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ABSTRACT 

The major objective of this study was to assess the practices and problems that World Leaming -
Ethiopia and its partners (stake holders) execute their responsibility to minimize education 
wastage of Orphans and Vulnerable children J OVej and increase the rate of access and coverage 
of primary school education in Oromia Regional State. The study was conducted in twenty four full 
primary schools ill four zones of the region. To conduct the study, an exploratory research method 
was applied. In this research undertaking, relevant education personnel at regional and school 
level were involved. I'or the purpose of data gathering, questionnaire, interview and focus group 
discussion were applied. The study went through the planning, management, monitoring and 
evaluation process of the project. This study disclosed that inappropriate and untimely tutor 
services, malnutrition, poor housing, and limited effort by the project to reduce health hazard 
were the major challenges OVe's fa cing in their academic career. Moreover, participation of 
education bureaus at different level and the service delivery scheme to benefiCiaries were fl ot 
adequate both in terms of quantity and quality. Although some kind of effort was found, economic 
challenges, social and geographical factors, unreliable project implementation strategy were 
found th e major barrier factors for the successful implementation of the project. The need for 
strengthening the participation rate of all concerned government bodies{from top to bottom), 
mobilizing the community to alleviate the economic burden of ovc, conducting prior need 
assessment were required to fill the gaps with personnel, academic and social problems of the 
ove so that those children who are fa cing various emotional and socio economic challenges are 
maintained. Arrangement of the provision of some scholarships to the needy children by 
community based organizations, provision of school materials like clothing, meal and medical 
care would also been mentioned as solutions to keep and attract many needy children. More over 
so as to reduce the poverty rate of the ove guardians, linking them with finance institutions that 
provide loan and working with the local kebeles and parent teacher associations were 
recommended. 
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CHAPTER ONE 

1. The Pa'oblell1. and Its Appa'oach 

1.1. Backga'ound of the Study 

Project is an instrument of change intended to benefit people. It is supposed to be a change that 

represents a collective action where it can create a strategy of self help wherever there is 

inadequate finance and access to outside support (Hodder & Stoughton: 2007). 

In other words, it is a contractual obligation where its success comes from strong self 

comm itment and little outside force. People ought to be able to solve their own problems with 

minimum outs ide interference or assistance (Have lock and Huberman, 1977: 105). But there 

shou ld be a need for external involvement in cases where professional effort and resource is 

needed. Regardless of this, (Hodder & Stoughton , 2007:29) convey that " ... no project can ex ist 

in isolat ion and it requires the cooperation of others, either within the organization or from 

outside." 

However, it is not only external input and partnership which is required to a project success, but 

also designing and setting the objective based on the required task is also essential. Accordingly, 

the project objective should be set together with other people. Maclachla, (1996:8) states that 

project objectives do not form themselves. They are the result of discussion with other people. 

These objectives should have a capacity of providing some kind of direction. 

Educational projects are one of these projects that are set to deal with problem of access to 

education. Such educational projects are helpful in empowering students to learn, to discover 

one 's natu ral talent, personal interest and learning personality. These projects give students 

opportunity to lea rn with objective. In order to realize these results, projects should be plannecJ 

including ways to acquire needed knowledge and sk ill s Ihttp://www.motivation­

tools.com/youth/project_ education.htm II . 

In Ethiopia, there are a lot of similar educational projects aiming at serving children to address 

the needs and ri ghts of OVCIOrphans and Vulnerable Children/which enables them to attend 

school s protected. These educational projects are playing a role of increasing school 

performance and reducing the number of repetitions and drop outs where it is considered as a 

factor of decreasing internal efficiency. 
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PC3/Positive Change: Children, Communities and Carel is one of these projects intended to 

assist enrollment and attendance of OVC into an educational opportunity/academic or 

vocational. It is planned to provide early chi ldhood development services for chi ld ren. By 

strengthening school involvement and ensure access to educat ion it is playing a role in 

iden tifying and address ing barriers to education on an individualized bas is for each child. It also 

aims to increase capac ity to monitor child enrollment, attendance and completion (Samson: 

1999). 

This fi ve-year project ( 2005-2009) with one year extension (20 I 0) later, was set with the full 

support of The Presidents' Emergency Plan For AIDS Relief IPEPFARI through United States 

Agency for International Development/USAIDI in seven regions of Ethiopia namely Addis 

Ababa, Afar, Amhara, Benishangul - Gum uz, Dire Dawa, Oromia and Southern Nations 

Nat ionalities and Peoples Reg ion/SNNPR/ ). It emphasizes community- based, result -oricn ted, 

and fam il y- focused efforts to positi ve ly respond to the needs ofOVe. 

Save the Children USA is the lead agent and works in close collaboration with four international 

NGO namely: Care, Fam il y Health International IFHII, World Learning-Ethiopia IWLEI and 

World Vision IWV/. These facilitating agents, the Regional Education Bureaus and US AID 

mutuall y agree on the project' s statement of work so as to meet the contracted project scope, 

expectati ons, and time line. They are taking ownership and responsibility mainly in improving 

access to education, reducing educational wastage, improv ing the qual ity of education and 

strengthening the ro le of schools as central inst itutions with in the community. The school based 

support was also thought to provide school directors, staff support personnel, teachers, members 

of the Kebele Education and Tra in ing Board/KETB/, members of the Parent Teacher 

Assoc iati ons/PTAI and other interestcd stake holders with information, knowledge and ski ll s 

aimed at improving their abi lity to address the needs of OVC in their communities and specially 

in thei r school (Save the Children Federation, 2009:37). 

The rccent report of the Ethiopian Min istry of Health shows, in Oromia Regional State, the 

num ber of children who are in the age range 0 and 17 estimates 1,852,737 and orphans due to 

AIDS in the same age est imated 20 1,799. This puts the region first in rank from all over the 

country (Save the Children Federation, 2009: 73). 

Regarding the wastage rate, the educational statistics annual abstract of Oromia region (2007: 

128) confirms that the rate of educational wastage Iprimary repetition in both government and 
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non-government schools! is 8 percent. The dropout rate is also enormous, 81,798 which is 12 

percent, which this worse the access and coverage to primary school education in the region. 

This leads government authorities and donors to set their effort to reduce the existing prob lem of 

internal efficiency. 

In view of that, World Learning - Ethiopia (WLE), one of the partner agents in this project, 

signed memorandum of understanding (MOU) with the Orom ia Regional Education Bureau and 

sta rted the operation in the four zones of the region: namely West Arss i, East Shoa, West Shoa 

and South West Shoa in one hundred fourteen primary schools. 

WLE is initiated to serve OVCs in different categories: to improve primary school enrollment, 

attendance, retent ion, and promotion through school fee, support with educational materials and 

uniform s. It also add resses nutritional needs through school feeding program, provision of 

psychological program which addresses anxiety and gri evance, life skill and livelihood support. 

It is be lieved that add itional support is a critical component of school success for thousands of 

OVC and had direct impact for their enro llment. 

It i, in the light of th is fact tlwtthis , tudy is attempting to in vestigate what World Learning -

Eth iopia has contr ibuted in minimizing educational wastage in Oromia region. It also considers 

some relevant issues whether the education serv ice addresses the serious barriers to enroll ment, 

retention and educational successes. In general, the study wou ld help to check the ro le, practices 

and problems of the PC3 Project towards school success for OVC's in Orom ia Rregional State 

in the schools incorporated in the project. 

1.2. Stateanent of the Pa'oblean 

The success or fa ilure of any project depends, to a greater extent, on the efficient utilization of 

resources and management. When there is proper project work plan, well organized operat ing 

stal,!: accurate and timely project monitoring and eva luat ion system, it ensures the project 

success. When there is high turnover, poor management and support, beneficiary's resistance to 

change, the project would face challenge to accomplish its target objective. 

Hence, tak ing in to consideration the above factors, the purpose of this study stretched out in 

findi ng the implementation challenges of the PC3 project in Oromia region. Under thi s, the 

focus of attention touched the plann in g, management, implementation, monitoring and 

evaluat ion of the project execution. It also studied the state of coord ination of different 

3 



authorized bodies, institutions/organ izations in implementing the project. The study also 

investigated the capacity of both government bodies and the staff of World Learning - Ethiopia 

for the successful real ization of the project. 

The study attempted to answer the following basic questions: 

I. To what extent has the PC3 project been participatory in its planning and 
implementati on? 

2. To what extent of success has the PC3 project addressed its objective of reducing 

educational wastage? 

3. What are the major planned activities/ actions that the PC3 project fail s to tackle? 

4. What kinds of interventions are needed to address the problem of OVC in the PC3 

project? 

1.3. Objectives of the Study 

1.3.1. Genelfal Objective 

Through looking at different sources of information about the Pc3 project implementation, to 

explain how the project is go ing on, what sort of defects are observed and searching for options 

towards atta ining success and reducing education wastage in Oromia Regional State in other 

simi lar projects. 

1.3.2. Specific Objectives 

The study has the following specific objectives: 

• To explore whether or not the PC3 project had involved beneficiaries in the planning and 

implementation process. 

• To study the level of success of the PC3 project in reducing educational wastage in the 

target schools. 

• To examine the major challenges or problems in achieving the project successes. 

• To suggest ways of intervention to reduce educational wastage under the PC3 project. 

1.4. Significance of the Study 

This is a study that asseses how World Learning- Ethiopia is carrying out its responsibi lity and 

mission so that it wo uld play a role of reduc ing educational wastage in Oromia Regional State. 

The study:-

• Tries to search devices how the organization is working to help orphans and vulnerable 

children and rai ses some suggestions in how to manage educational wastage. 
4 



• Turn out the fa ilure plans for wastage. These pred ictions will allow governmental and non­

governmenta l organizations to organize the planning process better & to reduce wastage 

rates in various local settings. 

• Help deci sion makers /World Learning - Ethiop ia in a ll manage ment hierarchies/ to 

improve inadequate implementation sett in gs. 

1.5. Delianitation of the Study 

The study covered all of the fo ur zones of Orom ia, namely West Arssi and East Shoa where the 

project is cu rrent ly functioning and West Shoa and South West Shoa where the project already 

phased out six to ten months ago. The stu dy is delimited to four of the seventeen woredas, and 

twenty four of the one hundred fourteen primary second cycle schoo ls. 

1.6. Lianitation of the Study 

Lack of recent and sufficient information relevant to thi s study from Oromia Regional Educat ion 

Bureau was one of the major challenges. As a resu lt, the depth of the obtained inform ation was 

not to the desired level. In add ition, the service of some of the governm ent newly estab lished 

Univers ities in borrowing books to rev iew was a lso disappo inting. 

1.7. Definition of Te:rans 

Project: - Planned set of interrelated tasks to be executed over a fixed period and within certa in 

cost and other li mitat ions http: //www.d ictionary.com/definition/proj ect. html.project. 

Orphan: - A child who has been deprived of parental care and has not been adopted 

http://dictionary.re ference.comlbrowse/orphan . 

Vulnerable: - Child ren whose rights to care and protection are being violated or who are 

at ri sk of those ri ghts be ing violated, Too lkit for Positive Change (2009, i). 

Educational wastage: - refers to hu man and materia l resource spent or 'wasted' on pup ils who 

have to repeat a grade or who drop out of school before completing a cyc le UNESCO (1998, 

Glossary, p. 2) 
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1.B. Organization of the Study 

This research paper has five parts. The first chapter asses back ground of th e study, statement o r 

the problem, objective of the study, s ignificance of the study, delimitation of the study, and 

definiti on of terms and organizat ion of the study. The second chapter deals with the review of 

related literature. The third chapter assess with research design and methodology. The fourth 

chapter deal s with presentation and analys is of data and the last chapter portrays the summary. 

conc lusion and recommendations of the study. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1. The Essence of Project Manageanent 

Project management is a task which encompasses planning, organ izing, contro ll ing and 

managing people to meet target objective I n a specific time. In support of thi s, (Machlach la, 

1996: 1-2) expresses as follows "". It is about deciding what you want to do (planning), doing 

the job, and monitoring progress so that you can see if things are starting to go wrong and 

correct them before it is too late. It is a change management and a process of adjustment of 

user's requirement in a specific time and cost (David and Day, 1994: I). 

To accomplish these rudiments, a project management requires having standards, specifications, 

work scope break down, task description, adm inistrative behavior, documentation and group 

effort as the most significant factor (Butterworth, 1984:5). It should also be ruled by effective 

gu idance, appropriate accomplishment tactic and responsibility. As it is stated in 

http://www.bing.com/search Participation +in+ project+ planning + and+ implementation &first 

=11 & FORM=PERE), it requires ajoint effort of activities briefed as fo ll ows: 

Projeclm(lnagell1enl is a resullof 0 combinolion of differem oClivilie.\': 0 SlI100lh 
lop - down leadership with comprehensible occounlability and authority, clear 
slralegy and priorilie.\', conslruclive conflict leading to a common voice needed 
10 implemenl Ihe slrategy, open communication and effective coordination for Ihe 
project lealll. 

Project management is therefore a top-down supervisory role and upward influence with 

comprehensible approach, priorities and accountability for the project staff. For its successful 

execution, it requires well organ ized planning, directing, coordinating and controlling of 

resources keeping the quality resource with a specific time. Therefore, it is not a straight-line 

process, but a process that involves rethinking as the known environment changes 

http://lVww.globalexpertbase.com/w p-8-180.html. 

Project management in education incorporates the implementation of actions provided by the 

project. These include building, purchase of utensil s, training of staff, technical and materia l 

ass istance of miscellaneous services, project monitoring and evaluation. It ends when the school 

or other responsible bodies can function normally after the project phase out. The whole 
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responsibility for execution of the project after phase out wi ll stretch Ollt on the school 

comm unity (Magnen, 1991 :30). 

Different writers depict different periods for the evolution of project management. As some 

literatures state, the time 1950s marked the real beginning of the modern project management 

era with the coming of Christianity in England aim ing in Cathedral construction (David 

W.J.Day, 1994:1). Others, (Cleland and King, 1983:6 1) differently articu late its emergence in 

1960s with miss ile program and its implementation was based on the changing environment. 

The description of its aim also differs from writer to writer. As most researchers argue, project 

management mainly addresses the introduction of new product or service, promot ion of public 

re lat ions or a major construction program. Although the concern agenda differs from decade to 

decade, they stress in the time 1980's mainly on quality and in the 1990's on globalization 

(http://www.projectsmart.co.uk/project-planning.html) . 

(Magnen, 199 1 :21) stated that, the hi story of education project had its own advancement since 

1960's. In this field, the time was genera ll y subjected to economic development need of the 

society. This time, vocational, technica l and agricultural education was given due emphasis. 

Whi le primary education was not as such given weight in the minds of donating agencies. 

Donors' main concentration was mainly on social demands than pedagog ica l research and 

deve lopment of school curri cula. 

In the seventies, development policies were soc ial oriented. Projects that had link to social 

objectives li ke nutrition, literacy, reducing infant mortality, increasing life expectancy and 

improving the productivity of small fa rmers were given attention. Besides, donors were 

interested to focus on non formal education. Whereas in the eighties, the emphasize goes to 

primary education in increasing producti vity and soc ial rate of return . In thi s period, the focu s of 

attent ion was an expansion and qualitative improvement of education. 

To conclude, for the past twenty five years, education projects had a feature of detailed study of 

nati onal education situation. Projects gradually encompass all types, levels and institution of 

educat ion. The gradual expansion of donors in this peri od turn by turn finances all categories of 

expenditures (Magnen, 1991 :26). 
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2.2. Project Plannin$J 

A project plan, according to hllp://en.wikiped ia.orglwiki/ is "".a formal, approved docLlment 

used to guide both project implementation and project control." It is a draft arranged using 

requ ired sources to help decision making and guide future activity having two levels: what and 

how it is go ing to be carried out. It is the key to the development of adequate control procedures 

and mechanisms (Cleland, 1988:388). 

The planning process begins by making an arrangement for disseminating information chosen 

by staff responsible to a particular project. This is followed by selling structures, roles and 

procedure for managing planning. The effectiveness of these structures, roles and procedures 

should be then monitored. Then after, plan for the project lead to sustained action to implement 

(Wa ll ace and Agnes McMahon, 1994: 183). 

Whenever we set plan for a project document, it should assure sustainabi lity and respond the 

real needs of beneficiaries. Whenever the planning process begins, with the involvement of stake 

holders, its groundwork is also expected to ensure helpfulness and should reflect long lasting 

effect. In support of the di sposition of the project planning approach, it is expressed in 

(hllp://www.Afghansomorrow.com/pdf/ A4 TProject Methodology .pd f) as fo ll ows 

Froject planning is a strategic approach to ask always what the real needs 
of the benejiciaries as part of our projects have them lead and make decisions, 
and ensures that projects are more effiCient and encourage a sense of ownership. 
Stakeholder participation is also effective and sustainable as this approach 
is 1II0re effiCient because by involving all interested parties a wider knowledge pool 
ore available that supports better design, implementation andjinancial and other 
costs lIIay also be shared 

A project plan is an important input to the overa ll project management system so that it had 

certain specific purposes to address. It is useful to facilitate easi ly decision making and 

communication tactics. It helps to plan in time of decisions, facilitate communication among 

stakeholders, and schedu le baselines (http://en .wikipedia.orglwiki/). By the same token. 

(G il breath, 1996: 136 ) also portrays project planning as an instrument to control and answers 

the why- the problem or va lue, the what - the work that wi ll be performed on the project. the 

who - those involved, the what - responsibilities within the project, the how- system they will be 

organized and when- the project timeline. Effect ive planning for an education project therefore 

can leads to valuable implementation of innovations, better management, teaching and 

ultimately, improved pupilleaming (Wallace.M & Mc Mahon .A, 1994: 179). 
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Moreover, planning is essential to determine with who does what, when and fo r how much. In 

order to atta in effective outcome, activit ies involved and understanding the sequence should be 

give n emphasis. In addition, the time necessary to complete the task, the resources and the cost 

are also requi red. By activity, it is to mean breaking up the work necessary to complete the 

project. Sequence also signifies the interrelationship of activities or knowing preceding. Here, 

what acti viti es can be started after some others completed would be assessed (Harrison, 

1986 :11 6). 

Project planning also helps to make the project implementation more rapid , to make rational use 

of resource, ensure that the way the project is implemented corresponds to the initial des ign, 

inform people about what to expect or what to do at each stage of the project and also it helps to 

assure the progress of the project in relation to its objective (Have lock and Huberman, 

1977: 138). It serves staffs to clear about the aims of the project policies, prioriti es, arrangements 

for implementing the project and their role in contributing for planning. Implementing staffs are 

also protected from the project overl oad. Each and every staff would perform according to their 

capability. It also helps working parti es to complete their tasks on time (Wall ace. M and othcrs. 

1994: 183). 

Thus, project planning must be organized with in a frame work which has to be established, 

maintained, monitored, and modified where appropriate (Wallace M and others, 1994:84). 

Beyond th is, for a project planning to be efficient, there should be a need for negotiation among 

stakeholders through active participation. It helps in the project planning process in setting 

objecti ve and as a means to achieve objecti ves (http://www.Afghans 4tomorrow.com/pdll. 

A4TProjectMethodology.pdf). 

2 . 3. Project lanpleanent ation 

Implementing a project entail s close follow up based on the ruling project plan. It is not just 

onl y a matter of doing the job, but also of keeping a close eye on the plan, monitori ng 

where you are aga inst where you ought to· be, kee ping the team moti vated, kccping 

everybody in volved, informed and making sure the budget is on the ri ght track 

(Mac lachl a, 1996: 53). It requires organi zed and committed team members, well circulating 

in formation, material and human resource and all things that must be done to achieve the project 

objectives with organized effort Cleland & King, 1988 : 12-13). Therefore to address the interest 

of benefic iari es, a project implementation plan should use a joint effort of all concerned agcnts 

of a project. 
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According to http:// www.eri cs Idata,ericdoc2sqllcontent_storage-0 I http://www.eJ.ic.ed.gov 

IER IC Docs Idatal ericdocs2sqll content storage _01 100000 19b1 801 1 b/a71 36.pd f, effecti ve and 

efficient implementation proposal requi res user involvement, management of user expectations 

about the project, stake holders commitment, trusted users, adequate communication channe ls, 

leaders' attitudes (the more opinion leaders adopt the system, the lower the critical adoption rate 

fo r other system members will be), openness to external criticism and modification are 

req u ired most. 

Every operating staff that would in vo lve in implementation of a project is carrying out di ffe rent 

acti viti es. Each of these activities is set to meet the project objecti ves. Networking, motivation, 

experience, advocacy, monitoring and evaluation are activities that are most required in givi ng 

li fe to a project. There should also be linkage between partner agencies and local authority 

re presenta ti ves which enable monitoring and evaluating progress of the project effective 

(http://www.aberdeen-educat ion. org. uk!guidance/project! default.htm). 

There should be a good in frastructure for problem solving, high authori ty and consensus, and an 

appropriate response to a fe lt need. The more ambitious the project and the weaker the 

infrastructure, the greater the likely nu mber of errors, that is the more li ke ly a great num ber of 

unpredictab le things will happen in the li fe of the project that would have its own influence on 

project implementation settings (Have lock & Huberman, 1977: 77). 

In plan ning project implementation, there are also other issues that need to be given promi nence 

fo r successful reali zation of its objecti ves. The procedure project team leaders should apply to 

cl ients and how instruct ions are issued, the name of the person in total control of the project and 

client pe rsonne l de legated to issue instruction. The project controlling mechanism should also be 

given stress to address the real interest of beneficiaries (Magnen, 199 1 :26-7). 

Project implementation also requires strong leadership (we ll organ ized management), suffic ient 

resource (adequate material s and trained workforce), support and inherent knowledge and skill s 

to perfo rm roles, settled staff associated with the project. Leaders lose interest in the project 

once it is launched and are difficult to contact thereafter when serious problems come up 

requ iring high level intervent ion \ in the proper execution of the project Havelock and 

(H uberman, 1977: 108-9). Problems of coordinati on, acti vity delays, confusion and too rap id 

implementat ion, lack of coordination among implementers, frequent phases of over 

centra li zation or over decentralizat ion, both of which also inhibit smooth project implementati on 

(Poll io, 1999: I 10). 
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2.4. Project Monitoring 

The major concern that shou ld be given weight in implementation of a project is monitoring. It 

is key so as to criti ca lly asses the progress towards achiev ing the objective and check susta inable 

return for the target beneficiaries Project Cycle Management Manual (1993:60). However, 

Continuous monitoring by itself may not bring achievement. Attain ing efficient project 

implementat ion also requires beneficiaries need for change. The seeking for major change li ke ly 

leads to success ful implementation. 

Regardless of educat ion project, monitoring project implementation practices seems that it is 

frequently suffered with lack of quality. This is mainly because the project implementation faces 

challenges like insuffic ienc ies in eq ui pmcnt and trained pyrsonnel. Resistance for new changes 

and lack of requ isite knowledge of sk ill is also be considered as a challenge to bring about sound 

project implementation (Havelock and Huberman, 1977: 11 5). 

Thus, in monitoring project implementation, giving weight for wise use of resources, use of a 

strong comm itted man power, efficient exploitation & use of time, and keeping proper 

management hierarchy are important rudiments. Leadership role should also be expected to be 

strong, effic ient and stake holders' participation are also considered as key elements for success 

http://gaetc-ejou rnal .org/prodev/intech/factors. htm. 

2.S. When, How and Why Education Projects Fail? 

People perceive project failure when their expectations are not met and when the expected or 

planned accomplishment fall s for some reason. In thi s saying, the cause of project failure is nol 

necessar ily poor performance but poor planning. In add ition, poor performance is the other 

compone'nt where actua l failure exists. Accordingly, perceived failure is the sum total of planning 

and aClua l failure (G ilbreath, 1986,3-5). 

Based on the above description, the major failure factors for project can be categorized in to the 

following major elements. Among thc many factors that fo rced projects to fail, the 111 0s1 

commonly recogn ized are those that happen as a result of poor planning, inadequate 

coordinati on, improper directive now and resource management, level of involvement of 

beneficiaries, the type of work strategy and low commitment of management. In one way or 

another, the above classification factors are touched and briefed as follows. 
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In some occas ions, education projects are executed in conditions when the resource utilized and 

the kind of communicat ion app lied is assumed to be inappropriate. Insufficient resource 

al locat ion and leadership that lack competency is a factor that affects the effectiveness of a 

project. Resources here are assets in the form of money, personnel, logistics, etc. Inadequate 

communicat ion channels also portray insuffic ient information on the project object ives, status, 

changes, organizationa l coordinati on, c lients' needs, and etc. Both of the above factors, if not 

treated properly, it has direct influence or can reveal about negative implication to the project 

acti v ity http ://www.globalexpertbase.com/wp-8- 180.html. 

Regardless of user's involvement in the project, it is clear that without considering the prime 

knowledge of beneficiary'S interest it may not be possible to deduce that a project is success ful. 

Unresponsiveness to client is the fundamental factor that might lead to project failure . All 

potential users of the project should be consulted with and kept up to date on project status. This 

is because when clients could not receive assistance after the project has been success fu lly 

implemented the consequence wil l be failure. The project team members share solicited input 

from all potential clients of the project. In add ition to c lients involvement, government 

participation, unmotivated plan, complexity of the project, re latively inexperienced 

admin ist rative sta ff may lead to project failure (Magnen, 1991 , 39). 

Although sometimes we face challenge in getti ng competent team members in a project, If the 

manager interpersona ll y, technicall y, and adm inistratively unfit, it can be one factor for the 

co llapse . The best qualified management to function a project, the better the output that cou ld 

bring about com petent project team members. Lack of experienced staff had also its own im pact 

towards project accomplishment http ://www.globa lexpertbase.com/wp-8-180.html. 

Moreover, failure of education projects can also be expected when either of properly set work 

strategy, c learly defined goal and monitoring and evaluation scheme are assu med to be 

incomplete. Lack of clearly defined goals where the general project values of the organizat ion or 

ge neral mission as well as commitmen t to those goals on the part of the team members are under 

question, it would be meaningless if a certa in organization expects such sound outcomes. 

Improper control mechanisms, including planning, schedules, etc. had impact to the project 

success. A II parties concerned with the project area have to review project status, make 

suggestions, and corrections through formal feedback channels or review meetings. Lack of user 

involvement and resources, unrea li stic expectations, lack of executive support, changi ng 
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requ irements & specifications are also factors that affect projects implementation, untrained 

staff, inappropriate organization structure and unrealistic scheduling would also be a ri sk factor 

fo r a project success http://www.information-management.com/newsI7835. 

To conclude, project failure may be caused by internal and external factors. Incompetent sta ll; 

poor communicati on scheme and inappropriate monitoring system in an organization may bring 

about fa ilure. Incompetent labor power and inadequate resource can also be the challenges that 

might happen in the process of project implementation. Projects could also be affected by 

external factors. If the elements of external envi ronment do not remain under the control of the 

institution where the project is serving fo r, it can directl y affect the organizat ions' econom ic, 

poli tical, legal, soc ial, cultural and technological elements. These elements remain out of 

organ ization but greatly affect the project settings. Project managers should make the project 

safe and favorable by monitoring and analyzing these external elements and disseminate use fu l 

practices according to the overall work plan . 

2 . 6 . Area of Focuses in Se curing a Successful Education 

Proj e ct 

Educat ion projects require continuous assessment to successfull y respond the target object ive. 

Time, qua lity and budget are considered as major areas of focuses for project management. A 

project should be completed on sched uled lime and it should be monitored through meetings and 

reports. Successes can be achieved th rough continuous fo ll ow up of what has been done in the 

period through written reports and a plan for the next round should also be designed based Oil 

the project work plan. In addition, qua lity had its own ingredient. The results of each project 

stage should fill the quali ty requirement. Budget is also the other element used to control costs 

the project requires. Detailed reports on budget should also be handled on paper, with a 

summary report to the meeting. The qual ity plan identifi ed for each deli verable should be 

checked against the criteria they should asses it (Mac lachla, 1956: 55). 

Another focus area for the success of education project is the participatory approach fo r project 

design and im plementation. Many successful projects are mak ing a series attention in addressing 

the real de mand of beneficiaries by in vo lving them in all aspects. This helped to make a 

sustainable institutional impacts which, in turn , contributed to achiev ing 

ou tcomes/i m pacts http://www .ad b .org! Docu men ts/E va I uat ion/case-stud ies/2006-

Learn i n g-Sccess fu 1- Ed ucat i on-Projects. pd f. 
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Ident ificat ion of lim its with in which educational projects may operate is the other factor that 

needs prominent atte ntion. This would enable to know the extent of the supporting services that 

can be provided . Its purpose should rely to create a practical, replicable and sustainable model of 

school-based support for chi ldren through strengthened community participation. The project 

shou ld strive to strengthen community attachment and developing school networks to prov ide 

children at ri sk (Farrant, 198 1 :56). 

An ed ucation project shou ld also be designed through good planning, clear responsibility, 

accountabi lity, and schedule control. These all have particular greatest impact on the 

performance of the project. Each of these activities 

requ ires timeliness, clear task arrangement, and re-planning. Clear responsibility and 

accountability of team members requires clear understanding of ro les and duties in the project 

IHlP:/! www.g lobal expertbase.com/wp-8-180htm l 

Therefore, team members in the project must understand how expectations vs. ach ievements will 

be measured and graded. For this, all of the internal and external communication links and 

teamwork of education projects should appear most frequent ly so as to br ing project success. 

Every single factor in all of these lists is important and must be cons idered for each project. 

Sometimes projects may go wrong way while implementing. In such cases, there should be a 

need to cons ider for options. Scope, objectives and quali ty of the original cri teria, dropping the 

desirab les and focus on essent ials, looking for quality standard and completeness should be 

given stress. The resources at hand: people, material and budget may also be re-adj usted. 

Movi ng staff from lower priority tasks and allocating addit ional budget is also another option to 

reconsider (Maclachla, 1996: 63). 

With regard to the management of the project, as it is stated in http://www. 

rel iefweb.int/rw/res.nsf/db900SID/OCHA-6YMLGL, making appropriate readjustment III 

monitoring, designing fair schedule and arrangement of team, it would be easy to bring about 

success in the project implementation. So, designing such proper implementation strategies have 

its own immense advantage in order to reduce the beneficiary' s resistance to the change. 

Geographic factors that incorporate problems of distance, poor transport link and poor climatic 

condi ti on, economic factors which include in flation effect, procedural facto rs like late deli very 

of matc rial s, lack of skilled man power and adequate coordination among implementing agents 

are the very common factors also requires consideration (Farrant, 1981 :57) . 
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If the entire above are not proper, bring to an end of the project may seem to be an admission of 

fa il ure, but sometimes it is worse to carryon. If someone is considering cance llation that 

speci fi c community have to be checked what commitments are there in the community, If there 

is contract with suppliers one may not be able to save as expected (Maclachla, 1996 : 63) 

added. 

Thu s, every single factor in all of these lists in project management is important and must be 

tac kl ed as soon as the problem exists. The most difficult part may be prioritizing the factors. 

Which are most important and which must be done fi rst. All concerned authori ties in the project 

must bring issues that need attention in to discussion table so that to reso lve difficulties and 

indiffere nces (Farrant, 198 1: 137-8). 

2.7. The What of Educational Wastage 

Educational wastage is failure to achieve educational objectives. As Brimer and Pauli (1971 :9) 

described, it occurs in child ren's fa ilu re to reach target achievement levels, in repeti tion of 

grades, in premature school leaving and in unemployable school leavers. Educational wastage 

also exist in fa ilure to provide uni versal education, recruit children in to the system, set 

appropriate objective and in inefficiency in the achievement of objectives. To repeat a grade is 

regarded as wastage in that two year grade places are being occupied where the system plans 

only one (Brimer and Pauli, 1971 :9). 

Hence, a repet ition in one grade causes wastage for various reasons. (Maunganidze, 1982 :25) 

provides reasons why it causes wastage in education as it causes loss of in vestment in 

educational services, as the pupil stays in school longer than the normal duration, as repetition 

reduces the intake capacity of the system and as repetiti on increases unit costs and causes 

regression effect on equity. Therefore, wastage in education in general is regarded as investment 

of resources. 

As stated above, educational wastage is the failing of human learn ing. Drop out and repeti tions 

are the two foremost educati onal wastages popularl y described in literatu res. Drop out is defineu 

as a pupil who leaves school before the end of the final year of the educational stage in which he 

is enrolled. But leaving school after the completion of a compulsory cycle doesn' t constitute 

drop-out (Brimer and Paul i, 1971 : 18). 
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The problem of education wastage is serious among deve loping countries. Several studies on 

educational wastage argued that it is a major barrier to mainta in the greatest number of students 

with shortest possible time frame in the education system (IIEP/UNESCO cited in (Habtamu, 

2002:37) 

Recent literatures indicate that early pregnancy and marriage, di sc ipl ine problems, economic 

responsibilities, the influence of famil y background; school organization and policy are 

considered as the major causes for one branch of educational wastage-school dropout (Melissa, 

1993 :29). By early marriage and pregnancy, it is to denote when young women who become 

pregnant and marry while in school are much less likely to complete. Discipline goes when 

students not able to get along with the right regulation. The econom ic responsibility is al so 

familiar as drop out students work more hours to carry their econom ic burden. The influence of 

family background has also its own share to wastage as youths from disadvantaged and poor 

families are more likely to face challenges. Wastage is therefore higher in schools where therc is 

a greater number of pupils and when discipline problem and academic difficulty exist (Bryack 

and Thum, 1989:26). 

Repctition is onc form of educational wastage also resu lts from irregular school attendance 

related 10 health or nutrition problems or family work expectations. It can be so lved through 

improvements hea lth, nutrition. and economic opportun iti es. Grade repetition also appears to 

make sense for students who come to school with little exposure to the language of instruct ion. 

for students who miss school because their families want them to earn money. a simple but 

effective approach provide cash to the fam il ies in exchange for ensuri ng their chi ld's school 

attendance http://www.unesco.orgliiep/PDf/EdpoI6.pdf 

(Brimer and Pauli, 1971 :89) summarize factors for education wastage in to economic, social and 

behavioral categor ies: Among the economic factors, poverty that encompasses malnutrition, 

under nouri shment, inadequate housing and child labor abuse are very common challenges that 

can bring about education wastage. Poverty can affect behavior, attitude towards work and 

leisure, interests and achievement motivation. All of these may be of critical impact for success 

in schoo l. In addition, hard living also usually entail s lack of main services. Student by thi s 

occas ion don ' t li ke to remain in schools if there is health hazards and thi s led in creat ing 

challenges to attend classes. In general, economic responsibility appears to have an important 

influence in students' educational decisions. Regardless of ethnicity, students who drop out arc 

more likely to be focusing on work while in school. 

17 



Att itudes and interests of parent's towards school may also have its foundations in their own 

experiences. When the parent's school approach and interest is better, their children are intended 

to imitate some of their good quality . 

Social fac tors had also their own impact in influencing education wastage. As recent studies 

reveal, young adults from single parent families face a considerably higher risk of early school 

leaving. Bes ides, lack of education of the parents where parents have not themse lves been to 

school or, despite having been in school, remain illiterate and innumerate, there is no basis on 

which children can stay long in schoo l. Some studies also show that divi sion of families as a 

result of divorce and other related cases is also associated with educational problems and 

childre n's behavior disturbances, Young adults from single parent families face a substantia lly 

higher ri sk of early school leaving htt p://www. unesco.org/ii ep/PDF/Ed poI6.pdf. 

Hence, focusing on prevention and carl y intcrvention to schools rathcr than wait ing unti l 

unendi ng education wastage comes to the ground is essenti al. So as to reduce the problem in 

schools, forming partnerships with parents by maintaining close communication, in viting them 

to visit the schools should be adcquatcly treated. Kceping students with the same tcachers Il1l' 

consecutive school years enhances close re lati onships with student s and their fa milies. Clos~ 

moni toring of low-achievers ' participat ion in lessons and work on ass ignments and provision or 

at ri sk stuJe nts wi th additional lea rning opportunities through extended day or extended ),CW' 

school sc hedules, summer school programs, or tutoring outside of regular school hours arc thc 

vcry common filctors that scholars be lieved in to reduce the rate of wastage in primary schools 

http ://www. unesco.orgliiepIPDF/EdpoI6.pd f, 

2.8. Increasing Education Access/Schooling to OVC 

These days, the AIDS epidemic in Africa, espec ially Sub-Saharan Africa has attracted 

international attention. According to (UNA IDS, 2001), in 2000, 5 million new HIV infections 

were doc umented, 3 million people had died of AIDS (in one year alone), and 36. 1 mi llion 

people - two-thirds of which lived in sub-Saharan Africa. 

The 2000 estimates of the U.S. Census Bureau suggest that, globally, more than 15 mi ll ion 

children under the age of 15 have lost their mother or both parents to AIDS or other causes. By 

20 I 0, it was also estimated that 24 million maternal and double orphans, with AIDS being the 

primary cause (Hunter & Williamson, 2000). 
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1-1 IV and AIDS have also im pacted Eth iopian society and have resul ted in a large segment of the 

population ill or already dead. These factors have resulted in a sign ificant population of childrcn 

orphaned and vulnerable due to the epidem ic. According to the 2009 estimate, there are a total 

of 855,720 maternal, paternal or dua l orphans due to loss of one or both parents to I-I IV and 

A I OS Samson (2009: I). 

Vulnerab il ity is also not only restricted to individuals, such as children, but is often used to refe r 

to househo lds as we ll . These vulnerable children orphaned by AIDS suffer significant economic, 

psychosoc ial, heal th, nutrit ion and stigma hardships http://www.usa id.gov/our 

work/humanitarian assistance/the funds /pubs/ hups burn final. 

The economic challenge exists when parents become sick. The household income declines and 

expenses increase forcing young children to drop out of school since they cannot afford the fees 

and expenses (Williamson & I-Iunter, 1998). Psychosocial im pact also mean experiencing 

anxiety, depress ion and despai r as orphans endure the loss of parental support and nurturing 

(W illiamson, 2000). With less nutrit ious foods, children bas ic hea lth serv ices would also faces 

hea lth challenges (The World Bank, 1999). 

Despite the many challenges I-IIV/AIDS poses to the educational systems, access to primary 

education is a basic need and right of every child. Well-des igned primary educationa l 

opport uni ties are criti ca l, since they offer children the opportu nity to socialize and develop 

behaviora lly, as we ll as provide them with ad ult supervision, emot ional support, nutrit ional and 

health care attention and the life skill s train ing they need to support themselves. Primary 

educat ion also has the abi li ty to playa ro le in fighting the spread of I-IIV. It can be genera lly 

deduced that education reduces the risk of in fection (Vandemoortele & Delamonica, 2000). 

It is clear that orphans have lower primary school enrollment and completion rates than non­

orphans. As many literatures state, in most developing countries, school support for these ove 

in prima ry schools is carri ed out by non-governmental organizations (NGO) in partnership with 

donor agenc ies and/or local communities. 

Among the many challenges that lead o v e to school dropout, (Ke lly, 2000:23) notes 

Lack of affordab le schooling as one major factor. The economic status ofOVe may bring about 

the inability to pay school-related costs. Exempting enroll ment fees from primary schools in 

genera l and ove education costs in particular th ro ugh subsidy had its own advantage to bring 

children to school. 
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Although the Eth iopian Ed ucation policy stated primary school educat ion should be free or 

charge, children are sti ll forced to pay for some school related costs like registration fee . There 

are still schools which dump the entire burden of school costs when fac ing shortage of budget. 

This would have its own influence to chi ld ren to run off from school when they assumed no 

opti on to afford. 

According to (Habtamu, 2002:44-5) in some occasions, even traditional schools like churches 

and mosques which are built by the community to the community also perform strict school 

policy which obliges children to wear uniforms and to pay school fees. As they are established 

by the community with full pledge capital of the community, they shou ld restructure their 

system of delivery. Provision of educational materials to children who face such chall enge 

should also be given stress accordingly. 

With rega rd to fami ly ambiguity to the va lue of primary education, some families' education 

background is found to be low. They are often in doubt of the usefulness and importance or 

primary educati on to their child 's future. Thus, increasing awareness through community 

mobi lizat ion, national advocacy, building and supporting the capacity of community care 

partners to increase access to primary children education is an option that shou ld be given 

pressure to strengthen the level of involvement http://www. Policyproject.com/ pubs/ genera l 

report / aye Policies.). 

Moreover, tough work on community participation in schools' affair (Parent Teacher 

Association, community leaders) is essent ial to encourage communities' involvement in schools 

affair (Habtamu, 2002 :44-5). In other words, increasing familial responsibi lities in schools 

where children are relied upon is essential. 

Stigma is the other element that had im pact on emotional stress. Due to loss of a famil y 

members or caregivers, there are sophistications on aye in attend ing classes regu larl y. 

Therefore, aye are not instituted to get counseling, tutoring and follow up programs in schools 

(Habtam u, 2002:44-5) 

According to (Habtamu, 2002:44-5), introducing and making school lunch program inapplicable 

to the needy children at school, in proper health serv ices to the students, inappropriate school 

calendar to accommodate some house hold, unfair child labor use, unsuitab le time arrangement 

that couldn't se rve to involve in harvesting season are common problems that creates challenge 

to reduce education wastage and increase access to primary education. 
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To conclude, reducing education wastage is not a one party task that could be so lved through 

night. Although its task begins from home, each and every commun ity should put the ir effort in 

activit ies that requ ire their attention. 

2.9. Overview of Educational Wastage in Ol'on1.ia 

Regional State 

Ed ucational wastage, repetition and dropouts have become a great challenge in Ethiopia. 

Repetition has wasted the resources students have used while they repeat in the same grade and 

dropouts have wasted the resources they have used while in school. They have occupied a 

school space that cou ld be used by other new comers. 

Reports show that in Ethiopia, on ly 12% of pupil who jo in primary education completes grade 

12. More over 55 % of the primary schoo l entrants comp letes grade five and accord ing to the 

report, the largest number of the pupil s leave before they reach grade three. In the year 1998/99 

academic year a lmost 700,000 pupil s drop out of primary schools. Thi s woul d be a very great 

cha llenge to the successful accomp li shment of Universal Primary Education (Habtamu, 

2002:33). 

The case of Oromia region is not far different from this reality. Accord ing to the report of 

Orol11ia Ed ucation bureau annual stati stica l abstract, the proportion of total wastage spent 0 11 

repetit ion in primary schools of Orom ia in both government and non government schools in the 

year 2000 E.c accounts a round 358,002. In add ition, the number of drop outs is est imated 4.36 

percent. Th is report indicates that out of the proportion of total wastage spent, drop out and 

repetition accounts around 90 percent and 10 percent respectively. While, it is observed that the 

dropout rate in the region is decreasing from 1999 to 2007 by 79.2 percent (Ed ucation Statistics 

Annual Abstract : 2008 /Unpublished/ 

From the total number of primary students in the region, orphan students account 84,5 17. Out of 

this, the four zones where this study incorporates i.e. East Shoa, West Shoa, South West SllOa 

and West Arrsi accounts 26.5 percent (22,34 1). Thi s indicates that these zones are hi ghly 

affected by greatest proportion of wastage. 
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CHAPTER THREE 

3.1. Research Design and MethodologV 

This chapter dea ls with the research design and methodology. Under this chapter, the 

method applied to gather relevant informati on and the system requi red for a detail analysis of the 

different dimensions of the problem are described in detail. 

3.1.1. Research Design. 

This research mainly aims at examining practices that World Learning - Ethiopia with its 

partners /stake holders/ was di scharging the responsibility to min imize wastage and increase the 

rate of access and coverage to primary school education. It would also evaluate the role of 

partners in the implementation process. 

Under the study, the service rendered by the project to the ove was eva luated. To reach at va lid 

conclusion, the student researcher collected re levant information from the beneficiaries, 

operating staff and authorized personnel through questionnaire, interview and focus group 

discuss ion. The in fo rmation collected from the target groups is analyzed and generalized on the 

bas is of the economic, social and geographical environment where the beneficiaries/OVe / were 

found . 

3 . 1.2. Research Method 

The me th od used in this research is an exploratory method as the study requires detail analys is 

of the differe nt dimensions of the problem. Here, the student researcher in vestigated the process 

of plann ing, management, monitoring and evaluation. In addition, the success and the perception 

of beneficiari es and the major existing problems to execute the project by all concerned bod ies 

were investigated. 

Questionnaire was di stributed to ove, o v e guardians, school management including the, 

KETB, PTA, Directors, and World Learning - Ethiopia staff to collect relevant in fo rmation 

about the overall operation of the project. Interview was also conducted with selected staff of 

REB education sector development program, monitoring and evaluation & feedback supportive 

process head, two city administrat ion and four education office bureau heads of the target 

woredas. Focus group discussion was also conducted with a v e's to collect relevant 

information. 
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3.2. Sources of Data 

The study considered both primary and secondary sources of data. The primary source of data 

were gathered from Oromia Regional Education Bureau, woreda education offices and city 

administration heads through interv iews and school communities including KETB, PTA, 

Directors, OVCS and OVC guardians using questionnaire. OVC's were also involved in foc us 

group di scuss ion. In addition, secondary sources such as Memorandum of Understand ing 

between USA ID/ donor for the project! and implementing agenc ies, report documents, bulletins 

and letters were al so used. 

3.3. Salnple Size and Salnpling Technique 

Under the supervi sion of World Learning-Ethiopia, PC3 project was functioning in sixty eight 

old/incorporated earlier in to the project and forty eight newly integrated full primary schools, a 

total of one hundred fourteen primary schools in Oromia Regional State. The new expansion 

schools were included in the project since September 2009 and they were not considered/taken 

in to the sampling as they may have no significant contribution to the study. Out of the schools 

incorporated to the project earlier (68), twenty four in the four zones of the region namely; West 

Arss i, South West Shoa, West Shoa and East Shoa.) are included in this study using quota 

sampling. 

Table 1:· Tabular Presentation of the Salnple Size 

DraW'n froln the Study Population 

No Item Popu Sample 

1 Regiona l Education Bureau 1 1 

2 Zone Education Department 4 4 

3 Heads of Woreda Education & City Ad ministration Offices 16 4 

4 Primary Schools 68 24 

5 School Management /KETB,PT A, Directors & teachers/ 272 68 

6 OVC 1200 138 

7 OVC guardians 1200 132 

8 WLE PC3 Staff 8 6 

Percentage 

100 

100 

25 

35.29 

25 

11.5 

11 

75 

The respondents for the study were of eight types. This com position incorporates one Regional 

Educati on Bureau/REB/ sector development program monitoring and eva luation & feedback 
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support ive process team (100 percent), two woreda education offi ce heads (33.33%), two city 

administration education bureaus heads (20%). The school management group also includes 

twenty chairmen's of the Kebele Education and Training Board IKETB/, twenty four Parent 

Teacher Assoc iations IPTAI half from teachers and half from the parent side, and twenty four 

directors from a total of 272 (25%), hundred thirty eight beneficiary OvC and hundred thirty 

two guardians from each target schools (11.5 and II percent respectively) out of one thousand 

two hundred OvC and their guardians and six staff members (75 %) out of eight operating staff 

from World Learning-Ethiopia , a tota l of three hundred forty nine respondents were involved. 

The respondents were se lected using different sampling technique. Some of the heads at region 

and woreda leve l were se lected purposely as they are familiar to the project activity. School 

management was se lected on the basis cluster technique. 

3.4. Insbulnents and Pl'ocedul'e of Data Collection 

In order to collect data from the respondents, questionnaire, interview, and focus group 

di scuss ion were employed. Both open-ended and close-ended questions were prepared. The 

languages used for communication were Amharic and English. Questionnaire and interviews for 

OVC and their guardians were prepared in Amharic and the rest were written in English. But a 

translator was assigned to few members of the respondents to translate questions in to local 

language IOromiffa/. Prior contact was arranged with the expected interviewees to maximize the 

return of completed questionnaires. 

The questionnaire was distributed to OVc's, OvC guardians, KETB, PTA, the management and 

fi eld officers of the World Learning - Ethiopia. Interv iews were held to REB education sector 

deve lopment program monitoring and evaluation & feedback supportive process team, Woreda 

Education Office and city administration heads. These interviews allowed the respondents to 

make a free and full narrative of the course of the problem. The interviewees were administered 

by means of a fair interview schedule containing open-ended questions. Before the interview all 

the necessary arrangements were made for the interviewees. They were assured ahead as they 

we re assumed to have no responsibility on the consequence of the research. Focus group 

discuss ion was also be conducted with five random ly se lected beneficiary OVCS. 

3.5. Method of Data Analysis 

The data that were gathered from the respondents through close-ended questionnaire were 

ana lyzed using percentage, weighted mean values, Spearman's rank order correlation, Chai -
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square and t test. Open- ended questions were analyzed in detail quali tative ly. The demographic 

character istics of the respondents were analyzed using frequencies and percentage while mean 

va lues, t- test, Chai square and Spearman's rank order correlation test values were also used to 

know the stati stica l differences of responses obtained from OVC's and their care takers. school 

management and WLE PC3 project staff. 
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CHAPTER FOUR 

4.1. Presentation, Analysis and Interpretation of D ata 

This chapter dea ls with the genera l information about the samp le population invo lved, analysis 

and find ings o f the study. First, the study groups are analyzed on th e bas is of sex, age, 

educationa l background and fi e ld of study. To make the study more rea li sti c, respondents liv ing 

cond ition and means of income a re also incorporated. The second part focuses on the 

interpretation o f data gathered through questionnaire and interview from OVCS, guard ians, 

Regiona l Education Bureau concerned team and WEO head, schoo l management (PTA, KETB 

and schoo l director), c ity admini stration heads and World Learnin g - Ethiopia PC3 proj ect stafr. 

Focus gro up di scussion was also conducted to benefi c iary OVe. 

4.2. Characteristics of Re spondents Under The Study 

4 . 2 . 1 . Sex, Age , Education and Field of Study 

Questionnai re was set to four groups of respondents namely the school management, OVC, 

ove guardians and WLE staffs. It was d istributed to 144 OVC, 144 OVC guardians, 72 schoo l 

management and 6 World Learn ing Staff who had direct invo lvement in tht: proj ect. Out of these 

qu estionnaire, 138 (95.83 percent) of OVC, 132(9 1.6 percent) of OVC guardians, 68(94.4 

percent) of schoo l management and all 6 program and administration staff (100 percent) of 

Worl d Learn ing Ethio pia were completed and returned. Apart from questionnaire, one REB 

educati on sector deve lopment program, monitoring and evaluation & feedback support ive 

process head, two c ity adm inistrat ion and woreda education heads were in terv iewed. C lose 

ended questi ons were a lso provided to a ll of the respondents stated above. Accordingly, the 

character istics o f the respondents are presented as foll ows. 
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No Item 

I Sex 

2 Age 

NB 

Table 2. Characteristic of Respondents by Sex and Age 

Response OVC 11381 Guardians 1132/ REB 11 I 

No % No % No % 

Male 66 47.83 29 21.97 I 
Female 72 52.17 103 78.03 -
Total 138 100 132 100 1 
<10 years - - - - -
10-15 104 75.36 - - -
16-18 34 24.64 - - -
19-25 - - 41 31.06 
26-30 - - 34 25.76 -
31-35 - - 17 12.88 -
> 35 - - 40 30.3 I 

Total 138 100 132 100 1 

~ OVC: Orphans and Vulnerable Children 

~ REB: Regional Education Bureau 
~ WEO: Woreda Education Office 
~ WLE: World Learning - Ethiopia 

100 

-
100 
-
-
-
-
-
-
100 

100 
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Respondents 

WEO/21 School mgt 168 I City Adm. Ed. 
Heads 12/ 

No % No % No % 

2 100 61 89.71 2 100 
- - 7 10.29 - -
2 100 68 100 2 100 
- - - - - -
- - - - - -
- - - - - -
- - - - - -
- - 5 7.35 - -
- - 63 92.65 - -
2 lOa - - 2 lOa 

2 100 68 100 2 100 

WLEStaff /6 Total 
/ 

No % No 

5 83.33 166 
I 16.67 183 
6 100 349 
- - 0 

- - 104 
- - 34 
- - 41 
I 16.67 40 
I 16.67 81 
4 66.66 49 

6 100 349 



As indicated in Table 2, the majority ofOVC respondents, 72 (52. 17 percent) and guard ians 103 (78.03 

percent) were females. In addition, 7 ( 10.29 percent) of the school management and I ( 16.67 percent) 

of World Learn ing staff who had ro le in accomplishing the activity were females, whereas the rest 

respondents i.e. Reg ional Educat ion Bureau/REB/ sector development program monitoring and 

eva luation & feedback supportive process team, woreda education office and city administration 

education heads were male . From the OVC data, it may be poss ible to ass ume that females were more 

exposed than males for orphanage and vu lnerab il ity. In other ways, al most a ll the managerial positions 

at region, woreda and c ity admin istrations education offices were managed by males. There were also 

more male employees than females at grass root level. This insignificant female invo lvement III 

managerial positions may be very common in Eth iopia and/or specifically in Oromia Regional State. 

Concerning respondents' age, 104 (75.36 percent) of OVC were in the age group between 10 and 15, 

\\hile 34 (24.64 percen t) of them were under the age category of 16 to 18 years, and this might show 

Iha l OVC were missing the ir famil ies due to death at thei r earlier age. At the same time, 4 1 (3 1.06 

percent) of OVC guard ians were under the age category of 19 to 25. Thi s can also imply that the burden 

of caring for these orphans and vulnerable chi ldren mainly lies on children who were not mentally and 

ps)chologica ll y capable and ready in caring for their little brothers and sisters. This would have its own 

influence particu larly on ch ildren who were managing households and attending classes 

5imuitancous ly. Regard ing respondents who had concern to lead the project at school level, heads at 

region, woreda and city adm inistration (2) a ll were above 35 and the great number of employees 5 (66.6 

percent) at WLE who were engaged in managing the project activity were above 35 years. While 63 

(92.65 percent) of school management who were running the project activities were nearly between 3 1 

and 35. Th is may tell us that adults were holding the lead to run the project activity. 
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No 

I 

2 

-

Table 3_ Charac teristic s of Respondents by Educ atio nal Bac J<ground and Field of Study 

Item 

Educational 
Back 
ground 

Field of 
Study 

NB:-

Response OVC Guardians 
11381 11321 

No % No % No 

Illiterate - - 40 52.9 -
Read and write - - 29 21.97 -
Grade 1-5 60 43.48 15 11.36 -

Grade 6-8 78 56.52 14 10.61 -
Secondary - - 12 10.09 -
Education 
Certificate - - I I 8.33 -
Diploma - - II 8.33 -

BAIBSC - - - - I 
MNMSC - - - - -
Total 138 100 132 100 1 
Education - - - - -

Social - - - - I 
Sciences 
Natural - - - -
Sciences 
Other - - - - -
Total - - - - 1 

> OVC:- Orphans and Vulnerable Children 

;.. REB: - Regional Education Bureau 

;.. WEO :-Woreda Education Office 
> WLE:- World-Lea r ning-Ethiopia 

REB 
III 

% 

-
-
-
-
-

-
-

100 
-

100 
-
100 

-

-
100 

29 

Respondents 

WEO School mgt City Adm. WLE Staff 
121 1681 Ed. Heads 12 161 

I 

No % No % No % No % 

- - 8 11.76 - - - -
- - 2 2.94 - - - -
- - - - - - - -
- - - - - - - -
- - - - - - - -

- - 13 19.12 - - I 16.67 
- - 18 26.46 - - I 16.67 
2 100 27 39.71 2 100 4 66.66 
- - - - - - -
2 100 68 100 2 100 6 100 
- - 9 13.24 - - 2 33.33 
2 100 27 39.71 2 100 2 33.33 

- - 18 26.46 - - 2 33.34 

- - 14 20.59 - - - -
2 100 68 100 2 100 6 100 

Total 

No 

48 
31 
75 
92 
12 

25 
40 
36 
0 

349 
I I 
34 

20 

14 
79 



I 
1 
1 

With regard to academ ic background of respondents in Table 3, 78 (56.52 percent) ofOVe were attending 

classes in grades 6 to 8 and 40 (52.9 percent) ofOVe guardian respondents were illiterate. Here, it may be 

poss ible to ded uce that the heavy burden of caring for o v e at home lies on parents who lack academic 

prop up. 

As far as fi eld of study of respondents is concerned, all respondents at managerial post at region, woreda 

and city admini stration i.e. 5 (100 percent) respectively were graduates in the fi eld of social sciences. Out 

of WLE and school level respondents 2 and 27 of them respecti vely were graduates of either of education 

or natural sciences fi eld of study. It may be also possib le to apprehend that a great number of natural 

sc ience graduates, 33.3 percent, may lack the required specialization skill that would help them led the 

project properl y in genera l and to provide technical support to the ove accord ing to their need in 

particular. 

4 . 2 . 2. Living Condition and Incoane 

l lousing is one of oVC's serious problems in their life style and which, in turn , affect their academic 

success. As most of them lost their parents in their earlier age, they were exposed to disheartened li fe. 

Most of them were liv ing in kebele homes which were not properly placed. Those ove who were li ving 

in rented houses may also confront a cha llenge to afford the payment for rent. There were also cases that 

1V0uid fo rce them to use streets in cases when they were unable to afford rent. 

Tabl e 4: • Respondents by Living Condition 

( OVC= 138 and Gual'dians=132) 

Respondents 

NO Item Response oves Guardians 

No % No 

I Where are you Kebele Home 37 26.81 34 
li ving? Private Home 35 25.36 33 

Home Rent 66 47. 83 65 
Street - - -
Other - - -
Total 138 100 132 

2 With whom are Mother 28 20.29 -
you li ving? Father - - -

Mother and father 31 22.46 -
Neighbors 12 8.67 -
G randm other/G rand father 23 16.67 15 
Alone 24 17.39 11 5 
Other 35 25 .36 2 
Total 138 100 132 

30 

% 

25.76 
25 
49.24 

-
-

100 
-
-
-
-

11.36 
87. 12 
1.52 
100 
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With rega rd to respondent ' s living condition, Tab le 4 portrays how ove and their care givers were living. 

From the data collected, 66 (47 .83 percent) of ove and 65 (49.24 percent) of guard ian respondents we re 

liv ing in rent homes. Whereas, 25.36 and 25 percent of ove and their guardians were li ving in their own 

private homes respectively. In the same token, 12 (8.67 percent) ofOVe live with their neighbors and 23 

(16.67 percent) of ove and 15 ( 11 .36 percent) of the guardians were I ivin g with their grandmother and/or 

gra ndfather. In add it ion, 24 ( 17.39 percent) of ove and 11 5( 87. 12 percent) of the guard ians were living 

alone. Hence we may assume that ove living with their ne ighbors, grandmother and/or grandfather face 

cha ll enges in their academic performance as their care givers awareness and concern to education was 

lower. It was also not iced that there were ove who were supposed to serve as care giver. 

During the fo~us group discllss ion, questions were a lso ra ised to ove pertaining to the overa ll prob lems 

they were facing from their care givers at home. According to the response, they li st hOlls ing prob lem as 

one major factor that influence their academic career. As most ove said, the re latives that gave home 

serv ice to them intentiona lly drop all home burdens on them. Even after their service, ove were not 

getting the necessary support from these relatives. Thus, as per their remark, if ove were provided home 

service, they were quite sure that one of the ir serious cha llenges to the academ ic career would be so lved. 

Hence, here we may conc lude that a significant number of chi ldren were at risk of home problems. ove 

were facing a lot from housi ng and other home related challenges 

NO 

I 

2 

Table 5: • Respondents by Means of Incoane and 

Earnings (OVC= 138 and Guardians=132) 

Respondents 

Item Response oves Guardians 

No % No % 

Means of income. Private Business 28 20.3 78 59.1 
Hired 17 12.3 34 25 .76 
Support from re latives 89 64.5 II 8.33 
who leave alone 
Other 4 2.9 9 6.81 
Total 138 100 132 100 

Income/earn ings Nothing at a ll 102 73 .9 1 II 8.33 
per month. 1-IOObirr 18 13.04 16 12. 12 

101- 500birr 12 8.7 48 36.36 
501-1000 birr 6 4.35 45 34.09 
1001-1500birr - - 4 3.03 
1501-2000birr - - 6 4.55 
2001-3000 birr - - 2 1.52 
Total 138 100 132 100 
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With regard to responde nt's means of income, the majority of ove, 89 (64.5 percent) were getting 

support from relatives who live alone. This indicates that most ofOVe were dependents of their relatives. 

It would also have impact in threatening oves psychologically not to feel free to attend regular classes 

sa fely. 

As ind icated in Table 5, majority of the ove respondents, 102 (73.91 percent) out of which 75% ofthel11 

are of::: 15 years old had no any income for their survival. They were not in a situation to obtain items that 

are required for school re lated costs. Moreover, a great number of ove caregivers, 78 (36.36 percent) 

were getting a monthly average income of 100 and 500 birr that may not be adequate to cover their 

overheads. Here we might assume that, inadequacy of financial income was forcing ove to be slaves of 

the ir caretakers. 

4.3. Analysis and Findings of the Study 

4.3.1. Participation of Orolnia Education Bureau in the Project 

Ilnplelnentation 

Participation is a crucial aspect that relates to the decision to adopt an innovation than to the actions which 

follow - the implementation. Although the necess ity of participation is obvious, the realization of full 

paI1icipat ion is an extremely complicated issue. 

Table 6. Level of Involveznent of Oroznia Education Bureaus 

In the Iznpleznentation of the PC3 Project 

Respondents 
No Sch. M :t (68) WLE(6) 

Item Response No % No % 
t-test 

I. Regional Educat ion Bureau Participated act ively 22 32.35 2 33.33 
Had little involvement 29 42.65 4 66.66 
Had no involvement - - - -
I don't know 17 25 - -
Total 68 100 6 100 -0.775 

2. Zone Ed ucati on Department Participated actively 12 17.65 I 16.37 
Had little involvement 18 26.47 I 16.37 
Had no involvement 36 52.94 2 33.33 
I don 't know 2 2.94 2 33.33 
Total 68 100 6 100 0.874 

3. Woreda Educali on Omce Participated act ivel), 36 52.94 3 50 
Had li ttle involvement 18 26.47 2 33.33 
Had no involvement - - I 16.37 
I don ' t know 14 20.59 - -
Total 68 100 6 100 -0.305 

4 School Management Participated actively 68 100 5 83.33 
Had little involvement - - I 16.67 
Had no involvement - - - -
I don't know - - - -
Total 68 100 6 100 0.199 
.. - . Significance leve l= Alpha=0.05 t- cntlcal=1.645 NB:- Participated actively (4) Had httle mvolvement 

(3) Had no involvement (2) I don't know (1) 
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Projects req uire the participation of a diverse set of actors, specialists, managers, decision makers, 

publicists, editors, writers and evaluators. If projects are participatory, it is likely to respond to loca l 

customs, needs and desires. It has al so power to be able to so lve people 's own problems with maximulll 

use of local resources Havelock and Huberman (1977:204,247). 

As it had been observed earlier, the sample population of the study include school management that 

encompass the Kebele Education and Training Board (KETB) and PTA (Parent Teacher Associat ion), 

World Learn ing -Ethiopian project officers and senior management staff who seat at country office. Th is 

part covers the large part of the study and respondents were asked to express views in the overall 

participatory implementation approach of the PC3 project. That means, their leve l of involvement in the 

execution of the project was assessed. 

Accordingly, respondents were requested to spot their choice corre lated to one of the four alternat ive 

responses given. In thi s regard , the school management and WLE staff respondents were inquircd to 

e>.press thei r view whether or not education bureaus at di fferent levels and the beneficiary schools had 

involved in the execution of PC3 project. The responses are shown in Table 6. 

The majority of school management and WLE staff, 29 (42.65 percent) and 4 (66.66 percent) respectively 

argued that Regional Education Bureaus had little involvement in the adoption of the PC3 project. This 

gi ves a clear picture of the insignificant or low level of participation of bureaus at different hierarchies in 

the project execution. 

With regard to level of in vo lvement of partners, 68 (100 percent) of school management and 5 (83 .33 

percent) of World Learning Staff, schools were playing a significant role in the implementation of the 

project. Moreover, the state of avc participation in the execution of the project was also raised under the 

focus group di scuss ion. Almost all of the participants were agreed that there was no any single event that 

invited them to plan the program implementation activity. Thus, it would also lead to generalize that 

beneficiaries were provided the support from the project without appealing them in core group committee 

meetings and before setting priority needs. Regional Bureau concerned offic ial al so witnesses the low 

leve l in volvement of their office in the interv iew conducted. 

This might tell us that the majority of activities were carried out without the prime knowledge and conse nt 

of implementing partner organizations and the beneficiaries. There is no doubt that would then have erlcct 

on beneficiaries sabotage towards service delivery. 

Table 3 also shows the resu lt of the t- test on the opinion of the two groups concerning each item. The 

result shows that for degree of freedom 72 at 00 = 0.05 level of significance, the va lue of t-critical is 1.96 

and the ca lculated va lue oft for item 1,2,3 and 4 is -0.775, 0.874, -0.305 and 0.1998 respective ly. 
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' I lierefore, for all item numbers, as all calculated va lues are less than the critical value, there is IlU 

significance d ifference between the responses of the school management and WLE staff respondents. Th is 

implies both group of the school management and WLE staff commonly agreed that the program 

implementation activity was on ly carried out without the involvement of the beneficiary groups that may 

have effect for the successful realization of the project objective i.e. reducing the prob lems that ove were 

facing and increasing ove school enrollment. 

4.3.2. Econoanic Factors Affecting the lanpleanentation 

of the PC3 Project 

It lVas noted that inadequate financial support, inflation and mismanagement of project funds are some of 

the most serious factors that affect the implementation of a project in general and reducing educational 

wastage in particular. Out of these, the inadequacy of finance was given emphas is so that beneficiaries' 

main interest lies mainly on it than the other factors. As stated earl ier, ove cost in schools i.e. the cost or 

food, clothing, housi ng, stationary etc. were the basic needs required wh ich often covered most by 

fami lies, ca regivers, by ave themselves or by donors. In this part of the questionnaire, respondent s were 

requested to portray their opinion how much the economic challenges of ave was apprai sed by the 

project. In other words, the project' s finance safeguarding under the study was evaluated on the eyes of 

the respondents. 

Table 7. Major Econondc Barriers Ilffecting the bnplelUentation 

of the PC3 Project 

(School nlgt=68 OVC= 138 Guardians=132 and WLE staff=6) 

Response(percentage) 
: No Item Respondents Very Strong( Average(3) Below Not Mea Weig 

Strong(5) 4) Average At All n hied 
(2) (1) Mean 

1 Economic School mgt 52.94 29.41 17.65 0 0 4.35 
dependency of ave 42.03 47.1 9.42 1.45 0 4.3 

, ave at home Guard ians 46.97 43.94 8.33 16.67 0 4.69 
WLE staff 0 33.33 16.67 SO 0 2.83 3.51 

2 Inadequate School mgt 48.53 33.82 17.65 0 0 4.31 
Subsidy avc 16.67 47.83 5.8 10.87 18.8 3.33 

Guardians 43.19 41.67 8.33 6.82 0 4.21 
WLE staff 0 16.67 16.67 66.66 0 2.5 3.12 

3 Insufficient School mgt 58.82 27.94 13.24 0 0 4.46 
microfinance ave 39.85 13.24 21.01 15.94 8.7 3.56 
institution Guardians 16.67 25.76 46.21 18.18 0 3.61 

WLE staff 33.33 50 16.67 0 0 4.17 3.17 
4 Scarce School mgt 63.24 20.59 16.18 0 0 4.47 

Community ave 22.46 18.8 43.94 10.14 6.52 3.46 
Resource Guardians 25 17.42 43.19 5.3 9.09 3.44 

WLE sta ff 0 66.66 33.33 0 0 3.67 3.07 
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As it depicted in the above Table 7, the majority of respondents, 36 (52.94 percent) of school 

management, 58 (42.03 percent) of the beneficiary ove and 62 (46.97 percent) of guardians responded 

that economic dependency challenge of ave at home "very strong". 

Under the focus group discussion made with ave they reali zed that they were preoccupied with routi ne 

house hold activ ities. They confer thei r effort and attend classes only up on the goodwill of their 

caregivers. It was believed that their attachment in these routine household responsibilities would affect 

the ir overa ll academic performance. 

As stated above, registration fee, stationary cost, expense of uniform and the like should be given 

exceptiona l stress as they are basis for the successful realization of academic career. For that reason, it was 

found to be necessary to evaluate respondent' s sentiment on the availability of subsidy for school related 

costs. Questions were raised to respondents to acquaint with what they fee l in cases when ave wcre 

f~c i ng such confro ntations. Accordingly, about 33 (48.53 percent) of the school management, 23 ( 16.67 

percent) of ave and 57(43 .1 9 percent )of guardians replied that the problem of subsidizing school 

re lated costs fo r benefi ciaries was a very strong challenge that needs due emphasis and every donor should 

give we ight. 

Moreover, unde r the foc us group discuss ion held with ave, they confer their witness that whenever the 

school guards who were involving most in controlling out of class activities met in school com pounds, 

children without uni fo rm were insulted and warned as they were considered violators of school 

regulations, which thi s had psychological impact and turn by turn lead these kids to leave school foreve r. 

Another c h~ lI c nge given stress from the beneficiaries was that they were claiming when every academic 

year begins. Thi s is mainly because they were not able to afford registration fee. Few ave also appeal 

that whenever a new NGa comes in the school, the school management was promising to cooperate in 

excluding them from pay ing school fees, but the support break off soon when the NGO ends its operation. 

The school begins to collect the fee with unknown reason. No ave would al so have courage to ask why 

they were forced to pay. 

The other essential aspect that needs further in vestigation to ove was the availability of micro finance. It 

had an immense advantage for communities especially for those who live in lower social classes. It would 

help families to support their children who thought to drop out of school due to inadequate resource to 

cover students entire cost. Thus, parents' involvement in mini business activities would indirectly 

maintain children at ri sk. 

As a result, responden ts were appealed to affi rm their opin ion about the situation where pe3 project was 

functioning for so lving the economic challenge of both ave and their care givers. In this regard, 40 

(58.82 percent) of the school management, 55 (39.85 percent) of ave, 22 (16.67 percent) of ave 
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guardians and 2 (33.33 percent) of WLE staff exposed that the challenge to use microfinance in increasing 

guardian 's income was very strong. As it had been li stened in the focus group discussion, OvCs' stated 

that they were also facing challenge from the finance institution as it require a customer to be eighteen and 

above age to be involved in the institutions' loan system. 

Finally, advocacy and mobilizi ng communities' to strengthen the project resource wise was also another 

input that should be experienced. In this regard, respondents were appealed to point out their view on the 

state of resource allocation. Accordingly, the greatest part of the respondents i.e. 43(63.24 percent) of 

school management respondents, 31 (22.46 percent) of OVC, and 33(25 percent) of guardians responded 

that the problem was very strong. Moreover, the great majority of OVC and thei r guardians (43.94 and 

43.19 percent) respectively believed that the insignificant community resource allocation to the project 

was strongly affecting the program settings. 

In Table 7, the result depicts that the mean va lue of the majority of items was above average. Here, we 

may infer that economic challenges were heavily affecting the implementation of the PC3 project. In other 

word s, the table shows there was a great deal of economic dependency of OVC, insuffic ient allocation of 

subsidy, unfair micro finance institution working circumstance and insufficiency or COlllnll111ities' 

resource in strengthening the project activity mi ght be inappropriate. 

4.3.3. Degree of Psychosocial Support llvailable to 

OVC's 

Ps) chosocial support under such OVC projects was expected to be another crucial factor that smoothens 

the progress of benefic iary' s academic career. It is believed that when a child entertai ned in a proper 

psychosocia l facil itat ion, it is likely that hi s/her undertaking of so lving his/her mental problem is resolved. 

If not treated we ll , it would bring about regular absenteeism followed by the existence of deterioration in 

their academic success. As the project was serving orphans who missed their parents due to various 

reasons, a great dea l of life challenge was expected. Therefore, in this prospect, there should be a need for 

c lose supervision and follow up. 

The following problems that are summarized in Table 8 were assumed to be the psychosocial challenges 

still unsolved or treated in a very modest magnitude by the project. Accordingly, respondents were 

requested to artic ulate their view on the extent of psychological treatment and the challenges to render 

services to OVC. 
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Table 8: -The Influence of P sychosocial Service P .. ovision to OVC 

(Schoollftgt=68 OVC= 138 Gua .. dians=132 and WLE staff=6) 

Very Strong(4) Average(3) Below Not at Mean 
No [tern Respondents Strong(5) average all (1) 

(2) 
1 depression School mgt 42.65 26.47 25 0 5.88 4 

and despair ove 40.58 5.8 31 .88 12.32 9.42 3.56 
Guardians 40.14 12.88 29.55 7.58 9.85 3.66 
WLE staff 0 50 33 .33 0 16.67 3.17 

2 Stigma and School mgt 14.7 1 5 1.47 33.82 0 0 3.81 
discrimination ove 31.16 42.76 26.08 0 0 

4.05 
Guardians 29.55 42.42 28.03 0 0 

4.02 
WLE staff 0 66.66 16.67 16.67 0 3.5 

3 Division of School mgt 27.94 51.47 20.59 0 0 4.07 
famil ies ove 20.29 55.07 10.87 13.77 0 3.82 

Guard ians 28.03 56.82 12.88 0 2.27 4.08 
WLE staff 33.34 33.33 33 .33 0 0 4 

Weigh 
ted 
Mean 

3.6 

3.84 

3.99 

The majority of ove incorporated in the project were notab ly suspected to be children living with HIV 

and AIDS. Considerably, thi s might bring about stigma and discrimination in ove in school grounus. 

Th is also had its own negative impact in chi ldren to attend regu lar classes. 

Those respondents who have claimed "stigma and discrimination was a very strong challenge that require 

serious attenti on" were 35(5 1.47 percent) school management, 59(42.76 percent) of ave, 56 (42.42 

pe rcent) of guardians and 4(66.66 percent) of WLE staff. 

Fami li es as home leaders are bas ica lly responsible in molding the behav ior of their kids. Their kids ' 

conduct also lies mainly on the background of their parents' overall manner. Whenever situations come 

about comfortable in their home, children's school performance at school would go better. Converse ly, if 

parental situation at home faces some kind of di spute, child ren attitude towards academic performance 

\\ ou ld be affected. Inmost circumstances, if marital situations are harsh at home, parents would decide to 

dil orce. This ac tion would then compel chi ldren to be vu lnerable and in some cases even force them to go 

to streets which this may led them to drop out of schoo l. 

In relation to thi s, respondents were requested to indicate the scope of challenge ave were facing due to 

the division of fa mil ies in their academic career and the treatment rendered accordingly. Thus, 35 (5 1.47 

percent) of school management, 76 (55.07 percent) of ave, 75 (56.82 percent) of guardians and 2 (33.34 

percent) of WLE staff suggested that the practice of settling di vorced fami lies in favo r of ave was a very 

strong cha ll enge that cou ld not been take care of adequately. From th is we may conclude that although 

ave were given school based counse ling support, they were not getting properly that may had a role to 

minimize despa ir, depression, stigma and di scrim ination and solving disputes offam ilies that could affect 
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them to attend c lass safely. As the majority ofOVC lose one of their parents or/and thei r caregivers, they 

were fo und to be psychological ly torched. It was assumed that they were a lways in thought o r the ir 

pa rent's death. They prefer to think more on their personal home affair th an their academic ca reer. 

Consequently, fro m the response composed, we may assume that the psychosocial support offered from 

the project was not as such satisfactory. 

On the basis of the data gathered, the support towards easing depression and despair and treatment to 

handle stigma and discrimination about HIV, the weighted mean 3.6 and 3.84 respectivel y shows that 

OVC were not getting the proper service that may serve them to stay in schoo l. Analysis was al so mude on 

th~ status and consequence of psychosocial service rendered to vulnerable children and its effect on their 

academic success. Accordingly, the weighted mean 3.99 was above average and it may reveal that the 

division of families for vulnerable children even either things being constant, was severely affecting 

students' academic performance. 

4.3 .4. Social Factors Affecting the hnpleanentation of the PC3 Project 

In accorda nce with the UN Chi ld Rights Convention, At,ticle :32, children up to the age of 18 should not 

be ob li ged to invo lve in activities that req uire hard work and they have right to learn 

http :// ""'IV. en fet y.o rg/yout h -"gh ts-a nd -vi olati ons/ 194 -su 111 ma ry-of-the-un -con ven tion -on -the-ri gh ts­

of- th e-child. 

This is also supposed to prop up by Ethi op ia labor law. However, the real practice of unfair appliance or 

child labor seems a serious challenge in deve loping countries. A number of children especially female are 

currently abused both in and out of home tasks. They are regularly involved in jo bs that may require due 

attention. As a result, children would be forced to withdraw from school and some of them who move 

violently to remain in school s will face a probability of failure when they are incapable to carry the 

burden. 

Table 9: . Social Factors Affecting the Realization of the PC3 project 

(School angt=68 OVC= 138 Guardians=132 and WLE staff=6) 

Response(percentage) 
No Item s Respondent Very Strong( Average(3) Below Not at Mea 

s Strong(5) 4) average(2) all (1) n 

1 Too much School mgt 17.65 38.24 44.12 0 0 3.74 
OVC's labor avc 26.82 21.01 52.17 0 0 3.75 
abuse at home Guardians 26.52 21.01 52 .17 0 0 3.73 

WLE staff 0 16.67 83.33 0 0 3.17 
Too much School mgt 25 42.65 32.35 0 0 3.93 

2 avC's labor ave 36.96 32.6 1 21.01 9.42 0 3.97 
abuse out of Guard ians 45.45 31.06 12.12 11.37 0 
home 4.11 

WLE staff 0 0 50 50 0 2.5 
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1 ab le 9 gives respondents' response to the question how much labor abuse both in and out of home 

influences ove and how much it was a challenge to their academic career. To this end, the major ity of 

schoo l management i.e. 26 (38.24 percent), 29 (2 1.0 I percent) of ove, 3 1 (2 1.0 I percent) of guard ians 

and I (16.67 percent) of WLE responded as a "strong challenge". While a significant num ber of 

respondents, 22 (32.35 percent) from members of schoo l management, 72 (52. 17 percent) of ove, ha lf of 

guard ian respondents and the majority of WLE staff agreed that the challenge was average. 

Si milarly, referring to ove labor abuse out of home, 29 (42.65 percent) of the management team of the 

schoo ls, 45 (32.6 1 percent) of ove, 50 (31.06 percent) of guardians and half of WLE statf 3 (50 percent) 

rep li ed that labor abuse was affect ing ove very strongly. 

Moreover, respondents reported that Ove's labor abuse both at home and outside home were becoming a 

chal lenge for the success as it is depicted by the weighted mean va lue i.e. 3.6 and 3.63 respectively. 

Thus, it is poss ible to presume that the majority of ove were involved in routine duties that would affect 

their academic performance. Their labor was needed for routine tasks both in and out of home 

engagements. This wo uld have its own impact on their academ ic career and the projects contribution in 

re; olvin g the challenge seems insignificant. 

4.3.5. The Extent of Participatory Pl'obleln Solving Ilppl'oa ch 

It is im perative to be acquainted with that ove representat ives should involve in the whole project 

im plementation activity in order to bring about invaluable and need based solutions in cases where 

problems ari se. This would help authorities at any level to know what gap was ex isting there and to li st 

out ways of filling beneficiary's demand '. 
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Table 10:- Deg .. ee of Parlicipatoay P .. oblean Solving App .. oach 

(Schoolangt=68 OVC= 138 Gua .. dians=132 and WLE staff=6) 

Respond Very Strong(4) Avera Below Not 
No Items ents Strong(5) ge averag at 

(3) e(2) all Mea 
(1) n 

5c.mgt 60.3 25 14.7 0 0 4.46 
1 Low leve l of ave 31.88 25.36 34.8 7.98 0 3.81 

participat ion of Gua rdian 25.76 27.27 3 1. 82 14.39 0 3.62 
ove WLE 0 33.33 66.37 0 0 
representatives 

3.32 
Opportunity to 5c.mgt 38.24 23.53 26.47 11.76 0 

3.88 2 share ideas among 
stake holders ave 21.01 53.62 21.01 4.35 4.35 

3.96 
Guardia n 25 68.45 5.3 6.82 3.03 4.31 
WLE 33.33 33.33 16.67 16.67 0 

3.83 

Weigh 
ted 

Mean 

3.8 

4 
, 3 Poor coordination 5c.mgt 39.7 54.4 5.88 0 0 4.34 

among schoo l ave 7.41 52.17 40.42 0 5.33 
committee Guardian 21.21 42.42 31.82 0 4.55 3.71 

WLE 33.33 33.33 16.67 16.67 0 3.33 3.9 
4 Irregular schoo l 5c.mgt 52.94 20.59 26.47 0 0 4.26 

communities ave 0 62.32 31.16 6.52 0 3.46 
invo lvement in Guardian 12.88 58.33 21.21 4.55 0 3.7 
ove meetings WLE 33.33 33.33 16.67 16.67 0 3.33 3.81 

Problem so lving approach consists of a sequence of activities beginning with the need articulated by the 

user wh ich is translated in to a problem statement and diagnosis . Here the beneficiaries are able to 

translate the need in to a problem statement and diagnosis. Which this enab le implementers of such a 

project to conduct a meaningful search and retrieva l of ideas and informat ion (Havelock and Huberman, 

1977: 249) . 

Accordingly, dialogue among implementing partners like the schoo l core group committee (committee 

who are working the whole pe3 project activity at school level) and education bureau official s at different 

hi era rchy is a must to the project success. In th is connection, questions were posed to respondents to know 

the benefit and extent of a commonly agreed participative problem so lving approach so that it he lps to 

address the chal lenges of project imp lementat ion. 

Accordingly, respondents were asked to have their say on the level of participation of o ve 

representat ives at regular meet ings. Regardless of thi s, the majority of staffs of schoo l management 4 1 

which is (60.3 pe rcent), 44 (3 1.88 percent) ofOVe, and a good number of guardians, (34) (25.76 percent) 

reported that ove represe ntatives invo lvement in the schoo l core group committee meetings was under 

quc>lion, which thi s is considered as a very strong cha llenge. 
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Socia l relations between team members of the implementing partners, adequate soc ial harmony and good 

rel ati ons among beneficiaries and partners are important for sharing ideas openly. They have to be 

correlated to each other to bring about interpersonal communicat ion. 

According to the weighted mean, participation of avc representatives at regular meetings, the bas is of 

sharing ideas among WLE staff and school communities regular involvement in school affairs' value 

ranges from 3.51, to 4, though all the responses are above average, the influence of the barrier factors 

stated above in turn can poss ibly supported by all participants. 

Consequcnt ly, it seems clear that the extent of beneficiaries' involvement in the program implemcntation 

looks unsati sfactory. It is also believed that coord ination among avc and guardians as well as the 

implementing agent and the school comm ittee was moderate. Coordination among school committee was 

al so average. Therefore, it was likely that coord ination among different implementing agents lacks some 

kind ofcommitment. 

4.3.6. Advocacy and ConllDunity Mobilization Activity 

Understanding public perceptions and opinions, working with community leaders, media, and dec ision 

makers to build popular support for resources to add ress the problem ofaVC are some of the factors that 

need to be addressed in project implementation. In the execution process, information must be presented 

in a strategic manner to the community to convince them to cover the subject in a way that captures publ ic 

attention. 

Community mobilization and ownership is also a critical factor to the success ofa project. The success of 

a projec t can be influenced by how they are adapted to the local socio·cultural, political and economic 

environment, and the extent to wh ich they are adopted by local leaders and community 

members .. http://www.who.intlhpr/youth/htmllyt-rar/Chapter_6.html. Here, the PC3 project involvement 

throughout the community and important leaders is also eva luated, so that it reflects comm unity and a v c 

intere sts and loca l realities. 
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Table 11: • Effort on Ildvocacy &: Conununity Mobilization Ilctivitles 

(School angt=68 OVC= 138 Guardians=132 and WLE staff=6) 

I No Item s Respond Very Strong Average Below Not at Mean Weight 
ents Strong (4) (3) average all(l) ed 

(5) (2) Mea n 
J Inadeq uate promotion Sc.mgt 39.71 26.47 33.82 0 0 4.06 

In improv ing Dve 84.05 8.7 4.35 2.9 0 4.74 
community's attitude Guardian 74.74 6.82 8.33 6.06 4.55 4.43 
towards ove WLE 0 83.33 16.67 0 0 3.83 

4.26 
2 LolV leve l of Sc.mgt 10.29 25 64.71 0 0 3.46 

guardian's pe rsuasion ave 35.50 32.6 1 2 1.0 I 5.07 5.8 3.87 
to send ove to Guardian 40.15 30.30 11 .36 8.33 11.36 3.84 
school WLE 16.67 16.67 16.67 0 

50 4 3.79 
3 Lack of persistent Sc.mgt 42.65 39.71 17.65 0 0 4.25 

discussion with out of Dve 23.9 1 63.04 10.87 0 0 4.04 
school children to Guardian 25.76 54.55 8.33 0 5.30 3.77 
restart classes WLE 0 50 33.33 16.67 0 3.33 3.85 

4 Limited efforts on Sc.mgt 42.65 30.88 11.76 14.7 1 0 4.01 
promotion of class ave 20.29 12.32 55.8 6.52 5.07 3.36 
completi on before Guardian 20.45 14.39 59.85 3.79 1.52 3.48 
marriage WLE 0 50 33.33 16.67 0 3.33 3.55 

Here, respondents were requested to answer issues on the effort made in advocacy and communi ty 

mobil izat ion so as to describe ove challenge and co llect relevant input from the community. Table II 

gives insight how much the project is advocated and the community is mobilized. Accord ing to 27 (39.71 

perce nt) of the school management group, the majority ofOVe 11 6 (84.05 percent) and 98 (74.24 percent) 

of guardians evaluated the problem of advocacy of community's attitude towards ove "very strong". 

It is assumed that, in most rural developing countri es, guardians/care takers don ' t want to send ove to 

school. Thi s may occur due to a number of reasons. One, as some of them don ' t have blood relation with 

ove, they wa nt to exploit their labor for home based activiti es. Secondly, due to lack of resource to cover 

thei r en ti re school cost. they prefer forc ing ove to in vo lve in small business act iviti es to collect money so 

as to cover the dai ly home expenses. Therefore, an intensive work to convince their care givers to send 

their kids to school is essential. 

Respondents were also requested to answer questi ons regarding the extent of the work done on guardian's 

acce ptance to send ove to school. As per their suggestion, the maj ority of school management 

respondents, i.e. , 44 (64.7 1 percent) of school management, 29 (2 1.01 percent) ofOVe, 15 (11.36 percent) 

of caregivers and 2 (33.33 percent) of WLE staff were putting the challenge as average affecting the 

implementation oi'the program. 
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Table 12: • Organizational Factors IWLE/llffecting 

the IInpleanentation of the PC3 Project 

(School angt=68 OVC= 138 Guardians=132 and WLE Staff=6) 

Response/percentage/ 
Respon Very Strong Average Below Not Mea 

No Rcsponse dents Strong (4) (3) average at all n t-test 
(5) (2) (1) 

1 Lack of clcar directi on to Sc.mgt 27.94 23.24 44.41 a 4.41 3.7 
di sseminate project WLE a 66.66 16.67 16.67 a 
Obiecti ve 3.5 0.199 

2 Tiresome assignments to Sc.mgt 27.94 41.18 30.88 a a 
the school manage ment 3.97 

WLE 33.33 16.67 33.33 16.67 a 3.67 0.280 
3 Insuffi cient Sc.mgt 86.76 13.24 a a a 4.87 

reward/ incentive at school WLE 50 a 16.67 16.67 16.7 
leve l 

3.5 1.136 

14 Lack of sk ill ed man power Sc.mgt a 51.47 38.24 10.29 a 3.41 

i WLE 33.33 a 33.34 a 
33.33 3.67 -0.25 

I 5 High turnover Sc.mgt 5.88 26.47 27.94 a 
39.7 1 3.24 

WLE 33.33 33.33 16.67 16.67 a 
3.83 -0.59 

significance level= Alph a=0.05 t- critical=1.645 

On the bas is of Ihi s, respondents were asked to insist their assumption whether or not organizational 

factors had in Oucnce on the project implementalion practices in general and on the educational wastage in 

particular. 

Incen tive/reward scheme is vital to the success ful and efficient rea lization of the project objective. It 

seems clear Ihal, all government partners were not paid for the project activity they were performing. 

According to Ihe majority of respondents, the redundant ass ignments from WLE were creating bo rings 

especia lly fo r the school management. Questions were also posed about the impact of incentive freward 

from thc main im plcmenling age nt for implementers at school leve l towards the achievement of the 

project. In thi s regard , the majority of respondents from partners' i. e. 59 (86.76 percent) of school 

manageme nt ancl 3 (50 pe rcent) of OVC rep lied lack of incenti ve or reward was a very strong challenge 

for the project implementation. 

In addilion t- test was also used in order to test the re lationship between the two groups in perceiving Ihe 

currenl state of orga nizati on in the task of accomplishing the PC3 project. The test revea led that, at 00 

=0.05 sign ifi cance Icve l and 1.645 degree of freedom the ca lcul ated values for question number 1,2,3 ,4, 

and 5 are 0.1985,0.2802, 1. 135, -0.253 and -0.59 respectively. Though all responses were above average, 

the response given fro m the respondents is strengthening the say that organizat ion's fac tors have 

con tributed a lot in "ffect ing the project accomplishments. 
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4 .3.8. The lanpact of Geog.,.ap~ical Factors In the 

Execution of the PC'3 Project , 

Geographic factors that include distances, poor climatic cond ition, and isolation were rated under the 

category of geographical challenges. There would also appear to have need for sharing solutions to these 

problems. 

Table 13. The Extent to Which Geog .. aphical Facto .. s Affect the 

P .. oject bnple.nentation P .. ocess (WLE = 6) 

No Item Respondents 
WLE Staff 

Response No 
Very Strong 4 

I Long di stance between target schools where Strong -
oves are found. Average 2 

Below Average -
Not at all -

Total 6 
Very Strong -

% 
66.67 
-

33.33 
-
-

100 
-

12 
Iso lation of schools where oves are Strong I 33.33 
supported from the main road. Average I 16.67 

Below Average 3 50 
Not at all - -

Total 6 100 

i Very Strong 3 50 

I 3 
Insufficient public transport access to target Strong - -
schools Average I 16.67 

I 
f 

I 

Below Average 2 33 .33 
Not at all - -

Total 6 100 
Very Strong 2 33.33 

4 Organization's transport access/car, motor Strong 3 50 
cycle, etc .. .lis inadequate Average - -

Below Average I 16.67 
Not at all - -

Tota l 6 100 

Questi ons were also posed to the employees of World Learning-Ethiopia perta ining the influencc of' 

geographica l factors towards the program. According to the respondents, 4 (66.67 percent) of them 

responded that there is a long distance between target schools and it'was creat ing a very strong challenge 

that affects the project implementation settings. Whereas, 2 respondents, who are 33.33 percent hold up 

the chall enge as "strong". 
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Hence, distance between target schools had seriolls challenge towards project accomplishments. Besides. 

both organizations as well as limited public transport access towards to schools were also considered as a 

grave challenge in delivering technical supports to the beneficiaries. 

4.3.9. Hoane and School Based Sel'Vice Delivery 

o ve are getting support from the pe3 project in areas of services such as educat ion, nutrition. legaL 

psychosoc ial, health and life ski ll . Ed ucation, health and nutrition services are key elements to the success 

of the program. 

Table 14: • The Extent of Boane &: School Based Service Delivery to OVC. 

(OVC= 138 OVC gua .. dians=132) 

Responses 
No Item Respond 

ents Very Strong/41 Average Below Not · Mean I-test 
Strong/51 131 averagel at all 

21 /1/ 
I Inadequate ave 15.94 21.74 42.03 20.29 0 0.121 

Guardian 9.1 32.58 38.64 19.7 0 0.118 0.017 tutorial supports 

1-2 
--

Malnutrition ave 66.67 18.12 25 13.24 0 0.223 
Guard ian 41.76 16.67 18.94 22.63 0 

: 

I 

0.157 0.264 

3 Poor housing ave 32.61 34.78 22.46 10.15 0 0.161 
provision Guard ian 36.36 29.55 18.18 14.39 0 0.161 0.003 

4 Limited Efforts ave 23.91 40.58 22.46 13.04 0 0.15 
to reduce the Guardian 21.97 40.91 18.94 18.18 0 
health hazard 0.145 0.Q25 

5 Inadequate ave 22.47 42.75 25 .36 9.42 0 0.151 
serv ice provision Guardian 28.03 48.48 17.42 6.06 0 
(quantity) 0.166 -0.07 

6 Inadequate ave 21.01 34,78 29.71 14.5 0 0.141 
service provision Guardian 25 35.6 1 28.79 10.6 1 0 
(qua lity) 0.149 -0.04 .. 

Significance level= Alpha=O.OS t- cntlcal=1.645 

Questions were posed to the respondents to eva luate the extent of service rendered and how much it 

affects the ove school attendance. Among these. factors, tutorial support is one of the service delivery 

schemes funct ion ing to the beneficiaries. The desired outcome here is, the child is enrolled, rcgularly 

attends and completes a minimum of primary class. Among the activities, increas ing capacity to monitor 

child enrollment, attendance and completion are basic. Even if it lacks some kind of clarifications, ove 

who fai l to promote and those who have marginal grades during the academic year are offered tutorial 

services aiming at filling gaps on what they lack. 

Towards thi s effect, 58 (42.03 percent) of ove and 51 (38.64 percent) of guard ians declared that the 

im plementation and management of this service rendering scheme was an average challenge. In our lucus 

group discussion with ove, they also state that the program lacks coordination and proper management. 
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As per their say, all ove who fail to promote to the next grade were given tutorial mixed with those non 

beneficiary OVC who only want to attend the summer tutorial program just for improving their acadcmie 

d"lecti veness. Thi s is mainly because it helps OVC to reduce stigma from the rest school communities 

This creates some kind of complications as OVCs interest is a bit different one from the others. 

Malnutrition was one of the serious challenges OVC faces as it was observed during the focus group 

disc uss ion. According to the program objective, adequate food should be available for the child 

throughout the year to keep them healthy. To accomplish thi s, activities are listed in the project document. 

Among these training care givers on proper food handling and nutrition practices, linking severely 

ma lnouri shed children to therapeutic feeding programs, increasing household protection of food, utiliz ing 

gardening and I inking OVC to food resources when and where appropriate are stated. But as it was 

observed in out of school grounds OVC were wondering here and there to search for options to cover their 

da ily meal. As per their articulation, they were not provided adequate nutrition prop up that would have 

significant effect to help them to stay in schools. 

Questi ons with regard to housing were al so posed to respondents. To thi s end, 22 of OVC (32.61 percent) 

and 12 (36.3 6 percent) of guardians claimed that housing challenges affect OVC academic performancc 

very strongly. While it was supposed to be a strong confront on the basis of 58 (34.78 perccnt) or 
gua rdians and 51 (29.55 percent) ofOVC respondents. 

Questions were forwarded to respondents to express their feelings how much lack of nutrition aflcc t the 

program and evaluate the effect towards drop out and repetition. With this regard, 92 (66.67 percent) of 

OVC and 55 (41.76 percent) of guardians consider lack of proper nutrition support as a very strong 

cha llenge towards their scholastic performance. 

The other in vestigated issue in the study was the status and management of health. As it was mentioned 

earli er, studies show that the majority OVC were suspected to be victims of HIV and AIDs as most 

pa rents died by the disease. This implies that these children need close medical foll ow up. Unless and 

other wise whenever they face simple epidemic di seases, they would be forced to leave schools which thi s 

would also led them later to failure followed by dropping out of school. 

According to the PC3 health intervention guide, there would have been promotion of stronger linkage 

between hea lth services and parents and care givers of OVe. The document provides guidance in how to 

address the specifi c health and nutritional needs of people li ving with HIV and AIDS and in for mat ion for 

earl y detection of HIV and HIV related illness such as tuberculosis (TB), sexuall y transmitted di seasc allli 

other opportunisti c di seases. 

Hav ing thi s in mind, respondents were asked to have their say on the extent of health services from the 

program and its degree of influence towards success. Accordingly, 56 (40.58 percent) of OVC and 54 
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(40.9 1 percent) of guardians said that the current health support program was insignificant and the 

cha ll enge towards this effect was strong. 

With regard to quantity of services rendered from the project, (42.75 percent) ofOVC and (48.48 percent) 

of guardians responded that the servi ce delivery scheme was not as such suitable and respondents eva luate 

the ongo ing service delivery in terms of quantity and they were cons idering as "a strong cha llenge" . 

Given the vast number of organizations working not only in the PC3 program but in other OVC re lated 

programs in Ethiop ia, it was critical that there must be some consistency in the quality and package of 

services for children and their households. With reference to quality of service provided to benefic iaries 

and its effect towards the program accomplishment, (34.78 percent) ofOVC and (35.61 percent) ofOVC 

guard ians responded that the quality problem was strong. 

In accordance to this, t-test is also applied in order to test the relationship between the two groups o f 

respondent's responses on home & school based service delivery to OVc. The test revealed th at, at 00 

=0.05 significance leve l and 1.645 degree of freedom the ca lcu lated values for question num ber 1,2,3,4, 

and five are 0.017, 0.264, 0.003, 0.025, -0.07, -0.04 respectively. Though all responses are above average, 

the test confirm s that home and school based service delivery was not adequatel y treated and it 

contributed a lot in affect ing the project accompli shments. 

As a whole, one may deduce that most of the interests ofOVC were not entire ly add ressed by the proj cct. 

As per the di scussion made with the focus group, the service delivery scheme was not as such 

sat isfactory and it was not carried out on the basis of their needs. Some of them al so stated that they we re 

not given emphasis even after informing the school management the serious challenges that may lead 

the m to leave school. As a result, it seems clear that both the management of home & school based 

se rvice del ivery to OVC was not treated properly and as per the need and priority of the beneficiaries . 

4.3.10. The Pa'oject's Position in Adda'essing Its 

Objectives 

Sometimes projects have not been clear to those who are responsible for ca rry ing it out and not be ing 

acceptable to many of those for whom it is designed. That is why both the implementi ng partners ancl 

the agent itsel f face challenge to disseminate the project objective as per the designed docu ment. 
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Table 1 S. Deg .. ee of Knowledge of Stakeholde .. s Ilbout the 

Objectives of the PC3 P .. oject 

(School Mgt =68 lind WLE staff = 6) 

Res! ondents 
No 

Item 
Response School Mgt WLE staff(6) 

I 

2 

(68) 
No % No % X2 

Do you know the objective of Yes 38 55.88 6 100 

the PC) project? Yes, to some 30 44.12 - 0 9.4 
extent 
No - - - -

Total 68 100 6 100 

I f you respond yes, in your Yes 34 53.13 4 66.67 

opinion, were the official Yes, to some 30 44.12 2 33.33 
extent 6.5 

obj ectives of the PC) project No - - - -
realizing the demand of the Tota l 64 97.25 6 100 

benefici aries? 

Accord ingly, respondents were asked to articulate their opinion on whether or not they have ideas onthe 

objective of the PC) project. Based on thi s, th e majority of the respondents i.e. 55.88 percent o f the 

~ch oo l core group committee and all respondents of World Learning staff respective ly replied as "yes". 

O ut of 64 respondents of the school committee who responded yes to the question whether th ey know 

the objective of the project, 34 (53.13 percent) of the school committee and 4(66.67 percent) of Wo rld 

Learning staff responded that the official objectives of the PC) project realizes the rea l demand of the 

beneficiaries. 

A chi- square test of significant was calculated in order to test the relationship between the two groups 

concerning the object ive of the PC3 project and the real ization of the real demand of beneficiarics. The 

test revea led that for I degree of freedom at 0.05 level of significance the critical value of X' =3.84 and 

the ca lcu lated value of X' = 9.4, for respondents know ledge about the project objective and 6.5 fo r the 

rea lization of the demand of beneficiaries. Since both the computed values of X' are greater than the 

critical value there is a significant relationship between the two groups in their response rega rdi ng the 

familiarity of the objective of the PC) project. 

4.3.11. The State of the PC3 Project bnpleznentation 

Plan 

Every project activity begins with design and understanding of the detai l implementation plan. As it is 

stated earlier in the literature review, a project plan had certain specific purposes. It helps to faci litate 

dec ision making and communication tactics. In order to acquire effective outcome, it al so helps to 
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Table 17 _ The Overall Setting of the PC Project 

(School Mgt = 68) WLE Staff=6) 

Respondents 

Item 
Response School Mgt WLE staff 

No 
No % No % 

I The timeliness of the PC3 begins rap idly and ends slowly 26 38.24 2 33.33 

project implementation:- begins slowly and ends rapidly 42 61.76 4 66.67 

begins and ends slowly - - - -

begins and ends rapid ly - - - -

Total 68 100 6 100 

2 The project's sub grantees Yes 32 47.06 2 33.33 

influence in the Yes, to some extent 34 50 4 66.67 

implementation of the No 2 2.94 - a 
project: Total 68 100 6 100 

[ 3 PC3 project Yes 26 38.24 2 33.33 

I 
i accomplishment in Yes, to some extent 27 39.7 4 66.66 

reducing drop out: - No 1 1.47 - -

I don 't know 14 20.59 - -

Total 68 100 6 100 

PC3 project Yes 12 17.65 2 33.33 
4 

accompl ishment in Yes, to some extent 14 20.59 4 66.66 

reducing repetition: - No 21 30.88 - -

I don 't know 21 30.88 - -
Total 68 100 6 100 

The next issue reviewed was the general state /background of the project. Some among both groups, 26 

(38 .24 percent) and 3 (33 .33 percent) of the school management and World Learning staff respectively 

re plied that the project begins rapidly and ends slowly. Whereas the majority of them i. e. 42 and 3 (61.76 

and 66.67 percent) of the same group respectively responded inverse ly. Th is might te ll LI S that most 

services to beneficiaries were delivered at the end of the project year, which means beneficiaries rece ived 

serv ices after they were severely affected by a lot of challenges. 

The PC3 sub grant agreement between WLE and Save the Children was also given emphasis whether 0 1' 

not it had negative effect to the project implementation process. Hence, in view of that, 32 and 3 (47.06 

and 33.33 percent) of the school management committee and World Learning staff respecti ve ly responded 
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" Yes at all". While, the great majority of both groups 34 (50 percent) of the school management and 4 

(66.67 percent) of World Learning staff stated that to some extent thi s kind of agreement had effect 

towards the implementation .. 

After looking at the overall performance of the project, respondents were asked to revea l how much the 

project helps a v c in reducing the two major categories of educational wastage (repetition and dropout). 

In view of that, 26 respondents which is 38.24 percent of the school management and 2 (33.33 percent) of 

World Learning staff responded that the project contributes a lot in reducing drop out. But 27 of the 

school management (39.7 percent) and the majority of World Learning staff i.e. 4 (66.66 percent) 

responded that the project was able to reduce drop out to some extent quantity wise. Whereas rega rding 

re petition, 14(20.59 percent) of school management and 4(66.66 percent) of WLE staff reported that the 

ro le of the project in reducing repetition was viewed as"to some extent" 

Moreover, as per the expression of beneficiaries, for the question forwarded to the focus group discussion 

to make a compari son between the pre and post project time, they believe that the project had bring about 

some kind of insignificant changes. However, it was as such difficult to say the difference was the effect 

of PC3 as some other projects were also serving the same orphans under different categories. 

But accordi ng to the data gathered from WLE, it looks that there is some kind of significance pos iti ve 

changes as a result of the PC3 project towards avc. 

In all sam ple schools of the research, out of 1200 avc students (584 male and 6 16 female) were enro ll ed 

in 200 I E.C (18.4% of the total students). aut of this, with regard to dropping out of school, 76 (37 male 

and 39 female) avc students were unable to continue their education in the com ing academic year. 

Whereas, the dropout rate to be 6.31 % which is less than by 1.87% from the total students and by 2.29% 

from the Non avc students. In addition there is a 1.25% avc drop out decrease comparing with the 

2005 a v c dropout rate (accomplishment performance report of WLE, 2005). 

Considering the case of promotion rate, in 2005, out of 100 avc students (90.61 %) were able to promote 

to the next grade. which is significantly larger than the promotion rate of all students and Non avc 

students (83.89% and 82.38% respectively). Moreover, according to the base line survey made in 2005, in 

the early stages of the project, the promotion rate of all students accounts 80,9 % where as the rate of 

promoti on to avc students was in average, 79.82 % (accomplishment performance report of WLE, 

20 I 0) . Though the repetition rate of grade 5 and 8 is a bit fluctuating - increasing for two yea rs- the PC3 

project is bringing about some kind of significant changes towards repetition . 

We may also likely deduce from the concerned official 's interview that access to education, reduc ing 

educational wastage, improving the quality of education and strengthening the role of schools as central 

instituti ons with in the community was not fully achieved. But the project to such effect has an immense 

contribution. 
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slrengthening counse li ng service and rendering tutoria l support to the needy ove are issues that are 

considered as most influent ial factors for reducing repetition and drop out by guardians than OVe. T hese 

factors were ranked sixth, eighth, fi fth, and seventh by the ove respective ly. 

T he test of spearman's rank order correlation coefficient P (rho) was applied to see the re lat ionship 

belween ove and guardians respondents in perceiving activ ities to be carried out in reducing repeti tion 

and drop out. The obtained value of rho ( 0.4) shows that there is a strong relationshi p between them . As a 

result, both groups share the same ideas on the measures that should be given emphasis to red uce 

educati on wastage (repetition and drop out). 

Furt herm ore, offic ials at woreda and city admin istration were a lso requested to express their view on the 

So lulions fo r the success of the project in ge neral and or reducing educati onal wastage in particular. 

Accord ing to them, some kind of mini business centers should be established fo r ove so that it would 

enable the m to make se lf help strategies applicable. For this, Oromia Regional State micro finance 

inst ilU ti ons should help ove in giving initial deposit to run mini business activiti es. 
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community. Thi s is mainly because comm.unity empowerment stands central to success. Using th e 

mini media at school level, community leaders and local adm in istration as a lead agent have roles 

in thi s regard . 

). Period ic monitoring of the project activity, wise use of time in the execution of the project with no 

delay in launching the project and provision of technical support for the functioning team, fo llow 

up and immediate remedial correction with enhanced community participation to service de li very 

wou Id be the necessary step for program improvement. 

'" Ca re takers of OVC should also be promoted to use local sav ing systems known in Eth iopia -

Eq uip, involving in simple income generating activities. These a llow the OVC and the ir gua rdi ans 

to meet the ir sma ll, short term financial needs for emergencies without having to borrow fro m a 

money lender or relying on their relatives. 

;.... The Oromia REB should also play in mobilizing all stakeholders to enhance the efforts and to 

a lleviate the financial challenges of OVC. Government authorities especially at woreda leve l 

should work hard to strengthen and link the OVC with micro finance institutions to endow wi th the 

necessary trainings to these kids and to adjust their working regulations, so that it woul d cnable 

them to so lve their financial constra ints by themselves. Counse ling service has to be arranged in 

primary schools to deal with academic and social problems ofOVC in regular base. 

). Commitment and dedication of project implementers and staff have been critica l lo r the 

achievement of its development objectives. To induce better performance, the technica l and 

managerial staff members including implementing partners at school level shou ld be in vo lvcd and 

some kind of incentive scheme has to be designed and experience sharing among schools should 

a lso be arranged . 

). Although the PC3 project puts some kind of effort to improve the overall we llbe ing, sa rety and 

protecti on of the OVC, its target of meeting academic success is lacking some kind of coordina t~d 

care and support to beneficiaries. Therefore, the implementing NGO are also supposed to make 

sure of quantity of serv ices delivered and quality standards. As one part, the availability or 

materi al and financial aid should be quanti tatively and qualitatively sound . 
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I. Genera l Information 

I . Sex:- Male 0 Female 0 

2. Age:- 19-25years 0 26-30 years 0 31-35 years 0 > 35 years 0 

3. Educational background:- Secondary Education 0 Certificate 0 Diploma 0 

BAiBSC 0 MA/MSC 0 Other, please specify 0 ---------------

4. field ofstudy:- Education 0 Social Science 0 Natural Sc iences 0 

Other, please specifY 0 ------------------

5. Do you know the objective of the PC3 project? Yes, at all 0 Yes, to some extent 0 

No, at all 0 -------------------------

6. I f you respond yes, in your op in ion, were the official objectives of the PC3 project realizing 

the real demand of the beneficiaries? Yes, at all 0 Yes, to some extent 0 No, at al l 0 

7. Is the implementation plan for the project ever revised? 

Yes clearly and in detail 0 Yes, clearly but not in detail 0 Only minor revisiollsl J 

8. Were plans for implementation clearly specified in writing before the beginning of the 

project? Yes, clearly and in detail 0 Yes, clearl y but not in detail 0 

Yes, but not clearly 0 No, there was no real plan issued as a document 0 

I don't know 0 

9. The PC3 project:- begins rapidly and ends slowly 0 begins slowly and ends 

Rapidly 0 begins and ends slowly 0 begins and ends rapidly 0 

10. As the project is a sub grant to World Learning-Ethiopia, do you think it has its own negat ive 

influence in the implementation of the project: 

Yes, at al l 0 Yes, to some extent 0 No, at all 0 I don ' t know 0 

II. PC3 project accomplishment in reducing drop out and repetition: 

Yes, at all 0 Yes, to some extent 0 No, at all I don't know 0 

12. What priority could you set to achieve for the success of the project in reducing educational 

wastage? Place the follow ing in rank order. Mark "No I" for the most demand ing. 

-------1. Community participation in schools' affair 

-------2 . Promotion of the value of education to the community 

-------3 . Introduce and make school feeding program to DvC applicable 

-------4. Provide health services to Dye from the nearby clinic 

-------5. Play role in schools to make repetition and re-entry easier 

-------6 . Strengthening cou nse ling service 

-------7 . Share economic burden of DvC 

-------8. Rendering tutorial support to the needy OVC 

-------9 . Financ ing DvC's schoo l related costs 



No 

1 

2 

3 

4 

13. Level of I nvolvement of Education Bureaus in the preparation of project implementation 

plan? 

Participated Had little Had No I Don't 
Stake Holders Actively Involvement Involvement Know 

Regional Education Bureau 

Zone Education Department 
Woreda Education Office 
School involvement /KETB,PTA and Director/ 

No 

I 
2 

3 
4 

5 
6 
7 
8 
9 
10 
II 

12 
13 
14 

15 
16 
17 
18 
19 
20 

II. The following situations are still /final year of the project! expected to be challenges in the 

implementation of the pe3 project. The problem may be of delay, shortage, coord ination, 

lack of participation, managerial or a problem of distance. Therefore, mark (-J) based on the 

extent of innuence of the stated problem in front of each choice aga inst the even!. 

NB VS: Very Strong (5) S:- Strong (4) A: - Average (3) 

BA: - Below average (2) NAA: - Not at all (I) 

Item Scale 

5 4 ~ 2 .J 

Economic dependability ofOVe at home 
Inadequate subsidy to cover school related costs 
Insufficient microfinance institution to increase guardian's income 

Scarce community resources in strengthening the project 
Too much ove labor abuse out of home 

Inadequate support in reducing depression and despair 
Treatment to handle stigma and discrimination about HIV is not worth mentioning 

There were problems in settling division of families for vulnerable children 
Economic dependab ility ofOVe at home 
Low level of participation of ove representatives at regular 
Poor coordination among school committee 
Irregular school communities involvement in ove meetings 
Inadequate promotion in improving community's attitude towards ove 
Low level of persuasion of guardian's to send ove to school 
Inadequate promotion in improving community's attitude towards ove 
Lack of persistent di scussion with out of school children to restart classes 
Limited efforts on promotion of class completion before marriage 
Lack of clear direction From WLE to disseminate project Objective 
Tiresome assignments from WLE to the school management 

Insufficient reward/incentive for the implementers at school level 

I 
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I. General Information 

I. Sex:- Male 0 

2. Age :-1 9-25 D 

3. Fie ld of Study:­

Oth ers D 

Female D 

26-30 yearsD 31-35 yearsD >35 yearsD 

Education D Social Sciences D Natural Sciences D 

4. Educational background:-Secondary Education D Certificate D Diploma D 

BA/BSC D MAfMSC D Other, please Specify D 

5. How much you earn per month? ~ 1500birr D 1501-2000 birr D 

200 1-3000 birr D 3001-4000 birrD 4001-5000 birrD 5001-6000 birr 

D Above 6000birr D 

6. Do you know the objective of the Pc3 project? Yes, at all 0 Yes, to some 

extentr] No, at all 0 

7. If you respond yes, in your opinion, were the official objectives of the PC3 project 

rea li stic? Yes, at all 0 Yes, to some extent 0 No, at all 0 

8. Were plans for implementation clearly specified in writing before the beg inning oCthe 

project? Yes, clearly and in detail 0 Yes, clearly but not in detail 0 Yes but 

not clearly 0 No there was no real plan issued as a document 0 I don ' t 

know I=:J 

9. Is the im plementation plan for the project ever rev ised? 

Yes, clearly and in detail 0 Yes, clearly but not in detail 0 

Onl y m inor revisions are made 0 I don't know 0 

10. As the project is a grant to WLE, do you think it has its own negative influence in 

hindering implementation of the project? 

Yes, at all D Yes, to some extent D No, at alii don' t know D 

II . The PC3 project: -begins rapidly and ends slowly 0 begins slowly and ends rapid ly 

[-~ beg ins and ends slowly D 

kn ow IJ 

begins and ends rapidly D I don ' t 

12. Do yo u think PC3 project achieved success in reducing drop out and repetition? 

Yes, at all D Yes, to some extentD No, at a ll D I don't know 0 

13. I f your response is "yes to some extent" and "No at all" what poss ible resolution do 

you suggest for the success of the project in reducing educationa l wastage? 

\ 

\ 

\ 
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Place the following in rank order. Mark "No I" for the most demanding 

------1. Community participation in schools' affair 

------2. Promotion of the value of education to the community 

------3. Introduce and make applicable school lunch program to OYC 

------4. Provision of health services to OYC regularly. 

------5. Play role in schools to make repetition and re-entry easier 

------6. Strengthening counseling service. 

------ 7. Share economic burden ofOYC at home 

-------8. Rendering tutorial support to the needy OYC 

-------9. Financing school related costs 

a. How various groups involved in the project implementation plan? 

Participated Had Little Had No I Don't 
No Stake holders Actively Involvement Involve ment Know 

1 Regional Education Bureau 

2 Zone Education Department 
3 Woreda Education Office 

School involvement 
4 /KETB,PTA and Director/ 



J. Generallnformation :-

I. Sex:-

Ma le C) 

Age:-19-25 0 

2. Ed ucati onal background:-

Femaleo 

26-300 31-35 0 >35 0 

Secondary education 0 Certificate 0 Diploma 0 SA ISSC 0 

MA/MSCO Othero 

3. Field of Study: - Ed ucation 0 Natural Scienceo , Social Science 0 Other 0 

4. Did you take part in the planning and implementation process of the PC3 project? 

5. How do you eva luate the implementation settings of the PC3 project? Do you think that it is 

on the ri ght track? What is your suggestion towards the overall implementation strategies of 

the PC3 project? To what extent it resolves the real problem of the beneficiary OVC? 

6. Is there a practice of gathering the likes and dislikes of ove preference before se rvice 

delivery~ 

7. In your o pinion, do you think that the objective of improv ing access to education, reducing 

ed ucat iona l wastage, improving the quality of education and strengthening the role of 

schoo ls as central institutions with in the community achieved? 

8. Do ove treated sepa rately if the expectation of success is failed due to various factors? 

9. What pro blcms and so lutions did you observe and suggest respectively for thesllccess o f the 

PC3 prqject? 
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