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ABSTRACT 

This research lIIork was condllcted aiming 01 examining the practices, successes and 
major challenges of the tutorial program for female trainees in Bonga and Hossana 
Colleges of Teachers Education. In search of vital considerations and preconditions 
required to the ideal instructional settings of tutoring, literatures are found to devote 
their scientific inquiries. This provides the guiding princ/f)les, strategies and remedial 
suggestions reviewed here, for that matter. This study is descriptive survey study 
undertaken using bolh quantitative and qualitative methods, in which the colleges 
community (female trainees and instructors of both sexe.l) partic/f)ated. 
QlIestionnaires, interview, focus group discussion and documenl revie w were lIsed as 
data collecting inslruments and the data were analyzed by using Ji'equency count, 
percentage and descriptive slalisticalmethods. While lutoring for female students was 
employed in Ihe colleges lInder the sludy, Ihe practical impressions are idenlified to 
have been denying the extent to which the program was thought to help Ihe 
beneficiaries. In the research under taken, it was poinled Ollt Ihal among several 
others, failures of olganizing the program, the non existence of clear-cut plan of 
action, Ihe absence of legal accountabililies 10 be asked for such illjitted college 
female lutorial practice, and wrong perceplion such as stereotypic reluclCince were 
witnessed while shadowing the casls of the repercussion there on the eyes of 
participants, the non parlicipant sllldents and the f aculty members. These and others 
have contribuled much for the lesser significance of fe male tutorial programs 
conducted in the colleges investigated. Thus, the shift towards creating and raising 
awareness, assigning responsible coordinators, providing training, participating 
IllOre fe male tutors, developing and employing different follow-up and evaluation 
strategy and establishing proper comll7unication channel were what the research 
fina lly recol1lmends,jor that matter. 
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CHAPTER ONE 

1. INTRODUCTION 

1.1. Background of the Study 

The education of fema les is believed to have far-reachi ng benefit: as the following saying 

of a G hanaian educator revealed the fact that "educate a man yo u have educated an 

indi vidua l, educate a woman and you have educated a nation" (Johnson & Ch ristensen 

2(04). Sim ilarly Rose ( 1996) stated that giving females ' eq ual access to ed ucat ion is not 

onl y their right, but is also to have significant social and economic mcrits for thc country. 

!:vcry education systcm in the wo rld indicates that there is a strong link between 

edu~alion and deve lopment in general and fema le educati on and national development in 

part icular. In relation to thi s Hill & Kin g (1993) in Tamire (2008). in their stud y on 

fe mi11es education in developing countries, reported that "evidence from many countri es 

points to strong links between the education of females and nati ona l development.·· 

ilence. nowadays, as a catching-all term, female education is appeared with complex 

issucs addressed on and debates exchanged along its contemporary perspecti ves . 

(Wikipedia the free encyc lopedia, 2008). 

While females in A fi'i ca account for more than a half o f the enti re populati on a solid fael. 

female ed ucation in Afi'ica has not yet deve loped at the same pace as that of males. 

C"n(kr di sparities in education in dcveloping countries can be characterized by some 

inllucllcc from cultural and traditional practice (Nakanyika & Balihatu. 2002). There are 

man y recent studies that examine prob lems African females encounter whil e attempting 

10 pursue higher education (Joh nson & Christensen. 2004). 

Similar to man y African and other developing countries, the educati on of female student s 

in Ethiopia has not reach to its app ropriate level yet; rather it is found in its rud imentary 

stage. Millennium Development Goal (MDG) report (2004), after assessing seve ral 

studi es stated that females in Ethiopia are disad vantageous to the ir gender status. 

In ac1di ti on, in Ethiopia femal es' enrol lment rate is low, and those who enrolled are al so 

achievi ng less when compared to male studellls. Hence. most fema le students are th e 



victims of low academ ic achievement at the extent of seek ing spec ial attent ion from all 

the conce rned bod ies . 

However, since the last few yea rs a number of meaning ful measures are taken by the 

government and othe r stakeholde rs to increase the enrol lment rate of female students and 

place specia l attent ion to support those at-ri sk female stude nts by des igning and 

implementing different academic intervention strategies. 

As far as fe males' ed ucatio n is concerned, these days ' providing supplemental academic 

scrvices is the question of female students and the society at large. Female students are 

highl y at risk today mainl y because of economic and soc ial problems. Al though many 

deve lop ing countri es made effort in education, fe males and males in these co untri es were 

not equall y educated. The inequality in education is reflected in terms of lower enrolment 

rates , higher attriti on rate and lower academic performance among fema les in schools 

(Nakanyika & l3a lihatu. 2002) . Such chall enges capture wider focuses towards maki ng 

n lrious academ ic intervent ions like remed ial educati on or supp lementa l academ ic 

sc:rv ices (Franci s & Rivera, 2006). 

Here comes the question of who needs remedial education or supplementa l academic 

service. Undoubtfu ll y its answer is indeed those who are low ac hievi ng in their 

educati onal status as a whole and those of fe males in particul ar. T he ma le female 

variation with regard to academic status tell s us that fe males are insta lled to lower 

academic ach ieveme nt as a server effect of soc io-economic and cul tura l chal lenges. In 

fac t the school related facto rs are still considerable here too (Rose. 2003; Teshome. 2002; 

UNESCO 2006 in Amare 2006). 

In all eviat ing the afo rementioned prob lem. educational institutions des igned di ffere nt 

strategies which enab le those low achieving fema le studen ts to be competen t with their 

classmate across sexes (both sex). Among the strategies which help to assist low 

achieving females in thi s rega rd may be the most commonl y practiced one and o f course 

the l11 ain intent of th is research paper is tutori al as a regularl y conducted supplel11ental 

academic service. Supplementa l academic serv ices here can be any move towards 

assisting low achieving students. As a prol11inent l11eans, we have tutoring, which is an 
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addi ti ona l academ ic instruction devised to devote itse l f to wards improved learners 

academic pe rformance in schools (supplementa l educational serv ices non-regulatory 

guidance, 2005). Here, the additi onal instructional support with a ll the needs call up may 

be put into effect on a parti cul ar subject or a num ber of subjects at some poi nt o f time 

within their school years. 

Likewise, ed ucational institutions usually provide different academic interventions in the 

form of tuto ri a l programs including befo re and after school classes, Saturday classes. 

summer time classes and extra peri od sess ions in the diffi cu lty area of a subj ect (subjects) 

as a double dosing implement (American Federati on of Teachers, 1998 as cited in 

Wondiye, 2007) . 

Li teratures indicate that the Ethiopian educati ona l institutions have been witnessed to 

have practiced tuto rial programs. But the way that these institutions handle thi s tutorial 

program may differ wi th the ir status/levella nd experi ence of doing abo ut it. In the same 

manner that regular teachers (instructors) conduct tutorial classes in the after school hours 

and during the week end serving as a sat ire way to rai se students lag behind the ex pected 

performance. These tutori al classes are main ly given to fema le students. 

It is clearl y known that tutoring as the most preferred means of supplemental academic 

intervention program is supposed to be carried out on the basis of its preconditions, 

principles. guide lines and spec ificat ions (Farrant, 1980; Snow, 2003: Topping. 2000). 

Such a supplemental strategy referred as tutori al program, becomes the order of the day, 

si nce it currently comes up to deal with upgrading the students academic performance at 

ri sk. In doing so, tutorials call up for a j ustifiab ly fai r lead towards reaching the coping up 

destinies where students' competitiveness beats dispariti es, de nies stereotypes and 

fo rgives soc io-cu ltura l set backs which caused achievement di sabi liti es. In theo ry. tutoria l 

programs should be we ll des igned to be fitting with its instrument of keep ing every 

moti ves. interests, a ttempts and accompli shments of each benefi ciary learner. she/he is in 

charge of. But in practi ce as the resea rcher obse rved from the prev ious ex perience of thi s 

practice as a co llege instructor, there has been less attention given to implement the 

program in a planned, organi zed and supervised ma nner. True that. there ha ve also been a 

wrong impression on tuto ri al programs conducted in the eyes of both student s and 
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tcachcrs as they perceive the same program to be illusi ve. misca lculation. time 

consuming task for little or no effect. It has been also ta ken as an intim idation. as a rose. 

hom an over concerned act fo r group performance vari ation. 

With this regard, this research tries to in vestigate the practice of tutorial programs as a 

remedial or supplemental strategy that have especially been provided fo r fe male students 

in co ll eges of teachers education from the view point of the case in those of Bonga and 

Hossana. 

1.2. Statement of the Problem 

'fhere is a strong bel ief among different educators that we can make educational­

insti tut ions better places of teaching- learning fo r those at ri sk learners. most im portantly 

the females, by providing properly organized tutori al program. It may serve as an 

instrument fo r teachers to so lve some of the classroom problems that impede for the 

proper attainment of quality education. To Husen and Thwaite (1994), tutoring improves 

achievcment, se lf concept and att itudes towards school and students gain more by getting 

tutorcd. In connection with thi s, as several studies have been demonstrating that, it has a 

positive impact on the learners. if it is implemented properly. 

Nevcrtheless. the researcher has encountered with the casc inside the se lected colleges 

that tutori al inst ruct ions were rather viewed as an extra-intimidating task and/or ove r 

burdening activity. T'here, it appeared with a dece iving image so much so that its meri ts 

like bringing about improved performance out of specia l supports. is still hidden and 

unmasked yet to visuali ze a ll that. [n short such supplementary instructions are remained 

untapped to cause drops of academic significances. For its surpri se, tutoring has had that 

unreal image in these co ll eges where all tutorial set-ups have been well adjusted 

de liberatel y in a planned and orga ni zed manner. Besides, the conducted tutorial programs 

ha ve not assessed as yet shaded their coming forth impacts on the next implemented 

ones. As the ex peri ence of the researcher in the co ll eges under the study re vea led such 

program is carri ed out with a concern that may be a bit greater than ignoring it. Indeed its 

implementation vitalities have not surpassed beyond its tentati ve schedu les announced by 

the departments and the students' ex tra-time inst ructi on attendances. 
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I-Ience. the intent o f thi s study is to exami ne the tutori a l practices of co ll eges under the 

study and to d ig out the successes and chall enges of the tuto ria l program for female 

trainees in co lleges of teachers' ed ucation of Bonga and I-Iossana. There fore, thi s stud y 

tr ies to seek answers for the followi ng basic research questions. 

I . Ho w do fema le students fi nd the tu torial program? 

2. What are the typ ica l featu res of the tutorial program as a supplemental acade mic 

service and in what ways do coll eges of teachers' educati on under the study 

practi ce it? 

3. What a re the chall enges encountered in practic ing thi s tuto ri a l program? 

4. What are the possible ways of enhancing fe males ' tutori a l practi ce? 

1.3. Objectives of the Study 

Thi s research will be able to: 

y investigate the genera l practice of the tutoria l programs that are provided to 

fem ale trainees; 

:,... find out the typical features of the tutorial program as a supplementa l academic 

servlce~ 

:r tigu re out the major chal lenges faced on the implementation of the tutorial 

program; 

y Suggest poss ible solutions for problems related to tutor ia l program fo r fe male 

students . 

1.4. Significance of the Study 

This stud y attempted to examine the ex isting general situation of tuto ri al programs 

prov ided for fema le trainees in co ll eges of teachers' ed ucat ion o r Bonga and Hossana and 

the majo r prob lem s related to its practice. 

The study also expanded its span to see what contri bution it had fo r the academic 

achiev,ement of those students who participate in the practice. So. the result of th is study 

primari ly might help st,udents and ' instructors to exert their effort as muc h as possible to 

the appropriate intent of the tutorial pract ice. 
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[t is also to governmental and non gove rnmental institutions which directly or indirectly 

in vol ved in the program by add ress ing the ex isting trend of the program acti vities and 

the alternatives cu rving the problem, so that they can take part in it in the right way. 

T he study can also serve as initial point of reference for those who want to make further 

intensive in vestigat ion and theories on similar issues. 

Th is study may have the potenti al to awaken the higher educational officia ls to conduct 

timel y and continuous investigation about the program and also to take the appropri ate 

measure regarding the program from time to time with improvement. 

J .5. Delimitation of the Study 

There are four governmenta l teacher education co lleges in SNN PR state. In order to have 

a c lear picture of the practices, successes and challenges of tutorial program for fe male 

trainees in co ll eges o f teachers educat ion of the region it requ ires includi ng a[[ these 

co l[ eges in the study. However, it is very di fficu lt to incl ude a [[ in the study due to the 

fact that they are di spersed in the region and shortage of ti me. Hence, th is study has been 

delimited to two co lleges of the region, namel y, Bonga and Hossana Colleges of 

Teachers education . 

[n addition , th is study is delimited to the tutorial program offered in co[l eges by the 

classroom subject teachers for female trainees. Bes ides. the study also looks into second 

and third year female students who have been participating in the tutorial program. their 

respect ive teachers, tutorial program coordinators at co ll eges, and other concerned bodies 

in the col [eges. 
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1.6 Limitation of the study 

Ini tia ll y, the s tudy w ith all its nature and the required research moves in it, has foreseen a 

considerable deviation from the highest possible limits o f gene ralizati o n, reliability, and 

accuracy. This provides the limi tation o f thi s research work. 

The research pro blem as we shall see revolves around the pivotal shaft of contemporary 

iss ue i.e. female education, whereby, very littl e of the latter's wider hori zon has been 

covered by the researches. The case becomes negl igible with respect to that of Less 

Develop ing Countri es li ke Ethi op ia. Hence, conc ise, relevant. and consistentl y related 

li terature is considered to remain at scarce. Likewise, it is al so speculati ve that ideal 

mode ls and sound experiences can not be ava il able. 

From the very start (at its initial study) the research theme i.e. female tutorial practice in 

the co ll eges under the study is fo und to have no assessment set ups fo r quantifyi ng the 

effecti veness of the program. Due to the same reason, co lleges hardil y make re levant 

documents ava ilable to this research work. Consequentl y. the resea rc h results are 

insta ll ed to be presented. in most cases, qualitati ve ly. Here . such a qual itat ive do minance 

is a lso noted po tentially to affect the research itself to a certai n dcgree. 

Hcre. so as to minimize the research adversiti es caused by the indicated li mitation of the 

study, there have been the identification and uti lization of some alternatives. This can 

mainl y include the sh ift toward s the conceptual fra me work in p lace of the literature 

constraints regarding the re levant models and experiences pertaining tutor ia l services. 

Like wise, the loop holes fractu red al ong the non- ex istence of pre and post tutorial 

achievement records in the colleges has been fi lled up taking the advantage of flexibility 

out of the semi - structured interv iew made. 
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CHAPTER TWO 

2. REVIEW OF RELATED LlTERATURE 

2.1. Females Education 

Female educati on is a multi faceted whole that inculcates complex issues and debates 

surrounding primary secondary and tertiary leve ls of education for fema les. It includes 

areas of gender equa li ty and access to education, and its connection to the al leviation of 

poverty (Wi kiped ia the free encyclopedia. 2008). In connect ion with thi s. access to 

quality education and improving the quality of educati on for females are the fundamental 

human ri ght issue and set as the most urgent pri ority ta sk (UDI-lR. 1948; EFA goa ls in 

MOE, 1994). After a ll , giving females equal access to education is not on ly their ri ght, 

but is also I ike ly to have significant soc ial and economic benefits fo r the country (Rose, 

1996). In favo r o f thi s idea. The Economist (2006) stated the prime means to gain better 

standard of living in deve loping countries is investing on femal e education. Here the 

assu mption is investing iil female education is to yield broad economic and soc ial 

benefits for national development. 

Among the Millennium Development Goals (MDGs) that establi shed in 2000, the one 

and considered to be centra l to a ll others is gender equ ity. Because giving equal access to 

the education of females is of paramount importan ce in so far as it he lps in deve lopi ng a 

co untry (Yeli fgn , 2001 ). On the basis o f thi s fact va rious policy dec larati on ha ve stressed 

the need fo r fema les to take part in various economic, soc ial and other sectors in order to 

bring about the desired change. As a matter of fac t females' educati on is a mean of 

increasing the ir participation in social and politi ca l life thereby improving thei r status in 

decision making and increasing their control over their li ves (Ye lifgn. 1998). Howeve r. 

as the report of (UNESCO, 1998) uncover the fac t about the issue. even if signiticant 

progress has been achieved to promote the access of fe males education at a ll levels, there 

are various socio-economic , cultural and politi cal obstacles remain ever persistent 111 

many places in the world to hamper their full access and effecti ve integration . 

Hence. it is no t tenable to say that the on going e ffo rt made by the conce rn ed bodies 

secu red positi ve resu lts regarding gender-equalit y and access to fe males ' cducation. but 
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the gender-gap is nevertheless widening. In conso lidati ng the above issue Rose (2003) 

stated that despite on go ing efforts; the gender gap has not narrowed to the expected 

leve l. although there are hopeful optimist signals of improvement over the next decade. 

f'c males' educati on , as compared to that of males, has been lagging behind in primary 

and secondary educat ion and the gender-gap is even worse in the tertiary education . 

When we see the problem particularl y in the case of Ethiop ia, the proporti on of females 

to ma les has not yet reached one to four (MOE, 2006). The higher education of fe males is 

still a long way of compared to what is desired by the country. Thi s is due to various 

soc ial. economic and cultural factors that hinder the participation and perfo rmance of 

female students (YeJfign, 200 1). Thi s in turn has an impact on the parti cipati on and 

performance of females later in life, in their access to deci sion making positions and thei r 

pa rti cipation in the country's deve lopment. 

Even tho ugh females' enro lment rate in education at a ll leve ls. increas ing fro m time to 

ti me. as information fro m nationa l and regional stud ies exhibited that fe males' acade mic 

achievement is sign ifica ntl y lower than that of males' (Tam ire. 2008). Ge neral ly. while 

such di sparity in achievement and abi lity is cons istentl y found to be negligible in 

developed countri es, thi s does not secm to be the case in Ethi opia now. 

Thus, in Eth iopia both enro llment and academic achievement of female students are not 

reaching at its satisfactory level and the problem seems very seri ous at the level of higher 

education . That is why I-Ied ija (2002) indicates that the enrolment and academic 

performance of femal e students in higher education is low as compared to the male 

stude nts. So. up next, it is better to focus on the fac tors which contribute to fem ale 

students' lo w academic ac hievement. 

2.2. Factors Contributing to Female Students Low Academic Achievement 

Nowadays . gender equity and access to quality educati on for fe males are promi nent 

issues because of the linkage that they have with the nationa l developme nt. Accordingly, 

females ' access to education has been recogni zed as a fundamental ri gh t, and increasing 

thei r access is among the goa ls of the millennium in al lover the world (MDG, 2000). Of 

course, fe males have to part icipate in social, economic, and po lit ical activities and thus 
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education he lps fema les with fa mil y planning, heal th care and nutrition, and the better 

they are educated the more they are empowered and assertive. Better and more educat ion 

lead them to decis ion-making position and to higher incomes (Yelfi gn, 200 I). 

Ho weve r, even if there are efforts exerted by the concerned bodi es to have a ll these 

benefits of educating females from time to time , there is still gender-gap and achievement 

gap in between ma les and females and among female students. So, on the bas is of thi s 

t' ICt it is viv id that the effort s and the practices are still not found promising-on both th e 

enro lment rate of fe males as compared to males and on fema les· academic success when 

comparcd to their male counterparts. 

In th is instance we can notice both gender-imbalance and achievement-gap in between 

ma les and females . Concerning gender imba lance Asresash , Ruth, and Kassahun (2002) 

stated that gender imbalance in different sectors including education, is one of the current 

criti ca l isslles that requires immediate intervention and empowerment of females in 

po li tica l dec isions and senior manage ment posts and im plementation of affi rmat ive action 

to correc t it. Here the major point is not only the gender imbalance that exi sts, but is also 

the achievement-gap between ma les and females with the presence of this gender 

imba lance makes the issue ve ry se rioll s and fatal. 

As it is confirmed by many psychological and educational theori sts. success and/or 

Ll ilurc in academic aspects is not mere ly a matter of masc ulini ty or fe mininity or 

abil ity/inabi lity of the individual learn~r rather it is a matter of enormous factors. In 

supporting to this idea McCormick and presseley (1997) expla ined the fact that there 

secms to be a general consensus among theorists in psychology and education that an 

indi vi dual 's academic ac hievement is not a simple function of his/her innate abili ty rather 

it is a cumulative effect of both the individ ua l's potential to that abi lity and other 

exogenes is fac tors. In thi s regard success or failure in academic aspects is not onl y an , 
all ributc 0 1· ab ility/ inabi lity of" the indi vidual's but is al so of fa vorableness/un 

];lVo rabl cncss 01'" the environment. In particul ar, ex posu re to d iffe rent types of stimuli out 

of classroo m and school may cause d iffe rent levels of academic ac hievement independent 

of abi lity. Bes ides . (National Assoc iation of Elementary School Principa ls (NAES P). 

2002) indicates that the causes for the ach ievement gap are complex . 
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So. it is beli eved that , based on different research findin gs, there are enormous factors 

that apparentl y influence academic achievements of students rega rdl ess of the;'r sex as a 

whole and femal e students in particular. NAESP (2002) on the basis or' different research 

findings stated that the causes for the achievement gap fall into two categories such as 

factors related to students ' economic status, cultural environment, fami ly background and 

factors related to students ' school. 

In a more or less similar way Hyde, Dehab, Asegedech, Anbesu and N uri (2005) enlisted 

factors related to gender-difference in education as political and institutional facto rs, 

cultura l factors, economic factors and school related factors. Besides Hedija (2002) 

provide the reasons why females become low ach ievers could be lack of family support, 

cultural barri ers and harassment. 

Thus, up nex t, those factors contributing for low academic achi evement of fema le 

students in to three categories with three headings. 

2.2.1 Economic FactOl's "-

Several research findings revealed the fact that there is obv iously a strong connection 

between student's academic achievement and economic status of the lea rner, in particular 

and the society, at large. Besides, the problem of economic status as a cause of low 

academic ach ievemen t becomes very serious on females than males. UN ESCO (1998) 

listed thc various economic factors which aJTect gender-equa lity in education as follows: 

['ove rty 

Direct cost (tu itio n fee, transportation) 

High opportunity cost/ lower rate return 

Females needed for household 

Onc of tbe main factors assoc iated with low students achievement is poverty. Students 

li vi ng in persistent pove rty are more likely than others. Students suffer li'om man y 

conditions that impede the ir learning, including (NAESP, 2002): 

• Poor health care 

• Freq uent changes in residence , requiring transferring to new schools repeatedl y 

• L.ack of books and other educational resources in the home 

• Parents with lo\,vc r levels of education 
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• Unstable famil y structure 

On the o ther hand Hyde et al (2005) li sted some economic factors related to gender­

di sparity and as the same time achi evement gap as state resources for educa tion, fa mil y 

and community reso urces for educati on, opportunity cost for fema les education, and 

quantity. quality and distribution of ad ult labor market opportun iti es. Parti cularl y with 

respect to famil y and community resources for female educati on l-led ija (2002) indicated 

that the role of famil y is very crucial in the case of fema le students at tertiary level of 

educati on in terms of moral and material support She further pointed out as to how 

famil y support leads fe male students to low academic achievement in a manner that 

" female students need money to buy some clothes, make ups and stati ona ry materi als. 

And if these things are not fu lfi lled they may fee l interior to their co ll eagues and may 

di vert their attentio n from education and try to get some way to fulfill the ir requireme nts. 

This in turn may lead them to be come poor in their academic perfo rmance." 

Moreover. Teshome (2002), li sted the economic facto rs whi ch dimini sh fema les 

academ ic achievement as direct schooling cost, the opportunity cost of schooling, li mited 

employment, soc io econom ic status, parental/family investment behavio r and the 

econom ic value of fema les. 

2.2.2. Cultural Factors 

Culture has something to do with education and vise-versa. For this it is possible to say 

that culture and education are the sides of the same coin. But it docsn't mean that cu lture 

has a pos itive impact on educati on al l the time rather it may ha ve a negative 

consequences on educat ion. T hat is why cultura l barri ers have counted as fac tors that 

hinder females ' academic performance and a cause to become low achi ever. To fledi/O 

(2002) 

the social training and expectation offemale students at home has some 
impact on the level of confidence they develop and their choice or what 
they want to be. This condilion leads to lack of assertiveness that 
encourages females to be silent, shy, passive, humble and emotive­
culturally considered as good qualities of a woman. As a result of lack of 
assertiveness afier joining tertiCllY level of education they may face 
difficulties in adjusting themselves to a new academic environment which 
in turn leads to psychological instability and there by ponr academic 
pel/onnance . 
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Accord ingly Teshome (2002), asserted that socio-cultural be liefs, customs, practice, 

pregnancy, insecurity, fem ale' s expectati on and other dec isions contributed for fema le' s 

poor academic performance. 

Some o f the spec ifi c cultural fac tors that have an ad verse e ffect on females' academic 

ac hi evement are lack of educated female rol e models, di scordance between re ligion and 

secular models of education, ea rl y marri age, social and fami ly gender role expectati ons, 

and famil y and community commitment to fe males' ed ucation among others (Hyde et ai, 

2005; Rose, 2003;Teshome, 2002) . 

Li kewise, as a concluding entity UNESCO (1998) forwarded a li st of cultural factors 

contributing fo r the existing low academic achievement of females as it genera ll y 

includes; 

Parents' low level of education 

Lower priority for fe male education 

Females educat ion perce ived as incompatible with traditional bel iefs or reli gious 

principles 

Earl y marri age and pregnancies 

Ro le of the fe ma les /wo men as wife and mother) 

Skepti cal att itude towards benefits and outcomes from educated females 

2.2.3. School Related Factors 

Among the exogenesis factors which spirall y link wi th female students low academic 

ach ievement school/co ll ege related fac tors are the one and plays very great ro le. Here. as 

Tamire (2 008) enli sted these fac tors are: 

1) teachers (teaching methodology, al/itude tOlVards gender issue; nature 
ol'exam. undesirable relationship) , scarcity o/female teachers, and lack 0/ 
male teachers ' commitment to solve females ' problems in colleges 11) 
CU f'riculum (difficully and irrelevance 01' courses, scarcily 0/ reference 
materials, and associated facilities). III) management (transparency, 
protection or/emales Ji-om abuse, prioritizing services to jemales, health 
ond related services), ivY social//hends~fel11ales seem 10 be influenced 
more than males byJj'iendsfor bel tel' or worse. 
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In the same way Hyde et al (2005) identified those school related factors as inadequate 

school-resources, teachers' textbooks, faci liti es; un fa vorab le gender ratio, inadequately 

trained teachers, unsupportive school culture, poor curricula and hi storical pattern of 

school estab l ishment. 

Accord ing to UNESCO (1998) school-related factors for the dimini shing femal e students 

academic achievement includes: 

li mited schools/classroom space 

hi gh school fees 

low proportion of female teachers 

teachers untrai ned/non-sensiti zed to gender issue 

school curricula in conflict with traditional culture 

orientation of females 

sex ual harassment and insecurity etc 

Among the school-related factors which affect the students' academic achievement 

regard less o f both sexes and fema le students separately, the quality of teachi ng at the 

classroom level is taken the lions share to determine the students ' ac hievement (Rose. 

2003). l3 y the same token UNES CO (2006) in Amare (2001i) tri es to sho,,· a strong link 

that has been observed between teachers' profess ional de ve lopment and quality, 

espec ially on the areas of teachers' beliefs and practice, students learn ing and on the 

implementation of educational reforms. 

Genera ll y. factors contributing to students' low academ ic achievement in general and low 

academic ach ievement of female students in particu lar are interrelated . It seems for that 

the World Bank , Kane (2004) tried to identify two prominent fac tors as a reason for 

gender gap and low level o f femal e's educational participat ion and performance . These 

are : 

I. Supply side factors including the availabi li ty of school, the quality o f services 

they provide and the extent to which the serv ices are adapted to the spec ia l needs 

or fe males and 
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2. Demand side factors include how fema les and their fam il ies respond to the kinds 

o r schooling made ava il able to them, direct cost such as school fees, uniforms, 

transport , books, etc and opportunity costs 

2.3. Tutoring /Supplemental Academic Service; A St.-ategy towards better 

fcmale Studcnts Achievement/ 

Since academic fa ilure is one of the strongest predictors of early school leaving, 

programs designed in providing the disadvantaged students with opportuniti es to achieve 

academic success are key elements in an y attempt to address their educational needs 

(A ik in, 1992). Accordingly, there are programs des igned to ass ist the di sadvantaged 

students in hi gher education in general and female low achievers in parti cul ar through 

supplemental academic serv ices and/or. remedial education. 

Supplemental educationa l services are ex tra academic services duri ng off school hours 

and they are des igned to help students upgrade their lea rning standat;ds (A IS. 200 I; SES, 

2007). And al so supplemental academic services are kinds of acacjemi c interventions that 

lilcili tate the learning process of low achievers. Thus, these services include additional 

instructions des igned to increase the academic ac hievement of students attending schools 

who arc identified to be in need of improvement like tutoring and remediation. To this 

end, the services must be provided in the ex tra-times within/ out o f the regul ar school 

days, and they are to be " high quality, research based, and spec ificall y designed to 

increase students academi c achievement (supplemental Educational se rvices under 

NCL B. 2007). Hence, these services include two components such as additional 

instruction that supplements the general curricul um and students support services needed 

to address barriers to an improved academic performance. 

According to Wikipedia , the free Encyclopedia (2008), 1'emed ia l education can be 

expressed as, spec ial instructi on designed to help students catch up to a track of the 

des ircd level of academic ac hievement, an attempt to put remedy for insuffici ent 

learn ing in prev ious conventiona l academic settings. It a lso re fe rs to those programs 

des igned to compensate for an educati onal di sad vantage . Simi larl y. Breneman and 

Han'low ( 1999) stated the essence of co llege remedi ation as o f remedial education 
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encompass ing those courses and support serv ices in basic academic skill s which address 

the needs of a diverse population of under achiev ing students. As far as academic success 

in higher education is concerned, remediation pertinent to hi gher educati on is not a new 

phenomenon, rather col leges and universities have a long history of prov id ing academic 

supports to students who need ass istance for the betterment of their performance whil e 

dea ling with cha ll enging academic environment. 

In fact , the most common form of academic support is tutorin g. Tutoring may be 

prov ided on a one-to-one basis whereby a student recei ves instruct ional supports fro m a 

fac ulty member, a teaching ass istant or a peer tutor; such services can be provided for 

small foc us group members , other wise. 

Among the strategies designed to ass ist low achieving students, the most common and the 

main intent o f thi s study is tutoring. Here in, the fol lowi ng section will ill ustrate the 

defini ti on and concept of tutoring, classification of tutoring, precondi ti ons for tutoring. 

principl e ol't utoring and guidelines fo r effective tutoring. 

2A. Tutoring 

2.4.1. Definitions and Concepts of Tutoring 

Tutoring, as a supplemental academic service, which IS extra-des igned provIsion fo r 

students. has a long tradition at al l levels of schooli ng. 

Due to the greater existence longev ity inside the school system, tutoring has been so far 

su bjected to possess as various de finit ions as contri buted by a number of scholars in the 

fi led of education. Indeed such broader attributions to the definiti ons and concepts of 

tutoring al so indi cate what the scholars are sharing some points in common. 

Tu toring is hence. a method o f teaching whereby one student (or a small group of 

students) receives personalized and indi vidualized instruct ion (Husen &Thwaite, 1994). 

i'uto ri ng typica ll y involves two ind ividuals, a tutor and tutee, and most o ften supplements 

traditional classroom instruction conducted in large groups for those students who 

required 'remedial help and those who have learning difficulty with conventional 

instruc ti ona l methods. Students can learn when they are provided with caring and 
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competent instructors, no-tradi tional methods, and we ll -throu gh-out programs that unite 

the resou rces of the institutions (Roueche & Snow, 1977) . 

Li kewise, Ed ucation Encyc loped ia (2008) puts tutoring as a part and parce l of numerous 

educational programs designed for the prevention of, o r intervention with . to the students 

at ri sk of educational failure. Hence, in addition to prov iding ex tra support, tutoring 

ap pears to be success ful because the in tensive individuali zed attenti on allows the tutor to 

identify th e st udents ' leve l o f perfo rmance. 

'i"uto rin g is a lso take n as he lping and supporti ng the learn ing o f others in an interacti ve, 

purposefu l and systemati c way (Zoe Barley in Wond iye, 2007). Thi s defi nition underl ies 

the need of effecti ve tutoring interactive ness, objecti ves and we ll o rgan izat ion. Thus. 

where there is a more systemati c tutoring program, there, recruitment, selection, training 

and cval uati on of the practi ce are also. 

To Ell iot (2000) tutoring is a special instruction des igned to help students lead their effort 

to catch the track to move them up to the desi red level of academic achievement. In 

hi s/her way o f sharin g ex peri ences, Elliot ex plains that in the USA and Canada. tutoring 

is com 1l10n at all leve ls of schooling from preschoo ls through colleges and universities. 

and the practice typicall y in vo lves re-teaching subjects o r redes igning lessons to make 

the instruction c learer or more personali zed for the benefici ary students. 

Acco rdin g to Webster's New Internationa l Dictionary of the Engl ish language ( 1976) 

tutori al is described as a class or a seminar that is conducted by a tutor fo r a single or for 

a sma ll number of students and that consists mainly of di scuss ion and individual 

instructi on. 

Here a ll the definiti ons and concepts forwarded by different scholars revo lve aro und 

some im portant pillars of the tutorial acti vities such as extra support , ind ividuali zed 

attent io n. interacti ve ness and utili zing extra ordinary/ non traditi ona l methods of 

instruct ions. 
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2.4.2. Classification of Tutoring 

A wide spectrum of opin ions have been reflected towards for who such extra academic 

support is suggestive and/or consulted to take tutorial sessions. 

Accord ing to Husen and Thwaite (1994), there are at least three basic typologies of high 

school and co ll ege tutoring. The class ifi cation is made by giving a strong emphasis to the 

contents covered by the tutorial practice and its helpfu lness for the academic achievement 

of students. 

1. Course tutoring- a tutor provides a tutee with additional backups and exp lanation 

of material that is previously covered by the formal teacher/professor. This type 

of tutoring is a key component of Ke ller' s ( 1968) Personalized System of 

Instruction (PSI). In the PSI method students are provided with lessons or units of 

instruction and progress through them at their own pace is worth expecting. 

2. Emergency tutoring is provided to students who need help shortly in reaction to 

an impending examination, test anxiety, or personal crisis. 

3. Structured tutoring- wh ile tutoring, the tutor equips her/his self with computer 

generated tools. The tutor here demonstrates the tutee how to learn to use a 

computer lesson in thi s tutoring workshop setup. 

On the other hand, based on the similariti es and dissimilarities of tutors to tutee's age, 

abi lity, background or personal characteristics Kalkowsk i' s (200 I) classified tutoring in 

to two major categories such as:-

I. Peer-tutoring-in this kind of tutoring students tutor other students whil e both of 

the tutor and the tutee are identical to their age, culture, language, motivation and 

the tutors ' empathy for the latter's situation. 

2. Cross-age tutoring-referring to a tutoring conducted by a tutor whose age differs 

from those of the tutees. These names i.e. , peer and cross age tutoring are 

ident ifi ed to overlap each other. Same terminologies bear various derivatives 

aspects like peer-teaching, peer-education, partner-learning, learner-teach- learner 

and learning through teaching. 
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On the basis of the mag ni tude of the tutori al practice, vary widely and tutor ing can be 

class ifi ed into three sub categories (Zoe Bariey, 2002 in Wond iye, 2007) . these categori es 

are 

I. Profess ional tutoring- are a set of professiona ls inc luding li censed teachers, 

trained speciali sts, and paraprofess ionals. The use o f experi enced and 

profess ional tutors gives strength to the notion that pro fess ional teachers are best 

suited for the ro le of tutoring, nevertheless it is relative ly expensive than the other 

type. 

2. Vo lunteer tutoring- these tutors are mostl y non-professionals and sometimes who 

are g ivi ng their ti me for merely intrinsic rewards. 

3. Student tutoring- Although lUtors here are students, they are signi fi cantl y o lder or 

otherwise advanced beyond the academic levels of the tutees. Moreover, unlike 

the peer-tutors these tutors are not ex pected to gain academica ll y fro m the on 

go ing tutoring interaction . 

Despite the cii stinct dimens ion of the above tutoring taxonomy, each tutorial setup has 

instructi onal merit to enab le the students achieve vi tal goa ls li ke increased academic 

achievement, deve loping students confidence, mot iva tion and social skill s. And as 

li terature revealed that tutoring has positi ve development attributes in areas of self­

esteem. se lf effi ciency. se lf confidence, knowledge of how to deal with soc ial issues, 

socia l interactions an understanding that learning can relate to life, an interest in a 

particular subject, and an unde rstanding of the value of educati on Race and Brown 

(2004). So, fo r the deve lopment of all these areas the tutori al practices in whatever types, 

need different conditions to be fulfilled for effective result. 

2.4.3. Preconditions for Tutoring 

Severa l elements must be cons idered before an effecti ve tutoria l program can be initiated. 

As Hammill and Bartel ( 1990) li sted the points to be taken into acco unt before the 

implementation of the tu torial program are: -

I. the student' s prob lems must be assessed carefull y 

II. those areas in which the tutor will work must be chosen 

Il l. the approach and materi als to be used should be se lected 
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IV. the period of time to be spent on any activity should be esti mated 

v. the tutor shou ld know exactly what is expected, what is to be done and how 

to do it. 

Otherwise the tutor may create problems and end up being " more trou ble than he/she is 

\<\fo rth ," 

In th e same way "arrant ( 1980) emphasized on the fo llowi ng important tasks to be 

acco mpli shed prior to intervention. 

Identifying the extent and severity of students problem area (s) 

Discoverin g the causes of the problem by carefu l investigation. 

Seeking information of hi s suspicious by using different methods to show up the 

nature and degree of the students problem 

Drawing up remedial (tutorial) program 

Create opportunities to the students to return as soon as possible to the normal 

classroom. 

In one way or the other, while designing a supplemental educational support o r academic 

intervention. educators must consi der severa l factors like content, the format fo r deli very, 

the match between the lea rn er's difficulty and the intervention. And hence, good 

intervcntion programs have the fo llowing characteri sti cs : a clear miss ion; realistic 

ex pectation for what its participants will achieve; a safe and hea lthy environment; a 

supporti ve emotiona l climate; stable, well-trained personnel; and content and instruction 

that match the chi ld ' s needs and interests (The Wallace Foundation, 2005 cited in 

Wondi ye. 2007). 

In addition. the effectiveness of the intervention (tutoring) greatl y depends upo n the 

quali ty of the tutoria l relationship, the training of the tutor, and the way the tutoring is 

o rgani zed and structured. As Husen and Thwaite ( 1994) concluded, based on research 

studi es. that the more tutors plan ahead, provide learning tips. employ appropriate 

strategies. use re in forceme nt, and have expectations for tutee success, the greater the 

bcne lit s or tutoring. Besides the tutor 's att itude toward tutoring and the tutee, good 

interpersonal relati onship between the tutor and tutee are ve ry important. Last but not the 

least the success of tutoring programs in any educational institutions depends on the 

20 



admini strati ve support on vari ous aspects li ke prov iding training and feas ible resources to 

land the interventi on program in to the sur face. 

There are al so other additional points to be considered before intervention, like on the 

part o f the tu tors (teachers, instructors) who have sympathetic attitudes towards students 

and who carefully stud ies their weaknesses and problems and addressing the need of low 

performing students and on the part of the tutees positive attitude towards the academic 

in tervention program in tutori al form (Snow, 2003). 

Moreover, conce rning other sa li ent points which need pri or considerati on (Snow, 2003) 

provides the fo ll owing: 

.:. Tutoring programs should have a strong guiding purpose in order to direct the 

program tutors in thei r decision making. This guiding purpose should emphasize 

the di agnostic and prescripti ve in teraction that is a natural product of tutoring . 

• :. Individuals of various ages and levels of education can be effect ive tutors once 

pro vided with appropri ate training . 

• :. Tutoring sessions need to be evaluated on a conti nual basis to ensure the day-to­

day integrity of the interventi on . 

• :. Logisti ca l concerns such as avail ability of materi als have a signiti cant effect on 

the success of a tutoring program . 

To conclude, however, every attempt at tutori ng is not automaticall y effective 

everywhere. To be effective tutoring needs to be thoughtful , well structured and carefull y 

monitored. Tutors must be clear about how they can hel p, and how not Croppi ng, 2000). 

In supporting thi s idea Race and Brown (2004) suggested the following points concerning 

what tutors can do for tutee and what tutors can't do: 

=> What tutors can do for the tutee 

Help in clarify ing confusing parts ofa lecture or tex t 

Help so lve problems by suggest ing possible approaches or sol ving similar 

pro blems. 

Giving comments or advices on papers- In- progress ill ustrate how to correct 

grammati ca l or structura l problems using similar examples. 
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=:> What tutors can not do 

Solve prob lems for the tutee 

Correct the tutee's grammar or punctuation 

Help the tutee with take-home tests 

Repeat the class room lecture for the tu tee 

Help the tutee with a course the tutees are not currentl y enro ll ed in . 

Concerning student 's placement for academic intervention for hi s/her need of extra 

support (tutoring), institutions has employed different instances. For example, as 

Breneman and 1-lam'low ( 1999) stated some insti tut ions schedu le students for tutoring at 

the beginning of a course to assist those students who have been identified as needing 

ex tra ass istance. In other instances, students vo luntari ly, or upon the recommendation of 

a facult y member. may request tutoring as they experi ence difficulty with a course. 

On the other hand. there are different methods employed in different institutions to place 

students for the purpose of academic in tervention and enhance their academic 

performance standards. In thi s case , At-ri sk Guidelines (2006) mentioned the followin g 

ways to se lect and serve at ri sk students: records of academic pe rformance, state 

assessment res ults. local asscssmcnts, and performance based assessments and the li ke. 

In connecti on with above mentioned ideas Roueche and Snow ( 1977) investigated, the 

various placement methods used for remedial (supportive services) programs like testing. 

Previous educational records, se lf-re fe rral and teachers referred with their ranking. 

2.4.4. Principles of Tutoring 

To benefit most ou t of tutoring practices and experiences, more than anyth ing else it has 

to be we ll structured and for good quality accompli shment. In other words, when tutoring 

is fou nd to be well structured as o f teaching, tutoring program funct ions at its best. A 

grate deal of research findings confirmed that tutoring can be very effective way or 

boasting ac hievement, if its implementation is carri ed out through different research 

based principl es (Topping, 2000). Whatever effectiveness in tutoring is addressed and 

readdressed in vari ous literatures . the practical effectiveness is however rel ied on quality 
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imp lementation of the tutorial programs based on the suggested principles and guidelines 

as far as objective realiti es permitting. 

So. here under th is secti on we shall see the principles espec ially fo r the tutors who 

provide the academic support for those who need extra support and the tutorial program 

organizer about how to tutor and how to organi ze the tuto ri al program respecti vely. 

2.4.4.1. General Principles of How to Tutoring for Tutors 

The International Academy of Education I IAEI and Internati onal Bureau o f Educati on 

l IBEl have developed and distributed a series of booklets on different educati onal issues . 

In one of its seri es under the title " tutoring", Educational practices se ries-S-deals with the 

principles of tutoring. 

According to Topping (2000) there are research based principles for effecti ve tutoring for 

tutors to make them more fruitful on the implementati on of the tutorial program as 

supporti ve academic service . The princ iples are li st down and bri e fl y desc ribed be llow 

together with their practi ca l applications. These pri ncip les are :-

I. Agree on a consistent time, target tutees rcal life goal and balance support and 

challenge. 

1.1. Consistent and regular time-tutors and tutee must agree on:-

how much time they can give to working together 

how o ften will you meet each week 

how long is each session and over how many weeks 

Do not sta rt anything you can not keep up or fini sh. Regular meetings are needed 

to bui ld up a trusting and comfortable tutori ng relationship . 

1.2. Target tutee's real -l ife -goal s-tutors have to start with the tutee's immed iate 

concerns, because tutees often have strong ideas on what they need help with . But 

these ideas may be very short term, so encouraging them to consider wider and 

dceper understanding through dialogue is be fitting instrument so as to make them 

rea ll y understanding the subject. This upgrades their learning concerns towards an 

intrinsic courage to deal with it. 

) " _ . ) 
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1.3. Exp lore understanding - tutors need to find out the gap between what tutees 

already known and what they think they know that is actua ll y incorrect. Having 

di alogue and conversation (talking) to capture deep understanding, is the way to 

do thi s . Search vari ed examples to make sure tutees can reall y use what they 

know in different context. 

IA. Small steps - tutees often need to learn in every small s tep. Do not expect them to 

make big leaps. Tutors often forget how long it took them to reall y understand 

something themse lves . 

. 5. Balance support and chal lenge - in tutoring the tutor is expected to be supporti ve 

in a sense that he/she is expected to help the tutee in their struggle to understand. 

l-Ience , what is very important fo r the tutee understands the process of how to find 

the ri ght answer instead of the ri ght answer. So tutoring should be more than 

repeated drill and practice. 

Regard ing thi s principle and its practical appl ication research findings revea led the 

fo llowing facts: 

Time-on task is a major factor in effecti ve lea rni ng. 

Tutoring shoul d be at the tutee's current po int of understandin g. 

Tuto rs must establi shes where tutee's c urr~nt point of und erstanding is, and uncover 

relevant misconceptions 

Tutoring must proceed on small steps. 

I ,earn ing strategies is more important than memori z ing subject content. 

2, Qucstion, Pausc for thinl<ing time and then prompt 

2. 1. Avoid lectures- do not give tutees long complicated explanations. Keep 

everything short, to the point and in simple words. Gi ve positi ve instruction fo r 

what to do. Do not emphasize what not to do. If necessary, explain again briefly, 

but in di fferent words. 

2.2 . Rev iew- often it is helpful to briefl y review what tutees lea rned in your prev ious 

tuto ri ng scss ion. 

Concentrate-stay focused on the task in hand . Do no t drift off into irrelevant 

conversation. Tuto ring time is precious use it we ll. But have some fun whil e 

learn ing. 
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2.4. Variety- mix up: easy and hard tasks ; short and long; highl y structured and open­

ended; talking, reading and writing. These bits of tasks in mixture are assumed to 

keep on working in all tutoring hours. 

2.5. 

i) 

ii) 

Question- ask questions:-

that are open-ended and encourage the tutee to talk 

that will make the tutee think and reveal 

( misunderstanding) 

their understanding 

iii) that make the tutee appl y, ana lyze , predict, classify , synthesize justify or 

evaluate what they are learning. 

Do not:-

I. just ask for a fact or one-word answer 

II. make the questions too complicated 

III. accept guesses 

2.6. Thinking time - do not expect the tutee to respond to a question immediately. 

They will need some thinking time. To this end , what makes the tutoring sess ion 

different from the regular classes is the former allows the students to have such 

thinking time whereas the later inhibit this opportunity, 

2.7 . Prompt - do not just tell the tutee the right answers . Give them a small clue about 

how to work out the right answer. Give just enough support to enable the tutee to 

be successful with some effort- no more. I-Iere comes the importance of the 

principles-scaffolding. 

Here, the proper application of this principle makes the tutoring practice effective. In this 

case, a great dea l of research findings uncovers the following facts: . 

Talking at people for long time is not an effective way of helping them to learn . 

The time allocated to tutoring most be spent to it if it is to have an effect. 

A variety of tasks and ways of responding to tasks helps prevent tutees and tutors 

from losing interest. 

Different kinds of questioning have very different effects on learners. 

Tutees must be allowed time to understand questions or tasks, relate them to the ir 

previous experience, and devise a releva nt strategy. 
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Promoting should be graduated, minimal for the required effect and various 111 

types. (Good and Brophy, 1995 ; Topping and Ehly, 1998 in Topping 2000) 

3. Observe performance check for errors; ensure all errors are corrected 

Observe tutee 's performance closely - errors must be seen and corrected, otherwise 

much faulty learning wi ll take place. 

Check for errors - when you see an error, try to intervene positively. Avoid just 

saying ' no l ' First, suggest to you r tutee that yo u think they might have made an error. 

Encourage them to find where. If they can not find where, give them a cl ue to help them 

locate the error. 

Promote self- correction - when they ha ve found it, talk about the nature of the error. 

Through this (talk) discussion, you give the tutee the chance to put the error right 

themselves (self correct). This is much better for their learning and for their confidence. 

Correction procedure- of course, if they try to se lf correct but still do not get it ri ght, 

yo u will need to intervene more. If all else fails , you might need to: demonstrate or model 

the correct response; lead or prompt the tutee to initiate thi s; check that the tutee can 

produce the correct response without help. 

Ensure correct correction - tutors do not kno w everything, so there is a risk they wi ll 

not notice all the errors the tutee makes. In this case it is helpful if the tutor has some 

master source of references to ensure correct correction. 

Like the other principles, the appropriate application of this principle has a positive 

impact on the tutorial program so as to make the program very effective. Information 

from different findings abo ut the utilization of this principle confirms the following facts : 

Errors are positive learning opportunities if recognized as errors. 
-=----' 

Tutors have more time than regular school-teachers to observe carefu ll y for errors 

and to intervene in away that encourages se lf-co rrection. 

Tutors benefit fi'om access to some ' master' version of correctness or a perfect 

model, otherwise they might reinforce errors. 
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4. Discuss, praise and summarizelt-eview 

4.1. Di scuss - d iscussion will help to establish deeper and wider understanding in the 

tutee-and perhaps also in the tutor. 

4.2. Pra ise - tutoring is a pri vate situation that should be wi thin the contex t of trust. 

Embarrassment about g iving and rece iving praise publicly should not be a 

prob lem. So give more praise. 

4.3. When to pra ise-praise: 

For success with particularl y hard problems or tasks 

For se lf-correcti on 

For increasing time-span w ithout erro r 

For effo rt as well as success when the tutee is struggling 

' better e fforts' even if sti ll not quite right 

Increasi ng tutee independence 

4.4. Effecti ve praise- praise specifying the reason for it-say exactly what the tutee has 

done I.ve ll. Vary the praise-use as many different praise words as yo u can think of. 

See if your tutee can think of some more: praise as if you mean it-sound and look 

pleased I Smile, at least. 

4.5. Summarize/review - at strategic points during tutoring session, and certa inly at the 

end of it , ask the tutee to summarize or review the key or main points that have 

been lea rned. Which he lps to know whether the tutees can identi fy the m3l11 

points or not and to have a final discussion and agree about the main po ints. 

Conclusively, the review of several research findings discussed in Brophy ( 198 1); Good 

and Brophy ( 1995); Topping and Ehly (1998); in Topping (2000) on the basis of the 

application of thi s principle acknowledged the following aspects: 

Discuss ion leads tutees to active ly process information and develops deeper 

understanding rather than just learning facts by rote. 

Prai se is a powerful form of feedback, espec iall y if it comes n'om some one with 

whom the tutee has a good relationshi p. 

Rev iewing the most important things that have been learned will help the tutee 

remember. 
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In more or less simil ar way, Humphrey (2008) pointed out some pert inent points abo ut 

the tutorin g sess ion for tu tors as principles. These are: -

Listen cl ose ly to wo rk out the real problem 

Assess the situatio n 

Use questions to enhance prob lem so lving 

Demonstrate o r mode l similar processes 

Don ' t be afra id to reveal that yo u don't know something 

Give positi ve feedback , use encouraging vocabul ary 

Find success, and rein fo rce effo rt, in even minor accompli shment 

Summari ze and review 

Enable fo llow up 

Celebrate accom pli shment 

Keep records fo r fu ture reference 

Furthermore, in connecti on with the above menti oned principles tutor tips (2008) 

provides some helpful hints fo r tutors and a few tips wh ich help the tutor develop specia l 

rapport with the tutees respectively. 

He lpful hints for tutors 

o Take time to get to acqua inted 

o Keep yo ur students on task 

o Get students to relate what they are learni ng to the ir own life experience 

o G ive pos iti ve praise 

o Try askin g students ho w they think, they did or eva luate their own response 

A few tips to develop specia l rapport-to bu ild and secure good interactive relationship 

in the tutoring sessions the fo llowi ng points are helpful to consider; 

o Lea rn to look at each student individually, and va lue the students fo r what he/she 

IS. 

o As a tutor, yo ur first aim is to help the student see him/herse lf as one who can 

learn and wants to learn . 

o Sct yo ur sights high for the student and he/she will respond. Have con fidence 

that the student can learn . 
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o Explore ways to set up the kind of rapport that is needed to spark learn ing. 

o One way to show interest is to li sten to what the students has to say-ask for 

hi s/her op inion. 

o When you talk , talk naturall y. Think of working with the student rather than 

talking at the student. 

o Let your student know that it is all right to make mistakes, that everybody makes 

mi stakes, and that is one way to learn. 

• Help the student know that it is all right not to know something and that there are 

something that you do not know. 

Lastly, there are ditTerent tutoring strateg ies which make the tutor very effective in 

supporting the learners who are in need of extra-academic support to become competent 

with the other students in the classroom of the same sex and their male counterpart. These 

strategies according to (Humphrey, 2008) include: 

.:. Have a clear idea of your own strengths and limitations 

.:. Know the learner 

.:. Build a relationship and trust 

o Be aware of the differences between you and the learner. 

o Be open and honest 

o Do not be afraid to acknowledge 

.:. Make sure the learner knows it is safe not succeed at first 

.:. Seek out training to be a more effective tutor. 

2.4.4.2. The Principles of how to Organize Tutoring 

It is clearly known that the success of tutoring programs in schools and other educational 

institutions depends on the direct or indirect involvement of all the concerned bodies 

othe r than merely tutors (teachers). To this end Husen and Thwaite ( 1994) expressed the 

idea about who supports the tutorial program in such away that success of tutorial 

programs in schools and other organ izations depends on admini strative support and 

should appropri ate ly evaluated in terms of benefits relative to cost. This cost-benefit 

analysis clearly sho ws to what extent tutorial program come up with signifi cant learning 

changes llsing the school resources. 
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In tu toring practice, what makes the practice diffe rent from regular classroom teachi ng is 

that it can give more : 

Practice, activity and variety, individualized help, questioning, simpler 
vocabulary, modeling and demons(ration , local relevant examples, higher 
disclosure o{misunderstanding, promoting and selfcorrection, immediate 
feedback and praise, opportunities for generalization, insight into 
learning. and selfregulation and ownership 0/ (he learning process. In 
addition, both lulees and tutors can also: learn to give and receive praise, 
develup social skills and wider conlacts; develop communication skills 
and develop greater self-esteem (Topping, 2000). 

To obta in all these merits out of the tu toring practi ce which the stude nts lost in the 

regular classroom stay, the tutorial program needs to be well-organized in such a way that 

it makes the students bene fi ciaries fro m the practi ce. And the organizations have to be 

carried ou t under certain principles-to be more effecti ve . So the organi zers of the tutorial 

program should take in to consideration the fo llowing princip les and their practical 

app licati on. 

I. Rec ruit and match learning partners with care 

In dec idin g the best preferable tutor fo r a spec ific sup porti ve learn ing need, points to 

consider arc; 

1.1. Vo luntary or rewarded tutors? Dec ide earl y on whether tutors will be rewarded 

or not, as it wi ll effect rec ru itment for good and/or bad. 

1.2. Parental agreement-consider whether parental agreement needs to be gIven, 

befo re tutori ng commences. 

.3. State clear goals- tutor and tutees should agree on what they are trying to 

achieve, Do not be too ambitious, 

I A. Say when yo u do not know - no body knows everything Tutors (organizers of 

tuto ri ng) shou ld always say when they are unsure. Teaching somethi ng that is 

wro ng harms both tutor and tutee . 

. 5. Dec ide ab il ity diffe rentia l - are tuto rs and tutees to be quite close in ability in the 

subject of tutoring, or far apart? What are the advantages and di sadvantages of 

each? 

1.6. Cons ider personal iti es - also think of possible persona lity and re lat ionshi p 

clashes when matching pa irs. For instance, do not match a very quiet and timid 
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tutee with a very dominant and strict tutor. Do not necessaril y accept tutee 

preference for a tutor. 

1.7. Fixed or reciprocal roles - even in a pa ir of very different abil ity, somet imes it is 

effective fo r the tutee to try to teach the tutor somethi ng. T hi s is a good way of 

checking if the tutee really understa nds it. 

1.8. Sched ule contact time - both tuto r and tutee most be clear abo ut their time 

com m i tment. 

1.9. Ha ndling absence - consider how to dea l with the absence of tutor or tutee . You 

might wish to name a 'standby tutor as back-up. 

Recrui ting and matching learn ing partners with care is a very vital task of organ izing 

units to have better benefits from tutoria l practice and is the determinant activity for the 

e ffect iveness of the tutorial practice. Here, the mai n emphasis revo lves around who will 

be the tutor and to whom . In this case, a variety of research fi ndings provide diffe rent 

resu lts, some recommended using professional teachers (tutors); wh ile others vo lunteer 

tutors and etc. But, some research find ings suggest, based on profound ev ide nce, that 

tutori ng by those who are very able in the subject is more benefi cia l to the tutee. 

2. Specify tuto r ing method, provide training and access to material 

In this vcry step, issues mai nly methods and materials should be pre spec ified. This 

inc ludes: 

2. 1. Specify tutoring method - be very clear abo ut what good tutoring wou ld look li ke. 

2.2. Train ing- train tutors and tutees if possible. Tell them what to do . Then 

demonstrate what they have to do. Then give them a written and/or graphic 

rem inder of what they have to do (to keep). Then have them immediate ly practice 

the tu toring method. Materials wi ll be needed fo r practice. Obse rve and check 

whether they are doing it well . Give ex tra praise and coaching as needed. 

? 0 _.J. Tra in in general tutori ng skill s- skill s li ke- how to estab lish a comfortable 

re lat ionship; how to present tasks; how to give clear explanations; how to as k 

questions; how to demonstrate ski ll s; how to check on performance; how to give 

feedback and praise: how to ident ify consistent patterns of error. how to keep 

progress records. 
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2.4 . T ra in in spec ific tutoring sk ills - as specificall y relevant to yo ur tutoring method 

and/or materi als. 

2.5. Contracting - you mi ght wish to have tutored and tutees sign some form of 

contract. Th is sets out the details of their agreement to work together. 

2.6. Access to material s - these might be special material s that are specific to a 

tutoring program. Or they might be regular classroom materials. Or materi als 

pub li cly ava ilable. Some times the materi als are spec ially made. They can be 

produced by tutors. 

Rev iews of research on tutoring consistently find that more structured methods in which 

tutors receive training tend to yield better outcomes. In doing so, there maxi mizes 

tutoring outcomes fro m spec ifying tutoring method and providing training and access to 

materia ls. 

3. Mon itor, give feedback and intervene to maximize effectiveness- tutorial 

programs have most of the time positive impact both on the helper and the helped so that 

they are effecti ve. But it doesn' t mean that all tutoring programs have found to secure 

e ffecti veness whil e carried out. In short, to maximize effectiveness, be very carefu l and 

thorough in planning the tutoring, training the tutors and tutees. and providing 

appropriate mate rial s. Then (equall y important) monitor the implementation of the 

tuto ring and give feedback and intervene where needed. 

Concl usively, the rev iewed literature so far , has so much to describe about tutoring with 

a ll its conceptual and definitiona l impression. There, it has been endeavored to assess the 

surveyed break troughs of the educators that could figure out the theo reti cal settings of 

the en tire stud y. The essential s of the over viewed literatures could be substantiated with 

and be visualized streaming forth to out reach as a light house sign ificance, it cou ld be 

watched wh ile flashing onto the actual research undertaken, at large . 
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

3.1 Research Design 

As we can see from the pre liminary set ups of the research itself with all its objectives 

and research signifi cances, the study targeted on the female tutori al practice, challenges 

and successes in Bonga and Hossana Colleges of Teachers Education. 

Th is made the use of mixed methods research design very convenient and befitting for its 

potenti al merits in furnishing the research with multitudes of evidences sought. Here both 

qua litative and quantitative research procedures were put into use to examine how the 

tested vari ables can provide their relatedness. 

3.2. Sources of Data 

In the stud y undertaken, the first hand data were gathered mainl y from tutoria l participant 

female students and instructors who had been taking part in the tutorial program. Besides. 

as direct accountabi lities on fema le education permit, this study also constitutes of other 

vital informant gatherings like, the department heads, Academic and Research vice 

Deans, Gender Focal Persons, and female members of students counci l. 

Tn addition , data fro m legislatio n, strategic and ann ual plans of the co ll eges under the 

study, data from va rious books, reference materials and documents had greatl y described 

all about the use of secondary resources in the research. 

3.3. Population and Sampling Techniques 

Both the beneficiary female students as tutees and instructors as tutors of Bonga and 

Hossana Co ll eges of Teachers' Education were considerably importa nt. Thus, they 

provided the enti rety of the research population of this study. But this does not mean that 

they were the mere inputs, rather department heads, gender focal persons, female 

members of students counc il , and Academic and Research vice Deans (ARVDs) of the 

co ll eges we re also taki ng part as inseparable ingredients. 
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In the task of picking - up sampled indi viduals out of the sampling frame (list of the 

eli gib le fema le students) of the req uired number of ind ividua ls for the sample, simple 

rando m sampling was used. 

As the first step, the researcher sought to have copies of lists showing the names of 

fema le students of the two batches (in each college) who went through the conducted 

tutorial programs. The li st prov ides the entire fema le students under the study out of 

wholll 15% were assumed to ente r into the sampled grouping each co ll ege. Here, the 

greater the nu mber of students who attended tutoring, the higher woul d be probability of 

having more sample representation. Then, the required number of individuals was 

se lected through simple random sampling by using random number table from each site. 

In the same way, in Bonga College of Teachers Education there are 297 second and third 

year female trainees, from which 45 were selected as sample of the population through 

simple random sampli ng. And in Hossana College of Teachers Education due to 

practicum outing program the researcher on ly fou nd second year fem ale trainees to be 

on ly 267. Out of such tota lity, 10% of the trai nees were selected as sample of the 

population. The representation of female trainees in thi s co llege becomes 27, in number. 

With regard to the instructors' representation in the stud y, there are ten departments in 

the colleges, and two/ three instructors out of each department were randoml y selected. 

Out of each department, tlu'ee instructo rs we re determined to be se lected by quota 

sampling. In a case that there were only two or three instructors in a department, 

comprehensive sampling was used. 

In addition , considering their extra-ordinary concern 111 the research problem and the 

(.'ewer number of persona lities holding such accountabi lity in the co ll eges, the ARVDs, 

the gender focal persons, and fem ale students council members were tota ll y accepted to 

dea l with the research inqui ries purposive ly for interviewing. 
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Table 1: Research Settings and the Participants of the Study 

Type of participants (subjects) in the study Research settings and 
number of participants 

Bonga Hossana 
Instructors includi ng Respondents to questionnaire and Focus 26 23 
department heads Group Di scussions 
Female trainees Respondents to quest ionnaire 45 27 
Academic and research Interview and document visited I I 
vice dean 
Gender focal person Interview and Focus Group Discussions I I 
Female member of In terview I I 
students council 
Grand total 74 53 
Total number of sites I I 

3.4 Instruments and Procedures of Data Collection 

Whi le the research was designed, the researcher initially considered the guiding role of 

the review of related literature, the nature of the research problem and the directions 

towards which the study should devote its emphas is. Thus, the study utilized the 

fo llowing research instruments. 

3.4.1. Qucstionnail'c 

Two sets of questionnaire items consisting of both close and open ended ones were 

prepared to match with the relat ive depth of insight, leve l of consciousness and evaluative 

mentality ranges that could be fac ing between students and instructors respondents. These 

questionnaires had fo ur parts, part one about backgrou nd information, part two aboul the 

general practice of the tutorial program, part tlu'ee about the methodology of tutoring and 

part four about organization and monitoring of the tutorial program. 

Administering these questionnaire items was aimed at obtaining dependable information 

and/or ind icators concerning what the general practi ce of tutori ng in the co lleges looked 

like. the manner tutoring instructions were methodologically arranged to meet the 

identified academic difficulties and the co lleges' status quo in organi zing and 

implement ing such a program. 
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Pilot Testin g 

Pilot test ing was employed in the nearby co llege in Add is, having the same program and 

practice with the co ll eges under the study. Thi s task gave the chance fo r the researcher to 

see the difficul ty level and discriminating power of the items possess in measuri ng and 

assess ing the component objects in the research concerns. It was also an important 

context that those items were readdressed, and readjusted the way they needed such vital 

modifications, accordi ngly. 

3.4.2. Interview 

Preparati ons in the task of interv iewing presumed w ith synthes iz ing interview 

g ui de lines w hi ch inc luded quest ions that could fulfi ll the inspirati ons and 

aspirations o f the administrati ve as pects o f tutoring practice. 

Out of the entire sam pled populations, gender foca l persons, female members of students' 

counci I and AR VDs of the colleges were selected fo r their reaction upon the prepared 

semi structured interview. Here, the interview made was purposefull y p lanned to help the 

researcher come up with operational instances that could confi rm and cross-check what 

the questionnai re responses ill ustrated for that matter. 

3.4.3. Focus Group Discussion (FGD) 

Side by side, Focus Group Discuss ion was also conducted in the two sess ions (in each 

collegc) which consisted of gender foca l person, and department heads. Here, thi s 

intent ion captured the image of tutoring females , in practice was looki ng like. The FGD 

also took the initi ative of evaluati ng the tutorial practice of the co lleges. In conducting 

the FGD, the di scuss ion points were coming to the stage whereby, the participants were 

dea ling with them in a two way channeling with debates, confirmation chats, and real 

experiences were effectively communicated. In the same way the session passed from 

one topic to the other and the reactions were taken in the fo rm of a port fo lio. Based on 

the research questi ons, the FGD results were descriptively analyzed in a way that they 

co ul d integrate with the ana lys is of the same topic using other too ls. 
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3.4.4. DoclIlIlcntary SOllrccs 

The conviction here is documentary reviews were viewed to reveal reliab le information 

rega rdin g the research concerns. So, such documenta ry surveys were made on the sources 

such as on the colleges' legislati ve documents, strategic and allnua l plans. 

3.5. Data Ana lys is 

As an important precondition for the task of data analysis, the researcher di smantl ed the 

who le research concerns into individual topics and subtopics inside which the related 

findi ngs of the research obtained using di ffere nt tools were discussed and interpreted. In 

cu lmination, the way they support each other and the harmony they fo und visuali zing 

could result in sound data analysis. 

1n thi s stage, the data obtained through the indicated sources and too ls were analyzed. 

Here the quali tati ve data got descriptively analyzed. Concurrentl y those quantitat ive data 

were anal yzed through freq uency count and percentage stati stical methods. 
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CHAPTER FOUR 

4. DATA PRESENTATION AND ANALYSIS 

In thi s chapter the task of data presentati on and analysis is discoursed separately 

concerning the major themes of the entire study. These points include: characteri stics of 

the tutori al parti cipan ts, objecti ves and overall pictures of the tutoring practice, its 

organization, traini ng and communication, methodological set-ups and perception related 

fac tors in the minds of the actors [i .e. the tutors and tutees]. 

4.1 CharactCl"istic Presentation of Tutorial Actors 

The need of capturing the general demographic and career aspects of the prominent 

actors of the tutori al practi ce brings us to define their major personal details . 

Both the tutees and tutors were posed to respond on the vital demographic and career 

status quo. Likewise, the forth coming table (table 2) provide the tabular presentation of 

the age and academic year level of female trainee respondents and sex. educational level 

and service yea r(s) of the instructor respondents. 
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Table 2*: characteristics of tu torial participant female trainees and 

Instructors 

Responde nts 

Ite m Alternat ives Fe male tnlin ccs=72 

Number % 

Age 15-20 65 90.28 

>20 7 9.72 

Year level 2nd 50 69.44 

'" 22 30.56 j 

Instr llcto rs=49 

Sex Male 45 91.84 

Fema le 4 8 .1 6 

Ed uca tiona l level 

MAiMSe 16 32 .65 

BA/BSe 33 67.35 

Se rv ice yea r 

As an instructor 1-5 29 59. 18 

6- 10 8 16.33 

I 1-15 6 12 .24 

16-20 3 6. 12 

-
>20 3 6. 12 

As a tutor 1-5 38 77.55 

6-10 9 18 .37 

> 10 2 4.08 

" The above schema is attached only to figure out the background characlerislics oflhe 
respondents, even though there is no relevant instance that Ihe basic queslions oj'the 
research could be asked for ii, its analysis and interpretation. 
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4.2. Objectives and General Pictures of the Tutorial Practices 

After prov iding informati on about the characteri sti cs of the tu to ri al parti cipants what 

come next wo uld be the resu lts secured from questionnai res , in terv iew, the FG D and 

documents in order to reveal the fact about the objectives and general practi ce of the 

col lege based tutorial experience designed and implemented fo r female trainees. The 

fi ndi ngs are anal yzed separately based on the data obtained in the following sect ions. 

4.2.1. Objectives of the Tutorial Program 

Regarding the obj ecti ves of the tutorial program provided fo r femaie trainees, there was 

open-ended questi on in the questionnaires of both the instructors and fe male trainees, an 

interview was made with co ll eges Academic and Research vice Deans (A RVDs), gender 

foca l persons and fe male members of students' council , and also FGD was made with 

department heads. Accordingly, all of the respondents arti cul ate the general obj ecti ves of 

the tutorial program clearly in such a manner that it is ai med at, improving the academic 

achievement of low achievers, making female trainees competent and helping those 

female trai nees towards independent learn ing through scaffo lding (by providing extra 

private support which makes them get back to the normal track and acco mplishes their 

task the same as of their classmates of both sexes.) 

In fo rmation from li teratures indicate that the purpose of every strategy designed to help 

low achiev ing students, including academic intervention program li ke tutoring. is 

provid ing at-risk students with appropriate academic assistances so that they can get back 

to track and accompli sh their academic goals(Encyc lopaedia of education and soc iology). 

Likewise. the obj ecti ves o f the tutori al program in the investiga ted co ll eges were not 

found fa r beyond the above mentioned aspect of the literatu re . But, these obj ectives lack 

their speci fic ity that lead to the implementation leve l. No ne of the respondents found to 

know and menti on the specific objecti ves or the program like; to whom it serves. for how 

many in a sess ion , up to what level they need support, up to what level improve their 

achievement and to what extent they have improved their results. From th is it is possible 

to say that, the prog ram is there for the simple reason that acts as an indicator of the mere 

effort exerted by the co ll eges to implement pos itive di scriminating strategy as an 
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affirmati ve action fo r fem ale trainees. Bes ides, there has been the ignorance of the tutees 

immediate concern whi le planning the tutorial program. 

At the time of objective formulation for the tuto ri al program im portant consideration like 

that of tutees ' primary demands out of tutoring should take in to account. Tn thi s respect 

Topping (2000) in the pri nciple of tutoring poi nted out that tutoring should have to start 

with the tutees immediate concern. 

Tutoring as a good interven tion program had to fu lfil the points like a clear miSSion , 

reali stic ex pectati on, contents and instruction that match student 's needs and interests 

(The Wal lace Foundati on, 2005 in Wondi ye, 2007). But the information secured from al l 

the sources figured out that the col leges under in vestigation had not fulfi lled such points 

at their max imum leve l rather they run the program arbitrarily. 

4.2.2. Thc Gcncl'al Pictures of the Tutorial Program 

An academic intervention program is the most vital activity which is designed to help low 

achievers who are found at every level in general regardless of their sex and fo r fema les 

in particular. The relevance of the extra support becomes wider at tertiary level due to 

diffe rent sociaL economic, attit udinal problems which female students face at thi s level. 

TUlo ring. as an academic intervention strategy is a mcans of providing extra support for 

e li g ible fema le students to avo id loss of education and make them beneficiary from 

attendi ng the progra m. 

Regard ing the general pictures of the co llege-based tutoria l practice. focus group 

di scuss ions were made with department heads of the colleges under the investigation, the 

pa rti c ipants of the FGD had agreed on the point that the ex istence of the tutorial program 

at thi s leve l by itse lf could be taken as a strong side, of considering the problems of 

female students in genera l and those female students who need extra support in particular. 

But as they sa id whi le observing its implementation, it has a kind of top-down proceeding 

in a sense that the co ll eges academic and research vice deans send a letter to each 

department head that holds a kind of command of conducting tutorial sess ions for female 

trainees witho ut action im plementat ion breakdown. The department heads in turn inform 

the inslrLlc tors under the department to conduct tutorial program for fe male trainees as a 

requirement without a clear guideline about how to conduct the tu torial program. 
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According to the informati on secured from the FGD the program has not its own 

guideline which inc ludes; which course should be prov ided in the tuto ri al program, day 

of tutoring and time a llotment, the time the tutoria l program begin. methods of selecting 

tutors and tutees, max imum time for a single session based on the di ffic ulty level of the 

course and the like . As a result of which , instructors implement the tutorial program 

without: prio r plan of how to conduct the program, prior identification of those eligible 

female students to the program, prior training about how to provide support for those at­

risk students and ho w to handle them properl y. Hence, as the participants po inted out that 

the similarities that exist between tutoring and teaching are the result of all these aspects. 

On the other hand , ev idences from the interview held with gender focal persons and 

female members o f students' council , the tutoring sess ions were offered after regular 

classroom hours in a regular school days fo r 2-3 hours and on Saturday and Sunday fo r 4-

5 hours just be fore the mid and final exams resume. In contrary, as the general principles 

of tutoring Cropping, 2000) mentioned that learning in frequent, short sessions is more 

effective than in occasional long sessions. Moreover, the tutoring sessions lasted an hour 

and not extend ing beyond two hours in one day (A nderson & LaGuardi a, 2005). 

When compared with the literature concerning the principles of tutoring, fe ma le trainees 

of the investi gated colleges stay for more time and go to the tutorial classes in occasional 

long sess ions, whi ch may produce boredom for both the tutors and the tutees . 

Wi th rega rd to the tutor-tutee rati o in tutorial sess ion, in fo rmation from the attendance list 

shows 1:45 rati o on average in a single tutorial session. As tuto ri ng is a means of 

providing support, the indicated rati o seems hard to hand le and provide proper support 

for each female trainee . This in turn made the task cumbersome to hand le and assess the 

tutees' progress. In thi s case, the tutor-tutee ratio exceeds class size found in the regul ar 

classroom . W ith respect to thi s idea, Anderson and LaGuard ia (2005), in their 

in vest igation d iscover that the tuto r-tutee ratio vari es from place to place and no uni fo rm 

or standard numbers are gi ven. In the ir research findings the group rati o ranges from 1:5 

to I: I 0 and fro m I : 15 to 1 :24 . However, the investi gated co lleges under thi s stud y have 

1 :45 on the average which exceeds class size found in the regu lar cl assroo m. 
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Regardi ng the major problems in wh ich the tutori al program faced, both tutors and tutees 

were provided their responses through open-ended questi ons in the questionnaires. 

Accordingly, the major problems were: 

• Inco rrect ex pectation from the program ; 

• Lack of consistency and fo llow-up; 

• Lack of proper organization ; 

• Inappropriate focu s o f he program ; 

• Lack of emphasis from the concerned bod ies; 

• Problem of grouping tutees; 

• Absence of well organ ized instruments which help to get feedback about the 

effecti veness of the program; 

• Absence of tutorial coord inators and less commitments of other concerned bodies 

to the program; 

• Spendi ng more time o f the tutoria l sess ion on not to the right purpose; and 

• Not givi ng enough time to the tutees to recogni ze and correct the ir mistakes by 

themselves. 

To tackle these problems both of the respondents suggested the following possible 

solutions: 

• Provid ing the necessary orientations about the objectives and vitalities of the 

tutori al program; 

• Providing the tutori a l support continuously for not the same group repeatedly 

but fo r different groups who are identifi ed as indi viduals who need ex tra 

support. To reali ze th is there should be continuous follow-up; 

• Assigning well organi zed concerned bodies who ask for feedbac k from the 

tutorial actors abo ut the program regularl y; 

• Preparing instruments that help to obtain feedback about the effect iveness of the 

program from the actors; 

• Focus on the problem areas of the tutees; 

• All the stake holders have to take their responsibilities; 
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• Providing enough time to tutees to recognize and correct their mistakes by 

themselves ; 

• There should be fit the purpose time usage; 

• Employing proper strategy of grouping tutees to minimize or avoid the negative 

impact of tutoring; and 

• Inclusion of male individuals who need extra support in the tutoria l program. 

4.3. Organization of the Tutorial Program 

4.3.1. Responsible Body in Organizing the Tutorial PI'ogram 

In the initial stage of data presentation and anal ys is probing to identify the accountability 

to shoulder andlor the responsible body to take the tutorial initiati ves was so vital to deal 

with. 

The extent to which the co ll eges were witnessed to have been organizing the female 

tuto ri al programmes were pointed out in the way of the female trainees and the 

instructors forward ed responses to the questionnaire items, for that maller. The 

respondents reaction up on the di scharged accountabi lities in planning implementing, and 

monitoring such tutoring tasks are illustrated in the following table. 

Table 3: The Responsible Body in Organizing the Tutorial Program 

-- -- , - -_. 
I n st ru ctors=4~ NQ Item Tra inees =72 Bot h(tota l) ~ 121 

._---
NQ % NQ % NQ % 

1 Instructors 39 79 .59 17 23.61 56 46.28 

2 Department heads 33 67.35 26 36. 11 59 48.76 

3 The col lege academic and research vice dean 35 71.43 27 37 .5 62 51 .24 

4 Tutorial coord inators 2 4.08 4 5.56 6 4.96 

5 Gender unit (c lub) 18 36.73 24 33.33 42 34 .7 1 

6 Fema le education centre 
, 

6.12 13 18.06 16 13.22 .> 

7 Regional Educat iona l Bureau 3 6.1 2 5 6.94 8 6.6 1 

8 Olhers I 2.04 4 5.56 5 4. 13 

-. 
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In the course of impl ementing tutori al program fo r females, various bodies in the studied 

col leges were assumed to have been leading the activ ities in it. This assumption is based 

on the col leges' organ izational structure and institutional legislation, enshrined to the 

direct concerns towards fe male education perspectives. 

As we shall see from table 3, out of 49 instructors, 39 of who opted for the instructors 

themselves were determined to receive the highest accountability of organi zing tutoring 

fo r females. Thi s makes up 79.59 % the total frequencies observed across the who le 

options attached to the item. 

The second and third frequent instructors ' response goes to the co ll ege Academic and 

Research Vice Deans of the co ll eges and the department heads to form 35 (71.43 %) and 

33 (67.35 %) respecti ve ly. 

At the same time, the femaIe trai nees also rated their observation, so that the highest 

ti·equency moves to wards the colleges ARVDs of 62(5 1.25 %) out of the total sampled 

tutees. The second and third preferences were found to be the department heads maki ng 

up 59 (48.78 %), and the instructors forming 56 (46.28 %) respectively. 

From th is data we can say that there were no responsible body identified as tutorial 

coordinators who carried out the tutorial related tasks like making the necessary 

preparation to launch a tutorial program, scheduling the same program, checking its 

implementation, taking attendance and reporting and providing support and advice for 

tutors and tutees. Rather al l these tasks were carried out by instructo rs, ARVD' s and 

department heads as addit ional tasks. Thi s had put its own shade on the effectiveness of 

the tutorial program. 

To substanti ate the information obtained from tutors and tutees on the same issue, 

interview was made and, as the ARVD of Bonga College of Teachers Education 

confirmed that, there have not been set such acting coordinator in the co ll ege so far. His 

counterpart in [-Iossana also reaffirmed the non-estab li shment of the same organ. 
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4.3.2 . The Tasl, of Selecting the Tutors and the Tutees 

4.3.2.1. Selecting tutees 

The presence or the non ex istence of se lecting criteria to referring females to take tutorial 

supports in the experi ences of the co ll eges is the forth coming concern of the study. 

Hence. both fe male trainees and instructo rs were quested to show their encounters of 

tutorial se lection reputations of the colleges. Their responses are summarized using table 

4. 

Table 4: The Presence of Criteria and the Criteria Used To Select Female 
Trainees 

NQ Item Response Instructors Trainees 

NQ % NQ % 

Yes 42 85.71 51 70 .83 

I Are there criteria that have been used 

to se lect female trainees for the No 5 10.20 18 25 

ILllOrial program? Not sure 2 4.08 3 4.17 

2 lfyour answer fo r the above question Low level of 13 26.53 6 8.33 
is yes what are the criteria? educationa l 

result 

Being a female 35 71.43 28 38.89 

The interest of 20 40.82 16 22 .22 
female trainees 

Subject matter 20 40 .82 18 25 
difficu lty 

Others 2 4 .08 0 0 

Both 

NQ % 

93 76.86 

23 19.01 

5 4. 13 

19 15.70 

63 52.07 

36 29.75 

38 3 1.40 

2 1.65 

The steps to wards getting assurances for the existence or the non existence of the uti lized 

criteria in select ing fe male trainees for tutorial purposes, comes up with its signifi cant 

result. So, 42 (85.71%) of the instructors and 51 (70.83%) of female trainees agreed on 

the point that there were such criteri a used fo r females were to go through tutorial 

instructions. 
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At the same time, these tutoring actors were also needed to tell us as to which sorts of 

requirements were there to let female trainees be identified to attend tutorial classes. As 

to the instructors' reaction, the trainees' femaleness was in most cases the basis for 

se lecting them for going through extra supplemental instructions. For such a point as 

many as 35 (71.43%) of the instructors forwarded their witnesses to the options linked to 

it. In the same respect, femaleness as a point of differentiating female trainees to remain 

in side conventiona l instructions and to take tutorial interventions attracted 28 (38.89%) 

oCthe trainee respondents. 

Significantl y, the interest of female trainees to take part, subject difficulties, and low 

level of ed ucational resu lts as points of selecting tutees captured the respondents' values 

but at different extent. Here, both female trainees and instructors in culmination indicated 

selecting points as to be the interest of trainees to take part in it, and subject matter 

difficulties and low level of educational results were observably found to absorb 36 

(29.75 %), 38 (31.40 %), and 19 (15.70 %) respectively. 

From thi s we can infer that the investigated colleges were used invitation of all female 

trai nees for the tutorial extra support as a criterion instead of setting or adapting criteria 

for the se lcction of eligible female trainees for the tutorial program. 

On the other hand, evidences secured from the conducted interviews on point of 

discussion. gender focal persons, and female representatives of the colleges ' student 

councils, gave their witnesses regarding the se lection of females for tutorial purposes. 

The interviewees equivocally agreed that most of female tutorial schemes were designed 

for supporting low achieving female trainees. For its surprise, however, such a program 

attracted even the male groups let alone the attendance of the rest uninvited female 

trainees in the colleges. As the gender focal persons pointed out the case, in most cases 

tutorial activities are co incidentally and/or simultaneously linked with final examination 

weeks. The students poor conception to the tutoring program catch suspicions of the non 

attendants that the tutori al sessions might have been informing high lights of the coming 

final exams, that they were looking forward to dea ling with. 
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4.3.2.2. Responsible Body in Selecting Tutees (Female Trainees) 

Regarding the responsible body of selecti ng fe male trainees fo r the tutorial service, both 

the instructo rs who are serving as tutors and female trainees (tutees) participati ng in the 

tutori al program were asked through questionnai res and provided thei r responses 

accord ingly. And hence, the summary of their responses is presented in the fo ll owing 

table. 

Table 5: The Responsible Body in Selecting Trainees for the Tutorial Program 

NQ Item Respo nd ents 

Instructo rs Trainees 

NQ % NQ % 

I In structors 4 1 83.67 26 36. 11 

---
2 Course coordinators 8 16.33 . . 

3 Tra inees 7 14.29 13 18.06 

4 The co llege academic and research vice dean 16 32.65 . . 

--,--
5 Department heads 18 36.73 10 13.89 

6 Gender unit (club) 13 26 .53 16 22 .22 

7 T ut orial coordinators . . 14 19.44 

8 Others 3 6.1 2 I 1.39 

Tab le 5 shows that 4 1 (83.67 %) of the instructors and 26 (36. 11 %) of the female trainee 

respondents expressed that instructors are responsible for selecting fe male trainees for the 

tutorial sel·vice; whereas I 8 (36.73 %) of the instructors and 16 (22.22 %) of the fema le 

trainees respondents replied that department heads and gender unit is the one that se lects 

fema le trai nees fo r the tutorial service respective ly. From this it is poss ible to conclude 

that the major actors who play the greatest role of selecting female trainees for the 

tutoria l serv ice are instructors, department heads and gender units of the col leges. 

In thi s study, the selection and recommendation of female trainees fo r the tutorial 

program was more of the responsi bi l ity of the instructors and other concerned bodies like 
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dcpa rlment heads and ge nder units. Simi larly, Roueche and Snow (1977), after rev iewing 

a number of research findings write that the task of recommending students for the 

tutoria l serv ice is given to teachers, parents and sometimes to students themsel ves. 

4.3.2.3 P lacement of Female Trainees for the T utoria l Program 

Providing ex tra support for the eli gible indiv idual s requires proper identificati on of those 

indiv idua ls who are eligible for the same purpose at the very beginning. After identifying 

those at-risk students for support delivery what comes next should be placement of those 

students into different catego ries based on the similarity of their problems. 

In thi s study, both tutorial participants' tutors (instructors) and tutees (female trainees) 

were asked whether or not the colleges have placement criteria fo r the tutorial program 

conducted at the co ll ege level. Most of the respondents agreed on the presence of 

placement cri teria. However, there is a signi fica nt diffe rence on the major placement 

criteria among the options between tutors and tutees . Table 6 shows the summarized 

results of their responses. 

Table 6: Methods of P lacement of Female Trainees for the T utoria l Program 

NQ item Response Instructors Train ees Both 

---
[ The presence of NQ % NQ % NQ 

methods that have 
been used for placing Yes 3 1 63.27 58 80 .56 89 
fema le trainees in the 
program: No 10 20AO [4 [ 9A4 24 

Not sure 8 [ 6.33 0 0 8 

f-- -
2 [f your answer for the Testing [6 32.65 9 12.5 25 

above question is yes 
specify/mention the Documentary records [7 34 .69 [0 [ 3.89 27 
methods: 

Self-referral 9 [ 8.37 33 45.83 42 

Instructor-referral 6 [2.24 [7 23.6 [ 23 

Counsell ing 8 16.33 6 8.33 14 

Others 3 6. [2 0 0 3 
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73 .55 

[ 9.83 

6.6 [ 

20. 66 

22.3 [ 

34.7 [ 

[90[ 

[ 1.57 
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As it can be seen from the data presented in table 6, both of the respondents had the 

position of agreement on the presence of placement criteria fo r female trainees so as to 

make them benefi ciary from the conducted tutori al sess ions. On the instructors part, 17 

(34.69 %) and 16 (32.65%) of them responded that documentary records and testing are 

the major cri teria used to place female trainees for supplementary academic services 

respecti vely. On the contrary, tutees responses reflected the fact that self-referral and 

instructors- referral are the major criteri a used fo r placement which constituted 33 

(45 .83%) and 17 (23.6 1 %) respective ly. 

Based on the above indicated fact , it is di fficult to say there are criteri a that have been 

used to place female trainees for the tutori al program, in which both 0 f the actors share 

common understanding abo ut how they invi te onto that stage. In add ition, evidences 

secured from interview, FGD and different documents confirm the same fact. So, that is 

why all female trainees found themselves on the conducted tutorial program or tutorial 

participants. 

In general speaking, it is argued that, although the college uncovered that there was no 

placement cr iteri a used to ass ign tutees for a particular intervening instruction, the 

respondents opted for the prevalence of such practice. They went on explaining it that 

self referral was uti li zed, if the option ' self referral' could be taken as a criteri on. 

4.3.2.4 Selecting tutors: Criteria for selecting tutors 

In thi s section to know about whether the colleges under investigation have criteria that 

has been adapted from elsewhere or set by themselves that have been used to recruit 

instructors as tutors or not, instructors who are served as tutors were asked to respond 

with a question having yes, no, and no idea alternatives. Accordi ngly, their responses are 

summarized and interpreted in table 7. 

50 



Table 7: Criteria Used to Sc lect Tutors and the Assignment of Best 
J nstructors in the Tutorial Program 

NQ Item Respo nses 

I Do you believe that instructors as tutors have been 
recruited based on certain criteria? 

Yes 

Not sure 

No 

TOlal 

2 Do you be lieve that the tutors were selected based on 
effect ive criteria? 

Yes 

No 

No idea 

Total 

3 Do you think that the assignment of tutors for the 
tutoria l program considers your preference for a 
tutor? Yes 

No 

No idea 

Total 

--

Respondents 

Instructors 

NQ % 

II 22.45 

16 32.65 

22 44.90 

49 100 

Trainees 

NQ % 

20 27.78 

43 59.72 

9 12.5 

72 100 

20 27.78 

47 65.28 

5 6.94 

72 100 

[n table 7 item I , 22 (44.90%) of the instructor respondents replied that there were no 

criteria that have been used to recru ited instructors for the tutorial program and 16 

(32.65%) of the respondents responded that we are not sure whether there were criteria 

for se lecting instructors for the tutorial program. Only the remaining I I (22.45%) of the 

respondents said that there have been criteria for the selection of tutors to the tutorial 

program. As the table indicates, the sum of the responses of no and not sure exceeds the 

number of responses of yes. From this, we can infer that there were no criteria that have 

been used to se lect instructors to be a tutor in the tutorial program. 
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In the same tab le item 2 and 3, regarding the exi stence of criteria for tutor se lection and 

assignment for the tutoria l program, 43 (59.72%) and 9 (12.5%) of the female trainee 

respondents responded that there were no criteria for the selection and they had no idea 

about it respective ly. In add ition, 47 (65.28%) and 5(6.94%) of the same respondents 

rep li ed that the ass ignment of tutors didn ' t consider the preference of the female trainees 

and they had no idea about it. This number al so exceeds the responses responded by 

female trainees who said yes which holds 20 (27.78%) of the respondents. 

From this data, we can imply that the colleges under the investigation did not use an y 

criteria for the selection and assignment of instructors as tutors for the tutorial program. 

This seems that they had the position that all instructors must provide tutorial sessions for 

female trainees as a requi rement and as a part and parcel of their work as an instructor. 

In the rev iew of the rela ted literature it is indicated that institutions should set or adapt 

different criter ia for the se lection of tutors for the tutorial program. These criteria include; 

records of effecti veness, high quality, researched instructional strategies, a service that is 

consistent and aligned with the formal educational contents, prov iding secular, neutral 

and non-ideo logical service among others (Supplemental Educational Services Non­

Regul atory Guidance, 2005). 

4.3.3. Responsible Body in Deciding Upon the Time Allotment 

For the Tutorial Program 

Providing supplemental educational service for those eli gible femal e trainees requires the 

willi ngness and dec ision o f both the providers of the extra support and the benefic iaries 

of the program from havi ng it. Since tutoring is one of the supplemental educational 

services it also requires time devot ion for the program to take place as an out of regular 

classroom act ivity, i.e. it needs time decision on both parties. 

Regarding the issue of who is/are likely to decide upon the time allocated for the tutorial 

program, both the tutors and tutees were asked to forwa rd their experience . Accordingl y, 

the ir responses are summarized in table 8. 
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Table 8: The responsib le body l ies as to Deciding upon the Time Allocated for 
the Tutorial Program 

NQ Ile m Ilespo ll se Instructors Trai nees Tota l 

I Who islare likely NQ % NQ % NQ % 
10 decide upon 
the lime allocated Tutors 10 2004 1 6 8.33 16 13.22 
for each session? 

Tutees I 2.04 5 6.94 6 4.96 

Both tutors and 28 57.14 60 83.33 88 72.73 
tutees 

Tutorial 7 14.29 3 4 . 17 10 8.26 
coord inators 

Others 10 20.14 2 2.78 12 9.92 

As we observed in table 8, 28 (57.14%) of the instructor respondents and 60 (83.33%) of 

the female trainee respondents agreed on the point that both the tutors and tutees had the 

chance to decide upon the time allocated for the tutori al program. This in turn indicates 

the fact that there were joint decisions on both parities which may help to make the 

implementation of the program effect ive. For the reason that tutoring is an extra time 

acti vity, it wou ld have got the agreement of both sides. 

In support of the above point, the co lleges ' strategic plans di splayed inside their 

documen t of legislation confirms that the ARVDs and gender foca l persons were entit led 

to take accountabilities of the affirmative action related tasks including the time 

allotment. Here, the duties of organi zing female tutorial instructions to be accomplished 

once a year basis was mentioned among others. 

Concerning the time allocation deci sion for the tutorial program Topping (2000) on the 

genera l principles of how to tutor stated that tutors and tutees must agree on: how much 

time they can g ive to working together, how often will you meet each week, how long is 

each session and over how many weeks and the like. 

Perhaps, there were no clear evidences specificall y on which point deci sions were made 

jointly, the sampled colleges had the experience of joint deci sions on the time of the 

tutorial sess ions. 
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4.3.4. Tutoria l Reputations in Attend ing 01' M issing Tutoria l Sessions 

To achieve the des ired outcome and bring the expected behavioural change from any 

teaching· learning process there are preconditions that must be fu lfill ed on the side of the 

learner and the teacher as well. These are; attendance, attenti ve attention, and active 

participation of the indi vidual learner. The same is true in tutoring. To thi s end, in thi s 

part we can see the attendance of both tutors and tutees in the tutorial program, for which 

it is one of the precondi tions among others. Thus, the fo llowing table shows the resul ts 

obtai ned from both tutors and tutees and then afier its interpretation. 

Table 9: T utors and Tutecs Attendance in the T utoria l Program 

- -
NQ Item InSlr ll Clors Tnl inees Both 

I How often do in st ructors missed or NQ % NQ % NQ 
de layed in the lutorial sess ions? 

Most often 4 8.16 7 9.72 II 

Sometimes 25 5 1. 02 54 75 79 

Never absent 20 40.82 II 15.28 3 1 

2 How often do trainees absent from the 
llItoriaJ program? 

Always I 2.04 · · · 

Se ldom 39 79 .59 · · · 

Frequently 9 18.37 · · · 

Tota l 49 

3 HO\:v ofte ll do you take part in the tutorial 
sessions look like? 

Always · · 36 50 · 

With many days absent · · 3 4 . 17 · 

Many days were attended · · 33 45.83 · 

Total 72 
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Accordi ngly, table 9 item I indicates that, 25 (5 1.02%) of the instructor respondents and 

54 (75%) of the fe male trainee respondents agreed on a point that instructors missed or 

de layed the tutorial sessions sometimes. Besides, 20 (40.82%) and II ( 15.28%) of the 

instructor and femal e trainee respondents said that instructors did never absent from the 

tutorial sessions. And onl y the remaini ng 4 (8.16%) and 7 (9 .72%) of the instructor and 

tra inee respondents, fall under the category of the instructors mi ssed or delayed most 

often in the tutorial program . 

In the same table item 2 and 3, issues of female trainees attendance and their pre ference 

for tutors could be seen from both the tutors and tutees angles. Hence, on the part of the 

inst ructo rs, 39 (79.59%) of them forwarded their wi tness on the issues by selecting the 

option which says tra inees absent from the tutorial sess ions sometimes. The remaining 10 

respondents fall under the categori es of trainees absent from the tutori al sessions 

frequentl y and always. 

On the other hand , on the same issues female trainees responded that they took part in the 

tuto rial sessions always whi le the program have been held , which acco unts 36 (50%). 

Next to thi s, 33 (45.83%) of the respondents rep li ed that female trainees took part in the 

tutorial sessions with many days of tutori als were attended. And onl y 3 (4 .17%) of the 

respondents fa ll under the alternative that says female trainees took part in the tutori al 

sessions with many days absent. 

From thi s data we could say that on both of the parties there was no or little problem 

related to attendance, so it could be taken as a posi ti ve side of the tutori al program. In 

contrary, review of related literature ind icated that the problem of attendance is one of the 

major problems in every tutorial program and as a result of which it requ ires different 

measures to be taken to increase students' attendance in the tutorial program (Anderson 

and LaGuardia, 2005). 

But. as interviews with the col leges ' ARVDs, gender focal persons and the female 

representati ves came up with, and as what the focus group di scussions pointed out, 

attendance was not a major problem in th is case. The problem rather was linked to the 

incons istency of the tutorial program and the time fa ll acy that the tutori al c lasses were 
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schedu led and conducted. As they indicated, most of the time tutorial classes were 

conducted in the near future when exams knocks the doors of the students, that is why the 

female trai nees get themselves in the tutori al sessions. Here, not onl y the female trainees 

who attend the tutoria l sess ions but also there were occas ions that male trainees became 

participants of the tutorial program. 

4.4. Training and Communication 

4.4.1. Training to tlltO'-S 

The othe r parameter that the stud y inquires is to investigate whether there have been any 

form of training conducted, aiming at upgrad ing the instructors' profi ciency in dealing 

with tutorial related tasks. In thi s respect, instructors were tri ggered with a request to 

lI ncover the existence or absence of sllch training chances in their stay in the colleges. 

Here, table 10 clears out all about that. 

Table 10: Training Regarding the Methodology of Tutoring 
- --

NQ Item Response NQ oft) 

- . -- -
I Do instructors receive trai ning yes 

, 
6.1 2 J 

on the methodology of tutoring? 
no 46 93.88 

As fa r as the responses provided on trai ning provisions is concerned, it is as many as 46 

out of the 49 instructors forwa rded their experience in that there was no any instance that 

can be taken as a sort of trai ning on tutoring aspects . 

Thus, the contrast is visible in that, 93. 88 % of the instructors were helping tutorial 

services without any form of traini ng regarding tutoring. From thi s_ it is possible to 

conclude that instructors did not receive an y training concerning tutoring methodology 

either designed by the co lleges or by an y stakeholders. 

Pertai ning thi s, the conducted FG D confirms the same fact. The attendants pointed out 

that such lack of training in the co lleges have resulted in the ill-fitting tutoring practi ces. 

They further explained that this was the reason as to why most of them were tutoring with 

the same setting as o f the conventional classroom make ups. 
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4.4.2. Orientations for Tutees 

In organiz ing tutori ng programs, the concerned bodies are also supposed to offer 

orientat ion provisions for a better way of implementation and a remarkable result out of 

it. Thi s convicti on gained a special emphasis to bring the point onto the stage of female 

trainees' reactions. The aggregate of thei r answer can poss ibly be visua li zed in the table 

II. 

Table J J: Trainees' Orientation Regarding Tutorial Program 

NQ I1crn Response NQ % 

I Is there orientat ion you took about the conducted tutorial yes 34 47.22 

program, as of its objectives, vitalities and right perceptions 
desired? no 38 52.78 

The quest of orientation linked practices in the co lleges put the respondents' judgement 

to fall under a nearly equi valent stands, 34 (47.22%) for participating to 38 (52.78 %) for 

they were not participating. Moreover, the proceeding item demanded the trainees ' 

ex tended comment for the tips of orientation they agreed as they took. The open ended 

ex tension comes up with thei r remark that it was not enough in clarifying what they had 

to do in it and what they were to gain out of. 

So, based on the data discussed above, even if there were orientation provided for fema le 

trai nees about tutorial practices, the orientation revo lves around on the simple existence 

or the program witho ut any sufficient information about its objectives and vitali ties. 

Besides . it had not the potential to avo id or minimize the wrong perceptions of the 

students in general and female trainees in part icula r. 

4.4.3. Communication among Tutors, Tutees, and Other Concern ed Bodies. 

At this point, the researcher inquires whether or not there ha ve been communications 

exchanged with regard to the tutorial related issues. The forma l conversations are 

supposed to be between the tutors and the tutees, and also between those who are 

accou ntable to affirmative actions and the co llege adm ini strative bodies. Even it can be 
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also between the latter and any of the indicated bodies, regarding the conducted female 

tutorial programs, on its de li berat ions, whi le the program is on air or at its 

accomplishment . 

The communication still can be as of joint meetings called up, the repo rts submitted , and 

decisions announced, for that matter. The experi enced trend on the considerable 

communication with in the tutori al actors and the concerned ones is presented clearly on 

the di splayed table 12. 

Table 12: Communication among Tutors, Tutees and Other Concerned Bodies 

NQ It C III Response Instructors Trainees 

NQ 0;;) NQ % 

I Is there any reporting mechanism that tutors Yes 30 61.22 23 31.94 
communicate with the other concerned 
bodies regarding trainees' progress in the No 15 30.6 1 28 38.89 
tutorial program? 

No idea 4 8.16 2 1 29.17 

Total 49 72 100 

2 Is there any d iscuss ions made between Yes 13 26.53 - -
program organizer and tra inees concern ing 
the turorial program? No 36 73.47 - -

Total 49 - -

3 I-lave YO ll been given a chance to discuss Yes - - 31 43.06 
abo ut th e changes seen 111 YO Llr learning 
after being tutored? No - - 41 56.94 

Total - - 72 100 

In the first place, the tutees' respond if there had been reporting channels conveyrng 

issues concerning the activities in tutorial program with the knowledge of the program 

recipients. As the table explains, 3 1.94 % of the tutees had the knowledge that there had 

been such communication means that was aiming at reporting on tutorial acti vities. It is 

visibly seen that these group are out numbered by the respondents who opt for ' no ' and 

·no idea ' preferences, all together fo rming 68.06 %. 

In the same way, the instructors reacted for same request in that 6 1.22 % of them had the 

exposure that there were formal female tutorial topics like reports. The remaining 
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instructors provided that there had never been any reports witnessed, and as they have 

had no idea about that 3 1.61 % and 8.16 % respecti vely. 

On the matter that there have been any consultation or a form of discussions staged on the 

fema le tutorial points, the instructors put there reactions in that 26.53 % of them for they 

can mention at least an instance that they can say 'yes ' . In Contrast, it is as many as 73.47 

% of the respondents opposed the above observation. 

The female trainees further pointed out their exposure that they could mention that there 

had been chances provided to make them know how they were changing with the on 

going tutorial services as a result of taking part in it. Hence, 31 of the respondents have 

had such chances the rest 41 have no instance that matches with such consultations. 

On aggregate, training and communication related check points have come up with 

important reactions in that; no training programs were held in tutorial matters in general 

and that of the females in particular. Indeed, trainees did not get enough chance in 

sensi ti zation orientations paid for tutoring. Too, there had not been fair channelling 

systems that enable the trainees could handover their feedback reports on the conducted 

tutorial instructions. Reporting terminals, however, were found connecting the tutors and 

concerned bodies in related terms. In addition, there were no significantly discussions 

devoted to tutorial aspects. 

4.5. Methodology of Tutoring 

4.5.1. Tutol'ing Versus Teaching 

It is assumed initially that, there might have been setbacks contributed by ill-conception 

and/or misconception regard ing the implementation of tutorial instruction in di ffe rence of 

that of the formal once, from tutors' and the tutees' side. Thus, both the respondents were 

quested to react on the tutorial manifestations and preparations, for that matter. And their 

responses are summarized by table 13. 

59 



Table 13: Ratings ofInstructors lind T,'ainees on the Similarities and Differences 
between Teaching lind Tutoring, 

NQ It em Response Instructors 

I H ow do you observe the si milarities between tutorial NQ % 
session and formal class with regarding 10 the methodol ogy 
of lutoring? Quite similar 5 10.2 1 

To some extent simi lar 38 77.5 5 

Dissimilar 6 12.24 

Total 49 

2 How do you see the difference between the tu toria l session Trainees 
and the formal class in terms of the way the tutor deliver the 
lesson? Qu ite di ffere nt 5 6.94 

Different to some how 13 18.06 

Quite similar 54 75 

Total 72 100 

As the tab le can show the contrasting impression in that, the instructors determined the 

similariti es of the conducted tutoring with forma l instructions to had been similar to some 

how, acco unting fo r 77.55 %. The other 12.24 % made them quite similar. The rest of 

the group observed to be rather di ss imilar, making up 10.2 1 %. In the same way the 

trainees showed their witness in the same point in that, 18.06 % of them viewed it to be 

di ffe rent to some how. Besides, 6.94 % provided that tutoring was quite different from 

the prevai led fo rmal teachings, wh ile 75% put the compari son to be rather quite similar. 

From the table, one can significantly consider that there is no a marked instructional set 

ups that can keep tutorial practices different form the methodologica l arrangement 

utili zed in the normal classes . 

By and large, it is also noted that to achi eve max imum effect out of tutori als, there is a 

need to specify appropri ate tutoring methods and prov iding training concerning the same 

issues. It is also pressing here that the training itse lf should provide an important context 

so as to show how good tutoring methods could look like, In th is respect Topp ing (2000) 

and Ell iot (2000) underlined that spec ifyi ng tutoring method is one of the principles 

which makes tutoring effective among others. 
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4.5.2. Focuses of the Tutorial Program 

Tutoring is a remedia l or supplementary strategy which is performed outside the regul ar 

classroom. Thus, while planning tutoring there is a need to determine the focus of the 

tutorial sess ion which goes in line with the problem areas of the eli gible trainees assigned 

for the tutorial program. 

Here, to know about the focuses of the tutori al program under the investigated co lleges, 

both tutors and tutees were asked to rank on the actual presentation of the tutorial 

sessions look li ke. And their responses are summarized in table 14. 

Table 14: Instructors and Trainees Ranking on the Focuses of the Tutorial Program 

NQ Item Instructors Trainees 

I The presentation of tutoring is based NQ 0;;) RanI< NQ % 
all ; 

Forma l class content 27 55. 10 3 48 66.67 

Concepts of forma l class that students 44 89.80 I 4 1 56 .94 
cou ldn 't properly understand 

Homework 's and assign ments 19 38.78 4 20 27.78 

Supplementary contents prepared by 28 57. 14 2 51 70.83 
instructors 

Contents that wil l be covered 111 the 2 4.08 5 8 I 1.1 1 
future 

With regard to the focuses of the tutorial sessions as the table clearly indicates that 44 

(89.80%) of the instructors said that the presentation of tutoring is based on concepts of 

formal class that students could not properly understood. On the contrary, 48 (66.67%) of 

the female trainees (tutees) responded that tutorial classes are the mere repetitions of the 

form al class content in the same manner as of the regular classes . 

The second major focus of the tutorial sess ions according to tutor respondents is that 

supplementary contents prepared by instructors which holds 28 (57.14%) whereas on the 
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tutees part concepts of formal class that students cou ld not properl y understand took the 

second whi ch acco unts 41 (56.94%). 

Topping (2000), in the principles of tutoring, fo rwards the following practi ca l 

app lications in the process of tutoring; avoid lecture, reviewing what students learn in the 

previous tutoring sess ion and mixing-up a vari ety of tasks among others. However, in 

contrary to th is principle, the tutors under the investigated colleges seem focus on the 

revision and remediation of contents students were learned in their regular classroom. 

Female tra inees as beneficiaries' part out of the conducted tutoria ls stated that rather than 

identifyi ng and diagnosing the rea l problem areas of the trainees, tutors simply repeat 

what they taught in the regul ar classroom during tutorial sessions. 

In addition data secured from interview conducted with female members of students 

counc il revealed the fact that tutoring in our case is simply a matter of excluding male 

trainees from the regular classroom. Here, tutors conduct tutorial sess ion for the sake of 

getting themselves at the top position in their evaluation results which helps them to their 

career structure. The same fact is confi rmed from the focus group di scuss ions held with 

the department heads. 

4.5.3. Cont.·asts between Tutoring and Teaching with Regard to Classroom 
Size 

The influence of the large class size can be reflected as teachers fee l self-conscious, 

nervous and uncomfortable under the eyes of many students, create problem in evaluating 

oral and written works, shortage of time to help individual students, unable to manage 

disc iplinary problems and students lack individual attention and increase wo rkload and 

expenditure of energy on the teacher. The problem of classroom size becomes very 

serious in case of tutoring. By its nature, tutoring is a method of teaching in which one or 

small group of students receive personalized and individualized instruction. To realize its 

purpose, tutoring requires small classroom size in order to make the tutees beneficiary 

from indi vi duali zed attention and close monitoring. 

To see ho w the co lleges under investigation carry out the tutorial sessIons in terms of 

c lassroom s ize. both the tutors a nd tutees were asked to compare the tutoria l sessions 
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wi th that o f the regular classroom. Acco rdingly, their responses are summari zed as 

fo llows in table IS. 

Table 15: Comparison between Formal Classes and Tutoria l Classes In Terms Of 
C lassroom Size 

NQ Item Response Instructors Trainees Both 

I How do you NQ % NQ % NQ 
compare the 

tutor ia l sess ion Quite s imi lar 3 6.12 13 18.06 16 
\...,it h the formal 

class in relation to Sim ilar to some extent 17 34 .70 23 3 1.94 53 

the number of 
students assigned Q ui te d ifferent 29 59. 18 36 50 52 

to anend in a 
classroom? Tota l 49 100 72 100 121 

As the data presented in table IS indicated, 29 (59. 18%) of the instructors respondents 

sai d that tutoring and teaching are quite di ffe rent in terms of students number in a sense 

that in tutor ial sess ions there were more number of students than the regular classroom. 

Similarl y, responses from female trainees indicate that there were greater numbers of 

students in the tutorial sessions than regular classroom. Here, almost half of or 36 (50%) 

of the respondents shared the idea of the attendance of more number of students in the 

tutorial sessions than the regular classroom. 

From the aforementioned ideas, it is diffic ult to say that the coll eges under investi gati on 

were carri ed out the tutori al sessions in line with its purpose of providing personali zed or 

indi viduali zed instructions. Rather, they run the program without knowing its ri ght 

purpose. 

4.5.4. Materials Utilized While Tutoring 

An academic intervention is a kind of extra support which makes low achievers 

beneficiary (-i·om attending that parti cul ar program. Tutori ng as an academic intervention 

plays such a vital role. Hence, to make low achievers benefi ciary from tutoring, its focus 

shou ld go in li ne w ith their problem areas. For which tutors should give proper emphasis 
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to the type of materials used in the tutori al sessions, otherwise, the tutees get confusion 

instead of getting themse lves on the right traclc 

I-ierein, both tutors and tutees were asked to fo rward their responses about the materials 

tutors most ly used in the tutorial sessions among the given alternatives. Tab le 16 shows 

the summarized results of their responses . 

Table 16 : Materials Tutors Used During the Tutorial Sessions 

NQ I te rn Instru cto rs Trainees Both 

NQ % NQ % NQ % 

I Instructors mostl y used modules in 25 51.02 35 48.61 60 49.59 
the tutorial sess ions 

2 Instructors mostly used materials 8 16.33 19 26.39 27 22. 31 
prepared by the department in the 
tutorial sessions 

3 Instructors mostly used materials 36 73 .47 34 47.22 70 57.85 
prepared by themse lves In tbe 
tutorial sess ions 

4 In structors mostly used 3 6.1 2 12 16 .67 15 20.83 
cOlllmerciall y available materials 
in the tutoria l sessions 

5 Otbers 3 6. 12 I 1.39 4 3.3 1 

As the responses obtained from instructors' respondents exh ibited, tutors mostly used 

materials prepared by themselves in the tutorial sessions on wh ich 36 (73.47%) of them 

agreed on. On the other hand, the female trainees respondents agreed on thi s point as a 

second Im~or materia l used by tutors duri ng tutorial session which accounts 34 (47.22%) 

of them. As the female trai nees responses showed, tutors mostly used modules of the 

regular instructions inside the tutori al sessions too. The material selection and the 

uti lized methods of instruction as we ll , strengthen the fact forwarded by fema le trainees 

pertinent to the focus of tutori al sessions. So, 35 (48.6 1%) of the female trainees 

respondents, fa ll under thi s category. This also provide the replica image that the tutorial 

classes and the regular scenarios casting there to look ali ke. 
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4.6. Perception of Tutors And Tutees Inside Tutoring Receptions 

4.6.1. Perceptions about the Tutorial Program 

Here, the assumption is that there might have been erroneous perceptions on the task in 

the minds of the donor and the recipients. Thi s could possibly a ffect the level of 

commitment paid for tutorial practices . It is for this reason that the respondents were 

requested to show their attitude towards the program. Their reactions are aggregated in 

table 17. 

Table 17: Attitude and Feeling on the Tutorial Program 

NQ Item Response Instructors 

I How can you yo ur attitude towards se lf-in itiation to can"you! NQ Iyo 

your task of tu toring? 
Positive 43 87 .76 

Negative 6 12.24 

Total 49 100 

2 What is your feeli ng about the tutorial program after taking Tnlinces 
part as a tLltee? 

benefit ing much 47 
The program ; 

helpful to some how 23 

no change it brings a 

nothing to say about 2 

Total 72 

The above table can vividly describe the fact that, 43 (87.76 %) of the instructors 

provided as they had positive concepti on with regard to the program. The remaining 6 

( 12.24 %) gave negative image about it. 

In the same respect, the trainees reflected their impression through the expected benefit s 

that they can imagine to receive out of it. So, 47 (65.28 %) took the program as benefiting 
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much. Down to them the other group accou nting 23 (3 1.94 %) put it to be helpfu l to some 

how. The remained2 (2.78 %) kept them not to say any thing. 

The responses provided can confirm the fact that there is a sign ificant acceptance paid to 

the program fro m the instructors' side (this may not reflect the extent to wh ich the fonner 

had been exerting much of their proficiency and extra effort commi tted to it, as its server 

effect). In turn , the trainees had had a fairly clearer image as important abo ut the 

program in general. 

4.6.2. Convictions On The Importance Of Tutorials 

In line with the ex isting convictions on the vitalities of tutorial s for improved female 

achievement, both the respondent trainees and instructors were demanded their position 

of agreements. These all can be illustrated in table 18. 

Table 18: The Importance of Tutorial in Improving Trainees' Academic 
Achievement 

NQ Item Response Instructo rs Trainees 

I Tutoring NQ °A) NQ % 
improves female 
trainees' Strongly agree 19 38 .78 38 52.78 
academic 
ach ieveme nt. Agree 22 44 .90 22 30.56 

Undec ided 4 8.16 8 I I. I I 

Disagree 3 6.1 2 4 5.56 

Strongly disagree I 2.04 0 0 

Total 49 100 72 100 

~-

Both 

NQ 

57 

44 

12 

7 

I 

12 1 

As we can vividl y see in the above schema, 4 1 (83.68 %) of the instructors reacted that 

their position was swinging between strongly agree to agree for that matter. In the same 

respect. 60 (83.34 %) of the trainees were inside the same agreement. i. e. between 

strongly agree to agree. 

Bes ides, the remaining instructors opted for undecided, disagree, and strongly di sagree 

positions to account for 4 (8.16 %), 3 (6. 12 %) and I (2 .04 %) respectively. Concurrently. 
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the rest of the trainees showed their agreement on the same point in that 8 (1 1.11 %) kept 

it undecided, 4 (5.56 %) di sagreed it, with no response entered for strong disagreement. 

It is poss ible to deduce the fact that, both the instructors and trainees had a consensus that 

tutoring co ul d promote fema le students achievement in the co ll eges. 

Concurrently, as ev idences collected through other instru ments such as interview and 

FGD revealed the fact that, there is no doubt about the importance of tutorials as a 

supportive academic intervention when there is proper plan, we ll organ ization, and on 

time implementat ion and appropriate evaluation techniques of its progress and 

effecti veness of the whole program at large. More over, there needs up- to- date sets of 

back ups in perpetuating the life of the program on a dynamic basis. 
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CHAPTER FIVE 
5. SUMMARY, CONCLUSSION AND RECOMMONDATION 

In thi s section, the underlying research topics are included as the core point of the whole 
by whi ch the study gets its summari zing, concluding terms, and recommending remarks. 

5.1. Summary 

Above all, the curiosity of the research topic can be described best in that; it is moving 
around the practices, successes, and major challenges of the tutorial program for female 
trainees with reference to Bonga and Hossana Colleges of Teacher Education. Thus, thi s 
study was aimed at surveying the practice, assessing the achievements, and pointing out 
the prominent set backs in the co lleges' tutori al tasks. 

In reali zing the indicated objective of the study, there posed basic research questions. 
Such questions form the locomotive framework that made reaching at the research final 
destiny co uld be expected. This move was indeed used as a vital guidi ng parameter from 
the initia l step through the accompanied research investi gati ons, up to the results of the 
study. 

As fa r as the researcher' s methodo logical choices are concerned, descriptive survey with 
its quantitative and qualitative facets were put in to use. Administering questionnaire 
items prepared fo r respondents of both the female trainees and the instructors, the held 
FGD sessions with department heads and the interviews made with the di stingui shed 
responsible bodies in the co ll eges were cases in point. In addition, documentary reviews 
were al so there, fo r that matter. 

In the course of the study under taken, female trainees and instructors as the major 
subjects were selected in simple random sampling selection basis. Besides, the AR VD's, 
the gender foca l persons and the female members of the student council of the two 
col leges were simply exempted to the study using purposive/ j udgemental sampling 
means. 
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5.2. Major Findings and C onclusions 

The up comi ng wi nding section, the concl usion, incl usively presents wi th the major 

findi ngs of the research investigated. Hence, these conclusive remark topics of the 

find ing oC the study are used to wind-up the resea rch out comes as fo llows. 

5.2. 1. Major Findings 

The major findings of this study were presented under major headi ngs such as; 

I. Overall picture of the tutorial practice-

:» As a start out deal ing with the respondents, the presence of the tutorial program as 

a positi ve discri mi nating strategy can be optimistic. The existence of the program 

has been observed to visuali ze the entire image; 

).- The program was found dropping down into its implementation as a top-down 

order received from the ARVD fro m above , and the depa rtment heads from 

immediate bellow. Thi s provided its main features like: hav ing no action 

implementati on break down, and the compulsory tutori al tasks set as a 

requi rement of tutors' career obligation; it was also identified that these all was 

done hav ing no clear guidel ines frame wo rked; 

~ There had been no specifications forwa rded from the planners as to how the 

program was supposed to be accompli shed, as which courses were to be 

prioriti zed to have a pressing focus. In the same respect there had never been prior 

identification of the trainees to tutorial referral ; 

:» The timing tutorial schedules had not been conducive and often inconvenient, 

since its sessions were characterized by occasional, long sess ions usually twin 

with the fewer weeks wa iting before the final semester exams resume; and 

,. The witnessed tutor - tutees ratio had been exhibited to be 1:45 as thei r list of 

tutorial placement can descri be about. 

2. Tutorial organization perspectivcs-

).> There were no responsible body identified as tutori al orga ni zer (coordinator) who 

carry out the tutorial rel ated tasks like mak ing the necessary preparation to launch 

a tutorial program, scheduling the same program, checking its implementation, 
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taking attendance and reporting and provid ing support and advice fo r tutors and 

tutees; 

r Instead o f setting or adapting cri teri a fo r the selection of eli gible female trainees 

for the tutori al program, the investigated coll eges were used invitation of all 

fe male trainees to the extra-support (tutorials) as a cri teri on; 

r The se lection and recommendation of female trai nees for the tutori al program was 

more of the responsibi lity of the instructors and other related bodies li ke 

de partment heads and gender units; 

> There had not been any defined criteri a utilized to place the trainees for tutorial 

purposes. It was li kely rather sought as a total invitation of the entire female 

trainees in the co lleges; 

> In the same respect, no criteri a were also set to de legate instructors as tutors. In 

turn, thi s required the whole teachi ng staff to perform tutori al duti es; 

:r The ARVDs and the gender foca l persons were, in most cases, fo und to lead the 

organizing and coordi nati ng accountabi lities. Too, there had never been tutorial 

coordinator assignments; and 

> With respect to the dail y commitments paid to the program, there was no marked 

set backs caused by the lesser attendances wi tnessed from the tutors and tutees 

sides. Tutees parti cularly were rather instigated to attend tutorial sessions, hoping 

to ga in more instructions for their preparation to the closely scheduled exam they 

were to take. In short, attendances were ex tri nsicall y boasted as sessions were 

v ital as readiness fo r the coming exam needed. 

3. Communication Related to the Tutorial Program Perspectives 

).> Instructors did not receive any training concerning tu toring methodo logy either 

designed by the colleges or by any stakeholders; 

>- There were orientation prov ided fo r female trainees about the tuto ri al program, 

but the orientation revolves aro und on the simple ex istence of the program with 

the absence of enough power of indicating its obj ecti ves and vitaliti es; and 
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~ On the one hand, reporting term inals were fo und connecting the tutors and 

other concerned bod ies on the conducted tutori als. On the other hand, there had 

not been fair channell ing systems that enable the trainees could handover their 

feed back reports on the same issue. 

4. Methodological Perspectives 

, There were no marked instructional setups that can keep tutoria l practices 

di ffe rent from the methodological arrangement utili zed in the normal classes; 

, Tutors of the investigated co lleges were focused on the re vision and 

remediation of contents students were learned in their regu lar classroom. In 

short, tutors simply repeat what they taught in the regu lar classroom during 

tutorial sessions; 

>- In terms of class SIze, there were greater numbers of students 111 tutori al 

sessions than regular classroom instructions; and 

~ Tutors most often used modules and instructor-made materials in the tutorial 

sess Ions. 

5. T utorial Program: Perceptions and convictions related to the Importance of 

Tutorials perspecth'es 

~ Both the instructors and trainees had pos itive conception wi th regard to the 

task of conducti ng tutorials on the tutors' side, and the benefit the tutees 

get from the tutorial program; and 

>- Both the instructors and trainees had a consensus that tutoring could 

promote female students academic achievements. They further pointed out 

that, there is no doubt on the importance of tutorials as a supportive 

academic intervention. 
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5.2.2. Conclusions 

Based on the major findings obta ined, the following conclusions could be drawn. 
\ 

I. To make the tutorial practices effective and successful , it needs clear guideline 

(framework) specificati on and action implementat ion break down forwarded from the 

planners as to how the program is supposed to be accompli shed . In addition, average 

tutor-tutees ratio which enables the tutor helping and handling all the tutees, properl y. 

Lack of clear guideline, speci'fi cation and action implementat ion break down would 

hinder the maximum effect ex pected from tutoring; 

2. Like other programs of the institutions, tuto rial program requires its own program 

organi zer (coordinator) who carri ed out the tutorial related tasks li ke making the 

necessary preparation to launch a tutorial program, scheduling the same program, 

checking its implementation, taking attendance and reporting and providing support 

and adv ice for tu tors and tutees. Besides, the organizer (coord inator) is al so expected 

to set and/or adapt criteri a for the selection and delegation of eligible female trainees 

(tutees) and instructors as tutors respecti ve ly. The absence of such tutori al 

coord inators would result the colleges tutorial s ill-practiced; 

3. Tutorial program as a supporti ve academic intervention can be affected by lack of 

proper ori entation to the beneficiary fem ale trainees, lack of training abo ut the 

methodology of tutoring to tutors and lack of communication channel among the 

tutoria l acto rs and other concerned bodies. Without the improvement of all these 

training and communication re lated tasks effectiveness of the tutorial practices would 

be di ffi cult; 

4. To get the best benefit out of the tutori al practi ces, there is a need to specify tutoring 

methods that di ffer fi'om the conventional instructional methods, to determine the 

foc us area of the content which corresponds with the problem area of the tutees and to 

dec ide on a number of tutees in a single tutorial session. Employing conventional 

instructional methods, focusing on the rev is ion and remediati on of contents students 

were lea rned in their regular classroom and having large class size during tutorial 

sessions would minimize the effect expected from tutoring. This is partly caused by 

lac k o f training about tutorial re lated tasks; and 
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5. There is no doubt on the importance of tutori als as a supporti ve academic intervent ion 

when there is proper plan, we ll organization , and on time implementation and 

appropriate eval uation techn iques of its progress and effectiveness of the whole 

program at large. More over, it needs up-to-date tips that make the life of the program 

on a dynami c basis. Lack of all these elements (components) of the tutorial practices 

makes the importance of the same program for academic achievements insignifi cant. 
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5.3. Recommendations 

In light of major findings and conclusions of the study, it seems reasonable to suggest the 

recommendations mentioned here, with the hope that they could be helpful to improve 

tutori al practi ces of the investi gated colleges in particul ar and in other colleges of 

teachers education at large. 

I . Assigning program organizer (coordinator): like other programs of the 

institution the colleges under the investi gation would assign tutori al program 

coordinators together with auxiliary committee who perfo rmed tutorial related 

tasks. The primary responsibility of the coordinators would be preparing clear cut, 

concrete targeted and feasible planning for the will be conducted supplementary 

education. In such a planning, important answers for the what, why, who, for 

whom and how of tutoring should be communicated easil y. 

2. Awareness creation: the program is wrongly perceived among the participants 

and non participants of the tutorials. So, the investi gated colleges would prov ide 

different awareness creation programs regarding the tutori al program for the sta ff, 

the col lege students as a whole, and female students in particular, on the 

objectives of the ongo ing tutori al programs. Which help to avoid the abuses of 

female tutoring that emanates from the ex isting link between tutoring tasks and 

the ex trinsicall y insti gated co llege instructor's effort on tutoring. 

3. Providing training: the very nature of tutorial is providing support for low 

achi ever indi viduals who couldn 't cope up with their classmates through 

conventional instructional methods. To this end, tutors need training about how to 

provide support and handle those at ri sk students as who le and female trainees in 

parti cular in tutorial sess ions. And the training should emphasize more of on the 

methodology of tutoring. Hence, the co lleges under the investigation together 

with Regional Educational Bureau and other stakeholders would provide short 

term training regarding the methodo logy of tutoring in a continuous and dynamic 

bas is. 
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4. Es tablishing communication channel: to communicate on, and recei ve valuable 

inputs from the co ll ege professionals who have particular concerns, and spec ial 

interest on the ways of improving tutorial practices in the colleges, the 

administrati ve bodies of the co lleges would establi shes fo rmal communication 

channel wh ich serves all the tutorial actors. 

5. Designing and employing follow-up and evaluation strategies: the co ll eges 

wo uld deve lop and implement different fo llow-up and eva luat ion strategies, 

which are des igned for the vital ways of eva luating the accomplishment of the 

program using check points and every source of feedbacks. 

6. participating more female instructors in the tutorial program : there are 

important va lues that should be expected to deve lop for an effecti ve tutoring on 

the side of tutors which include; working fo r effic ient academic competences of 

female students, develop ing better self-image, self-confidence and self-esteem, 

creating interacti ve envi ronment for wider female participation, avoid ing 

stereotypic attitudes, attitude to ensure equality of fe male and the like. To thi s end 

female tutors play the vita l role of reali zing all these important va lues. So, the 

investigated colleges wou ld decide on participating more female instructors who 

play exemplary ro les in the tutorial program. 

7. Conducting action reseal'ch: fi nall y, since the study is very limited in its scope, 

there could be other prob lems that are related to the pract ices of the tutori al 

programs, but not covered by thi s study. Therefore, the wr iter recommends that 

fu rther stud ies should be carried out on the issue on a cont inuous bas is to 

max imize the effect of the tutorial practices. 

75 



Bibliography 

Academ ic Intervention Serv ices (AIS). (200 1). Academic Inrervention Services and 

STudenTs with Disabilities. Retrieved from http ://www.n vsut. org/ fileslib 

A likn, M.e. (Ed) (1992). Encyclopedia of Educational Research . (6th ed). American 

Educational Research Association. New Yo rk: Si mon& Schuster Macm illan. 

Amai'e Asgedom . (2006). Ethiopia Pilot Study of Teacher Professional Development. 

Institute of Edu cational Research. AAU. 

Anderson, M. and LaGua rdia, K. (2005). Case studies of supplemental services under No 

Child Left Behind (J"CL B) ACT fi nd ings from 2003-2004. US , Department o f 

Education . Washington, D.e. USA Retrieved from www.edpubs.org 

Asresash Demise, R uth Shinebaum& Kassahun Melesse . (2002). The Problems of 

Female students at Jimma University, Ethiopia, with Suggested Solutions. 

Ethiopia. J. Health dev.voI.16, NO.3 . 

At-Risk Guideli nes. (2006). At-Risk Pupil Assistance Program Revised Guidelines. 

Kansas, At-Risk Pupi l Assistance program. 

Breneman, D.W. and I-iaarlow, W.N. (1999). Remedial Education : New York and The 

Nation. A Report to the New York State Board of Regents. 

Dic tionary of the English Language, (1976). Webster ' s New Inte rnatio nal Dictionary of 

the Engli sh Language unabridged. 

Education Encyc loped ia. (2008). School Tutoring. Retrieved from 

htl p:l Iwww.answe rs.com/topic/school tutoring .. 

Ell iot,N.S. el.a l. (200). Educational Psychology, E[fective Teaching, Eflective 

l,earning.(3,d ed).M.Grew-Hill Companies. 

Farrant. J. S. ( 1980). Principles and Practice of Education. Long Man Gro up UK 

Limited. New Edition. 

Francis, .1.0. and R ivera, M. (2006) . Research-Based Recommendationsfor Instruction 

and Academic Interventions Book I. Texas, University of Houston. USA. 

Hamm il l. D.O . and Bartel , N .R.( 1990). Teaching StudenTS wiTh Learning and Behavior 

Problems. (5 th ed). Allyn and Bacon. 

76 



/-Iedij a Mohammed. (2002). Enrollmenl and Academic Performance of Female sludenls in 

Higher Learning inslilulions: A case study. Institute of Ed ucational Resea rch 

Flambeau, AAU. Vo 1.9, No.2 

Humphrey. R.A. (200 8).Sludy Guides and Siralegies: Tutoring. Retrieved from 

h ltp:1 I www.studygs.net/ t uto ri n g. hIm. 

Husen, T. and Thwite, T.P. (Eds). (1994) . The internalional Encyclopedia of Educalion. 

E lsevier Science Ltd . 2nd Edition. 

Hyde, K, Dehab B ., Asegedech B., Anbesu B. and N uri K. (2005). Taking Stock a/Girls ' 

Educalion in Ethiopia: preparingjor ESDP 111. Addis Ababa: Unpubli shed. 

Johnson, B. and Chri stensen, E. (2004) . Educalional Research Quantilalive, Qualilalive 

and Mixed Approach. 2nd ed ., Pearson Education, Inc. 

Kalkowski, P . (2000). Peer and Cross-Age TUloring. North West Regional Educati onal 

Laboratory. 

Kane. 1:.(2004). Girls Educalion in Afi'ica Whal DO We Knaw Abaut Siralegic Work? 

African Region. The World Bank. Washington, D.C. 

McCormi c. C. B. and Presse ley , M.(I 997). Educational Plychology.· Learning, 

Instruction, Assessmenl. An imprinl of Addi son Wesley Longman, Inc. 

Ministry of Education. (1994). Eclucalion ancl Training Policy. Addis Ababa. MoE. 

Ministry of Education. (2006). £Clucalion Statistics: Annual Abslracl i997 E. Cl2004-

05/ Addis Ababa: EMIS. 

MOFED and Coun try Team (2004). MGDs Reporl: Challenges ancl Prospects/or 

Elhiopia. Vol. I . Addi s Ababa. 

Nakan yike, M. and Balbihatu,A. (2002). Allendance Pal/erns ancl Causes ofDropolit in 

TerrilolY Eclucalion in Uganda. Ministry of Education and Sports, Kampala. 

Natio nal Association of E lementary Scbool Principa ls. (2002). Whal can schools do 10 

recluce Ihe achievemenl gap ? Retri eved from 

http: //wViW. naesp .org.overvi we. hlml. 

Race, P. and Brown, S. (2004). 500 Tipsjor Tulors. (211(1 ed). RoulledgeFlamer 

77 



Rose, P. ( 1996). Gender and Education: A paper presented at the Semi nar for Training of 
Trainers on Assertiveness fo r Gi rl s in Co lleges, Add is Ababa. 

__ . (2003). Can Gender Equality in Educati on be Atta ined?: Evidence from Eth iopia. 
Center for Internat ional Education, University of Sussex. 

Roueche, J.E. and Snow, J.J (1977). Overcoming Learning Problems. Jossey-Bass, Inc, 
Publishers. 

Snow. D. (2003). Classroom Strategies/or Helping At-Risk Students. Mid-Continent 
Research fo r Education and Learning (McREL). Aurora USA. 

Supplementa l-pducational Services Non-Regulatory Guidance. (2005). No Child Le/i 
Behind (NCLB). Department of Education. USA. 

Supplemental Educational Services under NCLB. (2007). Emerging Evidence and Policy Issues. 
Retrieved from http://www.wcer.wisc.edu/news/coversori es/SES-under-N CLB. php. 

lamirie Andualem (2008). Gender Analysis of Assertiveness, Casual Allribufion and 
Academic Achievement of BDU First Year Students. The Eth iopia Chapter of 
OSSREA: Jul y 

Teshome, Nekatebe. (2002). Low Participation of Female Students in Primwy 
Education: A Case Study of Drop-outs ji-om the Amhara and Oromia Regional 
States in Ethiopia UNESCO. Addis Ababa Ethiop ia. 

The Economi st Print ed ition: Apr. 12th 2006. Retrieved from http ://economist/index. html. 
Topping, K. (2000). Tutoring. Internatio nal Academy of Education. Educational Practice 

Seri es-5. UNESCO. Retrieved from 

http:wwwcurtin.edu.au/curtin/deptismecliae . 

Tutor Tips. (2 008).Tutor injormalion: lu/oring lips. Retrieved fro m 

http://csufresno.edu/scslreads/tutorti ps. h tm l 

UDH R. ( 1948). Universal Declarmion 0/ Human Righls. Retrieved fro m 
http://wvvw. un.orgjoverview/rights. html 

UN ESCO. (1998). World Declaration on Higher Educalionfor Ihe /wenty-firsl cenlUlY 
Vision and Aelion. 

Wikipedia, the ['ree encyc lopedia (2008). Retrieved from 

h np :/ len. wi k i pedia.or!!;/wiki/F emale-educalion 

78 



Wond iye Kebede (2007). The Praclice and Major Challenges a/School-based Tulorial 
Program jor Female Sludenls. The Case a/Primary Level Second Cycle 
governmenlal School a/Addis Ababa. (MA Thesis) Unpubli shed 

Ye lfign Wo rku.( 1998). Parlicipalions a/Girls and Women in Scienlijic Technical and 
f/ocalional Education in E1hiopia. MoE Unpubli shed 

_______ .(200 I). Elhiopia .. From Boltom 10 Top in Higher Educalion-Gender role 
problems. International Journal of Sociology and Social Policy.Vol.2 1 ,No.1 12 

.......... --~ .. 

79 



General Direction- provide your response by putting sign of (,/ ) in the box of your 
option 0.- in your descriptions when the item needs this way_ II. Backgronnd Information 

I. Name of your Insti tution (co llre""g.:.e )c-..,------___ _ 
2. Year ~ ~ I lTd 
3. Age _____ _ 

The General Practice on Tutoring III. 
I. Are there any cri teri a that have been used to recruit fe male students for the extra 

support (tutori al)? 
Yes 0 No 0 No idea 0 

2. If your answer for question nQ I is "yes" what are the criteria? 
• Low level of educational results 
• Being a female 
• The interest of female trainees to join the program 
• Subj ect matter (area) difficulty 
• Others/please specify if any/ _____________ _ 

3. Who is selecti ng female students for the tutorial programs? 
• 
• 
• 
• 

Instructors 
Student-teachers 
The college gender unit 
Department heads 

• Tuto rial coordinators 
• Others/please specify if any/ 

o o o 
o o 

o 
o 
o 
o 

4. Do you know the way you were selected to join the tutori al sess ion before yo ur 
attendance there? 

o Yes, I was informed 
1 had no idea on it 

5. If your answer for questi on nQc;;::ts "yes" what are the methods? 
• Testing 
• 
• 
• 

Prev ious documentary records 
Self- referral (self willingness to take part) 
Teacher referra l 

• Counseling 

o o 
o 
o 
o 

• Others/please speci fy if any/_---,-,-_-,-_-:--:-=--::-______ _ 6. How often do yo u take part in the tutoria l sessions look li ke? 
• Always while the program have been held 0 
• With many days absent 0 
• Many days o f tutorials were attended 0 

7. Do yo u think that the ass ignment of tutors for the tutorial program considers your 
preference for a tuto r? 

• Yes 0 
• No 0 
• No idea o 



Dcar lnstnlctors 

Appendix B 

Instructors Questionnaire 

As a post graduate student of AAU in department of cu rri culum and teachers professional 

development studies, the fu lfillment of MA partly requires conducting a research study 

on a certain prob lem area of the educational institutions. Hence, I am conducting a 

research on the continuall y conducted tutorial program in thi s co llege. 

Since yo u have directl y take part in the female tutorial sessions as a tutor, whatever input 

yo u add-up on the study will indeed have a great significance. That is why you are highl y 

requested to give your justifi cation, value judgments and assertive responses in the 

questionnaire items are provided with . 

"Thauk YOII Beforehaud" 



General Direction- provide your response by putting sign of (v') in the box of your 
option or in your descriptions when the item needs this way 

I. Background Infonnation 

I. Name of yo ur Institution (co llege) ________ _ 
2. Sex Male 0 Female 0 
3. Educational leve l Degree 0 MA/MSC 0 Specify if any ___ _ 
4. Service year as an instructor (including 2001) _______ _ 
5. Service year as a tutor (including 2001) ______ _ 

II. The General Practice on Tutoring 
I. Are there any criteria that have been used to recruit female student-teachers 

(trai nees) for the program? 
Yes 0 No 0 Not sure 0 

2. If yo ur answer for question nQ I is 'yes' what are the criteria? (you may give more 
than one answer) 

• Low level of Educational results 

• Being a female 

• The interest of female trainees 
• Subject matter difficulty 

o 
o 
o 
o 

• Spec ify ifany other ____________ _ 
3. Who is respons ible fo r recruiting female student-teachers (trainees) for the tutorial 

program? (you can give more than one answer) 

• Instructor 0 
• 
• 

Course coordinator 
Student-teachers 

• The co llege academic and 
Research vice dean 

• Department head 
• Gender unit ( club) 

o 
o 
o 
o 
o 

• Others/please specify/ _____ -:-:: ____ ,-_ 
4. Are there an y methods that have been used for placing female student-teachers 

(trainees) in the program? 
Yes 0 No 0 No t sure 0 

5. If your answer for question nQ 4 is "yes" what are the methods? 

• Testing 0 
• Prev ious documentary records 0 
• Self- refferra l 0 
• Teacher referral o 
• Counsel ing 0 
• Others/please specify/ ______________ _ 

6. I-low often do student-teachers (trai nees) absent ti·Olll the tutorial program? 

• Always 0 
• Seldom 0 
• Frequently 0 



7. Do you beli eve that instructors as tutors have been recrui ted based on a certain 
criteri a? 

Yes 
Not sure 
No 

D 
D 
D 

8. If yo ur answer for questi on nQ 7 is "yes" what are those criteri a? /Please spec ify as 
many as you can mention here. 

9. How can yo u eva luate yo ur atti tude towards self initi ation to can·yout yo ur task here 
as a tutor? 

Pos itive D 
Negative D 

III T utorIng M h d et 0 

I. The presentation of tutoring is based on: 
- fo rmal class contents. 
- contents of the formal c lass that students couldn' t properl y 

understand. 
- ho me works and ass ignments. 

- instructo r made supplementary contents. 
- on contents that will be covered in the future. 

- . 

2. The way the tutodal prog.-am presented in the tutorial 
session : 

-- ~- --.. ----
- Prev ious lessons are rev ised. 

- In a similar fashion to the formal class . 

- Questions are used as a spring board of the tutorial 
sess ion . 

- Instructors provide thin king time to tutees. 

- Simple-difficult, clear-complex---tasks are provided 
alternatively. 

Agree Undecided 

Agree Undecided 

3. How do you observe the similarity between the tutorial session and the formal class 
with regarding to the methodology of tutori ng? 

• Quite similar D 
• To some ex tent similar D 
• Dissimilar D 

4. In the same way compare the fo rmal classes and the tuto ri al once in relation to the 
num ber of stucients assigned to attend in both cases. 

• Qui te similar D 
• To some ex tent simil ar 

• Diss imilar 
D 
D 

Disagree 

Disagree 



IV_ Ol-ganizing and Monitoring the Tutorials Program 

I. Who is the responsible body for organizing, and monitoring the tutorial program in 
the college? (possible to give more than one answer) 

• 
• 
• 

Instructor 
Department heads 
The College Academic and 
Resea rch vice dean 

• Tutoria l coord inators 
• Gender unit 
• Female education center 

D 

B 
D 
D 
D 

• Regiona l Education Bureau D 
• Others/please specify/ ___________ _ 

2. The time a llocated for the tutorial program is decided by 

• 
• 
• 

Tutors 
Tutees 
Both tutors and tutees 

• Tutoria l coordinators 

D 
D 
D 
D 

• Others/please specify ______________ _ 
3. Do instructors receive training on the methodology of tutoring? 

Yes D 
No D 

4. What are the materials primarily used for the tutorial program? 

• Mod ules 
• 
• 

Materia ls prepared by the departments 
Instructor made materials 

• Commercia ll y available material s 

D 
D 
D 
D 

• Others/please specify/ _ _ _______ _____ _ 
5. Is there any discuss ion made between tutoria l coordinators (program organi zers) 

and student-teachers concerning the tutorial program? 
Yes D 
No D 

6. If yo ur answer for item nQ 5 is ' yes ' please specify the concerned body you were 
dealing with and the point of di scussion. _______________ _ 

7. Is there any reporting mechanism that tutors communicate with department heads 
and college ARVD regarding students progress in the tutorial program? 

Yes D 
No D 
No idea D 

8. How often do you miss or tend to del ay in the tutorial schedules? 
Most often 
Seldom 
Never absent 

D 
D 
D 



9. Since tutorial is one of the academic interventions, it has a potenti al of improving 
female students academic achievement 

• Strongly agree D 
• Agree D 
• Undecided D 
• Disagree D 
• Strongly di sagree D 

10. How do you refl ect your perception about tutoring through its purpose you have in 
mind? ___________________________ _ 

I I. What other problems do you observe regarding the tutori al program? 

12. Please specify the poss ible suggestion you can think of on the problem you 
descri bed in the above question item. 

Thank you Again 



Appendix C 

Interview guides to selected College informants: Gender Focal Persons, 
Female Students' Representatives and college administrative and 
Research vice deans 

I. What are the obj ecti ves o f the tutorial program fo r female student-teachers 

(trainees)? 

2. Are there criteri a to select female student-teachers (trainees) for the tutorial 

program? If so, what are the criteria used? And how such criteria were set if there 

were models borrowed or experi ences shared in thi s respect? 

3. How can one evaluate the over all commitment of instructors to tutorial sessions 

in terms of there absenteeism? What were the most frequent administrative 

reactions on such a case? 

4. How do instructors often perceive and implement tutoring in di fference of there 

regular teaching tasks, take the instances of the utili zed methodologies? 

5. Which body is accountable to organize the inst itution-based tutori al program for 

female student- teachers in the co ll ege level? How far this body is devoted fo r the 

miss ion of affirm ative action via conducting tutoring? 

6. Does the college together with other stake holders prov ide training for tutors on 

the methodology of tutoring? 

7. Is there any way that the co ll ege communicates wi th the tutors and the tutees 

regarding the tutorial session, the sought expectat ions and its out comes? If yes, 

could you mention the communication channel? 

8. Do yo u think that the tutori al program improves female student-teachers' 

academic achievement?lP lease use vital parameters and/or relevant indicators to 

address the degree for that matter'! 

9. What diffi culti es and problems that the tutorial program was fo und to suffe r? 

10. What were your so luti ons, in connection, yo u proposed to so lve the problems that 

the tuto ria l program was facing? 



Appendix D 

FOCUS GROUP DISCUSSION (FGD) 

TO __________________________ _ 

Viewing for extra- important considerations towards effective female tutorial programs 
which are organized and implemented in colleges of teacher education, I am conducting a 
research in fu lfilling my MA in Curri culum &Teachers Profess ional Development 
Studies. 

[-krein , yo u are kindly requested to attend a 60 min. short FGD session. In advance, 1 am 
sure that yo ur professional merits are hopefull y invaluable to qual ify the research itse lf. 
I-Ience, the FGD [of yo ur group] will be held on the 131h

, March, 2009 at 10 pm. 

Thank yo u! for yo ur cooperation and I hope you wi ll find the discussion to be at least as a 
vital chance to deal wi th such a hot issue like you are here call ed up to. 

In response to your prior readiness for and curiosity on the FGD, points of the discussion 
are attached with thi s call of invitation. 

Points ofFGD 

I . Va lues that should be developed towards reali zing the affirmative action strategies and 
the respective insti tutional tasks like extra supports for female students in the co ll eges. 

2. An over view of tutorial practices in your college in a particular focus to that has been 
conducted for fe males. 

3. How can you eval uate the effectiveness of the female tutorial programs accomplished 
in the co ll ege? [f failures were witnessed what are the major reasons behind them. And, 

4. Vital settings towards better planning, organization and implementation of this 
tutoring tasks fo r a sound target , an improved female academic achievement and 
extra wider female students ' participat ion, as well . 

THANK YOU AGAIN 

Your counterpart, 
Firehiwot Birhanu . 
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