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ABSTRACT 

The plll]Jose of Ihis sludy was 10 assess Ihe classroom managemenl praclices of leachers in firsl cycle 

primm)' schools of Awi Zone in AmllOra Nalional Regional Slale. More specifically. Ihe Silldy was 

conducled 10 idenli(jl lhe majorfaclors Ihal affecled Ihe implementalion of classroom managemenl; and 10 

suggesl possible Solulions IhcII could help 10 overcome the problems. 

To conducl Ihe sludy a descriplive survey melhod was employed in order 10 oblain perlinenl iufol"lnaliou 

concerning the current status of classroom mallagement practices ill the zone. Five research questions 

aboul faclors affecling classroom management praClices of leachers and Ihe leachers' experience in Ihe 

classroom management were freated. Three main dolo collecting illstruments questionnaire since the 

sample size was large, classroom observation fa see the actual practices of classroom management ill 

classrooms and focus group discussion as il is suilablefor use wilh children were nsed. Alllhe 'woredas ' 

(N=5) and Ihe cily adminislralion (N=J) were included inlhe sludy. Oul ofllVo lumdredfifiY- llVO primmy 

schools in Ihe zone, Iwenly five schools were selecled by quola and slralified rondom sampling from each 

'woreda' and Ihe cily admin islralion. In Ihis sludy all available firsl cycle primm)' school leachers 

(N=243), principals of alllhe sample schools (N=25) aud c1usler supervisors (N= J4) were il/volved il/ 

fillil/g queslionl/aires. Regardil/g Ihe classroom observaliol/ len classrooms rol/doml)' selecled from all 

'woredas' alld the cily administration were observed. And focus group disclfssions were held with olle 

hundred Iwel/ly sludenls (N= I 20) of len schools Ihal were selecled by slralified raudom samplil/g. 

The dala collecled Ihrough Ihe queslionnaire were al/alyzed quanlilalively using frequency, percenlage, 

mean, chi-square al/d I-Iesl. The dolo collecled Ihrough classroom observaliol/ and focus group 

discussiol/ were qualilatively discussed. The resulls oblained from Ihe sludy showed Ihal Ihere exisled, 

lack of lraining of leachers and Ihe leachers' il/compelence 10 effeclively manage Iheir classrooms, 

shortage of classroom facilil ies and inslmclionalmalerials and I he un col/duciveness of the classrooms il/ 

the firsl cycle primOJ)' schools of Ihe zOl/e. 

Based on Ihe findings and Ihe discussions Ihe following conclusiol/s and recommel/daliol/s were I/wde. It 

was concluded Ihal less alienI ion has been given by aulhorilies of educalion and Ihe communily 10 fulfil! 

Ihe classroom malerials al/d facililies Ihal could help leachers 10 effectively illlplemenl classroolll 

lIIallagelllenl cOlllpol/ellls. Besides il IVas cOllcluded Ihal Ihe woreda educalion office alld Ihe Regiol/al 

Educalioll Bureau had lIIuch reliallce 011 Ihe pre-service lraillillg of leachers alld they did 1101 lake Ihe 

illifiative 10 train teachers 011 classroom management. 171e recommendations inelude lite need for 

cOII?i/H/Ous Irainillg of leacileES on....classroQIII lIIallagelllellt alld Ihe lIeed for fuljilllll elll of Ihe lIecessar)" 

classroom facil ities alld instructional materials to the classrooms. 
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CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

1.1 Background of the Study 

Scientifi c and teclmologica l development has brought about an improved system of educati on. As 

a result, many exciting developments have been seen at the leve l of c lassroom instruction and 

classroom management. C lassroom management taken as a pre-requisite to effecti ve instructi on 

is frequently di scussed in professional literature and there appeared t1u'ee approaches to 

classroom management. As Lelmlan (1982 :7) categorized these approaches the behavioral 

approach, the reali ty therapy approach and the hu manistic approaches to classroom management 

are foundations of psychologists and they view classroom management differentl y. 

The behavioral approach focuses on the modi fi cation of human behav ior and as it can be 

condi ti oned to a certain stimuli and encourages rewards for better perfol111ance where as the 

reality therapy approach stresses on the acco mpli shment of schools based on the interest of 

leamers. The humani sti c approach, on the other hand , gives attention to autonomy of learners and 

stresses that teachers should create classroom envirolUllent characterized by freedom and trust 

Besides to the t1u'ee approaches to classroom management there are various philosophical schools 

of thought on classroom management. As Cohen, Lawerence and Keith (1996:292) and Wragg 

(198 1:15-1 8) classifi ed they are authoritarian, pennissive, behavior modification , interpersonal 

relationships, scientific, social systems and Folklore. 

The authori ta rian school of thought, for example, views classroom management as a mechanism 

for control li ng the students behavi or. Accordingly, the teacher is expected to establi sh and 

~tain an order and the primary focus being on preserving order and maintain ing di sc ipline. 

r- Th~ belI ef IS that teachers know best and should be obeyed (Weber, 1990: 231 and Wrag, 

198 1 : 15). However, opponents of thi s school of thought argue that thi s view is repressivc and it is 

not appropriate to an age in which students need to learn independence if society is to become 

democratic. 

The other view which is direct ly oppos ite to the view of the authorita ti ve school of tho ught that 

assert s as classroom management is the process of creating a pos iti ve socio- emoti ona l c li mate in 



the classroom is the interpersonal relationship school of thought. The basic assumption in this 

school of thought is that learning effectively takes place in a positive classroom cl imate which in 

turn comes out of the positive interpersonal relationship between teachers and students 

themselves. In other words, it involves teacher actions to create a conducive ieallli ng 

environment that encourages positive social interaction , active engagement in learning and self­

motivation . Here the teacher's role is to develop a conducive socio- emot ional classroom cli mate 

thro\1gh the estab li shm ent of healthy interpersonal relationships (Lehman, Lawerence and Ke ith, 

1996 :292) and (Weber, 1990:232). 

Graduall y, based on the recent philosophical views and approaches and due to scientific stud ies 

on human behavior, an improved system of education appeared as a result of which teaching has 

passed through many changes. It has been moved away from the teacher centered app roach which 

considers leamers as the passive receivers of know ledge to student-centered approach that 

actively involves learners in the leaming process and that considers the prior knowledge and 

experience of the learners as an integral part of the leaming process (Plass, 1998:3 10). 

The leam er-centered methodology as Weber (1990:232) says considers teaching and learning as a 

social activity and it has its own way of treating the instructional and managerial activities of 

teachers. In this context teachers take on various rol es of classroom leader, an advisor, supporter, 

facilitator, an expert and so on. The teacher as a facilitator plays a very important role in keeping 

the social climate of the classroom a tolerable, easy and lively that promotes 0ppoliunities for 

problem solving or creati vity on the pari of the students. Genera ll y, in today's classrooms, the 

role of teachers is expected to be not only indoctrination or transmitting facts but also sett ing 

stage for students to leam by themselves. 

In our country with the intention of achieving universal primary education by the year 20 15 many 

primary schools have been constructed and the enrollment rate is going up at an alalming rate. 

Besides, to provide a quality education for leamers the education and tra ining policy gives due 

attention to basic educat ion and states specific and genera l goa ls for the first cycle of priI11ary 

education. As Azeb (1998:299) stated the education to be offered to students of thi s cyc le is 

expected to provide learners with practical experiences which prepare them for some fonTI of 

--np robl em-sCllvingc-To-a H1li rHhis--geal- t 1,e-se+f- centainea-BlassF00Rl-B l·gani-bat~0n-llaS-.been-seleeted­

and it is currentl y being implemented . 
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For thi s class room set up usuall y a single teacher meets with a single c lass for the entire academic 

subjects taking complete responsib ility for its instruction and for shaping her/hi s learners to be 

responsible citizens. A classroom teacher at thi s level is required to create a learni ng environment 

that encourages positi ve social interaction, active engagement in learni ng, and intrinsic 

moti vation upon her/hi s learners. In these classrooms the teachers are expected to pl an lessons 

that invo lve students in cooperative leam ing activities. Teachers also need to arrange physica l 

environm ent, manage student behavior, create a respect ful supp0l1 ive leaming envirOlunent, 

manage and fac ilitate instmction, promote classroom safety and well ness, interact w ith 

colleagues, parents, and others to achi eve classroom management objectives (Burden , 2003 :5) . 

On the side of the leamers as teachers apply leamer-centered methodology students are involved 

in the leami ng process, work in pairs and in small groups, co ll aborating, sharing their own and 

benefi ting from each other' s individual styles, strategies and skills (Plass, 1998:3 10). 

In our schools, however, in most cases the role of the teacher in primary school classroom IS 

typicall y considered to be that of the provider of knowledge and the teachers concentrate on 

transm itting knowledge leaving the major components of classroom management mentioned 

above. Thi s piece of research thus tried to identify and describe how academic teachers in 

primary first cyc le school classroom organize leamers, manage discipline, motivate learners, 

manage and fac ilitate instruction, arrange the phys ical environment in line with an integrated 

approach to classroom management. Attempts were also be made to identify factors affecting 

classroom management practices of teachers in first cycle primary schools of Awi Zone. 

1.2 Statement of the Problem 

Good classroom management employed by teachers can help the students to develop their 

proficiency. As Belevel (2003 :36) indicates over a span of many years, the research consistent ly 

indicates a high correlation between a caring teacher-student relati onship, academic achievement 

and cooperative student behavior. 

It guarantees that the teacher student relati onship is the heal1 of classroom management. To 

employ effective classroom management however, teachers shou ld acquai nt themselves with the 

components of classroom management. To ensure the proper functio ning of the dynam ic 

c illssrooms (hey require knowledge or Classroom managemen( components like managll1g 
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discipline, motivating learners, organizing classrooms, facilitating instruction and arranging the 

physical environment. 

However, at present teachers at primary level lack knowledge of classroom management and they 

fail to follow strategies of classroom management such as organizing, plarming, maintaining 

discipline, motivating, facilitating and ananging the physical environment of the classroom. The 

teachers consciously or unconscious ly do not employ the proper methods of making the learners 

involve in the teaching and leaming process and the methodo logy remains teacher centered. 

Besides the teacher trainings as well as in service programs do not seem to place sufficient 

emphasis on the classroom management. So this situation clearly shows that some more 

researches needed to be conducted on this area. Hence, th is study had come as an additional 

prece. 

The study aimed at investigating how and to what extent do first cycle primary schools teachers 

in Awi zone apply the components of classroom management in teaching. It strived to identify 

the major factors that currently affect the classroom management practices in some selected fi rst 

cycle government primary schools in Awi zone in Amhara Regional state. 

To guide the study within the specified scope and make the attainment of the intended objectives 

possible, the following research questions were raised. 

1. What internal factors affect classroom management of teachers in primary schools Awi 

Zone? 

2. To what extent do teachers in pnmary schools of Awi Zone facilitate the physical 

envirorunent of the classroom to enhance learning? 

3. To what extent do primary school teachers of Awi zone prepare materials and lessons for 

instructions? 

4. How do primary school teachers of Awi zone manage classrooms for teach ing-learning? 

5. To what extent do parents of students in primary schools of Awi Zone be involved in 

school affairs to the teaching-leaming process? 

1.3 Objectives of the Study 

The purpose of the study is to conduct an assessment on classroom management practices of 

teachers in primary first cycle schools of Awi zone. Consequently, this study will have the 

following general and specrhc obJectIves. 

4 
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] .3.1 General Objective 

Classroom management can be adversely affected by a number of factors. The general objective 

of thi s study is, therefore, to investigate those factors that affect the implementat ion of classroom 

management components and to suggest ideas to teachers and concerned bodies that may help to 

manage expected problems in c lassrooms. 

1.3 .2 Specific Objectives 

The specific objectives of the study were to: 

I. desc ribe the management components employed by teachers in selected pnmary first 

cyc le school classrooms of Awi zone in Amhara National Regional State in Ethiopia. 

2. identify the management problems which prevail in primary school classroom of the 

zone. 

3. assess the level of trai ning of primary school teachers in the zone and examine its impact 

on their performance. 

4. provide procedures that teachers of primary schools have to follow to establish effective 

classroom management in primary schools' classrooms of the Zone, Region and the 

country in genera l: 

_ 5. recommend possible so lutions to tackle the problems . 
./ 

1.4 Significance of the Study 

The effectiveness of teaching and learning 1Il a given classroom depends on the effective 

implementation of classroom management components. Besides, research findings reveal 

pos itive and significant relationship between teachers classroom management practices and 

des irable leaming outcomes. 

However, as many researchers assure teachers do not seem to pay substantial attention on the 

effecti ve utili zation of classroom management components as resu lt of which teaching lacked the 

intended quality. 

Thus, th is requires thorough stud y on the subject so that the implementers and concerned bodies 

could pay attention towards it. Therefore, the study has the fo llowing signifi cance:-

I. It creates a better understand ing and awareness of the problems assoc iated with the 

implementation of classroom management components in the minds of teachers, 

5 
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principals and supervisors of the sample schools, practicing teachers and the trainers in 

teachers' co lleges. 

2. The education experts in the zone, region can use the research find ings as a reference for 

better administrative and supervisory activities. 

3. The study wi ll contribute to the existing domestic literature. 

4. The findings of thi s study would provide specific infolll1ation on effect ive 

implementation of classroom management components for other researchers. 

1.5 Delimitation of the Study 

The study is delimited to:-

I. First cycle primary schools of Awi zone in Amhara National Regional State because the 

writer of this study has experience as a teacher and as a head of the 'woreda' education 

office and knows that this is one of the severe problems in primary schools of the zone. 

II. First cycle plimary school because it is the rock base for all levels and children at this 

level need special attention in classrooms. And studies of this kind have not been 

suffic iently conducted at thi s level. 

1.6 Limitations of the Study 

The researcher strongly agrees that the inclusion of a large population size in the study could 

have a great value so as to get more credible info1111ation . However, because of the capacity of 

the researcher, the researcher was not able to conduct his research in many primary schools so 

that it could be adequately representative for the zone. PaI1icularly, it was imposs ible to observe 

much more classrooms and to conduct much more di scuss ions with the students as compared to 

the large number of classrooms and students. 

1.7 Research Method and Procedure 

1.7.1 Research Method 

This study focuses on revealing the current classroom management practices in first cycle 

primary schools of Awi zone. Therefo re, the method that was mainly used to conduct this 

research was the descriptive survey. The descriptive method enabled the resea rcher to obta in 
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current infornlation about the problems teachers encountered in implementing classroom 

management components. The research aimed at identifying the prevai li ng major factors that 

caused the implementation constrai nts that needed to be alleviated. As the number of subjects 

was also relatively high the survey method was preferred. 

In add ition, the qualitative method was used to describe the situation of the classrooms and to 

reflect the view of teacher, principal, supervisor and learner respondents. 

1.7.2 Data Sources 

Primary as well as secondary sources of data were used in this study. The primary sources were: 

First cycle primary school teachers, students, principals, and supervisors of the sample schools. 

The selection of these as sources of data was intentionally based on the expectation that they had 

better infonnation on the practice of classroom management. In addition to th is, secondary 

sources such as relevant books, journals, policy manuals, websites from internet, and lesson plans 

of teachers were consulted. 

1.7.3 Sampling Techniques and the Sample Population 

Awi zone has five woredas and one city administration. A ll the five woredas and the city 

admini stration are included in the study. There were two hundred fift y two primary schools. Out 

of them 10% (twenty-five) primary schools were chosen as samples based Oll stratifi ed sampling 

teclmiques. 

The stratified sampling was used to ensure fair representation of schools /Tom rural and urban and 

al so to include schools that use Awgni and Amharic as language ofinstmction. 

Table 1: Sampling 

No Name of woreda or City Total No. of No. of Sample 
Adm. Schools Schools 

1 Dangi la 65 6 

2 Ankesha Guagusa 6 1 6 

3 Guangua 46 5 

4 F~ta Lekuma 30 3 

5 Banja Shikudad 45 4 

6 Injibara city Adm. 5 I 

r::-::- ------'T-t>tal 252- e-- 25 
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Al l the teachers (two-hundred forty tlu'ee) 10% of the tota l population (2,522) who teach in the 

twenty-five first cycle primary sample schools were included in the study by availab ility 

sampling technique to get ample in formation about the classroom management practices in the 

zone. Twelve students (tlu'ee from each grade level) proportionall y selected fi'om ten schools 

totally one hundred twen ty students participated in the focus group discuss ion. 

In addition to thi s, a ll the pri ncipals of the sample schools (twenty-five principals) and all cluster 

supervisors of the sample schools (Fourteen supervisors) were inc luded in the study by 

pUlposeful sampling since their number was manageab le. They were included in the study 

because their responses could be compared to the responses of respective teachers and students in 

their schools. 

As a whole, the tota l numbers of sample respondents of the study were 402 subjects being 

selected using different tecIuliques of sampling. 

1.7.4 Data Collection instruments 

To co ll ect the necessary data three types of instruments were used. Thcy were close and open 

ended questionnaires, focus group discussion and classroom observation. 

Table 2; N umber of Respoll dell ts by Ill strumellt alld CategolJ' 

Instrument 
No Category Focus group Total 

Questionnaire 
discuss ion 

Observation 

1 Teachers 243 - - 243 

2 Principa ls 25 - - 256 

3 Cluster supervisors 14 - - 14 

4 Students - 120 - 120 

5 Classrooms - - 10 -

-
Total 282 120 - 402 

Questionnai res were used for teachers, principals and supervisors since the sample size was large 

enough.. E ocus_lROUp discussion was used for students since ilJ:>I:Ovides the necessary infol11wt ion 

very quick ly and as thi s ki nd of instrumen t is su itable for use with children (Burton, 2000: I 95). 
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The researcher also used classroom observation to col lect data using a check li st to see the actual 

practices of the classroo m management in c lassrooms. 

1.7.5 Procedures of Data Collection 

Before ad ministering the instruments, a pre-test was calTi ed out in two first cycle primary school s 

of Awi zone. Fourteen questionnaires were di stributed to ten fi rst cycle primary school teachers, 

two principals and cluster supervisors for the pilot test. In the same way the classroom 

observation checkli st and items of the focu s group di scussion were also tri ed out. The data were 

gathered from the respect ive first cycle govermnent primary school teachers, students, principals, 

supervi so rs and from classroom observation by the student researcher and by three assistants 

selected from the university students who came for vacation . 

1.7.6 Data Analysis 

The techniques for data analysis used in this study were both quantitat ive and qual itative in 

nature. After the questionnaires were retul1l ed fi'om the respondents, the process of tallying and 

tabu lation was can'i ed out and then according to the nature of questions, d ifferent types of 

stati stical too ls such as percentage, means, the t-test and the chi -square were carri ed Ollt for 

analysis to describe similarities and differences between the responses of the respondents. 

The informat ion obtained from the open ended quest ionnaires, observat ion, and focu s group 

discuss ion were also considered in the ana lysis and interpretation. 

1.8 Operational Definitions of Key Terms 

The fo llowing tel1l1S are used in thi s research as they are defined below: 

Class size:- class size refers to the number of students enrolled in a class (Good, 1973: 1 03). 

Classroom mallagemellt:- classroom management is the set of activiti es by wh ich the teacher 

establi shes and maintains those classroom condi tions that facilitate effecti ve and 

efficient instruction (Weber, 1990:32). 

Disciplille:- a f0l111 of mental and moral training for pupil s, a system of rul es fo r conduct (Wragg, 

1981 :73). 

First cycle primal)' scltool:-A school which has grades 1-4 (TGE, 1994: 14) 

MOllitorillg :- moni toring is the process of ob!'erving, mentall y recordi ng, and, when necessary, 

redirecting~conect ing students' behaviours (BOlich, 1988:351L 
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Motil'atioll:- motivation is the process of arousing, sustain ing, and regulating acti vity; a concept 

limited to some aspect such as the energetic of behavior or purpos ive regulation 

(Good, 1973 :375). 

Order:- the maintenance and observance of low-abiding behaviors; the absence of insurrection, 

riot or turbulence (Wragg, 1981 :73). 

Parellts: the adult who has parental responsibility for taking care of the chi ld. It could include the 

biological parent and the guardian (Burden, 2003 :59). 

Rule:- a principle, custom or habit which governs conduct (Wragg, 1981:73). 

School of thought:- general term for a pariicular point of view which is held by a group of 

educationists or others (Page, G. Terry, .I.B. Thomas and Allan R, Marshal , 1977: 

301). 

Self COlltailled classroolll:- IS a situation III which one teacher is responsible for the total 

inst.ructions of the academic subjects in one class for the entire school day. 

1.9 Organization of the Study 

This study has been organized into four chapters. The first chapter deals with introduction 

(background of the study), statement of the problem, objectives, significance, delimitation , 

limitation of the study, the research design 2.nd methodology and definition of ke)! tenns. The 

second chapter presents the review of related literature. The third chapter consists of data 

presentation , analysis and interpretation. The summary, conclusions and recommendations are 

presented in the fourth chapter. 
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CHAPTER TWO 

REVIEW OF RELATED LITERA TURE 

This chapter focuses on review of related literature and research findi ngs which lay conceptual 

framework of classroom management. It discusses the concept of classroom management , 

classroom management components and roles of teachers in impl ementing them. 

2.1 The Concept of Classroom Management 

Under this section the meaning and importance of classroom management are di scussed in brief. 

2.1.1 The Meaning of Classroom Management 

The teml classroom management has different definitions in different li teratures. Thi s variation in 

defining the concept is attributed to the philosophical positions and operational approaches the 

writers followed . 

The authoritarian approach, for example, views classroom management as the process of 

controll ing student behavior. (Weber, 1990:23 1). According to this position, the teacher is 

expected to estab li sh and maintain order in the classroom. The primary focus here is then on 

preserving order and maintaining discipline. 

Classroom management is a lso represented by the idea that the effectively managed classroom is 

one where the students are quite, orderly and polite (Lehman, 1982:3). Th is view suggests that 

classroom management is an activity merely restricted to contro lling student s to be qu iet, orderly 

and passive. Besides, the above assumption implies that any di sruption is undesi rable and a threat 

to effecti ve c lassroom managemen t. 

Another scho lar Wragg (1981 :7) defines classroo m management as an instrument of engaging the , 
leamers in the intended acti vity and as a guarantee to know whether the leam ers are invo lved or 

not. Here the writer views classroom management as an instrument of effec ti ve class room 

instruction. Viewed in thi s li ght classroom management includes more than the eli mination of 

undesirable behavior. 

-Classroom -lllailllgem enLis o1L-the---'21her hand defined as all teacher actions perfolllled in 

classrooms to create a leamin g enviro nment that encou rages pos it ive soc ial interactio n, active 
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engagement In leaming and self-motivation (Burden , 2003:3). Thi s definition tell s us as 

c lassroom management is an instrument for creating a pos iti ve relati onship between the teacher 

and the students and among the students themselves as a result of which they engage themselves 

in learning. Besides it tell s us that se lf-motivation wil l come through posi ti ve soc ial interaction. 

But all definitions if crit icall y viewed refl ect the following issues. Classroom management 

invo lves: -

a) what teachers do to estab li sh and maintain order 

b) actions perfonned to create a positive classroom environment. 

Broadl y speaking, classroom management refers then to the set of activ ities by wh ich a teacher 

perfOnllS to create and maintain an environment in which teaching and learning can take place 

effectively. 

2.1.2 Importance of Classroom Management 

Although teaching and leaming takes place in many settings (home, work place etc.) school 

teaching occurs in classrooms. These classrooms are eco logica l systems in whic h the inhabi tants 

(teachers and students) interact for the purpose of complet ing val ued tasks . Classrooms as 

ecological systems have certai n features that make them complex to dea l with. That is why 

writers like Weinstein and Mignano (1997: 4-5) and Arends (1997:17-18) confirmed that 

building a democratic leaming society is an awesome task in schoo ls where students ha ve very 

littl e in common with each other, may even di slike one another, or fear one another. 

Though the task is such an awesome its advantage lets teachers to deal with it. Emphasiz ing its 

purpose writers like Borich (1988:34) have stated that classroom management enables teachers to 

keep learners actively engaged in the learning process. As a pre- requi s ite for effect ive instruction 

it aims at: 

• promoting an environment (p hysica l and emot ional to be conducive to effec tive learning; 

• guarantees class time to be used for learning effecti ve ly; 

• securing the support and cooperation of students in c lassroom activ iti es; and 

• ensuring the active and meaningful engagement o f student s to the leammg taskarhanci. 
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2.2 Components of Classroom Management and Teachers' Role in 

Implementing them 

Components of classroom management planning, motivati on, communicati on, leadership style, 

discipline, establishing standards for appropriate classroom behavior, monitoring and providing 

feedback, class room organization, plmming to work with parents and the role of teachers in 

implementing them are discussed below. 

2.2.1 Planning 

Particular lessons taught by teachers and all activities done in the classroom do not just happen. 

They need a certain kind of planning. Thus, thi s planning as Borich (198 8: III) tri ed to define is 

the systematic process of deciding what and how the students shou ld learn. It involves the use of 

time, choosing an appropriate method of instruction, creating students interest and building a 

productive environment. As part of preventi ve management it helps also to minimi ze 

management and di scipline problems. 

Besides, planning to work with parents as Burden (2003:59) explains is essentia l to create good 

communication with parents and to keep teachers and parents informed about what is happening. 

It also builcls trust so that there can be a working partnership in the cvent lI'hen there are 

difficulties with the students . 

In general, planning is everything teachers do in their instructional and managerial functions. II is 

a component that enables teachers to build a learn ing envirolUllent which gains student and 

parents cooperation and minimizes management and di scipline problems. Hence, from thi s 

remark it is possible to say that successful classroom management is the result of careful 

plalUling. 

2.2.2 Motivation 

One of the approaches that is used for gaining students cooperation is moti vati on, The tellll 

motivation involves more than simply prai sing a student fO l' a certain behav ior, It refers to all the 

techniques teachers employ for initiation, direc ti on, intcnsi ty and persistence of bch'I\ 'ior 

(Edward, 2000:304). As it refers to all techniques teachers use for engagement of learners it is 

one imp0l1ant pal1 of effecti ve classroom management. Surely, if teachers can mot iva te st udent s, 
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students are more li kely to participate in acti vi ties and less li kely to get off- task and contribute to 

d iso rder. 

Motivation is classified into two major categori es named as extrin sic and intrinsic mot ivati on. As 

Elliot and Others (2000:333) tried to di scuss Int rinsic motivation or intem ally oriented 

motivation means that students themselves demonstrate th e desire to learn without the need for 

ex tem al inducem ents where as ex trinsic motivation refers to those rewards and inducements that 

are external to the learner. Though the two types of motivati ons have their own merits yo ung 

children tend to be motivated more intrinsica ll y because at thi s age they seem to be perpetu al ly in 

a quest to leam about their environment and pu t it to their use. Besides in the ea rl y school age 

they show more posi ti ve self-concepts and higher success ex pectations. The lo nger they are in 

schools, however, as Edwards (2000>304) says their motivation shi fts to ex trin sic forms li ke 
, 

grades. 

Thu~ teachers should act according to the level of the learners. Basica ll y at the primary level they 

shou ld use various strategies for developing intrinsic motivation upon learners to see s tu de nt s 

who are self-directed, who initi ate and maintain interest in w hat they are learning. More 

specifical ly, as long as motivation is an acqui red di spos ition that can be learned and developed 

tlu'ough experi ence; and is likely to change then it fo llows that teachers are responsib le for tryi ng 

to stimulate, energize, direct, maintain the interest and involvement of the students . Thus. 

teachers can sue the strategies such as adopti ng a posi ti ve alii tud e towards learners. gil' ing pupil s 

meaning fu l, relevant, and interesting tasks to do, involving leam ers actively in th e teaching­

leaming process and giving appropriate feed back fo r learners to foster motivation in c lassrooms 

(Atkins, Hailom and Nuru , 1992 : 18). ., 

However, the above ways that are suggested by the write rs can do we ll if teachers tend to res pond 

positively and are wi lli ng to provide add iti onal suppOt1, affect ion and encouragement to the 

children in their c lassrooms. 

2.2.3 Communication 

Communication in vo lves sending as well as rece lvJl1g messages . We say efi'cctil e 

communicati on has taken pl ace when the receiver correctl y interprets the message th at the sender 

intends to communicate. Thi s te ll s one lTiatteachers shoula have- commll11ic:ation-s·k-ills---te 

effecti vely communica te wit h s tudents and students' parents. As a compone nt of classroom 
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management as Edwards (2000:320) emphas ized proper cOlllmunication has to be also practi ced 

by teachers with their students and students' parents. 

Stress ing the importance of communication skill to teachers with students Edwards (2000:32) 

states that teachers' communication skills are critical factor in creating and maintaining good 

student-teacher relationship .. He also reminds the readers that good communication helps teachers 

to estab li sh a wamler and more friendly atmosphere in the classroom. 

Besides, other writers emphasizing the importance of communication skill for teachers Weinstein 

and Mignano (1997:78) stated that a teacher: a teacher who had good communication ski ll s; 

she/he not only knew how to li sten well , she/he was also able to express, her/hi s feelings to 

students. 

What the above authors show us is that effecti ve communication involves sending and receiving 

messages and it is a skill that teachers should have to establish a positive relationships with the 

students and to gain students' cooperation. 

On the other hand , communication also allows a teacher to work more effect ively with troubled 

or di saffected youngsters. In this regard as Gordon said (1974) cited in Weinsten and Mi gnano 

(1997:332): 

Talk call cure, alld talk call foster cOllstructive challge. But it IInlst be th e right 
kind of talk. How teachers talk to their studellts will determille whether they will 
be helpful or destructive. The effeclive teacher like the effective coullselor mllsl 
learn how to communicate acceptance, must require some specific 
communicatioll skills. 

From the above quotation we see that a teacher has to dea l also with economically troubled and 

disaffected students. Although her/his job is not to be a counselor or a therapist she/he ought to 

leam to li sten and talk to students in ways that have been shown to be effective in counseling 

situations. 

Teachers when communicat ing with chi ldren should show that they are concemed for their 

students. They need to speak courteously to thei r students and li sten to them attenti vely. In 

general, teachers should have communication skill that can promote cooperative leaming in their 

classrooms and for teachers believing in the an of commun icating competence is a pre- requisite 

- to-Dei ng a bui lDer of the positive classIDOllLposs ibiliJies. 
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Proper communi cat ion also should be undertaken with parent s. Thi s cO llllllunication is 

undertaken to tell the parents about their children's progress to introduce what has been done in 

the school concerning the teachi ng learning, the procedures and rul es of the schoo l. Us ually the 

communication is through notes, phone calls, open house di scussions and parent -teacher 

conferences. Communicati on with parents as Weinstein and Mi gnano ( 1997:270) said should be 

earl y in the school year before stress ful situati ons occur. Because if teachers contac t parents only 

when some problems arise, the communication will have negati ve connotati ons. So teachers need 

to communicate with parents even when there is no problem. That is when they have got good 

things to tell them. During communication teachers are expected to treat parents respectfull y. 

They ought to appreciate that parents take time to see them and communi cate \V ith them. 

2.2.4 Leadership Style 

[n two days classrooms an effec tive classroom leadership func tions are performed by both the 

teachers and the students. [n providing leadership, teachers are expected to work cooperatively 

with thei r students. Teachers as Belvel (2003:7) says as leaders in c lass rooms invite student s to 

be citi zens in their classroom rather than "tourists" who simply pass through \V ithout 

invo lvement, commitment or belonging. Thus, the effect ive teacher is the one who creates a 

climate in which students perfo rm leadership fu nctions. 

In educating children, teachers are preparing them to enter a complex , rap idly changing world by 

letting them acquire the following leadership skill s suggested by Belvel (2003: 18). 

• An abiding respecf for fh elIIselves and Of hers. 

• The abilify 10 choose responses on fhe basis of accepted vailles rather fhan 
illllllediafe feel ings. 

• A clear sense of fheir capacif)' fo r illfluellce and responsible behavior. 

A num ber of leadership styles are identified by Cohen, Manion and MotTison (1996307) on the 

pati of the teachers. These include the despot (authoritarian) whose main concern is wit h keep ing 

order and which views stucient s in negat ive. The nonentit y (perm iss ive) leadership style that 

employs non- interventionist approach and unwi ll ingness to use any o f the leadership styles that 

could invo lve leam ers in their own leaming. The third one democrati c leadership style th at 

createsclassroom,to-be-communica{ive-and..allows~eatlle rs to p@)i a leadershi p role. 
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In democrati c leadership style students are treat ed as a responsible, wo rt hily indi"iduals who arc 

capable of intelli gent decision making and problem sol ving. In this style since the teacher guides . 

neither dominates nor abdicates like authoritarian and laissez- fai re teachers and play a fac ilitative 

leadership role classroom management problems are less likely to happen. 

2.2.5 Discipline;J>roblems and Issues in Classroom Discip line 

Di scipl ine is an educati ve order that refers always to the kind of order in vo lved in trying to reach 

appropriate standards or fo llow appropriate rules for engaging in a valued acti vity (Wragg, 198 1: 

33). As the writer says di scipline is an order in a certain setting that al lows a certain organization 

to reach a certain standard so that there could be smooth transiti on of ac ti vit ies. In classrooms as 

it has been defined by Burden (2003:3) di scipline is the treatment of misbehavior to enforce 

classroom order. And in this paper the di scussion of di sc ipline goes in line with the defi nition of 

di scipline in classrooms. 

Mi sbehavior on the other hand is a sort of irregularity that interferes wi th a teacher's teaching, 

interferes with the rights of others to leam, is psychologically or phys ically unsafe, or destroys 

property. Though misbehavior has thi s definition it does not mean that all mi sbehav iors are the 

same. They differ in the nature and level of complex ity (severity). They range from mild ly to 

severely di srupti ve or they can be c1assilied as major and minor di srupti ve (misbehav iors) . 

A. Millar disruptive: These are problems limited to mos tl y a single student and are likely to 

pass soon. Behav iors li ke inattentiveness, noisiness, wandering, or unfi-i endly fee li ngs are 

minor misbehaviors (Weinstein and Mignano, 1987: 103) and (Bu rden, 2003:9) 

B. Major disruptive: These are more serious mi sbehav iors that penalt ies should be laid 0 11 . 

Some of them are arguing, fu ssing, acting boisterously, tatt li ng, fail ing to respond to a 

group di recti ve. Penalties are laid on because they are li kely to haml the teaching lea rning 

acti vities as well as the social relationships ex isting in the class (Wei nstein and Mignano, 

1997:103) and (Burden, 2003:9). 

One way to manage these di srupti ve behaviors is to clea rl y identify the causes that make students 

misbehave. Because knowledge of the causes of misbehavior helps a teacher to dec ide what 

actions she/Ile should take to 2f:Cserve or stop it (Burden, 2003:3). The sources of classroom 

discipline problems or students mi sbehaviors that can be anticipated are: Teacher-related ca uses, 
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Student -related causes, Home-society related causes and school related cau ses (Edwards, 2000: I) 

and (Atkins, Hailom and Nuru , 1992 : 190). 

A. Teacher- related Causes 

Teachers usuall y take students to be the sourccs o f classroo m di sc ipline problems. Ho\\"eycr, 

many problems are aggravated and sometimes caused by methods and procedu res tha t the 

teachers followed. Mostly when teachers have negat ive alt itude and hatred against th e pro fession 

and the leam ers they tend to be the causes of mi sbehaviors in classrooms. Mostl y as Weinstein 

and Mignano (1 997:1 04) stressed beginn ing teachers have more d ifficult y in responding 

appropriately to the learn er needs and they magni fy di srupti ve behav iors. As a who le, teachers 

can be causes for di sciplinary problems as Edwards (2000 : I 0) and Atkins, Hailom and Nuru 

(1992 : 19 1) stated when they: 

l. go to classrooms unprepared and when they require students to learn in fo J111 ati on that is 

meaning less to them. 

2. fa il to encourage the deve lopments of independent thinking patterns in students. 

3. use di sc ipline procedures that promote misbehavior and when th ey are inconsis ten t III 

implementing them. 

4. establi sh ri gid cond itions fo r students to meet and when they issue threats in order to ieel 

accepted. 

5. are unfair in gradin g, and in handl ing learners 

6 . are di sc ipling with punishment and when they use mass punishment. 

In general, teachers sometimes needless ly crea te d isciplinary problems by the way th ey manage 

and conduct their classes . As Burden says (2002: 19) says onl y few teachers have managed to 

avoid a ll of the causes of di sciplinary probl ems and they remain to be the source o f the prob lem. 

B. ~tudellt- related Causes 

As the students are the other elements ac ting in the instructional process, they can be one of the 

causes for classroom misbehaviors. The main reasons why students cause disc ip line problems are 

thei r di s interest in learning, lack o f interest in a part icular subject, o isTike (Q a [each-eT, attention--

18 



seeking and ignorance of the classroom rul es (Burden, 2003:9). T hough these are not th e only 

causes students- related causes are the sources of di srupti ve behaviors. 

C. HOllie alld Society Related Causes 

The sou rces of c lassroom misbehavior can be home and society . Cond it ions and ex periences in 

the students home have influences on children's behavior. As Burden (2003:9) describes student s 

misbehavior can be assoc iated with a lack of adequate clothing or hous ing, parental supervision, 

home routines, signifi cant events such as divorce or death of parents . 

Besixies, children fi·om dysfunctional fam ili es who do not get enough attenti on at home a lso 

mi sbehave in classes in o rder to get attention. As it has been stated above children ma y not be 

supervised and may be rejected at home. Thus, rejection at home may encourage chi ldren to 

search else where for acceptance. When they entered the society if the community leads them to 

act out of the accepted values then the soc iety also may con tribute to the students misbehavior. 

D. School related causes 

It is comll1on that the school environments can cont ribute to class room misbeha viors. Thi s 

inc ludes factors such as: -

a) Class size :- students who have tire tendency to mi sbehave will be engaged in misdeeds 

when the students per sec ti on increases in number. 

ii) Absence of slifficieu! lIIaterials for tlte c/asses:- Laboratories, wo rk shops, books etc . 

Totally if the instructi onal materials are not eno ugh thi s situati on makes students strive to 

get them or become withd rawn which ult imately lead to misbehavior. 

iii) Rules iu scltool:- If the school doesn ' t have recogni zed po li cy for dealing misbehavior 

severe prob lems that can affect the teaching leaming process can be prevail ed. 

2.2.5.1 Dealing with Disruptive Behaviors 

Most of the di sc ipli ne problems teachers encounter in primary schools are not seri ous ly 

d isrupti ve. They are as Doyle ( 1986) cited in We instein and M ignano (1997: 100) mentio ned 

ta lking to neighbors, not having homework clone, ca lling out , day dreaming, fo rgett ing to bring 
, 

supplies and books, tea$il1g, nal11?- Ga l ling~ poki ng etc. Though these mi sbehaviors arc not 
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seriously di sruptive they could affect the flow of instructional activities . Basically, teachi ng and 

leaming needs full attention fo r the activities to be performed within the a llotted time. 

There fore, teachers should deal with a ll types of mi sbehaviors using the st rategies suggested for 

each type of the misbehav iors. 

A. Dealing with minor misbehavior 

Minor misbehav ior is dealt with non-verbal and verbal interventions. Non -verbal interventions 

are strategies li ke facial expressions, eye contact, hand signals and proximity that help the teacher 

to deal with minor misbehav io rs. They a llow the teacher to promote appropriat e behavior without 

disrupting lesson and encourage students to assume responsibility for changing behavior. 

In situations where it is not possible to use non-verbal cues teachers can use verbal interventions . 

Verbal interventions al low the teacher to get back the appropriate behavior. By simply ca lling the 

name of the student, and by using 1- messages, by directing the st udent to the task at hand and by 

reminding the m isbehaving student about the rul e o r behaviora l ex pectations teachers can 

maintain classroom order (Burden,2000: 199) . 

In ShOI1, in order to deal wi th minor misbehaviors a teacher can use non-verba l and \wbal 

interveIl t ions. However, if the misbehavior is extremely brief deliberately ignoring is preferable 

since somet imes an interventi on can be more di srupti ve than the students ' misbehavior. 

B. Dealing witl! major Disruptive Behavior 

Primary school c lassrooms have ru les and procedures that are planned and supplemented by the 

students. These ntles and procedures have to be followed by the teachers and the students. After 

te lling children to do something, teachers have to make sure that child ren have done it according 

to the rul es and the procedures. Otherwise, it seems they are cOllllll uni cating that they don ' t reall y 

mean it. 

[n deal ing with more seri ous mi sbehaviors as long as non-verbal and verbal cues are not enough 

teachers have to impose a penalty. As Weinstei n and Mignano (1997: 11 0) furth er expla ined 

effecti ve and experi enced classroom teachers deal quickly with rul e vio lati ons using the penalties 

incorporated witl< in-lh~ruJ~ancLpLOc~dures. 
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2.2.5.2 Preventing Disruptive Behaviors 

A comprehensive classroom management program includes bot h reactive (responding to 

problems) and proactive planning for productive behavior. The proac ti ve class room managemcnt 

as Elliot and Others (2000:377) say is preventive in character. [n order to prevent di srupti ve 

behav iors teachers need to have the fol lowing effective teachers behav iors that have been studied 

by Kounins (1970). These effective behaviors as Arends (1997:38), Ell iot and others (2000:398) 

and Wragg (198 1: 74) tried to quote Kounin (1970) include: 

• With itll ess- the abi lity to see deviant behav ior almost before it occurs or teacher's 

knowledge and understanding of what is occurring in their classrooms. 

• Overlappillg- the ability to attend to different teaching events si multaneously and deal 

with a dismption while cont inuing the lesson. 

• S moot/Illess alld mom ellt ill iessolls- conducting smooth and well- organized lessons 

withou t behaviors that intermpt the flow of the lesson. 

• Group alleviatillg- the abili ty to keep students 'alerted' to the task at hand. 

To sum up, teachers of all levels if they wan t to be proact ive classroom managers they have to be 

equipped with the above effect ive teachers behaviors, and they should have positi ve att itude 

towards the profession and the learners. Above all , they have to be trained we ll fo r effect ive 

implementation of the charac teristics above. 

2.2.6 Establis hing Sta nd ards for Appropriate Class room Behav ior 

[n actual situations not knowing what is expected of oneself causes discomfort and insecurity. [n 

classrooms also unless children are prov ided wi th the clear gu ide lines they lack confidence and it 

is less li kely that they perform along with the ex pectat ions. Therefore, children should be 
, 

provided with we ll- defined classroom rules and procedures at the beginni ng of the academic 

year (Burden,2003:78) and Weinsten and Mignano, 1997:53). 

Primary school classrooms especially are crowded and complex settings in which chi ld ren 

engage themselves in a variety of activities. However, havi ng clear ru les and procedures once 

established decreases the complexity of the classroo m. 
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2.2.6.1 Setting and Using Classroom Rules 

Rules communicate expectations and fom1 the basis for catching students being good. They guide 

the way the students interact with each other, prepare for class, and conduct themselves during 

class. Rules as Burden (2003:79) defined refer to the general behavioral standards, expectations 

or codes of conduct that are intended to be followed and implemented to promote positive 

interaction and avoid di sruptive behaviors. 

As Burden (2003:79) reminds us the effective use of rules involves the following actions: 

Examine the need for the rules, select appropriate rules, select the consequence, 
teach rules to the students, obtain a cOllllllitlllelll from the students about the 
rules, and then periodically review the rules throughout the school year. 

In addition to the actions that are used for effective implementation the writers suggested that 

classroom rules should be minimum in number (3-6), coro ll ary, , concise, positively stated, and 

thought continuously. 

2.2.6.2 Setting and using Classroom Procedures 

As Burden, (2003:86) tried to define classroom procedures are approved ways to achieve and 

perfom1 speciflc tasks in classrooms. They are basically set to assi st the learners perform a 

particular task rathe~ than prevent inappropriate behavior like that of classroom rules. 

Most activities in classrooms occur on a regular basis. Getting materials and starting lessons, 

asking the teacher for assistance, and moving from one activi ty to another one are examples of 

activities which occur on a dai ly basis. Thus, classrooms which establish genera l procedures, 

procedures during seatwork and teacher-led instruction for students group work etc for 

accomplishing these activities are more effective and efficient. 

2.2.7 Monitoring Students' Performance and Providing Feedback 

Monitoring in classrooms is the process of observing, menta lly recording, and when necessary 

redirecting or correcting students' perfonnance and behavior while doing a certain task (Borich, 

1988:355). In actual practice, teachers monitor students after they give the task and directions for 

an assignment and the class gets to work individually or in small groups. To investigate the 

advantage of monitoring researches have been conducted in classrooms. And it has been found 

that classrooms persistently monitored by teachers were actively engagedl nthe lea lTi1i1g process 
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(Weinstein and Mignano, 1977: 153). Besides, this pract ice enab led the teachers to icientify and 

help with problems, and to verify that the tasks are matched to the st udents ' abilit y. 

A. MOllitoring the Whole Class 

Effective teachers after they g ive tasks to be done for the whole class they rarely sit down. Thei r 

desks are out of the way and used for storage, rather than a place to sit. In monitoring the ,,·hol e 

class perfollllance one of the behaviors of effecti ve teachers "withitness" is essential. Effec tive 

classroom managers or experienced teachers who exhibited this essen tial teacher ' s beha vior are 
, 

aware of what is happening in all comer o f th e c lassroom and are able to see di fferent th ings at 

the same time (Borich, 1988:356). 

B. Monitoring Group work 

One of the great problems associated with group work is unequal participation of the group 

members. Particularly children refuse to contribute to the group unless they are monitored and 

controlled properly. One way to encourage the participation of al l children is to hold all group 

members responsible for a task or a level of perfollnance. This can be done by grading each 

individual ' s part of the total group project. 

[n monitoring group work the teacher 's most frequent monitoring function will be telling student s 
, 

where to find needed information, repeating how to complete the task , ex hi biti ng the form of th e 

product to be produced (in whole or pat1), and lor modeling for a group the process to be used in 

achieving the who le group goal (Borich , 1988:324). 

In general, teachers need to monitor the students' effort and progress during group work time. 

They ought to circulate continually throughout the room, observing each group' s activ ity. In this 

way, they can identify problems, prov ide assistance and keep students on-task. 

When a teacher circulates and monitors whil e students are workin g on a task, she/he can provide 

them with immediate feedback about their performance. She/he can easil y sort out the errors, 

assist with problems, and affirm correct and thoughtful wo rk . 

Emphasizing the importance of feedback Weinstein and Mignano (1997: 156) stated by saying: 

Lack of academic feedback is not Simply I nfuriaTing. Jt~is--al s0 e etrime nla l to- sl udents' 

involvement and achievement. 
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Thus, teachers are required to check the tasks given and ret urn them to students as soon as 

possible. Because students need to know how they are progress ing. If the teacher doesn' t provide 

them with frequent, spec ifi c, infornl at ive feedback learners may spend va luable time doing the 

tasks inco lTectly. 

2.2.8 Classroom Organization 

The way a teacher organizes her/hi s classroom exerts a powerful influence on bOlh leaching and 

learning. It can either support or detract from the effort s of the teacher and students. If il is 

properl y handled, however, it contributes a lot to the amount of leaming that takes place in the 

classrooms. Thus, in order to ga in students' cooperation and to promote thei r invo lvements 

gen~rally to create conducive physical and social classroom c limate well establi shed classroom 

organization is essential (Cohen, 1996: 150) and (Edwards, 2000:369). 

As Vijayasekar (2007: 1) fU liher elaborates a teacher needs to organize hi s classroom 10 maximize 

the amount of learning to minimize the frequency of behav ior problems and to create a positi ve 

and safe environment. This invo lves as Cohen ( 1996: 150) states the organization o f pupil s and 

the physical environment. 

2,2.8.1 The Ol'ganization of Pupils 

In many schools as Weinste in and Mignano ( 1997: 198) desc ri bed children in mosl classrooms 

work either alone or recite in chorus. Th is indicates as there are few 0ppoltunit ies for students 10 

interact, to assist one another, or to collaborate on tasks. Though it is not employed, orga ni zing 

learners to work together in pairs or small groups has been found to be benefic ial. As Vijava 

Sekar (2007: II) asserts making the leamers wo rk in small instructional groups is benefi c ial 10:· 

• Reinforce learning which Itas been il/troduced ill previous learning (le/ivi/ies: 
• Provide additiollal corrective alld supportive f eedback to studellts while they 

are ill the process of mastering a skill; 
• Promote discussioll , communication, Gild cooperation among j'tudellts and 

be/ween sludenls alld the teacher: 
• Introduce skills needed by olle or IllOrc studenls. 

Above all group work or wo rking with peers on tasks can enhance studen ts 1110t iva ti on whi ch is 

crucial for lea rnin g. And creatin1Sopportunil ies- fer--interac tion aLso.JJas soc iaJ.jJay offs. When 
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children work in heterogeneous groups, they can develop relati onship ac ross gender, racial and 

ethni c boundaries. 

G iven a ll these benefit s, nonetheless, there is so litt le group work in primary schoo ls. It is 

because teachers concentrate on keeping an order and covering the curri culum . For these 

accomp li shments they preferred teacher who le instruction since it is the eas iest way. 

Though group work has the advantages di scussed above it has certain pitfa ll s. If teachers do not 

understand these problems associated with group work they wi ll not work to prevent them from 

occurrence. So, as Weinstein and M ignano ( 1997 :20 1) dec lared it would be ad visable to take 

closer look to the problems. First, a llowing ch ildren to f01111 their own gro ups often leads to 

segregation among students in tenns of gender and etlmicity. In primary school s it is common fo r 

boys to sit with boys, g irls with girl s and they choose to sit with whom they perceive as similar. 

A second p roblem of group work is the unequa l participation of the group members. This IS 

because of the monopoly of one or two group members doin g a ll the work , the rest sitting idle. 

A th ird pitfall is lack of accomplishment. A significant amount of inst ruc ti onal time is wasted 

whil e fonn ing groups. And many tasks remain incomplete. 

Finally, a fOUl1 h problem associated w ith group work is child ren's lac k of cooperat ion. Either 

members may spent time by arguing or they may not have the interest due to the dOlllinant role of 

the previous traditiona l classroom teaching methodology. 

[n short, successful group work wi ll not just happen. If the teacher wants her/hi s students to wo rk 

together producti vely, she/he must plan on how to organize the children, prepare comlllunicative 

tasks and she/he should teach the students the new nonns and provide opportuniti es for them to , 
practice the behaviors that are required (Cohen, 1996: 150). In organi zing the learners deciding on 

the si ze of the group and group compositions is the other primary tasks of a teacher. To some 

ex tent the size of the group they use depends on the task they ass ign. Pairs are appropriate in 

primary school class rooms when students are using flash cards to drill one another for rev iewing 

facts. In situati ons where the task needs divi sion o f labour and co ll aborati ve di scuss ion groups o f 

[our up to six members is recommended (Weinstein and Mignano, 1997:207-208). 
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In addi tion to dec iding on the type and size of the group formation , teachers need to think about 

its composition. For collaborative leal11 ing it is suggested that the groups should be 

hetero geneous with respect to gender, abi lity and ethnicity (Vijayasekar, 2007: II) . 

2.2.8.2 The Physical E nvironment 

The physical environment or classroom environment IS one of the featu res of c lassroom 

organization that can help teachers to cope wi th the complex demands of teaching by minimizing 

interruptions delays, and dead times. The major issue concel11ing the c lassroom climate is to 

organize it in such away it enhances the educat iona l purpose. Furniture must be arranged to 

accommodate the instructional program. Consequently, the phys ical arrangement of the 

classroom must be flexib le enough so that adjustments can be made for ind ividua l work, group 

work, and who le-class activiti es. Space must be properl y ananged to accommodate the tra ffic 

pattel11s of the teacher and the students. Generally, classrooms not onl y should be functi onal the y 

should be aestheticall y pleasing and comfortab le. As Vijayasekar (2007:23) con finns wallll, well · 

run classrooms begin with the room's phys ical layout-the arrangement of desks and working 

spac'e, the attractiveness and presence of bulletin boards, the storage of materials and suppli es. 

Further more, a teacher has to make decisions about how to make classroo m alTangement or the 

physica l layout of the classroom based on the following points suggested by Burden (2003: 52): 

a) the movement patterns of students throughout the classroom; 

b) the need for students to obtain a variety of material s, texts, reference books, equipment 

and suppli es; and 

c) the need for students to see the instructiona l presentations and di splay materia ls. 

Cons idering the above points, a teacher needs to arrange the physica l layout of the classroom . 

Shelhe ought to anange the spaces: Floor space; storage space, bul letin board and notice board 

spaces. 

A. Floor space 

Floor space in a classroom conta ins it ems such as student desks, the teacher's desk, and activ it y 

ceil!ers:-Where one di~cllsses about arra nging flooLspac.e she/he considers the above poin ts. 
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i) Student desks 

The arrangement of student desks is impOIiant not on ly to the movement of the teacher through 

the classroom but also to the creation of specific learn ing environment that suits the intended 

purpose. Concerning the arrangement of the desk there is no one best way to arrange students ' 

seating. Thus, a teacher can. use a certain kind of seating arrangement if she/he thinks it provides 

him/her maximum interaction. On the other hand, however man y writers like Edwrads 

(2000:370) and Weinstein and Mingnano (1997:28) suggest that student desks be arranged in a , 
circle and in cluster of desks. Because as they said this kind of arrangement provokes interacti on 

and develops on task behavior where as student desks arranged in rows are more likely to 

withdraw from di scussion and engage learners in more off-task behav ior. Thus teachers are 
) ..1 v 

advised to use the fonner ones so that c~lildren can work together on activities, share materials, 

have direct eye contact with fri ends, and help each other with the task. 

ii) The teacher's desk 

The teacher 's desk as Buden (2003:54) says should be situated in the front of the room so that 

she/he can see a ll the students. But the writer reminds us that the students ' desks should not be so 

close to the teacher's desk because students sitting near the teacher will be distracted by other 

students coming to the teacher. , 

iii) Activity centers or work areas 

An acti vity center is an area where one or more students come to work on a special acti vity. Each 

classroom as Burden (2003:56) tells us should have enough space and tables for worki ng area. It 

should also be situated at the back of the room. 

B. Storage space: As Cohen (1 996: 162) asserted the availability and use of resources in the 

primary c lassroom are of the greatest possible importance for ch ildren's learning. Since teachers 

and students at thi s level use a wide vari ety of instructional materials, a ll of these material s must 

be stored in a cel1ain storage space when not in use. Thus, storage space has to be provided for 

frequently used instructiona l material s and equipment. Besides library corner has to be placed in 
, 

classrooms to promote their reading ski ll . 
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C. Bulletin Boards and Wall space 

Classrooms should be exciting and comfortable pl aces. Because in teres ting and allracti ve 

classrooms produce a feeli ng of security and wannth upon the lea rners and the teachers 

(Edwards, 2000:37 1). Subsequent studies have also demonstrated that aestheti ca ll y pleasing 

primary schoo l c lassrooms have an impact on the learners behaviors; they were found engaged on 

their task. Besides, teachers were also found more controll ing and un friendl y when the quality of 

the classroom deteriorates (Weinstein and Miganano, 1997:36) and (Edwards, 2000:371) 

Thus, in order to make classrooms interesting and educative teachers can post different pictures 

on the wall of the classrooms and they can di splay relevant instructional materials, assignments, 

rules and procedures, students work on the bulletin boards. 

2.2 .9 Planning to Work with Parents 

Parents and teachers are often at odds with one another. Because it is not unusual to lind teachers 

talk ing about parents lack of cooperation , their unrealistic demands and their ilTesponsibility. 

S imilarly, when parents get together they often vo ice complaints about their children's teachers. 

This adversial relation is, however, unfortunate. Because researchers have documented many 

advantages of close communication and col laboration between fami li es by citing that parent 

invo lvement in their child ren 's schooling is associated wi th hi gher academic achievement , better 

attendance, more positive student attitudes and behavior, and greater wi ll ingness to do homework 

(Bur:den , 2003:59). 

From classroom management perspective, planning to work with parents should be a priority 

concern of teachers. Not only planning but also creating good communication with parent s lets 

both the teachers and the parents be infonned about the leal11ers . Bes ides, it builds trust so that 

there can be a working partnersh ip in the event when there are diffi culti es with the students. The 

tenn parent in thi s di scussion is used as Burden (2003:59) indicates a broad sense to rep resent the 

ad ult or ad ults who have parenta l responsibility for taking care of the ch ild . It could inc lude the 

biological parents and the guard ians. 

2.2.9.1 Reason fOI- \\Iorking w ith Parents 

Tho~gh the teachers primary responsibil ity is to work witillealllers,l hey al·su onght-to-work -with 

the students' parents throughout the school year. This is because students ultimately benefi t from 
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good communication and effecti ve working relationships between the schoo l and home. 

Specificall y saying, as Burden (2003:60) (Weinstein and Mignano, 19697:262) stated there are , 
several reasons why teachers need to communicate with pa rents. These are:-

I. To create open, two way communication and to establish friendl y relations. Teachers 

positi ve contact with parents early at the beginning o f the year helps them to establi sh 

positive relations that foster the teaching learning process. 

2. To understand the student' s home condition- knowing about a child 's home situation can 

help the teacher to decide on an appropriate course of action with the student. If the child 

is for example from parents having marti al problems the teacher can decide to help the 

student academicall y and behaviorall y. 

3. To inform parents of academic expectations and events as well as student performance. 

Parents want to know how their children are doing, what they are leal11ing and the grading 

system. So, teachers ought to provide infol111ation for parents through report cards and 

conferences. 

4. To enli st parents' he lp with academic issues . When parents understand what the teachers 

are doing for their chi ldren, they usually provide valuable supp0l1 and assistance. 

5. To inform parents of di sciplinary expectations and act ions. If parents are in fo nned about 

disciplinary policy of the school, they can help to implement the policy. Working 

together, parents and teachers can bring about improvements in children 's behavior that 

would be imposs ible by working alone. 

6. To enlist the parents' help in dea ling with their children. When students have difficulties 

and/or misbehave in a celtain way parents should be contacted to identify ways they 

might help . As a result, teachers and parents can work together to fi nd ways o f help ing the 

child and to help the students stay on task and be successful. 

In general, parents want their children to succeed in school and generally appreciate the teachers' 

effort if they are infonned. In doing so teachers have to li sten carefull y to their suggestions and 

recogni ze their views to develop tI1lst between them. 
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2.2.9.2 Pal"ents and Teachers Resistance for working Togeth er 

Given the benefits of communication and co ll aboration between parents and teachers their 

relationships is lose because of the fo llowing barriers: teachers reluctance to invo lve parents and 

parents reluctance to become invo lved. , 

Primary reasons for teachel:s' reluctance are noted by Weinstein and Mi gnano (1997: 268). They 

stated that teachers become reluctant to have relationship with parents because of the ex tra time 

and energy it requires. And teachers fear that parents may blame them for the child 's problems or 

question their professional competences. 

On the other hand, parents resist invo lvement as Burden (2003:62) and Weinstein and Mignano 

(1997 :264) sa id due to the fact that some adu lts have unhappy memories of their own experi ences 

as students. And others also believe that schooling should be left to the experts. A teacher as a 

responsible person, for creating smooth relationship with parents, shou ld not know only the 

barriers to parent involvement. She/he must also be aware of the ways that parent s and schools 

can work together. First and foremost as Weinstein and Mignano ( 1997:266) remarked in order to 

overcome the ban'iers teachers ought to give trainings to ass ist parents in can'ying out their 

responsibili ties. And the other thi ng is for fostering co ll aboration between parents and schools , 

teachers need to communicate with parents using the fo llowing ways: face to face illterac ti on, 

report cards, notes, phone cal ls and parent-teacher conferences. 
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CHAPTER THREE 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This chapter deals wi th the presentation analysis, and interpretation of data gathered through 

questionnaire, focus group di scuss ion and classroom observation. Part one presents the 

characteri stics of the respondents part two, three and four of thi s chapter foc us on presenting, 

analyzing and interpreting the data that are more pertinent to the problem under the study. 

Part One: 3.1 Characteristics of the Respondents 

The study consisted a total of 402 respondents drawn from students, teachers, principals and 

cluster supervisors. The questionnaire that contained 56 close-ended and 12 open ended items 

and that was translated into Amharic was distributed to 274 teachers, 25 principals and 14 cluster 

supervisors of 25 first cycle primary sample schoo ls. Out of the total questiOImaires (313) 

distributed to the three groups of respondents 243 questionnaires filled by teachers, and all 25 and 

14 questiOIU1aires fill ed by principals and supervisors a total of282 questionnaires were returned. 

The return rate therefore is 90. I % percent. Besides focus group discussion was held with 120 

randomly selected students of 10 schools. For the discussion unstructured discussion questions 

were employed in Amharic and Awgni (See Appendix G and H). Besides, infonnation fou nd 

from observation of the ten classrooms (See Appendix L) was also used in the analysis. 

Based on the responses obta ined tlu'o ugh questionnaires from the teachers, principals and 

supervisors the characteristics of the study groups were examined in tem1S of sex, age, 

qualifi cation, service years; and these are presented in tab le 3. 
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Table 3: Characteristics of the Respolldellts 

Teachers P,·incipals Supervisors 
No Item N=243 N=25 N=I4 

No % No % No % 
a) Male 108 44.4 23 92 14 100 

I Sex 
b) Female 135 55.6 2 8 - -

a) 20-30 years 81 33.3 4 16 2 14.3 

2 Age b) 31-40 vears 11 7 48.2 8 32 2 14.3 
c) 41 -50 years 39 16.0 11 44 7 50 
d) 51 years and above 6 2.5 2 8 3 21.4 
a) TTI 238 97.9 10 40 - -

3 Qua I i ficati on b) Diploma 5 2.1 15 60 14 100 

c) Any other - - - - - -

Year of a) 1-5 years 45 18.5 4 16 - -

I 
I 

Experience b) 6-10 years 70 28.8 4 16 3 21.4 

of teacher, c) 11 - I 5 years 22 9.1 5 20 I 7. 1 
4 

I 

principal and d) 16-20 years 42 17.3 3 12 I 7. I 

supelTlsor e) 21-25 years 42 17.3 
I 

5 I 20 6 42.9 

respondents f) 26 years and ~bove 22 9.1 
I 

4 16 14 21.4 
i -----'--

As it can be seen from the table tile characteristics of the three groups o f respondents i. e. sex, age, 

quali fi cation and years of experience are indi cated. In item I , a break down of the respondents in 

terms of sex shows that 135 (55 .6%) of the teachers were females. However, 2 (8%) of the 

principals and none of the cluster supervisors of the sampie schools were females. The reason 

why female teachers exceed in number is because of the priority given by the government for 

females to be employed as teachers. And th is is also good as female teachers are more capable to 

understand and treat ch ildren in classrooms. 

On the contrary 23 (92%) of the principals and 14 ( 100%) of tlle cluster supervisors were found 

being males which clearl y shows that females were few in leadership positions, which of course, 

need to call attention of the authoriti es . 

-Wi th regarcUo...iliej L age structure II I..(j8.2%) of the teachers were between the age interval of 

31-40 years. About II (44%) and 7 (50%) of the principal s and superviso rs were within the age 

32 



interval of 41 -50 years. This indicates that the majority of the respondents were in and above 

adult age category so that their responses cloud be dependable. 

With respect to educational background of the teacher respondents 243 (lOO%) of the teachers 

were TTl graduates. While 15(60%) and 10 (40%) the principals had diplomas and certificates 

respectively. As to the superv isors 14 (100%) of them had diplomas. Generall y, the respondents 

had the necessary qualification for the position they hold. This would also had a positive impact 

on the teaching-learning process. 

As far as the respondents ' service is concerned, 233(82.6%) of them had served 6 years and 

above in the profession. They could have suffi cient infornlation and awareness on the research 

topic so that their responses could be beneficial to the researcher to make safe conclusions. 

Table 4: Class size oJthe Sample Schools 

Teachers Principals Supervisors Total 
Hem N=243 N=25 N=14 

No % No % No % No % 
a) 40-50 35 14.4 0 12 2 14.3 40 14 21 J 

Average b)51 -GO 74 30.5 5 20 5 35 .7 84 29.8 

number of a) 61-70 99 40.7 12 48 7 50 118 41.8 
students in 
each class b) 71 and above 35 14.4 5 20 - - 40 14.2 

Total 243 100 25 100 14 100 282 100 

As we can observe from the above table with respect to the class size 11 8(41. 8%) of the 

respondents responded that average number of students in each class is within an interval of 61-

70. This is also seen in the classrooms observed. According to the standard of the Ministry of 

Education in Education Policy, TGE (April , 1994) , the standard class size is 50 students in one 

class . But the above fi gure exceeds the standard and thi s would create a problem upon the 

teachers to organize the learners in a manageab le size of the group members. Thi s means the 

number of groups to be formed would become very high and becomes diffi cult for a single 

teacher to facilitate all groups within a given period . Besides it would be also diffi cult fo r a 

teacher to put the teaching materi al s in a classroom and to know the progress of each student. 
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Pal:t Two: 3.2 Classroom E nvironment 

Table 5: Availability of Classroom Facilities 

Respondents N- 282 
No Item Teachers Principals Supervisors 

No % No % No % 1 
X - P-
t ('s t " <1 III (' 

I Availability of desks for the students 
A. Yes 79 32.5 7 28 6 42 .9 
B. No 164 67.5 18 72 8 57. 1 

1.08 

243 100 25 100 14 100 
2 Availabili ty of movable desks and chairs 

A) Yes 85 35 6 24 3 2 1.4 
B) No 158 65 19 76 I I 78 .0 

2.17 

243 100 25 100 14 100 

3 Availability of bulletin board 
<A) Yes 41 16.9 3 12 2 14.3 
B) No 202 83. 1 22 88 12 85.7 

0.90 

243 100 25 100 14 100 

4 Availability of adequate instructional 
materia ls I 

, I A) Yes 35 14.4 2 8 - - H4 
. B) No 208 85.6 23 92 14 100 

243 100 25 100 14 100 
'---

Key =df =2, T-value= 5.99 at 0.05 level 

With regard to the avai lab ili ty o f facilities four items were asked to teachers, princ ipals and 

supervisors. As it is identi fied in th e tab le item one 164 (67.5%) of teachers, 18 (72%) of th e 

principals and 8(57. 1) of the supervisors replied that thei r classroom s do no t have ample desks 
, 

fo r the students . 

The chi -square result (X2= 1.08) at alpha 0.05 level also confirmed that there was no stati stical ly 

signi ficant difference between the responses g iven by th e three gro ups o f respondent s. In the 

focus di scuss ion students also emphas ized ?s there was no enough furniture fo r them to sit and 

attend comfortabl y. Thi s a lso was seen in a ll the c lassrooms observed except one where by 

leam ers share one desk for three (See appendix L) . Thi s impli es tha i bo th groups of the 

respondents have equal understanding o f the prob lem at hand. 

In item two o f the same tab le the maJori tyof rlre- respond·ents- 1-88- (66. 7illo) pointed_oul that 

c lassroo ms do not have movab le desks and chairs. Only 94 (33 .3%) responded lhal lhe ir 
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classrooms had movable desks and chairs. The chi-square result (X2= 2.1 7) at alpha 0.05 level 

also assured that there was no stati sti cally signifi cant difference between the responses given by 

the three groups of respondents. 

Similarly it was seen during the classroom observation that most of the classrooms observed did 

not have movable desks and .chairs and thi s hindered the teachers to arrange the classroom desks 

in such a way it enables the students work in groups (see appendix L). 

The third item treats availability of bulletin board in each classroom. Responses 202(83 .1 %) of 

the teachers, 22(88%) of the principals and 12(85. 7%) of supervisors reported the absence of 

bulletin board. While insignificant number of respondents stated that classrooms have bulletin 

board which was also seen in two classrooms duting the classroom observation (See append ix L). 

The chi -square result (0.90) at alpha 0.05 level indicated insignificant difference between the 

responses given by the three groups of respondents . This indicates that the non-existence of the 

bulletin board in classrooms which could be benefi cial fo r teachers to display the teaching 

materials done by themselves and the students. 

The last item treats availability of adequate instructional materi als in classrooms. Thus, 208 

(85.6%) of the teachers, 23(92%) of the Plincipals and 14 (100%) of the supervisors responded 

that there were no adequate instructional materials. Conversely, 35(14.4%) of the teachers and 

2(8%) of the principals confirmed that there were adequate instructional materials. The chi­

square result (3.84) at alpha 0.05 level however suppol1s the fornler responses by indicating as 

there was no significant di fferences between them . 

During the classroom observation it was noticed that onl y few (two) classrooms were hav ing 

certain instructional materials li ke pictures, cenain realia (models of household facilities made of 

clay) chalts and di agrams posted on the wall s and fl ash cards (see appendix L) . In general in the 

above tab le the inadequacy and absence of classroom facilities which are essenti al for 

instructional and manageri al aspects of classroom teachers are shown. Above all , as scholars say 

that the absence of instructional materials in teaching children enonllously affects the teaching­

learning. Because children may not have much reliance on the written word. They may need 

concrete objects to integrate their prior knowledge. 
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Table 6. COlldition of tlte Classroom 

Respondents I 

Items Respondents 
Rating Seals 

No 
5 4 3 2 1 

Total l 
p-

No % No 0/0 No 0/0 No % No % value 
1 Width of the classroom Teachers 17 7 59 24.3 58 23.9 92 37.9 17 7 243 

Principals 3 12 4 16 8 32 10 40 - - 25 
15.59 P<0.05 

Supervisors - - 2 14.3 3 21.4 9 64.3 - - 14 
Total 20 - 65 69 - 111 17 -I 282 

2 Cleanliness of the room Teachers 13 5.3 83 34.2 17 7 117 48.1 13 5.31 243 
Principals 1 4 5 20 2 8 17 68.1 - - 25 

14.40 P<0.05. 
4':lpervisors 2 14.3 4 28.6 - - 5 35.7 3 21.4 14 I 

Total 16 92 - 19 - 139 16 -, 282 
3 Condition of chalk- Teachers 19 7.8 78 32.1 53 21.8 83 34.2 10 4 .11 243 

board Principals 4 16 7 28 4 16 10 40 - - 25 
10.93 P<0.05 

Supervi sors 3 21.4 2 14.3 2 14.3 7 50 - - 14 
Total 26 87 59 100 10 - 282 

4 Brightness of the Teachers 24 9.9 109 44.9 55 22.6 49 20.2 6 2.5 243 
classroom Principals 5 20 5 20. 8 32 7 28 - - 25 

13.62 
Supervisors 4 28.6 6 42.9 4 28.6 0 14 

P<0.05 - - -
Total 33 - 120 - 67 - 56 - 6 - 282 

5 Conduciveness of the Teachers 12 4.9 51 21 36 14.8 125 51.4 19 7. 8 243 
classroom Principals 4 16 5 20 6 24. 10 40 - J 25 

Supervisors 3 21.4 2 14.3 9 64.3 1 14 
12.05 P<0.05 - - -

I Total 16 - 59 - 44 - - - 19 - 282 

Key: 5= V. good 4= Good 3= Fair 2= Poor 1= Very Poor 

Number of teachers =243 No. I)f principals = 25 No. o f supervisors=14 Critical value = 15.51 df=8 
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The condition of classroom is one of the important non-human factors which fac ilitates or hinders 

the instructional and managerial role of a teacher. Items conceming the classroom conditions 

were forward ed to the three groups of respondents. 

In item I , of tab le 6,92 (37.9%) of the teachers, 10(40%) of the principals and 9(64.3%) of the 

supervisors confirmed that the width of classrooms is below the standard or poor. The chi-square 

result (15.59) at alpha 0.05 level however indicates that there was marginally slight difference in 

the responses given by the tlu·ee groups of respondents. In the classroom observation it was seen 

that classrooms were not wide enough.(See Appendix L) Thus, from the above responses and the 

classroom observation the researcher deduced that classrooms were not wide enough. However, 

classrooms need to have plenty of space for conducting different acti vities . 

With regards to item 2, 117 (48%) of the teachers, 17 (68.1 %) of the principa ls and 5(35.7%) of 

the supervisors rated the cleanliness of the classrooms poor. Conversely, 83(34.2%) of the 

teachers,S (20%) of the principals and 4(28.6%) of the supervi sors rated as good. Stati sti cally, 

the chi-square result (14.40) at alpha 0.05 level indicates that there was no variation in responses 

given by the respondents . In thc focus group discuss ion students also reported that their 

classrooms were not clean and attractive. They explained to the extent that they got dirt in 

classrooms as most of the Ooor of thei r classrooms were not cemented. However, classrooms 

have to be clean and attract ive and healthy pl aces for children. 

As indicated in item3 , 83(34.2%) of the teachers 10(40%) of the principals and 7(50%) of the 

supervisors rated the condition of the chalk board to be poor. The chi-square result (10.93) at 

alpha 0.05 level indicates also as there was no a statisti cally significant difference between the 

responses. According to the researcher's observation also the chalkboards in many classrooms 

were below the standard. They were very small in size and teachers were forced to erase the 

blackboards now and then after writing few sentences (see Appendix L). 

Item 4, treats respondents with regard to the brightness of the classrooms. Accordingly 

109(44.9%) of the teachers and 6(42.9%) of the supervisors rated the brightness of the 

classrooms as good. Whereas 8(32%) of the principals rated a fair. The chi-sq uare result (13.62) 

at alpha 0.05 level indicated that there was no stati stically significant difference between the 

responses of1he-three-groups:-During-the classroom observation the-reseaI:Cber observed that the 

brightness of most of the classrooms was good. (See appendix L). 
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In addition, they were also asked whether or not the training enabled them to manage classrooms 

or to assist others in the proper use of the classroom management components. Most of the 

respondents 180(75.3%) of the teachers, 21 (84%) of the principals and 8(57. 1 %) of the 

supervisors con finned that the training they got in the teacher trainings were not adeq uate. From 

thi s any body can conclude that teacher training institutes or co lleges fa il ed to equip their trainees 

with the necessary knowledge and skill s of how to mange classrooms. 

Table 8: Plafls oj Teac/ters 

Respondents 
No Item Teachers Princillals Supervisors Total 

No % No % No % No % 
1 Teachers plan on when and on how 

to contact with parents 
A. Yes 68 28 3 12 1 7. 1 72 25.5 
B. No 175 72 22 88 13 92.9 210 74.5 

Total 243 100 25 100 14 100 282 100 
2 Teachers state suitable method of 

I instruction in lesson plans 
A. Yes 176 72.4 7 28 4 28.6 187 66.3 
B.No 67 27.6 18 72 10 71.4 95 33~ 

Total 239 100 25 100 14 100 282 100 

PlanJ1ing involves what teachers do in their instructional and manageri al functions. Thus, the 

three groups of respondents were asked two questions on planJ1ing. For item 1 of table 8 

175(72%) of the teachers, 22(88%) of the principals and 13(92.9%) of the supervisors declared 

that teachers did not p lan on when and how to contact with the students' parents. During the 

classroom observation the researcher also tried to see the teachers' annual and daily lesson plans 

but none of the teachers incorporated this item (see appendix L) . Planning on how and when to 

contact with the students' parents is however essential as Burden (2003 :59) says to create good 

communication with parents. 

With regards to item 2, 176 (72.4%) of teachers responded as they stated su}table method of 

instruction fo r every lesson. However, 18(72%) of pri nc ipals and 10(7 1.4%) of supervisors 

responded on the contrary to what the teachers said. This was also checked by the researcher 

during the classroom observation that teachers stated teachers' activities but not appropriate 

methods in their pla.l1 s. However, as Borich (1 988 : III) tried to demonstrate planni ng need to 

invo lve arr appropriate-method-of ins truction. 
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Table 9" Studell ts' M otivatioll 
Respo nde nts 

No Item Teachers Princioa ls Supervisor Tota l 
No o/., No % No % No 'Yo 

I Students are mot ivated 
A. Yes 239 98.6 25 100 14 100 278 98.6 
B. No 4 14 - - - - 4 U 

Total 243 100 25 100 14 100 282 100 
2 If motiva ted the number of students , 

motivated. 
A. All of them 10 4.9 I 4 I 7. 1 12 4.3 
B. Many of them 57 23.8 5 20 3 21.4 65 234 
C. Some of them 79 33.0 15 60 6 42.9 100 36.0 
D. Few of them 93 38.9 4 16 4 28.6 101 363 

To tal 239 100 25 100 14 100 282 100 
3 Teachers motivate 

A. Students who are doing well 43 17.7 9 36 8 57.1 60 21.3 
B. Students who are trying 33 13.6 I 4 I 7.1 35 12.4 
C. Students who are disciplined 21 8.6 - - - - 21 7.4 
D. All the students 56 23 4 16 3 21.4 63 22.3 
E. Students who are weak 90 37 II 44 2 14.3 103 36.5 

Total 243 100 25 100 14 100 282 100 
4 Teachers give varied tasks 

A. Yes 238 97.9 5 20 243 86.2 
B.No 5 2.1 20 80 14 100 39 13.8 

Total 243 100 25 100 14 100 282 100 
Teachers give exercises 

5 , A. From text books 217 91.2 25 100 14 100 256 92.4 
B. By preparing their own 21 8.8 - - - - 21 7.6 

Total 238 100 25 100 14 100 277 100 
6 Teachers relate learning ac tivities to 

stude nts experience 
A. Yes 212 87.2 10 40 5 35 .7 227 I SO .5 
B.No 31 12.8 IS 60 9 64.3 55 19.5 

Tota l 243 100 25 100 14 100 282 100 
7 Teachers use different teachi ng materials 

A. Yes 
23 1 95. 1 25 100 14 100 270 95.7 

B.No 12 4.9 - - - - 12 4.3 
Total 243 100 25 100 14 100 282 100 

Teachers use instIUcrionai materials 
A. Always 20 8.7 3 12 - - 23 8.5 

8 B. Frequently 46 19.9 8 32 2 14 .3 56 20.7 
C. Sometimes 70 30.3 9 36 5 35.7 84 3 1.1 
D. Rarely 95 41.1 5 20 7 50.0 107 39.6 

, Total 23i 100 25 100 14 100 270 100 
Teachers display the works of students on 

9 
the bulletin board 

A. Yes 60 24.7 5 20 4 28.6 69 24.5 

B..No 183 75.3 ".20 80 10 71.4 21 3 75 .5 

Total 243 100 25 100 ,'I , 00 ~2- - 100 -
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According to the literature reviewed it is clear that motivation is the primary function of a 

teacher's management role. A teacher who can easily motivate students is thus an effective 

manager. Surely, if students are motivated, they are more likely to participate in activities and 

less likely to get off task and contribute to disorder. 

In table 9 item one, the three groups were asked to respond to the students' level of moti vat ion. 

As can be seen from the table the majority of the teachers 239(98.6%) of them, 25 (100%) of the 

principals confinned that students are motivated. Conversely, 93(38.9%) of the teachers 15(60%) 

of the principals and 6 (42 .9%) of supervisors rated that only few and some of the students are 

motivated. As reasons, they stated that only few and some of the students are motivated to learn 

because they come to school without their interest. According to the researcher this is what 

Wright, (1987:7) call s being at "odds with role". To the student researcher's understanding thi s 

role crisis might emanate from the attitudes the teachers have towards their profess ion and their 

learners. Thus, if a teacher establi shes a positive rapport with the students, and if she/he gives 

them varied and interesting tasks the researcher bel ieves that she/he can make them enjoy 

leaming. 

As long as motivations mos tl y intrinsic and ex trinsic mot ivations are acquired di spositions that 

can be learned and developed tlu'ough experience and are likely to change then it follows tliat 

teachers are responsible for stimulating, energizing, directing, maintaining the interest and 

involvement of the students by using different ways of fostering motivation. 

In item three, 90 (37%) of the teachers and I I (44%) of the principals confinned that teachers 

commonly motivate students who are academically weak where as 8(57%) of the supervisors 

responded that teachers usually motivate students who are doing well in their lessons. In the 

classroom observation in most of the classes it was revealed that teachers were giving more 

chances for fast learners to ask and answer questions (see Appendix L). According to the focus 

group di scussion, almost all students agreed that teachers are most ly giv ing attention to the bright 

leamers. However, as Weinstein and Mignano (1997: 85) say a teacher has to give equal 

opportuni ty to allleamers to patiic ipate in the class di scuss ion and need to motivate and praise all 

the leamers equally while teaching. 
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In item four of the same table, 238 (97.9%) of the teachers, responded that they give varied tasks 

to their leamers. Conversely, 20 (80%) of the principals and 14(100%) of the supervisors 

confinned that teachers do not give varied tasks to the students. This discrepancy in answering 

this item might be because teachers answered positively for fear that they could be questioned. In 

the next item five, for the question forwarded to check whether teachers commonly give exercises 

from the textbook or by preparing their own 217 (91.2%) of the teachers and all the principals 

and the supervisors answered that teachers mostly give exercises fi·om the textbooks. In relation 

to fosteling motivation of chi ldren, teachers, however, should know that children are curious by 

nature. Besides, they ought to reali ze that their span of attention or concentration is less than 

adu lts and adolescents. Thus, v31ying the tasks and constant change of teaching activities need to 

be the primary focus of a teacher. 

During the classroom observation also except one teacher who gave arithmetic questions by 

varying their type, the other teachers were giving tasks Ii·om the text books as they are written as 

commonly done by many teachers (See append ix L) According to the focus group discussion 

with the students, most students agreed that teacher did not commonly give them varied tasks. 

But they assured that most teachers gave exercises from their textbooks. 

According to item six of table 9, 212(87.2%) of the teachers responded that they relate learning 

activities with the students' experience. However 15(60%) of the principals and 9(64.3%) of the 

supervisors conversely replied that teachers did not relate leaming activities with the students' 

experi ence. In the classroom observation only one of the teachers was observed relating the 

teaching activities with the students' experience while teaching localities. 

From this the researcher deduced that teachers lacked one of the most essential strategies to 

motivate leamers. Thus, teachers need to relate lessons to students' own lives to that the content 

becomes more meaningful and relevant. 

Regard ing the teachers' use of instructional materials in tab le 9, item seven 231(95. 1 %) of the 

teachers and all of the principals and superv isors responded that teachers used di fferent teaching 

materials. But they did not deny that most teachers rarely used different instructional materi als in 

item eight. Few teachers 12(4.9%) ofthem responded that they did not use instructional materials 

fre·quently. And they gave rea1;ons that they--<lid not_ hav.e...iime--3lld.....mo.n.ey to prepare the 
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instructional materials. Students in the focus di scussion also assured that their teachers rarely 

used teaching materials while teaching. 

As it has been di scussed above even though teachers responded as they used instructional 

materials, it was fo und to be in rare cases. But to arouse the interest of the leamers and concretize 

the lesson and to make the Glassrooms resemble the outside world using di fferent instructional 

materials is important. 

According to item nine in table 9,183 (75 .3%) of the teachers 20(80%) of the principals and 

10(71.4%) of the supervisors responded that teachers did not display the works of students on 

bulletin board. Only the remaining 60 (24.7%) of the teachers, 5 (20%) of the principals and 

4(28.6%) of the supervisors responded positively. During the classroom observation the 

researcher observed that some works of teachers like pictures and chal1s posted in three 

classrooms. But in order to motivate leamers their works have to be displayed. 

Generally, as it has been discussed above it was found that only few students were motivated to 

leam. The majority of the teachers were not using any of the strategies to motivate their lea1l1ers. 

In all classrooms the teachers stood in front of the students and started to present the topic of the 

dai ly lesson. For most of the class time they did not pay genuine attention to motivational aspects 

of the classroom management; they did not attempt to arouse students ' desi re for lea1l1ing and 

they did not try to elicit students' previous knowledge to relate to the topic and they taught 

without valied instructional materials to arouse students' interest. In all cases the teachers 

lectured or spent most of the class time by asking and answering questions. The frequency of 

giving explanations was so high that a number of bored students increased gradually. 
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Table 10: Relatiollship BetlMell Teachers alld Studellts 

Respondents 
I Ratin!!; Seals 

No 
Items Respondents 

5 4 3 2 1 I T- p-

No % No 0/0 No 0/0 No 0/0 No % 
Mean 

value value 
I Teachers know the interest Teachers 19 7.8 39 16 100 41.6 69 28.4 16 6.6 2.90 .006 

of their learners Principals and 2.793 at p> 
- - 3 7.7 11 28.2 25 64.1 - - 2.43 

0.05 supervIsors 

2 Teachers know the family Teachers 16 6.6 26 10.7 140 57.6 60 24.7 1 0.4 2.98 .804 
background of the students Principals and 

2 5.1 7 17 .9 19 48.7 9 23.1 2 5.1 1 2.94 
.248 al p > 

supervi sors 0.05 
3 Teachers know individual Teachers 20 8.2 28 11.5 60 24.7 80 32.9 55 22. (i 2.50 0.747 

ability of the learners Principals and I .323 al p> 
I supervisors 3 7.7 4 I 10.3 11 28.2 15 38.5 6 15 ·1 2.56 

0.05 

Key: 5= All 4= Many 3= Some 2= Few 1= None 

N =282 No. ofleachers = 243 No. of principals and Supervisors =39 
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The core of any teaching situation as Azeb (1982:95) said is the relationship between pupils and 

the teachers. In order to work successfully with the students the teachers must know the interest, 

fami ly background, homes and the ability of the learners. 

Thus, table 10 di scusses about the relationship between the teachers and the students. To thi s 

effect both teachers and the administrative bodies (principals and supervisors) were asked to 

respond whether or not the teachers knew the interests of their learners. Accordingly, the majority 

(41.6%; mean =2.90) of teachers agreed that they knew the interest of some of their learners. 

Conversely, (64.1 %; mean= 2.43) of the principals and supervisor confirmed that teachers knew 

the interest of few learners. The result of t- value (2.793) indicates that there is a significant 

difference between the responses of teachers and the administrative bodies of the schools at alpha 

0.01 level. 

From the above di scussion it is possible to conclude that teachers did not know the interest of 

most of the learners. As literature says, however, teachers have to know the prefelTed learning 

styles of the learners to adjust their methodology (Atkins, Hailom and Nuru, 1992). 

Item 2 treats respondents' view with regard to teachers' acquaintance with the famil y background 

of the learners. Accordingly (5 7.6%; mean =2 .98) of the teachers and (48.7%); mean= 2.94) of 

the supervisors and the principals agreed that teachers knew the family background of some of 

the students. The result of T-value (=.248) indicates that there is no significant difference 

between the responses of the two groups at alpha 0.05 level. From this the researcher concluded 

that teachers knew the family background of some of the learners. However, as literature says 

teachers need to know the family background of all of the learners. Because some students are 

brought up in rather restricted authoritarian families and the others may come fTOm democratic 

and considerate family. Thus, if the teacher knew their family background she/he could act in the 

classroom accordingly (Atkins, Hailom and NUn!, 1992). 

In item 3, the respondents were asked whether the teachers knew ind iv idual ability of the learners 

and consequently, (32.9%; mean=2.50) of the teachers and (38 .5%; mean =2.56) of the principals 

and supervisors confirmed that teachers knew the ability of few students in each class. The result 

of t-value (.323) indicates that there is no a significance difference between the responses of 

teachers and the school administrative bodies at alpha O.03level. From t he responses given the 

researcher deduced that teachers of the sample schools only knew the ability of few of their 
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learners . However, though primary school c lass rooms are more diverse nowadays a teacher has 

to know the abi li ty of each learner in order to treat the g ifted learn ers and non-g ifted leamers 

accordingly. 

Table 11: Views 011 Studeuts' Disciplille 

Res londents 
No Item Teachers Principals Supervisors Total 

No % No % No % No % 
I There are disruptive behaviors In 

classrooms 
A. Yes 228 93.8 25 100 14 100 267 94. 7 
B. No IS 6.2 - - - - IS 5.3 , 

Total 243 100 25 100 14 14 282 100 

2 Major source of discipline problem 
A. The school policy 50 22 - - 3 21.4 53 19.0 

\ B. The students 11 0 48.2 8 32 2 14.3 120 45 , 

C. The teacher 22 9.6 II 44 8 57.1 41 15.4 
I 

: 
D. The parents 46 20.2 6 24 I 7.2 53 I 20.0 

Total 228 100 25 100 14 100 267 100 

3 Mechanism mostly used to maintain 
di scipline 

~5 _. A. Reerimand the leamer 35 15.4 6 24 4 28.6 16.9 
B. Apply physical punishment 3 1.3 - - 2 14.3 5 I 1.9 , 
C. Use private conference 78 34.2 6 24 3 21.4 I 87 I 32.6 

D. Send the leamer out of the 13 5.7 8 32 4 28.6 25 9.4 
classroom 
E. Communicate with parents 53 23.3 4 16 - - 57 21.3 

F. Send to school authorities 8, 3.5 - - - - 8 3 

\ G. Ignore minor misbehaviors 8 3.5 I 4 I 7.1 10 I 
~ .'.7 

H. Remind the classroom rules 30 13.2 - - - - 30 11.2 

Tota l 228 100 2S 100 14 100 267 100 

Among the major factors that affect the healthy cond ition of learnin g in the classroom is class 

discipline. And it is an important matter for teachers because at some stage of the ir li ves all 

teachers encounter di sru pti ve behaviors. In line with this tab le II discllsses abolll mi sbehaviors ; 

causes and mechani sms mostl y used to maintain discipline. 
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In item I , 228 (93.8%) of teachers and all the principals confirmed that there were di srupti ve 

behaviors though they remarked that they were minor disruptive behaviors. During the classroom 

observation the researcher did not come across a disciplinary situation where the teachers were 

unable to continue the progress of the learning process except minor misbehaviors like noisiness 

and inattentiveness. 

Accordingly, it is true that most of the discipline problems teachers encounter in primary schools 

are not seriously disruptive. As Weinstein and Mignano (1997: I 00) mentioned talking to 

neighbors, not having homework done, calling out, day dreaming, forgetting to bring supplies 

and books, noisiness, wandering etc ... happen in classrooms. 

With regards to item 2 of the same table 110 (48.2%) of the teachers responded that the students 

were the major sources of discipline problems in classrooms. Conversely, 11(44%) of the 

principals and 8(57.1 %) of the supervisors confimled that teachers were the major sources of 

discipline problems in classrooms. Literatures on discipline state as the sources of problems of 

classroom discipline are teacher-related, . student-related, home-related and school-related causes 

(Edwards, 2000:1). In practice, teachers usually take students to be the sources of classroom 

discipline problems. 

In classroom teachers employ different mechanisms to maintain di sc ipline. According to item 3 

of tab le II , 78(34.2%) of the teachers responded that they used private conference with 

misbehaving leamers to settle disciplinary problems. In the same item 8(32%) of the principals 

and 4(28.6%) of the supervisors responded that teachers used communicating with parents as a 

mechanism. Besides the others confirmed that teachers used other mechanism as discussed in the 

table. 

Though the three groups of respondents viewed the mechanisms in different ways the student 

researcher preferred reminding the classroom rules and procedures to the others. Because, as 

almost all primary school classrooms had rules and procedures that were set at the beginning of 

the year, these rules and procedures had to be followed by the teacher and the students. As 

Weinstein and Mignano (1997: I 0) also said effective teachers deal quickly with rule violations 

using the penalties incorporated within the rules and procedures. Thus, when students vio lated I 
the rules and procedures teachersllad to remindt he dassroom ru les and pTO-c~edures to-settle the 

discip line problems. 
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Table 12: Use o/Classroom Rules ami Procedures 

Respondents 
No Item Teachers Principals Su pervisors Total 

No % No % No % No % 
I Classrooms have rules and procedures 

A. Yes 243 100 25 100 14 100 282 100 
B.No - - - - - - - -

Total 243 100 25 100 14 100 282 100 
2 Rules and procedures are set by 

A. The teacher 94 38.7 14 56 9 64.3 11 7 41.5 
B. The students 83 34.2 8 32 2 14.3 93 33 
C. Both the teacher and students 66 27.1 3 12 3 21.4 72 25.5 

Total 243 100 25 100 14 100 282 100 
3 Rules and procedures are posted 

A. Yes 67 27.6 9 36 3 21.4 79 28 
B.No 176 72.4 16 64 I I 78.6 203 72 

Total 243 100 25 lao 14 lOa 282 lOa 
Teachers teach students rules and 

4 procedures 233 96 25 lOa 14 lOa 272 96.5 
A. Yes 
B.No 10 4 - - - - 10 ~~ 

Total 243 100 25 100 14 100 282 100 
Teachers teach rules and procedures 

5 
A. On the first day of the year 67 28.8 7 28 I 7. 1 75 27.6 
B. Always 40 17.2 2 8 - - 42 IS .4 
C. Rarely 126 54 16 64 13 92.9 ISS 57.0 

Total 233 100 25 100 14 100 272 100 
Parents are aware of rules and procedures 

6 A. Yes 59 24.3 3 12 I 7. 1 63 22.3 
B.No 184 75.7 22 88 13 92.9 219 77.7 

Total 243 100 25 100 14 100 282 100 

In actual situations not knowing what is expected of one self cause di scomf0I1 and insecurity. In 

classrooms also unl ess children are provided with the clear guidelines they lack confidence and it 

is less likely that they perfom1 along with the expectations . Therefore, children should be 

provided with well-defined classroom rul es and procedures at the beginning of the academic year 

(Burden, 2003:73) and (Weinstein and Mignano, 1997: 53). 

Thus, the three respondents were given items regarding classroom nil es and procedures. As 

indicated in table 12 item I all of the teachers, principals and supervisors responded that there 

were classroom ru les and procedures in every c lass. And th is was also agreed up on in the fo cus 

gro up di scussion. As primary school classrooms are especiall y crowded and complex settings in 

which children engage themselves in a vari ety of act ivities, clear rul es and procedures have to be 
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established to decrease the complexity of the classroom. According to the researcher having the 

classroom rules and procedures in the sample schools was encouraging. 

Regarding item 2 of the same table 94 (38.2%) of the teachers, 14(56%) of the principals and 

9(64.3) of the supervisors confinned that rules and procedures were set by teachers. The rest of 

the respondents responded as the rules and procedures were set by the students and by both of 

them respectively. According to the focus group discussion it was reported that rules and 

procedures are set by teachers. As literatures indicated there is nothing wrong with this. Because 

in primary schools teachers can set classroom rules and present it to the students for discussion. 

But the problem would be when teachers set and simply try to implement the rules without the 

consensus of the learners. 

With regards to item 3 of table 12, 176(72.4%) of teachers, 16(34%) of the principals and 

11(78.6%) of supervisors responded that rules and procedures were not posted on the bulletin 

boards or on the walls. Only some 67 (27.6%) of the teachers 9 (36%) of the principals and 

3(21.4%) the supervisors assured that the rules and procedures were posted in some classrooms. 

Besides in the classrooms observed the rules and procedures were posted only in two of them 

(see Appendix L) As Burden (2003 :79) wrote it rules and procedures are general behavioral 

standards, expectations or codes of conduct that are intended to be followed and implemented. 

So, these general behavioral standards need to be posted in the classrooms so that learners could 

see and act along with them. 

In item 4, 233(96%) of the teachers and all the principals and supervisors confinned that teachers 

taught rules and procedures to their students. The rest 10(4%) of the teachers responded that 

teachers didn't teach classroom rules and procedures to their students. 

In the next item 5, however, 126(54%) of the teachers. 16(64%) of the principals and 13(92.9%) 

of the supervisors responded that teachers taught the rules and the procedures rarely. The others, 

responded that teachers taught on the first day of the year and always respectively. Classroom 

rules as some teachers and principals responded ought to be taught always. As Burden (2003:79) 

reminds us teachers need to teach and periodically review the rules and procedures throughout 

the school year to obtain a commitment from the students. 
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With regards to item G on the same table 184 (75 .7%) of th e teachers, 22 (88%) of th e principal s 

and ,13(92.9%) of the supervi sors responded that parents did no t know th e c lassroom rul es and 

procedures. Conversely, 59 (24.3%) of the teachers, 3( 12%) of the principa ls and 1(7. 1 %) of th e 

supervisors confim1ed that parents knew the classroom rul es and procedures. To infom1 parents 

creating awareness in c lassroom rules and procedures is beneficial. If parents are infonned about 

c lassroom rules and procedures, they can help to implement them and parents can bring 

improvements in children's behavior that would be imposs ible by work ing alone. 

Table 13: Teachers' CollIact with the Studellts' Parellts 

Respondents 
No Item Teachers Principals Supervisors Total 

No % No % No % No % 
I Teachers have contact with the students ' 

parents 

A. Yes 238 97.9 25 100 14 100 277 98.2 

B.No 5 2.1 - - - - 5 1.8 

Total 243 100 25 100 14 100 282 100 

2 Teachers ha ve a contact with parents 

A. Always 4 1.9 2 8 - 6 
, 
I 2.2 

B. Frequently 24 10.1 4 16 3 21A 31 11.2 

C. Sometimes 104 43 .7 7 28 6 42.9 117 42 .2 

D. Rarely 106 44.5 12 48 5 35.7 123 44A 

Tota l 238 100 25 100 14 100 277 100 I 
Teachers contact with parents 

A. when there is discipline problem 123 5 1.7 18 72 12 85 .7 153 55 .2 

3 , B. to report the students ' positive 

behavior 46 9.3 - - - - 46 16.6 

C. to get financial and material supp0l1 69 29.0 7 28 2 14.3 78 28.2 

Total 238 100 25 100 14 100 277 100 

[n category of contact with parents in lable 13, item one 238 (97 .9%) of teachers and all th c 

principals and supervi sors respond ed that teachers had a contac t w ith parent s. Converse ly, 

5(2. 1 % ) o f the teachers confilmed th at th ey had no cont act with the students' parent s. From 

classroom management perspec li ve c real ing good cOl11municailCli1 'WiTh parents lets bOTh tiTe 

teachers and the parents be infOlmed abou t the learn ers. Besides, it bu il ds trust so th at there can 
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be a working partnership in the event when there are difficulties. Thus, teachers need to have a 

contact with the students ' parents successively. 

In item 2, of table 13 , 106( 44.5%) of teachers 12(48%) of principals responded that teachers had 

contact with parents rarely. Besides, 6(42.9%) of the supervisors, 104(43.7%) of teachers and 

7(28%) of the principals confinned that teachers had contact with the students' parents 

sometimes. On the other hand, few number of the respondents assured that teachers had contact 

with the students' parents frequently and always. From the responses given, the researcher 

concluded that teachers of the sample schools had no frequent contact with the students' parents. 

But as long as parents want their children to succeed in school and generally appreciate the 

teachers effort if they are infonned, teachers need to have a fi·equent contact with the students' 

parents. 

With regards to item 3, of table 13 , 123 (51.7%) of the teachers, 18(72%) of the principals and 

12(85 .7%) of the supervisors responded that teachers had contact with parents when there exists a 

discipline problem. The rest 69 (29%) of the teachers, 7(28%) of the principals and 2(14.3%) of 

the supervisors confirmed that teachers had contact with the students' parents in order to get 

financial and material support . Only 46 (19.3%) of the teachers assured that teachers had contact 

with parents to repmi the students' positive behavior. In the responses, given it is revealed that 

most of the teachers had contact with the students' parents when there is a discip line problem and 

to get financial and material support respectively. Nevertheless as few teachers confi t1l1ed, 

teachers need to have contact with the students ' parents to infoml parents about the positive 

behavior and good perfonnance of their children. Because if teachers contact parents only when 

some problems arise, the communication will have negative corU1otations. So, teachers need to 

conm1Unicate with parents even when there is no problem. That is when they have got good 

things to tell them . 
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Table 14 discusses about c lassroom organi za tio n and the applicat ion o f group 1V0rk in 

classrooms. In item I all of the respondents confirmed that teachers used group work in teach ing 

subj ects. And in the same way all the respondents responded that teachers arranged student s into 

groups. During the classroom observation, however, it was observed that teachers were spending 

much time by lecturing and .only giving exercises to the learners to do it in groups at last. Though 

the students ' seats were not comfortable for arranging, students were seen seating in groups. To 

promote maximum participation to assist those students who need help and to promote co ll ective 

work and effort in the classroom grouping students for class activities is essenti al. 

In item 3 of table 14 11 8 (48.6%)of the teachers responded that they grouped students based on 

their. ability. But 87(35.8%) of the teachers 12 (48%) of the principals and 12(85.7%) of the 

supervisors responded that teachers employed arbitrary or random grouping. In the focus 

discussion the participants agreed that their teachers employed arb itrary or random groupin g. 

From thi s it could be concluded that teachers used arbitrary of random grouping. Thou gh, this is 

one method of grouping mixed abi lity grouping is preferabl e. Because in mixed ability grouping 

each group consists of students from the three ability levels. And it serves all the students to he lp 

each other and to promote maximum interdependence. 

When it comes to an'anging students ' seats in clusters o f groups in item 4 of the same table 198 

(81.5%) o f the teachers, 18(72%) of the principals and 9(64 .3%) of the supervi sors respond ed 

that teachers did not arrange students seats for the reasons they mentioned that most o f the 

benGhes were fixed 0 the ground. Conversely, 45(1 8.5%) of the teachers, 7(28%) of the principals 

and 5(35.7%) of the supervisors con fimled that teachers varied the seating alTangement. During 

the classroom observation the researcher observed only two teachers an anging the students' 

seats. The rest teachers were observed using the benches that were fixed to the ground in a horse­

shoes shape having a writing table between each group. Thus, from the responses given and the 

classroom observation it is possible to conclude that teachers did not arrange the st ud ents seats in 

a way they liked. 

According to item 5 of table 14, 173 (71 .2%) of the teachers and 20(80%) of the principals and 

II (78.6%) of the supervisors confirmed that students liked group work. Converse ly in item 6 

onl y- 34 (Ut%) oL the teachers and 6(24%) of the pri nc ipals responded that group members 

part i,cipate equall y in the di scuss ion. Based on the responses given and the foc us group 

53 



di scussion it was possible to deduce that students werc intcrested in the group work as it 

provides them the opportunity to develop confidence, to express their views and helps them to 

help, one another. However, if there ex ists unequal parti cipation of the group members due to the 

monopoly of one or two group members and because of unwil lingness o f the others to parti cipate 

the advantage of the group. work will be at stake. Thus the necess it y of mon itoring the group 

work comes here. 

In item 7, table 14 153 (63%) of the teachers, 17(68%) of the principa ls and 11(78.6%) of the 

supervisors responded that teachers did not give different tasks for each group. The others 

90(37%) of the teachers, 8(32%) of the principal s and 3(21.4%) of the superviso rs confirm ed that 

teachers gave different tasks for each group. As it had been checked in the c lassroo m observati on 

and in the focus group discuss ion teachers were fo und giving the same task for all groups. 

However, varying the tasks for each gro up enables the teachers to deal with severa l tasks within 

the ~pecifi ed time. Thus teachers need to give di fferent tasks for each group . 

In item 8 of tab le 14, 198 (81.5%) of the teachers, 20 (80%) of the principals and 13(92 .9%) of 

the supervisors responded that students did not finish the tasks given on time. Only 45 ( 18.5%) of 

the teachers, 5(20%) of the principals and 1(7. 1 %) of the supervisors confilllled that student s 

fini shed the tasks given for each group. As the maj ority of the respondents agreed one of the 

pitfalls of group work is lack of accomplishment that is many tasks remai n incomplete. However. 

thi s short coming can be overcome by givi ng manageable tasks and by effect ive monitoring and 

proper guidance. 

Successful group work wi ll not just happen. If a teacher wants her/hi s students to work together 

productively, she/he must plan on how to organ ize the children, and prepare communicati ve tasks 

and ' she/he should teach the students the nOllllS or procedures o f gro up wo rk and provide 

opportuniti es for them to practice the behaviors that are required. In item 9 of table 14 the 

respondents were asked whether the students had awareness on the cl assroom group work 

procedures. And 153(63%) of the teachers, 17 (38%) of the principal s and 10 (71.4%) o f the 

supervisors responded that students did not know the group work procedures. The rest 90(37%) 

of the teachers, 8(32%) of the principals and 4(28.6%) of the supervisors confi rmed that student s 

Ime.w...group _w.o.rk..pmced ures. During the c lassroom observa ti on also the researcher obse rved that 

students did not have acquaintance with grou p work procedures. No minall y, there were group 
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leaders and secretari es that were not seen functioning their ro le. And the other members of the 

group were not also seen discussing in turns. Thus it was possible to deduce that learners did not 

know the group work procedures. 

With regards to item 10 of table 14 122(50.2%) of the teachers, 15(60%) of the principals and 

10(71 .4%) of the supervisors confirmed that teachers did not give appropriate feedback for all 

groups due to shortage of time. Conversely, 121 (49.8%) of the teachers, 10(40%) of the 

principals and 4(28 .6%) of the supervisors responded that teachers give appropriate feedback for 

all groups. 

During the classroom observation it was observed that teachers were doing exerc ises with the 

leamers. In the students' exercise books they had also marked and had signed on it. Otherwise, 

teachers were not seen giving feedback for each group separately which of course was cmcial to 

develop the perfornlance of the learners. 

Part Four: 3.4 Major Problems Teachers face in Managing their Classrooms 

Teachers, principals and supervisors were asked in a questionnaire to li st down five majOl 

problems, which they encountered during the implementation of classroom management. 

components. Besides, during focus group discussion the students were asked 10 mention the 

major problems they had in classrooms. 

Though both of them mentioned many interlinked problems the researcher sorted out the 

fo llowing major ones as mentioned by many of the respondents. 

1. Lack of raw materi als for making supplementary teaching aids. With regards to thi s item 

208.6%) of teachers, 23(92%) of the principals and all of the supervisors confirmed that 

there was lack of raw material for making teaching aids . For the above mentioned 

problems the respondents also suggested solutions that the woreda education office need 

to allocate fu nd for buying the raw material. In addition they reported that the community 

should support schools financ iall y for purchasing the necessary materials that enable 

teachers and students to make supplementary teaching materials. 

2. Classrooms are not conducive for fac ili tating the teaching- leaming. In relation to thi s 

item, 161 (65.2%) of the teachers, 16(64%) of the princi pa l s-;-9T-64~3%JOf supervisors and 
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all students (participants of the focus group discussions) reported that classrooms were 

not conducive for facilitating the teaching-learning. Nevertheless, for effective teaching 

and learning classrooms must be conducive and they need to have ample movable desks, 

bulletin board for displaying the teaching learning and they must be wide enough for 

facilitating the teaching-learning process. For the above requirements they suggested that 

the community and the local governments to buy ample movable desks and chairs, 

bulletin board and to build additional classrooms. 

3. Classroom rules and procedures are not maintained by students and teachers. For this 

item, 184(75.7%) of the teachers, 22(88%) of the principals and 13(92.9%) of the 

supervisors confirn1ed that classroom rules were not maintained by teachers and students. 

Though the rules and the procedures were set in almost all of the classrooms the teachers 

and students were not found implementing them. Thus the respondents recommended that 

teachers need to always remind the learners the classroom rules and procedures while 

teaching and conducting group work and in order to stop disruptive behaviors. 

4. Lack of interest of students to leal11. In this item, 93(38.9%) of the teachers, 4(16%) of the 

principals and supervisors confilmed that most of students did not have the interest to 

leam because as they stated they came to school unwillingly. Though the respondents 

claimed that students lacked interest to leam teachers can enhance the interest of the 

students by using different instructional materials, by preparing varied and interesting 

tasks by relating lessons to the learners ' prior knowledge or experience and by making the 

leamers participate in the classroom discussion. 

5. Discipline problems. About the discipline problems prevailed in classrooms 110(48.2%) 

of the teachers, 8(32%) of the Plincipals, 8(57.1 %) of the supervisors and most of the 

students dUling the focu s group discussion reported that there existed discipline problems 

in classrooms. Though there could be discipline problems in classrooms as the 

respondents said teachers could overcome the disruptive behaviours by using the 

strategies mentioned by scholars to alleviate the discipline problems. 
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CHAPTER FOUR 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This final chapter of the thesis deals with the major findings of the study, conclusions drawn on 

the basis of the findings and recommendations that are assumed to contribute to all eviation of the 

problems related to classroom management practices of the teachers. 

4.1 Summary 

The study aimed at investigating how and to what extent first cycle primary school teachers in the 

zone apply the components of classroom management in teaching. It strived to identify the maj or 

factors that currently affect the classroom management practices in fi rst cycle govemment 

primary schools in Awi zone in Amhara Regional State. In order to achieve this pUlpose, the 

following research questions were rai sed. 

I . What internal fac tors affect classroom management of teachers in primary schools of Awi 

Zone? 

2. To what extent do teachers in prImary schools of Awi Zone faci litate the physica l 

environment of the classrooms to enhance learning? 

3. To what extent do primary schools of teachers prepare materials and lessons for 

instructions? 

4. How do primary schools teachers of Awi Zone manage classrooms for teaching-learning? 

5. To what extent do parents of students in primary schools of Awi Zone be involved in 

school affairs to assist the teaching- Ieaming process? 

The study was conducted in twenty- five govenunent first cycle primary schools in Awi zonc. 

The sources of the data in the study were teachers, principals, cluster supervisors and students. 

The study employed questionnaires, classroom observation and focus group di scussion as data 

collection tools. A total of 313 copies of questionnaires that conta ined close- ended and open­

ended items were distri buted to 274 primary school teachers 25 principals and 14 cl uster­

supervisors of the sample schools. Out of the total questionnaires a total of 282 questionnaires 

(90%) were returned and were availab le for analysis. Observation was conducted in ten randomly 
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selected classrooms with a help of a check-list to see the classrooms' condition and to know how 

teachers manage their c lassrooms. Focus group discussion on unstructured questions were carried 

with 120 students purposefully selected from all grade levels (1 -4) of ten schools. The 

unstructured questions used for discussions were translated into Amharic and Awgni. With the 

aim of making the infon11ation collected more reliab le, a combination of quantitative and 

qualitative methods of data gathering methods have been used. 

A pilot study was calTied out in two primary schools to help among other things to improve the 

research instruments as well as to provide a guide to the execution of the main study. For the 

purpose of analysis; the data collected through questiOlmaires were talli ed and computed using 

descriptive statistics such as frequency, percentage, and means along with inferential statistics 

such as t- test and chi-square. On the other hand, the data collected through classroom 

observation and foc us group discussion were analyzed using qualitative method of ana lys is. 

Accordingly, the student researcher has summm1zed the major findings as follows. 

4.1. 1 A breakdown of the respondents in terms of sex shows that females constitute 135 (55 .6%) 

of lhe teachers whi le males make up 108 (44.4%) of the teachers. Conversely, 2(8%) oflhe 

principals and none of the supervisors were femal es. A c lose observation of the data reveals 

that females participation within the teaching profession is higher than males whereas the 

females participation in the administration position is extremely low. With regard to age 

and experience, more than 70% of the respondents were within 31-40 years of age and as 

far as the respondents' service 233(82.6%) of them had served 6 years and above. With 

regard to qual ification all the teachers had certificates, and the principals have certificates 

and diplomas as to the level of the school. The supervisors also had diploma which was the 

requisite qualification to be assigned as a supervisor. 

4.1.2 Conceming class size as 118(41.8%) of the respondents confil1ned the average number of 

students enrolled in each class was within an interval of 6 1-70. Besides, though the 

magnitude of the problem varies from school to school, the shortage of classroom fac iliti es 

and the supplementary instructional materi als was found to be a problem in almost all 

subject areas. The stud y also showed that the condition of the classrooms in temlS of width, 

....cleanliness, bri ghtness and the standard of blackboard was not conducive for effective 

classrooms instruction and management. 
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4.1.3 In relation to the provIsion of training on classroom management all the respondents 

reported that the pre-service trainings they got was not adequate and did not help them to 

implement classroom management components in classrooms. 

4.1.4 The outcome of the study through questionnaire and classroom observation showed that 

teachers did not plan on when and how to contact with the students' parents. Besides it was 

found that teachers did not state suitable methods of instruction in their plans. 

4.1.5 As far as the motivation of the students is concerned only few of the students were found 

motivated to leam. Besides, the study disclosed that teachers in the sample schools were 

usually giving opportunities to fast leamers for asking and answering questions. 

4.1.6 According to classroom observation, focu s group di scussion and the responses from the 

school administrative bodies, teachers were not preparing varied and interesting tasks for 

leamers and they were also simply presenting their lessons as they are presented in the text­

books without relating the teaching activities with the students' experience. 

4.1.7 Most respondents 23 1 (95. 1 %J of the teachers and all principals, supervisors and students 

replied that teachers used different instruct ional materials rarely. Thus, the study disclosed 

that most ofthe teachers did not use different instructional materials frequently. 

4.1.8 With regard to teachers' acquaintance with the interest, background and abi lity of the 

leamers the study revealed that teachers knew the interest, background and abi lity of few of 

the leamers. 

4.1.9 The study also showed that there were di sruptive behaviors in classrooms. Conceming 

classrooms di scipline problems, 110 (48 .2%) of teachers responded that students were the 

major sources of discipline problems and the remaining teachers confinned that the school 

policy, parents and teachers are sources of discipline problems respectively. Conversely, II 

(44%) of the principals and 8(57.1 %) of the supervisors confinned that teachers were the 

major causes of student-discipline problems. 

4.1.10 As to the findings of the study disclosed, only few teachers 30(13.2%) responded that 

teachers used reminding classroom rules and procedures to misbehaving students as a 

mechanism to stop disruptive behaviors. 
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4.1. 11 In relation to classroom rules and procedures it was found out that all classrooms had 

classroom rules and procedures. According to principal, supervisor and student responses, 

the rules and procedures were set by teachers. 

4.1.12 The stud y revealed that teachers taught classroom rules and procedures to the students 

rarely and on the first day of the academic year respectively. As great proportion 

184(75 .7%) of the teachers, 22(88%) of the principals and 13(92.9%) of the supervisors 

responded that parents did not know the classroom ru les and procedures oftheir children. 

4.1.13 The outcome of the study revealed that teachers had contact with parents in a rare cases, 

occasions such as when there are discipline problems and to get financ ial and material 

support. 

4.1.14 With regard to application of group work, the study revealed that teachers employed group 

work in classrooms and lhey alTanged leam ers in to groups randomly (arbitrari ly). 

However, the study di sc losed that most teachers did not alTange the students' seats for 

different activities as most of the students' seats were fixed to the ground. 

4.1.15 A great proportion of the respondents responded that students were interested in the group 

work . On the contrary the respondents confimled that group members did not participate 

equally during group discussion . In tel111 S of the provision of different tasks for each group 

and for the accomplishment of the tasks on time it was found out that teachers did not give 

different tasks for each group. Besides the study revealed that students did not finish the 

given tasks on time. 

4.1.16 According to the find ings of the study, the majority of the respondents reacted negatively 

that students did not know group work procedures. The study also revealed that teachers 

did not give feedback for all groups. 

4.1.17 Finally, the respondents were asked (0 li st the major problems that hinder effective 

classroom management. Based on this idea the major problems were fo und to be:-

• Lack ofraw materials for making supplementary teaching materials. 

• Un-conducive classroom set up 

• Problem of utilization of classroom rules and procedures. 

• Lack of interest of students to leam 

• Discipline problems in classrooms 
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4.2 Conclusions 

Based on the discussions and findings, the following conclusions are drawn. 

4.2. 1 Regarding the internal factors hindering the effectiveness of classroom management, the 

large class size, lack of classroom facilities like movable desks, bulletin board, and 

supplementary instruciional materials and unconduciveness of the classroom are found to 

be the most serious ones. 

Generally, in unavailabi lity of classroom facilities, inadequate instructional materials and 

the unconduciveness of the classrooms had hindered the effectiveness of the classroom 

management. From this the researcher concluded that local, and regional authorities of 

education have paid less attention on the internal factors that could affect classroom 

management. In other words, the authorities had paid much attention on enrollment rather 

than on the quality of education provided. 

4.2.2 The major contribution of implementing classroom management components heavily lies 

on the teacher who has enough knowledge in instructional and managerial skill s. However, 

the find ings of this study confimled that teachers in the primary schools of Awi zone lacked 

the skill and training in implementing the classroom management components. Thu~t can, 

therefore, be concluded that Teacher Institutes paid less attention for classroom 

management for they fail ed to equip the trainees with the necessary ski lls and knowledge to 

cope up with the modem methods of classroom instruction and management. Besides, the 

Woreda Education Office and Regional Education Bureau had failed to give refreshment 

course or in- service course on classroom management. From this it can be deduced that 

there was strong reliance of the authorities on pre-service training of teachers, principals 

and supervisors without paying attention to the dynamic nature of the methodologies. 

4.2.3 With regard to teachers' planning and preparation of teaching materials and lessons the 

result of the study confirmed that teachers did not state suitab le method of instruction like 

role play, problem solving, group work etc. in their plans. Concerning preparations of the 

teaching materials it was found out that teachers prepare instructional materials seldom. 

Besides the study revealed that they paid less attention towards updati ng and relating the 

lessons wiTIithe students ' expenence. Rence, it can lJe cUITcluded-thar the efforts made-by 
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teachers to prepare teaching materi als and concreti ze the lessons and to prepare lessons by 

relating with the students' experiences were very low. 

4.2.4 With regard to teachers' acquaintance with the interest, background and abilities of the 

students the study revealed that teachers knew the interest, background and the ability of 

few students. From the fi nding it can be concluded that teachers knowledge about their 

students was inadequate. And this was mainly due to lose relationship between the teachers 

and students. 

4.2.5 As far as motivation of learners and the strategies teachers used to motivate learners IS 

concemed, the study revealed that only few of the students were motivated to leam. From 

this it can be concluded that teachers lack knowledge of the strategies like giving varied and 

interesting tasks, appreciating every effo rt they do, adopting positive atti tude towards 

leam ers etc . . . to motivate learners. 

4.2.6 Conceming classroom disc ipline the study found out that there were disruptive behaviors in 

classrooms though they were minor ones. Besides, it was found that classrooms had ru les 

and procedures to be govemed. These rules and procedures, nevel1heless, were introduced 

to students only at the beginning of the year. Thus, the students did not have understanding 

on what types of behav iors were expected from them. This was due to lack of adequate 

infom1ation on rules and procedures of the classroom. It was mainly reflected by 

inappropriate behavior manifested in the classrooms. Hence, it can be concluded that 

teachers fail to teach and make the students be aware of the rules and procedures of the 

classrooms through out the academic year. 

4.2.7 The outcome of the study revealed that teachers had contact wi th the students parents in 

rare cases like when there had been discipline problems and to get financial and material 

support. From classroom management perspecti ve, however, teachers should have a 

frequent contact with parents to inform them about the classroom teaching-Ieami ng and 

their children's academic progress as a result of which parents could contri bute their own to 

facilitate the teaching leaming. From the above finding that is if parents contact teachers 

rarely and come to schools when di scipline problems ari se and to assist the schools in tem1S 

of materials and finance it can be concluded that the involvement of parents to assist the 

teaching leaming- process is very low. Thus, this low involvement of parents coul d be the 
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cause for the students discipline problems, and the presence of inadequate instructional 

materials and classroom facilities . 

4.2.8 With regard to the application of group work, it was found out that teachers lacked skill to 

implement group work. They group students arbitrarily according to their seats, majority of 

them did not arrange the students' seats, did not make the students participate equally and 

they did not give different tasks and manageable tasks for each group. 

From the above findings though teachers seemed to employ group work, it was found out 

that teachers did not know how to arrange students and the students' seats and to give well 

structured guidance and lacked ability to prepare interactive and manageable tasks to the 

students. From this it can be concluded that the application of group work has been stalied 

with out giving a thorough training for teachers on the strategies of group work application. 

4.2.9With regards to the physical environment of the classroom a teacher has to organize the 

classroom in such a way that it enhances the educational purpose. FUl11iture must be 

alTanged to accommodate the instructional program. Consequently, the physical 

mnngement of the classroom must be flexible enough so that adjustments can be made for 

individual work, group work and whole-class activities. In addition to being more flexible 

and more functional, classrooms also need to be more attractive for students. Even wherc 

conditions are bad, it is possible to improve the atmosphere with posters, students' work, 

etc by posting on the wall. To facilitate the classroom condition for teaching-Ieal11ing 

teachers are advised to put flash cards, charts, pictures, and realia in classrooms so that they 

provide easy access to leal11ers . Generally, teachers have to make classrooms attractive, 

interesting and instructionally benefi cial. As the study revealed, teachers in the sample 

schools, however, did not vary the students seats in such a way that it can be used for 

individual work, group work and whole-class activities and they didn't make their 

classrooms attractive by posting pictures, charts and drawings etc. Besides, they did not put 

different instructional materials in the classrooms. 

Thus, from this it can be concluded that the effort made by teachers to facilitate the physical 

environment of the classroom to enhance leal11ing was very low. This basically shows the 

teachers negligence to employ group work procedures and to equip classrooms with the necessary 

teaching material s. 
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4.2.10 With regards to teachers' classroom management practices the study revealed that teachers 

did not use different ways of fostering motivation and they did not maintain classroom 

discipline by using the classroom rules and procedures. Besides, the study revealed that 

teachers did not arrange the students' seats for group interaction and as they did not guide 

and monitor the group discussion. 

Generally, the researcher concluded that the classroom management components were not 

sufficiently considered or effected by teachers in classrooms. 

4.3 Recommendations 

Based on the major findings and conclusions drawn, with respect to classroom management 

practices of teachers in the first cycle primary schools, the following recommendations are 

suggested with the hope that they could be helpful to improve the classroom management 

practices in the zone. 

4.3.1 The result of the study showed that the scarcity of classroom facilities like movable desks, 

standardized blackboard, bulletin board and other supplementary instructional materials 

and the unconduciveness of the classroom condition (large class size, uncleanliness of the 

classrooms, and inadequacy of the width of the classroom) were the intemal factors that 

affected classroom management of teachers. It would be, therefore, recommendable that 

concem ed bodies: schools, woreda education office, the community and non-govemment 

organizations need to give significant attention to alleviate the problems. 

To overcome the scarcity and absence of classroom facilities like movable desks, 

standardized black board, bulletin board and other supplementary insttuctional materials 

the joint effort of the above stakeholders is very important. The woreda education office 

should allocate budget for buying the classroom facilities and raw materials necessary for 

making the insttuctional materials. Besides the schools need (0 mobilize the community 

and the non-govenunent organization to get financial ass istance that could enable them to 

purchase the classroom facilities and the raw mateti als for making supplementary 

insttuctionalmaterials. 

Class size and unconducive condition of classrooms were found to be negatively affecting 

the classroom management. Thus, to overcome these problems it ca lls the need fo r building 
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researcher reminds teachers to establish a system of communication with the students ' 

parents so that they could assist teachers in disciplining their children . 

4.3.5 The finding of the study indicated that teachers lacked the ski ll to properly guide and 

implement group work in classrooms. Nominally, they assigned group leaders and 

secretaries for the group. However, during the di scussion the group leaders and secretaries 

were not seen doing their job. Besides, the students did not know what they were 

supposed to do in order to function in a group situation. Thus, to properly guide their 

group work teachers need to acquaint themselves with the group work procedures that are 

applied in classrooms and they have to teach group work procedures to the students 

because students need to know how to get information from the other members and how 

to respond to questions. 

4.3.6 As the study disclosed the effort made by teachers to facilitate the physical envirorullent 

of the classroom to enhance learning was low. Thus the researcher recommends that 

teachers need to facilitate the physical environment of the classroom. They ought to 

organize the classroom furniture in such away that it enhances cooperative learning. 

Teachers need to make their classrooms attractive by posting posters, pictures and charts 

on the walls. Besides, to make the instructional activities interesting they have to put 

different instmctional material s like flash cards, models and realia in the classroom. 

4. 3.7 Finally, the researcher call s on other researchers to carry out more study on wider 

population by including other factors which affect classroom management practices of 

teachers at primary school level. 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning Management 

A Questionnaire to be filled by First cycle Primary School 

Classroom Teachers 

The main purpose of this questionnaire is to investigate issues related to classroom 

management practices in first cycle primary schools of Awi Zone in Amhara 

Regional state. The information obtained will help to recommend and suggest 

possible solutions to the problems encountered during the implementation of the 

classroom management components. 

Hence, you are kindly requested to respond to every item in the questionnaire. 

Your correct and complete response to this questionnaire wi ll have a great effect 

on the success of the study. 

N. B All your responses will be kept confidential 

No need of writing your name 

Thank you in advance for your cooperation 

The Researcher 

Part One: Genet"al Information and Personal Data 

Direction: Indicate your response either by using an (X) mark in the given box or 

by giving short answers on the space provided. 

I . Location: Woreda - -----

2. Name of the school ------

3. The school is found in rural 0 
4. Language oflnstruction: 

Sub-town 0 
Amharic 0 

Town 0 
AwgniO 



5. Sex: Male 0 Female 0 

6. Age: 41-50 years 0 20-30 years 0 

31-40 years 0 51 years and above 0 

7. Qualification: TTl 0 Diploma 0 If any other specify 

8. Teaching experience: 1-5 Years 0 11-15 Years 0 

6- 10 years 0 16-20 years 0 

21-25 years 0 26 and above years 0 

9. Number of students in your class: 40- 50 Years 0 61 -70 years 0 

5 I -60 years 0 71 and above 0 

Part two: Classroom Environment 

Direction: Below are some statements about classroom physical environment. Read 

each item carefully and give the response by putting an 'X' mark in the given box to 

indicate the availability of classroom facilities and the conditions of classrooms. 

A. Items related to availability of facilities 

1- In your classroom there are ample desks for the students 

A. Yes 0 B. No 0 

2- The classroom has a bulletin board 

A. Yes 0 B. No 0 

3- There are adequate instructional materials in the classroom 

A.Yes 0 B. No 0 

4- There are adequate instructional materials in the classroom 

A. Yes 0 B. No 0 

___ B.-Condition of the classroom and tlle-Classroomlacilities_ 

2 



Direction: Rate the condition of the classroom and facilities on the scale developed by 

putting an 'X' mark. The numbers 5,4,3,2 and I on the scale represent very good, good, 

fair, poor and very poor respectively. 

No Items 5 4 3 2 

I Width of the classroom 

2 Clean lines of the room 

3 Condition of the classroom 

4 Brightness of the classroom 

5 Conduciveness of the classroom 

Part three: Teachers' experience on classroom 

Direction: Please indicate your response by putting an 'X' mark in the given 

box or by giving short answers. 

1 

I . Have you ever received training on classroom management? A. Yes D B.No D 

2. If your answer is 'Yes' do you think the training you have taken is sufficient to 

effecti vely manage your classroom? A. Yes D B.No D 

3. Planning is one of the components classroom management. Thus, teachers prepare 

long and short term plans. In their plans they are expected to include a plan on when and 

how to contact with the students ' parents. Does your plan hold this? 

A. YesD B.No D 

4. In your lesson do you clearly state suitable method of instruction for every lesson? 

A. Yes B.No 0 
5. Motivation is one of the components of classroom management. Do you think your 

students are motivated to learn? 

A. Yes D B. No D 

6. If your answer is 'Yes' how many of them are motivated? 

A. All of them D 

c. Some of them D 

B. Many of them 

D. Few of them 

D 

D 
7. -I f your answer is "No-'-whr-== _______ __ ? 

8. In classroom which group of students do you frequently motivate? 

3 
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A- Students who are doing well in the task D 

B- Students who trying to do the exercises D 

C- Students who are disciplined and quiet D 

0- All the students of the class D 

E- Students who are weak in subjects they learn 

9. Do you give varied tasks for learners to do? 

A. Yes D B. No D 

D 

10. I f your answer is ' Yes' from what source do you frequently give exercises? 

A. From their text books D 

B. By preparing exercises of your own D 

II. I f your answer is 'No' for question number ' 9' 

Why _________________________________________________ ? 

12. Do you relate learning activities wi th the student ' experience? 

A. Yes D B.No D 

13. Do you use variety of instructional materials during presentation? 

A. Yes D B.No D 
14. If ' Yes' how often do you use the instructional materials? 

A. Always D B. Frequently D C. Sometimes D D. Rarely D 

15. If 'No ' Why ? 

16. Do you display the works of students on bulletin board (wall)? 

A. Yes D B. No D 

17. If your answer is 'No' why ___________________ ? 

Part four: Relationship between teachers and students 

Direction: Rate the extent of your acquaintance with the student's family , interest, 

background and ability. The numbers 5,4,3,2 and 1 on the scale represent all, many, 

some, few and nonc respectively. 

4 



No Items Scale values 

5 4 3 

18 I know the interest of my learners 

19 I know the family background of the learners 

20 J know homes of my learners 

2 1 I know the ability of the learners 

Part five : Teachers' experience on other classroom management components. 

22. Do you observe any disruptive behavior in the c lassroom? 

A. Yes B.No D 

23. If your answer is ' Yes' what are the disruptive behaviors mostly prevailed? 

24. What so you think is the major source of the discipl ine problem in your class? 

A. The School policy D 

B. The students D 

C. The teacher D 

D. The Parents D 

2 

25. When one of the students misbehaves in classroom which mechanism do you mostly 

use to maintain discipl ine? 

A. Reprimand the learner who misbehaves D 

B. Apply physical punishment D 

C. Use private conference with the learner 

D. Send the learner out of the classroom 

E. Communicate with students parents 

D 

D 
D 

F. Send to the unit leader, vice- principal and principal D 

G. Ignore the misbehavior if it is not serious 

H. Remind the classroom rules D 

26. Do you have c lassroom rules and procedures? 

A. Yes D B.No D 

5 

D 

I 

j 



27. If 'Yes' who sets the rul es and procedures? 

A. The teacher 0 

B. The student 0 

C. Both the teacher and the students 0 

28. Are the rul es and procedures posted on the wa ll s? 

A. Yes 0 B.No 0 

29. Do you teach the rules and procedures? 

A. Yes 0 B.No 0 

30. If ' Yes ' how often do you teach? 

A. Only on the first day of the academic year 0 C. Rarely 0 

B. Always 0 

31 If your answer for number '29 ' is 'No ' why-

32. Do parents know the classroom rules and procedures? 

A. Yes 0 B.No 0 

33. Do you have a contact with the students' parents? 

A. Yes 0 B.No 0 

34. If ' Yes' how often do you have a contact with parents? 

A. Always 0 C. Sometimes 0 

B. Frequently 0 D. Rarely o 
35. When do you have a contact with the students' parents? 

A. When there is discipline problem?O 

B. To report about the students' positive behavior 0 

C. To get material and fi nancial supp0l1 0 

D. If any other mention ------------------------------------------------

36. In your classroom do you employ group work? 

A. Yes 0 B.No 0 

37. If ' No' wh y? --------- ------------------------------ ----- ------------- -

38. If '-yes ' do you-arrang~students_int{) gwups.? 

A. Yes 0 B. No 0 

6 



39. On what bases do you group the students? 

A. Based on the interest of the learners 0 

B. Based on their ability 0 

C. Randomly 0 
40. To form group do you arrange the students' sealS in clusters? 

A. Yes 0 B.No 0 

4 1 . If your answer is 'No' why? --------------------------------------------------

42. Are the students interested in the group work? 

A. Yes 0 B.No 0 

43. Do the members of the group equally participate in the di scussion? 

A. Yes 0 B. No o 
44. Do you give different tasks for each group? 

A. Yes 0 B.No 0 

45. Do the students finish the task given on time? 

A. Yes 0 B. No 0 

46. If ' No' Why? ------------ -------------------------------------------------------

47. Do the students know the group work procedures? 

A.Yes 0 B.No c=J 

48 . Do you give feedback fo r all the groups? 

A. Yes 0 B. No 0 

49. If 'No ' Why? --------------------------------------------------------------------

Part six . General Questions 

Direction: Please give possible answers for the following questions . 

1- What are the five major problems you face in managing your classrooms? 

2- What do you think the solutions could be? 

7 



Appendix B 

Addis Ababa University 

School of Grad uate Studies 

College of Education 

Depa rtment of Educational Planning and Management 

A Questionnaire to be filled by Primary School Principals and Cluster 
Supervisors 

The purpose of thi s questionnaire is to investigate issues related to classroom 

management practi ces in first cycle primary schools of Awi Zone in Amhara Regional 

state. The information obtained from the respondents will help to recommend and suggest 

poss ible solutions to the problem encountered during the implementation of the 

classroom management components. 

Hence, you are kindly requested to respond to every item 111 the questionnaire. Your 

correct and complete response to thi s questionnaire will have a great effect on the success 

of the study. 

N. B All your responses will be kept confidential 

No need of writing your name 

Thank. yo u in advance for your cooperation 

The Researcher 

Part Olle: General Information and Personal Data 

Direction: Indicate your response either by putting an (X) mark in the given box or 
by giving short answers on the space provided. 

I . Location: Woreda ______ _ 

2. Name of the school _____ _ 

3. Level of the school _____ _ 

4. Your school is found in rural D Sub-town D Town D 
5. Language of Instruction: Amharic D Awgni D 

6. Sex: Male D Female D 

7. Age:20-30 years D 41 -50 years D 



No Items Scale Valves 

5 4 3 2 1 

I Width of the classrooms 

2 Cleanliness of the rooms 

3 Condition of the chalk bQards 

4 Brightness of the classrooms 

5 Conduciveness of the classrooms 

Part three: - Teacher's experience on classroom management components 

Direction : - Please indicate your response by putting an "X" mark in the given box 

or by 

giving short answers. 

I . Have you taken training on classroom management? 

A.Yes D B.NoO 

2. If your answer IS "Yes" does the training help you to provide support for 

teachers? 

A. Yes D B. N<C:J 

3. Planning is one of the components of class room management. Thus, teachers 

Prepare long and Sh0l1 term plans. In their plans they are expected to include a 

plan on when and how to contact with the students parents. Does the teachers plan 

incorporate thi s in your school? 

A. Yes 0 B.NoO 

4 Do teachers state Suitable method of instruction in their plans? 

A. YesO B.NoO 

5. Motivation is one of the components of classroom management Do you think 
the students in your school are motivated to learn? 

A. Yes D B.NoO 
6. [f your answer is "Yes" how many of them are motivated? 

A. All ofThem 0 B. Many ofthemD 

C. Some of them 0 D. Few of them D 



7. If your answer's is "No" why? --------------------------------------------------

8. In classrooms which group of students do teachers frequently motivate? 

A. Students who are doing well in the task D 

B. Students who are trying to do the exercises D 

C. Students who are disciplined and quiet D 

D. All the students of the classc=J 

E. Students who are weak in subjects they learn D 

9. Do teachers give varied tasks for learners to do? 

A. Yes D B.NoD 

10. If your answer is "yes" from what source do teachers frequently give exercises? 

A. From the students' text books D 

B. By preparing exercises of their own D 

11 . If your answer is "No" for question number "9" 

\\Ihy? -------- --------------------------------------------------------------------------

12. Do teachers relate learning activities to the students' experience? 

A. Yes D B.NuD 

13. Do teachers use variety of instructional materials during presentation? 

A.Always D B. Frequently D 

C. Sometimes D D. Rarely D 

15. [fyour answer is "No" why? --------------------------------------

16. Do teachers display the works of students on bulletin board (wall)? 

A.Yes D B.NoD 

17. [f your answer is "NO" why? -------------------------------------­

Party four: - Relationship between teachers and students. 

Directions Rate the extent of teachers' acquaintance with the students' family , 

interest, background and ab ili ty. The numbers 5, 4, 3, 2, and 1 on the scale 

represent all, many, some, few and none respectively. 



No Item Scale Valves 
5 4 3 2 

18 Teachers know the interest of the learners 
19 Teachers know the family background of the 

learners 
20 Teachers know homes of thei r learners 
21 Teachers know the ability of the learners 

Part Five: - Teachers' experience on other classroom management components 

22. Do you observe disruptive behaviors in classrooms? 

A. Yes 0 B.No 0 

1 

23. If your answer is "Yes" what are the disruptive behaviors mostly prevailed? ----------

24. In classrooms when a student misbehaves, which mechanism do teachers mostly use 

to maintain discipline? 

A. Reprimand the learner who misbehaves 0 

B. Apply physical punishment 0 

C. Use private conference with the learner 0 

D. Send the learner out of the classroom 0 

E. Communicate with the student's parents 0 

F. Send the learner to the unit leader, vice principal and principal 0 

G. Ignore the misbehavior if it is not serious 0 

H. Remind the classroom rules 0 

25. What do you think is the major source of the discipline problem in classroom? 

A. The school policy 0 

C. The teachers 0 

26. Do the classrooms have ru les and procedures? 

A. Yes 0 B.NoO 

27. If " Yes" who sets the rules and procedures? 

B. The Students 0 

D. The parents 0 

A. The teachers 0 B. The students 0 

C. Both the teachers and the students 0 



28. Do teachers post the rules and procedures on the wall s? 

A. Yes 0 B.NoO 

29. Do teachers teach the rules and procedures? 

A. Yes 0 B.No 0 
30. If "Yes" how often do they teach? 

A. Only on the first day of the academic yearO 

B. Always 0 

C. Rarely 0 

31. If your answer for number "29" is "NO" why? ---------------------------------------------

32. Do parents know the classroom rules and procedures? 

A. Yes 0 B.No 0 

33. Do teachers have a contact with the students' pretests? 

A. Yes 0 B. No 0 

34. If"Yes" how often do they have a contact with parents? 

A. Always 0 

C. Sometimes 0 

B. Frequently 0 

D. Rarely 0 

35. When do teachers commonly have a contact with the students ' parents? 

A. When there is discipline problem 0 

B. To report about the student's positive behaviorO 

C. To get materi al and financial support 0 

D. If any other mention --------------------------------------------------------

36. In classrooms do teachers employ group work? 

A.Yes 0 B.No 0 

37. If"Yes" on what bases do teachers group the students? 

A. Based on the interest of the learners 0 

B. Based on their abi lity 0 



C. RandomlYD 

38. If your answer for number "36" is "NO" why ------------------------------------------

--------------------------------------------------------------------? 

39 Do you teachers arrange students in to groups? 

A. Yes D B.NoD 

40. To form groups do teachers arrange the students ' seats? 
A. Yes D B.No 0 

41.1 f your answer is "N 0 " why? ----------------------------------------------------------------

42. Do you think the learners are interested in the group work? 

A. Yes D B. No 0 
43. Do the members of the group equally participate in the discussion? 

A . Yes D B.No D 

44. Do teachers give different tasks for each group? 

A. Yes D B.No 0 

45. Do the students fini sh the tasks given on time? 

A. Yes D B. No 0 

46. If your answer is "No" why? -------------------------------------------------------

47. Do you think the students know group work procedures? A. Yes D B.No 0 

48. Do teachers give feed back for all the groups? A. Yes D B. NcCJ 
Part Six : - General Questions 
Direction: - please give possible answers for the following questions. 

I. What are the five major problems teachers face in managing their classroom? 

2. What do you think the solutions could be? 



Appendix C 

Class room Observation Checklist 

This check li st is designed to co llect information about the classroom management 

practices of Awi zone first cycle primary school classrooms. The information co llected is 

used for academic study. As one of the purposes of the study is to examine the ex isting 

si tuation of the classroom management practices employing observation as one of the 

instruments is valuable to complete the study. 

I. General Information 

1. Woreda ___ _ _ _ 

2. Name of the school _____ _ _ ___ _ _ _ _ 

3. Grade and section ______ Date _ _ _ _ _ _ _ _ _ 

4. Subject ____ _ _ __ Topic ____ _ _ _ _ 

5. N umber of students in 1the class M ____ F ____ Total _ _ _ _ _ 

6. T ime begin _ _____ Time ended _ _ _ _ _ _ 

II. Bio-da ta regarding the teacher being observed 

• Sex ______ _ • Experience _ _ __ _ 

• Age _ _ _ . _ _ _ _ • Qualification ___ _ 

III. Classroom Facilities and th e class r oom situation 

A- Availability of classroom facilities 

Direction: Indicate your obscr'vation to the given items by using an (X) mark in the 

space provided under 'Yes ' or ' No ' . 



No Items Yes No 

1 Desks and chairs are movable 

2 Desks and chairs are arranged 

3 There are enough desks in the classroom 

4 There are adequate instructional materials in the classroom 

5 Three is free space to facilitate different sitting arrangements 

6 The rules are posted on the wall 

7 The classroom has a bulletin board 

B. The classroom physical environment 

No 

I 

2 

3 

4 

5 

6 

Direction Rate the physical environment of the classrooms by using an "X" 

mark under each value 

Items V. good Good Fair Poor V. poor 

Classroom width 

Cleanliness of the rooms 

Class size 

Condition of the chalk boards 

Brightness of the classrooms 

Conduciveness of the classrooms 

Part IV Classroom management practices 

Direction:- In rating the teachers classroom management Iskills on the scale 

developed use an "X" mark in the rectangle provided in front of the item in which 

the teacher is to he rated in respect to your judgment given in numbers. The 

numbers 5,4,3,2 and 1 on the scale represent very good, good, average, poor and 

very poor respectively. 
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catagory Sub -Category Scale Valves 

5 4 3 2 I 

1.1 The teachers states suitable method of 

I Instruction in planning 

1.2 The teacherdlas plmUled to contact with 

Parents 

2 2. 1 The teachers provides varied tasks to the 

students 

2.2 The teachers use different instructional 

materials while teach ing 

2.3 The teachers relates learning activities to the 

students experience 

2.4 The teacher displays the works of students 

on 

the bulletin board or the walls 

3 3. 1 The teachers focuses on the misbehavior 

rather 

than the misbehaving student 

3.2 The teacher gives equal attention to all 

students 

3.3 The teacher guides rather than dominates the 

students 

4 4.1 There are no disruptive behaviors 1I1 the 

classroom 

4.2 The teacher controls the whole classroom 

4.3 The teacher reminds rules to stop 

misbehavior 

4.4 The teacher ignores misbehavior which is 

non-d isruptive 
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Category Sub -Category Scale Values 

5 4 3 2 1 

5 5.1 There are rules and procedures In 

classrooms 

5.2 The classroom rules are sh0l1 and precise 

6 6. 1 The teacher gives constructive feed back 

6.2 The teacher rarely sits down 

6.3 The students group work is monitored 

7 7. I pupils are working in groups properly 

7.2 The t~achers varies grouping 

7.3 The teacher reminds the groups to use group 

work procedures 

7.4 students finish the task on time 

7.5 Group members report their work 

to the class 
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Appendix D 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Student Focus Group Discussion 

The aim of this focus group discuss ion is to get the necessary information of the 

classroom management practices in first cycle primary schools of Awi Zone in Amhara 

Regional state. The information obtained will help to recommend possible solutions to 

the problems encountered during the implementation of the classroom management 

components. 

Part One: General Information 

Woreda __________ _ Date _________ _ 

Name of the school _____ _ Time FGD started -----
Group number _______ _ Time FGD ended ____ _ 

Number of students in a group -------------------------------­

Part Two: Introduction 

This gu ide for FGD is presented to generate pertinent data concerning your classroom 

management practi ces. It is the researcher's belief that in generating data for research 

purpose due attention should be given to the ethical concerns that would develop trust in 

part of the participants. Accordingly, the following ethical considerations are forwarded. 

• Your pat1i cipation in thi s di scussion is on voluntary basis. 

• You have the right to withdraw, to change your ideas or to edit your recorded 

ideas. 

• Whi le the i ~Q.1Jl1ation you give belongs to you, the interpretation totall y belongs 

to me 

• Your anonymity and confidentiali ty of your info rmation holds the heart of thi s 

research ethics. 



During the FGO: 

• There is no right or wrong answer and difference of opinions are perfectly 

acceptable. 

• Notes are being taken during this discussion so that an accurate summary can be 

prepared. All comments are confidential. 

Part Three: Discussion Questions 

I . Do you like your classroom teachers? Why? 

2. Is your classroom attractive? 

3. Do teachers use different methods of teaching? 

4. Do they gi ve you varied and interesting tasks? 

5. Do your teachers give you exercise from your textbook or from their own? 

6. Do your teachers use variety of teaching materials during presentation? 

7. Are you interested in the way they present the lesson? 

B. Do they encourage you to ask questions, give suggestions and express your 

feelings freely? 

9. Do they treat all students equally? 

10. Are you provided with adequate furniture and teaching materials? 

I 1. Is there a strong relationship between your teachers and your parents? 

12. What sort of disruptive behaviors do you observe in your classroom? 

13. How do your teachers maintain discipline? 

14. Do you have classroom rules and procedures? 

15. Do you discuss in groups in your classroom? 

16. Are you interested in the group work? 

17. Do you get appropriate feedback from your teachers after you do the exerci se 

given? 

lB. Do you respect each other? 

19. What are the major problems you see in your classroom? 

20 . What do you suggest as so lutions for the problems? 

Thank you for your participation 
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h1-L~- n;:." uot\ll ~ro· fl'l'~-'} h '}-'tl'lm' n~-v+'1 hm.e:PI'IV- :: 

ro- .e.- Vtf~ 'l.I1,fD'} nuoII'P')- .eV/'} uom.er nuouo-,, ·)- M-I-fJn.;.1 nr.e.-"'l.f 

'Pt\;" rtf', 9°11 ;J '1r1 ~,4'CfJI'IV- : : 

I"W ovm/?-l> ovAIl flovllmrfD fl},CllfD to/?fT" flptf-fD ",e f'UZovrTJ 

fT"1fT" r'7C }, 1.e.1." "G~'7TAfD },OJ.II"/J-:: 

ovm/? 11 ",e 11fT" fD1 ov'l£f: },j'lltl.6I '7fT":: 

h£f:A }, 1.e-

},m;/'~ ov4lilL!7Dm.e111 f€I".'!"",r f'7A u.etOr fl1-ov"hr 

ovov6j': ".parr ovm,e4Jr rhh";;: ovAIl '!to- 71"tO- j'lIfl-r1 flh£f:r f/;J­

",e flov'l£f: OJ/? 1fT" f X fT"Ahr fiIIT'!- to-llT flOFJIl.povT j'ovAh1: 

1.. NfH f'UZ 7"ffl.)- tOG.II 

2. f .)-/a 'I: t'I fT"-------------------------.. ----------------------------



3. f''''Z.ft'l",?''-:.n·)- ~'/n.+ f''''Z. '1~n·)· ~lllfJn. n'1mC 0 n~, 'fti h"''''1 0 nh1''''10 

4. ,),?"UC,), f''''Z.IYrn·)' *,* ~,"'IC<;' 0 MJ'~ 0 

5. 7-;:1' on.~· 0 n.,r 0 

6, 71.~-"'Z. h20- 30 0 h3I-40 0 h4I-50 0 5Iquo')''lhtLf WI.e 0 

7, f")'?"UC')' .~Lli f'uo?"VO~' nC1'tLlb+ 0 f't:~fln"'l 0 

h~ILU OFT' I]fl .e "Ifl'lr ----------------------------------

8. I' n'1A "Ifl"')' l1uo, hI-5 quo~' 0 h16-20 quo~' 0 h21-25 quo~' 0 

116-10 quo 0 h26 quo')''1 htLf n ... .e 0 

hl1-15 quo~' 0 

9. nlltt:A (J)-t'l'T' f''''Z. '17' 'l''''ItfD":t: 1111+ h40-50 0 h5I-60 0 

1161-70 0 71 71'1 htLf n ... .e 0 

Iltt:A V-fl+ 

f'OD"'Itf lltt:fI"T nm:l'''.e "''I.;V} n1'ODflh1' 

V- f'OD"'Itf lltt:fI"T'} M</!/'lT n1'ODt'th1' 

uouotf: htLU n;:l'1' f'uo"'ltf Iltt:A "1<,\.p.r"f '} f''''Z.uoflh1, U<'1n":t-· 4,cn'PA :: 

f'1'nm"+ 7\,n U<'1n1' n'T'qu'1 n"'l,nl1 +llllfl<;'(J)"} uoAt'I "11",. 

(J)'t'l1'f'X ?"AIl+ n"'lY:L"I .euoA(I· :: 

I, nuo"'ltf Iltt:AfD (J)-t'l1' flU·fl-?" 1''''1 tfD l' f''''Z.n:J' UO"'U06"/, M :: 

IJ, 0 nfD fl . f'fl?" 0 

2. n Iltt: fl · (J)'t'l1' f''''Z.77· f"""'It uo.puo6"/,fD',r "' ,'f><'1:1'/'l1' '1:f(J)':: 

U. nfD 0 fl. n.e.~fl-?" 0 

3. nlltt:fl' f''''It'I;:I'(J)<f:f'1 ~'9"UC+ ',11 '1-.'l~1· f''''Z.flm~·n+ nlM M(J)' 

U. ~lfD 0 fl . f'fl?" 0 

4. nlltt:fl- (J)'t'l1' n<f: f''''It'l1''''Itf uoCli uoultffD1- M-:: 

V. ~lfD 0 fl. I' fl·?" 0 
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==tY= I1I1·u o.rT l"rLO'1' Inl'l uttni· ~,9n{}-) .. ~,"'1t-",~.:r--} .e11'PA:: 

11-"l'Im+ ~,9"{}1" 9"CfP"fDT m·{}'1' HillA ',m· YI'I'1' -} ==II'i' O=9"L'1' 

Ooo=II'i'fD:f p'C 0"'1.17m· n;:J' "x" 9"AIl-)' O"'1~'L"I Y=AIl-" :: 

I' = = II 'i' 00 "11'1 ""I. fD i .. 

5 . 0 fT] 9" '1' .;. 'f(D-

4. '1'';' ~m· 

3. ooA ll9" ~m' 

2 . '1'';' M!S.I'I9" 

1. 0 fT] 9" '1'';' M!S .. I'I9" 

= = II 'i' fD i · 

T. q! tOI'l uttnT 5 4 3 2 1 

1 

2 

3 

4 

5 

I' =="'1tY Ilq:A 11'1 .. 1" 

1'="'1tY Ilq:A M1' 

1'="'1tY Ilq:A '1'q!C MVl u·'b.r 

I' = "'1 tJ' 1lq:1'I' 01: llC'n 1''''1 "171" 

U· '/,;:J' 

I' = "'1 t Y 11 q: 1'1 ' 1'1 = "'1 C "'1 {} .,. "'1 C Y 1'1 m· 

9"1::'1')" 

Iltt:A 'l'f11" 

l'oo9"ut--n I'Iltt:A (J].f1'1' hoo6-C h,}'P'bfD'f hT1fJOC,) 

O-l'ool'lhT 

==tY :- tllllt'!'i'(J]. '} =A{} tt'1'~ ' (J].f1'1' I'X 9"AIl-)' O"'1~"L"I'l fJf'.. n.rfD1~ 

ft.e M,'T'';' 000 ~ tt: .e uo A 1'1 .. 

1. I'll tt: A (J]. {} 'l' h uo t· C {} Am '1 m{)~ 'I' t\? 

U. ~,fD 0 

2. uoA{}fD « ~,fD » I1U", {}Am'llD. Iltt:AfDl Oh"lfJO" 1'I=9U t .. 1" 0<1: "01. 1lt'!(J]. 

.l' {}fJ I'I-? 

IJ. h?D 0 
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3. '''N' 5': ~, VI· rl1<;::t.\ m.tI'!' ~,OO6'C ~'!1t.\ 'UIl.:: nttu9U 9"11, f+ oo9uUt- ·} 

rLI!'9"<; rh~C 7.11, tH'J'.· f;".<:fl·:: },;,'.<:'fm. ",1'.90 h"""'l6 (lI,,;e:. ;JC 

MO'lS'Lm. ,?.,..~.',:,. n'?t.\o f{l'I'9"l1lfl' ::r},CtlJl' },~'J'.·tI .eUT} flJ1·;J-t.\? 

V. hJl' 0 fl. r.flJ1")·9° 0 

4. ntH'J'.·Jl' ",I'. '?t.\o rif'l r"'ltl"""'l6f H9.. M"'9"m'Pt.\? 

V. r.Jl' 0 II. MtI",oo'!'V'9" 0 

5.r.'/I'I7iH· r. ,P,. rl1<;::t.\ (lI·tI'!' r.oot-C ~" J'.' ~,lJt.\ ~m· : : nootf~'9° 

n 11<;:: t.\ Jl' r"'l. 17' "''''l6 Jl' 'f II .). 9"U C + ..,. ~I'I 'n ~ 1- M 'fm· ,1'." flo? 

V ~,Jl' 0 

II . ~, t.\ t.\ 9" 0 

6. ""'/1'1 7i~ 1· Mr(ll' lJlI· 9", fVllfl;f; ""'/1'1 7i~')' ~Nf(ll· .e"fl·? 

V. 11·11·9" 0 

fl. {IH 'Jl'~ 0 

rho '!'<t.y.~ 0 

00. nfTI9" '1'<t .y.~ 0 

7 . ..,. '/1'1 7i ~ .). r" 'I' (lI·9" lJ fl · MUI? ----------------------------------------------------

V. 00 t.\ 00 Po Jl' 'f , n '!'.;. 11' 'l. ;J- r "'l.1I .;. .). , 0 

fl . oot.\ooPoJl''f, flooP't-+ oo·ht- r"'l.fJ'.C1+' 0 

rho nl1<;::t.\ (lI·tI'1' '1'<. P'~--9"'?t]C f"rm·, 0 

00 • n 11 <;:: t.\ (lI. tI '1' r "'l. 17' V·II . 9" ..,. "'l t Jl' ':f 0 

UJ. nl1<;::t.\ m·tI'!' n')' 9"uC;J-;f(ll' J'.h9" ffl · """'l6Jl'1" 0 

9. 1\1''''l6 Jl' l' Jl' r..,· flf~ 00 t.\ 00 'Ji Jl' 1~ ,I'. n fTllI·? 

V. ~,Jl' 0 

fl . ~,t.\n'1'9" 0 

1 O. oot.\{JJl' r.Jl' htf'l r"'l.nm+ oot.\ooPo n~,·nlf:;'(lI· h9u'.~.' '1m·? 

11. hooorh<;:: 0 
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1'1 . n'? A O'''1I1;:1:e: .}, 0 

J l.ooA{W' ~\A{l1'9" Illf'l M""}? --------------------------------------------------------- -

12. f''''l.Yil-l' 9''';''~'"} ~'9"UC')' h",o'1t9l1' nl-JflfL ;:IC nO?t1oo~' Yil"'9"&-I'I'? 

V. MIJ 0 

1'1 . Mlj9"~'9" 0 

13. n"'l.Yil-l·9".;..n~' ro:P'}- f'-I' I'\Y\( f'+9uUC~' aol>i oo"ltY9l1~"} .em <J> "'1 1'1' 

ro.e? 

V. ~\9l 0 

1'1 . >tAm<J>9"9" 0 

14. aoAil9l ~\9l"} htf~ f''''l.m4'ao,+ 

V. V·A1H. 0 

1'1. ~d]l1 <;' (il."} 1 t\, 0 

(h. ~\"},I\"} Y: 'W,O 

ao.>tAr;: ~\Ar;: 0 

16. -I"°'1t9l1~ f''''l.t'16:r(il."} f'+9"UC~' aoC>i aofl tY9l 1'· nh<J:A (il.il1' 

Yil"'9u t1]I'I' C.eI'l1'1,1'I-) ro.e? 

V. >t9l 0 1'1. f' 1'19" 0 

17. aoAil9l f'M" htf~ 1'19""}? --------------------------------------------------------

Il<J:A >t&-7' 1 l'ao9"U&-"}'1 I'-I"O?t'l''f"} ''IT'i''1r n-l"ooflh-l" 

aoootY'httu 0:1''f 04'ln+ vfln'f oolPl~' I'-I"O?t9l'f9l"} ll1flt\,l 1''1'e' Y.l:<l 

'l'oom-nr"} n;/' h'l 1'-1"1'11' 1'1'I-;/' ?""} YUA h"}Y."'l.fm-<#l fooAllof::: 

f' ao ao H <;' oo"} 1'1 ""I, 9l1' 

5- f'V-I'I'"}?" 3- f'1'N·:(:·} 

4- f' Mllg' 9l :,; '} 2- f'nrTJ9" 1'4:'y.;(;·} 
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'f- . ", o'}(t U<'\ (1 :)'- £70 on II ;;: .9' 1-

5 4 3 2 1 

18 l' -f-"'1t.9':(;-} 1f}fJt. ~,OJ':PI'IU' 

19 I' -f-"'I t .9' :(; 1 I'I1-f-f'I(l;r :f:av} Y,l >1 ~,a>-:J'tl U· 

20 .,-"'1 t.9'~; l'onm-n1"} n:f''1 on<;' t,)' 11;1-;r:OJ-'} 

~,OJ' :PI'IU-

21 !' .,-"'1 I', .9' :[; '} !' 1-11\' 1-tt .. ;I' ~,OJ' :J'tt U· 

Il~t\ h9"f1+ :!'on9"Ut.'} !'Il~t\ a>NI' hontC 1l,}'l''l..9''f n"'t.9'~ !'hont.C 

1l~fl-1' 

onontJ' : +Illlll;;' (I)- '} on t\f1 "I'f"r' !' « X» 9" t\ 111' n"'1 ~ l "} '1 I] p,. (I;f' .9'1' "f.', 

nh "I."<' non'l~ f.',ont\(t, :: 

22. nonJ'f1-f'9"<:.n-)- OJ~'1- nh~t\ OJ.f11' 1'f1~ - f10,-)- 7· ,~- tl+ f.',:f' J't\? 

U. h.9'l 0 tl . hf.',:f' f.',9" 0 

23. 1'f1', - f10, -)- 7·~tl1- M 'ltl· 1''''l.:f'~1- 7 '~'M~r 9"1.r:, '1 ;fOJ.? 

24. nh~t\ OJ.f11' 1'f1~ - f10.-)- 7-~'tt+ f.',;I-ft\ 'ltt- onlMbOJ. nM11J;;'OJ. 9"1 

tt.lfl f.', rl\ t\? 

u. 1'+/n,,,, Ttt.tt. ~OJ. 0 

tl. " -"'11',.9'1- '1rOJ. 0 

rho on9"Ut.l '1rOJ. 0 

on. OJttP:1- "rOJ. 0 

25. nh~t\.9' OJ.f11' hl~- -f-"'1t 1'4,-)' flt.l\'9" f1', - f10,-)- tl"'1f1mn:f' 

l''''l.OJM-1- 7,C9">1 M.·n'j:;'OJ. 1'-)-:;'OJ.1 ~OJ,? 

u. 1'4-+ tlt.)\onOJ. 1-"'11', "'1f1lln1"ef MlTJtlU- 0 

tl . ~,M'P. q,nl+ 7.t.l\''''1ttu· 0 

rh . h -f-"'1 I', OJ. ;J C I' "} t\ OJ. f.', f.', -), ~,,~ C ;J t'1U -0 

on. "-"'16 OJ.1 hh~t\ MOJnMU- 0 

IP. h"-"'16OJ, OJI\P:1~ ;JC M 1'4--1: 7,', ;J7t.tlU- 0 
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L. 1'4,-}' 1'&.l',ooro.1 '1''''11. (I)~ &..t.:J' Mi'QfJtfD:r· '1 CO<'\', - oo9"U"'· '} 

r.tVlI'\V· 0 

0. 1"I'&.~oo(l). 1'",-}' h'i: 'I '<;' ht\If', 7d''I'fIU' 0 

i'i. 1'''''1::1 n6.~ooro. r"'lt I'h'i:t\ ro.fl1' U1:r1 7,Vl.l'fl;J-(I).fl ~,~C;JfIU' 0 

26. Oh'i:t\fD (I).fl1' I'h'i:t\ . (I).fl1' 00001..1''1 .l?'}·0 M? 

u. ~,fD 0 n. I'n9" 0 

27. oot\flfD ~,fD hlf', U?·1'l 00001..1'(1).1 "'l1 ~,(I)t11ro.? 

V. oo9"U';' 0 n. i ' '''ltfDT 0 cl1. 0;Jt- 1'(I)i1] ~ro. 0 

28. 0 ao"'l 1..1' h'i:t\fD ro. fl l' I' h 'i: t\ ro.fl l' U1 T'l 00 00 1..1' fD T 'rn l' &.. '1' t\ ? 

u. hfD 0 n. ht\i,nm.f.9" 0 

29. I'h'i: t\ ro.fl1' U?·1'l 00001..1'(1),1 M''''ltfD1~ .l'fli·9"t·n·? 

v. ~,fD 0 n. Mfli'9"C9" 0 

3 O. 00 t\ fl fD ~,fD h If~ I' "'l..I' fl i ' 9"';''''' 00 'f ',(I).? 

U. Ohoo1: I'oo!!oot.l' °l"} 0 

n. U·t\ 1.tI, 0 

cl1. ~,M: h t\ r.:: 0 

31. oot\flfD ~,"fli '9"C9" hlf', M"1? ------------------------------------------------------

32. I'h'i:t\ ro.fl1' ~1il'l oooot.l'fD1·1 M''''l t (I)"~1~ Mro.<f' 'I't\? 

u. ~,fD 0 n. I'M" 0 

33. h-/''''l t (I)"~T ;JC ''IT'i,''')' MfD'}' (l)1'>? U. ~,fD 0 n. I'n"i9" 0 

34. oot\flfD ~lfD hlf~ hr"'lt (I)"~T ;JC 1''''l.?'l7+ 09"1 .l'Ut\ 1.tI. ~ro. ? 

U. U·t\1.Il. 0 cl1. h1.'11.l?' 1.11. 0 

n . illj· 1. tI, 0 00 . ~,t\ r.:: h t\ r.:: 0 

35. hi''''lt (I)"~1~ ;JC .l'nfD-}' "l17'~"" 9"11 O"'l.oonh-}' '1'.'11'> " 1'> ~(I), ? 

U. r"'ltfD':,~ I'fl~flO,'}' ?·y;n-}' tt . .I'<'\~'l tt./'. ~·oo· 0 

n. M i ' '''l I. fD:r· m1h"'· 11 n(l)"~1'· n"'l <'\ (1);" 0 

cl1. 1'''.1'>'l1fl 'l I''''li't.l' t\ .~;J'i: n"'l"l'H 0 

00. MI." 9" h 1.1''''' h If', 1'> "l n~· -------------------------------------------------------
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36. nh'l:t\fD aJ.fI'1' "''''l&fD'f'1 rn'Y:1 fit- fAt·fl·? 

u. ~lfD 0 fl . ~1"Int· 9" 0 

3 7. uo t\ fI fD ~I "I A t· 9" h If', M" n ....... ---------------------------------------------------.. 

38. uot\flfD ~lfD hlf~ "''''l&fD'f1 rn· .~··} flt·1 fl"'lAt·-'r f.~t·>ifl·? 

u. ~lfD 0 fl . M~t-J?:'9" 0 

39. " ' '''l&fD1'1 r"'l.f ~t-Jf.'}' 09"1 9"h1 f."f· ~aJ.? 

U. n"''''l&fD'f '1:"177- 0 

fl. n-""'l&fD1' 1·fl·;}· uoo/.-}· 0 

ti,. MI;JrTJ "'lS h 1.~ ~I </' '''l uo (11 T(JJ. 0 

40. r"''''l&fD~f1 aJ1nC'1: fln ·.~· 1 flt·(JJ. n"'l.f9"'f uot\h· f~t->ifl · ? 

U. ~lfD1 0 fl . M~t·:e'9" 0 

41. uo t\ fI fD M~t-:e: 9" h If~ M" n -.-------------------------------------------.------------

42. "''''l& fD 1'· nn'Y:1 flt-aJ. fluoaJfr·)· '1:"7'" MT(JJ.? 

U. ~lfD 0 r"T(JJ.9" 0 

43. nn·.~1 {](,.(JJ. rn'Y:1 M"."f· U·fl ·9" nhh·t\~."f· ~·Ci'iT(JJ.1 .emrTJfl·? 

U. nfD 0 fl. ~1.eaJrn·9" 0 

44. hCflfD flU·fl·9" n·Y: <;' l' r"'flf~ uot\onJifD'f hH;J:e'.,,(JJ. .eOrTJfl·? 

u. hfD 0 fl. ht\o'1'9" 0 

45. nh'l:t\ m.fI'1' ffl'7- n'~S1' U·fl·9" r"·OrTJT(JJ.1 fit- noh." frn'l1':J'fl'? 

U. hfD 0 

46. uo t\ fI fD ~If rn '1 ,} </!9" h If', fl9",}? ------------------------------------------------------

U. hfD 0 

48. flU·fl·9" n'Y:<;'1' non(J;),/.·t'j "I.e '110. rlf', 9""0 '1 M"'fr+ .eArTJfl·? 

u. ~lfD 0 fl . ht\A'1'9" 0 

4 9. uo t\ fI fD ~I t\ 0 '1' 9" h If~ M" n ---------------------------------------------------.---------
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h<t:/'\ iI .l': iI')· 

nm:/>I\.e niI 'f·YI'-)."} l''''l.lTDl'lh'/: 'l' Y'f:fIJ':': 

(TDlTDtY: hlt.V O;:t·:r· NlO·:,· "} 'l'Y'f:fIJ1: ~1"}·OOUl. Oh<t::" n;:t·fIJ:r 1'';·ilfIJ'} 

niI..,·YI':'· .eilm·:: 

1. I' h <t: /,\ Ul. iI 'l' n (TD ,;. C h "} 'P '/, fIJ :r n 'f' 71] 0 C 'I.e I' "'l. Y ;J 'l' (TD. 5 'P c; 'P c; 1"' "l C' '.j: 

9""}.I';"} C;;fen.? O.HLl1~t\"}:: 

lI. ---------------------------------------------------------------------------------------------

1'1 . -------------------------------------------------------------------------------------------­

rho --------------------------------------------------------------------------------------------
lTD. _______________________________________________________ -___________________________________ _ 

1Jl. _______________________________________________________ ---------------_____________________ _ 

2. M.e t'I1 ~ ;f en. 'P C; 'P 'l 1~ "l c: 1~ (TD <t: :,.ll, .e If'l 1'1' 11 1'1 Ul. Y 09.. 'f en."} lII'\n T 011 C 

11 C Y il1' 9" m ·:: --------------------------------------------------------------------------------
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Appendix F 

nh -'to .>to CJ ~ 'l.nC il1: 

n~ul crl:}> t-cruC:'­
i't-cruCt- 6:" ~c; hoot-C t-cruCt- h~A 

nilT oofl-r,<\.I?C Il,} n"'l.11- roo'f.oot1' .I?l~ 7-/n,'f'~" CM~-oo'l"ut.,}'1 n1-r:17-

ll-TCI'i.eHC'l- r"'l. '1"'1 rK'.n-~ oom.e.p:: 

rl1,v t7Dm.eq, 'P'1 M"'1 OI,T oofl-'-.<\.\'.C II'} (J),fl1' n"'1.7"5, roo ,}"l fl l' 

roo:e.ootj' .l?t.:t1 ~,'}.I?'1 <'I.ehA r"'1,S'fl-r9"';" t7D9"Vt-'} 1'''tr(J)''} rh<J:A (J),fl1' 

~,t7Dt.C h'}'P'z,?,:f ~,-r1Ilnc} tI"'11''11' ',(J)' :: nll,v 1''11' "I.e nooooC/111'l" 

OId-7Iln.;.. "I.e "t.?moo' ':f'''lC'~: rOO<J:1"1, V U/(I ':f- .e"'Clltl-:: .ev 1''11' 

h'/-it,t\7(J)' "l{l "t.e'l" 7, '}.<\,.I?Cfl rt7Dt.:t1?';r: 1'hM 1'17- (J)"f1~1' ~Nf(J), :: 

MII,V9" hCfl,9> noom.e<fl (J),fl1' r'I't.n+'} 1'S"I:?':r- n1''1'''1 ~,'}'no(J)' h"- t..<\, 

0'1"1 ooAfl ',(J)' J'(d"} 7,'}.<\,wm' n1'V1''1 hm.e:J>t'IV' :: 

~,1"5,(J)' 

O?"fWfU' :- tlltV 170 m.e q' t7DAO nt7Dflm1',9> M,Cfl,9> (J).e'l" nl-"t.,9> "I.e 

r"'l,t7DflJ 'l"'}'l" 'f-"lC 7, '} .l?t\.tI "Il.?"l1' A,9> h(J).<\tI v· :: 
t7Dm.e</l "t.e {]?"?''} 00~<J: ~,S'fl/"A "l'l" :: 

h~A il'}r::- ilm.4'''t.e ooal'}'1 oom.e</!'} r"'l.'I"It--)''} r"lA V.eCDT n-rootlh-r 

oooot1':- MlIH- oom.e.fr TllhA oot\{] ~(J)< {It1(l}< 1'orrT'} nll~T (17' 'I.e 

n oo'l~ (J).e ,}'l" I' « X» 'l" A 117- n -rom (J)< "f1',} (J)<fl 'f' n "'1fl." 001' 1'00 A hi::: 

1/ -}-In,,. r"'111n l' (J)l.<\ ---------------------------- ----------------------------

2/ 1'1'/0, -" fl'l" --------------- ----- -------------------------------------------------

3/ I' 1-/n, To y, t.:t1 -------- ------------------------ ----------- -------------- ------- ---

4/ -}-In,-" r"'1,11n1' ~,'llln, n1mCO n-)"fti h-I-"'10 

5/ -)''l''UC)' r"'101'n-)' <)(}<): ~,"'1C~O ~,(J)' 7.0 

6/ P;t- I (J)'}r: 0 1'1,1' 0 

7/ 7,.I?''''1, I h20-30 0,001' 0 

h31 -40 0,1701' 0 

1141-50 0,001'0 

h51 0,001-'1 hILS' n"l.eo 

nh-r"'10 



81 1'1'9"UC-}- .l'.L;qI l'on9"UO -}' UJL-,',(.td'o P,.71l"OTJ 0 

h 'III. U OF'l," 111l .e "1M' -------------------------------------------------------

91 1'~,7A71l ·+ lion'} h1 -5 '}on1' 0 h6-10 '}on1' 0 

h 11-15 '}on1'D h 16-20 '}on -}' 0 

h26 ,}Ov+'1 htU' n"l.e 0 

1 O/nl1~A ON'!'}' I'OTJ.77· -/''''lt9'r 1111-}' 

h40-50 0 h51-60 0 

h61-700 71 h'1 hlU' n"l.e 0 

I1~A trllT :- ronOTJty 11~ll"l'"} hm:1'''I.e IJ-'l.;r Oroullhr 

V. rouOTJty 11~ll"r"} </!lI4l/'l1- OrODllhr 

OUODty:- htlu O;r1- rl1~A aril'1' 4l"f4l/'l1-"} rOTJ.oullhi: V"f(11' 4>Cn'PA:: 

r Hlfn':""} ~"} LJJ V <'\(11- 0'1''1'' '1 0 OTJ"}O 11 T I1l1tlli' ar"} ouMI <'\ '1'"} aril'1' r «X" 

?"AI1T n"'1.1'.'l"l .eouAo,: : 

1. nonOTJty 11~Il"r m·il'1' Il V·Il·9" r OTJt 9'1' I'OTJ.n.!l' on.,.on6lij, 

~,Il? 

III I'll?" 0 

2. nl' 11~1l' rOTJ. 77' 1'-"OTJt on ,,'on 6li), 9'1' r~"'''f:1'7i '1riJl' ? 

vi ~,9' 0 III ~,.e.l'.Il'?" 0 

3. onOTJty h~ll·r rOTJll;J' mor.Y'1 1'?"UC1' ~h 7,p,n 

I'OTJ.llm'i,n1' UJII.P, ~Nfm'? 

Vi ~,9'D III r"l;r'm'9" 0 

4. nonOTJty h~Il"1' nor. rOTJil-/'OTJty onc;q on "ft Y9' l' M · ? 

vi ~,9' III rll·?" 0 

Il . rouOTJtY h~Il"1-"} 7~;r rOTJ.ouflhi: mY<l:9'1-

ODOUtY : htlu O;rr r.,.ll\-+ ~"}o v<'\(11' h 9"il l' h"'1t-(;"bl'"} .eH'I'A: 

hrOm-T ?"C6li),9'1- aril'1' TI1I1A ~ar ntT"} ouOUIl'i' nOD?" l '1' nouonll'i' 9'r 

ruC OOTJ.77ar (1;r «X» ?"AI1T n"'1.1'.'l"l youAI1i: 

r ODOU II 'i' ou"lIl6li),9' 1-

5- nrTJ9" '1'<, 1- nrTJ9" '1'<, ~,.e.l'.Il9" 
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4· '!'~ 'f(J). 

1- .• ,: o'}fl Vf\(q: 0000 II 'i' fP:r-

5 4 3 2 1 

1 1'00U'ftY 11~t't" :r· fl'/.')-

2 1'00U'ftY 11~t't .. :r- M1' 

3 l'ooU'ft)' 11~t't":r ,!,·':C fltVI V-'b;t-

4 1'00U'ftY h~t't·~ 0'1: lIC/,} l'U'f ar'i'}- V''b;J-

5 1'00U'fty h~t't .. :r- t'tooU'fC U'fM-U'fC )'''Ir(J)' 

9";1:~1-

Il~A {lfl1-:' i'llD9"Ut-11 i'h~A ())-i1'!' hoot-C 111'P'b'P~ hT11l0C 

OTllDflhT 

OOllDtY:· MlrH- llDm.e4l1· rllhfl'i' ooAiI ~())- 1It't())- YM.r1 01l~1-

(I;t-())- "I.e Ooo'l~ (J).e 19" i' X 9"AIl1' O"',!,~- ())-i1'!' OU'ffl4'llD,!, YllDAIl1::: 

1. OI1~A (J)' fl'!' hoot-C ~'T11l0C "I.e I-"Am'i' (J)M'. 'PA? 

vi ~,fP 0 t'tl ~,A(]Jfl~h'9" 0 

2. ooAflfP "hfP» hlf'/ flAm'i'(J)' i'oo9"Ut-T} i'11~A (J)'fl'!' 

~,oot-C ~'T11l0C "I.e h1~' t'tU'fr;l'? l~1'fP;t-A ? 

Vi ~,fP 0 

3 . U'f",~ ~,'}.'l- I'h~A (J)'i1'!' ~,oot-C hI-JA ~(J).:: OI1.u9" 9"11,)':/' 

009"ut-1 I'l~'9"'i' 1'~,6J]'C 1.1t ~,r~ )'r.'lt't·:: ~,~'.'lr(J)· "I.e9" 

hTU'ft (J)"IF.l- ;JC MU'f.c;'l(J)· '?TH' O'?Ao )'M9"fTJt't·:: 

OhCflfP I-"C i'U'f.17· llD9"Ut-,fl .eUT} )'I-J,).;t-t't. ? 

v i ~,fP 0 

Vi ~,fP 0 

5. ~,'/"f7i'/1' ~,'}.'l- l'I1~A ~,oot-C ~,11A 'I(J)':: 000 If'I '9'' " -U'f tfP): 

(11' 9" UC ;t-~: (J). " -'I "f'{j 't1- t't. <,0 t- :f'(J). MilA: : M,C fl fP 1·m, ,). 

1'0'/.17' "-U'f tfPTfl ()')'9"UC;t-r(J)' "- 'I"f'{j~1' Mr(J)'? 
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Vi ~,?> 0 ttl r'VfOJ'9" 0 

6 . "'~"(ii'd' ~,":fOJ' I"JI'I' $I"'} J'UI'I":" '1"1 "IO'r}' M:cr'OJ' .e"I'I' ? 

Vi V'I'I'9" 0 till 'P1:,r·:r: 0 

ttl ·fl II· ?>:r: 0 001 fl fT] $I" l' 4'.,r-:f. 0 

7 . '1' ~"I7i~~' . 1"" :f9" 111'1' I'I?,, '}? ---------------------------------------------

8. floo"'1tJ' 11'1:1'1--1' OJ·fl'P oo9"Ut-'} fl~"flll<;'OJ' 71 '}-'I)Nl 

r"'1.n..c1'~' r~,~:r:'} r"'1t?>'f ~OJ' ? 

Vi oot\ooll?>'f'} fl'P<, V'~:J- r"'1,I'1';"~',} 0 

ttl oot\oo:<l?>'f'} ()oop't-~· oo,ht- r"'1,J'5!.t.1'~"} 0 

till fll1'1:t\ OJNl' 1'';'' P"I-9""lI]C J'''TOJ' ' } 0 

001 fll1'1:t\ OJ·fl'P 1""'1,77' v·(), '}?" ' I''''1t?>';): 0 

IJl I fll1'1:t\ OJ·fl'P fl ~'9" UC;I' TOJ' .r.h?" J'I'I' '1''''1 t?>1"} 0 

9. oo?"Ut-'} ()-I' '''1t?>;fTOJ' r'I'()J'~ oot\ooll?>1" } .el'lrrtt'l·? 

Vi ~,?> 0 ttl ~,.el'lm·9" 0 

1 O. oot\fl?> ~,?> hln r"'1,l'Im'~' oot\ooll flMllj<;'OJ· h9U'}~'} ~OJ' ? 

vi hoo6ffi'l: 0 

ttl fl"lt\ fl"'1H.?~~' 0 

11. oot\fl?> ~,.el'lm·9" hlf~ ()?,,'}? ------------------------------------------

12. oo9"Ut- '} r"'1.J'fl'I' 9"';"~·'} '}'9"UC~, hr"'1t?>'f ~,l]fJfl . .?C 

11"'11100 ~ J'flr9" t-t'l. ? 

vi ~,?> 0 ttl ~,J'flr9u,;,,9" 0 

13. oo9"Ut-'} fl"'1.J'fl"'?"<,fl~· OJr~' r'I'()J'~ r~'9"uc'}' ooCll 

oo"ltJ'?>l'} .em4'l1'JI'I· OJ.e ? 

Vi ~,?> 0 ttl ~,.em4'oo·?" 0 

4 



Vi V'h\ lit 0 (h i ~, vn~' ').It 0 

til M]II:;'(/)"} lit 0 uol ~,h\r,: ~,h\r,: 0 

15. t7fJ h\ {].9' M',m 4't7fJ·9" h lf'l I'l$"''}? --------------------------------------

1 6 . t7fJ 9" U &-- '} l' OTJ t .9' :r· I' "'1. 0 z; :r: (/). '} I' ~ -$'" U C .) - t7fJ C li t7fJ "f t f .9' l' 

n 11'1: 'I r(/)' (/)Nl' ,eo'1'4·0· (/),e? 

til I'o$'" 0 

17. t7fJh\ {].9' I' o$'" h lf'l o$"''}? ------------------------------------------------

11'1:h\ n&--~- : l'uo$"'U&--'}'1 1'1''''1t.9''f'} "l'}1-~:r n-/-uooh1' 

t7fJuotf :- htlu n;t-'f Mln-:r V<'\(I'f t7fJlPl:r uo9"u&--'} $"''} fUh\ 

1'1''''1t.9';rrar'} l1,}Clt'l.: I''t-C' ~l:tl : I'uom-n:r'} (I;t-'1 I'1'M 

'flt-;t- h '} ~ "'1.f ar41 f uo t\ \lop:: 

I' t7fJ t7fJ 11 :;' t7fJ "ll'l 6lij, .9' l ' 

5. I' V·o· 'w' 
~, f (/). </! $'" 

1. 

4. I' M]I-P;' .9':r' '} 

' /-. ,/~ ~ 'M- V <'\ (/1' uo t7fJ 11:;' .9' 'f 

5 4 3 2 1 

18 I' -1' '''1 t .9';rr(/)· '} l1'}Cl t'I. f(/)· :/>t'l. 

19 1'-I' '''1t.9';rr(/)·'} I'fl,-/-c'l-I] J'.lli f(/)·:J'I'l· 

20 -I-"'1t.9';r:r:(/)· I'uom·n"','} (I;t-'1 t7fJ',o tJ' fl,;t-r(/)" } 

f(/)· :1'0' 

21 I' '/' OTJ 1..9' ;r-;f(/)· '} 'fo"::I' o,e-l' (/) ' f(/)· :1'0' 

5 



, 
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o "b-!>WV-P\;l'~ IV 0 d'~ I n 

i,\;Id,7J,V-p -.!.:"V:94 J'?l.nooU -.!.:a5J'?0000 .',[H,d J,t}-aJ \;I:94J '82: 

o -OJ~ lvaJJ -?CU N' 0 -.!.:a5?l.n-l- IV 0 ?OubOO I n 

I, -OJlvOJ'~ {'l.n t-OJJ'?OOOO .',t-W I,JllI a5'~ a5t}\;I00 'Le: 

o ubVJ IV 0 a5'~ I n 

i, V'~ J'?OOOO .',["0 J,t}-OJ \;I:94J J,t}-OJ a5\;1:94U '92: 

o ::-VCJdJ' t}-OJ~t}J"~t'~ {d:-LO J,t}-OJ \;I:94J ?l.n-P -OJoog')'v t<p-!>J, Y­

o -VJ,'P'd ~JlV4 :H:9l1 -HJ, -OJooO')'-pJ IV 

o -VW'd 

t-?o,,6oo ~In'{J .',±a5?IJIJ ·I,t}'~ .rT7 dOJ ?l.n-I' t-OJuo0'7J -HJ, 1m 

o -V-?~C~'d 4-!>J,VI) JC ±:«yOJ ?l.n·pll 100 

o 'V-?~C~'d <p-!-WVt} JC ?l.n-l- ,OJooO')'lI 'I;'!>J, N' 

o 'Vl.nQ'7'd 'I:lv,~ J,yll'~ IV 

O'Vlvl)'d J';H{,Wt}l.n ?l.n.p ,OJooO,),V +-!JJ, I n 

I, ,OJ I, {,'OJ:!l'I;J ,OJ:!lhU'W !(uJSJ '1;"dt}aJl.nJ {. -?OuJSoo 

{>uwt}l.nV 'I;'oJrd- I,rd uJSQ,),'V ,{, '!JJ, ?l.n-J. :~{.,~ ±·V:94 J'?l.nooU 'S2: 

o -OJ+..', ±:«yOJ 100 

o ,OJ+..', t-?OuJSuo N' 

o ,OJ+..', ±a5?l.n-l- IV 

o +l,Jl,Juo 'V'V.£' 41J!.I;J I n 

i,\;ll,J± 'd tJl 'V tub 

'OJ:!lh[Jo'W -OJ''(lJ{,oo +V'd'~ -1;'oJrd-~rd J 'aJ7W')I'l.nV J,t}-OJ \;I:94U 'v2: 

------ ----- ------ --- ---------------- --- ---------------- ----- -----------.---- -- ---- ,I) of: W'U {, :1· t} V 

i,'OJ+'.', tub tub -.!.:'J· V-d·~ <\,,':'l.nJ 'Vll V'~ 'I;V-d'~ 'I;'oJrd -I,rd J '82: 

o ,,6VJ IV 0 a5'~ I n 

i, V'~ 

-('V 'd'~ 'I;'oJrd - ~rd J ""!>J,-7'/,,,J -1a5?l.n+ J,I)'OJ -,I.:"V:94 ,j'?l.nooU'2:2: 



29. oo9"Ut- '} {'I1'1:t:I. ro,ll'!' U1"1"}'l ooODtffJJ1"} f\1·"'ltfJJ:r· fM-~"MI'? 

Vi ~,fJJ 0 til ~,f1l1'9"<;'~" 0 

30. ODt:l.llfJJ ~,fJJ hlf~ 9",} fUt'I J'1l1'9"t-I'\'? 

v i n,}OD1' f'ODli.ootf .p' } 0 

til t1ro1'C 0 

31. ODt:I.{IfX' ~,fll '1'9"<;'9" h If'/ M"'} ?-------------------------------------------------

32. OD9"Ut-'} I'\rol'\;<?::r f't:I.;<?:;f:fro·'} f'I1'1:t:I. roN!' u,,}'l .r.'HI f<'\ro·:I>t'\· ? 

v i ~,fJJ 0 til ~,f<'\ro-'/!9" 0 

33. oo9"ut-'} h'I' '''lt rol'\;<?:l' ;JC "}'f'i'~1' M;fro-? 

vi ~,fJJ 0 

34. oot:l.llfJJ ~,fJJ hlf'/ h1''''lt rol'\;<?::r ;JC OD9"Ut-'} f''''l.1'l7-1-

Vi Ilro')'C 0 (hi n vn,!?; 1.1L 0 

til -fill· 1.1L 0 ODI ~,t:l.G: ~,t:l.G: 0 

35. OD9"Ut-'} h1''''lt rol'\;<?:l' ;JC fl'\rro-'} "}n·'d- 9"1'} O"'l.ool'\h1- 1·P'f.'> 

1'\ f.'> ~ ro· ? 

v i '1' '''ltfJJ:r f' p'/- PC'}1' 1-,!?;1'\1- f'I .f<'\~ 0 

til M 1''''l t fJJ l' m '}!"i t- 'n 1'\ rol'\;<?::r 1'\ 0'1 "f ro~ 0 

(hi f'1.f.'>'l'}1l'l f''''l'/;tft:l. ,!?;;J'I: I'\OTJ"}71- 0 

ODI I'\M 9"111 f1- h If ~ f.'> ") I'\f} ----------------------------------------------

36. OD9"Ut-'} OOD"'ltf l1'1:I'\- :r f'O-'!?;'} Pt-'} f.'>f}Jt-I'\'? 

Vi ~,fJJ 0 til ~,ff'l<;'~' 0 

37 ODt:l.llfJJ ~,f f}J<. 9" h If ~ 1'\ 9"'}? ------------------------------------------------------------

38. ODt:l.llfJJ ~,fJJ hlf'/ OD9"Ut-'} '1-"'ltfJJ:r'} f''''l.fy_t-'P.·l' n~"'} oo'}1,!?; ~ro· ? 

v i n1''''ltfJJ)~ '1:1'\1'+ 0 

til n ". "'l t fJJ)~ 1-1'\";1' OD f}J £'.1- 0 

(hi M,;Jrll"'lS 7, '}.r. ~,'I''''lODrlJrro· 0 
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39. avAil?> ~,.f'il ' ,'r<,9" h U"/ t'l9"'}? -------------------------------------------------------

40. I"""'lt?>"··'} annC'1' av9"Ut-'} t'ln·~'} rut- 7,Vl.fav:r ~,y"C'](J)· fY.t-P,t'I·? 

V I ~, ?> 0 t'I! ~,f Y. t- ;.r. 9" 0 

41 . avAil?> ~,fY.t-;.r.9" hlf'/ t'lr'} ?---------------------------------------------------------

42. 1''''lt?>,,~ nn'~1 rut- t'lav(J)fl'-'/' lJ:trH· Mr(J)'? 

vi I,?> 0 t'I! l'''r(J)'9'' 0 

43. 1''''lt ?> l ' I'n·y."} rut-'} y"}{ll m'}1'.p(J)· f(J)·:J't'I·? 

44. oo9"ut- '} t'I v·t'I'r rr~c."1' N'M'~ avAavJi?>l ~,I1.?~·T(J)· ,el'lfTJt'I·? 

Vi ~,?> 0 t'I! ~,,eIPm·r 0 

45. nlllJ:A (J)N}, ft'l· n,~c.""~ V·t'I'9° 1'-t'l'IfTJ~:(J)·'} rut- nIPo-t, fm~' :J't'I.? 

46. avMl?> ~,f m 'l1'</:r h In t'lr'}? -------------------------------------------------------

47. nn-~'} rut-(J)' I'n,~'} M"-'/- v-t'l-r nhh-A~-'/ ' ~Li'ir(J)'1 ,e(J)fTJt'I-? 

vi I,?> 0 t'I! 1,,e(J)m'9" 0 

48. oorut- '} t'lv·t'I-9" n-~c."1' nn. 1'1f~ r"7i'l Ml-t'fl'-'/- ,el'lfTJl'I' ? 

Vi I,?> 0 t'I! I,,el'lm·r 0 

49 avAil?> ~,,el'lm'9" h If ~ t'l9" '}? -----------------------------------------------------------

IllJ:A M:ilr :- "m:l''',e M1' fl'-'/'1 l''''l.avtlh1: l' f4:?>"f 

uooot)':- hltu O;f':r- r.pLrr-'/'1 l' f4: p>"f M1l0(J)- OIllJ:-'/' {l;f' p>"f r t-ilP>1 

M1' fl'r ,eilm-:: 

11 I'IllJ:A (J)NI' ~,avt-c 1l'}'P'/'P>"f ,,"'']lJnc " ,e I''''l,f .?'T'uo· ~,9"il'}' 'P'l'P'l 

l"lC':r· r'} 9U"} 'l:I'(J)'? 

8 



1\P..,... 1\Oflm- ~'l..ii' C{)t~ 

Ct.&. f: -:;. C 

h')tm- )'h~ 1-{)'l. 

h')t rl.'i 

l,'1~(/)' :,=()llj'I.P. I"~}}: '{"'l,t l,',y· M"T"'H: t).(',tJAh· tJ'};J·,},)·t"Jf\. n'liil;J-P. 

h'-,Y' h'il;J ,V, h·il:>:il 1·'/i()"iil ,'L',..}h·'1! tlilt"J:· 

~, '} h·il:f. (/). :,; 'I' Ml!''l, l, 'I~ (/). :,= ()"i't'f,P. l, °lil;J") h·P. "'J,'}"lil·)· h· 'f{ °'l,t 

l, ',Y· M"T"'}-/; t).(',)IA,': )I'}()'/'} Il· )n')· '/'},)·t"J OS'f,}: 'lIh·'Iit) ;)'(/I.t) 1'(}' 

M' '''JJ ;J:~· t) il;J · '/; %.C'l'rt) uil"i(}, 'Ii:: ~ 1,v,()'i' ,)-}: ,/" t.. h,'lIil-)·llj il 'I; "1(}'Colljil 

1l.0.:'·il;J·'}h·t) "Y' ''lcllil '1i.(',()1l no.,nll }L;J'i':: }.'}()'i"t 'i . .\',,)-'fl',v, ;J'\I",o,v, 

;1'\1"11;1' "'J.t..J>:·il(/)' t ,:ftJ:y"t mo;}"j '1I1l·'f,:Ii :: 

},'}illl. h'il.'h,)·1l t"Jo . .t' .. t) ~·.'I'Il("1 'i . .(',il,)·'n-t) 0'l./.:f., ~,n;J·il;l' 

lJ'il :»:tL" 't.Il"'J 0.-1; 'I:)' ;I' <t • .(',il-I;:: 

(}, ') MO T A:- :,. Mf\. "'/,t..:{ 

51' I. .. v, --------------------

tl'H: 1lj 'i' 0' M" --~-----­

h.:I; h:/i'L :litt: -----.--. 
':.\'" • • iJ" h:HI' h·il;. '}·)·Il(/)· l,"IAIl(/)· "'l,'}FI' 7 ---- 'n- ----- ,~'\I"WI, -----

IV} ,,)':. -/,,1. 

}, '}O' lI'il ;>:(/)' "'I.')"t ,/;t ·t" ·'1~ Il,!l"'/,"l"il')-'tH~ 1 )n;J··}·)·1l (}",..l',}: 

int'lil;J'(IJ'il ns·l',o·t) 'I·M. -1;olO.C()llj ~,'},v,/,. 'f.'},/'·(/)· n'Ii'?.. ;J (IJ.t) nt){l 

},J"};J.'Ji:: }.'} h'il;>:(/}' (/}.(',,)";J';J' -/;C:,· ()'};J'(/)' ')""IIIC ()'};J'(/I' ,e..'}il 

'f.'t.t)'H: i'>o IL:J:: 

• ll.(',ll. lI·il;>:(/)· l,IIA lI·il;»: l,o.'/; 'I"l'/(/l' m;}i/(Il'/ :f.m·il tt:ilJ~'o:ti :: 

• ll·il;>:h, nllAIl Ilil:f.m·}: l.'lI,v, ;Jm't) nt){l }L'}ilillljill fl°'Jo'/,:(iCI o'/,'n,)' 

'JlIl"f,:f,:: 

• n,ell, h'il;f.m' nllA ,';,olt)m' nt)'n l.m' n'n-il nt),nll'l' ,/-'}-/. '}lljh. 

'L't.t)1-tm· "'/" n:,' y't'b:: 

• Il·il 'f. 1.'1.(', ,v .. ',..}Il"1! l,t)'Ot"J m·"1. ilCh''1..ill ')"iltCill °'J'},v .. il;J·'i" h'il'r 

'lib.\'. MO, fI..fI. ,)· l1j 'lIh,lljil Il"m' n'lil1j h')"'}il-t:: 



• h'{}:>: ',-"y. ;J· ),{}'t ~,')"{};J''''I 't',.t\")·tl'l{} -1;)11'1,/.\ ';"'1 '1; >I 1'1./.\ 't 

~,g. {} '·1;" 

n,-) If·"tj:- h-{}:[lJ)- ~'1. tlrt!-t 

1. ~d·)-h·1) tn·)·'I·):,·!-t'1' ~,.)!-t.) ;J'<j0'l? ~,VleD'/.e.? 

2. ~,·)·nr.rth· n;)1-J .<! .. M';"'/? 'r:,·'£.e.? 
3. tn:,·'n:,·tl I'I.I'I .. )-tl 1'I.1I..:,.tl tn·)-f)'1tH fI./.\t,,1' -1;h,9"rt;J";"'/? 

4. )n:,·'n·)-" fLtL-"/'1-J 1'1.1'1 •• ). I-J 'I'{};J' fI.'l;~'n·)·lrr Y"l't·)h·1) .<! .. MI-J'I' ~,·)·f· J¥.{} 

'1; C fI,'I"'1 g.? 

''''Jl' ..' '. 

6. )\"),,,,'/ ').).11 )n:"'/'r 'UP; 1'I.1'I.:,·:r·f,1) )r}-/;m·1) M:W/. '''I,fI.el"]'l' 
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0 Name of 

School 

Sigad i 

Ambiki 

Andinet 

Appendix J 

Name of sample primary schools and number of teache,'s 

Teaching 1-4 in the sample schools and number offeachers who 

responded to questionnaires 

No of teachers 

the Woreda Location Level of Mediu In the school 

the m 

school (LOI) M F T 

Guangua Rural 1,8 Awgni 2 7 9 

Guangua Rural 1-8 Awgni 3 6 9 

Guangua Town 1-6 Awgni 8 4 12 

Guanguamari Guangua Rural 1-7 Awgni - 7 7 

am 

Bizrakani Guangua Rural 1-6 Amharic 2 8 10 

Denina Ankesha Rural 1-8 Awgni 2 7 9 

T ikuashta Guagusa 

Sostu Ankesha Town 1-8 Awgni 3 6 9 

Gimjabet Guagusa 

Azana kutir Ankesha Semi- 1-6 Awgni 2 6 8 

anid guagusa town 

Eyiasta Ankesha Rural 1-6 Awgni 3 7 10 

guagusa 

Agew Ankesha Town 1-8 Amhari c 5 12 17 

Gi mjabet guagusa 

Agew Ankesha Town 1-4 Amhari c 4 5 9 

Gimjabet guagusa 

No .1 

Bahunk Injibara City Town 1-8 Amharic 7 8 15 

No of T 

Who 

responded 

M F T 

2 7 9 

3 6 9 

8 4 12 

- 7 7 

2 6 8 

2 7 9 

3 6 9 

2 6 8 

3 6 9 

5 7 12 

3 4 7 

7 8 15 



Adm. i , 
3 Kilimesk Banja Semi- 1-7 Amharic 8 9 17 3 5 8 , 

shikudad (own 
I 
I 
I 

4 Tillili Banja Semi- 1-8 Amharic 8 7 15 6 7 13 I 
I 

shikudad 
, 

town i 
I 

5 Lideta Banja Rural 1-8 Awgni 6 5 1 1 6 5 11 ! , 
I 

shikudad i 
6 Kessa Banja Semi- 1-8 Amharic 8 9 17 6 8 14 

shikudad town 

7 Addiskidam Fagita Semi- 1-6 Amharic 8 5 13 6 4 10 

Lekuma town 

8 Addi Kidam Fagita Semi- 1-8 Amharic 10 2 12 10 2 12 

Lekuma town 

9 Gizaharu Fagita Rural 1-8 Amharic 8 6 14 6 4 10 

Lekuma 
-
0 Berayta Dangila Rural 1-4 Amharic 4 3 7 4 3 7 

1 Menagesha Dangila Town 1-5 Amharic 2 5 7 2 5 7 

Jembere 

2 Dangi la 03 Dangila Town 1-8 Amharic 7 4 II 7 4 11 

J Bacha Dangila Rural 1-8 Amharic 4 4 8 4 4 8 

~ Singuri Dangila Rural 1-6 Awgni 5 3 8 5 3 8 

) Alafana Dangila Rural 1-6 Awgni 3 7 10 3 7 10 

I Jinjama 

Total 122 152 274 108 135 243 

2 



Appendix J 

Name of sample schools, principals and supervisors 

Principa l Supervisor Remark 
No Name of the school N~25 N~ I4 

M F M F 
I Sigadi v' The same supervi sor for 

2 Guangua Mariam v' v' the two schools 

3 Bizrakani v' The same supervisor for 

4 Andinet v' v' the two schools 

5 Ambiki v' v' 

6 Denina Tikuashta v' The same supervisor for 

7 Sostu Gimjabet v' the four schools 

8 Agew Gimjabet General primary v' 

9 Agew gimjabet Number one v' v' 

10 Azana Kutir Anid v' The same supervisor for 

I I Eyasta v' v' the two schools 

12 Bahunk v' v' 

13 Kilimesk v' v' 

14 Tillili v' v' 

15 Lideta v' v' 

16 Kessa v' v' 

17 Addis Kidam v' The same supervisor for 

18 Addis kidam General primary v' v' the two schools 

19 Gizahara v' v' 

20 Berayta v' v' The same supervisor for 

21 Mengesha Jembers v' v' four schools 

22 Dahgila 03General primary v' 

23 Bacha v' 

24 Singuri v' v' The same supervi sor for 

25 Alafana Jinjama v' the two schools 

I Total 23 2 14 -



Appendix K 

Observed Teachers by Woreda, School, Grade, subject they taught and 

sex 

No Name of the school WOTeda/city Grade Subject being Sex LOI Total 

Administratio observed taught M F 

n 

I Bahunk Inj ibara city 4 Enviromnental ./ Amharic 

Adm. sCIence 

2 Dangila 03 Dangila I Maths ./ Amharic 

3 Mengesha Jembere Dangila 2 English ./ Amharic i 
4 Sostu Gimjabet Ankesha I Awgni ./ Awgni 

, 

Guagusa I 
5 Denina Tikuashta Ankesha 3 Amharic ./ Awgni I 

Guagusa I 
i 

6 Sigadi Guangua 3 Enviromnental ./ Awgni 

SCIence I , 
7 Bizrakani Guangua 2 Maths ./ Amharic I 

I 

8 Andinet Guangua 4 English ./ Amharic I 
9 Add is kidam basic Fagita Lekuma I Environmental ./ Amharic I 

I 

pnmary SCIence i 
I , 

10 Lideta Banj a shikudad 2 Awgni ./ Awgni 
, 

I 
Total Total number I 

of schools =10 5 5 10 
I 
I 



No 

-
1 

2 

3 

4 

5 

6 

Appendix L 

The table below presents the major analysis of the data 

obtained through observation 

A - Availability of classroom facilities 

Yes No Total 

No Item No % No % No % 

1 Desks and chairs are movable 2 20 8 80 10 100 

2 Desks and chairs are arranged 2 20 8 80 10 100 

3 There are enough desks in the 

classroom 1 10 9 90 10 100 

4 There are adequate instructional 

materials in the classroom - - 10 100 10 100 

5 There is free space to facilitated 

different sitting arrangements - - 10 100 10 100 

6 The rules are posted on the wall 2 2 8 80 10 100 

7 The classroom has a bulletin 

board 2 2 8 80 10 100 

B. The Classroom Physlcal Envlrorunent 

Item V. Good Good Fair Poor V. Poor Total 

No % No 0/0 No % No 0/0 No % No 

Classroom width - - - - - - 10 100 - - 10 

Cleanliness of the room - - 2 20 1 10 7 70 - - 10 

Class size - - 2 20 3 30 5 50 10 

Condition of chalk board - - 2 20 3 30 5 50 - - 10 

Brightness of the classroom - - 8 80 2 20 - - - - 10 

Conduciveness of the classroom - - - - 2 20 8 80 - - 10 

III. Teachers' practices 

0/0 

100 

\00 

100 

100 

100 

100 



Appendix M 

Name of the schools and characteri stic of students who participated in the 

focus group discussion (From Grades 1-4 ) 

N ~ 120 students 

No Na me of the Woreda Medium of Sex Age 

school instruction 7-10 11-14 15-18 

1 Andinet Guangua Amhari c M 4 2 1 

F 2 3 -

T 6 5 1 

2 Bizrakani Guangua Amharic M 2 4 3 

F 1 2 -

T 3 6 " J 

3 Sostu Ankesh Awgni M 3 2 2 

Gimj abet Guagsa F 2 2 1 

T 5 4 3 

4 Mengesh Dangila Amharic M 3 2 1 

Jembere F 2 3 1 

T 5 5 2 

5 Bahunk Injibara Amharic M 2 2 1 

city Adm F 3 3 1 

T 5 5 2 

6 Berayta Dangila Amharic M 2 3 2 

F 2 1 2 

T 4 4 4 

7 Adis kidam Fagita Amharic M 2 3 1 

Lekuma F 3 2 1 

T 5 5 2 

8 Kilimesk Banja Amharic M 3 3 2 

F 2 2 -



T 

9 DangiJa 03 DangiJa Amharic M 

F 

T 

10 Danina Ankesha Awgni M 

T ikuashta Guagsa F 

T 

2 

5 5 

3 2 

3 1 

6 3 

4 2 

2 4 

6 6 

2 

J 

2 

3 

-

-

-

, , 
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