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Abstract 

The study attempted to investigate the problems in writing in one governmental school found in 

Addis Ababa. The study has also identified the difficulty level of writing and the causes of 

writing problems. Data ~~Yc~llected from one high school using questionnaire, interview and 

tests. The participants of the study were grade ten students and English teachers. The sampled 

students, to fill questionnaire and to participate in the test, were selected randomly. Moreover, 

the sampled teachers were selected using available sampling to fill the questionnaire and using 

purposive sampling to participate in the interview. Accordingly, 187 students and 10 teachers 

were involved in the study. Out of the 187 students 164 have returned the questionnaire. In line 

with this, the tests were rated by two independent raters. The analysis was carried out using 

percentage and descriptive statements. Besides, the questionnaire and tests analysis results are 

fleshed by qualitative discussions of the data obtained through the interview responses. The 

results of the study indicated that eight glaring writing problems, namely: punctuation and 

capitalization problems, unclear writing, weak organization, auxiliary and prepositions errors, 

spelling and vocabulary problems. Further, the study revealed that writing is the difficult and 

serious for the students understudy. Additionally, it was pointed out that target language factors. 

students, teachers, !!Ill"ents related factors and environmental reasons were often causes of writing 

problems. It was therefore, recommended that concerned teachers, curriculum designers, parents 

and students need to give attention to empower the writing ability. They should value the benefit 

of teaching and learning of writing skill by contributing their own part in creating conducive 

learning environment to students. 

VI 

, 



CHAPTER ONE 

INTRODUCTION 

In this first part, those basic aspects that could gIVe essential 

information on the general nature of the study are presented. To lhis 

end, background of the Study, some highlights perta ining to what the 

problem is about, its' objectives, importa nce, scope and limitations a re 

covered. 

1.1. Background of the Study 

At the secondary education level , students are taugh t a variety of 

subjects that are supposed to help guide them in their future career 1I1 

personal choices . In li ne with this, Donayre, (2001: 1) stated, "ll is during 

these teenage years of moving in to adulthood that young people often 

take on their most formidable views and perspectives about the world in 

which we live in". Because of this awesome tra n sformation, the teaching 

or' English as part of the Kighschool ' Curriculum is of overwhelming 

importance. Therefore, interest in teaching and learning of English as a 

global language has been growing through out the world, and most 

counties in the world began to introduce the teaching of Engli sh as a 

compulsory subject in to school curriculum. In relation to this, in 

Ethiopia, Engli sh has been taught to en ha nce the country's development 

efforts, especially in education sector (H/Michael, 1993: 1) as cited in 

(!talo, 2004 : 10) . Supporting this idea, Awol (1999 :8); Alemu (2004 : 27); 

a nd Italo (2004) state that English is serving as a medium of instruction 

at secondary schools, and it is com monly u sed for giving no tes a nd 
, 

setting exams. In addition to,this .Seim·e, (1995: 15) con firm s that Engli sh 

is a lso used in legis lations, broadcasting, a nd some cases, in official 

correspondences . 

From the above discussions, one can understand how English will play 

an important role in achieving the various educational objectives for the 



development of society and how much attention shfJu ld be given for its 

implemen tation. On the basis of these illustrations, English language has 

gained a great impor tance in the country. 

However, e lementary school leaves, accord ing to some educators are very 

poor and it is extremely difficult for them to follow secondary school 

instructions. For example, Awol (1999:8) points out that the teaching 

process of English language is geared towards enabling students to pass 

examination, rather than , to use it in learn ing school subjects. 

Additionally, the same author explain s there is very little help provided to 

students in writing, speaking, note taking, library work, etc. 

Moreover, Zerihun (2002) c ited in Alemu (2004:27) states that teachers 

of other subjects and English are tending to instruct their students by 

using a language half-way between English and mother tongue, which is 

attributed not only to the students low comprehension ability but a lso to 

the teachers' lack of adequate command of English. Besides, in Ethiopia 

there are no situations in which students use English out side the class 

rooms. Therefore, there a re no opportunities for students to practice and 

. ' , 

develop English. Because of this very weak students come to the high 

schools, with most of them are not any where near to do a ny thing with 

English at all level (Alemu, 2004 and Awol 1999). According to Rodger, in 

Rossinor and Boli tho (1990: 12) c ited in Alemu (2004) also notes that 

even the top students who a re admitted to Universities are poor in using 

English. Supporting this, Seime (1999: 15) forward s that s tudents are too 

low to pursue their tertiary ed ucation where English is the medium of 

instruction. 

As. a result, it is common phenomenon that the level of Ethiopian 
, 

students la n guage skills in general is very low after they have been 

learning the language from grade one (1) to University level. Particularly 

2 
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their writing skill is often found to be below the expectation s. This entails 

that writing skill , which is the base for success in a ll academic aspects, 

c;lls for uj'most emphas is 'by \'Titing' teachers at a ll to improve the 

learners learni ng abi li ty in ge n era l a nd to enhance their writi ng s kill in 

particula r. As !talo (1 999 :20 8) notes it is imperative that la n gu age 

teach ers in general a nd writin g teach ers in particula r believe that writing 

.s kill is a worth learnin g a nd practicing in our everyd ay activities. With 

th is understanding, the research er was initiated to investigate the issu es 

further wi th the problems stude n ts encounter in learn ing writing s kills, 

1.2 . Statement of the Problem 

En glis h writing lesson s 'are important. They basically provide s tudents 

with gra mmar and vocabulary item s . On the oth er h a nd , learning to 

w;ite is learning to use gramm a r with ease and fac ts in some seque ntia l 

o rder as tools . In relation to this , Atkins, Ha ilom and Nuru (1 996:85) 

note that writing is one of the mos t important s kills fo r students in 

learning English for acad e mic purpose . In view of its s ignificance , writing 

is included in the syllabus and English text books in E thiopia beginning 

from grade one. Supportin g thi s, Geremew, (1 999 :2 ) expla ins writing ha s 

a great empowering effect in a ll our academic activities . Besides , writing 

is a line of thought that we s hall develop becau se it is a thinking tool for 

language d evelopment and for learning in all di scipli nes (Bj ork and 

Raisannen, 1997:8). Further, it is a lso a val uable pa rt of a ny -language 

course (Ra imes, 1983:3). Similarly, McDonough a nd Shaw (1993) also 

confirm that writing is a very important skill in learning lan guage , s o it is 

valuable to students if they are provided with writing environment .. . 

However, results of writing skill lessons show that learners a re not 

e ffec tive in writing s kill ac tivit ies (Atkins, Ha ilom & Nuru , 1996:85). In 

relation to th is Tesfaye (19 91) points ou t that those s tudents who have 

received of grammar fo cused English la nguage teaching sti ll experi ence 
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great difficu lt in writing grammatically acceptable and meaningful 

sentences. Additionally, the re searcher was teaching English from grade 

n ine to ten students at govcrnment schools cal led Gozzamen and Damot 

high schools in eastern and western Gojjam respectively for practicum I 

and II for at least 3 months. There, he observed that most students 

decline to do writing skill activities. The manifestations were that 
, 

students used to come to class with out doing any wri t ing activ ities, 

a ttempt any writing questions, but it was observed that the students ---

copying questions a lone, or copying answers from others. Fina lly, most of 

them used to fail in writing skills exams. 

The researcher was also teaching tutoria l classes to grade ten students 

wh en he was second and third year university student at public school 

named Negash High school in Wukro District. That paved ways for him to 

ask these grade ten students for feed- bac k on the teaching and learning 

process. The students said . that wri t ing ski ll is d ifficul t and time 

consuming to think and to produce me'aningful ideas for them. So, they 

consider writing in class is some what time consuming activity. Instead, 

th ey said that they need to spend most of the period on free speaking 

lessons. 

Moreover , the research er was glVll1g tutoria l classes to grade nll1e a nd 

ten studen ts in Addis Ababa in the last summer for three months. Then , 

the research er has obsented si mila r problems in the student learning 

writing ski lls like the p rev ious men tioned studen ts. 

I ., , 

In addition to class room observatio~ssome grade nll1e a nd grade ten 

s tudents used to ask the researcher personally for a dvice on how to do 

writing skill activit ies, in con necti6n to the school exams th ey were about 

to take. Even parents used to ask him for certain direction of doing 

wri ting skill activi ties. Besides, the researcher observed a shock a n d 

4 
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complains from high school teachers, university instructors and 

company employers those students can not write to the proficient level. 

These all seem to indica te that student have serious problems in lea rning 

writing skill. 

y 
Locally few researches have been conducted on the teaching of writing 

skill. For example, Tesfaye (199 1) has conducted an experimental 

research on teaching writing in grade 11: The existing practices versus 

the controlled and guided methods. His findings reveal that introducing 

the controlled ' and guided ' methods of teaching, writing ski ll in the 

Ethiopia secondary schools could have considerable contributions. 

Similarly, Yonas (1998), also worked on "teaching writing as a process at 

the 1st year level at AAU with special reference to college English," He 

found that the students have showed significant change in their 

perceptions about writing and writing abilities after using college English 

which has a process approach. 

Moreover, Habtamu (2007) , studies "Project writing in business course, 

student writing needs and faculty belief about writing: the case in Saint 

Mary's college." The findings, of his research' indicate that writing project 

assignments a r e believed to develop students' creativity and problem 

solving by exposing them to the real world or work and students' believe 

the importance of writing abi li ty to complete writing assignments and to 

succeed' in exams. 

Additionally, Alamrew (2005), worked on "the perception of writing 

instruction and stud'ents writing performance" his main objective \Vas 

investigating th e beliefs, efficacy and attitude of both teachers and 

students in the teaching learning of the writing skill, exploring how 

writing is taught and asse~sing . to what extent students can write in 

5 
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English. The above studie s were done in pre pa ratory class and it did not 

con s ider th e problem s in learn in g writing skill. Therefore, the presen t 

s tudy differs from the above stud ies in te rm s o f focus, se ttin g and grade 

leve l. 

Generally, the above studies show the relevance of teaching writing skill 

focusing a t University and preparatory level. They a ls o s how the .differing 

perceptions a nd needs of students and teachers in teaching and lea rning 

process of writing s kill. 

However, the wri te r of this thesis was concern ed with the problems of 

learning writing skill. As fur as the researcher has got an access no 

research is, cond ucted on this issue . Hence, the researcher is intended to 

conduct a thesis on the problems students encounter in learning writing 
,. , 

skills: Grade Ten in focus a t Higher 12 Secondary School in Addis Ababa. 

The s tudy uses writing problems ins tea d of errors, the tra ditional 

concept for on e reason. Error analysis, so to speak, confines itse lf to 

gra mmars per se and does not give the communicative aspect much 

attention (Richard s, 1971) .It is on this basis that th e research er uses 

writing problems so as to include th e communicative aspects in th e 

overall analysis. 

1.3. Objectives of the Study 

Th e main purpose of this study IS to investigate the problems 

encou ntered by student in learning the writing s ki ll s. In line with thi s, 

th e s tudy is particularly de sign ed: 

• To iden tify some of the problerr,s experienced by students m 

learning writing skill. 

• To s how the difficulty level orwriting. 

• To point out the causes of writing problems. 

Based on the a bove objecti ves the fo llowing spec ific question s are made: 

6 



1. What are some of the problems studen ts face in learning writing? 

2. To what extent is writing skill difficult? 

3 . What are th e causes of writing problems? 

1.4. Significance of the Study 

The importance of this s tudy emanate s primarily from the significance 

given to English language at the national level. More speci fi cally; the 

following institutions or individuals ean make use of the outcomes of the 

study d irectly or indirectly. 

o Ins titutes of highe r education : institutes that tra in high school 

English teachers will a lso bene fit from the study. They use the 

result of the study to judge the depth, breadth and the difficult 

level of the writing courses being offered in train ing for English 

teachers. 

o En glish teachers a nd students: teachers and students too will 

benefit from the study of the result is to be accessible to them. 

Both parties can sort out where the weaknesses o f th e teach ing 

learning process lie so as to try their best to improve it. 

o The study may provide up -to -date picture of writing instruction 

in secondary schools. 'Hence, the ' findings of the study may help 

the English department to take action on the identified problems. 

o The school teach ers could benefit from the findings of the s tudy 

to improve a nd facilitate the quali ty of writing instruction. / 

o Since the study is limited to one hi gh school, the findin gs coul d serve as a reference for 

furth er deta iled study on the problem al national level. 

1.5. Delimitation of the Study 

It is useful to investigate w ri ti n g skill learning problems in different part 

of the country, because the most reliable a nd valid information may be 

found if the research study includes a country context rather than a 

specific one. 

7 



However, to make it m a nagea ble , thc s tudy is limited to inves tigate 

problems encoun tered in learn in g writing skill by grade ten students. 

Tne problems associated with writing ski lls learning a re deep and wide in 

their very n ature. Teaching learning process in re la tion to such factors , 

as family background, parental expectation, and teach ers' effectiveness 

and other problems within a nd out of sc hool. Howeve r , it is very difficult 

to deal with all the factors exhaustively in this study. Therefore , to make 

the problem manageable size, the study focuses only problems students 

in encounter in learning wri ting skill, the difficulty level of learning 

writing skill and causes of poor writing. 

1.6. Limitations of the Study 

In order to evaluate the desired classroom teaching -learn ing 

co'mpetencies, continuous 'classroom , observations were vital tools. 

However, in this study, observation was not employed. Due to time 

factor, it was not possible for the researcher to have observation 

seSSlOns. 

A second limitation of this study is that smce the study is conducted 

only at one high school, conclusion deduced from such a narrow context 

and recommendations provided m ay not serve the case of all schools 

throughout Addis Ababa or the country. In spite of these however, the 

researcher attempted to make the study as complete as possible. 

1.7. The Study Plan and Organization 

The theSis has five chapters including this introductory one. Each 

chapter has its own introductions and sub-titles. Some of the concepts 

having to do with writing ski ll learning are reviewed briefly based on 

literature a nd related research in chapter two and chapter three deals 

with the m ethod ology. Chapter four is devoted to the analysis and 

interpretation of the findings of the present study. The last ch apter is 

concerned with the conclusion of the study and recommendations put 

forward on the basis of the findings. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

The chapLer focus on reviewin g li teraLure and the co nLenLs of th e chapter 

a re Lreated under the followin g sub- head in gs 

2. 1. What is writing? 

2.2. The purpose of Learning Writing S kills 

2.3. Th e Role of Writing in Language Learning 

2.4 . Major Characte ris tics of Writin g 

2.5 . Writing Activities: 

2 .6. Phases of the Writing Process 

2.7 . The importance of learning writing as a skill 

2 .8. Approaches in th e Teaching of Writing 

2 .9. Why is writing difficult~ 

2.10. Problems of Writing~ 

2 .11. Causes of writing problems.""'--

In the view of this, the c h a p te r embodies information obtained from the 

many books, J ournals and atticles. 

2.1. What Is Writing? 

Writin g is a productive language skill through which people put down 

their ideas on a p iece of pa per .In its simplest form , it may be jus t 

copying something a lready wr itten , or reproducing in wri tten form 

something which has been heard or read( River , 198 1) . For lower grades, 

writing may be sentence completion ,· substitutions, or jus t 

trans forma tions (Raim es, 1983). These simple de finitions reqUire 

minimal composing abili ty, and thus need low- level Cogn itive process 

(Danielson, 2000); a nd cou ld be categorized as begi nnin g leve l 'vriling . 

However, educators in the fie ld of wr iting define writing 111 a more 

sophisticated ma nner. For example, Biggs (1988) says that writing is a 

. tool fo r clarifying a nd extending thought. S imila rly, Zamel (1982 : 1~7) 

9 



--------.-~. -----. 

d",fines writing as "a process ,of explorin? one's though t a nd learning from 

the act of writing itself what these thoughts are". Byrne (1988) a lso states 

that wri t ing involves encoding of some kind of message, i.e . we translate 

our thought in to language. For Rivers (1981:29) writing, in its most 

developed form "refers to the conveying of information or the expression 

oJ original ideas in a consecutive way in the language." Rivers (ibid) 

calls this "expressive writing" or "composition" .On h is part, Byrne/ 1988) 

contents whatever the le ngth of our writing is, we produce sequence of 

sentences arranged in a particular order connected in certain ways . 

.,- Hedge (1988:89) who calls th e production of p iece of writing as drafting 

state that writing is "the way in which a writer puts together the piece of 

the text, developing ideas through sentences and paragraph s with in an 

over all structure. 

There fore, writing is not only the presentation of our thoughts in graphic 

symbols but a lso" a process of discovering and making mean ing" (Zamel, 

1983: 166). Zamel (Ibid) further explains that through the act of writing 

"ideas are explored, clari fied, and reformulated and as this process 

continues, new ideas suggest themselves and become assimila ted into 

the developing pattern of thought." 

In' general, educators seem' to have slightly d ifferent focuses in their 

defin ition of wr iting . In this respect Dan ielson (200 1: 1) s ta te ' "those who 

define writ ing as a n expressive function focus on the wri ters experience 

,while those who define writing as communication based on internal 

forms focus on content a nd the readers' experience." 

2.2. The Purpose of Learning Writing Skills . 

The Primary purpose of second laf1guage teaching is to make the learners 

proficien t in di fferent langu age skills (Rivers, 198 1) . In addition to this, 

due to its inephemeralistic characteristics, it is used as along lasting 
• 
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medium to ' s h a re ideas, arou se feelings, persuade and convmce each 

othe r. 

In line with this, Pin cas (1 988) elaborate , like other la nguage skill s, 

writing is one of the fundamental skill s which have pote ntial contribution 

in' day-to day academic performance of t he students . As a result, in order 

to succeed in their academic performance, students must develop their 

communica tive, linguistic, strategic, etc, competence; so that , they ca n 

produce a va riety of effic ient written works a nd conform with the rea l 

world practically. 

/' 

I 
Similarly, Hedge (1992: 7 ) states that writing IS a lso a skill wh ich is 

essentially to be developed in order to be able to respond to a purpose 

and to kind of audience that we want to write . Additionally, Pincas (1 988) 

says that in order to be able to produce a piece of writing, writing 

cons tructing gra mma tica lly correct a nd ,logically well - linked sentence is 

not enou gh. Over and above, it is crucia l to be able to write a ppropria te 

sentences which suit the purpose a nd audience we have in mind. Thus, 

this brings us to the conclusion that there is no writing with out a reader 

and purpose . 

In a nutshell, schola rs and theorists suggest th a t writing could have a 

r \'\ Y'4' ~I ~J 

number of proposes . However, we can divide the purposes in to two 

major categories: general and pedagogical purpose . According to 

Irmscher (1972) as cited in !ta lo (1999:23) the general reasons for writing 

are ; 1) Writing is a n impQrta n,t mea,ns of communication,2) writing 

frequently reveals to us that what we know and feel or what we may 

think or we know, but can not verbalize, 3) Writing is also a mea n s of 

orgal11zmg what we think,4) writing also helps to weigh thought ,and 5) 

writing is in escapable mirror of the self. It is through writin g that we 

s h a re ideas, arouse feelin g, persuad e and communicate with people . 

II 



Secondly, the pedagogical purposes as lis ted by Byrne (1988 :6) are; 1) to 

provide th e learners a nd parents with some tangible evidences that th ey 

are making progress in the language,2) to provide different learning 

styles and needs,3) to offer exposure to the fore ign language through 

more than one medium especially if skill s are properly integrated, 

a ppC'la rs to be more effective than relying on a single medium alone,4) to 

provide variety of class -room activ ities serving as a break from oral 

work, and 5) writing is often needed for formal and informal testing. 

These lists of purpose are the pedagogical purpose of both early and inter 

- mediate level: however , at post- inter mediate stage; writing becomes a 

goal by itself. 

From this VIew, we can deduce that the ability to write is the a bility to 

verbalize o r explain ones ideas and thoughts . That is why, well (1 981 ) 

brieDy concludes that writing involves n amin g with words and explaining 

with words. 

2.3. The Role of Writing in Language Learning 

In his definition of writing, Byrne (1979), states that writin g IS 

transforming oilr thoughts iJ;! to .la nguage. This shows that writing is a ll 

about communicating ideas. In relation with th is, white a nd Arndt 

(1991), indicate that writing is an important means of communication. 

Hence, th ere is no doubt the s ignifica nce of learn ing writing skill in 

language learning in general and second language learning in particular. 

Writing on the importance of the ski ll , Lue , (1989) notes "some of you 

wish to be writers, some of you wish to be correspondents, a nd some of 

you wish to be translators, whi le others wish to be teachers. No matter 

what career you c hoose, the ability to write is a necessity in life." 

Si!l1ilarly, Kroll a nd Vann (1981; 99) note that "the mastery of written , . , 
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language is taken as critical in distinguishing us from the unc ivilized or" 

savages; the 'uneducated ' or 'ignored' and you ng or' undeveloped.' 

Therefore, In the earlier approaches of language teaching such as the 

audio- lingual approach, it was only speaking which was given attention 

and seen as the core element of language teaching (Raimes, 1983) and 

writing was not given that much emphasis and did not get prominence in 

language teaching. However, Foley a nd Thompson (2003), emphasize the 

importance of writing in second language learning by arguing that 

second language learning is not only learn ing the oral languages, i. e. 

speaking and listening, but it is a lso important to consider how to learn 

to communicate through writing effective teachers, therefore 

acknowledge the accomplishments of English language learners who 

achieve basic communication in writing . [n connection to this, VI' 

(1996), notes that the objective of teaching writing in a foreign language 

in general and English language in particular is to get learners acquire 

that ability and skills they need to produce a range of different kinds of 

written texts,similar to those an educated person would be expected to 

be able to produce In their own language. This indicates that basic 

commutation is the first goal of writing development. 

However, writing is not used as a means of communication, but also as a 

permanent record. Additionally Kroll and Vann (198 1; 99), note that 

"writing is used as predomin,ate a rchiva,1 resource in a literate society, as 

the means by which important cultural information is preserved and 

transmitted inter- gen e rationally" . And the fact that people frequently 

have to communicate with each other is not only reason to lea rn writing. 

Raimes (1983; 3), suggests a n add itiona l and very important reason, i.e. -

--"Writing helps our students learn". First writing reinforces the 

grammatical s tructures, idioms and vocabulary that we have been 
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tcaching our students . In .addition, she indicates that the close re lation 

sh ip between writing and thinking makes writing a valu able part of any 

language course. 

Similarly, Kroll and Vann (1981 :53), say that "writing seems to serve an 

important function as a tool for the discovery of thoughts." This is to 

mean that when students try to write on a certain topic; they apply their 

fUI! effort in generating and organizing ideas .. 

2.4. Major Characteristics of Writing 

Writing has various features that make it different from other language 

skills, particularly, speech. Some of the basic features have been printed 

out by different writers as follows; 

• Unlike speaking, writing is not a 'natural' process that can be 

developed intuitively. It requires actual learning and practice 

to develop. 

• It requires standard forms of grammar, syntax and vocabulary 

• The only means of expressing meaning in writing is the words in 

the page. 

• 

• 

Spelling and punctua tion are key aspects in writing. 

Most of writing is planned and it ta kes time going back and 

ch anging what h as been written is also possible . 

. Additionally, effective writing demands high quality of organization, m 

the development of ideas and information; a high degree of accuracy so 

as to avoid ambiguity of meaning; the application of difficult grammatical 

items for focus patens, and sentence structure to create a style which is 
. 

appropriate to the topic and the reader (Raimes, 1983; 3-4 Byrne, 

1988:4Hedge, 1988:5) 

2:5. Writing Activities 

There are number of writing activities or tasks that we have been familiar 

with either as a teacher or student. The tasks are broadly divided in to 

three; control sentences construction , free composition and home work 
14 
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function (M cDonough and Shaw, 2003). If the emphasis of the la nguage 
. . 

program IS accuracy controlling learners writing out put wi ll 

predominate. As furth e r li sted by McDonough &Sh aw (2003 : 178) the 

range of activities include; providing a model sentences a nd ask in g 

s tudents to construct parallel sentences with differen t lexical ite m s, 

inserting a m issing grammatical forms, compos ing sentences from 

ta bular informa tion a nd join ing sentences to make a short pa ragraphs 

a nd inserting the right conjunctions. 

Further more, free composition tasks demand th e students to create an 

essay on a given topic often as a part of language examination . The mos t 

co'mmon example is student~ wi!"l re - asked to write a bout themselves or 

a ny other topic. Free composition activities and controlled activities are 

quite different in a pproval, but it does not mean that they a re exclusive. 

The home work fun ction in general course works th a t could be given a t 

the end of a unit as a supplementary work in class or a set for home 

work and retu rned to the tcacher for correction . 

2.6. Phases of the Writing Process 

When most people think of writing they usually think of finished 

products or text. However, in reality it is difficult to write the finished 

piece of writing with out pass1l1g via differen t stages. According, to 

McDonough and Shaw (1 993), cine characteristic of traditional view of 

writing is focu sing on fini shed p roducts . However , recently it is known 

that the process of writing is m ore important than the product. This is 

because as Applibee (1986), in kroll (1 990:8) notes the process approach 

"provided a way to think about writing in te rms of w ha t the writer does 

(Pla nning, revising and the like) instead of in term s of what the fina l 

product looks like (pattern s of organ izations, s pelling and gramma r). " 

Different scholars h ave provided the s tages of the writing activ ity. For ,-
instance, Mc Donaough and s h aw( 1993), suggest three stages; gath ering 
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ideas" writing and p lanning, working on drafts and preparing the final 

version. S imila rly, Hedge (1988), indicates that" the process of writing is 

often described as consi s ting of three major activities or group of 

activities" . These a re p rewriting, writing and rewriting a nd fina l editing. 

Moreover, Guth (1 989) provides a more comprehensive one which 

co'n siders the above s tages 'in de ta il. Guth . indicates five stages of the 

writing process: namely t riggering, gathering, shaping, revising a nd 

editing . 

. 2.6.1. Triggering 

It is the 1st stage in the writing process, I. e . it I S a s tage "to set the 

process of writing in motion" (Guth, 1989 :9) . This stage is w hat is called 

pre - writing s tage by other scholars like McDonough a nd S haw (1 993); 

Hedge (1988) . At this stage as the above mentioned write rs indicate 

before starting to write or put pen to pa per, studen ts have to consider 

two importa nt questions, th ese a re the purpose of the writing and the 

audience; when we say purpose' it has' relation with the fun ction of the 

writing ( Hedge, 1988). Hed ge (1988:2 1) lists some purpose of writing as 

follows; 

Is it a report which the writer hopes will be persuasive and 

stimulate action? Is it an explanation of how something 

works which has to be careful, detailed a nd clear? Is it a 

letter of invitation to some friends or a letter applying for a 

job? 

This reveals that, if s tudents become fa milia r with th e purpose of writing, 

it will be easier for the m to organize a nd choose the langu age which is 
,. , 

suitable to th eir propose . In line with this, Byrne (1 988:25), states that 

giving purpose for students is "one way of helping the learners by making 

writing tasks more realistic, " 
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Further more, audience IS a lso a n important aspect to be taken in to 

consideration before s tarting to write . Flower (1 979) in Kroll (1990:30) 

a lso points out students s hould "appeal to their readers need and 

in te rests in order to mature as writers." It is obvious that students wi ll 

perform much better in writing if they are to ld to write to real readers 

instead of teachers always read their writing. Generally, Hedge (1988), 

says that this is the stage of pla nning which can lead to improvements . 

2.6.2. Gathering 

This stage is concerned with "to have mate ria l to work with" Guth 

(1989:79). In other word s, it' is stage of exploration and discovery about 

what to write concern m g the given topic. Hay and Ruth (1983: 155), 

mention tha t "in order to write, writers need to have discovered 

something to say." This can be done via brainstorming, note taking, 

using in terviews etc . (Guth , 1989). AT this stage the writer s imply jots 

down the ideas that he/she thinks is importa n t to be raised in the text. 

2.6.3. Shaping 

At this stage s tudents try to make their first draft or layout what they 

have collected (Guth , 1989; Hedge 1988). Studen ts should only 

concentrate on the content rather th~~~er~i~'sues. Regarding this 

Hedge (1 988:23) , say "good'writers te~~' t~~rate on gettin g the 

content right first a n d leave details like ques tions to e asked at this 

s tage like, "what is the real issu e? To bring the subject i to focu s and 

"how does it a ll add -up? to provide overall conclusion s . Besides, Hays , 

Ruth e t, a l (1983: xi) note that "it is the act of shaping through in writing 

that makes possible the elaboration of ideas, th e es tablishment of 

relations hip a mong those ideas and the consequent manipulation of 

those relationships that \\'e associate with complex th oughts." 

2.6.4. Revising 

Dheram (1995) , notes that revis ion is central to the process of writing, 

Kroll and Vann (198 1; 130) ,also .assert that" Going back over prevIOus 
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martia l is essentia l for stepping back into the role of writer in what has 

already been wri tten. " Hcdge (1988:23), in other words it is rethinking 

about what is written. In doing so, the writer can add information or omit 

unnecessary iriformation. (Guth . (1998.), states some possible changes 

that could be made at this stage like filling in examples and additional 

evidences , re- arranging for a better Dow & filling the missing links . 

2.6.5. Editing 

This stage, according to kroll and Vann (1981) is re- reading stage of a 

finished piece of writing in which the writer takes some what different 

personality role. Moreover, Hedge (1988) indicates that it is a post writing 

s tage which involves reading through the text by applying readers 

perspectives . This stage is also called proof read ing stage which looks for 

mistakes in spelling, capita lization and punctuations. It is also a s tage 

which helps the writer to be s ure. what the writer wants to say. To put in 

another way, at this stage the writer looks for the right words. In general 

Hedge (1988:23), says that "the editing process makes the final 

readjustments a nd checks accuracy so that the text is maximally 

accessible to the reader. Over a ll , to be su ccessful in writing piece of text, 

it is important to pass via the above mentioned stages. Even if some of 

the stage over lap , it is impossible to consider all these s tages at a time 

by trying to produce the final vision at once . All the above me ntioned 

stages of writing are importa nt. However, it does not mean that writing is 

a linear process with a s trict plan - write revise sequence (Hays, Ruth et, 

aI, 1983). They advocate throughout the writing process, the writer 
, . 

return to his Iher writing to keep the proces s moving for ward. 

2.7. The Importance of learning Writing as a Skill 

It seems in contentious to say tha t any language skill has its own value 

for human beings with a person who is capable of using more skills 

usually ripping more value from a given language. As different schola rs 

agree, a person who is equipped with a writing skill (which is learned 

through a deliberate effort) it is assumed to get more advantages from a 
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language than person who can not write. It seems in a support of thi s 

assumption that Kane (( 1988:4) says "wri ting is "worth learning, it is of 

an immediate practical benefit in a lmost any job or caree r". Simila rly, 

Mellon , 1969) cited in Ne m an (1995: 7) is more emphatic to say the, 

"writin g is the greatest tool for thinking ever invented by man." 

The merits of being able to write a re reported to be several. According to 

"''Yrick (1 990: XII) writing cou ld be vital in the followin g ways; 

' . Writing h e lps us to layout. ideas for examina tion and analysis 

• Writing can provide a record of out thoughts that we may study 

and evaluate 

• Writing helps u s to see and know ourselves in a better way 

• W'riting helps u s to communicate with others effectively 

As Wyrick thinks, enormous amount of time, energy and profit might be 

lost because of a single unclear office memo. 

In add ition ·to these, condensing the van ous benefits of writing in to a 

s ingle sentence, kane( 1988) says that writin g is a way of growing For 

kane, writing h elps us gro\;\' more co~plex and more interesting, I. e. 

more huma n . However , this highly important ski ll is reported to have 

been given scant a tten tion in foreign or second language instructiona l 

settings (white and Arndt, 1991 cited in !talo, 1999) though there are 

reports at present which show some progress (Conrad, 1983: Keh 1990) . 

Nowadays, different sources show that writing is treated as an integral 

part of a certain language teaching program . 

2.8. Approaches in the Teaching of Writing 

Several writers seem to agree on the fact that lea rning to write is a highly 

complex process (Widdowson, 1983 cited in !ta lo, 1999, Ka ne, 1988; 

""Yrick, 1990). Writing is a ,difficult process which at a time demands 

control of: 

Word choice, use of appropriate grammar (such as subject 

verb agreement, tense and article use, spelling and hand 
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writing) and organization of ideas in to coherent and 

cohesive fonn- --- -, writing also includes a focus on 

audiences and purpose,! Gebhard, 1999:221) 

From the above discussion it has been noted that writing is an extremely 

complex cognitive ac tivity in which the write r is required to demonstrate 

control of a number of variables simultaneously. It is the sentence level 

these include control of content format, sentence structure vocabulary, 

punctuation, and letter formation. Beyond the sentence, the writer must 

be able to structure a nd integrate information in to cohesive and 

coherent paragraphs and texts. 

Nevertheless, for the previously mentioned and other benefits this highly 

important, but enormously complex, skill need s to be taught, especially 

in second la nguage instructional settings . According to Valette (1967), 

Rivers and Timperly (1978), and Neman (1 995) state that written 

language has its own conventions which could be learned through 

appropriate instruction. As a result of this belief, several attempts have 

been made to teach second language writing In different schools, 

Different writers categorize these several a ttempts in to three broad 

teaching approaches; the product approach, the process approach and 

the communicative approach. The following sub sections try to present a 

, 
, 

brief discussion of these a pproaches. . 

2.8.1. The product Approach to Teaching Writing 

This approach, as its name indicates, is concerned with what students 

produce. A teacher who is oriented towards thi s approach usually invests 

his / her time on teaching students what their fina l written texts should 

look like. He/ she aspires , "To see that the end product is readable, 

grammatically correct and abbeys discourse conventio n s relating to main 

points , supporting details and so on ," says Nunan (1989) cited in Italo 

(1999:34). In other words, in the product approach to teaching writing 
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formal accuracy a n d cor rectness In grammar , Spellings, use of 

vocabulary, convention of layout, etc . a re given the utmost p riority" ( 

Getnet,1 993:9) . Teachers who are oriented to the p roduct a pproach to 

teaching commonly use procedures (Methods) such as controlled 

composition, guided composition, drilling, and imitation. Towards the 

late 1960s the time whep the ass!-lmptions of behaviorism were 

cha llenged, the p roduct a pproach to teaching writing attracted criticis m s 

from d iffe rent direction s. Th is is becau se stu d ies on the teaching of 

second la n gu age writ ing cam e to indicating that; 

a) The stages in th e process of writing migh t be more important tha n 

the fina l product 

b) The comm u nicative value of a certain pIece of writ ing IS more 

im por tan t than its fo rmal correctness 

c) Focu sing only accuracy and correcting these every error m igh t 

result in a destructive psychologically impact on the learner. 

As result, the p roduct a pproach gives its way to the process a pproach 
. . 

(see below) 

2.8.2. The Process Approach to Teaching Writing 

This app roach which is considered to be based on recent views pu ts 

more emphasis on th e writ ing process ra ther th a n on the written 

p roducts (zamel, 198 0) cited in !ta lo : (1 999); Conrad , 1983 ; Raimes , 

1983 :Kane, 1988: Keh , 1990 ; Lewitt, 199; Gebha rd , 199) . In other word s 

as keh ,one of the p racti tion e r_s of this a pp roac h , explains it, "Briefly 

Speaking, a process a pproach to writing sees, wri ting a s a process of 

severa l s teps, beginning firs t wha t gen erating ideas (Via Va rious 

methods) wri ting to d iscover wh at one wants to say, revis ing, getting feed 

back from various readers or between revision s and wri ting again 

(p , 1O)". Curren t ly m a ny schola r s seem to agree th at m eaning of writing is 

created th rough recurs ive process. Among these schola rs , Gebhard 

(1999:222) has the following to say : 
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When we write, especially some thing that is fairly 

complex, we do not ordinarily writes a perfect letter or 

memo or essay or proposal in a single draft, rather we 

go through a process of creating this piece of writing 

until we discover and clarify within ourselves what it 

is that we want to say and until we are able to 

express this meaning in a clear way. 

Thus, taking a simi la r stand, Kane (1988: 16) states that, "writing in its 

broad sense---- h as three steps thinking a bout it, doing it and doing it 

again (and again, as often as, time wi ll a,llow and patience will endure." In 

this connection, (Conrad (1983) advises novice writers not to lose their 

hope when they are not able to produce a perfect piece of composi tion on 

a first trial. According to him, even experienced writers take longer to 

write a good piece of writing. Such writers usually; 

----------thinkers with words and sentence, they cross out 

and replace sections they go through two or three or five 

or seven or ten draft s and s ometimes they throw the 

whole thing out and start over. These writers know by 

experience that writing is not a hit- or miss affair with 

only one try allowed ·· but a 'process. They know that 

carefully polishing can yield astonishing results (Conrad, 

1983:2) 

Becau se of these psychological and practical evidences, In recent 

decades, the emphasis in. th e teaching of writing has shifted from a focus 

on a written product to a focus on the writing process (Raimes , 1983). 

Put on other way, there come a more away from focu s ing on, "The text to 

the strategies or stages in the writing process -the steps that writers go 

through," says Myerrand Gray (1983: 19).Although th is approach has 

added interesting insights to the teaching of writin g it is not free from 
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criticisms. Nunan (1989) cited in !ta lo (1999); Horwitz (1986) mention 

some of the weaknes!?es of the process approach as follows: 

a ) It narrowly restricts learners Lo n arrative type of discourse as a resu lt 

they may finally have \\'ea'knesses in the other type of discourse. 

b) The process approach might lead students to write essays which are 

unstructured a nd have several mech anical and gramm atical 

problems. And this may make them fail in writing examinations. 

C It is applicable in most high sch ool situations wh ere the selection of 

topics is usually made by the writing teachers rather than by the 

students themselves. 

2 .8.3. The communicative Approach to Teaching 

Writing 

As indica ted earlier, product oriented approach focuses on the 

correctness of the final written product. Process oriented a pproach, on 

the other hand, emph asizes on the mental processes involved in the 

production of certain written pieces. Because this approach was found to 

have weaknesses, there came a n eed for another more natural a nd 

communicative approach . 

The communicative approach focuses on the purpose and aud ience of 

writing (Raime, 1983; Brumfit &Johnson, 1987: widdowson & Allen, 

1987;widdowson 200 1: 159) states that th e communicative a pproach , 

Concentrates on getting learners to do things with language, to express 

co'ncepts and to car ry out communicative activities of various kinds The 

approach, as Hymes (1987) argues, is an attempt to develop students' 

communicative competence, which IS composed of grammatical, 

sociolinguistic, a nd strategic competences. However, the approach was 

not at last found in capable of appealing to the need of all students. 

These days, it is reported that no any method is inherently, weak or 



strong, as a result; scholars su gges L sort of compromise methods ( Taron 

& Yule ,2001) 

2.9. Why Is Writing Difficult? 

Writing is a difficult ac tivity for most studen ts e ithe r in their mother 

la n guage or second language. Byrne (1 99 1) fo r example, classifies the 

causes of d ifficulty in to three categories one of the facto rs is 

psychological. This is to say that writing is a soli tary activity in which the 

writer is required to strive on his / her own writing with out intera cting 

with others for feedback. 

The second one is linguis tic factor. When we see th is factor in some 

details writing, unlike s peaking, is not a spontaneous ac tivity which can 

be sustained through a process of in teraction with interlocutor; rather, 

it is an activity which call for controlling a lot of language ingred ients at 

senten ces level and beyond .In writing , however , the writer is expected 

to keep th e channel of communication open through his / her own effort 

by choosing the correc t sentences structure a nd considering the way 

in which sentences are linked and sequenced so that the se ntences that 

is 'produced can be interpreted on its own. 

Thirdly, what ma ke writing difficult is cognitive problems. This means 

people normally grow up learning to speak with out conscious effort. As a 

result, they devote much of their time to s peaking. Writing on the other 

ha nd, is learned through the process of instruction. Consequently, it 

needs maste ring a lot of skills and procedures. 

Generally, speaking, writing IS a ch a llenging a nd · dema nding activity 

which requ ires controlling a number of factors. In addition, as white and 

Ardent account fo r the d ifficulty of writing resul ts from lack of fix ed 

standard. They further explain; 
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We believe that the re is no point in pretending that 

is easy in deed; certain cognitive psychologists have 

described, it as tlie most complex and demanding oj 

all cognitive activities undertaken by human beings 

because there are no 1v.les writers are Jree agent; 

they can choose to say what they want ,how they 

want (white and Ardent, 1 991: 12) 

The above vIew depicts that writing IS one of the most challenging 

ac tivities which does not h ave formulated yardstick; thus, there is no 

opportunity to learn certain fixed patterns and implement in the real 

. situations. Lehr (1 980) also su ggests that writing by its own nature is a 

cumbersome task as it entails the abili ty of gene rat ing (discovering) 
, . , 

organizing a nd establishing relationships between ideas. Moreover, in the 

process of composing the writer is not only expected to genera te these 

relationships but a lso s hould be aware of the new relations hips for the 

first time . 

2.10. Problems of Writing 

Problems are the rea l indicators of the errors encoun tered by the lea rners 

by the learner s. By identifying the problems en countered by learners 

the researcher can easily poin t out s u ch areas which need to be focused 

on m ore. It is genera lly regarded that studen ts face problems in the 

followin g la nguage aspects in gen era l: In this aspec t Byrne (199 1) 

discussed the following writing problems. 

1. Graph logica l problems 

2. Rhetorical problems 

3 . Pedagogical problems 

2.10.1. Graph logical problems 

This part includes spe lling, punctuation a nd other devices which 

learners face in learning writing s kill. 
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A. Spelling 

Mastery of the writing system includes the ability to s pell. However, 

because 10 English the relation ship between sou nd and symbol is 

complex one , spelling is a problem for many users of th e language , 

na tive a nd n on - native speakers alike , and most of u s are obliged to 

consult a d ictionary from time to t ime .There fore; Engli s h m is- spelling 

has interference in wri tten' communication. On the whole, however, 

spelling efficie ncy a nd im provem ent is likely to relate to read ing (i. e . the 

amount of exposure) a nd this gain emph asis the importance of reading in 

developing writing a bility. 

B. punctuation 

Punctuations a re the governing rules in the u se of visu a l devices in 

writing. They are very important to demon s tra te the communication 

value of cer tain written work. However, the ignora n ce, or mi su se of 

punctuation ha s a great impact in the reader understa nding of a text. 

So the correct u se of punctuation is demanding to be valued in certain 

writing. 

C. Other Graph logical Problems 

Other graph logical problem s which a re faced by the learners in the 

writing system include the use of h eadings, Footnotes, tables of contents 

and indexes . However, these a ll will not be relevan t to a ll our students, 

but at least they s h ould be aware that a h ead ing enables the writer to 

give his reade r some ad vance notice of what to expect, whi le a foot note 

enables h im to extract a supplementary piece of information from the 

text and still m a ke it accessible to the rea der. 

2.10.2 . Rhetorical Problems 

T~is term is u sed to re fer to a ll the devices wh ich a re n eeded in writi ng 

in order to produce a text in whic h the sente nces a re organized in to a 

, coherent whole, in su c h a way tha t they fu lfill the write rs communicative 

purpose of orga n ization , much m ore rigorou s tha n in speech , so that , 
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event if the learners are familiar with ,some of Lhese devices ,they will 

still have to learn how to use them in writing. This sec tion is in tended to 

produce a brief survey of these problems. Rhetorical problems are looked 

at here under three headings: logical, grammatical & lexical. 

A. Logical Devices 

Logical devices are words or phrases which 

relationships between or within sentences. These 

indicate 
\ 

include , 
meanmg 

those of 

addition, comparison, contrast, result , exemplification and so on. It is 

through device su ch as these that the writer is able to organize hi s ideas 
I 

and to h elp his reader follow him from one sentence to a nother. But 

learners are seemed facing difficulties in u s ing them appropriately. Then 

this results, mis- communication between or among the writep§ and the 
/ 

readers . Therefore, it would be extremely difficult to organizfthe content 

effectively without the appropriate use of logica l devices. 

B. Grammatical device 

They are equally important for the cohesion of a text IS the links 

established by certain grammatical devices, such as these, for example, 

which signal relationships between sentences., However, if learners miss­

these elements in their writings their papers not wou ld be in consistent. 

C. Lexical Devices 

Allnost a ny text displays a great deal of cohesion on lexical level. To some 

extent th is might be felt to be inevitable, but nevertheless this is another 

significant way in which sentences are linked together. However, the mis­

use of these devices has a great impact in writers work to be read and 

understand . 

2.10.3 Pedagogical Problems 

The pedagogical problems students are faced within this are clearly 

considerable, For the most part, oral work will have focused ma inly on a 

mastery of sentences structure, wh ich in itself is a formidable learning 

task with little or no attention being paid to the way in which sentences 
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are linked or sequenced. [n any case ,the natu re of th e med iu m calls for 

a differen t of organ ization , m uch more r igorou s than in specch , so that; 

even if the learners a re familiar with some of these devices, they wi ll s till 

have to learn how to u se them in wri ting . 

2.11. Causes of Writing problexps 

Huma n learning in general a nd language learn ing in particular involves 

the m a king of errors (Norrish , 1983; Edge, 19 89 Brown , 1994; ch oom 

2004). Error s which a re n ow considered as inevitable from severa l 

sources . Fore example, Brown (1 994; 205) mention s some possible 

sources of errors in la nguage learning as follows: 

Errors - over manifestations of learners system - arise f rom 

several possible general sources inter lingual transfer of 

interference f rom the na tive language, errors within the 

target language, the socio linguistic context of communication 
, 

p s y cholinguis tic or cognitive s trategies ,and no doubt 

countless affective variables. 

-, 
-----. 

Below is a br ief discu ssion of th e re la ted literatu re--on some of the 
~ 

possible sources of error in lea rning second or fore ign la n gu age writing. 

2.11.1. First Language Interference 

As it has been tried to s h ow in the preceding section s, during the 1950 

a nd were in to ' 1960's a period a t which the second or foreign la nguage 

pedagogy wa s driven by the theory of behavioris m, errors produced by 

language, learners were believed to be resulted from one major source 

the learner s' first la n guage'. Le'a rning' a t that time was seen as the 

forma tion of n ew h abits in thi s process of h a bit forma tion , old h a bits (of 

the firs t la ngu age) com e to interfere a nd thi s interfe ren ce was assu med 

to be respon s ible for mos t or a ll of the error s p roduced by the la n guage 

learn ers (wikins, 1976; Oirsouw, 1986; Brown 1994). However recent 

research findings sh ow th a t firs t la nguage inter fe ren ce is not the onlv 

I 
I 

I 
j 



source of errors. True interference from the first language can cau se 

errors . And for some schola rs like Richa rds (1 978) c ited in Mamo( 1984) 

Edge,(1989)and Michalides (1 990) ,it is found to be major cause of errors . 

Though this m ay som e times be th e case , many writers at present 

(Hendrickson , 1978 Norrish, 1983; Brown 1994) argue th a t interference 

from the firs t langu age is responsible for . only some of the errors. 

According to Norrish (1 983; 4 1), "1 n te rference from the learner 's first 

language is now believed to play a s maller part in cau sing e rrors." 

Hendrickson (1978) on his part says that although first language 
' . , 

interference is the m ajor source of phonological errors, its contribution 

for lexical syntactic, orthogra phic, a nd morphologica l errors seems 

minors. According to schola rs such as Brown (1994) the number of 

errors which results from first la nguage interfe rence is higher a t the early 

stage of learning and it reduces through time. Brown discuses this point 

as follows: 

The beginning stages of learning a second language are 

characterized by a good deal of inter lingual transfer from 

the native language or interference in these early stages, 

before the system 6f the s econd language is familiar the 

native language is the only linguistic system in previous 

expel1ence upon which the learner can draw(Brown 

.1 994:213) 

2.11.2. Intralingual Transfer 

Some times second or foreign la nguage learners my wrongly over 

genera lize the rules of tha t target la n guage for example learners of 

English as a second or foreign la nguages a fter they have been told that 

s imple past (tense) verb add-d or -ed may construct sentence like, 1 goed 

to the library yesterday . This e rror is m ost probably, due to intralingu a l 

transfer (wi thin the ta rge t Ipnguage it;self). According to corder (1971 ) 

cited in Michaelides (1 990) and Tyolr( 1957) cited in Brown (1 994), 
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interlingua tran s fer causcd many of the e rrors during the early s tages of 

learning a second or foreign langu age, while once the learners have 

begun to develop the target language system ( inter language or 

transitiona l dia lect), intra lingual transfer becomes Lo take its part m 

causing errors in writing . 

2.11.3. Carelessness 

Because of a variety of reason, EFL/ ESL learners may Sometimes 

Become Careless when they a re writing or speakin g in target language 

(Norrish , 1983: Edge, 1989; Michaelides, 1990). According to Norrish, 

carelessness may happen as a result of lack of Motivation . This lack of 

Motivation, on its part, may occur whe n the materials to be taught and 

the way these materia ls are presented do not suit the learners. 

2.11 A. GeneraJ Order o f Difficulty 

Recent research reports on second language acquisition s how that there 

seems in order by which different language elements are acquired. Put 

another way, ·some features of a second language are learned at early 

stage of learning, while other features of that language stay unlearned 

until later stages (Brown, 1994). Based on the information from these 

reports, it is now suggested that at least some of the errors produced by 

second or foreign language learners m ay be due to the fact that the 

learners have not reac hed a stage of development which could allow 

them to produce these language features correctly. The common example 

m~ntione;d as a la ter learned element in EFL/ ESL learning is the third , . 

person singular s imple present verb marker-i; 

2.11.5. Material Induced Problems 

It is reported that second or foreign language teachers often use 

inappropriate contexts and materials to teach some . language elements 

(Norrish ,1983) .This situation might make learners develop what Norrish 

calls" fal se concept" on these language e lements which may eventually 

become a source for some faul ty la nguage production. 
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To min imize or control material induced errors ,EFL/ESL teachers are 

advised to use meaningful contexts fo r their teaching .As Norris h (p,33) 

notes, "Motivation , naturalness, and se nsible context for the la nguage 

are clearly vital ,if we accept that learners wi·1I use the data presented to 

them actively" .To con c lude, errors produced by second or foreign 

language lea rners are result of a number of social, physical, 

p~ycho logical , and env i ron~ental factors, though it still is difficult to 

determine what exactly causes a certain errors. Some errors may happen 

because of interference from the learner's native language. While others 

may occur due to interference from the target language it self. Some 

errors may happen as a result of the fac t that learners are ignorant of 

rule restrictions. 
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CHAPTER THREE 

RESREACHE DESIGN AND METHODOLOGY 

This chapter deals with the design of the study ,research setting and 

grade level selection, subjects of the study ,sampling procedure ,data 

collection instruments ,procedure of data collection ,data analysis 

procedure a nd techniques :rate of re sponses a nd validity and reliabi lity 

of the writing tests would be discussed here. 

3.1. Design of the Study -' 

The major concern of this study as indicated earlier ,is to investigate 

issues related to the problems of writing skill in secondary school of 
, I . , 

Addis Ababa. To this end, descriptive research meth od was employed 
-~ 

as the method of the study .This method is appropriate mainly to !~al 

the cu rrent state of the problems in learning writing skill a nd gather 

several kinds of data re lated to the subjects under study. The re levance 

of the approac h for such purposes h as been noLed by Best and khan 

(1993: 113) and Manion (1994 : 101). Moreover, it is p lanned method of 

data collection that involves entering a subject population a nd measuring 

a specific se t of responses (Jacob, 1987: 37, Sharma, 1986: 46) . 

3 .2 .. Research Setting and Grade Level Selection 

To c hoose one ,grade level, three conditions a re con s idered. Firstly, the 

text book from grade nine to twelve follows a lmost s imila r approach of 

teaching writing skill. Where as, the text book fo r other lower grade levels 

seem to treat writing differently . Secondly ,grade n ine students are new 

to the teaching approach of writ ing at high school level .Thereby , 

these students are not supposed to have better experience than other 

secondary sch ool students . Thirdly, grade 11 and 12 students have 

been ass igned to vocational and preparatory schools. Then the 

researcher exclude these grade level students from this study. Hence, the 

researcher suspect that the information obtained from the s tudents of 
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either stream could not show the representative feature of writing 

problems that high school students face. Therefore, sampled grade ten 

s tudents and the ir teachers will be assumed LO be good sou rce of data. 

Additionally, the school was selected as the center of the study for two 

basic reasons. Firstly, the investigator is familiar with the study area, 

then it is hoped that he' could secure adequate Cooperation and 

assistance from respondents . Secondly, such study h as never been 

carried out in the above study area. 

3.3. Subjects of the Study r 

In the school selected for this research purpose, the total number of 

grade ten students in the second semester of the 2003 E.C is 1250. 

Among the students 187(a lmost 15% of the total popUlation) were 

selected to fill the questionnaire prepared for them. Again, from the 

187students who filled the questionnaire, 90 (50%) of them were selected 

for the test purpose. The researcher took this 50 students assuming that 

homogeneous status and believing that manageable s ize. 

Further more, there are only ten teacher teaching grade nine and ten at 

the sample school. The researcher then took all teachers to fill the 

questionnaire which is prepared for them. Again, the researcher felt 

interview to be an appropriate tool to collect necessary information which 

was not revealed by the questionnaire, then the researcher select three 

teachers out of the ten to conduct an interview with them. 

3.4. Sampling Procedure 

Grade ten students of the above public school were sampled based on 

Vann Dalen (1979: 128-1 34). 'According to this writer, sampling solves the 

dilemma of getting representative subjects of a study. The sample s ize 

depends on the type of investigations . For descriptive research 10% to 

20% of the total population is often enough. The total number grade ten 

I 
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students were · 1250 as mentioned above. The n, the . . 
researcher took 

fifteen percent of this tota l population (187 out of 1250) since his 

research design is descriptive. 

Besides, in order to select the 187 s tudents who served as respondents 

of the study for the students' questionnaire, the researcher selected 6 

and / or 7 students each from the existing 24 sections. This was done 

by making the students draw lots; each of the students has got a chance 

of drawing a lot; but those who drew selected were chosen. 

Again, the 187 students who filled the questionnaire, 90 (ninety) 

were selected randomly for the test purpose. The reason of using s imple 
, . 

random sampling for the students was to give equal chance for each 

respondent. 

Similarly, for the selection of the sample teachers, available sampling 

technique was employed since the teachers teaching for the grade level 

understudy were ten. But out of the ten teachers three of lhem were 

selected for interview purpose. The three teachers were selected using 

purposive sampling. In th is manner, Cohen and Manion,( 1994: 103) 
~ 

argue that in purposive sampling the researcher bui ld s up a sample 

size that is satisfactory to his specific needs by picking the cases to be 

included in his samples. 

Generally, the respondents involved in the study were expected to give 

important information about the problem of learning writing skill. But, 

the fear was some study participants might be involuntary to respond 

to the questionnaire, test and interview questions after they were 

sampled . Thus, the researcher tried to minimize it by making the 

objectives of the study clear to them in person and / or through 

instructions for the questionnaire, test and interview questions. 

3 .5. Data Collection Instruments 
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The concept of using multi -method approac h in collecting data in single 

study is favored in recent tre nd s for many authors .An mcreaslng 

numbers of researchers are u s ing multi -melhod approaches to a chieve 

broader and often better results. Denzin (in Teshome , 1994 :46 ) for 

example, argues that because each method reveals different aspects of 

empirical reality , multiple methods should be used in every 

investigation as a rule . He explains that triangulating such methods as 

interviews, tests, observations, questionnaires and documen ts builds 

checks and balance to a study design. 

Brewer and Hunter (1989) and Patton ( both in Teshome, 1998:46) noted 

that there are strengths and weaknesses to any single data collection 

strategy and using more than one c,1j3.ta collection approach permits the 

researcher to combine the strengths and correct some of the deficiencies 

of a nyone source of data .By listing its advantages ,Cohen and Manion 

(1994) also suggest to use ' a combination of methods .According to 

wellingtun (1996: 17) even in a single small - scale study ,a mixture of 

methods can often be adapted .There fore, the instruments employed ·to·· 
'" gather the necessary data for this s tudy were questionnaire, test and 

in terview. 

3.5 .1. Questionnaires , 

Two types of questionnaires were designed. One was for students and 

the other was for teachers . Both contained open -ended and closed 

ended types. The purpose of this questionnaire was to collect further 

relevant information regarding the major problems students encounter in 

learning -writing skill. The q)Jest\onnai~e for students and teachers had 

32 items. Again, the items were classified in three parts which focused 

on personal back ground information of the respondents. - _ . 

The second part response category consisted of the following three scales 

which were requiring the respondents to rate their various writing skill 
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problem ra nged as serious, minor and not problem .Additionally, this 

part includes the question about difficulty level of writing ranged as 

always easy, mostly easy, mostly difficu lt and always difficult .The third 

response category dealt with frequency of causes of writing problems 

that were indicated by five "point scales ranges as(very greatly, greatly 

sometimes rarely and never). Moreover, the questionnaire contained two 

open ended questions requiring the respondents to state some significant 

additional problems that the students face in learning writing and some 

other factors causing poor writing. 

3.5.2. Writing test 

One of instruments used to collect data was writing test, developed by 

the researcher based on the syllabus and review literature and 

administered to grade ten students. The content of th e test was writing. 

Letters per four days gab. The test was aimed at acquiring necessary 

information about some of the practical problems students face in 

learning writing skills. The test was rated by the following 8 break 

downs, I.e. spelling, punctuation, vocalilUlary, auxiliary verbs, 

prepositions, organization, explicitness a nd capitalization. The content of 

the tes t items were famed to this end (See the test items in Appendix 0) 

3.5.3. Interview , 

Structured interview formats were employed (items which were used for 

guided interview are given in appendix C) . An interview guide helps in 

indicating the out lines of the topics to be covered and their sequences in 

the interview .I t also provides guidelines to the interview on what to say 

at the opening and closing of the interview. Taking this in to 

consideration, interview guides were developed by the researcher in order 

to strengthen the study analyses. 

Then, the three teachers' were interviewed in a week period. Interviews 

l a~ted 25-30 minutes and were conducted individually. The interview 
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was transcribed manually. Finally, the respo nses of thc interview have 

been used in the process of d iscussing data . 

3.6. Procedure of Data Collection 

TI~e investigation was carried oul in six phases. The first phase was the 

phase wh ere the preparation of proposal of the study. In the second 

phase an extensive review of related literature-books, journals, articles 

and rela ted research find ing was made . This s tage was important to 

identify the issues to be included in the study as well as to develop 

instruments and strategies of data collection . 

In the third phase two major activities were accomplis hed . First, the 

research ins trumen ts (questionnaire, writing test and struc tured 

interview) were given to two teachers in Addis Ababa Univer s ity h aving 

the qualification of M.A degree in TEFL and attending their Ph.D. 

program. The teachers were involved in assessing and commenting the 

extent to which the ite m s were appropriate in securing relevant 

information to serve the purpose of the study before a pplying to the m a in 

study & submitted to advisor. Second, research instrument were pre­

tested. 

As Robson (1 993) explained a pilot study helps a researcher to avoid 

some of the inevi table problems of converting hi s/ her design in to rea lity. 

Based on this view, a pi lot study was conducted on 30 students & 3 

teachers · of Belay Zeleke high school, to ch eck the relevan ce of the 

instrume nt: the questionnaire, test and interview. La ter on, in accordance 

with critical comments from my advi sor, my fri ends a nd from the pi lot­

test certa in modifications were m ade on some questions. For instance, in 

the questionna ire, items 2 , 5, 9 and 12 were a little bit modified from 

part th ree . Similarly, two items were revised and som e three items, which 

were not re levant to t his study, were deleted . In the same manner, from 

the test some gra mmatical and punctuation items we re li ttle b it mod ified . 
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Moreover, one item was a lso removed from th e interview guides . Then the 

in s truments were retyped. 

In the fourth phase ; a contact was made with the school director & vice 

director then , officia l letters that c la rifies purpose a nd objectives of the 

s tudy was handed over to them, with more clarification a bout the 

purpose of the research work in their offices. After getting their good will 

for cooperation, a timetable , was. set fo.r assuring convenient place a nd 

time for sampled teachers & students. Then the researcher was directly 

referred to the department head of the English language . In the 

department head office identification of inclusive sections with their 

respective number of the students was also made . In addition 

discussions with the students & English teachers were conducted a t the 

school level for further understa nding. 

In the fifth phase of the s tudy, the following activities were executed. 

First the selection of re spondents was accomplished . Second, research 

in,s trumen t i.e. questionna ires& test were administered then interview 
'. , 

was held. Lastly, the information gathered from different sources was 

ta llied, categorized and a na lyzed. 

3.7. Data Analysis Procedures and Techniques 

Data analysis "--- refers to s ifting, organizing, summanzmg a nd 

synthesizing the data so as to arrive at the results and conclusion of the 

research" CSlinger and Shohamy, 1989 : 201). To analyze, the researcher 

arqmged the , dat,a obtairted thrpugh test, questionnaire and inte rviews. 

First the data obtained from the wri ting tests were systematically 

a nalyzed a nd problems (errors) were identified , classified in a ll the 

li~guistic aspects of L2.Then the test analysis was supported by the , 
questionnaire and interview respon ses in ' order to substantiate the 

tria ngulation. 
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Further more, the data for the second and third objectives which were 

designed to answer the extent of writing skill d ifficu lty and causes of 

poor writing were analyzed based on the data obtained from the teachers 

and students questionnaire and the teacher interview. The data gained 

from the th ree elements were triangulated during the analysis in the 

succeeding chapter. The selection of an analysis technique depends on 

the natu re of study, its design and th e data gathered (Seliger and 

Sh ohamy, 189:20 1). The techniques used for analyzin g descriptive data 

a re descriptive statistics (frequency, central tendency and variabil ity 

correlations (Seliger and shahomy, 189: 2 11 ). 

In this thesis, frequency was used as a technique of analysis. It can be 

repor ted through verbal des(;:riptjon, percen tage or frequency tables and 

graphs like histograms (Seliger and Sh oh may, 189:2 15). From these 

ways of reporting frequ ency, percentage or table and verbal description 

were u sed to a na lyze the data collected. The fractions are d iscarded in to 

th e nearer percentage. 

S.S. Rate of Responses 

A research er "-----sh ould always report not on ly the sIze of his sample 

bu t a lso the n u mber of dropouts" Van Dalen, 1979 : 132).In th is study 

the ten teachers sampled to fi ll question naire and three teacher selected 

for in te rview a ll responded to the questions. However , th ere were 

twen ty three dropou ts due to six abse,n tees and seventeen u n returned 

questionna ires. Bu t, the students selected fo r test were a ll re s ponded . 

Therefore, th e data collected from the re m a ining 16 4 (88%) of the total 

sam pled popUlation of the students a nd their teachers respon ses were 

analyzed in the chapter four. 

3 .9. Validity and Reliability of the Writing Test 

3 .9 . 1. Validity 
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According to Assamawi, ( 2002 :69 ) research instrument can be validated 

via three ways: (1) self -validation, this involves asking one self whether 

each topic given in the in strument measures what it is intended to 

measure. Hence, for achieving self validation, the topics employed in this 

study are taken from the students' text book that the subjects had 

already written during their previous . learning. (2) Experts-validation, 

three experts approved that the given topics were taken from materia ls 

appropriate to students standa rd a nd suit their age and that their grade 

level. (3) pilot -validation: the pilot study: the writing test was subj ected 

to a pilot study to ch eck whether the given topics would yie ld the 

samples which represent the student's abili ty in free and guided writing 

and that the resulted samples \\·ould be scored reliably. The results of 

the pi lot s tudy revealed that the writing tests were unders tood by the 

pa rticipants as they intended to be a nd able to elicit the participants 

respon s ible on the problem stud ied . 

. 3.9.2. Reliability , 

According to Hugh es, (1989:36) reliability can be achieved by the 

consisten cy of scoring by two or more scorers (raters or coders). In the 

present study, the scoring process was performed by two instructors of 

English, who volunteered to score the s tudents' answer papers. Both 

have long experience in this domain; they are familiar with writing skill 

teaching and the problems (errors) too. The answer scripts were read 

three times once by the researcher to identify th e error committed in 

the writing test a nd on ce by each of the two coders . The researcher 

counted and classified errors accord ing to each coder. Number of errors 

for each error from each coder was recorded a nd li sted. The two results 

of the two coders were compared. The comparison revealed that the two 

coders reached an agreeme n t that errors on the 8 break downs of writing 

were u sed erroneously in the students writing test. 

40 

I 



CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

This part of the th esis deals wi th the presenta tion and analysis of the 

data gathered from High school of th e study a rea to seek a ppropria te 

answers for the basic questions of th e study raised in chapter on e by 

reporting, analyzing and in terpreting d ata obtai ned from th e test, 

questionnaire and intervicw. 

In this section , the data obtained through test a nd questionnaire were 

tabulated a nd reported in percen tages 'a nd / or numbers, th en analyzed 

and interpreted . In addi tion, the view of the in te rviewees tha t h ave been 

gained from the interview items and open - ended questions were u sed to 

substantiate the interpretation, analysis and the discussion wherever 

deemed necessary, 

4.1 Analysis and Interpretation of Data Obtained from the 

Research Tools 

Table 1: background information of all student respondents 

Respondents 

Students 

Grade sex Age Total No of 

Level respondents 

Male Female Range J NQ % 

10th NQ % No % 15- 17 130 73 

85 52 79 48 18 -25 34 27 164 
I 

I 

At the beginning a ll responden ts were requested to provid e th eir 

background information . As table 1 indicates 164 students from Higher 

12 secondary school were in s:: lud(:!d in the study. Of these 52% are m a les 
.. ...,. 
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a nd 48% a re females. The majority of 73% respondents a re in agc ranges 

of (1 5- 17) and where this one can conclude that most of the stud ents are 

a t s imilar age level and the number of males a nd females is proportional. 

Then, the study is done in ,a lm9sl hmnogeneous students in their age 

level. Therefore , the ba la nced age and sex in c lass room is helpfu l in 

developing the socia lization of learning a nd conducting a ppropriate 

research. 

Table 2: Background information of teacher respondents 

Respondents 

Teachers( 1 0) 

Sex Qualification Experiences Total 

M F No % Year No % 

No % No % 10 100 1-5 2 20% 10 

7 70 3 30 First 6-10 3 30% 

degree 
, 

ll -20 4 40% 

holders 21-25 1 10% 

As to background of teachers Table 2, shows that a ll teachers 7 male s 

and 3 female s are teac hing in the grade level. Regarding the qualification , 

all of the teachers or 100% of them are first degree holders. And in 

relation to their teaching experience, 30% have an experience of teaching 

that ranges from 6-10 years. Where as, 40%of they have se rved (11 -20) 

a nd 20% of the teachers work experience is found in the ranges of 1-5 

years. In this res pect, the qata collectyd and tabulated shows that the 

majority of Englis h teachers seem to h ave a dequate qualification a nd 

re lative ly enough working -experience .Additiona lly , the data s hows that 

as the majori ty of the teach ers a re males. 
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Table3: Some EFL Learners' Writing Problems 

Ite m Respondents Responses 

Serious Minor Not Frequencies of 

" I Problem Problem problem Writing problems 

" from the test 

No % No % No % No % 

I Spelling Students 146 89 10 6 8 5 . . 
problem 73 8 1 

, Teachers 8 80 1 10 1 10 , 

2 Capitalization S tudents 92 56 67 42 33 20 77 85 

problem 

Teachers 6 60 4 40 -

3 Punctuation Students 100 61 64 39 - -

problem 79 88 

,. Teachers 6 60 4 40 - -

4 Poor Students 139 85 16 10 8 5 90 100 

organization 

Teachers 9 90 1 10 - -

5 lnexplicitness Students 130 79 33 20 - - 84 93 

Teachers , 9 90, - - 1 10 

6 Vocabulary Students 143 87 10 8 8 5 

proble m 
69 77 

Teachers 9 90 1 10 - -

7 Prepos ition Students 146 89 15 9 3 2 88 98 

errors 
I 

10 100 .. Teachers I 
- - - -

8 Auxiliary Students 159 97 5 3 - -

Verb 82 92 

Errors Teachers 9 90 1 10 - -

As already have been poin ted out in section l. 3 , the first basic question 

of this study was design ed to a nswer the question whether stu dents face 

Problems as a result of learning writing skill or not. Thus, in table 3, 
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students and teachers were required to rate th e degree of the problems 

th-at the studerits face during learning writing ski ll. 

As it shown in table 3, spelling Problem (Items 1) was rated to be as a 

serious problem by more tha n half of the students (89%) and teachers 

(80%) respectively. Similarly, the interviewees have indicated in whole as 

spelling is a serious problem to their students. The interviewees 

exemplified their answers as spelling plays an important role in the 

formation of words. Mea ning of a word depends on the graphemes or 

letters which occupy in it. Letters also distingu ish and differentiate the 

meaning of words. The spelling rules of the language enable both the 

writer and reader to compl"ehelld appropriate ly in the written mode. 

However, the spelling rules of English are quite complex, and th ere are 

some regularit ies and irregularities which are exceptional in nature in 

the English spelling systems. Further, one or more than one letters 

corres ponds to one sound. Therefore, the complexity of the spelling rules 

too tends the students or learners to produce miss spelt words. If the 

letters used in the words are changed or a ltered, th e m eaning of the 

words will be lost. Alternation or dropping of letters in words leads to 

confu s ion. Some times mis s pelt words will make one comprehend some 

other meanings. The sample of erroneous words found in the students 

paper s are disc.ussed as follows: 
, . , 

Sample Correct form 

Ma ndey ------------------------Monday 

Difficual t ---------------- ----- -d ifficul t 

May m a ether ---------------- My mother 

1 will du --------------------- -- I will do 

Was riting -- ------------------ Writing 

I'm rating ~-------------------- writing 

My clAss meat ------------- --my classmate 



The above analyzed data show that it is identified in the s tudents ' pape rs 

that 81 % of the students have committed spelling errors in their writings. 

Therefore, the misuse of spelli ng in the students writing makes words 

not to be understood properly for the readers and hence the readers may 

face challenging to deduce the intended meaning .By a nd large, the 

interview, questionnaire and test results show that the students under 

study have serious problem in using the appropriate spelling system in 

their writing. 

Regarding capitalization (Item 2) the results in ta ble 3 shows that 56% of 

the students and 60% of the teachers responded that capitalization is a 

serious problem in lea rning writing s kill. However, the rest 42% of 

students and 40% of teacher respondents have rated this problem as a 

minor problem in learning writing skill . In contrast to the second view, 

the interviewee teachers have revealed that capita lization is a serious 

pr:oblem in the students writing .Further, the interviewees explained their 
~ '. , 

answers that using capital letters correctly is a writing norm which is 

required in English . However, the students always commit capitalization 

error in their writing system at any time. The anomaly of using small 

letters at the beginning of a new sentence, using capital letters at the 

middle of words, using small letters at the beginning of a new paragraphs 

and a using capital letters in the middle of sentences are typical example 

noted in the students' usual writing. Further, the corpus revealed that 

ma ny students (about 85%) use capital letters instead of small letters 

and vise versa. 

See the following samples:-

· .. MAY Class room ... I Am ..... 

· .. ProgRAamM . . . MaTHeR 

· .. DifficulTies... hAve ... 

It is observed from the above samples, that the students seem to have 

serious problem in using capital le tters appropriately .It is seemed that 
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the students do not know the proper usage of Capital !etters which is 

important not only for exerCIse and examination but a lso for 

communication purpose as well. But, fa ilu re to use Writing norms 

appropriately may lead to misinterpretation of information. 

All in a ll , it's possible to conclude that the students under study h ave a 

seriou s problem in the proper application of capital letters in their 

writing norm. 

As can be seen in table 3, 6 1% of the students a nd 60% of the teachers 

have responded as punctuation is serious problem (Item3). Where as, the 
, , 

39% of the students and 40% of th e teacher respondents have replied 

punctuation is minor problem in writing. However, the in terviewees have 

revealed th at in whole punctuation is relatively a common problem for 

the students. Large numbers of the students a lways commit punctuation 

errors . From this, it is possible to say that this problem is 'serious . 

S imila rly, results of the test s how that 88% of the students under study 

use punctuation ma rks in appropriately. The ir , Writings seem to indicate 

that these students do not understand how to u se the punctuation 

marks correctly in conveying information accurately and effectively. The 

students use full stop to some extent adequately. However, the commas, 

se'micolons a nd question marks are used extensively in the s tudents 

writing inadequa tely a n d incorrectly . This reduces not only 

understanding but also accuracy. The s tuden ts under study do not seem 

to apprecia te punctu ation marks that a re very important in writing. 

Therefore, it is possible to infer from the above statem ents tha t 

punctuation is the serious problem in the students learning. 

Sample 

Student I 

Mandey I go to library to study math's , then I met may frinds riting asiments. My 

program for Tusdey will study English and Biylogy.may friend do you read 

En~ish; KAn you help me and study me what is your programs for next wek, tell 
, . , 

the this by phone, oka y? 
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Student 2. 

I will go home eat lunch and c~ll fr~nd to, ,school so, week a nd I a nd my frie nd 

study in library. Then after lunch, I go to cinema with may mather and I come 

home to stady examine become coming Monday m ath s there told exam. I will 

study h ard to get enogh res ult. My frends will like me and may teacher. I will 

study exam the came week. If question difficlt my friend h e lp and I w ill tiring 

According to the data in table 1, 85% of the students and 90% of the 

teachers respondents reported to th e questionnaire organization is the 

serious problem in learn in g writing (Item 4 ). S imilarly, the teacher 

interviewees explained their answer poor organization is the most 

manifested problem in the students writing. The interviewees further 

expressed that th eir students a lways write distorted sentences and 
,. 

I"" 

pa ragraph s. Their studen ts often fail to appreciate the value of organizing 

linguistic materials s tra tegically so as to secure maximal impact. Again 

this problem is a lways seen within and across the stu denLs' sen tences 

and paragraph writing . 

. f-n example of a paper with sense of poor organization: 

dear my friend 

I To day, I was Always write assignment and ask my friends question deifficlt may 

class boys and girls are nor good in e negJish and I.got out library for read books. 

Because . I'm always read to exam coming If study hard to day, I because pass 

exam. Tornrrow I have ploan study Bylogy and geography my friend carnes and 

read me in mine :ttouse . I call may frends to house. 

Sincerely 

As it is clearly s h own in the above sample paper this problem is as 

serious as in the other students' writings. Therefore, the raters have 

identified from the corpus 100% of the students under study were found 

to have this problem. In relation to this, if this problem is n ot addressed 

seriously, the conveyed message would be totally distorted. In order for 
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the readers understand the intended written messages m Engli s h 

paragraphs , the sen ten ces have to be systematically organized a nd 

logica lly ordered. Generally, from the above given informa tion it seems 

that the students a re very poor in produc ing a n organized pieces of 

wri tings. 

With regards to the issu e of explic itness (Item 5) in the above table s hows 

that, 79% of the students a nd 90% of the teachers' res pondents replied 
, . , 

tha t in explicitness is serious problem in learning writing. It is es timated 

that the students and tea chers may observe thi s problem in their usual 

writing practice. Additiona lly, the interviewees a rgued tha t the problem of 

inexplicitness is as serious as poor organization. It is one of the 

important aspects which are demanded in Englis h writing but s tudents 

fail to a ppreciate it. Moreover, to quote the statement of one teacher 

res ponden t during the interview about the adverse effect of in 

explic itness in writing, "it is one of the serious problem facing s tudents 

in English learning. Then students do not seem to apprec iate the value of 

explicitness in written communication. Relations of e lements within and 

ac'ross senten ce are not clea rly marked". This statemen t shows that the 

students' writing is n ot clear a nd their syntax is elliptical. In the same 

manner, in the students papers it was noted that 93 % of the students 

understudy were not observing the writing norms of being explicit. 

Writing features which are necessary in order to help the readers to 

understand the intended m eaning were inadequ a tely used. For example, 

these relationships of e lements within and across the sentences were not 

effectively exploited . See the sample below: 

Daer my friend, you faine, I'm reeding book- morning . English is may good 

su}Jject and math is 1 dislike, ,Then., .. 1 will, study morning for English test. At 

Evening I go HIm cinema teatre, 1 watching the HIm, 1 come house and help 

mother, Always I does this, Tommrows ? I was reading Englsih at Night after 

mother sllep Gegraphy write note from my frend; The Night was good study. And 
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Yesterday day 1 was keep shop and . Su nday Bu t, tomorrow 1 Satu r day both 

E n glish histORY. Aft e r that with my fr ie nds 1 pley foot b a lL Foot ball is good 

fa~oritc m e . Come my frend ho~se . Your love. 

Much can be said about the paragraph quoted above. For instance , the 

first sentence o[ th e paragraph which connected by <And > does not 

exp licitly mark the direct re lation ships with the preceding sentences. 

Th e next sentences implies that elements like and, but, because etc ... 

which [unctions as a link devices have no t been used appropriately in the 

paragraph in generaL Considering the above accounts, the problem o[ in 

explicitness seems serious for the learners in their writing. 

As it could be seen in table ;3, teachers, and s tudents were asked to ra te 

th e extents of vocabulary problem in learning writing skill (item 6) .In 

this regard, 87% of students and 90% of the teacher respon dents 

revealed th a t misuse of vocabulary is serious problem. Likewise, the 

interview results of teacher pa rticipants a lso confirmed that the existence 

of vocabulary problem is serious. The interviewees stated that in Englis h 

language certa in linguistic e lements s h a re commonness seman tica lly 

that is to say that most Englis h words h a ve synony mous, but there will 

not be a ny complete synonyms for any word . So, certain words can be 

u sed in certain contexts. But, the students under study have serious 

pr:oblem in selecting righ t words. Besides, it is found that 77% of the 

s tudents h ave com mitted erro rs and have wrongly selected the 

vocabularies. Example; 

-- - English subject has problem for me . . . . .. Probably to say tha t difficult 

----I wa s buy boo k from m y school Libe ra -----pr oba bly to m ean t ha t bor rowe d 

.' ... Lack of m a t e rial in m e a ttack m y study ...... probably to mea n tha t a ffects 

. ' ... 1 was s tudy fiction ofte r m eal. . . . Probably to mea n tha t - . . r ead 

- - With mother 1 go boo k film to theater - - -

Proba bly to mean tha t to watch 
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In general, us ing appropriate vocabulary is very important for every 

academic writin g. And Proper se lection of word is one aspect of la n guage 

writing. However , the students under study do not seem to a ppreciate 

the value of using the intended words in their paper. Therefore, the 

results obtained from the test, questionnaire and interview showed that 

the students in this study seem to under the serious pressure of , . , 

vocabulary using p roblem. 

According to the data in table 3, Item 7 regarding the problem of using 

preposition, 89% of th e students and the teacher (100%) of them 

reported that the use of preposition is serious problem in learn ing writing 

skill . The data obtained from the teacher inte rviewees a lso favor the 

above responses. The in terviewees exemplified their a n swer in whole 

p reposit ions are often p laced before a n oun or pronoun to indicate place, 

direction, method etc ... Further, it connects a noun or pronoun with 

som e other words in a sentence and makes clear the relationship 

b~tween the two. However, the sfudents are not performing well in u sing 

prepositions appropriate ly. This is a lways indicated that in the students 

writings. It is observed that the students always add unnecessary 

prepositions, delete prepositions a nd some of them a lso repeat the 

prepositions in their writings . The students' papers do not seem properly 

written with the a ttention of using the appropria te connectors. So this is 

very serious problem in the writing lesson of our students. According to 

the rate rs also the following are typical prepositional errors noted : 

Sample 

In correct selection 

- study in night ------------------<----------- -------- at 

I write assinment in Sunday ------------- on 

I goes to school on the morning -------- in 

- - will going for school morning ---- --------- to 

- - travel in - - I tax to school -------------------by 

correct 
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As can be seen above, it is observed that98% of the students understudy 

were unable to apply (use) correctly the prepositions. Thus , it is possible 

to conclude that the students have serious problem in using prepos itions 

properly. 

As table 3, shows (in Item 8) the problem of Using auxiliary verbs, nearly 

all students (97%) of them replied that they face serious problem in using 

auxiliary verbs. The data obtained from teachers questionnaire and 

interview a lso favor the students' idea. Regarding this, 90% of the 

te~chers . reported to the questionnaire as their students have serious 
'. . 

problem in u sing auxiliaries' verbs. Additionally, the interviewees support 

the questionnaires view. Further, in the test it is observed that 92% of 

the students were unable to apply correctly the necessary auxiliary verbs 

in their , papers. The following are typical auxiliary errors noted by the 

raters: 

l. addition of auxiliary verbs Addition 

- - - I' am went to school at morning· - - am 

- - - I am saw film in teatre .-------------- am 

- - - I am mother was came with 'i" - - -- was 

- - - I am studied English today ------ ------ am 

I am have plane to read bylogy ---------------am 
" . 

The students understudy have unnecessarily added the auxiliary verbs 

'am" and 'was "in between the subject 'I' and verb (past from). The 

students intention was to convey the past event or action. Then, the 

students have conveyed the sense what they have done in the past, but 

"am 'and 'was are wrongly used with 'I ' 

"! wrong substitution of auxiliary verbs 

Sample Correct form 

------- I am writing bylogy in the morning --------- was 

-------- I am reading when my mother carne ------- was 
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All in all, the students seem to have a serious problem In the proper 

application of auxiliary verbs in form a l writings. 

Las tly, teachers and s tuden ts were asked to mention some additional 
, . , 

problems of writing skill. In whole, the teach ers and students reported 

the following, That a re problem of agreement, a rticles, adverbs , 

adjectives, organization; some of the them a lso report their papers with 

out putting any idea, etc. In addition to this the raters a lso revealed th e 

above m entioned problems from the students' papers, Therefore, it is 

concluded that the students under study h ave serious mechanical 

grammatical problem s , 

Table 4: Responses on Whether Writing is Difficult or Easy. 

Res ponses 

Always easy Mos tly easy I Mostly difficult I Always difficult 

. Respondents NQ % , N.Q % NQ % NQ % 

Students 2 10
/ 0 15 9% 131 80% 16 10% 

Teachers - - 1 10% 7 70% 2 22% 

As it is . already pointed out in section 1.3 of chapter one, the second 

basic question of this study was des igned to answer the question 

whether writing s kill is difficult or not. Thus, in table 4 the students and 

teachers were requested to rate the difficulty level of writing skill. 

According to the table, 80% of the students and 70% of the teachers 

reported to the questionnaire that writing is the most difficult part. 

Similarly, 10% of the students and 20% of the teachers rated that writing 

is a lways difficult. AdditionaJly, the three teachers pa rticipated in the 

interview a lso in whole answered that writing skills is the most difficult 

to the students. But, the rest 9% of the students and 10% of the teachers 

responded that writing is not the most difficult skill. There fore, these 

responses seem to show that most students get writing skill difficult. In 

this regarded, (Shokrpour and Fallahzadeh, 200: 1) said that writing is a 

complex process which is difficult to develop and learn , especially in EFL 
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context. Supporting this id ea, (Byrne, 1991: 12) s tated writing is one the 

most difficult task which does not h ave a formulated yardstick. This 

indicates tha t there is n o opportunity to learn certain fixed pa tterns and 

implement in the rea l situation. Similarly, Lehr (1980) a lso reported tha t 

writing by its own nature is a cumbersome task as it entails the abili ty of 

producing, Organizing and formulating rela tionship be tween ideas which 

a re expected from the writer. 

Thus, from the response s a nd from the literature it can be concluded 

that writing is the most challenging and de m a nding task. Therefore, the 

students seem fee ling more under pressure in dealing with writing 

difficulties. Giving the fact, the writing skill is difficult then; the 

responsible teachers have to ensure their s tudents writing in order to 

practice and learn properly to meet the appropriate position of writing 

Table 5: Responses on some students' factors causing writing 

problems 

No . Responses 

Very Greatly Some Rarely Never 
Items Respondents 

greatly time s 

, No 1 ,% No 1% No J % No l % No 1 % 

1 eak back Students 131 80 10 16 10 7 4 - - ! -
sround 

I 

[ -Teachers 
9 90 1 10 - - - - -

2 f.-imited Students 82 50 49 30 33 20 - - - -

ocabulary I 
Knowledge Teachers 

6 60 4 40 I -- - - - -

r i 
3 Limited I Students 11 5 70 46 28 3 2 - - - -

r 

Grammar 
I 
I 
I 

Knowledge I Teachers 
6 60 3 30 1 10 - - - -

I , 

, 

I 
I 
i 
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4 Stu den ts negative Students I 71 43 .38 27 48 29 - -

attitude to\vards 
I , learning En gli sh , I 

Teachers 7 70 2 20 - - I 10 

5 Lack of Students 107 65 57 35 - - - -

Practice 

Teachers 
4 40 5 50 - - 1 10 

6 Lack of confid ence Students 82 50 64 39 - - 13 8 

Teac h ers 6 60 4 40 1 10 - -

7 Lack of Writing Students 64 39 85 52 3 2 11 7 

,habit in leisure· 

time Teachers 4 40 6 60 - - - -

8 Students fear to Students 11 5 70 16 10 16 10 30 8 

make mistake 

Teach ers 
3 30 7 70 - - - -

Basic question of 3 in section 1. 3 was designed to answer the cau ses of 

writing problems. Based on this basic ques tion students a nd teachers 

were required to ra te the frequencies and occurrences of some factors 

that causes writing ski ll difficult ies . 

Responses of students a nd teachers towards weak background th e 

students for writings s kill. Most of the students (80%) of them reported 

th at weak foundation affects very greatly in lea rn ing writin g skill. And 

90% of the teacher s also reported that it very greatly a ffec ts their 

students writing a bili ty . Simila r ly, the teachers in the interview reported 

tha t in whole weak bac kground is the m ain fac tor tha t very greatly 
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affec ts th e students writing. Moreover, to quote the statem ent of one 

teacher respondent during the in terv iew about the adverse e ffects of 

weak bac kground in la n gu age a t the p rimary level as "the langu age 

teaching a t primary leve l was not to make the students improve the 

la nguage s kills . The poor English becomes a serious problem a nd 

cha llenging when they j oined secondary school where the medium of 

instruction for a ll subjects is'in Englis h '''. 

Thus, the a bove idea revea led that the weak foundation as a m ajor 

impediment to students in the writing progress, because of the poor 

teaching background. The refore, from the a bove majority teachers and 

students res ponses, it is possible to conclude that weak founda tion is a 

great factor tha t affects students writing. 

As s hown in table 5, students and teachers were asked if the limited 

knowledge of vocabulary affects writing. Regarding to students, 50%, 

20% and 30% of them responded very greatly, greatly and sometimes 

respectively . Similarly, the teachers reported to the questionnaires , 6 0% 

and 40% of them very greatly a nd greatly respectively. Additionally, the 

teachers' knowledge is a very great factor that causes poor writing ability. 

Thus, from the students and teaches responses, it is possible to deduce 

lack of vocabulary knowledge is a very great factor that limits the 

students from writing an appropriate piece of classroom paper. 

In the same manner, the students and teachers were requested to rate 

the effects of limited grammar knowledge in writing skill. In this respect, 

7Q% of the s tudents h ad reP9r ted very ~reatly and 28% greatly . Similarly, 

most of the teachers (60%) res ponded very greatly and the rest 30% 

responded greatly . Besides, the teachers in the interview replied that 

limited Knowledge of vocabulary is a great Factor that affects the 

s tudents writing . All of the interviewees responded that if there is no 
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grammar knowledge there will be no , well organized plece of writing. 

Grammar knowledge is the main ingredient to produce the meaningful 

writing. In this level students are writing meaningless and difficult to 

understand papers because of the limited grammar knowledge. 

Therefore, from the interview and questionnaire J'esponses, it is possible 

to conclude lack of grammar knowledge is affecting the students writing 

very greatly. 

Regarding the negative attitude students have towards learning writing 

skill. Both the students and teachers were requested to rate how often it 

affects students writing. In respects to students' responses , 43%, 27%, 
I ". , 

29% of them reported very greatly, greatly a.nd some times respectively. 

Besides 70%, 20% of th e teachers also responded that very greatly 'and' 

'greatly'. In the same manner, the interviewee participants also support 

the above responses, in whole they replied negative attitude is one factor 

that make writer passive, so having positive awareness is the important 

factors ~r good learning in writing skill. Therefore, it would be decided 

that negative attitude towards learning Engli sh very greatly affects the 

students under study. 

Based on the above table, students and teachers were asked if lack of 

practice hinders students writing. In this aspect most of the students 

and teachers (65%) and (35%) reported to the questionnaire very greatly 

and 'greatly' respectively. Coming to the teachers answer 40% and 50% 

of them respectively reported very greatly 'and' greatly. In a s imilar 

manner, the interviewee teachers a lso supported the above answer. In 

whole, the interviewees gave their answer practice is one of the important 

aspect to improve any part of learn ing process. The interviewees added 

that practice is a significant activity since it helps the students to 

progress their ability in producing well organized and sequenced writing. 
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Therefore, considering the above intervie'., · and questionnaire responses, 

it is possible to deduce poor practice is a pretext for poor writing. 

According to ta ble 4 it was t r ied to answer whether lack of confidence 

a ffects writing or not. In this aspect the students and teach ers we re 
,. ~ . , 

required to ra te how often lack of confidence a ffects stu dents wri t ing. 

Referring to students answer, 50% and 39% of them reported very greatly 

and greatly respectively . Coming to teache rs' answer most of them (60%) 

and (40%) responded that very greatly and rarely respectively. Moreover, 

in view of the teachers' interview, the participants in whole replied that 

lack of confidence was grea tly a ffecting the s tudent writing. To quote one 

teacher sta tement, "lack of confidence is always make students abstain 

from writing .I t was observed that s tudents keep silent even if they know 

the process how to write. Then as to me lack of confidence has a dverse 

impact in doing the wri ting skill activities. Because of this lack of 
, 

confidence is a great factor for my students ." In general , it is depicted 

that lack of confidence is an adverse factor that is a ffecting the students 

writing very greatly. 

To the ques tion about lack of writing habit in leisure time, 39% and 52% 

of the students responded very greatly" and greatly respectively. Besides, 

40% and 60% of the teachers also replied 'very greatly" a nd greatly 

respectively. Similarly, the responses of a lmost a ll interviewees revealed 

that lack of writing habit in leisure time influences the writing habit 

mostly. According to the interviewee responses, they explain that as their 

students do not write in leisute time. Because o f this the students 

understudy writing h a bi t is s till poor. Th e teachers observed their 

students playing a nd chatting for nothing rath er than practicing and 

studying. All in a ll , these responses seem to indicate that students do not 

write in their leisure time and this degra des the students understudy 

writing ability. 
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In reply to th e question about the effect of students fear to make 

mistakes in writing, most of the students (70%) said' some times; In 

the same lin e, the teachers questionnaire showed 30% and 70% of the 

teachers replied som e times and rarely respectively. Further more, the 

evidences from the interview s howed fear of making mistake affects the 

student writing teachers ' motivation and the classroom atmosphere. But, 

if the classroom environment is conducive one might not fear to make 

mistake, if the classroom is serious, students may fea r to make mistake 

so', the effect of this factor' dep'ends on the situation . Generally, this 

might show that s tudents' fea r of making mistake is less likely to affect 

writing comprehension if the classroom condition is conducive. 

In general, as table 4 portrays, it seems possible to say that almost a ll 

the variables identified under the category of students' related factors 

make writing difficult. Thus, the analysis results seem to lead one to 

assume that these items cause the students' poor writing. As the 

researcher personally depicted, much of the fac tors a re very serious that 

affect the students writing very greatly. 

Table 6: Reaction to the inipact of environmental reasons on writing 

Items Responses 

Very great Greatly Some times Rarely 
Respondents 

No % No % No % No % 

Negative peer Students 102 62 62 38 - - - -

influence Teachers 7 70 3 30 - - - -

Cultural gap Students 136 83 - - 12 7 - -

Teachers 7 70 - - - - I 10 

Few Students 8 5 112 68 39 24 8 5 

opportunities Teachers - - 6 60 3 30 - -

to practice , 

writing 

58 

Never 

No % 

- -

- -

16 10 

2 20 

5 3 

I 10 



1 

2 

1 

3 

Parents Students 25 15 3 1 19 6'1 39 28 17 

negative 

attitude Teachers 2 20 5 50 - -- -
towards , 

lea rning 

Engli s h 

Ba d home Students 5 3 62 38 80 49 10 6 

condition Teachers - - 4 40 5 50 - -

Concerning the negative peer influence , 70% and 30% of the teachers 

replied that peer influence on writing habit distorts very greatly a nd 

greatly respectively. In r elation to this, 62% and 38% of the students 

answered tha t peer inf1uences a ffec ts very greatly and greatly 

respectively . Add itionally, the inte rviewees al so revealed that peer 

influence h as great impaot in practicing writing. One interviewee 

exemplified that one s tudent was so active in an other school. When he 

joined this school, he became weaker. The reason the teacher found out 

was that the student adapted his new friends ' passive characteristics. 

Then, all the interviewees support the a bove idea. Thus, the researcher 

com es up to conclude tha t peer influence h as very great effect for poor 

writing. 

Concerning the cultural gap, 83% of the students re ported that a ffects 

grea tly. And 70% of the teach ers a lso said cultural gab causes writing 

difficulty. very greatly. Howeve r , 10% of the students a nd 20% of the 
I _. , 

teachers replied that cultural gap h a s no impact on the writing ability . In 

contras to the second view, the in te rviewees expla ined their answer 

cultural gab can influence the writing ability of students . The 

interviewees added really the cultura l gap between Englis h native 

spea ker and Ethiopian is different but teachers can localize the foreign 

culture in to th e s tudents' cul ture. By doing thi s, teachers can s implify 

the work of their students. Un less teachers fail in doing these students 
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may face challenges from the new atmosphere they a re exposed. Then 

writing would be difficult. Fina lly, from the a bove idea the writers of this 

pa per can conclude that cultural gab can a ffect the students writing if 

teachers fail in making it local to the students' culture. 

S tudents and teachers were asked to rate the effect of few opportunities 

to practice English writing. Referring to the students responses, 68% and 
, , . 

24% of them h ad answered 'greatly 'and sometimes respectively. Coming 

to the teachers response, 60% and 30 of them have replied greatly' and 

sometimes respectively. Similarly, the interviewees revealed that their 

school has no enough resources that a re supplementary for writing. The 

interviewees added that the periods provided for writing are not enough, 

and teachers give it less emphasis during teaching learning process. This 

intends students to be careless enough while they are asked to write in 

class room tests a nd exams. Therefore, it seems that the students have 

no focus for writing because of the limited resources around their school 

and less emphasis from the teachers. 

About the impact of bad home condition s like the burden of house hold 

activities, 38% a nd 49% of the students replied greatly and some times 

respectively. Likewise, 40% and 50% of the teachers responded 'greatly' 

and 'sometimes' about the effect bad home condition. Similarly, the 

irtterviewees revea led that bad home conditions h ave great effect in 

writing. Generally, there are many students coming to school with out 

doing any assignment. This shows how much the home atmosphere has 

great impact in teaching learning process . Thus, it seems deducible that 

certain bad home conditions are likely to be writing habit barriers. 

Students and teachers were asked whether parents' nega tive attitude 

cau ses vl/I'iting difficulties. About the effect of parents negative attitude 

on writing activities, 15% 19%, 39% , 17% and 12% of the students 
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responded as very greatly, greatly, sometimes, rarely a nd n ever 

" respecti've ly, This does not ' seem to s how whe ther students responded 

against or for the negative parents' attitu de. However, 20% a nd 50% of 

the teachers replied that very greatly, and greatly res pectively. Moreover, 

the teach ers pa rticipated in the interview have replied that parents 

negative attitude has much more impact in learning writing s kill. In 

conclusion, the teacher s and students different a n swer s seem to indicate 

whether n egative parents' attitude hinders s tudents writing or not; then 

the researcher failed to give conclusion on this ite m. 

Table7: responses on the target language factors on writing 

Items Respondents Responses 

, , 
Very great Greatly Some Rarely 

times 

No % No % No % No % 

Englis h complex Students 62 38 75 46 13 8 13 8 

spelling rules Teach ers 7 70 2 20 - , - -

The influence of Students 79 ~8 52 32 - - 33 12 

s poken English Teachers - - 8 80 2 20 - -

Complexity of the Students 79 48 70 43 5 3 10 6 

writing skill Teachers 8 80 1 10 - - - -

process 

In response to the questIOn Engllsh complex s pellmg rules, 38% and 46 

%, of the students respond~d respecti~ely that complex s pelling rules 

posed writing difficulty very greatly a nd greatly . Secondly, a lmost all the 

teachers (70% and 20%) a lso answered complex spelling rules affect 

writing 'very greatly' 'and 'greatly' respectively, In the same manner, the 

interviewees a dded that the English spelling system is very difficult 

because the writing system and pronunciation are , different. The n, to 

master the writing system of English words is very difficu lt. As a result, 

English spelling system causes great difficu lt in our stu dents writi ng. 

From these responses, it seems possible to draw a conclusion that 

spelling rules a re difficul t to make effective writing. 
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Students and teachers we re also asked about the in fluence of spoken 

En gli sh. Almost a ll the tcachers (80%) of them responded that s poken 

Engli sh causes writing difficu lt ies greatly and the rest 20% answered 

'som etimes' .Besides, in the sludents questionnaire , 48% and 32% of the 

students reported very gre<'\tly and greatly respectively. Moreover, the 

inte rv iewees a lso su ppor ted th e above ideas; a ll the in terv iewees revealed 

tha t th e n a ture of spoken English h as great influen ce on writing system. 

They furth er , expla ined the dissimilarity between s poken a nd written 

Englis h · cau ses mi ss pelt writing system. Thus , based on th e da ta 

obtained from the students and teachers, it seems possib le to conclude 

s poken Englis h has a great influence on creating writing difficulties. 

About the effect of com plexity of writing process on writing, 4 8% a nd 

43% of the stu dent s repl ied as very greatly and greatly respectively . 

A4ditiona lly , 80% a n d 10% of the teach ers also responded tha t 
I .. , 

complexity of writ ing p rocess creates writings d ifficul ty very greatly and 

'greatly' respectively. S im ilarly, the interviewee a lso added that 

complexity of writing process is very cha llenging to practice it in a real 

life classroom atmosph ere . The interviewees furthe r exp lained that 

knowing the writing process, steps a nd procedures a re qui te differen t 

from the practical ac tivities of writing s kill. That is why s tudents fa il in 

assimilating the complex na tu re of writ in g a nd its practical process . 

Therefore, it s eem s reasonable to dedu ce from the qu estionna ire a nd the 

interview responses tha t complex n a ture of writin g process results in 

writing d ifficu lty. 
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Table 8: Responses about the effect of factors related to teaching -

learning on writing. 

Respon ses 

Items 

Responde nts 
Very great Greatly Some Rarely 

times 

No % No % No % No % 

Teachers low Studen ts 133 8 1 16 10 8 5 7 4 

profi ciency in Teachers 1 10 - - 2 20 6 60 

teaching Engli sh 

Students over Stude nts , 30 18 20 12 - - - -

genera lization of 

grammar rules Teache rs - - - - 7 70 2 20 

Writing is done in Students - - - - 75 46 64 39 

mother tongue Teachers - - - - 10 100 - -

Studen ts ignoring Stu de nts 79 48 80 49 5 3 - -

grammar rules Teach ers 10 100 - - - - - -

Students and teach er s we re asked to ra te the effect of teachers low 

proficiency in la nguage teaching in ca u sing poor wri ting. Most studen ts 

(8 1%) and (10%) a n swered that 'very greatly a nd 'greatly' res pectively. 

However, more than ha lf of the teachers (a bout 60%) reported to the 
,. , 

questionnaire , low proficiency of teaching ra rely a ffects the s tudents 

writing and the rest 20% a lso a n swered 'sometimes '. But, 10% of the 

teachers respondents a n swered very greatly . The teachers' respon ses do 

not support this item beca u se they might be suspected that related to 

their profession . In cont ra st to the teachers a nswer, the interviewee 

pa rticipa nts revealed that some of the teachers a re not sufficient enou gh 

in teaching the s kill p rope rly becau se some a re inexperien ced a nd oth er 

a re less effective in their subj ec t m a tte r. The n , th is item is likely a great 

fac tor in ca u sing poor wri tin g . Las tly , the resea rcher is fa iled in giving 

conclu s ion becau se of the a bove d ifferen t responses 

63 

Never 

No 

-

-

-

-

-

-
-

-

% 

-

-

-

-
-

-

-

-

I 

I •. I 
I 
I 



About the impact of over generalization of grammar rules; 24% and 38% 

of the sludents replied 'rarely' and never' respectively . However, 70% and 

20% of the teach ers revealed tha t sometimes a nd rare ly respectively. 

Likewise, 18% and 12% of the students reported a bout t he effect of over , . 

generalization very greatly and 'greatly' consecutively toward s En gli sh 

gra mmar rules. The in terviewees a lso revealed tha t this can be a cause 

some times for poor wri t ing . Therefore, it seem s deduc ible th at certa in 

over genera tion of grammar rules a re likely to be writing obs tacle. 

In reply to the question about the effect of mother tongue ' in wri ting, a ll 

the teachers (1 00%) said , sometimes. In the same mann e r , 46% and 39% 

of the students reported sometimes a nd ra rely respectively. Further 

more , the interviewee a n swered that sometimes Writing is don e in the 

s tudents' m other tongue for cla rification . The interviewees added tha t 
, , 

some times few teachers' u se Amh aric in Englis h lessons ins tead , so, this 

has effect in the learning teaching p rocess of writ ing. In gen era l, the 

a bove answers show th at u sin g m other ton gue in Englis h lesson s is 

likely to affect the learning process of writing sometimes 

In response to ignora n ce of gra m mar rules, a ll the teachers (1 00%) 

replied tha t very greatly . In the same line, 48% a nd 49% of the s tudents 

reported that very great ly a n d greatly respectively . Additiona lly, the 

interviewees revealed tha t ignoring gra mmar ru les ca n serious ly a ffect 

writing ability . Thus, it might be possible to say that the influen ce of 

ignoring grammar has great Im pact on cau s ing poor writing a bili ty. 

Las tly, teachers a nd stude n ts were asked to add som e other fac tors that 

can a ffect learning writing skill. Stu dents did not give a ny respon se. Two 

teach ers a lso said the re is lack of wr iting resources around th e school 

example the library is incomplete and the students do not h ave an 

interest to read. Beside one of the teachers added tha t la rge class s Izes 
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by it self a problem. Furthe r, other three teachers also re plied that 

s tudents generally h ave low motivation, low confiden ce a nd negative 

attitude in ' learn ing the language. Other four , teacher a lso said that most 

teachers do not know how to teach writing skill s as they lack knowledge 

of writing th emselves. Thi s teacher added that th e poor learning, poor 

teaching and some unfami li a r context make writing difficult. As a result 

of these differing views and lac k of students' response, the researcher 

failed to crosscheck and reach a t a conclusion 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

Thi s chapter summarizes the m ajor findings of the gene ra l study and 

then conclusions on the basis of these findings. Fina lly , feasible 

recomm en dations are provided. 

5.1. Summary 

Some local resea rchers like (Tesfay, 1991 ; yonas 1998; Habtamu , 2007; 

a nd Alamrew, 2005) studied several a reas of concern for English writing 

s kill regarding perception, a writi ng teaching method and students need 

in lea rning writing skills. In view of th e issues discussed so far, su ch 

kind of study with regard to the p roblems of students face in writing skill 

is highly n eeded in our secondary schools. 

Hence, the purpose of this s tudy was into the problems students 

encounter in learning writing skills in ' the secondary school of Addis 

Ababa, examine the difficult level of writing skill and to point out the 

causes of poor writing are the m ain con cern of this s tudy . In order to 

achieve these purposes, the following major research questions were 

raised and their answers sought in the course of investigation . 

1. What a re some of the problem s students face in learning writing 

s kill? 

2. To what extent writing s kill is difficult? 

3. What a re the causes o( writing pr6blems? 

The study was carried out in one high school which is found in yeka Sub 

city of Addis Aba ba. 

To this effec t , the descriptive survey a pproach was employed as a me thod 

of study. In order to seek answers to th e above research ques tion s, test , 

questionnaires, a nd interview were used to obtain data pertinent to the 

investigation. 
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The questionnaire was distributed to the whole 187 students' u smg 

simple random sampling technique and to the ten teachers usmg 

available sampling techniques. 

In addition, the tests were administrated for ninety students of grade ten 

using s imple ra ndom sampling technique. Besides, interviews were 

conducted with selected three teachers of grade ten using purposive 

sampling technique. The data obtained through the above instruments 

were analyzed using percentages, and descriptive statements. On the 

basis of the above analysis made on the data secured through the above 

procedures, the major findings of the study are summarized as follows: 

As it was indicated in the analyses the sampled teachers have BA degree 

in English and out of the ten three are females. Regarding to students 

the sample has almost balanced ratio between female and male 

respondents. This has played great ro le in obtaining valuable data. 

• The finding revealed that the students under study have serious 

mechanical and grammatical problems in their writings. 

• Majority of the students find out writing as difficult task. 

• The study indicated that students are poor in writing because of 

the environmental, method of teaching, students back ground 

and complexity of English language nature . 

5.2. Conclusion 

On the basis of the major findings derived from the reports, analysis and 

interpretation of the data collected through questionnaires, test and 

interviews the following conclusions are made: 

• The students under study confront several problems in relation to 

learning writing skill. I;' general, i't was revealed that while carrying 

out their writing tasks, the students face serious problems in 

vocabulary , punctuation , organization of ideas, spelling ,in using 

prepositions and auxiliary verbs, capitalization and their papers 
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are full of unclear explanations. Thus, it has been indicated that 

the aforementioned problems cause a lot of confusion for the 

teachers involved 111 teaching high school students and for the 

proposed readers of the papers written by students. Therefore, 

based on the results of the present study, it is indicated that the 

over all performance level of the students was found to be low in 

writing. 

• To the majority of the respondents it was pointed out that they get 

learning writing skill mostly difficult. It seems that the difficulty 

level of writing skill is very serious even now. 

• The results of this study further point out that the students under 

study seem to ignore grammar rules and the teachers use mother 

tongue in writing lessons. Hence, it is possible to conclude that the 

classes of writing instructions were not equipped to appropriate 

writing. 

• The study found out that majority of students to have been 

affected negatively in their writing tasks because of the target 

language factors such as complex spelling rule, spoken language 

and complexity of writing skill process. 

() The results of this study indicate that most students have limited 

vocabulary and grammar knowledge. They a lso seem to have 

negative attitude, low confidence,' and poor writing habit in leisure 

time and weak back ground. Additionally, the students seem poor 

in practice to write and always fear to make mistakes .This might 

lead to conclusion that the students are ineffective in writing skill . 

• From the findings, it can be concluded that some environmental 

reasons like negative peer influence, cultural gap, few 

opportunities to practice English and negative home conditions are 

supposed to be causes of poor \\Titing. As a resul t, the findings 

indicate that these factors have been affecting the students writing 

negatively. 
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5.3. Recommendations 

In the ligh t of the fi n din gs of the s tudy , it seems reasona ble to suggest 

th e fo llowing recomme n dation s . 

• To minimize the problems In writing, s tu dents h a ve to prac tice to 

write the numbe r of wri t iqg tas~s and the written item s h a ve to 

spot by the teach ers a nd th en the reason s for the problem s ha ve to 

indicate to the s tuden ts . Further , self editing and peer review ha ve 

to be practiced by the s tudents. 

• It is proposed that the teachers, curriculum experts a nd text book 

design e r have to increase the nu mber of wri ting tasks th at sui ts to 

the age, backgrou nd and grade level of the s tudents ' .This can 

enha n ce the writing a bili ty of the s tudents. v' 

• In rela tion to writing difficul ty level, it is advisa ble for the teachers 

to initiate their students to ma ke extensive writing prac tice .This is 

to help familiarize s tudents with the writing process which a re 
I .. , 

helpful to minimize the difficult level of writing. 

• It is s u gges ted tha t s tuden ts ought to read exten s ively in order to 

increase their gramma tical a nd vocabulary knowledge which a re 

core e lem ents of writing. Additiona lly, it is advisable th a t teachers 

have to be aware their studen ts to write in rest time , to have 

motivation and to a void fear in writing lessons . 

• To prevent the environmental reasons that affect wring s kill , it is 

supposed that teachers , pa rents a nd the school have to ma ke a 

great commitment on a rra n ging sensible atmosphere where by the 

students write and read during their leisure time . 

• To m.inimize the i gn~ring · gra mma r rules a nd the teach ers u se 

mother tongue in teaching a nd learning wri t ing. It is supposed tha t 

teach e rs have to master th e subj ect matter e ffective ly a nd they 

ou gh t to employ mul tiple teach ing techniques in order to improve 

s tudents wri ting. 
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• To reduce the spellin g and spoken language errors, an appropriate 

pronunciation drill ought to give to student's .And teachers h a ve to 

teach the writing process appropriate ly. 

• Th e researcher failed in giv ing conclusion for items like teachers 

low proficiency in teaching a nd pa re nts' negative attitude because 

of differing responses. Therefore, it recommended that furth er 

re search to be conducted. 

• Finally, it is important to gIve orientation and motivation for the 

students . in order to improve their writing ability so that students 
. . 

could at least minimize the problems. 
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APPENDIX A 

ADDIS ABABA UNIVESRSITY 

FACULTY OF LANGUAGE STUprES 

DEPARTMENT OF ENGLISH 

Ques tionnaire to b e fi lled by s tudents 

I am conducting a resea rch into the problem s tudents' encounter in 

writing with regard to gra d e ten students. Your s incere responses to the 

questions be low a re of great h elp for the success of my study. Therefore, I 
, , 

kindly request you to give genuine responses that will be k e pt 

confiden tia l. 

Thank you for your cooperation. 

PART ONE 

I;>irection: - 1 Do not writes your name 

2 . Put X mark on the s pace provided a nd fill the bla nk 

with the 

most appropriate responses 

Provide the following background information 

,A. sex --------- ---------- B. ~ge ---- -----,-- -------- --

PART TWO 

1. According to your experience writing in Englis h is -------- ------------

A. Always easy C. Mos tly difficult 

B. Mostly easy D. always difficult. 

Oirection: - the following a re some possible problems that can be faced 

by you in writing s kill class . Indicate h ow serious these problems by 

putting X ~re m a rk, in the provided column as a ppropriate for you u s ing 

the fo llowing measuring scales . 

The number represents: 
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No 

1 

2 

3 

4 
.-

5 

6 

7 

8 

9 

10 

r 

No 

1 

2 

3 

4 

5 

6 

7 

8 

1. ; A serious problem 

2 = A minor problem 

3. = Not problem 

Item 

Spelling 

Capi talization 

Punctuation 

Organization of idea 

Prepositions 

Vocabulary 

Inexplicitness ( unclea r) 

Auxiliary verbs 

PART THREE 

Scale 

Direction: Indica te the extent to which th e factors below make your 

writing difficult by putting a 'X" m a rk on one of the five point scales ( = 

Very greatly 2= greatly 3= sometimes 4= rarely , and 5= never) 

Factors that make your writing difficult 1 2 3 4 5 

Weak foundation 

Your limited vocabulary knowledge 

Your limited grammar knowledge 

Few opportunities to practice English 

Bad home condition , 

Teachers low proficiency in teaching English 

Writing is done in mother tongue 

Parents negative attitude toward s English 

language 

Negative peer influence .-

I 
Lack of habit to write in leisure time I 
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11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

Your negative attitude towards learning 

writing ski ll 

Fear of making mistake 

Lack of Practice 

Influence of spoken form 

Complex spelling rules 

C~l tural gap , 
Over generalization of the grammar rules 

Complexity of writing ski ll process 

Lack of confiden ce 

Ignorance of the grammar rules 

1. State additional problems related to writing? 

2. Mention oth er factors that make your writing difficult? 
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APPENDIX B 

ADDIS ABABA UNIVESRSITY 

FACULTY OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH 

Questionnaire to be filled by teachers 

Dear Teacher 

The a im of the questionnaire IS to investigate the problem e ncountered 

by students in writing . Your genuine a nd con scious res pon se is highly 

a ppreciated I would like to assure you th at your response to the 

questionnaire would be under s trictly confidential. 

Thank you for your ctJoper ation ' 

PART ONE 

Direction: - 1 Do not write your name 

Put ')(" mark on the space provide with the mos t appropriate 

response 

Provide the following back ground information 

A. Sex ________________ _ B. Qualification 

C. Experience ______________ __ 

PART TWO 

2. Do your students get writing skill difficult/ easy _____________ ? 

Does this h appen to all , most some or few s tudents' ? 

Direction: - the following are some possible problems that can be faced by 

your students. Indicate h ow serious are these problems by putting 'X" 

m a rk in the provided column as appropriate for your observation. 

The number s represent: -

1= A serious problem 2= A Minor problem 3 = Not a problem 
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No 

1 

2 

3 

4 

5 

6 

7 

8 

No Item Scale 

1 2 3 

1 Spelling 

2 Capita liza tion , 
3 Punctua tion 

4 Organization ( sequen cing) words 

5 Preposi tions 

6 Vocabula ry 

7. Inexplicitness ( unclear) 

8 Auxilia ry verbs 

PART THREE 

Direction: - Look at each factor a nd put a n 'X" marks on the gIVen 

scales to Show the extent to which it blocks your students writing . 

The number represents :-

1 = very greatly 

2 = greatly 

3= some t imes 

4. = Ra rely 

Factors tha t make your wri ting difficult 

students Weak background 

Student limited vocabulary knowled ge 

Student limited gramma r knowledge 

Few opportunities to prac tice English 

Baa home condition , 

Teach er low profic iency 

Writing is done in mother tongue 

Pa ren ts negative attitu de towa rd s . English 

la n gu age 

5. =Never 

1 2 3 4 5 

I 

I 
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9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

Negative peer influence 

Lack of h a bit to write in le isure Lime 

s tudents negative attitud e towards learning 

wri ting ski II 

Fear of m a king mistake 

Lack of Prac tice 

Influence of spoken form 

Complex s pelling rules 

Cultural ga p 

Over generalization of the grammar rules 

Complexity of writing skill process 

Lack of confidence 

Ignorance of the grammar rules 

1. Write other factors that make writing difficult for your students. 

2. Try to list some additional problems that ca n be faced by studen ts in 
w~iting . 
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Appendix C 
INTERVIEW GUIDE QUESTINS FOR TEACHERS 

I. What do you think is the most serious problem hindering your students 
, 

writing abi lity? Ho\\' do they affect your students learning? 

2. Do your stu dents get writing skill difficult or easy? Is it difficult for all of 

your students? 

3. Are punctuation, organization, capitalization, using prepositions and 

auxiliary verbs, vocabularies and spelling the problem areas m your 

students learning \\Titing? Discuss how serious they are? 

4. Do your students write clear and meanmg full sentences and 

paragraphs? Are these problems serious for you r students? 

5. What do you think the causes of poor 'Hiting? Explain how often affect 

the students writing? 

6. Are the Spelling system, the nature of 'Hiting skill process and the 

nature of spoken language influence the learning process of writing? How 

often they affect the students writing? 

7. What do you think the impact of peer influence, parents' negative 

attitude and cultural gab and student home conditions on writing? 

8. Do your students need to practice English in leisure time? If your answer 

is no, how often this factor affects your students writing? 

9. Do the students have positive attitude towards learning writing skill? If 

your answer is no, why? 

10. What do you think the confidence of the students in learning writing? Do 

they fear to make mistakes? 

II. Do you think students have adequate grammar and vocabulary 

knowledge? If no what is,the adverse ,effect of in writing? 

12. What do you think about the background of the students? Do they have 

enough former knowledge on \\Titing? 

13. How did you see the teachers ' effectiveness in teaching writing? Does it 

h ave any impact in learning \\Titing? 

14. Did you observe the students ignoring and over generalizing the grammar 

rules in their writing tasks? 
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APPENDIX D 
ADDIS ABABA UNIVESRSITY 

FACULTY OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH 

Allotted time 1:20 

Writing Test for students 

Direction for students 

Do not write your name. 

Purpose : this is designed into the problem students' e n coun ter in 

writing. So, your genuine responses to th e test will be kept confiden tial. 

Instruction: Read th e foHowing question carefully and write your a nswer 

at the sheet provided. 

TEST ONE 

1. Write a letter to you r friend expressm g your self. What did 

you do 

Yesterday, what a re doing today and what will you do 

tomorrow? 

The address is not n ecessary .. 

TEST TWO 

No 
1 
2 
3 
4 
5 ' 
6 
7 

2. Imagine that this is your d iary s h owing some of your 

activities on certain days. First fill in your activities for these 

. d ays which h ave been left blank. Then, using the information in 

the diary, write a lette r to a fri end te lling him / her how you are 

s pending your time . The address is not necessary. 

Day Activity 
Monday Study 
Tuesday 
Wednesday Writing a ssignment 
Thurs day 
Friday , 

Saturday 
Sunday Exam 
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