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Abstract

The purpose of this study was to describe curreattites of ECE at Nekemte Administrative
Town. The study employed concurrent embedded de$eprchers, directors, care givers,
parents, and experts (regional, zonal and admiatste town). Questionnaire, interview,
observation and document review were used to gadaga. Data were analyzed using both
guantitative and qualitative methods of data anedysThe results of the analyses revealed that
teachers had satisfactory practice in ECE but tbetents of curriculum did not consider holistic
development and learning needs of the childreneR&@rand government were not sufficiently
participating in ECE. The indoor and outdoor enviment of ECE centers was not favorable
and childsized. Accessibility of ECE for childrefithwspecial needs was weak. Shortage of
supervision, well-designed curriculum, quality @evice and in-service training, awareness
among stakeholders, adequate resources and budgeigstem, materials and equipment,
awareness of parents and interest of professiomadse challenges hindering preschools at
Nekemte Administrative Town. Although there wengodpnities of using materials like early
childhood education standard, guideline for presdheducation, guide line for children with
disabilities, locally available materials, the poé®ols were not properly using these
opportunities. The findings implied that stakehadde@eed to have awareness about early
childhood education, its benefits and its effecfivactices. Furthermore, pre-service and in
service quality trainings should be given for teah At last to be successful in early childhood

education, the preschools need to use the oppadorani



CHAPTER ONE
INTRODUCTION

1.1. Background of the Study

Education is essential for economic and sociabligoment. As several research studies
have demonstrated, education contributes to samaamic development and; thus it becomes
instrumental in improving health condition, acqtiesi of knowledge and skills and increasing
productivity. Wolfensohn (2000) asserted that nanty has succeeded without educating its
people; education is a key to sustaining growth asalicing poverty. UNESCO (1974) also
added that if the man is the source, the agentthadultimate aim of development, it is
incumbent upon education to fit for his role. Esglin countries like Ethiopia, where poverty,
epidemics, natural disasters and other man-madenatdfal problems are widely spread, the
value of education is paramount. To improve thengvstandards of the society, education is
believed to be a strong instrument. It has beemdoaut that all kind of development is
facilitated when people are educated (Habtamu, J19Bfom this, we can conclude that
education is a cornerstone for the socio-econopalitical and cultural advancement of a given

country.

Hence, it is obvious that education has tremengouser to the wholstic development of
humanbeingsLiteracy, which is the heart of education, has @oto the whole community
development. The foundation that lead to subsedeaming and literacy achievement is early
childhood programs (ECP) as, many learnings occuing the preschool year (Celia, 1988).
That is why the international community gives atitam to this critical period and declared

different articles concerning childhood educatidhe Jomtien Declaration (UNESCO, 1990)



acknowledged that “learning begins at birth” andttibasic education began much before
primary school entrance. This was a basis in thiergtanding of early childhood as it brought

early childhood care and education (ECCE) undectmeern of mainstream education.

The emphasis placed on the early childhood permtdinued by Dakar Framework of
Action (UNESCO, 2000) which focused on achieving $ix Education for All (EFA) goals. The
first goal of the Dakar Framework of Action is tapand and improve comprehensive early
childhood care and education, especially for diaathged and vulnerable children (UNESCO,
2000). The international community also adoptedghkiMillennium Development Goals
(MDGs) in 2000. The provision of comprehensive,ista, integrated and high quality early
childhood services to all young children and tHamilies will clearly help attain the first five
MDGs (Ministry of Education (MoE), Ministry of Hehl (MoH) & Ministry of Women'’s

Affairs (MoWA), 2010).

According to White (2000), substantial benefitsildobe gained through pre-schooling
especially for children who were brought up in poyeand at high risk of school failure. This
means, comprehensive early childhood programs esgled to improve the cognitive, social
and emotional functioning of preschool children ethiin turn, influences readiness to learn in
the school setting. Research recognizes that Wigee a wide range of benefits including a
social and economic benefit, better child well-lgeand learning outcomes as a foundation for
lifelong learning, more equitable outcomes and céidn of poverty, and increasing inter general

social mobility (Ashley & Russell, 2003).

For instance, Meghan (2013) stated that accessaty childhood education not only

leads to improve social, academic, and health owsofor children, but can also carry the same



benefit in-to adulthood. Early childhood educatand care programs can work against some of
the negative effects of social factors such asoseconomic status, discrimination, social
support, and work demands which have been linkephisical and mental health outcomes.
Early childhood education (ECE) is beneficial fdildren, for parents and for society (White,
2000). That means the program intervenes not ontlge life of a child, but also impact parents,
families, and population. In addition to this, Marst (2007) cited in Venital & Sankar (2009)

states the effect of early year on brain develograstiollows

Brain development in the early years sets neurodbgnd biological pathways that
affect health, learning and behavior throughowt. IIf is in this early of life critical
periods are located for development of several itogn social and psychomotor
competencies, which significantly contributes ttetasuccess in life. If this critical
period is not supported by, or embedded in stirndaand enriching physical and
psyco-social environment, the chance of the chilafasin developing to its full

potential are considerably, and often irreversibggduced (Venital & Sankar 2009,

p.1).

White (2000) added that the kind of nourishmeitiecand stimulation an individual
receives influence brain development. In the Etigilopontext also Tassew (2011) also shows
that early childhood attendance is positively asged with substantial improvement in

children’s cognitive development.

Other studies in the western contexiwsdd that more students who did not go through
the program had criminal records as adults compartdthose who did go through the program

(David, 1998). Those who had preschool educatiem lzaad a higher monthly income as adults,



and a higher percentage of home ownership (SchasighWeikart, 1993). This study was able
to clearly make the connection between early edutand an improved overall quality of life.
When young children develop in a healthy early smnent, they are more likely to grow into
successful adults who can potentially break thelecyaf poverty and positively impact
communities as a whole (David, 1998). So that,ndustrialized countries, early childhood
education serves as pathways for educational gualitd in turn the acquired cognitive
development is one of the basic predictor of suxaesfe (Tassew, 2011). Nevertheless, in most
developing countries, of which Ethiopia is onegtarshare of children start education late in
their ages and directly join primary schools skiygpthe nursery and kindergarten. As a result of
these phenomena, low quality, high grade repetiteomd dropout rates are the main
characteristics of their education sector (UNESQ@)5, cited in Tassew, 2011). This implies

that to combat against these educational probleary; childhood education has paramount role.

However, there has been considerable momentuheidévelopment of early childhood
policy in Ethiopia; sustaining long term changesarly childhood education remains challenge.
As indicated in MoE, MoH and MoWA (2010) early atibod education is very low in quality
and in number. Even, the existing one are, dontipgrovided by the private sector; those
outweighed by fee charging nursery school and komigens (Tirussew, 2005). The other
preschools are going on by non-governmental orgéioizs and faith based institutions.
Although, the largest population of children liviesrural areas of Ethiopia, kindergartens were
limited just exclusively to urban areas of the doyr{Tirussew, 2007; Tirussew, Teka, Belay,
Belay, & Demeke, 2007).

Generally, preschool programs are a great systegive children the educational build-

ing blocks to help them learn and prepare for prynschool, and healthy development and



future well-being. Mainly, of children who are eacwmnically and socially disadvantaged have
become an energetic public issue with importantlicapons for families, business, private
humanity, and government. In this regard, thigaesh aims at studying the practices of early

childhood education at Nekemte administrative townyest Ethiopia.

1.2. Statement of the Problem

Early Childhood Education (ECE) has become on¢hefpriorities for the education
sector because it will be one of the potential tepio the overall improvement of quality of
education. In addition, it reduces dropout and tigpe rates in later stages of formal schooling
which leads to higher enrolments (MoE, 2010). Femtiore, participating in ECE is the right of
the child and it has been considered as bedro@doatation for all (EFA) and the first step in
meeting all the other EFA goals (UNESCO, 2000).sTihiturn, contributes to the overarching
Millennium Development Goal of reducing poverty. séimption in quality early childhood
education yields a high economic return, equalighgrtcoming and unfairness, especially for
children from poor families. Besides, ECE has pesiteffects on female labor force
participation and schooling of older siblings. Is@ levels the playing field by reducing
inequalities between rich and poor. It is, thuskey component to breaking the cycle of
intergenerational poverty (MoE, 2010).

Even though Ethiopia is from the most populatedntxy in Africa, the Ethiopian human
capital is not too much promising for the immedidéyelopment of the country. The problem is
related to child survival, development and protewi which are deep-rooted in the womb of
poverty (Tirussew, 2007). As stated by scholardvisg these problems is effective if early
childhood education is focused on. Especially, v on early childhood education is relevant

to foster human capital (Cunha et al 2006 citedassew 2011); it is also pathway to address
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illiteracy, education and lifelong learning. But, aur country until recently, very little attention
has been paid to this substantial issue (Tirus28@7). In order to bring sustainable growth and
development, this sector should be focal point déication and its impact needs to be
researched.

In Ethiopia, the practice of modern educationoi@ young in general. Particularly, the
case of early childhood education is almost maiigied throughout the country until very recent
year except in some cities (Tirussew, 2007). Furttore, it has not been researched widely and
deeply although some researches were conductedséew, 2007; Tirussew et al., 2007 and
Tesema, 2012).

Nekemte administrative town which is found in eastéd/ollega Zone has emerging preschools
which are currently teaching children in differeséctors like private, faith based and
governmental (zero class) preschools. Therefomeguwcting study on these preschools is timely
and mandatory as it is the base for education meige. Because studying the practice and status
of ECE and comparing the practice with theory isnid to be crucial. As far as the researcher’s
knowledge is concerned, there is no research coeduthat focuses on early childhood
education at Nekemte administrative town.

This research, therefore, has been conducted erstttus, in doing so exploring the
major challenges of early childhood education dedgossible opportunities of early childhood
education.

Accordingly, the study attempted to answer theofeihg basic research questions:
1. What is current status of early childhood edocadf Nekemte Administrative Town?

1.1. To what extent teachers are qualified tgptiaetice of early childhood education?

1. 2. Is the curriculum relevant to the hatisthild learning and development?



1.3. Are the environment, materials and equipmargsvell organized and
adequate to meet the children’s needs?
1.4. What methods of teaching and assesistachnigies are used in ECE centers?
1.5. How far ECE is acsesssable to ahildrged 3-67?
1.6. How far parents and governmentavelved in enhancing ECE?
2. What are the major challenges that are hinderirgy ¢hrly childhood education of

Nekemte Administrative Town?

3. What are the possible opportunities of early cloloheducation in Nekemte

Administrative Town?

4. Is there significance diffirence between earlydihdod education centers (private, faith

based and governmental) of Nekemte Administratiee in practicing ECE?

1.3. Operational Definitions

= Early childhood education / preschool / preprimary is the program designed to

educate children to prepare them for primary edoat

» ECE practiceis a processure in curriculum, teachers qualificatassessment technique,
teaching method, enviorenment of ECE, parental lugroent, government support and

acssesaability

= Government ECE is early childhood program provided for childrenfise to six years

by government.

» Private ECE: refers to education program provided for childrare¢ to six years in

private owners.



» Faith based preschool:refers to faith based education program providedchildren

three to six years by religious organization.

1.4. Significance of the Study

The researcher of this study believes that theystoay have paramount importance for
the beneficiaries to examine and improve the prastiof ECE of Nekemte Administrative
Town. The study will also create awareness abauptactices of early childhood education for
practitioners, civil society, caregivers, teachersn-governmental agencies and government
sectors. In addition, the findings of the studgyrhave a broader application in to ECE. It may
also provide some valuable suggestion and recomaiend for concerned bodies. Finally, the

study may initiate other researchers to undertakiepth study on the problem.

1.5. Delimitation of the Study

The study covered, Nekemte Administrative Townjolwhis the biggest town of east
Wollega zone. By taking time and financial consttsiin to account, the scope of the study was
delimited to one administrative town. Since the bams of preschools are large, it would be
impractical to widen the scope to include more tosvnareas; and the study was delimited

conceptually to practice of early childhood edumati
1.6. Limitations of the Study

There were different limitation that encounteresiegchers during gathering of data and
conducting the study. For the individuals assigasdexperts did not know well about early
childhood education, they were unable to providevant responses for the information they

were asked for during data collection. In additibg,the name of meeting they were not fully
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available to participate in the study. The otheritiation was that the number of respondents in
governmental preschools was few in number so cangatheir responses with the rest
preschools’ responses may affect the result. Therdimitation was the degree of covering the
entire practices. Though the researchers try toesddthe practices of preschools, it might be
difficult to see in depth practices in this very#dhperiod of time as some practices are changed

because of different factors. So, observing them na be effective.



CHAEBR TWO
REVIEW OF RELATED LITERATURE

This review covers basic points in rationalesh&foretical perspectives and theorists on
child learning and development, guiding principtdsthe Ethiopian early childhood care and
education policy framework, curriculum of early Idhiood education, holistic child learning and
development, qualification of practitioners, phgdienvironment, facilities and materials needed
in good quality of preschool education, parentablaement in preschools, government role in
preschool, quality, equity and access, childrenhv@pecial needs and inclusive education,
challenges and opportunity of early childhood etlocaand development of early childhood

education and current preschool situation in Etiaiop

2.1. Rationales of Theoretical Perspectives and tbests on Child Learning

and Development

All children have unique qualities. If we are to ehechildren’s individual needs
effectively it is essential that we recognize thdifference and acknowledge that they have a
right to be treated with respects (Sheila, 2008usT the following theoretical perspectives help

us planning and developing more appropriate anggtovision for the children.

Friedrich Froebel (1782-1852)

Friedrich Froebel was from German. He developed wuwed "kindergarten”, and
designed what is called the "Froebel gifts" (geamdblocks, pattern blocks, etc). Froebel's
contribution to the education world was his idaaseicognising that children had unique needs
and capabilities, and the importance of the aatiwiin the children's learning (Sheila, 2009).

10



Maria Montessori (1870-1952)

Maria Montessori, an Italian educationist durthg early 1900s, postulated that "play is
the child's work." According to the Montessori Medly which is still employed today in
preschools, children would be best served spentheg play time learning or imagining.
Montessori play is sensory, using a hands-on apprt@a everyday tools like sand tables. The
child sets her own pace, and the teacher is cabidive in helping the child play to learn (Sheila,
2009).

Sigmund Freud (1856-1939)

Freud described play as a child's mechanism foeateplly working out a previously
experienced traumatic event in an effort to cor@cmaster the event to his satisfaction. The
main theory of Sigmund Freud is Experiences inyeahildhood influence later development.

Assumes sexual factors are major factors, eveary ehildhood (Sheila, 2009).

Uri Bronfenbrenner (1917- 2005)-Nature versus Nurtve

This is how much either nature (genetic/inheritéincéorn ability) or nurture (the
environment /people /place and external influengagy part in child’s development and
learning (Sheila 2009). Uri Bronfenbrenner beliebathnce between nature and nurture to child
development. Child is placed in the middle of coride factors which all influence the child.
Emphasis is placed both on environment and hereditgording to Debora & Roy (2009),
Bronfenbrenner and Morris (1998) suggest four lewélsystems. The microsystem refers to the
individual’s immediate environments, such as thmifigaor work place. Exosystem- refers to the
events that occur in immediate environments thatndo directly involve the person. The
mesosystem entails the interaction of microsysteMacrosystem refers to more remote
influence on individuals; such as social change godernmental policy. As Bronfenbrenner
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(1986), cited in Debora & Roy (2009), suggests thdividual behavior can best be understood
with the complex of this complex array of system.
John Bowlby, Theory of Attachment
As Bowlby, maternal attachment is essential forlthgapsychological development; it
leads to a greater understanding of emotional dpweént and in particular, dependency and the
need for emotional security. Sheila (2009) puts Bgig attachment theory as follows:
It states that babies need to form one main attaohifmonotropy). That would be
special and of more importance to the child thay etier. Bowlby believed that
children needed to develop this attachment by ahd of their first year and
prolonged separation during the first four yeaosrfithis special person would result
in long term psychological damage. He called thrgtital period’. Bowlby showed
through his research that meeting a child’s physind care needs is not enough for
healthy development and growth. He suggested tiiliren also needed consistent

support which could be provided by the mother,altih (p.54).

Bowlby’'s evolutionary theory of attachment suggesist children come into the world
biologically pre-programmed to form attachmentshwathers, because this will help them to
survive. Bowlby believed that early relationshipghacaregivers play a major role in child

development and continue to influence social retetiips throughout life

Bandura’s Social Learning theory

Psychologist Albert Bandura proposed what is knasrsocial learning theory. According
to this theory of child development, children leaew behaviors from observing other people.

Unlike behavioral theories, Bandura believed thaemal reinforcement was not the only way
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that people learned new things. Instead, intrimginforcements such as a sense of pride,
satisfaction and accomplishment could also ledéaming. By observing the actions of others,
including parents and peers, children develop nkilssand acquire new information. The

following is what ‘Sheila’ overviewed about thistry:

Bandura’s research showed that children learn tiir@xample. He found that a wide
range of behaviors, such as sharing six roles ggdeasive actions, are learned as a
result of children observing this behavior in othe3ocial learning theory reinforces the
need for children to see and model socially actd@pthehaviors and positive role
models. For example, if children hear adults usibgsive language they will believe
that this is an acceptable way to behave and wgldhis behaviors; on the other hand
if they see adults being altruistic, cooperativel aaring then they will copy this

behavior(Sheila ,2009.p.51).

The main theory of the above idea is that legiakes place by imitation. This differs

from Skinner's "conditioning” because there is narghasis on inner motivational factors.

B.F.Skinner (1904-1990) Theory of Reinforcement

The main theory is thateinforcement and punishment molds behavior. Céildare
conditioned by their experiences. Skinner mainthitieat learning occurred as a result of the
organism responding to, or operating on, its emvirent, and coined the term operant
conditioning to describe this phenomenon. He betiewhat behavior that is rewarded
(reinforced) is likely to be repeated. As stated Simeila (2009), Skinner's theory of
reinforcement is a ‘nurture’ theory because, hegeagthat children learn if their efforts are

reinforced in same way. Skinner used this ideautygest that babies and young children stop
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making some sounds if adult did not recognize epoead to the sounds. Because the adult did
not reinforce the action the baby would not repeaBSkinner called this process ‘selective

reinforcement’ (Sheila, 2009).

Piaget’'s Theory of Cognitive Development

As stated in Sheila (2009) Piaget believed thatnfilwirth children actively select and
interpret information from their environment. This sometimes referred as constructivist
approach because Piaget suggested that childrihupuor construct their thoughts according to
their experiences of the world around them. Piadentified four broad stages of cognitive
development. Among those the second stage (prextopeal stage from 2-7 years) is consists
preschool age children’s. At this stage childrewetigp their skills at using language and
symbols. They engage in much imaginative play whbey use objects in a representational

way (Sheila, 2009).

Jean Piaget imost noted for introducing the stages of child dgwement. These stages
directly relate to play, as he stated that intéllec growth occurs as children go through the
stages of assimilation, or manipulating the outsideld to meet one's own needs--playacting--
and accommodation, or read justing one's own viésvameet the needs of the outside
environment, or work.

Vygotsky’s Theory of Cognitive Development

Vygotsky is most noted for introducing the ZPD zone of proximal development. The above

scholar puts Vygotsky’s theory as follows:

Vygotsky thought that a child’s social environmeartd experiences were very

important. He believed that children were sociahge from birth and that through
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interaction with their parents, and later peersythcquired skills and concepts. He
suggested that adults needed to extend childreartsihg to enable them to reach their
full potential and called this the Zone of Proxinmavelopment (ZPD). His belief was

that adults need to intervene in order to helpdechit move in to the ZPD. Like Piaget
Vygotsky saw children as active learner, but be&dgocial interactions were needed

for intellectual growth and development (Sheila)20

This suggests that while children need their peenslaymates to grow, they need adult
interaction as they master each social skill ardraady to be introduced to new learning for
growth. In Vygotsky’'s view the adults provide theafolding to help children learn new
information and develop more complex thinking diei. Both, Lev Vygotsky and Jean Piaget

believed that, development is influenced througéractions with family, friends and culture

Some theorists believed that development was dikge and that children progress
through different stages as they mature. And o#faav the child as a mainly influenced by
culture and society. Another theorists and reseaschut the view of forward that development
is not stage-like and focused on factors which keadertain outcomes, such as the influence of
adults, parents, carers, social and cultural imites, and the media. According to Sheila (2009),
it is important to note that apparently contrastihgories do not necessarily mean that one is
right and the other is wrong. It is only throughnsalering these theories and perspectives
together with your own professional judgment altbetneeds of the child, that you will be able

to decide upon the most appropriate course of mtti@nable them to progress (Sheila, 2009).
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2.2. Guiding Principles of the Ethiopian Early Childhood Care and Education

Policy Framework

As stated in MoE (2010kthiopian guiding principles of the early childhoodre and
education policy framework are upholding and reiciftg beneficial Ethiopian cultural values
including involvement of families and parents, asmmmunity participation and ensuring the
holistic needs of young children is met. Equitabteess to quality early childhood care and
education for all in inclusive approach addressingnerable and marginalized children,
particularly children with special needs is anotlpeinciple. To do this inter-sectoral and
integrated coordination among relevant ministriesl arganizations working on child care,
rights, health, education and development in comiydrased approach is needed. Cost-
effectiveness, and feasible read map, with conaetmn programs that is ensure that every
child has, in the near future, access to earlybloibd care, education and development before he
or she joints formal schooling since ECE servinghis needs of all groups of children from
prenatal to seven years. The family is the firgpomsible body for supporting the holistic
development of their children and hence they needet empowered and supported to ensure
they are effective in their role (MoE, 2010). Theo@ia Education Bureau has also set
minimum standards in line with strategic operatloplan and national policy framework.
According to Oromia Education Bureau (OEB) (20089sghool education program must meet

in order to achieve the intended goals and profi&tsn the policy.

The United Nations Convention on the Rights of th€hild 1989

Convention on the Rights of the Child was adopbgdthe United Nations general

assembly in 1989 and came into force as part @frnational law in 1990. There are 191
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countries, including Ethiopia, that have ratifidte tconvention. Once a country, ratifies the
Convention, then it is obliged to incorporate theides within the Convention into its own
laws. Each country that has ratified the Conventiarst produce a report after two years and
then every five years. The report is presentedhe¢oChildren’s Rights Committee of the United
Nations. The Convention is points out the needctamntries to work together co-operatively in
order to implement the Articles to the maximum,hwiicher countries helping poorer countries.
There are forty-five Articles altogether in the @ention, which cover many different areas of

children’s rights.

Requisites to Promote Developmental Growth of Preehool Aged Children
(4-6+ years)

According to MoE (2010) pre-school children (4-sars) require the opportunities and
support to acquire and develop a wide variety afsskncluding fine motor skills, language,
social-emotional and thinking skills. Activitiesathwill further develop a sense of mastery of a
variety of skills and concepts are needed for thewvelopment. Encouragement of language
development through talking, storytelling, beingddo, singing as well as to learn co-operation,
helping others, sharing are also important. Theerotiequisites to promote development are
experimentation with pre-writing and pre-readingllskhands-on manipulation of objects that
support learning and hands-on exploration for liegrthrough action. Opportunities for taking
responsibility and making choices, encouragemenddvelop self-control and persistence in
completing projects, support for developing a seneself-worth, opportunities for self-
expression, encouragement of creativity, opporesito become self-reliant in personal care,

additional opportunities to develop independene@ a&so requisites to promote development .
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Requisites to Promote Developmental Growth of Chilen with Special

Needs

Children with special needs require access tohiétaion services such as counseling,
physiotherapy, sign language within the health gp@std in other facilities; equipment and
materials that are adapted to the needs of spee&ds children; indoor and outdoor facilities
that suit the special needs child; ECE facilitibattare friendly to the special needs child,;
curriculum that suits the needs of the special sebdd (MoE et al., 2010).

Developmentally and Culturally Appropriate Practice (DCAP)

Children learn with family and cultural contextedrning and development are in
separable from the concerns of families and intsgpeal and community process. Cultural
identity therefore is seen as significant area aficern with in quality of early childhood

education and for curriculum development (AngeGQ9.

Culturally appropriate practice is the ability gm beyond one’s own sociocultural
background to ensure equal and fair teaching aarhileg experiences for all. This concept
expands developmentally appropriate practice (DA®)address cultural influences that
emphasize the adult’'s ability to develop a “muéiphultiethnic perspective”. According to
Godon & Browne (2010) preparing teachers and ceeegifor multiculturalism is not just about
becoming sensitive to race, gender, ethnicity,greh, socioeconomic status, or sexual
orientation. It is also related to an understagdh the way individual histories, families of
origin, and ethnic family cultures make us simtlaand yet different from others. Through such
insights, teachers will be able to respond poditive the individual child’s unique expressions
of growth, change, learning styles, culture, lamgyaproblem-solving skills, feelings, and

communication styles (Hyun, 1998 cited in Godon g\Bne, 2010). A consistency between
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home and school would “allow for children to exgresd show the importance of their own
family culture and identity” by “using children’sepsonal experience, family culture, and
diverse language expressions as important soufdearaing and teaching” (Hyun, 1998 cited
in Godon & Browne, 2010 ). The core component &fPD addressing the social and cultural
contexts in which children live, highlights the iorpance of connecting a child’s sense of

cultural continuity between home and school.

The Culture that Consider Early Childhood (Gada Sy$sem and Early

Childhood)

Before over a century, Oromo havertio@n system to rule themselves. This system
called gada system. It was holistic for Oromo comityu(politics, religion, culture, economy
and social). The word gada by itself have diffemaeainings and interpretations. So, the area that
was related to childhood is considered for thid.dargada system there are various stages. The
Stages were divided depending on the ages of ehilsnly boys). There are seven stages in
gada system. One gada grade or stage has eigbtdigation.

The first stage extends from birth to eight ye#ing; name given for this stage is called
'Dabballee’. This period is identified as early y&acritical period and early childhood in
modern world. In Oromo community (gada system)s {heriod is considered critical for the
child’s growth in the societal system. Especiakcand training is given to the boys of this age to
carefully shape their future growth. At this stdabey learn how to sing for heros, how to play
with their peers and get simple trainings abouir tiresponsibility. They are protected from harm
and adults give them love and attention. The conityjwonsiders the boys to be among the
principal mediators between man and God. The bogms$elves are not an object of worship.

However, unfortunate men and women do come to thecause they believe that through them
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they will find relief from their misfortunes. Chileks people and people whose lovestock have
died out or become barren will approach a dablzaitl placing their hands on the boy’s head,
they pledge to return and anoint if their prayerdbildren or cattle is answered. This means that
if they do have children and if their cattle mulipthey will come back with gifts.

The ritual elevation of the dabballee is manifdstea variety of ways. Oromos see to be
able to discipline their children by means of védmmonitions, threats, and with holding subtler
psychological rewards to which the children areuatamed. In the case of dabballee, however
the parent is prohibited by custom from ever punghhem physically. Not only do people
refrain from hitting the dabballee, but even otbeildren who take refuge in the home of such
children will be spared by their parents. The vacy of touching the person of a dabballee is
when danger guarantees safely. It seems cleartltbae boys are invested with power and
attributes similar to those of the ‘gqaalluu’ andheat liminal persons. Parents try to protect their
dabballee, children by giving them unattractive d@edogatory nick names. They are presumed
to be less likely to attract the attention of patdnll-wishers. The mother of the dabballee it no
supposed to rear their own sons. They are expéetgige them to an endogamous. If the mother
must leave the camp, the child is entrusted to m@svor neighbors umbrella (Asmerom 1973;
Toleeraa & Hundasaa, 1995; Gada Melba, 1988; Gaoeattoota Seenaa, 2004)

Generally, in this system love, respect, care, absef physical punishment, attention, simple
training and play is considered for boy children’s.

As stated above focus was given to boys’. So, @eirgequality is reflected. But, there
was folk that make girls advantageous. In Oromoroanity there is saying called” Nagaroo”.
This word has concept of something good will haggeto someone who was mistreated by

then. That means Negero would pay good fortune.|&e, the family did not mistreat girls
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unless she would have negero which would make loee mdvantageous than boys (who would
stay at the home land of the fathers). That meaisslgft the homeland of their fathers because
of marriage and the way they treated at home affesit life there at husbands’ home. If they
had negero, they would be richer than boys whoaefomeland of his families. By fear of this

folk they positively treat girls which was good ptiae for childhood period. There whatever the

reasons attributed the girls had good treatmenhguaheir childhood (l1bid).
The Role of Mother Tongue in Early Childhood Educaion

In child learning and development the languageg tiee is influential. As Anning et al.
(2009), cognitive development and stimulation isager in the children when their use their
‘more developed’ language. This implies in prest¢heaching the first language or home
language is important for children learning and edlepment. Although, teaching children in
mother tongue is recognized by different schol&thjopia preschools are most dominantly use
foreign language (primarily English ) as a mediafnstruction and children communication
tool but this has its negative impact on child heag as stated in Demeke (2007) as follows:

...early childhood period is a time when childrennfiotheir foundational cognitive

schemata to later development through learning Ijnaising story-telling, make-

believe play, and model learning methods. The lagguthat children speak and
communicate influences the effectiveness of thesthods in forming foundational
cognitive schemata. Moreover, early childhood igesiod where society starts to

instill values to its young, which is a modalityidéntity (pp.187).

None- formal School Readiness

When there is lack of sufficient resas¢or providing formal preschools, the importance

of Child-to -Child-Initiatives is considered in Ebipia. As indicated in National Policy Frame
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Work for Early Childhood Care and Education (EC@Ethiopia, non-formal school readiness
is takes place at non-formal setting by young i@tdr (younger siblings) and neighboring
children. They can do so in their houses or in @lalose to the participating children’s homes.
The young facilitators are preferable grade 5 anthéy trained and guided by their teachers.
Giving training and supervision is takes place égchers and parents. The responsible body for
this program is ministry of education. The headterasof the nearby primary school and parent

teacher association (PTA) member do the day tacdaydination (MoE et al., 2010).
2.3. Curriculum of Early Childhood Education

Curriculum is understood as denoting all of thewedge, skills, and values that
children are meant to learn in educational estatvients, (Anning et al., 2009). In the same

ways Seefeldt (1992) expresses curriculum of edrilglhood education as follows:

“Curriculum is a single powerful association-theage of the whole child.” Most
early childhood educators understand ‘the wholédcko mean the whole child’'s
complete integration of intellectual (cognitive)neational, social and physical
capabilities’ learning in any one of these domamsst necessary involves all the
other. Effective teaching as a consequence, muaw dup on those inner
connections with the recognition of distinctive wag which young children take
in and utilize knowledge of the world around thé@rhe task of determining
early childhood curriculum, therefore, hinges toestain extent on discovering the
nature of children. What young children learn ideaist partially dependent up on

how they learn. As this concept has involved, hdwideen learn has also
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increasingly come to be seen in a relation to dedna broad social and cultural

base, for children’s emerging knowledge, skill lifegs and attitudes (p.1).

According to the above idea the curriculum of yahildhood education should respond
to physical needs, intellectual needs, and soomdt®nal needs of the child as a whole by
considering the nature of the child, the contemwt #e process. Preschool children are learning a
whole way of life where need in one area of develept, affect need in the other area of

development (Bruner, 1977 cited in Bruce, 2011).

In the same case MoOE et al. (2010), also stateditabreschool curriculum. As this
document preschool curriculum should be designednémt holistic needs of different age
groups. By adapting to local context, only the goweent approved curriculum should be used
in all preschools. The curriculum should be avddai all teachers in the preschool, teachers
will therefore need to use their creativity to &sthe holistic development of all children (MoE
et al.,, 2010). Holistic need or holistic developinemeans as Berk (2009) has three aspects.

Those are cognitive, socio-emotional and physical

2.4. Holistic child learning and development

Physical Development of the Child
Diet

Nutrition that meets the preschool child’s needstnie carefully planned. Diet affects
growth and development (Tassoni 2007; Celia 1988he diet is not adequate, the body may
conserve fuel needed for its own upkeep. Theseittonsl may cause the rate of growth to slow.
Children are also more prone to disease-and regdwee is slower-when nutrition needs are not

meet. The preschool child is an active. Their bedigist, turn, and bounce as they “walk.”
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Preschool children do not even sit still. Thusitlesiergy needs are very high. Their energy must
come from their diet.

Proper diet is needed for brain growth, too. Gdredeatness is affected by person’s daily
diet. Diet also seems to affect emotions. Whenydaibd needs are met, the child seems less
irritable and restless. The diet plan may needeadapted to child’'s own needs. Adults can
prevent some eating problems in preschool child@hildren show likes and dislikes for
methods of food preparation. Children often take bite or a small amount of the food just to
see whether they like in. children like attractiMeoking foods. Food should be easy for
preschoolers to eat. Eating with others should lbasant for children. An attractive room for
eating helps, too. Food becomes a part of manyialens.’ (See Celia, 1988 p.288-292).
Clothes

Clothes are protecting the child’s body and important to the growing self- concept. It
also protects them from harsh weather conditiords famm bumps, scrapes, and cuts. Fit the
most important feature of preschool children's loést Clothes must give the active child
complete freedom to move. Children are most filiggize not age. Shoe and socks also should
be appropriately selected. In the time of self-girgg the adult should nearby to help the child
and to check the child’s attempt. (Celia, 1988)

Socio-emotional Development

Emotion is a rapid appraisal to the personal figmce of the situation which prepares
you for action. Those reactions can lead to leartimat is essential for survival (Berk, 2009). In
other case, emotional reactions of others regalaitdren social behavior. Children develop well
if they are able to tune in to and read how thesl,feoordinate that with how others feel,

(Galeman, 1996 cited in Bruce, 2011) calls this tonal intelligence: it involves, empathizing
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and tuning in to others, vicariously experiencinigatvthey experience, inferring someone else’s
feelings and thoughts, deciding what it is socialtgeptable and appropriate to do.

Bruce (2011) stated over all emotions help us dadrourselves, other people and
situation, and to respond accordingly and adoptivElreschool children learn more about
themselves. They test their skills with successesmistakes. They begin to see themselves as
boys and girls with role differences. Adults areeded if the social- emotional needs of
preschool children are to be properly met. Lotgeafsons for limits or requirements must be
given and often repeated.

Helping with Initiative and Mistakes

As Celia (1988) preschool children define themsglin terms of what they can do. In
order to find what they can do, almost all childlgnmany activities. (In other words, they show
initiatives). The very active preschool childree amterested. They do many things with instinct.
And they do not think about the result of theiri@get In trying new things, preschool children go
beyond their abilities and make mistakes. Thesetakes are very self-defeating because
preschool children see almost everything as witth@r control. Too many mistakes may bring
on guilt. When children are successful, they nemchéar positive statements from adults.
Children need adults to tell them what they are.likhis gives children a feeling of self-worth.
Bruce (2011) suggested that ten principles of modentext. The fifth one says, self-discipline
is emphasized as the only kind of discipline wdrdlving. Reward system is very short term and
do not work in the long term in developing the nhiamad spiritual aspects of living. Children
need their efforts to be valued and appreciated.

Generally, children learn more by their own attésrhan by having adults do for them

or tell them what to do. Preschooler learns botlsuigcess and mistakes. Thus children must be
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given some freedom to try. Adults will have to guicthe fact that children must try things even
when told no. Some preschool children decide tmatpleasure of doing something is worth the
punishment. Preschool children should give readenéimits. Limits are needed for safety
purposes and as a preparation for adjusting tegfleworld. These rules should be spelled out.
When children fail to obey, reasonable punishméukl be given buy loving, authoritative
adults. An authoritative adult does not hesitataking needed action.
Sharing Responsibility

Preschool children see many households and prelstdgks as exciting ways to show
initiative. They want to be a real part of the fanor school group. Children learn best when
they are given appropriate responsibilities, alldvwe experiment, make errors, decisions and
choices, and respected as autonomous learner (B2Ot#)

Preschool children see tasks as new skill to |Jeasnfun and as way to please others.
Some adult’s offer few, if any; opportunities fdrildren to help. These adults may see preschool
children as not having the desire to help. Mosttacwelieve and professionals agree family life
and school life are made better when both adults @mldren help each other; a partner is
formed (Debora & Roy, 2009).
Providing Time for Friendship View

As Vygotsky 1978, cited in Bruce 2011, Learningalens a variety of internal
development process that is only able to operatenwhe child is interacting with people in his
environment, in co-operation with his peers. Thdicates that, friend ship and interacting with
environment enhance learning and development. §eadifferences in people helps children
learn to see from another’s point of view. Frierdpswith peers’ helps children see even

differences in people. Preschool children’s ide@xpanded through play (Celia, 1988). Play
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groups also mean fun times which are an importamt pf children’s lives. Adult can aid
children’s social relationship by providing timer fchildren to have friends. This friend may be
neighborhood play groups or other children’s groupsurch groups, preschool programs, or
special interest groups. Adult should allow chiidte interact with each other and not interfere
with little conflict.
Helping Children with Emotional Control
Emotions are intense in the preschool year. Thsvigg minds of children not only
broaden their emotions, but help them to contraV toeir emotion is expressed. Better control
of the expression of feeling is a major task ofsph®ol years. Adults need to explain to children
that it is all right to feel sad, angry, hurt, amappy. They should also tell children it is alright
express some emotions. Adults should talk about thewcontrol of feelings is a problem for all
peoples. According to Berk (2009) in emotionahtcol and expression adults should be role
model for the child.
“By watching adults handle their own feelings, ptesoler picks up strategies for
regulating emotion. Warm, patient parents who usdal guidance to help children
understand and control their feelings, includinggasting and explaining strategies,
strength the child’s capacity to handle stress..ant@ast, when parent rarely express
positive emotion, dismiss their child’s feelings @s important, and have difficulty
controlling their own anger and hostility, childreave continuing problems managing
emotion that seriously interfere with psychologiadjustment,” P.409.

Intellectual Development

Adults have the task of helping preschool childmeeet their intellectual needs.

Preschool children may be enrolled in special mogrBut the home and neighborhood play
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groups can remain the most important places famieg (Sheila, 2009). Preschool children
mental abilities can and to develop any time andmace. Adults need to become “tour guide”
who provide materials, who ask questions, and wtesgnt problems to solve (Celia, 1988).
Problem solving in the real world gives a practicaason for learning. Divergent thinking

(coping up with different possible ideas) is moftew developed through rich, every day. On the
other hand, convergent thinking (coping up withyoahe right answer or way) is more often

seen in formal lessons. Answers too many of lifgtsblems requires divergent minds.

Teaching Methods

Learning through Observation

Children must learn to really observe by seeimgrimg, touching, smelling, and tasting.
During the preschool years, children should be &bleee details and compare (see how things
are alike) and contrast (see how things are nkelGames can be used to improve these skills
(Bruce, 2011).
Learning through Problem Solving

Problem solving is a rather broad term. It modemfincludes noting a problem,
observing and questioning what one sees, and gplvia problem. By the preschool years,
mental and action problem solving skills are udddntal problem solving depends on basic
skills in classification, serration, transformatiamd reversals (Celia, 1988).
Learning through Symbolizing

Intellectual needs are also met as the child Isetgirthink in terms of symbol. Symbols
have different degrees of abstractness from l@hbistract to highly abstract. Those are enactive
representation (is using one’s own body); includimg sound one can make to represent another

person or an object. The next one is concretegtmmensional representation (using objects
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such as building blocks, clay pieces, dolls, anaiyr@her objects to represent the real world is
called concrete, 3-dimentional representation. dtieer is two dimensional representation (is
symbolizing one’s world through flat art media liaints, crayons, pencils and other medias.
The last one is abstract symbolic representatidsigs; such as traffic sign and signals), words,
numbers, graphs, music notation, and scientificatmt are some forms of symbolic
representation (Bruce, 2011; Celia, 1988).

According to Celia (1988) teaching preschooleptigh symbolization consists of the
above four steps. Often enactive representatidhdasleast abstract of all symbols. The adult
should make them a little help to pretend. And d¢allenot show or tell too much about how to
pretend play is lost. As is true of all represeatathe child decide on the symbol not on the
adult. In the preschool years, the spoken languagde main type of abstract symbolic
representation that the child begins to learn
Learning through Motor Skills

A children move and act up on objects, they ndy ew@come more skillful in physical
ways, but in mental ways (Celia, 1988). Childresrteas they move their bodies in space. They
learn as they do things with their hands. Becausscpool children are in almost constant
motion, many gross motor skills are learned asgm@d children just play. However, a few
planned activities may be fun and help mental dgrekent as well. Fine motor skill should be
enjoyed, too. Some of the best item is art materiplizzles, small wooden beads to string,
pegboard, small constriction toys such as LegoKsl@and tinker toys, and self-dressing aids.
Learning through Language

Preschool children learn language from what theyarh articulation of sounds,

vocabulary and grammar (Bruce, 2011). Thus adulistrioe the most language models they can
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be. Preschool children need many daily chancealitonith adults and older children. Talk need
to be part of all activity. Reading to children gvday increases language learning.
Learning through Story

According to Seefeldt, the use of history, whettodd orally, written down, or created
through a dramatic play of children is essentiaghi® communication of human experience. It is
also an important link among member of the samelyamcross families, across communities
and different cultures, and across oral and writtedes of language. The current popularity of
literature based and whole language programs hhaneed the role of story from early

childhood through the elementary grades curricul8sefeldt, 1992).

Role of Play in Child Learning and Development

Play is an important part of a child’s life. Itsters creativity, imagination, social
connections, and learned behaviors. Play is thwitgctvhich can be defined as a range of
voluntary, intrinsically motivated activities thare normally associated with pleasure and
enjoyment. Seetfeldt (1992) expresses young childlay as follows:

“Symbolic, in that it represents reality with ars*#’ or” what if” attitude
Meaningful, in that it connects or relates experes
Active, in that children are doing things

Voluntary and intrinsically motivated, whether tim@tives are curiosity, mastery,

affiliation, or others

Rule governed, whether implicitly or explicitly gressed
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Episodic, characterized by emerging and shiftioglg that children develop

spontaneously” p.43

In play one interacts with the world of peoplejealts even ideas. Vygotsky, 1978, cited
in Bruce (2011) in play a child always behaves Inelybis average, above his daily behavior: in
play it is as though he were a head taller tharsbiimAs in the focus of magnifying glass, play
contains all developmental tendencies in a condkerieen and is itself a major source of
development. Tassoni, also stated Piaget’s stegaay According to Piaget 2-7 children’s play
is symbolic play. Children are using language azeans of communicating and this is reflected

in their play (Tassoni, 2007).

Play and Physical Development

The most often noted need for play is it helpssptgl development. Muscles and nerves
are improved. The heart and lung system are ai@edper weight is more likely to be
maintained. Balance and co-ordination are impro{@elia, 1988). In play children develops

fine manipulative skills, motor skills and they lobugeneral coordination (Tassoni, 2007).

Play as Mental Development

Children learn through play about their physicalrl. As indicated by Seefeldt (1992)
teaching the whole child through the process oaigort and incorporating play experiences in to
the curriculum is well established. Children canssaobjects to do many things. They observe
the result of actions and how objects differ arsbdlow things are made. Through play, children
learn relationship concepts and number concepigukge, in play children learn they can make
mistake. In addition to this Tassoni (2007) expedsthe role of play on cognitive development.
As Tannoni, different plays improve spatial awasmalevelops concept of speed and height,
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and develops awareness of surrounding. It helgdrehi to think logically, to develop sense of

shape and sorting skill.

Play and Social-emotional Development

Children build awareness of others through plaareRts who play with their children
during the childhood years seem to be close to thdater year. Along with awareness of others
comes concept of rights and properties, sharingsatiting disputes. In play, children learn to
detect others’ feelings. When children play coopeedy they encourage turn taking and sharing.
According to Tassoni (2007) play boots self-estemd confidence, give children a sense of
freedom, release tensions, gives children a sefisadeenture, gives children a sense of

achievement, and allows children to set their ovalg

Play and Language Development

When children play cooperatively, it provides thpportunity of introducing new
vocabulary and the possibility of extending theocabulary. It encourages communication
(Tassoni, 2007). Several methods exist which tleesphool teacher can employ to facilitate
children’s learning. According to Chowdhur and Cloury (2002) also the important teaching
methods in preschools include play; story tellinggtivating the curiosity of the child; helping
the child to learn through experience; discussibgthm, music and movement; dramatization
and field trips and excursion. Hence, the prescheathers are urged to use developmentally
appropriate and varied teaching methods in ordehdlp develop the children’s scientific
knowledge, attitudes and skills. The MoE (2010palstes that the keystone in early childhood
care and education is its child-centered appro@stough child-centered active learning, young

children construct knowledge that helps them makesa of their world.
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Assessment in Preschool

Assessment of children should be holistic, focgsion all the aspects of their
development. Child’s development should be asdassetinuously, using appropriate methods.
Achievement tests should not be used as a bagmwdarotion, retention or selection. The results
of assessment must be appropriately communicatpdrents and must not be used to label the
child. Assessments should indicate the child’sngjiles and weaknesses as well as make

recommendations for improvement (MoE, 2010).

2.5. Qualification of Practitioners

Personal Qualification

According to Celia (1988) personal qualificatiare all the traits indivisuals possess that
are not thought as part of the training for a carés above scholar, those are concern for
children, enjoying children’s physical and sociabrigd; like games, songs, stories, and even
humor. Flexibility, remain open to new ideas; adapity, and leadership skill are also personal

qualifications.

From practitioners appropriate dress and behasiatso needed. According to Tassoni
(2007) practitioner should avoid wearing of higlkeher heavy shoes as this could harm a child if
they stepped on them accidentally. As well as ahgtlit is important that looking clean and tidy;
hands, nails and skin must be kept clean. Make ngb jawellery should reflect practical
occupation. In order to do well on placement, ptiacters will need to show that they have
positive attitude. This means smiling, listeninglagenuinely taking an interest in the children

and the work of the setting (Tassoni, 2007). Ptiacgr should communicate with children’s
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family. In doing so showing respect and courtesylwalp parents to trust staff and to value their

help (Tassonni, 2007).

Professional Qualification

Professional qualifications are a skill most learnn training center. As expressed in
MoE et al. (2010) teachers should develop a stredtway-to-day program based on the
curriculum. Both teachers and assistant teachersldlbe interested with the responsibility of
supporting the learning and development of predchbitddren. They should have knowledge
and skills related to holistic child developmerte tability to work with children, parents and
others in the preschool settings; commitment ofaecng the development of young children;
love and respect of young children regardless efrthulture, ethnicity, family beliefs and
practices or any other differences and being adecnfathe rights and the protection of the child

are the major qualities (MoE et al., 2010).

Teachers should attend preschool teacher tracoogses for 10 months or have attended
2 month course to upgrade their skill and knowlentgactive learning of young children. The
maximum teachers-child ratio should be 1:30 forfthe to five years and 1:40 for the five to six
old. Assistant teacher should be adults of soun@irand no criminal record, who have reached
grade 8-10 and hold a community health promoterseatth assistant certificate with especial
attention to early stimulation. According to thtsasegic frame work, the minimum standards of
preschool teacher are 10th grade, for care givassistant teacher has completed grade 8 (MoE

et al., 2010).
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2.6. Physical Environment, Facilities and MaterialdNeeded in Good Quality of

Preschool Education

Pre-school services will be delivered through camity based pre-schools, privately run
pre-schools, pre-schools attached to primary sshaald faith- based pre-schools. The pre-
school centre, whether a community hall, classrobome or school, should be licensed as a
pre-school. The centre should be easy to identifg alearly marked as pre-school. The
environment should be an attractive, pleasant duydipally safe place for children. The setting
of the physical space should allow for free movenwrboth children and adults. Cleanliness,
good maintenance and hygiene must be a prioritg.l@tation should be free from pollution and
away from garbage sites. Basic sanitation facdlitieed to be available, including one latrine and
water for hand washing. The room should be welltilaed, with enough window space to
allow a good flow of air. There should be an amadisplaying the children’s creative work

(MoE et al., 2010).

Classroom

Early childhood class room should be arranged interest centers’ such as the block
corner, library, art area, family or socio- drarogtliay corner, and sand/water areas (Seefeldt,
1992). According to the above scholar, the areth®froom also should be stocked with a range
of menipulable materials used, to promote soci&éractions, skill/concept development or
combination of the two. Children prior age 6 or & delieved to take information more
accurately when that information is directed tonthas individuals; so that making dialogues
with them is essential. To constructively entetandialogue with individual children or with

small groups through, providing descriptive feedipaeinforcing, coaching, prompting, and
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giving suggestion, asking questions, and modelingyrich, well organized, or unhurried
classroom settings are needed (Seefeldt,1992).
Indoor and outdoor play ground

Play is a pivotal part of a child’s life. Outdoand indoor play fosters opportunities for
creativity, imagination, social connections, anarteed behaviors. Parsons (2011) said that there
are two types of outdoor play scapes: natural amdtcucted. Natural play scapes offer sensory
stimulation and physical diversity which is critidar childhood experiences outdoors. Outdoor
play in greened play scapes has a positive effeathildren’s social development, motor skill
development, attention, and activity level. It alsan provide children with experiences in
naturalistic landscapes which could impact theiraisy values and actions (Parsons, 2011).
The garden

According to Bruce (2011) there have been devetopathat have recaptured the garden
(rather than arid play grounds full of fixed andpersive brightly colored equipment). Outdoor
learning is important and children need to havegdaand spaces in the open air that challenge
and present risks that develop their learning (Vpv@007, cited in Bruce, 2011). Tovey
suggested that garden will reflect our values abbudren; for children the garden is not a place
full of things, but a place full of meanings; tharden is a dynamic place, which will keep
changing as adults and children see the need,stite aseasons change. According to Ethiopian
context, to enhance creativity, there should belaiéity of visuals rich in color, texture and
shape. As mentioned in MoE et al. (2010), outdday equipment must be well maintained,
clean and developmentally appropriate. It shoutu/ile enough opportunity for creativity and
development of different skills. They should beaaged and organized manner to allow for

accident-free play (MoE et al., 2010).
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Material provision

Children cannot learn without real, direct firstand experience like forest. Physical
environment need to be wide ranging both in doat @m door, with natural and manufactured
objects. The environment in which children devetoy learn involves the people with whom
the child interacts, the objects or material priovisthey encounter, and the places and events
experienced, (Bruce, 2011). In addition to thiss irdicated MoE et al. (2010) a variety of
stimulating play and learning materials that progsdbigher thought processes (puzzles, riddles
and guessing games, stories and fairy tales, ébcdlly available materials and local
environment should be available. Oromia educatidredrous’ standard of early childhood
education also indicated that, play materials ldeance, merry-go-round, swinging, slide,
crawling funnels, football, skipping ropes and idéht toys should be available in the preschools
(OEB, 2003)

In addition interest table and displays, themepics and projects, the development of
mastery and skills, places events and culture, Ipea@pd the contexts of child learning are the
central parts of child learning and developmené (Beuce, 2011). In general the central aim of
material provisions is to give children direct estpace, allow their initiatives and extend them,
support intrinsic motivation broadly and in depdind facilitate the development of dispositions
and attitude that are helpful to learning.

Toilets and its uses

Cleanliness, good maintenance and hygiene muatpr@rity (MoE et al., 2010)Children

of this age need to be reminded to go to the bathroReminders should be given after

awakening in the morning or from naps, before diel aneals and before leaving the house. In
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of bedtime fears of the dark, to sleep as welloawdke up may be occurred; so help is needed

(Celia, 1988).
2.7. Parental Involvement in Preschools

In early childhood setting working with parentsddatommunities is so much essential.
Adequate opportunity should be provided throughbetyear for interaction and communication
between the parents and the teachers. Parenteactiet should regularly share information on
the child’s progress. Regular parent teacher aasoci (PTA) meetings should be held within
the year. Clear and comprehensive information ati@ipre-school should be made available to
all parents. Information about the home environnskfduld be made available to the teacher.
This information will be kept in strict confidendaformation on all events that have taken place
in the pre-school should be shared at the closbeofear. Parents should regularly be provided
with opportunities to build their knowledge andestgthen their capacities. Adequate opportunity
for children to participate in the activities oetbommunity will be provided. Collaboration with
community representatives should be establishedujpporting the activities at the pre-school.
Community representatives are given the opportupifyrovide input for running the pre-school

(MOE, 2010).

Focusing on the needs of children and parentgjoees is essential in child learning and
holistic development. Parenting Education is alsosaered in MoE, MoH & MoWA (2010).
As this document, parents/caregivers should be addc milestones in holistic child
development, the role of parents in fostering stalidevelopment (early stimulation, parent-
child communication, nutrition and feeding, hygiessed management of childhood illnesses);

developmental gender related issues; traditionamfd practices ; effective child rearing
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practices; enhancing attachment and bonding; MD$; positive discipline and character

formation & children’s rights and their protection.
2.8. Government Role in Preschool

While the government’'s direct involvement in theowpsion of ECCE will remain
limited, its role in maintaining the improvement quiality of ECE and its governance through
supervision and inspection will deepen during etlanasector development program (ESDP
IV). According to MoE (2010), the government’s role will be mainly one of promgt

coordinating, supporting and monitoring the invohent of other stakeholders.

The strategies to be implemented under ESDP I\ercdour main areas. Firstly, the
government and the various relevant ministries wilke efforts to mainstream ECE. In this
regard, the overall governance structure and thedata and role of the various stakeholders
will be clarified. As part of this, the ministry Iivhelp establishing a national steering committee,
regional councils and woreda technical committ&egondly, the Ministry will reinforce its role
in regulating and monitoring the quality of ECE idety. This will take place through the
development of a curriculum and setting standaatsplay and learning materials which
promote child-centered teaching and the child’sstioldevelopment. This will be ensured partly
through the setting up of accreditation and cedifon systems of teacher training and teacher
gualification applicable both for community /puband private ECE centers which in turn will
help assign qualified teachers required for thellevhis will be enhanced through the design of
an effective ECE supervision and inspection polistyong linkage will be created with families
and the community, NGOs, Development Partners aigisiies of Health and Women'’s
Affairs and other relevant stake holders. Thirdhe ministry will more directly support quality

improvement. In collaboration with other stakehoddeteacher support materials will be

39



prepared and made available to ECE centers. Anliagadnvironment for the training of ECE
teachers and the supervision of ECE centers wilptmnoted. Fourthly, colleges of teacher
education will give more attention to ECE teachaining and development in their teacher
training programs (MoE, 2010

2.9. Quality, Equity and Access

As Godon & Browne (2010), the quality of early Idhibod programs is based on the
following essential factors. Those are: develop@éntappropriateness of the program; child
adult interaction; staff consistence; staff quedifion; respect and concern for a staff; physical
environment; family involvement; the teacher—chddio; that is, the number of children cared
for by each staff member, the total size of theugror class and the education, experience, and
training of the staff.

Current arrangements for early childhood careethgtation appear in many cases to run
stand to the requirements for implementing the tsighf every child, and are equally
incompatible with achieving social equity (Woodheades, Vennam, Abebe, & Streuli, 2009).
Especially in Ethiopia, the impact of a growingvatte sector is to reinforce rather than reduce
inequities of access to quality education. In Htiap private pre-schools have to some extent
filled ECE nothingness, but for the most part thepefit only the most advantaged urban groups
(Woodhead et al., 2009). In order to reverse thesmls, a government Special strategy was
developed to increase the number of ECE classepraxggams in rural areas. These will consist
of providing incentives to communities, of promgtirddir-based ECE owned by low-income
communities and of providing support to stakehadeho set up ECE classes in rural primary

school compounds (MoE, 2010). The modes of expgnBGE services will be both through
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formal and non-formal. High qualities early chilgltbprograms are ensure all children make

successful transitions into primary education.

2.10. Children with Special Needs and Inclusive Edation

The term 'special educational needs' refers tthale children and youth whose needs
arise from disabilities or learning difficulties RESCO, 1994). Gifted and talented children,
children with physical disabilities, children witkearning difficulty, children with visual
impairment, children with hearing impairment, cindd with intellectual disability, children with
behavioral disorder, children with speech disordgget children and working children, children
from remote or nomadic population, children fromgliistic, or cultural minorities and children
from other disadvantaged or marginalized area ougg, all are children with special needs
(Celia, 1988; UNESCO, 1994). These all child hasjue characteristics, interests, abilities and
Learning needs, education systems should be dekigmal educational programmes
implemented to take into account the wide diversityhese characteristics and needs, ensure
that , service, address the provision of speciatiaeeducation in inclusive schools. Teachers and
parents should follow up the children and plan wbab be done for the child and how it is to be
carried out (Celia, 1988). The learning needshefdisabled demand special attention. “Steps
need to be taken to provide equal access to edudatievery category of persons with disability
as an integral part of the education system,” (UBBS 1990, article.3). Since the base of
inclusive society is inclusive school, schools h&wedind ways of successfully educating all
children, including those who have serious disathged and disabilities (UNESCO, 1994).
Children with disabilities also have rights andp@ssibilities. Each of them has something to
contribute to society. If they are respected anowgup in a nurturing environment, these

children will eventually be able to make a posite@ntribution to society. It is the family’s
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responsibility to provide opportunities and createurturing environment for them. Alternative
or institutional care should be provided in extresit®ations and only when it is in the best

interest of the child (MoE et al., 2010).
2.11. Challenges and Opportunity of Early ChildhoodEducation

As MoE (2010)main challenges of early childhoodarec and education is average
qualifications of teachers have gone down; the obtae government and stakeholders in quality
assurance of ECCE needs further clarification drehgthening and regions and woredas feel
they did not receive sufficient guidance and supfrom the ministry.

Unlike prior 2007, The Government of the Ethiopiade a commitment to support the
well-being of young children. A comprehensive ovehéng policy framework that encompasses
sector policies for early childhood care and edooahas been developed (MoE, 2010). This
document attempts to develop guidelines for eahydbood care and education (ECE) for
Ethiopia; By the Ministry of Education, the Minigtof Health and the Ministry of Women
Affairs. A strategic operation plan has also beewetbped. They are expected to be useful for
parents, communities, all professionals respondirldeCE implementation, woredas, regional

governments, ministries, multi-lateral and bilatg@rtners, universities and the private sector

2.12. Development of Early Childhood Education andCurrent Preschool

Situation in Ethiopia

Ethiopia has goals and strategic objectives olfyedrildhood education. MoE (2010)
stated that the overall goal of the policy framewisrto promote early stimulation and the best
start in life for all children from prenatal to sgvyears, and enhance the quality, accessibility
and equitable distribution of services for childrdwough more efficient partnerships and

capacity building programs. Specifically, theagtgic objectives of the policy framework are
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establishing a coherent governance structure fd€ BQd ensure mainstreaming of ECE in all
relevant national policies and programs; promoting supporting development of accessible,
equitable and quality ECE services, for all chitdrearticularly for vulnerable, children with
special needs and marginalized children. The offudicy frame work is protecting young
children from any form of abuse and harmful praggticin promoting and strengthening
partnerships and collaboration among all stakemsldequired for the effective delivery of
services and programs for young children. Mobiligiplanning and allocating the necessary
resources to ensure quality services for all caiidirom prenatal to seven years of age is the
other policy frame work.

According to diffirent rources there are a gapsmplimenting the policy frame work
(Tesemma, 2012; UNISCO, 2010; Tirussew, 2007; Seuset al. 2007).To reduce the existing
gap and to actualize education for all, the migigif Education has designed a strategy for
special needs education, the final goal of whiclhoiensure access and quality education for
marginalized children and students with specialcatlanal needs. Different universities and
colleges have started new teacher education praegoanspecial needs education. Core curricula
have been modified for children with disabilitiesdamanuals are being prepared on disability
specific curriculum at the federal level. In adaitj special needs education is mainstreamed
across all teacher education and training institgiin the country. Currently five teacher
education institutes and four higher educationitunsdns opened SNE departments and are
training SNE professionals at different levels (Dipa, BA, MA and PhD). Moreover, sign
language training is been given as a subject inl&#&I in higher education institution (MoE,

2010).
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CHAPTER THREE

METHODOLOGY

3.1 Research Design

To carry out any type of research, a research adethat has strong links with the
purpose, structure, problem and other similar fa&ctd the case under the study is required. To
this end, both quantitative and qualitative methbdse been employed. Since the method
employed quantitative and qualitative approachtets, mixed research approach. According to
Creswell (2009) mixed research approach is an agprto inquiry that combines or associate
both qualitative and quantitative form. Mixed rasbaas Creswell stated has six forms. Among
those, concurrent embedded has been employed. €encambedded is in which the researcher
converges or merges quantitative and qualitativia dla order to provide a comprehensive
analysis of the research problem. In this destymjtivestigator collects both forms of data at the
same time and then integrates the information eninkerpretation of the overall results. Also, in
this design, the researcher may embed one smalter 6f data within another larger data
collection in order to analyze different types ofegtions (the qualitative addresses the process
while the quantitative outcomes are addres$bée reasons behind the researcher decided to use
concurrent embedded method was that the researahagain broader perspectives as a result of
using different methods. The researcher utilizdtedint methods to study different groups or
levels and the researcher collected two typeslaih simultaneously during single data
collection, so less time consuming. The researoked quantitative as primary data base and
gualitative data as secondary data base or it gesvsupportive role; this is because most of the

data bases required for this study were quantéativ

44



3.2. Participants and Sampling Techniques

The participants of the study were parents (frommowhave sent their children to
preschools), children attending preschools, teacloérpreschools, care givers, directors of

preschools, regional, zonal and administrative tewarriculum experts.

Based on the representativeness and the resomesfuof the sample and the type of
participants appropriate sample sizes had beem.t&dace it was not possible to include more
towns, Nekemte town was selected as the town ibithgeest town in Wollega zones. Hence, it
was believed that the town hosted greater number@schools which were sufficient to be

researched upon.

Nekemte town had 26 preschools which was consisgrivate preschools, 5 faith
based and 9 governmental preschools. There werdeHaBers of the preschools. Concerning
the selection of the sample, teachers were seledied) comprehensive sampling since all of
them could be managed for the study.

Furthermore, for interview, three directors, thiesrents, three care givers, and one
regional, one zonal and one town education buraawicalum experts were selected by
purposive sampling technique. Those informants wiewe more knowledgeable and active
participant in the area of inquiry were purposivielgiuded in the sample. Attributes such as sex,
welcoming of children with special needs and wglmess to participate in the study could be
used as criteria in selecting the informants.

At last, for observation guide, three classroolassons (one from private, one from faith
based and one from government) were selected gughpsStructured observation was applied

in all 26 preschools of the town.
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In general sample sizes were presented in the 1able

Table 1

Sample size

Types Of ECE NO For For Interview Observation Structured
Questionnaire Guide Observation
M F T M F T All

Preschools

Private 12 3 75 78 1D,1P,1C 3 1CL Were

Faith Based 5 3 18 21 1D 1P, 1@ 1CL Observed

Governmental 9 4 5 9 1D,1P,1R,1Z,11C 6 1CL

Total 26 10 98 108 9 3 12 3

Note: D= Director P = Parent T-Town expert Z=zone ekpges regional expert C= care giver
CL=Class

3.3. Data Sources

Both primary and secondary sourcesatd evere used in this study. Primary data sources
were parents, children, teachers, directors of greschools, caregivers, regional, zonal and
Administrative Town curriculum experts had beenetakas key informants. The secondary

sources of information were documents, curriculoranuals and teaching materials.

3.4. Data Gathering Tools

In order to gather data’ both quantitative andlitatave data gathering tools were used. It

was assumed that the use of both methods wouldtdiget reliable and adequate information to
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investigate the problem. Therefore, close endedstpmaire, semi-structured interview and

observation were employed.

3.4.1. Questionnaire

Questionnaire was utilized to collect data fromcteers because questionnaire are helpful
to secure factual information about opinions areva and also appropriate instrument to obtain
a variety of opinions with in a relatively shortrjpel of time (Best & Khan, 2003). Therefore,
guestionnaire was applied in this research. Thasameasured in this instrument were teachers’
related issue, nature of the curriculum, teachingthwds, assessment techniques, parental
involvement, roles of government, accessibility BCE, the challenges of ECE and the
opportunity of ECE. The questionnaire adaption weasle from previous researches conducted
in different parts of Ethiopia as well as relevéitéarature review. The questionnaire had two
parts. The first part was demographic charactessii the respondents. The second part was a
five point likert-scale type with response categoayging from strongly agree to strongly
disagree/or very high to very low/or very frequegrtth not at all. For these rating scales, there
were numbers that represent the level of agreeasefullows.

5=stgly agree/very high/very frequently,
4=agthigh/frequently,
3=@ettled/medium/sometimes,
2=aligee/low/rarely and
1=sigly disagree/very low/not at all.
To interpret the results, the following rates haween used to show the level of

agreement. Greater than or equal to 4.5 stronglgedgrery high/very frequently, 3.5-4.49 =
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agree/high/frequently, 2.5-3.49= undecided/mediom&times, 1.5-2.49= disagree/low/rarely
and less thanl.5= strongly disagree/very low/nallat

The questionnaire was firstly prepared in Engéisld to make the items clear for the ECE
teachers it was translated into Afan Oromo langudge English and Afan Oromo version was

evaluated by language experts.
3.4.2. Interview

Interview is found to be important instrument todarstand people’s perception,
awareness and feeling (Best & Khan, 2003).Therefor¢his study, semi-structured interview
was conducted with directors, caregivers of thesgheols, parents, regional, zonal and
administrative town curriculum experts to know kiesdge and awareness of these participants
towards the ECE. There were three types of intargaestions done for children’s parents, care
givers and for educational professionals. The wers were conducted in Afan Oromo based
on the interest of interviewees and it was at tihrevenient possible time for the interviewee. The
interviews were tape recorded and transcribed innbegl. The interviews were completed, on

the average, within thirty to forty minutes.
3.4.3.0bservation

The gathering of data was made by investigatows alirect observation of relevant
people, actions and situations. According to Ce#ls(2009), observations are those in which
the researcher takes field notes on the behavibativity of individuals at the research site. In
these field notes, the researcher recorded theitsgi at the research site in unstructured or
structured way. In this case structured as welum@structured observation guide were used.
Structured observation guide was used in identfypnesence and absence of materials in the

activity center; outdoor play equipment and matsyisanitary facilities, the appropriateness of
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physical environment of the preschools and policgtanals of the education sector and
preschools have been observed by the researchetoihy so, the tool was prepared and
organized for each preschool and the researchedin the provided alternatives. According to
Amos (2007), in observation the researcher canigeoguiding points what he/she wants to
observe. In addition to structured one, semi-stimect guide observation was employed to
observe the methods of teaching and pedagogy inléssroomThe observation guide used in
this study was adapted with some modification fr@search studied in other setting (Tessama
2012). The observation was conducted for one daaah preschool during the period from the

first week of Febrary to the last week of March.

3.5. Validity and Reliability

The tool for data collection was initially adoptbdsed on basic research questions and
review literature. Then the questionnaire was gitcethe advisor of the researcher and to other
two persons to check the validity of the instrurseased on the comments obtained from the
advisor and other experts certain modificationsewmade. Then, the items were pilot tested at
Nekemte administrative town to check internal cstesicy of the reliability. Nineteen teachers
were participated but three individuals did nouretthe questionnaire. The pilot responses
obtained through the questionnaire were analyzatisstally to see the reliability of items.
Cronbach (coefficient) alpha was used to judgeinbernal consistency of the items and 0.71
alpha values was obtained. This showed that thernat consistency of the reliability was

acceptable.
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3.6. Procedures of Data Collection

First, the letter of the recommendation from thémAnistrative Town education office
which explained about the researcher and the igatsin was presented to the directors of the
schools where the research was conducted. Onceigse&m was secured, the researcher
explained the purpose of the research to the direcNext, the researcher with the principal of
the ECE arranged the time and place to get thecjpamts and to have name list of teachers. The
administration was carried out with the help of @ssistant from each preschool. Adequate
orientation was provided to the assistant's to seaeliable data. The questionnaire was
distributed to the teachers after explaining theppse of the study. A total of 108 questionnaires
were distributed to the teachers in twenty six E@Rters. Of them 97 were returned. Hence, the
return rate was 89.8%. Therefore, finally 97 questaires were used for the analysis.
Accordingly, the undertaking of interview, the disttion of questionnaire and the document
review was tasks on which agreement could be madartied out step by step. The researcher
then was carried out the interviews with purposiv&lected three care givers, three directors,
three parents, one administrative and one zonabaedegional curriculum experts. Structured
observation also made for each preschools and wdiger guide was done for three selective

classrooms by the investigator. This data collecpmcess took a total of two months.

3.7. Data Analysis

After collection of questionnaires andtigg back the adequate number of responses, the
raw data were structured and tabulated under tepeotive categories so as to make it
manageable, readable and understandable. The iteres classified in to different tables
according to similarities of issues in the questare. Having classified them, they were

analyzed and interpreted accordingly. As the stigd both quantitative and qualitative type of
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data, the data analysis method also utilized tleentgative and qualitative types. For the purpose
of analysis of quantitative data, percentage, dver@aan of computed scores, standard deviation
one samle t-test and one way ANOVA were used. R&ge was used to describe background
of the respondents and provision of materials, mgent and facilities. Overall mean and
standard deviation were used to analyze teachlatedassue, nature of the curriculum, teaching
method, assessment technique, parental involvemgowernment support, accessibility,
challenge and opportunity of preschools ; one samdst was used to analyze over all practices
of preschools and lastly one way ANOVA was used see significant differences

between/among private, governmental and faitkedaseschools’ practices.

To analyze the qualitative data, thematic analieitinique was employed. In doing so,
the following tasks were carried out step- by-stafiially the researcher organized and prepared
the data for analysis. It involved transcribingeiviews, typing observation notes, information
gathered from documents was sorted by arranginddteein to different types depending on the
nature of the information. The next task was regqdhrough all the data so as to obtain the
general sense of information. The third step waeriing to data’s acquired by quantitative
instrument (Creswell, 2009). Then the acquiredrimition were narrated and finally interpreted

and the findings were compared with the informatbtained from the theories literatures.
3.8. Ethical Consideration

This study was conducted confidentially. The pgvants in all the ECE were informed
that their response would be kept confidential eodld not be used in ways that would harm
them and their response would not be used for gbgpose than this study. To guarantee
confidentiality and anonymity, the participants werot asked to write anything that indicates

their identity because confidentiality and anonymare among the ethical considerations of
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conducting research. All information received frahem could be treated with the greatest
confidentiality. In addition it considers inapprage the writing about personal identity of the

children, such as the photograph of the children
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CHAPTER FOUR

RESULTS

This part of the study deals with the results atadgathered from different sources
through questionnaires, interviews and observatbanswer the basic research questions.

This chapter has been divided into eleven parte first part discussed the general
characteristics of respondents; the second pait aath teachers related issue; the third part
coped with nature of curriculum; the fourth pareggnted method of teaching, the fifth part
showed assessment technique; sixth part copedthatisite and physical environment, Indoor
and outdoor facilities and materials and equipnierthe preschools; the seventh part presented
involvement of the parents, the eighth part is sledth involvement of government, the ninth
part was about accessibility of ECE; the tenth deals with challenges and last one was about

opportunity of ECE.
4.1. General Characteristics of Respondents and Psehool

Here under, there are tables that depicted therglectearacteristics of respondents (sex,

age, educational qualification).

53



Table 2

Preschools, Age and Sex of Respondents (Teachers)

Sex of Respondents Total
female male

Types of Early Private Count 67 3 70
Childhood % 77.0% 30.0%  72.2%
Faith based  Count 17 3 20

% 19.5% 30.0% 20.6%

Government  Count 3 4 7

% 3.4% 40.0% 7.2%

Total Count 87 10 97

%

Age of Respondents25 and below Count

in years

Total

26-35

36 and above

%

Count

%

Count

%

Count

%

100.0% 100.0% 100.0%

13 2

14.9% 20.0%

42 6

48.3% 60.0%

32 2

36.7% 20.0%

87 10

100.0% 100.0%

15

15.5%

48

49.5%

34

35.1%

97

100.0%
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Table 2 illustrated the charactasstof respondents by sex of respondents, age of
respondents and types of early childhood educatacordingly, the number of females was
67(77%), 17(19.5%) and 3(3.4%) in private, faithsdzh and governmental preschools
respectively. Regarding the male counterpart, 3(30%oprivate, 3(30%) in faith based and
4(40%) in government preschools were male respdadd@ime number of females was larger
than males in each preschool. The age preschddrehiis begin to see themselves as boys and
girls with role differences so the number of fersablnd males should be equal. When the
general representation of respondents was condidé®72%) of respondents were in private,
20(20%) were in faith based and 7(7%) were in govemt preschools which showed the
number of teachers was largest in private and leagtvernment preschools.

As indicated in Table 2 majority of the respondentre between the age range of 26-35
which implied they were in the young adult hoodirrthe productive age groups who could
effectively carry out their teaching. The next é&eel that contained larger group was at the age
category of between 36 and above. The rest aggpgvbich was below 25 age contained small
number of respondents. Generally, majority of gechers were in the productive age who could

address their responsibilities successfully.

55



Table 3

Educational Level and Years of Services of Respusd&eachers)

Educational Levels Total
Categories Trained in Not trained in
ECE ECE
Years of 0-5 Count 67 4 71
Service of % 72.8% 80 % 73.2%
Respondents 6 and above Count 25 1 26
% 27.2% 20% 26.8%
Total Count 92 5 97
% 95 % 5 % 100 %

In Table 3, educational levels and yexdirservices of respondents were depicted. In order
to make the description manageable, year of serwa€eespondents were classified in to three
groups. The levels were 0-5 and 6 and above yearaddition, levels of training were
considered. As indicated in the table 2 majority73.2%) of respondents are in the year
category of 0-5. The service years of 6 and aboge®6(26.8%) which is relatively few in
number. This indicated that teachers had less eqque in ECE. Regarding the training levels,
5(5%) of the respondents had no training whilerraaining 92 (95%) were trained. Majority
67 (72.8%) of the trained teacher have served dpeq0-5) years and the rest 25(27.2%) were
in the rate of 6 and above respectively. That waestd the fact that most schools were relatively
new and the preschools opened recently. In caseretrained respondents, majority 4(80%) of

them had experience of less than 5 years and thaseonly 1(20%) with no training for the
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range of 6 and above years of services. In gen@@dt of respondents did not have long term

experience but majority of the respondents hadntédening.
4.2. Teachers Related Issue

In order to assess the teachers relase of teachers who were teaching in preschools,
guestionnaires were distributed for respondentwak designed to gather data on the aspects of
teachers training, teacher’s treatment of childied teachers’ preparation of teaching materials
and commitment of teachers. The following table suamzes the issues.

Table 4

Teacher Related Issues

Variables N Mean SD Min Max
1. Quality of Private 70 2.99 .40 1.50 4.00
Teachers Training Faith based 20 2.98 .34 2.50 3.50
Governmental 7 2.43 27 2.00 2.75
Total 97 2.95 40 1.50 4.00
2. Teacher Student Private 70 3.74 .23 3.00 4.25
Relation Faith based 20 3.89 .20 3.63 4.38
Governmental 7 2.21 21 2.00 2.50
Total 97 3.66 46 2.00 4.38
Teachers Private 70 4.85 A7 1.50 4.00
Preparation of Faith based 20 3.15 46 3.50 5.00
Teaching Governmental 7 3.29 .39 4.00 5.00
Materials Total 97 3.22 .76 1.50 5.00
Commitment of  Private 70 3.93 .40 3.00 4.75
Teachers to Faith based 20 3.78 43 2.50 4.25
chidren Governmental 7 2.04 .22 1.75 2.50
Total 97 3.76 .63 1.75 4.75
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Table 4 showed the computed means and standaiatides of teachers training, student
teachers relation, teachers’ commitment and préparaf teaching materials. There were 18
guestions prepared to gather data about teacleased issues. For analysis, the questions were
categorized into four main areas by computing thegans.

The means (with standard devistion méwesis) of respondents regarding teachers
training (for the three preschools) were 2.99 ().2008(0.34) and 2.43(0.27) for private, faith
based and governmental preschools, respectivel/rdsult of the means indicated that teachers
had moderate training for private and faith basex$ghools. However, in case of governmental
preschools, as indicated by the mean, the teashetied that they had low level of training. The
data disclosed that teachers training in the gaowemal preschools were left behind of those
private and faith based preschools. For zero-ctaggevernmental preschools) they had four
teachers especially trained to it; others weregassi to teach children just because they were
available in the school. As Oromia regional stdtere¢ are two (Asella and Jimma) colleges
which train ECE educators for preschools.

To assess teachers-children relations, questioats indicated their relation with the
children were provided to teachers. Accordinglg theans (with standard devistion parenthesis)
of preschools were 3.74(0.23), 3.89(0.20) and B.21) for private, faith based and
governmental preschools respectively. As indicapetvate and faith based preschool teachers
agreed that they had good relationship with thieildeen. But, for governmental preschools, the
computed mean showed that there was no respectaldgonship between teachers and
children.

Regarding teaching materials preparation, the co@gpomeans (with standard devistion

parenthesis) for private, faith based and governahgreschools were 4.85(0.47), 3.15(0.46)
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and 3.29(0.39), respectively. The result of the msemdicated that teachers in the private
preschools strongly agreed that they were prepdeaching materials whereas faith based and
governmental preschools teachers were not in gtaddssof preparing the materials. Preparing
local teaching material is, however, advisable rma@ms of addressing the needs of children.
The computed means (with standard devistion plaesid) for the commitment of
teachers were 3.93 (0.40), 3.78 (0.43) and 2.@R)Gor private, faith based and governmental
preschools, respectively. Accordingly, private &aith based preschools showed high degree of
teachers’ commitment but for governmental preschétoé mean showed that the teachers had
low commitment. The data from observation also atae that the teachers cared for children
and showed respect and cooperation. Caregiversaasitates child learning in the classroom as
well as out of classroom, for instance helping hie time of teaching, playing, eating, and
toileting and napping. However, most of care ggweere below 25 years old and they had no
training in child care, learning and developmenhe care givers stated that they had diploma in
teaching, and they were attending degree prograroe $he monthly payment payed to them did

not match with their responsibilities, they wantaave the job.
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Table 5

One-Sample t-test Result of Teachers Related Bsdterly Childhood Education

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper
1. Teachers 71.148 96 .000 2.94845 2.8662 3.0307
Training
2. Teaching 41.681 96 .000 3.21649 3.0633 3.3697
Material
Preparation
3. Teacher Student 76.843 96 .000 3.66366 3.5690 3.7583
Relation
4. Commitment of  58.680 96 .000 3.76031 3.6331 3.8875
Teachers

In addition, the t- test result in Table 5 indichteignificant mean difference between the
diffirent groups of respondents based on their typpreschools they working in at 0.05 alpha
for all items. This implied that all groups of resglents rated each item slightly diffirent but the
average mean ratings for diffirent items were abthee average. This implies that the three
groups of respondents agreed on teacher’s qualigver all achieving their responsibility. A

critical look at the item in the first category meateachers training was 2.94; teacher’s
preparation of teaching materials was 3.21; teastuglent relation was 3.66 and commitment of
teachers was 3.76. However the respondents ratac dhe average (2.5), still all the average

means were below 4.0, this indicated teachers meeded more improvements.
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Table 6

One way ANOVA Result of for Teachers Realatedédsssupreschools

Variables Sumof  df Mean F Sig.
Squares Square
1.Teachers Training Between Groups 2039 2 1.020 6.869 .002
Within Groups 13.953 94 .148
Total 15992 96
2.Teacher Student Between Groups 16.203 2 8.101 153.34 .000
Relation Within Groups 4965 94 .053
Total 21.168 96
3.Teaching Material Between Groups 35.204 2 17.602 81.707 .000
Preparation Within Groups 20.250 94 215
Total 55.454 96
4.Commitment of Between Groups 22806 2 11.403 69.449 .000
Teachers Within Groups 15434 94 .164
Total 38.240 96

Table 6 depicted that the F ratio was signifidanteachers training at F (2, 94) = 6.869,
P = .002 implying that there was significant diffiece of training among the three preschools.
Regarding the teacher student relation the compBktedtio was significant at F (2, 94) =
153.384, P = .000 which implied the relation ofctezrs with students significantly differed
among the preschools. For the teaching materiglgoation, the F ratio was significant at F (2,
94) = 81.707, P = .000 showing among the threechoess in preparation of the materials there
was significant difference. In case of commitmehteachers the F ratio was significant at (2,

94) = 69.449, P = .000 indicating that the committmef teachers differ among the three
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preschools. Further analysis was conducted to wevliich pair of means was significantly

differed by using Tukey methods of test.

Table 7

Multiple Comparisons for Teachers’ Related IssueBreschools

Dependent Variable Types of ECE Mean Sig.
Difference
1. Teachers Training Private Faith based .00179 1.000
Governmental 56071 .001
Faith based Private -.00179 1.000
Governmental 55893 .004
Governmental  Private -.56071 .001
Faith based -.55893 .004
2. Teacher Student Private Faith based -.15089 .030
Relation Governmental 1.52857 .000
Faith based Private .15089 .030
Governmental 1.67946 .000
Governmental Private -1.52857 .000
Faith based -1.67946 .000
3. Teaching Material ~ Private Faith based -1.30714 .000
Preparation Governmental -1.44286 .000
Faith based Private 1.30714 .000
Governmental -.13571 .784
Governmental Private 1.44286 .000
Faith based 13571 .784
4. Commitment of Private Faith based .15357 .298
Teachers Governmental 1.89286 .000
Faith based Private -.15357 .298
Governmental 1.73929 .000
Government Private -1.89286 .000
Faith based -1.73929 .000

OThe mean difference is significant at .05 levels
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The Table 7 indicates that the mean differencesoAdingly, except between private and
faith based preschools in the rest possible pareths no significance difference regarding
teachers training. In case of teacher studentioalan all possible pairs there were significant
differences between preschools. For preparationteafching materials except between
government and faith based preschools, in the pessible pairs there were significant
difference. The comparison also depicted that fier ¢commitment of the teacher, there was

significant difference in the possible pairs exdegtiveen private and faith based preschools

4.3. Nature of the Curriculum

Another area that was focused in the study was#tere of curriculum designed and
provided for children. In order to assess the cuhlum, there were 11 questions prepared. For
analysis, the questions were categorized into foain areas by computing their means. They
were themed in to the following: relevance of atuhim, contextualizing curriculum, addressing

diversity and usage of mother tongue (language.fétiowing table summarized the issues.
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Table 8

Nature of the Curriculum

Variables Types of ECE Mean SD Min Max
1. Relevance of Private 70 2.36 A7 150 3.50
Curriculum Faith based 20 2.75 31 2.25 3.25
Governmental 7 2.60 31 2.00 3.00

Total 97 2.46 .46 1.50 3.50

2. Contextualizeing of  Private 70 1.98 .50 1.00 3.00
the Curriculum Faith based 20 2.62 .66 1.00 3.67
Governmental 7 281 .50 200 3.33

Total 97 2.17 .61 1.00 3.67

3. Addressing Diversity Private 70 2.11 61 1.00 4.00
Faith based 20 1.90 .38 1.50 250

Governmental 7 1.93 .34 150 250

Total 97 2.06 .56 1.00 4.00

4. Valuing Socio Private 70 1.85 .66 1.00 3.50
Cultural Faith based 20 2.32 .67 1.50 3.50
Governmental 7 3.86 .24 3.50 4.00

Total 97 2.09 .83 1.00 4.00

Table 8 depicted that in all categoridspeeschools the curriculum had unrealistic
relevance for children’s social development, imetilal development and physical development
in faith based and governmental preschool. That wdisated by the computed means (with

standard devistion parenthesis) which were 2.38}0.4.75(0.31) and 2.60(0.31) for private,
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faith based and governmental preschools, respéctiVeere was no well-defined curriculum to
promote holistic child learning and developmentoi@ia educational bureau had some guide
lines for teachers but in case of curriculum, they still preparing standardized one. Since the
objective of early childhood education is to prepahildren for formal primary school, the
governmental preschools, were to make childrenezehnumeracy and literacy skills before
entering primary school. In Oromia, there are thmeans of addressing ECE. One is preprimary
school which is run by private sectors, especialliown. The second one is Zero-class which is
for students’ 5-6 years old in the rural area. Td# one is child to child program.This showed
that the curriculum was run diffirently even atiegl level.

Regarding the contextualization & turriculum, the result was observed in which the
computed means (with standard devistion parenthds@&8(0.50), 2.62(0.66) and 2.81(0.50)
were for private, faith based and governmental ghvesls, respectively. Which indicated the
contextualization of the curriculum was low in @ie preschools. In faith based and
governmental preschools, however, it was mediugoirtextualizing.

The computed means (with standard tlewiparenthesis) for inclusiveness of diversity
were 2.11(0.61), 1.9(0.38) and 1.93(0.34) for preydaith based and governmental preschools,
respectively that indicated respondents from threethpreschools rated low for inclusion of
diversity.

The last raw of Table 8 depicted the level or degto which the socio-culture was
considered while developing curriculum of preschddle mean of private preschools of socio-
cultural consideration were 1.85 with standard agwn 0.66 which was low and in faith based

preschool also 2.32 with standard deviation 0.6i€wtvas low, too. However, in governmental
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preschool the calculated mean was 3.86 with standawiation 0.24 which showed valuing
socio-culture was high.

It was stated that most curriculum of preschoot Wwarrowed from foreign countries
which was prepared in English. Some private presishoere totally using foreigner curriculum.
Even there were preschools where the directors Wemgners who did not properly know
socio-cultural background of the child and the camity. When they were asked the reason of
selecting foreigner, they stated that they had e#-wrained directors and materials that were
proper to promote child learning.

Table 9

One Sample t-test Result of the Nature of Curritulu

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper
1. Relevant of 52.616 96 .000 2.45876 2.3660 2.5515
Curriculum
2. Contextualize 34.704 96 .000 2.17182 2.0476 2.2960
Curriculum
3. Addressing 35.974 96 .000 2.05670 1.9432 2.1702
Diversity
4. Valuing Socio 24.734 96 .000 2.09278 1.9248 2.2607
Cultural

The t- test result in Table 9 indicated significamtan difference between the diffirent

groups of respondents based on their type of poedetthey working in at 0.05 alpha for all
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items. This implied that all groups of respondergtted each item slightly diffirent but the
average mean ratings for diffirent items were betbe average. This implies that the three
groups of respondents disagreed on the inapprepgas of curriculum. A critical look at the
item for addressing diversity was poorly rated §2.tllowed by valuing socio cultural 2.09;
contextualing the curriculum was 2.17 and relevasfaaurriculum for holistic child learning and
development was 2.45. As one can infer from thesegs all of the computed means were
below average, which implies that the nature culuim of preschools were not relevant,
contextualized, addressing diversity and valuingaoultural.

Table 10

One Way ANOVA Result of Respondents’ on the Nafu@earriculum

Variables Sum of Mean F Sig.
Squares df Square
1. Relevant of Between 2.523 2 1.262 6.659 .002
Curriculum Groups
Within Groups 17.812 94 .189
Total 20.335 96
2. Contextualize Between Groups 9.355 2 4.677 16.215 .000
Curriculum Within Groups 27.115 94 .288
Total 36.470 96
3. Addressing Between Groups .838 2 419 1.331 .269
Diversity Within Groups 29.600 94 .315
Total 30.438 96
4. Valuing Socio Between Groups 26.995 2 13.498 31.984 .000
Cultural Within Groups 39.670 94 422
Total 66.665 96
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The Table 10 depicted F results for ANOVA. Accoglin the F ratio was significant at
F (2, 94) = 6.659, P=0.002 showing that there wdifeerence among preschools on the
relevance of curriculum. For the contextualizatadrthe curriculum, the F ration was significant
at F (2, 94= 16.215, P= 0.000 implying that theuratof curriculum was different in the
preschools. Regarding addressing diversity, howeter F ratio was not significantly different
at F (2, 94) =1.331, P=0.269 implying that the Wag preschools addressed diversity was not
significantly different. The computed F ratio wagnsficantly different at F (2, 94) =31.904,
P=0.000. The result showed that the way the threschools value the culture not significantly
different. Further analysis was conducted to walnjch pair of means significantly different by

using Tukey method to test. It was depicted inftdtlewing table of comparison
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Table 11

Multiple Comparisons on Nature of the Curriculum

Dependent Variable Types of ECE Mean
Difference  Sig.
1. Relevant of Curriculum Private Faith based -.38929 .002
Governmental -.24643 .331
Faith based Private .38929 .002
Governmental .14286 .736
Governmental  Private .24643 .331
Faith based -.14286 .736
2. Contextualizing the Private Faith based -.63571 .000
Curriculum Government -.82857 .001
Faith based Private 63571 .000
Governmental -.19286 .693
Governmental Private .82857 .001
Faith based .19286 .693
3. Valuing Socio Cultural  Private Faith based -.47500 .013
Governmental -2.00714 .000
Faith based Private 47500 .013
Governmental -1.53214 .000
Governmental  Private 2.00714 .000
Faith based 1.53214 .000

OThe mean difference is significant at .05 levels
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As Table 11 showed there was significant duffieebetween private and faith based on

the relavance of the curriculum. In case of contabzing of the curriculum, except in the pair of

faith based and governmental preschools there igagisant diffirence. For the valuing socio-

cultural there was significant diffirence in alliggaof preschools.

4.4. Method of Teaching

In order to assess the frequency ofyapgplvarious teaching methods in the preschools,

guestionnaires that contained list of teaching wdshwith different level of frequency were

used. The following table depicted the computedltes

Table 12

Method of Teaching

Variables N Mean SD Min Max
1. Play based instruction Private 70 2.44 71 1 4
Faith based 20 2.50 .60 1 3
Governmental 7 1.57 .53 1 2
Total 97 2.39 71 1 4
2. Categorizing Private 70 3.79 .86 2 5
Faith based 20 3.75 1.02 1 5
Governmental 7 2.00 .81 1 3
Total 97 3.65 1.00 1 5
3. Learning through Private 70 3.17 .63 2 4
experience Faith based 20 3.10 .64 2 4
Governmental 7 3.57 .53 3 4

70



Total 97 3.19 .63
Dramatization Private 70 3.10 1.07
Faith based 20 2.85 74
Governmental 7 2.29 .75
Total 97 2.99 1.01
Field trips Private 70 2.66 74
Faith based 20 2.20 .61
Governmental 7 1.29 .48
Total 97 2.46 .79
Explanation Private 70 3.81 .88
Faith based 20 3.95 .82
Governmental 7 3.00 .81
Total 97 3.78 .89
Role playing Private 70 2.63 74
Faith based 20 2.35 .67
Governmental 7 2.57 .53
Total 97 2.57 72
Games Private 70 2.61 72
Faith based 20 2.30 57
Governmental 7 2.71 .75
Total 97 2.56 .70

As Table 12 showed the mean of explanatwas 3.78 with standard deviation 0.89,

categorization 3.65 with standard deviation 1.0 &matning through experience 3.19 with

71



standard deviation 0.63. These were the most fretyjuesed method of teaching in general. The
mean of Field trips was 2.46 with standard dewatlo/9 and play based instruction was 2.39
with standard deviation 0.71. These were the ravsgd method and the rest methods of
teaching were used sometimes.

Private preschools frequently used exgtian; the mean was 3.81 with standard
deviation 0.88 and categorization the mean was @it standard deviation 0.86 whereas play
based instruction mean was 2.44 with standard tewmi®.71; rarely used. And the mean of
game 2.61 with standard deviation 0.72, role pl&82vith standard deviation 0.74, field trip
2.66 with standard deviation 0.74 and dramatiza8id® with standard deviation 1.07 were used
sometimes.

Faith based preschools also used frequerplanation with the mean 3.95 with standard
deviation 0.82 and categorization 3.75 with stadd#eviation 1.02 and play based instruction
2.50 with standard deviation 0.60, learning throegperience 3.10 with standard deviation 0.64,
and dramatization 2.85 with standard deviation Qvéfe applied sometimes however mean of
fieldtrip 2.20 with standard deviation 0.61, rolay2.35 with standard deviation 0.67 and game
2.30 with standard deviation 0.57 were rarely used.

In case of governmental preschool, ne&facategorization 3.75 with standard deviation
0.81 and explanation 3.00 with standard deviati@®1 @re frequently used, role play 2.57 with
standard deviation 0.53 and game 2.71 with standawittion 0.75 were sometimes used and
the mean of field trip 1.29 with standard deviatid®8, dramatization 2.29 with standard
deviation 0.75, categorization 2.00 with standagdiation 0.81 and play based instruction 1.57

with standard deviation 0.53 teaching methods wergy used.
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Table 13

One Sample t-test Result of Teaching Methods

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper

1. Play based 32.933 96 .000 2.392 2.25 2.54

instruction
2. Categorizing 35.928 96 .000 3.649 3.45 3.85
3. Learning 49.440 96 .000 3.186 3.06 3.31

through

experience
4. Dramatization 28.997 96 .000 2.990 2.79 3.19
5. Field trips 30.664 96 .000 2.464 2.30 2.62
6. Explanation 41.756 96 .000 3.784 3.60 3.96
7. Role playing 35.097 96 .000 2.567 2.42 2.71
8. Games 35.634 96 .000 2.557 241 2.70

Similarly the ratings of teachers for explanaticategorization, learning through experience,
dramatization, role play and games were all ratecawerage 3.78, 3.64, 3.18, 2.99, 2.56 and
2.55, respectively. In a similar vein teachersddielow an average for the remaining frequency
of teaching methods like field trip and play bagetruction with an average mean 2.46 and 2.39
respectively. In addition, the t- test result inblEa 13 indicated significant mean difference

between the diffirent groups of respondents basetheir type of preschools they working in at

0.05 alpha for all items. This implied that all gps of respondents rated each item slightly

diffirent but some of the average mean ratingsdiffirent items were above the average and
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some are below the average. This implies that tvae difference in the frequency of teaching

methods among the respondents.

Table 14

One Way ANOVA Result on Methods of Teaching

Variables Sumof df Mean F Sig.

Squares Square

1. Play based Between Groups 5.128 2 2.564 5.479  .006
instruction Within Groups 43.986 94 468
Total 49.113 96

2. Categorizing Between Groups 20.547 2 10.273 12.785 .000

Within Groups 75.536 94 .804
Total 96.082 96
3. Learning Between Groups 1.203 2 .601 1.509 .226
through Within Groups 37.457 94 .398
experience Total 38.660 96
4. Dramatization Between Groups 4.711 2 2.356 2349 .101
Within Groups 94.279 94 1.003
Total 98.990 96
5. Field trips Between Groups 13.724 2 6.862 13.901 .000
Within Groups 46.400 94 494
Total 60.124 96

6. Explanation Between Groups 4.918 2 2.459 3.231 .044

Within Groups 71.536 94 761
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Total 76.454 96

7. Role playing Between Groups 1.207 2 .604 1.167 .316
Within Groups 48.607 94 517
Total 49.814 96

8. Games Between Groups 1.724 2 .862 1.753 .179
Within Groups 46.214 94 492
Total 47.938 96

The Table 14 depicts the result of F ratio for arey faith based and governmental
preschools. The F ratio for play based instructias significantly different at F (2, 94) = 5.479,
P= 0.006 which implied play based instruction wegificantly different for preschools. For
categorization as method of teaching, the F ratie significantly different at F (2, 94) =12.785,
P=0.000. However, for learning through experietige,F ratio was not significantly different at
F (2, 94) =1.509, p=0.226. Like that of learningptigh experience, for dramatization the F ratio
was not significantly different at F (2, 94) =2.348-0.101. In case of field trips, the F ratio was
significantly different at F (2, 94) = 13.901, P800 implied there was difference in using field
trip as method of teaching. The F ratio also sigaiftly different for usage of explanation at F
(2, 94) =3.231, P=0.044 implied that the applicatid explanation was different. Nevertheless,
for role playing and games, the F ratio was noniantly different at F (2, 94) =1.167,
P=0.316 and F (2, 94) = 1.753, P=0.179 respectmligch implied role playing and games as
methods of teaching were similar. Further analy&s conducted to verify which pair of means

significantly diffident by Tukey method of test.
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Table 15

Multiple Comparisons on Method of Teaching

Dependent Variables Types of ECE Mean  Sig.
Difference
1. Play based Private Faith based -.057 .942
instruction Governmental 871 .005
Faith based Private .057 .942
Governmental 929 .007
Governmental  Private -.871 .005
Faith based -.929 .007
2. Categorizing Private Faith based .036 .986
Governmental 1.786 .000
Faith based Private -.036 .986
Governmental 1.750 .000
Governmental  Private -1.786 .000
Faith based -1.750 .000
Faith based 229 .782
3. Field trips Private Faith based 457 .032
Government 1.371 .000
Faith based Private -.457 .032
Government 914 011
Governmental  Private -1.371 .000
Faith based -.914 011
4. Explanation  Private Faith based -.136 .813
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Governmental .814 .053

Faith based Private .136 .813
Governmental .950 .039
Governmental  Private -.814 .053
Faith based -.950 .039

OThe mean difference is significant at .05 levels

As can be seen in Table 15 there was significafferdnce between private and
governmental preschools and also between faithdbasd governmental preschools. But there
was no significant difference private and faith dzhgreschools on the usage of play based
instruction method of teaching. In case of cateagion except between private and faith based,
there was significant difference in using categogzeaching method. For the field trip, there
was significance difference between all the possiialirs which implied the usage of field trip as
teaching method was different. The result of Tukegt also indicated that there was no
significant difference between the possible paksept between faith based and governmental

preschools.

4.5. Assessment Technique

In order to evaluate the assessmennhigebls used in preprimary school, questionnaires
which did have lists of questions were distributedespondents. The following are the depicted

results.
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Table 16

Assessment Technique

Variables Types ECE N Mean SD Min Max

1. Project Private 70 2.33 A7 2 3
Faith based 20 2.35 .48 2 3

Governmental 7 2.29 75 2 4

Total 97 2.33 .49 2 4

2. Classwork  private 70 3.29 .56 2 4
Faith based 20 3.30 .65 2 4

Governmental 7 3.29 .75 2 4

Total 97 3.29 .59 2 4

3. Homework Private 70 1.36 .48 1 2
Faith based 20 1.25 44 1 2

Governmental 7 1.57 1.13 1 4

Total 97 1.35 .54 1 4

4. Test/Exam  Private 70 4.21 .56 3 5
Faith based 20 3.15 .48 2 4

Governmental 7 4.00 .81 3 5

Total 97 3.98 .70 2 5

5. Daily Private 70 4.21 .56 3 5
attendance  Faith based 20 4.20 41 4 5
Governmental 7 3.43 151 1 5

Total 97 4.15 .66 1 5

6. Participation Private 70 4.06 .88 1 5
Faith based 20 2.00 .64 1 4
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Governmentz 7 4.14 .6S 3 5

Total 97 3.64 1.17 1 5
7. Portfolios Private 70 4.27 .53 3 5
Faith based 20 4.35 .58 3 5
Governmental 7 3.43 1.39 1 5
Total 97 4.23 .66 1 5
8. Checklist Private 70 1.59 .49 1 2
Faith based 20 1.55 51 1 2
Governmental 7 2.57 1.71 1 5
Total 97 1.65 .69 1 5
9. Children’s Private 70 4.29 54 3 5
writing and Faith based 20 4.20 41 4 5
drawing Governmental 7 3.57 1.13 2 5
Total 97 4.22 .59 2 5

Table 16 showed general as well as Epetgscription about assessment techniques used
in the preschools. Mean and standard deviation weee to describe. Test with the mean 3.98
and standard deviation 0.70, daily attendance tighmean 4.15 and standard deviation 0.66,
portfolio with the mean 4.23 and standard devia@@6 and children’s drawing with the mean
4.22 and standard deviation 0.59 were the frequersitd of assessment techniques in general.
On the contrary, Project with the mean 2.23 anddstad deviation 0.49, homework with the
mean 1.35 and standard deviation 0.54 and chetkwith the mean 1.65 and standard

deviation0.69 were the rarely used to assess ehilgltearning.
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To depict specific descriptions for leacategory of preschools, means and standard
deviations were used. In case of private test with mean 4.21 and standard deviation 0.56,
daily attendance with the mean 4.21and standariii@v 0.56, participation with the mean 4.06
and standard deviation 0.88 and child writing anawihg with the mean 4.29 and standard
deviation 0.54 were used frequently where as cladswith the mean 3.29 and standard
deviation was used sometimes. The mean of projest 233 with standard deviation 0.47; it
was used rarely the rest home work with the med6é and standard deviation 0.48 did not used
at all.

In case of faith based, the mean dfyddatendance 4.20 with standard deviation 0.41 and
writing and drawing 4.20 with standard deviatiod1).they were used frequently where as the
mean of classwork 3.30 with standard deviation @6& test 3.15 with standard deviation 0.48;
they were used sometimes. The mean of Project\itB3standard deviation 0.48, participation
2.00 with standard deviation 0.64 and checklisbwith standard deviation 0.52 were used
rarely and the mean of homework 1.25 with standandation 0.44 was used not at all.

In case of governmental preschool tleamof test 4.00 with standard deviation 0.81,
participation 4.14 with standard deviation 0.69 ahidd writing and drawing 3.57 with standard
deviation 1.13 were used frequently where as thennoé classwork 3.29 with standard deviation
0.75, daily attendance 3.43 with standard deviali&i were used sometimes. The the mean of
project 2.29 with standard deviation 0.75, and heoork& 1.57 with standard deviation1.13 were

used rarely.
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Table 17

One Samle t-test Result of Assessment Technique

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper

1. Project 28.741 96 .000 3.289 3.06 3.52
2. Class work 54.491 96 .000 3.289 3.17 3.41
3. Homework 24.593 96 .000 1.351 1.24 1.46
4. Test /Exam 55.450 96 .000 3.979 3.84 412
5. Daily 40.963 96 .000 3.773 3.59 3.96

attendance
6. Participation 30.523 96 .000 3.639 3.40 3.88
7. Portfolios 62.194 96 .000 4.227 4.09 4.36
8. Checklist 23.448 96 .000 1.649 1.51 1.79
9. Children’s 69.320 96 .000 4.216 4.10 4.34

writing and

drawing

The ratings of teachers for assessment techniqoesoli®s, Children’s writing and
drawing, Test /Exam, Daily attendance, Participgtiproject and classwork were all rated on
average 4.22, 4.21, 3.97, 3.77, 3.63; 3.28 and, 3¢xpectively. In a similar manner teachers
rated below an average (2.5) for the remainingueagy of assessment techniques checklist and
home work with an average 1.64 and 1.24, respdgtilreaddition, the t- test result in Table 17
indicated significant mean difference between tifiereht groups of respondents based on their
type of preschools they working in at 0.05 alphadt items. This implied that all groups of

respondents rated each item slightly diffirent fomne of the average mean ratings for diffirent
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items were above the average and some are belowvérage. This implies that there was

difference in the frequency of teaching methodsragrbe respondents.

Tablel8

One Way ANOVA Result on Assessment Techniques

82

Variables Sum of Mean F Sig.
Squares df Square
Project Between Groups 83.368 2 41.684 101.641 .000
Within Groups 38.550 94 410
Total 121.918 96
Class work  Between Groups .003 2 .002 .004 .996
Within Groups 33.914 94 .361
Total 33.918 96
Homework Between Groups 547 2 273 933  .397
Within Groups 27.536 94 .293
Total 28.082 96
Test/Exam  Between Groups 17.623 2 8.812 27.304 .000
Within Groups 30.336 94 .323
Total 47.959 96
Daily Between Groups 52.675 2 26.337 94.006 .000
attendance  Within Groups 26.336 94 .280
Total 79.010 96
Participation Between Groups 67.743 2 33.871 49.265 .000
Within Groups 64.629 94 .688



Total 132.371 96

7. Portfolios Between Groups 4903 2 2.452 6.047 .003
Within Groups 38.107 94 405
Total 43.010 96
8. Checklist Between Groups 6.432 2 3.216 7.625 .001
Within Groups 39.650 94 422
Total 46.082 96
9. Children’s Between Groups 3.254 2 1.627 4,901 .009
writing and  Within Groups 31.200 94 .332
drawing Total 34.454 96

The Table 18 indicated the computed ANOVA resatt dssessment technique used in
preschools. Accordingly, the F ratio indicates tihare was significant difference on the project
at F (2, 94) =101.1641, P=0.000 implied that theses difference in usage of project as
assessment technique in the preschools. Howevercléss work, there was no significant
difference, the F ratio was not significantly difat at F (2, 94) =0.004, P=0.996 implying no
difference on using class work as assessment tpohniFurthermore, the F ratio was not
significantly different at F (2, 94) =0.933, P=073%r usage of homework as assessment
technique. However, the F ratio were significantlifferent at F(2,94)=27.304, P=0.000,
F(2,94)=94.006, P=0.000, F(2,94)=49.265, P=0.00@,98)=6.047, P=0.003, F(2,94)=7.625,
P=0.001, F(2,94)=4.901, P=0.009 for test, dailgradtince, participation, portfolios, check list
and children’s writing and drawing respectively.irfiplied that those assessment techniques
were without significant difference was used in thevate, faith based and government

preschools.
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Multiple Comparisons on Assessment Techniques

84

Dependent Variable Types of ECE Types of ECE Mean Sig.
Difference

1. Project Private Faith based. 2.207 .000
Governmental 1.571  .000

Faith based Private -2.207  .000

Governmental -.636 .067

Governmental  Private -1.571  .000

Faith based. .636 .067

2. Test/Exam Private Faith based. 1.064 .000
Governmental .214  .609

Faith based Private -1.064  .000

Governmental -850 .003

Governmental Private -.214  .609

Faith based. .850 .003

3. Daily attendance Private Faith based. 1.364 .000
Governmental 2.214  .000

Faith based Private -1.364  .000

Governmental .850 .001

Governmental  Private -2.214  .000

Faith based. -850 .001

4. Participation Private Faith based. 2.057 .000
Governmental -.086 .963

Faith based Private -2.057 .000



Governmental -2.143  .000

Governmental Private .086 .963

Faith based. 2.143 .000

5. Portfolios Private Faith based. -.079 .878
Governmental 843 .003

Faith based. Private .079 .878

Governmental 921  .004

Governmental Private -.843 .003

Faith based. -921  .004

6. Checklist Private Faith based. .036 .974
Governmental -986 .001

Faith based Private -.036 .974

Governmental -1.021  .002

Governmental Private .986 .001

Faith based. 1.021  .002

7. Children’'s Private Faith based. .086 .828
writing and Governmental 714 .007
drawing Faith based Private -.086 .828
Governmental 629  .039

Governmental Private -714 .007

Faith based. -629 .039

OThe mean difference is significant at .05 levels

The F ratio indicated that there was significaifitecence among different assessment

techniques. Thus, in order to identify which paiegchools significantly different, Tukey test
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was used. Accordingly, for the usage of projectaasessment technique except between
governmental and faith based preschools in the peskible pairs there was significant
difference in the application of project as assesgntechnique. But in case of test, there was
significant difference between possible pairs ekceptween private and governmental
preschools. For the usage of daily attendanceg thars significant difference in all possible
pairs which implied three preschools applied dalyendance with difference. In case of
participation, except between private and faitheddagreschools, in the rest possible pairs there
were significant difference in the usage of papition as assessment techniques. But in case of
portfolio, check list and children’s writing andasiving except private and faith based, there were

significant difference among the rest possiblegair

4.6. Site and Physical Environment, Indoor and Outdor Facilities,

Materials and Equipment of the Preschools

Site and Physical Environment of the Prekools

In order to assess physical environme®©E, the centers were observed by the
researcher based on structured observation chiscKiise results of observation were depicted
in the Table 20.
Table 20

A Checklist Observation on the Physical EnvironnaériEarly Childhood Education

Observation items Response Private Faith based Governmental

N/F % N/F % N/F %

1.Cass rooms are well defined Yes 7 58 2 40 3 34

No 5 42 3 60 6 67
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2.Equipment are accessible

3.Materials are child Sized

4.The classroom is stimulating

5.The windows, doors and walls

decorations are suitable

Yes

No

Yes

No

Yes

No

Yes

No

6.0utdoor space is adequate safe Yes

and secure

No

7. Materials and equipment provide¥es

opportunities for play
8 Materials and equipment suit

children’s developmental level

No

Yes

No

9. Materials and equipment enhanc¥es

children’s individual and
cooperative play activities
10.The pre-school is away from
traffic areas
11.The vicinity is good for future
expansion

12.The compound is fancied

13.Preschool site have natural

No

Yes

No

Yes

No

Yes

No

Yes

drainage free from water loggingNo
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14. The center is well equipped withres 8 67 3 60 3 33
necessarily materials and No 4 33 2 40 6 67
equipment according to specific

purpose.

As depicted in Table 20 all 26 presdbowmere observed. According to the results
7(58%), 2(40%) and 3(33%) from private, faith based governmental preschools classroom
spaces were provided with an orderly arrangemewetifdefined work areas respectively.

In case of accessibility of materials and equipineasiness to use and invitation of self-
serving approach 6(50%) of private, 2(40%) of faiihsed and 3(33%) of governmental
preschools were appropriate. In case of tablesyschHeenches and shelves, 11(92 %) of private,
4(80%) faith based and 1(11 %) governmental predshioad child sized and comfortable. As
observed most classrooms in private and faith bpeesthools 8(67 %) and 4(80%) respectively
were clean, pleasant and stimulating. But, in féidised preschools stimulation and decoration
were more of religion based by citing Bible and &urWhile 3(33 %) governmental preschools
were clean and pleasant.

The window, doors, walls and decorations were sutable. Only 4(33 %) private
preschools, 4(80%) faith based preschools and 3¢Bgovernment preschools were suitable.
The rest preschools windows and doors did not abbowugh light and had large spaces. The
floor was also filled with dust. As observed, odl{83 %) of private, 3(60%) faith based and
5(56 %) governmental preschool had adequate, sdfsecure outdoor space.

Regarding supply of play materials and equipmdB8%) of private, 3(60%) of faith

based and 3(33%) of governmental preschools haperamities for play. From available and
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supplied play materials and equipment 10(83%) ofape, 4(80%) faith based and 3(33%)
governmental preschools play materials were s@tidslichildren’s developmental task.

In case of arrangement of play materials, 5(420%grivate, 3(60%) of faith based and
3(33 %) governmental preschools were enhancinglrgnils individual and cooperative play
activities. Different preschools had spaces withoaterials. Others had both spaces and some
play materials but they did not focus on child play

Regarding the locations of the preschools, 9(76f4rivate, 4(80%) of faith based and
7(78 %) of governmental preschools were away froettaffic areas. The preschools vicinity
also good for future expansion, this was seen B7 %) of private, 4(80%) of faith based and
4(44 %) government preschools. Since governmemedchools were in the compound of
primary schools, the observation result of presthimalicated that it lacked vicinity.

When it came to the compound of preschools 6(50Rpyivate, 4(80%) faith based and
5(56 %) governmental preschools compounds wereneidt decorated and free from splintering
materials. There were preschools even difficulteicognize as preschool. In case of preschool
site 7(58%) of private, 4(80%) of faith based ar{@87%) of governmental preschools were
developed areas with full of green gardens and rieidral drainage. Around two preschools
there were beautiful animals like columbus monlagg and different birds; but the teachers did
not used them as real teaching material or fodaleitreation.

In case of equipment, the result indicated th&{66 %) of private, 3(60%) faith based
and 3(33 %) governmental preschools had equipniérd.preschools centers were somewhat
equipped with necessary materials and equipmentr@iog to specific purposes for private and
faith based preschools. Some preschools had a@emqaterials, computer to play games, to

listen musical sounds and to develop listing anding skill. In addition some preschools had
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libraries separated for only preschool childrercantained pleasant pictures, colors to stimulate

the children, but those colors and pictures didautturally appropriate. In few preschools even

though they had materials, they did not allocateugh time to do with it.

Provision of Policy Materials

Table 21

Document Review for the Presence and Absence iofpdaterials in ECE

Observation items Response Private Faith based Governmental
N/F % N/F % %
Education and Training policy Present 3 25 1 20 22
Absent 9 75 4 80 78
Early childhood education standards  Present - - - -
Absent 12 100 5 100 100
Guideline for pre-school education Present - - - - -
Absent 12 100 5 100 100
Guideline for children with special needsPresent - - - - 33
Absent 12 100 5 100 67
United Nations convention on the right Present - - - -
of the child Absent 12 100 5 100 100
Syllabus Present 1 8 2 40 78
Absent 11 92 3 60 22
Teacher's guide Present 8 67 4 80 44
Absent 4 33 1 20 56
Textbooks Present 9 75 2 40 -
Absent 3 25 3 60 100
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As the Table 21 illustrates, 3(25%) of private2@p) of faith based and 2(22%) of
governmental preschool had education and trainwolgeypin their preschools. Regarding the
presence of early childhood education standardshén preschools, however, nothing was
observed in all three preschools. Similarly, thet@s no guide line for preschool education
totally in three of preschool. In case of guideelifor children with special needs only
governmental preschools had which were even femumber 3(33 %). In the rest preschools
(private and faith based), the guide line was lpthsent.

They had not children with special needs in teelool so that they were not concerned
about them. They also stated that they did not g children with special needs to learn in
their school as they did not have equipment fomthEurthermore, they stated that no children
with special needs request them to learn in thehiogl. That showed the administrative town
experts failed in trying to create awareness ttutge children with special needs and to fulfill
the materials which concerned them. Regarding thiéed Nations Convention on the Right of
the Child, in all three preschools, it was not foulm case of syllabus in the preschools the table
shown 1(8 %) private, 2(20%) in faith based andB?@) in governmental preschools. Regarding
teachers guide, 8(67 %) of private, 4(80%) of faithsed and 4(44 %) of governmental
preschools had teachers guide. Lastly text books weesent 9(75%) in private, 2(40%) in faith

based. Nevertheless, they did not totally presegbvernmental preschool.
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Existence of Materials in Activity Centers

Table 22

A Checklist Observation on the Presence and Absaeingiaterials in the Activity Centers

No Observation Items ResponsePrivate Faith based Governmental

N/F % N/F % N/F %

1 Literary materials (various books) Present 9 75 4 80 2 23

Absent 3 25 1 20 7 78

2 Construction materials (blocksPresent

building sets etc.) Absent 12 100 5 100 9 100

3 Self-expressive materials (toys, Present 7 58 3 60 5 56
musical instruments, dress up clothes Absent 5 42 2 40 4 44
dolls etc.)

4 Exploratory materials (puzzlesPresent 7 58 4 80 1 12
matching games, playing cards etc.) Absent 5 42 120 8 89

5 Manipulative  materials  (markersPresent 12 100 5 100 2 23
pencils, etc.) Absent - - - - 7 78

6 Natural materials (leave, sand, roclRresent - - - - - -

water, etc.) Absent 12 100 5 100 9 100

As indicated in Table 22 the presence and absehoeaterials in the activity centers
were observed and displayed by percentage. Acagldifiteracy materials 9(75%) of private,
4(80%) of faith based and 2(22%) of governmentaleweund to had literacy materials in their

activity. For construction materials, all the ptescls lacked them in their activities. For self-
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expressive materials in all the three preschoolsyas found to be above average in which
7(58%) of private, 3(60%) of faith based and 5(55%6povernmental included self-expressive
materials in their activities. There were exploratmaterials in the schools with the difference
of existence. Accordingly, there were 5(58%) invate, 4(80%) in faith based and 1(115) in
governmental during the activities. Unlike the yastanipulative materials were completely
existed in all three preschools. On the contratynah materials like leaves, sand, rock, water

were totally absent in the activities centers ahepreschool.
Outdoor Play Equipment and Materials

Table 23

A Checklist for Observation on the Presence andeAdrs of Outdoor Play Equipment and

Materials
No Observation items Response  Private Faith based Governmental
N/F % N/F % N/F %

1 Balance Present 11 92 4 80 1 12
Absent 1 8 1 20 8 89

2 Merry-go-round Present 12 100 4 80 - -
Absent - - 1 20 9 100

3 Swinging Present 3 25 - - - -
Absent 9 75 5 100 9 100

4 Slide Present 12 100 4 80 2 22
Absent - - 1 20 7 78

5 Climbing frame Present - - - - - -
Absent 12 100 5 100 9 100
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10

11

12

Crawling funnels

Tricycle

Footballs, giant balls etc

Skipping ropes

Gymnastic

multipurpose mat

Large and mobile toys

Small car tires

Present

Absent

Present

Absent

Present

Absent

Present

Absent

mat, Present

Absent

Present

Absent

Present

Absent

12

10

12

12

100

17

83

50

50

100

100

25

75

25

75

100

100

60

40

100

100

100

100

100

100

22

78

100

100

11

89

11

89

Another issue was to assess the presence or absérautdoor play equipment and

materials. The result showed that in all categonégreschools the presences of playing

materials were low. That was indicated by the presdown in the Table 23. Balance, slide,

footballs and giant balls playing materials werenmally good for students. It was found that

11(92 %) private, 4(80%) faith based and 1(11%)egomental preschools had balance. Merry-

go-round was also present in 12(100%) private 4(86G##th based but not in governmental

preschools. Swinging was only present in 3(25%Watei preschools. 12(100%) private, 4(80%)

faith based and 2(22 %) governmental preschoolskidel

Climbing frame, crawling funnels, skipginopes and gymnastic mat and multi-purpose

mat were not present in all preschools. Tricycles weesent only in 2(17 %) private preschools.

Footballs were present in 6(50%) private, 3(60%bhfdbased and 2(22 %) in governmental



preschools. For both large and mobile toys andllsrars tire were present 3(25%) of private
and 1(11 %) in government preschools respectively.

The Administrative Town curriculum exmerassess whether playing materials and others
were present or not in the time of registration. tB® preschools must have had satisfactory
materials before starting the school. After thagyt failed in observing continuously. Some
materials were broken and other justified that tlesked budget especially in governmental
preschools.

Sanitary Facilities and Toilets

Table 24

A checklist Observation on for the Sanitary Faie$

No Observation items Response Private Faith based Governmental

N/F % NF % N/F %

1 Presence of child sized toilets. Present 1 - 1 20 - -
Absent 11 92 4 80 9 100
2 The toilet floor is conducive for children Present - - - - - -
with special needs Absent 12 100 5 100 9 100
3 Provision of water Present 12 100 5 100 6 67
Absent - - - - 3 33
4 Toilet and washing facilities are easily Present 6 50 3 60 2 22
accessible for children from both indoorg\bsent 6 50 2 40 7 78

and outdoors
5 The toilet floor is washable and not Present - - - - - -

slippery Absent 12 100 5 100 9 100
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As indicated in Table 24 the sanittagilities of early childhood centers were assessed
by the structured observations that conductedltprakchools. The observations indicated that
preschools lacked to prepare child sized toiletscfaldren. Only 1(8 %) private and 1(20%)
faith based preschools had separate child sizést foom adults. In the rest preschools, toilets
were only adult sized and commonly ignores the aiz ages of the children. The toilets also
did not consider children with special needs at\AMater was available in all private and faith
based preschools but in governmental preschools&{6l7 %) of them had access of water for
their children.

In case of accessibility of toilets and washingilites in 6(50%) private, 3(60%) faith
based and only in 2(22 %) governmental preschbelddilets and washing facilities were easily
accessible. In the rest preschools, the toilet®ier and not easily accessible for the children.
Moreover it is dirty and with large sized holestthrade it dangerous for the children safety. The
toilet floor was also partially wet and slipperyowever, the caregivers help the children’s in the
time of toileting.

4.7. Information on Parental Involvement in the Eaty Childhood Education

Involvement of parents was another ighaé was considered to be assessed. To get data,
guestionnaire that had five scales were distribuiéere were 19 questions that were included
as it was assumed to cover large area. Howeverthtorsake of analysis the questions were
themed into three parts, parents’ involvement indobn learning, parent involvement in
supporting school and parent —teacher relations;Tmeans of each question were computed to

get over all mean as indicated in the followinge¢ab
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Table 25
Involvement of Parents

Variables Type of ECE N Mean SD Min Max

1. Parent Private 70 4.25 .34 3 5

Involvement in

Child Learning  Faith based 20 2.16 .80 2 5
Governmental 7 1.97 24 2 2
Total 97 3.66 1.07 2 5
2. Parent Private 70 3.25 .38 3 4
Involvement in Faith based 20 2.98 .28 2 3
Supporting School Governmental 7 1.91 43 2 3
Total 97 3.09 .50 2 4
3. Parent-Teacher Private 70 3.44 44 2 5
Relation Faith based 20 1.69 22 1 2
Governmental 7 1.57 A2 2 2
Total 97 2.95 .89 1 5

In private preschools, assistance of parémt their children’s learning was high as the
computed mean (with standard devistion parenthesi®ated 4.25(0.34). Furthermore, private
preschool had good relation between parent andhéesievith the mean (with standard devistion
parenthesis) 3.44(0.44).

The faith based preschools had poor iremoent of parents in the learning of their

children as the computed mean showed 2.16 wittdatdndeviation 0.80. The parent —teacher
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relation was also poor 1.69 with standard deviaidz8, in addition parents’ involvement in
supporting school was poor as computed mean 2.98standard deviation 0.28 showed.

The governmental preschools the parentgblvement in all aspects was poor. The
calculated mean for parent’s involvement in chitdlearning was 1.97 with standard deviation
0.24 which implied it was poor. In governmental quigool, the participation of parents to
support the school was also poor as the mean e#dcul.91with standard deviation 0.43 shown.
Furthermore, the parent-teacher relation was abew a@s the mean 1.57 with standard deviation
0.12 indicated.

There was lack of relation between paremd preschool to promote child learning. The
Town expert of curriculum gave training and creasglareness about child learning and
development only during summer time. Parents comoated with preschool personnel only
when there was a problem, school ceremony and whierchild progress was low. In case of
private preschool, parent and the school sometcoesmunicated with letter and phone which
might not have provided well interaction.

Table 26

One Sample t-test Result of Respondents on Palentdl/ement

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval of the
tailed) Difference Difference
Lower Upper

1. Parentinvolvement in 33.581 96 .000 3.658 3.44 3.87

child learning
2. Parent involvement in 60.550 96 .000 3.095 2.99 3.20

school
3. Parent teacher relation 32.390 96 .000 2.946 2.77 13 3
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In addition, the t- test result in Table 26 indezhtsignificant mean difference between

the diffirent groups of respondents based on thgie of preschools they working in at 0.05

alpha for all items. This implied that all groupsrespondents rated each item slightly diffirent

but the average mean ratings for diffirent itemsenabove the average (2.5). This implies that

the three groups of respondents agreed on paiemtdvement in preschools. A critical look at

the item in the first category parent involvemenchild learning was 3.65, parent involvement

in school was 3.09 and parent teacher relation 2v@4. However the respondents rated above

the average, still all the average means were bélowthis indicated parents were needed more

involvement in preschools.

Table 27

One Way ANOVA Result on Involvement of Parents ECE

Variables Sum of df Mean F Sig.
Squares Square
1. Parent Between Groups 89.681 2 44.840 202.6 .000
involvement in 83
child learning Within Groups 20.796 94 221
Total 110.477 96
2. Parent Between Groups 11.613 2 5.807 4292 .000
involvement in 9
school Within Groups 12.714 94 135
Total 24.327 96
3. Parent teacher Between Groups 62.183 2 31.092 196.8 .000
relation 74
Within Groups 14.845 94 .158
Total 77.028 96
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Table 27 depicted the F ratio for the involvemenparents in early childhood education.
Accordingly, the F ratios were significantly diféat for parent involvement for child learning,
parent involvement in supporting the preschools padent teacher relation at F (2, 94)
=2002.683, P=0.000, F (2, 94) =42.929, P=0.00 arfg, P4) =196.874, P=0.000 respectively.

These implied the involvement of parents were diffié Further analysis was conducted to

verify which pair of means significantly differ Biyukey test.

Table 28
Multiple Comparisons on Parent Involvement on ECE
Dependent Variable Types of ECE Types of ECE Mean Sig.
Difference
1. Parent involvement in child Private Faith based. 2.094 .000
learning Governmental 2.283 .000
Faith based Private -2.094 .000
Governmental .189 .634
Governmental Private -2.283 .000
Faith based. -.189 .634
2. Parent involvement in school  Private Faith based. 266 .015
Governmental 1.331 .000
Faith based Private -.266 .015
Governmental 1.066 .000
Governmental Private -1.331 .000
Faith based. -1.066 .000
3. Parent teacher relation Private Faith based. 1.755 .000
Governmental 1.871 .000
Faith based Private -1.755 .000
Governmental 116 .784
Governmental Private -1.871 .000
Faith based. -.116 .784

OThe mean difference is significant at .05 levels

100



Table 28 Indicated that there was no significaffeence in the involvement of parents
between faith based and governmental preschoolsibuhe rest possible pairs there were
significant different. In case of the involvemerfitparents to support the preschools, there was
significant difference between all possible paifeat implied parent involved to support the
preschools with significance difference. For theepa teacher relation, except between faith
based and governmental preschools there were isgmtifdifference. These implied that between
private and faith based preschools and private gowkernmental preschools there were no

significance difference.

4.8. Local Government Role to Enhance Early Childhad Education

Theinvolvement of local government in enhancing thegoess of early childhood
education was other aspects on which the quesii@snavere distributed to gather data.
Accordingly, 10 questions were presented but fer $hke of analysis they were themed into
three main areas: provision of training, supengsand giving support. The following table

indicated the result of the computed mean.
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Table 29

Involvement of Government

Variables Type of ECE N Mean SD Min Max

1. Government Private 70 1.77 .25 1 2
provision of Faith based 20 1.77 .24 1 2
training Governmental 7 1.71 .35 1 2

Total 97 1.76 .25 1 2

2. Government Private 70 4.25 .40 3 5
supervision Faith based 20 4.28 .30 4 5
Governmental 7 4.29 .39 4 5

Total 97 4.26 .38 3 5

3. Government Private 70 1.66 .28 1 2
support Faith based 20 1.80 40 1 3
Governmental 7 3.54 .22 3 4

Total 97 1.82 .57 1 4

As indicated in Table 29 the involvemenmttloe government was shown by computed
means and standard deviations. Both general ink@we on each issue and specific
involvement on each issue for each preschool wepicted. The computed mean for first issue
(provision of training) showed that for private gchool was low as the mean 1.77 with standard
deviation 0.25 indicated disagreements of respasdérike that of training, the support of the
local government to private preschool was also ésamhe computed mean 1.66 with standaed
deviation 0.28 shown also disagreement. In caseipérvision, however, the respondents agreed

102



that the local government supervises the perforeame early childhood education’s progress
in the school.

Like that of in private preschool, intfebased preschool the respondents disagreedeon th
provision of training as calculated mean 1.77 wilndard deviation 0.24 shown. However, the
respondents agreed that the local government sigpetiveir preschool as the computed mean
4.28 with standard deviation 0.30 revealed. Theutated mean 1.8 with standard deviation 0.1
for the support of local government indicated tihatrespondents disagreed.

In general, the table summarizes thatréspondents from each preschool disagreed on
the idea that local government provide training thoeir preschool. However, for supervision,
respondents from each preschool agree that locadrgment supervise their school. In case of
support from local government, the respondents frpnvate and faith based express
disagreement yet the respondents from governmpreaathool agreed that the local government
provided support for their preschool.

Stakeholders were appreciated private sectorsnvest to quality early childhood
education. They were doing with different sectake Ichild, youth and women affairs, health
sectors, and different non-governmental organinatiBut their responsibility is not only this.

In case of giving training, there were differentngovernmental organizations which gave
training and materials for preschools. They conmteld on facilitating the training. They are

doing by focusing on zero classes and child-toecimitiative.
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Table 30

One Samle t-test Result of Involvement on Governim&reschool

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper
1. Government 67.060 96 .000 1.763 1.71 1.82
provision of
training
2. Government  110.410 96 .000 4.260 4.18 4.34
supervision
3. Government 31.457 96 .000 1.822 1.71 1.94
support

In addition, the t- test result in Table 30 indedhtsignificant mean difference between
the diffirent groups of respondents based on ttyge of preschools they working in at 0.05
alpha for all items. This implied that all grouplsrespondents rated each item slightly diffirent
but the average mean ratings for diffirent itemsengoth above the average (2.5)and below the
average. This implies that the three groups ofaedents indicated agreement as well as dis
agreement government involvement in the preschddls shown that by the average mean of
government provision of training 1.76 and governtgampport 1.82. As one can infer from these
government involvement in preschools was poor, gixtee presence of suppervion with the

above average mean 4.26.
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Table 31

One Way ANOVA Result on Involvement of Government

Variables Sum of df Mean F Sig.
Squares Square
1. Government Between Groups .018 2 .009 .131 .878
provision of  Within Groups 6.417 94 .068
training Total 6.435 96
2. Government Between Groups .012 2 .006 .041 .960
super vision  Within Groups 13.853 94 147
Total 13.865 96
3. Government Between Groups 22.470 2 11.235 120. .000
support 351
Within Groups 8.775 94 .093
Total 31.245 96

Table 31 showed that the F ratio were not sigaifily different for provision of training

and supervision at F (2, 94) =0.131, P=0.878 an@,M4) =0.041, P =0.960 respectively.

However in the case of government support, thetib vaas significantly different at F (2, 94)

=120.351, P=0.000 implied that there were suppbgovernment for the preschools. Further

analysis was conducted to verify which pair of ngeaignificantly differed by using Tukey

method of test.
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Table 32

Multiple Comparisons on Involvement of Government

Dependent Variable Types of early Types of early Mean Sig.

ECE ECE Difference

1. Government Private Faith based. -.143 161

support Governmental -1.879 .000

Faith based.  Private .143 .161

Governmental -1.736 .000

Governmental Private 1.879 .000

Faith based. 1.736 .000

OThe mean difference is significant at .05 levels

Table 32 depicted that there were significantidiiice among pairs of preschools.
Accordingly, the support of government was sigmifity different between private and faith
based preschools. Furthermore, faith based andgyoeatal preschools also were significantly
different in the getting of support from governmentere was no significant difference between

private and faith based.
4.9. Accessibility to Early Childhood Education

Questionnaire that contained questmmshe accessibility of early childhood education
were distributed to respondents and the followatge depicted the result of computed mean for

each preschool for four issues.
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Table 33
Accessibility of ECE

Variables Types ECE N Mean SD Min Max

1. Government Creates Private 70 1.66 .700 1 3
Awareness for Inclusion Faith based 20 1.55 .68 1 3
Governmental 7 1.57 .78 1 3

Total 97 1.63 .69 3

2. Children with Special Private 70 1.80 73 1 3
Needs Supported to get Faith based 20 1.95 .75 1 3
Access Governmental 7 1.71 .75 1 3
Total 97 1.82 73 3

3. Children with Special Private 70 1.61 74 1 3
Needs get Help Per one Faith based 20 1.65 .87 1 3
Governmental 7 2.00 .81 1 3

Total 97 1.76 g7 3

4. Children of Age 3-6 Private 70 1.73 74 1 3
Accessible to Early Faith based 20 1.85 .87 1 3
childhood Education Governmental 7 1.86 .90 1 3
Total 97 1.76 g7 1 3

The computed means (with standard denatin parentheses) for creation of awareness

for inclusion of children with special need by gowaent for private, faith based and

governmental were 1.66(0.70), 1.55(0.68) and 1.33]0 respectively. Thus, the result of the
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mean revealed that the respondents from all pretshdisagreed on the idea that said
government created awareness.

Regarding the inclusion of childreniwsipecial needs to be included in early childhood
education, the computed means (with standard dengin parentheses) for private, faith based
and governmental preschools were 1.80(0.73), 1.85(0 and 1.71(0.75), respectively which
implied the respondents disagreed. Still for thesfjon, how much each individual of children
with special needs get help accordingly in thelmosd, all the respondents in each preschool
reflected disagreement as the calculated mean$ @téndard deviations in parentheses) for
private, faith based and governmental preschookrewlisagreed 1.61(0.74), 1.65(0.87) and
2.00(0.81), respectively. For the idea, childreragé 3-6 are fully accessed to early childhood
education; the computed means (with standard demgtin parentheses) were 1.73(0.74),
1.85(0.87) and 1.86(0.90) for private, faith based governmental preschools, respectively
which implied the respondents disagree toward teessability of ECE from each preschool.

As Oromia regional state there are thmemans of addressing ECE. One is preprimary
school which is run by private sectors, especiallfown. The second one is Zero-class which is
for students’ 5-6 years old in the rural areahis tase, the child stays at the school for one yea
which was from Monday to Friday for two hours; thimgram was accessed at least for 70% of
rural part of the Oromia regional state. The last & child to child program-this program is run
by the United Nations Children’s Emergency Fund [OBF), this child to child program is
going on all of the woredas in which UNICEF is mnets Until 2005, 35,000 children were
accessed to child to child program. Here the prokkethose children who were accessed these
three programs were anly children with out specgds. Eastern wollega zone also following

this curriculum in rural part but they authoritizavn ECE for private sectors.
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Table 34

One Sample t-test Result of Accessibility of ECE

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Differenc of the Difference
e

Lower Upper
1. Government 23.016 96 .000 1.629 1.49 1.77
creates
awareness for
inclusion

2. Children with 24.414 96 .000 1.825 1.68 1.97
special needs
supported to
get access

3. Children with 20.886 96 .000 1.649 1.49 1.81
special needs
get help per
one

4. Children of 22.425 96 .000 1.763 1.61 1.92
age 3-6
accessible to
early
education

The t- test result in Table 34 indicated significerean difference between the different
groups of respondents based on their type of poedetthey working in at 0.05 alpha for all
items. This implied that all groups of responderated each item slightly different but the
average mean ratings for different items were balmaverage (2.5). This implies that the three
groups of respondents disagreed on the accesgibflipreschools for children 3-6 aged. The

ratings of teachers for the items government cseateareness for inclusion, Children with
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special needs supported to get access, Childrénspécial needs get help per one and Children
of age 3-6 accessible to early education wereasdld on average 1.62, 1.82, 1.64 and 1.76,
respectively.

Table 35

One Way ANOVA Result on Accessibility to ECE

Variables Sum of df Mean F Sig.
Squares Square
1. Government CreatesBetween Groups .203 2 102 206 .814
Awareness for Within Groups 46.436 94 494
Inclusion Total 46.639 96
2. Children with Between Groups 442 2 221 403 .670
Special Needs Within Groups 51.579 94 .549
Supported to get Total 52.021 96
Access
3. Children with Between Groups .947 2 A73 779 .462
Special Needs get  Within Groups 57.136 94 .608
Help Per one Total 58.082 96
4. Children of Age Between Groups .296 2 148 .243 .785
Within Groups 57.250 94 .609

3-6 Accessible to

. Total 57.546 96
Early Education

Table 35 depicted that the F ratio was not sigaiftly different for the creation of

awareness to include children with special needthéngovernmental preschools at F (2, 94)
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=0.206, P=0.814. The provision of access for chiidwith special needs was computed. The F
ratio was not significantly different at F (2, 940.403, P=0.670. For the case of getting help per
one accordingly and accessibility of children a¢ af 3-6 to early childhood education, the F

ratio were not significantly different at F (2, 940.779, P=0.462 and F (2, 94) =0.243, P=0.785
respectively. Therefore, the F ratio showed thated was no accessibility of preschools for

children with special needs; Furthermore, no sigaift difference between preschools was
observed.

4.10. Challenges that Hinder Early Childhood Educabn

One of the basic research questions was aboufclthienges that hindered early
childhood education. In order to answer the bassearch question, questionnaire were
distributed to respondents and the next table shbevsomputed means for three categories of
preschool.

Table 36

Challenges of Early Childhood Education

Challenges Types ECE N Mean SD Min Max

1. Lack of regular Private 70 4.20 .40 4 5
supervision Faith based 20 4.25 44 4 5
Governmental 7 4.14 .37 4 5

Total 97 421 40 4 5

2. Lack of well- Private 70 4.17 .38 4 5
developed curriculum  Faith based 20 4.15 .36 4 5
Governmental 7 4.14 .37 4 5

Total 97 4.16 37 4 5

3. Absence of Private 70 1.94 .61 1 3
Faith based 20 2.10 .55 1 3
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Table 36 showed the computed means andata deviations of statements that indicated
challenges. As indicated in the Table, lack of teggupervision for private, faith based and
governmental preschools presented by the meané @téndard deviations in parentheses)
4.20(0.49), 4.25(0.44) and 4.14(0.37), respectivdhe result of the mean indicated that
respondents agreed that lack of continuous supemwegas one of the challenges.

Furthermore, computed means (with stahdviations in parentheses) for the lack of
well-developed curriculum were 4.17(0.38), 4.1560.and 4.14(0.36) for private, faith based
and governmental preschools, respectively. Thig sl®wed the respondents agreed with idea
that stated there was lack of well-organized cuhldm. Unlike that of supervision and
curriculum, the recognition of preschools was statéferently. As the computed means (with
standard deviations in parentheses) indicated wiviete 1.94(0.61), 2.10(0.55) and 1.57(0.53)
for private, faith based and governmental presd)aelspectively implied that the respondents
disagree. That means absence of recognitions wasaiallenge.

The absence of training for preschookpenel was also depicted in the Table 36. The
results of means (with standard deviations in paeses) indicated 3.04(0.82), 3.05(0.88) and
3.14(0.90) for private, faith based and governnieptaschools, respectively. Absence of
facilities for especial needs education was alsodther part that was considered to be seen
whether its challenge was high or low. For priviite mean was 4.37 with standard deviation
0.76 which mean it was high for governmental presth the mean was 3.55 with standard
deviation 0.48 which implied high and for faith bdsalso 3.71 with standard deviation 0.82
which showed the lack of facilities highly affectéad applications of early childhood education

for children with disabilities.
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Lack of resources, the means (with steshdleviations in parentheses) computed for
private, faith based and governmental preschool® \8e93(1.06), 3.75(0.85) and 4.71(0.48),
respectively. Thus, lack of resource for each grescwas high which could have hindered the
practices of early childhood education. When eaegamwas considered for private and faith
based the problem was high, but for governmen&dquols the problem of resource was rated
very high as the mean indicated. Lack of awaremdésstake holders was found to be also
challenges. The mean for private was 3.93 withdateshdeviation 1.06 which implied that the
problem was high, for faith based the mean wer8& &ith standard deviation 0.85 which also
implied the problem was high, and for governmetaek of awareness was rated as 4.71 with
standard deviation 0.48 which implied the probleaswery high.

Similarly, the means (with standardidgons in parentheses) of lacks of awareness of
parents were 3.94(1.00), 3.40(0.75) and 4.43 (Oi@i8private, faith based and governmental
preschools, respectively. It indicated that thebpgm was high in private and faith based
preschool, but it was very high in government pnest. Lack of interest of teachers towards
their profession was another issue that was coresid® check if it was a challenge or not.
Accordingly the problem was medium for private daih based as the means (with standard
deviations in parentheses) 2.71(1.28) and 2.99(1lr2spetively revealed but for the
governmental preschools the problem was very hsgine computed mean showed that was 3.86
with standard deviation 0.69. Lack of qualified fessional was also computed. The means (with
standard deviations in parentheses) for privai#h taased and governmental were 4.00(1.08),
4.20(0.88) and 4.71(0.7), respectively. The reshitwed that in private and faith based the

problem was high; in government the problem way hégh.
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Table 37

One Sample t-test Result of Challenges of Presshool

Test Value=0
t df Sig. (2- Mean 95% Confidence Interval of the
tailed) Difference Difference
Upper

1. Lack of regular 101.867 96 .000 4.206 4.12 4.29
supervision

2. Lack of 109.955 96 .000 4.165 4.09 4.24
developed
curriculum

3. Absence of 31.899 96 .000 1.948 1.83 2.07
recognition

4. Absence of 36.045 96 .000 3.052 2.88 3.22
training

5. Absence of 49.097 96 .000 4.155 3.99 4.32
facilitiesl special
needs

6. Lack of adequate 38.344 96 .000 3.948 3.74 4.15
resources

7. Lack of 38.344 96 .000 3.948 3.74 4.15
awareness stake
holders

8. Lack of 39.052 96 .000 3.866 3.67 4.06
awareness
parents

9. Lack of interests 21.949 96 .000 2.835 2.58 3.09
profession

10. Lack of qualified 54.683 96 .000 4.093 3.94 4.24

professionals
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The t- test result in Table 37 indicated significarean difference between the diffirent
groups of respondents based on their type of poedetthey working in at 0.05 alpha for all
items. This implied that all groups of respondanted each item slightly diffirent but most of
the average mean ratings for diffirent items wdryeva the average and only one was below the
average. The ratings of teachers for the challefagdsof developed curriculum, lack of regular
supervision, absence of facilities special nekatk of qualified professionals, lack of adequate
resources, lack of awareness stake holders, lackvafeness parents, absence of training and
lack of interests professionals were all ratechoerage 4.16, 4.20, 4.15, 4.09, 3.94, 3.86, 3.05
and 2.83, respectively. In other case only one ieas rated below the average. Absence of
recognition was rated with an average 1.94. Thigliaa except absence of recognition all items

rated by respondents were challenges of the preicho

Table 38

One Way ANOVA Result for Challenges of Early CloiddhEducation

Variables Sum of  df Mean F Sig.
Squares Square
1. Lackofregular Between Groups .069 2 .035 .206 .815
supervision Within Groups 15.807 94 .168
Total 15.876 96
2. Lackof Between Groups 011 2 .005 .038 .963
developed Within Groups 13.350 94 142
curriculum Total 13.361 96
3. Absence of Between Groups 1.457 2 .728 2.057 134
Within Groups 33.286 94 .354
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Table 38depicted that the F ratio was not significantlyfelént for lack of continues
supervision at F (2, 94) =0.206, P=0.815 for thedhpreschools. In case of lack of developed
curriculum the F ratio was also not significantijfetent at F (2, 94) =0.038, P=0.963 implied
that the challenge was similar. For absence ofgmition of preschool the F ratio was not
significantly different at F (2, 94) =2.057, P =841 In case of absence of training, the F ratio
was also not significantly different at F (2, 94).845, P=0.956 implied here was no difference
for three preschools. On the other hand the F ratis significantly different for absence of
resources for children’s with special needs at,PR{ =10.272, P=0.000 for the preschools. But,
in case of absence of adequate resources and flaskaneness of stakeholders the F ratio was
not significantly different at F (2, 94) =2.4657B.090. But, the F ratio for lack of awareness of
parents was significantly different at F (2, 94)888B, P=0.024 implied that there was difference
in level of awareness between parents of preschbolsthe lack of interest of profession, the F
ratio was not significantly different at F (2, 94p.693, P=0.073. Lastly in case of lack of
qualified professionals the F ratio was not sigaifitly different at F (2, 94) =3.418, P=0.037
implied that there was different state in case wdlifjed professionals. Further analysis was

conducted to see the difference between pairsasichiools by Tukes test.
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Table 39

Multiple comparisons for Challenges of Early Chibdbd Education

Dependent Variable Types of ECE Types of ECE Mean Sig.
Difference
1. Absence of Private Faith based .821 .000
facilities Governmental .657 .081
special needs Faith based Private -821  .000
Governmental -.164 .876
Governmental Private -.657 .081
Faith based 164 .876
Lack of Private Faith based 543 .066
awareness Governmental -.486 402
parents Faith based Private -543 .066
Governmental -1.029 .040
Governmental Private 486 .402
Faith based 1.029 .040
Lack of private Faith based -.200 .518
qualified Governmental -714 .037
professionals Faith based Private .200 518
Governmental -514 239
Governmental Private 714 037
Faith based 514 239
OThe mean difference is significant at .05 levels
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As Table 39 revealed, there was signiticdifference between private and faith based
preschools on the absence of facilities for chiidngth special needs; but in the rest possible
pairs there was no significant difference. Forluk of awareness of parents the result indicated
that there was significant different between fditsed and governmental preschools but in the
rest pairs (private and faith based and faith basebprivate) there was no significant difference.
In case of lack of qualified professionals, thet tessult showed that there was significant
difference between private and governmental predsh8ut, in the rest possible pairs there was

no significant difference.
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4.11. Opportunities of Early Childhood Education

Table 40

Opportunities of Early Childhood Education

Opportunities Type of ECE N Mean SD Min  Max

1. Strategic plan Private 70 1.56 .67 1 3
in your Faith based 20 1.55 .68 1 3
preschool Governmental 7 1.43 .53 1 2
Total 97 1.55 .66 1 3

Policy frame Private 70 1.50 .63 1 3
work in your Faith based 20 1.55 .68 1 3
preschool Governmental 7 1.29 48 1 2
Total 97 1.49 .63 1 3

Facilities can Private 70 1.47 .63 1 3
locally be Faith based 20 1.85 .81 1 4
prepared Governmental 7 4.14 .69 3 5
Total 97 1.74 .96 1 5

Local child play Private 70 411 .69 3 5
to promote Faith based 20 4.20 .69 3 5
learning Governmental 7 3.86 .90 3 5
Total 97 4,11 .70 3 5

Community Private 70 3.96 .69 3 5
promote child  Faith based 20 4.05 .68 3 5
learning Governmental 7 3.86 .69 3 5
Total 97 3.97 .68 3 5
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Table 40 was shown the result of comguimean with standard deviation for the
opportunities of early childhood education of NekerAdministrative Town. For the question
raised whether there was the strategic plan inpteschool or not, the computed means (with
standard deviations in parentheses) for privatigh faased and government preschools were
1.56(0.67), 1.55(0.68) and 1.43(0.53), respectivEhis implies that the respondents disagreed
on the issue that says there was strategic plastirxiin the school. Similarly, there was no
policy frame work in all preschools as the computaedans (with standard deviations in
parentheses) 1.50(0.63), 1.55(0.68) and 1.29((@8private, faith based and governmental
preschools, respectively revealed which implied tak respondents from each preschools
disagreed on the issue. Regarding preparation ailityalocally, except in the governmental
preschools in the rest two (private and faith basadilities were not locally prepared because
the respondents means (with standard deviationsarentheses) for private, faith based and
governmental were 1.47(0.63), 1.85(0.81) and 4.869[0 respectively. For the idea stated
whether there was local child play to promote lesgnthe computed means revealed that
respondents from private, faith based and govertah@neschools agreed for the existence of
local child play, the computed means (with standdediations in parentheses) 4.11(0.69),
4.20(0.69) and 3.86(0.90), respectively. Promotdrchild learning was another issue to be
computed by the means to cheek whether it existesbo The means (with standard deviations
in parentheses) were 3.96(0.69), 4.05(0.68) and(@.®89) for private, faith based and
governmental preschools, respectively which impledll of the preschools the respondents
agreed that the community promoted child learningthe community there was child play,

history, different games to promote child learning.
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Table 41

One Sample t-test Result of Opportunity of Earlijdblood Education

Test Value =0
t df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower
1. Strategic plan 23.015 96 .000 1.546 1.41 1.68
in your
preschool
2. Policy frame 23.325 96 .000 1.495 1.37 1.62
work in your
preschool
3. Facilities can 17.866 96 .000 1.742 1.55 1.94
locally be
prepared
4. Local child 57.441 96 .000 4,113 3.97 4.26
play to
promote
learning
5. Community 57.155 96 .000 3.969 3.83 411

promote child
learning

The ratings of respondents for using the oppoiesiike Strategic plan in their

preschool, policy frame work in their preschool améparation of facilities locally be

were all rated on below average 1.54, 1.49 and fegpectively, this implies the

preschools were not using these opportunities.tfi®@remaining opportunities of the

existence of local child play and promotion of coamitly child learning were above

average with the average mean 4.11 and 3.96, esggc This means there is local
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child play and the community promote child learnitrgaddition, the t- test result in
Table 41 indicated significant mean difference lestw the diffirent groups of
respondents based on their type of preschools wweking in at 0.05 alpha for all
items. This implied that all groups of respondemated each item slightly diffirent but
some of the average mean ratings for diffirent gemere above the average and some
are below the average. This implies that there difference in the frequency of

teaching methods among the respondents.

Table 42

One Way ANOVA Result for Opportunities of Earlyl@tood Education

Variables Sum of df Mean F Sig.
Squares Square
1. Strategic planin  Between Groups .106 2 .053 .118 .889
your preschool Within Groups 41.936 94 446
Total 42.041 96
2. Policy frame work Between Groups .369 2 .184 .458 .634
in your preschool  Within Groups 37.879 94 403
Total 38.247 96
3. Facilities can Between Groups 45.707 2 22.853 50.133 .000
locally be prepared Within Groups 42.850 94 .456
Total 88.557 96
4. Local child play to Between Groups .610 2 .305 .608 547
promote child Within Groups 47.143 94 .502
learning Total 47.753 96
5. Community Between Groups .229 2 114 241 787
promote child Within Groups 44.679 94 A75
learning Total 44.907 96
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Table 42 depicted that the F ratio was significantly different for the existence of
strategic plan in the preschool at F (2, 94) =0,F:8).889. In case of policy frame work, the F
ratio was also not significantly different at F (24) =0.458, P=0.634. Nevertheless, the
preparation of facilities by using local materibbd different result. That means the F ratio was
significantly different at F (2, 94) =50.133, P=000 For existence of local child play to promote
child learning and promotion of child learning bynemunity the F ratio was not significantly
different at F (2, 94)=0.608, P=0.547 and F (2794041,P=0.787 respectively. Further analysis
was conducted to verify which pairs of means sigaiftly differed using Tukey method of
testing.

Table 43

Multiple Comparison Opportunities of Early ChildhdEducation

Dependent Variable Types of ECE Types of early Mean Std. Sig.
ECE Difference Error
1. Facilities can be Private Faith based -.379 A71 .074
locally prepared Governmental -2.671 .268 .000
Faith based Private 379 A71 .074
Governmental -2.293 297 .000
Governmental Private 2.671 268 .000
Faith based. 2.293 297 .000

As Table 43 showed there was significant diffeeehetween all pairs of preschools
except in the pairs of private and faith based givesls in the opportunity of preparation of
facilities locally. That means there was differgmactice between governmental and private
preschool. And also the difference of practices wlaserved between governmental and faith

based preschool.
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CHAPTER FIVE

DISCUSSION

5.1. Teacher Related Issues

It is highly suggested that preschool teachersl ieening which can help them handle
children properly. MoE (2010) has stated that teexlshould attend training courses for 10
months or have attended two months course to upgttaeir skills and knowledge in active
learning of young children. Teachers are the keyHgson (2003) who goes on to say that it is
the high quality early childhood professional thas the greatest effect on children’s learning
and development. In Nekemte administrative townpttodlem was not attending or missing the
courses but achieving the knowledge and skill aldclearning and development kills. Some
teachers also graduated without any pre servicetipeaThe study showed that the training had
been inadequate for teachers to achieve all roaskkt to perform for the holistic development of
children effectively and efficiently in all presatis. Private and faith based preschool teachers wer
statistically better than governmental preschaolsdining.

Teachers-student relation was found to be googriwate and faith based, yet in
governmental preschool the relation was found tpdber. Celia (1988) stated that preschool
children want concern, enjoying physical and sowaiafld; like games, songs, stories and even
humor from their teachers. These are achievecdeifréhation is positive. The good relationship
and intimacy of teachers to children in preschoatters much in child’s later development, as
preschool is the foundation for the developmerdhaidren.

To constructively enter in to support with indivad children or with small groups through

providing descriptive feed-back, reinforcing, coagh prompting, and giving suggestion, asking
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guestions, and modeling, in rich, well organized,uahurried classroom settings are needed
(Seefeldt, 1992). In government preschools, theas Wow teacher child relation. That was

because of large class size and absence of beiage a# it. Furthermore, the training they had

taken also could not equip them well as it wasatietounder.

It is said that preparing local teaching mateisagood mechanisms of addressing the
needs of children. As finding of the research reagahe, faith based and governmental
preschool was statistically in a good position reparing local teaching materials where as in
private they were medium. According to literatuieildren learn well if they use local materials.
Bruce (2011) stated that interest table and displnemes, topics and projects, the development
of mastery and skills, places events and cultuwrepfe, and the contexts of child learning are the
central parts of child learning and developmentddition, MoE et al. (2010) stated that locally
available materials and local environment shouldabailable for children learning. Thus,
teachers have the responsibility to prepare tegamaterials by considering local context of the
child. By doing so, the children can achieve knalgke and skill in the context of their places,
events and culture. Accordingly, preschool teaclpeepared local and cultural materials, like
cultural measurement, cultural calendar, lettetsnivers, animals, and colors in flash cards.
There were also household materials like pot, &ettld jar prepared from mud by the teachers
and they also prepared animal and letters fronethre

From qualities of teachers one is be interestatl thie responsibility of supporting the
learning and development of preschool childrenchees will therefore need to use their
creativity to foster the holistic development df @lildren (MoE et al., 2010). As finding of the
study revealed, the teacher in private and faittedapreschools were committed to facilitate

child learning, but in government preschools thagkéd the commitment as the number of
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children was high. In addition, they lacked souraihing on the method of treating children. In
both cases, the faith based preschool record highatifference which implies they are
committed in approaching their children and premaftocal materials for teaching.

As the computed result indicated regarding tregnof teachers the governmental
preschools differed from the rest. The teachersveemply assigned to teach in government
preschool that could hinder learning of studentscdse of teacher student relation, in private
and faith based it was better than government poedcwhich implies the teachers did not
follow the principle of teaching. Preparation e&thing materials were exercised differently in
each preschools in which private preschool prepayfely but faith based not as private though
better than government. Teachers in private anth tadsed were statistically committed but
teachers of government were not committed. Howedeachers should be committed if teaching
leaning process expected to be effective in caggeérnment. Generally, Peschool teachers in
Nekemte administrative town were good in aver ails§ying preschool teachers’ responsibility.

5.2. Curriculum Related Issues

Curriculum is a powerful association in forming timage of child’s complete integration
of intellectual (cognitive), emotional, social apbysical capabilities’ learning (Seefedt, 1992).
As MoE et al. (2010); Berk (2009) and Seefeldt @9®eschool curriculum should be designed
to meet holistic needs of different age groupspesthe literature, finding of the study revealed
that the curriculum misses addressing holisticdclgarning and development. The relevance of
curriculum development of the children’s cognitiemotional, physical and social development
were assessed together to express the curricullenaree. There was no curriculum in

preschools in Nekemte Administrative Town that edes holistic needs and different groups of
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the child. Accordingly, the finding showed thatas found to be better in faith based preschools
than private and government.

According to Bruce (2011) the contehthe curriculum should focus on what the child
already knows, what the child need to know and wheatchild want to know in the context of
child’s culture, people, race, gender, disabiliegmplex needs, special educational needs,
poverty access, material and physical environmeniisioors, indoors, places, events, principles
included of diversity and inclusion. The finding thfe study, however, revealed that needs of
children with special needs and holistic treatnedrthildren was uniformly violated, the right of
children which was declared in UNCRC, 1989 at NeteeAdministrative Town.

In Nekemte preschools, the curriculum did not abersthe state of the children. In
contextualizing the curriculum governmental presthaovere statistically better than private and
faith based preschools. Particularly, in privatesphools, it was adopted from other country’s
cultures which were different from their local gré&awever, MoE et al. (2010) strictly stated
that the government approved curriculum should @@pted to local context. Some private
preschools were totally using foreign curriculumiethhad been prepared in English language.
Since there were no well- trained directors andgadi and appropriate materials that was
enough to promote child learning, there were thesghmools their directors were foreigners who
did not properly know socio-cultural backgroundtioé child and the community. Nevertheless,
literature strongly state that in child learningdadevelopment the language they use is
influential. As Anning et al. (2009) stated cogvétidevelopment and stimulation is greater in the
children when they use their language. The languhge children speak and communicate
influences the effectiveness of the methods in fliegnioundational cognitive schemata (Demeke

2009). In addressing, diversity private, faith wheend governmental preschools of Nekemte
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Administrative Town were statistically the samesytidid not addressing diversity which showed
socio-culture and disability was marginalized.

Nevertheless, children learn with family and crdtucontext which preschool of
Nekemte missed. Learning and development are iarabje from the concerns of families and
interpersonal and community process. Cultural itkgrtherefore, is seen as significant area of
concern with in quality of early childhood educatiand for curriculum development (Angela,
2009). It is also related to an understanding efwlay individual histories, families of origin,
and ethnic family cultures make us similar to aetldifferent from others. There may be lack of
materials, songs and child plays designed to teachpromote young children’s development,
through such insights, teachers should be ableespond positively to the individual child’s
unique expressions of growth, change, learningestydulture, language, problem-solving skills,
feelings, and communication styles (Hyun, 1998dciteGodon & Browne, 2011). In the socio
cultural context children, it can be promoted chkiltkarning and development. Even before
century, the Oromo community could design for ckildevelopment and future life (Garee
Qorattoota Seenaa, 2004). So, rather than seelrgiatized foreigner teaching material,
developing them in real socio cultural contextthe most beneficial for children and their
development.

5.3. Method of Teaching

Literature state that play, storytelling, motivatithe curiosity of the child, helping the
child to learn through experience, discussion, rinytmusic and movement, dramatization and
field trips and excursion type of learning are gdod children to have good foundation
(Chowdhur & Choudhury, 2002). The MoE (2010) alsmtes that the keystone in early

childhood care and education is its child-centeapg@roach. Through child-centered active
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learning, young children construct knowledge thatpd them make sense of their world.
Especially, different scholars agreed that plaghésmost critical in development and learning of
young children’s. In play language can be developed learned; social-emotion can be
developed and learned and the child can physidaiyelop and mentally enriched (Celia, 1988;
Bruce, 2011; Seetfeldt 1992).

As the finding of the study revealed, explanaticategorization, learning through
experience was most frequently used method of tegéh private, faith based and government
preschools. They did not give much attention fachéng methods like play based instruction,
field trips, role playing, games and dramatizatiBield trips and play based instruction were the
rarely used method and the rest methods of teachiage used sometimes. Play based
instruction, field trips and categorization weresnased teaching methods in private and faith
based preschools than governmental preschoolanes, role play, dramatization and learning
through experience there is no statistically défgramong three preschools.

However, teaching methods which were encouragdddrature like categorization and
learning through experience also used in all pmsish explanation which was teachers
dominate the overall activities in the classroontergas children were passively attending the
teachers’ instruction the most used teaching methal preschools particularly, practiced in
faith based and private preschools than governthprgachools. The problem was due to large
class size, shortage of textbook, lack of develogaily and culturally appropriate children story
books, lack of well-designed child play, inadequaie-service training and absence of in-service
training for the teachers and the mere emphas@cademic than play oriented approach were

the main factors which influenced their teachinghods.
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5.4. Assessment Technique

As stated in MoE (2010) assessment of childrerulshbe holistic, focusing on all the
aspects of their development. It was not based rdormal evaluation techniques like
observations, structured interviews, analysis afdotn’s work and play way techniques like
group, games and quiz. It should be continuousdoyguappropriate methods. So, the process of
assessment is an integral part of teaching singeravides continuous feedback between

educators and learners. Thus, assessment is angkdmpart of a child’s learning activities.

The assessment techniques and which were acoemdlieratures like daily attendance,
portfolio and children’s drawing and writing wetgetfrequently used method of assessment in
private, faith based and government preschoolst Was highly practiced in private and
governmental preschools than faith based preschddie three preschools had different
practices on daily attendance assessment technigaeesrdingly, private preschools had best
practice, faith based was good and governmentacpomls were the list in using daily
attendance as assessment technique. In case @ paiticipation as assessment technique,
private and governmental preschools were better thigh based preschools in using portfolio.
Children’s writing and drawing were practiced asessment technique more private and faith
based preschools than governmental preschools. aBsessment techniques like project,
homework and checklist were not focused to be aseassessment techniques in the preschools.
Project as assessment technique was practiceditm Based preschools than private and
governmental preschools, whereas checklist wadipedcin governmental preschools than in
the private and faith based preschools. In mostgmeols, children’s materials like exercise

books, pens and pencils were shelved in the pretchehich indicated giving different
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homework and practicing of children. In the presih the dominant assessing technique was

test which could be attributed to large class aiz@ absence of staff training.

5.5. Site and Physical Environment, Indoor and Outdor Facilities,

Materials and Equipment in Preschool

Site and Physical Environment of the Presclots

Children cannot learn without real, direct andtfinand experience such as tree, animals
and objects. Physical environment need to be vadging both indoor and outdoor, with natural
and manufactured objects. The environment in wicisiidren develop and learn involves the
people with whom the child interacts, the objeatsnaterial provision they encounter and the
places and events experienced (Bruce, 2011). Ta®BECE includes proper location, soil, the
aspect and elevation. The ideal location of presclas far as possible should be in the
neighborhood of the children served (Chowdhury & @thury, 2002).Outdoor play in greened
play scapes has a positive effect on children’sasatevelopment, motor skill development,
attention and activity level. It also can providiildren with experiences in naturalistic
landscapes which could impact their morals, vahresactions (Parsons, 2011).

Dispite the literature as observed, majority algte preschools were not built for the
purpose of preschool. So, it was not properlyresking the learning of children. However, the
site of faith based and government preschools wadagively more appropriate for the practice
of early childhood education because the governmembol was built primarily for the purpose
of primary education and the faith based presciaad built for the purpose of schools. It was

also observed that in private preschools and faatbed, there were child sized washing rooms,
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child sized chairs and tables and relatively mawlitated playground than government despite

the compound.

In early childhood, classroom should be arrangéd ‘interest centers’ such as the block
corner, library, art area, family or socio- drarogtiay corner, and sand/water areas (Seefeldt,
1992). The area of the room also was stocked aithnge of manipulable materials used to
promote social interactions, skill/concept develeptmor combination of the two. Hence, clean
and pleasant indoor and outdoor environment shioal@ a great impact on children’s all-round
development. The majority of the private and faitlsed preschools observed had relatively
clean and pleasant classrooms, child sized chaddables whereas in government preschools,
there were not clean and pleasant rooms, chairsadohes in the class. It was rigid and not child
sized and the classrooms were full of dusty pasicnd pieces of papers. Furthermore, the
majority of the governmental preschool classrooraseviull by large number of children.

The preschools centers were somewhat equippededéssary materials and equipment
according to specific purposes for private andhfdiased preschools. Some preschools had
materials. In addition, some preschools had liesmrseparated for only preschool children. It
contained pleasant pictures, colors to stimulagectmldren, but those colors and pictures were
not culturally appropriate. In general, despitegkistence of some materials, the environment of
the preschools was not fully appropriate.

Outdoor Play Materials and Equipment

Outdoor play equipment must be well maintainedgeacl and developmentally

appropriate. It should provide enough opportundgy dreativity and development of different

skills (MoE et al., 2010).
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However, the outdoor playground in most privated aome faith based was equipped
relatively with better facilities like merry-go-rad, slide, and balance and swinging. These
materials and equipment were relatively not prapod to the number of children. On the
contrary, there was no government preschools facih the playground to promote for

children’s holistic development despite the existeaf enough space in the outdoor playground.

Sanitary Facilities and Toilet

Basic sanitation facilities need to be availablguding a latrine and water for hand washing
(MoE et al., 2010). Buthe preschools were challenged in providing chitéd toilet rooms. The
rooms were not separated for children and aduitadtlition, the rooms were not clean and neat.
Except some government preschools, the provisiowatér was good in all preschools. The
toilet and washing facilities were not simple to dssily accessible for children from both the
indoors and outdoors. The toilet floor could notvibashable and conducive for children with
disability. The size of the toilet was not suitedthe age of children who could be using them.
Since the toilets were far and dangerous for thierem in its dirtiness and large size of the hall,
care givers help the children’s in the time ofdtilg.
Materials of Activity Centers

The central aim of material provisions is to goveéldren direct experience, to allow them
initiatives and extend them to support intrinsictivettion broadly and in depth, to facilitate the
development of dispositions and attitude that aekofhl to learning (Bruce, 2011). As the
observation result indicates, private and faitlseobpreschools had literacy materials, self-
expressive materials, like toys, musical instrurseloically called “dibbee”, “ulullee” and
“kirara” and also exploratory materials like puzimatching game and manipulative materials

like marker, pencil. In government preschools @dif-expressive materials were satisfactory in
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presence. Materials like construction materials raattiral materials like leaves, sands and water
were totally absent in the activity centers ofpaltschools. Here what observed was teacher fail
to provide even simple things like leaves and sandke activity center. It was as the result of
absence of quality pre service and in serviceitrgifor the teachers.
The provision of Policy Materials in Preschools

Policy materials are so much important to guide pmeschool in over all activities.
Materials like education and training policy, splls teacher guide and texts books were present
in some preschools. But, most recent and importeterials for preschools were not present. In
addition, policy materials like early childhood edtion standard, guideline for preschool
education, guide line for children with disabilgiand United Nation Convention on the right of
the child should be available to all teachers i pheschool (MoE et al., 2010). There were no
preschool which had the materials to be guidedtbiven directors of the preschools had no
information about the importance of the documeniBhis shows the Administrative Town
experts failed in trying to create awareness fergreschools.

5.6. Parental Involvement

In early childhood setting working with parentsdarommunities is so much essential.
Specially, focusing on the needs of children ane@a/caregivers is essential in child learning
and holistic development. The involvement of parenin ECE education is also considered as
crucial in (MoE, 2010). During the period and irethext stage of the ECE, there should be
collaboration between teachers/caregivers and tgodrthe children to discuss and decide on
matters related to child’s progress and the typsupport the child needs in the family (Tirussew
et al., 2007). Likewise of the literature, in ptiegreschools parents’ involvement in the learning

of the children was high unlike that of governmamid faith based preschools. In case of
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supporting the school, it did not seem satisfactwhich implied the respondents were not
certain about their support. Regarding parent-teaocklation the communication between them
was not satisfactory when described from holistiseyvation.

Parents of private preschools were statisticalipwsed better involvement in child’s
learning than governmental and faith based predshparents. In private preschool, parents
assist their children’s learning. Furthermore, gtévpreschools had good relation between parent
and teachers. Private preschools encourage pdeemtgolve in the school activities and parent
themselves were more aware of the importance af plaeticipation. In early childhood setting
working with parents and communities was so mudemsal. Faith based preschools parents
ware involved to support the school than governalgmteschools parents. Parents and teacher
should regularly share information on the childi®gress. Regular parent teacher association
(PTA) meetings should be held within the year (MetRal., 2010). Although involvement of
parents in preschools is supported by a numbeitesbiures, the faith based and government
preschool showed poor involvement of parents inléaening of their children. It was believed
that the cause of absence of parent involvemetfatitim based and government preschool was the
community representative and parents did not gewofiportunity in preschools, parent did not
trust on the education and care giving of the prest parents lacked awareness on the
importance of their participation and some paréatked the time to give for preschools and for

their children.
5.7. Local Government Role to Enhance Early Childhod Education

According to MoE (2010) the governi®mole will be mainly one of promoting,
coordinating, and supporting and reinforce its nialeegulating and monitoring the quality of

ECE delivery. This will take place through the depenent of a curriculum and setting
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standards for play and learning materials whichmat@ child-centered teaching and the child’'s
holistic development.

The result summarizes that there wasrowigion of training for each preschool by local
government. The preschools had the same practicerawmision of training. However, for
supervision, respondents from each preschool apptoat local government supervise their
school. There was also statistically the sameas® ©f support from local government, the result
from private and faith based preschools statidyicaignificant different; governmental
preschools got support from local government tharafe and faith based preschools.

At regional level by cosidering abcerof sending the child with food and napping
place and focusing on numeracy and literacy waslgdbe child-to-child initiative was also
better to prepare young children for primary schttoivas considered an effective low cost way
of improving school readiness. This approach waultke use of students of grades 5 and 6
trained and guided by their teachers whereby teachwuld be involved as trainers and
supervisor, and parents would take turns and obg®oE et al., 2010). However the focus on
zero- classes and child-to-child initiative of Otiannegional state was good for rural children,
they should consider followup and support the EE&ers of the town.

5.8. Accessibility of Preschool to Children age 3-6ears

Steps need to be taken to provide egoedss to education to every category of persons
with disability as an integral part of the educatisystem (UNESCO, 1990). Because, all
children have unique characteristics, interestdljtiab and learning needs. Thus, education
systems should be designed and educational progvamotd be implemented to take into
account the wide diversity of these characterisiiod needs ensure that the services address the

provision of special needs education in inclustieosls (Celia, 1988).
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Dispite the literature, the result of the studgioated that local government awareness on
the issue of inclusion of children with special dee all private, faith based and government
preschool was low. In addition, preschool educatigstem was not accessible for all children
with disabilities in each preschool. The preschdwald the same practice in accessibility of early
childhood educationChildren with special needs were not attending pheschools. The
preschools did not have materials, facilities arafgssional which could respond to the needs of
children with disability. This exclusion of childrewith disability means exclusion of children
with physical disabilities, children with learnirgjfficulty, children with visual impairment,
children with hearing impairment, children with eiectual disability, children with behavioral
disorder, children with speech disorder, streetdon and working children, children from
remote or nomadic population, children from lingigisor cultural minorities and children from
other disadvantaged or marginalized area or grdspsall of those diversified children were not
getting service from these preschoélarents had intention to make their child’s lditerbetter.
The problem was with stake holders. Many thingsualoeclusion and right of the children were

at paper level.
5.9. Challenges of Early Childhood Education

As indicated in MoE (2010) the main challengegay childhood education are average
qualifications of teachers, left down the role bk tgovernment and stakeholders in quality
assurance of ECE which needs further clarificadod strengthening and feeling woredas and
regions that they did not receive sufficient guicaand support from the ministry. Likewise, the
challenges of early childhood education of Nekemtgninistrative Town were lack of well
clarified curriculum. This influences the practic#/SECE by making preschools run differently

in time duration, in the content of education amthie salary paid for professionals which in turn
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affect commitments of teachers. In addition, thetents of curriculum were not adapted for both
children without and children with special needshi@ schools. The other challenge was lack of
quality pre service and in service training forfpssionals to in rich their knowledge. This made
the preschools challenged in absence of qualifiefepsionals; in this issue governmental
preschools were statistically more challenged tipaivate preschools. Lack of adequate
resources and budgetary system, and absence ofiatgi@nd facilities were also the other
challenge that hinders early childhood educatiorNekemte Administrative Town. Private
preschools were challenged in absence of faciliiteschildren with special needs than faith
based preschools. Lack of awareness of parents cilalenge in all preschools private
preschools were statistically less challenged garernmental preschools.

Although the stake holders should play great inlgpromoting the practices of early
childhood education, they themselves lacked awareadout importance of ECE. The great
challenge of preschool education was lack of awesgmf stake holders. They focused on other
issues by marginalizing ECE which was the cornemestof all educational foundation. That was
resulted from the lack of knowledge and skills afofpssionals in child learning and
development. It also indicated that lack of awassnef parents and lack of interest of
professionals were another challenge that affeapglication of ECE in the Nekemte
Administrative Town. Private, faith based and goveental preschools were the statistically the
same challenges in absence of regular supervigieth,developed curriculum, quality training,

adequate resources, awareness among stakeholdergeanst of professionals.
5.10. Opportunities of Early Childhood Education

The government of the Ethiopia made mmdment to support the well-being of young

children. A comprehensive main policy frameworktteacompasses sector policies for early
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childhood care and education has been developedt ,(4010). Useful documents like early
childhood education standard, guideline for prestlemlucation, guide line for children with
disabilities has been developed for parents, contreanall professionals responsible for ECE
implementation, woredas, regional governments, stries, multi-lateral and bilateral partners,
universities and the private sector. But earlyldtftiod education centers of Nekemte
Administrative Town and town educational bureauldot use these opportunities. There was
also the opportunity to prepare material from locmedilable materials. But, in private and faith
based preschools they were not using this oppaytuni

However, local child play, story and games wereprepared and designed formally to
match child developmental level, there were a nunabechild play and histories which were
essential to enhance child learning. So it is negette be focused and identified to early
childhood educations. If the opportunity is givienthe community, the community also can
promote the child learning whether at home, neightbed and at school level. In general, if
preschools use the opportunities to advance EC&y; #re available starting from the top
(policies) to the bottom local teaching materiaddl preschools (private, faith based and
governmental) had the same practice in using oppibies like strategic plan and policy frame
work of early childhood education, local child plagd community to promote child learning.
But, in preparing and using local facilities, thevgrnmental preschools were significantly best

than private and faith based preschools.
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CHAPTER SIX
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1. Summary

The objective of this study was to assess andribesthe current practices of early
childhood education at Nekemte Administrative Tovdased on this, the following basic

research questions were raised.
1. What are current statuses of early childhoodation of Nekemte administrative town?

1.1. To what extent teachers are qudlifitethe practice of early childhood education?
1. 2. Is the curriculum relevant to thédist child learning and development?

1.3. Are the environment, materials and eqeipisiwell organized and

adequate to meet the children’s needs?

1.4. What methods of teaching asgkasment technigies are used in ECE centers?
1.5. How far ECE is acsesssable tlam aged 3-6?
1.6. How far parents and governmeatimvolved in enhancing ECE?

2. What are the major challenges that are hindetiegmplementation of early childhood

education of Nekemte Administrative Town?

3. What are the opportunities of early childhoodicadion in Nekemte Administrative

Town?

4. Is there significance diffirence between eahiidhood education centers (private, faith

based and governmental) of Nekemte Administratiee in practicing ECE?
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In order to address the above basic research iguestoncurrent embedded mixed
method was employed. To collect data from teachgrsstionnaire was used with teachers of
preschools at Nekemte Administrative Town. In dddit structured observation was employed
for the quantitative data. A total of twelve purpedy selected informants who were assumed to
know well about the program interviewed for theesa@i study. Furthermore, Semi-structured

observation guide line and document review were ased in order to gather data.

Depending on the data collected both quantitatiwel qualitative methods of data
analysis were employed. Data collected through tgaéine instrument were classified
according to their characteristics by bringing tbge similar ideas changed to scores and
presented in table and analyzed. The data colletiexigh questionnaire were analyzed by
descriptive statistics (percentage, mean and stdndieviation) and inferential statistics (One
sample t-test and one way ANOVA). Background opoeglents and structured observation was
analyzed by percentage. Descriptive statisticscgpegage, mean and standard deviations) and
one sample t-test were used to depict practicabeopreschools and to check the presence of
significance differences among preschools (privéséth based and government) one way
ANOVA was employed. The data obtained through s&mieture interview and observation
guide were presented and analyzed through quaétatiethods, which was thematic analysis.
Based on the findings obtained, conclusions weaehed and recommendations were drawn.

The results of the study presented as follow:

The results specified that teachers had training positive approach toward early
childhood education though it was not sufficienttigalarly in government preschools to

implement the program successfully. There was mootdum designed to meet holistic needs of
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all children, the contents of curriculum was ndated to the objective reality of the children’s

environment particularly in private preschool asytborrowed from others.

As teaching method categorization, learning tghoexperience and explanation were
practiced highly in the preschools. Play basedd firip and game were used rarely as method of
teaching particularly in governmental preschoolst &sessing learning of children test, daily
attendance, portfolios, children’s drawing and ipgration were the mostly used assessment
techniques in the preschools and they were highgdun private and faith based preschools.
However, homework, project and checklist were yavsied.

Regarding physical environment of preschools,dites of the preschools were located
away from traffic areas, dry and had natural dmgéndut the outdoor spaces of private
preschools were inadequate, not safe and securgasifound that classroom was well defined
in private but not in faith based and governmeesphnools. Equipment was not accessible in all
preschools. Materials were child sized in privatel &aith based but not in government. The
classroom was not stimulating for governmental gresls. Windows and doors of the
preschools were not appropriate for private ancegawent preschools. The play materials were
not ample in the preschools. But materials whichewsesent were suit children developmental
level.

In all preschools there were absence of educdtitvaaing policy, early childhood
education standards, guide lines for preschoolgletines for children with special needs and
United Nation on the Right of the Children were eatisfrom all the preschools although they
were designed by government. The findings also alede that there was no standardized

syllabus. Teachers guide was present in privatefaid based preschools. Text books were

144



totally absent in governmental preschools but prieiseprivate and poorly present in faith based
preschools.

At the activity centers, literacy materials wepeesent in private and faith based
preschools. Construction materials were totallyeabsrom all preschools. Self-expressive
materials like toys, musical instruments were pmesand also exploratory materials and
manipulative materials were present in private faith based preschools. Natural materials were
absent from activity center of all preschools.

In case of outdoor play equipment and materiail; balance, merry-go-round, slide and
foot balls were present in private and faith bgs@$chools. Swinging, climbing frame, crawling
funnels, tricycles, gymnastic mat, large and motols and small car tires were absent. From
overall observation in presence of outdoor play imgent and materials governmental
preschools were poorer than private and faith baseschools. Moreover, most of toilet rooms
lacked sanitary facilities, not child sized and diterent from adults ones; the program lacked
support from the education sector and lacked filghrstipport. Parent involvement was minor
especially in faith based and government presch@gddren with special needs still were out
of preschools.

Challenges that were affecting application of ghe®l education at Nekemte
Administrative Town were lack of continues supes absence of well clarified curriculum,
lack of quality pre service and in service trainfiog professionals, lack of awareness among
stakeholders, lack of adequate resources and karggeystem and absence of materials and
facilities. The result also indicated that lackasfareness of parents particularly; in government
preschools and lack of interest of professionalsewather challenges that were hindering

preschool education of Nekemte Administrative Town.
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At Nekemte Administrative Town, there were oppotties for using materials like early
childhood education standard, guideline for prestlemlucation, guide line for children with
disabilities and to be guided by it. But, they wea using the opportunities. There were also
locally available opportunities like materials, gen plays, riddles and histories. But, the
preschools were not using those opportunities plpgerticularly in private and faith based

preschools.

6.2. Conclusion

All of teachers were certified in preschool ediara{except some government preschool
teachers) despite of qualities. The problem wakok of quality in pre-service and absence of
in service training. Teachers of private and fai#sed preschool had good relations with their
students unlike governments. Teachers of the poe¢siprepare teaching materials in spite of its
locality and also they were committed, but govemtakepreschools were not fully committed.
In addition to teachers there were care giverbenpreschools and most of them were young and
also without training in child learning and devetmgnt.

The curriculum was not holistic. The relevancecofriculum was not in the objective
reality of children’s environment especially inyaie preschool. Furthermore, the curriculum
did not address the needs of diversity. Socio cedtwof the children were not valued by the
curriculum. Still, the curriculum did not addrebg theeds of children with special needs.

The teaching methods approaches were not abundeimtty-centered or active learning; the
assessment technique was not continuous and afgieoprethods.

The site and location of private preschool weigpropriate for practice of preschool
education but faith based and government presclsiteland location was relatively appropriate.

The classroom environment in private and faith dggeschool was found to be better than the
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government schools in cleanness and attractiveireg®vernment preschools, classrooms were
not favorable for children learning. The site ofivate preschools was inappropriate for
children’s learning and development. In materiadd aquipments private preschools had better
facilities. The materials and equipment were reddyi not proportional to the number of
children. The outdoor playground size was not propeal, too. So, it was difficult to be
effective in learning. There were no training pylimaterials, education standard materials,
guidelines for children with specials needs in pneschools. Private and faith based preschools
had literacy materials, manipulative materials argloratory materials in their activity center,
but not in the activity center of government presith Natural materials and construction

materials were not found in the activity centepodschool.

As there was no child size, separate and cledet tmoms, the condition was not
appropriate for learning. Water facilities were iatsle for pre-schools except few government
preschools. Parents from private preschools wengegatat involved in preschools than faith

based and government.

Lack of well develop curriculum, absence of fdamb for children with special needs
Jack of adequate resources, lack of awareness frarants and stake holders and lack of

qualified professionals were the major challengadéring the early child hood education.

The preschools had local opportunities which copldmote child learning and
development. However, there were not selected arghnized things in the way of
developmentally appropriate. In addition, guideséiniike early childhood education standard,
guideline for preschool education, guide line faoildren with disabilities were not used by

preschools.
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6.3. Recommendations

Awareness of the stakeholders needs to be cregtenofessionals since they are the

cornerstone to promote, facilitate, and improveptaetice of early childhood education.

A professional who is knowledgeable in the theofychild learning and development

needs to be installed at Zonal and Administratiea/il level.

There needs to be awareness raising activitieh@bénefits of preschool education at

the level of the family, and the community at large

Government also needs to expand pre-service itistial training in college and
university level and organize workshops, seminai summer in-service for teachers

professional quality

Government needed to encourage the owner of thegedlo employ qualified trainer of

trainee for quality of trainers.

The owner of the preschools needs to be familigin Wie theory of child learning and

development through continues training.

There are a number of child plays and historiescivtare essential to enhance child
learning, however, the local child play, story againes are not prepared and designed
formally to match child developmental level. Sayéeds to be identified and established

for the early childhood educations.

Since play and history is critical in child leargindevelopment and future wellbeing,
researchers should focus on assessing these igsueparticular ethnic sociocultural

background and preparing for preschools.
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» The opportunity should be given to the commurotypé involved and promote the child

learning whether at home, neighborhood and at d¢eeeal.

» Screening and assessment of children with spe®eds is needed and preparing

materials and training professional which matchtl& also necessary.

= |tis critical to make environment conducive foiildren’ with disabilities and work for

inclusiveness of the school and the community
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Appendices

Appendix A
Addis Ababa University
College of Education and Behavioral Studies
Department of Special Needs Education
Questionnaire filled by preschool teachers
Dear participant:
This questionnaire is designed to assess the ¢uprantices of early childhood education at
Nekemte administrative town. Your responses wilkbpt confidential and used for this research
purpose only. The success of this study to a gndant relies on your genuine responses. Hence,
you are kindly requested to be honest in your nesp® to all items provided in this
guestionnaire.
Thank you in advance!
Direction
1. Don’t write your name
2. After reading the questionnaire, put\dmark in the appropriate box that corresponds taryo
choice.
Part One: Background Information
1.1. Age A. 25 and below B. 26-35] C. 36-45 | D. 46- and above [_]
1.2. Sex A.Mal¢ ] B. Female[ ]
1.3. Level of your education A. trained in B. Not trained in EGE]

1.4. Years of service in Early Childhood Education pre-primary school Professional

experience
A. 0-5 year$ | B. 6-10 yeark | C. 11-and abovg ]
1.5. Type of Early Childhood Education you are entty working in
A. Private[ | B. Governmerit ] C. Faith based basdd]

D. Others specify
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Part Two: Status of the Teachers’, Curriculum, Metltod of Teaching, Assessment

Technique, Parental Involvement, Government Role, écessibility, Challenges and

Opportunities of the Preschool.

A. Teacher Related Issues

Direction: The following rating scale is about Teacher. aB& read each statement carefully

and decide your level of agreement or disagreemgmutting a checkmarky) under the

alternative that indicate your response. The adtieras are represented as “SA”, “A”, “UD”,
“DA”, or “SD”. Note: SA= Strongly Agree, A= Agred)D= Undecided, D= Disagree, and

SD = Strongly Disagree.

No Items SA|A|UD | DA |SD
Teachers Related Questions

1 | have adequate training in early childhoodoadion

2 To be trained in early childhood education waswrsh.

3 The course of training included issues aboutloéiil with special needs
(children with physical disability, intellectualgdibility, learning difficulty
and etc.).

4 | have got enough chance to practice duringraiging

5 I am responsibility to support the learning aegtelopment of preschool
children

6 | can fully implement what | have trained

7 | am updating myself by continuously reading E@&ierials

8 | have the ability to work with children’s parenin the preschool settings

9 | am addressing diversified (culture, econoniicnie etc.) needs of
children in my school.

10 | | advocate the rights and the protection ofctilren

11 | | can prepare cultural indicators materials

12 | | can locally prepare teaching materials

13 | I make dialogue with each child individually

14 | | provide descriptive feedback for each child.

15 | | frequently reinforce the children to learn deging on their needs.

16 | | have the habit of coaching children.

17 | 1 am model for my students in the school.

18 | My dressing style and my jewelry expresses myegsion
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B. Content of Curriculum and its Implementation

Direction: The following statements describe the content ofricuium and its
implementation in preschool. Please, read eaclrs#tt carefully and decide the level of its
content and implementation. Then, put checkmaljkufder the alternatives that represent

your level of response.

No

Very | . Very
Iltems _ High | Medium | Low
high low

Nature of Curriculum

The degree to which the preschool develop andsis
own curriculum

9]

The degree to which the preschool adopt govermen
approved curriculum in to local context

The degree to which the preschool adopt the other
countries curriculum in local context

Relevance of content of curriculum for children’s
social development (to overcome shyness, to become
more friendly, to be sharing and cooperatively etc)

Relevance of the content of the curriculum for
children’s intellectual development(to count, toite
numbers, to identify colors, to draw with different
colors, to identify their surroundings and etc)

Relevance of content of curriculum for children’s
physical development( to play, about their health,
about their diet )

Relevance of content of curriculum for children’s
emotional development(to control their feeling, to
express their feelings appropriately and etc)

The degree to which the content of the curricuisim
related to the objective realities of the childeen’
environment(promote learning starting from their
surroundings, learning in Nekemte context)

The degree to which the content of curriculumtes/
the application of different methods of teaching
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(kinesthetic, auditory, visual and etc.)

10 | The degree to which the curriculum uses Afam@ro
(local language) as medium of instruction.
11 | The relevance of the content of the curriculam t

address the special needs of the children.(to aehie
the needs of children’s with special needs, with
different disorders, with learning difficulty chilein
from different backgrounds etc)

C. Method of Teaching
Direction: The following statements show the frequency @& thost commonly used
methods of teaching in your Early Childhood EdumatiPlease, read each statement
carefully and decide your level of responses. Them, checkmark(\) under the

alternatives that represent your level of response.

Z
o

Method of teaching Very frequently| Frequently] Sometimes Rarely| Not at all

Play based instruction

Categorizing

Learning through experience

Dramatization

Field trips

Explanation

Role playing

0 N| O O] | W N|

Games

D. Assessment Techniques

Direction: The following statements show the frequency ef éissessment techniques used
in Early Childhood Education in your preschool. &3k, read each statement carefully and
decide your level of responses. Then, put checkif\drinder the alternatives that represent

your level of response.
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Z
o

Assessment techniques Very Frequently Sometimes Rarely| Not  at
frequently all

Project

Class work

Homework

Test /[Exam

Daily attendance

Participation

Portfolios

O N O O | W N

Checklist

O

Children’s writing and
drawing

E. Information on Parental Involvement in the Early Childhood Education
Direction: The following rating scale describes the natwesptal involvement. Please, read
each statement carefully and decide your levelgsé@ment or disagreement by putting a
checkmark () under the alternative that indicate your resporEee alternatives are
represented as “SA”, “A”, “UD”, “DA”, or “SD”. Note SA= Strongly Agree, A= Agree,
UD= Undecided, D= Disagree, and SD = Strongly Dieag

No Items SA|A |UD | DA | SD

Involvement of Parents

1 | Parents have cooperation with preschool to adsilst

learning

2 | Adequate opportunity is provided throughout tresaryfor
interaction and communication between the parentsthe

teachers

3 | There are parents who are the member of teaglaeesi

association contributing in your preschool

4 | Regular parent teacher association (PTA) meethiage been

held satisfactorily
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Parents concern call from preschool

Parents give positive response to preschool

Parents providing books for preschool

5
6
7 | Parents are participating in activities of presth
8
9

Parents tell stories to their children

10 | Parents initiate children to do their homework

11 | Parents are follow up their children’s learning

12 | Clear and comprehensive information about tkesphool is

made available to all parents

13 | Parents and teacher regularly share informatiotine child’s

progress

14 | Information about the home environment is maddiable to

the teacher

15 | The information about home environment is kestrict

confidence

16 | Community representatives are given the oppityttm

provide input for running the pre-school

17 | Parents discuss on the problems with teachersgiegctors

and seeking appropriate solution

18 | There is parents/caregivers education or trgippegram on

the child holistic development to play their role

19 | Preschools have programs aimed at increasneg{ad

involvement

F. Government Role to Enhance Early Childhood Eduddon
Direction: The following rating scale describes the natuogegnment role. Please, read
each statement carefully and decide your levelgsé@ment or disagreement by putting a
checkmark () under the alternative that indicate your resporEee alternatives are
represented as “SA”, “A”, “UD”, “DA”, or “SD”. Note SA= Strongly Agree, A= Agree,
UD= Undecided, D= Disagree, and SD = Strongly Dieag
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No Items SA| A |UD | DA |SD

The local government:

Provide support for ECE

Assist in developing curriculum

Provide pre-service training

Give us the opportunity to expand the Pre School

Provide in-service training

Provide instructional materials

Provide supervision services

0| Nl o O &~ W[ N B

Provide seminars, workshop, orientation etc.hen t

implementation of early childhood education

9 Monitor ECE based on the standards

10 At the time of supervision they encourage us by

giving different feedbacks

G. Accessibility to ECE.
Direction: The following statements describe the accessilili early childhood Education for
all children age 3-6. Please, read each statenaeafully and decide your level of responses.

Then, put checkmarf) under the alternatives that represent your levetsponse.

No Items SA| A |[UD|DU| SD

1 Awareness for the inclusion of children with gpéneeds to

early childhood education is created.

2 | Supports are given fochildren with special needs (vulnera
children with disabilitychildren at risk and children from p

families) to get access to early childhood educatio

3 | Each individual child with disability in the schodiet
support as needed for children with special needs

4 | Children of age 3-6 in your locality are fullycassible tq

early childhood education.
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H. Challenges of ECE.
Direction: The following statements describe the challengeésarly childhood Education
Please, read each statement carefully and decidelgeel of responses. Then, put checkmark

(X) under the alternatives that represent your leve¢gpponse.

No | Issues Very high | medium | Low | Very

high low

1 Lack of regular supervision in your schog

by experts

2 Absence of carefully developed curriculum
materials in your school

3 Absences of accreditation by public
authorities on time your locality.

4 Absence of appropriate training for

teachers’ in your pre-schools

5 Absence of accessibility of facility for

children’s with special needs

Lack of adequate resources (budget)

Lack of awareness among stake holders

Lack of awareness among parents

©| o N o

Teachers are not interested in the profession

10 | Lack of qualified professionals in this

profession

I. Opportunity of Early Childhood Education

Direction: The following statements describe the opportumityearly childhood Education
Please, read each statement carefully and decidelgeel of responses. Then, put checkmark

(X) under the alternatives that represent your levet¢gponse.
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There is strategic plan for preschool

guide your activity

to

There is policy frame work for preschool

Teaching materialsan be locally prepare

in my school to promote early childhood

education

There is cultural play in your ear

childhood center to promote child learning

ly

Community motivate to promote chi

learning

Id
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Appendix B

Addis Ababa University
College of Education and Behavioral Studies
Department of Special Needs

Interview for ECE directors and administrative togenriculum expert
Direction

The main purpose of this interview is to colledommnation regarding the current status of early
childhood education in Nekemte administrative towhus, your direct participation has been
found essential and you have been selected forinteeview. Your response will be kept
confidential. So, you are kindly requested to gifermation honestly.

Thank you for your cooperation!

1. What do you think are the main objectives of ealiyjdhood education?

2. How relevant do you think the content of curriculigtio realize the objectives?

3. Do you think that materials and equipment are adegand appropriate in the /your early
childhood education?

4. Are there children with special needs includedhie/your early childhood education? If
not why?

5. How could you explain the professional quality efd¢hers in the early childhood

education?

What is child- teacher and care giver ratio in ystmool?

Are there any cultural indicators in your presctrool

What opportunities do you think teachers have forawe their professional quality?

© © N o

How do you explain parent-preschool relationship yiour /the early childhood
education?

10.How far do you think parents have clear awarendssutathe objectives of early
childhood education?

11.To what extent do you think the parents involvéhi@ management aspect of ECE?
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12.What are the opportunities that early childhoodoation provides to the children?
13.What are the opportunities that promote early ¢tluts education?

14.What are the challenges hindering the early chiddheducation?

15.Do you have any other comments and suggestion uidhdr improvement of early

childhood education?
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Appendix C
Addis Ababa University
College of Education and Behavioral Studies
Department of Special Needs

Interview for Parents
Direction

The main purpose of this interview is to colledommnation regarding the current status of early
childhood education in Nekemte administrative towhus, your direct participation has been
found essential and you have been selected forinteeview. Your response will be kept
confidential. So, you are kindly requested to gifermation honestly.

Thank you for your cooperation!

1. What do you know or understand about ECE?

2. Do you involved in the ECE program? If yes/ how?

3. Is there any meeting with pre-school communities aisit to pre-school about
your  children’s learning? If no/why?

4. How do you follow your child’s/ children’s learnifig

5. Is there any training program that is given to wybout child learning and holistic
development?

6. What kind of improvement do you think is neededst@ngthen the pre-school
parent partnership?

7. Are you read to your children to exercise readhmye books available, and take
trips to enhance child learning?

8. Is your child happy going to school? If yes/ No why

9. Do your children learn in their mother tongue? &ft,nwould you explain the
reason?

10. What opportunities do you think the ECE programihagour community?
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11.What opportunities do you think the ECE progrant?has

12.What are the challenges of ECE program?

13.Do you think that children with special needs det dpportunities to attend early
childhood education?

14.Do you have any other comments and suggestioruftrdr improvement of early

childhood education?
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Appendix D
Addis Ababa University
College of Education and Behavioral Studies

Department of Special Needs
Interview guide for zonal and regional curriculurperts.
Direction
The main purpose of this interview is to colledonmation regarding the current situation of
early childhood education in Nekemte administrateen. Thus, your direct participation has
been found essential and you have been selectatidanterview. Your response will be kept
confidential. So, you are kindly requested to gifermation honestly.

Thank you for your cooperation!

1. What do you think are the main objectives of ealiyjdhood education?

2. How far do you consider the standard of KG whileraditing the license for the
provision early childhood education?

3. Do you think that the content of curriculum is kelat to realize the objectives of early
childhood education?

4. What are the challenges hindering the implementaifeearly childhood education?

5. What opportunities do you have to promote earljydtiniod education?

6. Do you think that children with special needs ameluded in the early childhood
education? If not why?

7. How do you think that the right of children withesyial needs is implemented to accesses
early childhood education?

8. Do you provide support to the early childhood ediocaprograms implementation? If
yes/how?

9. How do you evaluate the existing condition of teashquality, materials and equipment in

an early childhood education?
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10.Do you have any other comments and suggestioniiftirer improvement of an early

childhood education?
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Appendix E
Addis Ababa University
College of Education and Behavioral Studies

Department of Special Needs

Interview guide for care givers of the preschool

Direction

The main purpose of this interview is to colledonmation regarding the current situation of
early childhood education in Nekemte administrateen. Thus, your direct participation has
been found essential and you have been selectatidanterview. Your response will be kept
confidential. So, you are kindly requested to gifermation honestly.

Thayou for your cooperation!

. What is your responsibility in the preschool?

. Can you please tell me your age in completedsfea

. What is the highest level of education you haoeived?

. Have you received any Training?

. Did you receive the Training during InductionbyrRefresher Course?
. Can you please tell me the years of experidmateypbu have?

. Do you get your salary on time?

0 N oo o0 A WDN P

. How satisfied are you with the salary
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Appendix F
Addis Ababa University
College of Education and Behavioral Studies
Department of Special Needs
Observation Guide/Checklist
Name of Preah

Date of obséaiva
Time of start

Time of end

. A checklist for observation on the implementatad the curriculum in the classroom

Teachers are guided by flexible daily and aniesson plan.

Teachers are using play method instruction tdeyahildren’s learning
Children are encouraged to ask and participatiffierent activities and praised for
their response

Teachers use simple teaching materials that aceerftom locally available
materials to teach children

Teaching-learning activities are organized arocertral themes

Individual and cooperative works or activitiee amphasized

All children are included equally in all actias to the best of their interests
The teacher uses different strategies to guidéreh’s attention

The teacher lovingly guides children, shows reg@ed cooperation

The classrooms run smoothly with order and gieiapose

Different kinds of assessment techniques ardmgp

Records are kept for each child
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Appendix G

Addis Ababa University
College of Education and Behavioral Studies
Department of Special Needs
Observation Checklist
Types of Pre-sdhoo
Date of observatio
Time of start
Time of end
1. Document Review for the Presence and AbsenPelafy Materials in ECE

No | Observation items Absent | Present

Education and Training policy

Early childhood education standards

Guideline for pre-school education

Guideline for children with special needs

United Nations convention on the right of thelahi

Syllabus

Teacher’s guide

0 N| O O] | W N|

Textbooks

2. A Checklist for Observation on the Physical Envonment of Early Childhood Education

No Observation items Yes No

1 | The classroom space provides an orderly arrangeofie

well defined work areas

2 | Materials and equipments are accessible, easyetand

invite self serving approach

3 Tables, chairs, benches and shelves are all sizgdl and

comfortable to use

4 | The classroom is clean, pleasant and stimulating

The windows, doors, walls and decorations arsuidable
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6 | Outdoor space is adequate safe and secure

7 | Materials and equipment provides opportunitiegpfay

8 | Play materials and equipments are selected telsidren’s

developmental level

9 | The arrangement of play materials and equipnemtiance

children’s individual and cooperative play actiegi

10 | The pre-school is located away from the crowidaific

areas

11 | The vicinity is good for future expansion

12 | The compound is fancied and free from splintgnraterials

13 | The preschool site is a raised area, dry an@ matural

drainage free from water logging

14 | The center is well equipped with necessarilyemals and

equipment according to specific purpose.

3. A Checklist for Observation on the Presence anfbsence of Materials in the Activity

Centers

No | Observation items Present | Absent

1 | Literary materials (various books)

2 | Construction materials (blocks, building sets)etc

3 | Self-expressive materials (toys, musical instnotsiedress up

clothes, dolls etc.)

4 | Exploratory materials (puzzles, matching gaméayipg cards

etc.)

5 | Manipulative materials (markers, pencils, etc.)

6 | Natural materials (leave, sand, rock, water) etc.
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4 A Checklist for Observation on the Presence and l#sence of Outdoor Play Equipment
and Materials

No | Observation items Present| Absent

Balance

Merry-go-round

Swinging

Slide

Climbing frame

Crawling funnels

Tricycle

Footballs, giant balls etc

O 0| Nl o gf | W N| -

Skipping ropes

[Eny
o

Gymnastic mat, multipurpose mat

-
=

Large and mobile toys

[EEN
N

Small car tires

5. A checklist observation on for the sanitary fadities

No Observation items Present | Absent
1 | Separate child sized toilets for children andtadu
2 | The toilet floor is conducive for children witphexial needs
3 | Provision of water
4 | Toilet and washing facilities are easily accdssibr children form
both indoors and outdoors
5 | The toilet floor is washable and not slippery
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Appendices
Appendix A
Yunivarsiitii Finfinnee
Kolleejjii Barnootaa fi Qo’annoo Amalaa

Muummee Barnoota Fedhii Addaa

Bar-gaaffii Barsiisota Olmaa Daa’'immaniin Guutamu

Kaayyoon bar-gaaffii kanaa haala barnoota idileemaa bulchiinsa magaalaa Nagamtee
gorachuuf yoo ta'u, xiyyeffannoon argannoo qorankaoaa rakkoolee mul'ataniif furmaata

danda’amu eeruudhaaf faayidaa gaba. Kanaafuu hwmaaa isin gootan barbaachisaa dha.
Kana malees, deebiin isin xiyyeeffannaadhaan gleaffkanaaf kennitan bu’aa gorannichaaf
faayidaa guddaa gabaachuufi deebii isin kennitantiiic kan gabamu ta'uu isaa isiniifan

mirkaneessa.

Deeggarsa taasiftaniif durseen isin galateeffadha!

Qajeelfama
1. Magaa keessan barreessuun hin barbaachisu.
2. Gaafficha erga xiyyeffannaan dubbistanii booda, bdedilannoo keessanii saanduga

kenname keessatti mallattog™ kana kaa'uun deebisaa.

Kutaa Tokkoffaa: Odeeffannoo waliigalaa

1.1. Umurii Barsiisaa/tuu
A.25fiisagadi [ | B.26-35 | C.36-49 |D. 46 fiisaa o] |

1.2. Saala A. Dhiirg | B. Dhalaa [ ]
1.3. Sadarkaa barnootaa

A. Leenjii oolmaa daa’'immanii kan fudhétigg |

B. Leenijii oolmaa daa’immanii kan hin hahnd_]
1.4. Tajaajila /oolmaa daa’immanii hagam akka lstesi (Muuxannoo) kanneen keessaa
filadhaa A. waggaa 1-5 B. waggaa 6-10] D. waggaa 11- fi isaa[ol]
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1.5. Akaaku olmaa daa’immanii amma keessa hojjettan

A. kan dhuunfad ] B. kan mootumma3a]
jiraate ibsaa

Kutaa Lammaffaa: Ga'umsa Barsiisotaa fi Raawwii Sina Barnootaa Olmaa

A. Ga’'umsa Barsiisotaa

D. kan Amanti{_] d. kan biroo yoo

Daa’'immanii

Qajeelfama: Qabxiiee armaan gaditti ka’an irratti hagam akkaiiwgaltan mallattoo v
kana kaa'uun mullisaa. “BW” “W” “HM” “WH” fi “BWH

Hubadhaa BW= Baay'een waliigala, W= waliigala, HM= hin ntaessu, WH = walii

hingalu fi BWH = Baay’ee waliihingalu

No Yaadolee BW HM | WH | BWH
Sadarkaa Barsiisotaa

1 | Barsiisummaa idilee duraaf haala ga’aa ta’eemjileera

2 | Barsiisummaa idilee duraan leenji’'uun fedhii lcet

3 Qabiyyee leenjichaa keessa daa’imman fedhaaddn
ilaallatu jira ture

4 | Carraa shaakala leenijii irraa (hojii duraa) gaegadheen ture

5 | Itti gaafatamummaa guddinaa fi barnoota daa’ininmeam gabal

6 | Waanan leenji’e guutummaatti hojii irra oolchianrdanda’a

7 | Barruulee fi leenjii barnootaa fi guddina daa’iami hojii irraa
itti fufinsa gqabuun beekumsa ko haareffachaaam jir

8 | Dandeettii daa’imman, maatii fi hojjettoota e#ilduraa waliin
hojjechuu nan gaba

9 | Oolmaa daa’immanii ani jiru keessatti daa'immaneg
hawaasa adda addaa keessaa dhufan haala wal’'ge ta
keessumeessaa jirra

10 | Ani mirgaa fi eegumsa daa’'immaniif nan dhimmama

11 | Ani meeshaalee adaa daa’'immanii waliin eemarooarisha

12 | Meeshaalee barnootaa wantota naannotti argaraaman
gopheessa

13 | Daa'imman dhuunfaa dhuunfaan nan haasofsiisa

14 | Gatii hojii daa’imaa ibsaan deebii kennaaf
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15 | Feedhii isaanii irratti hundaa’'uun da’'imman akleaatan itti
fufinsaan nan kakaasa.

16 | Ani amala/dandeettii leenjisuu nan gaba

17 | Ani daa'immaniif fakkeenya gaariidha

18 | Uffanni koofi waantotni ani miidhaginaaf godhogommaako
kan ibsanidha.

B. Qabiyyee Sirna barnoota Olmaa Daa’'immanii fi Hojii irra Oolmaa isaa
Qajeelfama Qabxiileen armaan gadii gabiyyee fi hojii irralmaa sirna barnootaa kan
ilaallatanidha. Isinis gabxiilee ka’an xiyyeffanmoerga dubbistanii booda, sadarkaa gabiyyeefi
hojii irra oolmaa sirna barnootaa idileen duraaassanii murteessuun, filannoo sadarkaa deebii

keessanii ibsu jala mallattge) kaa’uun agarsiisaa!

Lakk.

Akaaku
Baay'ee
olaanaa
olaanaa
Giddu
galeessa
Gadi
aanaa
Baay’'ee
gadi
aanac

Haala sirna barnootaa

=

Sirna barnootaa ofii gopheeffachuun itti

fayyadama oolmaa daa’immanii keessanii

Feedhii sirna barnootaa mootummaan baase
fooyyessuun fayyadamuu Oolmaa daa’imaniii

keessanii

Sirna barnootaa biyyoota biroo fooyyessuun itti

fayyadamuu

Waliitti dhufeenya hawaasummaa (social)
ciimsuuf faayidaa gabiyyeen sirn-barnoota
gabu(daa’imni akka odeessu, namaa waliin walii
galu fi kkf.)

Dagaagina sammuu(intellectual) cimsuuf
faayidaa gabiyyeen sirn-barnoota gabu(lakk.
Lakkaa’'uu, qubee adda baafachuu, bifa adda

addaan fakkiilee kaasuu)
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Dagaagina gaamaa cimsuuf faayidaa qabiyye
sirna barnoota gabu( tapha, nyaata,

qulqullummaa fi kkf)

Daggaagina miira (emotion) daa’immanii

cimsuuf faayidaa gabiyyeen sirna barnoota

gabu( gaddaafi gammachuu ofii seeraan ibsachuu

danda’uu daa’'imaa)

Naannoo daa’immanii wajjin gabiyyeen

barnootaa kun hanga walsima(waanta naanngo

isanii jiru irraa ka'uun barachuu)

Mala baruu fi barsiisuu adda addaa fayyadam

gabiyyeen sirna barnoota kun hagam

mijataadha(kan tapha giddu galeessa godhate,

oduu durii himuu, rakkoolee ykn gaaffillee add

addaa dhiyessuun akka furan taasisuu)

uuf

D

10

Afaan naannoo (Afaan oromoo) akka afaan

barnootaatti fayyadamuuf afferuu sirna barnogtaa

keessanii

11

Daa’imman fedhii addaa gargaaruuf gabiyeen

sirna barnootaa kun hagam mijataadha. Fkn.

Daa’imman hubama gaamaa gabaniif, daa’imman

maatii hiyyeyyii keessaa dhufan, barnootaan

suuta deemeyyii ta’an)
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C. Mala baruu fi barsiisuu yeroo baay’ee Oolmaa Daanmanii keessan keessatti itti

faayadamtan mallattoo “v” kana kaa'uun ibsaa

Lakk
Mala-barsiisuu

Baay’ee irra

dedeebi’ee

Irra dedeebi’'ee

Darbee darbee

Baay ee

Darbee darbee

Gonkumaa hi

favvadamuu

=

Mala baruu fi barsiisuu tapha irratti hundaa’e

Akka dandeetti fi fedhii isaanii daa'imman qogeod

N

barsiisuu

3 Wantoota naannoo isaaniitti argaman irraa kaa’ani

(muuxannoo gaban irraa) akka baratan gochuu

Bifa diraamaan akka baratan gochuu

Daawwannaa dirreen akka baratan gochuu

Ibsa kennuu(daa’imman kan hirmaachise)

Gahe taphachuu(Role playing)

| N O o b~

Geemii

D. Oolmaa daa’immanii keessan keessatti mala maddialyeroo baay’ee itti fayyadamtan

mallattoo “ v kana kaa'uun mul’isaa

Lakk. Mala-Madaalli

Baay’ee irra

dedeebi’ee

Irra

dedeebi’es

Darbee

darheae
Baay ee

Darbee

Tasuma hin

fayyadamu

Projektii

Hojii Daree

Hojii manaa

Qormaata

To’annoo magaa Guyyaa guyyaa

Hirmaannaa

N O O B W N

portifooliyoo
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Cheklistii

Barreeffamaa fi fakkii kaasuu

daa’'immanii(writing&drawing)

E. Hirmaannaa Maatii

Qajeelfama: Odeeffannoon armaan gadii hirmaannaa matiin daaéninoolmaa daa’immanii
keessan keessatti gaban kan ilaallatudha. Isinisalainnaa maatii kana ilaalchisee hangam
akka irratti waliigaltan mallattoov” kana kaa’'uun mul’isaa. “BW” “W” “HM” “WH" fi
“BWH

Hubadhu: BW= Baay’een waliigala, W= waliigala, HM= hin nmaessu, WH = walii hingalu fi

BWH = Baay’ee waliihingalu

No Yaadolee BW |W |HM | WH | BWH

Hirmaannaa maatii

1 Barnoota daa’'immanii cimsuuf, maatiin oolmaa

daa’immanii keenya waliin walitti dhufeenya gabu

2 | Carraan bal’aan maatiifi barsiisota wal qunnasosifi

waliin mari’achiisu waggaa keessatti gophaa’ee jira

3 | Matiin miseensa koree mana barumsaa keenyaarta’a

=

jiru

4 | Mariin maatiifi barsiisotaa itti fufinsa qabujima

5 Maatiin waamicha manni barumsaa taasisutti ni

gammadu

6 | Maatiin afeerraa ykn gaaffii mana barumsaaf deebi

gaarii kennu

7 Maatiin sochiilee barnoota idileen duraa irratti

si'aayinaan nihirmaatu

8 | Maatiin barnoota idileen duraaf kitaaba ni qosisee

9 Maatiin daa’imman isaaniitti oduu durii himu

10 | Maatiin daa’imman hojii manaa akka hojjetachgautti

si'aawoodha
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11 | Matiin daa’'imman isaanii ni to’atu/hordofu

12 | Waa’'ee oolmaa daa’immanii odeeeffannoom gimdiale

ifaa ta’e maatii hundaaf ni kennama

13 | Mattiin fi barsiisota mana barumsichaa waliimicia

daa’imaairratti mariin ni jira

14 | Odeeffannoon maatii/haala mana keessaa baasiisot

biratti beekamaadha

15 | Odeeffannoon haala mana keessaa icciitiin eegam

16 | Dura biitotni hawaasaa barnoota idileen dui@achisee

yaada kennuuf carraa argataniiru

17 | Maatiin rakkoolee jiran duran bu’aa olmaa daaizmiifi

barsiisota waliin mari’achuun furmaata ni barbaadu

18 | Shoora isaanii ba’achuu kan dandeessisu,
leenjiin/barnootni maatiif ykn kunuunsitootaaf gudhfi

barnoota daa’immanii ilaalchisee kennamu ni jira

19 | Oolmaan da’'immanii keessan hirmaannaa maatii

dabaluuf sagantaa baafate gaba

G. Deeggarsa mootummaan oolmaa daa’immanii keessértaasisu
Qaleelfama: Odeeffannoo armaan gadii mootumman oolmaa daa’mink@essan keessan
shoora ba’achaa jiru kan ilaallatudha. Isinis giédika’an xiyyeffannaan erga dubbistanii
booda deeggara mootummaan gochaa jiru iaallchissegam akka irratti waliigaltan
mallattoo v kana kaa’'uun mulisaa.
Hubadhaa: BW= Baay’een waliigala, W= waliigala, HM= hin ntaessu, WH = walii hingalu fi
BWH = Baay’ee waliihingalu

No Yaadolee BW | W | HM | WHG | BWH

Ogeeyyiin Barnootaa Godinaa fi Bulchiinsa

Magaalaa

1 | Oolmaa daaimmanii keessaniif deeggarsa ni godha
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Sirna barnootaa qopheessu

Leenijii hojii duraa laatu

Carraa babal’achuu mana barumsichaaf kennu

Leenjii hojii irraa kennu

Meeshaa barnootaafi deeggarsa barnootaa gophegss

Tajaajila hordoffii fi to’anna taasisu

| Nl o of & WO N

Mariilee, workishoppii, ibsai etc.hojii irra oolm

barnoota daa'immanii mirkameessuuf kennu

9 | Ulaagaa ba’e irratti hundaa’uun oolmaa daa’'iminani

to’atu

10 | Yeroo daawwannaaf dhufan nujajjabeessuun, yaadpl

adda adda nuu kennun debi'u

H. Uwwisa (accessibility) Daa’'imman Carraa Olmaa Daimmanii argachuu.

Mallattoo “X” Kana saanduga filannoo keessan duma’lkun, hangam akka irratti waliigaltan
mallattoo v kana kaa’'uun mul’isaa.

Hubadhaa DO= Daraan Olaanaa,O= Olaanaa, GG= Giddu-gale@ssasad-aanaa fi DG

=Daraan gadaanaa jechuudha

Lakk. Dhimmoota DO (@] GG G DG

1 Mootumman daa’imman fedhii adda qabal

=)

akka carra barnoota olmaa daa’'immanii

argataniif gargaarsa godhu

2 Daa’imman miidhama fi hubama qaamaa

gaban gargaarsi godhamu

3 Daa’imman fedhii addaa gabaniif oolmaa
daa’immanii keessan keessatti dhuunfaan

gargaarsi godhamu

4 Daa’imman naannoo keessan jiran hundi
(kan umuriin 3-6 ta’e) carra barnoota olmga

daa’'immanii argachuu
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I. Gufuu Olmaan Daa’immanii gabu mallatto “X” kasaanduga filannoo keessan dura kaa’uun
agarsiisaa

Lakk. Dhimmoota DO O GG G DG

1 Oolmaa daa’immanii keessaniif
tajaajila suppervizinii fi to’annoo
ogeessa barnoota aanaa fi godinaa

taasifamu dhabuu

2 Sirni-barnootaa of eegannoon bocamee

fi meeshaalee barnootaa gahaan oolmaa
daa’'immanii keessan keessa jiraachuu
dhabuu

3 Naannoo keessan kaka'umsi ummataa
fi namoota dhuunfaa mootummaa
biratti fudhatamaa fi beekamtii

gabaachuu dhabuu

4 Barsiisotni oolmaa daa’'immanii
keessan leenjii hojii duraa fi hojii irrag

argachuu dhabuu

5 Hangina meeshaalee barnootaa

daa’imman fedhii addaa

Hangina baajataa

Hangina hubannoo qooda fudhattootaa

Hangina hubannoo maatii

O 00| Nl o

Baarsiisotni mana barumsichaa keessa
turuuf fedhii dhabuu

10 Barsiisotni oogummichaaf fedhii
dhabuu
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|.Carralee oolmaan daa’'immanii keessanii gabu

1 Tarsiimoo fi karoorri oolmaan

daa’immanii ittiin gaggeffamu

jiraachuu

2 Poolisiin oolmaa daa’immanii
jiraachuu

3 Meeshaalee naannoo keessanii irraa

meeshaalee barnootaa tolchuu danda’uu

4 Meeshaaleen aadaa fi oduureen durii,

taphni ijoollee jiraachuu

5 Hahaasni barnoota daa’'immanii

tumsuuf kaka’'umsa gabaachuu
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Appendix B

Yunivarsitii Finfinnee
Kolleejjii Barnootaa fi Xiinsammuu
Muummee Barnoota Fedhii Addaa

Af-gaaffii dura-bu’aa oolmaa daa’immanii fi hooggamaa barnoota bulchiinsa magaalaa
Nagamtee wajjin ta’u

Kaayyoon Af-gaaffii kanaa haala barnootni olmaa ia@anii bulchiinsa magaalaa Nagamtee
amma irraa jiru qorachuuf ragaalee funaanuu dhaafficalhiyaataniif deebii sirrii ta’an
amanamuummaan kennuun qulqullinaa fi milkaa’inaagoichaatiif murteessaadha. Kanaafuu
hirmaannan keessan barbaachisaadha. Deebiin kerod#in isaa ni eegama ykn kaayyoo
go’annaa kanaa irraa kan hafe wanta biroof hin oolu

Deeggersa gootaniif durseengslateeffadha!

Yeroo itti eegalame.
Yeroo itti xumurame...
1. Kaayyoon barnoota oolmaa daa’'immanii maali?
2. Qabiyyeen sirnabarnoota olmaa dhaa’immanii kun ¥aaykana galmaan ga’'uuf hagam
mijataadha jettuu?
3. Barnoota oolmaa daa’immaniif meeshaaleen barndotaphaa guutamaniiruu?
4. Daa’imman fedhii addaa barnoota olmaa daa’'immaeéskaatti hirmaata jiruu? Yoo hin
hirmaatanii ta’e maaliif?
5. Mana barumsaa oolmaa daa’immanii keessa barsiigni ga’'uumsaa isaanii akkamitti
ibsituu?
6. Raashoon daa’immaniifi barsiisota/kunuunsitootaeaak?
7. Waanti aadaa hawaasa daa’'immanii ibsu oolmaa daegimi keessan keessa jiraa?
10. Ga’'uumsa barsiisotaa cimsuuf haalli mijate mgaka?
11. Manni barumsaa oolmaa daa’immanii fi viilidhufeenyi maatii maal fakkaataa?
12. Kaayyoo barnoota oolmaa daa’immanii maddiibataniiruu?
13. Bulchiinsa mana barumsa olmaa daa’immaggskaatti ga’een maatii maal fakkaataa?
14. Daa’'immaniif oolmaan daa’immanii bu’aaiibnuse maali?
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15. Oolmaa daa’immanii babal’isuufi sadarkssaikaneeggate taasisuuf caarraa maal maaltu

16. Barnoota oolmaa daa’'immanii raawwiin isd&ka fiixaan hin bane kan gufachiisuu
maali?

17. Barnoota oolmaa daa’immanii foyyeessuaidgadabalataa yoo gabatanii?
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Appendix C

Yunivarsitii Finfinnee
Kolleejjii Barnootaa fi Xiinsammuu
Muummee Barnoota Fedhii Addaa

Abaffii maatii wajjiin ta’u

Yeroo itti eegalame.

Yeroo itti xumurame...

1. Kaayyoo barnoota olmaa daa’immanii maatiin akkantitibattaniittuu?

2. Manni barumsa olmaa daa’'immanii fi maatiin barnod&a’immanii cimsuuf walittii
dhufeenya gabduu?

3. Haala daa’imman keessan itti baratanii akkamidgtdoftuu?

4. Dhimma barnoota olmaa daa’immanii irraattii mariidhawwiin ni godhamaa? Yoo hin
jiru ta’e maaliif?

5. Walittii dufeenya maatii fi olmaa daa’immanii cimgunaaltu godhamuu gaba jettu?

6. Leenjiin guddina daa’immaniifi barnoota isaaniailehisee isiniif kennamee beekaa?

7. Mana keessatti amala daa’imaaf kitaaba dubbisuwu bii daawwannaa adda addaa
geessuu ni gabduu?

8. Daa’imman keessan mana barumsa olmaa daa’immasmiule isaaniitti gamaadduu?

9. Daa'imman keessaan afaan haadha isaaniin baratad@ Yoo miti ta’e sababni maali?

10.0olmaan daa’immanii babal’achuuf/sadarkaa isaad@améa’uuf carraa inni gabu jiraa?

11.Manni barnoota olmaa daa’immanii bu’aan inni daaanmbuusee maali?

12.Rakkoon barnoota olmaa daa’immanii mudate/ mudgatamaali?

13.Daa’imman barnoota fedhii addaa carraa barnootaalhaa’immanii argataniiruu?

14.Yaada dabalataa yoo gabaattan?
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Appendix D

Yunivarsitii Finfinnee
Kolleejjii Barnootaa fi Xiinsammuu
Muummee Barnoota Fedhii Addaa

Af-gaaffii ogeessa sirna barnootaa godinaa fi biiro barnoota Oromiyaa waliin taasifame.

Yeroo itti eegalame.

Yeroo itti xumurame...

1. Kaayyoon barnoota oolmaa daa’'immanii maali?

2. Barnoota olmaa daa’'immaniif yeroo beekamtii klmmulaagaa (standard) bahe hagam
xiyyeeffannoo keessaa galchitu?

3. Qabiyyeen sirna barnoota oolmaa daa’ immanii tkagam kaayyoo isaa galmaan ga’uuf
mijataadha?

4. Rakkooleen oolmaa daa’immanii mudachaa jiranlifhaa

5. Carraan oolmaan daa’immanii gabu hoo yeroo aankaaa akkami?

6. Daa'imman barnoota fedhii addaa carra barnootmaa daa’immanii argataniiru? Yoo
hin arganne ta’e maaliif?

7. Mirga daa'imman fedhii addaa carra barnoota aalndaa’immanii argachuu gaban
akkamitti raawwachaa jirtuu?

8. Barnoota oolmaa daa’immaniif karaa keessaanateggodhamu maali?

9.Mana barnoota oolmaa daa'imman amma jiran keesgsuumsi barsiisotaa fi haalli
meeshaalee barnoota maal fakkaataa?

10.Barnoota olmaa daa’immanii foyyeesuuf yaada dadalgbo gabatanii?
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Appendix E
Yunivarsitii Finfinnee
Kolleejjii Barnootaa fi Xiinsammuu

Muummee Barnoota Fedhii Addaa

Af-gaaffii gargaartota/kunuunsitoota waliin taasifamu

. Itti gaafatamummaan oolmaa daa’immanii kanada@ésgabdan maali?
. Umurii keessan natti himuu dandeessuu?

. Sadarkaan barnoota keessanii isa ol-aanaehimata?

. Leenijii fudhattan qabduu?

. Os00 hojii hin eegaliin ykn hojii irratti leengrgattan gabduu?

. Tajagjila keessan wggaadhaan natti himuu dasde®@s

. Miindaa keessan yeroodhaan argattuu?

. Miindaan keessan hagam garaa isin ga’a?
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