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Abstract 

The main aim of Ihis sludy was 10 ill1 'esligale Ihe English language needs of Hole l and Tourism 

Managemenr sludenls wilh espeeial(oeus on H01I'OSSO Universily wilh Ihe view of giving on inplIf 

/0 1' designing an appropriale English course, To achieve Ihis, queslionnaires were designed and 

dislribured 10 sludenls, subjecI orca Icochers, English leachers, Graduales of Hotel and Tourism 

Managem enl and Employ cr. Inlerriell 's lI'ere conducled wilh English Language Inslmclors and 

subjecI area Inslmclors, A10rcU\'er, Ihe exisling English co urse malerialwas also analyzed 

The resull of Ihe sludy indicalcd Ihal sll/delllS necd 10 lislen 10 course leclures, lislen 10 elms 

discussioll. lis len 10 inslrllclors '1ueslions, read leclure noles, read reference books,' read 

sUllllnaries, charrs & rabies, lITiling dOll'n nOles from leelllres, wrile nOles from books, lITilC 

dieralion, lITile course assignmclIf, ask and answer quesliollS, parlicipale in class discussioll, 

parlicipalc in d ialogue and presenl oral rcpor/. Therefore, all Ihe language skills are needed \l'ilh 

relalively more emphasis on speaking, lislening and reading. 

In occupalional selling, Ihe graduales (e mployees) need 10 lislen 10 meelings, seminars and 

conference: lislen 10 cuSlomers inquires, lislen 10 managers explanalions on Hole! facililies, 

lislen 10 fo reig ners, read regulalions and rules o/Ihe organizalions, read articles, journals (Ind 

lIell 'S paper, read work Ibusiness reporr, wrile sales or daily reporl, write reporl on \l'ork 

performance, describe and explain menus for foreigners, speak 10 customers, Here, all Ihe 

language skills are imparl anI wilh relmive emphasis 10 reading, lislening and speaking. 
/ 

The sludy has also idenli(ied Ihal Ihe sludenls have difJicu/ries in lI'rilingjield reporl, presellfing 

oralrepon, wriling answer 10 essay Iype exams, presenling projecl reporl, parlicipaling in class 

discussing, laking leclure noles, asking and ons\l 'ering queslions. Relolively, Ihe sludellfs are 

beller in receplive skills Ihan produclive skill, Similarly, Ihe gradllales have difjiclillies in lITiling 

reporl in sales or progress reporr, wriling office memos, budgel informalion, presenling oral 

reporr, asking and answering during meeling, lislening 10 video and lislening 10 discussions 01 

meel ings, 

The(inding o/ Ihe sludy has indicoled Ihere is a subslanlial gap bel ween Ihe Hale! and '/'ourislll 

Monoge mel1f sludel1fs English language needs and Ihe Cllrrenl English co llrse offered ill Ihe 

IlJ1irersif)'. 

ThllS, il has hcell recommended Ihol ,n,lIo!>lIs designers and maleriol developers need 10 desigll 

all oppropriole El1glish ,Iyllab/ls and CO/lrse mOlerials for /-fo lel and TO/lrism Mwwgclllenl 

sludenls cOJlsideriJlg Ihe sl/ldenls ' English lang /lage needs(or academic and occ/lpaliol1 purpose, 

alld English lang/lage dif(iclliries. 

IX 
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CHAPTER ONE 

1. Introduction 

1.1. Background of the Study 

Language teaching has been widely inOuenced by the technological and social changes of the 20th 

century. An important body of literature suggests that the focus of language teaching has shifted 

from the natu re of language to the learner, and increasingly the learner is seen at the center of the 

learning and teaching process (Bro\m. 1995 and Hutchinson and Waters, 1987). 

According to Hutchinson and Waters (1987), development in areas such as technology, 

commerce, science and the use of Engl ish for communication have created a new generation of 

English learners who know specifica ll y why they are learning English. If we acknowledge that 

language learners have different purposes for learning the language, the importance of identifying 

the needs of language learners can be understood. The needs of language learners can be 

identified by needs assessment. Brown (1995) defines needs assessment as a process of gathering 

information through various acti vities and from different groups of informants to determine the 

learning needs of a paI1icular group of students. After analyzing these needs, an approp riate 

syllabus can be developed. 

In recent decades, people have generally attempted to learn English for either professional or 

educational purposes as opposed to learn ing Engl ish fo r pleasure or prestige. Specifications of 

lea rners' purposes for learning English have necessitated the development of new approaches and 

techniques in EL T. English for speci fi c purposes (ESP) is one of these approaches and uses needs 

ana lys is as the basis of curriculum development. Munby (1978) defines ESP as "A course where 

the sy llabus and materials are determined in all essentials by the prior analys is of communication 

needs of the learners" 

Dudley Evans and St. .I ohn (1998) point out that needs analys is can be considered as the corner 

stone of ESP. A needs ana lysis is generally used to define the objectives and goals of a course, 

which is the first step of developing a curriculum. This step is followed by material se lect ion, 

sy llabus design and assessment. A needs assessment offers use ful sources of data when designing 
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a course syllabus and is therefore beneficial to learners in understanding the type of courses that 

suit for them. However, there may be a gap in understand ing what type of English courses is 

important fo r academic and occupational purposes in d ifferent co lleges and uni versiti es. This also 

ho lds true in Ethiop ian universiti es. 

There are different genera l Engli sh courses that have been offered as common courses 111 

Ethiopian un iversiti es. Some of the courses are communicati\'e ski ll s and bas ic writing skills 

(sophomore Engli sh) .I-I awassa Uni ve rsity is one of the knoml universities in Ethiopia that 

offered gene ral English courses to di fferent departments. From these departments, Hote1 and 

Touri sm is one. It started g iving the courses for stud ent s nine yea rs ago. Sophomore Engli sh is 

one of the Engli sh courses offered to students. However, thi s cou rse doesn ' t sati sfy the Engli sh 

language needs of Hotel and Touri sm Management students in general.. 

1.2. Statement of the Problem 

People learn fore ign languages for d ifferent reasons. According to Littl e Wood ( 198 1) the role of 

language learning is to ex tend the range of comm un icat ion where the focu ses on meaning. On the 

other hand according to Jeremy Harmer (199 1) the greatest numbers of students through out the 

world learn a fo rei gn la nguage because it is in their respecti ve schools ' curricul um. Thi s also 

holds true fo r Ethiopian students. The curriculum of our country incl udes Engli sh as a foreign 

language a ll a long from grade one to the university. So it seems that Ethiopian students wi ll have 

to study Engli sh whether they li ke it or not. 

Teaching language in general and a forei gn language in particular is a very diffic ult job. This is 

due to th e very fact that peop le achieve various act ivities through language. These acti v iti es 

require different aspect of language. Teaching the language needed for these almost in fi nite 

activ iti es is g iven very short time fo r the cou rse is, th ere fo re, imposs ible. The teacher, thus, will 

have to focus on some parts of the language which the students need most fo r thei r specific 

purposes (Ya lden, 1987). 

To se lect the parts the s tudent s need most, it wo uld be necessary to conduct needs analysis. Onl y 

after the needs anal ysis has been conducted, one can design an ESP sy ll abus. ESP is focused on 
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the real need of the learners for their educational and econom ic needs, unlike general purpose 

Engli sh. On this Hutchinson and Waters (1987:54) write: 

"If we had to state in practical terlllS the irreducible minimum of an ESP 

approach to course design. it would be needs analysis. since it is the awareness of 

definable need to cOllllllunicate in English that distinguishes the ESP learner from 

the learner of general English. " 

Many other scho lars like Munb\ ( 1987). Ri chards (200 1), Dudely Evans and St. 101m (1998), 

Jordan ( 1997) etc believe that needs analysis is worth conducting as a preliminary activity in 

materi al preparation. 

According to C han (200 I) ESP has been emphasized due to the academic, professional and 

social , private requirements of the trainees. Adding to thi s Strevens (1988) as cited in Fisseha 

Abate (2004) discusses that ESP has some four advantages. First, it does not waste time as it 

focuses on the learners need. Second, it is relevant to the learner. T hird, it is successfu l In 

imparting learning; and fourth it is more cost effective than general purpose English. 

The lea rn ers needs for their 0\\'11 learning purpose, is very important aspect in material des ign ing 

because the learners are the cent ral elements in the process of materi a l preparation (Tomlinson. 

1998 and Hutchinson and Waters, 1987). 

The learners' needs ana lys is helps to specify content, select language skills and language forms. 

Tomlinson (1998) specify that the notion of the need ana lysi s has been the prominent feature in 

the literature of the language teac hing and learning for the past 20 years. 

To briefly describe Hawassa University, it is one of the known universiti es in Eth iopia. There are 

different facul ti es and departments in the university. From these departments, Hotel and Tourism 

Management is onc of it. It was started giving different courses for the students seven years ago. 

English course is one of the common courses that have been offered for them. The course that has 

been offered to students of hotel and touri sm management is sophomore Engli sh. As an instructor 

of the univers ity , I have experienced many chall enges while teaching the course. 
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As far as the researcher experience is concerned, I am one of the people who faced challenges of 

teaching general English in ESP classes at Hawassa University. 

To briefly state what I experienced in my stay in the University, I was assigned to teach 

sophomore Engl ish course to different departments. One of the departments that I was assigned 

to give Engli sh language course was Hote l and Tourism management department. In the process 

of teaching and learning I found the students were less interested to learn the course. I informally 

tried to see the problem and continued to teach field specific Engli sh courses , material prepared 

for Law students like English for lawyers, students then reacted positively to the ESP course. 

This later motivated me to select language needs assessment as a problem area. Therefore, I 

intended to assess the Engli sh language needs of Hotel and Tourism management students at 

Hawassa University which has not been explored as far as the research assessment is concerned. 

There are various needs analysis studies conducted both locall y and outside Ethiopia . Thus, 

rev iewing of some of the studies related to the purpose of thi s study is worthwhile. Chan (200 I) 

conducted needs analysis of Hong Kong Polytechnic University students and identified thei r 

needs. Atef Selah AI Tamim(2005) conducted a study on ' investigating Engli sh language needs 

of petroleum engineering students at Hadham Mout uni versity of Science and Technology and 

identified the Engli sh language needs of the students. 

Regarding local research on needs analysis, there are some promising researches efforts have 

been made at different levels. Abraham (1 993) looked at the existing situation of Ai r Craft 

Technicians of the Ethiopian air force. He reported that a syllabus for such a purpose should be 

topic based including; notion- function, vocabulary, skills and structure. As a result, the syllabus 

of the respective institutions fai led to meet the needs of the learners. Fisseha (2004) assessment 

of the needs of students of agri culture showed that there is a high needs by students of agriculture 

fo r learning all language skill s .Moreover, hi s findings showed that the sc ience and 

communication course offered to the students at the uni vers ity is deficient to help students 

develop the skill s in integrated maImer. 

Beyene (2007) in hi s part investigated the English language needs of accounting students wi th the 

view of developing criteria for designing an appropriate Engli sh course .The finding showed that 

the conten ts of the new course to be developed emphasized the topics fthemes related to the 
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subject area and specialist vocabularies. Besides, the language domain should cover all the four 

language skills with emphasized place in order of priority on, listening, writing, reading and 

speaking. Abebe (2008) also assessed the English language needs of computer science students 

and found out that there was a considerable gap between the type and extent to Engl ish language, 

they are expected to use in both academic and occupational settings. 

There are also some considerab le numbers of local researches conducted on students' Eng li sh 

language needs. These include: Law students by Molla (2006), Agri culture TEVT students by 

Haile (2006), Electricity TEVT students by Tagel (2007) and Fine Art students by Habtemu 

(2008).Even though the above mentioned researchers analyzed the Engli sh language needs of the 

learners of various fields and levels, the present research · has not come across any research 

regarding the needs of Hotel and Tourism Management Students. 

1.3. Objective of the Study 

1.3.1. General Objective 

The general objective of thi s study is to analyze the English language needs of Hotel and Touri sm 

management Students who were learning (taking the Engli sh Language Course) in Hawassa 

University. 

1.3.2. Specific Objective 

The study is intended to: 

a) Identify the target and learning needs of Hotel and Tourism students 

b) Investigate the extent to which the existing English course addresses the Engli sh language 

needs of Hotel and Tourism management students. 

c) Identify the language difficulties that the students face while learning other courses 

1.4. Research Question 

In order to ach ieve the above objectives, the researcher formul ated the following basic research 

questions: 
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a) What are the target and learning needs of Hotel and Tourism students? 

b) To what extent does the existi ng English course address the Engli sh language needs of 

Hotel and Tourism students? 

c) What are the language acti vities that are difficult fo r the students to learn other courses? 

1.5. Scope of the Study 

The study mainly focuses on investi gati ng the English language needs of Hotel and Touri sm 

major degree program students of l-lawassa Un iversity. The study is delimited to Hawassa 

Un ivers ity because it wouldn ' t be manageable if other univers ities were included in the study in 

te rms of time and finance the study requi res. 

1.6. Significance of the Study 

This study is believed to find out the kinds of Engli sh language skill s the students need both for 

their academic and job purposes . In the ass umpti on of the successful completion of this study, 

different group of people will benefit from the find ings o f thi s research work. Students of Hotel 

and Tourism, syll abus des igners, teachers and other researchers who will conduct in the language 

need areas will benefit. 

1. 7. Limitation of the Study 

The study could have been more eomprehensi ve if: 

Other uni versities had been taken as a sample of inst itution; 

Vari ous approaches to needs analys is had been employed in addition to TSA and PSA 

Vari ous instruments like (obse rvation, focus group discuss ion) had been included 

However, in thi s study, these were constrained by time and fi nancial pro blem. 
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CHAPTER TWO 

2. Review of Related Literature 

2.1. Introduction 

It is indisputable that there has been a phenomenal growth in research and pract ice in language 

for specific purposes in the last quarter of a century. This gro\\1h and development has been 

documented in many books (from Strevens 1977 to Dudley Evans and St. John 1998). Therefore, 

this chapter rev iews the literat ure on ESP (its definiti on, hi storical origin and development , 

di stinctions from GPE, class ifi cat ion, advantages, its approaches to des ign a course, Needs, 

Needs anal ysis and types, approaches of Needs ana lysis). 

2.2. Definition of English for Specific Purpose (ESP) 

According to Wri ght (1992: 4), ESP is fundamentally 'language learning ' that focuses on features 

of language which are pertinent to a specific area of human activity. However, most of the related 

works ind icate that the majority of the authors find it difficult to give a precise and constant 

definiti on of ESP. Most of the scholars define ESP via opposition to thei r concept of a special 

language and in a temporary manner. Acco rdi ngly, Hutchinson and Waters ( 1987: 18- 19) define I 

ESP as an approach to language learning, which is accompl ished on the bas is of the needs of the 

trainee. They also add that ESP is neither something that is achieved at the end of the course nor 

a special kind of language. Moreover, it is not given emphas is based on a special type of teaching 

material. T he basis fo r ESP is the purpose fo r which the trainee needs to learn the Engli sh 

language. 

Scho lars like Dudley Evans and St. John ( 1998) define ESP by identifying its absol ute and 

variable characteri stics. In their de finiti on they made a difference between absolute and variable 

characteri sti cs as follows: -

a) Absolute charactcristics:-

ESP consists o f Engli sh language teaching which is: 
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• Designed to meet specified needs ofleamers; 

• Made use of the underlying methodology and activities of the disciplines it serves; 

• Centered on the language (granunar, lexis, register, skill s, discourse and genres) 

appropriate to these activi ties. 

b) Variable charactcristics:-

• ES P may be related to or designed from specific di sciplines; 

• ESP uses in specifi c teaching situations, a different methodology from that of General 

English; 

• ES P is likely to be designed for adults, either at a tertiary level institution or III a 

professional work situation. It could however, be used for learners for secondary school 

level. 

• ESP is generally des igned for intermediate or advanced students. 

• Most ESP courses assume basic knowledge of the language system, but it can be used 

with beginners (1998: 4-5). 

Robinson (J 991: 3-5) also defines ESP based on two distinct criteria and three other 

characterist ics that are the results of the two key criteria and claimed to be true of ES P as a 

whole. The first dist inguishing criterion is that ESP is' normally goal oriented '. This means 

trainees learn Engli sh mainly because they need English for study or occupational purposes. The 

second criterion is that ESP course developed fro m needs analysis which is intended to determine 

as close ly as possible what exact ly the students have to do via the medium of English. 

The three characteri sti cs that Robinson uses to define ES P and that are derived from the two 

basic criteria are:-

• ESP courses are restri cted to be completed within a limited period of time in which their 

objectives have to be achieved; 

• ESP courses are offered to adult rather than children; 

• ES P courses arc very often given in classes that are homogenous 111 terms of work or 

speciali st studies which the trainees are involved in (pp. 3-4). 
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Munby (1978: 2-3) , in defining ESP, emphasizes the primacy of the communicative needs 

analysis to deteml ine the syllabus and material s for it s course. He also suggests that ESP should 

focus on the trainees and the purpose fo r which they require the target language and the whole 

language program which fo llows from that. 

In conclusion. Engli sh for spec ific purpose (ESP) is an approach to Engli sh language leaming. It 

is mainly based on the identified needs of the learners for learni ng the language. It invo lves the 

design and teaching of Engli sh program based on the needs of the learners and the lea.rning 

sit uation and ai ming to help the learner to cope wit h their target stud ies or jobs, or to 

communicate successfu ll y in Engli sh for their stud y or job puq)oses. 

2.3. The Historical Origin and Development of E nglish for Specific 

Purpose (ESP) 

2.3.1. The Historical Origin of English for Specific Pnrpose (ESP) 

From the early 1960's, ESP has grown to become one of the most prominent areas of EFL 

teaching today. The orig inal, flowering of the ESP movements resu lted fro m general 

developments in the world economy in the 1950s and I 960s. This was the time when there came 

in to being the growth of sc ience and tecllllology, the increased use of English as the international 

language of sc ience, technology, and business and the increased number of international students 

studying in the UK, USA and Austra li a (D udley Evans and St. John , 1998). 

Hawatt (1984) states that, the idca of Engli sh for specific purpose in language teaching was 

famil iar enough from the many commerci al manuals that had been features of the language 

I . . I 191h teac li ng scene since t le century. 

The earl y idea of ES P became more acceptable in the late 1960's due to the ever inc reasing 

demands of techno logy and commerce, especia ll y in the deve loped countri es which began to 

demand spec ifi c Engli sh course to enhance their benefits from sc ience, technology and other 

modern di sc iplines (Hutch ison and Waters, 1987, and Kennedy, and J3o li tho, 1984). 
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2.3.2. Development of English for Specific Purpose (ESP) 

Hutchinson and Waters (1987) and Kennedy, and Bolitho (1984) say that there are three 

important causes for the emergence and development of ESP. These are: the expansion of sc ience 

and technology, a revolution in the field ofl inguistics and a new focus on language learners. 

The expansion of science and technology 

The end of World War II in 1945 was followed by unexpected enormous trade expansion and 

techno logical growth on international scale. The advancement of technology demanded on an 

international language (Engl ish) in order for people to can'yout their business on a world wide 

scale. Therefore, people tended to learn English as away to helping them to improve and do their 

business more successfull y. This caused the teaching of English for specific purposes (ESP) to 

emerge. In thi s respect Hutchinson and Waters (1987: 7) point out: 

As English became the accepted international language of technology and 
commerce, it created a new generation of learners who knew specifically why they 
were learning a language, business men and women who wanted to sell their 
produc/s, mechanics that had /0 read ins/ruction manuals, doctors who needed /0 

keep up wilh developmen/s in /heirjields. 

Revolution in Linguistics 

According to Widdowson (1983) and Hawatt (1984) the detachment of linguisti cs from the 

traditional description of the rules of language usage or grammar to launch out the di scovery of 

ways in which language is actuall y used in rea l communication helped ESP to develop its 

theoretical basis through research work in sociolingu istic . Accordingly, Hutchinson and Waters 

(1987: 7) write that in 1960s linguistic studies were pressed to make a paradigm shift from the 

long standing tradition of describing language forms and teaching centered on mastery of 

grammatical rules to address the cOmmunicative needs ofleainers. 

In addition, scholars point out that the subsequent development in sociolinguistic theory and 

practice brought about the specific relationship between lingu istic form and communicative 
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function in the deve lopment and realization of English course for specific group of learners. With 

regard to this point, Hutchinson and Waters (1987:8) add that: 

In short, fh e "ielt' gained ground thaf English needed by the particular group of 

learner could hr idenfi{ied by analyzing fh e linguistic charaCferis fics of fheir 

specialisf area o(lI'ork or s fudy. 'Tell me whaf you need English(or and 11t'illtell 

you English fhal., 'o uneed· became fhe guiding principles of ESP. 

Focus on thc Lcar'ncr 

Focusing on the learner means considering a learner as the main focus in the teaching learning 

process addressing his/her needs had a paramount importance in motivating students. This 

motivation, in turn had considerable impact on making the teaching learning process effective 

and fruitfu l (Rogers 1969 quoted in Hutchinson and Waters 1987:8). 

The third cause that brought the ri se of ESP was the discontent of many learners with the general 

English courses, which did not meet their particular needs (Ibid). Thus, a focus on the learner, 

that is, consideration of the learner and his needs interests enhanced the growth of ESP teaching. 

For instance, new · developments in educational psychology have emphasized the central 

impol1ance of the learners and their attitudes as important factors for learning. To thi s end, as 

discussed in Hutchinson and Waters (1987), relevance of content to the students' fie ld was 

believed to sustain their interests and motivations which in turn would result in better learnillf,. 

As a result , the growth of ESP was brought about the combination of these threes important 

factors di scussed above. 

2.4. Advantages of ESP 

ESP has become an essenti al act ivi ty in the area of English language teaching. The English that is 

used in the ES P class room shou ld be to the point and relevant to the work that the learners are 

go ing to engage with. Dudley Evans and St John (1998), like wise, describe the main advantages 

of ESP in in troducing an ESP course where students have specific needs . They quote Strevens 

( 1988) sUl11Il1arizi ng the advantages of ESP as follows:-
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• ESP focuses on the learners needs and it doesn't waste much time since it is not dealing 

with many different topics and skills. 

• ESP is more relevant to the learner to compared General English (GE) 

• ESP is successful in imparting learning 

• ESP is cost effective unlike GE which demands much resource which mayor may not be 

relevant to the learner. 

Simi larly, Wright (200 I) puts the advantages of ESP in three points. First, ESP brings fast 

learning of essential language items. This is because ESP follows a model of native speakers' 

learning of language for specific purposes in which they learn what they need, when they need it 

and in content-based context. Second, in an ESP course, trainees make the optimum use of their 

learning resources, all of which are brought on top of learning specific and pre-identified 

language items and skills by means of needs analysis. This brings about learning efficiency. 

Third , when trainees complete an ESP course, they are ready to use English appropriately and 

correctly in the job related tasks that have been identified prior to attending the course by means 

of needs analys is. After they completed the ESP course, the students wi ll use it in their future 

employment situation. 

ES P courses are designed based on the needs ana lys is of the trainees, a1l11lng at bringing 

appropriate sy llabuses and methodologies as thi s helps a lot for the students to learn the language 

aspects and skills quickly, efficiently and effectively. With this important concept of ESP, the 

researcher is motivated to conduct research on investigating the Engl ish language needs of Hotel 

and Tourism management students. 

2.5. Distinction between English for Specific Purpose (ESP) and General 

Purpose English (GPE) 

Dudley Evans and St. John (1997) point out that ESP material des igners and practitioners argue 

that all students are enrolled in EFLIESL classes for particular reasons and that the students' 

target language situations have identifiable elements that could be discovered and used to give 

courses. 
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The existence of need doesn't distinguish ESP from GPE. Widdowson (1983) says general 

purpose English treats all language skill s proportionally and attempts to equip learners with these 

skill s at a superfi cial level. However. ESP tries to deal exhaustivel y with those specific language 

skill s that have prime importance to the learners. 

Hyland (2002) states that the difference between the two lies in the degree of specific it y of 

con tent. He states. by stressing students' goa ls and the need to prioriti ze competences, spec ificity 

clearly disti ngui shes ESP and General Purpose Engl ish (GPE). 

Moreover, to Munby (1978:5) ESP is di stinguished from General purpose Engl ish (GPE) in the 

sense that GPE is based on predetermined goa ls set by a teacher or an institution where ESP is 

identified by prior analysis of the communication needs of the learner Munby (1978) explains a 

distinction between ESP and GPE as: 

ESP is essentially a training operation, which seeks to provide learners with a 

restricted competence to enable them 10 cope with certain tasks. GPE, on the 

other hand, is essentially an educalional operation, which seeks to provide 

learners with a general capacily to enable them to cope with undefined 

eventualities inthefilture (p.6): ESP also di/fersji-om GPE in that it is centered 

on the language that is appropriale to Ihe activities especially with respect 10 

grammar, lexis, register, study skills, discourse and genre, all which are dijJerel1f 

when compared to GPE (Dudley Evalls and St John, 1998). 

Here it is possib le to say that ESP is different from GPE in content, Specificity, and dependence 

on learners needs. 

2.6. Classification of ESP 

Scholars such as Munby (1978) and Robinson (1991) d ivide ESP into two major types: Engli sh 

for academic (EA P) and Engli sh for occupational purposes (EOP). EAP is the name given to 

Eng lish courses designed specifically for studen ts to help them pursue their academic studies in 

English. In this aspect, Kennedy and Bolitho ( 1984) state that Engli sh for academic purpose 

(EA P) is taught generally within educational instructions to students who need English for their 

stud ies or where they need English for educational purpose, to pursue part or all of thei r studies. 
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In add ition, Dudley Evans and St. John ( 1998) state that English for academic purpose (EAP) 

refers to any Engli sh teaching that relates to any study purpose. Accord ing to these authors, 

students whose fi rst language is not Engli sh may need he lp with both the language of academic 

disciplines and the spec ific 'study skill s' required of them during their academic course. 

It assumed that EA r is the academic se rvice Engli sh courses, which will enab le the learners to 

cope better both soc iall , and with their spec ia li st texts. As a result , one of the criteria for course 

design in thi s context is der ivatio n of content or topic areas from those students' academic 

courses and rel ated spec ial ist tex ts in general, provided that the texts are wo rth using for language 

learning purpose in class rooms (Hutchinson and Water 1987). The language which is taught in 

EAP may be based on particul ar di sc ipline or di scipline based at higher levels of educat ion where 

students learn Engl ish either before specializing their studies (pre-studying) or as part of their 

studies (in study) (Munby, 1978: 57). 

Accord ing to Kennedy and Bolitho (1984: 4) an EOP course is bas ical ly a training course in 

wh ich learners learn the Engli sh they will need to perform their fu ture jobs and thus it is the 

teaching of English to prospect ive workers. The learner may need emphasis on one or more than 

one ski ll in Engl ish to carry out thei r duties depending on the nature of their j obs. The authors 

indicate that EOI' is taught in a situation in which learners need to use Engli sh as part of their 

work or profession. 

However, Jordan ( 1997:4) classifies ESP in to three . These are: EST (English for science and 

Techno logy), EBE (Engli sh for Business and Economics) and ESS (Engl ish for social sciences) 

is another divi sion of ESP. In turn , these d ivisions are sub categori zed into two branches each: 

Engli sh for acade mic purpose (EA P) and English for Occupational purpose (EOP). For example, 

EST has been sub divided into EAP that can be represented by English for med ical studies and 

EOI'. which can be categorized as English for techn icians. 
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2.7. Approaches to ESP Course Design 

It is clear that ESP course design is essential to make an appropri ate Eng lish course that goes in 

line with the needs of the learner and the teaching context. According to Brurnfit (! 983) and 

Littlewood ( 1992), a course design main ly aims at making objectives, syllabus, material s, and 

classroom acti vit ies consistent with the view of language learn ing, the goal of language and 

learning, and what is known about the learner. Hutchinson and Water ( 1987:65) also write that : 

"Course design is the process by ll'hich the raw data abo lit a learning need is 

intelpreted ill order to produce all integrated series of teaching learning 

experience, whose uilimate aim is to lead the learners to a partiCIIlar state of 

knowledge. " 

ESP courses are often designed either for academic purpose (EAP) or for occupational purposes 

(EOP). According to Kennedy and Bolitho (1984:4) " EOP is taught in a situation in which 

learners need to use Engl ish as part of their work or profession and .. . EAP is taught generall y 

with in education institutions to students needing English in their stud ies." 

Accord ing to Kennedy and Bolitho (1984) an ESP course can also be designed according to 

learners subject area (t he subject-specific approach or on the bas is of common language items 

and topics drawn from outside the learner subject or field of study (the common core approach). 

Here it seems that in ESP course design the most important point is to see the extent to which the 

content and methodo logy are integrated with in the program. In line with this Widdowson (1 983: 

90) writes: 

"What must be insisted lip On ... is the importance of recognizing that the 

effectiveness of an approach, whether it may be located on the specijity spectrum 

depending on establishing a principled relationship between course design and 

methodology. " 

Hutchinson and Waters ( 1987) identify three approaches to ESP course des ign: language 

centered. skill cen tered and learning cente red approaches. However, the first two approaches can 

be catego ri zed under Widdowson's ( 1984) goal oriented approaches and the second as process 
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oriented approach. In similar way 'contexts ' 'skills' and ' language centered' are likely to be 

grouped under goal oriented approaches to ESP course design, while method and learning 

centered approaches slightl y refer to the process oriented approach (ibid). 

2.7.1. Goal Oriented Approach to ESP Course Design 

As stated above in goa l oriented approaches to ESP course design, course content is determined 

by lingui stic e lements and topics either in terms of language forms, sk ill s or functions. As it is 

based on product oriented needs, it emphasizes end rather than means. Widdowson (1984:' 180-

81) writes "if we assu me that our language description must direct ly deternline course content. 

then in both cases we adopt a goal oriented approach to course design and focus attention on end 

rather than means". This approach bases it self on the goal oriented interpretation of the needs. 

It appears that thi s approach hardly considers situational and methodological factors. 

McDonough (1984:37) also says " ... clarity about goal is not the same as clarity about the means 

of getti ng there . We can not simply regard the product as the specification of the process of 

learning and place it who le sale in the classroom context." 

Including the one formulated by Munby (1978) various course designing models have been 

developed for designing ESP program in terms of goa ls . However, the models hardl y give 

enough room for the question of ' how' language is learnt in the course planning program. 

2.7.2. Process Oriented Approach to ESP course Design 

This approach cons iders the dynamic nature of teaching and learning process in every step of 

course design. Hutchinson and Waters (1987: 78) write:- "We have argued that the course design 

process should be much more dynamic and interactive . In particular, factors concerned with 

learning must be brought into play at all stages of the design process." 

According to these scholars, learners need and the teaching s ituati on should be taken into account 

in sy ll abus specification, material development, appl icat ion of methodology and eva luation 

procedure. However, some scholars in thi s approach primarily emphasize the process of learning 
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rather than the goals. On this Breen (1984: 57) writes "an alternative orientation (process­

oriented) should prioritize the route it self, a focusing up on the means towards the learning of a 

new language". 

2.8. Definition of Needs 

It is difficult to find usable definition of needs in the context of second language learning. 

Quoting Richterich (1983) , lolmson (1990 :65) comments "The very concept of language needs 

has never been clearly defi ned and remains at best ambiguous." Because of thi s fact, different 

writers define the term need in different ways. However, it is not possible to state here the various 

definitions of needs given by different scholars. The definition that is given by Hutchinson and 

Waters ( 1987) is relatively comprehensive and more useful to the present study. They combine 

all possible meanings of needs into three including terms: necessities, lacks and wants. 

A) Necessities 

According to Hutchinson and Waters (1987) necessities refers to the type of need determined by 

the demands of the target situation, that is, what the learner-needs to know in order to function 

effectively in the target situation. Necessities could be determined by being exposed to work or 

learning situation. For example, exposure to business correspondence, negotiating price and 

taking part in conference or exhibitions dealing with business affairs can be good sources of 

infonnation to decide necessities. 

In our case, for example, it is about the hotel and tourism management students' ab ility to pursue 

their academic studies, or fu nction effecti ve ly in hote l and touri sm sectors or later on when they 

are full fledged manage rs. Here, they are expected to know the linguisti c features such as 

discourse, function , structure, lex is and genre which are commonly used in hotel and touri sm 

sectors. 
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B) Lacks 

Wi th reference to lacks, Robinson ( 199 1) clarifies that necess ities are rel ated to the target 

situation needs of the learner. To her, necess ities don ' t include learner' s present language 

cond ition. Thi s is a concern of lacks. Lacks identifi cati on is related to the learners' present 

language profi ciency status. Lacks identification is an attempt to know what the learner already 

knows so as to decide which of the necess ities the learner lacks. In other words, lack is a gap 

betwee n what a learner already knows and what he/she ought to know. Jordan ( 1997) says the 

necessities that the learner lacks generall y can form the basis of language syllabus. This is 

referred to as defi ciency analysis. 

C) Wants 

When it comes to ' wants', Hutchinson and Waters ( 1987) and Robinson (1991) write that the 

term wants deals with students' special interest of learni ng a language which is not related to 

the ir fi eld of study or their future job. However, Robinson (1991 :8) points out those students' 

wants in most instances are d isregarded by course designers or teachers. Therefore, we can say 

that considering learners' want together with necessiti es and lacks when designing a course has a 

pos itive value in mot ivating students to learn . 

Finall y, Robinson ( 199 1: 7-8) gives detail ed defi nitions or views of needs. He says needs may be 

defined as an analys is of students study or job requirements or what the learners need to do at the 

end of the course with language . 
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2.8.1. 

2.8.1.1. 

Needs Analysis (NA) and its Types 

Needs Analys is (NA) 

Needs analysis can be defined as a task of co llect ing and evaluating infom1ation to answer the 

question of what aspects of the language a part icular group of students needs (Tyrone and Yule. 

1988). 

Holrnes (1981), Robinson (1991 ) and Jordan (1992) point out that needs analysis is a criterion in 

all educational enterprise in general and ESP in particular. They also indicate that needs analysis 

is a departure and important build ing blocks in ESP course design. 

Specify ing the learners communicati ve needs helps both teachers and course designers to 

concentrate on those skills (E.g. speaking), domain (telling about the menus) functions 

(describing about hotel and tourism sectors) and lingui st ic forms that are most closely related to 

students real world communicative requirements (Jordan, 1997, 66). Finally, Jordan ( 1997) 

underlines that needs analysis assumes a central place in communicative language teaching 

(eLT) and especially in ESP. 

As a resu lt, the above discuss ion clearly shows that NA which is considered as a comer stone of 

ESP' is used for the purpose of defining and prioritizing needs. 

2.8.1.2. Types of Needs 

2.8.1.2.I. Objective Needs 

According to Hutchinson and Waters ( 1987), objective needs is the type of need determined by 

the target situation, that is, what the learner has to know in order to function effectively in the 

target situation. 

In other words, objecti ve needs refer to specific language features required for specific work or 

learning situation (Robinson 1991). 
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InfornJation about objective needs is usually coll ected by analyzing target situation. These needs 

are derived from different kinds of factua l information about learners, their use of language in 

real life communication si tuations as well as their current language proficiency and language 

difficulties (Brindely. 1989; Robinson, 199 1; Dudley Evans and St. John. 1998). 

Brindely (1984) cited in Robinson ( 199 1) points out that objective needs of the learners are 

in itiall y collected by ani;l lyzing a kind of language funct ion and use required in a particu lar work 

or learning situation . The recognition of the objective need is an old one compared t(J the 

subjective need. According to Jordan ( 1997) such pioneer scholars in the field of ESP as Munby 

(1978) give much emphasis on object ive needs of the learners. 

2.8.1.2.2 . Subjective Needs 

Subjective needs refers to the cognitive and affect ive needs of the learners in the learn ing 

situation, and they are derived from inf~rn1ation concerned the cognitive and affective factor like 

personality, confidence, att itudes, learners want and experiences with regard to the learning of the 

language and their learning preference, personal sty les (Robinson, 1991; Dudley Evans and St. 

John, 1998). 

In the early ESP course design, a wide spread acceptance of the importance of gearing learning 

programs around objective needs was given much attention than subjective needs of the learner 

(Brinde ly, 1989). 

2.9. Approaches to Needs A nalysis 

NA has been widely encompassing va rious approaches since the birth of ESP in 1960s. Among 

the various approaches employed are present situation analysis, target situat ions ana lysis, register 

analysis, discourse analysi s, genre ana lysis, student centered analysis, strategy analysis, and 

means analysis (Jordan 1997 and Dudely-Evans 1998). However, only for the purpose of thi s 

research, focus is given on target situation analysis (TSA) , present situation analysis (PSA), 

register analysis, discourses !rhetoric analysis and genre analysis. 
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2.9.1. Target Situation Analysis (TSA) 

Target si tuation analysis (TSA) is a need analysis \\'hich focuses on trainees target level needs 

identificat ion at the end of a course (Robinson. 1991 and Jordan, 1997), Cunningworth (1995) 

\\"Tites the need for the term target situat ion analysis is often just ified by the assumption that ESP 

materia ls need to meet learners' needs and the language should match the language the students 

will use in the target situation, 

Moreover, Robinson (\ 991: 8) defines TSA as "the type of needs that is determined by the 

demands of a target situation by analyzing what the learner has to know in order to function 

effectively in a given target situation", Munby (1987) defines "TSA involves determining the 

type of situation in which learners will be using English, the tasks or activities they perform or 

take part in the target language and their existing language skills or abilities with regard to what 

situation demands," 

Simi larly Hutchinson and Waters (1987) fu rther explains since the purpose of an ESP course it to 

enable learners to function adequately in target situation, in which the learner will use the 

language they are learning, then the ESP course design process should proceed by first 

identifying the target situation and then carrying out rigorous analysis of the linguistic feature of 

that situation, 

Robinson (199 1) argues that TSA is objective and goal ori ented, He states : 

The information soughtfor a TSA may relate to t>l'O different stages in the students 

lives. Thus the English course may be preparing the students for a further training 

course, which will be conducted through the mediull1 of English. afier which the 

students will then take up jobs. The English language requirements of the training 

course and of the later job may well be different, but both need to be considered 

(p.9) 

Here it is possible to say that TSA should take into account the learners' training and job 

requirements in order that Engl ish course help them to accomplish different task in their specific 

di sc ipline or prefer in duties or jobs in good way after the completion of their ESP course, In this 
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regards, Jordan (1997: 228) points out "a subject specific language, and its organization, has been 

subj ected to various types of analysis over along period of time, starting from register analysis, 

fo llowed by discourse ana lys is and more recently, genre analysis." And these will be looked at 

under target situation ana lysis (TSA) as it incorporates all of them. 

2.9.1.1. Register Analysis 

The tem1 register is very frequently used to cover variet ies of language according to use. The 

problem with register is that it leads to a reg ister of language that is identified and described 

which in tum is seen as separate from the rest of the language (Robinson, 199 1). Similarly, 

Hutchinson and Wate rs (1987) say the operating on the basic principle that English of scientific 

discipline constituted a specific regi ster different from other particular field of study, the aim of 

the analysis was to identify the grammatica l and lex ical features of these registers. Register 

analysis operates on ly at word and sentence leve l and does not go beyond this level. The criticism 

on register anal ysis can be summarized as follows: 

• It restricts the analysis of texts to the word and sentence level (West, 1998) 

• It is only descriptive not exp loratory (Robinson, 1991) 

• Most materials produced under the banner of register analysis follow a simi lar pattern, 

beginning with along spec iali st reading passage which lacks authenticity (Dudley Evans 

and St. John, 1998). 

2.9.1.2. Discourse Analysis 

Since register analysis operated almost entirely at word and sentence leve l, the second phase of 

the development sh ifted attention to the level above the sentence and tried to find out how 

sentences were combined into discourse (Hutchinson and Waters, 1987). 

Moreover, di scourse ana lysis, unlike register ana lysis, goes beyond sentence level and attempts 

to stud y meaning in a broader context. In this respect, Brown and Yule (1983) argue that the 

ana lysis of the discourse is, necessarily, the analysis of the language in use rather than a mere 

description of lingu istic form s without considering the purpose and function they are meant to 

serve. 
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One of the short commgs of discourse analysis is that its treatment remams fragmentary, 

identifying the functiona l units of which discourse was composed at sentence lutterance level but 

offering limited gu idance on how functions and sentences fit together to form text (West : 1998). 

2.9.1.3. Genre Ana lysis 

According to Dudley Evans and Joh n (1998 :89), genre is an area which is receiving attention in 

recent years in EL T in general and in ES P in particu lar. Scholars give various interpretations to 

genre analysis. This is because defining genre in ESP has been a slippery concept and it is 

generally used to mean various things. 

To West (1998), genre analysis is not as such a complete ly new venture but a development to 

discourse analysis . Dudley Evans and Jolm (1998:90) say that di scourse analys is and genre 

analysis overlap or even that the latter is included in the former te rm. In this aspect, West (1998) 

says genre analysis and discourse analys is are similar in that they both deal with text instead of 

sentence utterances. The two authors express that discourse analysis is the study of language at a 

level above sentences. 

Robinson (1991) points out that there are many genre types that are avai lable in different 

di sciplines some of them are; business letters, expositions, ed itorials, academic articles, broachers 

of various types etc. According to Harmer (200 I), genre analysis is said to be advantageous for it 

enables learners to understand what they read/li sten and produce their own spoken and written 

language in a better way. They confinn that students who are trained about the moves of various 

genre types are better communicators than those who are not. 

2.9.2. Present Situation Analysis (PSA) 

Present situation analysis investigates the learners' present language competence (strength and 

weakness) at the beginning of the language course (Rob inson, 199 1; Jordan; 1997). Present 

situation analys is fu lfill s the trainees need by rigorous need analys is. Tudor (1996) point out that 
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PSA is a "logical counter part to target situation analysis in that it involves the analysis of 

learners; current abilities with respect to their intended use of language" (P. 67). 

According to Maritu (1995) PSA is in\'esti gated by taking the following information from the 

learners: 

i) Background information 

• What sk ill s relevan t to the course do students have? 

ii) Motivation 

• What are students ' interests~ 

• How does the course relate to their future job? 

• What are their reaso ns for taking the course? 

iii) Learning styles 

• What are their prefe rred learning styles? 

\ 

Moreover, PSA investigates background and expen ence of the students which entails skills 

relevant to the course students have . In the second place, it investigates ' motivation ' wh ich 

involves students' interest, relevance of the course to students' future job, appropriateness of 

students learning environment and the Illotives behind taking the course (Hutchinson and Waters 

1987: 60). 
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CHAPTER THREE 

3. Methodology and Procedures 

This part of the study deals with the description of the sampl ing procedures and data co llection 

instruments. It also deals with data co ll ection procedures, methods of data organization and 

analys is 

3.1. Sampling Procedures 

Because of both the need for more reliable information and the nature of the study, information 

was collected from many sources. These are: students, Engli sh Instructors, Subject Area 

Instructors, Employees (Graduates) of Hotel and Tourism Management, employers and text 

(material) analysis. 

3.1.1. Students 

The first groups of respondents were hotel and Tourism Management students. Here, the Hotel 

and Tourism Management students were selected using simple random sampling technique and 

purposive sampling technique. Thus, of the total 110 students 50 from third year (100%) selected 

purposely and 30 from second year (50%) selected using simple random sampling; totally 80 

students were taken to fill the questionnaire. First year students were not included in the study for 

the reason that their experience to evaluate the English language needs of Hotel and Tourism 

Management students assumed to be relatively less than the selected groups (second and Third 

year students). 

3.1.2. Instructors 

The second groups of respondents were subject area instructors and Engli sh Language 

Instructors. With regard to the subject area instructors, available sampling was used for the 

reason that the smaller the number of population the greater the sample popUlation should 

proportionally be (Gay and Airasian, 2000). And thi s was also manageable to the researcher to 

co llect the information from thi s group. Thus, all of the six subject area instructors teaching in the 
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department of Hotel and Tourism Management were used in thi s study. Of the eighteen English 

language instructors teaching in the department, ten instructors who gave Sophomore English 

course to Hotel and Tourism Management Students were selected by using purposive sampling 

techniques. The reason for using purposive sampling techniques was that English Instructors who 

have teaching experience for Hotel and Tourism Management students in the University were 

thought to have good knowledge of students' English language needs and in evaluating the 

English course (sophomore) from the student language needs of view. 

3.1.3. Employees (Graduates) of Hotel and Tourism Management 

The third group of respondents in this study was employees of Hotel and Tourism Management 

(on the job graduates). From these group of respondents six teen employees were selected using 

purposive sampling techniques from eight Institutions (Two from Haile resort, Two from Lew! 

International Hotel, Two from Lewi resort, Two from Osis International Hotel, Two from Pinna 

Hotel, Two from Haroni International Hotel, Two from Hawassa University Teaching Hotel and 

Two from Central Hotel) to fill the questionnaire . Here, the researcher thought that relevant 

information would be obtained from employees purposely chosen. 

3.1.4. Employers 

The fourth groups of respondents 111 the study were ' employers of Hotel and Tourism 

Management graduates. To co llect information about students ' target needs, the researcher 

selected eight employers from different international Hotels that are found in Hawassa town. 

3.2. Data Collection Instruments 

3.2.1. Questionnaire 

In this study, close ended questionnaire was used. However, the respondents were given chances 

to include whatever they thought were needed in the study. According to Robinson (1991), with 

questionnaire, one may seek information on a large number of points. Questionnaires are 

generally wide ranging because they are used for quantitative information and can also be sent 

easi ly to a large number of people. 
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The students, instructors, employees and employers questionnaire were adapted from the 

questionnaire employed by Munby (1978) , Dudeley Evans and SI. John (1998), Birhane Demeke 

(2007), Habtamu Desta (2008) and Beyene Wako (2007). These questionnaires were borrowed 

because they were believed to help in achieving the intended goal. However, some slight changes 

were made where necessary . The questionnaire was di stributed to 80 students, six subject area 

instructors, ten English Instructo rs, sixteen employees (graduates) and eight employers. 

3.2.1.1. Students Questionnaire 

The students' questionnaire consisted of 10 items with sub secti ons. The questionnaire was made 

up of different close ended items .However; students were given opportunity to include what ever 

they thought were needed in the study. The items in the questiofmaire were aimed at eliciting 

information on students' background information, information about students' language abi lities 

(proficiency), the difficult language areas, attitude toward the current Engli sh course, information 

about the language needs of their academic and future career and the type of Engl ish students 

need for academic purpose. Eighty copies of the questionnaire were distributed to Hotel and 

Tourism Managemen.t students. Of these, 75 copies were fill ed properly and returned. 

3.2.1.2. Instructors' Questionnaire 

The instructors ' questionnaire consisted of three questions each with sub questions for English 

instructors and seven questions for subject area course instructors . The English instructors' 

quest ionnaire consists of questions about students' Engli sh language abilities, the degree of 

satisfaction they have about the course material they have been teaching in add ition to the 

questions included in the subject area instructors and the students. The instructors ' quest ionnaires 

were similar in content with students' questionnaire . Al l the selected instructors filled the 

questionnaire and returned the copies of the questionnaire. 

3.2.1.3. Employees of Hotel and Tourism Management Questionnaire 

The employees' questio nnaire consisted o f 4 items. The items in the questionnai re were aimed at 

gathe ri ng personal information, the ir difficu lty in using Engl ish, the importance of the language 
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skills for performing their duties and their English Language needs. Sixteen copies of the 

questiorUlaire were distributed to them and all of them filled and returned. 

3.2.1.4. Employers Questionnaire 

The employers' questionnaire cons isted of 3 items. The employers' questionnaire was distributed 

and administered at their organizat ions. The items in the questionnaire focused on obtaining 

in fo rmation with regard to the importance of Engli sh language skill s, knowledge area (aspects) 

and sub skill s for Hote l and Tourism management graduates (employees) to carry out their auti es 

successfully. Eight cop ies of the questionnaire were di stributed to the employers in their working 

environment and all of them filled the questi onnaire and returned. 

3.2.2. Interview 

Semi structured interview quest ions were used. The purpose of the interview was to validate the 

data gathered through the ques ti onnaire and furt her explore students English language needs and 

difficul ties . Therefore, the content of the interview was similar to that of questionnaire. The 

interview questions were adapted and used for this research from Munby ( 1978), Birhane 

Demeke (2007) and Beyene Wako (2007). The semi-structured interview was conducted on two 

Engli sh Instructors and three subject area Instructors. These groups of respondents were selected 

using simple random sampling method. 

3.2.3. Text Analysis 

The Engli sh course materi a l (Sophomore Eng li sh) was ana lyzed to see whether or not it meets the 

students' Engli sh language needs fo r their academic and professiona l purposes. ESP text 

eva luation checkli st prepared by Cunningworth ( 1995) was employed. 

3.3. Data Collection Procedures 

To gather data for thi s study, first the obj ecti ves of the study were exp lained to all subj ects and 

asked their w illi ngness to parti cipate in filling the quest ionnaire and answering the interview 

quest ions. The questionnaire filli ng took about 45 minutes for student s and was conducted in 
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class under the supervision of the researcher. But the questionnaire for subject teachers, Engli sh 

instructors. employees and employers were distributed and collected within the researcher's time 

schedule. 

3.4. Methods of Data Organization and Analysis 

Data gathered through questionnaire were tallied and then calculated uSll1g percentage and 

analyzed quantitati ve ly. The response of the students and teachers and employees and employers 

were compared and contrasted to arrive at sound conclusion. Data gathered through' semi 

structured interview and text analysi s were analyzed qualitatively. Both quantitative and 

qualitative data were presented and analyzed separately. However. cross references were made to 

different piece of information gathered through questionnaire, interview and text analysis. 

29 



CHAPTER FOUR 

4. Data Presentation and Discussion 

In thi s chapter, data gathered through the quest ionnaire, interview an d text analysis are presented . 

4.1. Data from the Questionnaire 

4.1.1. Students Background Information 

Indicating background information about the students is one part of setting the framework for any 

course des ign (McDonough and Shaw 2005 :7). For this purpose, in formation about students' age, 

students' academic level (before entering the university), ave rage grade point in EGSLE fES LCE, 

Engli sh grade point in EGSLEI ESLCE were presented in the following table. 

Tablc 4.1 Background Information of the Studcnts 

No Background Information f % 

A Age 18-24 57 76 

25 -30 18 24 

More than 30 

B Academic level (before entering 10+2 (preparatory complete) 75 100 

Univers ity) 10+ 3 complete - -

10+1 - -
-

Average grade point in EGSLCE 3.57-4.00 7 9.3 

2. 85-3.56 28 37.3 

2.4 3-2.84 40 53 .4 

Engli sh grade point in EGSLCE A 6 8% 

13 27 36 

C 42 56 

0 - -
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As we can see from the above table, the majority of the students are under 25 year. . With regard 

to academic leve l, all the students (100%) joined the uni versity after completing (\ 0+2) the 

preparatory classes. 

As regards the students' gene ral acade mic pe rfor mance 53.4% of the students had between 2.43-

2.84 and 37.3% of the students we re between 2.85 -3.56. Onl y 9.3% of the students were between 

3.51 -4 .00. It can be inferred from the students ' result that the majority o f the students have 

average performance before entering the univers ity. 

When we see the prev ious Engli sh performance, 56% of the students sco red 'c' in EGSECE and 

36% of the students sco red ' 8 ' in EGSECE. Very few number of the students (8%) scored A. 

The analysis of the students' res ul t in English shows that they were almost an average level of 

perfo rmance before they entered the Uni versity. 

4.1.2. T he Students' Proficien cy in lan guage skills and La nguage Aspects 

The students were asked to rate the ir profic iency leve l of Engli sh skill s, 'speaking', 'writing ', 

' listen ing', ' reading' , 'grammar' and 'vocabulary' using likert sca le as 'very good', 'good '. 

'average' , 'weak' and 'very weak'. Thus , the percentage of the response of the students to each 

sentence was calculated in order to assess their level of competence. In this respect, the 

researcher used English teachers and subject area teachers' questionnaire as a supplementary data 

to assess the students' proficiency leve l in each sk ill and language aspects. The in fo rmation 

obtai ned from the instructors is used to evaluate students' response if they under rate or over rate 

themselves. 
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Table 4.2: The st udents' ability in the language skills and language area (aspect) as 

perceiycd by the students and instructors 

Very good Good Average Weak Very weak 

Language ski ll s F % F % F % F % F % 

and language 

aspects 

Speaking S 7 9.3 10 13.3 12 16 40 53.3 6 8 

I I 6.25 2 12.5 9 56.25 4 25 

Writing S 6 8 10 13.3 26 34.7 18 24 15 20 

I I 6.25 3 18.75 7 43.5 5 31.25 

Listening S 12 16 30 40 20 26.6 8 10.7 5 6.6 

I 6 37.5 2 12.5 
, 18.75 5 31.25 J 

Reading S 16 21.3 29 38.7 22 29.3 6 8 2 2.7 

I 
, 

18.75 7 43.75 
, 

18.75 3 18.75 J J 

Grammar S 5 6.7 8 10.7 17 22.7 42 56 3 4 

I 2 12.5 8 50 6 37.5 

Vocabulary S 8 10.7 6 8 20 26.6 36 48 8 10.7 

I I 6.25 2 12.5 8 50 5 31.25 

Key: S= Students 1= Instructors 

The data in the above table shows, majority of the students said that they were weak in speaking 

skill. The response of the instructors (English language instructors and subject area instructors) 

was almost the same with that of students' response. Most of the inst ructors reported that their 

students were weak at speaking skill 

When we see the writing skill s, most of the students claimed that their writing skill was average 

and below average. The instructor's response was not different from thi s. Most of the instructors 

sa id that students' ability was below average. 

Concerning the li stening skill , table 3 shows that 56% of the students indicated that their 

proficiency in Engl ish was good. Moreover, 26.6% of the students said that they were average at 
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listening ski ll 10.7% of the students said that they were weak and 6.6% of them claimed that their 

ability in Engli sh was very weak. The response of the instructors almost agrees with that of the 

students. 

With regard to readi ng skill , most of the students felt posit ive about their reading proficiency. For 

example. 21.3% of them indicated that they were ve ry good at readi ng, 38.7% of them said that 

they were good at reading, and 29.3% of the stude nts sa id that they were average ability o f 

reading . 

In general. table 3 reveals that the student s' pro fi ciency level in recept ive skil ls is better than their 

profic iency in productive skill s. That is, the students faced more difficulties in producti ve skills 

than in recept ive skill s. Ifwe put them in order, the students' proficiency level starts from high to 

low leve l as reading, listening, writing, speaking, vocabu lary and grammar. 

4.1.3. The Students' Difficulties in Sub Skills 

Under each of the fo ur macro skill s, some sub skil ls which are common to the study area were 

identified and provided to the students to help them ind icate in which have faced difficul ties. 

Moreover, instructors were asked about their students difficulties in each oj" the sub ski ll s. For 

thi s purpose Li kert scale was used to help learners rate their difficu lti es. The scale of rating was 

worded as very great difficulty, great difficu lty, some difficulty, little difficulty and no difficulty. 

The followi ng table summari zes the data. 
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No 
A 

B 

C 

D 

E 

F 

G 

H 

I 

J 

K 

L 

M 

N 

Table 4.3: Analysis of students' difficulty in sub skills as perceived by students and 

instructors 

Very great Great Some Litt le No 
difficulty difficu lty difficul ty difficulty difficu lty Rank 

Items F % F % F % F % F % 
Asking question in S 15 20 23 30.7 19 25.3 I I 14.7 7 9.3 8 
class I 2 33 .3 2 33.3 I 16. 7 I 16.7 
Taking lecture notes S 13 17.3 17 22.7 29 38.7 13 17.3 3 4 6 

I I 16.7 2 ' , 2 " , I 16.7 j.j J J .J 

Participating in S 17 "22 .7 16 21.3 28 37.3 10 13 .3 24 5.3 5 
c lass disc lIss ion I I 16.7 2 " , 2 33.3 I 16.7 -,J,J 

Understanding S 16 21.3 29 3S.7 22 29.3 8 10.7 II 
lecture I 2 33 .3 2 33 .3 I 16.7 I 16.7 
Presenting project S 20 26 .7 13 17.3 25 " , 12 16 5 6.7 4 .D.) 

report /term paper I 2 33.3 
, 

50 I 16.7 j 

Making notes from S S 10.7 15 20 20 26.7 26 34 .6 6 8 13 
books I I 16.7 2 33.3 2 33.3 I 16.7 
Summarizing some S 6 8 18 24 2S 37.3 20 26 .7 3 4 9 
th i ng to read I I 16.7 3 50 I 16.7 I 16.7 
Understand ing S 9 12 8 10.7 27 36 20 32 7 9.3 12 
exam questions I 2 33.3 2 33.3 I 16.7 I 16.7 
Wr iting answers to S 16 21.3 20 26.7 30 40 6 8 3 4 3 
essay type exams I 2 " , 2 33 .3 I 16.7 I 16.7 j ),J 

Reading fo rmats S S 10.7 14 IS.7 19 25 32 42.7 2 2.7 14 
Ino ti ce I 1 16.7 1 IG.7 2 33.3 2 33.3 
Reading different S 10 13.3 14 IS.7 22 29.3 23 30.7 6 8 10 
instructi on I I 16. 7 I 16.7 2 33.3 2 
Writing fi eld report S 21 28 IS 24 26 34.7 833 10.7 2 2.7 1 
(attachment) .3 

I 2 " 0 
0 50 I 16.7 J .L) j 

Presenting oral S 22 29 .3 19 25.3 25 33.3 9 12 2 
repor1 

I 2 33.3 3 50 I 6.7 
Understanding S 14 18.7 20 26.7 23 30.7 12 16 6 8 7 
diagrams, charts I I 16.7 2 33.3 3 50 
tabl es 

As can be seen from the tab le, very great difficulty and great difficulty column has been 

considered to put the sub sk ill s in their order of difficulty based on the students' response I is 

being the most difficult and 14 is for the least diffi cult. 

Accordingly, 86.7% of the students said that writing field report (attachment) is the Illost difficu lt 

one for hotel and tourism management students. Si milarl y, other difficulty areas that fo llow 

writ ing fi eld report are: presenting oral report, wri ting an answer to essay type exam , presenting 
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project report Item! paper, participation in class discussion, taking lecture notes, understanding 

diagrams, charts and tables. asking questions in class, summarizing something to read , reading 

different instructions . understanding lecture, understanding exam questions, making notes from 

books and reading fonnats Inot ices. For the instructors the order of the sub skill s according to 

their difficulty are presenting project report /term paper (83.3%) presenting oral report (83 .3%), 

writing fi eld report (83.3%) presenting oral report (83.3%), writing field report (83.3%), writing 

an answer to essay type exam (66.6%), understanding diagrams, charts, tables (50%), 

understanding exam questions (50%) etc ... 

In conclusion, the stucient have difficulties in writi ng fi eld report, presenting oral report , writing 

answers to essay type exam, presenting proj ect report Itenn paper, participating in class 

discussion, taking lecture notes, understanding diagrams, tables, charts, asking questions in class, 

summarizing something to read, reading different instructions and reading fom!ats Inotices in thi s 

order of priority. Generally, the responses of the instructors and the students revealed that the 

productive skill s are more difficult than the receptive skills. 

4.1.4. Studcnts' English Languagc Needs 

[tem 6 to 7.4 in the students' quest ionnaire and item 4 in the subject area instructurs' 

questionnaire were des igned to gather data about the language needs of the students. In these 

items, the instructors and the students were asked to report the relative importance of the fo ur 

language skill s and the language acti vi ties needed for the students' academic success. 
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Table 4..1: Analysis of the frequency of the language skills used for the study of major 

courses as indicated by subject area instructors and students 

No Maj or Very Frequently Sometimes Seldom Never 

skill s frequently needed needed needed needed 

needed 

F % F % F % F % F % 

A Speaking S 36 48 17 22.7 16 21.3 6 8 

I I 16.6 2 33 3 3 50 

B Listening S 31 41.3 16 2 1.3 12 16 10 13.3 6 8 

I 2 33.3 3 50 I 16.6 

C Wri ting S 22 29.3 14 18.7 18 24 13 17.3 8 10.7 

] I 16.6 2 333 2 33.3 I 16.6 

0 Reading S 26 34.6 13 173 17 22 .7 13 17.3 6 8 

I I 16.6 3 50 I 16.6 I 16.6 

Key: S= Students ]= Instructors 

T he above tab le shows that the maj ori ty of the students, 70.7% reported that speaking skill was 

the most freque ntl y needed sk ill for their academic purposes. Li stening was the second most 

freq uentl y needed skill as reported by 62.6% of the total student s. 

Reading and writing were the third and fourth frequentl y needed skill which scored 51.6% and 

38% of the total students respecti vely . 

We can see that there is a difference between the instructors and the students' response. The 

majority of the teachers 5 teachers i.e. 83 .3% sa id that listening is the most frequently needed 

skill. Reading was the second 66.6% of the total teachers se lected. Speaking and writing skill s 

were the thi rd and fo urth most frequent ly needed as repo rted by the subj ect area instructors for 

the stud y of subject area courses (Hotel and Touri sm Manage ment Courses). Here, the difference 

betwee n the instructors and the students' response might be because of the difference in their 

leve l of un de rstanding the demands of the learning situati on. 
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4.1.4.1. Activities Students Need to Carryout in English for Academic Purpose 

The researcher sorted some activities that are expected to be carried out in English by hotel and 

tourism management students. The students were asked to rate the importance level of the 

acti vities by using the rating scale 'very freq uently', ' frequently' , ' some times' , 'seldom' and 

' never' needed. The level of importance was determined by percentage computed from the 

frequency of responses. The students' rating of the importance leve l was cross checked against 

the response of the instructors' from thei r questionnaire. The activities were categorized under 

fou r macro skill s (li stening, reading, writing and speaking). Moreover, the students were invited 

to add any other activities they think important for their academic study. Note that the SUlll of 

very frequently needed and frequently needed and the sum of Seldom needed and never needed 

are used for the analysis. The response 'sometimes' is also considered as necessary. 

4.1.4.1.1. Listening Activities 

Table 4.5: Analysis of listening activities the Students need for their academic study 

Very Frequently Sometimes Seldom Never 

frequently needed needed needed needed 

No Activities needed 

A 

B 

C 

D 

E 

F 

F % F % F % F % F % 
Listen ing to course S 26 34.7 29 38.7 15 20 5 6.6 

lectures I 2 33.3 3 50 1 16.7 

Listening to foreigners S 17 22.7 20 26.7 26 34.6 8 10.6 4 5.3 

I 1 16.7 3 50 1 16.7 1 16.7 

Listening to S \0 13.3 12 16 20 26.7 20 26.7 13 17.3 

recordings I 1 16.7 2 33.3 2 33.3 1 16.7 

Listening to video S 11 14.7 13 17.3 22 29.3 18 24 11 14.7 

l film I 1 16.7 1 16.7 3 50 1 16.7 

Listening to S 23 30.6 22 29.3 18 24 12 16 

instructor' s questions I 2 33.3 2 33. 3 2 " " " .J " . .J 

Listening to class S 21 28 25 33.3 14 18.7 13 17.3 2 2.7 

discussion I 2 33.3 1 16.7 2 33.3 1 16.7 

Key : S= Students 1= Instructors 

Students were asked to answer whether the listening acti vit ies indicated in table 4.5 are ' very 

frequently ' , 'frequently' , 'sometimes', 'seldom' and ' never' needed for their academic study. As 
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the table shows, li stening to course lectures (72.4%) is the most frequently needed activity for 

students' academic purposes. Listening to class discussion (6\.3%) was the second most 

frequently needed li stening activity for the students' academic success, li stening to instructors' 

questions (59.9%), listening to foreigners (49.4%) and li stening to videos l films (32%) are the 

third, the fourth and the fifth most frequently needed listening activities for hotel an tourism 

management students. However, the table revea ls that the activity of li stening to recordings was 

not needed for the students' academic study. 

The instructors' responses confirm the response of the students in that almost all instructo rs 

reported that the li stening skill was very essentia l for the teaching learning process. [n thi s regard, 

the instructors said that listening to course lectures followed by li stening to instructors' questions 

were the most frequently li stening activities for the students' academic study. Listening to class 

di scussion and li sten ing to foreigners were the third and the fourth most frequently needed 

activities for students ' academic success. 

The researcher also tried to interview the subject area instructors about the dominant li stening 

activities which are needed for the study of subject area courses. Almost all the instructors said 

that li stening to course lectures, li steni ng to instructors ' questions, li stening to class discussion , 

li stening to foreigners and li stening to video l films were the most frequentl y needed act ivit ies for 

their students to study the subject area courses. 

In conclusion , on the bases of the students' and instructors' response, li steni ng to course lecture, 

listening to class discussion, listening to instructors' questions, listening to foreigners, li stening to 

video l film s and li sten ing to recordings are the most important activities in thi s order of priority. 
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4.1.4.1.2. Reading Activities 

Table 4.6: Analysis of reading activities students need in their study 

Very Frequently Sometimes Seldom Never 

frequently needed needed needed needed 

No Activities needed 

F % F % F % F % F % 

A Reading art ic les, S 9 12 17 22.7 31 41.3 12 16 6 8 

news paper, I 2 " , 3 50 I 16.7 J"} , J 

journals on hotel 

and tourism 

B Reading S IS 20 28 37.3 17 22.7 9 12 4 5.3 

sum manes, c harts, 1 I 16.7 2 " , 3 50 JJ.J 

diagrams 

C Reading reference S 17 22 .7 30 40 19 25.3 9 12 

books 1 I 16.7 3 50 2 33.3 

0 Reading English S 10 13.3 23 30.7 26 34.7 12 16 4 5,3 

websites related to 1 I 16.7 2 33.3 3 50 

hotel and tourism 

E Reading lecture S 19 25 .3 33 44 18 42 5 6.6 

notes j 3 50 
, 

50 .) 

Key: S= Students j = Instructors 

As the above table shows, the majority of the students reported that reading lecture notes was the 

most frequently needed reading activity. Similarly, we can see from the table, reading referenoe 

books (62.7%), reading summaries, charts and tables (57.3%), reading English websites related to 

hotel and tourism were frequently needed read ing activities for hotel and tourism students. 

However, 34.7% of the students reported that the activity of reading articles, newspaper, journals 

on hotel and tourism were seldom needed for the students' academic purposes. 
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As regards the instructors' response all of the instructors (100%) said that reading lecture notes 

was very frequently and frequently needed reading activity for the students' academic issues. 

Four instructors said that reading reference books was also frequently needed reading activity that 

followed by reading summaries. charts, tables, reading English websites related to hotel and 

tourism and reading articles, ne\\'spaper, joumals were frequently needed activities in order of 

priority. 

To sum up, according to the above discussion, reading activities which are important for the 

students' academic studies are: reading lecture notes , reading reference books, re'ading 

summaries, charts, tables, diagrams, reading English websites related to hotel and touri sm and 

reading articles, journals, news papers in thi s rank order. 

4.1.4.1.3. Writing Activities 

The following table summarizes the responses of the students regarding the different \\'Tit ing 

activities needed 

Table 4.7: Writing activities students need in their study 

Very Frequently Sometimes Seldom Never 

frequentl needed needed needed needed 

No Activities y needed 

F % F % F % F % F % 

A Wri ting report on S 14 18.7 24 32 30 40 7 93 

fie ld trips I I 16.7 I 16.7 0 5 I 16.7 ~ 

B Writing down notes S 23 30.6 25 33.3 24 32 3 4 

from lectures 1 2 33.3 2 333 I 16.7 1 16.7 

C Writing course S 16 21.3 2 1 28 32 42 .7 6 8 

assigIUllents /term 1 1 16.7 3 50 1 16.7 1 16.7 

paper on hotel and 

tourism 

0 Writing dictations S 19 253 24 32 25 333 7 9.3 

1 1 16.7 2 00 0 2 33.3 1 16.7 JJ.J 

E Writing notes from S 2 1 28 25 00 0 22 29.3 7 9.3 J .. LJ 

books Ireference 1 0 50 2 00 0 1 16.7 ~ JJ.J 

Key: S- Students 1- Instructors 
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The above table sho\\s that the greater number of the students (more than 64%) reported that the 

acti vi ty of writing dowll notes from the lecture was the most freq uently needed writing acti vity 

followed by writing notes from books (6 1.3%), writing di ctations (57.3%) and writing course 

assignments, term papers on hote l and tourism (50.7%) were the most frequently needed 

acti vities for the student s acade mic study. However, 49.3% of the students reported that writing 

report on field trip was the least frequently needed act ivity. 

When we see the responses of Instructors, almost all teachers (83.3%) reported that writing notes 

from books or reference was the most frequently needed acti vi ty which is followed by writing 

notes from lectures (66.6%) , wri ting course assignments (term papers (66.6%) , writing dictations 

(50%) and writing report on field tri ps (33.3%). 

General ly, with regard to the students' response and the findings from subject area instructors' 

questionnaire, the fo llowing can be summari zed . Writing down notes from lectures, writing notes 

from books or reference , writing dictati ons, writing course assignment, term papers on hotel and 

tourism and writing report on fi eld trip were all the writing activities needed for the students ' 

academic study as listed from the most important to the least important in a ranking order. 

4.1.4.1.4. Speaking Activities 

The responses of the students with regard to their needs in different speaki ng activities in their 

academic studies are summarized in the table below. 
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Table 4.8: Analysis of speaking activities students need in their study 

Very Frequentl y Sometimes Seldom Never 

frequent ly needed needed needed needed 

No Activities needed 

F % F % F % F % F % 

A Presenting oral S 14 18.7 25 33.3 28 37.3 5 6.7 3 4 

B 

C 

0 

E 

F 

report I 1 16.7 2 33.3 2 33 .3 1 16.7 

Responding to an S 10 13.3 20 26.7 30 40 11 14.7 4 5.3 

interviewer I 1 16.7 1 16.7 " 50 1 16.7 .) 

Talking to S 9 12 18 24 33 44 12 16 " 4 .) 

forei gners I 1 16.7 2 "" " " 50 "-'.J .) 

Asking and S 20 26.7 31 41.3 15 20 9 12 

answenng I 2 "" " 2 "" " 1 16.7 1 16.7 ')-'. J -'-'.J 

questions (in 

classroom, field 

practice) 

Participating in S 15 20 27 36 26 34.7 7 9.3 

dialogues I 2 33.3 1 16.7 2 33.3 I 16.7 

Participating in S 16 2 1.3 28 37.3 24 32 7 9.3 

class discussions I 2 33.3 2 33.3 I 16.7 1 16.7 1 16.7 

As table 4.8 shows, the students rated to what extent speaking activities listed in the table are 

important for their academic stud ies. Based on thi s, 68% of the respondents said that ask ing and 

answering questions (in classroom or fi eld practice) was frequently needed speaking activity. 

Similarly, 59% of the students reported that participating in class di scussion was frequentl y 

needed acti vity followed by participating in dialogue (56%) for the students' academic 

performance. In add ition to thi s, 52% of the students ind icated that the acti vity of presenting oral 

rep0I1 was frequently needed speaking activit ies. 

However, the above table shows that talking to a foreigner (50%) and responding to an 

interviewer (40%) were almost not needed for the students' academic study. 

When we come to the anal ysis of the instructors' questionnaire and interview, the two 

instruments disclosed that participating in class di scuss ion and asking and answering questio ns 

were very frequentl y needed speaking activities. As regards responding to an interv iewer and 
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talking to foreigners, however the result of the teachers' quest ionnaire and interview support the 

idea of the students who said that the activities of talking to foreigners and responding to an 

interviewer were Seldom needed. 

To conc lude, asking and answering questions, panicipat ing in class di scussion, participating in 

dialogue, presenting oral repon, talking to fore igners and responding to an interviewer are the 

important speaking acti vities for hotel and touri sm management students in this rank order. 

4.1.5. Students' Attitude toward the C urrent E nglish Course 

The students were asked to sho\\' their attitudes toward the current English language course 

which is being given in Hawassa University for hotel and touri sm management students. The 

students' responses are presented in the following tab le. 

Table 4.9: T he students' attitude toward the current English course 

Strongly Agree Undecided Disagree Strongly 
agree disagree 

No Acti vities F % F % F % F % F % 

A The course is 42 I 56 24 32 6 8 
, 

4 0 

irrelevan t to m)' 
, 

stud ies 
B I do not I ike the 22 29.3 23 30.7 8 10.6 14 18.7 8 10.6 

course because it 
doesn't help me 

C The contents of the 23 30.6 28 37.4 18 24 4 5.5 2 2.7 
course do not include 

I my ' v,'ants' 

D The course is 7 9.3 10 13.3 12 16 29 38.7 17 22.7 
important for hotel 
and management 

students 

E Ilike content of the 2 2.7 4 5.3 16 21.4 3 I 4.3 22 29.3 

co urse I 

r The course is all 6 , S 3 4 15 20 36 48 15 20 
appropriate for Ill y 

I stud y 
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As we can see from the above table, the majority of the students (88%) said the course is 

irrelevant to their subject area of study and future occupation. Moreover, 60% of the students said 

that they do not like the course because it does not help for them. However, 10.6% of the students 

do not want to say anything about the course. 

Concerning the content of the course. 67.4% of the respondents reported that the content of 

current Engli sh course do not includ~ their 'wants ' . However, a considerable number of students, 

24% could not determine whether the content of the course includes their want or not. 

Furthermore; 61.4% of the students said that the current Engli sh course which is being given for 

hotel and touri sm students is not important for them as a future career. In addition to thi s. the 

majority of the students sa id that they do not like the content of the course. With regards to 

appropriateness of the course, 68% of the students said that the course is not an appropriate one 

for academic and future purpose. However, 20% of them reported that they do not want to say 

anything about an appropriateness of the course. In this regard, the response of English language 

instructors to the interview questions confirmed that the present course does not satisfy the 

' communicative ' needs of the students. 

4.1.6. Assessment of the type of English COllrs~'tlldellts need for their academic 

stud y and future ca reer (ESP) 

item 8 in students' questionnaire and item 6 in subject area instructors' questionnaire were 

designed to elicit information about the type of English course needed for students' academic and 

future career. The response of the students and subj ect area teachers is analyzed in the following 

table. 
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Table 4.10 : Ranking of the kind of English students need for their academic study and 

future job as indicated by instructors and the students 

The most Second Third 

prefe rred preferred preferred 

No Type of Engli sh F % F % F % 

A Genera Engli sh S 8 10.6 19 25 .4 48 64 

I I 16.7 2 " , 3 50 .) j.J 

B Engli sh for hote l S 50 66.7 18 24 7 9.3 

and Touri sm I ~ 66.7 2 " , .J J . .J - -

C A balance between S 17 22.7 43 57.3 15 20 

the two I I 16.7 4 66.7 I 16.7 

Key: S= Students I = Instructors 

As the table above sholVs, more than 65% o f the students preferred Engl ish for Hotel and 

Touri sm management. A balance between the two is the second preferred, and general English is 

the third preferred. The subject area instructors also felt that English for hotel and touri sm 

management is the most pre ferred kind of English for the students' academi c and professional 

success. 

4.1.7. Assessment of Importance of Topics (Themes) in Students' Academic 

Study 

Item 9 in students' quest ionnaire, item 3.2 in Engli sh instructors ' quest ionnaire and item 7 in 

subject area instructors' questionnaire were des igned to produce informat ion about the 

importance of topics (themes) in students' academic study. The responses of the students and 

instructors are summarized in the following tab le. 
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4.1.8. 

4.1.8.1. 

Assessment of Students' Target Needs 

Evaluation of the Importance of English Language Skills for Hotel and 

Tourism Management Students' Future Job 

The importance of Engli sh language ski ll s in occupational setti ng was evaluated by both the on­

the-job graduates and their employers. As a result, on·the-job graduates were requested to rate the 

degree of importance of English language ski ll s to judge whether they help them to accomplish 

their duties successfully. This of course was not the only source of infonl1at ion. Their responses 

were cross checked with the responses co llected from their employers. The summary of the 

responses of graduates and emplo" ers are presented in the table below. 

Table 4.12: Evaluation of the impo r tance of the four English language skills and area of 

language aspects for occupational settings 

Very Important Not sure Almost Not 
important not important Rank 

No Language important at all 

A 

B 

C 

D 

E 

F 

skills F % F % F % F % F % 
Speaking Gr 5 31.25 6 37.5 I 6.25 4 25 0 

J 

Em 3 37. 5 0 37.5 I 12.5 I 12.5 J 

Writing Gr 5 31.25 5 3 1.25 I 6.25 4 25 I 6.25 4 
Em 3 37. 5 2 25 3 37.5 

Listening Gr 6 37 .5 7 43. 75 2 12.5 I 6.25 2 
Em 0 37 .5 4 50 I 12.5 J 

Reading Gr 8 50 7 43.75 I 6.25 I 
Em 4 50 0 37.5 I 12.5 J 

Grammar Gr 4 25 4 25 2 12.5 4 25 2 12.5 6 
Em 0 37.5 I 12.5 0 37.5 I 12.5 J J 

Vocabulary Gr 4 25 5 31.25 I 6.25 4 25 2 12.5 5 
Em 0 37. 5 I 12.5 2 25 2 25 J 

On the basis of the above table, we can say both the graduates and the employers reported that 

readi ng is the most important of the four macro skil l and other language aspects for occupational 

purposes with the percentage score of 94.75% and 87.5% respectively. 81.25% of the graduates 

and 87.5% of the employers sa id that listening was the second most important ski ll to di scharge 

different duties in the working environment. Furthermore, 68.75% of the graduates and 75% of 

the employers reported that speaking is the third most important skill followed by writing which 
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accounted 62.5% of the graduate and 6 1.5% of the employers' response. When we see the area of 

language aspects. both respondents indicated that vocabulary and grammar are less important 

than that of the four major skill s with the percentage score of 56.25% and 50% respective ly. 

To sum up, both graduates and employers ranked the skills from the highest important to lowest 

important for the graduates in carry ing out duties as reading, li stening, speaking, writing, 

vocabula ries rel ated to hote l and touri sm fi eld. This shows that the graduates need the recepti ve 

skil ls more than the productive skills for their jobs. 

4.1.8.2. Eva luation of Hotel and Tourism Grad uates' Major Difficu lties in the Sub 

Skill s 

Specific sub skill s common to the hotel and touri sm graduates' professional area under each of 

the four macro skills were identified and supplied to the subject population to enable them to 

indicate areas in which they face difficu lties. The respondents used the rating scale worded as 

'very great difficulty', ' great difficulty', 'some difficulty', ' little difficu lty' and 'no difficulty'. 

The responses of the hotel and tourism graduates (employees) are summarized in the table below. 
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Tab le 4.13: Evaluation of Hote l and Tourism management graduates' difficulties in the 

micro skills 

Very great Great Some Litt le No Rank 
difficulty difficulty difficult\' difficulty difficulty 

No Act ivities F % F % F % F % F % 
A Reading arti cles 3 18.75 4 25 3 18.75 4 25 2 12.5 7 

news papers, 
journals on Hotel 
and Tourism 

B Read ing letters 3 18.75 
, 

18.75 
, 

1875 5 31 .25 2 12.5 8 J J 

10 ffi ce 
regu lations, hotel 
financial po licies 

C Li stening to 3 18.75 5 3 1.25 3 18.75 , 
18.75 2 12.5 6 J 

videos l fi lms 

0 Listening to 4 25 4 25 5 3125 2 12.5 1 6.25 5 
discuss ion at 
meetings 

E Presenting oral 4 25 6 37.5 4 25 2 12.5 3 
report 

F Asking and 4 25 5 3 1.25 5 3125 1 6.25 1 6.25 4 
answeri ng during 
meetings 

G Writing report on 6 37.5 7 43.75 2 12.5 
, 

18.75 1 J 

(sales report, 
progress report) 

H Wri ting meetings 5 31.25 7 43.75 
, 

18.75 1 6.25 2 J 

minutes office 
memos, budget 
i nf ormation 

The sum of very great difficu lty and great difficulty was considered in order to arrange the sub 

sk il ls in their order of difficu lties. Based on this , 81.25% the hotel and touri sm management 

graduate sa id that the sub skill writ ing report on sales Iprogress report was the most diffi cult 

acti vity. f or hotel and tourism management graduates, the next most diffic ul ty act ivities were, 

writ ing meeting minutes, office memos, budget information (75%), presenting oral report 

(62.5%) asking and answeri ng during meet ings (56.25%), li sten ing to videos (film s (50%), 

li sten ing to discuss ion at meet ings (50%). read ing artic les, newspaper or journals (43.75%) and 
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reading letters/offi ce regul ati on. hotel financial policies. In conclusion, the response of the 

graduates revealed that they faced great difll culty in productive skill s than the receptive skill s. 

4.1.8.3. An Assessment of Activities that Hotel and Tourism Management Graduates 

Need To Carn' Out in English in Occupational Context 

Regarding thi s, the graduates of hote l and tou ri sm management were provided with di fferent 

acti vi ti es that are common to job context' in general and re lated to hotel and touri sm management 

acti vities in genera l under each of the four macro skill s. Here, hotel and touri sm management 

students' target needs we re seen from the po int of view of graduates (employees) in order to 

identi fy their target needs. The graduates were asked to report how frequently they need them in 

the wo rking environment (profess iona l selli ng). The sum of very frequentl y and frequentl y was 

taken into consideration to see "'h ich of the acti vities the hote l and touri sm management 

graduates (employees) need to carry out more than other act ivities in the occupational context. In 

add ition to the graduates (employees) , employe rs were also asked about the language needs of 

their employees. This was meant to substantiate the responses which are given by the graduates. 

4.1.8.3.1. L iste nin g A ctiv iti es 

The fo llowing table presents the responses of hotel and tourism graduates with reference to their 

needs in diffe rent li sten ing act ivities. 
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Table 4.14: Listening activities that hotel and tourism management graduates need in their 

job as pcrccind by graduates and employers 

Very Frequently Sometime Seldom Never 

frequently need s 
No Activities needed 

F o' 
0 F % F % F % F % 

A Listening to Gr 6 '.7 .5 6 37.5 3 18.75 I 6.25 

meetings, Ern 3 "7.5 4 50 I 12.5 
senlinars, 

conference and 
workshop 

B Listening to Gr 5 31.25 6 37.5 " 18.75 2 12.5 ~ 

customers Ern " 37.5 " 37.5 2 25 ~ ~ 

Iguest inquires 

C Li stening to Gr 4 25 4 25 5 31 .25 3 18 .75 
video lfilms Ern 2 , - 2 25 " 37.5 I 12.5 -) ~ 

0 Listening to Gr 4 25 5 31.25 5 31 .25 2 12.5 

E 

foreigners Ern " 37.5 2 25 3 37.5 I 12.5 ~ 

Listening to Gr 4 25 6 37.5 5 31.25 1 6.25 
managers Em " 375 " 37.5 I 12.5 I 12.5 ~ ~ 

expl anation I 
on hotel , 

I policies 
I 

Key: Gr= Graduates Em= Employers 

With regard to li stening acti vities, the hotel and touri sm management graduates (employees) 

agreed that the most frequently needed acti vities were li stening to meetings, seminars, confe rence 

(75%) followed by li stening to customers or guest inquires (68.75%) ,li stening to managers 

explanation on hotel faciliti es (62 .5%), li stening to foreigners (5 6.25%) and li stening to video 

l fill11 s (50%). When we see the response of the employers, it is almost the same with the response 

of the graduates with few differences in orde r of importance. With regard to employers, the most 

frequently needed li stening ac tivities were listening to meetings, seminars and conference 

fo llowed by li stening to mangers explanation on hotel facili ties, li stening to customers' inquires, 

li stening to foreigners and li stening to video lfilm s. 
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To sum up, based on the responses of graduates and employers, frequently needed li stening 

activity to carryout different duties in the occupational sett ing are : listening to meetings, seminars 

and conference, li stening to customers inqu ires, li stening to managers explanation on hotel 

facili ties (polic ies), listening to foreigners and li stening to video/fi lms in this order of importance, 

Ta ble 4.15: Analysis of speaking activities hotel and tourism management students need to 

ca rry as perceived by graduates and employers 

Ac ti vities Vel)' Frequent ly Sometime Seldom Never' 
frequent ly 

No F % F % F % F % F % 

A 

B 

C 

D 

E 

F 

Speaking to a Gr 6 37.5 6 37.5 3 18.75 I 6.25 

customer Em 3 37.5 3 37.5 2 25 

Speaking in Gr 4 25 4 25 5 31.25 
, 

18.25 J 

workshops Em 3 37 .5 2 25 3 37.5 I 12.5 
/meetings 
Presenting report Gr 3 18.75 4 25 6 37.5 2 12.5 I 6.25 

!paper Em 2 25 2 25 3 37.5 I 12.5 

Describing and Gr 5 3 1.25 6 37.5 3 18.75 2 12.5 

explaining of Em 3 37 .5 4 50 I 12.5 
menus for 
foreigners 
Conducting tour Gr , 

18. 75 4 25 6 37.5 
, 

18.75 J J 

on hotel faciliti es Em 2 25 2 25 
, 

37.5 I 12.5 J 

Answer ing Gr 4 25 6 37.5 5 3 1.2 5 I 6.25 

telephone cal ls for Em 3 37.5 3 37.5 I 12.5 I 12.5 

reservation 

As the above table shows, the majority of the employees (graduates) repol1ed that speaking to a 

customer was the most frequently carried out speaking activity. Moreover, 68 .75% of the 

employees reported that describing and explaining of menus for foreigners was the second most 

frequentl y carried out activit ies that was followed by answering telephone ca ll s, speaking in work 

shops or meetings, presenting report or paper and conducting tour on hotel fac ilities. 

As regards the employers' response, it is different from that of the graduates (employees). 87.5% 

of the employers reported that describing and explaining of menus for fore igners was the most 

frequently needed activities followed by answering telephone call s for reservation, speaking to an 
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interviewer or a customer, speaking in work shops /meetings, conducting tour on hotel fac ilities 

and presenting report! paper were the most frequently needed activities in a rank order for 

occupational context. 

Howeve r, taking the employees response In to consideration the importance of the speaking 

acti viti es can be a rran ged as speaking to a customer. desc ri bing and ex plaining of menus for 

fo reigners. answerin g telephone cal ls for resen 'ation, speakin g in workshops, presenting report 

and conducting tour on hotel facil it ies from most im portant to least important. 

4.1.8.3.2 . Reading Activities 

The responses of hotel and touri sm graduates and their employers concernlIlg the needs of 

different reading activiti es are presented in the foll owing table 

Table 4.16 : Reading activities the hotel and tourism management graduates need in their 

job as perceived by graduates and employers 

Very Frequentl y Sometimes Seldom Never 

frequent 

No Acti vities F % F % F % F % 

A Reading articles, Gr 6 37 .S 6 37.5 2 12.5 2 12 .5 

newspapers, Em 
, 

37.5 
, 

37.5 2 25 J J 

magazines, journal s 

rel ated to hotel and 

touri sm 

B Reading wo rk Gr 5 31.25 6 37.5 3 18.75 2 12.5 

!business report Em 3 37 .5 4 50 I 12.5 

C Reading manual Gr 5 3 1.25 5 3 1.25 4 25 2 12. 5 

/directives Em 
, 

37.5 2 25 2 25 I 12 .5 J 

D Reading letter of Gr 5 3 1.25 4 25 5 3 1.25 2 12 .5 

reservation Em 2 25 3 37.5 I 12.5 I 12.5 I 12.5 

E Reading regulati on Gr 6 37 .5 7 43 .75 2 12.5 I 6 .25 

/rul es of the Em 3 37.5 
, 

37.5 I 12.5 I 12.5 J 

organization 

F Reading complaint Gr 4 25 4 25 6 37.5 2 12.5 

le tters from Em 2 25 2 25 2 25 I 12.5 I 12.5 

customers 

Key: Gr- Graduates Em- Em ployers 
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When we come to the reading act ivities to be carri ed out by the hotel and touri sm management 

graduates, the respondents were agreed that reading regulation or rules of the organizations was 

the most frequently needed ac ti vity followed by reading articles, newspapers, journals related to 

hotel and tourism management, reading wo rk or business report, reading manuals or directi ves, 

reading letter of reservati on and reading compliant letter from customers in order of importance. 

Ifwe see the responses of the employers, there were a few diffe rences in the order of importance. 

87.5% of the employers reponed that reading work or business report was the most frequentl y 

carried acti vit ies in occupational context fo llowed by reading arti cles, journals re lated to hotel 

and tourism management, read ing regulations of the organization, read ing manua ls or directives, 

reading letter of rese rvat ion and readi ng complaints letter from customers. 

In conclusion, the most frequentl y needed read ing acti vities can be arranged as reading regulat ion 

or rules of the organization, read ing arti cles or journals related to hotel and tourism, read ing work 

or bus iness report, reading manuals or di recti ves, reading letter of reservation, and reading letter 

of complaints from customer are the orders from most important to least important. 

4.1.8.3.3. Writ ing Ac tivities 

Tab le 4. 17: Writin g ac ti vities th e hotel and tourism management graduat es need to ca rry as 

perceived by gradu ates and elllployers 

Vel)' Frequently Somet imes Seldom Never 
frequent 

No Language skill s r % F % F % F % F % 

A Writing business Gr 4 25 5 3 1.25 3 18.75 2 12.5 2 12.5 

letters to institutions Em 2 25 2 25 2 25 I 12.5 I 12.5 

B Writing report on Gr 5 3 1.25 7 43.75 2 12.5 I 6.25 I 6.25 
work performance Em 3 37.5 3 37.5 2 25 

C Writing offi ce Gr 5 3 1.25 5 31.25 2 12.2 3 18.75 I 6.25 

memos imi nutes "' Em 3 37.5 2 25 2 25 I 12 .5 
meetin g 

D Writ ing sa les Ida ily Gr 5 3 1.25 8 50 I 6.25 2 12.5 

report Em 3 37.5 4 50 I 12.5 

E Writing notes from Gr 4 25 4 25 5 31.25 2 12.5 I 6.25 

SC Illlllar EIll 2 25 2 25 I 12 .5 2 25 I 12.5 

F Writing differen t Gr 4 25 7 43.75 3 18.75 I 6. 25 I 6.25 

informat ion on Em 3 37.5 3 37.5 I 12.5 I 12.5 
reservation form 
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) 

As the above table shows, hotel and tourism graduates rated to what extent writing activities 

li sted in the table are important for their occupational setting (purposes). Based on this, 81.5% of 

the graduates said that writing sales or daily report was the most frequently needed writing 

activity followed by writing report on work performance. writing different information on 

reservation form. writing office memos, writing business letters to institutions and writing notes 

from seminars . When we see the responses that were given bv the employers, it is the same with 

the responses given by the graduates. 

To sum up. based on the responses of both the graduates and employers, the most freqtlently 

needed writing activi ti es are: wri ting differen t information on reservation fom1 , writing offi ce 

memos. writing business letters to institutions and writing notes from seminars in this order of 

importance. 

4.2. Data from the Interview 

4.2.1. Semi-Structured Interview with Subject Area Instructors 

Three subject area instructors we re in terviewed with regard to the students' English language 

profi ciency level, the degree of the importance of the Engl ish macro skill s and other related 

Engli sh language ac tiv ities for teaching the subject area courses (see Appendix). 

The first question the instructors were asked was to report how they judge their students 

proficiency level as regards the four macro skills. The instructors believed that the hotel and 

touri sm management students are li stening and reading very well but when we see their speaking 

ability, they face a big difficulty in speaking. One of the teacher said that the students thought 

that they will be ashamed if they make mistake when they speak. Only few students can speak 

English without any problems. However, most of the students do not want to speak, instead they 

want to communicate in local language (Amharic). The instructors indicated that the students 

faced a big diffi cult in writing too. One of the teachers sa id that they do not know what they want 

to write. Furthermore, the instructors also reported that the students were not good at grammar 

and vocab ulary. However, the subj ect area instructors reported that even though the students 

showed lower perfo rmance level in producti ve skill s (Speaki ng and writing), they were eager to 

improve these sk ills. It can be concluded from the discussion the hotel and tourism management 

students were better at recepti ve skill s than at producti ve ski ll s. 
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Regarding the relative importance of the English language skill s, the instructors gave the fi rst 

place to the li stening, reading, speaking and writing skills in order of importance. 

Concerning the needs of various English language act ivities (sub skill s), subj ect area instructors 

were in terviewed to report to what ex tent the students need to carryout the activities in relation to 

Engli sh. Thus, as regard the li stening activit ies li steni ng to course lectures, listening to videos/ 

fi lms, li stening to instructors' quest ions, li stenilig to class discuss ion, li stening to recordings and 

listen ing to fore igners, the instruc tors \I·e re asked to rate the degree of importance of each 

activ it ies. In this way, all the th ree instructors bel ieved that li steni ng to course lecture was the 

most dominant activ ity fo llowed by li stening to instructors ' quest ions, li stening to class 

discuss ion, li stening to fore igners and listening to video /film . 

The interviewees were also asked to what ex tent the speaking acti vities where needed in the area 

of the course they teach. Thus, participat ing in class discussion, all the instructors said that it was 

the most dominant speaking acti vity. 

Regarding asking and answering question in class and parti cipat ing in dialogue almost all the 

instructors reported that the activ ities were frequent ly needed. When we come to the activity of 

talking to foreigners and responding to an interview, all the teachers fe lt it was se ldom needed for 

the students' academ ic study. 

When we see the reading activities , instructors were asked to report to what extent activities such 

as reading articles, journals on hotel and to urism, read ing summaries, charts and diagrams, 

reading reference books, reading Engli sh websites related to hotel and tourism and reading 

lectu re notes were needed for the learners academic study. Based on this, all the instructors said 

that reading lecture notes and read ing reference books were needed very frequently. However, 

most of the instructors indicated that read ing arti cles, journal on hotel and tourism, read ing 

summaries, charts and tab les, and reading Engli sh websites related to hotel and touri sm were 

somet imes needed. The Instructors reported that reading journals, news papers and aI1 icles on 

hotel and tourism do not assist much for students' academic study. 

Regard ing the needed writing activities, all the subject area instructors said that wri ting notes 

from books !references, wri ting notes from lectures, wri ting course ass ignment /term paper and 
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writing report on field trip were "ery frequentl y needed activities in their rank order. When we 

see the response of the students' questionnaire it was almost the same with that of instructors' 

response (see table 4.8 ). 

4.2.2. Semi-structured Interview with English Language Instructors 

Two English teachers who had taught the sophomore course fo r hote l and tourism management 

students were interv ie\\·ed. Their responses to the interview are presented as follows: 

T he first question the English language instructors were asked was to tell how they judge the 

profi ciency levels as regard the fOllr macro sk ill s and the sub sk ill s. Regarding li sten ing and 

read ing the two teachers said that the students were very good at these skill s but they are poor at 

speaking and wri ti ng sk ill s. Moreover, the instructors reported that the students are poor at 

grammar and vocabul ary. 

The next question directed to the instructors was the importance of the four skills for the 

students' subject area study . Regarding this, both teachers said that listening, speaking, read ing 

and writing should be in their order of importance. 

They also asked about whethe r or not the course that they are givi ng relevance to the subject area 

of study. Both of them fe lt that the activities, tasks ad examples did not relate to the students fi e ld 

of study. The response of the teachers was in line with the resu lt of course book evaluation. 

Regarding, whether the course help to enhance the students ' communication abilities in their 

acadent ic life and future profess ion, both of them said that the courses do not help to enhance the 

students communicat ion abi lit ies but they said that there should be another additi onal English 

course that will equ ip the students wi th different communicative activiti es. The teachers were 

al so asked about the students' interest in English course that is be ing given in the University. 

They indicated that the students have low interest in the course. 

The sixth question that the instructors asked were the measures should be taken to bridge the gap 

between the course titl e and the contents in orde r to sat isfy the needs of the students. Both the 

instructors sa id th at taking the objectives of the courses that is bei ng given and taki ng different 
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activities, exercises and tasks from the students' area of study are some possible solutions for 

bridging the gap. 

The instructors were also asked about the whether the course should be changed or modified. 

They reported that it should be changed because the course is only focus on one skill that is 

writing. Including different skill s based on the needs of the students were very important. 

Furthermore, the teachers were asked what should be considered in designing new course for 

students. They indicated that the students' area of study should be given high priority. They said 

that the content should be based on hotel and tourism management. 

Finally the instructors were asked whether the course had the capacity (0 prepare the students for 

their academic studies and future profession. They said that the course is not enough to make the 

students to equip with the communicative activities. Thus, they concluded that the current course 

could not help the students for the aforementioned purposes. They indicated that there should be 

another course that goes with the needs of the students. 

4.3. Analysis of the English Course Material being in use 

An attempt was made to analyze the English course material (Sophomore English) USll1g an 

evaluation checklist developed by Cunningworth (1995) containing 10 questions (see appendix 

8). These checklists were employed to evaluate whether or not the material satisfies adequately 

the English language needs of hotel and tourism management students. 

The first question in the checklist was if the material was based on a careful analysis of the 

learners' needs or not. It was found out t,hat it was not Even though the department of Hotel and 

tourism management demands a focused course responding to the students' need; the material 

(Sophomore English) which was designed in 1991 was not designed on the analysis of the 

learners needs. The English department without studying the needs of (he students decided (0 use 

the course material for hotel and tourism management students. Therefore, I can say that the 

material was not designed based on the needs of (he students. 
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When assessing whether or not there was a body of 'core' specialist language related to the 

subject area, it can be said that there is no 'core' specialist language related to hotel and tourism 

management. 

The next question in the checklist was whether the learners were equipped with the ski lls and 

strategies that would allow them to operate efficient ly in English in professional situation. The 

quantitat ive analysis reveals that the students' priorities Engl ish for their professional purpose as 

compared to General English. Moreover, the English language sub skills (activ ities) that the hotel 

and tou rism management students wa nted were ident ified. Thus, it seems that the course book is 

unlikely to equip the students "'ith the skil ls, sub skill s, strategies and situation which reflect 

students' fut ure profession. Further more, the course material was prepared based on skill based 

syl labus; but hotel and tourism management students need the material to be based on content or 

task (Dudley Evans and St. John. 1998). 

Another question was whether there was a balance between subject specific language items and 

operational skills and strategies. Here, it could be sa id that there did not appear to exist a balance 

of thi s kind as no needs analysis was conducted when the course was des igned and the contents 

could not be based on subj cct specific language items from hotel and tourism management. It is 

possible to say that only general non-field specific operational skill s, sub skill s and strategies are 

mainly considered . The contents appear supportive for students from varieties of di scipline 

demanding general purpose Engl ish to use in their corresponding academic studies rather than 

only for Hotel and Tourism Management. l-Jence, on ly general strategies and skills might be 

learned from this course. 

When we look at the material whether or not it considered the relationship between teacher and 

students, and whether collaborati\"e approach was encouraged, the material was found not to have 

a clear account of the relationship between teachers and students and no collaborative approach 

treatment was encouraged in the text. According to Robinson (1991), Dudley-Evans and St. John 

(1998) and Strevens (1980), the essence col labo ration in ESP as that learners and teachers has to 

co llaborat ive ly work: the students are believed to have more knowledge in their subject areas 

wh ile the teacher is an expert in the language. Thus, in an ESP contex t, the students are believed 

to be co-workers; input provides (content area) in general, collaborati ve trainees. However, since 
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the course book does not seem to in\ 'o lve students' subject area contents sufficiently, the teachers 

seem to act as only as input and feedback providers, organizers and monitors . In short, the 

essence of collaboration in ESP does not seem to exist. 

Evaluation was made to see if the material was sufficiently flexible to meet the constraints often 

found in ESP work, for example by havi ng a modular structure of non-sequential units, it was 

found out that course material \\'as not fully believed to be sufficiently flexible to need 

constraints, like when students miss classes; not all units had a modular structure of non­

sequential, self contained unit s; it seems that a student who did not learn section one of the unit 

could not easil y learn the other parts Isections as the latter assumed the contents and technical 

terms in the former. 

Another question in the checklist \\as whether the material could be used for individual study and 

whether teachers are given guidance on how to use the material in this way. The material did not 

fully serve individual study purpose. and both lea rners and teachers were not given guidance on 

how to use the material. There ex isted no guidance in the body of the course material too . 

In addition, all attempt was made to investigated what extent the learn ing acti vities min'or real 

life situati ons, for exan1ple throughout task based activities. It was found that the learn ing 

activities did not mirror rea l-life situations, through task based. The course material for example, 

did not include activities like letter writing, business proposal office memos and so on rep licating 

real-life situations in order to help the learner to develop the skill s and strategies they use in 

learning their subject area and for \\'o rk place after graduation. 

The last questi on was if the learnin g activities had out comes or products that would help learners 

to evaluate their perfol111ance. It seems that many of the activities like writing paragraphs, writing 

essay, making notes from the reading passages etc. would help the student s to eva luate their 

performance. 

Generally, the course material does not seem to respond to the real needs of the students since it 

does not sati sfy many of the elements an ESP material should treat. This would suggest that the 

course materia l did not consider the spec ific language needs of Hotel and Tourism Management 

students . In other wo rds, the Engl ish course (sophomore) appears to be a failure as an ESP course 
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as it does not satisfy some of the abso lute characteristics used by Dudley Evans and St. John 

(1998). That is. it is not des igned to meet the speci fi c language needs of Hote l and Tourism 

manage ment students: it does not use underlying methodology and activiti es of the discipl ine it 

serves; and it does not use in spec ifi c situat ions a different methodology (the nature of interaction 

between the ESP teacher and the learner) from that of genera l Engli sh. 
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CHAPTER FIVE 

5. Conclusions and Recommendations 

5.1. Conclusions 

It has been ind icated that the main purpose of this study was to investigate the English language 

needs of Hotel and Tourism Management student with especial focus on Hawassa University 

\\' ith the view of giving an input for design ing an appropriate English course. To achieve this, 

ques tionnaire; interview and analys is of the teaching material were used for gathering the data. 

By do ing so, an attempt has been made to identify and prioriti ze the English language macro­

sk ill s, knowledge area (aspects) and language activities relevant to the students' field of study 

and fu ture jobs. In addition to this, both students and graduates' (employees') language 

diffi cul ties were to be identified. An attempt has been made to ident ify students ' attitude toward 

the current course they have been tak ing and the ana lys is of the course they have taken. In line 

with the attempt made to achieve these objectives, the followin g conclusions have been made. 

5.1.1. Engli sh La nguage Needs for both Aca dcmic and Occupational P urposcs 

All the four language ski ll s are important for learning the subj ect area courses and for their future 

jobs, but with varying degree. Based on this, speaking sk ill was found to be the most important 

skill fo llowed by listening, reading and writing. For occupat ional purposes, however, reading was 

fou nd to be the most important skill fo llowed by listening, speaking and writing. 

Moreover, different micro sk ills lactivities for both academic and occupational purposes have 

been identified. The most frequent ly needed listening activiti es for academ ic purposes are 

listening to course lectures, listen ing to class discuss ions, listening to instructors' questi ons, 

listening to foreigners, li stenillg to video lfilm and li stening to recordings. 

For occupat ional" purposes, listening to meetings, seminars and conference, l,istening to customers 

inquires; li sten ing to manager's explanat ion on hotel faci lit ies Ipolicies, listening to fore igners 

and li stening to video lfilm s are some of the most frequently needed activities. 
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Reading activities that are frequently needed for studying the subject area courses are reading 

lecture notes, reading reference books, reading summaries, charts and tab les, reading English 

websites related to Hote l and Tourism and read ing articles; journals, newspapers. The most 

frequently needed reading act ivities in occupat ional context are reading regulations or rules of the 

organization, read ing articles. joumals or newspapers, reading wo rk or business report , read ing 

manuals or directives, reading letter of reservat ions and reading letter of complaints from 

customers. 

Writing down notes from lec tures. writing notes from books or reference, writing dictations, 

writing course assignment or term paper on hotel and tourism and writ ing report on fiel d trip or 

attachment were all the writing activiti es needed for students' academic study. In di scharging 

duties at work places, writ ing sales or daily report, writing report on work perfonnance, wri ti ng 

different in fo rmation on reservation form, writing office memos, writing business letters to 

institutions and writing notes from seminars are some of the most frequently needed /important 

activities. 

Asking and answeri ng questions. participating Il1 class discussion, participating In dialogue, 

presenting oral report, talking to foreigners and responding to an interviewer are some of the 

most important speaking activ ities for academ ic context. In occupational setting, describe and 

explain ing menus for foreigners, speaking to a customer, answering telephone cal ls for 

reservation, speaking in workshops, presenting repOt1 and conducting a tour on hotel facilit ies are 

some of the most frequently needed (important) speaking activities. 

5.1.2. Lack of Langnage Abi lity and Difficulties in both the Students and Grad uates 

Both the students and graduates have problems in using Engl ish language to carry out the tasks 

that are proposed to be done. As discussed in tab le 4.2. the students are not in a position to fol lm" 

the major courses taught in English. This is mainl y because of lack of English language abili ty. 

The results of English language instructor's and subject area instructors' interview show the 

students' proficiency problem \\ith regard to the four language skill s. The students' problems 

relativel y worsen in productive skills (speaking and writing) and they are better in receptive 

sk ill s. The students' abi lity in the four language skill s has been ranked from highest to lowest 

order as reading, listening, writing and speaking. 
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When we see the students ' and graduates' response on their abilities in some specific skill s to 

accomplish their duties. it has been found that students frequently face difficulties. They face 

difficulties in writing field report. presenting ora l report, writing answers to essay type exams, 

presenting project report, participating in class discuss ion , taking lecture notes, asking and 

answering questions and summarizing. The activities in which graduates faced dif1i culties in 

discharging their duti es are writing report on sa les or progress report , writing office memos, 

budget in formation. presenting ora l report, asking and answering quest ions during meeting, 

li stening to videos lfilm. listening to discussion at meetings etc. 

5.1.3. The Current E ng li sh Co urse 

The finding of the study shows that the current English course is irrelevant to the students' 

subj ect area of study and future occupation in its contents and activ ities. Moreover, the contents 

of the course do not include the students ' wants' and there is no integration of English course and 

subject area courses. It is al so indicated that the course was found to be insufficient to prepare 

Hotel and Tourism Management students academic and target needs. 

Both the students and Engli sh Language Instructors reported that they want the change 

limprovement of the current English course. The fact that the course was not des igned based on 

needs analysis and basic cons ideration of an ESP context. The finding reveals that both students 

and teachers indicated that English fo r Hotel and Touri sm is the most preferred type of English 

for both academic and occupational purposes. 

5.2. Some Criteria for the New Course Design 

Teaching Methodo logy 

In order to achieve more interacti"e learning and to enhance students ' confidence in using skill s, 

strategies and know ledge, the ne\\' course shoul d e mploy the foll owing teaching methodology. 

a) The English course should, mainly focus on problem so lving approach to enable the 

learners to learn through problem so lving. 
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b) Engli sh teachers should employ a balance of modes of classroom organization including 

small group, pair work, large group and individual work in order to make the learning 

more cooperative and to facilitate a variety of interesting learning activities. 

c) The Engli sh teacher can make use of peer-correction method. 

d) Course books and sy ll abus designers are also expected to find ways in which students 

lea rn outside of the classroom. Thus, the study proposes tasks that help learners learn 

outside of the class room: talki ng to friends and fore igne rs, listening to video /fi lms, 

reading journals and art icles, etc. 

Content Area 

Topic /theme related the subject area and any other topics /passages w ith more emphasis on topic 

related to subject area (Hotel and Tourism Management) are required to design the new course. 

Skills 

To satisfy the needs of the learners in both the subject stud ies and eventual jobs, the new Engli sh 

course should train the students in the four Engli sh language macro-skills as prioritized below 

based on the analysis. 

Fo r stud y purpose speak ing sk ill is the most important skil l foll owed by listening, readi ng and 

writing. On the other hand , reading, li stening, speaking and writing are the most necessary skill s 

for occupati ona l purpose in thi s order of importance. 

Language Activities 

Syll abus des igners should use a variety of activities which have relevance to acti vities which may 

be done in the students' subject area of study or future job. Therefore, the analysis whi ch help 

learners use their speaking, li stening, reading and writing skill s to understand, interpret and 

process the content of their subj ect area study and professional activiti es. These activiti es are put 

unde r their respective macro sk ill s as follows: 

i) Asking and answering questions, participating in class discussion, presenti ng oral report, 

ta lking to fo reigners and responding to an interviewe r. 

ii ) Li stening to course lectures, li stening to class discussions, listening to Instructors 

questions, li stening to fo reigner, li stening to \ ideo/fi lm and li stening to recordings. 

iii) Reading lectu re notes, reading refe rence books, reading summaries, charts and tables , 

reading Engli sh websites related to Hotel and Tourism, reading art icles and journals. 
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iv) Writing down notes from lecture. writi ng notes from books or reference, writ ing dictation, 

writing course assignment and IITiting repo rt on fi eld trip. 

Job Related Macro Skills and Activities 

As far as the students ' future work is concerned, the new course should design activiti es that 

develop the students' particular ab iliti es at pal1icul ar leve ls in all four macro-skill s prioritized as 

reading, li steni ng, speaking and IITi ting. 

5.3. Recommendations 

Based o n the above findings, the lolloll'ing recom mendations have been made: 

I ) The current ex isting course of the Uni versity shou ld be revised and an appropriate course 

should be des igned for Hotel and Touri sm Management students by taking into account 

the Engli sh language needs of the students in both the academic and future occupational 

settings. The contents or topics (themes) should also be related to the subject area of study 

(content based). 

2) Course designers and mate ri al developers should use a vari ety of activities which have 

relevance or similar to activities wh ich may be perfo rmed in the students' academic study 

or fut ure jobs. 

3) In designing English course. syllabus and deve lop ing course materi al; students' language 

diffi cu lties in studying major area courses should be carefull y considered and add resse<l 

in the material. Moreo\'er, the language sk ill s should be taught in context with the 

students' fi eld of study. 

4) English language instruc tors shou ld consider students' language d ifficul ties and plan 

diffe rent mechani sm when they teach Engli sh course to reduce the current problem. 

5) Subj ect area instructors should use the language of instruction in teaching the maj or 

courses and mot ivate the students to use the instructional language for ask ing aoo 

answerin g quest ions, part icipati ng in class discuss ion, describing events in fie ld trip 

(attachment ). 

6) Course designer and Engl ish instructo r of Hawassa Un ivers ity should work together with 

the depart me nt of Hotel and Tourism Manageme nt to eva luate, assess or ident ify the ever 

changing language needs of the students when and where necessary. 
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Appendix 1 

Questionnaire for Hotel and T ourism Management Students 

Dear Students. 

Thi s questionnai re is designed for the purpose of gatheri ng data (in formati on) on Hotel and 

tourism management students' Engli sh Language needs. The genuine and frank infonmation you 

give wi ll be of very important for the success of thi s research. I \\'ould like to ask you to atte mpt 

all the questi ons. You do not need to write your name. 

Thank you so much' 

I. Backg round information 

I. Please give the fo llowing infomJati on about yourself in the space provided below 

a) Age ____ _ 

b) Academic level (before entering the University) _____ _ 

c) Average grade point in EGSEC _____ _ 

d) Engl ish grade po int in EGSEC _____ _ 

II. Information about your Present Situation English Language Abilities 

2. To what extent do you follow major courses taught in Engli sh in your university? Please 

ci rcle the letter of your choice. 

a) Very well b) well c) with some difficult y 

d) With great difficult y e) not at all we ll 

3. How do you rate yo ur Engli sh language ab ility in each of the fo llowing Engli sh language 

sk ill s listed be low? Please use a tick mark (/) use the scales be longs 

5= very good 4= good 3= average 

2= weak I = very weak 
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Alternatives 

English language skills 5 4 3 2 I 

a. Speaking 

b. Writing 

c. Listening 

d. Reading 

e. Grammar 

f Vocabulary 

4. To what ex tent do you face difficulty in using Engl ish to accomplish each of the fo llowing 

acti vities li sted below? Please use the given key and put a tick mark (/) in the column of 

yo ur choice against each acti"ity 

5= very great diffi cu lty 4= great difficulty 

3= some difficulty 2= little difficulty I = No difficulty 

Alternatives 

Activities in English 5 4 3 2 I 

a. Asking quest ions in class 

b. Taking lecture notes 

c. Participating class di scuss ions 

d. Understanding lecture notes 

e. Presenting project reports Iterms paper 

f Making notes from books 

g. Summarizing something read 

h. Understandi ng exam quest ions 

I. Writing answer to essay type exam 

J. Reading forma ts Inot ices 

k. Reading different instructions 

L Writing fi eld report s 

m. Presenting oral report 

n. Understandi ng diagrams, charts, tables 
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III.Attitude toward the current English Course 

5. To give the infomlation about your an i tude toward the English course you are taking, please 

put a tick mark (" ) in the column of your choice. 

5= stro ngly agree 4= agree 3= undecided 

2= disagree I = strong di sagree 

Alternatives 

Items 5 4 0 2 ) J 

a. The course is irrelc \·ant to my interest 

b. I don ' t like the course because it doesn't 
help 

c. The content of the course do not include 
my • wants' 

d. The course IS important to hotel and 
tourism management students 

e. I like the content of the course 

f The course is an appropriate one 

IV. Information about your English Language needs 

6. Which of the four language skil ls do you need more than others for studying major courses 

in your university? Please use the given key and rank the language skills accord ing to their 

frequency of need. Please put a ti ck mark (") in the column of your choice. 

5= Very frequently needed 4= frequently needed 

3= Sometimes needed 2= Seldom needed I = Never needed 

Major skill s 5 4 0 2 I J 

a. Speaking 

b. Li stening 

c. Writi ng 

d. Reading 
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7. H Oll' of len do you need to do any of the following activities in English when you learn 

your major courses that are taught in English in your university? Please rank each activity 

according to it s frequency of need put a tick mark (/) in co lumn of the numbers of your 

choice against each activity. 

5= Very frequ ently needed 4= frequently needed 

3= Sometimes needed 2= Seldom needed I = Never needed 

Alternatives 

7. 1 Listening activities 5 4 3 2 I 

a. Listening to course lectures, e.g. on hotel 

reservat ion, customers order 

b. Listening to foreigners 

c. Listening to recordings 

d. Listening to videos /films 

e. Listening to instructor's questions 

f. Listening to class di scussions 

Alternat ives 

7.2 Readin 12 act ivities 5 4 3 2 I 

a. Read ing articles, newspaper, journals on tourism 

and hotel management 

b. Reading reference books 

c. English websites related to hotel and tourism 

management 

d. Read ing lecture notes 

e. Reading summaries charts, diagrams, tables 

f Others 
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Alternatives 

7.3 Writing act ivities 5 4 3 2 I 

a. Writing reports on field trip/ sales report 

b. Writing down notes from lecture 

c. Writing course ass i gnm e n tlterm paper on 

hotel and tourism 

d. Writi ng dictation 

e. Writing notes from books/ reference 

f Others 

Alternatives 

7.4 SQeakilll.! Act ivities 5 4 3 2 I 

a. Present oral report 

b. Respond to an interviewer 

c. Speaking with foreigners 

d. Asking and answenng questi ons (in 

classroom, field practice) 

e. Participating in dialogue conversat ion 

f. Participating in class discussion 

g. Others 

V. The type of English St ud ents need for Academic Study 

8. Which type of English do you r academi c train ing needs/ please put a tick mark ( I ) 

based on the given scale below. 

5= ve ry high 

2= low 

4= hi gh 

1= very low 
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Degree of preference 

Type of English 5 4 3 2 I 

a. General Engli sh 

b. English for hotel and touri sm students 

c. A balance between the t\\·o 

9. Which type of themes / topi cs and vocabulary items are needed in your academ ic 

study? Please rate the degree of importance of the given items below. 

5= ve ry mllch important 4= mllch im portant 

3= impol1ant 2= kss important I = not important 

Degree of preference 

Items 5 4 3 2 I 

a. Topics /themes that are related to hotel and 

tourism management 

b. Any topic/ theme 

c. A balanced between the two 

10. Do yo u feel the need for a change in the Eng li sh course being provided? Please ci rcl e one. 

AI yes B/ no 
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Appendix 2 

Questionnaire for major course Instructors (Instructors ' of Hotel and Tourism 

Management) 

Dear SirfMadam, 

The mai n purpose of this questionnai re IS to collect infonllation that would be helpful to 

investigate hotel and tou rism management students' Engli sh language needs. The genuine and 

Frank information YOli give will be very important for the success of th is study. I would like to 

ask YOli to attemJlt all the ques tions. You do not need to wri te your name. 

Thank you so much l 

I. Information about the students' English Language Abilities 

The following questions are related to your students Engli sh language abilities; please give 

answers to the following questions based on the instruction given below. 

I. How do you rate your students ' English language abilities in each of the fo llowing 

Engli sh language skills? Use the scales given below. 

5= ve ry good 

2= weak 

4= good 

I = very weak 

English Language Skill s 

a. Speaking 

b. Writi ng 

c. Li stening 

d. Reading 

e. Grammar 

f. Vocabulary 
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3= average 

Alternatives 

5 4 3 2 I 

I 
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2. Do you think that your students follow courses that are taught in English in the University 

properl y? To what extent? Please ci rcle the letter of your choice. 

a) Very we ll b) well c) with some difficulty 

d) With great difficulty e) not at all we ll 

3. How much is it di fficul ty fo r your students to accomplish any of the activities li sted 

below in Engli sh? Please put a tick mark (,/) the number of your choice in the column 

aga inst each act ivity 

5= very great diffic ulty 

2= li ttle difficulty 

4= great difficu lty 

I = No difficulty 

Acti vities in English 5 

a. Asking questions in class 

b. Taking lecture notes 

c. Participating in class di scuss ions 

d. Understanding lecture notes 

e. Present ing project report /term papers 

f. Making notes fro m books 

g. Summarizi ng something read 

h. Understanding exam questions 

1. Writing answer to essay type exam 

J. Reading formats/ notices 

k. Reading different instructions 

L Wri ting field reports 

m. Presenting oral reports 

n. Understanding diagrams, charts , tables 

II. Information on English Language Needs 

3= some difficulty 

Al ternati ves 

4 3 2 1 

The items that follow are related to your students' English language needs. Please respond kl 

them accord ing to the instruction given. 
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4. Which of the four skills do your students need for studying the major courses taught in 

English? Please use a tick mark (",) against your choice based on the key given below. 

5= very frequently needed 4= frequent ly needed 

3= sometimes needed 2= Seldom needed I = Never needed 

Alternatives 

Engl ish LanQual!e Skills 5 4 
, 

2 I J 

a. Listeni ng 

b. Reading 

c. Speaking 

d. Writing 

5. How often do your students need to do the following English language activities during 

your course? Put a tick mark (",) based on the scale given below 

5= very frequently needed 

3= sometimes needed 

4= frequently needed 

2= rarely needed 

. 5.1 Listenin!! Acti vities 5 

a. Listening to course lectures 

b. Li stening to foreigners 

c. Listening to foreigners 

d. Listening to recordings 

e. Listening to video film 

f Listening to instructors' questions 

g. Listening to class discussion 

5.2 Reading Activities 5 

a. Reading aI1icles. newspaper, journals on 

hotel and touri sm 

b. Reading reference books 
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Alternati ves 

4 
, 
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Alternatives 

4 
, 
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c. English websites related to hotel and 

tou ri sm 

d. Reading lecture notes 

e. Reading summaries of charts, diagrams. 

tables 

f Others 

Alternat ives 

5.3 Writing Activities 5 4 " 2 1 J 

3. Writing report on fie ld trips, sa les report 

b. Writing notes from lectures 

c. Writing course assignment Iterm papers on 

hotel and touri sm 

d. Writing dictations 

e. Writing notes from books Ireferences 

f Others 

Alternatives 

5.4 Speaking Acti vities 5 4 3 2 1 

a. Giving oral reports 

b. Respond to an interviewer 

c. Speaking with foreigners 

d. Asking and answering questions 

e. Participating in dialogue conversation 

f Parti cipating in class discuss ion 

g. Others 
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6. How do you rate your students' preference for the following English in their academic 

studies and at work after graduation? Use the scales given below. 

5= very high 

2= low 

4= high 

Items 

a. General English 

b. English related to 

management 

I = very low 

hotel and 

c. A balance between the two 

3= moderate 

Alternatives 

5 4 3 2 1 

tourism 

7. Which types of themes ' topics and vocabu lary items do your students need 111 their 

academic studies? How important are they? 

5= very much important 4= much impo11ant 

3= important 2= les important I = not important 

Alternat ives 

Speaking Act ivities 5 4 3 2 1 

a. Topics/ themes related to hotel and touri sm 

management 

b. Any topic/ theme 

c. A balanced between the two 

8. Please add any other comments regarding the Engli sh language needs of your hotel and 

tourism management students 

Thallk your very much I 
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Appendix 3 

Questionnaire for English Lllnguage In structors 

Dear Si r/ Madam 

The main purpose of this qu~stionnaire IS to co llect information that would be helpful to 

determine hotel and tourism management students' English language needs. The genu ine and 

frank information you give will be of very important for the success of thi s stud y. I wou ld like to 

ask you to attempt all the questions. You don't need to wri te yo ur name. 

Thank you very much I 

1. About English Lllnguage proficiency of the students 

I. How do you rate your stude nts' proficiency level in each of the following English 

language sk ill s? Please use the scales below 

5= very good 

2= weak 

4= good 

1= very weak 

English Language Skill s 

a. Speaking 

b. Writing 

c. Listening 

d. Read ing 

e. Grammar 

f. Vocabulary 

2. About English Langua ge Needs 

3= average 

Alternatives 

5 4 3 2 I 

2.1. How frequently do \our students do the following act ivities in Engl ish? Please use the 

scales given below 

5= very frequently 

3= sometimes 

4= frequent ly 

2= rare ly 
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a. 

b. 

c. 

d. 

e. 

f. 

g. 

Items 

Understand lec tures 

Engl ish 

In 

r' , 

their study 

Participa\e in oral discussion in English 

In 

Read text book and reference in their fi eld 

of study 

Attend lectures and courses taught In 

Engl ish 

Write AnslVers to examination paper 

Writing essays /term paper 

Listening to lectures /c1ass di scuss ions 

3. Information about the cu .... ent English course 

Alternatives 

5 4 3 2 

3. 1. Do yo u feel a need for a change in the current English course being offered? 

Yes D NoD 

I 

3.2. If your anslVer to the above quest ion is "Yes" how do you rate the importance of the 

follolVing for course improvement 

5~ very much important 4~ much important 

3~ important 2~ less important I ~ not important 

Degree of importance 

Items 5 4 0 2 I ) 

a. Topics Ithemes related to hotel and touri sm 

management 

b. Any topic Itheme 

c. A balanced betlVeen the two 
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3.3. For each of the following questions. please ci rcle the number that corresponds to your 

degree of satisfaction 

5= very sati sfied 

2= di ssatisfied 

4= sati sfi ed 

I = very dissati sfi ed 

3.3. 1. The clarify of the aims of the exist ing English course 

5 
, 
) 2 4 

3= neutral 

3.3.2. The focus of the objectives of the ex isting Eng li sh course on the development of the 

language sk ill s 
, 
) 2 4 5 

3.3.3. The relevance of the content of the current Eng li sh course to Hote l and Touri sm 

management students academic needs. 5 4 

3 2 

3.3.4 . The appropriateness of topic (themes) of the current English course to Hotel and 

Tourism management students' academic needs 

5 4 3 2 

4. Please add any other comments or views that you thi nk are relevant to the development of 

English course for Hotel and Tourism Management Students 

Thank you so much l 
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Appendix 4 

Questionnaires for Hotel and Tourism Management Graduates (on-the job) 

Dear sir/Madam 

The main purpose of this questi onnaIre IS to co llect infornlation that would be helpful to 

determine hotel and touri sm managcment students' English language needs. The genuine and 

frank informat ion you give ",ill be of ve ry im portant for the success of this stud y. I would like to 

ask you to attempt all the questions. YOLI do not need to write your name. 

Thank you very much I 

1. Persona l Information 
Respond to the followi ng by giving information about yourself 
a) Qualification _ _____ _ _ 
b) Name of the organization ______ _ 
c) Your work experience _ ______ _ 
d) Your specified fi eld _ _ _______ _ 

2. Information about the importance of the English language skills in occupational 

situation 

2. How important is each of the following language skill s and language knowledge to you to 
do your job effect ive ly,) Please put a tick (/) in the column of the letter of your choice 
against each language skill or language knowledge. 

Use the following key: 
5= very important 4= important 3= I am not sure 
2= almost not important I = not at all important 

Alternatives 
English Language Sk ill s 5 4 3 2 

a. Speaking 

b. Writing 

c. Listening 

d. Reading 

e. Grammar 

f. Vocabu lary 
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3. Difficulty in Using English 

3. To what extent do you face difficu lty in using English to carry out the fo llowing activities 
in your job? 

5= very great difficulty 4= great difficulty 

3= some diffi cul ty 2= little difficulty I = No diffi culty 

Alternatives 
Engl ish Language Ski lis 5 4 3 2 I 

a. Reading articles. news papers , journa ls on 
tou ri sm "nd hotel 

b. Read ing letters foffi ce regulation, hotel 
financial policies 

c. Listening to video ffilms 

d. Presenting ora l report 

e. Ask ing and answe ring during meeting 

f. Writi ng report on (sales report progress report) 

g. Wri ting meeting minutes, office memos, 

budget information 

4. English Language Needs 
4. How often do you need to do any of the fo llowing Engli sh language activities for 
your occupa ti ona l Uob) purposes. Please put a ti ck mark (/) corresponding to the rating 
scale provided below. 

5= very frequentl y needed 4= frequently needed 
3= sometimes needed 2= se ldom needed 1 = never needed 

Alternat ives 
4.1 Listening activities 5 4 3 2 1 

a. Li stening to meetingsl semi nars conference 
and workshops 

b. Li stening to customers Iq uest inquires 

c. Listening to video l film s 

d. Li stening to fo reigners 

e. Li stening to manage rs explanation on hotel 
poli cies 

f. Other 

A lternati ves 
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4.2 Sl2eakinl! Activities 5 4 3 2 1 

a. Speaking to an interview, a customer 

b. Speaking in worker shopsl meeting 

c. Presenting report Ipaper 

d. Describe and exp lain type of menus for 

foreigners 

e. Conduct four on hotel fac iliti es 

f Answer a telephone call s for reservation 

g. Others 

Alternatives 

4.3 Reading Act iviti es in Engli sh 5 4 3 2 I 

a. Reading articles Inewspapers, magazllles, 

journals on hotel and touri sm 
b. Reading manuals Idirecti ves 

c. Read ing letter or reservation 

d. Reading regulations Irul es of the 
organ izat ion 

e . Read ing complaints letter from cll stomers 

f Others 

Alternatives 

4.4 Writing Act iviti es in English 5 4 3 2 I 

a. Writing business letters to institutions 

b. Writing report on wo rk performance 

c . Writing offi ce memos Iminutes in meeting 

d. Writing instruction on job descri ption 

e. Writing notes from seminars (conference) 

f Writ ing differe nt information on 
reservation form 

g. Others 
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Appendix 5 

Questionnaire for Employers 

Dear sir (Madam 

The purpose of this questionnai re is to collect information a study designed to investigate the 

Engli sh language needs of Hotel and tourism students in the degree program. The research is 

mainly undertaken as part of courses of study in teaching English as a foreign language 

(TEFL), which leads to gett ing M.A. degree. It is al so hoped that the result of the research 

lll ay help in des ign ing English language course for hotel and tourism students. Your genuine 

and open responses are high"· val uable. 

The researcher, therefore, lI·anlS to know your view on what English language abilities you 

expect from the hotel and tou ri sm graduates to be employed and to do their duties effecti ve ly 

and efficiently in your instit ut ion. 

Please attempt all the items and read the suggested options before you respond to each item. 

Thank you very much I 

Part 1. Information about the employees 

I. Please provide the follolling information about yourself in the space given 

Name of your institution ____________ _ 

Non governmental __________ (use a tick (./) 

Your post (duty _ ______ _ 

Job experience (in years) _______ _ 

Part II. Information about th e English language needs of hotel and tourism mana gement 

grad uate/ employees in your organization /institution. 

2. Which of the following language skil ls and language knowledge lis/are more important 

than the others for hotel and touri sm gradua tes to discharge their duties effectively in your 

organiza tion? Please put a tick (./) in the co lumn of the letter of your choice and against each 

language skill or language knowledge. 
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Use the follo,,·ing key: 

5= very important 4= important 3= I am not sure 

2= almost not important I = not at all important 

Alternatives 

English lanQlIaQe skil ls/ knowledge 
~ ~ ~ ~ 

5 4 3 2 I 

a. Listening 

b. Speaking 

c. Reading 

d. Writing 

e. Grammar 

f Vocabulary 

3. How frequently do graduate of hotel and tourism management use English language to 

carry out any of the following act ivities in English to do his/her job effectively in your 

inst itutio n~ Please put a tick (/) in the column of the letter of your choice and opposite each 

activities. If you want others to each li st, please write them the space provided and rank them 

according to the inst ruction in the preceding sentence. Use the fo llowing alternatives. 

5= very freque ntly 

2= rarely 

4= frequentl y 

I = never 

3. I Li stening activities in English 

a. Listen ing to meetings, seminars conference 
and workshop 

b. Listening to customers /guests inquires 

c. Listening to video/film s 

d. Listen to foreigners 

e. Listen to managers explanation on hotel 
policies procedures and decision 

f Others 

89 

3= sometimes 

Alternatives 
5 4 

, 
2 I ) 



Alternatives 

3.2 S[1eaking acti vit ies in Engli sh 5 4 3 2 1 

a. Speaking to an interviewer, a customer and 

conversant 

b. Answer te lephone ca ll s for reservations 

c. Speaking in workshop Imeetings 

d. Presenting report Ipapers 

e. Describe and exp lain types men u for 

foreigners 

f Conduct tours on hotel fac ilit ies 

g. Respond to customers complaints on hotel 

services 

Alternatives 

3.3 Reading Activ iti es in Engli sh 5 4 3 2 1 

a. Reading arti cles, newspapers, magazines 

broachers and news letters on tourism and 

hotel 

b. Read ing letter of reservations from 

customers 

c . Reading regu lat ions !rul es of the 

organi zation 

d. Reading manuals Id irecti ves 

e . Reading complain ts letter from customers 

f Read ing wo rk/ business reports 

g. Others 
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Alternatives 
3.4 Writing Activities in English 5 4 3 2 I 

a. Writing business letters to other insti tutions 

b. Writing reports on field trip , sales report 
daily report , progress report 

c. Writing offi ce memos Iminutes in meetings 

d. Writing down notes during meeting 

e. Writing different information on 
reservation form 

f Writing report on work performance 

g. Others 

. .. 
2. Please add any other comments on the requIred EnglIsh language proficIency and ab ilItIes 

of hotel and tourism management graduates to accomplish their jobs effectively in your or 

other organizat ions 
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Append ix 6 

Scmi-structured Inten'icII" for English Instructors 

I. How do ,'o u see the Eng li sh language proficiency level of you students as regards the 

following skills and language areas? 

Listen ing 

Reading 

Speak ing 

- Writing 

- Vocabulary 

- Grammar 

2. HoI\' do you think the fo llowing sk ill s important for students' subject area of study? You 

can rate them by putting in rank order of importance. 

Listening, Speaking, Writing, Reading 

J. How do you see the course you are giv ing with reference to 

Relevance limportance to the students subject area of study clarity. 

Are the tasks, activities, examples in the course related to the student field of study? 

4, Do you think that the course help to enhance the students commun ication abi lities in their 

academic life and future profession? 

5. How do you find the students' interest in this course? Why? 

High D Average D Low D 

6. What measures should be taken to bridge the gap between the course title and the content 

of the course in order to satisfy the needs of the students? 

7. If the course is to be changed, should it be completely changed or modified? 

8. What should be considered in designing new syllabus and preparing new course for the 

students? 

9. Do you think the course will help them to prepare for academic studies and for their 

profess ion? 

10. Please add any comments on English language needs for your students to follow their 

courses better and to be successfu l in their future job 

Thank you so much' 
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English Instructors Interview Transcriptions 

Teached 

A: first I would like to say thank you for interviewing you 

T 1: You are welcome 

A: My first question is, how do you see the English proficiency level of you r students as regard 

the following sk ill s and language areas? 

Listening 

Reading 

Speaking 

- Writing 

- Vocabulary 

- Grammar 

Tl: As far as my experi ence concerned, the students' proficiency level in reading and listening is 

very good when I compare with other skill s. For example the students speaking ability is not 

good. In classroom, when the students want to speak, they stop speaking English and use 

their local language (Amharic). Regarding writing proficiency, they are also not good when I 

compare with other sk ill s like listening and reading. Their grammar is full of ungrammatical 

use of sentences and wrong usage of words when they write or speak in classroom. 

A: How do you think the following ski lls are important fo r students' subject area of stud y? You 

can rate them by putti ng in rank order of importance? 

- Listening, reading, speaking, writing 

Tl : Actually, all the four language skill s are very important for hotel and tourism management 

students to do their subject are.a courses in general. However, 1 can order li stening; speaking, 

reading and writing are the most important skill s for me. 

A: How do you see the course you are giving with reference to 

- relevance to the students subject area study 

are tasks lactivit ies in the course related to students field of study? 
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Tl: With regard to the relevance of the course to the subject area of study, generally it is not 

related to the subject area o f study. There is no tasks and activities that deal with hotel and 

touri sm manageme nt. There is not integration of the cou rse that I am teaching and students 

subject area of stud y. 

A: Do you think that the course help to enhance the students communication abiliti es in their 

academic life and future profession? 

Tl: Frankly speak ing, the course that I have taught for hotel and touri sm management does not 

help to enhance the students' communication abilities . I can say that there should be 

another additional Engli sh course that will equip the students with different 

communicative activities. 

A: How do you find the students' interest in this course? 

High D Average D LowD 

TI: I can say that the students' interest in thi s course is lOll" because when I teach them they are 

not motivated to do different tasks and the course is mostly dominate writing sk ill and 

didn ' t give emphasis for other sk ill s. 

A: What measure should be taken to bridge gap between the course title and the contents of the 

course in order to satisfy the needs of students? 

Tl: In my opinion, taking the objectives of the course that is being given and taking different 

activities, exercises and tasks fro m the students' area of study are some remedial so lutions 

fo r bridging the gap. 

A: If the course is to be changed. should it be completely changed or modified? 

T I: I have to say that the course should be changed because it onl y focuses in one skill that is 

writing. There shou ld be another type of course like Engli sh for Hotel and Tourism. 

A: What should be considered in designing new sy ll abus and preparing new course fo r the 

students? 
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T1: The students' area of study should be given priority in designing a new syllabus. The content 

should be based on hotel and touri sm management context. Including major skill s and sub 

skills of Engli sh language should be considered. 

A: Do you think the course will help them to prepare for academic studies and their future 

profession? 

T1: With regard to thi s issue, I can say that the course is not enough to make the students to equip 

with the communicative needs of the students. Therefore, I can say that the course could 

not help the students for the aforementioned purposes. There should be another type of 

course that shou ld suit the needs of hotel and touri sm management students. 

A: Really thank yo u very much fo r giving your precious time for my interview. 

TI: you are welcome! 

Teacher 2 Tmnscription 

A: First I would like to say thank you for interviewing you 

T2: You are welcome 

A: My first quest ion is, how do yo u see the English Proficiency level of yo ur students as regard 

the foll owing skill s and language areas~ 

- Listening - Writing -Speaking 

- Reading - Vocabulary - Grammar 

T2: As far as my experience is concerned the students' proficiency level in reading and li stening 

is very good when I compare with other skills. For instance the students speaking ability is 

not good. In classroom, when the students want to speak, they stop speaking Engli sh and 

use their local language (Amharic) . Regarding writing proficiency, they are al so not good 

when I compare with other skills like li stening and read ing. Their grammar is full of 

ungrammatical use of sentences and wrong usage of words when they write or speak 111 

classroolll. 
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A: How do yo u think the following skill s are important for students' subject area of study? You 

can-rate them by putting in rank order of importance? 

- Listening, reading, speaking, writing 

T2: To me, a ll the four language sk ill s are very importance fo r hotel and tourism management 

students to do their subject area courses in general. However, I can order li stening; 

speaking, reading and writing are the most important ski ll s for me. 

A: How do you see the course you are giving with reference to? 

- Relevance to the students subj ect area study 

- Are tasks/ activities in the course related to students' fie ld of study? 

T2: Regarding to the relevance of the course to the subject area of study, generally it is not 

re lated to the subject area of stud y. There is no tasks and activit ies that deal wi th hotel and 

touri sm management. Generally there is no integration of the course that I am teaching and 

students' subject area of study. 

A: Do you think that the course help to enhance the students communication abilities in their 

academic life and future profession? 

T2: To tell you the truth, the course that I have taught for hotel and tourism management does not 

help to enhance the students' communication ab ilities. I can say that there should be 

another additional Engli sh course that will equip the students with different 

communicative activities. 

A: how do you find the students' interest in thi s course? 

High D Average D LowD 

T2: I can assure you that the students interest in th is course is low because when I teach them 

they are not moti vated to do different task and the course is mostly dominate wri ting ski ll 

and didn ' t give emphasis for other ski lls. 

A: What measure should be taken to bridge gap between the course title and the contents the 

course in order to sati sfy the needs of students? 
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T2: In my opinion, taking the objectives of the course that is being given and taking different 

activities, exercises and tasks from the students' area of study are some solutions for 

bridging the gap. 

A: If the course is to be changed, should it be completely changed or modified? 

T2: I have to say that the course should be changed because it only focuses in one skill that is 

writing. There should be another type of course like Engli sh fo r Hotel and Tourism. 

A: What should be conside red in designing nell' sy ll abus and preparing new course for the 

stude nts,) 

T2: The students' area of study should be given priority in designing a new sy llabus. The content 

should be based on hotel and tourism management context. Including major sk ill s and sub 

skill s of English language should be considered. 

A: Do you think that the course will help from to prepare for academic studies and their future 

profession? 

T2: W ith regard to this is sue, I can say that the course is not enough to make the students to equip 

with the communicative needs of the students. Therefore. I can say that the course could 

not help the students for the aforementioned purposes. There should be another type of 

course that should ful fi ll the needs of hotel and tourism management students. 

A: Thank you very much fo r giving your precious time for my interview. 

T2: You are welcome! 
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Appendix 7 

Subject area Teachers Semi-Structured Interview 

I. How do you judge your students English language proficiency level as regard the 
following ski lls 

Listening 
Reading 
Writing 

- Speaking 
- Vocabulary 
- Grammar 

You can rate them as, excellent, very good, good, and poor. 

2. How far are the following skills important for the subject you are teaching? 
Listening - Writing, 
Speaking - Reading 

You can rate each sk ill by pUlling them in the imparlance of rank order 

3. How often your students need to do any of the following Engli sh language activities in 
each of the following macro skills. 
You can respond using the following 

Very frequently - Sometimes - Never 
Frequently - Seldom 

3.1 . Listening activities 
Listening to course lectures 
Listening to videos lfilms 
Listening to foreigners 
Listening to instructions 
Listening class discussion 

3.2. Speaking activities 
Asking and answe ring questions 
Participating in group discuss ion 
Conversation with classmates Iforeigners 
Participat ing in dialogues 
Respond to an interview 

3.3. Reading activities 
Reading aliicies Ijournals, newspapers on hotel and touri sm 
Reading books rel ated to hotel and tourism management 
Reading lecture notes handouts 
Reading notices Ifo rmats 

3.4. Writing activities 
Writing course assigrullents (term paper) 
Writing report on fie ld trip 
Writing down notes from lectures 
Writing notes from bookslreference 
Writing dictations 

4. Please add only commend , suggesti on, ideas necessary points you think are missing 

Thank you so much' 
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Subject Area Teachers' Interview Transcriptions 

Teacher 1 Transcription 

Aman: First I would li ke to express my thanks for being vo lunteer for my interview. 

Tl: It is my pleasure 

A: How do you judge your students English language proficiency level as regard the following 

skills? 

- Listening - Speaking 

- Reading - Vocabulary 

- Writing - grammar 

TI: Actually. when evaluate the English proficienc" level of the students, their listening and 

reading proficiency in Engli sh is very well , however, when you see their speaking ability , 

they face a big difficulty. Most of the students thought that they will be afraid if they make 

mistake. I can assure you that very few number of students can speak English without any 

problem. When you see their writing abi lity in English, the students face a big difficu lty in 

writing too. They do not know what they want to write. Moreover, the students are not 

good in grammar and the usage of different vocabularies. Some of the students try to 

improve those skills that you listed above. 

A: How far are the following sk ill s important for the subject that you are teaching? 

- Listening - Reading 

- Speaking - Writing 

Tl: It is a very good question. In my opinion all the skills that you mentioned are very important. 

If you ask me to rate the most important skills to study the subject area courses for me, 

listening, reading, speaking and writing are the most important. 

A: How often do your students need to do any of the following language activities in each of the 

following macro ski ll s. You can respond using the following 
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- Very frequently - Sometimes - Never 

- Frequently - Seldom 

Listening activities 

- Listening to course lectures 

- Listening to video 

- Listening to foreigners 

- Listening to instructions 

- Listening to discuss ions 

TI : From the activ ities that you mentioned above, in my view, li stening to course lecture is very 

frequently needed activities, listening to video sometimes needed li stening to foreigners 

frequentl y needed, with regard to listening to instructions frequently and listening to 

discussion frequently needed activities for academic subject study. 

A: What about speaking activities? For example asking and answering questions, participating in 

group discussions, participating in d ialogue, talking to foreigners etc ... 

TI : When I obse rve the speaking acti vi ties . parti cipatin g in class di scuss ion is the most 

frequently needed speaking acti vities. The nex t frequently needed speaking acti vity is 

answering and asking questions in classroom that will fo llow participating in di alogue. 

Talking to forei gners and responding to an interview are Seldom needed speaking 

activities. 

A: Let me ask you about the most frequently needed (important) reading activities? 

T I : Regarding the reading skill , it is the important skill for hotel and touri sm management 

students to be successful in their academic career. Therefore, in my opinion, the most 

frequently needed reading activities are reading lecture notes and reading reference books 

are needed very frequentl y. But, reading journals, arti cles, news papers, reading 

summaries, charts and tables, and reading Engli sh websites related to hotel and tourism are 

sometimes needed acti vities . 

A: The last question, what about the writing acti vities. 
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TI : Writing is also the important skill for the students to be successful in academic context. 

When I personall y see the important writing skill s that are needed by the Hotel and 

Tourism management students. writ ing notes fro m books or reference, writing notes from 

lectures, writing course assignment are the most frequently need activities. Writ ing fie ld 

trip report is sometime needed activities. 

A: Really thank you very much again 

TI: IT is my pleasure 

Teacher 2 Transcription 

A: Thank you very much for be ing volunteer for my interview 

T2: Thank you 

A: How do you judge your students' Engli sh Language proficiency level as regard to the 

following skills? 

- Listening - Speaking 

- Reading - Vocabu lary 

- Writing - Grammar 

T2: Frankly speaking, when I evaluate the Engli sh proficiency leve l of Hotel and Touri sm 

management students, they are average. For example their writing and speaking 

proficiency is not good. They do not want to speak with the teacher and the students in 

English in classroom. In stead, they try to speak in Amharic. As I mentioned, their writing 

is not good. They even do not write the correct sentences when I gave a kind of ass ignment 

or other related work. You can see a lot of ungrammatical and no correct ly written 

sentences in their assignment. Their li stening and reading proficiency is very good 

however, their grammar and 'vocabulary is poor. 

A: How for the following skills important for the subject that you are teaching? 

- Listening - Reading 

- Speaking - Wri ting 
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T2: In my opinion, the most important skill to study other subject area courses for the students 

are listening, reading, speaking and writing. 

A: How often do your students need to do any of the following language activities in each of the 

following macro skills? You can respond using the following 

Very freq uently 

Frequently 

Listening activities are 

Listening to course lectures 

- Listening to video/film 

- Listening to foreigner 

- Listening to instructions 

Listening to discussion 

- Sometimes - Never 

- Seldom 

T2: Based on the above information, in my opinion, listening to course lectures and li stening to 

discussion are very frequently needed listening activities in academic context. Listening to 

fore igners and listen ing to instructions are also frequently needed listening activities. 

However, li stening to video /fi lm is sometimes needed li stening activities. 

A: What about speaking acti vi ties that are needed in academic situation? 

T2: Even though the students do not want to speak all the time in classroom, speaking is very 

important skill for the students to be successful in any subject. From the speaking 

activities that I observed in classroom, participating in class discussion and answering and 

asking question in classroom are very frequently need speaking activities. Participating in 

dialogue and talking to foreigners are the second and third frequently needed speaking 

activities for the students in academic context. 

A: Let me ask you about the most frequent ly needed read ing acti vities? 

T2: Without read ing no one can be sllccessful in the academic situation In any uni versi ty. 

Therefore, reading is very important skill for hotel and tourism management students. The 

most frequently needed reading activities are reading lecture notes and reading reference 
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books that are followed by reading summaries, chat1s and tables. reading Engl ish websites 

re lated to hotel and tourism and reading journal or articles. 

A : Finally, what about the writing activities? 

T2: As far as my experience is concerned, the most frequently needed writing activities to do 

their academic subject well are writing notes from books or reference, writing notes from 

lectures, writing course assignments. Writing fie ld trip (attachment) is sometime needed 

wri ting activities . 

A: Thanks a lot 

T2: Thank you l 

Teacher 3 Transcription 

A: first of all I should say thank you for your cooperation for my interview. 

T3: don't mention it. 

A: How do you judge your students English language proficiency level as regard the following 

skills? 

T3: Most of the students reading and listening proficiency level is very good when I teach 

different courses for hotel and tourism management students. they can read any things that 

are written in English. However, their speaking proficiency is not good. They afraid of 

speaking in class as well as outside. When I give them different writing assignments for 

the students, you can see that there will be full of grammatical problems and wrong usage 

of words in their sentences. Their vocabulary and grammar usage is ve ry low performance 

when I evaluate them. 

A: How far the following ski lls important for the subject that you are teaching? 

- Listening - Reading 

- Speaking - Writing 
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T3: As far as my experience is concerned, all the English language skills are very important to 

accomplish different academic activities. However, when I grade the four language skills, 

li stening, reading, writing and speaking are the most important skills in their rank order. 

A: How often do your students need to do any of the fo llowing language acti vi ties in each of the 

following macro sk ills? You can respond using the following. 

- Very frequently - Sometimes - Never 

- Frequently - Seldom 

Listening acti vities 

- Listening to course lectures 

- Listening to video 

- Listening to foreigners 

- Listening to instructions 

- Listening to discussions 

T3: From the activities that you mentioned above, in opinion, listening to course lectures is very 

frequentl y needed activities, listening to video sometimes needed I li stening to fore igners 

frequently needed, with regard to listening to instructions frequently and li stening to 

discussion frequently needed activities for academic subject study. 

A: What about speaking activities? For example asking and answering questions, participating in 

group discussions, participating in dialogue, talking to foreigners etc .. . 

T3. When I see the speaking activities, participating in class discussion is the most frequently 

needed speaking activities. The next frequently needed speaking acti vity is answering and 

asking questions in classroom that will follow participating in dialogue. Talking to 

foreigners and responding to an interview are se ldom needed speak ing activities. 

A: Let me ask you about the most frequently needed (important) reading acti vities? 

T3: with regard to reading skill , it is the important skill for hotel and tourism management 

students to be successfu l in their academic situation. Thus in my opinion, the most 

freq uently needed reading activities are reading lecture notes and reading reference books 
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are needed very frequently. But, reading journals, articles, news papers, reading 

summaries, charts and tables, and reading English websites related to Hotel and Tourism 

are sometimes needed activities. 

A: In last question , what about the writing activities? 

T3: Writing is also the important skill for the students to be successful in academic context. 

When I personall y observe the important wri ting skill s that are needed by the hotel and 

Touri sm management students, writing notes fro m books or reference, wri ting notes from 

lectures, writing course ass ignment are the 111 0st frequently needed act iviti es. Writing fi eld 

tri p report is sometime needed activi ties. 

A: Thank you very much again 

T3: It is my pleasure. 
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Appendix 8 

ESP Text Material Evaluation Checklist 

(Adapted from Cunningsworth, 1995:135) 

1. Is the material based on a careful analysis of the learners needs? 

2. Is the content appropriate to learner's needs? Does it have credibility? (Face validity) . 

3. Is there a body of 'core' specialist language related to the subject area? 

4. Are the learners equipped with skills and strategies that wi ll allow them to operate 
effectively in English in professional situation? 

5. Is there a balance between subject specific language items (grammar, vocabulary, 

discourse structure) and operational skill s and strategies in language use? 

6. Does the material consider the relationship between teachers and students? If so, is a 
collaborative approach encouraged? 

7. Is the material sufficiently flexible to meet the constraints often found in ESP work, for 

example, by having a modular structure of non-sequential units? 

8. Can the material be used for individual study? If so, are teachers given guidance on how 
to use the material in thi s way? 

9. To what extent do the learning activities mirror real life situations, fo r example, through 
task-based on skill based activities? 

10. Do learning activities have outcomes or products which will help learners to evaluate their 
performance? 
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