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Abstract

The purpose of this study was to investigate teachers’ classroom
management techniques in large size English language classes.
Descriptive survey research method was employed. In order to gather data
from six first cycle secondary schools in Addis Ababa questionnaire and
observation were used. The questionnaire was developed to obtain data on
teachers’ actual class size and perception of class size, their attitude
towards large class, large class difficulties and management practices.
Based on the descriptive analysis made, the result of the study showed
that teachers define large class from different perspective. The perception
of teachers also differs from teacher to teacher. Most of the teachers
considered large class size as a place where a number of difficulties occur
like content coverage, use of teaching aid, discipline control, evaluation
and the like. When teachers teach in large size English classes they rely
mostly on teacher-centred method. It was also found out that they use
different classroom management techniques like making eye contact with
students, moving through desks, audible voice projection, giving clear
instruction and giving pair and group work. The data also indicated that
teachers manage discipline, provide/receives feedback and motivate
students in different ways. The data from the correlation also indicated
that there is weak correlation among teachers’ age, attitude and practice.
Similarly, the independent t-test indicated that there is no statistical
significant difference between male and female teachers in their attitude
and classroom management practices. Based on the result, it was
concluded that though teachers use different techniques to alleviate the
difficulties of large size classes, the problem seem unresolved. At last,
based on the findings, recommendations were made related to special
training for in-service and trainee teachers and further research studies on

the area.
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CHAPTER ONE

1. Introduction

1. 1. Background of the Study

The beginning of Education in human life is a long history. In an endeavour to seek for
knowledge and an effort to transmit knowledge to their kind for survival, human beings use
different mechanism. Through various development and great contribution of philosophers
and educators classroom become the appropriate place for teaching and learning for formal
education. In the past education was considered only for the elite of the society, but the
massive development in whole spheres of life need for mass education. This massive need for
education brings a new issue in the teaching learning process, large class. Teaching in normal
classroom did not provide much problem to the teacher but large classes cause a lot of
problem to the smooth functioning of educational activities. In line with this, Benbow, J.,
Mizrachi, A., Oliver, D., and Said-Moshiro, L. (2007) say large classrooms can negatively
affect two significant and interrelated aspects of teachers practice — instructional time and

classroom management.

English language teaching in large size classes is a worldwide phenomenon especially in
third world countries like Ethiopia. Large size classes make thc use of certain language
teaching methods and material difficult to implement if possible. In large classes, teachers
feel helpless to implement proper teaching in the classroom. Blatchford (2003) says large
classes present more challenges for classroom management, pupil control and marking,
planning and assessment. In certain cases the students also feel the content of their course
meaningless and inappropriate due to the largeness of the class. English language teachers at
all levels generally agree that large classes are a big hindrance in teaching. Hence the skill of

management of large size English language classes need is a basic issue.

The term management of large classes is often misunderstood with maintaining discipline in
large classes. Management of large size English language classes in instructional perspective
means the complex set of plans and actions that the teacher uses to ensure that the learning in
the classroom is effective and efficient. The concept of management of large classes is
broader than that of discipline, which often connotes a central goal of keeping students quite

and in their seats. Atkins, J., Banteyerga, H., and Mohammed, N. (1996) defined classroom



management as the ability of a teacher to create healthy conditions of learning in the
classroom: use appropriate strategies for managing classroom tasks and activities: and assess
and evaluate teaching activities effectively in terms of learning outcomes. Beside, effective
classroom teachers place discipline in its proper perspective in the total instructional scene.
Management also involves teaching students the ways and means to manage their own
behaviour in classroom setting by establishing learning situations that will allow them to do
this. By implementing management plans, the teacher not only hopes to enhance students
learning but also helps students develop ways and means to understand and direct their own
behaviour. Regarding this Lehman (1982) says “classroom management...includes more than
the elimination of undesirable behaviours; it also involves the learning of desirable

behaviour™.

The teacher has to play great role in organizing different activities so that it helps to the
effective learning of siudents. Regarding this, Harmer (1991) suggests that the main aim of
the teacher when organizing an activity is to tell the students what they are going to talk
about or (write or read about). give clear instructions about what exactly their task is, get the
activity going, and then organize feedback when it is over. Beside, the teacher can also decide
the classroom organization techniques he use based on the aim of the lesson. He can use

lockstep, individual work, pair work or group work.

Teachers’ choice of effective teaching method and appropriate classroom organization
techniques is in one way or the other depend on the size of the classroom. Defining large
class and its effect in language teaching is a debating issue. There is no absolute agreement
upon the optimum class size for the ideal learning situation. The term large class size also
varies from situation to situation, institution to institution and person to person. The size of a
class may differ from one school to another. Teachers who are used to teach groups of 15-20
students might find a group of 30 to be rather threatening. Teachers with a large group of 40

or 50 students may be relieved when they have only 30 (Nolasco & Arthur, 1998).

Though there is no agreement in defining large classes in language teaching, scholars
identified different potential problems with large classes. According to Watson (2006), the
problems associated with large classes are: Less effective learning, discipline, absentee
students, organising activities, reliance on lectures, avoidance of some activitics, space,

students can't see/hear, noise, timing. time for student presentations, provision of materials,

2



achieving rapport, impersonalisation, no sense of community, teacher discomfort,intimidating
atmosphere, less interesting lessons, monitoring, giving feedback ,assessment and marking

load.

However, many scholars who study problems of large classes also sugested various
techniques of solving the problems. Watson (2006) explored the literatures that propose
solution for large class problems and suggests the use of: student leader, pair work, group
work, student-student consultation, plenary feedback, self assessment, peer assessment,

project work, team work teaching and assisstant teachers.

Whatever the case, it is the teacher who is expected to create an environment in the classroom
to maximize the student’s learning opportunities by reducing the problems of classroom
management. Supporting these Shamin,F., Negash, N., Chuku, C., And Demewoz, N. (2007)
states, “The aim of classroom management is to create an environment that is conducive to
optimum learning taking place... it requires careful and detailed planning, particularly in

large classes.”

1. 2. Statement of the Problem

Like developed countries, large class size is also a problem of third world countries like
Ethiopia. The growth of large classrooms in the developing world is tied to two interrelated
trends: global initiatives for universal education and rapid population growth. These are a
result of a web of factors that make large classrooms an enduring feature of the developing
world. In the four decades between 1959 and 1999 the world’s population doubled, with
countries in sub-Saharan Africa and South Asia witnessing the highest growth rates. Of the
countries with thel0 fastest growing populations, six are located in sub-Saharan Africa

(Benbow, 2007).

For these countries, “the determination to eradicate illiteracy, the need to provide basic
education for all and to expand secondary, vocational and higher education has greatly
increased the number of pupils in the system (Valerian, 1991).” In such large classes the

need for appropriate classroom management is undeniable.



In Ethiopia, the problem of large class size also exists in different parts of the country.
Hedlud (1975) states that large class problem not only force Ethiopian teachers to resort to a
lecture method style of teaching but also prevents them from providing individual attention,
or use of the discussion method and still cover the curriculum upon which the student will be

examined for school leaving and entrance examination.

From the researcher’s experience teachers in high school were seen complaining about large
class size and the burden and consequences that come together with it like more evaluation.
discipline problems, individualized teaching and the like. Moreover, from informal
discussions with the researcher, teachers were also heard of expressing their hatred towards
their profession and leaving their career as a result of students discipline problems
considering the size of the classes as one factor. According to Ingersoll and Smith (2003),
disruptive classroom behaviour is a significant reason why teachers leave the profession.
Beside this, teachers who Have problems with behaviour management and classroom
discipline are frequently ineffective in the classroom, and they often report high level of

stress and symptom of burnout (Espin & Yell, 1994)

Even if the problem of large class is a big challenge for Ethiopian teachers, the issue of
classroom management of large classes has not been given that much importance in the
country. In our context, there are insignificant researches that the researcher comes across
related to large class. Beside, the issue of exploring English language teachers classroom
management techniques that they employ in large class teaching has not been given special

attention in second language research in Ethiopian context.

The question that we need to ask here is that, what kind of classroom management techniques
do our teachers in high school use to manage large size English language classes? This paper
tried to investigate the classroom management techniques of English language teachers in
dealing with large classes in Ethiopian high schools particular reference 1o grade 9 in selected

schools in Addis Ababa.



1.3. Objectives of the Study
The main objective of the study was:

% To investigate the classroom management techniques English language teachers use

in large classes.

The Specific objectives were:
%+ To examine the actual class size teachers teach.
%+ To examine teachers’ perception of class size.
%+ To examine English language teachers’ attitude towards large size class teaching?
% To identify the difficulties faced by teacher when handling large classes.
% To examine the management techniques teachers employ in their classes.
% To identify the relationship among teachers’ age, attitude and classroom management
practices.
% To examine the statistical mean difference between male and female teachers in their
attitude towards large class teaching and
% To examine the statistical mean difference between male and female teachers in their

classroom management practices?

1.4. Significance of the Study
The purpose for which the study was conducted is to identify the techniques teachers use in
management of large classes. Therefore, the researcher believes that the study will have the

following significances:

English language teachers are expected to manage large size English classes with various
techniques and methods. This can be implemented as long as English language teachers have
the know how of different methods to manage large classes. The outcome of the research
would benefit English language teachers of large classes to tackle problems related to
classroom management of large classes. It may also give language teacher a piece of

information on how to employ skills of language teaching in manageable way.

The study would also give input for curriculum developers about the difference problems
teachers face in classroom practice and inform them on how to develop materials and

activities that are suitable for large class English language teaching.



Teacher trainers would also benefit from the research. They may get feedback on the
teachers’ classroom practice difficulties and their effort in producing teachers with different
skills of teaching. The study would also give a piece of information for educational offices on
the magnitude of the problem emanates from large class size in language teaching. And
finally, the study may also give information for future studies in the area and may also serve

as point of reference.

1.5. Delimitation of the Study

According to the data gathered from Addis Ababa Educational Bureau in 2010 there are 44
governmental high schools in Addis Ababa. However, the research, due to time and budget
constraint, focused on first cycle secondary schools which were found in three sub-cities (1/3
of the total population) who were randomly selected. More specifically the study was

delimited to 38 teachers who teach English in six first cycle secondary schools in Addis
Ababa.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

2.1. Classroom Management

Classroom management is a technical term used in the field of education which has special
connotation in ELT situations. Different educationists, researchers and linguists have
expressed their opinions about classroom management in their own ways. Harmer (1991)
defines classroom management as “The ability of a teacher to create healthy condition of
learning in the classroom, use appropriate strategies for managing classroom tasks and
activities and assess and evaluate teaching activities effectively in terms of learning

outcomes.”

Classroom management is a crucial point that has recently gained due attention. Traditionally
the term classroom management has been used interchangeably with the term “discipline,”
and still it is possible to see many teachers recalling the word discipline at the mentioning of
classroom management. The reality, however, is something different. Today when we say
classroom management, we mean a variety of factors that help us turn the classrooms into
places where learning and teaching can best take place. That is to say, we mean the factors
that make the classrooms "workable systems" which will render classrooms productive places
(Burden, 1999). 1

In the light of this, we can say that the term classroom management, on the surface, refers to
such factors as time management, sitting arrangements, disruptive behavior, interruptions,
teaching styles and so on. A quick glance over these considerations will reveal the fact that
all these factors are the primary needs of a teaching-learning environment. Namely, these are
the things we have to do before we take up the teaching of any topic. Then, it is undoubtedly
a fact that we should determine certain guidelines for both teaching and learning behavior
which is important for establishing an environment where learning will take place. Therefore,
within the definition of this crucial field we can expect to find points like: how we arrange
classroom, how we present our teaching behaviors in that classroom and how we expect

students to demonstrate that they have learned what teachers wanted them to learn



According to many scholars, the concept of classroom management is broader than the notion
of student discipline. It includes all other things teacher must do to faster student involvement
and cooperation in “classroom activities and to establish a productive working environment™.
Pasigna,1997). Similarly, Harmer (1991) also states “Classroom management includes the

role of the teacher, students grouping and disruptive behaviour”.

From the definitions we can see that classroom management encompasses a wide range of
activities including planning, room arrangements, developing rules and routines, and
handling unproductive student behaviour. The teacher’s biggest source of concern is a large
size class management. There are plenty of researches conducted on management of large
classes in different part of the world. These researchers suggest that there are various

techniques to manage large size class.

Atkins et al (1996) defined classroom management as the ability of a teacher to create healthy
conditions of learning in the classroom; use appropriate strategies for managing classroom
tasks and activities; and assess and evaluate teaching activities effectively in terms of

learning outcomes

According to Johnson and Bany (1970), Classroom management is defined as “the process of
establishing and maintaining the internal environment of the group and classroom condition
for the attainment of educational goals™. These scholars define classroom management as the
process of organizing and coordinating the wining effort of Students to achieve their own
educational objectives. Moreover, they view classroom management as coordinating and
integrating the activities of the classroom system and reducing the problems which arise from
the interaction patterns in the classroom organization. This shows that managing class
effectively is the best means to create good teachers student relationship. Regarding this
Borich (1998) explains classroom management enables teachers to keep learners actively in
the learning process. As a pre-requisite for effective instruction, according to Borich (1998),
it aims at:

» Promoting an environment (physical and emotional to be conducive to
effective learning)
Securing the supporting and cooperation of students in classroom activities.
Guarantees class time to be used for learning effectively; and

-Ensuring the active and meaningful engagement of students to learning task at
hand.

vV Vv
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No doubt, the way the class is managed is the success of any activity in the classroom. If an
activity or any work is managed, organized or coordinated well, it can offer the result
expected of it. So, an effective classroom management is related to the ability of a teacher to
control problems in the classroom. This is to mean that a good teacher is one who is
conscious of problem areas from his experience and is able to prevent those problems before
their occurrence by using different techniques which can help him or her manage the class

better (Harmer, 1991).

Brophy (2006:31) offered us the comprehensive definition of classroom management:

Good classroom management implies not only that the teacher has elicited the
cooperation of students in minimizing misconduct and can intervene
effectively when misconduct occurs, but also that worthwhile academic
activities are occurring more or less continuously and that the classroom
management system as a whole (which includes, but is not limited to the
teacher's disciplinary interventions) is designed to maximize student
engagement in those activities, not merely to minimize misconduct

Broadly speaking, therefore, classroom management refers to the actions and strategies
teachers use to maintain order and systems for classroom groups rather than spot and punish
misbehavior, resolve behavioral disorders, or capture the attention of individual students
(Burden, 1999). Another important aspect of successful classroom management is that it
involves not only responding effectively when problems occur, but preventing the Frcque;]t
occurrence of problems as well. Therefore,the most effective decisions in classroom
management are based on a clear concept of the goals and intended outcomes that a teacher
wishes to accomplish. Consequently, it is possible to see that classroom management has
many facets, ranging from the physical appearance of the teachers to teaching techniques and

from the use of humor properly to disruptive behaviors and so on.

Generally, classroom management incorporates plenty of tasks to perform in the classroom

and considered as a serious challenge for the teacher of English as a foreign language.

2.2. Classroom Management Issues

2.2.1. Classroom Organization
Organizing students and physical environment is one of the components of classroom
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management techniques. Davies (1981) defines classroom organization as “...the work a

teacher does to arrange and relate learning resources so as to realize the objective in the most
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effective, efficient and economical way possible”. This means organization is the duty of a
teacher who arranges classroom students and instructional facilities in order to smoothly run
his/her instructional activity. Moreover, he/She has to organize the students in a different
ways and give them an act to play. Harmer (1991) suggests that the main aim of the teacher
when organizing an activity is to tell the students what they are going to talk about or (write
or read about), give clear instructions about what exactly their task is, get the activity going,

and then organize feedback when it is over.

The point here is that, the main aim of the teacher in organizing the class is to give clear
instruction to the students regarding what they are going to do and then follow-up to check

their understanding and finally, organizing or giving them feedback on their activities.

There are different student groupings, according to Harmer (1991) the common ones are:
lockstep, individual work, pair work, group work. By doing so, teachers can easily manage

the class.

2.2.1.1. Lockstep

Lockstep is one type of class grouping in the teaching-leaning process this kind of grouping
is very common and traditional teacher centred method. Harmer (1991) says, “Lockstep is the
class grouping where all the students are working with teachers, where all the students are

locked in to the same rhythm and pace, the same activity™.

Though lockstep is traditional method it has some good sides. For instance, the teacher acts

as a good language model, he/she can be confident that his students can hear him. (ibid)

Whole-class instruction includes strategies that encourage student engagement. These
strategies usually implement direct instruction, a teaching progression that begins with the
teacher modelling a skill that students then practice through guided and independent practice.
Though these studies reveal that student engagement varies during direct instruction, it is

important to note that they do not differentiate engagement and learning.

2.2.1.2. Individual Work
Individual work is something that is done by a student without a friend or teacher

interference. Confidence and self-discipline would be enhanced through individual work.
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Harmer (1991) says “Individual work is useful for students because they can do their work at
their own pace”. He also add, “In individual work students can relax from outside pressure

and develop to rely on themselves rather than on other people”

2.2.1.3 Pair Work

Pair work is one form of class grouping. This pairing serves different purposes of class
practice. They can be questioned and answer, dialogue, simulation, etc. Harmer (1991) says
“A point can be made here about the use of the students own language (rather than English)
during practice and communicative activities. Particularly where students working in pairs
and groups share the same native language there is a tendency for them to revert to that

language when they find a task hard.”

Pair work is the easiest way of grouping as Underwood (1987) suggests “Teacher should
repeatedly use this grouping since it can be done successfully and simply by some students

turning round or moving along a bit to sit with a partner”

Pair work can increase the number of students participating. But to manage this activity the
teacher should control the students while they are engaged in the activity. For this matter the
teacher has to move all around the class as much as possible. Harmer (1991) says “If a
teacher goes and concentrates on one pair in the corner of the room to the exclusion of other
then indeed the rest of class may forget this task and playing about.” This shows that, the
teacher should give limited time for the completion of the task given and follow each

student’s activity by moving through desks.

2.2.1.4. Group Work
Group work is one of the methods in modern communicative language teaching approach. It
provides opportunities for all communication which allows great participation among the

learners.

Harmer (1991) says “After pair work and /or groups of students have completed the task the
teacher checks to make sure they all have the correct order” this idea of Harmer gives us clue

that, activities made in a group need strict follow up by the teacher.



The term group, as it is defined by Brumfit (1984) refers to “a number of people who interact
with one another, who are psychologically aware of one another, and who perceive
themselves to be a group.” Similarly, Underwood (1987) described group work as one of the
natural ways of learners of language where learning depends on exchange of important

information among the members of the group.

Generally speaking, one can possibly summarize that group work is one way of organizing a

class for doing tasks of different types.

Long (1977:41) states the advantage of group work as:

Several advantages have already been claimed for a group work. It allows
for a greater quantity and richer variety of language practice, practice that
is better adapted to individual needs and conducted in a more positive
affective climate. Students are individually involved in lessons more ofien
and at a more personal level. For all these reasons and because of the
variely group work inevitably introduces into a lesson, it seems reasonable
to believe that group work motivates the classroom learners

So, as indicated above when students engaged actively in group work, their motivation for

learning will also be significant as they interact with their peers.

2.2.2. Reasons for Disruptive Behaviour
In their day-to-day teaching activity teachers face disruptive behaviour in their classroom.
According to Harmer (1991), there seems to be three major causes for disciplinary problems:

The teacher, the students, and the institution.

2.2.2.1. The Teacher

The teacher’s ability and behaviour are the single most important factor in a classroom{ In
relation to what a teacher does in classroom, he/she become a disciplinary problem. It is
critical to suggest that all management problems do not stem from careless students. Teachers

themselves can also give rise to a number of management problems if they don’t act properly.

Going to class unprepared, inconsistency, issuing threats, giving boring classes, being unfair,
having negative attitude towards learning, breaking the code (i.e. rules that govern the work

of teachers and students) bring about disruptive behaviour in the class (Harmer, 1991). Let’s



see how teachers become source of discipline problems in the classroom from the task they

are expected to perform in the classroom.

Teachers’ Roles
In education a teacher should take on many roles such as knower, guider, provider, director,

and so on, while performing this wide range of problems we have to be careful and

consistent. We should know our limitations and strengths (Saricoban 2001).

Teaching Styles

It is believed that each teacher varies in his preferences of teaching styles. There is no
problem as long as the styles merge into a certain set of fixed attitudes on the part of the
teacher (saricoban 2001). Inorder to do so, we should make alterations in order not to
accustom our learners to a fixed, monotonous, tedious and/or boring flow of instruction. We
must be careful when we are approaching to students with our method of teaching styles. In

such a case it is natural that we lose control.

Unplanned Teaching
As teachers we should plan before lessons. However, planning doesn’t necessarily imply that
we have to follow a certain, rigid succession of activities even though they turn out to be a
headache for students. Of course, it is impossible to follow every detail of the lesson. There
will naturally be unexpected and unavoidable changes in the flow of the lesson. Then
language teachers should plan students’ learning experiences based on assessment of
language proficiency and prior knowledge. The followings are the cases where you take
action in order to preserve peace in the class (Brown, 2001):

» Your students digress and throw off the plan for the day

» You digress and throw off the plan

An unexpected but pertinent questions come up

Y

Y

Some technicality prevents you from doing an activity.
» A student is disruptive in class

» You are asked a questions you don’t know the answer

A4

There isn’t enough time at the end of a class period to finish an activity that has

already started.
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In addition to this, there may be students, disturbing and causing various problem on
teachers’ effort of class control. Therefore, teachers need to think of various ways to act on

different disciplinary problems according to different situstions.

Teacher’s Voice and Body Language

Another concern in classroom management is about the teachers’ use of verbal and non
verbal messages. Teachers must be careful when they are speaking in the class. All students
should hear their voice even at the back rows in crowded classes and most importantly his
language should be clear and understandable. Learners need to hear every bit of language in
order to gain further practice. In order for a teacher’s verbal and non verbal language to
succeed, its aims he/she has to abide by a certain set of principles. In line with this, Brown

(2001) suggests the following:

»  Let your body pasture exhibit an air of confidence

» Your face should reflect optimism, brightness, and warmth.

» Use facial and hand gestures to enhance the meanings of words and sentences that
might otherwise be unheard. Make frequent eye contact with all students in the class.

» Do not “bury” yourself in notes and plans

» Do not plant your feet firmly in one place for the whole hour.

» Move around the classroom, but not to distraction.

» Follow the conventional rules of proxemics (distance) and kinesthetic (Touching)
that apply for the cultures of your students,

» Dress appropriately

» Help students to communicate in socially and culturally appropriate ways.

There are also some uncontrollable cases against which teacher cannot take actions

beforehand; these are mainly crowded classes, discipline problems, and so on.

2.2.2.2. The Students
There are many reasons why students behave badly: time of the day, negative attitude of
students towards the class, the teacher and the subject, and the desire to be noticed are the

major ones (Harmer, 1991).
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The time on which the class takes place is often considered to affect student’s behaviour. For
example, if the time of the class is near to lunch students may fail to attend the lesson
attentively. According to Harmer (1991) “Morning classes may cause students to be sleepy,

and classes after lunch are often full of drowsy students™.

He also assert that there are some students who demand attention of their teachers and are
quite prepared to be trouble makers in order to get the recognition they need. In this case
instead of punishing the students, the teacher should seek the possibility to direct this
behaviour. Before taking action, the teacher should take in to account the above factors that

make students behave badly and adjust his lesson (Underwood, 1987)

Similarly, Burden (2003) also states some anticipated causes of students’ misbehaviours as

follows:

Health factors: students’ behaviour problems may be resulted from health factors.

%

According to Burden (2003) health problems related to students’ misbehaviour
include lack of sleep, an allegory, illness or an in adequate diet may greatly affect
students’ ability to complete assignments or to interact with others.

» Physical impairment: physical impairment such as vision or hearing loss, paralyses, or
a severe physiological disorder may also contribute to behaviour problems.

Medication or drugs: Medication or drugs whether legal or illegal, may also be a

v

factor. Over-the counter medicine for nasal congestion, for example cause a students
to be less alert than usual (Burden, 2003). Teachers as classroom managers should be

aware of these causes of students’ disciplinary problems in the classroom.

2.2.2.3. The Institution

Any disciplinary problem that is above the teacher’s control in a class should be addressed by
the institute. Schools failure to have a recognized policy /an established code of conduct to be
acted upon when disciplinary problems arise could be cited as a factor that hinders sound

classroom management.

Other factors that could be raised here that contribute for the disciplinary problem are listed

here under. There are also other factors that contribute for the disciplinary problems that

I3



occur in the teaching learning process. These factors are reviewed in brief in the coming

topics.

The Physical Environment of the Classroom

One very simple factor that is likely to change the atmosphere and disturb the peace is the
physical environment of the classroom. It is the prime responsibility of the language teacher
to establish a non-threatening atmosphere in the classroom. Therefore, language teachers
should be sensible to create environments that promote standards based language learning in
supportive, accepting classrooms. Classrooms must be secure, positive, and motivating
learning environment. Any inconvenience may result in unease and bring the lesson to a
difficult. This is because of the fragile attention of students on the lesson: whenever there is a
difference like the sound from out side or the sudden loss of electricity may revert their

attention somewhere else.

Sight, Sound, and Comfort
Brown (2001) declares: “Students are indeed profoundly affected by what they see, hear, and
feel when they enter the classroom”. Unless the teacher ensures the followings in his
classrooms, management problems may occur (Brown, 2001):
» The classroom is neat, clean, and orderly in appearance,
» Chalkboards are erased, and the whiteboard is clean,
»  Chairs are appropriately arranged,
» If room has bulletin boards and you have the freedom to use them, can you
occasionally take advantage of visuals?
» The classroom is as free from external noises as possible (machinery, outside, street
noise, hallway voices etc),

» Acoustics within your classroom is at least tolerable,

Seating Arrangements

Seating arrangements are also influential how we nianage our classrooms. Contrary to the
traditional way of arranging the seats in our modem world, with the help of the compiled
research, we shape our classes in such a way that will give way to as much communication as
possible. The best way for this is semi-circles or U-shapes (Saricoban, 1998), while

arranging the seats it is also important who will sit next to whom, yet the students will sooner
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or later full into comforttable patterns. The students must be allowed to choose their partners
in seats. However, in our cases, where desk size and structure makes arrangement difficult to
move, it is unthincable to arrange the classroon sitting arrangement in a way literature

suggests.

Chalk Board Use

Brown (2001) States “White board is one of our greatest allies.” It is the place where we
make use of the visualization we need. However, it must be careful about its use; we must be
clear and neat. A messy whiteboard will drive students crazy and it may affect their interest

in learning negatively.

2.2.3. Managing Discipline

Managing disciplinary problems in the classroom plays an important role in creating
conducive teaching-learning environment. Burden (2003) defines the term discipline, as the
act of responding to misbehaving students in an effort to restore order. On the other hand, he
defines the act of misbehaviour as the behaviour that interferes with a teacher’s teaching,
interferes with the right of the others to learn. This shows that if the misbehaving students’ is
not managed properly the classroom order and the whole teaching-learning process can be
atfected. Therefore, the classroom teacher need to be aware of the act of misbehaviour and
should deal with these misbehaviour based on the classroom rules and procedures. The

teacher’s role is very crucial in this regard.

Effective classroom management can control classroom discipline. For many people, the
word discipline connotes negative meaning, but it is basically related to the concept of self
control. Discipline is the necessary thing for the teaching-learning process and no class can

be successful without conductive discipline.

The characteristic of misbehaviour ranges from mildly to severely disruptive. Severely
disruptive in the schools may involve violence, vandalism, coercion, robbery, theft. and drug
use (Burden, 2003). These behaviours typically occur outside the classroom. Mild levels of
misbehaviour involve tardiness, talking. calling out answers in class, failure to do homework.
and assignments, and failure to bring supplies and books. Most misbehaviour is

comparatively mild and related to attention, crowd control, and getting work accomplish in
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the classroom (Burden, 2003). Thus when responding to misbehaviour the teacher should
take in to account the degree of severity of the misbehaviour and should understand the
causes of misbehaviour. Moreover, teachers should deal with all type of misbehaviour

applying the techniques suggested for each type of misbehaviour.

Regarding this Azeb desta (1994) states the following:

...effective teacher includes his intelligence strengthened by his teaching
specially, mature and stable personality characterized by personal integrity,
coherent values and maturity of judgment. These qualities enable him to work
in harmony with youngsters who manifest frequent aggression, carelessness
and immature behaviour, and allow him to be flexible in his dealing with
demands of the varied needs of such youngsters. In addition, such qualities as
good health, emotional stability enthusiasm, vigor and liveliness are assets of
the effective teachers

This shows that to maintain discipline in a given class the teacher should be effective.

Moreover, he has to strive to address the needs of students in his teaching.

There are several strategies for dealing with misbehaviours. A friendly relationship between
teachers and students is of a great help in attracting students’ attention toward the teacher and
the subject. If students like the teacher they will have a positive attitude towards the learning -
process. “This positive attitude of the student will result in a disciplined class™ (Harmer
1991). Moreover, non- verbal means of communication and eye contact are also nceded for

the teacher to apply in the classroom.

Similarly, according to Emmer (1981) a general principle that is helpful in selecting a
strategy is to use an approach that will be effective in stopping the in appropriate behaviour
promptly and that has least negative impact. In relation to this, whenever students are
engaged in minor misbehaviour and the teachers want to refocus their attention to the
activity, it is better to ignore the problem. Much minor misbehaviour can be ignored,
especially when it is fleeting and it is usually best to just continue the lesson. But when minor
misbehaviour is repeated or intensified, teachers must take actions to stop it. Teachers should
try to eliminate it quickly using the techniques like eye contact, gesture, touch when the
students are close by physical proximity, asking for responses, and name dropping (Good and
Brophy. 2003). Further more, when misbehaviour is prolonged or seriously disruptive in the

classroom teachers must stop it directly. Because such direct correction is self disruptive, it
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should be used only when necessary. According to Good and Brophy (2003) there are two
ways for teachers to deal with prolonged or major misbehaviour. First, they can demand
appropriate behaviour. Such demand should be short and directly naming the students and

indicating what they should be doing. The teacher should speak firm but not shout or nag.

A second direct correction technique according Good and Brophy (2003), is to remind
students of rules and expectations If clear rules have been established, with thorough
discussion of the reasons for them, teachers can use brief reminder of these rules to correct
misbehaviour with out embarrassing students unnecessarily. Beside, if the given school has
its town established codes, “the teacher can consult coordinators or department heads when in
trouble and those cases of extremely bad behaviour can be acted upon by such people”

(Harmer, 1991).

2.2.4. Motivation

Motivation is one important part of effective classroom management which enables learners
to be engaged on task. Motivation involves more than simply praising a student. As Burden
(2003) states motivation is a process that can arouse and initiate students behaviour, give
direction and purpose to behaviour, help behaviour to persist, and help the student to choose a
particular behaviour. In other words, motivation makes student move in the desired direction
of the teaching learning process, thereby enabling teachers to manage the classroom
effectively. It directs students towards a definite goal. It also serves as a technique of bringing

students’ attention towards the lesson.

Nunan and Lamb (1996:209) states:

Most studies report a high correlation between motivation and achievement,
and this correlation is taken as evidence that a highly motivated student will do
well in school, of course the relationship may be in the opposite direction from
which is commonly assumed ... although we do not disagree with teachers’
efforts to motivate students, we do believe that ultimately students should
become self motivated.

According to Elliot (2003) motivation is classified in to extrinsic and intrinsic motivation.
Intrinsic motivation or internally oriented motivation means that students themselves
demonstrate the desire to learn without the need for external inducements where as extrinsic

motivation refers to those rewards and inducements where an external to the learner. Though
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the types of motivation have their own merits young children tend to be motivated more
intrinsically because at this age they seem to be perpetually in quest to learn about their

environment and put it to their use.

Thus, this view reminds us teachers need to act according to the level and interest of the
learners. As long as motivation is an acquired disposition that can be learned and developed
through experience; and is likely to change, then it follows that teachers are responsible to
stimulate, energize and maintain the interest and involvement of the students. So, teachers
can use motivational strategies concerning instruction like capturing student interest in the
subject matter, increase the relevance of the subject matter, vary instructional strategies to
maintain interest, group students for tasks, provide opportunities to learn, decide when to give

feedback and rewards, and select the types of feedback and rewards (Burden, 2003).

From the statement of the scholars above one can learn that motivation has great role in the

teaching-learning process.

2.3. How large is a Large Class?

In the academic institutions, teachers generally meet several different classes in one day.
Their quality of teaching is influenced by the number of pupils in their classes. There is no
absolute agreement upon the optimum class size for the ideal learning situation. The term
large class size also varies from situation to situation, institution to institution and person to
person. The size of a class may differ from one school to another. Teachers who are used to
groups of 15-20 students might find a group of 30 to be rather threatening. Teachers with a
large group of 40 or 50 students may be relieved when they have only 30 (Nolasco & Arthur,
1998).

According to Watson {2006), perceptions of class size are subjective and also depend on a
number of variables... firstly, teachers rely on the largest size of class that they regularly
teach when making judgments concerning what makes a large class...secondly, what is being

taught influences teachers' judgments of the size of large classes.
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He also states that there are many other variables which can also influence perceptions of the
size of large classes. These include the age of the students, the level of their studies, their

motivation, and the size of the room in which lessons are taught (ibid)..

The different variables forwarded by many scholars make it impossible to definitively state
how large a class must be to be considered large. But different educators try to define large
class interms of number differently. Their definition of class size interms of number is

summarized in the table below.

Table 1: Some minimum sizes of large classes

Author Minimum size of large class
Baker (2005) 55
Dixon (1986) 40
Holliday (1996) 50
Long (1977) 60
Nolasco & Arthur (1986) 40

According to the findings of Shamim et al. (2007), participants from seven different countries
in Africa were asked to define large class. There was general agreement that a class with
more than 40 or 50 students is large. There is no easy answer to the exact number of students
in a large class, since perceptions of class size are subjective and also depend on a number of

variables.

2.4. Teachers and Students Belief about Large Class

2.4.1. Teachers’ Perception
The attitudes towards teaching large classes vary form teacher to teacher. According to Felder

(1997), it is not surprising to find some teachers enjoy teaching in large classes. These
teachers think that if proper strategies are adopted, students may achieve more. He adds that

large classes give instructors great satisfaction and self-pride that they can teach this great

number of students.

According to Shamim et al. (2007) result conducted on the participants of hornby School. the

participants identified different challenges for teaching English in large classes. The

21



participants identified areas of difficulties that focused on: insufficient student involvement
learning, classroom management problems, assessing learning and providing feedback, and

limitation of resources for teaching.

Just as students perceive large classes as being impersonal and lacking in opportunities for
student and teacher interaction, teachers also report similar problems in forming relationships
and generating interactivity (Biggs, 1999). Difficulty learning students’ names, developing
rapport with students and accessing quieter, shy or ‘at risk” students are some of the common
issues reported by teachers of large classes. Communicating and exchanging feedback with
students is more difficult and time consuming (Ward & Jenkins, 1992), and lecturers teaching
large classes also often describe feelings of frustration with having too many students

‘knocking on the door’ for extra handouts, feedback and advise, and so on.

Perhaps one of the major issues for teachers of large classes involves time and people
management. Depending on the discipline being taught, lecturers tend to report that classes
containing over 100 students become difficult in terms of management. Large classes are

often noisy, and students take longer to get settled before the class can commence.

2.4.2. Student’s Perception

According to the study conducted by Shamim et al (2007), students’ perception towards large
class is depicted as: lack of adequate space leading to overcrowded classrooms; inadequate
attention from the teacher; lack of opportunities to participate in classroom activities; and

difficulty in getting their written work checked or receiving oral feedback from their teacher.

Getting their written work checked by the teacher is another problem faced by learners in
large classes in Africa. In teacher-cantered classrooms, learners sitting out of the action zone
miss out important opportunities for learning as they find it difficult to hear the teacher and/or

see the blackboard (Shamim, 1996).

In larger classes, many students’ feeling of anonymity are increased and students often report
that they are less encouraged to ask questions. talk to other students and approach their
teachers (Biggs, 1999; Gibbs & Jenkins, 1992; Mclnnes & James, 1994). The lack of

opportunity for interaction with others (both students and teacher/s) may decrease the
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students’ intrinsic motivation to learn and subsequently increase the risk of students dropping

out (Tinto, 1987).

Generally speaking, a high student-teacher ratio is negatively related to student satisfaction
(Astin, 1993). Students have also reported that they find large classes poorly organised, noisy
(Biggs, 1999), and sometimes lacking a clear sense of direction and structure. The latter issue
is often due to conflicting instruction or information received from different teachers when a
course is team-taught or has multiple tutors (Ward & Jenkins, 1992). Also, students find
obtaining feedback difficult in subjects delivered predominantly using large lectures with few

or no tutorials (which is often the case with very large classes).

Increased demand for learning resources is also a major issue for large classes. Factors
leading to poor performance in larger classes, from the students’ perspective, include
competing for scarce books and seats in the library, queues at the doors of tutors and slow or

minimal feedback on assignments (Gibbs, G., Lucas, L. & Simonite, V. 1996).

2.5. Educational Effects of Class Size

In many countries over the world, there has been a hotly contested and widely reported
debate over the educational consequences of class size differences. Despite the widely held
view that small classes will lead to a better quality of teaching and learning, the rescarch
evidence is not clear. Overall, research suggests that class size effects are likely to be not

singular but multiple, and that it is difficult to capture all the possible complexities involved.

There is some agreement, drawing on experimental (e.g. Finn & Achilles, 1999) and
naturalistic studies (Blatchford, 2003), that smaller classes have positive effects on pupil
academic performance, if introduced immediately after school entry, that is, with the
youngest children in school. Similarly, in European and North American contexts there is
agreement that small classes benefit young children and those from disadvantaged or
minority backgrounds. These benefits occur due to a number of factors, including: increased
teacher contact, differentiated instruction, improved classroom management, and improved

teacher morale (Vander, 2002).



Glass and Smith (1979) reviewed some 725 studies which suggest that there is "a strong
relationship between class size and achievement... There is little doubt that, other things

(being equal), more is learned in smaller classes"

In the developing nations, The survey by Hanusheck (1995) of 96 studies of school
effectiveness highlighted the role of the teacher and of facilities supplied by the school in
determining pupil achievement. No significant correlation between class size and

achievement was found.

In essence, the findings in this area of research remain inconclusive and demonstrate that
there is no clear or simple relationship between class size and effective learning. The other
thing is that there are also researches that indicates large classrooms do impact intermediate
variables that in turn can negatively affect teaching and learning. Let’s explore these issues

next.

2.5.1. The Impact of Large Classrooms on Teachers’ Practice

Large classrooms can negatively affect two significant and interrelated aspects of teacher
practice — instructional time and classroom management. Regarding the former, there is
research to suggest that teachers in larger classrooms devote less time to math instruction and
integrated reading and writing tasks (Wilson, 2006). Other research indicates teachers in
smaller classes are more likely cover a range of subjects, such as history, geography, and
social studies. Large classes take a toll on the teacher’s ability to manage time, requiring
more time to be devoted to instructions (i.e., how to complete an exercise rather than
substantive instruction), task management and behavioural management, thus leaving less
time for actual instruction (Holloway, 2002). Similarly, Wilson (2006) also reports that larger
classes are noisier and that pushing, crowding, and hitting occur more often in larger classes

than smaller.

Class size may also impact teacher motivation and job satisfaction. Finn, J., Pannozo, G., &
Achilles, C. (2003) constructed a conceptual model that considers the impact of class size on
teachers” morale and enjoyment of their profession, which in turn impacts students’
engagement. He refers to a “sense of community™ that can exist within a classroom and
suggests that smaller classes positively impact teacher and student motivation. Teacher
motivation is further complicated in many resource-poor countries. In Zambia, for example,
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teacher attrition is increasingly becoming a problem as salaries, work conditions, professional
development opportunities, and support grow inadequate (Nilsson, 2003). This combination
of factors creates a scenario in which teachers face enormous challenges in producing

productive learning environments.

2.5.2. Impact of Large Classrooms on Students

Class size has many effects on students’ engagement, behavior, and student retention. Finn et
al. (2003) reviewed studies that examined the link between student engagement and class
size. He conceptualizes student engagement in two forms: social engagement and academic
engagement. Social engagement refers to how a student interacts socially with other students
and teachers in either pro- or anti-social ways. Academic engagement refers to a student’s
attitude towards schooling and the learning process. Finn et al. (2003) concludes that when
students are placed in smaller classes they become more engaged, both academically and
socially. With strong social and academic engagement, he argues, academic achievement

increases.

Pupil attention is an area of particular concern in that it can affect academic engagement.
Also known as time-on-task, researchers have shown that students tend to spend less time on
class assignments when in large classcs (Blatchford and Mortimore,1994)s Furthermore, it
has been shown that in addition to spending more time on school work, students in smaller
classes tend to participate more (Cooper, 1989). While there have been few systematic
observations of this interaction, some have argued that: 1) smaller classes allow teachers to
engage their students in a differentiated fashion, that is, teachers can cater their instruction in
ways that engage individual students; 2) with smaller numbers of students, teachers are able
to pay closer attention to all students, thereby holding them accountable for participation,

rather than ignoring those that are passive (Blatchford and Mortimore, 1994).

2.5.3. Large Classrooms and Learning Resources
While there is disagreement around the relationship between pupil-teacher ratios and
learning, there is conclusive evidence that having an appropriate level of basic school
resources can greatly improve student achievement (Hanushek, 1995). Similarly,
Michaelowa (2001) found “the availability of books appears to be the most important factor

[in high-achieving, student learning].” Additionally, she found that having books available in
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students’ homes can improve achievement scores by 2-3% and that having appropriate
classroom equipment such as benches, blackboard, chalk, and a teacher desk and chair can
improve scores by two percent. One of the biggest problems faced by large classrooms, in
developing countries is the quality and quantity of learning resources available to each

student, such as desks, textbooks, and other teaching and learning supplies (Hanushek, 1995).

2.6. The Problems of Large Classes

Accordind to Watson (2006), the vast majority of the literature into large classes falls into
two kinds. Firstly, many books and articles simply list potential problems with large classes;
and secondly, there is a wide range of suggestions, especially teaching techniques, for how to
deal with these problems. He summarised the problems of large classes typically mentioned
in different literature as:

Less effective learning, discipline, absentee students, organising activities,
reliance on lectures, avoidance of some activities, space, students can't
see/hear, noise, timing, time for student presentations, provision of materials,
achieving rapport, impersonalisation, no sense of community, teacher
discomfort,intimidating atmosphere, learning names, few opportunities (o
speak, giving attention to individuals, focus on the action zone, increased use
of the mother tongue, less interesting lessons, monitoring, giving feedback
.assessment, marking load, more mixed abilities,and getting feedback from
students.

According to Hayes (1997), large English classes are often associated with disorderliness,
lack of control, lack of concentration, lack of classroom interaction, and thus lack in the
ability to speak English fluently. Strevens (1979) argues that an overcrowded class is one of
the constraints on teaching /learning effectiveness. According to him, overcrowded classes
reduce teacher’s attention per pupil and produce real physical discomfort and distraction.
They also include extreme heat and cold in the classroom. Similarly, Harmer (1983) pointes
out that over-crowded classrooms, which are badly lit are one of the bad physical conditions

which affect learner’s attitudes negatively.

Kennedy and Kennedy(1996) indicate that the size of the English class is worrying them since
they believed that as soon as the number of groups passes a certain number, it becomes
difficult to control what happens. On the other hand we can see the impact of large classes
from three perspective: the teachers, students and classroom resource.From teachers
perspective, Large classrooms can negatively affect two significant and interrelated aspects of

teacher practice — instructional time and classroom management. Regarding the former, there
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is research to suggest that teachers in larger classrooms devote less time to math instruction

and integrated reading and writing tasks (Wilson, 2006)

One basic problem teachers face when they are teaching is large classes which pose a number
of problems. According to saricoban (2001) some of the mostly occurring problems in large

classes are: discomfort, control, individual attention, evaluation and learning effectiveness.

2.7. Solving the Problems of Large Classes

Many scholars study problems of large classes sugested various techniques of solving the
problems. Watson (2006) explored the literatures that propose solution for large class
problems and suggests the use of: student leader, pair work, group work, student-student
consultation, plenary feedback, self assessment, peer assessment, project work, team work

teaching and assisstant teachers.

Classroom management represents many obstacles to large class teachers. To those who
teach large number of students, managing the learning process can become quite difficult.
Pasigna (1997) suggests several methods to effectively manage a large classroom. Her first
suggestion is to establish simple rules for acceptable group behaviour. Such behaviours
include: how to speak softly; how to take turns; how to work together. Additionally, certain
classroom chores can be routinized, including how to enter and leave the classroom when
classes start, at recess and when classes end; how to assist in handing out books, paper and
other materials; how to pass materials to the front and then to the teacher: and how to keep
the classroom neat. In performing these tasks efficiently, more time can be spent on

instruction and school assignments, rather than on managing disruptions.

Additional promising practices include the use of teachers’ aids, innovative use of classroom
space, routinizing student behaviours, training students as peer tutors, and training tcachers in
the effective use of whole class instruction. While large classrooms appear to be an
inexorable feature of the developing world. it should not be assumed that the substandard
teaching and learning that occurs there cannot improve. The solution lies in building the
capacity of teachers and school leaders to cope with this environment and to find ways for

students to succeed. (Ibid)
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~ Benbow et al (2007) reveals a list of potential teaching practices that have been
recommended as potentially effective in solving problems pose by large class. These include:
« Use of small groups
» Pupil-to-pupil support and mentoring
= Effective use of existing space (i.e., largest classes in largest rooms)
= Using the most effective teachers in the larger classes
= Use of volunteers and teachers’ aids
= Team teaching

= Shift instruction

On the other hand, Pasigna (1997) captures similar information in her informative guide to
managing large classrooms. Her suggestions can be organized into three categories:
groupings; classroom management; and remedial/enrichment activities. Pasigna (1997)

stresses that the strategic grouping of pupils is fundamental to teaching in large classrooms.

The large number of the students makes it practically difficult to have a proper conversation
class, and the physical setting of the classroom makes the possibility of having a
communicative or interactive environment difficult. Chitrapu (1996) proposes the whole
language approach for large classes which emphasizes that language use requires interaction
which seems to improve students’confidence and fluency and helps them develop strategies
for improving all language skills. Alimi, M. M., Kassal. B. and Azeez, T. (1998) introduce
team teaching to overcome some of the problems of the large classes in the University of
Agriculture in Nigeria. According to these researchers, team teaching may be explained as
any form of collaboration between two or more teachers inorder to improve classroom
teaching/ management to enhance learning. According to Pate-Bain, H. Achilles, C., Boyd-
Zaharias, J. and McKenna,B. (1992) by providing individualized instruction, teachers can
increase optimum learning by planning appropriate activities that facilitate learning within
the zones of proximal development of each student. They added that teachers of small classes
were able to increase monitoring of student learning and behavior and had a more detailed

knowledge of each student’s needs.

There are various approaches to the management of large classes which can be found in the
literature. According to Coleman (1999), these approaches generally fall into three broad

categories: plenary approach, interactive approach, compromise approach
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Plenary approach is teacher-centered and teacher-controlled. The lesson is primarily a lecture.
This approach has been used for a long time by many teachers in many parts of the world. In
fact it is basically the same as the lockstep approach, because they both offer little

opportunity for students to practice.

Interactive approach, as Coleman (1999) defines, is not a single approach, but, rather, a much
extended continuum. At one end of the continuum, teaching is still teacher-centered and
teacher -dominated, but the teacher also deliberately grants occasional opportunities for
learners to interact, either with each other or with the teacher. At the other end of the

continuum, the central and public role of the teacher has almost disappeared.

Little John (1997) also recommended a cautious approach to introducing interactive activities
in large classes. He said, “...in many parts of the world, teachers have to cope with very large
classes- often over 40 pupils and sometimes as many as 60 or 70 pupils. This makes it very
difficult for these teachers to make use of recent ideas about communicative or learner-
centered approach to language teaching...normally, it is easier to do the initial parts of the
lesson with the class as a whole... beyond this point, however, the pupils can work in

groups.”

The third is compromise approach. The distinctive feature of this approach is that a lot of
learning is expected to take place outside the context where learners meet the teacher. The
classroom is seen not as the place where learning happens, but instead, as a place where
administration is dealt with, where learners are advised and given feedback, and where
learners are inspired to go out and to do their own learning. This approach is appropriate with

more sophisticated students at a higher level.

In the same way, with 30 or 40 or more students present at the same time in one classroom,
our teachers are under considerable pressure both because they are obliged to complete the
syllabus within limited time available and because they have to manage teaching activities.
The easiest and common way of coping with such a class is teacher-centered “lock-step”

(Harmer, 1983).

In some studies, it has been found that a problem common for many students is that they may
be structurally competent, but cannot communicate appropriately. By communication it is

meant not only face-to-face talk, but far more important, the basic ability to use the language
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to receive and to convey information associated with their specialized studies (Johnson,
1979). Few would deny that the ultimate goal of language teaching should be communicative
competence. But teachers often find it too distant a goal to aim at in a large classroom. To
change this situation, it is suggested that both the roles of the teacher and students have to
change, and this will necessarily imply, amongst other things, a radical change in the

classroom management.,

Regarding assessments and feedback scholars also suggests various techniques that a
classroom teacher can employ in order to minimize the problems of large size language
teaching. In the teaching learning process formal assessment and constructive feedback plays
a vital role. However, teachers of large size classes complain about the burden of assessing
and giving feedback to a large number of students. Concerning this, Shamim et al. (2007)
states:

Assessment and feedback in large classes may be more challenging in
large than in smaller classes. However, once clear assessment criteria
have been agreed, peer assessment and self assessment can be used to
review the burden on the teacher. In addition, once students are trained to
give effective and supportive feedback to one another...regular feedback
can be provided to all students, despite the large numbers in the class (74).

This indicates that the burden of teachers can be minimized if they try to incorporate self,
peer and group assessment techniques. However care must be given on how to implement it
and there need to be effective monitoring of teacher while students are implementing it.
Before the teacher tries to implement it he has to clearly state and communicate the criteria

with students.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY

In this chapter an attempt is made to present the research methodology employed, the source

of the data, sampling and data gathering procedures and method of analysis.

3.1. The Research Design

In order to achieve its aim, the study employed the descriptive survey approach. The rationale
behind using this approach is that the study aimed at gathering information concerning the
current large class management practices of English language teachers. Hence, the study is

mainly a quantitative research type.

3.2. Source of Data

3.2.1. Study Site

The study was conducted in Addis Ababa region. There are 10 sub-cities in Addis Ababa that
encompasses 44 governmental high schools. From the researchers teaching experience, the
problem of large class become worse in first cycle secondary schools. As a result, the study
focused on first cycle secondary schools in the three sub-cities that were selected randomly
using lottery method. The sub-cities selected were Lideta sub city, Kolfe-keranyo sub-city
and Addis ketema sub-city. All first cycle schools found in the selected sub-cities were taken

as study area.

3.2.2. Sampling of the Study

3.2.2.1. Sampling Frame

As indicated earlier, this study is conducted in three sub cities in Addis Ababa. Based on the
statistical information obtained from Addis Ababa educational bureau in 2010, there are 9
government high schools in the three sub-cities. From 9 high schools 6 of them are first cycle
secondary schools (from grade 9-10) and the remaining three are both first and second cycle
secondary schools (from grade 9-12). As the research focused on grade 9 teachers classroom
management skills, the sampling frame was also focused on first cycle high schools. From
these, all the six high schools were taken as sample frame for the study. A total number of 38
English teachers were found in the six schools. Of this 25 of them were male and the
remaining 13 were female teachers. There are also 4,509 students in the selected schools.
1.875 of them are male and the remaining 2,634 are female students. It is from this sample

frame that the sample population of this study were drawn.
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3.2.2.2. Sampling Procedure

The sampling technique that is used to conduct the study is a two-stage cluster sampling
design. There are 10 sub-cities in Addis Ababa which are taken as 10 clustered sites. First,
After the names of all the sub-cities were written on a piece of paper, the first task was to

select three sub-cities using lottery method. The sub-cities were selected because of one-third

of the total clustered population (33% of the 10 sub-cities) was decided as a minimum sample

size believed to be representative for the study. According to the statistical data obtained

from Addis Ababa Educational Bureau, there are 9 secondary schools in the selected sub-

cities. Among these 6 of them are first cycle (9-10) secondary schools and the remaining

three are both first and second cycle (9-12) secondary school. The second step was to take all

the first cycle secondary schools as sample of the study. Then all grade nine English teachers

who teach in the selected schools were taken as subjects of the study. The selected schools,

their sub-city and the number of teachers who filled the questionnaire are presented below.

Table 2: The name of sample schools with their location and the number of teachers

sample taken.

Number of Teachers

Number of teachers

No Name of the school Location who returned the
Male Female Total ——_——
1 Dejach Balcha Lideta Sub-city 11 4 15 13
Abanefso Secondary
School
2 | Africa Unite Lideta Sub-city B 2 6 J ﬂ
Secondary School ]
3 | Kolfe Secondary Kolfe-keranio 2 3 5 5 |
School Sub-city
"4 | Millennium Secondary | Kolfe-keranio 1 2 3 2
School Sub-city
5 | Dilachin Secondary Addis ketema 4 1 5 5
School Sub-city
6 | Yekatit 23 Secondary | Addis ketema 3 1 4 [(invalid)
School Sub-city
Total 25 13 38 31
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As indicated in Table 2 above, there are 38 English teachers who teach grade nine students in
the sample schools. All the teachers who teach in the aforementioned school and grade level
were taken as samples of the study. But teachers who returned the questionnaire are 31 in

number and the valid questionnaires used for the analysis purpose are 30.

Students were also taken as sample of the study and they were selected based on simple
random sampling. As the purpose of students sample is to confirm the data obtained from
teachers response, 150 students from the selected schools were randomly selected and fill out
the questionnaire. This means 25 students from each school were selected and were taken as
part of the research subject as well. The administration phase was conducted with the help of
English language teachers who teach in the selected schools. These meanse approximately
equal numbers of questionnaire were administered in each section of the schools. The table
presented below shows the number of students taken as samples and those who returned the

questionnaire.

Table 3: Number of students’ respondents in the sample schools

Number of sample students | Number of students who |

No Name of the school returned the
Male Female | Total )
questionnaire

| | Dejach Balcha Abanefso 14 1 25 25
Secondary School

i 2 | Africa Unite Secondary School | 12 13 25 25
3 Kolfe Secondary School 12 13 25 25 -

4 Millennium Secondary School 10 15 25 25

5 Dilachin Secondary School 10 15 25 25
6 | Yekatit 23 Secondary School 15 10 25 3 (invalid) —
Total 73 77 150 128 T ]

In order to triangulate the data obtained from teachers’ and students’ response. classroom
observation was also conducted on 5 teachers randomly selected from the sample schools. A
teacher from each sample school was selected and observed based on the checklist developed

for conducting the observation except in Yekatit School.
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3.3. Instrument
To obtain adequate data for the study the following two data gathering instruments were

used: (1) questionnaire, and (2) observation.

1) Questionnaire
Questionnaires were developed for both teachers and students. In developing the items of the
questionnaire the researcher utilizes the following four things:
e the questionnaire developed by Lancaster-Leeds Language Learning in large class
research group,
e the questionnaire developed by Kassie Shifere (unpublished MA thesis on 'how ELT
teachers cope with large classes)
e the questionnaire developed by Mendida Barkesa (unpublished PhD dissertation on
teachers behaviour in ESL large classes) , and

e based on the reviewed related literature findings

The sets of questionnaire contain both close-ended and open-ended items, mainly to
investigate the management techniques teachers employ in large size language classes and to
know the demographic characteristics (sex, age, teaching experience, educational

qualification, and educational background) of the teachers

The teachers' questionnaire included general introduction about the research and items about
the demographic variables of the teachers (includes, sex, age, educational level, teaching
experiences, and educational background). The second part included items which investigate
the actual perceptions of teachers towards class size. The third part included items that
investigate teachers' attitude towards large size language classes. The fourth part of the
questionnaire was designed to investigate the different difficulties associated with large size
language classes. The fifth part of the questionnaire included items used to investigate the
techniques that language teachers use in dealing with large size classes. In the last part of the
teachers’ questionnaire open ended items which are helpful to identify teachers difficulty
faced in large class, their teaching in the ideal classes and techniques they employ in their

large classes were presented.
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The student's questionnaire, on the other hand, has been designed in two parts. Like the
teacher's part, the first part of the student's questionnaire has general introduction and items
about the students' personal data. The other part of the questionnaire has items that try to
investigate the teachers teaching practices and management issues from the student sample

population.

The teachers' questionnaire was arranged using different measuring scales selected according
to their convenience and the analysis and interpretation of the data. Therefore, the actual class
size and teachers' perception about class size was measured using interval scale. Teachers'
attitude towards large classes was measured by supplying three alternatives scales: 'Agree’,
'Undecided’, and 'Disagree'. The given scale values were 3=Agree, 2=Undecided, and
[=Disagree. The items related to difficulties associated with large classes were presented
using rank order starting from the most serious to the least. In order to deduce the most
frequently techniques which teachers employ to manage large size English classes, four
rating scales were used: 'always', 'sometimes', 'Rarely', and 'Never'. Concerning this part, the

given scale for the choices were 4=always, 3=sometimes, 2=rarely, and [=never.

Students' questionnaire was also organized based on similar basis taking only the fifth part of
the teachers' questionnaire that deals with the teachers’ classroom management techniques.
The rating scales used were similar to the last part of teachers’ questionnaire: 'always',
'sometimes’, 'rarely’, and 'never' and the scaling value was also the same. For the sake of

convenience, the students' questionnaire was translated in to Amharic and administered.

[n order to check the reliability of the instrument, the questionnaire was administered in two
secondary schools namely Shimelis Hafte Secondary School and Dejach Balcha Abanefso
Secondary School. These two schools were selected due to their proximity to the researchers’
residence and they hold teachers the researcher is familiar with that can make the data
collection process easier. There were 20 English language teachers who teach in the two
schools. Out of the 20 questionnaire distributed for the 20 teachers, 12 (3 from Shimelis
Hafte and 9 from Dejach Balcha Abanefso Secondary School) of the questionnaire were
returned. Regarding the students’ questionnaire, 40 students were selected from the two
schools (taking 20 students from each school) on a random basis and were made to fill out the

questionnaire.
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Therefore, after filling out the responses of the questionnaire in to standard statistical
software programs (SPSS), the reliability analysis was computed. The result of the statistical
result of the reliability, based on Cronbach’s Alpha, indicated that the reliability for the whole
instrument of the teachers’ questionnaire is .839. Similarly, the reliability result of the overall
student’s questionnaire is .842. This indicates that the reliability level of both teachers™ and

students’ questionnaire is a good one.

After the reliability of the instruments was checked, the instruments, with very minor

modification, were administered to the main study with the same number of items.

2) Classroom Observation

To gather first hand information and sense the real situation of the actual English language
teaching practices in order to triangulate the data from the questionnaire with the actual
classroom practices, observation were carried out. To do this, a checklist was used based on
the different teachers techniques employed in language classes. The main purpose of the
observation is to have practical data on the teachers’ practical management techniques in

large size English classes.

3.4. Data Collection Procedure
The Pilot Study

As mentioned above, in order to check the reliability of the instrument, pilot study was
conducted in Shimelis Hafte and Dejach Balcha Abanefso Secondary Schools. To conduct
the pilot study, the letter of recommendation for cooperation from the department of language
studies was granted to the school principal and the aim of the study was also explained for
them. After permission was granted with the help of the Head of the Department and familiar
friend teachers, the questionnaires were distributed for the teachers who teach in grade nine
only. As indicated above there were 20 teachers who teach English for grade nine students in
the two selected schools. Among these, 12 teachers (3 from Shimelis Hafte and 9 from
Dejach Balcha Abanefso Secondary schools) returned the questionnaire and the data was
used for the pilot study. Concerning the students questionnaire, again with the help of
classroom teachers the instrument was administered for 20 students for each selected schools.
The entire questionnaire administered for the students were returned. Once the reliability of
the questionnaire was tested and it provides valuable feedback to go on the study. the main

study followed with minor modification on some questions of the questionnaires.
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The Main Study

Once the questionnaire was ready to be used, the procedure of administration was similar to
the pilot study. First, the researcher presented the letter of recommendation from Addis
Ababa University which asks corporation for research to the principals of each school. Once
permission was secured the researcher met all department heads of each school and explains

the purpose of the research and asked cooperation.

Overall, there were 38 English language teachers in the sample schools selected for the study.
With the cooperation from department heads, the researcher administered 38 questionnaires
for the teacher and 150 questionnaires for the students at different days of the week. Out of
the 38 questionnaire for teachers, 31 teachers returned the questionnaire and except one, all
the questionnaires are valid. As for the students’ questionnaire, 130 of the respondents

returned the instrument and only 125 of the questionnaires were valid.

To conduct the classroom observation the researcher selected a teacher from each school on a
random basis. After informing the selected class teacher about the observation and arranging

class schedule for observation, classroom observations were conducted in five of the schools.

3.5. Methods of Data Analysis

The variables that were included in the analysis are: (a) teachers’ attitude, (b) teachers
management techniques practices, (c) teachers' sex, and (d) teachers age. The other variables
obtained through questionnaire like teaching load and experiences were left out because the
variables were not appeared to be nominal (a two way variable) and the responses also

concentrated on certain category.

In analyzing the data quantitative method of analysis were employed. Descriptive statistics
were used to analyze perception and actual class size phenomenon, teachers attitude on large
class teaching, large class difficulties and techniques teachers used to cope with large size
language classes. Correlation was used to analyze whether teachers’ age is correlated with
their attitude and their classroom management practices, and whether their attitude is
correlated with their management techniques they employ for large size English class teaching. And
t- test were also used to compare the mean responses of different group of teacher, like
attitude of teachers between male and female and classroom management practice of teachers
between male and female. The variables of interest were examined using a standard statistical

software programs (SPSS) for the social sciences.
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CHAPTER FOUR
DATA ANALYSIS

This chapter presents the data and the results of the statistical quantitative analysis in four
parts. The first part focuses on presentation of data of teachers' response for the close-ended
and open-ended questions, starting with personal information of respondents. The second part
presents data from students' response for the questions developed on similar theme with that
of the teachers' questionnaire. In the third part, data from observation result and finally,

correlation and t-test results are presented.

4.1. Analysis of Teachers' Responses

4.1.1 Background Information of the Teachers

In this section, the background information of participant teachers is presented in terms of
sex, age. educational status, teaching experience and teaching load. Table 4 summarizes the

data about teachers’ subjects.

Table 4: Demographic Characteristics of the Sample Teachers

No Description BAatbe Of Percentile (%)
respondents
1 Sex Male 20 66.7 i
Female 10 333
Total 30 100
2 Age A.20-29 25 83.33 |
B.30-39 3 10 |
C. 40-49 1 3:33
D. above 50 1 3.33
Total 30 100 7
3 Educational Status B.A/B.Ed 30 (all) 100
Total 30 100
4 Teaching Experience 1-5 years 22 73.33
6-10 years 6 20
11-15years 1 3.33
Above 15 years 1 3.33
Total 30 100
5 Teaching Load Per Weak <10 0 0
11-20 21 70
21-30 9 30
Above 30 0 0
Total 30 100
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As indicated in Table 4, the total numbers of respondent teachers are 30(100%) out of which
20(66.7%) of them are male and 10(33.3%) of them are female respondents. With respect to
their age, 25(83.33%) of the respondents are in the age range of 20 to 29, 3(10%) of the
respondents are in the age range of 30 to 39 while 1 respondent is in the age range of 40 to 49

and the other one is above 50.

With regard to their educational status, all the respondents, 30(100%), are BA/ BEd degree
holders in English. Regarding the teaching experience of the respondents, 22(73.33%) have |
to 5 years of experience and 6(20%) of the teachers have 6 to 10 years of experience. There is
also one respondent who have 11 to 15 years of experience and another one have more than

15 years of experience.
The table also indicates that 20(70%) of the respondents have been assigned to teach 2 to 3
section or 11 to 20 periods per week. On the other hand, the remaining 9(30%) of the

respondents have been assigned to teach 21 to 30 periods per week.

Table 5: Teachers training experience

Yes No Total
N %o N % %
1 Do you think special training is desired to [ 25 | 833 |5 16.7 100

No Statements

teach large size ELT classes?

2 Do you have special training to handle | 11 |36.7 | 19 | 63.3 100

large classes?

Teachers were asked whether special training is needed to teach large size language class.
The data reveal that 25(83.3%) teachers out of 30 say that special training is required to run
the teaching learning process in the classroom. As the above table indicates, 36.7% of
teachers say that they take training on how to handle large size language classes. But the
larger number of respondents (63.3%) reported that they have not taken any kind of training

related to how to handle large size language classes.
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4.1.2 Actual Class Size and Perception of Class Size
In the teaching practice, the classroom size on which teachers wanted teach and in what they
actually teach has its own influence on their teaching practices. The data below shows the

class size context that teachers currently teach and their ideal class size on which they prefer

to teach.

Table 6: Actual and Perception of Class Size

Actual class size Perception of class size |
No of No of
No of No of No of No of
students students
No | Name of the School | students in students in students in students in
which which
the largest the smallest | the normal the ideal
create become
class class class class
problem intolerable
1 Dejach Balcha 41-50 31-50 36-55 Below 50 41-85 Above 41
Abanefso Sec. |
School :
| 2| Dilachin Sec. 46-50 31-50 41-60 Below 40 31-60 41-60 }
School
3 Kolfe Sec. School 51-90 46-50 51-55 31-35 61-75 Above 56
4 Millennium Sec. 56-60 41-55 46-55 31-40 61-70 61-75
School
5 Alrica Unite Sec. 41-85 36-60 41-75 Below 45 36-85 | 56-85
School

According to the data in Table 6 above, regarding the actual class size which the respondents
teach, teachers' response varies from school to school. According to Dejach Balcha Abanefso
school respondents, the 'largest', the 'smallest' and the 'normal’ class sizes they teach are 41 to
50, 31 to 50 and 36 to 55 respectively. On the other hand, the 'largest', the 'smallest' and the
'normal’ class size for Africa Unite School respondents are 41 to 85, 36 to 60 and 41 to 75
respectively. Generally, it can be seen from the table that the class size which is considered
large in one school is considered as the 'smallest' or 'normal' class size for the other school.
For example, what is considered large for Dilachin Secondary School teachers is the smallest

class for Kolfe Senior Secondary School.

Similarly, teachers were also asked to give information on their perception of class size for

their ideal class teaching. According to the responses presented in the Table above, 31 to 35
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is considered as an ideal class for Kolfe Secondary School teachers while below 50 is

considered as ideal for Dejach Balcha Abanefso School teachers. Concerning the starting

point for the beginning of problems in large class, 31 to 60 and 36 to 85 is responded by

Dilachin Secondary School and African Unite Secondary Schools respectively. The table also

indicates that the problem of large class become intolerable when the number of students in a

class range from 41 to 60 and 56 to 85 for Dilachin and Africa Unite Secondary Schools

respectively. It may be noted that, what teachers say ideal class size for one school is also a

class size that create problem for another school.

4.1.3. Teachers' Aititude on Large Class Teaching

Teachers™ attitude in one way or the other has its own influence on their classroom practices.

Table 7 below shows teachers attitudes towards large size language classes.

Table 7: teachers' attitude on large class teaching

Number of respondents

No Statements A U D TOTAL
F %o F Yo F Y F Yo
] It is a pleasant experience of teaching
. 3 10 8 26.7 | 19| 63.3 | 30 | 100
English to large size classes?
2 It is easier to teach large classes as
3 10 l 33 | 26 | 86.7 | 30 | 100
compared to small classes?
3 Large classes cause problems for English
) . 19 | 633 | 3 10 8 | 26.7 | 30 | 100
language teaching and learning.
4 Large classes are not problems but they are
) 7 12333 4 [1333| 19 ] 6333 ( 30 | 100
pretext for teachers’ complaints.
5 Large class can be managed effectively if
teachers use appropriate methods and 7 (2333 7 (2333 16 5333 30 | 100
techniques.
6| The problem of large classes solved only
by minimizing the number of students per 8 (267 )| 5 16.7 | 17 | 56.7 | 30 | 100
class.

A=agree U=undecided D=disagree

According to the above Table, 63.3% of teachers indicated their disagreement for the

question if teaching English to large size classes is a pleasant experience. On the other hand.




26.7% of the respondents neither agree nor disagree with the idea and only 10% of the

respondents agreed with the idea.

Teachers were asked whether it is easier to teach large classes as compared to small classes.
According to their response 86.7% of the respondents it is not easier to teach large classes
unlike small classes. The other 10% of the respondents agreed with the idea and the

remaining 3.3% remain undecided.

Concerning the question whether large size language classes cause problems that makes the
teaching learning process difficult, 63.3% of teachers agreed that large classes cause
problems. The other 26.7% of the respondents disagree with the idea saying large classes do
not cause problem by itself and the remaining 10% neither agree nor disagree. Similarly,
23.33% of the respondents agreed that teachers use large classes as a pretext while large
classes do not cause any problem by themselves. But large number of respondents, 63.33%,
shows their disagreement for the same idea and the other 10% of the respondents remain

undecided.

Regarding how to manage large size language classes the majority of the respondents,
53.33%, indicated that large class cannot be managed using different pedagogical techniques.
On the other hand, 23.33% of the respondents replied that, large class can be managed
effectively if we use appropriate pedagogical techniques. Similarly, 56.7% of the respondents
do not agree with the idea that the problem of large class can be solved only by minimizing
the number of students assigned per class. But 26.7% of teachers replied that, minimizing the

number of students only will resolve the problem of large size language classes.

4.1.4. Difficulties Related With Large Class Teaching
Teachers were asked to rank the difficulties they face in teaching large size language classes.
The table presented below shows the difficulty level of the problems from most serious to

least serious.
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Table 8: Difficulties Related With Large Class Teaching

Sum of Rank
No Statements
- respondents rank |  Order
1 | Covering the textbook within the given time 143 1

2 Supplementing the lesson using teaching aids and materials 158 2

3 Engaging students on challenging and demanding exercises i s
that are valuable for language learning

4 Providing materials to be distributed to each student 182 4

5 Administering quizzes and tests 195 )

6 Giving opportunities for individuals to speak in oral i &
activities

2 Using different methods and techniques needed to teach - ]

reading, writing, speaking and listening

8 Implementing student centered approach 251 8

9 Giving written and oral exercises to students regularly 255 9

10 | Calling students by name while nominating for activities or
exercises e w

I1 | Controlling class discipline. 289 11

I2 Organizing students in groups so as to involve them in - - B
different class activities

13 | Correcting and marking students’ work or assignments 293 13

14 | Identifying the level of students 301 4|

15 | Giving attention to each student in the teaching process 342 15

Teachers were asked to rank the major difficulties they likely encounter in their large classes.

According to the total sum of rank of the response shown in the above table, covering the

textbook within the given time is the most serious difficulties indicated by the teachers with

143 sum rank. Similarly, supporting the lesson using teaching aids and materials, engaging

students on challenging and demanding exercises that are valuable for language learning, and

providing materials to be distributed to each student ranked the second, third and fourth

serious challenges in large size language class teaching practice respectively. On the other

hand, giving attention to each student in the teaching learning process and identifying the

level of students are indicated as the least serious difficulties with 342 sum ranks and the

second least difficulty with 301 sum rank.



4.1.5. Techniques Teachers Use to Teach Large Size Language Classes

In this section, techniques teachers use to teach large size language classes are discussed.
These practices are discussed in four different categories; these are pedagogical techniques,
managerial, follow up and evaluation and motivation and feedback. The Table below presents

the data on pedagogical techniques teachers use in their large classroom.

Table 9: Pedagogical Techniques teachers use in their classroom

Number of respondents
No Statements A St R N TOTAL
F|% | F| % | F| % |F| % | F| % |
I Rely on lecture method 5 167 17 [ 567 6 20 | 2 67 130 | 100 |
2 Try to give attention for each of the |
22 | 7133 6 20 2 6.7 0 0 30 | 100
students in the class
3 Give class work, home work and
. 23 | 767 6 20 1 3.3 0 0 30 | 100
assignment from the textbook
A Arrange and giving different tasks and T———_
activities that help students develop
. . . 19 (633 9 30 2 6.7 0 0 30 | 100
the four language skills (reading,
writing, speaking and listening) ‘
5 Adapt the text so as to fit the level and T ]
) ) 21 70 3 10 + 13.3 1 2 | 6.7 | 30 | 100
interest of learners
6 Use of teaching aids and materials to |
) 9 30 13 | 433 6 20 2 6.7 | 30 | 100
support your teaching
7 Adapt texts from outside the textbook I
and use it in the class to assist 6 20 17 | 56.7 4 133 | 3 10 30 | 100
teaching

A=always St=sometimes R=rarely N=never

Table 9 shows that 56.7% and 16.7% of teachers responded that, they sometimes and always
rely on lecture method to teach grammar respectively. The other 20% of the respondents also
indicated they rarely use lecture method for teaching grammar and the remaining 6.7% said
they don’t use lecture method. On the other hand, 73.3% of the respondents replied that they
always give attention for each student in the classroom. Similarly, 20% and 6.7% of the
respondents indicated they sometimes and rarely give attention for each student in the class
respectively. The table also reveals that most of the respondents 76.7 always and 20%

sometimes, give class work, homework and assignment from the textbook for the students.
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The Table also indicates that, 63.3% and 30% of the respondents always and sometimes
arrange and give different tasks and activities that help students develop the four major
language skills respectively. Only 6.7% of the respondents give assignment, class work and
home work to students rarely. On the other hand, most of the respondents, 70% always and
10% sometimes, modify the textbook according to their students' interest and level of
understanding. Similarly 56.7% and 20% of the respondents also indicated that they
sometimes and always use adapted materials which are not part of the textbook to assist their
teaching respectively. Concerning teaching aid, most of the respondents, 43.3% sometimes

and 30% always replied that they use teaching aid to support their teaching.
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Table 10: Classroom Management Techniques

Number of respondents ]
No Statements A St R N TOTAL
F|% |F| % | F| % % | F | % |
8 Speak distinctly and with loud ‘
voice projection to be heard by 21 70 | 4 | 1333 | 1 3.33 1333 1 30 100
all students in the class
9 Organize students in pairs and
groups for different tasks or 14 | 46.7| 15| 50 1 3.3 0 30 100 |
|
activities. |
10 | Make eye contact with students
hile teaching t t attenti
SR I KA AR 1w | 90 s7 | 1| 33 0 |30 | 100
and control students to follow .
the lesson.
1T | Assign time limit for each
activity or tasks and work in line | 19 | 633 | 8 | 26.7 | 3 10 0 30 100
with it.
12 | Try to give very clear instruction
i i 26 |867] 4 | 133 0 | o 0o |30 | 100
at different stage of the lesson
13 | Move round and monitoring
. 26 | 867 2 | 6.7 2 6.7 0 30 100
what students are doing l
14 | Control students discipline by: |
a | Advising students to be ]
e 22 |33 T (2333 1 3.33 0 30 100
disciplined
b | Warning the misbehaved student | 13 | 4333 | 10 | 3333 | 6 20 3.33 | 30 100 |
¢ | Asking class monitor to control
10 | 333 | 12 40 4 13.3 13:3 30 100
students
d | Making studentsbusyusing | | [ | | _ | _ | _ | _ |
P ien 14 | 46.7 | 12| 40 2 6.7 6.7 30 100
activities in class
¢ | Punishing those who misbehave ]
- 9 30 | 7 (2333 10 | 3333 13.33 | 30 100
In class

A=always St=sometimes R=rarely N=never

As can be seen from the above Table, 70% of teachers reported that they always speak

distinctly and with loud sound projection and 13.33% of the respondent also said they

sometimes speak distinctly and loudly. Concerning classroom organization most of the

respondents, 46.7% and 50% claimed that they always and sometimes organize students in

pairs and groups for different tasks and activities respectively. On the other hand. quite a

number of respondents (90%) indicated that they always make eye contact with the students
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while the teaching learning process is going on in order to control and get attention of the

students.

In the case of working in line with time table, 63.3% and 26.7% of the respondents assign
time limit always and sometimes for each activity and work in line with it respectively. But
10% of the respondents rarely employ the same technique. The Table also reveals that 86.7%
and 13.3% of the respondents give always and sometimes clear instruction at different stages
of the lesson. Similarly, 86.7% of respondents claimed that they always move round and
monitor students' performance. Regarding controlling students discipline, 96.6% (73.33%
always and 23.33% sometimes) of respondents indicated that they advice students to be
disciplined in the classroom. 43.3%, 33.3% and 20% of respondents responded that they
always, sometimes and rarely give warning to the misbehaved students respectively. 73%
(33.3% always and 40% sometimes) of respondents indicated that they ask class monitor to
control the classroom respectively. Regarding making students busy using activities and
punishing the misbehaved students in controlling discipline 86.7% and 53.33% of the

respondents use the techniques respectively.
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Table 11: Follow Up and Evaluation Techniques

Number of respondents

No Statements A St R N TOTAL
F Y% F % F Y% F % F Yo
15 Keep a record of students learnin
e &1 2 70| 5| 167| 4| 133 o] of 30| 100
progress
16 Give summary exercises at the
13| 433 | 14| 46.7| 3 10 0 0 301 100
end of the lesson
17 Check students’ understanding
using questions at the middleorat | 22| 73.3 6 20| 2 6.7 0 0 30| 100
the end of the lesson
18 Give short quizzes and tests 12 40| 14| 46.7| 4| 133 0 0 30 | 100 |
19 Correct and marking students’ work by:
a Giving chance for some students
to write their answer on the
13 433 12 40| 51| 167 0 0 30 | 100

blackboard and let others

comment on that.

b Taking students’ exercise books
or assignments and mark in 10| 333 14| 467 | 6 20 0 0 30 100
outside the class
g Marking every student’s work and
13| 433 | 15 50 2 6.7 0 0 30 | 100
discussing answers orally
d Allowing students to correct each ™
other’s work by exchanging their
) 8| 267 13| 433 8| 26.7 1| 33 30| 100
exercise books (peer and group
assessment)
e Putting signatures and givin
i 23 | 76.7 51 16.7 1 3.3 1| 33 30 [ 100

marks at the end of each semester

A=always St=sometimes R=rarely N=never

In the case of recording students’ progress, as it can be seen from the above Table, 86.7% of
teachers keep a record of students' progress. 43.3% and 46.7% of the respondents reported
that they give summary exercise always and sometimes at the end of the lesson. Similarly,
73.3% and 40% of the respondents reported they always check students’ understanding using

questions at the middle or at the end of the lesson and give short quizzes and tests
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respectively. The other 20% and 46.7% indicated they sometimes check students

understanding using question and give quizzes and tests.

Concerning correcting and marking students' work, most of the respondents 43.3% and 40%
reported that they give chance for some students to write their answer on the blackboard and
let others comment on that. On the other hand, 33.3% and 76.5% of the respondents indicated
that they always mark student's exercise book outside the classroom and put their signature
and give mark at the end of the semester. Similarly, 43.3% and 50% of teachers always and
sometimes mark every students work and discuss answers orally. Regarding peer and group
assessment 26.7% and 43.3% of the respondents reported they allow students to correct each

other's work.

Table 12: Motivation and Feedback Techniques

Number of respondents

No Statements A St R N TOTAL

F % F Yo F Y% F % | F | %
20 | Encourage students to speak in

English in class discussion and | 26 | 86.7 2 6.7 2 6.7 0 0 |30 100

present their views freely.

21 | Encourage students to do group
19 16333 | 10

(3]
(5]
Lo
w
(0%
[9%)
(w8
(=]
o
(98]
o
(=]
o

studies to learn from one another.

22 | Focus on students who regularly

9 30 10 333 8 26.7 3 10 | 30 | 100

raise their hands
23 | Nominate students randomly and e
14 | 46.7 | 13 43.3 3 10 0 0 |30 100

making them answer questions

24 | Call students by name to involve

22 | 4 10 0 0 |30 100

(5]
[¥8]
(¥ ]
(8]

. ] i 16.7
them in class discussion

25 | Praise students when they show
20 | 66.7 9 30 |

(%]
(%]
(=]

0 |30 100
good performance ?

A=always St=sometimes R=rarely N=never

As the data shown on Table 12 above, 86.7% of the respondents always encourage students
to speak in English in class discussion and present their views freely, 63.33% of respondents
always encourage students to study in groups and 66.7% respondents always praise students

when they show good performance.
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Regarding nominating students, 30% of the respondents focus on students who regularly raise

their hands and 46.7% respondents nominate students randomly for making them answer

questions. On the other hand, 73.3% of respondents call students by name in order to engage

them in class discussion.

4.2 Analysis of Students' Responses

In order to check the data obtained from teachers respondents, students were also asked

regarding to teachers classroom practices on similar basis. The data presented below shows

teachers classroom practices as described by students’ respondents.

Table 13: Pedagogical Techniques

Number of respondents

No ~ Statements A St R N TOTAL |
F % F Yo F Yo F % F %
1 Rely on giving lecture to
62 | 49.6 | 52 | 41.6 | 11 8.8 0 0 125 | 100
teach grammar
2 Give attention to all students N
69 | 552 34 | 27.2 15 12 7 5.6 125 | 100
in the class
3 Give class work, homework o
and assignment based onlyon | 64 | 51.2 | 36 | 28.8 8 6.4 17 13.6 | 125 | 100
the textbook.
4 Give different tasks and —
activities to help students
develop skills of reading, 60 48 37 | 29.6 | 18 14.4 10 8 125 | 100
writing, speaking and
listening
5 Modify the text to fit the level
56 | 44.8 | 30 24 23 18.4 16 | 12.8 | 125 | 100
and interest of students
6 | Use teaching aids 48 [384 ] 29 [232] 13 [ 104 | 35 T 28 | 125 [ 100
7 Bring text from outside the
textbook and use it in the 29 1232 | 52 | 416 | 17 13.6 27 | 21.6 | 125 | 100
class to assist teaching

A=always St=sometimes R=rarely N=never

Table 13 depicts that out of the total population of sample students, 49.6% of the students say

that teachers rely on lecture method to teach grammar. Similarly, 55.2% and 27.2% of the

respondents say that teachers always and sometimes give attention to all the students in class.

48% and 29.6% of respondents indicated teachers give different tasks and activities to help
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students develop skills of reading, writing, speaking and listening always and sometimes

respectively. On the other hand, 44.8 and 38.4% of the respondents say teachers modify the

text to fit the level and interest of students and use teaching aids respectively. Finally, 41.6%

of the respondents responded that their English teacher sometimes use texts other than the

textbook for language teaching in the classroom.

Table 14: Classroom Management Techniques

Number of respondents
No Statements St R TOTAL
F Yo F Yo F % F Yo F Y
'8 | Speak distinctly and loudly to ]
be heard by all the students in | 110 | 88 7 5.6 5 4 3 24 125 | 100
the class
9 | Organize students in pairs and
groups for different tasks or 52 | 416 | 41 | 328 | 18 [144 ) 14 | 11.2 | 125 100
activities
10 | Observe the activity of each
57 | 45.6 | 42 | 33.6 | 17 | 13.6| 9 72 125 | 100
student
11 | Assign time limit for each
activity or tasks and work in 86 | 688 | 23 | 184 | 8 6.4 8 6.4 125 | 100
line with it.
12 | Gives clear instruction for each
75 60 33 [ 264 | 12 | 96 | 5 4 125 | 100
work.
13 | Attempt to help students in their
) 84 | 672 | 27 | 216 | 7 56 | 7 5.6 125 | 100
work by moving round the class
14 | The teacher keep class discipline by: T
A | Advising students to be
R 93 | 744 | 23 | 184 | 7 56| 2 1.6 125 | 100
disciplined
B ‘(—’Jiving warning to those who
] ) 76 | 60.8 | 28 | 224 | 15 12 6 4.8 125 100
disturb in class
I C _Asking class monitor to control T
27 | 216 | 24 [ 192 ] 20 16 | 54 | 432 | 125 | 100
students
D | Making students busy using T
P 76 | 60.8 | 27 | 21.6 | 15 12 7 5.6 125 | 100
activities in class
E P[mrigﬁiil@ those who misbehave -
_ 46 | 36.8 | 33 | 264 | 29 | 232 17 | 13.6 | 125 | 100
| in class

A=always St=sometimes R=rarely N=never
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According to the above Table, 88% and 41.6% of the respondents reported teachers speak

distinctly and loudly in the class and organize students in pairs and groups for different tasks

and activities respectively. Similarly 45.6% and 68.8% of students responded that teachers

observe each student's activity in the classroom and assign time limit for different activities

and work in line with the time bound. On the other hand, 60% of the respondents show that

teachers give clear instruction for each work and 67.2% of the respondents say that teachers

move round and help students in class activities.

Regarding class discipline, 74.4% of the respondents indicated that teacher’s advice students to

be disciplined, and 60.8% of respondents claim that teachers give warning to those who disturb

in the classroom. But 43.2% of the respondents reported that teachers never ask class monitor

to control students. On the other hand, 60.8% of the respondents say that teachers use various

activities to make students busy in the class, and 36.8% of the respondents reported that

teachers use punishment to control class discipline.

Table 15: Follow Up and Evaluation Techniques

Number of respondents

No Statements A St R N TOTAL
F % | F | % F % F Yo I Yo

15 | Keep stL{(‘jents results on dl-fferent 105 | 84 | ol 72 39 - 56 125 100
tests, quizzes and examination

16 | Give summary exercises at the " w1 g =
anil o the lesson 49 1392 |43 | 344 | 20 16 13 | 104 123 100

17 | Raise question in the middle or at g . T ey
R T S 68 | 544 |34 (272 | 16 | 128 | 7 5.6 125 1(10_

18 | Give quizzes and tests 66 | 52.8 | 29 | 23.2 | 13 | 104 | 17 13.6 125 100

19 | Check and correct students’ class work and homework by: B

A Asking some students to write
answers on the blackboard and 30 24 |1 421336 | 25 20 28 | 224 125 100
making others comment on that -

B Taking students” exercise books ‘e
and assignment and mark it 25 | 20 |30 | 24 | 22 | 17.6 | 48 | 384 125 100
outside the class

k zf:;:“”g every student’s workin | 4o | 396136 | 288 | 19 | 152 | 23 | 144 | 125 | 100

‘D | Discussing answer orally and tell T
students to correct each other’s
work by exchanging their exercise BL paa e e I3 |l d8a2 ) i 125 il
books

E Putting signatures and give marks PR

| at the end of each semester. TR B 8 A B 28 121 {1 Iﬁ()_()*

A=always St=sometimes R=rarely N=never



As it is indicated in Table 15, 52.8%, 84%, 39.2% and 54.4% of the respondents indicated

that teachers give quizzes and tests, keep students result on different tests, quizzes and exams,

give summary exercises, and raise question in the middle or at the end of the lesson

respectively.

Regarding checking and correcting students' homework, 33.6% of the respondents reported

that teachers sometimes ask students to write answers on the blackboard and make others

comment on that. Similarly, 48.8% of the respondents indicated that teacher never discuss

answer orally and tell students to employ peer and group assessment in class. On the other

hand. 37.6% of the respondents reported teachers mark students work in the classroom, and

38.4% of the respondents say teachers never take students’ exercise books and assignment

and mark it outside the class. 76.8% of the respondents also indicated teachers put their

signatures and give marks at the end of each semester.

Table 16: Motivation and Feedback Techniques

Number of respondents il ]
No Statements A St R TOTAL |
F|% |[F]|% | F|% | F|] % | F %
20 | Initiate students to speak in A N
) ) 80 64 | 29| 23.2 10 8 6 4.8 | 125 100
English freely in class discussions
21 | Encourage students to study in 1
52| 41.6 | 37| 296 14| 11.2 22| 176 | 125 100
groups
22 | Give a chance to students who -
] ) 23| 184 30| 24 15 12 57| 45.6| 125 100
regularly raise their hands
23 | Ask students randomly 8917121 10 8 13 104 13 104 125] 1001
24 | Call students by name and T
) . ] ) 62| 49.6 | 34| 272 15 12 14| 11.2| 125 100
involves them in class discussions
25 | Praise students who answer T
questions and show active class 72| 576| 22 17.6 71 5.6 24 1 192 125 | 100
participation

A=always St=sometimes R=rarely N=never

As it is observed from the data that 64% of the respondents reported that teachers initiate

students to speak in English in class discussions, and 41.6% of the respondents say that
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teachers encourage students to study in groups. Similarly 57.6% of the students indicated that
teachers praise students who answer questions and show active class participation. On the
other hand, 45.6% of the respondents say that teachers never give a chance to students who
regularly raise their hands. 71.2% and 49.6% of the respondents also reported that teachers
always ask students randomly and call students by name and involves them in class

discussions respectively.

4.3. Analysis of teachers' responses for Open Ended Questions

4.3.1. Difficulties Faced By Teachers in Large Classes

Teachers were asked to give the difficulties that make the teaching learning process difficult.
24 teachers provided 65 difficulties they face in their large class teaching practices. The data

is summarized in Table 17 below.

Table 17: difficulties faced by teachers in large classes

No Categories of difficulty Noof No of difficulties Percentile (%)
respondents reported
I | Control 18 22 60
2 Evaluation 16 17 533
ER Paying attention to individuals 14 19 46.6 ]
4 Effectiveness of Teaching and 5 5 16.6 _—7
Learning
5 | Time 2 2 66 |
6 | Total 24 65 - JI
T i

4.3.1.1 Control

18 out of 30 respondents reported that classroom control is the major problem they face in
large size language classes. Out of the 22 complains made by the 18 teachers, 15 of the
complain goes to difficulties associated with controlling classroom activities and classroom
environment (e.g.. respondent 4.2). Three others from the group commented that students
disturb a lot during the teaching learning process and it is difficult to control due to the large
number of students (i21). Four others teachers also complained about the difficulties of
managing pair and group work activities as it creates massive noise in the classroom (e. g.,

respondent 21.3).



4.3.1.2 Evaluation

According to the Table, 17 difficulties were reported by 16 respondents. 53.3% of the
respondents reported that it is difficult to implement evaluation in large class due to large no
of students. Out of the 17 difficulties reported, 10 of them indicated that checking and
marking class activities, class work and homework is very difficult in large classes (e.g.,
respondent 7.1). Similarly, three other teachers also mention evaluating overall performances
of students individually is impossible (e.g., respondent 18.4). One respondent said that
checking written works of students is very difficult (15.2). Another said that the large number
of student makes his evaluation difficult in speaking ability (respondent 20.1) while the other
two respondents said that it is difficult to give feedback to students individually, especially in

writing tasks (13.3).

4.3.1.3. Paying Attention to Individuals

Paying attention to individual student is indicated by 46.6% of the respondents (14 out of 30)
as difficulties in large size language classes. Most of the respondents say that it is very
difficult to address the needs of individual students and identify the weakness and strength of
the students (e.g., 5.1 and 20.3 appendix). 6 of the responses in this category show teachers
feeling that they cannot give chance for each student in the classroom for participation,
because of large no of students. Four others from the group say that they cannot check each
students' performance and progress on daily activities (respondent 18.14 24.1). On the other
hand, four other teachers complained that it is very difficult to attend individual differences
and needs of students in large classes (e.g., respondent 9.2). Finally, one teacher complained
that he is unable to call out his students by name, while the other one says that it is very
difficult to provide supplementary material for each student in the classroom (e.g., respondent

24.4),

4.3.1.4 Effectiveness

16.6% of the respondents (5 out of 30) complained that large class hinder their teaching
learning process effectiveness. One teacher says that students do not engage in different
classroom activities due to lack of motivation (e.g., 1.3). Another two teachers say that large
class makes the teaching learning process ineffective, yet not given explanation (e.g.. 4.3).
Finally, two other teachers complained that implementing student-centered teaching method

is impossible and as a result they employ teacher-centered (lecture) method (e.g., 23.1).
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4.3.1.5 Time

There are also respondents who complained that large class creates difficulties related to time
usage. 6.6% of the respondents say that time is an obstacle in the teaching learning process.
One teacher refers that it is difficult to engage all students in the classroom participation due
to shortage of time (e.g., 5.2). Another one says that shortage of time will force him to not

employ student-centered method (e.g., respondent 13.2).

4.3.2. Teachers Practice on Ideal Classes
Through the other open-ended questions teachers were asked to forward the techniques they
could implement in their ideal classes. Concerning this, 12 respondents gave 35 responses

and their responses are presented in Table 18 below.

Table 18: Teachers' Perception of Practices in Ideal Classes

No of No of outcomes Percentile
No Categories of outcomes
respondents expected (%)
1 Teach more effectively 7 9 23:3
2 | More evaluation and work 6 7 20
'3 | Better control 5 7 16.6
4 Use group interaction -+ 4 13.3 ]
5 Respond to individual needs | 3 4 10 a
6 Motivation 12 33 3.3
Total 12 35 -

4.3.2.1. Teach more effectively

The majority of the respondents predicted that they would achieve better in the area of
making the teaching learning process more effective unlike other areas. Five of the
respondents say that as the number of students per class is small, they would try to get the
attentions of students very easily and implement student-centred teaching with various tasks
and activities make students active in the teaching learning process (e.g., respondent 21.7).
Two teachers predicted that they would use teaching aid and supplementary materials to
make their teaching effective (e.g., 24.8) while one other teacher say that he would create the
classroom atmosphere conducive for effective language teaching environment, yet not

mention how (e.g., 25.5)
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4.3.2.2. More work more evaluation

6 out of the 30 respondents predicted 7 outcomes that they would implement in ideal classes.
According to three teachers response, checking and evaluating students progress and
evaluating classroom activities and assignments is very easy to employ in their ideal classes
(e.g., 22.6). Others predicted that the number of students in ideal classes makes the teaching
learning environment conducive and this give chances for effective language teaching
methodology implementation (e.g., 25.5). Finally, one teacher predicted that as there are
small number of students in ideal classrooms, following each students' progress and provision

of feedback to each student in the classroom will be practical (e.g., 23.4).

4.3.2.3. Better control

Easily controlling and management of classroom activities is another area that teachers
dreamed in the ideal classrooms. 16.6% of the respondents say that they would better control
in their ideal classroom. Four of the teachers say that they would manage classroom activities
and students’ behavior more easily in ideal classes (e.g., 21.5). Similarly, two others say that
they can easily manage the attention of students using students' names in class participation
(e.g.. 12.5). One teacher also says he would give help and support for any student with

difficulties because the number of students per class is small (see 9.7).

4.3.2.4. Use group/interactions more easily

As can be seen from Table 18, 4 (13.3%) respondents provide 4 outcomes related to their use
of grouping or interactive method of teaching in their ideal classes. Two of the respondents
predicted that they would easily group students into pair and group and employ effective
language teaching learning in the classroom (e.g., 21.6). Two others indicated that after
identifying the level of students, they would group them according to their ability group and

easily help and support each student.

4.3.2.5. Respond to individual needs

10% of respondents believe that if there is reduction of class size and match with their ideal
class size they would address the individual needs of students in the class. Two teachers (out
of four) responded that they would motivate and praise each individual in the classroom
according to the students' preference (e.g., 23.5 respondents). One teacher says that he would

check each students' activities on daily basis (e.g., 18.6) another respondent says that he
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would help each and every students in class according to their needs if the classroom he teach

is an ideal one.

4.3.2.6. Motivation

There are also some teachers who predicted from motivation point of view. One respondent
predicted 3 outcomes as follows:

14.3 I advice them to give attention o their lesson

14.4 I will motivate them to have interest towards the language learning.

14.5 I'will tell them to help each other and share experience

4.3.3. Teaching Practice in Large Classes
Teachers were requested to complete the statement; “when | am teaching large classes, I help
my students to learn English by...”. 18 teachers provided 34 responses and their responses

are presented in the following Table

Table 19: Techniques currently used by teachers in large classes

No Types of techniques N of Ne of techniques Percentile (%)
respondents reported

| Use groups 11 13 36.6

2 Miscellaneous 9 9 30
3 Organize class discussion 6 6 20

4 Respond to individual 4 5 13.3

needs
5 Giving written assignment | 1 1 3.3 = 1
Total 18 34 -

4.3.3.1. Using groups

Il respondents gave 13 responses regarding their use of group activities in their language
teaching practice in large classrooms. 12 of the respondents said that they organize their
language classes into different groups and pairs and help their students learn better from one
another. One respondent also added that he helps his students learn more using role plays by

increasing the number of group members in each group to manage the class better.
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4.3.3.2. Miscellaneous

9 respondents made 9 references regarding their current use of techniques in the management
of large classes. Three respondents said that they helped their students by giving them advice
to share views freely and to be disciplined. One of the respondent in the group said that he
helps his students by advising them to engage in independent learning from other resources.
One respondent said that he uses teacher-centered method to help his students (e.g.. 8.4),
while another teacher said he uses student-centre method in his current large class teaching
practices (see 17.3). Two other teachers said that they give note and explanation and support

students by arranging tutorial classes in his extra time (e.g., 14.7).

4.3.3.3. Organizing Class Discussion

6 respondents forwarded 6 procedures they use to teach in their large size English classes.
Four of the teachers said that they use group discussion to help students learn better in large
classes (e.g., 9.8). One respondent also said he employs oral discussion in classroom level,
while another respondent said he uses lockstep techniques and use question to help students

discuss in classroom.

4.3.3.4. Respond to Individuals Needs

4 respondents gave 5 procedures related to working with individual students. Three of the
respondents said that they try to identify students’ needs and let them help each other in
various parts of the lesson and employ peer or group assessment techniques (e.g., respondent
7.5). One respondent also said that he gives responsibility for each student in the classroom

(see 10.1) while another teacher said he helps his students by giving individual homework.

4.3.3.5 Giving Written Assignments
Only one respondent replied for helping students using written assignment in large classes.
He said that he gives homework and written assignments to help students to have a good

practice of the language both in the classroom and at home (see respondent 25.8).

4.4. Analysis of Data from the Classroom Observation
The observation was conducted in all the selected schools. One teacher from each school has

been selected and observed twice at different lesson.
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The main objective of the observation, as mentioned before, is to supplement the data

gathered through teacher’s and student’s questionnaire. Therefore like that of the

questionnaire, the focuses of the observations were: pedagogical practice of teachers, the

classroom management techniques, evaluation and follow up and motivation and feedback

provision practices. The scales used in the observations are O=observed and NO=not

observed

Table 20: Summary of Classroom Observation

School name
Tejuci Millenniu Africa .
No Activities Balchy Dilackin Mpllees; m Sec. Unite Sec. fie
- Abanefso Sec. School School y
Sk Setiol School School
0 NO 0] NO 0 NO O | NO @) NO | O NO
1 Relying on lecture method to teach | W N N W YRR W 80 | 20
grammar
2 | Give attention for individual \ v W NEEEEEEERERERED
students
3 | Give class work, home work and \ v v v v [ W 170 13
| assignment from the textbook
4 | Arrange and giving different tasks N v N \ N < N [¥ | (W[40 [60 |
and activities.
5 | Use of teaching aids and materials W NEEEE YBE YW l20 |80
to support your teaching
6 | Adapt texts from outside the W W [V [V [N N Y 3070
textbook
7 | Speak distinctly and with loud voice | YV N W YRE W 190 |10
projection .
8 | Organize students in pairs and W WV v v [V v [V |30 [70 |
groups for different tasks or ' '
activities.
9 | Make eye contact with students to W W v N v W 90 | 10
get attention and control students v
10 | Assign time limit for each activity WA v v N WV [V 30 (70
or tasks.
11 | Give clear instruction at different K N W YRR ﬁ"{,"\} 1 Te0 zl-i)m4
stage of the lesson
12 | Move round and monitoring what N W W W v W70 |30
students are doing ) v
lTB Advise students to be disciplined N v v \ V N W T1 v ()70ﬂ 40
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14 | Warn the misbehaved student W T~ [ W W W30 ]70 |
15 | Ask class monitor to control W \N‘ v v W W0 {90
students ; : '
16 | Make students busy using activities | v N V N v N v W40 [60 |
in class ' ' - '
17 | Punish those who misbehave in W \N R W W 20 | 80
class . . !
18 | Keep a record of students learning W WY V WA v |20 |80
progress :
19 | Give summary exercises at the end v \/ N N N N N W 60 | 40
of the lesson
20 | Check students’ understanding R R EEE! N v o[V |50 |50
using questions at the middle or at
the end of the lesson
21 | Give short quizzes and tests \ N N v ) ‘IV’ N N N |40 |60
22 | Give chance for some students to W NEEERE v W20 [80 |
write their answer on the blackboard
and let others comment on that.
23 | Take students’ exercise books or W \N N N v W 20 |80
assignments and mark in outside the "
class
24 | Mark every student’s work and N \ V’\’_ W W 9 | 10 |
discussing answers orally ‘ '
25 | Implement peer and group W VW W W W T10 |90
assessment '
26 | Put signatures and giving marks at W \N W N ] v 10|90
the end of each semester ' ’
27 | Encourage students to speak in N N W \’\[' W 90 [10 |
English in class discussion and
present their views freely.
28 EI]COLll'age students to do group N N W N N W W20 |80
studies. ‘
29 | Focus on students who regularly W N B E _ v v v v |60 |40
raise their hands
30 | Nominate students randomly and W \ W W[ W 50 | 50
making them answer questions . — '
31 ‘ Call students by name to involve W[ \N VW W20 |80
| them in class discussion
_BEﬁJE Praise students when they show R W W v Vo[V 70 |30
’ good performance ’ |
O=observed ~ NO=not observed
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The data obtained through observation is presented in four main themes as follows.

4.4.1. Pedagogical Perspective

Most of the teachers in five of the schools observed relying on lecture method of teaching.
Teachers were observed revising the lesson, discussing and summarizing the lesson without
active involvement of students. Students were simply taking notes and follow the teacher
using the textbook. Teachers were reluctant to give chances for student to participate.
Teachers rarely ask a few questions in the middle and at the end of their lecture and few
active students answer these questions. The rest of the class time is dominated by the
teacher's frontal lecture. Similarly, students who sit at the corner of the class were totally
forgotten and they were observed doing some other things like: coping other subject's
assignment and chatting with friends. The teacher communicated in the teaching learning

process only with some active participants, the rest were neglected.

Some teachers were observed giving activities and class work and others also observed
giving homework and assignments. But most of the teachers again concentrated on active
students. They stand in front of the class and help few students who ask for help in the
activities. Most of them were not observed going around and checking student's progress on
the activities. Most of the students, especially back benchers, were talking about other things

like football and personal issues.

On the other hand, most of the teachers were not seen using any kind of teaching aids. They
only use scrambled note on the blackboard while they give lecture and depended mostly on
the textbook. However, one teacher in Dejach Balcha Abanefso School was observed using
his cell phone as a teaching aid to play music for listening activities practice on song lyrics.
Similarly, most of the teachers were not observed adapting teaching materials outside the text

book. They simply use the textbook as it is without any supplementary note or material.

4.4.2. Classroom Management Perspective

Almost all of the teachers observed speaking with audible and distinct sound projection.
Students were in a position to listen the teacher's voice from every corner of the classroom.
Similarly, most of the teachers were also observed giving clear instruction for activities and

class work at different stages of the lesson' but the instructions given for each activities lacks
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time boundary. Most of the teachers in all the sample schools were not in a position to give
clear time limitation for classroom activities. As a result, teachers were observed leaving the
class without finishing what they intended to implement in the lesson. The time boundary
appeared only on the lesson plan. However, in the real classroom practice, students were

given much freedom to perform the activities at their own pace.

Concerning the way activities were conducted in the classroom, most of the teachers
implement individual activities. Teachers were not observed organizing and implementing
pair and group work activities. Two teachers, one from Millennium High School and one
from Dilachin High School, were observed giving group activities in the classroom. But no
one was observed monitoring the number of group members per group and facilitates the
group formation. When students were told to do group activities in the class, they only work
with students in their desk (three students per desk). Some students were also observed doing
the group activities given individually. These two teachers seem failed to achieve the real

purpose of group work activities.

Most of the teachers were also observed making eye contact with students while they are
teaching. One teacher, for example, from Kolfe High School, stares at the blackboard and at
the wall while he deliver grammatical lecturc. Most of them were also observed making
continues eye contact with active students in the classroom. When they are lecturing, most of
the teacher stayed in front of the class. Two teachers, one from Dejach Balcha Abanefso and
one from Dilachin school, were observed moving through the desks while students were
reading aloud the reading text for the whole class. However, when they give class work,
most of the teachers stand at one corner of the class. There were no teachers observed

facilitating activities unless students call out for help or question.

Besides eye contact and moving around desks, some teachers were observed advising
students not to disturb in the class and to be disciplined. One teacher from Africa Unite High
School was observed warning the misbehaved student with mark deduction. Another one
from Dilachin Scondary School was also observed punishing the misbehaved students by
kneeling down in front of the class for six minutes. Generally, most of the teachers give

advice and use activities to make them busy and control the classroom atmosphere.
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4.4.3. Evaluation and Feedback Perspective

In evaluating the progress of students, most of the teachers were not observed recording
students' performance on a daily basis. Beside, teachers were not also observed giving
summary exercise at the end of each lesson to evaluate the students understanding on the
topic. Most of them leave the class before finishing the lesson. But half of the teachers
observed were in a position to use question as means of evaluating the students understanding
of the lesson and the other half were not observed implementing any question or summary
activities. They leave the class without any conclusion or summary. Unlike this, two teachers
were observed giving quiz and short class test to evaluate and record students' progress and

performance.

After giving homework and class work, the majority of the teachers were seen checking
students' works orally in the classroom. They simply ask students whether they have done the
work or not and directly ask some students to answer the questions. If the students got the
answer wrong, the teacher will give the correction himself/herself. Regarding peer and group
assessment, not a single teacher was observed giving any role for students to perform peer or
group assessment. Beside this, only in one class, a teacher in Dilachin School was observed
putting his signature on students' exercise book after giving class work in the classroom. The
teacher told students that he will count signature at the end of the semester to give mark for

each student's exercise book.

4.4.4. Motivation and Feedback Perspective

In order to help learners to learn the target language more effectively, almost all the teachers
motivate students to give answer for oral questions and communicate in class discussion in
English language. Teachers were seen encouraging students to express their feeling freely
and without fear of making mistake. Unlike this, most of the teachers were not observed
encouraging students to do activities and assignments in group. It is even a rare case when

they provide group work and pair work.

Regarding to the way they nominate students in the classroom, most of the teachers were
observed focusing an individuals who regularly raise their hands to answer questions. Some
teachers were also seen nominating students on a random basis, but they still focus on certain

parts of the class and they excluded the other paits especially those students who sit at the
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back of the classroom. On the other hand, teachers were not observed calling out students'
name to ask question or to involve students in class discussion. It is a rare case when they call
out students by their name, and when they do, it is only a few of them (not more than three
students per class). Beside this, in most of classes teachers were observed praising students
when they answer questions in the class or participate in class discussion using words like
‘nice, ‘good’, ‘brilliant’, ‘wonderful’, and so on. Generally, teachers were seen motivating
and encouraging students to engage them on class discussion and teaching learning process as

the whole.

4.5. Relationships among Variables
[n this part, the correlation among teacher’s age, attitude towards large class teaching and
classroom management practices have been computed using Pearson's product movement

correlation and the result is presented below.

Table 21: Correlation among age, attitude and classroom management practices of

teachers
[No| Variables 2 3
| Age of respondents .005 177
2 Attitude of teachers towards large class | - -.187
teaching
g Classroom management practice of - -
teachers

As the above Table depicts, age of teachers has a weak but positive correlation with their
attitude towards large class teaching practices (r=.005, N=30, P=.980, 2-tailed). Teacher’s
age has also a weak but positive correlation with their actual classroom teaching practices
(r=.177, N=30, P=.349, 2-tailed). The last correlation result presented in table 21 is the
relationship between attitude of teachers and their classroom management practices. As it is
indicated, their attitude has weak but negative correlation with their actual classroom
practices (r=-.187, N=30, P=.323, 2-tailed). It may be noted that when there attitude improves

their practice is decrease.
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4.6. Results of an Independent Sample T-test
Table 22: Data and result of an independent sample t-test on the attitude of teachers

towards large class teaching and classroom management practices between male

and female teachers.

Attitude of teachers towards large class teaching
Sex N Mean SD T df Significance

Male 20 10.4 2.28

.11 28 278
Female 10 9.5 1.64

| -
Classroom management practice of teachers

Male 20 110.25 9.74

-0.919 28 366
Female 10 113.5 7.67

Not significant at 0.05 level, 2-tailed

As it can be seen from the above Table, the mean different between male and female teachers
in their attitude towards large class and classroom management practices is not statistically
significant at p<0.05 level. But it may be noted that female teachers have slightly higher

attitude towards classroom management practice than male teachers.
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DISCUSSION
In this section, an attempt has been made to answer the research questions. The findings are

discussed thematically.

Perception and Actual Class Size

The result of teachers’ response on actual and ideal class size, in Table 6, shows that there is
huge difference among teachers regarding class size experience. What is forwarded as ‘small’
and ‘large’ class by one school is not similar to that of the other. This indicates that there is
no similarity on the actual class size phenomenon. The data also implies that, what is
considered ‘large’ for one school is the ‘smallest’ class for other school. This indicates that it
is very difficult to define large or small class and it is a relative concept in language teaching.
In this connection Nolasco and Arthur (1998) states that the term large class size also varies
from situation to situation, institution to institution and person to person. The size of a class
may differ from one school to another. Teachers who are used to groups of 15-20 students
might find a group of 30 to be rather threatening. Teachers with a large group of 40 or 50

students may be relieved when they have only 30.

Similarly, the findings also show that there is no agreement among teachers regarding the
number of students they prefer to teach in their ideal classes. From the responses, it can be
concluded that most of the teachers are teaching in large classes since the number of students
in the real classroom is larger than what they considered an ideal language class. This in turn,
shows that almost all of the teachers are forced to teach in a classroom where there are a large
number of students and this can also be a source of teachers’ frustration and lack of
motivation for teaching. Likewise, Ward & Jenkins (1992), states that as communicating and
exchanging feedback with students is more difficult and time consuming, lecturers teaching
large classes also often describe feelings of frustration with having too many students
‘knocking on the door’ for extra handouts, feedback and advise, and so on. On the other hand.
Finn et al (2003) says that class size has I)aéts own impact on teachers’ moral and enjoyment

of their proffession, which in turn impacts students’ engagement.

Teachers’ Attitude on Large Class Teaching
According to the findings presented on Table 7, the majority of teachers are teaching English

language in an unpleasant and difficult teaching situation since they are teaching in large size
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classes. Only 10% of the respondents like to teach in large size English language classes. On
the other hand. most of the respondents believe that large class cause a number of problems
that make language teaching and learning difficult in the classroom. But there are also some
respondents who reflect that large class is a pretext for teachers” complains for other reasons.
From this it can be concluded that large classes are a major problem in English as a foreign
language classes and it become very challenging for teachers of large classes to run the

teaching-learning process in an effective way.

Concerning how to handle large size language classes, the result shows that the majority of
the respondents say that large class cannot be managed using different pedagogical
techniques. Similarly, most of the respondents also indicated that the problem of large classes
cannot be solved if the number of students assigned per class reduced. Only 26.7% of the
respondents agree with the solution of class size reduction. Most of the respondents believed
that large class is a problem for language teaching and learning, they fail to propose solution
for how the problems can be solved. This in one hand could be attributed to teachers’ lack of
methodological awareness to handle large size classes since most of the teachers did not take
any training or workshop related to large class teaching. The other one could be teachers’ fear
of practicality of class size reduction. According to Felder (1997), it is not surprising to find
some teachers enjoy teaching in large classes. These teachers think that if proper strategies
are adopted, students may achieve more. He adds that large classes give instructors great

satisfaction and self-pride that they can teach such number of students.

Difficulties Associated With Large Class Teaching

According to the findings we have seen so far, teachers are teaching English in the classroom
where there are a number of students. Beside, there is also data that shows teachers are
teaching in the classroom which is considered as the point at which they think the problem of
large class begin. This shows that, the majority of teachers face difficulties associated with

large class.

According to the data presented in Table 8, teachers are more worried about finishing the
textbook within the given time, using teaching aids and extra materials and engaging students
in challenging and demanding activities for effective language learning. On the other hand,

on similar question teachers were asked to rank the difficulties of large size classes and they
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seem less worried about giving attention to individual students, identifying the level of

students and correcting and marking students work or assignments.

When we look at the data from open-ended question on similar basis, teachers say that they
face difficulties in controlling student’s discipline, evaluating student’s work and paying
attention to individual student unlike any other management areas. Even if the two findings
show two different areas of management difficulties, all the problems have globally shared by
different scholars. According to saricoban (2001) some of the mostly occurring problems in
large classes are: discomfort, control, individual attention, evaluation and learning

effectiveness.

From the data it can also be concluded that most of the difficulties teachers face seem to
relate to different methodological and managerial issues. This shows that teachers need to
develop their skill of different classroom management techniques and equip with techniques

that minimize the problem of large size class teaching.

Techniques Teachers Use In Their Classes

Pedagogical perspectives

Teachers were asked the kinds of classroom management techniques they employ in their
large class teaching on four different perspectives. It is clear from the teachers’ response in
Table 9 that most of the respondents use teacher-centred teaching method. This is also
confirmed by ‘students’ response and classroom observation. This shows that most of the
teachers focused on the traditional way of teaching method i.e., they prefer to transfer
knowledge from the teacher to students and fail to accept students as a key part of teaching-
learning process. From the observation it is also observed that the lecture method teachers
implement is not a participatory lecture type. Students” involvement in the lecture is very rare
and most of the class time was taken by teachers’ lecture. According to Coleman (1999), the
teaching in large class can be teacher-centered and teacher -dominated, but the teacher should
also deliberately grants occasional opportunities for learners to interact, either with each other

or with the teacher.

The data obtained from teachers’ and students’ response show that most of the teachers use

different tasks, class work and homework to help learners to develop the four languages skills
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(listening. reading, writing and speaking). The data from questionnaire further indicates that
teachers try to give attention for all the students in the classroom. This helps teachers to
identify the need and interest of learners for learning. It also helps teachers to know the
different learning styles of students in order to plan and organize lessons accordingly.
Contrary, the data from the observation shows that teachers were not in a position to give
attention to individuals in the classroom and focus on active students and on those students

who sat the front part of the class.

Assisting textbook based language teaching with different texts and teaching aid is a valuable
input for effective teaching. Similarly, it is a key task to modify the textbook so as to make it
suitable for students’ age, culture and learning contexts. Concerning this majority of the
respondents use teaching aids, modify the textbook and adopt different language teaching
materials. But, in classroom observation all the teachers were not seen implementing any one
of the techniques mentioned above. Beside this, teachers were observed relying too much on

the textbook and no one was observed using teaching aids in the observation sessions.

Classroom Management Techniques

There are various kinds of classroom management techniques implemented in language
classes which are universally accepted. There are also techniques which are valuable to help
to minimize the difficulties that emerge in large classes. One of such techniques is to organize
and arrange students into parts and groups so that manage it in a better way and empower

students to take part in the managerial activities.

The results from teachers’ and students’ questionnaire indicate that teachers organize and
give pair and group activities for different language lessons in classroom. The classroom
observation result and responses from open-ended question, on the other hand, indicates that

teachers were not in a position to use pair or group work activities.

The data also reveals that most of the teachers use other classroom management techniques
like loud voice projection and giving clear instruction for different classroom activities. From
the teacher and students questionnaire it is also observed that the majority of the respondent
claimed they allocate time limit for each activity and work accordingly. Moreover, teachers

also claim they move round and observe each individual’s activity in the classroom.
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However, the observation result shows that teachers were not in a position to allocate time or
move through desks to observe and facilitate class activities. Unlike this, teachers were
observed to leave students to do activities by their own and they focus on few students.
Moreover, teachers were also seen leaving the classroom without finishing their lesson
because of time. This shows that teachers are not in the position to plan their activities ahead

and work in line with the allocated time.

As it was shown in Table 17 among the difficulties teachers face in large classes maintaining
class discipline is the most difficult task for language teachers. To alleviate this problem
teachers use different discipline management techniques. According to the data from
teachers’ response most of the teachers indicated that giving advice, warning and punishment
are among the techniques they use for disciplinary problems. They also indicate that they let
monitors to control class discipline and engage students in various activities to manage the
class. Unlike teachers’ response, data from students’ response and classroom observation
shows that teachers were not in a position to empower class monitor in maintaining

classroom discipline.

From classroom observation teachers were also observed making eye contact with the
students to control and get attention of students towards the lesson. Even if most of the
teachers use different discipline management techniques, they fail to maintain discipline in
the classroom. Result of classroom observation shows that teachers ignore students who sat at
the back of the classroom and focus most of the time on active students who sat at the front.
Students who sat at the corner of the class were seen doing other things other than attending
the lesson. Maintaining discipline is a central concern of the teaching learning process. The
teacher in the classroom has to play great role in maintaining discipline. From the data
gathered it can be concluded that, even if teachers use different discipline management

techniques, the problem seems unresolved.

Follow up and Evaluation

One aspect of teaching is to get feedback on how the teaching learning process is going on or
to get information about students understanding of the lesson. In this regard the teacher needs
to play a great role in maintaining effective classroom learning. Throughout the lesson, the

teacher has to find ways of getting feedback from the student about the teaching learning
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process. One way of measuring students understanding and level of mastery is by using
questions at different stages of the lesson. Using questions and short quizzes the teacher can
casily get feedback on how his teaching is effective and which areas need remedy or lack
clarifies. On this regard, data from teachers and students’ response attest that most of the
teachers use various questions to identify the level of student’s understanding in their daily
lesson. The observation result also confirmed that teachers ask different questions while the
teaching learning process is taking place. Beside this, data from teachers’ and students’
responses indicates that most of the teachers give summary exercise after each lesson and
administer quizzes and tests on timely basis. In the classroom observation teachers were also
observed giving short quizzes and tests. The data implies that the majority of the respondents
are in a position to implement different techniques in order to get feedback from students

regarding the progress of the teaching and learning process.

As indicated earlier in Table 17, evaluation of students” work is the second most serious
difficulty language teacher face in the teaching and learning process. In this regard, the data
shows that most of the respondents use different evaluation techniques in order to alleviate
the problem. Among these techniques, teachers most frequently use putting their signature on

students’ exercise book to give mark at the end of the semester.

Putting signature on the exercise book may help teachers to control students to do activities
and home works on time, but it may also pave a way to students to copy down answers on
assignments from their classmates in order to get the marks assigned. The classroom
observation result also shows the same thing. Students were observed copying down answers

from their class mate.

The data also reveals that most of the teachers were not in a position to implement peer or
group assessment techniques. Both the respondents reply and the observation result indicated
that teachers don’t involve students in the evaluation process. The observation result also
indicates that teachers mostly discuss answers and give corrections orally in the classroom.
Few active students only answer questions and the rest of the class take correction. Generally,
from the data it can be concluded that the majority of teachers use different evaluation
techniques but most of the techniques teachers implement are not effective enough to evaluate
students work. Shamim (2007) states that assessment and feedback in large classes may be

difficult and more challenging than small classes, but she suggests that once clear criteria have
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been agreed, peer and self assessment can be used to relieve the burden on the teacher. She
adds once students are trained to give effective and supportive feedback to one another regular

feedback can be provided to all students, despite the large numbers in the class.

Motivation and Feedback Perspective

In the teaching and learning process motivation has great role. In order to help students to be
engaged in the teaching-learning process and be part of the lesson, teachers need to set
different mechanisms. According to the result the majority of respondents initiate and
encourage students to use English language in class discussion freely. Beside this, data from
close-ended and open-ended questions on the questionnaire indicates that teachers encourage
students to study and perform class activity in groups. But the observation result shows that
teachers are not in a position to encourage and implement group activities. The findings also
show that more than 75% of the respondents praise students when they answer questions and
actively participate in different classroom activities. This is also confirmed by the classroom
observation. Most of the teachers were observed praising students when they discuss answers

for class work and home works.

Teachers” nomination in the classroom has its own effect on students’ motivation. It is
teachers” nomination that motivates or demotivates students’ participation in different
classroom activities. If a teacher uses appropriate motivation he can manage and involve most
of the students in class discussion and keep their attention to focus on class activities.
Concerning this the findings from teachers and students response reveals that most of the
respondents say they randomly ask students to be engaged in various classroom activities. On
the other hand, the observation result shows that most of the teachers focus on some
individuals who regularly raise their hands. Teachers were observed giving chances
frequently for active students and the majority of students has been forgotten in class

activities.

Similarly, the result from the respondents shows that more than 75% of the teachers nominate
students by calling out their name. Unlike this, the observation result shows that it is a rare
case when teachers were observed calling students by their name in class discussion. One
reason for this could be the large number of students teachers teach per class. A teacher who
teaches three or four section per a day could find it very hard to rehearse and use students’

name.
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On the other hand, when teachers were asked what they would be able to do in real classroom
classes, they said that they would be able to do what they ail to do in large classes. The things
they would do in the ideal classes are: better control, more work and evaluation, addressing
the needs of individual, teaching more effectively, group work and motivation. This shows
that they could not employ a different method, except group work, other than what they apply
in large classes. The only difference seems that they claim they would employ these methods

more effectively.

Relationship among Variables

In order to see if there are relationships between age, attitude and classroom management
practices of teachers, correlation was conducted. The data presented in Table 21 shows that
teachers’ age and their attitude towards large class are weakly correlated with their classroom
management practices. Although it is a weak correlation, teachers’ age is positively
correlated with their classroom management practices (r=.177). This shows that when
teachers’ age increases, their classroom management practices will also increase, even if it is
not significant. However, the correlation between teachers’ age and their attitude towards
large class is almost insignificant. The other correlation was made between teachers’ attitude
and their classroom management practices. The correlation result from the same table
indicates that there is weak and negative correlation betwecn teachers’ attitude and their
classroom management practices (r=-.187). This indicates that when teachers’ attitude

improves, their classroom management practices decreases.

Difference between Means

The other concern of the study was to see the mean difference of teachers’ attitude towards
large class and their classroom management practices based on their sex. The independent
sample t-test result shows that there is no statistically significant difference between male and
female teachers in both their attitude and classroom management practices. However, even if
there is no significant difference between male and female teachers in their attitude towards
large class, the mean attitude of male teachers is slightly higher (10.4) than the mean attitude
of female teachers (9.5). On the other hand, though the difference is not significant, the mean
score of female teachers on classroom management practices is slightly higher (110.25) than
the mean score of male teachers (113.5). This result indicates that sex does not contribute to

teachers’ attitude towards large classes and their classroom management practices.
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CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATION

6.1. Summary
The purpose of this study was to investigate classroom management skills of English
language teachers in large size classes. Based on this, the study mainly attempted to answer

the following basic questions:

» How do teachers’ perceive class size?

» What is the actual class size teachers teach?

» What sort of attitude do English language teachers have towards large size class
teaching?

» What are the difficulties related to large class teachings?

» What kind of classroom management techniques teachers employ in their large
classes?
» Is there relationship among teachers’ age, attitude and classroom management

practices?

» s there statistically significant mean difference between male and female teachers in
their attitude towards large class teaching

» s there statistically significant mean difference between male and female teachers in

their classroom management practices?

To accomplish this purpose six fist cycle secondary schools in Addis Ababa were selected
using two-stage cluster sampling. 30 teachers who teach in the sample schools and 125
students were taken as subjects of the study. Before the main study, pilot study was
conducted in two secondary schools; namely Shimelis Habte and Dejach Balcha Abanefso
secondary schools in order to see the reliability of the instrument. 12 teachers and 40 students

were taken as subjects of the pilot study.

The instruments used to collect data from the sample population were questionnaire and
observation. The collected data was analyzed using qualitative (descriptive, statistics,
correlation and t-test) and qualitative (thematic analysis) analysis methods. Based on the

analysis made, the following major findings were drawn.
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Concerning the number of students teachers teach in their large and small classes differs
greatly from teacher to teacher or from school to school. The same is true for their perception
concerning ideal class size. What is considered ideal for one teacher is a large class or a
starting point for intolerable problems for the other one. In both actual and perception of class

size there is no clear boundary in terms of number of students per class.

The result also indicates that most of the teachers are teaching in a large class where it causes
a number of problems for their teaching and in an unpleasant class atmosphere. On the other
hand, concerning how to deal with large classes it was found out that most of the respondents
indicated that both pedagogical techniques and class size reduction could not solve the
problems of large classes. However, the response from open-ended question indicates that
teachers are in a position to forward different pedagogical techniques that helps the

managements of large size language classes.

Regarding the difficulties teachers say they face in large classes, there is a contradictory
result. From the close-ended questions teachers responded that finishing the textbook within
the given time, using teaching aids/extra materials and engaging students in challenging
activities are the most serious difficulties they face in large classes. On similar occasion, data
from open-ended question showed that discipline control, evaluation and addressing
individual needs are the most serious difficulties they face. Generally, it is clear from the data

that most of the problems of large size classes exist in their classroom teaching.

The data on teachers’ classroom teaching practices indicates that teachers rely on teacher-
centred methods. The students are not active ingredients of the lesson and they rarely

participate in class discussion.

From the responses of respondents it is indicated that teachers employ techniques of
organizing and giving pair and group work activities in the classroom. But the classroom
observation is contradictory to this data. Teachers were not observed employing pair and

group work activities in their class.

Similarly, the data from questionnaires indicates that teachers employ different classroom

management techniques like; audible voice projection, giving clear instruction, moving
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through desks and assigning time limit for activities. However, teachers were not observed

implementing it in the actual classroom observation.

When we see data on how teachers manage discipline problems in their classes, it is indicated
that teachers use advice, warning, punishment, class monitors and classroom activities in
order to maintain good classroom atmosphere for teaching. But data from observation and
students’ responses shows that teachers do not involve class monitors in controlling class
discipline. Tough teachers claim they use various techniques of discipline management, the

problem of class discipline, according to classroom observation, remains unresolved.

Regarding follow-up perspective, the data indicates that teachers use oral questions, summary
exercises, quizzes and class tests in order to get information on students learning and
progress. But when we see how they evaluate the follow-up activities they give, the data
indicates that teachers put their signature on students exercise book to give marks at the end
of the semester. Self assessment, peer assessment and group assessment techniques, which

are highly advised for large class teachers, were not seen implemented in the classroom.

The data on how teachers motivate students indicates that teachers encourage and praise
students when they show good performances. Concerning how teachers nominate students in
class activities, data from the respondents show that teachers nominate on random basis.

However, the observation result shows that teachers focus on active students only.

The result from the correlation result indicates that teachers’ age and their attitude are weakly
but positively correlated with their classroom management practices. On the other hand, the
correlation made between teachers’ attitude and their classroom practice indicates weak and

negative relationship.
The independent sample t-test was also computed to see if there is difference between male

and female teachers’ attitude towards large class and their classroom management practice.

The result shows that there is no statistically significant difference between their sexes.
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6.2. Conclusions

On the basis of the major findings of the study, the following conclusions are made:

r

From the result, it has been found out that it is difficult to clearly demarcate numerical
boundary for ‘small’, ‘large’ and ‘ideal’ classes in this research context. The actual
class size also differs from school to school and from class to class. On the other hand
teachers’ perception of class size also differs from teacher to teacher. But from their
responses it can be concluded that teachers are teaching in large classes since the
actual class size they are currently teaching are higher than their ideal class size on

which they prefer to teach

The teachers also believe that the problems of large class teaching could not be solved
whether they implement appropriate pedagogical techniques or reduce the number of

students assigned per class.

The result of the study indicated that teachers face different difficulties in their large
class teachings. To mention some, covering the contents of the textbook, using of
teaching aid, presenting different kinds of activities, evaluating students work,
controlling the classroom atmosphere and addressing the needs of students are the

most prominent difficulties reported.

From the findings of the result, it can be concluded that most of the teachers claim
that they use different classroom management techniques in order to manage their
large size class teaching. However, the classroom observation indicates that the
problem of classroom management remain unresolved. This could be due to lack of
implementing effective management techniques in a way that are suitable and

applicable to large size language classes.

Teachers’ attitude does not have any influence on their classroom management

practice.

The teachers’ sex does not have any influence on their attitude of large class size and

their classroom management practice.

Male and female teachers do not differ in their attitude and classroom management

practice.
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Generally, from the results it can be concluded that there are various difficulties that teachers

reported they face in large size language classes. However, even if teachers reported they use

different techniques to manage the classes, the problem was not resolved. This could also

have its own effect on students learning and in the effectiveness of the overall teaching

learning process.

6.3. Recommendation

In light of the findings of the study, the following recommendations are suggested:

As indicated by most of the respondents, special training on how to manage large size
language classes is a very valuable input for teachers of English in large classes. The
Ministry of Education in line with Addis Ababa Regional Education Bureau should
develop and provide methodological trainings on how to manage large size language
classes. The task of the teachers could be to select and use appropriate methodology

according to the difficulty he faces in his classes.

Special emphasis should be given to the issue of large classroom management in

teacher education and training programs.

Trainings on different problem solving skills could also play great role in the teaching
learning institutions. Once the problems identified the school administration in
collaboration with other concerned bodies and professionals on the area should

develop and give trainings in order to develop the problem solving skills of teachers.

Curriculum developers, syllabus designers and material developers need to consider
large class sizes when they develop materials. The materials they produced should

allow teachers to implement it in various ways according to classroom contexts.

Finally, as the investigation for the study was conducted only in Addis Ababa first
cycle secondary schools, the researcher would like to recommend other researchers,
who have special interest on the area, to investigate the problem in depth and in wider

contexts on national level.
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APPENDIX A
ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF ENGLISH

Teachers’ Questionnaire

Dear teacher,

This questionnaire is designed to find out the classroom management skills of English language
teachers in dealing with large classes (classes consisting of large number of students). This
questionnaire is one of the instruments which the researcher uses to gather the necessary data for

his MA thesis in the teaching of English as a Foreign Language (TEFL).

e

™

Thus, I kindly request you to give the required information provided. Your contribution is highly
important for the success of this study. The information provided will be used only for research
purposes and it will undoubtedly help the researcher a great deal in understanding the present
classroom management practices of English language teaching in large size classes and in
drawing conclusions and suggesting solutions for the management of large size English language

teaching classes. You do not need to write your name.

Thank you in advance for your cooperation.

Part I: General Information

Direction 1: Please give information about yourself for each of the categories below or
put a tick (v') mark in the appropriate box where necessary.

1. Name of school

. Age a. 20-29 [ ] b. 30-39 [] c.40-49 [] d.50 & above[ ]

. Sex Male[ ] Female [_]

4. Educational status

(W]

5]

5. Total years of teaching experience




6. Your teaching load in periods per week
a. 10 and less than 10 [_] ¢. 21-30 []
b.11-20 [] d. above 30|

7. Have you attended any ELT (English Language Teaching) in-service course in the past five years?
a. Yes [] b. No[]

8. If yes. when?

9. These course consisted of

d.

b.

.
d.

10. Do you think special training is desired to teach large size ELT (English Language Teaching)

classes?

Yes [ ] No [ ]
11. Do you have special training to handle large classes?

Yes [ ] No [ ]
12. If yes how do you measure its value?

Very great value [] great value [ ]  samevalue | ]

Little value [ ] no value at all[_]
Part I1: Perception and actual ELT(English Language Teaching) class size¢
Direction: Please read the following items carefully and put a tick (v') mark in the

appropriate box

1. How many numbers of students you teach in your largest class?

31-35[] 56-60 ] 81-85[ ]

36-40[ ] 61-65 [] 86-90 []
41-45 [] 66-70 [] above 90 [ ]
46-50 [] 71-75 []

51-55 [] 76-80 ]

2. How many numbers of students you teach in your smallest class?
Below 30 [ ] 41-45 [] 56- 60 ] 7175 []
31-35 [] 46-50 ] 61-65 [ ] 76-80 [ |



3. The usual (normal) class size you regularly teach:

Below 30 [_] 41-45 [] 56-60[_] 71-75 []
31-35 [] 46-50[_] 61-65 [ ] 76-80 []
36-40 [] 51-55[] 66-70 ] 81-85 []

Above 90 [ ]
4. The ideal class size that you think is comfortable to teach:

Below 30 [] 41-45 [] 56-60 ] 71-75 []
31-35 [] 46-50 ] 61-65 [ ] 76-80 [ ]
36-40 [] 51-55[] 66-70 [] 81-85 []

5. What class size do you consider o be uncomfortably large?

5.1. At what number does the problem begin?

Below 30 [_] 41-45 [] 56-60[ ] 71-75 [
31-35 [] 46-50] 61-65 ]  76-80 ]
36-40 [] 51-55[] 6670 [  81-85 []

Above 90 [ ]

5.2. At what number does the problem become intolerable?

Below 30 [] 41-45 [] 56-60[]  71-75 []
31-35 [] 46-50 ] 61-65 []  76-80 []
36-40 [] 51-55[] 66-70 []  81-85 []

Above 90 [ ]



Part I1I: Attitude towards teaching English to large class classes
Direction: Please read each statement in this section and decide whether you agree or
disagree with the statement by putting a tick (v') mark against your choice.

A= Agree U = Undecided D = Disagree

Al U D

1 It is a pleasant experience of teaching English to large size

classes?

2 | Itis easier to teach large classes as compared to small classes?

3 Large classes cause problems for English language teaching

and learning.

4 | Large classes are not problems but they are pretext for

teachers’ complaints.

5 | Large class can be managed effectively if teachers use

appropriate methods and techniques.

6 | The problem of large classes solved only by minimizing the

number of students per class.




Part IV:
Direction: which of the following are the major difficulties you face in teaching English in large
classes? Based on your experience, rank them in the order of their seriousness starting

from the most serious to the least serious.

Item

s Statements Rank
1 Controlling class discipline.
2 Giving attention to each student in the teaching process
3 Calling students by name while nominating for activities or

exercises

4 Giving written and oral exercises to students regularly
5 Correcting and marking students’” work or assignments
6 Identifying the level of students
7 Organizing students in groups so as to involve them in different

class activities

8 Using different methods and techniques needed to teach reading,m

writing, speaking and listening

9 Administering quizzes and tests

10 | Supplementing the lesson using teaching aids and materials

11 | Covering the textbook within the given time

12 | Engaging students on challenging and demanding exercises that are

valuable for language learning

13 | Implementing student centred approach

14 | Giving opportunities for individuals to speak in oral activities

15 | Providing materials to be distributed to cach student




Part V: Techniques used to cope with large classes.

Direction: Please read each statement in this section and decide whether you agree or disagree
with the statement and put a tick (v) mark on the box that fits your actual
teaching experience.

The following alternatives are given as responses

Always (O) Sometimes (ST)
Rarely (R) Never (N)
No Statements A|St{R|N
| Pedagogical perspectives
1 Rely on lecture method
2 Give attention for each of the students in the class
3 Give class work, home work and assignment from the textbook
4 Arrange and giving different tasks and activities that help
students develop the four language skills (reading, writing,
speaking and listening)
5 Adapt the text so as to fit the level and interest of learners
6 Use of teaching aids and materials to support your teaching

ik Adapt texts from outside the textbook and use it in the class to

assist teaching

II Classroom management perspective

8 Speak distinctly and with loud voice projection to be heard by

all students in the class

9 Organize students in pairs and groups for different tasks or

activities.

10 | Make eye contact with students while teaching to get attention

and control students to follow the lesson.

11 | Assign time limit for each activity or tasks and work in line with
it.

12 | Try to give very clear instruction at different stage of the lesson

13 | Move round and monitoring what students are doing

14 | Control students discipline by:

Advise students to be disciplined

B | Warn the misbehaved student




C | Ask class monitor to control students
Make students busy using activities in class
E | Punish those who misbehave in class
III | Follow up and evaluation perspective
15 | Keep a record of students learning progress
16 | Give summary exercises at the end of the lesson
17 | Check students’ understanding using questions at the middle or
at the end of the lesson
18 | Give short quizzes and tests
19 | Correct and marketing students’ work by:
A | Give chance for some students to write their answer on the
blackboard and let others comment on that.
B | Take students’ exercise books or assignments and mark in
outside the class
C | Mark every student’s work and discussing answers orally
D | Allow students to correct each other’s work by exchanging their
exercise books (paper and group assessment)
e | Put signatures and giving marks at the end of each semester
IV | Motivation perspective
20 | Encourage students to speak in English in class discussion and
present their views freely.
21 | Encourage students to do group studies to learn from one
another.
22 | Focus on students who régularly raise their hands
23 | Nominate students randomly and making them answer questions
24 | Call students by name to involve them in class discussion
25 | Praise students when they show good performance




Part VI: read the following questions and list down your answer based on your
English language teaching experience’

|. Large classes make it difficult for me to do what I would like to do, because:

2. With an ideal number of students in my class, I could:

3. When I am teaching a large class, I help my students to learn Iinglish by:




APPENDIX B-1
ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF ENGLISH

Students’ questionnaire
Dear student,
This questionnaire is designed to find out views regarding how grade 9 English teacher teach in

large classes (classes consisting of large number of students).

Thus, I kindly request you to give the required information provided. Your contribution is highly
important for the success of this study. The information provided will be used only for research
purposes and it will undoubtedly help the researcher a great deal in understanding the present
classroom management practices of English language teaching in large size classes and in
drawing conclusions and suggesting solutions for the management of large size English language
teaching classes. you do not need to write your name.

Thank you in advance for your cooperation.

Part I: General Information
Direction 1: Please give information for each of the categories below or put a tick (v) mark in
the appropriate box where necessary.

1. Name of school
2. Sex Male[ ] Female [ ]

3. Total number of students in your class




Part II. The statements given below are the major techniques used by English teacher to manage
large classes. Put a tick (v') mark in the box corresponding to your choice that fits you
English teacher’s actual teaching experience using the following scales.

Always (A) Sometimes (ST)
Rarely (R) Never (N)

No Statements A | St R N

I In the process of teaching the teacher:

1 Rely on lecture method

2 Give attention to all students in the class

3 Give class work, homework and assignment based only on the

textbook.

4 | Give different tasks and activities to help students develop

skills of reading, writing, speaking and listening

5 Modify the text to fit the level and interest of students

6 | Use teaching aids

7 | Bring text from outside the textbook and use it in the class to

assist teaching

I | In the process of managing class the teacher

8 | Speak distinctly and loudly to be heard by all the students in

the class

9 | Organize students in pairs and groups for different tasks or

activities

10 | Observe the activity of each student

11 | Assign time limit for each activity or tasks and work in line

with it.

12 | Give clear instruction for each work.

13 | Attempt to help students in their work by moving round the

class




14 | Keep class discipline by:
A | Advise students to be disciplined
B | Give warning to those who disturb in class
C | Ask class monitor to control students
D | Make students busy using activities in class
E | Punishing those who misbehave in class
III | In following up and evaluating students the teacher
15 | Keep students’ results on different tests, quizzes and
examination
16 | Give summary exercises at the end of the lesson
17 | Raise question in the middle or at the end of the lesson.
18 | Give quizzes and tests
19 | Check and corrects students’ classroom and homework by
A | Ask some students to write answers on the blackboard and
making qthers comment on that
B | Take students’ exercise books and assignment and mark it
outside the class
C | Mark every student’s work in class
d | Discuss answer orally and telling students to correct each
other’s work by exchanging their exercise books
e | Put signatures and giving marks at the end of each semester.
IV | In motivating students for language learning the teacher
20 | Initiate students to speak in English freely in class discussions
21 | Encourage students to study in groups
22 | Give a chance to students who regularly raise their hands
23 | Ask students randomly
24 | Call students by name and involves them in class discussions
25 | Praise students who answer questions and show active class

participation
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APPENDIX C

Transcribed Responses of the Open Ended Questionnaire.

1. Transcribed responses of the difficulties teacher face in large classes. The responses are
transcribed thematically.

24 respondents gave 65 responses.

1.1. Control

2.1. It is difficult to control all of the students

3.1. I couldn’t manage the classroom in a proper way and making the teaching learning process is
too difficult because large class size can make teaching learning process invaluable

4.2. Difficult to manage the classroom activities

5.3. It is difficult to manage the classroom environment

6.1. Students talk without doing their class work/homework

7.2. It is difficult to manage the class

8.1. It is difficult to control them because of different behaviour of the students

9.1. Tt is difficult to control the students

10.2 control

12.1. When students are becoming large in number, they become disturber

12.2. It is difficult to give group pair work

14.1. Discipline case

14.2. On equal ability to manage

17.1 students disturb a lot

18.3. Sometimes it is difficult to control the class

19.1. I don’t control them

20.2. Create huge noise

21.1. It is difficult to manage the classroom

21.3. It is impossible to use group work because of fear of control

22.1. It is difficult to handle or manage classroom

24.3. Tt doesn’t allow to manage classes



1.2. Evaluation
1.1.  Itis impossible to check their activities in the class

2.3. It is difficult to correct each students exercise daily

5.4. It is difficult to check each student’s performance

6.2. It is difficult to check up their activities and to identify who is higher, medium and lower
students

7.1. It is difficult to correct students’ home work and class work

8.2. Difficult to give them feedback individually specially in writing tasks

9.4. To evaluate their work

13.1 Group discussion

13.3. It is not easy to give feedback

15.2. To check students writing work

18.4. It’s also difficult to know the performance of each student’s

19.2. I can’t check and correct their exercise book

20.1. Large classes make it difficult for me that when I want to evaluate all my candidates
speaking ability in the class

21.4 Tt is difficult to mark their exercise book

22.3. It is difficult to evaluate

24.2 Tt doesn’t allow to check each students work

25.2. Tt is difficult evaluate students progress individually

1.3. Paying attention to individual
1.2.  Itis too difficult to make all students participate since there is no enough time

2.2. It is difficult to use student-centred method

2.4. Tt is difficult to make all students participate in class activities

4.1. Difficult to participate all students

5.1. It is very difficult to address the needs of all students in every lesson especially speaking,
writing and reading skills

9.2. To know individual difference at the lesson

9.3. To help pupil who have problem

10.4 attend all the students



11.1. The number of students is large it was difficult to give chance for all students because the
time is limited

15.1 It is difficult to give chance to each student’s

18.1. It is difficult to check the activity of each student’s regularly

18.2. It is difficult to involve each student’s one by one to make them improve the fair language
skills

20.3. Not enough time to know each student’s ability

22.2. It is difficult to know students by name

24.1 It doesn’t allow to follow each students progress

24.4. Very difficult to provide supplementary materials for each student

25.1. It is difficult to use individual works sometimes in the classroom and supervise it

1.4. Effectiveness of teaching and learning
1.3.  The students are probably inactive while the teaching and most of them do not involve in

the class activities due to motivation
4.3. Discourage the teaching learning activities
10.5 To make them effective
21.2 it doesn’t allow using student-centred approaching to make the teaching learning effective
23.1 I can’t make the learners active players in the teaching learning process. When there is large

class. For that reason, I am obliged to dominate by myself just to cover the course.

1.5. Time
5.2. It will create problems with time consumption in participation

13.2 lack of time for using student-centred methods

2. Transcribed responses of what teachers could do in ideal classes
12 respondents gave 35 responses

2.1. Teach more effectively

2.5. Help them participate and practice while they learn from the lesson

9.5. Get their attention and teach them effectively

15.3 using teaching aids like radio, television and other electronics materials

21.7 It is good to use student-centred approach and more language learning more effective

23.3 Provide various tasks for learners and make them actively involve in such tasks



23.6. Make learners active participants in the teaching learning process

24.8. Provide supplementary materials to make the teaching learning more effective and give
feedback to each student’s on progress

25.3. Carryout the activities properly

25.5 create the classroom atmosphere conducive for language teaching and implement effective

language teaching

2.2. More evaluation and work
7.4. Check the students’ progress (learning) easily

12.4. Check their exercise books at the lesson
22.6 Easy to evaluate

23.4 Following each student’s progress

24.5. Check each students work

24.6. See the progress of each student’s

25.4. Evaluate students’ progress

2.3. Better control
7.3. Be able to manage the class properly

9.6. Can control their work

9.7. Can control and help well if they face difficulty in class discussion

12.5. To call their name simply without difficulty to control the class and engage them in the
discussion

21.5 Manage the students easily

22.4 Easily manage classroom

22.5 Easily name students

2.4. Use group interaction
2.6. Guide them to learn by themselves individually or in group

12.3. It is possible to give group or pair work
19.3. I divide them according to their ability and give them group work
21.6 Easily arrange students in group

2.5. Respond to individual needs
18.5. Motivate each student one by one to improve their language skill easily and give help in

each activity



18.6 check each student’s activity regularly
23.5. Identifying each students name and praise them individually

24.7 Help each student’s according to their need

2.6. Motivation
14.3. I advise to give attention to their lesson

14.4 1 will motivate to have interest towards the language learning

14.5 tell them to help each other and share experience

3. Transcribed responses of techniques teachers employ in their large classes
18 respondents gave 34 responses

3.1. Use groups

1.5. Making them discuss in pair and group

2.7. Help them to form a group and discuss in group

2.9. Discussions

4.5. By discussing in groups the lesson

5.5. By making a group

6.3. Grouping them according to their ability and create situation in their group

7.6. Forming groups and let students discuss the lesson in groups

13.4 group discussion

17.2. Making them in group

19.4. Use group work

24.9. Group work

25.6. Organizing group and pair work mainly

25.7. Engaging them in role plays and other activities by increasing the number of students in

each group

3.2. Miscellaneous
1.4. Motivating them through advice

4.4. Giving brief explanation for them and note

8.4. Teacher-centred method of teaching-lecture method



12.6. Give advice to make them discipline

14.7 giving them support in my extra time i.e., make up and tutorial classes

17.3. Making the teaching learning process students centred method

20.4 motivate them to share their views openly

23.7 I'm forced to teach them using traditional lecture method and encourage them to practice the
items they have learned outside the class

24.12. I could advise them to learn independently by referring other resources

3.3. Organize class discussion
1.4.  Using lockstep method and let them discuss with the help of valuable questions for each

lesson
2.8. Group work
8.3. Through discussion
9.8. Discussion by grouping them and work to do together
16.2. Giving chance to share their idea

24.10 more of oral discussion

3.4. Responding to individual needs
7.5. Letting students’ help each other by having them exchange their exercise book and correct

each others work

14.6 helping each other

14.8. Identifying their needs

16.1. Giving responsibility for each students

24.11. Individual works that could be done at home

3.5. Giving written assignment
25.8. Giving home works and written assignments so that they can practice the language both in

the classroom and at home



APPENDIX D

Classroom Observation Check List

Date of Observation

Time

Teachers Code

Grade and Section
Name of the School

Lesson Topic

Activities to be observed

Observed

Not observed

Pedagogical perspectives

Relying on lecture method

Giving attention for individual students

LI DD | e

Giving class work, home work and assignment from the
textbook

-

Arrange and giving different tasks and activities.

Use of teaching aids and materials to support your

teaching

Adapting texts from outside the textbook

11

Classroom management perspective

Speak distinctly and with loud voice projection

Organize students in pairs and groups for different tasks

or activities.

Make eye contact with students to get attention and

control students

10

Assign time limit for each activity or tasks.

Give clear instruction at different stage of the lesson

Moving round and monitoring what students are doing

Controlling students discipline by:

Advising students to be disciplined

WJarnng the misbehaved student

Asking class monitor to control students

Making students busy using activities in class

{mumw!>;5:

Punishing those who misbehave in class




No | Activities to be observed Observed | Not observed ]
II1 | Evaluation and follow-up perspectives |
14 | Keep a record of students learning progress T
15 | Give summary exercises at the end of the lesson
16 | Check students’ understanding using questions at the
middle or at the end of the lesson
17 | Giving short quizzes and tests
18 | Correcting and marketing students’ work by:
A | Giving chance for some students to write their answer on
the blackboard and let others comment on that.
B | Taking students’ exercise books or assignments and mark
in outside the class
C | Marking every student’s work and discussing answers
orally
D | Implimenting peer and group assessment
E | Putting signatures and giving marks at the end of each
semester
IV | Motivation and feedback perspective
19 | Encourage students (o speak in English in class
discussion and present their views freely.
20 | Encourage students to do group studies.
21 | Focusing on students who regularly raise their hands
22 | Nominate students randomly and making them answer
e _questions i
23 | Call students by name to involve them in class discussion
24 | Praise students when they show good performance
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