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Abstract

The main objective of this study is fo find out how students leam to read
English and teachers teach reading skill in govemment primary Sschools
especially in grade four. It is also to investigate students English reading
ability in the grade level mentioned.

To gather information on the above main objectives various instruments have
been used. These are: classroom observation, teachers’ questionnaire,
teachers’ and students’ focus group discussions, teachers’ and students’
interviews and a reading comprehension test.

The data were categorized and descriptively analyzed. As a resull, the
findings depicted that inappropriate reading techniques and procedures were
used in the mentioned grade level. Teachers were observed using the
traditional way of teaching reading which is dominated by reading aloud.
There has been little or no time given for silent reading. Techniques of
reading such as pre- and post- reading were not used at all.

The consequence of wrong reading practices used has resulted in the weak
performances of the students in their reading ability. To that end, this
research paper provides recommendation that could bring about a change in
the practice of teaching and leamning reading in the grade level studied so
that current techniques and procedures of teaching reading could be
employed.



CHAPTER ONE

1. INTRODUCTION

Ever since the teaching and learning of languages started, scholars in the field have
been striving to come up with appropriate and effective ways of teaching and learning
both first and second as well as foreign languages. English is one of these foreign
languages that are widely taught in schools around the world Brewster (1992).
According to this scholar, English has now an official status in sixty countries and has

paramount position in twenty more countries.

In Ethiopia also the beginning of teaching and learning English as a foreign language
dates back to the emergence of modern education in the country in 1941. In those days,
it was used as a medium of instruction starting from grade three and later on it has been
used at high school level and above. Since then, English has been taught as one of the
major subjects at primary, secondary and tertiary levels. It is also used as the medium of
instruction in the levels mentioned. The new education and training policy of 1994
states that English should be given as a subject starting from grade one onwards and the
policy has also given due emphasis to the use of English as a medium of instruction in
the secondary and tertiary levels. To this end, the practice of the English language skills

is indispensably much important in language education.

Given the fact that language learning is mainly mastery of the four language skills, it
calls for well designed teaching procedures and techniques to enable students at
different levels to make use of the target language appropriately. In other words,
reading provides effective and adequate ways of learning language. Therefore, teaching
reading, like other skills, needs carefully selected activities, methods and procedures at
both higher and lower grades. More importantly, the teaching of reading at the primary

level is where the base is laid and the foundation is established.



To that effect, this particular study focuses on investigating the practices and problem
of teaching reading at primary level with special focus on grade 4 students™ reading

ability in two selected primary schools in the city of Addis Ababa.
1.2 Statement of the problem

Reading is one of the most important skills to be practiced beginning from the
primary school level. Skills in reading help learners to benefit a great deal from
educational activities. Moreover, reading in general and reading English in particular
is a base to the successful achievement of all other subjects in the Ethiopian education
arena. In a second language situation, particularly in a foreign language situation
reading is the most useful and important skill. This being the fact, as studies indicate,
the reading ability of Ethiopian secondary and tertiary level students is deteriorating
over time. Among such studies, to mention a few of them are the PhD dissertations of
Gebremedhin (1993), Gessesse (1999) and Taye (1999). Similarly, there are a number
of MA theses on the reading ability of students at the secondary and the second cycle
primary students. However, all these local studies focused on the tertiary and
secondary level of English reading ability of students and their findings concluded
that the English language reading ability of Ethiopian secondary and tertiary students

has been declining.

With regard to research studies conducted on the English reading ability of the first
cycle primary students, despite my attempt to find one, I have not been able to find
studies conducted at both PhD and MA level. However, there are some other research
findings that depicted the low achievement of English of primary level students
particularly in grades 4 and 8.The case in point is the National Learning Assessment
(NLA) which is conducted every two years by the Ministry of Education (MOE)
under the technical and financial support of BESO/USAID-

ETHIOPIA with the help of the National Organization for Examinations (NOE).
Accordingly, in three of the NLAs conducted in the years, 2001, 2004, and recently in



2007, it has been found that the English language scores of students both at grade
eight and grade four have been below the standard set by the government. Thus, my
assumption is that, this study might give some sort of clue to the causes of the reading
problems not only at the primary level but also at the higher levels which could
presumably be the lack of well designed methods and techniques of reading practices
at the lower levels. On top of this, from classroom observations I carried out as part of
my professional activity, I have seen the problems children encounter to read English
at this particular level. Thus, I have been motivated to investigate the root cause of the

problem and recommend a solution.

1.3 Objectives of the Study

The purpose of this study is to investigate the practices, problems and challenges that
hinder children’s English reading ability at primary level and to seek solutions. This
being the general objective of this research, the following are research questions that

would be answered in the study.

e What techniques and procedures of teaching and learning reading in
English as a foreign language are used in the primary levels especially in

grade 47
e What is the English reading ability of grade four students like?
e [f they perform badly, what are the reasons for this?
1.4 Significance of the study

The study will be significant in clearly showing the practice of teaching and learning

reading in English at first cycle primary level. It also depicts the reading ability of the

students in grade four so that if they perform badly the reasons for their low performance

will be investigated and solutions could be sought. More importantly, the study can serve



as a stepping stone for future researchers interested in the study of teaching and learning

reading in English in primary levels.

1.5 The Scope of the Study

This study is limited to two first cycle primary schools in the Addis Ababa City
Administration. The target grade level will be grade 4 which is the terminal grade for first
cycle primary school. Because of time constraint, it has been difficult to use more sample
schools. The schools were selected on the basis of their better score in national
examination at grade eight level. Two sections were randomly selected from the two
schools and continuous observations were carried out during the teaching and learning
practice of the English reading lesson and a reading comprehension test for students was

also administered.



CHAPTER TWO

Review of Related Literature

2. Introduction

In this section, opinions of scholars regarding the teaching and learning of reading
foreign language in general and the teaching and learning of reading English at primary
level in particular will be discussed. The section is divided into different sub-topics.
Firstly, the meaning of reading is presented. Next the importance of reading especially in
primary schools is discussed. This is followed by the discussion of the stages of activities
in a classroom reading lesson. Then, comes the role of the teacher followed by principles

of teaching reading. .

2.1 Definition of reading

Scholars have defined reading in various ways and all the definitions seem to have
similar concepts. For instance, Grellet(1981) defines reading as a process of extracting
and understanding the required information from a text. He further notes that it is an
active skill where the guessing, predicting and checking as well as questioning oneself
are entailed. Pressley (2000) states reading as a hierarchy of skills, from processing of
individual letters and their associated sounds to word recognition to text processing
competencies. According to this definition reading begins as early as the first day of
identifying a single letter. Similarly, Williams (1984) states reading as a process of
decoding symbols: looking at words and understanding what has been written. Both the
definitions stated above indicate that reading begins at the primary level where children
are made to acquaint themselves with letters and combination of letters to form words.
Reading could also be seen beyond this level. With regard to this level of reading, Davis
(1955) states reading as a mental process in which a reader endeavors to interact with the
message in a text. Wallace (2003) explicitly deals with the definition of reading as

reacting to a written



text by which the reader communicates with understanding of the specific and general

messagces.

For Harmer (1983) reading involves both the eyes and the brain where the eyes receive

message and the brain performs the interpretation of messages received.

According to what have been discussed by all the scholars mentioned above, the practice
of reading is not a passive activity even at the primary level since the reader interprets
analyses and interacts with the message in the text even though the level of interpretation
varies from grade to grade level. Thus, a child is considered to be reading when she or he
looks at a written word sentence or phrase and knows what it means Afloyan et al.
(1986). These scholars further elaborate that if some one reads the written text aloud
without understanding what it means he or she is not reading. Widdowson (1979) in
Hedge (2000) explains reading as a dialogue going on between the reader and the text or

between the reader and the author.

According to all the definitions stated above reading is an active process where the child
deals with the written material in guessing and predicting in relation to his/her prior
knowledge. Reading calls for analyzing and interpreting the message which is beyond

mere deciphering.

2.2 The importance of reading

The ability to read in English has paramount importance for children’s in such a way that
it meets the every day reading needs later in life Thompson (2001). Reading is needed in
both class room and real life situation. According to Bright and McGregor (1972) the
major language skill that enables learners to grasp ideas, facts, concepts and thoughts is
reading. This is to mean that reading enables people to access information from
technologies and books. It is also a skill that learners make use of in the environment out

of school in their daily routine McDonough and Shaw (1993).



also maintain emphatically that reading is one of the most important foreign language
skills. According to Brewster and Gail (1992) the reason for the decision of government
in many countries and private schools all over the world to introduce English at primary
level is the pedagogical belief that young children learn languages better at an early age.
In other words, the early years are the best years for language acquisition and learning.
Many research findings suggest that one of the best ways to help students increase their
ability in other language skills is through giving them appropriate practice in reading.
Reading enhances language proficiency of students at all levels. On this point
McDonough and Shaw, (1993: 89) note the following “As a skill reading is clearly one of
the most important; in fact in many instances around the world we may argue that reading
i1s the most important foreign language”. Another scholar Sesnan (2003) refers to the
importance of reading by saying “Reading is one of the basic skills which every one
accepts is essential for survival in the modern world.” In strengthening this idea Irwin
(1967) in N’Namid (2005) says skills in reading are most important so as to enable
students to understand the social and economic situation of the world and their

environment.

In general scholars agree that reading is not only the most important language skill that
enables learners to grasp ideas, facts concepts and thoughts but also it is a skill that plays

a role in developing other language skills.

The fact that education cannot be offered without developing the reading ability of
children makes this skill the most crucial one. According to Nuttall (1996) the very
reason to learn foreign language is to get better jobs, access to literature etc. and reading
ability is necessary for these activities. Highlighting the significance of reading at the
primary level N’ Namid (2005: 7) says, “At primary level all teachers must be teachers of

reading.”



Thus, if reading is as important as this, it needs to be practiced as early as possible in the
primary level in order to develop successful reading ability gradually at the higher levels.
However, as has been explained in the statement of the problem above, many research
works have concluded that the reading ability of both secondary and tertiary level of
students to has been below what is expected of them. To this end, I believe that if the
reading practice of children at primary level could be handled appropriately according to
the best current practices and language teaching and learning methods and approaches,

the problem of the higher level students’ reading ability might be alleviated.

2.3. Types of reading

In dealing with the types of reading scholars divide reading in to two kinds, depending
upon the purpose of the text for reading, the length of the text and the classroom
procedure as well as the very objective the text is prepared for. Accordingly, the two
types of reading are called intensive and extensive reading. These two types of reading

however are complementary and children should be exposed to both types Nuttall (1996).

2. 3. 1. Intensive reading

As it has already been mentioned the classification of the two types depends on the
purpose of the text for reading, the length of the text and the classroom procedure. Based
on this, intensive reading refers to the reading of short text. It entails the reading made at
class room level under the guidance of the teacher (Ibid). This is a type of reading we
usually see in language class rooms both at primary level and secondary or tertiary levels.
The main purpose of this type of reading is understanding the meaning of the text in
general or the specific information. Hedge (2000) explains intensive reading as a type of
reading that is concerned with looking at a text carefully for the purpose of choosing
precise words or phrases. Thompson (2001) also in dealing with this specific type of

reading says that intensive reading is a kind of

reading of short texts for comprehension. According to these definitions the reading type

at primary level should be more of the intensive one as it refers to shorter texts and is



meant for comprehension. The fact that lower primary (1Ist cycle) is a level where
students have only begun to recognize individual words and make interpretation of short
sentences the emphasis should be on the intensive type of reading. However, this does not

mean that the other type of reading should never be carried out at this level.

To that effect, in introducing short texts to children in the early stage, four different ways

can be used as follows:

e Read each phrase yourself, and point to the pictures and words.
e Read each phrase separately, and ask pupils to say it after the teacher.
¢ Ask individuals to read each phrase.

e Ask individuals to read sentences from the text.

(Thompson 2001: 82)

In this manner, students learn by integrating skills in such a way that they will have the
opportunity to associate written words with speech since they also learn to pronounce the
words correctly. In line with this, according to Thompson (2001) and Wilgam (1981), in
early stage of reading for comprehension, reading aloud is recommended. On the other
hand, in the upper primary class where children read relatively longer passages in their
text the reading practice activities should aim at developing children ability for
understanding and identifying meanings. It should as well focus on developing reading
skills and strategies. At this level, however, reading aloud may not help since in the real
situation of reading people tend to read silently. Thus, children should be instructed not

only to avoid reading aloud but also get rid of the following habits (Ibid):

e Mouthing the words while reading;
¢ Pointing to the words being read;

e Moving the head every time they read a word.



These are things students need to be instructed to avoid at lower levels so that they could

maintain silent reading at this level and in future.
As for the importance of intensive reading Wilgam (981:278) notes the following:

Intensive reading will provide a basis for explaining difficulties of
structure and for extending knowledge of vocabulary and idioms.
It will also provide material for developing greater control of the
language in speech and writing.

From what is stated above it is possible to understand the crucial role of intensive reading
in enhancing not only the reading ability of students but also students’ language skills in

general.

To sum up, the practice of intensive reading at primary level is vital. It is the base for
other reading strategies and plays a role in helping students to develop other language

skills.

2.3.2. Extensive reading

Extensive reading has been explained by different writers. For instance, Sesnan (2003)
explains it as a type of reading a text in a widely manner but not deeply where the aim is
for pleasure and entertainment in which the written texts are not studied in detail.
Thompson (2001) also explains it in a similar way by saying that it is a reading of books
and magazines etc., meant for pleasure, to obtain information or to satisfy interest.
According to these scholars it seems that extensive reading is a usual kind of reading that
takes place out of class room in most instances. Nutttall (1996) explains that extensive
reading and intensive reading are not contrasting types of reading rather they are

complementary and both are important and necessary in the

practice of teaching and learning reading. Extensive reading texts should be selected in
accordance with the reading pace and ability of the student so that extensive reading
could be practiced in the primary level itself. The purpose of extensive reading is to let

children practice reading with out the help of the teacher at home or else where. So, it is



equally important to the primary level students who have already had some sort of

reading skill.

At this level, the parents and the environment play a significant role in helping children to
read. According to Morrow (1995) in N’Namdi (2005) parents are the first and major
teachers who should spend the longest time with them in providing and creating a

conducive environment for their children’s reading habit.

Obviously, the most decisive and significant factor for the preparation of children to read
by themselves is the attitude they have towards reading. This is something that children
develop at an early age. To let students develop this useful habit of reading, schools and
the parents’ contribution towards it is paramount. Krashen (1993) in expressing the
importance of extensive reading for children says that extensive reading helps to improve
second language without the support of teachers and other people. An ELT journal article
(volume 45/2 April 1991) by Wilfred Brusch notes the importance of reading privately

and extensively stating the following advantages;

e Pupils can directly apply their newly gained knowledge of English for their

own interest and enjoyment

e Reading privately at home is one way of increasing the time of contact with

the foreign language.

e Reading privately in the foreign language for one’s own enjoyment may even
give the learner new motivation for the foreign language grammar lessons in

school.

e Reading privately and extensively is particularly important where intensive
and close - reading techniques dominate classroom procedures as it may keep

a reading interest alive.

Similarly, Bradfield deals with the objectives of extensive reading as follows:



e To increase students’ confidence in their reading ability

e To increase students’ reading fluency specifically;

e To decrease dependence on word by word comprehension, and
e To increase reading speed.

With regard to what kind of materials could be used for extensive reading in primary
level, different scholars recommend various kinds of materials that could serve the

purpose. Accordingly the following are worth mentioning:

e (lass readers - These are short story books. They are used as a class set which
means many copies of the same book are available so that pupils read together

under the guidance of the teacher.

¢ Reading cards - A collection of cards on different subjects which pupils
choose and read individually. Afterwards they answer questions, then return

one card and choose another.

e (lass library / reading corner. A collection of different short reading books.
Children read and enjoy individually and silently. Afterwards, they return the
book and choose another, Thompson (2001: 88).

Obviously, all the reading materials should be able to interest the students. They

should also be relevant to their prior knowledge.

24 Phases in Teaching and Learning Reading

There are three main stages in teaching reading: pre-reading, while reading and post

reading (Abot and Wingrade, 1981; Thompson, 2001; Williams, 1984; Nuttall, 1986).

2.4.1 The Pre-reading phase



The objective of this stage is to arouse the interest of the readers and to activate their
prior knowledge on the topic. In this stage students will be made to think and discuss the
topic to be read so that their background knowledge of the message in the text can be
recalled. According to Thompson ( 2001), the possible activities of this stage could be
predicting the of the story by simply looking at the title or the pictures if a picture is

offered with in the text.
The major objectives of this phase according to Williams (1984) are the following:

e To introduce and arouse interest in the topic
e To motivate learners by giving a reason for reading
e To provide some language preparation for the text

This stage as discussed above is a stage where prior knowledge of the students visa-vis
the text they are reading is made to be activated. It is a stage where what is called

schemata knowledge could be made use of.

One of the major responses to increasing insights about the
role of schematic knowledge in reading has been the focus in
current reading methodology on a pre-reading stage ...
(Hedge

2000:192)

Therefore, pre-reading is very important to carry out in every reading lesson.

2.4.2. The While-Reading phase

The while- reading stage is a stage in which students are made to read silently in order to
answer questions already set. It is an intensive reading practice where they try to grasp
main points and answer questions. During this stage activities that could be carried out

for the primary level children as mentioned by in Hedge (2000) can be the following:



Read and match: This is an activity in which information given in a written language is
matched with pictorial representations. These kinds of activities can be done at all grade

levels with reasonable complexity.

Read and label: In this activity children first read the text and then label a diagram or a
chart accordingly. The reading text should contain detailed information so that children

will be clear in the labeling procedure.

Read and complete: in this type of activity a part of a diagram or map is provided so that

children would complete the other part based on the information given in the reading text.

Read and draw: As it can be guessed from the name of the activity, this is an activity in

which information in a reading text can be transferred into pictorial form.

These are what are called information transfer activities in reading lesson .I feel and
believe that these activities are very important and appropriate in the teaching and
learning of reading in primary grade levels.

24.3. The Post - reading Phase

In the post reading stage students will be asked whether they have understood the
general information of the text in relation to their prior knowledge. In the post reading

stage there are three levels of comprehension questions. These are:

® Questions for exact meaning
¢ Questions for inferred meanings
¢ Questions related to the students’ own experience

This stage can be carried out by arranging small group discussion that could be
followed by whole class discussion (Williams 1984). It can also serve as a stage in

which the teacher checks whether children have understood the text or not Thompson



(2001). There are levels of questions for this stage of reading for comprehension

activities according to the above writer:

¢ (Questions for exact meanings: These are the easiest, since answers could be

guessed from the passage.

¢ Questions for inferred meaning: This is an activity that entails thinking about

the text and understanding the relations between ideas.

¢ Questions related to the students’ own experience: Post reading activities
should always involve this kind of questions where children relate what they read

with their own experience or environment.
More importantly in primary grades the following activities are worth carrying out:

e A word puzzle based on the passage;
® A writing assignment based on the passage

e A discussion about the main topic of the passage; and

® A dramatization of the story.

Thompson (2001)

In general, throughout the three phases during reading practices two major areas of
knowledge play a decisive role. These are what are called schematic knowledge and
language knowledge. Schematic knowledge refers to the prior knowledge the
children. It could be what they have already known about their environment locally or
the knowledge they have about the world as a whole. Prior knowledge can be gained
from both informal sources such as family and the environment as well as from
previous reading and education. “Comprehension is the use of prior knowledge to

create new knowledge” Adams and Bruce (1982:25).



Thus, readers should bring their prior knowledge to the text they read and writers of texts

should consider students’ prior knowledge in preparing reading texts.
2.5 Reading Strategy

In dealing with reading strategy, Krashen gives two basic points that teachers and

students should follow during reading. These are illustrated in the following diagram.
Diagram 1

Reading Strategies

Read for Meaning
Don’t look up every word

Predict Meaning

Use Context

> | Outside the text
Text Headings \

Look ahead / \ ’
Look back Real world Knowledge of

Ilustrations Information The language

Krashen (2000:139)

The above diagram portrays that there are important strategies in practicing reading.

According to the strategy the following should be noticed during reading practice.

e Students should read for meaning instead of looking up each word

e Students should be trained for predicting meaning as they are practicing

reading



® Students should be trained not only to look up texts but also outside texts
so that the integrated practice could help them look into both real world

information and knowledge of the language.

2.6. The role of the teacher

The teacher’s ability to teach reading plays a decisive role in students acquisition of
language skills and ultimately for the successes of the learners. The role of the teacher is
to be responsive to the varied needs of each child (N’Namida, 2005). To this effect, the
teacher has to present appropriate topics and activities according to the level of the

students involved. On this point scholars say the following:

When developing activities for a reading programme, the teachers tasks
should activate and extend the pupils’ background knowledge should
involve real-life issue and interests directly related to the child and to what
that child believes to be important. Ruddel and Unrau: (1997) cited in
N’Namida (2005:)

According to the above scholars, children are more interested to read about what they
know instead of unknown events. McDonough and Shaw (1993) also insist on the use of
authentic materials as opposed to traditional types of text used in most cases. Thus, the
teacher should bear in mind whether or not the reading text interests the children they

teach.

Similarly in Nuttall ( 1996) the following roles and responsibilities of the teacher in

teaching a reading lesson are stated:

e Language teachers have to enjoy and value reading themselves by
showing that they read a lot.

e They need to help students enjoy and value reading by offering them
attractive texts.

e Teachers should let students understand what reading involves and how
language conveys meaning and how texts are put together.



They should identify what skills students lack and work out ways to
develop these skills.

e They should choose suitable texts on the basis of students’ educational

level and age.

e They should choose and devise effective tasks and practices.

e They should make sure that every student work productively by
encouraging students promotes text focused discussion and enable them

interpreted the text themselves.

The scholar mentioned above deals with the role and responsibility of the teacher during
both intensive and extensive reading. In looking particularly and separately the two types

of reading below are what different writers suggest.

2.6.1. The role of the teacher in intensive reading

The major activity of the teacher in a reading session should be creating enthusiasm and
interest of reading in the students’ .This can be done by using topics that arouse interest
in children according to their level Harmer (2000).However there are also technical roles

the teacher should play as the reading lesson is in progress. The

following are the roles the teacher has to assume during a reading practice session in the

language classroom:

¢ Organizer: As an organizer of the activities he/she needs to tell students
exactly what their reading purpose is. It is also necessary to notify the
time given for that particular reading activity and stick to the announced
time. Changing the fixed time may be destructive. Once for example if
we have said “You have four minutes for this’ we should not change that

time unless observation suggests that it is necessary.

e Observer: When students are made to read by themselves silently they

should not be interrupted even though the teacher has some information



to deliver. Teachers rather should observe the progress of the students
reading individually or in group. This follow up may give us whether or
not we should give some more time or not. It will uncover the problems

students are facing during the reading so that we can look for solutions.

¢ Feedback organizer: The teacher has the responsibility of being feed
back organizer in such away that once the reading session is well
organized and appropriately followed he/she can give feed back and
organize the next activity. The activity could be some thing like
comparing answers with each other or ask answers from the class in
general or from groups and individuals in particular. In asking, however,
students to give answers, it will be important to ask them where in the
text they found the information for their answers Harmer (2000). This
initiates students to practice a detailed study of the text which will help

them the next time they come to a similar reading passage.

e Prompter: This means that teachers should be responsible to quickly let

students notice language features that they have not been familiar

with or direct them to some other features of the language by clarifying

ambiguities and confusion .New language items should be clarified as well.

2.6.2. The role of the teacher in extensive reading

Most students will not do extensive reading by themselves unless they are encouraged to
do so by their teachers (Ibid). Therefore the teachers’ role in encouraging students to
read extensively is crucial. Teachers are expected to arouse interest in the students so that
they will make extensive reading part of their language learning ability in general. It will
be advisable to supply students with authentic reading materials if possible. The other

means can be giving assignments so that they could read authentic materials and report to



class. According to Susenan ( 2003) the other means of initiating them towards extensive
reading is by letting them listen to an interesting story read aloud in classroom and show

them how exciting books are.

Having persuaded our students about the benefits of extensive reading, we can organize
reading programmes where we indicate to students how many books or short stories we
expect them to read over a given period. We can explain how they can make their choice
of what to read, making it clear that the choice is theirs, but that they can consult other

students’ reviews and comments to help them make that choice Harmer (2003).

To sum up, the role of teachers in reading lesson is decisive in both the development of
students’ reading skills and in creating interest of reading in the students’ day to day life.
To do this the teacher himself/herself should be an example by showing his/her interest in

reading. As Nattall observes:

The best teachers of reading are also reading teachers, in the
sense that they are teachers who read. One of the easiest
ways to improve your teaching is to read a lot yourself; with
any luck, you will also enjoy the experience, painlessly
improve your command of the target language and perhaps
enhance your job prospects. Nuttall (1996:229).

This scholar explains more about the exemplariness of the teacher as

follows:

e Students follow the example of people they respect, and above all
that of their teacher. If the teacher is seen to read with
concentration to enjoy reading and to make use of book,
newspapers and so on, the students are more likely to take notice

of him or her when she urges them to do the same.

e [t is important for teachers to demonstrate that they value reading, since
it is believed that reading 1s caught, not taught.(ibid):



2.7. Principles of Teaching Reading

Among writers on reading lesson Harmer (2003) provides six short and precise principles
for the teaching of reading. The principles of reading according to this writer are as

follows:

Principle 1: Reading is not a passive skill

Regarding this principle the writer tells us that reading is an active occupation. Therefore
readers should understand the meanings of words, see pictures understand the arguments
and take a position to agree or not.If students do not do these things while readings then
they are only scratching the surface of the text and there will a tendency of forgetting it

quickly.

Principle 2: Students need to be engaged with what they are doing

According to this principle students should be engaged with the reading text. This helps

them to be actively interested in what they are doing and benefit much from it.

Principle 3: Students should be encouraged to respond to the content of
a reading text, not just to the language.

Even though the importance of the study of reading texts in relation to their use of
language is undeniable, the main purpose of practicing reading is to let students get the
meaning and the message of the text. Thus, we must give students a chance to respond to

the meaning and message of texts.
Principle 4: Prediction is a major factor in reading.

Book covers, photographs, head lines, contents and titles give us hint of what is in the
book before we read a single word. Our brain begins predicting what we are going to

read. We build expectations and the active process of reading takes place. Therefore,



teachers should give hints to their students so that they can predict what is going to be

read.

Principle 5: Match the task to the topic.

Once students are given a reading text to read an appropriate task should be designed.
The right kind of questions and useful other activities that engage students must be ready.
Unnecessary and inappropriate questions could make an interesting text boring and

unattractive.

Principle 6: Good teacher exploits reading text to the full

Any reading text is full of sentences, words, ideas, descriptions etc. It does not make
sense to get students to read it and then drop it to move on to something else. Good
teachers integrate the reading text into interesting class sequences using topic for

discussion and further tasks, using the language for study and later activation.

In general, the literature review presented in this paper began by defining reading which
1s followed by the importance of reading. Then types of reading were discussed
thoroughly. Next, the phases in teaching and learning reading were explained. The roles
of teachers in the teaching of reading have also been presented in detail. The last part of

this chapter has dealt with principles of teaching reading. In all the discussions an attempt

has been made to relate it with reading practice at primary level.



CHAPTER THREE

3.1 Methods of the study

The aim of this study is to find out whether grade 4 students are being taught English
reading appropriately or not in government schools. It also tries to see if the teachers are
well organized to carry out the teaching of reading. Moreover, the study has looked into
the reading ability of students in reading comprehension and if they perform badly what
the reasons are. The following are descriptions of the method of the study and the

samples.

3.2 Schools for the study

The main study has been conducted in two primary schools in Addis Ababa city. They
are Medhainalem Primary School which is located to the west part of the city and
Menelik Primary School which is in the centre of the city. These schools were selected
because there are teachers with long years of experience in these schools and material
provision and physical set up of the schools have been conducive to the teaching and
learning process. Moreover, I have been informed that the schools are better achievers in
grade eight primary school national examination. The other school included is Aste Naod

Primary school which I used to pilot questionnaires and the reading comprehension test.

3. 3. Subjects of the study

The subjects of the study were both students and teachers of grade 4. Accordingly, one
section in each school was selected randomly and was observed for three days. Teachers
of English in grade four were made not only to fill questionnaires but also to attend focus
group discussion. Individual interviews were carried out for both teachers and students. A

total of 80 students were asked to take a reading comprehension test.



In fact, the number of subjects was different according to different instruments and it

ranged from using single whole class in each school to interviewing individual students.

3.4 Instruments of the study

In the study, various instruments were used. Firstly, classroom observation supported by
video recording was used. A Questionnaire for the teachers was distributed. A
questionnaire for students was developed but it was not used since the responses of the
students during piloting the instrument turned out to be less reliable. Focus group
discussions and individual interview for both teachers and students were carried out
separately. In addition, a reading comprehension test which had been piloted and slightly

improved was administered to a total of 80 randomly selected students.

3.4.1. Classroom Observation

According to scholars such as (Harmer, 2003; Nuttall, 1996; Thompson, 2001; Williams,
1984) the practice of teaching and learning reading in classroom includes three phases of
activities. These are pre reading phase, the while reading phase and the post reading
phase. Thus, continuous observations were conducted mainly to check whether or not

these phases were carried out and appropriately managed.

In line with this the class room observation was meant to find out whether the student
centered teaching and learning method was being carried out. Most importantly, it was
to see the students’ reading comprehension ability in terms of their decoding skills where
predictive questions, interpretation and other strategies are employed. The observation
was a structured one in which a checklist was developed with 14 points to be observed
and rated as the teacher performs. The checklist rating scale has been estimated with a
rating range from O to 3 where 3 stands for ‘always’ 2 for ‘usually’ 1 for ‘sometimes’
and O for ‘never’. However, this rating scale has not been used since both the observed

teachers hardly used any of the procedures at all. This will be discussed in chapter four.

3.4.2 Questionnaires



Questionnaires for both teachers and students were developed in Amharic. Both
questionnaires were piloted before their use in the main study. Below are the results of

the pilot study.

3.4.2.1. Students questionnaires

The students’ questionnaire which was distributed and filled in by randomly selected
students was cancelled because of the result obtained from the pilot study. In other words,
the students’ response to all the items turned out to be unreliable in which they tended to

give higher rating for almost all items.

All but three of the respondents gave positive responses to all items on their reading
practices. However what was seen in classroom observation before and after the main

study was conducted turned out to be entirely different.

The lack of reliability of the responses can be attributed to children’s mis- understanding
of the study. They thought that the researcher was evaluating their teacher whom they
liked most. Thus, they seemed to be protecting their teacher by providing positive
feedback. To this end, this instrument was discarded and some of the questions were

reformulated and used in individual interview.

3.4.2.2. Teachers’ questionnaire

The teachers’ questionnaire was prepared in Amharic and was piloted in Aste Naod
primary school to check its’ effectiveness. As a result, it was found to be effective. The
two teachers who filled in the questionnaire were keen and their responses seemed to be
genuine and reliable. So, the questionnaire was used in the main study. There were eight
teachers in the two schools who currently teach grade 4. All of them filled in the

questionnaire and their responses are discussed in chapter four.

3.4.3. Observation



Continuous classroom observation was conducted in the English periods particularly in
the periods when reading lessons were carried out. Since the teaching and learning of
reading involves different methods and techniques such as pre-reading, while- reading
and post -reading procedures, the observed teachers were checked whether they used
these reading activities or not. The students were also observed how far they showed

interest in the reading lesson.

In one way or another almost all the teachers have been told, trained or learned to use
student centered or active learning approach. The observation conducted was also meant

to check if this approach was being implemented.
3.4.4. Focus group discussion

In each of the schools the English teachers were asked to attend a semi-structured focus
group meeting. The teachers were co-operative enough to spend their time with me as a
result of which considerably important information was gathered. The results of the

discussion are significant to maintain the reliability of the findings.

3.4.5. Interview

Structured interviews were conducted with both students and teachers. A total of six
students and eight teachers from both schools were interviewed. The interviews were

recorded.
3.4.6 Reading comprehension test

A reading comprehension test was developed and administered to a total of eighty
randomly selected students from the two schools. The test was administered in the

respective schools on different days. Before the main test was conducted it had been

piloted in another school called Atse Naod School. The items were piloted on 20 students

and as a result, a few of the questions were improved. The case in point is



Item no. 4 and Item No. 9. In item number 4- choice-“C” reads as ‘a cook in the pilot
study and has been changed to ‘a director’ after piloting. This is because a ‘cook’ could
be a difficult word at this level to be understood as a noun. Similarly the distracter “C” in
Item No. 9- was ‘battery’ which has been changed to ‘wash dishes’ to maintain similarity

of alternatives in multiple choice questions.

In general, various instruments were employed to ensure reliability of the research

findings.

CHAPTER FOUR

4. Data Analysis and Discussion



This chapter deals with the presentation and analysis as well as interpretation of the data
gathered from the sample schools through various instruments. As mentioned at the
beginning of this paper, the objectives of this study are: To look into the techniques and
procedures of teaching and learning English as a foreign language in 1* cycle primary
school; to see what the reading ability of grade four students is like and if they perform
badly, to identify the reasons for grade four students poor achievement in reading. To this
end, a descriptive study was employed where much of the study is qualitative and some

parts are quantitative.

The data collected through the above indicated instruments are presented below, some with

tables and others in a narrative form.

4.1. Techniques and procedures of teaching and learning English
reading in grade four

To investigate the techniques and procedures of teaching and learning reading, the best
instrument is classroom observation. Thus, continuous observations were made in the two
selected schools where the ideal point of the observation started from whether the
teachers started their reading lesson by providing pre-reading activities and then

proceeded to the subsequent activities.
4.1.1 Classroom observation

Classroom observation is the main tool for this study. Thus, a carefully designed
check list was used to observe the teaching and learning practices in the English
language reading lessons. Accordingly, in each school, one grade 4 class had been

selected and two teachers were observed three times as they taught reading. The

performances of each teacher was checked against the items in the check list prepared

based on the literature review. The observations were video recorded.

Except for the last three statements, the practices of teaching reading stated in the checklist

and checked against the teachers’ performance could be classified into the three phases of



teaching and learning reading .To that end, items 1-6 refer to the pre-reading phase in the
reading practice. Likewise items 7-15 were on while reading and post reading phases. The

last two statements of performance i.e. 16-17 deal with extensive readings.

Below are statements of reading lesson practices that refer to the pre-reading activities
with “Yes”, and “No” columns indicating data relating to the three observation days in

both schools.



Table 1. Teachers’ performance in the pre -reading phase

The teacher in Minilik School

The teacher in Medhanialem School

NO.

Items on Pre-reading
practices

Day one

Day two

Day three

Day one

Day two

Day
Three

Yes

No

Yes | No

Yes

No

Ye

No

Yes

No

Ye | No

The teacher gave
brief introduction
about the reading text

Students were made
to discuss topic
before they read text

The teacher
encouraged the
students to relate the
topic with their
experience

The teacher gave
clear instruction to
the students

Difficult words in the
text were sorted out
and explained

Students were asked
to predict what the
reading passage was
about




What is obviously seen in the check list above is that both teachers do not use pre-reading
phase activities at all to draw the attention of students towards the text they were going to
read. In other words students were not made to activate their prior knowledge so as to
gain new information. Many writers tell us that the pre-reading activities are significant
for the actual reading practices. Harmer (2003:70) says “Teachers should give students
hints so that they can predict what is coming too” However, both teachers failed to do so
in almost all the pre reading items except the item stated on number five about
introduction of new vocabulary which was performed by the teacher in Medhanialem
school on the first observation day. Because of this, it turned out to be impossible to
change the “yes” “No” observations into likert scale that ranges from “always” to

“never” since the practices were not totally taking place.

Unlike the pre-reading phase in which both teachers failed to perform any of the
practices, the two teachers in the two schools performed differently in the while- reading
phase. Accordingly, the performances and procedures of the two teachers are discussed

below.
First observation day- the teacher in Menilik School

The teacher started her class by greeting the students and asking the date. She then wrote
the page number of the text and the topic instruction that says “Read and Do” and ordered
a student to read aloud. This is actually a while reading activity. The pre reading phase
was skipped all together. She then let many students read aloud turn by turn. In this case,
the seventh item in the check list that reads as: I read the passage my self to the
students before they read, has not been accomplished. According to Williams (1984) a
teacher that starts a lesson by simply telling students to open their books on a certain page
and let them start reading, is unlikely to motivate his/her students. As they read students

were corrected on the spot for wrong pronunciation



and other mistakes they made. More than half of the students read the same text turn by
turn. They were then made to read the questions aloud and answer them in the same
manner. She frequently used to give corrections and asked questions while the students
were reading aloud. She also praised students on all occasions even when they did not

read appropriately.

As many as more than half of the class was asked to read one by one the same paragraph.
After half of the period had gone, they were made to answer questions by reading. A
student was allowed to read the question and another was made to answer the same
question. If the student made an error, the whole class was asked the question “Is he/she
right?” at which students said “No” in chorus. Here also item number eight that reads as: I
let them answer questions as they read the text, has not been observed since they were
made to answer questions after they had completed reading aloud. According to Thompson
(2001) while reading is done silently and answers for questions are done at the time of

reading.

This was what the Menelik School teacher was practicing to teach reading throughout
the three days when she was observed. However the teachers in Medhanialm used

different methods in the three different period some how.

First observation day- The teacher in Medhanialem School

The teacher in Medhanialem School as observed on the first day started by writing the
topic on the black board in the same way like the Minilik school teacher. However, she
behaved differently from the Minilik teacher in such a way that she read the passage
herself before she let students to do so. After she had finished reading she gave the
students the chance of reading aloud one by one. After many of them got the turn, the
teacher wrote some of the vocabulary on the black board and explained the meaning with
the aid of a picture. The picture was shown to help them give the meaning of the
vocabulary item in Ambharic. The exercises were discussed orally and the class was over

after a while. No written exercise was carried out.



As could be observed from what the teachers in both schools performed, it seems that the
practice adopted by the second teacher is far better than the first one regarding the while-
reading stage despite its drawbacks. In fact the appropriateness of the while reading

activities is also questionable.
Second and Third observation day —The teacher in Minilik School

The teacher in Minilik School used the same procedure in all the three days. She started
her class by greeting students and asking the date. She then wrote the topic of the skill to
be practiced on the black board i.e. ‘Read and Do’. Then she let individual students read
the passage one by one. Many of the students read aloud. The students were very careful
to correctly pronounce each word in the passage and the teacher gave more significance
to the appropriate way of the students pronouncing words. Asking students to read aloud
specially unseen texts means is equal to letting them concentrate on pronouncing the
words that make them unable to concentrate adequately on the meaning of the message
Venkateswaran (1995). The teacher gave correction on the spot for every error students
committed. However, according to Ur: (2002) errors that do not create comprehension
problem should not be corrected. Regarding speech practice, she explains explicitly that
the errors that should be corrected are those which create uncomfortable situation for the

hearer.

From the practices observed in all the three days, reading for this teacher was mainly
pronouncing words correctly and was to be done aloud at a reasonable speed and
appropriate tone. This is what has been confirmed by the teachers involved in the focus
group discussions and individual interviews which will be discussed under focus group

and individual interview part of the discussion.



Second observation Day- the teacher in Medhanialem School

The teacher in Medhanialem School as observed on the second day started by writing the
topic on the black board as usual. However, she did differently from the first day in such
a way that students were not made to read aloud. Despite not being briefed about the
topic, they were made to read silently. The silent reading however, neither lasted long nor
was followed by while reading exercise. It was soon followed by the usual reading aloud
where many students took turns to read. However, according to the responses of teachers
and students during individual interview, silent reading, though not usually done in a
reading period is practiced some times. On the other hand, they said that the use of
pictures for guessing meaning of vocabulary has been unusual. Thus, it seems that the
teacher knows the appropriateness of silent reading and the importance of teaching aids,

but she is not using these methods usually for some unknown reason.

The questions found after each of the reading paragraphs are also treated orally even
when there appears writing instruction. The pictures in the text book at the side, below or
above the passage were not used during the reading practice. William (1984) states that
information given in written language can be matched with pictorial information and

these activities can be carried out at all grade levels.
Third observation day- The teacher in Medhanialem School

On the third day the teacher started the lesson as usual. She wrote the topic on the black
board and then she read the passage herself aloud after instructing the students to follow

her.

Then students were made to read silently for a while. The silent reading did not take
more than five minutes. Reading aloud followed and many of the students were given the

opportunity of reading one by one. After about three-fourth of the class had read



paragraph by paragraph, the teacher drew their attention to four vocabulary taken from
the passage and wrote them on the blackboard. In line with this was a picture that
illustrated the vocabulary items. Students were made to say the meaning in Amharic by
looking at the pictures. Having discussed the questions orally with students, the teacher
told her students to work on the written exercises as home work and at last she announced

that the class for English was over as soon as the bell rang.

4.1.2 Discussion on the result of the three days observation

As far as the three continuous observations are concerned, it seems to me that the
teachers are not practicing the appropriate methods of teaching reading. Students are not
given the opportunity to read by themselves silently and comprehend the message. They
were rather taught reading aloud throughout. However, the current English syllabus for
grade four states that “student read the passage independently and silently” (English
Curriculum Guide for Grade 4. ICDR/MOE 2004:1, 18, 31, 34).

It also explains the application of group work and pair work which have never been
carried out during the observations. Similarly, the contemporary techniques and
procedures of practicing reading i.e. pre-reading, while-reading and post- reading
procedures were not employed. The methods of acquiring reading skills such as
interpreting, analyzing, sequencing, synthesizing and the like have not been made use of
based on the age and grade level of students. Even though, reading aloud is important at
this level, reading is a silent activity in the real situation, students were not trained for this
very nature of reading as it was observed. On this point, scholars have a lot to say.
Adebisi et. al. (1980) explains that a child is not reading if he/she merely says the words
aloud without understanding their meaning. In fact, there is nothing wrong in letting
students read aloud at this level. However all reading practice sessions shouldn’t be
dominated by reading aloud. Nuttall (1996:32) says “Reading aloud is useful in the early
stages but it commonly persists far longer than is desirable.” This scholar further

elaborates that naturally we seldom need to read aloud



except in class. In Thompson (2001) also it has been stated that in everyday life, it is not
normal to read aloud. In elaborating this idea the writer says most readings such as
reading books, letters, advertisements and the likes is done silently. Therefore, 1 think

students should practice real life reading i.e silent reading as well.

As has been confirmed by the findings with other instruments that will be discussed later
on, the teachers understanding of teaching reading and how students gain the reading skill
1s minimal. They feel that students reading ability is improved when they are reading
aloud with correct pronunciation and at an appropriate speed. The advantage of reading
aloud is when it is done purposefully in such a way as creating relationship between
sound and its written system Venkateswaran (1995).Having stated the usual attempts of
teachers in teaching reading, Adebisi et al. (1980) explains the drawbacks of reading

aloud as follows:

® In reading aloud students are more concerned in pronunciation than

understanding.
e The teacher doesn’t know whether students have understood or not.

e Reading aloud slows the pace. Our aim is to help children read faster silently

than they can read aloud.

e Most children in the class are passive while the teacher or one of the other

children is reading aloud.

To this end, it seems that teachers are not following the actual reading method

according to the observations made in the three days.

Similarly, the importance of pre-reading seems to have been neglected according to

what has been observed. However, pre-reading is a very useful technique in



teaching reading. The main purpose of pre-reading is to create a positive attitude in the
minds of students so that they will be initiated to read the text. It is also to activate their
prior knowledge so as to gain new information. The teachers observed however, were
unable to understand this fact and never used pre-reading activities. The while- reading
activity is also dominated by reading aloud which is not advisable in the practice of

reading comprehension.

4.1.3 Teachers’ Questionnaire

The research question that deals with techniques and procedures of teaching and learning
English in grade four was looked into through teachers’ questionnaire. To that end, the
teachers’ questionnaire was distributed to a total of eight teachers who are currently
teaching English in grade four. Obviously, the teachers at this grade level are self
contained teachers. This means that a teacher teaches all subjects in one grade. However,
not all self contained teachers teach English. Thus, the questionnaire was distributed to

only those who teach English.



Table 2. General features of the teachers who responded to the questionnaire

Sex Qualifications Years of Teaching Years of experience in teaching
Experience English
Male | Female | 10+TTI | 12+TTI | Diploma | 5-10 | 10-20 | Above | 1-5 | 5-10 | 10-15 | 15-and
20 above
3 5 1 7 - - 1 7 1 3 3 1

The above table indicates that all but one teacher has the qualification of 12+TTI which is

actually the least qualification in the teaching profession. This is to mean that they had

been trained for only one year after completing grade twelve. Regarding the years of

experience in teaching English almost all have more than five years of experience.

Consequently, the long years of experience they have has been important in handling and

managing class-rooms as observed. Nevertheless, the experience alone might not be

adequate to teach English as a foreign language particularly. To this end, the teachers

were asked whether they had been given special training for teaching English. The

following table shows the responses given by the teachers about the in- service training

and related issues.




Table 3. Short term trainings courses attended by the teachers to update their
teaching profession

Number of The type of In-service training
teachers trained
Summer short Workshop and Others
training course Seminar
8 8 2 -

Obviously 100% of the teachers have received teacher training through different
programmes .However, the intensity and duration of the training has not been given. In
fact according to their replies in focus group discussions all had been trained in the
English Language Improvement Programme (ELIP)prepared by Ministry of Education
(MOE) and Regional Education Bureau.

Table 4. Impact of the training on their teaching

Whether the training brought about a change in Yes To some extent | No
their teaching method

Whether the training included how to teach 4 4
reading

As can be observed above, seven of the teachers said that the training they received has
brought about a change in their teaching methodology. On the other hand, four of the
teachers said that they had never received a special training for teaching reading whereas
half of them said they have received such training. The above data illustrates that most
teachers had received training. According to the information gathered during focus group
discussion the draw back of the trainings was lack of sustainability and its being short

lived. It seems that the reason for the lack of appropriate teaching



methods for reading is lack of training and lack of the teachers’ opportunity to be

introduced to the current language teaching method.

In the Teachers questionnaire there were some other issues that are considerably
significant to the study. Among these are the part of the questionnaire that dealt with the
general experience of the teacher in teaching the reading and what he/she feels about

teaching reading.

Table 5. General experience of the teachers in teaching reading

Items Responses Remark
No of %
respondents
1 Do you teach reading?
Yes 8 100%
No - -
2 If your answer is “yes” how often do you teach?
Always - -
Usually 2 15%
Sometimes 6 75%
Rarely - -
If you are teaching reading how many of the
reading passages in the text do you teach?
3
All
1 12.5%
More than half 2 15%




Items Responses Remark
No of %
respondents
Only some 5 62.5%
Do you teach text (passages) other than the ones
in the text book?
Yes
1 12.5%
No 7 87.5%
If your answer to item 4 is ‘yes’, how often do
you teach?
Always
Usually -
Some times 1 12.5%
How many of the students like reading in
English? All of them - -
Many of them
2 15%
Some of them
5 62.5%
To what extent do students understand what they
read
Fully
To some extent 7 87.5%




Items Responses Remark
No of %
respondents
nothing 1 12.5%
8 Do you privately read English texts?
7 87.5%
Yes
NO 1 12.5%
9 If you answer to No. 8 is yes, how often do you
read?
1 12.5%
Always
usually 2 15%
10 Do you think that the ability of the students in
English now at grade -4- enable them to use
English in grade 7 as a language of
communication after two years of study
Yes
1 12.5%
No 7 87.5%




From the above table it can be observed that even though they teach reading 75% of them
responded that they teach only sometimes. This is also confirmed by the responses given
during the interview and focus group discussion. The majority of teachers said that they

work on the read and do section sometimes.

The other item is the one that inquired whether they teach all the passage in the text, or
not and the respondents answer contradicts with what has been said in the previous
answer in that they responded that they teach more than half of the text. However, the

truth is that they teach most of the passages as is proved during focus group discussion.

Regarding the item that deals with the teaching of reading passages other than in the text,

seven of the eight teachers responded ‘they did not’.

To the question that deals with how many students like reading, five of the respondents
said ‘some’ two respondents said “many of them” and none of the respondents opted for

‘all’.

Item 7 refers to the ability of students to comprehend reading texts. As a result, seven
teachers opted for to some extent’ and none said’ fully’ and only one respondent opted’
for nothing’Items 8 and 9 deal with the teachers’ themselves. The first one is if they
privately read English. Accordingly seven of the respondents said “yes” and the next
item was the frequency of their reading habit and four said ‘sometimes’ and two of the

respondents said ‘usually’ and only one said ‘always’.

The last item was very basic and asks whether the English reading ability students now
have could enable them to use English as a medium of instruction after two years time
when they reach grade seven. As a result, seven respondents affirmed that it won’t enable

them. Only one respondent said it can enable them.

Discussion on the responses to the questionnaire



The responses to the questionnaire indicate that all teachers teach the reading passage in
the text book. However, the frequency of teaching reading differed from respondent to
respondent. The majority of them teach ‘sometimes’ and some of them teach ‘usually’.
However, reading is certainly an important activity not only to expand knowledge but

also to learners’ advantage if given frequently Wilgam(1981).

Regarding whether or not they teach texts other than those in the book, almost all
respondents except one said no. This item deals with extensive reading programme
which many scholars emphasize for its importance in teaching reading but it seems that

the primary teachers have not thought of it.

Extensive reading is equally as important and necessary as intensive reading in teaching

language Nuttall (1996).

It was confirmed through item. 6 that only some of the students like reading English.
This seems to me that the reading passages are not interesting to the students. The reason
being that, students at this level need texts such as stories and puzzles. Subsequently, the
implementation of extensive reading is vital since its main purpose is for enjoyment and

pleasure Wilgam (1981).

Item 7 deals with the extent to which students understand what they read and seven of the
respondents said to ‘some extent’. This response seems to be positive although the phrase
“To some extent’ couldn’t tell the exact level and might be below average. This lack of
full understanding emanates from lack of appropriate strategy of teaching reading. As
students focus on pronunciation and form in reading aloud instead of meaning and

message, comprehension can’t be achieved.

The other part of the teachers’ questionnaire deals with the points included in the

following table.

Table 6 Responses to the teachers’ questionnaire that are directly related to
classroom procedure

No Items No Sometimes | Usually | Always | Remark




I introduce the
topic briefly before
they read.

I let students
discuss the topic
before they read

Ilet them discuss
the topic in relation
to their own
experience

I ask them
questions related to
the topic

I help them
understand the
instruction before
they read

I explain difficult
words before they
read

I read the passage
before they read

I let them answer
questions as they
read

I let them answer
the questions orally
after they read

10

I let them discuss
what they read in




groups 3 1 2 2

11 | I encourage them
to read English at

home or in the 1 3 ) 2
library

12 |Iletthemread — | -—cccom | oo 1 7
aloud

13 | Ilet them read
silently after they
read aloud 1 3 2 2

14 | Igive them 4 2 1 1
reading assignment

The table above shows that there is a discrepancy between teachers’ procedures and
techniques in carrying out the three phases of reading activities. On top of this, the main
activity such as introducing the topic at the beginning of the reading lesson is done only
sometimes by many of the teachers who filled in the questionnaire. Out of the eight
teachers, five confirmed that they introduced the topic sometimes. With regard to the
discussion that should be made among the students about the topic they are going to read,
six of the respondents said they did not do so. Nevertheless, both of the above activities
are vital in the practice of teaching reading at all levels. Similarly, the majority of the
teachers are not in a position to activate students’ prior knowledge by relating students’
experience to what they read. In this case five of the respondent teachers said they
perform this activity only sometimes. Half of the respondents, however, said that they ask

questions related to the topic.

Regarding the item that reads, “I explain difficult words before they read”, three of the

respondents replied they usually do it and three others said they always do so. Two of



them said they do so sometimes. As far as instruction of the reading text is concerned,

half of the respondents made instructions clear for students before they read.

Concerning the teacher reading the passage before students read, three of them responded

by saying they ‘usually’ read and three others said ‘always’.

With regard to whether students are made to answer questions while they are reading, the
respondents’ replies varied in such a way that three of them said ‘sometimes’ where as
three others replied ‘always’ and the other two gave no response. However, concerning
the practice of letting students answer question orally after they have finished reading, six

of the eight respondents said ‘always’ as they asked for oral answers.

Item.10 refers to the post- reading activity and reads as “I let them discuss in groups
what they read.” In response to this, three of them said ‘never’, two said ‘sometimes’
two said ‘usually’ and one said ‘always’. This was an issue that has been confirmed
during both focus group discussion and individual interview and during observations as

well.

Item 11.deals with extensive reading and the respondents were asked if they encourage
their students to read different texts other than the passages in the text book. In response
to this, one respondent said ‘never’, three said ‘some times’, two said ‘usually’ and only

one said ‘always’. One respondent didn’t react to this item.

The item regarding reading aloud has been replied as ‘always’ and ‘usually’. None of the
respondents said ‘never’ or ‘sometimes’. In this regard, seven respondents said ‘always’
and one said ‘usually’. This is what was exactly seen during the observation of the three

days in both schools.

Regarding whether silent reading is employed after reading aloud is carried out, three
respondents said ‘never’, one said ‘sometimes’, two said ‘usually’, one said ‘always’ and

one respondent didn’t respond to this item.



The last item i.e. item.14 was about reading assignments. It asks whether respondents

gave reading assignment to students as part and parcel of extensive reading.

Accordingly, four respondents said ‘never’, two said ‘sometimes’, one said ‘usually’ and

one said ‘always’.

4.1.4 Discussion of the responses of teachers’ questionnaire on class room

procedure

According to what has been provided as responses by the eight teachers involved, many
of the responses directly match with the practices observed during class room
observation. To begin with, the item about the introduction of the reading topic which is
done only sometimes according to the respondents reply was not done at all during the
observation or if done it took only a few minutes. However, the importance of
introducing the topic as clearly as possible is paramount in the teaching and learning of
reading. Similarly, teachers seem to give less emphasis to the discussion of topics to be
read before the reading activity is on progress. Likewise, the discussion of the topic in
relation to their experiences is also significant but only few teachers made use of it. All
these activities are part of the pre-reading tasks and as it has been discussed earlier both
the teachers who were observed failed to carry out the tasks. In this manner, the
responses in the questionnaire match with what was observed in class room where no pre-
reading activities were performed. However, these activities are important not only to
introduce and arouse students’ interest in the topic but also to motivate learners by giving

a reason for reading and to provide some language preparation as well Williams ( 1984).

Regarding the idea of making them understand the instruction though it is not known to
what extent they could make them understand, many of the respondents have said that
they do it. However, giving clear instructions is more than merely telling the instruction

orally or by reading it out.



The activity of explaining words that are new to the students should be done most of the
time as students at this level might not often be capable of guessing meanings. So, all the
teachers would better have provided this instead of only six of them. On top of this,
reading the passage aloud before students is helpful. It is also a means of initiating
students toward extensive reading. The teacher reads interesting story loudly as the
students listen attentively so that students will be encouraged to read more stories
Susenan (2003).The other advantage of reading aloud by the teacher would be to be a
model in pronouncing words in making use of punctuation marks to stop or pause

accordingly.

As far as the items referring to while reading and post- reading are concerned, though
there is some variation between what was observed in the classroom and what the
respondents replied, many of the responses fit the observation result. The item that deals
with whether students answer questions orally after reading was responded by six of the
respondents as a usual practice which is exactly in line with what has been observed in
the classroom. Nevertheless, it seems that students should be exposed to different ways of
giving answers to questions. According to Thompson (2001), during the post-reading
phase varieties of activities such as writing assignments on the passage, an oral
discussion about the main topic of the passage and a dramatization of the story could be

employed. Thus, relying only on oral responses may not be sufficient practice.

Pertaining to the practice of reading aloud what the respondents replied proved the actual
practice was carried out in classroom. Reading aloud was observed to be the most

dominant activity. Teachers feel that students learn reading through reading

aloud only. This view of the teachers was also conveyed during both focus group
discussion and individual interview. They were even arguing against silent reading in
favor of reading aloud for the teaching and learning of reading at school. However,
reading aloud is meant for other purpose of language practice not for reading
comprehension. On this particular issue, Wilgam (1981) says pronunciation of words

based on spelling could be a problem when students are reading silently where their



attention is meaning rather than form. Thus, students should be offered opportunities to
read aloud so that their correct pronunciation could be checked and maintained. To that
effect, reading aloud should not be discarded all together. It should be used purposefully

but not for reading comprehension purposes.

4.2. The English reading ability of grade 4 students in Addis Ababa

government schools

To find out the reading ability of the students in grade four in the selected Addis Ababa

government schools the major instrument used was a reading comprehension test.

4.2.1. A reading comprehension test

To investigate the reading ability of grade four students, a reading comprehension test

was prepared and administered to 80 students from the two sample schools.

Forty, students were randomly selected from each school in the two observed sections.

Only ten items based on a short reading passage (see appendix) were used in the test.

Table 7. Descriptive statistics of grade four English Comprehension test

Number of Maximum Minimum Mean Standard
Students Score out of Score deviation
10
80 9 0 4.28 2

As it can be observed from the table above, the maximum score is 9 and the least score is

0.Among the 80 students who took the test only two of them scored 9.



Three students scored 0. Accordingly, the mean score is 4.28 and the standard deviation
1s 2. Regarding the percentile 25 % of the students scored below 3 and 50% scored 4
where as 75% were below 5.75.This result is low and less than the standard set for a pass

score since a score below 50% is treated as failing mark.

4.2.2. Discussion on students reading comprehension test achievement

The result achieved reveals that the majority of the students were unable to obtain a pass
score. Even though, all the items were multiple choice types, students failed to answer
most questions. According to Madsen (1983:89), “There are many ways to test reading.
One of the best is a reading passage followed by multiple-choice questions.” The
questions were divided into two sections. The first part consisted of six multiple-choice
comprehension items from the reading passage. The second part had four vocabulary
items for guessing meanings. Still multiple-choice questions were taken from the same
passage. The reading passage was short and simple with only nine short sentences written
in six lines with 12 fonts in double space. The passage is not only shorter in length than
most of the 24 reading passages in the students’ text book but also less complex to
understand. As far as the observation is concerned, the reason for students’ inability of

reading comprehension undoubtedly is lack of appropriate

reading practice. This result coincides with the English language result of NLA

conducted three times at a national level in different years for the same grade level.
4.3 Reasons for weak performance of grade 4 students in English reading

To find out the reasons for the low achievement of grade four students’ reading, two
kinds of instruments were used. These are teachers’ and students focus group discussions

as well as teachers’ and students individual interviews.



4.3.1 Teachers Focus group discussion

The results so far observed through three different instruments indicate that the English
reading performance and practices are below the expected norm. The need to look into
the causes of these problems is crucial to recommend solutions. To that end, some more
investigation through group discussion and structured individual interview with both
teachers and students. Firstly a total of 8 teachers who filled the questionnaire i.e. four
teachers from each school were invited to a focus group discussion. The discussion was

tape recorded. The structured questions for discussion were the following.

e What does reading entail or when do you say that students are reading?
e How would you evaluate the reading ability of students?

¢  What do you think is the reason for students’ weak reading ability?

¢ What do you suggest about the reading passages in the text book?

Regarding the question what reading entails and when it is said that students are reading,
all of them agreed that they think reading takes place when students correctly pronounce
a written word and when they read the sentences appropriately with a reasonable speed

aloud. One of the discussant explained the issue as follows:

Students should be heard when reading words and sentences correctly and
we are there to correct them. Unless we listen to the way they use
punctuation marks and correct them as per their mistakes how can we know
that they are reading appropriately? So, it is a must to let them read aloud in
every reading period.

They emphasized the importance and appropriateness of reading aloud in the practice of
teaching reading. This part of the discussion took the longest time of our discussion since
another question was posed to know whether they themselves read aloud when they
normally read any written material such as books, newspapers, letters and the like. They
said that they do it silently and independently. Thus, we agreed that reading is silent in a
real life situation and teachers should train students to read silently and gain specific and
general information. Except TV and radio announcers, people do not usually read aloud

Cross (1991).



This part of the discussion confirms that all teachers teach reading aloud.

Though a few of them give opportunities to their students to read silently, they do it only
to help students to prepare themselves for the reading loud session that quickly follows
the silent reading rather than for comprehending the passage. Moreover, the silent reading

1s usually given only a few minutes.

As far as the discussion on the evaluation of the reading ability of students is concerned,
they said that in terms of what we have agreed about reading right now in this discussion,
the students are hardly trained to do so and they are weak in reading and grasping general
and specific information. However, by reading aloud the students have acquired
acceptable speed and pronunciation. This sounds true as it confirms what was seen

during class room observation.

Concerning the cause for the poor reading ability of students the teachers agreed that the
causes are various. According to what they mentioned as major ones, the following are

worth mentioning.

e Students pre-school background and the free promotion

This is to mean that almost all the students did not have early childhood education. They
came and joined school and started learning at grade one without prior knowledge such as

identification of letters and their sounds. A discussant said the following:

Students who join government schools at this level come directly with out
an early child hood education. Hardly any have kindergarten education
and we start teaching them from identification of sounds and letters. Thus,
one should not expect high ability of reading in this grade level.

The other discussant also confirmed this idea by suggesting that, it is only three and half
years since students have started reading English. On top of this, the teachers pointed out

that most students do not have anyone to help them read at home. According, to N’Namdi



(2005) parents and the family environment play a significant role in preparing children to

read.

The other issue that the teachers emphasized as a cause for poor reading ability is the
policy which favored free promotion of students. The students tend to be reluctant not
only to reading but also to studying other subjects. Having known that they will pass
whether they study or not, students are not in a position to read to their best. On this point
the teachers seem to be very serious in objecting to the free- promotion policy and one of

them said,

The free promotion has highly contributed to students’ carelessness on their
education as a whole. Having known that they will pass to the next grade whether
they have high or low grades, students don’t study their lessons. In other words
they don’t read as they should. This results in low achievement in reading. The
free promotion has also contributed to bad behavior of students such as low
respect to their teachers.

Students living conditions

The discussants also raised the problem of low economic status of most students in
government primary schools. On this very point, one of the focus group discussion

members stated as follows.

Students who join government school at this level are from the families of
lowest economic background. Consequently, most students have no time after
school at home or any where else to read and work on their lesson. Thus,
many of them go to a work from which they can earn money and contribute to
the means of living for the family.

This idea has been confirmed by Micheal Daneil Ambachew (2001) in his writing “The
Effect of providing Primary English Readers on Reading Skills in Primary Education in
Region 14”. This writer says the following “Perhaps poor students spend their time
earning their living on the streets and do not have the time and place to sit down and

study.”



In support of these suggestions, other discussants also said that there are students who

even do not afford to eat lunch and they are usually inattentive in the after noon classes.

e Teachers lack of Training

As the discussion continued, to a question whether their method of teaching reading is
effective or not. The teachers were genuine enough to reply to the following specific

questions on the use of the reading strategies:

e  Pre- reading
e  While-reading
e  Post-reading

One respondent said the following and the others also agreed to what she said.

There was a training going on in summer. This was ELIP training. Though it
has helped us to a certain extent in improving our teaching methods the
training didn’t continue. Thus, it would be useful for us to have that kind of
training in a sustainable way. How ever the phases we should follow in
teaching reading you mentioned are new for us and we have not made use of
them so far.

As it could be understood from what is said above, the teachers don’t use the three phases
in teaching reading as they have not been provided trainings to do so. This response
triangulates with what has been seen during class room observation and the responses to
the questionnaire they filled. On this point, N’Namdi (2005:7) stated that “at primary
level all teachers must be teachers of reading, however, not all teachers’ are good reading

teachers since they have no training for teaching reading effectively.”

e Lack of reading materials

In the discussion the importance of extra reading materials was included. Having
discussed that extra materials are important, the discussants however disclosed that they

have never used such materials so far. They said that they have never thought of



extensive reading. In fact the lack of library or the prohibition of library use for this grade
level as they said is what hinders them to think of extensive reading arrangement for the

students.

With regard to the comment on the textbook, two of the discussant raised an important
point which all others also agreed upon that the book should have given them instruction
to perform different activities. If the book has an instructional part to let students read
silently and grasp the information they would have made students do so even though they

don’t have that sort of training. A participant in the discussion said:

The book could have instructed us to let students read silently and do
pre, post and while reading activities and we would have done that.

4:3:2. Students focus group discussion

The other instrument used to identify the causes of students’ low reading abilities was a
group discussion with students. In the group discussion in which care was taken to
maintain reliability of responses as much as possible, there were five students in
Medhanialem School and four students in Menilik School. Accordingly, the following
questions in Amharic were asked and based on each of the questions various other

pertinent questions were raised

Do you like reading English?

¢ Do you understand what you read?

e If you don’t what is the difficult part of your reading?

¢ Do you read silently?

¢ What kind of passages do you like most?(fable, puzzle, society, animals),

Most of the students in both schools said that they like reading English. However, the
contradictory part of the above response was the reply given by the majority of them in
saying that they do not understand what they read. This shows that they were expressing

their interest to read English in spite of their in ability to understand.



For the question that deals with what part of the passage is difficult some said that the
whole idea of the passage and the others said the vocabulary and still others (those in
Medhanialem) argued that their teacher explains the difficult vocabularies prior to their
reading and so they can understand most part of the reading passage. Accordingly, below

1s a student’s response.

Yes, we usually come across new vocabularies however our teacher explains
the meaning in Amharic whenever we have new words.

Based on this response, they were asked why most of them failed the reading
comprehension test. Some of them said that they were frightened and they didn’t expect

to take a test on that day. The same question was raised to teachers during the

focus group discussion and the response one of the teachers offered was different from
that of the students. According to the teacher one of the reasons for the failure of the
students was lack of experience in taking a test with a written question paper. The teacher
said that students have never been given a test this way as they used to be given on a

blackboard.

Regarding the question that says what kind of reading passages they like most of the
students in Medhanialem said that they like all kinds from what have been listed. But two
students from Minilik School said that they prefer fables and puzzles. The others were

not in a position to opt for any of the listed items.
4.3.3 Teachers’ and Students’ Individual Interviews

The other instrument used for data collection as mentioned in the methodology of the

study was interview for both teachers and students.

Accordingly, a total of six, students and four teachers were interviewed separately.

Below are the responses and discussions of the interviews.

Teachers’ Interview



The four teachers i.e. two teachers from each school were made to react on the

following questions turn by turn.

® Do you like teaching English?

e What is your major problem in teaching reading?

e How do you rate the adequacy/appropriateness of the text book?
e What should be done to improve student’ reading ability?

The majority of the respondents said that they liked teaching English and they were

assigned to teach English in accordance with the talents they have towards the subject.

However, one teacher said that she doesn’t like teaching the subject because of the

students’ poor ability to work on the subject. This teacher said as follows:

I personally like teaching English and I have taught English for many
vears but I don’t like teaching this subject nowadays as students are very
much weak in English.

Concerning the major problem they have in teaching reading, two of the teachers said
that not only in teaching English reading but also in all subjects the ability of students is
declining from time to time. Their behavior is also getting worse. Thus, the teachers told
that they encounter many problems in teaching children nowadays. In talking about
reading English in particular the teachers confirmed that a few of the students are good at
reading aloud but the majority neither can read nor understand the message. They also
insisted on mentioning the negative impact the policy of free promotion brought about.
They said that it has hindered students to work hard on their lesson including reading
English. The disparity of students in their ability of reading is also a problem according to
another interviewee. The fact that a few of them who had passed through kindergarten
work better than those who came directly from home. To alleviate students’ inability in

reading, according to the teachers:

e Schools and parents should try to make students read a lot.

e Free promotion should be stopped



e Teachers should be given sustainable training.

Students Interview

As it has been indicated above a total of six students from the two schools were
randomly selected and interviewed turn by turn. The fact that they need some sort of
elaboration and treatment, care was taken to elicit genuine responses. Accordingly, the

following questions were forwarded to each of them:

¢ Do you like reading English?
e Have you been at kindergarten before you joined this school?

¢ When you read aloud what do you want to accomplish or what is
your priority? (Pronunciation, speed, comprehension etc.)

® Do you read at home?

All the 6 students said that they like reading English. Four of them didn’t join KG. Two
said that they were in a Kebele Kindergarten near their home before coming to this

school.

Despite, the question when you read aloud what is your priority was not clear to some
of them, four of students understood it at the expense of elaboration given and said they
think of their appropriate pronunciation so that they can finish their reading with out

being corrected.. None of them said that understanding the message is their priority.

Five of the students said that their difficulty in reading is pronouncing a new word and
understanding its meaning. However, they confirmed that their teacher explains the

meaning for them in Amharic.

Regarding whether they read at home or not most of the interviewees said that they only
read English if they are given home work for English subjects. Here is a representative

response from one of them.



I don’t have any other English reading materials except my English text and
I read it whenever home work is given.

4.3.4 Discussion on the Teachers’ and students’ individual interview

As can be seen from the interview responses above, the problems that hinder the students
reading progress are multifaceted. There are administrative problems such as free

promotions which has made the students to be reluctant and careless towards

their lessons. Lack of teachers’ awareness on the current teaching methodology was also
reflected as most of them emphasize reading aloud and ignore silent reading. More over
according to the teachers’ response lack of early child hood education has resulted in a
negative impact in the students’ language performance in general and in their reading
ability in particular. On top this, as far as students’ response is concerned the practice of
reading aloud hinders them to think of grasping the message of the text as they are more
concerned with pronunciation and form. It has also been confirmed that some teachers
don’t like teaching nowadays as the behavior of students is getting worse over time. This
seems to be a harmful practice for the teaching and learning process. If teachers are not

encouraged to teach, they may not put the best of their efforts.



CHAPTER FIVE

5. Summary, Conclusion and Recommendation

This chapter is meant to summarize the steps followed to conduct the study and to
state the result found in brief. It also deals with what should be done to solve the

problem indicated.
5.1 Summary

As it has been mentioned in this paper this study focused on the practice of teaching
reading English at 1* cycle primary schools with a special focus on grade 4 students in
two selected schools in Addis Ababa city. The major objectives of the study were three.
Firstly, to look into the practice and procedures of teaching and learning process at the
grade four. Secondly, the study tried to investigate the reading ability of students in the
grade level indicated and the third objective was to examine the reasons for the low

achievement of the students.

To this end, a methodology of conducting the study was designed in which different
instruments were employed. Classroom observation was the major instrument followed
by teacher’s questionnaire and reading comprehension test. Moreover, focus group
discussions for both teachers and students were carried out. Interviews for both teachers

and students were also conducted.

The sample schools were selected on the basis of the long years of experience the schools

have and their better performances of grade 8 national examination.

Accordingly, it has been observed that the practice of reading English in grade 4 is
dominated by reading aloud where pre, while and post reading activities are not
implemented. On top of this, silent reading is never practiced and the teachers’

knowledge about the importance of practicing silent reading has been minimal. The



teachers’ focus group discussion proved that the teachers assume the best way of teaching
reading is through reading aloud. The reading comprehension test also confirmed that the
reading ability of grade 4 students is below what is expected of them. Post reading
activities are not practiced at all except question and answer activities carried out
between the teacher and the student at the end of the reading aloud activity. The practice
of extensive reading was never performed due to the absence of libraries and

supplementary readers.

In the students’ focus group discussion it was revealed that the majority of the students
are unable to comprehend what they read. The result found from class observation,
teachers questionnaire response and teachers’ focus group discussion triangulates with
what was found from students reading comprehension test result and student’s focus

group discussion.

The concern and worry of teachers about students deteriorating ability of not only in

reading English but also other subjects over time was also indicated in the data.

As it was vividly explained by the teachers during the individual interview the reason for
the bad achievement of students reading ability are multifaceted ranging from lack of
interest on the part of students to follow their lessons seriously because of free promotion
which made them reluctant because of background education before coming to the

regular class.

In general, the study has come up with finding that depict that the practices of teaching
reading English in grade four of Addis Ababa government schools are traditional where
current techniques and procedures of teaching and learning English as a foreign language

have not been used. As a consequence the reading ability of the students is low.



5.2

Conclusion

Based on what has been found out as result of the research study and the summary stated

above, the following conclusions are drawn.

521

5.2.2.

523

524

The grade four teachers assigned to teach English do not have appropriate training

for teaching English language in general and teaching reading in particular.

The teachers’ assumption of teaching reading seems to be wrong since they

assume that students learn reading better when they read aloud.

Teachers’ methods of teaching reading seems to be traditional where no current
methods such as briefing on the topic and activating prior knowledge of the

students are being carried out.

Students’ interest in reading seems minimal as they have been made to practice
intensive reading ignoring the use of authentic materials and other texts according

to their level so as to build up interest in reading.

5.2.5 Students don’t have opportunities for extensive reading as in most government

5.2.6

5.2.7

primary schools there are no libraries or supplementary reading materials.

The majority of government school primary level students do not have the

opportunity to read at home due to parents’ low standard of living and illiteracy.

The policy of free promotion that allows students to pass from one grade to

another without taking a test has paradoxically encouraged students not to study

hard.



5:3 Recommendations

Based on the research findings of this study the following recommendations are made:

5:3:1. The practice of teaching reading English in grade 4 in Addis Ababa city has

turned out to be a traditional one. Therefore:

e Teachers should be acquainted with the current foreign language teaching and

learning practices through sustainable training.

e The importance of extensive reading in school and out of school should be
emphasized and teachers and parents should work together to arouse interest

of students in reading.

¢ Supplementary reading texts should be developed and made available so that

students will not rely only on their text books for their reading practices.
5.3.2. Students reading ability was observed to be low. Therefore:

e The fact that reading is silent in the real situation, students should be given
more training in silent reading though reading aloud shouldn’t be totally

abandoned.

e Students should be taught to read and comprehend the meaning and message

of the text and teachers have to take care of this fact while teaching fact.

¢ The method of group work and pair work in teaching reading should be
emphasized as students learn from each other and language is better learnt in

groups than individually.

5.3.3. The major reasons for low achievements of reading were identified.

Therefore :



Early child hood education should be offered to every child before he/she

comes to regular school.

Free promotion should be discontinued so that students will put more effort

in their lessons.

Students should be encouraged to read out of school so as to improve their

reading ability and schools should work towards this goal.

Reading rooms or libraries should be set up for students’ use.



BIBLIOGRAPHY

Abbot, G .and P.Wlingard (1981). The Teaching of English as International Language.
London: Collins Ltd.

Adams, M, and Bruce, B. (1982). Back Ground Knowledge and Reading Comprehension. In

J.A Langer and M.T Smith Burke (eds), Reader meets Author. Bridging the gap
(pp-2-25) New York, International Reading Association.

Adebisi, A. et al. (1980). Teaching Primary English. Hong Kong: Long man.

Bradfield, A. Extensive Reading: from graded to authentic. http: Coyote miyazadi-mu acip

learner education.

Brewster, J and Gail, E. (2002). The Primary English Teacher’s Guide. Great Britain.
Clays Ltd.

Cross, D. (1991). A Practical Hand Book of Language Teaching. London: Villers house.

Cummings Worth, A. (1991). Choosing Your Course Book. Oxford: Macmillan
Publishers Ltd.

Davis,S. (1995). Introducing Reading. London: Penguin English.

Federal Democratic Government of Ethiopia, (April, 1994). Education and training Policy.

Gebremedhin Simion (1993). Individualized Reading for EAP for Social Science First year
Students,(unpublished) Addis Ababa University

Gessesse Taddesse (1999). The Effect of a Process Approach to Teaching Reading on First
Year Students at Kotebe College of Teacher Education, (unpublished) Addis
Ababa University.

Grellet, (1981). Developing Reading Skills. A Practical Guide for Reading Comprehension

Exercises. London: Cambridge University Press

Harmer, J (1993). The Practice of Language Teaching. .ondon: Longman




Harmer, J (2001). The practice of Language Teaching. L.ondon: Pearson Group Ltd.

Hedge,T (2000). Teaching and Learning in the English Class Room. New York. Oxford

University Press.

Krashen, S (1982). Principles and Practice in Second Language Acquisition: oxford:

Pearson.

Madeson, H. (1983). Techniques in Language Testing. Oxford: Oxford university press.

Mc Donough and Shaw, C. (2003). Materials and Methods. A Teacher’s Guide. 2" edi.

Australia. Blackwell publishing.
Ministry of Education, Institute for Curriculum Development and Research, (2004). English
for Ethiopia. Grade 4 Students book Revised edition USAID. 1995

Ministry of Education, Institute for Curriculum Development and Research, (2004).

EnglishLanguage Curriculum Guide For grades 1-4 ( pp-1-39)

Micheal Daniel Ambachew (2001). The Effect of Providing Primary English Readers on
Reading skills in Primary Education in Region 14. Quality of Primary Education

in Ethiopia. Proceedings of the National Conference held in Adama Ras Hotel,

November, 2001. (pp 269-291)

National Organization for Examination (2007). Ethiopian National Learning Assessment.

N’Namdi, K. (2005). Guide to Teaching Reading at primary school Level. France

UNESCO.

Nuttall,C. (1996). Teaching Reading skills in a Foreign Language. Oxford: Heinemann

Scrinvener, J (1994). Learning Teaching. The Teacher Development Series. A Guide for

Language Teachers. Oxford: Macmillan Heinemann.



Sesunan, B. (2003). How to Teach English. Oxford: Oxford University Press.

Taye Regassa. (1999). The Effect of Academic Background on Reading Comprehension. Th
Case of First Year Students at the College of Social Science. (unpublished)
Addis Ababa University.

Ur, P. (1991). A Course in Language Teaching. Practice and Theory. Cambridge: Cambrige

University Press

Venkateswaram,S. (1995). Principle of Teaching English. New Delhi: Vikas Publishing
House PVT. LTD.

Wallace, C. (2003). Reading. Oxford: Oxford University Press.

Widdowson,H.G.(1990). Teaching LLanguage as Communication. Oxford: Oxford
University Press.

Williams E. (1984). Reading in the Language Class room. London: Macmillia.

Wilgam, R. (1981). Teaching Foreign Language skills. London and Chicago: University of
Chicago Press.




Appendix 1

Reading lesson practices

Rating frequency scale

Day One

Day Two

Day Three

Day Four

Yes

NO

Yes | NO

Yes | NO

Yes NO

The teacher gave brief
introduction ~ about  the
reading text

Students are asked to discuss
on the topic before they read

The teacher encouraged
students to relate the topic
with their experience.

The teacher made instruction
clear to the students

Difficult words in the text
were sorted out and
explained

Students were given a
chance to predict what the
reading passage is about

They were made to read
silently

They were made to read
aloud

The teacher reads the text
aloud before he/she let the
students to read

10

They were made to answer
question orally

11

They were made to answer
question in writing

12

They were given practical
activities to demonstrate

13

Groups were formed to
discuss about the passage
and report to class

14

The teacher tried to integrate
the reading lesson with other
language skills

15

The teacher encouraged
students to read other
materials out of their class

16

The teacher wuses other
stories that could arouse
students interest

17

The teacher tries to develop
reading habit in the students
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Appendix- 3

Reading Achievement Test for grade 4

Read the paragraph about a boy’s mother and answer the questions that follow.
Circle the answer

My Mother always gets up early in the morning. She washes, her face and then has
breakfast. She usually drinks two or three cups of coffee. After break fast she goes to
work. She often eats lunch at the factory where she works. After work she comes home
and cooks dinner. She usually stays at home in the evening but sometimes goes out
with friends. My mother takes bath every night to clean herself before she goes to bed.
She loves to read the newspaper when she has no work.
1. When does his mother get up?
A) in the afternoon B) in the evening C) in the morning
2. What does she do after getting up?
A) washes her face B) goes to work C) drinks coffee

3. How many cups of coffee does she drink?

A) five  B)three C) two or three
4. The boy’s mother is

A) aworker B) ateacher C) a director
5. When does she cook dinner?

A) early in the morning  B) after work C) after breakfast
6. What does she love to do when she has no work?

A) she goes out with friends B) she reads news paper

C) she takes bath

Il Choose the meaning of the following words

7. Breakfast A) morning food B) evening food
C) day time food
8) stay at home A) be at home  B) go out of
C) sleep at home
9. take bath  A) wash clothes  B)wash body
C) wash dishes
10. Factory A) a place to wash B) a place to work

C) a place to eat lunch
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Appendix -4
Answer key for reading achievement test

No of Item
1.C

2.A
3.C
4.A
5.B
6.B
7.A
8.A
9.B
10.B
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PP P& 0-L 8T PeRPT
1. A70H0G 7100 ToSAT0?
2. PSIT LANTAN?
3. P70 'y eeLhNS - ek 1o-?
4. COrI 10N [ L9PR C1JAov- [ J0AFP-?
5. 97 LT 10N KN LATAAN? / Al RrISPAT: AN NLANA:

NA A700117?

78



Appendix — 7
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