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Abstract 

This study was intended to assess the implementation of the first three years school 
improvement program. In order to achieve this purpose, basic questions: to what extent 
school improvement program was implemented in Addis Ababa government secondary 
schools, to what extent stakeholders were involved in the implementation process of SIP , 
what were the !clctors that impeded the success of the school improvement program, what 
were the lessons learnt from the implementation of the first three years school 
improvement program were raised. Descriptive survey method was employed as a 
research method in this study. Both probability and non probability sampling techniques 
were used. Accordingly 3 sub cities were randomly selectedFom ten sub cities found in the 
city administration. From the total 12 secondary schools found in the study area, 9 were 
again randomly selected and included in this study. School leaders, teachers, students, 
SIC members, teaching learning core process owners, and professionals Fom teaching 
learning core process of Addis Ababa City Administration Education Bureau were used as 
primm)' sources of data and document review as secondary data sources. Questionnaire, 
interview, FGD, observation, and document analysis were employed as data gathering 
tools. Afler data were gathered, analysis was made by organizing in tables and computed 
using percentages, rank mean, and one way ANOVA. Thefindings revealed that the overall 
level of implementation of the first three years school improvement program was 
moderate. Shortage of input, lack of professional support Fom district, sub-city and 
regional educational bureau, inability of school improvement committee to properly play 
their role, turnover of principals and indicators being tedious and redundant among others 
were problems encountered by secondary schools in the implementation process of SIP. It 
was concluded that shortage of input and absence of monitoring and evaluation negatively 
affect the implementation of SIP. To alleviate the problems and improve quality of 
education, strengthening monitoring and evaluation on SIP implementation, retaining 
experienced school leaders, assigning laboratory technician to schools, and making the 
school improvement committee jill1ctional were among the recommendations. 

vii 



CHAPTER ONE 

1. THE PROBLEM AND ITS SETTING 

This chapter deals with the problem and its approach. It consists of background of the 

study, statement of the problem, objective of the study, significance of the study, 

delimitation of the study, limitation of the study, operational definition of key terms and 

the organization of the study. 

1.1. Background of the Study 

Education is most appropriate to guide the future of our development. It enables us to get 

new knowledge, attitude, skills, insight, and so forth that help to bring about development. 

Knowledge and skill s is the engine of economic growth and social development 

(UNESCO, 2002). It is possible when a given country renders quality and relevant 

education to its citizen. Since education is believed to be key weapon to bring social, 

economic, and technological and any other development, countries in the world have been 

stri ving to render quality education (Carlson, 1996). With this concern, they revisit their 

education system to adjust to dynamics of change. 

For instance, Carlson (1996:201) stated that Americans feel that their education system 
/ 

was failing in the race with the Soviet Union for world leadership after the launching of the 

Russian Satellite sputnik in 1957. The then president of America, Reagan, expressed the 

situation of his country by saying "a nation at risk" because of the feeling that they are 

lagging behind in science. Following this, the president initiated educational reform that 

advocates ' voiced the cry that school reform was essential if the United States was to 

maintain its competitive edge in the world markets and world leadership'(Carlson, 1996). 

This shows the decisiveness of education to foster transformation in science and 

teclUlology; and schools are the centre of innovation. Schools help children develop 

creatively and emotionally and acquire the skills, knowledge, values and attitudes 

necessary for responsible, active, productive citizenship (UNESCO, 2005). To enable 

students' responsible and productive citizen, education system and more specifically 
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schools should be responsive to the needs of the learners. Hence both access and quality of 

education are issues to be addressed. Bringing quality of education has been among the 

agenda that need to be addressed parallel to expansion of educational access. Pigozzi 

(2008) enlightened the need for quality of education as ' .. . poor qualities frustrate efforts 

to use education as an effective lever of economic growth and development in thi s age of 

accelerating globali zation.' 

In relation to this, Government of Federal Democratic Republic of Ethiopia (FDRE) and 

its Mini stry of Education (MoE) launched the education and training policy of Ethiopia 

(ETP) in 1994. One of the general objectives of the policy read as "cultivates the cognitive, 

creative, productive and appreciative potential of citizens by appropriately relating 

education to envirOlunent and societal needs (ETP, 1994)." To translate the objective of 

the policy into action the government initiated a twenty years education sector 

development programs (ESDPs) that include national priority areas and millennium 

development goa l-EFA goals and strategies. The main goal of the program were to 

improve educational quality, expand access, increase relevance and address equity 111 

education with special emphasis of achieving universal primary education by the year 2015 

(MoE,2006). With ESDP I and ESDP II expansion of educational access became apparent, 

however, the quality of education remain unsolved. 

To overcome quality related problems, Ministry of Education launched General Education 

Quality Improvement Packages (GEQIP) in 2006 that encompasses six programs. Namely: 

School Improvement Program, Teachers Development Program, Civic and Ethical 

Education Program, Curriculum Improvement Program, Information Communication 

Technology · Expansions Program, General Education Leadership, Performance and 

Organization Improvement Program (MoE, 2006). World Bank (2008) pointed out eight 

areas that GEQIP try to address to bring high quality teaching and learning. These 

includes: (i) curriculum; (ii) teacher quality and profess ional development; (iii) school 

leadership and management; (iv) general well-being of students; (v) linkage between 

schools, communities and stakeholders; (vi) school governance and accountability; (vii) 

quality assurance; and (vii i) physical infrastructure. 
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School Improvement Program (SIP) is one component of the package. School 

improvement program has been designed to improve teaching and learning in order to 

enhance student learning and bring quality. School improvement has two twin purposes of 

enhancing student achievement and strengthening the. schools capacity for managing 

change (Hopkins et aI. , 1994). According to Stoll and Fink (1996), school improvement 

should be the business of every school. In line with this, Barnes (2004) has c011firmed that 

even the highest ranked .schools will alway; need improvement ·because the condition 

under which adults educate and children 's learn are always changing, the work of 

improvement is with us. 

Following the introduction of SIP, schools prepared school improvement strategic plan to 

be implemented in three years time starting from 2007/08 to 200911 0 (2000-2002 E.C). 

Thus, School improvement program have been implemented since 2007/08 in govenm1ent 

primary and secondary schools of the city administration. In the city administration, there 

are about 723 primary schools and 165 secondary schools. In these schools there are about 

626765 students and 22299 teachers. However, the concern of the study was government 

secondary schools that include general high schools and preparatory schools. In Addis 

Ababa, there were about 42 government secondary schools that prepared school·! 

improvement plan in the base year that is 2007/08(2000E.C). 

To enclose a general overview of the study area, Addis Ababa is the capital city of 

Ethiopia. It is the biggest city in Ethiopia, with population of 2,738,248 according to the 

2007 population census. It accounts for 3.7% of the total population of Ethiopia. The site 

of Addis Ababa was chosen by Empress Taitu Betul and the city was founded in 1886 by 

her husband, Emperor Menlik II. As a chartered city, Addis Ababa has tpe status of both a 

city and a state. It is where the African Union and its predecessor ths OAU are based. 

Addis Ababa is therefore referred to as "the political capital of Africa" , due to its hi storical , 

diplomatic and political significance for the continent. It lies at an altitude of 2,300 meters 

and is located between 9°1 '48"N 38°44'24"E and 9.03 °N 38.74°E. The city lies at the foot 

of Mount Entoto . 
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School improvement as confi rmed in Hopkins (1 987:2) is accomplishing the best possible 

pupil outcome (defined in both individual & societal terms), as little wastage of pupil talent 

as possible and efficient use of mean s. Thus for the effectiveness of school improvement 

program, securing the necessary input is important. Beside utili zation of resources with 

little wastage and active involvement of stakeholders has its own part on attainment of 

school goals particularly enhancement of student resu lts. 

1.2. Statement of the Problem 

In Ethiopian education system, significant success has been realized in educational access 

for the past two decades. For instance as stated in ESDP Ill, the total enrollment in 

secondary education (Grades 9 to 12) increased from 426,495 in 1996/97 to 953,2 17 in 

2004/05 , a rise of 123% (MoE,2005). Besides, increase in the number of secondary schools 

from 369 in 1996/97 to 706 in 2004/05 (9 1%) achieved to respond to the significant 

increase in enrollment (MoE, 2005). This shows the expansion of education access in the 

country. 

However, achievements in access have not been accompanied by adequate improvements 

in quality. The decline in quality has become issues of concern in the education system. 

Assessment conducted at national level witnessed the prevalence of quality related 

problems. World Bank (2008) explains the situation as : 

... quality has deteriorated al leasl partly as a result of rapid expansion. The 

2007 National Learning Assessment (NLA) in grades 4 and 8 show that student 

achievement is below the required levels and has declined during the period of 

expansion. For example, the composite score for learning achievement in grade 

4 shows a reduction Fom 48 percent in the 199912000 baseline learning 

assessment to 41 percent in the 2007 NLA. Similarly, the composite score for 

grade 8 shows a decline Fom 43 percent in 2000 to 40 percent in 2007. 

The problem has been evident at all grade level tlu'oughout the country. The factors for the 

decline of students achievement as indicated in World Bank (2008) were related to low 

student learning outcomes include school organization and management; teacher training 

on new teclmiques; school supplies; availabili ty of textbooks, curricular and instructional 

materials, and language of instruction. 
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The overall aim of school improvement program is to strengthen the school 's ability to 

provide quality education for its pupils by building up on existing good practice (Hopkins 

et aI. , 1997). Provisions of quality education need substantial amount of material, financial , 

and human resources. However, resources are scarce that calls for effective and efficient 

utili zation. How to maximize student learning with such limited resources become the 

major challenge to the education system. Implementing school improvement program also 

requires resources that are necessary to fulfill inputs fo r proper operation of school. The 

reason to initiate school improvement program is that previously schools had problems in 

rendering quality of education and they were ineffective (MoE, 2006). Therefore, schools 

have promoted SIP to mitigate quality related problems and address complex needs of the 

learners. To this effect, dedicated staff with a sense of common purpose, strong 

instructional leadership from the principal , parents ' support and involvement, and an 

allocation of resources that supports the school 's mission is necessary conditions. Change 

requires strong leaders those who can build, maintain and strengthen collaborative 

relationships with in schools and outside of schools (Hopkins et aI. , 1997). 

We have to understand from the outset that achieving change is much more a matter of 

implementation of new practices at the school level than simply deciding to adopt them 

(Hopkins, 1987). The plan should be prepared based on self-evaluation and each school's 

context to solve its own problems phase by phase in order to bring improvement. Likewise, 

school improvement process takes place over a period of several years since change is a 

process, not an event (Hopkins, 1987). 

There are factors that faci litate the success of school improvement. First, there should be "1 

committed leader to run the school improvement process. Next, school improvement 

program by its very nature demands collaborative effort that calls for active participation 

of stakeholders in plmming and implementation of plan. Secming the necessary input and 

proper transformation are also crucial. Hopkins and HmTis (1997) also advised that 

creating cultmes that enable teachers effectively pursue what is best for the young people 

in that school is important. When this occurs, we not only begin to meet the challenge of 

school improvement, but al so create more effective classrooms and effective schools where 
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all chi ldren are able to learn. Hopkins (1987) warned that it is very difficult to change 

education even in a single classroom without also changing the school organization; the 

cooperation of fellow teachers and the endorsement of the school leader. 

However hard we work, the implementation of any plan might end up as desired or not. In 

relation to the issue Gray in Maden (200 I) cited that success of schools in implementing 

school improvement plan may resulted in tlu·ee alternatives: that is school stays at roughly 

the same level in terms of its effectiveness from one year to the next; that it increases in its 

effectiveness over time, adding more value to successive cohorts of pupils or that it 

decreases in its effectiveness and goes in to decline. 

These imply that for various reasons, when evaluated, the final outcome of the plan / 

program/ implementation would become effective or ineffective. However, evaluating the 

previous performance assists to perform better and/or learn from mistakes. With this 

understanding, thi s st!ldy aims to assess the implementation of the first three years school 

improvement program implemented in secondary schools of Addis Ababa. 

The first tlu·ee years plan of SIP had gone and the purpose of this study was to assess the 

the implementation of the first three years school improvement plan of government 

secondary schools of Addis Ababa. Some previous researches done on school 

improvement mainly focus on the conditions, practices, problems and challenges in the 

implementation of the ongoing SIP. However, this study was conducted at the end of the 

first three-years (phase one) of school improvement program. It enables to get holistic 

image on the implementation of the first three years school improvement program in 

government secondary schools of Addis Ababa. Besides, as the implementation of the first 

phase school improvement program ended, studying the implementation SIP becomes 

timely and important. 

Therefore, the study tried to answer the following basic questions: 

1) To what extent school improvement program was implemented in Addis Ababa 

government secondary schools? 

2) To what extent stakeholders were involved in the implementation process of SIP? 
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3) What were the factors that impeded the success of the school improvement 

program? 

4) What were the lessons learnt from the implementation of the first three years school 

improvement program? 

1.3. Objectives of the Study 

1.3.1. General Objective 

The general objective of thi s study was to assess the implementation of the first three years 

school improvement program in Addis Ababa government secondary schools. 

1.3.2. Specific Objectives 

The specific objectives of this study were: 

\. To identify the success of the first three year school improvement program 

implementation in Addis Ababa government schools. 

2. To scrutinize the major lesson learnt from implementation of school improvement 

program. 

3. To identify the major challenges encountered by secondary schools 111 the 

implementation of the SIP. 

4. To assess the enhancement of students achievement owing to SIP initiative. 

1.4. Significance of the Study 

School improvement program is a continuous process. Assessing the implementation of the 

first three years school improvement program, identify the major challenges schools were 

faced and lessons learnt from the implementation process have a paramount importance. 

This study was therefore significant for the following reasons. 

\. It may give a firsthand insight on the success and challenges of the first three year 

school improvement plan implementation in secondary school s of Addis Ababa. 
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2. The study may inform to stakeholders of education system on the problems that 

hinder the implementation of school improvement program so that they may 

design remedy to problems to be addressed in the next phase. 

3. It may also serve as a springboard for those who are interested to pursue 

comprehensive and in- depth study on the implementation SIP in Addis Ababa and 

nationally. 

1.5. Scope of the Study 

The study was delimited only to government secondary school of Addis Ababa in order to 

make the study manageable. There are about 42 goverru11ent secondary schools that 

prepared school improvement plan in 2007/08(2000 E.C). From these, only 9 of them were 

included in the study. Moreover, the study was delimited to the implementation of the first 

three years (2007/08-2009110) school improvement program. 

1.6. Limitations of the Study 

First, questionnaire was not distributed to parents due to fear of difficulty to coordinate 

them. However, efforts were made to include all parents of SIC members through FGD. 

The second limitation is shortage of books for literature review. This problem has been 

offset by internet sources. Third, expel1s and officials were busy in meeting that contact 

with them was a challenge. Last but not least, the research fund allocated for the study was 

inadequate to cover expenses of the study. 

Despite of all these limitations, the researcher has made an effort to complete the study and 

come up with this research report. 
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1.7. Operational Definitions of Key Terms 

School Improvement Committee (SIC): It is a committee, which is establi shed from the 

school community : students, teachers, and school leadership and parents to support 

implementation of SIP (MoE, 2006) 

School Improvement: it focuses in increasing the academic performance of students by 

conducting self evaluation on various school domains by improving learning input and the 

teaching process (MoE, 2006) 

Secondary school: is a grade level from 9-12 subdivided in to general secondary (9-10) 

and preparatory 1 1-1 2 (ETP, 1994: 16) 

1.8. Organizations of the Study 

The study contains five chapters. The first chapter deals with the problems and its 

approach. The second one treats literature review. The third chapter consists of the 

research design and methodology, while the fourth one deals with the presentation, 

analysis and interpretation of data. The last chapter includes summary of major findings, 

conclusions and recommendations. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURES 

This chapter focuses on reviewing of school improvement related themes and discussions 

done by different authorities and researchers . It portrays the view of different researchers, 

writers under the main head topic on historical background, countries experience in school 

improvement program, conceptual themes in school improvement planning. Moreover 

school domain, evaluation in school improvement, school culture, school effectiveness, 

school improvement grant, sustaining school 'improvement initiatives, challenges to school 

improvement program, lessons learnt from school improvement program implementations. 

2.1. Historical Background of School Improvement 

School improvement plmming is a recent phenomenon. Hargreaves (200 I) pointed out that 

publications on school effectiveness and later, of school improvement have been 

dominated since 1979 in Britain and much of the English - speaking world. Besides, 

Fullml (1991) and Hopkins et al. (1994) indicated that serious investigation in to the 

change process in schools surprisingly has a short history about 45-50 years with four 

major phases in the study of plmmed educational change. 

The first, which dates from the mid 1960s, was emphasized on the adoption of curriculum 

materials. The second phase, covering most of the 1970s, was essentially documenting 

failure-the failure of curriculum reform movement to affect practices. The third phase, 

roughly from the late 1970s to the mid-1980s and building on previous experience, was a 

period of success. It was during this time that the first studies of school effectiveness were 

published. It was also during this period that some major large-scale studies on school 

improvement projects were conducted. The fourth phase, managing change, covers from 

1990s up to present which is characterized by school reality in systematic, pragmatic mld 

sensitive approach (Hopkins et aI., 1994). 

To sum up, school improvement initiative is more recent phenomenon. It has been 

advocated to serve as a means of so lving school problems by empowering the actors: 
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school leaders, teachers, students and parents as a major stakeholders and ro le player of the 

teaching learning process. 

2.2. Countries Experience of School Improvement 

Taking into account other country' experience help to take lesson on the application of 

school improvement initiatives. Here let us see school improvement practice of South 

Africa, Spain, and Australia. 

2.2.1. School Improvement in South Africa 

Since 1994, the national effort to improve South Africa's schooling system has largely 

consisted of two parallel initiatives: a reform agenda, led by government; and a school 

improvement agenda, implemented by non-state agencies and funded by the private sector 

and civil society (Khosa, 2010). 

Accord ing to Khosa (2010) , in the first five years after the transition to democracy, the 

government's education reform program was aimed at reconstituting the system 

reconfiguring educational institutions (schools, colleges and education departments) ; 

introducing new teaching and learning content; and mapping out new roles for teachers and 

governors. Following this, the govenm1ent and its partners began to concentrate on 

improving the quality of education provided by public institutions. He further pointed out 

that many actors have attempted to improve South African schools in recent years. Most 

have focused on improving teachers ' subj ect knowledge and teaching skill s, as well as 

school management and governance (Khosa, 20 I 0). 

2.2.2. School Improvement in Spain 

The Spanish education system according to Sun and Sun (2005) is currently undergoing a 

deep process of overall reform as a result of gradual implementation of "the law on the 

general organization of education system" in 1990. This reform has affected the schools 

general administration, autonomy, management, structure, curri culum, organization of 

teaching staff and other elements. These authorities related school improvement to overall 

reform traced to the new Spanish Constitution which started a new political and social 
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model that had an effect on all areas 111 1978 with tlu'ee guiding principle: the right to 

education ; the school conUI1unity participation in the teaching management and the 

establi slm1ent of a decentralized education system. 

According Munoz-Repiso et al. (2000) in (Sun and Sun, 2005) the main initiatives at the 

national contextual level, which have fostered school improvement in Spain, are the reform 

of secondary school. As described by these authorities there are five effective school 

improvement programs in Span. These are: I)Students learning improvement in the first 

cycle of compulsory secondary education ;2)Effective school improvement in 

mathematics; 3)The reform of the leading and writing process at a Rural Groped School 

Tentel I; 4) Open reading group program ; and 5)The new compulsory secondary 

education teaching and the attention to diversity in the education center. 

2.2.3. School Improvement in Australia 

School improvement has a long history in Australia. As stated before, its approach to 

school improvement has similarities to Ethiopia. Australian Capital Territory (ACT) is 

responsible for fostering school improvement practices. ACT Department of Education and 

Training, recently prepared School Improvement Framcwork and four year school 

improvement program is to be implemented in all public schools. ACT (2009) enforced 

that all public schools should use the School Improvement Framework to critically 

examine their programs and practices. The framework provides a focus tlu'ough which 

schools can evaluate the extent to which they are meeting stakeholder expectations, 

delivering on system priorities and implementing strategic initiatives, such as the Literacy 

and Numeracy Strategy 2009-2013. Moreover it is indicated in the same source that the 

school plan, as a blueprint, outlines how the school will achieve improved levels of 

performance. It establishes the overall strategic priorities for the school in relation to 

school context. As a public document it provides a whole school focus for continual 

improvement over the full four-year term of the school review cycle (ACT, 2009). 
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2.3. School Improvement Initiative in Ethiopian 

Even though there are remarkable achievements in access, the quality of education in 

Ethiopia has encountered serious problems. Among the evidence that show the prevalence 

of quality problems in education are the result of the national learning assessment) in this 

concern assessment of ESOP III, the national primary and secondary leaving examination 

results researches on the implementation of the curriculum of education the student 

ach ievement for most subjects has shown that it was below average(MOE,2005). 

Therefore in order to solve th is and other related problems MoE has proposed the General 

Education Quality Improvement Package IGEQIP/. The package consists of six programs. 

These are: 

I. School improvement program 

2. Teachers development program 

3. Civic& ethical education program 

4. Curriculum Improvement Program 

5. Information Communication Technology Expansions Program 

6. General Education leadership, performance and organization program 

The need for the program according to MOE (2006:8) is to make schools accountable for 

parents, community and government so as to improve student result. It also helps to make 

responsible and accountable of educational personnel working at deferent level of the 

education system. This indicates that attention has been given to improve the quality of 

education in the system. 

2.4. Major themes in School Improvement Program 

2.4.1. Definition of School Improvement 

The concept of school improvement is defined by different researchers and eciucators in 

various way based on their beliefs and predisposition. When we examine these definitions, 

all of them have common elements that is enhancing student achievement and improving 
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school. Hopkins et al. (1994) indicated that there are two senses in which the term school 

improvement is generally used. The first is a common sense meaning which relates to 

general effort to make school better places for pupi l to learn in. This is literal interpretation 

of the phrase and its most common usage. The second one is a teclmical meaning to the 

phrase in which school improvement is distinct approach for educational change that 

enhance student out come as well as managing change (Hopkins etal, 1994). 

School improvement is a concept that focuses on increasing the academic performance of 

student by conducing self-evaluation on various school domains regarding the current 

situation of schools and by improving inputs and the teaching process (MoE, 2006). 

2.4.2. Objectives of School Improvement 

According to MoE (2006) objectives of School improvement program includes; a) to 

increase the understanding and learning outcome of students substantially , b) to establi sh 

good governance and democratic system in school, by creating a transparent, engaging and 

accolUltab le school system and brining success and c) to enable schools to enjoy extensive 

administrative freedom by structuring the management and administration in decentrali zed 

maimer. 

World Bank in Ethiopia (2008) outlined the objectives of School Improvement Program 

(SIP) as: to improve the capacity of schools to prioritize needs and develop a school 

improvement plan, to enhance school and community participation in resource utilization 

decisions and resource generation, to improve the government' s capacity to deliver 

specified amounts of schools grants at the Woreda level and improve the learn ing 

envirolm1ent by providing basic operational resources to schools. 

In a nut shell, the overall objective of school improvement IS 

achievement through collaborative effort of stakeholders. 

2.4.3. Importance of School Improvement 

increasing students' 

The major importance of school improvement initiatives are enhancing students' 

ach ievement and strengthening the schools' capacity for managing change (Hopkins et aI., 
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1994). The importance of implementing school improvement program as indicated in 

School Improvement Guideline are ; first it wi ll enable to improve the teaching process by 

systematically increasing the competency, efficiency and motivation of teachers and the 

management through various techniques (mutual teaching, by correcting weaknesses 

through self-evaluation, and developing strong unity by exchanging experiences, and 

providing a real istic and practical training ... etc). Second, it increases the students' interest 

for education and improving their understanding by providing the necessary resources for 

education and step to create suitable condition and environment for learning. Third, it 

increases the participation of parents and the commlU1ity and their feeling of responsibility, 

by increasing their awareness regarding education. And fourth, it increases the quality of 

education by providing the necessary resources through the coordination of the 

community, non-governmental organizations, humanitarian agencies and religious 

organizations, in addition to the assistance provided by the government (MoE, 2006). 

Besides, effective school improvement program minimizes wastage of educational 

resources by reducing class repetition and dropouts. In addition to these improving the 

learning capacity and academic achievement of students, it will help to alleviate povel1y 

within short time by producing productive, perceptive and creative citizens, and ultimately 

create a better commlU1ity (MoE,2006). 

Therefore, the importance of school improvement program to schools is mainly to enable 

them build capacity by involving stakeholders for better teaching learning process. It also 

helps to bring quality of education. 

2.4.4. The Rationale for School Improvement 

Experience has shown that school quality cannot be achieved through more conventional 

support where schools simply request inputs without being required to demonstrate 

specific improvements in organization, functioning and governance. Equally, real 

improvement in a school requires the genuine cooperation and meaningful participation of 

children, communities, teachers and head teachers (P lan, 2004). 
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To secure the cooperative effort, key stakeholders should be empowered than imposed. 

Hopkins et al. (1994:2) argued that the traditional 'top-down' approach to educational 

change are exposed to criticism that how schools use of the impetus of external reform to 

improve or develop themselves. Moreover, school reform should base on the skill s, 

aspi rations and energy of those closest to the school such as teachers, senior management, 

governors and parents what they called 'community of learners' to school improvement. 

They further affirmed that: 

schools and those who live out their daily lives within them are no longer 
the victims of change, but can take more control of the process by using 
the opportunity of external change as a stimulus they can subject the 
specificities of change their own professional scrutiny and judgment. 
(Hopkins et ai. , 1994:7) 

This indicates that schools should be a center of improvement. They should be 

empowered to initiate change by their own interest so as to make its own as their 

agenda. 

School improvement is not only the concern of schools but also it is political agenda of 

governments. In relation to this issue Maden (20 10) verified that around the world 

politicians are busi ly committing school to ever higher targets and inventing strategies for 

getting there. Furthermore, Maden (2001:7-8) added four factors that drive school 

improvement changes as : first, there are various effects of national initiatives to improve 

their performance. Second, there has been a trend in recent years for most school to pay 

greater attention to certain measures of their outcomes and spend more time preparing their 

pupils for them. Third, there seems to have been a good deal of 'catching up ' going on 

opportunities avai lable to relatively ineffective school which have fa llen behind others 

simi larly placed. Fourth, there are specific innovations a school may adopt as a result of 

their analysis and evaluation of their situation. 

Therefore the rationale fo r undertaking school improvement initiatives can be internal and 

external fo rces within the framework of rendering quality education to citizens. 
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2.4.5. School Improvement Cycle 

School improvement cycle is a continuous process, designed to efficiently and effectively 

distribute effort and resources to best meet changing needs and address school and system 

priorities (ACT, 2009). SI plan is medium term plan designed for about 2-4 years. After 

the end of the last plan year another plan will be prepared based on self evaluation and 

schools' priority. For instance Australian education system designed a four year school 

improvement plan (ACT, 2009) where as Ministry of Education in Ethiopia frame three 

year SI plan (MoE, 2006). When compared the tasks to be implemented in each year they 

are almost the same. The difference is only the duration of the plan. At the end of the cycle 

school gains an objective evaluation of its achievements and standards of performance, and 

to inform future planning for continuous improvement ( ACT, 2009). 

Ethiopian context of the cyclic school improvement planning process and tasks to be 

performed in each year is illustrated as follows (MoE, 2006). 

Figure One: School improvement cycle 

1st year t? 2nd year 

• Conducting self-eva luation • Conducting annual self evaluation 

• Planning • Plmming 

• Implementation and supervision • Implementation 

• RepOiting • Supervision and overseeing 

• Reporting 

3rd year 

d • Conducting annual self-evaluation 

• Planning 

• Supervision and overseeing 

• Reviewing 

• Reporting 
•• 

• External validation 
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From thi s, one can understand that School improvement is continuous processes and it 

also involves systematic managerial functions like self evaluation planning, reviewing and 

reporting build up through time. 

2.2.6. Guiding Principles of School Improvement Planning 

School improvement as a process, requires the active parti cipation of all stakeholders so as 

to bring desired change. Actors in SI should fo llow certain principles that guide them to 

plan fo r improvement and enhance student achievement. 

Office of Superintendent of Public Instruction ;OSP]/ (2005) pointed out key principles that 

form the basis for the school improvement planning process. To mention some of these 

principles, fi rst, the principal mllst be at the helm of this process- without support and 

leadership of the principal; the plarllling process lacks the leverage that is needed for 

change to occur in a school environment. Second, students and parents have an important 

perspective on how schools can improve. Their meaningful participation in the process 

should be considered from the onset. Third, all members of a school staff should 

participate and/or be aware of the planning process. The more stakeholders that are " in the 

loop," the better the chances the school wi ll achieve 100 percent buy-in by staff fo r change 

efforts. 

A representative group of stakeholders can do the bulk of the work, if results and updates 

are reported back on a regular basis to the full faculty and other stakeholders. Fourth, 

decisions about school improvement goals and solutions must be based on careful 

consideration of multiple sources of data and research. Fifth, school improvement planning 

is a journey of continuous improvement that demands ongoing monitoring and adjustment 

of programs and processes at the school. Sixth, improvements in student outcomes are 

directl y related to what happens in the classroom. Teachers must be willing to be reflective 

about their practice and relentless in attempts to meet the needs of every student and last 

not least is that the written plan document is only as good as the quality of thought, effo rt, 

and the degree of "buy in" by staff. 
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Therefore, applying these principles help to guide school effort for improvement and bind 

up stakeholders for the common good. 

2.5. The Domains of School improvement Program 

School improvement domains are key areas of concern for improvement activities in which 

its main focus is enhancing students learning and learning outcome. It serves as as a 

frame of reference coordinating activities, planning, monitoring and evaluation etc of 

school tasks. The domains of school improvement vary from country to country based on 

their priorities. For instance, MoE (2006) and ACT (2009) divided school domains into 

four categories. 

According to ACT the four domains of school improvement includes: learning and 

teaching; leading and managing; student envirorullent; and community involvement. The 

domains represent the four key areas in which school improvement takes place. They 

describe the essential characteristics of an effective school. They form a structure with 

which schools can review, question and analyze their systems and processes (ACT, 2009). 

The elaboration given to each School domains by ACT are as follows. 

2.5.1. Learning and Teaching Domain 

The learning and teaching domain describes the context 111 which the curriculum is 

delivered. High quality learning occurs when teachers make appropriate decisions about 

what is taught, how to engage students in meaningful experiences and how progress will be 

assessed to inform future actions. 

2.5.2. Leading and Managing Domain 

The leading and managing domain is concerned with communicating a clear vision for a 

school and establishing effective management structures. Leaders set directions and guide 

the school community in alignment of its purpose and practice. Effective leadership within 

the school is collegial, student centered and teacher focused, promoting a collective 

responsibility for improvement. 
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2.5.3. Student Environment Domain 

The student enviromnent domain describes the promotion of positive and respectful 

relationships which are stable, welcoming and inclusive. In safe and productive learning 

envirom11ents students willingly engage and participate in the broad range of learning 

opportunities. They contribute to decisions about their learning and their contributions are 

valued. 

2.5.4. Community Involvement Domain 

The community involvement domain describes the development of quality, ongoIl1g 

community partnerships and networks. Schools are responsive to community expectations, 

value diversity and encourage contribution. Positive futures and cultures of success are 

promoted as educational outcomes. 

Similarly, the four school domains forwarded by MoE (2006) are learning and teaching, 

suitable environment for learning, school administration and community participation.The 

above explanation enlighten that there are similarities in the domains of school 

improvement classification of ACT and MoE. 

The relationship between these school domains and its constituent elements that affect 

student learning and learning outcomes are presented in diagram below (MoE, 2006). 
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Figure Two: School Domain 

Learning and Teaching Suitable environment for learning 

• Teaching 
Student focu s • 

• Learning and eva luation 
Student Empowerment • 

• curriculum 
Student suppo rt • 

\ / 
Student Result 

/ ~ 
School Administration Community Participation 

• Strategies vision Working together with parents • 
• Leadership behavior 

• Participating the society 
• School Management 

• Promoting education 

As shown above, the domains are interrelated and have the same core issue or objective, 

which is improving students' results. Therefore, the main objective of school improvement 

initiative and successful implementation of these school domains are enhancing students' 

achievement. 

2.6. Evaluation of School Improvement Program 

2.6.1. School Self Evaluation 

School self evaluation is the starting point to draft school improvement plan. It gives 

direction to what issues should be addressed first and what follows based on the priority 

given by school leaders, students and parents. Schools can plan and implement their school 

improvement programs only when they are aware of their current status in respect to the 

four domains based on reliable and accurate information and when they design and execute 

their improvement plan (MoE, 2006). 
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According to School Improvement Framework which was prepared by MoE, the collected 

information will help schools determine their status by viewing the descriptors of each 

indicators of practice to point out the rating characteristics (MoE, 2006). In practice school 

self evaluation is also employed at the beginning of academic year to assess the extent of 

implementation and prepare annual action plan. 

This shows the importance of self evaluation of schools to prepare school improvement 

plan and its implementation schemes. 

2.6.2. Monitoring and Evaluation of School Improvement Process 

The questions rose in school improvement program like; what does it mean to be an 

improving school? How can it be measured? needed to be answered and decisions about 

schools and children are likely to be based on this evidence. This point stretched to the 

evaluation process of school improvement. Although school effectiveness and school 

improvement research have been areas of intense activity for several decades, they are, in 

many ways, still in their infancy (Earl et aI., 2003,). Certainly, the work that has been done 

in many different countries has extended our knowledge and understanding about the 

influence of schools on results and about ways in which educators and the hroader 

community can engage in processes to improve schools. Goldstein (1998) in Earl et al. 

(2003) indicated that the academic research community is just begilming to establish some 

comprehensive models of how schools can change to become more effective and to 

develop research methodologies and analysis techniques that capture the complexity of 

change. As stated by the same author, one of the challenges in evaluating school 

improvement is that schools and the people who inhabit them do not stand still or sort 

themselves into random experimental and control groups so that they can be studied easily. 

Rather, they are in a continual state of flux , as contextual conditions and people within and 

around them shift. It is imperative that the concept of school improvement is clearly 

defined and understood and the measures used to represent it are congruent with the 

definition. The implication of measuring school improvement is far-reaching. 
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With regard to the trends 111 evaluating of school improvement initiatives Earl et al. 

(2003 : 14) described that: 

... Evaluation process allows us to investigate the trajectOlY of change in a 
particular school improvement program as it has developed over more than a 
decade. We have been fortunate to be able to adopt a contextually rich 
longitudinal approach by following schools over a period of years as they 
have engaged in school improvement initiatives. Because the evaluation team 
has been closely involved in pam the beginning, we have been able to walch 
the various stages that schools go through in implementing major changes to 
the "way they do business. 

This indicates the importance of evaluation in the ongoing implementation of school 

improvement program. It serves as a means to check how improvement and/or change have 

been adopted in schools. 

Monitoring and evaluation consists 111 measuring the status of an objective or activity 

against an "expected target" that allows judgment or comparison (UNESCO, 2006). With 

this regard, School Improvement Guideline prepared by MoE has given emphasis 

monitoring and evaluation. These includes : conducting evaluation ,documentation and 

reporting activities that are cOtmected with national curriculum evaluation and learning 

capacity studies; supervising improvements in student result and providing assistant as 

needed; making sure that teachers and other staff members have developed sufficient skills 

in evaluation, information analysis, portfolio preparation and setting targets ; analyzing the 

result of evaluations and assessments conducted and using them in plan preparation; 

supervising the progress (improvement) of students according to the outlined targets; 

identifying low academic performance in individual student level ,section, class level and 

subject type (MoE,2006). 

This shows that monitoring and evaluation is an integral part of school improvement plan 

implementation. 
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2.6.3. School Improvement Team 

School improvement is a team work that requires collaborative efforts of stakeholder form 

plan preparation tlu'ough implementation and evaluation. To begin with school­

improvement process, the first step should be establishing school improvement 

committee/team. Barnes (2004:5) suggested that the way to start school improvement is to 

create a school improvement team and the team is a group of people who work together to 

develop lead, and coordinate the school improvement process. Accordingly, he pointed out 

the characteristics of an effective school improvement team to be small size, representative 

group, coordinated effort, and commitment to the task. According to the same author the 

responsibilities of school improvement committee/team/ includes: meet with other 

members of the school community to inform them of the self study and its objectives and 

process; obtain the input of faculty and staff and in incorporate in to the self study process, 

collect data; meet regularly to discuss progress; make preliminary conclusion and reflect 

on what data shows, as well as on the process itself; assist with documentation and 

evaluation of the self study; and assign and negotiate collection tasks within the school 

community (Barnes,2004). 

The committee members are comprised of teachers, management personnel , students, 

parents, and the community and the principal of each school works as the committee 

chairman (MoE, 2006). The responsibilities of school improvement committee as specified 

in the document includes: they prepare school improvement; they outline strategies 

through which the school community contributes substantially to the school improvement; 

they organize a system with the school community participates in the school improvement 

program starting from self-evaluation to implementation and assessment; and they 

implement such system; they closely supervises school improvement plan provide the 

necessary assistance and support; and at the end academic year of the they present a repoli 

to the school community on the improvement activity carried out by the school. Based on 

the evaluation report they inform the school 's status to the local conul1Unity (MoE, 2006). 

This shows that school improve committee/team /has a vital role in school improvement 

process. Besides the role they play has implication on the effectiveness of the program. 
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2.7. School Culture 

School culture is a set of shared meanings, collective norms and views on interaction and 

collaboration (Scheerens and Bosker, 1997). For continuous school improvement 

productive school culture is essential. Cultural elements more coercively influence the 

attitudes and behavior of members of the organization. 

Scheerens and Bosker( 1997) strongly adhered that school culture and climate have great 

importance to provide what they called the "normative glue" that holds school 

organization together, but it has received relatively little attention. Research shows that 

several of the effectiveness enhancing condition concerned with ethos and expectations 

like firm and purposeful leadership ' collegiality and collaboration' high expectation, clear 

and fair discipline are resulted from productive school culture . 

Scheerens and Bosker (1997) also argued the importance of good school culture to school 

improvement to the extent that: In the literature on educational innovation and school 

improvement culture, in the sense of attitudes towards change, is considered of great 

importance, so why not include something like development of a strong school culture as 

an alternative effectiveness enhancing principle? 

Creamers et al. (2007) supported the above argument and stated their view about school 

culture that schools with a favorable culture for improvement will start and continue 

improvement efforts more easily than schools that constantly try to avoid changes and are 

fearful of improvement. The improvement culture can be considered the foundation of all 

improvement processes in the school. Research has identified nine factors that contributes 

to the improvement culture of a school: a) internal pressure to improve; b) autonomy used 

by school c) shared vision; d) willingness to become a learning organization; e) 

improvement history; f) ownership; g) leadership ; h) staff stability; i) time for 

improvement ( Creamers et al. ,2007 ). 

This shows the imp011ance of culture towards the effective implementation of school 

improvement initiatives. 
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2.8. School Effectiveness 

Effectiveness can be described as the extent to which the desired level of output is 

achieved (Scheerns and Basker, 1997). According to tlus definition of effectiveness, the 

production or return of secondary school can be measured by the numbers of pupils who 

successfull y pass to the next higher grade. This type of effectiveness measure has problems 

when it comes to the education. These authorities that argued that "should only 

performance in basic skills be studied or should the concern also be with higher cognitive 

process, and should social and lor affective returns on education be established?" Other 

problems related to economic analysis of schools are the difficulty in placing a monetary 

value on inputs and processes and the prevailing lack of clarity on how the production 

process operates (Scheerens and Bosker, 1997). 

This shows the complex nature of measurement in education effectiveness. It is assessing 

objective needs in a subjective process (Dimmock, 1993). 

2.8.1. Characteristics of Effective School 

The characteristics of 'good' or effective school have been extensively researched and 

there is convergent much greater understanding of research 011 school improvement is still 

developing (Maden, 2001). However, Scheerens and Bosker (1997) indentified 

characteristics of effective schools as strong leadership, emphasis on the acquiring of basic 

skill s, an orderly and secure environment, high expectations of pupi ls attailll1ents and 

frequent assessment of pupil progress. 

Maden (2001:345) on the other hand put features successful schools as : strong positive 

leadership by the head and senior staff; a good atmosphere or spirit, generated both by 

shared aims and values and by a phys ical environment that is as attractive and stimulating 

as possible; high and consistent expectations of all pupils; a clear and continuing focus on 

teaching and learning; well -developed procedures for assessi ng how pupils are 

progressing; responsibility for learning shared by the school ; pruiicipation by pupils in the 

life of the school ; rewards ru1d incentives to encourage pupils to succeed; parental 

involvement in chi ldren's education and in supporting the aims of the schools; and extra-

26 



curricular activities which broaden pupils' interests and expenences expand their 

opportunities to succeed, and help to build good relationship within the school. 

Research has shown that there is no silver bullet - no single thing that schools can do to 

ensure high student performance. Rather, as mentioned in ACT (2009) high performing 

schools tend to show evidence of the following nine characteristics: 

I. Clear and Shared Focus 

Everybody knows where they are gomg and why. The vISion IS shared-everybody is 

involved and all understand their role in achieving the vision. The vision is developed from 

common beliefs and values, creating a consistent focus. 

2. High Standards and Expectations 

Teachers and staff believe that all students can learn and that they can teach all students. 

There is recognition of barriers for some students to overcome, but the barriers are not 

insurmountable. Students become engaged in an ambitious and rigorous course of study. 

3. Effective SchOol Leadership 

Effective leadership is required to implement change processes within the school. This 

leadership takes many fo rms. Principals often play this role, but so do teachers and other 

staff, including those in the district office. Effective leaders advocate, nurture, and sustain 

a school culture and instructional program conducive to student learning and staff 

professional growth. 

4. High Levels of Collaboration and Communication 

There is constant collaboration and communication between and among teachers of al l 

grades. Everybody is involved and connected, including parents and members of the 

community, to solve problems and create solutions. 

5. Curriculum, Instruction and Assessment Aligned with Standards 

Curriculum is aligned with the Essential Academic Learning Requirements (EALRs). 

Research based materials and teaching and learning strategies are implemented. There is a 
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2.8.2. Conditions that Enhance Effectiveness 

According to Schereens and Bosker (1997: 100) effectiveness enhancing conditions are 

achievement orientation/high expectations/teacher expectations ,educational leadership, 

consensus and cohesion among staffs, curriculum quality/opportunity to learn, school 

climate evaluative potential, parental involvement, classroom climate, effective learning 

time/classroom management/, structured instruction, independent learning, differentiation, 

adaptive instruction and feedback and reinforcement 

Hopkins et al. (1994: 187) suggested that to enhance the process of school improvement 

process need to understand that vision building and planning are directly linked to one 

another, ensuring that development is rooted in the values and expectations of the school 

community. Besides, recognize that involvement in the process of planning is more 

important and valuable than the plan themselves. Furthermore, preplanning is seen as both 

in evitable and desirable and there is a clear understanding that plarU1ing is not something 

done once a year, which then becomes a straitjacket for thinking and development and 

communication within and about planning is seen as a major priority and something that 

needs to be worked on daily. 

Therefore, conditions that enhance effective implementation like high expectation, 

leadership qualities, productive school culture, staff unity, participation interpersonal 

relations are some to mention. 

2.9. School Improvement Grant 

Education is a cost intensive enterprise that reqlllre significant amount of financial, 

material and human resources. In recent times, countries allocate funds to school as per 

their number of student population "persistently lowest-achieving schools" to support rapid 

improvement (Perlman, and Redding, 2009). 

The Ministry of Education also has begun allocating school grant to support school 

improvement program and bring quality education. In 2009 MoE issue a manual to 

implement school grant previously stated in the blue book. School grant is an initiative 

designed by government and its development partners /donors/to be administered by 

29 



General Education Quality Improvement Packages IGEQIP/. It is designed with the 

intention to build a capacity to the teaching-learning and improve quality of alternative 

basic education, primary and secondary education of government and public schools 

(MoE, 2009). 

Allocation of the budget rooted from the Guidelines for Organization of Education to 

Manage Community Participation and Education Finance commonly known as ' the Blue 

Book' issued by MoE in 2002. The fund is allocated based on total enrollment of students 

in each school. It is IS and 20 birr per pupil for elementary and secondary schools 

respectively. However, the Guidelines for School Grant issued in 2009 rearrange the 

education level into two and also decrease the amowlt of money. The table below shows 

allocation school grant to schools of the two guidelines issued by the ministry (MoE, 2009) 

Figure Three School Grant Budget Allocation 

Grade Level Blue book(2002) GEQIP Budget 
Allocation(2009) 

1-4 IS Birr per pupil IS Birr per pupil 

20 Birr per pupil 

5-8 

30 Birr per pupil 20 Birr per pupil 

9-10 

11-12 65 Birr per pupil 

The blue book had not implemented, but the new guideline has been implemented in all 

alternative basic centers, primary and secondary schools (MoE, 2009). School grant should 

be spent to inputs that improve school performance and the quality of education. School 

grant guidelines specified items that Calmot be spent on the given grant to strictly direct the 

money for improvement and avoid miss use. Accordingly, items prohibited from spending 
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funds of school grant include: new classroom or building, teacher salaries and per diems, 

PTSA member payments, televisions and DVD players, fuel , and weapons (MoE, 2009). 

School grant funds must be used for items that would improve the quality of education at 

schools. The source of fund is GEQIP from the center that is from ministry of education 

allocated to regions. 

Allocation of school grant IS good start that helps schools to buy necessary inputs to 

support school improvement endeavors. 

2.10. Sustaining School Improvement 

Continuation is a key challenge of school improvement and educational reform initiatives. 

Over time, researchers have concentrated on understanding the outcomes of various 

innovations, as well as the process of adoption and implementation of change initiatives, 

but very few studies have been done of the sustainability of reforms, in part, because most 

have not lasted (Earl et a!. , 2003). Although many innovations have been suggested and 

tried over the years, schools have not really changed very much. 

Cuban (J 998) in Earl et a!. (2003) drew attention to this fundamental puzzle in school 

rcform that through a whole century of rhetoric about school reform, the basics of 

schooling have remained remarkably similar. He further argued that: 

Reforms and innovations in education seem to come and go, without lasting 
influence. Improvement and educational reform are fimdamentally concerned 
with changing what already exists, It is relatively easy for some schools, at 
least, to get started on the road to improvement and to achieve considerable 
success (Earl et aI., 2003:13). 

Maden (2001) also affirmed that when they are visited a number of years later, however, 

there is frequently evidence of subsequent decline. As stated in Earl et a!. (2003) recently, 

there have been a number of studies that document the difficulty of embedding and 

sustaining changes in education. Evaluations of reform efforts in different countries have 

reinforced the evolutionary nature of educational reform, whether it comes through 

'governnlent mandate or local adoption of reforms. These may the case that innovations are 

not static and educational change is not a single phenomenon. Besides, evolution is 
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certainly not predictable or linear. Instead , the tmjectory of change seems to move from 

simple to complex and fi·om small scale to "scaling up ." And, it is very susceptible to the 

vagaries of the context, the nature of the reform itself and the extent to which the school 

makes the innovation its own (Earl et aI. , 2003). 

Further they convinced that implementation and sustainability are dependent on whether 

the essence of the reforms becomes part of the daily routines of the professionals who 

work in schools. Otherwise, once the reform has lost its novelty, schools are the places 

where the detail s of changes in organization, teaching, time, and so on continue or not. 

Consequently, questions remain to be raised like: "Why is it so hard to change schools? 

What are the factors that influence adoption, implementation and, especially, sustainability 

of change in schools? (Earl et al. 2003). 

The ability to thrive in circUl11stances which constantly challenge pupils and teachers and 

which constantly throw up new opportunities is needed. A fusion of dynamism and calm 

order seems to characterize most of school (Maden, 200 I) . 

To thi s end as proposed by Maden (2001) a clearer understanding of 'school capacity' and 

its contributory elements, including shared leadership and high level of consciousness, 

amongst staff and pupils, about the schools essential values and purposes are important. 

When staffs and pupils feel positive about their work and this in turn centers on a press for 

achievement then it is more likely that all kinds of success wi ll be celebrated. 

2.11. Challenges to the Implementation School Improvement Program 

Rendering quality and relevant education to its citizen has been the most challenging 

concern to all countries. It is even more serious in developing countries like ours. A lot of 

attempts made in reform and improvement to change endeavor has been facing challenge. 

Some of the problems identified by Khosa (2009) include: Many schools are 

dysfunctional, and are not transforming time, teaching, physical and financial resources 

into learning outcomes. Next curriculum delivery is poor; teachers do not complete the 

curriculum, and pitch their teaching at levels lower than those demanded by the 

curriculum . Besides, teacher content knowledge is poor and their professionalism and work 
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ethos are poor. Tn addition, district support and monitoring functions are inadequate and 

ineffective. Last but not least, conununity support of schools and household involvement 

in children' s learning are practically non-existent. 

To lnciong (1999) the major problems that challenge school improvement initiatives 

include; provide performance standards for pupils, teachers, and staff ,develop a standard­

guided system to assess the schools ,establi sh incentive system ,encourage self and peer 

monitoring and evaluation, and promote advocacy and social mobilization for quality 

education. 

As summarized by Earl et al. (2003) the challenges to school improve attempts are: 

although pressure is often necessary to focus improvement and push beyond trivial 

changes, maintaining pressure without creating ill will is difficult. Next, as school 

improvement networks evolve, the challenge to motivate the involvement of a critical mass 

of teachers intensifies. Along with the routine challenge of getting staff to "buy in," we 

heard about the complications that came from routine changes in staff over time. Besides, 

schools were certainly collecting and trying to use data into their plmming and decision­

making. This is an area that appears to need ongoing and focused attention for all schools. 

To add more lack of coherence, if any it is frag ile and vulnerable to forces outside the 

control of schools. 

Generally, the main challenge in school improvement everywhere in the world that not 

much powerful and sustainable change happens in schooling is inability to make it happens 

in classrooms. Although many of the SIP initiatives were related to teaching and 

assessment practices, we heard little to suggest that classroom practices were being 

transformed in ways that would lead to improved student learning (Earl et aI. , 2003). 

In our case too, school improvement is challenged by lack of necessary input, low level of 

motivation, lack of high expectation, poor leadership and the like are expected challenges 

in the implementation of SIP. 
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2.12. Lessons Learnt from SIP Implementation 

Although there is a variation in the approaches to school improvement, in most cases, 

major essential features are shared. As stated in Earl et al. (2003) school in Canada has 

undertaken school improvement program for the last twenty years. However, what they 

observed is that changing secondary schools is the critical issue facing educators today and 

there is still no clarity about how to make that happen. 

From a thorough research conducted by the team and their evaluation made in Manitoba 

School Improvement Program (MSIP) they drew the following lessons (Earl et aI. , 2003). 

First, successful schools experienced a sense of urgency and determined that the school 

must act, but school improvement initiatives had not penetrated to the core of beliefs about 

schools and schooling. Secondary schools appear to be in paradigm paralysis where a 

focus on academic subjects as separate disciplines is still the norm. Second, continuous 

school improvement requires the kind of motivation that keeps people moving forward 

over the long haul. Changes that challenge deeply held normative structures inside schools 

become determining factors in the implementation of illlovations and more importantly, in 

the school's overall effectiveness to foster student learning and engagement. Third, using 

data can be a catalyst and a powerful tool for continuous school improvement. Fourth, for 

significant changes to occur in student learning and engagement, many more teachers will 

need to become highly skilled and knowledgeable about teaching, learning, emotion, 

change, and subject content. Fifth, wl;en government, divisions, schools and organizations 
r 

connected to schools work together to provide a model for school improvement that 

promotes reflection and risk-taking and provides coherence in messages and SUppOlt, 

schools are more likely to maintain the cycle of continuous improvement through repeated 

challenges to beliefs, knowledge and practice. Finally, for illlovations to be embedded and 

sustained depend not only on the capacity of schools and those connected to them, but 

also on the infrastructures of pressure and support, and the broader policy and political 

context in which the schools reside. 

Generally, over the past twenty years educational reformers have increasingly focused on 

large scale improvement, that is, it was no longer seen to be feasible to work with one 
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school at a time (Earl et a!., 2003).This shows that change efforts to be rooted largely 

depend on the capacity of schools, the support given to them, political context and the like. 

To sum up, school improvement initiative demands active involvement of stakeholders, 

commitment of school leadership, political commitment of officials at different levels, 

allocation of necessary budget for fulfilling inputs, community support ,and the like for 

sustaining and benefitting from SIP. These are lessons learned from others who implement 

school improvement program for the last fo rty years. 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

Under this chapter, the research method, sources of data, sample and sampling techniques, 

instruments and procedures of data co llection and methods of data analysis were treated. 

3.1. Research Method 

The purpose of the study was to assess the implementation of school improvement 

program of the year 2007/08-200911 0 in government secondary schools of Addis Ababa. It 

sought to identify the successes, challenges and lessons in the implementation of school 

improvement program. 

Therefore, to serve this purpose descriptive survey method was selected as an appropriate 

method to carry out the study. This method was preferred since it enabled to survey the 

opinion of school leaders, teachers, students, SIC, sub-city and regional educational bureau 

professionals on the implementation of SIP. This method also allowed the researchers 

make use of qual itative and quantitative data in examining the implementation of school 

improvement program. 

3.2. Sources of Data 

Both primary and secondary data sources were used in thi s study. The primary data sources 

include data gathered from school principals, teachers, SIC and students of selected 

secondary schools. Besides, professionals from teaching and learning core process at sub 

city and Addis Ababa Education Bureau were sources of first hand information. Field 

observation with check li st was also source of primary data. Secondary data was gathered 

in the analysis of school improvement program strategic plan, action plan, self evaluation 

reports, students score and other related documents. 

3.3. Sample and Sampling Technique 

Sample of the study include 9 school representing 21.4 % of 42 secondary schools that 

prepared school improvement plan in the base year (2007/08). As shown in Table 1 below 
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respondents of the study were 27 school leaders representing 100% of the sample, 11 7 

teachers accounting for 15.6%, of the sample population and 225 students. Besides, 2 1 

school improvement committee members from selected three schools, 3 process owners 

from sub- city and 5 professionals from Addis Ababa Education Bureau who were from 

teaching and learning core process selected for the study. The sample population was taken 

fi'om 15372 secondary school students, 749 teachers 27 school leaders (see appendix F). 

The number of participants fi'om grade 10 and grade 12 were higher with the assumption 

that their stay in the school system for at least two years acquainted them with school 

improvement program and could give better information. 

Table 1 Sample Population 
No Instrument Participants 

School Principal Teacher Student Total 

I DeraI1u 3 13 25 41 
Beseka 3 13 25 41 
Bulbula 3 13 25 41 

" Aye.1ena 3 13 25 41 
"" '(ij Kolfe 3 13 25 41 
§ M illenniulTI 3 13 25 41 
0 . ." Sed il 3 13 25 41 
'" " Gi nbot 20 3 13 25 41 '" 0' Higher 23 3 13 25 41 

Sub toyal 27 11 7 225 369 
2 Sub-c ity Teaching leam ing process owner 

~ 

" 
Akaki Kality 1 I 

.~ 

~ Kolfe Kernayo 1 I 
" Nefas Silk - 1 1 c -

Sub tota l 3 3 
, 

Schools SIC j 

Derartu 7 7 
Ayertena 7 7 
Sedil 7 7 
Sub total 2 1 21 

Cl AAREB Teaching learning process owner 
0 
to.. 5 5 

Total 398 
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The sampling techniques adopted to select sub-cities were simple random sampling. 

Accordingly from the ten sub-cities three namely Akaki Kality, Kolfe Keranyo and Nefas 

Silk Lafto were selected. From 12 schools who prepared school improvement plan in base 

year (2007/08) 9 schools (three from each sub-city) were randomly selected Simple 

random sampling was employed to take samples of students and teachers. The researcher 

employed availabil ity-sampling to select school leaders and members of SIC committee. A 

purposive sampling technique was also employed to select professionals from sub-cities 

and Addis Ababa education Bureau that has direct relation to school improvement 

program. This helped the researcher to get better information on the implementation of 

school improvement program. 

3.4. Instruments and Procedures of Data Collection 

3.4.1 Instruments of Data Collection 

Both quantitative and qualitative methods of data collection were employed, as both 

methods required for the study. Employing multiple methods of data collection helped the 

researcher to triangulate the data and enriched the study that increases the credibility of the 

research findings. Accordingly, questionnaires, interviews, observations, focus group 

discussions and doclllnent analysis were used to collect the relevant information. 

Questionnaire 

A set of questiOlmaires with close ended and few open ended items distributed to collect 

data from tluee groups (school leaders, teachers, and students). The questionnaires helped 

the researcher to collect data from large number of respondents from schools in selected 

. sub cities. In suppOliing this idea Kumar, (1996) put as questionnaire is the best way to 

obtain captive audience such as students in a classroom, people attending a function, etc 

which is a quickest way of collecting data with less expense. 

It was also preferred in the sense that respondents can answer anonymously which may 

produce more honest answers. The questionnaire was developed based on the research 

basic questions and the literature review. The items of the questionnaire consisted issues 
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like on personal information, school domain, issue on success of SIP, sustaining SIP and 

barriers to the effectiveness of SIP. For closed ended questionnaires, likert- scale was used 

since it provides flexibility to respondents . 

Interviews 

In order to get respondents' expenence, feeling and thought about SIP interview is an 

important tool. Boyce (2006) supports that the primary advantage of in-depth interview is 

that they provide much more detailed information than what is available through other data 

collection methods, such as surveys. They also may provide a more relaxed atmosphere in 

which to collect information-people may feel more comfortable having a conversation with 

you about their program as opposed to filling out a survey. With this intention, interview 

was employed to gather information from three process owners of selected sub-city. The 

data gathered through interview helped the researcher to get relevant information to 

triangulate and supplement data gathered through questionnaire, observation and document 

review. 

Focus Group Discussions 

Focus group discussionIFGD/was employed with regional education bureau expel1s and 

with selected three schools SIC members. One school from each sub-city was selected for 

FGD. Supporting thi s IDRC (20 10) stated that focus group discussion allows a group of 

informants to freely discuss a certain subject with the guidance of a fac ilitator or reporter. 

It will also help to get in-depth information about the issue. It is designed to solicit 

information from participants about the success, challenges and lessons on the 

implementation of the first three years school improvement plan in the city administration. 

To get information of parents on the issue, efforts were made to include them in the school 

improvement committee at least two as a member. This alternative was chosen since it 

became difficult otherwise time consuming to administered questiOIUlaire to parents in a 

given time frame . 
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Observation 

Field observation was employed as a data gathering tool. According to IDRC (20 10) 

observation is a technique that involves systematically selecting, watching and recording 

behavior and characteristics of living beings, objects or phenomena. On its relevance as 

data gathering instrument Best and Kahn (2003) in Tolessa (2008), affirmed that the 

information obtained through observation is more accurate, more valid, and more reliable 

than any information gathered t1U'ough other means. Therefore, this instrument helps to 

detect tangible evidence on the success and or problems of school improvement program 

implementation. 

Besides, documents pertaining to school improvement program from selected secondary 

school, offices and bureau were assessed to triangulate the data gathered by other means to 

enrich the study. 

3.4.2. Procedures of Data Collection 

Reviews of related literatures were made in advance to get information from what has been 

done in relation to the problem. Preliminary data was obtained from the city administration 

education bureau to identify the number of schools (including t110se who prepared school 

improvement plan on the base year and the currently avai lable secondary schools) the 

number of teachers and students in the school. 

Then, based on the basic questions data gathering instrument was developed. 

Questionnaire for three groups of respondents was prepared in English language. However, 

questionnaire to be filled by students were translated to Amharic for the purpose of clarity 

and to make easy understanding of the questions. Instruments to be administered had 

necessary explanation on the objectives of the study to create COlllillon understanding with 

respondents and secure their cooperation. To increase the reliability of items in the 

questionnaire, pilot testing were undertaken in one school which was not part of sample 

population. Besides, two colleagues had given comments on the instruments. Up on the 

feedback obtained, the data gathering tools were revised for the final study. 
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Interview and FGD guide questions were also prepared to gather qualitative data. 

Moreover, field observation was made in each school. Document analysis was made in 

selected schools, sub-cities and the regional education bureau. 

3.5. Methods of Data Analysis 

After collecting the necessary data from the field , the raw data gathered through closed 

ended questionnaires were checked, classified then feed into SPSS for stati stical 

calculation. With the help of SPSS mean, standard deviation, F-value, level of significant, 

and one way ANOY A as comparing mean were calculated. One way ANOY A test was 

applied because of the nature of the collected data and objective of the study. Besides, one 

way ANOYA was applied to test the existence of significant difference of the valuation in 

the responses of informants at 0.05 significance levels or 95 percent confidence levels. 

Besides, responses to open ended questiorUlaire, interview, and FGD were written down in 

narratives. 

Quantitative data were analyzed using percentile, mean and standard deviation, rank and 

one way ANOY A. Weighted mean were interpreted by categorizing the value 2.25-2.95 as 

low, 2.96-3.65 as moderate and 3.66-4.35 as high for ease of analysis. Data gathered 

through interview and focus group discussion were presented in narratives in support of the 

quantitative data and/ or to describe issues not addressed through questionnaire. Data 

obtained tlu'ough document analysis were analyzed in order to assess improvement of 

student results . The data was analyzed and interpreted to identifY the major findings. Then 

some conclusions and recommendations were drawn based on the major findings. 
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CHAPTER FOUR 

4. PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This chapter of the thesis deals with presentation, analysis and interpretation of data 

gathered from the fie ld to seek appropriate answers to the basic questions raised in chapter 

one. 

Accordingly, presentation and analysis were made by making use of the data gathered from 

nine secondary school leaders, teachers, and students from sampled three sub-cities 

t1U'ough questionnaire. Besides, interview was employed to gather data from three sub 

cities teaching and learning core process owners. Respondents from SIC and AAREB 

were also approached through FGD to diversify the source of information. Moreover, 

document review and observation were made to triangulate the data. 

Questionnaires were di stributed to 360 respondents (225 to students, 108 to teachers and 

department heads and 27 to school principals and vice principals). From these, 201 

(89.33%) from students, 104 (88.89%) from teachers and depaltment heads and 24 

(88.9%) from school leaders were properly filled and returned back. However, 24 

(11.94%), 13 (ll.l1 %) and 3 (11.11 %) of the questionnaires were not returned from 

students, teachers and school leaders respectively. 

Interview and focus group di scussion were employed to gather qualitati ve data. 

Accordingly, 3 process owners (all males) fi'om teaching and learning core process of 

selected sub cities were interviewed. A total of 26 respondents (18 male and 8 female) 

were participant in 4 FGD sess ions. The view of parents, through their representative 

parent student teacher and association /PST AI, was entertained in the FGD since they are 

one of the main stakeholders. 

Besides, to get first hand information on the implementation of SIP fie ld observation and 

document review were made in schools, sub cites and AAREB. 
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4.1. Characteristics of Respondents 

Description of the characteristics of sample population highlights basic information about 

target population. Thus, the table (Table 2) below briefly summarizes characteristics of 

respondents participated in this study. 

Table 2 Characteristics of Respondents 

No Characteri stics Classification Respondents 

Principals Teachers Students 

No % No % No % 

I Male 22 91.7 71 68.3 104 51.7 
Sex Female 2 8.3 "" 31.7 97 48.3 JJ 

Total 24 100 104 100 20 1 100 

20-25 years I 4.2 41 39.4 - -
26-30 years 14 58.3 47 45 .2 - -
31-35 4 16.7 9 8.7 - -

2 Age Staff 36-40 years - - 2 1.9 - -
41-45 years 3 12.5 2 1.9 - -
>46 years 2 8.3 3 2.9 

Total 24 100 104 100 

Student <15 years - - - - 6 3 
~ 16-18 years - - - - 180 89.6 

> 19 years - - - - 15 7.5 

Total - - - - 20 1 100 

3 Experience 1-5 years 4 16.7 80 76.9 - -
6-10 years 9 37.5 16 15.4 - -
11-15 years 6 25 3 2.9 - -
> 16 years 5 20.8 5 4.8 - -

Total 24 100 104 100 - -
4 Qualification MAiMSC 4 16.7 5 4.8 - -

BAIBSCIBED 20 83.3 99 95.2 - -
Total 24 100 104 100 - -

Grade Level 9'" - - - - 25 12.4 

10'" - - - - 88 43 .8 

11 '" - - - - 39 19.4 

12'" - - - - 49 24.4 

Total - - - - 201 100 

43 



Based on personal detail shown in Table 2 above, teacher respondents consisted of 68 .2% 

male and 31.7% female and of principals, 91.66 % were male while only 8.3% were 

female. This shows a gender gap in Addis Ababa govermnent secondary schools. It also 

evidenced low participation of female in teaching and leadership position in secondary 

schools of the city administration. However, student respondents consisted of 51.1 % male 

and 48.3% female which indicate narrowed gender gap in secondary school students as 

opposed to the past decades in which the number of female students significantl y decreases 

as the level increases. Currently, even at preparatory level the number of female exceeds 

the number of male students (refer appendix F). 

Regarding respondents age, as shown in Table 2, 39.4% of teachers were between 20 -25 

years age, 45 .2 % were in the age range of 26- 30 years and 8.7% of them were between 

31- 35 years. Age range of both 36 - 40 and 41-45 had the same nwnber of teacher 

respondents (1.9%) each. The last age category (46 years and above) accounts for 2.9% of 

the total teacher respondents. In the case of school leaders, majority of them (58.3%) were 

in the age category of 26 - 30 years. The age range between 31 -35 was the second with 

16.7% percent and the rest 4.2%, 12.5% and 8.3% were in the age range of20 -25, 41- 45 

and above 46 years respectively. This shows that all of the respondents were within 

productive age. As far as age of student respondents are concerned, 3% of them were 15 

and below years age. The age range between 16- 18 accounts 89.6% and the rest 7.5% of 

the respondents were 19 years and above. This shows that most of the student respondents 

were within the offic ial age lim it of secondary education that is between 15-18 years. 

With respect to the service of school leaders and teacher respondents, 16.7% of school 

leaders and 76.9 % of teachers had 1-5 years of service, 37.5% of school leaders and 16% 

teachers fa llen in the service category of 5-10 years. The rest 25% and 20.8% for school 

leaders and 3% and 5% percent for teachers have the service year that ranges between Il­

lS years and 16 years and above respectively. As can be seen from these data, vast 

'majority of teachers (76.9%) were within 1-5 years of experience. This shows that most of 

the teaching staffs have relatively lowest service years. From these data, it can also be 
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inferred that school leaders had better years of service than the teaching staff. This may be 

because experi ence is considered as criterion to recruit school leader. 

Regarding their qualification, large proportion of teachers respondents (95 .2%) and 83.3% 

of school leaders were BA/BSC/ BED holders. The rest 16.7% of school leaders and 4.8 

percent of teachers were MA/MSC holders. This shows that respondents met the criteria 

set by MOE - to teach at secondary level teachers should have at least first degree. 

With regard to the grade level of student respondents, 12.4 % and 43.8 % were grade 9 and 

grade lO general secondary school students respectively, and 19.4% and 24.4% were 

preparatory students from grade II and gradel2 respectively. Most of the respondents 

(68.2%) were from the higher grade level of first cycle (grade 10) and second cycle (grade 

12) that help to get dependable data since they stayed in the school system at least for two 

years. 

Table 3 Respondents Distribution by Position (Responsibility) 

No Posi tion Sex 

Male Female Total 

No % No % No % 

I School principal 7 2.13 - - 7 2.13 

2 Vice principal for teaching and 15 4.56 2 0.6 17 5.2 

learning and & teacher development 
, Department heads 31 9.4 II 3.34 42 12.77 
J 

4 Teachers 40 12.16 22 6.7 62 18.84 

5 Students 104 31.6 97 29.5 201 61 

Total 197 59.9 132 40.1 329 100 

As indicated in the table above, based on their responsibilities respondents are grouped in 

to five that is school principal, vice principal for teaching and learning and vice for 

leadership and teacher development, department heads, teachers and students. However, 
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for ease of tabulation and analysis, the school principal and two vice principals ( vice for 

teaching and learning and vice for leadership and teacher development) that accounts for 

7.3% were taken as school leaders. Similarly, department head and teachers that accow1ts 

for 3 1.6% of the total respondents were taken as teachers. Student respondents' covers the 

rest 6 1 % of the total respondents. This shows that an attempt was made to include 

respondents having different positions to secure data relevant for the study. 

Student respondents were requested to give information on their usual average mark and 

future career to understand the level of achievement and their vision for learning. This may 

help to predict respondents concern for school improvement program since in most cases 

student with better achievement will be motivated to their education. The responses to 

these questions were organized in the table below. 

Table 4 Response on Result and Future Careel' of Student Respondents 

Items Average scores No % 

80 -100 92 45 .8 

70 -79 76 37.8 

60 -69 26 12.9 

50 -59 7 3.5 

Usual average mark of student Below 50 - -
Total 201 100 

Future Intention No % 

I don 't know 6 3 

Future career Completing secondary School 2 1 

Training in TVET 11 5.5 

Join University 179 89 

Other 
0 1.5 ~ 

Total 20 1 100 

As shown in the Table above, majority of the respondents were academically high 

achievers. About 83.6% of them scored average mark that ranges from 70 - 100. Those 

who scored between 60 - 69 average mark accounts for 12.9% of the respondents. The rest 

3.5 % of the respondents ' average score was 50-60. As can be seen in Table 4, the vast 

majority of the respondents (89%) intended to join university to continue their education 
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and 5.5% of them desi red to be trained at Technical and Vocational Education and 

TraininglTVETI program. This shows that the participants of the study were academically 

better and may have good concern for SIP and believed to give better information. 

4.2. Involvement in SIP 

School improvement fi·amework describes that student learning is the focal point (goal! of 

SIP and suggests that schools can reach these goals by mobilizing the involvement of 

teachers, students, parents, and the community; connecting to the outside world ; 

broadening leadership; and increasing the schools' capacity for change (MoE,2006). Based 

on these asslUnptions, school leaders as major role players in coordinating efforts, teachers 

the main actors in the teaching learning process, students as major beneficiaries and the 

community and parents as major stakeholders need to be participated in the preparation, 

implementation and monitoring and evaluation of SIP. The fo llowing two tables illustrate 

the level of involvement of school leaders, teachers and students in school improvement 

process. 

Table 5 School Leaders and Teacher Involvement in SIP 

School Teachers 

To what extent have Extent of involvement leaders 

you been involved No % No % 

in SIP Actively invo lved In planning and 20 83.3 39 37.5 

coordinating activities 

Involved in specific school initiative 4 16.7 28 26.9 

like training, professional development 

Not actively invo lved but aware of SIP - - 36 34.6 

Unaware of SIP initiatives - - I 0.9 

Total 24 100 104 100 

Table 5 depicts the extent of involvement of school leaders, and teachers in SIP. Based on 

the opinion of the group of respondents, shown in Table 5, 83.3% of the school leaders and 

37.5% of teacher respondents actively participated in school improvement program. About 
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16.7% of school leaders and 26.9% of teachers were also involved in specific school 

improvement program li ke being mentor & mentee, in training and/or while preparing the 

plan. The rest 34.6 % of teachers were not involved in SIP initiatives and one person was 

not aware of the program fi·OITI teacher respondents. From teacher respondents, those who 

replied actively involved and involved in specific activities account for 64.4% implying 

that involvement of teachers in SIP were good. For school leader, since SIP is part of their 

day to day activities it is imperative that their invo lvement is expected. The one who is 

not aware of the initiatives may be newly deployed teacher. 

Students were also requested to rate their level of involvement in SIP since they are the 

main beneficiaries of SIP initiative. Accordingly, issues that ca ll for students' involvement 

in the school affairs were raised to be rated using tluee scales that ranged from 'often ' to 

' never' . Table 6 below shows the level of participation of students in school improvement 

program. 

Table 6 Student Involvement in SIP 

Often Some times Never 

Condition for Participation 
No % No % No % 

56 27 .9 127 63.2 18 9 
Participated at conference or similar school 

A 
events? 
Been a member school committee that 38 18.9 75 37.3 88 43.8 

B 
included teachers and/or parents? 

C 
Been involved in developing school plans? 53 26.4 70 34.8 78 38.8 

D Been involved in a research (e.g., conducted 64 31.8 8 1 40.3 56 27.9 

action research)? 

E 

F 

G 

Been pmiicipated in co-curricular activities? 100 49.8 69 34.3 32 15.9 

Asked to give comment on textbook? 68 33.8 88 43.7 45 22.4 

Been participated ll1 peer teaching, 106 52.7 62 30 .8 33 16.4 

guidance, and other student activities? 

As shown in table 6, students involvement in peer teaching, guidance, and other student 

acti vities (52.2%) fo llowed by students parti cipation in co-curricular activ ity (49.8%) were 

on average level of participation. This shows The level of participation initiated by student 
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themselves seems better than the derive come from the school leadership. Students' 

participation as 'members of school committee consisting of teachers and parents' was the 

least (18.9%). In thi s respect, 88 (43.8%) of the respondents were rated 'never' that shows 

their minimal and/ or no participation in the preparation in school committees. This data 

reveals that the efforts that schools exerted to enhance student involvement were not up to 

the required level. 

With respect to parents' participation, SIC committees were asked to evaluate the level of 

involvement in school improvement process at the FGD session held in the three schools. 

They reported that parents involved whi le school improvement plan preparation, in fund 

raising, in the meeting called by the school, in parents' day, and when requested by the 

school. They witnessed that even if there has been progress in their level of involvement, it 

was not also up to the required level. 

4.3. l)resence of Positive School Culture for Improvement 

Organizational capacity is most difficult to develop because it requires improvements in 

the culture. Schools that are ready to embark on a journey of continuous improvement have 

found that they need to expand challenge their beliefs, their knowledge and their practices 

again and again (Earl , 2003). Good school culture like collegiality, commitment, team 

spirit, accepting responsibility, high expectation and shared decision making facilitates the 

success of school improvement initiatives. Increasing the schools' internal capacity for 

change and paying attention to school culture is important for sustained school 

improvement in schools. The improvement culture can be considered as the foundation of 

all improvement processes in the school. 

To assess the presence of these cultures, school leaders and teachers were requested to put 

their judgment on issues related to school culture that facilitate positive change. The table 

below portrays issues that reflect the presence of stich culture in schools 
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Table 7 Perceptions on the Presence of Positive School Culture for Improvement 

N Respon Mean 95% Confidence 
0 Positive Schoo l Culture dents 

F Sig. Rank Interval for Mean 

LB UB 
A Staff is committed to change, Leaders 4.38 4.07 4.68 

growth, and deve lopment. Teacher 4.32 4.17 4.47 . 11 0 .740 2 

Total 4.33 4. 19 4.46 
B Staff in thi s school work together Leaders 404 3.68 4.40 

as a tea m Teacher 3.63 3.42 3.85 2.927 .090 7 
Total 3.7 1 3.53 3.90 

C Staff palticipates in shared decis ion Leaders 3.46 3.03 3.89 
maki ng. Teacher 3.53 3.33 3.73 .093 .76 1 10 

Total 3.52 3.34 3.69 
D This schoo l has a clearly Leaders 4.04 3.70 4.38 

understood set of goals. Teacher 4.39 4.24 4.55 3.90 .050 2 
Total 4.33 4. 19 4.47 

E Teachers in this school take Leaders 4.38 4. 10 4.65 
collective responsibil ity fo r student Teacher 4.49 4.37 4.6 1 .634 .427 1 
learning. Total 4.47 4.36 4.58 

F The pri mary purpose of thi s schoo l Leaders 3.92 3.5 I 4.33 
is teach ing and learn ing Teacher 4.32 4.13 4.50 3.389 .068 4 

Total 4.24 4.07 4.41 
G Teachers in this school believe that Leaders 3.83 3.49 4. 18 

all students can be successfu l Teacher 3.5 I 3.3 0 3.72 1.961 .164 8 
Total 3.57 3.39 3.75 

H Staff regularly collaborate to plan Leaders 3.58 3. 10 4.06 
.014 

instruction Teacher 3.56 3.38 3.74 
* 

.908 9 
Total 3.56 3.39 3.73 

I The atmosphere 111 th is school Leaders 3.58 3. 17 3.99 
encourages learn ing Teacher 3.45 3.23 3.68 .266 .607 I I 

Total 3.48 3.28 3.67 
J Students have a say 111 decis ions leaders 3.92 3.67 4.16 

affecting them Teacher 3.72 3.57 3.88 1.29 1 .258 6 
Total 3.76 3.62 3.89 

K Communications are good across leaders 3.54 3. 17 3.91 

depaltments and sections of the Teacher 3.83 3.6 1 4.04 1.420 .236 5 
school Total 3 .77 3.59 3.96 

Agg. Mean 3.89 
* Il1dlcates presence of slgmficant difference at p>O.05 

Based on the above table, in the opinion of the respondents, ' teachers take collective 

responsibi li ty fo r student learning', and in both cases 'staff is conunitted to change and 

growth and development' and 'schools has clearly understood set of goals' are the fi rst 

and the second with a weighted mean value of 4.47 and 4.33 respectively. 'The primary 

purpose of this school is teaching learning ' with weighted mean value 4 .24 stands fomih. 
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The other issues that reflect positive school culture like ' staff in thi s school work together 

as a team' , ' staff participates in shared decision making', ' teachers in tlus school believe 

that all students can be successful', ' staff regularly collaborate to plan instruction ', ' the 

atmosphere in this school encourages learning' , 'students have a say in decisions affecting 

them' and 'communications are good across departments and sections of the school ' with 

mean value ranging from 3.48 to 3.77 indicates that respondents level of agreement on the 

issue raised were high. 

The aggregated mean value 3.89 also shows that the presence of positive school culture 

was high. Hence, teacher respondents and school leaders have the sanle vein that there is 

good school culture because almost in all cases their opinion is similar. The F value in one 

way ANOYA test in the above statistics is less than table value at a given degree of 

freedom (1 , 127) is 3.91- indicating that the opinion of the group is similar. Besides, there 

is no significant difference between the two groups since p>.05 at alpha (&.) level. 

Moreover, the 95% confidence interval for mean shown that as the number of respondent 

increases, the lower bound will not be less than 3.05 and the upper bound will go high up 

to mean value 4.68. Besides the ANOYA test highlighted that there is no ground (at 

p>0.05) to reject the null hypothesis meaning that the group have similar perception and 

attitude towards presence of productive school culture. 

From these, it is possible to infer that there are good grounds for school improvement to 

sustain the initiative since both group agreed in the prevalence of positive school culture in 

schools under understudy. 

A question was raised to teachers' whether or not they employed new teaching strategy 

owing to the ongoing SIP. Their responses to this question were calculated as percentage 

ancl put in Table 8 below. 
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Table 8 Teachers Application of New Strategies 

Item Responses No % 

Application of active learning strategy owing to Yes 43 41.4 

SIP initiative 
No 61 58 .6 

Total 104 100 

In relation to teachers' application of new teaching strategy owing to SIP initiatives, from a 

total of 104 respondent 43 (4 1.4%) replied 'yes ' where as the majority 61 (58.6%) of 

respondents replied 'no ' . Those replied yes were asked to write down the method they 

employed. To this effect, some of the new method they employed as indicated in the 

responses to open ended question includes: active learning techniques like brain storming, 

project method; jack saw method, role play, peer teaching, demonstration, group 

discussion, question and answer and presentation carried out by students. Those who 

replied ' no ' may be because most respondents do not have interest to respond to open 

ended question. 

Participants in the interview and FGD repOited that currently teachers make an effort to 

employ student centered approach in the teaching learning process. As they stated, 

teachers ' use of active learning may be attributed to the different trainings given to them 

on active learning, action research and continuous assessment organized by schools, sub­

city or Addis Ababa education bureau level. 

4.4. School Improvement Plan Implementation in the Four Domains 

As indicated in the review of related literature there are four domains /focus area for school 

improvement program (MoE, 2006). The focus of these four domains is enhancing 

students' achievement and thereby improving quality of education. School improvement 
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This section discussed the m'\ior activities that schools ought to perform to bring about 

school improvement. Therefore, in thi s respect, the extent of implementation on four 

domains namely teaching learning, safe and conducive school environment, school 

leadership and community participation had been treated based on selected items that 

represent the successful implementation of SIP in each school domain. For each domain 

three groups of respondents were asked to rate issues raised in each domain with five scale 

likert as '5' for very high level of '4' for high level ' ' 3' moderate level '2' for low level 

and '1' for very low level of implementation. Their responses were separately presented 

and interpreted as follows. 

4.4.1. Teaching and Learning Domain 

The m'\ior determinant of student achievement is what is going in classroom .Not much 

powerful and sustainable change happens in schooling unless it happens in classrooms 

(Earl, 2003). This domain focuses on the actual interaction between the teachers, teaching 

material s and students. Selected indicators that have direct relations to teaching learning 

domain was listed to be rated by respondents. 

Table 9 portrays the opinion of three groups of respondents on the implementation of 

school improvement program cOlmected to teaching learning domain. 
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Table 9 Teaching Learnin" Domain 
" No Items Resoondents WM Sig 

Principals Teachers Students 
N~24 N~ 104 N~201 

X SO X SO X SO 
I The extent to wh ieh active learning 3.5 .978 3.77 1.1 5 4. 10 .803 3.95 .06 

strategv was oracticed bv teachers 
2 The degree to which action research 2.7 1 .806 2.74 1. 14 - - 2.73 .897 

was conducted by school community 
to solve school orob lems. 

3 The level of teachers pal1icipation 3.88 .797 4.08 .942 - - 4.04 .333 
in professional development 
programs 

4 The extent to which students 3.29 .999 3.40 .950 3.64 1.69 3.54 0.83 
achievement were improved from the 
initial point 

5 The extent to which continuous 3.62 0.97 3.90 .854 3.19 1.20 3.45 .000 
assessment were app lied by teachers * 

6 The extent of evaluation of 2.54 1.14 2.86 1.26 - - 2.80 .264 
curriculum material (e.g. text, 
teachers Quide) bv teachers 

7 The level of SUppOlt given to students 3.88 1.08 3.85 1.04 1 3.78 1.22 3 .81 .843 
bv subj ect teacher I e.a-. tutoria l! 

8 The extent to which teachers' 3.67 .917 3.83 1.065 2.99 1.24 3.30 .000 
become role model to their students. * 

9 The degree to wh ieh teachers relate 3.33 .917 3.62 .874 3.37 1.15 3.44 .134 
the teaching learning process to real 
life exoerience of students 

10 The level of students participation in 3.50 .885 3.33 .950 3.38 1.20 3.37 .776 
the teachin o learning nrocess 

II The level of laboratory services 2.25 1.15 2.4 1 1. 163 2.45 1.27 2.42 .756 
provided to students 

12 The extent of library services 2.38 .924 2.49 1.043 3.47 1.39 3.08 .000 
orovided to school community * 

Grand mean 3.33 

" indicates presence of significant difference at p>0.05 among the group. 
NB the weighted mean values were interpreted as 2.25-2.95 low, 2.96-3.65 moderate and 3.66-4.35 high. 

, X' stands for mean 'SD' stands for standard deviation and 'W-M' stands for weighted mean 

As indicated above, ' the level of teachers participation in professional development 

programs', ' the extent of teachers' application of active learning strategy' and ' the level of 

support given to students by subject teacher I e.g. tutorial!' were rated high with weighted 

mean value of 4.04, 3.95, and 3.81 respectively. 'The extent to which continuous . / 

assessment were applied by teachers', ' the extent to which students achievement were 

improved from the initial point' , ' the extent to which teachers ' become role model to their , 
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students' , ' the degree to which teachers relate the teaching learning to real li fe experience 

of students' and 'the level of students participation in the teaching learning process' rated, 

' moderate' with mean value ranging from 3.30 - 3.54. 'The level of laboratory services 

provided to students', ' The degree to which action research was conducted by school 

community to solve school problems' and ' the extent of evaluation of curriculum material 

(e .g. text, teachers guide) by teachers' , with weighted mean value of 2.45, 2.73,and 2.8 

respectively were rated ' low'. The Grand mean 3.33 veri fied that the overall performance 

in this domain was moderate. 

Here it is important to note that tutori al given to students rated high by respondents. 

However, in this regard, interviewees and FGD participants reported that teachers have 

given tutorial to all students regardless of their level of attaimn ent. Tutorial should be 

given especiall y to slow learners to help them understand the subj ect matter and improve 

their results. They did not give support by identify ing the level of understanding of 

students. This shows that attention has not been given in categorizing students by their 

level of understanding to support slow learners. 

To compare the mean, the table value at ii .05 (of 2,326) is 3.03 . If the calculated F value 

exceeds the tab le value implied that there is a significant difference in the opinion of 

respondents. In the one way ANOVA test, as shown in Table 9, the calculated F value of 

item I, item 5, item 8 and item 12 is much greater than the table value (3.03). This 

indicates that there have been differences in the opinion with respect to these issues or may 

understood di ffe rentl y. For instance the extent to which teachers' become role model to 

their students (item 8) and The extent of library services provided to school community 

(item 12) perceived differently by students. For item 8, school leader and teachers rated 

high (3.67 and 3.83 respectively) believed that teachers were role model to their students, 

but student rated as moderate (2.99). On the other hand, in item 12 student rated moderate 

(3.47) to the library service and it were rated as low by school leaders (2. 38) and teachers 

(2 .49). This may be because of student judge simply by the presence of the service and 

school leader consider factors like relevance and amount of available books and quality of 

service. The standard deviation also shows variation in opinion of respondent to the given 
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items. The origin of this difference is difference 111 their level of understanding and it 

works in most cases of the response provided. 

In the FGD held with SIC, participants were asked to mention the major improvement 

observed owing to the first three years implementation of SIP. They reported that first; 

teachers practiced student centered method owing to training given on active learning, 

continuous assessment and action research to teachers. Second, additional reference 

material , laboratory equipments were bought to complement the teaching learning process. 

Third, tutorial and work sheet has been given to students. Furthermore, schools have better 

input than before by the effort made by PSTA and financial suppOli / school grant given 

to schools. School grant is allocated based on the number of student population enrolled in 

that specific school (refer appendix G). As SIC members reported school grant help 

schools to fulfill input li ke laboratory equipment, reference materials, teaching aids, 

computers, and other necessary materials. 

Similarly interviewee from sub-city and FGD with regional bureau revealed that student 

class ratio was decreased on average from 1 :70 to 1 :52 primarily because of G+4 blocks 

has been constructed almost in all schools in the past three years. 

From the above data it is possible to infer that there has been good attempt in fulfilling 

input that better facilitates the instruction process. These in turn help to improve the 

teaching learning process so as to ensure quality of education. 

4.4.2. Safe and Conducive Environment Domain 

This domain mainly focu ses on making school enviroru11ent safe and healthy for teaching­

learning process. Safe and conducive envirollli1ent enable teachers, students and school 

leaders feel secured and contribute to their maximum potential for teaching and learning 

process. Table J 0 portrays some ind icators of safe and conducive school envirorunent. 
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Table 10 Safe and Conducive Environment Domain 
No item Respondents WM Sig 

Principals Teachers Students 
N =24 N= 104 N=201 
X SO X SO X SO 

I The extenl of giving attention to female 3.88 1.08 3.83 .990 4.10 1.030 4.00 .074 
students 

2 The extent of schoo l responsiveness to 3.25 1.032 3. 10 1.195 3.2 1 1.239 3. 18 .709 
students' with special needs 

3 The degree to which students had been 3.17 .963 3.2 1 .987 2.86 .980 2.98 .006-
demonstrated appropriate behavior 

4 The level to which students being 3.04 .908 3. 12 .900 3. 14 I. I 55 3. 12 .903 
responsible, self confident & re laxed 

5 The leve l of teacher and/or student 3.33 1.1 67 3.57 1.03 1 3.24 1.226 3.35 .066 
participation in decis ion making 

6 The extent to which adequate latrine were 4.12 .900 3.83 1.009 4.34 1.007 4.16 .087 
allocated to g irls and boys 

7 The extent LO which classrooms become 3.43 .830 3.58 1.012 - - 3.55 .472 

suitable learning place so as to increase 
student interest to learn 

8 The degree to which school had become 3.62 1.313 3.58 1.103 3.88 1.1 63 3.76 .086 
safe and secured 

9 The extent to which school compound 3.58 1.213 3.30 1.284 3.09 1.373 3.19 .152 
become attractive 

10 A va ilabil ity of c learly defined, consistent 3.62 1.096 3.53 1.042 3.72 1.250 3.65 .398 
and mutually accepted student govern ing 
rul es and the extent of its practicality 

11 The extent of relationship among teachers 3.7 .963 3.64 .927 3.40 1.225 3.49 .151 
and students 

G rand mean 3.49 
:t: . 
, indIcates presence of slgntficant dIfference at p>O.05 among the group. 
NB the weighted mean value were interpreted as 2.25-2.95 low, 2.96-3.65 moderate and 3.66-4.35 high. 

< X' stands for Illean 'SO' stands for standard deviation and 'WM ' stands for weighted mean 

Regarding safe and conducive environment as depicted in Table 10 above, ' the extent to 

which adequate latrine to girls and boys were allocated' , 'the extent of giving attention to 

female students' , and ' the degree to which school has become safe and secured ' rated 

'high ' with weighted mean of 4.16, 4.00 and 3.76 respectively. the rest of the items 

including ' the extent of school's responsiveness to students with special needs', 'the 

degree to which students have demonstrated appropriate behavior " ' the level to which 

students being responsible, self confident & relaxed', 'the level of teacher and student 

participation in decision making', ' the extent to which classrooms become suitable 

learning place that increased student interest to learn', 'the degree to which school has 
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become safe and secured', 'availability of clearly defined, consistent and mutually 

accepted student governing rules and the extent of its practicality' and ' the existence of 

positive relationship between teachers and students' rated as 'moderate' with a weighted 

mean value ranging from 2.98-3.65. The aggregated mean for this domain is 3.49 

indicating that the overall level of implementation was 'moderate'. 

The one way ANOV A test shows that there is no significance difference in the opinion 

among groups of respondents except in item 3 'The degree to which students had been 

demonstrated appropriate behavior' with F value (5.23) greater than table value (3.03). 

This may be because of difference in perception on the issue raised. 

In addition, interviewee and FGD participants pointed out that activities like establishing 

separate library for girls, furnishing teachers staff room, and constructing feeding room, 

are performed by schools. In the field observation, it was witnessed that there has been a 

good effort to make school compound safe and attractive. 

From the above data, one can say that there has been a good attempt in making the school 

compound safe and conducive. This helps the school community to spend more time in the 

school which facilitates better teaching learning process. 

4.4.3. School Leadership Domain 

School leadership has decisive role for the effectiveness of school improvement program. 

Building leadership capacity of stakeholders to willingly pm1icipate in the implementation 

process demands the quality and competence of school leadership. School leadership 

should put in order human, financial and material resources for the smooth functioning of 

the teaching learning process. In Table II , indicators of school leadership domain were 

stated to be rated by respondents. 
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Table 11 School Leadership Domain 
N Item Respondents 
0 Principals Teachers Students 

N =24 N= I04 N=20 1 W Sig 
X SO X SO X SO M 

I The extent to which school priorities 3.54 1. 103 3.66 .991 3.78 1.017 3.72 .434 were reflected in the outlined goals 
2 The level to which strategic plan of the 3.38 .875 3.55 .984 3.20 1.1 83 3.32 .063 school was prepared based self evaluation 
3 The extent to which school consistently 3.38 1.013 3.55 .964 - - 3.52 .434 implemented activities as p lanned 
4 The degree to which school leaders 3.46 .977 3.62 1.064 3.52 1.213 3.55 .74 1 acquainted with school vision, values and 

eth ical guideline to school cOlllmun ity 
5 The degree to which adequate tra ining 3.25 1. 152 3.38 1. 20 t - - 3.36 .6 t9 oppOIi unities were given to teachers and 

adm inistrati ve staffs 
6 The degree to which team spirit had been 2.92 .830 2.95 .885 3.49 1.233 3.28 .000 developed among the schoo l communi ty • 
7 The leve l of teachers involvement in 2.75 1.073 2.82 1.022 3.43 1.1 56 3. 19 .000 decision mak ing /promotioll of teacher • 

leadership/ 
8 The degree to which fi nancial resources 2.88 .947 2.77 .958 3.27 1.252 3.08 .00 1 were allocated as per the needs & • 

priorities of the schoo l 
9 The extent to wh ieh human , material & 3.33 1.049 3.28 1.065 - - 3.29 .82 1 fi nancial recourses were used in a manner 

that ass isted students to achieve higher 
resu Its 

10 The extent to ",,th ieh teachers had become 4. t2 .680 3.94 .9t 2 3.47 1.296 3.67 .000 accountab le for student achievementl • 
success! 

Grand mean 3.40 
* ind icates presence o f s igni ficant di fference at p> O.05 among the g roup. 
NB the we ighted mean va lues were interpreted as 2.25-2 .95 low, 2 .96-3.65 moderate and 3 .66-4 .35 high. ' X ' s tands fo r mean ' S D ' stand s for standard deviati on a nd ' WM' stands for we ighted mean 

In this respect, the calculated weighted mean of 3.72 and 3.67 showed that ' the extent to 
which school priorities were reflected in outlined goals' and ' the extent that teachers 
become accountable fo r student achievement' were rated ' high' respectively while the rest 
of the items specified in this domain were rated as ' moderate' by the research participants. 
The aggregated mean for school leadership domain (3.40) also reflected that the overall 
implementation in this domain was ' moderate'. 
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In item 6, item 7, item 8 and item 10, the one way ANOVA test shows that there were 

significant differences in the opinion among group of respondents. These may be because 

they variedly perceived on the leadership given by school leaders or because there were 

high turnover of principals in schools that makes the judgments unpredictable. 

In the FGD session, school improvement committee reported that because of SIP initiative 

they observed better participation of teachers, students and parents on school affairs. 

Schools develop experience sharing habit. And better delegations of responsibilities 

especially to departments by school leaders were evidenced. 

However, in the interview held with sub city teaching and learning core process and FGD 

session with Addis Ababa education bureau profess ionals in the same core process 

reported that most of the school principals were newly assigned from teaching task without 

leadership experience. This resulted in some SOli of problems in the implementation of 

SIP. From the sampled nine schools only three of the school principals participated in the 

plmU1ing at the base year (200 E.C) while others were new to the school and the SIP plan. 

From the above observation, one can understand that there have been limitations in 

retention of experienced school leaders. These in turn negatively affect the implementation 

of school improvement program because school leadership has a decisive role in 

coordinating efforts to achieve the desired goals. 

4.4.4. Community Participation Domain 

Parents and the community are key partners for school improvement endeavor. Their 

willingness to serve the community and active involvement in the school improvement 

process is critical for the success of the program. School leaders in this respect should 

secure COllli11lll1ity participation to better achieve the desired goals of schools through 

collaborative effort of stake holders. Table 12 raised issues related to community 

participation domain. 
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Table 12 Community Participation Domain 

N Hem Respondents WM S ig 
0 Princ ipa ls Teachers Students 

N =24 N= I04 N=20 1 
X SO X so X SO 

1 The extent of parents' foll ow-up of their 3.79 .833 3.76 .806 3.32 1.303 3.49 .003* 

child 

2 The extent of participation parents in 3.2 1 .884 3.03 .990 3. 13 1.230 3. 10 .685 

school events 

3 The extent of parents' contribution in fund 3.25 .847 3.3 1 .956 3.02 1.394 3. 12 .150 

raising activities to school 

4 The extent of external ass istance given to 2.88 1.035 3.29 1.02 1 2.92 1.206 3.03 .053 

schoo l to support school improvement 
initiative 

5 The level of school readiness to give 2.79 .884 2.70 1.004 2.78 1.262 2.75 .843 

service to the com munity/e.g. literacy 
program, use school fac ili ty .. ./ 

6 The level of schoo ls' will ingness to 2.54 .658 2.70 .974 - - 2.67 .445 
.. 

pmtlclpate in community based 
rehabilitation proorams 

7 The degree of school community 3.58 .884 3.85 .72 1 - - 3.79 .077 

re lationship 

8 The extent of parents parti cipation in 3.29 .806 3.4 1 1.001 3.8 1 1.01 2 3.64 .001' 

school SIP process 
G rand mean 3.21 

* ind icates presence of significant difference at p>O.05 among the group. 
N B the we ighted mean va llie were interpreted as 2.25-2.95 low, 2.96-3.65 moderate and 3.66-4 .35 high. 

, X' stands for mean 'SO' stands for standard deviation and 'WM ' stands for weighted mean 

As can be seen from the table, ' the degree of school community relationship ' was rated 

' high' compared to other items listed in the tabl e with a weight mean of 3.79. The school 

as an open system should serve the commlU1ity. In thi s regard, however, ' the level of 

school readiness to give service to the community/e.g. literacy program, use school facility 

(2 .76) and ' the level of schools' willingness to participate in community based 

rehabilitation programs' (2 .67) were rated ' low' . It seems a paradox that school's 

expectation of community support without being part of them by showing its concern to 

community. The rest of the issues raised were rated ' moderate'. The aggregate mean value 

for thi s domain was 3.2 1 that indicate 'moderate' level of implementation. 

Issues re lated to community participation were also raised for both interview and FGD 

participants. In response to thi s issue, participants explained that in relative terms parents 

concern in the school and their participation have shown progress. To thi s end, PSTA 
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concern in the school and their participation have shown progress. To this end, PST A 

contributed to the school in buying laboratory equipment and reference materials for the 

li brary, rewarding best performing students, and paying for part time work to staffs are 

some activities performed by them. Moreover, members of PTSA become devoted to 

support schools, like give financial contribution and coordinate fundraising activities are 

some manifestation of improvements as reported. 

When we see the extent of implementation III the four domains, the level of 

implementation in creating safe and conducive environment has been better with aggregate 

mean value of 3.49. However, the overall performance of the four domains was rated as 

' moderate ' with the aggregated mean value of3.36. 

From these observations one can infer that the level of implementation of the first phase of 

SIP was moderate. As a first phase, the average level of implementation can be taken as a 

good foundation for further improvement. 

4.5. Improvements in Student Achievement 

The central focus of the four domains is improving student achievement by brings quality 

of education. As portrayed in Table 13 below, the achievements of tenth grade students in 

national examination for tlu'ee consecutive years were calculated in percentage to show 

improvement of student results. There is a claim that class room test or exam alone is not 

effective instrument to measure the academic performance of students. However it is 

commonly accepted that student achievement is one of the indicator for academic success. 

However, in the document review an attempt was made to review achievement of 

secondary school students in each grade level (9-12) starting from the base year tlu'ough 

end of the implementation of the first phase of SIP. It was difficult to get organized data 

that shows the trends both in sub-city as well as at regional level. The academic 

achievements of grade 10 students in national exam were organized as follows. 
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Table 13 Three Years Grade Ten National Exam Results 

Academic Took Exam Scored 2: 2.00 % Placed to preparatory % 
Year 

Male Female Total Male Female Tolal Male Female Total 

2000 19574 21235 40809 1273 1 11 042 23773 58.25 8843 8689 17532 42.96 

200 1 191 79 21194 40373 1275 1 11 655 24406 60.48 8847 11 655 20,502 50.78 

2002 18724 21450 401 74 153 17 157 15 31032 77.24 9140 12536 21676 53.95 

Source: AAREB 

As can be seen in the table above, the trend shows progress in student achievement. Those 

who score pass mark (> 2.00) were 58.25% in the base year (2000E.C). It was 60.48% and 

77.24 % in 2001 and 2002 E.C respectively. From those who took the national exam, 42.92 

% were placed in preparatory school in the base year. Then it was increased to 50.78% in 

2001 E.C and to 53 .95% in the year 2002. From the above description, one can infer that 

there is a progress in student achievement in this grade level. However, this figures does 

not show the actual achievement since the assessment were norm referenced. Moreover, it 

only show the achievement in grade 10 national exam only, but not the trends in grade 9 

grade II , and grade 12. 

Respondents were requested to estimate the level of implementation of the first phase 

school improvement plan. 
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Table 14 Respondent Opinion on Extent of Implementation of the SIP 

Item Level of implementation (%) No % 

Estimation on the implementation of Below 50 18 14. 1 

SIP 50-60 37 28 .9 

61-70 35 27.3 

71 -80 25 19.5 

81-90 9 7.0 

9 1-1 00 4 3. 1 

Total Total 128 100 

As indicated in Table 14, about 18 (14%) of the respondent believed that the 

implementation of the plan was below 50%. About 37 (28.9%) of the respondent supposed 

that 50-60% of the plan was implemented. 27 .1 3% (35) of the respondent assumed that the 

extent of implementation was 61-70%. The other 25 (19.5%), 9 (7%) and 4 (3.1%) of the 

respondent believed that the level of implementation was 70-80, 81 -90% and 91-1 00 

percent respectively. About 90 (70.3%) of the respondents believed the level of 

implementation was below 70%. This also shows that the extent of implementation of SIP 

was average. 

School leaders and teachers were requested to mention significance positive impact of SIP 

initiative to individual leader! teacher, their colleague, to students and to the school in the 

open ended question. Based on their response the positive impact of SIP initiatives to 

individual staff member and/or their colleague were professional development through on 

job training, computer and internet access and help to develop self confidence. 

Similarly, the positive impacts of SIP to students as reported, were enabling students to 

develop good ethical behavior, increasing student interest for learning, enabling them 

better work their homework, assigru11ent and improve student results. The positive impact 

of school improvement initiatives to schools includes: it enabled school to have better 

input (computer, internet access, television, library and laboratory). Besides, it al so 

empowered schools to plan based on its own context. It also helped schools to raise their 
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own fund. To add more, it promotes competition among schools. Hence, thi s could lead 

one to say that the initiati ves have started to bring about many of the envisaged impacts. 

4.6. School Improvement Activities Not Implemented 

Focus group di scussion participant and interviewees were asked to indicate major activities 

that were planned but not implemented. Accordingly, planed activities that were 110t 

implemented include: laboratory service fo r science fi eld were not properly rendered or in 

some cases not yet started, leT (in plasma and radio program transmission) became on and 

off fo r different reason interrupted the teaching and learning process, schools attempt to 

support student by identifying slow, medium and fast learners were not done, rather 

tutorial were given to all interested students, curriculum evaluation to improve student text 

and other curriculum material were not done properly by teachers, monitoring and 

evaluation on school improvement plan implementation by stakeholders not done as 

planned, parent contribution in fund raising is good but follow up of their child has been 

still low, solving school problems using action research has not yet been part of the school 

culture, fulfilling the necessary input had become beyond the capacity of schools that it 

negatively affect school improvement initiatives were some they reported. 

Hence, the above activities that were not implemented hampered the full implementation 

of school improvement program. 

4.7. Monitoring and Evaluation of School Improvement Plan 

implementation 

Evaluation is an integral part of school improvement planning process. Monitoring and 

evaluation should be done on a continuous basis to ensure proper implementation and also 

to take corrective measure on the ongoing school improvement plan. Monitoring and 

evaluation consists measuring the status of an objective or activity against expected target 

that allows judgment or comparison. The target set in advance is an indicator that serves as 

a benchmark so as to make some compari son on plan/initial target/ with the actual 

implementation. Implementation program in SIP is action planning. It is part of school 
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improvement plan to be implemented in one academic year. UNESCO (2006) explained 

action planning as an action program aims to translate into operational terms the policy 

directions that education authorities intend to implement in a given time horizon.The other 

concept in SIP is school self evaluation .School self evaluation is done to identify school 

problems and prioritize them to be included in the plan and later addressed. 

In this regard, participants in interview and FGD were requested to state the trends 111 

monitoring and evaluation in general and school self evaluation in particular. The response 

to this question seems similar in all levels of educational echelon. Participants from school 

improvement committee (SIC) replied that school self evaluation is undertaken in the 

preparation of school improvement stTategic plan and in order to prepare action plan based 

on established format. However, monitoring and evaluation on the ongoing SIP have not 

yet been conducted. The trend was similar in sub- city level and in Addis Ababa region 

education bureau. At school level, school improvement committee has been established 

with the intention to better follow up the progress of SIP. As they report, in reality they 

have no formal schedule to handle monitoring and evaluation. The committee established 

simply to draft school improvement plan. In sub-city and regional level previously there 

were stream committees to follow up SIP. With the introduction of BPR the committee 

collapsed. 

From this observation it is possible to deduce that monitoring and evaluation of SIP was 

not properly undertaken in secondary schools of Addis Ababa. 

4.8. Challenges in the Implementation of SIP 

Educational change is not a straight forwarded progression and there is a long history of 

fa lse starts and limited successes (Earl , 2003). In addition to this, Elmore( 1995) in Earl et 

a1. (2003) pointed out that many attempts at educational change have flourished and then 

di sappeared for lack of attention over time in cases where the situation (or organizational 

capacity) does not provide enough support for changes to become established. Even if 

there are improvements, a number of adverse factors have impeded its implementation. 
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T hi 15 F a e <actors t h I at moe d d h I e t e mOl ementatlOn 0 fSIP 
No Item Respondents WM 

Principals Teachers Students 
N~24 N~ 1 04 N~201 

X SD X SD X SD 

I The school failed to stick on the 3.79 1.141 3.59 .961 - - 3.62 

plan 

2 There were inadequate manpower 2.96 1.268 2.90 1.12 - - 2.91 

3 Shortage of financial resource/budget! 4.21 .658 4.26 .591 - - 4.25 
hampered the implementation of SIP 

4 The leadership was not competent 4.04 .806 3.86 .918 3. 16 1.227 3.44 

enough to lead and coordinate 
efforts to SIP implementation 

5 There were interference of 3.96 .908 3.88 .840 - - 3.90 
concurrent activities that shadow the 
implementation of SIP 

6 Standards of SI P were redundant ;00 1.063 3.8 1 .936 - - 3.8'1 

that made the planning and 
implementation process difficult 

7 Teachers res istance to SIP was a 2.83 1.204 2.92 1.12 3.16 1.122 3.06 

problem 

8 There were low stakeholders 3.96 .859 3.88 .720 3.97 .989 3.94 
invo lvement in SIP process 

9 High turnover of principals hampered 3.79 I. 179 3.80 .939 3.04 1.348 3J3 
the implementation of SIP 

10 Lack training on SIP negatively 4.04 .690 3.58 .972 3.3 1 1.239 3.45 
affect the imp lementat ion 

II Lack of follow up & supervision on 3.88 .6 12 3.76 .853 - - 3.78 
SIP implementation was a problem 

12 Lack of incentives as stipulated in 4.29 .690 3.94 .890 3.29 1.271 3.57 
the manual decreased stakeholders 
motivation 

13 Inability of School Improvement 3.83 .868 4.07 .8 16 - - 4.02 
Committee to play thei r role was a 
problem 

14 Inability to mobilize stakeholders 3.96 .806 3.63 1.0 I 3.32 1.136 3.47 
to utilize local potentials to solve 5 
resource re lated problem had been 
observed 

15 Plan was prepared beyond school's 3.62 .875 3.62 11 8 3.06 1.219 3.28 
capacity! ambitious planning! 4 

16 There were problems in information 4. 17 .76 1 3.58 III - - 3.69 
flow 2 

17 Lack of professional Itechnical 4.08 .717 4.26 .7 10 - - 4.23 
!support from district, sub city and 
education bw-eau were limitations 

? indicates presence of significant difference at p>O.05 among the group. 
NB the weighted mean value was interpreted as 2.25-2.95 low, 2.96-3.65 moderate and 3.66-4.35 high. 

, X' stands for mean 'S D' stands for standard deviation and 'WM ' stands for weighted mean 
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In Table 15 above, the expected challenges that had been impeded school improvement 

were listed to be rated on five point likert scale including: strongly di sagree (I) ,di sagree 

(2), undecided (3), agree (4), and strongly agree (5). Some of the factors were not 

forwarded to be rated by student respondents fearing that they might not be fully aware of 

the issue raised. Besides open ended question was added so that respondents can list down 

to the problems that challenged the implementation. 

Accordingly, based on the opinion of the respondents, the major problem that impeded the 

effective implementation of SIP were ' limitations in professional Itechnical Isupport from 

Woreda, sub city and education bureau (4.26)' , shortage of financi al resources (4.26), 

inability of school improvement committee (SIC) to play their role (4.02) low stakeholders 

involvement in the SIP process (3.94) and interference of concurrent activities that shadow 

the implementation of SIP rated the highest weighted mean score. Inadequate manpower 

(2.91) and teachers resistance to SIP (3.06) rated the lowest score. The rest with weighted 

mean ranged between 3.28-3.84 moderately impeded the implementation of the first three 

years of SIP. 

In addition to these, in the open ended question, respondents added to the problem that 

impeded school improvement plan implementation including, loose parent school 

relationship, some of students lack interest/motivation to education, school leaders think 

SIP as their own responsibility, political interference on technical aspects ,assiglllilent of 

principals with minimum experience and without any training in leadership, school 

budgets were allocated to recurrent expenditure , shortage of laboratory technician to run 

laboratory service and SIP format is too complex to grasp easily even by the trainers were 

some of the problems forwarded by teachers and school leaders. Students on their part 

pointed out that the teaching learning method is being theoretical, inability to use avai lable 

resources !laboratory, teaching aids .. ./, students being late labsent from class teachers ' 

lack of competence, and teachers' fai lure to use continuous assessment properly as a major 

problems that hampered the implementation process. 
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Moreover, in the interview held with sub city teaching and learning process owners and in 

the FGD with Addis Ababa Education Bureau professionals pointed out that the major 

problems that impeded the success of SIP include: fai lme to have education management 

information system IEMIS/, paralleled going tasks and plans faded SIP plan 

implementation, attrition of experienced school principals and teachers to other sector 

cause instability to properly implement SIP. 

Embedding and sustaining of change in school improvement is important to make school a 

community of learning. Sustaining SIP depends on factors like motivation and capacity of 

teachers to engage in the reforms, continued professional development to reinforce and 

extend the reforms, local leadership, and schools' capacity for continuous change (Earl etal, 

2003). 

Regarding sustaining school improvement program, in the open ended question 

respondents were requested to propose strategies to continue school improvement program 

so as to schools become better learning place to school community than ever. To this 

effect, giving continuous training to stakeholders on SIP, making leadership approach 

pat1icipative Idemocratic, revising and condensing the content of SIP (standards and 

indicators), strengthening monitoring and evaluation on the implementation of SIP, 

securing active participation of SIC , making an effort on library and laboratory service to 

better be functional, strengthening co-curricular activities atId enhancing the relationship of 

teacher and students were among respondents suggestion to sustain SIP. 

4.9. Lessons Learnt from the First Three Year School Improvement 

Plan Implementation 

Identify the successes and the challenges of SIP and draw out larger learning about school 

improvement implementation help to get lessons about the implementation of the initiative. 

To Earl et al. (2003) whether or not innovations are embedded at1d sustained depends on 

the capacity of schools and those cOlmected to them, infrastructures of pressure and 

support, and the broader policy and political context. However, drawing lessons may help 

as an input in similar situation. 
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The lessons learnt from the implementation the first three years school improvement 

program as reported by interviewee and FGD participant were if properly implemented, 

SIP can enable to improve our schools. SIP serve as a means to increase the involvement 

of stakeholders and created a sense of ownership the other lesson was shortage of input 

challenged implementation of SIP. Besides, implementation of SIP requires competent and 

committed leaders who have keen interest to bring about change. Moreover, SIP enabled 

schools to identify problems systematically and address them step by step. Furthermore, 

the roles of stakeholders are vital for the implementation process. More importantly, it 

enables school to search input by their own initiative/ help schools not to be dependent on 

government budget only-decrease a sense of being dependent. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This chapter summarizes the major findings of the study and draws conclusion on the basis 

of the findings. Then, feasible recommendations that are thought to be helpful to address 

the problems are forwarded . 

5.1. Summary of Major Findings 

In this part of the study, an attempt is made to provide a summary of the major findings 

that would answer the basic questions raised in chapter one of the thesis. 

The purposes of thi s study was to assess the implementation of the first three years school 

improvement program in government secondary schools of Addis Ababa, and to identify 

major lessons learnt from the implementation process. 

In order to serve this purpose and achieve the objectives, the following basic questions 

were formulated and answered. 

I) To what extent school improvement program was implemented in Addis Ababa 

government secondary schools? 

2) To what extent stakeholders were involved in the implementation process of SIP? 

3) What were the factors that impeded the success of the school improvement 

program? 

4) What were the lessons learnt from the implementation of the first three years school 

improvement program? 

The research method employed in this study was descriptive survey. As instrument of data 

collection; questiorU1aire, interview, focus group discussion, document analysis and 

observation were employed. The data were gathered from three sub-cities, 9 secondary 

schools and from Addis Ababa regional education bureau. 
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The total number of respondents participated in this study were 358 of which 20 I were 

students, 104 teachers, and 24 school leaders in filling questionnaires for quantitative data. 

Besides a total of 29 respondents were participated in the interview and FGD for obtaining 

qualitative data. The information gathered through these instruments and data gathered 

tlu·ough observation and document analysis were presented, analyzed and interpreted using 

statistical tools li ke percentage, rank, weighted mean and one way ANOV A. Based on the 

analysis and interpretation of data, the findings were summarized as follows . 

5.1.1. Involvement in SIP 

Stakeholders' active participation is vital for the success of SIP. It was found out that the 

involvement of teachers in SIP was average. The level of involvement of students and 

parents were not to the required level. 

5.1.2. Presence of Positive School Culture 

Establishing school culture is impoliant for continuous improvement. Improvement culture 

is considered as the foundation of SIP implementation. Teachers take responsibility for 

student learning with mean value 4.47, having clearly understood goal and staff being 

committed to change growth and development with mean value 4.33 indicated that there 

was strong agreement of respondents on the presence of positive school culture. Regarding 

this point, the respondents shown agreement that there has been a good ground for 

improvement with aggregate mean 3.89. 

5.1.3. School Improvement Plan Implementation in the Four 

Domains 

The focus of school improvement program is enhancing student achievement so as to bring 

quality of education. The extent of implementation of the first three years school 

improvement plan in Addis Ababa goverrunent secondary schools were treated in the four 

domains separately. 
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5.1.3.1. Teaching and Learning Domain 

It was found out that the implementation of activities in the teaching learning domain was 

moderate with aggregate mean value of 3.33. The level of teachers participation in 

professional development programs (4.04), the extent to which active learning strategy 

was practiced by teachers (3.95) and the extent to which continuous assessment were 

applied by teachers (3.81) were rated high. On the other hand, the degree to which action 

research was conducted by school community to solve school problems (2.73), the extent 

of evaluation of curriculum material (e.g. text, teachers guide) by teachers (2.8), and The 

level of laboratory services provided to students (2.42) were rated ' low'. Similarly, 

interviewee and FGD participants as they reported there was a problem in laboratory 

service rendered to students. Even those who have laboratory chemicals and equipments 

did not make use of these facilities for lack of laboratory technician. On the other hand, 

tutorial given to students were not designed to support slow learners. 

5.1.3.2. Safe and Conducive School Environment Domain 

In relation with this domain, the extent to which adequate latrine were allocated to girls 

and boys with mean value of 4. 16, the extent of giving attention to female students with 

mean 4.00 and the degree to which school had become safe and secured 3.76 rated ' high '. 

The aggregated mean for this domain was 3.49 which is the highest compared to the rest 

three domains. In an attempt to make schools safe and conducive, as reported by interview 

and FGD participants allocation separate library for girls, furnishing teacher staff, 

constructing feeding room to students are some activities performed by schools. Moreover, 

it is observed that schools tried to make the school compound attractive. 

5.1.3.3. School Leadership Domain 

As for school leadership domain it was found out that the extent to which school priorities 

were reflected in the outlined goals and The extent to which teachers had become 

accountable for student achievement/ success/ had better level of implementation. The 

aggregated mean value for thi s domain (3.40) reflected that the extent of implementation 
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with this respect was moderate. However, the interviewees and FGD participants reported 

that there has been serious problem of principal turnover. It was a challenge for 

implementation of SIP. From the sampled 9 schools ,only three of the school principals 

were during the formulation of the plan. The rest 6 were newly assigned to the position. 

5.1.3.4. Community Participation Domain 

In cOlmection to this domain, respondents rated high ' the degree of school community 

relationship ' with weighted mean 3.79. The aggregated mean for this domain (3.22) shows 

that the extent of implementation in this domain was moderate. Compared to the other 

domains, this domain scored the lowest mean value. 

5.1.4. Improvement in Students Achievement 

In relation to improvement of students' achievement, it has been observed that there is a 

problem in data handing that make difficult to assess student achievement in all grade level 

in respective years. 

However, the academic achievement of grade 10 students in national examination shows 

an improvement. It was found out from document analysis that in the base year (200E.C) 

from those who took the national examination the percentage of students who score 2: 2.00 

was 58 .25% .It was increased to 77.24% in the target year (2002E.C). Similarl y from those 

that took the exam, 42.96% joined the preparatory schools, in 2000E.C while this was 

increased to 53.95% in the target year. It will be difficult to generalize, however, that based 

on this data it is possible to inter that there has been improvement in achievement of 

students in the national exam. 

In addition to thi s, the level of implementation of school improvement program was 

estimated by school leaders and teachers. Majority 90 (70.3%) of them believed that the 

level of implementation was below 70%. 

5.1.5. Monitoring and Evaluation of SIP Process 

Interview and focus group di scussion participants informed that monitoring of the process 

and evaluation at the end of SIP were not properly undertaken. However, school self 
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evaluation has been conducted while preparing school improvement strategic plan and at 

the begilming of each year when preparing action plan. 

5.1.6. Challenges in the Implementation of SIP 

It was found out some of the inl.pediment to the smooth implementation school 

improvement program were shortage of financial resource /budgetJ with weighted mean of 

4.25, lack of professional support from Woreda, sub city and education bureau with 

weighted mean of 4.23, inability of school improvement committee to play their role with 

weighted mean 4.02, interference of concurrent activities that shadow the implementation 

of SIP (3.90), and low stakeholders involvement in school improvement process (3.94) 

were found to be among the major problems that impeded the implementation of SIP. 

Interviewees and FGD participants added that students lack of interest to education, 

inabi lity of school leader to consider SIP as collective responsibili ty to the school 

community, assignment of principal with minimum experience and without training, , 

teacher' s lack of competence and the teaching learning process being theoretical were 

some to mention. 

5.1.7. Lessons Leant from the First Three Years School 

Improvement Plan Implementation 

The lessons learnt from the implementation of the first three years school improvement 

plan implementation as informed by interviewee from sub-city teaching and learning core 

process and FGD with SIC and Addis Ababa education bureau were SIP can enabled to 

improve our schools, it become a means to increase the involvement of stakeholders, 

shortage of input challenged full implementation of SIP, implementation of SIP requires 

competent and committed leaders who have keen interest to bring about change, SIP 

enabled schools to identify problems systematically and address them step by step, and 

enable schools to search input by their own initiative/ help schools not to be dependent on 

govenm1ent budget only-decrease a sense of being dependent. 
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5.2. Conclusions 

School improvement program initiative is new to Ethiopian schools. It should be clear 

from the outset that school improvement practice is a continuous process that changes may 

not observed in one shot. 

For the success of SIP, schools need material, human and financial inputs to run the day to 

day activities properly. Besides, the plan as a blue print should be monitored and evaluated 

so as to achieve the goal. However the finding shows that there were shortages of input and 

monitoring and evaluation of SIP did not properly under taken. From these it is possible to 

conclude that shol1age of input and absence of monitoring and evaluation negatively 

affected the implementation of SIP. 

School culture has significant impact on the success or fai lure of school improvement plan 

implementation. Cultural elements serve as a social glue to move towards the target. Study 

revealed that co llegial ity, commitment, team spirit, accepting responsibility, high 

expectation, shared decision making believed to be result of productive school culture. 

The finding of this study showed the prevalence of productive school culture for 

improvement. It is possible to deduce that there a good ground for further improvement. 

Hence, school improvement program has been sustained in our schools and improvement 

of student achievement and thereby bring quality of education has become apparent. 

As shown in the finding, the extent of implementation of SIP in the four domains found to 

be moderate. Conducting action research to solve school problems, laboratory services 

rendered to students, teachers ' effol1 to evaluate the curriculum materials, schools attempt 

to give service to the commlUlity parents' participation in school affairs, were at its 

infancy. These factors have negatively affected the implementation of school improvement 

program. 

The study re vealed that problems like shortage of input, lack of professional support from 

woreda, sub-city and regional educational bureau, inabi lity of school improvement 

committee to properly play their role, concurrent activities to be accomplished parall el to 
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SIP, turnover of principals and indicators being tedious and redundant among others were 

the major problems encountered by secondary schools in the implementation process. 

The lessons learnt from the implementation of SIP were SIP serves a means to 

systematically identify school problems and solve them step by step. It also enabled 

school s to create a sense of ownership among stakeholders. Besides, it initiated schools to 

search for input. Most importantly, implementation of SIP requires competent and 

committed leaders who have keen interest to bring about change. It is also possible to 

conclude that even if SIP has been challenged by shortage of resources /inputs/, its 

importance to improve school system is hopeful. 

5.3. Recommendations 

Experience shows that improving school demands time. And it is difficult to judge the 

effectiveness of the program at single shot since SIP is a continuous process. Therefore, it 

is appropriate to forwa rd recommendations on the implementation of the first phase of 

school improvement program which may help as an input in the implementation of the 

next phases. 

I . Most schools complained that the content of school improvement standard and 

indicators were bulky that cumbersome paper work. Moreover some of the 

indicators were found redundant. Therefore; the bureau should deliberate and make 

discussion with MoE to revise and condense the standards and indicators of SIP to 

make it simple and manageable for schools. 

2. It was difficult to get organized documents in the bureau on students' achievement. 

The document was needed to evaluate the extent of improvement of students' result 

owing to the implementation first three years of SIP. Therefore, the bureau should 

make an effort to improve the Education Management Information System IEMIS/ 

so as to handle the necessary data since thi s information is vital to evaluate the 

success of the program. This can be done through estab li shing system of 

coordination among different core and supportive processes and sub-cities. 
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3. Monitoring and evaluation on the programs of SIP were not under taken properly. 

Therefore, sub- city, district education offices and schools should sit together to 

establish mechanism for monitoring and evaluation scheme for the success of SIP. 

Then, they should strictly follow the implementation of monitoring and evaluation 

as they schedule. This initiative can be coordinated at sub-city level. 

4. Turnover of principal , assigmnent of principal without any training in leadership 

and assignment with lower experience make the implementation process of SIP 

difficult. Therefore, effort should be made to retain experienced school leaders and 

care should be taken in assigning school leaders. 

5. There has been shortage of laboratory technician in schools even to make use of 

some laboratories. On the other hand, most teachers' load is minimum. Therefore, 

the sub-city should assign laboratory teclmicians to schools and/or assign through 

transfer from the available science teachers in order to make the laboratory 

functional with the available chemicals and equipments. 

6. Action research was not properl y undertaken at school and sub-city level to solve 

problems related to the teaching learning process. Therefore sub-city education 

office professional , especially supervisors should take the initiative to conduct 

feasible action research to solve school related problems. 

7. As shown in the shldy, school improvement committee did not discharge their 

responsibility as desired. Therefore school should make the committee functional to 

better contribute for the success of the plan. This may be possible making 

accountable the committee members to their responsibility. For example the 

committee member can set their own internal regulation that binds members. Then 

school shall follow up the practicality of the set regulation. 

8. The findings shown that involvement of stakeholders in SIP were not to the 

required level. School should make an effort to involve teachers, students, and 

other stakeholders for the success of SIP. 
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9. As it was indicated in the finding that teachers gave tutorials to students regardless 

of their level of attainment. However, it is better to group students based on their 

level of attairullent to give more support for slow learners by subject teachers. 

10 . Curriculum evaluations were not properly undertaken by subject teachers. Through 

curriculum evaluation, teachers add their input to enrich the curriculum materials 

and it also serve as a means for teacher professional development. Therefore, 

schools should encourage teachers to evaluate the curriculum by securing necessary 

input and designing incentive mechanisms with in the schools capacity. 
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.A..ppe:ndix: .A.. 

Addis Ababa University 

College of Education and Behavioral Studies, Graduate School of Education 

Department of Educational Planning and Management 

A Questionnaire to Be Completed by Principals, Vice Principals, Department Heads 

and Teachers 

General Instruction 

School improvement program (SIP) had been implemented since 2007 with the overall aim 

of enhancing student achievement and ensuring quality of education. The focus of this study 

is assessing what schools were doing for the past three years in improving their schools. The 

purpose of thi s questiOlU1aire is to gather information on the implementation of the first 

phase school improvement program in secondary schools of Addis Ababa. Analyses of 

relevant data obtained from field with other sources serve to assess effectiveness SIP in 

Addis Ababa secondary schools. 

The information provided in the questionnaire will be treated confidentially and used for 

academic purposes only. Hence, your genuine contribution wi ll be essential for the success 

of this study. Thus, the researcher ki ndly requested your cooperation to respond responsibly 

and honestly. 

Note 

~ You need not write your name in any page of the questionnaire 

~ Indicate your response in the space provided by putting "-V" mark 

~ For additional opinions, or explanations you are kindly requested to write briefly in 

the space provided. 

Thank you for your help! 



Part One 

1. General Information 

1.1. Name of school _________________ " Sub city _______ _ 

1.2. Sex: Male Female 0 
1.3. Age: 20-25years 0 36-40 years D 

26-30 years 0 41-45 years D 

31-35 years 0 46 and above 0 

lA. Qualification: MA/MSC 0 BA/BSC 0 Diploma 

1.5. Your Position is as: Principal 0 Department Head 

Vice Principal 0 Teacher 

1.6. In total, how many years have you taught/worked? 

A. I to 5 years 0 
B. 6 to 10 years 0 

C. II to 15 yearsD 

D. 16 years or moD 

othersD 

0 
0 

1.7. To what extent have you been involved in the school improvement plan at your school? 

A) Actively involved in planning and coordinating activities (e.g., Committee Member) D 

B) Actively involved through specific school initiatives (e.g., professional development) D 

C) Not actively involved but 1 am aware of the initiative 0 
0) Unaware of school improvement initiative D 

Part Two 

2. School Improvement Program Implementation 

2.1. School Culture 

The fo llowing li sts of activities indicate characteristics of school with positive school culture. This 

school culture contributes for the effectiveness of school improvement program .Please tick how 

strongly you believe each of the following statements reflect your school. Rate using the scale 'SA' \.--.. 

for strongly agree, , A' for Agree, 'UO' for Undecided, '0' for Disagree and 'SO' for strongly 

disagree for statements listed in the table below. 



No Items SA A UD D SD 
A Staff is committed to change, growth, and development. 
B Staff in this school work together as a team 
C Staff participates in shared decision making. 
D This school has a clearly understood set of goals. 
E Teachers in thi s school take collective responsibility for student 

learning. 
F The p:'imary purpose of this school is teaching and learning 
G Teachers in this school believe that all students can be successful 
H Staff regularly collaborate to plan instruction 
I The atmosphere in this school encourages learning 
J Students have a say in decisions affecting them 
K Communications are good across departments and sections of the 

school 

2.2. In the last three years, have you tried to employ any new teaching strategies owing to the 

ongoing SIP? YesD N°D 
2.3. If your response to the above question is "yes" please write the strategy you applied briefly? 

2.4. School Domains 

The fo llowing li sts of activ ities are part of schoo l improvement plan that schools are expected to 

implement in four domain at the first phase of SIP. Please rate the extent to which each activity was 

implemented by putting "v" using the scale: 5= Very High (VI-I), 4= High (H), 3= Moderate (M), 2= 

Low (L) and 1= Very Low (VL). 

\ 



2.4.1. Teaching and Learning Domain 
No Items VB H M L V 

I The extent to which active learning strategy was practiced by 
teachers 

2 The degree to which action research was conducted by school, 
community to solve school problems 

. 
" The level of teachers participation in professional development J 

lJrograms .' 

4 The extent to which students achievement were improved from 
the initial point 

5 The extent to which continuous assessment were applied by 
teachers 

6 The extent of evaluation of curriculum material (e.g. text, teachers 
guide) by teachers r 

7 The level of support given to students by subject teacher / e.g. 
tutorial! 

8 The extent to which teachers' become role model to their students. 

9 The degree to which teachers relate the teaching learning process 
to real life experience of students 

10 The level of students participation in the teaching learning process 

11 The level of laboratory services provided to students 

12 The extent of library serviQ.~s provided to school conullunity 

2.4.2. Safe and Conducive Learning Environment Domain 
No Items VH H M L V 
I The extent of givi ng attention to female students 

2 The extent of school responsiveness to students' with special 
needs 

3 The degree to which students had been demonstrated appropriate 
behavior 

4 The level to which students being responsible, self confident & 
relaxed 

5 The leve l of student participation in deci sion making 

6 The extent to which adequate latrine were allocated to girl s and 
boys 

7 The extent to which classrooms become suitable learning place so 
as to increase student interest to learn , 

8 The degree to which school had become safe and secured 

9 The extent to which school compound become attractive 

10 Availability of clearl y defined, consistent and mutually accepted 
student governing rules and the extent of its practicality 

11 The extent of relationship among teachers and stndents 

" 



2.4.3. School Leadership Domain 
No Items VH H M L 
1 The extent to which school priorities were reflected in the 

outlined goals 
2 The level to which strategic plan of the school was prepared 

based self evaluation 
0 The extent to wh ich school consistently implemented activities J 

as planned 
4 The degree to which school leaders acq uainted wi th school 

vi sion , values and ethical guideline to school communi ty 
5 The degree to wh ich adequate training opportunities were given 

to teachers and admin istrative staffs 
6 The degree to which team spirit had been deve loped among the 

school community 
7 The level of teachers involvement in decision making /promotion 

of teacher leadership/ / 

8 The degree to which financial resources were allocated as per 
the needs & priorities of the school 

9 The extent to which human , material & financial recourses were 
used in a manner that ass isted students to achieve higher results 

10 The extent to which teachers had become accountable for student 
achievement/ success/ 

2.4.4. Community Participation Domain 
No Items YH H M L 

1 The extent of parents' [o llow-up of their chi ld 

2 The extent of participation parents in school events 
~~ 

-~ - -- ------
0 The extent of parents ' contribution in fund rai sing activities to J 

school 
4 The extent of external assistance given to school to support 

school improvement initiative 
5 The level of school readiness to give serVICe to the 

community/e.g. literacy program, use school faci lity . .! 
6 The level of schools' w illingness to participate in community 

based rehabilitation programs 
7 The degree of school community relationship 

8 The extent of parents participation in school SIP process 

2 .5. In your op inion, aro und what percent of the school improvement plan was implemented? 

A) Below 50% 

B) 50%-60% 

D 
D 

C) 6 1%-70% 

D) 71% -80% 

D 
D 

E) 81% -90% D 
F) 9 1% -100% D 

V 

Y 



2.6. Please descri be anything you believe is a major or significant impact of the school improvement 

initiative on: 

a) You: 

b) Your colleagues: 

c) Students: 

d) The school: 

Part Three 

3. Problems in the Implementation School Improvement Program 

3.1. Factors that impede effectiveness of SIP 

The following stat~ments are among expected challenges that impeded the implementation of school 

improvement program in secondary schools of Addis Ababa. Please indicate your level of 

di sagreement or agreement for fo llowing statements using the scale: 

I =strongly disagree (SD), 2= Disagree (D), 3= Undecided (UD), 4 = Agree (A) and 5= sh'ongly 

agree (SA) 

\ 



No Items SD D UD A SA 

I The school fa iled to sti ck on the plan 

2 There were inadequate manpower 

3 Shortage of financial resource/budget! hampered the 
implementation of SIP 

4 The leadership was not competent enough to lead and 
coordinate efforts to SIP implementation 

5 There were interference of concmrent activities that 
shadow the implementation of SIP 

6 Standards of SIP were redundant that made the planning 
and implementation process difficult 

7 Teachers resistance to SIP was a problem 

8 There were low stakeholders involvement in SIP process 

9 High turnover of principals hampered the implementation 
of SIP 

10 Lack training on SIP negatively affect the implementation 

11 Lack of fo llow up & supervision on SIP implementation 
was a problem 

12 Lack of incentives as stipulated in the manual decreased 
stakeholders motivation 

13 Inability of School Improvement Conm1ittee to play their 
ro le was a problem 

14 Inability to mobilize stakeholders to utilize local potentials 
to solve resource related problem had been observed 

15 Plan was prepared beyond school capacity/ ambitious 
planning! 

16 There were problems in information flow 

17 There were limitations in professional /teclmical /support 
from Woreda, sub city and education bureau 

3.2. Please write down any additional factors that impede the effectiveness of school improvement 

program implementation in your school 

; 

3.3. In your opinion what should be done to sustain/continue/ school improvement program? 

TIIANK YOU IN ADVANCE FOR YOUR IIELP! 



Appendix- B 

Addis Ababa University 

College of Education and Behavioral Studies, Graduate School of Education 

Department of Educational Planning and Management 

A Questionnaire to Be Completed by Students 

Gene.-al Instruction 

School Improvement Program (SIP) had been implemented since 2007 with the overall aim 

of enhancing student achievement and ensuring quality of education. The attention of thi s 

study is assessing what schools were doing for the past three years in improving their 

schools. The purpose of this questionnaire is to gather information on the implementation of 

the first phase of school improvement program in secondary schools of Addis Ababa. 

Analyses of relevant data obtained from field with other somces serve to assess the 

successes and challenges SIP in Addis Ababa secondary schools. 

The information provided in the questionnaire will be treated confidentially and used for 

academic pmposes only. Hence, yo ur genuine contribution will be essential for the success 

of this study. Thus, the researcher kindly requested your cooperation to respond responsibly 

and honestly. 

Note 

I. You need not write your name in any page of the questionnaire 

2. Indicate your response in the space provided by putting "-.J" mark 

3. For items that need additional opinions, or explanations, you are kindly requested to 

wri te briefly in the space provided. 

TIIANK YOU FOR YOUR HELP! 



Part One: General information 

1.1. Name of school __________ _____ " sub city ______ _ 

1.2 . Sex: Female 0 Male 0 
1.3. Age: below 15 0 15-180 19 and above 0 
1.4. Your grade leve l: 9th 0 loth 0 11 th 0 l ih 0 
1.5. Please tick the categOty w hi ch best represents your usua l average marks/grades. (Select ONE) 

A) 80% - 100% 0 
B) 70% - 79% 

C) 60% - 69% 

o 
o 

0)50%-59% 0 
E) Fail/below 500 

1.6. What is the highest level of education you plan to achieve? (Select ONE only.) 

a) I don't know 

b) Complete secondary school 

c) Trained in Technical and vocational education and trainingfrVETI 

d) Join University I Undergraduate Degree (e.g., B.A., B.Sc.) 

e) Others specify ___ _ _________ _ 

Part Two: School Improvement Program Implementation 

D 
D 
D 
o 

2. 1. The fo llowing statements are about student invo lvement in SIP implementation. 

Indicate the extent of your pali icipation by putting ".y" mark on space provided. 

Since attending th is school, have you ever: 

No Items often Some Never 
times 

A 
Participated at conference or similar school events? 

B 
Been member school committee that included a 
teachers and/or parents? 

C 
Been involved in developing school plans? 

D Been invo lved ill a research (e.g., conducted action 
research) fo r your schoo l to solve student re lated 
problems? 

E 
Been participated in co-curricu lar activities? 

F 
Asked to g ive comment on textbook? 

G Been participated in peer teaching, gu idance, and 
other student act ivit ies? 



2.2. School Domains 

The foll owing li sts of activities are part of school improvement plan that schools are expected to 

implement in four domai n at the first phase of SIP. Please rate the extent to which each activity was 

implemented by putting "-/,, using the scale: 5= Very High (VH), 4= High (H), 3= Moderate (M), 2= 

Low (L) and 1= Very Low (VL). 

2.2.1. Teaching Learning Domain 

No Items VH H M L V 

1 The extent to which active learning strategy was practi ced by teachers 

2 The ex tent to which students achievement were improved from the 

initial point 

3 The extent to which continuous assessment were applied by teachers 

4 The level of support given to students by subject teacher I e.g. tntorial 

5 The extent to which teachers' become role model to their stndents. 

6 The degree to which teachers relate the teaching learning process to 
real life experience of students 

7 The level of students participation in the teaching learning process 

8 The level oflaboratory services provided to students 

9 The extent of library services provided to school community 

2.2.2. Safe and Conducive Learning Environment Domain 

No Items VH H M L V 

1 The extent of gi ving attention to female students 

2 The extent of schoo l responsiveness to students' with special needs 

" The degree to which students had been demonstrated appropriate j 

behavior 
4 The level to which students being responsible, self confident & 

relaxed 
5 The level of student participation in decision making 

6 The extent to which adequate latrine were allocated to girl s and boys 

7 The degree to which school had become safe and secured 
S " The extent to which school compound become attractive 

9 Availability of clearly defined , consistent and mutually accepted 
student governing rules and the extent of its practicality 

10 The extent of relationship among teachers and students 



2.2.3. School Leadership Domain 

No Items 

I The extent to which school prioriti es were reflected in the outlined 
goals 

2 The level to which strategic plan of the school was prepared based 
self evaluation 

3 The degree to which school leaders acquainted with school vision, 

values and ethical guideline to school communi ty 

4 The level of student involvement in decision making 

5 The degree to which team spiri t had been developed among the school 
communi ty 

6 The degree to which fi nancial resources were al located as per the 

needs & priorities of the school 

7 The extent to which teachers had become accountable fo r student 
achievement/ success/ 

2.2.4. Com munity Pa rticipation Domain 

No Items 

I The extent of parents' fo llow-up of their child 

2 The extent of participation parents in school events 
, The extent of parents' contribution in fund raising activities to school ~ 

4 The extent of external assistance given to school to support school 
improvement initiative 

5 The level of school readiness to give service to the community/e.g. 

li teracy program, use school facili ty .. .! 

6 The extent of parents participation in school SIP process 

Part 3 Problems in Implementing School Improvement Progl'am 

3.1. Factors that Impeded Effective Implementation of SIP 

VH H M L 

VH H M L 

The following statements are among expected challenges that impeded the implementation of 

school improvement program in secondary schools of Addis Ababa. Please indicate your level of 

disagreement or agreement fo r fo llowing statements using the scale: 

I =strongly disagree (SD), 2= Disagree (D), 3= Undecided CUD), 4 = Agree (A) and 5= strongly 

agree (SA). 

V 

V 



No Items SD D UD A 

I The leadership was not competent enough to lead and 

coord inate effOtlS to SIP implementation 

2 Teachers resistance to SIP was a problem 

3 There were low stakeholders involvement in SIP process 

4 High turnover of principals hampered the implementation of 

SIP 

5 Lack training on SIP negative ly affect the implementation 

6 Lack of incentives as stipulated in the manual decreased 

stakeholders motivation 

7 Inability to mobilize stakeholders to uti lize local potentials to 

solve resource related problem had been observed 

8 Plan was prepared beyond school's capacity/ ambitious 

plillUling / 

3.2. Please specify illly additional facto rs that impede the effectiveness of school improvement 

program implementation in yo ur school 

3.3. What could be done to make thi s school better for students? 

THANK YOIl IN ADVANtE FOR YOIlR nELP! 

SA 



Appe:n..rli=x C 

Focus Group & Interview Guide for Sub city Teaching -Learning CO"e P"ocess 

Owners, SIC and AAREB 

I. What was your contribution in the implementation of SIP 

2. Did you evaluate the success of the first phase of SIP implementation 

3. What are the major successes of the implementation of SIP (2000 - 2002) 

a) In teaching learning domain 

b) Conducive school environment 

c) School leader ship 

d) Community participation 

4. What resources / support have you received to assist in your SI priority 

5. How do you see the improvement of student achievement after SIP initiative has 

been implemented in your school? 

6. What activities of the plan were not implemented? 

7. What was the contribution of school grant to SIP? 

8. What were the major problems encountered by school in the implementation process 

9. How did you solve the problems? 

10. What were the lesson learned from the first phase SIP implementation 

11. How SIP will sustain in your school? 

12. What obstacles can you anticipate? 

Comment 

If you have any additional suggestion, opinion, comment and recommendation you are well 

come 

Thanl< you 



A.ppen.d.i..x: D 

Observation Checklist and Document Review 

I. Observation Checklist 

Name of school sub city 
No Items Very Good Fair Poor Very 

good poor 
1 The school is free from voice and waste pollution 
2 School have adequate well furnished offices 
3 Avai labi lity of separate toilet 
4 Avai labi lity of play ground 
5 Availabi lity of water supply 
6 Avai lability of electricity 
7 Existence of recreation centers for both students and staff 
8 Library with sufficient reference materials 
9 Laboratory with sufficient chemicals & equipments 
10 Availabili ty of Pedagogical center 
11 Availabi lity ICT laboratories/rooms 
12 Avai labi li ty of school Education Management Information 

System 
13 Availability of school fence 
14 School vision, mission and values clearly put on board 

II. Documents Analysis 

~ School improvement plan 

~ School self evaluation 

~ Student score/achievement 

~ SIC minute 

~ Reports 
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m· '} m·m1, l'\aoP,1'l1'l '1m':: .e.u oomf!,;"?" 1""II,:J~m' M,.'tl'l ~,nlJ h·""'1 ~,M' P' .l'.C I'lC n"'l.L·1· 
V'I'\"' :;' .I',LP. :No,·H · nao:£>:ao&,f' H·C 1':,./0.:" ao7i7iA '1C:"Jt,'/" ~,t. ~(J9'" 1I·&,f' ooLP. 

1'\ 00 Ml Ml '1m· :: I''l' <; '" m'm'l; ~,l'l ·,' o>/o>n f!,tf'} II '}.I': M'Ln+ aom.e.41:r, hOI·'H' :;' : ""nnl'\~' 

: "'~,"'1'IY" ,f'l'\m· aoAI'l J't'}.~:"l'lm· ~,'l'·'i.m· ~,.l'.t' .e.'IA:: 

1. n"'n'i'm·,/" I'aom.e.·,: 1,,:r- 'I.e 1'19" ao~<t: h,f'I'ltI..A"J9":: 
2. n~''''llrq}' '/+ M'Ln·:,. 'l' ,f"I:?'':j. :"nhtl'i' '1m· ·nl'\u/'{i nhao'}nn+l'iin:,' /":"1'\/"1'"'1''' 

'l"An:" n"'l .~L"J aoAl'li'ii :: 
3. I'h,}+'}j:)'·,} 'hXl."'I& ~,I'l"·.f'1'1' 1'\"'1.0' 'l'.{'·/]::o:r, .l'."J'I" n·H'aomm· n<t:+ (l;J' Itf!, ' 

M,6J}'';' n. ~4.:: 



--

1.1. rN n../: {)9" ________ _ h/h" -"'l ______ _ 

1.2. r·'·"'It.OJ· P;J' On.t'.· 0 (l. '''' 

1.3. 'S:"'l, hIS '1lTD :/' n;)· :r- 0 15-18 o,lTD:/' 0 19 o,lTD:,- h<; n'l.e 0 

1.4. rh'i:A .l'.l:'j 9<;' 0 10<;' 0 11<;' 0 12<;' 0 

1.5. r~,'}·,·rf ~,"'ll-J'\ OJ'Ill,:'- nr1-';'OJ' .el-J1·;J·A (h,}P'- '} -n;J' 9"l'l'/?Ul"l}' ) 

A. h 80% - 100% 0 D. h 50% - 59% 0 
B. h 70% - 79% 0 E. h 50% n;l-:I: 0 
c. h 60% - 69% 0 
1.6 n:,-?UuC:/-u/7i lTD.t'.-lti r?u:U.A?OJ·!1OJ· .~~~ 

A. MOJ""OJ'?U 0 
B. rO'M-';' .\'_al :'-9"UC" ;'} "'llll<;'/")' 0 
c. uD'Y<; -I;h'~h lTD"}rH- 0 
D. r- 'dlcl'I. t lTD'?CJi- «(\)b/n,)bl'l.) 0 
E. M l-J(l .e?M _______ _ 

D'i:~ V-IIi-
2.ri-/n.·r lTDi'jliA 1C:'?Ir?U ht. 'O?u'} n1-lTDllh1-
2.1 r·Nn.·p "'li'ji'jA h:".1'.· ')-'?nt- r"-"'lt.?>"f· '/-<'Ii-r;: 
r"'l.h,'-t1 ·:/- o,l'i:"- ~?C':j"- n:/-?Uuc:,' 0.:/. lTDi'ji'jA :""lnt- OJ;H, r1-"'lt.?>:r-'} 1'<'1:"14 Y<'IYtI-:: 
h1""lTDlll+ '/'I'n:r· ~'!l.Y 07·P,r- Y'I:fo·'} r,'-<'Ii-r;: lTDlll'} t1"'llTDAhi- h,,' (l III OJ· h"'lIr'T' OJ·ti'l' 

rlTDl'l'hOJ''}/"iiOJ''} r"-,f" ?"Ah1' n"'l.t'.-l'? ~'lTDAh1'/l:: 

n1'9"UC'p n.:,'u/"ii ri-9"UC1' 0.:" lTDi'ji'jA tH' .!': lTD"' '?nc h;£>:lTDlni- 1J~ h '}ti·Y. Ml-Jo-'}: 
·f· . of, r "'<'I 'pr;: o·'£;J· M"O'I'i'Ol- ~,At;: 0":0-\1" 

~,At;: 

1 nOJ·.e.e·'-<; lTDtiA 'j-'?CJIr1- '1,e '/-<'11-(;: 
2 lTD?"UIr '}<; OJ'I~+ CJtI ·n1' rl1"'l. '/; MA nlTD[f '} 

3 N'?Uuc:" n.1:'} ";,,.~. n"'l.II.::>:£!-n :/- OJ;H, 

4 r:,' ?"uc:,- n.""} :f'?c 1'1 lTD 'i:;J .. ), n"'l..t'.l'? 
1'<; .),<; ?"C?"C 'I.e 

5 n1',}p':', ./.?UUC'" hnCJ '" 
6 tico,·,- ';-?"VC·,:,} nun??"??" 'I..U' 
7 .,-'''It.?> :): '} nlTD?"hcr M .t'. ';' .t'.-::>'i: n"'l J': l '? <; 

tI.tI,,:y- r·,' '''lt. ,,'};"ti:.M.?>··,. 'I.e 



2.2 q·nf, r-).9"Uc.)' 11.-)' COr. 1·.<:r-:)"· 

IHI.U n;H·· r'rln..}- M"H, ~ .. nf, 1'+9"Ul+ 0.:/' COr. 1'.<:1":)"' n~.n."o-}'<:. + /11.:/. ;H'y'(Jl' 

fl.1·1n<;. N,\( <;'f(Jl.:: M, ·nf, Cofl 1''<:\('' (Domains) flC (I'rln·.)' M'l:1' 'nc'··r· WI''/''<; 

1-] '/ nrH~v· n;>" h:r/n,;!·:rv· ·1·r.t),ll6j~· V· 'b;!·;JC n"'11<; IHl 1'~, 6.~09n .I'.l;'l'f(Jl·'} ~,"\( :: tltl.U9U 

"5" n(fl9u h'l: '/';;'( nh) "4" h'l:1';;' (h) "3" ool-]hM( 00) "2" 11" " " ;;' (11) "1" n(fl9U 11;" -" ;;'( nl') 

n"'1(1:" n'T'Y'/:(Jl' ;,.:/, (16.:/' I'''V'' 9u Ah:r n"'I.II:l"l oo''' /f, 

2.2.1 oo"'1C<; "'1o-r"'1C Coo 1''<:f, 

-" . of: l1Cl1C -r"llltor nh h 00 11 nl1 
1 I'M;!';" oo"'1C "7f1-r"'1C 1'1 .1' .. nM,:" ·' ·"lflt'r. roo.~l1· V· 'b;! · 
2 1'-,,07t9>:r· (Jl·rn.·)· hn6. ·/: 1'00'!i'!iA V·'I,;!· 

3 1,o7t9>:)~ M'h;!';! ' f, "l9u 1"'1 1'1.1'., l'ooOO II<;:f(Jl' V·'b:J· 

4 M ''''lt9>')' 1''''1.om(Jl· .1'; ;J'l:I"'1 m <; MY 'r9"UC-/'1 oom'} 
00 r.t\, 00<;' 

5 oo9U Ut·'} (I'r"'1t9> '/' ~,ChY l'oo/f<;'f(Jl' u:<: 
6 oo9U Ut· '} l''''Lom';/' -r9"UC-/' ·rr.t\,f16j]'<; hhI-] Iln.,e:"(Jl· ;JC 

r·"I'OO .~ I'OO.~l1· V·'b;! ' 
7 l ' "'I t 9> .j' n 00 "'1 C "'1 fl·" "'1 .;, 'l..~-/' n'}:Joo/' l'oo"·r4,~'(Jl· .~l:<: 

8 I'n.·" oo·ht, ~, 1A"l(l .. .,. oom'} 

9 1'0.-" ooo,h'l:.)' h1A "lo":/' V·'b;!· 

-". of: l1Cl1C -r"lfl&-'r nh h 00 11 n1l 
1 :/'9u UC:r fl.1: 1'10,+ "''''1 t9>'·)'· 9"~; V·'b;!· I'oo'l:m<;. V· 'I,;!· 

2 :/'9"UC:/' 11.." tIt\\( 'I:",}:/' -" "'I t 9>:f +h·d' 1'000111'1: V" I,;!' 

3 .,.00It9>·)· '1'70. f1utY-/,,} l'oo"n<"l'f(Jl' y.ai 
4 .', 0,/ t9>:)~ nt·"'f(Jl· (''''L .,. "'I 00 'I ' <; ;>,,;,. H' I' "'I. 0 "'1 'I' (Jl. 

I' oo/flj" f(Jl'v, 'I.;!' 
1---

5 '1''''1t9> ')' I' (Jl. <"I 'I. o 6jJ' 'd' I' 07" ,, -, . 'I: .~L:({ 

6 MAs (I (Jl'}.~' "''''1t9>1' 1'." til' ·m.)' 0.:1' I' 00 .~ to )': '1: V·'b;! · 

7 ."!'/ fl.-': 9",,<; O'T' ;!'(Jl. ("rrnn", l'oo/f 'I' V·'I,;!· oom'} 

8 I'.,.tn,·/, "lO. "OS "'1&-11. l'oo/f 'I ' 
9 1''''1 tfD .j. I' "'L 00 <;. Il ~'(Jl. '1-6. ~"'L '/'1' y (I(Jl. U"l<; o·n ;/' 9u UC1' 

fl.." un(['?'l I' -" "l Il to 'P. 'f'I: .~l:<: 

10 n ·,·"'1 t9>T<; 009"Uto-} ool-]/lA J' (I(Jl. "lT1"/+ ~, (Jl '} ;! . 'r. oo/f~ ' 



-,. . ." 1fC1fC "-"JI],k/- (lh h uo 1f (l1f 

1 ~-9"UC:'- (l,": ~,'I"'I (l:'-h'L')- ~,:rfl]6r.). (Priority) (l',:".~ 'I.e 

l'on'}[lI]L'I? V·'b;J· 
2 1'~-9"UC:" (l, -,: tI :,. (,. -L':<:' h h:,'Y.: t't.H,?J':· (l ''I1'I "J9"1"'1 uo 'I 'Ii 'I :,-

uolf'J' 
3 1'~-9"UC:'- (l, -/: ~,uo("C M :'-/(l,-I, t,./).e hn.:,- 1'/"'1 9""JI]C 

uoClfp>:r- h'1 M"'I I'IV'I'I'9" I'~-/(l,-/: "'IU(lLI'I'(l h '}.<tI'lC[l 

I''''I _~'L''J u~ 

4 '1-"'It,P>'f- (l:I- /(l,'/: 1'~,uo("C 1'16J~"I:1- "'L'1 " '}.(t'~ (,. '1' OJ· I' uo .~L l' 

WI,;J' 
5 (l'/-9"UC'1- (l,,,: I'(l .. ~-, uo'},ctl n,;JC'I -r! I'uo.ll(l';' ~a: 

6 1'1-9"uC'1- (l,-,: (l;t>: -,- tl'1-9"UC-'- (l,1: ~'II"-'1 '1,g:"'U "-h·LT 
tl"'Ll'lfll'fOJ' -j-"JI](,_:" l'uo'Ptl· V·'I,;J· 

7 uo9"U(", M-"'It,P> ·j · OJ·(Jl,-'- uoi'ii'iA '/'(nY'/: l'uolf'1'I-OJ' .~L~ 

-, .. ." 1f C1f C T "JI] (,. T (lh h uo 11 (l1f 

1 OJ'I,iH· tlA)!;J''fOJ' I''''LU 1·1- h;""-A _~a! 

2 -'-9"UC-'- (l,-" (l "'I,,!' It? :e: OJ· -'1''1 :e:.'/- 'I.e I''''L n· OJ'I)!-) ' '1,'f'C 
l'uor.r.l.uoC WI,;J' 

3 I'OJ'I ;~ .j. M-9"OC"- (l. ' /: I' "'lJ' _~ C 1''/- l'?'}tI-(l _~·;J1. I' on (,I;), uo C 

V·'b;J· 
4 M-9"UC:" (l, -/: 1''''I_~t'.''l OJ· 61~, 'P. _~';J~ / External sup port/ _~L~ 

5 :'-9"UC:'- (l,-j: M,I-]I] (l.OJ· "'lu(lLI'I-(l ~,1A''II'I··'" ontlm-/: (9"<'\1'1, 

1':1-9"UC:1- (l,-,,-} ~,.Il(,.7i: OJ'}(lC: ','1 1'I,1'I.:r- " . 1'1.1'1. -t p> :1-
h ,.Il.m'l'on· l'uo .~L1·) 

6 OJ'I)H· (l:1-9"UC:'- (l.:1- on'li'liA M'~''1 ~_0l(l (,_ (l, "":1-
I' uo<'\·1-1.'I:OJ· _~a: 

h~A {lll '}-

l'-r9"UC-)- !L'r uo'lir,A h:rY.:'} -r"J(l(" OJ:p:f- I''''L,!' ;J'f'OD- 'f-"J~1-

3.1. 1'~-9"UC-)- !L~- uu'lir,A h;"~' OJ'm,;}''''I ",,l\~lf' I''''LY~C1- V-'I,;J·P>·:j· 

till U (l;J' :j~ I'-I ' IILII';' -I- :l'''Jc:'f' I':U(l,:'- an'li'liA '1c:"J (' ·9" OJ 'm,;J''''1 " V:,elf,) h"'l.Y_~C1· 

'l"JC:+ /" " 'I.IlC:+/ OJN), 1'1.1-].1'1: I'"'H-I'I ' '1'I:OJ-:: MllU :j'-"JC::j'- 9"'} YUA 1"'ic."'1(,-an.'} 

-I·"JI]("'r.H- h'}_~"'L1": '1 (l{"'I- r:;- MU</~- ~U :r·"JC (l~- 9"UC'''' (l,~-u(fi 'I~ YI'IOJ" M·;J·'P. 

-/'{J/'J'; "W'l9" htl"'IO>ltlV'" : "',t1 "'1"'11'1 V·" "hC"Im",' ~"e_~I'IV'9"": "~,AtI"'I"'I9"" "c; "(lfl]9" 

~'AtI"'I"'I9"" (l"'lfl1' wry,~OJ' ~-,er. " y" 9"Ah:" (l"'l _~'L"J "IM/"f}> 



-1'. nr'19" "ilO?O'} ',C"lm'1 /tIM"'} WI1?\) 

." -I' "I'<:e' -"/- 17"T '/ • .<: r.::,: / ',ilo'/ o'} M · /t,e.r.~v ·9" (I'I?" /tAli 

M · "'1"'1 
9" 

1 r~,uut·C 'fl:P-/- "'l'/il 
2 uull"tM-"} r+9"VC'/- fl.1- uui'ii'itl 1e'''I t ·9""} 

Mluufl,,-tI! UU :)-0)9"/ 

3 rfJlI,I':Ci'i hl-j"1- r 'hH-r;; uum"} 11</'1-:;- uulf"} 

4 flr'l.l~m· rCM uu9"Vt-"} uu,,-,('rc 
5 fl+ll"UC"- fl." - uui'ii'itl 11·t,(' fl'/: iltlme:; 

~,tlUU().Jm' " 

6 r "'I fl L ;J • ~'/ "'I :,-'l.J' / il C a, :,- M 17O ,~ .;. 

7 "}",e:;,,: fll7O'i:mC v'n·,- "'I(tIJ(t'n Ml 17O;f II· 
8 "-9"UC'/' n.'/' 1I.6.tluom· 11"'1. ,j·lIm· n",e ('If '1 

h ,)-,1': 17O II ,? )': To 



Appe:ndi=x F 

Sample Population 

Students 
I Sub ci ty Name of Grade 9 Grade 10 Grade II Grade 12 Schools M F T M F T M F T M F T Total 

Akaki Derartutulu - - - - - - 330 374 704 288 290 578 1282 kality Beseka 420 466 886 357 352 709 - - - - - - 1595 Bulbula 340 428 768 224 278 502 - - - - - - 1270 Kolfe Ayer ten a 384 420 804 500 580 1080 326 496 822 253 367 620 3326 Kerenio Kol fe 505 502 1007 392 419 811 18 18 Millennium 303 315 6 18 269 242 5 11 273 356 629 227 330 557 23 15 Nefas Silk Sedi l 280 315 595 209 247 456 - - - - - - 1051 Lafto Ginbot 20 238 246 484 271 197 468 107 196 303 - - - 1255 Hi oher 23 - - - - - - 428 504 932 171 357 528 1460 Total 2470 2692 5162 2222 2315 4537 1464 1926 3390 939 1344 2283 15372 
Staffs 

Sub city Schools Master decrree Bachelor deoree Diploma Total M F T M F T M F T M F T Akaki Derartu tu I u 6 2 8 66 8 74 - - - 72 10 82 ka lity Beseka - - - 60 19 79 - - - 60 19 79 Bu lbula - - - 70 19 89 - - - 70 19 89 Kolfe Ayer tena 4 - 4 89 26 115 - - - 93 26 119 Keren io Kol fe 2 - 2 68 II 79 - - - 70 II 81 Millennium 3 - 3 81 28 109 - - - 84 28 112 Nefas silk Sed il - - - 57 14 71 - - - 57 14 71 Lafto 
Ginbot 20 - - - 44 16 60 - - - 44 16 60 Hi oher 23 - - - 72 II 83 - - - 72 I I 83 Total - 15 ? 17 607 152 759 - - - 622 154 776' - -- - -*NB school leaders are included here; therefore 776-27= 749 is the number of teachers 
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1. 

2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 

ADDIS ABABA EDUCATION BUREAU 
Distribution of General Education Quality Improvement Program (GEQIP) School 

-Grant Share Based On 2000 Ethiopian Academic Calendar -, 

S!:1U'1 \'U'L(lfTFfm· r~'/(l,-i'-:" a,~'/"'t-! Ownership: Government + Public 

'( ao}[.oot,J' J'.L :P,/Primary 2<;' ~.a/ Secondary ooe'lL;J" /? :/'9"uC-I-IABE I 

nG:1'\ 11'1'°'7 \'-/·oo.r.fl -Oll-fl r -/·oog.fl \' -/·O°J'.fl /'ill-fl l,m.!i'iI.e I 
r -/·ooJ'.fl fT)II'fl f' /''''1t9'--r oon]'} '(-/' 0'/ t,9'T 7'l1I -fl oom') '( -,.0'7 t,9':" oom') 

-{1'I:" (n-'''''It 15 ·nc) 
·fl 'I'" (fl·'-·'/6 20 one) -{1'1 '/ ' (n"''' 'lt 15 'flC) nom ') n-nc 

~1~{) ll ' rU'J 25230 378450 8195 163900 5465 81975 6?~325 
I' .4' <I: .'l>t\. t 23664 354960 5749 114980 4998 74970 544 ,910 
~\t-P, 24582 368730 12088 241760 4740 71100 681,590 
(ll'\, i9614 294210 7057 141140 6726 100890 536 ,240 I 
7't'\ I'\, 27608 414120 13385 267700 5179 77685 759 ,505 
'CC .p{) 23960 359400 10093 201860 4481 67215 628,475 
I'Clt" ·I't,·-i\~- 46548 698220 8721 174420 8247 123705 99§.di5 . 

23163 5999 11 9980 4350 
- 'I 

tl>'.. ;1' 347445 65250 532, 675 I 

-}</.{'l tlMl 32690 490350 9379 187580 4524 67860 745,790 I 
('l'J 32175 482625 10304 206080 6816 102240 790,945 

S!:9"C 279,234 4,188,510 90,970 1,819,400 55,526 832 ,890 6,840,800 

rl'J 1055 15,825 - - - - 15,825 i 
btl •• " ' 6'-)\~ - - *337 *6745 - - 6,745 

11l~'iIiI )!::9°C 280,289 4 ,204 ,335 91 ,307 1,826,145 55 ,526 832,890 6,863 ,370 I __ __ _ ___ --1 

{,JUl {,fll] /t-,.",/ -I-1n.C' \,,!, ,;:,. tJ:/'g."1 n:~::" ('ilf,.. ,/),.-/ . 

. '\ .. -
\) /-
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'~ -"'" ·~I' , '~·"'''·rt''· · "~ '" • _ . '.~. • " , . ":'. ' , .' ," ::." .. ' . 1'2002. "}/9" 1'3';' i,'; 4';' <;.·fl),tTu ./· .. '. ':. ~.:' ?-.;""'~~~:"-f;:,~~:l~~r · .. '!\:': r"~': !o-< .~ .• -.... -:-.... , .. - ~'. -. :'f •. . " ,.. .' "·"'/\{~·~>;I.~·;,;;·~.~·';· )l'i:'i:('\ fl)l'i:t'l 11'1,,0'/ " , ~ ~~'l':='l,::'/.I_j~~t" " J··,:,'('J~;'! ~}-;-:/o~~ " ", , .'. ' _ :~.'; ' .:;'Lr~:'.~:;;i"~:·~:;·S_ ... ' (2002 ~.LG .; Q3 , and .04 " sch()o.l . Grant'.Brea~qQyy[l_~[JY. _:.':l\.Jf,J.;"~ '.LY) ~G"t.i 

, 

., 
l'OI>:<>:O'ntJ' .r.Of +m,·)· 1J·t'l· I·~' .r.L :(f +m,+ \,ani'lL;J"'e ')''J'' \JC')' 

, 
(('0"';"/11:"<; u '/I'(1 ) (1'0"';"/11')-<; UlHI ) tTJfl.J' ~, '.:.: 0,\ 

, ; '(h,;,:"I"I 
.' 

' ,' 

'1'.'1'. 11 'i: t'l 11'1" '''I -"O'/ t.9):" ~,·t·anY.nm' \"1 '''1<'-7':,· \" ' ·"'1 t.91';'j- ~ J. f' (/11 g.o(/}· 
' r·y.;;;; I' fl (' '1'17 11 Y. n (Il. . ' (f?'..' ,1',.). \'Till'fl aonn 11'1 '/ ' l'niHI '(1'1 ')' \',/,)/I·fI I'THl lI .: h~'(tn ((1 200 1 ' IN") 

'lIe (11 2001 'IN") (11 200 1 ' IW') 
""(fl'} ·fle: ·nc (70nl') ·ne 

/ 

1 1' .<;.11 h·l·o'l 23337 195097.3 6634 73969 6466 54055.76 323122.2 2 1,:)"/: )'t'l .·I: 24202 202328 ,7 6831 76166 3277 27395.72 305890.1 3 l\l~-); 22937 191753 .3 12353 137736 4085 34150.6 363639.9 4 (l t'l, 19772 165293.9 6849 76366 5965 49867.4 291527.7 5 ·J ·M. 26912 224984.3 11485 128058 6339 52994.04 406036.1 6 '/:C ,)'o{l 20404 170577.4 9904 11 0430 2558 21384.88 302391.9 7 1'(.\(,,, 'I't'r'/.('· 46495 388698.2 9835 109660 5945 49700.2 548058.7 8 (.\,v. ;J- 19346 161732.6 7047 78574 3407 28482.52 268789.1 9 ·I>\.A AM, ~ 'i:' I" 29426 246001.4 8578 95645 1694 14161 .84 355807.9 10 1'1, 33569 280636.8 8871 98912 5932 49591.52 429140 g:,)"C 266400 2 ,227,104 88387 985 ,515 45668 381,784.5 3,594,404 " 

u0'7(\r.r~.: .r,u ('.I':?o'] fl:<>:+ oo'f!.oot,r h-I'l'\<I"I'm' n:~:1' 1, '/ Ii· I'".' (lanlY'/· lit\,;" \,-'-Mm' ' (l-)'Irl, -n~M:?O'] n:<>::t- ;ana'titf ' aoi'lL -)- (\0'0 'f!. /f .O', ·' ·/n.'f·)"'" (\O'oi'lL;J"f! +'J"\JC-)' tTJfl . .l' 9'1- , ·{lC. 15 ), ' }Pc u·0',J1 U-t'l ;(; ;;: . . Y,L\, -):fn.-f,:( 'l1C 20 nO'] t'lm' uo '/li (l2001 ('uo'}'']Ii :/'';' ('tJl/·fl ')·/fl,·f:r "''''It -}7;7;C i'l.if ·} nll.l,(uoi'lL-j· ·II ;';,'f!.uo't,r : .~L.)1C) -. (\O'oi'lL~"'r :/'9" uc)' I1lfl.J' 9".)'. flY"/ t,/,'T'C ·nc 8.36 ~, '}.<\'u,9" M'M';;' Y,L)L +/fl" I" :{ :fl C" 11.15, ilfc) b\ :: , 



Appe:ndi-Y H: 

Raw Data 

No Teaching and Learning Domain VH H M L VL T 1 The extent to which active learning strategy was practiced by 103 137 71 7 11 329 teachers 
2 The degree to which action research was conducted by school 5 24 54 22 23 128 community to solve schoo l problems. 
3 The level of teachers participation ll1 professional 49 40 36 1 2 128 

devel~ment programs 
4 The extent to which students achievement were improved 59 123 94 42 11 329 from the initial point 
5 The extent to which continuous assessment were applied by 64 100 109 31 25 329 teachers 
6 The extent of evaluation of curriculum material (e.g. text, 11 32 27 36 22 128 teachers guide) by teachers 
7 The level of support given to students by subject teacher I e.g. 118 89 78 28 16 329 tutorial! 
8 The extent to which teachers' become role model to their 59 97 96 38 39 329 students. 
9 The degree to which teachers relate the teaching learning 55 109 107 43 15 329 process to real life experience of students 
10 The level of students participation in the teaching learning 62 84 114 53 18 329 process 
11 The level of laboratory services provided to students 20 50 77 84 98 329 12 The extent oflibrary services provided to school COn1l11lUlity 63 72 75 66 53 329 Safe and Conducive Environment Domain VH H M L VL T 1 The extent of giving attention to female students 124 118 59 18 10 329 2 The extent of school responsiveness to students ' with special 52 84 97 62 34 329 needs 
3 The degree to which students had been demonstrated 20 74 140 69 25 328 appropriate behavior 
4 The level to which students being responsible, self confident & 37 82 113 81 16 329 relaxed 
5 The level of student participation in decision making 64 87 101 54 23 329 6 The extent to which enough latrine were allocated to girls and 159 101 39 23 7 329 boys 
7 The extent to which classrooms become suitable learning 23 43 46 13 3 128 place so as to increase student interest to learn 
8 The degree to which school had become safe and secured 113 86 86 27 17 329 9 The extent to which school compound become attractive 69 75 86 49 50 329 
10 Availability of clearly defined, consistent and mutually 89 95 76 44 16 329 accepted student governll1g rules and the extent of its 

practicality 



11 The extent of relationship among teachers and students 73 90 110 36 19 328 
School Leadership Domain VH H M L VL T 

1 The extent to which school priorities were reflected in the 75 136 83 22 13 329 
outlined goals 

2 The level to which strategic plan of the school was prepared 44 116 96 48 25 329 
based self eva! uation 

3 The extent to which school consistently implemented 21 44 46 14 3 128 
activities as planned 

4 The degree to which school leaders acquainted with school 83 91 94 45 16 329 
vision, values and ethical guideline to school community 

5 The degree to which adequate training opportunities were 24 36 43 12 13 128 
given to teachers and administrative staffs 

6 The degree to which team spirit had been developed among the 48 99 105 50 27 329 
school community 

7 The level of teachers involvement 111 decision making 42 99 95 65 28 329 
/promotion of teacher leadership/ 

8 The degree to which financial resources were allocated as per 40 82 108 63 36 329 
the needs & £riorities of the school 

9 The extent to which human , material & financial recourses 15 44 38 25 6 128 
were used in a manner that assisted students to achieve higher 
results 

10 The extent to which teachers had become accountable for 90 114 75 25 25 329 
student achievement! success/ 
Community Partir. ipation Domain V H H M L VL T 

1 The extent of parents' follow-up of their child 61 130 75 36 27 329 
2 The extent of participation parents in school events 39 83 110 67 30 329 
3 The extent of parents ' contribution in fund raising activities to 49 86 97 53 44 329 

school 
4 The extent of external assistance given to school to support 34 82 112 63 38 329 

school improvement initiati ve 
5 The level of school readiness to give service to the 22 71 94 89 53 329 

community/e .g. literacv program, use school facil ity .. .! 
6 The level of schools ' willingness to participate in community - 26 48 40 14 128 

based rehabilitation programs 
7 The degree of school community relationship 20 67 35 - 6 128 
8 The extent of parents participation in school SIP process 72 117 96 37 7 329 

NB: VH =Very High, H= High, M =Moderate, L= Low and VL= Very Low 
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