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ARETRECT

The rain objective of this study was to find out the
difficulties Oromo learnzrs of Fnclish mav have in prorounc-

ing certain Enaglish sounds,

According to Contrastive Analvsis (CR) hynothesis, in
l=2arning the prornunciation of a second lancuaas we tend to
pronounce the foreion sounds accordinag to the »nhonological
svstem of our mother tongue, which means that we replace them
by the nezarest sounds in our native lanouace., This is so
bacause, in listeninec to the taraet lanounage we near the

foreian scunds as if thay were rative sounds,

CA claims that a sscond larauace learner may find his
target larquade difficult or relativelv easy. In the realm
of phonolocy the difficulty of a second languaqe <epends both

on the sounds themselves and on their ahilitv o combine.

To verify this claim of CA empirically, €2 native
sneakers of Nromo were given two tests: discrimination and
nroductior tests. The discrimiration test was aimed at find-
ing out the difficulties these subjects may have in discri-
minatino ketween Fnglish sounds in minimal rairxs. The ohiective

of the production test was o find out whether the subiects

could nroduce the sounds which thev discriminated or othervise.

The results of this stiddy reveal that the subjects were

found to be better in discrimination than in nreoduction. lost



of the sounds that caused nroblems for the subjects wers
categories that are non-existert in Oromo such as /0, 3, n,
® /, diphthonos and consonant clusters. In some cases,
sounds which were easily discriminated and produced in the
initial positions were found to be trouhlesom=s in final

positions.

In ceneral, areas of differences between the phonemic
systems of the two languages caused oreater difficulties

for the subjects.
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1. Introduction

1.1 “tatement of the Problem

Contrastive lincuisticg claims that in learning the
nronunciation of a second language we tend to pronounce
the foreian sounds according to the nhonoloacical systemr of
ouvr mother toncue, which means that we remlac2 them by the
nearest sounds in our mother tonogue. This is becauss, in
listeninc to the tarcet lancuace, w2 hear the foreign
sounds as if they were native sounds, i.e. we hear onlv
those corponents of th2 forsign sounds that are identical

with the sounds of our source lancuacge.

Moreover, contrastive lincuistics asserts that the
chance of L? learnino nroblems occurrina will increase
oroportionally to the lincuiztic difference betwe=an Ly and
L2: lincuistic differences give rise to interferencsa, On
tha other hand, the chancs of 12 learnine nroblems occurr-
ine decreases nronortionally to the absence of linguistic
differances hetween Ll and L2: ahsence of linquistic
differences civas rise to facilitation. Tn line with this,

Mackey wrote:

The similarities and differences between
two lancuaces may he in nhonoloay, grammar,
vocabulary, stylistics or granhics. In the
realm of phonology, the difficulty of a
second lanquage depends both on the sounds
themselves and on their abilitv to combine
(Mackey 1965: 109).



Understandince of vhonemic distinctions hecomas most
imnortant at those points where the nhonemic systemg of
the native languace and the foreion lancuage do not coin-
cide. 8tudents listening to a foreian lanauacs in the
aarly stages will 'hear' the phonemes of their own lanau-

age, that is, thev will autowatically classify new sounds

as variants of familiar native lanaquaae phonemes,

In the words of W, Rivars, "Students in whose lanouaae
the distinction betwean /U/ and /u/ doss not Adetermine
differances of meaninag will not at first notice this dis-

tinction® (6!, R{ivers 196&: 116]).

The inability to 4Aistinauish between nhonemes also
shows up in written work where it is easv to confuse it
with spellina or even grammatical errors. The cure for the
pupil whe writes "leaving” for "livino" is not only to exn-

lain the difference of meaning, but also to imnrove his
pronunciation, which may prevent him from writing beatan for
bitten or gitted for seated. The punil who nronounces run
and ran in the same wav may also amnear to be in grammatical

difficulties, wheresas thz trouble is phonetic.

When we list dinhthonoge anfd consonants, w= shall find
numerous other pnroblems and begin to understand why, for
example, certain spmeakers have difficulty with /s/ and /g/,
/x/ and /¢/ or /o/ and /f/. Accordina to Bricght and
McGregor,

One African trike at least has difficulty
in hearince any difference between "ugly®
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and "angrv" hacausa:

1) they eauate A] and [R]

2) they eaquate [£] and [r]

3) and in their vernacular no nasal ever
nrecedes a voiced ston so that they
do not hzar [n] kefore [g]. This leads
to an inability to hear anv difference
between under and udder or widow and

window (Baight and "eGregoxn 197 8: 180).
It is confusing if a speaker does not make any distinc-
tion between sounds whiéh chance meaning; for examnle, if a
soeaker pronounces man and men in the same wav the rasult is
most likely confusion. Thus, it is necessarv at first to
make surz that these basic sounds of the lancuage are proper-

ly pronounced bv the learner of Enalish.

As Fnglish and Cromo ara two independent and unrelated
languages, Tnalish and Oromo phonemic svstems ara different,
Therafore, certain Enalish nlionemes are hard nuts to crack

for Oromo learners of Fnglish, .

Hence, this study attemcts to reveal the difficulties
encountered by Oromo learners of Fnalish.in nronouncing

cartain Enalish seamental phonemres.

1.2 Aim of the Study

"In teachina the nronunciation of anv lanquage the first
thing to do is to draw up an inventorv of the nhonemes of
that languaqe” (Canf James 1980: 74). Phonemes operate to
distinguish one word from another. Thus, in Pnglish, the

initial consonants of the words bin - din -~ kin = pin = sin -

tin - win form a series of phonemes. 1In the same way, the

vowals in the words bean = hin - ban - barn - horn = bone -




bane forr a series of vow=1 nhonemes. The immortance of
astablishine the mhonemes when teachine the nronunciation
of a languace is that the lsarner must be able to distin-
guish one phoneme from another if he is *o achisve any
reliable dearee of intalligibilitv at all. I+t is far more
important that be should maks a clear distinction between
the sounds of the different phonemes. Once he has got the
difference hetwaen nhonemes clear, one can, if one likes
and has the time, shanz the sounds to a more English guality.
Until he has oot the »honeme distinctions clear he =— and
hiz hearers — are in nernetual danger of losing intelligi-

hility.

The probler of making distinctions between phonemes is
s0 because, in listening to the taraet lancouage, we hear
the foreion sounds, i.e., we haar only those components of
the forsign sounds that are identical with the sounds of

our source lancuaae.

By the same tolen, Oromo-speakina learners of Enalish
may have difficulties in the pronunciation of certain

English phonemes. Therafore, this studv attempts to

1. make a comparative study of segmental rhonemes

cof English and Orowme, and

2. classify the nronunciation errors according tc¢
their tyves — phonemic, phonetic, allophonic

and distributional,



1.3 Significance of the Study

There are manv reasons why Enclish is taught in nearly
avery country in the world. ¥nalish has become the most
widely spread of the very few lanauaces that can qualify as
truly international is a fact that we have to live with —
and take advantage of — since Enalish has to be taught as
such: to speak of Enalish as a Lancuacge of International
Communication (ELIC) mezans that we no loncer speak only of
the nature of the lancuace, but of its function as well.

As Gerard G. Hardin (197%: 4} staetes, "Fnaglish has bacome
the languace of international communication bzcause it is

the languace of dominant econoric and nolitical power."

Althouch Fnelish is the third or fourth language for
many Ethiopians, it is taught for nractical uses of com=-
munication: it serxrves as tha lancuage of instruction in
sacondary and hicher education and as a necessary link with
resources bevond the country's boundaries. In the words of
Bander,

¥naglish has a negligible number of native
speakers in %thiopia, but at the nresent
it has a crucial position in education,
commerce, govarnment and international
communication, and from this voint of view

it can be regarded as a major Ethionian
lancuace [Benden et af, 1976: 12),

On the other hand, like many other African countries,
Bthionia is a multilingual countrv. Of these Ethiopian
languages, some are so important for the day-to-=day acti=-

vities of the peonle. To again quote Render,



Bthionia has four or five lancuaces which

are so important in the life of the nation
either bv th2 number of their nativa speakers
or the range of their use as a second lanou-
age that may bhe called the 'major languaces'
of the country (QQLLG, migriona, Fnalish, -
Somali) (4ibdd.).

As mentioned abovz2, Cromo is one of the major lanquaces
of Fthiopia. Tt is widely spoken in the western and southem
administrative regions., In this recard Bender wrcte: "From
a broader nersnective, among the Afro-Nsiatic lanaquages
Oromo and Amharic are amcng the four most immortant nume-

rically (after Arabic and Hausa)" (4bdd.).

]
Similarly, The Stateman's Year-Book (123r& ed. 1°R6/87,

n, 450) has the following to sav abcut the Oromos:"The Oromes,
some who are Christian, some Muslim, some Pagan, comnrise
about 40% of the entire ropulation and are a nastoral and

agricultural people of Hamitie oriain.,”

Therefore, understanding the nroblems faced by Fthionian
learners of Fnglish in general and those of Oromo learners
of English in marticular is of naramount importance. To

this effect, this studvy may

1. halp to understand the difficulties Ororo learners of
English have in thz pronunciation of certain Fnglish
phonenes ;

2. help to make some nedagogic recommendations as recgards
teaching ¥nglish as a foreign lanauage to Oromo lzarners
of Enclish; and

3. serve as a preliminary work for further investigation

in this area of study,
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1.4 Scope of the Study

This study Adeals only with the s2amental phonemas of
“nglish end Cromo. It endesavours to find out the difficul=-
ties Orcmo learners of Tnalish may have in nroncuncina
Enalish phonemes and their variants by commarince the prhone-

mic systems of the two languages.

1.5 Definitions of Termg and Syvmhols

Oromo = The Oromo lancuage and its native soveaker,
NeexrTa = The name used by nen-Oromos to refer to members

of Oromo nationality.

Phoneina = The smallest contrastive unit that may brina
about a chanqge of reaninc (Badiaht and MeGregon
1978179},

Allophone = Variant of a phonere (P,A, Wilkins 1978: 48),

Diphthong = A glide from one vewel to another (J.7, 0'con-

noh 1976: 107).

]

Closed syllable I svllable endinc in a consonant sound.

Open syllable = A svliable erding in a vowel sound.
[ 1 = nhoretic notation

/ / = phonemic notatinn

¢ ' = denotes vowel l=ngth

[f] = dental E

[~] = voiceless
Double consonants = denotes gemination

« Vowel lenath is nhon2mic and so is cemination in Oromn.



CHARPTER TWO
2. Review nof Related T.iterature

2,1 English Pronunciation

"Prenunciation is the use of a sound svstem in speak-
ing and listenina” (R. lado 1964: 70). Similarly, ?. Stre-
vens defines pronunciatiocon ag

The sector of languace where the organiza=-
tion of syntax and semantics, havinag first
been aeneratesd in the brain as a series of
solely mental procass — silent, instant-
aneous, electrical and chemical — is con-
verted inte motor activitv, which in tura
prroduces acoustic affect, i.e. audibls
sounds (Peten Sinevens 1977: §1),
Written Fnaolish and spoken Enclish are obvicusly very differ-
ant thincs. Writinag consists of marks on nanar which make
no noise and are taken in by the eve, whilst spsaking is

organized sound, taken in by the car.

The main »nroblem 5f Fnglish nronunciation is to build a
new set cf boxes corresponding to the sounds of Enclish, and
to break down the arrangement cf boxes which the habits of
our native lancuage has sc¢ stronaly built un. We dn this
hy estakblishing new ways of hearino, new ways of usinc our
speech orqgans, new speach habits. Tn line with this, O'Connor

wrote:
Unfortunately, it is never easv to astablish
good habits, it is alwavs the bad habits which
come most naturally, and vou will n=oad to do a
areat deal of hard work if vou want to build
yourself a set of @nclish hoxes which are nearlv

as firm as thosc of your own lanquaqge (9'Connok
19763.3) ,
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Many educators' worrv is which Fnalish to teach. There
are many different kinds of ¥ralish as there are speakers of
it; no two neoplas speak axactiv alike — one can always hear
differences between thzm — and the nronunciation of Fnolish
varies a great deal in different asocraphical areas. How
do we decide what sort of English to use as a medel? This
is not & question which can bz decided in the same way for
all foreiem learners of Enclish. In this recard, O'Ccnnor
says, "It would be a mistake in these circumstances to use
as a model B.B,C. Enqglish or arvthina of the sort "

(ibid.: 7).

On the other hand, if one lives in an araa where there
is no traditional use of Tnglish and no body of people who
speak it for ceneral communication nurveses, then one must
take as his model some form of native Fnglish nronunciation,
and whick form one chooses does not verv much matter. The
most sensibkble thinea to do ig to take as one's model the sort

of nalish which one can hear mrost often.

Phonemes are the basic elements used in a pronunciation
of words. The 44 phonemes of Fnelish are the basic cont-
rasts which make it possible for us to kezep word or lcnaer
utterance separate from every other, /4i:&/ from /44£/ and |
/pid/ from [/bid/, etc. But cach rhoneme mav be reorasented
by different sounds in diffarent pogitions, so the differ-

2nt f-sounds in fea and #fwo Dboth represent the /t/ phoneme ‘

and the three hscunds in he, hat, who all renresent the

single /h/ phoneme.
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This suqgoests two staces in the learninag of pronuncia-
tion: the first is to he able tc preoduce 44 vowels .and con-
sonants which are diffz2rent, so that the words and longer
utterances of Fnalish do not at anvy rate sound ths same,; so
that /§i:~2/ and /{4i£/ sovnd different., At this stage the
learner will not worry about which of the nossible h-sounds
he is usina; any of th=m will serve to distinquisi heat
[his%/ from eat /i:1£/. But obviocuslv if the learner uses
2 particuvlar sound in 2 word where an Znalish spsaker uses
a different sound belonginca to the same nhoneme, the effect
will ba cdd; he will n»ot be misunderstood — that could only
hanpen if he used a sound beloncine to a diffarent phcneme —
but he will not be nerforming in an Znaglish wav, and if this
happens with many of the nhonermes it will contribute =2

foreign accent.

So the second staze in learninc pronunciation must bhe
to learn to use as many different scunds as is necessary to
represent a particular phoneme. In theorv a single phoneme
is represented hy a different sound in overy different posi-
tion in which it occurs, but mcst of these differences will:
be made automatically by the learner. It is only in cases
where this is unlikely to haopen that it will be necessary

to worry about particular sounds within a phoneme.

There is one other rzlation between sound and ohcneme
which Mackeuy (1945) notss to cive trouble., Hare is an

axamnle: in Fnealish /d/ and /3/ are different phonemes:; in
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Spanish there are sounds which are similar to those used in
Bnglish to renresent these phonemes — we can write them

d and §: but in Spanish thazes: two sounds khelong o the same
nhoneme — when the phoneme occurs hetween vowels it is
reprzsaented by 3, as in nada, 'nothina', but when it cccurs
in initial position it is represented bv d, as in dos, ‘two',
This will cause difficulty for the Smanish speakar because
althouch he has mwore or less the same sounds as in Fnclish
he is not able to use them indenendentlv and whenever an
English /d/ occurs betwesn vowels he will he in danger of
using /3/, and confusing breedina /bri:din/ with breathing
/brizdin/ and whenever Fnalish /3/ occurs in initial posi-
tion he will be in danger of usino /d/, and confusinc they
/3ei/ ané day /éei/. TIn general, if two sounds belonc to
one phoneme in one's language, but to tweo Aifferant phonemes
in Fnglish there will be danger of confusions until one has
lzarnt tc foraet the habits cf one's lanacuace 2nd use the
sounds inderzndentlv as in Fnglish. Accordineg to O'Conncer,
"This can be dene by careful listenina and accurate use of

the speech oraans and a great dual of practice” (4ibdd.:14).

On the other hand, in an Fnalish nhcnemic alphabet we
include [b] and [p] to represent all the occurrences cf
sounds recocnized bv English speakers as [h] and [n]. This
does not mean that all pronunciations of [p! are the same.
They are not. In the word pit the initial sound is aspi-

rated, that is followed by a release of air. In the weord



spit, it is neot, But in English the difference hetween
aspirated p and non-asopirated p makes na difference tc
meaning. If it did, w2 should need two svmbcls. If we do
need to refer to different pronunciations nf [pl in differ-
=nt phonetic contexts, we can call them the allophones of
[p]l. Even the native speaker without nhonetic trainine
finds ‘allovhones difficult to bear because all our experi-
ence in understandina Enolish has taucht us to ignore them
and atterd onlv to the phonemic differences. ©One of the
eagizst differences to spot is that between the two allo-
nhones of [£]1 in little. ®richt and MeGrecor say, "Tc an
“nolish ear manv foreign sneakers who do not make this
distinction apnear to say /ﬁaatiff?ﬂniqhi and McGregon

1978:179).

Twe lanauacss may differ considerably in thas combina=-
tions thev permit: this may be a orsat source of difficulty
in learnino to nronounce a second lanauace, Tor examcle,
Enclish, French and Russian have the sounds /4/, /5/, /u/,
but the Fnalish or French learner of Russian has difficulty

in combininco them into Russian words,

Mot only the comhinations themsalves are differert, but
also are the positions in which thev occur. Thers is, for
axampla, a bia difference in Enclish in the number of combi-
nations permitted before stressed vowels and the number
allowed after them; there is alsc in Russian. But thosa

parmitted before the vowel in Russian are not thz same



as those permitted bafore the vowel in Enolish; so that it
is easy for an Fnolish sneakor to end a werd in /-ts/, as
in the word cats, but harder for him to becin a word with
/ts=/, as he will ns2ed t~, if be hanrens to be learninc
russian. For the same rzason,
Spanish learners of Fnolish will nronouncs
the word steak as /estek/ and drugstore as
/drAaestor/; for althouah Spmanish has the
combination /=41/ after a stresscd vowel

it doas not have it hefore one, and never
becins a word with /st-/ (Mackew 1965: §4).

Combinatinns of souwnds can present difficultiss, In
every lancuacge there are restrictions on orouns of conson-
ants that occur at the bheginnine of a word, 'initial
clusters®, and those that occur at the end of a word,’¥final
clusters'. As J. Kenwenthy (1987: 76) writes, "The restri-
tions are of two tvnes: (1) restrictions on number; (2)

zatrictions on which consonants can occur and in what order."
For examrl=s, in Fnclish there are initial clusters of two

cr three, and no more (place/split). 1In clusters of three's'
is always the first, so 'plsif' is not a nossible Fnglish
word. Some lanavages have a restriction in number of 'one',

i.e. no clusters are npermitted either in initial or final

position or both.

If the learner's native lancuaace has, sav, two as its

upper lirit in initial conscnant clusters, then »ronouncing

Enalish three-term clusters may cause problems. In the words
of J. Kenworthy, "And even if the learner's language does have |

three=term initial clusters, if the learner is not used to



nreoducing narticular consonants in a narticular ordazr, this

may lead to problems" (ibid.: 77).

2.7 Oromo and its Phoneames

The Oromo lanaduagz in Zthiovia has many Adivisions,
though it is not clear just how far these divisions really
represent differences in speach and how much they are
cimply geocraphical. Bendenr e¢f al. (1978) assume that there
ara at least five dialects of Cromo: Mecha (wasterm) , Tulema

(central) , Wollo, Ravya (northern), eastern and southern.

The question can fairly be asked as to whether the
Oromo of Ethiopia is resally one languace with well-marked
dialect differences, or sevaral lanonacas. Most obhsarvers
(z.g. Andrzefewshkd 1960) renort that Callas from one area
may have difficulty in adiusting to the dialect of &
diffcrent area, but that the adjustment does take rlace,

requirine a few weeks or at most a few months,

Similarly, Bender has the followinc to say, "But on
the grounds of mutual intelligibility and basic vocabulary.
it seems fair to maintain that Fthionian Calla is one lan=

guage®” (Bender et af, 1976: 130).

On the other hand, language in Ethiopia by M.I.. Pender
at al. (1976) agivesa acood account of Oromo from a asneral
noint of view. In the phonoloav section it qgives five basic
vewels. These vowels (4,e,a,0,u)l may occur short or lonc;

the long vowels are indicated by (L:, e:, a:, 0:, w:,




Barissa /bAxd:4a:/, the Oromo weeklv, (1948 F.C,) gives
similar number of vowels in Orome. When we considar these
in terms of beina short and lona, we acat a total of ten

vowals,

Tha consonants of Oromo are verv larcelv those of the
wthionian-area lanquao2s: /', P, m, £, t, t', =, 1, ¢, P, s,
n, X, g’, }, K, g, E, k', g, h, 7?7, w, v/. Tha ajective
saries occur excent for /s'/, and also the alveolar dental

stop /D/ found ih Cushitic and Omotic lancuaces but not in

Semitic, The voiced /z/ docs not occur excent in loan words.

The glottal stop /?/ is found in Mecha dialcct but
tends to disapnszar in Tulsma, resulting in a lengthenina of
the follcwina vowel or consonant.

Example:
Mecha : 2aru 'to get angrn'

Tufewma: a:ru

Mecha : har?a 'today'

Tufema: harra L

2s to consonant clusters, groun of three consonants are
broken up by the introduction of a vowel /i/.

Example: erg-i-na 'we send’ (from erc+na) (4bdid.: 137).

nnother imnortant book in which a mention of Oromo
whonology is made is The Non-Semitdic Languages of Ethiopda,
adited by L.M. Bender. The book in its chanter, 0rome of
Wollega, bv Gere Graga {(p. 174), in the phonoloay saction,

through charts, deals with the consonant and vowel sounds,

sunrasaarentals and mornhorvhonemics. Lonc vowels arc repre-




sented by the doubling of the particular vowel so that,
for example, the short a in Taba '"fack' is distinguisted

fromw th2 long aa in Paaba "plant'.

Mnother book worth mentioning is ®, Battista Cavaliera's
Grammatica defla Lingua Onomo (1939)., This book which is
written in Italian, starts with a description of the Cromo
sounds and states that Oromo sounds ar= not different from
Italian in most cases. For axamle, the 0 sound, which is
ari important phoneme in Oromc is said to be the samz as the
D sound in Sicilian dialect [fhe socunrce as quoted by Tejene

Leta (1280: 12)].

2.3 ILiterature on the Thzories of Contrastive Analysis (CM)
2.3.1 Traditional Aprclications of CA

Contrastive analvsis is a branch of linauistics
which tries to discover similarities and differences
between two lanauages bv contrastine svstematicallwv

the different structures of the lanquaaes in qusstion.

Contrastive linguistics clairs that a second
lanouage learner encountere various problems when he
learns the tarcet lancuage. This is so bscause his
native tonque habits which are deenlv rooted come in

the way when an individual strives to learn L,. Thus,

£
he tends to transfer his lanouage habits onto the
tarcet languace. In sunport of this view R, Lado

states:
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Transfar is tha axtension of a nativa
lanmuaae habit into the tareet lancuare
with or without the awareness of +tho
learner., Whan the transferred habhit is
accentable in target lancuare, we hayo
facilitation, When tre transferred habit
is unaccentakle in the tareret lancuama we
have interferconce and an extra learninca
burden is assume? (%, Lado 1964: 272)

To this effect, an individual learner facag difficul-
ties in the use of certain phonermes and their wvariants that

may only exist in the target lancuwace. »2As R, Lado exrlains,

mxnerience shows that when the foreion
lancuace learnasr uses a nhoneme which
does not exist in the learner's native
lancuane, that is, when there is no
phoneme in ths native lan~uace that
could he transferrzd to the foreien
lancuace and actually function as the
»heneme in cuestion, the student will
not be able tc produce that rhoneme
readily in lzarninc the feoreicn lanan-
ace, He will substitute some other
phonerme from his native stock. Fynari-
ence and exparimenits alseo chow that the
learner w7ill have tyoubhle learninc as
well as nroducina the new nhoneme (R,
Lado 1957: 13).

Contrastive lincuistics, rormnover, claims that meny
of the difficulties in lzarniac L2 ares due to the fact that
L2 Aiffers from Ll. Therefore, understandina the arca of

differences between Ll an:s Lig would facilitate the teachineo

anc lezarninc of L2 for it brincos forth the nrnhliematic
sounds which in turn hel- rinvoint the errors that are likely

to result owing to intesrference. In this recard Mackey

writes:



Nifferential degcerintion is of marticular
interest to lancuage teachina because nany
of the difficultiss in learnina a second
lancuace are dus to the fact that it
differs from the first. So that if we sub-
tract the characteristics of the first
lanquace from those of the second, what
nresumably ramaing is a list of the leamer's
difficulties (Mackeu 1965: §0),

Furthermore, CA can be useful for nreparinag teach-
ing materials. Tn the words of Charles €, Fries in

his book, Teaching and Iearninc Fnalish as a ¥oreian

Lancuace, "The most effactive materials are those that
are based on scientific descrintion of the lancuage to
be learnt carefully compared with a narallzl descrip=-
tion of the nativa lancuace of the learn~x" (Chanfes

Frnies 1945; 9).

In line with thig, a nurber of fundamental and
applied obiectives have traditionallv been attributed

to Cn,

l. Providine insights into similarities and differ-

ences between lancuages;

2. explainino and nradictine nroblems in Ly learning;
3. develonino course material for lancuage teachina

{Theo Van Fls et gli, 1984: 406).

In suonort of these ohjectives of CA, R.Lado

argued,

The key to d=aarzes of difficultv lies in the
comparison betwcen the native and ths foreion
lancuace. Since an individual tends to




transfer the featur~s of his native lanqu=
aace to the foreigrn lancuace, a comnarative
studv will bz useful in identifying the
likenesses and diffarences between thz
languares and thns enable the lincuist to
nredict areas of difficulty for the sacond
lancuace learner (H.H, Stean 1986: 159},

From these objectives of CA it can be inferred
that CA differs from other anovroaches (e.g. ernron
anafysis) in so far that it does not actually take the
L2 learner into account., Tt is based on the similari-
ties and differences that exist between twe or more
lancuaages, at the same tire takinc into account a

number of axioms about I, learninag behaviour.

As to various hypotheses rut forward by lincuists
regarding €2, Lulseded Erkihun (1981: 7) summarizes as

follows:

1. that a new rnhoneme in L. constitutes a difficultv

2

for the native languace sneakers:

L ]

. that learnina a commletelv new phoneme is much
casier than lzarning one which is vartially in a

similar class in the tarcet lancuace;

3. that all new vhonemas are not eaually difficult to

learn since some mav be more difficult than others

bzcause of differences in articulation at the phone-

tic level of »nroduction and rercention:

4, that a new vhonetic diffoerence bhetween the native
and the tarcet lancuace is sometimes more Aditfficult

thar phonemic differences;



5 that differences in allonhonic variations of the
corresnondina ohonewmes, and differences in the
distributional variants mav result in wrong
nercention of +he same nhonemes throush confusion
with others, as well as wronag pronunciation.

-~

203.2 Previous Works

In the 1260g, there werc aquite a few papers
written which claimed to ke able to vnredict errcors in
the pronunciation of second lanquace lesarncre on the
basis of a CA of the phonolories ¢f the NL and TL,
21l learner errors in prorunciation weres f£21t to
oricinate from negative transfer — +that is, thaz
learner's a2ttempt to usz inaonropriate sound patterns

of the NI. in nlac2 of the sound natterns of ths TI.,

Elaine E. Tarcnz in his article, The Phonoloagv of

Interlanaguace in Understandine second and Foreion

Lancuace Learnina, (ed. by Jack C. Richards 1978: 16-20)

sumrarizes some of the experimental studias carriedout to
find cut pronunciation problems faced by L, lsarners as

follows:

Briere's results showved in 196f that CA, as it
was commonly being used to pnredict nronunciation
problems for Tiy l=2arners, was not comnletely success;
ful in its oredictions of learner pnerformance on an

experimental task.



Other zxvnerimental studies usineo isolated words
ang svllables examined the percention of sreach sounds
by sneakers of several lancuaces. Carroll and £apon
(1957-1958) , Lotz (1%60) and Scholes (1969) had
resulte indicating that necative transfer from the NL
was influencina subjects' performance on experimental
percention tasks, whils Stevens (1962) and Sinch and
Black (1966) concluded that the subjects' perception
of some TIL. featurss orarated inderendently of their

first lancuaae backairound. )

Johansson (1%73) reports on a verv a2xtensive study
which analvzes ths szaomental interlancuags phonologies
of 180 native sneakers of nine different lancuanes,
who were asked to rovort Swedish (7T7) words and sen-

tences which they heard on tane,

The research=r concludes from her study that 'a
larce number of tha subgiitutions made could have been
predicted by C2'; howcver, she also concludes that
there were some cenaral common diractions for sub-

stitution followed by all lancuace orouns.

Her study reveals that it is not enouch to pre-
dict that differences between two nhonological systems
will automatically crcate learninc oroblems in exact
nrorortion to the de~rea of difference betwzen them.
In some cAases, NL and TI, sounds which ssemed to bhe

very different nresented no learnine nroblem,
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Johansson's data sugoa2st that one of the conctraints
involved in shaping the relative difficulty of the

learnina of new L, sounds mav have to do with the

idrinsic difficulty of those L2 sounds, an effect onerat-

ing indenendent of thes nrocess of necative transfer, but

interacting with it,

Wode (1276) finds avidence that some nhonoloaical
elerents are stroncly affected by necative transfer
from the VI, whila other elements seem to ke acguired
witk no influence from the NI, but rather in the same

way that a child would acauire them in a Ly nhenoloay.

Rased on the theoriss of €7, a number of contras-
tive studies, at ohonolocical level, have been carried
out batween Fnelish and wany lanauaces of tha werld,
These studies have revealed that where there are
diffarences betwezn the native lancuace and ®nglish,
foreion learners of Enclish encounter difficulties in
pronouncina nhonemes which are non-oxistent in the

native lancuace. In thase studies, rhonemes of I.., and

1
Fnglish are comnmared to predict the errors that are
likely to cron un in the process of learning English as

a second or foreirm lancuace,

It is, therefores, worthwhile tc take soms of these
studies and see the difficelties as indicated kv

researchers.




2.3.2.1 Arabic Vig=a=vis Fnalish

As Arabic is different from Fnelish, cartain
cateaories (Phonemzsg) which are found in ¥naolish rav
ba absent in Arabic. These ahsent catecories may
trouble Arabic-sneaking learners of Tnolish. To this

1

effect, 0'Connor in his book, Better Fnarlish Pronuncia-

tion, nresents the followina:s

In Arabic /4/ and /v/ mavy be confused, /{/ beina
uscd for both, but /vy/ mav occur in Arabic in borrowed
names.

/0/ and /3/ do not ocecur in ZFrabic and are renlaced
by /&/ and /z/ respectively,

/p/ and /b/ ars confused, /b/ beina used for both.
/t/ and /d/ are dental stonms in 2Arabic. 5Stops are not
cgonerallv exploded in the final nosition in Arabic and

thz stronc stops ars oftsn unasnirated.

As recards vowzls, in Prabic /4/ ani /2/ are con=-
fused, /e/ beinc used for bhoth., /% / and /a:/ are not
entirely inderpendent in Rrabic and there is danger of
replacinag one by the other in some olaces, /A/ and /2/
are confused, an intermediate vowel beina used for both,
/ed/ is remlaced by the_ﬁsuallv non-dinhthon~al voweal
/e:/ as in be:%f 'house'. /3u/ is replacad by the non-
d iphthoncal vowel in Arakic as in mo:z *bananas', and
this may cause confusicsi with Fnelich /3: /. /i3,

£3, ud/ are replaced by the nearest vowel sound /4i:, e:,




us/ + Prabic /4/ respectively. (7'Connor 1i374: 168-69).

243.2.2 TFrench Vig=a=Vis Fnelish

As in Mrabic, /9/ and /3/ do not occur in French
and are renlaced by /4/ and /z/, or less commonly

vy /f£/ and /v/,

/h/ does not occur in French and is omitted in
Fnolish. /p,%,k/ arz generally not asnirated in French,
which may lead to confusion with /b,d,q/ in #nclish,

/%/ and /d/ are dental stops in French. /£/ is always

clear in French.

?2s to vowels, /{i:/ and /i{/ are confused, /i:/
beinag used for bota. /x / and /A/ are confused, /p/
beina used for beoth. /3/ is often nronounced in a way
that makeg it sound like Fnelish /A/. /3u/ is replaced
by the non-diphthongal vowel in French beau, which
causes confusion with /3:/. /ed/ is renlaced hy the

non-dirhthoncal vowsl in French gadl ‘cav'. /493,23,ud /

are replaced by the nearest vowel sound + /a/ in French
as in £ine 'read', feare 'earth', Lound 'heavy'.

Vowels are usuvally short in French, comparsd with

Enclish,. (2'Conncr 127&: 171-72).

4.3.2.3 B8wahili Vis=a=Vis FEnclish

The Enalish consonant sounds do not aive Swahili-
speaking students much difficulty when thev occur

baefore vowels. The main problems arise with consonant



clusters to which students will be temntad to add a

vowel sound,

hs far as vowels arc concerned, Swahili allows
all the rnossible combinations of its five wvowels, but
aives one syllablz to sach vowel, so that the comrbi-
nation of twe vow2ls is twe syllables, as in words like
bedl and pia. Thus, a2 Swahili sneaker who hears or
produces an Enalish dirhthonc either he will make it
two svllables, or he will replace it by the closest
gsimple vowel. The second tyne of error is nrobably more
frecuent. The Fnglish word fate is likely to be con-

fused either with fay L{f or with fe#. (Preonunciation

o

Teaching (Pevised edition) Institute of ®ducation,

University of Dar es falaarm, 1074).

Z.3.2.4 Pmharic Vis—=a=Vis Fneclish

For Emharic-spveakina learncrs of Fnalish, accord-
ing to Taddese Beyene (1968), catecories like /v, 0,
5, n,f,4/ constitute a learnin~ nroblem from amonast

the Fnaglish consonants,

Recardina vowels, Imharic has onlv seven vowels,
but Fnclish has twelve pure vowels. Therafore, th;
catecories which are non=existent in Imhariec but found
in Fnglish censtitute a2 special nroblem for Amharic-

speakinc learners of Fnolish,

— e e
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As to consonant clusters, the writer explains
that there are no initial conscnant clusters in
Amharic., 211 the clusters are either medial or final.
But, it is evident from exrnerience that all initial and
final comnlex consonant clusters in Fnolish constitute

a problem for MPmharic swnzakers.

Moraover, none of the Fnqglish diphthones occur in
Imharic, therefore Enclish dirhthonas may constitute a

problem for Amharic-speakina learners of English, .

The above mentionad lencuaces have besen taken as
exarnles to show the difficulties faced hy sreakers cof
different lanquaczs in learnino some Tnaolish ohonemes
and their variants. 2lthecuch contrastive studies, at
rhonolocical level, betwaen Tnolish and most major
lancuaces of the world have been carried out, little
is done in this rzcard ir Ethionmia. Tt is, however,
true that a number of students have carried out con- ‘
trastive studies between Pmharic and other =Ethiornian
lancuaces for their senior essavs as m»artial fulfil-
ment for BA and theses for MA dearees at Addis ibaba
Universityv, littl= has bzen done between Enclish and
Ethiovian lancuaazs, To this effect, as shown akove
(2.3.2.4), a constrastive studv has been carried out
hv Taddese RBevene (1968) between Imharic and Tnelish |
segrental phonemes, Tn his study, Amhanic and Enalish

segmental phonemes:A contrasitive sfudy, the researcher

~



dealt with the nradiction errors 2Amharic native sncakers
make when learning Fnalish at the level of scarmental
rhonemes and classified the nradicted errors accordinco

to their tvpes.

As recards Oromo, nc contrastive studv has been
carried out hetwe=2n Fnelish and Oromc seamental rhonames
so far. But nevertheless, Rshetu Kebed=s (1943 E.C,)
has made a contrastive studv hetween Amharic and Cromo
seqgmental phonemes. The studvy was solelv based on error
predictions. Similarly, Culte Hailu (196% E.C.) carried
out a contrastive study Letween the same lanqguaces. The
latter studv was concernad with error analvsis based on
the errors committed by Bth arade Cromo native speaking

students in learning Amharic.

on the other hand, ¥ako Tolla (1981) in his study,

The Phonoloay o4 Hecha Oremo, has dealt with the seamental

phonemes and suprasegmental phonemes of Mecha Oremo.

In this work, the writer has described the phonemes and
their variants and the suprasecmental rhonemes of Oromo
other than intonation. Wence, Wako Tolla's study has
bzen used as a valuable scurce for the descripticn of

Ororo phonemes in the nresent study.

-~

2.3.3 The Present Trend

For several decades, lincuists and teachers assumed
that most second languace learners’® errors resulted from

differences betwezn the first and second lancuages.



This was the basis of the lonc-nonular contrastive
thacrv. MNow, res2archars have laarnt that the first
lancuaae has a far smaller effect on second lancuace

syntax than previcusly theoucht.

In suppeort of this wview, Heidi NDulav et ,ul, in

their book, Lancuage Two, write, "Studies show, for

examrple, that only 5% of the crammatical errors
children make and at most 202 of the ones adults make
can be traced to crossover from the first languace"

(Heidd Pulay et.al, 1982: 5).

Desnite a lono history of assurmtion that the first
lancuage has lonea been the villein in second lancuace
learning, the major cause of a learner's problems with
the new lancuace, nresent research results sucoeet that

the major impact the first lancuvace has on second lancau-

¢t}

ace acaouisition may hav: to dn with accent, not with
ararmar or svntax. In lire with this, Heidi Dulav.
et 2l1. further statc, "Pronunciation is more suscentible

to first lanauace crossover than oarammar" (Lbid).

In examination of the available ermmirical data

that addresses thz CA hyocthesis has revealed that:

1. In neither child nor adult L, performance do the
rmajority of the grammatical errors reflact the
learners' Lq-

24 L, learners make many errors in areas of arammar

that are commarable in both the L1 and L, === @Trrors



that should not b= made if '"nositive transfer’

were owperatine,

Lo learners' judgemonts of the crammatical correct-
ness of I.-2 sentoncss are more related to L2 sentence
tvoe than to their cwr Ty structure.

Phonoloaical =2rrors exhibit more Ll influence than
do grammatical errores, althouoch a substantial
number of the L2 phoncloaical errors childran make
are similar to those rade bv monolinqual first
lancuace learners, anc onlv a small norticn of
rhonclorical errors ir readine are traceable to the

learner's Ty (dbdd.; 97-98).

Furthermera, thosa who are ornosaed tn CA and follow

errcr analysis (7WA), as guoted bv Lulseaed Erkihun, in

his studv, A Contrastive Studu o4 Amharic and Gedeo

Phonology, assert that:

1.

proponents of CA have to sav about this nredictive device

Errors which cannot be nredictad by means of CM can
ha discovered by error analvsis;

CA does not nredict éifficulties which are previ-
ouslv unknown:

Error predicticn is nct only, in most cases, un=
necessary, but also unfeasible without nrior analv-
sis which has led to crenerelization in error cenesis

(Lulseged Ernbihun 1781: §).

An attemnt has tean rade to brieflv show what the

and what those who are oppesed to CPF sav about this
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approach. TIn sum, the proronents of CA say that €2 is

a nredictive device used to nradict noints of difficulty
and errcors that lzarners will wake in the procsgs of
learninca LZ' There scems then to bz thras things that

2 CP can predict: it car predict — in the sense
'sre~identify' — what aspects will cause problems: or
it can nredict difficulty; or it can predict errcrs.

On the other hand, those who are opposed to CA, in the

words of Carl Jam=s, say "CA is not onlv problematic,

but alsc fraucht with controversy" (Caxnf James 1980: 166)

Dasnite the attacks it has corme under from different

conferences and published in journals; masters' disser-
tations; and nostyraduate ccurse component coffarinags in
Ch. £&As Carl James ncotes, "C2A has very hich 'face vali-
dity', that it sezms that the nlauéiblc and ohvicus
thinc that apolied lincuists oucrht to do, and yet at the
same time there arz thess nancs of insccurity concernina

its theoretical foundaticns" ({bid).

Similarly, H.H, Stern states, "Althouuth CA has never
reccvered the nlace it held in lancuace nedancocgy in the
carly sixties, its value bas been reassesscd and its
continued imnortance is hardly disputed" (H,H, Stean

1986: 168).



To sum up, it can o2 deduced from the nrecoding erou-
mants that although C? has baen used as a strong predictive
deviece for a nurber of years to reveal the difficulties of
sa2cond language learners, rescarchers have found out that
the influence of the learner's first lanquage in acouirina
L, is neglicible in gramwmar or svntax, The influence of Ly
is, however, simnificant in proruvnciation,

However predictive CI may re to identifv the difficulties
L2 learners have at rhonoloaical lavel, the writer of this
paneyr fecels that it is wore reliable to analyzz2 the actual
errors cormitted bv learncrs of T5. Hence, in this »naper, the
writer has attempted to analvyc different Pnclish sounds as

randered byv the subijects in the production tns,




THAPTER THPRER
3. PRescarch Methodoloovw

3.1 Method of Data Collecktion

In this study 62 native speakers of Oromn were civen
two tests to cenerate data for this study — to empirically
verify the difficulties Oromo learners of Fnalish mav have
in discriminatine and nroducince certain Fnalish scamental

nhonemes.

Tc this effect, a questionnaire was Adistributaed to all
sections of freshman decrze students of 1887/88 academic
year at the main campus of Rddis 7baka University. Teotally,
587 students filled in the questionnaire. OF thase 587
students, 81 are native spaakers of Oromo. Out of these 81
native speakers of Oromo © are females. Thes2 81 individuals

come from 12 administrative rzscions including addis Ababa,

Te carry out the study, 62 subjects were salectaed from
81 native sneakers of Qromo by random samnlina technicue,
However, the 9 cirls wa2re all taken for the fact that the
number of females was very small in comparison with the

number of males (72). S0, § females and 53 males wer> used

in this study.

Thie 62 subiects were given two tests. The first tast
was discrimination test and the second was nroduction test.
Prior to the administration of the tests, the subjects were

oriented on the objectivas of the tests and how to uss
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tape-racerders and civz2 anthentic resnonses ag raouired in
the tests.

The names of th2 62 subiocts were alcvhabeticzlly arranaed
and each subiect was aiven a number that corrasponded te his
or her name on the list. This was done to avoid confusion

and facilitate the work,

In the discriminaticn test, minimal pairs that consisted

f English consonant and vowzl sounds, Jdinhthonags, closed and

D)

open syllables and conscnant clusters were desicned payina

dus attention to areas thoucht to he nrcoblematic for Oromo
learners of Fnelish, The taest was divided into parts to
detz2ct the snecific nroblams arcountered hv tha subijects in
aach part. Tach part was taced onto a reacorder by two
non=-native sneakers of fnclish whose Tnelish nronunciation is
accantable and intelligible from the noint of view of a

native speaker. This test was aimed at verifvino the difficul-
tice these respondents mav have in discriminating betveen Fnalish
sounds that are closely reslatad b their manner of

articulation and/or noint of articulation,

The producticon test was desimmed in context, i.2. minimal
vairs were used in sentences. The test was aimed at finding |
out whether the respondents conuld nroduce what theay had dis-
criminated or ctherwise., Tharefore, 2ach subject read onto

the tape-recorder the sentencas selectad for this nurnosc.



3.2 Mathod of Data Znalysis

After administerinc the two tests, the next ster was
to analyze the resmonsas civen to the first test and to
transcrilke and analvze the words recorded in *he sscond test

by each subiject.

The resnonses civen to the discrimination test were
carefully marked and analyzed tc find out the difficulties
the subjects had ir discriminatine the sounds, Thun, the
minimal pairs used in the production test were transcribed
an? compared with the same pairs as nroncunced by a

near-native sneaker of ¥nglishk to Ffind out the fifficulties

D

the subjects had in nroducing these nairs. »After that, th
nronunciation errcrs made by the subjects were classified
accerdinc to their typzs. Moreover, the results of the two
tests were commared to see if there was anv corrslation
between fiscrimination and oroduction usina rank-order
correlation coefficient (rs). The mean scores and standard

deviations of each test were also computed and compared.



CHAPTER FQUP

4, Description and Cornarison of Enclish

and Oromo Saomantal Phonemes

4,1 Descrintion of Fnglish Phonemes and Allonhones

Mative sneakers of English from different parts cof the
world have different accents, but the differences of accent
are mainly the result of differences in the sound of the
vowals: the consonants are pronounced in very much the same
way wherever Enqglish is spoken. So, as O'connor (1276: 32)
notes, "If the vowels you us= are imnerfect it will not
nrevent you from beina understood, but if the consonants are

imperfect there will b2 a great risk of misunderstandine."

O0'Connor (ibid.) further states that conscnants contri-
bute more tc makinag Tnalish understood than vowels do.
Second, consonants are caenerally made hv a definite interfer-
ance of the wvocal orcans with the air stream, and so are

casier to describe and understand.

In the nroduction of vowel sounds, hcowever, none of the
articulators come verv close tocether, and the passace of the
airstrear is relatively unobstructed. 2As P. Ladefoced
(1962:11) states, "Vowzl zounds mav be snecified in terms of
the position of the highest rcint of the tonaue and the nosi-

tion of the lips."
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4.,1.,1 The Consonants of Enclich

"I. consecnant is a sound in which the air frowm the luncs
is not allowed to mass out throuch the mouth without some=-
thina interruptinc it." Robert Hooke and Judith Rowell
(1982: 2). T®Eneclish has 24 consonants. These consonant
nhonemes are described as follcws based on their manner and
noint of articulation. The writer of this naner has adonted,
in his descrintion of Enalish phonemes, the moda21 of descrin-
tion used by Howard Jackson (1$82) in his book, PEnalvzina

Bnglish: An Introduction to Descrintive Linquistics (2nd ed.).

The writer has chosen this model for its clarity and brevity.

4.1.1.1 The Stops (Plosives)
Plosive consonants in Enclish involve a complete closure
in the meuth, a raised wvelum preventing escans of air throuch

the nasal cavity, and »nlosion after the relzasa of the closure.

The phonemes /n/,/t/ and /k/ each have an aspirated
allonhone [ph], [th] and [kh], and an unasnirated allcrhone
[p]l, [t], [k]. »nd these allophones are in complementary dis-
tribution: the unasnirated allorhone occurs after /s/ and the
aspirated allorhone occurs in all other nositions. The
decree cf aspiration varies fromr environment to environment.
There is stronq asniraticn when the vlosive occurs initially

in a stressed svllable, e.q. in pin, tin, kin. RBetween

vowels the aspiration tends tc be rather weak, and may indeed

be absent altocether, 2.g. in unrer, utter, sucker., 2nd in




final position the amount of aspiration is variable, denendina
wnether the nlosive is r=alzased fullv or ncot, =2.g. as in sip,
sit, sick.

The voiced nlosivas in Enclish /b, d, g/ way be considered

to have two allophones. The main allonhone, and the one which

occurs in all environmants, is fullv voiced [b], [d], [leg].

The other allorhonz occurs onlv in word-final position
and is a devoiced variant [%}, [%], [%]. It is in free varia-
tion with the fullv voiced allenhone, that is, either of them
may occur in this vosition with no marticular factor condi-
tioninc the occurrence of one rather than the other, zxcent

for the smeaker's whim a2t the time, 2.0. as in rib, rid, rio.

The difference betwaen /p,t,k/ and /b,d,7/ in Enclish is
not merely one of voicing, or even unecquivocally one cof voic=-
inc; that is, the distinction betwsen voiced and voiceless.

It is alsc a difference of agpiration. The one environment

in which unasnirated voiceless nlosives reaularly occur, i.e.
aftar /s/, is the one in which voiced nlosives do nnt occur:
there are no ¥nalish words becinnine with /sb/, /4d/ cr /sq/.
There is, therefcre, no contrast between voicelass and voilced
nlcsives in Fnclish in this environment. Tn all other
environments (initially, finallv, intervocalically) /p,%,k/
and /b,d,q/ are distinquished koth by voicine and usuzlly also
by asniration. 1In fact, aspiration micht be said to he more
important in distinmuishing /p,£,k/ {or words contadining Zhem)

from /b,¢,a/ (or words containince them).



BPesides the allorhones already mentioned, the alveolar
nlosives each have a furthar allorhone. In words like
width [fwido/ and edghth/ecifo/ the articulation of +ha nlosive
is not alveolar, but ﬂéntal; the tonaque tin makas a closure
with the back of the unper front teeth, rather than with the
alvenlar ridme., So /d/ has an allovhone [d1 heforaz a dental

n
fricative, and /t/ has an allcphone [ﬁ} before a dental fricative.

+ +
Similarly, the phapame /k/ has an allemhone [k1 or [kD)

bafore front vowels, and an allophone [k] or [Eh] haforas back
+.
vowals; and the rhonem= /o/ has ar allophone [¢f] hefore front

vewels and an allophonz {g] before back vownls.

Furthermore, when a voiaosless alveolar nlosive /t/ occurs
in final nosition in a syllabhle, it may be articulated as a
glottal stop, e.c. in sudl, Hc the rhoneme /t/ has allorheone

-~

[?] occurrina in svllablae final nosition and which is in free

variation with [th].

4.1.1.2 The Fricatives

Thz laragest croun of conscnants in Tnalish comnrisas the
fricatives, sounds that involve a near-closur2 with friction
rasultinc between the articulators. 1In most cases there is
a voiced and a veoiceless fricative occurrine at sach rlace of

articulation.

Like voiced nlosives, voiced fricatives have a devoiced
allonheone occurrinc word=iinally, which is in free variation

with the normal fully voiced allonhone, =~.a. adise [%J, Live
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{ﬁj, seethe [3)]. The voiead nalato-alveolar fricative /z/
/ (o
necure only intervocalically, excert for a few loan-words

from French, where it may occur irnitiallv and finally,

4,1,1.,3 The Affricates

Affricates inveolve a comnlete closure, as for plosives,
but the release rhase is not with plosion but with friction.
In the case of the nalato=alveclar affricates the closure is
made with the toncue blade and front at the alvzolar rideoe
and hard nalate area, and the release is by maans of a
malato-alveolar fricatiw:, Thesa sounds are symholizeﬁlnrg
for the voiceless nalate-alveoclar affricate, and by ¥ for
the voiced palato-alveolar affricate. They occur in all

nositions in Fnolish words, e.c. chin/adin
hiches/nidges

Lunch/?ounae
4.1.1.4 The MNasals

Like nlosives, nasals involve a comnlete closure in the
mouth, but unlike for »losives, the soft, nalate is lowered
so that,air may sscarne throuch the nose. WNasalz, unlike
nlosivaes, but like fricatives, are centinuant sounds. This
means that their articulation may continue for as lonc as
the nerson can find br=ath, 1In Tnclish, nasal consonants
are normally voiced; voiceless nasals dc sometimes ~ccur in

some contexts, but they are then variants of normal voiced

nasals,



The alveolar nasal has a cdental articulation befcre
dental fricatives as in plinth, ninth. So th2 pheneme /n/
has an allophone [g} occurrins bhefore dentals, and an allo-
nhone [n] occurrinc elsewheére. Thev are in comnlementary
distribution. The othz2r variant occurs as an allophone of
hoth the bilabial nasal and the alveolar nasal. When these
occur before a labio-dental fricative /4,v/ as in symphony,
convert they are often articulated as a labio-dental nasal
[m], This allonhone is probably in free variation with the
normal allonhone [m] and [n]; its occurrence is morzs likelv,
the more rapidly a rerson sneaks. So the rhoneme /m/ has
an allopkone [m] beforz labio-cental fricatives, which is in
Fre: variation with th2 normal allonhone [ml; and the rhoneme
/r/ has an allorhonz In] bafcre labio-dental fricatives,

which is in free variation with the normal allophons [n].

1.1.1.5 Frictionless Continuants

Fricticnless continuante are the sounds invclvine a
naar=closure in the mouth but without friction. Ths normal
Enaglish 2 sound is a nost-=alveolar frictionless continuant:
a near-closure is made betwzen the toncues bhlads and the

area just hehind the alveclar ridae,.

It is nossible to recognize three recularly occurring
allophones of the /r/ chcneme in En~lish. Tha allonhone
with the widest distribution is the post-zlveolar frictiorn=

less continuant [§]. 2&fter fortis conscnants /»,t,%,f,0,



X, cte.,/ a devoiced (voiceless) allorhone occurs [d),e.so.
- .

in train, crane, free, shrug. These two allonhones are in

complementarv distribution. The third nossible allcrhone

is a flarred consonant [r], which may occur intervocalicallv

W

«Je« in very, marry.

T™wo further sounds are included amona the frictionl=zss

continuants, althouch they are sometimes also called
semi=vowels. They hava gimilarity with narticular vowal
sounds of Fnalish, and were it not for the fact that they
nattern like consonants in &the structure of Fnglish words

and syllables, thev would be counted as these vowels.

One is the bilabial frictionless continuant, repre-
santed by the familiar symbol w, which is similar to the
close back rounded vow=2l, as ir boot. This occurs in initial

and medial nositions, 2.9. wat, tower. But in final

nositions, its occurrenc:= in srellinc is usually considered

to be a close back rounded vowel,

The other vowel-1lik=2 consonant sound is the »nalatal
frictionless continuant, where the near-closure is bhetween
tha tongue front and thz hard palate. It is represented by
the symbel ¢, and it is similar to a close front spresad
vowel as in EEEE‘ Tha occurrence of the nalatal frictionless

continuant is rastrictzad: it is found in initial nosition,

]

2.g9. yet, beauty (by), queuve (kv). Both /w/ and /y/ are

normally voiced.

anc in initial consonant combinations after cartain consonants,



4.1.1.8 Taterals

Like nasals, the lateral consonants ara also continuant
sounds: there is a commlets closure, but air aescapas over
the side of the tonaue. In Enclish laterals are normally
voiced, althouch there is a voiceless variant that recularly
nccurs in a narticular context, The only lateral occurring
in English is the alvenlar lateral, renresented by the fami-
liar symbol £, It is found in all nositions in Enclish

words, e.c. late, fillar, tail, In fact, there is a mwarked

difference in gquality between the alvenlar lateral in initial
nosition and that in final wosition. The difference arises
from the configuration of the hrodv of the tonaua in the
mouth: for the alveclar lateral in final nosition, the back
of the tonoue is raised towards the soft palate, and it is

said to be velarized. The velarized alvecolar lateral is

symbolized by 4,

A non-velarized allonhone [£] occurs before vowsls and

/v/, as in leave, early, illurinate, and a velarizad allo-

ohone occurs before consonants, /w/ and word finally, as in

altogather, always, pool., Thase allonhones are in comrnle-

mentary distribution. Ther2 is, in addition, a third allo-
nhone: which is in comnlementary with the twon: after a fortis
nlosive /n,k/ the alveolar lateral in Tnalish is devoiced,

2.9. in play, clean. So the pheneme /£/ has the allophone

[%] after /n,k/. Ther2 is yet one more allcnhone of /£/ in
complementary distribution with the others: like the alveolar

nlosives, the alveclar lateral has a dental articulation when



Manner of Articulation
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it cccurs irmediatelv befor: a dental fricative, as in filth, stealth.

Since the occurrence is before a consonant,

also velarized: [1].

tha

aliorhone is

n
Place of irticulation
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A Phonetic Chart of the Fneclish Consonants (H., Jackaon

1982: 19). N

4.1.2 Fnclish Pure Vawels

“Jownls are scunds which are made without any kind of

closure cr impadiment to the escare of air through the mouth"

(#.Jackson 1982:20), Pure vowels are rmade with the mouth

taking up a sincle mosition Aurine the articulation.



In inclish , nure vowesle are made in all three areas of

the mouth — front, central and back.

4.1.2.1 Front Vowels
In the front area English has four vowels; =211 made with
spread lips. Two of the front vowels are in the closzs area,

One is the close front spread vowel found in beat or sheen

and svmbolized by iz, so these words would be transcribad
vhonemically as /bi:£/ and /gi:p/. The other is a more onen
and a more central closs front vowel, usuallv described as a
lowered and centralized close front spread vowel, It is
represented bv the symbol £, and it occurs in bit /bit/ ana

shin/gip/.

English has no vowz2l at preciselyv either the half-close
or the half-open vosition, but one mid way between the two.
This 1s usually describzd as a mid front snread vowsl. It
is sometimes svmbolized by e which is the International
Phonetic Plohabet Symbol for a half-close front spread vowel,
but it ig more usually symbolized by e, the IPA svmbol for a

half-openr front spread vowsl. This vowel occurs in bet

/bet/ and fetch /hel/.

The other Fnalish front vowel is in the onen ares, hut
it is not comnletelv onen: it is somewhere between half-onen
and open, althou~h it is usually described as an ornen front

snread vowel, It occurs in bat /b t/ and catch /kaagﬁ



4.1.2.?2 Eack Vowels

In the bhack area of tha mouth we can recognize five
vowels in Enalish four of them are made with rounded lins
and one with s»read lions. There are also two vowals in
“nc:lish that fall in the close back area. One is the close
back rounded vowel /u:/, as found in EQQE and tool., The
other is a more open and mnre central varietv, usually
described as a lowered and centralized close back rounded

vowel /u/, as found in book and nut.

As in the case nf front vewels, Fnalish has no veowels
at. preciselv half-clos2 ané half-oren back nositions. There
is crne vcwel somewhere batween the two, nrobabhlv nearer to
hal f=omen than half-close. The IPRA svmbal for a half-close
hack rounded vowel (0) is sometimes used to symbolize it,
but more usually the IPR symbol for a half-onan back rounded
vowel is used, J. Tt may be described as a mid back rounded

vowal and it occurs in boucht /bJ:t/ and law /13:/.

In the onen back area two vowels are found in Frnolish,
one made with rounded lips, the other with snread lips. The
onen back rounded vowel is, like its front countervart, not
comnletely onen, but somewhere between half-onen and onen.
Yeverthaless, the IPP symbol for an ornen back rounded vowel
is used to represent it, D. This vowel occurs in hot /hDt/
and moss /mDs/. The onen kack spnread vowel is comnletely
open but not comnletely back: it tends towards the central

nosition. The IPA symbol for an ornen back snread vowel is



usa” to renresent it, a, and it occurs in farm /fa:m/ and

cart /kast/.

4.1.2.3 Central Vowels

Trhese vowels are made in the central area of the mouth.
There are three vowels produced in this area in Encalish, all
with spread lins. Mne of these central vowels is in the onen
area, but like % and D in fact mid-wav betwe=an half-oren and
open, althouah it is described as an onen central spread
vowal. It is renresented by the IPA symbol for a half-onen
back spread vowel, namely A, and it occurs in but /bAt/ and

some /sAnm/.

The other two central vowels in %nclish are both mid
central snread vowels, that is mid-wav hetween half-close
and half-oren. These sounds may he illustratad by the vowel
in bird, represented by the symbol 3:, and the final vowel
in father, remresented by the symbol 3. The latter scund is
often referred to as the schwa vowel; it occurs in ®nclish
only in unstressed svllables and has a generally lax articula-
tion. By the contrast the 3: vowal occurs in stressed
syllables, and is cenerally loncer in duration than the
schwa vowel, Thev may be further illustrated by losger

/'fuz3/, ahead /3hed/, cirl /ga:1l/, First /{a:st/.
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The vowel chart of Znclish {H. Jackson 19%2:22),

4,1,3 Tnglish Diphthonas

Dinbthonas can he dascrilbed in terms of tha nure vovel
from which the articulation starts, and the nur= vowal in

whose direction the articulation moves.

They mav he dividad into three crouns accordinc to the
vowel towards which the articulation of the dinhthong moves,
In the case of three dinhthongs the articulation moves
towards a lowered and centralized close front spread vowel
(i) in the case of two it moves towards a lowered and
centralized close back rouncdazd vowel (uw): and in the case of
the remainina three it movas towards the unstressed mid

central spread vowel (3).



4,1.3.1 4 Dpirnhthonas

diphthona beginning with half-close front svread vowel,
movina towards lowered and centralized close f£ront

spread vowel, e.a., late /leit/.

diphthona beginning with open front snread vowel, mov-
ino towards lower=d and centralized close front snread

vowel e,q. sight /sa it/.

dinththone beainning with half-onen back roundsd vowel,
movina towards lowered and centralized front sporead

vowel e.a., soil /sd>il/.

4,1.3.2 u Dinhthonos

ol

au

diphthong beaginning with unstressed mid central snread
vowel, moving towards lowered and centralized close

back rounded vowel e.g. boat /baut/.

diphthong beginning with open central spread vowel,
movinag towards lowered and centralized close back

rounded vowel e.c, housz /haus/.

4.1.3.3 3 Dinhthonos

L3

ed

diphthona beainning with lowered and centralizad close
front spread vowel, movinc towards unstressed mid
central spread vowel e.q. fierce /fidg/ .

dipbthona becinning with half-onon front spraoad vowel,

movinag towards unstressed mid central snread vowel e.q.

fair /fed/.



ud dirhthone becinning with lowered and centralized close
back rounded vowel, movince dowards unstressed mid

central srread vowal 2.6. cruel /krual/,

The short vowels have no variants. The long vowels
and diphthoncas, howaver, vary in lenath accordina to the ,
2nvironment in which they occur. They can he considered to
have two allonhones: (1) a short allorhone before a fortis
consonant, i.e. /p,t,k, g,f,e,s,g/, (2) a lonag allophone in
all other environments, #xample: the lencth of the vowels

in bhead /beat, rude /root, caxd /cart, cause/course longer

for the lenis consonants.

4,1.4 Combination of Phonemes

The rossibilities of vhoneme combination are not un-
limited: any rhoneme may not combine with just any other.
There is the obhvious rastriction imwosed bv the nature of
avllable structure consonant-vowel-consonant (CU/C): a
svllable could not be . ~ar comnoscd of just consonants,
nor of more than one vowel or dinmhthone. But even taking
this regtriction into account, some rhoneme combinations
would be imposible to nronounce e.a. /nenusr/, excent per- ‘
haps with extreme difficulty. Other combinations, althouch
in principle quite pronounceakle, just do not occur in
Bnglish, 2.a0. /nIfk/. ZEnglish does not use all the rossible
nronounceable combinations cf phonemes to make syllables

and words. That is to say, there are certain rules of |



nhoname combination for T™nalish which can be desducz2d from

the syllables and words actually occurrina,

4.1.4.1 1Initial Perinhery

We can describe the rules of nhoneme combination in
terms of the consonants and their combinations that mav occur
in reripheral nositions in syllables. Tt is nossible that
no consonant at all will occur before the wowsl (as in 225),
and that is the case in Fncolish before all the vowel phonemes
axcept two: /u/ and /u3d/ never occur without a consonant
nrecedinag. All the consonant rhonemes of Fnalish may occur
singly in syllable initial position axcent two: /g/ and /n/
never occur bv themselves, nor in combination with another

consonant, in the initial peripherv of an Enalish syllable.

The followina svllable initial two consonant combina-
tions are nossible: /sw/, /sn/, /st/, /sk/, /so/, /sf/, /d&s/,
/ow/, /tw/, /éx/, /ex/, /tx/, /kw/, /kx/, /¥Y)/, [ex/, /fx/,
/ox/, /ax/, /ol/, /f1/. /ol/, [e)/, /8n/, [sa/, /s1/.

The six three - consonant combinations ara: /s»nl/,
/svoxr/, /sfx/, /stxr/, /skr/, /skw/. The combination /sfr/

occurs only in the word sphragdstics, the study of encraved

seals.

4.1.4.2 Final Periphery
All consonant nhonemes may occur sinclv in syllakle
final position in Fnalish, except the following four: /h/,

/x/y /w/, /v/. The followinc vowels are alwavs followed bv
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a consonant: Jfe/, /e /. /P/y /0/, /0A/.

The seven nermissible four conscnant comhinations are
as follows: /-1lkts/, /-mpst/, /-mnts/, /-ksts/, /=3fos/,

/=ks0s/, /-ntes/, as in mulcts, alimpsed, temnts, texts,

twelfths, sixths, thousandths.

"Sore lanauaces (2.0, Russian, German) havs manv conson-
ant seguences, and speakers of these lancuaces will not have
any difficulty in pronouncinc most of the Enclish ones"

(D' Conner 1976: 83), O'Connor (ibid.) further exnlains that
other lanmuares (e.a. Mandarin, Cantonese, Vietnamnse,
Swahili, Yoruba, Tamil) do not have seaquences of consonants
at all, or only verv fow and verv short ones, and speakers
of thesz lancuaces (in which two consornants are usually
separatecd by a vowel) may have difficulty in stringinc
together two, three or four consonants with no vowzl beaetween
them.

The Fnalish lancuage has the followine gsyllabls struc-
tures as stated bv Taddasa Beyene (1968) in his M2 Thesis:

Amharic and Fnclish Seqmental Phonemes: A Contrastive Study.

(v = vowel, c¢'= consonant).

v ccv

cvecece
vce cececv
vcce cvce

cvcccce
cv cvce

This will later be comoared with Oromo syllable structures.
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TARLE 3

EFnclish Consonant Clusters

{ Second Member of Initial and Final Clusters
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Source: (Taddese Beyene 196%: 109).



4.2 Degcrintion of Oromc Thonemes and Allonhones
The writer of this paper has followed "ako Tolla's
(1581) model in the descrioction of Oromo segmantal phone-

mes.

4.2.1 Oromo Consonants and their Variants

The Oromo lancuac= has 7?4 consonants not countinc the

ones which occur in loan words (e.q. p, z).

4,2.1.1 Stops

There are ten ston consonant nhonemes in Oromo.

Bifabial sfops
/p'/ is a voiceless ejectivzs hilabial stop realized as [p!]
everywhere.
' /buy;'a:/ togp"

/kop'e/ "shoes'

/b/ is a voiced bilabial stop and has the following allophones.

[ ] a voiced lenis unreleased occurring intervocalicallv

/dAbAlu:/  'to adld!
[b] a voiced lenis released bilabial stop occurs in
other environments.
/ba:la/ "leaf!

/kA1bi:/ <='"pcmory!

Alveolan stops

/t/ is a voiceless alv=olar ston and has the followinc allo-

phones.
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[t7] a voiceless fortis aspirated released alveolar ston

occurrina word initially.
/thuk"u/ 'to touch!
Ly Y
/t okko / 'one!
[t™] a voiceless fortis unaspirated unreleaszd alveolar
stor occurring word finally.

/shdde:t/ ‘'a2ight!

[t] a voiceless fortis unaspirated released occurs else-
whers -
/mAta/ 'head'
/bituz/ 'to buy'

/t'/ is a voiceless ejactive alveolar stor and has these

allophones.

[t'"] & veciceless fortis asvirated roleased alvaolar ston

ncenrs word initizlly hefore hiagh back rounded vewels,

/u/ and /u:/.
/t'huria/ Tdirt!
h

/tlust?e/ ‘'absorbed’

[t'] an unaspirated released alveolar ston occurs elsewhere .

7/ E'innos’/ *1ittle’
f listle y 'T/he went/enterad’

/é/ is a voiced alveolar stop and has the following allo-

nhonas .

[d7] a voiced lenis unreleased occurs in final vositions

/ and / 'down'
/ oad 'pet lost’

[d] a voiced lenis raleased occurs elsewhera.
/dexme / 'I/he went!

/mﬂdaz/ "wound'



/o/

/%/

v
vE
Lo

k]

[x]

/k'/

[k] |

[
<
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io a8 voiced alveolar dental stop and is realized as
D] evervwhere.
/Dhaoa- / 'stone'

/De:Piz/ "raw'

Velan astops
is a voiceless velar stop and has the following allo-
rhones.
backed voiceless non=-cjactive fortis released; occurs
koafore back vowels.
/da: ku / 'mowder'

3 L] 7 1 L
Jkonta:y alore

fronted voiceless non-cijective fortis released; occurs
hefore front vowels,
/ keniy '#ive' (imperative)
P mili:.i:y lack"®
voiceless fortis ralsased velar ston:; occurse elsewhere
/be:ksisa/ 'notice'

/bazkne / ‘we know'

iz a voiceless ejective velar ston anéd has the followina
allonhones.
a voiceless backed fortis, eijective released; occurs
befora back vowels,

/¥'o:nk'o:/ ‘throat!'

/ E'uba / 'fincer’
a voiceless frontad fortis eijective released: occurs

brfore front vowels.



[k*]

[g]

[g]

/E'izt't'e/ 'centre!
Vo ! Finco i1
/k'=2:nsa/ fincernail
a fortis released ejective velar; occurs els=where.
/bAk'site/ 'she melted'

/hik't'a/ 'she cleaned/wined'

is a voiced velar stop with the following allophones.
a voiced lenis tacked released velar: occurs hafore
hack vowals.

/golay 'inner room'

jguzrra/ 'ear'
a volced lenis fronted rcleased velar: occurs bafore

front vowels,.

Jgizta/f 'class'
J aizbe / "name of a river'
<

a voiced fortis non-=bachked released velar: cccurs in
other environments.
/ duada/ '"hack!

/ dinacde/ 'economy !

The glotial stop (?)

Tt is common in Macha dialect as PRender at al. (1976)

2¥plain and rarely occurs in other NOromo dialacts.

har?a (Macha) 'todavy!

ha:r:a (Tulema) ¢

du?na (Macha) 'wo are dvina’

du:z:na (Tulzma) L L "



4.2.1.2 Fricatives

There are four fricatiwvzs in Oromo.

The Labio~-dental Fricative

is a voiceless labio=dental fricative and is realized

i 4
az [fl evervwhere .
/ lAfez/ "bone'
J fusla/ "face'
The Afveolarn Fricative
/s/ 1is a voiceless aroove alveolar fricative and is
realized as [s] everywhere,
/shdde:t/ *eicht!
/2As [/ 'hare!
/ ?2issa/ 'he'!

The Pafartal Fricative

8 is a voiceless nalatal fricative with thess allorhones.

a voiceless hacked fortis pralatal; occurs beforae back

v
[s]
>
vowe 1s~
/surru'bbas / 'braided hairdo’
/sunkur'ta-/ 'onions'
v g '
[s] a voiceless frontzd fortis palatal; occurs before the
<

front vowels,

v .
/mis in'ras/ 'sorchum!

a voiceless fortis palatal fricativa: occurs ~lscwhere -

[%]
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The GLotital Fricative
/h/ is a veiceless alottal fricative and is realizad as {h]
everywhere.
/ha:da/ ‘'rope!

/hALl'kAn/ 'nicht!

4,2.1.3 Affricates
There are three affricates in Cromo.

/g/ iz a voiceless ralatal affricate and has the following
allophones,

[%] a voiceless fortis backed rrleased affricate; occurs
bafore back vowels.

/10E& / "hoth!
/?arqﬂ‘ggu/ 'to qet'

[c] a voiceless fortis fronted resleasad; occurs before

frort vowels.

/dngger 'earth'

/¢'/ is an ejective nalatal affricate with the following
allophones.
[g'} a2 voiceless fortis back =zijective nalatal. It occurs
>
bafora back vowels.
/§'on'a/ 'dron'

/§'11fu/ 'to close'

[c'] a voiceless fortis ejective fronted. It occurs kefore

front vowels.
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7 g'iwu,/ ‘to become stronc'

4 g'e:me/’ 'I/he hesitated’
/3/ is a voiced nalatal affricate with these allophones.

[¥] a voiced lenis backed palatal. It occurs before hack

vowels.

o ?ebgux/ 'drean’
>

{?] a voiced lenis fronted palatal. It occurs before front

vowels.,

/.girru:/ 'life!'
<

L

4.2.1.4 Nasals
Thare are three nacals in Oromo. Thev are /m/,/n/,/;/.
/m/ is 2 voiced bilabial nasal and is realiz2d as [m] everv-
where,
/mAnd/ '"house’
/1Amd/ 'two'!
/n/ is a voiced alveolar nasal and has the following allo-
phones.
[n] a voiced lenis unreleased alveolar nasal. It occurs
word finally.
/$An/ 'five'
Jkun / "this”
[n™] a’ voiced lenis released alveolar nasal. It occurs
before velars.

/dAnk"u?/ 'to obstruct'
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[n1 A veiced lenis released alveolar; occurs in cther
anvironments.
/buna/ 'coffee'
/lunna/ 'coward’

/ﬁ/ is a palatal nasal with the followina allophonos,

a veiced lenis released backed palatal nasal. It occurs

o
v 32
lmaed

before back vowels,

/%e <nu/ 'who'!

) .
[n] a voiced lenis fronted resleased malatal nasal. It
<
occurs hefore front wvowesls.
A% ' 1 : v
/shaniz/ secd' or ‘'race
[a1 a non-backed palatal nasal. It occurs in other environ-
ments.

/mag?e/ '"leco=hone'

1,2.1.5 ™he Lateral Phouneme

/%/ is a voiceé alveolar lateral and has the followino allo=

phones.,

[¢ ] a voiced lenis unreleased alveolar. Tt occurs word
finally.
/?ol=/ 'up'
/maslz/ 'what'
[¢] a veciced lenis relcased alveolar. 7Tt occurs alsewhere.
/LAma/ 'two!

/%ilba/ 'knee'
<



4,2,1.6 The Flan Phoneme

x is the only flan nhonemz and is realized a3z [r] e very-
LEd
whare,
/ro=;ba/ 'yaint

/?hrogu: / 'to seef

4,2.1,7 The Semi-Vowels

There are two somi=vowels in Cromo. /w/ is a voiced

labio=velar semi-vowel and has these allorhoneas.

[wl & cecnsonantal voiced fortis. It occurs word initiallv
before vowels.
/wa:k'a/ 'dnity?
/. watbe / 'nare of a river?
[w] a voiced consonantal lenis; occurs intervocalically
’ before back roundad vowsls.
/ bAwu / 'to aget out'
/ Diwo?/ "'near'
/v/ 1is a voiced palatal semi-=-vowel and has the followinc
allorhones.

[yl a voiced consonantal lenis back variant. It occurs
g befere the central and hack vowels — [a:] and [o0:],.
Jyvaszdu/ 'to think'

>

Jvozm/ "vthen'
>

{y]l] a wvoiced consonantal lenis. It occurs intervocalicallwy
<

before the front vowsls.
/bive / 'he went out'
/ bAyviz/ 'public gathering’



4,2,1.8 Digtribution of the Consonant Phonemas

The Zitops
All the storns occur word initially and medially. As
Oromo words are basically opan-syllabic words, except in

imperatives, few stops occur word finallv.

CeGe Phoneme Initial I'edial Final
/m'/ = safp'a -
'licht!
/b/ bo:dde sinba sinh
'later! 'dance’ "danca' (imp.)
/t/ £ hyni fit'u: {4t
vairt" 'to finish' 'finish' (imm.)
/a/ duzbas soda: aad
'after! ' fear' "down'
/D/ De:D4is ha:Da ho?
'raw' "mothar’ 'suck*
[k/ kon'e mhbuw: mAk
'shoag! "to wix' "'mix' (imp.)
‘. TS kb:p;p'i Lik'a: "PAK?
'praparation’ 'loan' 'ao' (imp.)
/a/ gubba: ?anggu: ?anrg
Yon.' '£o ser' 'see' (imo.)
I2y 704 mo?u -
'un' "to win'

The Fricatives
All the fricatives of Oromo occur word initially or word
medially except for tha glottal /h/, which is restricted to
initial position only. The fricatives /4/ and /4/ occur in

v
all positions. /4/ doeg nct occur word finally.



e.g. Phoneme Tnitial Medial Final

LES fidu: dAdR'a ? 04
"to bring’ 'sweat' 'self!

/s/ sinba &' izsu 7 A3
'dance'’ 'to lie down' ‘'here

/g/ $hn biga:n -
'five! ‘water'

/h/ ha:da - .
"hope!

The Affricates
NDf the three affricatesz, the eijectives /g’/ and /¥/
occur initially or medially hut not finallv. The short /g/

occurs only medially either in cluster or intervocalically.

e,. Phconeme Initial Medial Final
v v 5 WY 5 YV
& te (exprese 7accd ?acc de:me

sion used
when chas-
ina donkey)

'"after that' 'he went there’

&1 EtAbsu: L'08'a: :
'to brzak' 'tortoise'
g }111“38 ?i.g!mu: -
'under’ 'to build'
The Nasals

"l
All the nasals occur in all mositions 2xcept /n/ which

does not occur finally.

e.dg. Phoneme Tnitial Medial Final
/m/ mAnd nAm3 Ho s

'house' 'merson' "whan!
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/n/ nhfa 70l Ana bifasn
'hody' '"hicher’ 'wwater!

uy 4"] n

/mn/ na:ne 7e:nu -
'wa ate' 'who' =

The Latenak

The lateral /%/ occurs initially, medially and finally.

2,0, Phoneme Initial Medial Final
/e/ LAm) bta:fa 208
"two! "leaf! "uan't
The Flap

Tha flan /r/ occurs initially, mediallv and finallv.

e.d. Phoneme Initial Medial Final
fx/ ha:gu kAara: bor
'to foretezll'! 'road’ '"towmerrow'

The Semi-Vowels

The semi-vowels /w/ and /y/ occur initially and redi-

ally only.
2.T7. Phoneme Initial Fedial Final
/vi/ wa:k'a dAwu : -
'deity! 'to aive hirth'
/v/ yo:m o :va -

'when' "hetter!



Maner of Articulation
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Place of Articulation

¢ Labic= |
Bilabial | dental |Plveclar [Palatal | valar [Glottal
() t ¥ ?
Ston b a { o !
D ] t 1 4 \C‘T' I ]{ ] i
D |
£ s g h
Fricative W) @)
vg |
Affricate .
v
|
l
v 1
Nasal m n n (n)
Lateral 2. ;
Flap: "
Semi=-vrwel w f E ¥ l |

Orome Consonant Chart

( )= absent catecgories

4,2,2 The Vowels of Oromo

Many writers includinca Render et al. (1976) , Wako Tola
(1981) , Barissa, the Oromo Weckly (1968 E.C.) indicate that
there are five basic vowzls in Oromo. Howaver, besides these
five basic vowels and their lonc forms, A and its variant 23
ars alsc used in Oromo words as in mAnd "house’ nAmd ‘person’'.

The followina chart may explairn the situation mors clearly.



TABLFE 5
Front Cantral Rack
5 /
Hich £.40 \ S u,u
% /
\\ /'
% //
Mid e,e: \ i 0,08
% (a)a /
/
\
Low as (a)

The Vowel Chart of Oromo

1,2.2.1 The Front Vowzals
/i/ is a hich front unroundad vowel and has the feollowina

allonhones,

[%} a hich front unreunded lax devoiced vowel.
/ ta:?4 / 'sit down'
£ {; uni / "this'

il a hioh front unrounded t=nse voiced vowel,
/ minrga/ 'richt (side)’
/2/ is a mid front onan vowel with the following allcnhones.
[el] a mid front lax devoiced vowel.
(o]
/ 1 ]
b Dué%/ TI/he carme

a mid front tense veoiced vowel.

/ feluy/ 'to want'
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4.,2.2.2 The Central Vowels
/a:/ is a low central vowel with +hesn allophones.
[%] a low central lax open devoiced vowel.
/ 7issa / "he'
fa] 2 low central tense onen voiced vowel.
/ akrra?/ 'stomnach’
/A/ a half open back snread vowel,
/ma8eis/ "drunkenness'
/3] an vnstressed variant of /A/. Tt occurs in unstressed
syllables word finally in Oromo.
/ mhna/ "house'

/ nikmd/ "nerson'

1.2.2.3 The Back Vowels
/u/ is a hich back rounded vowel and has the followinc
allophenes.
[g1 A hich back rounded lax devoiced vowel,
/ hafidu/ "let him brinc!
[u] a hiah back roundzad tenss voiced vowel.,
Jkute/ '"T/he cut/decided!
/c/ 1is a2 mid-back rounded vowel and has the followinco
2llenhones.

ZQ a mid back lax rounded dovoicaed vowel .

/thohko/ "cne'

[c] a mid back rounded voiced tense vowel,

/R'ote/ 'I/he ducg’
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4,2,2 (onsonant Clusters and their Distribhution

Neither initial nor final clusters are found in
Crome. Consonant clusters occur onlv in medial posi-
tions and the numbar of corsonants forming a cluster

ig limited to two.

.. 7arme here'
.V v . "
sinna serious matter

v
jifba "knee'
<



Oromo Medial Consonant Clusters

First
Verbers Second membhers of clusters
of v Vv v v v
clusters {(p' b t t 4 D k k' ¢ 2 £ g8 8 h ¢ . ¢ 3 m-n n w
p' + + 4+ - +
b
t
.;._v
.L’d
D
S + + -+
k° i + -
g _+ + +
>
£ + ¥+ + 5
s
4 +
h
v
C
Y
C
v
J
m gk o s + +
n + + o+ o+ 4 + 4+ + 4+ o+
-
if! + o+ o+ + + o+ + + +
o + o+ o+ + o+ + + -
04
b +

+ =

actual clusters Source: Wako Tola (1981)
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1.2.4 Diphthecnas

There are no diphthonas ir Oromo.

4.2.5 The Syllable Structures of Cromo
Different svllablz types are distributed in Oromc

words in the fellowina ways:

Syllable Initial Medial Final
nA-ma bA-nA-n? LA-m?d
Ccv
: 'person’ 'this year' "two'
bAr-ba-du hin-dem-te fL=~2"An
ove
'to look for' ‘she went! 'thev finished'
bo:te mAra:te it ae
CVz
'she cri=d" ‘he became mad' 'finish!
be:k-ne hin-de:m=-tAn bifasn
CVsC
‘we knew' 'yeutll gof 'water’

4.3 Comparison of Fnalish and Cromo Seqgmental Phonemes

In this chapter the segmental nhonemes of Oromo and
English are compared in order to determine their similari-
ties and differences and also to predict the errors Qromo-

speaking students make in the process of learning Enclish.

The assumption behind this type of comparison is that
the phonemes in the natiwvz lancuvace of the students that
are structured and distributed similarlv to theose in the
target lanquare do not constitute a learnina nroblem, that

is, they functior successfully when transferred in the



target lancuacge. On the other hand, the ohonemes in the
native lanquace which are structured and/or distributed
differently with those in the target lancuace constitute a
major learninc problem., In the words of Robert Lado, "The
list of problems resulting fror the commarison of the foreicen
lanquage with the native lancuace (...) must be considered

a list of hypothetical problems until final validation is
achieved by checkineo it acainst the actual speech of

students" (Lado 1957: 72).

1,3.1 The Cconsonants of Fnglish and Oromo

The consonant phonemes of Fnalish and Oromo are pre-
sented side by side in the followina chart. Brackets
indicata the areas where an Fnclish phoneme is unmatched

by anything in Oromo.
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g &%
Zffricates
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3 J
Masals ™m m n n n n ()
Tatzrals L '3
Fricticnless|
Continuants | = = x y "

The Conscnants of Fnolish and Orereo




The SZXops

Thers are ten stoms in Oromo as acgainst six in Fnalish.
Only one nhoneme, /p/, is absent in Oromo from amonast the
English stons. This may constitute a learning wnrobler for

Oromo speakers learning English.

The Fricatives
There are four fricatives in Oromo as against eicht in
English. /v, ©, 3, 2, X/ are ébsent cateaories in QOromo,
and therefore thev may constitute a problem for Oyromo

students.

The Affnicates
" . . v Vv, V
Thera ars three affricates in Oromo /c, <', j/ as
. A I T - ,
against two /¢, J/ in Encglish. Hence, no learning nroblem

is likely to arise.

The Masals
The nasal ohonemes of Oromo are /m, n, i/, and those

of ®nglish % /m, n,n/. /ﬁ/ and /n/ are ahsant categories

as phonemes in Fnalish and Oromo respectivelv. The latter

may constitute a learninc problem for Oromo sneak=ars.,

The Lateraf
The lateral phoneme /£/ is common to hoth TEnglish and
Oromo, however Fnglish /1/ is velarized word finally, inter-

vocalically and between a vowal and followine consonant. It
is realized as [2] every where. Therefore, thc velarized

[¢] may be difficult for Oromo learners of Fnqlish.



The Semi-voweds

Ororo has two sami-vowels /w,v/, as aagainsi three
/v,yv; ¥/ in Fnolish. Oromec /r/ is a flav rhoneme and is
realized as [r] every where, whereas English /x/ is a
retroflexed semi-consonant and has three allonhones,
Hance, Oromo students tznd to substitute the allonhones of

English /r/ by Oromo flap /r/ in all nositions.

4.3.2 The Vowels of Fnglisb and Oromo

Ororo has five basic vowels and the wedo2 /A/. Fach
bagic vowel has a lonc form, Two of these basic vowels are
front /i,e/, two central /A, a:/ and two hack /o, u/ vowels.
/3/ occurs as a variant of /A/ in unstressed syllables word

finally.

On the other hand, Fnglisk has twelve nure vowcls:

four front /i:, i, e,x /, four central 1fﬁf5£,ﬁ;*a

four back /u, u:, >, d:/ vowels. ;/f
!f ¥

The vowals of Fnolish which do n?& ewlst 5nJOroﬂvf
one front /% /, one central /3:/ and éro
abesent catecories may constitute a lea.fﬂ;
students.

Moreover, Fnglish has eicht dinhthonas (ei, ai,al,du,au,
i3, 23, ud). MWNone of these cetecories is nresent in Oromo.

Thaerefore, these absent categories are likely to be trouble-

somz for Oromo learnerce of %nglish.
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TABLE 8

Front Unrounded |[Central Unrounded | Back rounded'
|
Enc, Oromoe Ena. Arome nc, Oromn
Hich iv Ls i L u(s) uf(:)
Mid e e 3, A (3) A > ®
Tow % () a(2) = s ()
: ‘ (a) ’

{4 =

The Vowsls »f Gnulish and Cromo

absent catecoriaes




4,3.3 Consonant Clusters

There are no initial or final consonant clusters in
Oromo., 2All the clusters arzs mzdial with no more than two
consonant seauences. 2As Bender (1976: 176) exnlains, when
a medial cluster of mors than three consonants aris=s in the

course of inflection, the cluster is broken up:

a) by epenthesis of /{/ (the most common nrocess): "we see"

> argina;

anrg + na
b) if the first consonant is /r, 1/ and the second an

obstruent, by metathesis tocether with epenthesis of

Jal: ara + na > (optionally) aaar + na > agaraa.

Heénce, all initial and final comnlex consonant clusters
in ¥nglish may constitute a learning »roblem for Oromo

soveakers.,

4,3.,4 Svyllable Structurcs

The followine syllable structures of Fnolish are
compared with syllable structures of Oromo to indicate
similarities and differences between the syllable struc-

tures of the two lanaquages.

Syllable Structure Tnglish Fxample Oromo  Fxamole
\Y + a=-nv = -
vC o+ at i =
vee + ask - &
cv + co + mhA=n2a
cev + stu-dant = =
CCCV + stray = =

+ = gimilar, - = different
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Syllakle Structure Tnglish Fxamnle Oromo  Txamle
e + biea + Ian
cvee + self = -
cveee + fists - -
ovecee A temnts -~ -

English svllables with initial cc, ccc; and with final cc,
ccc, ccce may be difficult for Oromo learners of English,

The errors made by Oromo learners of Enaglish due to
the differences between the vhonemic svstems of the two
languages will be empirically verified in the next chanter
(Chapter TFive) by the results of the two tests administered
for this purnose. Howzavar, the followina (nhonemic, phone-
tic, allophonic and Aistributional) errors can be pradicted
by comparina the phonemic systems of the two lancuaces based

on the theories of contrastive analvsis (Cp).

4,3.5 Classification of Predicted Errors

a} Phonemic Errors: Th= learner makes nhonemic errors if
the target languag2 has phonemes which are un-
matched in the phoneric svstem of the native
lancuace of the learner. To this affect, Oromo
learnars of English mav make the following phone-

mic errors in the process of learning Fnaglish.

2.9. English Phoneme Wrong Substitution Sxampla’
/o/ /s/ or /t/ /sink/ or /tink/ for
/0ink/
/3/ /é/ or [fz/ /dat/ or /zat/ for

/3 @t/



/v/ /£/ /haf/ for /haev/ |
/% / /a/ /bad/ for /bx d/ |
I/ /o/ /kot/ for /k):t/
/ei/ /e/ /aet/for /aeit/

b) Phonetic Frrors: If L., sreakers make errors by substitut-

1
inc the phonemes of L2 which are not aksent in the

nhonemic syst2m of L. bhut which are articulated in

1
different and noncontrastino points of articulation
under the influence of the vhonemas from their native

stock, the error is phonetic.

/xr/ is common to both ¥nalish and Oromo, but /1/ is
refroflexed in Fnglish, flan in Oromo. The error
that is made by Oromo students due to this differ-

ence is phonetic,

c) Allophonic Error: If the corresrondina phonemes of the

e.0.

two lancuaces havz different allonhones and when
learners make errors either by (4{) transferring
their allophones to the target lancuage which are
absent in the target lancuace, or (44) failino to
produce or perceive the allophones of L, because L

1
lacks them.

Fnalish Rllophones Wrona Substitution

(4] velarized, as in 1] non-velarized
still [stiq] fistil]

[%] devoic=2d, as in [r] voiced

train [t%ein] [tiren]



d) Distributional Frrors: By

G.'_ZI.

tional rnattern of his
transfers his phoneme
the same token, as no

in Oromo, they may be

EFnclish
[Apo: it/ 'sport!
[tndz:/ ‘tree!
[pleis/ 'nlace’

[sta:t/ Yabark?

carryine over the distribu=-

I, nhonemes, the L., lzarner

1
sequence habits into L,. Bv
initial or final clusters

rendered as follows:

rendered as

Jisponti/
[Ednds/
[piles/

[Lstandit)



Chapter Five

5. Data Analysis and Results of the Study

5.1 2Analysis and Results of Discrimination Test

Sixty-two native sncakers of Oromo were civen two tests.
The first test was discrimination tast. In this test, the
subjects were made to discriminate between minimal pairs.
The test was divided into parts: consonant sounds, vowel
soundg, diphthonas, words wilith closed and oren syllables and
consonant clusters. Fach word vas said twice. The subjects
waere to indicate the word thay heard in each nair bv mekino
a tick, underlining or circiinc dependina on the instruction
ogiven in each nart. Later, c¢achk raner was marked and craded

out of the total of 112  :

The sounds which the subjects failed to discriminate in
aach part of the test ware listed and the number of sutijects
who had difficulty in discriminating between each pair was
also counted anc¢ noted. 1If a pair of sounds was confused

only by ore or two subj=2cts it was not considercd sicnificant,

5.1.1 Consonant Sounds

Tach part of the tast was treated separately., The nart
which was analyzed first was +he consonant sounds. It was
observed that most subij2cts could discriminate between con-
sonant sounds that are closely related either by their manner
or point of articulation when they occur in identical environ-

ments. FHowever, the followinag pairs of sounds were found to
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be difficult for some subjects to discriminate;

/€/ and /[v/
V&V V4
/a7 ®  Ja/
/e " fe/
/s/ " /Je/
/b/ " [/v/
/mn/ " /n/
2-7E . V

/£/ and /v/

Most subijects could discriminate between /f/ and /v/
in this test when the two sounds occurred word initially.
Howaver, the nroblem arosz when the two consonant sounds

occurred word finally, as in five and fife; save and safe,

To this effect, 18 (292) subiects failed to discriminate

betwaen the two sounds word finally.

/z/ =and /3/

In this study, these two sounds were found to ba ane of
the most difficult consonant pair of sounds to discriminate,
Accordingly, 21 (34%) subjects failed to discriminatze the two

sounds, &g in close and clothe.

/3/ and /%/

Althouch the nrohlem was not serious with /z/ and /3/,
som: subjects found it difficult to discriminate batwcen /d/
and /3/. Out of the 62 =zubijocts, 5(8%) failed to discriminate

batween the two sounds as in dare and there.



/s/ and /e/

Another area of difficulty, as observed in this studv,
was the trouble some subjects had to discriminate between /s/
and /e/. Eleven (18%) subijacts couldn't discriminate retween

thase two sounds, in words such as sink and think.

/t/ and /o/

It was ohserved that 2 (14%) subjects failed to discri-

minate hatween /t/ and /0/ z2s in tin and thin.

/b/ and /r/

Most subjects had no difficulty in discriminating between
the two sounds when they occurred word initially as in bhit
and pit, rut the difficulty arose when the two vair of sounds
occurred word finallv, as in rib and rip. It was found out
that 8 (13%) subjects couldn't discriminate between the two

sounds word finally.

/n/ and /n/
Six (10%) subiects found it difficult to discriminate

batween the two sounds word finallv, as in sin and sinc.

/8&/ and /3/

These two sounds ware also confused. In this ta2st 6 (10%)
subjects failed to discriminate between the two sounds as in

choke and joke.
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5.1.2 Vowel Sounds

The followina vowel sounds were found to be difficult

for the subjects to discriminate.

/e/ and /% /
It was observed that 16 (26%) subjects couldn't discrie

minate between the two vowel sounds as in lettar and latter,

/e / and /A/
These vowel sounds ware conrfused by 23 (37%) subjects
who had difficulty in discriMinatine between the two vowel

sounds as in cat and cut; hat arcd hut.

/A/ and /fa:/
It was observed that ¢ (14%) subijects failed to dis-

criminate between the two vowel sounds as in much and march.

/i/ and /fi:/
Some 11 (18%) subj=acts confused the two vowel sounds,

as in bhit and beat; dip and deen.

/A/ and /3:/
These two vowel sounds were confused bv 7 (11%) subjects

as in hut and hurt.

/u/ and fu:/
This pair was badly discrimrminated. Tt was found out that

21 (34%) subjects confusaed the two sounds as in full and fool;

Eull and Eool.



= Bl -

5.1.2 TCinhthonas

Dichthongs are foundéd to be the most troublesomsarea

to discriminate for most subiects.

/e/ and /fei/

¥t was observed that 12 (31%) éubjects failed to dis-

criminate between /e/ and /ei/ as in get and gate.

/d:/ and /3u/

This pailr was the most difficult to discriminate for
the subjects in this studv. This pair was difficult to

discriminate for 39 (€3%) =zubjects as in law and low: born

and bone.

/i3/ and /ed/

This pair was confused by 14 (22%) subjects as in hear

and hair; deer and dare.

/au/ and /3u/
It was observed that 11 (18%) subjects failed to dis-
criminate between the two dinhthongs as in now and know;

loud and load.

5.1.4 Words with Closed and Open Syllables

The subjects hardly had any difficulty in discriminat-
ing words with closed syllables and ovmen svllables in words
such as luck, lucky: sit, city.

5.1.5 Consonant Clusta2rs

Fror amonast the consonant clusters oiven in the test

only the pair blow and below was found out to he troublesome
for 18 (29%) subjects to discriminate,
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5.2 DAnalysis and Results of Production Tast

The second test was nroduction test. The 62 subjects
ware tape-recorded whila readinc aloud 78 sentances contain-
ing mogt of the minimal pairs used in the discrimination test.
Ths test was divided into parts: consonant sounds, vowels,
and divhthongs, words with closed and open syllables and
consonant clusters. Th= gentences in each part were numbered
to avoid confusion. Fach subject was instructed to record
his/her name, saction, and age before readino the sentences

onto the tane,

Tyo Judges (a lincuist and mysgelf) listennd to the

r=cording of each sukject, =nd cave each subiject a score of

AL

#*

one point for each 'corractly' said item., The t
%

. o . VA e \
craded out of the total 83. The rhonemic tranaﬁk;ptlon“bﬁkf"&
"" ! B o \

Y A
] |

; [ 2 ~_ 2\
the relevant words as oronouncec by the subjectg in <the 78 3% 3
P oo P Fa b 8

i

"

sentences can be shown as follows: A

\ 1 ' \
\ v N .

Consonant Sounds \E;:ﬁ:‘;;txﬁ

Fnr~lish as rendered by the subjects

veal /vi:l/ /vil/, /vigl/, /vel/

five /faiv/ /faif/, /faiv/

safe /seif/ /sef/, /seif/

think /0ink/ /tink/, /sink/

thin /ein/ /sin/, /tin/

then /3%en/ /zen/, /sen/

zeal /zi:l/ /zil/, /zel/, /zi:l/

bit /kit/ /bit/

pack /pek/ /mak/, /oek/

back /bhx k/ /bak/
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Consonant. Sounds

Fnclish as rendered by the subjects
mad /med/ /mad/, /mAd/, /wed/
mat /mae t/ /mat/, /met/

mate /meit/
made /meid/
could /kud/
good /faud/
joke /Jauk/
chok= /gauk/
map /mdep/
nap /naen/
law /1):/

raw /ry:/
brinec /brin/
bic /bic/
sing /sin/
sick /sik/
wash /w;g/
watch /w;g/
haste /heist/
waste /weist/
wet /wet/
vet /yet/

/met/, /mat/

/meéd/

/kud/

Jeud/

/ok/

J&k/, /Eok/

/man/, [mevn/

/nan/

/lawu/, /lowu/
/rawu/, /rowu/
/brin-c/, /brin/, /brin/
/bir/

/sin-a/, /sin/, /sin/
/sik/

/wog/, /wag/
/wog/,fwag/

/hest/, /hast/

Jwest/

Jwet/, /wit/

/yet/

Vowels and Diphthonas

bell /bel/
hill /bil/
1ift /1ift/
left /left/

letter /letd (r)/
latter /l3etd (r)/

hat /h BQ._'t/
hut /hAt/
core /kAim/

/bel/

/bil/, /bizl/
/Lift/

/laft/

/latexr/
/later/, Neter/
/hat/,/hat/
/tAt/ /hut/
/kAm/, /kom/
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as refddered by the svbiects

Enclish

calm /ka:m/ /kalm/, /kolm/, /kam/

shut /dAt/
shot /gﬂt/

dip /din/

deep /di:n/
pot /mot/

port /my: (x¥)t/
hot /hht/

hut /hat/
hurt /ha:{x)t/
full /Ffal/
fool /fu:l1/
get /oet/

gate /aeit/
hate /heit/
heicht /hait/
buv /bai/

boy /bxi/

bone /:5un/
born /bd:(r)n/
hear /hia(rl/
hair /hed(r)/
now /nau/

know /ndu/

/Ene/, /8uty
/Sot/, ¥t/
/din/

/din/, /di:p/
/pot/

/oort/

/hot/

/hit/, /hat/

/hart/f, /hert/, /ha:rt/

Aful )/

ftal/, /fasl/
faet/

/aet/, /gat/
/het/,/hat/
/hait/, /hevit/
/bai/

/boi/

/bon/

/born/

/hir/, /hi:x/
/hex/, /hevir/
/nau/

/nav/, /newu/

Closed and open syllable words

eight /eit/
eichty /Jeiti/
sit /sit/
citv /siti/
luck /1Ak/
luckv /1Aki/

difficult /aifikalt/
difficultv /difika3lti/

/et/, /[feit/
/eti/, [eviti/
/sit/

/siti/

/lak/, /1Ak/
/laki/, /1Aki/

/AififFALt/, /difikelt/
/AifikAlti/, /difikelti/
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Consonant Clusters

English

Llow /bl3u/

below /bildu/

flow /flau/

follow /fY¥laou/
sport /sp):t/
support /sapd:t/
disprove /disvru:v/
disapnrove /disdpru:v/
strona /stryn/
students /studints/
three /Ori/

those /Ts/

health /hel®/

as rendered by the subjects

/blo/

/hilo/

/flo/

/folo/

/isnort/, /sport/
/sanort/, /seport/
/disinruv/, /dis-pruv/
/disianruv/, /disa-nruv/
/istironc/, /stiron-o/
/istudentis/, /studentis/
/8ixdis/, [triz/

/zos/

/helz/, /hels/, /helzi/

Based on the transcription of the phonemas as rendered
by the subjects, the different narts of the tast werza analyzed

ag follows:

5.2.1 Consonant Sounds

s a whole, the Fnglish consonant sounds do not give
Oromo=sneakina students wmuch difficultv. Wowever, the con-
sonant sounds /v/, /¥%/, /e/, /n/ and /g/ jera found to be

difficult for the subijscts to pronounce.

/v/
Most subiects could produce this consonant sound word
initially, as in veal. The trouble was when this sound

occurred word finally as in five, save. Thus, 27 (43%)

subijects pnronounced five as fife, for instance,
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/3]
None of the subjects could sav this sound correctlv.
They either nronounced /3, as /z/ or at times as /s/. Thus,

for example, then /%en/ was ~ither nronounced as /zen/ or

/sen/.

/0/

This sound also caus=sd a problem for the subjects. It
was either substituted by /s/ or /t/. Thus, 38 (61%) subjects
confused /0/ in thin with /t/ in tin while twenty-nine (47%)

confused /0/ in think with /s/ in sink.

/n/

Forty-tw, (f8%8) subjects pronounced the /g/ in bring as
a separate sound, instesad of pronouncine it /n/ as native
Inglish speakers do. 1In some cases, they omitked /g/ thus

nronouncina 'sing' as 'sin', for instance.

v

/e/
Seven (11%) subijects confused /g/ with /g/ and read

'*choke' as /gok/, for axample.

5.2.,2 Simple Vowels and DRiphthonas

English has many mors vowels than Oromo. As a result,
Oromo learners of Fnglish would use their relatively small
number of vowels to 'cover' the Fnglish twelve simple vowels

and eight diphthonas. The latter are ahsent categories in

Oromo.



oo By

Vowels and diohthongs were found to be the most trouble-
some areas for the subjects to oroduce. The following vowels

and diphthongs caused oroblems:

/e/ and /& /

In the test, 28 (45%) subijects failed to make a distince
tion between /e/ and /% /. For instance, thev pronounced
latter and letter indentically, Others substituted the /% /
in latter by /a/ and pronounced latter as /later/. “The
'schwa' /3/ = the neutral vowel used in unstressed syllables
and weak forms" (Kenworthy 1987:51) was repmlaced by /e/ in

both latter and letter bv most subizcts.

/x / and /A/

Most subjects found it difficult to pronounce the two
sounds distinctly. The /% / ir hat and the /A/ in hut were
vronounced identicallv. This was a nroblem for 46 (74%)
subjects. Others pronounced hat as /hat/. The sound /A/
was also confused with /u/. Thus, 6 (10%) subjects pro=-
nounced /hAt/ as /hut/ although this last confusion could

be attributed to the orthography of put.

/i/ and /i:/
The sounds /i/ and /i:/ were also confused by 33 (53%)
subjects who read din and deen identicallv. Both words

scunded /din/ as renderced by the subjects.
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/A/ and /3:/
The /A/ in hut was confused with the /3:/ in hurt,
It was observed that 17 (27%) subjects read hurt /hd:t/ as

/hArt/. Others read /hj:t/ either as /hert/ or /ha:rt/.

/u/ and /u:/
Full and fool were pronounced identically by 2% (47%)
subjects. Both words were pronouncad /ful/. Som= subjects

tended to use a vowel close to /u:/ to nronounce fool /fu:l/.

/e/ and /ei/

It was observed that nsarly all the subjects confused
/e/ with /ei/. Fortyv-nina {72%) subijects couldn't make a
digtinction between /e/ and /ei/ when thev nronounced get

and cate. Others vpronouncad gate as /gat/.

/o:/ and /au/
These two sounds wers substituted by /o/ or /o:/. Thus,
all the subiects pronounced hone /baun/ as /bon/ and born

/o) :{r)n/ as either /born/ or /ho:rn/.

/i3/ and /ed/

All the subjects replaced these two dinhthongs by mono-
thongs. fence, here /hi?d(x)/was pronounced either as /hir/
by 39 (63%) or /hi:r/ by others and hair /hed(r)/ as /her/

by 37 (60%)or /hevir/ by othears.
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Jau/ and /3u/

Most subiects had no difficultv in nroducinc /au/ as
in now. But the problem was with /9u/ as in know. Thus,
18 (77%) subjects nronounced now and know identically, i.e.

/nau/. COthers nronounced know as /newu/.

5.2.3 Words with Closed and Open Syllables
Mo gignificant oroblem was observéd in the production

of words with closed and open svllables.

5.2.4 Consonant Clusters

As 2 wholz consonant clusters with two saquences
occurring initiallv or finally didn't cause much troukle for
the subjects. The problem arose when the seguences were
three or more. Tor example, initially strona /strdn/ was
nronounced eithér as /istiron-a/ or /stiron-c/. Medially,
disprove /dispru:v/ was pronouvnced either as /disioruv/ or
Ais=-pruv/. 1In Final position, students /studints/ was
oronounced either as /studentis/ or /istudentis/. “owever,
it was observed that 9 (14%) students pronounced health
/hele/ as /helzi/. 2 clear /1/ was used in place of dental
/%/ and /0/,a voiceless fricative,was substituted by an open

/
syllable /-zi/.



5.3 Classification of Errors

5.3.1 Thonemric Frrors

The following phoncemiec errors were obhserved:

Enqglish Phoneme Wrona Substitution

Congsonants .

/v/ five /f/ fife

/3/ then /z/ zen

/0/ thin /) tin, /s/ sin
/X/ choka /X/ shock

Yowels and fMnhthongs s

/% / latter /e/ letter
/A/ shut /uy shoot
/2:/ cauaht /o/ cot
/i:/ deen /i/ din
Juz/fool /u/ full
/ei/ gate /e/ aet
/=3/ hair /e/ her
/3u/ know, /au/ now /au/ now

5.3.2 Phonetic Frrors

/ v/ retroflexnd /r/ a flan

5.3.3 BAllorhonic Errors

[r]- a flapped consonant

which mav occur inter- a flan /xr/
vocalically =.<. varv,
marry.

[§1- a nost-alveolar fric=- a flan /r/

tionless continuant
e.aq. drive
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[1] - a vost-fortis con-

¥ sonant devoiced
allophone e.q. a flarn /r/
crane, train
[d] dental as in width [d] alveolar
[n] dental as in tenth [n] alveolar
[1] dental as in health clear [1]

1] = a non-velarizead
allorhone, occurs
in initial nosition
before vowels and
/y/, e.a. lzave, carly clear [1]

/4/ - a velarized allophore,
occurs hefores consorants,
/w/ ard word Ffinally

e.q. always, nool. clear [1]

5.2.4 nistributional % ‘rrors

The following distributional errors wers cobserved
in the oroduction of English words as nroncunced by

most subijects:

fnglish Syllahle Structures Wrona Substitution
CCEVe covevec/vecvevee
strong /stirong/, /istironc/
cvCec cveevye

students studentis/

CcCcv cvew

three /siriz/

cvce cveey

health /helzi/
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5.4 Rank Order Correlation Coefficient (rq), Maan Scores

and Standard Deviations

Roll Discrimination Production
Test Scores Test Scores
NG, -(out of 112) (X) Rank 1 (out of 83) (V) Rank 2
1 100 47.5 58 31
2 102 36.5 57 42
3 103 29 64 13
4 170 47,5 62 2
5 103 29 s 9,5
6 100 47,5 59 325
7 1 o} A2 63 17
8 1n1 32 60 28,5
9 104 205 58 37
10 102 36,5 67 7.5
11 a5 &1 62 22
12 104 2045 57 42
13 29 53 56 47
14 103 ' 29 58 37
15 108 3:5 67 TeD
16 96 595 54 52
17 106 11.5 63 L7
18 92 62 52 57.5
19 926 58.5 57 4
20 98 56,5 59 32,5
21 106 115 56 .y
22 102 36.5 54 52
23 108 3.5 AR 4.5
24 103 29 63 17
25 107 ' 7 AO 1.5
2€ 104 205 5 56 47
27 100 £7.5 48 62
97 58 50 60
29 106 11.5 65 11
30 103 29 Gl 25.5
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Roll Discrimination Production
Test Scores Test Scores

MO, (Cut of 112) (X) Rank 1 (Out of 83) (v) Rank 2
31 Q9 53 58 3
32 107 7 7 69 L
33 lce 11.5 68 4.5
34 106 p 1 9 64 13
35 101 42 68 4.5
36 104 20.5 54 52
37 106 11s5 G2 17
38 104 20.5 63 17
39 102 36,5 59 32.5
40 99 53 58 37
41 105 1945 HhO 28.5
42 98 56.5 56 47
43 103 281 62 52
44 1092 1 68 4.5
45 102 36.5 60 28.5
46 104 20.5 64 13
47 107 7 66 2.5
48 103 20 54 B2
49 108 3.5 62 22
50 101 42 57 42
ok 100 47.5 57 42,
52 104 20.5 59 32,5
53 104 20,5 Al 25.95
54 101 42 h2 o
55 103 28 56 47
56 a9 53 53 55,58
. 100 47.5 51 59
58 103 20 54 52
59 105 15,5 60 28.5
60 1n8 32 62 22
61 99 53 49 £1

62 102 36.5 53 2% .5
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X 6351 X 3680
102 (91%) (average score of V =60 (72%) (average score
of discrimination test) of nroduction test)
2
6Ld 2
r = l= oviss sl rd® = 16481.5
2 M(N“-1) '

1
]

_6x16481.5

=1 S Y
62(62) -1

- 98889

1 - 0.415

0.58 (rank-order corrclation coefficient)

3.56 (standard deviation of Aiscriin

L P 'Y"?) Y 2 e c
S.DY-‘J =T (Y=Y) = 154¢

. _ 71549
oDV TET

=\/'.25.39

= 5,04 (standard deviation of nroduction test)

The rank-order correlation coefficient [(rs) = (.58]
indicates that the two tests (discrimination and oroduction)
are positively correlated, i.e. there is a cood relation~

1]



ship between the two, in other words, students who are aood

at discriminatinog can 4o well in nroduction and vice versa.

On the other hand, thz averace scores, 102 (21%) (for
discrimination) and €0 (72%) (for nroduction) raveal that
the subjects are far better in discrimination than in nro-
duction. It has been testad and found out that there is a
significant difference betwezn the two mean scores. Fore-
over, the standard deviation (S.D,) E;EE (for discrimination)
and 5.04 (for oroduction) show that there are larger differ-
ances amcnast the subjects in production than in discrimina-

tion.



Chapter Six

6. Recommendations and Conclusions

6.1 Recommendations

Lzarners need to develop a concern for pronunciation,
They must recoanize that poor, unintelligible speech will
make their attempts at conversing frustrating and unnleasant
both for themselves . and for their listeners. They must also
r=2alize that success in lancuace learninag task, involves

satting oneself aoals, and workinc hard to achiave them.

Teachinr correct nronunciation is not only the task of
the teacher, Tt is very true that the teacher has his own
role to play in the process, but success in nronunciation
will depend on much effort tha learner onuts into it,

Teachers ne=d to check that their learners are hearing sounds
accordinc to the amnropriate catecories and helv them develon
naw categories if necessary. Sometimes learners will be able
to imitate the new sound, but if thev can't then the teacher
nzaads to be able to cive some hints which may help them to
make the new sound. 2As Kenworthy (1987:2) explains, "Ieamers
naad the help of the teacher in establishing a plan for
action, in decidinc¢ what to concentrate on and when to leave
well encuch alone." As learninec nronunciation is so comnlex,
thz teacher must considzr what tvres of exercises and acti-
vities will be helnful.

Much is also expnected on the nmart of the learner to

accomplish. Primarily, ths i=arner's willinagness to take



resnonsibility for his or her own learninc is hichly import-

ant in nronunciation lzarnindg.

Recardina the rolz of the learner J. ¥enworthy writes,
"The teacher may be highly skilled at noticina mispronuncia-
tions and nointinc these out, but if learners take no action
and do not try to monitor their own efforts, then the nros-

nacts of chance or improvement are minimal" (ibid:3).

rost teachers mav worry abkout which pronunciation to
teach. It is evident that a teacher teaches the type of
nronunciation he/she uses. The important thing is not
worrying about which oronunciation to teach., What is more
imnortant is the cuestion of intellicibility. Most people
=way thirk that a pronunciation which is native like is
totally inappropriate, however it must bhe accepted that if
ther2 is occasion to smzak with natives, the divercence in
nronunciation mav lead to comrunication breakdown, A
native like pronunciation may ke a coal for marticular
lzarners, but for the majority of learners a far more rmascnable gqoal
is to be comfortably inteilicible, TFor examnla, as observed
in this study and many other similar studies, most learners
tend to substitute /3/ by /z/. The listener may understand
if the speaker says 'z=2" for 'th', but this can be understood
only if it is followed consistently, i.o. if ths same Fnclish

sound /3/ is substitutzd by 'z' by some learnars and bv 'd'or
's' by others, this is ve2ry corfusina,
Based on these and the findinas of this study, the

followinc recommendations ars made:
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1. As in other arczzs of teachina, the first stace in
teaching pronunciation is selection. Tinless the teacher
already knows what his pupnils’ fifficulties are, he has to
find ther out. The best way is to aet the nupnils to say
words containina the sounds which are to be tested without

the teacher himself saying ther first.

2. The next step, aftzar selectinc the sounds to be
worked on, is to prepare sets of minimal pairs. @Worksheets
can be prenared for thz students with the pairs of words
baside each other, 7s the teacher nronounces one of the
pair, the learnesrs circlz or tick the word they think they
heard. It is imnortant o provicde immediate fazdback, and
to give those who chosz ths wrono word a chance to hear both
words again. It is alsco important to varv tha position and
surroundinas of the target sound., For example, /t/ can occur
initially, medially and finallv in Fnalish words and also

with other consonants in clusters, as in tip, pit, trip,and

creot, etec, It is nec2ssary that nroduction be aiven mores
attention than discrimination in drill exercises for the
fact that the subjects were found to be relatively waaker

in »roduction than in discrimination.

3. Minimal pair nractice can be done with a taperecord-
inag of the word nairs, but again immediate feadback should
be given and the tape r=playcd to cive another opportunity
for the learners to hear the sounds. The advantace of using

a tape ig that the modal will be unchanainc - the tane cannot
C

axaggerate or distort successive models as th=z teacher can.
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4. Another immortant thino to note is that "no sound
iz an island." The teacher should avoid demonstratinc or
askina learners to nroduce sounds in isolation. Sounds
occur in syllables, surrounded by other sounds, so the
teacher should rive th=z lecarners a real word or a non-sense
word. In other words, it certainlv makes no sense to prac-

tice consonant sounds in isolation.

5. Tt is usually easiar for learners to produca a new
sound in initial oosition. Therefore, the teacher should
start out with words wherz the sound is at thz beginninc of
the werd, then wmove on to wexds where it occurs at the end
(which is slichtly morz difficult), then to middle position,

and finally in combination with other sounds.

t. To overcome the difficulty with making diphthoncos,
the tezacher should draw their attention to the movement

involvzd in terms of 'start' and 'finish' positions.

7. In teachinc consonant clusters, the teacher will
have to decide for himszlf which clusters to includs and which
to leave agut, and for this the main consideration will bhe the
frequency of occurrencs in speech and, to a certain axtent,
the amount of difficulty for his onupils. 7Tt is imperative
that the teacher cive moras attention to final clusters. To
a certain extent one is +ustified in sayine that final
clusters are more important then initial clusters, because
whereas the latter onlv perform lexical functions, final

clusters have agrammatical functions as well.
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6.2 Conclusions

Thae main objectiva of this studv was +o make a compara-
tive studv of the seamantal phonemes of Enalish and Oromo and
thereby to find out the gifficulties Oromo learners of

English have in pronouncing certain Fnalish sounds.

To this effect, two tests (discrimination and producton) .
were administered to 62 native sreakers of Cromo. The subjects,
in general, wers found to be good at discriminatina., The
problem was with nroduction in which thev wars relatively
weaker. Thus, the following problems were chserved in this

study:

Many of the pairs of consonants that caused nrobklems
for th» subjects were categories which do not exist in the

native lancuace.

Saveral of the nairs of vowels that cause? problems
differed in that one is a monothone and the other a2 diphthonec.
In other cases, monothongs, e.q. /&, i/ wers found to be

troublesome. The reason could ke that these vowels are absent

categories in the Oromo languace.

Consonant clusters with three or more sequences were
found to be troublesome. This could also be attributed to the
differences in the syllabic structures of the two lanquacges.
In some ways final clusters constituted a aqreater problem

than initial clustere for the subjects.
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Learnin~ to nronounce a lancuace is a very commlex
task and, as with anv other complex learnina task, the learn-
ing process can be facilitated, however, if both the learner
and the teacher make unreserved efforts. As Beidi Dulav,
et al. note, "To be successful, a learner need not have a
special inborn talent for learninc lancuaces. Learners and
tzachers simply need to "do it riocht'" (Heidi Dulay et al.

1982:3) .

Moreover, the teaching aof vronuncintion should be
aiven dus attention from the early staaes. 1In the words of
P, vbbard et al.,

The teachina of nronunciation is not an
ootional luxurv tc be left to advanced lavel
studies of the lancuage at universitv ...
Pronunciation should he an intearal nart of
an ©ncolish teaching procramme from the =arly
stadges, just as the t=zachinc of structurass
and vocabulary (Pefer Hubbanrd ot af. 1985:20).
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APPENDIY A
Name s
Section:g 5 Se
Sexs L (male, female)
A

Test I: Discrimination Test

Part I: Consonant Sounds

A. Which one of the fellowing nair of words is said?

Tick (/) the word you've heard in each mnair,

l. a) fast 3. a) rin
vast rib
b) feel h) nit
veal hit
c) fife c¢) null
five bull
d) eafe 4, a) tip
save dip
2. a) den bh) mat
then mad
b) dare c) mate
there made
c) close 5. a) class
~ clothe rlass
d) sink h) could
think rood
e) seal ¢} lock
zeal loa
f) thin 6. a) cheice

tin joica

a)

c)

a)

b}

c)

a)

b)

c)

a)

b)

choke
joke
rich
ridae
laisure
ledger
lesion
lacion
maijor
measure
map

nap
mail
nail
marrow
narrow
raw

law

row

low



c)
10. a)

h)

c)
1l. a)
Part IT:

rean
leap

bring

bic

duncy 1
ducr

banec

bac

sina
sick

Vowel Sounds

2.

108 -

b) srrina
snick

c) stinc

stick
a) sin

sina
b) son

sunc

¢) sinner

sinaer

A3

14,

15

a)

b)

a)

b)

a)

b)

watch
wash
witch
wish
haaq
waa
haste
waste
well
yvell
wet

yet

B. Listen carefully and underline the word which you have

heard in each nair.

1. a)

b)

)

2. aj

b)

c)

d)

3., a)

b)

c)

kell
bill
hid
head
sit
set
ked
bad

lend
land
letter
latter
cat
cut
hat
hut
mad
mud

A

- e

a) comn
calm
h) duck
dark
c) ruch
march
d) hut
heart
a) hut
Lot
D) rub
rob
c) shut
shot
d) luck
lock
a) bit
beat
h} dip
deen

c)

a)

b)

c)

a)

b)

c)

d)

a)

b)

e)

lip
lean
not
nort
cot
caucht
shot
short
bud
bird
hut
hurt
such
search
shut
shirt

look
lu k&

full
fool

pull
nool
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Part III: Ninhthonces

C. IListen and decide which of the pnair of words is said,

then underline the word which vou have heard,

l,. a) debt 3. a) buy 5. a) ear
date boy air
b) cet b) bkile b} fear
cate boil fair
c) fell c) vice c) hear
fail voice hair
d) pen 4, a) born d) deer
pain bone dare
2. a) bay b) hall 6. a) now
buy hole know
b) 1late ¢) lord b) loud
licht load .
¢} hate d) law c) douvbt
beicht Low dote
d) town
tone

Part IV: Words with Closed and Onen Syllables

D, Which one of the following pair of words have you heard:
the first or the second? Show the word you have heard
in zach pair by circling.

1. eight/eichty
2. luck/lucky

3. nart/varty
4., fun/funny

5. honest/honesty

6. dirt/dirty

7. sit/eity

8. difficult/difficulty
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Part V: (Consonant Clusters

., Which werd is nronounced = the first cr the second?

Underline the one you have heard in each nair.

1. blow/below
2, flow/follow
3. snort/support

4, dispnrove/disavprove



Instructions:
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APPENDIX P

Test II: Production Test

Read the followino sentences car=fully onto

the tape-recorder. Read naturally: use your normal nronun-

ciation. Make a short pauvse after each sentence. Record

your name, section and age before vou. read the sentences.

Part I: Consonant Sounds

18.

19,

He prefers weal to pork,

Five of the pcassengers died in that accident,
It is always safe to work hard.

I think she is thin.

Then we want to ithe nartv,

She has a strong zeal to learn.

You are a Hhit late.

Pack up soon.

He gave back the monev.

The mad cat is sittinag on the mat,

He is our dorm—-mate.

This shirt iec made in China.

I could nlay foot-ball when I was young.
It is agood to he resnectful.

She wants to tell us a joke.

If vou smoke in this room, we'll choke.
They are to draw a map of Africa.

We like to take a nan after lunch.

Theft is an act acgainst law.



- 112 -

20. This niecz of meat is raw.

21. Bring that big baoc here.

22, You can't sing if vou're sick.

23. Wash your hands before vou watch the game.
24, Be went off in great haste,

25, Don't waste vour words.

26. The around is wet.

27. She has not come vet.

Part II: Vowels and Diphthongs
1. The bell has gone.
2. Did you receive the hill?
3. %Who gave vou a lift home?
4, mWhat's wrong with your left hand?
5. Can vou write a letter in Fnalish?
6. Which one is better, the former or the latter?
7. In Svain girls dorn't often wear hats.
8. The neasants built a number of huts.
9, Can you come to the nartv toniaht?
10. Mulu is a verv calm boy.
11. DiA you shut the door?
12, Did you hear the shot?
13; The bovs 4in their toys into watar,
14. The water-wzll is very deep.
15, The pot is full of water.

16, The port is bzautiful,



Part III:

Part IV:

17.
18.
19,
20,
21
22
23.
24,

25,

- 1313 -

He lives in that hut.

He hurt his arm when he fell down.
The nail is full of soil.

He acted like a fool.

Thev are to get a joh.

This gate is usuallv locked.

Do vou hatz to get up early?

What is the heicht of that wall?

You must buy another car.

The bov kickad the doa,
The doc is eatinc a bo

She was born lact veary

We can't hear you.

Comb vour hair, ”n? " ;gv;//
= *® Ap

T must co now, :

Do you know the answer?

Words with Closed and Onen Svllables

W LS ] |l
.

I have eight birr, bhut Alem has eightv.

It is bad luck to lose. Tt is luckv to win.
Sit down, wlease, Our citv is attractive=,

The test was difficult. The difficulty was due

to lack of clarity.

Consonant Clustoers

1'

2.

The wind blows fast.

The temperature is below zero.
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The river flows throuah the juncle.

Fall follows summer,

Football is a popular snort,

We support your ideas.

Can vou disprove this theorv?

The oriest will disanrnrove of your act.
Tave is a strong boxer.

A number of students came to *he meeting.
Three of them have nassed the test.

Those children are in noor health.
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ATDENDIX C

Nuestionnaire

Please read and write the correct information for each nuvber.

1.
2,
3.
4.

5.

Full name

Rge
Sex (male, female)
Section (E:8:1; B:85.25 vaavas)

Administrative Region you come from

(Shoa, A.A., Bale,;..s)
Your mother toncue (first lancguace) - tick one () inside
the box,but if your response is 'others' write the name of
your mother toncue in the space nrovided,
a) aArharic /7 |
b) Oromo [/ /
¢) Tigrigna /_7

d) Others
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