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Abstract 

The purpose of this study was to investigate teachers' classroom 

management techniques In large Slze English language classes. 

Descriptive survey research method was employed. In order to gather data 

from six first cycle secondary schools in Addis Ababa questionnaire and 

observation were used. The questionnaire was developed to obtain data on 

teachers' actual class size and perception of class size, their attitude 

towards large class, large class difficulties and management practices. 

Based on the descriptive analysis made, the result of the study showed 

that teachers define large class from different perspective. The perception 

of teachers also differs from teacher to teacher. Most of the teachers 

considered large class size as a place where a number of difficulties occur 

like content coverage, use of teaching aid, discipline control, evaluation 

and the like. When teachers teach in large size English classes they rely 

mostly on teacher-centred method. It was also found out that they use 

different classroom management techniques like making eye contact with 

students, moving through desks, audible voice projection, giving dear 

instruction and giving pair and group work. The data also indicated that 

teachers manage discipline, provide/ receives feedback and motivate 

students in different ways. The data from the correlation also indicated 

that there is weak correlation among teachers' age, attitude and practice. 

Similarly, the independent t-test indicated that there is no statistical 

significant difference between male and female teachers in their attitude 

and classroom management practices. Based on the result, it was 

concluded that though teachers use different techniques to alleviate the 

difficulties of large size classes, the problem seem unresolved. At last, 

based on the findings, recommendations were made related to special 

training for in-service and trainee teachers and further research studies on 

the area. 
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CHAPTER ONE 

1. Introduction 

1. 1. Background of the Study 

The beginning of Education in human life is a long history, In an endeavollr to seek fo r 

know ledge and an effort to transmit knowledge to their kind for surviva l, human be ings use 

di ffe rent mechan ism, Through vari ous deve lopment and great contributi on of philosophers 

and ed ucators classroom become the appropri ate place fo r teaching and learning for fo rmal 

ed ucation, In the past ed ucation was cons idered onl y for the el ite of the society, but the 

mass ive deve lopment in whole spheres of life need fo r mass education, This massive need for 

ed ucation brings a new issue in the teaching learning process, large class, Teach ing in norma l 

c lassroom did not provide much prob lem to the teacher but large c lasses ca use a lot of 

probl em to the smooth funct ioning of educational activities. In line with th is, Benbow, J., 

M izrachi , A" O li ver, D" a nd Said-Moshi ro, L. (2007) say large classrooms can negative ly 

affect two significant and interrelated aspects of teachers practice - instructional tim e and 

classroom management. 

Engli sh language teaching in large s ize classes is a worldwide phenomenon especia ll y in 

third world countries like Ethiopi a, Large size classes make the use of ce rtain language 

teac hing methods and materia l difficult to implement if possib le. In large classes, teachers 

feel he lpless to im plement proper teach ing in the classroom. Blatchford (2003) says large 

. classes present more challenges for classroom management, pupil contro l and markin g, 

planni ng and assessment. In celiain cases the students also feel the content o f their course 

meani ngless and inappropriate due to the largeness of the c lass, Eng li sh lan guage teachers at 

all leve ls genera lly agree that large c lasses are a big hindrance in teaching, !·lence the skill of 

management of large size English language classes lIeed is a basic issue. 

The term management of large classes is often misunderstood with ma intaini ng disc iplinc in 

large classes. Management of large s ize Engli sh language classcs in in structi ona l perspcct ive 

means the complex set of plans and act ions th at the teacher uses to ensu re that the learning in 

the classroom is effective and efficient. The concept of manage ment of large classes is 

broader than that of di sc ipl ine, which oftc n connotes a centra l goa l of keeping students qu ite 

and in the ir seats , Atki ns, J. , Banteyerga, H. , and Mohammed, N, ( 1996) defined classroom 



management as the ability of a teac her to create healthy conditions of learn ing in the 

c lassroom; use appropriate strategies for managing c lassroom tasks and act iv ities: and assess 

and eva luate teaching acti v ities effective ly in term s of learn ing outcomes. Beside, effective 

c lassroom teachers place discipline in its proper perspect ive in the total instructional scene. 

Management a lso in vo lves teaching students the ways and means to manage their own 

behavio ur in classroom setting by establishing learning situations that w ill a llow them to do 

thi s. By imp lementing management plans, the teacher not only hopes to enhance students 

learning but also helps stud ents develop ways and means to understand and direct their own 

behaviour. Regarding this Lehman (1982) says "c lassroom management. .. includes more than 

the e limination of undesirable behav iours; it a lso involves the lea rn ing of des irable 

behaviour" . 

The teacher has to play g reat ro le in o rganizing different activities so th at it helps to the 

effective learning of sludents. Regarding this, Harmer (1991) suggests that the main a im of 

the teacher when organizing an act ivity is to tell the students what they are goi ng to talk 

about or (write or read about), g ive clear in structions about what exactly the ir task is, get the 

activity go in g, and then organ ize feedback when it is over. Bes ide, the teacher can also decide 

the classroom organization techniques he use based on the a im of thc lesson. He ~an use 

lockstep, individual work, pair work or group work. 

Teachers' choice of effective teaching method and appropriate c lassroom organization 

techniques is in one way or the other depend on the size of the c lassroom. Defi ning large 

class and its effect in language teaching is a debating issue. T here is no abso lu te agreement 

upon the optim um class s ize for the idea l learn ing s ituat ion . The term large c lass s ize also 

varies from s ituation to s ituation, in stitution to institution and person to person. The size of a 

c lass may differ from one school to another. Teachers who are used to teach groups of 15-20 

stud ents might find a group of 30 to be rather th reatening. Teachers w ith a large gro up of 40 

or 50 students may be rel ieved when they have only 30 (No lasco & /\rthur, 1998). 

T hough there is no agreement in definin g large c lasses in language teachi ng, scholars 

iden tified different potential problems with large classes. According to Watson (2006), the 

problems associated with large classes are: Less effective learning, disc ipline, absentee 

students, organi sing act ivit ies, re liance on lecturcs, avoidance of some activi ties, space, 

students can't see/hear, noise. timing, t im e for student presentations, provis ion of materia ls, 
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achieving rapport, impe rsonalisation, no sense of commun ity, teacher di scomfort,intim id ating 

atmosphere, less interestin g lessons, monitoring, giving feedback ,assessment and marking 

load . 

However, many scho lars who study problems of large classes also sugested various 

techniques of solving the problems. Watson (2006) explored the literatures th at propose 

so lution for large class problems and suggests the use of: student leader, pair work, group 

work, student-student consultation, plenary feedback, se lf assessment, peer assessment, 

project work, team work teaching and assisstant teachers. 

Whatever th e case, it is the teacher who is expected to create an environment in the classroom 

to maximize the student' s learning opportunities by reducing the problems of classroom 

management. SuppOlting these Shamin,F. , Negash, N., Chuku, c., And Demewoz, N. (2007) 

states, "The aim of classroom management is to create an environment that is conducive to 

optimum learning taking place ... it req uires careful and detailed planning, particularly in 

large c lasses." 

1. 2. Statement of the Problem 

Like developed co untries, large class s ize is a lso a prob lem of third world countries like 

Ethiopi a. The growth of large classrooms in the developing world is tied to two interrelated 

trends: global initiatives for universa l education and rapid population growth. These are a 

result of a web of factors that make large c lassrooms an enduring feature of the deve loping 

world. In the four decades between 1959 and 1999 the world 's population doubled, with 

countries in sub-Saharan Africa and South Asia witness ing the highest growth rates. Of the 

countries with the 10 faste st grow ing populations, s ix are located in sub-Saharan Africa 

(Benbow, 2007). 

For these countries, " the determination to eradicate illiteracy. the need to provide basic 

ed ucation for all and to expand secondary, vocational and high er education has greatly 

increased the number of pup il s in the system (Valerian, 1991 )." In such large classes the 

need for appropr iate c lassroom management is undeniable. 
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In Ethiop ia, the problem of large c lass size also ex ists in di fferent parts of the country. 

Hedl ud ( 1975) states that la rge c lass prob lem not only force Ethiopian teachers to resort to a 

lecture method style of teaching but also prevents them from prov iding indi vidual attenti on, 

or use of the d iscuss ion method and still cover the curri culum upon which the student will be 

examined for school leavin g and entrance examination. 

From the resea rcher's experience teachers in hi gh schoo l were seen complaining about large 

class size and the burden and consequences that come together with it like more eva luati on, 

di scipline problems, indi vidualized teaching and the like . Moreover, from in fo rmal 

discuss ions with the researcher, teachers were also heard of express ing their hatred towards 

the ir profession a nd leav ing their career as a result of students disc ipline problems 

considering the size of the classes as one factor. According to In gerso ll and Smith (2003), 

di srupti ve cl assroom behav iour is a significant reason why teachers leave the profession. 

Bes ide this, teachers who Have problems with behaviour management and classroom 

di sc ipl ine are frequently ineffective in the classroom, and they often report hi gh leve l of 

stress and symptom of burnout (Espin & Yell, 1994) 

Even if the problem of la rge c lass is a big chall enge for Ethiopian teachers, the issue of 

classroom management of large c lasses has not been given that mu ch importance in the 

country. In our context, there are insigni ficant researches that the researcher comes across 

re lated to large class. Beside, the issue of exploring Engl ish language teachers c lassroom 

management techniques that they employ in large class teaching has not been given spec ial 

attenti on in second language research in Ethiopian context. 

T he question that we need to ask here is that, what kind of classroom management techn iques 

do our teachers in hi gh schoo l use to manage large s ize Engli sh language classes? This paper 

tri ed to in vestigate th e classroom management techniques o f English language teachers in 

dea ling with large classes in Ethiopian high sc hoo ls particular reference to grade 9 in se lected 

schoo ls in Add is Ababa. 
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1.3. Objectives of the Study 

The main objective of the study was: 

.:. To in vestigate the classroom management techniques English language teachers use 

in large c lasses. 

The Specific objectives were: 

.:. To examine the actual c lass size teachers teach . 

• :. To exam ine teachers' perception of class size . 

• :. To examine English language teachers ' attitude toward s large s ize class teaching? 

.:. To identify the difficulties faced by teacher when handling large classes . 

• :. To exam ine the management techniques teachers employ in their classes . 

• :. To identify the relati onship among teachers' age, att itude and classroom management 

practices . 

• :. To examine the statistical mean difference between male and female teachers in their 

attitude towards la rge class teaching and 

.:. To examine the statistical mean difference between male and female teachers in their 

classroom management practices? 

1.4. Significance of the Study 

The purpose for wh ich the study was conducted is to identify the techniques teachers use in 

management of large classes. Therefore, the researcher believes that the study will have the 

following significances: 

English language teachers are expected to manage large size English classes with vari ous 

techniques and methods. This can be implemented as long as English language teachers have 

the know how of different methods to manage large classes. The outcome of the research 

wou ld benefit Engli sh langtiage teachers of large classes to tackle prob lems re lated to 

c lassroom management of large classes. It may a lso give language teacher a piece of 

information on how to employ ski ll s of language teaching in manageable way. 

The study would a lso give input for curriculum deve lope rs about the d ifference problems 

teachers face in classroom practice and inform them on how to develop materia ls and . .' 
activities that are suitable for large class Engli sh language teaching. 
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Teacher trainers would a lso benefit from the research. They may get feedback on the 

teachers' classroom practice difficu lties and their effort in prod uc ing teachers with different 

ski ll s of teaching. The study wou ld also give a piece of info rm ation for educationa l offi ces on 

the magn itude of the problem emanates from large class s ize in language teaching. And 

finall y, the study may a lso give information for future studies in the area and may a lso serve 

as point of reference. 

1.5. Delimitation of the Study 

Accord ing to the data gathered from Addis Ababa Ed ucational Bureau in 20 I 0 there are 44 

governm ental high schools in Add is Ababa . However, the research, due to time and budget 

constrai nt, focused on first cyc le secondary schools which were found in three sub-cities ( 1/3 

of the tota l population) who were randomly se lected. More spec ifically the study was 

delimited to 38 teachers who teach Engli sh in six first cycle secondary schoo ls in Add is 

Ababa. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. Classroom Management 

C lassroom management is a technical term used in the fi e ld of education which has special 

connotation in EL T s ituati ons. Different educationists, researchers and linguists have 

expressed the ir opinions about classroom management in their own ways. Harmer (199 1) 

defines c lassroom management as "The ab ility of a teacher to create healthy conditi on of 

learning in the classroom, use appropriate strategies for managing classroom tasks and 

acti vities and assess and evaluate teaching activities effectively in terms of learning 

outcomes." 

C lassroom management is a cruc ial po int that has recently ga ined due attention. Traditionally 

the term c lassroom management has been used interchangeably with the term " disc ipline," 

and still it is possible to see many teachers recalling the word discipline at the mentioning of 

classroom management. The reality, however, is something different. Today when we say 

classroom management, we mean a variety of factors that help us turn the c lassrooms into 

places where learning and teaching can best take place. That is to say, we mean the factors 

that make the classrooms "workable systems" which will render c lassrooms productive places 

(B urden, 19\19). 

In the li ght of this, we can say that the term cla ssroom manage ment, on the surface, refers to 

such factors as time management, s itting arrangements, di sruptive behavior, interruptions, 

teaching styles and so on. A quick glance over these considerations wi ll revea l the fact that 

a ll these factors are the primary needs of a teachin g-learning env ironment. Name ly, these are 

the thin gs we have to do before we take up the teaching of any topic. Then, it is undoubtedly 

a fa ct that we should determine certa in guide lines for both teaching and learnin g behavior 

which is important for estab lishing an environment where learning wi ll take place. Therefore, 

within the de finiti on 'of thi s crucia l fi eld we can expect to find po ints like: how we arrange 

c lassroom, how we present our teachin g behaviors in that classroom and how we expect 

stud ents to demonstrate that they have learned what teachers wanted them to learn 
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Accord ing to many scholars, the concept of classroom management is broader than the notion 

o f student di scipli ne. It incl udes a ll other things teacher must do to faster student involvement 

and cooperat ion in " classroom act ivities and to estab lish a productive working environment" . 

Pas igna, 1997). Similarly, Harmer (1991) a lso states "Classroom management inc ludes the 

ro le of the teacher, students grouping and disrupti ve behaviour". 

From the definiti ons we can see that classroom management encompasses a wide range of 

activities including planning, room arrangements, developing rules and routines, and 

handling unproductive student behaviour. The teacher' s biggest sou rce of concern is a large 

size c lass management. There are plenty of researches conducted on management of large 

classes in different part of the world. These researchers suggest that there are various 

techniques to manage large size c lass. 

Atkins et a l ( 1996) defined classroom management as the ability of a teacher to create hea lthy 

conditions of learning in the classroom; use appropriate strategies for managing classroom 

tasks and activities; and assess and evaluate teaching activities e ffective ly in terms o f 

learning outcomes 

According to Johnson and Bany ( 1970), Classroom management is defined as " the process of 

establi shing and mainta ining the internal environment of the group and c lassroom conditi on 

for the atta inment of educati onal goals". These scholars defi ne c lass room management as the 

process of organ izing and coordinating the wining effort of Students to achieve their own 

educational objectives. Moreover, they view classroom management as coord inating and 

integrating the activities of the classroom system and red uc ing the problems whi ch arise from 

the interaction patterns in the c lassroom organization. Thi s shows that managing c lass 

effectively is the best means to create good teachers student re lationship . Regarding thi s 

Borich ( 1998) explains classroom management enables teachers to keep learners active ly in 

the learning process. As a pre-requis ite for effe ctive instruction, accordin g to Borich ( 1998), 

it aims at: 

~ Promoting an environment (phys ical and emotional to be conducive to 

effective learning) 

~ Securing the supporting and cooperation of students in c lassroom activities. 

~ Guarantees class time to be used for learnin g effectively; and 

» . Ensuring the acti ve and meaningfu l engagement of students to learning task at 

hand. 
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No doubt, the way the class is managed is the success of any activity in the classroom. Ifa n 

activ ity or any work is managed, organized or coordinated we ll, it can offer the result 

expected of it. So, an effective classroom management is related to the ability of a teacher to 

control problems in the c lassroom. This is to mean that a good teacher is one who is 

conscious of problem areas from his experi ence and is able to prevent those problems before 

their occu rrence by usi ng different techniques which can help him or her manage the class 

better (I-larmer, 1991). 

Brophy (2006:3 1) offered us the com prehensive definition of classroom management: 

Good classroom management implies not only that the teacher has elicited the 
cooperation of students in minimizing misconduct and can intervene 
effectively when misconduct occurs, but also that worthwhile academic 
activities are occurring more or less continuously and that the classroom 
management system as a whole (which includes, but is not limited to the 
teacher's disciplinCllY interventions) is designed to maximize student 
engagement in those activities, not merely to minimize misconduct 

Broadly speaking, therefore, c lassroom management refers to the actions and strateg ies 

teachers use to mainta in order and systems for classroom groups rather than spot and punish 

misbehavior, resolve behavioral di sorders, or capture the attention of individua l students 

(Burden, 1999). Another important aspect of successful c lassroom manage ment is that it 

involves not onl y res~onding effectively when problems occu r, but preventing the freq uent 

occurrence of problems as well. Therefore,the most eftective deci sions in c lassroom 

management are based on a clear concept of the goa ls and intended outcomes that a teacher 

wishes to accomplish. Conseq uentl y, it is poss ible to see that c lassroom management has 

many facets, ranging from the physical appearance of the teachers to teaching techniques and 

from the use of humor properly to disruptive behaviors and so on. 

Generally, classroom management incorporates plenty of tasks to perform in the classroom 

and considered as a ser ious cha llenge for the teacher of Eng l ish as a foreign language. 

2.2. Classroom Management Issues 

2.2.1. Classroom Organization 

Organizing students and phys ical env ironment IS one of the components of c lassroom 

management techniques. Davies (1981) defines c lassroom organization as " ... the work a 

teacher does to arrange and relate learning resources so as to realize the objective in the most 
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effective, efficient and econom ical way poss ible". This means organization is the duty of a 

teacher who arranges c lassroom students and instructional fac il it ies in order to smoothl y run 

his/her instructional act ivity. Moreover, he/She has to organize the students in a different 

ways and give them an act to play. Harmer ( 199 1) suggests that the main aim of the teacher 

when orga niz ing an activ ity is to te ll the students what they are go in g to ta lk about or (wr ite 

or read about), give c lear instructions about what exactly their task is, get the act ivity go ing, 

and then o rgani ze feedback when it is over. 

The po int here is that, the mai n a im of the teacher in organiz ing the c lass is to g ive clear 

instruction to the students regarding what they are go ing to do and then follow-up to check 

the ir understanding and fi nall y, organi zing o r giving them feedback on their act ivities. 

There are different student groupings, according to Harmer ( 1991) the comm on ones are: 

lockstep, individual work, pair work, group work. By doing so, teachers can easily manage 

the c lass. 

2.2. 1.1. Loc kstep 

Lockstep is one type ('If class grouping in the teach ing-leaning process thi s kind of grouping 

is very common and traditional teacher centred method. Harmer (1991) says, "Lockstep is the 

c lass group ing where a ll the students are worki ng w ith teachers, w he re all the students are 

locked in to the same rhythm and pace, the same act ivity". 

Though lockstep is trad itional method it has some good s ides. For instance, the teacher acts 

as a good language model, he/she can be confident that his students can hear him . ( ibid) 

Who le-class instruction inc ludes strategies that encourage student engagement. These 

strategies usua ll y implement direct instruction, a teaching progress ion that begins with the 

teacher modelling a ski ll that students then practice through guided and indepe ndent practice. 

Though these studies revea l that student engagement varies during direct instructi on, it is 

important to note that they do not di fferentiate engagement and learning. 

2.2.1.2. Individual Work 

Individ ual work is something that is done by a student without a fr iend or teacher 

interference. Confidence and self-disc ipli ne wou ld be enhanced through individual work. 
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Hann er ( 1991 ) says " Individual work is usefu l for students because they can do their work at 

the ir own pace". He a lso add, " In in div idual work students can relax from outside pressure 

and deve lop to re ly on themselves rather than on other people" 

2.2.1.3 Pair Work 

Pa ir work is one form of class grouping. This pairing serves different purposes of class 

practice. They can be questi oned and answer, d ialogue, simulat ion, etc. Hanner ( 199 1) says 

" A point can be made here about the use of the students own language (rather than Engli sh) 

duri ng practice and communicative activities. Partic ularly where students working in pa irs 

and groups share the same native language there is a tendency for them to revert to that 

language when they find a task hard ." 

Pa ir work is the eas iest way of grouping as Underwood ( 1987) suggests "Teacher should 

repeated ly use thi s groupin g since it can be done successfull y and s imply by some students 

turning round or moving a long a bit to sit with a partner" 

Pai r work can increase the number of students partic ipating. But to manage thi s act ivity the 

teacher should control the students while they are engaged in the activity. For th is matter the 

teacher has to move a ll around the c lass as much as possib le. Harmer (1991) says " If a 

teacher goes and concentrates on one pair in the corner of the room to the exc lusion of other 

then indeed the rest of c lass may forget this task and playing about." This shows that, the 

teacher should give limited time fo r the completi on of the task given and fo ll ow each 

student' s activity by mov ing through desks. 

2.2.1.4. Group Work 

Group work is one of the methods in modern communicative language teaching approach. It 

prov ides opportun ities for a ll communication which a llows great partic ipation among the 

learners. 

I-Iarmer ( 199 1) says "After pair work and lor groups of students have completed the task the 

teacher checks to make sure they all have the correct order" thi s idea of Hanner gives us c lue 

that, activ ities made in a group need strict fo llow up by the teacher. 

I I 
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The te rm group, as it is de fined by Brumfi t ( 1984) refers to "a num ber of peop le who interact 

with one another, who are psycho logica lly awa re of one another, and who perce ive 

themse lves to be a group." S imilarly, Underwood ( 1987) described group work as one of the 

natural ways of learners of language where learn ing depends on exchange of important 

information among the members of the group. 

Generally speaking, one can poss ibly summarize that group work is one way of organi zin g a 

class fo r doing tasks of diffe rent types. 

Long (1977:41) states the advantage of group work as: 

Several advantages have already been claimed for a group work. It allows 
for a greater quantity and richer variety of language practice, practice that 
is beller adapted to individual needs and conducted in a more positive 
affective climate. Students are individually involved in lessons more often 
and at a more personal level. For all these reasons and because of the 
variety group work inevitably introduces into a lesson, it seems reasonable 
to believe that group work motivates the classroom learners 

So, as indicated above when students engaged acti ve ly in group work, their motivat ion for 

learn ing will also be signifi cant as they interact with the ir peers. 

2.2.2. Reasons for Disruptive Behaviour 

In the ir day-to-day teaching activity teachers face disruptive behaviou r in the ir classroom. 

Accord ing to Hanner (1991), there seems to be three major causes for d isciplinary problems: 

The teacher, the students, and the institut ion. 

2.2.2.1. The Teacher 

The teacher's abili ty and behaviour are the si ngle most important factor in a c lassroo m\ In 

re lat ion to what a teacher does in classroom, he/she become a disc iplinary prob lem. It is 

crit ical to suggest that a ll management problems do not stem from careless students. Teachers 

themse lves can also give ri se to a num ber or management problems if they don't act properly. 

Goi ng to c lass unprepared, in consistcncy, issuing threats, giving bor in g classes, be ing unfa ir, 

havi ng negat ive att itude towards learn ing, break in g the code (i.e. rules that govern the work 

of teachers and students) bring about disruptive behaviour in the c lass (Harm er, 1991) . Let 's 
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see how teachers become source of discipline problems in the classroom from the task they 

are expected to perform in the c lassroom. 

Teachers' Roles 

In ed ucati on a teacher should take on many roles such as knower, guider, provider, d irector, 

and so on, while performing thi s wide range or problems we have to be careful and 

cons istent. We should know our limitations and strengths (Saricoban 200 I). 

Teaching Sty les 

It is bel ieved that each teacher vanes m his preferences of teaching styles. There is no 

prob lem as long as the sty les merge into a certain set of fi xed att itudes on the part of the 

teacher (sa ri coban 2001). lnorder to do so, we should make alterati ons in order not to 

accustom ou r learners to a fixed , monotonous, tedi ous and/or boring fl ow of instruction. We 

must be careful when we are approaching to students with our ·method .of teaching styles. In 

such a case it is natura l that we lose control. 

Unplanned Teaching 

As teachers we shoul d plan before lessons. However, planning doesn' t necessarily imply that 

we have to fo llow a certain, rigid succession of activi ties even though they turn out to be a 

headache for students. Of co urse, it is im poss ible to fo llow every deta il o f the lesson. There 

wi ll natura lly be unexpected and unavoidable changes in the flow of the lesson. Then 

language teachers should plan students ' learn ing experi ences based on assessme nt of 

language profici ency and prior knowledge. The fo llowings are the cases where you take 

action in order to preserve peace in the c lass (Brow n, 200 I): 

~ Your students digress and throw off the plan for the day 

~ You digress and throw off the plan 

~ An unexpected but pertinent questions come up 

~ Some technicality prevents yo u from do ing an activity. 

~ A student is di sru ptive in c lass 

~ You are asked a questions you don ' t know the answer 

~ There isn' t enough time at the end of a c lass peri od to fini sh an activity that has 

a lready started. 
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In addi tion to rhi s, there may be students, di sturbin g and causing various problem on 

teachers' e ffort of c lass contro l. There fore, teachers need to think of various ways to act on 

diffe rent di sciplinary problems accord ing to different situstions. 

Teacher's Voice and Body Language 

Another concern in classroom management is about the teachers' use of ve rbal and non 

verbal messages. Teachers must be carefu l when they are speak ing in the c lass. All students 

should hea r their vo ice even at the back rows in crowded classes and most importantly hi s 

language should be c lear and understandable. Learners need to hear every bit of language in 

order to ga in further practice. In order for a teacher's verbal and non verbal language to 

succeed, its aims he/she has to abide by a certain set of principles. In line with th is, Brown 

(200 I) suggests the following: 

~ Let your body pasture exhibit an air of confidence 

~ Your face sho uld reflect optimi sm, brightness, and warmth. 

~ Use fac ial and hand gestures to enhance the meanings of word s and se ntences that 

mi ght otherwi se be unheard . Make frequent eye contact with all students in the class. 

~ Do not " bury" yourse lf in notes and plans 

~ Do not p lant yo ur feet firml y in one place for the whole hour. 

~ Move around the cl assroom, but not to distraction. 

~ Fo ll ow the conve ntional rules of proxemi cs (distance) and ki nesthetic (Touching) 

th at apply for the cu ltures of your students. 

~ Dress appropriately 

~ Help stude nts to communicate in soc ially and culturall y appropriate ways. 

There are also some uncontrollable cases against which tcacher cannot tuke actions 

beforehand ; these are main ly crowded c lasses, d isc ip line problems, and so on. 

2.2.2.2 . The Students 

There are many reasons why students behave badl y: time of the day, negati ve altitude of 

students towards the c lass, the teacher and the subject, and the des ire to be noticed are the 

maj or ones (Harmer, 1991). 

14 

j 



The tim e on which the c lass takes place is often considered to affect student 's behaviour. For 

example, if the time of the class is near to lunch students may fail to attend the lesson 

attentively. According to Harmer (1991) "Morning classes may cause students to be sleepy, 

and c lasses after lunch are often full of drowsy students". 

He also assert that there are some students who demand attention of their teachers and are 

quite prepared to be trouble makers in order to get the recogn ition they need. In thi s case 

instead of punishing the students, the teacher should seek the possibility to d irect th is 

behaviou r. Before taking acti on, the teacher should take in to account the above factors that 

make students behave bad ly and adjust hi s lesson (U nderwood, 1987) 

Similarly, Burden (2003) also states some anticipated causes of students' misbehav iours as 

fo ll ows: 

» Health factors: students ' behav iour problems may be resulted from health factors. 

According to Burden (2003) hea lth problems related to students' mi sbehavio ur 

include lack of s leep, an allegory, illness or an in adequate diet may greatly affect 

students' ability to complete ass ignments or to interact with others. 

» Phys ica l impairment: phys ical impairment such as vis ion or heari ng loss, paralyses, or 

a severe phys iologica l di sorder may also contribute to behaviour problems. 

» Medicati on or drugs: Med ication or drugs whether lega l or illegal , may a lso be a 

factor. Over-the counter medicine for nasal congestion, fo r exam ple ca use a students 

to be less alert than usual (Burden, 2003). Teachers as classroom manage rs shou ld be 

aware of these causes of students' di sc iplinary problems in the classroom. 

2.2.2.3. The Institution 

Any di sc iplinary prob l~m that is above the teacher's control in a c lass should be addressed by 

the inst itute . Schoo ls fai lu re to have a recognized pol icy Ian estab li shed code of cond uct to be 

acted upon when di sci plinary problems ari se could be c ited as a facto r that hinders sound 

classroom management. 

Other fa ctors that could be raised here that contribute for the disciplinary problem a re listed 

here under. There are al so other fa ctors that contribute for the di sciplinary problems that 
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occur in the teaching learning process. These factors are rev iewed 111 bri ef in the com ing 

top ics. 

T he Phys ical Environment of the Classroom 

One very s imple factor that is li kely to change the atmosphere and di sturb the peace is the 

phys ica l environment of the classroom. It is the prime responsibility of the language teacher 

to estab li sh a non-threatening atmosphere in the classroom. Therefore, language teache rs 

shou ld be sensible to create environments that promote standards based language learnin g in 

supportive, accepting classrooms. C lassrooms must be secure, pos iti ve, and motivati ng 

learn ing envi ronment. Any inconven ience may result in unease and bring the lesson to a 

difficult. This is because of the fragile attention of students on the lesson; whenever there is a 

difference like the sound from out s ide or the sudden loss of electricity may revert the ir 

attention somewhere e lse. 

Sight, Sound, and Comfort 

Brown (200 I) declares : "Students are indeed profoundly affected by what they see, hear, and 

fee l when they enter the c lassroom". Un less the teacher ensures the foll owings in hi s 

c lassrooms, management prob lems may occur (Brown, 200 I) : 

~ The classroom is neat, clea n, and orderl y in appearance, 

~ Chalkboards are erased, and the whiteboard is clean, 

~ Chairs are appropriately arranged, 

~ If room has bulletin boards and you have the freedom to use them, can you 

occasiona ll y take advantage of visua ls? 

~ The classroom is as free from externa l noises as possible (mac hinery, outside, street 

noise, hall way voices etc), 

~ Aco ustics within your classroom is at least tolerabl e, 

Seating Arrangements 

Seating arrangements are also influential how we manage our classrooms. Contrary to the 

trad itional way of arranging the seats in our modem worl d, with the help of the compiled 

research, we shape our c lasses in such a way that wi ll give way to as much communication as 

possible. The best way fo r this is scmi-circ les or U-shapes (Sancoban. 1998), wh ile 

arrangi ng th e seats it is also important who will sit next to whom, yet the students will sooner 
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or later full into comforttab le pattern s. The students must be allowed to choose their partners 

in seats. However, in our cases, where desk size and structure makes arrangement d ifficul t to 

move, it is unthincable to arrange the classroon sitting arrangement in a way literature 

suggests. 

Chalk Board Use 

Brown (200 1) States " White board is one of our greatest alli es." It is the place where we 

make use of the visua lization we need. However, it must be careful about its use; we must be 

clear and neat. A messy whiteboard will drive students crazy and it may affect their interest 

in learning negative ly. 

2.2.3. Managing Discipline 

Managi ng disc iplinary problems 111 the classroom plays an im portant ro le in creati ng 

conducive teach ing-learning environm ent. Burden (2003) defines the term di scipline, as the 

act of responding to mi sbehavi ng students in an eff0l1 to restore order. On the other han d, he 

defines the act cif mi sbehav iou r as the behav iour that interferes with a teacher's teaching, 

interferes with the right of the others to learn. T hi s shows that ifthe misbehavi ng students' is 

not ma naged properly the classroom order and the whole teachin g- learn ing process can be 

affected. Therefore, the c lassroom teacher need to be aware of the act of misbehav iour and 

should deal with these misbehaviour based on the classroom rules and procedures. The 

teac her's ro le is very cruc ia l in thi s regard . 

Effect ive classroom management can control classroom disc ipline. For many people, the 

word d isc ipline connotes negative meaning, but it is basica lly related to the cOllcept of self 

control. Disc ipline is the necessary thing fo r the teaching- learning process and no c lass can 

be successfu l without condu ctive disc ipline. 

The characterist ic of mi sbehav iour ranges from mildl y to sevcrely d isru ptivc. Severe ly 

di srupti ve in the schoo ls may invo lve violence, vanda li sm, coercion, robbery, theft, and drug 

use (Burden, 2003). These behaviours typically occur outs ide the classroom. Mi ld leve ls o f 

mi sbehavio ur in volve ta rdiness, talking, ca ll ing out answers in c lass, failure to do homework. 

and ass ignm ents, and fa ilure to bring supplies and books. Most mi sbehavio ur is 

compa rative ly mild and re latcd to attention, crowd contro l, and gett ing work accomp lish in 
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th e cl assroom (B urden, 2003). Thus when responding to misbehaviour the teacher should 

take in to account the degree of severity of the mi sbehaviour and should understand the 

ca uses of mi sbehaviour. Moreover, teachers shou ld dea l with all type of mi sbehav iour 

applying the techniques suggested for each type of misbehaviour. 

Regarding th is Azeb desta (1994) states the fo ll ow in g: 

... effective teacher includes his intelligence strengthened by his teaching 
.Ipecially, mature and stable personality characterized by personal integrity, 
coherent values and maturity of judgment. These qualities enable him 10 work 
in harmony with youngsters who maniftst frequent aggression, carelessness 
and immature behaviour, and allow him to be flex ible in his dealing with 
demands of the varied needs of such youngsters. 1n addition, sllch qualities as 
good health, emotional stability enthusiasm, vigor and liveliness are assets of 
the effective teachers 

This shows that to mainta in discipline in a given class the teacher should be effective. 

Moreover, he has to strive to address the needs of students in hi s teaching. 

The re are several strategies fo r dealing with mi sbehavi ou rs. A friendl y relationshi p between 

teachers and students is o f a great he lp in attracting students' attention toward the teacher and 

th e subject. [f students like the teacher they will have a pos itive attitude towards the learnin g ­

process . "Thi s positive atti tude of the student will result in a d isc iplined class" (Harmer 

199 [). Moreover, non- verba l means of comm unicati on and eye contact are al so needed for 

the teacher to apply in the classroom. 

Sim il arly, according to Emmer ( [98[ ) a general principle that is he lp ful in se lect ing a 

strategy is to use an approach that wi ll be effect ive in stopping the in appropriate behav iou r 

promptl y and that has least negative impact. [n relat ion to thi s, whenever students are 

engaged in minor misbehaviour and the teachers want to refocus their attenti on to the 

acti vity, it is better to ignore th e probl em. Much minor mi sbehaviour ca n be ignored, 

especia lly when it is fl eeting and it is usuall y best to just continue the lesso n. But when minor 

mi sbehavi our is repeated or intens ifi ed, teachers must take act ions to stop it. Teachers should 

try to e liminate it quickl y us ing the techniques li ke eye contact, gesture. touch when the 

students are c lose by ph ys ica l prox imity, asking for responses, and name dropping (Good and 

Brophy, 2003) . Furthe r more, when mi sbehaviour is prolonged or serious ly di srupti ve in the 

c lassroom teachers must stop it directly. Because such direct correction is se lf di sruptive, it 
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shou ld be used only when necessary. According to Good and Brophy (2003) there are two 

ways for teachers to deal with pro longed or maj or mi sbehavio ur. Fi rst, they can demand 

appropri ate behav iour. Such demand should be sh0l1 and directly naming the students and 

indicating what they shou ld be doing. The teacher shou ld speak firm but not shout or nag. 

A second d irect correction techn ique according Good and Brophy (2003), is to remind 

students of rules and expectations If clear rules have been establ ished , with thorough 

discuss ion of the reasons for them, teachers can use brief reminder of these rules to correct 

mi sbe hav iour with out embarrassing students unnecessari ly. Bes ide, if the given schoo l has 

its town establi shed codes, " the teacher can consult coordinators or department heads when in 

troub le and those cases of extremely bad behaviour can be acted upon by such people" 

(Harmer, 1991). 

2.2.4. Motivation 

Motivation is one im portant part of effective classroom management wh ich enab les learners 

to be engaged o n task. Motivation involves more than simply prai sing a student. As Burden 

(2003) states motivation is a process that can arouse and initiate students behav iour, give 

direction and purpose to behaviour, help behaviou r to persist, and help the student to choose a 

particular behaviou r. In other words, motivation makes student move in th e des ired direction 

of the teaching learning process, thereby enab ling teachers to manage the c lassroom 

effectively. It directs students towards a definite goa l. It also serves as a technique of bringing 

students ' attention towards the lesson. 

Nunan and Lamb ( 1996:209) states: 

Most studies reporl a high correlalion be/ween motivation and achiel'ement, 
and this correlation is taken as evidence that a highly motivated sllnlenlwill do 
\Veil in school, of course the relationship lIIay be in the opposite directionji-olll 
which is commonly assumed ... allhol.lgh we do not disagree wilh teachers ' 
efforls 10 molivate sludenls, we do believe thai "llimately students shollid 
become se/[motivaled. 

Accordin g to Elli ot (2003) motivation is class ified in to extrinsic and intr ins ic motivati on. 

Intrinsic moti vat ion or internally oriented motivation means that students themselves 

demonstrate the des ire to learn without the need for externa l inducements where as extrins ic 

motivati on rete rs to th ose rewa rds and inducements where an external to the lea rner. Though 
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the types o f moti vation have their own merits youn g children tend to be motivated more 

intrinsica lly because at thi s age they seem to be perpetually in quest to learn about the ir 

environm ent and put it to the ir use. 

Th us, th is view rem inds us teachers need to act according to the level and interest of the 

learne rs. As long as motivation is an acquired di spos iti on that can be learned and developed 

through experience; and is likel y to change, then it fo ll ows that teachers are responsible to 

stimulate, energize and maintain the interest and involvement of the students. So, teachers 

can use motivational strategies concerning instruction li ke capturing student inte rest in the 

subject matter, increase the relevance of the subj ect matter, vary instructional strategies to 

maintain interest, group students for tasks, provide opportunities to learn, dec ide when to give 

feedback and rewards, and se lect the types of feed back and rewards (Burden, 2003). 

From the statement of the scholars above one can learn that motivation has great ro le in the 

teaching-learning process. 

2.3. How large is a Large Class? 

In the academic institutions, teachers ge nerally meet several different classes in one day. 

The ir quality of teach ing is influenced by the Ilumber of pupil s in their c lasses. There is no 

absol ute agreement upon the optimum c lass s ize for the ideal learning situation. The term 

large c lass s ize also va ries from s ituati on to s ituation, institution to institution and person to 

person . The size of a class may differ from one school to another. Teachers who are used to 

groups of 15-20 students mi ght find a group of 30 to be rather threatening . Teachers with a 

large group of 40 or 50 students may be relieved whe n they have on ly 30 (Nolasco & Arthu r, 

1998). 

According to Watson (2006), perce ptions of c lass size are subjective and a lso depend on a 

number of variab les ... firstl y, teachers rely on th e largest size of c lass that they regularly 

teach when making judgments concern ing what makes a large c lass ... second ly, what is being 

taught influences teachers' judgments of the s ize of large classes. 
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He al so states that there are many other vari ables whi ch can al so inAuence perce ptions o fthe 

s ize of large c lasses. T hese include the age o f the students, the leve l of the ir studies, their 

mot ivati on, and the size of the room in which lessons are taught (ibid) .. 

The diffe rent variables forwarded by many scholars make it impossi bl e to de finit ive ly state 

how large a c lass must be to be considered large. But di fferent educators try to de fine large 

class intenns of number d iffe rentl y. The ir defini tion of c lass s ize interms of number is 

summ ari zed in the table be low. 

Table 1: Some minimum sizes of large classes 

Author Minimum size of large class 

Baker (2005) 55 

Di xon ( 1986) 40 

Holliday (1996) 50 

Long ( 1977) 60 

No lasco & Arthur ( 1986) 40 

Accordin g to the findings ofShamim et al. (2007), partic ipants from seven di ffe rent co untries 

in Africa were asked to defi ne large c lass. There was genera l agreement that a class with 

mo re tha n 40 or 50 students is large. There is no easy answer to the exact number of students 

in a large class, s ince perceptions of c lass size are subj ecti ve and also depend on a nu mber of 

variab les. 

2.4. Teachers and Students Belief about Large Class 

2.4.1. Teachet·s' Perception 

The attitudes towards teaching large c lasses vary form teacher to teacher. Acco rding to Fe lder 

( 1997), it is not surpri s ing to find some teachers enj oy teaching in large classes . These 

teachers thin k that if prope r strateg ies are adopted, students may achieve more. He adds that 

large c lasses give instructors great sati sfact ion and se lf-pride that they can teach thi s great 

number o f students. 

Accordi ng to Shamim et al. (2007) result condu cted on th e parti c ipants of horn by Schoo l, the 

partic ipants identiti ed d iffe rent cha llenges for teaching Engli sh in large c lasses. The 
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parti cipants identified areas of difficu lt ies that focused on: insuffic ient student in vo lvement 

lea rnin g, classroom management problems, assess ing learning and providing feedback, and 

lim itation of resou rces fo r teachi ng. 

Just as students perce ive large classes as being impersonal and lacking in opportunities fo r 

student and teacher in teraction, teachers also report similar problems in form ing re lationships 

and generating interactiv ity (Biggs, 1999). Difficulty learning students' names, deve loping 

rapport with students and access ing quieter, shy or 'at ri sk' students are some of the comm on 

issues reported by teachers of large classes. Commun icat ing and exchanging feedbac k with 

students is more difficult and t ime consum ing (Ward & Jenkins, 1992), and lecturers teaching 

large classes al so often describe fee li ngs of frustrat ion with having too many students 

'knocking on the door ' for extra handouts, feedback and advise, and so on. 

Perhaps one of the major issues fo r teachers of large classes invo lves time and people 

management. Depending on the discipline being taught, lectu rers tend to repOlt that c lasses 

containing ove r 100 students become diffic ult in terms of management. Large c lasses are 

often noisy, and students take longer to get settled before the class can commence. 

2.4.2. Student's Perception 

According to the study conducted by Shamim et al (2007), students ' perception towards large 

class is dep icted as : lack of adequate space lead ing to overcrowded classrooms; inadequate 

attention from the teacher; lack of opportunities to pmticipate in classroom act ivities ; and 

difficu lty in getting their written work checked or rece iving ora l feedback from their teacher. 

Gett in g the ir written work checked by th e teacher is another problem faced by lea rners in 

large classes in Africa. In teacher-cantered classrooms, lea rners s itting out of the action zone 

miss out important opPOltuni ties for learning as they fi nd it difficult to hear the teac her and/or 

see the blackboa rd (Sham im, 1996). 

In larger classes, many students' fee ling of anonymity are increased and studen ts often report 

that they are less encouraged to ask quest ions. ta lk to other students and approach th eir 

teachers (B iggs, 1999; Gibbs & Jenkin s, 1992; Mc innes & James, 1994) . The lack of 

opport unity fo r interGction with others (both students and teacherls) may decrease the 
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students' intrinsic moti vation to lea rn and subseq uentl y in crease the risk of students dropping 

out (Ti nto, 1987). 

Generall y speaking, a high student-teacher rat io is negat ively re lated to student sat isfaction 

(Astin , 1993). Students have a lso reported that they find large c lasses poorly organised, noisy 

(B iggs, 1999), and sometim es lacking a clear sense of direction and structure. The latter issue 

is often due to conflicting in struction or in fo rmation received from different teac hers when a 

course is team-taught or has multiple tutors (Ward & Jenkins, 1992) . Also, students find 

obtain ing feedback d iffi cult in subj ects deli vered predominantly using large lectures with few 

or no tutoria ls (which is often the case with very large classes) . 

Increased demand for learning resources is a lso a major issue fo r large c lasses. Factors 

leading to poor perform ance in larger c lasses, from the students' perspecti ve, inc lude 

competi ng fo r sca rce books and seats in the library, queues at the doors o f tutors and slow or 

min imal feedback on assignments (G ibbs, G. , Lucas, L. & Simonite, V. 1996). 

2.5. Educational Effects of Class Size 

In many countries over the world, there has been a hotly contested and wide ly reported 

debate over the educati onal consequences of c lass size differences. Despite the wide ly he ld 

view that small classes will lead to a better quality of teac hin g and learning, th e research 

ev idence is not c lear. Overa ll , research suggests that class s ize effects are likely to be not 

s ingular but mult ip le, and that it is diffic ult to capture a ll the possible complexities invo lved. 

There is some agreement, drawing on experimenta l (e.g. Finn & Achilles, 1999) and 

naturali stic studi es (Blatch fo rd, 2003), that smaller c lasses have pos iti ve effects on pupi l 

academic performance, if introd uced immediate ly after school entry, that is, with the 

youn gest children in schoo l. S imilarly, in European and North Ameri ca n contexts there is 

agreement that sma ll classes benefit you ng children and those from di sadvantaged or 

min ority backgro unds. These benefits occur due to a number of factors, in clud ing: increased 

teacher contact, di ffe renti ated in struction, improved classroom management, and improved 

teac her mora le (Vand e:', 2002). 
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Glass and Smith ( 1979) reviewed some 725 studies which suggest that there is "a strong 

relationship between class size and achievement... There is li tt le doubt that, other things 

(being equal), more is learn ed in small er classes" 

In the deve loping nations, The survey by Hanusheck (1995) of 96 studies of school 

effectiveness hi gh li ghted the ro le of the teacher and of faci li ties suppli ed by th e school in 

determ in ing pupil achievement. No significant correlati on between class size and 

achievement was fo un d. 

In essence, the findi ngs in thi s area of research remain inconclusive and demonstrate that 

there is no clea r or sim ple relationship between class size and effect ive learning. The other 

thing is that there are also researches that ind icates large classroom s do im pact intermed iate 

variables that in turn can negatively affect teachi ng and learning. Let' s explore these issues 

next. 

2.5.1. The Impact of Large Classrooms on Teachers' Practice 

Large classrooms can negatively affect two significant and interrelated aspects of teacher 

practice - instructional time and classroom management. Regarding the fo rmer, there is 

resea rch to suggest that teachers in larger classrooms devote less time to math instruction and 

integrated reading and writing tasks (W il,son, 2006). Other research ind icates teachers' in 

smaller classes are m')re like ly cover a range of subjects, such as history, geography, and 

social studies. Large classes take a toll on the teacher' s ab ili ty to manage time, requ iri ng 

more time to be devoted to instructions (i.e., how to complete an exerc ise rather than 

substantive instruction), task management and behav ioura l managemen t, thus leavi ng less 

time fo r actual instruction (Holloway, 2002). Similarl y, Wil son (2006) a lso reports that larger 

classes are noisier and that pushing, crowding, and hitting occur more often in larger classes 

than sma ller. 

Class size may also impact teacher motivation and job sati sfaction. Finn, J., Pannozo, G., & 

Achilles, C. (2003) constructed a conceptual model that considers the im pact of class size on 

teachers' mora le and enjoyment of their profess ion, which in turn impacts students' 

engagement. He refers to a ' 'sense of community" that can ex ist within a classroom and 

suggests that smaller c lasses positive ly impact teacher and student motivation. Teacher 

motivation is furthe r comp licated in many resource-poor countries. In Zambia, for example, 
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teacher att rit ion is inc reas ingly becoming a prob lem as sa lari es, work condit ions, professiona l 

development opportunities, and support grow inadequate (N il sson, 2003). This combination 

of factors c reates a scenario in which teachers face enormous cha llenges in produc ing 

productive learning environments. 

2.5.2. Impact of Large Classrooms on Students 

Class s ize has many effects on students' engagement, behavior, and student retention. Finn et 

al. (2003) reviewed studies that exami ned the link between student engage ment and c lass 

size. He conceptualizes student engagement in two forms: soc ial engagement and academic 

engagemen t. Soc ial engagement refers to how a student interacts socia lly with other students 

and teachers in e ither pro- or anti· socia l ways. Academic engagement refers to a student' s 

attitude towards schooli ng and the learning process. Finn et a l. (2003) concludes that when 

students are placed in smalle r classes they become more engaged, both academica ll y and 

socia lly. With strong social and academic engagement, he argues, academ ic achi evement 

increases. 

Pup il attent ion is an area of particular concern in that it can affect academic engagement. 

Also kn own as time-on-task, researchers have shown that stud ents tend to spend less time on 

c lass ass ignm ents when in large classes (B latchford and Mortimore, 1994)~ Furthermore, it 

has bee n shown that in add ition to spending more time on schoo l work, st ude nts in sma ller 

c lasses tend to palti c ipate more (Cooper, 1989). Whi le there have been few systematic 

observat ions of thi s interaction, some have argued that: 1) sma ller classes allow teachers to 

engage the ir students in a differentiated fashi on, that is, teachers can cater their instruction in 

ways that engage individua l students; 2) with sma ller numbers of students, teachers are able 

to pay c loser attention to a ll students, thereby holding them accou ntable fo r partic ipat ion, 

rather than ignori ng those th at are passive (B latchford and Mortimore, 1994). 

2.5.3. Large Classl'ooms and Learning Resources 

While there is di sagreement around the re lat ionsh ip between pupil-teacher ratios and 

lea rn ing, there is concl usive ev idence that having an appropriate level of basic schoo l 

reso urces can greatly improve student achievement (Hanushek, 1995). Similarly, 

M ic hae lowa (200 1) found " the avai labi lity of books appea rs to be the most important factor 

[in high-achiev ing, student learning] ." Addit ionally, she fou nd that having books avai lable in 
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students' homes can improve achievement scores by 2-3% and that hav ing appropr iate 

c lassroom equi pment such as benches, blackboard, cha lk, and a teacher desk and chair can 

improve scores by two percent. One of the biggest problems faced by large classrooms, in 

deve loping countries is the qua lity and quantity of learning resources ava il ab le to each 

student, such as desks, textbooks, and other teaching and learning suppli es (Hanll shek, 1995). 

2.6. The Problems of Large Classes 

Accord ind to Watson (2006), the vast majority of the literature into large classes fa ll s into 

two kinds. Firstly, many books and articles simply list potential prob lems with large c lasses; 

and second ly, there is a w ide range of suggestions, especia lly teaching techniqu es, for how to 

deal with these problems. He summari sed the problems of large c lasses typicall y mentioned 

in differe nt literature as: 

Less effective learning, discipline, absentee students, organising activities, 
reliance on lectures, avoidance of some activities, space, students can't 
see/hear, noise; timing, time for student presentations, provision of materials, 
achieving rapport, impersonalisalion, no sense of community, teacher 
discomfort,intimidating atmosphere, learning names, few opportunities 10 

speak, giving allention 10 individuals, focus on Ihe action zone, increased use 
of Ihe mother tongue. less interesling lessons, monitoring, giving feedback 
,assessment, marking load, more mixed abililies,and gelling feedback FOIII 
sludenls. 

According to Hayes ( 1997), large Engl ish classes are often assoc iated with disorder liness, 

lack of control, lac k of concentration, lack of classroom interaction, and thus lack in thc 

abi I ity to speak Engli sh fluently . Strevens ( 1979) argues th at an ove rcrowded c lass is one of 

the constraints on teachin g /learni ng effectiveness. According to him, overcrowded c lasses 

red uce teache r's attention per pupil and prod uce rea l physica l di scomfo rt and di straction. 

They a lso inc lude extreme heat and cold in the classroom. Similarly. I-Iarmer ( 1983) pointes 

out that over-crowded classrooms, which are badl y li t are one of the bad physical conditi ons 

which affect learner' s attitudes negative ly. 

Ken nedy and Kenncdy( 1996) ind icate that the size of the English c lass is worrying them since 

they believed that as soon as the number of groups passes a ccrtain number, it becomes 

di fficult to control what happens. On the other hand we can see the impact of large c lasses 

from three perspecti ve: the teachers, students and classroom resource. From tcachers 

perspective, Large c lassrooms can negat ive ly affect two signi ficant and interre lated aspects of 

teacher pract ice - instructi onal t ime and classroom management. Regarding the former, there 
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is resea rch to suggest that teac hers in larger c lassrooms devote less time to math instruction 

and integrated read ing and writing tasks (W ilson, 2006) 

One basic prob lem teachers face when they are teaching is large classes which pose a number 

o f problems. According to saricoban (2001) some of the most ly occu rri ng problems in large 

c lasses are: discomfort, contro l, ind ividua l attention, eva luation and learning effective ness. 

2.7. Solving the Problems of Large Classes 

Many scholars study problems of large c lasses sugested various techn iques of solving the 

prob lems. Watson (2006) explored the literatures that propose so lut ion for large class 

prob lems and suggests the use of: student leader, pair work, group work, student-stud ent 

consu ltation, plenary feedback, se lf assessment, peer assessment, project work, team work 

teach ing and ass isstant teachers. 

Classroom management represents many obstac les to large class teachers. To those who 

teach large number of students, managing the learning process can become quite difficu lt. 

Pasigna ( 1997) suggests severa l methods to effect ively manage a large classroom. Her first 

suggestion is to establi sh si mple rules for acceptable group behav iour. Such behaviours 

include: how to speak softly; how to take turns; how to work together. Additiona lly, certa in 

c lassroom chores can be routinized, inc lud ing how to enter and leave the classroom whcn 

c lasses sta rt, at recess and when c lasses end ; how to ass ist in handing out books, paper and 

othe r materia ls; how to pass materials to the front and then to the teacher; and how to keep 

the c lassroom neat. In performing these tasks effic iently, more time can be spent on 

instruction and schoo l assignments, rather than on managin g disruptions . 

./ Add itiona l promising practices include the use of teachers' aids, innovative use of classroom 

space, routin izi ng student behaviours, training students as peer tutors, and tra ini ng teachers in 

the effect ive use of who le class instruction. Wh ile large classrooms appear to be an 

inexora ble feature of the deve loping world, it shoul d not be assumed that the substandard 

teaching and learning that occ urs there cannot improve. The so lution lies in bu il ding the 

capac ity of teachers and schoo l leaders to cope with th is envi ron ment and to find ways fo r 

students to succeed. (I bid) 
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/' Benbow et a l (2007) revea ls a list of potentia l teaching practices that have been 

reco mm ended as potentially effecti ve in so lving prob lems pose by large c lass. These incl ude: 

• Use of small groups 

• Pupil-to-pupil support and mentoring 

• Effective use of existing space (i.e., largest classes in largest rooms) 

• Using the most effective teachers in the larger classes 

• Use of vo lunteers and teachers' aids 

• Team teach in g 

• Shift inst ructi on 

On the other hand, Pasigna ( 1997) captures si milar information in her informative guide to 

managing large c lassrooms. Her suggestions can be orga nized into three categories: 
./' 

groupings; cfassroom management; and remedi al/enrichment ac tivit ies. Pas igna ( 1997) 

stresses that the strateg ic group ing of pupils is fundamenta l to teaching in large c lassrooms. 

The large number of the students makes it practically d ifficult to have a proper conversation 

c lass, and the phys ica l setting of the classroom makes the poss ibility o f havi ng a 

communicative or interactive environment difficult. Chitrap u (1996) proposes the whole 

language approach for large classes whi ch emphasizes that language use requires interaction 

which seems to improve students'confidence and fluency and helps them deve lop strategies 

for improv in g a ll language skill s. A limi , M. M., Kassa!. B. and Azeez, T. ( 1998) introduce 

team teaching to overcome some of the problems of the large c lasses in the University of 

Agri cultu re in N igeria . Accord ing to these researchers, team teachi ng may be exp lained as 

any form of co ll aboration between two or more teachers inorder to im prove c lassroom 

teachi ng/ management to enhance learning. According to Pate-Bain, H. Achilles, c., Boyd­

Zaharias, J. and Mc Kenna, B. ( 1992) by providing indi vid ualized instruction, teachers can 

increase optimum learn ing by planning appropriate activ it ies that faci litate fearning within 

the zones of proximal deve lopment of each student. They added that teachers of small classes 

were ab le to increase monitoring of student learning and behav ior and had a more detailed 

knowledge o f each student 's needs. 

There are var ious approaches to the management of large classes whi ch can be fou nd in the 

literature. Accord ing to Co leman ( 1999), these approaches genera ll y fa ll into th ree broad 

categories: plenary approac h, interactive approach. compromise approach 
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Plenary approach is teacher-centered and teacher-contro lled. The lesson is primaril y a lecture. 

This approach has been used for a long time by many teachers in many palts o f the world. In 
r 

fact it is basica lly the same as the lockstep approach, because they both o ffer little 

opportunity for students to practice. 

Interactive approach, as Co leman (1999) defi nes, is not a single approach, but, rather, a much 

extended cont inuum. At one end of the contin uum, teaching is still teacher-ce ntered and 

teacher -dominated, but the teacher also deliberate ly grants occasiona l opportun ities fo r 

learners to interact, e ither with each other or with the teacher. At the other end of the 

conti nuum, the central and publ ic role of the teacher has almost disappeared. 

Litt le John ( 1997) also recommended a caut ious approach to introduc ing interactive activities 

in large c lasses. He said, " . .. in many parts of the world , teachers have to cope with very large 

c1asses- often over 40 pupil s and sometimes as many as 60 or 70 pupi ls. Thi s makes it very 

d iffi cult for these teachers to make use of recent ideas abo ut communicative or learner­

ce ntered approach to language teaching ... norm ally, it is easier to do the in itia l parts o f the 

lesson with the c lass as a who le ... beyond thi s point, however, the pupil s can work in 

groups." 

The third is compromise approach. The d istinctive feature of thi s approach is that a lot of 

learning is expected to take place outside the context where learners meet the teacher. The 

,: c lassroom is seen not as the place where learning happens, but instead, as a place where 

admini strati on is dealt w ith, where learners are advised and given feed back, and where 

learners are inspired to go out and to do their own learning. Th is approach is apPropriate with 

more soph isticated students at a higher level. 

In the samc way, with 30 or 40 or more students present at the same time in one classroom, 

our teachers are under cons iderab le press ure both beca use they are ob liged to complete the 

sy llabus within limited tim e availab le and because they have to manage teaching acti vities. 

T he easiest and comm on way of cop ing with sllch a c lass is teacher-centered " lock-step" 

(Harme r, 1983). 

In some studies, it has been fo und that a problem common for many students is that they may 

be structura lly competent, but ca nnot com muni cate appropriately. By communication it is 

meant not only face-to-face talk, but fa r more important, the basic ab il ity to use th e language 
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to receIve a nd to convey in fo rm ation assoc iated with their specia lized studies (Johnson, 

1979). Few woul d deny that the ultim ate goal of language teaching shoul d be communi cati ve 

compete nce. BUI teachers often fi nd it too distant a goal to a im at in a large classroom. To 

cha nge this si tuation, it is suggested that both the ro les of the teacher and students have to 

cha nge, and th is wi ll necessarily imply, amongst other th ings, a rad ica l change in the 

cl assroom management. 

Rega rd ing assessments and feedback scho la rs a lso suggests vari ous techniques th ai a 

c lassroom teacher can employ in order to minimi ze the prob lems of large size language 

teaching. In the teaching learn ing process formal assessment and constructive feedback plays 

a vita l ro le. However, teachers of large size classes compla in about the burden of assess ing 

and giving feedback to a large number of students. Concerning th is, Shamim et al. (2007) 

states: 

Assessment and feedback in large classes may be more challenging in 
large than in smaller classes. However, once clear assessment criteria 
have been agreed, peer assessment and self assessment can be used to 
reviell' the burden on the teacher. In addition, once students are trained to 
give effective and supportive feedback to one another ... regular feedback 
can be provided to all students, despite the large numbers in the class (74). 

Thi s indicates that the burden of teachers can be m ini mized if they try to incorporate se lf, 

pee r and group assessment techniques. However care must be given on how to implement it 

and there need to be effect ive moni tori ng of teacher while students are im plementing it. 

Before the teacher tries to implement it he has to clearly state and communi cate the criteria 

with students. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

In thi s chapte r an attempt is made to present the research methodology employed, the source 

of the data, sampling and data gathering procedures and method of ana lys is. 

3,1. T he Research Design 

In order to ach ieve its ai m, the study employed the descriptive survey approach. T he rationa le 

beh ind using this approach is that the study aimed at gathering in format ion concerning the 

current large class management practices of English language teachers. Hence, the study is 

mainlya quantitat ive research type. 

3.2. Source of Data 

3.2.1. S tudy S ite 

The study was conducted in Addis Ababa region. There are 10 sub-cities in Addis Ababa that 

encompasses 44 governmenta l high schools. From the researchers teaching experi ence, the 

problem of large class become worse in fi rst cycle secondary schoo ls. As a result, the study 

focused on first cycle secondary schools in the three sub-cities that were se lected randomly 

us ing lottery method. T he su b-cities selected were Lideta sub city, Ko lfe-ke ranyo sub·city 

and Add is ketema sub-city. Al l first cycle schools tound in the selected sub-cities we re taken 

as study area. 

3.2.2. Sampling of the Study 

3.2.2.1. Sampling Frame 

As indicated earlier, thi s study is conducted in th ree sub c it ies in Addis Ababa. Based on the 

stati stical informat ion obta ined from Addis Ababa educationa l bureau in 20 I 0, there are 9 

government high schoo ls in the three sub-cities. From 9 high sc hoo ls 6 of them are first cyc le 

secondary schoo ls (from grade 9- I 0) and the remaining three are both first and second cyc le 

secondary schoo ls (from grade 9- I 2). As the research focused on grade 9 teache rs classroom 

manage ment ski lls, the sampling fra me was also foc used on first cycle high schoo ls. From 

these, a ll the six hi gh schoo ls were taken as sample frame for the study. A tota l number of 38 

Eng li sh teachers were found in the s ix schools. Of thi s 25 of them were male and the 

remaini ng 13 were female teachers. T here are also 4,509 students in the se lected schools. 

1.875 of them are male and the remai ning 2,634 are female students. It is from th is sample 

frame that the sample populat ion of thi s study were drawn. 
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5 
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3.2.2.2. Sampling Procedure 

The sampling technique that is used to conduct the study is a two-stage cluster sampling 

design. There are 10 sub-c ities in Addis Ababa which are taken as 10 clustered sites. First, 

A fter the names of all the sub-cities were wri tten on a piece of paper, the first task was to 

se lect th ree sub-cit ies using lottery method. The sub-cities were se lected because of one-third 

of the total clustered popu lation (33% of the 10 sub-cities) was decided as a minimum sample 

size be li eved to be representative for the study. Accord ing to the stat ist ica l data obtained 

from Addis Ababa Ed ucat ional Bureau, there are 9 secondary schools in the se lected sub­

cities. Among these 6 of them are first cycle (9-10) secondary schools and the rema ining 

three are both fi rst and second cycle (9-12) secondary school. The second step was to take al l 

the first cyc le secondary schools as sample of the study. Then all grade nine English teachers 

who teach in the selected schools were ta ken as subjects of the study. The se lected schools, 

their sub-city and the number of teachers who fil led the questionnai re are presented below. 

Table 2: The name of sample schools with their location and the number of teachers 

sample taken. 

Number of Teachers Number of teachers 

N:lIll c of the school Location who returned the 
Male Female Total 

quest ionn aire 

Dej ach Balcha Lideta Sub-city II 4 15 13 

Abanefso Secondary 

School 

Africa Unite Lideta Sub-city 4 2 6 5 

Secondary School 

Kolfe Secondary Kol fe-keran io 2 3 5 5 

School Sub-city 

Mi ll en nium Secondary Kolfe-keranio I 2 3 2 

School Sub-city 

Dilachin Secondary Addis ketema 4 I 5 5 

School Sub-city 

Yekatit 23 Secondary Add is ketema 3 I 4 I (invalid) 

School Sub-city 

Tota l 25 13 38 31 
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As indicated in Table 2 above, there are 38 Engli sh teachers who teach grade nine students in 

the sample schoo ls. All the teachers who teach in the aforement ioned school and grade leve l 

were taken as samples of the study. But teachers who returned the questionnaire are 3 1 111 

number and the va lid questionnaires used fo r the analys is purpose a re 30. 

Students were al so taken as sample of the study and they were se lected based on s imp le 

random sampling. As the purpose of students samp le is to confirm the data obtain ed from 

teachers response, 150 students from the se lected schools we re randomly se lected and fi ll out 

the questionna ire. T hi s means 25 students from each school were selected and were taken as 

part of the research subj ect as well. The adm ini stration phase was conducted with the he lp of 

English language teachers who teach in the se lected schoo ls. These meanse app rox imately 

eq ual numbers of questionnaire were administered in each section of the schoo ls. The table 

presented below shows the number of students taken as samples and those who returned the 

quest ionnai re. 

Table 3: Number of students' respondents in the sample schools 

Number of sample students Number of students who 

No Na me of the sc hool rctu rncd the 
Male Female Total 

questionnaire 

I Dejach Balcha Abanefso 14 I I 25 25 

Secondary School 
-- ---

2 Afri ca Unite Secondary School 12 13 25 25 

3 Kolfe Secondary School 12 13 25 25 

4 Millenn ium Secondary School 10 15 25 25 

5 Dilachin Secondary Schoo l 10 15 25 25 
---

6 Yekatit 23 Secondary School 15 10 25 3 (inval id) 

Total 73 77 150 128 

In order to triangu late the data obtained from teachers' and studel1ls' response, classroom 

observation was a lso conducted on 5 teachers random ly se lected from the sample schoo ls. A 

teacher from each sample schoo l was se lected and observed based on the checklist developed 

for cond ucting the obse rvat ion except in Yekati t Schoo l. 
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3.3. Instrument 

To obta in adequate data fo r the study the follow in g two data gathering in strume nts were 

used : ( I) questi onnai re, and (2) observat ion. 

1) Questionnaire 

Q uestionn aires were deve loped fo r both teachers and students. In deve loping the items of the 

questionna ire the researcher utilizes the fo llowing four things: 

o the questionna ire deve loped by Lancaster-Leeds Language Learnin g 111 large c lass 

resea rch group, 

o th e questionnaire deve loped by Kass ie Shifere (unpubl ished MA thes is on 'how EL T 

teachers cope with large c lasses) 

o the questionna ire developed by Mend ida Barkesa (unpubli shed PhD dissertati on on 

teachers behav iour in ES L large c lasses) , and 

o based on the rev iewed related li terature fi ndings 

T he sets of questionnaire conta in both close-ended and open-ended items, mai nly to 

investi gate the management techniques teachers employ in large size language classes and to 

know the demographic characteristics (sex, age, teachi ng ex peri ence, ed ucational 

quali fi calion, and educational background) ofthe teachers 

The teachers' question na ire in cluded genera l introd uct ion about the resea rch and items about 

the demographic varia bles of the teachers (includes, sex, age, ed ucat ional leve l, teaching 

experiences, and educationa l background). T he second part included items which in vestigate 

the actua l perce ptions of teachers towards class s ize. The third patt incl uded items that 

in vest igate teachers' attitude towards large s ize language classes. T he fourth part of the 

questi onnaire was designed to in vesti gate the different d iffi cult ies assoc iated with large size 

language classes. The fi fth part of the questionnaire inc luded items used to in vesti gate the 

techniqu es th at language teachers use in dealing with large s ize classes. In the last part of the 

teachers' questi onna ire open ended items which are hel pful to ident ify teachers d iFficu lty 

faced in large c lass, the ir teac hing in the ideal classes and techniques they employ in th eir 

large c lasses were presented. 
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The student's qucstionnaire, on the other hand, has been des igned in two parts. Like the 

teacher's part, the first part of the student's questionnaire has general introduction and itcms 

about the students' pe:'sona l data. The other part of the questionnaire has items that try to 

investi gate the teachers teaching practi ces and management issues from the student sample 

populati on. 

The teachers' questionnaire was arranged using different measuring sca les se lected according 

to their convenience and the analysis and interpretation of the data. Therefore, the actual c lass 

s ize and teachers' perception about c lass size was measured using interval scale. Teachers' 

att itude towards large classes was measured by supplying three a lternatives sca les: 'Agree', 

'Undec ided', and 'Disagree'. The given scale values were 3=Agree, 2=U ndecided, and 

I= Disagree . The items re lated to difficulties assoc iated with large c lasses were prese nted 

us ing rank order starting from the most serious to the least. In order to deduce the most 

frequentl y techniques whi ch teachers employ to manage large s ize Engli sh c lasses, four 

rating scales were used: 'always', 'sometimes', 'Rarely', and 'Never' . Concern ing thi s part, the 

given sca le for the choices were 4=always, 3=sometimes, 2=rarely, and I =never. 

Students' questi onna ire was a lso organized based on s imi lar basis tak ing on ly the fifth part of 

the teachers' questionnaire that deals with the teachers ' classroom management techniques. 

The rating sca les used were similar to the last part of teachers' questionnai re: 'always', 

'sometimes', 'rare ly', and 'never' and the scaling va lue was al so the same. For the sake of 

conve nience, the students' questionnaire was translated in to Amharic and admini stered. 

In orde r to check the reliability of the instrument, the questionna ire was admini stered in(wo 

secondary schools namely Shime li s Hafte Secondary Schoo l and Dejach Balcha Abanefso 

Secondary Schoo l. These two schoo ls were selected due to their proxim ity to the researchers' 

res idence and they hold teachers the researcher is famil iar with that can make the data 

co llection process easier. There were 20 English language teachers who teach in the two 

schoo ls. Out of the 20 questionnaire di stributed for the 20 teachers, 12 (3 from Shimel is 

Hafte and 9 from Dejach Balcha Abanefso Secondary School) of the questionnaire were 

returned. Regarding the students' questionnaire, 40 students were selected from th e two 

schoo ls (taking 20 students from each schoo l) on a random basis and were made to fi II out the 

questi onna ire. 
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The refore, after filling out the responses of the questionnaire In to standard stati st ica l 

so ft ware programs (SPSS), the reliabi li ty analys is was computed. T he result o f the stati sti ca l 

result of the reli ability, based on Cronbach's Alpha, indicated that the reliab ility for the who le 

instrument of the teachers' questi onnaire is .839. Simi larl y, the reliability result o f the ove ra ll 

student 's questionnaire is .842. Thi s indicates that the re liability leve l of both teachers' and 

students' questionna ire is a good one. 

After the re liability of the instruments was checked, the instruments, with very minor 

modificati on, were adm ini stered to the main study with the same number of items. 

2) Classroom Observation 

To gather first hand information and sense the rea l situat ion of the actua l English language 

teaching practices in order to trian gul ate the data fro m the questionnaire with the actual 

classroom practices, observation were carried out. To do thi s, a check I ist was used based on 

the diffe rent teachers techniques employed in language classes. The mai n purpose of the 

observation is to have practica l data on the teachers' pract ica l management techniq ues in 

large s ize English c lasses. 

3.4. Data Collection Procedure 

Tbe Pilot Study 

As mentioned above, m order to check the re liability of the instrument, pil ot study was 

co nducted in Shimelis Hafte and Dejach Balcha Abanefso Seconda ry Schools. To conduct 

the pilot study, the letter of recommendation for cooperation from the department of language 

studies was granted to the school principa l and the aim of the study was also expla ined fo r 

them. After permission was granted with the he lp of the Head of the Department and familiar 

fri end teachers, the questionn a ires were di stributed for the teachers who teach in grade ni ne 

onl y. As indicated above there were 20 teachers who teach English for grade nine students in 

the two selected schoo ls. Among these, 12 teachers (3 from Shimelis Hafte and 9 fro m 

Dejach Ba lcha Abanefso Secondary schoo ls) returned the questionna ire and the data was 

used for the pilot study. Concern ing the students questi onna ire, aga in with the help of 

classroom teachers the instrum ent was admini stered for 20 students for each se lected schools. 

The entire quest ionnaire adm ini stered fo r the students were returned. Once the reliability of 

the quest ionna ire was tested and it provides va luable feedback to go on the study, the main 

study fo ll owed with minor modifi cati on on some questions of the quest ionna ires.. 
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The Main Study 

O nce the questionna ire was ready to be used, the procedure of admini strati on was si milar to 

the pilot study. First, the researcher presented the letter of recommendation from Addis 

Ababa Uni versity which asks corporatl'On for research to the princ ipa ls of each schoo l. Once 

perm ission was secured the researcher met all department heads of each school and explains 

the pu rpose of the research and asked cooperation. 

Overall , there were 38 Engli sh language teachers in the sample schools se lected for the study. 

With the coo peration from department heads, the researcher admini stered 38 questionna ires 

fo r the teacher and 150 questi onna ires for the students at di fferent days of the week. Out of 

the 38 questionnaire for teachers, 3 1 teachers returned the questi onnaire and except one, a ll 

the questionnaires are va lid. As for the students' questionna ire, 130 of the respondents 

returned the instrument and only 125 of the questionna ires were va lid. 

To co ndu ct the classroom observation the researcher se lected a teacher from each schoo l on a 

random bas is. After in forming the se lected c lass teacher about the observation and arranging 

c lass sched ul e fo r observati on, c lassroom observat ions were conducted in five ofthe schoo ls. 

3.5. Methods of Data Analysis 

T he vari ables that were included in the ana lys is are: (a) teachcrs' att itude, (b) teachers 

management tec hniques practi ces, (c) teachers' sex, and (d) teachers age. T he other vari ables 

obtai ned th rough quest ion na ire like teaching load and ex per iences were le ft out because the 

variables were not appeared to be nominal (a two way variable) and the responses al so 

concentrated on certa in category. 

In analyz ing the data quantitative method o f analysis were employed. Descriptive stat ist ics 

we re used to ana lyze perception and actua l class size phenomenon, teachers att itude on large 

c lass teaching, la rge class di ffic ulties and techniques teachers used to cope with large size 

language classes. Correlation was used to ana lyze whether teachers' age is correlated with 

the ir attitude and th e ir c lassroom management practices, and whether their atti tude is 

corre lated with the ir management techniques they employ for large size English class teaching. And 

t- test we re also used to compare the mean responses of different gro up of teacher, like 

atti tude of teachers betwee n male and female and classroom management practice of teachers 

betwee n male and fe male. The va ri ables of interest were examined using a standard stat istical 

software programs (S PSS) fo r the socia l sc iences . 
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CHAPTER FOUR 

DA T A ANALYSIS 

Th is chapte r presents the data and the results of the stat istica l quantitati ve analys is in four 

parts. The first part focuses on presentation of data of teachers' response for the close-ended 

and open-ended quest ions, starting with persona l in formation of respondents. The second part 

presents data from sturlents' response fo r the questions developed on similar theme with that 

of the teachers' quest ionnaire. In the third palt, data Irom observation result and finally, 

corre lat ion and t-test results are presented. 

4.1. Analysis of Teachers' Responses 

4.1.1 Background Information of the Teachers 

In this sect ion, the backgrou nd inform ation of paltic ipant teachers is presented in te rms of 

sex, age, educati ona l statu s, teaching experience and teaching load. Table 4 summ arizes the 

data about teachers ' subj ects. 

Table 4: Demographic Characteristics of the Sample Teachers 
--

Number of 
NQ Description 

respondents 
Percentile (%,) 

I Sex Male 20 66.7 

Female 10 33.3 

Total 30 100 

2 Age A.20-29 25 83.33 

B. 30-39 3 10 

C.40-49 I 3.33 

D. above 50 I 3.33 

Total 30 100 

3 Educational Status B.A.lB.Ed 30 (all) 100 

Total 30 100 

4 Teach ing Experience 1-5 years 22 73.33 

6-1 0 years 6 20 

II-I Syears I 3.3 3 

Above 15 years I 3.33 

Total 30 100 

5 Teachi ng Load Pcr Weak < 10 0 0 

11-20 2 1 70 

2 1-30 9 30 

Above 30 0 0 

Total 30 100 
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As indicated in Tab le 4, the total numbers of respondent teachers are 30( I 00%) out of which 

20(66.7%) of them are male and 10(33.3%) of them are female respondents. With respect to 

the ir age, 25(83.33%) of the respondents are in the age range of 20 to 29, 3(10%) of the 

respondents are in the age range of 30 to 39 whil e I respondent is in the age range of 40 to 49 

and the other one is above 50. 

With rega rd to the ir educational status, all the respondents, 30(100%), are BAI BEd degree 

holders in Engli sh. Regarding the teachin g exper ience of the respondents, 22(73.33%) have I 

to 5 years of experience and 6(20%) of the teachers have 6 to 10 years of expe ri ence. There is 

a lso one respondent who have II to 15 years of exper ience and another one have more than 

15 years of expe rience. 

The table also indicates that 20(70%) of the respondents have been ass igned to teach 2 to 3 

sect ion or II to 20 periods per week. On the othe r hand, the remaining 9(30%) of the 

respondents have been ass igned to teach 2 1 to 30 peri ods per week. 

Table 5: Teachers training experience 
~ 

Yes No Total 
NQ Statements 

N lyo N % % 

I Do you think special tra ining is desired to 25 83.3 5 16.7 100 

teach large size EL T c lasses? 

2 Do you have specia l training to handle II 36.7 19 63.3 100 --

large c lasses? 

Teachers were asked whether special training is needed to teach large s ize language c lass. 

The data revea l that 25(83.3%) teachers out of 30 say that specia l training is required to run 

the teaching learning process in the c lassroom. As the above tabl e indicates, 36.7% of 

teachers say that they take trainin g on how to handl e large s ize language c lasses. But the 

larger number of respondents (63 .3%) reported that they have not taken any kind of tra ining 

related to how to handle large size language classes. 
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4.1-2 Actual Class Size and Perception of Class Size 

In the teaching practice, the c lassroom s ize on which teachers wanted teach and in what they 

actua ll y teach has its awn influence on the ir teaching practices. The data be low shows the 

c lass size context that teachers currently teach and their ideal class s ize on which they prefe r 

to teach. 

Table 6: Actual and Perception of Class Size 

Actua l class size Perception of class size 

Nj! of Nj! of NQ of NQ of 
NQ of 

sttHlcnts 
Nj! Name of the School students in students in students in students in 

which 
the largest the sma llest the normal the ideal 

create 
chtss class class class 

problem 

I Dcjach Balcha 41 -50 3 1-50 36-55 Below 50 41 -85 

A banefso Sec. 

School 

2 Di lachi n Sec. 46-50 3 1-50 41-60 Below 40 3 1-60 

School 

3 Kolfe Sec. School 51-90 46-50 5 1-55 3 1-35 61 -75 

4 Millennium Sec. 56-60 41 -55 46-55 3 1-40 61-70 

School 

5 Afr ica Unite Sec. 4 1-85 36·60 4 1-75 Below 45 36-85 

School i 

According to the data in Table 6 above, regarding the actual class s ize which the respondents 

teach, teachers' response varies from school to school. According to Dejach Balcha Abanefso 

school respondents, the 'largest', the 'sma llest' and the 'normal' c lass s izes they teach are 4 1 to 

50, 3 I to 50 and 36 to 55 respectively. On the other hand, the 'largest', the 'smallest' and the 

'normal' class size for Afr ica Unite School respondents are 41 to 85 , 36 to 60 and 41 to 75 

respectively. Generally, it can be seen fro m the table that the class s ize which is considered 

la rge in one school is cons idered as the 'smallest' or 'normal ' class size for the other schoo l. 

For examp le, what is cons idered large for Dilachin Secondary Schoo l teachers is the smallest 

c lass for Ko lfe Seni or Secondary Schoo l. 

Similarly, teachers were a lso asked to give in form ation on their perception of class size fo r 

the ir ideal class teaching. Accord ing to the responses prese nted in the Table above, 31 to 35 

40 

NQ of 

students 

which 

become 

intolerable 

Above 4 1 

I 
4 1-60 I 

Above 56 

61 -75 

56-85--1 
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is cons idered as an idea l c lass for Kolfe Secondary School teachers whil e be low 50 is 

cons idered as ideal for Dejach Balcha Abanefso School teachers. Concernin g the start ing 

po int fo r the beginning of problems in large class, 31 to 60 and 36 to 85 is responded by 

Dilachi n Secondary School and African Un ite Secondary Schoo ls respective ly. The table a lso 

indicates that the problem of large class become intolerable when the number of students in a 

class range from 4 1 to 60 and 56 to 85 for Di lachin and Africa Unite Secondary Schoo ls 

respectively. It may be noted that, what teachers say idea l class size fo r one schoo l is also a 

c lass size that create problem for another school. 

4.1.3. Teachers ' Attitude on Large Class Teaching 

Teachers' att itude in one way or the other has its own influence on the ir classroom practi ces. 

Table 7 be low shows teachers att itudes towards large size language classes. 

Table 7: teachers' attitude on large class teaching 

Number of respondents 

NQ Statements A U D TOTAL 

F % F % F % F % 

I It is a pleasant experience of teachi ng 
3 10 8 26.7 19 63.3 30 100 

English to large size classes? 

2 It is easier to teach large classes as 
3 10 I 3.3 26 86.7 30 100 

compared to small classes? 

3 Large classes cause problems for English 
19 63.3 3 10 8 26.7 30 100 

language teaching and learn ing. 

4 Large classes are not problems but they are 
7 23.33 4 13.33 19 63.33 30 100 

pretext for teachers ' complaints. 

5 Large class can be managed effectively if 

teachers use appropriate methods and 7 23 .33 7 23.33 16 53.33 30 100 

techn iques. 

6 The probl em of large classes solved only 

by minimizing the number ofstudellts per 8 26.7 5 16.7 17 56.7 30 100 
-

class. 

A aglee U- undec lded D- dl saglee 

Accord ing to the above Tab le. 63 .3% of teachers indicated their di sagreement for the 

quest ion if teaching Engli sh to large s ize c lasses is a pleasant ex perience. On the other hand. 
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26.7% of the respondents neither agree nor disagree with the idea and on ly 10% of the 

respondents agreed with the idea. 

Teachers were asked whether it is easier to teach large classes as compared to small classes. 

Acco rding to their response 86.7% of the respondents it is not eas ier to teach large classes 

unlike small classes. The other 10% of the respondents agreed with the idea and the 

remaining 3.3% rema in undecided. 

Concern ing the questi on whether large s ize language classes cause problems that makes the 

teaching learn ing process difficult, 63.3% of teache rs agreed that large classes cause 

problems. T he other 26.7% of the respondents disagree with the idea saying large c lasses do 

not cause problem by itse lf and the remaining 10% neither agree nor disagree. Si mi larly, 

23.33% of the respondents agreed that teachers use large c lasses as a pretext while large 

classes do not ca use any problem by themselves. But large number of respondents, 63.33%, 

shows thei r d isagreement fo r the same idea and the other 10% of the respondents remain 

undecided. 

Rega rding how to manage large size language classes the majori ty of the respondents, 

53.33%, indicated that large class can not be managed using different pedagogical tec hniques. 

On the other hand, 23.33% of the respondents replied that, la rge class can be managed 

effectively if we use appropriate pedagogica l techniques. Simi larly, 56.7% of the respondents 

do not agree with the idea that the problem of large c lass can be solved only by minimizing 

the number of students assigned per class . But 26.7% of teachers replied that, minimiz ing the 

number of students only wi ll reso lve the problem of large s ize language classes. 

4.1.4. Difficulties Related With Large C lass Teaching 

Teachers we re asked to rank the difficulties they face in teaching large s ize language classes. 

The table presented below shows the d ifficulty leve l of the problems from most serious to 

least serious. 
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Table 8: Difficulties Related With Large Class Teaching 

Sum of Rani, 
NQ Statements 

respondents rank Order 

I Covering the textbook within the given time 143 I 

2 Supplementing the lesson using teaching aids and materials 158 2 

3 Engaging students on challenging and demanding exercises 
3 162 

that are val uable for language learning 

4 Providing materials to be distributed to each student 182 4 

5 Admin istering qu izzes and tests 195 5 

6 Giving opportu niti es fo r indi viduals to speak in oral 
200 6 

activities 

7 Using different methods and techniques needed to teach 
238 7 

reading, wri ting, speaking and listening 

8 Implementing student centered approach 251 8 

9 Giving written and oral exercises to students regularl y 255 9 

10 Call ing students by name whi le nominating for activities or 
257 10 

exercises 

I I Controlling class discipline. 289 I I 

12 Organizing students in groups so as to involve them in 
291 12 

different class activ ities 

13 Correcting and marking students' work or ass ignments 293 13 

14 Identifying the level of students 30 1 14 

15 Giving attention to each student in the teaching process 342 15 

Teachers were asked to rank the major difficulties they likely encounter in thei r large classes. 

According to the total sum of rank of the response shown in the above table, cover ing the 

textbook within the given time is the most serious difficu lties indicated by the teachers with 

143 sum rank. Simi larly, supporting the lesson using teaching aids and materia ls, engaging 

students on challenging and demanding exercises that are valuab le for language learn ing, and 

providing materia ls to be distributed to each student ranked the second, third and fourth 

se ri ous challenges in large size language class teaching practice respectively. On the other 

hand. giv in g attenti on to each student in the teaching learning process and identifying the 

leve l of students are indicated as the least serious difficult ies with 342 sum ranks and the 

second least difficulty with 30 I sum rank. 
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4.1.5. Techniques Teachers Use to Teach Large Size Language C lasses 

In this sect ion. techn iq ues teachers use to teach large size language classes are disc ussed. 

These pract ices are di scussed in fo ur d iffe rent categori es; these are pedagogica l techni ques, 

manageria l, fo llow up and eva luation and motivation and feedback. The Table below presents 

the data on pedagogica l techn iques teachers use in the ir large classroom. 

Table 9: Pedagogical Techniques teachers use in their class room 

Number of respondents 

NQ Statements A St R N TOTAL 

F % F % F % F % f 

I Rely on lecture method 5 16.7 17 56.7 6 20 2 6.7 30 

2 Try to give attention for each or the 
22 73.3 6 20 2 6.7 0 0 30 

students in the class 

3 Give class work, home work and 
23 76.7 6 20 I 3.3 0 0 30 

assignment from the textbook 

4 A rra nge and giving different tasks and 

ac ti vities that he lp students develop 
19 63.3 9 30 2 6.7 U 0 30 

the four language ski ll s (reading, 

writi ng. speaking and listening) 

5 Adapt the text so as to fit the level and 
2 1 70 3 10 4 13.3 2 6.7 30 

interest of learners 

6 Use of teaching aids and materials to 
9 30 13 43.3 6 20 2 6.7 30 

support your teaching 

7 Adapt texts from outside the textbook 

and use it in the class to assist 6 20 17 56.7 4 13.3 3 10 30 

teaching 

A=always St=sometimes R=rare ly N=never 

Tab le 9 shows that 56.7% and 16.7% of teachers responded that, they somet imes and a lways 

re ly on lecture method to teach grammar respectively. The other 20% of the respondents also 

ind icated they rarely use lectu re method fo r teach ing grammar and th e remaining 6.7% sa id 

they don't use lecture method. On the other hand, 73.3% of the respondents rep lied that they 

a lways give attent ion for each student in the c lassroom. Simi larly, 20% and 6.7% of the 

respondents indicated they sometimes and rare ly give attention for each student in the class 

respectively. The table al so revea ls that most of the respondents 76.7 a lways and 20% 

sometimes, gi ve class work, homework and assignme nt from the textbook for the students. 
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The Tab le also indicates that, 63.3% and 30% of the respondents a lways and sometimes 

arra nge and g ive different tasks and activities that help students deve lop the four major 

language skill s respectively. On ly 6.7% of the respondents give ass ignment, class work and 

home work to students rare ly. On the other hand, most of the respondents, 70% a lways and 

10% sometimes, modifY the textbook according to their students' interest and leve l of 

understanding. Simil arly 56.7% and 20% of the respondents also indicated that they 

somet imes and always use adapted materials which are not part of the textbook to assist their 

teaching respectively. Concerning teach ing aid, most of the respondents, 43.3% sometimes 

and 30% a lways replied that they use teaching aid to support their teaching. 

45 



Table 10: Classroom Ma nagement Techniques 

Number of respondents 

NQ Statements A St R N TOTAL 

F % F % F % F % F 

8 Speak distinctly and wi th loud 

voice projection to be heard by 21 70 4 13.33 I 3.33 4 13.33 30 

all students in the class 

9 Organ ize students in pairs and 

groups fo r different tasks or 14 46.7 15 50 I 3.3 0 0 30 

activi ties. 

10 Make eye contact with students 

while teach ing to get attention 
27 90 6.7 I 3.3 0 0 30 

and control students to follow 

the lesson. 

II Assign time li mit fo r each 

acti vity or tasks and work in line 19 63.3 8 26.7 3 10 0 0 30 
with it. 

12 Try to give very clear instruction 
26 86.7 4 13.3 0 0 0 0 30 

at different stage of the lesson 

13 Move round and mon itoring 
26 86.7 2 6.7 2 6.7 0 0 30 

what students are doing 

14 Control students discipline by: 

a Adv ising students to be 
22 73.33 7 23.33 I 3.33 0 0 30 

discip li ned 

b Warning the misbehaved st udent 13 43.33 10 33.33 6 20 I 3.33 30 
c Ask ing class monitor to control 

10 33.3 12 40 4 13.3 4 13.3 30 
st udents 

d Mak ing students busy us ing 
14 46.7 12 40 2 6.7 2 6.7 30 

acti vi ties in cl ass 

e Punishing those who misbehave 
9 30 7 23.33 10 33.33 4 13.33 30 

in class 

A=always St=sometllnes R=rarel y N=never 

As can be seen from the above Table, 70% of teachers reported that they always speak 

distinctly and with loud sound projection and 13.33% of the respondent also said they 

sometimes speak di stinct ly and loudly. Concerning classroom organization most or the 

respondents, 46.7% and 50% claimed that they always and sometimes organize students in 

pairs and groups for diffe rent tasks and activities respectively. On the other hand, qui te a 

number of respondents (90%) indicated that they always make eye contact with the students 
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wh il e the teach in g learnin g process is go ing on in order to contro l and get attenti on of the 

students. 

In the case of work ing in line with time tab le, 63.3% and 26.7% of the respondents ass ign 

tim e limit a lways and sometimes for each activi ty and work in line with it respectively. But 

10% o f the respondents rarely emp loy the same technique. The Tab le also revea ls that 86.7% 

and 13.3% of th e respondents give always and so met imes c lear instructi on at diffe rent stages 

of the lesson. Sim ilarly, 86.7% of respondents c laimed that they always move round and 

moni tor students' performance. Regard ing controlling students d isc ipline, 96.6% (73.33% 

a lways and 23.33% sometimes) of respondents indicated that they advice students to be 

di sc iplined in the classroom. 43.3%, 33.3% and 20% of respondents responded that they 

always, sometimes and rarely give warn ing to the misbehaved students respective ly. 73% 

(33.3% a lways and 40% sometimes) of respondents indicated that they ask c lass monitor to 

control the c lassroom respect ive ly. Regard ing making students busy us ing act ivities and 

punishing the misbehaved students in contro ll ing disci pline 86.7% and 53.33% of the 

respond ents use the techn iques respecti vely. 
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Table I I: Follow Up and Evaluation Techniques 

Number of respondents 

NQ Statements A St R N TOTAL 

F % F % F % F % F 

15 Keep a record of students learning 
21 70 5 16.7 4 13.3 0 0 

progress 

16 Give summary exerci ses at the 
13 43.3 14 46.7 3 10 0 0 

end of the lesson 

17 Check students' understanding 

lIsing questi ons at the middle or at 22 73.3 6 20 2 6.7 0 0 

the end of the lesson 

18 Give short quizzes and tests 12 40 14 46.7 4 13 .3 0 0 

19 Correct and marking students' work by: 

a Giving chance for some students 

to write their answer on the 
13 43.3 12 40 5 16.7 0 0 

blackboard and let others 

comment on that. 

b Tak ing students' exercise books 

or assignments and mark in 10 33.3 14 46.7 6 20 0 0 

outside the class 

c Marking every student' s work and 
13 43.3 15 50 2 6.7 0 0 

di scuss ing answers oral ly 

d A Howing students to correct each 

other' s work by exchanging their 
8 26.7 13 43.3 8 26.7 I 3.3 

exercise books (peer and group 

assessment) 

e Putting signatures and giving 
23 76.7 5 16.7 I 3.3 I 3.3 

marks at the end of each semester 

A- a lways St- somet llnes R- rarely N- never 

In the case of recordin g students' progress, as it can be seen from the above Table, 86 .7% of 

teachers keep a record of students' progress. 43.3% and 46.7% of the respondents repartee! 

that they g ive summary exercise a lways and somet imes at the end of the lesson. Similarly, 

73.3% and 40% of lhe respondents reported they always check students' understand ing us ing 

questions at the middl e o r a t the end of the lesson and give short qui zzes and tests 
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respectively . The other 20% and 46 .7% indicated they sometimes check students 

understandin g using questi on and give quizzes and tests. 

Concern in g correcting and marking students ' work, most of the respondents 43.3% and 40% 

reported that they give chance for some students to write the ir answer on the black board and 

let others comment on that. On the other hand, 33.3% and 76.5% of the respondents indicated 

that they a lways mark student's exercise book outside the c lassroom and put their signature 

and give mark at the end of the semester. Similarly, 43.3% and 50% of teachers always and 

sometimes mark every students work and discuss answers ora ll y. Regarding peer and group 

assessment 26 .7% and 43.3% of the respondents reported they allow students to correct each 

oth er's work . 

Table 12: Motivation and Feedback Techniques 

Numbe,' of respondents 

NQ Statements A St R N 

F % F % F % F % 

20 Encourage students to speak in 

English In class discussion and 26 86.7 2 6.7 2 6.7 a a 
present their views freely. 

21 Encourage students to do group 
19 63.33 10 33 .33 I 3.33 a a 

studi es to learn from one another. 

22 Focus on students who regularly 
9 30 10 33.3 8 26.7 3 10 

rai se their hands 

23 Nominate students randomly and 
14 46.7 13 43.3 3 10 a a 

making them answer questions 

24 Ca ll st udents by name to involve 
22 73.3 5 16.7 3 10 a a 

them in class di scussion 

25 Praise students when they show 
20 66.7 9 30 I 3.3 a a 

good performance 

A- always St-sometlllles R=rare ly N=never 

As the data shown on Table 12 above, 86.7% of the respondents always encourage students 

to speak in Engli sh in class di scussion and present the ir views free ly, 63.33% of respondents 

always encourage students to study in groups and 66.7% respondents a lways prai se students 

when they show good performance. 
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Rega rding nominating students, 30% of the respondents focus on students who regul arl y rai se 

the ir hand s and 46. 7% respondents nominate students randoml y for mak in g them answer 

questions. On the other hand, 73.3% of respondents call students by name in order to engage 

them in c lass di scuss ion. 

4.2 Analysis of Students' Responses 

In order to check the data obtained from teachers respondents, students were a lso as ked 

rega rdin g to teachers c lassroom practices on s imil ar bas is. The data presented below shows 

teachers c lassroom practices as described by students' respondents. 

Table 13: Pedagogical Techniques 

Number of respondents 

NQ Statements A St R N TOTAL 

F % F % F % F % F 

I Rely on giving lecture to 
62 49 .6 52 41.6 II 8.8 0 0 125 

teach grammar 

2 Give attention to all students 
69 55.2 34 27.2 15 12 7 5.6 125 

in the class 

3 Give class wo rk, homework 

and assignment based only on 64 51.2 36 28.8 8 6.4 17 13.6 125 

the textbook. 

4 Give di ffe rent tash and 

activ ities to help students 

deve lop skil ls of reading, 60 48 37 29.6 18 14.4 10 8 125 

writing, speaking and 

li stening 

5 Modify the text to fi t the level 
56 44.8 30 24 23 18.4 16 12.8 125 

and interest of st udents 

6 Use teaching aids 48 38.4 29 23.2 13 10.4 35 28 125 

7 Bring text frol11 outs ide the 

tex tbook and lise it in the 29 23.2 52 41.6 17 13.6 27 21.6 125 

class to ass ist teaching 

A- a lways St- sometllnes R- rarel y N- never 

Tab le 13 depicts that out of the total population of sample students, 49.6% of the students say 

that teachers re ly on lecture method to teach gramm ar. S imilarly, 55 .2% and 27.2% o f the 

respondents say that teachers al ways and sometimes give attent ion to a ll the students in c lass. 

48% and 29.6% of respondents ind icated teachers give differe nt tasks and ac ti vit ies to help 
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students deve lop ski ll s of reading, writ ing, speaking and li stening always and sometimes 

respective ly. On the other hand, 44.8 and 38.4% of the respondents say teachers modify the 

text to fit the leve l and interest of students and use teaching aids respect ive ly. Fina lly, 4 1.6% 

of the respondents responded that the ir English teacher sometimes use texts other than the 

textbook for language teaching in the classroom. 

Table 14: Classroom Management Techniques 

Number of res pondents 

NQ Sta tements A SI R N TOTAL 

F % F % F % F % F % 

8 Speak di stinctly and loudly to 

be heard by all the students in 110 88 7 5.6 5 4 3 2.4 125 100 

the class 

9 Organize students in pairs and 

groups fo r different tasks or 52 41.6 41 32.8 18 14.4 14 \1 .2 125 100 

acti vi ti es 

10 Observe the activ ity oreach 
57 45.6 42 33.6 17 13.6 9 7.2 125 100 

student 

I I Ass ign time limit for each 

activi ty or tasks and work in 86 68.8 23 18.4 8 6.4 8 6.4 125 100 

line with it. 
-

12 Gives clear instruction for each 
75 60 33 26.4 12 9.6 5 4 125 100 

work. 

13 Attempt to help students in their 
84 67.2 27 2 1.6 7 5.6 7 5.6 125 100 

work by moving round the class 
I 

14 The teacher keep class discipline by: 

A Advising students to be 
.,--r· 

93 74.4 23 18.4 7 5.6 2 1.6 125 100 
disci plined 

B Giving warning to those who 
76 60.8 28 22.4 15 12 6 4.8 125 100 

di st urb in class 

C Ask ing cl ass monitor to control 
27 21.6 24 19.2 20 16 54 43.2 125 100 

students 

D Making students busy using 
76 60.8 27 21.6 15 12 7 5.6 125 100 

activi ties in class 
---

E I)uni shing those who misbehave 
46 36.8 33 26.4 29 23.2 17 13.6 125 100 

in class 
.-

A- always SI- somettmes R- rarely N=never 
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According (0 the above Table, 88% and 4 1,6% of the respondents reported teachers speak 

distinct ly and loudly in the c lass and organ ize students in pairs and groups for different tasks 

and activities respecti ve ly, Similarly 45,6% and 68,8% of students responded that teachers 

observe each student's act ivity in the classroom and assign time limit for differe nt activities 

and work in line with the time bound, On the other hand, 60% of the respondents show that 

teachers gi ve clear instruction for each work and 67,2% of the respondents say that teachers 

move rou nd and help students in class activities, 

Regarding class disc ipline, 74.4% of the respondents indicated that teacher's advice students to 

be disciplined, and 60,8% of respondents claim that teachers give warn ing to those who di sturb 

in the classroom, But 43.2% of the respondents reported that teachers never ask class monitor 

to control students, On the other hand, 60,8% of the respondents say that teac hers use vari ous 

acti vities to make students busy in the class, and 36,8% of the respondents reported that 

teachers use punishment to control class disc ipl ine, 

Table 15: Follow Up and Evaluation Techniques 

Number of respondents -
No Statements A St R N TOTAL 

F % F % F % F % F % 
15 Keep students' results on different 

IDS 84 9 tests, Quizzes and examination 
7,2 4 3.2 7 5,6 125 100 

16 Gi ve summary exercises at the 49 39,2 43 34.4 end of the lesson 20 16 13 10.4 125 100 
- -

17 Raise question in the middle or at 
the end of the lesson, 68 54.4 34 27,2 16 12,8 7 5,6 125 100 

18 Give quizzes and tests 66 52,8 29 23,2 13 10.4 17 13,6 125 100 
19 Check and correct students' class work and homework by: 
A Aski ng so me students to write 

answers on the blackboard and 30 24 42 33 .6 25 20 28 22.4 125 100 
mak ing others comment on that - --

B Taki ng students ' exercise books 
and assign ment and mark it 25 20 30 24 22 17,6 48 38.4 125 100 
outside the class 

C Marki ng every student' s work in 
47 37,6 28,8 

class 36 19 15,2 23 14.4 125 100 

D Discussing answer orall y and te ll 
students to correct each other'S 21 16,8 24 19,2 19 15 ,2 61 48,8 125 100 
work by exchanging their exercise 
books --

E PUlling signatures and give marks 
at the end of each semester. 96 76,8 14 11.2 8 6.4 7 5,6 125 100 

A always St- somet lJlleS R- rmely N- never 

52 



As it is indicated in Table 15, 52.8%, 84%, 39.2% and 54.4% of the respondents indicated 

that teachers give quizzes and tests, keep students result on different tests, quizzes and exams, 

give summary exercises, and raise question in the middle or at the end of the lesson 

respective ly. 

Regarding check ing and correcting students' homework, 33.6% of the respondents reported 

that teachers sometimes ask students to write answers on the blackboa rd and make others 

comment on that. Similarly, 48.8% of the respondents indicated that teacher never di scuss 

answer ora ll y and tell students to employ peer and group assessment in class. On the other 

hand, 37.6% of the respondents reported teachers mark students work in the classroom, and 

38.4% of the respondents say teachers never take students ' exercise books and assignment 

and mark it outside the class. 76.8% of the respondents also indicated teachers put their 

signatu res and give marks at the end of each semester. 

Table 16: Motivation and Fecdback Techniques 

Numbcr of respondents 

NQ Statements A SI R N TOTAL 
f----

F % F % F % F % F , ex, 
'-- , 

20 In itiate students to speak in 
80 64 29 23.2 10 8 6 4.8 125 100 

English freely in class di scussions 

21 Encourage students to study in 
52 41.6 37 29 .6 14 11.2 22 17.6 125 i-~ gro ups 

22 Give a chance to students who 
23 18.4 30 24 15 12 57 45 .6 125 1 100 

regularly rai se their hands 

23 Ask students randomly 89 71.2 10 8 13 10.4 13 10.4 125 100 
--

24 Cali students by name and 
62 49.6 34 27.2 15 12 14 I 1.2 125 100 

in volves them in class di scussions 

25 Praise students who answer 

questions and show active class 72 57.6 22 17.6 7 5.6 24 19.2 125 100 

participation 

A- always St- sometlllles R- rarely N-never 

As it is observed from the data that 64% of the respondents reported that teachers initiate 

students to speak in Engl ish in class discuss ions, and 41.6% of the respondents say that 
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teachers encourage students to study in groups. Similarly 57.6% of the students indicated that 

teachers praise students who answer questions and show active class participation. On the 

other hand, 45.6% of the respondents say that teachers never give a chance to students who 

regularly raise their hands. 71.2% and 49.6% of the respondents also reported that teachers 

always ask students randomly and call students by name and invo lves them in class 

discuss ions respecti ve ly. 

4.3. Analysis of teachers ' responses for Open Ended Questions 

4.3.1. Difficulties Faced By Teachers in Large Classes 

Teachers were asked to give the difficulties that make the teaching learni ng process difficult. 

24 teac hers prov ided 65 difficu lties they face in their large class teaching practices. The data 

is summarized in Table 17 be low. 

Table 17: difficulties faced by teachers in large classes 

No Categories of difficulty 
NQ of NQ of difficulties 

Percentile (Ofu) 
responden ts reported 

I Control 18 22 60 

2 Evaluation 16 17 53.3 

3 Payi ng attention to individuals 14 19 46.6 
.. -

4 Effect iveness of Teaching and 5 5 16.6 

Learn ing 
--

5 Time 2 2 6.6 
-- .----

6 Total 24 65 - --.-J 
4.3.1.1 Control 

18 out of 30 respondents reported that classroom control is the major prob lem they face in 

large size language c lasses. Out of the 22 compla ins made by the 18 teachers, 15 of the 

complain goes to difficulties associated with contro lling classroom activities and classroom 

environment (e.g. , respondent 4.2). Three others from the group commented that students 

disturb a lot during the teaching learn ing process and it is diffic ul t to contro l due to the large 

nu mber of students ( i2 1). Four others teachers also complain ed about the diffi culties of 

managing pair and group work activities as it creates massive noise in the classroom (e. g .. 

respondent 21.3). 
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4.3 .1 .2 Eva lua tion 

Accord ing to the Tab le, 17 di ffic ul ties were reported by 16 respondents. 53.3% of the 

respondents reported that it is diffic ult to implement evaluation in large class due to large no 

of students. Out of the 17 difficulties re ported, 10 of them ind icated that check ing and 

marki ng class activit ies, c lass work and homework is very diffi cul t in large c lasses (e.g., 

respondent 7. 1). Similarly, th ree other teachers also mention eval uati ng overa ll performances 

of students ind ividua lly is impossible (e.g., respondent 18.4). One respondent sa id that 

checking wr itten works of students is very diffic ult ( 15.2). Another said that the large num ber 

of student makes hi s eva luation di ffic ult in speaking abi li ty (respondent 20.1) whi le the other 

two respondents said that it is diffi cu lt to give feedback to students individua ll y, especia ll y in 

wri ting tasks ( 13.3). 

4.3.1.3. Paying Attention to Individuals 

Pay ing attenti on to indi vidual student is indicated by 46.6% of the responde nts (14 out of30) 

as difficu lties in large size language classes. Most of the respondents say that it is very 

difficult to address the needs of indi vidual students and identify the weakness and strength of 

the students (e.g., 5. 1 and 20.3 append ix). 6 of the responses in this category show teachers 

fee ling that they cannot give chance for each student in the classroom for part icipation, 

because of large no of students. Four others fro m the group say that they cannot check each 

students' performance and progress on da ily act ivities (respondcnt 18. 14 24. 1). On the other 

hand, fou r other teach~rs complained that it is very diffic ul t to attend ind ividua l differences 

and needs of students in large c lasses (e.g., respondent 9.2) . Fina lly, one teacher complained 

that he is unab le to ca ll out his students by name, whi le the other one says that it is ve ry 

diffi cul t to prov ide supp lementary material for each student in the classroom (e.g. , respondent 

24.4). 

4.3.1.4 Effectiveness 

16.6% of the respondents (5 out of 30) complained that large c lass hi nder the ir teachin g 

learning process effectiveness. One teacher says that students do not engage in diffe rent 

classroom activities due to lack of mot ivation (e.g., 1.3). Another two teachers say that large 

class makes the teaching learning process ineffect ive, yet not given exp lanation (e.g., 4.3). 

Final ly, two other teachers complained that implementing student-centered teaching method 

is impossible and as a result they employ teacher-centered (lecture) method (e.g., 23.1). 
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4.3.1 .5 T ime 

The re are a lso respondents who compla ined that large class creates difficulti es re lated to time 

usage. 6.6% of the respondents say that ti me is an obstacle in the teaching learning process. 

One teacher refers that it is difficult to engage all students in the classroom palti cipation due 

to shortage of t ime (e .g., 5.2). Another one says that shortage of time wi ll force him to not 

empl oy student-centered method (e.g. , respondent 13.2). 

4.3.2 . Teachers Practice on Ideal Classes 

Through the other open-ended questions teachers were asked to forward the techniques they 

cou ld imp lement in their ideal classes. Concerning this, 12 respondents gave 35 responses 

and thei r responses are presented in Table 18 be low. 

Table 18: Teachers' P erception of Practices in Ideal Classes 

NQ of NQ of outcomes Percentile 
NQ Categories of outcomes 

respondents expected (%) 

I Teach more effectively 7 9 23.3 

2 More evaluation and work 6 7 20 

3 Better contro l 5 7 16.6 

4 Use group in teraction 4 4 13.3 

5 Respond to individual needs 3 4 10 

6 Moti vation 12 35 3.3 

Total 12 35 -

4.3.2.1. Teach 1110re effectively 

The majority of the respondents predicted that they would achieve better in the area of 

making the teachi ng learning process more effective unlike other areas. Five of Ihe 

respondents say that as the num ber of students per class is small, they would try to get the 

attentions of stu dents very easi ly and implement student-centred teaching with va rious tasks 

and activit ies make students active in the teaching learning process (e.g., respondent 2 1. 7). 

Two teachers predicted that they wo uld use teaching aid and supp lementary materia ls to 

make the ir teaching effective (e.g., 24.8) while one other teacher say that he wo ul d create the 

c lassroom atm osphere conduc ive for effective language teaching envi ronment, yet not 

mention how (e.g., 25.5) 
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4.3.2 .2. More work more evaluation 

6 out of the 30 respondents predicted 7 outcomes that they would imp lement in ideal c lasses. 

Acco rding to th ree teachers response, check ing and evaluating students progress and 

eva lu ati ng c lassroom acti vit ies and assignm ents is very easy to employ in the ir idea l classes 

(e.g., 22.6). Others pred icted that the number of students in ideal c lasses makes the teaching 

learning environm ent conducive an d thi s give chances for effecti ve language teachi ng 

methodo logy implementation (e.g., 25.5). Finally, one teacher pred icted that as there are 

sma ll number of students in ideal c lassrooms, following each students' progress and prov ision 

of feedback to each student in the classroom will be practica l (e.g., 23.4). 

4.3.2.3. Better control 

Eas ily controlling and management of classroom activ ities is another area that teachers 

dreamed in the idea l c lassrooms. 16.6% of the respondents say that they wou ld better contro l 

in their ideal classroom. Fou r of the teachers say that they wou ld manage classroom act ivities 

and students' behav ior more easily in ideal classes (e .g., 2 1. 5). Sim ilarly, two others say th at 

they can eas ily manage the attention of students usi ng students' names in class part ic ipation 

(e.g., 12.5). One teacher a lso says he would give help and support for any student wi th 

d ifficult ies because the number of students per class is small (see 9.7). 

4.3.2.4. Use group/interactions more easily 

As can be seen from Table 18, 4 ( 13.3%) respondents prov ide 4 outcomes re lated to the ir use 

of group in g or interactive method of teaching in their idea l classes. Two of the respondents 

pred icted that they wou ld eas ily group students into pa ir and group and employ effecti ve 

language teaching learnin g in the classroom (e.g., 2 1.6). Two others indicated that after 

identifying the leve l of students, they would group them according to their abi li ty group and 

eas i ly he lp and support each student. 

4.3.2.5. Respond to individual needs 

10% of responde nts believe that if there is reduction of class size and match with their ideal 

c lass size they wou ld address the indi vidual needs of students in the c lass. Two teachers (out 

of fOllr) responded that they would motivate and praise each indiv idua l in the c lassroom 

according to the students' preference (e.g., 23.5 respondents). One teacher says th at he wou ld 

check each students' activ ities on da ily basis (e.g., 18.6) another respondent says that he 
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wo uld help each and every students in class according to the ir needs if the classroom he teach 

is an ideal one. 

4.3.2.6. Motivation 

There are al so some teachers who pred icted from motivati on po int of view. One respondent 

predicted 3 outcomes as fo llows: 

14. 3 I advice them /0 give allen/ion/a their lesson 

14.4 I wiilll1o/iva/e them /0 have interest towards the language learning. 

14.5 I wiil/eil /hem to help each a/her and share experience 

4.3.3. Teaching Practice in Large Classes 

Teachers were req uested to complete the statement; "when I am teaching large classes, I help 

my students to learn English by .. . ". 18 teachers provided 34 responses and the ir responses 

are presented in the fo ll owing Table 

Table 19: Techniques currently used by teachers in large classes 

NQ Types of techniques 
NQof NQ of techniques 

respondents 
I'ereentile (%) 

l"cpoJ"ted 
--

I Use groups II 13 36.6 
-

2 Misce llaneous 9 9 30 

3 Organi ze class discuss ion 6 6 20 

4 Respond to individual 4 5 13.3 

needs 

5 Giving written assignment 1 1 3.3 

Total 18 34 -

4.3.3.1. Using groups 

II respondents gave 13 responses regard ing their use of group activities in thei r language 

teachi ng practice in large classrooms. 12 of the respondents sa id that they organi ze their 

language classes into different groups and pairs and help their students learn better from one 

another. One respondent also added that he helps his students learn more using role plays by 

increas ing the number of gro up members in each group to manage the class better. 
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4.3.3.2. Miscellaneous 

9 respond ents made 9 references regard ing thei r current use of techniques in the management 

of large c lasses. Three respondents said that they helped the ir students by giv in g them adv ice 

to share views free ly and to be di sc iplined. One of the respondent in the group sa id that he 

he lps hi s students by advis ing them to engage in independent learn ing from other reso urces. 

One respondent sa id that he uses teacher-centered method to help his students (e.g., 8.4), 

wh il e another teacher sa id he uses student-centre method in hi s cu rrent large class teaching 

practices (see 17.3) . Two other teachers sa id that they give note and exp lanation and support 

students by arranging tutoria l classes in his extra tim e (e.g. , 14.7). 

4.3.3.3. Organizing Class Discussion 

6 respondents forwarded 6 procedures they use to teach in their large s ize Engl ish c lasses. 

Four of the teachers said that they use group discuss ion to he lp students learn better in large 

c lasses (e.g., 9.8). One respondent a lso said he employs ora l discuss ion in classroom level , 

wh ile another respondent sa id he uses lockstep techniq ues and use question to help students 

di scuss in c lassroom. 

4.3.3.4. Res pond to Individuals Needs 

4 respondents gave 5 proced ures re lated to working with ind ivid ual students. Th ree of the 

respondents sa id that they try to identify students' needs and let them help each other in 

various parts of the lesson and employ peer or group assessment techniq ues (e.g., respondent 

7.5). One respondent a lso said that he gives responsibi lity for each student in the classroom 

(see 10. 1) while another teacher said he helps hi s students by giving individua l homework. 

4.3.3.5 Giving Written Assignments 

Only one respondent repl ied for he lping students usi ng written ass ignment in large classes. 

He sa id that he gives homework and written ass ignments to he lp students to have a good 

practice of the language both in the classroom and at home (see respondent 25.8). 

4.4. Analysis of Data from the Classroom Observation 

The observat ion was conducted in all the selected schoo ls. One teacher from each schoo l has 

been selected and observed twice at di ffe rent lesson. 

59 



T he ma lll o bj ective of the observati on, as mentioned before, is to suppleme nt the data 

gathe red through teac her ' s a nd student ' s questionna ire . Therefo re like that o f the 

quest ionnai re, the foc uses of the observations were: pedagogica l practice of teac he rs, the 

c lassroom management techniques, eva luat ion and fo ll ow up a nd moti vat io n and feedback 

provis ion practices . T he sca les used in the observati ons are O=observed and NO=not 

observed 

Table 20: S ummary of Classroom Observation 

Sc hool name 

Dcjach 
Millcnniu Africa 

Balcha Di lachin Kolfe Sec. 
NQ Act ivities III Sec. Unite Se4.' . 

Abll nefso Sec . School School 
Sc hool School 

Sec. Sc hool 

0 NO 0 NO 0 NO 0 NO 0 NO 

I Rel ying on lecture method to teach +¥ v v vv v v vv 
grammar 

2 Give attention for individua l v -;:r ~ vv v " v v 
students 

3 Give class work, home work and . v v vv " " I" I " "" ass ignment from the textbook 

4 Arrange and giving different tasks v Iv ~ v " " I" I " 
1- -~-

aml a<.:tiv it ies. 

5 Use of teach ing aids and materials IR ~ R. " I" 
:;r--\-.- 11\1 

to SUppOit your teach ing 

6 Adapt texts from outside the vv vv v ~ " r v " textbook 

7 Speak di stinctly and with loud voice vv I VV "" " 
:J'-- iT,; -

proj ect ion 

8 Organi ze students in pairs and vv V'l v " " v " " gro ups for different tasks or 

activities. 

9 Make eye contact with students to VV ~ --::r v v """fT"" 
get attention and control students v 

10 Assign time limit for each acti vity --::rT V 'I V " "" ::[ " or tasks. 

~~ 
Gi ve clear instructi on at different VV " "1 VV T -.["- --::rr ~-. 

stage of the lesson 

Move round and monitoring what -V T"" --::rT v,,_ " students are doing 
, v 

13 Advise students to be disciplined V V V '-l v " 'N ~ " 

TOlal 

0 NO 

80 20 

50 50 

70 30 

40 60 

20 80 

30 70 

90 I'~ 

}O 70~ 

90 10 

----

30 70 

'60 1-4(j 

70 30 

60 40 
------- _.-
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,r • 
k- ol 

-:;r- T ..J..J ..J..J 30 '-W-14 Warn the misbehaved student +i ~.~ 

15 Ask class monitor to control --::[;J ..J..J, ~ ~ 
l:;J--- 7:.] .... +·16- 90 

students • 
16 Make students busy using activi ties ..J ..J ..J ..J ..J ..J ..J ..J ..J..J 40 60 

in class 

17 Puni sh those who misbehave in --:;r;J ~ ..J..J ..J..J ..J..J 20 80 

class • 

18 Keep a record of students learn ing ..J..J ..J..J ~ ~ ~~ v " 20 80 
, . 

progress 

19 Give summary exercises at the end ..J ..J ..J ..J ~ " " " ..J..J 60 40 

of the lesson 

20 Check students' understanding ..J ..J ..J ..J ..J ..J ..J ..J ..J ..J 50 50 

lIsing questions at the middle or at 

the end of the lesson 

21 Give short qui zzes and tests ..J ..J ..J -J v,-.J v -.J ..J ~ 40 60 

22 Give chance for some students to ..J..J ..J..J ..J v -.J -.J -.J-.J 20 80 

wri te their answer on th e bl ackboard 

and let others cOlllm ent on that. 

23 Take students' exercise books or -.J..J ..J..J ~ v ~ ~ v-.J 20 80 
assignments and mark in outside the 

class 

24 Mark every student 's work and !..J -J -J-J, -J-J -.J +1 90 10 
discussing answers orally ..J 

25 Implement peer and group I ..J..J -.J..J ~" ,,~ v-.J 10 90 
assessment 

26 Put signatures and givi ng marks at -J-J -Y! ..J..J ";..J ~ f--.;-- 10 90 
the end of each semester 

27 Encourage students to speak in ..J -J -J-J -.J-.J. -.J 
---;r;J_. 

90 10 
English in class di sc llss ion and -J 

present thei r views freely. 

2s Encourage students to do group -.J ..J -J..J v -.J ~:.] -.J-.J 20 80 
studies, 

29 Focus on students who regul arl y -J-J -::r 7 ~ " -.J ~ -.J v 60 · 40--

rai se thei r hands 

30 Nom inate students randomly and ~ --:;r 7 ..J..J +1 -J~ 50 50 . 
making them answer questions 

31 Call students by name to in volve -fJ """"N ~-.J -.J-.J ~-.J 20 80 
them in class discuss ion 

I 32 Praise students when they show ..J -J -J-J -.J! ..J -.J ..J -.J 70 30 
good performance 

L,_ .... 

O- o bserved NO=not observed 
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The data obta ined throu gh observation is presented in four main themes as fo llows. 

4.4.1. Pedagogical Perspective 

Most of the teachers in five of the schools obse rved relyin g on lectu re method of teaching. 

Teachers were obse rved revising the lesson. discuss ing and summ ariz ing the lesson without 

active invo lvement of students. Students were simply taking notes and fo ll ow the teacher 

using the textbook . Teachers were re luctant to give chances for student to participate. 

Teachers rarely ask a few questions in the middle and at the end of their lecture and few 

active students answer these questions. The rest of the class time is dominated by the 

teacher's frontal lecture. Simi larly, students who sit at the corner of the class were totally 

forgotten and they were observed doing some other things li ke: cop ing other subj ect's 

ass ignme nt and chatting with friends. The teacher com municated in the teaching learning 

process on ly with some active participants, the rest were neglected. 

Some teachers were observed givi ng act ivities and class work and others also observed 

giving homework a nd assignments. But most of the teachers again concentrated on active 

students. They stand in front of the class and help few students who ask for help in the 

activities. Most of them were not observed go ing around and checking student's progress on 

the activities. Most ofthc students, espe~ia l ly back benchers, were talkin g about other things 

like footba ll and personal issues. 

O n the other hand, most of the teachers were not seen using any kind of teaching aid s. They 

only use scrambled note on the blackboard while they give lecture and depended mostl y on 

the textbook. However, one teache r in Dejach Balcha Abanefso School was observed us ing 

hi s ce ll phone as a teaching a id to play musi c for listening acti vities practice on song lyrics. 

Si milarl y, most of the teachers were not observed adapting teach ing materials outside the text 

book. They s imply use the textbook as it is without any supplementary note or material. 

4.4.2. Classroom Management Perspective 

Almost all of the teachers observed speaking with audib le and di stinct sound projection. 

Stud ents were in a pos ition to listen the teacher's voice from every corner of the c lassroom. 

Similarl y, most of the teachers were also observed giving clear instruct ion for activities and 

c lass work at d ifferent stages of the lesson' but the in structi ons given for each activit ies lacks 
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lime boundary. Most of the teachers in all the sample schoo ls were not in a pos ition to give 

c lear time limitati on for classroom activiti es. As a res ult, teachers were observed leaving the 

class without fini shing what they intended to im plement in the lesson. The time boundary 

appeared only on the lesson plan. However, in the rea l classroom practi ce, students were 

given much freedom to perform the activities at their own pace . 

Conce rn ing the way acti viti es were conducted in the c lassroom, most o f the teachers 

implement indi vidua l activit ies. Teachers were not observed organ izing and implementing 

pa ir and group 1V0rk acti vit ies. Two teachers, one fro m Millennium High School and one 

from Dilachin High School, were observed giv ing grou p activities in the cl assroom. But no 

one was observed monitoring the number of group members per gro up and fac ilitates the 

group formation. When students were told to do group activities in the c lass, they only work 

with students in their desk (three students per desk). Some students were a lso observed doing 

the group activities given ind ividua lly. These two teachers seem fa iled to ach ieve the real 

purpose of group work activities. 

Most of the teachers were also observed mak ing eye contact with students wh ile they are 

teaching. One teacher, for example, from Kolfe High Schoo l, stares at the blackboard and at 

the wa ll wh ile he de liver grammatical lecture. Most of them were a lso observed making 

conti nues eye contact with active students in the classroom. When they are lecturing, most of 

the teacher stayed in front of the c lass. Two teachers, one from Dejach Balcha Aba nefso and 

one from Dilachin schoo l, were observed moving through the desks wh ile stude nts were 

readi ng alo ud the reading text for the whole c lass. However, when they give c lass work, 

most of the teachers stand at one corner of the class. There were no teachers observed 

fac il itating activities unless students ca ll out fo r help or question . 

Bes ides eye contact and movi ng aro und desks, some teachers we re obse rved adv ising 

studen ts not to disturb in the class and to be d isc iplined. One teacher fro m Afr iKa Un ite Hi gh 

School was obse rved warn ing the misbehaved student with mark ded uction. Another one 

from Dilachin Scondary School was also observed punishing the misbehaved students by 

kneeli ng down in front of the class fo r six minutes. Generall y, most of the teachers give 

adv ice and use acti vities to make them busy and control the c lassroom atmosphe re. 
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4.4.3. Evaluation and Feedback Perspective 

In eva luating the progress of students, most of the teachers were not obse rved recording 

students' pe rfo rm ance on a dai Iy bas is. Beside, teac hers were not a lso observed giving 

sum ma ry exerc ise at the end of each lesson to evaluate the students understanding on the 

topic. Most of them :eave the class before fini shing the lesson. But half of the teachers 

observed were in a position to use question as means of eva luating the students understandin g 

of the lesson and the other half were not observed implement ing any question or summ ary 

acti viti es. They leave the class without any conclusion or summary. Unli ke thi s, two teachers 

were observed giving qui z and short class test to eva luate and record students' progress and 

perform ance. 

After giving homework and class work, the majority of the teachers were see n checki ng 

students' works ora ll y in the classroom. They s imply ask students whether they have done the 

work or not and directly ask some students to answer the questions. If the students got the 

answer wrong, the teacher will give the correction himself/herse lf. Regarding peer and group 

assessment, not a s ingle teacher was observed giving any role for students to perform peer or 

group assessment. Beside thi s, on ly in one class, a teacher in Dilachin School was observed 

putting hi s signature on students' exerc ise book after giving class work in the classroom. The 

teacher told studen ts that hc will count signature at the end of the semester to give mark for 

each student's exerci se book. 

4.4.4. Motivation and Feedback Perspective 

In order to help learners to learn the target language more effective ly, a lm ost a ll the teachers 

moti vate students to give answer for oral quest ions and communicate in c lass di scuss ion in 

Engl ish language . Teachers were seen encou rag ing students to express their feeling free ly 

and without fear of mak in g mistake. Un like this, most of the teachers were not observed 

encouraging students to do activities and assignments in group. It is even a rare case when 

they prov ide grou p work and pair work. 

Rega rdin g to th e way they nominate students in the classroom, most of the teachers were 

observed foc using an indi vidua ls who regularl y raise the ir hands to answer questi ons. Some 

teachers were a lso seen nominating students on a random basis, but they still focus on certa in 

parts of the class and they excl uded the other pal1s espec ia lly those students who s it at the 
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back of the class room. On the other hand , teachers were not observed ca lling out students' 

nam e to ask question o r to involve students in c lass di scuss ion. It is a rare case when they call 

out students by the ir name, and when they do, it is onl y a few of them (not more than three 

students per class). Beside th is, in most o f classes teachers were observed praising students 

when they answer questi ons in the class or pa.1icipate in c lass discuss ion us ing word s like 

' nice, 'good ' , ' brilliant' , ' wonderful ', and so on. General ly, teachers were seen motivat ing 

a nd encourag in g students to engage them on c lass di scussion and teaching learn ing process as 

the whole. 

4.5. Relationships among Variables 

In this part, the corre lation among teacher ' s age, att itude towards large class teaching and 

classroom management practices have been computed usi ng Pearson's prod uct movement 

corre lation a nd the resu lt is presented be low. 

Table 21: Correlation among age, attitude and classroom management practices of 

teache rs 

No Variables 2 3 

I Age of respondents .005 . 177 
-

2 Attitude of teachers towards large class - -. 187 

teaching 

3 Classroom management practice of - -
teachers 

As the above Table depicts, age of teachers has a weak but positive correlati on w ith their 

attitude towards large class teaching practices (1'= .005, N=30, P=.980, 2-tail ed). Teacher' s 

age has also a wea k but positive correlation with their actual c lassroom teaching practices 

(1'= . 177, N=30, P=.349, 2-tail ed). The last correlat ion result presented in tab le 2 1 is the 

re lationship between attitude o f teachers and the ir classroom management practices. As it is 

ind icated , the ir att itude has weak but negative correlation w ith the ir actua l cla ssroom 

practices (r=-.187, N=30, P= .323, 2-tai led) . It may be noted that when there attitude improves 

the ir practice is decrease. 
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4.6. Results of an Independent Sample T-test 

Table 22: Data and resnlt of an independent sample t-test on the attitude of teachers 

towards large class teaching and classroom management practices between male 

and female teachers. 

Attitnde of teachers towards large class teaching 

Sex N Mean SD T df Significance 

Male 20 10.4 2.28 
I. I I 28 .278 

Female 10 9.5 1.64 

Classroom management practice of tcachers 

Male 20 11 0.25 9.74 
-0.919 28 .366 

Female 10 113.5 7.67 

Not s ign ificant at 0.05 leve l, 2-ta ll ed 

As it can be seen fro m the a bove Table, the mean d iffe rent between ma le and fema le teachers 

in the ir attitude towards large class and classroom management pract ices is not statist ica lly 

s ign ificant at p<0.05 level. But it may be noted that fema le teachers have s lightly higher 

attitude towards classroom management practice than male teachers. 
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DISCUSSION 

In this section, an attempt has been made to answer the research question s. The findi ngs are 

discussed thematica lly. 

Perception and Actual Class Size 

The res ult of teachers ' response on actual and ideal class s ize, in Table 6, shows that there is 

huge difference among teachers regarding class s ize experience. What is fo rwarded as 'small ' 

and ' large ' c lass by one sc hoo l is not similar to that of the other. This indicates that there is 

no similarity on the actua l class size phenomenon. The data a lso implies that, what is 

considered ' large' for one school is the 'sma llest' class for other schoo l. Thi s indicates that it 

is very d iffi cult to define large or small class and it is a re lative concept in language teaching. 

I n thi s connection No lasco and Althur ( 1998) states that the term large class s ize also varies 

from situation to s ituation, in stitution to institution and person to person. The s ize o f a class 

may diffe r from one schoo l to another. Teachers who are used to groups of 15-20 students 

mi ght fi nd a grou p of 30 to be rather threatening. Teachers with a large group of 40 or 50 

students may be reli eved when they have only 30. 

Similarl y, the findings a lso show that there is no agreement among teachers regard ing the 

number of students they prefer to teach in their idea l c lasses . From th e respo nses, it can be 

concluded that most of the teachers are teaching in large c lasses since the number of students 

in the rea l classroom is larger than what they conside red an idea l language c lass. This in turn , 

shows that almost all of the teachers are forced to teach in a c lassroom where there are a large 

number of students and this can a lso be a source of teachers ' frustration and lack of 

motivation fo r teaching. Likewise, Ward & Jenkins ( 1992), states that as communicating and 

exchanging feed back with students is more difficult and time consuming, lecturers teaching 

large c lasses al so often describe fee lings of fru strati on with having too many students 

'knock ing on the door' for extra handouts, feedback and advise, and so on. On the oth er hand, 

Finn et al (2003) says that class s ize has p£its own impact on teachers ' moral and enjoyment 

o f thei r proffess ion, which in turn impacts students' engagement. 

Teachers' Attitude on Large Class Teaching 

According to the find in gs presented on Tab le 7, the maj ority of teachers are teaching Engli sh 

language in an unpleasant and diffi cult teach in g situation since they are teaching in large size 
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c lasses. Only 10% of the respondents like to teach in large s ize Engli sh language classes. On 

the other hand, most of the respondents believe that large c lass cause a number of problems 

that make language teaching and learn ing difficult in the classroom. But there are al so some 

respondents who reflect that large class is a pretext for teachers' complains for other reaso ns. 

From thi s it can be conc luded that large classes are a major problem in Engli sh as a foreign 

language classes and it become very cha llenging for teachers of large classes to run the 

teaching-learning process in an effective way. 

Concerning how to handl e large size language classes, the result shows that the majority of 

the respondents say that large class cannot be managed using different pedagogical 

techniques. Simi larl y, most of the respondents also indicated that the problem of large c lasses 

cannot be solved if the number of students ass igned per class reduced. Only 26.7% of the 

respondents agree with the so lution of class size reduction. Most of the respondents believed 

that large c lass is a problem for language teaching and learning, they fai l to propose so lution 

for how the problems can be solved. Thi s in one hand could be att ributed to teachers' lack of 

methodological awareness to handle large size classes since most of the teachers did not take 

any trainin g or workshop re lated to large c lass teaching. The other one co uld be teach ers' fear 

of practical ity of class size reduction. According to Fe lder ( 1997), it is not surpri s ing to find 

some teac hers enj oy teaching in largc classes. These teachers th in k that if proper strategies 

are adopted , students may achieve more. He adds that large c lasses give in structors great 

sati sfaction and self-pride that they can teach such number of students. 

Difficulties Associated With Large Class Teaching 

According to the findings we have seen so far, teachers are teaching English in the c lassroom 

where there are a number of students. Beside, there is a lso data that shows teachers are 

teaching in the c lassroom which is considered as the point at which they think the prob lem of 

large class begin. Thi s shows that, the majority of teachers face difficulties associated with 

large class . 

According to the data presented in Table 8, teachers are more worried about fini shing the 

textbook with in the given time, using teaching a id s and extra materia ls and engaging students 

in cha llenging and demand ing activ it ies for effective language learning. On the other hand, 

on similar question teachers were asked to rank the diffi culties o f large size c lasses and they 
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seem less worried about giving attention to ind ivid ua l students, identifying the leve l of 

students and correcting and marking students work or assignments. 

When we look at the data from open-ended question on similar basis, teachers say that they 

face difficult ies in contro lli ng student's di sc ipl ine, evaluati ng student 's work and payi ng 

attention to individual student unlike any other management areas. Even if the two findin gs 

show two different areas of management d ifficu lt ies, all the problems have globally sha red by 

d ifferent scholars. Accord ing to sari coban (200 I) so me of the mostly occu rr ing prob lems in 

large c lasses are: discomfort, contro l, ind ivid ual attent ion, eva luation and learni ng 

e ffecti veness. 

From the data it can also be conc luded that most of the difficu lties teachers face seem to 

relate to different methodo logica l and managerial issues. T hi s shows that teachers need to 

develop the ir sk ill of different classroom management techniques a nd eq uip with techniques 

that minimi ze the problem of large s ize c lass teach ing. 

Techniques Teachers Use In Their Classes 

Pedagogical perspectives 

Teachers were asked the kinds of classroom management techniq ues they employ in their 

large c lass teach ing on four different perspectives. It is clear from the teachers' response in 

Tab le 9 that most of the respondents use teacher-centred teac hing method. Thi s is also 

confirmed by 'students' response and classroom observati on. Th is shows that most of the 

teachers focused on the trad iti ona l way of teaching method i.e. , they prefer to transfer 

knowledge from the teacher to students and fai l to accept students as a key part of teach ing­

learning process. From the observat ion it is also observed that the lecture method teachers 

implement is not a participatory lecture type. Students' involvement in the lecture is very rare 

and most of the class time was taken by teachers' lecture. According to Co leman (1999), the 

teaching in large c lass can be teacher-centered and teacher -dominated, but the teacher shoul d 

also deliberate ly grants occasional opportunities for learners to interact, either with each other 

or with the teacher. 

The data obta ined from teachers ' and students' response show that most of the teachers use 

differe nt tasks, c lass work and homework to help learners to deve lop the four languages sk ill s 
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(l iste nin g, read ing, wri t ing and speaking). The data from questionnaire further indicates that 

teachers try to give attenti on for all the students in the classroom. T hi s he lps teache rs to 

ide ntify the need and interest of learners for learning. It also helps teachers to know the 

diffe rent learn ing sty les of students in order to plan and organize lessons accord in gly. 

Contrary, the data from the observati on shows that teachers were not in a pos ition to give 

attention to individuals in the classroom and fo cus on active stude nts and on those students 

who sat the front part of the c lass. 

Ass isting textbook based language teachi ng with di fferent texts and teaching a id is a va luable 

input fo r effect ive teaching. Simi larly, it is a key task to mod ify the textbook so as to make it 

suitab le fo r stu dents' age, culture and learni ng contexts. Concerning thi s majori ty of the 

respondents use teaching aids, modi fy the textbook and adopt di ffere nt language teaching 

materi al s. But, in classroom observation all the teachers were not seen im plementing anyone 

of the techniques mentioned above. Beside this, teachers were observed re lying too much on 

the textbook and no one was observed usi ng teaching aids in the observat ion sess ions. 

Classroom Management Techniques 

The re are vario us kinds of c lassroom management techniques im plemented in language 

c lasses whi ch are un iversa lly accepted. There are a lso techniques which are va luable to he lp 

to minimize the diffi culties that emerge in large classes. One of such techniques is to organize 

and arrange students into parts and groups so that manage it in a better way and empower 

students to take part in the manageri al activi ti es. 

The results from teachers' and students' questionn ai re indicate that teachers organ ize and 

give pair and group acti vities for different language lessons in classroom. The c lassroom 

observation result and responses fro m open-ended question, on the other hand, ind icates that 

teac hers were not in a pos ition to use pa ir or group work activities. 

The data also reveals that most of th e teachers use other c lassroom management tech niques 

like loud vo ice proj ecti on and g ivin g c lear instructi on for different c lassroo m acti vities. From 

the teacher and students questionnaire it is also observed that the majority of the respondent 

claimed they all ocate tim e limit for each activity and work accordingly. Moreover, teachers 

also cla im they move round and observe each individua l's acti vity in the classroom. 
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However, the observation result shows that teachers were not in a position to allocate ti me or 

move thro ugh desks to observe and facilitate c lass activ ities. Un li ke thi s, teachers were 

observed to leave students to do activ it ies by their own and they foc us on few students . 

Moreove r, teachers were a lso seen leavi ng the classroom without fini shing their lesson 

because of t ime. This shows that teachers are not in the position to plan the ir acti vities ahead 

and work in line with the allocated tim e. 

As it was shown in Table 17 among the difficultie s teachers face in large c lasses ma intaining 

c lass disc ipline is the most di ffic ult task fo r language teachers. To allev iate this problem 

teachers use different d isc ipline management techniques. According to the data from 

teachers' response most of the teachers indicated that givi ng adv ice, warning and pu ni shment 

are among the techniques they use for di sc iplinary problems. They al so indicate that they let 

mo nitors to contro l class discipline and engage students in various activities to manage the 

c lass. Unl ike teachers' response, data from students' response and c lassroom observat ion 

shows that teachers were not in a position to empower c lass moni tor in maintaining 

c lassroom discip line. 

From c lassroom observation teachers were al so observed making eye contact with the 

students to control and get attention of student> towards the lesson. Even if most of the 

teachers use different discipl ine management techniques, they fa il to mai ntain discipli ne in 

the classroom. Result of c lassroom observation shows that teache rs ignore students who sat at 

the back of the classroom and focus most of the time on active students who sat at the front. 

Students who sat at the corner of the class were seen doing other th ings other than attending 

the lesson. Mai ntaining di sc ipline is a central concern of the teaching learning process. The 

teacher in the c lassroom has to play great ro le in ma intaining d isc ipline. From the data 

gath ered it can be concluded that, eve n if teachers use different disc ipline management 

techniques, the prob lem seems unresolved . 

Follow up and Evaluation 

One aspect of teaching is to get feedback on how the teaching learning process is go ing on or 

to get in formati on about students understanding of the lesson. In thi s regard the teache r needs 

to playa great ro le in maintaining effecti ve classroom learning. Th roughout the lesson, the 

teacher has to fi nd ways o f getti ng feedback from the student about the teaching learning 
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process. One way of measuring students understandi ng and leve l of mastery is by uS1I1g 

quest ions at di fferent stages of the lesson. Us ing questions and short quizzes the teacher can 

easily get feedback on how hi s teaching is effecti ve and which areas need remedy or lack 

clarifi es. On thi s regard, data fro m teachers and students ' response att est that 1I1 0st of the 

teachers use various questions to identi fy the leve l of student's understanding in thei r da ily 

lesson. The observati on result a lso confirmed that teachers ask diffe rent questions while the 

teaching learning process is taking place. Beside thi s, data fro m teachers' and students ' 

responses ind icates that most of the teachers give summary exerc ise after each lesson and 

adm iniste r quizzes and tests on timely basis. In the classroom observati on teachers were a lso 

obse rved givi ng sholt qu izzes and tests. The data implies that the majority of the respondents 

are in a pos ition to implement di fferent techniques in order to get feedback from students 

regarding the progress of the teaching and learning process. 

As indicated earlier in Table 17, eva luation of students' work is the second most seri ous 

diffi culty language teacher face in the teaching and learning process. In thi s regard, the data 

shows that most of the respondents use different eva lu ation techniques in ord er to a lleviate 

the prob lem. Among these techniques, teachers most frequently use putting the ir s ignature on 

students' exerc ise book to give mark at the end of the semester. 

Putting s ignature on the exerc ise book may help teachers to contro l students to do activities 

and home works on ti me, but it may a lso pave a way to students to copy down answers on 

ass ignments from the ir c lassmates in order to get the marks assigned . The c lassroom 

observation result a lso shows the same thing. Students were observed copying down answers 

fro m the ir class mate. 

The data al so revea ls that most o f the teachers were not in a position to implemen t peer or 

group assessment techniques. Both the respondents reply and the observation result indicated 

that teachers don't involve students in the eva luation process. The observati on result a lso 

indi cates that teache rs mostly di scuss answers and give corrections orall y in the classroom. 

Few active students onl y answer questions and the rest of the c lass take correction. Generally, 

from the data it can be conc luded that the majority of teachers use d ifferent eva luati on 

techniques but most of the techniques teachers implement are not e ffective enough to eval uate 

students wo rk. Shamim (2007) states that assessment and feedback in large classes may be 

di ffi cult and more challenging than small c lasses, but she suggests that once c lear criteri a havc 
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been agreed, peer and self assessment can be used to relieve the burden on the teacher. She 

acids once students are trained to give effect ive and supporti ve feedback to one another regul ar 

feedback can be provided to all students, despite the large numbers in the c lass. 

Motivation and Feedback Perspective 

In the teaching and learning process motivat ion has great ro le. In order to hel p students to be 

engaged in the teaching-learning process and be part of the lesson, teachers need to set 

different mechanisms. According to the result the maj ority of respondents initiate and 

enco urage students to use Engli sh language in class di scuss ion freely. Bes ide thi s, clata from 

close-ended and open-ended questi ons on the questionnai re indicates that teachers encourage 

studen ts to study and perform class activi ty in gro ups. But the observation res ult shows that 

teachers are not in a position to encourage and implement grou p acti vities. The fin dings also 

show that more than 75% of the respondents praise students when they answer quest ions and 

actively participate in different classroom activities. Th is is a lso confirmed by the classroom 

observation. Most of the teachers were observed prais ing students when they di scuss answers 

for c lass work and home works. 

Teachers' nomination in the classroom has its own effect on students ' motivation. It is 

teachers' nom ination that mot ivates or demotivates students' participation in different 

c lassroom act ivities. If a teacher uses appropriate motivation he can manage and in vo lve most 

of the students in c lass discu ss ion and keep their attenti on to focus on class act ivities. 

Concerning this the findings from teachers and students response revea ls that most of the 

respondents say they randomly ask students to be engaged in var ious c lassroom acti vit ies. On 

the other hand, the observation resu lt shows that most of the teachers focus on some 

individ uals who regularly rai se the ir hands. Teachers were observed glvlllg chances 

freq uently for active students and the majori ty of students has been forgotte n in c lass 

act ivit ies. 

Sim ilarly, the result from the respondents shows that more than 75% of the teachers nominate 

students by ca lling out their name. Un like this, the observat ion result shows that it is a rare 

case when teachers were observed ca lling students by the ir name in c lass di scuss ion. One 

reason fo r thi s could be the large number of students teachers teach per class. A teacher who 

teaches three or four section per a day could find it very hard to rehearse and use student s' 

name. 
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On the other hand, when teachers were asked what they wou ld be able to do in rea l classroom 

c lasses, they sa id that they wou ld be able to do what they ai l to do in large c lasses. The things 

they would do in the ideal classes are: better control, more work and eva luation, addressi ng 

the needs of individua l, teaching more effective ly, group work and moti vati on. T hi s shows 

that th ey could not employ a d ifferent method, exce pt group work, other than what they app ly 

in large c lasses. The only difference seems that they c la im they wo uld employ these methods 

more effecti ve ly. 

Relationship among Variables 

In order to see if there are relationships between age, att itude and classroom management 

practices of teachers, correlation was conducted. The data presented in Tab le 2 1 shows that 

teachers' age and their attitude towards large class are weakly corre lated with their classroom 

management practices. Although it is a weak correlat ion, teachers' age is positively 

corre lated with the ir classroom management practices (1'=. 177). This shows that when 

teachers' age increases, thei r classroom management practices will a lso increase, even if it is 

not s ignifi cant. However, the corre lation between teachers' age and the ir attitude towards 

la rge class is a lmost insignificant. The other correlation was made between teachers' attitude 

and their c lassroom management practices. The corre lation result from the same tab le 

indicates that there is weak and negati ve correlation between teachers' attituue and thei r 

classroom management practices (1'=-. I 87). This indicates that whe n teachers' attitude 

improves, the ir classroom management practices decreases. 

Difference between Means 

The other concern o f the study was to see the mean di fference of teachers' attitude toward s 

large c lass and the ir c lassroom management practices based on their sex. The independent 

sample t-test result shows that there is no stati stically s ign ifi cant di ffere nce betwee n ma le and 

female teachers in both their attitude and classroom management pract ices. However, even if 

there is no s ignificant difference between male and female teachers in their att itud e towards 

la rge class, the mean attitude o f male teachers is slightly higher (10.4) than the mean attitude 

of fema le teachers (9.5) . On the other hand, though the difference is not s ignifica nt, th e mean 

score of female teachers on c lassroom management practices is s lightly higher (11 0.25) than 

the mean score of male teachers ( 11 3.5). Thi s resul t indicates that sex does not contri bute to 

teachers ' atti tude towards large c lasses and thei r classroom management pract ices. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATION 

6.1. Summary 

T he purpose of thi s study was to in vesti gate classroom management skil ls of Engli sh 

language teachers in large size c lasses. Based on this, the study mainly attempted to answe r 

the fo ll owi ng bas ic questions: 

~ How do teachers' perceive c lass size? 

~ What is the actual c lass size teachers teach? 

~ What sort of attitude do English language teachers have towards large size class 

teach ing? 

~ What are the difficul ties related to large class teachings? 

~ What kind of c lassroom management techniques teachers employ In their large 

c lasses? 

~ Is there relat ionsh ip among teachers ' age, attitude and classroom management 

practices? 

~ Is there stati stica lly sign ificant mean difference between ma le and fema le teachers in 

thei r att itude toward s large class teaching 

~ 1s there statisticall y significant mean d ifference between male and female teachers in 

their classroom management pract ices? 

To accomp li sh thi s purpose s ix fi st cyc le secondary schoo ls in Add is Ababa were se lected 

usi ng two-stage cluster sampling. 30 teachers who teach in the sample sc hoo ls and 125 

students were taken as subjects of the study. Before the main study, pilot study was 

conducted in two secondary schools; name ly Shimel is Habte and Dejach Balcha Abanefso 

secondary schoo ls in order to see the re li abi li ty of the in strument. 12 teachers and 40 students 

were ta ken as subjects of the pilot study. 

The instrum ents used to co llect data from the sample popu lation were questionnaire and 

observation. The co llected data was ana lyzed usi ng qualitative (descripti ve, stati st ics, -
correlati on and t-test) and qua litati ve (thematic analys is) ana lysis methods. Based on the 

analys is made, the fol lowing major find ings were drawn. 
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Concerning the number of students teachers teach in their large and small c lasses differs 

great ly from teacher to teac her or fro m school to school. The same is true for thei r percept ion 

concern ing idea l class size. What is considered ideal for one teacher is a large class or a 

startin g point for intolerable problems fo r the other one. In both actua l and perception of class 

size there is no clear boundary in terms of number of students per c lass. 

The result a lso indicates that most of the teachers are teaching in a large c lass where it ca uses 

a number of problems for their teaching and in an unpleasant c lass atm osphere. On the other 

hand, concernin g how to deal with large c lasses it was found out that most of the respondents 

ind icated that both pedagogical techniques and class s ize red uction could not so lve the 

prob lems of large c lasses. However, the response from open-ended question indicates that 

teachers are in a positi on to forward different pedagogica l techniques that helps the 

managements of large s ize language classes. 

Regard ing the difficulties teachers say they face in large classes, there is a contradictory 

result. From the close-ended questions teachers responded that fini shing the textbook within 

the given time, us ing teach ing aids/extra material s and engagi ng stud ents in chall enging 

acti vit ies are the most serious difficulties they face in large c lasses. On similar occasion, data 

li'om or en-ended questi on showed that discipli nc control, eva luati on and address ing 

indi vidual needs are the most serious difficulties they face. Generally, it is clear from the data 

that most of the problems of large s ize classes ex ist in the ir classroom teaching. 

The data on teachers ' c lassroom teach ing practices indicates that teachers re ly on teacher­

centred methods. T he students are not active ingredients of the lesson and they rare ly 

participate in c lass d iscuss ion. 

From the responses of respondents it is indicated that teachers employ techniques of 

organizing and g iving pair and group work activ ities in the classroom. But the classroom 

observat ion is contradictory to this data. Teachers were not observed employing pair and 

group wo rk activ ities in the ir c lass. 

Similarl y, the data from questionnaires indicates that teachers employ different classroom 

management techn iques like ; audible vo ice projection, giv in g clear in struction, mov ing 
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through desks and assigning time limit for activities. However, teachers were not observed 

implementing it in the actual classroom obse rvation. 

When we see data on how teachers manage discipline problems in their c lasses, it is indicated 

that teachers use adv ice, warn in g, punishment, c lass monitors and c lassroom activities in 

order to maintain good classroom atmosphere for teaching. But data from observation and 

students' responses shows that teachers do not involve class monitors in contro ll ing c lass 

di sc ipline. Tough teachers c laim they use various techniques of disc ipl ine management, the 

problem of class disc ipline, according to classroom observat ion, rema ins unreso lved. 

Regardin g fo ll ow-up perspective, the data indicates that teachers use ora l questions, summary 

exercises, qui zzes and c lass tests in order to get information on students learning and 

progress. But when we see how they evaluate the follow-up act ivities they give, the data 

indicates that teachers put their s ignature on students exercise book to give marks at the end 

of the semester. Self assessment, peer assessment and group assessment techniques, which 

are highly adv ised for large class teachers, were not seen implemented in the classroom. 

The data on how teachers motivate students indicates that teachers encourage and praIse 

students when they show good performances. Concerning how teachers nominate students in 

class activities, data from the respondents show that teachers nom inate on random basis. 

However, the observation result shows that teachers focus on act ive students onl y. 

The result from the correlat ion result indicates that teachers ' age and their attitude are weakly 

but positive ly corre lated with their c lassroom management practices. On the other hand , the 

co rrelation made between teachers ' attitude and the ir c lassroom practice indicates weak and 

negative relationship. 

The independent samp le t-test was also computed to see if there is d ifference between ma le 

and femal e teachers' attitude towards large class and their c lassroom management pract ice. 

The result shows that there is no statistica lly significant difference between the ir sexes. 
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6.2. Conclusions 

On the basis of the maj or fi ndin gs of the study, the follow in g conclusions are made: 

> From the res ult, it has been found out that it is di fficu lt to c learly demarcate numerica l 

boundary for 'small ', ' large' and 'ideal' c lasses in th is research context. The actual 

c lass s ize a lso differs from schoo l to schoo l and from c lass to c lass. On the other hand 

teachers' percept ion of class size also differs from teacher to teacher. But from the ir 

responses it can be concl uded that teachers are teac hing in large c lasses s ince the 

actua l class size they are cu rrentl y teaching are higher than the ir ideal c lass size on 

wh ich they prefer to teach 

> The teachers also bel ieve that the problems of large c lass teaching could not be so lved 

whether they implement appropriate pedagogical techniques or reduce the number of 

students ass igned per class. 

> The result of the study indicated that teachers face different difficu lties in thei r large 

class teachings. To mention some, covering the contents of the textbook, us ing of 

teachi ng aid, presenting d iffere nt kinds of activities, eval uat in g students work, 

controll ing the c lassroom atmosphere and addressi ng the needs of students are the 

most prominent di ffi culties reported. 

> From the fi nd ings of the result, it can be concluded that most o f the teachers cla im 

that they lise different classroom management techniques in order to manage their 

large s ize class teaching. However, the classroom observation ind icates that the 

prob lem of classroom management rema in unresolved. Thi s could be due to lack of 

implementing effective management techniques in a way that are suitab le and 

app l icab le to large size language c lasses. 

> Teachers' att itude does not have any influence on their c lassroom management 

practice. 

> The teachers' sex docs not have any influence on thei r atti tude of large c lass size and 

the ir classroom management pract ice. 

> Ma le and female teachers do not differ in the ir attitude and c lassroom management 

pract ice. 
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Genera ll y, from the results it can be co ncluded that there are various difficu lties that teachers 

reported they face in large size language classes . Howeve r, even if teachers reported they use 

different techn iques to manage the classes, the problem was not reso lved. Th is co uld also 

have its own elrect on students learni ng and in the effecti veness of the overa ll teaching 

learnin g process. 

6.3. Recommendation 

In light of the findings of the study, the fo llow ing recommendations are suggested: 

• As indicated by most of the respondents, special tra ining on how to manage large s ize 

language classes is a very valuab le input for teachers of Engl ish in large c lasses. The 

Mini stry of Educati on in line with Addi s Ababa Regional Educat ion Bureau should 

devel op and provide methodo logica l trainings on how to manage large size language 

classes. The task of the teachers could be to se lect and use appropr iate methodology 

according to the difficulty he faces in hi s c lasses. 

• Specia l emphasi s should be given to the iss ue of large c lassroom manage ment 111 

teacher education and training programs. 

• Tra in ings on d iffere nt problem solving skill s cou ld a lso play great role in the teachi ng 

learning in stitutions. Once the problems identified the school adm inistrat ion in 

co llaboration w ith other concerned bodies and profess iona ls on the area should 

develop and give trainings in order to develop the problem so lving skills of teac hers. 

• Curric ulu m developers, sy llabus des igners and material deve lopers need to consider 

large class s izes when they develop materials. The materials they produced should 

allow teachers to implement it in vari ous ways according to classroom co ntexts. 

• Finally, as the in vestigation for the study was cond ucted only in Addis Ababa first 

cyc le secondary schoo ls, the researcher would like to recommend other resea rchers, 

who have specia l interest on the area, to investigate the prob lem in depth and in wider 

co ntexts on national level. 
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APPENDIX A 

ADDIS ABABA UNIVERSITY 

INSTITUTE OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH 

Teachers' Questionnaire 

Dear teacher, 

This questionnaire is designed to find out the classroom management skills of English language 

teachers in dealing with large classes (classes consisting of large number of students). This 

questionnaire is one of the instruments which the researcher uses to gather the necessary data for 

his MA thesis in the teaching of English as a Foreign Language (TEFL) . 

. ~ 

Thus, I kindly request you to give the reqU~ed info;;;ation provided. Your contribution is highly 

important fo r the success of thi s study. The information provided will be used only for research 

purposes and it will undou btedly help the researcher a great deal in understanding the present 

classroom management practices of English language teaching in large si.:e classes and in 

drawing conclusions and suggesting solutions for the management of large size English language 

teaching classes. You do not need to write your name. 

Thank you in advance for your cooperation. 

Part I: General Information 

Direction 1: Please give information about yourself for each of the categories below or 

put a tick (v') mark in the appropriate box where necessary. 

I . Name of school ______________ _ 

2. Age a. 20-29 0 b.30-39 0 c. 40-49 0 d. 50 & above 0 
3. Sex Male O Female 0 
4. Educational status -------------
5. Total years of teaching experience _____________ _ 



6. Your teaching load in periods per week 

a. 10 and less than 100 c. 21-30 0 

b.II-20 0 d. above 300 

7. Have you attended any ELT (Engl ish Language Teaching) in-service course in the past fi ve years'! 

!I. Yes 0 b.NoO 

8. 1 f yes. when? 

9. These course consisted of 

a. ________________________________________ __ 

b. _________________________________ _ 

c. ________________________________________ ___ 

d. ____________________________ ___ 

10. Do you think special training is desired to teach large size ELT (Engli sh Language Teach ing) 

classes? 

Yes 0 NoO 

11. Do you have special trai ning to handle large classes" 

Yes 0 NoO 

12. If yes how do yo u measure its value? 

Very grea t va lue 0 

Little value 0 

great value 0 

no va lue at all 0 

same va lue [J 

Part II: Pc.-ccption and actual ELT(English Language Teaching) class size 

Direction: Please read the following items carefu lly and put II li ck (/) J1lark in thc 

appropriate box 

I . How many numbers of students you teach in yo ur largest class? 

' I ,- 0 J -J) 56-600 81-850 

36-40 0 61-65 0 RI'i-90 [] 

4 1-45 0 66-70 0 above 90 [] 

46-500 71-75 0 

51-55 0 76-800 

2. How many numbers of students you teach in yo ur smallest class" 

Below 30 0 
' I ,- 0 

4 1-45 0 

46-500 

56- 60 0 71. 75 0 

J --1) 61-65 0 76-80 0 



3. The usual (normal) class size you regularly teach: 

Below 30 0 41-45 0 56- 600 71-75 0 

31-35 0 46-500 61-65 0 76-800 

36-40 0 51-550 66-700 81-85 0 

Above 900 

4. The ideal class size that you think is comfortable to teach: 

Below 30 0 41 -45 0 56- 60 0 71-75 0 

31-35 0 46-500 

36-40 0 51-550 

61-65 0 

66-70 0 

5. What class size do you consider 0 be uncomfortably large? 

5. 1. At what number does the problem begin? 

Below 30 0 41-45 0 56- 60 0 

31-35 0 46-500 61-65 0 

36-40 0 51-550 66-700 

Above 900 

5.2. At what number does the problem become intolerable? 

Below 30 0 41-45 0 56- 60 0 

3 1-35 0 46-500 61-65 0 

36-40 0 51-550 66-700 

Above 900 

76-80 0 

81-85 0 

71-75 0 

76-800 

81-85 0 

71-75 0 

76-80 0 

81-85 0 

r 



Part III: Attitude towards teaching English to large class classes 

Direction: Please read each statement in this section and decide whether you agree or 

disagree with the statement by putting a tick (,() mark against your choice. 

A= Agree U = Undecided D = Disagree 

A U D 

1 It is a pleasant experience of teaching English to large size 

classes? 

2 It is easier to teach large classes as compared to small classes? 

3 Large classes cause problems for English language teaching 

and learning. 

4 Large classes are not problems but they are pretext for 

teachers' complaints. 
.- -

5 Large class can be managed effectively if teachers use 

appropriate methods and techniques. 

6 The problem of large classes solved only by minimizing the 

number of students per class. 



Part IV: 

Direction: which of the fo llowing are the major difficulties you face in teaching English in large 

classes? Based on yo ur experience, rank them in the order of their seriousness starting 

from the most serious to the least serious. 

Item 
Statements .{ank 

No 

I Controlling class discipline. 

2 Gi ving attention to each student in the teaching process 

3 Calling students by name whi le nominating for activities or 

exercises 

4 Giving written and oral exercises to students regularly 

5 Correcting and marking students' work or assigrunents 

6 Identifying the level of students 

7 Organizing students in groups so as to involve them in different 

class activities 

8 Using different methods and techniques needed to teach reading, 

wri ting, speaki ng and listening 

9 Administering quizzes and tests 

10 Supplementing the lesson using teaching aids and materials 

I I Covering the textbook within the given time 

12 Engaging students on challenging and demanding exerci ses that are 

valuable for language learning 

13 Implementing student centred approach 

14 Giving opportunities for individuals to speak in oral activities 

15 Providing materials to be distributed to each student 



Part V: Techniques used to cope with large classes. 

Direction: Please read each statement in this section and decide whether you agree or disagree 

with the statement and put a tick (v') mark on the box that fits your actual 

teaching experience . 

The fo llowing alternatives are given as responses 

No 

I 

1 

2 

3 

4 

5 

6 

7 

II 

8 

9 

10 

II 

12 

13 

14 

A 

B 

Always (0) 

Rarely (R) 

Statements 

Pedagogical perspectives 

Rely on lecture method 

Sometimes (ST) 

Never (N) 

Give attention fo r each of the students in the class 

Give class work, home work and ass ignment from the textbook 

Arrange and giving different tasks and acti vit ies that help 

students develop the four language skills (reading, writing, 

speaking and listening) 

Adapt the text so as to fit the level and interest of learners 

Use of teach ing aius and materials to support your teaching 

Adapt texts from outside the textbook and use it in the class to 

assist teaching 

Classroom management perspective 

Speak distinctly and with loud voice projection to be heard by 

a ll students in the class 

Organi ze students in pairs and groups for different tasks or 

activities. 

Make eye contact with students while teaching to get attention 

and control students to follow the lesson. 

Assign time limit for each activity or tasks and work in line with 

it. 

Try to give very clear instruction at different stage of the lesson 

Move round and monitoring what students are doing 

Control students disc ip line by: 

Adv ise students to be di sc iplined 

Warn the misbehaved student 

A SI R N 

- . _. - - . 



C Ask class monitor to contro l students 

D Make students busy using act ivities in class 

E Pun ish those who misbehave in class 

III Follow up and evaluation perspective 

15 Keep a record of students learning progress 

16 G ive summary exerc ises at the end of the lesson 

17 Check students' understanding using questions at the middle or 

at the end of the lesson 

18 Give short quizzes and tests 

19 Correct and marketing students ' work by: 

A Give chance for some students to write their answer on the 
-

blackboard and let others comment on that. 

B Take students' exerc ise books or assignments ancl mark III 

outside the class 

C Mark every student's work and discussing answers orally 

D Allow students to correct each other' s work by exchanging their 

exercise books (paper and group assessment) 

e Put signatures and giving marks at the end of each semester 

IV Motivation perspective 

20 Encourage students to speak in Engl ish in class discuss ion and 

present thei r views free ly. 

21 Encourage students to do group studies to learn from one 

another. 

22 Focus on students who regu larly raise their hands 

23 Nomi nate students randomly and making them answer questions 

24 Ca ll students by name to involve them in class discussion 

25 Prai se students when they show good performal.,ce 



Part VI: read the following questions and list down YOUI' answcl' based on your 

English language teaching experience' 

1. Large classes make it difficult for me to do what I woulcllike to do, because: 

---------------- ._---------- -

2. With an ideal number of students in my class, I could: 

-----------------------_._-._-----_._----
3. When I am teaching a large class, I help my students to learn I ~ ng l ish by: 

} 



APPENDIX B-1 

ADDIS ABABA UNIVERSITY 

INSTITUTE OF LANGUAGE STUDIES 

DEP ARTMENT OF ENGLISH 

Students' questionnaire 

Dear student, 

This questiOlUlaire is designed to find out views regarding how grade 9 English teacher teach in 

large classes (classes consisting oflarge number of students). 

Thus, I kindly request you to give the required information provided. Your contribution is highly 

important for the success of this study. The information provided will be used only for research 

purposes and it will undoubtedly help the researcher a great deal in understanding the present 

classroom management practices of English language teaching in largc si7.c classcs and in 

drawing conclusions and suggesting solutions for the management of large size English language 

teaching classes. you do not need to write your name. 

Thank you in advance for your cooperation. 

Part I: General Information 

Direction 1: Please give information for each of the categories below or put a tick (,I) mark in 

the appropriate box where necessary. 

I. Name of school ----------------------------
2. Sex MaieD Female 0 
3. Total number of students in your class _____________________ _ 



Part II. The statements given below are the major teclmiques used by English teacher to manage 

large classes. Put a tick C V') mark in the box corresponding to your choice that fi ts you 

English teacher' s actual teaching experience using the following scales. 

Always CA) 

Rarely CR) 

Sometimes CST) 

Never (N) 

No Statements A St R N 

I In the process of teaching the teacher: 

I Rely on lecture method 

2 Give attention to all students in the class 

3 Give class work, homework and assignment based only on the 

textbook. 

4 Give different tasks and activities to help students develop 

skills of reading, writing, speaking and listening 

5 Modi fy the text to fi t the level and interest of students 

6 Use teach ing aids 

7 Bring text from outside the textbook and use it in the class to 

assist teaching 

II In the process of managing class the teacher 

8 Speak distinctly and loudly to be heard by all the students in 

the class 

9 Organize students in pairs and groups for di fferent tasks or 

activities 

10 Observe the activity of each student 

11 Assign time limit fo r each activity or tasks and work in line 

with it. 

12 Gi ve clear instruction for each work. 

13 Attempt to help students in their work by moving round the 

class 



14 Keep class di sc ipline by: 

A Advise students to be disciplined 

B Give warning to those who di sturb in class 

C Ask class monitor to control students 

D Make students busy using activities in class 

E Punishing those who misbehave in class 

III In following up and evaluating students tbe teacber 

IS Keep students' results on di fferent tests, quizzes and 

examination 

16 Give summary exercises at the end of the lesson 

17 Raise question in the middle or at the end of the lesson. 

18 Give quizzes and tests 

19 Check and corrects students' classroom and homework by 

A Ask some students to write answers on the blackboard and 

making others comment on that 

B Take students' exercise books and assignment and mark it 

outside the class 

C Mark every student's work in class 

d Discuss answer orall y and telling students to correct each 

other' s work by exchanging their exercise books 

e Put signatures and giving marks at the end of each semester. 

IV In motivating students for language learning tbe teacher 

20 Initiate students to speak in English freely in class di scussions 

21 Encourage students to study in groups 

22 Give a chance to students who regularly raise their hands 

23 Ask students randomly 

24 Call students by name and invo lves them in class discussions 

25 Praise students who answer questions and show active class 

participation 
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APPENDIXC 

Transcribed Responses of the Open Ended Questionnaire. 

1. Transcribed responses of the difficulties teacher face in large classes. The responses are 

transcribed thematically. 

24 respondents gave 65 responses. 

1.1. Control 

2.1. It is difficult to control all of the students 

3. 1. I couldn 't manage the classroom in a proper way and making the teaching learning process is 

too difficult because large class size can make teaching learning process invaluable 

4.2. Difficult to manage the classroom activities 

5.3. It is difficult to manage the classroom environment 

6.1. Students talk without doing their class worklhomework 

7.2. It is difficult to manage the class 

8.1 . It is difficult to control them because of different behaviour of the students 

9.1. It is difficult to control the students 

10.2 control 

12. 1. When students are becoming large in number, they become disturber 

12.2. It is difficult to give group pair work 

14.1. Discipline case 

14.2. On equal ability to manage 

17. 1 students di sturb a lot 

18.3. Sometimes it is difficult to control the class 

19.1. I don't control them 

20.2. Create huge noise 

21.1. It is difficult to manage the classroom 

2 1.3. It is impossible to use group work because offear of control 

22. 1. It is difficult to handle or manage classroom 

24.3. It doesn't allow to manage classes 



1.2. Evaluation 
1.1. It is impossible to check their activities in the class 

2.3. It is difficult to correct each students exercise dai ly 

5.4. It is difficult to check each student's performance 

6.2. It is difficult to check up their activities and to identify who is higher, medium and lower 

students 

7. 1. It is difficult to correct students' home work and class work 

8.2. Difficul t to give them feedback individually specially in writing tasks 

9.4. To evaluate their work 

13. 1 Group discussion 

13.3. It is not easy to give feedback 

15.2. To check students writing work 

18.4. It's also difficult to know the performance of each student 's 

19.2. I can 't check and correct their exercise book 

20.1. Large classes make it difficult for me that when I want to evaluate all my candidates 

speaking ability in the class 

21.4 It is difficult to mark their exercise book 

22.3. It is difficult to evaluate 

24.2 It doesn't allow to check each students work 

25.2. It is difficult evaluate students progress individually 

1.3. Paying attention to individual 
1.2. It is too difficult to make all students participate since there is no enough time 

2.2. It is difficult to use student-centred method 

2.4. It is difficult to make all students participate in class activities 

4.1. Difficult to participate all students 

5. 1. It is very difficult to address the needs of all students in every lesson especially speaking, 

writi ng and reading skills 

9.2. To know individual difference at the lesson 

9.3. To help pupil who have problem 

10.4 attend all the students 



I 1.1 . The number of students is large it was difficult to give chance for all students because the 

time is limited 

15.1 It is difficult to give chance to each student' s 

18. 1. It is difficult to check the activity of each student's regularly 

18.2. It is diffi cult to invo lve each student' s one by one to make them improve the fair language 

skills 

20.3. Not enough time to know each student's ability 

22.2. It is difficult to know students by name 

24.1 It doesn' t allow to follow each students progress 

24.4. Very difficult to provide supplementary materials for each student 

25 .1. It is difficult to use individual works sometimes in the classroom and supervise it 

1.4. Effectiveness of teaching and learning 
1. 3. The students are probably inactive while the teaching and most of them do not involve in 

the class activities due to motivation 

4.3. Discourage the teaching learning activities 

10.5 To make them effective 

21.2 it doesn ' t allow using student-centred approaching to make the teaching learning effective 

23.1 I can't make the learners active players in the teaching learning process. When there is large 

class. For that reason, I am obliged to dominate by myself just to cover the course. 

1.5. Time 
5.2. It will create problems with time consumption in participation 

13.2 lack of time for using student-centred methods 

2. Transcribed responses of what teachers could do in ideal classes 
12 respondents gave 35 responses 

2.1. Teach more effectively 
2.5. Help them pmiicipate and practice while they learn from the lesson 

9.5. Get their attention and teach them effectively 

15.3 using teaching aids like radio, television and other electronics materials 

2 1.7 It is good to use student-centred approach and more language learning more effective 

23.3 Provide various tasks for learners and make them actively involve in such tasks 



23 .6. Make learners active participants in the teaching learning process 

24.8. Provide supplementary materials to make the teaching learning more effective and give 

feedback to each student's on progress 

25.3. Carryout the activities properly 

25.5 create the classroom atmosphere conducive for language teaching and implement effective 

language teaching 

2.2. More evaluation and work 
7.4. Check the students' progress (learning) easily 

12.4. Check their exerci se books at the lesson 

22 .6 Easy to evaluate 

23 .4 Following each student' s progress 

24.5. Check each students work 

24.6. See the progress of each student's 

25.4. Evaluate students' progress 

2.3. Better control 
7.3. Be able to manage the class properly 

9.6. Can control their work 

9.7. Can control and help well if they face di fficulty in class discussion 

12.5. To call their name simply without difficulty to control the class and engage them in the 

discussion 

2 1.5 Manage the students easily 

22.4 Easily manage classroom 

22.5 Easily name students 

2.4. Use group interaction 
2.6. Guide them to learn by themselves individually or in group 

12.3. It is possible to give group or pair work 

19.3. I divide them according to their ability and give them group work 

2 1. 6 Eas ily arrange students in group 

2.5. Respond to individual needs 
18.5. Motivate each student one by one to improve their language skill easily and give help in 

each acti vity 



18.6 check each student's activity regularl y 

23.5. Identify ing each students name and praise them individually 

24.7 Help each student' s according to their need 

2.6. Motivation 
14.3. I advise to give attention to their lesson 

14.4 I will motivate to have interest towards the language learning 

14.5 tell them to help each other and share experience 

3. Transcribed responses of techniques teachers employ in thei.· large classes 

18 respondents gave 34 responses 

3.1. Use groups 
1. 5. Making them discuss in pair and group 

2.7. Help them to form a group and discuss in group 

2.9. Discussions 

4.5. By discussing in groups the lesson 

5.5 . By making a group 

6.3 . Grouping them according to their ability and create situation in their group 

7.6. Forming groups and let students discuss the lesson in groups 

13.4 group discussion 

17.2. Making them in group 

19.4. Use group work 

24.9. Group work 

25.6. Organizing group and pair work mainly 

25.7. Engaging them in role plays and other activities by increasing the number of students in 

each group 

3.2. Miscellaneous 
1.4. Motivating them through advice 

4.4. Giving brief explanation for them and note 

8.4. Teacher-centred method of teaching-lecture method 



12.6. Give advice to make them discipline 

14.7 giving them support in my extra time i.e. , make up and tutorial classes 

17.3. Making the teaching learning process students centred method 

20.4 motivate them to share their views openly 

23.7 I'm forced to teach them using traditional lecture method and encourage them to practice the 

items they have learned outside the class 

24.12. I could advise them to learn independently by referring other resources 

3.3. Organize class discussion 
1.4. Using lockstep method and let them discuss with the help of valuable questions for each 

lesson 

2.8. Group work 

8.3. Through discussion 

9.8. Discussion by grouping them and work to do together 

16.2. Giving chance to share their idea 

24.10 more of oral discussion 

3.4. Responding to individual needs 
7.5. Letting students' help each other by having them exchange their exercise book and correct 

each others work 

14.6 helping each other 

14.8. Identi fying their needs 

16.1. Giving responsibility for each students 

24. 11. Individual works that could be done at home 

3.5. Giving written assignment 
25.8. Giving home works and written assignments so that they can practice the language both in 

the classroom and at home 



APPENDIXD 

Classroom Observation Check List 

Date of Observation _______ _ 

Time _____________ _ 

Teachers Code _________ _ 

Grade and Section ________ _ 

Name of the School _______ _ 

Lesson Topic 

No Activities to be observed Observed Not observed 

I Pedagogical perspectives 

I Relying on lecture method r 
2 Giving attention for individual students "- -

3 Giving class work, home work and assignment from the 

textbook 

4 Arrange and giving different tasks and activities. 

5 Use of teaching aids and materials to support yo ur 

teaching 

6 Adapting texts fi-om outside the textbook 

II Classroom management perspective 

7 Speak distinctly and with loud voice projection 

8 Organize students in pairs and groups for different tasks 

or acti vities . 

9 Make eye contact w ith students to get attention and 

control students 

10 Assign time limit for each activity or tasks . 

11 Give clear instruction at different stage of the lesson 

12 Moving round and monitoring what students are doing 

13 Controlling students discipline by: 

A Advising students to be di sciplined 

B Warn ing the misbehaved student 

C Asking class monitor to control students 

D Making students busy using activities in class 

E Punishing those who misbehave in class 



No Activities to be observed Observed Not observed 

III Evaluation and follow-up perspectives 

14 Keep a record of students learning progress 

15 Give summary exercises at the end of the lesson 

16 Check students' understanding using questions at the 

middle or at the end of the lesson 

17 Giving short quizzes and tests 

18 Correcting and marketing students' work by: 

A Giving chance fo r some students to write their answer on 

the blackboard and let others comment on that. 

B Taking students' exercise books or assignments and mark 

in outside the class 

C Marking every student's work and discuss·ing answers 

orally 

D Implimenting peer and group assessment 

E Putting signatures and giving marks at the end of each 

semester 

IV Motivation and feedback perspective 

19 Encourage students tu speak 111 English 111 class 

discussion and present their views fioeely. 

20 Encourage students to do group studies. 

21 Focusing on students who regularly raise their hands 

22 Nominate students randomly and making them answer 

questions 

23 Call students by name to involve them in class discussion 

24 Praise students when they show good performance 

I 
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