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ABSTRACT 

T he prin cipal purpose of this s tudy was to und er stand I"h e ill voh"rlll cill (If 

hi g h school tea ch ers ill edll ca l'iollal ae lion l'esc,H e" ill \ li s r" k Coil. 1'1 ,,· 

s tlld y furth e r ill ves tiga les t" e major illip eci illl c ill fa ced I" Ipa c- Ill'r s 10 

undertake r esea rch activities. To r ea lize t hese objectives , cia I a 'I"(~ r,~ 

collected from /(israk Goh secondary sc hoo l teach ers, sch oo l director ami 

kirkos- s ub city edu cation officer t hrou g h in d epth illl"erv ipw, ohS('r"" I' ioll 

a lld do cume llt a nal ysis . Th e pani cipa lll" s we re pnrpos ive lv sr lr C' l"rd h"srri 

0 11 th eir roles , res pon sibiliti es .. ex pos urc 10 resnl r .. l, 'link s ,,, ,, I 

cooperativeness , The participaJlts were inl er\' ie,,'ed II s illg upe ll- elllled : 

semi-s l:rll ctured a nd structllred qu es l' ioll s ill cO ll ve rsatiulla l s l yle, _\ s is 11'11 " 

for most qualitative case stlldies , the data were prescIll"ed ill lIaJ'l'ati, '(' 

form s b ased on th e participants' unde rstanding and illi erpretal" ion ill 

addition to m y own r efl ec tive analysis. The findings reveal ed I hal I "f' 
statu s of r esearch act ivities was marginal. Onl y fin ge r C'o lllli rd 1'('a('I,('I' s 

were parli cipated in resea rch \-\"orks. ]\lo s l tcac l, e rs \\('1"1' d" - Illoli,al l' d 10 

inv ol ve ill resear ch endeavors du e to absence of any [ol"ln of ill ec lli i, '(' 1"1"0111 -
th e schoo l a nd ma inly du e to t he di sconlillilati o ll of 1I'<I(' I,,'r s ' I'l"OlilOli o ll 

(ca rcer s tru ct ure) , T hi s \\'a s du e to the fac t tita l p a rti e ipalioll ill r(' sl'ar .. h 

was o ll e of the performan ce eva lu ation crit.eria of t eache rs 10 be prOIlIOI p.d, 

l-] e ll ce_ th e iss ll e bein ,O" rll enl' ioll ed wou ld co m e Irll(, " ' ''I'll Il'arhf'rs arc 
'. 0 

encoura ged , motivated to iJl voh'e ill a sc iclltifi (; 'lil\ s 01' all", i,lIill:': 

probl em s. Accordingly, prov ision of du e al le nlioll frolll t"Olll"(,I'II,·d h"di, " 

such as policy makers , and other shall com e into e ffec i so as 10 c llrh I hI' 

problem. 
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CHAPTER ONE 

INTRODUCTION 

This chapter consists of background of the study, statement of the problem, basic 
research question.s, objectives of the study, significance of the study, delimitation of 
the stud y, limitation of the study a nd definition of terms. 

1.1 Background 

Nowaday, there is a global understanding that educat ion should be viewed in line 
with the improvement of the main elements in its process, name ly lives of lea rn ers, 
quality of teachers, contents, methods, a nd fulfilment of societa l needs as we ll as 
economic conditions of a particulate country (Firdisa, 2000A4). 

Various types of research approaches 01' methods could be employed to study 
different kinds of ed ucatio nal problems. Recentl y, howeve r, one particular resea rch 
approach that has been found to be quite a menable and appropriate to bring 
improvement in the pract ice of teaching learning process is known as act ion research 
(Seyoum, 1998). In confirmation of this idea, Best Kahn (1994) have posited that if 
most classroom teachers are to be involved in research activity, it wi ll be probably be 
in the area of action research, which may be made for the purpose of try ing to 
improve local class room practices. 

Aclion research can be defined as app lied form of ed ucationa l research com monly 
done by practitioners (teachers) at the classroom and school level in order to imp rove 
teaching practice. Justification for the need to conduct action research by schoo l 
teachers have been given by many foreign and local scholars. Acco rdin g to these 
scholars, action research can be conducted to attain three ma in objecti ves or goal: to 
im prove teaching practice, to improve the practitioner (teachers) a nd to im prove the 
practice setting (Elliot, 1988). 

With regard to the first goa l of action research, that is improvi ng ed uca tional 
pract ices, Corey and Mannion (1994) sta ted that one maj or reason for teachers ' 
involvement in action research in the need for continual professional deve lopment or 
renewal through ·refl ection on a nd eva luation of practices, and the impo rta nce of' 
linking theory with practices by testing ideas in their classrooms. Adane (2000) has 
mentioned that teachers' engagement in resea rch act ivities wou ld enable them 
become participants in the process of pla nning and improving an educational system 
ra the r than being a mere part of t he mach in e; and also t hey wi ll have a multiple effect 
on their students. Anoth er writer, Ya lew (2000) has noted that teachers by vi rtue of 
their importa nt positions in the educat ion system are required to participate in 
educat ional research to improve the teaching learn ing quality a nd quantity. 
Similarly, Yeshimebet (2000) sa id that the teacher is taken as the fi rst person that 
undertakes the research act ivities and utilizes its result to improve his/ her teaching 
skills and experiences for enri ch ing the teaching learning processes. Hussen (2000) 

also raises that as teachers become familiar with ed ucatio nal research, they ca n daily 



imp rove their techniques and methods of instruct ion and eva luate results in a 
sc ientifi c manner. Added to this, Schmuck (1997) has remarked that actio n research 
offers a means for changing from current teaching practices towards better practices. 
I n brief, engaging in act ion research enhances the quality of inst ruct ion, and research 
results generated by teachers can form the basis for updati ng content of t he subject 
matter, methods of teaching and techniques of eva luation. 

Regarding the second object ive of act ion research that is improving the practitioners 
understanding, authorities in the area put forth their rationales for advocati ng 
teachers' involvement in action research. For example, Corey (1953) has pin pointed 
that teachers can make better decisions and can become more successful 
practitioners if they co nduc t educational action research in t hei r classrooms. 
Lehtinen (1990) posited that when a teacher does regular job, there is every 
possibility for researching educational problem and acquire more know ledge and 
understanding. By the same token, Degarge (1999) has described that undertaking 
educational research teachers understand in one way through wh ich teachers 
understand the deductive process at the macro and micro levels. Schmuck (1997) 
stated that conducting action resea rch in the classroom helps teachers becomes more 
autonomous and improve their own professional judgment and decisions. In this 
connect ion, Schmuck (1997) has also expanded that action research fosters ind ivi dual 
(teacher's) freedom when the process in creases or enhances everyone's opportunity 
to search for and to choose vo luntarily among alternative actions, enhanc ing social 
equa lity or socia l well-being among participants. Accordi ngly, teachers a re not the 
dependents, of innovators or supervisors. Thus, it is possible to say that by doing 
action research; teachers can liberate themselves from the di ctates of educational 
authorities and Cilll decide for themselves on what to do and how to do. Hopkin s 
(1993) fu rther indicated that it is poss ible to atta in a capacity for autonomous 
professional self-development th rough systematic self-study; through the study of th e 
work of other teachers and through the testing of ideas o r concepts by c1assrooI1l 
research procedure. One basic reaso n for conduct ing action research by teache rs, as 
stated by Burton and Micckan (1992), has been the need fo r continual renewal, or 
development through reflection on and eva luation of practices. 

Concerning the third goal of action research, that is the improvement of the sett in g 
or th e school environment, educator, such as Ada ne (2000) remarked that teacher's 
engagement in act ion research can help I the deve lopment of research cultures in th e 
schools. Another writer, Sizer (1984) in schmuck (1997), has said that good schoo ls 
wi ll beca me more and more possible as teachers act ively engaged in action research. 
In the same ve in, McNiff (1988) stated the true action invo lves fundamental 
transformation of the school cultures . Degarge (1999) also held the id ea that action 
research is one way in wh ich teachers can create a more energetic and dynaI1lic 
environment in which teaching-learning can occur. Furthermore, Sc hmuck (1997) 
suggested that to actua li zed democratic participatio n in bureaucrati c a nd hi erarc hi ca l 
educational socia l systems, teachers should in itiate action research in th eir 
classrooms and schools da ily, weekly and monthly. Mo reover, SeyouI1l (1998) pointed 
out that action research is an appropriate and quite aI1lenable acti vity und ertaken in 
order to bring about improvement in the practices of school manageme nt. In a 

2 



nutshell, engagement in action research ensu res that teachers are able to change or 
transform the sett ing in which they work . 

In the Ethiopian context, a ll the th ree goa ls of action resea rch a re reflected in the 
current educational and training poli cy (NETP) and its directives. T hat is, at present , 
the NETP of the country has accentuated the importa nce of resea rch and related 
competencies, such as problem solving and creative thinking. In line with this, the 
po licy's document states "research of pract ica l soc ieta l impact will l>e g iven priority 
and the necessary steps will a lso be taken to facilitate the coordinated effo rts of a ll 
those concerned" (TGE, 1994:27). According to the policy, research that can so lve 
practical soc ietal problems is given prio ri ty. 

Besides, the MOE has developed TDP (Teacher Development Program) in 2002 as a 
new scheme in teacher preparation and development and to encourage research 
practices in the schools, the TDP policy document (2003) stated that school teachers 
shou ld participate in research programs to alleviate educationa l problel11s in the 
classroom / in the schools. 

Furthermore, the recent clirectives issued by the MOE (Apr il, 1996) requiring teachers 
to stay all day in the school during week days claims that such measures wil l enab le 
teachers to take the initiative to engage in resea rch activ ities. All these show that 
research has got a pivotal place in our education/school system. Therefore, in the 
light of such new developments that encourage the cu lture of research in the sc hoo l 
system, it seems a sound justification to exam ine the status of action research 
activities of teachers in schools. 

1.2 Statement of the problem 

The issue which triggered my interest to undertake the study in point was the 
absence of any evidence that indicates the extent to wh ich , the conditi ons under 
whi ch, and the p'urpose for which high school teachers conduct ed ucationa l act ion 
research. Therefore, I had the need and intentions to research these issues. 

Action resea rch enables educators to inquire, to observe, to co ll ect data, a nd to 
dialogue during the school day. "It is a form of se lf-reflective inquiry that is now 
being used in school-based curriculum development , professional development, 
school improvem ent schemes, and so on, and, as such, it actively in vo lves teachers as 
participants in their own educational process" (McNiff, 1997)' Reflective practitioners 
cri tically assess their actions in order to change their practices, The inclusion of 
teacher research and reflective teaching into our educat ional programs is one optio n 
that shou ld be considered when look ing at the larger sche ma of edu cat ion planning. 
The resul ts of teachers engaging in the processes of act ion research and re fl ective 
teaching place educators in a more able position to criti ca lly influence the future of 
teaching and learning. Today's educators ca nnot afford to ignore their inva luable role 
in leading soc ie ty through the challenges of present and future educational trends. 
Research li teratures show that act ion research can se rve many purposes: it is one way 
through which teachers improve the quality of their practice and profession, acquire 
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more knowledge and skills, make independ ent judgm ent, improve their techn iques 
and methods of instruct ion, raise their und erstand ing of the educat ive process an d 
get personal promotion . 

In the same vei n, the current Ethiop ian educational policy directives emphatically 
st ressed the importance of action resea rch at schoo l a nd class room level. According 
to the po licy documents (MOE, 2002), teachers at a ll school levels are req uired to 
engage in act ion research activit ies . More spec ifica ll y, apart from· teaching-learning 
processes or act ivities, school teachers are expected to conduct practical study a nd 
research to support and strengthen the teaching- lea rning process and exam in e t he 
curricu lum and give suggestions to im prove it (MOE, 2002). 

In the teachers' eva luations scheme, the above conditions are set as requirements for 
the school teachers to be eligible to get awards or promotion on to the ladders of the 
career structure. In other words, in Ethiopia , ed ucational act ion resea rch has three 
maj or goals; for improving teaching and learning pract ice, fo r im proving the school 
environment, for professional development and even for gett ing li cense fo r teachi ng. 
However, it seems that school teachers try to so lve practical problems encounter ing 
them by tri al and errol' m ethod a nd personal experience. Obviously, common sense 
and tria l and error alone can not provide re liab le informat ion for action a nd cha nge. 

(MOE, 2002:32) further states that school di recto rs and deputy dir.ectors a re charged 
with the tasks 01' responsibilities of faci litat in g conditio ns for teachers to enab le them 
engage in act ion research (shat is, in school-based studies and resea rch), which cou ld 
help improve the teaching- learn ing processes and ot her school practi ces; a nd are 
supposed to evaluate the resu lts of the studies, assist their rea li zation, and make use 
of them to improve school situation . 

Academic for educational deve lopm ent has indica ted that schoo l teachers , apart 
from thei r responsibility of teaching, teache rs are expected to co nduct act ion 
research in o rder to solve the day to day practica l proble ms of ed uca ti on. This is a 
professional requi rement for a ll teachers at a ll levels. Moreover, teachers a re obliged 
to conduct action research for their professional growth and deve lopment, a nd 
promotion to the next professional career is based on teaching and research out 
comes (AED, 2006). 

At high school and preparatory schools, there is high expectation that teachers ca n do 
action research to so lve actua l classroom pro blems. Howeve r, there is no evidence 
that indi cates the extent to whi ch teachers conduct act ion resea rch to solve real 
educational problems in classrooms/schools (MOE, 2002). 

Since schools are known to be the primaIY beneficiari es from action research, it is 
expected that they provide teachers with suffi cient support. Neverthe less, evid ence is 
requi red as to the extent to which such support has been given to teachers , the type 
of su pport made ava ilable, and t he reactions of teachers with the su ppo rt give n so 
that others may learn from useful experiences (MOE, 2002). 
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As clearly indicated, teachers are expected to conduct action research, but 
involvement in action research undoubtedly requires adequate knowledge and ski ll s 
that are to be acqu ired through t raining and practice. It is not yet documented or 
researched to what extent school teachers feel that the knowledge and skills they 
acquired at universities helped them to invo lve in action resea rch in actual 
classrooms, a nd to improve school situat ions. Thus, I had a need to document the 
knowledge and skills of school teachers in utilizing action research for improving the 
teaching-learning process and then develop along the career structures. 

In lin e with this understanding, it has become signifi cant and necessary to examine to 
what extent secondary school teachers of Misrak Goh are involved in educational 
action research. 

1.3 Basic Research Questions 

The study was conducted to address the following basic research questions: -

1. What is the attitude of SecondalY School teachers towards conduct ing 
educat ional action research? 

2 . What is the states/degree of high school teachers' involvement in educational 
action research? 

3. W hat factors influence the engagement of high school teachers in educat iona l 
action research? 

4. How can action research be promoted among Secondary Schoo l teachers in 
the immediate future? 

1.4 Objectives of the study 

1.4.1 General Objective 

>- Assessing the involvement of Misrak Goh Seconda ry School teachers' 
invo lvement in educationa l research. 

1.4.2 Specific Objectives 

The study aims at particular objectives:-

r Assessi ng the current status of secondary school teachers ' involvement 
in conducting educat ional action research in the school; 

" Identifying the level of competence of secondary school teachers to 
conduct educational action research in t he school; 
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,- Assessing the attitude of teachers towards conducting educational 
act ion research; 

,- IdentifYing the major factors that affect (positively or negati ve ly) 
teachers engagement in educational action research in the school. 

1.5 Significance of the study 

Any edu ca tional research is conducted with the aim of meeting certa in va lues in one 
way or another. Therefore, this study would have signifi cant importance in the 
following ways:-

Firstly, the study appears to be qui te useful, informative and t imely, particularly 
consideri ng the emphasis to professional development through act ion research and 
reflective practice'. 

Secondly, it wou ld raise the leve l of awareness for the need to popularize and 
promote action research act ivities among teachers, directors and authorities at 
school, and sub-city levels. And indeed, it identifies major constraints to e ngagement 
of action research and provides suggestions to alleviate them . 

Finally, it is also hoped that the study will serve as, in its own small way, a va luab le 
source of information or literature on the subject studied and may inspire the 
participants a nd help others beneficiaries to conduct the ir own research on issues 
that matters to them. 

1.6 Delimitation of the study 

The need for conduct ing educat ional act ion resea rch is of paramount importance and 
may requ ire wide coverage at the va rious levels of educationa l system. However, the 
scope of the study was delimited to Misrak Goh secondary school out of five 
secondary a nd preparatory schoo ls found in kirkos sub-city, Addis Ababa . 

The school was founded in 1945 E.C. It started offe ring high school educa tion in 1999 
E.C, being one of the pioneer schools in the sub-city. There were 51 teachers in the 
school and supported or administered by one school director and two de pu ty 
directors. 

1.7 Limitation of th e study 

The lim itation of this study li es in that there was shortage of documents that indicate 
teachers' invo lvement in educat ional action research activities at different t im es. That 
is, the scarcity of documented information at the schoo l level as we ll as at the 
Woreda and sub-dty level has had influences in counter-checking how man y of the 
teachers have been really invo lved in research activities since the impl ementation of 
the NETP and its directives. 
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This case study is limited to teachers in on ly one high schoo l, on e sub-city and on e 
city, the research participants in the study were not random ly se lected , but were 
se lected because of their of their pa rti cipation in educationa l action resea rch , 
experience and responsibility. Additiona lly, it is difficult to genera li ze t he findings of 
th is study, because of a limi ted non random sample in a single school. 

1.8 Operational Definitions 

Here under, I have provided working definitions of the terms and the phrases I used 
in the study. 

Action Research: a scientific inquiry that involves a systematic co llect ion 
and analysis of data about one's practices with the view of 
improving it . It IS a se lf-reflective practi ce (Schm uck , 

1997)· 

Educational action research: a reflection and an \I1quiry conducted by 
educators who wa nt to improve their own practices. It is 
'practit ioners' (teachers') research wh ich uses to assess 
their day to day activity (Zubber-Ski rret, 1997). 

Educational 

Professional 

research : a systematic attempt to gain a better 
understanding of the educational process, generally with 
a view to improve its efficiency (Derbessa, 2000). 

development: actual change or progress \11 

employees (teachers) within an organization 
result a good performance and it IS a lso 
motivating factors (S ilver, 1983). 

the status of 
(schoo l) as a 

one of th e 

Career structure: is a change in the structure of teaching profess ion that 
provides teachers to advance or progress (from one rank 
to the next) in their profession (Merriam, 1988). 

Reflection : thinking about one's own behaviours, or practice or actions in 
the past , or th e present, or the future. I t IS a problem 
so lving activity by thinking through (Schumu ck, 1997)· 

Reflective practice: the thinking that in tegrates refle ction with action 
research in problem solving to achi eve continuous 
improvement (Schmuck, 1997) . 

Reflection-in-Action: entail s 
actions/ pract ices 
1983). 

thinking cr itica lly about o ne's own 
while they a re ongo ing (Do nald Schon, 
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Reflect ion-on-Action: implies th inking critica lly about one's act io ns 
/ practi ces after they have had an effec t, or a fter th ey are 
accompl ished / (Donald Schon, 1983). 
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Chapter two 

Review of Related Literature 

In thi s sectio n, I have made an attempt to review the scho la rly lite rature perta ining to 

my study. I have utili zed the review of the scholarly lite rature as sou rce of a data or as 

a source of results of other prior studies, o r ex ist ing theori es or assumptions about 

action resea rch , of strategies or methods for my study, a nd indeed , I used it to re la te 

my study to the large on-go ing discussio ns in the lite ratu res a bout educa tiona l action 

research. 

2 .1 The concept of Action Research 

Many scholars with di fferent focuses have defi ned act io n research differe nt ly a t 

different tim es, Elliot (1991: 69) defi nes actio n research as the study of socia l situat ion 

with a view to improve the quality of action with in it ; as a means of demonstrating 

the steps one has taken to improve practice in classrooms a nd schoo ls; as one mode l 

of professiona l development. For Schmuck (199T 28) , ac tio n resea rch is a sort of 

fo rmal investigation into oneself o r into one's own system . 

Degarge (1999: 40) defined action research as a type of applied 01' dec ision - oriented 

research where the researcher is the person as the pract it ioner who will use the 

dec ision. He further viewed action research as a form of self - re fl ect ive in quiry 

undertaken by parti cipants in educat ional sett ing for the purpose of und erstand ing 

their practi ce and solve immediate problematic solu tion. 

Corey (1953: 6) has a lso defin ed act io n research as the process by whi ch practitio ners' 

attempts to study the ir own problems sci entifi ca ll y in o rder to gui de, co rrect a nd 

eva lua te the ir decisions. Other de finition act ion research as a ,P ract ica l way o f 

looking at one's practice in order to check whether it is as one fee ls it should be, and 

as a re fl ective practi ces- a prac ti ce that invo lves one to refl ect on his/ her own 

act ivi ties. 

Ca rr and i<emmis (1991; 162) d efines act ion research as foll ow: 

Action research is simp ly a form of self -reflective inquiry undertaken by 

participants in social situations in order to improve the rationality and 

justice of their own social or educational practices, their understanding 

of these practice, and the situations in which the practices are carried 

out . 

Genera ll y speaking, action research in the fie ld of educat io n has bee n commo nl y 

defi ned as a form of se lf- refl ect ive inquiry undertaken by practitio ne rs (i.e. teachers) 

to improve their p ractices (i. e. the teachers lea rning process), the ir u nde rsta nding, 

9 



and th e socia l s ituat ions that is the school system. When we say act ion resea rch, it 

e nco mpasses three elements are present, the process can no t to be ca ll ed action 

research (Elliot, 1988) . 

2.2 Purpose of Action Research 

T he efforts of an ed uca tional investigator who is e ngaged in action research have 

di ffe rent prima ry purposes. As to Schmu ck (199T 28), actio n resea rch is to s tud y a 

rea l schoo l situat ion with a view to improve the quality of act ion s and resul ts within 

it. It a ims also to improve one's own professional judgement a nd to give insight into 

how better to achieve desira ble ed ucat io na l goa ls. Action research offers a mea ns for 

changing fro m current practices towards better practi ce. 

Zube r-Skerritt (1993) stated that the a ims of action resea rch are to improve the 

practices of learning, teaching and ma nagement in a systemat ic way and if warran ted, 

to suggest and make changes to the environment a nd effect ive fu ture development. 

For Kemmis (2001: 92), action resea rch aimed at critical reconstructio n of the work 

place (practice), th e workers (the practi tioners) and the work place (th e practice 

sett ing). Action research as stated by Stuart (1991: 150), tries to keep prob le m solving 

in close to uche with rea lity at every stage. It is conce rned w ith the imm ed ia te 

problem here and now in the loca l setting. 

Fu rtherm ore, Elliot (1988) enumerates the following purposes of act ion research in 

school; action research in schools investigates human act ions a nd socia l situat ion s 

which are experienced by teachers; the a im of act ion research is to deeper teachers 

understanding of his/ her problem ; act ion research espouses a theoret ica l stance in 

whi ch action in te nded to change the situation is temporaril y suspended until a 

deeper understand ing of the practi ca l problem has been achieved; in expla ini ng what 

is go ing on, act io n research te lls a sto ry about the event; act ion research inte rprets 

what is going on by relat ing it to a context of mutually in terd ependent cont ingency. 

All the descriptio;, s above imply t hat action resea rch has been used o ft en in t he field 

of educa tion for the purpose of im provi ng practices (teaching- leal'nin g processes) as 

we ll as im provi ng the practit ioner (teacher) and the pract ice sett ing (schoo ls). Th e 

action research is the inte rest in the im provement o f th e educa tiona l pract ices in 

which he /she is engaged. He/she undertakes research in o rder to find out how to do 

his/her job better (Elliot, 1988). 

2.3 His torical Deve lopment of Action Research 

Action resea rch emerged as a dist inct line of inquiry nota b ly by after the end of 

Second W orld War. Practitioners have presented action researc h as an alternative to 

overcome the limitat ions posted by pos itivism, ofte n giv ing the impress ion that 
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action research and positivism and contradictory research movements (Elliot, 1991; 

kemmis, 1990; Schumuck, 1997). 

The term action research was the brain-Ch il d of Kurt Lewin (1990-1947), as social 

psychologist. That is, Lewin was the first scho lar to use the term "action research ", in 

the 1940'S, to refer to a specific research approach in which the researcher generates 

new social knowledge about a socia l system, while at the same time attempts to 

change it (Schm{Jck, 1997; Kemmis, 1990). Action research, according to Lew in 

(Kemmis, 1990), consists of the activities as analysis, fact-finding, conceptualization , 

planning, execution, more fact finding or eva luation and then a preparation of this 

whole circle of activ ities; indeed a spiral of such circles. 

After Lewin, Alice Miel and Stephen Corey were two pioneers in linking action 

research to school improvement (in the 1950'S), both worked at the Horace-Man n­

Lincoln institute of school experimentation at Columbia Univers ity in New York 

(Schmuck, 199T 14H42). Either way, one applying action research to the fi e ld of 

education, the first systematic attempt was made by Stephen Corey and Alice Miel. 

This fact indicates that the idea of action research was absorbed into educat ion 

almost as soon as it was originated. 

The evolution of an action research agenda within education has also been influenced 

by people, such as Stenhouse (1975); Kemmis (1983, 1990); Hopkins (1985); Elliot 

(1991). 

The idea of action research was followed by other traditional research thoughts until 

19805. Nevertheless, as of the 1980s, there has bee n a revival of interest in action 

research that reflects contemporary trends and issues (AED/MOE, 2006: 16-17). 

AS reviewed by Zeichner (2001: 273-276), there are five major trad itional of 

educational action research that have exerted influence (in conju nction with local 

factors) on the deve lopment of action research in the education system of many 

countries. 

First, there is the action resea rch tradition in USA that deve loped directly out of the 

work of Kurt Lewin and was bought into US schools by Stephen Corey and others at 

the Horace Mann-Lincoln institute at Columba Un ivers ity. Secondly, there is the 

British ' teacher-as-researcher movement ' that evolved in the 1960s and 1970S out of 

the curriculum reform work of British teachers and the support p·rovided by several 

academics, such as Lawrence Stenhouse and John Elliot. Thirdly, there is the 

Australian participatory act ion resea rch movement, supported by the work of 

Stephen Kemmis and Robin McTaggart at Deakin Unive rsity and other Australian 

academics. Fourthly, there is contemporary teacher research mov2menl in North 

America that has deve loped since the 1980s primarily by teachers (often with the 
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support of their un iversity co lleagues and su bject matter assoc iat ions). Finally, the re 

is the recent growth of se lf-study resea rch by co ll ege a nd uni vers ity educators who 

requ ires in to the ir own practice as teachers and ed ucators. Zeic hner has also 

remarked that educat ional act io n research has also been in fl uenced by the trad itions 

of pa rt ic ipatory research which deve loped in Africa, Lat in Ame ri ca and Asia with 

oppressed groups and late r was adapted to com m uni ty-wide research in North 

America. 

2.4 Mod e ls o f Ac tion Resea rch 

Three pr imary models of action research de fin e the steps s imila rly. T hese models of 
action research incorpora te a p rocess of five steps. W hile the models have a va riety of 
d iffere nces, they share the steps of data co llect ion and analysis, and tak ing act io n on 
an ide nt ified foc us. As noted in Tabl e I , the Sago I' Model, J(emm is and McTaggert 
Model. and Calhoun Model each are a u nique var iat ion of a five-step process. 

Tabl e 1 

Five Step of Action Research Processes (J(emm is and McTaggart .1990) 

5 step process Sagar Model Kemmis and Ca lhoun M o del 
Mc Tagger Model 

Step I Problem Planning Selecting the area of 
Formulation Foclls 

Step 2 Data Collection Acting Collecting Data 
Step 3 Data A nalysis Observation Orgonizinq Data 

Step 4 Reporting of Result Reflecting Analyzing and 
Interpretinq Data 

Step 5 Action Planning Re-Planning Taking Action 

Although each of the above models uses diffe ren t words. in e'sse nce, they each 
include using data to act o r react to a defined prob lem or a rea of concern. Acco rding 
to the above models. act ion resea rch can be summarized as a spi ra lli ng process that 
fac ili tates planni ng. acti ng. co llect ing data. observing. reflec ting. a na lys ing. reacti ng. 
and eva luating in a ma n ner that is systemat ic but flexible in na tu re. These spi ral ling 
cycles of query ident ificat ion. observation. organized data co ll ec ti on. reflection, 
ana lysis. data d riven ac tion and problem redefini t ion ident ify action research . 

Th e Sagor M o de l. Richard Sagor is an Ass ista nt Professo r of Educa tion at 
Wash in gton State Unive rs ity. Sagor (1992) suggested that t he co llaborative act ion 
resea rch process has five sequent ia l steps : (a) problem formulat ion. (b) data 
co ll ect ion.(c) data ana lys is. (d) reporting of results. and (e) action planning. 
Researchers ide nti fY th e issues to be stud ied in the fi rst step. Dur ing da ta collection , 
the ind ivid uals involved in the collect ion process devise a pla n fo r col lect ing and 
assemb li ng three sets of d ifferent data. Th is a ll ows the researchers to compare and 
co nt rast the independent sets of data . Sago r be lieved that data co ll ectio n is the heart 
of the fi ve-step process. It is the data that enab le the teacher to look at the issue 
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through d ifferent lenses. Next the data are analysed. "If data co llect ion is the hea rt of 
the research process, then data analysis is its soul" (Sagor, 1992, p. Il). It is du ring this 
step that t he researchers look for trends or patterns and d raw conclusions. During 
the fourth step,' the researchers com mun icate their resu lts. It is here that the 
educa tion profession can benefit and lea rn the most. ''Thus, it is imperative that 
teams of actio n researchers fi nd as many appropr iate forums as' possible to share 
what they are learn ing about teaching and learn ing" (p. II ). Th e last step is action 
planning. After complet in g the act ion resea rch process, act io n pla ns are used to 
readdress the original problem and to improve schooli ng pract ices. 

The Kemmis and McTaggart Mode l. Stephen Kemm is is a professo r at Dea ki n 
Univers ity in Geelong, Austra li a. Robin McTaggart is the Pro-Vice-Chancellor of Sta ff 
Deve lopment and Student Affa irs a t James Cook Uni ve rsity in North Queensla nd, 
Aust ra lia . I<emmis a nd McTaggart (1990) deve loped a fi ve-step process of educat ional 
action research. Their fi ve sp ira lling steps we re (a) plan ning, (b) ac t ing, (c) observing, 
(d) re flecti ng, and (e) re-planning. Educationa l researchers use the first step to plan 
how they w ill change or how they will add ress a specific issue of concern. In the fi rst 
step, the researchers develop the ir resea rch quest ion(s). The researchers implement 
the second step tb take action and experiment with ways that may lead to so luti ons. 
The third step, obse lv ing, is important for data collection. It is during thi s step that 
the researchers record specific elements for a se ri es of lessons. Th is allows th e 
researchers to look fo r t r.ends. The fourth step, reflect ing, is used to refl ect on the 
plan , action, a nd observations. 

After this guided refl ect ion , the educational researchers re-plan and revise the 
original plan acco rding to the data, and then continue through the spiral of act ing, 
observi ng and reflecti ng. The process of action research is an intentional, resul ts­
a ligned investiga ti on that is group or personally owned and directed. I<emmis & 
McTagga rt (1990) stated that the unit ing of the terms act ion a nd research signifies 
the primary features of ac tio n research. Action research is a systema tic resea rch 
process for teachers to use to ta ke acti on on ideas in pract ice, to broaden knowledge 
and improve the processes of instruction, teaching, and learn ing. 

Th e Calhoun Model. Emily Calhoun is the Director of Phoenix Al lia nce, which 
provides long-term support to school districts, state agencies, and regional agencies 
that are commi tted to improving studen t achievement through ' inves ti ng in staff 
lea rning at th e school leve l. Calhoun has been a teac her at both the e lementa ry and 
high school levels. Calhou n (1994) viewed act ion research as a veh icle to faci litate 
change through shared decision making within a schoo l set ting. Ca lh oun's process 

. includes five sequemial phases: (a) selecting the area of focus, (b) co ll ecting data , (c) 
organizing data, (d) ana lysing and in terpret ing da ta, and (e) ta king action. 

Calhou n (1994) stated that engaging in act ion research invo lves progressi ng thro ugh 
steps of inquiry: choosing a focus area, col lecti ng and analysing data , studying 
professional literature, best practices, and taking act ion. She a lso e mphasized the 
importance of teache rs stud yi ng a nd researching th e professiona l literature that 
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targets their a rea of focus. This critica l read ing provides the teacher researche r with a 
fou ndation and framework for furthe r study. 

2.5 Reflective Practices in Action Research 

Act ion research is a form of staff deve lopment that encou rages and develops the sk ill s 
of educators to become more refl ective practitioners, more method ica l problem 
solve rs, a nd more thoughtfu l dec ision make rs (Sparks and Simmons, '989). SagoI' 
(2000) believed tha t a n important purpose for act ion resea rch was "building the 
reflective pract itio ner" (p. 7). He exp lai ned that "when reflectio ns on the findings 
from each day's work inform the next day's instruct ion, teachers ·can't help deve lop 
greater mastery of the art and science of teach ing" (p. 7). 

In addition, Danielson and McGreal (2000), I<e mmis and McTaggert ('990) , McN iff 
(1997), and Schon (1983, 1987) focused on the importance of teachers cr it ica ll y 
reflect ing on thei r practice. Each asserted that teacher introspectio n a nd on-going 
discussion about their own practi ce were ve ry important. The process of actio n 
researc h provides a structured, di scip lined approach to reflecting about the teach ing 
and lea rning process. Danielson and McG rea l (2000) stated, "Few act ivities are more 
powerful for professional learning than reflect ion on pract ice" (p. 24). 

Likewise, Schon (1983, 1987) referred to the thinking practices that occurred while in 
the midst of teachin g as reflection in action . He described this reflection inact ion as 
thinki ng about what one is doing whi le one is doing it. Reflection o n act ion evokes 
thinking criti ca ll y about one's actions after they have occurred. This type of reflect ion 
helps us gain a deeper understand ing of what we al ready know. More rece ntl y, 
Dan ielso n and McGrea l (2000) elaborated on the impo rta nce of reflection for 
professional growth and stated, 'The very act of re fl ect ion, it appears, is a highly 
productive vehicle for professional learning" (p. 48). 

2.6 Methods of Data Collection in Action Research 

Act ion research requires a planned method for gathe ring data. T he most popu la r 

ways to co llect data a re interview, observat ions, focus group di scussion (FGD), 

questioner and document ana lyses (Schuck, '997; 52-56; Degarge, '999: 42-45; 

Man'iam, 198871-Jl8) . 

Interviews are conversa tion JJl which inte rviewer poses questions to interviewees. 

Observat ion involves attentively watching and systematically reco rd ing what is seen 

and hea rd. Focus group Discussions (FGD) is a n info rmal yet discussion In wh ich a 

small number of participants are asked to discuss a pa rticu la r topic in the presence of 

an in terviewer or a fac ili tate. Questio ners are pr inted li sts eg of integrative or 

declarative statements that individuals respo nd to in writing. Documents a re pub li c 

record s, press cl ippings, and private journals a nd diaries. 
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Schmuck (199T56) has a lso rem inded that every act ion resea rch project shou ld 

in clud e its own uniqu e mix of interviews, observations, FGD , qu es tioners, and 

documents. It is, he added, each teacher's cha ll enge to create his / her own special 

package of the aforementioned method. 

2.7 Strength and Limitation of Action Research 

Any type of action resea rch has strengths as we ll as limitat io ns o r shortcomings. 

These a re sum marized and presented as foll ows:-

2.7.1 Strength of Action Research 

As far as the st rengths or the mer its of act ion research are con cerned , different 

scholars and authori ties (e.g. Cohn and Manion, 1994; Schumuck, 1997; Ken 

Zeichner, 2001 ; AED/MOE, 2006) advoca te it in different ways. Maj or but not 

exha usti ve strength of acti on - is a mea ns of profess ion a l deve lopm ent; it raises direct 

practica l questions; it is like an in-service training; it he lps in professionalizing 

teaching; it could be a mea ns to improve the traditional research method ology, wh ich 

derivate theory first and goes to practice; it shows commitm ent ami create pos i~i ve 

relation with parents, student and the society as a whole; it is a means to influence 

educat io nal pol ices; a nd it develops teachers' confidence. 

Moreove r, based on Zuber-Skirt 's acronym "CRASP", AED/ MOE (2006: 24-25) sta te 

the benefits of action resea rch as follows: 

Action research promotes a critical research in to teaching 

accountability; self evaluation and professionalism, which all of 

these are important goals anywhere in the world. Action research 

may provide a practical solution to these problems of achieving 

these goals. Th rough systematic inves tigation, teachers can become 

more profess ional, more interested In a holis tic way. 

This, in tum, can lead to greater job satisfaction, better academ ic 

Programs improvement of student learning and practition ers' insight 

and contributions to the adva ncement of Imowledge in edu cation . 

From the aforementioned descriptions, it is clear that action research helps 

educators, primarily to so lve practica l educat iona l problem s and moreove r, it can 

help teachers to be collaborators in tacking educational probl ems. Spec ifica ll y, it can 

help teachers to collaborate on the revision of the curriculum, improve the ir wo rk 

environm ent, profess io nali ze teachi ng a nd suggest fo r the deve lopment and revision 

of educational policy (AED/MOE, 2006: 24-25) . 



2.7.2 Limitations of Action Research 

Despite its many' benefits or strengths, actio n research that has the target of severe 

criticism from positivist , who typically view experimental and survey researc h as t he 

on ly "valid" modes of scient ific inq ui ry. Three main possible action research 

weaknesses or limitations emerge from t he discuss ion by O rlikowsk i and Baroudi 

('99 ' )' about the clash between positiv ist and non -pos it ivist assumptions. They are 

the contingency of the research findings, law cont ro l of the env ironment, and 

personal over involvement. 

2.8 The Status of Action Research in Ethiopia 

In Ethiopia, as I have mentioned ea rl ier in the introduction section , the curl'en t 
educat ion and training policy and the education sector strategy document of 
1994.With specific reference to research and development, instru ction methods and 
evaluat ion techn iques sha ll be encouraged and assisted . It expresses the need to 
integrate and coordinate the teach ing-learning process with research, and faci litate 
the participation of teachers a nd researchers in getting the necessary experience. 

From the above descrip tion, it is clea r that one of the major conce rns or the focus of 
the educationa l policy in meeting the challenges of teaching-learnin g process and 
tack le the problem of quality in education is by facilitati ng conditions to cond uct 
research in classroom and school situation. In th is regard, it is expected that schoo l 
teachers can conduct research for improving the teaching-learn ing process, the 
curriculum as we ll as their professional competence (MOE, 2006). 

Generally speaking, it is acknowledged that action research, if teachers are able to 
conduct it, can help them to collaborators in tacking educationa l problems (such as 
qua li ty, relevance, etc.). More specifica lly, action research can he lp teachers to 
co llaborate on the revision of the curriculum, improve their work environment, 
profeSSionalize teaching, and suggest ideas for the deve lopment and revision of 
educational policy (MOE, 2006). 

An examination of the aforement ioned studies show that they were cond ucted at 
te rtiary leve ls as M.A. theses (Aster ,2oo4; Abra hu m,2oo4; Yibe ltal , 2006); as journill 
article (e.g.Seyoum,1998; Hussen,2000; Ya lew,2000; Yeshimebet,2000 ; 
Teklehaimanot,2000; Amare,2000) as a na tional document for educational 
development (e.g. AED/MOE,2006); and a regional document for educational 
development (e.g. Firdissa, 2000). 

From the above stud ies, on ly very few studies (e.g. Aster, 2004; the AED/ MOE, 
Yibe ltal , 2006) deal with action research, of which the first two studi es aimed at 
assessing the states of action research in schools, while the latter has atte mpted 
assess the states of action research in schoo ls. 



In her study that examined the current states of act ion research in primary schools of 
Sidama zone, Aster (2004) has founded out that there was ve ry little research 
outcomes. The study has a lso revea led that lack of resources, absence of on job 
trai ning, shortage of finance and under-deve loped researc h cu ltu res were the major 
problems that impended action research activities in the resea rch area. Accord ing to 
the same study, lack of moral and material incentives, limited research knowledge 
a nd skill s of teachers, inadequate provision of research courses have contributed 
negatively for its tow development. 

Furthermore, the AED/MOE (2006), in its stud y, which a im ed to exp lo re how action 
resea rch in primary schools is carr ied out in Eth iop ia, found out n in e maj or find ings 
(pp, lIO- 1I 5) : the knowledge (trai ning and sk ills) of teache rs in actio n research are not 
adequate; teachers do not practice ac tio n research as much as expected, that is, there 
was less effort of doing action research among teachers in schools; co llaborat ing in 
do ing action research was encouraging among teachers but more co llaboration took 
place in urban schools than rural schools; both inside and outside school factors 
were motivating factors for those teachers who do action research; factors inside and 
outside impede doing action research used or applied the procedure of traditional­
descriptive research to do act ion research; support provided by schools a nd 
auth orities fo r teachers who did action research seems inadequate or insignifica nt in 
many schools, against the basic assumption of action research; schools do not use the 
results of findings of action research in real life situa tions; most of the students do 
not have an idea about research conducted in their schools. 

In his study that tried to assess the status of action research· in ambo general 
secondary school, Yibelta l (2006) has founded out that the status of act ion research 
act ivities was marginal due to teachers' lack of moti va ti on that resulted from 
interruption of promotion in the career st ructure, teacher's lack of interest and 
negative attitude; teachers' lack of commitments, inadequate facilities; lack of 
research knowledge and skills, lack of financial su pport and others. 

By the same token, m ost of the stud ies conducted on the Ethiopian seco nda ry schools 
(Seyoum, 1998; Hussen, 2000; Yalew, 2000; Yeshimebrat , 2000; Tekleh imanot, 2000; 

Abra ham, 2004) have witnessed that the idea of in itiat ing research by schoo l teachers 
is at its infancy in most of seco ndary schools. 

According to the major findings of these studies, the states of edu ca ti onal research in 
the Ethi opian secondary schools has suffered from the following problems or 
constrains: inadequacy of research skills (i.e. low expertise a nd lack of expe ri ence in 
research activ ities); lack of imagina tion , lack of financial and material resources in 
the schools; lack of confidence work over loud (which leaves littl e o r no t im e' for 
teachers to conduct educational action research); lack of motivation and of interest ; 
adm inistra tive problems; absence of govern ment policy with regard to academic 
freedom; failure in coordinating efforts among education authorit ies in research 
activities. 



Frome the above descriptions of t he fin d ings of t he avai lable stud ies on t he curre nt 
state of educat iona l research, one ca n safe ly in fer that unde rtaking action resea rch is 
perceived as a complex process by most schoo l teachers, and he nce, th ere is less 
part icipation ; t he few teachers who participated to unde rtake resea rch had a pplied 
the t raditional resea rch approach ; action research in Eth iopia n schoo ls (pr imary to 
secondalY) is a t its ea rly stage of development, that is, most ava ilab le stud ies 
disclosed a characte ristics of in fa nt though some attempts have been made by 
teachers to un derta ke resea rch . In general the exte nt to wh ich actio n resea rch was 
carried out was low in seconda ry schoo ls of Ethiopia due to va ri es interna l and 
exte rna l facto rs. 

2.9 Factors Affecting Teachers' Involveme nt in Action Resea rch 

Undertaking act ion research and its effecti veness could be influenced by a number of 
factors (Seyoum, 1998, 7-9; Ya lew, 2000: 257-260; AED/ MOE, 2006:36-39). These 
factors or inputs ca n be expressed under two broad categories: in terna l (persona l) 
and externa l (institut iona l or environmenta l and situat iona l) facto rs. Some, but not 
exhaustive, a re presen ted below. 

2.9 .1 P e rsonal/ Internal Fa ctors 

Act ion research is part of teache rs' p rofess ional deve lopment, a nd as such it requ ires 
teachers' reflect io n "on" and "i n" action. The capacity to re fl ect (wh ic h is one of 
action research a t tribu tes) can be affec ted by in divid ua l (pe rsonal) fac to rs as 
kn owledge and/or ski ll leve l, self-confi dence, esteem, attitude and interest in 
research, inquisit ive m ind, perseverance or d isc ipl ine, a nd t ra ining patte rn . That is, 
the inputs that a re often expected from the individua l resea rcher need to constitu te 
some or a ll of the above attributes. This mea ns tha t if a ll of t he above att ributes are 
not ava il able, teachers coul d not u ndertake educat ional action resea rch (MOE, 2002). 

As exam ina tio n of research lite rature revea ls, the importance of perso na l inte res t in 
research act ivity is h igh ly em phasized . Fo r instance, scho lars such as Jo nes (in 
Seyoum , 1998) rega rd it as the major drivi ng fo rce behind research . This is indeed 
true, because inte rest in research act ivity is not something that can be im posed fro m 
without u nless it comes from within the ind ividua l. 

Si milar ly Good (in Seyoum, 1999) argued that having an in q UI SItIve mi nd cou ld be 
qui te an asset in resea rch . It is often sa id that research favou rs the one who is curious 
about problems as opposed to the one who takes everyth ing fo r g ra nted or one who is 
blind to problems. Fu rtherm ore, by its very nature, research activ ity ca ll s fo r the 
d isc iplined mind, a m ind tha t is tenacious and u nwave ring. That is why success in 
resea rch is often att ri bu ted to the ind iviclua l to the individual researcher's 
perseverance. 

Moreove r, other educators, for example, Ell iot (1991) have emphasized that it would 
be virtua ll y impossib le to think of car rying out research acti vity wi th ou t the 
individual being equ ipped with basic resea rch ski ll . Basica lly, t he on ly way to acqui re 
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co mpetence in research is by do ing it, but before research can put into pract ice some 
sk ill s must be acquired. T herefo re, the need for competency in research met hods 
beco mes indisperisable to the individua l teachers. 

At the same time, it shou ld be noted that having some 01' a ll of t he above a ttributes 
does not necessarily guarantee the ind iv idual to effectively engage in research activ ity 
because teache rs' capacity to reflect on their practice can also be affected by 
institutional 01' environmental and situat ional factors (E lliot, 1991). 

2.9.2 External Factors 

Those can be grouped in to inst itutiona l, e nvironmental a nd s ituationa l factors. 

2.9.2.1 Institutiona l/ Environment Factors 

It is bel ieved that re fl ective practice and action research are more effect ive in those 
environment that promote the culture of inquiry for teachers. In other words. it 
becomes clear that some or all of the above personal attr ibu tes one has in research 
practice do not by themselves take one anywhere unless other essentia l cond itions for 
research are fac ilitated (Seyoum, 1998:). 

Amo ng the basic essentia ls that are needed to can'yout resea rch acti vity are obviously 
fin ancial resources which are in short supply (as such, t he existence of resea rch 
sponsoring institutions becomes indispensableo, the avai labi lity of resea rch faci li ties 
(ranging from office space to soph isticated pieces of research equipment), The 
provision of materia l and psychological incentives, the creation of publishi ng out lets 
(such as journals, magazines, news lette rs). 

Putting in simple ward, institu tional inputs include such things as provisio n of 
resea rch funds, facilities, time, incentives and publishing out lets. Besides, the nature 
of state and schoo l po licy on continuous professional deve lopment of teachers, 
administ rative pJ;obl ems ca n be rega rd ed as impeding factors to initiate action 
resea rch and exercise reflectivity. In general, an act ion research, to do effective job, 
should be guaranteed with a ll sorts of favou rable co nditions, such as economic, 
socia l, pol itica l as well as cultura l secu ri ty (Seyoum, 1998). 

2.9.2.2 Situationa l Factors 

Apart from the above two facto rs (persona l a nd institutional/environmental), act ion 
resea rch practi ces ca n be affected by situat ional constra in ts as work over load (wh ich 
leaves little or no time for teachers to conduct resea rch), innovat ion , phase of 
development and so on. Writ ing about the indispensabili ty of time for research 
activity, Seyoum (1998:9) rem inds that research is a time consuming act ivity, and 
consequent ly, teachers need to be provided with adequate time in order to be ab le 
e ngage in research activ ity. This imp lies that if a research er's time is taken fro m him 
o r her, he or she wi ll remain steri le. 



In conclusion, it cou ld be said that research activi ty in classroom and schoo ls 
situation in a fun ct ion of the integration of the various personal (interna l) a nd 
institutional (externa l) inputs. That is, without inputs from the two Illajor factors , it 
wou ld be hard to effectively engage in research activ ities (Seyoum , 1998). 
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CHAPTER THREE 
DESIGN AND METHODOLOGY OF THE STUDY 

3.1 Methodological Approach 

We are not adequately benefiting from the emerging trends in educational practice 
because, "process can be neither understood nor measured wi th the rational or 
experimental research models" (Ca ine and Caine, [994) . T herefore, Ca in e and Cain e 
elaborated, "We urgently need more qualitative measures in educati on" 

Therefore, in this. study, I have applied a qualitative research method to explore the 
research participants' understandings and interpretat ion as regards w hat high schoo l 
teachers' in vo lvement in educational action research looks like , and pro blems that 
encountered them to invo lve in it. That is , for fuller understanding of the educational 
issue under understudy (i. e. the magnitud e or the engagement of high sc hoo l 
teachers in educational action research ), I have found the qualitat ive research 
method compatible to my study. In fact, a holistic approach that allowed a qualitative 
analysis in a natural context is opted for reasons that include ease of securing 
qualitative information t hat has depth and opportunity for me to experience and 
directly observed the context of the study. 

3.2 Research Design and Procedures 

This study has applied the exploratory case s tudy approach . Since it intended to 
invest igate a single educational issue (i. e . the statues of action resea rch) in a si ngle 
research sett ing ·(M israk Goh SecondalY School) , Case study approach appeared 
appropriate to be utilized. 

This study was ca rri ed out in three stages. The first stage, which was the preparatory 
stage, invo lves proposal development , writing of revi ew of related li teratures, 
development of m ethods of data collection and st ra tegies of data a nalys is. The second 
phase was preliminary assessment (i.e. creating rapport with the teachers and 
directors w ithin the school and the sub~city education officers), employment of 
methods or techniques of data collection, data transcription, data coding, data 
categorization, analysis and interpretational. The third stage, draft report ing, 
finalization of the draft and publication of the fin al research report we re 
accomplished one after the other (Seyou m, 1998). 

3.3 Source of data and selection of research participants 

The main data s6urce fo r the study were ten teachers, one directo r, one sub c ity~ 

education expert , documentary sources (e.g. time table, school 's strategic plan , a nd 
previous resea rch pape rs produ ced by the teachers), an d I myself. . 

Since school teachers a re required to demonst ra te in action researc h practice for 
profess ional developmen t and to improve interactional process, (MOE, 2002:35) , I 
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had fe lt that getti ng their reaction is helpful. Therefore, I have selected ten teache rs 
out of 5' teachers: 

As stated in the educatio n po li cy directives (MOE, 2002:32), schoo l administrators, 
particu larly directors and deputy directors, are cha rged with the task or 
respo nsibili t ies of faci li tating conditio ns for teachers so as to conduct schoo l based 
stud ies and resea rch that could help improve the teaching learning p rocess as we ll as 
the school's organ izat ion and administration. Furthermore, th ey empowered to 
evaluate the results , of the studies and ass ist their rea li zatio n, and are a lso expected 
to make use of the resu lt of the studies to improve school situat ions. Thus, o ne of the 
prin cipals of the school was included in the study as data source. 

Accord ing to the same di rect ive (pp .6-7), sub city ed ucation offices have the 
responsibil iti es to guid e, coordinate and supervise school activi ties a nd to extend the 
necessary suppo rt to schools . Besides, it is en titled to offer rewards or incent ives to 
educational profess ional s (school teachers and educat ion administration bodies) who 
would ma ke an o"utsta nding co ntribution. Therefore, one expert from the offi ce was 
se lected as source of data based on his role, concern , responsibility , a nd other re lated 
qual it ies. 

Finally, sin ce a resea rch essentially sta nds at th e heart of a quali tat ive study 
(Merriam, 1988; Creswel l, '994), I myself was a major data source of the stud y, that is, 
my personal concepts and reflec tion were included in the study. 

3-4 Sampling technique and Sa mpling 

In this study, Purposive Sampling Technique was emp loyed for t he se lect ion of key 
in for mants because this sa mpling techn ique increases th e reliability and va lid ity of 
the data. The informants were selected depending on their releva nce to th e study 
being conducted, that is, the cr iteria used to se lect in fo rma nts were their experience, 
competence, roles, concerns, responsibi lities , qua li fication a nd cooperat iveness or 
wi ll ingness to parti cipate in the study. 

3.5 Data Collection Procedures 

Typica lly in this study research, stra tegies for da ta co llection include se mi-st ructured 
interviewing, observation a nd document analysis. The use of different data sources 
helps the researcher to "validate and crosscheck findings" (Patton , '990, P.244). The 
methods were developed in such a way that they maximi ze the possib il ity of 
generating answers to the basic resea rch questions. 

3.5.1 Planning and condu cting the interview 

At the very sta rt, I establ ished a rapport with the research setting (i.e. with the 
working teache rs, d irectors and sub-city education adm ini st rat ion bodies) , though I 
had had previou~ acquainta nce with most of them. Then, in te rview protocols were 
prepared to undertake t he inte rview, and fo r recording in forma tion. And I ha ve 
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d iscussed them orally with the research part IcIpants regardi ng the ir co nse nt and 
a nonymity, the confidentia li ty of the informat ion and oth er related et hica l issues. 

Subsequently , in depth interview /101 / was utili zed on one-to-o ne bases using se mi ­
structured questions supported by tape-reco rded in order to get detail information 
from the informants. The one -to-one interview has given me the opportuni ty to 
explore the participan ts' perceptions, thought and opinion in depth . 

The whole process of interviewing was supported by a tape-recoTd er based on the 
rat iona l that it was convenient a nd save t he time for me; it was because cu mbersome 
for me to jot down every content of the interview direct ly o n to t he paper wh il e the 
conversa tions were ongoing; and the quality of responses would be more factual, that 
is, I found the taped interview highly helpful to grasp parti cipants' id eas, pe rceptio ns 
and fi llings effective ly. 

I reco rd ed the interview based on th e consent of the informants, and co ndu cted the 
interview on an intermittent bas is with separate sess ions that lasted about fo rty-fi ve 
minutes on average. Finally, by playing back the reco rded in te rview agai n and again ; I 
transcribed it word by word. 

3.5.2 Planning and conducting an observation 

In this study, I condu cted unst ru ctured observation with parti cu la r emphasis on 
research sett ing (i.e. what the school's environment and facilit ies look like). In my 
observati on , I inte nd ed to generate empiri ca l data o n th e schoo l's library 
organiza tion and avai la bility of read ing mate ri als (e.g. research literature a nd 
journals) . 

3.5.3 Document Assessment 

In this study, I have tri ed to consult documents to a nalyze educat ional research 
outcomes produced by the school teachers, to exa mine the school's strategic pla n and 
to gather data about teachers teaching load. 

3.6 Triangulation 

In this study, I have applied data triangulation, that is, the use of a va rie ty of data 
sou rces, such as human sources, document sources and obse rva tion notes. Utili za tion 
of these data sources was fu n'damenta l in ve rifying the co nvergence and divergence of 
views and interpretations regardi ng the issue understudy, and helps me to secu re an 
in depth understanding of it. 

3.7 Method of Data Analysis 

The data co llected from case study were ana lyzed on ongo ing basis us ing single-case 
ana lysis strategy where I attempted to make a comprehensive a nalys is of th e case. 
The use of a single-case ana lysis gave me t he opportun ity fo r t he in -depth 
understanding of the issues in the study. I have a lso appli ed interpretational analysis . 
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or ca tego ri zi ng a nalysis where, first , I coded a nd organ ized the data into four majo r 
categories or themes in order to compare and contrast them a nd to look for 
connect ions or correspondence among categor ies or th emes of t he data. Mo reove r, I 
have utili zed re fl ect ive a nalysis by using m y own experiences, personal judgment or 
co ncepts and reflecti on to assess the case understud y, and to draw co nclusions. 

Towards thi s line, I have developed categori es or t hemes based on t he basic research 
quest ions, a nd on th e basis of the assembl ed data themselves. The category I 
developed were: Th e trends of teachers' invo lvement in actio n research, majo r fac tors 
that influences teachers' engagement in actio n research a nd the futu re t rends of 
teachers/ engagem ent in action research used as a recommendation in the fina l 
chapter. 

3.8 Ethical Consideration 

Denzin and Li ncoln (1994), Mer ri am (19880) and Creswell (1994/2003) , ha ve 
remarked tha t in qualitative resea rch full attention should be given for moral a nd 
ethical principles issues. Therefore, I have given a parti cular consid erat ion to ethica l 
principles deve loped by these scholars , particu larly rega rding ensuring informal 
consen t and assent, deve loping confidentiality, maintaining anonymity and other 
related eth ica l issues. Accord ingly, I prepared a nd proposed a set of et hi ca l principl e 
o r resea rch protocol for my resea rch and informed th e parti cipants th roug hout my 
study. Furthermore, all the research participants were renamed (Tl, T2 , T3, T 4 -------­
--Tn) so as to protect their identi ty. 

3.9 My Role as a Researcher 

As I have mention ed so fa r, a resea rche r essentially stands as the hea rt of qua li tat ive 
study. Therefore, in this qualitat ive case stud y, I was the majo r data source as an 
insider by being a passio nate part icipa nt, ca refu l obse rver, neut ra l (se nsit ive) 
interviewer and sympathet ic listener and a major data inte rpre ter and data analyser, 
narra to r and descripti ve writer. 



CHAPTER FOUR 

DATA ANALYSIS AND INTERPRETATION 

This part of the research tries to analyze and discuss the data collected from teachers, 

school director and sub-city education officer to seek appropriate answers for the 

basic research questions raised. 

One of the issues high ly emphasised by the education policy and its direct ives is 

teachers' research practices for promotion and enhancing the qua lity of teaching­

learning process. In line with this, the educational policy direct ives has designed and 

put into play advancement or promotion and a career ladder schedule for teachers to 

initiate them to increase their capabilities and responsibilities (Yalew, 2000). 

Thus, a seven-tiered scheme had also been developed and teachers working at all 

working at all school level have been evaluated and such evaluation would enable an 

individual teachers to grow from a beginner teacher (Jemari M·emihir) to a lead 

teacher ("Kefetgh Meri Memihir"). Accordingly, as teachers do progress from one 

level or rank to the next, their salalY increases, and their esteem in the society grows, 

and they wou ld became increasingly respected figures in the school as we ll as in the 

community (Yalew,2000). 

Career structure in this context defined as a change in the structure of teaching 

profession that provides teachers to advance and progress in their profession. Major 

pu rpose of career structure is: 

> 
> 
> 
> 

To enhance the motivation, interest and diligence of teachers 

Attract good entrants to the teaching profession 

Encouraging the development of the teaching profession and; 

To enhance the quality of the teaching- learning process. (Yalew, 2000). 

In brief, the claimed benefits from the career structure were to improve the 

productivity of Ethiopian schools, at least gradually, using a moti vated teaching staff 

In the same vein, at grassroots level, the schools in its so-called mission statement 

(SPM, 1996-1998 :3) have spelt out the need to conduct educational action research by 

stating: 

At this level of education, the school commits itself to provide its 

learners with quality instructional process that is assisted by 

(integrated with) research practices ..... 



Th is enta ils that the schoo l in its gran d "mission " has intended to get its teachers 

pa rt icipa te in educa tional act ion research (i.e. school based stud ies) and thereby, to 

make their work research based. 

In this line, the. school in its perfor mance eva luation schemes has accentuated 

research pract ice by incorporating it into the regular tasks. Accordin gly, those 

vete ran teachers who have had teaching se rvices of six and m Ol'e yea rs (i.e. those 

teac hers who have already progressed to the four highest levels or ranks of ca ree r 

structure's ladder scheme: Memihir, I<efitegna Memihire, Tebabari Meri Memiher 

and Meri Memihir) are required to do resea rch, that is, they have to produ ce one 

pu blication every 3 or 4 yea rs . 

Alth ough the provision of clear po li cy directives and criteria is a prima ry step or 

action to get research act ivit ies done, it may not be a guarantee fo r im pleme ntat ion at 

schoo l level and at teachers' d isposal. 

Therefore, the present study has attempted to explore what looks like the trends of 

secondary school teachers' invo lvement in action research. Besides, it tried to ident ify 

major factors that had adversely affected t he teachers to engage in act ion resea rch; 

and co llect d ifferent suggestions that may help to improve the teac hers' percept ion in 

action research in the immediate future. In this chapte r, thus, rhe data generated 

fro m different sou rces ana lysed thematica lly and discussed vis-a-vis to t he three 

major categories a nd their sub-categories tha t were created based on t he bas ic 

research questions. The data a re presented in narrative forms. I have a lso shown my 

own in terpretat ion and understand ing of th e issues in addit io n to th e research 

parti cipa nts' own interpretation and understand ings. 

4.1 The tre nd of teachers' involvement in Actio n Research 

Under this major category, I have discussed about the extent to which the teache rs 

invo lved in educational action research; major research issues addressed by teachers 

in their research wo rks, research method utili zed by teachers, and the purposes for 

whi ch teachers cdnducted educational act ion resea rch. 

4.1.' The extent of teachers ' involvement: 

Low status or Infant stage of teachers' involveme nt in action research 

The in for ma nts of this study discussed the extent to wh ich preparatory and 

secondary school teachers involved in action research. The resu lt of the study has 

demonstrated that the extent to wh ich the secondary teache rs involved in 

educational act ion resea rch was very low, or was so li mited. The overwhelming 

majority of the research pa rti cipants have uniformly reported that, in ge neral terms, 

the effort made by teachers to do action researc h was a lmost inexistent. 



In this connection, for example, one of my informants (T 4) expounded that: 

Teachers' participation to do research is a rare case in our school 

for the main reason that it was usually associated with writing of 

senior essays for a partial fulfilment of the course requirement and 

with the career structure, that is, promotion. Therefore, I can say 

that the in volvement in research activities is very low, or 

insignificant. Most of the teachers have distanced themselves Ji'om 

any research endeavour, and as a result, one could not come across 

any exemplary research work that initiates you or a model teacher 

would prompt you to engage in educational research activities. 

Date: - T4, January 21 /2013 

This view implies that action research practices were not common and popular 

among teachers of Misrak Goh SecondalY School. 

Simi larly, another informant (T2) explained the research conditions of the teachers 

by saying:-

Frankly speaking, every individual teacher knows (in his/ her mind) 

that he/ she must do research. Nevertheless, the attempt made to 

involve in action research activities proved to be very low, or so 

limited. ,W e often think about doing research, but we have lacked 

commitment and courage to make it a reality. 

Date:- T2, January 14 /2013 

Still another teacher informant (TI2) expressed his regret fo r his failure to do an y 

resea rch by uttering: 

I have taught for the last nineteen solid years in the school and had 

many practical problems that need to be researched. However, I 

have done nothing worth mentioning hitherto. As a result, I feel 

regret and get ashamed of my weakness. I am embarrassed for not 

doing a single research. 

Date: - T12, February 18/2013 

Teachers with long service years and experience should have to conduct research , and 

be models and advisors to the young and novice teachers. However, this was no t 

observed in the school. 
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The idea ofT12 (i:e. the absence of involvement in research act ivit ies) were shared by 

TI. He sa id: -

I had never involved in any form of research activity hitherto, that 

is, since I graduated. I dare to say that my participation in 

research was almost absent. Now I have an intention to carry out 

one research in the near future. That is, currently I am pursuing 

my first research project that seelcs to evaluate curricular 

material. 

Date: - T12, February 18/2 013 

The trend of teachers' invo lvement in educat ional act ion research, according to one 

informant (T8), has shown certain improvements: 

For me, the teachers' effort to participate in research activities is 

encouraging as compared to the past many years. For instance, 

within the last five and-!our years I have seen those summer-in­

service trainees and others engaging themselves in research 

activities. Hen ce, these days there are better attempts and 

attentions, and improvement in the teachers' involvement in 

different educational research activities even though it is not 

satisfactory. 

Date: - T8, February 4/2013 

According to the view of T8, the involvement of those summers- in - service trainees 

in research activity can be counted as an indicator of a positive trend of teachers' 

part icipation in educational action research since the last five yea rs. 

In genera l, it is ev idence from the discuss io ns that the extent to wh ich seconda ry and 

preparatory school teachers participated in educat iona l action research found to be 

very low or so minimal. As described by the majo rity of the research participant 

(thirteen out of fourteen), it appears that most of the teachers alienated themselves 

from engaging in research activities even though they are acquired to do action 

research at class and school leve ls. This implies that despite the fact that most of the 

teachers are veterans who have had longer teaching service, experiences, and who 

most likely to do research, they have simply confined themselves to thei r teaching 

tasks while they have simply confined themselves to their teachi ng tasks while they 

have marginalized research practices. 

As such, it is possib le to say that there was a thin line or a weak nexus between action 

research and the ·teaching practices. That is, the teachers of the school showed less 

effort and appeared relu ctant to und erstand and reflect on their eve ryday pra ctica l 



prob lems in the school and classrooms, and , thus, one can not talk of their 

involvement in ed ucat iona l action resea rch since th e resea rch cla imed to have do ne 

was so minimal. 

Besides, the teacher's low level involvement in educationa l action resea rch activ ities 

a lso enta ils that the school itself couldn 't mate ria li ze the "research-based" 

in teractional process it accentuated in its "mission statement". Hence, the school 's 

missi on regarding research practice found to be amb iti ous and a bortive. 

As such, it is poss ible to conclude that teachers of M israk Go h Secondary Schools 

d idn't participate in educationa l act io n research as much as expected, and that the 

status of their engagement in action research is at its ve ry stage of deve lopment . 

4.1.2 Major research issues addressed by teachers in th e ir research 

papers. 

Action research is concerned with diagnosing a problem in a spec ific co ntext and 

attempting to solve it in that context. According to scholars in the fi eld (Cohen and 

Mann ion, 1989), .the possibi li ties in which teachers ca n get involved in resea rch 

act ivities in school co ntext are va ri ed and vast. For instan ce, t he fo ll ow ing ca n be 

poss ible issues for research in school li fe: teaching methods, students' enro lment 

figures by sex and age, lea rning strategies, evaluation procedures, patte rns of studen ts 

and teachers attendance, dropouts, repeaters, stude nts' d isc ipl inary problems, 

teaching loads, hidden ve rses formal curriculum and school-community relat ions. As 

such, whenever teachers aspire to do an investiga tion within their 

schools/classrooms, there are so many issues or p lenty of problems ava ilable in their 

day-to-day practices. 

This study has fo und out that teachers who claimed to have involved in educat iona l 

action research gave more emphasis ' on teachin g methodology an d contents' 

relevance of subject I:natter materials in their research papers.' With regard ed to the 

specific issues or problems addressed in few research papers, one of my informants 

(T8), described hi's views as follows: 

I witnessed that those teachers who have done research ' usually 

foc ussed on issues as teaching methodology (of language, natural 

science, social science, .............. etc.); evaluat ion of curricular 

materials (conten t relevance); students disciplinary problems 

encountered them in the classrooms even though they were 

intended to improve school's practices. 

Date: - T8, February 4/2013 



Furthermore, my past experience in the school and t he docu ment ana lyses I have 

made confirms the truthfulness of this view, that is, invest igat ion in to teaching 

methodology and evaluat ion of curricu lar materia ls were amo ng the major contents 

or issues the teachers often tried to address in their research papers. In add itio n to 

these major conce rns, issues as school fac ili t ies, student's disciplinary probl ems, 

causes of dropouts, cases of repea ters were addit ional (minor) concern s of the 

teachers. This impli es that, most of the issues the teachers tr ied to invest igate more 

or less related to the practica l problems they encountered in the class and the way 

teacher's methodology applied, though they were not inspi red to improve the 

teaching lea rning process within the schoo l. 

4.1.3 Research methods utilized by the teachers 

Various types of research methodology can be employed to study different kinds of 

educational problems, as su pported by Seyoum (1998:6). As Amare (2000:35) noted, 

resea rch des igns determine the depth , rigo r and amount of co ntrols researchers 

require during their investigation. He further explained that there were four major 

research designs : Ex perimenta l, Descript ive, Histori cal a nd developme ntal designs. 

The document ana lyses I have made on twe lve resea rch pape rs suggests t hat the 

overwhelming number of the teachers who have conducted research used the 

t radi tiona l descrip t ive design. That is, the traditional descriptive resea rch procedure 

that includes id-e ntification of the problems, background, purpose (objective), 

significance, basic resea rch questions, quan titative data , stat isti ca l ana lysis 

techniques and provisions of con clusion, summary and reco lilm endat ions was 

common ly employed by all teachers. The case study approach observed to be t he 

most popular type of descriptive design to the teachers (Seyoum , 1998). 

This suggested that a ll teachers who claimed to have carried out research have paid 

little or no attention to other research designs . This might be att ri buted pa rtl y to 

their background , that is, the ir mode of prior training a nd th eir exper ience in 

utili zing educa tiona l resea rch, a nd part ly to their preference to pursue, o r reso rt to 

the researc h design that requires less resources and fac ilities. 

Bes ides, my docume nt assessment of the type of the data co llection instruments 

utili zed by the teachers has revea led that a ll the teachers commonly used close-ended 

question nai res that asked fo r in fo rmation and also uti lized observation and the 

oppinionnai res (i.e. asking questions that requires answe r in the fo rm of opinions) 

but ra rely. 
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4.1.4 Purpose for which teachers undertook Action Research 

The effort of an invest igator who is engaged in educa ti onal ac tion resea rch may have 

differen t pri ma ry purposes. As stated by the AED/ MOE (2006;68), the purpose for 

wh ich educational act ion research has been ca rri ed out by the teachers may ind ica te 

th e type of prevailing problems in schools as we ll as the level of understanding of 

teachers concerning edu cat ional action research . It further indi cates that the ac tion 

researchers (i.e . teachers) a re interested in the improvement of th e edu cational 

pract ice in which he/she engaged . 

Similarly, Schmuck (199T28) has posited that the act ion researcher's purpose is to 

study a real schoo l situat ion with a view to improve the quality of act ions and results 

within it. 

Neverthe less, the resu lt of the study has demonst rated that the p rimary motives of 

the teachers in conduct ing resea rch were to attain personal bene'fits rather than to 

improve the quality of pract ices and act ions within th e sch ool. In oth er wo rd , the 

teacher's engagement in ed ucat ional action resea rch was highly in centi ve-o ri ented. 

In line with this idea, for instance, one of the informants, (T8) described the teachers' 

objectives as follows: 

Majority of the teachers have conducted research primarily to 

partially fUlfil their courses requirement. Other than fo r lhis, 

there were teachers who had do ne research 

purposes. Therefore, teachers In most 

externally pushed to engage in research activities. 

for promotion 

cases were 

Date: - T8, February 4/2013 

Likewise, a nother resea rch parti cipant , TlO, reported: 

Most often, teachers who were pursuing su mmer courses observed 

involving in research practices. The only expectations were, just 

before seven and eight years ago, that few teachers attempted to do 

research on the practical problems they encountered in their 

classes. 

Date: - TIO, February 11 /2 01 3 

The above descripti on of the info rmants, particularly the view of T8, (th e views that 

were common ly shared by almost all the research participants) show that the prime 

co ncern for whicb the teachers conduct research were in order to partially fulfil their 

course requirements. Apart from this, the findings of the study have also dup li ca ted 

that some of the teachers used to conduct research every three or four yea rs eith er to 
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get promotion from one rank to the next on the ca reer structu re's ladde r, 0 1' to so lve 

so mehow, the problems they encountered in th e teach ing-lea rn ing process, but 

rea ll y. 

In additi on to what was repo rted by the research part icipa nts so fa r, from my past 

experientia l unde rstanding and observation in the school, I have not iced that th e 

course req uirement a nd the ca reer structure's criteria to a grea t ex tent, and 

performance evaluati on to a lesser ex tent we re mot ivat ing factors fo r whi ch the 

teachers invo lved in research activities. 

The fact that the course req uirement and the career structure served as in itiat ing 

fa ctors implies how much th e teacher's resea rch accomplishm ents we re 

predomina ntly of extrinsic and benefi t-oriented. It is, afte r a ll , naive to thi n k that 

teachers would do ed ucat ional act ion research primarily fo r solving inst ructional 

problems, 0 1' fo r improving the school practice. 

4.2 Factors that influence teachers to involve in Action Research. 

From th e previous discussion , it was made cl ear that teachers did not engage III 

action research to the extent expected. In this part, I have discussed the resea rch 

pa rticipant's responses on the fact that obstructed teachers to ' in vo lve in ac tio n 

research . The fa ctors , in 'a broad sense, are ca tego ri zed as internal (pe rsona l) a nd 

ex ternal to the individua l. 

4.2.1 Intel'l1al (persona l) factors that influence teachers to do Act ion 

Research 

As desc ri bed in chapte r two of thi s study, acti on research req uires teac he rs' re fl ec ti o n 

"o n" and "in " action . The ca pacity to re flect, however; ca n be affected by plenty of 

individual (personal) factors, such as knowledge an d/or skill leve l, attitude towards 

research, interes t in resea rch, in quisitive mind , persevera nce or discip lin e, self­

confidence, esteem, and perception (Seyou m, 1998: 7-9; Ya lew, 2000 : 257-260 ; 

AED/ MOE, 2006:'36-39). This implies that if a ll 01' some of the above a ttribute are not 

ava ilable , teachers cou ld not undertake educa tiona l ac tion research up to th e 

required sta nda rds , or qua lities. 

The fin dings of this study reveal that lack of personal competencies in ac t io n resea rch 

ski ll, lack of endura nce to problems encountered, lack of interest in research and 

teaching, un favourab le attitude towa rds resea rch and cri te ria for prom otio n, absence 

of se lf-effort and co mm itmen t to learn about act ion resea rch in ge neral a nd 

ed ucational action resea rch in particular, low academic qua li fication we re major 

personal fa ctors (proble ms) that obstructed high schoo l teach ers to carry out 

educat iona l action resea rch. These im ped ime nts have been given due atte nti on in th e 

di scussions o f th is chapte r. 
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4.2.1. 1 Teache rs ha ve lacked th e skill / knowledge o f Acti o n Resea rch 

Any given task (be it simple or complex) requ ires certa in basic sk ill and /or knowledge 

of how to accom plish it . Therefore, it undoubtedly accepted that schoo l teac hers' 

knowledge and skill in ed ucational action research is very important, o r crucia l to 

invo lve in it. That is to say, the knowledge a nd sk ill whi ch usua ll y develops through 

d iffere nt exposures (e.g. trai ning, workshops, and prac tice) serve as a base line to 

promote both the qua lity a nd qua ntity of action resea rch. 

In this con nection , schola rs, such as Ell iot (1991:69) has noted that it would be 

virt ua ll y im possible to th ink of carrying out resea rch act ivity without the individ ual 

being equ ipped with basic resea rch sk ill. 

Mo reover, Weirsma (1986) has rema rked that it is inc reasi ngly important ro r 

educational profess ionals to be knowledgeabl e and skil ful about edu ca ti onal resea rch. 

Accord ing, befo re attem pting to do, or practice research, some sk il ls must be 

acqu ired. 

Nevertheless, as the fi ndings of this study demonstrated most of h igh school teachers 

have lacked the required skill s and knowledge of the techn iques of ed ucationa l action 

research tha t cou ld allow them to involve in it. Indeed, the resu lts of the study have 

shown that almost a ll of t he in fo rma nts who part icipated in t he st udy (except Tlo) 

have unani mous ly agreed on the importance of knowledge, or compelence ill act ion 

research as prerequisite fo r invo lving in it. As regards the problem with the teachers' 

research knowledge, o ne of the info rmants (T8) reported: 

Most of the vete,:an teachers have lacked the basic research skill, 

partly for the reason that were trained and graduated in the pre- ~~ 

1994 educational systems that did not provide room for research 

activity in the pre-service t raining, and after wards, they couid not 

get a single opportun ity to training on research methodology. As a 

result, they have dis tanced themselves fro m any form of research 

activity. 

Date: - T8, February 8/2013 

Simi larly, another research part icipa nt (T2) described his complaints with regard to 

lack of competence in research skill a nd problem with the mode of prior tra in ing as 

follows: 

We are obligated to do research under the conditions we have 

lacked research skill and knowledge. Some of the teachers even did 

not take any training at all and have no idea. On the other hand, 

the training we had taken on research methodology at university 
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was not adequately and not promising to do research, because it 

was given to us through distance cou rses and as a result, we have 

very little awareness or orientation about it. It could not enable as 

to initiate research works in the school. 

Date: -T2, January 14/2013 

Accord ing to the views of these informants (whose views represent the views held by 

the majority of the research participants); lack of quality and adequate prior train ing 

o r shortage of knowledge on educational action research was a prominent obstacle to 

involve in it. Because, other factors such as teachers' perception, interest and 

commitment are guided by the level of teachers' knowledge on act io n resea rch . As 

they explained, tl:e problem is not equal magnitude for all high school teachers rat her 

it is severe for those vete ran teachers who were tra ined in the pre-1994 (i. e. the 

socialist) education system, wh ich gives very limited o ri entat ion about basic research 

methodology. 

Moreover, it was found out that shortage of resea rch ski ll consequ ent ly turned the 

teachers to be less confident to involve in action research. As such, the need fo r 

competency in educationa l action research methodology becomes ind ispensab le to 

the individual teacher. That is prior knowledge/ski ll of educat ional research 

methodology in genera l, and of action research in particular is essent ia l element for 

engagement in the practice bu t not end by itse lf. 

As such, the basic research question that need to be raised can be how educational 

practitioners, particularly school teachers and their appraisers, support or use , or 

participate in educational act ion resea rch if they rece ive so inadequate training, or if 

they lack adequate resea rch know-how? 

4.2.1.2 Teachers have lacked interest in Action Resea rch . 

As investiga tion of research li teratures, (Merriam, 1988; Creswe ll , 1994/2003; Seyoum , 

1998) reveals that interest is the major drivi ng force beh ind resea rch . This is indeed 

true, because in terest in research activity is not something that i3 imposed fro m 

without unless it comes from with in the individual (Seyoum, 19887). He furth er 

warned that without interest it would be ve ry hard to imagine that one could engage 

in productive research work. Th is entail s teachers' interes t in or e nthusiasm for 

educational action research has a considerabl e role to engage in it. 

Though scholars in the fe li d of educational research accentuated the indispensability 

of interest to boast up individual 's inspi rat ion to participate in research works, one 

ca n argue that it is hard ly possible to put forth a single factor as dete rminant of 

research endeavour. 
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In this stud y, it become evident that most of the informants have associated the 

teachers' interest in educational action research with motivation or in centives, level 

of research ski ll / knowl edge and level of qualificati on. According to the data , one 

teacher found to have low interest to participate in resea rch owning to va rious 

reaso ns . These includ es lack of competence in research skill ~ and absence of 

in cent ives or rewards (e .g. the cases of the career st ructure), lack of self-co nfid ence 

du e to lack of adequate · resea rch kn ow-how and problems associated with their 

academic background (i.e . a co nsiderable number of teachers had adva nced to their 

first degree either from certificate level, or from diploma level ; a nd st ill others with 

no training on resea rch methodology). For instance, one of my informan ts (T3) sa id: 

J and other teachers have low level of interest in research for the 

main reason that we have very little training on educational 

research techniques, which we had acquired through distance 

courses. Beside, lack of adequate knowledge made m any of us 

less confiden t to involve in research activities. 

Data: - T3, january 21/2013 

Added to the above description, another informant (T2) has repo rted: 

Many teachers do not have real interest and intuition in research 

activity because of the absence of incentives, or rewards, and due 

to their lower academic qualification, which could not permit 

them to involve in research practices confidently. As a result, they 

are poor in research activities. 

Date: - T2, january 14 /2 013 

The other informants (T 4, T5, T6 a nd TlO) held the same opinion. Accord ing to them, 

many of the teachers used to related interest in doing research with promotion or 

rewa rds , that is, they claimed that they are not interested in research because the re is 

no promotion rewa rd expected of co ndu ct ing research. This could imply that , 

teachers need something from outside to engage in research. 

Therefore, it appears that the research participants, particularly the informant 

teachers, have admitted that small-scale nature of the accomplishments of research 

activities by the teachers was due to the probl ems ment ioned above. W ith th is 

rega rd , however, one ca n contend that absence of in centi ves, or p romotion may 

influence the teachers' effo rt but cannot determine , or curtail th eir intuiti on and 

interest so long as they are professiona ls who are req uired to ta ke more and more 

responsibili ties to improve the teach ing learning process. That is to say, the need for 

a teacher to be a researche r goes beyond gaining personal benefits or re wards. 
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In genera l, from t he da ta , is can be concluded (though it is diffi cult to genera li ze for 

a ll ) that teachers who have better knowledge and perception about educat ional 

act ion research tend to have better interest and co mmi tment in it whil e teachers who 

have less knowledge o r orientation tend to have less in te rest and com mitm ent in it. 

As such , it appears that knowledge, skill s, pe rcept ion, interest and com mitment In 

educa tional act ion research are intertwin ed va ria bles as persona l factors. 

4.2.1.3 Teachers held unfavourable attitude towards research 

It seems apparent that teachers perception about or a tt itudes towards educat ional 

action resea rch has a n important role in influencing (e ithe r pos it ively or negat ively) 

thei r involvement. 

In line with this, Co he n and Mannion (199S : 192) have remarked that for teachers to 

develop positive attitude towards research and ultimate ly invo lve in ed ucat iona l 

research, they need to understand the very nature of research and appreciate its 

at tributes. Improvement of practical th rough research, in the context of the school, 

achieved only if teachers are a ble to change their behaviour a nd attitude. 

Accordingly, it becomes essential fo r teacher researchers to become famili ar with a nd 

develop an app reciation of the nature of the research process itself, and ultimately 

change their attitude and behaviour before conducting a ny peace of research. This is 

because usually better ori en tation , inte rest and attitude in educa tiona l research led to 

better engagement in action research . 

None theless, most of th e informants of my study have reported that th e teachers' as 

we ll as their appraisers did not co nsider research pract ices as part of the teaching 

activity. For instance, one of the research parti cipants (TS) described th e situati on as 

follows: 

Undertaking research activity not considered, as one of the duties 

of teachers to improve their classroom practices rather it 

perceived as something associated with career structure 

(prom otion) and even it perceived as a menace to the teachers' 

fate in the career s tructure scheme, that is, particularly some 

edllcatio'nal administration bodies have an assumption that 

teachers do research for the sake of th eir advantage to get 

promotion orfinancial incentives. 

Date: -T5, January 28/ 2013 

He further explained that for them it is a matter of fo rma li ty (I. e. to fu lfi l promot ion 

criteria) rath er than co mmitment to help improve school practi ces and deve lop 

research habits in the school. 



Furthermore, there is a misconception as regards research activities. In this 

connection, one of t he informants (T9) said: 

A significant number of teachers were percelvll1g research into 

educational problems as a complex tasl(; as a cumbersome 

process, that is, something difficult to accomplish in the 

existing reality (unachievable within their scope, which was 

merely put into playas major criteria to appraise teachers 

without. Most of the teachers held the idea that their mall1 

duty is teaching and used to teach to eam the bread. And think 

that any research activity should not interfere with their 

teach ing task. Besides, J feel that most teachers not like 

teaching career itself and they too do not like to engage in 

research activities. 

Date: -T9, February 11/2013 

Still there was another indication to the teachers' negative attitude towards the 

teaching profession itself. One informant (T8) reported: 

A sizeable number of teachers even are not happy with their 

teaching career. They used to complain it as a career without 

incentives or benefits. This unfavourable attitude too tumed 

against research. They give less value for the teaching profession 

and for educational research practices too. 

Date: - T8, February 4/2013 

Another informant (T6) associated the teacher's negative attitude to the initial 

placement. He explained: 

J think, majority of the teachers are not happy to be teachers 

for the main reasons that they did not join the teaching 

profession with their own choices and indeed the salary is not 

attractive. For me, the roots of this problem went back to the 

initial placement of the would-be teachers. 

Date: - T6, January 28/2013 

The unfavourab le attitudes and misconceptions held seem to have emanated part ly 

from shortage of resea rch knowledge; lack of exposure to research , particularly from 

lack of proper cO ;1Ceptua li zat ion of action research. This study has founded out that 

the maj ority of the participants (ten out of twelve) cou ld not properly conceptual ize 
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act ion resea rch. O nly two of the research informa nts who are curre ntly pursui ng 

summer course (T3 and T8), have had littl e exposure to act io n research . 

In co nfi rmat ion ·of the presence of the problem of conceptualization of action 

research, T6, expounded: 

Most of the teachers and the appraisers have no idea about 

action research. We have not properly conceptualized it. I?eally, 

we are not clear with the difference between educational research 

and action research . 

Date: - T6, January 28/2013 

In th is line, one may say that the need for learning abou t a nd un de rstand ing and 

doi ng educational action research becomes intrinsic and is of the matter of att itude. 

4.2.1.4 Teach e rs Lac ked Curios ity 

As stated by Good ([963), cited in Seyou m ([9987), having an in quis it ives mind cou ld 

be qu ite an asset in research . It is often said that research favo urs the o ne who is 

curious about problems as opposed to the one who takes everyth ing for granted or 

one who is blinded to the problem, 

In the discussions I made so far, it become clear that most of the teache rs could not 

do act ion research though there were mul titudes of ed ucat ional prob lems with in the 

school that need to be investigated. Th is entails that the research seemed to appear 

reluctant or less cur ious to understand and reflect on their practica l problems wit hi n 

thei r classes or the school. And one may say that they have been merely engaged in 

their teachi ng task; executing what was prescribed in the cu rricu lum mate rials. This 

idea is evidenced by the utterances made by one of t he info rmants (TI2): 

We have failed to carry out research activities alongside without 

teaching' comm itments. In fact, there were and are lots of issues 

accumulated in our minds that need to be researched .. But all 

teachers had focused their entire attention to their teaching task; 

they cla im that accomplishing the teaching task (the chalk and 

talk) is more than enough to get the bread. 

Date: - Tn, February [8 / 21) [3 

The above View demonstrates that teachers were merely se rving the cur ricu la r 

ma te rials whi les they he ld themselves back to reflect "on" and "in " their class room 

pract ices. 



4.2.1.5 Teachers' lacked individual Self-Effort to learn about Action 

Research. 

It is essential for school teachers to become fami liar with the current ed ucationa l 

issues in general, and with th e current trends of school-based studies (i.e. act ion 

research ) in particular. Nevertheless, the findin gs of the study revea l that th ere was 

hardly worthy individua l effort made by the teachers to improve the ir prior tra ining, 

or to acquaint themselves to contempora ry educational research methodology, 

particularly to the techniques of action research. 

In th is regard, for example, one of the in fo rman ts (Tlo) desc ri bes th e teac her's 

situat ion as fo ll ow: 

I can say that most of the teachers do not s trive to improve their 

research skill, mean ing that they did not show significant effort to 

update themselves on individual basis. For me, the teachers did not 

strive to acquaint themselves to the contemporary research trends, 

particularly to the techniques of action research through th eir own 

selfeffort and situation such as independent reading. They simply 

engaged in their teaching comm itment. 

Date: - TIO, February 11/2013 

Almost the en tire research part ici pant (except T7) gave a similar e·xposit ion with TlO 

regarding the teachers individua l self-effort to understa nd act ion resea rch. 

In general, the prese nt study understa nd that the teachers d id not make wo rt hy 

individual self-effort to update th emselves through informal system of lea rning about 

action research (e.g. through individual reading on research literatures, access ing and 

lea rning from internet and autho rities). 

4.2.2. External factol's that obstruct teachers to do Action Research. 

Teachers personal intuition and interest cou ld be negatively influen ced by exte rna l 

factors, such as lack training on how to do action research, lack of schoo l fac il ities, 

lack of in ce nti ve~, high wo rk load, lack of feedba ck on resea rch done, inSignifi ca nt 

support provided by the school , and co lleagues and others in the work environment 

as supported by (MOE/AE D, 2006: 105-106). As such, it becom es evident that 

reflect ive practices and act ion resea rch a re mo re effect ive in those environm ents that 

ca n promote the culture of inquiry for teachers. 

As informed by research participants, particularly by teache rs, lack of training or 

knowledge on action research on the parts of both teachers and appra isers, lack of 

incentives or mot ivat ion , lack of fa cility at school (e.g. poor libra ry a nd in te rnet 
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faci lities), lack of significant su pport from ed ucationa l ad ministration bod ies , high 

work load or shortage of time, inconsisten cy of pe rforma nce eva lua ti on cr iteria , 

absence of research coordi nating u n it or advisory team , lack of feedback on resea rch 

done . Problem of ut ilization a nd documentat ion of research ou t comes were main 

external p roblems that obstruct action resea rch practices among teachers . 

4 .2.2. 1. Lack of training (knowledge) o n Act ion Resea rch 

Action research knowledge a nd ski ll of t he teachers and the appraise rs have been 

treated as important requirement in the study. The finding of the study revea ls that 

only two research participants (T3 and T8) have ta ken li tt le tra ini ng on action 

research through. distance courses as a part of summer-in-service training. O n the 

contrary, the overwhelmi ng majority of the info rmants did not have kn owledge or 

training on act io n research, or did not take resea rch merhodology cou rses 

adequate ly. Explai ning the training pattern , one in formant (T2) said: 

The course I had taken (educational research) at university was 

not satisfactory and could not enable me to do research 

confidently. My prior-training (at distance) has contributed very 

little to me. Therefore, my research competence must be upgraded 

through training so as to take the initiative to engage in research 

activities. 

Date: -T2, january 14/2013 

In confirmat ion of the above ideas, T7 further expla ined: 

Most of the teachers, including me, had taken a sort ?f prior 

training on research methodology. J-Iowever; we could not conduct 

research confidently. This was mainly because it was given 10 us a 

distance course and was insufficient to permit us to involve in 

research. 

Date: - T7, February 4/2013 

From the above descript ion it becomes cl ear that teachers have less confidence in 

doing educational action research as a result of the inadequate trai n ing provided and 

of absence of t rain ing on act ion research at a ll. Th is signifies that there is more than 

half way to go to develop the sk ills of teachers in educational action research th rough 

training (seminal:s or workshop). T hat is to say, since tra ining is presu med as an 

impo rtant input to improve instruct ional practices, it beco m es imperative to t raining 

those teachers who have had pri or training as well as those teachers who have not. 



Regarding training of the appraisers (i.e. the school and the wo reda educa ti o n 

officers), the study has indicated tha t there was not satisfactory tra ining given to 

them. For exa mple, o ne of th e resea rch parti cipants (T8) described the situ ation as 

fo llows: 

One of the major problems was that those experts al sub-city office 

were designated to evaluate research papers without having proper 

knowledge of research. Surprisingly, yo u cannot find or see any 

expert who is capable of evaluating research works and of giving 

feedbacks. This has been a very serious problem. 

Data: - T8, February 4/2013 

From these perspectives, the need to im prove the quality and relevan ce of trai n ing 

progra ms to both the appraisees and the appraise rs seems quite obvious. Because lack 

of know-how (tr~i ning) on action research may lead to the perception that action 

research is too complex and cumbersome task and it also beco mes di ffi cu lt for school 

teachers and thei r appraisers to distinguish act ion resea rch techn.iques from that of 

traditional research procedures or techniques. Furth erm ore, it becom es a pparent that 

attempting to do actio n research without pr ior training (resea rch ski ll and 

knowledge) might have other qua li ti es influencing or problems on the outco mes of 

the research undertaken . 

4.2.2.2 Absence of motivation/ incentives 

As indicated here and there, the career st ru cture scheme has been considered as a 

solution in the short range st rategy to boost th e morale of teachers', whi ch results in 

the status improvement and consequently a salary increase for teachers. 

In relation to this idea, all the teacher parti cipan ts uniformly mention ed that genera l 

in centive for those teachers who involves in educat ional actio n research are wea k or 

al most absent and do not a ttract the teachers to invo lve in research. act ivities. 

Regarding this situa t ion, the in fo rmant, T2, reported: 

Th e absence of any form of in centive from both the school 

adm inistration and th e woreda/Sub-c ity education offices, and the 

discontinuation of career structure (p romotion) were among the 

major problems that discouraged the teachers to take initiative to 

involve in research activities. After all, most of the teachers held the 

idea "why should we bother if there are no incentives" 

Date: -T2, January 14/2013 



The above descrip tions en tail that the absence of rewards or incenti ves, the 

opportunity of doing resea rch cou ld be a ra re case. Nonethel ess, it is poss ibl e to argue 

that teachers as profess ionals should not engage in resea rch act ivit ies merely to 

atta in persona l promotion or to get rewa rds as they have responsibiliti es to imp rove 

and enha nce the teaching lea l'lling process through professional developme nt 

activities . Though this being the case, still most of the informa nts have ca pital ized on 

the provision of f)·nancia l, materia l, a nd psychologica l incentives from the educa tional 

adm inistration bodies so as to initiate teachers' invo lvement in ed uca tional ac tio n 

research act ivities. There fore, the provisio n of incentives in one form or anothe r 

seems to be given due co nsiderat ion. 

4.2.2.3 Lack offacilities at the school 

The ava ilability and utili zation of institutional in puts, such as relevan t educa tiona l 

literature (research books, joul'lla ls a nd manuals), libraries, model research papers or 

reports, equip ment and intel'llet , office fac ilities, and othe r fa ciliti es have become 

critical variables to en ha nce teachers' invo lve ment in educa tional act ion research . As 

suggested by Seyoum (1998: 7), those inst itutional inputs should be suffi ciently 

provided so that the research activity can be carried out effecti ve ly. 

However, from my observation a nd the informants' repo rt, I have noticed that there 

was poor facility within the school. With regard to the school library, it was ill 

equipped: relevan t educat ional literature, research joul'll als, and mode l resea rch 

report are inexistence; no single research paper produced by the teachers was 

documented or kep t in the library, the readi ng sect ion reserved for th e teache rs itself 

was not sufficient and was furnish ed with the inadequate chairs and tables. Rega rding 

the internet service, it was almost inaccessib le and poorly organized. In relat ion to 

the library co llect ion , a ll research participants' reply was a lmost uniform . They 

reported that the lib rary is ill -equ ipped ; particu larly it has no si nge research 

literatu re. 

In this con nection , (T6) reported the situat ion as fo llows: 

The school library is ill-equipped. There is no as such worthwhile 

reference material in the library that could help us to undertake 

research. This was rema ined as one of the critical problem in the 

school. 

Date: -T6, january 28/2013 



Add to this, another informant (Tl) expressed his com plaint to lack of library faci liti es 
as foll ows: 

The library has lacked the needed reading or reference materials, 

such as research literatures, and do cumented research papers. /n 

such situation, it is unfair to compel us to do research and expect 

something from us. 

Date: - Tl, January 14/2013 

Regarding access to internet, though the school has an internet room the informants 

sa id that the internet and the computer access of the school are not in a better 

position due to some political and other situational factors. 

The school administration shares the idea of the above informants , by saying that th e 

library fac ility is insufficient equipped to permit research works, and that the only 

service it has been renderi ng is that the teachers can borrow and utili ze subject are 

reference books. 

The observations of this study are also in tune with the informan t's explanation. It 

depicts that the internet room rarely gives services owing to reservatio n made by 

higher bodies. Moreover, the service rendering centres within the school has no 

internet connection . 

From the above perspectives, one can say that research papers or activities carried out 

in such a poor cOli text might suffer from lack of quality and poor standard. 

4.2.2.4 Lack of significant support from the schoo'l and sub-city 

education officers. 

During this stage of action research in schools, teachers need support of va rious 

kinds. Support for teachers who do educat ional action research could be in different 

forms: technical support, material support and participating or facilitating in 

different activities of the research (MOE/A ED, 2006). 

However, the findings of this study reveal that the support provided for the teachers 

who claimed to have done research seems negligible in the school as we ll as the 

wereda level. Discussion with the research participants indicated that for ve ry few 

teachers, the support given was in form of stat ionery and secretarial se rvices. For the 

reset teachers, tHere was no support from anybody. One of the participants (T6) 

expressed the situat ion as fol low: 
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Institutional environment was not conducive to do research. The 

school and the wereda/Sub-city were so active only in ordering us 

to do research and other duties but they gave no support worth 
mentioned. Besides, the follow-up was so minimal. 

Date: - T6, January 28/2013 

In the same vein , another parti cipa nt (T8), explained: 

As far as I know, no relevant support was given to the teachers. 

Surprisingly, there was no any unit or body that was designed (at 
school and woreda /sub-city level) to organize; coordinate or 

faci litate research activities supposed to be carried out by the 
teachers. 

Date: - T8, February 4/2013 

The school admin istration shared the above views that the support rendered for 

those who attempted research act ivity has been inadequate because such support was 

predomi na nt ly confined to stat ionary and secretar ial service and dupli cat ing 

se rvices. It was further reported that more than provid ing stat ionery mate ria ls to 

research works, it has been ha rdly possible to a llocate research fun ds (financial 

support) due to lack of budget. 

Besides, the overwhelming majority of the research participants uniform ly d isclosed 

the absence of any advisory team wh ich could o rganize, fac ilitate and eva luate 

research works do ne by the teachers. O ne research participant (T3) expounded: 

In the school and even at the woreda or sub-city level, there is no 

an accountable body or unit that could have taken responsibilities 

to cool'dinate/facilitate research activities and disseminate 

research out comes. 

Date: -T3, January 21 /2013 

As expla ined by all info rmants of the study, office environmen t is incon ven ience 

(even absence) fo r teachers' participation in action research. 

From the above description it becom es evident that the support given to t he teac he rs 

was almost inexistence or insign ificant. Therefore, it seems that the teachers' 

invo lvement in educationa l act ion research m ight not be seen as pa rt of th e ir duti es , 

and hence, the support system of the school and the sub-city education office needs 

furthe r attention for improvement. 
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4.2.2.5 High work load /shortage of time 

W riting about the indispensability of tim e for research act ivity, can non (1945), cited 

in Seyoum (1998:9) has posited that research is a time consumin g act ivity. and as 

such, teachers need to be provided with adequate time in o rder to be able engage in 

research act ivity. But if his / her time is taken from him / her, he /she wi ll remain ste ril e. 

Accord ingly, over bu rdened teachers could not have enough tim e to afford to 

resea rch work. 

The data obtain ed from most of the resea rch parti cipants as we ll as my observa tion 

and document assessment have revea led that high teaching load (e.g. 12-20 pe riods 

per week),was one of the maj or factors, which negat ively affects the teachers ' 

involvement in educational action research . As informed by the rese<:rch pa rti c ip~nts 

a nd the document analysis indicated, the teachers teachi ng load va ri es from one 

su bj ec t to another, or va ries from one teacher to another due to shortage or the small 

number of teachers in the school, due to the very nature of the subject ta ught , 

teaching through plasma TV and teachers' additiona l duties, such as tak ing part in 

the co-curricular activities, working as a deportment head. The research participants 

had two main positions regarding the teachers' teaching load. A sizeab le number or 

informants (T 4,1'5, T6, T7, T8, T9, and T12) said that the teaching load was high. On 

t he other hand, two of the informants (TIO and Til) refuted the presence of the 

problem of heavy te,lChing load and shortage of time for all the teachers. 

In this connect ion , T 4 expounded his view as follows: 

Most of the teachers are over loaded. Bes ide we do teaching 

through plasma TV, which dictates the entire schedule of the 

school. The situation has left as with little time to participate in 

research activity. 

Date: - T4, Jan uary 21/2013 

Sim ila rl y, another informa nt (T7) also described the co ndition of heavil y teaching 

load in the school as :-

The teaching load is an exhausting and tiresome for most of us. 

For instan ce, I have been teaching 24 periods pel' week. This 

consumes most of my time, and poses shortage of t ime and makes 

the situation inconvenient. 

Date: - T7, February 4/2013 
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Refuting the above views, other partic ipant (TlO) reacted as follows: -

I don't agree with the idea that teachers' teaching load is heavy and 

obstructed them to carry out research. Wh en compared to other 

schools, the teaching load here is fa ir and the teachers could have 

participated if they were willing to spare their free time and made 

commitments from the bottom of their heart. 

Date: - TlO, February 11 /2013 

The above ri va l d~sc rip t i ons have their own implications. The first two views (T 4 a nd 

T7) are shared by a considerable number of informants and entail that teachers we re 

highl y loaded with the teaching (and non-teaching) act ivities, and so that they were 

less like ly to conduct research, that is, they are less likely to unde rtake stu dies and 

when they are in such situations they will not give research a priority. 

The opposi ng view (TlO and Tn) on the other hand reveals that the t ime pressure was 

not too sever to hinder the teacher to undertake research if they were genu inely 

inte rested and truly enthusiasti c. Accordingly, th e teachers have lacked endurance 

(one of the attributes requ ired in resea rch activity) to face hardships encounterin g 

them. 

As such, it suggests that teachers as professionals need to have the cou rage a nd 

determinat ion to pursue research work in spite of the difficulties and haza rds that 

may be involved . . 

From the document ana lysis and the observation, I have noticed. that th e teachers 

have had teach ing loads that range from 8 per iods to 25 periods per wee k. 

Accord ingly, the problem of heavy wo rkload differs from one teacher to a nother, o r 

from one subject to another. And, therefore , those teachers with low teaching load 

could have partic ipated in action resea rch if they were tru ly enthusiast ic fo r it. 

4.2.2.6 Which of the factors have been more sever in obstructing 

teachers to do action research? 

During the interview, the research participants have provided their views o n whethe r 

the interna l factors had obst ructed teachers more than the ex terna l factors d id to 

them, or the vice-versa. 

Th e find in g is q~li te revealing, almost all participants (\I out of \2) unan imously 

reported that the absence of insti tu tio nal inputs (the exte rnal fa.cto rs) cited so far 

have had more adve rse effect than the absence of persona l inputs (the interna l facto rs 

did in obst ruct ing the teachers to carry out resea rch in th e school. In line wi th this 

view, for instance, t he participant TI expound ed his views as follows: 



In my oetnlOn, the external factors are so many. Undoubtedly, 

influences of the external problems have been more obstructive 

than the personal problems were. If you are entangled by 

multitudes of external problems, you can do nothing, you can move 

nowhere no matter you have personal interest and Imowledg e. 

Date: -T1, january 14/2013 

Contrary the above dominant view, other informant (TID) expressed his ri val view as: 

For me, internal factors (personal problems) such as lack of 

interest, of initia tion, of commitment of endurance ......... are more 

influential than the external problems in impacting one's 

involvement. That is to say, if there is individual's se/fin itiation, 

deep interest, and endurance to challenges facing one can do 

something through not up 

to the required standard, or amount. 

Date: - TJO, january 11 / 2013 

From the above riva l explanations or views, it becomes evident that absence or 

presence of both institutional inputs of the personal inputs can considerab ly or 

equally affect the extent to which teachers invo lve in educational action research. 

As such, this study has found out that the absence or lack of both the institutional 

inputs and of the personal inputs has worked considerably aga inst teac hers to take 

the initiative to engage in educational action research. Therefore, one can conte nd 

that both external and internal factors are important or crucial elements to initiate 

and carryout educational research in school and classroom , and working in both 

directions as the main engine for moving educational action research forward 

becomes significa nt. That is way research activity is conceived as a function of the 

integration of both personal and institutional inputs; without inputs from the two , it 

would be hard to effectively engage in research act ivities. 

4.3 Future trends: Future hopes and direction of teachers ' involvement in 

action research. 

This study has attempted to gather suggestions from its informants for the future 

improvements of teachers' in vo lvement in action research. All of them held the 

opinion that if some concrete steps or action will be taken to al leviate some of the 

constraints, there may be a better future to teachers' involvement in acti on resea rch 

in the school. 
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In this connection, they suggested the following major points as the dimensions that 

need intervention: 

• Arrangi ng training on educational research methodology in general and on 

educational action research in particula r in order to boost the capac ity of 

teachers and the appraisers. 

• Improving the schoo l fac ilities such as library, labora tory, interne t rOOIll, 

etc ...... 

• Attempting to improve a nd enhance the support system both at the sc hoo l 

and sub-city level. 

• Establishing mechanisms of motivation or incentive provision so as to change 

the teachers' unfavourable attitude towards educational resea rch. 

• The school administration should do everything possible to lighten heavy 

teaching loads of those teachers who in research activities. 

• Encouraging teachers to participate on curri cu lulll development at grassroots 

level so as to increase their belongingness a nd commitments. 

• Individual teachers need to strive to improve or up-grade their research skill 

through self-effort and commitments. 

• Establishing mechanisms of doing research on collaborative basis. 

The suggestions proposed seem to provide immediate responses to the constraints, 

which have persisted so long in the research setting. 



CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDA nONS 

In this part of the paper, I have attempted to present summary, some concluding 

remarks recommendation and forwarded implica tions accordi ng to the major resu lts 

of study. I have a lso developed the following four major themes: low status 01' the 

infant stage of teachers' involvement in action resea rch; ext rinsic motiva tion as a 

drivi ng force to involve in research act ivity; research activity as a fun ction of the 

integration of both personal inputs / interna l factors / and inst itutional inputs 

/ external facto rs/ , a nd interventions against the impediments as future hopes and 

directions of teachers' in vo lvement in act io n research. 

5.1 Summary 

The fundamenta l purpose of this study was to invest igate to what extent do high 

school teachers with particular reference to Misrak Goh were involved in edu cational 

action research . It was also directed to look into the major proble ms that influen ce 

teachers from resea rch undertaking with an intension o f forwardin g possihle 

solutions whi ch would help to all eviate the prob lem. To this effect, th e study was 

made to focus on answering the following basic research quest ions: -

J. What is the attitude of Misrak Goh secondary school teachers towa rds 
conduct in g educational action research? 

2. What is the states/degree of high schoo l teachers' involvement in educationa l 
acti on resea rch? 

3. What factors influence the engagement of high school teachers in ed ucationa l 
action research? 

4- How can action resea rch be promoted among SecondaIY Sc hool teachers in 
the immediate fu ture? 

To find out a nswers for these basic questions qualitative research method a nd Case 
study resea rch design were used by using interview, observat ion a nd document 
analys is as a methods of data collec tion instruments. 

The tota l nu mber of teachers in the school is fifty one were twelve is se lected as a 
sample for the study. 

Finall y the data obta ined lI sing in struments like inte rview, observatio n and docuIllen t 
analysis were ana lysed on ongoing bas is using single case ana lysis st ra tegy were I 
at tempt to make comprehensive ana lys is of th e case . 
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5.2 Conclus ions 

It was repeatedly indicated here and t here that / teachers' part icipat ion in educat iona l 

act ion resea rch act ivit ies 'has been o ne of the criteri a fo r profess ional deve lopment 

/ promotion/ . Indeed, it a lso cla im ed t hat research activi t ies in school enhances and 

enri ch the teach ing learni ng process, thereby contribu tin g to the invo lvement of 

qua li ty of educat ion . 

Furt hermore, at grass root level, the school accentua ted actio n resea rch to be 

co nducted by its teachers a t classroom levels and with in the schoo l in order to get 

promotion and enha nce educational qua lity. 

Th is be ing the case, however; t hi s study has founded out that the extent to whi ch the 

teachers involved in educat ional action resea rch was very low, or was so lim ited. The 

findin gs dep icted that inSigni fica nt number of teachers had been engaged in 

educa tional action research . The majority of the teachers did n.ot conduct action 

resea rch hi therto. This implies that the teachers mad less a nd less effort than 

expected to understand and reflect on their everyday pI' obi ems in the school or 

classrooms. Therefore, it is possib le to conclude that there was a thin li ne or a weak 

nexus between research and teaching. Since the teachers did not give equal em phas is 

to both tasks, their engagement in action resea rch is at very ea rl y stage of 

development in the school; and this needs attention by the co ncerned body. 

Wit h rega rd to the purpose fo r which teac hers used their resea rch, the results have 

demonstrated that fi nger coun ted teachers undertook research mai nly as partia lly 

ful fi lment of their fi rst degree, a nd fo r promot iona l purposes. This implies t hat 

invo lvement in educat ional action research is high ly incentive orien ted and those 

teachers who claimed to have conducted educat ional research were usua ll y externally 

motiva ted . 

the fi ndi ngs of the study have also suggested that d iffe re nces preva il ed that those 

teachers who had better knowledge or t rai n ing on educatio na l resea rch methodology 

have better attem pt o r engage ment in resea rch act ivit ies than t hose who did not take 

a ny research train ing or those wi th less knowledge on it, particu lar ly the most 

vete ran teachers . Th is implies that trai ni ng has cont ribu ting ro le to the pa rti cipation 

of teachers in educat ional action resea rch though no t a n end by itse lf. Inve rse ly, 

teachers lack of knowledge and of skill has a negat ive in flu ence to pa rticipate in 

action research. 

The close examina tion of research methodology used by teachers have revea led t hat 

all the teachers who carried out resea rch used the t rad it iona l descr iptive met hod o f 

researc h that impl ies less effort, less cost and less t ime. The descr ipt ive case study 

approach govern ed a ll of the research papers. Seen fro m th is pe r~pec ti ve, the cla im 
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that the poSt-pOSitiViSti C research approach, which includes action research as its 

variant, was common and popular among teache rs of Misrak Goh seco ndary schoo l. 

As regards the specific research carri ed out by the teachers, it can be inferred t hat 

most of the issues or the topics the teachers tried to investigate were related to 

teaching methods or techniques, cur ri cu lar issues, school fa cilities, causes of 

student's disciplinary problems, causes of student dropout a nd qlLlses of repeaters. 

This implies that the teachers preferred to give more and more emphasis to the issues 

directl y related to subject· areas they taught in pa rti cu lar, a nd to the most frequ ently 

perceived issues hampering the students' learning in a broader sense. 

Action research is a joint venture between individual teachers' inputs ~\lld 

institutional /i.e. school / inputs. In this study, both the external factors (i.e. lack of 

institutional inputs) and internal factors (i.e. lack of personal inputs) co nsid era bly 

impeded th e teach ers to in vo lve in action research. 

The major impedime nts of conducting educat ional action research were founded to 

be the exte rnal factors (i.e. the absence of institutional inpu ts) , which const itute lack 

of adequate and .q ual ity training, lack of facilities at the school (especia ll y, lack of 

literature), lack of support from the school administration and other co ncern ed 

educational administration bodies, work over load and shortage of time, and lack of 

incentives (e.g. lack of materia l and moral support from the high er bodies) These 

exte rnal (i nstitutional) factors a re highly interconnected e lements that they ca n 

facilitate one another when present, and hampe r one a nother when absent. 

Beside, a personal (internal) factors included lack of interest and initiation III 

research due to lack of incentives, lack of confidence due to lack of competence in 

resea rch skills and knowledge, lack of proper conceptualiza tion of actio n research 

and perceiving act ion research as a co mp lex process, or as a diffi cult a nd tough 

subject , and absen ce of the teachers' self effort and commitments to update their 

prior training and failure to learn from one another. 

It become evident that resea r'ch competence (knowledge or skill in action research), 

interest, perception , attitude and commitment in action researc h are interwoven 

variables as personal inputs. They eit her reinforce one a nothei·, or hamper one 

another. Moreover, teachers' interest , initiatio n and commitment are un equivoca ll y 

influenced by externa l fa ctor. 

All these entail, without inputs from the two, the individual teachers and the 

concerned institution or the school, it would be hard and cumberso me to effecti ve ly 

engage in action research activities. 



5.3 Recommendations 

In light of the major findings and conclusion of th e study, it seems reasonablp to 

suggest the recomm endatio n to improve teachers' invo lvement in educational action 

research in Misrak Goh Secondary School in particu lar a nd any other high school in 

genera l:-

~ Most of the teachers in the school are not a llowed with the necessary 

research kn owledge and skill. Since it would be unrea li st ic to expect 

teacl~ e rs without research sk ill to engage in research acti vity. Kirkos sub­

city education office as we ll as Addis Ababa educa tio n office ought to 

organize in service-training, workshops or seminars in a susta ined 

fashion in order to provide train ing and to up-grade teachers' research 

skills a nd make them fam iliar with educational resea rch . 

~ Universit ies and colleges should revise their research curricula in such a 

way that they encourage students' participation rather than making than 

making them passive listeners during classes and facilitate rote 

memorization which has less effect on lea rners in carrying out resea rch 

act ivities. Instead of focusing o n theori es and princ ipl es o f resea rch 

which have little importance to do research , it is better to emphasize on 

the more practi ca l aspects of research such as deve loping and validating 

data. co ll ect ion inst ruments, select ing samples, data analys is techni ques 

and interpretation. 

~ Teachers who a re not acq uainted with research methodology should up­

grade their knowledge by read ing different resea rch books a nd research 

journa ls, instead of expecting formal tra ining. 

~ Research endeavours by teachers shou ld be encouraged. Top 

managem ent at school, woreda as well as sub-city educat ion o ffi ce need 

to understa nd the function and importa nce of educational ac ti on 

research in building a body of knowledge that informs the pract ice ot 

educat ion a nd they shall arrange fin ancia l, materia l a nd moral 

incentives for teachers for their effective effo rts to do resea rch wo rks. 

;r In order to promote research activity in the schoo l, it is adv isable to 

organize educa tional resea rch coordinating body at wo reda , sub-city as 

well as regional level and get profess iona l support and direction from 

these bodies. (I. e. research sectio n at a ll leve ls needs to be es tabli shed 

and filled with appropriate ma n power). 
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5.4 Implication f.oJ' Practice 

The findings of this study are believed to have some impl icat ion for practice. T hese 

implications might show a rea of intervention to improve the extent of Misrak Goh 

teachers' involvem ent in action research in the near fut ure. 

As such, future hopes and directions of the teachers' involvement JI1 educatio nal 

action research looks promising provided that those stumbling-blocks o r major 

obstacles the teachers e ncountered are ameliorated, if not avoided. Th erefore, in 

o rder to initiate and faci li tate the teachers' perception in action research in the 

immediate fu tl\l'e , the poi nt suggested by the research participants coul d be worth y 

of consid eration and need the intervention of the concel'lled bodies. 
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Appendix A 

Research participant's profile 

Research sex Qualification To tal se rvice Ranlc of Tota l Date of 
participant's y ears level in th e t eaching inte rviewing 

name caree r load 
s tru c ture 

1 Tl F B.A 7 (In Teac hing) Teac her 20 Ja nua ry, 

14/ 201 3 
2 T2 · M B.A 27( In Teac hing Asso. Lead 16 Jan ua ry, 

a nd Teacher 14 / 2013 
Ed ucationa l 

Adm i nist ra ti on ) I 

3 T3 M B.A IS ( In Teac h ing Senor 20 January, I 
and Teac her 21 /201 3 

Ed ucati o na l I 
Ad m in istration) 

4 T4 M B.ED 16 ( In Teaching Senor 20 January, 
an d Teacher 21/2013 

Educationa l 
Adm in istration ) 

S TS M B.ED 9 ( In Teac hin g Teacher IS Jan uary , 
a nd 28/ 201 3 

Ed ucatio nal 
Adm in istration ) 

6 T6 . M B. ED IS ( In Teaching Senor 12 Janua ry, 
a nd Teac he r 28/ 20 13 

Educational 

I Admi ni st rati on ) 

7 T7 M B,ED 31 (Teaching) Asso .Leade r 20 Fe bluary, .; 

Teac he r 4 / 2013 I 
8 T8 M M.A 19 (Teach ing) Senio r 20 February, 

Teache r 4 /2013 

9 T9 M B.A 22(Teachin g) ------ - ------ February, 

1l/z013 
to Tto M BED 24(Teachin g) ------- ------ Feb ruary, 

11 / 20 13 
II Tn F B.ED 14(Teach ing) Seno r 18 February, 

Teacher 18 / 2013 

12 T12 M B.ED 19(Teaching) Se n ior 20 FebruaJ'Y, I 
" Teacher 18/ 201 ) 
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Appendix B 

Interview Guide 

Part one 

Teacher's Interview 

General Information about Research Participant 

Research participant code: _______ _ _ 

Qualification: _-,---________ _ _ 

Sex: ___ _ ___ _____ _ 

Total teaching years: ____ ______ _ 

Subject teach: ____________ _ 

Teaching load per week: ______ ___ _ 

Basic research questions: 

~ What is the trend of secondary school teachers involvement in action 
research from past to present? 

~ What types of educational issues were addressed in the research papers? 
For what purposes the researcher's undertook the research? 

> How can acti on research be further po pulari zed and promote among 
secondary school teachers in the immediate future? 

~ What factors affected teachers engaged in action research ? 
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Gene ral information 

The purpose of this in terview is to co llect relevant data or information from teachers 

about their action research practices a nd, indeed, about their involvement in 

educational actio~l research and hind eri ng their engagement in research act ivities. To 

this end , your cooperat ion in tak ing part in th is interview as a paramount importan ce 

for the study. Since your response will be keep con fid ent ia ll y, please feel free to 

answer all questions or provide your opi nion frank ly as much as poss ib le. 

Questions 

I. How much a re you in volved in act ion resea rch? 

2. What specific resea rch d id you do? 

- How many? Can you show me? 

- On what issues? 

Thank you in advance 

- How you.did it? (Or using which procedure/ method )? 

3. Why did you conduct acti on research? Or for what purpose you had unde rtaken 

action research ? 

4. What factors (i.e. persona l, institut io nal or environme ntal , etc.) you th in k 

fac ilitated your invo lve men t in action research? 

5. Why you didn't /don't undertake act ion research? (What fa ctors hinder you to 

undertake actio n research? 

6. How do you conceptua li ze/understand edu ca tional research in general and action 

research in part icular? 

7. What is your perception or opinion about the education sector strategy 

and the curren t evaluation system which demand ac tion Research work for teache rs' 

professiona l development? 

8. How do you eva luate your co mpetence in Research Practi ce? 

);> Have you ever taken any research methodology cou rses? Was t he training 

you had taken at co llege/ university level adequate to co nduct resea rch in 

your professional career? 

).. If you hadn 't taken the course, how could you manage to conduct act ion 

resea rch or to solve pract ica l prob lems in you r classroom and /or schoo l? 
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}- Have you ever participated in any in any in-service training, semi nar or 

workshop to update yoUI' research sk ill ? W hat is your view about ? 

9. Many school teachers may that think that their primary task is teaching and that 

any research activity shou ld interfe re in their primary task what would you say to 

them? 

10. What concretel practical steps or actions needed to be initiated in the near future 

to overcome the revea ling constraints and improve your invo lveme nt ill ac tion 

research? 



Appendix C 

Interview Guide 

Part two 

School principal's Interview 

General Information about Research Participant 

Research participant code: 

Sex: _____________ _ 

Qualification: ____________ _ 

Teaching experience: ___ ___ _____ _ 

Administration experience: ______ __ _ 

Position: _ _____ _____ __ _ 

Basic research questions: 

>- W hat is the trend of secondary school teachers involvement In act ion 
research from past to present? 

)..- What types of educatio nal issues were addressed in th e resea rch papers? 
For what purposes the researcher's undertook the research? 

~ How ca n action research be further popularized and promote amo ng 
secondary school teachers in the immediate future? 

r What factors affected teachers engaged in action resea rch 7 
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General information 

The main purpose of this interview is to get va lid in formatio n from school principa l 

about teachers inyolvement in educational action research. My objective is to co me 

up with suggestion for act ion that would contribute to the effort will be done in the 

future to en ha nce teachers' invo lveme nt in acti on resea rch at school leve l. In this 

regard, you wi ll play an important role. That is way I a m initi ated to ask you some 

questions. Pl ease answe r the questions that I am goi ng to ask yo u by sharil1g your 

experience and op inion. The data wi ll be used only for research purpose and will be 

confidential and wi ll not affect any body in a ny way. 

Thank you in advance 

Questions 

1. How is the action research statue of teachers in your schaaP Or how do you 

evaluate the trends of action research practices by teachers in your school? 

2. How do you conceptualize or understand edu ca tional research , especia ll y 

action resea rch? 

3. What is your view /opinion about the edu cat ion sector strategy and the 

current eva luation system of teachers' performance which demands resea rch 

practices by teachers' for their professional development? 

4. Many teachers might think that their primary task is teaching and refra in 

themselves for research practices. So what would you say to them ? 

5. How do you evaluate the research conditions of your school (in fac ilitating 

teachers' involvement in educational act ion research)? 

6. Why teachers in your school didn't \/don 't co ndu ct act io n resea rch? O r fro m 

your perspect ive, what are/ were the main probl ems that obstruc ted teac hers 

to underta ke educat ional action research? 

7. What concrete action can you suggest to alleviate the constrai nts help 

teachers improve their invo lvement in act ion research in the nea r future? 



Appendix D 

Interview Guide 

Part three 

Sub-city Education officers Interview 

Gen~ral Information about Research Participant 

Research participant code: 

Qualification: ____________ _ 

Sex: ________ _ _ _ 

Teaching experience: __________ _ 

Administration experience: _ _______ _ 

Position: _____________ _ 

Basic research questions: 

> W hat is the trend of seconda lY school teachers involvement III action 
research fro m past to present? 

,. W hat types of edu cat ional issues were addressed in the resea rch pape rs? 
For what purposes the researcher's unde rtoo k the research? 

}- How can action research be fu rther popu la rized and promote among 
secondary schoo l teachers in the immediate fu tu re? 

r W hat facto rs affected teachers engaged in act ion research? 



General Information 

The ma in purpose of thi s in terview is to get va lid in fo rma ti on abou t the op in io n of 

offi cia ls wo rking at sub-city educat ion officers o n teacher's in vo lvement in 

educat ional action resea rch. The offi cia ls are expected to play an importa nt ro le in 

the effort being done today to enha nce teacher's invo lvement in actio n research . That 

is why I wanted to ask you some quest ions. Please answer the questi ons below by 

sharing your experi ence a nd opinion. The information I get from you will be used 

only fo r resea rch purpose, a nd it will be confidentially and will no t affect any body in 

any way. 

Thank you in adva nce 

Ques tions 

I. How do you evaluate the ac tion research sta tes of teachers of fro m past to 

presen t? How do you see the past present trends of act ion research practices 

by teachers? 

• Did /do they conduct action research? How? On what issue? For 

what purpose? If not co nducted , why? 

• How do you evaluate teachers' competence (knowledge and skills, 

perception, interest, motivation, etc ..... ) in CO Illlucli ng 

edu cational ac tion research? 

2. How do you conceptualize/understa nd educationa l resea rch , especia ll y act io n 

research? 

• W ha t merits o r be nefi ts as well as limita tio ns ca n you see in it? 

3. What is your view a bout the new edu ca tion t ra inin g pol icy, th e edu ca ti on 

sector stra tegy and th e current evaluat ion syste m of teachers' perfo rma nce 

that demand research work (school based stud ies) fo r professional 

development? What it would be like? 

4. What procedures you were/are employing to evaluate the status or nature of 

actio n resea rch processes and outcomes that have been produced by teachers? 

5. How do you evaluate th e support given by you (th e offi ce) fo r teachers who 

take pa rt ill act ion resea rch practices? 

• How much materia l and fina ncia l su pport and oth er fac ili t ies 

we re given for the teachers? 



• Have you /your office/ ever organized and co nducted an in­

service t ra ining, workshops or seminars to upgrade the teacher's 

research compete nce? 

). Why teachers, you think, didn 't/ don't undertake action research ? (What 

personal and organi za tional /environmenta l factors hindered teacher's 

involvement in act ion research ?) 

7- W hat concrete steps/actions should be initiated in the near future to get 

involved more teachers in research works? 

• What you and your office need to do to a lleviate the 

revealing problems and to popularize a nd di ssem inate action 

research practices in the imm ediate future? 
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