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ABSTRACT 

Thi tudy wa et to examine the effectivene s of the implementation of the second 

cycle di tance education diploma program pecific to English Language courses. The 

pecific purpo e of the study is concerned with the match of objectives and relevance of 

content of the di tance Engli h cour e materlal to the regular college curricula for 

training of econd cycle primary chool Engli h Language teacher, effectiveness of the 

implementation and efficiency of the delivery system. 

For the study, a Survey Research Method was employed. Trainees, tutors and 

coordinators from four distance-learning centers were involved in the tudy to give their 

opinions. Qualitative and quantitative data were collected through observation, 

questionnaires and interviews. Documents have also been analyzed in order to 

crosscheck the match of objectives and relevance of contents of the distance course to 

the conventional program cour e. 

The study has revealed that the objectives and contents of the two programs show high 

relationship. The success of the implementation was affected negatively due to leniency 

of follow ups, lack of timely and even distribution of module , delay of feedback on 

assignments and delay in the year for completion. Absence of accountability to the 

program was also seen as one crucial problem. It has al 0 been documented that 

instructional (delivery) of the course was affected negatively from variou factors . Lack 

of proper training for tutors on how to teach di tance program, in a ailability of 

necessary teaching kit , inconsi tence in tutorial schedule , overburden of the work and 

the likes were some of the key problems that have been underlined for affecting the 

delivery ystem. 

evertheless, its output is anonymously acknowledged for developing the knowledge and 

kill .of the target group to enable them teach Engli h language better in school . All 

sampled respondents, e pecially, trainee, tutor and coordinator, aloin inuated the 

importance of the program to continue for other teacher . 

XVII 



CHAPTER ONE 

INTRODUCTION 

Thi ection of the tudy deals with the background of the study, statement of the 

problem aims and objective of the study, significance, delimitation, limitation, 

definition of terms and organization of the study. 

1.1 Background of the Study 

In Ethiopia the new education and training policy aims at employing qualified teacher 

at each cycle. The document on Education and training policy underlines that teachers 

will be certified before a signed to teach at any level of education (page 20-21). With 

regard to this, the necessary professional qualification for teachers' in the second cycle 

primary (Grades 5-8) Schools has been decided to be a diploma leveL In order to 

provide this requirement with sufficient quantity, the previous Teacher Training 

Institutes (TTIs) have been upgraded, and new ones with similar standards have been 

opened. 

Despite uch timely measures, still in Ethiopian schools, especially in the second cycle 

primary grades, quite a large number of teachers are under the required qualification. For 

instance, as revealed in the Education Annual Abstract, 2000101, out of the total 39689 

who were teaching in grades 5-8, 113 were grade 12 completes and below, 29209 were 

graduates of Teacher Training Institutions (TTIs), 478 grade 12 completes with ome 

additional short training, 1982, grade 12+1-3, and 7907 were diploma holder. Thi 

indicates that only 19.92% (7907) had the required qualification for teaching in thi 

cycle while the rest 80.07% (31782) teachers were under-qualified. Even the recent data 

state, "At national level, in 1996 E.C. 2003/04) 96.5% primary chool (grade 1-4) 

teacher were certified, while in the second cycle (grade 5-8)only 32.1 % were certifi d" 

(Education Annual Abstract ,2003/04: 12, MOE). 

Hence, to fill in this wider capacity gap by upgrading the profe ional and academic 

qualification of teacher who are teaching in the econd cycle primary (Grade 5- ) to 

diploma level, a national teachers' training program through distance learning wa 
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introduced in December 2000 by the Mini try of ducation (MOE) in collaboration with 

Regional Education Bmeau (REB) and colleges (EMA, 2001). The programme has 

been upported with a fund aided by the Academy for Educational Development (AED) 

through a pon or hip of Basic Education System Overhaul (BESOIUSAID). 

Diagram 1. Di tribution of Trainee Candidate for the 2nd Cycle Primary School Distance 
Teacher Training Program by Region 

Bene 
Amhara Tigrai Oromia SNNPR Gambella Shangul- Harari DfDawa Afar Somali Total 

5000 867 8237 5193 206 400 234 151 194 918 21400 

23.36% 4.05% 38.49% 24.27% 0.96% 1.87% 1.09% 0.05% 0.91% 4.29% 99.34 

(EM A, Oi tance Panel). 

This above diagram shows a rough distribution of candidate teachers across ten regions. 

Addis Ababa City Administration is not a participant. The data does not show number of 

male and female candidates. Three regions (Oromia, SNNPR and Amhara) have 

involved large amounts (86.12%) of trainee-candidates (See the above Diagram). 

The current' Second Cycle Distance Education Diploma Teacher Training Program' was 

named "Project 17000", because it was primarily aimed to train 17000 Second Cycle 

Primary schoolteachers. However, due to a strong demand from Regional Education 

Bmeaus (REBs), the scope has reached over 21000. The trainee teachers come from all 

region states except Addis Ababa City Administration. 

Such program were used as alternative means of training under-qualified teachers in 

different countries. In Africa, particularly, in countries like Tanzania Kenya, Igena, 

Zimbabwe and Uganda, which have been confronted with more or Ie imilar 

educational challenges, took an exemplary initiative to up-grade the profes ional and 

academic standards of unqualified teachers (EMA, 1999). Kenya in it effort to tackle 

the acute shortage of qualified primary chool teachers, established a National Teacher 

Training Institute (NTI) Distance Education College in 1976. It mission was to provide 

initial teacher qualifications and upgrade the quality of teacher through di tance 

education. It courses and qualifications were equivalent to tho e of con entional 

Colleges Teachers' Education (UNES 0,2001 :23). 
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Training teacher through a di tance mode is not a new initiative in Ethiopia. In the 

1960 when there wa a high shortage of qualified Ethiopian teachers, distance program 

wa undertaken as a means to fill the gaps. The current Distance Education Diploma 

Progranl Project for training of Second Cycle Primary School English Language teachers 

also aim at promoting the quality of the Engli h language teaching through upgrading 

the qualification and tandard of teachers teaching in the second cycle primary schools to 

their diploma graduate counter-parts (EMA). However, the appropriateness of the design 

and effectivene s of the implementation process is not yet tested. Thus, this tudy is 

planned to examine the appropriatenes of the design, and effectiveness of 

implementation of the program, and problems encountered during the implementation. 

1.2. Statement of the Problem 

Gibson, in an article presented in Keegan (1990-81) gives a brief account of how 

different authors such as Moore (1973), Wedemeyer (1981), Garrison (1989) had 

conceptualized distance teaching in terms of its key element such as teacher, students, 

communication medium, and content. He also adhered to the inclusion of the content, 

in which the teaching and learning occurs, in order to broaden human conception of 

learning. 

The wide spreading characteristics and its economically low cost of distance education 

for development and provision of education for all, calls for rigorou de ign, proper 

implementation, follow-up evaluation and research work at national and international 

level. Despite the fact that Ethiopia has launched internationally appraised type of 

program, the experience and implementation capacity is not yet developed. The ucce 

or failure of the programme depends on the efficiency of the implementation. Thu , the 

worth of examining the implementation may contribute orne inputs to its future 

endeavor. 

Thu , the purpose of this study is to eXanline the appropriateness of the de ign, the 

degree of the fit of the objectives and relevance of content of the di tance education 

program to the conventional program for training of primary chool Engli h language 

teachers, the effecti venes of the implementation efficiency of the delivery ystem and 
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problem encountered during the implementation of the di tance program, and to ugge t 

orne remedial actions to improve the effectiveness of the programme. 

1.3. Research Questions 

In iew of thi the following research que tions were po ed to be an wered in the course 

of the tudy. 

1. What are the relationship between the objectives and contents of the 2nd cycle 

di tance education, and that of the conventional curricula for training of second 

cycle primary School English Language teachers? 1.1 )How appropriate are the 

objective of the second cycle primary school distance education diploma program 

for training of primary school English Language teachers? 1.2) How relevant are 

the contents and methods of the second cycle primary school distance education 

diploma course materials to the conventional curricula for training of Primary 

school English Language teachers? 

2. How effective is the implementation of the second cycle distance education 

Diploma course for training 2nd cycle primary school English Language teachers? 

2.1) Were roles and responsibilities of stakeholders clearly defined, and how 

effectively (efficiently) were the roles and responsibilitie played by the different 

stakeholders? . 2.2) Were there appropriate communication channel among the 

different responsible bodies for implementing the program? 2.3) Were there 

necessary learning resources available and to what extent were they acces ible to 

the trainee ? 

3. How efficient was/is the in tructional system of the second cycle distance Education 

diploma program for training of primary school English Language teachers? 3.1) 

How adequate and u eful was the face-to face program? 3.2) How is the quality of 

support services provided to trainees? 3.3) How is the quality and originality of 

trainees' assignments for submission? 3.4) How useful are the comment and 

guidance provided to trainees' by their tutor ? 
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4. What i the impact of the di tance mode of training on trainee ? 4.1) Have kills in 

teaching Engli h Language in Grade 5-8 gained by trainees? 4.2) Do trainees feel 

that they have gained! developed sufficient skills for teaching English Language in 

grade 5-8? 4.3) Has the training helped the trainees teach Engli h better in their 

re pective cla e? 

5. What are the factor that influence improvement in distance program for training of 

primary School Engli h Language teacher? 5.1) Is the program encouraging for 

training of primary school English Language teachers? 5.2). Should it continue? 

1. 4. General Objectives of the Study 

This study i de igned to investigate is ues related to the fit of objectives and relevance 

of contents, and effectiveness of implementation and efficiency of mode of instructional 

or delivery system of the second cycle distance education diploma program for training 

of primary school English Language teachers. The study also aims at examining 

problems encountered during implementing /practicing of the program. 

1.4.1. Specific Objectives 

Based upon the problems to be investigated, the following specific objective have been 

aimed at to be answered in the course of the study. 

1) To assess the relationship between the objectives and contents of the 2nd cycle 

distance diploma course curricula and that of the regular/ conventional college 

based curricula (syllabus) for training second cycle primary chool English 

language teachers. 

2) To study the effectiveness of the implementation of the econd cycle di tance 

diploma English Course/ program. 

3) To examine the efficiency (effectiveness) of the delivery/in tructional ystem of 

distance diploma program for training primary chool Engli h Language teacher. 

4) To inve tigate the impact that the training might bring on the perfonnance of the 

course taker in teaching English language in Grade 5 - . 
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5) To explore out factor and mean that influence improvement of the di tance 

teacher- training program for training of primary school English language teachers 

in Ethiopia. 

1.4. Significance of the study 

Though training of teachers through distance program IS In a wider use in many 

countrie , it i a relatively at it reformation stage in the Ethiopia. With this line, to the 

knowledge of the re earcher, there is no a single study or research work, particularly 

related to the diploma teacher training English language course. Thus, the study is 

hoped to be useful in looking into the strengths and weaknes of the distance 

teaching/learning program in order to pinpoint some constraints, and provides some 

hints on how to improve the program for future use. 

The study also may give some clues to policy makers on factors hindering proper 

implementation and efficiency of the utilization of distance education for training .. 
English Language teachers. In order to examine the attitudes of the trainees about their 

success in their studies; some trainees from five distance learning tutorial center were 

involved. In its comprehensive approach, the study has much significance to: the 

Educational Media Agency (EMA) on behalf of the Ministry of Education (MOE), the 

AEDIBESO project, Amhara, Oromia and SNNPR Regional Education bureaus 

Gonder, Adama, Awassa and Jimma Colleges of teacher educations. 

It is significant to EMA because EMA, on behalf of the Ministry of Education, ha 

taken the charge and played an enormous role in initiating the incoming of the program 

and led the planning, designing, developing, printing and distributing of the program. 

Thus, the study i much significant to the Educational Media Agency, who must eek to 

know the extent to which its effort valued in introducing the program to the country. 

The AEDIBESO Project, as a vanguard provider of fmancial and technical a si tance 

may need to know the extent of implementation and constraint encountered during 

planning through implementation proces in order to evaluate and correct its imilar 

a si tance to other sector in the future. Regional Education Bureau (REB) 

e pecially, Amhara, Oromia and SNNPR hare the credit of the tudy, becau e they ar 
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and were the forward partners of the project from the inception to implementation 

tage. 

On top of this, the study might help the aforementioned three teacher education 

colleges to examine their experiences of the program in order to correct their previous 

eiTor and may apply to their future career of similar programs. Last but one, the 

researcher believes that this study might be an initial for further study on the 

effectiveness of the implementation of distance education teacher training programs in 

Ethiopia. 

1.5. Delimitation of the study 

The scope of the study is limited to investigating issues related to appropriateness of 
~------

objectives and contents, effectiveness of the implementation, efficiency of the 

instructional or delivery of the distance diploma level teachers training program, 

specific to English Language courses. It also aims at examining problems encountered 

by implementing /practicing the program. Therefore, the distance program English 

course materials, which were planned, designed and developed and distributed by the 

Educational Media Agency in collaboration with Regional Education Bureaus, and the 

implementation activities of the course are focus of the study. 

In order to examine the effectiveness of the English language course materials, and the 

confidence levels of the learners themselves toward the program, the study embraces 

distance learners from Amhara, Oromia and Southern Nation Nationality Peoples' 

Region. The selected distance learning centers are Debrebirhan (Amhara), Adama, 

(Oromia) Awassa (SNNPR), and Ambo (Oromia). In addition to this one more distance 

learning center (GorolWolkte Zone) Senior Secondary School, found in SNNPR has 

been included for the purpose of responding only to questionnaires. In order to 

examine the attitude of the learners about the effectiveness of the distance progranl in 

their learning processes, some trainees were interviewed individually as well as in 

groups during the fieldwork. 
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1.6. Limitations of the study 

All subjects of the second cycle distance education diploma program need to be 

assessed. Nevertheless, since this study is concerned only with the teaching-learning 

process of the English course, the problems to be investigated do not include problems 

of the other subject areas involved in the distance program .. In a similar way, the 

fmding cannot be generalized to all distance education diploma English course trainees 

found in the other centers. 

The observation is also limited only to surveying distance-learning centers, where the 

trainees attend the face-to-face tutorial programmes. Observing classroom teaching 

(where trainees teach) is not including in the study. Most of all, except for the fit of 

objectives and relevance of contents, it does not make any comparison between the 

teaching of the distance mode and the conventional method for training of primary 

school English Language teachers. 

The comparison is limited to only examining appropriateness of the objectives and 

relevance of contents of the distance education diploma English Course materials to 

the objectives and contents of conventional curricula for training second cycle primary 

school English Language teachers. There was no any other source of information for 

approving or disproving the responses of trainees on their English Language-skills 

development. In this case, the interpretation relies only on trainees' own words. 

1.7. Operational definition of related terms 

Second Cycle Primary School Distance Diploma Program- refers to a programme set 
by the MOE in 1999/2000 to upgrade the standards of teachers teaching in 
the second cycle primary schools (5-8) with under qualification to the cycle. 

Regular/Conventional Curricula - The document prepared for training diploma 
English Language teachers by Kotobe College of Teacher Education and 
others as of 1996/97 and 1999/2000. 

Delivery System - Concerned with the instructional system of distance education 
selected for the implementation of the distance diploma teacher-training 
program. 
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Fit/match - The equivalency or synchronization of objectives of the distance diploma 
program and the regular course curricula for the training of 2nd cycle 
primary (5-8) English Language teachers. 

Distance Learning Center - Refers to centers established at senior secondary schools 
or Colleges and TTIs for carrying out the face-to-face tutorial programmes 
planned to be held at six weeks interval. 

Tutorial Center Coordinator - A person who was assigned to coordinate the activities 
planned for effective implementation of the distance course at the selected 
center. 

Tutor - 'is a member of the instmctional conferences, instmcts and examines students,' 
(Good, 1973:623). In this study, it refers to those who were selected by the 
coordinator of the tutorial center to teach the distance programme English 
courses. 

Trainees - Ethiopian teachers teaching English Language in the second cycle primary 
(5-8) schools with under qualification for the cycle and enrolled in the 
Distance programme to be qualified to diploma standard. 

Learning resources - Resources put in the plan of implementation of the distance 
Programme including reference materials, libraries, radio, video, TV 
Sets and software programmes. 

Efficiency - the ability to achieve desired results economy of time and effort in relation to 
the amount of work accomplished (Good, 1973:207). 

Performance-The carry out of work by a student in an actual assignment, tests, or 
course (Hawas, 1989:116). In this study, the term 'performance' is 
concerned with the activities trainees are expected to accomplish in their 
distance course studies. 

1.8. Organization of the study 

The paper consists of five parts. In the first part, introduction, which embraces 

background of the study, statement of the problem, aims and objectives of the study 

significance, delimitation, limitation of the study, operational defmition of terms and 

organization of the study are included. 

In the second chapter, review of the related literature, which includes: concept of 

distance education, why distance education is so important, the growing of distance 

education worldwide, implementation of distance education, managmg 
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implementation, role of takeholder in the implementation of distance education, 

a ailability of nece ary learning resources, the role of human communication in the 

implementation of di tance education, distance program mode of delivery system, the 

u e of sound media in the instruction of distance program, student's support service 

and it qualitie, a e ment methods in distance education, evaluating the 

effectivene of di tance learning program, mea ures of success in the 

implementation of distance program, leamer's outcome, training of teacher 

(including Ethiopia) through distance program and examples of English Language 

teaching distance programs(institutions) are the focus points. 

In the third chapter, theoretical framework and research methodology, theoretical 

framework itself, research design, data collection, data management and analysis 

were discussed. 

The fourth chapter, which deals with data analysis and presentation g1Ves brief 

accounts of contexts of the observed sites, backgrounds of the respondents 

interpretation and discussion of the data collected through questionnaire and 

interviews and analysis of the documents of the distance program. The fmal, chapter 

five, presents summary of the study, conclusion and recommendations ba ed on the 

findings. 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

Thi part of the the is deals with the Review of the Related Literature to the problem 

tmder the study. It provides a theoretical background on the concept of distance 

education! learning, implementation of distance education, di tance program mode of 

delivery evaluation of the effectiveness of distance learning program, distance program 

for teacher training in Ethiopia. In order to relate the literature to practical work, the 

documents of the second cycle primary school distance teacher-training program have 

al 0 been analyzed. 

2.1. The Concept of Distance Education 

2.1.1. Definition 

Though, the concept of distance education is getting more and more recognition at 

recent periods in different countries, its historical perspective goes back to the early 19th 

century. In the past almost for over half a century, different people defined and 

interpreted the phrase "Distance Education" in different ways. In this case, Verduin et 

aI., (1991), recently have examined how different researchers and educators have 

defined the term "distance education". They revealed that the German educator Peter 

(1965) popularized this term in Germany, in the 1960s and 1970s. 

A these educator have observed, the term 'distance education wa employed in France 

as a "title for distance teaching institutions". However Moore, (1993) in Keegan, 

(1993 :22) pointed out that the first attempt in English to define distance education and 

to articulate a theory appeared in 1972. According to Peter (1965) in Keegan 

,I' (1994:27), 'distance education' refers to instruction by the exchange of letter between 

teacher and tudent, a process in which the contribution of both are u ually ba ed on 

specially prepared and methodologically developed printed cour e material . 
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African editor uch a Obanya habani and Okebukola, (1996) have also looked at 

the meaning of di tance education a , "form of tudy where tudent are not in direct 

physical contact with their teacher" ( ESCO, 1996). Verduin et al. (1991) in their 

book "Under tanding Di tance Education"', have summarized Keegan's 1980 and 1986 

definition of di tance education and outlined four concise definitions as follow : 

(1) The eparation of teacher and learners during at least a majority of the 
in tructional proce (2) The influence of an educational organization, including the 
pro ision of tudent e aluation, (3) The u e of educational media to unite the teacher 
and learner and carry cour e content, (4) (The provision of two way communication 
between teacher, tutor or educational agency and Learner (Ibid: 11). 

McAlee e (1985), in the International Encyclopedia of Education, Volume 3 page 1432, 

tate that distance education imply and some what broadly defmed is "education 

which either doe not imply the physical presence of the teacher appointed to di pen e 

it in the place where it is replaced, or in which the teacher is pre ent only on occasion 

for elected tasks". In addition, Vertecchi, (1993), (in Keegan, 1993) asserts that 

distance education presupposes the existence of a 'school'-that is, an organization who e 

explicit purpose is to teach to a public who wants to learn. 

A it definition varies, different terms have also been given to distance education. For 

in tance, terms such as independent study, Home study, Correspondence study out of 

campu study, individual tudy, autonomous study, and many more other term were 

used to mean the same as the purpose of today's distance education. 

Even today the term distance education or distance learning is u ed exchangeably with 

the expression "Open Learning". In this case Brown, (1997) in the book "Open & 

Distance Learning: Case study from Industry to Education", u e both term 

exchangeably from it topic through the in ide dialogue. Mo t of Briti h ba ed writer 

or authors use the term "Open learning" to mean Di tance Education". Actually the 

ba e for uch expre ion is the popularity of the United Kingdom (UK) Open 

University, which i us d as a model for many di tance education e tabli hment . 

Whatever different definition and term given to the mode of in truction aIled 

'distance education', the definition given by Keegan (19 0 & 1986) & revi ited by 

Verduin (1991) ha been adopted for thi study. 
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2.1.2. Why Di tance Education is so important? 

Different nation and countries make u e of distance education for different or similar 

purpo e . For in tance a one UNESCO (2000) report put it, in Africa: Kenya, 

Tanzania' in A ia: India, Malay ia, and Paki tan in Europe: Britain, pain France, in 

Latin America: Uruguay and Argentina have u ed di tance education for different 

purpo e . 

Following the development of technology and specialized field of knowledge, human 

need , want and interests are increa ingly growing. In order to ati fy these needs of 

education now it is becoming apparent that the conventional or the regular face-to-face 

education alone i not ufficient. Thus, governments and educational organizations are 

actively encouraging the use of distance education as alternative mean for provision 

of education to large masses at different fields of studies. The importance and effective 

use of distance program and its expansion is widely revealing in developed countries 

than in developing countries. For this, Great Britain, Germany, and Australia can be 

mentioned as the forward examples in utilizing the innovation. Brown, (1997) in the 

introduction part of his book "Open& Distance Learning:" in the topic "Why bother 

with open learning?" has an important paragraph as a rationale for u e of di tance or 

open learning program in Europe. 

Traditionally for most people and mo t subjects learning ha taken place in face­
to-face environment led by a teacher, instructor, or whatever. However 
pres ure are now growing that serve undermine the traditional tructure of 
learning provision acros all sector ... there is an increa ingly urg nt need for 
co t-effective, rapid retraining of the European workforce." Brown, (1997:2-3) 

From this quotation, one can see that in developed countrie di tance education ha 

upper hand over the traditional structure due to its cost effectivene and the rapid 

capability of mUltiplying trained manpower. According to Brown the rea ons gi en for 

initiating change differ in detail from context to context but the underlying motivation 

include the following points: increa ed student acce s to learning' reduce learner drop­

out rate; enhanced learning quality and learning strategie ; wider range of learning 

available; more effective u e of kill d tutor' reduction in co t . r ductionl limination 
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of time and place dependence for interaction between learners and material , learner 

and tutor learner and peer (See Brown, 1997:3). 

Pertinent to the rea on for employing di tance education as education mode of delivery: 

a. availability of new method of communication 

b. fl xibility in relation to place, time, age & time. 

c. Leamer continue earning their living while they pur ue their studies 

d. political philo ophy of a nation or political party in power has a very strong 

influence(Obanya et a!. , 1996). 

Vertecchi, (l993) in Keegan, (1993: 154), pronounces that the demand for education is 

coming for other and differing reasons. Some of the reasons this author distinguished 

endor e the idea that people want to change their professional profile or they change 

their minds about what they want to do. The demands for education come from adults 

and it would be rather difficult to satisfy these demands in a traditional education 

y tern. According to the observation of this contributor, di tance education has been 

seen as the correct solution to the problem, because it (distance education), break the 

temporal and spatial re istance that are typical of face-to-face education. Purpo e of 

di tance education: 

• to increase learning acce s 

• for equity & legitimacy of education 

• learner-centered innovation 

Distance education has existed in Ethiopia for four decades. It ha been introduced in 

the form of correspondence education. The Ethiopian Di tance Education Di i ion 

had tried to justify why to introduce corre pondence/distance Education in Ethiopia 

a follows: 

It is affirmed by the department's survey of ovember 1977, that th re i a felt 
need for con'espondence education. For in tance, out of 55 factory worker 
with secondary level education, 735 per ons filled in the que tionnair s 
showing interest in corre pondence education, which i th ducational 
alternative for the adult popuJation"(as quoted in Tesfay jigu,2002). 

From the above quotation, we can ee that the primary need for corre pond n e 

education (now distance education) was that worker wanted to improve their education 
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let it be their profe ions on the-job or their academic qualification. Tilson and 

ekatibeb (2004: 124) have examined that the need for instigation of di tance education 

in Ethiopia wa related to acce s, educational quality, educational costs, and capacity 

building. Amare (2000:] 2 ), highlights that the inception of distance learning program 

in Ethiopia is at it younge t age and getting more acceptance in the Ethiopian 

educational y tern. 

2.1.3. The Growing of Distance Education 

Lockwood (1995) and Reddy (1996) have discu sed growth of distance education largely. 

According to Reddy s observation, distance education took deep roots in several countrie in 

the 1930 . The International Council for Correspondence Education (ICCE) in 1938 gave 

attention to the recognition of distance education throughout the world. In this case Au tralia, 

Russia, Sweden, the USA and England were the forerunners for introducing what was called 

correspondence education, now most shifted to distance education. The following table hows 

the size of distance education in the world. 

Table 1. Distance Education- The World-Over 

Region/Continent Countries No of Institutions 
Africa 34 122 
Asia ]8 101 
Australia 4 68 
Europe 18 240 
Middle East 2 3 
North America 2 237 
Caribbean 4 6 
Latin America 13 54 
Total 95 835 

Source: Reddy, (1996: 169) 

In Europe, orth America (the US & Canada), there are about 237 institution of 

distance Education wberea in 34 African countries, there are only about 122 In titution 

of Distance Education. This implies that the growth of di tance education, like it 

beginning, 1 much enormous in developed countrie rather than in developing 

countries. 

Though developed countries introduced di tance education with what i now similar to 

the u e of it in developing countrie , by social, political, economical and technological 

development, the objective , purpo e ,method and structural development of di tance 
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ducation in the developed countries are much far different from that of the developing 

countrie . A Brown, (1997:3) examine one ca e tudy, "reduction/elimination of time 

and place dependence for instructions between learner and material, learner and 

tutor learner and peer "ju tify why people bother with Open-Learning. The main 

purpose for beginning Di tance Education in developing countries includes: 

• expanding educational opportunitie to cover a large proportion of 
population , 

• to produce trained manpower technical & vocational areas 

• to assi t the level of literacy a country has achieved (Reddy, 1996). 

In this view, the main objective for introducing the second cycle di tance education 

diploma program in Ethiopia is directly related to the description, "to produce trained 

manpower in order to meet their national demands in technical and vocational areas". 

And, the rest two descriptions also support the main objective. 

2.2. Implementation of Distance Education 

As Fullan, (1977) has been cited in Marew, (2000), implementation refers to the actual 

u e of an innovation or what an innovation consists of in practice. According to thi 

author dimension of implementation consists: 

• change in materials, 

• tructure/organization, 

• role behavior or knowledge & understanding, and 

• value internalization. 

In regard to this, Vertecchi (1993)'s interpretation of implementation in di tance 

education is that many activities are required to en ure regular communications with the 

tudents once they have begun to study. In thi pha e, Vertecchi included activitie uch 

as: dispatching of the materials, correction of a signments, proce ing of data, 

preparation, correcting and compensatory communication to be ent to the tudent 

(Ibid: 160). 

In a ummary tatement, Vertecchi(1993) argue that di tance education pre ent orne 

of the characteristics of tradit ional face-to-face education uch a : 

l. including: uniformity of educational content; 

16 



11. definition of teacher's role; 

111. social delegation for education; 

IV. definition of the leamer's role and 

v. authorization of certification (Ibid: 155). 

In order to assess the effectiveness of implementation of distance education, it is 

important to review how it was operated including its managemental process, 

definitions of participants and clarity of communication. 

2.2.1. Managing Implementation of distance education 

Implementation is a variable, and if the change is a potentially good one, success (such 

as improved student learning, or increased skills on the part of teachers) will depend on 

the degree and quality of change in actual practice (Fullan, 2001: 70). Nekatibeb, 

(1990) has analyzed implementation of educational radio broadcast in Ethiopia in the 

contexts of: decision-making authority, autonomy, leadership, fmancial and manpower 

allocations, procunng facilities, program development, program production, 

transmission, human resource development and linkage roles. Paul, (1990:67) writes 

that leadership, rather than management, is the integrating force that brings the requisite 

components together and gives direction in context of the institution. 

In implementing a certain program, the occupants of the different roles-teachers, head 

teachers, students- are often required to alter their usual ways of thinking about 

themselves and one another and their characteristics of behaving towards one another 

and within the organization. Often the organization (role relationship) change aspects of 

curriculum projects are left implicit in the plan (Derebssa, 2000:8-9). 

By this token, the effectiveness for implementation of distance education programs can 

also be seen from the aspects of the roles-relationship the different institutions, learners, 

tutors, coordinators, and the communication aspects these parties can have among 

themselves. 
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2.2.2. Roles of stake-holders in the implementation of 
distance program 

A A pinall and his as ociates, (1992:33) have noted, potential area of difficulty 

include: 

• Unclear expectation about role performance: the requirements of role are 

not made clear and the individual, therefore, ha no way of telling the ort 

of criteria on which his or her performance is likely to be judged; 

• Conflicting demands by different members of role set: for example the 

head teacher expects a team leader to take a whole-school view in his or her 

approach to evaluation, while team members expect him or defend the 

team' intere ts in the competition for resources; conflicting elements 

within the role: for example to act as both appraiser and advisor/ upervisor 

of colleagues; 

• Role overloaded: too many roles, for example, those of head of department, 

head of year and class teacher with a heavy teaching load, 

2.2.2.1 Roles of distance program institutions (units) 

According Verduin, (1991: 166), the organizational pattern and operating practice of a 

distance education establishment are ba ed on the educational philosophy of that 

instruction as well as some economic and political restrictions. Regarding this Rumble, 

(1986) suggests three potential models for organizing distance education: 

a. in titution-centered, 

b. student-centered, and 

c. ociety-centered. 

The in titution-centered model, which Rumble calls "the indu trial model" can handle 

large number of learners and highly controlled. So Verduin, (1991) accept that the 

advantages of uch a model are that large number of tudent can be erved and that it 

is an economically advantageous way to conduct program in thi day of limit d 

economic re ource (Verduin, 1991: .167). onethele s, E cotet, (19 0) comment that 

in such a model, there i an ab ence of contact between tudent and in tructor or tudent 

and tudent. However, an institution i there to manage the implementation of di tance 
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education. Evidently, Aspinall and his associates, (1992:8), have observed that while 

much managemental activity is carried out through the formal structures of organization 

(organizational chart) it also involves the complex network of informal relationships 

through which much of the real work of the school or college actually gets done. 

Verduin, (1991: 17 6) claims that the distance education unit must contain a clearly 

defined: 

• faculty or faculties, 

• counselors, and 

• tutors. 

According to Verduin, implementation of distance education is based on team approach 

for sharing roles to assess leamer's needs, design appropriate learning packages, 

provide guidance, and check performance. Panda, (in Evans, 1996:113), referring to 

the structure of correspondence course institutions (CCls), spots that there are fifty 

directorates of Correspondence or Distance Course or departments of 

Correspondence/distance education, commonly known as CCls, functioning within the 

institution of higher education or universities. These universities have full control over 

the CCls, with little or no freedom delegated to the latter with regard to design of 

curriculum, development of programmes, teaching approaches and support service, 

student's evaluation and certification. The institutional management and in most cases, 

the financial allocation and expenditure, and staffing of the CCls are determined by the 

host institutions (See also Panda, in Keegan, 1993:8). 

Paul, (1990) writes that an institution's commitment to strong student service is critical 

to the fundamental value of opening up access to a university education. It is one of the 

critical tests of the extent to which resource allocation and decision-making are based 

on a value-driven approach or a more political one (Ibid, p.93). 

In the context of the second cycle distance diploma program, institutional roles refer to 

the roles & responsibilities the following in titution perform in designing, 

implementing, disseminating, monitoring & evaluating the project: 

• the Educational Media Agency (EM A) on behalf of the MOE, 
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• Regional Education Bureau (REBs), 

• Regional College of Teacher Education (RCTE) - regional and 

federal colleges, and 

• Tutorial center. 

"There i a need to work toward a clear idea of the e roles, not at an administrative 

Ie el but at an educational level" (Fi h, 1989:9 ). For the practicality of this project, 

there are academic and admini trative roles and re pon ibilitie set up following the 

tructurallayout of the project (See appendix 10 / Structure of Role-Relationship). 

2.2.2.2. Roles of the Learner 

Amudndsen, (in Keegan, 1993:76) pronounces that the purpose for learners to come to 

distance education situation is to learn something that fits the type of knowledge found 

in the field and prepares them for various forms of professional certification. As 

Wedemeyer (1971) has been viewed in Keegan, (1993) in any teaching-learning 

situation, it is generally agreed that there are four es ential element: a teacher, a 

learner, or leamer, a communications system or mode, something to be taught! learned. 

The leamer, in teaching-learning situation, is the main figure for accepting or rejecting 

what is to be learned and taught. In this case the perception of distance program, the 

learner is a decisive subject for the ucce s or failure of the program. Following the 

footsteps of the theory of the perceptual psychologist; Bill , (1959), Comb (1959) 

Verduin, (1991) claims that people's perception of behavior and learning play a 

significant role in learning. Thus, he notes that one view of behavior learning and 

behavior change that holds strong meaning for distance education i the perceptual 

theory. 

After an exhau tive pre entation about perceptual theory, Verduin, (1991:142) 

concludes that becau e of the ignificance of people's perception for beha ior and 

learning, it is most important for educators to con ider tho e things that determine or 

affect human perception. The identifiable perceptual determinant he remarked are: 

believes, value, need, attitude, and elf-experiences. 
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Lewi (1981) felt that learner might be discouraged due to difficulty of the course Isubjectl 

tudied delay of feed back time laps built into a postal system which may mean several weeks 

between discovering problem and getting an adju tment returned with its written help and 

encouragement (Ibid page 20). Although, Amudndsen (1993) in Keegan (1993 :76), 

empha ize that the learner, and hislher need to tructure and control the learning ituation 

ha received much empha is in distance education, it seems that there are individual 

differences among the learners and support might be an inevitable. Once two American 

researchers, (Hilgard & Bower) have reviewed several theories of learning. One of their 

conclusions rested on the leamer's abilities. Thus, they wrote, "the leamer's abilities 

are important, and provi ions have to be made for the slower and more rapid learners; 

and for those with specialized abilitie " (EMA, 1990: 3.5). 

2.2.2.3. Roles of the Tutor 

Peter (in Keegan 1994) categorizes permanent staff members of the univer ity 

di tance education teachers/ tutors into five types. However, for Obanya, (1996) and hi 

associates, most of these teachers or tutors are full-time employees of other institutions 

paid for their service to the distance education institutions. Lockwood (1995) from hi 

evaluation of student support service in Open and Distance Learning (ODL), has 

observed some difficulties in establi hing quality assurance work. One problem he 

in i ted on wa , 

" ... the fact that many tutorial and coun eling staff work on a part-time 
for the in titution, and their time therefore i very limited' there are so 
many variable in the factors that lead to tudent ucce or failure that 
the demonstrability of student support ervice ha hitherto eluded 
researchers"(Ibid: 239). 

From the experience of Open Univer ity, it i ob ervable that due to mo t of the tutor 

are u ually off-campus employee ; there is some central problem in managing tutorial 

activities. According to Paul, (1990), orne of the e difficultie include the folIo tng: 

• They (tutors) are part-time, and their full-time commitment may be 

another In titution; 
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• They are u ually on hort term or annual contacts and their overall 

commitment to the institution may not be a trong as that of full­

time Permanent staff; 

• They don not have regular face-to-face contact with their colleague or their 

uperior but tend to work in i olation from their homes; 

• Their role are frequently diffu ing and are not very well defined. 

• They lack the u ual authority of academic in the clas room because they are 

bound by cour e de igned by another staff and under the justification of a 

central academic (Paul, 1990: 113). 

Actually and practically the question is not where these tutors come from, but the 

skill they have as tutors and their role and efforts in developing the needed skills in 

the leamer(s). Peter himself, questions whether teachers in distance education have 

qualities different from teachers on the campus. His conclusion wa that particularly 

good teaching is expected from the teacher in distance education as a compensation for 

not having the students in the classroom (Ibid, p. 44-45). 

Lewis, (1981) in a Booklet headed 'How to tutor' in an open leaming cherne indicate 

that it is not only students who can be isolated in open learning. Tutor often feel in the 

same situation and can benefit from mutual support. According to this ob erver tutor 

need to communicate not only with one anther but also with other sources of help in the 

college (such as Librarian, counselor, career officer) and with the ource of help out ide 

(Ibid page 131). Rooting his finding in different case tudie, Lewis, (1981) ense that 

tutors need to have an exchange of information about usual happenings con ultation 

on dealing with students,(i .e., giving advice for upporting each other in profe ional 

problems). 

According to Lockwood, (1995), the e ence of the tutor's role is perhap to ensw'e that 

student ab orb, and understand, the knowledge and the theory components of the 

course. The author hints that this may involve a essing as ignment and giving 

feedback, clarifying point in the learning a ignment in the learning material and 

running occasional tutorials, probably within th organization. 
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2.2.2.4. Roles of the Coordinator 

Lewi (1981) ha indicated roles of a coordinator in the openleaming scheme. One of 

the many role thi author asse ed for a coordinator includes that a coordinator or 

organizer of di tance education i needed to provide whatever degree of structure help 

tutor. The author bas Ii ted down example of thi action as : to find a room, to 

encourage pairs of tutors to meet, to prepare an agenda, to arrange for staff to be 

released from other commitments, to act as a secretary or chairman, and there were 

other points he added(See Lewis 1981 :9). 

2.2.3. Necessary Learning Resources in implementating 
Distance Education. 

Resources required for implementation of a curriculum may involve 'time, material 

re ources, administrative support and expertise'. In this field, the availability of human 

and material resources is essential for carrying out education programs. The human 

factors include: 

1. the presence or "existence" of professionally competent & ethically­

minded teachers in the system, 

11. efficient management of education, and 

lll . a student-centered & equitable curriculum which ha a high standard 

relevant to the society, and 

tv. the supply of necessary educational materials and equipment 

The availability of material factor i equally important as that of human factor in 

implementation of an innovation. Material factor can be divided into availability of 

financial capacity (budget) and useable materials either in kind or in any form. 

Regarding financial availability, the Ethiopian Education and Training Policy 

Document in the section "Educational finance", remark that the method of financing 

education in any given country is among the major element that determine the e tent 

of access for education, the type of education given, the pattern of tudent distribution, 

the level and quality of education and the overall management and direction of 
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education (Ibid: 63). While clarifying what this meant, the policy tatement goe on 

aying" the education of a given country and its role in helping meet a clear set 

objecti e (for instance, development of economic and social growth) is closely tied 

with the re ource a ailable and the financing method it employs"(Ibid). 

The non-wa teful and economical management of the budget is another useful 

in trument in trengthening the financial capacity to provide quality education (Ibid 

page 67). Regarding the supply of educational input, the policy statement remarks that 

apart from teacher training, the supply of all the necessary educational inputs has a 

great impact on the quality of education. Thus, the policy empha ize the supply and 

di tribution of textbook , the provision of other educational inputs, and the application 

and upport of modern educational technology. 

2.2.4. The Role of Human Communication in the Implementation 
of Distance Education 

unan, (1993) ob erves that the transmission of information is considered a nece sary 

but not sufficient condition for educative process to occur (See in Keegan, 1993 :202). 

Kumari, (in Singh, 1995) notes that communication is key effective management. 0 

organization can exist without communication. Communication is important for the 

implementation of Distance Education program. Coordination of work become 

impossible and the organization will collap e for lack of it. Cooperation also become 

impos ible, because people cannot communicate their needs and feeling to each other 

(Kumari, in Singh, 1995:35). This commentator ees that in teaching and learning 

context students are expected to communicate to each other idea , feeling , and 

thoughts to maximize learning (36). Characteristically, communication perform an 

important role in facilitating deci ions by tran forming the data to identify and evaluate 

alternative choice (Ibid). 

In the context of implementation of di tance education, communication i een a the 

right channel to tran fOlm information: 

• from and to people respon ible for the implementation of the 2nd cycle 

di tance teacher training program 
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- - --------------------- ----------------.. 

• from and to individual and in titutions!organization , which are 

directly or indirectly participant in the design, development, 

di tribution, implementation monitoring and evaluation of the program, 

• from and among these above-mentioned partie and the target users 

(teacher) of the program. 

Keegan (1993: 127) a erts that di tance education is characterized by the replacement 

of interper onal face-to-face communication in the learning group by personal mode of 

communication. A Winn, (1990) has been viewed in Keegan (1993), distance 

education cour e are more carefully and extensively designed than courses delivered 

face-to- face and that they take longer to prepare. 

However, Keegan's ob ervation shows that cognitive theorie of learning ee 

communication of distance learning from the extensive interaction of tudents with the 

instruction or with the in tructor. As, has been summarized in Keegan,(1993) the 

learning materials, both print and non-print, are designed to achieve as many of the 

characteristic of interpersonal communication as possible. From the reviews of 

Di mond Keegan's different sources, the incorporation of easily readable style, and 

anticipation of students' problems, careful structuring of content, self-testing questions, 

in tructional objectives, inserted que tions, model answers, typographical 

consider~tions (designing and drawings) are some of the elements that educator 

perceived for communication in distance education (Keegan,1993). 

2.3. Distance Program Mode of Delivery 

Distance education can be instructed or learned 111 vanou way. Some of the 

outstanding ways in learning or teaching distance education include print medium 

audio! video, computer, telephone, telecom, and others. Concerning 'method of 

Teaching at Di tance', Sparkes,(1993) in Keegan (1993: 135) illu trate that education 

and teaching are interpreted to mean creating environment, in which at a di tance can 

involve the effective u e of many media; including printed, video tape, audio tape 

practical work, as well a occa ional lecturing, clas room teaching and tutoring. 
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In 1972 in hi do torial the i entitled" The didactical structure of di tance education: 

re earch into a more indu trial form of teaching and learning", Peter (1972) pointed 

out that di tance in truction might be under tood as a combination and integration of 

e eral teaching proce e . He listed ten teaching point processes, which include: 

• In truction by letter 

• In truction u ing printed material 

• In truction with rna s-media 

• Person to per on teaching and independent work. 

Sparkes, (1993), adds that in order to de ign a distance-teaching course to match a 

range of educational aims it is often neces ary to inter-mix various teaching methods. 

For thi , he has discus ed the uses of audiocassette telephone, radio, and other media, 

as method of teaching instruments. He also adds that there are a number of method 

available for teaching knowledge at a distance: principally printed texts and audio and 

video tapes and computer-aided learning (Keegan, 1991: 141-42). Verduin, (1991) al 0 

writes, "A variety of modes and system can be used to deliver distance education. Many 

of these can be combined into multimedia packages that appeal to student with different 

learning style". 

2.3.1. The use of Sound Media for the instruction of 
distance education 

Verduin, (1991) includes in his methods of delivery media uch a : audioca ette, 

telephone, radio, and other audio media uch a television, tele-cour e , Microwaves 

broadcast, satellite broadcast, computer, Interactive Video disc, and print. On the other 

hand, Keegan, (1993141-48), refers to simpler medium such a : Printed te t lecture 

TV, radio and tape recorder Practical work, the use of microcomputer , Project , 

as ignments, and independent studie . Lockwood, (1995) indicate that though there are 

ten of thousands of di tance programme for distant learner , mo t of the e are 

delivered by a single teacher using a particular medium. 

Though print, radio, television and audio and video ca ette have a long hi tory in the 

world of education, the fa t development of technology it elf created different and mor 

ophi ticated communication device uch a teletext, videotext microcomput r cable, 
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satellite, teleconferencing, electronic maiI(E-mail), and some more others. As Devlin, 

(1993: 267) explain the rapid expansion and growing sophistication of embedded help 

ystem and computer-supported job aids also contributes to training efficiency by 

increasing on- the-job performance support, which reduces the need for extensive 

formal training. Reddy,(1996:229) says that technology can help disseminate education 

from all of the world's best sources to all people, irrespective of age, sex, creed, 

religion and socio-economic status, who are in urgent need of education, wherever, 

thus cros jng all geographical constraints. 

In our country, the use of radio, television and audio and videocassettes has a long 

history in providing formal and non-formal education. Arising from this experience, it 

was assumed that the language courses of the Distance Diploma Programme for the 

Second Cycle Primary School Teachers(which is called project 17000) to be assisted by 

radio, audio and videocassettes( see EMA,1999). 

2.3.2. Student's Support Service 

The experiences of the Indira Gandhi National Open University (IGNOU) shows that 

the objectives of student support services include: a) facilitating the provision of 

services to learners so as to help them gainfully utilize the learning package, b) 

enabling learners to study effectively and to make their choices and decisions by 

providing them guidance and help through academic, administrative and information 

support, and c) providing human element in distance education in order to reduce 

learners sense of isolation caused by lack of regular personal contact (as quoted in 

EMA,1990:64). 

Obanya and his associates (in UNESCO, 1996) by examining the Nigerian Distance 

Education Student Service model first dealt with administrative organization of distance 

educafion. Their theorizing idea is that "the principles of student upport service 

predicted on the belief that for students who are separated from their institution , 

teachers, and peers, there need to be a well developed system of answering to the many 

needs they may have. Need such as reaching their institutions, lectures and other 

students for counseling, course and subject selection, instructional guidance, and co-
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corporation with other tudent for peer group tutoring or tutorial through technology 

uch a tele-tutorial(u ing the telephone system) or computer conferencing, and video 

conferencing are some of the notable tudents' upport service in distance education. 

With tudent' upport ervice Lockwood, (1991) write; 

In titutional per pective of learner upport will lie within one of two positions. 

The fir t po ition i complementary, viewing student upport as and deficits in 

learning the need essential integral component of the teaching/learning process, 

one that ha the learner as the central focus. The second position a compensatory, 

regarding student as having deficits in learning that need to be fixed, advocate 

pecialists to relieve of their responsibilities for meeting individual needs 

(Ibid:268). 

A Ljo a has underlined in Keegan, (1993: 185), in order to deliver good service, the 

front-line staff needs efficient back-up sy tern . According to this author, it is only 

when back-up ystems run smoothly that the service can supplement the personal touch 

that is a characteristic of high-quality service. He also adds that the uccess of the 

whole operation depends on people delivering internal or external service (Ibid, pp. 

185-86). 

For this author, the interaction with students is fundamental in distance education 

because, the value of the service will become evident when the tudents interact with 

the course material and with the various categories of staff of the in titution. Thus, he 

(Ljosa) summarizes by saying, 

It is therefore of vital importance that everybody involved ha a clear 

understanding of what the student wants, what the in titution' ervlce 

package and service philosophy is. The in titution should be aware of the 

main values of its product. And all the service carries should not only know, 

but also share the values and the philosophy of delivery (Ibid Page 186). 

While sharing the experience of open learning, Paul, (1990) write that imaginative and 

effective orientation, information and counseling and advi ing programme have been 

developed which enable tudents to te t their ba ic skills motivation and intention , 

against the provision of and demand made by di tance education programme (Ibid: 

93).This author emphasizes the importance of instructional conunitment for the 

efficiency and quality of tudent upport ervice. Thu he wrote, "An in titution' 

commitment to trong student ervice i critical to the fundamental alu of opening up 
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acce to a uni er ity education. It i one of the critical tests of the extent to which 

re ource allocation and deci ion-making are ba ed on a value-driven approach or a 

more political one (Ibid, p.93). 

2.3.2.1. Qualities of Student's Support Service 

Panda, in Terry Evan and Daryl ation, (1996), reports what ha happened regarding 

quality and effectivenes to a distance education program once in India. As stated by 

thi report the quality of cour e materials and support provided by the CCls 

(Corre pondence Cour e Institutes) lag behind the Open University's. 

The open Universitie differ from conventional universities in terms of instructional 

culture and work ethics. However, the quality of service offered to students with regard 

to material distribution, evaluation of assessment responses and turnaround time and 

academic counseling is gradually deteriorating (Ibid: 13). The report goes on saying that 

there was an absence of strong management information systems (MIS), although 

quality assurance and quality audit mechanisms have been initiated which may lead to 

improvement (Ibid). One of Panda's suggestions comes up in, "Continuous a sessment 

and continuous feedback might also determine the quality of students support service" 

(Panda, in Keegan, 1993:8). 

2.4. Assessment Methods in Distance Education 

Else V., (198 ) in Thorpe, (1988): 28), tate that a holi tic and pedagogically ound 

curriculum cannot be developed without comprehensive needs of a e sment. 

According to Fish, (19 9), the most logical form of as essing the succes of the tudent 

as a teacher on any particular occa ion would be to asse the progre in learning of 

the learner. Thus, a e ment is con idered as one of the key mean for finding out how 

learners are progre ing at a stage early enough to take action to help them, a well a to 

uggest changes that might be made [or future learner. Thi wa why Sparke , (1993) 

states; 
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A es ment methods have profound effect on tudents' approaches to 
learning and on the kind of learning they achieve, 0 it i important to 
match a e ment method to aim a it i to match teaching methods to 
th m ( parke, in Keegan, 1993: 140). 

Provu, (L 971: 14) al 0 di cu ses that program will improve only if teachers, 

admini trator and tudents become involved in a comprehensive effort to review and 

impro e their work. He al 0 discu e that uch an effort requires a careful analysi of 

their trengths and shortcoming of exi ting procedures, a de cription of desired event 

and their sequence, and the designing of a series of small experiments to test the actual 

effect of each event. 

As documented in a distance training manual provided by ~G OU underline , 

regardle s of the massive numbers, diver ity of courses and the vast geographical area 

over which the students are pread, distance education makes a very conservative effort 

to have continues assessment as part of its evaluation strategy. It has recently made it 

mandatory for the students to submit their assignments as es ential pre-requi ite for 

taking the [mal Term-End examination (EMA, 1990:71). The Indira Gandhi ational 

Open University (IG OU) experience shows that there are two type of as ignments to 

be submitted by the students, which comprise 25% grade mark. These are Computer­

marked and Tutor-marked assignments. There is one assignment for every 2-credit 

course subject and to a maximum of three assignments for an eight-credit course. The 

learner is requested to secure minimum percentage or grade in each a signment (See 

Reddy, 1997:70). 

The second cycle distance diploma cour e al 0 use Tutor-marked type of as ignment 

for purpose of a sessing the progress of the learners a term-end exams. everthele , 

the number of assignment is not determined by the amount of credit hour . It i 

determined by the amount of module each cour e ha . Every module require the 

trainees to present one a signment. 
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2.5. Evaluating the Effectiveness of Implementation of 
Distance Lemning Progranl 

A Mare (2000) vie ed from different ource the main purpo e of education i to 

enhance chang and development in ocial, economic and cultural phenomena. 

Education become practical when a program or an innovation of the education i put 

into u e on a certain target group" (Marew 2000). According to A pinwall, et al. 

(1992:2) evaluation i part of the di cussion making process. It involves making 

judgment about the worth of an activity through systematically and openly collecting 

and analyzing information about it and relating thi to explicit objectives criteria and 

alues. 

a. Evaluation of distance education consi ts of three elements: 

b. Initial analysis of student characteristics 

c. Intermediate evaluation of the students' learning activity, and 

d. Financial evaluation. 

2.5.1. Effectiveness 

Following the definition of Drucker, (1974) Aspinwall, et aI. , (1992:8), wrote," an 

effectiveness perspective is constantly concerned with whether the things we are doing 

continue to be appropriate, particularly in the context of rapidly and increasingly 

demanding external environment"(Ibid page 8). Definitions of Drucker' (1972) 

efficiency and "effectivene s" can be ob erved in different literature review relating to 

the mea urements of effectivenes . 

As has previou ly been shown in the conceptual ection of thi the i Drucker define 

efficiency' a "the art of doing thing right", and effectivene I a "the act of doing 

the right thing ". So, Aspinwall and hi colleague, drew a logical deri ation of 

evaluation when they wrote that "it i po ible to conceive of management- and hence 

evaluation a being concerned with or both of the e thing (things they mean efficiency 

and effectiveness)"(Ibid page ). According to the e author there are many 

procedures in the current climate for the empha i to be placed on "efficiency". Thu 
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they put that uch emphasis tends to focus on specific areas of activity within the 

chool or the college and how they might be improved: in particular how present 

results might be achieved with fewer resources or how correct level of resources might 

be managed to achieve more (Ibid: 8) In the context of evaluating an interactive video 

project, Lewy, (1990) discussed assessment in relation to the instructional 

effectiveness and efficiency of the project within the immediate and spatial contexts of 

the implementation(See the introduction part of this thesis). 

On the other hand, Vertecchi, (in Keegan, 1992:160), says, "Distance education 

requires continuous control of the progress of the operation from the point of view of 

the students considered as a whole and as individuals'!. He contrasted the face-to-face 

with distance: In the face-to-face education the physical presence of students is a 

source of information in itself. In distance education, on the other hand, the control 

structure provides, if not the only, certainly by far the most important source of 

infornlation on the students (Ibid: 160). Out of the three elements (initial analysis of 

student characteristics; intermediate evaluation of the students' learning activity and 

fmal evaluation) the, "Intermediate evaluation of the students' learning activity" will 

give support to the purpose of this study. 

Consistent with Bernadette, this is the most important aspect of the control system 

because the intermediate evaluation allows the implementation of compensatory 

procedures and the provision to each student of the help needed in overcoming 

difficulties in the learning task .. . the intermediate assignments have in addition the 

function of evaluating the progress of the whole course, the problems met by students, 

the success of the learning materials, and the effectiveness of the assignment itself 

(Ibid: 160). 

2.5.2. Measures of Success in the implementation of a 
distance program 

When we are talking of 'success', the question of quality would be inescapable. 

Quality of the innovation measures the effectiveness 0 f the innovation. However 

it is not easy and simple to define and measure quality in an innovation. 
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Once Haile ela ie(in Amare, 1998) tated that in developing countries, quality of 

ducation i a ociated with cia s repetition, dropout, overcrowded classrooms, lack of 

teaching-learning materials and the overall achievement of tudents. In developed 

countrie the quality of education i reflected in student's competence to cope with the 

ociety' de elopment tage and their readine s to with tand and handle the ever­

reaching challenge of the world. 

Paul, (1990:7 ) a sociate mea ure of uccess with: completion rates, graduation rate 

and per i tence rate, measure of co t efficiency and effectiveness, skills development 

and postgraduate performance. Though Paul elaborates more measures of succes , for 

the purpose this tudy, completion rates, dropouts, and skills development issues have 

been taken into consideration. 

2.5.2.1. Completion Rates 

Completion rate refers to tudents, who complete courses, in which they are registered 

for. According to Perraton, (1982:24) the success for completion depend upon 

different situations. Of these, Perraton discusse motivation as hi first heading point. 

Thu ,hi conceptualization i that if one follow a di tance teaching course that ha no 

teacher with a custodial role, one can choose to drop out at any time. The teaching of a 

distance program will be effective when its learners kept on in their studies to the end 

of their courses. Regarding this, Perraton, (1982) states; 

Unless there is a very efficient and sophisticated coun eling service, no one 
may notice, let alone encourage you to go on. For distanc teaching to be 
effective in the ense of retaining it students to the end of their cour e, they 
need to be highly motivated and to see the relevance of their studie to their 
own life and their own prospects (Ibid: 23-23). 

Perraton's second point for success i the provi ion of support for student with 

appropriate and efficient organization. According to thi author, any di tance teaching 

ituation needs acce to a minimum of equivalent for producing and di tributing 

teaching material and keeping record of it (an organization') tudent. 

For killful in truction of distance program and keeping up tudent' moti ation to 

complete their tudy, the integration of varietie of media i very important. However, 
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Perraton (19 2) ha ob erved the difficulty of integrating the media, for example radio 

broadca t with the program. As the author ha recited the Korean u e of radio for 

di tance education delivery support, it ha been proved that it was difficult to relate 

what teacher do on tutorial time (u ually on aturday and Sundays), with the radio 

program . The difficulty was that the programs are/were broadcast at a time when the 

teachers are not listening to them. His evaluation of the source of the difficulty is very 

touching to our 2nd cycle di tance upport service. Thus, it i of paramount to recite the 

problem Perraton identified as a whole. The following paragraph has some good 

importance to quote form Perraton: 

Difficultie of thi kind ari e partly becau e distance-teaching in titutions 
seldom control all their own activities. Broadcasts usually depend, for their 
timing if not their content, upon national broadcasting organizations rather than 
educators. Tutors who run study centers, or study group leaders often are not 
staff members of the distance-teaching institution with which they are working" 
(Ibid: 25). 

The main empha es in this quotation are: 

• distance teaching institutions do not control their activitie , 

• broadcast and learning programs are not coordinated, 

• tutors and coordinators are not the member of the institutions. 

The observation of the elected study sites and the result of the study have approved 

that some of the factors raised above by Perraton, (1982) are prevalent in the 

implementation of our second cycle distance diploma program. 

2.5.2.2. Skill Development 

Paul, (1990:78), addres es kill development as the degree to which tudents develop 

their independent learning skills, 0 that they can increa ingly take re pon ibility for 

their own learning. Sparkes, (in Keegan, 1993: 137), define kills a 'the ability to do 

specific things without thinking too much about how to do them'. A thi author ha 

elaborated, the amount of knowledge and understanding needed to be deployed in kill 

varie con iderably, from very little in peaking and walking to a great deal in cience 

and engineering design. 
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On the other hand Knowles, (19 0: 212-) writes that evaluators in adult education 

cannot be ati fied with mea uring change in knowledge, understanding, attitude, 

kill value , and intere ts; they have to be concerned with the transfer of the e kind 

of 1 arning to behavioral performance. He pre ents seven point for obtaining data 

about behavioral change. These include: 1) Standardized test , 2) Tailor-made te t , 3) 

Performance test, 4) Ca e studies, 5) Student products, 6) Job-performance, and 7) 

In tructor evaluations (Ibid, pp.213-14). 

Paul (1990:124) expresses that the relevance of learner performance data is mo t clear 

on courses which are associated or which are closely tied to job performance. Even 

where course are not asse sed or job-related, it may be possible to specify particular 

outcomes or competences which are the goal of the course, and learners the extent to 

which they feel they have achieved them. Fish, (1989) gives comprehensive text 

regarding areas of skills learners need to develop. According to this writer, trainee 

need to learn about themselves, about their various capabilities for relating to and 

fostering the learning of other people, their knowledge of their ubject, of children and 

their development and a clear understanding of various theoretical perspective 

together with an ability to form their own per onal theory (Fi h,1989:91).With thi 

understanding, the econd cycle distance education distance English course taker­

trainees' skill development is mea ured with performances or change of knowledge, 

areas of knowledge developed more, and impact of the gained knowledge on trainee ' 

professional career . 

2.5.3. Impact/Leamer's Outcome 

Verduin, and his associates, (1991 :88- ) have analyzed learner' outcome In three 

major kills, namely: 

1. cognitive, 

11. p ychomotor, and 

Ill. affective. 

Rossi, et aI., (1989:245) noted that altemative mea ure of outcome can be i wed a 

more or less direct expan ion of program objective. For the e author a good 
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outcome mea ure i one that is fea ible to employ, given the constraints of time and 

budget and one that directly enough related to the goal of the program to be valid 

(Ibid). The impact of distance teaching university on the educational sy tern may be 

long or hort term (Verduin, 1991: 109). Verduin sees success or outcome a 

broadening or preading of the given program or an innovation. Therefore, impact can 

be een from a student's personal achievement and development or expansion of 

in titution's modeled innovation. 

2.6. Training of Teachers through Distance Program 

As has been recited in the Encyclopedia of Education (1985:2511-12), national 

government have been giving increasing attention to in-service teacher education 

recently for at lea t same reasons. The e include: a) they believe that educational 

practice needs to be more closely linked to national needs of the local community; b) 

approaches to educational change which neglect the INSET dimen ion are usually 

unsuccessful; c) teachers, like other adults need continuing education to keep abreast of 

change in modem society. 

According UNESCO (2001) report, distance education plays a paramount role in 

teacher education in South Africa. This report indicates that more than a third of it 

primary and secondary school teachers were involved in distance education in 1995. In 

this ca e the program began as in-service ones but later diver ified to include a pre-

ervice target group, too in re ponse to government policy (UNESCO 2001 :23). 

Indonesia can also be mentioned as one example in making u e of di tance education 

for training of teachers. 

As Bloom, (1980) has been viewed in the International Encyclopedia of Education 

(1985: 251 J) , the in-service teacher education and training acti itie engaged in 

primary and secondary schools, following their initial profe ional certification and 

intended mainly to improve their profe sional knowledge, kill and attitude in ord r 

that they can educate chi ldren more effectively. 

Directing towards the future endeavor of training, the Ethiopian education and training 

policy statement promise that school wi ll be taffed by adequately trained teacher in 
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order to a ure sufficient educational input and to maintain quality of education MOE 

2002: 109). Employing only conventional education or conventional training modes, as 

ha already been hinted, cannot attain thi opted quality. As examples of different 

countrie , e pecially developing countries exhibit, di tance education is an optimum 

way to exploit for producing more teachers in quantity as well a in quality in the 

Ethiopian exi ting situation. 

It wa uch a situation that called for the introduction of the project 17000 in Ethiopia. 

To quicken the pace, the Ministry of Education, through the delegation of the 

Educational Media Agency (EMA) , has initiated training of teacher's on-job through 

distance education. 

This training by distance education (for the first batch) was started in 200012001 
and will continue for two and a half years until mid 2003. At the end of thi 
period, 21,000 old teachers will have upgraded to the de ired level. A distance 
education is useful for teachers of all educational levels and for their continuou 
on-the-job training, distance education departments are being set up in all the 
training colleges (MOE). 

Despite the initial estimation that the fust batch to complete the program within two 

and a half years (from February 2000 to mid of 2003), by the end of 2003 the tudent 

were in their second year first semester. 

2.6.1. Training of English Language Teachers through Distance 
Program in Ethiopia 

In relation to the rationale between language and socio-cultural en ironment, the 

International Encyclopedia of Education depict that language i related to the 

particular ocio-cultural environment of the country where the language i poken. The 

Encyclopedia also adds that it i only within a certain ocio-cultural etting that a 

language becomes living mean of communication. Mc ab, (19 9: 124) u ed 

que tionnaire to collect infOlmation on student teacher 'language kill and language 

teaching trategie from the language in tructor and the principal of th ten Teacher 

Training Institution (TTls) in Ethiopia. One of her finding depict that "primary 
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chool teacher are trained a generalists and this limit the amount of language 

teaching experti e they can gain during the training"(Ibid p. 129). 

The Education policy tatement of 2002 as erts that the low rna tery of the Engli h 

language at all Ie el of the educational system is a glaring weakne . In order to 

correct thi ituation, the policy statement promises that pecial attention will be given 

to the training of teacher . In this case native peaker of English will, with the aid of 

language laboratories and other teaching aid , teach students enrolled in teacher training 

college . ShOtt upgrading courses will also be offered to those currently teaching the 

ubject (MOE, 2002: 113). It is with intent that the study examines the efficiency of 

distance mode of training econd cycle primary school English Language teachers. 

2.6.2. Examples of English Language Teaching 
Distance Programs 

This section cites only examples of English language taught through Open Univer ities. 

The examples are obtained from websites. The teaching of English through di tance 

mode is being run widely in the United Kingdom (UK) and Australia. For instance, the 

Institute of Education, University of London, in UK, is running 0 many unit of 

distance programs. The TESOL (Teaching of English Language for peakers of other 

Languages), which now provides Certificate; Diploma and Master Degree i one of the 

unit departments of distance education. Since the foundation of the Univer ity, in 194 , 

the MA TESOL has a long and distinguished history of catering to Engli h teacher 

from the UK and overseas. As a piece of information obtained from website indicate, 

the cour e is intended for practicing teachers of English to peaker of other language 

both in the UK and throughout the world. 
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CHAPTER THREE 

Theoretical Framework and Research Methodology 

3.1. Theoretical Framework 

Though there are plenty of model of evaluation, for this study, the procedure of 

Reeves' six level of evaluation of interactive video has been adopted. However, this 

tudy is referred only to five levels. The e are: a) assessment of the work of objective, 

b) formative evaluation, c) process evaluation, d) immediate effectiveness evaluation, 

and e) impact evaluation. 

Diagram 2. Five levels of strategies for the evaluation of the implementation of distance 
education for the second cycle primary school teacher training. 

No Sample Questions Levels Sample action 

1 What are the relationships between the Are ol;>jectives equivalent? 
objectives and contents oftbe 2nd cycle Assessment Are contents relevant to the 
distance education and the conventional oftbe worth need and interests of trainees? 
curricula for training of second cycle of objectives How is the organization of the 
primary School English Language and contents course materials? 
teachers? 

2 What does the implementation of the 2nd Out put/ I there clearly set trategie 
cycle di tance education diploma English Proce s for implementation? 
Course program look like? evaluation Are roles defined and 

accomplished effectively? 
3 How effective 1 the in tructionaV Immediate How efficient is the upport 

delivery sy tern of the 2nd cycle distance effectiveness service? 
education diploma English course evaluation 
program? 

4 What is the impact of the di tance mode Impact/in Are kill developed 
of training? What learning performance put adequately? Ha e trainee 
do coordinator and tutor observe, and Evaluation gained adequate for teaching 
what gain do trainees report? Engli h Language knowledge 

in grades 5-8? 

5 How can distance teacher training mode Formative I the program encouraging for 
be improved in thiopia? Evaluation training of teacher? 

Should it continue? 

Note: Adapted from Lewy, (J 990) Studies in Educational evaluation, page 120 

The sample question and ample deci ion item were al 0 adoptable ba ed on the 

re earch que tion . 
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Though Ree e ha operationally explained each of the e level, ince this tudy i 

de igned based on an indirect adoption of the levels, the researcher has used other 

relevant definition inline with the fOlTImlated que tions for the tudy. Figure 2 

illu trate the e five point level ,and orne generic que tion with predicted deci ion 

idea entitl d Five Level of Evaluation for the econd cycle Primary chool teacher 

training Engli h cour e material de ign and implementation proce (See Figure 2). 

3.1.1. }\ssessnnent 

According to Provus, (1971:12), evaluation serve at least three purpo es: (1) to en ure 

the quality of the product, (2) to ensure this quality at minimum co t, and (3) to help 

management make decisions about what should be and how. 

Evidently, this hows that the effectiveness of an innovation can be observed or 

examined at it de ign and implementation stage. And both design and implementation 

are manageable for evaluation purposes. 

Lewy (1990) explains that a sessment worth of objectives as a separate activity 

because of the tendency of interactive videodisc designers and u er to become 0 

fixed. In this case the objective assessment of the 2nd cycle distance teacher-training 

program ha employed comprehensive needs as e sment and contextual analysis. 

3.1.2. Evaluation 

Curriculum evaluation i defined as: an appraised by experienced educator of the 

current curriculum for purpo es of uch .... value of content, effectivene s of learning 

validity of objective and achievement of goal (Hawas,1982:60). 

Usually, evaluation consists of formative and ummative appro ache . However thi 

study is limited only to examining the de ign and effectivenes of the implementation 

of the 2nd cycle distance diploma Engli h Language teacher-training program on 

proce s. Thu , it i concerned only with the formative part of e aluation. 

3.1.2.1. Formative Evaluation 
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Formative evaluation for the interactive video wa used in the sen e of collecting 

opInIon ugge tion and critici m of the project for the purpo e of revising aspect 

of the inno ation (interactive video). Lewy, (1990: 122) rephra ed the term formative 

aluation as "the es ence of good instructional design". He also notes the importance 

of formati e evaluation method uch a que tionnaire , interviews, and observation to 

be u ed with typical u er of interactive video to collect data for making improvement 

at various tage of development (Ibid). 

From thi it looks appropriate to adopt the method used in evaluating interactive video 

in examining the de ign and implementation stages of the 2nd cycle distance diploma 

teacher-training program. Lewy, (1990) hints that it; (formative evaluation) should be 

carried out with re pect to all aspects of the project, and i.e. , the proce a well a the 

product (Ibid page 122). As Romiszowski, (1986) has been cited, formative evaluation 

should be a major emphasis during the prototype testing and field testing 

(implementation) phase of a project as well as throughout the development and 

production phase. evertheless, this study does not make use of testing. 

3.1.2.2. Immediate Effectiveness 

In the context of evaluating an interactive video project, Lewy related to the a ses ment 

of the instructional effectiveness and efficiency of the project within the immediate and 

patial context of implementation. According to the author the immediate goal or 

objectives can be accompli hed within the time frame of the actual u e of the project 

where as the long term goals/objectives may not be accompli hed until orne time of 

often u ers have completed a program (Lewy, 1990: 123). 

Though it is difficult to measure effectivenes of an innovation, the tudy trie to 

examine the effectiveness of the de igning of the material and the implementation 

from different a pects. As was quoted and paraphrased in a report of a tudy team 

conducted in 1974, Druker, (1966) had made a u eful di tinction b tween effectiven 

and efficiency. The report tates that Druker defined the word 'efficiency' as " .... the ali 

of doing thing right", and the word 'effectivene 'a " . ... the act of doing th right 
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thing'. Following the foot tep of Druker, (1966), the tudy team suggested the need for 

both efficiency and effectiveness in education. While reporting the effectivene of the 

Mauritiu di tance programme, Perraton, (1982: 12) has verified criteria of effectivene s 

in th following manners. 

The effectivene of the Mauritiu ollege of Air (MeA) chool program can be 
examined in a lea t four ways. Three of them relate to the college's own 
objective and tho e et for it by the govemment, the fourth relates to the primary 
aim of the tudents, their parent and the school using the courses. 

Hawkridge, Kiyanjui, kinangi, and Orvel (1982:207) have al 0 analyzed criteria of 

effectiveness in the proce of reviewing the Kenyan In-Service Teacher Training 

Program through di tance education. 

It was from this point of view that the study was designed to assess appropriateness of 

the design, effectiveness of the implementation and the efficiency/successfulness of the 

delivery system of the second cycle distance education diploma program English course 

materials. As has already been indicated, the study does not make use of pre-or post­

te ts. The appropriatene stage can be measured from the fitne s or match of 

objectives, relevance of contents, and the organization of the cour e materials related to 

the design. 

The effectivenes of it implementation can be seen from the role-relationship of 

stakeholder; flaw of information communication, efficiency of distribution; 

availability of learning resources and degree of their use; factor affecting ucce of 

implementation and learners' drop-out. In order to inve tigate the efficiency 

(succe sfulness) of the delivery ystem, adequacy of the face-to-face tutorial 

programmes, qualities of service provided, and quality adequacy and of assistances 

given to trainees in their leaning process are included. 

3.1.2.3. Impact Evaluation 

For Lewy (1990) thi mea ures the tran fer of knowledge from either th learned 

materials or from the educator to the learner. The crucial qu tion a one author put 

it, the most ba ic form of evaluation i a king whether the learn r achieve their 

objectives or not. 
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Di tance program by its characteri tic i not an ea y innovation to be studied. It 

infancy tage a many profe iona! ay, call for better strategie that can help its 

development. The need for tudying di tance program, as McAlee e, (1985:1432-33) 

e plain, i the obtaining of expansion, diploma , degree , and the acqui ition and/or 

upgrading of professional and career related kills make it ranked at high po ition. 

Di tance program could be studied or evaluated from different aspects; However, 

McAlee e, (1985: 1434-35), considers three major elements. These are it global 

approach, it material organization from the views of the tutors and the learner the 

integration of different media component are een a the main criterion in tudying 

di tance program. 

3.2. Design 

Thi study mainly use Survey Research Method. This is selected because urvey 

method helps to obtain first hand information and enables the researcher to have acce 

to multiple method of gathering information. According to Dane, (1990), survey 

research methods involve obtaining information directly from the participant by 

posing questions. The information collected by survey can be of various types (Borg 

1983 :404). The researcher's a umption is that the implementation of the second cycle 

distance diploma English Language teacher training program requires field activitie 

which urvey method also i convenient to study it implementation. 

3.2.1. Data Collection 

3.2.1.1. Instrument 

The tudy makes uses of methodological triangulation. As Denzin (1978a) in Patton, 

(1987) ha been reviewed, one of the four ba ic types of triangulation i 

'methodological triangulation, which make u e of multiple method to tudya ingJe 

problem or program, uch a interview , ob ervation , que tionnaire and document 

(Patton, 1987:60). Therefore, for thi tudy, ob ervation , que tionnaire, interview 

and document ana]y j were elected a the main in tl11ment . More pecifically, 
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information about the scene of the elected ite and practical activitie were gathered 

through ob ervation. 

Information from trainee teacher was gathered through the use of que tionnaire and 

informal group di cu ion, whereas information from experts, coordinators tutor wa 

collected through the u e of both semi- tructured and structured interviews. The 

document of the econd cycle di tance education diploma program and the 

conventional college ba ed curriculum for training second cycle Primary School 

English Language teachers have al 0 been analyzed. 

3.2.1.1.1. Observation 

According to Patton (1987:70) an important source of qualitative evaluation data i 

direct, first hand observation of the program. "The main advantage of observation is its 

directnes .... moreover data collected by observation' may describe the observed 

phenomena as they occur in their natural setting" (Nachmia & achmia , (1992:199). 

They also state that field research i a way of empathizing and understanding the 

ubjective meanings of those being studied (Ibid: 289). 

The purpose of observational evaluation data is first to de cribe the program 

thoroughly and carefully. This include describing the activities that took place in the 

program, the people who participated in tho e activitie , and meaning to those people 

what yvas observed (Patton: 1987:72). Therefore, the ob ervation for thi tudy wa 

planned in order to have better under tanding about the context within which the 

activities of the program were taking place. The ob ervations were focu ed on: 

trainees' regular appearance on the face-to-face tutorial program; pre ence and u e of 

necessary learning reso ces· trainee ' acceptance and coping up with the teaching 

SY. tern; tutor ' teaching(tutoring) mode and interaction trainee mak with their cour 

materials and their tutor in the cla room. 

3.2.1.1.2. Questionnaire 

There wa only one type of que tionnaire, but was developed with multipurpo e. 
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A McMillan, (19 ) ugge tion , there is a possibility for either usmg available 

in truments or de eloping new ones. In forming new one, the mo t common ituation 

that require a locally developed mea ure is evaluation re earch for pecific etting. 

McMillan add that a common approach is to develop an instrument that seem 

rea onable and gather pilot data on it to revise the in trument (McMillan, 1988: 175). To 

the knowledge of the re earcher, there wa no ingle re earch paper exi ted related to 

the implementation the econd cycle di tance programs in Ethiopia. Therefore, it ha 

been found important to develop a new que tionnaire. 

The que tionnaire and mo t of the interview guidelines were developed based on the 

ideas designed for the evaluation of open learning programs by Thorpe, (1988). 

Be ide, the ideas of Lewis (1990) were referred to. From the piloting of the 

questionnaire, very important lesson has been taught. The number of the original 

questions wa numerous, and questions were not put in sequential order. In addition, 

questions were also scattered acro s several content areas and there wa conflicting 

ideas. Thank , to the pilot study, these were solved by categorizing question which 

have similar ideas in a table. 

A for the format of the questions, clo ed-ended questions in which re pondent were 

offered a set of answers and asked to choose the one that clo ely repre ent their view; 

open-ended questions which invite the re pondents to provide their thoughts freely and 

to explain their feeling further or to give a rationale for a preceding que tion were 

used. Further, instruction uch as 'circle' or write the number or the letter of the 

an wer, rate with given scale in order to enable re pondents to make their own 

judgment; and matrix questions in which a large et of rating que tion that have the 

same response categories were utilized. 

3.2.1.1.3. Interview 

For thi study, interview guides were develop d to collect data from expert, 

coordinator , tutor , and a limited number of trainee . According to Patton, (19 7: 11) 

an interview guide i a list of que tion or i ue that are to be u ed in the cour of an 

interview, and it provide topic or ubject a1' a about which the interviewer i fr e to 

explore, probe and a k que tion that will lucidate and illuminat t t paIti ular 
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ubject (Patton 19 7: 11). On the topic of "Semi- tructured interview guide " Tim 

May 2001) e plain the importance of using an interview guide. According to the 

author an interview guide enable the interviewer to have more latitude to probe 

beyond the an wer and thu enter into dialogue with the interviewee (Tim May, 2001). 

3.2.1.1.4. Document Analysis 

Content analysi involve identifying coherent and important examples and pattern in 

the data (Patton 1987: 149). A a ub- ource of the data, the national syllabu 

(curriculum) for training English Language teacher of the second cycle through 

conventional methods and the materials prepared for training the Engli h Language 

teachers through distance mode have been analyzed. The analysis was focused only on 

objectives, contents (course description), and relevance of contents of the distance 

mode to the conventional one. 

3.2.2. Source of Data 

The main sources of data for this study comprises: selected number of the Second Cycle 

Distance Education English Language Cour e taker trainees, eight English Cour e 

tutors of the selected four centers, four distance unit orland program coordinator at the 

selected centers, concerned per ons in Educational Media agency (EMA) were u ed as 

the main ources of data for this study. 

3.2.3 . Administration of Instruments 

The que tionnaire, which were prepared for the trainee-teacher have been pilot-te ted 

on 25 primary school teacher teaching Engli h language in grade 5- in ea t and 

north-ea t hoa (Oromia). For reliability and alidity of the interview guide id a of 

expert in offices were used, comments accepted and the interview guide were 

corrected and revi ed. Two exten ive ob ervations were conducted on each of the four 

tutorial centers. The fir t observation at each cent r wa just to a e the ituation of 

the tutorial center and to gather preliminary information according to a checkli t 

drafted. 
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The econd round ob ervations were conducted in order to ee how efficiently the 

actual teaching-learning activities were occurring. Video and audio recordings were 

al 0 used for collecting the nece sary data during the observations. The questionnaires 

prepared for trainee were admini tered while the trainees were attending the 3rd round 

face-to-face tutorial programme for the econd year second seme ter. 

3.3. Sampling 

3.3.1. Research Settings 

Initially there were 71 tutorial centers planned to engage the 17,000 trainees in the 

country. But, the number of trainees increased from 17,000 to 21400. Accordingly, 

tutorial centers was also increased from 71 to (82% of them are located in 

Oromia940), SNNPR (23), and Arnhara (19)). For the study, fir t the e three region 

were picked up by convenience sampling methods, because convenience amp ling 

involves choosing the nearest individuals to serve as respondents and continuing that 

process until the required sample size has been obtained (Cohen, 1989: 103). ext five 

re earch sites were identified with the help of purpo ive sampling method. The 

purposive sampling method was u ed, becau e the intention of the re earcher wa to 

involve respondents in the study from different direction , (for example, from north to 

south and from east to west). 

Therefore, the setting of the research encompas es four geographical part of the 

country. North-Debrebirhan -Haile Mariam Mamo Senior Secondary chool (Tutorial 

Center -Arnhara Region), East Shoa-Adama Teachers Education College (Tutorial 

Center and Coordinating college-Oromia Region), Southern part -Awas a Teacher' 

College (as Coordinating College) and Awa sa Senior Secondary chool (Tutorial 

Center -SNNPR) We t Shoa-Ambo Senior Secondaty School (Tutorial Center -Oromia 

Region), and Goro Senior Secondary School (Tutorial center- S PR). 

3.3.1.1. Site Selection Procedures 
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Multiple Case study approach was adopted in order to examine the objectives of the 

tudy at varied area. Although the Course English as a second language discipline is 

homogeneous for every English course participants, multiple case study approach was 

employed in order to examine views of the course takers who were located at different 

geographically settings areas. 

Oromia 

Oromia, with two coordinating colleges (Adama and Jimma), is selected because of its 

physically diversified distribution of schools and teachers. It consists of 8237(38.03%) 

candidates and 40(37.03%) tutorial centers. It is also a lonely region to accommodate 

trainees in 2 (28.57%) different organizing colleges. Thus, out of the 40 centers 

available in Oromia, 2(5%), one center from each college, were selected. 

SNNPR 

Awassa with 5,193 (24.22%) trainees is the second largest candidate. Awassa College 

of Teacher Education (ACTE), as an organizer was selected for two purposes. One was 

for fmding the regional distance unit coordinator working in close collaboration with a 

nearby school based tutorial center. The second was for observing the degree of support 

a nearby organizing (coordinating) college can provide to a nearby tutorial center. The 

other centers do not have such chance. 

Amhara 

For purpose of convenience, the researcher has first decided that the number of sites to 

be observed not to exceed beyond four. With this understanding, a region with large 

number of tutorial centers and candidates was given a chance to allocate two center 

and the rest to allocate one center each. Amhara, with 5000(23.30%) candidates wa the 

third largest region in the country to involve trainees in the program. Although it was 

possible to select one center from any of the tutorial centers in Amhara, with the theory 

of 'convenience sampling', which involves "choosing the nearest individuals to serve as 

respondents" (Cohen (1989: 103), Debreberhan Senior Secondary School tutorial Center 

was selected. 
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3.3.2. Selection of Participants 

A already ha been pointed out the main purpose of the study was to examine the 

relation hip between the objective and content of the 2nd Cycle distance diploma 

program Engli h Language Cour e and, the objective and contents of the ational 

curriculum for training Engli h Language teacher , and the effectiveness of the course 

design and implementation of the e course material , the efficiency of the mode of the 

instruction that the course has in teaching English Language in grades 5-8, and the 

impact the training might have on the performances of primary school English 

Language teachers. 

For their tudy availability of sampling procedure was used because it was not possible 

to find a group of distance students (trainees) at one school or even at a given locality. 

Therefore, it was decided to collect the data while the trainees were conducting face­

to-face tutorial programmes. Besides, the availability of the distance learner on the 

tutorial programme also depends on conditions. Due to this, it wa convenient to u e 

availability sampling. McMillan and Schumacher, (1989: 161) tated Availability 

amp ling is also called convenience sampling involves using whatever subject are 

available to the researcher". One of the limitations of availability ampling i that it i 

not representative of a larger population, so generalizing is more restricted. The 

generalization of the findings is limited to the characteri tic of the ubjects. However 

if the subjects are de cribed carefully to show although they were not elected 

randomly from a larger population, the characteri tics of the ubject appear 

representative of much of the population (Ibid). 

By thi token, it wa affirmative that for thi study the English Language our e tutor 

and the coordinators of the program at the elected center were picked a participant 

samples by availability ampling method. This i 0, becau there were only two Engli h 

Cour es (EnLa.206 and EnLa.243) for this econd year and there wa only one tutor for 

each ubject, and only one coordinator to the center. Thu , one coordinator and th 1\ 0 

tutors were taken from each of the four tutorial center . 
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In electing th participants from the econd cycle distance Engli h Language Cour e 

trainee availability ampling was also employed, because there were only limited 

number of Engli h ourse takers, and their coming to the tutorial center was 

dependent upon uncontrollable situation. Sometime they come to the tutorial 

programme ill a large number and other times very few of them appear on the 

programme. Therefore, it was determined to use all English Language Cour e trainees 

regi tered for the center (both majors and minors). 

Hence, all the 486 registered trainees distance diploma program English Language 

cour e participant , including both major and minor areas; 4 coordinators of the 

distance tutorial centers, 8 English language tutors, (2 from each center); three 

coordinator of distance program at Regional Education Bureau , two distance program 

coordinators at regional Colleges of teacher Education, 4 per ons at the Educational 

Media Agency (Distance panel head, and distance media package /radio/ audio/ 

programs production and distribution coordinator, and English Language Course 

edition coordinator, and one former distance panel head were taken as participant of 

the tudy. 

Diagram 3: Summary of sample Population 

No Sources of Data In Numbe Location In trument usee 

1 2nd cycle primary schools distance teacher Debrebirhan, Adama Que tionnaire & 
training Eng lish language course 486 Awa a Ambo Goro un tructured 
n~rti r.in~ntc; tr~inp.f"c; intp.rvif"w 

2 Coordinators of the 4 di tance tutorial 4 Debrebirhan, Adama, Interview 
centers Awassa, Ambo 
Distance program coordinators at region< 2 , Oromia, and Interview 

3 Education bureau NNPR 

Media program production coordinator, Intervie\ 
4 Distance panel head (X-distance program 

head), English cour e edition coordinator, 5 EMA 
and media package !radiol audio) program 
production and distribution coordinator) 
Organizer I Coordinators :or Dean l of 2 At 2 College lntervie\ 

5 Coordinating colleges 
6 Engli sh Language Tutor of the distance lntervi w 

teacher training Programs tutoring at the t 4 Tutorial center 
four tutorial centers 

Total 507 

50 



Howe er out of 4 6 envi aged econd cycle di tance diploma program English COUf e 

traine , only 302 have been acces ed during the di patch of the que tionnaire. 

Therefore, the tudy wa accompli hed succes fully on 302 trainees and 21 per ons 

who e dutie were related to the implementation of the econd cycle di tance diploma 

teacher-training programme. 

3.4. Data Management and Analysis 

Organization, management and analysis of the data, and tool u ed for analyzing the data 

are explained bellow. 

3.4.l. Organization of Data 

Pre ence and completeness of collected data were checked first. Especially in the 

questionnaire, incomplete papers were sorted out and discarded. Then the main data 

were coded and entered to SPSS Computer software, and were cleaned. Then, all 

pieces of information were tabulated distinguishing valid number of respondent and 

missed ones each with percentage for convenience of interpretations. 

3.4.2. Data Analysis 

Analysis of the data began by describing contexts of the ob erved ites using note 

maintained and recorded materials during the ob ervation. The information collected -
. through que tionnaire were analyzed using table , percentage and word ex re sions the 

information gathered by the u e of .?bservation and in~rview 8l!.ides wefe tran cribed 

and summarized using word expres ion and supplemented to the main interpretation. ------ ---
Correspondingly, the information collected through the interview were transclibed 

and summarized. All pieces of information were combined in a upplementary 

approach to each other during the analy is. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

This part of the thesis deals with the presentation and analysis of the data collected 

from the sample respondents to seek appropriate responses for the basic questions 

raised at the beginning of the research. 

4.1. Background of the Respondents 

The scene in this section refers to background of respondents who responded to the 

questionnaires, and interviewed for data collection purposes. 

As has already been acknowledged, from the envisaged 480-second cycle distance 

diploma program trainees, 302 of them have responded questionnaires. These where 

taken from three regions namely, Amhara, Oromia and SNNPR. (See the methodology 

section). 

Out of the sampled 302-second cycle distance diploma program trainees, 289 (95.7%) 

have filled in the questionnaire on the information for sex identification. The rest 13 

(4.3%) did not give information on their sexes (See Table 3, in the appendix). 

From those filled in the questionnaire, 213 (73.7%) are male gents whereas 76 (26.3%) 

are female gents. 

4.1. 1. Respondents by age 

Regarding the ages of the respondents, 282 (93.4 percents) have filled in questionnaire 

properly while 20 (6 percent) trainees did not indicate their ages (See Appendix 7.1.3). 

Among valid 282 (93.4 percent) respondents, the majority (91 or 32 percent) are aged 

between 31 and 35.Below the age of30 there are 30 (10 percent) trainees, whereas 

above the age of 45 only 26 (9 .2 percent) are attendants. 

This may indicate that young teachers (aged between 30 and 35) are favoring di tance 

program for improving their teaching profession on-the-job. Actually, the ne t 
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majority (69) 24.5 percent (Appendix 7.1.3.) re pondent are found between the age 

categorie 40 to 45. 

Majoritie of the re pondents have service years from 11 to 15(30.4%) and between 

21and 25 (25.9%). Three (1.0%) respondents do not fit to the criteria of candidate 

election for tudying the distance program, becau e the criteria require five and above 

year ervice (EMA 2000). 

4.1.2. Selection of Candidates for the Second Cycle Distance 
Education Diploma English Course Programme 

It was instigated as vital information confining how the trainees were selected to study 

the English language course at distance program. Therefore, a question entitled, "please 

indicate how you have been selected to study the Second cycle Distance Education 

Diploma Program" was provided to the trainees with the alternatives indicated in table 

10 below. 

Table 2. Trainees' Selection for studying the Distance Program 

Responses 
Selection Substances N Percentage 

A Asking for priority 31 11.1 

B Age and Service Seniority 13 4.6 

C Wok Efficiency 152 54.3 

D Employer's recommendation 24 8.6 

E If, others 35 12.5 
Sub Total 257 91.1 

* Selected A,B,C 25 8.9 

Total 270 100 

As can be viewed in table 2 (above), the majority (54.3 percent) of the respon e how 

that the trainees were selected by work efficiency. The lea t response falls on age and 

service seniority (4.6 percent), which is followed by employer' recommendation ( .6 

percent). Those who have chosen alternative 'other' aid they were elected by the 

re ults of the Ethiopian School Leaving Certificate Examination (ESLCE), and high 

GP A in their Primary School Teacher Training In titute (TTl) re ult and aloin other 

ocial and political participations. 8.9* percent (25) trainee hav ju tified that all the 

53 



fir t three element (asking for priority, age and service eniority and work efficiency) 

were u ed a criterion for their elections. A a recruiting criteria document reveal, 

the enrolment criteria includes, "TTl graduate (complete), ervice year - mu t have 

been teaching in grade 5-8 priorities for female teachers who were teaching in grades 

5- " were the main criteria for electing candidates (EMA, 1999). 

4.1.3. How Trainees become to study English Language as 
their major or minor areas 

Trainees were asked to indicate how they become to study English language as their 

major or minor areas (See table3 below). Concerning this, a question was presented 

saying "How did you become to study English Language Course as your major or 

minor course?", with the alternatives shown in table 3 (below). 

For this 79.7 percent English majoring trainees responded by saying they applied for it 

by interest where as 60 percent English minor trainees said their re pective education 

bureaus or offices assigned them. 

Table 3. How trainees become to study English as their major/minor 

As Major As Minor 

% N % 

Applied for it by interest 141 79.7 10 9.1 
Assigned by the respective REB 12 6.8 66 60.0 
No better subject rather than English 4 2.3 3 2.7 
Because I teach English at my school 17 9.6 31 28.2 
My School wanted to cover its quota 3 1.7 - -
Total 177 100 110 100 

At the stream end, 1.7 percent trainees who take Engli h a their major cour e 

responded that their school wanted to cover its quota. In a similar way 2.7 trainee with 

minor English said "No better subject rather than Engli h" to select for their minor 

areas. 

Thus, from the re pon e of tho e who take Engli h a major ubject almo t their 

interest was considered whereas for tho e who take Engli h a minor area nearly no 

interest wa maintained. The re pondents have al 0 been a ked to indicate subject they 

teach at their chool at the time of the selection for enrollment 
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As has been shown in table 4 above, 125 (47 percent) trainees were teaching English 

only and 24 (9.1 percent) teach Amharic only. 60 (/22.%) were teaching English and 

other ubject whereas 55 (20.8 percent) were teaching other than language areas at their 

chools. 12.6 percent trainees remained not responding because they were not 

schoolteachers but serve at the Woreda or school education offices. 

Table 4. Subject Trainees Teach During Recruiting 

Fre uenc of trainees teachin the listed Sub' ects 
Sl;1bject English English + other Other than Missing Total 
trainees teach Onl sub'ects Lan a es 
N 125 60 55 38 264 
% 41.4 19.9 18.2 12.6 87.4 
Valid% 47.3 22.7 20.8 100 

In this case, the selection process hints that there was a deviation from its original set 

objectives. As selection document states about the target group, the program was set for 

teachers teaching in the 2nd cycle primary (5-8) schools with under qualification for the 

cycle. As the profile of the target group shows they must have been currently teaching in 

the second cycle primary schools and must be well acquainted with the curriculum of the 

cycle, have interest in and motivation for participating in an in-service training that 

would upgrade their qualification to required level (EMA, /MOE/ Sep. 1999). 

4.1.4. Who are the Course Tutors? 

Only six actively working tutors were contacted for observation as well as for 

interviews. One tutor was contacted only for interview. This means no observation was 

conducted in the center. 

Table 5. Number of English Course Tutors 

Center Tutors 

Sex Number 
Adama M 2 

Awassa M 1 

Goro/Wolkte M 1 

Haile Mariam Mamo M 

West Shoa-Ambo M 2 

Total 7 
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All ob erved tutor were regular high chool English Language teachers. Though 

Adama and Awa a di tance learning center had acce s of employing college English 

Language teacher due to their personal conditions, the college teachers refu ed to give 

tutorial ervices. 

4.1.5. Tutorial Center Coordinators 

Each of the elected di tance learning centers has its own coordinator. Accordingly, 

there were two overall coordinators of continuing education for Adama and A wassa 

college . All the five distance learning tutorial centers have one site coordinator each. 

Except the Adama College tutorial ite coordinator, the others were directors of the 

school and were selected or assigned to coordinate distance program activities for the 

center e tablished in their school. The Adama college site coordinator is a teacher in 

the college and was assigned by the college to coordinate the activities for the single 

center established in the college compound. 

Table 6. Number of Tutorial Centers' Coordinators 

Center Sex Number Responsibili ty 

Adama CTE M 1 Coordinator of Continuing Education 

Adama ofCTE M 1 Tutor Center Coordinator 

Awassa CTE M 1 Coordinator of Continuing Education 

Awassa Senior Sec. Sch. F 1 Tutorial Center Coordinator 

Goro Senior Sec. Sch. M 1 Tutorial Center Coordinator 

HaileMariam Mamo M 1 Tutorial Center Coordinator 

West Shoa-Ambo M 1 Tutorial Center Coordinator 

Total 7 

Ke : CTE = Colle e of Teacher Education Sec. Sch. = Seconda y g ry School 

The above table exhibits number of college di tance unit, and tutorial center 

coordinators. Out of the total reached coordinator only one (14.29%) i a female while 

6(85.71 %) are male gents. As has been indicated in the table Adama CTE i the only 

center where both the college di tance coordinator and tutorial ite coordinator re 

working in the same department. The oordinator of Continuing Education in Awa a 

CTE is located in the college. All the other tutorial center coordinator are located in 

enior econdary chool . They ar al 0 the director of their re p cti e chool . 
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4.2. Background of program of the Study 

One of the method for studying the effectiveness of an innovation and it 

implementation is by analyzing the nece sary documents. 

The analysis of the contents of the cour e in this study is related to both ' Spoken 

Engli h (EnLa.206) and 'Teaching English Language Skills' (EnLa. 243). The 

underlying principle for electing these two courses is that during the observations it 

wa these two courses that the researcher found the trainees attending for their face-to­

face teaching-learning process. Thus, its equivalent course title in the conventional 

program is also Spoken English (EnLa I & II) and, 'Teaching the Language Skills I & 

II (EnLa142, and EnLa 241). Therefore, it is justifiable to analyze the objectives and 

contents (cour e de criptions) of these two courses in both programmes. 

4.2.1. The Distance Diploma Course 

The second cycle primary school distance education diploma programme for training of 

primary school teachers consists of eight various modular-based courses that were 

distributed along four semesters. However, the subject of this study is related only to 

Spoken English (EnLa 206) and 'Teaching English language Skills (EnLa 243). 

Table 7. Cour e titles for the Distance Education Diploma English Program 

Course Title Course Credit! Year/ No. Of 
Number Contact Hours Semester Modules 

Sj)oken English EnLa 206 3/3 IIII 3 
Teaching English EnLa.243 4/3 IIIl 7 
Language Skills 

Source: EMA, Second cycle Distance Diploma Training Program 

The Distance Course Spoken English was developed as combination of Spoken 

English I and Spoken Engli h II (EnLa.l 04 & EnLa.205) of the conventional cour e. It 

has three module . The course Teaching the Language Skill ' i al 0 a combination of 

'Teaching Language Skills l' and 'Teaching language Skill II (EnLa.142 & 

EnLa.241). It ha even modules. The cour e Spoken Engli h ha three credit hour 
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herea the cour e teaching Engli h Language Skill has four credit hours, but both 

ha e the arne number of contact (tutorial) hour at the center . 

4.2.2. The Conventional Diploma Course 

In contra t the con entional college ba ed curricula for training of primary school 

Engli h Language Teacher' (reference to Kotobe College of Teacher Education 

atalogue) how Ii t of course offered to diploma programme, and the objective and 

de cription of each cour e. The regular/ conventional diploma cour e for Training 

Engli h Teachers compri es fourteen cour e titles, which Spoken English and 

'Teaching the Language Skill ' are among them. The two Conventional Diploma 

Program English cour es have part I and part II. Part one of each course is offered in 

the fir t year second emester, and part two is offered in year two first semesters (See 

the above table---in the Appendix). 

4.3. Context of the observed Sites 

This section explains what the observed sites look like, activities ob erved and the 

participants themselves. As previously has been stated, the ob erved ites were: Ambo, 

Debrebirhan, A wassa and Adama distance learning centers. 

4.3.1. Ambo Senior Secondary School 

One of the selected centers in Oromia region is ituated in Ambo Senior SecondalY 

School. 

Table 8. Number of Trainees taking English Course at Ambo Senior Secondary School-
D· L· C ~tance earnmg enter 

Major Course Minor Course Number Total 

Male Female 

English Afan Oromo 39 2 41 
Afan Oromo English 55 5 60 
English Amharic 10 I 11 
Amharic Engli h 36 14 40 
Grand Total 140 22 152 
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Thi di tance Jeal11ing center i al 0 one of the 21 center coordinated by Jimma ollege of 

Teacher Education (J T ). At thi center, a the second year first semester regi tration list 

how the number of trainee regi tered for both Engli h Course takers a majors and 

mmor i 152 ( ee TabJe above). 

However for thi se ion, the number of students (trainee) pre ent for both Spoken 

Engli h (EnLa 206) and Teaching English Language Skills (EnLa 243) was 97. The 

director of the school is the site coordinator for this center. There were two Engli h 

our e tutor who were teaching English in Ambo Senior Secondary School. The 

chool ha big and medium ize rooms for accommodating large number of tutee as 

needed. 

4.3.1.1. Classroom Teaching Practice 

This session was the second round (for all centers coordinated under Jimma College of 

Teacher Education). The observation was done with both the Spoken English (EnLa 

206) and the Teaching Language Skills (EnLa 243) classes. First the Spoken English 

cla s wa observed. The class wa composed of both English majors and minor 

students/trainees. Though the tutor expects about 150 trainees, there were only 97 (40 

majors and 57 minors) present. 

The tutor was teaching module two. The contents of the module include opening & 

closing conversation; word tress, classroom language, beginning of a les on: tep 

pairs and groups; setting home work; word and sentence stre ; intonation, How to 

start conversation with orne one new, but doe not peak your language? The 

re ponse were given as, "using certain word such a "Imagine suppo e thi~ __ 

believe, hope," "Using tag questions", "Make distinction between formal and informal 

ways of communication", and using "Apology". The teaching y tem wa devoting 

it elf to explaining all the teaching points in the module. The tutor lecture from the 

module (text). He doe n't ha e any handwritten note, and doe not go beyond the 

points given in the text. 
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The other Tutor wa teaching the Language skills (EnLa.243) . On this particular day, he 

a teaching Module Three. The contents of thi module include asking and giving 

direction tone group and expre ing likes and di like; rising and falling intonation; 

de cribing people' oral practice; characteri tics of spoken language' forms of spoken 

language ; function of poken language ; teaching pronunciation; reading and factors 

in 01 ing reading .. 

The tutor of thi cour e often holds hand prepared note. He also write on the 

blackboard while peaking. The trainees take full note following hi speech. He is cool, 

clear and expre ive. He also relate the contents of the course with the contents of the 

course Spoken English' , and tells the trainees to make cross-references while 

tudying. Questions u ually come in between from individual trainees and the tutor 

an wers with full confidence. His class activity was almost similar with the 

Debrebirhan tutor. 

4.3.2. Awassa Senior Secondary School 

This center is located near Awassa College of Teacher Education (ACTE) distance 

programs coordinating college in the S PRo The econd year first semester recording 

Ii t indicates that 91 for both whose English is their major and minor course were 

registered trainees (see table 9, below). 

A senior English Language teacher of the school is the only Engli h language tutor at 

this center. He teache both major and minor Engli h language cour e taker . 

Table 9. Number of English Course Trainees at Awa sa Senior ec. Sch. Di tance 
Learning Center 

Maj or Course Minor Cour e Number Total 

Male Female 

English Amharic 53 7 60 
Amharic Engli h 13 18 31 

Grand Total 66 25 91 

The ite coordinator is the director of the Awa sa Senior Secondary School (a female 

director). Trainees do not come to the center frequently. At each of the two 

ob ervation time , the re earcher couldn't find more than 20 (combined cIa of 
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Engli h major and minor) trainees in the tutorial clas . Of all the sites observed by the 

re earcher Awa a tutorial center i relatively the least in attendance of trainee at the 

tutOlial program. 

Though thi center is very near to the coordinating college, the tutor and the trainees 

peak of not having any fea ible help from the college. The site coordinator, (the head 

teacher of Awassa Senior Secondary school) al 0 substantiate the complaints. 

4.3.2.1. Classroom Teaching Practice: 

Though the classroom is large enough to accommodate over eighty learners, the seats were not 

properly arranged and the space between the teacher (tutor) and the blackboard and also 

between the tutor and the front seats is very small that prohibit the tutor to move back and forth 

when he needs to . 

The tutor has a good deal of experience in teaching English to high school students. His 

English is excellent. His teaching was integrated of explanation and discussion. Discussion 

time overwhelms his teaching time. 

4.3.3. Haile-Mariam Mama Senior Secondary School 

The third site selected for the study was situated at Hailemariam Mamo Senior 

Secondary School (North Shoa-Amhara). The number of trainee regi tered for Engli h 

Language courses (only as major) at this center was 113. Table 10, below shows 

number of trainees registered for this center. 

Table 10: umber of Trainees attending Engli h Course at HaileMariam Mamo Senior 
Secondary School- Distance Learning Center 

Subject Area Number Total 

Major Course Minor Course Male Female 

English Amharic 87 26 113 

Grand Total 87 26 113 

The EngJi h Course taker trainees at thi center do not take Amharic or any other 

language as major cour e. Actually this is true for all second cycle di tance education 

diploma programme Engli h Language cour e taker found in Amhara region. 
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TI1U all Engli h cour e major take Amharic as their minor. The center ha lack of 

Engli h Language tutor (teacher). There wa only one Engli h Language teacher at 

the chool actively working on tutoring the English language course trainee. 

Experienced Engli h Language teachers at Haile Mariam Mamo High School were 

tran ferred to the newly opened Debrebirhan College of Teacher Education (DTEC), 

which wa a TTL ju t before it was upgraded to college standard. 

4.3.3.1. Class Teaching Practice 

Thi es ion was a combination of two sessions (the first and the second rounds face­

to-face programs in Amhara region). Therefore the schedule was set for four 

consecutive day (from Thursday through Sunday). evertheless, the Thursday and 

Friday classes were not effective because regular students occupied the tutor and the 

clas room. In tead the coordinator made a little modification in the schedule for 

Saturday and Sunday the whole day . 

The English cour e tutor is a young teacher who looks in his middle thirties. His 

language is very good, and he has an audible voice. He started the teaching with the 

course 'Teaching the Language Skills' (EnLa 243) with topic, 'Act of Reading". The 

tutor defined what reading means following the module. Some of the trainee do not 

have their modules with them. Some were looking at their neighbor' book and some 

imply listening to the tutor. The tutor went from topic to sub-topics explaining 

asking eliciting from the trainees, and writing on the blackboard from hi own note . 

4.3.4. Adama College of Teacher Education Distance 
Learning Center 

Adama College of Teacher Education i found on three kilometer to the We t of 

Adama Town, on the road to Wonji-Sugare Factory. The college i upgraded from 

former azareth Teacher Training Institute almo t four year before. 

The college was ervmg as a coordinator or an organizer of the distance teach r 

training program tutorial centers held in Ea tern part of Oromia region. 
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on equently, there were 19 center coordinated by the college. The college run it 

regular day and exten ion tudie . The second cycle distance program was given to the 

college a a board coordinator. And the college formed one tutorial center in its 

compound, and ha a igned one overall distance program coordinator to the di tance 

learning c nter admini tered under the college and one site coordinator to the ingle 

center ituated in the compound. 

According to the regi tration list, there were 130 trainee regi tered for the econd year 

fir t emester Engli h cour es (both major and minor) for the center. 

Table 11. Number of English Course Trainees at Adama CTE Distance Learning Center 

Major Cour e Minor Course Number Total 
Male Female 

English Afan Oromo 13 
Afan Oromo English 42 
English Amharic 30 
Amharic English 45 
Grand total 130 

ote: No data found on sex of the trainees registered for the second year first Semester 
English course takers. 

The English Language instructors of the college were busy with other activitie and do 

not have time to provide tuition to the econd cycle di tance diploma program trainee . 

Therefore, there were two English Course tutors who come from Galladewo High 

School. This center was on schedule and the coordination look far better from the 

other observed centers. The site coordinator was bu y guiding and providing 

information to the trainee on any type of information they want to know. 

The main defect of the center, as observed, wa learner' (trainee ') profile wa not 

recorded with full information. For example, it was difficult to find data (information) 

such as exact number of trainees registered for the course at the beginning number of 

dropout before the fir t year final exam, dismi sed trainee (tudent) due to failure in 

exam , number of registered student for the 2nd year fir t eme ter cour e , 

information on pure pa , provision, and a failure and number of acti tudent . 
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4.3.4.1. Class Teaching Practice: 

There were two Engli h course teachers (one for poken Language - EnLa.206, and the 

other for teaching the Language Skills- EnLa.243). 

The fir t cla ob er ed at thi center wa poken Engli h - EnLa 206. The topic of thi 

section i 'Element of Engli h pronunciation". It ha different ub sections. Tone 

group and nucleu group were two of them. 

The language of the tutor was good. The black board is very big and the tutor filled the 

blackboard with notes. Most of the students were observed not to speak, and except 

orne women even those peak loud were not confident of their Engli h. 

The contents of this section are purely related to science of linguistics, and so the 

teaching is difficult. The tutor himself remarks again and again, that it i not ea y. 

Elements such a intonation pattern, falling and rising intonations etc, to distingui h 

and teach are not ea y and simply by putting a figure on the blackboard. Trainees have 

detected the difficulty levels of inability to distinguish whether a word is in a falling or 

rising intonation in speech. The lesson was not upported with recordings (either audio 

or video cassettes), which could have been a model for pronunciation. Nevertheless, the 

tutor was trying to make his best to transmit knowledge of the language item in this 

topic area. 

The tutor for the course EnLa 243 was tutoring on module 3 and 4. He i a young 

tutor, in his late thirties. He started hi teaching with the topic "Characteri tic of 

Spoken Language", which includes Spoken language function, tran lational function 

and others. 

Encompa ed with an excellent preparation, his manner with moderate 

accent/pronunciation! catche the attention of Ii tener . He wrote all the point from hi 

notebook on the blackboard. The teaching was more of lecture type with orne 

intentional que tion in between and at the end of each ection in a module. 
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The nature of the ubject is difficult and kept the student from not actively 

participating. When the tutor introduced the topic "Pronunciation", he reminded the 

tudent that thi part was also found in the cour e 'Spoken EngJi h'. So, he did not do 

much on thi part. Hi next topic wa ," yllable" He defined what a syllable i . 

The final topic wa ' teaching writing skill '. In thi section, he discussed purpose of 

writing- type of writing (graphic, syllable, letters, words, phrase , sentences; written 

text- permanence). 

The tutor was moving from place to place, from one edge to the other edge of the 

blackboard, and with full notes. Despite the good efforts the tutor tries, the teaching 

look a teacher-centered regular clas room teaching. Perhaps this could be due to the 

very less number of the modules (only three), whereas the course Structure of English 

(EnLa 243) has seven modules. The number of face-to-face contact for both courses is 

the same three in a semester. Though they differ abundantly in amount of modules, in 

credit hours they differ only by one (Spoken English has 3 while teaching the language 

skill ha 4 credit hours). 

4.3.5. Summary of the Context 

From the observation of the distance teaching classes and their surroundings, it eems 

that there are some guidelines were missed in the way the different di tance learning 

center coordinators and tutors operated the implementation. The concern and 

commitment of individual site coordinators ha great contribution for the succe s of the 

trainees' learning. It ha been seen that some coordinator show more effort while orne 

seem reluctant. Although there is variation of experience and knowledge of the subject 

area among the tutors, their effort has high value for guiding the trainees to their 

succe sful study of the program. Neverthele s, there wa no standardized di tance 

course teaching technique hown among the tutor. 

Though it is difficult to say which teaching method i better for di tance teaching than 

the other, the tutor were ob erved applying different method (techniques) in their 

teaching . Some u ed mere lecture, some u ed a form of discus ion and others al 0 u ed 

lecture land or discu sion and demon u·ation . Only a few of the tutor were ob erved 
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relating the teaching to trainee ' life ituation. Most of the teaching activitie were 

ob erved ju t lecturing and di cu ing topic tutors prepared on the modules. 0 much 

time wa dedicated for di cus ing trainees' as ignments. Thu , it is pos ible to ay that 

tutoring wa ery imilar to teaching in the regular! conventional cIa sroom teaching, 

rather than being a di cu sion period on learners' difficulty areas. They did not have 

spare time to top and think how to get the students to pre ent their problems, share 

expenence . The tutor treat only a few que tions related to their teaching in the 

cIa sroom. 

evertheless, tutors at some tutorial centers, such as Adama, have more exposure to 

tutoring situations ince they work as part time lecturers at private college. So, they 

have better experience than other tutor had been ob erved teaching in the other tutorial 

centers. Actually Fullan, (1977:385) ha reviewed Crowther, (1972) and, Lukas and 

Wohlleb, (1973) that not all teachers have the same propensity to implement any given 

innovation. According to this understanding, types of previous training and ability to 

use the innovation are found among the characteristics of individual roles. However, 

Pratt, (1980) indicates that the method by which knowledge is pre ented affects both 

the effectiveness and the efficiency of learning. 

The total context of the teaching of the second cycle distance program, in the observed 

area is not much appealing as distance teaching technique. The program does not have 

it own employee for recoding, distribution and mooth running of related work. There 

1S no separate place or office to keep the purcha ed or pro ided materials for the 

implementation of the program. The activities are al 0 dependent on the will of the 

director, in which he/she commit himself or hislherself to the time. 

4.4. Match or fit of objectives 

The fundamental purpose of the distance education (project 17,000) for the econd 

cycle primary chool teachers i to promote the quality of Engli h language t aching 

through upgrading the qualification and tandard of teacher teaching in the econd 

cycle primary chool to their diploma graduate counter-part (EMA eptember 1992 

E.c.). Each cour e has its general modular, unit and ection objective. Thu it i 
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hoped that the combination of each cour e objectives can make the general objective 

of the Engli h Cour e. 

Murcia (2001:217) while emphasizing the importance of fit to teaching or learning 

materials to the interest of the learner expresses that textbooks are for students. 

According to tm author, in order to meet their (students), the textbooks must have not 

ju t the English language or communication skill and contents demand by the 

curriculum but mu t also fit the need of the students as learners of English. One of the 

objectives of tIus tudy was to asse s the relationship between the stated objectives of 

the second cycle distance diploma English course materials and the exiting curricula for 

training of second cycle primary school (grades 5-8) English Language teachers (See 

ection I). With regard to this, three questions were presented to the trainees (see table 

12 below) to respond using five-point scale alternative. 

Table12. Measurement for fit of the objectives of the Distance English Course materials to the 
objectives of the Curricula for Teaching English in Grades 5- 8 

Respon es 
Items Very Much Much Fairly Less Not at all Total 

1. Do the objectives of the distance No 124 99 44 13 2 282 
cour e materials fit to the 

% 44.0 35 .1 15.6 4.6 .7 100 
objectives of the conventional/ 
regular English course program? 

2 To what extent are the objectives No 128 84 58 12 3 285 
of the course reflecting trainees' 

% 44.9 29.5 20.4 4.2 1.1 100 
personal interests and needs? 

3 To what extent do the objectives in 0 153 107 16 9 - 285 
the course modules enable trainees 
meet their prefe ional need? % 53.7 37.5 5.6 3.2 - 100 

The first question was closely related to the degree of the objectives of the grade 5-

English language materials have been reflected in the second cycle distance diploma 

English course material. In reference to this que tion, 44.0 (124) percent re pondent 

said the objectives of the grades 5-8 cunicula material are reflected very much, while 

35.1 (99) percent aid it is reflected much and 15.6 percent (44) an wered reflected 

fairly. About 6.6 percent aid les reflected where a 0.7 percent e aluated it a not 

related at all. The second question i presented to ee the extent to which the objecti e 

of the second cycle di tance EngJ i h cour e material recognize trainees per onal 

67 



intere ts. For thi 44.9 percent (12 ) re pondent aid their intere t i reflected very 

much, 29.5 percent ( 4) much and 20.4 percent (58) aid fairly reflected. The rest 4.2 

and 1.1 percent aid their interest is reflected Ie s and not reflected at all, re pectively. 

The third que tion was pre ented in order to evaluate the extent the objectives stated in 

the econd cycle distance diploma program English course material could enable the 

trainee meet their profe ional needs. In regard to this question, 53.7 (153) percent 

re ponded it aying it enables them very much whereas 37.5(153) percent accepted that 

it enable them fairly. 

From the respon e of these three questions, no significant problems (discrepancies) 

were found to exist between the objectives of the second cycle distance diploma 

program Engli h course and the materials for teaching English Language in grades 5-8. 

The document analysis also shows that the objectives of the second cycle distance 

Engli h course materials are there, but not word in word. Therefore, it is viable to ay 

that the re ponses of the sample hows that there is a high relationship between the 

objectives of the distance course materials and the existing regular curricula materials 

for teaching English in Grades 5-8. evertheless, differences in tating the objectives 

and the type of terms used were not exactly matching. 

4.4.1. Similarities in the objectives of both Courses 

Objective is, by definition, an intended learning out-come of a curriculum (Pratt 

1980). According to Pratt's analy i of objectives, objective which begin with the 

students will study ... 'or 'the tudent will learn about...' u ually refer to learning out 

comes. On the contrary, statements of single behavior, uch as 'the tudent will write 

one page on ... ' or 'the student will demon trate ... ' refer not outcome but 

performance criteria. In the de ign of the econd cycle di tance Engli h cour e 

objective de cription, both cour e u ed specific and general objective-de cription 

words, such a : develop, grasp, under tand, reflect, and know for general and 'identify, 

readout, speak, explain,' for specific one . 
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4.4.2. Difference between the objective of the two Cour es 

A an be ob erved in the table, the di tance courses (both EnLa.206 and EnLa.243) 

u e more objective expre ion words than the conventional (EnLa.20S and EnLa.241). 

The distance Spoken English (EnLa.206) used 6 words and the conventional Spoken 

Engli h (EnLa.20S) used 4 word. In the cour e ' teaching the language skill ' distance 

(EnLa.243) cour e u ed words and the conventional (EnLa. 241) u ed only 4 word. 

Howe er the di tance cour e u ed more pecific word (differentiate, define, identify, 

a k and give readout, and the conventional course used: develop, read out) than the 

con entional one. The conventional course used more general words such as know, 

ha e under tanding reflect, gra p, and understand, whereas the conventional u ed only 

"develop", and "reflect" to design the objectives. 

On the other hand editors of the cour es speak that the match of the objective and 

contents of the di tance program to that of the regular/ conventional English Language 

teacher training curriculum was maintained through careful designing of the di tance 

cour e as it can promote active learning among the trainees. In an interview held with one 

EMA distance program production expert, 

The cour e writers were trained in how to write the courses in close relation to the 

conventional cour e objectives. For thi purpose, the course were de igned jointly with 

different Teacher Training College instructors and EMA experts. In addition to thi the 

course were written by college teachers (e.g. Awa a, Kotobe, Bahir Dar college teacher ). 

And they were again edited by other college teachers. Thu , the qualitie of the di tance 

course are not Ie s than that of the conventional cour e material (Teacher Education 

Coordinator, EMA, and Jan.2005) . 

In both courses, concepts of the stated objectives are almo t common, but u ed 

expressions are different. However, the distance cour e u es more functional objecti e­

words, activity-based in style, inguJar/individual-ba ed (you' / 'the trainee') 111 

structure. The objective of regular/conventional college ba ed course look more 

general, academic, with wide coverage and mass-ba ed (the trainee ') objective. 

Consequently, it can be said that the objectives of the di tance cour e are reflection of 

the objective of the regular/conventional cour e. 
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4.5. Relevance of Contents of the Second Cycle Distance program 
for training of primary School English language teachers 

Good (1973:4 ) define relevance a pertinence to a situation, significantly related to 

the problem at hand or to the problem with which people are struggling in a given 

period. In line with this, the relevance of the contents of the second cycle distance 

diploma program English course materials have to the curricula of teaching of English 

Language in grade 5-8 wa inve tigated. 

The first a que tion was stated as: "How much would you say the contents of the 

English cour es materials for the second cycle distance education diploma teacher 

training program are interesting to you?" Respondents were asked to rate the item on 

three-point cale ranging from 'very much interesting' (3) to 'insignificantly' interesting 

(1). The given responses indicated that 53.0 (149) percent of the valid respondents 

answered very much interesting and 35.9 (101) percent said much interesting. 7.9(24) 

respondents accepted it as fairly interesting. All together about 97.5 (270) percent rated 

from fairly interesting to very much interesting. 

The relevance indicator factor questions presented in table 13 below (A-F) were meant 

for assessing the relevance of the course materials, which respondents answered using 

three-point cale raging from 'very low' (1) to 'high' (3). 

The questions are focused on the relevance of the exercises in the course materials; the 

relationships of the contents of the course materials to the contents of the grade 5-8, 

usefulness of examples included in course materials to the teaching of English language 

in grades 5-8; sufficiency and appropriateness of included (used) methodology for 

enabling the teaching of English Language; clarity of given self-test que tion and 

importance of included model answers in the distance cur e materials. The que tion 

wa put a , "Plea e indicate the relevance of the Engli h Language Cour e material of 

the distance diploma teacher-training program along the following point by making a 

tick ( ) mark in the appropriate grid". Table 13 (below) hows that the highe t degree 

ofrespon e wa rated to the degree of "High", in all item. For example, above (67. %) 
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re pondent aid the relevance of the exerci e in the di tance cour e material is high, 

wherea only 5.2% evaluated the exerci e a low. 

Table 13. Relevance of the contents of the distance education English Cour e Materials 

Rele anc ar Indicator N Degree of Relevance 

Low Medium High Total 

A Exerci e in the cour e materials )'J 15 80 193 288 
% 5.2 27.8 67.0 100 

B R lation hip of content of the cour e material N 15 115 150 283 
to the contents of grades 5-8 English % 5.3 40.5 54.2 100 

C U! efulnes of examples included in the cour e N 35 78 168 281 
materials to the teaching of English in grades5-8 % 12.5 27.8 59.7 100 

D ufficiency of included method on how to teach N 20 79 188 287 
English % 6.8 27.5 55.5 99.8 

E Clarity of given self-test questions N 4 63 219 286 
% 1.4 22.0 76.6 100 

F Importance of included model answers N 9 51 126 286 
% 3.1 17.8 79.1 100 

In regard to the relationship of the contents of the distance cour e to the regular 

curricula materials for teaching English in grades 5-8, 54.2%, (almost above average) 

said it is high, and only very insignificant percent (3,3%) saw it as having low 

relevance. 40.5% accepted the content-relationship as "medium", mean average. With 

the u efulne s of examples included in the cour e material to the teaching of Eng Ii h in 

Grades 5-8, 59.7 percent responses evaluated it as having high relation hip. On the 

contrary, 40.3% saw it as not having fair relation hip. Pertinent to the sufficiency of 

included methods on how to teach English in grade -8, 55.5 % accepted it a high, 

27.5% low and 8.6 said it is low. As to the clarity of given self-test question the 

majority (76.6%) respondents said it has high clarity, where as 23.4% aid it clarity i 

low. The la t item, 'importance of included model answers' ha been re ponded a 

"high" by 79.1 %, and low by 17.8% and 3. % rated it with' ery low' r mark. 

Presumably, regarding the grades 5- Engli h Course material a part and parcel of 

the primary school EngJi h Language teaching curriculum the que tion in table 15 

above mainly ha tried to as e the rele ance of the content (e planation ) 

appropriatene of included or u ed exampl to the live and inter t of the trainee 

whether the ta k provided enough variety to meet the need of the traine for teaching 
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English in grades 5-8. As the results of these ratings show, the contents, objectives, 

methods and even the included examples in the second cycle distance diploma 

program English course materials are relevant to the teaching of English language in 

grades 5.8 . 

4.5.2. Presentation of the Course Materials 

In order to measure the clarity level of the second cycle distance program English 

Course materials: readability of the course materials; the degree of difficulty or easiness 

or simplicity, and organizations of the course materials were taken as variables (see 

table 19 below). As to measure the appropriateness of the print medium of the distance 

course materials, it is vital to look at the layouts and the relationships that the contents 

have with the overall curricula materials for training second cycle primary school 

English Language teachers. 

Pertinent to the readability level of the course materials, 288 respondents gave their 

answers. From this, 92% (265) evaluated the readability as 'well readable'. They were 

also asked to label the difficulty level of the course materials, which 65.1 (188) percent 

ranked it as average and, 24.5 (57) percent said it is difficult to read. On the contrary, 

10.3(30) percent said it is simple. 

Table 14. Clarity level and organization of presentation of the distance English 
Course contents 

ResDonses 
Items Alternatives N % 

a) well readable 265 92.0 
1. How readable are the b) fairly readable 18 6.3 

Course materials? c) not readable 5 1.7 
Total 288 100 

2. Difficulty Level of the a) difficult 57 24.5 
course materials b) average 188 65.1 

c) simple 30 10.3 
Total 289 100 

3. How well have a) well organized 222 77.2 
presentation of the course c) averagely organized 53 19.1 
materials been organized? 

e) not organized 2 0.7 
Total 277, 100 
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111 the case of organization of the course materials, 77.2 (222) percent ranked it as well 

organized; and 19.1 % (53) said it is averagely organized. At the opposite side, only 0.7 

percent said not organized. As ratings of the respondents showed, the readability; 

simplicity and organization of the second cycle distance diploma program English 

course materials was evaluated by majority of the trainees as well readable, its 

difficulty level as average and its presentation (organization) as well arranged. 

In the case of organization of the course materials, 77.2 (222) percent ranked it as well 

organized; and 19.1 % (53) said it is averagely organized. At the opposite side, only 0.7 

percent said not organized. As ratings of the respondents showed, the readability; 

simplicity and organization of the second cycle distance diploma program English 

course materials was evaluated by majority of the trainees as well readable, its 

difficulty level as average and its presentation (organization) as well arranged. 

On the other hand, the analysis of the course materials shows that the contents of the 

distance program Spoken English (EnLa.206) course are not found at course level. 

They are found only at modular .level. But the contents of the course 'Teaching the 

Language Skills' (EnLa.243) are available both at course level and modular based. The 

contents of the regular course are developed at course level in the syllabus. 

4.5.3. Similarities and differences in the contents of 
both the distance and conventional Courses 

Functional and structural forms typify the content design of both courses. In methodological 

aspect, both courses emphasize on langu.age teaching pattern such as reading pattern, 

developing writjng skills and sub skills such as discussing commurucative events, 

grammar, patterns of classroom interaction, language testing and correction of errors. 

It is difficult to distinguish the differences between the content of the distance and 

conventional modes because one is interlinked in the other. Nevertheles , it looks .that 

'speaking' is not stated separately as a main skill in the distance course. In a similar 

way 'listening' is not indicated separately as a core skill in the conventional cour e. The 

contents of the di tance course are inclined to be more of linguistics wherea the 
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cont nt of the con entional COUl" e fall toward communication functions. In the 

di tance poken Engli h COW" e topic uch as "Phonetic alphabet", "Introducing 

people' 'characteri tic of poken language", "expres ing like and di like" are 

pre ent, herea the e topics are not put eparately in the content of the regular COUl" e. 

onethele the contents of the regular COUl" e "communicative function taught in 

grade 5-8 ... " might embrace the peculiarity that the distance course ha . A brief picture 

of the contents of the di tance and the regular/ conventional cour e material i given in 

the Appendix. 

In the ca e of the cour e "teaching the Language kills", almost all illustrated content 

are common in both the di tance and the regular courses. However, topics uch a 

"developing Ii tening skills", "function of effective listening", discu ing 

communicative activities", and "teaching grammar" are not stated in the regular course. 

On the other hand "Focu on language classroom functioning", and "correcting written 

errors" are appeared in the regular one, but not found in the distance course. Yet, the 

general topics of the regular course look to contain the detail stated in the distance 

curse. Like in the objectives design, in the content mapping de cription, in most of the 

items (contents) are similar except there exist differences in the way the content are 

tated. Therefore, it is feasible to conclude that the contents of the di tance course are 

embraced in the contents of the conventional COUl" e. 

Thi idea is al 0 upported by trainees' freely tated opinion (ee in the topic on how to 

improve di tance program), when the trainee said "The material are well prepared all 

materials are very well developed". Thus, from the a pect of readability, implicity and 

presentation (organization) of content, the di tance Engli h course i relevant to the 

professional needs and interests of trainee . 

4.6. The Effectiveness of the Implementation of the Second Cycle 
Distance Education Diploma Program English Cour es. 

Effectivene is constantly concerned with whether the thing we are doing continue to 

be appropriate, particularly in the context of rapidly and increa ingly demanding 
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eternal environment ( pinall, et al (1992:8). In thi prospect, it has been tried to 

factor that influence effectivene of the implementation and efficiency of the 

deli ery of the econd cycle di tance diploma program nglish course material. In 

thi ca e role and re pon ibilitie of implementers, the extent of communications 

trainee make' availability and degree of utilization of learning re ource , factor 

might affect the effectivene of implementation and cause !reasons for some trainee ' 

dropping-out are di cu ed. 

4.6.1. Roles and Responsibility of Implementing Agents 

Under thi topic, the sated specific questions include: 'were role and responsibilitie of 

takeholder clearly defined?' and 'how effectively (efficiently) were the roles and 

re ponsibilities played by the different stakeholders?' are the two main leading 

questions. 

In any teaching-learning situation it is generally agreed that there are four essential 

elements: a teacher a learner, or learners, a communications system or mode, something 

to be taught/learned (Wedemeyer 1971 :549). Learners are just one of the stakeholder ill 

the current education system (Mannova, 2004:246) 

4.6.2. Trainees' Roles and Responsibilities 

In the course of implementation of distance education, clarity of one' role and 

efficiency of having clear information (communication) are vital. In regard to the e a 

question read a "Are you clear with your re ponsibilities?" wa pre ented to the 

trainees, which they an wered by ticking' Yes" or" 0' 

The item was presented to inve tigate whether the trainees were well clear with their 

own responsibilities in the course of the tudy. Out of the total 2 9 re pondent 4.1 

(243) percent aid they were well clear with their re pon ibiliti and 15.9% (46) 

answered they were not clear about it. 

Thi question wa followed with an open-ended item, which a k If your re pon e i 

eYe " plea e indicate some of your role and re pon ibilitie, a a di tance 

learner/ tudent'. For thi 25.09% tated that their re pon ibility i tudying the 
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modul . 21. 1 % referred to their respon ibility as doing (working on) the a ignment 

for ubmi ion· 1 .54% aid their re pon ibility is attending the tutorial (face-to-face 

program. There are also responses given which vary from 8.54% (maximum) to 1.09% 

(minimum). The e include: working elf-test exercises, sUbmitting the a signments, 

preparing one elf for the exam; teaching/helping tudent ; di cu sing with 

group /peer . con ulting other language teacher ; informing problems they have 0 their 

tutor . and obeying the regulation of the distance program. 

The total purpo e of the second cycle di tance diploma program lists down kinds of 

input it contribute to trainees ' learning the di tance program. These include: 

• Providing education in which trainee teacher would upgrade their 

academic skills to diploma level in order to be able to teach ubjects to the 

students the in cycle efficiently; 

• by providing training, which can develop the efficiency of the trainee 

teachers making the cycle's teaching-learning process more effective; 

• helping the trainee teachers equip themselves with new and up-to-date 

knowledge and skill in the subjects he/she is teaching and in educational 

profession; 

• enabling the trainee teachers realize (grasp) the vi ion of the country 's 

development aspect (ilTlllat) and focu views in order to have nece ary 

knowledge and kills so a to make active participation· 

• by making (enabling) trainee teachers develop kill and vIew to 

understand the problems of their society and making them become change 

agents and leaders of development in their society (EMA, 1999). 

As a result, from tho e above stated tatements, one can come up with the conclu ion 

that the roles and re pon ibilities of the trainee is to study and gain the desired skill 

for conducting effective teaching in the cycle. 

Literature supports that the purpose for learner to come to distance education itllation 

is to learn something that fit the type of knowledge found in the fi Id and pr pare 
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them for variou form of professional certification (Amudndsen, 1996:76). Likewise, 

the re pon e of trainee Ii t d (above) indicate that except for two point, which say 

"teaching tudent" (4.36%) and' obeying regulations of the program" (1.09%), all are 

directly related to learning purpo es. 

4.6.3. Roles and Responsibilities of other Stake-holders 

A pointed out in chapter two of the thesis, in the context of the econd cycle di tance 

diploma program, the roles of the stake-holders include the role and responsibilities that 

the Educational Media Agency (EMA) on behalf of the MOE, Distance unit 

coordinators at Regional Education Bureaus (REBs), Regional College of Teacher 

Education (RCTE) - both regional and federal colleges, and tutorial center, and tutor 

have in the design, implementation, and dissemination, monitoring and evaluation of 

the project. 

Therefore, to the que tion "were roles and responsibilities of takeholder clearly 

defined?" document analysis and result of the interviews how that role and 

responsibilitie of tutorial center coordinators; Educational Media Agency (EMA) and 

of Coordinating Colleges (see EMA Sep.1999: Appendices -1, 4, and 5 respectively) 

were defined during the planning stage. However, roles and respon ibilitie of Regional 

Education Bureau were not indicated in the document. 

In order to seek an answer to the question, 'how effectively (efficiently) were the role 

and responsibilities played by the different stakeholders?', College Distance Unit, and 

all the four tutorial ite coordinators were a ked what their role and re pon ibilitie 

look like in the cour e of implementation of the second cycle di tance education 

diploma program. 

To begin with, the Awa a Teacher Education Di tance unit Coordinator ay 

"For the practicality of thi project, there are academic and admini trative role 
and relation et following the tluctural layout of the project. The role and 
communication relation hip were mainly et for defining the role EM ,Regional 
Education Bureaus, Participant Teacher Education ollege and Tutorial center 
play. But, none of these ha accompli hed it role and re pon ibility efficiently" 
(interview held with Awassa T Di tance unit coordinator). 

The Ambo di tance learning center coordinator aloha the following to ay: 
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"The program wa not proceeding according to its plan. From 
managerial a pects there is no responsible or accountable body for the 
program. Due to such cumulative effects, orne learners 10 t hope and 
inten'upted their studie ". 

On behalf the Educational Media Agency (EMA) the distance education panel head was 
interviewed. He ha the following remarks: 

"Our role include preparing manu cripts, editing of the manuscripts, 
printing and di tributing to regional education bureaus, and 
implementation is the respon ibilities of regional college. We give 
only technical support" (EMA-Distance Education Panel Head). 

In relation to thi , the academic and administrative roles of EMA (in 

EMA Sep.1999) were stated as follows: 

1. Coordinate the production of the distance courses: under this there are 8 dotted 

detail activities listed; 

2. Produces supportive media programs: this is followed by 3 dotted points 

3. Produce necessary manuals /guidance for course writers, cour e editors, layout 

de igners, and for media program producers; 

4. Gives training for person who work on the organization of the distance 

programme; 

5. In collaboration with regional education bureau and regional teacher education 

colleges, conducts formative and summative evaluation on the di tance program' 

6. Facilitates for capacity building of the di tance programme units: under thi there 

were 3 dotted points, which related to research and information gathering from 

different sources. 

7. Collect quantitative and qualitative data related to distance programme teacher 

education, analyze the data, record document di tribute data' 

8. Prepares quality standards which as ist in maintaining the qualitie and 

efficiency of the distance programme : under this there were three dotted points 

stated; 

9. In collaboration with regional education bureau and regional college, pI' pare 

project and run tudie for the strengthening of the di tance programme (EMA 

1999). 
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The nme point academic and administration roles stated above support the ideas 

underlined by the distance panel head. No point or a sentence was found to involve 

EMA directly related to implementation activities. But all activities undertake EMA as a 

facilitator of pre-implementation activities. 

4.6.5. How effective are the strategies set for communication 
among the Implementers of the distance program 

In this section, the question '''were there appropriate communication strategies among 

the different responsible bodies for implementing the program?" leads us into 

examining the extent the learners and support providers communicate for the efficiency 

of the instruction. Communication is key effective management. No organization can 

exist without communication (Kumari, 1995 :35). In the context of implementation of 

the second cycle distance education diploma program, communication is seen as the 

right channel to transform information (a) from and to people responsible for the 

implementation of the second cycle distance teacher training program,; (b) from and to 

persons and stake holders, which were directly or indirectly responsible for the design, 

development, distribution, implementation, monitoring and evaluation of the program, 

and (c) from and among these above-mentioned parties and the target users - trainees. 

The document analysis verifies that there are established academic and administrative 

relationships among the agents for the implementation of the second cycle di tance 

diploma program. These are expressed in line with academic and admini trative 

relationships between: EMA and regional distance program coordinating colleges; 

EMA and distance program tutorial centres, between regional coordinating colleges 

and tutorial centres; and administrative relationship between EMA and Regional 

Education Bureaus, distance coordinating colleges and Regional Education bureaus 

(see EMA, Sep.1999). These parties keep academic and admini trative communication 

relationship among themselves for selection/recruiting of trainee , building tutorial 

centres; assigning tuition fees; facilitating the availability of learning materials, and 
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monitoring the general admini tration related to the implementation of the econd 

cycle di tance program. 

There were four communication trategie et to facilitate healthy communication 

among colleges as well a between colleges and EMA. These include: 

• in talling co t effective large area network internet to enable colleges make 

communication among themselve a well as with EMA; 

• exchanging urgent infolmation among colleges as well as with EMA using 

Fax machine; 

• exchanging an trivial and excess information among colleges a well as with 

EMA through letters(postage); 

• exchanging short information among colleges as well as with EMA through 

telephone (See EMA, Sep.1999: 17). 

Then, for the question, "were there appropriate communication strategies among the 

different responsible bodies for implementing the program?" the answer can be, "Yes, 

there were e tablished communication strategies". Nevertheless, the question, "are the 

e tablished strategies efficiently utilized?" leads us in to more discu ion. 

In regard to this, in an interview held with coordinating college and tutorial center 

coordinators, a question entitled, "would you explain the trategie et and u ed in 

Implementing the second cycle distance education diploma program, and how effective 

the e trategies are in meeting the set objective ?" was provided. In re pon e recorded 

to this que tion, the Awa a Teacher Education Di tance unit Coordinator has 

enlightened the existence of et roles and relationship though none of the takeholder 

has accomplished it role efficiently. The role were not accompli hed becau e the 

establi hed strategies were not realized efficiently in the process of the implementation. 

Wit this, the Debrebirhan distance learning center coordinator comment: 

There is a communication gap between the regional colleg di tance 
coordinator and the center(s). Management wi e, it is not known who i 
accountable to the program". 

A thi coordinator elaborated more, when the c nter a k the r gion education bureau 

(Amhara), the bureau ay it i the college, and the college in turn point toward the 
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Educational Media Agency for any event occurs to the implementation process 

(interview held with Debrebirhan Distance Learning Center Coordinator).The Ambo 

tutorial center Coordinator has also evaluated the overall situation with the following 

phrases: 

Leniency of communication among stake holders, lack of budget for 
communication facilities such as telephone lines, lack of budget for 
tran portation, feedback problems, made the program loses its fame and 
credibility." (An interview held with An1bo Distance learning Coordinator). 

From the responses provided by the coordinators, it can be concluded that despite the 

fact that communication strategies were set at planning stage for the purpose of 

effective implementation of the distance diploma program, the desired communication 

was not realized effectively during the implementation. What has been recorded from 

all responses is that each participant blames the other and the others blame another 

person. The causes for such blame might be that the responsibilities were not clearly 

addressed or the participants themselves did not accept their responsibilities from the 

very beginning voluntarily. 

4.6.6. Contact trainees had with their Tutors and Tutorial 
Center Coordinators 

In teaching and learning context students are expected to communicate to each other 

idea, feelings, and thoughts to maximize learning. Characteristically, communication 

performs an important role in facilitating decision by transforming the data to identify 

and evaluate alternative choices (Kumari, 1995:36 

A question containing three items (See Table 15, below: A, B, and C) wa offered to 

trainees in order to examine whether they have communications Imake contacts, and 

with whom they may make contacts for the purpose of their distance COUf e tudies. 

Their rating hows that out of the total valid respondents, 52.6 (152) percent said they 

make contacts wit their tutor outside the regular face to face program whereas 47.4 (137) 
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percent re ponded that they do not make contacts with their tutor outside the regular 

tutorial programs. 

Table 15. Frequency of contact trainees make 

Item Yes No Total 
N % N % N % 

A. Do you make contacts with your tutor 152 52.6 137 47.4 289 100 
Outside the regular face to-face programs? 

B. Do you make contacts with 184 64.3 102 35.7 286 100 
The coordinator of the tutorial center 

C. Do you make contacts with your peers 223 77.2 66 22.8 289 100 
(other distance course learners)? 

The majority (64.3 percent) rated that they make contacts with their tutorial center 

coordinator(s) but 35.7 percent do not make any contact at all. In a similar case 

77.2(223) percent respondents have emphasized that they make contacts with their own 

peer groups (other distance learners), while 22.6 (66) percent indicated that they do not 

make any contact. However, tutors and coordinators did not approve trainees' high 

frequency contact outside the regular face-to-face program. 

The trainees have also been asked what means of communications they use to contact 

their tutors as well as their tutorial center coordinator. It was in this respect that five 

means of communication channels were listed for the trainees to tick in a box or boxes 

they use for contacting their tutors or their study center coordinator. These means of 

communications are: postal services, telephone lines, written massages, in personlface­

to-face, and to specify if they use others. They gave much diversified respon e about 

means of communication they used. For example 4.4 percent uses only telephone; 18.0 

percent uses written message or postal services, and 77.2 percent uses face-to-face 

means of communication. 0.4 percent responded saying that they used all. Nevertheless, 

they did not respond to an open-ended question that says, "If you use any other mean of 

communication, please specify". 

From the responses, it can be summarized that only the majority of the re pondent 

utilized the face-to-face communication channel. It also implies that trends in making 

communication through different channels are not yet been adopted by di tance learner . 
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A an ingredient to the evaluation of the effectivene s of the implementation of the 

di tance program the trainee were al 0 a ked to rate how frequently they have 

folIo ed the face-to-face tutorial program held during the second year fir t semester. 

For thi only 14.7 percent aid they have missed the tutorial program while 83.4 

percent indicated that they have not missed. 

However thi finding cannot be generalized to other trainees since only trainees who 

were alway present on the tutorial program re pond it. Tho e who mi ed any or 

orne of the tutorial programs justified their rea on with: 'I did not know the date'; 

due to lack of communication'; 'family problems', 'due to personal health' . ... " From 

the e words of trainees, it i understood that clear information is needed in order to get 

the trainees attend the program regularly. 

This finding can also add support to the inefficiency of the communication among the 

stakeholders because the trainees missed the face-to-face program due to lack of 

information from the implementing agents. 

4.6.7. Availability of Learning Resources 

Learning resource must be accepted as an integral part of the learning proce s rather 

than recognizing as supplementary material (Raj put, 1996:309). Availability of 

nece ary leaning resource i much significant for effectivenes of an implementation. 

It wa on the basis of such intention that during the design of the program orne 

neces ary learning resources were identified by name a well a by item and were 

recommended to be utilized in the process of the implementation. Therefore, trainee 

were expected to have acce to all or mo t of the following learning r ource (See 

table 16 below). 

In the Ii t of learning re ource di played in the table; librarie r ference material , 

Ii tening rooms, Video decks and Video ca ette, tape recorder /pJayer , audio ca ette 

programs, radio broadcast and broadcasting (Ii tening) chedule (time table) and 
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radio/audio guide (note) were few of the expected available learning re ources at the 

tutorial center. 

Table 16. Availability of Learning re ource and Support materials 

Item 
Yes No Total 
No % No % No % 

A Do you u e a library (librarie ) in your tudy 46 14.7 231 83.4 277 100 
center? 

B Do you get sufficient reference materials? 47 17.2 227 82.8 274 100 
C Is there a listening room arranged for you? 52 19.3 217 80.7 269 100 
D Are there video decks and videocassettes? 11 4.1 258 95.9 269 100 
E Are there tape recorders/players? 53 19.3 221 80.7 274 100 
F Are there sufficient audioca sette programs at 30 11.1 240 88.9 270 100 

the center for you to use? 
G Is there Radio broadcast for the programs? 73 26.9 198 65.6 271 100 
H Are there Radio/audio guides or notes? 32 11.9 238 88.1 270 100 

Regardle s, the result of the respondents' rating does not endorse the availability of the 

resources as expected. Majority of the re pondents have indicated that the e 

abovementioned learning resources were not available at the centers. For example' 

83.4 percent trainees re ponded there i no library (libraries) at the center, whereas 

82.8 percent re ponded that they could not get sufficient reference material, 0.7 

percent said no Ii tening room, and still 95.9 percent have indicated the ab ence of 

video deck and videocassette . 80.7 percent aid there are no tape recorder 8.9 

percent even answered there are no sufficient audio cas ette programs and 65.6 

percent answered they are not using radio broadcasts. 88.1 percent re ponded that they 

did not get any radio/audio guides. 

The neces ary material recommended for the implementation of the program include: 

reference materials, models, map, charts, video cas ette helves, consumable 

laboratory items (commoditie ), radio/audio ca ette player, ideo ca ette recorder 

and TV monitor (See EMA Sep.1999, Appendix4). In pite of the fact that the 

training propo al document Ii t down the above nece ary learning re ource that 

need to be available at the distance learning center, there were very limited percentage 

of respondents agreed the presence of tho e aforementioned rc ource material at th ir 

centers. For example, 26.9 percent re pondents an wered by aying, "Ye there i 
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radio broadca t for the program ", and 19.3 percent agreed with the presence of tape 

recorder /player. Actually the lea t po itive respon e (4.1 %) wa given to the 

a ailability of video deck and videocas ettes at the centers. 

4.6.8. Degree of Utilization of Available Resource Materials 

For effective implementation of di tance programs, the use of media technology, a one 

a pect of leaning re ource, is unquestionable. Ready, (1996:229) note that technology 

can help di eminate education from all of the world's be t sources to all people, 

irre pective of age, sex creed, religion, and ocio-economic tatus, who are in urgent 

need of education, wherever, thus crossing all geographical constraints. According to 

Edinger (1971), the use of instructional technology necessitate major change in teacher 

education program both pre-service and in-service. 

In the implementation of the second cycle distance diploma English Course, radio/audio 

was in the plan to assist the instruction as an integrated component. Thus, trainees were 

a ked to rate three type of media services (radio, audio cassettes, and video) to which 

they have access most and degree of the use(See Table 17, below). 

Table 17. Degree of the use of available Learning Re ources. 

Items Alternative Responses 
N % 

1. Media ervices most a) ) radio 119 4l.8 
used b) audio cassettes 16 5.6 

c) video 3 1.1 
d) none 134 47.0 
*Multiple responses 13 4.5 
Total 281 100 

2. Degree of the u e of a) most of the time 70 24.9 
any of the available b) some times 179 63.7 
learning resources c) rarely 22 7.8 

d) never use 32 3.6 
Total 285 100 

On thi ubject, 41.8 percent rated radio a the mo t u ed' and 5.6 percent took 

audioca ette a the mo t u ed. A ignificant number ofre pondent (46.3%) an wered 
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aying they have u ed none of these three aforementioned media package. About 4.5 

percent of the re pondent have indicated that they have used two or all of the given 

media ervice . 

For tho e re pondents who u ed any of the three media services, a question was is ued 

(Table 13 above) related to the degree of the use, which they answered based on three­

point cale that value 'mo t of the time'(3) to 'never use'(l). For this item, the 

maximum respon e (63.7 %) indicated that trainees use the media services sometimes. 

The response given by those trainee who said they use rarely (7.8%) and never use 

(3.6%) hints an inefficient u e of the services provided. 

An open question was presented to those who re ponded that they have not used any of 

the listed media to justify why they have not used. Among the reasons that respondents 

highlighted for not using the materials the following are the common ones. 

There are no radios or audiocassette programs permitted to us; because there 
is no media service in our tutorial center. 
Except the modules other learning resources are not available in the center. 
The tutors are not ready to use them due to shortage of time. 
Our center did not arrange for us to use media programs. 
There was/is no such materials (programs) distributed. 
I have no information about the media service. 

These above phrases were written down by most of the respondents. Whether in written 

form or oral presentation, the trainees from different centers used common or imilar 

words in explaining problems encountered them in the process of their studies. 

However, there is a little exaggeration in the comments trainees presented becau e the 

responses obtained from the tutors' interview show that tutors have u ed some media 

programs. 

The tutors peak that they u ed radio and audioca settes a component to their Engli h 

courses only in the first semester of the first year. Coordinators have al 0 confirmed this 

idea. They accept the arrival of audiocassette programs only for the first year fir t 

semester cour es. B t due to lack of ca sette players and inconvenience of time for the 
A 

trainee and tutors to u e them, orne of the coordinator even did not inform the 

availability of the program to the trainees. 
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Perraton (19 2:24) notice the difficulty of integrating the media, for example radio 

broadca t with the program. A the author has recited the Korean use of radio for 

di tance education delivery support, it had been proved that it was difficult to relate 

what teacher do on tutorial times (u ually on Saturdays and Sundays) with the radio 

program . According to the author the difficulty was that the program were broadca t 

at a time when the teacher were not Ii tening to them. His evaluation of the source of 

the difficulty i very touching to our 2nd cycle distance program support service. Thus, 

it i of paramount to recite the problems Perraton identified as a whole. According to 

thi author, difficultie of thi kind arise partly because distance-teaching institutions 

eldom control all their own activities, and broadcasts usually depend, for their timing 

if not their content. Tutors, who run study centers, or study group leaders often were 

not staff members of the distance-teaching institution with which they were working 

(See Perraton, 1982:25). 

On the other hand, EMA Teacher Education expert, who was responsible for the de ign 

and production of media packages for the distance programs, explains that support 

audio /radio program were prepared ba ed on the three erne ter cour e and 

distributed to the centers on audio cassettes and also were sent to broadca ting station 

on reel tapes. 

Besides, region have demonstrated their enthusiasm in having cheduled for delivery 

and implementation of media programs and their support materials. For example in a 

consultant meeting held at the MO Hall from December 25-26/2001 for regional 

education bureau head , colleges and university representative , di tance program unit 

coordination representatives, and other stake-holder participant the Amhara and 

Oromia distance program unit coord.inators have manifested that they have prepared 

and distributed distance program broadcasting schedules to center (Meeting minute, 

MOE: Dec.25-26/200 I). 

Then, where does the gap lie? Pre umably, it lie in the ineffective implem ntation 

system. The head of di tance panel at EMA ay ," ince there wa ery 100 
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coordination and communication among the different partie who were re pon ible for 

implementation activitie , their accomplishment were not efficient". The Ambo 

di tance learning center Coordinator also ay, "The program was not proceeding 

according to it plan. Materials delivery is not efficient. From managerial aspects there 

wa no accountable or re ponsible body to the program". All coordinator and tutors 

with whom the re earcher had acce to contact hare thi idea. 

A has been revealed in different literature reviews, in developing world, whether for 

conventional type or di tance mode, utilization is mo tly related to the use of print, 

radio, televi ion broadcasts, and audio and videocassettes. The amazing thing is that 

e en these limited media technologie , especially, radio and televi ion broadca ting are 

u ed scantily. Regarding this, Bate , (1990) ha elaborated that the more traditional 

broadcasting through television and radio, audio and video cassette , and old type of 

print production are being utilized but have not been fully exploited; some of them have 

not been used at all 

4.6.9. Factors that affect Trainees' Success in their Distance 
programme studies 

Under this heading, mixed factors such as difficulty level of the cour e material , delay 

in the arrival of the modules/materials, delay of feedbacks voluminous of the modules, 

inconsistence in the tutorial schedules, and delay in the years for completion of their 

study program are discussed as factors for affecting trainee 'succe in completion of 

their di tance program tudy. 

4.6.9.1. Mixed Factors 
A question entitled, "Are there any di couraging ituations in your study?" wa 

pre ented to the trainee, which they have an wered u ing 'Ye ' (64.3%) and 0 

(35.7%). Their response shows that there were some difficulties or problems. Thu , 

u ing the above question a ba elin infonnation to the difficultie , a que tion ntitled 

"How much doe each of the element be factor or problem in affecting your tudy for 

completion of you cour e?" pre ented. -The factor indicator item were put in a tabl 
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with three point scales (See Table 18 below). These include difficulty of course 

materials ' delay in the arrival of the course materials or modules; delay of feed back on 

assignments (from the tutor), inconsistence of tutorial schedules; voluminous of the 

module and delay in the year for completion of the course. 

Table 18. Degree of problems affecting trainees' course completion 

Items Degree of the problem 

N&% VM M L Total 

A Difficulties of course materials N 162 113 10 285 
% 56.8 39.6 3.5 100 

B Delay in arrivals of course materials N 213 57 13 283 
% 75 .3 20.1 4.6 100 

C Delay of feedback on assignments N 179 91 14 284 
% 63.1 32.0 4.9 100 

D Inconsistence of tutorial schedules N 207 52 22 281 
% 73.7 18.5 7.8 100 

E Voluminous of the modules N 184 76 23 283 
% 65.0 26.9 8.1 100 

F Delay in the year for completion N 199 77 8 284 
% 67.3 26.9 2.8 100 

Key: VM = Very Much; M = Much; L = Less 

From table 18 (above), we can see that more than 60% of the responses confirm that 

every item shown in the table affects trainees' study for completion of their courses 

negatively. Especially, delay in the arrival of the course materials (75.3%); 

inconsistence of tutorial schedules (73.7%); and delay in the year for completion of the 

study/program (67.3%) have been taken as the most affecting factor in their tudy 

skills. Voluminous of course materials, i.e., page size and numbers of modules (65 .0%), 

delay in feedback (63.1 %) and difficulty of course materials (56.8) is al 0 factors that 

were recorded as much affecting trainees' study skills. These problems can be seen 

from two directions. The difficulties of the course materials and voluminous of the 

modules (course materials) relates to course de ign problem , and the re t factor 

indicator problems are related to implementation. 
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An open-ended que tion wa pre ented to trainee to provide their opinion related to 

each of the item in table 18, above. For instance the next tatement depict their 

opinion about the difficulty of the cour e materials: 

It i difficult to under tand the materials' 
The cour e material hould be related to the trainee' level of 
language capacity and to the expressions in the second cycle primary 
cho01 (5-8) materials, 
orne of the contents of the modules are very difficult to learn alone. 

Like the comments they highlighted justifying the reasons they have not used media 

programs, here the trainee also justify how the problems indicated in table 25 affect 

their tudies. In relation to delay in arrival of the cour e materials, they had a lot to ay. 

They want that the material should be arrived at the centers on time and distribution should 

be carried out immediately with the schedule. Regarding the voluminous of the module , 

their comments by their own words: 

All the materials are very wide, 
Too many modules. 
Limitation of modules is preferable. 
The materials are very good, but please summarize the modules. 
The materials should be clear and not much voluminou . 

The trainees' comments on voluminous of the course materials are rele ant to the 

variation of module between the two English Language courses. The course Teaching 

the Language kills (EnLa.243) has seven modules and the Spoken English' (EnLa206) 

has three modules. Their difference in credit hours is only by one point i.e., the cour e 

Teaching the Language Skills' has 4 credit hour wherea the cour e 'Spoken Engli h 

has 3 credit hours. However, their difference in t number of module i very wide. 

According to the EMA di tance education panel head, there was no rationale for 

preparing that lot modules from EMA' side. It was only the intere t of the contract 

course writer to distribute the content into seven module and write the module. 

In another way the writer had freedom of expanding or contracting the number of 

modules a they like. 

In order to summarize the cumulative effects of the problem that affect trainee' tudy 

skills, tutor have al 0 been inquired if there wa any di appointing ituation in their 
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di tance tutoring. Unlike the academic worry of the trainees' tutor were much 

con iderate with their right - about their tutorial ervice payment. There i very high 

grie ance by the tutor for two matters: 1) Tutor ' payment was conden ing from their 

fir t agreement to a half (50%) of what they were expecting. For example a tutor who 

work for two hour i being paid a payment rate of one hour. 2) Even, that small 

money i not paid to them on time, and due to this they 10 t faith/belief: in the work. 

The Debreberhan and Ambo tutor have imilar saying about their tutorial erVlces: 

We work not to be paid but only we have been assigned by the coordinator 
(the director of the chool) and as a head of our school, we obey to his request 
(Interview with the Ambo tutors). 

The researcher had a chance to listen to a discussion held between a group of trainees 

and the Oromia Education Bureau distance Unit coordinator on one of his observation 

days. The following points were summarized form the discussion as severe problems in 

the implementation of the second cycle distance diploma program. The program is 

suffering from uneven distribution of modules. Modules in a course do not arrive in 

their sequential orders; i.e., sometimes the last module arrives first and the fir t modules 

come late. In some courses, modules do not come corresponding to the number of 

students. Lack of necessary media kits such as programmes on audioca ette; their 

guides and cassette players were al 0 listed as problem to the implementation. 

In addition to this, inconsistency of tutorial schedules was affecting the trainees work 

time and budget. Elasticity or lengthening of the program beyond the et time wa al 0 

mentioned as causing moral demolition. Delay in the year for completion wa actually 

the most threat to their uccess in their study. One-trainee comment "Due to 

managerial matters, the one seme ter program went over a year and a year al 0 went to 

another year, so completion time is elongated". The information relea ed fi'om the 

MOE about graduates of the program can be a upport to this idea. 

The distance education program for teacher of the econd cycle had enrolled 
21,400 primary chool teachers to upgrade their Ie I of qualification from 
certificate to diploma. Among these 12,972 completed the program and 
improved their level of qual iiication from certificate to diploma in 1996E. 
(2003/04) Education statistics Annual Ab tract 2003/04). 
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From the information it is clear that about 40% of the first batch, which 

w re involved in the econd cycle distance education diploma program 

could not complete their hldies. 

4.7. Efficiency of the Instructional System of the Second Cycle 
distance education diploma English Course Programme 

This section examine how succe sfullefficient the delivery ystem of the distance 

education diploma program for training econd cycle primary school English Language 

teacher. The que tion were focused on adequacy of the face-to-face tutorial 

programme; quality of upport service provided, quality of trainee ' a signment for 

submission, and usefulness of the tutors' comment . 

4.7.1. Adequacy of the Face-to-face Tutorial Programmes 

Two questions were pre ented to the trainees, which are related to the adequacy of their 

face-to-face contact programs. The first question was addressing, "how would you rate 

the adequacy of the face-to-face tutorial sessions/programs for your English course ?" 

which trainee answered using five point scales (See table 19, below). 

Pertinent to the adequacy of the face-to-face tutorial program , 46.3 percent aid the 

face-to-face tutorial program i adequate whereas 26.5 percent said it is fairly adequate. 

evertheless, 27.2 percent evaluated it a not adequate. Therefore the adequacy of the 

face-to-face programs is also inviting another argumentative ituation in the 

presentati on. 

Table 19. Degree of response indicator on the adequacy of the face-to-face program 

Degree of response A FA A Total 

N 131 75 77 2 3 

% 46.3 26.5 27.2 100 

A= Adequate; FA= fairly adequate; 

According to set plans of implementation at the designing time, for one erne ter cour e 

there were three face-to-face tutorial chedule, which were planned to be conducted at 
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lea t in every ix week interval. However, due to hortage of budget for tutor ' 

payment print and di tribution expenses of material, and other administrative 

con traint the fir t year and the econd year fir t erne ter face-to-face tutorial 

program w re mi ing(postponing) their originally et cbedule and run in a clash 

program whene er they are ready. 

Tbu ,center were obliged to run two round programme together at once. During one 

of the urveying period, it wa observed that the Hailemariam Mamo Secondary School 

ba ed di tance-Iearning center wa conducting two face-to-face programs (one and two) 

together for four consecutive days (from Thursday to Sunday). Actually, this chedule 

comes from the region's distance program coordinating, Gonder College of Teacher 

education), and imitative line letters come from the region's education bureau! Bahir Dar 

(Source: Interview with the site coordinator). 

Such schedules have their advantages and disadvantages. The advantage might include 

using economized time, decreasing transportation expense, providing ample time for the 

distance learners to meet and hare experiences, and so on. On the other hand, if such 

program (schedule) is not utilized properly, its disadvantage overwhelms the advantage. 

During the aforementioned tutorial program, the researcher was informed by his contact 

person that a four days face-to-face program was going to take place from Thur day to 

Sunday. Happily the researcher made its visit on Friday to the center thinking that the 

program ha already started. Neverthele , the di tance programs coordinator at the 

regIOn eems to have forgotten that Thursday and Friday are chool day and the 

teacher and regular students occupy the classe . 

Due to this, and other interdepartmental rea on , the trainee who arri ed on Thur day at 

the center did not have any contact with their tutor until Saturday morning. On top of 

this, unfortunately the English language COUf e tutor fall ick and could not come to 

classe on Saturday. Thu ,his tudent could meet him only on Sunday wh n he 

recovered and came to chool. Hi four day programme were abbre iated to one day. 

Mo t of the trainee come from di tant p\ac where they cannot go back 0 might. 

Meals and helter (bed) expen e require extra budget. Thur day and Friday , work 
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chedules at chools wasted vainly. On the other hand, one of the tutors at Ambo 

Di tance Learning center comments, 

The tutorial chedule is not pre-planned but arranges as it suits the people in 
college, and as they like. Due to such unplalmed arrange for the face-to-face 
programs, some time trainees were not pre informed to appear on the program. 
Schedules al 0 change because either modules were not ready or some other 
duties replace the schedule. 

The Debrebirhan site coordinator (director of the school) says, "The schedule is a 

sudden to the center. We were not informed about the four consecutive days' program 

in advance', because they (the college and the center) did not have any direct face-to­

face (in person) or telephone communication on this matter. 

The Ambo tutor also adds, "Overlapping of other activities with the tutorial programs is 

also one problem in running the tutorial programs effectively". The tutor referred this to 

the last two sessions, which were coincided with meetings. On the first session of the 

semester, there was political and disciplinary matters awareness meeting running, 

which actually invited teachers to attend. On the second session, there was a workshop 

running in the school for English Language teachers who were teaching in the senior 

secondary schools, and the tutors as Senior English teachers were participants. 

If such coincidences happen repeatedly, the tuition period is failed by fifty to twenty five 

percent, and it cannot be said that the programme supported by effective face-to-face 

contact. This means that only twenty-five or at maximum fifty percent of the face-to face 

programmes were utilized properly. 

4.7.2. Quality of Services provided for the implementation of the 
Second Cycle distance education diploma programme 
English Courses 

The effectiveness of instructional (delivery) system reqUlres qualities of servIces 

provided in implementing the set program. In this case it was vital to evaluate the quality 

of services provided to the trainees by their tutors. Therefore, a que tion consisting ix 

items was presented to the trainees for supplying their opinion by ticking agree or 

disagree about the quality of services provided to them by their tutors (See Table 20 
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below). Almost in every item emunerated A to E (see table 20, below), maximum 

percentage of the responses indicates that the quality of services provided to trainees by 

their tutor is medium. For example, 68.2 percent aid the clarity of explanation provided 

by the tutor is medium whereas 20.3 percent s said it is high. 

Table 20. Quality of Services Provided by Tutors 

SL Items N& Degree of Services provided 

O/,.. H M L Total 
A Clarity of your tutor's N 56 188 32 276 

explanations % 20.3 68.2 11.5 100 
B Well prepared and N 46 177 55 278 

organized % 16.5 63.7 19.8 100 
c Returns assignments N 44 122 110 276 

quickly % 15.9 44.2 39.9 100 
D His/her commitment to N 64 174 39 277 

help % 23.1 62.8 14.1 100 
E His/her proper use of time N 66 154 57 277 

during the tutorial % 23.8 55.6 20.6 100 
H = High, M = Medium, L = Low; 

Regarding tutor 's preparation and presentation (organization of ideas), the majority 

(63.7%) respondents rated it as medium. Similarly, 44.2 percent respondents evaluated 

the speed of the tutor in retiring trainees ' assignments as medium. 

However, 39.9 percent indicated the speed of the tutor is low ill returning their 

assignments for submissions. Regarding the commitment of their tutors, 62.8 responds 

rated as medium, but 23.1 percent responses show that the tutor has high commitment in 

helping them in their studies. Finally, 55.6 percent respondents say their tutors' use of 

time is medium and 23.8 see it as high. Actually, in all the five items, the maximum 

response portrays that quality of services provided by their tutors is medium. The 

percentage of responses rated as ' low' in all the items is also not negligible. This might 

call for argumentative situation about the quality of services provided to the trainees by 

their tutors during the face-to-face program. 

In an interview conducted with three tutorial center coordinators (Debrebirhan, Adama 

and Ambo), it has been pointed out that the quality of services provided to trainees was 

affected negatively due to certain constraints. Two of these constraint were identified as 

high mobility of tutors and payments problems (Debreberhan& Ambo). Accordingly the 
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re ult of the interview how that the teachers with previou year's experience were 

either tran ferred to nearby private college or just refu ed to tutor. They al 0 had 

complaints about the payments. Evidently, the Debrebirhan Center coordinator ays 

The teacher with previous year's experience were not happy about the 
payment and refu ed to tutor. Therefore, only one teacher, even without 
having orientation and experience with distance programs tutoring, was 
voluntary on two provision . 

These two provi ions have been explained by the tutor himself as: "one, to build an 

experience", and "two, only because I am obident to the director's request". The site 

coordinator of the Adama distance leaning center also says, "the English Language 

instructors of the college were busy with other activities and do not have time to 

provide tuition to the distance diploma program trainees". In addition to this, the 

coordinator hints that the college teacher were much di appointed by the 

inconvenience of the previous year's tuition situation, and were not voluntary to give 

coaching service to the trainees. 

4.7.3. Quality and adequacy of assistances provided to trainees 
in their distance learning processes. 

As reviewed in the literature section, distance education makes a very conservative 

effort to have continuous assessment as part of its evaluation trategy. With this respect 

the second cycle distance education diploma programme was designed with the 

mandatory that tudents (trainees) hould work out and submit their assignments a 

essential pre-requisite for taking the final term-end examination (EMA, 1999). 

It was in this context that trainees were asked two different questions but 

complementing to each other (table 21 below). The first question i related to the extent 

to which trainees received enough assi tance from their tutors in working their 

assignments. For this, 41.9 percent trainees replied that they received enough as istance 

whereas 48.9 percent trainees answered aying they received not enough a i tance 

and 9.2 percent said that they have received no as istance at all (table 21, below). 

In an open-ended question that trainees were a ked to provide their opinion about 

types of assistance they need from their tutor . For thi que tion, they have indicated 
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that they need help in working their a signment for submi sions, they need advice on 

ho they could progre s in their studies, and they need help or support and 

e planation in how to work the self-test question . 

Table 21. Degree of a istances provided to trainees by tutors 

SLN Item Alternatives Responses 

N % 

1 To what e tent did you get a) Enough 118 41.9 
a i tance or help from your tutor b) Not enough 138 48.9 
in writing your a signment for c) No assistance at all 26 9.2 
submission? 

Total 282 100 
2 In general how do you evaluate a) Most encouraging 36 12.7 

the comments given by your tutors b) Encouraging 95 33.6 
for your work in the assignments c) Less encouraging 152 53.7 
for submissions? 

Total 283 100 

They also need explanations in how to be effective in studying their English course 

modules, they need explanations or interpretations of some terminologies in the 

modules, they need to have an immediate feedback on their assignments and term-end 

tests (exams), and they need general and particular guidance in how to study their 

course modules and get themselve ready for final term-end exams. The paragraph 

below is taken from trainees' own words providing types of assistance they need from 

their tutors. 

I need help in how I should work through my assignments and discussion on how 
I can progress in my studies. I need some support on how to work on the question 
or exercises. I also need some explanations on how to be effective in studying the 
modules. I need interpretation of some terminologies, immediate feedback of 
assignments and tests. I need guidance about the cour e and particularly about the 
assignments (Interview held with one Debreberhan trainee). 

Since trainees have defined one of their role and re ponsibilitie as "doing as ignments 

for submission", and" ubmitting assignment to tutor ", they al 0 need enough help 

from their tutors in how to tackle their problem . 

The second question is related to trainee' evaluation about the u efulne of 

comments given by their tutor for their work in the a signment for ubmi sion (See 

table 21 above). 
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According to trainee' re pon es, 12.7 percent hows that tutors' comments were 'most 

encouragmg 33.6 percent 'encouraging', and 53.7 percent indicate that tutor ' 

comments were 'Ie s encouraging'. 

From re pon e one can see that assistances or comments were not provided 

ufficiently to trainee by their tutor . Di tance learning can be effective only when it 

i pro ided with efficient upport from the tutor and other upport provider . 

Differently peaking, in regard to the quality of trainees' as ignments for ubmi IOns, 

all tutor and coordinators at the four distance learning center have similar ideas. They 

complain that some of the assignment for submissions have too many pages and no 

key answers were provided to guide them in correcting the assignments. Tutors al 0 

complain that trainee ' respon es were duplication of each other. 

Trainees who come from one Woreda or nearby Woredas present similar assignments 

by making change of names only. So, one tutor remarks, "as for me, result of the 

assignments must not be considered, and the trainees should be evaluated only by their 

exams' result ". 

In this case, abundance of the assignments for submissions, lack of key answer to 

guide correction, low qualities of the assignments for submi sions, and trainee 

duplication of assignments have added low quality to the service provided to trainee . 

4.8. Performances expected to be attained by Trainees 

The relevance of learners' performance data is mo t clear on cour es which are 

associated or which are closely tied to job performance (Paul 1990: 124). In thi tudy, 

the performance of trainees' are related to knowledge gained, area of knowledge gained 

or developed more, and impact of the gained knowledge on their profes ional endeavor 

are discussed. 

4.8.1. Knowledge/Performance Developed More 

Trainees were expected to develop their knowledge of English as teachers of grade 5- . 

So, in order to examine the e expected performance to be attained or met, train e were 
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a ked to r pond to the que tion, 'would you ay that you have developed knowledge 

and kill in u ing Engli h language a the re uit of the training?", which they answered 

u ing "Ye " or " 0" respon e . Thu , out of 302 reached respondents, 270 have 

an wered. Accordingly 259(95.9 percent) said 'yes' while 11(4.1 percent) responded 

, 0'. Therefore, anonymou ly trainees accepted that they have developed orne 

knowledge or kill for u ing Engli h language. 

4.8.2. Areas of Knowledge developed more 

They were al 0 a ked pecifically to indicate the degree of knowledge that has been 

gained in each of the four kill areas (See table 22 below). The degree of the 

mea urement i arranged in three -point cale beginning from low (1) to very high (3). 

Table 22. Degree of knowledge expected to be attained by trainees 

Skills Degree of developed/gained Knowledge 

L H VH Total 
A Reading N 6 48 228 

% 2.2 l7 80.9 100 

B Writing 13 89 180 282 

% 4.6 31.6 63.8 100 
C Speaking N 34 129 119 282 

% 12.1 45.7 42.2 100 
D Listening N 32 96 154 282 

% 11.3 34.0 54.6 100 
L =Low; H =Hlgh; VH= Very High 

Thu , more than 80 percent respondent have rated that they have developed their 

reading skill very high whereas 17.0% responded that the development of their reading 

kills was only high. Regarding the writing skills, 63.8% re pondents indicated that 

they have developed their writing kill very high and 3.6 percent aid the de elopment 

of their writing skill is high. 

The degree of trainees' peaking kill development or gain i re er ed in that majority 

(45.7%) evaluated that their speaking skill development wa high, and 42.2% aid it 

was very high. In thi ca e, 12.1 percent re pondent aid that their peaking kill 

development wa low. 
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In regard to the rating for Ii tening kill , the majority (54.7%) re ponded that it was 

ery high and 34.0% said their Ii tening skill wa developed at high degree. However, 

for 11.3% trainee , Ii tening kill development was rated a low. The re ponses of the ' 

trainees how that very high development (80.9%) wa recorded for reading kills. 

Writing and Ii tening kills were rated ranked at econd and third place by 63.8% and 

54.6% re pectively. 

4.8.3. Trainees' Progress in developing their English Language 
Teaching Skills 

The last part of the questionnaire sticks to opinions of respondents in their progress in 

developing Language/ Teaching Skills. This part of the data contains questions about 

content of the exams and the impacts of the training upon the teaching performances of 

the trainees. For this, there are three hypothesized affirmative items presented in table 

32, below which trainees required to answer using three-point scale that ranges from 

Agree (3) to disagree ' (1). Table23 (below) depicts opinions of respondents on their 

English Language Skills development. 

Table 23 . Opinions of Respondents about their language skills development 

Items Degree of the gained /developed kill 

A UD DA Total 

1 I have made a very high progress in developing N 165 100 18 283 
the proficiency as the result of the training course 

% 58.3 35 .3 6.4 100 

2 The skills and experiences I have gained will N 246 23 9 278 
help me make my career practical to most extent 
in teaching Engli h % 88.5 8.3 3.2 100 

3 The training in the course will prepare me most 238 19 12 269 
for teaching English language in grades 5-8 

% 88.4 7.1 4.5 100 

Key: A = Agree; un = Undecided; DA = Di agree; 

Regarding progress in developing the proficiency as the re ult of the training! course 

(i .e. , after they started), 58.3 percent agree that they made ery high progre m 

developing their English Language proficiency as the re ult of the training, wherea 35 .3 

percent did not diced whether to agree or di agree about their progress in their Engli h 
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language proficiency. Actually, 6.4 percent respondents disagree with having English 

language proficiency as the result of the training. 

Almost majority (88.2%) of the trainees agree that the skills and experiences they gained 

would help them make practical in applying the knowledge and the language they 

learned in their future careers. Nevertheless, 8.3% did not diced whether it help them or 

not, and 3.2% even do not agree with the help it provides them to make their knowledge 

transfer. 

Finally, as an impact of the training program, respondents accepted that skills and 

experiences they gained would enable them prepare themselves most for teaching 

English Language in Grades 5-8. In this case, majority of the respondents (88.4 percent) 

agree that it would prepare them most for teaching English language in grades 5-8.0n 

this idea, 4.5% disagree, and 7.1 % did not decide whether it prepares them most for 

teaching English language in grades 5-8 or not. 

In an interview made to a group of trainees, one trainee has emphasized the importance 

of the training in developing his English Language proficiency as, "The training has 

helped me to speak English the whole period while teaching English". 

4.9. How Can Distance Program for Training of English Language 
Teachersisirnproved? 

As Smith and Kelly, (1987: 17) saw that distance educations are subject to criticism and 

open to improvement through criticism. Ravi (2003) also states that in order to 

ascertain value to increase a program's competitive standing, any distance education 

program must be evaluated at some leveling order to identify and make improvements 

and assure success for the long term. 

General questions, which -ask both trainees to give their opinions on how the distance 

course for training of primary school English Language teachers could be improved for 

future endeavor, were presented. In this area, the respondents have empbasized on the 

strong side of the existing program materials and advantages the program has to them. 

For instance phases such as, "The materials are very excellent", "tbe materials are well 
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pr pared' "The material are very important to improve English language for teaching­

learning proce " "I do no have enough word to appreciate the preparation of each of 

the Engli h cour e material ", "the materials of the Distance education English course 

are very u eful for teaching Engli h for primary chool children", "All materials are 

ery well developed. 

The material of the Engli h Language course are prepared very importantly and very 

helpful for u . The cour e materials are helpful for the teachers-especially for teaching 

Engli h in grade 5- ", are much common to all the trainees. In an interview held with 

a group of trainee , one lady teacher (trainee) ays; 

The modules were prepared in such a way that we, the trainees, tudy 
them without problem. The modules provide us with ufficient 
examples though it requires group study system. 

Most of the trainees' words of appreciations contain constructive and despairing idea 

jointed with the conjunction "but". For example; 

• The materials are well prepared, but on distribution, it is not uniform. 

• The materials were designed very well, but the problem is with distribution. 

• The materials are well organized, the objectives, topics and subtopic are 

well organized, but for clear information the tutors themselves are not well 

trained. 

• The material is very interesting. It covers all the skills and can develop the 

proficiency level of the teacher, but we cannot get it on time. 

• The materials are excellent, but the distribution of the material is under 

question mark. 

This implies that the trainees have much po itive idea towards the materials but they 

did not like the way the implementation was carried out. Tutor have also positive 

feeling towards the program. For example, the paragraph below is taken from an 

interview held with one of the Ambo Engli h Cour e tutor . 

The program is a olution for upgrading teachers' qualification and ea ing 
of un killed English Language teach r . Therefore, the program mu t b 
continued for other teachers who ' did not have uch a chanc to impro e 
their kill and profes ion (interview with th Ambo tutor ). 
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The comment gIven both by tutor and trainees for improvement of the delivery 

y tern of the cour e referred to : effective distribution of module , incorporating 

necessary learning re ources such as reference materials, radio-audio programs 

package , adju tment of air time for listening, allocation of trained and experienced 

tutor , haring re pon ibilitie to Woreda chool offices, continuation of infonnation 

e change etting reliable chedules for face-to-face tutorial program and exam time, 

pro iding immediate feedback, and running effective follow up were orne of the main 

con tructive comment re pondent propo ed. 

Therefore, provided that the e above mentioned comments are taken into consideration 
and remedial is given, the program has much more contribution than it was intended. 
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CHAPTER FIVE 

Summary, Conclusion and Recommendations 

4.10.1. Summary 

The main objective of the study was to investigate i sues related to the fit of objectives 

and relevant of contents, effectiveness of implementation and efficiency of mode of the 

delivery sy tern of the second cycle di tance education diploma program for training of 

pnmary chool English Language teacher. The study also aimed at examining 

problem encountered during implementing practicing of the program. 

In an attempt to achieve the stated objectives, related literature on the topics concept of 

di tance education, the different terms of distance education, the importance of distance 

education, growth of distance education-in both developed and developing countrie ; 

implementation of distance education, distance program mode of evaluating the 

effectiveness of di tance education programs; mea ure of uccess of an innovation; 

learners' skills development; training of teachers through di tance education' were 

examined. In order to relate the literature to practical works, the documents of the 

second cycle primary school di tance teacher-training program have al 0 been 

analyzed. 

As to carry out the intended tudy, a theoretical framework, which embrace five Ie I ' 

of evaluation for distance teacher training, wa adopted from Reeve' i level of 

evaluation. As for the design, making u e of both qualitative and quantitative 

approache were employed a Survey Re earch Method. Thi wa elected becau e 

urvey method facilitates way of obtaining fir t hand information and enable the 

re earcher to have acce s to multiple method of gathering information. For colle ting 

the de ired data different in trument uch a observation; que tionnair; eml­

tructured interview guide and document analy i were employed. 
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As sources of data, five di tance learning centers from three regions (Amhara, Oromia 

and SNNPR) were selected using purposive sampling method, and trainees who were 

studying English as major and minor areas at these centers were listed and picked up 

using availability sampling method. Tutors for both major and minor English courses, 

and coordinators of the sites at the selected centers were also taken using availability 

sampling. 

The questionnaires prepared for trainees were pilot-tested on twenty-five primary 

schools English Language teachers teaching in grades 5-8. For reliability and validity of 

the interview guides, in its much informal form, it was tried with the directors of the 

schools where the questions were pre-tested. In addition to this, the outline was given to 

colleagues and comments gathered and correction was inserted. In order to obtain the 

data, two round observations were conducted on four sites, which were supported by 

audio and video recordings . The questionnaires were administered while the trainees 

were attending the third (last) part of their second year second semester face-to-face 

tutorial programmes. 

The collected data were organized and analyzed by using Microsoft and SPSS soft 

wares. Thus, the information gathered through observations and semi-structured 

interviews were described by using narrative approaches and word quotations form the 

respondents. The data collected though the help of statistical operations such as tables 

and percentage processed questionnaires. 

The Findings 

In the study it was attempted to examine the background of the respondents from age 

level, work experience, interest of their study areas and o.ccupation or position at the 

time of selection. As a result, 90.8% have labeled their age category, but 9.8% were 

refrained themselves from indicating their ages. The majority (32.3%) of the trainees 

were aged between 31 and 35. From the trainees' responses it was instigated that 

almost the majority (54%) were selected based on work efficiency as efficient 

candidates to study the distance course. However, when it comes to selection of subject 

area (for studying), 79.7% English majors were allocated by their intere ts whereas 

their respective education bureaus or departments allocated 60% English minors. In thi 
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ca e the tudy reveal that the intere t of trainee who tudy Engli h as minor ubject 

a not maintained. Regarding the ubject areas (occupation/po ition) at the recruiting 

time 47.3 percent trainees were found teaching only Engli h, 9.1 % only Amharic, 

22.7% were teaching Engli h and other ubject areas while 20. % were teaching other 

than language . About 12.6% re pondent were not teaching any subject because they 

were ervice provider at Woreda or chool office . 

In the tudy the ob ervation has verified that there were no ufficient and trained tutor 

a ailable for tutoring the di tance education diploma English Cour es. Those tutors 

who have been ob erved teaching at the distance learning center were regular high 

chool English Language teachers, most of them without enough training. Trained and 

experienced tutor refused to work the tutoring due to unattractivenes of payments 

they experienced in the previous year. 0 orientation or formal training was provided to 

the new ones. 

One of the targets of the tudy was mainly related to fit of objectives of the second 

cycle distance diploma English course materials to the regular/ conventional college 

ba ed diploma curricula. Whether from the document analysis or interview and 

questionnaires the study did not find significant difference between the objective of 

the distance and the conventional college ba ed curricula, except for ways of 

expressions of the objectives of the two courses. As the document analysi depicts, the 

objectives of the distance course material look narrower in coverage, activity-ba ed in 

style, singular/individual-ba ed ('you' / 'the trainee') in structure. The objective of 

conventional college ba ed course look more general, academic, with wide coverage 

and mass-ba ed (the trainees') objectives. Consequently, it can be aid that the 

objectives of the distance course are con tituted of the objective of the conventional 

course though they are expressed in different way from the conventional one. 

Pertinent to the relevance of content of the di tance cour e to th curricula for teaching 

Engli h in grades 5-8, nearly all (89.0%) re pon e have appro d that there i high 

relation hip between the content of both cour e ( ee table 16). Wh n it come to the 

readability, difficulty level, and organization of the di tance cour e mat rial, almo t 
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the majority of the re pon e in each item upported the po itive ide of the course 

material. For example 92.0 percent re pon e how it is well readable 65.1 percent 

indicate the difficulty level i average and 77.2 percent took it a well organized. 

In reference to the effectivene of the implementation of the second cycle di tance 

education diploma English COlli e, role and respon ibilities of implementers, trainee 

role and respon ibilities were related to only learning situations. Thus, the tudy 

materialize that with tho e who were regularly studying and attending the face-to-face 

tutorial programme , roles and re ponsibilities were accomplished. On the other hand, 

due to the gap of communication among the implementing agents, the study displays 

that the role and re ponsibilities of the stakeholders were not accomplished as plann~d 
to. 

The study al 0 show that very significant number of trainees makes only face-to-face 

contacts with their tutorial center coordinators, their tutors and with each other out side 

the regular face-to-face tutorial schedules. They have not used much of electronic 

medium such as telephone, E-mail, or postal massages and so on. 

In regard to attending the face-to-face tutorial programmes, 83.4 percent trainees found 

to have been actively participating and only 14.7 % have missed the programmes. Some 

of the reasons as respondents stated were lack of information about the schedule of the 

programme, family problems and personal health cases. 

In the study, availability and utilization of necessary learning re Ollice was recorded a 

nonexistent becau e the majority of the trainee denied the availability and u e of these 

resources. Evidently, 60 percent of the respon es indicate that tho e recomm nded 

learning re ources were not available at the center ; 83.4 percent how that no libraJY 

(libraries) at the centers, 82.8 percent pointed out that there were no sufficient 

reference materials, 80.7 percent said no listening rooms, 95.9 percent de ignated the 

ab ence of video decks and video cas ette , 80.7 percent aid there were no tape 

recorders, and 8 .9 percent even an wered there were no sufficient audio ca ette 

programs at the centers. 

With utilization of any available learning re ource 41.8 percent indicate that th y 

u ed radio broadca t for the fir t year fir t erne ter programme ; more percent (46.3 
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percent) respon e how that trainees never used any learning re ources at all. The 

re pon e obtained from the tutor ' interview also added that they used the e item , 

e pecially radio and audioca ette a components to their English cour e only in the 

fir t emester of the fir t year. Coordinator have al 0 confirmed the arrival of 

audioca ette programs only for the first year first emester cour e . But due to lack of 

ca ette player and appropriate time for the trainee and tutors to use them, some of the 

coordinators even did not inform the availability of the program to the trainees. 

From trainee' comments, it can be ummarized even available radio/audio 

programmes were not arranged for them to use when convenient, tutorial centers did 

not take the charge of facilitating such instructional materials, tutors were not voluntary 

to make use of the audio cassettes due to shortage of time, there wa no initiation and 

consideration for arranging available learning resources for trainees to use and similar 

comments indicate that there was inefficiency in utilization of any available learning 

resources. 

In reference to factors for affecting success of trainees in their course of studies, , 48.4p 

percent delay in arrival of modules, 47 percent difficulty of cour e material , another 47 

percent volumes of the course (module), 45.2 percent incon i tence of tutorial 

schedules, and 35.6 percent delay of feed backs; were taken as threat to trainee 

success in the their studies. Most notably, 48.4 delays in the completion of the cour e 

within the allocated time were found to be very critical to the succe of the study. 

Efficiency or success of the instructional /delivery y tern is seen through analyzing the 

adequacy of the face-to-face tutorial programmes, quality of support service provided, 

quality of trainees' assignment for ubmission, and quality and adequacy of as i tance 

provided to trainees in their learning processe . 

In reference to the adequacy of the face-to-face tutorial programme, in their re pon e 

to the questionnaire , the majority of trainee ' re pon e depict that it wa adequate. 

For example, 12.7% accepted it a mo t adequate, 33.65% adequate and 26.5% fairly 

adequate. But 20.7 % took it as wa not adequate. Nonethele ,thi doe not refer to 

the quality of service provided, but only the chedule (three round-face-to-face 

tutorial times) in a semester are adequate. Th y did not need extra tutorial time 

provided that the et chedule were employed efficiently. 
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oncemed the quality of ervlce provided, the tudy reveal that due to lack of training 

for tutor on how to tutor di tance programmes and carcity of qualified teacher (tutor) 

at chool, unavailability of nece sary teaching kit/resource , lack of budget 

incon i tence in tutorial programme chedules, lack of proper communications among 

the implementer course knowledge being beyond tutor ' abilities, unattractivenes of 

payment to tutor ervice; overburden of the work, e pecially correcting too many 

a ignments for ubmi ions, which tutor were obliged to correct without payment. 

Trainee have evaluated the quality of any service provided to them during their study 

time with the degree of "medium". 

It ha also been hinted that assistances, explanations and comments provided by tutor 

related to trainees' work on assignments for submissions were not sufficient and 

encouraging. Besides, abundance of the as ignments for submis ions, lack of answer 

key to guide correction, the low qualities of the assignment for submi sions, and 

duplication of assignments were found to be significant problem to the quality of 

services provided. 

Trainees' performances/skills development- This was seen from knowledge developed 

area of knowledge developed more, and trainee ' progress in developing their Engli h 

Language teaching capacity in schools. 

Trainees were expected to develop their knowledge of Engli h a teacher of grade 5-8 

and they, anonymously, acknowledged that they have developed knowledge or kill for 

u ing Engli h language. In regarding to which areas of Engli h Language skills developed 

more, the responses of the trainees addres that they have developed reading kill very 

high (41.5)than the other three skill. Li tening and writing kill were rated a high by 

35.5 and 45 percent re pondents re p cti ely. They aloha e e aluat d their peaking 

kill to have been developed at average level by 45.7% re pond nt . 

In relation to trainees' nglish Language kill development, 5 % re pondent an \ ered 

aying that they have made a very high progre in developing their Engli h Language 

proficiency as the re ult of the training. .5 % trainees have accepted that the e perience 
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they have gained would help them to make practical their transfer of knowledge for 

teaching Engli h in grades 5-8. About 88 percent aid the training in the course would 

prepare them mo t for teaching English language in grades 5-8. 

In pite of trainee' approval for developing their English Language skills, there was no 

any other ource of information for approving or disproving their responses. But, the 

distance learning clas teaching wa observed that some tutor were demon trating some 

good model such as role playing, holding group discussion, pair activities and similar 

ones. This surely may add to trainees' development of good experience and methods of 

language teaching. 

For the question, "How distance program for training of primary school English 

Language could be improved?", the opinions given both by tutors and trainees 

summarized with effective distribution of modules, incorporating of audio/radio 

program packages, air time adjustment for listening, stable face-to- face tutorial time, 

immediate feedback, and effective follow. 

4.10.2. Conclusions 

Based on the findings the following conclu ion points can be drawn. 

In this study, 70.5% male and 25.25 female have located their gender wherea about 

4.3% did not indicate their sexes. The majority of these respondent (80.2%) are found 

within the age category 31- 45. 

The study has emphasized on fit of objectives, relevance of contents of the second cycle 

distance education diploma program English course to the regular curricula for training 

second cycle of primary school Engli h Language teacher; and efficiency and quaJitie 

of instructional ystem of the di tance mode of training teachers. Training can be 

viewed in terms of producing efficient and skilled English Language teach r to the 

needed cycle. 

As a baseline data gathering purpose background and age level and areas of ubject 

intere t of the trainees were asses ed by coincidence. Though the profe ional intere t 
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of the trainee wa maintained allocation to courses wa not accompli hed according to 

inter t of the trainees e pecially for those who take Engli h cour e a their minor 

area. 

By it characteri tic , teaching language is very illusive. A the observation revealed, 

teaching/tutoring by the different tutor also vary based on their experiences and 

intere t they have in the cour e. The main empha i of the face-to-face teaching almo t 

ended up in transmitting academic knowledge rather than ticking to the problems 

trainee had while studying alone. Trained and experienced tutors refu ed to carry over 

the tutoring due to dissati faction in payment. This in turn has affected the quality of 

the instruction. Unless instlUction is carried out effectively, implementation cannot be 

efficient. Since training of teachers through distance mode of delivery is at it early 

stage in Ethiopia, tutors need orientation and effective training in how to run effective 

tutoring to di tance students. 

The study pinpointed that roles and responsibilities of the stakeholders was not 

effectively exerci ed during the implementation. Leniency of communication, lack of 

budget and lack of personal commitment were found to be the cause for inability to 

employ one's role and responsibility. On the other hand, with very limited element the 

roles and respon ibilities undertaken by the trainees were registered more or Ie a 

"studying" . 

Any organizational and administrative tructure must have effective communication for 

it to succeed (Verduin, 1991: 195). Despite uch assumptions, the stakeholder in 

implementing the second cycle di tance diploma program were found not to ha e 

exercising effective communication in the proce of implementation of the program. 

The majority of Trainee (69.9%) in the proce of learning the second cycle di tance 

education diploma Engli h Cour e, made only face-to-face method of communi ation 

among themselves. Other means of communication channel were not exercised al o. 

Thus, it is not possible to ay 'effective communication' ha been employed in the 

proce es of teaching and learning the di tance program. 

111 



The in availability of learning resource at the ob erved tutorial centers implie the 

inefficiency of ervices provided. Region were aware of the radio/audio program 

production but no follow up was done for collecting and implementing. Though 

coordinator acknowledge the existence of the programs, they al 0 preferred to keep 

quiet and ne er tried to trace where about the continuing programs to the trainees to 

u e. 

In pite of the variety of delivery mode of distance education, the second cycle distance 

program instruction was carried out only through provisions of printing materials and 

very limited number of face-to-face tutorial programmes. 

The quality of instruction was affected negatively by delay in arrival of modules, 

inconsistency of tutorial schedule, absences of training for the tutors, abundance of 

workload on tutors, low qualities of provisions of learners ' a signments for 

ubmissions, absence of answer keys, delay in feedbacks from the tutors, were 

registered as causes for provisions of low quality services. 

Though a large number of trainees claim to have adequate proficiency of English 

Language before they came to the training, they all agreed that the training helped them 

develop their skills(reading, writing, listening and speaking skills respectively) very 

progressively. They also stressed that the training would enable them make practical the 

transfer of their professionally gained knowledge to their students. 

4.10.3. Recommendations 

The main focus of the tudy is concerned with the effectivene of the implementation 

of the distance English course. However, effective implementation in distance 

education can occur within the interaction of activities take place before and during 

implementation proce se . With this consideration, the following point have been 

recommended for effective implementation of the distance program. 
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1. Allocation of distance students: 

The tudy ha identified that from the a signing of trainees to ubject area of tudy, 

orne trainee were as igned to ubject they did not have acquaintance and 

intere t . Although it i not possible to put everybody with hi Iher intere t when 

allocating a trainee to uch profes ional ubject area of tudy, it would be advi able 

at lea t to\consultlinform why hel he could not able to be a signed to hislher priority 

election of ubject area. 

2. Design of the course Materials (Modules): 

Though there were no significant differences between the objectives of the di tance 

cour e and the regular curricula for training of primary school English Language 

teacher , as the regular curricula is a reference to any adopted training cour e, the 

maintenance or preservation of the terminology of the source keeps relevance and 

clarity of the latter one. Therefore, when designing objectives for such courses 

keeping the main structures and terminologies of the original materials help to 

as ure reliability of the new course. 

In its internal characteristics, the contents of the distance education course have 

rooms in the contents of the regular course. But, it takes time to someone to ee and 

find the unity of the regular and the distance course. Therefore, I think, it is good for 

designers to use similar terminologies since they work for the same outcome. 

3. Presentation of the course Materials (Modules): 

Course materials are there for distance learners to study by themselve without 

guidance of a teacher. As the study found out difficulty of course material 

(terminologies in the material ) and voluminous of the modules were een as factor 

for affecting learners' interests and motivation in tudying the material. Therefore 

during de ign of di tance cour e material , it is nece ary to keep terminologie 

u ed to leamer' language capacity. Volume of the COUf e material mu t al 0 

consider the number of credit hour allocated for the cour e and nece ary time 

budgeted to tudy the cour e. 
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4. Regarding Implementation 

The effecti ene in the implementation of the di tance English cour e wa 

xamined from different a pects. In thi ca e, role-relation hip of the implementing 

agent i one of the notable feature for succe s or failure of an implementation. The 

tudy has widely regi tered that there were communication gaps among the agent 

for implementation, for example, EMA, Regional Education bureaus, regional 

di tance coordinating colleges, tutorial center coordinator and tutors. Unles thi 

body of agent keep strong relationship, each executing their roles and 

respon ibilitie , the implementation would not be effective. Therefore, 

• it i paramount for maintaining very firm communication channel 
among the takeholders. 

• besides, stakeholders should devote themselves to the responsibilitie 
they have shared by interest or by possession, in order to a sure 
effective implementation. 

The study found out that the implementation was affected much by problem of 

distribution of modules (delay in arrival of modules, mismatch of number of modules 

with number of trainees studying the center). Unle s module arrive on time with equal 

number of students available at the study center, time passes before tudents tudy their 

materials. Therefore, modules must be ready for distribution with ufficient number of 

copies and in their sequential order before a term commences. 

In implementing an innovation the availability of nece ary materials, i.e. human and 

material resource are determinant factors. In di tance education learning re ource 

must not be taken as mere supplementary kit. In this line, availabilitie of media 

programmes, especially radio and audiocassette ; their guide and ca ette player and 

their effective utilization mechanism mu t be thought along the design of the 

programme. In addition to this, the data from tudents' respon e indicate, tutors were 

not interested to use even an available re ource. Thu , the mandatory for making u e of 

given learning re ource during the tutorial face-to-face programme, mu t be included 

in the tuition contract agreement . 
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5. Delivery / Instructional system. 

Effecti en in implementation of a program can be reflected by it delivery ystem. 

Thu the following recommendation tatements are referred to the efficiency of the 

delivery y tern employed during the implementation. 

5.1. Face-to-face tutorial programme is planned m distance education, "a a 

compen ation for not having the tudents in the (regular) clas room". However, in 

the in truction of the econd cycle distance program, it has been een that 

incon i tency and overlapping of the tutorial schedule was affecting the trainees' 

work time and budget. Therefore, it must be taken eriously and coordinator 

must see (check) its regular occurring. 

5.2. Good teaching is expected from the teacher in distance education as a 

compen ation for not having the students in the cla sroom. Therefore, for the 

effectiveness of the implementation of distance courses, selection of tutor 

should consider not only qualification, but also their experience and exposure 

that they have in the subject area must be taken into account. 

f 5.3. As the tutorial class teaching observation identified, the tutoring was very 

similar with regular cla s teaching. However; distance face-to-face tutorial 

programme is conducted mainly to di cus the hard hip / problem of di tance 

student . Thu , it is important for coordinators to prepare guideline for tutor 

in order to maintain standard tutoring activitie . 

5.4. Due to lack of training for tutor on how to tutor di tance learner the qualities of 

service and a sistance tutor provided to their trainees in their studie were not 

efficient. Therefore, tutors hould get training or at lea t orientation on how to 

treat di tance tudents, so that tutor can provide effecti e ervice. The training 

hould al 0 continue to new tutor who replace / ub titute tho e who depart due to 

different ca e . 
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5.5. Trainee ha e empha ized that they need help in how they should work through their 

a ignment and di cu sion on how they can progres in their studies. They also want 

interpretation of some temlinologies/ explanations. In general speaking they need 

effici nt guidance from their tutors on how to workout through their studies in order 

to be effective di tance learners. Therefore' 

• tudy guidelines must be provided to trainees; 

• Tutors hould be well oriented on how to provide assistance/help to trainees; 

• Coordinator should ee that trainees had enough academic assistance from 

their tutors . 

5.6. Un atisfactory payments for tutor' services have been detected as one factor 

for not able to run effective implementation of the distance program. 

Therefore tutors should be given fair tuition and their payments should be 

conducted on time. 

5.7. The study found out that the implementation was much affected by problem of 

di tribution of modules, delay in feedback from the tutors, lengthening of time of 

the program beyond its limit. From this understanding, it i possible to draw the 

following recommendation statement : 

• Feedbacks help distance learners be encouraged and correct their 

mistakes by the help of the feedbacks they obtain from their tutor . Thu 

giving feedback mu t not be een as optional and must be treated 

seriously. 

• Although it was well clear that the completion time of programme of 

the study was stretched beyond the planned chedule due to different 

factors, it was necessary to keep the trainee in touch (in contact) a to 

help them keep up with their tudie without 10 ing hope. Therefore, 

along the de ign of such programme etting proper communication 

channel in which the trainer and trainee ha e acce of contacting 

each other hould not be neglected. 
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6. Skill development (outcome): 

Though trainees talk of developing their Engli h Language skill , it should be 

con ider d that had the teaching-learning situation were been assisted by proper 

language teaching -learning kit, the development of the kill areas, for example, parts 

of peech such a intonation, rising-falling ounds, pronunciation, and the other could 

have been de eloped better. Therefore, language-teaching kit need to be provided with 

the cour e a an integral part of the learning proces . 

7. Out come of the program? 

Tutors and trainee have witne sed the importance of this program. 

According to the comments given by both tutors and trainees, the program is a 

solution for upgrading teacher' qualification and easing of unskilled English 

Language teachers. 

As a result, provided that all comments and criticisms arose in the discussion section 

taken into consideration and remedial is given, the program has much more 

contribution to teachers on the job. Therefore, the program mu t be continued for 

other teachers who did not have such a chance to improve their kill and 

professions. 
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7. APPENDICES: 
APPENDIX 7.1 
. Appendix 7.1.1. Distribution of Sample Population per the Sampled Regions 

SLN Region Number of Sampled Trainees Percentage 

1 Oromia 185 61.3 

2 SNNPR 62 20.5 

3 Amhara 55 18.2 

Total 302 100 

Appendix 7.1. 2. Distribution of sample respondents by sex 

Sex N Percentage 

Male 213 73.7 

Female 76 26.3 

Total 289 100 

Appendix 7.1.3. Ages of Respondents 

Age Group Below 30 31-35 36-40 41-45 Above 45 Total 

Number 30 91 66 69 26 282 

Percentage 10.6 32.3 23.4 24.5 9.2 100 

APPENDIX 7.1.4. Respondents' Service years (grouped). 

Frequency of grouped service years 
Years !Less 5 yrs 5-10 11-15 16-20 21-25 ~6-30 31and + Total 

N 3 39 87 50 74 25 8 286 
% l.0 13 .6 30.4 17.5 Q5.9 8.7 2.8 100 
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APPENDIX 7.1.5. Titles of English Course for the Regular/Conventional Diploma Program 

Course Title Course Number Credit! Year/ 
Contact Hours Semester 

Spoken English I EnLa 104 2/2 IJII 
Spoken English II EnLa 205 2/2 1111 
Teaching the Language Skills I EnLa142 3/3 IJII 
Teaching the Language Skills II EnLa 241 3/3 lIll 

Source: Kotobe College o/Teacher Education (Revised, August 1999) 

APPENDIX 7.1.6. Terms used for stating of objectives of both the distance 
and conventional English Courses 

Distance English Course Conventional English Course 

Spoken English • differentiate • develop 
• define • communicate • know 
• identify • develop 
• ask and give • readout • speak 

Teaching the • identify • readout 

language Skills • have develop 
understanding • 

• explain • develop 
• reflect reflect • 
• grasp 
• understand 

• use 
• identify 
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APPENDIX 7.1.7. Content map of the conventional and di tance English Course 

program 

Di tance Course Conventional ourse 

Spoken • Introduction • Communication functi( 
Engli h • Pronunciation • Structure and 

• Con onant vocabularies 

• Conversation • Pronunciation 

• Forms character, • las room language 
functions of Spoken 
English Language 

• Expressing like and 
dislikes 

Teaching • General over view • Focuse oflanguage of 
the of reading c1as room 
Language • Listening, types of • Beginning and 
Skills listening ending lesson 

• Grammar: Role of • Classroom 
grammar ill management 
language learning • Teaching reading 

• Nature and purpose skill : 
of writing • Vocabulary 

• Testing technique building skills 

• Developing writing 
Skills 

• Integrating the 
kill 
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Appendix 7.2: Questionnaire to be filled by the distance diploma 
program English Course taker- trainees 

Objecti e 

Addis Ababa University, 

School of Graduate tudies, 
Faculty of Education, 

Department of Curriculum & Instruction 
(Year 2004) 

The main purpo e of this que tionnaire i to gather information on the relevance of the 

content and objectives of the Engli h Courses for the Distance Diploma Teacher 

Training Program to the teaching of English Language to grades 5-8. Besides, it aim to 

finding out the effectiveness of the design, implementation and students' support 

ervlce provided during the implementation process. Thus, it is initiated to obtain the 

necessary data from you, as a vital source of information in the teaching-learning 

process of the course . The questions are prepared for all trainees who are taking the 

English Courses as their MAJOR and MINOR areas. Therefore, I believe that you 

would respond to the questionnaire with honest and truthfully. I also swear to you that 

law of research keep your responses and ugge tions confidential. 

Thank You! 

Part I: Personal detail 

Plea e fill in the information carefully. Writing your name i not nece ary. 

I. Region. _ ____ _ 

2. Subject you were teaching during selection _____ _ 

3. Total Service in year ---
5. Gender: Male o Female 0 

6. Age: (Please Circle one): 

A) Below 30 B) 31-35 C) 36-40 D) 41-45 E) Above 45 

7. You're major and minor (cour e you are tudying at di tance): 

MaJ'or cour e: Minor cour e -------- ------
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P RT II 

Thi que tion paper consi I of six ection. Each section ha it own ub-title and in truction. Please 
an er the que tion either by writing the letter of your preference in the space provided at the left ide 
of e elY qu tion number, or by u ing a tick C..J) mark in the appropriate box or grid, according to each 
pe ific instruction. For tho e questions which require your opinion plea e give sholt and clear 

an wer(s) in the given line. 

Thank you in ad ance for your commitment to answer the questions! 

Section I 

E TIO 1.1. 

The following three questions are presented in order to know your the trainee' 

background on how you have been selected for the 2nd cycle distance diploma Engli h 

Language Teacher Training Program. 

1.1.1. Please indicate how you have been elected for the 2nd Cycle Distance 
Education Diploma Teacher Training program. 

By: a) a kil1g for priority b) age and ervice seniority c) work efficiency 
d) Recommended by your employer e) if other(s) please pecify. 

_1.1.2. How did you become to study the English Courses, as your major area? 
(Note: This question is propo ed to be answered only by trainees who 
are taking English as their MAJOR COURSE). 

a) I applied for it by intere t 

b) I was a igned by my Education Bureau 

c) I did not get any better subject area 

d) Because J teach Engli h at my chool 

e) My choo l wanted to cover it quota. 

1.1.3. How did you select Engli h Language a your Minor Cour e? Plea e Circle 
One alternative. otc: Thi que tion is for trainee who are taking Engli h a 
their Minor Cour e). 

a) By interest b) Assigned by your re pective college c) I did not get any better ubject area 

d) Becau e r teach English at my schoo l e) My chool wanted to co er it quota. 
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E TIO I. 2. 

1.2. The ne t three que tion (in the table) are propo ed in order to measure how appropriate 

the obj cti e of the 2nd Cycle Distance Diploma Program EngJi h Cour e material to the 

teaching of Eng Ii b Language in grade 5- 8. Please tick in the appropriate grid. 

Re ponses 
Item Very Much Fairly Le Not 

Much at all 
I Do the objective of the distance cour e material 

fit to the objecti e of the conventionall regular 
Engli h cour e program? 

2 To what extent are the objective of the COUl' e 
reflecting trainee ' personal intere t and needs? 

3 To what extent do the objective in the course 
module enable trainee meet their profes ional 
needs? 

SECTION 1. 3. 

1.3. The next question are presented in order to measure the clarity level, the degree of difficulty or 
easine s or simplicity, and organizations of the 2nd cycle distance diploma program Engli h 

Cour e materials. 

__ 1.3 . '. How readable are the English Course modules (materials)? 

a) More readable b) Readable c) Fairly readable 

d) Badly readable e) ot readable at all 

_ , .3.2. How do you evaluate the difficulty level of the English Cour e materials? 

a) Very difficult 

d) imple 

SECTION 1.4. 

b) Difficult c) Average 

e) Very simple 

1.4. Below, there are questions set to assess the relevance of the second cycle di tance diploma 
program Engli h course material to the teaching of Eng Ii h in Grade 5- 8. 

__ 1. 4.1. How much would you ay the content o[the Engli h ourse for the 2nd cycle? 
di tance diploma teacher training program are intere ting to you? 

a) Very much b) Much c) Fairly d) Le e) In ignificantly 
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1. 4.2. Plea e indicate the relevance of the Engli sh Language Course materials of the di tance 
diploma teacher-training program along the following point by making a tick ( ) mark in the 
appropriate grid. 

Degree of relevance 

Rele ance indicator Very Low Medium High Very 
low high 

A Exercises in the course materials? 

B Relationships of contents of the course materials to 
the contents of grades 5-8 English 

C Usefulness of examples included in the course 
materials to the teaching of English in Grades5-8? 

D Reflection of the general and specific objectives of 
the EngJi h Course materials to the objectives of 
teaching English in grades 5-8. 

E Sufficiency of included Methods on how to teach 
English? 

F Clarity of given self-test questions 
G Imp_ottance of included model answers 

SECTIO II. Effectiveness ofImplementation 

2. The next que tions are proposed to examine the effectiveness of the implementation of the 2nd cycle 
Distance Diploma Program English Courses. 

2.1. Are you well clear with your responsibilities in your distance program? 
study? 

Yes II No 0 
2 1. 1. If your response to"item 2.1 above is "Yes , would you please state some 

of your responsibilities, as a distance learner/ student? 

2.2. Do you make contacts with? 

A your tutor outside the general face-to- face programs? 

B the coordinator of the tutorial center? 

C your peers (other distance course learners)? 

_ 2.2.1. Please tick in the box or boxes against the means of communication( ) 
you used for contacting your tutor or your tudy center coordinator. 

a) Telephone D 
c) In person! face-to-face 

d) If others, please specify 

b) Written messages (Postal ervice) D 
D 

Yes No 
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2.3. Was there a time that you have missed any of the three rounds tutorials? 
Sessions held in the second year first semester? 

Ye 0 No 0 

2.3.1. If your response to que tion 2.3 above.is "Ye ", what are the reasons for 
your mi sing of the face-to-face tutorial program? 

2.4. Availability and use of Leaming Resource Materials 

2.4.1. Are the following learning re ources and support materials available at the 
tutorial center for you to use? Please tick in the right box. 

Types of expected learning resources Yes 
A Is/are there a library (libraries)? 
B Do you get sufficient reference materials? 
C Is there a listening room? 
D Are there video decks and video cassettes 
E Are there tape recorders/players 
F Are there sufficient audio cassette programs 

at the center for you to use? 
G Is there Radio broadcast for the programs? 
H Are there Radio/audio guides or notes? 

_ _ 2.4.2. To what extent or degree did you make use of any of the available 
Learning resources? 

a) Most of the time 
d) As much as you have time 

b) Some times 
e) ever use 

c) Rarely 

2.4.3. Which of the following Media services did you use most for your Distance 

English Courses? You may tick in more than one box. 

a) Radio o b) Audio Cassettes 0 c) Video 0 

d) All o e) one o 

No 

__ 2.4.3.1 . If your response to question number 3.2 above is "None" why didn't you 
use them? Please specify: 
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2.4.3.2. If you have u d either radio or audioca ette programs, how important are they, along the 
followin g item ? Plea e tick in the appropriate box/grid. 

Items Very low Low Medium High Very high 
A Helping under tanding of your cour c 

B Improving your Ii tening abilities 

C Impro ing your peaking abilitie 

D Pronouncing word and pha es 

E Impro ing your general knowledge about 
the language Course 

2.5. Are there any di cOUl'aging ituation in your tudy? 

Yes D o D 
2.6. Plea e how the degree of your agreement or di agreement whether the 

following element affect your tudy negatively, or not. Plea e 
tick ( ) in the appropriate grid against each element. 

Problems Degree of the problem 

Very Much Much 

A Difficulties of course materials 

B Lack of study ski lis 

C Delay in arrivals of course materials 

D Delay of feedback on assignments 

E Inconsi tence of tutorial schedules 

F Voluminous of the modules 

G Delay in the year for completion 

2.7. To what extent do you think the following factor would hinder the 
completion of your distance tudy? 

KEY: VH = Very high, H=high, M= Medium 

Un-decided Less Least 

Hindrance Degree of hindrance for eXQectation 
VH H M Le Lea 

t 
A Your clarity in your learning objectives 
B Your commitment in reading your courses 
C Your efficiency in writing and preparing your 

assignments for submission 
0 Your efficiency in preparing your elf for final 

exams 
E Your efficiency in managing your study time 
F Your strength in sel f motivation 
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2.8. Which of the following elements do you think could be the most reason(s) for dropping-outs of 
some of your fellow trainees? Plea e indicate your opinion by making a tick ( ) mark against each 
element. 

Reasons for dropping-outs Most Fair Some Least Never be 
reason reason reason reason a reason 

A Lack of proper study skill s 
B Difficulty of the course materials 
C Situation of work load 
D Lack of help and encouragement 

from the tutor 
E Situation of tutorial center 

administration 
F Lose of hope due to the lengthening 

of the year in the course 

SECTION III: Effectiveness of the Instructional (Delivery) system. 

3. The following questions are prepared in order to investigate the effectiveness of the instructional system 
and the qualities of support services provided to the Engli sh course taker-trainees of the 2nd cycle 
Distance Education Diploma teacher training progranl . 

3. l. To what extent do you need the following services from your tutor(s)? Please 
indicate your level of need by putting a tick ( ) mark in the grid 
corresponding to the each statement. 

De~ree of help needed 
Types of help needed from tutor(s) A lot of Enough Some Not decided Never 

A 

B 

C 

D 

E 

help help 
Explanations on the texts materials 
you are using. 
Discussion on how you were 
progressing in your studies. 
Guidance in how you should work 
through your assignment. 
Explanation with identifying your 
strength and weakness in your 
assignment 
Help with how you should prepare 
yourself for Exams. 

__ 3.2. To what extent dId you get assistance or help from your tutor in writing 

your as ignment for submission? 

a) Much assistance b) Average assistance c) Some assistance 

d) Negligible assistance e) Not at all 

3.2.1. Would you please Jist down types of assistances you wanted but did not get 

whi le working 011 your assignments for submission? 

a) ________________________________________ ___ 
b) ________________________________________ ___ 
c) ____________________________________________ __ 
d) ______________________________________ __ 
e) __________________________________________ __ 

need 
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3.3. Plea e how if you agree or di agree about the qualitie of service provided to you by your tutor on 
th following characteri tic by putting a tick ( ) mark in the appropriate box or grid. 

Characteri tic High Medium Un- Low 
decided 

A His!her Clarity of explanation 
B He/she is well prepared and organized 
C He/she stimulates good group discussions 
D He/ he re 01 e pecific difficulties & questions I 

have in the course 
E He/she returns assignments quickly 
F He/ he leave me feeling more encouraged to 

carryon 
G He/she is accessible whenever I need himlher 
H His/her commitment to help 
I Hi !her proper u e of time during the tutorial 

programs 

3.3.1. Please pecify if there are other characteri tics you agree or disagree about you tutor 

3.4. How often doe your tutor give comments, explanations, and guidance concerning question 
you failed to have answered in your assignments? 

a) Alway b) Mo t of the time c) Sometimes, d) Rarely e) ot at all 

_3.5. How would you rate the adequacy of the face-to-face tutorial session /program for your 
English cour e ? 

a) Most adequate 
d) Difficult to tell 

b) Adequate c) Fairly adequate 
e) ot adequate 

__ 3.6. In general, how do you evaluate the comments given by your tutor for your work in the 

assignments for ubmis ion? 

a) Most encouraging b) Encouraging c) Le encouragmg 

d) Least encouraging e) not encouraging at all. 

Section IV: Performance Assessment! Impact of the Cour e 

4. The next que tion are prepared in order to as c the degree of performance 
that is expected to be attained by the trainee at the end of the cour e. 

Very 
Low 
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4.1. To ~ hat extent do you think your knowledge has been developed or gained in each of the 
following language kill? Plea e rate in degree of your gaining by u ing a tick () mark in the 
appropriate grid 

Skill Verylow Low Average High Very high 

Reading 

Writing 

Speaking 

Listening 

_ 4.2. Would you ay that you have developed knowledge and skills in using Engli h language as the 

result of the training? 

Yes o o o 

_4. 5. How do you evaluate your progre s (your Engli h language speaking, reading and Writing) 

proficiency a the result of the training you are taking? 

a) Very high b) High c) Satisfactory d) Fair e) 0 much progress. 

4. 6. Below, there are two questions on the impact of the training of the Distance Education Diploma 
English Cour e program might bring upon the teaching performances of the trainees in their respective 
primary schools. 

_4.6 .. l. How practical would you say the kills and experiences you have gained 

from your study in the English Language cour es, enable you teach 

English better in grades 5-8? 

a) Most practical b) Practical c) To orne extent 
d) Less practical e) Not practical. 

_ 4.6.2. To what extent do you say the training in the English Language Cour e 

would prepare you for teaching English language in grades 5-8? 

a) Mo t sufficiently b) Sufficiently c) Fairly d)To orne extent 

Section V: General Remarks. 

5. In general, would you like to give any comments or uggestion you think are 
important for improving: 

5. A) the material of the Engli h Language Cour e of the Oi tance Education 
Diploma for the 2nd Cycle Primary chool (S PS) Teacher? 

e) ot much. 
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5. 8) Tutorial center admini tration for the Engli h Language Cour e of the Di tance Education Diploma 
for P Teacher? 

5) Tutoring ituation for the Engli h Language 
Diploma [or CPS Teacher? 

Thank you very much! 
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Appendix 7.3: Interview Guide 

Appendix 7.3.1: Interview Guide for Tutorial Center Coordinators 

Obj cti e 
The main purpo e of the study is to gather information on the appropriateness of the design 
effectivene of the implementation and efficiency of the instructional system of the 2nd cycle 
di tance education diploma Teacher Training Program specific to the English Language 

our e . Thu , a a coordinator for the implementation of the programme in this center, the 
information you gi e I ery important for the ucce of the study. 

Thu 
I. r would very glad if you could explain to me the trategies u ed in implementing 

the program? 

2. A a Tutorial Center Coordinator for Distance Education Diploma Teacher Training 

Program would you please tell me what your roles and responsibilities are in the 

implementation of the 2nd cycle distance teacher-training program? 

2.1. How would you say the roles-relationships among the different groups/partie , i.e. 

your office, regional education Bureau, Distance unit coordinating College, and so on 

for the implementation of the program? 

2.2. From your observation, how much would say these different parties have 

accompli hed their responsibilitie effectively? 

3.1. To what extent or degree would you say that any available learning re ource and 

support services are accessible to the trainees? 

4.1 . How are trainee's attitudes toward completion of the com e? 

5. Would you plea e explain the ituation of the tutorial program, i.e. 

if there were problems, 

how you solved the problem 

how effective the tutorial program is/wa 

6. In general , would you like to add any comment, sugge tions or recommendation III 

how to improve the implementation proces of uch distance program? 

138 



Appendix 7.3 .2: Interview guide for English Language Cour e tutors 
Objecti 
The main purpo e of the tudy i to gather information on the appropriatene s of the design, 
effecti ne of the implementation and efficiency of the instructional ystem of the 2nd cycle 
distance education diploma Teacher Training Program pecific to the Engli h Language 
Cour es. Thus, a a tutor of the English Course of the programme, it is hoped that the success 
of the tudy depend mainly on the information you provide me. 

Ther fore 

1. A a tutor of the di tance diploma EngJi h course how would you ay your role is similar 
or different from your role in the conventional program? 

2. How would you evaluate the relationships of the objectives of the 2nd Cycle Distance 
Education Diploma Teacher Training English Courses and the objectives of the 
con entional English Language Teacher Training Program 

3. How i your e aluation about the content of the 2nd Cycle Di tance Education 
Diploma Teacher Training English Course Materials/modules to the needs and 
interests of the trainees? 

4. How would you evaluate the design of the English Language Course Modules in regard to: 
• Relevance of contents to the teaching of English in grades 5-8 
• Appropriateness of contents to the needs, ability level(standard) of the trainees, 
• Organization of the contents, 
• Coverage and balance of skill areas, and 0 on.? 

5. To what extent or degree would you say that any available learning resources and 
upport services are acce sible to the trainees? 

6. Would you like to explain the situation of the tutorial program in regard to: 

• 
• 
• 
• 

sufficiency of logistics and availability of support services 
learners' attitudes, interest, participation 
efficiency of management 
if there is any encountered problem~/ hard ships in your tutoring proce s 

7. How would you evaluate the quality and originality of trainees' as ignment for 
submi ions? 

8. How would you evaluate learners' Engli h Language kills development du to the re ult 
of the training? 

9. In general, would you like to add any comment, ugge tion or r commendation in ho\ to 
improve the tuition proce of uch di tance program? 
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Appendix 7.3.3: Interview Guide for College Distance Unit 
Coordinator 

Objectives 
The main purpose of the tudy is to gather information on the appropriateness of the de ign, 
effecti en of the implementation, and efficiency of the in tructional y tem of the 2nd cycle 
di tance education diploma Teacher Training Program specific to the Engli h Language 
Cour e . Therefor , it i hoped that you a a ource of information on overall implementation 
acti itie of th programme the data you provide me i much vital for the tudy. 

Thu, 
I. A a coordinator of the 2nd Cycle Distance Education Diploma Teacher Training 

Program, how are your roles differ or similar to your work with the regular program? 

2. Would you plea e explain criteria of selection of candidates for the 2nd Cycle Distance 
Education Diploma Teacher Training Program? 

3. Would you plea e brief me on the objectives of the 2nd Cycle Distance Education 
Diploma Teacher Training Program? How are these objectives related to the objectives of 
the con entional diploma program for training of second cycle primary school English 
language teachers? 

4. I would be very glad if you could explain to me the strategies set and used for 
implementing the program? Hoe effective these trategies are in meeting the set 
objectives? 

5. How would you ay the roles-relationships among the different group /partie , i.e., 
your office, regional education Bureau, tutorial center coordination tutor and so 
on, for the implementation of the program? 

5.1. From your observation, how much would ay these different partie hav 
accomplished their re pon ibilities effectively? 

6. In general, would you like to add any comment, suggestions or recommendation 

in how to improve the implementation proce of uch distance program? 
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Appendix 7.3.4. Interview Guide for admini trator and experts In 
Central office 

Objectives 
Th main purpo e of the tudy is to gather information on the appropriatene s of the design, 
ffectivene of the impl mentation, and efficiency of the in tructional ystem of the 2nd cycle 

di tance education diploma Teacher Training Program pecific to the English Language 
our e . Thu a a coordinator for overall: de ign, production and dissemination of the 

programme, the information you provide me is much vital to the study. 

Therefore, 

1. Would you please brief me on how the English courses materials for the 2nd cycle distance 
diploma teacher-training program were designed developed and distributed? 

2. To what extent do you say: 

(1) the objective and (2) the contents of the 2nd Cycle distance diploma teacher-
training program were related to the objectives of the conventional diploma Engli h 
Language teacher training program? 

3. How do you evaluate the relevance of the objectives and contents of the second cycle 
distance diploma program English Language course materials to the teaching of English in 
grades 5-8? 

4. Would you plea e explain what have been used to maintain the match/fit between the 
objectives and contents of the second cycle distance diploma program and that of the 
conventional program during the development stage of the material ? 

5. To what extent do you say the methodology and teaching strategy deigned for training the 
distance diploma teachers make them effective English Language teachers in grade 5-8? 

6. What instructional support materials were devi ed for the implementation of the 
English Language courses? And how effective were these in tructional u ed? 

7. During plan of the cour e, it was recommended that language cour e would be upported 
by media, especially radio and audio kits. 0, I am very glad if you could explain: 

1) Number of Engl ish Courses upported by these program 

2) How they are/were prepared 

3) How they are/were distributed 

Finally, would you list down responsible partie for monitoring th eft! eti e of utilization 
of these media kit during implementation? 

Thank you very much! 
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Appendix 7.3.5. Information Check List for Trainees' enrollment 

No Needed Information In Figure 
Male Female Total 

1 umber of trainees registered for the ngli h 
course(both major and minors) at the beginning 

2 Number of drop-outs(interrupted study) 
3 Number of trainees at for first year first semester 

term-end exam 
4 umber of trainees pa ed the term-end exam 

successfully 
5 Number of trainees failed in the first year first 

semester term-end exams 
6 Number of trainee dismi sed due to failure in the 

first year first semester term-end exams 
7 Number of trainees registered for the econd year 

first semester English course 
8 Number of trainees at for the 2nd year first 

semester term-end exams 
9 Number of trainees passed the 2nd year first 

semester team-end exams 
10 Number of trainees failed in the 2nd year first 

semester term-end exams 
11 Number of trainees registered for the 2nd year 

second semester English course 

Appendix 7.3.6. Check List for Availability of necessary Learning 
Resources 

No Type of Available Learning Resource Yes No Qt, if'ye ' 

1 Radio/audio player(tape recorder) 

2 Radio/ Audio Ca sette programs 

3 Video sets 

4 TV/ Video Programs(recorded) 

5 TV Set for receiving programs from air 

6 Computers with acce one 

7 LibralY( Librarie ) 

8 Sufficient reference materials 
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Appendix 7.3.7. Tutorial Se sion Observation /Classroom performances/ 
Check Li t 

Location -----------------
arne of the center -------------------------------
u~ectobse~ed ______________________________ _ 
arne of the tutor (teacher) ______________________ _ 

Date of observation: , Time: ----------------- -----------------
1. CIa room ituation: 

• large enough ____________ _ 
• lets light ________________ _ 
• has facilities -------------
• Noi e protected __________ __ 

2. Clas room performances: 

Classroom performance Degree of performance 
Low Medium High V.High 

Trainee centerednes of the session 

Tutor know ledge of the subj ect matter 

U e of varied teaching/tutoring 
methods 
Tutor-trainees 
interaction(Communication) 
Trainee ' participation in the teaching-
learning process (a king/answering, 
etc.) 
Degree of confidence in 
asking/answering 
Method applied Lecture 

Discus ion 

Eliciting 

Q&A 

Role 
playing 
Others 

Tutor' s proper use of time 

A vailability and u e of upport 
materials . 
Trainee' atisfaction about the 
tutoring 
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Appendix 7.3.8. Tutorial Class Teaching Observation form 

Place: -------------------
Date of observation: Time: From to ----------------------- -----
Subject observed: EnLa.206 EnLa. 243 _________ _ 

No. of Students present in the class: Male Female Total ------ ------
a) Activities performed before the class: 

b) Activities performed during the class 

b) Activities performed after the class 

General comment 
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