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Abstracts

The main objective of this study was to assess the Status of the Implementation of School
Improvement Program in Secondary Schools of Addis Ababa. In order to achieve this
objective, four basic research questions were designed and administered. These basic
questions were: the preparations schools made for School Improvement Program. the
extent of the implementation of the program, challenges schools encountered in the
implementation of SIP and strategies used in school improvement. The descriptive survey
method was carried out for data analysis and come up with the findings in connection to
answer those basic questions. Questionnaires were used: focus group discussions and
interviews were conducted. In doing so, the researcher utilized his efforts to answer the
basic questions by analyzing the data collected through questionnaires, interviews and
Jocus group discussions. In connection to sampling techniques, simple random sampling
technique was carried out for the selection of sub-cities, schools and teachers. Whereas
sub-city heads of education officers and supervisors, school principals, SIP committees
and student councils were selected using purposive sampling techniques. Regarding the
analysis of the data, the statistical tools employed were percentage, frequency and mean
scores. The findings of the study result identified that lack of sufficient preparation,
inadequate training and awareness creation for stakeholders, lack of commitment and
collaboration among stakeholders, shortages of some human power and material
resources. Moreover inappropriate budget utilization and turnover of teachers and
principals were identified as challenges encountered SIP implementation. Strategies used
to follow up continuously the implementation of school improvement by secondary school
supervisors were not well organized and developed.

vi



CHAPTER ONE

INTRODUCTION

Under this section, Introduction of the study, Statement of the Problems, Objectives of
the study, Significance, Delimitation, Operational Definition of Terms, Limitation of the

study and Organization of the study were included..

1.1. Background of the Study

Education is a fundamental base for all economic, political, social, and cultural
developments. It enhances better performances and achievements of their required goals.
Educational quality states the need of learners, requirement, and standards and work to

meet the standards, (Rao, 2003).

The Federal Democratic Republic of Ethiopia adopted the goal of ensuring universal
access and accomplishing of basic education and reducing the adult literacy rate by 2015
in general. In particular, however, to achieve the educational goal that was declared on
World Educational Forum in Dakar-Improving all aspect of the quality of education and
ensuring excellence of all ,the government of Ethiopia has been doing aggressively in the

sector to improve accessibility efficiency. equity and quality of education.

The Education and Training Policy of Ethiopia, which was launched in1994, has the
objective of developing the physical and mental potential and the problem-solving
capacity of individuals. The objective of the policy also incorporates the provision of
secular education, making education based on, training and research targeting to solve the
problems of the society (TGE, 1994).

The first Education Sector Development program was formulated in the framework of a
twenty years plan, having the objective to improve educational quality, relevance, equity,
and efficiency. It is also having especial emphasis on primary education as well as the
promotion of education for girls in attempt to achieve the goal of universal primary

education (ESDP III).



Education quality requires human, material. financial and time resources. Chapman et.al
(1996:146) pointed out that a quality education must be offered within a managerial and
administrative school system that support effective learning. Successful quality education
is a whole school process most often led by the head teacher and the class room is where

inputs are transformed in to learning.

Developing countries are currently emphases to poverty reduction in order to improve
national and individual income generation capacity. In the process of poverty reduction,
the provision of education quality plays a key role to sustain the livelihood of the
community. That is why the developing countries are looking for various improvement
initiatives in order to achieve educational quality and reduce poverty. Since Ethiopia is a
developing country, the issue of quality education has been a major concern in the current

educational system.

The policy frame work of education and training program in Ethiopia helps rural and
agricultural development and building democratic society, these undertakings will
contribute to the government’s effort to eradicate poverty and transforming the country in

to middle income country in twenty to thirty years (ESDPIII).

This study focused on the implementation of school improvement program in secondary
schools of some selected sub-cities of Addis Ababa city administration. Addis Ababa is
the capital city of Ethiopia. The city is located at 9°1 48 N, and 3844724 CE, which
lies at the foot of Mount Entoto. The area of the city is about 526.99 km® with a
population number of 3.041,002, having an elevation of 2355masl, (CSA, 2011).
Additionally the city is a place where the African Union head quarter based. The United
Nations Economic Commission for Africa (UNECA). numerous embassies and other

Continental and International Organizations are found.

In this large city of the country, the demand for qualified human labor is very high. All
government, private and non-government organizations required knowledgeable, skillful
and disciplined employees to run their businesses. To produce such highly trained and
skilled human labor, improving educational quality through the provision of school
improvement program is one of the major duties for all stakeholders involved in the

teaching-learning processes.



According to the annual bulletin of AAEB 2012. school improvement program is one of a
primary concern of the city education bureau. this is because the standard of education

has to be increased and improved considerably.

Different researchers conducted investigation on the implementation of school
improvement program in different regions including Addis Ababa, specifically in primary
schools. Hence, some basic issues were not assessed in those research findings. Among
these issues, the extent to which the schools prepared for planning and implementation of
school improvement is the major one. Thus, the researcher needs to identify the level of
preparations made by the schools for the Implementation of School Improvement

Program in those selected schools.

1.2. Statement of the Problem

In Ethiopia, the educational system experienced complicated problems in relation to
access, equity, quality and efficiency. Currently, problems related to access and equity
are minimized with the expansion of schools in the country. However, the challenge is
highly attached to educational quality. “The absence of interrelated contents and mode of
presentation that can develop student's knowledge. cognitive abilities and behavioral
change by level, to adequately enrich problem-solving ability and attitude, are some of

the major problems of our education system” (TGE, 1994:3).

The objectives for the quality improvement of general education in the coming years
have been clearly identified by the MoE in the General Education Quality Improvement
Package (GEQIP). The package is composed of components, which include the
development of teachers and leaders; curriculum, textbooks and assessment; planning of
school improvement and of resource use by schools; the use of Information and
Communications Technology (ICT). Each component is complementary to each other

and form integrated school effectiveness (ESDP V).

The educational quality in developing countries has become the critical issue because the
countries efforts to maintain quality were not developed well. The great intention and

vision of educational quality is always attached to the countries’ policy and programs.



The program is directly related to the States’ need and interest of trained and skilled
manpower. Many countries are implementing active approaches for teaching and learning

in order to tackle and make resistance against educational challenges in the education

system Leu and Rome (2006).

According to Gallagher (2004), systems that hold changes through the process of data
generation system and self-assessments are more likely provide quality education for
students with continuous assessment. The focus on any or all dimensions system of

quality leads student learning environment and content process.

Educational quality needs theoretical knowledge, practical skills, internal commitment
and devotion of supervisors, school principals. teachers, learners, supportive workers.
parent and local communities. In the process of creating good teaching-learning school

environment the principals’ managerial and leadership role is important.

Quality improvement strategies will address several challenges. For example, lack of
basic inputs for the delivery of quality education in the remote rural schools and the
quality of teaching in the classroom needs further improvement. Quality improvement
also depends strongly on the actions which the school staff and the surrounding
community undertake. School staff will therefore be given the training to help them
prepare their own plans and take relevant action in response to whatever challenges they
have identified. These strategies are expected to lead to a significant improvement in
student achievement (ESDP IV).

Lack of preparation to access necessary human. material and financial resources to
achieve the educational goals are common in the remotest schools. In addition to the
above problems lack of collaborative effort and participatory planning among the school
community pave the way for the limitation of proper quality prevalence at grass root
level. The flow of information to the concerned bodies is another problem. The school
inputs and facilities should focus on those components that have the greatest impact on

improving access, equity and quality of education provided for students ((ESDP 1V)

In the process of SIP implementation, the promotion continuous assessment, conducting

action research, strengthening co-curricular activities and school-parent-community

4



relations as well as scaling up best practices in SIP will also be strategies of maximizing
student achievement ESDP [V,

MoE designed the General Education Quality Improvement Package (GEQIP) in 2004/5,
which has six programs. These programs are School Improvement Program (SIP).
Continuous Professional Development (CPD), Leadership and Management Program
(LAMP), Information Communication Technology (ICT), Curriculum Improvement

Program (CIP), and Civic and Ethical Education.

School Improvement Program has four domains: namely; Learning and Teaching, School
leadership and administration, Community Participation and Enabling School

Environment. Each domain has elements.

Even though the implementation of General Education Quality Improvement Package
(GEQIP) is started in 2005/6, still now there are many problems with the achievement of
educational qualities. The problems exist with organizational, managerial educational

leadership, shortages of resource and other limitations of the package MoE/JRM, 2006.

All the programs of the General Education Improvement Package are implemented
throughout the country. Since Addis Ababa is one of the parts of the Federal Regions,
General Education Quality Improvement Package (GEQIP) is implemented in general,
School Improvement Program, in particular. In the implementation process of School
Improvement Program, schools encountered different problems that negatively affect the
students learning outcomes. The above problems and his experience were invited the

researcher to carry out on the implementation of SIP in secondary schools.
To achieve these objectives, the researcher raised the following basic questions

1. To what extent do the schools made preparations for planning and
implementation of school improvement program in secondary schools of Addis
Ababa?

2. To what extent the school improvement program is carried out in secondary

schools?



3. What are the major challenges encountered the implementation of School

Improvement Program?

4. What strategies can be used to improve the implementation of the program?

1.3. Objective of the Study

1.3.1. General Objective
The study was designed to assess how far the School Improvement Program is carry out

in secondary schools to bring about quality education. In addition, the study attempts to

achieve the following specific objectives.
1.3.2. Specific Objective

The focus of the investigation was to:

1. Examine the major contributions of SIP implementation in the provision of quality

education.

[

Identify the preconditions made by schools for the preparation and implementation of

School Improvement Program.

3. Identify major challenges that likely encountered SIP implementation in secondary
schools.

4. Identify the role of principals, teachers, and SIP committee in the implementation
process of SIP.

5. Suggest possible ways through which SIP implementation practice would be

improved

1.4. Significance of the Study

This study focuses on the status of the implementation of school improvement Program
in secondary schools of Addis Ababa, which is in line with the promotion of quality
education services for learners. Thus, the current attention of government is to secure
quality education throughout the country. In view of this, the significance of the study

was presented as follows.



* It provides information for educational leaders. principals, teachers. students, and
parents how schools made preparation and implementation of school
improvement in secondary schools.

* It encourages the school principals, teachers, parents and students to increase their
participation and involvements in the implementation process of school
improvement program

e It could also serve as an input for further in-depth investigation on the area of the

study.

L.5. Delimitation of the Study

This study was confined mainly to the Status of the Implementation of School
Improvement Program in secondary schools of Addis Ababa. The study was delimited to
Kirkos, Addis Ketema and Ledeta sub-cities. The selected schools in each sub-city were
government schools. These schools were Temenja yaz and  Misrak Goh secondary
schools from Kirkos, Dilachin and Yekatit 23 secondary schools, from Addis Ketema and
Dejach Balcha Aba Nefiso and Africa Hibret secondary schools from Lideta sub-cities

were selected.

1.6. Limitations of the Study

The study was not free from limitations. The sub-city education heads were not easily
accessible in their offices to conduct interview with them. The supervisors also busy to
supply information in the interview session. Some School Improvement Program
committee members and members of student councils were not easily found for group
discussions. These incidences were due to various reasons. As a result the researcher
faced difficulties to get information within the proposed time interval. Additionally, the
financial constraint had also its own influences. Even through, the researcher tolerated
and went repeatedly to schools and those offices to get information, the sub-city officials
and supervisors were participated in the study within tiny time. which might influence the

result of the study.



1.7. Operational Definition of Terms

Implementation: is a process in which schools carry out school domains to improve the

quality of education and achieve students learning outcome.

School Improvement is an important concept focusing on the review of the overall
status of schools in relation to school domains and conduct self-evaluation to improve the

educational inputs and process that enable students to score excellent results.

Secondary School: is a school for students who completed their first and second cycle

primary education, usually attended by students of grade 9-12 that is first. and second

cycle secondary education

Sub-city: Administrative structure immediately below the region and accountable to the

region.

1.8. Organization of the Study
The research report is organized into five chapters. The first chapter describes about
background of the study, statement of the problem, objective of the study, significance of
the study, operational terms, delimitation, limitation and organization of the paper. The
second chapter deals with review of related literature. Chapter three presents research
design and methodology, research method, sources of data, instruments and procedures of
data collection, pilot testing, and procedures of the study, method of data analysis,
sampling and sample techniques. Data presentation. analysis and interpretation are parts

of chapter four. The last chapter includes summary. conclusions and recommendations.



CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1. The Concepts and Definition of School Improvement
School improvement is about strategies to improve the schools capacity for providing
quality education by focusing on pupil’s learning. In this regard, Reynolds (2010)
describes that Schools Improvement is a set of process that is generated from the school
internal environment having the goal of improving students’ achievement and capacity of
the school to manage change. School improvements are the strategies for educational
changes that enhance student outcomes as well as strengthen the schools’ capacity for
managing change (Hopkins and Stern. 1996). School improvement as a process involves
the interaction of many stakeholders and changing school culture by reviewing teachers,
students, and parents. In relation to this, Gray (2001:10) cited in Zijian and Williams
(2006:4) stated that school improvement is the process of improving the way that schools
organize, promote and support learning. Similarly according to Hopkins: school

improvement 1s:

...a distinct approach to educational change that enhances
student outcomes as well as strengthening the school's
capacity for managing changes. In this sense school,
improvement is about raising student achievement through
focusing on the teaching-learning process and the
conditions, which support it, Hopkins et al. (1994:3).
School improvement approach builds on a number of assumptions about the nature of
educational change and schools as organizations. The major responsibilities of parents
and communities are to help and provide conditions for schools. When the need and
purpose is there, when the conditions are right, students learn and each energizes and
contributes to the learning of the other. What needs to be improved about schools is their

culture, the quality of interpersonal relationships, and the nature and quality of learning

experiences Hopkins et al. 1994.

Schools are a place where knowledgeable and skillful work force is produced, so they

need great attention for its continuous change. Particularly to produce a competent.



knowledgeable, skillful, and disciplined citizen of a country, schools should get special
attentions. That is why these days, school improvement is more recognized as an
important process and becomes the dominant approach to educational change, which

helps to enhance quality of students’ learning and strengthening schools capacity for
change (Hopkins, 2002).

School improvement has two important assumptions; first, it is those managing the
school from within who are the critical agents of change. Secondly, internal conditions in
terms of management, support system etc is important to motivate and sustain the
school’s effort to improve. Apart from mobilizing change at the school level, the

literature also raises the importance of multi-level intervention to promote school

improvement (Harris 2002).

According to MoE, 2011 school improvement is “a current and important concept
focusing on the review of the overall status of schools in terms of different school
domains and conduct self-evaluation to improve the educational inputs and process

whereby enabling students to score excellent results.”

2.2. The Development of School Improvement Program

The introduction of School Improvement Program is related with the introduction of the
General Education Quality Improvement Package. The six components of General
Education Quality Improvement package are: Curriculum Improvement Program (CIP),
the Teacher Development Program (TDP), Leadership and Management (LAM), School
Improvement Program (SIP), Civic and Ethical Education, and Information

Communication Technology. Thus, School Improvement is one component.

School Improvement Program focuses to student learning and learning outcomes. School
improvement is a continuous process in which members of the school community and

other partners contribute for the student learning and improvement of their results.

The key recommendation of Education Sector Annual Review meeting (ARM 2007) was
that MoE and development partners work to gather to implement the GEQIP through a

pool funding mechanisms. The main objective of the SIP is to improve the quality of

10



general education (grade 1-12) throughout the country. This is because unless the quality
of education maintained, it is difficult to achieve the millennium goal and development of
the country. Therefore working in the areas of educational quality is mandatory for the
development of our country. Since the General Educational Quality Package is too broad.

the focus of this study in confined to the Implementation of School improvement
Program.

i. School Improvement
School improvement is an effort to determine and provide, conditions under which the
adults and youngsters who inhabit schools will promote and sustain learning among
them. The important point is that schools will only be changed and improved though the
collaboration of school community with other partners to get support from outside. A
successful school improvement lies on conditions that have to be created within the

school activities. Thus, change and improvement is initiated, implemented and sustained

by those who work in the school.

School improvement is therefore a learning activity, which requires ongoing professional
development where the school is organized as a learning community where all its
members learn from each other in a collaborative manner. To supply schools with
necessary educational inputs for the process of learning and teaching, financial sources

like annual budgets and school grant are very essential.

ii. School Grant
One of the most important things in school based plan and its implementation is financial
resources. The major objective of the General Education Quality Improvement Package
of this sub component is to address funding unpredictability, competing budget priority,
and lack of autonomy in decision-making and related issues. Therefore, the provision of
school grants through GEQIP is addressed school needs through school based need
assessments and planning for education quality improvement. In order to implement the
school grants function efficiently throughout the country. a comprehensive public
information communication and consultation program is designed and implemented.

These ensure the stakeholders such as parents, students, local communities, political

1



constituents and educational administrators to understand the purpose of school grants

and their roles and responsibilities in facilitating the program.

The regional bureau, sub-city and woreda education offices and the school principals are
trained on the process of the implementation of school grant. This is to ensure adequate
capacity in financial management at office and school levels. sufficient community

engagement in planning and managing financial resources and shared understanding of

needs that contribute to educational quality improvement.

Currently the Ethiopian schools are receiving the school grant fund given for the schools
in which they used it for fulfillment of educational equipments to secure education
quality. The schools principals in line with PTSA run this school grant to their best needs.
The released school grant played a great role in fulfilling the need of the school

requirement within which the school supplied schools need.

2.3. The Purposes and Objectives of School Improvement Program

According to the MoE, (2011) school improvement program focuses on enabling students
to achieve excellence through improving educational input process by undertaking self-
evaluation of the schools in terms of the proposed domains with respect to the specific
context of schools. The main objective of school improvement program is to enhance and
improve learning outcomes by improving student behavior and learning context. This

means enabling students to attain competence in terms of knowledge, altitude and skills.

To realize the objective of the school improvement program. schools need to identify
their strengths and weaknesses in a proper ways to improve their weaknesses in order to
bring the intended school improvement. The entire school community members and other
stakeholders are expected to work in coordination and collaboration to enhance learning
outcomes and achievements. This process is not a onetime action rather it is a continuous
cycle. The Ministry of Education forwarded four school improvement domains that bring
a positive impact on learning context and learning outcomes. These four domains are

discussed below.

12



2.3.1. Domains of School Improvement Program

In order to implement the school improvement program in our country MoE set four

school improvement domains in which each domain has its own elements, each element

has its own standard characteristics.

The School Improvement domains and elements are illustrated bellows, (MoE, 2011).

I. Learning and Teaching

5

. Enabling school environments

- Teaching Task School facility

- Learning and Evaluation - Empowerment of students

- Curriculum Support for students

Student OQutcome

/ \

2. School leadership and administration 3. Community participation
- Strategic vision - Cooperation with parents
- Leadership behavior - Community participation
- School management - Promoting education

2.3.1.1. Learning and Teaching Domain

According to MoE, (2011). teachers are the main actors among the stakeholders in the
improvement of schools and student achievement. Hence, they should have professional
code of ethics and discharge their responsibility accordingly. A quality teaching and
learning in classroom is a vital to ensure effective learning out comes that provides
children with literacy. numeracy, and other skills. It enhances their creative and
emotional development, and equips them with values and attitudes that enable them to be

active and engaged citizens, leading meaningful and valued lives UNESCO, 2008).

Harris, (2002), stated that it is difficult to deny that there are conditions at school level
which can move class improvement more possible in which the teaching -learning
process remains the main determinant of educational out comes. In the teaching learning
process, there are different influencing factors that promote or affect the process. for

instance teaching method is one factor. The methods used in teaching and learning
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ne : : :
concerns about; the teaching techniques, approaches. student-handling systems,

procedures and ways of student assessment mechanisms.

One of the elements of this domain is learning and assessment. School improvement is
the process whereby schools undertaken a continuous cycle of self-assessment
(Gallagher, 2004).School improvement plan of cycle should be designed for three years.
In these three years, schools have to establish a goal statement, performance targets, area
of focus, implementation strategies, factors of success, time lines, responsibility for

implementing strategies, checkpoints for status updates, and opportunity for revisions.

2.3.1.2. School Leadership and Administration Domain

Harris, Day, Hadfield , Hopkins , Hargreaves, and Chapman (2005) states that leader
ship involves the coordination of the work of the school by direction setting, allocating
roles and structures and maintaining human and material resource and school support
strategy. Management can be defined as, the organization and mobilization of all human
and material resources in a particular system. The basic function of management is
planning, organization, staffing, evaluating and developing (Adesina, 1990). Effective
leadership and management of schools are that of orderly school environment, that is

efficient and well managed, provides the preconditions for enhanced student learning.

In relation to this point, ESDP III states that efficient school leadership management will
be established in schools in order to enhance and improve the quality of instruction and
thereby improve learning achievements of the students. The school leadership and
administration play the forefront role in bringing continuous improvement in the schools.
They are the primary responsible ones for the problems and weaknesses at schools and
they play appropriate role in bringing effective practice and experience to seek solution
for the problems. They are also the responsible bodies to implement and act jointly the

school vision and strategic plan to bring about school improvement MoE, (2011).
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2.3.1.3. Enabling School Environment Domain

According MoE 2011, the existence of favorable and positive atmosphere for the process
of learning teaching has a great contribution for the provision of quality education.
Positive school environment ensures the suitability and normality of school improvement.
The school environment set as safe and stable place where students learn without fear of

provocation, abduction and rape: where the discipline of students is ensured and there is

normal relationship between students and teachers.

The physical settings of the school evoke on human responses in the form of feelings,
attitudes, values, expectancies, and desires of students of their outcomes. According to
(Serjiovanni, 2006), students want schools that reflect order, beauty-that attracts their
learning, space-in which they play and contain rich materials and media. The learning
environment should be healthy, safe and productive for facilitation of the teaching and
learning process: otherwise, children could not be ready to learn. The process of creating

conducive environment for teaching and learning in the school is crucial issue.
2.3.1.4. Community Participation Domain

Effective method of promoting the involvement of the community in school activities
support and ensure education in the schools. Herbert (1985) stated that parents’ attitude
towards school and education, their expectations how that their child profit from
schooling, their supervision of the child’s education highly support the provision of
quality education. By inviting community members to join in school festivities, the
school administration can improve the overall satisfaction of the student outcome.
increase the effectiveness of the education and raise the likelihood that the school will

continue to be supported by the community.

Mishra (2009) stated that when community members take part in school activities, they
take and feel ownership of their local school. Successful schools build connections to
parents and communities as a way to strengthen relationship in support of the students.
And as a way to better understand students so that teaching can fit to them as individuals

and communities offer a wide range of resources that are valuable to school and their

students.
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Good home school relations are especially important when major educational
Improvements program that facilitate the success of their children is under taken. The
program 1s well successful when parents understand the program. Effective schools

established good working relations, not only with home but also between the school and

the larger surrounding community Herbert (1985).

2.4. School Effectiveness and School Improvement

Effective schools are more viable to develop school improvement culture. School
behavior is critical in determining the quality of education. School factors predominantly
contribute towards the creation of instructionally effective schools. Strong administrative
leadership, high-level expectations in student achievements, an orderly but not oppressive
school climate are some major points should be taken in to account in relation to school
effectiveness. Acquisition of basic skills and conducive atmosphere to students’ progress

on the fundamental learning objectives of education are important points.

According to Adrie and Coe (2002), it is important for schools to have good quality
improvements, plan with clear objective & transparency. The provision of open feedback
and criticism for teachers contribute great role for school improvement .Similarly
effective schools that can promote student outcomes need to provide a positive school

climate that stimulates ideas and facilitate the exchange of ideas with colleagues.

According to (Serjiovanni, 2006) effective schools are student centered, promote student
learning, have positive school climate and practiced shared vision. Such schools are also
foster creative problem solving procedures; involve parents and community in their
activities. Reynolds, (2010) additionally stated that schools are educationally effective
and often successful when they are introduced in to create healthier building reliability in
schools. The characteristics of effective schools are the provision of clear mission, vision,

and strategic plans for the school stakeholders.
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2.5.School Leadership and Management for School Improvement

Many studies of leader ship make a distinction between management and leadership,

(Fullan, 1991). Leadership is about setting the course and influencing group behavior
towards a common goal, while management is about making sure that the course is
followed, Louis and Miles (1990). Leaders stimulate and inspire; managers use their
interpersonal influence and authority to translate that energy into productive work.

From these definitions, it is possible to conclude that both management and leadership
are needed, and indeed crucial, in the process of school improvement. Leadership and

management play a crucial role in any change process in reforming the improvement of
the school system Fullan. (1991).

2.6. Roles and Responsibilities of the Schools to Secure School Improvement

2.6.1.Building Organizational Culture

One of the challenges of schools to achieve school improvement is building
organizational culture through creating collaboration and teamwork among teachers and
school management. Schools that have successfully created culture of collaboration in the
conditions for continuous improvement are commonly referred as learning schools what
these schools seem to have in common is that they have created a collaborative culture
that views educational change as an opportunity for growth and learning for the students

and teachers Fullan (1994).

There is a broad consensus and clarity about the direction in which the school is moving
and ensured by a balance of maintenance and development (Hargreaves and Hopkins
1991). In learning school teachers engaged in teaching practice and build up a shared
language adequate to the complexity of teaching. Teachers and administrators frequently
observe each other, and provide each other with useful communication, evaluations of

their teaching practices.
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When teachers and school administrators Jointly plan, prepare teaching materials, conduct
research and evaluate together the school activities, these activities strengthen their
collaboration efforts. Share the considerable burden of development required by long-
term improvement, confirm the emerging understanding of their approach, and make the
rising standards for their work attainable by them and by their students. Teachers and
administrators teach each other the practice of teaching. Collaborative cultures, however,

do not come along by themselves but they have to be deliberately created within the

school.

Hargreaves and Hopkins (1991) clarify roles and responsibilities and identify ways in
which people involved and work together. The management arrangements and the culture
of the school are interdependent. This can be deliberately chosen to develop good school
culture directly for making the school better. School improvers therefore, need to direct
attention to the school management, teachers and student performance. Collaborative

cultures call for a redefinition of the notion of joint action among school leadership and

the staff as a whole.

2.6.2.Monitoring Curriculum Implementation and Classroom Practices

Curriculum is general statements about what the school wishes to achieve and comprise
specific elements of aims and objectives Ornstein and Hunkins (2004). Additionally, Day
et al. (1990) stated curriculum as: all planned activity and practices involving teachers
and pupils and in teaching-learning methods and approaches. In short, the school has to
organize the staff on the successful implementation and delivery of the national

curriculum and demonstrate to the public.

The purpose of school improvement is directly linked to the curriculum development of
the school. Ornstein and Hunkins, (2004) maintains that the schools concerning their
ability to deliver appropriate curriculum for all pupils. The purpose of implementing

curriculum is to enable students attain their learning’s through performing and achieve

their expected aims and goals.
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2'6'3'])‘3"‘5|0l3illg Culture of Continuous Planning, Monitoring and Evaluation

Many writers have described how effective schools keep a clear picture of their planning,
monitoring and evaluation system in their schools. A common practice for this purpose is
for the principals, and supervisors to walk around the school regularly, visit teachers in
their classrooms formally or informally. School self-evaluation integrated with
development planning is one of the most commonly advocated strategies for school
improvement. The main features of the development planning process are (Stoll 1994)
review, collect evidence of the school’s current strengths and weaknesses, planning,
where priorities for further developments are chosen and action plans for their
implementation constructed, implementation, identify plan of action. evaluation, where

implementation is monitored and successfully evaluated through making a collaboration

effort among stakeholders.

Developing planning is not a simple task and has various implications for the school. The
process will have to be a successful tool for improvement of the school that must unite
the whole staff in a collaborative effort, build teams around specially defined tasks and
empower individuals to take on leadership roles in such teams. The staffs’ commitment to
the process of planning, monitoring and evaluation will determine whether the school
development plan becomes successfully implemented or not. In this case, a continuous

provision of feedback is important to improve the weakness and support the strong side.
2.6.4. Staff Development

The staff development has a vital importance for school improvement. The
interdependence of staff development and school development is also becoming
increasingly clear, as Hopkins and West put it (1994) their emphasis “there is little
teacher development without school development. School leaders are increasingly
searching for practical ways of bringing teacher and school development together”. This
view is enhances in many ways by our general knowledge of educational change and
school improvement. The main aim of school improvement to improve students’

educational outcomes makes teacher development an obvious priority.
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The view of the school as a collaborative workplace where practices are builds on a
shared vision and agreed goals requires a shift in the approach to staff development. This
shift is from the traditional approach. which built mainly on voluntary attendance of
individual teachers. The provision of external courses and workshops are more important

for school-focused staff development process of professional development.

Organized vision and mission helps to meet both the long term and short-term needs of
the school. Thus, staff development is strongly related to school development. It is
considered as one of the most important strategy to achieve clarity and understanding

about improvements, and is integrated into our activities; Hopkins and West (1994).

2.6.5. Working with Parents and Community

Creating a strong bond among the school and the parents set about developing and
maintaining a good home-school relationship, which help the student achievement.
Developing good relations between the school and its parents serves two main purposes.
First, there is some evidence that parental involvement in children is learning in and out
of school, and effective communication between the school and the home, has a positive
impact on their learning experiences and outcomes. Second, it helps the school to gain the

support of parents and the community at large (Day et al. 1990).

Parents’ involvements in the life of the school have a positive influence upon pupils’
educational progress and development. The closer the parent is to the education of the
child, the greater the impact on child development and educational achievement.
Educational reform requires the collaboration and co-joint efforts of families and schools.
Parents and teachers should recognize the critical complementary importance of each

other in the life of the student Fullan 1991.

Serjiovanni, (2006) stated that a good relationship is more special, meaning full and,
result in quality of connectedness. In the competitive environment of today, schools have
to set out some strategies to gain the support of parents and the community at large. The
importance of collaborative cultures within school plays a significant role for the

development of the school. (Hopkins er al. 1994): explain this issues as the internal
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conditions of collaboration with the outside school. ownership and continuous learning

have to be created within the cluster, making it a learning enriched community of
committed professionals.

2.6.6. Working with Local Government Bodies

One of the most significant changes for the schools is working with different government
bodies. According to Gilbert, (1993) collaboration of schools with local governments is
intended to enable governing bodies and head teachers to deploy their resources in

accordance to their own needs and priorities. This make schools more responsive to

parents, pupils, community and employers.

Hopkins, D.. West and Ainscow (1991) describes this issue as a decision making about
policies, staffing, resources and the responsibility of the management of schools is made

with local educational authorities to individual schools.

2.6.7. Stakeholders of School Improvement Program
i. School Principals
Schools facing pressure to improve teaching and learning, the duties and responsibilities
of principals expanded further to include the responsibility for leading school reform that
would raise student achievement. Success in leading schools to increase student
achievement often linked to principal's ability to create a shared vision within the school
community and success in implementing new organizational structures that engage
teachers for better results. There is no doubt that schools differ in the impact they have

on children and the quality of the education they provide (Reynolds 1992).

The success of the quality of the schools and their capacity of improvement is dependent
on many factors. The role of the head teacher is a central and important thing of all. To be
sustained, changes need to be integrated with the existing practice, vision and culture of
the school and this process is again to a large degree dependent on the school principals

and the management arrangements for which he or she is responsible (Hargreaves and

Hopkins 1991).
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The support of principal is important in case of showing an open attitude towards
performance feedback & coaching school staff in using and developing their professional
skills for improving their schools Adrie & Coe (2002). Effective leadership must
permeate most of the other key factors such as: the involvement of the deputy head,
teachers, parents, creation of positive work climate and the organization of teaching and
learning process (Stoll. 1994) stated. The schools principals have to create and bring
about sustained improvement in the quality of education. The collaboration work of all
stakeholders is essential for the better students’ academic achievements. Central to this
process is the role of the head teacher as an educational leader in collaboration with his or

her staff, is able to arrange the management of the school to create the conditions and

culture that are so central to the assumptions on which the school improvement approach
rests (Fullan, 1991).

ii. Teachers

The role of teachers in the process of school improvement to bring education quality is
great. Teachers who embrace active learning find themselves moving away from the
traditional teaching ways that is lecture method or test that evaluates static knowledge of
facts, concepts and that privilege one-way communication between teachers and students.
In the activities of school improvement, teachers more develop interactive relation among

the stakeholders for mutual benefits in real world application, (Unity University 2011).

Teachers have multidimensional activities like facilitating and guiding students, involve
in creating learning environment, support students in solving problems, present
instructions: discover, debates, examine, explore, experiments, pose questions, and take
risks and responsibilities. Teachers also provide feedbacks redirecting students and
helping them in using new strategies, (Unity University 2011).

Hopkins (2005) state that power full learning does not occur by accident. It is usually the
product of an effective learning situation created by skillful teachers. Student must know
how they are doing, as effective teacher informed on what the student knows feel and

build on student skill, knowledge, and attitudes.
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iii. Students

In bringing school improvement students have their own share. Thus, students discuss,
compare, analyze, and draw conclusions and communicate for future developments in

their knowledge and skills. They also set goal. monitor their progresses in assessing their

performances and plan for future learning Unity University, (2011).

2.7.Important Committees in School Improvement Program

i. Parent, Teachers and Student Association

The school teaching and learning process is a lifelong process in the human history,
because human beings need to confront challenges and make life sustain and live better.
Therefore, this activity needs to be supported by internal and external school
communities. The fundamental necessity of the formation of Parent, teacher and Student
association (PTSA) is to share the problem that the school faced and provide supports for
the school management. Since the members of the association are from parents, teachers,
students and principals. it is easy to identify school problems and take necessary
measures; therefore, the committee serves as a bridge between school and the wide

community.

The role of PTSA in the process of designing, planning, implementation and evaluation
of school improvement is great. Additionally the role of PTSA member in decision-
making; particularly in the usage of school grant fund and disciplinary decision-making
process is important. Similarly, they are involving in other school activities to make the

school better for the teaching learning process.

ii. School Improvement Program Committee

According to (MoE, 2011), the school director is responsible to create awareness on
school improvement program for all of education stakeholders such as teaching and non
teaching staff, students, parents and the community. The governmental and non-
governmental organizations involve in the implementation of the school improvement
program in order to gain their positive response and contribute their efforts to motivate

students.
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MOE,2011, more states that the number and the composition of school improvement

committee is from 5-10 members depending on the number of students drawn, teachers,
administration staff, parents and the community chaired by the director of the school.
Members of school improvement committees should be aware of SIP and their focus shall be
on the students learning outcomes. They should also work in a close spirit and sense of
commitment for the best achievement of student performance. The document emphasizes that
school improvement committee should primarily design its timetable for meeting procedures
and work program to start and undertake its mandate. This enhances them to perform their

responsibilities within the proposed time framework.

2.8.The Introduction of General Education Quality Improvement Package
(GEQIP) in Ethiopia

The expansion of educational system at different times in different areas of the country is
a promising practice, which is resulted in achievements and access to all citizens
throughout the country. However, this expansion of education in access is not has been
accompanied by sufficient support to bring about educational improvements in quality.
This is making balance between educational qualities to the access provided for the

society.

MoE (2005) stated that in responsive to quality deterioration; Educational sector
Development Program gives high priority to quality improvement at all level of
educational system. In response to the unpleasant education scenario, the MoE and its
development partners have placed a high priority on improving the quality of education.
Within the frame work of education Sector Development program (ESDP III), the MoE
develop the new package of interventions that is, General Education Quality
Improvement Package (GEQIP) to remedy identified weaknesses of education at both the

primary and secondary levels.

The primary objective of the General Education Quality Improvement Package in
Ethiopia is to improve the quality of education from Grades 1 to 12 to produce higher

levels of achievement across the diverse segments of the population. The secondary
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objective of the project is to provide specialized instructional programs and services to
the disadvantaged children and to become academically competitive. In order to

implement at the grass root level different workshops were conducted at different areas of
the country.

2.9. Overview of School Improvement in Education System of Ethiopia

The development of Education in Ethiopia has been at early age. But the educational
quality of the country is not well developed as its age throughout the country. This is due
to many factors. However. one of the major factors is the fact that the past Ethiopian
rulers used education as a tool for the expansion of their political ideologies rather than
making it secular. That is way the country experienced lack of skilled labor that enables

& run the country’s economy, social and political developments and make competent

enough in the wide market of the world.

After the Ethiopian People Democratic Revolutionary Front (EPDRF) party took the
power in the country in 1991, a fast expansion of educational accessibility is started &
recorded. The Ethiopian Education and Training Policy which was launched in 1994,
provided guarantee in expanding equitable access to primary education to meet the

demand of the country.

According to ESDP III the mission of modern education in Ethiopia is extending quality
relevant primary education to all school age for both rural and urban settlements. The
expansion standardizes education and training programs at all levels to bring about rapid
and sustainable development through increasing active and continuous involvements of
different stakeholders i.e. community, private investors, non government organization,
etc. The mission also focuses to the center for all rounded competent and disciplined
labor for the success and development of the country through providing education quality

for the citizen of the country.
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2.10. Educational Policy of Ethiopia

The Ethiopian Federal Democratic Republic Constitution declared that education is free
from the interference of any political and religious ideologies. Thus, the curriculum is
secular. The 1994 Education and Training Police have ascertained the notion of any one
will be discharged in the general education system. The educational policy of Ethiopia
encourages academic freedom throughout the educational system. The policy document
maintains the objective of education with an ultimate aim of achieving primary education
for all nations in the year of 2015 GC. The policy also aims to make education more
relevant by emphasizing problem solving skills. provide vocational education and

training at different levels in line with human resource requirements of the country.

Educational Decentralization

Education delivery in many developing countries is often characterizes by a top-down
approach, where decisions are taken at the center and expected to be implemented at all
schools irrespective of their peculiar circumstances and needs. This tends to create a
dependency of schools on central government. The school development philosophy is
that schools can achieve significant improvements in terms of the learning outcomes of

pupils, if there was effective educational decentralization.

Educational decentralization as understood is a strategy enhancing the participation and
involvement of all key partners in planning and decision-making. The assumption
underpinning the policy is that a decentralized education system is more responsive to

local need and nurtures a culture of ownership, partnership, and commitment.

The introduction of decentralization in the education system of our country likewise has
its own merit for education services and tackling educational challenges. To reach those
educational challenges the educational sector has been made the decentralization form of
schools administration system throughout the country. Decision-making is shifted from
zones to woreda even at school levels to provide quick responses and service delivers for
the questions raised by different bodies. In facilitating decentralization. MoE prepared

guidelines on education management and community participation. Depending on these

26



guidelines, regions prepared their own guidelines on the same issues to guide and

facilitate the implementation of decentralization at schools level (ESDPIII).

2.11.Challenges to School Improvement

School improvement is a vehicle for planned educational change. It involves a
systematic, sustained effort aimed at change in learning conditions and other related
internal conditions in schools, with the ultimate aim of accomplishing educational goals
more effectively. It requires strategies for strengthening the school’s capacity for
managing the school improvement program and usually necessitates some form of
external support. Discussing how to successfully implement school improvement through

identifying challenges and taking proper actions against these challenges is important.

From the Global experience the school improvement is complex process, which can be
challenged by different factors during its implementation .In this respect, Fullan (2001)
has noted that when a new initiative is introduced undoubtedly it will create difficulties to
both individuals and institutions. There are many factors, which affect the educational
implementation process. From this point, we can understand that SIP implementation
faces different and challenges difficulties. Among the challenges some of them are

discussed bellow.
i. Lack of Awareness

One factor that might affect negatively the implementation of school improvement is lack
of adequate awareness about the program. Inadequacy of awareness generated different
obstacles. In this regard MoE (2007) stated that obstacles to school improvement
includes; shortage of trainings, lack of commitment to depart from traditional practices,
absence of organized efforts, lack of initiation and absence of good outlook towards
change. Absences of adequate awareness among stakeholders limit their implementation
efforts. Moreover absence of clearly stated rules and regulations might generate another

obstacle in the implementation process of the program.
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ii. Lack of Sufficient Textbooks and Reference Materials

According to (Heyneman, 2006), textbooks and learning materials have vital role and
crucial in the education system. The availability of texts books and reference materials
for each subject is important in teaching-learning process. In many schools the

availability of additional reference materials are severely limited .It is easily understood

that absence or lack of text books and reference materials in schools have great impact on
the quality of education. As Fullan and Clarke 1994, stated students do better on
standardized tests when textbooks are presented in the classroom. which was cited in
UNESCO, 2008. In order to alleviate such challenges in many developing countries the
World Bank involves increasing the financial support for text book development and

distributions in order to enhance quality education and to improve student achievement,
(Heyneman, 2006).

ili.Crowded and Unmaintained Classes.

Leanings are hampered when pupils attained in schools of overcrowded buildings in
noisy or unsafe environment, or especially in class rooms that are inadequately supplied
or poorly ventilated, UNESCO, (2008).This is because it is not convenient for teachers to
provide necessary knowledge and skills and students face difficulty to get sufficient space
for sitting and clean air for breezing. Such environment is directly a challenge full
burden for teachers to control, provide corrections, feed backs, communicate with his/her
students as needed .In such environment it is difficult to provide and achieve good

educational performances for students.
iv.Lack of Knowledgeable and Motivated Teachers.

The quality, quantity and distributions of teaching work force are critical factors for
securing and have sustainable developments of school improvement practices. When a
country have too few trained teachers; those teachers are likely overstretched and that the
quality of education i.e. teaching and learning suffer a lot, UNESCO, 2008). In addition
to this point, this annual report stated that sufficient teacher salaries, both relatively to

other groups and in real terms as well as appropriate work conditions, are essential to
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provide teachers with a reasonable standards of living, work professionalism and job

satisfaction. Incentives help increase the teacher supply as well as teacher performance
and motivation.

Thus the contribution of teachers in providing and securing quality education in the
process of school improvement in general and student learning achievement in particular

is not substituted by another effort for the growth and development of the country as a
whole.

v.Lack of Collaborative Work among Stakeholders

One characteristic of successful schools is the ability to organize and act effectively
through collaborative culture Serjiovanni (2006). The absences of commitment and
collaborations lead to decline of the educational quality. Active involvement of each
school partners is beneficiary to reach at school goals. Barriers to collaboration arise from
different sources. According to Adelman and Taylor. (2007) institutional barriers are seen
when accountability, leadership, time schedule, and capacity buildings are non-supportive
and non-participatory of efforts to use collaborative arrangements effectively and
efficiently. Most of the time barriers stem from negative attitudes, lack of awareness, and

deficiency of knowledge and skill.

2.12. Countries Experience in School Improvement

Different countries have their own trends in the implementation of school improvement.
Some of them were discussed bellow. The trends of these countries indicated some
positive and practical experiences in which our country benefited lot in developing and

implementing those practices to improve students’ learning outcomes.

2.12.1. Outcomes-Based Education in South Africa

Currently, school improvement program is an important issue for many countries. For
instance in South Africa, to achieve students’ learning outcomes, school development
programs focused primarily on developing teacher capacity, working with principals and

district officials. Schools and teachers respond best when support is accompanied by
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accountability demands and that capacity therefore needs to build at different levels

particularly at school and classroom levels to strengthen systems for both monitoring and
supporting learning outcomes Taylor & Prinsloo, (2005).

In South Africa, The Quality Learning Project was established to improve student

learning and evaluation criteria. These required the training programs delivered by
service providers were directing toward improving teaching-learning process in schools.
The effective school management is of critical importance, as it provides the enabling
environment for good teaching and learning. The schools improvements more include
aspects such as school development planning, the existence and use of physical resources,

facilities, books and stationery. curriculum leadership, financial management and school
administration HSRC (2001).

Improved system of functioning in the schools improved learner performance in many
ways; in the cases of school and teacher functioning. In this regard good classroom and
teacher interventions being associated with improved school functionality. District
interventions were also often strongly associated with improved district and school

functionality and sometimes classroom practices HSRC (2005a).

The key area of focus to improving the teaching-learning system in the country is the
management of books and other teaching materials, curriculum leadership, which
includes district and school level planning and monitoring of both curriculum coverage
and assessment and the provision of training for teachers at different levels. These
practices on the part of district and school managers are associated with effective delivery

of the curriculum in classrooms.

HSRC (2005b) stated that the strongest points to use resources efficiently are a
differentiated approach and necessary to school improvement. The most important
accountability for the benefit of all are setting standards in the form of academic
expectations, monitoring pupil performance, planning and monitoring curriculum
coverage, and quality assuring assessment. Moreover building teacher capacity to
promote proficiency in reading and writing in the medium of instruction is by far the
most important at the classroom level. The trend of South African education system for

our country has its own great importance. Particularly in giving due attention of
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providing capacity buildings of the core implementers that is the school principals and
teachers.

2.12.2. The School Improvement in Kenya

The Ministry of Education in Kenya is responsible for centrally providing educational

services in the country. The Ministry’s vision is “to provide quality education for

development™ while its mission is “to provide, promote and co-ordinate lifelong

education, training and research for Kenya’s sustainable development”™ Kenyan MoE,
2008.

School Improvement Program (SIP), launched during the 1990s, is strengthening the
quality of teaching in Kenya. Teachers benefit from the training and resource centers set
up under this program. SIP in Kenya is helping teachers to teach more creatively and
children to learn faster through the introduction of child-centered activities. They involve
working hand in hand with governments while involving parents and communities in
management of the schools. The entire curriculum should be transformed “to give
children, youth and adults the type of quality education that promotes appreciation of

diversity, richness. and dynamism of our cultures™ (UNESCO. 2000: 27).

Officers from the Directorate of Quality Assurance and Standards in the Ministry of
Education supervise the Kenya Institute of Education. It is the competency of the Quality
Assurance and Standards Officers in curriculum development, provision of trainings to

make the school better performance in student achievements (MoE. 2008).

The active involvement of parents and community in the Kenyan education of the school
system to support teachers’ effort and their child is learning outcome is great. It reflects

important lesson for our schools, principals. teachers. students and parents as well.

2.12.3. School Effectiveness and Improvement of England

School improvement in England is explanations of the fortune of change effort that
concerns the evolution of managerial innovation of school self-evaluation, Hopkins
(2005). According to Ranson, (2005) in England and Wales, the Education Reform Act

provided autonomy, power, and accountability to education in order to develop the
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implementati :
I.) 1 tion of school improvement. In the Act, some reforms included were a
national core i - :
curriculum and provision for national testing and reporting to keep

i :
education quality control over school budgets. Increasing parental choice by fostering

iversity t .
di y that enhance them access and allowing state schools to choose out of Local

Education Authority control on a majority vote of parents, with grants from the national

government being made directly to the improvement of the schools.

Gamage 2001 stated that the governing bodies in England and Wales have stronger
powers and can, in principle, play a significant role in a school’s decision-making and in
wider activities for more school improvement. Building partnerships for raising standards
in the UK schools was one of the major aims of the government. A key aim for the
government remains the continuing drive to raise standards in education with an
emphasis on collaboration and partnership with others for the benefit of all. The question

of how improve student achievements with standards in Britain is the major issue for

school improvement, Harris (2005).

2.12.4. Educational Reform and Change in Australia

The Australian education system since the mid 1970s, took the initiative in moving
towards a new concept of decentralization of education to regional levels. The Australian
public education structures have undergone major reconstruction by aimed primarily to
achieve better teaching and learning, Gamage, (1993a). After 1970s, a trend system of
school governance with an emphasis on decision-making authority between school,
parents, and community have developed having the aim of educational quality as it

priority Chapman, (1988).

In Australia, the school leadership has created supportive teaching and learning
environments in schools, leading to quality of education for students. With regard to the
improvements in student achievements, interested in improving student-learning
outcomes, such as literacy and numeracy. by setting specific goals and continuously
raising standards and expectations. Based on the Act 2004, the functions of the schools

are to: establish strategic direction and priorities for the school monitor and review
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authority between school, parents, and commumty members. This unph@s that. Fﬁm‘

and the community members are alertly follow up the school systems of
Additionally,

great emphasizes is given for educational standards to keep educaﬁ@ﬂal

quality.




CHAPTER THREE

THE RESEARCH DESIGN AND METHODOLOGY

This chapter deals with the research method, sources of data, sampling and sample

techniques, instruments of data collection, procedures of the study, pilot testing and
method of data analysis.

3.1. The Research Method

This study was aimed conducting systematic investigation on the implementation of
school improvement program in secondary schools of Addis Ababa. The method
employed in this study was descriptive survey method. Because descriptive survey
method helps the researcher to conduct research in short period with minimum cost and
covers large areas. Additionally it helps him to assess the attitudes and opinions of the .
respondents. Descriptive survey also reveals the feature of the implementation of School
Improvement Program and the major challenges affecting SIP implementation in those

selected secondary schools.

3.2. Sources of Data

Sources of data in this study were both primary and secondary sources. The primary data
were collected from heads of sub-city education officers, supervisors, principals,
teachers, student councils and SIP committee of the selected sample population. The
secondary data were collected from related books and relevant documents prepared by

Ministry of Education and Addis Ababa Education Bureau.

3.3. Sample and Sampling Techniques

This study includes sample of sub-city heads of education officers and supervisors,
school principals and v/ principals. teachers. SIP committee and student councils. From
five secondary schools in Kirkos sub city, two of them (40%), namely Temenja yaz and
Misrak Goh were selected. In Addis Ketema sub city, from four secondary schools,
Dilachin and Yekatit 23 schools (50%) were selected. Lastly, in Lideta sub city from
three secondary schools, two (66.6%) of them namely Dejach Balcha Aba Nefiso and

Aftica Hibret were selected. Generally, from the selected three sub-cities, total number of
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(601) teachers of the secondary schools, 15 percent of them i.e. ninety teachers were

selected. In each selected school, all SIP committee members (7), totally forty
part of the study and members of student councils

included. All the superv

-two were
d.e. five from each schools were

1sors in the three sub-cities (5). head of sub-city education

officers (3) and the entire principal and vice principals (18) were part of the study. The

selection techniques employed were indicated as follows.

a) Sub-cities and Schools

Out of the ten sub-cities, three of them and out of twelve secondary schools in selected

three sub-cities, six secondary schools were selected using random sampling techniques.

b) Principals and Teachers

In the sample schools under the study, there were 601 teachers and 18 principals and
v/principals. School principals were selected using purposive sampling techniques.
Because principals are, key informative in SIP implementation. From the six government
secondary schools under the study, 15 percent, (90) teachers were selected out of 601
teachers using random sampling techniques. In descriptive research, it is common to
sample 10 to 20 percent of the sample population (Gray, 1996). Additionally in each
school, all the school improvement committees, student councils, and sub-cit heads of
education officers and supervisors were selected using purposive sampling techniques

because they are key informative in implementation of the program.

3.4. Instruments of Data Collection
In order to gather first hand information pertaining to the subject of the study,
questionnaires were administered for school principals and teachers: and interview
questions were conducted with heads of sub-city education officers and secondary school

supervisors. In addition to this, focus group discussions were set and administered for

student councils and SIP committees.
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a) Questionnaire

Questionnaire is a high amount of data standardization. It provides relatively simple,
straightforward approach to the study of values, attitudes believes and motives and
adapted to generalizable information from almost human population (Robson, 2002).The

questionnaire is administered to collect data from principals, and teachers. This is

because questionnaires were used for their appropriateness to secure data from many

people within a short period and for their natural characteristics that allow informants,

express their ideas and opinions freely.

b) Interview

The presence of interview encourages participation and involvement: moreover, the
interviewer clarified the questionnaires. Furthermore, it is flexible and adaptable ways of
finding things out (Robson, 2002). An interview was conducted with sub-city heads of

education officers and secondary school supervisors.

¢) Focus group discussions
Focus group discussions are another method of drawing information from group of
individuals in which the groups reflect their views on some common issues. Such
discussion is important to draw firsthand information from the respondents themselves.

Thu, focus group discussion was conducted with SIP committee and student councils.

3.5. Procedures of the Study

The questionnaires, interview and focus group discussion questions were initially
developed in view of the basic research questions. Before the questionnaires were
administered to respondents. pilot test was carried out in one secondary school. This is to
ensure language clarity, readability and appropriateness of the items. In addition to this,
the advisor was consulted and proper corrections were made. At the last, those
questionnaires were set in their final forms. Objective of the study were explained to

respondents to maximize the return numbers of the questionnaires.
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3.6. Pilot Testing

Pilot testing was carried out before the administration of the instruments. Pilot test is
conducted to test the reliability of the data collected instruments. The questionnaires were
carried out in this pilot test for 20 teachers and 3 principals in Shemelis Habte Secondary
School, which was not part of the sample population. Additionally, several peer reviews

with colleagues and the advisor were made corrections. With this regard, some repeated

terms and confusing items were modified and cancelled to make the questionnaire clear

and understandable. Accordingly, the reliability coefficient (cron bach’s alpha) was

0.958. The figure shows that the instruments were reliable and the researcher gets

evidences to distribute the questionnaires.

3.7. Method of Data Analysis

In this study, both quantitative and qualitative data analysis were used. The information
obtained from the respondents through questionnaire, interviews and focus group
discussions were organized and systematically analyzed. After the questionnaire returned
from the respondents, the quantitative data were tabulated and describes the
characteristics of respondents. Then after, the quantitative data were analyzed using
statistical tools such as frequency. percentage and mean scores. Percentage was employed
to analyze the frequency of individual responses that was gathered with those
questionnaires. To summarize series items mean value was employed. The qualitative
data, which was collected through interview and focus group discussions, were organized
to reasonable and meaningful units, which were used for interpretation with the

quantitative data.
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CHAPTER FOUR

PRESENTATION, ANALYSIS AND INTERPRETATION

This chapter is divided in two parts. The first part discusses the characteristics of the

respondents. The second part is concerned with the analysis and interpretation of the

result of the study. Presentation of the data is followed by discussion and interpretation in

line with the major research outline.
4.1 Characteristics of Respondents

The characteristics of respondents give some basic information about the sample
population involved in the study area. The characteristics of the population were

examined in terms of sex, age, and total year of service, service in current position,

educational qualification and area of subject specialization.

The sex of the respondents indicated us that, the data gathered was both from male and
female respondents, in a sense that to show the absence of gender disparity while the data

collected. Age also shows that the maturity level of the respondents to perform the given

task and responsibility for the area assigned.

The respondents’ educational qualification reminded us that how far they become
developed their academic career for further knowledge that enhances them in performing
their tasks. Moreover, the respondents work experience tell us that the development of
the respondents theoretical knowledge in to practical skill to running and manage their

responsibilities.
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Table 4.1: Characteristics of Respondents.

Ttems Current position
Sub-city Supervisor Principals Teacher
heads
e ZNO 66‘? No | % [No| % [Nol %
Sex Feals : 33-3 3 60 [16 | 888 |60 | 70.5
S5 ] 2 40 |2 T2 112571295
5630 & % = - 1 5.5 230 127
A Siae 5 e 1 20 |3 16.6 |45 | 52.9
i 1 33.3 - 6 2350147 8.3
J6:40 - - - - |3 1166 15 |58
41-45 2 66.6 4 80 |4 222 |4 4.7
>45 - - : : 1155 1 i
Ed/ level - E 2 E L z g
Educational level Diploma - - : 5 = - -
Degree 7 66.6 | 20 [17 [945 [84 [988
Masters | 3883 4 80 | 5.5 1 1.2
Area of : = ] = - 2 :
Specialization
EdPm/Ed/Mgt/
Leader ship 1 33.3 3 60 |1 515 - -
Area of specialization Curriculum ] 333 _ e A ] 5
Instruction
Educational 1 333 " - 3 3.5
Psychology
All areas of | - - 2 40 17 94,5 | 81 96.5
Teaching(Sub)
1-5 - - - - - 42 | 494
6-10 5 2.7 31 i 36H
Total year of service 11-15 1 20016 333 7115 5.8
16-20 | 33.3 3 16.6 | 1 1.2
21-25 | 20 3 16.6 | 4 4.7
>25 2 66.6 3 60 1 S5 2 23
1-5 3 100 3 60 17 945 | 42 494
6-10 = - 2 40 |1 5.5 31 [ 364
Service in current | 11-15 : - - 8 : 2 5 5.8
position 16-20 : - = - I 12
21-25 - - - 4 4.7
:-,25 = - e | 2 23

As the Table above reveals, from

2(66.6percent) of them were male and 1(33.3 percent) was female. Concerning the

the three sub-cities education office heads,

supervisors, 3(60 percent) were male and 2 (40 percent) were female. From the total

respondents of principals, 16(88.8 per

The number of teachers participated in the study area was 60 (70.6
and 25(29.4 percent) were females. This data informed us that the study incorporates the

participation of both male and female respon
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dents to eradicate gender biases.

cent) were male and 2(11.2 percent) were female.

percent) were male




RegER o hani(o percent) of the heads sub-cities education office lay within
the age category of above 45 years, whereas [(33.3 percent) is in the years category of

30:39. I relation to supervisors, 4§ percent) were within the age interval of above 45

2 as
years and 1 (20 percent) was within the age interval of 31-35. Concerning the principles,

6 of them (33.2 percent) were in the range of 31-35 age, 4(22.2) percent of the principals

were in the age range of 25-30 and the same numbers were lay within 41-45.The

remaining 3 principals (16.6 percent) and one (5.5) were found in the age interval of 36-
40 and above 45 respectively.

With regard to educational qualification, in line with heads of sub-city education office, 2

of them (66.6 percent) hold first degree where as one (33.3 percent) has master degree.

The secondary school supervisors 4 (80 percent) of them have masters degree and only 1
(20 percent) has first degree. This data implies that large number of supervisors holds
second degree. From the total number of principals 17 (94.4 percent) of them hold first
degree and 1 (5.5 percent) has masters degree. Concerning teachers qualification, 84

(98.8 percent) hold first degree where as 1 (1.2 percent) has MA or MSC degree.

Therefore, in line with the educational qualification the data clearly reminded us that
whether the minimum standard set by Ministry of Education becomes implemented or
not. The contribution of educational qualification at each grade level to achieve quality

education is very high in promoting students learning outcome.

As far as area of specialization concerned, 1 (33.3 percent) sub city education head is
graduated in Educational Planning and Management, 1 (33.3) percent is in Curriculum
Instruction and the remaining 1(33.3) percent is graduated in teaching subject. As shown
in item 3 above, 3 (60 percent) of the supervisors become specialized in Educational
Planning and Management/Educational Administration/Educational Leadership. The
remaining 2(40 percent) are specialized in areas of teaching. Concerning the principals 17
(94.3 percent) of them are specialized in teaching subjects where as 1 (5.5 percent) is
specialized in Educational Planning and Management. Under similar point teachers

concerned, 82 (96.5 percent) are in areas of teaching and the rest 3 (3.7 percent) are

specialized in Educational Psychology.
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As far as work experience of principals concerned, the same table clearly shows that, 5
(27.7) percent of them served for 6-10 years and 6 (33.3 percent) served for 11-15 year.
In the service year of 16-20, 3 (16.6) percent, 21-25, 2 (11.1 percent) and above 25 years
service there is only 1 (5.5 percent) of principals. From this figure, it is possible to
conclude that as service year increases the number of principals is decreased. This is

particularly reflected in their services of current position; that means 17 (94.4 percent) of

principals have service between 1-5 year interval; whereas only 1 (5.5 percent) principal

has more than five years service in the current position.

Regarding teachers experience, 42(49.4 percent), 31 (36.4 percent) and 5 (5.8 percent)

teachers have within the time interval of 1-5, 6-10 and 11-15 years respectively. In the

interval of 21-25 and above 25 years service, there are 4 (4.7percent) and 2 (2.3 percent)

teachers for each time interval. Here again one can easily understand that large numbers

of teachers have an experience of 10 years and below 10 year services.

Thus, school principals and teachers developed their knowledge and skill in their working
experiences. As their working experiences increased, it is believed that they might

contribute lots for teaching learning in general, student achievements in particular.

4.2 School Preparation for School Improvement Program

In the implementation process of school improvement program, the schools preparation
in financial, human and material resources is highly required. Awareness creation among
stakeholders is also essential for the preceding process of planning, monitoring and
implementation of the program. In this regard, the responses of principals and teachers
involved in questionnaires were presented. Additionally the concepts reflected in the
focus group discussions conducted with SIP committees and student councils were

presented in supports of those questionnaires in the following tables.

The following Table 4.2 presented the preparation made for the implementation of school
improvement, by the concerned bodies in the schools. Unless adequate preparations

carried out in the process of SIP implementation, the effect might influence the students’

learning outcome. The detail is presented below.
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Table 4.2: The Preparation of the School for SIP Implementation

N Respondents -
0 Items Principal=18 5 7 thlngscales
Teachers=85 o 2 1
1 | The principals Principals‘b?'L ]é, 6 8N0 % No % |No| % [No|[ %
discussed with : 44 |3 65 |4 |2 |- -
stakeholders s Sl et h
about the Teachers 8 4 ,
preparation and oAl & 1o L U 3 3.5
planning of SIP
2 | The teachers Principals
e it i hP 2/ T B T 333 |2 1 I R B
planning process | '<achers 8 () T JC 7 T 3
of SIP 33 17 20 18 [21.1 [8 |94
3 | Students were Principals - y . -
i ism m&\_ e ?7 :(4): : 22 |5 1277 |1 |55
planning | 2 20 235 [28 [329 [15 [ 176
4 | Parents Principals - . 7 3
participated in Teachers 1 = (5% 33 8 78 -2)7_7 5 7 ) 5.5
planning of SIP = 2 211 [ 21 | 247 |15 | 176
5 Th,e super.wsots Principals 2 11 4 222 5 227 NS 273 12 11
take part in the Teachers 12 |14 =
planning process ¥ L3 17.6 |20 235 |30 | 353 |8 9.4
of SIP
6 | The SIP Principals 6 333 |7 388 1 5 4 2220 |- -
committee
involved in the | Teachers 101 EE7 133000 11 35:3 1|22 258 |15 | 176 [8 |94
planning of SIP
7 | Human Principals 5 2057 -4 222 4 222 5 20430 M = -
resources were = = = = -
organized for Teachers 3 35 122 1258 |29 7 8 TR TS 5 TR T [ ¥
planning of SIP ! f
8 | Financial Principals 4 222 | 8 44.4 2 Pl 4 222 ||l - -
resources were
ready for Teachers 6 7 16 188 | 27 31.7 |21 247 | 14 | 164
planning for SIP
9 | Material Principals 4 222 | 11 61.1 I 5.5 1 53 1 55
resources were
set in the school | Teachers T 8.2 19 223 22 258 | 25 | 294 12 | 14
for planning of
SIP
| | Teachers take Principals 3 16.6 | 12 66.6 | - - 2 11 1 39
0 | partintheself  [reachers T [ 129 [20 [25 |19 223 |22 |258 |5 |58
evaluation of the
school
1 | Students Principals 5 27.7 | 10 55.5¢ Ii= - 2 11 I 555
I | participated in e 7 || 8 21 | 247 |18 21.1 |26 | 306 |11 | 129
the self
evaluation of the
school
1| Parents were Principals 2 11 9 S0 2 11 4 222 |1 5.5
2 | attended school | Teachers 10 [11.7 |16 |[188 |22 258 |19 | 223 |18 | 2Ll
self evaluation

Note: 5=Very high; 4=High; 3=Undecided; 2=Lowandl = Very low

Table 4.2 indicates, 8(44% percent) of the principals responded that there were high
participation of stakeholders in the preparation and planning process of School
Improvement Program, However, 4 (22 percent) principals replied that the participation
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of stakeholders were low. On the same question 30 (35 percent) and 28 (33 percent) of

DU hate participation was low and high respectively. About 16 (18.8
percent) of teachers replied undecided. 4

In one school of the study area, the committees reflected that the schools did not involve
all the stakeholders particularly parents and students in the process of planning. They

SRl Empliasized tha the participation of parents and students in school improvement

activilies were very essential to improve students® achievement. In the other school. the

student councils replied similar ideas and even some of them are not familiar with the

term school improvement itself.

As far as teachers involvement in the planning process of school improvement concerned,

6 (33.3 percent) of principals showed that teachers involvement was high and 6 (33.3
percent) of percent of them indicates that teachers’ involvement was low. Teachers
themselves reflected their responses as 27 (33 percent), 18 (22 percent), and 17 (20
percent) of them responded that the teachers involvement in the preparation and
implementation process is high, low & undecided respectively. As the data reflects, it is
possible to infer that large percent of teachers are not in the position to involve in the

planning process.

The students’ involvement in the implementation of school improvement have different
feature by respondents. For instance 8 (44 percent) of principals responded that students
have high participation whereas 5 (27.7 percent) of them replied it is low. In the other
way round, 28 (32.9 percent) teachers replied low. On the similar point, the student
councils explained that the students’ involvement is not as such visible; rather it is better

to say that it is almost no at all except in rare and some selected cases.

In one of focus group discussion, the student councils clarified about the preparation of
their school. They explained that their school is not organized and prepared well in
library, laboratory and ICT equipments. Even though it is high school, their library is in
a single classroom with lack of reference materials. As it is stated under chapter two of

review of related literature in detail, reference materials play significant roles in the

process of students’ academic success. The laboratory materials are not available as
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oo
needed. Additionally there are shortages of computers for ICT subject .i.e. they are not in
a position to get computers for each in time of practices. Moreover the school is not well

prepared in fulfilling all human powers particularly ICT teaches and laboratory
technicians.

In the other sample population area, the student councils explained about the preparation
of their school. They explained that the school prepared annual plan to provide laboratory
with necessary equipments, buying new references for library, prepare work sheets for
students, and introducing and implementing 1to5 study programs were the major one.

The school tried its best in finding sources of budget; to provide human, financial and

material resources for the benefit of students. 1 to 5 study programs is a program in

which one better achiever student guides and help the other four students to achieve
better academic results. The students strongly emphasized that if such program is get

proper guidance and follow up from all concerned bodies it becomes fruit fill for the

academic success of the students.

The two group respondents did not support the parents’ involvement in school
improvement program in the same way. For example 7 (38.8 percent) of principal replied
that their participation is high whereas 5 (27.7 percent) of them reveals medium and low
parent participation. Teachers on the other hand indicates 21 (24 percent) low
participation, and 15 (17.6 percent) responded very low parent participation. This means
about 41.6 percent of the teachers are forwarded their responses that parental

participation needs improvements.

The issue of parental involvement in the school is more elaborated by school
improvement committee. The committee explained that the school administration does
not develop culture of involving parents in the school activities except in the beginning or
the end of the academic year. The parents have not adequate awareness about school
improvement program. In the other way round the parents themselves have a problem of

visiting their child continuously in the school whether they attained their lesson properly

or not.
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Regarding the supervisors’ involvement in the planning process of school improvement
at school: 5 (28 percent) principals selected the alternative low 5 (28 percent) of th |

] v (2 of them
responded that they are not yet decided and even 2(11 percent) of the principal replied

that their support is very low. Therefore, totally about 7 (38.8 percent) of the principals

explain their responses that the schools Jack involvement of supervisors in the panning

process. In connection to the same point; teachers also explained that 30 (35.3 percent)

20 (23.5 percent) and 8 (9.4 percent) of them replied low, undecided and very low
SUpervisory services respectively. As the data reveals the supervisors’ involvement in the
planning process in providing support is not fit with the need of the school. This means

about 38 (44.7 percent) teachers were in the position to need more supervisors

involvement in school planning process.

In connection with supervisory role in the preparation process; while interview conducted
with supervisors in one sub city. they replied that the extent to which schools prepared to
the implementation of school improvement program is in line with SIP guide. In the
beginning, school improvement program started with the process of self-assessment and
setting school improvement committee according to the manual. After the stakeholders,
(teachers, parents, students, school administration and non-teaching staff) have consulted,
the plan was written. In such due process, supervisors were guiding the school principals
through supplying the necessary manuals, materials and provision of trainings. However,
they informed the researcher that the supervisory support was not enough for schools

because they spend much of their time in routine activities in the office.

One of the head of sub-city education office, explained that making school improvement
program effective in the sub-city, required the provision of training for principals and
vice principals, heads of departments, woreda and sub-city education expertise students
and member of PTSA is essential. Supervising the formation of SIP committee and
Parent-teacher - Student Association, creating conducive teaching-learning environment,
and revising plans are the major duties. The other head of education office added that

giving priority for fulfilling human and material resources, searching additional budget

sources from different non-governmental organization and planning for the proper

45



atilization of the school grant fund ang annuals budgets .
implementation of SIP. are essential for the

I ) 1
he School Improvement Committees are anther-concerned bodies in the impl tati
il Y | 2 ementation
ol improveme ] I
of scho nt program. The respondents reflected their ideas concerning the

committees. From the total respondents, 6(33 percent) and 7 (39 percent) of the principals

reflected that very high and high participation of the committees respectively in the

implementation processes of SIP. Teachers also reflected their views on the same issue;

30 (35.5 percent) reflects that high participation of the committees were reflected
However, 15 (17.6 percent) replied low.

Opposite to the response of principals and teachers; the School Improvement committee
of one study area replied that except they provided letter of membership of the committee
from the school administration, they know nothing about the detail roles and
responsibilities of their duties of being the member of the committee. In addition, the

other school improvement committee forwarded their ideas that their involvement is not

as such strong rather it is very limited.

The human, material and financial resources are very essential in the implementation
process of the program. The respondents stated the availabilities of these resources in the
schools as follows. 5 (28 percent), 4 (22 percent), and 4 (22 percent) of the principals
reveal that there is very high availability of human, financial and material resources
respectively. Additionally, 4 (22 percent), 8 (44 percent) and 11(61 percent) of principals
agreed that high availability of human, financial and material resources in the schools

respectively.

On the other hand, 29 (34 percent), 27 (31 percent) and 22 (25.8 percent) of teachers did
not decided about the availability of human, financial and material resources and 18 (22
percent), 21 (24.7 percent) 25 (29 percent) of teachers agreed that there is low availability

of human, financial and material resources respectively.

In the contrary, according to the student councils and school improvement committee, the

availabilities of these resources are not available as required. Shortage of material

recourses particularly in line with to ICT equipments and up to date reference materials
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are the major one. They also stated that there js a problem in relation to diff
fields like football, handball & basketbal] ifferent game

The participation of teachers in the evaluation of school improvement program, 12 (66.6

percent) and 3 (17 percent) of principals responded that teachers involved in the

evaluation process is high and very high respectively, similarly 20 (25.8 percent), and 11

(11 percent) of teachers replied high and very high participation of teachers respectively
in the evaluation of school improvement program. The school principals also agreed that
5 (28 percent) and 10 (55.5 percent) of the students involved in the evaluation of school
improvement very high and high respectively. Whereas 26 (30.6 percent) of the teachers
responded that there is low involvement of students in evaluation process. In the other
way round the parents’ involvement in the evaluation process is not the same in the
respondents’ information, for example according to principals 9 (50 percent) of parents
involved high. Whereas 19 (22 percent) and 18 (21 percent) of teachers replied, low and

very low participation of parents in the evaluation process.

Therefore, from the obtained data one can infer that considerable numbers of teachers

chooses the alternative low parental involvement in the evaluation process of school

improvement program at school.

4.3 Provision of Training
Providing training for school stakeholders: principals, teachers, parents, students and
others are one of the basic things in building their capacity and increase their awareness
that help them in the process of the implementation of school improvement program.
Table 4.3 shows regarding training provided for school principals and teachers, the detail

is presented in the listed table below.

Table 4.3: Training Provided for Teachers and Principals

Z Teachers Principals
2 M % F % T % M % | F| % i %
5 &=
5 & 338 388 2 100
g 2 S o Toagnatfis s [ 190 s 16 2 8

o
= - : ; .
5, :Ef No 36 | 423 |16 [ 188 |52 |612 : .
-2 H
< £ Total 60 | 705 | 25 | 294 | 8 100 | 16 | 888 2] 112 | 18 100
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As it is reflected in Table 4.3, 4 the seco
A ndary school princi i ith traini
pals provided with training
| | mprovement Pro
Where as in particular reference to teachers, large numbers

in relation to the Implementation of School 1 gram
am 1n one way or another,

with training about school improvement program; for instanc

do not get training. Only 33 (38.8) percent got the opportunit

| y of training. From this fact
one can summarize that lack of provisjon of training for tea

chers has a negative impact

on the implementation of the program in general and student achievement in particular.

Because training increases the awareness and understanding level of the implementers
that enhance them to achieve better.

The major areas of training the respondents provided were: how to plan and implement

school improvement program? How teaching-learning environment is developed in the

school? Domains and Elements of SIP, Indicators of SIP Elements, The Responsibilities

of the Stakeholders, and Implementing Continuous Assessment.

Table 4.4: Provision of Adequate Training for Stakeholders

R.esp_on(lenls Rating scales x
Items P"mfgpﬂ'f;gT 5 4 3 2 1
CACNers=s3 & % Az 0/0 & (A & 0/0 e o/o
r .4 z z Z 4
Sufficient Principals 2 11 9 50 2 11 5 2757 - 34
training on SIP L 1
lﬂ;‘;';}::’;‘?&'ﬁ” Teachers | 16 | 188 |23 |27 |13 | 153 |33 [388 |- |- 32
rincipals
Basic training Principals - - | 5.5 4 22.2 R R 2 11 2.2
was gi_vcn for SIP faachacs 2 14 17 | 20 37 | 43.5 13 | 153 6 7 3.1
committee >
Adequate training Principals - - 3 16.6 | 3 166 | 7 388 |5 277 |22
on SIP
13;2'2?3;2‘}(‘,‘," t Teachers |9 | 106 | 15 | 17.6 |22 | 258 |29 [341 [10 [ 117 [3.0
teachers
Training on SIP Principals - - 1 55 3 166 |9 50 5 277 1 2
implementation - % | 27 33 | 388 |16 | 188 |24
was given for Teachers GLEI 7
students - 222 | 2.1
Training on SIP Principals - - I 53 14 22 19 |30 o o
implementation
was given for 33 | 388 ¥ 20 2.4
parer%ts & Teachers 4 a7 | |29 20 |24
community 8 |444 [1 [55 |25
e 7 2 11 7 38.8 d

The stakeholders Principals 5 1.7 |28
have awareness Teachers 13 153 | 11 | 12935 [411 |16 | 188 |10 .
about SIP

Note: 5=Very high; 4=High; 3=Undecided; 2=Lowand] = Very low, % = Mean
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The provision of training for any employee is important to build the j :
capacity of the employee. It also increases their working motivati e lmplementathn
informing their roles and responsibilities of their target goals Abojtlo:]l thr.Ollgh .
since it is the base for all other sectors, it provides skilled h.uman lal:o:'1 izt: I:::ils:ﬂor
erve

OS

who involved in schools contribute a great role to capacitate their implementation efforts

As it is indicated in Item 1 of Table 4.4, the responses of the principals were clearly

shown that 9 (50 percent) principals replied that they get training to implement school

improvement program. And 5 (27.7 percent) of principals responded that they are in a
position to get low provision of training opportunities. Therefore, about 7(38.8 percent)
of the respondents are not satisfactory with the given training; rather they need more and
additional capacity buildings to implement the school improvement program at grass
root level of the school. Concerning teachers answer on the same issue, 33 (38.8 percent)
chosen low provision of training. In support to this concept, teachers mean (3.35) and
principals mean (3.44) did not implied significant variations. This data shows that there

were limited accesses to training opportunities for stakeholders and it requires more

training.

Item 2 of Table 4.4 stated whether training is provided to school improvement committee
or not. Depend on the data in the table, 11 (61 percent) principals prefer the alternative
low and even 2 (11 percent) of them selected that it was very low provision of training.
Likewise the teachers also forwarded similar responses on the same point that means, 7
(38.8 percent) and 5 (27.7 percent) of them reveals low and very low respectively. The
figure clearly indicated those school improvement committees get low provision of
training. There for unless they have reliable knowledge and skill about their roles and

responsibilities; it is difficult for them to perform their duties properly.

As it is observed from Item3 of the same Table. 7 (38.8 percent) indicated low and5 (27.7

percent) of principals indicated very low provision of training for teachers. About 29 (34

percent) of the teachers reflected that there is low provision of training concerning school

improvement. In order to achieve good result, the contribution of teacher is not

substituted. Therefore the data clearly implies that the sub-city and the education bureau
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inings f()l‘ a“ Stakeh()ld(ﬂs in general and teachers in pal l.C l I l
1Cu ar.

i 4 of tl
jiflvltem ot the same Table, 9 (0 percent), and s (27.7 percent) of principals reflected
P reflecte
e aud very low provision of training for students, and 33 (38.8 ), of
> .0 percent), o

teachers indicated low and 16(18.8 percent) were indicated very low provision of traini
ining

for students. Likewise, in item 5 of the same table. 33 (38.8 percent) teachers and 9 (50
: n

percent) principals revealed that low training  opportunity was given to parent
nts.

Additionally the mean of the two respondents did not show variations, which mean their

responses, were similar. The figures clearly show that students and parents get low

opportunity to attained training in the school to run and perform their responsibility as

stakeholder in the process of SIP implementation.

The mean score of principals and teachers in line with training to students and parents
XA S . .

were 2&2.4 and 2.1&2.4 respectively. These data clearly indicated that the respondents

response were similar. Generally, concerning training opportunities given, both group

respondents reflected similar opinions.

Concerning training, in one of the study area the supervisor stated that, in this academic
year no training is given for any one in line with school improvement. The school
improvement committee and student councils also explained that the opportunity to get
capacity buildings on the same topic in their school is not taken as a plan. They replied
that the schools and the sub-cities were more give emphasizes not to build capacity rather

to fulfill material resources even through it is important.

The heads of sub-city education officers forwarded their views that due to lack of budget
they faced great challenges in providing training for all stakeholders as required. The
priority was given for principals and supervisors and gradually it will extend to teachers,
students and parents. Last year the offices provide training for Teacher, Parent, students
and Student Councils seldom, at the beginning of the year, which was not sufficient to

sustain the implementation of school improvement program.
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4.4 Practices of Implementing School Domaing
4.4.1 Learning and Teaching Domain
MoE 2

11, states that s 3 : "
0 chool domain resy}y "N Mmajor positive impact on learning context

and learning outcomes of students. Creemers (1994) in Harris (2002) stated that hil
5 at ... while

it can be denied that there are other conditions at the school Jeve] which enhance to
s move

classroom improvement more possible and the teaching-leaming process remains th

. . e
main determinants of educational outcomes.
Table 4.5 explained about the Learning and Teaching domain that concerned with

support given to students, teachers’ responsibility, action research, student center and so

on. The detail is presented followed to the table below.

Table 4.5: Learning and Teaching Domain

N Respondents Rating scales 2
o | Items Principals =18 5 4 3 3 1
Teachers=85 |No| % [No| % [No| % |No| % [Nol %
I | The school Principals 6 333 [0 [355 - |5 1 [F550 i aliraira
has developed
common Teachers 17 | 20 26 | 3006 | 221258 16 | 188 | 4 47 | 3.4
values
2 | Teachers are Principals 1 5.5 10 | 55:5° 15 20512 11 - - 35
role models to — -
lhcir Sludents rCﬂLhL’rS 27 3 1.7 32 )76 14 164 11 12.9 | 1.1 3.8
3 | Students have | Principals | 55 12 [ 666 | - = 5 737 1 1 I C 3.7
improved
=Ekning Teachers 14 | 164 |32 | 376 |12 |14 |24 [283 |3 |3.5]33
abilities due
to teachers
support
4 | Teachers have | Principals 2 11 13 7220000 55 2 11 - - 3.8
involved in Teachers 18 | 21 29 | 34 10 | 11.7 23 | 27 5 58 1 3.7
CPD
5 | Students Principals 2 11 9 50 3 166 | 4 222 | - - 35
demonstrate
participation Teachers 8 o4 0220 | 258 |P1T 20 25 | 30 12 |14 |23
in school
clubs =5 - - ; - 4
6 | The school Principals 3 1616 [P P 77a NI ]
implemented -
supplementar  [“Teachers o [24:7 |18 1h2] 20, |524F . [ 20023505 5.8 | 3.
Y tutorial
programs 166 |9 50 p - 29
7 | Conducting Principals 2 [11 |4 |222 ;3
gxtion 115 |57
293" |28 1} 329 "1
research is Teachers 8 94 |17 |20 19 3
developed as
L culture

Note: 5=Very high; 4=High, 3=Undecided; 2 =Lowand| = Very low, x = Mean
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y ¥ I l i i~ 3 ~ .

developed common values that lay strong foundation for learni
ing-

. teaching environm
On similar agenda the teachers also indicated., 2 o
» 26 (30 percent) and 17
(20 percent) noted

. > g V : ~ .
it is high and very high respectively. Therefore, it is possible to summarize from th
- l ze trom this
figure that there were common values that lay foundation for teaching-learni e

= Ing activities
in the selected sample of the study area. o

As the data indicated in Table 4.5 of Item 2, most respondents agreed that teachers played
a role model for their students. For example; 10 (5.5 percent) of the school directors
indicated that teachers played a role model for their students. Additionally, more than
59(69.3 percent) of teachers responded similar responses. Of course, there were other

respondents who agreed with other options; like 11percent of principals and 13 percent of

teachers ensured that the teacher being acting as role model is at low level

Students learning ability depend on different factors. Of these factors, one of the major
factors is teachers support. In relation to this support, the respondents forwarded their
views. About 12 (66.6 percent) principals answered high and 5 (27.7 percent) of them
replied low. Similarly 32 (37.6 percent) and 24 (28.3 percent) of teachers responded high
and low support was given for students respectively. Therefore, these data implies that

the support provided to students were not sufficient for better achievement of students.

The student council of one sample population reflected that, the support teachers
provided for students currently is not enough. The numbers of tutorial periods, support
given to female and low achiever students given by teachers were below expectation.
Even students claimed that leave alone the additional support given; sometimes few
teachers missed the regular classes repeatedly. Hence. the expectations of students from

their teachers to get continuous support in their academic performances are great.

The Ministry of Education proposed and implemented different strategies to enhance the

capacity of teachers to increase their teaching qualification in continuous professional

development activities. In line with the use of continuous professional development,

principals and teachers gave their views how much it increase their teaching
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qualiflca“on- Here, 13 (72 percent) of school directors indicated high b
gh but 2

of them replied low. - Concerning teachers, 29 (34 percent), 23 (2
percent) of them reflected high, low - 23 (27 percent

(11 percent)

| ) and 18 (21
and very high respectively.

participation of students in school clubs support and enhance th i
: AT . eém to involve in co-
activities 1 .
ourricular s in which they develop their talents and skills. From the total numb
- mber

of prmmpals In the study area, 9 (50 percent) of them revealed that students participated

gatively in school clubs. However, 4 (22.2 percent) replied the participation is low. The
view of teachers here is somewhat different. For instance 30 percent of them led
’ reveale

low and 20 percent did not decided about student involvement in school clubs. The mean

of the teachers under this specific i 91 Pk _
p ssue is 2.3 whereas principals mean is 3.5. Here the

data reveals variations among the two group respondents about students’ involvement in

co-curricular activities.

The student themselves explained in focus group discussion that the school clubs were
not well organized in material resources to perform the co-curricular activities. Such
activities develop one’s own talent and practical skills. Even the school management
themselves were not gave due attention to strengthen & organize co-curricular practices.
The club leaders were not in a position to involve students in a programmed way rather it

is simply established in the beginning of the year.

Conducting action research is one of the most important tools to identify the strength and
weakness of the school teaching-learning activities. Conducting action research as a
culture makes the school and school community one-step ahead in taking actions in order
to correct those weaknesses. About 7 (38.8 percent school directors ascertained that low
involvement was experienced on the issue. Similarly about 43 (48.2 percent) teachers
reflected their views that it was at low and very low stage. The mean values of teaches
(2.7) and principals 2.9. this shows similarities among the opinion of the respondents in

the study area and culture of conducting action research was not well developed.

4.4.2 School Environment Domain

Nielson (1997) reveals that creating conducive and posit .
| experiences are (0 be successfully and rewarding

ive learning environment is

essential for students if the educationa
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'.. conditions, toilet 1
availability of adequate water services anq students participati W
ati

ons were some of the maj
' | major
points raised. The respondents answer against each questions J

: were presented i s
the following the table. presented in detail in

Table 4.6: School Environment Domain

No Respondent Ratin i

Items Principal 18 5 4 gsca < x
Feacher=85 | No % No % Thel %I 2 T 1 -
1 | Favorable and Principals 6 [3B3IT10TSSS 2 11

inspiring class ¥ ; § g o
room =
managements have fenchies 191223 130 [353 17 20 |16 [ 188 3 | 35 [35
enhanced students’
learning
motivation )

2 School community Principals 5 1277 1" 6. 383 S 2rE e 11 . T

benefited access to
standard toilets
designated for
ladies and gents
3 The school has Principals So [T 10N SSSH 55 | 5.5 1 525 1L 349
provided support
1o students, to
minimize wastage
of educational
resources
4 The school has Principals 4 1222 9 50 1 5.5 4 | 2221 - - 3.7
developed culture
of student
participation in
decision making
process
5 The school Principals 8 (444 | 9 50 - - I 5.5 - - 33.
Eﬁ;&iﬁi?'ﬁgﬂf“‘ Teachers |11 129 [ 27 | 317 ] 20 | 235 | 18 | 21 | 9 | 10531
for the school
community
6 The school has Principals S bt f 11 6] I| 53
attractive
environment that Teachers il 1294 17 20 17 20 [ 25293 ] 15 176 |28
enabled students to
attend class

regularly =
Note: 5=Very high: 4=High; 3=Undecided, 2=Lowandl= Very low, @ = Mean

Teachers 7 82 (21 (247 19 |223 |25 [294 | 13| 153 | 28

Teachers 130 ) 1530218 |28

[
(5
(5]
w
o
L]
o
o
"
w
O

10.5 | 3.1

Teachers 9 1051 21 [24:7 || 24 [-282°[ 25 | 294 +'6 Z 3
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| environmen doma'n h
The sch00 t 1 as a great contribution in achievi th:
Ing the targeted goal of

f rm V nment 1S attracti (§ and condUCi e it iS
1 ] s

gifficult to get students attention Students need safi d
€ and supportive learni
arning
fortable, they focuses on
arning teaching.

environments. When students fee] mentally or physically un
com

the conditions that are not comfortable rather than on e

. n d 5 - . .
The promotion of favorable and ISpiring classroom managements in schools play k
. . \ g ols play key
roles in the teaching-learning process, [t enhances students’ learning motivati d
ivation towards

their lesson. Pertaining to this points, both principals and teachers forwarded similar

responses .i.e.16 (88.8 percent) and 49 (57.5 percent) principals and teachers respectively

designated that favorable and inspiring class room managements have enhanced students’

learning motivation.

tudent councils explain i :

The s plained that still now the classroom management system is not as
such inspiring that attract student attention, rather it is the old system called ‘teacher
centered’ or lecture method. The student added that teachers want students to follow them

rather than showing their students the way they find solutions by themselves.

Adequate access of standard toilets for ladies, gents and for the whole school community
is another important thing. The services in the study area of the sample population
indicated, significant number of principals explained that such services were adequate,
however more than 44 percent of the teachers indicated that the services were low. In
support to this point, the teachers mean score is (2.8). which is lower than principals
mean score that is (3.7). This data indicates that there is variation among the responses of
the two group respondents’ in connection to access to toilet service provided in the

school.

In one of focus group discussion conducted with student councils, they explained that the

access of getting toile services were not satisfactory and below the required. The e

of students in each school is large, whereas the numbers of toils are small. Particularly

- . 1 . C
female students face difficulties in getung such services. Moreover. the toilets lack

‘ 41 Sitd ilet rooms.
neatness in their rooms. Because insufficient amount of water within the tol

Therefore, shortage of toilet services in the schools is visible.
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[volving and participating students ip decision

makin
develop self-confidence and explain their ideas fre & Pprocess enhanced them to

el i
Y- They can entertain their views in

udents in decisio i

ok and very high. How n making process was

high an: y g ever, more than 30 percent of teachers replied that still it need
it needs

more emphases because students’ participation was low

ikewise, the student i ; : :
Likewise, councils strongly explained th

d . | 'y =y at the school management does not
involve students in school activities as required. The S|P committee also strengtheni
rengthening

the ideas of the student councils; that some schools were not implemented participat
: . ipatory
leadership style that incorporates all the stakeholders.

Supplying accessible water for all school community is another essential element
Accordingly, the data collected from the respondents in item 7 of the same table implies
more than 94 percent of principals replied that the provision of water in the schools were

high and even more. However considerable number of teachers that are about, 31 percent

of them point out that access to water was low and even very low.

Student council of one school explained that shortage of water in their school was a
serious problem. In one case, the school does not open the water pipes except in time of
break and lunchtime. Moreover. the numbers of water pipes are not enough and

comparable with the large number of students found in the school.

As shown in Table 4.6, more than 90 percent of the principals responded that their
schools are attractive, but a significant number of teaches response was not in the
position to support principals’ idea. For instance, about 25 (29.3 percent) teachers
revealed that schools attraction level is low. Therefore, the school needs to make its

compound more conducive to attract students’ attention towards education.

schools lack different green plants

g field for different

Similarly the student councils also indicated that many
in which students get shed, organized mini-media centers, playin

games of foot ball, hand ball, basket ball etc.
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4.4.3 School Leadership anqg Administration Domain

According to Harris, et al, 2005:167) leadership is (he process of building and

ulture and interpersonal relati
is the condition support and monitoring of organizationa|

intaining a sense of vision ¢ :
maintaining onship, whereas management
activities, Cheng (2005:285)

olves the encouragements of teachers to
continuously develop their professional competency to improve students’ achievement

reveals that educational leadership iny

School leadership and management bodies are essentially to establish priorities for

jmprovement in education and leading to high education quality through promoting care
of students and enhance learning.

The following Table 4.7 explained the School Leadership and Administration Domain.

The core issues discussed under this table includes information related to the

development of strategic and annual plans, mentoring the new teachers by the experience

teachers, decision making, resolution of disputes using professional procedures and

developing strong communications among staff members are some of the major points
discussed in the table below. The detail discussions in line with each question were

presented following the table below.
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 Table 4.7: School Leadership ang Administration p
Omain

- Resgondene |
N Pfslmndent T
Items rincipal=1§ Rati
0 n
Teacher=8 8 | g e —
| — S INGT % [ WoT ar I NI X
| The school has Principals ﬁ? 01 % [ No T—NT B ?‘
strategic plan o] 5072 T T_E No | %
pased on self Teachers 13 TS—T TR A - e T [ 3 rT43—
evaluation 20 [ 23511 120 5T
T The school h Princi Eme 217 [82 136
3 | The school has rincipals 8 44418 Taaa——
participatory e a0 N BT 7 _ST‘_‘_L\-“—
gonusl plan AR e -
Lo T — | s | 9 |10z [T—H———
3 | The school has Principals 7 3 St 106 |5 [359
clearly objectives S8 IS5 T [sov|s = P F e
to implement its Teachers —]T-—__J__ 4.63
strategic plan. 20 1321376 (11 [ 139 TR ERG
2 | The school has Principals 7 138816 33t : 4 ~ 59 [342
mentoring new >3 13 11662 g % = o
teachers by e — P ‘
experienced s 16 | 188 | 3¢ T20 |2 2477 82 7 T3 3
| teachers £ | 375
5 | There is Principals 5 TV FT T
consistency in the - 44.4 | 3 16.6 | 2 11 2 2 434
implementation eachers 1L 129 27 51 el i
of school 135911720 18 |94 [3.48
activities
6 | Positive,& mutual | Principals 5 277 | 12 | 66.6 | | 5.5
r/ship are fostered ' " 5 2 441
in the school Teachers 6 i 29 |34 [23 [ 2
= 2 27|12
7 | The school has Principals 5 277 | 12 1666 1 T -14 IS | 175 ({322
clear professional ' i 4.5
procedures for TR
resolution of Tichchers 10 (118123 [27 [24 [28214 [ 165 |14 | 165 | 323
disputes
8 | School Principals 2 11 7 388 | 5 i iy A R T (1 - 3.86
discharged
professional duty PR 2 TR = '
by implementing eachers 3 27 34 | 40 I3 | 1530 | Tl 129 | 3.15
special needs
education
strategy
9 | Decision making | Principals 5 27.7 'k 12 11666718 Sed. = - - - 48
processes are —— S T = 551310
clearly supported | Te2chers 7 82 |22 | 25923 [27 |17 [20 [16 |18
by evidences
— | The school has Principals 3 166 | 10 | 555 |3 16.6 | 2 11 - - 4.17
= | created effective
&regular Teachers 5 59 |20 | 235 |14 | 164 |36 | 423 |10 11.8 | 2.69
communication
- - 4.40
= | The School has Principals 4 | 222 13 | 722}~ - I 5.5 -
provided Teachers 2 (13 |28 | 329 |13 | 15318 [21.2 ] 14 | 165 |3
opportunity for
student, to
participate in school
clubs

Note: 5=Very high; 4=High; 3=Undecided; 2=Lowandl= Very low, = Mean
plans of the schools were

Table 4.7 Item 1 shows that both the strategic and annual
s i.e.15 (85percent) and 16 (88 percent) of

prepared in collaboration with the stakeholder:
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the stakeholders respectively.

However, the student councils and the school improvem
ent committee ¢

= i :
he response of teachers and principals, Rather they revea] g : d not agree with
at the

involve all the stakeholders equally in active way in the pro
ces :
grategic and annual plans. S of preparation of

Developing the school objectives to communicate and implement its strateoi 1
' ' egic plan in a
school is the major concern for the school Mmanagement body

e Because strategic and
annual plans guide the school to perform detail activities in the planned time fra
rame

works. In llrie with this, 1161?1 5 of the same Table. 10 (35.5percent) principals indicated
high and 7 (38.8 percent) of them reflected very high, this means that the schools have
clearly set objectives to communicate and implement their strategic plans. Likewise, 32
(37.6 percent) teachers revealed the communication of the schools objectives were high.
This does not mean all teachers agreed with this idea; however. some teachers’ response
is somewhat different. For example, 20 (23.5 percent) teachers replied that the school

communicating its objectives is low. In connection to this the teachers mean is 3.4

whereas principals mean is 4.65, it shows variation among the views of respondents.

Coaching and mentoring new teachers (mentees) by engaging experienced teachers
(mentors) in the school system is one way of sharing experiences in which the new
teachers get capacity buildings. Here many of the school directors 7 (38.8 percent) and 6
(33.3 percent) replied that very high and high coaching and mentoring of new teachers by
the senior one was done. But 21 (24.7 percent) teaches yet did not decided and 14 (16.4)
teachers reveals low and very low. This data shows that new teachers need mentoring and
coaching by experienced teachers to develop their potential and implement their
responsibilities in better ways.

g . i itive
As it was stated under chapter two of related review literature, promotion of positive,

i mes important
constructive and mutual relationship among the school community oea .

ici f the learners.
factor that enhance work environment and academic improvement 0
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ingly Table 4.
i © 47 of ltem 6 reflected by the school leage |
preferred the alternative high that eXplained Posit o R

' Y Ve, constructjy
relationship has been fostered in the Sk ¢ transparent and mutual

constructive transparent and mutual relationsh;

P has been made in th
e e school i
In support to this, principals mean score (4.4) is )

greater than teachers n
I e ne 2
This indicates that many an score (3.2).

teachers :
. expected the promotion of more constructive and
mutual relation among the school community

peaceful procedures of handling disputes and conflicts are another key factor fo
r

enhancing attractive and conducive school environment. Such procedures develop

transparency and mutual trust in the staff. In the sample population of the study area 12

(66.6 percent) of school directors preferred the alternative high, which indicates that these

peaceful procedures for resolution of disputes were set in to the school system. Whereas

28 (33.3 percent) teachers depicted that procedures of peaceful resolution of disputes
were low and very low. This means that even through the school management responded
in a good way contrarily teachers indicated that there are open holes that required for

more effort to be done across the resolution of disputes arise in the schools.

As it can be shown in Table 4.7 of Item 8, with regard to decision making process, about
17 (94.4 percent) of principals reveals high and very high decision making processes
were clearly elaborated and supported by evidences in their school systems. Unlike this
figure, 23 (27 percent) and 33 (38.8 percent) of teachers reflected that undecided and low
alternatives respectively. Additionally the teachers mean score (3.1) is less than the
principals mean score .i.e. 4.8. This indicated that the response given by the two group
respondents show variations. Therefore, the school administrations have the assignments

of checking and revising decision making to provide proper & supportive decisions

depend on reliable evidences.

Effective and regular communications with all stakeholders pave the way for the partners

) . : ms. In
and the schools to discuss about activities and problems raised in the school syste

ol gets the opportunity of gathering cons
10 (5.5 percent) of principals showed that

tructive ideas for
such communication, the scho

the benefit of all staff members. In this issue,
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Wi schools have created effective & regular ¢
om
whereas 36 (42.3 percent) of teachers reveal |ow implementat; f
1on of effective & regular
teaches mean score (2.69) is shown

| re which is 4.17. Unless effective and
In the school

communications. In connection tq this point
variation when compared to principals mean SCo
regular communications in calculated

P i = system, runni A
responsibility becomes difficult. e L

With regard to the opportunity the schools provided for students to tak i
€ part in |

eadershi
role of school clubs, Table 4.7 Item 1] clarified that 13 (72.2 percent) and 4 (22 s

2 : : 2percent)
of principals SEpHeCTih. g very high opportunities given for students to exerci
cise

leadership role according to the principals respectively, As far as teachers concerned t
LA 0

this issue, 28 (32.9 percent) not decided. The numbers of teachers that responded low and

very low was not undermined .i.e. they were about 32 (37.7 percent)

There was high variation between the two group respondents’ response in their
perception on the point of students participation in leadership roles of school clubs.
Therefore, the investigator possibly summarize that the need to participate students in
leadership role in co-curricular clubs in the schools is mandatory, because students lay

foundation and developed their experiences of practicing leadership skills in the schools

that help them in the future life.

4.4.4 Community Participation Domain

Hopkins, (1994), stated that it is vital to mobilize pupils, parents and other members of
the community to support school activities. In the schools where parents’ involvement
limited, schools missed support provided by parents and even it has negative impact on

the students’ achievement.

Table 4.8 states Community Participation Domain. Under this table. the roles of the

: ' ‘ e.
parents and the community in the school actives were presented in detail next to the tabl
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Respondents
Principal=18§
Teachers=85

“parents are

encouraged 10
icipate in

P.::ltings called

Principals

Teachers

16.6

11.8

by the school
Parents have
provided
comments upon
reviewing their
children’s home
works

Principals

(§9]

Teachers

11

P
(38

(39
(S8
o

9.5

21.2

11

55

(B

35

277

333

55

294

17.6

20

235

26

[ The school has
created

effective
partnership with
parents and
community

Principals

16.6

333

11

3

28

Teachers

4.7

20

23.5

36.5

18

213

12

14

28

Teachers
records show
high frequency
of interaction
with parents

Principals

16.6

16.6

11

5.5

32

Teachers

4.7

1)
)
=11

29.4

12

14

27

School records
are documented
and are readily
accessible to
parents

Principals

222

5.5

38

Teachers

4.7

45.9

28.2

14

32

Community
participation is
integrated in
internal rules of
the school

Principals

>

35.5

16.6

33

Teachers

8.2

30

352

27

18.8

10.5

= B

Successful
accomplishments
have been
acknowledged
_and respected

Principals

11

10

585

222

5.5

35

3.6

Teachers

8.2

34

40

21.2

20

104

The external

| organizations
have supported
| the schools by

Principals

44.4

222

217

Teachers




1 percent -
respectively responded high, which ronas ) of the Principals and teachers

meeting prepared by the schools. Of course th

Cre are other res .
the encouragement provided for parepts » pondents who replied that

as ]0W and ve ‘
respondents. The number of these respondent ry low in both group of

S wa i
S Ot seen as simple, which reminded

us that the initiations of the schools 10 attract parent iy

olvement take in to consideration.

Table 4.8 Item 2 treats comment given to parents about the homework of thei hild

i i 33 i ir children.
Under this point, 6 (33.3 percent) Principals had chosen the alternative low, 20 (23.5
& =3 o ; = 3 J
percent) teacher answered very low. From the fesponse given from the data, it is possib|
N . it is possible

€re not provided the opportunity for parents to give comment
on pupils’ homework. Additionally the mean value of the teachers was less than the

to understand that schools w

principals” mean values, which shows that low opportunities of parent to comment their
children’ homework.

-~

The same Table Item 3 and 4 illustrates, whether the school creates about effective
partnership and frequency of interaction with parents and community or not. In relation
to these points, considerable percentages of teachers and principals had chosen the
alternative undecided. In addition, the number of respondents that selected high is not
simple. Therefore, based on the responses it may be possible to infer that schools need to
create effective partnership with parents and communities. The frequency of parents’
interaction with school indicated that about 9 (50 percent) principals and 25 (29.4
percent) teachers replied undecided and low respectively. From the response provided it

is possible to infer that parents’ frequency of interaction with school was at low level.

In the same Table of Item 5 confirms that, whether the school records are documented

and are readily accessible to parents or not. Accordingly. more than 72 percent principals

and 50 percent teachers confirmed that the recorded documents are highly accessible and

ready to parents. The parents can use the available documents to search concerning the

he schools
results of their children achievement. Hence, the data showed us that, t

already made the students™ document easily accessible to parents.
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teachers also supported and agreed that acknowledgmg practices at their school is h
r school is high,

Table 4.8 of Item 8 illustrates how much ext
ernal organizations h
ave supported the

Jearning teaching process by sharing practical experiences. The data reveals that £
' at none o

e principals convinced that there are very hj i i
the p ¢ very high experience sharing. Teacher response is

also similar with the response of the principals. This indicated that the support of external

organizations that share practical experiences with schools is low Therefore, it is
possible to say schools linkage with external stakeholders is not as required to improve

the teaching-learning processes & achieve students’ success.

4.5 Strategies Used in the School Improvement Program
In our world, the teaching—learning process is a complex process that needs a continuous
supervision control and follow up procedures to make it effective. To put in to practice
such procedures developing systematic strategies are required. Strategies are important to
follow up the daily activities of the schools. In this process, different check lists.
supervision, and evaluation procedures are implemented having the core aim of
identifying weaknesses and strengths. Then after it is possible to take measures in order

to improve and correct those short comes.

The following Table 4.9 mainly concerned with school self evaluation, rate of dropout
and rate of absenteeism, supervisory services, and classroom observations. These points
contributed Iots in the effective implementation of school improvement Prograti. The

detail presentations were presented following the table below.
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Table 4.9 Strategies used in the School |
mpl‘()vement PI'O
gram

ol Respondents
[tems Principal=18§ L\-—~__~Jhtin s
Teachers=85 Wiﬁ\;\w\ -—7-_
T Yo No % m-—r_____\_rﬁ—]ﬁ——
valuations are Principals e T % |No [ % TwNeT o

Self evalua P 8 | 444 [0 T=ct— No | %

conducted in schools - 10 58T e

o identify weaknesses  [7p e BT e, 5 R P e g

and strength MR e
Wepend self | Principals T#W._ﬂ_“ = 14 11653 774—8—

ion result for ; 10 'sss - (- === '

evaluation r¢ - M 1=

the preparation 0 T ok R YT,

strategic and annual eachers 2 ST o e i

lan _ : - 16 (4 47 [339

[mplementation Principals 2 T*—_—-____

committees at different : 10 1555 [4 222 1 -

evel put the level of ! f .67

responsibility for their | Teachers 8 194 130 [355 25 Tma e e

duties S|4 (16 118817 |82 |30
The school evaluation, | Principals 1 55

: . 12

recording and 66612 LTS e e 361
reporting activities

harmonized to the Teachers 10 [ 118 [30 1353 %_. .

pational curriculum St 282 112 [14 |9 105 (323
evaluation systems

Schools designed and | Principals 5 277 1216

g Lt 2 6. - S

implemented a system : RN L [ 317
that reduce rate of Teachers THEE ‘ "

absenteeism 29 |24 128213 153 (25 (294 [12 |14 |29%

School designed and Principals 4 99:9 9 350 5

o ks 2 11 - 2

implemented a system 3 16.6 3.78

that reduce rate of Teachers 7 8.2 16 | 188 | 17 | 20 3 3
Z. , 2 2 |37,

students dropouts 32 1376112 | 14 | 265
SThpe supzr;i[iors timely | Principals 2 11 5 277 | 4 222 |6 333 | 1 5.5 | 3.06

upervised the

implementation of SIP Tsacters 7 |82 12 1 14 |21 | 247 (23 |27 |22 |259 [252
The school conducted | Principals 2 11 12 | 66.6 | 3 16.6 | 1 55 - - 3.83

periodic classroom

observation, and Teachers 12 14 30 } 353 | 14 | 163 | 15 | 17604 P IeSN a8
evaluation systems

Note: 5=Very high; 4=High; 3=Undecided; 2=Lowandl= Very low, ¥ = Mean

As it can be shown in Table 4.9, Item 1, all principals 100 percent responded that self-

evaluations were conducted in schools to identify weaknesses and strength. 34 percent of

teachers supported the views of the school principals, even through other teachers

selected other alternatives. The mean values of the two respondents, principals, 4.44,

whereas teachers mean score was

principals mean, however,

3.48. The teachers mean score is less than the

respondents did not show wide variation.
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A dditiona“y the heads of sub-city education office
mor

T e clari
are core activities in the school system The official el evaluations
- icials

: . emphasi :
of the strategies that include; discussion ang HBet Phasized to the implementation
eelmg

: . : with the stak
_ups. inspection, i cholders, contj
follow-ups. P nternal and CXternal audit reports. ob e
’ » Observations and checkli
cklists

d supported by the provision of

he office follow-ups whether those
not t = / I

: : 0 solve the weakness identified using different
- e R

Sub-city added that similar tests are prepared and

administered for different schools of grade 4. § 4
» 8 and 10 monthly for stud
. y udents and test

onstructive feedbacks. According to the sub-cities t
feedbacks are implemented or

identification systems.

The data reflected in Table 4.9, Item 2 confirmed that the preparation of strategic and

annual plans were directly in lined with school evaluation according to the response of

whole principals. For teachers it is not always true because about 42 (48.9 percent) of

them do not agreed with the view of the principals.

The principals mean score 4.4 is greater than teachers mean 3.39, which show the
variation between the two group respondents. From this evidence, it is possible to
summarize that the preparation of the plans is not fully incorporated to the school self-
evaluation results. As the data implies the implementation committees at different level
put the level of responsibility for their duties of school evaluation. Large number of the

respondents agreed that the implementation committees perform their responsibilities.

As it is cited in the same table, item 4, whether the school evaluation, recording and
reporting activities harmonized to the national curriculum evaluation systems or not.
Many teachers and large number of principals responded that the school evaluation,

recording and reporting activities are harmonized to the national curriculum evaluation

systems in good way. This is because as supervisors replied. the evaluation. recording

and reporting formats are prepared and sent to schools from the regional educational

bureau through sub-city educational offices.
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As clearly viewed from Table 4.9 Item 5
X and 6 which st

ates abouyt absenteeism and

dropout, 11 both cases 94 percent and 72 percent principal
Clpals agreed that the

; and implement
designed P ed a system that reduce the rate of sy S5
s respectively. But i . udents  absenteej
dropouts TeSP o In contrary considerable numbers of teach eism and
Jlternative low and even very low designs AcHers were selected the

formulated
10 reduce .
dropout. In both absenteeism ang drop rit¢ of absentecism and

out teachers meg 1
| A N score is 2.96 an 3
respecuvely less than the principals mean 4.17 and 3.7 accordin ly. Th o
| | | | : gly. Therefore, one can
easily understand from this data that, the mean values of the principals and

S and teachers to

reduce rate of both absenteeism and dropout shows deviation

Wwith regard to the supervisory service conducted and provided to the schools; Table 4.9
s; lable 4.

ltem, 7 reveals large numbers of principals and teachers are confirmed that th
at the

Supervisory service was low. For example, 7 (38.8 percent) principals and 45 (48.9

percent) teachers have chosen the alternative low and very low [n the interview session

the supervisors explained that being the schools are many, far apart, large numbers of
teachers and additional and routine activities in the office. whereas the number of

supervisor 1s few, the supervisory service given to schools was not enough. As matter of

fact the schools did not supplied enough support from the supervisors.

4.6 Challenges Encountered SIP Implementation

The school system is a complex process, which encountered different challenges that has
negative influences on the teaching-learning activities. Thus, the school management and
other school community need to work in collaboration with other partners in considering
challenging factors prior to the implementation of the school improvement program and

in its due process. The following table explained those challenging factors in the school

improvement processes.

The following Table 4.10 concerned with the challenges encountered the implementation

of school improvement program in those selected secondary schools. Challenges in

_ _ o i services.
relation to training opportunities. availability of SIP manuals, SUpErvISory

jor issues raised in
collaborative work, school budget and turnover Were some of the major 1Ssu

the table. The details of the analyses were presented following the table.
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Table 4.10: Challenges Encountereq SIP Imp
Plement

ation

/
Items rincipal=1§ —— Rati -
Teachers=8§5 —\L_‘\\ﬂgﬁft’ W
Py = No | o TN 3 T X
ncipals have Principal L0 | % [ No | o2 o 3 e
The princip s T et % [N ot
Jack of knowledge S 14 1231 T3 line E
d skills in Teachers | - IS0 EE o
arll ning SIP plan ' 12977 (294 30 T5= et
L : 4120 23508 =
The stakehorlders Principals “\_‘_ﬁ\x 5118 212 0 [ 1293 &
have lackob SIP Teachers 8 o _SE_ 3 16.6 ?—27? 1 [se T
awareness about |‘ : BBy e 5 Ty .
There is absence 0 Principals Cia] — R sl 20 TW\
Jidelines or BEEEE G e
stakeholders that e L e R (8 T
support SIP ers 12 | 14 21 WTT‘
rimpngntauon < 06118 [2127T8 (94 313
There is shortage of | Principals TT—T—T i
technical support —— it 616 383 TT}
from SUpErvisors Teachers B R P e e 3T [55 T2
There is inadequate Principals _ﬁ-‘#?_m_ Nl Bt I8 BTN s e
financial support for = - 22 |2 i 7 T
SIP implementation Teachers 2 (14 |20 [ B33 56 o 27.7 | 2.56
There is Principals _ 2 5 617 (82 [3.13
inappropriate 331 [555[6 [333[5 (277 2.28
utilization of Teachers 12 {14 |28 [32 '
available budget o 28 329 |24 [282 |16 [ 188 5 55 373
There is lack of Principals | 55 19 30
commitment among : 4 5\ W2TAR3 16601 244
school to organize Teache
the effort of e 12114 126 {30624 [282[20 [235[3 |35 [331
stakeholders . :
There is absence of Principals 4 995 4 R
collaboration among | — : 222\ 1 55 (7 (3882 |11 |3.00
school stakeholders | Teachers IS | 17720 [ 23524 282 [22 | 259 |4 |47 |3.28
There is high rincipe
mrﬁ:\; :)lfgschool Principals 2 |1 |7 [388]|4 [222]% [227]71 |55 |'306
principals Teachers 20 {23.5(21 (24720 [235]|14 |165]9 |106[3.24
There is low students | Principals 222 388 | 3 166 |4 | 222 |- . 3.28
involvement in SIP
planning &
implementation Teachers 17 {20 27 | 31.8 | 23 1527 12 | 14 6 7 3.35
rocess
There is high Principals | 5.5 2 11 4 22219 50 2 11 3.61
amoverofschool s chers T 112932 | 37626 | 306 |11 [ 1295 |59 |344
teachers
The school missed to | Principals 2 11 2 11 2 11 107 |F 5512 11 2.50
S schooliself [ Teschers 3 153 [21 | 247 |25 294 |16 | 188 |10 [ 118 3.39
evaluation process
There is low concern | Principals 2 11 3 166 |4 |222 |8 |444 |1 55 | 2:83
for the provision of
training for school s T9 18 [212 |4 |47 |332
principals and Teachers 18| 202 J T 20 @
teachers
- S5 ]333
Ihm is low concern | Principals 7 T22216 331 |55 [6 |3#33]|!] 5
or the provision of 7120 [4 |47 [338
training for school Teachers g (212 |21 | 247 |25 [ 294 |1
students

Note: 5=Very high; 4=High; 3=Undecided; 2 =Lowandl = Ve
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The view of the majority of the principals treated that lack of awareness is high Teach
high .Teacher

also confirmed that stakeholders have problems of

. . ; | awareness concerning the
implementation o school improvement. The SIp committee and student il
nt councils

forwarded a similar idea, which means the awareness they have is low

In connection to the availability of guidelines in the schools, half of the school directors
stated that the problem is low, whereas the majority of the teachers prefer to select the
alternative undecided. In line with the financial support allocated for schools, Table 4.10
ltem, 5 confirmed that 12 (66.6 percent) of the principals replied that the shortage of
financial support allocated for schools is low and very low. This means the problem they
encountered in this regard is minimal. In contrary total sum of 37 percent of the teachers

replied that the problem is either high or very high.

Appropriate utilization of the available budget in the schools contributed a lot to full fill
the materials and other needs of the schools. As indicated in Table 4.10 both respondents;
teachers and principals revealed that the inappropriate utilization of available budget in
the schools were high. For example: 6 (33.3 percent) of the principals and 40 (46) percent
of the teachers depicted that the inappropriate utilization of available budgets in the

schools were high and very high. From the collected data, it is possible to summarize that

the schools experienced inappropriate utilization of budgets. These practices harm the

proper implementation of SIP and negatively affect the whole yo St

On the same Table; concerning commitment and collaboration, the school leaders to

: data
organize the effort of stakeholders for the benefit of student achievements. The da

S tivel
reflected that 10 (55.5 percent) and 38 (44.6 percent) principals and teachers respectively
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commitment is presented in the review literature part. With
i

and collaboration among school

improvement is tedious.

One of the major factors that challenge the school systemisis hafite

| er of the employees
Because the school improvement programs domains

and other school activities are not

implemented in a consistent ways only by newly deployed employees rather it needs

experlen‘ced el'nplo?fees. Supervision, guiding, controlling and coaching is not preformed
in the right time interval. Additionally provision of feedback system might be in a
problem. Table 4.10 concerning turnover, 9 (50 percent) principals and 41 (48.2 percent)
teachers agreed high and very high turnover of principals. In relation to teachers turnover
half of the principals responded that the turnover was low whereas. more than 50 percent
teachers responded the turnover is high and even more .This data implies us that there are
high principals and teachers turnover in the schools that can make schools’ deteriorate on

the effects of their students learning outcomes.

As far as the provision of training concerned, the same table reveals the provision of
training for both principals and teachers. From the total principals 8 (44.4 percent) replied
low and 5 (27.7 percent) replied high or more. 35 (41.2 percent) teachers are replied high
or more whereas 28 (32.8 percent teachers select the alternative undecided. Depending on
this evidence it is possible to conclude that the provided training was not enough for

teachers and principals. Additionally the majority of respondent .i.e. teachers and
principals reveal that the training given for students is low.

As the heads of sub-city education office explained, the major challenge of the schools s

: e 2
the turnover of principals and teachers. The experienced principals mo
sons. As a result, the new employed

in search of another profession for many rea

of the time left

i ing the schools.
principals with no training in the position are faced challenges 1n leading
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>

differe :
. _inals are other prob Nt commi
principa problems. Teachers |ack W ttee members ang
programs: The necessary ICT apg laboratory ip e providing tutorial
p

uts are also :
schools. o el availahieti

MoreoVver, the officers presented that man
Y students are work;
orki

their own private life by themselv 8 by thema o0 8

h

Compounds that bl'illg sound p()lluti()ns and another ff
problem. Insu icient or i i
nappropriate

management of budget is another problem. Al these and other challenges ffecti
ges are affecting

the implementation of school improvement program in one way or anoth
g vay her.

The supervisors also added the shortage of human and material resources and facilities
for organizing better libraries, laboratories, ICT classes and equipments are in the area of
challenges in the schools. This is because there are schools that have no libraries and
laboratories. Actually, these schools are newly established. In some schools even, there is
shortage of ICT teachers. The turnover of teachers and principals really brought great
challenges in the implementation of school improvement in general student achievement

in particular.

4.7 Solution Suggested by Respondents against Challenges

Encountered SIP Implementation
Under the open-ended questionnaires. the respondents provided their suggestions against

the challenges encountered the school. Some of the major ones are listed below.

Creating common awareness for all stakeholders through preparing long ot

trainings are important. Participating students, parents, teachers and other concerned

3 i ibilities in
bodies in school improvement processes enhanced them to know their respons

p and support of sub-city education office and
£ SIP. Allocation of enough budgets might
s the libratory. library. ICT and

detail. Proper supervision, follow u
supervisors is essential in the implementation 0

for the materials need of the schools in which it solve
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A
party. The other point

L Y

in the schools activity
which means teaches should not be influenced to be party members.

 of the school principals should depend on educational qualification,
e

~ okills they have, rather than depend on being member of political
.' '"ﬂjey raised is that the government must not interfere unnecessarily




CHAPTER FIVE

SUMMARY, CONCLUSIONS Anp RECOMMENDAT
ION

In this section, the summary of the major findings of th
€

: - study, conclus;
, usi
pase of the major findings and recommendatiopg were p d ons drown on the
resented.

5.1. Summary

The main objective of this study is to assess the Im '
plementation of School In
1provement

program in secondary schools of Addis Ababa city administration. To achj b
- chieve the main

purpose of the study, the following basic questions were formulated and administered t
0

carry out the study.

. To what extent do the schools made preparations for planning and

implementation of school improvement program in secondary schools of Addis
Ababa?

o

To what extent the school improvement program is carry out in secondary

schools?

oo

What are the major challenges encountered the implementation of School

Improvement Program?

4. What strategies can be used to improve the implementation of the program?

The study was carried out in Kirkos, Lideta and Addis Ketema sub-vities of some
selected secondary schools. The study employed descriptive survey. Both primary and
secondary sources of data were utilized. To answer the basic questions, data were

gathered through questionnaires, unstructured interview, and focus group discussions.

The interviews were conducted with three heads of sub-city education officers and five

, o5 . e s, o, SN : ' made with
supervisors of the respective sub-cities. Besides, focus group discussions Were

. - t
all members of SIP committee and student councils of sample population. The data

itative i equenc
obtained through the above instruments were analyzed quantitatively using frequency

et : ipti tements. Finally
count, percentage and mean scores; and qualitatively using descripive i

i i i btained.
based on the research results, the following major findings were 0
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1. Background Information of Sampe Popul
ulation

. 2) percent w
gender, only 2 (11.2) percent were female principals the rest we 1
I€ male. From total

pumbers teachers, 60 (70.6) percent of them wer
‘ere males whereas 25 (2
9.4) percent were

females.

As far as work experience of the teachers concerned 42 (49.4) percent of th

five or below five years and the number of teachers having work exp;etn em :e;ed for
and above is low. Concerning principals, 17 (94.4) percent of them havecf:vi or b):ars
five years of work experiences in their current position. This means that the numberor;
experienced principals in their current position were small thus, inexperienced principals

may encountered difficulties in the implementation of school improvement

2. Schools Preparation for SIP Implementation

With regard to preparation and planning for the implementation of school improvement
program, the result of the finding shows that 8 (44.4) percent of the principals responded
the involvement of stakeholders in the preparation process is high whereas 30 (35
percent) teachers replied low involvement of stakeholders in preparation and planning.
Large percent of teachers and significant numbers principals indicated that teachers’
involvement in planning is low. On the other hand, 28 (32.9 percent) of teachers agreed
that student participations were also low. However, §(44.4 percent) principals reflected

that the participation is high. Likewise, parental involvement is low in teachers answer

whereas it is high as principals’ response. According to the interview and focus group

discussion conducted in the sample population, the stakeholders’ participation in

preparation and planning is not satisfactory.

——
As the research result indicates, 30 (35.3 percent) teachers and 5 (277 pescctl RIS

n to schools is low. The int
n also reflected similar concepts that the

g erview and focus
shown that the supervisory support g1Ve

group discussions made with sample populatio
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the schools is high )
w 0 i and
The responses were ¢ ntradictory to each other, g very high.

As far as school evaluation is concerned 12 (66.6 percent) of the

principals reveals that
teachers involvement

in the evaluation process were high, wherea

_ : S 26 (30.6 percent) of
the teachers explained that their involvement in

school evaluation process is low.
Additionally the teachers replied that students’ participation in the ey

aluation process is
also low, in contrary to the principals’ Iesponse, which revealed students’ participation

were high.

3. Provision of Training

As far as training given for stakeholders at school levels concerned, it is not yet enough.
For example from the total sample population of teachers, 61.2 percent of them did not
get training concerning school improvement program. Other partners like; students,
parents and local communities were not provided adequate trainings. For instance as
teachers replied, 29 (34.1percent) and 33 (38.8 percent) students and parents provided
low access to trainings. In support to this concept, 7 (33.8 percent) and 9 (50 percent)
principals replied that students and parents respectively got low opportunity of attending

trainings.

4. Concerning the Implementation of School Domains

inci ent
The research findings reveal that 16 (88.8 percent) principals and 43 (50.6 percent)

that lay strong
teachers agreed high and very high development of common values that lay

i itionally from both
foundation for learning-teaching environment 1 the schools. Add y

indi chers become a role
group respondents significant numbers of them indicated that tea

i d as
: i development 1S €00
model for their students. Teachers involvement in PfOfeSS'O“al p

owever, 27 percent of teachers clarify that
1 552

replied by the two group respondents 1 < low. As the finding implies 9 (50

. : ment wa
teachers’ involvement in professmnal develop

. aa t conducting action
percent) principals and 2§ (32.9 percent) teachers indicated (2
cent) principals -

75



as a culture in the
rt,,g,earch school was gt low stage Additj
5 s : : i
qudents involvements in Co-curricular activiti 1onally the data reveals that
" the

: S were low
agreed that favorable and INSpiring classroom - Both group Tespondents alsq

x 5 mana
learning motivations. géments have enhanced students’
ction to access for toi
[n conne toilets and water seryices the teach
2 ers and student i
councils

lained that its’ accessibility
have comp S accessibility is pot sufficient for the wh |
Whole students and
the

hool community. - Y
ghole ¢ Y. Moreover, the f'ndmg shows in line with school lead
ol leadership that

s principals responses. For exam
of school participatory strategic plan, devel

variation is visible between teachers and
ple on the point

0
o » =t | pment based on the outcomes of self-
evaluation; the mean ot the principals is 4.43 whereas teachers mean is 3.6

- an is 3.63. Similarly

concerning school professional procedures for peaceful resolution of dj
| 1sputes and
disagreements that happens on the working environment, the mean of the teachers (3.23)

is less than the principals’ mean that is 4.5. Variations were clearly observed in both
' n 0

participatory strategic plan development and peaceful resolution of disputes and

disagreements among the two group respondents.

The two group respondents have also different views on the issue of decision making
processes, whether it is clearly elaborated and supported by evidences or not. Here
teachers mean is 3.1 whereas principals mean is 4.8, the variation between the two group
respondents was visible. Additionally concerning schools® effective & regular
communication with all stakeholders, the mean of principals is 4.17 but teaches mean is
2.69. The opportunity for students to participate in school leadership of the school clubs

was also low.

Concerning school commitment of encouraging parents’ participation in meetings called

by the school, the result of the finding obtained was promising. Also the finding result

shows that school records were documented and were readily accessible to parents.

ided comment upon reviewing their

However, concerning points whether parents prov
cause 7 (38.8 percent) principals and

children’s home works is not as such satisfactory. Be

is expected
35 (41 percent) teachers agreed that, it is low and very low. The support that 1s exp

i i aching process needs
from external organizations for schools support in the learning teaching p

more emphasis.
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8 Strategies used in SlP lmplementatio
n

e research finding revye :
P th als concermng str
prinCipalS and teachers agreed that school ey

nteeism in the schools, the findin
more than 94 percent of the princip

[n relation to rate of abse

absenteeism were developed. However.

in the schools, about 44 (51.6 percent) teachers replied that the s

ystem developed to
reduce rate of drop out was low and very Jow.

Whereas, more than 72 percent of the

principals replied that in the schools system was developed to reduce rate of dropout

In relation to the supervisory services provided for schools, the research result reveals

that both group respondents were not in a position of getting sufficient supports from the

sub-city supervisors. For instance 7 (38.8 percent) of the school directors and 45 (53
percent) of teachers pointed out that the supervisory services schools and teachers got
was low and even below. However, periodic classroom observation. monitoring and
evaluation systems were conducted by the school, i.e. more than 77 percent principals

and 49 percent teachers supported that classroom observations were regularly conducted.
6. Challenges Encountered SIP Implementations

Since teaching learning is a complex process, the implementation of school improvement
program encountered different challenges in the day-to-day teaching-learning activities.

As the research finding indicates in relation to principals’ knowledge and skill of leading

low.
the school, more than half of the principals answered that the problems were low

[ more.
Whereas, about 27.7 percent of them implies the problems were high and even

incipals’ lack of
Additionally, 42 percent of the teachers responded that the school principals

knowledge and skill were high and very high.
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Jeaders (0 organize the effort of Stakeholders jg high.

ea

MoreoVver. the finding of the research, indicates §
0 >

(44 .4 percent) Principals ang

35412
percent) teachers indicated that there 1S absence of collaboration among stakeholders.
A dditionally turnover of teachers and principals is high.

Training given for stakeholders has great contributions iy building ¢

heir Capacity and
. p|ementation qualities. As the finding implies large numbers of the respondents
m

of training is given for teachers, student

nnection to school improvement program,
co

ndicated that low opportunity s and parents in

5.2. Conclusions

Based on the major findings drawn from the study, the following conclusions were made.
ase

The preparation that schools made for the implementation process of SIP lacks the
€p

. . . 3
u

! y
1‘ . Y . ~ ll ] ] l . i l l

As a result
i rt for the schools.

Th i had not provided sound professmnal suppo fi

€ supervisors had n

| t
i l

inimi tudent
minimize S
0 stem that
teaching learning process, unorganized and poor Sy

. . d
tion quality an
ive impacts on educa
dsentee; d dropout which have negative 1mpa
nteeism an

efﬁciency_
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Mmanagement should hav

the problems encountered them_

In the schools, the number of teachers and principals turnover in different time was

not easy. To reduce the numbers of employee turnover; the Civil Service Mister,

Addis Ababa education bureay. and the sub-cities should have to work in

. : o . &
collaboration to support teachers and principals with the provision of adeq

1 i 1 Pr vision of
la Yy compared to other orgamzatlons, Increase hOUSE allowance. 0
salar

residential houses, and expanding educational opportunities.
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Appendix-l

ADDIS ABABA UNIVER
SCHOOL, oF G ol

RAGUATE
COLLEGE OF EDUCATIQN on ;

gather data op “The status of

Addis Ababa» particularly in

lue of SIp implementation in

improving quality of education and to facilitate learning, in fulf
l &

lling the need of learners.

The success of this study, thus, depends on YOUr appropriate responses and your response

and it is used only for academic purpose. Finally, I would like to
appreciate your genuine response for the questionn

is strictly confidential
aire in advance,
Part one: Personal Background
Direction I: A) Please don’t write your name
B) Where alternatives are given, please encircle the letter of your choice.
C) Please write your opinion on the spaces provided precisely.

D) SIP=School Improvement Program

tion!
; your coopera
advance for

Thank you in



FI- Sex: g B) Female

-2
D age A)20-25 B) 25-3

L e
F) Above 45 I D) 36-40 E) 4145

Area of Your specialization

e
—

Your current position A) Teacher

B) Principal
Total work experience

OUr experience in the current position

g. Have you attended any training on SIp implementation? a) Yes b) No

Part two: General Directions,

This part is concerned with the preparation schools made, school domains, strategies used

and challenges encountered in the implementation of school improvement program.

Under the following points where you are required to show your reactions (rating) please
put v below the number of your choice parallel to each statement in the space
provided. When alternative answers are given, please encircle the letter of your choice. In

answering the open ended questions please make it clear and precise.
2.1. Concerning the preparation for the implementation of school improvement

- ing “v"’mark.
A 1
this regard put your level of rating in the space provided using



yery high=5; High=4; Undecided=3; Lo%e

y 2; Vel'y l0W=1
-
\
’]/’“ The school principals discussed witp ?7-—8%?___‘__
stakeholders about the pre aration and plapn; M\___L__L
5~ | The teachers enw

T"’Tﬁe—smdents involved in Planning process of SIP ::%\H
’4'/ Parents participated in planning of SIp -l B
?/ﬂezsupex'visor's take part in the Planning process of SIp %::_-\
’6"— The SIP committee involved in the Planning of SIP __-__—5::

‘7’—’ Human resources were organized for planning of SIp S R
g | Financial resources were ready for planning of SIp ‘———ﬂ——.__Z
9 | Material resources were set in the school for planning of SIp T T
10 Teachers take part in the self evaluation of the SChooT L
71 | Students participate in the self evaluation of the school — 1
12 Parents were attended school self evaluation = o I

2.2. Concerning training given for the stakeholders

In the implementation process of school improvement program the provision of trainings

to develop awareness for stakeholders is important in the preceding process of planning,

monitoring and implementation. In this regard put your level of rating in the space

provided using “*v""mark

Very high=5; High=4; Undecided=3; Low=2; Very low=1

No Items Scale

Training on SIP implementation was given for principals &
v/principals

Basic training was given for SIP comlnittee ] -
Adequate training on SIP implementation was given for teachers
Training on SIP implementation was given for students&

Training on SIP implementation was given for parents

community T

6 The stakeholders have awareness about SIP

[ ¥ =Sy LS § &S ]

-



2.3. Concerning school domaing

helow using ' “mark.
A Leaming-teaching domain

ggrongly agree=35; Agree=4; Undecided
'—I;I_(‘)—_F'—* Items

f— x
L Scale
7 | The school has developed common valyes EHER R

_f_cl@dation for learning- teaching environment at lay strong B
2 | Teachers are role models to thejr students
3 | Students have improved learning abilj
support using suitable teaching methods
4 | Teachers have improved their teaching qualifications throy TR

the use of continues professional development programs :

5 | Students demonstrate active participation in school clubs to
improve their awareness.

6 | The school implemented supplementary
improve students’ academic achievement
7 | Conducting action research is developed as culture in the
school to improve student achievement

=33 Disagree_—.z;

Strongly disagree=1

[_.

ties due to teachers &

tutorial support to

b) School environment domain

Strongly agree=5; Agree=4:; Undecided=3: Disagree=2: strongly disagree=1

No Items Scale

I Inspiring class room managements have developed in the school to
enhance students’ learning motivation :
2 | School community benefited from adequate access to toilet services for
.| ladies and gents :
3 The school has provided all rounded support to students, which helped to
minimize wastage of educational resources e o
4 | The school has developed culture of student participation in
[5
6

making process
The school provided sufficient amount of water e
The school has attractive environment that enabled stude

regularly

for the school community
d class




E.

2.3. Concerning schoo) domaing

o the domains, detail informajoy, ;
given alternatives and put yoyr leve]
pelow using ¥ "mark.

A Learning-teaching domain

strongly agree=5; Agree=4; Undecided=

s 3; Disagree=2; strongly disagree=1
7 (f Items

\
e Scale____
| | The school has developed common values that lay ERCAESEN

foundation for learning- teaching environment strong
2 | Teachers are role models to their students T
3 | Students have improved learning abilities due to teac} B
support using suitable teaching methods e
4 | Teachers have improved their teaching qualifications throg h
the use of continues professional development programs g

Students demonstrate active participation in schog] clubsto | ||
improve their awareness.

i

6 | The school implemented supplementary

i i - tutorial support to
improve students” academic achievement

7 | Conducting action research is developed as culture in the
school to improve student achievement

b) School environment domain

Strongly agree=5; Agree=4: Undecided=3; Disagree=2; strongly disagree=1

No Items Scale

I Inspiring class room managements have developed in the school to
enhance students’ learning motivation

2 School community benefited from adequate access to toilet services for
ladies and gents

3 | The school has provided all rounded support to students, which helped to
minimize wastage of educational resources e

4 The school has developed culture of student participation in decision
making process :

5 | The school provided sufficient amount of water for the school citn:x;:ju:]l;)sfs
6 | The school has attractive environment that enabled students to a

regularly



" c)‘sch"o' leadership and administratigy, domaip,

strongly agree=5; Agree=4; Undecided=3. Disa

gree=2.

Stro :
'ﬁ; Items \ ngly disagree=|
,].-—moolihas developed strategic plan on th , %
| self evaluation the basis of the outcomes of FS“J-L_LT
5 | The school has developed participatory ap
| outcomes of self evaluation nual plan on the basis of the | [ T———
3| The school has clearly set objectives 10 im le i
3| The school has laid down teachers’ men?:)im Its strategic plan, ——f | |
e experienced teachers in support of junior teacherlsng eI engaging | [ T +T——
3 here is consistency in impl i
E T : enoy ‘ cmentation of schoo] activities — ]
6 There is Positive, constructive transparent ang .
been fostered in the school community el "elationship has | | T T—T—
—-—_—-_—_—— ~
7 The school has clear professional pro T
disputes Procedures for peaceful resolution of [ | [ T T—
L SES - =
8 School administration has discharged professiona = L0 )
of special needs education Stl'ategyc Sty 'mplementing
] . . -
9 Decision making processes are clearly ol I
evidences Y elaborated and supported by
10 ;:ie}?s:]doe?'ls has created effective &regular communication with all | | |
11 | The School has provided opportunity for students to participate in school
leadership of school clubs
d) Community participation domain
Strongly agree=5; Agree=4; Undecided=3; Disagree=2; strongly disagree=1
No Items Scale
51431211
I | Parents are encouraged to participate in meetings called by
the school :
2 | Parents have provided comments upon reviewing their
children’s home works
3 | The school has created effective partnership with parents and
community ' :
4 | Teachers records show high frequency of interaction with
|| parents , T
S | School records are documented and are readily accessibie
|| parents who provided support to the sch(?ol' o
6 | Community participation is integrated in internal ru
school
EB : ] have been
7 | Successful accomplishments of the schoo
acknowledged :
= the learning
8 | The external organizations have SUPP‘{QﬁgeS
: ; i erl
teaching process by sharing practical exp




level of rating in the space provided below ys;
using “v*’mark

Very high=5; High=4; Undecided=3; Low=2. Very low=1
; w=

’N’_QT Items
ERE e - Scale
1 elf evaluations were conducted in s : AR 2
: . . chools to identify
lementat atus dentify tt
_,__Jﬂu entation status of SIP Z s

2 The S°h_00| d‘epend on the school self evaluation result f
preparation of strategic and annual planning process i
3 The implementation committees at diff
A=t : erent level
responsibility for their duties PR e
4 | The school evaluation activities were harmonized to the national
curriculum evaluation systems 5
5 The school designed and implemented
reduce the rate of absenteeism
6 The school designed and implemented a
reduce the rate of students dropouts

7 The sub-city supervisors timely supervised the implementation of
SIP

8 | The school conducted regular classroom evaluation systems

a system that

system that

2.5.Concerning challenges in the implementation of SIP
The key importance of identifying those challenging factors in SIP implementation
enhances to indicate their sources & take proper measures in order to provide quality
education. Concerning this issue please put your level of response of ratings in the space

provided below using v’ “mark.



Very high=5; High=4; Undecigeg=

of stakeholders
8 There is absence of collaboration among stakeholders

9 There is high turnover of school rincipals.
10 Low concern is given to students in SIP process jrenp—
11 There is high turnover of school teachers 1

12 The school missed to conduct self oy
teaching process

13 There is low concern for the
and teachers

14 There is low concern for the provision of tr

NQ- Items
\\—
] The principWTl-Ts_ﬂﬂe "
improvement plan skills in Planning school _‘”‘“—LE_L
2 The stal.ceholders have‘lack of awareness about S[p
3 There s absence of guidelines for stakeholder :__T‘——_——_—
implementation S that support Spp | T————
. There i§ s.hortage of technical support from sub-city supervi Lot
5| There i inadequate Financial support or S5 o uRerVBons | ——1———
6 | Thereis mappromwﬁﬁ__ﬁ:
- |aW~ s

1
l

|

|

aluation that improves the learning-

provision of training for school principals

aining for school students

List if any additional factors that hinder the implementation of school improvement
program at the level of secondary & preparatory schools

Please provide appropriate responses for the following questions
2.6.What are the major strengths in the implementation of school improvement
Program?

2.7.What are the problems encountered the implementation of school improvement?

2.8.What solutions do you suggest for these problems?

| Improvement
Source: The questionnaires were developed from MoE, 2011, School tmp

Program frame work Thank you in advance for your cooperation!
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ADDIS ABABA UNIVERSITY
CHOOL o GRAGUATES

nte ie‘ lli i S 3

and heads of sub-city education office

The main purpose of this interview is to gather dat

improvement program (SIP) in Addis Baba City Ad

the value of School Improvement Progr

a on the implementation of school
ministration, [t extends to examine

am 1mplementation in improving quality of

education and to facilitate learning, in fulfilling the need of learners. In the process of

awareness creation; provision of training; planning, implementation, monitoring and

evaluation of school Improvement program; the contribution of sub-city education heads

and secondary school supervisor role is too much important. The success of this study,

thus, depends on the honesty and frankness of your responses and your response is

strictly confidential and it is used only for academic purpose. Finally T would like to

appreciate your genuine response to the interview in advance.

Background Information

I, “Sex: A) Male B) Female
2. Age: A) Below 20- 25 B) 25-30 C)31-35
D) 36-40 E)41-45 F) Above 45
3. Educational Qualification A) Diploma C) Degree D) Master E) any other.
4. Area of specialization
5. Name of sub-city
6. Your current position:  A) Head of sub-city education office B) Supervisor
7. Total work experience work experience in the current position



follow up school improvement programs?

Thank you in advance for your cooperation!
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