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Abstracts 

The main objective of this study was to assess the Statlls of the Implementation of School 
Improvement Program in Secondwy Schools of Addis Ababa. In order to achieve this 

objective, four basic research questions were designed and administered. The e basic 
questions were: the preparations schools made for chool Improvement Program. the 

extent of the implementation of the program, challenges schools encountered in the 

implementation of SIP and strategies used in school improvement. The descriptive surve), 

method was carried out for data analysis and come up with the findings in connection 10 

answer those basic questions. Questionnaires were u ed: /OC1lS group discussions and 
interviews were conducted. In doing so. the re eW'cher lIfili::.ed his efforts to answer the 

basic questions by anal)'::.ing the data collected through questionnaires. interview and 
focus group discussions. In connection to sampling techniques, simple random sampling 

technique was carried out for the seleClion of sub-cities, chools and teachers. Wherea 

sub-city heads of education officers and supervisors. school principals. SIP commillees 
and student councils were selected using pwposive sampling techniques. Regarding the 

analysis of lhe data, the statistical tools employed were percentage. frequency and mean 

scores. The findings of the study result identified that lack of sufficient preparation, 

inadequate training and awareness creation for stakeholders, lack of commitment and 
collaboration among stakeholders, shortages of some human power and material 

resources. Moreover inappropriate blldget utili::.ation and turnover of teachers and 

principals were ident(fied as challenges encountered SIP implementation. Strategie' IIsed 
t%llow up continuously the implemenlation 0/ school improvement by secondQly school 

supervisors were not well organized and developed. 

vi 



CHAPTER ONE 

INTRODUCTION 

Under this section, Introduction of the study, tatement of the Problems, Objectives of 

the study, Significance, Delimitation, Operational Definition of Terms, Limitation of the 

study and Organization of the study were included .. 

1.1. Background of the Study 

Education is a fundamental base for all economic. political, social. and cultural 

developments . It enhances better performances and achievements of their required goals. 

Educational quality states the need of learners, requirement, and standards and work to 

meet the standards, (Rao, 2003). 

The Federal Democratic Republic of Ethiopia adopted the goal of ensuring universal 

access and accomplishing of basic education and reducing the adult literacy rate by 2015 

in general. In particular, however, to achieve the educational goal that was declared on 

World Educational Forum in Dakar-Improving all aspect of the quality of education and 

ensuring excellence of all .the government of Ethiopia has been doing aggressively in the 

sector to improve accessibility efficiency. equity and qualit) of education. 

The Education and Training Policy of Ethiopia, which was launched in 1994, has the 

objective of developing the physical and mental potential and the problem-solving 

capacity of individuals. The objective of the policy also incorporates the provision of 

secular education, making education ba ed on, training and research targeting to solve the 

problems of the society (TGE, 1994). 

The first Education Sector Development program was formulated in the framework of a 

twenty years plan, having the objective to improve educational quality, relevance, equity, 

and efficiency. It is also having especial emphasis on primary education as well as the 

promotion of education for girls in attempt to achieve the goal of universal primary 

education (ESDP III). 
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Education quality requires human. material. financial and time re ources. Chapman et.al 

(1996: 146) pointed out that a quality education must be offered within a managerial and 

administrative school system that support effective learning. uccessful quality education 

is a whole school process most often led by the head teacher and the class room is where 

inputs are transformed in to learning. 

Developing countries are currently emphases to poverty reduction in order to improve 

national and individual income generation capacity. In the process of poverty reduction, 

the provision of education quality plays a key role to sustain the livelihood of the 

community. That is why the developing countries are looking for various improvement 

initiatives in order to achieve educational quality and reduce poverty. ince Ethiopia is a 

developing country, the issue of quality education has been a major concern in the current 

educational system. 

The policy frame work of education and training program in Ethiopia helps rural and 

agricultural development and building democratic society, these undertakings will 

contribute to the government's effort to eradicate povel1y and transforming the country in 

to middle income country in twenty to thirty years (ESDPIII ). 

This study focused on the implementation of school improvement program in secondary 

schools of some selected sub-cities of Addis Ababa city administration. Addis Ababa is 

the capital city of Ethiopia. The city is located at 9°1 48 I , and 38°44 _ 24 -= E, which 

lies at the foot of Mount Entoto. The area of the city is about 526.99 \0112 with a 

population number of 3,041,002, having an elevation of 2355masl, (CSA, 20 II). 

Additionally the city is a place where the African Union head quarter based. The United 

Nations Economic Commission for Africa (UNECA). numerous embassies and other 

Continental and International Organizations are found . 

In this large city of the country, the demand for qualified human labor is very high. All 

government, private and non-government organizations required knowledgeable, skillful 

and disciplined employees to run their businesses. To produce such highly trained and 

skilled human labor, improving educational quality through the provision of school 

improvement program is one of the major duties for all stakeholders involved in the 

teaching- learning processes. 
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According to the annual bulletin of AAEB 20 12. school improvement program is one of a 

primary concern of the city education bureau. this i because the standard of education 

has to be increased and improved considerably. 

Different researchers conducted investigation on the implementation of school 

improvement program in different regions including Addis Ababa. specifically in primary 

schools. Hence, some basic issues were not assessed in those research findings. Among 

these issues, the extent to which the schools prepared for planning and implementation of 

school improvement is the major one. Thus. the researcher needs to identify the level of 

preparations made by the schools for the Implementation of chool Improvement 

Program in those selected schools. 

1.2. Statement of the Problem 

In Ethiopia. the educational system experienced complicated problems in relation to 

access, equity, quality and efficiency. Currently, problems related to access and equity 

are minimized with the expansion of schools in the country. However, the challenge is 

highly attached to educational quality. "The absence of interrelated contents and mode of 

presentation that can develop student's knowledge. cognitive abilities and behavioral 

change by level, to adequately enrich problem-solving ability and attitude, are some of 

the major problems of our education system" (TGE, 1994:3). 

The objectives for the quality improvement of general education in the com ing years 

have been clearly identified by the MoE in the General Education Quality Improvement 

Package (GEQIP). The package is composed of components, which include the 

development of teachers and leaders; curriculum, textbooks and assessment; planning of 

school improvement and of resource use by schools; the use of Tn formation and 

Communications Technology (lCT). Each component is complementary to each other 

and form integrated school effectiveness (ESDP TV). 

The educational quality in developing countries has become the critical issue because the 

countries efforts to maintai n quality were not developed well. The great intention and 

vision of educational quality is always attached to the countries' policy and programs. 
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The program is directly related to the States' need and interest of traincd and skilled 

manpower. Many cow1tries are implementing active approaches for teaching and learning 

in order to tackle and make resi stance against educational challenges in the education 

system Leu and Rome (2006). 

According to Gallagher (2004), systems that hold changes through the process of data 

generation system and self-assessments are more likely provide quality education for 

students with continuous assessment. The focus on any or all dimensions system of 

quality leads student learning environment and content process. 

Educational quality needs theoretical knowledge. practical skills. internal commitment 

and devotion of supervisors, school principals. teachers. learners. supportive workers. 

parent and local communities. In the process of creating good teaching-learning school 

environment the principals' managerial and leadership role is important. 

Quality improvement strategies will address everal challenges. For example. lack of 

basic inputs for the delivery of quality education in the remote rural schools and the 

quality of teaching in the classroom needs further improvement. Quality improvement 

also depends strongly on the actions which the school staff and the surrounding 

comtmmity undet1ake. School staff will therefore be given the training to help them 

prepare their own plans and take relevant action in response to whatever challenges they 

have identified. These strategies are expected to lead to a significant improvement in 

student achievement (ESDP IV). 

Lack of preparation to access necessary human. material and financial resources to 

achieve the educational goals are common in the remotest schools. In addition to the 

above problems lack of collaborative effort and participatory planning among the school 

community pave the way for the limitation of proper quality prevalence at grass root 

level. The flow of information to the concerned bodies is another problem. The school 

inputs and facilities should focus on those components that have the greatest impact on 

improving access, equity and quality of education provided for students «ESDP IV) 

In the process of SIP implementation, the promotion continuous assessment, conducting 

action research, strengthening co-curricular activities and school-parent-community 
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relations as well as scaling up best practices in IP will also be trategies of maximizing 

student achievement ESOP IV. 

MoE designed the General Education Quality Improvement Package (GEQIP) in 2004/5. 

which has six programs. These programs are chool Improvement Program ( IP ). 

Continuous Professional Development (CPO), Leadership and Management Program 

(LAMP), Information Communication Technology (ICT), Curriculum Improvement 

Program (CIP), and Civic and Ethical Education. 

School Improvement Program has four domains: namely; Learning and Teaching chool 

leadership and administration, Community Participation and Enabling School 

Environment. Each domain has elements. 

Even though the implementation of General Education Quality Improvement Package 

(GEQIP) is stalted in 2005/6, still now there are many problems with the achievement of 

educational qualities. The problems exist with organizational, managerial educational 

leadership, shortages of resource and other limitations of the package MoE/J RM, 2006. 

All the programs of the General Education [mprovement Package are implemented 

tlu'oughout the country. Since Addis Ababa is one of the parts of the Federal Regions, 

General Education Quality Improvement Package (GEQIP) is implemented in general , 

chool Improvement Program, in particular. [n the implementation process of School 

Improvement Program, schools encountered different problems that negatively affect the 

students learning outcomes. The above problems and his experience were invited the 

researcher to carry out on the implementation of SIP in secondary schools. 

To achieve these objecti ves. the researcher raised the following basic questions 

1. To what extent do the schools made preparations for planning and 

implementation of school improvement program in secondary schools of Addis 

Ababa? 

2. To what extent the school improvement program is carried out in secondary 

schools? 
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3. What are the major challenges encountered the implementation of chool 

Improvement Program? 

4. What strategies can be used to improve the implementation of the program? 

1.3. Objective of the Study 

1.3.1. General Objective 

The study was designed to assess how far the chool Improvement Program is carry out 

in secondary schools to bring about quality education. In addition, the study attempts to 

achieve the following specific objectives. 

1.3.2. Specific Objective 

The focus of the investigation was to: 

I . Examine the major contributions of SIP implementation in the provision of quality 

education. 

2. Identify the preconditions made by schools for the preparation and implementation of 

School Improvement Program. 

3. Identify major challenges that likel y encountered IP implementation in secondary 

schools. 

4. Identify the role of principals. teachers, and SIP committee in the implementation 

process of SIP. 

5. Suggest possible ways through which SIP implementation practice would be 

improved 

1.4. Significance of the Study 

This study focuses on the status of the implementation of school impro\ ement Program 

in secondary schools of Addis Ababa, which is in line with the promotion of quality 

education services fo r learners. Thus, the current attention of government is to securc 

quality education throughout the country. In view of this. the significance of the study 

was presented as fo llows. 
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• 

• 

It provide information for educational leaders. principals. teachers. student. and 

parents how schools made preparation and implementation of school 

improvement in secondary schools. 

It encourages the school principals. teachers. parents and students to increase their 

participation and involvements in the implementation process of school 

improvement program 

• It could also serve as an input for further in-depth investigation on the area of the 

study. 

1.5. Delimitation of the Study 

This study was confined mainly to the tatus of the Implementation of chool 

Improvement Program in secondary schools of Addis Ababa. The study was delimited to 

Kirkos, Addis Ketema and Ledeta sub-cities. The se lected schools in each sub-city were 

govenunent schools. These schools were Temenja yaz and Misrak Goh secondary 

schools from Kirkos, Dilachin and Yekatit 23 secondary schools, from Addis Ketema and 

Dejach Balcha Aba efiso and Africa Hibret secondary schools from Lideta sub-cities 

were selected. 

1.6. Limitations of the Study 

The study was not free from limitations. The sub-city education heads were not easily 

accessible in their offices to conduct interview with them. The supervisors also busy to 

supply infolmation in the interview session. Some School Improvement Program 

committee members and members of student councils were not easily found for group 

discussions. These incidences were due to various reasons. As a result the researcher 

faced difficulties to get infolmation within the proposed time interval. Additionally, the 

financial constraint had also its own influences. Even through. the researcher tolerated 

and went repeatedly to schools and those offices to get information, the sub-city officials 

and supervisors were participated in the study within tiny time. which might influence the 

result of the study. 

7 



1.7. Operational Definition of Term 

Implementation: is a process in \i hich schools calTY out school domain to improve the 

quality of education and achieve students leaming outcome. 

School Improvement is an important concept focusing on the review of the overall 

status of schools in relation to school domains and conduct self-evaluation to improve the 

educational inputs and process that enable students to score excellent results. 

Secondary School: is a school for students who completed their first and second cycle 

primary education. usually attended by students of grade 9-12 that is first. and second 

cycle secondary education 

Sub-city: Administrative structure immediately below the region and accountable to the 

regIOn. 

1.8. Organization of the S tudy 

The research report is organized into five chapters. The first chapter describes about 

background of the study, statement of the problem, objective of the study, significance of 

the tudy, operational terms, delimitation. limitation and organization of the paper. The 

second chapter deals with review of related literature. Chapter three presents research 

design and methodology, research method, sources of data, instruments and procedures of 

data collection, pilot testing, and procedures of the study, method of data analysis, 

sampling and sample techniques. Data presentation. analysis and interpretation are parts 

of chapter four. The last chapter incl udes summary. conclu ions and recommendations. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. The Concepts and Definition of Schoollrnpro ernent 

School improvement is about strategies to improve the schools capacity for providi ng 

quality education by focusing on pupi l's learning. In this regard, Reynolds (20 I 0) 

describes that Schools Improvement is a set of process that is generated from the school 

internal environment having the goal of improving students' achievement and capacity of 

the school to manage change. School improvements are the strategies for educational 

changes that enhance student outcomes as well as strengthen the schools' capacity for 

managi ng change (Hopkins and Stem. 1996). School improvement as a process involves 

the interaction of many stakeholders and changing schoo l culture by revievving teachers. 

students, and parents. In relation to this, Gray (200 I: 10) cited in Zijian and Williams 

(2006:4) stated that school improvement is the process of improving the way that schools 

organize, promote and support learning. imilarly according to Hopkins; school 

improvement is: 

.. . a distinct approach to educational change that enhances 
student outcomes as well as strengthening the school's 
capacity for managing changes. In this sense school, 
improvement is about raising student achievement through 
focusing on the leaching-learning process and the 
conditions, which support it, Hopkins et al. (1994:3). 

chool improvement approach builds on a number of assumptions about the nature of 

educational change and schools as organizations. The major responsibilities of parents 

and communities are to help and provide conditions for schools. When the need and 

purpose is there, when the conditions are right. students learn and each energizes and 

contributes to the learning of the other. What needs to be improved about schools is their 

culture. the quality of interpersonal relationships. and the nature and quality of learning 

experiences Hopkins et al. 1994. 

chools are a place where knowledgeable and skillful work force is produced. so they 

need great anention for its continuous change. Particular1~ to produce a competen . 
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knowledgeable, skillful. and disciplined citizen of a country, schools should get special 

attentions. That is why these days. school improvement is more recognized as an 

important process and becomes the dominant approach to educational change, "vhich 

helps to enhance quality of students' learning and strengthening schools capacity for 

change (Hopkins. 2002). 

School improvement has two important assumptions: first. it is those managing the 

school from within who are the critical agents of change. Secondly, internal conditions in 

terms of management, SUppOit system etc is important to motivate and sustain the 

school's effort to improve. Apart from mobilizing change at the school level , the 

literature also raises the impOitance of multi-level intervention to promote school 

improvement (HalTis 2002). 

According to MoE, 2011 schoo l improvement is "a current and important concept 

focusing on the review of the overall status of" schools in terms of different school 

domains and conduct self-evaluation to improve the educational inputs and process 

whereby enabling students to score excellent results." 

2.2. The Development of School Improvement Program 

The introduction of School Improvement Program is related with the introduction of the 

General Education Quality Improvement Package. The six components of General 

Education Quality Improvement package are: Curriculum Improvement Program (CIP), 

the Teacher Development Program (TDP), Leadership and Management (LAM), School 

Improvement Program (SIP), Civic and Ethical Education, and Information 

Communication Technology. Thus, School Improvement is one component. 

School Improvement Program focuses to student learning and learning outcomes. School 

improvement is a continuous process in which members of the school community and 

other partners contribute for the student learning and improvement of their results. 

The key recommendation of Education Sector Annual Review meeting (ARM 2007) was 

that MoE and development partners work to gather to implement the GEQIP through a 

pool funding mechanisms. The main objective of the SIP is to improve the quality of 
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general education (grade 1-12) throughout the country. This is because tmle s the quality 

of education maintained, it is difficult to achieve the milleImium goal and development of 

the country. Therefore working in the areas of educational quality is mandatory for the 

development of our country. Since the General Educational Quality Package is too broad. 

the focus of this study in confined to the Implementation of School improvement 

Program. 

i. School Impl"ovement 

School improvement is an effort to determine and provide, conditions under which the 

adults and youngsters who inhabit schools will promote and sustain learning among 

them . The important point is that schools will only be changed and improved though the 

collaboration of school community with other partners to get support from outside. A 

successful school improvement lies on conditions that have to be created within the 

school activities. Thus, change and improvement is initiated, implemented and sustained 

by those who work in the school. 

School improvement is therefore a learning activity, which requires ongoing professional 

development where the school is organized as a learning community where all its 

members learn from each other in a collaborative manner. To supply schools with 

necessary educational inputs for the process of learning and teaching, financial sources 

like aImual budgets and school grant are very essential. 

ii. School Grant 

One of the most important things in school based plan and its implementation is financial 

resources . The major objective of the General Education Quality Improvement Package 

of this sub component is to address funding unpredictability, competing budget priority, 

and lack of autonomy in decision-making and related issues. Therefore, the provision of 

school grants through GEQIP is addressed school needs through school based need 

assessments and planning for education quality improvement. In order to implement the 

school grants function efficiently throughout the country, a comprehensive public 

information communication and consultation program is designed and implemented. 

These ensure the stakeholders such as parents, students, local communities, political 
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constituents and educational administrators to understand the purpose of chool grants 

and their roles and responsibilities in facilitating the program. 

The regional bureau, sub-city and woreda education offices and the school principals are 

trained on the process of the implementation of school grant. This is to ensure adequate 

capacity in financial management at office and chool levels. sufficient community 

engagement in planning and managing financial resources and shared understanding of 

needs that contribute to educational quality improvement. 

Currently the Ethiopian schools are receiving the school grant fund given for the schools 

in which they used it for fulfillment of educational equipments to secure education 

quality. The schools principals in line with PTSA run this school grant to their best needs. 

The released school grant played a great role in fulfilling the need of the school 

requirement within which the school supplied schools need. 

2.3. The Purposes and Objectives of School Improvement Program 

According to the MoE (2011) school improvement program focuses on enabling students 

to achieve excellence through improving educational input process by undertaking self­

evaluation of the schools in terms of the proposed domains with respect to the specific 

context of schools. The main objective of school improvement program is to enhance and 

improve learning outcomes by improving student behavior and learning context. This 

means enabling students to attain competence in terms of knowledge. altitude and skills. 

To realize the objective of the school improvement program, schools need to identify 

their strengths and weaknesses in a proper ways to improve their weaknesses in order to 

bring the intended school improvement. The entire school community members and other 

stakeholders are expected to work in coordination and collaboration to enhance learning 

outcomes and achievements. This process is not a onetime action rather it is a continuous 

cycle. The Ministry of Education forwarded four school improvement domains that bring 

a positive impact on learning context and learning outcomes. These four domains are 

discussed below. 
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2.3.1. Domains of choollmprovement Program 

In order to implement the school improvement program in our country MoE set fo Ul" 

school improvement domains in which each domain ha its own element, each element 

has its own standard characteristics. 

The Schoo!lmprovement domains and elements are illustrated bellows, (MoE, 2011). 

I. Lea rning and Teaching 4. Enabl ing school environments 

- Teaching Task School facility -
- Learning and Evaluation Empowerment of students -
- Curriculum Support for students -

~ I 
I Student Outcome I 

/ \ 
2. School leadership and administ ration 3. Community participation 

- Strategic vision - Cooperation with parents 
- Leadership behavior - Community participation 
- School management - Promoting education 

2.3.1.1. Learning and Teaching Domain 

According to MoE. (20 II). teachers are the main actors among the stakeholders in the 

improvement of schools and student achievement. Hence, they should have professional 

code of ethics and discharge their responsibility accordingly. A quality teaching and 

learning in classroom is a vital to ensure effective learning out comes that provides 

children with literacy. numeracy. and other skills. It enhances their creative and 

emotional development. and equips them with values and attitudes that enable them to be 

active and engaged citizens, leading meaningful and valued lives Ui ESCO,2008). 

Harris. (2002). stated that it is difficult to deny that there are conditions at school level 

which can move class improvement more possible in which the teaching -learning 

process remains the main determinant of educational out comes. In the teaching learning 

process. there are different influencing factors that promote or affect the process. for 

instance teaching method is one factor. The methods used in teaching and learning 
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concerns about; the teaching techniques. approaches. student-handling systems. 

procedures and ways of student assessment mechanisms. 

One of the elements of this domain is learning and assessment. School improvement is 

the process whereby schools undeltaken a continuous cycle of self-assessment 

(Gallagher, 2004).School improvement plan of cycle should be designed for three years. 

In these three years, schools have to establish a goal statement, performance targets, area 

of focus , implementation sh'ategies, factors of success, time lines, responsibility for 

implementing strategies, checkpoints for status updates, and opportunity for revisions. 

2.3.1.2. School Leadership and Administration Domain 

Harris, Day, Hadfield, Hopkins, Hargreaves, and Chapman (2005) states that leader 

ship involves the coordination of the work of the school by direction setting, allocating 

roles and structures and maintaining human and material resource and school support 

strategy. Management can be defined as, the organization and mobilization of all human 

and material resources in a particular system. The basic function of management is 

planning, organization, staffing, evaluating and developing (Adesina, 1990). Effective 

leadership and management of schools are that of orderly school environment, that is 

efficient and well managed. provides the preconditions for enhanced student learning. 

In relation to this point, ESOP III states that efficient school leadership management will 

be established in schools in order to enhance and improve the quality of instruction and 

thereby improve learning achievements of the students. The school leadership and 

administration play the forefront role in bringing continuous improvement in the schools. 

They are the primary responsible ones for the problems and weaknesses at schools and 

they play appropriate role in bringing effective practice and experience to seek solution 

for the problems. They are also the responsible bodies to implement and act jointly the 

school vision and strategic plan to bring about school improvement MoE, (2011). 
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2.3.1.3. Enabling School Environment Domain 

According MoE 2011, the existence of favorable and positive atmo phere for the process 

of learning teaching ha a great contribution for the provision of quality education. 

Positive school environment ensures the suitability and normality of school improvement. 

The school environment set as safe and stable place where students learn without fear of 

provocation, abduction and rape; where the discipline of students is ensured and there is 

normal relationship between students and teachers . 

The physical settings of the school evoke on human responses in the form of feelings, 

attitudes, values, expectancies, and desires of students of their outcomes. According to 

(Selj iovanni, 2006), students want schools that reflect order. beauty-that attracts their 

learning, space-in which they play and contain rich material and media. The learning 

environment should be healthy, safe and productive for facilitation of the teaching and 

learning process : otherwise, children could not be ready to learn. The process of creating 

conducive environment for teaching and learning in the school is crucial is ue . 

2.3.1.4. Community Participation Domain 

Effective method of promoting the involvement of the community in school activities 

support and ensure education in the schools. Herbert (1985) stated that parents' attitude 

towards school and education, their expectations how that their child profit from 

schooling, their supervision of the child's education highly support the provision of 

quality education. By inviting community members to join in school festivities, the 

school administration can improve the overall satisfaction of the student outcome. 

increase the effectiveness of the education and raise the likelihood that the school will 

continue to be supported by the community. 

Mishra (2009) stated that when community members take part in school activities, they 

take and feel ownership of their local school. uccessful schools build connections to 

parents and communities as a way to strengthen relationship in support of the students. 

And as a way to better understand students so that teaching can fit to them as individuals 

and communities offer a wide range of resources that are valuable to school and their 

students. 
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Good home school re lations are especially important when major educational 

improvements program that faci litate the success of their children is under taken. The 

program is well successful when parents understand the program. Effective schools 

established good working relations, not only with home but also between the school and 

the larger surrounding community Herbert (1985). 

2.4. School Effectiveness and School Improvement 

Effective schools are more viable to develop school improvement culture. School 

behavior is critical in determining the quality of education. School factors predominantly 

contribute towards the creation of instructionally effective schools. Strong administrative 

leadership, high-level expectations in student achievements, an orderly but not oppressive 

school climate are some major points should be taken in to account in relation to school 

effectiveness. Acquisition of basic skills and conducive atmosphere to students' progress 

on the fundamental learning objectives of education are important points. 

According to Adrie and Coe (2002), it is important for schools to have good quality 

improvements, plan with clear objective & transparency. The provision of open feedback 

and criticism for teachers contribute great role for school improvement .Similarly 

effective schools that can promote student outcomes need to provide a positive school 

climate that stimulates ideas and facilitate the exchange of ideas with colleagues. 

According to (Serjiovanni , 2006) effective schools are student centered, promote student 

learning, have positive school climate and practiced shared vision. Such schools are also 

foster creative problem solving procedures; involve parents and community in their 

activities. Reynolds, (2010) additionally stated that schools are educationally effective 

and often successful when they are introduced in to create healthier building reliability in 

school s. The characteristics of effective schools are the provision of clear mission. vision, 

and strategic plans for the school stakeholders. 
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2.5. School Leadership and Management for School Improvement 

Many studies of leader ship make a distinction between management and leadership, 

(Fullan 1991). Leadership is about setting the course and influencing group behavior 

towards a common goal, while management is about making sure that the course is 

followed, Louis and Miles (1990). Leaders stimulate and inspire; managers use their 

interpersonal influence and authority to tran late that energy into productive work. 

From these definitions, it is po sible to conclude that both management and leadership 

are needed, and indeed crucial, in the process of school improvement. Leadership and 

management playa crucial role in any change process in refornling the improvement of 

the school system Fullan. (1991). 

2.6. Roles and Responsibilities of the Schools to Secure School Improvement 

2.6.1.Building Organizational Culture 

One of the challenges of schools to achieve school improvement is building 

organizational culture through creating collaboration and teanlwork among teachers and 

school management. Schools that have successfully created culture of collaboration in the 

conditions for continuous improvement are commonly referred as learning schools what 

these schools seem to have in common is that they have created a collaborative culture 

that views educational change as an opportunity for growth and learning for the students 

and teachers Fullan (1994). 

There is a broad consensus and clarity about the direction in which the school is moving 

and ensured by a balance of maintenance and development (Hargreaves and Hopkins 

1991). In learning school teachers engaged in teaching practice and build up a shared 

language adequate to the complexity of teaching. Teachers and administrators frequently 

observe each other, and provide each other with useful communication. evaluations of 

their teaching practices. 
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When teachers and school administrators jointly plan, prepare teaching materials, conduct 

research and evaluate together the school activities. these activities strengthen their 

collaboration effolts. Share the considerable burden of development required by long­

tern, improvement, confirm the emerging understanding of their approach, and make the 

rising standards for their work attainable by them and by their students. Teachers and 

administrators teach each other the practice of teaching. Collaborative cultures. however. 

do not come along by themselves but they have to be deliberately created within the 

school. 

Hargreaves and Hopkins (1991) clarify roles and responsibilities and identify ways in 

which people involved and work together. The management arrangements and the culture 

of the school are interdependent. This can be deliberately chosen to develop good school 

culture directly for making the school better. School improvers therefore, need to direct 

attention to the school management, teachers and student performance. Collaborative 

cultures call for a redefinition of the notion of joint action an10ng school leadership and 

the staff as a whole. 

2.6.2.Monitoring Curriculum Implementation and Classroom Practices 

Curriculum is general statements about what the school wishes to achieve and comprise 

specific elements of aims and objectives Ornstein and Hunkins (2004). Additionally, Day 

et al. (1990) stated curriculum as: all planned activity and practices involving teachers 

and pupils and in teaching-learning methods and approaches. In short, the school has to 

organize the staff on the successful implementation and delivery of the national 

curriculum and demonstrate to the public. 

The purpose of school improvement is directly linked to the curriculum development of 

the school. Ornstein and Hunkins, (2004) maintains that the schools concerning their 

ability to deliver appropriate curriculum for all pupils. The purpose of implementing 

curriculum is to enable tudents attain their learning's through performing and achieve 

their expected aims and goals. 
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2.6.3.Developing Culture of Continuous Plannino Monitorin17 and Evaluation o' b 

Many writers have described how effective schools keep a clear picture of their planning, 

monitoring and evaluation system in their schools. A common practice for this purpose is 

for the principals, and supervisors to walk around the school regularly, visit teachers in 

their classrooms formally or informally. chool self-evaluation integrated with 

development planning is one of the most commonly advocated strategies for school 

improvement. The main features of the development planning process are (Stoll 1994) 

review, collect evidence of the school ' s cun'ent strengths and weaknesses, planning, 

where priorities for further developments are chosen and action plans for their 

implementation constructed, implementation, identify plan of action. evaluation, where 

implementation is monitored and successfully evaluated through making a collaboration 

effort among stakeholders. 

Developing planning is not a simple task and has various implications for the school. The 

process will have to be a successful tool for improvement of the school that must unite 

the whole staff in a collaborative effort, build teams around specially defined tasks and 

empower individuals to take on leadership roles in such teams. The staffs' commitment to 

the process of planning, monitoring and evaluation will determine whether the school 

development plan becomes successfully implemented or not. In this case, a continuous 

provision of feedback is important to improve the weakness and support the strong side. 

2.6.4. Staff Developm ent 

The staff development has a vital importance for school improvement. The 

interdependence of staff development and school development is also becoming 

increasingly clear, as Hopkins and West put it ( 1994) their emphasis '·there is little 

teacher development without school development. School leaders are increasingly 

searching for practical ways of bringing teacher and school development together". This 

view is enhances in many ways by our general knowledge of educational change and 

school improvement. The main aim of school improvement to improve student' 

educational outcomes makes teacher development an obvious priority. 
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The view of the school as a collaborative workplace where practices are builds on a 

shared vision and agreed goals requires a shift in the approach to staff development. This 

shift is from the traditional approach. which built mainly on voluntary attendance of 

individual teachers. The provision of external courses and workshops are more important 

for school-focused staff development process of professional development. 

Organized vision and mission helps to meet both the long term and short-telm needs of 

the school. Thus, staff development is strongly related to school development. It is 

considered as one of the most important strategy to achieve clarity and understanding 

about improvements, and is integrated into our activities; Hopkins and West ( ) 994). 

2.6.5. Working with Parent and Community 

Creating a strong bond among the school and the parents set about developing and 

maintaining a good home-school relationship, which help the student achievement. 

Developing good relations between the school and its parents serves two main purposes. 

First, there is some evidence that parental involvement in children is learning in and out 

of school, and effective communication between the school and the home, has a positive 

impact on their learning experiences and outcomes. Second, it helps the school to gain the 

support of parents and the community at large (Day e l al. 1990). 

Parents' involvements in the life of the school have a positive influence upon pupils ' 

educational progress and development. The closer the parent is to the education of the 

child, the greater the impact on child development and educational achievement. 

Educational reform requires the collaboration and co-joint efforts of fan1ilies and schools. 

Parents and teachers should recognize the critical complementary importance of each 

other in the life of the student Fullan 1991. 

Serjiovalmi, (2006) stated that a good relationship is more special, meaning full and. 

result in quality of connectedness. In the competitive environment of today, schools have 

to set out some strategies to gain the support of parents and the community at large. The 

impoltance of collaborative cultures within school plays a significant role for the 

development of the school. (Hopkins el al. ) 994): explain Ihis is ues as the internal 
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conditions of collaboration with the outside school. o\\nership and continuolls learning 

have to be created within the cluster, making it a learning enriched community of 

committed professionals. 

2.6.6. Working with Local Government Bodies 

One of the most significant changes for the schools is working with different government 

bodies. According to Gilbert, (1993) collaboration of schools with local governments is 

intended to enable governing bodies and head teachers to deploy their resources 111 

accordance to their own needs and priorities. This make schools more responsive to 

parents, pupils, community and employers. 

Hopkins, D .. West and Ainscow (1991) describes this issue as a decision making about 

policies, staffing, resources and the responsibility of the management of schools is made 

with local educational authorities to individual schools. 

2.6.7. Stakeholders of School Improvement Program 

i. School Principal 

Schools facing pressure to improve teaching and leaming, the duties and responsibilities 

of principals expanded fUlther to include the responsibility for leading school reform that 

would raise student achievement. Success in leading schools to increase student 

achievement often linked to principal's ability to create a shared vision within the school 

community and success in implementing new organizational structures that engage 

teachers for better results. There is no doubt that schools differ in the impact they have 

on children and the quality of the education they provide (Reynolds 1992). 

The success of the quality of the schools and their capacity o[ improvement is dependent 

on many factors. The role of the head teacher is a central and important thing of all. To be 

sustained, changes need to be integrated with the existing practice, vision and cultme o[ 

the school and this process is again to a large degree dependent on the school principals 

and the manaaement arranaements [or which he or she is responsible (Hargreaves and 
b b 

Hopkins 1991). 
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The support of princl'pal' '. . IS Important In case of showing an open attitude towards 

performance feedback & coaching school staff in using and developing their professional 

skills for improving their schools Adrie & Coe (2002). Effective leadership must 

permeate most of the other key factors such as: the involvement of the deputy head. 

teachers, parents, creation of positive work climate and the organization of teaching and 

learning process (Stoll. 1994) stated. The schools principals have to create and bring 

about sustained improvement in the quality of education. The collaboration work of all 

stakeholders is essential for the better students' academic achievements. Central to this 

process is the role of the head teacher as an educational leader in collaboration with his or 

her staff, is able to arrange the management of the school to create the conditions and 

culture that are so central to the assumptions on which the school improvement approach 

rests (Fullan, 1991). 

ii. Teachers 

The role of teachers in the process of school improvement to bring education quality is 

great. Teachers who embrace active learning find themselves moving away from the 

traditional teaching ways that is lecture method or test that evaluates static knowledge of 

facts, concepts and that privilege one-way communication between teachers and students. 

In the activities of school improvement, teachers more develop interactive relation among 

the stakeholders for mutual benefits in real world application, (Unity University 2011). 

Teachers have multidimensional activities like facilitating and guiding students, involve 

in creating learning environment, support students in solving problems, present 

instnIctions: discover, debates, examine, explore, experiments, pose questions, and take 

risks and responsibilities. Teachers also provide feedbacks redirecting students and 

helping them in using new strategies, (Unity University 2011) . 

Hopkins (2005) state that power full learning does not occur by accident. It is usually the 

product of an effective learning situation created by skillful teachers. Student must know 

how they are doing, as effective teacher informed on what the student knows feel and 

build on student skill, knowledge, and attitudes. 
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iii. Students 

In bringing school improvement students have their own share. Thus, students discuss, 

compare, analyze, and draw conclusions and communicate for future developments in 

their knowledge and skills. They also set goal. monitor their progresses in assessing their 

performances and plan for future learning Unity University. (2011). 

2.7. Important Committees in School Improvement Program 

i. Parent, Teachers and Student Association 

The school teaching and learning process is a lifelong process in the human history. 

because human beings need to confront challenges and make life sustain and live better. 

Therefore, this activity needs to be suppolted by internal and external school 

communities. The fundamental necessity of the formation of Parent, teacher and Student 

association (PTSA) is to share the problem that the school faced and provide supports for 

the school management. Since the members of the association are from parents, teachers. 

students and principal s. it is easy to identify school problems and take necessary 

measures; therefore, the committee serves as a bridge between school and the wide 

community. 

The role of PTSA in the process of designing, plaru1ing, implementation and evaluation 

of school improvement is great. Additionally the role of PTSA member in decision­

making; particularly in the usage of school grant fund and disciplinary decision-making 

process is important. Similarly, they are involving in other school activities to make the 

school better for the teaching learning process. 

ii. School Improvement Program Committee 

According to (MoE, 20 I I), the school director is responsible to create awareness on 

school improvement program for all of education stakeholders such as teaching and non 

teaching staff, students. parents and the community. The governmental and non­

governmental organizations involve in the implementation of the school improvement 

program in order to gain their positive response and contribute their efforts to motivate 

students. 
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MoE,20 11 , more states that the number and the composition of school improvement 

committee is from 5-10 members depending on the number of students drawn. teacher. 

administration staff, parents and the community chaired by the director of the school. 

Members of school improvement committees should be aware of SIP and their focus shall be 

on the students learning outcomes. They should also work in a close spirit and sense of 

commitment for the best achievement of student performance. The document emphasizes that 

school improvement committee should primarily design its timetable for meeting procedures 

and work program to start and undertake its mandate. This enhances them to perfonn their 

responsibilities within the proposed time framework. 

2.8. The Introduction of General Education Quality Imp.·ovement Package 

(GEQIP) in Ethiopia 

The expansion of educational system at different times in different areas of the country is 

a promising practice, which is resulted in achievements and access to all citizens 

tlu'oughout the country. However, this expansion of education in access is not has been 

accompanied by sufficient support to bring about educational improvements in quality . 

This is making balance between educati onal qualities to the access provided for the 

society. 

MoE (2005) stated that in responsive to quality deterioration; Educational sector 

Development Program gives high priority to quality improvement at all level of 

educational system. In response to the unpleasant education scenario, the MoE and its 

development partners have placed a high priority on improving the quality of education. 

Within the fran1e work of education Sector Development program (ESDP III), the MoE 

develop the new package of interventions that is, General Education Quality 

Improvement Package (GEQIP) to remedy identi fied weaknesses of education at both the 

primary and secondary levels. 

The primary objective of the General Education Quality Improvement Package in 

Ethiopia is to improve the quality of education from Grades I to 12 to produce hi gher 

levels of achievement across the diverse segments of the population. The secondary 
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objective of the project is to provide specialized instructional programs and services to 

the disadvantaged children and to become academically competitive. In order to 

implement at the grass root level different workshops were conducted at different areas of 

the country. 

2.9. Overview of School Improvement in Education System of Ethiopia 

The development of Education in Ethiopia has been at early age. But the educational 

quality of the country is not well developed as its age throughout the country. This is due 

to many factors. However, one of the major factors is the fact that the past Ethiopian 

rulers used education as a tool for the expansion of their political ideologies rather than 

making it secular. That is way the country experienced lack of skilled labor that enables 

& run the country's economy, social and political developments and make competent 

enough in the wide market of the world. 

After the Ethiopian People Democratic Revolutionary Front (EPDRF) party took the 

power in the country in 1991 , a fast expansion of educational accessibility is started & 

recorded. The Ethiopian Education and Training Policy which was launched in 1994, 

provided guarantee in expanding equitable access to primary education to meet the 

demand of the country. 

According to ESDP III the mission of modern education in Ethiopia is extending quality 

relevant primary education to all school age for both rural and urban settlements. The 

expansion standardizes education and training programs at all levels to bring about rapid 

and sustainable development through increasing active and continuous involvements of 

different stakeholders i.e. community, private investors, non government organization, 

etc. The mission also focuses to the center for all rotmded competent and disciplined 

labor for the success and development of the country through providing education quality 

for the ci tizen of the country. 
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2.10. Educational Policy of Ethiopia 

The Ethiopian Federal Democratic Republic Constitution declared that education is free 

from the interference of any political and religious ideologies. Thus, the curriculum is 

secular. The 1994 Education and Training Police have ascertained the notion of anyone 

will be discharged in the general education system. The educational policy of Ethiopia 

encourages academic freedom throughout the educational system. The policy document 

maintains the objective of education with an ultimate aim of achieving primary education 

for all nations in the year of 2015 Gc. The pol icy also aims to make education more 

relevant by emphasizing problem solving skill. provide vocational education and 

training at different levels in line with human resource requirements of the country. 

Educational Decentralization 

Education delivery in many developing countries is often characterizes by a top-down 

approach, where decisions are taken at the center and expected to be implemented at all 

schools irrespective of their peculiar circumstances and needs. This tends to create a 

dependency of schools on central government. The school development philosophy is 

that schools can achieve significant improvements in terms of the learning outcomes of 

pupils, if there was effective educational decentralization. 

Educational decentralization as understood is a strategy enhancing the participation and 

involvement of all key partners in planning and decision-making. The assumption 

underpinning the policy is that a decentralized education system is more responsive to 

local need and nurtures a culture of ownership, partnership, and commitment. 

The introduction of decentralization in the education system of our country likewise has 

its own merit for education services and tackling educational challenges. To reach those 

educational challenges the educational sector has been made the decentralization form of 

schools administration system throughout the country. Decision-making is shifted from 

zones to woreda even at school levels to provide quick responses and service delivers for 

the questions raised by different bodies. [n facilitating decentralization. MoE prepared 

guidelines on education management and community participation. Depending on these 
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guidelines, region prepared their Own guideline on the ame issue to guide and 

facilitate the implementation of decentralization at schools level (E DPlIl). 

2.11.Challenges to choollmprovement 

School improvement is a vehicle for planned educational change. It involves a 

systematic, sustained effort aimed at change in learning conditions and other related 

internal conditions in schools, with the ultimate aim of accomplishing educational goals 

more effectively. It requires strategies for strengthening the school's capacity for 

managing the school improvement program and usually necessitates some form of 

external support. Discussing how to successfully implement school improvement through 

identifying challenges and taking proper actions again t these challenges is important. 

From the Global experience the school improvement is complex process, which can be 

challenged by different factors during its implementation .In this respect, Fullan (200 I) 

has noted that when a new initiative is introduced undoubtedly it will create difficulties to 

both individuals and institutions. There are many factors, which affect the educational 

implementation process. From this point, we can understand that SIP implementation 

faces different and challenges difficulties. Among the challenges some of them are 

discllssed bellow. 

i. Lack of Awa renes 

One factor that might affect negatively the implementation of school improvement is lack 

of adequate awareness about the program. Inadequacy of awareness generated different 

obstacles. In this regard MoE (2007) stated that obstacles to school improvement 

includes; shortage of trainings, lack of commitment to depart from traditional practices, 

absence of organized efforts, lack of initiation and absence of good outlook towards 

change. Absences of adequate awareness among stakeholders limit their implementation 

efforts. Moreover absence of clearly stated rules and regulations might generate another 

obstacle in the implementation process of the program. 

27 



ii. Lack of Sufficient Textbooks and Reference Ma terials 

According to (Heyneman, 2006), textbooks and learning materials have vital role and 

crucial in the education system. The availability of texts books and reference materials 

for each subject is important in teaching-learning process. In many schools the 

availability of additional reference material are everely limited .It is easily under tood 

that absence or lack of text books and reference materials in schools have great impact on 

the quality of education. As Fullan and Clarke 1994, stated students do better on 

standardized tests when textbooks are presented in the classroom, which was cited in 

UNESCO, 2008. In order to alleviate such challenges in many developing countries the 

World Bank involves increasing the financial support for text book development and 

distributions in order to enhance quality education and to improve student achievement, 

(Heyneman, 2006). 

iii.Crowded and Unmaintained CIa ses. 

Leanings are hampered when pupils attained 111 schools of overcrowded buildings in 

noisy or unsafe environment, or especially in class rooms that are inadequately supplied 

or poorly ventilated, UNESCO, (2008).This is because it is not convenient for teachers to 

provide necessary knowledge and skills and students face difficulty to get sufficient space 

for sitting and clean air for breezing. Such environment is directly a challenge full 

burden for teachers to control. provide corrections, feed backs. communicate with his/her 

students as needed .In uch environment it is difficult to provide and achieve good 

educational performances for students. 

iv. Lack of Knowledgeable and Motivated Teachers . 

The quality, quantity and distributions of teaching work force are critical factors for 

securing and have sustainable developments of school improvement practices. When a 

country have too few trained teachers; those teachers are likely overstretched and that the 

quality of education i.e. teaching and learning suffer a lot. UNESCO, 2008). In addition 

to this point, this alillual report stated that sufficient teacher salaries, both relatively to 

other groups and in real terms as well as appropriate work conditions, are essential to 
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provide teachers with a reasonable standards of living, work professionalism and job 

satisfaction. Incentives help increase the teacher supply as well as teacher performance 

and motivation. 

Thus the contribution of teachers in providing and securing quality education in the 

process of school improvement in general and student learning achievement in particular 

is not substituted by another effort for the growth and development of the country as a 

whole. 

v.Lack of Collaborative WOI·k among Stakeholders 

One characteristic of successful schools is the ability to organize and act effectively 

through collaborative culture Seljiovanni (2006). The absences of commitment and 

collaborations lead to decline of the educational quality. Active involvement of each 

school partners is beneficiary to reach at school goals. Barriers to collaboration arise from 

different sources. According to Adelman and Taylor. (2007) institutional barriers are seen 

when accountability, leadership, time schedule, and capacity buildings are non-supportive 

and non-participatory of efforts to use collaborative arrangements effectively and 

efficiently. Most of the time barriers stem from negative attitudes, lack of awareness, and 

deficiency of knowledge and skill. 

2.12. Countries Experience in School Improvement 

Different countries have their own trends in the implementation of school improvement. 

Some of them were discussed bellow. The trends of these countries indicated some 

positive and practical experiences in which our country benefited lot in developing and 

implementing those practices to improve students' learning outcomes. 

2.12.1. Outcomes-Based Education in South Africa 

Cun·ently, school improvement program is an important issue for many countries. For 

instance in South Africa , to achieve students' learning outcomes, school development 

programs focused primarily on developing teacher capacity, working with principals and 

district officials. Schools and teachers respond best when support is accompanied by 
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accountability demands and that capacity therefore needs to build at different levels 

palticularly at school and cIa' I I . . SSlQom eve s to strengthen systems for both momtonng and 

suppOIting leaming outcomes Taylor & Prinsloo, (2005). 

In South Africa, The Quality Learni ng Project was established to improve student 

learning and evaluation criteria. These required the training programs delivered by 

service providers were directing toward improving teaching-learning process in schools. 

The effective school management is of critical importance. as it provides the enabling 

environment for good teaching and learning. The schoo ls improvements more include 

aspects such as school development planning, the existence and use of physical resources. 

facilities, books and stationery, curriculum leadership, financial management and school 

administration HSRC (200 I). 

Improved system of functioning in the schools improved leamer performance in many 

ways; in the cases of school and teacher functioning. In this regard good classroom and 

teacher interventions being associated with improved school functionality. District 

interventions were also often strongly associated with improved district and school 

functionality and sometimes classroom practices HSRC (2005a). 

The key area of focus to improving the teaching-learning system in the country is the 

management of books and other teaching materials, cUITiculum leadership, which 

includes district and school leve l planning and monitoring of both curriculum coverage 

and assessment and the provision of training for teachers at different levels. These 

practices on the part of di strict and school managers are associated with effective delivery 

of the curriculum in classrooms. 

HSRC (2005b) stated that the strongest points to use resources efficiently are a 

differentiated approach and necessary to school improvement. The most important 

accountability for the benefit of a ll are setting standards in the form of academic 

expectations, monitoring pupil performance, planning and monitoring curriculum 

coverage, and quality assuring assessment. Moreover building teacher capaci ty to 

promote proficiency in reading and writing in the medium of instruction is by far the 

most important at the classroom level. The trend of South African education system for 

our country has its own great importance. Particularly in giving due attention of 
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providing capacity buildings f th' . . . o e core Implementers that IS the school pnnclpals and 
teachers. 

2.12.2. The School Improvement in Kenya 

The Ministry of Education in Kenya is responsible for centrally providing educational 

services in the country . The Ministry's vision is '·to provide quality education for 

development" while its mission is "to provide, promote and co-ordinate lifelong 

education, training and research for Kenya's sustainable development" Kenyan MoE. 

2008 . 

School Improvement Program (SIP), launched during the 1990s, is strengthening the 

quality of teaching in Kenya. Teachers benefit from the trainino and resource centers set 
I:> 

up under this progran1. SIP in Kenya is helping teachers to teach more creatively and 

children to learn faster through the introduction of child-centered activities. They involve 

working hand in hand with governments while involving parents and communities in 

management of the schools. The entire curriculum should be transformed " to give 

chi ldren, youth and adults the type of quality education that promotes appreciation of 

diversity, richness. and dynami sm of our cultures" (UNESCO. 2000: 27). 

Officers from the Directorate of Quality Assurance and Standards in the Ministry of 

Education supervise the Kenya Institute of Education. It is the competency of the Quality 

Assurance and Standards Officers in curriculum development. provision of trainings to 

make the school better performance in student achievements (MoE. 2008). 

The active involvement of parents and community in the Kenyan education of the school 

system to support teachers' effort and their child is learning outcome is great. It reflects 

important lesson for our schools. principals. teachers. students and parents as well. 

2.12.3. School Effectiveness and Improvement of England 

School improvement in England is explanations of the fortune of change effort that 

concerns the evolution of managerial innovation of school self-evaluation. Hopkins 

(2005). According to Ranson, (2005) in England and Wales. the Education Reform Act 

provided autonomy, power, and accountability to education in order to develop the 
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implementation of school improvement. In the Act, some reforms included were a 

national core curriculum and . " I': • . PIOVIsIOn lor national testIng and reporting to keep 

education quality control over s h I b d . . . c 00 u gets. [ncreasll1g parental chOice by fostenng 

diversity that enhance them a d II . ccess an a OWll1g state chools to choose out of Local 

Education Authority control on a '.' f' . maJOI Ity vote 0 parents. with grants from the natIOnal 

government being made directly to the improvement of the schools. 

Gamage 200 I stated that the goveming bodies in England and Wales have stronger 

powers and can, in principle, playa significant role in a school's decision-making and in 

wider activities for more school improvement. Building paI1nerships for raising standards 

in the UK schools was one of the major aims of the government. A key aim for the 

govemment remains the continuing drive to raise standards in education with an 

emphasis on collaboration and partnership with others for the benefit of all. The question 

of how improve student achievements with standards in Britain is the major issue for 

school improvement, HalTis (2005). 

2.12.4. Educationa l Reform and Change in Australia 

The Australian education system since the mid 1970s, took the initiative in moving 

towards a new concept of decentralization of education to regional levels. The Australian 

public education structures have undergone major reconstruction by aimed primarily to 

achieve better teaching and learning, Gamage, (1993a). After 1970s, a trend system of 

school governance with an emphasis on decision-making authority between school, 

parents, and community have developed having the aim of educational quality as it 

priority Chapman, (1988). 

In Australia, the school leadership has created supportive teaching and learning 

environments in schools, leading to quality of education for students. With regard to the 

improvements in student achievements, interested in improving student-learning 

outcomes, such as literacy and numeracy. by setting specific goals and continuously 

raising standards and expectations. Based on the Act 2004, the functions of the schools 

are to: establ ish strategic direction and priorities for the school monitor and review 
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school performance, develop. maintain and reviev. curriculum for the school. develop and 

review education policies at the school. 

The major lesson we learnt from the school system of England and Australia is that, both 

countries give due attention to educational decentralization that promote decision-making 

authority between school. parents. and community members. This implie that parents 

and the community members are alertly follow lip the school systems of their children. 

Additionally, great emphasizes is given for educational standards to keep educational 

quality. 
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CHAPTER THREE 

THE RESEARCH DESIGN AND METHODOLOGY 

This chapter deals with the research metllod f d , sources 0 ata, sampling and sample 

teclmiques, instruments of data collection. procedures of the study, pilot testing and 

method of data analysis . 

3.1. The Research Method 

This study was aimed conducting systematic investigation on the implementation of 

school improvement program in secondary schools of Addis Ababa. The method 

employed in this study was descriptive survey method. Because descriptive survey 

method helps the researcher to conduct research in short period with minimum cost and 

covers large areas. Additionally it helps him to assess the attitudes and opinions of the 

respondents. Descriptive survey also reveals the feature of the implementation of School 

Improvement Program and the major challenges affecting SIP implementation in those 

selected secondary schools. 

3.2. Sources of Data 

Sources of data in this study were both primary and secondary sources. The primary data 

were collected from heads of sub-city education officers, supervisors, principals. 

teachers, student councils and SIP committee of the selected sample population. The 

secondary data were collected from related books and relevant documents prepared by 

Ministry of Education and Addis Ababa Education Bureau. 

3.3. Sample and Sampling Techniques 

This study includes sample of sub-city heads of education officers and supervisors, 

school principals and vi principals. teachers. SIP committee and student councils. From 

fi ve secondary schools in Kirkos sub city, two of them (40%), namely Temenja yaz and 

Misrak Goh were selected. In Addis Ketema sub city, from four secondary schools, 

Dilachin and Yekatit 23 schools (50%) were selected. Lastly, in Lideta sub city from 

three secondary schools, two (66.6%) of them namely Dejach S alcha Aba efiso and 

Africa Hibret were selected. Generally, fro m the selected three sub-cities. total number of 
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(60 I) teachers of the secondary schools 15 percent of them i.e. ninety teachers were 

selected. In each selected school, all SIP committee members (7). totally [Olty-two were 

part of the study and members of student councils .i.e. five from each schools were 

included. All tbe supervisors in the three sub-cities (5). head of sub-city education 

officers (3) and the entire principal and vice principals (18) were part of the study. The 

selection techniques employed were indicated as follows. 

a) Sub-cities and Schools 

Out of the ten sub-cities, three of them and out of twelve secondary schools in selected 

three sub-cities, six secondary schools were selected using random sampling techniques. 

b) Principals and Teachers 

In the sample schools under the study, there were 60 I teachers and 18 principals and 

v/principals. School principals were selected using purposive sampling techniques. 

Because principals are, key informative in SIP implementation. From the six govemment 

secondary schools under the study. 15 percent, (90) teachers were selected out of 60 I 

teachers using random sampling techniques. In descriptive research, it is common to 

sample 10 to 20 percent of the sample population (Gray, 1996). Additionally in each 

school, all the school improvement committees, student councils, and sub-cit heads of 

education officers and supervisors were selected using purposive sampling techniques 

because they are key informative in implementation of the program. 

3.4. Instruments of Data Collection 

In order to gather first hand information pertaining to the subject of the study. 

questionnaires were administered for school principals and teachers; and interview 

questions were conducted with heads of sub-city education officers and secondary school 

supervisors. In addition to this, focus group discussions were set and administered for 

student councils and SIP committees. 
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a) Questionnaire 

Questionnaire is a high amount of d t d d" . . 
a a stan ar IzatlOn. It provides relatively simple, 

straightforward approach to the study of values, attitudes believes and motives and 

adapted to generalizable information from almost human population (Robson. 2002).The 

questionnaire is administered to collect data from principals. and teachers. This is 

because questionnaires were used for their appropriatene s to secure data from many 

people within a short period and for their natural characteristics that allow informants. 

express their ideas and opinions freely. 

b) Interview 

The presence of interview encourages participation and involvement; moreover, the 

interviewer clarified the questionnaires. Furthermore, it is flexible and adaptable ways of 

finding things out (Robson. 2002). An interview was conducted with sub-city heads of 

education officers and secondary school supervisors. 

c) Focus group discussions 

Focus group discussions are another method of drawing information from group of 

individuals in which the groups reflect their views on some common issues. Such 

discussion is important to draw firsthand information from the respondents themselves. 

Thu, focus group discussion was conducted with SIP committee and student councils. 

3.5. Procedures of the Study 

The questionnaires, interview and focus group discussion questions were initially 

developed in view of the basic research questions. Before the questionnaires were 

administered to respondents. pilot test was carried Ollt in one secondary school. This is to 

ensure language clarity, readability and appropriateness of the items. In addition to this, 

the advisor was consulted and proper corrections were made. At the last, those 

questio'nnaires were set in their final forms. Objective of the study were explained to 

respondents to maximize the return numbers of the questionnaires. 
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3.6. Pilot Testing 

Pilot testing was carried out be~ tl d" 
lore le a ministration of the instruments. Pilot test is 

conducted to test the reliabl' ll' ty o[tl d II d ' . . 1e ata co ecte Instruments. The questionnaIres were 

carried out in this pilot test for 20 teachers and 3 principals in Shemelis Habte econdary 

School, which was not pali of the sanlple popUlation. Additionally several peer reviews 

with colleagues and the advisor were made corrections. With this regard. some repeated 

terms and confusing items were modified and cancelled to make the questionnaire clear 

and understandable. Accordingly. the reliability coefficient (cron bach' s alpha) was 

0.958. The figure shows that the instruments were reliable and the researcher gets 

evidences to distribute the questionnaires. 

3.7. Method of Data Analysis 

In this study, both quantitative and qualitative data analysis were used. The information 

obtained from the respondents through questionnaire. interviews and focus group 

discussions were organized and systematically analyzed. After the questionnaire returned 

from the respondents, the quantitative data were tabulated and describes the 

characteristics of respondents. Then after, the quantitative data were analyzed using 

statistical tools such as frequency. percentage and mean scores. Percentage was employed 

to analyze the frequency o[ individual responses that was gathered with those 

questionllaires. To summarize series items mean value was employed. The qualitative 

data, which was collected through interview and focus group discussions, were organized 

to reasonable and meaningful units, which were used for interpretation with the 

quantitative data. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter is divided in two parts. The first part discusses the characteristics of the 

respondents. The second part is concerned with the analysis and interpretation of the 

result of the study. Presentation of the data is followed by discussion and interpretation in 

line with the major research outline. 

4.1 Characteristics of Respondents 

The characteristics of respondents give some basic information about the sample 

population involved in the study area. The characteristics of the population were 

examined in terms of sex, age and total year of service, service in cun-ent position, 

educational qualification and area of subject specialization. 

The sex of the respondents indicated us that, the data gathered was both from male and 

female respondents, in a sense that to show the absence of gender disparity while the data 

collected. Age also shows that the maturity level of the respondents to perfonn the given 

task and responsibility for the area assi gned . 

The respondents ' educational qualification reminded us that how far they become 

developed their academic career for fUlther knowledge that enhances them in performing 

their tasks . Moreover. the respondents work experience tell us that the development of 

the respondents theoretical knowledge in to practical skill to ruruling and manage their 

responsibilities. 
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Table 4.1: Characteristics of R espondents. 

Items Sub-city 
heads 

No % 
Male 

Sex 
2 66 .6 

Female I 33.3 
20-25 - -
26-30 - -

Age 31-35 I 33.3 
36-40 - -
41-45 2 66.6 
>45 - -
Ed/ level - -

Educational level Diploma - -
Degree 2 66.6 
Masters I 33 .3 
Area or - -
Specialization 
EdPm/EdlMgtl 
Leader ship I 33.3 

Area of specialization Curriculum I 33.3 
Instruction 
Educational I 33 .3 
Psychology 
All areas of - -
Teaching(Sub) 
1-5 - -
6-10 

Total year of service 11-15 
16-20 I 33.3 
21-25 
>25 2 66.6 
1-5 3 100 

6-10 - -
Service in current 11-15 - -
posit ion 16-20 - -

21-')5 - -
>25 - -

Current position 
Superviso r Principals Teacher 

No % No 0/0 No % 
3 60 16 88.8 60 70.5 
2 40 2 11 .2 25 29.5 
- - I 5.5 23 27 
I 20 3 16.6 45 52.9 

- 6 33.3 7 8.3 
- - 3 16.6 5 5.8 
4 80 4 22.2 4 4.7 
- - I 5.5 I 1.2 
- - - - - -
- - - - - -
I 20 17 94.5 84 98 .8 
4 80 I 5.5 I 1.2 
- - - - - -

3 60 I 5.5 - -
- - - - - -

- - - - 3 3.5 

2 40 17 94.5 81 96.5 

- - - - 42 49.4 
5 27.7 31 36.4 

I 20 6 33.3 5 5.8 
, 

16.6 I 1.2 " I 20 3 16.6 4 4.7 
, 

60 I 5.5 2 2.3 " 3 60 17 94.5 42 49.4 

2 40 I 5.5 31 36.4 

- - - - 5 5.8 

- - - - I 1.2 

- - - - 4 4.7 

- - - - j 2 ? ' _." 

As the Table above reveals, from the three sub-cities education office heads, 

2(66.6percent) of them were male and 1(33.3 percent) was female. Concerning the 

supervisors, 3(60 percent) were male and 2 (40 percent) were female. From the total 

respondents of principals, 16(88.8 percent) were male and 2( 11.2 percent) were female. 

The mm1ber of teachers paliicipated in the study area was 60 (70.6 percent) were male 

and 25(29.4 percent) were females. This data informed us that the study incorporates the 

participation of both male and female respondents to eradicate gender biases. 
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Table 4.1 reflects that 2 (66 6 er ) . . . 
. p cent of the heads Sub-cille education office lav within 

the age category of above 45 years h· 1 ("" ., -
, w eleas .).) . .) percent) is in the years category of 

30-35. In relation to supervisors 4(80 .) . . 
, pel cent were wlthm the age interval of above 45 

years and 1 (20 percent) was within the aoe interval of" I ., 5 C . th .. I 
to .) -.) . oncermng e pnnClp es, 

6 of them (33.2 percent) were in the range of] I ., 5 4(?? 2) fl' . I -.) age. __ . percent 0 t 1e pnnClpa s 

were in the age range of 25-30 and tIle same n b I ' h' 41 45 Th um ers were ay Wit m - . e 

remaining 3 principals (16.6 percent) and one (5.5) were found in the age interval of ]6-

40 and above 45 respectively. 

With regard to educational qualification, in line with heads of sub-city education office, 2 

of them (66.6 percent) hold first degree where as one (33.3 percent) has master degree. 

The secondary school supervisors 4 (80 percent) of them have masters degree and only 1 

(20 percent) has first degree. This data implies that large number of supervisors holds 

second degree. From the total number of principals 17 (94.4 percent) of them hold first 

degree and 1 (5.5 percent) has masters degree. Concerning teachers qualification, 84 

(98.8 percent) hold first degree where as 1 (1.2 percent) has MA or MSC degree. 

Therefore, in line with the educational qualification the data clearly reminded us that 

whether the minimum standard set by Ministry of Education becomes implemented or 

not. The contribution of educational qualification at each grade level to achieve quality 

education is very high in promoting students learning outcome. 

As far as area of specialization concerned, 1 (33.3 percent) sub city education head is 

graduated in Educational Planning and Management, I (33.3) percent is in Curriculum 

Instruction and the remaining 1 (33.3) percent is graduated in teaching subject. As shown 

in item 3 above, 3 (60 percent) of the supervisors become specialized in Educational 

Planning and Management/Educational Administration/Educational Leadership. The 

remaining 2(40 percent) are specialized in areas of teaching. Concerning the principals 17 

(94.3 percent) of them are specialized in teaching subjects where as 1 (5.5 percent) is 

specialized in Educational Pla1U1ing and Management. Under similar point teachers 

concerned, 82 (96.5 percent) are in areas of teaching and the rest 3 (3.7 percent) are 

specialized in Educational Psychology. 
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As far as work experience of p' . I 
nnclpa s concerned, the same table clearly shows that. 5 

(27.7) percent of them served for 6-10 years and 6 (33 3 ) d fi I 15 
. percent serve or 1- year. 

In the service year of 16-20 3 (16 6) percent 21 25 ? (II 1 ) d b 2-,. . - . - . percent an a ove ) years 
service there is only I (5 5 perce t) f . . . . . 

. n 0 pnnclpals. From tim figure. It IS possible to 
conclude that as service year increa th b f ' " . . ses e num er 0 pnnclpals IS decreased. ThiS IS 

pru1icularly reflected in their services of CUITent position ; that means 17 (94.4 percent) of 

principals have service between 1-5 year interval: 'v\'hereas only I (5.5 percent) principal 

has more than five years service in the cUrI'ent position. 

Regarding teachers experience, 42(49.4 percent), 31 (36.4 percent) and 5 (5.8 percent) 

teachers have within the time interval of 1-5 , 6-10 and 11-15 years respectively. In the 

interval of 21-25 and above 25 years service, there are 4 (4. 7percent) and 2 (2.3 percent) 

teachers for each time interval. Here again one can easily understand that large numbers 

of teachers have an experience of 10 years and below 10 year services. 

Thus, school principals and teachers developed their knowledge and skill in their working 

experiences. As their working experiences increased, it is believed that they might 

contribute lots for teaching learning in general, student achievements in particular. 

4.2 School Preparation for School Improvement Program 

In the implementation process of school improvement program, the schools preparation 

in financial, human and material resources is highly required. Awareness creation among 

stakeholders is also essential for the preceding process of planning, monitoring and 

implementation of the program. In thi s regard, the responses of principals and teachers 

involved in questionnaires were presented. Additionally the concepts reflected in the 

focus group discussions conducted with SIP committees and student councils were 

presented in supports of those questionnaires in the following tables . 

The following Table 4 .2 presented the preparation made for the implementation of school 

improvement, by the concerned bodies in the schools. Unless adequate preparations 

. d . th of SIP implementation the effect might influence the students' carne out III e process ' 

learning outcome. The detail is presented below. 
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Table 4.2: The Prepar·ation of th S e chool for SIP Imple t men a tion 
N Respond ents 
0 Items Principa l 18 Ratin2 sca les 

5 
Teachers 85 No 

4 3 
% No 

2 I 
I The principals Principals % No 

3 16.6 8 
% No % No % 

d i scu ssed with 44.4 3 16.6 4 22.2 - -
stakeholders 
about the Teacher, 8 9.4 28 33 16 preparation and 18.8 30 35 3 3.5 
planning of SIP 

2 The teachers Principals 2 II 6 33.3 were engaged in 2 II 6 33.3 2 II 
planning process Teachers II 12.9 27 33 
of SIP 

17 20 18 21.1 S 9.4 

3 Students were Principals 
invo lved in SIP 

- - 8 44.~ " Teachers 
22 "1 5 277 I 5.5 

planning 
5 5.8 17 20 20 ")' - 28 32.9 -j .) 15 17.6 

4 Parents Principals - - 7 38.8 5 participated in Teacher 
27.7 5 27.7 I 5.5 

I 1.2 24 
planning of SlP 

28 IS 21.1 21 24 .7 15 17.6 

5 The supervisors Principals 2 II 4 22.2 
take part in the 

5 27.7 5 27.7 2 II 

planning proce s 
Teachers 12 14 15 17.6 20 23.5 30 35.3 S 9.4 

orSIP 
6 The SIP Principals 6 33.3 7 3S.8 I 5.5 4 

committee 
22.2 - -

involved in the Teachers 10 11.7 30 35.3 22 25.8 15 17.6 8 9.4 
piannin20fSIP 

7 I-Iuman Principals 5 277 4 22.2 4 222 5 27.7 - -
resources were 
organized for Teachers 3 35 22 25.8 29 34.1 18 21.1 3 3.5 
planning orSIP 

8 Financial Principals 4 22.2 8 44.4 2 II 4 22.2 - -
re ources were 
ready for Teachers 6 7 16 18.8 27 31.7 21 24.7 14 16.4 
planning for SIP 

9 Material Principals 4 22.2 II 61.1 I 55 I 5.5 I 5.5 
resources were 
set in the school Teachers 7 8.2 19 22.3 22 25.8 25 29.4 12 14 
for planning of 
SIP 

I Teachers take Principals 3 16.6 12 66.6 - - 2 II I 5.5 
0 part in the self Teachers I I 12.9 20 25 19 22.3 22 25.8 5 5.8 

evaluation of the 
school 

I Students Principals 5 27.7 10 555 - - 2 II I 5.5 
I participated in 

the self 
Teachers 7 8 2 1 247 18 21 I 26 30.6 I I 12.9 

evaluation of the 
school 

I Parents were Principals 2 II 9 50 2 II 4 22.2 I 5.5 

2 attended schoo I Teachers 10 11.7 16 18.8 22 25 .8 19 22.3 18 21.1 

self evaluation 
Note: 5 = Vel)' /1Igh; 4= High: J = Undecided: ]=Lvl1'and / = VeIJ ' /oli' 

Table 4.2 indicates, 8(44% percent) of the principals responded that there were high 

participation of stakeholders in the preparation and planning process of School 

Improvement Program . However, 4 (22 percent) principals replied that the participation 
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of stakeholders were low. On the same quest" 30 ("'5 
Ion -' percent) and 28 (33 percent) of 

teachers responded that the paliicipation was I d h' h . 
ow an Ig respectively. About 16 (18.8 

percent) of teachers replied undecided . 

In one school of the study area, the committees reflected that the schools did not involve 

all the stakeholders pariicularly parents and students' th fl' Th 
111 e process 0 p anmng. ey 

strongly emphasized that the participation of parents and students in school improvement 

activities were very essential to improve students' achievement. In the other school. the 

student councils replied similar ideas and even some of them are not familiar with the 

term school improvement itself. 

As far as teachers involvement in the planning process of school improvement concerned, 

6 (33.3 percent) of principals showed that teachers involvement was high and 6 (33.3 

percent) of percent of them indicates that teachers' involvement was low. Teachers 

themselves reflected their responses as 27 (33 percent), 18 (22 percent), and 17 (20 

percent) of them responded that the teachers involvement in the preparation and 

implementation process is high, low & undecided respectively. As the data reflects, it is 

possible to infer that large percent of teachers are not in the position to involve in the 

planning process. 

The students' involvement in the implementation of school improvement have different 

feature by respondents. For instance 8 (44 percent) of principals responded that students 

have high participation whereas 5 (27.7 percent) of them replied it is low. In the other 

way round, 28 (32.9 percent) teachers replied low. On the similar point, the student 

councils explained that the students' involvement is not as such visible; rather it is better 

to say that it is almost no at all except in rare and some selected cases. 

In one of focus group discussion, the student councils clarified about the preparation of 

their school. They explained that their school is not organized and prepared well in 

library, laboratory and leT equipments. Even though it is high school, their library is in 

. I I 'tl lack of reference materials As it is stated under chapter two of a Sll1g e c assroom WI 1 . . 

f I d I· . detal'l l·eJ.'erence materials play significant roles in the review 0 re ate Iterature 111 ,1' 

process of students' academic Sllccess. The laboratory materials are not available as 
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needed. Additionally there are shortages of computers for IC"r b' . I . su ~ect .I.e. t ley ar.:: not In 

a position to get computers for each in time of practices. Moreover the school is not well 

prepared in fulfilling all human powers particularly leT teaches and laboratory 

teclmicians. 

In the other sample population area the student councils explained about the preparation 

of their school. They explained that the school prepared annual plan to provide laboratory 

with necessary equipments, buying new references for library, prepare work sheets for 

students, and introducing and implementing I t05 tudy programs were the major one. 

The school tried its best in finding sources of budget; to provide human. financial and 

material resources for the benefit of students. I to 5 study programs is a program in 

which one better achiever student guides and help the other four students to achieve 

better academic results . The students strongly emphasized that if uch program is get 

proper guidance and follow up from all concerned bodies it becomes fruit fill for the 

academic success of the students. 

The two group respondents did not support the parents' involvement in school 

improvement program in the same way. For example 7 (38 .8 percent) of principal replied 

that their participation is high whereas 5 (27.7 percent) of them reveals medium and low 

parent participation. Teachers on the other hand indicates 21 (24 percent) low 

participation, and 15 (17 .6 percent) responded very low parent participation. This means 

about 41.6 percent of the teachers are forwarded their responses that parental 

participation needs improvements. 

The issue of parental involvement In the school is more elaborated by school 

improvement committee. The committee explained that the school administration does 

not develop culture of involving parents in the school activities except in the beginning or 

the end of the academic year. The parents have not adequate awareness about school 

1 d tl e Parents themselves have a problem of 
improvement program. In the ot 1er way roun 1 

visitino their child continuously in the school whether they attained their lesson properly 
b 

or not. 
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Regarding the supervisors' involvement in th I . 
e p annmg process of school impro\'ement 

at school: 5 (28 percent) principals selected the It . I 
a ernatlve 0\\. 5 (28 percent) of them 

responded that they are not yet decided and eve 2( I I 
.. 'n percent) of the principal replied 

that then' SUppOlt IS very low. Therefore totally ab t 7 (38 8 . . 
, ou . percent) of the principals 

explain their responses that the schools lack involvement of . . h . supervisors m t e pannmg 

process. In connection to the same point; teachers also explained that 30 (35.3 percent). 

20 (23.5 percent) and 8 (9.4 percent) of them replied low, undecided and very low 

supervisory services respectively. As the data reveals the supervisors' involvement in the 

planning process in providing support is not fit with the need of the school. This means 

about 38 (44.7 percent) teachers were in the position to need more supervisors 

involvement in school planning process. 

In connection with supervisory role in the preparation process; while interview conducted 

with supervisors in one sub city. they replied that the extent to which schools prepared to 

the implementation of school improvement program is in line with SIP guide. In the 

begimllng, school improvement program started with the process of self-assessment and 

setting school improvement committee according to the manual. After the stakeholders, 

(teachers, parents, students, school administration and non-teaching staff) have consulted, 

the plan was written. In such due process, supervisors were guiding the school principals 

through supplying the necessary manuals, materials and provision of trainings. However, 

they informed the researcher that the supervisory support was not enough for schools 

because they spend much of their time in routine activitie in the office. 

One of the head of sub-city education office. explained that making school improvement 

program effective in the sub-city, required the provision of training for principals and 

vice principals, heads of departments, woreda and sub-city education expertise students 

and member of PTSA is essential. Supervising the formation of SIP committee and 

Parent-teacher _ Student Association, creating conducive teaching-learning environment, 

. d' Th t1 er head of education office added that 
and revising plans are the major utles. e 0 1 

giving priority for fu lfilling human and material resources. searching additional budget 

sources from different non-govenul1ental organization and planning for the proper 
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Utilization of the school gra t f d n un and annuals budgets are essential for the 
implementation of SIP. 

The School Improvement Committees are a th . 
. n el-concerned bodies in the implementation 

of school Improvement program. The responde t . n . . 
n s Ie ected their Ideas concerning the 

committees. From the total respondents, 6(33 percent) d 7 (39 . . . an percent) of the pnnclpals 
reflected that very high and high pcu1icipation of th . .. . e comrruttees respectIvely In the 

implementation processes of SIP. Teachers also refle t d th · . . c e elr views on the same Issue; 

30 (35.5 percent) reflects that high pal1icipation of the committees were reflected. 

However, 15 (17.6 percent) replied low. 

Opposite to the response of principals and teachers; the School Improvement committee 

of one study area replied that except they provided letter of membership of the committee 

from the school administration, they know nothing about the detail roles and 

responsibilities of their duties of being the member of the committee. In addition, the 

other school improvement committee forwarded their ideas that their involvement is not 

as such strong rather it is very limited . 

The human, material and financial resources are very essential in the implementation 

process of the program. The respondents stated the availabilities of these resources in the 

schools as follows . 5 (28 percent), 4 (22 percent), and 4 (22 percent) of the principals 

reveal that there is very high availability of human, financial and material resources 

respectively. Additionally, 4 (22 percent), 8 (44 percent) and 11 (61 percent) of principals 

agreed that high availabil ity of human, financial and material resources in the schools 

respectivel y. 

On the other hand, 29 (34 percent), 27 (31 percent) and 22 (25.8 percent) of teachers did 

not decided about the avai labi lity of human, financial and material resources and 18 (22 

percent), 21 (24.7 percent) 25 (29 percent) of teachers agreed that there is low availability 

of human financial and material resources respectively. , 

d 
·1 nd school improvement committee, the 

In the contrary, according to the stu ent counCl sa. 
·1 ble as required . Shortage of matenal 

availabilities of these resources cu·e not aval a 
. . . CT Ii ments and up to date reference materials 

recourses pCU1.icularly \l1 ltne With to r eqL p 
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are the major one. They also stated that there is a proble . I t' d'f'(:: 
m In re a Ion to I lerent game 

fields like football, handball & basketball. 

The palticipation of teachers in the evaluation of school improvement program, 12 (66.6 

percent) and 3 (17 percent) of principals responded that teachers involved in the 

evaluation process is high and very high respectively. similarly 20 (25.8 percent), and 11 

(11 percent) of teachers rep lied high and very high participation of teachers respectively 

in the evaluation of school improvement program. The school principals also agreed that 

5 (28 percent) and 10 (55.5 percent) of the students involved in the evaluation of school 

improvement very high and high respectively. Whereas 26 (30.6 percent) of the teachers 

responded that there is low involvement of students in evaluation process. In the other 

way round the parents' involvement in the evaluation process is not the same in the 

respondents' information, for example according to principals 9 (50 percent) of parents 

involved high. Whereas 19 (22 percent) and 18 (21 percent) of teachers replied. low and 

very low participation of parents in the evaluation process. 

Therefore, from the obtained data one can infer that considerable numbers of teachers 

chooses the alternative low parental involvement in the evaluation process of school 

improvement program at school. 

4.3 Provision of Training 

Providing training for school stakeholders: principals, teachers, parents, students and 

others are one of the basic things in building their capacity and increase their awareness 

that help them in the process of the implementation of school improvement progra~. 

Table 4.3 shows regarding training provided for school principals and teachers, the detail 

is presented in the listed table below. 

Table 4.3: Training Provided for Teachers and Principals 

Principals Teachers c: 
F % T % « 

% !VI % 
% F % T "0 M 

100 " ", . 

38.8 88.8 11.2 "0 a. 
10.6 16 2 18 c: 

33 ~ Vi 
24 28.2 9 

'" 
c: Yes 
0 - - - - -:::l OIl 16 18.8 52 61.2 -0 42.3 >- c: No 36 

100 " 
'c 

85 100 16 88.8 2 11.2 18 ... .~ 
60 70.5 25 29.4 « Total 
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As it is reflected in Table 4.3, all the secondary school principals provided with training 

in relation to the Implementation of School Improvement Program in one way or another. 

Where as in particular reference to teachers, large numbers of them were not provided 

with training about school improvement program; for instance 52 (61.2) percent of them 

do not get training. Only 33 (38.8) percent got the opportunity of training. From this fact 

one can summarize that lack of provision of training for teachers has a negative impact 

on the implementation of the program in general and student achievement in paI1icular. 

Because training increases the awareness and under tanding level of the implementers 

that enhance them to achieve better. 

The major areas of training the respondents provided were: how to plan and implement 

school improvement program? How teaching-learning environment is developed in the 

school? Domains and Elements of SIP, Indicators of SIP Elements, The Responsibilities 

of the takeholders, and Implementing Continuous Assessment. 

Table 4.4: Provision of Adequate Training for Stakeholders 

Items 
Respondent 

Principal= 18T 
eacher =85 

Rati~ scales 

Sufficient 
training on IP 
implementation 
was gi ven for 

_principals 
Basic training 
was given for SIP 
committee 
Adequate training 
on IP 
implementation 
was given for 
teachers 

Training on SI P 
implementation 
was given for 
students 
Training on SIP 
impkmentation 
was given for 
parents & 
community 
The stakeholders 
have awareness 
about SIP 

Note: 5=Velyhigh; 4 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

o 
Z 

5 

o 
Z 

4 

o 
Z 

3 

2 II 9 50 2 II 

16 18.8 23 27 13 15 .3 

5.5 4 22.2 

12 14 17 20 37 43 .5 

3 16.6 3 16.6 

9 10.6 15 17.6 22 25 .8 

5.5 3 16.6 

6 7 7 8.3 23 27 

55 ..\ 22.2 

4 4.7 " 12 .9 20 24 

2 II 7 38.8 

13 15.3 II 12.9 35 41.1 

Ul1decided, 2 Lowall High: 3 dl I' elJ' loll', x 
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o 
Z 

2 
% 

5 277 

33 38.8 

" 61.1 

13 15.3 

7 38.8 

29 34 .1 

9 50 

33 38.8 

9 50 

33 38.8 

8 44.4 

16 18.8 

Mean 

o 
Z 

% 

2 " 
6 7 

5 27.7 

10 11.7 

5 27.7 

16 18.8 

4 222 

17 20 

I 5.5 

10 1" 7 

x 

3 . ..\ 

3.2 

2.2 

3.1 

2.2 

3.0 

2 

2.4 

2 I 

2.4 

2.5 

2.8 



The provIsion of training for any emplo '. 
. yee IS Impot1ant to build the implementation 

capacity of the employee. It also increases th . ki '. 
. . elr wor ng motIvatIOn through being 

informll1g thell' roles and responsibilities of th . t 
elf arget goals. About educational sector 

since it is the base for all other sectors it provides k'll d h I 
' S I e uman abor that can serve 

community in political , social economic and othe t" . p " .. r ac IVltles. rovldll1g trall1ll1g for those 
who involved in schools contribute a great role to capac't t th " I . I a e elr Imp ementatlon efforts. 

As it is indicated in Item 1 of Table 4 4 h . , t e responses of the principals were clearly 

shown that 9 (50 percent) principals replied that they get training to implement school 

improvement program. And 5 (27.7 percent) of principals responded that they are in a 

position to get low provision of training opportunities. Therefore, about 7(38.8 percent) 

of the respondents are not satisfactory with the given training; rather they need more and 

additional capacity buildings to implement the school improvement program at grass 

root level of the school. Concerning teachers answer on the same issue, 33 (38.8 percent) 

chosen low provision of training. In support to this concept, teachers mean (3.35) and 

principals mean (3.44) did not implied significant variations. This data shows that there 

were limited accesses to training oppot1unities for stakeholders and it requires more 

training. 

Item 2 of Table 4.4 stated whether training is provided to school improvement committee 

or not. Depend on the data in the table, II (61 percent) principals prefer the alternative 

low and even 2 (11 percent) of them selected that it was very low provision of training. 

Likewise the teachers also forwarded similar responses on the same point that means, 7 

(38.8 percent) and 5 (27 .7 percent) of them reveals low and very low respectively. The 

figure clearly indicated those school improvement committees get low provision of 

t .. Th t:' I s they have reliable knowledge and skill about their roles and ra111111g. ere "tOr un es 

responsibilities; it is difficult for them to perform their duties properly. 

. . f I .., fthe same Table 7 (38.8 percent) indicated low and5 (27.7 
As It IS observed rom tem.) 0 . 

., .' . I . vision of trai ning for teachers. About 29 (34 
percent) of prmclpals Indicated velY 0\-\ PIO . 

I . . I w rovision of training concemll1g school 
percent) of the teachers reflected that t lei e IS 0 P . 

. d . suit the contribution of teacher IS not 
improvement. In order to achieve goo Ie , . 

. 1" that the sub-city and the education bureau 
substituted. Therefore the data clearly Imp les 
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missed to take proper considerations in r . 
me wIth the provision of short 

trainings for all stakeholder in general and h" and long term 
teac ers 111 partIcular. 

With Item 4 of the same Table, 9 (50 perce t) d 
n ,an 5 (27.7 percent) of principals reflected 

that low and very low provision of training fi d 
. . or stu ents, and 33 (38.8 percent) of 

teachers mdlcated low and 16(18.8 percent) . d' ' 
. . " were In Icated very low provision of training 

for students. Likewise, In Item 5 of the same tabl .,., (38 8 . . e, .>.> . percent) teachers and 9 (50 
percent) pnnclpals revealed that low training . . Opportlillity was gIven to parents. 
Additionally the mean of the two respondents did not h " . s ow vanatIons, whIch mean their 

responses, were similar. The figures clearly show that t d d s u ents an parents get low 

oPPOl1unity to attained training in the school to run and f" h . . .. perlorm t elr responsIbIlIty as 

stakeholder in the process of SIP implementation. 

The mean score of principals and teachers in line with training to students and parents 

were 2&2.4 and 2.1 &2.4 respectively. These data clearly indicated that the respondents 

response were similar. Generally, concerning training opportunities given, both group 

respondents reflected similar opinions. 

Concerning training, in one of the study area the supervisor stated that, in this academic 

year no training is given for anyone in line wi lh school improvement. The school 

improvement committee and student councils also explained that the opportunity to get 

capacity buildings on the same topic in their school is not taken as a plan. They replied 

that the schools and the sub-cities were more give emphasizes not to build capacity rather 

to fulfill material resources even through it is important. 

The heads of sub-city education officers forwarded their views that due to lack of budget 

they faced great challenges in providing training for all stakeholders as required. The 

priority was given for principals and supervisors and gradually it will extend to teachers, 

students and parents. Last year the offices provide training for Teacher, Parent, students 

and Student Councils seldom, at the beginning of the year, which was not sufficient to 

sustain the implementation of school improvement program. 
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4.4 Practice of Implementing School Domains 

4 .4.1 Learning and Teaching Domain 

MoE 20 11, states that school domain result in major positive impact on learning context 

and learning outcomes of students. Creemers (1994) in Harris, (2002) stated that '" while 

it can be denied that there are other conditions at the school level, which enhance to move 

classroom improvement more possible and the teaching-learning process remains the 
main determinants of educational outcomes. 

Table 4.5 explained about the Learning and Teaching domain that concerned with 

support given to students, teachers' responsibility, action research, student center and so 

The detail is presented followed to the table belo\\ . 011 . 

Table 4.5: Learning and Teaching Domain 

o Items 

The school 
has developed 
common 

Respondents Rating scales 

Pri nci pa I = 18 ~_;'5 _-t-:-:--,:4~:--+:-;-:-T3~;-+'-':-T2~:-1N:;;-to/.1 
Teachers 85 No % No % N-o % No % No % 

Principal, 6 33 .3 10 55.5 I 5.5 I 5.5 

x 

4 

Teachers 17 20 26 30.6 22 25.8 16 18.8 4 4.7 3.4 

values p ' . I 55 10 55.5 5 27.7 2 11 3.5 
2 Teachers arc ~:n:nc~'P~a~s~_+~+~';'-h;-h~-+14-+16.4h'h2:9-nliJT!1T81 

role models to Teachers 27 317 32 37.6 14 16.4 II 12.9 1.1 3.8 
their students 5 5 12 66.6 5 27 .7 3.7 3 Students have Principal> 
improved 
learning 
abilities due 
to teachers 

Teachers 14 16.4 32 37.6 12 14 24 28.3 3 3.5 3.3 

support ~~~'i~D;I~===t~2~~II~~1~3=ti7f2'12-1~~~5f. 5~~26-~I+I~~_~ts5]8:r3.33'7~~ 4 Teachers have Princi a s 34 10 I I 7 23 27 ) . . 
18 21 29 involved in Teachas 

CPD 
5 Students 

demonstrate 
Principals 

participation Teachers 
in school 

2 

8 

II 9 50 

9.4 22 25.8 

3 16.6 4 22.2 3.5 

17 20 25 30 12 14 2.3 

clubs 3 16.6 14 77.7 

6 The school l=pr~in:C~iP:a~IS~_-h~~;~Is+21-hl~lTt20tll:15i5.8TiTl . I e lted 21 24 7 20 23.5 5 5.8 3.3 Imp em I 24.7 18 21 
supplementar Teachers 21 
y tutorial 9 50 

4 5.5 

programs II 4 22.2 3 16.6 

7 Conducting [~pr:il:lc:iP:a~ls~_~2~~~i~+~~r9r1.3i2288 t33:21.'.91iI33 TIl 55.·T21::.71 action 17 20 19 22.3 3 
I 8 9.4 research is Teac lers 

developed as 

2.9 

culture 
Note: 5= Very high: -I-High: 3 Undecided: 2 - LOlI'lInd I ""'1)' lUll. X - Mean 

Sl 



Regarding Table 4.5 of the first Item 10 (55 5 , . percent) of th " . I' I e pnnclpals ao d . h 
alternatIve 11g 1 and 6 (33 percent) fl' oree Wit the 

o t lem replied very hi h that t 
developed common values that lay strong fo d . g he school have 

. . un atlon for learning- teachin env' 
On sImIlar agenda the teachers also indo g Ironment. 

lcated, 26 (30 percent) and 17 (')0 
. . I d h ' I - percent) noted 

it IS hlg 1 an very Ig1 respectively. Therefore it . . 
. . . IS possible to summarize from this 

fiO'ure that thele were common values that la £ d' 
o y oun atlOn for teaching-Ieamino activities 

in the selected sample of the study area. 0 

As the data indicated in Table 4.5 of Item 2 most d . ' respon ents agreed that teachers played 

a role model for theIr students. For example' 10 (55 ~ ) , .) percent of the school directors 

indicated that teachers played a role model for their stude t Add" II n s. ItlOna y, more than 

59(69.3 percent) of teachers responded similar responses Of tl . course, 1ere were other 

respondents who agreed with other options; like 11 percent of principals and 13 percent of 

teachers ensured that the teacher being acting as role model is at low level. 

Students learning ability depend on different factors . Of these factors, one of the major 

factors is teachers support. In relation to this support, the respondents forwarded their 

views. About 12 (66.6 percent) principals answered high and 5 (27.7 percent) of them 

replied low. Similarly 32 (37.6 percent) and 24 (28.3 percent) of teachers responded high 

and low support was given for students respectively. Therefore, these data implies that 

the suppol1 provided to students were not sufficient for better achievement of students. 

The student council of one sample population reflected that, the support teachers 

provided for students currently is not enough. The numbers of tutorial periods, support 

given to female and low achiever students given by teachers were below expectation. 

Even students claimed that leave alone the additional support given; sometimes few 

teachers missed the regular classes repeatedly. Hence. the expectations of students from 

their teachers to get continuous SUpp0l1 in their academic performances are great. 

The Ministry of Education proposed and implemented different strategies to enhance the 

capacity of teachers to increase their teaching qualification in continuous professional 

I I of ContinuouS professional development, 
development activities. In line wit 1 t 1e use 

h
. . ws how mllch it increase their teaching 

principals and teachers gave t elr vIe 
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qualification. Here, 13 (72 percent) of sch . '. 
001 directors mdlcated h' h 

of them replied low. Concerning teacl 2 Ig but 2 (11 percent) 
lers, 9 (34 percent) 23 (27 

percent) of them reflected high. low and I • h' ,percent) and 18 (21 
\elY Igh respectively. 

Participation of students in school I b 
. . .... c u s SUpport and enhance them to involv . 

curncular actlvltles 111 which they develo th' e m co-
. ' . p elr talents and skills. From the total number 

of pnnclpals 111 the study area, 9 (50 percent) f h 
. . 0 t em revealed that students partici ated 

actively In school clubs. However 4 (2? ? . ). . p . ,-.- pel cent leplted the participation is low. The 
view of teachers here IS somewhat different F . ' 

. . 01 ll1stance, 30 percent of them revealed 
low and 20 percent did not decided about student' I . ll1VO vement 111 school clubs. The mean 

of the teachers under this specific issue is 2 3 wh " I . ereas pnnclpa s mean is 3.5. Here the 

data reveals variations among the two group respondents b t d ' . . a ou stu ents ll1volvement m 

co-curricular activities. 

The student themselves explained in focus group discussion that the school clubs were 

not well organized in material resource to perform the co-curricular activit ies. Such 

activities develop one's own talent and practical skills. Even the school management 

themselves were not gave due attention to strengthen & organize co-curricular practices. 

The club leaders were not in a position to involve students in a programmed way rather it 

is simply established in the beginning of the year. 

Conducting action research is one of the most important tools to identify the strength and 

weakness of the school teaching-learning activities. Conducting action research as a 

culture makes the school and school community one-step ahead in taking actions in order 

to correct those weaknesses . About 7 (38 .8 percent school directors ascertained that low 

involvement was experienced on the issue. Similarly about 43 (48.2 percent) teachers 

reflected their views that it was at low and very low stage. The mean values of teaches 

(2.7) and principals 2.9. this shows similarities among the opinion of the respondents in 

the study area and culture of conducting action research was not well developed. 

4.4.2 School Environment Domain 
and positive learning environment is 

are to be successfully and rewarding 
Nielson (1997) reveals that creating conducive 

essential for students if the educational experience 
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all learners. In this case it implie that educational environment needs to be safe. 

comfOitable, and provide the same treatment for all learners and other staff members. 

Table 4.6 stated about the chool Environment Domai n. In this part of the study, issues 

related to school environment that directly Or indirectl) influence the teaching-learning 
ess

es were marked. Schools attractiveness. classroom conditions, toilet services. proc 

'1 bl'lity of adequate water services and students participations were some of the major aval a 

pom s . . t raised The respondents answer against each questions were presented in detail in 
the following the table. 

Table 4.6: School Environment Domain 

o 

2 

3 

4 

5 

Items 

Favorable and 
inspiring class 
room 
managements have 
enhanced students' 
learning 
motivation 
School communit) 
benefited access to 
standard toilets 
designated for 
ladies and gents 
The school has 
provided suppon 
to students, to 
minimize wastage 
of educational 
resources 
The school has 
developed cu Iture 
of student 
participation in 
deci ion making 

...E.rocess 
The school 
provided suflicieIll 
amount of water 
for the school 
commun i.!.l 

6 The school has 
atlracti vc 
environment thal 
enabled students to 
attend class 

Respondent 
Principal 18 
Teacher=85 

Principals 

Teachers 

PrincIpal s 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

Principals 

Teachers 

5 
No % 

6 33.3 

19 22.3 

5 277 

7 82 

5 27.7 

13 15.3 

4 22.2 

9 10.5 

8 44.4 

II 12.9 

5 27.7 

II 12.9 

No 

10 

30 

6 

21 

10 

21 

9 

21 

9 

27 

II 

17 

r~ularly 

Note: 5= Very high; 4 High; 3 Undecided; 2 LOlVondl 
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4 
Rnti!!& scales x 

3 2 
% No % No % No % 

55.5 2 II 4.2 

35.3 17 20 16 18.8 3 3.5 3.5 

33.3 5 27.7 2 II 3.7 

24.7 19 22.3 25 29.4 13 15.3 2.8 

55.5 5.5 5.5 5.5 3.9 

24.7 22 25 .8 20 23.5 9 10.5 3.1 

50 5.5 4 22.2 3.7 

247 24 28.2 25 29.4 6 7 3 

50 5.5 33. 

31.7 20 23.5 18 21 9 10.5 3.1 

61 5.5 5 5 3. 1 

20 17 20 25 29.3 15 17.6 2.8 

Vel)' lolV, x Mean 



The school environment domain has a . 
great contnbution in ach' . 

students' performance. Unless school " levIng the targeted goal of 
s environment is attractive '. . 

difficult to get students attention St d and conducive. It I 
. U ents need safe and su' . 

environments. When students feel mentall . h . pporlive leammg 
y 01 P YSlcally uncomfortable th 

the conditions that are not comfortable rath I . • ey focuses on 
er t lan On learnIng teaching. 

The promotion of favorable and inspiring c1 . 
. ' . a SIOom managements in schools pia I ke 

roles 111 the teachlOg-learnlOg process. It enhances stud ,. . ) y 
. . '. ents learnIng motivation towards 

tbelf lesson. PertalOlOg to thIS points both . . I 
. ' pnnclpa s and teachers forwarded similar 

responses .l.e.16 (88.8 percent) and 49 (57 5 perce t) . . I . n pnnclpa s and teachers respectively 
designated that favorable and inspiring class room managements have enhanced students' 
learning motivation. 

The student councils explained that still now the classroom nlanao-e t t . 
b men sys em IS not as 

such inspiring that attract student attention. rather it is the old system called 'teacher 

centered' or lecture method. The student added that teachers want students to follow them 

rather than showing their students the way they find solutions by themselves. 

Adequate access of standard toilets for ladies. gents and for the whole school community 

is another important thing. The services in the study area of the sample population 

indicated, significant number of principals explained that such services were adequate, 

however more than 44 percent of the teachers indicated that the services were low. In 

SUppOlt to this point, the teachers mean score is (2.8). which is lower than principals 

mean score that is (3.7). This data indicates that there is variation among the responses of 

the two group respondents' in connection to access to toilet service provided in the 

school. 

In one of foclls group discussion conducted with student councils. they explained that the 

access of getting toile services were not satisfactory and below the required. The number 

of students in each school is large. whereas the numbers of toils are small. Particularly 
.' . h rvices Moreover. the toilets lack 

female students face difficulties 111 gett1l1g suc se . 
. ft- ' 1t of water within the toilet rooms. 

neatness in their rooms. Because II1SLl IClent al110Ul 

Therefore, shortage of toilet services in the schools is visible. 
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Involving and pcuticipating students in dec' . . 
ISlon-makll1g proce nh 

develop self-confidence and explain th '. 'd ss e anced them to 
ell I eas freely Th 

the way they perceive. As table 4.6 item 6' : ey can entertain their views in 
give detaIls about 72 

management forwarded that the paIticipat" f . percent of the school 
Ion 0 student 111 decision k' 

high and very high. However, more than 30 rna ' ll1g process was 
percent of teachers replied that still it need 

more emphases because students' participation was low. s 

Likewise, the student councils strongly explained th h 
. at t e school management does not 

involve students m school activities as required Tl IP . . 1e committee also strengthenino 

the ideas of the student councils' that some schools . . " . . ' were not Implemented participatory 
leadership style that mcorporates all the stakeholders. 

Supplying accessible water for all school communl'ty IS a th . I I no er essentla e ement. 

Accordingly, the data collected from the respondents in item 7 of the same table implies, 

more than 94 percent of principals replied that the provision of water in the schools were 

high and even more. However considerable number of teachers that are about, 31 percent 

of them point out that access to water was low and even very low. 

Student council of one school explained that shOitage of water in their school was a 

serious problem. In one case, the school does not open the water pipes except in time of 

break and lunchtime. Moreover. the numbers or water pipes are not enough and 

comparable with the large number of students found in the school. 

As shown in Table 4.6, more thcu1 90 percent of the principals responded that their 

schools are attractive, but a significant number of teaches response was not in the 

position to support principals' idea. For instance, about 25 (29.3 percent) teachers 

revealed that schools attraction level is low. Therefore, the school needs to make its 

compound more conducive to attract students' attention towards education. 

. . . ' . d h schools lack different green plants 
SimIlarly the student councIls also Jl1dlcate t at many 

., d' centers, playing field for different 
in which students get shed, organized mini-me la 

games of foot ball, bcu1d ball, basket ball etc. 
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44.3 School Leadership and Adminl'stt' t ' D ' 
. a Ion omam 

According to Harris, et at. 2005: 167) leadership is th ' , 
, , e process of buildmg and 

aintaining a sense of VISion culture and interpersonal r I r h' 
\11 e a Ions IP, whereas management 
's the condition support and monitoring of oroanizational act' 't ' Ch 
I I:> IVI les, eng (2005:285) 
reveals that educational leadership involves the encouragements of teachers to 

continuously develop their professional competency to improve students' achievement. 

School leadership and management bodies are essentially to establish priorities for 

improvement in education and leading to high education quality through promoting care 

of students and enhance learning, 

The following Table 4,7 explained the School Leadership and Administration Domain, 

The core issues discussed under this table includes information related to the 

development of strategic and annual plans, mentoring the new teachers by the experience 

teachers, decision making, resolution of disputes using professional procedures and 

developing strong communications among staff members are some of the major points 

discussed in the table below, The detail discussions in line with each question were 

presented fo llowing the table below, 
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~----~----------~ 
Table 4.7: School Leadership d an Adm' . IDlstration 0 . 
r:7 omalO 
I i" Res pond ent 

o Items Principal- 18 

~1r:~~~~,---~;T~ea:'C~h;e~I ~8~S~~~N(0~S~O!"O~~~~4~=iR=a~t~in~1 ;~s~c~al~e~~f;ij:~~~~~~--I The school has rincipals 6 /I No % No 2 x 
strategic plan 33 9 50 % No % 
based on self Teachers 13 2 11.\ I No % 
evaluation 15.3 34 40 20 5.5 4.43 

The school has Principals 23.5 II 12.9 7 8 
participatory 8 44.4 8 44.4 .2 3.61 

annual plan Teachers 17 20 5.5 5.5 
26 

3 The school has Principals 7 28 32.9 
clearly objectives 38.8 10 55.5 

4 

to implement its 
strategic plan. 
The school has 
mentoring new 
teachers by 
experienced 
teachers 

5 There is 
consistency in the 
implementation 
of school 
activities 

6 Positive,& mutual 

Teachers 17 

PrinCipals 7 

Teachers 16 

Principals 5 

Teachers II 

Principals 5 

20 32 37.6 II 

388 6 33.3 3 

18.8 34 40 21 

27 .7 8 44.4 3 

12.9 27 31.8 22 

27.7 12 66.6 

30.6 9 

5.5 

12.9 20 

16.6 2 

24 .7 7 

16.6 2 

25 .9 17 

10.6 

23.5 

II 

8.2 

II 

20 

5 5.9 

5 5.9 

7 82 

8 9.4 

4.65 

3.68 

4.63 

3.42 

4A4 

3.75 

4.34 

3.46 

clear professional 27.7 12 66.6 I 5.5 17.5 
3.22 
4.5 

procedures for 
resolution of 
disDutes 

8 School 
discharged 
professional duty 
by implementing 
special needs 
education 
strategy 

Teacher 

Principals 

Teachers 

10 11.8 23 

2 II 7 

4 47 23 

27 24 28.2 14 16.5 14 16.5 3.23 

38.8 5 277 4 22.2 3.86 

27 34 40 13 15.3 II 12.9 3.15 

PrinCipals 277 12 66.6 9 Decision making 5 
processes are 1T;;;-;~~--t--:;--iQ;-+,,+~;-t--;;-:;-+-;;5~. 5_h-=-k::--~:-:-+---=--!-..-:4 . .::.8---J 
clearly supported Teachers 7 8.2 22 25.9 23 27 17 20 16 18.8 3.10 

by evidences 
The schoo I has 
created effective 
&regular 
communication 

j;j The School has 
provided 
opportunity for 
student, 10 

participate III school 
clubs 

Principals 

Teachers 

Principals 

Teachers 

3 16.6 

5 5.9 

.j 22.2 

12 14 

10 55.5 3 16.6 2 

20 23.5 14 16.4 36 

13 72.2 

28 32.9 13 15.3 18 

Note: 5-VeIY high; 4=High; 3=Undecided; 2=Lowandl= Vel)' low, x = Mean 

II 4.17 

42.3 10 11.8 2.69 

5.5 440 

21.2 14 16.5 3.31 

Table 4.7 Item 1 shows that both the strategic and annual plans of the schools were 

prepared in collaboration with the stakeholders i.e. IS (85percent) and 16 (88 percent) of 
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P
rincipals and 47 (55 percent) and 45 (52 
. ' percent) teachers ch 

nd very high respectively that the strat . osen the alternative h' h 
a eglc and annual plan Ig 
the stakeholders respectively. s were prepared by involving 

However, the student councils and the sch I ' 
00 Improvement committee d' . 

the response of teachers and principals R h Id not agree with 
. at er they reveal that the 

involve all the stakeholders equally in t' . school does not 
ac Ive way In the 

strategiC and am1Ual plans. process of preparation of 

Developing the school objectives to communicate d' . 
. . an Implement Its strategic plan in a 

school IS the major concern for the school ma 
. nagement body. Because strategic and 

annual plans gUlde the school to perform detail t' 't ' . ac IVI les In the planned time frame 
works. In line with this , Item 3 of the same Table 10 (~~ ~ . . , )) .)percent) pnnclpals indicaled 
hiah and 7 (38 .8 percent) of them reflected very high tlll'S I h o , means t lat t e schools have 

clearly set objectives to communicate and implement their strateg' I L'k ' IC pans. I ' eWlse, 32 

(37.6 percent) teachers revealed the communication of the schools objectives were high. 

This does not mean all teachers agreed with this idea; however, some teachers ' response 

is somewhat different. For example, 20 (23.5 percent) teachers replied that the school 

communicating its objectives is low. In connection to this the teachers mean is 3.4 

whereas principals mean is 4.65 , it shows variation among the views of respondents. 

Coaching and mentoring new teachers (mentees) by engaging experienced teachers 

(mentors) in the school system is one way of sharing experiences in which the new 

teachers get capacity buildings. Here many of the school directors 7 (38.8 percent) and 6 

(33.3 percent) replied that very high and high coaching and menloring of new teachers by 

the senior one was done. But 21 (24.7 percent) teaches yet did not decided and 14 (16.4) 

teachers reveals low and very low. This data shows that new teachers need mentoring and 

coaching by experienced teachers to develop their potential and implement their 

responsibilities in better ways. 

. I't ture promotion of positive, 
As it was stated under chapter two of related review I era , 

I I mmunity becomes important 
constructive and mutual relationship among the sc 100 co 

d .' rovement of the learners. 
factor that enhance work environment and aca emlc Imp 
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Accordingly Table 4.7 of Item 6 reflect db 
e y the school leader 12 

preferred the alternative high that ex I . . . s (66.6 percent) of them 
. p all1ed POSitive, constructive 

relationship has been fostered in th h transparent and mutual 
e sc 001 community H 

teachers did not decided, 12( 14 percent) low . Owever. 23(27 percent) 
and IS (17.5 percent) v I .. 

constructive transparent and mutual relat ' h' ery ow Posllive. 
Ion Ip has been mad . h 

h· ." e In t e school communit). 
In SuppOlt to tiS, pIll1Clpals mean Score (44) . . 

. . . . IS greater than teachers mean SCore (3 7) 
This IOdlcates that many teachers expected the' .- . 

promotIon of more constructive and 
mutual relation among the school commun't I y. 

Peaceful procedures of handlino disput d . 
eo es an conflicts are another key factor for 

enhancing attractive and conducive scho I . 
o enVlrOLUnent. Such procedures develop 

transparency and mutual trust in the staff. In the sample I' f h popu atlOn 0 t e study area 12 
(66.6 percent) of school directors preferred the alterI1atl'\le h' I I . I . d' I 19 1. w 11C 1 In lcates t 1at these 
peaceful procedures for resolution of disputes were set il1 to tl1e S I I " /h c 100 system. v, ereas 

28 (33.3 percent) teachers depicted that procedures of peaceful resolution of disputes 

were low and very low. This means that even through the school management responded 

in a good way contraril y teachers indicated that there are open holes that required for 

more effort to be done ac ross the resolution of disputes arise in the schools. 

As it can be shown in Table 4.7 of Item 8, with regard to decision making process, about 

17 (94.4 percent) of principals reveals high and very high decision making processes 

were clearly elaborated and sUPPol1ed by evidences in their school systems. Unlike this 

figure, 23 (27 percent) and 33 (38.8 percent) of teachers reflected that undecided and low 

alternatives respectively. Additionally the teachers mean score (3 .1) is less than the 

principals mean score .i.e. 4.8. This indicated that the response given by the two group 

respondents show variations. Therefore. the school admini trations have the assignments 

of checking and revising decision making to provide proper & supportive decisions 

depend on reliable evidences. 

. ' . I II t k holders pave the way for the partners 
Effective and regular commUl1lCatlons WIt 1 a s a e 

. . . d blems raised in the school systems. In 
and the schools to discuss about activities an pro 

rtunit of gathering constructive ideas for 
such communication the school gets the oppo y 

, .' 0 (55 5 ercent) of principals showed that 
the benefit of all staff members. In thiS Issue, 1 . P 
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the schools have created effective & re ul . . 
g ar commumcatlOn with all stakeh 

whereas 36 (42.3 percent) of teachers reveal I'. olders, 
. . . ow ImplementatIOn of effective & re ul 

cotnnlUDlcatlons. In connection to this po' t I g ar 
In. teac les mean Score (2 69)' h .' 1 c . d t ' . . IS sown vanatlOn w len ompate 0 pnnclpals mean Scor 'h' . 

" . e v, Ich IS 4.17. Unless effective and 
regular commU11lCatIOns 111 calculated in th I I . 

. . " e sc 100 system, runmng one's own 
responsibilIty becomes difficult. 

With regat'd to the opportunity the schools provided fo t d ak' . 
r S U ems to t e part 111 leadershl p 

role of school clubs, Table 4.7 Item 11 clarified that 1" (72 2 ) d 
.) . percent an 4 (22.2percent) 

of principals replied high and very high opportunities given for students to exercise 

leadership role according to the principals respectively. As far as teachers concerned to 

this issue, 28 (32.9 percent) not decided. The numbers of teachers that responded low and 

very low was not undermined .i.e. they were about 32 (37.7 percent). 

There was high variation between the two group respondents' response 111 their 

perception on the point of students participation in leadership roles of chool clubs. 

Therefore, the investigator possibly summarize that the need to participate students in 

leadership role in co-curriculat· clubs in the schools is mandatory, because students lay 

foundation and developed their experiences of practicing leadership skills in the schools 

that help them in the future life. 

4.4.4 Community Participation Domain 

Hopkins, (1994), stated that it is vital to mobilize pupils, parents and other members of 

the community to support school activities. [n the schools where parents' involvement 

. db ' t d even it has neoative impact on limited, schools missed support prOVide y palen s an '" 

the students ' achievement. 

. Under this table. the roles of the 
Table 4.8 states Community Pal1icipation 00ma111 . 

. es were presented in detail next to rhe table. 
parents and the community in the school actlv 
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Table 4.8: Community Partidl)at" D . . Ion ()lI\al\1 

.-- Resp on d~nts 

Item Pl'incipal- l 
5 l~ a tiJl I!. sca les 

Tenche.·s 85 4 3 x 1 2 
% 1 

Z Z °/0 0 Z 0/0 
0 '2 % 

Principals 
0 '2 °/0 

Parents are 3 
0 

16.6 II 61.1 
0 

encouraged to I 5.5 2 II 
participate in 

I 5.5 3.7 
Teachers 10 11.8 meetings called 35 41.2 

I 
18 21.2 

by the school 
16 18.8 6 7 I 3.3 

Parents ha ve Principals 2 II 
I 

4 22.2 5 provided , 27.7 6 33.3 
I I 

5.5 3 1 comments upon 
Teachers ~ I 

reviewing their ..l 3.5 22 25.9 25 ! 29.4 
I 

children's home 
I 15 17.6 ' 20 1 23.5 2.6 

I works 
The school has Principals 3 I 16.6 6 ~., ., 

1
6 I 33.3 

i 
created 

..l..l . ..l 2 II 
I I 2.8 1 5.5 

effective I 
partnership with Teachers 4 4.7 20 23 .5 31 I 36.5 parents and 

1

18 21.3 12 14 
2.8 i 

community I 
Teachers Principals I 

3 16.6 3 16.6 9 50 2 • II jt records show 5.5 .,? -, ..l._ 

high fi'equency I 
Teachers 

I 

of interaction 4 4.7 20 23.5 24 28.2 ? - 29..1 12 14 2.7 .. - ) 

with parents , 
I 

School records Principals 4 22.2 9 50 4 I 22.2 I 5.5 -
I _ 

3.8 
are documented 

I and are readi ly I I 

accessible to Teachers 4 4.7 39 45.9 24 / 28.2 12 14 6 7 3.2 

parents , 

Community Principals I 5.5 10 55.5 3 16.6 1 2 l II P II 3.3 
participation is I 
integrated in Teachers 7 8.2 30 35.2 23 27 16 I 18.8 9 1 10.5 3.1 I 
internal rules of 
the school I I 

Successful Principals 2 I I 10 55.5 4 22.2 

I 
I 5.- I -.5 

1

3
.
6 

I accomplishments , 
have been 
acknowledged Teachers 7 8.2 34 40 18 21.2 Ii 20 9 I lOA 3 

and respected I 

The external Principa ls 8 44.4 4 22.2 5 I 27.7 ! I 5.: 3 - -
organizations 
have suppOJ1ed I , 

the schools by 24 .7 2-1 28.2 20 . ")'.5 18 :21.3 2.6 I 

Teachers 2 2.3 2 1 _J. 

sharing 

I I I I practica l I 
elgJeriences 

- - Mean 
NOle: ) ~VeIY high; 4=High; 3=Undeclded; 2-Loll'ondl I el) lOll, x 

62 



Table 4.8 deals with community pa'f' . 
I IClpatlOn. Regardin thO . 

table clarified that 11 (61.1 percent) and r g IS ISsues Item lof the same 
. . ) (41 percent) of the . . 

respectively responded high Whl'cl1 prmclpals and teachers , means pa rents encOuraged . . 
meeting prepared by the schools. Of course h to participate in the 

t ere are other res d 
the encouragement provided for par t pon ents Who replied that 

en s was low and vel I . 
respondents. The number of these respo d "Y ow m both group of 

11 ents was not seen as sim Ie wi' . 
us that the initiations of the schools to attract . . p, 11Ch reml11ded 

palent Il1volvement take in to co'd . I1SI eratlOl1. 
Table 4.8 Item 2 treats comment given to pare t b 

. . n s a out the homework of their children. 
Under thiS pomt, 6 (33.3 percent) principals had h . 

c osen the alternative low. 20 (23.5 
percent) teacher answered very low. From the res . . 

ponse given from the data. it is possible 
to understand that schools were not provided the op ·t . c. . 

pOI umty 101 parents to give comment 
on pupils' homework. Additionally the mean value of tl h 

1e teac ers was less than the 
principals' mean values, which shows that low opportunities of t t . paren 0 comment thell' 
children' homework. 

The same Table Item 3 and 4 illustrates, whether the school creates about effective 

partnership and frequency of interaction with parents and community or not. In relation 

to these points, considerable percentages of teachers and principals had chosen the 

alternative undecided. In addition, the number of respondents that selected high is not 

simple. Therefore, based on the responses it may be possible to infer that schools need to 

create effective partnership with parents and communities. The frequency of parents' 

interaction with school indicated that about 9 (50 percent) principals and 25 (29.4 

percent) teachers replied undecided and low respectively. From the response provided it 

is possible to infer that parents' frequency of interaction wi th school was at low level. 

In the same Table of Item 5 confinTIs that, whether the school records are documented 

and are readily accessible to parents or not. Accordingly, more [han 72 percent principals 

I 'd d d CUlnents are hiahly accessible and and 50 percent teachers confirmed that t 1e recol e 0 0 

'1 bl d ments to search concerning the ready to parents. The parents can use the aVal a e OCli 

h d t showed us that the schools 
results of their children achievement. Hence, tea a 

already made the students' document easily accessible to parents. 
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Acknowledging and respecting those 
. . . successfully accomplished . .. 

oraaUlzatJOn IS one way of promoting th . their dutle In an 
'" elr talent and efforts It . 

conUl1itments of the employees for tl . . gives morals and internal 
le unplementation of th . . 

relation to acknowledging and respect" I elr responsibilities. In 
1l1g t lose Successfully accom . .. 

school system, more than 66 percent of p .. . ph shed duties In the 
11l1CI pals reflected high and . 

acknowledgement for their employees is t . very high system of 
o promote dUties. AdditionaH 40 

teachers also supported and agreed that acknowled . . Y percent of 
g1l1g practtces at their school is high. 

Table 4.8 of Item 8 illustrates how much exte I . . . 
. .. . rna 01 ganlzatlOns have supported the 

learn1l1g teaclung process by shanng practical ex .. 
. .. pellences. The data reveals that none of 

the pnnclpals convll1ced that there are very high e . h · xpenence s anng. Teacher response is 
also similar with the response of the principals This indo t d h h . Ica e t at t e support of external 
organizations that share practical experiences with scllools· I Th (' .. IS ow. erelore, It IS 

Possible to say schools linkage with extemal stakeholders ·IS not a . d . s require to Improve 

the teaching-learning processes & achieve students' success. 

4.5 Strategies Used in the School Improvement Program 

In our world, the teaching-learning process is a complex process that needs a continuous 

supervision control and follow up procedures to make it effective. To put in to practice 

such procedures developing systematic strategies are required . Strategies are impOltant to 

follow up the daily activities of the schools. In this process. different check lists. 

supervision, and evaluation procedures are implemented having the core aim of 

identifying weaknesses and strengths. Then after it is possible to take measures in order 

to improve and correct those short comes. 

The following Table 4.9 mainly concerned with school self evaluation, rate of dropout 

and rate of absenteeism, supervisory services, and classroom observations. These points 

• 'C: • • Itt· of school improvement program. The 
contnbuted lots in the eflectlve Imp emen a Ion 

detail presentations were presented following the table below. 

64 



Table 4.9 Strategies used in the S h 
c oollm provement P rogr am 

,- Respondents 
(terns Pr' incipal_18 

S Rating scales 
Teachers 8S 4 

No 0/0 No 
3 2 X 

% No I -
'Self evaluations are Principals % No 8 44.4 

% No 0/;-
conducted in schools 10 55.5 - -
10 identify weaknesses Teachers 

- - · - 4.44 
and strength 

16 18 .8 29 34 
The school depend self Principals 

23 27 14 16.5 
8 44.4 

3 3.5 3.48 
evaluation result for 10 55.5 . -
the preparation of 

- - -
Teachers 

- 4..l4 

strategic and annual 12 14 31 36.5 
plan 

24 28.2 14 16 4 4.7 3.39 
Implementation Principals 2 II 10 commirtees at different 55.5 4 22.2 2 II 
level put the level of 

· · 3.67 

responsibility for their Teachers 8 9.4 30 35 .5 25 29.4 
duties 

16 18.8 7 8.2 321 
The school evaluation, Principals I 5.5 12 
recording and 

66.6 2 II 3 16.6 - · 3.61 
reporting activities 
harmonized to the Teachers 10 II 8 
national curriculum 

30 35.3 24 28.2 12 14 9 10.5 3 2~ 
evaluation systems 
Schools designed and Principals 5 27.7 12 66.6 
implemented a system 

- - I 5.5 - - 4.17 

that reduce rate 0 f Teachers II 
absenteeism 

12.9 24 28.2 13 15.3 25 29.4 12 14 2.96 

School designed and Principals 4 22.2 9 50 2 II 
implemented a system 

3 16.6 - · 3.78 

that reduce rate of Teachers 7 8.2 16 18.8 17 
students dropouts 

20 32 37 .6 12 14 2.65 

The supervisors timely Principals 2 II 5 27.7 4 22.2 6 33.3 1 5.5 3.06 
supervised the 
implementation of SIP Teachers 7 8.2 12 14 21 24.7 23 27 22 25.9 2.52 

The school conducted Principals 2 II 12 66.6 3 16.6 I 5.5 · · 3.83 
periodic classroom 
observation. and Teachers 12 14 30 35.3 I~ 16.3 15 17.6 14 16.3 3.13 
evaluation systems , 
j\ote. 5 Vel)' high, 4 High, 3 Undecided, 2- Lowandl - VelY low, x = Mean 

As it can be shown in Table 4.9, Item I, all principals 100 percent responded that self­

evaluations were conducted in schools to identify weaknesses and strength. 34 percent of 

teachers supported the views of the school principals, even through other teachers 

selected other alternatives. The mean values of the two respondents, principals, 4.44, 

whereas teachers mean score was 3.48. The teachers mean score is less than the 

principals mean, however, it is possible to conclude that the response between the 

respondents did not show wide variation. 
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Additionally the heads of sub-city ed ' Ucahon office 
"f ' I more clarified th t h 

are core activi les In t 1e school system Th' a sc 001 evaluations 
, e officials emphas' 

of the strategies that incillde~ discussion ' Ized to the implementation 
, ' , and meetl11g with the sta' 

follow-ups, InSpectIOn, lI1ternal and ext' I ' keholder , continuous 
, ' el11a audit. reports, ob erv ' 

were utilized . All these duties were enl atlons and checklists 
1anced and supported b .. 

constructive feedbacks. According to the b " y the provIsion of 
su -cIties, the office follow u 

feedbacks are implemented or not to s I h - ps whether those 
o ve t e weakness identified using different 

identification systems. One sub-city add d tl '. e 1at Similar 
administered for different schools of grade 4, 8 and 

tests are prepared and 

10 monthly for students and test 
analysis is conducted. 

The data reflected in Table 4.9, Item 2 confirmed tl t th . . 1a e preparatIOn of strategic and 

annual plans were directly in lined with school evaluat' d' Ion accor mg to the response of 

whole principals. For teachers it is not always true because about 42 (48.9 percent) of 

them do not agreed with the view of the principals. 

The principals mean score 4.4 is greater than teachers mean 3.39, which show the 

variation between the two group respondents. From this evidence, it is possible to 

summarize that the preparation of the plans is not fully incorporated to the school self­

evaluation results . As the data implies the implementation committees at different level 

put the level of responsibility for their duties of school evaluation. Large number of the 

respondents agreed that the implementation committees perform their responsibilities. 

As it is cited in the same table, item 4. whether the school evaluation. recording and 

reporting activities harmonized to the national curriculum evaluation systems or not. 

Many teachers and large number of principals responded that the school evaluation, 

recording and reporting activities are harmonized to the national curriculum evaluation 
. . . " 'S repl ied the evaluation. recording 

systems 111 good way. ThiS IS because as supelvisol . 
h I f om the regional educational 

and reporting f0l111ats are prepared and sent to sc 00 S r 

bureau through sub-city educational offices. 
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AS clearly viewed from Table 4 9 I . , tem 5 al1d 6 which st 
dropout, in both cases 94 percent and 72 ales about absenteei m and 

percent Principals 
designed and implemented a system that redu I agreed that the schools 

'. ce t le rate of stud 
dropouts respectively. But m contrary c 'd ents absenteei m and 

onSI erable numbers of t 
alternative low and even very low desig ~. eachers were selected the 

ns 01 mulated to reduce rate 
dropOut. In both absenteeism and dr of absenteeism and 

. . opout teachers mean score is ~ 
respectively less than the prIncipals mean 4 1 2.96 and 2.6) 

. 7 and 3.7 accordinol Th 
easily understand from this data that th 0 y. erefore. one can 

, e mean values of the princi als and 
reduce rate of both absenteeism and dropout h d" P teachers to 

sows eVlatlon. 

With regard to the supervisory service conducted d . 
an provided to the schools; Table 4.9 

Item, 7 reveals large numbers of principals and t I . . eac lers are confirmed that the 
supervIsory serVlce was low. For example 7 ("88 . . , .) . percent) pnnclpals and 45 (48.9 
percent) teachers have chosen the alternative low and I I I I . . \ er) ow. n the mtervlew session 

the supervisors explained that beino the schools are ma C: I ' o ny, 1ar apalt, arge numbers of 

teachers and additional and routine activities in the office I h b , w 1ereas t e num er of 

supervisor is few, the supervisory service given to chools was not enough. As matter of 

fact the schools did not supplied enough support from the supervisors. 

4.6 Challenges Encountered SIP Implementation 

The school system is a complex process, which encountered different challenges that has 

negative influences on the teaching-learning activities. Thus, the school management and 

other school community need to work in collaboration with other partners in considering 

challenging factors prior to the implementation of the school improvement program and 

in its due process. The following table explained those challenging factors in the school 

Improvement processes. 

The following Table 4.10 concerned with the challenges encountered the implementation 

of school improvement program in those selected secondary schools. Challenges in 

I 
. . . . . '1 b'I't fSIP manuals supervisory services. 

re allon to trammg opportU11l1les. aval a I 1 yo' 
. of the major issues raised in 

collaborative work, school budget and turnover wele some 

the table. The details of the analyses were presented following the table. 
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Table 4.10: Challenges Encountered S 
IP Irnplern 

Respondent 
entation 

ItemS Principal 18 Rating sca les 
Teachers 85 5 

No 
<I J x 

I-:fh"e principals have Principals % No % No 
2 I I 5.5 % No 

lack of knowledge 4 22.2 % 1'10 I 5.5 9 % 
and skills in Teachers II 

50 I 5.5 2.5 
planning SIP plan 

12.9 25 29.4 20 23.5 18 21 2 The staKeholders Principals II 12.9 3.08 - - 9 have lack of 50 3 166 Teacher, 8 9.4 
5 27.7 I awareness about SIP 28 32.9 5.5 III 22 259 

There is absence of PrinCipals 17 20 10 118 I 5.S 3.08 
guidelines for 

-I 22.2 3 16.6 9 50 I 5.5 stakeholders that 2.72 

support SIP . 
Teachers 12 14 21 14.7 26 30.6 18 implementalion 21.2 8 9.4 3.13 

There is shortage of Principal 2 II 3 16.6 6 technical support Teach.:rs 
33.3 6 33.3 I 5.5 2.94 

from superv isors 13 15.3 22 25.9 22 25 .9 23 
There is inadequate Principals 

27 5 5.9 ll8 - - 4 22.2 2 financial support for II 7 38.8 5 Teachers 27.7 2.56 
SIP implementation 12 14 20 23.4 26 30.6 19 22.6 7 8.2 3.13 
There is Principals - - 6 33 .3 I 55.5 inappropriate 6 33.3 5 27.7 2.28 
utilization of Teachers 12 14 28 329 24 28.2 
available budget 

16 18.8 5 5.9 3.13 

There is lack of PrinCipals I 55 9 -0 - 5 27.7 commitment among 
- 3 16.6 2.44 

school to organize 
Teachers 

the effort of 12 14 26 30.6 24 28.2 20 23.5 3 3.5 3.31 
stakeholders 
TIlere is absence of Principals 4 22.2 4 22 .2 I 5.5 7 38.8 2 II 3.00 
collaboration among 
school stakeholders Teachers 15 177 20 235 2-1 282 22 25 .9 -I n 3.28 
There is high PrinCipals 2 II 7 38.8 -I 22.2 -I 222 I 5.5 3.06 
turnover of school 
principals Teachers 20 23 .5 21 24 .7 20 23 .5 14 16.5 9 10.6 3.24 
There is low students Principals 4 22.2 7 38.8 3 16.6 4 22.2 - - 3.28 
involvement in SIP 
planning & 

Teachers 17 20 27 31.8 23 27 12 14 6 7 3.35 
implementation 

jlI"occss 
There is high Pnncipals I 5.5 2 II 4 22.2 9 50 2 II 3.61 

turnover of school Teachers II 12.9 32 37.6 26 30.6 II 12.9 5 5.9 3.44 
teachers 
The school missed to Principals 2 II 2 II 2 II 10 55.5 2 II 2.50 

conduct school self Teachers 13 15.3 21 24.7 25 29.4 16 18.8 10 11.8 3.39 

evaluation process 2.83 
There is low concern Principals 2 II 3 16.6 " 22 .2 8 4-1.-1 I 5.5 

for the provision of 
training for school 21.2 17 20 28 32.9 18 212 -I -1.7 3.32 

principals and Teachers 18 

teachers 33.3 I 5.5 3.33 
33.3 I 5.5 6 

There is low concern Principals 4 22.2 6 

for the provision of 2-1 .7 25 29.4 17 20 -I -1.7 3.38 

training for school Teachers 18 21.2 21 I 
students 

Vel' 1011'. x - Mean 
NOle: 5-VeIY high; 4=Hlgh; 3=Undeclded, 2 LOIlOndl J 
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conceming the knowledge and skill f 
o the school leadershi . 

confirmed that half of the princip 1 . p, from Table 4 10 I as leflected the l ' . tern 1 

P
roblems in line with knowledge and k'll a temaltve low, which means 

s I • but 4 (22 2 no 
alternative high which means they ha. . percent) of them selected th 

ve Ploblems of knowled ea' e 
this, 36 (45 percent) teachers replied th t I g nd skIlls. In support to 

a ack of knowledge and k' 
high. The mean score of the principals is 2 5 s III of the principals is 

. . . ' where as teachers mean i ., 0 . 
quite vanatIOn among the responses of .' . S.J. 8. ThiS shows 

Plll1clpals and teachers is visible. 

The view of the majority of the principals treated ' that lack of awareness i I ' 01 T 
also confirmed that stakeholders hav bl s 11",1. eacher 

e pro ems of . awareness concerning the 
implementatIOn of school improvement Tl SIP . . 1e comnuttee and student councils 
forwarded a similar idea. which means the awa I . reness t ley have IS low. 

In connection to the availability of guidelines in the s h I h If . c 00 s, a of the school directors 

stated that the problem is low, whereas the maiority of th t h ~ e eac ers prefer to select the 

alternative undecided. In line with the financial support all t d i: h I oca e lor sc 00 s, Table 4.10 

Item, 5 confirmed that 12 (66 .6 percent) of the principals replied that the shortage of 

financial SUppOlt allocated for schools is low and very low. This means the problem they 

encountered in this regard is minimal. In contrary total sum of 37 percent of the teachers 

replied that the problem is either high or very high. 

Appropriate utilization of the available budget in the schools contributed a lot to full fill 

the materials and other needs of the schools. As indicated in Table 4.10 both respondents; 

teachers and principals revealed that the inappropriate utilization of available budget in 

the schools were high. For example: 6 (33.3 percent) of the principals and 40 (46) percent 

of the teachers depicted that the inappropriate utilization of available budgets in the 

schools were high and very high . From the collected data, it is possible to summarize that 

the schools experienced inappropriate utilization of budgets. These practices harm the 

proper implementation of SIP and negatively affect the whole work environment. 

. . d 11 boration the school leaders to 
On the same Table; concer!1lng commitment an co a , 

b fit f tudent achievements. The data 
organize the effort of stakeholders for the ene lOS 

) 
. . Is and teachers respectively 

reflected that 10 (55.5 percent) and 38 (44.6 percent pnnclpa 
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confirmed that lack of commitment' h' 
IS Igh and very high a 

concerning the collaboration, more tl 4 ~ mong school leaders. Like\\" 
1an 4 percent f . . Ise 

replied that lack of collaboration is h' h 0 pnnclpals and 40 percent teachers 
Ig and very high Th d . . . I I k . e ata lnil school pnnclpa s ac commitment d orms us that the 

. . an collaboration to run t . . .. 
orgaJ1izmg the effort of the stakeholders TI' heir responsibility in 

. 1e detail of the necessit 
commitment is presented in the review I"t y of collaboration and 

I erature part. With th b 
and collaboration among school lead h" e a sence of commitment 

ers ac levmg th . e Implementation of school 
improvement is tedious. 

One of the major factors that challenoe the sch I . 
. to 00 systems IS turnover of the employees. 

Because the school Improvement proorams do' d 
• . to mams an other school activities are not 

implemented ill a consistent ways only by newl did Y ep oye employees rather it needs 
experienced employees. Supervision, guiding controlling d h" , an coac mg IS not preformed 
in the right time interval. Additionally provision of fe db k . . e ac system might be In a 

problem. Table 4 .10 concerning turnover, 9 (50 percent) principals and 41 (48.2 percent) 

teachers agreed high and very high turnover of principals. In relation to teachers turnover 

half of the principals responded that the turnover was low whereas, more than 50 percent 

teachers responded the turnover is high and even more .This data implies us that there are 

high principals and teachers turnover in the schools that can make schools' deteriorate on 

the effects of their students learning outcomes. 

As far as the provision of training concerned. the same table reveals the provision of 

training for both principals and teachers. From the total principals 8 (44.4 percent) replied 

low and 5 (27.7 percent) replied high or more. 35 (41 .2 percent) teachers are replied high 

or more whereas 28 (32.8 percent teachers select the alternative undecided. Depending on 

this evidence it is possible to conclude that the provided training was not enough for 

teachers and principals. Additionally the majority of respondent .i.e. teachers and 

principals reveal that the training given for students is low. 

I · d tl 1aJ' or challenge of the schools is 
As the heads of sub-city education office exp all1e , 1e n 

.' ced principals more of the time left 
the turnover of principals and teachers. The expel len 
. . As a result, the new employed 
In search of another profeSSIOn for many reasons. . 

. . . f: d challenges in leadll1g the schools. 
pnncipals with no training in the pOSitIOn are ace 
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over lack of commitment More , among teachers d'f~ 
h ' I !erent cOmmittee 

rincipals are ot er problems. Teachers la k members and 
p c to spend extra time . . . 
programs. 

schools. 

The necessary leT and lab .. In providing tutorial 
Olatory Inputs I 

are a so not well available for 

Moreover, the officers presented that many su d t . 
1 ., I en s are working by themselves to run 
their own prIvate hfe by themselves since they d h 

. '. 0 not ave who support them. Therefore, 
they are not spendmg their full time for their educat' Th' . 

Ion. IS can negatIvely affect their 
results. Additionally there are also dwellers or other II I ' '. 

sma -sca e Industnes m the school 
compounds that bring sound pollutions and another problem I ffi' . . . nsu IClent or ll1appropnate 

manaaement of budget is another problem. All these and othe cl II ft': . 
t> r 1a enges are a lectmg 

tl1e implementation of school improvement program in one way or another. 

The supervisors also added the shortage of human and material resources and facilities 

for organizing better libraries, laboratories, leT classes and equipments are in the area of 

challenges in the schools. This is because there are schools that have no libraries and 

laboratories. Actually, these schools are newly established. In some schools even, there is 

shortage of leT teachers. The Ulmover of teachers and principals really brought great 

challenges in the implementation of school improvement in general sUldent achievement 

in palticular. 

4.7 Solution Suggested by Respondents against Challenges 

Encountered SIP Implementation 

Under the open-ended questionnaires. the respondent provided their suggestions against 

h I S ftl e maJ'or ones are listed below. the challenges encountered the sc 00. orne 0 1 

I ld th ugh preparing long and short term 
Creating conmlon awareness for all stake 10 ers ro 

. , . arenls teachers and other concerned 
trainings are important. Partlclpatll1g students, P , .. , . . 

d tl m to know their responslblltues 111 
bodies in school improvement processes enhance 1e . ffi d 

d ort of sub-city education 0 Ice an 
detail. Proper supervision, follow up an supp . h b dgets might 

. . f SIP AllocatIOn of enoug u 
supervisors is essential in the Implementation o · . library leT and 

. I 'ch it solves the ltbratory. . 
for the materials need of the schools In w 11 
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other input problems of the schools. Therefore, in this regard the sub-cit) administration 
take the responsibility in providing sufficient bUdgets ~w . 

The respondents suggest additional views that the school principals have to be given a 
e to develop best practices to bring concrete chanoe in the school The school chane '" . 

1 tion system should strengthen to foster and identify the school weakness and eva ua 

then in order to take proper measures in solving those weaknesses. The selection streng 

of the school principals should depend on educational qualification, experiences and the 

I tl ey have rather than depend on being member of political party. The other point skil s 1 , 

.. ed is that the government must not interfere unnecessarily in the schools activity they I alS 

. I ans teaches should not be influenced to be party members. WlllC 1 me 
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cllAPTER FIVE 

SUMMARY, CONCLUSIONS AN 
D RECOMMENDATION 

In this section, the summary of the I '. . 
" naJol findl11gs of the stud 

base of the major findmgs and recommendaf y. conclusions drown on the 
Ions were presented. 

5.1. Summary 

The main objective of this study is to as I sess t le Implementation of S 
Program in secondary schools of Addis Ab b' . . chool Improvement 

a a CIty adnulllstration T h' 
purpose of the study, the followino basic q . . 0 ac leVe the main 

I:> uestlOns were for I d 
carry out the study. mu ate and administered to 

I. To what extent do the schools mad . . ' e preparatIons for planning and 
ImplementatIOn of school improvement . . proglam III secondary schools of Addis 
Ababa? 

2. To what extent the school improvement program IS carry out in secondary 

schools? 

3. What are the major challenges encountered the implementation of School 

Improvement Program? 

4. What strategies can be used to improve the implementation of the program? 

The study was carried out in Kirkos, Lideta and Addis Ketema sub-vi ties of some 

selected secondary schools. The study employed descriptive survey. Both primary and 

secondary sources of data were utilized. To answer the basic questions, data were 

gathered through questionnaires, unstructured interview, and focus group discussions. 

The interviews were conducted with three heads of sub-city education officers and five 

supervisors of the respecti ve sub-cities. Besides, focus group discussions were made with 

all members of SIP committee and student councils of sample population. The data 

obtained through the above instruments were analyzed quantitatively using frequency 

I
. . I . descriptive statements. Finally 

count, percentage and mean scores; and qua ItatIve Y USJl1g 
b d . '. findinos were obtained. 
ase on the research results, the follOWIng l11aJoI b 
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1. Background I nformation of S 
ample Population 

The educational qualification of the st d 
II Y shows that 98 8 

, ' I ld 66 6 . ' percent teach 9 pnnclpa al . pel cent sub-city head ' ers. 4.4 percent 
s of education office 

whereas 80 percent of supervisors we' . s were degree holders 
Ie 111 the level of 

2 ( 1 
masters' deg 1 

gender, only 1.2) percent were fem I .' . ree. n regard to 
. a e prll1clpals the rest were mal 

numbers teachers, 60 (70.6) percent of them w . e, From total 
ele males whereas 25 (294) 

females, ' percent were 

As far as work experience of the teachers concerned 42 (49 .4) percent of them served for 
five or below five years and the number of teach h' . ' ers aVll1g work experience of 20 years 
and above IS low. Concerning principals 17 (94 4) , . percent of them have five or below 

five years of work experiences in their current pos·t' Th' I lon, IS means that the number of 

experienced principals in their current position were small th ' . '. us, ll1expenenced prmclpals 

may encountered difficulties in the implementation of school improvement. 

2. Schools Preparation for SIP Implementation 

With regal'd to preparation and planning for the implementation of school improvement 

progranl, the result of the finding shows that 8 (44.4) percent of the principals responded 

the involvement of stakeholders in the preparation process is high whereas 30 (35 

percent) teachers replied low involvement of stakeholders in preparation and planning, 

Large percent of teachers and significant numbers principals indicated that teachers' 

involvement in planning is low. On the other hand, 28 (32,9 percent) of teachers agreed 

that student participations were also low, However. 8(44.4 percent) principals reflected 

that the participation is high. Likewise, parental involvement is low in teachers answer 

whereas it is high as principals ' response. According to the interview and focus group 

discussion conducted in the sample population, the stakeholders' participation in 

preparation and planning is not satisfactory, 

hers and 5 (277 percent) principals 
As the research result indicates, 30 (35.3 percent) teac . 

, h Is is low The interview and focus 
shown that the supervisory support given to sc 00 ' 

. also reflected similar concepts that the 
group discussions made with sample populatiOn 
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pport supervisors provided is not 
SU enough. In relat' 

f 
Ion to th . 

'gnificant number 0 teachers melub f e avatlabilitv of re 
51 ' ers 0 SIP co . . Ources. 

. . " mmIttee and st d 
that there IS low accesslblltty to resource', u ent cOLIncils reflected 

s In theIr school H 
rincipals agreed that the availability of .' owever, more than half of the 

p . resOLIrces In the schools is h' . 
The responses were contraclJctory to each other. Igh and very hIgh. 

As far as school evaluation is Concerned l2 
(66.6 percent) of the . . 

teachers involvement in the evaluation proc .' pnnclpals reveals that 
ess were hloh wh 26 

I
· d "', ereas (30.6 percent) of 

the teachers exp all1e that their invol verne t . 
. . . n In school evaluation process is low 

Additionally the teachers replted that students' ". . . 
. . pal11clpatlOn 111 the evaluation process is 

also low, ill contrary to the prIncipals ' response whO h 
, IC revealed students' participation. 

were high. 

3. Provision of Training 

As far as training given for stakeholders at school levels concerned, it is not yet enough. 

For example from the total sample popUlation of teachers, 61 .2 percent of them did not 

get training concerning school improvement program. Other partners like; students, 

parents and local communities were not provided adequate trainings. For instance as 

teachers replied, 29 (34 .1 percent) and 33 (38.8 percent) students and parents provided 

low access to trainings. In support to this concept, 7 (33.8 percent) and 9 (50 percent) 

principals replied that students and parents respectively got low opportunity of attending 

trainings. 

4. Concerning the Implementation of School Domains 

The research findings reveal that 16 (88.8 percent) principals and 43 (50.6 percent) 

. . d I t f common values that lay strong 
teachers agreed hIgh and very high eve opmen 0 

foundation for learning-teaching environment in the schools. Additionally from both 

I . d' ated that teachers become a role 
group respondents significant numbers of t 1em tn IC . 

Teacl1ers I'nvolvement in professional development IS good as 
model for their students. 

. ?7 ercent of teachers clarify that 
replied by the two group respondents howevel. - P . . 

I w As the findin o Imphes 9 (50 
teachers' involvement in professional development was 0 . "'. , 

. d' t d that conductmg actlon 
9 t) teachers tn Ica e 

percent) principals and 28 (32. percen 
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earch as a culture in the school 
res was at low stage Add't' 

, . I' . I 100all h 
tudents IOVO vements 111 co-curricul . . . Y t e data reve I h 

5 al' aC!ivIl!es we I as t at the 
f: . bl '. re ow. Both 

greed that avol a e and I11splring I group responde t I a c assroom mana n a so 
. . gements ha 

learning motivations. ve enhanced students' 

In connection to access for toilets and w. . 
. . , atel services, the teachers 

have complamed that ItS accessibi lity is . and student councils 
not sufficient for the wh I 

whole school commlmity. Moreover, the find' ' . 0 e students and the 
. ., mg shows mime with seho I . 

variation IS viSlble between teachers and p " . I 0 leadership that 
. . I mClpa s responses. For exam Ie . 

of school participatory strategic plan, develo ment b p on the pOmt 
. . . P ased on the outcomes of self-

evaluation; the mean of the pnnclpals is 44" h 
. J W ereas teachers mean is 3 6'" S' '1 I . hi' £ . . J. Iml ar y. 

concernmg sc 00 plO esslOnal procedures for ft I . peace I resolutIOn of disputes and 
disagreements that happens on the working environme t th . . n, e mean of the teachers (3.23) 
is less than the pnnclpals ' mean that is 4.5. VariatiO!ls I I . were c ear y observed In both 

participatory strategic plan development and peaceful resolution of disputes and 

disagreements among the two group respondents. 

The two group respondents have also different views on the issue of decision making 

processes, whether it is clearly elaborated and supported by evidences or not. Here 

teachers mean is 3.1 whereas principals mean is 4.8. the variation between the two group 

respondents was visible. Additionally concerning schools' effective & regular 

communication with all stakeholders, the mean of principals is 4.17 but teaches mean is 

2.69. The 0ppoliunity for students to participate in school leadership of the school clubs 

was also low. 

Concerning school commitment of encouraging parents' palticipation in meetings called 

by the school, the result of the finding obtained was promising. Also the finding result 

shows that school records were documented and were readily accessible to parents. 
. ' .·d d mment upon reviewing their 

However, concermng pomts whether palents provi e co 
. . B e 7 (38 8 percent) principals and 

children's home works is not as such satisfactory. ecaus . 
. . ver low The support that is expected 

35 (41 percent) teachers agreed that, It IS low and y. . 
in the learning teachll1g process needs 

from external organizations for schools support 

more emphasis. 
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5 Strategies used in SIP trnple 
. mentation 

A the research finding reveals co . 
5 ncerrung t . 

s rategles used . . 
'ncipals and teachers agreed that scho I. IU IP Implementaf 

pn 0 evaluation syste lon, 
d . I ms were Cd. weaknesses an strengt 1S. As all prinCipals re . On ucted to Identify 

. plIed. they use thO . 
reparation of strategic plans. They were 1. IS evaluation result for 

p . . . . a so replied that school ev' . 
ld reportIllg activItIes are harmonized to th' . aluatlOn, recording 

aJ e natIOnal curnculum evaluation systems. 

In relation to rate of absenteeism in the schools th . 
. ..' e finding of the research implies that 

more than 94 pel cent of the pnnclpals replied that . ' 
. systems of reducing rate of 

absenteeism were developed. However, abollt 30 . 
pel cent of teachers responded that the 

developed system to reduce absenteeism is low Con . h 
. cemIng t e rate of students' dropouts 

in the schools. about 44 (51 .6 percent) teachers replied th h 
at t e system developed to 

reduce rate of drop out was low and very low. Whereas mo h 72 
' re t an percent of the 

principals replied that in the schools system was developed to reduce rate of dropout. 

In relation to the supervisory services provided for schools, the research result reveals 

that both group respondents were not in a position of getting sufficient Supports from the 

sub-city supervisors. For instance 7 (38.8 percent) of the school directors and 45 (53 

percent) of teachers pointed out that the supervisory services schools and teachers got 

was low and even below. However. periodic classroom observation. monitoring and 

evaluation systems were conducted by the school , i.e. more than 77 percent principals 

and 49 percent teachers supported that classroom observations were regularly conducted. 

6. Challenges Encountered SIP Implementations 

Since teaching learning is a complex process, the implementation of school improvement 

. h d d teaching-learning activities. program encountered different challenges III t e ay-to- ay 
. . .' I' k owl edge and skill of leading As the research finding indicates 111 relatIOn to pnnclpa s n 

d th t the problems were low. the school, more than half of the principals answere a 
.' . blems were high and even more. 

Whereas, about 27.7 percent of them ImplIes the pro . . 
. . . hat the school prinCipals lack of 

Additionally, 42 percent of the teachers I esponded t 

knowledge and skill were high and very high. 

77 



I research finding revealed that . 
T le Inappropriat .. 

b . d ' 6 (... e Uhhzatio f . hools was 0 selve. .)3.3 percent) .' . n 0 available b d . 
SC ..... Plinci pals and 28 ... u gets 10 the 
hat inappropllate utilizatIOn of availabl b (3.) percent) teache 
t e udget is high M rs responded 
f principals and 44 percent of the teach . '. . oreover, mOre than 55 

o ets tndlcate lack f percent 

I aders to organize the effort of stakehold .'. 0 commitment among s h I 
e elS IS high. c 00 

doreover. the finding of the research indo 
IV! ' ICates 8 (44 4 . percent) . . 
ercent) teachers indicated that there is b prll1clpals and 35 (41.2 

P a sence of collaboration a 
Additionally tmnover of teachers and princ' I' . mong stakeholders. 

Ipa s IS hlgh. 

Training given for stakeholders has great co t 'b' . 
n n utlons 111 building th . . 

implementation qualities. As the finding impl' I. elr capacity and 
. . '. . les at ge numbers of the respondents 

indicated that low oppottumty of tratn1l1g is give fI h 
. ' n or teac ers, students and parents in 

COlUlectlOn to school Improvement program. 

5.2. Conclusions 

Based on the major findings drawn from the study the followl'ng I' 
, conc USlons were made. 

The preparation that schools made for the implementation process of SIP lacks the 

involvement of all stakeholders to share their fu ll efforts in planning and implementation 

of the program. As a result, the stakeholders were encountered problems of clearly 

understanding and implementation of the entire contents of the SIP plan as required. 

The culture of conducting action research. student involvement in co-culTicular activities. 

toilet services, and peaceful resolution of disputes, decision making processes & support 

given from external bodies were low. The existence of all these problems in the schools 

generated inconveniency, dissatisfaction, turnover, lack of commitment & collaboration. 

The supervisors had not provided sound professional support for the schools. As a result 

h . d t romotion of student center sc ools were encountered problems; such as ll1a equa e P 
. . that minimize student 

teaching-learning process, unorgaruzed and poor system . 

b . '1111pacts on education qualIty and 
a senteeism and dropout which have negative 

efficiency. 
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5 The supervisory services given to schools were not enough Rid . 
. . egu ar an COntinuous 

follow-up and monitoring system are essential for the schools d t d ... 
ay- 0- ay aCllvllJes. 

Thus, the sub-city education offices and supervisors should have to Control, manage 

and provide sound and constructive supervisory supports to schools. 

6. The rate of absenteeism and dropoLlts in each school was no simple. To reduce rate 

of absenteeism and dropouts, the school management should have to work in 

collaboration with teachers and parents to: develop new and strong school based 

rules, set regular attendance sheets in each period and take right measures, develop 

system of regular communication book with parent and deal with the students about 
the problems encountered them. 

7. In the schools, the number of teachers and principals turnover in different time was 

not easy. To reduce the numbers of employee turnover; the Civil Service Mister, 

Addis Ababa education bureau, and the sub-cities should have to work in 

collaboration to support teachers and principals with the provision of adequate 

. . f I pared to other organizations, increase house allowance, ProvIsIon 0 sa ary com 

residential houses, and expanding educational opportunities. 
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Appendix_I 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRAGUATES 

COLLEGE O F EDUCATION AND BEHAVIORAL STUDIES 
DEPARTME NT OF EDUCATIONAL PLANNING AND 

MANAGEMENT 
Questionnaire: to be filled by Secondary School Principals and Teachers. 

se ' The main purpose of this questionnaire is to gather data On "The status of 
purpo . 

I entation of School Improvement Program (SIP) in Addis Ababa" particularly in Imp em 

t d 
secondary schools. It extends to examine the value of SIP implementation in selec e 

. g quality of education and to facilitate learning, in fu lfilling the need of learners. improvlD 

Ss of this study thus, depends on your appropriate responses and your response The succe , 

. I 1fidential and it is used only for academic purpose. Finally, [ would like to is stnet Y COl 

apprecIate yo . ur genuine response for the questiolmaire in advance. 

Part one: Personal Backgl'ound 

. t ' I ' A) Please don ' t write your name Dlrec IOn . . 

B) Where alternatives are given, please encircle the letter of your choIce. 

C) Please write your opinion on the spaces provided precisely. 

D) SIP=School Improvement Program 

. , 
. dance for your cooperatIon. Thank you ID a Vt 



Age: 2. 

A) Male 

A) 20- 25 
B) Female 

B) 25-30 
F) Above 45 C)31-35 

D) 36-40 E) 41-45 

Educational Qualification A) Diploma 3. 
D) If any other. B) BAIBED/BSC 

C) MAlMsc 
Area of Your specialization 

4. ______ -:::~~~--------------__ Name of sub-city _ 5. ------__ , name of school 
6. YOul' current position A) Teacher -B-)-P-' ------

nncipal 
7. Total work experience --_ your experience in the current position 

----
8. Have you attended any training on SIP implementation? a) Yes 

b) No 

Part two: General Directions. 

This part is concerned with the preparation schools made school do ' . , mams, strategIes used 
and challenges encountered in the implementation of school improvement program. 

Under the following points where you are required to show your reactions (rating) please 

put ",(" below the number of your choice parallel to each statement in the space 

provided. When alternative answers are given, please encircle the letter of your choice. In 

answering the open ended questions please make it clear and precise. 

2.1 . Concerning the preparation for the implementation of school improvement 

In the implementation process of school improvement program, the overall school 

. . " I and provision of training for preparatIOn In human resource, matella resources 
. f lanning and implementation. In stakeholders is essential for the precedIng process 0 P , 

. . . 'ded using "/"mark. thiS regard put your level of ratIng 111 the space provi 



"" bigb==5; High=4; Undecided::::3; Low::::2' 
Vel; , Very low::::! 

rN2- Items 

~ rrhe school principals discussed with _ Scale 
5 .. 3 2 1 stakeholders about the 2!'eparation a ld 1'1 ' 

~ ;-;; , I annll"!.& of SIP The teachers engaged 111 plannino proc f 
' , 0 ess 0 SIP 

~ The students lIlvolved 111 planning process of SIP ) 

r-:t Parents participated in planning of SIP 

rs The supervisors take palt in the planning p f 
· . rocess 0 SI P 

t""6 The SIP committee I11volved in the planning of SIP 

7 Human resources were organized for planning of SIP 

8 Financial resources were ready for planning of SIP 

9 Material resources were set in the chool for planning of SIP 
10 Teachers take part in the self evaluation of the school 

II Students palticipate in the sel f evaluation of the school 

12 Parents were attended school self evaluation 

2.2. Concerning training given for the takeholder 

In the implementation process of school improvement program the provision of trainings 

to develop awareness for stakeholders is important in the preceding process of planning, 

monitoring and implementation, In this regard put your level of rating in the space 

provided using ".,I'''mark 

Very high=5; High=4; Undecided=3; Low=2; Very low=! 

NQ Items Scale 
5 4 3 2 1 

I Training on SIP implementation was given for principals & 

v/principals 
2 Basic training was ~iven for SIP committee. I 

. f aS~lven for teac lers 3 Adequate training on SIP ll~ementa Ion w 
· 'gi ven for students 4 Training on SIP Implementation was I & 

5 · . s given for parents Training on SIP Implementation wa 

6 
community IP 
The stakeholders have awareness about S 

I 



2.3. Concerning school domains 

'mplementations of school domains a' , 
The I , , , .. ' ,Ie essential for scho I ' 

the domams, detatl lOformahon IS listed b I 0 unprovement In I ' 
to 'd e ow, Please s I ' re atlOn 

'yeO altematlves an put your level of agreement 'd' e ect your choice from the 
gl ' ''/'' 'k 01 Isagreement ' th 
below usmg mal, In e space provided 

A Learning-teaching domain 

Strongly agree=5; Agree=4; Undecided==3; Disagree==2,. 
trongly di aoree-l 

b --- Items NQ 
_Scale 

The school has developed common values that 5 4 3 2 -
1 I 

lay strong foundation for learnif!g- teaching environment 
~ Teachers are role models to their students 
3 Students have improved learning abilities 

due to teachers suppOl1 using suitable teaching methods 
4 Teachers have improved their teaching qualifications through 

the use of continues professional development programs 
5 Students demonstrate active participation in school clubs to 

improve their aWal'eness, 
6 The school implemented supplementary tutorial support to 

improve students' academic achievement 
7 Conducting action research is developed as culture in the 

school to improve student achievement 

b) School environment domain 

trongly agree=5; Agree=4; Undecided=3; Oi agree=2; strongly disagree=l 

NQ Items Scale 
5 4 3 2 1 

I Inspiring class room manage,me~ts have developed in the school to 
enhance students' learning motivation " for 

Ii d t access to todet services 2 School community benefited rom a equa e 

3 
ladies and gents t dents which helped to 
The school has provided all rounded supp0l1 to s u , 

4 
minimize wastaoe of educational resources " t' 
The school has developed culture of student partlclpa Ion in decision 

making process, ' f water for the school community 5 The school prOVided suffiCient amount a bl d students (0 attend class 
6 ' ' . nt that ena e The school has attractive envllonme 

regularly 



2.3. Concerning school domain 

11 e implementations of school domains a' . 
1 . . . . 1 e essential for sch I ' 
the domams, detatl lI1fOrmatlOn is listed b I 00 Improvement. In relati 
to. e ow. Please s I On 
'ven alternatives and put your level of agreem . e ect YOur choice from the 

gl "/" k ent Or dlsagreeme t' h 
belo\' using mar. n In t e Space provided 

A Learning-teaching domain 

Strongly agl'ee=5; Agree=4; Undecided=3; Disagree=2' t . 
, s rongly dlsagree::l r NQ Items 

_Scale 
The school has developed common values that 5 4 3 2 1 

I 
lay strong foundation for learnirlg- teaching environment 

2 Teachers are role models to their students 
0 

Students have improved leaming abilities due 
to teachers 

) 

su~ort usi~ suitab le teaching methods 
4 Teachers have improved their teaching qualifications through 

the use of continues professional development pr~rams 
5 Students demonstrate active pru1icipation in school clubs to 

improve their awareness. 
6 The school implemented supplementary tutorial support to 

improve students' academic achievement 
7 Conducting action research is developed as culture in the 

school to improve student achievement 

b) School environment domain 

Strongly agree=5; Agree=4; Undecided=3; Oi agree=2; st rongly disagree=l 

NQ Items Sca le 
5 4 3 2 I 

I Inspiring class room manage.me~ts have developed in the school to 
enhance students' learning motIvatIOn . , ~ 

d t cess to [ollet servIces or 2 School commun ity benefited from a equa e ac 

3 ladies and gents t dents which helped to 
The school has provided all rounded support to s u . 

4 
minimize wastage of educational resources .. fon 
The school has developed culture of student partlclpa I in decision 

makin~l)rOcess f t for the school community_ 5 The school provided sufficiel~t amount 0 wa e~1 d students [0 attend class 
6 The school has attractive envIronment that ena e 

regularly 



) School leadership a nd adminis t f 
c ra Ion domain 

Strongly agree=5; Agree=4; Undecided::::3_ _ 
, Dlsagre 2 e- -

trongly di agree ~ 
, 

Items 1 

~ The school has developed strategic I 
On the basis of th 

Sca le I . pan 5 4 self eva uatlOn e Outcomes of 3 2 I 

'"2 The school has developed participato 
annual pi outcomes of sel f evaluation ry an On the basis of the 

f-J The school has clearly set objectives t . 
o Impleme t' 

'4 The school has Jaid down teachers' ~ Its strategic plan. 
. d I . mentonng s 

experience teac lers In SUpport of junior teachers ystem by engaging 

5 There is consistency in implementation f h ... 
. p .. 0 sc 001 aCllvltles 

6 There IS oSltlve, constructive transpare t d 
been fostered in the school community n an mutual relationship has 

7 The school has clear professional proced f, 
disputes ures or peaceful resolution of 

8 School administration has discharged profess ' I d . . IOna uty by Impl . of special needs education strategy ementIng 

9 Decision making processes are clearly elaborat d d 
'd e an eVI ences supported by 

IO The school has created effective &regular communication with 
stakeholders all 

II The School has provided opportunity for students to part' . . h . , IClpate In sc 001 
leadership of school clubs 

d) Community participation domain 

Strongly agree=5; Ag,"ee=4; Undecided=3; Disagrce=2; strongly disagree=l 

Items Scale 
5 4 3 2 1 

2 

3 

4 

5 

6 

7 

8 

Parents are encouraged to participate In meetings called by 
the school 
Parents have provided comments upon revlewll1g their 
children 's home works 
The school has created effective partnership with parents artd 
community 
Teachers records show high frequency of interaction with 
parents 
School records are documented and are readily accessible t 
parents who provided SUppOlt to the school 
Community palticipation is integrated in internal rules of th 
school 

The external organizations have supp~rte e 
. I .nenences teaching process by sharing pracl1ca exp' 



2.4.Concerning t h e tra tegie u ed in the sch I ' 
.' 0 0 Improvement 

In the ImplementatlOn of school impro 
. vement program strategie' . 

followS up the Implementation process of SIP' . s 10 which the school 
. . IS tmportant. In this reg d I 

level of rat1l1g 111 the space provided bel . ar p ease put your 
ow uSlOg ""("'·mark. 

Very high=5; High=4; Undecided=3' Low=2 ' V , ,ery low=l 

'-NQ Items 
Scale 

Self evaluations 5 4 
I were conducted schools 

3 2 1 
111 to identify 

implementation status of SI P 
the 

2 The school depend on the school se lf e I . .. va uatlOn resu It for th 
prep~ratlon of str~teglc and annual planning process e 

3 The ImplementatIon committees at different Ie I I I 
responsib ility for their duties ve put t le evel of 

4 The school evaluation activities were harmonized t th . I . ' 0 e natlona 
cUITlculum evaluation systems 

5 The school designed and implemented a system that 
reduce the rate of absenteeism 

6 The school designed and implemented a system that 
reduce the rate of students dropouts 

7 The sub-city supervisors timely supervised the implementation of 

SIP 

8 The school conducted regular classroom evaluation ystems 

2.5.Con cerning challenges in the implementation of SIP 

The key impoliance of identifying those challenging factors In IP implementation 

enhances to indicate their sources & take proper measures in order to provide quality 

education. Concerning this issue please put your level of response of ratings in the space 

provided below Llsing ".,(""mark. 



Very high==5; High==4; Undecided::::3' L 
, oW::::2; Very low- I 

Item 

2 
improvement plan ow edge and skills in planning school 
The stakeholders have lack of aw 

~cale 
5 4 3 2 

3 

4 
5 
6 
7 

of stakeholders a ers to orgal1lze the effol1 
8 There is absence of collaboration among st k h Id 
9 

Low concern is given to students in SIP nroc 
I . h' h P' ess T lere IS Igl turnover of school teachers 

10 
II 
12 The s.chool missed to conduct self evaluation that im roves h . 

teachmg process Pte leammg-
13 There is low concern for the provision of trainino ~ hi " 

and teachers '" or sc 00 pnnclpals 

14 There is low concern for the provision of training for school students 

List If any additional facto I s that hmder the ImplementatIOn of school Improvement 
program at the level of secondary & preparatory schools 

Please pl'ovide appropl"iate responses for the following questions 
2.6.What are the major strengths in the implementation of school improvement 

Program? 

2.7.What are the problems encountered the implementation of school improvement? 

2.8.What solutions do you suggest for these problems? 

d f MoE 2011 School Improvement 
Source: The questionnaires were develope rom , , 

. I 
Program frame work Thank you in advance for your cooperatIOn. 



Appendix-II 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRAGUATE 

COLLEGE O F EDUCATION AND BEH AVIORAL TUDIE 
DEPARTMENT OF EDUCATIONAL PLANNING A D MANAGEMENT 

Part Two 

Intet"View guide question prepat-ed for seconda ry &preparatory school supenrisor 
and heads of sub-ci ty education office 

The main purpose of this interview is to gather data on the implementation of school 

improvement program (SIP) in Addis Baba City Administration. It extends to examine 

the value of School Improvement Program implementation in improving quality of 

education and to facilitate learning, in fulfilling the need of learners. In the process of 

awareness creation; provision of training; planning, implementation, monitoring and 

evaluation of school improvement program; the contribution of sub-city education heads 

and secondary school supervisor role is too much important. The succes of thi study. 

thus, depends on the honesty and frankness of your responses and your response is 

strictly confidential and it is used only for academic purpose. Finally I would like to 

appreciate your genuine response to the interview in advance. 

Background Informatio n 

1. Sex: 

2. Age: 

A) Male 

A) Below 20- 25 

D) 36-40 

B) Female 

B) 25-30 

E)41-45 

C) 31-35 

F) Above 45 

3. Educational Qualification A) Diploma C) Degree D) Master E) any other. 

4. Area of specialization _ _____________ _ 

5. Name of sub-city _ _______ ____ ~.-_:ffi~- 8) Supervisor 
A) Head of sub-city ed ucati on 0 Ice 6. Your current position : 'tion 

work experience in the current POSI __ _ 7. Total work experience __ _ 



The major questions prepared for interviews are 'he following 

I. To what extent the sUb-city and supervisor work with schools '0 made 

preparation for the implementation process of School Improvement Program? 

2. How rar the school improvement program implemented in the schools to achieve 
student performance? 

3. What are the main challenges encountered In the implementation of School 
Improvement Program? 

4. What are the implementation strategies used by the sub-city and supervisor to 

follow up school improvement programs? 

Thank you in advance for your cooperation. . , 
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