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ABSTRACT

In this study an effort is made to find out whether Freshmen
glow reading is attributed to the lack of general knowledge of
English or due to the use of Amharic reading techniques while -

reading English.

To test this, a questionnaire, reading speed and reading

techniques tests were prepared and were administered simultaneously.

The researcher selected 120 students at random for the test.
However, 119 students participated in the exam. The scores were
computed for three groups. The 'overall group', the 'good' and
'poor' readers groups, and the 'language subgroup' group.

From the scores the overall group performed better in reading
English and reading techniques in English at a statistically
significant level by 5%. However, since mean values can be
affected by extreme cases, the researcher had also tested the two
gxtreme readers, that is, 'good' and'poor' readers. Primarily, c»
computations for good readers in both languages showed that good - I
readers are better at reading Amharic than reading English (221.7
to 177.3). And, the researcher referred to their achievement in read-
ing techniques in both languages to check whether glow reading can
be attributed to transfer from Amharic to English} It was found that
the reading techniques results were better in English than in
Mmharic (of the same individuals). And, the assumption gzot little

support.

On the other hand, 'poor! readers have performed, much poorer
than 'average' freshmen understudy, in reading speed, comprehension
and in reading techniques. The 'good' readers have showed a correlat-

ion of (43, .1) in reading speed and in comprehension in both languages.



Furthermore, the subgroups have performed better in reading
speed than in comprehension, and the scores indicate that there is
moderate correlation between reading in Amharic and recading in

BEnglish specially among Tigrigna and Oromo speakers.

Therefore, on the basis of these findings studenta' slow
reading in attributed to lack of comprehension (which is largely
affected by lack of language competence) in FL rather than to.
transfer of tcchniqueg from Amharic to English,
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PRONOUNCIATION KEY AND ABBREVIATTION

The researcher has used the following sound symbols and

abbreviations., Corresponding sounds in Tnglish are also provided,

1, Sounds in Amharid such as /b/, //, /n/y /), Jwl, /sl f2/,
/y/, /&/, /k/, and /h/, are more or less the same in English

and Amharic,

2. /p/ is ejective /p/
/t/ is ejective /t/

/s/ " /s/
/8/ e /ef
/a/ " /=/

3; /&/ accoresponding sound in English is 'ch' =check,
/8/ n " 'sh' -sghe
/37 " " '§1 -jelly
/z/ i N 's! -measure
/n/ " " 'gn! -champaign
/t/ " " 't ~talk,tell,
/1/ " " 11t ~lamp
/x/ * N fr! =road, range.
/m/ i " 'm!' ~man
/e/ ° h te! ~bed ,red.
/n/ " " 'n' ~name
/a/ f " 'a! -car, tar,
B/, t ) n ' ' Jshwa) ago, fur res-

Abbreviations, pectively.

L1 = Native Language.

L Second Language.

1}

2
FL

Foreign Language.,



Abbreviations with respect to the Recading Thechniques.

Inf., = Inference

Str. = Structure.

Ref. = Reference.

Coh, Dev, = Cohesive Devices.,

Amh, R, Sp. = Amharic Reading Speed.,
Amh, Comp, = Amharic Comprehension,

Eng. Comp. English Comprehension.

Fng. R.Sp. English Reading Speed.

Statistical Symbols.

L s
X = Mean. (average)

Sd= Standard Deviation.

S? = Variance of Language (Amharic)
Sg = Variance of I.anguage2 (English)
—_— ——
Z~ Test = Means difference Test, X1 - X2
2.2 2.2
S D)
n n

Total=(sum),.

\s!



CHAPTIR ONT

THE PROBLEM.

1«1« Statement of the problem.

It is gencrally felt thet the reading ability of Freshman
students in Brnzlish is too low to enable them to read books and
do their agsignments . "This is particulary true of Lnglish as
so much professional, technical and scisntific literature is
published in Znglish today. (Alderson.J.C.:1,19€4). The main
reascon may be that their knowlelge of Bnglish is inferior to
their knowledge ofi Amharic. Bui, it may also be because thay
employ the same reading techniqdes in #nglish as they do in

Amharic when reauing inglish materials.

1.2..5cope of the pioblem.

Thig study aims at presenting ihe reading skills (techniques)
in Awharic and sdnglish, And, “ries to exanine wihether there is
any *ransfer of techniques from Amharic to Bnglish. If thers is

such & transfer it would partly explain why Freshman students

are inefficient rea'ers in Tnglish.

1.3, Importance of the siudy.

The importance of reading in Inglish in Bthiopia need not
be stressed when one knows that english is essential as the
language of education from secventh zrade and above . It is

)

!
/




the szcond official lansuzge; and,is important as a medium of
international communication. It serves as the medium of instruc -~
tion for other subjects and aspects of the curriculum. It is
used as a langua;e of textbooks and examinations.

In all countriss where Zn.lish is tausht as a foreign
language the reading of #nglish is very essential because no
matter when and where they will be reguired to use it as a
skill, there is no doubt that they will need to read it for

many purposes.
Therefore, this paper tries to idenitify the particular
techniques that students employ while reading Amharic and lnglish.,
And, the identification of the fechniques in both lenguagses would
contribute much to our knowled e as to how %o tacle some of the
probleﬁs our students face when reading in Amharic and English.
Turthermore, it would help students to be aware of the
technigues and to take svecial care not to iranzicr techniques
which they should not employ when recading one languasge and then
the other. This paper would also indicate the rate of reading
speed in Amharic . Purthermore, it would suggest whetﬁer z00d
readers in Znglish or vice-versa. Also, it would indicate

wirether transfer is possible between two languages as difrerent

as Amharic and English.




CHAPTER TWO

2,0. Definitisn of Reading

One af the functions of language in reading fs te reduce douubtg in the
minds of readers, This is obtained hy extracting infermation from a_prin#ed
pa‘ge. ZALS a result, reading can be defined as extracting informatisn from a prin-
ted page. Smith Frank defines it as "asking questions of a printed text."‘And
reading with compreﬁension beﬁomes a matter of "getting your questions answered"
(165:1978)., The comprehensien of a text implies that a reader has made some
reerganization of what he had in mind previously. A geography student whe used
te think that it is the 'sun' that moves across the sky, would make a certain
reoréanization after having read that it is the earth that revolwves around its
axis, He would remove his doubt, Moreover, a student would be tested to find
out whether he has remeved his doubt or nat, In otherrwords, whether the alter-
natives are reduced or net, If he shouoldd excellent comprehension, then it is
to be assumed that every alternative has been reduced by the information ebtained
from the text, W,at questions do students ask when they read? They may ask
different questiens and this depends en the purpese of reading. How do students
read?

2,1, Process of Reading

Reading is a develepmental process, BEarly reading starts by recogniz-
ing letters, then words, and then the sentences and the embedded structures
found in them (complex sentences). The auestion of how to recegnize letters
1s answered by checking a-aingle letter against all ether twenty five letters

of the alphabet,



Smith, writes:

The best simple answer to the question of
how you were able to recognize the letter

-

tK' is that you decided that it could not 3
I be onec 6f the other twerty-five letters of

the alphabet.(26:1978).
In otherwords, what you have learned is how %o distinguish each letter
of the alphabet from all the twenty five letters. And once you learn
this, the differences between the letters becomes significant. How
does a student or a reader recognize words?

Words are meaningful organizations of letters. Therefore, when
letters are organized into words, the relative probability of occurence
of each letter is reduced, "when lctters are organized into words the
relative probability of each word is reduced to an average of about
one in eight” (emitk,F:74:1971). And, the identification of words among
all other alternatives locates this word in ithe total structure of -~ -
the insight of the readers. The identification of words becomes easier
with time as the reader makes use of h ¢ previous expericnce’schematic
knowledge” (Widdowson: 1983). As a result, while reading the brain
takes less time to handle a text. According to Horn,

Reading includes those processes that
are involved in approaching, perfocting

and maintaining meaning through the
the use of the printed page. (Miles:9:1979).

A reader reads in nrdef to get meaning; and, inerder to reinforce
what he knows well. A reader has to read into the text to see the ;
meaning beyond“ It ig then that reader gets meaning out of a t x .
The writer dves net always cenvey his ideas explicitly. But, he .
stimulates the reader to build them out ef his experiences. If,

for instance, the recader has a concept in his mind,



‘here would be no problem of comprehension. However, if it is not in
the mind of the reader, then, he has to solve it. When a reader readsg
therefore, he does not only identify = letter, a word, o sentence, and
other complex sentences, but when he reads he thinks and tries to -
evaluate ideas by testing their contents, makes judgement(at the end
of his reading) between what is good and bad ; and between what is
right and wrong; and, tries to see into legical #eduction, whether
certain ideas have or follow certain patterns of thought or not; and,
tries to solve problems which he does not have in his mind or which
were notpart of his hypotheses. Gates described the nature of the
processt of reading:
Reading should be developedas a complex
organization of patterns of higher mental _
processes. It .can and should embrace all
types of thinking, evaluating, judging

imagining, reasoning and problem solving.
(ibid. 1979).

Therefore, reading can be considered as developmental process whereby
a reader perceives the visual information to comprehend and to rpeact
to what he has read by comparing it to what he knows from his
experience., And,finally,reading is a process whereby a reader makes

a judgement to assimilate what he feecls right and reject what he
proves wrong. As a conclusion, we can use Gray's definition of the
process of reading as a four-step process:

--perception of the word, comprehension of its
meaning, rcaction to the meaning in terms of
vhat one knows and integration of the idea

into one's background of experience.(ibid. 1970).

2 . ¥ - . % - . . ] =
Briefly, reading is percelving, comprehending what is read, reacting,

and integrating. If reading is a four step process, inorder » to

exercise these four steps how does a reader mnake sense of a text?



- B e

2.2, Making Sense of a text

Hew does a reader extract meaning from a sentence? Does he get it
as soon as he exhausts reading a sentence?

Meaning from a sentence is not something

that appears when we have read or

listened te the end of a sequence of words,

Instead information is available at every

point to reduce the number of alternatives

remaining for these parts of the sequence that

have not yet heen encruntered. (Smith, Frank : 193 : 1971)

That is, the more we approach the end of the sentence the more informat-

lon we get te reduce our doubts., In the sentence. 'The Young --- hought

the car.,! The slot after 'young' would be filled correctly if the reader
can eliminate alternatives (othar answers) from his previous knowledge

of grammatical relations. Every word in the sentence reduces alternatiwes
and particularly the word 'young! gives a clue as to what wird must follow
it,

Words in a sentence, as in the above sentence 'The young man bought

the car' are organized in a linear manner. Smith writes,

One point that should be made clear
is that the meaning of a santence
cannot lagically be organized in the
same linear manner as im the surface
represantatisns, (194 : 1971)

The sentence ' Ahshe wrote a letter! can be understocd sven when it is

rendered as 'the letter was Written by Absbe,! The roint that the writer

o« the speaker wants to stress is what can be considered independently.

Fur instance, if one wants to indicate that the letter was written by Abebe
bu’ not by anyone else, we may choose the second sentence not the first,
Thersfore, although the surface structure of English is organized liner-

ly, meaning cannot he discussed so, The meaning ~f a sentence is the



reflection of the totality of a thing. It is not something that takes

time 1o organize. According to Smith,

Words are clements of the surface structure of
the physical representation, not of meaning .
The meaning of a scntence is gomething global,
"agtate of mind" an instantaneous set of .
relationships established in the cognitive
organization, and not something strung over
time ,The purpose of the secntence-producing
grammatical device 1sg to convert a !'thought!
that simply exists, with no spatial or temporal
organization, into a scauence of words. Or, to
o in the reverse direction, grammar translates
a sequence of words into---a cognitive whole~-
or a rcader uses grammar to comprechend the
relationships that exist asmong the serially
ordered elements of the sentences, to alter

the organization of his cognitive structure.(194:1971).

Moreover, it is generally claimed that fast readers don't identify
these elements of the structure and yet get mecaning from a text. And,
because words are so obvious it becomes difficultt to see that words
are no more a pre requisite for comprehension, Also, it does nsat
simply eccur te a reader to accept this assertion because -~henever

a fast readsr is asked about - .a passage that he hag just read

he can say .something specific about the words in the passage. Smith
writes:

The argument 1ls not that a fast reader has read,
but only that he extracts meaning from a sequence
of words before identifying any particular oneg.---
thet comprehension of meaning normally precedes
word . a2 . (195: 1971).
But, is there any evidence for asserting that rcaders attend to meaning

before they attend to individual words? There several of them. For
instance proof rcaders would be at a loss if they start paying attention
to the meaning of the passage; for the simple reason, that the

attention to meaning would definitly make %them overlook the errors that



they are supposed to correct, The only way by which they can correct
errors is by concentrating on word identification independently o
meaning . Therefore, the major concern of a reader should be meaning

rather than the identification of words.

In a sentence the reading of individual words would not help
much in the understanding the meaning of that particular sentence.
On this account,independent words have got no meaning apart from
the context, If,for instance, we cannot read a foreign language
with the help of a dictionary by looking up the individual words,
this can prove to us that getting meaning from a printed page is
much more than the sum of the independent meanings of words.

Moreover, it is asserted that readers read to get meaning rather
than to identify individual words, can be illustrated by the way
sentences are remembered, If a reader is given a paragraph, in which
he is required to recall t e same paragraph, he might not be able
to recall it exactly. However, the mistakes would not be related to
meaning, but would be related to What readers remember best

is the deep structure not the surface structure.

And, generally, sequences of words are identified faster when
they are meaningful than when they are not . Because, when words
are meaningful sequences, the number alternatives is much smaller.
"The average probability of each word is very small when compared
to one in many thousands for isolated, random words."(Smith:120:
78). A meaningful text accelerates the rate at which one can read,

And this can be proved by reading a sentence written backwords.
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Reading for meaning is the most essential strategy far reading,
Consequently, readers don't read letters they read words and it f»llows that
they don't read words,but they read meanings. If this is hew they make sense
sf a text,do they apply the.same technique in reading materials from different
langutges?

2.3. TRANSFRR OF SKILLS

A problem vital to educators is whethef or not students can avply
what they have learned in school ts life situations outside the learning
environment, James M, Sawrey and Charles W. Teleford write :

Farmal education has alwazys been

based on the assumption that the

individual will apply what he has

learned in scheol te situations and

problems he encounters in daily

living, %“ducation is for the future,

(211 : 1968)
Different doctrines held different views about Transfer Theory. One of the
doctrines particularly, the mental discipline, held that the "mind" was compessd
of s®veral faculties, resasoning, will, attention, and memery, and that these
faculties of the mind can be improved by giving special subjects which can dev-
eloap these faculties, Briefly, the job of education was to improve the comp-
enents by ?ropﬁr training., For instance, geemetry was thought as an excellent
subject fer the training of legical reasoning, And, this had been held right
since the days of the Gresk Philosophers.

Another doctrine, namely, the Formal discipline emphasized not the subject

matter as with the mental discipline, although some subjects were alleged to
have greater disciplinary possibilities than others, '"The iaportant thing for

education was the form of the activity rather than the content of the subject

itself," (ibid; 213 : 1968) If, far instance, the kind of activity thes students
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perferm reinforces the reasoning faculty, this famulty would he developed,
The more rigerous the exercise the more complete the development of the
component of the mind, This doctrine was, however, bitterly criticized by
William James (1899) and Briggs (1913). Later, Thorndike and Weedwerth (1991)
criticized the .Jormal ..iscipline and concluded that the impreovement in any
simple component eor faculty does net improve the ability. And, Thorndike (1%503)
stated this in the form of a Theory. "A change in one functien altsers any ether
only in so far as the two functions have factors of identical elements"

(215 : 1958) This theory of identical elements gave rise to further research
more than ever. James and others suggested that the idea of ldentical elements
as the sole-mﬁans nf securing transfer" was definitely delimiting when applied
to education or when contrasted with the theory of mental discipline that had
se long dominated education" (216 : 1968).

Judd (1908§ a critic of the theory of identical elements laid a new

'Thoory of Gensralization' as an explanation of Transfer, This theory emphas-

izes that transfar is pessible only when an individual gzneralizes his exper-
lence, T -at is, i1t smphasized that transfer of training is possiible enly when
an individual can apply what he has learned in one situation b» the performance
of the ather, This theory gives much importance to the presentation of the
subject matter in such away as to encourage the student to generalize, And,
positive transfer is expected if the generalization .of ability is stressed,
This theory emphasizes an insight of the inner structure of the problem which
can aid in dealing with the varicms problems that are encountered later, One

amang several theoriss of transfer was the theory of !'Transposition,! The

gestaltists maintained, therefore, that an insight of the situation in all its

relationships is the mest essential thing in generalization,
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Psychologists and educators, nevertheless, had reached a position
which is more realistic than that which was maintained by previous
doctrines: Everyday observations, as well as experimental evidence
ghow:

A child who has learmed to count in school
makes use of this training in out of the
school situations. People trained in Engineering
use some of this training in the later practice
of EFngineering, Skill in reading is used in
contexts other than those in which it is learned.
(ibid; 220:1968),

Therefore, one learns to perform a certain activity, as the result of
transfer from previous learning to a new situation.

Current concepts on transfer maintain that besides the similarity
of content of subject, and appropriate instruction, transfer depends
to a large extent on the student's ability to generalize, In
addition, to all these points, a student needs to be psychologically
prepared to learn a task. According to Karl C. Garrison and Others:

It has also been shown that the attitude or

mental set of the learner has an important

influence upon transfer. It might be stated

as a fundamental principle that a favourable

procedures will tend to produce a superior

amount of transfer from one learning task

to another,(207:1964),
Besides thls, what the student learns must be meaningful and he must
have an insight of the problem first. A student must be able to get
an answer by asking why and how the text at hand is presented in this
way but not in the other; and what the relationship between the informat-

ion given and his previous knowledge ig. Moreover,students must be guided
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to learn the s*ructure of a subject matter. The only exception we know

of an unconcious learning of a structure is the learning of a native langu=
Eih Having grasped the subtle structure of
a s=ntence a child ranidly learns te
ganerate many other sentences based on
this model though different in context
from the eriginal sentence learned (Karl,206: 1964)
Jereme S, Brunner asks Hew a limited exposure to certain material be made te
count in thinking for the rest of their lives” (ibid : 1964) The best answer
to this he says ia that students must be given an insight inte the fundamental
structure of a subject, This is the minimum reguirement for using knowledge to
sobve prmblems and he adds:
The teaching and learning of structure
rather than simply the mastery of
facts and techniques, is at the canter ,
of the classic prohlem of transfer. (ibid : 196L)
The mere mastery of facts and techniques is not desirable. But, if students are
consciously guided to use the facts and techniques they can develep theif -
«Petcntials,
Therefore, a student who has set to learn a skill is mere likely to see
relatiens and form logical deductions. #nd, if pesitive transfer is desired
te take olace, that is, if hahits of attacking new problems are to be tfansferrad
these facters must constantly be emphasized in teaching.
Merenver there are different claims made by different rosearchers with
respect to transfer of reading ahility from Ly te Ip or Fr,, To cite some
of these:— Jolly in (1978) has claimed that succéss in reading a fareign lang-
uage depends upan ene's successes in reading the Iy (#lders»n & Urquhart : 2 :
1984) Ne has suggested that the reading in a fereign language requires the
transferenca of 'eold skills!, That is, one who fails to read in a foreign

language is elther poor in his Ly or is unable to transfer his old skills tw

the reading of a fereipgn language. e
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Furthermore, both the Tarascan and the Modiano studies(1953)
showed that children taught first in their native language before
being introduced to the FL have eventually improved their FL.

On the other hand, some Canadian studies have shown that children
taught to read initially in a Second Language (French) eventually do
well in reading L, (English). And, English speaking subjects (whose
home language is English) were taught in Frech; and eventually
displayed equivalent achievement to French monolingual speakers.

This is what Lambert callstadditive bilingualism'—(where there is

positive effects of bilingualism).

On the other hand, Cummins (1979) in testing bilinguals' reading
ability in French and English displayed positive correlations as
high as (.61 and .69 ) with first and second language reading; others,
namely, Carey and Cummins, (.57); Lapkin and Swain(.6), Swain, Lapkin
and Barik(1976) (.67). (Alderson: 13: 1984). In otherwords these
gtudies have showed that there is a fair degree of relationship
between the reading ability in the first and in the second language,

On the contrary, Cowan and Sarmad (1976) found that bilingual
English-Farsi did not do well in either first or second language.,
Cowan (1976) suggested that the rcading problem in a foreign language
is native interference; Briefly, his study implies that children
read different languages with different techniques. Therefore, it
would follow that in similar languages like French and English
transfer is positive, and in the case of Inglish-Tarsi transfer is
negative . And, if his assumptions are correct the more different
the languages the less readers read the languages with the same |,

strategies.
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Uljin and Kempen (1976) on the other hand, suggest that |
syntactic differences are not problematic in the reading of a
foreign language . And, they argue that the readers conceptual °
knowledge can compensate for the structure . And, according to
Alderson'good knowledge of FL is only important for the improved
reading in that language."(14: 1984); On this account, he concludes
that the main determinant factor in reading ability in FL is not
reading ability in the I.1 but proficiency in the foreign language.

Aron has supported Alderson's view and in his study of the
reading ability in.L1 and PL, he has found low correlations between
two different languages. Cziko (1978) as a result, suggests that
students with low competence in a foreign language will have difficulty
in reading the foreign language. Clarke, on the other hang,found
that"good first language readers got significantly higher score on
FL cloze test." (Alderson & Urquhart: 16:1984), In other words, th e
good first language readers as a group are better FL readers than
poor first language readers, That is, these readers have the potential
or a mental to read better than the poor readers. As a result, they

employ their potential in the reading of another language.

Moreover, if reading is employed to get one's questions answered
whet kinds of questions do students ask when reading their English
language texts? Their questions may very from individual to individual,
However, the techniques which these students use to get their

questions can be summed up am.follows,



CHAPTER THREE
340+ Reading Skills BEmployed in reading English Texts.

3.1, Understanding the meaning of words.

A student is always very sensitive to words which he does not know
or understand . And, he tries to use a technique by which he can tackle
unfamiliar words and complex sentences, Gemerally, texts with difficult
wordsa&rec difficult to deal with. A student, however, must challenge
them if he is to understand the text. And, a student should be aware
that there are also vocabulary items that he does not fully use correct-
ly . It is only when he knows this fact that he challenges a 'dense!
text; and becomes relaxed when dealing with a difficult one. Nuttal
writes:

If you examine your knowledge of your L1
vocabulary you will find that there are
roughly two categories of known words; those
that you know well enough fouuse yourself

and those that you recognize and more or less
understand but are not yet sufficiently sure
to use. This is equally true of FL learners
and the FL vocabulary. (74: 1982).

Nuttal divides thoese vocabulary items into: 'active! 'receptive! and

'throw-away'! vocabulary. Words which one knows well enough and is

sufficiently sure of to use are active; those whose meaning he can
gucss but is not sufficiently sure of to use are receptive, and items
which a student does not necessarily learn wherever he meets them

are throw away vocabulary items. Nuttal writes:

Students with a vocabulary of, say 3000
words cannot afford Yo clutter up their |
cmindg trying to remerher tho 'mearing of i
words like boost o+ vpicene, instead they
need to develop a cavalier attitude to

vocabulary, ignoring what is not important
for their immediate purpose.(ibid., T4:19838)
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It is impossible to give rules on how to ignore words which a
gtudent does not need to know. However, a student attend to some of
these points. He should know that he can get the gist of the material
without the use of the word, Once he is aware that he can get the
gist of the material without looking up the word in some reference
books, it is to be understood that he has full control of the text,
Some of the words that are found to be difficult to deal with are
idioms, metaphors, words with several meanings, technical jargons,
words with more general meanings, synonyms, and antonyms. How does
a student understand difficult words? A student infers the meaning
of the words from a context in order to understand unfamiliar words.

3¢141s Inference.

This skill that every reader has to some degree in his native
language. Readers learn most of the words by inferring their
meanings. In the case of a foreign language reading, however, students
understand diff ealt vocabulary by malking use of the context in
which the word occurs toigive them an idea of what it means. And,
as 1t occurs several times in the text the meaning becomes clearer.

However, a foreign language student is not aware that it is
possible to understand new words without being told what they mean,
For some students? it never occurs that new words can be learnt from
their context. So, a student should be ecouraged to develop a positive
attitude to new lexical items., Encouraging a student to infer

meaning from a context assists him in undersyanding a text which
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Another way by which a student infers is when he has to f£fill up
a slot with an appropriate word in a sentence. In the sentence, "“he

masen needs --- in order to build the house" The possibilities are

-

countless unless the student knows which part of the house is to be
built. A careful study of the context, however, can help to infer the
meaning . And,a student must get clues 1o make inference possible,
Moreover, many texts make use of synonyms and antonyms to convey their
message more clearly, It is ecssential that students attend to these
lexical relations as they assist them to infer the mcaning of unfamiliar
words, For instance, in the following text students are asked the.
meaning of the synonymous words. (Adapted from Freshman English Text)

-~=fnimals convert food and oxygen into carbon
dioxide and water . And yet year after year the
food does not ccase, the oxyrcn does not vanish
from the air, we do not choke on carbon dioxide
—-——= In short, technology seems to be a way of e s
converting natural resgources into trash or
pollution, if you prefer at an accelerating rate,
Except for radio~active wastes there arc no
forms of pollution produced by man that cannot .
be recycled by man given three things- energy-
human ingenuity; and determination.(Conroy:1:1985).

In the text the student has enough clues to infer the meaning of
words . He can find synonymous and equivalent words that are found
in the text. Por instance, he can provide synonymous words for 'change

and disappcar' - 'converit and vanish' respectively. Moreover, a

student can identify unfamiliar adjectives by providing their

opposities . For instance, from the following text:

So they went through the dense brush and the

tall ferns until they came to where the river

made its way through the jungle. The banks af

the river were marked with foot-prints of the
Bazelle, the antelope, the buffala, and the leopard.
(ibid,.:20:1985),
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A student can infer the meaning of tdense! by giving its opposite,
that is, 'scanty'. Moreover, a student can use another strategy of
inference by finding related words which are not necessarily
gynonymous, but' which kelp to make an idea clear. The following
paragraph:-

Human beings must take a hand, devire processes

to clean the coal before it is k- ned, use

filters or precipitators to hold back the fly

ash, a desulphurization process to remove the

sulphur dioxide.(ibid.:2 : 1985)
The student has enough clues to understand what 'filters' are because
they are joined to precipitators by a connector 'or' and a desulphur. =

~ization process is followed by an explanation which expresses it

as 'removing sulphur dioxide!

In the text on 'cycles! adapted from Freshman English 101 A:
1985, there are ideas conveyed to explain what are called 211
cycles and what are not full cycles. These ideas can be divided into
two . Ideas which explain natural processes and others which explain
processes carried by man and technology. As a result, the words which

are used to explain these processes can be classified into two as

follows.
NOuy ADJECTIVE VERB
ats b scavenging raises
NATURAL sun evaporates
PROCESSES
rain microscopic cease,c nvert
powered,utilize
and use.
HUMAN
TECHNOLOGY techno%ogy numerous rust
pollution many discarded

geological chopped
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Bhis related words which explain natural r . «..; on the one

hand and technology on the other, reinforce meaning to make the

idea clearer to the reader, And, it follows that the more the reader
is aware of these words the easier the text to read.

Begides, student's awareness of the lexical cohesion device s
of coherence and hyponymy helps them to see the relation between
the parts of a text. It is helpful to recognize them as they give
clue to the meaning of words which are not familiar to students.

The following paragraphs explain how students utilize connectors
to show symonymy and equivalence, Paragraphs adapted from Freshman

English 101: 1985)

PTEXT SYNONYM ANTONYM EQUIVALENCE

Rich pockets of ore, slowly
collected over many millions o % %

of years by geological prosess ke tor
es are melted for metals, the i;‘ th °
metals are used in devices, = =
the devices are finally dis-
carded and allowed to rust or
to _lie there.

In short, technology seems to
be a way of converting natural | trash or

resources into trash or pollution
pollution if you prefer seeee

The upward half of the cyc.
must take no longer than the
downward half or we won't be
able to keep up . This means
we must not only speed
depollution as mush as we can,
but we must hold back on pollu-

tion find out ways of decieas. Hile means,
-ing pollution, :
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Also, students pay attention to wrrds whose explanation is given by equivalent

words and the devices used to indicate equivdlence such as, parenthesis, dash

colon etc; Text adapted from !'Cycles' : 1-2 : 1985 Freshman English 101A

TEXT IWORD WHICH I3 |  SQUIVALSENT DEVICE

'ZXPLAINED  EXPLAINATION | D

The advantage of human : |
effeort is not only that it

is certain and quick but . human bacteria parenthesis
that it can turn polution . effort i
into~useful products (as

bacteria do when they break
down ratural wastes}.
| This means, we must not only {
¢ speed depoilution, but we must i
t hold back on pollution-find hold back find out .
. out ways of devreasing poll- on pollut- wgys of f dash
ution without br ®king our ion decreasing |
technology
Except for radio active - i ;
wastes iwhich are a speeial i |
problem) there are no forms : -
of pullution produced by radio | special | parenthesis !
man that cannot be unpoll- active problem f ‘
uted given three things—-—- wastes :
Clearly if one-half of the . ;
cycle (the down-ward-half) avis bl the down- |  parenthesis
has b=zen accelerated by ’
human activity—————— of the ward half ;*
cyele i
]

In different texts, different writers use general and spscific ideas to
explain different concepts. Most of these id=2as ars us=d when an explanation
of a more general nature is felt essential, As a result, students attend

to such contexts when ever necessary bscause these are means of making the
explanation simpler, The following paragraphs are adopted from !Cycles!

1-2 : 1985 (refer appendix No.l.) Freshman English 1014,



TEXT

General

- e - . r—

Specific

Human beings must take a hand,
devise processes to clean the
coal hefore it is burned,use
filters or precipitators,

cleaning of the
coal bafore it
is burned

filters are
precipitators

~——-==011 supply is winding
down—~---alternative sources
of energy (cral, tides, wind,
running water, earth's
internal heat---

sources of
anergy

coal, tides
wind {ete,

3,1L.1,1. Moreover, students can infer the meaning of unfamiliar words from

contexts, This is a skill which must be developed seriously. And, it is

a serious problem which can decrease a readers speed,

Bverytim= you break off your reading to
consult a dictionary, vou not onbky slow
down your reading s-ead because of the
time involved, but-mors seriously you

According to Nuttal :

interrupt your own thought processes, which

should be engaged in following the cont-

inued development »of thought in the text.
A competent reader can cope with occasional
interruptions of this kind, but constant need

to refer to a dictionary makes effective

reading very difficult (65 : 1982)

Therefore, it is essential that a student be advised to use the context

as a means of getting thgheaning of a mew word., A student can gu=ss the

meaning of the following term 1Zip' from the following paragraph., The use

of the context is an aid to infer the meaning.
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Zip was stopped during the war and only after

the war did it become popular. What a difference

it has mode to our lives., It ke people at

home much more , Lt has mode the remote parts of

the world more real to us, Photographs show a country

but only zip makes us feel that a foreign country

is real. Also, we can see scenes in the street,

big occasions are zipped.(Grellet : 32:1986).

A student would guess the meaning of the word 'zip' by
making the context, Zip in this context is a television set .-
But not a telephone, or a film camera, Moreover, a student can use
o context to identify the relation between the word and the context.
Relations such as equivalence, contrast, cause, consequence, purpose,
illustration, and generalization/specification are some; Not all of
these relations are present in every text., However, these are part
of a context which help students to understand a text., When
Freshmen read the text on 'cycles'(refer appendix No, XVIII) they

consider all these relations. The following table makes these relations

clear.



WORD OR PHRASE

.EQUIVALENCE .

CONTRAST °

s CAUSE

CONSEQUENCE

|  PURPOSE

It is a natural
flow - under the
pull of gravity

Water runs from
uplands to the
sea

Histribute

BEnimals convert

utilize- use
energy~ light

microgcopic-
bacteria

up

itators

radio active-
wastes~ speci-
al problem,

absorbed-taken

trash-pollution
Bilters-precips

|
Why hash't all
the water ende
in the sca and
left the land
desertdry? *

floes not cease
does not wvanis

e

move in
cycles

d

Change carrH
ied through
half a cycle

Our planet still
young

discarded
and get rust

filters-hold
back flyash.

metals—deviceg
trees-paper &

paper productg

uplands to the
Seie

because.fﬁis is
only half the
cycle.

fireplace warmth




At

3.1.1.2, Inference through word fomation

Students get the mesaning of words by analysing word formation, The
awareness of how words are formed and the value of prefixes and suffimes help
the students to find the msaning of unfamiliar words, For instance in the

first paragraph on fcycles! Freshman Bnglish 101A L 1985) the follewing words

are suffixed,

g | The w.ord / words Meaning of the suffix Meaning of the word .
it - [
if existence _f Noun marker L shows reality
| active adjective " nharanterized by aetiocn
f, quickly adverb L 5 gushingly
! ponds and dakes Plural " ; more than one
! ends S Present " liabitual
J\l ended . S.Past 1 ‘ past
! radiation Noun " , Something radiated .

hasn't 1 Negative " ‘ Negative l

-

In the eighth and ninth paragraphs on 'cycles! the following words are rre—
fixed. A sbudent understands them beeause of his knowledge of the prefixes,
Refer the following in Appendix No. I, )

(1ine 52)* unpredictable! (un) - 'not! ~ not predietable

Iifre 54) 'desulphurization - (de) -~ reducing - reduce of sulphuization.
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Furthermore, students can supply the appropriate forms of words

which are part of a text. Text adapted from Freshman English 1014

87: 1985)

Verb ’ Noun Adjective
document document documentation
naan-uver maneuver maneuverable
provide provision provigional
pursue pursult pursuant

FeT1eleTaTla _];nflec‘bional Sufflxes

Students utilize affixes to change words from one word class
to another, Affixes are of two kinds. Namely, prefixes and suffixes,
The suffixes are again divided into two., The inflectional and the
derivational suffixes;rmhe inflectional are helpful to the reader
in that they are limited in number and added as the last suffix
in a word. They do not change the part of speech or word class of
the word to which these suffixes are added. For instancej

Nouns:
Markers of plural /=s/ 4 /-z/ ,or /-iz/
Markers of possessive /=s/ 4 /~z/ ,or [/=-iz/
Verbs:
Markers of third person singular/s. present=/-s/, /z/, /=z/
W " continuous tenses ! f
o " past tense /=4/, /id/, /=t/.

i " past or past participle /=t/y /3/, /id/.



ADJECTIVIES
Markers for ths comparative : /- gr/
Markers for the superiative /-ost/

3,1.1.1.2 Derivational Suffixes

Derivational suffixes, on the other hand,are important for the scudents
in that they help them to be aware of which word is a noun and which is an
adjective, There are many changes of word classes indicated by the additien
of derivational suffixes.

A stem word can be changed from one word class into another by several
different types of suffixes, A student attend to the following transformations
in order to comprehend the meaning and relation of words to other words in
different texts, Striker présents us with some of the morpholegical changes
asA follows, _

. e WS iy 1~ N Derivatiorﬁverbs fram neuns

Suffiz - em) -+ strength ~ strengthen k fright- frighten

Suffixs = (~&e) (~1Ze) = apology-apologize, -memory ~ memorize,
symfnathy — sympathize

Suffixes (-d) = anplause - applaud, >ffense —~ sffend,
defend, defense ~ defend

Suffixes (~fy)(~ify)(—efy) = beauty -~ heautify.

Contrast of /f/ with /v/ = kelief ~ ’n_elie-va, proof—prove

relief -~ relieve



3,1.1,1.2.3, Derivation of nouns from verhs
Suffix=(-ment) = agree-agreement, improve-improvement
Suffixesz(ion, -tion) = act?-actionn, attend—;attention
Suffixess (~atisn) dtion, —~cation = combine~combinatien.
= invite~invitation
=zrepeat-repitition
Suffixess(-ance), (~ence) = appear -~ appearance
Suffixes* (~ure), (-ture), -(-ature)= depart- departure,
please-pleasure
sign-signature
Suffixes =(—ér,)(-—or)(a.r)(-ist) (-ant),(-ent)= act-actor, beg-~bepgar,
dance-dancer, teur-tourist
serve-servant, reside-resident

3.1,1.1.2,3, Derivation of adjectives from neuns

Suffixs(~y) = dirt-dirty, milk-milky
Suffix=(-ly) = cost—costly

Suf fix =(~ful) = beauty -~ beautiful, joy-joyful
Suffix=(-les si = fear-fearless, care—careless
Suf fix=(idsh) = child -~ childish

Suffix (~ous)(~ious) = fams - famous, space-spacious

3.1.1,1.2,4. Derivation of nouns from Adjectives

Suffix (-ness) = dark - darkness, happy- happiness,

Suffixes (-y,)(-ty),(-ity)

equal-equality, noble-nsbility, real-reality.

1

Suffix (~th) true~truth, warm-warmth,
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3.,1.1.1.2,5. Derivation of adjectives from verbs
Suffix (-able) = avoid ~ avoidable , prefer - preferable
Suffix (~ive) = attract - attractive
Suffix (~ed) (~en) = complicate - complicated , swall ~ swollen,

3,1.1.1.2,6, Derivation nf Verbs from adjectives

Suffix (-ize) = modern - modernize,
Suffix (~en) = bright - brighten, sharp - sharren
prefix (~en) = able - enable, large - enlarge

Derviation adapted from striker, shirley L, "Special TIssue," English

Teaching Forum Vol, Vii, 1969.

And, it follows that if they can identify the root of the word they
can also form as mahy words as possible, In the text on 'cycles' Freshman

English 101A, 1985, the fellowlng words are found

Word in the text root
existence (N) exist (V)
active (adj) act (V)
radiation (N) radiate (V)
freely (adv) free (adj)
largely (adv) large (adj)
occasionally (adv) accasion (N)
depollution (N) depollute (V)

g 0 S . N COMPOUNDS
Compounds may consist of twn or more bases. According Ighmann, "There
are four types of compounds : Coordinate, subordinate, pessessive, and

synthetic compounds (143 : 1976)
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In coordinate compounds the tws elements are parallel; and in some
.coordinate cempounds one element is repeated with 1little change in meaning
Mama, papa, pitter-patter. It is employed to intensify the meaning. And
some coerdinate compounds are additive, To illustrate, 'thirteen' is equal
to three + ten., Fypthermore, "Subordinate compeunds" accerding to Lehmann
"are compounds where on2 elemant modifies the othar.," The element that
modifies may predede as in ftapsworm,' Most English compounds are subordinate
where one modifies the other, Desides, possessive compounds are a different
type of compound, The relationship between the elements does not glve their
meaning. The compound must be presented in a context to render meaning;

for instance, 'grsenback!, 'bill!, Thess are what Hall and Dauer call exo-
centric 'whose meaning is not derivable from both the elements. Moreover,
the synthetic compounds said ten be compact expressions are mostly shortened;
for example, pickpocket, show-off, Dauer in his taxonomic study, on the
other hand, writes that the vast majority of compeunds in English are
classified as follows.,

i I - P (8 Cempound Nouns

3,1.1,1.3,%.1. Noun + Noun
This noun + noun compaund is thes largest subgroup of compounds. Most
of the compounds in this class are endocentric where the meaning is derived
from the compenents, particularly, the head. According to Wardaugh,
An endocantric construction is a canstruction
containir a hsad with the same

distributional characteristics as the
whole construction (209 : 1972)
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An instance of endocentric construction is a 'beehive', because the
gecond element 'hive'!, has the same distributional characteristics as
a beehive.On the other hand, the nountnoun exocentric compound is

not productive , An exocentric compound is a compound whose meaning
cannot be derived from one of the components. Wardaugh writes "It

is a construction of which no part has the same distributional
characteristics as a whole."(ibid. 1972). For instance, 'redskin!
(Indian) is not a hyponymy of skin, that is to say, skin has got

no same distribution: as red skin. Furthermore, appositional compounds
are another group where the first element designates the sex of a
person; for instance, 'girlfriend', 'maidservant'.

This compound is very productive since it also includes 'sex
markers ‘used for animals,'(Bauer, Laurie:203:1983); for example,
'she-goat! and'he-cheetah',are some.

3 e 2 L

. L] 4 v

3!101n103.102- Germd + Noun

"The gerund has both.a nominal and verbal characterigtic" (ibid
1983). On account of this, the pattern can be treated as the noun
+ noun or the verb + noun, However, the meaning relationship between
the elements is more closely related to the noun + noun than to the-
verb + noun compoundse Thus, 'fishing rod' is a rod used for fishing,
'swimming pool,' a pool where people swim.,

3ele1ale3e103s _A proper noun + noun

The other group in the noun + noun compound is where the first
element. of the compound i1s a proper noun; to illustrate, 'Yohannes

IV Airport', 'Arbenoch Hinsa',



3.1.1.1.3,1.4, A commox n~un + SOmMMON nNoun

Finally, there are also comprunds made up of tw» common nouns, This
is by far the most productive typz of a compound. Accrrding te Dauer seme
»f the recent ones are facid-rock' language, laboratory!', family -~ planning.
However, the list is not exhaustive.
3.1.1.1.3.1.5. Yorh + Noun

This cempound is not identical with the Gerund + noun compeund. And,
accecrding to Bauer this groun hus two distinet patterns, The noun in the first
group is the direct ohject of the verb, It is used to dsaste individuals; for
example,; pickpockst, cutthr-at, and others 'breakfast'., %he noun in the second
group is not the direct ohject, And, the compounds are endacentric. FExample

'playpit!, 'dr ownpr oof ing‘, 'gogele-box,!

1% I I %, R, Noun + Verb

This pattern is not productive. And,it is often difficult to disting-
uish the second element as 'a noun' or 'a verh!, 'sunshine', kirth control
are somw,
kol 1,337 Verb + Verh

This pattern is not common, Jut according te éauer 'make-believa! is
an established example,

e, 1.1,1,3.1.8, Adjective + Nnun

In this pattern the stress helps the reader to know whether it is a
compound or a noun phrases, Adjectlve noun phrases such as fast—food,

new towngetec, can be changed into compounds by a change of stress,
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3.1.1.1.3.1.9. Partiele + noun

This is a prnductive pattern; far sxample, after heat, in-crowd, off-
islander, over-kill,

Adverb + Noun

3.1.1.1.3.1.10, This pattern is very restricted hecause only adverbs of
time and place occur in such compounds" (206 : 1982) For example, now

gensration,

3.1.1.1.3.1.11, Verb + particle

The majerity »f words of this form are nominalizations of phrasal
verbs, to illustrate : cop-out, drawhkack, 'withdrawal', !drepout!, press-
dewn, put—down, put—-dn. ,And there are instances of patterns where the
particle precsdes the verb; for sxample, thresughput,!

3.1.1,1.3.2,0, Phrase ~ Compounds

Accerding to Bauer there are several kinds of censtruction which

might be included in this heading" (206 : 1982)., A reader can draw a
distinction between endocentric, exocentric, and capulative compound, Some
of the endecentric compounds are lady-in-waiting, son-in-law. Moreover

the most common pattern is whers the head element eccurs in final pesition.
The element which rrecedes the head is occasionally a phrase or a sentence,
Let us consider this, a pain-dn-stomach gzsture, and 'what-ds-you-think-
movement , !

3.1.1,1.3.2,1, Copulative construction

This censtruction looks like phrases not compounds, To illustrate,

kubble and squeake, whisky-and-soda, milk-and-water, ppper-and-salt,



3.1,1.1.3.2.2, Exocentric Thrase

These phrase compounds are mixed group; and include plant names, Fgr

instance love-in-a-mist, love-~lies~blseding, fnrget—me—nnt;

3.1.1.1:3.2,3, _Compound Verbs

These are not formed by putting verhs together. Compound verbs are

formed by conversion from compound nouns.
3,1,1.1,3.2.3. Noun + Verb,

Mostly noun verb compounds are formed by back formation.

Some recent examples are blockbust, carbsn-date, coler-code, head-
hunt.,
3.1.1.1.3.2.,4, Verb + Noun

Instances from this pattern are rare Dauer writes "the only examples

is : shunpikeypi"

3-']--1..1-3.2'5. Erh 6. V"}rh
The only word Marchand (1969) and Pauer (1982) list is "typewrite.f

3.1.1.1.3.2.6. Adjective + Varh

This pattern isalso formed by conversion. This, infact, isa productive

way of ferming compound verbs. Recent examples are double~hook, seft-land,

3.1.1.1.3.2,7. Particle + Verb

Although some of this typs are back formationgumost of them are wverhal

formations, To illustrate eutachieve, overachieve, overmark, overeducate.



331;1:143,2i8, Adjiective + Noun

This pattern is composed of noun phrases. eg, b rown-bag, bad-mouth,
red-cap,
3.1,1.1.3.2.9. Noun + Noun

This type of pattern is again not common., It is formed by a conversion (f
a compound noun For example breath-test,

3.1.1.1.3.3.0. Compound Adjsctive

3,1.1,1.3.3.1, Noun + Edjective

This pattern is the most frequent type of compound objectives, Sgme

of the recent examples are fireproof, capital~intensive, space-horne,

3olelele3.3.2, Verb + adjective

This pattern according to Bauer 1s new and rare. And the only rscent
example he says 1s ¥fail safs,"

3,1.1,1.3.3.3, The Adjective + Adjective

This pattern can be divided inte two semantic group apposition and
endocentric,

The classic examples of appositional compounds are bitter-sweset and
deaf-mute, A,d some of the endocentric examples are; ready-made, open-ended,
large-statured,

3.1.1.1.3.3,5. Adverb + adiective

This pattern is found in rare occasions, Same of the examples with a

particlest3 the first elemehbt are : over-qualified, uptight.



3.L.1.1.3.3,5. Noun + Noun
This noun compound functions like an adjective., And is exocdntric,
For instance, back-street (abortionist) glassstesl (skyscraper)
3.1.1.1.3.3.6. Yarb + Noun
Ty,is pattern is very productive. For instance,break-bulk, (consigmment],

roll-neck (sweatery

Felulals3.3:%, AdJective & Noun

According to Rauer, this pattern is the most productive of those cont-
aining nouns (211 : 1982), And, when they are used attributively they ave
hyphenated, To 1llustrate; broad-brush [estimate} grey-collar (worksr) red-
hrick {university),

3.1,1.1.3.3.8. Particle + Noun

The prevosition in this pattern functions as a modifier. For instance)_
befors-tax, {profit}, in depth {study).
3.1.1.1.3.3.%. Yerb + Verh

Marchand (196$), and Adams (1973) did not discuss this ~ompound.
However Dauer suggests that there are some mndern examples; gn—go 'dance!

pass~fail, 'test', stop-go 'economics!
3.1,1.1.3.3.19, Adjective + Verb

This comptund contains and adjective and a wverhj; for example,

high-rise ‘'tower!', quick-changs 'a:tiste.,'



3,1.1.1.3.3.11. Verh + particle
This pattern is prodictive; actually it is not phrasal verb which -~is

converted in pattern but werbs and preposition. To illustrate see - through

!Blnﬁser, tow-away 'Zone', and wrap-around 'skirt!

3,1.1.1.3.k. Comprund -~ Advarh

Generally, compound adverhs are formed. hy suffixing - 'ly' to an

adjective, Howepger, other patterns double-cuick, flat-out, flat-stick,
sff-hand, over-night.

3.1.1,1,3.5, Other form classss

There are zompounds of other ﬁorm classes, but they are not frequent
and are of extremely low productivity. Compound prepositions includs
tinto! 'onto!, and 'because of!, Compound pronouns according t» Bauer are
"the self frems and somebody, anyone, etc.; compound conjunctions include
whenever, so that and even £ or "(212 : 1962)

3,1.,1,1.3.6, Rhyms-motivated—compound

The compounds which predeminate in this class are noun compounds made
up of two nouns, The major characteristic »f these compounds is the rhyming
betwzen the two elements, Snme of the established examples are : hpkeyn
pokey, roly-poly. And, othear recent examples are : brain-drain, culgzie-
vulture nitty-mqritty,

3,1.1.1,3.7. Ablaut-motivatad-cempounds

Ablaut-motivated compounds are similar to those which involve vowel
changd ~ rhyme-motivated compounds. This compound form is very productive,
Some of the established examplas aresflip~flep, riff-raff, tick-tock, Zig-Zag,

A student, therefore, must attend to these compounds in erder to compre-

hend the compound forms in a text,
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. S o [N Understanding relations within the sentences.

Moreover, the comprehension of relations within the sentence
is not to be neglected. In order to understand a complex

sentence, it is essential that a student grasps the structure
of the English sentences he reads. He should be able to locate
the subject, the verb, the object of a sentence along with the
modifiers, such as clauses and phrases of many types. The

following structures are basic in English.

3¢1.2.1, The Ifoun Phrase,

A minimal form of English is made of an article and a noun,

For instance, "The man came". If the noun phrase 1s expanded

it can contain one of the two articles in English 'a' or tan!?

or 'the', For example , 8he bought 'an' umbrella, 'an' modifying

and object noun phrase.
Besides, a noun phrase can be modified by articles, nominals

and other adjectives. For instance,

The short man brought the gift.

The two short men brought the gift.

The first two shoert men brought the gift,
The Noun Clause Complement
Noun clauses in English can be rendered as follows . 'He knew
that Mary would arrive, and They predicted that the teacher
wounld come « In the above examples ‘“hat mary would arrive, a

and that the teacher would come are objects of the verbs 'knew!
and predicted,!




The Nowun Phrase and the relative clause

The noun phrase in English may contain relative clauses, The structure
of the relative clause has the same description as the noun phrase, The
relative clause contains a h=sad noun and a sentence  The pronnun in the
clagse is the same as the head noun nf the sentence, For instance,

"The guests who have bought the house went!

We sold the house which we bought a month ago.!

The relative pronoruns fwho! and 'which' modify the nouns which precede them,

3-1 -2 02o The verbh Phrase

The verb phrase in English is the minumal ebligatory unit., It can be
rendared as follows
Mary came
She sings sweetly
These are sentences which contain verb phrases where sentence (1)
contains an intransitive verb-which does not take an ebject; and
sentence (2) contains a transitive verb-which can take an object, This
sentence can be transfermed into a passive sertence. Sentence (2), however,
can not, as it las got no chject,

The verb phrase and the noun phrase

The verb phrase in English contains a verb and an abject noun phrase
which contains a transitive verb, Transitive verbs are those which can be
followed by object noun phrases,

John bought a_bonk

Dr, S. diagnosed the patient



Bothe of the verhs !'bought'! and !'diagnosed! are transitive wverbs which can
take object noun phrases,

The verb and the Prepositional phrase

Verb phrases in Rnglish also contain Noun phrases and przpositional

phrases,

I wrote a letter to John

The verb phrase 'wrote a letter to John contains fwrote! the verb phrase,

ta letter! a noun phrase with an indefinite article, and 'to John' a preposit-
ional phrase,

lesides, sentences in English are very short when compared to sentences
in Amharic,

And indirect speech when transformed to direct speech is difficult for
all foreign language students. T.erefore, for Amheic readers an indirect
form is a new form:

In addition, Amharic speaking students don't come across gerunds when
reading English, In English there is no frequent use of gerunds,

Students' comprehension of the structure of sentences aids them to
ldentify the relbionship of the parts of sentences gquickly, For instance,
students don't stumble on every sentence when they read the follewing parg;-

graph from 'Mest your worst Enemy The 'Rst! =dapted from Freshman English

101A : 1985)
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Two rats cross the hen house floor towards the
nests., The one seizes an egg in its forepaws

and rolls on to its back. The other takes hold
of the egg snatcher's tail and drags him, egg
protectively eclutched to his b. som, back to
their den where they enjoy their loot together. °
This story though it may be more myth than fact
has been told, with slight variations, since

the thirteenth century.

As a result they can match column A with B

Two rats drags the egg snatcher's tail
The snatchen ross the hen house
The other rat ywrotectively clutched the egg

3414340, Linking Sentenceé and Ideas

A student, when reading, recognizes the relations within
sentences or between sentences, It is essential that he looks for
gsuch relations that can exist between different parts of a text.
The following paragraph taken from the text on 'cycles?

(refer to Appendix XVIII ) is given with some chnages to show .
relations between different parts of the paragraph., An excellent
comprehension of ideas in the paragraph can help a student correct

the errors,.

The ash if spread over the land, are eventually
absorbed by plants. The solid particles in the . . '
smoke is washed down into the soil by rain to

be taken up by plants. The carbon dioxide awe

absorbed by plants. Any other gas produced is

converted into carbon dioxide or into minerals

and are absorbed by plants, Though you burn the

wood and leaves, what you produce in the procass

will eventually become wood and leaves again
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The underlined words show faulty relations of the sentences and ideas.
A careful student would undoubtedly, correct the mistakes when reading

for meaning;
3¢7¢3+1+ Reference

One of the ways by which a writer links structurally independent
Selitences Is 'Terérerde! A good writer can use it skillfully to link
ideas by tracing the reference words here and there in the text, .
The clues the gtudent makes use of may be some which refer to ideas,
words, objects, which have already been mentioned9anaphora) or to
ones which are going to be mentioned (cataphora) . Failure to
understand such links, however, leads to a serious misunderstanding
of the text. The following text contains anaphoric clues and a good

reader must be aware of them,

E cept for man himself, the ¥ is probably
at once the clever:ifdﬁ/zﬁﬁiigestructive
and adaptable anin ther face of the earth,

From near the frozén Arctic to the blazing
desert this animal with its remarkable instinct

for survival has not only survivedyman but at times
threatened him with™eXfinction: rat-borne diseases
may have killed more people than all the wars

in history(Kevin:37:1985)

The arrows indicate the reference words already mentioned. This
technique is helpful in that the writer economizes space and time

by reducing redundancy and the students make use of them as reference,
Nuttal writes;

This skill involves identifying the meaning
of words like it, he, our, this, those, then,
one, (as in the wrong one) so/not (as in I
think so, It appears not) and comparatives
(smaller, same, additional, such, other etc,.)
( 90: 1982)
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As a result, these are essential as he tries to locate their meanings
elsewhere in the text. And, a student gets information from the
writer that he has used or referred to these words else-where in

$he text,

3e1.3.2, Linking Words

The linking words (Conjunctions: Halliday and Hasan) are not
identical to the reference Words; However, they show the relationship
between different parts of the text. These words are not diffisult
i- nature ;3 and they are self expressive in that it indicates that
a similar idea, method, or view is likely to follow, But, relevant
exercises and contexts are essential to clarify their meanings.

They must also appear in different conte:;ts as it is only then that
a reader uses them as helpful devices . Nuttal writes "these words
are signals that tell you the kind of relationship the writer .
intends between two parts of his text: if you can understand one .
part the discourse marker serves as a possible key to the other part®
(96: 1982)

These link words ('discourse markers:Nuttal) have different
functions; and, the knowledge of their functions is pertinent to
the understanding of a text, The functions of linking words show
three gifferent relationships in three groups namely: show reported
events, the organization of a text; convey the writer's view, And
gome of ?he linking words are used in more than one group. In
addition, they are rendered as words, and phrases.

The group which signals reported events('Temporal: Chapman,
L.John) are: then, first, at once, next, the following day" (ibid, :1982)



- 43 =

A student. as a result, understands their meaning by making
reference to the time used in the text. However, the use of the .
linking words is by no means the only way by which time relationship
is expressed,

Furthermore, the markers which show the organization of the
text, only show what the writer is doing at that moment; for example,
'$0_conclude' is rendered when the writer is concluding,'namely' 1s
rendered when he is specifying, etc,. Nuttal has grouped these

markers according to their function:

Sequencing- first of all, next, ete,.

Re- expressing- that is to say, or rather, etc,.
Specifying- namely, viz, etfc,.

Referring- in this respect, apart from this, etc,.
Resuming -~ to resum, getting back to the argument.
Exemplifying - to illustrate, for example, etc,.
Summarizing- to sum up,

Focusing. let us consider, in this chapter we shall, etc,,

Moreover, the markers which convey the writer's point of view
are those which show 'cause and effect' (Nuttal: 97: 1982), In short,
they show the reader the relationship between facts or ideas as
percieved by the writer . That is to say his attitude to them,

He mayfeel they are similar, they are con : or he may feel one

is the cause of the other;
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Hansan and Halliday, and Nuttal divides these groups into identical
divisions; namely, Additive~ which show an addition of facts, or
1deas; Adversatives—~ which convey how 'contrast is confirmed!
(Chapman L, John :89 :1982); and Causal~ which designate relationships
of condition, cause, effect, result and intention., Refer to appendix
no.XIX for more subdivisions of these markers by Christine, Nuttal)
Let us consider the following short paragraph from 'Airships?,
Nuttals: 197:1982,

mmma~However, airships had many defects they

were very large and could not fly well in bad

weather, Above all, they suffered many accidents

becauge of the inflammability of the hydrogen

used to inflate them, In 1937 the Hinderburg

airship exploded in New Jersey and 35 out of

100 passengers were killed,
From the paragraph a reader understudy that *however'!, is used as
an adversative because its function is contrastive; and 'above all!

deslgnates condition and expresses cause,

B ela Improving Reading Speed

Reading speed is worthless unless the readers understand
what they read. Nuttal comments;

The days have passed when people ere prepared
to accept uncritically claims of reading speed

v o? seviral thousand wérds a minute, Such speed
must be seen as extreme forms of scanning
rather than reading proper. They are useful for
people burdened with masses of documents, but
not for study purposes nor for re-creational
reading.(35:1982)

However, Nuttal advises that speed should not be ignored because
of these uncritical claims, In fact, foreign language students do

make progress once they understand itg use; and, that it is possible

to improve.
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Moreover, with respect to comprehension in reading, researchers
believe that fast readers understand more than slow readers, And,
many have claimed so by justifying that fast readers can take in
the sense of two or three chunks at a time. And, this is an easie
way for the reader to change the chunks into coherent messages. A
fast reader widens his eye span and sees written material more in
terms of groups of words than as single words, each of which is
equally independent and important. On the other hand, a slow
reader finds that he has to concentrate on every word in order to
understand what he reads. The problem is that he does not know the
language well enough to take in many words at one time effectively,
"he tends to read the text word by word especially when the text is
difficult,."(Nuttal: 36 : 1982). That is, this may be partly due to
the lack of knowledge of the language, This habit can be improved

by providing the students with texts that are already divided into
sense groups,

Although training is highly recommended for students, to
improve their reading speed and thereby facilitate comprehension,
this may not be the only way by which a learmer develops comprechen-
sion. A learner can develop comprehension with various materials by
varying his speed accordingly, because there are occasions when even
speed does not become appropriate, In otherwords, a reader has to
be flexible ., He must vary his speed, and his whole manner of

reading:
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3.2.1, Varying Reading Speed

There are diffsrent types of reading materials, Therefore, a student
must read ‘- fferent kinds of materials at different rates and with @ifferent
amounts of attention, "He learns te read at different speeds for different
purposes, Fcr instance, ta dense! material wonh@dcall the readers' attention
very much" (Nuttal : 36 : 1982) As a result of a difficult material, a
student has to leok up every new word in a dictienary, which does net only
slow dewn his speed but also distracts his thought processes. A good dtuﬂnnt
can combat these interruptiens, by trving to comprehend the word from the
context., Decause continuous reference to a dictionary makereffective reading
very difficult, Tperefere, care is to be taken with 'dense! material, as
very few words gan carry a maximum amount of infarmation, And this kinAd
of material, mostly does not present infermatien in a more simplified way.
When spsed is exercised, it is done with a simple material. Once students are
well acquainted with simple materials, they can move t» as difficult a material
as their lewvel of comprehension may allow them. The mest important peint is
that "Q,ality must not suffer in ths Quest for greater speed" (Waimwright 38:
1977). And, it is alwavs possible to read faster and also &ith comprehensian,
when the text is full of new words, complex sentences, and difficult ideas,

3.3. From Skimming to Scanning

3.3.1. Predictisn
Prediction shows an active invodvement of the reader, And, this skill
shows that the reader has understood the writer, When a student makes a

right guess of what is likely to happen next it seems that the student and the
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writer have the same thought pattern. Nuttal writes "because the
writer organizes his ideas and because people often think in similar
ways, it is possible to predict what a text will contain (120:1982)
Such a type of student often finds a text easy and shares many of
the writers presuppositions.

Prediction is helpful to a student to tackle difficult texts
and a student must be consciovs about it. It is quite natural that
a student goes on making hypotheses about what the writer is
likely to say next. However, these hypotheses, sometimes, prove
wrong and are replaced by the writer's hypotheses instead. That is,
a readexr does not always guesses right. One thing is essential~ the
student must realize that he ig wrong and must find what the reason
behind it is. Nevertheless, if a student can grasp the pattern of
the text and the organization of the argument he can guess what the
next step will be,

He can develop it by uoing some of the sentences as cues. These
cues guide him as to what is likely to come next. Therefore, the
student relies on these cues . When does a student start predicting?
This skill begins from the moment he reads the title and goeg on
thinking about what is likely to come next. Furthermore, sentences
can stimulate him(periodic sentences) to predict, as these sente:..zs
build up to main clauses-usually through a series of phrases or -
subordinate clauses and withhold the main idea to the end, Besides,
a good student can prepare questions that he thinks the writer will
answer ; And, 1f most of the questions are answered then the reading

isa purposeful one, The following example makes clcar what prediction

is



A_SON_TO BE PROUD NF

Las' week, Rahman’s wife had an accident., Rahman's youngest child,
Yusof , was at home when it happened. He was playing with his new tsy car,
a, It was a plastic ons which had not cost much money.

Bl Rahman had given it to him the wask bafoafs for his “irthday,

c, His grandmothar lived in a different town,

Rahman had given it to him the week

~——~-Suddsnly,
Yusef heard his mother calling Help/ Helpt

EX} He ran t» the kitchen

b, He went on playing with hi3 car.

¢. He started to crv,
He ran to the Kitchen, His mother had burnt herself with some het cmo'.ing oil,

a, She was very fodlish and Rahman was angry with her.
b, She was crying with paln ard the pan was on fire,

€] Yusof ran back to fetch his car,

Yusef ran hack to fetch his car,



3e3¢2, Anticipation

A student who is actively involved in reading develop accurate
anticipation, He can anticipate to a certain extent the nature of
the material he has yet to recad. So, a student must try to be one
step ahead of the writer to grasp as quickly as possible the overall
organization of the material and use this for quick and effective
reading, This skill is developed by taking the opening sentence of
paragraphs and by trying to develop these gentences into paragraphs.
And, finally, the students can check whether their anticipation is

correct or not,

3¢3.3. Previewing

This is a specific reading technique which involves the use of
the table of contents, the appendix, preface, the chapter headings,
and paragraph headings in order to find out the required information.
A student's ability to anticipate and the skill of reference are
essential in finding the information. These two technigues, namely,
previewing and anticipat ng are closely related. As a student does
anticipate what is going to be discussed immediately after he has

referred to a table of contents or an appe ndix,

. 3,4. Skiﬂlﬂlizg

When students skim they allow their eyes to move quickly down
the page not reading chunks nor senfences; For effcective Skimming,
there must be a clea of purpose, quick attention xq headings,
to the openning and closing of sentences, It is helpful when students
want to get the highlights of what is written and can attend to only
the part that is pertinent for the purpose . Again, it is helpful
for



or when a specific infermation is reauired, Therefore, it is a technique

empleyed for fast reading in trying to find sut important inférmatien that
the writer thies to communicate., Shefter writes

If you can leaf through a few chapters,

zet a quick preview, and decide whether

this is your kind of reading matsrial

——--—-the same procedure can be used

when you study a part of a book, A

rapld look at the text to be master=d

gives an overall view of the subject

matter and helps you decide what p2ges
will need you closest attention (305 : 1958)

And this is dome by rejectiug all those that are trivial in the text, More-~
over, it is a remedy to most students who spend too much time by giving
equal attention to all parts of the text,

Nuttal sypggests "It is a skill that requires the student to pick the
most prominent part of a material here and there" (Grillst : 19 : 1982),
Skimming is not reading, Nowever, it is a valid reading techniqua that can
be emplayed to get information from the printed page,
3.3.5. SCANNING

Seanning 1ike Skimming is a skill which is employ=d to get a ngmarized
informatien, Scanning is not reading in the actual sense, However, it does
nat deter the need for careful reading. What is involved in scanning is a
careful selectiom of a certain part of a text where the most important inferm—
ation is located, In other words, when a student wants to locate a specific
information he does not need to readthe whnle passage carefully. He might

scan hy finding the specific information at a certain paragraph and then read



carefully, For instance, a student might be given an article or a paragraph;
and may he asked to find a specific inferrmation and summarize or draw infarm—
ation from it; or a student may Me given a paragraph and may be required tn ¢
circle all past tense forms of verhs, or all negative suffixes, er all
adjoctive suffixes as quickly as possible; ~r he may be required to inform

quickly by reading a programme or by looking up a word in the dictionary,
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440 Reading skills employed in reading Amharic texis

Amharic 1z the national language of Ethiepia, It belengs
te the Semitic family of 1anguages: It is written from left to .-.
right; It has its own writing symbels and they are qulte different
in form from ihés writing symbols of English . This language has
only twenty-seven consenants and seven vowels, Each congwnant has
geven forms because of the vowels, Fur'hermore, Amharic consenants
are sometimes given as thirty three, and this can be explained by
the fact that some are represented by more than one symbol., Hence
these thirty three consonants with seven vowels each=- total 231
symbels.,

Besides, there are some diphtongized forms. ALl separated - o
words in the language are given in a printed page by a slight gap
er by two dots(:) placed in a perpendicular line., And, the end of
a sentence 1s marked by a square of four dots (::) . Other
erthegraphic signs are /na$£la sgrgz / equivalent to comma. By -
and large, there are no preblems in Amharic reading since there L
is mere or less, a one to one correspondence between the sound and
the symbol; Th- only problem a reader may encounter is that he
might be sonfused by the alternate spelling forms of some words

that are written with more than one symbel,
44,0, Understanding the meaning of wordsl

Eventhough Amharic and English are different languages in -
structure (from symbol to syntax) the way the texts are presented
are basically similar. A text in both languasges in composed of
words, sentences, compound, complex sentences, and within these
kindg of sentences there are phrases of many kinds., Adjectival,

verbal, infinite phrase, adverbial phrase and clauses
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(in which the ré%ative clause is one) In a certain text unfamillar words could

he given and in koth languages the reader has to use the context or must find a

synonym or an antonym of the werd te understand the meaning of these words . Let

us, see what a reader does when reading unfamiliar words in Amharic,

A
Lyudes p:f erenca

A student who r=ads an Amharic text comes across unfamiliar words and can

use the context as a source of the meaning of the word, Thaf is, he deduces the

meanirg of the word from the context, Sometimes, he uses synonyms or antonyms t»

help him understand the meaning, For instance, in the follrwing text the student

has many reading clues which he could emplsy fo comprehend the text,

/Wweru megabit nebbber, qenun gmn be -
tak> kil falastawpsgwpm, Io¥a ygsams ntu
tagama¥ gedegma sSpleng bgr rebu! WEYAM
hamus mgh@n t'allEbgt, bess 'at lay lemmsa
wedgh ete so2geba hal e beten knlew g ta rowa

gz a2  balawat fagghtiehu, kahayawet kifatiia
negerel yemameh sew, 'ayngt  tayde 11€ hum
bemctenedha nure lemerkat yems ¥231 ne#.
kgmlyarek ufiam yeha yawet e £ lagotod

andu ygbal€ bete f€gg ga ta ngbber, hEtelc yam
kesara w3aye wede het€ spmba yvebgga muge t

YyE'! and and gize b ¢ 'addis ‘'ab ha lay yegmmi-

WErdw harar kafufa vast &énaq ° ngbber,
yehudade kak wetd yatebyqeral, hezihu
hullu lay yf,ztwgtaru fasika y¢gs J%E

damyno siqoye ¥ vsh lene taldg n,;,bhar/
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A student whn is qiite unfamiliar with the word /ythudade/ !'fasting seasont
can uss clues to infer its meaningz. For instance /mggabit/tthe month of March!
14 the month when the fasting seasen starts, Annther /yébéga muget/!hot temp—
erature!, Thils represents the intenses hea# of this season, Mne thing is imp-
ortant te note, All these words may net he synonymous tn the word hut they create
an atmesphere wharsby this word becomes clear,

Furthermore, a student in an attempt to understand the relationship batween
the parts of a text pays attention to words which support =ach other to make
an ideaaclear, This writer for instance, has used words which reinforce one
anothsr to make an idea clear, These words are divided into two groups the one
group which explains what the charactsr appreciates. The othar group explains

what bhe character hates, (dislikes)

kes /tegegata/ /fasika/

/damano/ /qa23z [/
. /rarwf /ytkak wet/

dislikes

Nuttal says that "although sometimes words with several meanings are
difficult, they are helpful fer the student to infer their meanings in different
cantexts" (77:1982), A student is axtremely assisted %y recognizing equivalent
of synonymous weords as they give cluss te the understanding of unfamiliar words.
And these clues are rendered with the help of different devices (This text is

extracted from Ycadavrset 'Abanet )



EXP%R%BED X PLANATTON DEVICE

BEQUIVALENCE USED
TEXT

/eee lxdogasum k= nadit beqsr
yzgodeleoyslem satal 8agaraan
batens gsred lezih new ande/

's’aaregudu 'alshuna mel 3 rebiyaje

n nghege ketolaq yubor (Sebo)
dnr ge128eesesse / /yzbsr yebsr Sebo parenthesis

dur/

belelele

A student read g Amharic text attend to certain relations
between the words and the context in which these words are found .
And, he comprehends the text if he can identify contrast of words
as clues to the meaning of other words , He can get the meaning
of a word if it is the cause of something in the text , And, a word
i1s meaningful +to him if it describes or is part of the description
of the effect of something, As aresult, he becomes sensitive to
these relations and can predict what the consequence will be,
Furthermore, a reader may ildentify an object when the word is use d
to describe an object whose purpose is described in the text.
Moreover a student may also attend to words which explain genctal
or specific concepts and ideas . And these are very important to
the understanding of a text., The following text ( adapted from
Ydrst'Abn t/




Moreover, a student may also attend to words which explain
general or specific concepts, and ideas. fLnd these are very important
to the unders anding of a text. The fellawing text adapted from

/ Yidsreset ‘'Acbanet / can be analjsed accordingly.

/ setd’o doro serta tezegafate saletemari y:'s gaziabaher
\snagada ‘'ale, bezih gize temari kedoro™a snadaybgeladb t

5iro 'andekedeked , yanan belatew 2goradiwan tatobew
yemetidta gize sidférs balgbet tima in »>nsgzda nthena kalgaw
teifa kemgdebu cnotadifalen alew. temarim"ayhonnam snant
hullet nadéashu~nna kalgaw mghetivfat 'ale¢bac hu 'al.w,
wediyawam balegbet baynor 'agnigada kemen yadaral " yahen
bemesels karaker lay salu balibet gobser w ha w tac.
b h ala t mari menem bihon balo %3k salale 'a¥entfgna
kemedeb tenna, balebetam temari 'anbi bslsh kemedteb
keteddah 'andd qebedia lam 'aledanna lobas h n ' n dat b law
s ¥ m ta bezih medebiya 'agemesat balo loga lemsé setew,
balgbet bemetal gize hulum tenastew qoysat . lezgwebaru
'>nagada bemgba quiar kgmedeb neberynna yemitedu
yemedebu bal¥a mesal™at baytowaru 'adaysema 'ssatun
'adafena 'ayemelimele® dorowan keng¢mereq™a ‘akomekomecaw
magabu siyalaq 'agawen 'andsta lim:ifidta tessnadzta
batamEt a tey zuri! 'eri! getaw yal™at lam metal! 'ayale
beyaz w medebiya hulet gize lemetetat.

le¢sasatam way yanoqew way yowedagew, 'andakenaf
yetenefegew sew bemngla dorowan belte hede,
(refer to¢ the table for the analysis of the relations).
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WORD OR PHRASE

CONTRAST ‘

N EXPLANATTON

CAUSE

CONSEQUE , PURPOSE
g/anant&, hulet na#ah
una / 3
i
| /ye zgasichbeher ang: temari yb gozih
 a .‘ale/ . brher ‘angada
t lalg-~-~ "§aro
. and-kedi fel /
X ’ 3
|/ba1wa mggl”at/ ‘ /3ngada Dbrmita

/lemcMata tesen
adata/

f3ndaysema /

/mgdebiya/

/le€sasatam/

/ temari kedoro a
ndaybelabiet,—--
gemzdsbu bal™e
mesl”at baytewaru
'‘andaysema ‘3satun
'udafnal!dycmelemele
¥ dorowan--akomg:
kome¥aw/

~

A

quiar-- yemiteh
Het-- bal o mes
1*at-- doro a
kbnemereqg™a
akomglcome & w/

LI

ata batameta ]

zuri-- yal Dg)
azew medebiya-=-
lemetetat/

1z med ta tascnai

-
r

a stick with
which one
hits sth.

SEPEeR.

~-<3nant hulet
na& hue¢nna
kalgaw mete
Hoat alebad
huJandiyaw|
m balgbet
baynor ‘an
ngada yet
vadsral/

lesasatam
Way yanaqew

way yawegdaqew




L.,1.1,2, Inference through the understanding of word formation.

The understanding of word forméion and derivation is very important fer
meaningful reading, To make reading meaningful altheugh 'an exhaustive list »f
prefixes and suffixes would be impossible for a student, a student should knew
the prefixes and suffixes which are frequently used in their reading, And,
the understanding of these prefixes and suffixes 1s an axcellent means of dealing
with unfamiliar lexical items, Moreover, an Amharic reader would hes at a loss «
without the understanding of affixes as Amharic is rich in affixes, That 1s,
ke must be able to discriminate the root of a word from the affix, It is then
that he understands the invented word constructed as a result of the affix
added te it, This is best developed whedsa student practices to infar the m
meanings of werds in which the newly acquired form is combined with familiap
affixes and bases, In Amharic reading, a student must know not only the meaning
of a root and an affix but alse the pattern of compound werrds as well as the
way these_patterns are combined,

In Amharic, negation, the awiliary, person gender, number are marked by
prefixing or suffixing the verb in the sentence, For dmstance negation is
marked by a prefix /al-/ and a suffix /-m/, The suffix /-m/ is later deleted
if the verb is subordinate, The awxiliary in Amharic is composal of %42nse
aspect and modsl, Tense is exmressad by the perfective - which expresses a
completed action For example; /tdwat hede/ (perf) 'He went in the morning’.
According to Leslau the perfect aspsct most of the time expresses past-~tense,

and the imperfective~ expresses a present or future action; (page 6L: 1947)



=5 -

for example /y3metal/the comes, he will come or he is coming, /lim “a n w/
-

the will come or he is going to come! Mddel : in Amharic *model! shows probab—
11ity or uncertainty of an action which is going to take place, which wexld
have taken place, or which has takesn place eg, /5ay5af dYyqedm /1 pe may

write,! / Y2am<ed ﬁ.{‘?hmmj 'he would have come! / f;"ﬁf-\\‘f-"tl ¢y hon Yihone "/

the may come!, /ryet 24c Yiner Yahenal / having come, 'he may be

present! Tense in Amhariec, indicates the time of the actlion of a v=rb whether
it is past or non past.

In Amharic nespation i1s totally indicated in the wverb, Negatives in
Amharic occur as prefixes before impsratives and Jussives; for example
/attaws%. d/, 'don't take! /'annzwsz d/ 'Iet us not take,! The nega“ive form-
ation includses only the prefixes /all~/, /att-/ /ayy-/ /ann-/ with the basic
form of the verb suffixed by /-m/, For example /‘allm tam/' T:idon't come!
tT am net coming! /'awhedum/ 'They are not going'. The negative form for the
verb to be is /ayd % 1l-m/

Similary, when we consider the verb stems of Amharic we observe that it
has different verb stems . One of these stems is the Dasic stem, IS might
actually exist in the language or it might be a constructed form, Hailu writes :

The basic stem is characterized by the
absence of any element of augmentation
either internally by reduplicating one of
the root consonants or extsrnally by

prefixing a stem deriving element or beibhh
(1L: 1963)
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The basic stem is, therefore, the verh form f:.hat does not have any prefixes,
For instance /wessede/ ‘he took! (transitive) is the derivation of a /tg-/
stem /tgwesse de /' he was taken' - Mostly a stem prefix does not change
the tense and gender but changes the word class,

In erder te analyse which verb takes what wrefix or suffix, it is essent-
ial that we observe the groums into which Amharic verbs fall, Hailu Fulas
divides Amharic verhs into the following four groups.

Group one verhs are comp»sed of three classes, Namely, class A consists
of verbs such as /sebbe rg/ 'broke<he,! Class 1 consists of verbs such as
/fellg ge/ ‘wanted!, Class C consists of verbs such as/‘balle ge/ 'misbehaved,!
Two other classes which fall into this class are the hi~radicals (verbs composed
of two radicals); for example /bglla/‘' ate het /gedlsg / t bumped',

Group two consists of verbs whose third radical is germinated, One class
of group 2 has four radicals, And this class has two typss, for example, a
varb such as /meng zzg€ r€/ 'changed money in low-value coins!, and / € /
'mixed! are type one and type two respectively, The second class consists
of tri~radicals whease final consonant is germinated and the final radical is
followed by /-a/; for example /bErgtta/ ' got strongsr.! This class has two
types, Type one is represented by /ger€tta/ 'looked feeble! and type two 1is '

rendered as a derived stem, It cannot be rendered as a basic stem; for example

4 tf.zEgaEgg / tprepared! hut not / ZEgaEgg 7*
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Group three consists »f bl-radical verhs whose consonants are not germinated
in their root form, There are three classes under this grrup. Class one is
represented by /safg/fwrote!, class two is represented by /qnim / fsteod upt,
class thrée represented hy /Sct€/ tsoldr.

Group four consists of quinquiradicals and those verhs having mors than
five radicals, "In this group verbs do not hawe basic stem forms, Their basie
forms are theoretical constructs" (Hailu Fulas : 11: 1963), Thatiis, without
the prefix attached to them, they den't exist as such in the language; eg.
the word /ztgallg / does not sxist in the language , but only when an affix is
added to it, As a result, a student should be ahle to identify such forms, More-
over, reduplication occurs only with thos2 verbs which have a germinated con-
sonant; far example /mgtta/ 'came! /metta {  'came many times! and verbs
which are not 'gomimated in the perfect; In these verks only the first consmnant
is reduplicated; for example /gafg/ 'wrote!, /sagsafg/ 'wrote many timss! A reader
pays attention alse to this distinction,

The /t€+reduplicated stem / ?1‘ 1:13:75% ‘rua“tﬁggl /‘a~/ verbs such as /'awg qqg/
tknew!, /tewaw £ qq€ /' intSoduced to' is the same as the /t&+reduplicated stem/
of anmthervverb of the same class in the perfect; for example /te€kkflg /
Inplanted! - /tekakkelg ..! planted at many places 'mr !planted for a longer time!

s Bx, the researcher has briefly introduced the four groups of verbs and
their s bgroups. Moreover, a r=ader attend to another grouvr of verhs which con-

sist of tws components., Hailu writes 'composite verbs refer to a series of verbs

with twe components each" (11 : 1963), One of the componsnts is never affixed
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for person, numker or aspsct — it is always fixed, The second component is
either /al€ / or 'adfrrege /., And it is always conjugated; far example,
/Zam! al€ /' he kept quiet.!

Furthermores, a reader is also aware that the first compenent can be primitive
or derivative, When it is primitive it is not derived ffom another verb; for
example /q€s'als¥ /!she slowed down' And, when it is a derivative, it is derived
from an existing verb; for example /sdbhér 'al€ / 'wroke-~!from the verh
/sebbg re / throke!,

In the above paragraphs the researcher has brisfly discussed the general
characteristics of the werbs in Amharic., And, the researcher will briefly
discuss the derivation of nominals from verbs,

5.1.1.2.0, Derviation of Neminals from Verbs,

In Amharic there are different nominal patterns. One of these patterns is
the verbal noun. The verbal noun can be rendered in the form of /m sb Ty Mg d 1/
'to break! and 'te kill' respectively. The following classification is done
according to Hailu Fulas's derived nominal patterns,

Ll-ololnzolo Nomiml Pattern /nﬁs!‘)?’

It is the most productive pattern. According to Hailu

!'The verbal noun is the most productive
pattern in the sense that it is agtomatically
derivable from all occuring stems in the
langugge (11 : 196 )



And, the main characteristic of a verbal noun is the prefix/mé=-/

Generally, the verbal noun when derived from the /tgrstem/
ig assimilated to the verb just preceeding it; for example
/tefellgge/ 'is wanted' .The verbal noun is rendered as /mgfellee/ .
The/m -/ prefix is attributed to the geminated first radical.

8imilarly, the verbal noun form the fta-stem/; eg,/tommgng/
ttyusted', Moreover, the verbal form is redered as /mgtamen/. As
a rule, the initial radical is geminated.

Moreover, those whose last radical is geminated in the perfect
render their verbal noun form by taking the suffix/-t/3 for example,
/bglla/ 'ate he! is rendered as /meblat/ 'to eat'.

And, the reader is also aware of the distiction between the
verbal noun formed from the /a-stem/ and the verbal noun derived

from the basic-stem; for example/mglbes/ 'to dress oneself'- and
/m3@lbgs/ 'to dress someone elsc'; the distiction lies between the
vowel of the basic stem/-g-/ and the/a-stem/

Furthermore, a recader, attend to the ¥ 7 m~v’ e *omm depived
from the reduplicated-stem abbreviated as(re-stem). It is rendered

by the reduplication of the pecnultimate radical.

GROUP RE-DUPLICATED STEM M +RED-STEM
/s8&bbere/~/sgba bbire/ /mesebaber/
/vella/ -/bgllala/ /mgbelalat/

1 /agre/ =~/qerarre/ /megeraret/
/mgngzEre/ -/menezazzere /e mzne zazer/
/bergtta/ -/beretatta/ /mgberztatat/

2 /s£1e8s/- /egle¥ale/ /mesgletaldst/
/safg/ -/sasafg/ /mgsaf /

3 /&wamg /- /Bwahwamg/ /mg Swalwam/

| /Bete/ - 3asate/ 1 /mgBa¥eta/
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Morecover, a reader attend to the distinction between the pat
of /t&+ peduplicated/ form and the /reduplicated stem/. They, both
are the same from the surface except that the /t=/ is assimilated
to the first radical and, as a result, the first radical is geminated;
for example,/tesgbabbers /-tbroken into pieces! becomes /mgsgbabgxr/
tbreaking into piecess!

Similarly, the /a+reduplicated stem/ has the same pattern as
that of the re-stem except that the vowel after the prefix /m/ is
/a=/ instead of /~&-/; for example, /'algqaqqoese /- 'weeped contin=
ously', bewomes /maltqaqes / 'to weep'!., Therefore, the.. rerbal noun
form in Amhardic is similar to the English gerund or infinitive wverb
form, And, the verbal noun as it has been obsexrved ig derivable
fron all cxisting verb stems., A verbal noun also refers to inanimate
objects in such as /mgbrat/ 'light from /berraﬁ 'lightedl
Ae1e14742, Nominal Pattern Zmzsabgr}ya[ .

The nominal pattern that is used to designate something as an
instrument is rendered by suffixing /-ya/; This pattern is called
as instrumental, The verbal /messber / 'breaking! becomes /mesaber’a/
'device used in the breaking of something', It is derivable from an
existing verb; and, it can also refer to places which are usged as
a means to do something; for cxample; /mewpdeq /

"In all the classes and stems, if the. last radical of the verb is
a dental sibilant or /1/ it is palatalized in the instrumental pattern.®
(Hailu Fulas : 29 : 67) : for example /wgrgdg/'come down'~/mewsrefa/

' a device or a means through or by which something can come dowﬁ.
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A reader pays attention tn biradicals such as /fe&&% / !'ground-he!,
/s€ma / ' heard -he! whese final vowels are /- &/ and /-a/ and whose verbal
neun ferms are /m&€f&¢ t/ and /mg smat/. The wverbal forms are deletsd and
/=ya/ or /-a/ after a pclat.lizad sound takes their place (ibid 30 : 67)
Therefore, they are rendered as /mg £a%3%¢ / tginder!, /mg sami’. / 'hearing—
aid! |

4.1.1.2,3 Nomiml Pattern /ass& babbgr/

Tl'iié pattern in derivable from verb stems basic 4r derived, The verbs are
derived by prefixing the consenant /a-/ and gominating the first radical of
the verb; for example;

Greup 1 triradical verbs; /qerre be / tapproached! - /agasrarg b /

'an approach!

L " piradical verbs; /b€ lla ‘'ate' ~ /abbg lal / 'eating manner!
n " piradical verb; /3€ ttg /tsold,! /a$¥¢ tat/ !sales procedure!
Group 3- quadri radicals; /debal€ ye/'mixed!~ /'addgbglal € ¢/

'way of mixing!

" " quadri radicals; /mgrgme r £ /'examined' /ammgramger/ 'way of examination!
" Biradicals; /gafg / twrnte!, /tassasaf/ 'style of writing!
LU " /comg/ - tsteod up' - /acqwacwam/!' pasture!

L.1.2,L, Nominal pattern /sdb3bb® r/

A reader attend to this nominal pattern that it is derivable from tri-
radicals, biradicals, and quadriradicals for example :
tri-radicals; /lemmed€ / 'got used'-~ /18md ma 'practice biradicals-;
/fe B8¢ /- 'destroyedt - /fapa #¥at/ tdistraction' quadri-radicals & /mEse kkeve /
bear witness' - /mesakk @ r/ - 'witness!
/t sreduplicated stem/ - /t€ n grere /~ "talked with somshody akout something -

/n@g2ges r/ - 'speedpl!
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4e1e141.5, Nominal Pattern /sgbari/ ;

This nominal pattern is the most productive pattern next to the
verbal and the instrumental., The reader pays attention to environments
where the last radical is not sibilant and dental; for example,
/fglleege / 'wanted'- /fgllagi/ 'secker!, He understands that when
the last radical is dental, sibilant or/l/ the last radicar is .
palatalazed; /lgbgsg 'dressed!- /lgbaB/ 'dresser', He attend to bi-~
radicals whose last radical 1s palatalized; for example, /gezza/ !
bought!, /g8%i/ 'buyer', And, he attend to verbs whose second pinul
-timate radical is geminated and the vowel/a/ after the pinultimate
radical./sgbberg/ 'broke'- /sgbari/ 'breaker'!, Therefore, in Amharic
the different groups of verbs are designated as follows-

Groupl tri-radicals /sgbberg/ 'broke! /sgbari/ 'breaker!,
bi-radicals /sgma/ 'heard! /sgmi/ 'communicator!
/1eye/ ‘'identified! /leyi/ 'identifier!?,
Group? Quadri-radical /dg¢ballgqg/'mixed! /dgbalaqi/ 'mixzert]
tri-radical /bergtta/ 'strenghtened! /ber¥i/'characterized
by strenght',
Group3 Bi-radicals /¥ettg/ 'sold! /¥yaBi/ ‘'seller!.

The stem is the same as the participle of the basic stem, Only the
prefix /t&~/ is prefixed, Hence, quadri=-radicals, tri-radicals and
bi-radicals are rendered as/deball€qe/'mixed.'=/tecdgbalaql/'was mixed?
/se181/ 'gets bored easily'~ /teseldi/ 'was getting boring', and
sgmi/ 'hearer' - /tgsemi/ 'believable!,



Furthermore, a student is aware that the participle from the

/'as-stem/ of type C group 1 verbs and the partciple of the as-stem

~of group 2 and 3 verb is the same as their basic stem,

Group 1 tri-radical

(Participle forn asic.st)

(Partcipig-as-stém )

Type C /mgraqi/'someone who / 1agsomgragif 'someone
blesses! 'who lets another tdg
blessedt
bi-radical /aqgri/ 'absent! / 'asqeri/~"'someone
who causcs abse*cel
Group 2 Participle form basic.st) [Participle/as-~stem/
quadri-radical] /mgnazari/'someone who /'asmgnzari/?someone

changes in low=valuc
coing!?

* who is in charge of
changing money in
low value coins!?

@roup 3 Bi-radicals

/1€ki/ 'one who takes
measurcment !

/taslzki/ 'one who id
responsible for the
measurement !

The
such as:

Group 1-

student who does not face a problem when comes across verbs

tri-radicals-~ /t€saddgbg / 'cursed'-~ /itgsadabi/ 'he who curses!

On this account the student understanda that the participle from

the tg+ stem has identical forms withthe participle from the t +stem

group two verbs,
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Groun 1 hiradicals /te€w€aqga/ ‘crushed! = /tewe qi/ 'he who is crushed

" /tefagfe /tournt! - /tefafi/ tsomething which is very hat!

Group 2
quadriradicals /teme nad. q / 'rediculsd!
/t £ me na¥¥aqi / tore who redicules',
triradical /teheratta/ 'got strongsr!, /té&bera¥i/ tore who gets

stronger,!

4,1.1.2,6, ¥ominal Pattern /s g be ra/

The student is aware that this pattern is gensrated by all tyres of group
one verbs, and some gfcup 2 type verbs,
Group 13 sebbg re /wroke/ ~ /sc b€ra/ 'breaking!
/f€1le ge / ‘wantedt, /felle pa/ tsearch!
/galle be/ tgalloped! ~ /galfba / fgalloping!
for class A7 B, and C respectively.
Group 2 tvpe 1, for example /gelée bbg {€/!turned up side-down,!' /g3lb€ ta/
over threwing,

L.1.1.2,7. Nominal nattern /s abhare/

This neminal is not so productive, A reader is conscious that it is
derivable from a small group 1 and gr-up 2 verhs; f-r example, /m ss 1 /¢
'he used a Provarb! - /'missale/ 'rroverb'; /selctigng/ ~ 'developed!

/salai;,"c:ane/ 'develorment.' for grouz 1 and group 2 respectively, I is to be
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observed that the -geminated penultimate radical is retained in the basic

and the derived pattern and the final vewel /-€/ is dropped by replacing /—e/

4.1.1.2.8 Nomimal rattern /s & br¥™

In addition, a reader attend to the fact that only a few verbs produce this
nominal pattern, According to Hailu Fulas "This list is exhaustive. Only the
triradical and the biradical patterns can derive this pattern" (71:1967) For
instance, /girre f€ / 'torturedf- /garfys ‘torture.! /yerre ge / tcleaned!-
/tdrgya / tcleansing', /gabbEBe / 'invited® - /gdb% a/ tinvitation!,
/t€naese / 'winked! - /t@ qo¥a / 'wink', and /geffa/- 'pushed! /gafya/-
tpushing’, /wg gga/tpierced with a sword - /wagya/ 'war'; /g mma/~ 'smatched!-

/qammya/ - fsmatching!.

4.1.1.2.9 Nomimal Patfern /5?95 /

The reader is also aware that only few verbs generate this pattern. Verbs
such as /sgde bbe / fcarsed! -~ /s2dab/ tcurse!, /teqe mme / tassisted -
/tana m/~ tassistance! or 'profit' /mfs € 11€ / 'resembled® /masea 1/
tstatue, /tgqess€ / 'quoted! - /t2qos / tquetation', /leqgemme / !Sorted
out! - /laqam/ ! sorted!, /falemmg / tdreamed! — /hdlm/ 'dream! and
/geffa/ - tpushedf /g f/ ttorment!, /gehba/ - 'went in' - /g@b/ 'goalt

/t€mma/ Tgot thirst! - /tam/ 'thirst!,



L,1.1,2,10, Nominal Pattern /sahrat/

This nominal pattern is derivable from the first three grrups; namely
group 1, 2 and 3,
Group 1 trivadicals /keb& dd€/ 'got heavier! -~ /kahdet / 'weight}
Group 1 bi-radicals /tgffa/ 'lest!~ /t3fat/!'loss! or 'casualty.!
" " " /med8c / became dark! ~ /ma¥ 5 t/'evening',
Group 2 tri-radical; /wer¢ tta/ — got stronger - /hartat/ 'strength,!

L.1.3.0, NOMINALIZING MORPHEMSS

Sa far) the researcher has briefly presented how nominals are derived
frem verbs; and will proceed with the discussion of nominalizing marphemes.
That is, a discussion &f the suffixes rr morphemes would help us to know how and
what types af suffixes the reader makes use of and attend to when he reads,
These neminal suffixes are very essential in changing verhs from one word

class into another. Noeminalizing morbhemss derive nominals from other mnminals,

"The deriving nominal may be" '—-rimitive!- 'a nominal which does not have an

underlying verb stem from which it is derived: eg=/gargbet/ 'neighbor!

/gurhat > nna/ !'neightsring! - / gurbatannan =t/ 'neighborhcod,!"(Hailu Fulas :

7% : 1967),. Moreover, it is chserved that the nominalization of werds shows
us that- every nominal is derived from a verb, eg /sgbara/- 'a broksn one!
from / sEbhE e /the broke'. And,this derives /sgharannet/ 'the fact of being
broken,!

Another kind of nominalization is compounding. This mominalizatien is
very rroductive., It has multiple suffixes which can he affixed to words
to change their meanings., The reaearcher, mowever, will treat the nominal-

izing morphemes first,
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4ol el aPels Nominalizer(-anngt[

This morpheme is very productive, It can be suffixed to a nominal,

a verb etec; for example/bet/ 'house'!- /betannet/ 'the fact of being a
houge', It is also suffized to words which end in consonants and
vowels. Nominals that end in /-&/ when /-annet / is suffixed either
/-a/ of the morpheme is retained or in some environments the final
/=a/ or the nominals is retained and /-a/ is dropped; for example,
/1leka/ ='theif! -/lebanngt/ 'the fact of being a theif! ,And in some
cases the retention of the last vowel /-a/ is obligatory; for

example, /sgbara/ 'broken one'-/ sgbaranngt/,'the fact of being broken!
Moreover, when it is suffixed to other vowels other than those discuss =~
ed above the /-@/ is dropped, for example,/bgqdlo/ 'mule'-

/bgaalonnet/ 'the fact of being a mule!,
4.1.1.2.2. Nominalizer /"ﬁm@/ -

This nominalizer has two allomorphs ., However, they are not in
free variation, This nominalizer 1s suffixed to a set of abstract and
concrete nouns ending in a consonant; and /-tefiia/ is suffixed to
another set of concrete nouns which end in vowels; and to some
type 1 verbs of group 1.For example, nouns ending in consonanta
/ngger/ 'case! - /nggereMia/ 'scoundrelt, /gamb/ 'wall! - /eembe¥ia/
'mason. Nouns which end in vowels/-a/ drop the vowel/=a/. When /= nna/
is suffixed to them; eg,/gurra/'boasting! - /gurrcBda/ 'boaster!
/zZamata/ -'silence!, - /zammatedMa/, 'quict . And, when /-gifla/ is
suffixed to nouns énding in any other vowel/=g/ of /-giifa/ is

dropped; eg./l3agso/-'mourning-/1aqasoiifia/ 'mourncrs!?.,
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Furthermore, nominalizers /-tz fifa/ and /-EteMa/ are in free variation if the
nouns end in consonants; eg. /mahbe r/ 'an asscelation'! - mhberete fifa, a
member of an association; and if the ward t~ be neminalized ends in vewel /-a/

then /~te tifa/ is simply added; eg. /serra/ 'worked! - /scrrabea/ 'worker!,

4.1.1.3.3. Neminalizer /-ta/

It nominalizes compsosite verbs and other few words which occur as ohjects
of the verbh /'alg / 'said!, Composite verhs ars of two kinds., Biradicals
and triradicals. To dsrive a nominal from a biradical /- ta/ is suffixed; for
example /Zamm alz / - /Zemm=ta/ 'silence', And to derive a nominmal from a
tri-radical vowel /-3 ~/ and /~ta/ is suffixed; eg /'azenn'al / !got sad!
~/azeéneta/ 'sympathy!. Biradicals + ten + prefix /tenéaga/ - 'shouted! -
/Badata/ 'shout! ftunnult!,
Group one bi-radicals /sgmma/ theard! - /samota / 'warning! group-three
biradicals /heng / 'became!~ /humeta/ 'condition.! Type A hiradicals whose
initial radical is /r-/ such as /rebba/ - 'reproduced' /drbata/ reproduction,
Finite forms such as /ysqar/- 'forgive! /yaqerta/ 'forgiveness.' Triradicals
which form /~ta/ nominal for example, /g:ddc de/!'farced! - /gaddeta/ 'obligation!
Verbs which cccur as direct objects of a verS; eg. /38%i tale /‘agreed! -
taccepted! /2%¥ita/~ tacceptance.! And, there are two kinds whoase group is not
clear. They have bases, eg, /wal/ ‘agreement! - /wale ta/ 'favor! i:here are,
als~, some which do not have a kase /&3 ma$amta/, 'rumor' /korebta/'a high

land.!
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4e1¢1e2,4« Nominalilzer / —)ﬁ.ﬂag -

A name of an ethnic or national group to which /-sfila/ is
shffixed designates cither language dialect or national groupj .
for oxample, /tdgre/ 'a name of an ethnic'/ togre/, /tagdrodia/

'e, language!

Interrogatives to which /=amna/ is suffixed are /man/ 'who!
/yet/ 'where' , /man/ 'what' - and are rendered as /mondida/,
/mapaffa/ , /yetd¥Ma/ respectively.

4414142450 Nominalizer _/—,)I]I].a[ °

The three radical verbs to which /-pnna/ is suffixed, the
middle radical becomes intervocalic. Then, when/=anna/ is suffixed,
ite first vowel is dropped; for example,/sensf/ 'lazy'! - /senzfanna/
'1azinessf; Four radical verbs to which/=gnna/ is suffixed are of
two kinds ; those in which there is no vowel between the second
and the third consonants. These are the tri=radicals of which the
middle one is geminated and the quadri-radicals which consist
four differsnt radicals; for example, /B magdlle/ 'old man or
woman'! /¥amagalanna/ 'oldage!. Bi=-radicals to which /=3nna/ can
be suffixed are /liq/ ='cducated'- /ligenna/:excellence!

The /-anna/ can be suffixed to /'aroge/ told' /'orfonna/

'old age'. The abstract noun /'dr¥dnna/ is formed according to
the vowel harmony rule given ™" changes the/g/ in /'aroge/ to
/é/. However, the verb from which /'aroge / 'used' or 'old! is

derived is /'arcf¥fe/. The initial/ a~/ of /targffe/ is a radical



L.1.1,3,h., Nominalizer /-am/

This 1s suffized to nouns only. If a noun ends inza consonant the nominal-
izes /-am/ !s snffixed to it; for emample, /habt/ — 'we. th' /habtam/twealthy,?
/hod/ tbelly* - /hodam/ 'big bellied.! If the noun ends in a vewel, the
vowel fhanges when it is suffixed to the nomimalizer /-am/ for example; /fire/
tfurit! fseed!, /faryam/ - full of or capahle of giving frmit,!

L.1.1.3.7 Nominalizer /- e/

This nominalizer /-ammna/ is suffixed to concrete nouns nnly, (Hailu
Fulas : 104: 1947) The nominal so formed is an adjective. /dangay/ ‘stnneé
/dangavar ma/ fstony', It designates "capacity for" and is used to show re-
semblance" (ibid : 108 : 1963). The suffix when added to a nominal such as
/dengayamma/ 'refers to the potential that something has; and it designates the
likeness of a cartain characteristic; for example /w€ynammna/ 'that resembles
the color of grapes.

L.1.1.3.8, Nominalizer /-e /

It is suffixed to a limited number of nouns, It is suffixed to the names
of some places within the confines of %thiopia. The nominal designates the |
place of the person., And the vewel /o/ becomes /-yye/; for example, /wello/ -
'name of an Administrative Region in Northern Ethiopia', /Welloys/' some one
from wello.! It als»s indicates profession and character or an ethnic group
/gurre/ , /gond - re/ for someone from fgurage', and frem !gondar! respectively,

L.1.1,3.9 Nominalizer /cZ

This nominalizer changes the meaning cf a word without changing the basic
form; for example /fab/ thyena! — /Babs/ ‘one who acts like a hyena,' /mofiy/
'stupid! ~ /mofifio/ fOne who is stuphd'; /temb/ 'dsad! ~ /tambo/ fone whe is like

the dead! or 'imactive!, Besides, nominals which 2nd in /-a/ take nominalize



/-q/;{'ah‘asrya/ ~ tdonkey® - fahayye/ tone who acts like the donkey.! Hailu

Fulas suggests that ~nominals such as /qon¥o/, /Zamldko/, /Zendo/ tbeautiful,
tworship® and 'pythean! respectively, don't belong to this class, It is

suffixed to nouns that have an undesirable connotation f{usually a dergatory) one.

L,1.1.3.,10 Nominalizer /- ‘awi/

Weards such as /etyepyawi/, /handawi/ are derived by suffixing the nominal-
izer/‘awiﬁ/hmich only refers to the masculine gender, A reader does understand
that the female is formed by /-awit/ /styoeiawit/ 'a lady from fetyopia/ and
the plural form is formed by suffixing /—-a._wa van//‘awa yat/ respectively, Besides,
a reader is aware that /m>darawi/ 'which belongs to the earth! and /s& mayawie/
twhich belangs to the sky,'space! or it refersf’t‘"e color 'blue!; are .
with the use of this moninalizer /-aw./. And, other derivations of this are
those which express the quality of a person; eg. /menf&sawi-/ tSpiritual,?

There are two types of compound nominals.
L.1,1.4,1. Those that have an N+N structure
ho1,1.4,2, Those that have an N+V structure,
LJa1,1,4,1,1~ there are two kinds of N+N structimes., The reader is aware of a
structure such as /we€rq-s £ tat/ as a compound structure and that they can
sccur independently; fer exampls,/werq/ 'gold!, and /Seat/ twatch!
L., 1.1,L.1.2 ~ There are also compsund structures where one of the compounds
ends in the vewel /—£/; for example /betes€b/ family! or /-@/ as in Wenda
géred/ 'moy-servant!, However , the reader understands that are N+N structure

is not an adjective + Noun phrase, but 1s refers’ #o as a single unit,



4,1.1.4,1,3. Moreover, a reader attend to nominals referring t» compounds where
the first is rendered as the mesure >f the second; for example /bar¥aqo wit€ t/
ta glass of milk,!

L. 1. 1.4.k —~ Besides , the reader pays atteﬁtion te structures rendered as

/8ay suq/ 'tea shop,! This type of structure expressess that the first item

is sold at the second,

Lol1,1.4.1,5., = Als» a reader attend to nominals designaiting ~bject - verb r=lat-
jonships; for example /mekina~ sara/,'car making!
L,1.1.4.1.5, = A reader is also aware of compounds - where a compound is malle
up of a participle and ehject verb, The verb is transitive; eg. /HL£§ a he oI §afi/
/baré 3qgo s¢ bari/, 'a weiter!, and !glass breaker,! respectively, And, he pays
attention t» prepositional noun phrases and participles derived from intransit-
1. verbs; for example /hE€gar hyag/ 'a walker!. On the othsr hand, a nominal
compound fn which the first is a noun and the second compound is instrumental
and is a transitive verb, It stands as an object to the second; for example,
/s3ga meqew r ¢ 83w/ 'something that is used in the cubting of meat,!
hol.l.,4,1.,7 ~ A reader alse pays attention te compounds where one of the elements
functions as a modifier of another nominal; fer example,/dtbdabbe megafya/
"writing pad! where /nnagafya/ is the modifisr of d hdabbe, And, when the
second neminal is derived fram an intrensitive verb, then the first nominal
becomes a preppiitional phrase,

L,1.1.4,1.8, - Furthermore, ths reader needs to realize that the noun + noun
structures are compound nomina s which need special attention., There is a

compound where the first cempsnent ends in /-¢/; for example,/labb€ s €ff1/,



*big hearted,! /ayyne sawwdr/ !sightless.! Alsa, there is a compound
which expresses two relations neither of which seems to he predictable; foér
example, /bet€ Nazus/ /yenagus bet/ 'a king's house', /agers g &/

/yager ~ geZ/ tgovernor.! , .
L 1. 1,4.1.9, - Similarly, compounds in which the first component is followed
by the vow:1 fa/ nsed special attention. There are two types of these
compounds, In the first type, both of the comrounds refer to the same nominal
/azt€ la qatel/ tleaves,! /bareta bhaoret/ 'metal., And this compound
refers to concrete objects, Likewise, the reader attend: to compounds which
refer to the same nominals and the second means the same as the firstj for
example /neXéa ni&d / 'whitish! compsunds such as ‘légagt'r&d/‘girl', and
/wenda g€ r€ d/ are nominals which ds aot refer to the object,

L..1.4.2. - The second kind of compound nominals are cempnsed of a noun +
verb; for example /sew sera¥/ - 'man' ~ made!, /megerqre sqa¥/ 'trouble
maker!',

In general, the awareness of what has been discussed so far is essential
to the reading of Amharic, That is, the knowledge of all the derivational and
inflectional affixss is vsry important te the understanding »f a text. The
following text is marked for different affixes, {Text adapted from ESLCE :8 :
1981),

/Wal¥ya vemmiq € HEW bf styopiya b3 &a nEw,'ssk€ Zare bgsimé yen tErara
bete LEya3m bers. dada n 'agerabya béa new yvetayew, Yemminergw hEtErara

é’aflgy_qwa@;%ﬁanna ped€l: hale b€t s3fra new. mELSluBndEfsyeEL

OtEla qatel DbEtElEyAm nste new. kire fafom quidq watowo® magdh 1g
megarem vE fit '@agsreé un wede lay Zergato b €huwala 2g2rofu bia

begmeg gem mEnt€rarat yadalal/
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In the abova pragraph the student rays attention to the following prefixss,
suffixes and morphemes. Some »f these are :
Prefixes
/y gmmi~/ relative marker,
/hE -/ prepositinon preceding a noun,
/b€~ lay-/ preposition and a post pesition
/1€ ~/ Conjunction preceding a verbal noun and is used to show purposal
Suffixes
/-w/ - third psrson singular (masculine.
/~o&& - plural marker.
/-u~/ - possessive marker,
/-n/ object marker
/—- P nna/ — is a conjunction connecting two nnuns,
Nominpals
/meqon/ — a nominal derived from the ver® /qom /- a biradical verb.
/ment€ rarat/ - a nominal derived from /te-stem/ /ten t€rara/ which is not
derived hecause there is no word as /t€rara/ designbirg the same meaning.
/ggd €la~ g€d €1/ - a compound noun in which the first and the second comp-
onent stand for the sams nominalj' they representceancrete okjects.
/re¥agan/ - a plural form of adjectives is desipnated by the raduplication
of the penultimate radical as in /‘acgr/ /‘affalar/
A student whn can grouwn these suffixes and prefixes can dsvelop his know-

ledge hy guessing other wards derived in the same way; for example,plural suffix
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/tagerodd/ ficountries!, /l1age¥d/ 'children! /sews&/; and /hiwrtanna mot/ 1life

and 'death! /gey@nna t@qur/ 'red and black', Negative prefixes such as

/talsg mamm/, Negative Jussive /tayvsama/ Negative infinitive /fall€émesmat/.
More aver, a student can guess all prssible farms that are not ziven in

the text, And, when he correctly indentifies a woard sther than those'z ressible

foarms it is t5 be understnod that he is choosing from all other ferms, Therefar,

ne can fill in the slet by giving its possible forms,

Word Noun l ddjective person v2rd '
T T o
temari . mEmar { mshur 4dstemari | n.ut€ marg
fads r o qf- mag ddrag ! dargit 'ad 3ragi ‘ ad&r £ gE
reda , merrgadat i rg dat | ragi ? m Q:'c:.'?lica
’E.avc?, g€ | mELtEyag Ii teyaqi | {.;Evaki .’ met £y Eq
megl €& s € memm £ 1% SE m ¢las m¢ 1a¥ l mé&METE

Ay

A student who comes across words derived by affixes can identify thelr

root correctly, for instancs,

/8tg>nn 2m € t/ reot form /¢ €ganna/, ‘'hero!
/gulhetam/ root form /aulbhtt/, tnowar!
/yemmivasiz  w/ " " /vaz € / theld!
/hayl @nna/ & " /hayal/ ‘tstrencth!

When infering, the student tries %o find the word (in the ramning on
sentences or paragraphs) whether it is repeated anywhere else, As a result,

he ghesses its meaning from the context,



L.1.2.1, Understanding Rslations within the s=ntences,

An awareness of the structure (the word order) of a language is most
helpful ts a reader, That is, the understanding of the structure of the lang~
vage helps the studert to find out relations between the comp%nent parts,
(S0V) and other essential parts such as clauses, vhrased and other modifiers,

AMHARIC GRAMMATICAL STRUCTURE

In Amharic, the order of words in» a sentence is : subject—objsct~verb,
The verb, in Amharic, can stand hy itself as a single sentence; for example
/ w sdacc hallahy/ ' I will take you' (pl), This long word is renderad in
a single form because Amharic is marked for tense, gender, numher, cbject ste,
However, the nominal ordsr of the sentence as it is indicated ahove is subject
obJect-verb which is quite different from the English language ward order,
(Subject—Verb-object), for instance :

/Abgbf, mEgoh af g£zza/ (Amharie)

svbject Object Verb

Abebe Liought a book (English

(Sunject Verb ohject)
The verb and the ebject potentials are reversed in both languages.
Morecver, in Amharic a sentence can consist of a subject and adverh,
/Abg b me tta/
Abebe came
Abebe ~ subject, and /mgtta/ is a verb in the perfect, In Amharic the direct
object 1s sometimes expressed by a special suffixed element and 3

8° ¢ : E
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of the marker depends mainly only whether the direct object is determined

or not" (Leslau, Wolf & 66: 1967); for instance /Abh b etun 'af r s /. The
marker of the determination is /-n/ with a noun occuring after definite art~
icle marker /-u~/ Thus /betun/ tthe house! as a direct shject is marked
accordingly,

L.,1.2,1, Amharic Noun Phrase

The noun phrase in Amharilc consists of a noun; and the subject is refected
in the verk,
/Y /tAvE be  mEtta/

Abebe came ~ he

Abebe came

The above sentence is the simplest form of the noun phrase, Thers are
syntactic categories which can occur to the left of the noun phrase,
/3/ /LaBa  me gt/

boy-the came he

The boy came.

Sentence /2/ is marked for a definite article /~u/ as a suffix te the noun vhrase,

The definite article always occurs at the mnd »f adjectives; for example
/3/ /ée&! 2nru 13¢ hed-g /
/thin -~ the boy went-hs/
The thin boy went
It also occurs after numerals; for example,

/L/  /hulletu setodé t & Kby

-
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In Amharic, moreover, the noun phrase is preceded by an adjsctive,
Sentence /3/ is an example of this, And, a noun phrase is also praceded by

numerals, Sentence four is an example of a numeral preceding a noun rhrase,

L,.2.1,1, Néun Phrases and Relatives

In Amharic we use the prefix /yg -~/ to express relative pronouns 'who!,
'that) 'which) and for the expression of the imperfect we use /yg mma~/ or
/@amma~ / ip the present and future, Hailu indicates that "the verb bhears
the prefix /yg -/ and generally a suffix pronoun agreeing with the head necun
which the relative clause modifies (498:1969). The relative clause always shows
agreement with the suvbject under discussion, And, it is rendered with the
past and non past tense. The relative clause marksr precedss the perfect
regardless of the perfect,

/éfé /YE-S€rrg qg~w Sgw metta/

rm-stole - he-it man came-he
The man who stole came,
The noun ylrase can he follcwed by a relative construction,
/6/ [telsa l2B-u yg-sgrr g qg-w-n labhs melle s—-gt/
elsa hoy-the rm-stole-he it cloth returned she
Elsa returned the clath which the boy stohe,.
The abhove sentence is a combination of sentences /elsa lahs mgllg.—~s~¥/ and
/12¥-u lahs serrg qe/ The dbject noun phrase of the main sentence and

the embedded sentence are the same. Moreover, if the relative qualified is
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preceded by a preposition then the relative marker s omitted,
/7 /radcwan lgb¢ regsut sgratg o demrz kafel/
workstheir to finish they, workers wage pay.

Pay wages to the workers who finished their work,

When the relative is the noun phrases of a prepositional phrase, the prep-
ositionoii}hrbesghanged-bprfillap or /-bh/., In Amharic these are the only
prepositional suffixes that can take object suffixes,

/8/ [kedbgd€ ye~heddg - bb-gt makina mg tta/

kebthede  rm- went he-in it car-came-he
The car i which kebhede went came,
The prepnsitional ehject suffix is infixsd in the verb of ths embedded sentence,
This infixed /-bb—/ is used instead of /-b -/ in the “ransformations, And
the identical noun phrase of the emhedded sentences / ms:kina/ is deleted and is
indicated by /-t/ on the werb of the embedded sentence. A reader has to pay
attention alse t» an adjective that is used inva relative clause and that
comes before the noun it qualifies and is placed after the relative clause,
/9/ /tabgb g ¥ Zgbbg WMa-w yetekkel € w-h
ng$ 'abgba meng tg ¥/
absbech guard-the rm-plamted-he-it
white flower removed-she

Abehech removed the white flower which the guard planted.



L.1.2.2, The wv=rh Phrase

Every verb phrase has a verb,

/1/ ‘tastarmare-w met:t,-a/

teacher the came-he
The teacher came,

In sentence /1/ me¢tta/ is the verb phrase, The verb phrase contains an
intransitive verb, On the other hand, in Amharic there are sentences which
contain noun phrases and verb phrases,

/2/ l@ged¥~u-n geddg lu/

boys the deps-the killed-they
The boys killed the dngs.

This sentence contains an object hecause of the transiti.ve terb in the
sentence, Sentence /3/ is an example of a prepasition which occurs tefore
a noun,

/3/ kgsara temeglg sg/

from work came hack-he

He came bhack from work
The werds designated as /ke/ /wegdg / are preprsitions. On the other hand
post positions which are two in number are always in pairs, However, the posit-
lons of the pre-and post positions does net affect the enviremment in which
they occur, Normally a verb phrase that contains a preposition is given as
-pp+N+N, The pre— and post—position occur befere and after the noun, In

that case~it is rendered as pp +N+N pnst position +V : for example : -
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/b/ 18¥fn ke~w-¥8aw sta wg tta/
boy-the from~cave-inside came out-he

The boy came out of a cave,

L,1.2.2,1, Thu verb phrase, the coupula, and the Subject Comprlement

The Amharic verb phrase contains a capula /'all , /n tb L/ the
locatives, the adjectives and nnun phrases : for example
/1) [tabebse 'z h tall |/
ababas here exist-he
Abehe 1s here,
/2/ /l2gu ' a mgbber /
boy-the there wes he
Th keoy was there,
/3/ /1L gu t mri m w/
boy the student be-he
The bay 1s a student
J/L/ 1 g twa t n s m b r cc/
Child ~ few the small was-she
The child was small
Prepositions exist as grammatical categories, because they dent have
any unifue characteristic since they occur in the same nosition as do
prepositions in cther languages, Verb phrases have prepositional phrases and

verb rhrases,
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/1/ /ab b w d g b ya hed- /
Abebe t» market went-~he

Abebe went te the markat

Amharic verb phrases include prepositional noun, and verb phrases,
/2/ /tabebg 1 Ekgb € dg kwas sete w
abebz to k b d ball gave-he-him

Abebe gave the ball to kebede.

Sentence /I/ contains a prepastional phrase /1 k bb d / a moun phrase

/kwas/, and a verb phrase /sg ttaw/

L,1.,2,2.,2, The verb phrase and the cnmplement

/3/

/lafu b e bet wast ‘tallg/.
hoy-the in house inside evist-he
The boy is in the house,
The complement after the verh is a preposition and a noun phrase,
"In the preceding sentences /kg& ~w3 st/ and /bg -lay/ are functioning as
prepositions. !'Tyey are called compound prepositions" (Hailu : 5-1968)
Let's observe whether the second components are prepositions too or
not. According to Hailu
The problem now is to determine whether such a
description is correct or nnt, A preliminary
investigation of the pr~hlem indicated that
thers may not be such a thing as a compound
preposition of any type. This means that there

are prerositions in Amharic and they occur only
pre-positionally (5 : 1568).
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And he gnes on saying they serve as heads of the prepostional phrases and he
concludes that /k& / and /BWE/ are the only prepositions where as /wist/
and /lay/ are nouns,

On the other handy Cobtpshlrindhdgtéotir:ll -licats=s

As prepositions nccur hefore the noun
and possess meaning in reference to

the noun which follows, post positions
similarly occur immedietely after

the noun and have meaning in reference
to the preceding noun, Pustpositions
are employed nnt only fer nouns but alse
for verbs /k&/ and /be / are ussually
the prefixes for the nouns or verbs

that can be followed by postpositions

(56 : 1964).

From the discussion it is understood that prepositions have relative positions
to the nouns by preceding the., And post—positions follow nouns which are
preceded by the przposition, A reader can predict what post-position is
likely to occur if he is aware of the preposition that is preceding the
noun, Decause the terms preposition and postposition become confusing in
Amharic.L,slau usss positional relsions instead when he refers to prep-
ositions of English, He writes :

the term preposition is avolded because

the relation that is expressed in English

by a preposiiion can be rendsred in A haric

by a preposition or a post position, ~r a

preposition plus a post-positisn. Bssides,

with verbs expressing m~vement toward

(tte') or being in a place (in, at) the

element exmressing the pasitional relation
is eptional (49 : 1967)



what is refered to in English does not exactly reflect the actual position

of the elements in Amharic, For instance /t€ maroédu t gmari het hedu/

or /b€ mars&¥ u t gmari bet hedu/ with and without positional relation.
-, CONJ UNCTIONS

Cenjunction Join two sentences in one, The two sentences when Jjained in
ene may be called a-'cnmpound sentence, Dut.,‘ it is understood that this ene
sentence contains two sentences.

/1/ /tamarg 'and€ talmaz tgmari new/

Tamarg like talmaz student he-is,
Amare is a student like Almaz,
/2/ /'almaz t gmari nat/
/tamare tgmari ngw/
sentence 1 is the sentence rendered by joining the two sentences /2/ and /3/.
And, this is done by reducing the two sentences into mne by the use of the

conjunction /gnd /.

L,1,2,2,L, The nbject Pronoun Suffix.

In Amharic the pronoun object is indicated by a suffix. It is phaced
before the ¢ pula /~all-/ and /- €bhgEr/ and after the conjugated form of the
verbs in the past tense y imperative, jussive and gerundive, for example ,

/1) /tanate baskut ‘'amgtalld ¥ (Prssimperative)

father my biscuits he brought for me,

My father brought me biscults,
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/2/ /3rsu wgddoh nebber / (before the copula past perfect
and after a gerund,

he taken you had

he had taken you,
Therefore, a student does not need to stumble on every sentence
if his reading is aided by a thorough knowledge of the structure
of a language. For instance, see the following short text(adapted
from ESLCE: 3: 19800 is an example.

/ temari bet ('aw3zqet yemmiggbEyabet goibkya nat malet
yd8alal, limysale 'anddsgw feres ; tota ; tef; lemegazat
bifelag fergs lgmegizat wede weydnadsga bimenkgr-* .+ fanta
beqgetdta wegde gebeya hedo sayangelatana bazu gize sayatefa yef

€llegewan, hullu ke'andd bota bglanda gize gezato, wedt betu yame,
Ttsal .' ndihun temari bet, tamhrt yemmisgbutsnna domhart yemm
ifelldgutan timhdrt betewessgng gize kglanda bota 'andiyagetiu
taderagalel /

"7 Word Order Sent/1 i Sent/2 8ent/3
Subject /temari bet /' and sew yimsles |/temari bet
nat 2l te{a lemggozat taderygalel /

wggat yemmi wedg qola fergs l
ggbeyabat / leEmegazat wedgdgga

tef lgm g zat w d
weynadega saysnge’| h/tewesgng kg
Phrase- lata sayatefa fandy/
modifier. |  /gtbgya / begatata bazu /
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A student also pays attention to the subjesct-verb agreement,

/tg€mari bet 1l¢ta ma h= rt yemm @ t asg nada¥ew méesariyawod
anna mEmP hiran daynoru t&€ mariw yggiografy, toamah rtun k€tgmari
bet'ands,miyage ew 'ad@rggo lEmaweg be'lalem yalutan taggeroch
hullu bgwadstalew yemminorutan h3Z3bo¥ habta¥ewan t€ rarofan
WEnZotdn  bahrotéon WErg hawofdn yeng zihanona hullu met € noa¥ewsnana
le 10&2 nm quta radew aéag veb€za, kggiografi gara yetaya yazu
ngggrot aye Zorg mayg t3 na 'andd band ma Lt nat yasfElag e w

mgbb€ r /2/ mwEZih ‘takwahan ‘ynkwans ‘'awgo Jwqg tun 'Fsara lay

—————

yemmiyaws 1@ bet gize ﬁ;;;;i—_%ro l€myet ba¥a memaldbat ygmatu
sala '2d3me ‘aybggawsm/

Sentence 1 / Tgmariw/ subjsct /yasfgla%gw webb Er/

Sentence 2/ Temariw /~Subject /lg maygt/,
Students need to attend te the suhject and verb of a sentence even when the
senténce is very complex, For example, hetémarina bgmemah3r mE kaked/
YyESEmEre ganahuet 'andife.f:ar temariuokd ygmme mah  roé¥a¥ £ wan
tebayonma sa@met bEmiggba mergdat yasfg laga¥ewal., /2/. 'andand
temariod& meEmadharo %a¥ew s€wok¥ mehono¥¥ewana na !'Snde sewam
leme tayet yemif€llagu mghonun fgssmo yaZ€ *.ggalu, /3/ lelo¥
degdmo meEma h3 ranan yese W yemaygehbalew faturcld tadarage®
yame 1lek € talu, /4/ meger gen memah.ran 'snde mangia wam. sew,

foqarna 'amelelmkat falla¥ew/
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students can identify verbs and subjects from the texts,

Subjects Verbs _
/tEmariwodé / | /ya%er £ galy/
/tand@ tanda/ /mer ¢ dat/

/Y€ semere ganudannet/ - /'ondife t € r/
/1lelot/ /yameleke talu/
/mg ma hayran/ /'allatew/

hJa3. Linkire Sunterces wmi Tdeas

Students reading Amharic texts are aware of the slightest mistake that
can possibly occur in the text, Some of the errors which always occur are
agreement, antecedent errors, The following text is adapted from (ESi:CE 1987)

/yastedade g gudayod®¥ man yakal vekebe de YVereqg qe
mg¢honun yemaygge matTwana yvEmayre ddaw v& 1l€m, hasteédadeg reged
veteqalalaw saland ha 2bo¥¥¢ yemm-iseraw guday agag bezu
new, vyastedadegg mescrgt bemglkam  wegysm bgmetafo 'aqad
kgmghonaccew ygteinesa yeh3z3ba2n t € bay metdfo weyam
dehana liyvaderagew mg¥alu ‘ayak€ rak@ram 'ankwans 'ay*andandu
swo¥®dnna 'andu hazah kelelaw haESD yemile y3he tan s
veeal tegbayun yE& mmisgt € w asst gdadegu nzZw. yastedadegan
mes Ere tawl taga m bgmegregdat hibartu litasg bdb £ tonna
lidekgma@ b e t yemmiyasfEldgew yvaladqun m  'ande¥da lagere
kgqove 1ld3mmadanna 'akahedd wed€ 'addis Bramyfa lemgtg lalgf

bgmitasg b bgt tager bgh wala new /
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The text when carefully read has the follewing errors, A student can identify

the relation between the elements of the sentences.
/ guday~¥¥ / /guday/
/h32abodd/ /haza b/
/kcme honad8ew/ ~ /k€mg hony/
/8 € wrt€ & nna/ /8 € w Snnaf

Aemmayasf g Lagew / /yemmiyasfe 1 gz w/

Lko1,3,1. Linking sentences and Tdeas - Reference

There are many ways by which a reader understands the_relationahip bat~
ween the different parts of the text while reading Amharic, namely, the
structure of the sentence, semantic relations in such as verbdsut ject agreement
plural-singular agreement etciand,the synonyms and antonyms of words given in
the text.

Furthermore, a student is aware of refarence words which come befcre and

after certain nsuns in the sentences. Mostly words such as'ya h!,' 'yndgzih',

tasut, 'angzih!', 'angsu'! ‘fafifa,! 'ys£ngsu' etc, are common in A haric

texts, The follawing short text contains reference words and is adapted frem
(ESICE : 6 : 1987)

/yE'dmat  hager etyepia meMfrt2nma  gab KELD godd hatho¥a
ma>¥at nna gab gar yase mral ¥s5ga ra  k ¢ g T accew, hasab.a
k€ hasabadlew yise naMal mégsariyaew, b€ hagf raew yzmilks'a medar
hunate lay yalabew métamén még sar-atew bg hage ra¥ew ye te fet ro

hahat lay vala¥ew dus kurat v35honal kezih belay ygf,nr mﬁsari?;a



'3:1':ot. we neatew 'zndaya lés€lssew hamota¥€wen 'sndayafe sewye'omt
haggra €E€wan danaber - nesanct lemet adeg « rhat'snday
gebal e w  yvemireda¥ew neger yetoalant  fe gaﬁoléa&ew bartat qorat
tagayanmet @ nna talaS3enef baysmmet new. 'amt btgopta-telwntn
dgab w -nr Bie hubdt 1 'agafis pf I y mhatubahdan malbéya lagn&uwian
batagedg meqabdr b afancwande qer qotdra bEseset taydellgn
yemms tan g satew, Zarem',gilatot‘:.‘:ra tata cad gwan lasamor 73im€ fubat
bahiyawe tate w litadeg:at yvyeten ¢ suten lﬁ,oc an  saltdlant r fzganol
légo'év%n satawe sa tabarewan ngwyalu motu 'aysmase 1la&u ng w
yema t & la¥ew SESE ta3n sayhon bartatan bgyels bonad €w bamiyangga-
menfe s newyets lanttigadavgwan keémeqabar 'alem yeEmotatendew

In the above text,the suffixes added to the werds refer to other words
in the text which occur either before or after them, A student understands ~hich we
which werd these suffixes refer to, Some »f the suffixes designate plural

subjects, singular subjects etc, as the context demands it,

refers to something

3 hefore after :
/h 2zbot& Ia/ v / etvnpia/ ;
cagrria/ v |
k¢ 83gp ra& ew/ v }, /Beg nod laBot¥ -as./
mg sarfcaw
/andayalesclas w/ :} “/ ﬁ /yetorme sara 'a tot./
[ondavafe sgw / ' : |
/11¥snubat/ i v /t€la tota: . .
/ytd € qosulat/ i ; :; /mgoa a. f

/Behaywe tat e w/ . / 1aBo%' 7ar.
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Linking Sentences and ideas : Link words

. Texts which have connectors do not ‘nnly make 1deas and the flew of ideas
smooth Pat alse help a student to understand the text clearly. For, they
function as a lead t» the student about what the next sentence is, For
instance, 1t can inform him that the next sentence, is an additional idea,
or it is a sentence brought about as a contrast er used as a cause, er cons-
equence; or it can inform him that it is a conclusien or a summary, Secmesaf
thesa connectors are /‘3ndihuny 'also! /s@l -4 h/ ttherefare! 'niger g ont
'but!, /belela 'ansar/ ' an the contrary! /bete¥emari, 'in addition!,

/mmk n 2 yatw ' thecauss! /lemosale/ 'for sxample.! The following sentences
can maks thes= examples clearer,

/1) /o¥Me  sinima  taws hed s m mek 3 n & yatum

Zsn abu  »y ®% rebs  new/
/0/ We will not go te the cinema becauss the rain is rainine.
/2/ /teknology %8mSna . . nuron vasge f¥al/
Modern life is attained with technalogy
/3/ [s®1€3ih Zemenawi teknology 1ém ¢ mar m¢tatar 'ale ban/

Therefore we must l=zarn te g=t modern technology,

The res=archer has discussed the diffarance hetween the structure of
Amharic and Wnglish, Fyrthermore, the ordsr of words is vasry different, not
a'ly because of the difference in the position of the subject, verb, and
abject but because of the p iitions these elemsnts have to take when they
are translated in EBnglish; for example,

/bazu sa>letslawetku de k €me ¥/

I get tired because I playsd too much
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Besldes, sentences in Amharic are very }long because they are
;haracterized by sﬁbordination. And, therefore the longer sentence s
the complicated the order becomes when the reader reads in the rev =~
erse order in Amharic,

Moreover, indirect speech is a new form for Amharic readers.

And, the gerund is more frequently used in Amharic than in English

which again makes Amharic very difficult to understand.

4¢3 mw

4e3¢1s Prediction .

Reading as it had been indicated in Chapter Three involves pr
prediction. This is so because a reader starts with his own
preconceptions, thoughts, etc,which are later supported or rejected
as a result of the reading. In Amharic a reader can make predictions
by using certain cue s. What he does is he builds his presdictions
on the basis of these cues. Though complete or exact predictions a
are not always guaranteed, a good reader i Amharic can always have
a good follow=up=of ideas., A student can predict what form a word
is likely to take when followed by or preceded by certain word in
particular environments as in certain contexts; he can predict
punctuation; and whenever there is a faulty punctuation he is likely
to sense it . Moreover, students can predict sentcnces that th.
writer is likely to write because they can trace and predict his f

flow of thought on a certain subject.(adapted from LSLCE1975/83).
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/ 'and*hazAb kelela qwanqwa gal megrdatu weyom mewasu b
bglryu loyu mdkanayat belalsm hozebo¥ mekak~l gin~Tungt  ketg-
Egmercbet gize 'ansto yeqoy 'angi 'addis ncher ‘ayd*ll<m, begd'sz,
betogare, betAgardia, belamarirla, bcoromiila, brsumaliifa, qwa.nqwa-
wola¥dn k'gbdrayost , kegara'ls , kelargba, kelelol yrgedanabgw
wgydm 'ondalu ystewasnabsw qalat yag-llalu, nrger gen lFrgize
gar splelemedonatswsnna yg@w‘ﬂqwaﬁannan wgz £3171l<bisu kfm~ecrefd
yelifla hontw ydsfmunal, sal%zih 'aasaflagl hono qal san~geda
weyom  samawas 1£fid la¥ennsna le'andebztalyn yemims¥<wdn masch
talgban . yahtwdm yimmihontw galun kim-fScmoriya mansTana mecerstu
sdnpqedaw new /

A student who reads this t:xt comes across two synonyms /megadatu
or mgwasu/ connected by o marker of equivalence 'or!', After readigg
the word /mggadatu/ he predicts that tho word following the marker
is /mewasu/. Ard in the next sentence the writer repcats +the same
word  “-c£danac-w/ and the student predicts that the nex’ equivalent
word is yetewnsnnéew/, And the guess happens to be right as it had
appeard in the text elsewhere, Similarly a recder can predict the
flow of argument of the writer as in the following toxt.(adapted from
ESLCE: 1975/83);Thc lead is the paragraph which preceds the chhilces,

/ ‘tand midebawi saretatpmahber, 'anst:l yebarya ‘asadard ssratat
mahber kelodetu 'ssks motu 'anda'laynet melk ygliw m,

e 'ond ‘ayngt melk linorgwom yol¥olal
be yoham yebarya ‘'asadari sars'atimahbsr 'ayneieX a bahroy new.
ce bewostu yalut yemzr: haylatanna yemPrt gynoMiu¥etod sgmana

fet2l '9skehonu, e~ 'atg mahberu tebaga hono ysqoyal.
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2¢ 8. NEEETr gon ygmarat haydlat dyadggu siheduna wed§ fit
tynagafa silu ‘'addisu sprafat megeuabat tymbi yalal,

b, qoyato gan yomprat haylat ‘3yadegu siheduna wgde fit
ynagafa silu ngbaru yegmprt gonadfunét yc'agar baret
hono yayazalewal. _

c. yemort hayglat 'dyadggu sihedu ngbaru sera'at tolo

yabEggral
3. A.8yre'at mahbgru Dbgzih 'ayngt bdzu mggoyet falgbet.
be yohungna spr'at mahbgru bgzih huneta b3zu ligoy

tayafylom.
c. hulgtum kaflo¥ ‘'andalay yennebaru bgmghonalew '9raq

madargg ‘'allgbabew,

4,342, Anticipation

This skill overlaps with that of previewing, as some elements
of guessing takes place ., Similarly the skill of antiocdpation
starts from the individual reader, It is his interest to read on
a particular subject that helps him to understand a certain text,
BEven when it is a difficult subject a reader has to have a question
in his mind which he anticipates the text or the writer of the text
will answer., For instance, on the basis of his prior knowledge, a
student reading a text on "Science education' would expect the writer

to discuss the following points,
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8. that science verifies facts.
be that science reflects objective reality.
¢, that science is essential in the development and progress of

human life,

44343+ Skimming

A student can skim by trying fto recognize mainly the topic
sentence of a text. And, he can also skim by trying to recognize
the key word that the writer constantly repeats for emphasis. This
technique is a highly efficient means of reading and is very economical
in the sense that the student does not waste time by going into each
and every word.A student who is reading to get specific information
would make use of the topic sentences of each paragraph and moke
make his reading meaningful, In the following text a student would
identify only one sentence to get the whole idea of the text,
(Text adapted from ESILCE

/gobgz temari bgtatari gebgraye limgs¢l yecalal. gobez
geberoye masawen 'algsalaso ahplun yazsral., bugayawsn
tenakebakabo, 'argmun ngqalo , ketefghgro gar tagalo kebyzu
wata wayrgd bghwala yedgkamun f£3re‘yndgsyraw yagefifial
wgqatot sifgrartqum mgn ? yetat¥a ? 'ynzdet? 'ynydemizgra
beggqadamiya 'awdgo martun bgyabelt lgmasadeg yalefgwan sahatet
merpmyro tEnskara gonun 'awajona yemgrt mgsariyawob&anam 'a¥alzlo
bg 'addis mgnafes yemaryt Tgganna 1emehon ceesceseseese



yazegalkal maratun sayaleselss ' h lun sayz ra 'eg run na ' gun
'atam3dro ygwere quat bgmg¢hon weragamawen gize be'alabale yemlyabaken
kghon gan yehaberetiszbu Xekemenna tgbay hono yaqeral/

Phe first sentence that intrnduces this paragraph is the topic
sentence. And; a student gets the whole idea of a paragraph by reading
the first senﬁence: On the other hand, he may find the topic sentence
at the end of a paragraph . On this account,ir» should not always

skimm by reading the first sentence of cach paragraph,.

403041 Prgvieyy 12

Mostly students go to the titles and table of contents to
understand what the text i1s all about. Specially when they are given
certain titles they try to give the points th-t are likely to be
raised by the writer . From the following title a student can at
least guess some points about what the writer is likely to write,
What would a student suggest if he were to be given a title such as
'ﬂg;;g' one of the varest wild animals in Ethiopia'. A reader would
suggest many points but would not miss points such as:=

aZVThe place or location where it is found,

b, What it eats.

ce How it lives,

d. How it reproduces,

€, The measure that should be taken to preserve this rare animal,
Moreover, it is a very important technique helpful in developing

ideas on what a book is all about. And, this is done mostl& by going

through the table of contents, the index at the end of the book

becausethese parts of the book give the best summary of what it

contains,



L.3.5. SCANNING

When scanning, a student runs his eyes over the text quickly bo get
specific information, It is this specificity of purpose that limits a
student from rezading the whole thing carefully, What a student actually

does is ~ he finds the place where the inf-rmation he is looking for is

located and he reads it carefully. Materials which need scanning are mostly
the telephone directory, dicti~naries; and, a student might need te scan
when he wants to get a specific information from a written material or when
he wants to summarize a text, A student whn would like to call one from the
follawing as first second and third would refer the second name as a point
of ident;fication; for example :

a, Abebe Ghebrayohannss

k, Abebe Aregay

3. Abebe Medhane
ha wauld look and call the subjects in the order ~f 'b:a.é,.! Tperefore, a st
student must develnp this technique as it is essential in looking for ar

in summarizing im—ortant informdion from a text,



CHAPTZR FIVE

5.0 _PROCEDURE AND MSTHODOLOGY

5.1. PREPARATION OF TEST MATERTALS

The researcher has randemly selected 120 students from the social science
Freshman Programme., And has contrived a questionnaire and administsred a read-
inz speed test, and tests on réading technijues in both Amharile and English,

Initially, the questionnaire was contrived to know-what students actually
know about reading; and besides that, it was a means of tracing to which lang-
uage group they belenged,

Later, speed reading was prepared to measwre students'! reading spsed in bath
languages, The two passages were of equal length and after the two reqding
passages ten comprehensior questions were constructed to be answsred by the
students since speed alnne cannot measure reading ability,

And, finally, cests on reading techniques in both languages were prerparad,
Test texts of equal weight were carefully selected. Similtarly, test items wers

carefully studfed for their zalidity and reliability. Tests were designed with

the help of the baock on reading exercise by Francrise Grillet,

5.2, ADMINISTRATION CF TESTS

A brief orientatinsn was essential to make the students aware of the need
of the research, That is, the objectives of the test were clesarly explained
to them; and that it was meant for research and not for competition, As a result,
they were strictly advised to give reliakle information as the result of the

project larpgely depended on the reliability of the information given by them.



between the resulis of each technique obtained in Amharic and in
English were compared by an application of a Z-test. And, in order
to find individual diffevences andistinction bhetween'good' and 'poor!
readers was made by taking one standsrd deviations above and below
the mean . The former arc'good! readers while the latter are 'poor!
ones. Furthermore, correlation between reading in Amharic and
reading in English, and the correlation between Amharic comprehension
and Fnglish comprehension of 'good' readers were calculated to text
whether there was transfer or not. In addition, the mean, the
tandard deviation and the coefficient of variation of 'good! and
'poor' readers by subject matter were calculated to find how many
were 'good! or 'poor' in reading, and in comprehension in either
language; and the coefficient of variation was calculated to check
whether there existed differences among individual students either
'¢ood' or 'poor' readers. Besides, the mean, thé standard deviation,
and coefficient of variation were calculated for different sub-groups,
namely Amarigna, Tigrigna, and Orome spea rs.
Moreover; the correlation between reading in Amharic and reading

in English and comprehension in both Amharic and Banglish were e

calculated,
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The researcher requested the testees to fill in their names and
their I.D, numbers. In addition, all relevant information with
respect to language, and their lower scheol experience were required
to be written. And, the candidates were given consecutive numbers
from 1 to 120, After they filled in the questionnaire the students!
papers were numbered 1-120, The next day texts on reading speed in
both languages were administered simultaneously. Students were strictly
instructed not to start until the teacher told them to. And were
advised to look up and indicate the number of minutes it toolk them to
read the passage by checking the time on the blackboard. Finally,
they were requested to put the reading material face down and start
with comprehension _questions which were prevared separately both in
Amharic and English.

Finally, tests on English and Amh.ric reading techniques wvere
' administered. The researcher .attached ecach student's questionnaire
form, speed reading test, and reading technicque tests together to
make the interpretation convenient.

Moreover, each student's result was tabulated and was fed to
a computer for statistical analysis. After the processing of the
data, the following results were obtained.

543, IEST PINDINGS

After the administration of tests on reading techniques in both
languages, the fallowing statistical computations were made. The
rescarcher obtained the mean and standard deviation of each reading

technique and sub-technique in English and Amharic . Differcnces
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MEAN VALUZS OF VARIOUS RTADING

TZCHNTIQURS
.TECHNIQUES AMHARTIC ENGLISH {
4‘1 MEAN sD MEAN '[ SD
THfereiice { 15.0 L9 13,1 | .0
Structure 6 | 3.6 10.6 3.1%
Refarence 27 3.9 t 8.1 5,5%
Cohesive devices ‘ 2.0 2.3 g 2.7%
Reading Speed 121.50 3L.2¢ 14/ .80 L1.L5%
Comprehension 3.2 1.6 L6 2,1%
Skimming 1.9 2.5 $ 2.8 2.8% ‘
Scanning § 2.6 | 3.0 %F 2.4 2.5%
Predicting { 6.8 & 1.9 S AW
| Previswing & Anticipating # 0.8 . 2.0 L 2.8 j 3,0% |
f

TABLE 1, Note,* Results ealculated with the use of a Z statistic
indicate that the values marked with an asterisk show
significant differences between English and Amharic read-
ing performance.

5.4, INTRPRETATION OF FINDINGS

Takle 1 displays the mean and standard deviation of tne reading =
techniques in Amharic and English of 'all' students, Better results were

achieved in reading Wnglish than in reading Amharic. It is reported that

the results which produced discrimination in English reading techniques
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ranged from 10,6, 3415 841,5:5; 2.7,2.7; 144,80, 41145; 446,213

2,8, 2.8; 2.8, 3:0; for structure, anaphoric and cataphoric
reference, cohesive devices, reading speed, reading comprehension,
skimming, and previiwing and anticipating for mean and standard
deviation respectively, On the other hand, 15.0, 4.9; 3.6, 3.0;

6.8, 4.9; were recorded highes?t for the mean and gstandard deviation
in reading Amharic. However, the techniques which digcriminated

most clearly between reading in Inglish and reading in Amharic -

were anaphoric and cataphoric reference, previewing and anticipating,
and comprehension in English.

Moreover, there were no techniques in which both groups were
equalized or were insecured. Therefore, we can conclude that
lstudents' overall ability in Fnglish is superior to their achieve-
ment in reading Amharic by their bhetter achievement in English
structure . And, still, we can state that these studens have greater lu:
knowledge of the relationships of structural elements. This can
be traced in their achievement in reference, cohegive devices,
structure and reading speed which in one way or another are related
to structure.

On the other hand, it can be concluded that students have
aohievedrbetter in Amharic inference, scanning, and predicting.
Thatiks,, the students not only have a larger vocabulary, but have
a greater knowledge of lexical relationships. Briefly, they have
better undergtanding of the ways which a writer uses to create and

maintain textual relationshins by taking advantage of synonymy and
hyponymy. A high achievement in inference has a bearing on predicting
and scanningin many respects. Moreover, the regearcher has calculated
using a Zs5tedt and most of the results show significant differennces

as indicated in table 2.
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T.ABIE = P

THE SIGNIFICANCE OF THE DIFFERENCE OF THE MBEAN VALUES

PETWELN THE READING TECHNTIQUES TN AMIARTIC AND ENGLISH

M ENGLISH 7-cal] SCoNTrE
TTLECEITIOUDS ITEAN SD TECHNIGUR MEAN 5D
Inferencé 15.0 4.9 Inference 1361 4,0 3e33 | significa: ‘
Structure 6.4 346 Structure 1046 3¢l =844 significa |
Reference 24T 349 Refsrence 8.1 5¢5 |=TeT significa
Cohegive Devices 2.0 243 Cohegive Devices 2sT 27 §1-2425| significa
Reading Speed 121.50 134.26 | Reading Spced 144.80 | 41.451-4,T75 | significa
Comprehonsion 3.2 1.6 | Comprehension 446 Zel |=6436{ significax
Skimming 1.9 2+5 | Skimming 2.8 248 |=2,73] significa
Scanning 5.6 340 Scanning 2wl 245 3.52 | significa
Predicting €.8 445 | Predicting 4ol 440 | 4,73 significa
Previewing Anticipating c.8 2.0 Previewing' & [avicipd .’ .i2.8 3.0 1-6445| significas
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TABLE 3

BY

SUBJECT MATTTR

PERFORMANCE OF GOOD AND POOR READEZRS

_:ffﬁijffgfﬁfi__- N0 PCOR READERS | 10

i CV ICass MELY 8D Ccv CASES
Amharic Reading 221.7 24,3 [10.91} 17 8648 1445 167 13
Amharic Comprehension TaD 0.7 ‘9 24 1:5 351 34 22
English Reading 1773 1504 1 8461 19 7548 509 1 1747 19
English Comprehension He3 0.7 12,7 | 26 0.7 045 71 17

Coefficient of variation/indicates differences armong good recders, and

among poor readers themselves in rcading speed and eemprehension in

both languages.
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From table 3 it is to be observed that the performance of 'good!
and 'poor! readers is presented by subject matter . The 'good! and
'poor'readers were identified by selecting those who were one standard
deviation above and below the mean. The researcher has deliberately
chosen extreme cases for her study rather than the average ones
because only extreme cases can show expected findings.

With respect to slow reading, previous studies have found that
Addis Abeba University Freshmen read at 96 w.p.m. with 70% comprehen-
sion; which is a too low reading rate to enable them to read different
texts as required by each department. From the present study (refer
to table 1) it is found that students read at 121.50, 144.8 wWep.m.
and a general comprehension of 3,2, or 32% and 4.6 or 46% was achieved
for Amharic and English respectively., Comprehension., however, scenms
to have gone down because of speed.

Similarly, if we refer to table 3 those who were selected as '
rgoo@:,"and,!DOQr' readers.ir.Amhﬂ:;c_Wgrejg?,!ggd,13trggdggs %
respectively. The read at 221.7 and 85,8 w.p.m. Again, with:. respect
to iinglish reading speed 19 and 19 students were selected as 'good!
and 'poor' readers out of 119 students. And, it was reported that -
they read at a mean of 177.3 and 75.8 w.pems. It is an interesting
fact to find that the finding of the previous studies with respect
to reading speed is almost the same. And, if we refer back %o Amharic
comprehension and English comprechension, it is observed that 'good!
readers in Amharic and Bnglish achieved a mean score of Te5 and 5.5;
and the 'poor' rcaders achieved a comprehension mean of 1.5 and 0.7

in Amharic and in ¥nglish respectively. The coefficient |
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af variation for 'good'! and for 'poor! readers in the rate of cemprehension
is, however, not much.

Furthermore, frem the table we understand that fast resadesrs comprehsnd
better than slow readers,

Moreover, another very intsresting fact is that kood'rsaders in Snglish
were not the sam® 'good Yteaders in Amharic, In fact 7/313 of the' poor 'readers
in Amharic were gnod readers in English irrespective o»f the differences in
structure, That is, these are'poor' readers in Amharic whose FL reading rate
is high., Similarly, it was found that 8/1% of the'good 'readers in A-mharic

were 'paor readers in English.
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Similarly as it has been indicated in the aformentioned
paragraph 'poor! English readers were found to be either 'poor!' er
'good! readers in Amharic. And it is reported that 6/19 of the !good!
readers in English are two Tigrigna, and four (—omo speakers whose L1
is other than Amharic;

Therefore, we can again conclude that L1 reading ability -
be a criteria for good reading in a second “anguage or a foreign
language as some of these 'good! readers are not Amarigna speakers,
tnd, besides this, some of them are students who have different language
background, Despite this faect, the point of linguistic contrast does :c-
not cause comprehension difficulties, This is because these sub-groups

have started their literacy in Amharic.

,

TTABLE
CORRELATION BETWEEN
READING AND COMPREIMLNSTON
éﬂgmﬂ GO0OD AWND POOR STUDENTS
GOOD_READERS we g Tpewa
SUBJECT Awh.R! Amh,Com| Eng.,R | Engz.Com

Lmharic reading. .29
Amharie comprehension. 12
fnglish reading. «30
Anglish comprehension. 13

NOTE. Results are correlated = Amh,R Vs Eng.R= Amharic reading versus
English reading. Amh, Comp. Vs Eng. Comp= Amharic comprehens
sion Versus English comprehension.



From table four the relation between Amharic reading and English
reading; and between Znglish .and Amharic reading is displayed. It is
reported that good reading in Amharic¢ versus good reading in English
has shown weak correlation of (.29)., Similar velue (.30) was obtained
when good reading in English versus good reading in Amharic were .
compared .

Moreover, the relation between Amharic comprehension and Inglish
comprehension, and the relation between English comprehension and
Amharic comprehension have shown similar weak correlation of i
«13) respectively.That is, from the data we have observed that despite
the fact that the two language structures are different, students!'
achievement better in Znglish than in Amharic. In other words, English
was thought to cause difficulty because of the lack of equivalence,
but, the students! knowledge of the subject (texts) helped them to

‘'ve better in the FL.

Furthermore, factors such as long years of experience of English
as a medium of instruction, and the students' attitude of the language
as an instrument to reach their goals have greater effect(influence)
upon their performance in the FL. As a result, the researcher
concludes from the data that there is little transfer in either -
variable eventhough there is a higher possibility of transfer in

reading than in comprehension.



'TABIE - 5.
IHE MEAN 3 THE STANDARD DEVIATTON:
_AID_THE CORFFICIENT OF VARIATION OF
O0F SUBGROUPS
! i STANDARD -
SUB-GROWPS SUBJECT MEAN I DET r oV 2%

Amharics. R. 145,10 48.44 29,2

Amarigna Amharic,., Comp 4,61 1.95 42,2

Spaekers English, R. 120,56 35,01 : 29,0

English, Comp 321 1.T1 53s2

Amharic. R, 150,13 41.42 275

Tigrigna Amharic., Comp § 4,13 2,58 62,4
Speakers I njelish. R, 128,73 | 27,89 21.6 |
3

English., Comp |} 2.8 ¥ 157 5640

Amharic, R, 142,26 37.82 2645

Oromn Amharic. Ccmp. 4473 1.91 40,3

~PeBkers I o slieh.H. 121,42 | 38,22 31,4

English. Comp. 3.6 2.09 58,0

[
=
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Rable five summamizes the mean, the standard deviation, and the
doefficient 6f variation of sub-groups. From the table Amarigna, and
Oromé speakers have acieved 145,10, 150.15, 142,26 in Amharic reading
speed respectively. Oromo speakers have shown a slower speed mean in
Amhariec reading than Amarigna and Tigrigna speakers., With respect to
comprehension in Amharic, Amerigna, .igrigna, and Oromo speakers ¢
achieved (4,61, 4.13, 4.73), and according to the data Oromo, and
Amarigna speakers achieved better than Tigrigna speakers, This result
has particularly implied that it is not only language:proficiency

or L, reading ability that assists in the understanding of a text; but

1
also, the conceptual knowledge ( the knowledge »f the subject under
discussion or familiarity with) and the level of the language used to
explain the subject is what is relevant . For the simple reason that
the more difficult or abstract the subject the more the language varies
with the level of difficulty although the text is presented in %he L1.
English reading speed achievements according to the finding are
(120,56, 128,73, 121.42) for Amarigna, Tigrigna, and Oremo speakers.
Tigrigna speakers have shown better reading speed mean in English,
Moreover, cqmprehengion in English were recorded (3.21, 2,8, 3.6) for
A marigna, Tigrigna, and Oromo speakers., Eventhough there is very low
comprehension for sub-groups Oromo speakers seem %o have stood bet
when compared to Tigrigna and Amarigna speakers.
Generally, the reasercher concludes that Tigrigna speakers have
shown better performancer in reading speed in Amharic and English,
However, this group has achieved lowest in comprehension when

compared to the two groups.



On the ether hand,Oreme speakers seem ta have excelled in English and Amharic
comprehension, This can he attributed to the influence of Amharic language
ever other langumgs of Ethiopia. And, Amharic as a medium of instruction can
have an influesnce for these whose second language it is., And from previous
studies we understand that students who start literacy in their L, ejual
the mrnelinguals or do hetter, Furthermore, a bstter achievemsnt in English
Comprehension can be attributed to the influence of missionaries in many Orrmo
speaking areas,

In the ceefficient of variation column the lowest variation we find is
in the reading speed of Tigrigna subgroups, We can observe that these students!

ability in reading speed does not have much disparity
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Table six displays the cerrelation hetween subgreups reading speed and read-
ing comprehension in Amharic and English., The relationship between reading
in English and readirg in Agharic is (.26, .4, .5) for Amharic, Tigrigna,

and Oromn speakers respectively, which in a say shows that there is moderate
correlation betwesn Aftharic and Bnglish reading especially among Tigrigna
and Oﬁ%ﬁ% speakers reading achievements, On the other hand, the relationshin
between comprehension in Amharic and comprehension in English is very small
and even negative (0; - 0,04, ,002) for the three groups respsctively.
Therefore, the finding shows that there is little or no cerrelation b=abwean

subgroups Comprehension in Amharic and English.
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TABLE -6

CORRELATION BETVEEN READING AND

COMPREHENSTON OF SUBGROUPS IN

AMHARTC AND ENGLISH

f'==’"ﬁ" R o— =
) , Anharic Amharic
1 {7Reading i Comprehension
-p "
1
AMIG‘NA Amha.ric. Comp.
P, English. R, 0.26
English. Comp. 0.0
) T
Amharic .R.
TTGR IGNA Amharic: Bomp.,
SP, English. R. 0,40
English, Cemp. -0,04
Amharic, R.
OROMO Amharic., CompL
SP, El’lgllSh_, R. 0.5
“English,Comp. L002
66 :




CHAPTZR _SIX

CONCLUSTION

At the present state of knowledge it is very difficult to give a con-
clpsive answer to the question whether there is transfer of reading ability
from ene languagetbo~anbhher, because there are many variables whieh can

affect the ability to read in the Ly and the ability to read in Lo or in the
- FL,

Hewever, with the use of some research guides in reading and other import-
ant current studies, relatively valid conclusions can be drawn, It is enly
with $he hope that this study can contributed to further studies that the
researcher carried it out. Defore the conclusion of the study we can para-
phrase what is discussed through the chapters. t

Briefly, the sukject freading! is a very complex one, It invelves differant
disciplines, and a definition from these different disciplines makes it still
more complicated. Reading in this study, however, was defined as extracting
infermation from a text, This process of reading is very complex and involves
the perceptinn of visual information, the comprzhension of what is read and
the reaction te what has been reéd; by a comparison of what is kmswn frem
experlence; and finally reading is a process whereby a reader makes a judge-
ment to assumilate what is right and reject what he proves wrong,

Maresver, with respect to speed in reading it is argued that fast readers,
comprehend more than slow readers, because slew readers attend to individual
words not ts meaning, For example, in this study, it is displayed that the

mean score for reading ard comprehension in Amhario and English of gond reader
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"5 (221,73 and 177.3, 5.5;). And, it is suggested that even structurec
does not curtail the meaning even if the reader does not pay attention
to it; Instances such as the reading of individual words of sentences
in a foreign language would contribute nothing to the comprehension ef
sentences as independent words have got no meaning apart from the cow:u:
context. According to this study, the reading rate and comprehension
mean of 'poor! readers is (86.8, 1.5; and 75.8, 0.7) in Amharic and
Englishreading . And, it is also suggested that meaningful texts
accelerate the rate at which one can read,

Furthermore, the paper has also touched upon the theme of transfer
gince it is the core of the paper. It is discussed that transfer' is
possible only when people are able to generalize and have an insight
of the situation in all its relationships. From the study, the
researcher indicates that Preshmen reading ability in Amharic and
English is positive although reading speed in Amharic is not equal
to reading in English, the rudiments of transfer can be traced, that
is, there is ¥ransfer; and the ability to read faster is generalized.
'Poor! readers, on the other hand, chew each word. And, from the study,
we understand that 'poor' readers in Amharic and English read at a
mean score 0f (8648, 75,8 WoDels).

And, recent studies have suggested that reading in a foreign
langvage is a reading problem but not a language problem, And;-some
have suggested that what is required is the transference of the L1
(old skills) to Lzor the PL. Others have suggested that
Yrahsfer is positive not only from first to second but also

from second to first language reading. This study also reports that

ke
Ll
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DL 150 [r=n 5oen-d wo Tivr=t 17 -u= *» peadiag, i 30udvy 2WUss reparts shed
there is a pesitive correlation of (,3,.2) in reading Amharic and English.

On the other hand, others have found that bilinguals de not do well with
either language., On the contrary, this study reports that peor Amharic readers
are not posr English readers, th&t is, seven out of thirteen (7 out of 13)

' paor 'Amharic readers are! good'Bnglish readers, Only one'peor’! Amharic readsr is
peor- English reader. The rest of the peor readers in Amharic are 'average!
readers in English, This study has also indicated that transfer even hetwsen
different languages is positive, According to FeRshmen results, £eod Amharic
readers show a mean score of (221,7, 155.5) in reading Amharic and English,

It is assumed that there is a positive correlation between reading in Amharic and
f Bnglish between'good readers in.both languages, Bven if they donft read as
fast as in the L7, the ability is potential; they can generalize 1t, And these
fast (good) Amharic readers although they read faster in Amharic than in English
did better in Wnglish reading techniques than in Amharic reading techniques,
Their difficulty lies in wvoacabulary ,pediction and scanning, And these are
problems intricately related to language proficiency.

Still others have suggested that symtactic differences are net problematic
in the reading of two different languages. Contrary to this view, this study
indicates that Freshmen are very much strongasr in English structure but weaker
in Amharic structure, As a result, they couldn't solve problems related to
structure and they did better in English reading techniques than in Amharic

Furthermore, other researchers have supported this finding hy suggesting that

it is nat the mastery of the structure of the lansuage that helps in the
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understanding »f an FL or LE’ it is the conceptual knowledge or the
knowwledge of the subject matter that can compensate for the lack of
knowledge of the structure. Eventhough aur studcats have shown .
better results in structure we can hardly conclude that they have
mastered all Iinglish patterns. In addition, researchers have suggested
that proficiency in the foreign language c¢nables the reader to -,
improve his reading ability in that subject. ind in this study, .
good readcers' mean score in reading speed and comprehsnsion in
English is (177.3, and 5.5) respectively., In addition, all good rcaders
in English are not good rsaders in Amharic; and mest of the poor
readsers in Amharic arc¢ good rcaders in English. That is why the
researcher concluded that good readers in English are good in that
subject but are not good in Amharic also, Freshmen with low compet-
ence in the FL tend to have difficulty in rcading. And, Froshmen
who are poor readers in BEnglish their mean score in reading technique,
reading speed, and comprchension is (43%, 75,8, 0.7)mespcectively.
On the contrary researchers have found that good first language =
readers get a significantly high score in reading en FL, Accordingly,
this study has found that those who were good readers in Amharic
achelved (59%, 155.5, 4.2) in reading techniques, reading speed and
comprehension in Fnglish, The mean score of the reading speed in
English is slightly lower than that of the 'good' readers in English,
Frefer to appendix No. for comparison)

loreover. chapter three and chapter four discuss some af the

reading techniques in Amharic and English,The researcher analyses
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that Amharic and Tnglish are markedly different languages structur-
ally eventhough the presentation of texts is basically the same.,
That is, there is no one technique that is unique to either language.
Briefly, Preshmen do infer, know the structure, identify cohesiwve
devices, can scanapreview and anticipate in Fnglish and in Amharic,
although we observe that some are sironger with respect to some
techniques and weaker in others. That is why, the overall achieve-
ment of Freshmen, displays better achievement in Bnzlish than in
Amharic, And, it i=s to be observed that the differences are
gignificant. And, there is no correlation between reading techniques
in Amharic and in English.

Therefore, the resezwycher has found that fast readers in -.
Amharic don't read English as fast as they do Amharic. Not because
they employ the same techniques from Amharic to English but because
of the lack of zeneral knowledge of English, especially vocabulary,
and are weak in inference whu’h is very important to the under-
standing of a text. This problem was clearly indicated by 90%
of the students in the questionnaire~ all of them indicated +that
the most boring and discouraging part in reading English is 'difficulty
of wordsi' And, most of the students have indicated that the resson
why they read BEnglish text books is to improve their vocabulary.

Secondly, the researcher had implicitly assumed that it could
be the structure pert in FEnglish where students would experilence
interference from their L1. However, Ireshmen were found +to be
stronger in Unglish than in Amharic. And, the researcher's asswnp-

tion got little support.
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Thirdly, Freshmen were found to be very weak in English scanning and

predicting, which ip eve way or another is clossly relatsd te language,

Faurthly, the finding has displayed a good re2lation hetween reading in
Amharic and reading in English, THaE is, what we anticipate from our »resent
state of knewledge is that given this reading spe=d an improvsment in lang-
vage would undeubtedly increase reading speed,

Ther=fore, if we once again state the thesis of proposal as Freshmen are
slow readers; it could be hecause their gensral knowlsdge is inferior to their
general knowledge of Amharic, Dut it may be because they employ the same read-
ing techniques in English as they dr in Amharic when reading English materials.,"
The finding clearly disproves the thesis because Freshmen slow reading can he
attributed te their inferior knowledge of English, but not te the use of the

same techniques when reading Amharie,

6.1, SUMMARY OF THS FINDINGS.

The two major themes which can summarize the findings are :

Firstly, the Freshmen overall result indicates that they perform better
in English reading spe=d, comprehsnsion and reading techniques,

Mereovsr, good readers in English and Amharic understand better than poer
or slow readers in both of these languages, Good readers in Amharic read f
faster than good readers in %nglish, Good readers in Amharic were not the same
good readers in English, Those who were good Amharic readers, hawewver, comp-

rehend much hetter than those who are 'average! in this study refer Appendix- ~



fé¥ achivement of geod readers in English & Amharic reading speed and comp-
rehension,

Secondly, the overall mean score in reading speed and comprehension in
Amharic and English is (121.50, 3.2; 14L.80, L,.6) respectively, Similarly,
the mean score in reading speed and reading comprehension of fgood! and !peor!
readers in Amharie and English is (221,7, 7.5; 177.3, 5.5) and 86,8, 1,5;
75:8; 0.5)

The relationship bstween overall reading speed in Amharic and English
is (,16); and the relationship betwesn Amharic cemprehension and English com-
prehension is (.06). There is a correlation between reading akility, hewever,
there is na cerrelation with respect to comprehension. Simildrly, the correl-
ation between reading in Amharic and reading in Bnglish of good students is
(.3 and 1), And, we infer that thers is a transfer af the ability between
English and Amharic, but there is no relatiasn between comprehensioen in Amharic
and comprehension in English,

And, finally, the subgrouprs Tigrigna and Amarigna speakers have achileved
better reading speed than the Oromo spsakers in reading Amh~i~. Dut, Orome,
and Amarigna sreakers have achieved better results in Amharic comprehensian
than Tigrigna speakers, On the other hand, Tigrigna, and Ornmo speaksrs
have displayed %stter results in Znzlish reading speed, With respesct te
English comprehension Amarigna, and Oromo speakers have done ketter than

Tigrigna speakers,



642, RECOMMINDATION

Onc way of determining what it is that a studer. has not yet
mastercd is to do an analysis of his crrors . Altough the objectives
of this paper was not to analyse errors, the finding has partly implied
what we as language teachers should emphasize when teaching reading vz T

The finding, first, indicates that students arce weak in inferenc-
ing, predicting, and scanning in English. Second; it also indicatcs
that the same students are very wecak in Amharic structure, in
identifying reference words and cohecsive devices, and are weak in
skimming and previewing in Amharic.

Trom experience, a great deal of cnergy and time is devoted to
the teaching of the structure of English. When c - to the
teaching of vocabulary. And, very little is done in the teaching of
the latter. Nevertheless, there isg little teaching material prepared
for the teaching of Nngligh vocabulary in general, Moreover, it is
not much has been done in this field. Other mecans of teaching our
students and developing their knowlcdge of vocabulary items rust be
devised.

Primarily, students must be convinced that they can derive the
meaning of Aifficult words from a context . And, they must be
convinced that they can also ignore difficult words if they can get
the gist of a text . They must be advised that it is wise %o find
(identify) the source of difficulty and convince themsclves whether
or not this/thesc, particular word or particular werds are worthwhile

attending +to.
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Nuttal suggesis that the following points are important in the
teaching of vocabulary:

a, A teacher can supply his students with a text that is incomplete (with
some words missing) and can require them tn answer questions from an
incemplete infermsion, This is t» convince them that some werds can ks
ignered,

. w, Again, a teacher can move one step furthsr by providing them with an
exercise with complete informatien and seme difficult words gwhich are not

- pertinent in the comprehension of the gist of the material),

c, Furthermore, a teacher can help his students identify difficult words which
they must refer to in the dictionary. This is done by providing thew
with a text with new words, At this stage he tests them on thelr under-
standing of the words without looking them up in the dictionary,

d., Finally, he can supply a text with difficult words where comprehension is
unthinkable without the help of a dictionary. As a result, students start
thinking verv carefully whether or not they can get a meaning befare they
instantly hurry to-eenculi - si~diegionary.

Abeve all, the application of this habit should not b2 limited ta »nly
gettinx the gist of one or two paragraphs, but should be transfered to all
reading experience,

Furthermore, students sheuld be convinced to uss their kackgreund knowledge
or"schematic knowledge" (Widdowsan 1983), It is then that they can predict

what the writer is likely to present,



Moreover, they should be oble to locate the most important points
(scanning) in a text. And, this can be developed by requiring
students to identify and locate a number of points of general or
gpecific nature in a text mony times.

On the other hand, students arc very weak in the structure of
Amharic, in identifying reference words and cohesive devices, in
gkimming and previewing in Amharic, Although we cannot assert that
there is positive transfer between markedly different Banguages,
habits which are not developed in the L1 cannot be developed in L2
or 'L, Students at the lower grades must be helped to be awnre of
such skills. The knowledge of what the word classes are, the knowledge
of 2ll the referesnce words devoid of thoir function as connsctors
the knowledge of only what a topic sentence is in Amharic but not
where it usually occurs in a text is worthless.

Finally, students must be aware of the study skills namely. the
use of the table of contents, o« glossary, an index, a bibliography,
and an appendix; And, should be able to anticipate by previewing .
Therefore, an awareness of these reading techniques in the thhrough
a thorough exercise does help students to improve their reading in .

the L1. and, finally, do the same while reading an L. or FL,

2
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APPENDIX = T

QUESTIONNATRE
ADDIS ABEBA UNWIVERSITY

Department od Foreign Languages and Literature.

Student . Code Number Age Sex
High School Attendced

City oexr Town

Instruction Read the questions and give reliable answers. It ig

essential that you know that the outcome of the research largely
depends on the reliability of your answers. You are require to put
g tick / / if the question is yes or no, or you have to supply & —
very specific andwer where a dash is provided.
'I: 1, Are both of your father and mother literates?
Yes /. / o/ ./

2. Dn both af your parents gpeak the game language?
Yes / / No [/ /

3. If yes what langusge do they speak?

4., If No what language does each speak?
Father speaks / / lother / /

5. Specify which language you speak at home.

.II‘ 2o Which Amhsric book have you read recently?
If you did not read - book answer / No /.

Which English book have you read recently? If you did not
read any book answer / /.

What 2o you think you find most interesting or boring in reading
Amharic texts?
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Interssting~ i

Boring - ; —

9, What do you think ig that you Tind most interesting in reading

- . aanicd ~~ .
English texts? ¥ ¥y
©  Intcerésting- -
Boring - e o ki
= = e S e et

IC. Read this short paragrsnh and ansvizr the questions based on it.

dut besause she was so plump when she sat on the stick, it
went deep into the ground znd she couldn't pull it out. She
tuszed and tugied. When the final tug brought it out, she crashed

with it to the ground.

a) Indicate any words that you do not know .

PP,

b) What do you think is the meaning of the word?

¢) How did you

IT. TRead the two sentences. Another s:-ntence is missing . Whet do

vou think is the wissing scntencs,
Mohammed is a son to be proud of . Last week his mother was

burnt by a heated pan.

e —

12, Read the Tollowing sentence.

(=

American servicenan John David. wanted to take hig cat Pelix

home with her +to San IFransisco.




b)

c)

Is it nmeaningful?

If not, why?

V3%

Yes / /

sy

How would wyou

make

it

meaningful?
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A1l forms of lifs chenss, to mome extent, the environwent in
which thoy live, Man is responsible for tie most spectacular chanzes.
He has built cities an? roads, culuivated land, cut down foresis,
tunnslled through mountains, even flattened hills, and reclaimed lanc
from “he sca. Howoever, he has alego brought about the ever _rowing
thrwat of woerld w.de pollution.

Life on earth is possible because of the dynamic equilibrium
which exists between +he atwosphere on the earth, and land merine
plant and animal 1life. Thert are many diffesrent types of ecosysveus,
continuous processes of action and reaction belorgen prey an
animal, and plant 1life, planis and the soil.

Without oxypen the world would die. Cars' exaust Tumes pollutes
tie air. Man's use of fossile fuels, oil, coal has increaszd the
amount of carbon dioxide in the atmospheve by over 15% in the last

hundred years, And, this had raised the temperniure of the atmosphere.

Howsver, thz atmosphere hasstoppned getlting waruer »robably becsuse

=

it is etting dustier, making it more difficult for the sun's radia-
tion to penetrate. An increase of only 15% in the cloud coverage

could, according to some estimaies, make temperatures drop sufficiently
to bring about a new Ice Age.

divers, lakes and the sea have for long been regarded and treated

as open sewers, Untreated indnstrial waste and human sewage has
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contaminated the rivers, lakes, and the seas. The great harvesis of
the sea are becoming useleseg because Tish are daily becoming more

poisonous.
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COMPRA NGTON .

e B

Uhoose the wmost appropriate conpletion and write the lew

choice in the sgnace provideda,

i
-

T e

Man has brouzhi ahout gpectacular changes. He has:
a) cultivated lond and tnilt cities and roads.

b) cut down Ffowrests and tunnelled through wount..ins.

(O]

o) flattened hille and reclazimed land from the s2a.

d) all of the above,

ip an example of an ecosysten.

a) the nced of oxygen .

b) man's use of fossil fuel and gas.

c) 2 continuous procesgs of action and reaction.
d) the demand on the world's issgources.

prevents ths simosphere from goittiug warner

a) the oxygmen content of +hz air.
b) the earbon aand nitrozen cyelesg,

sre! exhanst Tumnes,

L
o
o3

B
d) the dust in the air.

A 5% incresce in cloud coverags results in

a) the reduction of temperature,

b) the incresse of temperasure.,
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¢) the balamnce of nature.
d) none of the above.

L T

]

.« The main reason for +tihie decroase of marine products is:
a) the problem of global pollution.
b) the reduction of bthe quality of fish.

¢) the dncreasing demand of ish.

6. The contamination of the biosphere is caused by
a) scientific knowledge.
b) decreasing production.
¢) increasing population.

d) eviry growing power.

7. The increase of carbon dioxidle in thz atmosphere increases
a) daynamic equilibrium.
b) atmosvheric heat.
c) oil, coal, and zas.

d) cloud coverage.,

8. Car exhausts send out gases thot
a) promote pollution .
b) harm sunlight.
¢) promote life,

d) help depollution.

e e T ——




9. Rivers; lakes, and the sce. have for long been regarded and
treated as open sewers means:
a) man uses these fér constructive purposes;
b) he thinks these pollutes the world.
c) he oponsiders these as a natural place for disposal of refusec.

d) man uses water as the only depollution agent.

10) Population explosion accounts for the
a) rapid increase of wealth.
b) promotien of world-widc health schemes,
c) stabilization of ecosystems.

d) diminishing natural resources.,
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APOEND Iy-V 8T IT
ENGLISH READING TECHNIQUES)
ADDIS ABRBA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
Department of Foreign Languages and Literature.
student's Code Number _____ Time allowed 1% hrs.
L. iizad the following text and answer the questiouns based on it.
I'rom the primitive times man has been making an assault on his
environment with fire, water and tools. Until a century or so ago,

this attack took place over limited areas and 1 most cases at a

relatively slow pace . Today there ig a danger thnt man may usc up

tize habitable and cultivable land, His activities increasingly
out-strip the capacity of natu processes to restore the fertility
of the land and wster which hag talken thousands of years to create .
And tlirough errors and misuse of hisg powers he is rulning or
degrading vast areas of the globe.

The srcet driving forces behind thiszs new fierce assault is the
population explosion. It took 200,00 yzars for man to veach his first
thousand million but only 100 years %o reach his sccond. The world
population in 1976 was over 4,000 million , by *th- year two thousand
it is expected o bhe over % tunousand.million.

Already we can see the devasiatvion sprecding, but whai few people
seem to realize ig that the devastation to come may bz so great that
its scale will give it an entirely new quality just as air-raids
changed when the atom bomb replaced M.H.T.

There is no doub® that the spectacular increases in world porula-~

1

R
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-tion which have been Jorecaat are inevitable excent vnder two

conditions either a major cavasirophie occurs a pandeml¢ a plaguz, an
all out nuclear war- or man introduces zzvare nopulation co

since

i

il

3
5

=

1945, for example, the expscliancy of life in India has rien

twoenty 4o foriy yeors. Itg population incrcaces by one uillion a

mounth « HMan has iulroducsd deatn-conirol; now he must find a replaoce

P
nens

AI1D

e

for the aormal raoulating processez of nature.

In paragraph Cne find fwo vorbs .aeaning more or less the same

0]
w

destroying

~

o

b S

In parasreph our supply words which =re opposite in meaning
to the followinz words.
a) strict-_

e s e e -

Read the following text corefully. Write some of the welated

words wiilch explain curiocsity on th: one hand and .ossip on th

5

other in the space providad below.

The iastinctive Zouadaiion of %le invellectual 1ife is

ica is found amocuny animals i its elementary form

cvriosicy, but it must be of a

sort thet londs the village neighbours to try

to peer throush curtains aifier dark has not very hi h velue.
the wide spread interest i cossip is inspired, not by love of

knowledge, but by malice: no one Lossips abou’ other peoples
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secret vitues, dbui only aboui iheir secwet vices. Accordingly,

¥

most gossip iz untrue, but carve lsg talken nobt to veriiy it.

our neighboursg! sins crve so a reeable that we do not sgtop wo
scrutinize the evidsnce c¢losely., Curdosity preperly so callad,

on :he other hand, is inaspired by -enuine love ol kunowledge.

You may see this impulse, in a wederctely pure forma, at woxk

in & cat wviich hasg been brought to a strange room., cnd procecds
to smell gvery corner anc cvary piszce of furniturc. You will sas
it also in children , who ale passionstely interestsd whsn a
crawer ox cupboard, usually closed is opnen for Lhelr ingpeciion
Animals, machines, tlhwndergtorms, ans all formg of maaual

woxrk, arouse the curiosity of chnlldren whege thirst for lknowled.e
puts the mout intelli;pent adult to shame., Thisg Lapulse rrows
wealer with alvancing yesrs until at last vikt i1s vufisilier i
ingpires only disgusi, with no degirs for a closer acguaintance.
This is the stage ~t which people onnounce th t the couniry is
going to the doss, and that things ére not viat theoy are in my
youig vays!ihe thing which ig not as it was in that far-off Hime
is tue specker's curiosity. And with the death of curiocsity we

5

may reckon that active intelligence, also, has died.

e o e

- [ e
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In the following pars.raphs the.e ore words given as cquivalent

ng are iven with diffsyent

&)

gxpressions. And these equivilent expressi
punc uation marks. Idenviiy the word, indicate the squivalens

sxplanation and the davice used o mark eduivalence.

ek ; device
ned explanztion hasd

v m——

s e

2

T e RS FA AT - W x
Farazraph expla

B o

Qi
H

The latest theory bassd on the
WP episode is that Parkinson'’s

may be cauced by exposure to
A

voxiec chemicals in thoe eunviiron-

=

ment, This ig one of the Tirst

4
et

1avVe Seeil as exXxozeneous

externally orviginating) toxin.

Thore ase spacisl visks in
gurgery with Down's syandiome
but the risk of “eath in
Phillip's case was witlin

1

conzcionnble range- tiac limits

)
. |

allowd by one's conscisnce,

Instead 14 would be hetter
deal in movs detsil with one of
the W.li.0.'s most importani

and succecssful activitics=-the

control of malaria.
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Read the followin: bext snd urderline she of{i eg and indicute

cbive or an adverh by putiing

whether sach word iz & noun, aa ad

gr "RY marl dn ShHe vablé.

S S TR WD s . REYEn B ansEls ER owa BT B oel ool | plbaes
erd are abt Lolset Wy Caunsss ol gnEiavy: conillicy anu 8itlesfd.

vely predict the precise

Az an exampls of the e can I

congeguences of what we do, bub we areblessed with he insellectusl
capociby t o anticipate Hhe advantages and digeaveiages

’
<

cow ronly

R ¥
SUOWGs VSIY

SCHLOTL VR au

we are facsd with o ¢ ice betbtveen severazl couvvsaes of zction.

accounts for & great real of our worrying:

i L

avout what to do.

gonree 0l worry is the

may napoen or asnve heppened bto ug or o thoge we care Tor. Ldsong

the most siresgsiul of these ¢re death, 1lluness, loassg of work,

@

a wational busis, bul we sse curlously irratiorial in the way

pursue them, Por exzmple, death 1 sironl smong young

adults ag

the belelf that vheres ig 1ife

the bour bovorse having
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)
b)
c)

d)

3. Co
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oun Adjective hdvery

) dreadful s e R 5 S e i

) illness _ et

PP

it S waA i > AT £ L B AT

) reilrement

e

) relizious _ e i A

e - .

2. Supply azgative prefixes te the fellowing.

rational

e —

measurable , B

predictaeble

conion

R e R

mplete the foliowing table wii’: the epnropriate formu.

Houn Addective . Person vorb

S s B e e ]

B S - s s - A e s = ———a
" aursical b PR
P - 113,072 2. S : —— S———
e et s o T - - - - CEawmee
S—— palicver =
A i L T B e g

e o e ermcma - s e e a V‘r‘.’JI‘I“y
P o e S - A S A A, | - S s i 2 s e T

Study the relation between tlhe elcoments in the followin:
senvences aund first identify ths co-~ orvdinat.d sontsroes . “hen
4=

identify %he subject , and Hhe wein verd oif the uventeonces.

ica althovgh Tew covermnenta had muclh nonsy

Stvdies hegan in AT
0 spare, and soue deniad ol tlie dice se exigied in wheis
countrie .

Coordinated sentences)

N TR A e e A AT e W M R N e T e S Sy A . A A A

. e e
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2, Afvice iz severely alfscted by the AT epidemic snd at least two

million Airicons axe thought to be infected with the virus thoi
caunes it.

(Sentence
& T T Ny

P TEL  A E  Ta  Sh § LWEN LT, S B T R R e e e AN H

Subject _ e Verb . = B Sy

R AL R e W I S D X R R e S e T B Te -

2. Read the Dollowing parasvaph and znawer the questions based on

it. And, write vour choice in “the bracksts providsd below.

ezient, the enviromw-nt

All

chan: &g hazmless or
cven buneficial to the zavironmeni as is (¢ case witih the coral
polyn. Man is regponsible Ffor the spectaculer clinngas. He has
built cities and rosds, cultivaicd land, cut down fowesty,
tunnelled through mountaing, cven flattencd hills, and reclaimed
land £ om the sea.

9 o ” e s e ; a - RS - '
111 foxme of life ( ) a) are heomlegs or bhenceiicial to
che envirvonmsnt.

b)) chanse tlhe snvironmant.

~~
~—

Thege changes

—~
R

¥e has built ¢) cities,

d) culiivared land.

=
o
B
3
4
—~
p—
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3. Read the Ffollowing ftext and idontirfy six mictakes concerning the

C. 1. Nead the following texi and

rclation between iceas snd sentences . rite the mistakes in the

brockets, and put your answers ia tle blaai spaces against them.

Africa is aeverely aifected by the alds epldemic snd at least
two million African’ are tought to bz infected with the virus
that cause - it.

Physicians in Vurope began bto notice in 1982 that some ATDS
paticats 1s black Africans . They seres notv male Nomosgexusls like

i

most of the ANS patizant in “uvope and the USA but aire

wierosexuals
an® almost half were women. His syspioms wore like that found in

ATOS victims in Haiti~ chronic dierrhoeca, Zever, snd loss of wei ht.
Bezoaudge many AIDD vicivims look as in fhe are suffering from

o

malnuiyition, the discase oiten g

s

i

Studies bsgan in AT

}_J
ey
=
Q
£
UD‘

Tew soveransnts hoad wmuch

. L 8

—

money to spars , and some deui~d that the Jdizcase existed in thedr
couniriesg. Graduelly, information was collicted and saveral couniries

now have special research units studving the dizcase.

e s : S

A . S

a

idenvify *%he words wh ch are referrsed
by the words enumeraved below. And, indicatc wheiher they rgie¢ o
to the words hefore or after them.

A number of different veristies of Zebra havs heen degerived |

in Afrieca, but there are two predominant species, These are

———
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Grevy's “ebrz vhich is restricied to the rore arid cocas of unortiern
Kenya and southern “thiopis, and the Burchell's Zebra, Cfound only out =
gide of *the range of the other., the former is the larger of whe iwo,
with much narrower styipes running vertically down its flanks, and with
much bigeer carg. I you look &% photorraphs cf Burchellls Zebra you
will see that its broader stripes are vertical only on Ike neck and

Toreguarters nost of the ochzrs tending towards the horisontal.

T T Tefors to the refers to the
cererency = LORGS word befors it word sfter it
a) theve are ( )
b) thesze ( )
¢) which { )
d) former ( )
e) two ( )
£) its ( )
g) its ( )

D. 1. Identify the iransitionsl (connectors) words gnd indicate their
meanings.
Baboons, Papio anubis, ere mewbers of the monkey family,
but. they are typical animals of the plants, or rather its edges
Lfor they never stray ioo far from the =alely of ths trees, where
tiey seek refuge should their areaded encmy tie leopard, appeaf.

Baboons work ounly over parts of this area intensively; an d

alitliouzh the ransc

Ll

ef mors than one troop may over lap thie

does not cause any iijhsin. when ithey mszet. They even dyink




from the same water hole together, yet the different troops
apparently never mix,

a) b)

3

II., A. Read the following text under column 1. Tlead and choose
rne sentence from column 2 which you think is the most

likely sentence to follow the gentence under column 1,

COLUMT 1 COLUM 2
In poor communities of the - : i

world, bettle~fed babies are
twice as likely to die on

average as breast fed babies;
among the poorest groups, the

ration is even worse.

a) among the poorest zroups the

ratio is even worse,

b) This is the case in many third
world countiries

¢) That is, the death eof bottle

Ted bables is more likely.

2, a) Babiss die from disease carried
in the cirty water used to mix

the milk powder; they die from
the use of unsterile bottles:

and from undernsurishment when
the milk powder is overdiluted
to save money or cheaper cereals

are substituted for the dearer milk

powder, **



Ce

b) Babies die because there are no
maids.
¢) Babies die as mothers are always

over-wvorked.

3, a) This is a double blessing as
childern are reared at a cheaper
price.

This ig a double btragedy because
not only does bottle feeding
significantly increase mortality

among young childken but it also

By

paradoxically, adds to the birth
I‘EL"J(—: °

Let's assume that such as 'what is & robot?! is given . By

reading the title what do you think are some of the ideas that

the writer iz going to discuss?

a)

. ad the following text and identify and write the topic sentences

for each paragraph att the end of the text.

There are at lcast two causes of anxiety; cenflict and
stress, As an example of the former, we can rarely pradict the
precise consequence of what we do, but we are blessed with the
intellectual zapacity to anticipate the advantages and disadvantages

which may regult from any =zction we may be thinking about. Very

commonly we arc¢ faced with a choice between several courses eof
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action. This state of affairs accounts for a great deal of our
worrying: worrying, that is, about what to do,

The other major source of worry. . ig the dreadful things
which happen or have happened to us or to those who we cars for
Among the most stressful of these are death, illness, loss of
work, money problems, maritael probleme and refinement. Such
worries have o rational basis, but we are curiously irraticnal in
the way we pursue them., Fer example fear of dzath is as strong
among younyz adults as among clérly and -it-doézvnot seem to Dbe
reduceg by any sort of religious faith including the beliefl
that there is lifc after death. It is squally surprising that
objective measures of anxiety suggest that we arc as worried the

hour before having a tooth filled as when we face major surgery.

Topic sentence (paragraph 1)

B

Topic sentence ( paragraph 2)

D. Read the following text and summarize it in (5) sentences in the
space provided below.,

There are ever one thousand lines of tefat the plant Genetic
Center in Addis Abeba and its genetic diversity makes it a strong
candidate for improvement by breeding. However, because tof is
eaten only in Bthiopia, western grain brecders have investigated
it hardly at all they have other grains, such as barley, maize,
wheat and sorgum,

There are difficulties with breeding. One discovered by an
Lthiopian Scientist is that Tef blooms only for fifteen minutes
in the parly morning immediantely afier sunrise . A good laboratory
worker can cross-polinate about, +ten plants before the flovers

close up again. This slows the brecding process.




Write down the most importent points you have rsad from the
¢

teﬁt on Tef,
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19.5 11 & 3 3 0 4 0 4.5 1 11 12 65 6 7 4 06 62,0 2 237 8 175 4
16.0 8 6 0 0 12 0 48,0 13 10 2 0 3 0 0 o0 27,0 3 168 5 191 3
11:5 2 n 0 5 4] 0 25,5 14 7 & & 0 0 12 0 45,0 3 165 £ 181 3
2.0 11 8 3 € 5 12 &6 73.0 16 12 14 6 6 7 4 5 PO 1 122 4 111 3
18,5 10 O 3 6 4 12 0 535 20 14 14 € 6 5 4 7 1 18 7 125 3
20.5 0 0 3 4 e 0 32.5 17 13 0 s 0 3 0 3 42,0 1 113 5 90 1
16,5 6 6 3 0 10 12 4 575 13 14 12 6 6 5 8 8 72,0 1 " 122 6 20 4
20.5 7 0 0 3 0 12 0 425 22 11 4 o o0 0 0 0 36,0 1 113 € a5 4
18,5 12 © 4 3 3 0 445 a 8 14 6 =« 7 0 0 5.0 4 72 1 13 4
14,0 & 0 3 6 0 8 0 390 11 1 4 6 0 0 6 4 35,0 1 155 5 103 2
2.0 ¢ &8 3 0 5 12 0 49.0 12 7 o0 0 0 0 0 0 12,0 1 89 3 125 4
195 ¢ 0 O 0 5 4 0 285 13 9 12 3 0 0O 8 4 43,6 1 122 3 155 5
8.0 4 0 0 3 6 3 0 24,0 13 1 2 3 0 5 8 0 47.0 2 149 & 175 3



AMHARIC ENCLISH ARERRTE  PRGLIEE

Ccoh Trev Coh “rav
Inf Str Tef Dev Sk &M Tred S ¢ Sm TTnf Str Tef Tev Sk 2 2n Pred Sc Sun Lana ™ad ffowm Feal Com
26 15% 14g% h% Ff% 1re  12% 172 1002 fg €62 102 12¢ 1Dg 100 Cr £n BELL T o 10¢

N
#)]
D
o
. N
s
et
I
(e I )

11,5 € 0 3 0 0 ] 0 28,5 14 10 1 3 n 0 0 0 41 1 158 1 155 2
1.8 B 2 0 N 0 o ¢ 22,5 14 11 & D e 0 ) i 31 1 120 3 89 3
15:.5 1l a 3 0 5 8 ¢ 53,5 14 13 12 5 3 5 ) o a7 1 168 5 135 5
16.5 1 D 3 6 0 12 ¢ 4.5 13 13 12 € £ 3 4 0 57 3 158 a 104 L
11.5 ¢ 0 0 0 4 12 ¢ 2705 2 5 4 0 n 0 4 0 21 2 157 ? 153 2
15 7 i 3 0 4 12 5 50,5 15 1 I f 3 0 ¢ 46 1 157 6 101 0
18.0 9 3 0 o) 7 8 0 5.0 2 1 12 0O 3, D e 7 i 1 127 7 08 2

3.0 7 X n 0 0 4 0 27.0 15 10 0 0 6 n 0 a 31 2 155 1 130 3
16,5 ¢ 10 6 3 8 2 0 B57.5 ¥ 13 12 3 0 n 4 0 an 2 113 8 12% 3
7.0 7 0 0 6 0 4 ¢ 34,0 13 7 o0 n 5 N 1 33 1 105 2 36 2
0.5 © 12 3 6 7 12 8 69,5 13 15 14 O 5 ;i 12 5 72 1 223 3 131 1
20,5 5 10 0 n 5 12 O 52,0 7 12 11 3 0 N A 3 '7 1 113 2 135 5
18,5 3 e 3 & 5 1z 6 57.% 3 1 s & £ n 4 10 o/ | 168 € 139 3
1.0 9 2 6 0 n 0 ¢ 33.0 1€ 8 0 O B 0 D ¢ 24 i 3122 | 111 t
21,5 0 1O 6 n 3 e 0 40,5 11 11 4 £ n 0 n ¢ 22 1 75 3 123 1
17.0 12 10 3 0 0 1z o 54,0 13 15 a4 0 5 5 n 0 32 1 122 2 135 5
13,0 0O 0 n D 0 0 o 13,0 15 14 12 ¢ a 5 & g 70 4 175 8 113 5
21,0 4 8 3 3 4 8 5 56,0 21 I 2 3 A n N 5 53 ) 160 8 156 3
14.9 6 0 0 0 5 S g 330 14 10 14 0 0 S R 5 58 1 153 7 189 3
1.5 8 n G n 0 0 0 245 19 12 12 ¢ 6 0 9 5 38 1 114 2 113 3
17.0 9 ¢ 0 € 4 12 2 43,0 g8 14 i ® 5 2 8 5 43 1 239 e 164 5
2.5 5 2 0 0 6 3 0 41.5 15 14 8 6 3 4 4 3 6C 3 132 9 154 9

8.0 € 0 0 0 5 g 6 27.¢0 11 11 14 ¢ 0 n 0 0 42 1 237 2 154 3
2.0 12 7 3 3 5 12 3 64,0 26 12 14 * 3 4 R 7 80 1 168 7 2n2 i



AMHARTIC Fnaolish PAMEIATTC FGLISY

Coh Prev Coh Nrev
f T™ev Sk & 2n “r=d S ¢ Sun Tnf Str F=f Tev Sk & M ®red Sc S Tance ™al Comm Trad Com

F=
14¢ A% 6% 10%  12% 102 1008 262 16% 148 A% 6% 172 12% 1Ny 100%¢ Or En 1085 &n 10%
0

n n 6 1n A ¢ 43,0 11 11 a 0 5 3 12 40 3 113 s G4 4

N 3 6 10 12 ¢ 48 7 6 I 4 £ n 13 43 3 132 5 4% 3

0 0o 0 4 0 4 21.n 213 14 60 & 12 i 54 1 113 § 15¢ 5

n non 5 g ¢ 29,5 f 7 2 5 3 3 { G 2€ i 170 3 159 5

2 3 6 1n 8 ¢ 45,0 a 11 12 g & N 3 30 1 127 2 139 4

n 0o 6 0 4 ¢ 4.0 14 10 a I n 40 34 1 22 1 117 3

0 6 0 5 A ¢ 49,5 12 14 3 o T G & 4 38 2 152 5 141 “

3 A K 5 12 ¢ 66,0 14 e 6 B 17 5 68 3 157 i 150 4

2 3 6 7 12 16 6A,5 1F 12 18 & 6 3 8 0 61 1 298 ; 1735 1

j n 3 0 10 12 ¢ 35,0 g 10 4 "N A ¢ 0 Aty ] 132 2 04 2
7 ! 3 0 70 ¢ 40,0 168 10 N nof 0 4 0 30 2 113 5 34 4
5 4 o N 5 1iZ ¢ 365 1 12 12 : B 5 12 5 53 1 140 1 119 4
7 2. 8 @& 5 12 r 61,5 13 14 12 5 B 5 4 4 £4 1 101 4 115 4
12 0 n 3 4 .12 ¢ 220 14 13 0 5 6 ) 4 7 54 | 2n4 ] 135 5
5 0 no0n n & 5 205 13 13 12 & 0 n o 8 44 2 122 1 3. 5%
i) 4] 0 ¢ 0 4 G a0 4 6 n o n n n 0 1n 2 26 7 73 1
a n 0 o0 n 4 £ 20 1 1@ 0 3 6 4 n 4 41 1 156 3 10 3
£ 10 3 3 5 4 e 5.5 13 10 312 i 3 A g8 0 52 1 168 4 113 1
9 8 n 3 g 0 ¢ 32,0 12 7 i, 36 5 2 0 36 i | 130 3 110 3
7 8 3 5 & g 352 15 12 f . 5 g8 0 44 Zz 152 4 125 z
4 8 3 I 4 n 5 45,0 21 10 3 3 € n 65 532 3 110 4 f 2
»» 0o 6 31 5 8 5 515 15 11 14 3 6 5 4 2 5 1 127 3 1M 2
324 238 222 431 %02 oS¢ 47“4 5 1556 1267 963 325 33" 284 487 33¢ 5548 - 17231 547 14153 354

2.72 2,00 1,85 3,62 €,79 0,83 39,53 13.0717.64 8,002,913 2,77 2.38 4,09 2,82 46,62 - 144,79 4.5 121,49 3.22
3,88 2,26 2,46 3.n3 4,35 1,99 15.23 3.96 3.024.452,73 2.7% 2.53 3.98 2.09 16.33 -~ 41.45 2.05 34.2¢ l.en




TWEALD O it
PAY QCOERS TEADFRS TN MAIEPTC PRADING TECHNTOTFS

thV'H A np;es EG: L Tp;e: AMIITIC  ENCLISH
Inf Str Pef ™y fk 28 Pred S¢ Swm Inf Str Tef Dev Sk 2 M Pred Sc Sum Lane Pead Com “ead Com
26% 168 148 6% 6% 103 132% 17 1n0g 262 16% 14 6% 6% 1mg 128 1T 1M r Sn 1 Sp 1=
9,5 1k 6 3 L 2 4 0 46,5 16 12 12 A 7 1 & €2 2 237 3 25 4
18,5 17 ~ 3 5 4 12 o 535 1 14 14 € & 5 1 7 76 ! 178 7 125 3
N5 g 12 3 6 7 12 0 695 13 15 14 . 7 12 5 72 1 233 2 181 4
17.7 S 0 n 6 4 12 ¢ 48.0 8 14 ki £ 6 2 3 5 49 1 239 a ¢l 5
8.0 5 o A 5 g n 2.0 11 1 14 CR & & 4 0 a7 1 237 2 154 3
13.5 5 o n 5 a9 285 15 11 24 3 © 0 0 5 48 1 213 7 155 §&
13. A o L b 10 22~ 17 14 4 oon o LI 35 1 2N8 5 a2 2
21,0 12 2 n N 0y o 2 30 17 12 M £ A 5 n & €n 2 212 7 141 2
20,0 £ o 3 6 7 g ¢ M40 13 10 M n 6 ! 0 £5 x 245 7 lac 2
21 4 0 6 6 7 12 o 5.5 182 X5 14 6 2 12 5 €2 2 121 4 112 3
19,5 I2 ¢ 6 n 5 12 1I¢ MBS 14 15 12 E & 6 1 3 €7 | 2n2 5 188 5
s & n n 6 4 12 5 43,0 15 10 14 ¢~ 3 o 8 1In en 1 29 & 154 &
14.5 9 B 6 2 1o, o 4 49,5 12 18 12 E N & 3 5 80 3 239 5 125 3
15:0 10 f " 0 i 2 o 45,0 17 13 14 ~ 3 7 1 1 €8 3 2 2 152 7
11.0 o A 3 3 2 2 ¢ 4.0 17 14 12 6 S 3 7 €9 3 239 7 154 7
19,5 4 2 3 f 12 1 66,5 1 12 1 f 5 3 3 o €1 1 202 6 195 4
0 n s P 3 4 12 ¢ 29,0 14 13 & 6 & 0 % 7 o 1 204 6 135 B

I 264 1ixr 3 36 5 7€ 44 31 774 253 221 183 52 72 57 92 ®3 Irl5 3735 177 2643 71
¥15.52 7.64 2.11 2,11 3,35 4,47 0.47 1.8245,52 14,83 13,0 11,053.074.23 3,35 5,41 4,05 50,70 = 221,70 6,29 155,47 4.]
S.D.6.,7 3,55 3.63 2,31 2,78 2,78 4.87 3,4314.,40 2,91 1.%6 4.85 2,912.,61 2,873.98 3,54 12,30 = 24.,°% 1,72 26,51 1.¢

the sum of score
the No.of Stud,

where I = Sum total of sach twchnicue % =

S.0.=



LUTE ATy TN T
RW SCToFS 7F FOOR RFADFRE TM AMHARITC FRADIMG TECENINUES

AMHARIC ENGELTISH
Cch Prev Toh Drov AMHARIC FNGLISH

Sty Ref Tev Sk & M Pr=d Sc Sum Inf Str Pef Dev Sk & 2n Pred Sc  Sum Iana Tead Com Read Com
g 1%% 143 6% €% 1M 12% ing 1Mm2 2% 162 14% Ag A 10% 12% 173 1% Cr Sn 1% Sn 1n%

v 2 o 3 0 4 % 2 4,014 M 8”8 o T 00N 00~ Ko 3 9% 3 135 F
18,5 12 .0 4 3 3 4 & 44,5 9 R 1 & & T N n  EA 4 7% 1 13 4
P,r 2 8 3 0 5 12 o 40 17 7 A 6 A~ o 0o~ 106 ] g 5 1258 4
MG T 6 0 3 no4n5 11 11 4 8 o e o 0 e ] 7% 3 123 1
145 N A ~ 3 © 4 © 21,5 11 15 14 ~ 6 ~ 7 580 2 8 & 73 &
]~ 2 10 A € 0 4 5 BN 12 8 A o~ & N g8 n 35~ 1 55 1 5 >
14.5 & con 0 © 205 16511 N 2 & 4 roo~ 405 1 7% 5 73 2
8.0 & 2 3 € A~ o o~ 450 1 8 12 N 7 4 5 P, 1 1M1 8 3
2, 11 2 © & 5 & 5 415 8 7 o o o o0~ o~ o0, 150 ] @5 7 "
3.0 € 4 3 0 0O o D 480 7 6 06 n o 0 A 0 1721 1 3 1 4
224 € 2 ¢ ¢ © & © 180 13 9 1 £ & 1 c © 45,0 3 1™ & 75 >
1.5 7 12 © 6 5 12 o 61,5 13 14 n & & 5 4 4 6.0 1 1M 4 15 4
50 £ N 0 0~ 4 090 4 53 12 0 A D nn Ana 2 96 773 1
7193 75 47 21 30 25 & 12 5.~ 1405125 75 27 36 25 20 16 463,5 - 1128 51 1247 31
F14.74 5.3 3.6 1.5 2.3 1.8 4F .2 38.53 1080 9,61 5.692.072.76 1,92 1.53 1.23 35.65 ~ 86,75 1,082 95,02 2,38
3.D.4.84 4,30 4,50 2,75 2.78 2.25 4,27 1.8¢ 15.79 3.25 3.12 6.7 2,84 3,11 2,62 2,60 2,42 16.88 = 14,53 7.1~ 25,88 1.93

whare I = the sum total of cach raw score % = the surm of score

) the “o,0f stud,




AV PEN DIXAX

THE BRW SCTFR OF STUDFNTS "HN ARE PAOR TF MMARTC COMRREHEMST

AMHARTIC FNGCLISW NHRPIC TNGL
Coh Pray Coh Prev
Inf Str Pef DPev Sk &2 Fred Sc Sum Inf Str Paf Dev Sk 2 2n Prad Sc  Fun Lang Rea? Com ol
26% 16% 142 6% 6% 1% 12% 1re 1ong  26% 162 143 6% €% 1N 12 1m¢ 1rg or SP 1%  Sop

\

18.2 12 0N 4 3 3 4 0 44,5 9 52 14 6 A 7 ~ ™ 5 4 78 2 130
11.5 & n 3 0 & 3 ~n 28,5 14 1In 14 3 & G = & 41 1 168 i Ins
11.5 o 0 N 4 1> e 215 2 5 4 N o 4 2 i | 2 157 2 153
g8”° 7 8 0 ~noon 4 0o 27.0 15 17 70 & 0 ~ o~ 31 2 155 1 130
17.~ 7 A A I - A ~ o 34~ 13 7 4 0 n 5 A 2 33 1 175 2 8¢
2,8 5 10 g o g 12 n 52.n 7 12 14 3 4 r 3 2 47 1 113 2 13€
15,7 © 2 6 e ® ~ o 330 16 3 S & o 0 2 24 1 122 1 111
12,5 32 I 3 0 o) 12 ~n 54,0 13 15 oo £ 5 > i 39 & 122 2 135
1.0 15 n 6 n o 12 0 44,0 20 10 14 3 3 O 4 g €3 1 113 1 73
P 5 ~ N 0 ~ & N 5.0 & = S G n 1 4 % 21 2 151. 2 12¢
18." 3 1n N 6 ~ 4 5 51.n 12 S SN A n a ~ 35 1 B5 i 50
~ ~ N N 0 N 2 o 3.0 13 3 1z 6 0 0 2 £ 37 1 113 2 88
18.5 7 7, N 0N ~ 2 ¢ 35 12 8 17 & 4 3 & 16 1 153 2 g8
M. M n N a i1 8 0 22,5 8 12 & 0 3 N 8 5 45 1 122 P Ge
18, 7 A ~ 2 5 4 ~ 7.0 14 12 3 e n n 8 3€ 2 L= 1 150
13, 8 2 3 e ) 8 n 45~ 1In ) 12 0 n o 4 5 39 1 11 15 24
15.7 10 g N n ~ 12 ¢ 45~ 17 13 17 3 7 4 1o 68 3 2 2 152
19.5 € " o N 5 12 n 12,5 15 11 & © " 2 8 4 4h 3 1583 i & 115
11.n 5 2 3 £ 1D 8 N 45,n 8 I 3z & N n & 5] 3N 1 122 2 130
4.~ 0O . 3 ~ 1~ 172 ~ 30,0 9 1 4 a N A N N 20 il 132 2 94
1.5 5 4 N n g ’) ~ 3.5 11 12 12 3 3 5 12 5 63 ] 14 1 1ir
6.5 5 ~ N N 5 1 » 25 13 13 1z € n 8 8! A 44 2 122 1 131
$295,5 138 58 21 3T 582 152 5 772.n 263 231 17% 3 36 45 72 41 888 - 2822 33 2535
¥ 13:43 6,31 2.63 1.40 1.36 2,36 7,36 ,2235.M 11.951n.22 8,,n1.361.63 2.4 3.27 1.8 40,36 = 128,27 1.5n 115,2°
S.N.5.83 4.0 3.82 2,06 2.40 3,28 4,24 1.06 13.16 3,56 3.2r 5,522.212.40 2.62 3.83 2,81 12.87 - 32,02 0,51 28,9




AT DAY -
TF RAT SOORS OF STUTENTS WHO ARE CO0D INM AMHARIC COMPREHENSTCNM

2 dn: HARI r;:v ?df ¢L Ip:-e‘; NMARIC  FNCL
Inf Str Pef Tev Sk &M Prad Sc Sur Inf Str Pef Tev Sk & An Pr=d Sc  Sum Lan~ Pead Com Read
25% 15 14% 6% A% 103 12¢ 1ng 1me 262 18% J4% £ 52 joz 123 10g 1% Gr En 10% Sp
19,5 11 6 3 3 0 4 © 48,5 16 11 12 € & 7 4 o €2 2 237 8  12F
1. 1 © 3 6 4 12 o0 535 20 14 14 6 € 5 4 7 7% 1 1% 7 125
18,9 22 8 o o 7 g o0 500 20 1™ 12 0o 0N 0 8 7 g7 1 127 7 e
15.5 s 1o F 3 5 & 0N 57,5 1 13 12 3 o n i1 0N 48 2 113 8 122
.5 o 12 3 6 7 12 0 €95 13 15 14 o0 & 7 12 5 72 1 223 8 181
13.0 o o o o0 0 o 0 13,0 15 14 12 K 6 5 4 T a4 175 8 113
21.C 4 8 3 3 A 8 5 5.0 21 10 £ 3 a ~ = B3 il 140 2 150
14.0 E 0O O O & 8 © 33,0 14 10 14 0o o~ 5 8 5 56 1 153 7  18¢
17.0 c o o & 4 12 © 480 8 14 C € 6 2 8 5 49 1 230 8 124
20.5 5 2 0o o & 2 ¢ 41.5 15 114 2 6 5 4 4 3 €& 3 132 9 154

8.0 £ 0o O o0 5 8 © 27,0 11 11 14 €6 o© © o o 42 1 237 o 154
9.0 12 7 3 3 5 12 3 6.0 26 12 14 € 3 A 8 7 & 1 168 7 22
13.0 5 4 & 0 5 12 0 4.0 11 11 1 o M 3 8 5 48 1 18 7 135
14.0 4 o o o 7 c 0 250 g 70 0 0 5 n 5 23 1 128 7 73
18,5 5 o n o 5 ¢ 0 285 15 11 14 3 o O A 5 ¢8 1 213 7 155
2.0 12 2 o n 0 2 2 37.0 17 12 14 6 & 5 n & 2 212 7 344
14.5 7 0o & o ¢ 4 o 31,5 10 14 2 &£ 0o 0 4 N 36 1 13 7 110
20.C o © 2 6 7 8 0N 440 13 12 14 o© g 4 8 o 55 1 245 7 160
15:5 2 A 3 6 5 12 n 53,5 18 1 14 o 6 3 R 5 65 1 157 8 9
118 g @™ 3 3 2 12 o 400 17 14 12 0o & 5 g 7 €9 3 23 7 154

5.0 oS o TR+ W o S 4 o 9.0 4 € © 0 00 n 0o 1r 2 a7 7 73

I 338, 138 K5 42 45. 73 152 10 B73 3r% 241 214 €3 69 &4 1n¢ 75 113¢ - 3723 159 2869

¥ 2 - 177.28 7.52 135,71

T 16,72 6,57 3.M 2,00 2,14 3,95 7.23 .47 41.57 14,75 11,61 1.1 3.0 3.28 3.0 4,95 3,57 54.23
5.0x4,38 3,68 3,97 2,19 4,53 2.55 4.4% 1.28 15.67 5.1 2.37 5.17 2.98 2.47  3.77 2,7 16,93

48,067 MN5T7 35:75

—




ZEMY) (M- Y| REF SCTEES 7F TYNR TRADFRG TN ENCLISE FFADTYC TECHMINVIES

AMHMRTC FMCLIEH —
— = EMIART MCLISH
Coh Prav Coh Trev C CLISH

Inf Str Tef Dev Sk & An Tred Sc Sum Inf Str Fef Dev Sk 2™ DTrad Sc fum Tanc P2ad Com Tead Com
7 163 14% 6% 6% 10 143 1oe 1lome 26e 158 148 6% S 1og 1% 10% 17 O & 17% Sp 10k

H

155 8 A € 0 5 12 ~ 485 17 2 14 3 5 4 5 63 ! 113 3 fo 3
16,5 &6 £ 3 1~ 1z 4 37,5 13 14 12 £ 6 5 g @ 72 1 122 & 80 4
13, Q a n al 7 B O Boun 20 ™ 1z AU o G B 7 57 1 127 7 a6 2
11~ 15 © € o~ ¢ 12 A 4~ 20 193 14 3 3 A~ 4 ~ 63 1 13 1 73 2
14,5 N ~ 3 ~ -~ ~  21.5 . 51 15 14 ~ R 5 . 7 58 2 8o A 13 C
"W & 1 ~ 6 o 4 5 51, 1 © o o~ &€ A~ 9 A 3% 1 5 1 & 2
12.0 4 n 2 n ) o no 25,0 . 7 & on 5 k 5 23 1 128 7 73 3
> K 603 3 0~ 12 A 44 I 1L 5 € 3 4 o~ & 46 1 113 4 73 4
1556 " ~ N N ~ n 23,5 A 5 Y onop E . ¥ 5 28 1 142 A 72 2
U.E € A A o A o o~ 25 185 11 -~ 3 € I | 7 5 73 2
1453 ~ ¢ © N 9 ] 0 22,5 8 12 AN & 3 15 1 122 2 67 &
Wwe ¢ 2 3 6 A~ & o 450 18 R 12 e~ A A 4 5 30 1 1M 1 4 3
12,8 11 2 o 6 5 & 5 47,5 ¢ f e W moos B ] 1 g6 1
2.5 6 ~ 3~ 7 & %5 12 8 14 3 6 5 3 5 & 3 152 £7 1
.o 6 6 06 0N A A 0o 180 13 90 1™ 6 €& 4 o S 48 3 Im 6 75~
7.1 4 3 6 5 8. 3 saa~ 17 12 1 3 Ao A A o~ 42 1 142 5 8 3
18,28 7 Q 3 n 7 ) o a0 16 1c O o ¢ . 4 & 3 3 112 n 84 A

E A 6 N 6 a4 0 9.~ 9 4 € o o~ A A A 1 2 9% 7 13 1
2.0 4 a 2 ~ 4 & 5 45.n 21 h I g 3 6 N R 5 53 3 11n 4 75 2

735 119 48 33 24 57 1 22 699 241 152 134 39 54 37 6% %4 £28 - 293 88 144 38
¥15.72 6.25 2,52 1.73 1.26 3.7C 5.58 1.15 36.78 12.65 1,17 7.75 2.75 2,84 1.94 3,57 3,35 43.f0 = 111,15 4,63 75.7¢ 2,7
=5.3.61 3.35 3,58 2,07 2.3" 3,46 4.48 2.n3 14.19 5.7 3,34 5,93 2,4€ 2,73 2,36 3,97 3,05 17.11 - 25.52 2,11 '5.6% 1,3




VAP S ¥ |

PR SCTRS

CF (YD TWPNERS TN FNALISH ERANING TECHNINURS

AMHEARTC

ENGCGLISH

~ e = e PVHAFIC TWELISH
Tnf Str Fof Dev Sk & An Fred fc¢ Sum Inf Str Ref ev Sk & An Pred S Su Tanoe Pead Com Rad Cam
26% 16%  14% FS 6% 1ng 12¢ 1rg 1Ince 262 16%  14% f2 AR 1rz 12% 178 X% (r g5 Iy &o 172
174 1n ¢ o N 12 n 43 17 S 28 3 12 & €1 1 113 5 183 4
14,5 5 s 3 n 4 { 0 26,5 s s 4 ~oon & N N ES 1. 118 A 163 1
15, & 3 ¢ n N 1?7 o 480 12 1In 2 = 3 r 0 2 27 3 158 ¢ 151 3
o 7 N0 5 5 n 25,5 14 3] 6 0 ™ 12 3 45 3 138 & 181 3
2.0 1 n £ A 3 280 13 36 2 3 0o 5 8 i 47 2 115 & 175 3
2058 2 1z 3 & 7 12 n B8 13 25 14 < 7 12 5 72 1 223 3 151 4
14, £ c 0 n 5 1 c 3.0 18 1 14 S i > ! 5 5F " 1353 7 139 3
i i 5 r N8 4 12 ~ 48,0 3 14 i £ A 2 3 5 43 1 233 3 1684 5
9.0 1% 7 3 3 5 iz 3 64, 26 12 14 v 3 4 8 7 &c 1 1358 7 202 7
13 & -~ NN 4 4 21.2 g 13 I -~ P ~ 12 7 B4 1 113 5 153 5
12,5 4 e N0 5 i 29,5 3 7 2 o 3 A m 26 il 157 3 157 5
3.9 P o &N N & 3.5 4 10 -~ N & & 3% 1 113 5 152 3]
13, 2 & N 5 4 n 225 Y 14 4 S n G = 35 1 20 5 272 2
225 1 3 A0 ¥ 12 ~ Bl 12 14 Ir ¢ 3 3 i 5 €1 3 113 5 162 5
AR o a 3 6 7 a N 44~ 313 10 14 A & 4 & 85 i 245 7 18- ?
2758 3 12 3 6 8 iz 5 75,5 15 13 34 £ A g 4 7 55 | 14E 4 133 5
2.5 Ir € 6 O 5 12 10 €85 14 18 12 5 & 6 4 3 €7 1 22 5 165 5
B0 I e I n 12 ¢ 45~ I7T 13 14 ~ 3 7 4 10 68 R 2m 2 152 7
1,5 7 - 3 5 7 12 1 66,5 1 12 1r € 6 3 8 i €1 1 283 € 195 4
I 296 1 67 36 3% 84 151 32 812 255 222 174 48 57 55 115 54 58] - 3334 1¥ 336 &0
¥15.57 5.7 3.5 1.89 1.89 4.42 7.24 1.68 42,73 13,42 1158 3.15 2,523, 2,80 6,1n 2,84 51,63 -~ 175.47 5.47 177.31 4.2
.D.4.72 3,77 4,55 2,28 2,28 2,61 5,03 3,30 20,5 4,45 3.265,26 2.872.64 2,62 4,49 3,35 17,20 - 48,92 1.57 15.43 1.5




AL AN IX =X (¥4
THE SCCTFES OF STIMENTS "HO LFT POCR IN FNGLICH OrrRaaEisTom

AR L AMIETC TNGLISE

ITnf Str Pef Dev Sk & tn Pred S Sum Inf Str Taf Dev Sk & An Prad S¢ Sum Lano Feal (Com Tead Conr
26 15% 14z hRe A% 10g  12% 10g lone 26% 16y 14% 0 S% 5% 1rg 12% 10 lore Cr Sn 1 op 17%
11.5 O n o o 5 7 ~r 24,5 9 g & n 4 3] 0 22 1 ns 5 138 1
4.5 & 0 3 ¢ 26,5 & £ 4 0 0 0 % o 16 L 1473 1 123 !
5 B n 3 A C ¢ 32,5 17 13 q F 0 3 2 3 a2 I 113 5 2n 1
15.5 1 3 6 r 32 n 44,5 13 13 12 & s 3 4 ¢ E7 3 158 A 104 i |
3.8 © N n N i 12 ~ 27.5 8 5 4 0 0 n 4 0 21 2 157 2 153 1
P8 7 n 3 C 12 5 OB 15 10 0 € 5 3 0 a an 1 157 & 181 0
215 1c ¢ 3 3 2 ¢ M5 11 11 4 € ) 0 & 32 | 75 3 123 1
14,5 n o 3 & ¢ ¢ 21.2 11 15 14 © 8 0 F 58 2 20 5 73 n
& r 0 N & 3 L 8.5 13 & 1F E 0 n 0 3 37 1 113 2 32 1

5 4 a 0 0 12 0 2.5 15 11 1 3 0 3 q 5 L3y 1 1R~8 1 100 1
14,5 O n ~ N o o n 22:3 8 12 8 0 3 n 3 & 45 1 122 2 £5 0
14,5 19 N n 0 10 a 0 24,5 13 11 14 ¢ 0 0 ¢ 0 48 1 113 5 a7 1
2.5 11 2 n 6 5 2 5 47.5: 12 ® ¥ 3 A 5 3 £1 3 152 A &7 1
12.5 & 0 3 0 g g 0 36.5 13 9 1r c F A 0 29 3 100 £ 7€ n
12:0 & § 0 n 0 0 n 18,0 14 L 4 0 0 0 n & 25 3 112 3 9! 1
1.5 & 1 n ) 2 e A 20,8 4 5 0: 0 0 0 0 0 10 2 24 7 73 1
55 8 0 n ¢ 4 n 9.0 8 7 ¢ 0 0 n n 0 15 1 9 g 71 0

221.5 65 17 18 183 45 02 10 489,5 190 15 1164"8 33 30 38 25 B37 - 2040 76 1520 12
¥ 13,02 3,82 1.0 1,05 1,06 2.7 5,41 0,58 28,19 11,17 9.17 £,94 2.82 1.94 1.7¢ 2,11 1,52 37,47 =~ 120.47 4.47 98.32 0.7
$5.9,5,2% 4.00 2,54 1.8} 2,10 3,63 4,88 1,59 12,38 3,52 3,12 5,57 2,89 2,7 2,91 3.19 2,55 }5.80 «~ 30,88 1.€2 28,57 0.4




O] SOCTFE OF STUDRTIS ™M AR7 @D TP ENCLISH O resiiigl ™™

Pealix Xy

FPMEARIC TV CLISE MDD
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CYCIES

On earth, things move in cycles. That is why, after 4.6 billion
years of existence our planet is still young ,active and full of
life, Water runs from the uplands to the sea, quickly as rivers
and seepingly as ground water . It may delay awhile and collect
in ponds and lakes but it always ends in the ocean(or, occasionally
in inland seas)., It is a natural flow under the pull of gravity.
Why hasn't all the water ended in the sea and left the land desert
dry billions of years ago. Beasuse that's wonly half tHp;0pclg.h
The other half, powered by the energy of the sun's radiation,
evaporates water from the ocean surface, raises water vapor by
by the millions of tons a couple of miles into the air, carries
it over land, and drops it as rain,

A second example: animals convert food and oxygen into carbon
dioxide and water, ind yet yecar after year the food does not cease
the oxygen does does not vanish from the air, we do not choke on
carbon dioxide~ that's only half the cycle. Plants, powered by the
light of the sun, convert carbon dioxide and water into food and
oxygen, That's the other half,

A third example: animals produce wastes, urine and faeces
which they distribute freely over the land . Animals, and plants
as well, die and corpses and dead-wood litter the land scape ,The
other half of the cycle consists of scavenging animals and micro=-
gcople forms of life that utilize the wastes and the dead, restor-
ing them to the kind of compounds that the plant world can use,
and then the animal world as well.

example, humen beings can take a hand and burn piles
of leﬂves tu get rid of them or burn logs in a fireplace for warmth,
If this is done, ashes and smoke are produced, The ashes are
largely mineral in nature., The smoke is cheifly carbon dioxide and
water wvapour,

The ash, if spread over the land, is eventually absorbed by
plants ., The solid particles in the smoke are washed down into
the soil by rain to be taken up by plants. The carbon dioxide
is absorbed by plants . Any other gas produced is converbed into
carbon dioxide or into minerals and is absorbed by plants. Though
you burn the wood and leaves, what you produce in the process will
eventually become wood and leaves again,

There are countless examples of completed cycles that keep
the earth fresh and new ; they have beoen doing so for billions o f
years more,amay continue to do so for billions of years more as
long as the sunshine supplies the basic energy and as long as
humanity does not spoil it all,
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For now humanity and technology are on the scene, and in every
direction change is carricd through half a cycle . Rich pockets
of ore, slowly collected over many millions of years by geological
processes, are smelted for metals, the metals are used in devices
the devices are finally discarded and allowed to rust or just to
lie there, Trees are chopped down, wood is converted %o paper
and numerous paper products, the paper products are used and thrown

OWOYT eavsconsne

What is to be done? Clearly, if one half of the cycle (the
down werd half ) has been accelerated by human activity, this must
be made up for by a deliberate programmec designed to accelerate
the other, upward half of the cycle, The burning of coal fills the
air with irritating and poisonous nol.:cules of sulphur dioxide and
with bits of Fly ash. We could if we wish,wait for the rain to
wash the air, but the rain is unpredictable and too slow. Human
beings must take a hand, devise processes to clean the coal before
it is burned, use filters or precipitators to hold back the fly
ash, a desulphurization process to rcmove the sulphur dioxide. The
advantage of the human effort is not only that it is certain and
quick but that it can turn pollution into useful products (as
bacteria do when they break down natural wastes). When rain washes
down the fly ash and sulphur dioxide, it dirties the land and ==
acidifythe ground water, The human effort to hold back the fly ash
and sh@phattdroinde uasnfubnsulrphibicfarmdyipdvhapsfthelmndtf¥dluable
of all industrial chemicals .Except for radio-active wastes (which
are special problem) thez#e are no forms of pollution produced by
man that can't be unpolluted given threc things- energy, human i
ingenuity and determination, and time,

Energy is required to drive the upward half of the cycle, and :
in a world in which the oil supply is winding down, cnergy is a
particularly crucial factor., Alternative sources of enmecrgy include
coal, tides, wind, running water, earth's internal heat, nuclear
fission, and the sun~- again given human ingenuity and detcrmination.
Time? We must use as little of that as possible , The upward half
of the cycle must take no longer than the downward half or we won't
be able to keep up. This means we must not only speed depollution
as much as we can, but we must hold back on pollution.find out ways
of decreasing pollution without breaking our technology, and that
can be done-given human ingenuity and determination.
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This group can also be subdivided .We follow Halliday and Hasan
in the three main divismons, but not in the subdivisions,:

Additive These markers are used to introduce further facts
or ideas that are seen by the writer as adding to or
reinforcing those already dealt with.
The basic marker in this group is and. Others have
more specific functions:
Adducing (and emphasizing) further evidence: moreover,
furthermore, etc,
De~ emphasizing a further point: incidentally, in

passing.ctc.
Comparing a further with a previous point: likewise

similarly, etc.

Aversative These markcrs introduce information that the writer
sees as contrary to what is expected or hoped or
to what has been said. The basic marker may be seen
as but, though it does not cover the sense of all
the subgroups :
Denying expectation: yet, though, however, neverthe=
less,etc,
Admitting the unexpected: actually, as o matter of
fact.
Corrccting from expected to uncxpected: instead,
on the contrary, rather, etc.
Contrasting: on the other hand, at the same time, etc.
Dismissing? in any case, anyhow, at all events, either
way,etc.
These markers indicate relationships of cause, effect,
~ result intention; and of condition. These relation=-
ships may be (a) between external facts or (b) between
parts of the writer8s argument; in the second cas e
the marker will be used in meta-statement, for =mx
examples
(a) She felt extremely tired. For this reason, she
did not leave her room,
(b) This matter is extremely complex. For this reason,
we shall not go into it further at this point,

Causal

The group can be subdivided like this:
General: so,hence,thercfore,for, thus,consequently,etc,
Reason : for this reason, on accountof this, it follows,
because,etc,
Result: as a result, arising from this, S0essthat,etc,
Purpose: with this in mind, to this end, in order to,
so that, etc.
Condition: In that case, that being 80, in these
circustances, if, unless otherwise, etc.,
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