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ABSTRACT 

In this study an effort is made to find out whe ther Freshmen 

slow reading is attributed to the lack of general knowledge of 

English or due to the use of Amharic r8ading techniques whil e . 

reading English. 

To test this, a questionnaire , reading speed and reading 

techniques tests were prepared and were administered simultaneously. 

The researcher selected 120 students at random for the test. 

However, 119 students participated in the exam. The scores were 

computed for three groups. The 'ov0rall group' , the 'good' and 

'poor' readers groups, and the 'language subgroup' group . 

From the scores the overall group performed better in reading 

English and~ reading techniques in English at a statistically 

significant~evel by 5%. However, since mean values can be 

affected by extreme cases, the researcher had also tested the two 

li/xtreme readers, that is, ' good ' and ' .poor' readers. Primarily, c ~ 

computations for good readers in both languages showed that good 

readers are better at reading Amharic than reading English (221.7 

to 177.3). And, the researcher referred to their achievement in read­

ing techniques in both l anguages to check whether slow reading can 

be attributed to transfer from Amharic to English. It was found that 

the reading techniques results vlere better in English than in 

Amharic (of the same individuals). And, the assumption got l ittle 

support . 

On the other hand, 'poor' readers have performed , much poorer 

than ' average' freshmen understudy, in reading speed, comprehension 

and in reading techniques. The ' good' readers have showed a correlat­

ion of (.3, .1) in reading speed and in comprehension in both languages. 



Furthermore, the subgroups have performed better in reading 

speed than in comprehension, and the scores indicate that there is 

moderate correlation between reading in Amharic and r eading in 

English specially among Tigrigna and Oromo speakers . 

Therefore , on the basis of these findings studento' slow 

reading in attributed to lack of comprehension (which is largely 

affected by lack of language competence) in FL rather than to· 

transfer of techniques from Amharic te English. 



\ 

TABLE OF CONTENTS 

CHJ\.PTER ONE 

-l.0 The Problem 

1.1 Statement of The Probl em 

1.2 Seope of The Probl em . 

1.3 Importance of The Study. 

CHJ\.PTER TWO . 

2 . 0 Definition of Reading . 

2.1 Process of Reading . 

2.2 Maki ng Sense of A ~ext. 

2.3 Transfer of Skills. 

CHAPTER THREE 

1 

1 

1 

1 

3 

3 

6 

9 

3.0 Reading skill s employed in Reading English Texts 15 

3. 1 Understanding the meaning of words . 15 

3.1.1 Inference. 16 

.3.1.1.1 Inference through word formation. 24 

3.1.1.1.1. Inflect ional Suffixes . 25 

3.1. 1.1. 2. Derivational Suffixes. 26 

3.1 .. 1.1. 2.1. Deri vations of verb", from nouns 26 

3.1.1.1. 2. 2 " nouns from verbs 27 

3.1.1.1. 2. 3 

3.1.1.1. 2.4. 

3 .1.1.1. 2 . 5 

II 

" 
" 

ad j ectives from nouns27 

nouns from adjec tives 27 

adjectives from verbs 28 

· 3.1.1.1. 2. 6 " verbs 

3. 1.1.1.3 Compounds 

3 .1.1.1. 3. 1 Compound nouns 

3.1.1.1. 3.t)Noun + noun 

3 .1.1.1. 3,1.2 Gerund -l noun 

3.1.1.1.3.1.3 A proper noun + noun 

3.1.1 . 1.3.1 . 4 A common noun + noun 

29 

29 

29 

30 

30 

31 



3.1.1.1.3.1.5 Verb tnoun 

3.1.1.1.3.1.6 noun + verb 

3.1.1.1.3.1.7 Verb + vorb 

3.1.1.1.3.1.8 Ad j ective+ noun 

3.1.1.1.3.1.e Particle + noun 

3.1.1.1. 3.1.10 Adverb + noun 

3.1.1.1.3.1.11 Verb + particle 

3. 1.1.1,3.2. 0 Phrase Compounds 

3.1.1.1.3.2.1 Copulative construction 

3.1.1.1 .3 . 2. 2 Exocentric phrase 

3.1.1.1.3.2.3 Compound verbs 

3.1.1.1.3. 2.4 noun + verbs 

3.1,1.1.3.2. 5 Verb + noun 

' :;1.1 .. 1.'1.3. 2 . 6 Verb + verb 

3. 1.1.1. 3. 2.7 Adjec tive + verbs 

3.1.1.1. 3.2 . 8 Particle + verbs 

3.1.1.1.3. 2. 9 Adjective + noun 

3.1.1.1. 3.2 .1 0 noun + noun 

3.1 .1.1. 3.2.0 Compound Adjectives 

3.1.1.1. 3. 2.1 Noun + ad j ective 

3.1.1.1. 3. 2. 2 Verb + adjective 

3.1.1.1.3.2.3 Adjective + adj . 

3.1.1.1.3.2.4 Adverb + adj . 

3.1.1.1.3.2.5 Noun + noun 

3.1.1.1.3.2.6 Verb + 110un 

3.1.1.1.3.2.7 Adjective + noun 

3.1.1.1. 3.2. 8 Particl e + noun 

3.1.1.1, 3. 2. 9 Verb + verb 

3.1.1.1.3.2.10 Adjective + verb 

3.1.1.1.3. 2.11 Verb + partcle 

31 

31 

31 

31 

32 

32 

32 

32 

32 

33 

33 

33 

33 

33 

33 

33 

34 

34 

34 

34 

34 

34 

34 

35 

35 

35 

35 

35 

35 

36 



3.1.1.1.3.4 a:bmpound Adverb 36 

3.1.1.1.3.5 Other form classes 36 

3.1.1.1.3.6 Rhyme Motivated Compound 37 

3.1.1.1.3.~.Ablaut Motivated Compound 37 

fJ.2 Understanding Relation within the sentences. 38 

3.1.2.1 The Noun Phfase 40 

3.1.2.2 The Verb Phrase 41 

3.1,3.0 Linking Sentences and Ideas 42 

3.1.3 .1 Reference. 44 

3.1.3.2 Linking Words. 46 

3.e.0 Improving Reading Speed 

3.e .1 Varying Reading Speed 

3.3 From Skimming to Scanning. 

3.3.1 Predicting 

3.3 . 2 Anticipating 

3.3.3 Previewing 

3.3.4 Skimming 

. ~~~.5 Scanning 

CHAPTER FOUR 

47 

47 

48 

49 

49 

49 

50 

4.0 Reading Skill s Employed in Reading Amharic Texts. 52 

4.1 Inference 53 

4.1.1 Tnference through the understanding of word 58 

formation 62 

,~.1. 1,'Derivation of nominals from Verbs. 61 

4.1.1.1.1 Nominal 

4.1.1.1.2 " 
4 .1.1.1.3 " 
4. 1.1.1. 4 If 
4.1.1.1.5 " 
4.1.1.1.6 " 
4.1.1.1.7 " 
4.1.1.1.8 " 
4.1.1.1.9 " 
4.1.1,(1.10 i1 

pattern /mCl3b~r 

/ mt,Sber"'a / 
/ ' ass,bab<.r/ 

/ scbbil'b<lr/ 

/stbbari 

/ s~btra / 
sdbbare 

ssbrYa/ 

/ s~ bc'lr / 
/ sdbrat / 

/ 64 

65 

65 

66 

68 

69 

68 

69 

69 

70 



4.1.1.2 Hominalizing Morphemes . 

4.1.1.2.1 Nominalizer I-~nn ~tl 

4.1.1. 2. 2 Nominalizer I...;}.nnal 

4.1.1.l.3 Nominalizer I-tal 

4.1.1.2.4 " l-.antlal 
4.1.1.2.5 " l-.dnnal 
4.1.~.2.6 " I-amI 

" 4.1.1.2.7 I-aromal 
" 4.1.1.2.8 I-el 
" 4.1.1.2. "1 1-01 
" 4.1.1.2.10 I-awil 

4.1.1.3 Compound Nominals 

4 .1.1.3~1. Comp§unds with noun + noun s tr. 

.4.1.1.3.1.1. Compounds with independent 

noun 

4.1.1.3.1.2. Compounds wi th vowel/- I 
4.1. 1.3.1.3 Compound with mass noun 

4. 1.1.3.1. 4 Compound noun 

.4. 1.1.3.1. 5 

.4.1.1.3.1.6 

4.1.1.3.1.7 
4.1.1.3.1. 8 

·4.1.1.3.1.9 

" 

" 

object 

participle 

adj ective 

noun 1- I +adj ective 

noun +nounstructure (PI) 

4.1.1.3.2 Compounds with moun +verb structure. 

4.1. 2•0 Understanding relations within sentences. 

4.1.2.1 Amharic Noun Phrase. 

4.1,2.2 Amhario Verb Phrase. 

4. 1.3. 0 Linking Sentences and Ideas. 

4.1. 3.1 Reference . 

4.1. '3.2 Link" \7ordc • 

71 

71 

72 

73 

73 

74 
74 

74 
74 

75 

75 
75 

75 
76 

76 
76 
76 

76 
76 

77 

77 

80 
81 

84 

91 , 
92 

94 



4.3 From skimming to Scanning . 

4.3.1 Predicting 

4.3.2 Anticipating 

4.3.3 Skimming 

4.3.4 Previewing 

4.3.5 !\canning 

CHAPTER FIVE 

5.0 Procedure and Methodology . 

5.1 Preparation of Test Materials 

5.2 Administration o~ Tests 

5.3 Test Finding 

5.4 Interpretation of Findings. 

CHAPTER SIX 

6.0 Conclusion 

6.1 Summary of the Findingo. 

6 .2 Recommendation. 

Bibliography 

APPENDIX -I 

APPENDIX =II 

APPENDIX =III 

APPENDIX =IV 

APPENDIX = 

APPENDIX =VI 

APPENDIX =VII 

APPENDIX mVIII 

APPENDIX =IX 

APPE~mIX =X 

APPENDIX =XI 

APPENDIX =XII 

APPENDIX =XIII 

APPE~mIX =XIV 

95 
97 
98 

99 
100 

101 

101 

101 

103 

104 

117 

122 

124 

127 

131 

134 

138 

147 

152 

165 

170 

171 

172 

173 

174 

175 

176 

177 



APPENDIX - 'XV 178 

APPENDIX - XVI 181 

APPENDIX - XVII 183 

APPENDIX - X:-:III 184 

APPENDIX = XIX 186 

... .. / " .. .. 



LIS'!' OF :TABLES 

TABLE 1 · ................................. 104 

TilLE 2 • ••••• , ••••••••• CI ••••••••••••••••• 106 

TABLE 3 • ••••••••••••••••• /10 ••••••••••••••• 107 

TABLE 4 • ••••••••••••••••••••••••••••••••• 110 

TABLE' 5 · ................................... 112 

TABLE 6 · ............. , .................... 115 



PRONOUNCIATION KEY AND ABBREVIATION 

The researcher has used the following sound symbols and 

abbreviations. Corresponding sounds in English ar8 also provided. 

1. Sounds in Amhari~ such as Ibl, Ipl, Iml, If I , Iwl, lsi; tz/, 
Iyl, Igl, Ikl, and Ihl, are more or l ess the same in English 

and Amharic. 

2. 

3. 

Ipl is ejective Ipl 
It I is ejective It I • 
1f!1 " lsi 
Igl " Icl 
Iql " I-I 

I~I accoresponding sound in English is 'ch' -check. 

I~I " 
IJI " 
Izl " 
Inl " 
It I " 
III II 

Irl " 
Iml " 
/el " 
Inl " 
lal " 

" 
Abbreviations. 

L1 = Native Language. 

L2 = Second Language. 

FL = Foreign Language . 

" 
" 
" 

" 
" 
II 

" 
" 
II 

" 
" 

" 

'sh' -she 

'j' -jelly 

lS' -measure 

'gn' -champaign 

't' -talk,tell, 

'1' -lamp 

'r' -road, range. 

'm' -man 

'e' -bed ,red. 

In' -name 

'a' -car, tar. 

, , -(shY/a) ago, fur res­
pectively. 



Abbreviations with respect to the Roading 1:hechniques. 

Inf. = Inference 

Str. = structure. 

Ref. = Reference. 

Coho Dev. = Cohesive Devices. 

Amh. R. Sp. = Amharic Reading Speed. 

.lUnh. Comp, = Amharic Comprehension. 

Eng~ Compo = English Comprehension. 

Eng. R.Sp. = Englisn Reading Speed. 

statistical Symbols. -X = Mean. (average) 

Sd= Standard Deviation. 

S2 
1 = Variance of Language 1 (Amharic) 

S2 
2 = Variance of Language 2 (English) 

z- Test = Means difference Test. 

-n n 

~= Total-(sum). 



1 . 0. TlB PROBLEM . 

1.1 . Statement of t~e problem. 

It is e;GILrally fait "cht, t the reading ability of i?reshman 

st.udents in EnGl ish is too lov7 to enable tllBm to read books and 

do taeir assi6nmo:i.1ts • 17trhis is particulary '~rue of L:n£,lish as 

so much professional , tecllni~al and scientific litcrat~re io 

published in ;::ngl ish today . " (Alde:cson.J.C.:l,1984). ~'he main 

reason may be that '~he ir kno ''''le~lGe of .Gngl i sh is inferior to 

';~heir ltnowlGage of Amharic . Dut, it may also be becauue thay 

employ the same reading techniCiues in .e~nglish as they do in 

Amhari c "hen I 'eeHling .;.=.:nc;lish ma torials . 

1~2 •. ~ COp0 of the p~oblem . 

'l'his study aims at !)reso:t1tine:; ';;~10 :;:' t: a(1.~i.:ng skills (t ::: c~niques ) 

in Amhal. ic and !.:~ngll.sh . And , "I, rie5 to exa.r,line Wll,~thdr there is 

any transfer of techniques from Amharic to .sn~lisil . If ther'3 is 

such a transfer it Vloul d part ly ex!)lain r;11Y Fresl~l1an studen'~ s 

are inefficient J:'e~)) ers in ~n~lish . 

1. 3 . IL1ll.ortance of the s ~udy . 

The impo r tai.1Ce of rea(l ing in ;~nDlish in Eth iopia need not 

be stressed v}hon one knows that i;n[.;lish is ess8nt~al as the 

lan~uRDe o ~ e~llcat'on f,' om tl • 
t;I -0 J. ~ -I... s e ven> 1 Zl-aae an.i above • It is 

I ~ 
I 
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the s:~cond official l an::u2.fs8 ; a nd 1 is 1:npO)~t2_nt as a me<i ium of 

interna-~ional communication . It serves as the p.lediwn of instruc -

tion for other subj ec ts anc1. ".spects of the curriculu[1. It is 

used as a l a ng ua t..>8 of tex tbooks a.nd examins,tioIlG . 

In all countri e s whore ;~n,-,lish is tauuht as a foreign 

l a ng uage the re ading of ~~nclish 18 V8~.y essent ial because no 

mai..tRr v/hen and where "chey will be requi r ed to use it as a 

s!<ill , ·~here is no doubt ·;,h<l. t t h e y will n eed to r e e.d it for 

many purposes . 

Therefore, this pape r tries to iden t ify the pB~ticular 

tcchni 'lues that students employ whil e reading Amharic a nd }~nt.~.lish. 

And, th~ identification of the techniques i n both l~ngua~es would 

c on t ribut e much to our k!1owled e a s to how to tacle some of the 

problems our stu uents face vlhen reading in Amhm,i c and EnGlish . 

Fur t he rmore , i-;; woul t1 help students to be fl.',larO of "the 

techniquos and to t ake 3)8cial care not to transt0 1" t echnj.ques 

"hich they should not employ "'hen reading ono lanGuaGe and then 

the o"cher . rl'h~ s paper v/ould 2.1so indicate t ho :rute of reading 

s peed i n Amharic ~ Furthermore , it Hould SUbEses t Hhether good 

readers in ~n81ish or vic e -versa . Also , it would indica te 

vlI~ether t ransfer i s posn:ible bet'Neen -cV/o languages as different 

as A,nharic and :;ng l ish. 



CHAPTER 'IWO 

2.n. Definition ef Reading 

One ilf the functions "f language in reading ,_s to reduce douubts in the 

minds nf readers. This is obtained hy extracting information from a prin'oed 

""ge. ~s a result, reading can be defined as extracting informati"n from a prin­

ted p8r;e. Smit~ _Frank defines it as "asking questions of a printed text." Ann. 

reaiing with cnmprehension becnrnes a matter of "getting your questions answered" 

(l05:1971l). The comprFJhensilln of a text im~lies that a reader has made some 

re~rganization of what he had in mind previously. A geography student who used 

to think that it is the 'sunt that moves across thA sky, would make a certain 

reerganization after having read that it is the earth that revolves around its 

axis. He would remove his doubt. Moreover, a student would be tested to find 

out whether he has removed his doubt <>r nnt. In other words, whether the alter­

natives are reduced "r n"t. If he shollllrdd excellent comprehension, then it is 

t" be assumed that every alternative has heen reduced by the inforcation ebloained 

fr()ffi the text. What questions do students ask when they read? They may ask 

different -<1.uestinns and this depends em the purpose of readint";. How do student:! 

read? 

2.1. Process of ReadiD& 

Reading is a developmental process. Early rea dint"; starts by recogniz­

int"; letters, then words, and then the sentences and the embedded otructures 

found in them (complex sentences). The auestion of how to reco~nize letters 

is answered by chockin.!; a single letter against all other twenty five letter:! 

of the alphahet. 
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Smith, writes: 

The best simple answer to the question of 
how you were able to recognize the letter 
'K' is that you decided that it could not 
be one <if the othor t ricnty-fi ve letters of 
the alphabet .( 26 :1 978). 

In otherwords, what you have learned is how to distinguish each letter 

of the alphabet from all the tV/enty five l etters . And once you learn 

this , the differences between the l etters becomes significant. How 

docs a student or a reader recognize words? 

Words are meanint;ful organizations of letters. Therefore , when 

letters ar6 organized into words, the r elative probability of occurence 

of each letter is reduced. "when l etters "ro organized into words the 

relative probability nf each word is r educe d to an average of about 

one in eight" (smitl:.,F:74:1971). And, the ident i fication of \"fords among 

all other alternatives locates this; Vlord in :the total structur e of . - " 

the insight of the r eaders. The identification of words becomes easier 

with time as the reader makes use of h s previous experience"schematic 

knowl-edge" (Widdowson: 1983 ). As a result , while r eading the brain 

takes less time to handle a text . According to Horn, 

Reading includes those processes that 
are j.nvol ved in approaching , perfecting 
and maintaining meaning through the 
the use of the printed page. (Ihles: 9 : 1979) • 

A reader r eads in "rder t o get meaning ; and , inorder to reinforce 

wha t he knows well. A reader has to read into the t ext to see the ; 

meaning beyond It is then that reader gets meaning out of a t x . 

The writer clues not always c .. nvcy his i deas explicitly. But, he 

stimul ates the reader to build them out of his experiences . If, 

for instance, the reader has a concept in his mind, 
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'here would be no problem of comprehension. However, if it is not in 

the mind of the reader, then, he has to solve it. When a reader readil 

therefore , he does not only identify a l etter, a word, a sentence, and 

other complex sentences , but when he reads he thinks and tries to -

evaluate ideas by testing their contents, malees judgement (at the end 

of his reading) between what is good and bad ; and between what is 

right and wrong; and , tries to see into lC'gieal Jileduction , whether 

certain ideas have or follow certain patterns of thought or not; and , 

tries to solve problems which he does not have in his mind or which 

were notpart of his ~ypotheses . Gates described the nature of t he 

process~ of reading : 

Reading shoul d be developedas a complex 
organization of patterns of higher mental _ 
processes . It ,can and should embrace all 
types of thirueing , evaluating , judging 
imagining, reasoning and problem solving . 
(i1li£. 1979) . 

Therefore , reading can be considered as developmental process whereby 

a r eader perceives the visua l information to comprehend a11<l to ;'react 

to what he has read by comparing it to what he knoVis from his 

experience. And,finally,reading i s a process whereby a reader makes 

a judgement to assimilate what he feels right and reject what he 

proves wrong . As a conclusion , we can use Gray 's definition of the 

process of reading as a four- step process : 

--perception of the word , comprehension of its 

meaning, r()action to the meuning in terms of 

vlhat one knows and integrat ion of the idea 

into one ' s background of experience . (ibid . 1970 ). 
~ ~-, - ,-

Briefly , reading is perce iVing , comprehending what is read, reacting, 

and integrating. If reading is a four step process , inorder , to 

exercise these four steps how does a reader make sense of a text? 



2.2. Making S"lnse of a text 

H.,.", does a r"lader "lxtract rreaning fr~m a sentence? Does he get it 

as soon as he exhaust~ r~ading a sentenc"l? 

Meaning from a sentence is not something 
that appears when we have read nr 
listened to the end of a sequence of words, 
Instead information is available at every 
point to reduce the number of alternatives 
remaining f~r these parts of the sequence that 
have not yet ~een enc~untered. (Smith, Frank : 193 : 1°71) 

That is, the more W"l approach the end of the sentence the more informat-

ion we g"lt t~ reduce our doubts. In th"l sentence . !The Ynung --- bought 

the car.! The slot aft"lr !YOWlg! would be filled correctly if the reader 

can eliminate alterna ti ves (oth"lr answers) from his previous knowledge 

of grammatical relations. Every word in the sentence reducee alternati'7l'1S 

and particularly the word !rour~ gives a clue as to what werd must follow 

it. 

Words in a sentence, as in the above sentence !The ynung man bo~ 

th"l car' ar"l organize:!. in a linear manner . Smith writes, 

One point that should be made clear 
is that the meaning of a s~ntence 
cannot l~gically be organized in the 
same linear manner as i:n the surface 
repr"lsenta ti .,ns. (194 : 1971) 

The sentence ! Ah~he wrote a letter! can be understocd even wh"ln it is 

r"lndered as r the lett"lr was written by Ah"lbe,! The "oint that the writer 

(,::, the speaker wants b stress is what can he comidered inderendently. 

F~r instance, if one wants to indicate that the letter ~s written by Abeba 

bu~ not hy anyone else, we may choose th"l second sentence not the first; 

Ther~fpre, although th"l surface structill'e of English is orGanized liner-

ly, lIIeaning cannot he discussed so. The meaning ~f a sentence is the 
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reflection of the totality of a thing. It is not something that takes 

time to organize. According to Smith, 

Words are elements of the surface structure of 

the physical representation, not of meaning 

The meaning of a sentence is something global, 

"as tate of mind" an instantaneous s e t of _ 

relationships established in the co'gnitive 

organization, and not something strung over 

time,The purpose of the sentence-producing 

grammatical device is to convert a 'thought' 

that simply exists, with no spatial or temporal 

organization, into a s e quence of words. Or, to 

go in the reverse direction, grammar translates 

a sequence of words into---a cognitive whole-­

or a reader uses grammar to comprehend the : 

relationships that exist among the serially 

ordered elements of the sentences, to alter 

the organization of his cognitive structure.(194:1971). 

Moreover, it is generally cla imed that fast readers don't identify 

these elements of the structure and yet get moaning from a text. And, 

because words are so obvious it becomes diffic'-lltt to see that Vlords 

are no mor<, a pre- requisite for comprehension. Also, it does n~t 

simply ,.ccur t" a reader to accept this assertion because ·.'henever 

a fast reader is asl(ed about ~a passage that he has just road 

he can say ,something specific about the words in the passage. Smith 

writes: 

'rhe argument is not that a fast reader has read, 
but only that he extracts meaning from a sequence 
of words before identifying any particular ones.--­
that comprehension of moaning normally precedes 
word. .1. (195: 1971). 

But, is there any evidence for asserting that readers attend to meaning 

before they attend to individual words? There several of them. For 

instance proof roaders Vlould be at a loss if they start paying attention 

to the meaning of the passage; for the simpl e reason, that the 

attention to meaning would defini tly make them overlool( the errors that 
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they are supposed to correct. The only way by which they can correct 

errors is by concentrating on word identification independently 0 

meaning. Therefore, the major concern of a reader should be meaning 

rather than the identifica.tion of words . 

In a sentence the reading of individual words would not help 

much in the understanding the meaning of that particular sentence. 

On this account , independent words have got no meaning apart from 

the context. If,for instance, we cannot read a foreign l anguage 

with the help of a dictionary by looking up the individual words, 

this can prove to us that getting meaning from a printed page is 

much more than the sum of the independent meanings of words. 

Moreover, it is asserted that readers read to get meaning rather 

than to identify individual words , can be illustrated by the way 

sentences are remembered. If a reader is given a paragraph, in which 

he is required to recall t e same paragraph, he might not be able 

to recall it exactly. However, the mistakes would not be related to 

meaning, but would be related to What readers remember best 

is the deep structure not the surface structure. 

And, generally, sequences of words are identified f aster when 

they are meaningful than when they are not • Because, when words 

are meaningful sequences, the number al ternatives is much smaller. 

"The average probability of each lVord is very small when compared 

to one in many thousands for isolated, random words. "(Smith:1 20 ; 

78). A meaningful text accel erates the rate at which one can read. 

And this can be proved by reading a sentence written backwords. 



Reading for meaning is the most essential strategy f~r reading I 

ConsequentlYI readers don't read letters they read words and it f~llows that 

they don't r~ad words ,hut they read meanings. If this is hnw they make sense 

,f a text,do they a?ply the sa~e technique in reading materials from different 

languc.~es ? 

2.3. TRANSFSR OF SKILLS 

A problem vital to educators is l.methei' ~r not students can auply 

what they have learned in schonl t~ life situations outside the learning 

environment. JalJ1es M. Sawrey and Charles W. Teleford write 

F~rmal education has alwalf3 been 
based on the assumption that the 
individual will apply what he has 
learned in schnol t" situations and 
problems he encounters in daily 
livi~. Education is for the future . 
(211 : 19(8) 

Different doctrines held different views about Transfer Theory. One of the 

doctrines particularly, the mental discipline, held that the "mind" was composed 

of several faculties, reasoning, will, attention, and memory, and that these 

faculties of the mind can be improvod by giving special subjects which can dev-

el~p these faculties. Briefly, the job of education was to impr~ve the camp-

ftnents by proper training. F~r instance, gepmetry was thought as an excellent 

subject fer the training of logical reasoning. And, this had been held right 

since the days of the Greek Philosophers. 

Another doctrine, namely, the Formal discipline emphasized not the subject 

matter as with the mental discipline, although some subjects were alleged to 

have greater disciplinary possibilities than others. "The i<1portant thing for 

education was the form of the activity rather than the content of the sUQject 

itself." (ibid; 213: 1~6a) If, f"r instance, the kind of activity the students 

I 
\ 
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perfftrm reinforces the reasoning faculty, this faryulty would he developed. 

The more rignrous the exercise the more complete the development of the 

component of the mind. This doctrine was, howe~r, hltterly criticized by 

William James (11\')0 1 and nriggs (1913) . Later, Thorndike and WoO'iworth (1901) 

criticizec. the ;ormal .:iscipline and concluded that the improvement in any 

simole component or f aculty does not im?r0ve the ability. And, Thorndike (1903) 

stated this in the form of a Theory. "A change in one ftI.nctinn alters anY other 

only in so far as the two functions have factors of identical elements" 

(215 : 19M) This theory of identical elements gave rise to further research 

more than ever. James and others suggested that the idea of identical elements 

as the sole means of securing t ransfer" was definitely delimiting when applied 

to education or whe n contrasted with the theory of mental discipline that had 

S'l long dominated education" (216 : 1')68). 

Judd (l'7\lElj a critic of the theory of identical elements laid a new 

'Thuory of Generalization' as an exrlanation of Transfer. This theory emphas­

izes that transfer is possible only when an individual generalizes his exper­

ience. T· at is, it emphasized that transfer of training is possi\.ble only when 

an individual can apply what he has learned in one situation b~ the performance 

of the Qther. This theory gives much importance to the presentation of the 

su .. ject matter in such away as to encourage the stud"mt to g'meralize. And, 

positive transfer is expected if the generalization . of ability is stressed. 

This theory emphasizes an insight of the inner structure vf the problem which 

can aid in dealing with the varioms problems that are encountered l ater. One 

am~ng several theories of transfer was the theory of 'Transposition.' The 

gestaltists maintained, therefore, that a n insight of the situation in all its 

relationships is the most essential thing in generalization. 
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Psychologis ts and educators, nevertheless, h~d rea ched a position 

which is more realistic than tha t which was maintained by previous 

doctrine s . Everyday observations, as well as experimcntu1 evidence 

show: 

A child who has learned to count in school 

makes use of this tra ining in out of the 

school situations . Peopl e trained in Engineering 

use some of this training in the l ater practice 

of Engine ering. Skill in reading i s used in 

contexts other than those in which it is l earned . 

(ibid; 220:1968). 

Therefore, one l earns to perform a certain a ctivity, as the r esult of 

transfer from previous l earning to a new situation. 

Current concepts on transfer maintain that besides the similarity 

of content of subject, and appropriate instruction, transfer depends 

to a large extent on the student's ability to generalize. In 

addition, to all these points, a student needs to be psychologically 

prepared to learn a task. According to Karl C. Garrison and Others: 

It has also been shown that the attitude or 

mental set of the learner has an important 

influence upon transfer. It might be sta ted 

as a fundamental principle that a favourable 

procedures will tend to produce a superior 

amount of transfer from ono learning task 

to another .(207:1964). 

Besides this, what the student l earns must be meaningful and he must 

have an insight of the problem first. A student must be able to get 

an answer by asking why and how the text at hand is presented in this 

way but not in the other; a nd what the r el a tionship between the informat­

ion given and his previous knowledge is. Moreover,students must be guided 
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t o l earn the s~ructure of a subj ect niatt <;> r. The only exception we know 

of an unconcious l earning of a s t r ucture i s t ho l earni ng of a na tive langu-

age . Having grasped the s~btle structure of 
a s~ntence a child ra~idly learns t~ 
generate many other sentences based on 
this model though different in context 
from the nr iginal sentence learned (Karl,206: 1964) 

JerMJe >3. Ilrunner asks "How a limit~d exposure to certain m"terial he made t.., 

count in thinki~ for the rest of their lives" (ibid: 1964) The best ansllrer 

to this he says in that students must be given an insighbint~ the fundamental 

struct~e of a subject. This is the minimum reqpjrement for using knnwledge to 

sollve pr"blems and he adds: 

Tne teac~ing and learning of structure 
rather than simply the mastery of 
facts and techniques, is at the center . 
of the classic prololem (If transfer . (~: 1964) 

The mere mastery of f~cts and techniques is not desirable. nut, if students are 

consciously guided to use the facts and techniques they can ~.evelop their ~ . ',-

,.p. ~c r.t.ials • 

Therefore, a student who has set to learn a skill is mQre likely to see 

relatipns and f orm 1~gica1 deductions. And, if positive transfer is desired 

b take ~lace, that is, if habits of attscki~ mw problems are to be tfansfe:rr.a.a. 

these factors must constantly be emphas~zed in te~ching. 

More .. ..er there are different c.laims made by different l'eseal'd>ers with 

res~ct to t r ansfer ~f reading ahility from L1 t o Ie or FL. To cite some 

.f these:- Jolly in (1978) has claimed that success in reading a f~reign lang­

uage depends upon one's successes in reading the ~ (Alders~n & Urquhart: 2 : 

1984) Ke has suggested that the reading in a f~reign language requires the 

transference "f ""ld skills'. That is, one who fai13 to- read in a foreign 

language is eit-her '/'Oor in his L1 or is unable to transfer hi s old skills t ... 

the reading of a tare1gn langua~e. 
. ~ . 

. .............. 
-.~ - .- ·- 7",: 
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Furthermore, both the Tarascan and the Modinno studies(1953) 

showed that children taught first in the ir native l anguage before 

being introduced to the FL have eventually improved their FL. 

On the other hand, some Canadian studies have shown that children 

taught to read initially in a Second Language (French) eventually do 

well in reading L2 (English). And, English speaking subjects (whose 

home language is English) were taught in Frech; and eventually 

displayed equivalent achievement to French monolingual speakers. 

This is what Lambert calls'additive bilingualism'-(where there is 

positive effects of bilingualism). 

On the other hand, Cummins (1979) in testing bilinguals' reading 

ability in French and English displayed positive correlations as 

high as (.61 and .69 ) with first ana second language reading; others, 

namely, Carey and Cummins, (.57); Lapkin and Swain(.6), Swain, Lapkin 

and Barik(1976) (.67). (Alderson: 13: 1984). In otherwords these 

studies have showed that there is a fair degree of relationship 

between the reading ability in the first and in the second language . 

On the contrary, Cowan a nd Sarmad (1976) found that bilingual 

llnglish-Farsi did not do well in either first or second l anguage . 

Cowan (1976) suggestsd that the . reading problem in a foreign language 

is native interference, Briefly, his study implies that children 

read different l anguages with different techniques. Th0refore, it 

would follow that in . similar languages like French and English 

transfer is positive, and in the case of English-Farsi transfer is 

negative • And, if his assumptions are correct the more different 

the l anguages the l ess readers read the l anguages with the same. 

strategies. 
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Uljin and Kempen (1976) on the other hand, suggest that 

syntactic differences are not problematic in the reading of a 

foreign language • And, they argue that the readers conceptual 

knowledge can compensate for the structure • And, according to 

Alderson"good knowledge of FL is only important for the improved 

reading in that language."(14: 1984). On this account, he concludes 

that the main determinant factor in reading ability in FL is not 

reading ability in the L1 but proficiency in the foreign language. 

Aron has supported Alderson's view and in his study of the 

reading ability in. L1 and FL , he has found low correlations between 

two different l anguages. Cziko (1978) as a result, suggests that 

students with low competence in a foreign l anguage will have diffioulty 

in reading the foreign language. Cl arke, on the othor hnn~.found 

that"/!!ood first language readers got significantly higher score on 

FL cloze test." (Alderson & Urquhart: 16:1984). In other words. th e 

good first l anguage readers as a group are better FL readers than 

poor first l anguage readers. That is, these readers have the potential 

or a mental to read better than the poor readers. As a result, they 

employ their potential in the reading of another language. 

Moreover, if reading is employed to get one's questions answered 

what kinds of questions do students ask when reading their English 

language texts? Their questions may vary from individual to individual. 

However, the techniques which these students use to get their 

questions can be summed up ~~.follows. 



CHAPTER THREE 

3. 0 . Reading Skills Employed in reading English Texts . 

3. 1. Understanding the meaning of words . 

A studen t i s a lways very sElnsit ivEl to words which he does not know 

or understand • And , he t ri es to use a t echnique by which he ca n tackle 

unfamiliar words and complex sentence s . Generally , texts wi th difficult 

Vlordsaro difficult to d8al wi th . A student , however , must challenge 

them if he is to unders tand the text . And , a s tudent should be aware 

that there are also vocabulary items tha t he does not fully u se correct-

ly • It is only when he knows this fact that he challeng es a ' dense ' 

t ext'; and becomes relaxed when dealing wi th a difficult one . Nut t a l 

write s : 

If y ')u examine your knowledge of your L1 

vocabulary you will finci that ther e are 

r oughl y two categories of known words ; those 

tha t you kno .. , wel l enough tOduse yourself 

and those that you r ecognize and more or l ess 

understand but a r e not ye t sufficiently sure 

to use . ~his i s equally true of FL l earners 

and t he FL vocabulary . (74 : 1982 ) . 

Nuttal divides th cse vocabulary items into : ' a ctive ' ' r e ceptive : and 

' throw- away ' vocabul ary . Words which one knows well enough and is 

sufficiently sure of to use are a ctive ; those .,hose meaning he can 

guoss but i s not suffiCient l y sure of to use are r e ceptive , and items 

which a student does not necessaril y l earn wherever he me ets them 

are throwaway vocabulary it ems . Nutta l writes : 

Students with a vo cabul a ry of , s ay 3000 
wor ds cannot affol"d to clutter up the ir 

,·",:'ndo i;ryj ng to r C' ''' urr''>er t ".o · mO[J.l",ing of 1 

Vlords like boost o~ BHicene , i nstead thcy 
ne ed t o deve l op a cavalier at titudc to 
vocabul ary, i gno r ing ,',ha t is not important 
for their immediate purpose .( ibid . 74:1 983). 
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It is impossible to give rules on how to i gnore words which a 

student does not need to know . However, a student attend to some of 

these points. He should know that he can get the gist of the material 

without the use of the word. Once he is aware that he can get the 

gist of the material wi thout looking up the word in s ome reference 

books, it is to be understood that he has full control of the text, 

Some of the words that are found to be difficult to deal with are 

idioms, metaphors, words with several meanings, technical jargons, 

words with more general meanings, synonyms, and antonyms. How does 

a student understand difficult words? A student infers the meaning 

of the words from a context in order to understand unfamiliar words. 

3.1.1, Inference. 

This skill that every reader has to some degree in his native 

language. Readers l earn most of the words by inferring their 

meanings. In the case of a foreign language reading, however, students 

understand diff e~lt vocabul ary by making use of the context in 

which the word occurs tO lgive them an idea of what it means . And, 

as it occurs several times in the text the meaning bec omes clearer. 

However, a foreign l anguage student is not aware that it is 

possibl e to understand new words without being told what they mean . 

For some students , it never occurs that new words can be l earnt from 

their context. So, a stUdent should be ecouraged to develop a positive 

attitude to new l exical items. Encouraging a stUdent to infer 

meaning from a context assists him in undersyanding a text which 
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Another way by which a student i nfers is when he has to fill up 

a slot with an appropriate word in a sentence . In the sentence, "",he 

mas tln needs - -- i n order to buil d the house" The possibilities are 

countl ess ll..'1less the student knows which part of -the house is to be 

built. A careful study of the cont ext , howev0r , ca n he l p to infer t he 

meaning • And , a student must ge t clues to make inference possibl e . 

Moreover , many texts make use of synonyms and antonyms to convey their 

message more clearl y . It is essentio.l that students attend to theso 

lexical relations as they assist the", to infer the meaning of unfamil iar 

words . For inst ance , in the foll owing text students are asked the. , 

meaning of the synonymous worcts . (Adapte d from }'reshme.n English Text) 

- --Animals convert food and oxygen into carbon 
dioxide and Vlater • And yet year after year the 
f ood docs not CC~GC , tIl\] oxy[,C' n doeD no t "n.nish 

from tho air, we do not choIce on carbon dioxide 
- - -- In short, technology seems to be a way of 
converting natural resources into trash or 
pollution , if you prefer at an accelerating rate . 
Except for radio- active wastes there are no 
forms of pollution produced by man that cannot • 
be recycled by man given three things- energy­
human ingenuity ; and clotermina tion . (Conroy : 1 : 1985) • 

In the text the student has enough clues to infer the meaning of 

words • He can find synonymous and equivalen t words that arc f:mnd 

in the text . Bor instance , he can proyide synonymous nords for ' change 

and di sappc:ar I - I convert and vanish I respectivel y. 1.loroovor , a 

student can identify unfamiliar adjectives by providing their 

opposities • For instance , from the following text: 

So they went through the dense brush and the 

tal l ferns until they came to I7hero the river 

made its way through the jungle. The banks ~ f 

t he river were marked YIi th foo t-pri nts of the 

sazelle, the antelope, the buffal n, and the leopard. 

(.!lli . :2() :1 965) . 
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A student c~ infer the meaning of 'dense' by giving its opposite, 

that is, 'scanty ', Moreover, a student can use another strategy of 

inference by finding related words which are not necessarily 

synonymous, but" which help to make an idea clear, The following 

paragraph:-

Human beings must take a hand, dp.vi~e processes 
to clean the coal before it is t"-~ned, use 
fil t ers or precipitators to hold back the fly 
ash , a desulphurization process to remove the 
sulphur dioxide, (~. : 2 : 1985) 

The student has enough clues to understand what 'filters' are because 

they are joined to precipitators by a connector '2£' and a de sul phur. 

-ization process is followed by an explanation which expresses it 

as 'removing sulphur dioxidel 

In the text on 'cycles' adapted from Freshman English 101 A: 

1985, there are ideas conveyed to explain what are called f 11 

cycles and what are not full cycles. These ideas can be divided into 

two , Ideas which explain natural processes and others which expl ain 

processes carried by man and technology. As a result , the words which 

are used to explain these processes can be classified into two as 

follows. 

NATURAL 
PROCESSES 

HUMAN 
TECHNOLOGY 

NOUN 

sun 

rain 

technology 
pollution 

ADJECTIVE 

scavenging 

microscopio 

numerous 
many 
geological 

VERB 

raises 

evaporates 

ce ase, crllvert 

powered,utilize 
and use, 

rust 
discarded 
chopped 



- 19 -

!&his related words which explain natural 1" " ~." on the one 

hand and technology on the other, reinforce meaning to make the 

idea olearer to the reader. And, it follows that the more the reader 

is aware of these words the easier the text to read. 

Besides, student's awareness of the lexioal cohesion device s 

of ooherence and hyponymy helps them to see the relation between 

the parts of a text. It is helpful to reoognize them as they give 

olue to the meaning of words whioh are not familiar to students. 

The following paragraphs explain how students utilize oonnectors 

to show synonymy and equivalence. Paragraphs adapted from Fre shman 

English 101: 1985) 

T EXT I SYNONYM /ANTONYM iEQUIVALENCEI 
I 

Rioh pookets of ore, slowly 
oolleoted over many millions 0 

to rust or of years by geologioal prosess 
jl" to es are melted for metals, the 

metals are used in devioes. liLl there 

the devices are finally dis-
carded and allowed to rust or 
to lie there. 

In short, t eohnology seems to 
be a way of oonverting natural trash or 
resouroe s into trash or pollution 
pollution if you prefer ••••• 

The upward half of the oy,,: 
must take no longer than the 
downward half or we won 't be 
abl e to keep up • This means 
we must not only speed 
depollution as mush as we can, 
but we must hold baok on poll u- this means, tion find out ways of decreaE 
-ing pollution. _ .. _ .... 



Also, students pay attention to w~rds whose explanation is given hy equivalent 

words and the devices used to indicate equivalence such as, parenthesis, dash 

colon etc j Text adapted from I Cycles I : 1.-2. : 1985 Freshman English lelA 

i 

t 
I 
; 

I 

i , 

TEXT 

The advantage of human 
effnrt is not only that it 
is certain and quick but 
that it can turn polution 
into-useful products (as 
bacteria do when they break 
down natural wastes), 

This means we must not only 
spaed de pollution, but we mus 
hold back on pollution-find 
out ways of decreasing poll-
ution without br "" ,king our 
technology 

Except for r adio active 
wastes *Which are a special 
problem. there are no forms 
of p011ution produced by 
man that cannot be unpoll-
uted given three things-

Clearly if one-half of the 
cycle (the down-ward-half) 
has b~en accelerated by 
human activity------

iWORD W'rlICH 13 
I ~PLi\IN"D 

, 

i 
i 

I 

I 

I 

human 
effort 

hold back 
on pollut-
ion 

radio 
active 
wastes 

one half 
of the 
cycle 

-

I 
I 
I 

o;QUIV.~LENT 

EXPLAINATION 

bacteria 

find out 
~of 
decr61l.sing 

special 
problem 

. +--

the down­
ward half 

I 

! , 
i 

I 
I 
I 
I 
i 
! 
1 

i 
I 
I 
I 
i 
i 
i 
! 

! 

t 
• 

D2:VICE 
USED 

parenthesis 

dash 

pare nthes is 

parenthesis 

In different texts, different writers use general and opecific ideas to 

~in different concepts. Most of these id~as are us~d when an explanation 

of a more general nature is felt essential. As a result, students attend 

to such contexts when ever necessnry because these are means of making the 

explanation simpler. The following peragraphs ar e adopted from !Cycles! 

1.-2. : 1985 (refer appendix No.1.) Freshman Erglish lOlA. 

I 

! , , , , , 
i 
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-----------------------------~--------------
TEXT 

Human beings must take a hand, 

devise .processes to clean the 
coal hefore it is burned,. use 
filters or precipitators. 

-----011 supply is ~r.l.nding 
down----alterna ti ve sources 
of ener~y (c~al, tides, windj 
running water, ear~h's 
internal heat---

General 

clea ning of the 
coal b~fore it 
is burned 

sources of 
energy 

Specific 

filters are 
precipitators 

coal, tides 
wind (e tc. 

3.1.1.1. Moreover, students can infer the meaning of unfamiliar words from 

contezts. This is a skill which must be developed seriously. And, it is 

a serious problem which can decrease a reade~ speed. According to Nuttal 

Everytime you break off your reading to 
consult a dictionary, you not on1y slow 
down your reading s~eed be cause of the 
time involved, but-more seriously you 
interrupt your own thought processes, which 
should be engaged in following the cont­
inued developnent I1f thought in the text. 
A competent reader can cope with occasional 
interruptions of this kind, but constant need 
to r efer to a dictionary makes effective 
reading very difficult (69 : 1982) 

Therefore, it is essential ths.t a student be advised to use the context 

as a means of getting th1ffieaning of a new word. A student can guess the 

meaning of the follOWing term '~ fr om the foll'1Wing paragraph. The use 

of the context is an aid to infer the meaning. 
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Zip was stopped during the war and only after 
the war did it become popular. What a difference 
it has made to Our lives . It ke people at 
home much more • I t ha s made the remot e parts of 
the world more real to us. Photographs show a country 
but only zip makes us fe el that a foreign country 
is r eal. Also, we can see scenes in the street, 
big occasions are zipped .(Grell et : 32:1986). 

A stUdent would guess the meaning of the word 'zip' by 

the context . Zip in this context is a t el evision set . ' 

But not a t el ephone , or a film camera . Moreover, a student can use 

a context to identify the relation between the word and the context. 

Relations such as equivalence , contra st, cause, consequence, purpose, 

illustration, and generaliza tion/specificat ion ar e some. Not all of 

these r elations are present in every text. However, these are part 

of a ccntext which help students to understand a text. When 

Freshmen read the text on 'cycles '(refer appendix No. XVIII) they 

consider all these re l ations. The fo llowing table makes these r el ations 

clear. 
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WORD OR PHRASE I . EQUIVHEUCE • 

It is a na'tural 
flow' under ' the 
pull of gravity 

Water runs from 
uplands to the 
sea 

~istribute 
~imals convert 

utilize- use 
energy- light 

microscopic­
bact eri a 

absorbed-taken 
up 

trash-pollutio 
llilters-precip 
itators 
radio active­
wastes- speci­
al problem. 

! I - IEXPLANAT ° 

CONTRJ.ST CAUSE CONSEQUENCEt PURPOSE ===2L:'U_S_T_RP_'_o _____ +_ 

Why hasn I t all 
the water ended 
in the sea an': 
left the l=d 
,desert"dry? ° 

move in 
cycl es 

Change carr 
i ed through 
~alf a CyclE 

oes not cease 
p.oes not vanis~ 

Our planet still 
young 

discarded 
and get rust 

!Water runs from 
\Uplands to the 
sea. 

fil ters-hold 
back f lyash. 

l!le tals-devices 
trees-paper & 
paper product~ 

because .iriis is 
only half the 
cycle. 

fireplpce war~h " 
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3.1.1.2. Inference through word fomation 

Students get the meaning of words by analYSing word formation. The 

awareness of how words are fot1med and the value of prefixes and suffi:A:es help 

the students to find the meaning of unfamiliar wor ds . For instance in the 

first paragraph on !cycles! Freshman gnglish l OlA L 19$5) the follnwing words 

are suffixed . 

The word I wor ds 

-----, 
existence 

active 

quickly 
ponds and J,.akes 

ends 

ended 

r adi ation 

hasn't 

Meaning of the 

Noun marker 

adjective " 
adverb " 
rlural " 
S !'resent " 
S. Past " 
Noun " 
Negative " 

suffix Meaning of th€ word 

shows reality 

o,aran~erized by anticn 

gus hingly 
more than one 

liabitual 

past 

Something radiated 

Negative 

:n the eighth and ninth paragraphs on ' cvcles! the following words are F~e­

fixed. A s 1> ~d"mt understands them beo3use of his knowledge of the pr efixes . 

Refer the following in Appendix No . I . ) 

(line 52) ' · unpredictable! (un) - 'not ' - not predi~table 

~~ne 54 ) ' desulphurization - (de) - reducing - reduce of sulphuization. 
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Furthermore, students can supply the appropri ate forms of words 

which are part of a text. Text adapted from E'reshman English 101A : 

87: 1985) 

Verb Noun Adjective 

document document documentation 

tlan-,uver maneuver maneuverabl e 

provide provision provisional 

pursue pursuit pursuant 

3.1.1.1.1. Inflectional Suffi xec 

students utilize affixes to change words from one word class 

to another. Affixes are of two kinds. Namely, prefixes and suffixes. 

The suffixes are again divided into two. The inflectional and the 

derivational suffixes. The inflectional are helpful to the reader 

in that they are limited in number and added as the l as t suffix 

in a word. They do not change the part of speech or word class of 

the word to which these suffixes are added. For instance; 

Nouns: 

Markers of plural 

Markers of possessive 

Verbs: 

I- sl , 
I-sl 

I-zi 
I-zl 

,or I-izl 
,or I-izl 

Markers of third person sin~ularls . present-I-s/, Iz/, I- zl 
n 

n 

n 

n continuous tenses 

n past tense 

" past or pas t participl e 

• 

I I 
I-d/, lidl, I-t/. 
I-t/, Idl, lid/ • 
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ADJECTIVSS 

Markers for tr~ comparative : /- ~r/ 

Markers for th~ superlative /- ~st/ 

3.1.1.1.2 Derivational Suffix~s 

Derivational suffixes, on the ;:,ther handJare important for the si:.udents 

in that they help them to :e aware of which word is a noun and which is a n 

adjective. There are many changes of word -classes indicated by the additi~n 

of derivational suffixes. 

A stem wnrd can be changed from one word class into another ~y several 

different types of suffixes. A student attend to the following transf'lrmations 

in order to comprehend the meaning and relation of words to other words in 

different texts. Striker prl!sents us with some of the morphological changes 

as follows. 

3.1.1.1.2.1. Derivation:!wrbs fr"m n"'\lT1S 

Suffi.;: - -=).. _ - strength - strengthen, fright- frighten 

Suffixs a (~e) (-J.Ze) ~ aJ>Ology-apologize, -<Th"lmnry - memorize, 

sympathy - sympathize 

Suffixes (-d) • anplause - applaud, "ffense - ,,>ffe nri, 

defend, defense - defend 

Suffixes (-fy)(-ify)(-efy) c beauty _ heautify. 

Contrast -of /f/ with /v/ a " elief- - believe, proof-prove 

relief - relieve 
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3.1.1.1.2.;:1. Derivation of ~ from ver~s 

Suffix=(-ment) - agree-agreerrent; imr>rove-improvement 

Suffixes. ( i on, -tion) ~ act~-acti0n , attend-attention 

Suffixes~(-ation)(ition, -cation ~ combine-combination. 

: invite-invitation 

= repea t-repit i tion 

Suffixes. (-ance), (~nce) - appear - appearance 

Suffixes' (-ure ), (-ture ) , - (-ature)= depart- departure, 

please-pleas ure 

sign-signature 

Suffixes ,,( -<'>r,) (-or) (ar) (_ist) (-ant) , (~nt)= act-actor, beg-:,beggar, 

3.1.1.1.2.3. l!erivation of ad,jectives from ~ 

dance-dahcer, tr.ur-tourist 

ser ve-servant, reside-resident 

Suffix.(-y) = dlrt...dirty, milk-milky 

Suffix~ -ly) 

Suffix~(-ful) 

Suffix~( -less 1 

S uf fix=<,i,1i1 h) 

cos t-costl y 

- beauty - beautiful, joy-joyful 

= fear~earless, car e-car eless 

- child - childish 

Suffix (-ous )(-i,')us ) = fame - famous, space-spacious 

3.1.1.1.2.4. Derivati on of ~ from -Adj ective!!. 

Suffix (-ness) ~ dark - darkness , happy- happi ness . 

Suffixes (-y, )(-ty), (-ity) = equal~~uality"noble~nobilitv , r eal-reality. 

Suffix ( - th) = true-truth, warllH<Ja!"mth. 
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3.1.1.1.2.5. Derivation of ad,jectives from verbs 

Swffix (-able) 

Suffix (-ive) 

~ avoid - avoidable , prefer - preferable 

E attract - attractive 

Suffix (-ed) (-en) a complicate _ complicated, swall - oWl'>ll.en. 

3.1.1.1.2.6. Derivation ru Verbs from ad,jectives 

Suffix (-ize) 

Suffix (-en) 

prefix (-en) 

Q modern - modernize. 

a bright - brighten, sharI' - shar;en 

a able - enable, large _ e nlarge 

Derviation adapted from striker, Shirley L. "SpeCial Issue," English 

Teaching Forum Vol. Vii, 1969. 

And , it follows that if they can identify the r oot of the word they 

can also form as mahy words as possible. In the text on 'cycles' Freshman 

1!:nglish lOlA, 19$5, the f"llowing word,] are found 

Word in the text root. 

existence (N) exist (V) 

active (adj) act (V) 

radiation (N) radiate (V) 

free l y (adv) free (adj) 

largely (adv) large (adj) 

occasionally (adv) ~ccasion (N) 
T" 

de pollution (N) de pollute (V) 

3.1.1.1.3. 

Compounds may consist of tw" or more bases . According Lehmann, "There 
a 

are four types of compounds' Coordinate, subordinate, possessive, and 

synthetic compounds (143 : 1976) 
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In coordinate compounds the tw~ elements are parallel; and in some 

, __ cnordinate cMlpounds one element is repeated with little change in meaning 

Mama, papa, pitter-patter. It is employed to intensify the l1l9aning. And 

some coordinate compounds are additive. To illustrate, 'thirteen' is equal 

to three + ten . Furthermore, "Subordinate c0mpnunds" acc"rding to Iehmann 

"are compounds where one eleJn9nt modifies the oth"lr ." The eleJn9nt that 

modifies may predede as in ' tapeworm. ' Most ~nglish compounds are subordinate 

where one modifies the other. Des ides , possessive c0ffipounds are a different 

type of compound. The relationship between the elements does not give their 

meaning. The compound must ~e presented in a context to re~der meaning; 

for instance, 'greenl)ack', ' bill '. These are what Hall and Dauer call exo-

centric -'wh9se meaning is not derivable from both the eleme nts. Moreover, 

the synthetic compounds said to be compact expressions are mostly shortened; 

f0r example, pickpocket, show-off. Dauer in his taxonomic study, on the 

other hand, writes that the vast majority of compoundb in English are 

classified as follows, 

3.1ll.3.l. Compound Nouns 

3.1.1.1.3 J.1. N"un + Noun 

This noun + noun comp~und is th0 largest su~group of compounds. Most 

~f the compounds in this class are endocentric where the meaning is derived 

from the compnnents, partiaularly, the head. According to Wardaugh. 

An endoc"lntric construction is a c;nstruction 
containir-' a head with the same 
distributional characteristics as the 
whole construction (209 : 1972) 
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An instance of endocentric construction is a 'beehive' , because the 

second element 'hive ', has the same distributional characteristics as 

a beehive.On the other hand, the noun+noun exocentric compound is 

not productive • An exocentric compound is a compound whose meaning 

cannot be derived from one of the components. Wardaugh wri t es "It 

is a construction of which no part has the same distributional 

characteristics as a whole."(~. 1972). For instance, 'redskin' 

(Indian) is not a hyponymy of skin, that is to say, skin has got 

no same distribution' as r ed skin. Furthermore, appositional compounds 

are another group where the first element designates the sex of a 

person; for instance , 'girlfriend', 'maidservant'. 

This compound is very productive since it also includes 'sex 

markers" used for a nimals.' (Bauer, Laurie : 203: 1983); for example, 

'she-goat' and'he-cheetah',are some. 

3.1.1.1.3.1.2. Gerund + Noun 

"The gerund has both,a nominal and verbal characteristic"(ibid -
1983). On account of this, the pattern can be treated as the noun 

+ noun or the verb + noun. However, the meaning relationship between 

the elements is more closely related to the noun + noun than to the 

verb + noun compounds. Thus, 'fishing rod' is a rod used for fishing, 

'swimming pool,' a pool where people swim. 

3.1.1.1.3.1.3. A proper noun + noun 

The other group in the noun + noun compound i s where the first 

elemen'~ of the compound i s a proper noun; to illustrat e , 'Yohannes 

IV Airport', 'Arbenoch Hinsa'. 
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3.1.1.1.3.1.4. A commo~ n~un + Dommon noun 

Finally, there are also comp'>unds made up of tw~ cornmon nouns. This 

is by far the most productive type of a compound. Accnrding tn Dauer seme 

~f the recent ones are 'acid-rock ' language, laboratory', family - planning. 

However, the list is not exhaustive. 

3.1.1.1.3.1.5. Verh + Noun 

This cO'\mpound is not identical with the Gerund + noun comP'lund.. And, 

acccrding to ~auer this grou~ h~s two distinct patterns. The noun in the first 

group is the direct o~ject of the verb. It is used to de~~te individuals; for 

example; pickpo~ket, cutthr')at, and others 'breakfast' .. 'Ehe noun in the second 

group is not the direct o~ject. And, the compounds are end()centric. Example 

'playpit'+ 'drownproofing', 'gnggle-1::lX.' 

3.1.1.1.3.1.6. l!~un + Verb 

This pattern is not productive. And,it is often difficult to disting­

uish the second element as ' a noun' nr 'a verh', 'sunshine', birth control 

are 8011.(;) .• 

3.1.1.1.3.1.7. Verb + Verh 

This patt'3rn is not cammon. :;1ut according tr. llauer 'make-believe' is 

an established example . 

e .l.1.1.3.1.8. Ad,jective + Nnun 

In this pattern the stress helps the reader to know whether it is a 

compound or a noun phrase~o Adjective noun phrases such as fast-food, 

new town,etc. can be changed into compounds by a change of stress. 
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3.1.1.1.3.1.9. Particle + noun 

\ 

JOo.;ulVlt:Nl ATlUI; GEN ii, l 
1'1 ;VI'fU)"E OF DEVELOPMET H ESEAI 

I\OOIS ABABA UNIVERSITY 
~. O. BlDX 1176. ADDIS ABA84 

ETltIOl'IA 

This is a prnductive pattern; f~r ~xampl~, aft8r heat, in-crowd, off-

islander, over-kill. 

Adverb + Noun 

3.1.1.1.3.1.1n. This patt8rn is very restricted ~ecause ohlyadverbs of 

time and place occur in such compounds" (206 : 1982) For example, now 

genera tion. 

3.1.1.1.3.1.11. Verb + p3.rticle 

The majnrity )f words nf this form are nomimlizations of phrasal 

verbs, tn illustrate: cop-out, drawhack, 'withdrawal', 'drnpout', press-

dnwn, Fut-down, put-dn. ,And there are instances of patterns where the 

partic1~ prec3des the verb; for example, thr~up,hput.' 

3.1.1.1.3.2.0. phrase - Compounds 

According to Dau8r there are several kinds of construction which 

might be included in this heading" (206 : 15'92). A reader can draw a 

distinction betwe8n endocentric, exocentric, and capulativ8 compound. Some 

of the endocentric compounds are lady-in-waiting, son-in-law. Moreover 

the most common patt~rn is where the head elem8nt occurs in final ~sition. 

The element which rr~cedes the head is occaSionally a phrase or a sentence. 

Let us consider this, a p;lin-an-stomach gesture, and 'what-d~you_think-

movement. ' 

3.1.1..1.3.2..1. Q"pulative construction 

This construction looks like phrases not compnunds. To illustrate, 

bubl)le and squeake, whisky-and-soda, milk-and..,;ater, ppper-anc!---salt. 
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3.1.1.1.3.2;2. E lCOcentric ;'hrase 

These phrase compounds are mixed group; and include plant names. For 

instance love-in-a-mist, love-lies-bleedi ng, f~rget-me-nnt. 

C6mp"'und Verhs 

These are not formed hy putting verhs tngether. Compound verhs ar e 

formed by conversion from compound nouns. 

3.1.1.1.3.2.3. Noun + Verb. 

Mostly noun verb compounds are formed by back formation. 

Some recent exampl es are blockbust, carbon-date, colnr-code, head-

hunt. 

3.1.1.1.3.2.4. Verb + Noun 

Instances from this pattern are rare Dauer writes "the only examples 

is : shunpil«lt";" 

3.1.1.1.3.2.5. verh + V~rh 

The only word Marchand (1969) and ~auer (1:.B2) list is rty;ewrite . r 

3.1.1.1.3.2.6. Ad j ective + Ver'J 

This pattern is also formed I)y conversion. This, infect, isa productive 

way of forming comPQund ver~s. Recent examples ar e double~~ook, soft-l~nd. 

3.1.1.1.3.2.7. P~rticle... Verh 

Although some of this type are back formatio~)most of them ar e verl)al 

formations. To illustrate ~utachieve, overachieve, overmark, overeducate. 
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311.ll;1.3.2lfl; Ad,1ective + Noun 

This pattern is composed of noun phrases. eg o brown-bag, bad-mouth, 

red-cap. 

3.1.1.1.3.2.~. ~oun + Noun 

This type of pattern is again not common. It is formed by a conversion Gf 

a compound nou~ For example breath-test. 

3.1.1.1.3.3.0'. Compound Ad,1ective 

3.1.1.1.3.3.1. Nonn + Ad1ective 

This pattern is the most frequent type of compound objectives. Some 

of the recent examples are fireproof, capital-intensive, space-horne. 

3.1,1.1.3.3.2. Verb + adjective 

This pattern according to Dauer is new and r are . And the only recent 

example he says is ~fail safe." 

3.1.1.1.3.3.3. The Adjective + Ad,1ective 

This pattern can be divided ir,to two semantic group apposition and 

endocentric. 

The classic examples of appositional compounds are bitter-sweet and 

deaf-mute. And some of the endocentric examples are; ready-made, open-ended, 

large-s ta tured. 

3.1.1.1.3.3.6. Adverb + ad,1 ective 

Th,is pattern is found in rare occasions. S"me of the examples with a 

particle-, '" th'l first element are : oV"lr-qualified, uptight. 
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3.1.1.1.3.3.5. Noun + Noun 

This noun compound functions like an adjective. And is eXQcantric. 

For instance, back-street (abortionist) glassste~l (skyscraper) 

3.1.1.1 .3.3 . ~. V0r~ + Noun 

T"is pattern is very productive. F-:>r instance1break-;ml k , (consignmel'.tL 

r oll-neck (sweater~ 

3.1.1.1.3.3.7. Ad,lective & Noun 

According to, ;:auer, this pattern is 'Ghe most pr~ductive of those cont­

aining nouns (211 : 1%2). And, when they are us~d attril:-utively +;hey a:oe 

hyphenated. To illustrate; broad-brush {estimate) grey-collar (worker) red­

hrick {university) • 

3.1.1.1.3.3.8. Particle + Noun 

The prenosition in this pattern functions as a modifier. For instance) 

before-tax, (profit), in depth (study) . 

3.1.1.1 . 3 . 3.~. Verb + Verh 

Marchand (1969), and Adams (1973) did not discuss this ~ompound. 

However nauer suggests that there ar e some mndern examples; ~~go 'dance' 

pass-fail , ' test', stoP=g~ ' economics' 

3.1,1.1 .3.3.11. Ad,lective + Verb 

This ccmpeund contairo an.i adjective and aver,,; f cO' example, 

high-rise ' tower', quick-change ' a:,tiste. t 
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3.1.1.1.3.3.11. Verh + particle 

This pattern is pro(hctive; actuallv it is not phrasal verh which -i!i 

converted in patt.;,rn but warbs and pr"!position. To illustrate ~ - through 

I Blnllset , tow-away 'Zone', and wrap.-around 'skirt' 

3.1.1.1 .3.4. Compnund - Adverh 

Generally, c0mpound adverhs are formed: hy suffixing - 'ly' to an 

adjective. Howeg»r, other patterns douhle-cruick, fla t-out, flat-stick, 

off-hand, over-night. 

3.1.1.1.3.5. Other form classes 

There are ~ompC'lunds of other form clas ses, but they are not frequent 

and are of extremely low productivity. Compound pr,;,positions inclu~3 

I int,,1 'onto l , and 'because of'. Compound pronouns according t-. nauer are 

"the self frcms and sorrebody, anyone, etc.; compound conjunctions include 

Whenever, SC) that and even t or "(212 : 1982) 

3.1.1.1.3.f,. Rhyme-m"tiva ted-compvund 

The comr<'unds which predcomimte in this class are noun compounds made 

up of two nouns. The major charact.;,ristic ~f these compounds is the rhyming 

between the two elements. Some of the established examples are: hokey-

~ 
pokey, roly-poly. And, other recent examples are : brain-drain, culture-

vulture nitty-~itty. 

3.1.1.1.3.7. Ahlaut-moti vat a d-c "lmp"unds 

Ablaut-motivated compounds are similar to those which involve vowel 

chang",! - rhyme-motivated c)lJ\pounds. This c()ffipound fClrm is very productive. 

Some of the established exampl"!s are~f1irflr.p, riff-reff, tick-tock, Zig-Zag. 

A student, therefore, must attend to these compounds in order to compre-

hend the compound forms in a text. 
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Understanding r elations within the s entence s. 

Moreover, the comprehension of r elations within the sentence 
is not to be negl ected. In order to understand a complex .' 

sentence, it is essential that a student grasps the structure 

of the English sentences he r eads. He should be able to locate 

the subject, the verb, the object of a s entence along with the 

modifiers, such as clauses and phrases of many types . The 

following structure s are basic in English. 

3.1 .2.1. Tr.e I!oun Phrase. 

A minimal form of English is made of an article and a noun. 

For instance, "~he man came". If the noun phrase i s expanded 

it can contain one of the two articles in English 'a' or ' an ' 

or 'the '. For example, She bought 'an' umbrella, 'an' modifying 

and object noun phrase. 

Besides, a noun phrase can be modified by articles , nominals 

and other adjectives. For instance, 

The short man brought the gift. 

The two short men brought the gift. 

The first two short men brought the gi f t. 

The Noun Clause Complement 

Noun clauses in English can be rendered as follows • 'He knew 

tha t Mary would arrive, and They pro~icted tha t tho t eacher 

would come • In the above examplos "~hat ma ry would arrive , a 

and that the teacher would come are obj ects of the verbs 'knew' 
and predicted.' 
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The N010Ul Phrase and the relative clause 

The noun phrase in English may contain relative clauses. The structure 

of the relative clause has the same description as the noun phrase. The 

relative clause contains a head noun and a sentence Th" pronoun in the 

cladse is the sarre as the head noun 0f the sentence. For instance, 

'The guests who have bought the house went ' 

We sold the house which we bought a month ago .' 

The relative pronnuns 'who' and 'which' modify the nouns which precede them. 

3.1.2.2. The verb Phrase 

The verb phrase in En~lish is the minumal ~blig~tory unit. It can be 

rendered as follows 

Mary came 

She sings sweetly 

These are sentences which contain verb phrases where sentence (1) 

contains an intransitive verb-which does not take an object; and 

sentence (2) contains a transitive verb~hich can take an object. This 

sentence can be transferred int" a passive ser:tence . Sentence (2), h"wever, 

can not, as it res gnt no cbject. 

The verb Wrase and the naun phrase 

The verb phrase in English contains a verb and an nbject n0un phrase 

which contains a transitive vern. Transitive verbs are those which can be 

followed by cnject noun phrases. 

John bought a bonk 

Dr. S. diagnosed the patien~ 
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~othe of the verhs 'bought' and 'diagnosed' are transitive verbs which can 

take object noun phrases. 

The verb and the Prepositional phrase 

Verb phrases in English also contain Noun phrases and prepositional 

phrases. 

I wrote a letter to John 

The verb phrase 'wrote a letter to John contains 'wrote' the verh phrase, 

fa letter' a noun phrase with an indefinite article, and 'to John' a preposit­

ional phrase. 

:1esides, sentences in English are very short when compared to sentences 

in Amharic. 

And indirect speech when transformed to direct speech is difficult for 

all foreign language students. T~erefore, for Amhaic readers an indirect 

form is a new form: 

In addition, Amharic s~aking studen~~ don't come across gerunds when 

reading English. In English ther6 is no frequent use of gerunds. 

Students' comprehension of the structure of sentences aids them t~ 

identify the reltionship of the parts of sentences ~uickly. For instance, 

students don't stumble on every sentence when they read' the following par~­

graph from 'Meet your worst E~my The 'Rat' ~""pted from Freshman English 

lOlA : 1985) 
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Two rats cross the hen house floor towards the 
nests. The one seizes an egg in its forepaws 
and rolls on to its back. The other takes hold 
of the egg snatcher's t ail and drags him, egg 
protectively clutched to his b, som, back to 
their den where they enjoy their loot together. 
This story though it may be more myth than fact 
has been told, with slight variations, since 
the thirteenth century. 

As a result they can match column A with B 

Two rats drags the egg snatcher's tail 

The snatcher ?---'~ross the hen house 

The other rat rotectively clutched the egg 

3.1.3.0. Linking Sentences and Ideas 

A student, when readine, recognizes the relations within 

sentences or between sentences. It is essential that he looks for 

such relations that can exist between different parts of a text. 

The following paragraph taken from the text on ' cycles ' 

(refer to Appendix XVIII) is given with some chnages to show. 

relations between different parts of the paragraph. An excellent 

comprehension of ideas in the paragraph can help a student correc.t 

the errors . 

The ash if spread over the land, are eventually 
absorbed by plants. The solid par~les in the. 
smoke ~ washed down into the soil by rain to 
be taken up by plants. The carbon dioxide are 
absorbed by plants. Any other gas produced-is 
converted into carbon dioxide or into minerals 
and ~ absorbed by plants. Though you burn the 
wood and leaves , what you produce in the proo3ss 
will eventually become wood and leaves again 
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The underlined words show faulty relations of the sentences and ideas. 

A careful student would undoubtedly, correct the mistakes when reading, 

for meaning. 

3.1.3.1. Reference 

One of the ..... ays by which a writer links structurnlly independent 

~en"ences is 'reIeren6e' A good writer can use it skillfully to link 

iseas by tracing the reference words here and there in the text. _ 

The clues the student makes use of may be some which refer to ideas, 

words, objects, which have already been mentioned9anaphora) or to 

ones which are going to be mentioned (cataphora) • Failure to 

understand such links, however, leads to a serious misunderstanding 

of the text. The following text contains anaphoric clues and a good 

reader must be aware of them. 

E cept for man himself, t is probably 
at once the cleverest, st· destructive 
and adaptable anim n the:face of the earth. 
From near the f;:~~n Arctip to the blazing 

desert this animal with its remarkable instinct 
for survival has not onlJ_§~~v~~man but at times 
threatened him' with-extinction: rat-borne diseases 
may have killed more people than all the wars 
in history(Kevin:37:1985) 

The arrows indicate the reference words already mentioned. This 

technique is helpful in that the writer economizes space and time 

by reducing redundancy and the students mnke use of them as reference. 
Nuttal writes; 

This skill involves identifying the meaning 
of words like it, he, our, this, those, then, 
one"as in the wrong one) so/not (as in I 
think so; It appears not) and comparatives 
(smnller, same, additional, such, other etc,.) 
( 90: 1982) 
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As a result, these are essential as he tries to locate their meanings 

elsewhere in the text. And, a student gets information from the 

writer that he has used or referred to these words else-where in 

the text. 

3.1.3.2. Linking Words 

The linking words (Conjunctions: Halliday and Hasan) are not 

identical to the reference words. However, they show the relationship 

between different parts of the text. These words are not diffiGult 

i · nature ; and they are self expressive in that it indicates that 

a similar idea, method, or view is likely to follow. But, relevant 

exercises and contexts are essential to clarify their meanings. 

They must also appear in different contexts as it is only then that 

a reader uses them as helpful devices • Nuttal writes "these words 

are signals that tell you the kind of relationship the writer. 

intends between two parts of his text: if you can understand one 

part the discourse marker serves as a possible key to the other part" 

(96: 1982) 

These link words ('discourse markers:Nuttal) have different 

functions; and, the knowledge of their functions is pertinent to 

the understanding of a text. The functions of linking words show 

three different relationships in three troups namely: show reported 

events, the organization of a text; convey the writer's view. And 

some of the linking words are used in more than one group. In 

addition, they are rendered as words, and phrases. 

The group which signals reported eVents('Temporal: Chapman, 

L.John) are: then, first, at once, next, the following day" (~,:1982) 
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A student. as a result, understands their meaning by making 

reference to the time used in the text. However, the use of the 

linking words is by no means the only way by which time relationship 

is expressed. 

Furthermore, the markers which show the organization of the 

text, only show what the writer is doing at that moment; for example, 

'to conclude' is rendered when the writer is concluding.'namely' is 

rendered when he is specifying, etc,. Nuttal has grouped these 

markers according to their function: 

Sequencing- first of all, next, etc,. 

Re- expressing- that is to say, or rather, etc,. 

Specifying- namely, viz, etc,. 

Referring- in this respect, apart from this, etc,. 

Resuming - to resum, getting back to the argument. 

Exemplifying - to illustrate, for example, etc,. 

Summarizing- to sum up. 

Focusing. let us consider, in this chapter we shall, etc,. 

Moreover, the markers which convey the writer's point of view 

are those which show 'cause and effect' (Nuttal: 97: 1982). In short, 

they show the reader the relationship between facts or ideas as 

percieved by the writer. That is to say his attitude to them. 

He mayfeel they are similar, they are con 

is the cause of the other. 

or he may feel one 
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Hansan and Halliday, and Nuttal divides these groups into identical 

divisions; namely, Additive- which show an addition of facts, or 

ideas; Adversatives- which convey how 'contrast is confirmed' 

(Chapman L. John :89 :1982); and Causal- which designate relationships 

of condition, cause, effect, result and intention. Refer to appendix 

no.XIX for more subdivisions of these markers by Christine, Nuttal) 

Let us consider the following short paragraph from 'Airships', 

Nuttal: 197:1982. 

-----However, airships had many defects they 
were very l a rge and could not fly well in bad 
weather. Above all, they suffered many accidents 
because of the inflammability of the hydrogen 
used to inflate them. In 1937 the Hinderburg 
airship exploded in NOI7 Jersey and 35 out of 
100 passengers were killed. 

From the paragraph a reader understudy that 'however', is used as 

an adversative because its function is contrastive; and 'above all' 

designates condition and expresses cause. 

3.2. Improving Reading Speed 

Reading speed is worthless unless the readers understand 

what they read. Nuttal comments; 

The days have passed when people ere prepared 
to accept uncritically claims of reading speed 
or sev';ro.l thousand words a minute. Such speed 
must be seen as extreme forms of scanning 
rather than reading proper. They are useful for 
people burdened with masses of documents, but 
not for study purposes nor for re-creational 
reading. (35:1982) 

However, Nuttal advises that speed should not be ignored because 

of these uncritical claims. In fact, foreign language stUdents do 

make progress once they understand its use; and, that it is possible 

to improve. 
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Moreover, with respect to comprehension in reading, researchers 

believe that fast readers understand more than slow r eaders. And, 

many have claimed so by justifying that fast readers can take in 

the sense of two or three chunks at a time. And, this is an easie 

way for the reader to change the chunks into coherent messages. A 

fast r eader widens his eye span and sees v~itten material more in 

terms of groups of words than as single words, each of which is 

equally independent and important. On the other hand, a slow 

r eader finds that he has to concentrate on every word in order to 

understand what he r eads. The problem is that he does not know the 

language well enough to t ake in many words at one time effec tively. 

"he t ends to read the t ext word by word especially when the text is 

dHficult."(Nuttal: 36 : 1982). That is, this may be partly due to 

the l a ck of knowledge of the l anguage , This habit can be improved 

by providing the students with texts that are already divided into 

sense groups. 

Although training is highly r ecommended for students, to 

improve their reading speed and ther eby facilitate comprehension, 

this may not be the only way by which a learner develops comprehen­

sion. A learner Crul develop comprehension with various materials by 

varying his speed accordingly, because there are occasions when even 

speed docs not become appropria t e . In othe~vords, a r eader has to 

be fl exible • He must vary his speed, and his whole manner of 

reading. 



3.2.1. Varying Reading Speed 

There are different ty;>es of reading materials. Therefore, a student 

must read . :.fferent kinds nf materials at different rates and with fiifferent 

amounts of attention. "He l earns t" read at different speeds for different 

purposes. F<-r instance, 'a dense! !Taterial w~nltill-.icall the rf'laders! attention 

very much" (Nuttal : 36 : 1982) As a result ~f a difficult material, a 

student has to look up every new word in a dictionary, which does not only 

slow d~ his speed but also distracts his thought processes, A good atufienj 

~an combat these interruptinns, by trving to comprehend the word from the 

context. Decause continuous reference to a dictionary make~effective reading 

very difficult. Therefore, care is to be taken with 'dense' material, as 

very few words (Ian carry a maximurn amount of information. And this kin-t 

of material, mostly does not ~esent infnrmati~n in a more simplified way. 

When speed is exerCised, it is done with a simple material. Once students are 

well acquainted with simple materials, they can move t'l as difficult a material 

as their level of comprehension may allow them. The most important point is 

that "Quality must not suffer in the Quest for greater s;Y.led" (Wainwright 38: 

1~77). And, it is always possible to read faster and also with comprehensi~n, 

when the text is full ~f new words, complex sentences, and difficult ideas. 

3.3. Fr<'lm SkimminJ?; to Scanning 

3.3.1. Predicti~n 

Prediction shows an active invo~vement of the reader, And , t his skill 

shows that the reader has understood the writer. When a student makes a 

right guess of what is likely t~ happen next it seems that the student and the 
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writer have the same thought pattern. Nuttal writes "because the 

wri t er organizes his ideas and because people often think in simil ar 

ways, it is possible to predict what a text will contain (12 0:1982) 

Such a type of student often finds a text easy and shares many of 

the writers presuppositions. 

Prediction is helpful to a s tudent to tackle difficult texts 

and a student must be conscioua about it. It is quite natural tha t 

a s tudent goes on making hypotheses about what the writer is 

likely to say next. However, these hypotheses, sometimes, prove 

wrong and are replaced by the writer's hypotheses instead. That is, 

a reader does not always guesses right. One thing is essential- the 

student must realize that he is wrong and must find what the reason 

behind it is. Nevertheless, if a student can grasp the pattern of 

the text and the organization of the argument he can guess what the 

next step will be. 

He can develop it by uoing some of the sentences as cues. These 

cues guide him as to what is likely to come next. Therefore, the 

student relies on these cues • When does a student start predicting? 

This skill begins from the moment he reads the title and goes on 

thinking about what is likely to come next. Furthermore, sentences 

can stimulate him(periodic sentences) to predict, as these sente.:. _Js 

build up to main clauses-usually through a series of phrases or 

subordinate clauses and withhold the main iaea to the end. Besides, 

a good stUdent can prepare questions that he thinks the writer will 

answer • And, if most of the questions are answered then the reading 

isa purposeful one. The following example makes clear what prediction 

is 
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A SON TO BE PRnuo ~I 

Lea " week, Rahman's wifo;! had an accident. Rahman's youngest child, 

Yusof, was at horre when it happened. He was playing with his new t'lY car. 

a. It was a plastic one which had not cost much money. 

Ihl Rahman had given it to him the Wlf'3k before for his ~irthday. 

c. His grqndmoth~r lived in a different town. 

Rahman had given it to him the week-----Suddo;!nly, 

Yus"f heard his mother calling flelp/. He l,)\ 

1!l He ran t .l the kitchen 

b, He went on playing with hiJ c~r. 

c. He started to cry. 

He r~n to the Kitchen, His mother had burnt herself with some h("t 01'0' .ing oil, 

a. She was very foblish and R~hman was angry with her. 

b, She was crying with pain ad the pan was on fir,e. 

i£l Yusof ran back to fetch hi~ car. 

Yusof ran hack to fetch his car, 
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3.3.2. Anticipation 

A student who is actively involved in read~ develop accurate 

anticipation. He can anticipate to a certain extent the nature of 

the material he has yet to read. So, a student must try to be one 

step ahead of the writer to grasp as quickly as possible the overall 

organization of the material and use this for quick and effective 

reading. This skill is developed by taking the opening sentence of 

paragraphs and by trying to develop these sentences into paragraphs. 

And, finally, the students can check whether their anticipation is 

correct or not. 

3.3.3. Previewing 

This is a specific reading technique which involves the use of 

the table of contents, the appendix, preface, the chapter headings, 

and paragraph headings in order to find out the required information. 

A student's ability to anticipate and the skill of reference are 

essential in finding the information. These two techniques, namely, 

previewing and anticipat ng are closely relat ed . As a student does 

anticipate what is going to be discussed immedia tely after he has 

referred to a table of contents or an appe ndix. 

3.3,4. Skimming 

When students skim they allow their eyes to move quickly down 

the pngo not rending chunks nor sentences~ For effective Skimming, 

there must be a clea of purpose , quick attention tq headings, 

to the openning and closing of sentences. It is helpful when students 

want to get the highlights of what is written and can attend to only 

the part that is pertinent for the purpose • Again, it is helpful 
for 
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er when a specific infnrmation is re~uired. Therefore, it is a technique 

employed for fsst reading in trying to find ryut important infbrmation that 

the writer thies to communicate. Shefter writes : 

If you can leaf through a few charters, 
!Set a quick pr~vie~l, and d'lcide whether 
this is your kind of reading mst~rial 
-----the same procedure can be used 
when y::>u study a rart of a book. A 
rapid look st the text to be master'ld 
gives an overall vi ew of the subject 
matter and helps you decide what peges 
will need you closest attention (305 : 1959) 

And t his is dome by rejectiug all those that are trivial in the text. More-

over, it is a remedy to most students who spend to~ much time by giving 

equal attention to all parts of the text. 

Nuttal 3!iggests "It is a skill that requires the student to pick the 

most prominent part of a material here and there" (Grill'lt : 19 : 1992). 

Skimming is not reading. However, it is a valid reading technique that can 

be emplnyed to get information from the printed ~age. 

3.3.5. SCANNING 

Scanning like Skimming is a skill which is employed to get a summarized 

information, Scanning is not reading in the actual sense. However, it d~s 

nnt deter the need for careful reading. What is involved in scanning is a 

careful selectiom of a certain part of a text wh~re the most important inform-

ation is located. In other words, when a student wants to locat~ a specific 

information he does not nebd to readtQe whole passage carefully. He might 

scan hy finding the specific information at a certain raragraph and then read 
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carefully. For instance, a student might be given an article or a paragraph; 

and may "e asked to find a specific inff":'mation and summarize or draw inf"rlT.­

ation from it; or a student may !-e given a paragraph and may he required t " c 

circle all past tense forms of verhs, or all negative suffixes, nr all 

adjoctive suffixes as quickly as possible; ~r he may be requiren to inform 

quickly by reading a programme or by lookine up a word in the dictionary. 
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CHAPTER 4 

4.0 Reading okillo employed in reading Amharic tex~o 

Amharic is the national language 

t«l the Semitic family "f. languages. It 

of Ethi~pia. It bel~ngp 

io written from left to .. ' _ 

right •. It has its own writing symb~ls and they are quite different 

in form from .'tho-; writing symbols cf English. This language has 

only twenty-seven consonants and seven vowels • . Each conll"nant has 

seven forms because of the vowels. I!'ur-- ltermore, Amharic consonants 

are sometimes given as thirty three, and this can be explained by 

the fact that some are represented by more than one symbol. Hence 

these thirty three consonants with seven vowels each- total 231 

symbols. 

Besides, there are some diphtongized forms. All separated ~ 

words in the language are given in a printed page by a slight gap 

Ar by two dots (:) placed in a perpendicular line. And, the end of 

a sentence is marked by a square of four dots (::) • Other 

erthographic. signs are /n~~Oa s4r,z / equivalent to comma. By 

and large, there are no prGblems in Amharic reading since there l 

is more or less, a one to one correspondence between the sound and 

the symbol. Th - only problem a reader may encounter is that he 

might be aonfused by the alternate spelling forms of some words 

that are written with more than one symb~l. 

4.0. Understanding the meaning of words. 

Eventhough Amharic and English are different languages in ;-_ 

structure (from symbol to syntax) the way the texts are presented 

are basically similar. A text in both languages in composed of 

words, sentences, compound, complex sentences, and within these 

kinds ~f sentences there are phrases of many kinds. Adjectival, 

verbal, infinite phrase, adverbial phrase and clauses 
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(in which the riilative clause is one) In a certain text unfamiliar words could 

he given and in hoth languages the r")ader has to US9 th9 context or must find a 

synonym or an antonym of the word to understand the m9aninb of these words. Let 

us, s")e what a reader does wh9n reading unfamiliar words in Amhar ic • 

... 
4.1.. fr.ferenc'l 

A student who r'lads an Amharic text comes across unfamiliar words and can 

use the context as a source of th'l . meaning of the word. That is, he deduces the 

meallir'g of th e word from the context. Sorretimes, he uses synonyms or antonyms t., 

help him understand the meaning. For instance, in the fol1r>wing text th'l student 

has rnan~ reading clues which he ~ould empl~y fo com~rehend th9 text, 

/w(;ru m~gabit ne-bbbF.r. qf;nun gan b 10- -
t a k 2' kill r alas taw ~ s ::; We m, \:g~a Y€ sam.'3 ntu 
r agamall g E d (. rna s a len C b € r r e. bu I w e. y" m 
hamus m~h.n tall(,b£t. b{.S5.'.'at lay It;ma3a 
Wf,d'Eb et.-l sZ>gtba !ial'E.beten kal"w£ta-rowa 
q"l o'l. bailwat lag€, n£,hu. ka h"yawt;;t kU'a t eM 
n 1,;g£, r"~ Y'<. me> m~!l SI;W. t ayne.t t ayd ~ ll~ hum 
bErn <:- ~ £. n~ i'.fla nur~ 1 «,merka t Y ~ m" '6 ril n € !'t. 

k..:miyar€,k uil~m y!ShaYJw~.t e falagoto~ 
andu Yf.bal Eo bete 1'1:: g t ga ta n £, bb'E.r. b E. tel,.~ Y~ m 
k£sara wave we,dt: ~iete sago,ba y\:,b'i,ga muqE". t 
y", I and e nd gize b ~ I addis tab ha lay Ycmmi-
we.rdw har'Jr kafuM yas~ tn3q n'Cbb£r, 
vehudade lGk w f, yd Y (3 ~ €. b;;.l q 'C,ffil. ~£.bihu 
hullu lay y cz; ~we ta ru fasika Y£ s :) lC 
da~no siqoy€ i'i ya h It,ne talc" b ",clj"l 
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A student whn is ~*ite unfamiliar with the w~rd /yEhudade/ 'fasting season t 

can us~ clues to infer its meaning. Fnr instance /mLgabit/'the month nf March' 

i~ the month when the fasting seasen starts, Annth~r /y6bega muqet/'h~t temp-

erature'. This repr~sents the intens~ hl3a~· of this se~son. ;lne thing is imp-

ortant t" note. All these words may nnt he synonym.~us t" the word but they create 

an atmosphere whereby this word becomeb clear. 

Furthermore, a student in an attempt to understand the relationship bA.tw~en 

the parts of a text pays attention to words which support each other to make 

an idea~clear. This writ~r for instance, has used words which reinforce one 

another to make an idea clear. These words are divid~d into two groups the one 

group which explains what the C"haract~r appreciates. The oth'lr group explains 

what the character hates. (disli~s) 

likes I' 

j 
/fE, gS g ata/ /fasika/ 

! / dama no/ /qa 'Z~ 7 / dislikes 

/harurl /YSk3 k w ~ t/ 

Nuttal says that "although sometimes words with several meanings are 

difficult, they are helpful f~r the student to inf~r their meanings in different 

c"ntexts" (77:1982). A student is extrerrely assisted 'oy r'lcognizing equivalent 

or synonymous words as they give clu'ls tc th~ und~rstanding of unfamiliar w:>rds. 

And these clues are rendered with the help ~f different devic~s (This text is 

extracted from 't "iO o:OY S .... t 'A'u.)-n<;;;.t" ) 
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Exp~RlJ:BED DEVICE 
USED 

XPLANATION 
EQUIVALENCE 

____ T~EX~T~ ______________ ~------~----------~------------~ 

/ ••• lld 'lg 0sum k " n" c Et bt.q~ 

~god~lcy~l~m sot~l c.g>r~an 

b.lt.lntgJro~ H.zih !4W ;}nde/ 

s.lr.gudu I al.lfhuna ml.~ ~ r~biya, ~ 

n n~1i .. qe k~t .. l .. q ~.b;;"r O~"bo 
dnr g~b)~e •••••• / 

4.1. 1.1. 

parenthesis 

A student rea d- -1g Amharic text attend to certain relations 

between the words and the context in which these words are found 

And, he comprehends the text if he can identify contrast of words 

as clues to the meaning of othe~ words • He can get the meaning , 

of a word if it is the cause ~f something in the text. And, a word 

is meaningful to him if it describes or is part of the description 

of the effect of something, As aresult, he becomes sensitive to 

these relations and can predict what the consequence will be. 

Furthermore, a reader may identify an object when the word is us e d 

to describe an object whose purpose is described in the t ext. 

Moreover a student may also a ttend to words which explain general 

or specific concepts and ideas • And these are very important to 

the understanding of a text. The folloWing t ext ( adapt ed from 

Y drs t 'A b n t/ 
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Moreover, a student may a lso attend to words which expl ain , 

general or specific cnncepts, and ideas . And these are very important 

to the unders anding of a t ext. The foll~wing text adapted fr~m 

/ Y~da~s~t 'A~bantt / cnn be analysed a ccordingly. 

/ setd'O doro sE:rta ttz~ga'1bta sal"t~mari y ,=- '" gaziabaher 

s.ro landlk£dtk~c • yan3n bE:l~t~w cgara~~wan ta~ db~w 

y£min~ta gize sidf~s bal~bet t cma in ~n.g3da n~na kalgaw 

to'fna kim"dfbu ;;n;;>taillfa l£n a llOw. t~marim"ayhonn"m '''nant 

hulH.t nac.~hu"nna kalgaw m£tf.l'li(at 'alt:bac hu ' a l" w. 

w'Cdiyaw~m balE-bet baynor 'cn~g~da kElMn yadaral " yah;)n 

b~m~s~IE k3rdk~r lay salu bal~bet g~b~r w ha w taco 

b h ala t mari monem bihon balo ~~k s~lal~ ' a~~~tna 

k€m€d€b terrna. bal~bet~m tlIDari 'dnbi bdlEh k~m~dtb 

kf,t0inah 'and;> 'lEb8'iz\:a lam 'al.6dnna lab.> s h n I n dat b l aw 

s t m ta b€zih m~d~biya ' a'l(m~sat balo loga lem" ~ S~~€w. 

bal£.bet b~mstac gize hulum tf.n"hw 'loy.jat • If.z,,,w£t~ru 
• 

'.)nogada bEm£~a 'lu~~r lctmtdtb ntb ~rJnna y&mitmnu 

YEmf.d£bu bal"'a mf.s~l~at bayt i:-waru 'cldayst,Jlla '.,lsatun 

'adafcna 'dytmUlm"I£~ dorowan k£n<mfrt'l"'a : akom£komH:.,W 

m;.g.ilbu siyal~'l 'c'lawan 'an~sta ISm<.llJta t£stntldAta . 

bi'tdm£~ a hy zuri! ' er'E ! ge taw yal u·at lam m~~al$! 'dyalS 

bLyaz w m£dtbiya hult.t gize l £mt.tstat. . . 
l£scsatam way yan,,'llw way Y<lwLd,,'lSw. 'andck~l1<Jf 

YE:tOlEfEgE.W sSw bEJn£la dorowan btl to hede. 

(refer tu the table for the analysis of the re l ations). 
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way y dVlEd~ q£.\' 
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4.1.1.2. Inference through the understanding of word formation. 

The understanding of word formti~n and derivation is very important for 

meaningful reading. To make reading meaningful althnugh tan exhaustive list 'lf 

pref1.x;es and suffixes would be impossihle for a student, a student should know 

the prefixes and suffixes which are frequently used in their reading. And, 

the understandi~ of these prefixes and suffixes is an ""xcellent means of dealing 

wi th unfamiliar lexical items. MoreoV'9r, an Amharic reader would be a t a loss -.: 

without the understanding of affixes as Amharic is rich in affixes. That is, 

he must be able to discriminate the root of a word from the affix. It is then 

that he understands the invented word constructed as a result of the affix 

added t<l it, This is best developed whewa student practices to inf",r the "l 

meanings of words in which the newly acquired form is c"m1)in';!d with familiav 

affixes and bases, In Amharic reading, a student must k!-,ow n:;t only the meaning 

of a root and an affix but als~ the patt';!rn of compound w~rds as well as the 

way thes';! patterns are combined. 

In Amharic, negation, the alDCiliary, person gender, number are marked by 

prefixing or suffixing the verh in the sentence. For i~tance rogation is 

narked by a prefix /al-/ and a suffix /...-n/. The suffix / -4!l/ is lat",r deleted 

if the verb is subordinate. The alDClliary in Amharic is composal of t'lnse 

aspect and model. Tense is exnressed by the perfective - which expresses a 

com~leted action For example; /~t hedE! (perf) tHe went in the morningt. 

According to Leslau the perfect aspect most of the time expresses past-tense, 

and the imperfective- expresses a present or future action; (page 64: 1957) 
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f"r example /yJm~tal/ 'he comes, he will c"me or he is coming, /11m ;,a n w/ 
" 

'he will come or he is going to come' Mdtlel: in Amharic 'model l shows pr(\bab­

ilityor uncertainty of an action which is going to take place, whi~h wn~d 

have.taken place, or which has taken place eg,('5~'/5i!JfaY1'C-!'I('T) (I he may 

write,' I. lCO"'''-!; C{"d/lO'Il .. t 'he would have come' / ~~I1\\Ot'1J~on '1aI101l.1/ 

'he may come' , /111'<- < "-Ie t(J Ill" ,-{) fH) 1)(1 ( / ' having come, 'he may he 

present' Tense in Amharic, indicates the time of the action of a verb whether 

it is past or non past. 

In Amharic negation is totally indicated in the verb, Negatives in 

Amharic occur as prefixes bef0re imperatives and Jussives; for example 

/att~F; d/, 'don't take' /'anrr",ws'i-d/ 'Let us not take , ' The nega'Jive form­

ation includes only the prefixes /all-/, /att-/ /ayY-/ /ann-/ with the basic 

form of the verb suffixed by /-m/. For example /'allm tanv" r,ldon't come' 

II am n?t coming! /'ayyhedunV 'They are not going', The negative form for the 

verb to be is /ayd,,-ll-m/ 

Similary, when we consider the verb ste~ of Amharic we observe that it 

has different V"lrb stems. One of these stems is the ;>asic stem, I'j might 

actually exist in the language or it might be a constructed form. Hailu wri-tes 

The hasic stem is characterized hy the 
absence of any element of augmentation 
either internally by reduplicating one of 
the root consonants or externally by 
prefixing a stem deriving element or b,,:l>!<h 
(11: 1963) 
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The basic stem is, therefore, the verl- form that does not have any prefixes, 

For instance Iwt.ssf:d~1 'he took' (transitive) is the derivation of a Itc-/ 

stem It€,w£.ssE-d£/' he was taken' - Mostly a stem prefix does not change 

the tense and gender but changes the word class, 

In order ttl analyse which verb takes what !'refill: or suffix, it is essent­

ial that ~re observe the grnul'3 into which Amharic verbs fall, Hailu Fulas 

divides Amharic verbs into the follOWing four groups. 

Group one verhs are comp?sed of three class9s, Namely, class A consists 

of verbs such as lsebb~~1 'br"ke~e.' Class D consists of verns such as 

IfEllE. gEl 'wanted', Class C c('lnsists of verbs such as/'ballE g£/ 'misbehaved,' 

Two other classes which fall into this class are the hi-radicals (verbs composed 

of two radicals); for example Ibflla/' a te he' I gEe;: £ I ' bumped', 

Group two consists of verbs whose third radical is germinated. One class 

of group 2 has four radicals, And this class has two types, for example, a 

;fflrh such 8S IrnEn£ zzt: rt: I 'changed money in low-value coins', and I E: I 
'mixe-i! are type one and type two respsctively, The second class consists 

of tri_radicals wh"se final consonant is germinated and tre final radical is 

followed by I -a/; for example Ib£r£ttal ! got stronger,! This class has two 

types, Type one is represented bv I~~ttal 'looked feeble! and type two is 

rendered as a derived stem, It cannot be rendered as a basic stem; for example 

ltf.zE.gaM~1 !prerared ' "ut not 17.Ega»'E/' 
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Qr"UI' three cons is ts "f bi-radical verhs whose cons orurmts are not germinated 

in their root form. There are three clRsses under this gr~up. Class one is 

represented by / saff./ 'wrote', class two is represented by /'l"im / 'st ... od up', 

class three represented by /s,~ £: / 's )ld' • 

Group four consists of quinquiradicals and those verhs having more than 

five radicals. l1In this gtoup V'lrbs do not halTe basic stem forms. Their "asi~ 

forms are theoretical constructs" (HaUu Fulas : ll: 1963). Thatiis, without 

the prefix attached t o them, they don't exist ,as such in the language; ego 

the word / z£gagg f. / does not ">xis t in the language, but only when an affix is 

addefi t·o it. As a result, a student should be anle to identify such f orms. More-

over, reduplication occurs only with thos~ ver~s which have a germinated con-

sonant; f"r example /m £. ~~a/ 'came' /\ik~1:a 'came manY tirres' and V'lrbs 

which are not 'g~minated in the perfect; In these verbs only the first cons~nant 

is reduplicated; for examnle /~afE/ 'wrnte', /~a~afE/ 'wrote many times' A reader 

pays attention also to this dist inction. 

The /t(:t-reduplicat-ed stem / £1' tVst ~adl~~'l /'a-/ verbs such as / 'awE q'l'f./ 
~ .. ~ ~ , , . _ ... 

'knew' , /t"iwaw ~ qqE / ' int50duced tn' is the same as the /tE+r'ldupl1cated sten¥' 

of an"thervverb of the same class in the perfect; for exampl e /tEkkE.l £. / 

'?lanted' - / t'i.kallil [..' planted at many r:laces 'nr 'planted for a longer titre' 

)~ ill" the res"larch'lr has briefly introduced the four grour:s of verbs and 

their s ~groups. Moreover, a r'lader attend to another groun cf verbs which con-

sist of tw~ comFonents. Hai1u writes 'composite verbs ref'lr to a series of verbs 

wi th tw<) c ompone nts each" (ll : 1963). One of the compommts is n"lver affixed 



for person, number or aspect _ it ie always fixed. The second component is 

either /a1<i/ or 'adErrE g£. /. And it is always conjugated; fnr example, 

/7.am' al'£ / ' he ke pt quiet.' 

Furthermore, a re~der is also aware that the first compr.nent can be primitive 

er derivative. When it is primitive it is not derived ffom another verh; for 

example /~s'aljC / 'she slowed down' An~, when it is a derivative, it is derived 

from an existing verb; for example /S()bl--.cr ' al£ / 'l,roke-'from the verh 

In the above paragraphs the researcher has briefly discussed the general 

characteristics ~f the verbs in Amharic. And, the researcher will briefly 

disc.uss the derivation "f nominals from verbs. 

4.1.1.2.0. Derviation of Nnminals from Verbs. 

In Amharic there ~re different nominal patterns. One of these patterns is 

the verbal noun. The verb~l noun can be rendered in the form of /m sb r, m g d 1/ 
Ito break' and 't" kill' r~spectively. The follOWing claSSification is done 

accnrding to Hailu Fulas IS derived nominal patterns. 

4.1.1.2.1. Nominal ;-attern /mE:s\ ... "· 

It is the most produ::tive pattern. According to Hailu 

'The ver~al noun is the most productive 
pattern in the sense that it is a~tomaoically 
derivable from all occuring stems in the 
langU8~e (11 : 1'16. ) 
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And, the main characteristic of a verbal noun is the prefix/mf.-/ 

Generally, the verbal noun when derived from the /t~-stem/ 

is assimilated to the verb just preceeding it; for exampl e 

/ttfEl~ge/ 'is wante~' . The vorbal noun is rendered as /mEf~ltg/. 

The/m -/ prefix is attributed to the geminated first radical. 

Similarly, the verbal noun form the Ita - stem/; eg, /tamrnEnE/ 

'trusted '. Moreover, the verbal form is r eder ed a s /~tamU1/. 1I.s 

a rule, the initial radical is geminated. 

Moreover, those whose last radical is geminated in the perfect 

render their verbal noun form by t aking the suffix/-t/I for example , 

/bElla / ' ate he ' is rendered as /m~blat/ 'to eat'. 

And, the reader is also aware of the distiction bGtween the 

verbal noun formed from the / a-stem/ and the verbal noun derived 

from the basic-stem; for example/~lh&s/ 'to dress oneself'- and 

/milbEs/ 'to dress someone el se '; the distiction lies between the 

vowel of the basic stem/-{-/ and the/ a-stem/ 

Furthermore , a reader, a tt end to the '" ,.,' . '1."· · ,,~, '''''1 derived 

from the r eduplicated-st em abbreviated as (re-stem). It is render ed 

by the r eduplieatien of the penultimat e r adical. 

GROUP RE-DUPLIC lI.TED STEM M +RED-STEM 

/snb~rf/-IsGba bbE-rE/ /m~s~ba~r/ 
/btlla / -/bkllala/ /mebtialat/ 

1 /q~~/ - / qfC.rarre / / mf-qE. rarJ; t/ 

!mtntzt~7 ~/~~zazzEr{ 1 /lll<. mHW! zazEI'7 
/b~rttta/ -/bt~tatta/ /m~b(r~tatat/ 

2 /s~l'Lh/- /S/i1,;: l!a'CE/ /mf.s£l~cac~t/ 

-7~afi7 ~~a~aftl ~~saf / 

3 /flwam£/- 7!!wamwam,/ /m£~wa§wam/ 
/h~£/ - ~a1'ia!4/ /mda!J£.~/ 
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Moreover, a reader attend to the distinction between the pat 

of It~+ eeduplicatedl form ~nd the Ireduplicated stem/. They, both 

are the same from the surface except that the It-I is assimilated 

to the first radical and, as a result, the first radical is geminated; 

for example,/t~s~babbEr~ I-'broken into pieces' becomes Im~sEbab~rl 

'breaking into pieces.' 

Similarly, the la+reduplicated steml has the same pattern as 

that of the re-stem except that the vowel after the prefix Iml is 

la-I instead of I-~-I; for example, I'al~qaqq~s~ 1- 'weeped contin-

ously'. be<romes Imallqaq~s I 'to weep'. Therefore, the .. 1erbal noun 

form in Amharic is similar to the English gerund or infinitive verb 

form. And, the verbal noun as it has been observed is derivable 

frvn all existing verb stems. A verbal noun also refers to inanimate 
, 

objects in such as Im~bratl 'light from Iberra! 'lighted! 

4.1.1.:1.2. NOminal Pattern Imts~b~r.lYal • 

The nominal pattern that is used to designate something as an 

instrument is rendered by suffixing I-ya/. This pattern is called 

as instrumental. The verbal ImEs~~r I 'breaking' becomes Im~s~b~rYal 

'device used in the breaking of something', It is derivable from an 

existing verb; and, it can also refer to places which are used as 

a means to do something; for example; Imlw~d~q I 

"In all the classes and stems, if tho. last radical of the verb is 

a dental sibilant or III it is palatelized in the instrumental pattern." 

(Hailu Fulas : 29 : 67) : for example IW[~~/'come dovr.n'-/mt~r~al 

, a device or a means through or by which something can come dovr.n. 



A reader pays attentinn t" biradicals such a s / f f.~?'<-/ 'ground-he', 

/ S ~ lIla / 'h'lard -he' wh"se final vowels are / - £/ and / -a/ and whose verhal 

noun f .. rms are / m i fl5 £ t / and / m€. smat/. The verbal forms are delet'ld and 

/-ya/ or /-a/ after a !l:.lat.,liz'ld sound takeJ t 'oeir pla ce (il>id 3(1 : 67) 

Therefore, they are rendered as /m,- fay.~r(.!. / ' ginder ' , /m£s<9mi Y(/.,. / 'hearing­

aid' 

4.1.1.2.3 . . Nominal Patte:'n lass i; habb ~ r/ 

nils pattern i)'l derivaLle frnm verb stems basic ~r derived. The verbs are 

der-ived hy prefixing t ile COn3flnant / a-/ and gcminatino; the first radical of 

the verb; for example; 

Greup 1 triradical verbs; /q£rrc. bE / 'approached' - / aqqnar£. b / 

'an arproach' 

" "biradical verbs; /b£ lia.- 'ate' - /ahbt lal / 'ea ting manner' 

" "biradical verL; /~f-H£ / 'sold,' /a'§~E.taV 'sales procedure' 

Group 3- quadri radicals; / d~bal f. --11':/' mix-,d '- / 'add .. (, Ii: lal E. q/ 

'wav of mixing' 

" " quadri radicals; /m£r' m£ r I> /'examined' /amm~amEr/ 'way of examination' 

" Diradicals; haf~ / 'wr"te ' , /' a~,!a ~af/ 's tyle nf writil16! 

"" "/c,omf. / - 'stood up' -!a .... qwa<;warrv" p~3ture' 

4.1.2.4. Nominal pattern /s~ba bh il r/ 

A reader attend to this nominal pattern t hat it is derivable from tri­

radicals, biradicals, and quadriradicals hr example 

tri-radicals; /ltmmed£ / 'got used'- /Umb IT.d 'practice hiradic~ls-; 

/ ff- Mf.. / - 'destnyed' - / fa}!,a ill .. t / 'distra ction' ",uadri- radicals P. / mE.s<. kkE.r£ / 

,i,ear witness' - /masakk '0 r/ - 'witness' 

/ t +reduplica ted sterrv' - / t£. n gP;£ rIO / - ' talked with s Or:l'll)ndy a"out s om'lthing -

/~a gga r/ - 'spee(\bV 
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4.1.1.1.5. Nominal Pattern /sLbari( • 

This nominal pattern is the most productive pa ttern next to the 

verbal and the instrumental, The reader pays attention to environments 

where the l ast r adical is not sibilant and dental; for example, 

/ftll~g~ / 'wanted'- / f Lllagi/ 'seeker', He understands that when 

the las t radical is dental, sibilant or/l/ the last r adicaL is 

palatal a zed; /IEb£si 'dressed'- /l~ba~/ 'dresser', He attend to bi­

r adicals whose last radical is palatalized; for example , /gezza/ ' 

bought', /g&~i/ 'buyer', And, he attend to verbs whose second pinul 

-timate r adical is geminated and the vowel/a/ aft er the pinuJ.timate 

radical./sEbb6~/ 'broke '- /s~bari/ 'breaker '. Ther efore , in Amharic 

the different groups of verbs are designated as folloW8' 

Group1 tri-radicals /stbb~r4/ 'broke ' /sebari/ 'breaker', 

bi-radicals /S(ma/ 'heard' /S(mi/ 'communicator' 

/ltyE! 'identified ' /l~yi/ 'identifier ', 

Group2 Quadri-radical /~ball~q£/'mixed ' /d~balaqi/ 'mixer'l 

tri-radical /b~~tta/ 'strenghtoned ' /ber~i/'characterized 

by strenght', 

Group) Bi-radicals /J~~¥E/ 'sold' /~ya~i/ 'seller', 

The stem is the same as the participle of the basic stem. Only the 

pro fix /~-/ is prefixed , Hence , quadri-radicals, tri-radicals and 

bi-radicals are render ed as/d~ballfq€/'mixed~'-/~dtbalaqi/'was mixed' 

/s,l~i/ ' gets bored easily'- /t~s&l~i/ 'was getting boring', and 

stmi/ 'hearer' - /tts&mi/ 'believabl e ', 
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Furthermore, a student is aware that the participle from the 

I'as-stem! of type C group 1 verbs and the partcipl e of the as-stem 

of group 2 and 3 verb is the same as their basic stem. 
" " 

Group 1 tri-radical I>:articiple fo~ asic.st) (Partciple as-stem ) 
Type C m f.,raqil ' some one who Ii, as,l mDraqil 'someonE 

blesses' 'who lets another tc 
blessed' 

bi-radical /q~il ' absent' :; 'asqcri/-' someone 
who cause a abs"'" ce ' 

Group 2 
quadri-radica' 

,Participle form basic.st) IParticiPle/ as-stem/ 
/m4~zari/' someone who /'asm&nzari/'someone 

changes in low-value " who is in charge of 
coins' changing money in 

-- low value coins' 

e-roup 3 Bi-radicals /l£ki/ 'one who takes V'asl~ki/ 'one who if 
measurement' responsible for thE 

measurementl 

! 

The student who does not face a problem when comes across verba 

such as: 

Group 1- tri-radicals- /tf~add~bt / 'cursed'- /t€sadabi/ 'he who curses' 

On this account the student understands that the participle from 

the t(+ stem has identical forms withthe participle from the t +stem 

group two verbs. 



Grou~ 1 hiradicals IttwE.qqal 'crushed' ; It~wE.qil 'he who is crushed 

II Itlfaggt/'burnt' - Ittfa~:l/ 'something which is very h<>t' 

Groul" 2 

1uadriradicals It,mE. nag . q I 'rediculed' 

It <- m '<- M~~aqi I ' one who redicules' • 

triradical I tE>'lrattal ' got stronger'. It£. b(ra~:l/ 'one whn gets 

stronger. ' 

4.1.1.2.6. l'fomina1 Pattern Is E bE. ral 

The student is aware that this pattern is generated by all tyyes of group 

one verbs, and some gfc:up 2 type verbs. 

Graul" 1; st. bb I: r E. I>,rnkel - Is£. b~ ral 'breaking ' 

If( lH .. gf, I 'wanted', If.) 11£ gal 'search ' 

I gall S b £ I 'galloped' _ I gal£ba I 'galloping' 

for clags Aj n, and C respectively. 

Group 2 type 1, for example 19E1E bb£ t£/'turned up side-down.' Igalb£~al 
, t 
over throwing. 

4.1.1.2.7. Nrotinal nattern /s3b1)arel 

This .ncminal is not so productive. A reader is conscious that it is 

derivable from a small group 1 and gr~U? 2 verb); f~r example, 1m ss 1 I' 

'he used a ,ProV'>rb' - l 'ITh1ssalei '[.roverb'; Is sls~~cn~1 - 'developed' 

IS.31~~~nel 'develorment.' fnr groU? 1 and group 2 res!Jectively. I~ io to be 
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observed that the !leminat'ld penultimate radical is retaired in th", ba:.ic 

and the derived p!'ttern and th"l final vowel 1- fl is dropped hy r"lplacing l-"ll 

4.1.1.2.n Nominal rattern Is a brY"' " 

In addition, a reader attend to the fact that only a few verbs produce this 

""mimi pettl'lrn. According to Hailu Fulas "This list is exhaustive. Only the 

triradical and the biradical p3.tterns can d"lrive this pattern" (71:1')67) For 

instance, I gf..rr E.. f", I 'tortured' - I gorf'f~ 'torture.' I~SrrE.gE- I 'cleaned'-

l !"rgya I 'cleansing', Igabb£"!£, I 'invit"ld' - Igzm'fal 'invitation', 

Itl:ilQtSE-1 'winked' -/ta q3~al 'Wink', and/g€ffa/- 'pushed' Igafya/­

'pushing' , Iw £ gga/' pierced mth a sword - Iwagyal 'war'; I g mma/- 'snatched'­

Iqammyal - 'snatching'. 

l ,, ~<n- j 4.1.1.2.9 N0mina1 Pattern ' , 

The reader is also ~ware that only few verbs generate this pattern. Verbs 

, 
such as Is~dt.bbE,1 'cursed' - IS3M':!1 'curse', I~I'..T~ mms I 'assisted­

I~a'la m/- 'assistance' or 'profit' Imf.s'C. 11£ I 'resembled' Im"<;ts"O 11 

'statue, I~£,qc;ss £ I 'quoted' -/~G'1o s I 'qu~tation', IIEqf.mmS I 'Sorted 

out' -/1oqam/' sorted', l'al",mmE. I 'dreamed' -/llalm/ 'dream) and 

I gf.!fal - 'pushed' I gc fl 'torment', I f!}?.hbal - 'went in' - I go bl 'goal' 

It'C mmal 'got thirst' - Item/ 'thirst'. . . 
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4.1.1.2.10. Nominal rattern /sv"rat/ 

This n0minal pattern is derivable from the first three gr~Ut8i namely 

gr"u;> 1, 2 and 3. 

Group 1 tri:lTadicals /k,bf. dd£/ 'got heavier' - /kohd",t / 'weightb 

Grt)up 1 hi-radicals /~~ffa/ 'lnst'- /tHat/'loss' or 'casualty.' 

11 " " / meSS ~. / became dar k' - / m a'S a t/' evening' • 

Group 2 tri-radical; /l:t.r'e. tta/ - got stronger - /hortat/ 'strength.' 

4.1.3.0. NOMINALIZING MORPIBMSS 

S" far) the research"r has briefly presented how nominals are derived 

fr"m verbs, and will proceed with the discussion of nominalizing mor~hemes. 

Tha t is, a dis cus s ion "f the s uff ixes "r mor phemes would help us tc> kn'JW how and 

what types of suffixes the reader makes use of and attend to when he reads. 

These nominal suffixes are very essential in changing verhs from one word 

class into another. Nominalizing morPhe~s derive n~minals from other n~nals. 

"The deriving nominal may be" 'crimitive'- 'a nominal which does not have an 

underlying verh stem from which it is derived; egT/g~rcbet/ 'neighbor' 

/gurb3t a nna/ 'neighl::>ring' - /r;ur~;) trlnran '<.. t/ 'neighbor~1ood.'" (Hailu Fulas 

7'1 : 1967). Moreover, it is ohserved that. the nominalization nf wnrds shows 

us that every nominal is derived from a \"erb. eg /sf.bara/- 'a broken one' 
, 

from /scbh<:, re /'he broke'. And,this derive~ /s£l:>aranl'l£t/ 'the fact of being 

broken. ' 

Another kind nf n(lminalization is compounding. This nominalizaticn is 

very rroductive. It has multiple suffixeo which can be affixed to wClrds 

to change their meanings. The researcher, lmowever, will trea t the nominal-

izing morphemes first. 

I 
J 
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4.1.1.2.1. Nominalizer/-anntt/ 

This morpheme is very productive . It can be suffixed to a nomina], 

a verb e to; for exampl e/bet/ 'housc'- /betonn~t/ 'the fact of being a 

house'. It is also suffixed to words which end in consonants and 

vowels. Nominals tha t end in /-.J when /-~nn~t / is suffixed either 

I-a/ of the morpheme is retained or in some environments the final 

I-at oi the nominal s is r etained and I-at is dropped; for example, 

/lela/ -'theif' -/lebann~t/ 'the fact of being a theif' .1~d L~ some 

cases the retention of the l ast vowel I-at is obligatory; for 

example, /s~bara/ 'broken one '-/ stbarannit/,'the fact of being broken' 

Moreover, when it is suffixed to other vowels other than those discuss -

ed above the /-a! is dropped , f or example,/b£q~lo/ 'mule '-

/bE~lonn~t/ 'the fact of being a mule'. 

4.1.1.2,2. Nominalizer /-~a/ • 

This nominalizer has t wo allomorphs • However, they ar e not in 

free variation. This nominalizer is suffixed to a set of abs tract and 

concret e nouns ending in a consonant; and /-tenna/ is suffixed to 

another set of concrete nouns which end in vow~ls; and to some 

type 1 verbs of group 1.For exampl e , nouns endi ng in consonanta 

/nEgtr/ 'case ' - /n~g~~/ 'scoundrel', /~mb/ 'wall' - /g~mb~a/ 

'mason. Nouns which end in vowels/-at drop the vowel/-at. When /- nna/ 

is suffixed to them ; eg ,/gurra/'boasting' - /g~~/ 'boaster' 

/~mata/ -'silence', - /~mm3tE~/, 'quiet ' . And, when /-~nna/ is 

suffixed to nouns ending ln any other vowel/-t/ of /-&~a/ is 

dropped; eg ./laqso/-'mourning-/l~q_son[a/'mourncrs '. 
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Furthermore, nominalizers / -t c 11m/ and /-stsl'ii{a/ are in free variation if the 

nouns end in consonants; eg,/mahbsr/'an assc.eiation' - mahbE-rE-tEi'\na, a 

member of an association; and if the ward t~ be n~m1nalized ends in vowel/-a/ 

then /-te. nm/ is simply added; eg, /s(.rra/ 'workBd' - /sarah"l'iiY>/ 'worker', 

4.1.1.3.3. ~pminalizer /-ta/ 

It nomi~lizes composite verbs and other few words which occur as ohjects 

of the verb / 'alS / 'said'. C,mposite verhs are of two kinds. Biradi~als 

and triradicals. To derive a nominal from a biradical /- tal is suffixed; for 

example /hamm al£/ -/~mmata/ 'silence', And to derive a nominal from a 

tri-radical vowel /-<:; -/ and /--ta/ is suffixed; eg /'az£nn'al / 'got sad' 

-/azE.oota/ 'sympathy' . 73iradicals + tLn + prefix /t~n9aga/ - 'shouted' -

/~a§ata/ 'shout' 'tunnult', 

Grour one bi-radicals /s£mrrE./ 'heard' - /sameta / 'warning' group-three 

biradicals /honE / 'became'-/hUJl8ta/ 'condition.' Type A hiradica13 whose 

initial radical is /r-/ such an /~£bba/ - 'reproduced' /~rbata/ reproduction. 

Finite forms such as /Vdq-o r /- 'forgive' /y;,qa rta/ 'forgiveness,' Triradicals 

which form I-tal nominal for example, /W.ddsdS/ 'f'lrced' -/;;.>ddeta/ 'obligation' 

Verbs which cccur as direct objects of aver',; ego lash 'als / 'agreed' -

'accepted' /ossita/- 'acceptance .. ' And, tI1ere are two kinds wh:'lse gr~up is not 

clear, They ha ve bases, ego /wel/ 'agreement' - /w.,lSta/ 'favor' ~here are, 

als'>, some which d., not have a 1;ase /'6 0 rn a ~amta/, 'rumor' /kor£.bta/ 'a high , 

land,' 
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4 .1.1. 2 . 4 . Nomi nal1zer (-, Ma(. 

A name of an e thnic or na tional group to whi ch (~~a( is 

s~fixe d designates either l anguage dial ect or national group ; 

for exappl e , (tdg~( ' a name of an e thnic'( t ,Jgr[; (, (tilg~NMa( 

' a l anguage ' 

I nterrogat i ves to which (-~nna( is suffi x ed are (man( ' who ' 

( yet( ' where ' , ( IIIdn( ' what ' - and are r endered as (man~Ma( , 

(ma~~a( , (ye~~a( r espectivel y . 

4.1.1. 2 . 5. Nomi nalizer (-.)rma( • 

The three radical verbs to which (-orma( is suffixed , the 

middl e radi cal become s intervocalic. Then, when(-c)nna( is suffixed , 

i t s first vowel is dropped ; for cxample ,( s~~£f( 'lazy ' - (~nc~rma( 

' l aziness ' . Four radical verbs to which(-J rma( i s suffixed are of 

two kinds ; those in which there is no vowel between the second 

and the third consonants. These a r e the tri- r adical s of which the 

mi ddle one i s gemi na t ed and the quadri-radical s which consist 

f'our different radi ca ls; for exampl e , ( s,J mag3 lle( ' ol d man or 

woman ' (~ mag31~rma( ' ol dage ' , Bi- radical s to whi ch (-arma( can 

be suff ixed are (liq( -' cduca t ed '- (liq~rma/ ; exc ellence ' 

The (-.nna( can be suffixed to (' aroge( ' ol d ' ('or~rma( 

' ol d ago ' . The abstract noun ('ar~~rma( i s formed a ccording to 

the vowel harmony rul e given ',,,.' changes t he( g( in (' aroge( to 

(~( . However , the verb from whi ch (' aroge ( 'used ' or ' old ' i s 

derived is ( ' arcggE( . The initia l ( a-I of ( ' a reggt/ i s a r adical 



- 74 -

4.1.1.3.6. Nominalizer /-arr/ 

This is sufft ... ed to nf)uns only . If a noun ends ima consonant the nominal-

izes / -am/ is s~fixed to it; for example, /habt/ - 'we_ th' /habtam/'wealthY~' 

/hod/ 'belly' - / hodam/ 'big bellied. ' If the noun ends in a vowel, the 

vowel Bhanges when it is suffixed to the nominalizer /-am/ for example; /f3 r e/ 

'furit' 'seed', / f il ryam/ - full of or capaUe of giving f!:nit .' 

4.1.1.3 .7 Nominalizer / - e/ 

This nominalizer / -ammna/ is suffixed to concrete nouns ~nly. (Hailu 

Fulas : 1O ~ : lY~7) The nominal so formed is an adjective. / d;ongay/ tst("lne t 
<! 

/ddngayal _/ ' stony' . I t deSignates "capacity for" and is used to show re-

semblance" Ci.!U.s! : 108 : 1963). The suffix when added t o a nominal such as 

/d~ngayamma/ 'refers to the potential that something has; and it designates the 

likeness of a certain char acteris tic ; for example /~ynammna/ ' that resembles 

the color of gra pes • 

4.1.1.3 .8. Nominalizer /-e / 

It is suffixed to a limited number of nouns. It is suffixed to the names 

of some places within t he confines of ~thiopia . The nominal deSignates the 

place of the person. And the v~el / n/ becomes / -yye/ ; for example, /wello/ -

'name of an Admi nis t rative Region in Northern Ethiopia', /Welloya/ ' some one 

from wello.' It als ? indicates profession a nd character or an ethnic group 

/gurre/ , /gond -re/ for some0ne from 'gurage ', and frf)m 'g~ndar' r es pectively. 

4.1.1.3.9 N~minalizer~ 

This nominalizp.r changes the meaning cf a word wi thout changing the basic 

form; for example /~<)b/ ' hyena ' - /f!,a-"''''/ ' :me who ncts like a hyena. ' /moruy 

'stupid ' - / monno/ 'One who is stu¢:~d'; /~"mb/ 'dead ' - /t<>mbo/ ' one whc. is like 

the dead ' or ' inactive'. BeSides , nominals which end in /-a/ take nominalize--r 
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/_/ ;/'ah"VYa/ - 'donkey' - /'ahayyr.j 'one who acts like the donkey.' Hailu 

Fulas suggests tha t cnominals sucn as /qorl§,o/, /tamlbko/, / 'l.endo/ 'beautiful', 

'worship' and 'pyth~n' respectively, don't belong to this class. It is 

suffixed to nouns that have an undesirable connotation (usually a dergatory) one. 

4.1.1.3.10 Nominalizer I-'awi/ 

Wnrds such as /etyol'Y"wi/, /h2lndawi/ are d"rived by suffixing the nominal-

izer/'awi'/which only refers to the masculine gender . A reader does understand 

that the female is forrred by / -awit/ /hyopiawit/ 'a lady from /etY()l'ia/ and 

the plural form is formed by suffixing / -awo yan//'awD yat/ respectively. Besides, 

a reader is aware that /modarawi/ 'which belongs t o the earth' and /s'f,mayawie/ 

'which belnngs to the sky,'spece' or it r"fers~t~e color 'blue'; are _:. 

with the use of this moninaliz"r / -aw·J . And, other derivations of this are 

those which express the quality of a person; eg: /m£nfesawi- / 'Spiritual.' 

4.1.1.4.kl COMPOUND - NOMINALS 

There are two tVpes of compound nominals. 

4.1.1.4.1. Those that have an N+N structure 

4.1.1.4.2. Those that have an N+V structure. 

4.1.1.4.1.1- there are two kinds of N+N structmyes. The reader is aware of a 

structure such as /w€.rq-s £. 'at/ as a compound structure and that they can 

'")ccur independently; for example)/w<rq/ 'gold', and /S sat/ 'watch' 

4.1.1.4.1.2 - There are a l so comp~und structures where one of the comr-ounds 

ends in the vnwel / -f. / ; for example /het£sE. b/ 'family' or / -<"-/ as in W"-nda 

gEr £d/ 'hoy-servant'. However/the reader understands that are N+N structure 

is not an adjective + Noun phra"e, but is r"lf"lr. - "0 as a single unit. 



4.1.1.4.1.3. Moreover, a reader attend to nominals referring t~ cnm~ounds where 

the first is rendered as the mesure )f the second; far example /b~~Cl qo wEt£ t/ 

' a glass of milk. ' 

4.1.1.4.4 - nesides the reader pays attention to structures rendered as 

/say suq/ 'tea shop.' This type of structure expresses that the first item 

is sold at the second. 

4.1.1.4.1.5. - Als') a reader att"nd to nominals desigMting ~hject . - verb r"lat­

ionships; for example /m£kina- sara/ ,'car making' 

4.1.1.4.1.5. - A reader is als o aware of compounds - where a compound is matte 

up of a participle and object verb. The verb is transitive; ego /m£~ " h' ,f safi/ 

/bdr9 oqqo s € bari/. 'a _iter', and ' glass l:>reaker.' resrectively. And, he pays 

attention t~ prepositional noun phrases and participles derived from intransit-

5·· verbs; for example /b E;g " r hyag/ 'a walker'. On the nther hand, a nominal 

compound in which the first is a noun and the second compound is instrumental 

and is a transitive verb. It stands as an o~ject to the second; for example, 

/sa ga m~: q"w r I!. (5 ,1qw/ 'something ti18t is used in the cutting nf meet.' 

4.1.1.4.1. 7 - A resder also pays attention tn compounds, where one of the elements 

functions as a modifier of another nominal; for eX9mple,/d~bd"'bhe mEs'lfya/ 

'writing pad! where /m'C-,}afY'l/ is the modifier ~f d hdahbe. And, when the 

second nr~nal is derived f rnm an intransitive verb, then the first nominal 

bec~mes a preppiitional phrase. 

4.1.1.4.1.a. - Furthermore, the reader needs t o realize that the noun + noun 

structures are compound nomina ~ which need special attention. There is a 

compound where the first cl)mponent ends in / - ':./; for example; /lilbbt.. s "ffi/, 

J 
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'big hearted,' /ayyne si'>wwiOJr/ 'sightless.' Alsn, there is a compound 

which expresses two Ielations neither of which seems to he predictable ; fbr 

example, /het~ Nilgus//y£.n agus bet/ 'a ki~'s house' . / ag€rt g.:.:. &! 

/ yag",r - ge 7./ ' gov'lrnor. ' 

4.1 .1.4 .1.9. - Similarly, com~nunds in which the first component is followed 

by the vow~l /~/ need special attention . There are two types of these 

compounds. In the first type , both of the c~m~ounds refer to the s~me nomi~l 

/q' ~"-la qCl~ f-l/ 'leaves .' /b",rEta hJr~t/ 'metal. And this compound 

refers to concrete objects. Likewise, the r eader attend, to compounds which 

refer to the same nominals and the second means the same a s the first.; for 

example / n{.l'.ca n~cc / 'whitish' comp~unds such ~s 'lllgagfr lOd/ ' girl ' , and 

/wlOnda g E r£ d/ ~re nnminals which d~ .10t refer to the object. 

4.1.1.4 .2. - The second kind of compoo.l1d nominals are cnmp<')sed of a fl', un + 

verb; f0r example / sf. w s € r as/ - 'man ' - made ', / mf.g 'i;.rqt'£.sqa1!/ ' t r ouble 

rreker t .. 

In general, the awareness of What has been discussed so far is essential 

to the reading of Amharic. That is, the kn0wledge nf all the derivational and 

inflectional affixes is very important to the unders tanding ~f a text . The 

f"lU0wing text is marked f or differ'}nt ~ffixes . (Text ada ;:;ted from ESLCE :El 

1 ')81) • 

/WaH!ya yemmiq ~ nl'.W h < 'etyopiya h<l ca nlw ,' ;) sk<t: ~re ,>£s i mt yen t£ r ara ,. 

,"'Ca n <i,W YI':.. tay,,"w . nmrnlnn!iw hC.tSrara 

, 
m£bdlu ondE.f d y€.- l 

"'\~la qo~~l bEtilEYQm 'oste nSw . kcr€-gagam qu~ wa~owo'" mo gdh 1£, 

m&qarEm yE.fit 'a:go roc un wEd E lay :?£rg<lto ht,huwala 'agarocu h~a 
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In the above peagraph the student rays attention tn the fnllowing prefixes, 

suffixes and morphemes. Some ~f these are: 

Prefixes 

Iy \>mmi-I relative IM.rker. 

Ih'i -I prepositi ~n preceding a noun. 

I~ e- lay-/ preposition and a post p"sition 

Il~ -I Conjunction preceding a verbal noun and is used to show purposel 

Suffixes 

I --wI - third p3rson singular (masculine. 

I -o~<! - ?lural markr"r. 

I-u-I - possessive marker. 

I-n/ object marker 

I - a nNJ.I - is a conjunction connecting two wluns. 

Nominals 

ImEqorrV - a nominal derived from the ver;, IC1.om 1- a biradical wrh. 

Im€nt€raratl - a nominal derived from lte-sterrV I~n tf;.raral which is not • 
derived "'ecause there is no word as ItE raral designt.ir.g the same meaning. 

I gfd £;la- g t d s1/ - a com:Jnund noun in which the first and the second comp-

onent stand for the same nominal; they representcC'ancrete o"jects. 

Ir £ ga~ rrV - a plural form of adjectives is desil'nated by the reduplicat ion 

of the penultimate radical as in Ilar;rorl I la~~a~ 2l rl 

A student wh"l can gro\l~ these suffix'ls and prefixes can d'3velon his kncw-

ledge hy guessing other w~rds derived in the same way; for example,plural suffix 

J 
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/'ag~ro~~/ ncountries' , /~g~cc/ 'children' /s~w~~c/; and /hiw~ti nna mot/ life 

and 'death ' /gEY;:'nna. ~-;#qur/ 'red and black'. Negative prefixes such as 

/ rals£ mamny', Negative j ussive /'ayYS-;oma/ Negative infinitive / 'alHln(smat/. 

More ,wer, a student can guess all p"ssible f"lrms that are not given in 

the text. And, wh9n he cnrre~tly indentifi9s a w~rd hther than ~hose possible 

f~rms it is t~ be understood that he is choosing from all othAr f~rms. Therefnr, 

he can fill in the slnt by giving its pnssible forms. 

Word Noun adjective person V"lrl, 

\. 
t'i:..mari mEmar m;~hur 1l1st::mari ~ .• Jt~ mare. 

'ad;:,r c" 'l i. ma,d;!rall d <I rgit lad <l ragi .ad~riSg-· 

r£da m ",rr Cl dat ri dat ra~i 
r o..d Q 

"1 ::- .... .!t 

t aya.qe ml; ttl'. Ydg i tEyaqi t £. yaki mc~tY~'l1 • o • j • 
mE:lc.s'2 mcmmi. I';:: 51 m Elas mtla~ m t' hi E.:5£ 

! 

A student who comes across words derived by affixes can identify their 

root correctly, for instance, 

fif. Eg .7 nn d nn £, t/ root form /gEgcnna/. 'hero' 

/ gul \:1£ tany' root form /gulhU/ • r~W9rt 

/yEmmiyasiz w/ " " /yaz,- / 'held I 

/hayl ;"lnna/ " " /hayo 1/ Istre~thl 

When infering, the student tries ~0 find the word (in the r~ing on 

sentences or perl3/Vaph5) wheth9r it is re;:>"ated anywhere else. As a result, 

he gtesses its mBanin~ from the context. 



4.1.2.1. Understanding R~lations within the s~ntences. 

An awareness of the structure (the word order) of a language is most 

helpful t~ a reader. That is, the understanding of the structure of the lang-

uage helps the stude~t to find out rel~ tions b0tween the com~nent parts. 

(SOV) and other essential parts such as clauses, nhrasea and other modifiers. 

AMHARIC GR~ATICAL STRUCTURS 

In Amharic, the order of words in:' a sentence is : subject-obj9ct-verb. 

The verb, in Amharic, can stand hy itself as a single sentence; f0r examole 

I w sdacc hc.llahu/ I I will take 'rou' (pl). This long word is render9d in 

a single form because Amharic is mark9d for tense, gender, numh9r, ~bject etc. 

However, the nominal order cf the sent9ncc as it is indicated ahove is subject 

o~ject-verb which is quite different fro~ the ~nglish language ward order. 

(Subject-Verh-object). for insta:lce : 

IAb£,bt rnE~-oh af g£zzal (Amharic) 

s\!bject Object 

Abebe Lought a b00k 

(Suoject Verb o~ject) 

Verb 

(1!:nglish 

The verb and the n\:lject p<:>t9ntials are reVl'lrsed in l;,,'th languag9s. 

More~ver, in Amharic a sentence can consist of a subject and adverb. 

lAb c b 'C. me tta/ .. 
Abebe came 

Abebe - subject, and Imf;~t-al is a V9rh in the f""rfect. In AmhariC t "e direct 

object is sometimes express9d by " special suffiJred element anc' 

s' , 
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nf the marker depends mainly only whether the direct ohject is determined 

or not" (Leslau, Wolf 166: 1967); for instance /Ab h etun 'af r s / . The 

marker of the determination is / -n/ with a noun occuring after definite art­

icl~ marker /-u-/ Thus /hetun/ 'the house ' as a direct n~ject is marked 

acc<'rdingly. 

4.1.2.1. Amharic Noun Phrase 

The noun phrase in Amharic consists of a noun; and the subject is refected 

in the V'9r b , 

m~ tta/ .. 
Abebe came - he 

Aheb!; came 

The above sentence is the simplest form of the noun phrase, There are 

syntactic categories which can occur to the left of the noun phrase, 

boy-the came he 

The boy came. 

Sentence /2/ is marked for a definite articl e /-u/ as a suffix to the noun nhrase, 

The definite article always occurs at the end ~f ~djectives; for example 

/3/ / q €. ~c -;;) n-u 1"2/ g- hed-e / 

/ thin - the boy went-he/ 

The thin boy went 

It alsJ occurs aft"lr numerals; for example) 

/4/ /hullitu S"ltocc t i. Mu/ 
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In Amharic, moreover, the noun phrase is preceded b7 an adjecti~. 

Sentence /3/ is an example of this. And, a noun phrase is also preceded by 

numerals. Sentence four is an example of a numeral preceding a noun . rhrase. 

4.1.2.1.1. Nnun Phrases and Relatives 

In Amhllric we use the prefix /yf:. -/ to express relative pronouns 'who', 

'that~.'which~ ani for the expression of the imperfect we use /yf. ffiIIlfl~ / or 

~mma- / i1' the present and future. Hailu indicates t hat "the VBrb "ears 

the prefix /y c. -/ and generally a suffiX pronoun agreeing with the head noun 

which the relative clause modifies (49S:1S'6')). The relative clause always shows 

agreement with the svbject under discussion. And, it is rendered with the 

pest and non p3.st tense. The rela tive clause !lI9.rksr precedes the rerfect 

regardless of the perfect. 

/PJ, /YE-s~rr ,€ QS-w SEW m£~Jil/ 

rm-stole - he-it man came-he 

The !lI9.n who stole came. 

The noun ,.:rr-ase can ),e follewed by a relative construction. 

/6/ /'elsa l~~-u YE:- s £, rr ~ qli,-w-n lI>bs mU1ES-&'6/ 

elsa hoy-the r~tole-he it cloth returned she 

Elsa returned the cl~th which the boy sto~. 

The abo\/"} sentence is a comhination of sentences /'elsa labs mell't--~...{!/ and 

/l<!>~-u l'Or.s s£rr~ qE;/ The dbject noun phrase nf the main sentence and 

the embedded sentence are the same. Moreover, if the relative qualified is 
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preceded roy a preposition then the re~atlve mark'9r '..9 omitted. 

171 I sc;ra1! 6 w" n ~t ~ S r G sut s £ rat" !\tIo/! de m"z ka f E 1/ 

work~the1r to finish they, wjrkers wage pay • 

. Pay wages to the workers who finished their work, 

When the rel"tive is the noun phrasl'l of a ~epositional phrase, the prep.... 

ositiolll!ior~b8e9hailgewill?",i",u .. A or l-bh/. In Amharic these are the only 

prl'lpositiol'l8.1 suffixes that can take object suffixes. 

181 Ik£~b£d~ Yf. - hedd£ - bh-Et makina m£ ~~al 

k(bbr.d~ rm- went he-i'1 it car-came-he 

The car i which k e bl, e de went came. 

The prept'lsltional ~!:>ject suffix is infixed in the verb of th", embedded sentence. 

This infixed l.:ob-I is used instead of I-b -I in the 'J'!"ansformations. And 

the identical noun ?brase nf t he e~,edded sentences Imtkinal is deleted and is 

indicated by I-tl on the verb of the embedded sentence. A reader has to pay 

attention also t~ an adjl'lctive tha t is used i~· a r e lative c~use and that 

comes before the noun it qualifies and is placed after the relative clause. 

191 Itah!;b E.)) ~tbb£~-w y~t£kk£l€-w-b 

ni.~ tah~ha mEn£. ~ ~. :'6.1 

abebech guard-the rm-plamted-h"'-it 

white flower removed-she 

Abehech remov",d the whit'" flower which the guard planted. 
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4.1.2.2. The wr" Phrase 

Every ve~b Phras~ has a verb. 

/v t as tanm.re-w m ~ t t-a/ •• 
teacher the came-he 

The teacher came. 

In sentence /V mitta/ is the verb phrase. The verh phrase contains an 

intransitive verh. On the nther hand, in Amharic there are sentences which 

contain nou~ phrases and verb phrases. 

/2/ 1-. go~1!~u-n g'C. dd£ lu/ 

~ys the dnps-the killed-they 

The boys killed the d"gs. 

This sentence contains an object "ecause of the transitive berb in the 

sentence. Sentence /3/ is an example of a prepnsition which occur& ~efore 

a noun. 

/3/ k" sa ra tErn (. 1 S s£ / 

from work came l>ack-he 

He came hack from work 

The words deSignated as /kf-/ /w!;dt / are pre~'sitions. On the nther hand 

post positions which are two in n1.1!lll:-er are always in pairs. H!'lwever, the pMit-

ions of the pre-and post positiom does not affect the env1rument in which 

they occur. Normally a verb phrase that contains a prepoeition is given as 

-pp+N+N. 1'he pre- and post-positi-:>n occur before and after the noun. In 

that case-it is r~ndered as pp +N+N post position +V : for example : -
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/4/ 13~ k€ -#/ " m;a w ste w ~ tta/ •• 

boy-the fro~ave-inside came out-he 

The boy came out of a cave. 

4.1.2.2.1. Thv verb phrase, the c~upula, and the Subject Com~lement 

The Amharic verb phrase contains a capula /tall ,/n tb 4/ the 

locatives, the adjectives and nnun p~~ses : for example 

a~ehe here exist-he 

Abehe is h'lre, 

/2/ /h~u '2) a m\;bh£ r / 

hoy-the there w?s he 

/3/ /1 gu t rmri m w/ 
boy the student be_he 

The bny is a student 

/L./ 1 g twa t n s m hh r cc / 

Child - few the slllall was-she 

The child was small 

Prepositions exist as grammatical categories, hecause they d~nt have 

any uni~ue characteristic since they occur in the same ~sition as do 

prepositiow in other languages, Verb phrases have prepositbnal phrases ad 

verb rhrases, 

I 
_J 
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/1/ / ab b w d g b ya hed- / 

Abehe t., markBt went-he 

Abebe went tn the mark~t 

Amharic verb phrases include prepositional noun, and verb phrases. 

/2//'abtb, lEkfb£ dEOOs s £t e w/ • , 

abeb" to k b d ball gave-he-him 

Abebe gave the ball to kebede. 

Sentence /4/ contains a prepcstional phrase /1 k bb d / a moun phrase 

/OOs/, and a verb phrase /s£ttaw/ •• 

4.1.2.2.2. The verb phrase and the cnmp1ement 

/3/ 

/l&/tu be bet wast ' allt:/. 

hoy-the in house inside evist-he 

The boy is in the house. 

The complement after the ver'J is a preposition and a noun phrase. 

"In the preceding sentences /k~ -'N ::J st/ and /bt -lay/ are functioning as 

prepositions. 'They are called compound prepositions" (Hailu : 5-19bS) 

Let's obs"rve whether the second components ar"l prepositions too or 

not. .\ccording to Hallu 

The problem nc'w is to determine whether such a 
description is correct or n~t. A preliminary 
investigation of the pr~hlem inc~cated that 
there may not be such a thing as a compound 
preposition of any type. ThIs m~ans that there 
are prefoositions in Amharic and they occur only 
pre-positionall, (5 : 1968)-
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And he g~es on saying they se~ as heads of the prepostional phras~ and he 

concludes that IkE I and Ih£ I are the only prepositions where as IwisV 

and Ilayl are nouns. 

As ?r~positions ~ccur ~efor~ the noun 
and possess meaning in reference to 
'the noun which follows, post positions 
similarly occur immediately after 
the noun and have meaning in reference 
to the preceding noun. P'JStpositions 
are employed n"lt only f ('r n:Juns but als 0 

f or verbs IkE: I and Ibe:.1 are ussually 
the prefixes f or the nouns or 'Rrbs 

that can ba followed by postpositions 
(56 : 1:,641. 

From the discussion it is understood that prepositions have relative positions 

to the nouns by pt'eceding the.a. And post-positions follow nouns which are 

preceded by the preposition. A reader can predict What post-?osition is 

likely to occur if he is aware of the preposition that is preceding the 

nnun. Decause the terms preposition and J'Ostposition becnme confusing in 

Amharic.L9 slau uses positional relaions instead when he refers to ~rer>-

ositions of E;nglish. \,e writes : 

the term preposition is avoided because 
the relation that is expressed in E;nglish 
by a preposi~ion can be render"d in A harie 
by a preposition or a post position, ~r a 
preposition plus a post-positi~n. n'lsides, 
with verbs expressing m~vement toward 
('to ' ) or being in a place (in, at) the 

element exr.ressing the p0sitional relation 
is eptional (49 : 1)67) 
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what is refered to in English doe~ not exactly reflect the actual position 

of the elements in Amharic . F"r instance It~ maroc(!u t~mari het hedu/ 

cor ftc mar"lM u t £ I!I9ri bet hedu/ with and without positional relation. 

4.1.2.2.3. QbNJUNCTIONS 

Conjunction join two sentences in one. The two sentences when jnined in 

one may be called a 'compound sentence. nut, it is understood that this nne 

sentence c3ntains two sentences. 

tall!l9z t£ mari nt-wi 

! amar~ like lall!l9z student he-is. 

Amare is a student like Almaz. 

/2/ / Ialmaz t ~ mari nat/ 

/ 'amare ttmari n£w/ 

sentence 1 is the sentence rendered by joining the two sentences /2/ and /3/. 

And, this is done by reducing the two sentences into nne by the use of the 

conjunction / f3 nd / • 

4.1.2.2.4. The ~,1ect Pronoun Suffix. 

In Amharic the pronoun object is indicated by a suffix. It is Ph&ced 

before the c '.pula / .-I3.ll-/ and I Ebb<: r / and after the conjugated form of the 

verbs in the yast tense, imperative, jussive and gerundive , for example, 

/v / ! aoote b ;lskut lam£, tall a rr; .. (Pr'9S iJnpera ti ve) 

father my biscuits he brought for me. 

My father brought me biscuits . 
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121 I~rsu wEddoh n(bbir I (before the oopula past perfeot 

he talcen you had 
he had talcen you. 

and after a gerund. 

Therefore, a student does not need to stumble on every sentence 

if his reading is aided by a thorough knowledge of the structure 

of a l anguage. For instanoe, see the following short text(adapted 

from ESLCE: 3: 19800 is an exampl e. 

I t(mari be t ('~~qtt YL~mig~bEYdbet g~b~ya nat mal~t 

y~~alal. Um~sale 'and<>stw f~~s ; 1:0~" ; ~ef; ltmli.~zat 

bifEl~ f4rEs liID4g~zat wtd~ w~ydnadLga b~nkEr·~ .t fanta 

b,q~~~ta . w£d~ g~b~ya hedo say~ng~latana b~zu gize saya~~a YLf 

f;ll~g~w.an, hullu Ict.' andcl bota b f.' anIU gize gf.,z:ol to, wE,d<!o betu y~m(. 

rtisal .' ndihum t(mari bet, Umhrt ys;mmis1>tut~nna t~~rt yEmm . . 
ift.1Ugut~n t)~rt btt~w[;s8£nlf. gize IcE'anda bota '.J,ndiyag\Jiu 

tad&rJgal!.lI I 

- .. Word Order r Sent/1 sent/2 Sent/3 

Subject It'imari bet I' and s.w YJmtlts /t~mari bet 
nat al ~8\J ltm~gdzat t adtra gal~lI 

w£q~t y~mmi ~df; qola fLr(s 
g&.b£YJbat / ltm~"zat w~dl.dfga 

"\:'Cf It.m g za t VI d 

/ 

Phrase 
~ynadtga saYJ~~ ,b/tf;wli:SEni- Ic" 
lata saya~ti'a 'and,,/ 

modifi er. Ig<.~ya / b£ 'Y. ~~ta b.,Jzu I - . - - - -
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A student also pays attentio.1 to the subject-verb agreement, 

/t(maribet l~ta mah -a rt Y €- mm ., t as i: nada1!ew mtsar iyawoc 

anna mE m 3 h \ran loaynoru t« mariw ytgiografy, t3ma r. 'rtun k E. t (: mari 
, 

betan<1E, miyage flew 'adar to go It: m awlS g b"-'alE. m yaluta n 'agE-roc!} 

hullu bewasta~ew yf,mminorutan ha:?'abo~ habtacewan t,>raro~an 
• 

w6~15~n bahro15~on "£r£hawO~"311 YEn(zihall3na hullu m~~£noa~ewcnCi>na 

le l<i'6~nm qU~Clra~ew.,~ag ytb£.za, k£giografi gara y~taya ys:?'u 

n€gEro'c! (}y9 :?orE may€. ta na ' a nd~ band m.l ~a nat yasfE.l~g .. w 

m£bb~ r · /2/ hf:?'ih 'akwahan '~nkwans 'awqoawq\:-tun 'asara lay --------. y£mm1yawa-labet gize liyageH :?'oro l£maYE.t ba1!a rnanaltlbat y£matu 

sala '"3 dame 'ayb f.qaw ~.m/ 

Sentence 1/ TE-mariw/ subject /yasf£.l@<;YYJw ·;.~bbEr/ 

Sentence 2/ T ~ mariw /-Subject /It may ~ t/. 

Students need to attend tn the sU"ject and verb of a sentence even when the 

sentence is very coml'lex. For example, b~ttmarina bE- m£m3 he r mE- kakd/ 

y £s t. mCr € ga na ~u :et '~ndif£, t: E.r t\;mariuoc~ nmmE m ah rol:1!ac £.W<ln 

~£baYanna S~JMt b~migE.ba m£r€,dat yasfll.2>ga~~wal. /2/ . 'andand 

termrioU m€m.:'\haro 'l:a~Ew SE;'>lo15c meh"no~~E-wa n ana 'dndf.. s€,w3m 

l£mEtayet YEmif~ll~gu mf-honun f~~3mo y3)\E. ' ,Egalu. /3/1elo~ 

deg&mo mE.m? h'3 ran a n yt;S~W Ytmavg"hacE-w fo~uroci! 'adarogs i? 

yamc..l€.kStalu. /4/msg£r gan mt;.mah,ran 'a nde mananaw o m sew, 

f3qarna 'am£J£katat 'allacew/ 



- 91 -

students can identify verbs and subjects from the texts, 

Subjects 

It£mariwo~~ I 

I landGl lando I 

lYE s E- m£rE g <3 nu ~'til nn 'C:. tl 

11elo'61 

Im·E m;:, horan/ 

Verbs ---
/yd6E'·.£galu/ 

I m~"I' €- da tl 

I lendifE t 'C:. rl 

/Yam <. 1 ~ k S ta1u/ 

I lallal!ewl 

• 

Students reading Amharic texts are aware of the slightest mistake that 

can possibly occur in the text, Some of the errors which always occur are 
~ 

agreement, antecedent errors, TQe follOWing text is adapted from (gSfCg 1907) 

lyastEdadsg 

mfhonun YEmaygEmat't.wana yemayr£ddaw y&lli.m. hast€dad~g rE-gfc-d 

:'E;t€qalalaw saland ha • 

nlw. yastEdad~g m€.s c r" t 

dth .. na livad £ r 3 g S w 
. , 

mt~alu 'ayak€ rakarQ m lankwans oyandandu 

t £:: bayun y E. mmiSI;;. t E w asst edade.gu neW. yast E: dad~gan 

m £ s E. r £ tawi 

lid€ kE mob E t YE mmiyasfE 1~ g£ w ya 13 qun m 'and~l'lm lag!. l! 
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The text when carefully read has the following errors, A student can identify 

the relation hetween the elements of the sentences, 

I guday.,U I 

Ih:3 ~ a boc:cl 

Igudavl 

Ih d c;, hi 

Ik E m L honacc t wi - Ik£ m t; hnnu/ 

Is 'C w'Jcc S nnal Is £ w a nnaY 

f,~mmavasfel(3gcW I In;mmiyasfC 1 d g s wi 

4.1.3.1. LInking sentences and J~s - Reference 

There are many ways by which a reader understands the relationship bet-

ween the different parts of the text while reading Amharic, namely, the 

structure of the sentence, semantic rela tions in such as verb'!sul?ject agreement 

plural-singular agreement etc~andJ the svnonyms and antonyms of w.,rds given in 

the text, 

Furthermore, a student is aware of refp.rence words which come befere and 

after certain n"lu~s in the sentences. Mostly words such as1yohf ; ',)nd;;zih', 

texts, The foll~wing short text contains reference words and is adapted from 

(ESLCE : 6 : 1~87) 

m",X .. t nrn gab gar y.;.s \:. mral k c g r accew, 
. ., 

hasab . ./a 

k" ha3abaccew yJs £ natlal m £ sari yal:ew, be hagf.;. rae £ w y ~ mtlk-a 'a mdd <) r 

hunate lay yalaC'lW m~ tam, n mE sarY'acew bE hag€. ra~ew y£ t~ ft.t r() . . 
hahat lay yalacew dus kurat y .') h-mal kezih bt.lay ye~()r m£sari:>'ra 
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'(:,~ot w€-nea~f.w '",ndaya l'Os£.l a s l'w hamota~ew .. n 'C}ndayafEsE.Ilt'YE.'anat 

hag.,ra ~~wan danab€.r - nE.~antt lEmst adf:g '. rahat'anday 

g",ba~ " ~w y~min;dalh"w n£g£r y~talant g(.~"molSal!ew b"rtat q.)ra~ 

ta~ayan-ost anna 'al';;,§£n t- f bayammst n£.w, 'a nat iltfOr.lt.a-<-.olft"ntn 

ligeb tf -np Me> bubilt"1' asa!is gf 

yc.mma tan I:; sll'(:ew, 'asam'd r '/3 im 'C- tubat • 
.... w 

bal)lyawstal': lO-W litadf;.g.lat y~t"n 'C, sut", n 19oo 'an ,,,,It()lant ~~~ano~ 
.... 

10ll(;~ "In s~taWt sa 'ah~.r l'~ wa n n f., wvalu motu 'aya mas t; lla~u n € w 

y€mata la~ew ~S~Et3n sayhon bartat2ln bE.yeldbona~sw balll1yan,.qa · 
v 

mf.nft. s n {,WVE. t a lanttl'.gqdavawan k E m-sqab8 r 'ahm 

In the above teat,the suff ixes added to t he w~rds refer t o other words 

in the text which occur either befor e Or after them, A student understands h"1ich " fO 

which wprd these suffixes ' refer to, Some ~f the suffixes designate plural 

subjects, singular subjects etc, as the context d~mands it, 

"" /h a zbocc' la/ 
/ c~grrt'1a/ 

/k t: ~ilgCl ral: (: w/ 
(, mE. sarr..cew/ 
{.3ndayal£sd " s w / 
f.~ndayaf f. s::. w / 
!li<;anubat/ 
/yt.d E '!.osulat/ 
/bth>yw<. tal': E., w/ 

refers t o something 

before after 

v 
v 
v 

I 

/e tynpia/ I 
/ 

\I / ' 
"" 1 /geg noe hgoM-.-la/ ; , , 

, 

} 
/ Yftorm(. sara '",tot/ i , • • r 

I 

I 
/H latoc~a'. i 

' 11/ I i /l.a~"c, la". 
/

)1. ' 

: 1<> /toe' l a' • I 

.~ 
.. 

, 
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~inking Sentences ,and idegB : Link wor~ 

Texts which have connectors do not nnlv make ideas and the flow of ideas 

smo~th ~~t als o help a student t~ und~rstand the text clearly. For, they 

function as a lead t~ the student about what the next sentence is. For 

instance, it can inform him that the next s~ntence, is a n additional idea, 

or it is a sentence brought about as a contras t "r used as a cause, Clr cons-

equence; or it can inform him that it is a conclusion or a summary. Some~f 

these cormectors are /',)ndihwn! ' " ls 0' / s 2> I 'i>t ~ h/ 'theref~re' r ntg £, r g <:} n' 

! but' , / b S lelA ' an~ar/ ' "I n the contrary' / b £. t f, ~ 1:: mari, ! in addition' I 

/lIl/Ilk-1 n d vatu' ' 'hecause' /lundsa le/ 'for example.' The f ollowin,e sentences 

can make thes" examples clear"Or. 

/1/ /"'~ siroma 

/n/ We will not gO t~ the cinema hecaus"O the rain is rainine. 

/2/ /teknolol'Y ~mlSna . nuron yaSgL nl'ial/ 

Modern life is attain"Od with techn"llogy 

/3/ Is ;Jll~ :?;ih :?;emenawi teknology lEo m (. rmr m~.tatar 'all<. billY' •• 
Therefore we must leflrn to get modern technology. 

The researcher has discussed the difference retween the structure of 

Amharic and ~nglish. Furthermore, the ord"Or of words is very different, not 

,,"ly because of the difference in the position of the subject, verb, and 

"bject but because of the p. litions these elements have to tak"O when they 

are transla ted in English; for eX'l.mple, 

/bJ :l.u s<.> If. tL caws tku d to k Emf · -n; 
• 

I gC't tired beca use I played too much 
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Besides, sentenoes in Amhario. are very long because they are 
, 
characterized by subordination. And, ther efore the longer sentence s 

the complicated the order becomes when the reader reads in the rev -

erse order in Amharic. 

Moreover, indirect speech is a new form for Amhario readers. 

And, the gerund is more frequently used in Amharic than in English 

which again makes Amharic very difficult to understand . 

4.3. From sk:1-mming to scanning. 

4.3.1. Prediction. 

Reading as it ha d been indicated in Chapter Three involves pr 

prediction. This is so because a reader starts with his own 

preconceptions, thoughts, etc,which are l a t er supported or rejected 

a s a r esult of the reading. In Amharic a reader can make predictions 

by using certain cue s. Vrhat he does is he builds his predictions 

on the basis of these cues. Though complete or exact predictions a 

are not always guaranteed, a good reader i Amharic can always have 

a good fo l low-up-of ideas . A student can predict what form a word 

is likely to t ake when followed by or preceded by certain word in 

particular environments as in certain contexts; he can predict 

punctuation; and whenever there i s a faulty punctua tion he is likely 

to sense it. Moreover, students can predict sentences that tho 

writer is likely to write because they can trace and predict his f 

flow of thought on a certain sub j ect. (adap t ed from ESLCE1975/83). 
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w W b I 'and ' h oMb kl'.lela q anq n qal m~q"datu WI'.y.~m m<-,wasu 

b~:\;"yu layu m~k.:!n .. yat b~-'al~,m h;lZ3bo~ Ir"_kak'-'!. ~!V':':unft k"t£;­

l1;(.mtr't-b£t gize 'ansto YF,qoy ' ~ngi 'addis n OQ0r 'ay(l'-U'-m, beg&<'lz, 

b~tag~re, b£t~g~~na, b ~'amari~a, ~oromi~, b~8umaliLa . qWanqWa_ 

wolia1!'~n k'EbO'rayos'j: ,kffji'ra'a, k ".' ar£,b>:ira , k<:.lelol! y <.;qf,danabi-w 

w~m 'c)ndalu y&tswasnaCf.w qalat y~g~:;i.alu, nrg7:r g"JIn Y'igize 
,r. ' w 

gar sal~m~dOna'f:~wonna Y",~ " 'q a('·}ll!l?>n WF-Z f' , }.r.J.~b'..su k~;n" ..... ..r ... ;j; 

Y(;lUia honf,w y;'sF.munal. s<ll!l.~ih 'a"s":P~:J.agi h ono qaJ. Mn""1"".da 

w£,y,)m sarnwas lli;.fid ' l a lS ?:tm:ma H.'and<=b'_t at,"m YfJDim.".~r.,w~n maflcb 

'alt,'bc\n • y~hf;.\Om yt.mmihonsw qalun k'#~J;F....moriyo. m.-ln, ... ~·U"ft m'l:.C'c..,rt:..tu 

~nl'lq~daw nrc,w I 
A student who reads this t ~xt comes across tw~ synonyms Imtq~datu 

or mliwasul connected by a marker of equival ence 'or'. Aft er readil:lg 

the word ImEqada tul he predicts tha t tho word folJ.owi:1g the marker 

is I~wnsu/. Ard in th0 next s ent ence the writer repe~ts +'he s ame 

word ' ·.~danaC: 'wl and the student predicto that the nex'!; equivalent 

word i" yEo t .. • .. '1.""".)S" w/. 1I.nd the guese happens to be right as it had 

appeard in the text elsewhere . Similarly a r eader can predict the 

flow of argument of the writer as in the f ollowing t oxt.(ada pted from 

ESLCE: 1975/83).Tho l ead is the paragr aph which preceds the chmices. 

I ' a nd mtd\:.bawi Sil r ? ' a tEmahb",r, 'an'lt :J. y ~ba:rya 'a::ndari s <> r;;,'at 

mahb~ kf-l.adttu '"lsb motu 'and""ayn~t mtlk YEl<'W'lm. 

a . 'und 'ayn~t mv~k linorLwa m y~~olal 

b. yoham y~barya 'asadari s~rri'at:mahb ~y 'aynst~n a bahrd y n~w. 

c. blwos!u yalut Y£,m:;;~' h'1.ylat~ y~mr,rt &311<d!:/1~<toll "l,m<lna 

ftvl 'oskehonu, """'ltt mahbr;ru t\:baqa hono Ya'lqoyal . 
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2. a. n~~ g,.)n y"m~r_t hay.Hat ~yad~ siheduna w~d~ fit 

'~n~g~fa silu ' addisu Sdr~'at mtgtnoba t '~mbi yalal. 

b. qoy~to ~n yJllltr~t haylo.t 'dyad-:gu siheduna w€dE. fit 

'6ndg,)fo. sHu ~baru y~mort g(l!lClnnunE,t YI'.!Ag~r Wr<.t 

hono y~y.dza!! .. wo.l. 

o. Yim.:>rt hay.lat '~yad~u sihe du n.baru scrn'at tolo 

y.;abtgtral 

3. a.sar.'at mahbEru btzih ' ayn~t ~zu mlqoy~t ' altb~t. 

b. yJhunjna sdr' a t mahb€ru b~zih huneta b~zu liqoy 

I ay_IS.)].am. 

c. hul~tum kAflo/!' 'andOllay yE.nn~baru bE.mihona!!t.w '~r~q 

madar£g 'all~ba~tw. 

4.3.2. Anticipation 

This skill overlaps with that of previewi ng , a s s ome el ements 

of guessing t akes pla ce • Similarly the skill of anticipa tion 

starts from the individual r eader. It is his inter est to r ead on 

a pa rticular subj ect that helps him to understand a certa in t ext. 

Even when it is a difficult subject a r eader has to have a question 

in his mind which he anticipa t e s the t ext or the writer of the text 

will answer. For instance , on the basi s of his prior knowledge , a 

student r eading a t ext on "Sci ence ed~cation' would expect the writer 

to discuss the following points. 
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a. that science verifies facts. 

b. that science reflects objective reality. 

c. thnt science is essential in the development and progress of 

human life. 

4.3.3. Skimmine; 

A student can skim by trying to recognize mainly the topic 

sentence of a text. And, he can also skim by trying to rec~gnize 

the key word that the writer constantly repeats for emphasis. This 

technique is a highly efficient means of reading and is very economical 

in the sense that the student does not waste time by going into each 

and every word.A student who is reading to get specific information 

would make use of the topic sentences of each paragraph and make 

make his reading meaningful. In the following text a s tudent would 

identify only one sentence to get the whole idea of the t ext. 

(Text a dapted from ESLCE 

/gobtz t~ari b\tatari g~b~r.)ye limW,<l Yf.c&lal. go~..z 

g.b~raye ma.Bawan I nl£s~~so Clhalun yaziral. bUClnyawiOn 

tEnakEbak~bo, 'ar~mun nf.Cli!1o , ketf;ffiidI'o gar tagc;,lo k'lb.}zu 

w3~a wdX'td bt;hwala y~d~kamun :f.are ·.}nd~.}raw yag(ru!.nl 

wEq~to~ siftrar,qum m6n ? y~t~a ? '~~det? 'Jn~d~miztra 

b~q~~miya 'aw3qo m~rtun b~y~PEl~ l~masad~g yalif~w~n s~hat~t 

~r.;rm.)ro ~t~karo. gonun law<l~ono. YE~t mf,sariyawotlEanam 'a!!al!i.lo 

b I;; I addis mf.~Es yf.m"r~t ~!f g anna lEmf.hon 0 •••••••••••• 
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y~z$ga~al min'~tun s ayalts iJ.~ s ' h lun s ayz r a. ' eg run IlIl ' gun 

'a't:amaro J"i.wU'e quat bf.~on wf,rJqamnwan gize bt' al<>bale yf-miyabakvn 

k£hon gan Ythob~r~tss~bu ~~~~nna ttbay hono yaqEral/ 

!Phe first sentence tha t intr{"\duces this par agraph is the topic 

sentence . And, a student gets the whole idea of a par agr aph by reading 

the first s entence. On the other hand, he may find the topio sontence 

a t the end o~ a par agraph. On this account,l r~ should not a lways 

skimm by reading the first s entenc e of each pa r agr aph. 

4.3.4. Previewing 

Mos tly s tudents go to the title s and t able of cont ents to 

understand what the t ext i s all about. Speci ally when t h ey ar e gi ven 

certa in titles they try to givc the points t:'o -,t are likely to be 

r aised by the writer. From the following title a s tudent can a t 

l east guess s ome points about what the writer i s likely to write . 

What would a student suggest if h e wer e to be given a titl e such as 

'Walia' one of the rarest wild animals in Ethiopia '. A r eader would 

suggest many points but would not miss points such as:-

a. The pla ce or loca tion wher e it i s found. 

b. Wha t it eats. 

c. How it lives. 

d. How it r eproduce s. 

e . The measure tha t should be taken to pre s erve this rare animal. 

Moreover, it is a very i mportant t e chnique helpful in developing 

ideas on what a book is all about. And, this is done mostly by going 

through the t able of contents, the index a t the end of the book 

becausethe s e parts of the book give the best summary of what it 

contains. 
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4.3.5. SCANNING 

When scanning, a student runs his "yes over the text quickly be get 

specific inforIll3.tion. It is this specificity of purpose that limits a 

student from r~ading the whole thmng carefully. What a student actually 

does is - he finds the place where the inf "':'mation he is lookIing f0r is 

located and he r eads it carefully. Materials which need scanning are mostly 

the telephone directory, dicti~naries; and, a student might need tn scan 

when he wants to get a specific inforfll3tion from a written material or when 

he wants to summarize a text. A student whn would like to call one from the 

foll~wing as first second and third would refer the second name as a point 

of identification; f rr:' example 

a. Abebe Ghebreyohannes 

h. Abebe Aregay 

3. Abebe Medhane 

he would look and call the subjects in the order "f 'b·,!I:c r . ' Theref'lre, a 'It 

student must devel..,p this technique as it is essential in looking for qr 

in sUffiIll3.rizing im~~rtant informtion f':'om a text . 



CHAPTSR FIVE 

5,0 PROCEDUR8 AND MO;THODCLOGY 

5.1. rREP~~TION OF TEST MAT~RIALS 

The researcher has randomly selected 120 students from th~ social science 

Freshman Pr~gramme. And has contrived a questionnaire and administered a read­

in:; speed test, and te9ts on readin,;; techni:',ues in both Amharic and English. 

Initially, the questionnaire was contrived to know-what students actually 

know about reading; and besides that, it was a ~ans of tracing to which lang­

uage gr"up they belonged. 

Later, speed reading was prepared to measure students' reading sp~ed in h~th 

languages. The tw~ passages ware of equal length and after the two r eqding 

passages ten comprehensior questions were constructed to be answered by the 

students since speed al~ne cannot measure reading ability. 

And, finally, ~ests on reading techniques in both languages were prerared. 

Test texts of equal weight WBre carefully selected. Similarly, test items were 

carefully stud~ed for their ~lidity and reliability. Tests were designed with 

the help of the bnok on reading exercisb by Frnncnise Grillet. 

5.2. ADMINISTRATION SE-TESTS 

A brief orientatinn was essential to make the students aware "f the need 

of the research. That is, the objectives 0f the test were c19arly explained 

to them; and that it was meant for research and not for competition. As a result. 

they were strictly advised to give relia~le inf~rmation as the r esult "f the 

project largely depended on the reliability of the information given by them. 



between the resul ts of each technique obtained in Amharic and in 

Engl i sh were compared by an e,pplication of a z - test. ilnd, in order 

to find indi villual differences a r,l({is-cinction between ' good' and 'poor' 

readers was made by taking one standard deviations above and below 

the mean • The former are ' good ' r eaclers while the latter are ' poor ' 

ones . Furthermore , correl ation between reading in Amharic and 

reading in English , and the correla tion between Amharic comprehension 

and English comprehension of 'good' readers were cal cul8.tod to text 

whether there was transfer or not . In addition , the mean, the 

standard deviation and the coefficient of variation of 'good' and 

' poor' readers by subject matter were calculated to find how many 

were 'good' or ' poor' in reading, and in comprehension in either 

l anguage; and the coefficient of variation vms calculated to check 

whether there existed differences among individual students either 

' good ' or 'poor ' readers. Besides, the mean, thd standard deviation, 

and coefficient of variation were calculated for different sub-groups, 

na.mely Amarigna , '.!:igrigna , and Oromr. spea; rs. 

1oI0reover, the correlation between reading i n A-mharic and reading 

in Engl ish and comprehension in both Amlmric and English were 

calcul ated . 



The researcher requested the testees to fill in their names and 

their LD. numbers. In addition, all relevant information with 

respec t to l anguage , and their l ower schf) ol experience were required 

to be written . And , the candidates were given consecutive numbers 

from 1 to 120. After they filled in the questionnaire the students ' 

papers were numbered 1-1 20 . The next day texts on reading speed i n 

both languages were administered si':lUl taneously . Student~ were strictly 

instruct ed not to start until the teacher to l d t hem to. And were 

advised to look up and indicate the number of minutes it took them t o 

read the passage by checking the time on the bl ackboard . Finally , 

they were requested to put the reading material face dOVin and start 

wi th comprehension .. questions which were prepared separately both in 

Amharic and English . 

Finally , tests on English and Amh~ric reading techniques were 

administered . The researcher . attached each student ' s questionnaire 

form , speed readine t est , and reading technique tests toge ther to 

make the i nterpretation convenient . 

Moreover, each student ' s resul t was tabulated and was fed to 

a computer for statistical analysis . After the processing of the 

data , the following results were obtained . 

5. 3. TEST FIm)INGS 

After the administration of tests on reading techniques in both 

l anguages , the f ~ llo'ling statistical computations "ere made. The 

researcher obtained the mean and standard deviation of each reading 

technique and sub-technique in Engl ish and Amharic • Differences 
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MEAN VALtlSS OF VARIOUS R,ADING 

BCHNIQtRS 

---.- .~ : - -~ --_. ~------- . - -_ •. _. ---" 

T'<;CHNIQUES A M H A RIC ENGLISH 
- ---.. -.-.- --

M'lIAN SD M'!:AN SD 

IHrerellce 15.0 4 . 9 13.1 4.0* 

Structure 6.4 . 3.6 10.6 3.1* 

Reference 2. 7 3.'/ 8.1 5.5* 

Cohesive devices 2.0 2 .3 2 .7 2 .7* 

Reading Speed 121. 50 34.2r 11.44.80 41.45* 

Comprehension 3.2 1.6 4.6 2.1* 

Skimming 1.9 2.5 2 .8 2.8* 

ScanninES ". 6 3.0 2.4 2.5* 

Predicting 6. 8 4.9 4.1 4.0* 
. . 

r?reviewing & Anticipating 0 . 8 2 .0 2.8 3 .0* 

TABLE 1. Note.* Results ~alculated w1th the use of a ~ stat1stic 
indicate that the values marked with an asterisk show 
significant differences between English and Amharic read­
ing performance. 

Ta~le 1 displays t he mean and standar d deviation of t r~ reading ~ 

techniques in Amharic and English of 'all' students. Better r~sults wer e 

achieved in reading English than in reading Amharic. It is reported th~t 

the result s which produced discriminati on in English reading techniques 
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ranged from 10.6, 3.1; 8.1,5.5; 2.7,2.7; 144.80, 41l~5; 4.6,2.1; 

2.8; 2.8; 2.8, 3.0; for structure, anaphoric and cataphoric 

reference, cohesive devices, reading speed, reading comprehension, 

skimming, and previ',wing and anticipating for mean and standard 

deviation respectively. On the other hand, 15.0, 4.9; 3.6, 3.0; 

6.8, 4.9; were recorded hic:hest for the mean and standard deviation 

in reading Amharic. Howeyer, the techniques which discriminated 

most clearly between reading in English and reading in Amharic 

were anaphoric and cataphoric reference, previewing and anticipating, 

and comprehension in English. 

Moreover, -there were no techniques in which both groups vlere 

equalized or were insecured. Therefore, we can conclude that 

students' overall ability in Bnglish is superior to their achieve-

ment in reading Amharic by their better aChievement in English " 

structure. And, still, we can state that these studen~ have greater k:o 

knowledge of the relationships of structural elements . This can 

be traced in their achieve17lent in r~ference, cohesi VB c1.evices ~ 

s'cructure and reading speed which in one way or another are related 

to structure. 

On the other hand, it can be concluded that students have 

achieved better in Amharic inference, scanning, and predicting. 

That:'~~" the students not only have a l arger vocabulary, but have 

a greater knoViledge of l exical relationships. Bri efly, they have 

better understanding of the ways which a writer uses to create and 

maintain textual relationships by taking advantage of synonymy and 

hyponymy. A high achievement in inference has a bearing on predicting 

and scanningin many respects. Mo reover , the researcher has calculated 

using a ZJ;osllt and most of the results show significant differennc8s 

as indicated in table 2. 
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TABLE ; 2 

. 'T;;O IL TIC!lr..: 

Infercllce 

structure 

Reference 

Cohesive Devices 

Rea.ding Speed 

Comprehension 

Skim.'!ling 

Scanning 

Predicting 

THE SIGNIFICANCE OF THE DIFFERENCE OF THE MEAN VALUES 

l?ETWEEN THE READING TECHNIQUES nr AMHARIC AND ENGLISH 

AMHARIC ENGLISH Z- c o.l 
1-'- -

. 
I\illAN SD 'rECm~IQUE r-mll.N 3D 

15 . 0 4. 9 I nference 13 .1 4. 0 3. 33 
6 . 4 3. 6 Structure 10.6 3.1 - 8 . 4 
2 . 7 3. 9 Refarence 8. 1 5.5 -7. 7 
2. 0 2.3 CoheGivE: Devices 2. 7 2. 7 - 2. 25 

121 . 50 34 . 26 Reading Speed 144 . 80 41. 45 - 4. 75 
3 . 2 1. 6 Comprehension 4. 6 2 . 1 - 6. 36 
1. 9 2. 5 S!cimming 2. 8 2. 8 - 2. 73 
3. 6 3. 0 Scanning 2. 4 2. 5 3. 52 
E. 8 4 . 9 Predicting 4. 1 4. 0 4. 73 

Previ ewing Anticipet ing 0 . 8 2. 0 Previewing' fo L:l'tic i p i . : .. ,2. 8 3. 0 - 6. 45 
o. I 1,; '.. 

.. -

SIGNIFI 
-CANCE 

significc 1 

signific£ 

signific( 

s i gnifier; 

signific( 

significc '.1 

significc 

significc 

significc 

significc 
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TABLE :3 

PERFomlAHCE Or' GOOD AND POOR RE1Ji:;';RS 

BY 

SU:BJECT llATTGR 

r- I NO 
COOD RI:ADZRS POOR READI:P.S 

no -;~-~+-----
---

1:11 . CV ICAsgs riffil:"l~ SD CV Ci,S"S 

Amharic Reading 221.7 24 . 3 10.9 17 86 . 8 14 . 5 16.7 13 

Arrillaric Compr ehension 7.5 0.7 9 21 1.5 .51 34 22 

English Reading 177 . 3 15.4 8 . 6 19 75 . 8 5.9 17 . 7 19 

English Comprehension 5.5 0.7 12.7 26 0. 7 0 . 5 71 17 

Note C Coefficient of variation/indicates differences aoong good renders , and 

among poor re~ders themselves in randing speed and ~rmprehension in 

both languages. 
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~'l'om table 3 it is to be observed -Chat the performance of ' good ' 

and 'poor' readers is preseated by subject matter . The ' good ' and 

' poor'readers were identified by selecting those who were one standard 

deviation ahove and below the mean. The researcher has delib9rately 

chosen extreme casos for her study rather than the average ones 

because only extreme cases can show expected findings . 

With respect to slow reading , previous studies have found that 

Addis Abeba University Freshmen read at 96 w.p . m. with 70% comprehen-

sion; which is a too low reading rate to enable them to read different 

texts as required by each department . From the present s tudy (refer 

to tabl e 1) it is found that students read at 121.50 , 14!f . 8 w.p . m. 

and a general co.nprehension of 3 . 2 . or 32% and 4 . 6 or 46% was achieved 

for Amharic and English respectively . Comprehension., however , seems 

to have gone down because of speed . 

Similarly , if we refer to table 3 those who were selected as I 

, goog , , .. !3-ud , ' 000'1' I r eaders. i:n . Amhflyic. wore .:\7 , _ !:,lld. ~3. . J;'"",-dg:rs :. , - ~ 

respectively. The r ead at 22 1.7 and 85 . 8 w. p . m. Agai n , with>. respect 

to ;~nglish reading speed 19 and 19 students '[{ere selected as I good ' 

and ' poor ' readers out of 119 students . And, it was reported that " 

they read at a me8.n of 177. 3 and 75. 8 w. p . m •• It is an interesting 

fact to find that the finding of the previous studies with respect 

to r eading speed is a l most the same . And, if we refer back to Amharic 

comprehension and Enclish comprehension , it is observed that ' good ' 

readers in Amharic and English achieved a mean score of 7 . 5 and 5 . 5; 

and the ' poor ' rcac.ers achieved a comprehension mean of 1 . 5 and 0 . 7 

in Amharic and in ~nglish respectively . The coefficient 



"f variation for 'good' and for 'poor' readers in the rate of c~mprehension 

is, however, not much. 

Furthermore, frnm the table we understand that fast readers comprehend 

better than sl~w readers. 

MQreover, another very int~resting f3ct is that good 'readers in English 

were not the sa~ 'good ~eaders in A~~aric. In fact 7/313 of the' poor 'readers 

in Amharic were g~od readers in English irrespective ~f the differences in 

structure. That is, these are ' poo~ readers in Amharic whose FL reading rate 

is high. Similarly, it was found that ailS of the'good'readers in k~aric 

were'~oi readers in ~nglish . 
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Similarly as it has been indicated in the aformentioned 

paragraph 'poor' English readers were found to be either 'poor' or 

'good' readers in Amharic. And it is reported that 6/19 of the 'good' 

readers in English ar e two Tigrigna, and four (-'orno speakers whose L1 

is other than Amharic. 

Therefore, we can again conclude that L1 reading ability -

be a criteria for good reading in a second -",aneuage or a for8ie;n 

l anguage as some of these ' good ' readers aro not Amarie;na speakers . 

And , besides this, some of them are students who have different language 

background. Despite this fact , the point of linguistic contrast does: <. 

not cause comprehension difficulties. This is because the se sub-groups 

have started their literacy in 1.mharic . 

TTABLE ' 

CORRELATION BE'rWEEN 

!lEADING AND COlJPREH'J!NSION 

AM NG GOOD AND POOR STUDENTS 

GOOD READERS --- . .. . , "':'". ~ .. 3 . --. . -• 
SUBJECT Amh . R! Amh .. Com Eng.R EnR.Com 

I 

I 1,mharic reading. . 29 

Amharil' c l'Jrnprehension . .1 2 

l~nglish reading. .30 

:!!ngli sh comprehension . .13 

NOTE. Results are correlated = Amh .R Vs Eng.R= Amharic reading versus 

English reading. Amh. Compo Vs Eng. C()mp= Amharic comprehen~ 

sion Versus English comprehension. 
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Fro'lll -table four the relation between Amhari c reading and Erl2:1ish 

reading ; and between English ,[end Amharic reading is displayed . It i s 

reported tha t good reading i~ AIT~aric versus good r eading in English 

has shown weak correlation of (.29) . Similar value (.30) was obtained 

when good reading in English versus good reading in Amharic Vle re " 

compared • 

r,loreover , the relation between Amharic comprehension and English 

comprehension , a nd the relation between English comprehensi on and 

Amharic cOP.lprehension have shown similar weal, correlation of ( 

.1 3) respectively.That is , from the data we have observed that despite 

the fact that the two l anGuage struc tures are different , students ' 

achievement better in English than in AP.lharic. In o-eller words , English 

"as thought to cause difficul ty because of the l adl of equivalence , 

but , the students ' knowl edge of the subject (text s ) helped them to 

ve better in the FL. 

Furthermore , factors such as long year s of experience of English 

a s a medium of instruction, and the students ' attitude of the l anguage 

as an i ns trwnent t o reach their goal s have gre"-ter effe ct(influence) 

upon their performance in the FL. As a resul t, the researcher 

concludes from the data that there i s little transfer in ei ther 

vari ab l e eventhough there i s a higher possibility of transfer i n 

reading than in comprehension . 



TABLE - 5. 

SUB-GROMPS 

Amarigna 
Speakers 

Tigrigna 
Speakers 

Oromn 
.,paakers 

...... 

- lJ2 -

THE MEAN ; THE S'l'AUDARD DEVIA'rION : 

AND THE COEFFICIENT OF VARIATION OJ!' 

OF SUBGROUPS 

SUBJECT MEAN S T;\ lffilJW 
DEV 

Amha:ric" R. 145,10 42.44 I Amharic. Comp 4.61 1.95 
English. R. 120.56 35.01 ' 
English. Comp 3.21 1.71 

Amharic. R. 150.13 41.42 
Amharic. Comp 4.13 2.58 
English. R. 128.73 27.89 
English. Comp 2.8 1.57 

Amharic . R. 142,26 37. 82 
Amharic . Ccmp. 4.73 1. 91 
English . R. 121.42 38.22 
English. Comp o 3.6 2.09 

CV =% 

29.2 

42.2 

29.0 

53.2 

, 
27.5 

62.4 

21.6 

56.0 

26 .5 

40 . 3 

31.4 

58.0 
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table five summanizes t he mean, the standand deviation, and the 

eoefficient of variation af sub-groups. From the table Amarigna , and 

Orome speakers have acieved 145.10, 150.13, 142.26 in Amharic. reading 

speed r e spectively. Oromo speakers have sho.m a slower speed mean in 

Amharic reading than Amarigna and Tigrigna speakers. With respect to 

comprehension in Amharic, Amarigna, . igrigna, and Oromo speakers c 

achieved (4.61, 4.13, 4.73), and according to the data Oromo, and 

Amarigna speakers achi eved better than Tigr i gna speakers. This result 

has part i cularly implied that it is no t only l anguageJproficiency 

or L1 reading ability that ass ists in the understanding of a text; but 

also, the conceptual knowledge ( the knowledge 'If the subject under 

discussion or familiarity wi th) and the level of the language used to 

expl ain the subject is what is re l evant • For the simpl e reason that 

the more difficult or abstract the subject the mor e the l anguage varies 

with the level of difficul t y although the text is presented i n the L
1

• 

English reading speed achievement s according to the finding are 

(120.56, 128.73, 121 .42) for Amarigna, Tigrigna, and Or~mo speakers. 

Tigrigna speal<ers have shown better reading speed mean ill English. 

I.loreover, c~mprehensioll in English were r ecorded 0.21, 2.8, 3.6) for 

A marigna, Ti grigna, and Oromo speakers. Eventhough there is very low 

comprehension fo r sub- groups Oromo speakers seem to have stood bc t 

when compared to Ticri gna and Amarigna speakers. 

Generally, the reasercher concludes that Tigrigna speakers have 

shown better performancec in reading speed in Amharic and English. 

However, this group has achieved lowest in comprehension when 

compared to the two groups. 
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On the nther hand, Ornm~ speakers seem tn have excelled in English and Amharic 

cemprehension, This can he attributed to the influence ~f Amharic language 

ever other langul'gs ~f Ethiopia . And, Amharic as a medium of instruction can 

have an infl uence for those whose second language it is. And from previous 

studies we under stand that students who start literacy in their L2 e :wal 

the mnnolinguals or do netter . Furthermore, a better achievement in English 

Comprehension can be attributed to the influence of missionaries in ma~ Ornmo 

speaking areas, 

In the c.,efficient of variation column the l owest variation we find is 

in the readi~ speed of Tigrigna subgroups, We can observe that these students ' 

ability in reading speed does not have much disparity 
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Table six displays the correlation hetween suhgrrlUps reading speen. and read­

ing comprehension in Amhar ic and English. The relat i onship between readi~ 

in English and readir~ in Amharic is (.26, .4, . 5) for Amharic, Tigrigna, 

and Crom., speakers respectively, which in a say shows that there is moderate 

correlation between Ailiharic and English reading especially amnns Tigrigna 

and ~~~~ speakers reading achievements. On the other hand, the relationshi~ 

between comprehension in Amharic and comprehension in English is very small 

and even negative (OJ - 0 ,04 , .002) for the three groups r espectively , 

Therefore, the finding shows that there is little or no c"rrelation ben-A'een 

subgrnups Comprehension in Amharic and English. 



TABLE -6 

I 
~- ~ 

AMARIGNA 

SP. 

--
TIGRIGNA 

SP. 

-

aROMa .. 

SP. 

66 

.......... 

COrlRELATION BETWEEN READING AND 
COMPREHENS ION OF SUBGROUPS IN 

AMHARIC AND ENGLISH 

, Ar..haric 

Reading 

Amharjc .R. 

Amharic. Camp. 

English. R. 0.26 

English. Camp. 

Amharic .R. 
-

Amharic. Romp. 

English. R. 0 .40 

English. C ~mp . 

Amharic. R. 

Amharic. Camp . 

English. R. 0 . 5 

J>nglish.Comp. 
, 

Amharic 

Comprehension 

0 .0 

- 0 . 04 

-
. 002 



CHAPT'!:R SIX 

CONCLUSION 

At the present state of knowledge it is very difficult to give a con­

clusive answer to th~ question wheth~r there is transfer of reading ability 

from _no l~ngtt~etboomnbb8er, because there are many variables whi~h can 

affect the ability to read in the 1t and the ability to read in L2 or in the 

FL. 

H~wever, with the use of some research guides in reading and ~ther import­

ant current studies, rela tively valid conclusions can be drawn. It is "nly 

with the hope that this study can contrihuted to further studies that the 

researcher carried it out. Defore the conclusion of the study we can para­

phrase what is discuss ed through th~ chapters. 

Driefly, the su~ject 'reading' is a very complex one. It invQlves different 

diSCiplines, and a definition from these different diSCiplines makes it still 

m~re complicated. Reading in this study, however, was defined as extracting 

information from a text. This process of reading is very complex and involves 

the percepti~n nf visual information, the compr~hension of what is read and 

the reaction to what has been read; by a comparison of what is knr.wn from 

experience; and finally reading is a process whereby a reader makes a judge-

ment to assumilate what is right and reject what he proves wrong. 

MAre,ver, with respect to speed in reading it is argued that fast readers, 

comprehend more than slow readers, because slnw readers atten1 to individual 

words not t~ meaning. For example, in this study, it is displayed that the 

mean score for reading a~d comprehension in Amhario and English of good reader 
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.~ (221.7; and 177.3, 5.5;). And, it is suggested that even struoturec 

does not curtail the meaning even if the reader does not pay attention 

to it. Instances such as the reading of individual words ~f sentences 

in a foreign l anguage would contribute nothing to the comprehension ~f 

senten"es as independent words have got no meaning apart from the CJ'..: ::t. 

context. According to this study, the reading rate and comprehension 

mean of 'poor' readers is (86.8, 1.5; and 75.8, 0.7) in Amharic and 

Englishreading • And, it is also suggested that meaningful texts 

accelerate the rate at which one can read. 

Furthermore, the paper has also touched upon the theme of transfer 

since it is the core of the paper. It is discussed tha t transfer' is 

possible only when people are able to generalize and have an insight 

of the situation in all its relationships. From the study, the 

researcher indicates that Freshmen reading ability in Amharjc and 

English is positive although reading speed in Amharic is not equal 

to reading in English, the rudiments of. transfer can be traced, that 

is, there is ~ransfer; and the ability to r ead faster is generalized. 

' Poor ' readers, on the other hand, chew each word. And, from the study, 

we understand that 'poor' readers in Amharic and English read at a 

mean score of (86.8, 75.8 wop.m.). 

And, recent studies have suggested that reading in a foreign 

langv.age is a reading probl em but not a language problem . And , .some 

have suggested that what is required is the transference of the L1 

(old skills) to L20r the FL. Others have suggested tha t 

:trahsYer is positive not only from first to second but a lso 

from second to first language reading. This study also reports that 
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there is a J:X)S iti ve correlation of (.3,.2) in reading Amharic and EngUs h. 

On the other hand, others have found that bilinguals do not do well with 

either la nguage. On the contrary, this study reports that p~or Amharic readern 

are not po~r English readers, th.tt is, seV'ln out of thirteen (7 out of 13) 

'p"or !Amharic readers are' good ' English rea·ders. Only one 'p<>or' Amharic reader is 

poor· English r'lader. The rest of the poor readers in Amharic are laverage l 

readers in English . This study has also indicated that t r ansfer even hetween 

,.j differenil languages is positive. According to Ft'.shmen results, good Amharic 

readers show a mean score of (221.7, 155 . 5) in reading Amharic and English. 

It i~ assumed that there is a positive correlation ~etween reading in Amharic and 

t English between 'gooe! readers in both languages. Even if they don't read as 

fast as in the 1V the ability is potential; they can generalize it. And these 

fast (good) Amharic readers although they read faster in Amharic than in English 

did better in ~nglish reading techniques than in Amharic reading techniques. 

Their difficulty lies in v~cabulary ,p>-ediction pnd scanning . And these are 

probl'lms intricately related to language proficiency. 

Still others have suggested that syntactic differences are n~t problematic 

in the reading of two different languages. Contrary to this View, this study 

indicates that Freshmen are very much stronger in English structure but weaker 

in Amharic structure . As a result, they couldn 't solve problems rel ated to 

structure and they did better in English reading techniques than in Amharic 

Furthermore, other re~earchors have supported this finding by suggesting that 

it is n~t the mastery of the structure of the language that helps in the 



understanding " f an FL or L2 , it is the conceptual lcnOl'/l edge or the 

knowwl0dge of the subject matter that can compensate for the la.ck of 

knoviledge of the structure. Bv()nthough ~ur students have shown > 

better results in structure we can hardly conclude thn.t they have 

mastered a ll Tmglish pntterns . In addition , researchers have suggested 

that proficiency in tho foreign In.nguage enablos th" ro.:,der to :. 

improve his reading ability in that subject. And in this study , 

good read8l"S f mea.n score in r ee.d ing speed and comprehension in 

English is (177 . 3, and 5 . 5) respectively . In e,ddition , all g ood r oaders 

in Enelish are not good r88.ders in /l.Inhnric; a nd m~ st of thG poor 

readers in Aml1aric arc good readers in Bnglish. 'J'h " t is why the :: 

research&r concluded that eood readers in English are go od in that 

subject but &re not good in Amharic a lso. Freshmen Vlith low compet­

ence in the FL tend to have difficulty in reo-ding. And , ~'roshmen 

-.vho are poor renders in English their mean score in reading techniquo, 

reading sp&ed , and comprehension is (43%, 75.8, O.7)~espectivcly. 

On the contrnry r esearchers have found that g ood first language ~ . 

readers get a signific<O.ntly high score in reading c.n FL . Accordingly, 

this study has found that those who were good readers in lU7iharic 

acheived (597~, 155 . 5, 4.2) in reading techniques , reading speed and 

comprehension in English. The mean score of the reading speed in 

English is slightly lowe r than that of the ' good ' re"ders in English. 

(refe r to appendix No. for comparison) 

Moreover . chapter three and chapter four discuss some nf the 

reading techniques in Amharic and Engl ish . The researcher analyses 
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that Amharic a nd P.nglish are mo,rkedly different l anguages structur­

ally eventhough the presentation of texts is bas icnlly the S8me . 

Tha t is, there is no one technique tha t is uniquG to either h,nguage . 

Bri efly, Pr esh;nen do infer, knoVl the structure , identify c ohesiue 

d 'Jvices , can scan",previcw a nd a n'ticipate in English a n d in Am..'1aric, 

a lthough we obse rve that some are s tronger with r espect to s one 

techniques and weake r in ot h e rs. 1'h",t is \'lhy, the overall a chieve ­

ment of li1reshnen, displays better achieV6rnent in Enelish than in 

Amharic. And , i t i r3 to be obs 8rved that the diffnrences arc: 

si{~nificant. And , there is no correlation bet\'/een reading tecmliqu03 

in Amharic and in English . 

Th erefore, the r8sec.rcher h&s found that fast r oe.ders in 

Amharic don ' t read English as fast as they d o Amharic . Not because 

they e",ploy the s ame techniques from Amharic to English but because 

of the l ack of ~e neral knowl "\.dge of EnGlish , espec ially voc L',bulary, 

and are weak in inference whc,:'..h is very i mportant to tho under­

standing of a text. This probl em was clearly indica ted by 90% 

of t h e students in the questionnaire- all of them LlClica ted that 

the most boring and discouraging part in reading English is ' difficulty 

of Vlora,s; ' And, most of the students h ave indicated that the r e6.8011 

why they l'dad English text bo oks is to improve their voc abulary . 

Secondly , the r esearcher had i "'pl ici t ly assumed that it coul d 

be the struc ture pe.rt in RnJ;lish where students Ii/ould exp8rience 

int e rference f r om their L
1

. Howf~ ve r , }?r e shmen were found t o be 

stronger i n g~gl ish than in Amharic. And , the researcher r s as~-n.unp­

tion got little support . 
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Thirdly, Freshmen W'lre found to he very weak in ":nglish scanning and 

predicting, which in ~~ way or another is clos'lly relat'ld t~ language . 

F~urthly, the finding has displayed a ~ood r el at ion ~etween reading in 

AmhariC and reading in 8nglish . TR~t is, what we anticipate from our ~resent 

state of knowledge is that given this r eading spe'ld an improvement in lang­

ua ge would undnubtedly increase reading speed . 

Theref ore, if we once again state the thesis of proposal as Freshmen are 

slow rea1ers; it could be ~ecause their general knowledge is inferior to their 

gen'lral knowledge of Amharic. Dut it may he because they em~lny the same rea~­

ing techniqul'ls in ":nglish as they dn in Amharic when reading English rna terials ." 

The finding clearly disproves the thesis ~ecause Freshmen slow reading Can be 

a ttributed to their inferior knnwl"ldge rtf English, but not to the use of the 

same t"lchniques when reading Amharic. 

6.1. SUMMARY OF TH~ FI~mING3. 

The two major themes which can summarize th"l findings are : 

Firstly, the Fresh~en overall result indicat"ls that they perform better 

in English reading speed, c~mprehension and reading techniques. 

Moreover, good readers in English and Amharic understand better than ~r 

or slow readers in both of these languages. G00d readers in Amharic read f 

faster than good r'laders in ~nglish. Good read"lrs in Amharic were not the same 

gQod readers in English. Those who were Rood Amharic r"laders, however, comp­

rehend much hetter than those who are I average I in this s-tudy refer Append.ix- _ 
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f6~ achivement of g~od r~aders in English & Amharic reading speed and comp­

rehension, 

Secondly, the overall 'll"an score in reading speed and comprehension in 

Amharic and Entlish is (121 .50, 3.2; 144.eo, 4.6) respectively. Similarly, 

the mean score in r eading spe"d and re~ding comprehension of 'good' and 'poor' 

readers in Amharie and English is (221.7 , 7.5; 177.3, 5.5) an~ e6.S, 1.5; 

75.8, 0. 5) 

The relationship b"tween overall reading speed in Amharic and English 

is ( .16); and the relationship between Amharic compreh"nsion and English com­

prehension is ( .06). There is a c0rrelation between reading a~ility, hnwever, 

there is n~ correlation with respect to comprehension. Similarly, the correl­

ation between reading in Amharic and reading in English of good students is 

( .3 and .1). And, we infer that there is a transfer nf the ability between 

English and Amharic, but there is no relati~n between c~mprehension in Amharic 

and comprehension in English. 

And, finally, th'l subgrours Tigrigna and Amarigna speakers have achi eved 

better reading spe'ld than the Oromo speakers in reading Amh-l- . ~ut, Oro~c, 

and Amarigna speakers have achieved better r'lsults in Amharic c0mprehensinn 

than Tigrigna s peak'lrs. On the oth"r hand , Tigrigna, and 'Jr0mo s peake~'s 

have displayed ~ett"r results in English reading speed, With respect to 

English comprehension Amarigna, and Oromo speakers have done ~etter than 

Tigrigna speakers. 



(\ . ? . REC 0'lIJ.j8IIDAT ION 

On e \i[J.Y of determining what i -G i z that a stuci,, ___ has not yet 

mastered is to do an analysis of his errors Al tough the objective s 

of this paper Vi2.S not to ana lyse errors, tho finding has part l y implied 

wha t we as language teachers shoul d emphas i ze vihen teaching r CE'l.d iIlb 

The finding , first, inclica tes that students a rc weo.k in infGrtnlc -

ir-g , pre dicting, .:tnd scarLl1i ng in :8nglish . Second ; it also indicat e s 

tha t the same students arc v e ry ~v8Ellc in Amharic struc ture , in 

i dcntifyin;:; refere nce vJords 2.nc1 cohGsi v o devices, and arc '.,'leak in 

skimming "-nd proviel-,inG in JI.rrJl aric. 

l,ilrom GxperiQl1c e , a great deal of ono:rgy £tl1d time is devot ed to 

the teaching of tIl0 structure of Enc1isl1 a \7hen c. to tho 

toaching of vocabula ry . And , v ery littl E> is done in the teaching of 

the l att'Jr .. Nov()rthcl e ss , there is little teaching illo.tcrial prepared 

for the t C[l.c!ling of 3:!l1.£:l:hah v"Ocabulary in gen e r al. ?\~oreove r, it i s 

not much has been cl ono in this f iold o Other means of to,.lching our : 

stud.ents and developine; thoir knowl udge of v ocG.bul.::'..ry i t8ms r:1ust be 

devIsed . 

Primaril y , stuL.onts must be convinc ed tha t they c c~n derive the 

meaning of difficult \'lO r ds from a context • An<l , the y must be 

convinced that the y can also i Gnore difficult vlords if they c ,,-n ge t 

the gist of a text ~ They must bo advis8d tha t i t is wis e to f ind 

(i,lentify) the sourc e of difficulty a n d convince themse lve s whether 

oX' not this/these , pc..rticulnr· word or particular Vlcrds o.r 8 'iJorthVlhile 

attending t o • 

. -:".. ,_ r I •• 
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Nuttal suCges-:c that the followi nG points 8.re important in the 

teaching of voc abul ary : 

a . A teacher can supply his students with a text t ha t is incnmplete (with 

some words missing) and can require them t() answer '1uestions from an 

inc~mplete infnr~ion . This is t~ convince them thqt s ome words can ~e 

i gn .. red • 

• '. Again , a teacher can move on" step further by providing th8m with an 

exer cise with complete inf ormation and 's nme difficult wnrds ~WhiCh are not 

p"'rtinent in th" compr",hension of th8 gist of the material). 

c. Furthermore, a teacher can help his students identify difficult wor ds which 

they mus t r"!fp.r to in the dictionary. This is d:)ne by providing the," 

with a text with new words. At this stage he t es ts them on their under­

standing of the words without l ooking them up in the dictionary. 

d. Finall y, he can supply a text with difficult words wher8 comprehension is 

unthinkable without t he help ~f a dictionary . As a r'ls ult , students start 

thinking very cqrefully wheth'lr or not they can ge t a meaning b"fare they 

instantly hurry '~~- <>.()ns;ul'L , :-;' ''~:; j)itionary . 

Ahove a ll, th", application of this habit should not b3 l i mited ,t~ ~nly 

getti~ the gist of one or two paragraphs i but should ~e transfered to all 

reading experience. 

Furthermore, students shr uld be convinced to us"! their hackgrAund knowledge 

or "schematic knowledge " (W:i,1dows " n 1<>e3). It is then that they can predict 

what the writer is likely to present . 

J 
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Moreovor , they shoul0.. 1)8 o.ble to locate the r.1ost import2.nt points 

(scClnninG) in e. text . And , this can be dove loped by r8quiring 

studento to identify and locnte a nwnbGr of points of goneral or 

specific nature in a text mo.ny times . 

On the other hand , students ar:} very weak in ttJ.8 structure of 

AmhG,ric , in id.entifying reference \"lords and cohosive clovi ces , in 

s kimming and pl'cvicH-ring in Amharic . . ;\1 though vie co.nnot assert thnt 

there is posi ti ve transfer betwocm '''Clrkedly d ifferen t aanguClges , 

habi ts ,Ihich a r e not developed in the L1 cannot be c,,"veloped in L2 

or rL . Students r.t the lower gro.cies must be helped to be "'::,rc' of 

such sl:::ills a Tho knowledge of what the rlOrd clo.s3cs al'"'e, the kno~1I1edgc 

of c.ll the rCferGllCe rlorus devoid of thair fUl1ction nB COlmsctors 

the knowledge of only what v. topic sentence is in Amharic but not 

,Ihere it usually occurs in a text is Ylorthl ess . 

Final ly , students must be aw,'l.rc of the study skills nar:~ely . the 

usc of the tab l e of contents , [~ g l ossary , an index , n bibl iography } 

and a n append.ix.!' l"1. nd , should be ab l e to anticipate by pre v iewi ng . 

Therefore , an al"arem;ss of thes0 r3adi::lG techniquc:s in tho L1 through 

D. thorough exercise docs he l p student s to i nprove their reading in ~ 

the L1 • And , f ina lly, do the same while rectdil1g an L2 or PL . 
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APPENDIX - I 

QUES'i'IONNAIRE 

A»D IS All},;])A mnVERS ITY 

Departmont " d Foreign Languagos and Literature . 

student, Code ~umber 

High School Attenclud 

Age 

Ci ty or 'fown _________ _ 

Sex __ _ 

Instruction Read the questions and give r eliable answers . It is 

essential th"t you kn'>'" that the outcomG of th0 research large l y 

depends on the reliability of your ansWers . You are rcquh'e to put 

e t i ck / I if the question is yes or no, or you have to supply & 7 

very specific andv,rer where a dash is provirled . 

I : 1. Are both of your father and. nlOther l iterates? 

Yes / / 

2 . D" both .. f your parents speak the same language? .--
...JlL / I 

3 . I:C yes what 1,mgu3,ge do they spo"k? 

4 . If HQ. what li?_nguage does each speak? 

Father speaks I / ::iother / / 

5. Specify which language you speak at homo . 

II. 2 . Which Amh3,ric baal, have you read recent l y? 

If you did not read book answer / No I . 

Which English boo], have you read recently? If you did not 

read any book answer / / . 

What do :rou think you find mos t interesting or boring in reading 

A:nharic ,exts? 



Interr::sting-

------- ._--------

9 . Hhe.t do y ou think is that you find most intorosting in roading 

:~ ngli8h t")xts? " 

10. Read this short po.l'\:.~l,,~.,h and a~18\'j':~r the question.:, bf..'..3cd O~l i t ~ 

Sut bosc.use she W~1.S so plump wilon she sat on i.;ht.:· sticl~ , 

~HOllt c."loop into the e;r'ound F..:.nd ~h:J couldn I t pull it out. She 

ta!',';8c1 11.nd t ug. ;20.. \,hun the final tue brouGht it out, she crashGcl 

':Ii th it to th3 gronnd . 

a) lnclica te a'lY 'Nor,ls that you do not know 

._------_. 
b) "hat do y ou think is the meaning of tho Vlord? 

c) How die1. you 

II. Read the bNO sentences. Another s:~ ntGnce i s missing . \'·.rhe.t do 

~rou thinl: is the iilissin::; scntu:1c .3. 

Hoho.m;rled is a son to be p:.'oud. of • L';.st w80k his ~not116r was 

burnt by a ht.;: n .. ~ed pa.ll . 

---'--' --•. -- .... ._-_._---
12. Rcad the folloHint; s0ntoncc . 

Americ..1n serviccnan Jo:':1i1 Dc~vid . wo.:ntcd to take his cat Fe lix 

home with her to San Fra218isco. 

I 
J 
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Is it lJwanir..Giul? / i10./ /. 

b) If not, lahy? 

----------
c) How would ;vou make it [!lQE'_l1inr;ful? 

J 
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11'1.f1. eHt l1C10-1 If>[ t; l1ny1'1'C n O: IT)~ n(l ;tCJ. 11-'i/l q,[G noctljt 
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1 . eHt 111f- \1[ ~ t1 I(]nt \' 1111 (').1' e;- n£t'f ffilf>l\f\ f-9"C "'i n t 
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n . £Ht \'Al'>:- \lC MINT' Hl \(jotc;' ~ iI2 f'f m'i'tV'\ '>:-9" [ O)n t 

\ (l:!.: : 

iTI • £Ht lil£:. \i[ I' tl \r]nt ~ A Ii ().'f c;' \' 'L£ t'f m'i'l\l\ Q.9" l 61 nt 
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4. 

U • 

n . 
Ill. 

He 

m10 

f'J'1."? 
lJC;>9" 

1'I1-to A l \.o{lc;' A f' .:. 7ij)2t 

A £ nH c;' A l \ r]{l £1r 
\'() -to A £ .:. 7ij )2t c;' Ii l \ r]{l 
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'Ii,I-.I.iCD -~.~lC Y LLve , r.1an is :cGs~)onsibl(.:: fOl"~::.e j·.lost spe:,..;taculal· c:r'_".i.l[~es . 

th! · .. a·t of wo~ld \~",de pollution . 

c ontinuo us p~ocesscs v~ action arid reaction :)e~.leen prey aIld predator, 

animal, an[ plant ~ifc, ~lLn~3 ani th~ 30i1 . 

\Vi~:r. out oXYC3n "i~h-~ ·,:{0)'1d ... ·lO uld. ,.:'t .le " C,'l.r3' exaust :Cumas po llutes 

t>'J air. Han's ~l se of £ 00 .'3 i1e fuels, oil, coal h2,8 incl·8£).S~"' d the 

amount of car-bon di o}:lJe :Ln the Li'~mosphcl'G by ove:r 157~ in the la81; 

~To.lldred years , And, this h all r.:tised t}.<' te:f1p~ r:.-:,uJ..'e of 'C:18 atr:1OspnerB 0 

it is ~0t ting du,s"~j.er, making :Lt mo:"'c difi'i:.:ult for the sun ' s rad ia-

·'ion to penotrato . An inci'e ase of only 15% in the cloud coverage 

CQuld , according to SODG estimates , make temperatures drop sufficiently 

t o b!'ij'ltS about a ?le"i' Ice Aee . 

:? ivers, lcJees a nd the· sea have for 10I:g bgen regarJed and trec:tcd 

as open sevoJ'ers. Untp~~ated inc~nstrial rJaste and hur,lan sewage 11&.s 



the sea are becoming usoless becauf:v fish are do ily beco:ling more 

IJoisonolls. 



choice i;'l 'Ghe SlJiJ.ce provici eft . 

c) flatton~d h~.lls and rc~l~lmed lund fro~ -~~c sea . 

d ) 0.11 of the above. 

~ _____ ~io d.n e:i':E~m:01e of 2.n eco:'3yster!l. 

b) li1,J.n i s 1\;:38 of fossil fuel c:.~nd bD.S ~ 

c) .'} continuous prOC8S'':: of action a .:: .. u. reac i;ionc 

J . 

',,0) ~.l, 'l'" c· 'bo a' ' 1 ,-" , - , ·.ii' n flO nl rro;~;cn cyc~,, 's 0 

c) CD.l"S f (;xhaust iWj!8S ~ 

a ) the r~duction of tempera·~ure . 

b) t~1=' :i.J.lCl e·::;.se of tempc-J:a·~.urc. 
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c) the ba..18,nce of 'ila tu::: e . 

cl.) none of t he above . 

5 . The lila.i n rea.Jon fox the dGcr~:.as(:; of r:~8.1·lnc prodnc.:t;s is: 

a) the problem of global po llut ion . 

b) the reductior .. of the qua l ity of fish . 

c) t~H~ increc?,ping (ter·.land of :':" i.:;h. 

6 . 1?he contr.IJninc, "i:ion vi' -G!IB biosphG '~'e i,~: c2.used by 

a) scientific knowl edge . 

b) clecreaf:iing production. 

c) increasing popul ation. 

d ) ev "ry gro~fiinr.; power. 

7 . The inc::.~ease of carbon dioxiC.8 tn th8 a-Gmospllere inCT'oJ.S(;3S 

a ) (i.ynar.~i c equilibrium. 

b) utmospharic heat. 

c) oil, coal , and cas . 

d) cl oud cover age . 

8. C~r exhausts 8en~ ou~ bases 'Lhnt 

a) pTomote pollu t ion 

b) harm sunlight. 

c) promote lifo. 

d) help dBpollution . 
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9. Riversj lakes, and the sen. have for long been regarded and 

treated as open sewers means: 

a) man uses these f~r constructive purposes . 

b) he thinks these poll utes the worl d. 

c ) he nonsiders these as a natural place for disposal of refuse . 

d) man uses water as the only depollution agent . 

---_. 

10) Population explosion accounts for the 

a) rapid increase of I'/eal tho 

b) promoti on of world-wide health schemes. 

c) stabilization of ecosystems. 

d) diminishing natural resources. 
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A PP[/\I O/j(-V 'l'_-:ST II 

ENGLISH READING TECHNIQUES) 

ADD IS AB:@A UNIVERSITY 

INSTI'rUTE OF MNGUAGE STUDIES 

Department of Fo re i gn La.ng u ae;es ,:l,nd Lit0:':' 'l -Gure . 

[.!t udent's Code Number Time allowed 1% hrs . 

1. iCead the following t ext an,I a nSVle r the qUGstior,8 based on it . 

From the primitive tir.!es Jll EUl has been mal<ing &n assault on his 

environment witb fire , wate r and tools . Until 8. century or so ago , 

t!'lis attack took plaae over limi te {:~ areas and i most Gases at a 

r e l at ive ly 8low pac e • Today there is a danze:r t~~;1 .. L f: l2..n u:ay usc up 

t:!8 habitable and cultivable l a n d , His acti'vi ties increasinl ly 

out-strip -the capac i.ty of natu pr ocesses to Testo r'e the fer tility 

o f the land .JJld w8:ter whi ch he.s ~ai;: e l1 tll0usands of years t o create 

And tllrough errors and misuse of hi s po \;ers ho 18 r uining or 

de grading vast areas of the globe . 

The c;rc (:~ t driving forc e behind t hi 3 new f i o::'c0 ll.:~saul t is t h e 

popul at ion explosion . It took 200 , 00 y ·.~ar8 for raan to x'each l'!.is first 

-i.;~lousand i!1i l lion but or.,ly 100 years to reach hi s SGcolJd . The ~r!Orl d 

popula t ion i n 1976 wa s ov;er 4 , 000 million, by -:;h·, y om.' two thous a n d 

i-e is expected to be over () t:no u sD-ncl .mil l ton .. 

Al r eady we C-J.il see the deyas~a-cion sprdL. .. cling 1 but 'Nha'i. few 

seem to realize is that t:,,? de vastation to come ;:lay 1:>2 s o ~reat 

i ts sc~l e will gi7C it BTI entiI'e ly ne w qU8lity j ust as ni~-Lal~D 

chD.n~ ed when the a ~om bomb repl aced ~r. Jj. T . 

peo)l e 

t. :L~ t 

Th8re is no doubt tha t '~ he Sp€ cta~;uL3'.r increa,se s in worl d iJopul a -



-~i on wh~.Gh ~UV0 118CA ;orcaat are inevitcblo eX~8)t rnder two 

con~itions ei~h0r a major cat&s ~ rGphe accurR a panaelni ~ a p l agu0 , ~n 

a l l out nuclea~ war- or man i n troduCAs 38veTa populatio n control : 

'"'"1 . one i!ll.L"~J"on 

e.) ~" _ __ . ____ . 

b ) 

2 . In p,-";,~ ::i;';.:c':-,ph ouy.· supply yvol-·ds ··ahich ~.re opposite Ll rr,ee,n i ne; 

1;0 ~hc followin~ word~ . 

a ) stri ct - .. _. ____ ,_ ... ~ 

'.-'.'Of.'ds y,cli.ich E.:::qJID,in curiosity on tll;j JnG f:2.n::l 2.1113. <..~oEsip on th 8 

o ther i n. tIw sp&.C(:\ Pl'O'l i d;1d beJ.o13 o 

knowledge ] b~t by ~nlice : no one ~ossips a~ou'~ o~118r peopl es 



• 

our nci6hbouIst sins E.I'e so a r'oaible that we do n~~ stop ~o 

it also in cllildren 

cr[1v:er 0,.:' Gupbo8-I'd, u::ual ly c.tO'lt;(l is o~)t.:n f01 :;:u;ir inspection 

is t .dO spe":,);:er"s curio~~it.y. And Wi-U1 the u;;[lth or r:U2.iOf~i-l;y VIC 

I 
I 



punc'-u~cion mar ks. IQc il~iry thJ \io~d , indicate the equiva18n·~ 

m~_y be c,-".,u:::,.:;~l by e):no.":-,\1l"C to 
toxic chuP.1iccl.ls ~~n -dlO cYlviron-' 

mt .nt . r~h:;.s i.s 0110 vi' ·the f i r st 

toxin. 

- - --- -'-

but t he risk of f ea-th in 

Phillip I G cas.:! \",-tiS V.,t·:;~ ... lJ..1 

c.v .i1 -:: cion::-.b l e ::--aa.sc- tjl~--, lidi t s 

allowe by O~le ' c c onsci ancs o 

aild SUCCCGSfl11 asti'; i tics- the 

\ '/0 p .l 
exp1.2.ined explarution 



;' + 0 
TIead t!l~ fol"Lowin 

01 ".-. . , 
a'L~,-::,J.l'C a.C(;I,iUl1GS CJU:f lfJOl':ry:i.n:..:;: 

pur-sue ~ht-3E1 ~ YOI' eX2.mplc , fCD,J:' or (} 0:;.-: th :Lf1 S"CrOJ.l.::':' G:-I,)r~G yo-~nlC 

sort of reli~ious !aitll, inc].uuinc -~}l e bcleif ~h2t );here is life 



., , . 
b) illn2sG " .-

~joun 

---- -• ... _-----,---" - .. .. -.. __ . __ ..•. __ .. __ . 
c) 

~.-.------ .. -.-.- .-"--. --

ra"!;io ;'.D.l 

b) r{lQG.8UX .. =t1)l c 

d) 

----.--.-~---.-. --
i';oun ----"'-'----

countrie .. 

(Coordinated ~Gntenc~s ) 



- \ 5'8--
Itcr-I) 

~~-,~ . ~ . ~ --_. -- . - ~ .. _." ., ~-.- -.- -- . -.. 

c aU: 1C S tt . 

ha,J.',.11 C' S 5 Q ...... 

tunrtGIJ.ed t ::.::-ough iJ:oHnt&il1s , even flot-cc n c:d hills , ;;:i l,: J'cc l ;)lmed 

lanct f Oill the sea . 

\12.. fO .ems of life ( ) 

(;h~) ~~·.:.\.-J): o~1."ll.:nt . 

) ~) ) eh.·j,n~)b -~~h' :~nvirOl!.~';i nt .. 

( c) si i;iet" 

) ct) cultiva >ed l ~ nd. 



tV!O l~}j.llion f~friGal1' ~:tre i; '10Ut3ht 1;0 be infected \li th the virur; 

that sc:.usc. it. 

8.1Y' .:. ... ~l!"lost half ',:ere '.'IOmBll. . Hi E: ~ysp';;oms ;,'cX'e like ~hat fuuna in 

nal nu .. :(i':; ion, the di3..;.;u.se oi'tt:'n t;o..::; l:nd i 2.:.:-;,022d ~ 

1. 

5. ) 

3 . ( 6 . ( 

to the VrOl'QS bcf'o~o or aJ~terl;~em . 

A :!YI..l.nber of di:Cfe ... (, n'~ vc'.:.-i·;'(ies of Zein'a ~le,v:~ i) 8 C:"1 (~ssu ri1;ed 

in Af~,'ica .. , but there 8.:::'0 t'."lO pl"ollomir..ant spe\.:ies . ~:'h('se a.l~ (: 
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Kenya and southe~n ···~thiori0 t L'.nd..:;he Bu:.- cb.,,";ll t D Zebra, :l,'ound only out -

wi til much 11c.'l.rrO'.7er Gt~:ipc::s rUl1?"!.in,s vcr tic.:-!lly dOHn its :[,1 ,':'111<:S , and './i til 

Dueh bigt~er Qar~ . If you loe1\: E. t photo~;.raphs of Burchell t s 7dsb:r-a you 

\vil1 see that :L ts bl"Oa(l,cl' stripes are vertico.l on.ly on ~::.() ne ck and 

f'- ) 'ch;':'\:~"0 G.I'8 ( ) 

b) tht:>se 

c) ,,';hich ) 

d) for(ner ) 

,,) tvlO 

f) its ( ) 

g) its ( 

---,-'._----------,--- ---,. 

mea.ninb S • 

bu t t hey arc typical 2.tliJ'tlE:.ls of th'"3 plE!.I~ts, or )"nther its edGos 

J3aboons '.:ork Qilly oVer parts 01.' this Qr€'D. in"Gcnsiv31y; an d 

al thou(~h tr ... 8 ran:·~(.,s of mOl>: than OJl~~ t roop m;··,:! over l ap thi~' 

J 



• 

from the same water hole together, yet the different troops 

apparently nover mix . 

a) b) 

II. A. Read the follol'ling text under column 1" Head and choose _ 

~ne sentence from C01Ulll11 2 which you think is tho most 

likely sentence to follow the sentence under c.olumn 1. 

C OLUl,jj'! 1 

In poor communities of the 

world , be ttle - fod babies are 

twice as likely to die on 

average as breast fed babies ; 

among the poorest groups , the 

ration is even worss . 

a) among the POOl'Gst groups the 

ratio is even worse " 

b) '1'hi3 is the case in marlY third 

world countries 

c) 'l'hat is , the death of bottle 

fed habies i8 more likely . 

2 . a) Babi es die from diseuse carried 

in the (iirty nater used to mix 

the mil le powder ; they die from 
the use of unsterile bottles; 

and f::.' om undern'Jurishmont ""-/hcn 

the milk powder is ovcrdilutod 

to save money or che aper cereals 

are substitut Gd for tho doarer milk 

powde r" . • 

." 
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b) Be,bies die bocause there are no 

L'l2.ids . 

c) Babies die as mothers are always 

J . a) This is a double l)lossing as 

childorn 2.rc reared e.t a cheaper 

price " 

'1'his is a. double tragedy because 

not only does bott13 feeding 

sie;nificantly increase lilOrtali ty 

[ ~~ong YOUilC childr.on but it als o 

parado7.:~cn,11y , :;;.dds to thG birth 

rate. 

c . Let ' s assume that such as t what is [l. robot? ' is i;ivUl • By 

c. 

reading tho title what do you think are some of the iucas that 

the writer is going to dj.scuss? 

a) 

b) 

--,----------------------
d) -_._-----------

8,d the follo'i:ing text anci identify and w:ci to tha topic sentances 

for each paragr8,ph att the Gnd ~f the te:ct . 

Th:lre are at IDast two caU3es of anxiety ; c enflict and 

stress . As an exampl o of the former , "[(; can r·~rely pr.,dict tho 

precise consequenc(J of what ri6 do , but '.ie are hlessed vIi th the 

intellectual ':;apaci ty to anticipate -t llO advantages and dis:;(ivo.ntageB 

\vhich ma.y reGul t fro m any &.ction Vie m:J.Y h 8 thinking a.bout . Very 

commonly iiW ar(: fn.ced \}i th a choic8 betvreen sever'al c ourses ft f 
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action . This stat" of affairs accounts for a great de",l of our 

\'wrrying : worrying , that is , about what to do . 

The other maj or source of worry. is the d r eadful things 

'.'Ihich happen or have happened to us or to those I'Iho "'8 care for 

Among the most stressful of these are de~th , illness , lo ss of 

work , money probl ems , marital problems and refi!1e:nent. Such 

worries have o. rational basis, but VIe are curiously irrational in 

tho v/ay we pUTsue them . F~H' example fear of d:.HJ.th is as stroDE:; 

among younes adults as alnang o l erly and ·i t'.~qoti;:S0not soem to be 

reduces by any sort of reliGious fai tl;l incl u(cing tho belief 

that there is lifo after dor,th . It is equally surprising that 

objective measures of anxiety suggest that we arc; as v{orried the 

hour b8forc having e. tooth fillod as when '!Ie face mo.jor surgary . 

Topic sentence (paragrRph 1) 

Topic sentence ( p'1.r!1graph 2) 

D. Head the folloviing text and swnmar i zG it in (5) sentences in the 
space provided below o 

There are ever one thousand linos of tefat the plant Genetic 

Center in Addis 1\.beb8. and its gcnetic diversity makes ita strong 

candidate for il~1prOVE.mcnt b;y breeding ~ However , because tof is 

eaten only in Ethiopiu s wf;st0x'n grain breeders have investigated 

it hardly e.-G all thoy have cd:h8r Grains , such as h2.rloy , r.1£lizQ , 

\7hea.t and sorgum . 

There o.re difficulties \'lith brcGdillg. One discoverGd by an 

Ethiopic.n Scientist is that 'rof blooms only for fifteen minutes 

in the E'arly l"1crnine; immediately cJ.f-t;'J r s1.L."1riso • A good laboratory 

worl{e r CQn cross - polinc.te about, t'J~1 plants bofore the f'lo· .. /ers '. 

close up al:,ain . This s l oVis the breeding process . 



1.'lri te dOY/n the most i:J1portant points you have rBad .crom the 

text on Tef . 
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\'14 
CYCLES 

On earth, things move in cycles. That is why, aft er 4 . 6 billion 
years of existence our plane t i s still young , active and full of 
life . Water runs from the uplands to the sea, quickly as rivers 
and seepingly as ground water • It may delay awhil e and collect 
in ponds and l akes but it a lways ends in the ocean (or, occasionally 
in inland s eas) . It is a natural flow under the pull of gr avity. 
Why hasn 't all the water ended in the sea and l eft the l and desert 
dry billions of years ago .• Beeause that's a:m1y hal f t}ip ; 6y<;lW. h 
The other half, powe r ed by the ener gy of the sun ' s radi a tion, 
evapora t es water from the ocean surface , raises water vapor by 
by the millions of tons a couple of mil e s into the air, ca rries 
it over l and, and drops it as rain. 

A second exampl e : animals convert f ood and oxygpn into carbon 
dioxide and water, Jilld ye t year after year the food does not ce.ase 
the oxygen doe s does not vanish f rom the air, we do not choke on 
carbon dioxide- tha t's only half the cycle. Pl ants, powered by the 
light of the sun, convert carbon dioxide and wat er into food and 
oxygen. That's the other half. 

A third exampl e : animals produce wastes, urine and faeces' 
which they distribut e freely over the l and • Animals , and plants 
as woll, di e and corpses and dead- wood litte r the l and scape . Thc 
other half of the cycle consists of scavenging ani mals and micro­
scopic forms of life tha t utilize the was t es and the dead , r estcr­
i ng thom to the kind of compounds tha t the plant world can use , 
and then the animal worl d as well. 

0xampl e . human beings can t ake a hand and burn pil es 
of l eave s tv ge t rid of them or burn logs in a fir epl a ce for warmth. 
If this is done , ashes and smoke a r e produced . The ashes a re 
largel y miner a l in na ture . The smoke i s cheifly carbon dioxide and 
wat er vapour. 

The ash, if spread ove r the land, is eventually absorbed by 
plants • The solid particles in the smoke a r e wa shed down into 
the soil by r a in to be t aken up by plants. The carbon dioxide 
is absorbed by plants • Any othe r gas produoed is conver~ed into 
carbon dioxide or into minerals and is absorbed by plants. Though 
you burn the wood and l eaves , wha t you produce in the process will 
eventua lly become wood and l eaves again. 

There are countless examples of completed cycles tha t keep 
the earth fresh and new ; they have been domng so for billions 0 f 
years more , nmay continue to do so for billions of years more as 
long as the sunshine supplies the basic ener gy and as long as 
humanity does not spoil it all. 
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For now humanity and technology are on the scene , and in every 
dir ection change is carried through half a cycle • Rich pockets 
of ore, slowly collected over many millions of years by geological 
processe s, are smelted for metals , the metals a re used in devices 
the devices are finally discarded and allowed to rust or just to 
lie there. Trees are chopped down , wood is converted ~o pa per 
and numerous paper products, the paper products are used and thrown 
away ••••••••• 

What is to be done? Clearly, if one half of the cycle (the 
down ward half) has been accelerated by human a ctivity, this must 
be made up for by a delibera te programme designed to a ccelerate 
the other, upward half of the cycle. The burning of coal fills the 
air with irritating and poisonous ~ol ~ cules of sulphur dioxide and 
with bits of fly ash. We could if we wish,wait for the rain to 
wash tho air , but the rain is unpredictable and too slow. Human 
beings must take a hand, devise processe s to clean the coal before 
it is burned, use filters or preoipitators t o hold back the fly 
ash , a desulphurization process to r emove the sulphur dioxide. The 
advantage of the human effort is not only that it is certain and 
quick but tha t it ca n turn pollution into useful products (as 
bacteria do when they break do\vn natural wastes). When r a in washes 
down the fly ash and sulphur dioxide , it dirties the l and and 2X 

acidify the groun~ wat er. The human effort to hold back the fly ash 
and :bhill pllltl:bt El.ro:iJhdl 0 uanful>ml1uphfin. c f arnhEl.:ripiIJ I7huJlsf1hllle Imnd t fi:ihl UD. bl e 
of all industrial chemicals .Except for r adio-active w[1.stes (which 
are special problem ) thete a r e no forms of pollution produced by 
man that can't be unpolluted given three things- energy, human i 
ingenuity and deter mina tion, and time . 

Ener gy is r e quired to drive the upward half of -the cycle, and 
in a world in which the oil supply is winding down, energy is a 
particularly crucia l f a ctor. Alternative sources of energy include 
coal, tidcs, wind , running water, co.rth's internal heat, nuclear 
fission, and the sun- again given human ingenuity and determination . 
Time? We must usc as little of tha t as possibl e • The upward half 
of the cycle must t D.ke no longer than the downward half or we won't 
be able to keep up. This menns we must not only speed depollution 
as much as we can, but we must hold bo.ck on pollution. find out ways 
of decreasing pollution without breaking our technology, and tlw.t 
can bc done- given human ingenuity and determination. 
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This group can a lso be subdivided . We f ollow Halliday and Hasan 
in the three ma in divismons, but not in the subdivisions.: 

Additive 

AdvGrsatill'e 

Causa l 
- .. -

The s e markers a r e used to introduce further f acts 
or ideas tha t ar e s een by the writer as adding to or 
r e inforcing those already dealt with. 
The ba sic marker in this group is ~. Others have 
more spocific functions: 
Adducing (and emphc.sizing ) f urther evidence : more over, 
furthermore , e tc. 
De- emphasizing a further point: incident ally, in 
pa ssing , e tc . 
Comparin,g a further with a previous point: likewise 
simila rly. e tc. 

Thes e markers introduce infornation that the writer 
sees a s contrary to wha t is expe cted or hoped or 
to wha t ha s been said. The ba sic markar may bG s een 
a s ~, though it does not cover the s ense of all 
the subgroups : 
Denying expecta tion: ~, though', hovlever, neverthe­
~s, e tc. 
Admi t ting the unex pected: a ctually, a s 0. mat ter of 
IeGct. 
Correcting from expected to unexpected: instead. 
on the contrarYL rather, e tc. 
Contrast~: .on the other hand, a t the same time , e t c . 
Dismis»nT:in any case' , anyhow, at all events, either 
WD.~·---e tc • 
T~e se markers indica t e r e l a tionships of cause , effect, 

- result intention; and of condition. Thes e rele. tion­
ships may be (a ) be tw0en ext ernal facts or (b) between 
pa rts of the ,vrit er8s a r gument; in the s econd ca s e 
the marker will be used in me t a -sta t ement, for rue 
example; 
(a ) She f elt extremely tired. For this r eason, she 
did not l eave her room. 
(b) This ma tt er is extremely complex . For this r eason, 
we shall not go into it further a t this point. 

The group can be subdivide d lilce this: 
Gene r al: so , hence ,ther efore ,for, thus , conse quently , etc. 
Rea son: for thi s r eason, on accountof this, it follows, 

bec o.use , e tc o 

Result: a s a r esult, arising from t his, so ••• that,etc. 
Purpose: with this in mind, to this end, in order to, 

so tha t, e tc. 
Condition: In tha t case , tha t be i ng so, in thes e 

circus t ances , i f , unl es s othe rwi s e , e tc. 
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