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Abstract 
 

Themainobjectiveofthisstudyis to investigatereadingpracticesofgrade10studentsin Bizet 

Secondaryschool-Bizettownin2012academicyear.Thestudyhastwomainspecificobjectives. The 

first specificobjective wastodescribeteachersreadingproceduresuseandthesecond objective 

wastoexamine the students’frequency ofreadingstrategy use inthe grade level 

mentionedabove.Datawere gatheredfromthe participantsofthe study suchasgarde10English 

teachersandgrade10students.Toachievethisdescriptivesurveyresearchdesignamixedmethod 

wasused.SixEnglishteachersandsixtythreestudentswereinvolvedinthestudybyusingrandom 

samplingtechnique method. The variousresearchinstrumentswhich have beenemployedinthe 

studyinclude: classroomobservation,teachersandstudentsquestionnaires.The collectedraw 

datawerecategorizedanddescriptivelyanalyzed.Particularlybothqualitative andquantitative 

dataanalysisanddiscussiontechnique were used.The classroomobservationwasanalyzed 

qualitatively whereastheclosedendedquestionnaireswere analyzedquantitatively. Asaresult, 

thefindings depictedthatteachers‘use inconsistentlyandinappropriatelythethreereading 

proceduressuchasbefore,duringandafter- readinginthe mentionedgrade level.In addition, 

teacherswereobservedusingtraditionalwayofteachingreadingwhichwasdominatedbyreading 

aloud.Therehasbeenlesstimegivenforsilentreadingorindependentreading.Thestudentswere 

notactively involvedinthe three readingprocedure relatedactivitiesinthe formofgroupand 

pairdiscussion.Ontopofthis,thestudents’frequencyofreadingtechniquesusewasfoundatlow 

level.Theresultofincorrectteachersreadingprocedureuseandlowlevelofreadingstrategyuse 

hasresultedinthepoorreadingpracticeofgrade 10students. Tothatend,thisstudygives 

suggestionthatcouldbringaboutatransformationinthepractice ofreadinginthegrade level 

studiedwiththeintentionthatrecentandconsistentteachers readingproceduresuse andhigh 

frequencyof reading strategy level in order to improvethe reading practices ofstudents.
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CHAPTERONE:INTRODUCTION 

 
 
 
1.1Backgroundof the study 

 
 
Readinghas longbeen recognized asa crucial skill, heavilyresearched across various 

educational frameworks.Historically, theGrammar Translation Method, prominent in the late 

19th and early20th centuries, prioritized readingalongsidegrammar in both syllabus design and 

classroom instruction. Theprimaryobjectiveduringthis period was to memorizethe grammatical 

rules of thetarget language and to read and appreciateforeignliterature(Larsen, 

2000). Consequently, inEnglish as aForeignLanguage(EFL)classrooms,readingcontributed 

significantlyto comprehension, albeit with limitedbenefits focused on word and sentence 

recognition rather than on holistictextual understanding(Kritzinger, 1995;Richard &Rodgers, 

2000; Teshale&Yemanerhan, 2008). 
 
 
As educational methodologies evolved, the emphasison readingincreased,leadingto the 

development of new theories aimed at enhancingreadingperformance(Bernhardt, 2006). The 

field of SecondLanguageAcquisition (SLA), which gained prominenceinthe 1970s, was 

significantlyinfluenced bypsycholinguistics and sociolinguistics. This shift gaveriseto various 

approaches to second-languagereading, including bottom-up/text-based perspectives, and later, 

moresocially-oriented methods that emphasized readers'priorknowledge(Razi, 2004). The 

introduction ofthe top-down model marked asignificant shift, placing greaterimportanceon 

readers'schematicknowledge. Eventually, researchers criticized the limitations of both bottom- 

up and top-down processes, leadingto thedevelopment ofthe interactivemodel, which balanced 

textual inputand readers' prior knowledge. 

 
Despitethese advances, the implementation of readingstrategies in manyEFLclassrooms remains 

inadequate. Nuttall(1996) observed that although readingis oneofthe four major languageskills, 

itoften receives insufficient attention in classroom settings,wherethefocus tends to shift toward 

grammar orwritinginstead.This inadequacyresults in poor reading practicesamongstudents, 

which undermines theirabilityto effectivelyengagewith texts. For students learning English as 

aforeign language, whereopportunities to practicethe languageare
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limited, readingis essential forachievinglanguageproficiency.Nuttall (1996) emphasized that 

while interactingwith nativespeakers is thebest wayto learnaforeign language, extensive 

readingis thenext best alternative. 

 
Readingnot onlyenhances students'languageskills butalso provides access to abroad rangeof 

information, which is crucial for theiracademicsuccess. Atkins, Hayelom, and Nuru (1996) 

emphasized that reading is themostimportant of thefourlanguageskills in Ethiopian high schools 

and tertiarycolleges.Activereading, therefore, is keyto improvingacademic performanceand 

succeedingin various fields of study. Recognizingthis, the researcher conducted 

adescriptivesurveyto investigate thereadingpractices ofgradeten students at Bizet 

SecondarySchool, aligningthe studywith established theoretical frameworks in reading. 

 
1.2 Statementof the Problem 

 
 
Atkins, Hayelom, and Nuru (1996) highlighted that manystudents in Ethiopia strugglewith 

readingproficiencyin English, characterized byslow reading, difficultyincomprehension, and an 

overallineffectivereadingculture.This deficiencyhinders their academicperformanceacross 

subjects. 

 
Teshale andYemanerhan(2008), as wellas Sweetand Snow (2003), notedthat students 

transitioningfrom primaryto secondaryeducationoften face challenges dueto theEnglish- 

language curriculum, which requires them to independentlycomplete numerous readingtasks. 

Despitethe criticalroleof readingin academicsuccess,grade10 students atBizet Secondary 

School in Ethiopia havenot met the expected proficiencylevels in English reading 

comprehension, asevidenced bytheir classroomperformance.The curriculumemphasizes the 

development of theseskills,yet students continueto struggle, impactingtheir abilityto learn 

across othersubjects whereEnglish is the mediumof instruction. 

 
As an experienced languageteacherat Bizet SecondarySchool, theresearcher has observed that 

manystudents struggle with reading comprehension. During readingsessions, much time is spent 

on pronunciation and vocabularyratherthan on understandingthe text. Most students remain 

passive, relyingon the teacherforanswersratherthan employingreadingstrategies to
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independentlycomprehend the material. Feedback from other English teachers and parents 

echoes these concerns, with manystudents'readingproficiencyfallingshort of expectations. 

 
Previous studies in Ethiopia haverevealed similartrends of poorreadingcomprehension and 

decliningreadingpractices among students at various educational levels (Teshale& 

Yemanebirhan, 2015; Solomon, 2014; Mesfin, 2008; Sisay, 2009; Teshome, 2010). However, 

thesestudies primarilyfocused on earliergrades or on teacher practices, leavingagap in research 

specificallyaddressing grade10 students' readingpracticesat Bizet SecondarySchool. 

This studyseeks to fill that gap byinvestigatingthereadingpractices ofgrade10 students at this 

particularschool. 

 
1.3 Objectivesofthe Study 

 
1.3.1General Objective 

 
 
Thegeneral objectiveofthis studyis to investigatethe readingpractices ofgrade10 students at 

 

Bizet SecondarySchool. 
 
 
1.3.2 Specific Objectives 

 
 
Thespecificobjectives of this studyareto: 

 
 

•Describethereadingprocedures used duringclassroom readinglessons atBizet 
 

SecondarySchool. 
 

•Examinethe frequencyof readingstrategyusebygrade10 students atBizet Secondary 
 

School. 
 
 
1.4 ResearchQuestions 

 
 
Thestudyaddresses the followingresearch questions: 

 
 

•Howdo teachers implement readingtechniques duringclassroom reading sessions at 
 

Bizet SecondarySchool? 
 

•What is the frequencyofreadingstrategyusebygrade10 students atBizet Secondary 
 

School?
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1.5 Significanceofthe Study 
 
 
This studyis expected to haveseveral significantcontributions: 

 
 

1.   It will raiseawareness amongteachersabout theimportanceof usingappropriate 

methods forteaching readingskills and provide afoundation forgrade10English 

teachers atBizet SecondarySchool to assess theirstudents'readingpractices. 

2.   It will offer valuable feedback to teachereducationinstitutions, encouraging astronger 

focus on students' readingpractices during curriculumdevelopment. 

3.   It could serve as aresource forcurriculumdesigners, helpingthem to incorporate reading 

procedures and strategiesinto instructional materials. 

4.   It will encouragestudents to engagein activereading, therebyenhancingtheir 

comprehension ofwritten texts. 

5.   It will provideafoundation for futureresearch in this area. 
 

6.   It will help parents to encouragetheirchildren to develop strongreadinghabits earlyon, 

promotinglifelonglearning. 

 
1.6 Scopeof theStudy 

 
 
This research wasconducted within theEthiopian EFLcontext duringthe2012 academicyear.It is 

specificallylimited to the readingpractices ofgrade10 students at BizetSecondarySchool. 

Thefindingsareintended to applyto all sectionsof grade10 students at this school, as wellas 

potentiallyto othergrades within the same school. 

 
1.7 Limitationof theStudy 

 
 
Thestudy's participantswerelimited to onesecondaryschool, involving6teachers and 63 students 

from Bizet SecondarySchool. This limitation restricts thegeneralizabilityof theresults to other 

educational settings. Additionally,capturingallaspects of students' readingpractices within the 

study's time frame provedchallenging,requiringamorein-depth studyfor comprehensiveresults. 

Data collection wasalso affected bytheabsenceofsome participants and delays in 

questionnaireresponses, which mayhaveinfluenced thefindings. Thestudy's focus on
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onlyoneschool furtherlimits its generalizability.A broader studyincludingmoreschools would 

provideamorecomprehensive understandingof theissues being investigated. 

 
1.8 OperationalDefinitionsofKeyTerms 

 
 

• ReadingMethod:A systematic plan forlanguageinstruction based on aselected 

approach, involvingconsistent proceduresand strategiesforteachingreading 

comprehension (Anthony, 1963). 

• Reading Technique:Specificstrategies ortasks used within agiven methodto achieve 

immediate objectives in readingcomprehension lessons (Anthony, 1963). 

• Reading Strategy: A conscious method or procedureforunderstandingwritten texts, 

includingsub-skills suchasinferringmeaning, predictingcontent,and summarizing 

(Parrott, 1993). 

• ReadingProcedure: The stagesofreadinginstruction,includingpre-reading, while reading, and 

post-readingphases(Harmer, 1992). 

• ReadingPractice: Theprocess in which studentswork under theteacher'sdirection to 

engagein readingcomprehension in alignment with suggested theoreticalframeworks 

(Nunan, 1991). 

 
Theserevisions aimto improvethe clarity, flow,and precision ofyour writing, makingthe 

study's objectives, scope,andsignificancemoreaccessible to the reader.
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CHAPTERTWO:REVIEWOFRELATEDLITERATURE 
 
 
This chapterprovides asystematicand comprehensive reviewofthe relevant literature, including 

both published and unpublished sources, as well as empirical and theoretical studies. Thereview 

focuses on keyaspects ofreadingcomprehension,includingits underlying concepts, principles 

forteaching, models of the readingprocess, instructional strategies, classroom approaches, and the 

various types, purposes, and components ofreadingskills. Additionally, the chapter 

examines the practical application oftheseskills in the classroom setting. 
 
 
2.1 Readingcomprehension skills 

 
 
Reading comprehension involves the abilityto read with understanding andat anappropriate 

speed (Eskey, 1970).It isthe dynamicprocess through whichreadersconstruct meaningfrom 

written material (Durkin,1993). Adams (1993)further elaborates that readingcomprehension is 

the abilitytograsp themessage conveyed byatext. This process allows readers to form mental 

representations of the text based on theirreadingexperience(van den Broek &Espin, 2012). 

Effectivecomprehension depends not onlyon thereader's characteristics but also on the 

languageprocessingandreadingstrategies theyemploy. 

 
As readers develop theirreadingcomprehension skills, theytransition fromlearningto read to 

readingto learn, which isthe ultimategoal (Yovanoff, Duesbery, Alonzo, & Tindal, 2005). 

Research has shown thatsuccessful readers consciouslyemployvarious strategies throughout the 

readingprocess. Theyare awareof their readingstrategies, usebackgroundknowledge, 

anticipate content, andactivelyengagewith thetext to enhance comprehension. 
 
 
Readers utilizemultiple strategies whilereadingtoextract meaning from thematerial. These 

strategies encouragethoughtful engagement with thetext and ensureadeeper understanding. 

Therefore, teachingreadingcomprehension should focus on fostering critical thinking, problem- 

solving, and self-monitoringof comprehension (Harvey&Goudvis, 2000).Readingstrategies can 

belearned,applied, and refined through practice. However, becomingaproficient strategic reader 

requires morethan justrecognizingindividual strategies; itinvolves integrating,adapting, and 

applyingthem in combination to address comprehension challenges (Trabasso&Bouchard, 

2002).
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Strategicreadingis a higher-order cognitive process that involves transforminginformation and 

ideas. For instance, summarizingrequires evaluatingand synthesizinginformation; making 

predictions involves combiningfacts and ideas toform hypotheses; making connections requires 

generalizing; andclarifyinginvolves identifyingproblems and developing solutions (Marsha, 

Open Court Reading). 

 
Effectivereaders focus on the keyelements of thetext that align with their curiosityandreading 

objectives. Theyactivelyseek new meanings andconcepts that arenot explicitlystated in the 

text bydrawingon theirbackgroundknowledge.This approach includes evaluatingthe qualityof 

ideas presented in thereadingmaterial (Marsha, Open Court Reading). 

 
Mostscholars definereadingcomprehension in similarterms. Across thesedefinitions, thereis a 

common understandingthat readingis anactiveprocesswhere readers create meaningthrough 

theirinteraction with thetext. Readers employvarious cognitive strategies throughout the different 

phases ofreadingcomprehension to facilitate understanding. Thisprocess reflects the relationship 

betweenreaders,texts, and strategies(Marsha, Open Court Reading). 

 
2.2 The Natureof ReadingComprehensionPractice 

 
 
Oneof theprimaryreasons weread is to understand the meaningconveyed bythe text. Accordingto 

Pardo(2004), comprehension is a process wherereadersconstruct meaningby engagingwith 

thetext, integratingtheir prior knowledge andexperienceswith theinformation presented,and 

consideringthe perspectivetheybringto thereading. Similarly, Wooley(2011) defines 

readingcomprehension as the processofmakingmeaning from text. Thegoal is to achievean 

overallunderstandingof thetext, ratherthan focusingon isolated words or sentences. Ghelani, 

Sidhu, Jain, andTannock (2004) furtheremphasizethat readingcomprehension is a 

highlycomplextask that requires various cognitive processes and readingabilities throughout 

one's life. 

 
Snow (2002)describes reading comprehensionas the simultaneous processof extracting and 

constructingmeaningthrough interaction and involvement with written language. Hehighlights 

the useof theterms"extracting" and "constructing"to underscorethedual importanceof thetext 

itself and the reader'sactive engagement in determiningcomprehension.
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Accordingto theOxfordDictionary, achievementis defined as somethingsuccessfully 

accomplished, particularlythrough one's own effort and skill. Achievementis a critical factor in 

evaluatingthe success ofteachingand learningactivities. Several factors influencereading 

achievement. Snow, Burns, and Griffin (1998) identifyfourkeyaspects that affect it:(1) 

intellectual and sensorycapacities, (2) positiveexpectations and earlyexperiences with literacy, 

(3)support forreading-related activities and attitudes that prepareindividuals to benefit from 

earlyliteracyexperiencesand formal education, and (4)instructional environments conducive to 

learning. 

 
Inconclusion, reading achievement reflects students'abilityto comprehendtexts, which can be 

influenced byvarious factors, includingtheirreadingstrategies. High achievement in reading 

comprehension is typicallyindicated byhigh scores or positive outcomes. 

 
2.3 Readingin EthiopianContext 

 
 
In theEthiopian education system, Grade10 playsapivotal rolein preparingstudents foreither 

completingsecondaryschool or advancingto preparatoryschool, whereEnglish becomes the 

medium of instruction. At this stage, thereis an equal emphasison allfourlanguageskills: reading, 

writing, listening, and speaking. Authentic materials aregraduallyintroduced to develop 

theseskills further, withaparticular focus on reading. 

 
ByGrade10, students are expected to build on the readingsub-skills and strategies theyhave 

acquired in previous grades. The curriculumplaces astronger emphasison encouragingstudents to 

infer themeanings ofunknown words, predict the content oftexts, and utilizedictionaries 

effectively. Additionally,students begin to develop essential studyskills, such as summarizing 

texts and identifyingmain ideas (MOE, 2008,English for EthiopiaGrade10). 

 
Theprimaryobjectiveofthe Grade10curriculumis to expand the rangeoflanguage available to 

students and to enhancetheirproficiencyin all four languageskills, along with their learning 

strategies. This approachaims to help students become moreindependent learners,whetherthey 

arecompletingtheirsecondaryeducation orpreparingfor further studies in preparatoryschool 

(MOE, 2008).
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2.4. Modelsof the ReadingProcess 
 
 
AccordingtoBright andMcGregor, thewayweapproach atext depends on several factors, 

includingthe sizeof thetext, thepurposeof reading, and the allotted time. Readers typically 

approachatext in oneof threeways: top-down, bottom-up, orinteractive.Below is adetailed 

discussion of eachapproach. 

 
2.4.1Top-down Approach 

 
 
Thetop-down theoryof readingwas developed byGoodman in 1967. Accordingto Goodman,a 

reader engages with a text byrelyingon theirpriorexperiences and knowledge,approachingthe 

text in aholistic and selectivemanner. Nuttall(1996) describesthetop-down approach as follows: 

 
"Wedraw on ourown intelligence andexperience—the predictions wecanmake, based on the 

schematawehaveacquired—to understand thetext.We consciouslyuseitwhen wetryto see 

the overallpurposeof thetext or get arough ideaof thepattern ofthewriter’s argument, in order 
 

to makeareasonedguess at the next step." 
 
 
This suggeststhat readingcomprehension involves morethan just decodingtext;itrequires 

integratingpriorknowledgewith theinformation in the text to enhanceunderstanding. The 

reader’s experience andanticipatoryskills playasignificantrolein this process. Researchers 

suggest that this approach is closelylinked to thereader's priorexperiences, makingitessential to 

consider these experiences when interpretingatext. As Nuttall(1996) further elaborates: 

 
"This enables the reader to predict the writer’s purpose, the likelytrend ofthe argument, and 

 

then usethis framework to interpret difficult parts ofthe text. Thetop-down approach provides a 

senseof perspectiveandmakes use ofallthat the reader brings to thetext:priorknowledge, common 

sense, etc., which havesometimes beenundervalued in thereadingclass." 

 
Thetop-down approach,therefore, requires readers to integratetheirlifeexperiences and world 

knowledgewith thetext, creatingaholisticmethod of reading.
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2.4.2Bottom-up Approach 
 
 
Thebottom-up approach,developed byGough in1972, begins with thetext itself, focusingon 

smallerunits of language. Accordingto Nuttall(1996), "thereader builds up meaning from the 

black marks on thepage:recognizinglettersandwords, workingout sentencestructure." This 

approach is text-driven, relyingheavilyon thetext's linguistic features to construct meaning, 

withoutsignificant relianceon priorexperience. 

 
In this approach,reading starts with the identification ofindividual letters, progressingto words 

and sentences, and finallyto the comprehension of entireparagraphs. Theprimarydistinction 

between the top-down and bottom-up approaches lies in their focus: theformeris driven bythe 

reader's background knowledge, while thelatter is driven bythetext itself. Parry(1987) 

succinctlycontraststheseapproaches: 

 
"Some arguethat reading is a 'bottom-up'process:graphemesareperceivedas formingwords, words 

as formingsentences, and sentencesas formingparagraphsand soon (Gough, 1972); others 

arguethat theprocess is a'top-down'one: thereader starts with a general idea, or schema, of what 

should be in the text—this beingderived from previouslyacquiredknowledge—and uses this 

schema in perceiving and interpreting graphiccues (Goodman, 1967)." 

 
2.4.3Interactive ReadingApproach 

 
 
Manyscholars arguethatneither thetop-down northe bottom-up approachalone is sufficient for 

effectivereading.Instead, a combination ofboth approaches—referred to as the interactive 

approach—isconsideredmore effective.In this approach, readers shift between the two methods as 

needed, dependingonthe demands ofthe text and theirreading goals. Nuttall (1996) explains: 

 
"A reader continuallyshifts from one focus to another, now adoptingatop-down approach to 

predict the probable meaning, then movingto thebottom-up approach to check whether that is 

reallywhat thewriter says." 

 
Carrell(1988) supports the ideathat successful readinginvolves the useofboth approaches 

 

(interactiveapproaches)for different purposes. Theinteractiveapproach recognizes the dynamic
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interaction between the readerand the text, where readers draw on boththetextual information 

and theirpersonal experiences to understand thematerial. 

 
2.5 ReadingComprehension InstructionalStrategies 

 
 
Effectivereadinginstruction involves guiding readers to makemeaning from readingmaterials 

byemployingvarious strategies. Thesestrategiesareessential in helping readers comprehend 

texts. Researchers and practitioners haveemphasized that literacycan beacquired through the 

use and application ofreadingstrategies for text processing(Carrell, 1989). 

 
2.5.1 DefinitionofReading Strategy 

 
 
Readingstrategies refer to the cognitive and perceptual processes that readers useduringreading 

to understand themeaningof texts (Carrell, 1989; Block, 1986). Thesestrategies aremethods that 

assist readers in derivingmeaningfrom written materials. Alderson (2000)observes that: 

 
"Thestrategies havebeen labeled differentlyin theliterature and include terms such as techniques, 

tactics, potentially conscious plans, consciously employed operations, learning skills, basicskills, 

functionalskills, cognitiveabilities, languageprocessing strategies, and problem- solving 

procedures." 

 
Brown(2007) defines strategies as"specific approaches to tacklingaproblem or task, ways of 

operatingto achieveaspecificgoal,and deliberate plans for managing andmanipulatingcertain 

information."Henotes that strategies varybetween individuals, situations,and over time. 

 
Pani (2004)describes readingstrategies as"the mental operations involvedwhen readers 

approachatext effectivelyto makesenseofwhat theyread.Good readersapplymorestrategies 

morefrequentlyand more effectivelythan poorreaders." 

 
Brown(2001) emphasizes that "readingcomprehension is a matter ofdevelopingappropriate, 

efficientcomprehensionstrategies." Helists ten such strategies: 

 
•Identifythe purposein reading. 

 

•Usegraphicrules and patterns to aid in bottom-up reading.
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•Employdifferent silent readingtechniquesforrelativelyrapid reading. 
 

•Skimthe text formain ideas. 
 

•Scan the text forspecificinformation. 
 

•Usesemantic mappingorclustering. 
 

•Guess when uncertain. 
 

•Analyzevocabulary. 
 

•Distinguish between literal and implied meanings. 
 

•Capitalizeon discoursemarkers to process relationships. 

Lau(2006) highlights several characteristics ofpoor readers: 

•Theystruggleto construct themain ideas and macrostructureof texts. 
 

• Theyareunfamiliar withtext structures and failto usethesestructures to organizemain 

ideas. 

• Theypossess littlepriorknowledge and do not activate their knowledgetofacilitate text 

comprehension. 

•Theyfind it difficult to draw inferences forin-depth understanding. 
 

• Theylack metacognitiveabilities, areunawareofproblems that arise duringreading, and do 

not monitor their readingprocess. 

 
Numerous studies have explored the effectivenessof readingstrategies oncomprehension. These 
studies havefound that whileparticipants'awareness of certain strategies and theirreflective 
abilities improved, somestrategies proved morechallengingto master. Additionally, itwas noted 
that the useof strategies iscloselyrelated to thereader'sgoaland motivation. He(2008) investigated 
theimpact of reading goals and motivation on strategyutilization, findingthat participants with 
strongergoalsgenerallyperformed better than thosewith weakergoals, even if 
theirproficiencylevels werethe same. 

 
Based on thereview, readingcomprehension strategies can bedefined as theintentional and 
varied mental processes that readers applyto enhancetheirunderstandingof texts. 

 
2.5.2 Types ofReadingStrategies



usingsyntactic, logical, and cultural clues to uncover thewriter's unstated ideas and information 
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Effectivereadinginvolves various sub-skills, eachessential for successful comprehension. Here is 

an overview of keyreadingstrategies: 

 
2.5.2.1 Skimming 

 
 
Nuttall (1996)defines skimmingas "quicklyglancingthroughatext to grasp its general idea," such 

as determiningif a research paper is relevantor stayinginformed about less critical topics. 

Skimmingis crucial forgathering general information (Grellet, 1996;Urquhart &Weir, 1998) and 

helps readers savetime byquicklyreviewing numerous articles (Rayner &Pollatsek, 1989). 

Grellet (1996)considersskimming "amorethorough activity" as it requires an overallviewof the 

text and indicates acertain level ofreading competence.It provides readers with ageneral 

overview without delvinginto details. 

 
2.5.2.2 Scanning 

 
 
Scanninginvolves readingrapidlyto locate specificinformation. Williams (1996)describes 

scanning as"readingto find specificpieces of information." It is asurface-level process that 

focuses on findingparticularwords, phrases, figures, names, ordates (Pugh, 1978). Scanningis 

used forselectivereadingwith a particularpurposein mind. Jordon(1980) notes that texts suitable 

for scanningincludeindexes, dictionaries, maps, advertisements, and reference materials. 

 
2.5.2.3 Predicting 

 
 
Prediction refers to "theabilityto anticipate orguess what will comenext, using grammatical, 

lexical, and cultural clues"(Grellet, 1996). McDonald (1983)describes prediction as a"theory" 

that allows readers"to bealways ahead ofthearrival of surfacestructure." It involves forecasting 

content byidentifyingboth known and unknown information, helping readers to navigateand 

understand the text moreeffectively. 

 
2.5.2.4 Inferencing 

 
 
Inferencingis theprocess of derivingmeaning from text that is not explicitlystated.It involves
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(Grellet, 1996).Nuttall (1996)defines inferenceas "makinguseof syntactic, logical, and cultural 

clues to discover themeaningof unknownelements."This skill aids comprehension byenabling 

readers to drawconclusions from implicit information provided bythetext, makingitavital 

problem-solvingstrategy. 

 
2.5.2.5 Previewing 

 
 
Previewingis a strategicapproach to quicklylocaterequired information (Grellet, 1996).It 

involves examiningelements such as the title, tableof contents, index, appendix, preface, 

headings, and subtitles. Previewinghelps studentsefficientlyfind specificinformation and 

understand the structureof thetext beforereading in detail. 

 
2.6 Principlesof TeachingReadingComprehension Skills 

 
 
Effectiveteachingofreadingcomprehension skills involves several keyprinciples that ensurea 

comprehensiveand engaginglearning experience.Williams (1986)outlines ten essential 

principles for evaluating and implementingeffectivereadinginstruction: 

 
Principle 1:UseofInteresting Texts 

 
 
For readinginstruction to be effective, texts must be engagingand motivatingfor learners. 

Interest in the text is crucial for fosteringagenuinereading experience. 

 
Principle 2:Learners Readto Learn 

 
 
The core activityof areadinglesson should belearners activelyreadingtexts. As Williams 

emphasizes, "Learners learn to read byreading; thereisno otherway." 

 
Principle 3:LanguageDevelopment andReading Ability 

 
 
Growth in languageabilityis fundamental to the development of readingskills. Accordingto 

Alderson (1984),aminimum threshold of languageproficiencyis necessaryforreadingskills and 

strategies to beeffectivelyapplied. 

 
Principle 4:Reflect Real Reading Practices



15  

Classroom procedures should mirror thepurposeful, task-based, and interactivenatureof real 

readingexperiences. This approach helps to alignclassroom activities with authentic reading 

practices. 

 
Principle 5:TeacherModeration 

 
 
Teachers should practicerestraintand avoid being overlydominant in theclassroom. Excessive 

interferenceand talkingcan impedelearners' readingdevelopment.It is important forteachers to 

balancetheir involvement to support ratherthan hinder students'progress. 

 
Principle 6:CognitiveReality in Exercises 

 
 
Reading exercises should, as much as possible, reflect cognitive reality. Activities should be 

designed toalign with how readingprocesses occur in real life,enhancingtheir effectiveness. 

 
Principle 7:BeyondCourses andTextbooks 

 
 
Proficiencyin readingcannot be achieved solelythroughattending areadingcourseorworking 

through atextbook. Effectivereadingdevelopment requires ongoingpractice and application 

beyond structured learningenvironments. 

 
Principle 8:Contribution ofMeaning 

 
 
Readers playan activerole in contributingmeaningto a text. Comprehension involves the 

 

interaction between the reader’s interpretations and the text’s content. 
 
 
Principle 9:Multi-Sensory Engagement 

 
 
Progress in readingrequires the useof bothauditoryand visual senses. Engagingmultiple senses 

can support deeper understandingandretention ofreadingmaterial. 

 
Principle 10:EffectiveUseofTexts
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Simplyusingatext in teachingdoes not equate toeffectivereadinginstruction. Themanner in 

which texts areutilizedmustbe carefullyconsidered to ensuretheyfacilitate meaningful 

learningexperiences. 

 
2.7 The phasesof classroomapproach toreadingskills 

 
 
Currently,readinginstruction in the classroom is divided into threephases: pre-reading, while- 

reading, and post-reading(Williams, 1984 and Nuttall, 1982). 

 
2.7.1 Pre-ReadingPhase(Setting the StageforUnderstanding andResponse) 

 

Thepre-reading stagefocusesonintroducing thereadingtextandestablishingaframeworkfor 

reading.Italsoaimstobuildand activate students’relevantpriorknowledge aboutthe topics, concepts, 

issues, and vocabularyin thetext to beread (Williams, 1984 and Nuttall, 1982). 
 
Nuttall(1982) notes that before the students beginto read the text the teachersareexpected 

todomanythingstomaketheirtaskmoreexplicitandtheir way of tackling it more effective. They 

needtoconsiderthefollowing pointsinordertoinitiatetheirstudentsforthe reading ofany text. 

 
Introducing the text 

 
 
Theteachershouldintroducethetext'stopic and elicitstudents'experiences byaskingquestionsto 

exploretheirbackgroundknowledgeofthetopic.Thispreparesthemforwhatthey aregoing to 

read,creatingexpectationandstimulating(arousing)theirinterestinthereadingtext(Konare, 

1994). 
 
 
Teachers can create interest by providing students predictive tasksandinteresting activities, 

andactivatetheirpriorknowledgebeforereadingsothattheybringsomethingoftheirown to the text. If 

teachers get students engaged in the task there is a much betterchance that 

theywillreadwithcommitmentandconcentration (Harmer,2001).Teacherscangetstudents engaged 

bytalking aboutthe topic, by  showing apicture for prediction,  by asking them to 

guesswhattheyaregoingtoseeonthebasisofafewwordsorphrasesfromthetext,or byhavingthem  look  

at the  headlines  orcaptions beforetheyread the text



17  

Inthis stagetheteacheris expected to clearthe wayforlettingstudents toreadand understand the actual 

text byequippingthe predesired preparations. 
 

Providing a reason for reading 
 
 
Accordingto (Nuttall’s,1982)itis crucial to motivate students to read witha clear purpose.We 

need to haveapurpose for readingso that we candeterminethe level of detail required for our 

understanding.  So  it is  often  helpful to give  students  an  imaginarypurposeforreading,  to 

enable  themto  judge what  theycan skim  over,  what  theymust  attend  to  in  detail, 

accordingto theirrelevanceto their purpose 

 
Dealing withnewlanguage 

 
The teachersneedtoselectafewwords orexpressionsfromthetexttopre-teachorreviewvery 

quickly.They should choose only key words that are very essential forunderstanding the text 

(Williams,1984).In other words, where studentsare likely  to beheld back unnecessary because of 

three or four words, it makes sense to teach them first. Where they should be able  to  comprehend 

the  textinspiteof  someunknown  words,  teacher  can  leavevocabulary work till latter (Harmer, 

2001). However an appropriate compromise istouse some(possibly unknown)wordsfrom 

areadingtext  as  part  of theirprocedureto  create interest  and activate the students’ schemata, as 

the words may suggest topic,genre or construction-or all three. Thestudents can first research the 

meanings  of words and phrases and  then predict  what a 

textwithsuchwordsislikelytobeabout.Preteachingkeywordsisonewayofclearingtheground 

forsuccessful readingand understanding. 
 
Breaking upthe reading text 

 
 
AccordingtoNuttall(1982)breakingupthetexthasmanyadvantages.  Itiseasiertoworkina thoroughand 

organized way  on a short section than on a complete long text.Besides,itis easierto hold 

thestudents’ interest if teachers handle ashort section at a time.  Teachers can deal 

withonesectionfullyandthenmovetoafreshone.Furthermore,handlingatextinsections can lead to 

more effective learning. Teachers can ensure more thorough understanding 

becausewhenthefirstsectionhasbeendealtwith,ithelpsthestudentsinterpretthesecond
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and so on,which in turn helps students develop the important skills of anticipationand prediction. 

 
2.7.2 While-Reading Phase(Engaging inText) 

 

Accordingto Greenwood(1998) readers are actuallyimmersed themselves in to the actual reading 

processanddotextrelatedcomprehensioncheekquestionsduring theirreading.Itisatimelimit, 

realreading,independentandsilentreading.Itisastageinwhichstudents’reflectsandreactsbased on 

theirreading. 
 
Inthisphaseteachersshouldpreparevariousactivitieswhichhelptogetanoutputandtoget ready 

readersforthe nextreading stage.According toNuttall(1982)themostimportant activities 

ofwhile-readingphase arethe following: 
 
lookingthe central ideasand supportingsentences 

 

Identifyingthespecificinformation 
 

Inferringinformation contained in thetext 
 

Summarizinginformation ofthe text into tables, graphs,etc. 
 

Fillingin theblank spacewith therequired information 
 

Guessingnew wordsfrom context 
 

Paraphrasing and interpretingtexts, etc. 
 
 
2.7.3ThePost-Reading Phase(Making Connections andExtending Understanding) 

 

This stage is designed to evaluate what the teacher has taught in the while-readingstage. In thepost 

reading stage the teacher may ask the students to know their reaction to the 

text,forexample,thestudentsmayanswerwhethertheyhavelikedandenjoyedit,orfound itusefulornot.  

Ifthetextisfounduseful,themeaningandcontentofitmaybeextended to the students’ known social 

phenomena, personalinterests and knowledge or experience. In short, activities at this stagedonot 

refer directlyto thetext, but‘grows out’ ofit. 
 
This stageis  also  important  sincethis  stageis  supposed to  evaluateand  examinethe output 

ofandfeedbackfromthestudents.Inadditiontothat,post-readingphaseenablesthestudents, according 

toWilliams(1996),toconsolidateorreflectuponwhat has been read and to relate the  text  to  the  

learners’ own  knowledge,  interest, experienceor views.
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2.8. Roleof ClassRoomTeachersin Language Class 
 
 
AccordingtoNegash(2008) the personwhohadimmediaterelationshipwithstudentsisa 

classroomteacher.He/she isa communicationbridgebetweenthetextandthestudents.Without 

thesupportoftheclassroomteacheritisnoteasy toexpectfortheeffectiveachievementofthe intended 

objectives of thelesson. 
 

The first job of the classroom teacher is creatingsuitable environment for learning.He/she 

shouldhavesoundpreparationonreadinglessonsothathe/shewouldmakestudentsactivereaders and 

facilitate successful learning. Student’s skillof comprehension andcreativitycanbeenhanced by 

whattheteacherdoesbeforethelesson.Theteachershould,therefore,developaplanforeach lesson and 

encourageactive view. 
 
According toGetachew(2003)previewingactivitieshelpstudentsanticipatehowtheprogram material 

linksto previouslessons or subsequent activities. Reviewingwords  or valid concepts of the lesson, 

and telling students the main topic of the lesson and asking them what they 

thinkareexamplesofpreviewingactivities.Theprincipalobjectiveofdoingpreviewingactivity is to 

provokestudents’ interest in the lesson and togive backgroundknowledge. 
 
The other important role of classroom teacher is helping students engageactively  in tasks to  be 

accomplished  whilethe  lesson  isin  progress. Inrelation  to this,Willis  (1995)posits that 

duringthe lesson theclassroom teacher shouldalso  create  a conduciveenvironment  so as to help 

students participate in activity. This can be done by organizing the class in 

pairs/groupinaccordancewiththeguidancegivenbytheclassroomteacher.Theclassroom 

teacherassiststhestudentswhiletheyareperformingtheactivities.He/sheclarifiesagueideasand 

conceptsandmonitorstheclass.Finally,theclassroomteacher summarizesthe lessonattheend of 

theprogram me. He/shegives  students  timeto  review, reinforceand  explainthe concepts they  

have attended to (Getachew, 2003).Tothisend,theteacher hastoorganize andsetpost- viewing 

activities. 
 
2.9TypesofReadingSkills 

 

Indealingwiththetypesofreading scholarsdividereading intotwokinds,depending upon the 

purposeofthetextforreading,thelengthofthetextandtheclassroomprocedureaswell
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astheveryobjectivethetextispreparedfor.Accordingly,thetwotypesofreadingarecalled 

intensiveandextensivereading.Thesetwo typesofreadinghoweverarecomplementary and children 

should be exposed to both types Nuttall (1996). 
 
2.9. 1. Intensive Reading 

 

Asithasalreadybeenmentionedtheclassificationofthetwotypesdependsonthepurpose 

ofthetextforreading,thelengthofthetextandtheclassroomprocedure.Basedonthis,intensive 

readingreferstothereadingofshorttext.Itentailsthereadingmadeatclassroomlevelunderthe 

guidanceoftheteacher.Thisisatype ofreadingweusually seeinlanguageclassroomsbothat 

primarylevel and secondaryor tertiarylevels. 
 
Studentshaveonlybeguntorecognizeindividualwordsandmakeinterpretationofshortsentences 

theemphasisshouldbeontheintensivetype ofreading.However,thisdoesnotmeanthatthe othertypeof 

readingshould never be carried out at this level. 
 
To that effect, in introducingshort texts to students, fourdifferent wayscan beused as follows: 

 
Read each phraseyourself, and pointto thepictures and words. 

 

Read each phraseseparately,and ask pupils to sayitafter theteacher. 
 

Ask individuals to read each phrase. 
 

Ask individuals to read sentencesfrom thetext.  (Thompson, 2001) 
 
 
Inthismanner,studentslearnbyintegratingskillsinsuchawaythattheywillhavetheopportunity 

toassociatewrittenwordswithspeechsincethey alsolearntopronouncethewordscorrectly.In 

linewiththis,accordingtoThompson(2001)andWilgam(1981),inearly stageofreadingfor 

comprehension,readingaloudisrecommended.Ontheotherhand,intheupperprimary class 

wherechildrenreadrelativelylongerpassagesintheirtextthereadingpracticeactivitiesshould 

aimatdevelopingchildrenabilityforunderstandingandidentifyingmeanings.Itshouldaswell 

focusondevelopingreadingskillsandstrategies.Atthislevel,however,readingaloudmay not 

helpsinceintherealsituationofreading peopletendtoreadsilently. Thus,studentsshouldbe instructed 

not onlyto avoid reading aloud butalsoget rid of thefollowinghabits: 
 

Mouthingthe words whilereading; 
 

Pointingto thewords beingread;
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Movingthe head everytimetheyreadaword. 
 
 
Thesearethingsstudentsneedtobeinstructedtoavoidatlowerlevelssothattheycouldmaintain 

silentreadingatthislevelandinfuture.AsfortheimportanceofintensivereadingWilgam(1981) notes 

thefollowing: 
 
Intensivereadingwillprovideabasisforexplaining difficultiesofstructureandforextending 

knowledgeofvocabularyandidioms.Itwillalso providematerialfordeveloping greatercontrol of 

thelanguagein speechand writing. 
 
Fromwhatisstatedaboveitispossibletounderstandthe crucialroleofintensivereading in enhancingnot 

onlythe reading abilityof studentsbut also students’ languageskills in general. 
 
Tosumup,thepracticeofintensivereadingatsecondary levelisvital.Itisthebaseforother 

readingstrategies  and  plays  a rolein  helping  students  to  develop  other  languageskills. 
 
Intensivereadingtakesplaceunderthecloserguidanceoftheteacher,orundertheguidance 

ofataskthatforcesastudenttopay greaterattentiontothe text (Nuttall,1982). Inthisreading 

activity,theteacherdictatestheobjectives,proceduresandamountoftimeofthereading lesson. 

Thereadingtext  mayeitherbetaken  from  students’  textbook  orcarefullyprepared  bythe teacher 

beforehand. 
 
Some ofthe reading activities that demand students to read intensively 

 
 
Analyzingcoherence 

 

Reading forinference 
 

Reading forreference 
 

Analyzingtext cohesion 
 

Workingout themeaningof difficultwords from context 
 

Workingout theorganization ofatext,etc. 
 
 
In order to get students to read enthusiastically in class, teachers need to workto create 

interestinthetopic andtasks.Nevertheless,asHarmer (2001) notes,there arefurther rolesthat teachers 

should playwhen askingstudents to readintensively.
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Organizer: teachers should tell students clearly what their reading purpose is, and give them 

clear instruction about how to achieve it, and how long they have to do this. For 

example,oncetheyhavesaid‘youhavefourminutesforthis’theyshouldnotchangethat time unless 

observation suggestsitis necessary. 
 
Observer:  whilestudents  arereadingteachers can  observetheirprogress sincethis willgive 

themvaluable informationabouthow wellthey are doing individually and collectively, and will tell 

them whether to give students some extra time or, instead, move to organizing feedback 

morequicklythan theyhad expected. 
 
Feedbackorganizer:whenstudentshavecompletedthetask,teacherscanleadafeedbacksession 

tocheckthattheyhavecompletedthetasksuccessfully.   Theymaystartbyhavingstudents 

comparetheiranswers inpairsand thenaskforanswers from theclass ingeneralorfrom pairs in 

particular.Whenteachersaskstudentstogiveanswerstheyshouldalwaysaskthemtosay where in the 

text they found theinformation for their answers. Thisprovokesa detailed 

studyofthetextwhichwillhelpthemthenexttimetheycometoasimilarreadingpassage.Italso 

tellsteachersexactlywhatcomprehensionproblemsthey haveifandwhentheygetanswers wrong. 
 
Prompter: when students have read a text teachers can prompt them to notice language features 

in that text. Teachers may also, as controllers, direct them to certain features of text construction, 

clarifying ambiguities and making them aware of issues of text structure which theyhad not 

comeacross previously. 
 
2.9.2 Extensive Reading 

 

Extensivereadinghasbeenexplainedbydifferentwriters.Forinstance,Sesnan (2003)explains itas 

atypeof reading atext in awidelymanner but notdeeplywheretheaimis forpleasureand 

entertainment in which the written texts are not studied in detail.Thompson(2001)also 

explainsitinasimilarwaybysayingthatitisareadingofbooks andmagazinesetc.,meantfor pleasure,  

toobtain  information  ortosatisfyinterest. Accordingto thesescholars itseems that 

extensivereading isausualkindofreading thattakesplaceoutofclassroominmostinstances. 

Nutttall(1996)explains thatextensivereadingandintensivereadingarenotcontrastingtypes of reading 

rather they arecomplementary andbothareimportantandnecessary inthepractice
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ofteachingandlearningreading.Extensivereading textsshouldbeselectedinaccordance with the 

reading pace and ability of the student so that extensive reading couldbe practicedin 

theprimarylevelitself.Thepurposeofextensivereadingistoletchildrenpracticereadingwithout the 

helpof the teacher athome or elsewhere. So,itisequally important to the primary level students  

who havealreadyhad  somesort  ofreadingskill. 
 
Atthislevel,theparentsandtheenvironmentplay asignificantroleinhelpingchildrentoread. According 

to Morrow (1995) in N’Namdi (2005) parents are the first and major teachers who should spend 

the longest time with them in providing and creating a conducive environment fortheirchildren’s 

readinghabit. 
 
Obviously,themostdecisiveandsignificantfactorfor thepreparationofchildrentoreadby 

themselvesistheattitudethey havetowardsreading.Thisissomething thatchildren developat anearly 

age.Toletstudentsdevelopthisusefulhabitofreading,schoolsandtheparents’ 

contributiontowardsitisparamount. Krashen(1993)inexpressing theimportanceofextensive reading 

forchildrensaysthatextensivereadinghelpstoimprove secondlanguagewithoutthe 

supportofteachersandotherpeople.AnELTjournalarticle(volume45/2April1991)byWilfred 

Bruschnotestheimportanceofreadingprivatelyandextensivelystatingthefollowingadvantages; 
 

• PupilscandirectlyapplytheirnewlygainedknowledgeofEnglishfortheirowninterest and 

enjoyment 

•  Readingprivatelyathomeisonewayofincreasingthetimeofcontactwiththeforeign language. 

•Readingprivatelyintheforeignlanguageforone’sownenjoymentmayevengivethe 
 

learner new motivation for theforeign languagegrammar lessons in school. 
 

•  Readingprivatelyandextensivelyisparticularlyimportantwhereintensiveandcloses- 

readingtechniques dominate classroom procedures as itmaykeepareadinginterest alive. 
 
2.10Purposeof ReadingSkills 

 

McDonough and Shaw (1993) claim that much of the current thinking onreading tendsto 

focusprimarily onthepurposesoftheactivity.Readersmayhavetheirownpersonalreasonsfor 

reading.Inreallifesituationpeoplemayreadcertainwrittenmaterialsbecausetheyhaveapurpose
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indoingso. Thepurposemay behowtooperatethatcoffeemachine,ortofindoutwhathas 

happenedrecentlyinanelection,ortodiscoverthelatesttrendsinlanguageteaching(Harmer, 

1991). McDonough and Shaw (1993) claim that much of the current thinking on reading 

tendstofocusprimarilyonthepurposesoftheactivity.Readersmay havetheirownpersonal 

reasonsforreading.Inreallifesituationpeoplemay readcertainwrittenmaterialsbecausethey 

haveapurposeindoingsoanelection,orto discoverthelatesttrendsinlanguageteaching (Harmer, 

1991). 
 
Inclassroomsituation,too,studentsshouldreadwitha purpose. Withouthavingclearidea of 

whattheyarereadingfororwhy they tackleanactivity,students would face a problem of 

graspingmeaningfromthereadingmaterial.Thepurposeofthereadingmaybedefinedin accordance 

with whether the students are meant to skim, scan, predict (anticipate), infer 

(makeunderlyingjudgment), evaluatethevalidityand  reliabilityof  thematerial etc. 
 
Nuttall(1987)alsosaysthattheway wetacklethetaskisstrongly influencedby ourpurposein 

reading.Forinstance,thequickscanning ofapageinthetelephone directory to find a single 

nameisverydifferentfromthecarefulattentionreaderspaidtoeachwordinalegaldocument. 

Thedifferenceinthespeedstheyuseisalsonodoubtverynoticeable.Thisimpliesthatteachers must not 

urge students to read a text without firstgiving them a  clear picture of whatthey aregoing 

todo.Givingstudentswithaclearpurposeofreading provides them not only a direction,  but  also  

motivates  them  to  readas well. 
 
2.11 Important ComponentsofReadingSkills 

 

The growing readers’ early  literacy curriculum is built around these five content areas: 

Thiscontent help   children identify or decode words,   that is, phonological   awareness, 

alphabetic principle, and concepts about print and comprehension concepts(Whitehurst 

&Lonigan,2001).Children  need  meaningful   experience   in  these   five   essential  reading 

components because their knowledge of these early  literacy concepts is predictive of their later 

reading achievement(Snow, Burns,&Griffin, 1998).What basic skills are required to someoneso  

that  he  orshecan  beable  to  read  in  alphabeticlanguagethat is represented by print and 

makesenseof through sounds?
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Ashasbeenconfirmedby scholarsworkingtounderstandreadingacquisitioninmultiple languages 

(Linan-Thompson and Vaughn, 2007; Abadzi, 2006; Sprenger-Charolles, 2003; Chiappe et al., 

2002), in almost any  alphabetic language in which print can be decoded intosounds, being able 

toread well requires a grasp of five basic skills.(NationalReading Panel, 2000): 

1.Phonemicawareness–focusingon,manipulating,breaking apart,andputting together   sounds orally 

2.Letter phonics–linkingwritten letters to theirsounds and formingspellingpatterns; 
 

3. fluency–achievingspeed, accuracy, and expression in reading; 
 

4. vocabulary–knowing words (both oral andwritten) and theirmeaning; and 
 

5. comprehension–understandingthe concepts reador heard. 
 
 
2.12TeachingReading Skills 

 

Teachingstudents to read is themain objectiveof schools as primaryoutcomes. Unless theylearn to 

read, students cannot understand or comprehend all school subjects .This meansstudents 

cannotabsorbmoreadvancedskillsandcontentthatreliesonreading.Supportingtheseresearchers 

intheareaofreadingskillstatedthat:“Readingplayscrucialroleinpromotinglearningand 

servingasaninstrumentbywhichstudents,couldstudy subjectsinthecurriculum.Moreover, students’ 

general educational achievementdepends mainly on their ability to read(Wells, 

2007)”. 
 
 
“Readingis  a means tocomprehend  the meaningthewriter  intends  to  convey. It is also an 

 

interactiveprocess ofcommunication (Yun, 1993). 
 
 
Itisapparentthatagood learnerhastoorientbyanuprightteacherorfacilitatorwelltrainedinthe 

pedagogyandalsohaveampleknowledgeoflearningstrategiesandpracticalexperienceinthearea 

sothatstudentswilllearn effectively.Researchindicatesthatthemore childrenlearn, thelonger 

theystayin school (Patrinos&Velez, 2009). 
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CHAPTERTHRE: RESEARCH METHODOLOGY 
 

This chapteroutlines thestudydesign, details thestudyarea, describes theparticipants, explains the 

samplingtechnique, covers thedatacollectiontools, and discusses dataanalysisand ethical 

considerations. 

3.1. Design and Method of the Study 
Thisstudy employedadescriptivesurvey designresearch.BurnsandGrove(2003)notedthat 

descriptivesurvey researchfocusesonthe"what"and"how"ofaspecificproblemortopic. 

Additionally,researchthatexaminescurrentconditions,practices,beliefs, processes, 

relationships,ortrendsistypically referredtoasadescriptivesurvey study.Accordingly,the 

presentstudyemployedthedescriptivesurveytoinvestigatewhatandhowoftheBizetSecondary 

schoolgrade10students’readingpracticesinfocus.Inadditiontothis,theresearchers’method 

ofdatacollectionwasquestioningthesubjectsandcollectedtheirresponsebypersonalmeansthen itis 

called survey. 
 
Creswell(2009) Pragmatismallows researchers touse bothqualitative andquantitative methods 

inthesamestudy.Inshort,itwasusedmixedmethodbecause the researchquestionsthatare 

adaptedcannotbeansweredusingeitherquantitativeorqualitativealone.Thereforetheresearcher 

usedquantitativemethodfor closedendedquestionnaire fromteachersandstudents.Lastly, qualitative 

data collection method was used to collectdata usingobservation. 

 
3.2 Descriptionof the Study Area 

 

BizetisoneoftheworedasinTigray statedinthenorthernregionofEthiopia.Bizetisoneof rapidly 

growingtownintermsofhuman settlement,IndustrialandInstitutionalestablishment 

because.Bizetsecondaryschool is located in this woreda. 
 
Thisschoolwaschosenbecauseitwasconvenientandhasproximity fortheresearcherasthe 

researcherhas beenworking intheschoolfor30years;itisamodelschoolandunlike,other 

secondaryschools;itis notfrequentlyvisitedbyresearchersandtheproblemexistsinthisschool.
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3.3. Participantsof the Study 
 
Thestudy'stotalpopulationconsistedof550gradetenstudentsand6EnglishlanguageteachersfromBizet 

Secondary School.Allthesestudentsandteachersparticipatedinthestudy.Accordingly,data 

obtainedfromtwosources,namely Englishteachersandgrade10students.Forstudentsand teachers 

questionnaire waspreparedandcirculatedtoextractdata thatwasusedfor the research. 

Besides,teachers’classroomobservationconductedduringtheactualreadinglessonbasedonthe 

adapted check list. 
 
3.4 Sample andSamplingTechnique of the Study 

 

Thisstudy usedarandomsamplingtechniquetoselectthesample.Specifically,63gradeten 

studentswerechosenatrandom,whilethe6EnglishlanguageteachersatBizetSecondarySchool 

wereselectedusingapurposivesamplingtechnique.Among thesixteachers,threeteacherswho 

teachgradetenandfrom12sectionsthreesectionswerepurposively selectedforobservation purpose. 
 
3.5. DataGatheringInstruments 

 
 
3.5.1. Observation 

 
 
In this study, classroomobservation served as themain method to investigate what trulyhappens 

in thereadingclassroom.Therationale behind selecting classroomobservation as amajortoolis that 

itdoes not depend on what peoplespeak or perform Gatheringdatadirectlythrough observation 

provides firsthand insight, allowingfor thestudyof specificteachingmethods and teacher 

behaviors as theynaturallyoccurin the context (Negash, 2008).Thepracticeof reading 

in classroom comprises threephases of activities. These arebeforereading stage,duringreading 

stageand the afterreadingstage(Harmer, 2003; Nuttall, 1996&Thompson, 2001; Williams, 

1984). Thus to observesystematicallyand recordthe behavioral patterns ofteachers and students as 

theyarewitnessed andspecificallyto look  in to the useof threereading stages use 

observation check list was adapted fromNunan (1999).The check list had twentyitems and it was 

reduced in to seventeen items. Some ofthe items arereducedin orderto be compatiblewith the 

gradeten students’ linguistic ability, syllabus,teacher’sguide, and textbook andresearch 

questions.Lastly, the observation check list contains 17 items which werepresented in an 

orderlymanner ofteachers’useof thethreereadingprocedures.
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Afterobtainingconsent from theschool administration, the General English languagedepartment 

head,andthespecificgrade'sEnglishteachers,anonparticipantclassroomobservationwascarried 

outduring theactualreadinglessonsforthreedays.Thiswasdonebeforedistributingthe 

questionnairestoteachersandstudents,withtheaimofreducingpotentialdatabias,thoughitmay 

notbecompletely eliminated.Forexample,ifteachersfilledthequestionnairebeforeclassroom 

observationthey probablyknowtheobjectiveoftheresearch,andthereforethey mightshow unusual 

behaviors through observation. That means, teachers might do whattheydo notreallydo 

undernormalconditioniftheyrecognize  theemphasisoftheresearch(Negash,2008).The 

observationwasconductedbytheresearcher.AccordingtoCorbetta(2003),thishelpstomeettwo 

importantrequirements.First,observationisbestifitisdonebytheinvestigator;nottobeassigned 

tosomeonetodoit.Second,itshouldbeforareasonably extendedphaseoftime.Inordertoget 

plentyofinformationfromtheparticipantsofthestudyitwouldbegreat toarrangeamuchmore time for 

theobservation (Negash, 2008). 
 
Thegoaloftheobservationwastosystematically examinethereading techniquesemployedby 

teachersduringtheactualreadinglesson.Todosoatotalofthreedaysforeachthreeteachersnon 

participantobservationwasdoneinonegradelevelandthreesectionsnamely10thA,10thBand 

10thCforabout6:00hours.Theobservationresultwastickedontheadaptedchecklistand 
 

thematically summarizedbeforedataanalysis.Inadditiontothatsomeimportantpointswere noted.   

Thishelpedtheresearchertocloselylookatandnarratetheteachers’useofreading procedures. 
 
3.5.2. Questionnaire 

 

Questionnaires canbe utilizedinqualitative researchtocollectdata on aspectssuchasvalues, 

beliefs,experiences,andbehaviorsusing methodslikeLikertscaling (Tekle,2016).Thistoolis 

preferredover othersbecause itisself-administeredandcanbe distributedtoa largegroup of 

peoplesimultaneously.Additionally,theadvantageofusingquestionnairesisthatthey simplify 

dataprocessing andenableacloserexaminationofclassroompractices during the actuallesson 

(Melkamu,2002).The purpose of theadaptedquestionnairewastoconfirmthe information 

obtainedduringclassroomobservation,andtofindtheinformationthatmightnotbeobtained through   

directobservation.Alotoftheitemsinthequestionnairelinkedtotheitemsof observation 

checklist(Negash, 2008). 
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Thestudentsprovidedwithvery carefullyadaptedfiveLikertscaleclosedendedquestionnaire 

formNunan(1999).Thisenabledtheresearchertogatherasmany readingstrategiesaspossible 

thathelpsthestudents’ readingpracticeswithregardtounderstanding mainidea,finding specific 

information,guessingthemeaning ofunfamiliarwordscontextually,usingdictionary, 

summarizing,inferring ,identifying basicreferences,andunderstanding writers’message especially 

thesubskillsofreadingbasedonthegradelevelsyllabusminimumlearning competenciesandlearning 

outcomesareincorporated.TheNumberofquestionnairesreduced 

from30to17inordertostayfocused,manageable,matchwiththegradelevelsyllabus.Finally 

63studentsfilled the questionnaire.Theteacherand student questionnaires included identical 

questionitemsandweredistributedtosixgradetenEnglishlanguageteachersattheschoolandto 

63gradetenstudents.Thisinstrumentwasneededbecausemanystrategiesuseofstudentsmight 

bedescribed byteachersfrom their teaching experience. 
 
3.6. Methodsof DataAnalysis 

 

Thissectioninvolvesseveralclosely relatedtasks.Thecollecteddatawassummarizedand 

organizedinaway thatwouldprovideanswerstotheresearchquestions.Thiswasevaluatedin 

relationtotheresearch questionsandexisting theories,includingbothempiricalandtheoretical 

concepts, and  conclusions  weredrawnbased  on  this  analysis.  Additionally,  it  required the 

researcher'sjudgment, criticalthinking,andtechnicalskills. Consequently,thedata,including 

silentfiguresandfacts,were organizedandanalyzedusing descriptivestatisticsandthematically 

interpreted.Aconclusionwasdrawn or inferenceswereforwardedafter carefuldiscussion. 

Finally,general conclusions areset upand what the conclusions reallymean was alsogiven. 
 
Thestudy usedaquantitativedataanalysismethod,specifically employingdescriptivestatistics, 

includingfrequencies,percentages,means, variances,and standarddeviations,withSPSSversion 

20foranalyzing theclosedquestionnairesandreading achievementtests.Qualitativeanalysis made 

basedontheobservationalinformationobtainedfromactualEnglishteachersreading 

proceduresuseandespecially studentsreadingskillspractice.Thistypeofdatawasnarratedand 

describedusingwordsandsentencesorthematically interpreted.Generallybothquantitativeand 

qualitative data analysistechniques were employed.
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3.7EthicalConsideration 
 

The aimof thestudywasto investigate thereadingpractices ofgrade10 students at Bizet 

SecondarySchool. To achievethis aim, aseries ofethical considerations wereadhered to. The 

researcher maintained anethical and open-mindedapproach, particularlyduringthe data collection 

process.In order to collect dataforthe study, first theresearcherformallyasked permission for 

cooperation from theschool and English teachers beforethe administration ofthe instruments. 

Then, theresearcher explained the objectives of thestudyto both groups andasked 

theirwillingness to takepart in thestudy.Luckily, mostof themwerewillingto participate. To gather 

adequate data, qualitative and quantitative ways of datagatheringinstruments wereused.
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CHAPTERFOUR:PRESENTATION ANALYSISOF DATA 
 
 

This chapterfocuses on thedata analysisand interpretation of thestudy. Qualitative methods 

wereused foranalyzing observation data, whilequantitative methods were applied to 

questionnairedataanalysis afterraw datawas collected from teachers and students. Thedata 

gathered through theseinstruments werepresentedin theform of tables anddescriptive 

summaries. 
 
4.1 Teachers’ readingproceduresuse inthe readinglessonsatBizet secondary 

schoolgrade 10 
 
To describethereadingprocedures used in classroom readinglessons at Bizet SecondarySchool, 

classroom observation was the mosteffectiveinstrument.Therefore,continuous observations were 

conductedat thestudyschooland in specificgradesections.Themajor focus of the observation was 

to determinewhetherteachers began their readinglessons bydividingthe students and encouraging 

their participation in each readingprocedure, in line with the literature review. This included pre-

reading activities and the useof appropriatestrategies for conducting subsequent reading 

comprehension activities. 

 
4.1.1ClassroomObservation 

 
 
A carefullyadapted observation checklist was used to describethe teachers'readingprocedures in 

thegrade10 classroom readinglessons at Bizet SecondarySchool.Consequently, thereading 

procedureinstruction ofthreeEnglish teachersat thespecificgradelevel was observed 

consecutivelythreetimes each during actual readinginstruction.Thereadinginstructions of 

teachers’were checked againstthe items in the check listand byconsideringthe literature review. 

At the same timethemajorpoints of observed practices werenoted and ticked on the check list. 

 
Thechecklistquestionsareabouttheteachers’actualreadingproceduresusetowardsrealization 

 

oftheeffectivenessofstudents’readingpracticewereobserved,narratedandticked.Especially
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thethreereadingprocedureswerecarefullyobserved.Inthechecklistaboveformquestionnumber 
 

1-5belong toprereading stage;fromquestion number6-10refertowhilereading activitiesand 

finallyformquestionnumber11-17refertopostreadingactivities.Hereitisgivenbelowthedetail 

analysis, descriptionanddiscussionofteachers reading procedure useintheabovechecklistand 

thematic and analyticalinterpretation is put underneath. 
 

4.1.2. Analysis ofthe class roomobservation data 
 

Table 1: Teachersreading procedureuse 
 
 
 
 
No 

Reading    procedures    to 
 

observed 

Teacher1 Teacher2 Teacher3 

Lessons(Days) Lessons(Days) Lessons(Days) 

1 2 3 1 2 3 1 2 3 

Y N Y N Y N Y N Y N Y N Y N Y N Y N 

1 Introduce the day’s reading 
 

lesson       through       short 

discussion. 

 X  X  X  X  X  X  X X  X  

2 Usetitles,picturesrelatedto 
 

thetopic oraset of selected 

key wordstogetstudents 

predict what thetext is 

About 

 X  X  X  X  X  x  X  X  X 

3 Givepurposes for 
 

Reading 

 X  X  X  X  X  X X  X  X  

4 Preteachselectedkeywords 
 

from thepassage 

 X  X  X  X  X  X  x  X X  

5 Break up the text 
 

into components 

for easyreading 

 X  X  X  X  X  X X  X  X  

6 Get students to read 
 

the text silentlyand 

quicklyforgist 

 X  X  X  X  X  X  x x  x  



 

 

 (skimming)                   

7 Getstudentstoreadthetext 
 

silently andquicklyfor 

specific information 

(scanning) 

 X  X  X  X  x  X  x x  x  

8 Encouragestudents to 
 

Guessatwordmeaningfrom 

context 

 X  X  X  X  X  X  x  X  X 

9 Providestudentsampletime 
 

forreading and discussion? 

X  X  X  x  X  x  x  x  X  

10 Encouragestudents to 
 

findthe answerthemselves 

ratherthantelling themwhat 

itis 

 X  X  x  x  X  X  x  x  X 

11 Get students to discuss 
 

answers to the 

comprehension 

questions in pairs/ 

small groups 

 X  X  X  X  X  X  x  X  X 

12 Encouragestudents to read 
 

Out  their  answers  to  the 

comprehension questions? 

 X  X  X  X  X  X  x  X  X 

13 Summarizethe day’sreading 
 

Lesson 

X   X  X  X  X  X  x  X  X 

14 Encourage 
 

students to relate 

the information in 

the text to their 

 X  X  X  X  X  X  x  X  X 
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 real lifeexperience                   

15 Encourage 
 

students to explore 

the ideas and 

issues in thetext 

through writing 

activity 

 X  X  X  X  X  X  x  X  X 

16 Teach the students how to 
 

summarizethemeofthetext in 

theform of tables? 

 X  X  X  X  X  X  x X  x  

17 Encourage      students      to 
 

exploretheideasandissuesin 

the text through speaking 

Activity 

 X  X  X  X  X  X  x  X  X 

 
 
 

Key:Y =Yes N=No          X=observed/notobserved 
 
 

4.1.3 Descriptionofteachersreading procedures use 
 
 

To describethe teachers' readingprocedures, continuous observation was conducted overatotal of 

threedays,with threelessons observed for eachof thethreegrade10English language teachers. 

Theteachers'useof readingprocedureswas assessed usingtheadapted checklist, with the data 

recorded bytickingthechecklist items and notingthe observations.Thus, the practices of 

teachingreadingstated in the checklist were checked with respect to theteacher’s reading 

procedureuse could be classified in to the threephases of readingand otherrelated reading 

strategies.  Herearethe details of thethreelessons, threedaysand threeteachers’ observation given 

below. Theresearcher reviewed relatedstudies and how theydescribed theirreading 

procedureobservation data. Someresearchers reported theirdata based onindividual days or by 

combiningobservations from the first and seconddays or lessons (Nardos,2008).Others 

organized theirdata byclassifyingitinto the threephases of readinglessoninstruction (Negash, 

2008).Byusingthe experienceof other researchers as aspringboard theresearcher was modified
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anotherwayof describingobservation data that was bymergingthe threedays of eachindividual 

teacher in to onebyconsideringtheir common features and differences andin line witheach of the 

threereadingprocedures. Accordinglyhere arethe detail descriptions ofthe observation data. 

 
Thethree teachers first day ofObservation 

 
 
Prereading phase 

 
 
Thetwo teachers startedthe class bygreetingthestudents and askingthemto recallwhat they had 

learned the previous day,even though itwas areadinglesson.It appeared that theyused a 

question-and-answer technique for thepre-readingstage.Theythen introduced the topic and 

pagenumberof thereadingpassage.Thepre-readingtime, which was clearlyoutlined with 

questions and pictures intheirreadinglesson textbook, was completelydisregarded,and little 

attention was given to it.On theotherhand, onlyoneteacher divided thereading lesson in to 

threestagesand introduces thelesson bylettingstudents toexplain the backgroundof the lesson. 

Mostteachers did not preteach keywords which helps to avoid linguistic problems.Inaddition to 

thisoneof theteachers set apurposefor readingandnoneof themusedpictures and titles to predict. 

Generally, therewas no attemptmadetopredict beforeimmersing directlyto thereading passage. 

 
While reading phase 

 
 
Mostoftheteacherscalledonstudents'namesarbitrarily andaskedthemtoreadaloud,which actually 

constitutedawhile-readingactivity.Theyallowedmany studentstoreadaloudoneby 

one,ratherthanguidingthemtoreadsilently, quicklyfor gist(skimming),lettingstudentsto read 

thetextquickly forspecificinformation(scanning)independently bysettingarealistictimelimit 

andpreparingquestionstoansweratthesametimeindividually whichhelpthemremainsas 

lifelongreaders.Inthiscase,fromduringreading activitiesunfortunately readingaloudwas performed. 

AccordingtoElizabeth ( 2013)ateacher that starts alesson bysimplytellingstudents 

toopentheirbookson certainpageandletthem startreading ishasnothing todowithreading 

practiceofhis/herstudents.Asitwasobservedmanywhilereading procedureactivitieswere 

missedbyallmostallteachersornotpracticedbythestudents.Thisdidnotmakethemto getread the text 

and understand.
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As theyread, Students weremakingincorrect pronunciations and othermistakes. Morethan half of 

thestudents read thesame text turn byturn. Theywerethen asked to read the questions aloud and 

answer them in the same manner.Theteachers frequentlyprovidedcorrections and asked questions 

whilethe students werereadingaloud.However, as observed and explained earlier, the teachers did 

not clearlyarticulateor introducetheobjectives duringthe pre-readingphase, nor 

did theyexplain what thestudents were goingto read and do duringthereadingactivity. They 

weredoingthereadinglesson without followingthe reading procedures and withoutclear 

objectivethat support andenhancemeaningful students’ reading comprehension skills practice. 

Proper readinginstruction and consistent procedurewas under considered. 

 
Morethanhalf oftheclasscheckedtoreadturn by turnonthesameparagraph.Afterhalf ofthe 

periodhadgone,theyweremadetoanswer questionsby reading.Astheteachersreadthe questions, 

thestudents gave answers onebyone. Here also, thestudents werenot madeto answer 

questionswhilethey werereadingrathertheyweremadetoansweraftertheyhadcompleted 

readingaloud.Thoughtherewasawhilereadingphase,itwasnotproperly implemented by 

preparingandguiding todocomprehensionrelatedactivitiesduring thatphaseformeaningful 

understandingofthe readingtext.Accordingto Hesham(2005)whilereadingisdonesilentlyand 

answersforquestionsaredoneatthetimeofreading.Thiswasnotwhat theteachersandtheir students 

werepracticing duringreadingthroughout thethreedays observation. 
 
Postreading phase 

 
 
Allthreeteacherswereobservednotallowingstudentstodiscussanswers tothereading comprehension 

activities in pairs orgroups. Ratheritwas observed that oralquestion-and-answer 

workwaspracticed.Theteacheraskedcomprehensionquestionsfromthetextbook,andonly a few 

active studentsraisedtheir handstoprovideimmediate oralanswers.Studentswho didnot 

raisetheirhandsweredisregarded,andmany silentstudentswerenotgiventheopportunity to answer or 

activelyparticipate in the lesson. 
 
Theteacherswerenotobservedmotivating studentstowritetheiranswerstothereading and 

understandingcheckquestions.Sincemany ofthelessonsweredrivenbyverbalquestion-and- 

answersessions,noteverystudenthadtheopportunity towriteandreadouttheiranswers.The 

readinglessonandwritinglessonwasnotintegrated.Itis,however,clearthatonlywhenstudents
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are made toputand read out their answers to thecomprehension questions to theirteacher that  the  

teacher  can assurehow  manyof  his/her students are did thereadingtasks properly. 
 
Withrespecttosummarizingone out of  the three observed teachers gave a brief summarize 

oftheday’sreadinglesson.However,theothertwoteachersdidnotreviewthemainpointsofthe day’s 

readinglesson in order torevisewhat students had learnt. 
 
Asregardslinkingthetexttostudents'practicallife noeffort was done by all school teachers observed 

to motivate students to link the information in the text to their practical life experienceor 

knowledge. 
 
However,theteachersusedsomehowdifferent proceduresinthethree differentperiods.There 

wasinconsistency andnotstrictly followingofthereadingproceduresandstrategies implementation 

bymostof theteachers andresulted inappropriatepracticeof reading. 
 

 
 
 
 
Thethreeteachers second day ofObservation 

 
 
Prereading phase 

 
 
Theteachersstartedthereadinglesson by writingthetopiconthechalkboardinthesameway likethe first 

observation day.However, theteachers behaved differentlyfrom theprevious onein suchaway 

thatthey havereadthereadingtextthemselvesbeforelettingstudentstodoso.After theyhad 

finishedreading, theysorted out somedifficultwords from the poem and wrotethem on the black 

boardand triedto explain. 
 
While reading phase 

 
 
Theyweresupplyingthemeaningofthedifficultwordsintheirmothertongueby themselves 

ratherthanlettingthemtotranslateby themselvesbyshowingpictures,actionsandmoreoverto consult 

dictionaryand toguesscontextually. 
 
Theyhavegiventhestudentsthechanceofreadingaloudturn by turn.Aftermany ofthemhave 

gottheturntoread,theteachersorderedthemtodothecomprehensionquestions.Theexercises
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weredoneorally andnowrittenexercisewascarriedout.Theclasswasover afterawhilebefore 

ananswerwasprovidedtowhilereadingactivities.Heretheteachersdidnotallocateapropertime to each 

of thereadingphases related activities andfor correction. 
 
Asitcouldbeobservedfromthetwoobservationsdone,itseemedthatthepractice adoptedinthe 

seconddayobservation  wasfarbetterthanthe firstoneregardingthewhilereadingstage 

irrespectiveofitslimitations.Infacttheappropriatenessofthewhilereading activitieswasalso 

questionable.Followingthereadingphasesandprocedureswascontinuously ignoredandwas 

inconsistent. 
 
Postreading 

 
 
Mostoftheteachers were notmadetheirstudentstoreadsilently,relateintotheirreallife experience, 

Summarize the day’sreadinglesson,encourage studentsto relate the informationin thetexttotheir 

reallifeexperience,encouragestudentstoexplore theideasandissuesinthetext throughwriting 

activity,Encouragestudentstoexploretheideasandissuesinthetext through activity. 
 
Thethreeteachersthird day ofobservation 

 
 
Prereading 

 
 
Mostof theteachersenteredtheclassandwrote thetopic of thepassage ontheblackboard.They 

orderedsomestudentstocometofrontandreadpassageloudly turnby turnandparagraphby 

paragraph.AsIhaveobservedsomefourorfivestudentsintheclassoutofwhichmany ofthem 

areinthefirstrawwhobroughttheirtextbookslookedatthepassageandsometimesatthereader in front 

and theothers withouttext books merelywatch thereaders orsitidle. 
 

While reading phase 
 
Afterthestudentshavefinishedthereading,theteachersthemselvestriedtoexplain thealready 

readparagraphs.Thestudentsseemnottohaveheardwhatthey explained.Theteachers,then, 

triedtotranslate somepartsof the paragraphintomother tongue language or summarizedthe 

paragraph.The studentsseemed interested atthattime. We candeduce thatthe studentsdonot 

summarizethegivenparagraphsintheformoftables.Thesearequiredstrategyinwhichgrade10 students 

are expected tobegin studyskills.In addition thestudents werenotscanning forspecific
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informationandskimmingforgeneralinformation.Fromthisitisunderstoodthatthestudentsdid 

notdevelopthehabitandskillofreading.Besides,unliketheotherobservations,therewere only 

afewtextbooksintheclassandafewofstudentswerelooking atthepassageforming curved 

shapeandsometimescircle.Mostofthemweresittingidleasthey didn’thavetextbooks.In 

additiontothis,theteacherslefttheclassbeforethey madethestudentsdothecomprehension 

questionsonthetextbookastheallocated40minuteswasoverduringreadingthepassage.Asking 

comprehensionquestionsaftereach  readingprocedurewasinconsistentandallmostrarely followed in 

the courseofnineperiods of observation. 
 

Postreading 
 
Mostof theteacherswerenotmade theirstudentstoreadsilently,relateintotheir reallife experience, 

Summarize the day’sreadinglesson,encourage studentsto relate the informationin the text 

totheirreal lifeexperience, encouragestudents to explorethe ideas and issues in thetext through 

activity. 
 
4.1.4. Discussions ofthe teachersreading procedureuse 

 

Discussionof pre reading phase relatedactivities 
 
 
Theobservation results indicated that theteachers rarelymotivated students to engagein reading 

beforethereadingprocess through short discussions.Theobservation results showed that students 

werenot engaged in pre-readingexercises to activate their prior knowledgeor 

experienceof thetopic.Two out of thethreeteachers did not incorporatesuch exercises in anyof 

theirobservedreadinglesson classes. The discoveryof the teachers is not reliable with what 

Harmer(2001) andKonare(1994) say. According to them,beginningthe topic ofthe text 

through questioninganddiscussion is of veryimportant in exploringstudents'priorknowledge 

and enablingthem to bringsomethingof their own to thereadingof thetext. 

 
The analysisof theobservation data on predictionrevealed that the teachersdid notencourage 

students to predict the content ofthe text based on its title, pictures, or aset of selected key 

words from thepassage.Infact, thelessons observed do not contain pictures.  Theresult 

generallyshowed that students werenotencouraged to predict the contentof thetext.  This  may 

bedueto theabsence of  theoretical  background  knowledgeabout  the importanceof prediction in 

reading, ormaybethe low value teachers attached to prediction in readingprocess.
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Fundamentally, predictioniscrucialforreadingskillsbecausecomprehending atextinvolves checking 

how wellthetextmatchesinitialpredictions.During reading,studentsassesswhether the 

contentalignswiththeir predictionsmade beforehand,whichenhancescomprehension (Harmer, 

2001).Of course, prediction can becarefullyskipped particularlyif thetext to bereadis easy.  But 

this does not meanthat itcan always beignored. Mostof thetime it  is advisableto get studentsto  

predict  what  the   text   is  about  since  it  has   a  paramount  importance  in understandingthe 

readingtext. 

 
The analysisof theclassroom observation data indicated that specifyingpurposes forreading 

 

was not given adequate attention. Onlyoneteacher was observed providing purposes forreading 

duringtheclassroomobservations.Therest two teachersdid notdo so. Theysimplymade students 

read the text without tellingthem what to do while readingorafterreading, or without gettingthem 

to preview certain  focus  questions  (exercises)that  could givestudents a preliminarypurposein  

their  readingof  thetext.  This  findingof the class room teacher is consistent  with  what  

Getachew,(1996)and Negash(2008)  observed duringtheirstudy concerningthe  teaching  

ofreadingin government  high  schools. Their findingindicated that readingpurposeswerenot 

provided in order to get students tovarytheir  readingspeeds, and  thus  students  read 

onlyslowlyin  order  tounderstand everythinginthe text. 

 
Generally,thefindingsregardingclassroomteacher practicesarenot consistentwithexpert 

recommendationsonreadinginstruction.Specifyingpurposesforreadingasscholarsforexample, 

Nuttall(1982) and Harmer (1991) state, is very important because it helps studentsselect 

appropriate reading strategies, and makes them selective i.e. directs them to attend to the parts  of   

the  text  thatarerelevanttotheidentifiedpurpose.Thepurposeforreadingalso determines the 

appropriatetype andlevel of comprehension. 
 
Theanalysisoftheobservationandquestionnairedataonpre-teachingnewwordsshowedthatthe 

teachersalmostneverpre-taughtdifficultvocabulary itemstoremoveobstaclestounderstanding 

thetext.Itseemsthatthey donotgiveemphasistopre-teachingnewlexicalitemsasameansto facilitate 

students'comprehension of thetext to beread. 
 
Pre-teaching unknown words selected from the passage, according to scholars (example, Harmer 

(2001), is very essential for understanding thetext.However, it isnot something
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that can rigidly  be practiced all the time. Harmer argues that if students are likely to be held back 

unnecessarybecauseofsomeunfamiliar lexicalitems,itisimportanttoteachthem first.Nevertheless, if 

students are able to comprehend the text in spite of some unknown words,  teachers  can  

leavepre-teachingthem for  latercontextual guesswork. 
 
As regards breakingup text into components,the classroom observation results  showed  that  the 

teachers did not almost divide the text into parts for easy reading. As theclassroom observation 

resultshowed out of thethreeteachers observed, onlyoneteacher let  students  read the text 

paragraph by paragraph. Theresttwoteachers simply gotstudentstoread thewhole textatatime.This   

maybebecauseoflackoftheoreticalbackgroundknowledgeaboutthe 

usefulnessofdealingwithshortsectionofatextatatimemorethanacompletelongtext. 
 
Thefindingsregardingtheteachers'practicesdidnotalignwiththeliterature.AccordingtoNuttall 

(1982),handling partsofatextoneatatimehelpsmaintainstudents'interestandleadstomore 

effectivelearning,asitiseasiertoworkthoroughly andsystematically onashortersectionthan 

onanentirelong text.It also helps student develop the important skill ofanticipation and 

prediction.However,theremaybeatimewhenthewholetextcanbedealtwithatatime effectively.This is 

soif thetext is shortand manageable. 

 
To sum up, thediscussion indicates that theteachers'readingpractices werenot in linewith the 

scholarlyrecommendedpre-readingactivities. 

 
Itispossibletosay that   theteachers,didnotusually introducethe day's reading lessons through short  

discussion, providepurposes  forreading,  and  dividetextinto  components  for easy reading. 

Similarly,the teachers seem to give no emphasis to encouraging students to predict  the content of 

thetext, and pre-teachingof isolated lexical items 
 
. 

 
 
Discussionofwhile reading relatedactivities 

 
 
Theanalysisoftheclassroomobservationdataonskimmingandscanningrevealedthat,outofthe 

threeteachersobserved,only oneallowedstudentstoreadthetextsilently andquickly tograsp 

thegistandextractspecificpiecesofinformation.Theresttwoteachersgotvoluntaryindividual
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studentsto read specific paragraphs aloud to the class, instead of encouraging all students to read 

silently. As shown in theobservationteachers'were negligent toteach silent reading in general and 

reading techniques (skimming andscanning) inparticular were notpracticedin the class. 

 
Normally, thereading approach should beauthentic. Students should read the text in amanner that 

aligns with theirreadingpurposeand reflectshow people read in real-lifesituations. Silent readingis  

thenormal waymost  educated  people read  in  real  life, and  hence students should  not  

certainlylisten  to  a  reading aloud whetherbyteacher  or otherstudents. They do not learn to read 

byreading aloud.In  relation  to  this,  Konare(1994) argues  that  for students 

whoselanguageskills arelimited, reading aloud becomes word calling-simply pronouncingaseries  

of words  without  regard forthe  meaningtheycarryindividuallyand together. Word callingis not 

productiveforastudent who is doingit, and itis boringforother students to listen to. Accordingto 

Atkins, Hailom and  Nuru  (1996),  readingaloud  turns  a readinglesson  into  alisteningand 

pronunciationlesson. Besides, itencourages slow reading.It ispossible to  saythat  readingaloud  is  

likelyto  interfere with  comprehension, and thus it should not be used whenreadingis meant for 

comprehension of its content. 

 
Asregardsguessing wordmeanings,theresultsoftheclassroomobservationillustratedthatthe teacher 

did notencouraged studentsto infer the meanings of unfamiliar vocabulary items using contextual 

clues in the text. Inadditiontothistheobservationresultisnotinharmony 

withthis.Theteacherswerenotobservedencouragingstudentstodeducethemeaningofnew lexical 

items usingcontextual  cluesinthe  text.  Theyrather supplythemeanings of the words 

themselves.Themismatch might occur because of students' understanding that 'guessing' 

meanssimplytryingoutthemeaningofunknownwordswithoutevenreferringtothetext 

forcontextualclues.Duringobservation,somestudentswereseentryingoutthemeaningofnew words 

without using contextual clues in the text, instead using their prior vocabulary knowledge. 
 
In general, the finding of the teacherspractice didnot seems to match with whatNuttall (1982) and 

Grellet (1981) say. In connection to the contextual guessworkthey statethat 

guessingthemeaningofunfamiliarlexicalitemsduringreading process is one of the best
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ways of independentlydiscoveringmeanings and increasingcomprehensionof thematerial being 

read. 
 
Theresultsoftheobservationontimeallotmentshowedthattheteachersallocatedtoomuchtime 

toasingleexercise.Theydidnotmanagetocoverallthecomprehensiontaskswithin the40- 

minuteclassperiod.Thefindingsgenerallyindicatedthattheteachersseemedtoallocateexcessive 

timeforreadinganddiscussion.Itisrealtosay thatstudents'readingskilldevelopbestin 

interactivelearningenvironment,whereenoughtimeisprovidedforthemtoreadthetextand shareideas 

amongthemselves. 

 
As indicated bythe results of the classroom observation, the teachers did not encouragestudents to 

find answers to comprehension questions independently.Instead, theyprovided orgave prepared 

answers. Modelright answers to the comprehensionquestions wereusuallypresented on  in the 

actual teachersreadinglesson usuallygave student  aprepared right  answer  to  the questions  

raised  in  the class  rather  than encouragingthem  to  refer  to  and  explorethe  text to  find  

theanswer themselves.Theteacher should not immediatelyprovidethe correctanswer 

if students failto respondcorrectly.Instead, the teacher shouldguide students to find the answer 

themselves. Ratherthe teacher shouldencouragethem to refer to thetext and tryagain.Even if 

theyanswer thequestions correctly, the teacher should askthem to refer to and explorethe text for 

evidence. This is important to know whetherstudents  reallyread  the text  and  processed it or  

just  copied  down the answer from  somewhere.  Thus, the observation resultseems to 

approvethis. 

 
Theteachersappearedtoprovideenoughtimeforreadingandcompleting comprehensiontasks. 

However,itwasfoundthatbothteachersrarely encouragedstudentstofindanswerstothe 

comprehension questionson theirown. 
 
Discussionof post reading relatedactivities 

 
 
The  teachers did not get students to discuss answers to thecomprehension questions in 

pair/groups. Theyusuallyaccomplished tasksonwhole class basis. 
 
Encouragingstudentstodiscussanswerstocomprehensionquestionsingroups/pairsisvery 

important.Itisunderstoodthatpairandgroupdiscussionsare crucialinlanguageclasses,asthey
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providestudentswiththeopportunity tousethelanguageactively.Formany foreignlanguage 

students,thismaybetheironlychancetopracticethelanguageinameaningfulway.Theyenable students 

to shareinformation and negotiatemeaningamong them. 
 
Regarding summarizingtheday'sreadinglesson,theclassroomobservationresultsshowedthat only 

oneoutofthethreeobservedteachersprovidedabriefsummary.Additionally,theresults 

indicatedthattheteachersdidnotassiststudentsinrelatingtheinformationinthetexttotheirreal- life 

experiences.Post-readingactivitiesintendedtoconnectthetexttostudents'priorknowledge were 

nonexistent.The classroomobservation resultsrevealedthattheteachersdidnotmake any 

attempttosupplementthe textbookexerciseswiththeir own taskstohelpstudentsrelate the text 

towhatthey alreadyknew.Thismayindicatethatbothteachersandtextbookwritersdidnotpay 

attentiontoconnectingtheinformationinthetexttostudents'real-worldexperiences.   Itis, however, 

understoodthat encouraging  students to relate the content of the text totheir life experiencecan 

help  themforthorough  understandingof  theinformation contained in thetext. 
 
Regarding theintegrationofreading withotherlanguageskills,theclassroomobservationresults 

indicatedthattheteachersdidnotgenerally helpstudentsexploretheideasandissuesinthetext 

throughany writing,speaking,orlisteningactivities.Theobservationresultsalsoindicatedthat 

essentialpost-readingactivitiesforintegratinglanguageskillssuchasdebating,summarywriting, 

expressingpersonal opinions, or listeningto related texts werelargelymissingfrom the textbook. 

Thisindicatesthatintegrationofreadingwithotherlanguageskillsseemstobegivenlittle attention. 
 
Itis,however,truetosay thatintegratingreadingwithotherlanguageskillisvery essentialfor 

deeperunderstandingofthetextbeingread.  This   isbecausestudents'readingabilityand 

comprehensionarenotmeasuredonlybytheirrecognizingclearlystatedfactsandevents,but also by 

their comprehension of the text beyond plain facts. In connection to this Vaez 

(2006)statesthatpost-readingactivitiesareverycrucialforstudentstoextendtheirthinking and  

understandingof  what  theyhaveread. Bytalking and writingin responseto readingthey 

becomemoreengagedinreadinganddevelopingadeeperunderstandingandappreciationoftexts. 
 
Generally,thediscussionsrevealasignificantdiscrepancy betweentheteachers'implementation 

ofreadingproceduresandthetheoreticalprinciplesofessentialpost-readingactivities.The
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teachersseemtoofferabriefsummaryoftheday'sreadinglessons.Ontheotherhand,theyseem 

togivelittleattentiontorelatingtexttostudents'reallifeexperience,andintegratingreadingwith other 

languageskills  as theymerelyfollowed  thetextbook  which  missed  such activities. 
 
Tosumup,basedonthethree daysof continuousobservations,itappearedthatboththeteachers 

andstudentswerenotconsistently applyingthereadingprocedures,whichresultedin 

inappropriatereadingpractices.Ifteachers' reading proceduresare notconsistentwiththe 

theoreticalframework,itwillbevery difficulttoexpectstudentstoachievestrongreading 

performance.Studentswerenotgiventheopportunity toreadsilently ontheirown,usereading 

strategies,orcomprehendthemessageeffectively.They wererathertaughtreadingaloudandin pair 

throughout thereadinglesson. However, the current English syllabusforgradeten states that 

“studentsreadthepassageindependently andsilently.”(Englishsyllabusguideforgradeten. Federal 

DemocraticRepublic of Ethiopia:MOE).Thisindicatedthattherewasdeviationbetween what 

thegrade10syllabus demanded and teachers readingprocedureimplementation. 
 
Itwasalsonotedthatgroupworkandpairworkwerenotutilizedduring theobservedreading 

procedures.Forexample,pairorgroupdiscussionsatthebeginning ofthereading lessoncould 

havebeenbeneficialinhelping studentsprepareandengagemoreeffectively.Similarly,the 

contemporarytechniquesandproceduresofpracticing reading i.e.prereading,whilereading and 

postreadingprocedurewerenotemployedinaconsistentbasis.Themethodsofacquiringreading 

skillssuchasinterpreting,summarizing,sequencing,scanning,skimmingandthe like have not 

beenmade use ofbasedonthelevel ofthestudents.Eventhoughreadingaloudhasitsown 

importance,itisasilentactivity intherealsituation.Studentsshouldhavebeeninformedthe 

objectiveofthereadinglessonwhetherforpronunciationorcomprehension.Studentswere not 

trainedforthisverynatureofreadingasitwasobserved.Onthispointscholarshavesaidalot.As 

Adebisi(1980)explainedachildisnotreadingifhe/shemerely say thewordsaloudwithout 

understanding theirmeaning.Thisreferstoreading isnotreadingratherunderstanding.Thus,all 

readingsessionsshouldnotbedominatedby readingaloudandwithobjective.AsNuttal(1996) 

statedineverydaylife,itisnotnormaltoreadaloud. Inelaboratingthisidea,thewritersaysmost readings 

such as readingbooks, letters, advertisements and thelikes aredonesilently.As aresult, 

Ibelievestudentsshouldengageinreal-lifereading,betaughttoapplyreadingcomprehension
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strategies,andreceiveregularguidanceinreadingpractices,includingsilentandindependent reading. 

 
As confirmed bytriangulatingthe findings with other instruments, which will be discussed later, 

teachers havealimited understandingof thereadinginstruction process, particularlyin terms of 

how students acquirereadingskills or engageinreadingpractice. Theybelievethat students' 

readingabilityimproveswhen theyread aloud with correct pronunciation and at a suitable pace. It 

was noticed that students tendto preferreading morethan two paragraphs aloud and enjoy 

comingto thefront to read out loud. Although someteachers attempted toguide their students 

accordingto readingprocedures, thestudents stillpreferred to readaloud. Accordingto Adebisi 

(1980) the advantageof readingaloud is when itis donepurposefullyin such awayascreating 

relationship between sound and its written system.Havingstated theusualattemptof teachers in 

teachingreading, explains thedraw backs of readingaloudas follows: 

 
When readingaloud, students aremorefocused on pronunciation than on comprehension. They 

tend to relyonabottom-up readingapproachrather than usingreadingprocedures, techniques, and 

strategies to understand the text. This neglectsthe integration ofthe top-down approach to 

readingand the interactive approach to reading.Readingaloud slows thereadingspeed. Ouraim is 

to helpstudents read fastersilentlythan theycanread aloud.Learners could notread alotand 

hugematerials and do not understand. 

 
The teacherisunabletodeterminewhetherstudentshaveunderstoodthematerial ornot.The 

primaryfocusisonteachingpronunciationratherthancomprehension,makingitsomewhatsimilar to 

the audio-lingual method. Moststudents in theclassarepassivewhilethe teacheroroneof the 

otherstudentsisreadingaloud.Inreadingaloudstudentsaremoreconcernedinpronunciationand dealing 

withindividuallettersandwordsthanunderstanding.Inthecurrentmethodstudentsare 

expectedtobeactivereadersinwhichtheyapproachthetextandmakeameaningandsensefrom what 

theyhaveread strategically. 
 
Tothisend,itseemedthatteacherswerenotfollowing theactualteaching reading method, 

procedure,techniqueandstrategy accordingtotheobservationsmadeinthenineperiodsandit 

washighlyinfluencednegativelythewaystudents’practicesreadingforcomprehension.Similarly 

theimportanceofprereadingprocedure,relatedstrategiesandtechniquesseemedtohavebeen
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neglectedaccordingtowhathasbeenobserved.However,prereadingisavery usefultechnique 

inteachingreading.Themainpurposeofprereadingistocreateapositiveattitudeintheminds 

ofstudentssothattheywillbeinitiatedtoreadthetext.Itis alsotoactivatetheirpriorknowledge 

soastogainnewinformation.The observedteachershowever,wereunabletounderstandand consider 

thisfactandnotusedprereadingrelatedactivities. While readingactivitieswere also dominatedby 

readingaloudthatis notadvisableinthepracticeofreadingcomprehension. Readinghas to bedone and 

practiced silentlyandindependentlyformakingmeaning. 
 
Thestudentswereincorrectly guidedandpracticedreading forcomprehensioninappropriately. 

Firstly,theywereneithertrainednorconsistentlydirectedtousereadingstrategiesandprocedures. 

Comprehensioncheckquestionswerenotconsistently providedateachreadingphase,they were 

notencouragedtotacklenewwords,norwasany effortmadetosparkinterestinfurtherreading by 

relatingittotheirownlives.Scanning,skimming,guessing,predictingandsummarizingare 

almostunderutilized.AccordingtoMOEthoseare themostimportantsubskillsthatshouldhave been 

learnt bygrade10. 

 
4.2. Frequencyof studentsreadingstrategyuse 

 

Toassessthefrequencyofreadingstrategy useamonggrade10studentsatBizetSecondary 

School,questionnaires(Table2)wereadaptedandadministeredto63studentsand6teachers.The 

meanscoresfromtheteachers'andstudents'questionnaireresultswerecalculatedandtriangulated. 

Subsequently,acomprehensivedescriptionwas providedusing bothqualitativeandquantitative 

methods.Thequestionswere groupedintothreelevelssuchashigh,mediumandlowlevelbased 

onOxford(1990)newversionsevenfrequencyreadingstrategyusethatwaspreparedtospeakers 

ofotherlanguageorESL.Finally,aninterpretationwasmadebasedonthefrequency ofreading 

strategyuse evaluation scale adapted from Oxford (1990). 
 
4.2.1 Presentation ofstudents’ responseabout their Teachers’frequencyofteaching 

reading strategy intheactual reading lesson 

Inthefollowing section,respondentswereaskedtoprovidefeedbackonhowoftentheirteachers 
 

taughtreadingstrategiesduringactualreadinglessons.Theirresponsesaresummarizedinthetable 

below.
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Table2:PresentationofStudentsresponseabouttheirTeachers’frequencyofteaching 
 

reading strategy intheactual reading lesson 
 
 

N Questions Mean 
 

Score 

1 Helpsyouto  findouttherequiredspecificinformationfromthetext 
 

quickly 

1.05 

2 Encourageyoutoguess the meaning ofunfamiliar words by using 
 

clues 

2.26 

3 Let’syouto predict what would comenext 2.01 

4 Motivatesyoutouseyourpreviousexperienceorbackgroundknowledge 
 

to understand atext 

2.32 

5 Guidesyou tokeep the time limitwhenyou read atext 3.00 

6 Organizethe reading  lesson  into  pre reading, while-reading and post- 
 

readingactivities 

3.02 

7 Explains the backgroundof the text beforeyou start readinglesson 2.5 

8 Allowyou to read silentlyin the class 2.04 

9 Encourageyou to read by yourselves independently 2.34 

10 Asksyou  toread additional  materials like stories written in  English in 
 

your  home also 

2.22 

11 When you come across a newword, does your teacher helpyou by 
 

supplyingthe  meaning of theword 

4.5 

12 Teacher encourageyou to consult dictionary whenyou come across 
 

unfamiliar words during reading 

3.05 

13 Teacher encourageyou to focuson the meaningandignoringofnew 
 

word 

2.33 

14 Asks you comprehension check questions after each reading 3.34 

15 Teacher teach youhow to read a text quickly,though not carefully, 
 

to findout a piece of information orname of a particular thing etc. (i.e. 

scanatext) 

2.22 
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16 Teacher  teach you how to skimatext 2.42 

17 Teacher teachyou how to summarizein theform of tables 2.32 

Source:Own survey(2019) 
 
 
4.2.2 Description ofthe students’ responseabout theirteachers’ frequency of 

 
 
Teachingreading strategy in the actualreadinglesson 

 
 
This section ofthe questionnaire consistsof 17questions aimed at gatheringstudents'responses 

regardingthefrequencywith which their teachersteach readingstrategiesduringactual reading 

lessons. Themean score is interpreted usingthe readingstrategyfrequencyscale adapted from 

Oxford (1990) for ESL,version 7.0. 

 
To beginwithquestion numberonethat is finding out required specificinformation from thetext 

quicklythe mean scorein the questionnaireis 1.05.This scoreindicated that teachers never teach 

and let usestudents readingstrategyforlookingspecificinformation.Whereas for question 

numbertwo that is guessingthe meaningof unfamiliar words byusing cluesthe mean scorein 

the questionnaireare2.26.Thescoreshows that teachers’ sometimes helpsstudents to unlock the 

meaningof newwords usingcontext clues. 

 
With regard to question numberthreethat is predicting what would comenext themean scorein 

thequestionnaireis2.01.Theteachers never teachtheirstudents how to predict. Similarlyfor 

question numberfourthat is the use of previousexperienceor backgroundknowledgeto understand 

atext themean scorein thequestionnaireis 2.32.It indicates that teachersalmost never teach 

students to usetheirrealliferelated experienceknowledgetounderstand and the text. Incontrastto 

question numberfourquestionnumberfivethat is keepingtime limitwhen you read atext themean 

scorein thequestionnaireis 3.00.Thus teachers sometimesput realistic time limit at the time 

ofreadingforreal lifereadingandactual reading.Forquestion numbersix 

that is teacher  dividereadinglesson  into  prereading,while-reading  andpost-readingactivities the 

mean scorein thequestionnaires is3.02which isnearlysimilar scorewith question number fivein 

which teachers teach students some times bydividing and following thethreereading procedures.  .
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Based on thestudents' responses to question number seven,which asks whetherteachers explain 

the backgroundof thetext beforestartingthereadinglesson, the mean scorein thequestionnaire 

surveyis 2.5. This indicates that teachers sometimes provide backgroundexplanations to students 

beforethereadinglesson.Incontrast to the abovefor question number eight that is teacher 

allowsyou to read silentlyin theclass themean scoreobtained in thequestionnaire is2.04 which 

refer to teachersneverguide studentstoread silently.In asimilar mannerwith the above for question 

numbernine that isthe teacherencourageyou to read by yourselves independentlythe mean 

scorein thequestionnaireis 2.34.This depicts teachers never teach 

independent reading. Accordingto thereplyforwarded to question numberten that isthe teacher 

asksyou to readadditional materials like stories written in English inyourhome themean score in 

thequestionnaireis 2.22.This resultis almost equivalent withquestion numbers ninein which 

teachers never teachadditional materials and did notencourageindependent readingout of school. 

 
For question numbereleven, which asks whetherthe teacher helps students byprovidingthe 

meaningof anew wordwhen theyencounterit, the mean scorein thequestionnaireis 4.5. This 

suggeststhat the teacherconsistentlyprovides themeanings of words directly, rather than 

encouragingstudents touse contextual clues to figurethem out on their own. 

 
Thestudents response with regard  to question numbertwelve that isdoesthe teacher encourage 

you to consult dictionarywhenyou comeacross unfamiliar words duringreadingthe mean score 

obtained from thequestionnairesurveyis 3.05.This response implies that the teachers sometimes 

helps them to use dictionaryto unlock the meaningofnew words.For question numberthirteen that 

is teacherencourageyou to focus onmeaning of the text byignoringdifficult words the mean 

scorein thequestionnaire is 2.33.It refers tothe teachers never let studentsfocus on meaningof 

thetext byignoringdifficultwords. The teachers areheavilyrelied on letting 

students to usedictionarythan usingcontextual clues.In contrast to question numberfourteen that 

isdoes teacher askyou comprehension checkquestions after each readingthe mean scorein the 

questionnaireis 3.34and depicts thatteacherssometimes ask comprehensionquestions but not on 

consistent basis.
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For question numberfifteen that isdoes teacher  teach you how  to  read atext  quicklyto  find 

outa piece of information orname of a particular thing etc. (i.e.scana text)the meanscore 

inthequestionnaire is2.22.Thisshowsthattheteachersnever letandguidestudentstofind 

particularinformationfromthetext.Inasimilarfashionforquestionnumbersixteenthatisteacher 

teachyouhowtoskimfromthetextthemeanscoreinthequestionnairesurveyis2.42whichmeans 

theteacherneverteach topredictwhilethey arereading.Finallyforquestionnumberseventeen 

thatisdoestheteacher teachyouhowtosummarize intheformoftablesthe meanscoreinthe 

questionnaireare2.32.Thisshowsthattheteachersalmostneverteachstudentstosummarizefrom 

theirreading.4.2.3Interpretation ofstudents’ questionnaireresponse about their teachers’ 
 
Frequencyofteaching reading strategy inthe actual reading lesson 

 
 
Theresults  of  thestudents’ questionnaireresponse about their teachers’frequencyof teaching 

readingstrategyin theactual readinglessonquestionnairesurveyhas  been classified  orleveled into 

‘High’,‘medium’ and ‘Low’categoriesbyusingthe  followingfrequencyof reading strategyusethat 

wasadaptedfrom Oxford (1990)Languagelearningstrategyfor other language speakers version 

7.0. 
 
 
 

Table 3: Frequencyof readingstrategyuse 
 
 

Meanscore Frequency scale Evaluation 

4.5-5.0 
 
 
3.5-4.4 

High Always or almost alwaysused 
 

Usuallyused 

2.5-3.4 Medium Sometimes used 

1.5-2.4 
 
 
1.0-1.4 

Low Generallynot used 
 
 
Never or almost never used 

Source:  adaptedfrom Oxford (1990) 
 
 
Thestudents’ questionnaireresponseabout their teachers’frequencyof teachingreadingstrategy 

 

in the actual readinglessonquestionnairesurveyareclassified in to threecategoriesaccordingto
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the mean score andare ranked based on thefrequencyscaleand final evaluation ordiscussion 

reached. 
 

Table 4:‘High’ Mean Scoreofstudents’ questionnaireresponseabout their teachers’frequencyof 
 

teachingreadingstrategyin the actual readinglesson 
 
 

Q. 
 

NO 
Questions Mean 

 

score 

11 When you come across a newword, does your teacher helpyou by 
 

supplyingthe  meaning of theword 

4.5 

Source: Own survey, 2019 
 
 
Only questionnumberelevenhashighestmeanscore.Itimpliesthatstudentswerenotfoundthe 

meaningofnewwordsbythemselvesthey werealwaysdirectlysuppliedby theirteachers.They are 

notpracticing study skillswhichhelpthemtopracticereading properlyandteachersshould havebeen 

taught byhelpingthem toguess from context and focus on meaningthan on individual 

words.(MOE,2008).Thisindicatedthatstudents werenotusing activereading strategieswhich help 

them to be activereaders and independent learners. 
 
Table5:‘Medium’MeanScoreofstudents’questionnaireresponseabouttheirteachers’ 

 

frequency ofteaching reading strategy inthe actual reading lesson 
 
 

Q. 
 

NO 

Questions Mean 
 

score 

5 Keep the timelimit whenyou read atext 3.00 

6 Teacherdividereadinglessonintoprereading,while-readingandpost-reading 
 

activities 

3.02 

7 Teacher explain the backgroundof thetext before you startreadinglesson 2.5 

12 Teacher  encourageyou  to  consult  dictionary  whenyou  come  across 
 

unfamiliar words during reading 

3.05 

14 Teacher askyoucomprehension check questions aftereachreading 3.34 

Source: Own survey, 2019
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Question numberfive, six, seven, twelve and fourteen has medium score.Therespondents results 

shown   thattheirteachersletthemtouse  andkeepamoderatetimelimitwhiletheyread, 

sometimestheirteachersdividethereading lessonintothreephases,explainthebackgroundof the 

readinglesson, encouragestudents to usedictionaryand askcomprehension check questions. 
 
Table 6:‘Low’Mean Scoreof Students’ questionnaire response about their teachers’frequency 

 

of teachingreadingstrategyin theactual readinglesson 
 
 

Q. 
 

N 

Questions Mean 
 

score 

1 Find outrequired specificinformation from thetext quickly 1.05 

2 Guess  themeaningof unfamiliar  words  byusingclues 2.26 

3 Predict what would comenext? 2.01 

4 Useyour previous  background knowledgeto understand atext 2.32 

8 Teacher allowyou to read silentlyin theclass 2.04 

9 Teacher encourageyou to read by yourselves independently 2.34 

10 TeacheraskyoutoreadadditionalmaterialslikestorieswritteninEnglishin 
 

your  home also 

2.22 

13 Teacher  encourageyou to  focus on  themeaningand ignoringof new word 2.33 

15 Teacher  teach you how to  read  atext  quickly,though  not carefully,  to  find 
 

outapieceofinformationornameofaparticularthingetc.(i.e.scanatext) 

2.22 

16 Teacher  teach you how to  skimatext 2.42 

17 Teacher teachyou how to summarizein theform of tables 2.32 
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Source: Own survey,2019 
 
 
For question numbers one, two, three,four, eight,nine, ten, thirteen, fifteen, sixteen, and 

seventeen, the mean scores arelow. This indicatesthat manyreadingprocedures and strategies 

areunderused, and teachers do not frequentlyteach thesestrategies. Consequently, the overall 

useof reading procedures and strategies bystudents is low. 

 
4.2.3 Presentationofteachers’ responseabout their students’frequency ofreading strategy 

 

useinthe actual reading lesson 
 

Table 7: Presentation of teachers’ response about their students’ frequencyof readingstrategyuse 
 

in the actual readinglesson 
 
 

No Questions Mean 
 

score 

1 Find outrequired specificinformation from thetext quickly 1.5 

2 Guessthe meaning ofunfamiliar words by usingcluesDuring reading a 
 

text 

2.4 

3 Recalltherelevantexperienceorassociateknowledgewhiletheyarereading 
 

atext 

1.4 

4 Predict what would comenext 2.4 

5 Usetheirpreviousexperienceor background knowledgeto understandatext 1.4 

6 Givetitleto a readingpassage 2.5 

7 Divideyourreadinglessonintopre-reading,whilereadingandpost-reading 
 

activities 

3.0 

8 Explain the backgroundof thetext beforeyou start readinglesson 3.4 

9 Allow the students to read silentlyin the class 3.3 

10 Encouragethe students to read independentlybythemselves 2.5 

11 Whenastudentcomesacrossanewword,doyouhelphim/herby supplying 
 

the meaningof theword? 

4.5 
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12 Encourage the studentsto consult dictionarywhenthey come across un 
 

familiar words duringreading 

3.4 

13 Encourage students toguess the meaning ofunfamiliar words byusing 
 

contextual clues 

2.4 

14 Ask thestudents comprehension check questions aftereachreading 3.2 

15 Relate textual informationtotheir personal experiences orbackground 
 

knowledge 

2.4 

16 Teach the students howto read a text quickly, thoughnot carefully, to 
 

find out apiece of information or nameof a particular thing etc. (i.e. scan 

atext) 

3.4 

17 Teach the students  howto  read atext  in  ashortest possibletime  to get 
 

an  overallideaabout  it  (i.e.  Skimthrough atext) 

2.4 

Source:Own survey, 2019 
 
 
4.2.4 DescriptionofTeachers’ responseabout their students’frequency ofreading strategy 

 

useinthe actual reading lesson 
 

Thissectionofthequestionnaireincludes17questionsthatfocusondescribingteachers'responses 

regardingtheirstudents'frequency ofreadingstrategy useandtheirownteachingofreading 

strategies(questions1-6),as wellastheirteaching practicesduringactualreading lessons (questions7-

11).Belowisadetaileddescriptionofteachers' responsesregardingtheirstudents' 

frequencyofreadingstrategyusebasedonthescores.Themeanscoreisusedasamainsourcefor the 

teachers ‘response about their students reading strategyusedescription. 
 
Startingwithquestionnumberone,whichaddressesstudents'ability tofindspecificinformation 

fromthetextquickly,themeanscoreinthequestionnaireis1.5.Thisresultindicatesthatstudents 

arenoteffectiveatlocating specificinformationwithinthereading text.Butwithregardto 

questionnumbertwothatisguessing themeaning ofunfamiliarwordsby using cluesthemean scorein 

thequestionnaireis 2.4.Thisreveals thatstudents neverguess from context. 

 
For question numberthree, which examines students'abilityto recallrelevant experiences or 

associate knowledgewhile readingatext, themean scorein thequestionnaireis 1.4. This
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indicates that students rarely, ifever, make connections between theirreadingmaterial and their 

real-lifeexperiences.Forquestion numberfourthat ispredicting what would comenext the mean 

scorein thequestionnaireis 2.4.This implies students never predict what willhappen next based 

on theirreading.Inthe same wayto theabove question numberfivethat is usingtheir previous 

experienceor backgroundknowledgetounderstand atext the mean scorein the 

questionnaireis 1.4. Thisscoreis low and depicts that thestudentsalmost never bringtheirprior or 

schema knowledgetotheirreading. 

 
Forquestionnumbersixthatisgivingtitletoareadingpassagethemeanscoreinthequestionnaire 

is2.5.Thisresultindicatedthatstudentscan givetitlebyreadingand consideringthethemeofthe 

readingtext. 
 
Similarlywiththeabovequestionnumberseventhatisdivideyourreadinglessonintopre-reading, 

whilereadingandpost-reading activitiesthemeanscoreinthequestionnaireis3.0.Itshowsthat 

theirteacher sometimesdividethe readinglessonwhile heor sheteaching English. 

 
For question numbereight, which asks whether teachersexplain the background ofthe text 

beforestartingthereadinglesson, the mean scorein thequestionnaireis 3.4. This suggeststhat 

teachers sometimes provide an introduction to thelesson beforebeginningthereading activity. 

Similarly,forquestion numbernine, which inquires about allowingstudents to read silentlyin class, 

the mean scoreis 3.3. This indicates that students occasionallyhavetheopportunityto read silently. 

 
For question numberten,which asksabout encouragingstudents to read independently, themean 

score inthequestionnaireis2.5.Thisindicatesthatteacherssometimesallowstudentstoread 

independentlyand silently,often bysettingarealistictimelimit.Incontrast tothe abovequestion 

numbereleventhatiswhenastudentcomesacrossanewword,do youhelphim/herbysupplying 

themeaningoftheword?Themeanscoreinthequestionnairesurveyis4.5. Herethestudentsare almost 

alwaysexpected to the teacher togive them a meaning. 
 
Forquestionnumbertwelve,whichinquiresaboutencouraging studentstoconsultadictionary 

whenthey encounterunfamiliarwordsduringreading,themeanscoreis3.4.Thisindicatesthat 

studentsaresometimesencouragedtouseadictionarytodeterminethemeaningofnewwords.
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Forquestionnumberthirteenthatisencouraging studentstoguessthemeaning ofunfamiliar wordsby 

usingcontextualcluesthemeanscoreinthequestionnaireis2.4.Theteachernever encouragestudentsto 

use contextualclues. 
 
For questionnumber fourteen,whichaskswhether teachersposecomprehensioncheckquestions after 

eachreading,themeanscore inthequestionnaireis3.2.Thissuggeststhatteachers 

occasionallyasksuchquestionstoassessstudents'understanding.Forquestionnumberfifteenthat 

isrelatetextualinformationtotheirpersonalexperiencesorbackgroundknowledgeetc…themean 

scorein thequestionnaireis2.4.Theteachernever let students to relatetheirpersonal experiences to 

thetext. 
 
For questionnumber sixteen,whichaskswhetherteachersinstructstudentsonhowtoscana text quickly 

tofindspecificinformationornames,themeanscoreinthequestionnaireis3.4.This 

indicatesthatteachers sometimesteachstudentshow toscana textforparticulardetails.The 

teachersometimesteachesstudentstofindoutspecificinformation.Incontrasttoquestionnumber 

seventeen that is teach  thestudents  how to  read atext  in  ashortest possible  timeto  get an 

overallidea about it (i.e. Skimthroughatext)themeanscoreinthequestionnairesurveyis 

2.4.The resultindicatingthat the teachers never teach students to skim. 
 
 
4.3InterpretationofteachersQuestionnaire responseabouttheirstudents’ 

 

frequencyof readingstrategyuse in theactualreadinglesson 
 

Similarlyto thestudents,the results of theteachers’ questionnairesurveyhavebeen categorized into 

‘High,’‘Medium,’ and ‘Low’levels basedonthe frequencyofreading strategyuse.Table 

8:‘High’mean scoreof teachers about their students’ frequencyof reading strategyusein the 
 

actual readinglesson 
 
 

Q. 
 

NO 

Questions Mean 
 

score 

11 Whenastudentcomesacrossanewword,doyouhelphim/herbysupplying 
 

the meaningof theword? 

4.5 

Source: Own survey, 2019
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Questionnumberelevenshowsthehighestmeanscoreintheteachers'questionnaire,indicating that 

teachers most oftenprovidethe meaningofanew word to students. 
 

Table 9: ‘Medium’ mean scoreof teachers about their students’ frequencyof readingstrategyuse 
 

in the actual readinglesson 
 
 

Q. 
 

NO 

Questions Mean 
 

score 

6 Givetitleto a readingpassage  
 
2.5 

7 Divideyourreadinglessonintopre-reading,whilereadingandpost-reading 
 

activities 

3.0 

8 Explain the backgroundof thetext beforeyou start readinglesson 3.4 

9 Allow the students to read silentlyin theclass 3.3 

10 Encouragethe students to read independentlybythemselves 2.5 

12 Encourage the studentsto consult dictionarywhenthey come across un 
 

familiar words duringreading 

3.4 

14 Ask thestudents comprehension check questions aftereachreading 3.2 

16 Teach the students howto read a text quickly, thoughnot carefully, to 
 

find out apiece of information or nameof a particular thing etc. (i.e. scan atext) 

3.4 

Source: Own survey, 2019 
 
 
Question number, six, seven, eight, nine, ten, twelve, fourteen and sixteen oreightitemsteachers 

mean scorelevel is medium. 
 
Table10‘Low’meanscoreofteachers about theirstudents’frequency of reading strategy use 

 

inthe actual reading lesson 
 
 

Q. 
 

NO 

Questions Mean 
 

score 

1 Find outrequired specificinformation from thetext quickly 1.5 
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2 GuessthemeaningofunfamiliarwordsbyusingcluesDuringreadingatext 2.4 

3 Recalltherelevantexperienceorassociateknowledgewhiletheyarereadinga 
 

text 

1.4 

4 Predict what would comenext 2.4 

5 Usetheirpreviousexperience or background knowledgeto understandatext 1.4 

13 Encourage students toguess   the meaning ofunfamiliar words   byusing 
 

contextual clues 

2.4 

15 Relate  textual  informationtotheir  personal  experiences  orbackground 
 

knowledge 

2.3 

17 Teachthestudentshowtoreadatextinashortestpossibletimetogetan 
 

overallidea about  it  (i.e.  Skimthrough atext) 

2.12 

Source: Own survey, 2019 
 
 
Question numbers one, two, three, four, five, thirteen, fifteen, and seventeen in theteachers' 

questionnairehavelowmean scores. This suggests that, accordingto teachers'responses, most 

students arelow users ofreadingstrategies. 

 
When weseethe Summarized results on thestudents readingstrategyusebased on the teachers and 

studentsquestionnairemostof thestudents readingstrategyuseis low. From the total  of17 students 

questionnaire1belongto high mean score,5 to mediummean scoreand11 to low mean scoreand 

form 17 teachers questionnaire1 belongto high mean score,8 to medium scoreand8 to low mean 

score.
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CHAPTERFIVE:SUMMARY,CONCLUSION,AND 

RECOMMENDATION 
Thischapterhasthree sections.First,section5.1dealswithsummary,thensection5.2dealswith 

conclusionandfinally section5.3presentstherecommendationsonthebasesofthestudy.The 

firstsectiondepictsthedescriptionofteachersreadingproceduresuseandthesecondsectiondeals 

aboutthefrequency ofreadingstrategy useatBizetsecondaryschoolgrade10studentsinfocus. 

Thus,basedontheresearchdataanalysisanddiscussion,thefollowingsummary,conclusionsand 

recommendations were made based on thefindingof thestudy. 
 
5.1 SUMMARY 

 
 
This section provides acondensed overview ofthestudy, summarizingboth the qualitative and 

quantitative data analysisand discussions in relation to the research questions and theoretical 

frameworks. Theresearch aimed to investigatereadingpractices at Bizet SecondarySchool, 

particularlyfocusingongrade10 students. The studyhad two primaryobjectives: first, to 

describehow teachers implement readingprocedures duringactual reading lessons, and second, to 

examinethe frequencywith which students usereadingstrategies. A descriptivesurvey research 

designand mixed methodologywereemployed, utilizingvarious instruments such as classroom 

observations and questionnaires. Sixteacherswereselected through purposive sampling, and 63 

students were chosen usingarandom samplingtechnique. Both qualitative and quantitative data 

analysis, discussion, and interpretation wereconducted toaddress thestudy's basic research 

questions. Theresearcher then drewconclusions based on these analyses and discussions. 
 
5.2 CONCLUSIONS 

 
 
Thequalitative dataanalysis from observations revealed that teachers did not adhereto the 

theoretical framework required forteachingreadingskills.Itwas observedthat grade10 teachers 

mainlyfocused on readingaloud, with inconsistent implementation ofpre-readingand post- 

readingactivities. Silentreadingwas neverpracticed. Additionally, students perceivedreading 

aloud as theprimarymethod for learningto read, likelydueto theteachers' inconsistent and 

inappropriate useof readingprocedures. Post-readingactivities wererarelypracticed,apart from



61  

some question-and-answer sessions followingthereadingaloud activities. Essential questions 

that should be addressedduringreadingwereomitted, and noguidancewasprovided for these 

activities. The analysisfurther indicated thatreadingwas not practiced effectively,as students 

primarilyengaged in readingaloud, which is notalways conducive to skilldevelopment. 

 
Teachers did not effectivelyengagestudents in pre-readingactivities suchas pair discussions, 

settingapurposeforreading, or introducingkeyquestions to guidestudents'focus on specific aspects 

of the text. Theyalso failed to usestrategies likepredictingthe content ofthe passageby 

examiningpictures, topics, and sub-topics, or pre-teachingkeyvocabularyto help students 

overcome linguistic challenges.Thereadinglessons werenot introduced through short discussions, 

and while-reading activities werenot clearlypresented to students. Teachers did not 

consistentlyimplement strategies like silent readingfor specificinformation (scanning) orforthe 

general idea(skimming),nor did theyencouragestudents to infer word meanings from context. 

Additionally, students werenotgiven sufficient time for readingand discussion, norwerethey 

encouraged to find answers independently. 

 
Post-readingactivities that could enhancestudents'retention, comprehension, and overall 

readingskills—such as discussinganswers in pairs or small groups, paraphrasing,and 

summarizing—werenotadequatelytaught. Teachers struggled to maintainactivestudent 

involvement throughout thethreestages of reading. Theydid notpre-teachkeyvocabulary, 

encouragestudents to setreadingpurposes, motivate them to usevarious strategies, orprovide 

feedback at theend ofthesession. Pre-readingactivities werenot effectivelyredesigned when 

deemed ineffective. Ultimately, teachers werefound to inconsistentlyfollow thethreereading 

procedures, whichcontradicted the theoretical framework and principles of readingskill 

development. 

 
Thequestionnaireresults revealed that most students wereunableto effectivelyusereading 

strategies or comprehendwhat theyread. Thefindings fromclassroom observations and the 

questionnaire aligned with the students'responses,indicatingalack of sufficient reading 

practice.Theinstrumentsconfirmed that studentsdid notusereadingstrategies to understand 

texts, despiterecognizing theimportanceofreadingskills fortheirfuture education and lives. 

Theywerenot strategicreadersand did notstrictlyfollow thereadingprocedures.
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Overall, thestudyconcludes that theteachers'useof readingprocedures, students'useof reading 

strategies, and theiroverallreadingperformancewereinterconnected. Thestudyfound that the 

teachers'readingprocedureimplementation and thestudents' readingpractices wereinconsistent, 

below expectations, andat a low level. As aresult, the students'readingpractices werepoor. The 

teachers'readinginstruction and the students' readingpractices did not meet expected standards 

and wereinconsistent with readingtheories and suggestedframeworks. Consequently, both the 

teachers'and students'readingstrategyusewas found to be inadequate. 

 
5.3 RECOMMENDATIONS 

 

On thebases of the conclusions made, the followingrecommendations wereforwarded: 
 
 
Teachers should get conscious and update whenand how to use and teachstudents under each of 

thereadingprocedures  byreadingdifferentrelatedstudies themselveswithcurrent  reading 

instructionandprocedureandmodel(train)theirstudentstouseactivereading procedureand strategies 

which facilitatecomprehension and enhancelifelongreading.Furthermore, theyshould 

alsolettheirstudentstoreadprocedurally andstrategically.Furthermore,teachersoughttomake 

studentsbestreaders andlearnersthroughproperguidance andimplementationof reading procedure 

andstrategyso thatafruitfulpracticeof readingskillsbefostered.Teachersshouldnot 

escapeeachreadingprocedureandtechniqueforcreatingeffectiveandactivereaders.Tosumup, 

teachers should teach their students in amannerthat respects current teaching reading procedures 

(threereadingstages), techniques and strategies. 
 
Studentsshould gettraininginordertousedifferent activereadingstrategiesintheactualreading 

lessonandoutsidebydesigningtasksforreadingcomprehensionandlifelongdependingontheir 

readingpurpose,level,timeandthetypeoftexttheyread.Thiscouldberealized by modeling 

variousreadingstrategiesandjustifyingthehowandwhentouseselectively thestrategiesfor 

fixingcomprehensionrelatedproblemssothattheywillenjoy lifelongreadingandsupportsfor 

academicperformance. 
 
Curriculumdesignersshoulddeviseamechanismforlearnersby incorporatingrealisticreading 

proceduresandstrategieswhichhelpslearnerstopracticeforeffectivereadingcomprehensionand 

becomesuccessfulacademicreaders.They shouldletteachersandstudentstobestrategicand 

proceduralreadersandbestperformers.Thereadingprocedures,strategiesandactivitiesshould
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be includedaccordingtothegrade level.An active readingstrategiesandprocedureswith authentic 

materials, activities and techniques mustbetaken into account and incorporated. 
 
Training shouldbegiventotheteachersabouteffectivereadingproceduresandstrategiessothat theycan 

refresh and teach theirstudents in awaythat canhelp to be become successful academic 

readers.Furtherresearchisrequiredontheimpactsofreading methodsofteachersonstudents’ 

academicperformance.
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APPENDICES 
 
 
 

AppendixA: Observation checklist 
 

Addis AbabaUniversity 
 
 

Collegeofsocial Sciencesand Languages 
 
 

Department ofForeignLanguages and Literature 
 
 

MasterinTeaching Englishas a ForeignLanguage(MA inTEFL) 
 
 
This observation checklist wasdesigned to observe the actual classroomreading procedure 

ofteachersduring the three phase procedures: Pre-,while-and postreading stagesand reading 

strategies.Particularly,students’actualreading practicesforcomprehensionintermsofreading 

procedures and readingstrategyusewas observed systematically. 
 
First,consenthas beenobtainedtoobserve intheactualclassfromtheschooladministration, 

Englishlanguage departmentheadandthesubjectmatter teacher.Afterthattheobservationwas 

conductedbasedontheabovechecklistgivenbelow.Theobservermadeacommentonwhatwas 

observed; took note ofareas that areof concern. 
 
Part 1:Class roomobservation checklist Details 

 
 
Name ofthe school:  

 
 
Name oftheclass:   

 
 
Total number ofstudents:   

 
 
Students present:  

 
 
Class size  

 
 
Date   

 
 
Time  

 
 
Period:  
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Topic  
 
 

SubTopic  
 
 
 
 
 

PART 2: Reading procedureuse 
 
 

No Questions Teacher1 Teacher2 Teacher3 

Lessons(Days) Lessons(Days) Lessons(Days) 

1 2 3 1 2 3 1 2 3 

Y N Y N Y N Y N Y N Y N Y N Y N Y N 

1 Introducetheday’sreading 
 

lesson     through     short 

discussion. 

                  

2 Usetitles,picturesrelated 
 

to the topic or a set of 

selected keywords toget 

students predict what the 

text is about 

                  

3 Givepurposes for 
 

Reading 

                  

4 Pre  teach  selected  key 
 

words from thepassage 

                  

5 Break up the text 
 

into components 

for easyreading 

                  

6 Get students to read 
 

the text silentlyand 

quicklyforgist 

(skimming)(WR) 

                  



 

 

7 Getstudentstoreadthetext 
 

silently andquicklyfor 

specific information 

(scanning) 

                  

8 Encouragestudents to 
 

Guess  at  word  meaning 

from context 

                  

9 Provide   students   ample 
 

time   for   reading   and 

discussion? 

                  

10 Encouragestudents to 
 

find the answerthemselves 

ratherthantelling them what 

it is 

                  

11 Get students to discuss 
 

answers to the 

comprehension 

questions in pairs/ 

small groups(PR) 

                  

12 Encouragestudents to read 
 

out their answers 
 

to the comprehension 
 

Questions? 

                  

 
 
13 

Summarizethe 
 

day’s reading 
 

lesson 

                  

14 Encourage 
 

students to relate 

the information in 

the text to their 

real lifeexperience 
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15 Encourage 
 

students to explore 

the ideas and 

issues in thetext 

through writing 

activity 

                  

16 Teachthestudentshowto 
 

summarize theme of the 

text in the form oftables? 

                  

17 Encourage 
 

students to explore 

the ideas and 

issues in thetext 

through speaking 

activity 

                  

Adapted from:  Nunan (1999).  Secondlanguageteaching & learning. Boston:Heinle & 
 

HeinlePublishers, pp.265-266ki 
 
 

Y=Yes (N=No)
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AppendixB: Teachers’ questionnaire 
 

Addis AbabaUniversity 
 
 

Collegeofsocial Sciences andlanguages 
 
 

Department ofForeignLanguages andLiterature 
 
 

MasterinTeaching Englishas a ForeignLanguage(MA inTEFL) 
 
 
Dear teachers, 

 
 
Thisquestionnaireisintendedtocollectdatathatwillbeusedinmy MastersstudyinTeaching 

EnglishasforeignLanguage(TEFL)entitledbytheinvestigationofreading practicesinthecase 

ofgrade10studentsofBizetsecondary school.Thedatayouprovidewillbekeptwithgreat 

confidentialityandusedonly forthepurposeofthestudy. Thus,thereisnoneedtowriteyour name on 

thequestionnaire. 
 
Thestudy ishopedtocontributetoendeavorsbeingmadetoimprovethequality ofEnglish 

languagereadinginyourschool,yourcontributiontothesuccessofthestudy benefitsEnglish 

languagereadingpracticesintheschool.Thiscanencourageyoutotakepartinthestudybyfilling the 

questionnaire. 
 
Formoreinformationyoucancontactmebymycellphonenumberandemail.0914765811and 

 

Kidaneasmelashgebreyohans@gmail.com 
 
 
Thankyou foryourwillingnesstofillout thequestionnaire! 

PART 1:PERSONAL DETAILS: 

School name: 
 

 
Class:   

 
 
Directions:Put  a  tick  mark    in  theappropriate  box in  front  of  each  item  based  on  the 

followingclues.

mailto:Kidaneasmelashgebreyohans@gmail.com�
mailto:Kidaneasmelashgebreyohans@gmail.com�
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PART TWO: Readingstrategyuse 

 
 
Key:1=Never 2=Rarely3=Sometimes4=Often5=Always 

 
 
Howoften… 

 
 

No Question 

 

N
ev

er
 

 

R
ar

el
y 

 

So
m

et
i 

m
es

 
 

O
ft

en
 

 

A
lw

ay
s 

1 Can  your  students  find  out 
 

required   specific   information 

from thetext quickly? 

     

2 Duringreadingatextcan  your 
 

studentsguessthe  meaning   of 

unfamiliar words by  using clues? 

     

3 Can  your  students  recall  the 
 

relevantexperienceor associated 

knowledgewhiletheyarereading 

atext? 

     

4 Can yourstudents  predict  what 
 

would come next? 

     

5 Can  your  students  use  their 
 

previous experience or 

background knowledgeto 

understand atext? 

     

6 Can your  students  give titleto 
 

areadingpassage? 

     



 

 

7 Do  you  divide  your  reading 
 

lesson into pre-reading,while 

reading and post-reading 

activities? 

     

8 Doyouexplainthebackgroundof 
 

thetextbeforeyoustartreading 

lesson? 

     

9 Doyou allow thestudents to read 
 

silentlyin theclass? 

     

10 Do you encouragethe students 
 

To    read    independently    by 

themselves? 

     

11 Whenastudentcomesacrossa 
 

newword,doyouhelphim/herby 

supplying themeaningofthe 

word? 

     

12 Do you encourage the students 
 

to consult dictionary  whenthey 

come across un familiar words 

duringreading? 

     

13 Do you encourage students to 
 

guessthemeaningofunfamiliar 

wordsbyusingcontextualclues? 

     

14 Do   you   ask   the   students 
 

comprehension check questions 

aftereachreading? 

     

15 Do you ask your students to 
 

relatetextualinformationtotheir 

personalexperiences or 

backgroundknowledge? 

     

 
 
 

78



79  

 

16 Doyouteachthestudentshow 
 

to  read  a  text  in  a   shortest 

possibletimeto getan overall 

ideaabout  it(i.e.Skimthrough 

atext)? 

     

17 Doyouteachthestudentshowto 
 

predict the content of atext? 

     

Adapted from: Nunan (1999).Second language teaching&learning. Boston: 
 

Heinle &Heinle Publishers, pp.265-266kills 
 
 
Ithankyou inadvance foryour kind cooperation.
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AppendixC: Students’ questionnaire 
 
 

Addis AbabaUniversity 
 
 

Collegeof Social Sciences andLanguages 
 
 

Department ofForeignLanguages andLiterature 
 
 

MasterinTeaching Englishas a ForeignLanguage(MA inTEFL) 
 
 
 
 
 
Dear students, 

 
 
Thisquestionnaireisintendedtocollectdatathatwillbeusedinmy MastersstudyinTeaching 

EnglishasforeignLanguage(TEFL)entitled by theinvestigationofreading practicesinthecase 

ofgrade10studentsofBizetsecondary school.Thedatayouprovidewillbekeptwithgreat 

confidentialityandusedonlyforthepurposeofthestudy.Thus,thereisnoneedtowriteyour name  or 

your roll  number anywherein thetest paper. 
 
Thestudy ishopedtocontributetoendeavorsbeingmadetoimprovethequality ofEnglish 

languagereadingpracticesinyourschool,yourcontributiontothesuccessofthestudy benefits English 

languagereading practices in theschool.This can encourageyou to takepart in thestudy 

byfillingthequestionnaire. 
 
Formoreinformationyoucancontactmeby my cellphonenumberandemail.0914765811and 

kidaneasmelashgebreyohannes@gmail.com 
 
Thankyou foryourwillingnesstofillout thequestionnaire! 

Part ONE:  PersonalDetails: 

School name:   
 
 
Gradeand section:  

 
 
PART TWO: Readingstrategyuse

mailto:kidaneasmelashgebreyohannes@gmail.com�
mailto:kidaneasmelashgebreyohannes@gmail.com�
mailto:kidaneasmelashgebreyohannes@gmail.com�
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Directions:Put  a  tickmark    in  theappropriate  box in  front  of  each  item  based  on  the 

followingclues 
 
1=Never 2=Rarely3= Sometimes4=Often5=Always 

 
 
How often… 

 
 

 

N
o 

Question 

 

N
ev

er
 

 

R
ar

el
y 

 

So
m

et
i 

 m
es

 
 

O
ft

en
 

 

A
lw

ay
s 

1 Can you find out required specific 
 

information from thetext quickly? 

     

2 Duringreadingatextcanyouguess 
 

themeaningofunfamiliarwordsby 

usingclues? 

     

3 Can you predict what would come 
 

next? 

     

4 Can youuseyourpreviousexperience 
 

or     background     knowledge     to 

understand atext? 

     

5 Doyoukeepthetimelimitwhenyou 
 

read atext? 

     

6 Does  your  teacher  dividereading 
 

lesson   into   pre reading,   while- 

readingand post-reading activities? 

     

7 Does   your   teacher   explain   the 
 

backgroundofthetextbeforeyoustart 

readinglesson? 

     

8 Doesyour teacherallowyou to 
 

Read silentlyin the class? 

     



 

 

9 Doesyourteacherencourageyouto 
 

read by yourselves independently? 

     

10 Does your teacher ask you toread 
 

additional   materialslike stories 

written  in  English   inyour  home 

also? 

     

11 Whenyoucomeacrossanewword, 
 

does   your  teacher  help you    by 

supplyingthe  meaning of theword? 

     

12 Doesyourteacherencourageyouto 
 

consult dictionary when you come 

across   unfamiliar words during 

reading? 

     

13 Doesyourteacherencourageyouto 
 

guess  the  meaning  ofunfamiliar 

words  byusing contextual clues ? 

     

14 Doesyour teacheraskyou 
 

comprehension check questions after 

each reading? 

     

15 Does   your   teacher   ask   various 
 

questionsrelatedtoaparticulartextin 

ordertoprepareyoutoreadthetext or  to  

make you curiousabout it? 

     

16 Doesyourteacherteachyouhowto 
 

read  a  text   quickly,though  not 

carefully,  to  findout  a  piece   of 

information or name of a particular 

thingetc. (i.e. scanatext)? 

     

17 Doesyourteacherteachyouhowto 
 

summarizein theform of tables? 
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Adaptedfrom:Nunan(1999).Secondlanguageteaching&learning.Boston:Heinle&Heinle 
 

Publishers, pp.265-266kill 
 
 
Thankyou foryourkind co-operation. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

83 


	ADISSABABA UNIVERSITY final research3
	3.1. Design and Method of the Study


