
PRIMARY SCHOOL TEACHERS ' PERCEPTIONS 
OF QUALITY ISSUES IN EDUCA nON 

INNEKEMTE 

By: Fekede Tuli 

A Thesis Submitted to the School of Graduate 
Studies of Addis Ababa University in Partial 
Fulfillment of the Requirements for the Degree of 
MA in Educational Research and Development 

Institute of Educational Research 
Addis Ababa University 

July 2007 

\I 



ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDIES 

PRIMARY SCHOOL TEACHERS' PERCEPTIONS OF 
QUALITY ISSUES IN EDUCATION 

INNEKEMTE 

By: Fekede Tuli 

Approved by Board of Examiners 

1 . [Ja~ 
Chairperson, Institute's Graduate Committee 

2. ~~~ 

3. --V-:/u>.!...J' ~""--=..::~=.<...!:UL=-_V..,l--=-Wn'--.lJ<OVYYl",,--,-,--,----_ 
Internal Examiner signature 

4. b 6 L.r! ~Le 
External Examiner 

/~ 
siignature 



Acknowledgments 

All praise and glory belongs to the Almighty God for the tremendous 

strength and courage he bestowed on me during my entire education 

enterprise. I have no words to thank him enough for all his mercy, guidance 

and unlimited favors and blessings. 

I want to acknowledge the incredible expertise, insight, and generosity of 

my advisor and continuing source of inspiration Dr. Wegayehu Tebeje. I am 

deeply indebted to Dr. Wegayehu for his scholarly advice and the level of 

expertise he brought to this thesis from the outset of the project. 

I would like to thank Ato Etana Habte and Ato Leul Tadesse for their 

support, guidance, and insightful comments throughout the writing 

process. I would also like to thank my father Tuli Gemeda for his 

continuous support and encouragement. I want to acknowledge my mother, 

who left school while in the fifth grade, but who instilled within me the 

drive to take advantage of the educational opportunities she never had. 

I am also grateful for the unconditional support, guidance and true 

friendship of Feyera Aga Hirpa whom I have known from grade ninth. His 

support and words of encouragement during this journey continue to 

amaze me and I am more than honored and thankful that I can count him 

among my friends. 

My endless gratitude goes to the teachers who opened their mind to 

me and respond to the Interview and Focus Group Discussions in 

the course of data collection. I am grateful to Addis Ababa University 

for the support and provision of fund for my study. My sincere thanks also 

extend to my employer and sponsor-Jimma University. 

IV 



And, finally, I would like to thank my dear wife and best friend, Abyot 

Abdela Ali. I am thankful for her enduring patience in me and this process. 

Her unfaltering faith in me gives me strength every day. You and your love 

are my most precious treasure and I am thankful to you every day. I could 

not have completed this without you and I love you with all my heart. 

To all who were not mentioned, please accept my omission, but always 

remember you hold a special place in my heart. 

v 



Table of contents 

Page 

Acknow ledgements ------------------------------------------------------------------- i v 

List of Tables ------------------------------------------------------------------------------- viii 

List of Figures-----------------------------------:-------------------------------------------- viii 

Abbreviations --------------------------------------------------------------------- ----------- ix 

A bs tract ------------------------------------------- ----------------------------------------------x 

CHAPTER ONE: INTRODUCTION -----------------------------------------------------1 

1.1 The problem and its Background -------------------------------------------1 

1.2 Purpose of the Study -----------------------------------------------------------6 

1.3 Significance of the Study--------------------------------------------------------6 

1.4 Limita tions ----------------------------------------------------------------------7 

1.5 Delimitations - Boundaries ----------------------------------------------------7 

1.6 Organization of the Study -----------------------------------------------------7 

CHAPTER TWO: REVIEW OF RELATED LITERATURE ___________________________ 9 

2.1 Primary Education: An Overview --------------------------------------------9 

2.2 Quality of Education ---------------------------------------------------------- 11 

2.3 Gender and Quality of Education ------------------------------------------ 16 

2.4 Quality Education and the Role of Teachers-----------------------------17 

2.5 Why Quality Is Important In Education ---------------------------------- 20 

2.6 Improving Quality in Education ------------------------------------------- 22 

2.7 Ethiopian Context ------------------------------------------------------------- 31 

CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY ------------ 33 

3.1 Desi gn ----------------------------------------------------------------------------- 33 

3.2 Research Site --------------------------------------------------------------------- 37 

3.3 Gaining Access to the Site and Participants------------------------------ 38 

3.4 Sample selection --------------------------------------------------------------- 38 

3.5 Data Collection ----------------------------------------------------------------- 39 

VI 



3.6 Data Analysis ------------------------------------------------------------------ 41 

3.7 V alidi ty --------------------------------------------------------------------------- 42 

3.8 Ethical Consideration ---------------------------- --------------------------- 43 

CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS ----------------- 44 

4.1. Theme 1 Quality in the Eye of Teachers--------------------------------- 46 

4.2. Theme 2 Barriers to quality-------------------------------------------------- 53 

4.3. Theme 3 Current status of Quality as Utilized by schools----------- 71 

4.4. Theme 4 Teachers' effort to improve quality---------------------------- 74 

CHAPTER FIVE: SUMMARY, CONCLUSION AND IMPLICATION FOR 

PRACTICE---------------------------------------------------------------------------- 79 

5.1 Summary ------------------------------------------------------------------------- 79 

5.2 Conclusion ----------------------------------------------------------------------- 80 

5.3 Implication for Practice ------------------------------------------------------- 82 

References ---------------------------------------------------------------------------- 86 

Appendix A: Interview Guide -------------------------------------------------- 93 

Appendix B: Focus Group Discussion Guide ------------------------------- 95 

Appendix C: Participants Demographic Information --------------------- 97 

vii 



List of Tables and Figures 

List of Ta bles 

Ta ble 4.1 Themes and Sub-Themes --------------------------------------------------------- 44 

Table 4.2 Quality in the Eye of teachers --------------------------------------------------- 45 

Ta ble 4.3 Summary of barriers to quality of education ------------------------------- 52 

Table 4.4 teachers' criteria to evaluate quality ------------------------------------------ 70 

Table 4.5 Efforts to improve quality education ----------------------------------------- 73 

List of Figures 

Figu re 2.1: A framework for understand ing educa tion quality --------------------------14 

Figu re 2.2 Frame work for improving quality of education------------------------------- 28 

F i gu re 4.1 Them es ------------------------------------------------------------------------------ 43 

Figure 5.1 Barriers to quality designed from interview and FGDs data ---------- 80 

VIII 



Abbreviations 

ADB-Asian Development Bank 

CEDEFOP- European Center for the Development of Vocational Education 

and Training 

EFA -Educa tion for All 

ESDP- Ed uca tion Sector Development Programme 

FGD- Focus Group Discussion 

HIV / AIDS -Human Immuno-Deficiency Virus/ Acquired Immune 

Deficiency Syndrome 

!BE-International Bureau of Educa tion 

fEG- Independent Evaluation Group 

MCEETY A- Ministerial Council for Education Employment Training and 

Youth Affairs (Australia) 

MoE- MinistTy of Education 

NCTAF- National Commission on Teaching and America's Future 
UNA TCOM-Uganda National Commission 

UNESCO -United Na tions Educa tional, Scientific and Cul tu ral Organiza tion 
UN ICEF- United Na tions Children's Fund 

UPE -Universal Primary Educa tion 

IX 



Abstract 

The primary objec tive of the s tudy is to inves ti ga te the phenomenon of 
qual ity issues in education in primary school from the teachers' perspec tives 
bv using qualitative case study methodology . Teachers teaching in 
government primary schools of Nekemte town were the participants of the 
s tud y. Da ta were genera ted via interview and foc us group discussions 
from :line teen purposefu lly selec ted " information-rich" cases ranging in 
divers ity. In a ll, 19 teachers were interviewed and three focus group 
discussions were held. The data secured through these techniques were 
ca tegorized and thematically analyzed . The findings of the s tudy indica ted 
that the participants' perce ived quality of educa tion in terms of input and 
output/ outcomes. The ana lys is revealed that the primary schools were 
suffering from very poor conditions of learning. Rega rding current status of 
quality, the study also found that the quality of educa tion in primary 
schools was no t promising. Finally, the finding indicated tha t forming of 
va rio us co mmittees, continuous assessment, regular mee ting, sharing of 
experi ence among teachers, prepara tion of ques tion-answer forum for the 
s tudents are the identified s tTa tegy employed by the teach ers to improve 
qual ity of educa tion. The need for breaking teachers' problem , provision of 
fund, stTengthening parent-school rela ti onship, resolving student­
disc ip linary problems and efficient distribution of textbooks timely an d in 
adeq" ote amount are, thus, found to be the dimensions identified as points 
that need interventions. 
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Chapter One 

1. Introduction 

1.1 The Problem and Its Background 

It is widely agreed that education is the mos t effective means that society 

possesses for confronting the challenges of the present and future. It is 

considered as a compulsory prerequisite for sustainable development in any 

counb'y, developed or developing. Progress increasingly depends upon the 

product of the educated mind, research, invention, innovation and adaptation 

(UNESCO, 1997). It is also stated in Ethiopian Education and Training Policy, 

(1994) as a very important factor to human development. In line with this 

argument Lockheed and Verspoor (1991) assert that education is a corner stone 

of social and economic d evelopment. 

Psacharopou los (1985) stated that education is widely regarded as the rou te to 

economic prosperity, the key to scientific and technological advancement, the 

means to comba t unemployment, the foundation of social equity, and the spread 

of politica l socia lization and cultu ral vitality. 

Education serves society in a variety of ways. The goa l of ed uca tion is to make 

people wiser, more knowledgeable, better informed, ethically responsible, 

identify harmfu l practice and replace them by useful ones, sb'engthen 

individuals and societies problem solving capacity, rea lize their full potential 

and participate meaningfully in society and capable of continuing to learn. 

According to UNESCO, (1997); 

Edllcation serves the society by providing a critical reflection on the 
world especially its failing and injustice and by pronwting a grea ter 
conscioLlsness awareness, exploring new visions and concepts ami 
inventillg new techniques and tools. It is also a means for 
disseminating knowledge and developing skills for bringing about 



desired challges ill behaviors, values and life styles and fo r prolllotillg 
public support fo r the continuing and fi ll1da lllental changes that will be 
required if ill/ Illmlity is 10 alter its course. 

It is also the mos t effective means in the ques t to achieve sustainable 

development by emphasizing a holis tic, interd isciplinary approach to develop 

the knowled ge and skills as well as changes in values, behavior, and lifestyles 

and emFJwer everyone, young and old, to make decisions and ac t in culturally 

appropria te and loca lly relevan t ways to redress the problems that th rea ten our 

common future. Having such abilities and qualities would help to cope w ith the 

world's problems. 

Today, with a great understand ing of the function that education has to the 

society and to the nation as whole, the world is s triving to deliver primary 

educa tion to every child. This goal has been on the international agenda since the 

Universa l Declara tion of Human Rights affirm ed in 1948 that elementary 

education was to be made freely and compulsory ava ilable for a ll child ren in all 

nations. This movement was renewed by the recent Jomtien and Daka r 

framework for action Educa tion for All (EFA) conferences and d eclarations. 

These declara tions emphasized that to achieve EFA by 2015 would require in 

addition to increased participa tion in educa tions all nations "to improve all 

aspects of the quali ty of education and ensuring excellence of all so that 

recognized and measurable lea rning outcomes are achieved by all." Accordingly, 

all nations, developed or d eveloping, prioritize the delivery of universa l Primary 

education . Whi le they do so, they also rea lize the importance of quality of 

educa tion. 

The advoca tes of universal primary education (UPE) con tended that mass 

education will result in an increased supply of educated human power, 

accelerated economic growth, m ore social justice, reduced regional disparities, 

and improved social welfare (Chimombo, 2005). However, it is s trongly believed 
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that achievement of UP E depends on the quali ty of ed uca tion (UNESCO, 2004). 

Improv ing quality of educa tion is the best way to improve access to ed ucation. 

Adding to this argumen t World Bank (1997) cited in Mirza, (2003) confirm tha t 

the bes t way to improve access is to improve qual ity w hich wou ld make coming 

to school or staying in school a more attractive option from the perspective of 

parents as well as children. 

Good quality educa tion wi ll a lso enables people to read , write, reason, 

communicate and make informed and healthy choices. As the proverb goes, 

'G ive a man a fish and he w ill ea t for a day; teach him how to fish and he will ea t 

for life'. People who have received an education can not only fulfill their 

potential but also contribute to their local communities. Quality education has 

criti ca l impor tance and is very demanding in the 21 st century where coun tries are 

confronted with new economic, social, and cultural challenges in which 

knowledge, ski lls, va lues, and attitudes will playa centra l role. 

The EI' A g lobal monitoring report of 2006, by sb'ess ing the importance of quality 

noted that a child den ied the right to a quality primary educa tion is deprived not 

only as a child: he/she is also handicapped for life - unable to cope w ith 

situations requiring reading, w riting and arithmetic - unless given access to 

educa tional opportunities latter in life as a youth or adult. 

Generally speaking educa tion of the high qual ity has paramount importance to 

the indi vid ua l, society, countTies and the world as whole. It has a grea t 

significa nce for the economic social and cultural development. It eq uips an 

individ uals w ith the req uired tools needed to deal with different tasks they 

perform in their lives and prepares them for the future by enhancing their 

ca paci ty. Qua lity of educa tion is also a key to crea ting, applying and spreading 

knowledge in this ve ry changing world . 
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/\ 5 primary educa tion is a so lid foundation where the s kills of the majority of the 

labour force and the knowledge of high intellec tuals are built upon, the goa l of 

ac hieving quality education should be kept high in the course of universa lizing 

it. However, according to UNESCO (2005) in many countries that are striving to 

guarantee a ll the children the right to education the focus on access often 

overshadows attention to quality. Adding to this as Lockheed and Verspoor 

("1991) s tate, primary education in many developing counb·ies are ineffec tive and 

jeopardizes national efforts to build a base of human capital for development. 

Thcy further emphasize that all counb·ies of the developing world must improve 

the educa tion and b·aining of their labour force to be able to move forward . ll1is 

is to mean that advanced education and b·aining must reset on the solid 

foundation of good primary education because the quality of Primary education 

plays a grea ter role in d ete rmining the quality of all higher levels of educa tion. 

In the opening speech of the conference on quality primary educa tion in Ethiopia 

held in Adama Ras Hotel from Nov. 9-11, 2001 Marry Lew lien d escribes that 

primary educa tion in Ethiopia faces two broad sets of challenge: increasing 

access to education and improving the quality of education. Yalokwu (2001) 

quoting MOE (1994), Brown (1998), Grisay and Mahlek (]991), Gi rmay (200]) 

highlight the problem of poor quality of primary education in Ethiopia. These 

quality problems are paucity of well b·ained teacher, low level of teacher 

participa tion in educational planning, lack of ca reer development for teachers, 

low level of profess iona lization of teaching practice. These problems determine 

how much and how well children lea rn and the ex tent to which their education 

translates in to a range of personal, social and developmental benefits. 

Although quality ed ucation is the foundation for all our future which empowers 

us to overco me cha llenges of socia l, cultural, economic and technological change, 

there is a littlc agreem ent as what quality education itself means and indicators 
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ttl be used to measure it. Qua lity is an elusive concept hav ing many definitions 
as there are categories of stakeholders. This is mainly due to the fact that quality 
in educa tion is complex and multiface ted concept embedd ed in political, cultural 
and economic contex t (Fredrksson, 2004, Mirza, 2003) . Cs izmadia, (2006) s ta tes 
that quality has no single, absolute, agreed or unive rsally accepted definition 
thout;h there exis ts a range of overlapping interpre tations of it. Its definition is 
open to changing context, new understanding of the educational challenges 
(UN ICEF, 2000) . The difficulty of defining quality thus makes it impossible to 
obtain universal agreement on the concept rather the definition is a matter of 
nego tiation between the different parties invo lved and depend on the 
ci rcu msta nces. 

Generall y speaking, it seems very hard to g ive a definiti on o f quality as most 
experts would agree on and actually I do not need to add another definition of 
qua lity as defining qual ity is not the purpose of this study rather to understand 
till' quality issues in primary educa tion from the teachers' perspec tives. 

Teachers are considered to be very prominent componen t and the most natural 
insiders' of the educationa l sys tem. Lockheed and Verspoor (1991) assert that 
teachers are cenh'a l to the d elive ry as well as qual ity of ed ucation . They can 
make a d ifference in s tudent achievement and grow th. They can also shape the 
learning environment and experi ences in their class rooms. They are engaged in 
children's lea rning with appropriate knowledge and sk ills. They also provide a 
sa fc environment for the s tudents to courageously meet the cha llenge of lea rning 
to boldly mee t risks as they grow up and become capable problem solver. 

Ta king into consideration the ro le tha t teachers play in teaching and facilitating 
the lea rning process, this study aims at investigating teachers' perceptions of 
quality i,sues in education in primary education. The in tention of this study is to 
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understand qu ality issues in education from teachers' perspectives. To pursue 
this objcctive the stud y intended to deal with teachers' perception of quality 
issues in educa tion with the following guiding questions, which shape 
methodologica l decisions, guide the study, and establish boundaries necessary 
(or maintaining the investigative focus. As such, what follows are three questions 
which were used to guide this research study: 

> How do teachers in primary education understand quality in education? 
> How do teachers in primary education perceive barriers in delivering 

q uali ty ed uca tion? 

~ How do teachers in pnmary education evaluate and promote quality 
ec' uca tion in primary school? 

1.2 Purpose of the Study 

The purpose of this qualitative case study was to explore and describe how 
tcachers perceive quality issues in ed uca tion in primary schools. To this end, the 
study aimed; a t analyzing how teachers unders tand quality of education, to 
identify the perceived barriers to quality of education, and to assess how the 
teachers evaluate and promote quality of education in primary schools. 

1.3 Significance of the Study 

As statc i earlier, quality educa tion has a paramount importance in this 
technologically, economically, socially and politically changing and challenging 
world. It unlock human potential and helps an individuals to better understand 
the world in which they live, to address the complexity and intercOimectedness 
of problems such as poverty, wasteful consumption, environmental degradation, 
urban decay, population growth, gender inequality, health, conflict and the 
violation of human righ ts that threaten our future and also seeks to empower 
people to assume responsibility for creating a susta inable future. With this 
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understanding counh'ies are s h'iving to deliver quality ed uca tion fo r a ll their 

c itizens. However, serious d oubt is being ra ised abo ut w hether the delive ry of 

quality ed uca tion has been achieved. So, th is study wi ll hopefull y help in 

understanding the issue of q ua lity educa tion fro m one of the major s takeholders 

(teachers). The study hopefu lly: 

,. Provides valuable feedbacks regard ing quality of educa tion from the 

teachers' point of view. 

:,. The stu dy might be used as s tepping-stone fo r different bodies to facili ta te 

the proper functionin g of quality primary educa tion. 

> Resea rchers might also use the resea rch results as springboard for further 

inves tigations tha t could lead to the improvement of various programs in 

the primary schools. 

1.4 Limitations 

Issues of gencrali zability. Case stud ies are not intended to generalize to a 

broader popu la tion. This case s tudy was the study based on Nekemte and cannot 

be genera lized to any other contex t. However, the case is described in su fficient 

detai l that read ers w ill be able to cOlm ect or transfer key find ings and insights to 

their own context as appropria te. 

1.5 Delimitations - Boundaries 

This case s tu dy delimits itself to the inves tigation of teachers' perception of 

quality issues in educa tion . The s tudy is a lso delimited to government primary 

schools in Nekem te for the sake of in-dep th analysis. 

1.6 Organization of the Study 

The s tudy was organized into fi ve chapters. The firs t chap ter is an overv iew of 

the study. In this chapter, I elabora ted on the intTOd uction of the s tudy and the 

nature of the p roblem . As we ll , the significance of the s tudy, and research 
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questions were proposed. J also discussed in this chapter the limitations and 

delimitations of the study. 

In chapter two, a review of the rela ted and relevant literature on quality of 

educa tion is provided . Chapter three explains the methodological framework 

upon which this study was conducted . The qualitative research approach and 

rationale for choosing qualitative me thodology is explained in this chap ter in 

detail. Moreover, a detailed protocol addressing sampling procedures participant 

selec tion, data co llection and data analysis techniques as well as issues related to 

the validity of the study and ethical issues were discussed . 

Chapter four was dedica ted to presenting qualitative data analysis and results. 

The findings of the collected d ata were transcribed in an effort to learn about 

participants perceptions experiences as they rela ted to the central topic. This was 

done carefully to identify the themes that emerged during the interviewees and 

FGDs. Chap ter fi ve, the final chapter included in this thesis, was dedica ted to 

summary, conclusion and implica tion of the study . 
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Chapter two 

2. Review of Related Literature 

In consideration of the research questions that guided this study, a review of 

related litera ture and selected studies are presented in this chapter. The literature 

review examines theoretical perspectives concerning quality of education. 

2.1 Primary Education: An Overview 

The Universal Decla ration of Human Rights (1948) declared primary education 

as the basic human right of all people which implies educa tion for everybody 

since everybody must have that right. In addition to this, basic primary 

educa tion underpins the success of a society. With this regard, lEG, (2006) stated 

the following: 

Pri mary education is a powerful lever for poverty alleviation and social 

and ecol1omic growth. Its results cal1 be empowering, enabling 

graduates to take charge of their lives and make more infonned choices, 

cOl1 tribute to the building of a democratic polity, il1crease earning 

potential alld social mobility, improve persol1al and family health and 

nutrition (particularly for females), and enahle women to control their 

fertility. 

Thus, Primary educalion is a building block for economic growth and 

development, for reducing poverty, improving health enhancing productivity. It 

was at the back of these rationales that counh'ies, governments, international 

development agencies and the world as whole expressed their intentions for 

Universal Primary Education. 

To ensure their full participalion in knowledge-driven development, developing 

nations especially counll'ies like Ethiopia, need to build their human capital and 
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adapt their entire educa tion system to the new challenges of the knowledge 

based economy. Towards this goal Basic primary Educa tion is a necessary first 

step in this process. As Derebssa, (2001) sta ted primary education provides a 

fundam ental basis for all further schooling, b·a ining or self-education. It also 

provid es the basis for developing the capacity to cope with readily evolving and 

changing society in an information age. Its universal and quality are central to 

the hum_n resource capacity of any society. 

Primary education is seen as the first step in lay ing the foundation for future 

ed uca tional opportunities and life long skills. It enables people to participa te in 

the social, economic, and politica l activities of their fu llest potential. It is also 

seen as a basic human right that frees human beings from state of ignorance and 

helps to reduce the nega tive effect of poverty, related to health and nutrition. 

According to Bruns, Mingat, and Rakotomalala, (2003), Primary education 

develops the ca paci ty to learn, to read and use math, to acquire information, and 

to think critica lly about that information. Primary education is also the gateway 

to a ll hi[ her levels of education that b·a in the scientis ts, teachers, doctors, and 

o ther highly skilled professionals that every country, no matter how sma ll or 

poor, req uires. 

The positive effec ts of primary educa tion in developing countTies, both from 

priva te and social point of are apparent. Economists indicate that the socia l rate 

of re turn of primary education is greater than tha t of secondary or tertiary level 

educa tion. [n o ther words primary education is the level at which a large 

percentage of the socie ty benefited. 

Accordir.:;ly, in Ethiopia basic education is viewed in the constitution as aright, 

in the policy document as an essentia l necess ity and in Education Sector 

Development Program as a priority. It is appa rent tha t the benefits of education 
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ca n be ga ined if a ll children can have access to ed uca tion and are able to 

complete a primar\' educa tion with adeq uate qual ity. 

2.2 Quality of Education 

Both the World Decla ra tion on Education for All (1990) and the Dakar 

Framework fo r Ac tion (2000) recognize qua lity as the mos t important condition 

for achieving Educa tion for All . The Dakar Framework asserts tha t quality is a t 

the heart of education. Goal 2 of Dakar Framework commits nations to providing 

primary edu ca tion of good quality and no one should be denied the opportunity 

to complete good quali ty primary educa tion . Goal 6 of Dakar Framework 

includes commitments to improving a ll as pects of the quali ty of educa tion and 

ensuring exce ll ence of a ll so that recognized and measurable lea rning outcomes 

are achieved by a ll, especially in literacy, numeracy and essential life skills' and 

hence the issue of quality in ed uca tion has become a global concern . 

Although everyone would agree on the impor tance of quality ed ucation there is 

no agreement on the defin ition of q uality: w ha t quali ty means, what it 

constitutes and the indica tors to measure il. It i~ well known fa ct tha t there are 

many differen t ways to perceive quali ty as there are ca tegories of stakeholders. 

Var ious defin itions have been suggested but it was not possible to come to 

consensus. Therefore, it is considered as a multidimensional, rela tive and contex t 

rela ted concept. 

The deba te and the views of what consti tutes educa tion quality are as old as 

education itse lf. It is a d eba te influenced by va lues, norms, and subjective 

judgment. Most p ublic debates on the quali ty of education include concerns 

about a s tudent's level of achievement, the relevance of lea rning to the world of 

employment o r the social, cultural and politica l worlds occupied by the studen t. 

Frequen tly, concerns about the conditions of learning, such as supply of teachers 
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or fac ilities also included (Johnson, Hayter & Broadfoot, 2000). In light of this 
backgro und researchers · have sugges ted that the concept of educa tional quality is 
complex, elusive, and multidimensional and gives way to a w ide array of 
concept. Hence, different definitions of quality have been used d epending on the 
circums tances. 

The global campaIgn for education (2002) conceptualize quali ty educa tion 
sys tem as one that succeeds in meeting its own goa ls; one that is relevant to the 
needs of children, communities and society; and one that fosters the abili ty of 
children to acqu ire knowledge and critical learning skills. It entails the extent to 
which the result of educa tion provided meet the standards predetermined in the 
system educational objec tive and the relevance of the acquired knowled ge, skills 
and values to the human and environmental condition and need s. 

Some researchers/educators rely on easily measurable outcomes such as 
competitive examina tions and s tandardized tes ts (Hopkins, 1987) while others 
oppose this idea and argue that the notion of quality should not be limited to 
student resu lts alone. As Grisay and Mahlck, (1991) noted examinations only 
measures cognitive achievement and do not assess other personal qualities such 
as skills, attitude, character, and ethics. The issue of quality should also take into 
account the determinant factors which influence these, such as the provision of 
teachers, buildings, equipment, curriculum and so on (ibid) . Again, the same 
writers perceive quality of educa tion as it is made up of three interre lated 
dimensions: the quality of human and material resources ava ilable for teaching 
(inputs), the quality of teaching practices (process) and the quality of results 
(outputs and outcomes). 

The 2005 EFA Monitoring Report points out that "agreement about the objec tives 
and aims of educa tion w ill frame any discussion of quality and that such 
agreem ent embodies moral, political, and epistemological issues that are 
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rrequently invisible or ignored" (UNESCO 2004, p. 37). The report further 

emphasizes that different notions of quality are associa ted with different 

educational trad itions and approaches: 

1. The humanist approach, one of the precursors of constructivism, 

focuses on learners constructing their own meanings and integrating 

theory and practice as a basis for social action. Quality within this 

tradition is interpreted as the extent to which lea rners tTanslate learn ing 

into socia l action. 

2. The behaviorist approach, heading in another direction, assumes that 

students must be led and their behavior can be shaped, predicted and 

controlled to specific ends through reward and response, with quality 

measured in precise, incremental learning terms 

3. Critica l approaches, on the other hand, focus on inequality in access to 

and outcomes of education and on education's ro le in legitimizing and 

reproducing existing social structures. Quality education within this 

tTadition is seen as prompting social change, encouraging criti cal 

analysis of social power relations, and ensuring that learners participate 

actively in the design of their learning experience. 

4. Indigenous approaches to quality reject mainstream education imported 

from the centers of power, assure relevance to local content, and include 

the knowledge of the whole community (UNESCO 2004, pp. 32-35). 

In light of these different approaches the EFA Monitoring Report provides a 

useful map for efforts to understand, monitor and improve quality that identifies 

five dimensions associated with quality by reviewing the main elements of 

ed ucation systems and how they interac t. The framework provides a means for 

o rganizing and understanding the different variables contTibuting to education 

quality, encompassing access, teaching and learning processes, and outcomes 

influenced by the contex t and inputs available: 

13 



a) Learner characteristics affect quality and include aptitude, school 

readiness, and perseverance. Because of their difference in Socio­

economic background learners do not come to the classroom equally . 

Learners who are healthy, well-nourished and ready to participate and 

learn, and supported in learning by their families and communities can 

benefited from learning opportunities. 

b) Context, which significantly affects quality, includes socioeconomic 

and cultural conditions, labor market factors, public resources for 

education, the philosophical perspectives of teacher and learner, 

parental support, and time available for schooling and homework. 

c) Enabling inputs are critica l to quality and include teaching and 

,earning materials, physica l infrastructure, human resources, especially 

teachers, but also principals, supervisors, and school governance. 

d) Teaching and learning approaches are central to quality. It is also the 

key arena for human development and change. They include learning 

time, teaching m ethods, assessment, feedback, incentives, class size and 

classroom organization strategies. 

e) Outcomes, which signal overall quality, include literacy, numeracy, 

and life skills - creative and emotional skills, values, and social benefits 

(UNESCO 2004, pp. 35-37). 
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rigure 2.1: A framework for understanding education quality adopted from 
UNESCO (2004) PP. 11. 
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This Framework allows for an understanding of educa tion quality as a complex 

system embedded in political, cuI rural and economic contexts which are 

interdependent and influencing each other. As quality of ed ucation is highly 

susceptible to time, change and new innovation it is not possible to give a unique 

definitioll of quality that fits all circumstances. The literarure discussed in this 

section clearly indicated that, it is difficult to underscore/ gave a universal 

definition of quality that applies to all context, all instirution or organization. 
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However, understanding the context in which ed ucation opera tes and va rious 
., 

fa ctors influencing educa tion wi ll enable to make education a crucial tool for 

solving va rious problems and to meet the demand of the 21st centu ry. 

2.3 Gender and Quality of Education 

Educa tion is often perceived as one of the principal tools to counter gender 

inequali ty which is still a problem in many countries. TIle world has become 

aware of the fact that qua lity educa tion is not possible if it takes account of only a 

small number of people. Q uality education is an undeniable human right and no 

form of educa tion which excludes any category or serves different groups in a 

society ~n significantly different ways deserves to be qualified as being of 

"quality" (UNESCO-lEE, 2004). 

A quality educa tion is fully inclusive and accessible to all people on an equitable 

bas is. However, in most countries, it is tile girls and women who suffer most 

from d iscrim ination and obs tacles, both in the families and witllin local 

communities and society in general (UNESCO-lEE, 2004). Girls are faced with 

many obstacles which prevent them from continu ing their educa tion although it 

varies from one region to anotller and between countl'ies in different regions. 

Mos t of the time girls are obliged to work to support their fa milies (fetch wa ter, 

looking ,.fter home etc) which inturn increases gender gap and keep them out of 

school. 

[n tllis regard the Dakar framework for Action and tile Millennium Goals 

confirm to the commitment of the international community to eliminate gender 

disparities and inequalities in educa tion - by 2005 and 2015 respectively. 

Governments, countries or nations have taken international obligations in 

crea ting an enabling environment that will improve access, reten tion and 

completion of girls in education. According to UNESCO, (2003) 
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FilII gender qllality in edllcalion would illlply thai girls and boys are 
offered the sa llie challces 10 go to school alld that tlley enjoy teaching 
IIletilOds alld curriCllla free of slereonjpes, mId academic orientation and 
counseling unaffected by gCllder bias. Most jil/ldamelltally it implies 
equality of olllcOllles ill terllls of lellgth of schooling, learning 
acllievement and academic qualifications, alld nwre broadly, equal job 
opportunities and eamings for similar qualifications and experience. 

Quality education is important in the challenge of closing the gender gap in basic 
education. Girls in particular face discrimination and challenging conditions that 
keep them out of school and keeping them from learning effectively. Hence, 
quality education is important to getting girls in to school and keeping them 
there. 

2.4 Quality Education and the Role of Teachers 

Ed ucation is at the heart of human progress. Economic and social prosperity in 
the 21" century depend on the ability of nations to· educate their societies. 
Education of the highest quality is the foundation for all our futures. It 
empowers us to rise to the challenges of social, cultural, economic and 
technological change that we face daily. Hence, teachers have contributed a lot 
for the achievement of this aim of education as they are center to the delivery of 
education. 

Accordin~ to the Na tional Commission on Teaching and America's Future 
[NCTAFj, 1997 the impact of teacher was greater than any other single factors, 
including class size, parent education, and income and language background. 
UNESCO, (2003) describes teachers as purveyors of knowledge and values and 
as community leaders responsible for the future of young and everything in our 
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power should be done to sup port them and to lea rn from them. Teachers are 

considered to be a very p rominen t component of the educa tional sys tem. 

What teachers do ma tters more for student lea rning than any o ther single fac tor 

(Bruns B., Minga t A, and Rakotomalala R. , 2003). The kind of pedagogy needed 

to help s tuden ts to think critica lly, crea te, and solve complex problems as well as 

to master ambitious subject ma tter content is much more d emanding. To meet 

this objec tive schools need to be changed to enable lea rners acquire the 

sophistica ted skills they need to participate in a knowled ge-based society. In this 

regard Teachers play a significant role to achieve these goals for all children and 

to the success of any ongoing educa tional reform (Darling-Hammond & Berry, 

1998). 

Since teachers have a powerful impact on the lea rning experiences of school 

student's quality teaching will be facilita ted by the ava ilability of appropria tely 

skilled teachers (MCEETYA, 2003). High quality school level educationa l 

experiences w ill fos ter better tTansitions to work and fur ther educa tion fo r school 

s tudents, giv ing better outcomes for ind ividuals and from an employer 

perspecti ve, a more skilled and productive workforce (ibid). Teachers of the 

highes t qu ality w ill lead to Education of the highest quality (Muhammad, 2006). 

Perrenoud,1999 as cited in UNESCO-IBE (2003) identi fy ten new competences 

for teaching 1) orga nizing student lea rning opportunities; 2) managing studen t 

learning prog ression;3) dealing w ith student heterogeneity; 4) developing 

student commitment to working and learning; 5) working in teams; 6) 

participating in school curriculum and organiza tion development; 7) promoting 

parent and community commitment to school; 8) using new technologies in their 

daily practice; 9) tackling p rofessional duties and ethical dilemmas; and 10) 

managing their own p rofessional development. From w ha t Perrenoud describe 
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one ca n understand that teachers have many roles and responsibilities to bea r. 

Therefore, teachers pia)' a significant role in preparing childrens to join 

knowlec 6e based economy and in keeping the quality of education in their 

schools. 

According to UNESCO-lBE (2003) teachers can guide lea rners in an ever­

expanding universe of knowled ge, helping them to learn how to access 

informa tion and communica te effec tively. They also promote the development of 

social competencies and a learning environment that encourages children and 

young people to learn to live toge ther and to become active and responsible 

citi zens. As teachers have many roles and responsibilities in an education system 

that aims to offer a quality education it seems that quality educa tion is 

una ttainable without teacher. 

In order to support teachers in their efforts to improve the quali ty of education 

accord ing to Fredriksson (2004) governments and relevant educa tion authorities 

must: 

j... provide education and professional development of high quality to the 

teachers; 

, provide teachers and schools with the resources necessary to offer quality 

educa tion; 

r see that teachers have a sa lary comparable with other p rofessions requiring 

the sa me level of qualifications and responsibility; and 

j... ens ure iJla t teachers receive iJle moral recognition appropriate to their level of 

quali fica tions and responsibilities. 

Teachers have a vital role in imparting knowled ge and skills to the learners 

which enable iJlem to enter iJle knowled ge based economy. Thus, In order to 

improve the education of teachers worldwide, education authorities, 

19 



governmen ts a nd intergovernmental organizations must ensu re U1at teachers 

receive the proper initial "and in-service professional educa tion at unive rsity level 

to prepa re U1em for their work as teachers. Proper tTa inings enable teachers to 

solve U1e proble ms which they have to face in U1e uncertain and difficult contex t 

of the 21st century. 

2.5 Why Quality Is Important In Education 

Attention to the concept of quality educa tion has come to the front and become a 

global agenda as learners, parents and communities, educa tors, leaders and 

na tions acknowled ge U1at what is lea rned and how learning occurs are as 

important as access to education. It is also recognized in U1e two most recent 

Uni ted Na tions conference d eclarations focusing on educa tion, namely, The 

World Declaration on Educa tion for All (1990) and the Dakar Framework for 

Action (2000), as a most important condition for achieving Education fo r All. 

Education is universally acknowledged as an essential element in the process of 

national development. The fundamental purpose of education is to empower 

people WIU1 the knowledge, ski ll s, values, and attitudes to improve U1eir quali ty 

of life, enhance their productivity and U1eir capacity to lea rn new skill s, and 

enable U1em to participate more fully in the development p rocess. It is also a 

means to faci litate and direc t social change, to transmit socia l and cultu ra l 

va lues, to p romote peace and stability, to obta in socia liza tion by attending 

school, to prepare children for meaningful and productiv'e \ life, to achieve a wide 

range of economic and social d evelopment goa-Is; to enhance each individual's 

potential and U1e full developn~ent of. a lea rner's personality (ADB, 2002, 

UNICEF, 2000). 

It also "quips the child with th~ se t of va lues and attitudes essential for 

functioning effectively in U1e evolving societies of U1e developing world and 
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contTibutcs to autonomous and critica l lea rning so that all individuals regardless 

o f age can select and take advan tage of the con tinuing educa tion oppor tunity 

needed to make transitions from one stage of life to another. The education will 

perform this role more effectively if and only if it is of high quality is 

indisputable. The economic and socia l benefits of educa tion depend above all on 

the quality of educa tion that is offered (UNESCO-I BE, 2003). 

An enormous gap found between the numbers who are graduating from schools 

and those among them who have managed to mas ter a minimum set of cognitive 

skills in many parts of the world reveals that focusing on quantitative goals will 

not guarantee Education for All. Poor quality educa tion leads students to drop 

out ea rly, to repea t grades, to a waste of time and money and a waste of human 

potential (GCE, 2002). The American Institutes for Research, 2002 also contended 

that without a quality focus, national sys tems lose the capacity to attract and 

hold students and enrollments decline as dropouts increase. Therefore, the 

quality of education is needed to achieve the 2015 goa l of universa l completion of 

primary school. 

In socially, culturally, economically and technologically changing and 

challenging world, there has been widespread agreement that the quality 

education a nd training will playa key role in order to meet these changes 

adequately and the challenges pro-actively by building the capacity of the 

humankind to face the challenges of the 21st century. It also playa grea t role in 

addressing human rights, democracy, tolerance and other values, prevention of 

di sease, population contro l, environment issue, hea lth, the use of traditional 

languages and cultural diversity. Quality education is one which successfull y 

shapes citizens according to the societa l consensus, or how the society should be 

(Teklehaimanot, 2001). Quality educa tion and tTa ining are thus regarded as being 
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indispensable in tTansforming societies into dynamic lea rning societies, 111 

assisting the process of integration for, economic prosperity and social cohesion. 

According to Ya lokwu (2001) the of quality education should help the student to 

> Understand himself as a member of society 

> Understand and appreciate persons of other cultures and ethnic groups 

> Master ski lls I n the use of words and numbers 

'.- d evelop a positive a ttitude toward school and the learning process 

> acquire habits and attitudes associated with responsible citizenship 

,.. d evelop good health habits and maintain physical and emotional 

wellbeing 

> provide opportunities and encouragement to be creative 

> prepare for productive work and open opportunities for him or her to 

work 

> appreciate developments and achievements 111 the sciences, arts and 

humanities 

> prepare for the challenge of a fast-changing world of SCIence and 

technology 

Generally speaking for education to play the aforementioned roles it needs to 

meet minimum quality standard. Otherwise expanding access seems 

meaningless. So due attention shou ld be given for the quality of education in 

line with the expansion/ access. 

2.6 Improving Quality in Education 

There have been many d eclarations and conferences held around the world 

associated with the d evelopment and improvement of the quality of education. 

For example the Jomtein Conference on Educa tion (1990) focused on access to 

quality education for all and reaffirmed in the Dakar Forum in 2000 when over 
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150 countries committed themselves to the achievement of six goals now 

popularly known as Education for All (EFA) Goals. One of the six goa ls is 

specifica lly focused on quality of education. This goa l aims at improving all 

aspects of the quality of educa tion and ensuring excellence so that recognized 

and measurable learning outcomes are achieved by all. However, the 

improvement in the quali ty of education seems a complex problem. This is, first 

of all, related to the very concept of "quality", which does not mean the same 

thing in all regions of the world or, often, within the countries themselves or 

with in tI, e individual. 

The issue of quality has become cri tica l in many countTies that are expanding 

enrolments rapidly to achieve Education for All by 2015. In countries with 

constTained resources, the effort to increase access to basic educa tion has often 

led to declining quality of education. Assessment of the quality of learning in 

most African countTies indicates that only a sma ll percentage of children are 

acquiring the knowledge and skills they are expec ted to acquire (UNATCOM, 

2004, Heneveld, 1994, UNESCO, 2004, UNESCO, 2005). 

Lack of proper physical inIrasrructure facility, inadequacy of teachers, teacher 

tTuancy, poor administTation, dilapidated or half completed buildings, 

overcrowded classrooms, few or no learning materials, low quality of teachers 

and gross disinterest in the activities of the school, absence of interest among 

students, poverty, social backwardness, household work, are among many 

reasons cited in research literature for the poor quality of primary education 

(UNESC,2003, UNESCO, 2004, Heneveld, 1994, yalokwue, 2001). 

According to Jerome, 1997 the problem of today's education system that suffer 

from poor quality is that students are leaving or graduating from school 

/ colleges unprepared to meet the demand of the society. Students who are not 
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prepared to become responsible, productive citizens become a burden to the 

society . These all problems listed above put the quality of ed ucation in danger 

and gra,: ually but, certainly resulted in failing of the generation and country. 

Thus, becoming aware of the consequence of poor quality of educa tion the global 

world urges the need to improve quali ty education. 

Educational quality has become the central pivot for many educa tion systems 

and there is a perceived need to improve the quality of educa tion world-wide to 

equip young people with a solid educational background. Multilateral and 

bilateral agency officials, international non-governmental organization 

representatives, national minisb·y personnel, educational researchers, regional 

and local school adminis trators, teachers, and other community members are 

working to improving educational quality so that all children have the right to a 

quality education and are capable of learning to the highes t standards. However, 

in actual practice, there has always been a tTade-off between quality and 

quanti ty, in favor of the latter. 

Quality can not Improve by itself. It reqUires reforms in teacher training; 

approaches to teachin g (pedagogy), improvements in the facilities and 

infrastTucture in schools; teachers' motivation; and a change in the style of 

teaching to make it atb'active to the students. Jerome (1997) states that 

educational quality will improve when administrators, teachers, s taff and school 

board D'<>mbers develop new attitudes that focus on leadership, teamwork 

cooperation, accountability and recognition. 

Uganda Na tional Commission for UNESCO - UNATCOM (2004) state that: 

Quality in education is determined by quality of inputs and processes which in 
tum result in quality ou tc0111es. Inputs refer to the human, I1wterial and 
financial resources that go into a school such as teachers, classrooms, 
instructional materials etc. Processes refers to activities that go in a school such 
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as tcachillg, al/clldallC!; of ch ildrell and teachers, staff delIciaI'll/eli I etc all d 
outCOII/Cs refer 10 lhe resul/s or cOll sequellces of edllcn tioll sllch as high 
slalldards of pupil achiel'elllelll, pupils ' ability 10 read alld wrile (ii teracy) etc. 
Therefore, qllal ity inpllts and processcs are ill/portallt in provision of Qllality 
Edllca tioll becnuse they ellhance qllality ali /CO llies. 

In a ttempt to improve the quality of education many developing countries use 

the exa mina tion results as a proxy for the quali ty of education (Aggrawal, 2000). 

However, such a method is fraught w ith grea t problems, as the examination 

sys tem is limi ted in scope and coverage as far as lea rning is concerned . Thus, 

acquiring both cognitive and non-cognitive competencies are necessary fo r a 

child 's overall d evelopment. Quali ty is about student learning outcomes and the 

schooling environment. It is about the qua lifications of teachers and the teaching 

and lea rning processes. It is about the effec tive and efficient delivery of inputs 

and the monitoring and evaluation of sys tem perfo rmance. 

Quality of educa tion is w hether pupils are learning effectively, improving their 

knowledge, skills and abilities; widening their experience and growing socially 

and morally or not. Ability to work with o thers, readiness to accept 

responsibili ty and to work for public good are highly praised characteris tics 

among school leavers . But assessment tools d o not tes t for such sk ills (Grisay and 

MahIck, 1991, Aggrawal, 2000). 

Yalokwu, 2001 suggest the s tra tegy to improve quality educa tion 111 primary 

school in the following way: 

Design of quality goals- appropriate ac tion should be taken to design quality 

goa ls that should be learner-oriented and help the students to achieve cognitive, 

affective l nd psychomotor skills for meanin gful function in a society. 

Relevant Educational Policy and Curriculum Programmes: education policies 

should be workable and facilitate teaching and learning and the programme 
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should he relevant to the needs of the lea rners and the surrounding 

comnlunilies. 

Provide Counsellors: as a matter of policy government should make provision 

for professionally trained counsellors to be posted at all schools. 

Improve Teacher Training: this can be achieved by increaslllg the intake 

capacity of the teacher training college, amalgamating small teacher tTaining 

centers 1Il to larger ones, upgrading unqualified teachers through 

correspondence cou rses, raising the quality of the program for teacher educators, 

and organizing in-service courses on management and pedagogical support for 

principals. 

Strengthen the support service: the support servICes can be strengthened by 

reinforcing the inspection/supervision and advisory services for teachers. It is 

also important to encourage educational research, tes ting and exa mination, 

curriculum development and review developing better methods for assessing 

pupil performance and designing remed ial measures. 

Quality Planning of Education: It is both s trategic and tactica l and made of 

relevant data based on the needs of the students and the school community. 

Improved Teaching Methods: teachers should adopt modern teaching methods 

which involve prac tical work, use of visual Aids and classroom demonstrations 

using familia r teaching aids. If the lessons are practical and involve students 

participation, the student will understand better and perform better in 

exa minations . 

Community Based Management: the management of pnmary schools will 

perform better if they enlist the support of key school community members who 

are enlightened enough to make useful inputs in to the curriculum reviews and 

provide feedback to school authorities on how students are benefiting or not 

benefiting from school activities. 

Primary Education Funding: since government- financing sources appear over­

s tre tched, the assistance of viable private sector organization. It might be 
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necessa ry to earmark around 2% of company profits for financing pnmary 

educa tion. 

Improvisation: no primary educa tion ca n perform well with out adequate 

teaching aids and other facilities for lea rning. It is hereby advocated that teacher 

should look inwards in to the school community and improvise relevant aids to 

make teaching interes ting and effec tive. 

Scholarship for Girls: government should provide scholarship facilities to 

encourage the educa tion of girls at primary schools. 

Encourage the Establishment of Nursery Schools: there is ample evidence that 

children who underwent good nursery education tend to do well in primary 

schooL To reduce the dropout rate in schools, it is necessary to encourage the 

es tabli shment of nursery school by different bodies. 

Improve the Condition of Service of Teachers: government should find a way 

or improvin g the pay structure or teachers so as to motivate them ex trinsically to 

perform better. If the condit-ions of se rvice are improved, the primary ed ucat-ion 

sys tem a tlTac ts more dedica ted teachers. 

Selection of Dedicated Individuals as School Heads: to ensure teacher and 

student discipline, handwork and adherence to school standards, only 

individuals who are seen to be dedicated to work should be appointed as school 

heads. 

Performance Management: primary educa tion managers have the freedom to 

improve the processes to achieve the objectives and targets se t. The actual level 

performance against targe t is measured and reported accordingly. 

Uganda National Commission for UNESCO - UNATCOM, 2004:56 on the other 

hand s ugges ts the following solution to improve Quality Educat-ion:-

Sensitizing Parents: Parents need to be sensitized on the need to provide Quality 

Education . This is the duty of community leaders of all d escriptions. They must 
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take advantage of all solid ga therings like Local Communi ty meetings, speech 

days, re ligious functions, wed dings etc to speak abou t quality educa tion. 

Mobilizing Materials- Parents can be mobilized to provide locally available 

materials for teaching and fo r construction of school s tructu res. It is the d uty of 

the communj[y leaders to mobilize fo r o ther materials tha t a re not ava ilable in 

the community. This can be done by soliciting for materials from donors. 

Formation of Parents Teachers' Associations (PT A's)-Encouraging the 

formation of PTA's w ill help to improve parents-teachers' relationship. Through 

these aso')cia tions, paren ts will interact with teachers and ge t to know what goes 

on a t school and a t home that affec ts the child's learning. 

Construction of Schools within easy reach of Children-The community can 

build schools within reasonable walking dis tances for children . Where schools 

are far from children's homes, the communi ty can build schools within 

reasonable wa lking distances for children. Community leaders should encourage 

private ind iv id ua ls to construct schools by avai ling land. Politicians can also be 

encouraged to solicit fo r governmen t support in th e cons truction of schools. 

Provision of Cond ucive H ome Environmen t Parents need to be educa ted on the 

effec ts of the home environment on the child's lea rning. They should be 

encoura~ed to provide a hea lthy environment to the child ren a t home. This can 

be done by organizing sanita tion and hygiene competitions and hea lth visits. 

They should also be encouraged to provide time an d place fo r homework and 

reV ISI o n . 
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Figure 2.2 Frame work for.improving quality of education adopted from UNESCO, 
2005 p.23 -
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The above diagram provides a policy framework for improving the quality of 

teaching and learning by taking into account the various levels of and key actors 

in the educa tion process. 

Learners-are a t the heart of the teaching and lea rning process. This may seem 

obvious but it is not always the rea lity. HN / AIDS, disability, conflict and child 

labour practices put millions of children at an extreme disadvantage. These 

situations should call for inclusive policies that respond to diverse needs and 

circumsta nces. 

Improving teaching and learning-The teaching and learning process brings the 

curriculum to life. It de termines what happens in the classroom and the qua lity 

of learning outcomes. Good practice requires a ttention to six key policy issues 

w ith direc t impact on teaching and lea rning. It also requires attention to the 
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resources that indirectly enable tile process. These six key policy Issues are: 
se tti ng of appropriate aim, Subject balance, Good use of time, Pedagogic 
approaches for better learning, Language policy and Lea rning from assessment. 
Enabling resources for better teaching and learning- tllese are National 
tex tbook policies, Safe and welcoming lea rning environments 

Teachers- Teachers, critica l to any reforms to improve quality, represent tile most 
significa nt investment in ilie public sector budget. How to improve recruitment, 
tTaining and conditions of service with limited means is a foremos t policy issue. 
These are reiliinking training, Earnings in decline and a ttracting teachers. 
Better schools-The no tion of improving a school in its to tality, as distinct from 
s tTengthening individual inputs or processes, has gained ground worldwide. 
Supporting schools, informing policy-Access to knowledge about wha t works 
in improvi ng education quality can make a significant difference. The actors and 
institutions involved in generating and sharing such knowled ge make up tile 
na tional knowledge infras b·ucture. lnveshnent in networks and innova tions 
designed to develop and share knowledge on education can yield significant 
returns, by enabling schools to learn from each oilier and make better use of 
limited resources. Moreover, it establishes a culture of quality improvement 
based on relevant knowledge and evidence. 

The politics of reform-Any policy change or reform entails cos ts, but before 
tllese ca n be addressed there must be a national consensus on quality. Once this 
primary political requirement is met, priorities can be framed witl1in a broad 
approach. Successful educa tion reforms have been achieved in very diverse 
political contex ts and in societies witll greatly varying degrees of wealtl1. Among 
the issues having a direct impact on whether reforms designed to improve 
quality will make a difference, tllfee deserve particular a ttention: forming 
parblerships Witll teachers and oilier stakeholders, strengtl1ening accountability 
and combating corruption. 
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In sum based on the literature discussed in this sec tion quality of education can 
be achieved when all teachers are properly o'a ined, supported and paid; when 
every classroom has enough tex tbooks, desks and lea rning materials; when the 
environment is safe and welcoming; and w hen schools are held accountable to 
communities. Above all, it can be achieved when governments and civil society 
build a sh'ong political commitment to the ideal of good public education for 
everyone, and take specific steps to improve school conditions and to acquaint 
their peo;' le with sound educa tional background in this very changing world , 

2.7 Ethiopian Context 

When the current Government came into power, the Ethiopian Educa tion System 
was suffering from multiface ted problems. The main problems w ere related to 
the issues of relevance, qua lity, equity and access. In the light of these 
educational problems, the current Ethiopian Government design an app ropriate 
educa tion and training policy that gives insight for the overall educational 
d evelopment and refl ec t the international declarations on educational issues 
(Martin, Oksanen and Takala, 1999). Responding to the cha llenges of the 
educa tion system of the late 19805 and early 1990s and based on the declarations 
of the constitution, the government designed the Education and Training Policy 
of 1994, which intends to systematically and gradually alleviate these 
educa tional problems. To this effo rt various programs, sh'ategies and project and 
methods have been devised . 

Ethiopia as a part of its educa tion sector sh'ategy set the year 2015 as a target for 
achieving the goal of good quality universa l primary educa tion. Ethiopia 
renewed this commitment in the world education forum in April 2000 in Dakar. 
Therefore, the ESOP have made EFA one major component and addressed the 
EFA goa ls and strategies set in the Dakar Framework for Action. The main thrust 
of ESOP is to improve educational quality and expand access to education with 
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specia l emphasis on prilnary education in rural and underserved areas, as well as the 

promo tion of edu cation for girls. 

Although the Ethiopian government has taken quite a number of measures particularly 

aimed a t im prov ing qua li ty of Education by rea lizing the importance of qua li ty 

ed uca tion, attempts to expand access of education challenges the e ffort to ensure quality 

of education . Wanna (2001) states that despite the progress made so far, in many 

cou ntTies, including Ethiopia educa tion faces numerous p roblems that constrain its 

quality, effectiveness, re leva nce to the society as well as to the individ ual. Moreover, tile 

prov is ion of basic quality educa tion to all citizens has become a serious challenge to 

most deve loping nations, especially for countries like Ethiopia . Wanna further 

explained tI,at the issue of quality is more chronic a t primary level, which is the 

founda tion for further education, be it academic or vocational / technical training. 

Ya lokwu, 2001 describe the main problems fa cing quality educa tion in Ethiopia in the 

following way: Shorta ge of qualified teachers, inadequ a te teachi ng and s tud ent-support 

faciliti es, low efficiency of the progTamme, low enrolmen t of girls, inadequate 

counsel in g, inadeq uate verbal proficiency, low teacher ITIotivation and commibnent, 

improper placement of sta ff, lack of managerial competence, curriculum that is not 

sufficiently custo mer-focused , unbalanced goals, inadequ ate fu nding, inadequ ate 

system of selecting s tudents, lack of sta ff accountability and commitment. 

Basicall y, a decl ine in quality is expec ted in a situa tion w here popular pressure and 

ques tions of inte rna tional prestige make government to emphasize on tile expansion of 

school places but, not on tlle quali ty of education provide (Derbssa, 2001). In order to 

tackle the aforementioned educa tional problem Ethiopia has a long way to go despite 

the progress made so far. As it is a solid foundation for all otlle r learning for primary 

schools to be effective and be able to provide the necessa ry base for furthe r educa tion 

and tTa ining, seri ous attention must be given to the levels. 
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Chapter III 

3. Research Design and Methodology 

3.1 Design 

The purpose of this qualitative study is to investigate how teachers perceIve 
quality issues in education in primary school via interviews and FGD. The goal is 
to recognize and assess emergent themes and patterns so as to provide a rich and 
contextualized unders tanding of issues of quality in educa tion from the insiders' 
perspective. This chapter describes briefly the ontologkal and epistemological 
basis for choosing the qualitative case study approach for the study and 
interview and focus group discussion as my data collecting methods. 

Generally speaking the world is full of methodologies, w ith no single accepted 
research method app licable to all research problems; the selection of an approach 
and methods usually depends on the perception of the researcher about the 
whatness and existence of socia l reality and suitability for a particular con tex t. In 
line with this Bryman (1984) describes that the problem under investigation 
properly dictates the method of investigation. Each approach has its relative 
strengths and weaknesses. Hamersley (1992) cited in Lloyd-Jones (2003) 
concludes that no single approach is necessarily ideal and that selection 
inevitably involves loss as weU as gain. Knowing that I can never know in the 
same way as I know my own thoughts and feelings, what another persons' 
experience is really like, I want to get as close to that knowing as possible. Thus, 
for the purpose of this study, I choose to use the qualitative approach, which is 
holistic, contextual and understanding and focusing on design and procedures to 
ga in rea l, rich and deep data to have a wide understanding of the entire 
situation. Although each of the approach have their relative strength and 
weakness (Dawson, 2002) fo r the purpose of this study I find that quantita tive 
approach calUlot tell me what I want to know and unable to derive meaning 
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from the realities of personal experience and how person feels about the 

experience (Marshall & Rossman,1980) . I adopt the qualita tive approach because 

my concern is to understand about the issue under inves tigation, seeking 

unders tanding or insight of actor's perspectives rather than sta tis tica l analysis . 

Ontologica l assumptions within the interpretiv ist paradigm sugges t qualitative 

researchers believe reality is subjective and therefore consb'ucted around a core 

belief that there are many truths. These researchers have argued that the aim of 

research practice should be to focus upon understanding the meaning that events 

have for the individuals being studied. The aim of most forms of qualitative 

resea rch is to understand how the world is socially constructed by its 

participants, and what meanings those constructions have for the participants 

The characteristics of qualitative research include the following sta tements: 

tTu ths and understanding emerge from an insider's perspective; the researcher is 

the instrument; research is field-based or occurs in the natural setting; research is 

inductive in nature; and findings d epend upon rich description and writing to 

describe the phenomenon under investiga tion (Merriam, 1998). 

Qualitative research places emphasis on understanding through looking closely 

at people's words, action and records while quantitative approach relay on the 

use of n ,athematical terms or mechanical process. Adding to this Amare (2004) 

citing Denzin and Lincoln (2003) sta te the word qualitative as an emphasis on the 

quality of enti ties and on process and meanings that are not experimentally 

examined or measured in terms of quantity, amount intensity or frequency. 

Marshall and Rossman (1980) s tate the arguments supporting Qualitative Inquiry 

by saying that human behavior is significantly influenced by tlle setting in which 

it occurs; tllLtS one must study tllat behavior in s ituations. The physica l se tting 
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e.g., schedules, space, pay, and rewards and the internalized notions of norms, 

traditions, roles, and values are crucial contex tual variables. Research must be 

conducted in the se tting where all the contextual variables are operating. 

Marshall and Rossman (1980) further argue that past researchers have not been 

able to derive meaning from experimental research and one cannot understand 

human behavior without understanding the framework within which subjects 

interpret their thoughts, feelings, and actions. 

Cuba and Lincoln (1985) argue that the traditional image between the researcher 

and the participant was rejected in qualitative approach. In the process of 

research the relationship between the researchers and the participants are 

respectful, inseparate (interactive) negotiation, joint control and reciprocal 

learning. 

Thus, a ll the above literatures describe qualitative inquiry to aim at getting a 

better understanding through firs t hand experience, h'uthful reporting and 

quotations of actual conversa tion. It also aim to unders tand how participant 

d erive meaning from their surroundings and how their meaning influence their 

behav ior. It is a more fl exible design adjusted to the setting and le ts the meaning 

emerge from the participants. 

Accord ing to Merriam, (1998) there are five type of qualitative research 

commonly found in educa tion: the basic/generic qualitative study, e thnography, 

phenomenology, grounded theory and case study. Although differ from each 

other they share the essential characteristic of qualitative resea rch; the goal of 

elicitiJlg Ll11derstnndil1g a11d meaning, the researcher as a priJlwry instrument of data 

collection and arlalysis, tile use of field work, an inductive orientation to analysis and 

f iJldings that are richly descriptive(ibid) . From these different forms of qualitative 

research in this study case study was employed . 
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Schwa ndt (2001) cited in Allen, (2006) defines case study as "a s trategy for doing 

socia l inquiry ... the case is at cen ter s tage, not variables". Creswell (1998) defines 

case study as "an exploration of a bounded system or a case (or multiple cases) 

over time through de tailed, in-depth data collection involving multiple sources 

of information rich in contex t". Merriam also asserts that (1998) "By 

concenh'ating on a single phenomenon or entity (the case), the researcher a ims to 

uncover the interaction of significan t factors charac teristic of the phenomenon. 

The case s tud y focuses on holis tic description and explanation". 

According to Merriam (1 998), case study methodology has three primary 

characteristics w hich are pnrtiCIIlnristic, descriptive and heuris tic. Case studies are 

pnrticu/nristic because they focus upon a single case, phenomenon, sugges t of 

affa irs o r occurrence. Inves tiga ting a case may provide important information or 

tTansferable data rega rding the phenomenon studied. Second, Merriam suggests 

tha t descriptive means that the end product of a case study is a rich, " thick" 

descri p tion of the phenomenon under study. Tllick description is a term from 

anthropulogy and means " the complete, literal description of the incident or 

entity being inves tigated". Finally, case studies are heuristic and extend the 

reader's understanding of the case. Through the research, the author may extend 

theory, add insight, or name phenomena that were previously Ulmamed. 

Based on the above assumption, primary school teachers teaching in Nekemte 

were considered as a case for this s tudy. The case is exa mined to get an insight 

about the perception of teachers about quality of educa tion in primary schools. 

In this s tudy the case has secondary interes t since my interest is to understand 

something more general than the case. This type of case fits the instrumental case 

s tudy ca ~2gory of Stake, (1995) which helps to provide a general understanding 

of a phenom enon using a particular case. The case here plays a supportive role 
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facili ta ting our unders tanding of something else different from the case (Stake, 
1995). 

Hence, the des ign of this study is qualitative case s tudy w hich is adopted to 
a llow in-depth a nalys is of the teacher perception of the issues under s tudy. This 
approach enables, encourages and promotes each participant to reflec t their 
views in their own words. The views they express, their hopes and concerns are 
important aspec t of the inquiry and provide for a richer da ta se t and a way of 
ensuring tha t they tell their own understanding ra ther than fitting their 
experie,, : e in a preconceived ques tiOImaire. 

3.2 Research Site 

Bogdan and Biklen (1992) believed tha t a person's own biogra phy is an influence 
in defining the study. Meaning that events or si tuations about which a person 
has interes t and concern would be sui ta ble cri teria for a case s tudy. Whatever the 
study, it should be impor tant to the researcher beca use "Without a touch of 
pass ion yo u may not have enough to sustain the effort to fo llow the work to the 
end". Merriam (1998) also asserts that a case can also be selected because of 
personal in teres t. [ have that passion for this s tudy and thus, [ chose to do a 
qualita ti- -e case s tudy of teachers' perception of quality issues in education in 
primary school of Nekemte, which is loca ted at about 380km to the west of the 
capital city, Ad d is Ababa. Nekemte is the administrative cen ter for east Wollega 
zone of Oromia region. Nekemte's official working language if Afanoromo. The 
land surrounding Nekemte is one of the countries mos t agr icultural prod uctive. 
Its economy depends on the export of rural cash crops such as coffee. 
Qualitative case study d emands the involvement of researcher active ly 
(Merriam, 1988) in the course of research . Therefore, having better knowled ge of 
the site helps to have better access to different information to ge t rich and deep 
data to understand the issue under s tudy well 
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3.3 Gaining Acces~ to the Site and Participants 

Before I could begin the process of recrui ting teachers (resea rch participants), it 
mus t be no ted that I had to apply to the Nekem te educa tion bureau for 
permission to conduct a study within the schools. I was noti fied by the educa tion 
burea u officer that I had been granted permission to conduct my study in the 
schools loca ted in Nekemte. The other requirement that I had to fulfill in order to 
s ta rL collecting d ata was to obtain the permission of the principal of each School. 
finally, I secured the permiss ion of each principal and entered in the data 
co llection process. 

3.4 Sample Selection 

Sa mple selection occurred on two levels - the case and the individual sample 
within the case. Both were guided by certain criteria. Case selec tion (schools) was 
determined p urposively by the geogra p hical distri bution / loca tion of the 
schools. One from Peri pheral and the other two found in the center a t la rger 
d istance from each other. 

Rega rding the sa mple within the case, Merriam (1998) asserts that "since 
genera liza Li on, in a statis tica l sense is not a goa l of qualita tive research, 
probabilis tic is not necessary or even jus tifi able in quali ta tive research. Thus non­
probability sampling is the method of choice for most qualita tive research". 
Researchers should locate a group of participants rich in knowledge and 
experiewe - this is "purposive" or "purposeful" sampling. Therefore, I loca ted 
individ uals within the school based on the following attri butes: 

• COl/lmihllellt of tilll e - agreed to participa te in the s tudy 

• A cademic backgrolllld - data collec tion was limited to few individuals 
w ithin the School. Hence, Na tural Science, Socia l Science, AestheLics and 
Physica l Educa tion, Language and Ethics and Bas ic Science academic 
ca tegories were used for the selection 
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• Experiellce - teachers hav ing relatively better experience were selected to 
get the right, rich and deep information 

• Gellder - mixed sex and 

• Prillci pals' recolll1l1ellda tioll. 

Hence, of the total ten (10) primary schools found in Nekemte three (3) primary 
schools were selected for the study. As a result from selec ted three (3) primary 
schools, nineteen (19) teachers were involved in the study (see appendix C). 

3.5 Data Collection 

In any qualitative study, the primary data colIection instrument is the researcher; 
ye t, it is also standard procedures to use multiple methods of data colIection (for 
triangulation) to increase the trustworthiness of the data. For this reason, in­
depth interviews and focus group discussion were used as method of data 
generating insh·ument. 

3.5.1 Interview 

Semi-sh·uctured interview w hich is the most common type of interv iew in 
qualitative social research (Dawson, 2002) was used to collect data because this 
process allows the researcher to ga in insights into others' perspectives about the 
phenomenon under study; it is particularly useful for ascertaining respondents' 
thoughts, perceptions, feelings, and reh·ospective accounts of events (Goodwin & 
Goodwin, 1996, cited in PhilIips, 2004). Merriam (1998) further explained that 
"interviewing is necessary when we calmot observe behavior, feelings, or how 
people interpre t the world around them". 

Given the natlJre of this study, how participants d efine, interpret and perceive 
the quahty issues in educa tion is the primary objectiv·e. Therefore, interview 
protocol was prepared to gain a better understanding of primary school teachers' 
perception of quality issues in education (see appendix A). The interviews were 
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done privately to allow the participants the opportuni ty to speak freely about 
, 

their experiences and 'the interview process was accompanied by tape record to 

prevent loss of information. The interview was held in Afan Oromo medium, 

which was a mother tongue for the participant, to enable the participant 

communica te easily and express their views in detail so that a rich, thick 

contex tualized data was gained. In each of the three primary schools the 

numbers of the participants were 6 except in one primary school where 7 

participants were involved . 

3.5.2 Focus Group Discussion (FGD) 

Wamahiu and Karagu (1995) cited in Leul, (2006) suggest thatFGD is very useful 

to understand issues with consensus and variation among members of the 

discussion, to obtain group attitudes and perception by initiating the participants 

for active discussion. It is also an effective method in providing the range of 

perspectives that exis t within the community or subgroup (Mack eta!, 2005) . 

With regard to the focus group discussion Flick (2002) state that the use of FGD 

led to the prod uction of opinions expressed and exchanged in everyday life and 

tool for rcconstTucting individual opinions more appropriately. Flick (2002) 

further argues that it is also a correction of view that are not correct, not socially 

shared or ex treme are available as a means of validating statements and views. 

As the interaction of participants occurred in FGD rich data was ga thered from 

conversations that occurred spontaneously in addition to the researcher's 

questions (Friedman, 2005). Having the advantage of FGD and the objective of 

the study in mind, FGD was also used as a major data collec ting instrument. 

For the same reason as the interview the FGDs were held in Afan Oromo 

medium . Three FGDs with selected teachers were held, one for each school. The 

number of participants for these three FGDs was four for each FGD. FGD require 
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a num ber of people to come together in order to discuss a certain issue for the 

purpose of research. In this study, I found difficult to ge t more than four 

par ticipants in each FGDs for va rious reason; teachers were over loaded (have 

many teaching loads) with work so it is difficult to get them at the same time, 

some teachers did no t want to participate in group. 

3.6 Data Ana lysis 

Accord ing to Merriem, (1988) qualitative da ta analysis is a complex process that 

involves movi ng back and forth between concrete bits of data and abstTact 

concep ts, between inductive and ded uctive reasoning and between description 

and interpretation. She further explained tha t analysis of collected data IS 

ongoing in qualitative research and begins with data collection simultaneously . 

Since the objective of this study is to understand teachers perception of quality 

issues in educa tion, the data ana lys is s tTategy emp loyed for thi s s tud y is 

thematic analysis which is according to Gough and Madill (2007) focuses on the 

coding of qualitative data, producing clusters of text with simi lar meaning, often 

searching for the central themes ca pturing the essence of the phenomenon under 

inves tigation. The data that I co llected was tTanscribed verbatim from individua l 

interviews and foc us group discussion. 

In my data ana lysis I used the process of sys tema tica ll y searching and arranging 

the inter . iew and FGD tTanscri pts that I accumu lated by reading the b'anscripts 

as well as lis tening to the taped sessions. Through repeated readings, I was able 

to find themes and patterns. Specifica lly, I searched for certa in words, phases or 

patterns that repeated themselves as I studied the transcripts . I then began to 

develop my own theme to put the data into categories to help me analyze and 

sort the data. According to Bogdan and Biklen (1992) "analysis involves working 

with data, orga nizing it, breaking it into manageable units and searching for 
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patterns or themes to discover what is important to tell others". Accordingly I 
., 

identified four major themes: Quality in the Eye of Teachers, Barriers to Quality, 

current status of Quality as utilized by the schools and teachers effort to improve 

quality. My analysis of the data, my findings, themes and patterns are discussed 

in Chapter Four. 

3.7 Validity 

Edwards (2006) sates that the issue of validity has reemerged as a concept called 

lTUslworthiness for qualitative researchers. Janesick (2000) cited in Edwards, 

(2006) offers the following discussion in replacing validity with a more 

qualitative referent: 

"Validity in the quantitative arena has a set of technical mICro­

definitions ... Validity in qualitative research has to do with 

description and explanation and whether or not the explanation fits 

the description. In other words, is the explanation credible? In 

addition, qualitative researchers do not claim that there is only one 

way of interpreting an event. There is no one 'correct' 

interpretation." 

As a qualitative researcher I attempted to make use of as many of these processes 

as possible to ensure the trustworthiness of this study. The first of these 

techniques is peer debriefing or peer examination. Throughout the data 

collection, analysis, and writing of this research I met weekly or bi-weekly with 

two colleagues. These two individuals read my work and gave me significant 

feedback and input regarding my research objectives, interpretations, 

assumptions, and writing content. As I attempted to understand the meaning 

perspectives of the research participants, my two colleagues were a consistent 

source for critiquing my assertions. Peer examination allowed me to get an 

outsider perspective on my research, codes, and interpretation which can 

"promote trustworthiness" (Meriem, 1998). 
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f\nothcr technique employed for creating tTust""orthiness in this study is 

triangulation. This stTatcgy according to Maykut and Morehouse (1994) helps to 

understa nd the phenomena under study from various point of v iew and way of 

knowing. Thus, the use of alternate methodologica l approaches (interview and 

FGD) ena bled me to understand the issue under study from different means of 

cia ta genera hOIl . 

3.8 Ethical Consideration 

In any research undertaking, researchers are expected to employ high standards 

of academic rigor and to behave with honesty and integrity. It has been assumed 

that because qualitative resea rch does not involve physical manipulation as that 

of the experimental method, it poses less risk to participants. However, there are 

a r(,as of ethical and moral concerns that must be addressed in any qualitative 

resea rch proposa l namely: assessing harms and benefits (the well-being of 

resea rch participants) , informed consent (ensuring that people unders tand what 

it means to participa te in the study), privacy and confidentiality (protecting 

participants' identities and the data) and cultural sensitivity (Papps, 2005, Mack 

e tal, 2005, Dawson, 2002). Thus, based on these basic principles, I proposed a set 

of ethical and moral principles and procedures for m y resea rch and informed the 

pa rticipants before each in-depth interview and FGDs (see appendix A and B). 

43 



CHAPTER FOUR 

4. DATA PRESENTATION AND ANALYSIS 

This chapter foc uses on analyzing the da ta collected and presenting the resul ts. 

As is the case in many qualita tiye research s tudies, data fo r my s tudy consisted 

of individual interviews and focus group d iscussions (FG Ds) to answer the basic 

resea rch ques tions. The research ques tions as sta ted ea rlie r were: (1 ) How do 

tcachers in p rima ry ed uca tion understand quality in educa tion? (2) How do 

teachers in primary educa tion perceive barriers in delivering quality educa tion? 

(3) How d o teachers in primary educa tion evaluate and promote quali ty 

cduca tion in primary school? 

Initia lly the responses to interview with teachers teaching in prima ry schools to 

each interv iew and discussions a t FGDs were examined . The centTal themes 

mentioned by the info rma n ts concerning my resea rch question were identified. 

Then, the iden tified themes were categori zed and them a tica lly analyzed . Here 

my purpose was to cap tu re a broad unders tanding of the issue of quality in 

primary educati un frulll parlicipants' perspec tives. H ence, the following fo ur 

major them es emerged from the analysis tha t represents the participants' 

experiences. Qunlity in tile Eye of Tenchers, Bnrriers to qunlity, current Stnlll s of 

qunlily ns utilized by the schools nllri Tendlers' Efforts to improve qunlity. 

Quality in the 
Eye 01 T cachers 

~\ 
(\ Quality ) 

~~ 

~~ 
I Current status I T cachers effort 

of Quality as I 10 improve 
\ Utilized by / I Quality 

"'-~ 
Fig ure 4.1 Themes 
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According to 130gdan and l3iklen (1992) "data analys is is the process of 

S\'s tl'matica lly sea rch ing and arranging the interview tTanscripts, observation 

notes and other fi eld no tes that the resea rch accumulated". My analysis involved 

working with this data , organizing it, and breaking it into manageable units to 

search for them es to find out what was important to report. I searched for certain 

words, phrases or patte rns that repea ted themselves. Then I began to develop 

ca tegories to he lp analyze and sort the data. The following themes represent my 

findings . 

Table 4.1 Themes and Sub-Themes 

Themes Sub-Themes 
1 Quality in the Eye 1.1 Quality described intenl1S of outcomes 

of Teachers 1.2 Qualitv described in relation to teacher qualifica tion 
1.3 Quality described internos of the availability of 

resources and teaching-lea rning materials 
1.4 Quality described interms of extent of stakeholders 

involvement in the planning and deliveries of 
education 

1.5 Quality described internos of extent of stakeholders 
involvement in the plamting and deliveries of 
education 

1.6 Quality described in terms of effective leadership 

1.7 QualitY as a way to the future 
2. l3arriers to quality 2.1 Teacher related barriers 

2.2 Student related barriers 
2.3 Equipment, facilities and teaching-learning 

ma terial related barriers 
2.4 Teaching-learning process related barriers. 

3 Curren t status of 
Quality as Utilized 3.1 Teachers Criteria to evaluate quality 
by schools 

3.2 Current status of quality: Teachers Evaluation 

4 Teachers' effort to 4.1 Founding different committee 
improve quality 4.2 Continuous assessment 

4.3 Experience sharing among teachers 
4.4 Preparing ques tion-answer forum for students 
4.5 Regular meeting with pa rents 

45 



4.1. Theme-l Quality in the Eye of Teachers 

Teachers were asked to describe and explain quality in educa tional contex t. This 

was done to find out teachers own explanation of the qua lity. After listening to 

the teachers' responses in the course of data collection fo r the s tud y, I tTied to 

lea rn how the teachers define the quality of educa tion from their pe rspectives. 

The table below shows a summary of the definition and explanation of quality as 

given by the teachers. 

Table 4.2 Q uali ty in the Eye of teachers 

vIews Informants (I) 

1 " q uality described interms of outcomes 1" b, r.. 16, [9, h o, I", 
FDG1,FGD2 

2 ." quali ty described in rela tion to teacher qua lification h , b, J" 14, 15, 16, I? 
1,0, [13, h4 ,115, h7, 
FGD1, FGD2, FGD3 

3 , quality described interms of the availability of II, b, b, [4, 15, 16, Is 
resources and teaching- learning materials h o, 111, [n. hs, h 6 

FGD1,FGD2, FGD3 
4 7t quality described interms of ex tent of s takeholders 13, k [11, h 8, h9, 

involvement in the plarming and delive)ries of FGD1, 
education 

5 -'" q uality described interms of effective leadership [4, 1;.18, FG 0 2, 

6 -d ' quality as a way to the fu ture All 

As indica ted in the above table a varied pattern existed in how the pertinent 

professiona ls (teachers) define the qua li ty of education in educational contex t. 

Different participants hold different views. Some of the teach ers included in this 

s tudy emphasize the outputl outcomes (s tudent achievement, behav ioral 

change) in defining quali ty of educa tion while the o thers emphasize Input factors 

like teachers, teaching-learning materia ls. 
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4.1.1. Quality described in terms of outcomes 

Through analysis of the da ta I found outcomes of education emerged among the 

descript-ion given to the quality of educa tion. According to these participants 

quality of educa tion is an educa tion which develops s tudents' ca pacity, change 

their behav ior and equip them with required tools to act positively. In one of 

such explanation for instance, in fo rmant, iJ view quality of education as: 

.. . uurlerslourliug plus neliou... WltCll tlte studeuls' grasps' nlld 
ollalyzes wltnl Ite/slte lenms nlld trnllslnles if ill to practice tlte 
educnlioll lIe /s lte Itns gal litrougllOul Itis/ Iter life.. is nil educn tioll 
Il'lticlt Itns brollgltl n c11i1llge ill lite studw ls beltnvior nlld ellnbled 
I'i/ll/lter 10 ill lurn c11i1 llge Itis/lter surroulldillg /e llvirolllllell I ill wlticlt 
Ite/slte lives .. 

INT #1 Feb, 23 2007 Morning 

Another informant, 19 in the sa me vein further explained quality educa tion as an 

education which has the capacity to bring a change in the mind of the students, 

in the life of the students, in the understanding of the s tudents and behavior of 

the s tudents. These participants emphasizing outputs I outcomes in describing 

quality of education believe that w hat they taught could be clearly manifes tedl 

observed in the students. ['or education to be labeled qualified, as they perceive 

it, it shou ld cultivate students' mind, brought up behavioral change on the 

students dnd shape them to be a productive citizens. 

4.1.2. Quality described in relation to teacher qualification 

As the response of the teachers included in the s tudy show, the other description 

given about the quality of ed ucation was in relation to the teacher qualification. 

For instance, participants from group two FGD by giving more emphasis to the 

teacher explained quality of ed uca tion as it is highly influenced by the teacher. 

By explaining their past experience they argue that teacher is a key to quality of 

ed uca tion as they are cenb'al to the deliver of education. According to the 
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I 

participa nts teachers can make a differencc evcn in a s itua tion w here there are no 

suf(icien ~ classrooms, 1ibraries and other req uired tea chin~- I ea rning mater ials i( 

the conditions are suitable (or them and ge t the required training and incentives . 

Here is a n exa mple of excerpt reported during the FGD by the participant: 

.. -'I ti,e teachers are lIdl f) lIalified, well paid, II/Otimted, respected alld 
go t the opporlllllily 10 IIpdate his/llcr kilO/pledge, ge t prepared 
pedagogicnlly alld COlllelll wise .... they enll II wke a diffc rellce ill Ihe 
studellis achiel'c lllclIl, ill Ihe ir classroollls ... illilia ted to do Ih illgs IPith 
their Oll'lI effort , IIwy enll develop a fee ling of Olll lleJ"ship, Iheyenll work 
aloug l1'ill l lIatiollal policy to bring the desired developlllellt. .. 

FGD #1 May, 21 2007 Morning 

In the desc ription above, it is ev ident that these pa rticipants give due attention to 

the teacners rather than o ther factor in fl uencing the quality of educa tion. 

Accord ing to these respondents the issues of teachers are criti ca l for the quality 

of educa tion. This findin g affirms what the NCTA F, (1997) s tates as the impact of 

teachers w e re greate r than any other single factors in educa tion sys tem . 

4.1.3. Quality d escribed interms of the availability of resources and teaching­
learning materials 

Regarding the subject a t hand oth er participants describe quality of education in 

terms of ava ilabi li ty of resource and teaching-lea rning materials. They explained 

that it is the ava ilabili ty of resources and other instructional materials that lead to 

quality c..: educa tion. For instance, one of the participants, 1,0 explained what 

quality educa tion meant to him as: 

.. . an educatioll sys lern having all the resOllrces needed to accolllplish 
its objective ... well cq llipped schools wi lli faci lities and teach illg­
learning lIIaterials frO Ill which stilden ts leam , curricululII which is 
relevant to the age of the learner al1d his/ller cl1vironmel1t ... 

INT # 10 March, 16 2007 Afternoon 
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The above response shows that the respondents view quality of educa tion in 

terms of the avai lability of teaching-learning materials and resources. Accord ing 

to these respondents the ava ilability of the aforesaid things could be a key to 

quality. 

4.1.4. Quality described interms of extent of stakeholders involvement in the 
planning and deliveries of educa tion 

In the course of conducting hea ted discussion and interview with the participant 

I reali zed that the participants view quality of education as a system having 

many sta ke holders (teachers, students, community and government) p laying 

their roles for the ex is tence of quality. The participants describe quality of 

education as a team-work among teachers, s tudents, community and 

ljovernmenl. They also no ticed that quality of educa tion is not the responsibility 

of a s ingle body. The following excerpt is from what have been raised by FGD 

participants: 

... teachers hauing qualifica tioll, competence, kllowledge nlld proper 
tmill.illg 10 rL/II teaching-learnillg activity effectil1ely; students having 
illterest to lea l'll , well supported and lIourished, good psycilOlogical 
makeup, well 1110livated; communities , which will be supportive, 
positille attitude to education, well illJormed; Government genuinely 
supportillg the education system: creatillg CPO opportun ities Jar the 
teachers, equipping the scilOols with Jacilities and teaching-leaming 
materials, provision of adequate budge l Jar the school syste lll ... quality 
oj education includes the integration oj these . .. 

FGD #1 May, 21 2007 Morning 

According to the a forementioned response indicates, teachers consider quality of 

education as a team work among teachers, students, communities and 

government; each of them playing a significant role. Quality of education is a 

responsibility of many s take holders although the degree of their influence may 

va ry. In fact, for the schools to ex ist and work towards the achievement of its 

mission and objec tives, there must be par blership with the different stake 
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hold ers in implementing the school programmes. If the lea rners are not willing 

and make no effort to learn, the communities are not supportive and the teachers 

arc not committed to their job we cannot talk about quality of education. 

4.1.4. Quality described interms of effective leadership 

The other description given to the quality of education was relating quality to 

effective leadership. In one of such explanation one female teacher from group 

two FGD indicated that good governance is a key to quality as other factors and 

should be included in the quality of education. She offered the following 

account: 

.. . good g01lenwllce ill tile scilool admil1istration, slnootil relatiOllsilip 
betweell the teacile rs alld admillistrators is a key to quality of education. 
It create conducil1e or ellabling envirollment for tile teachers so tilat tiley 
call l(lork in Iw,.,."ony l(litil tile administrators and others, I/IDtivated 
tilelll (teachers) to work, to teach, make tilem to develop n feeling of 
belongillgness alld initiated tilem (teachers) to make unreserved effort, 
l/lake them to do things all Izis/ila own interest ... 

FGD #2 May, 28 2007 Morning 

According to the description above effective leadership is a crucial importance to 

the qual;~y of education. For these participants good leaders enable teachers to 

teach well. Essentially, it is believed that effective leaders provide a clear vision 

and sense of direction for their school. They focus the attention of their staff on 

what is important and do not let them diverted to unimportant activities. 

[n sum the aforesaid views by teachers on the subject have been by and large 

surfaced around the issue of students' achievement and behavioral change, 

teachers, availability of resource and teaching-learning materials, although the 

respondents had framed their comments in varied ways. There was a variation in 

the content of the response from participant to participant. It can be inferred that 

the teachers conceptualize quality of education in a narrowed way. 
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4.1.5. Quality of education as a way to future 

From intervie\\' and FGD held w ith teachers I ca me to real ize that teachers 

s trong Iv underscore the importance of quality in educa tion in gene ral and in 

pl'lmary educa tion in particula r. They argue tha t having quality primary 

educa tion dete rmine the quality of other lea rnings and the future of the country. 

Offering a positive and ma ture account of his experience one of my informants, " 

explained that education of the high quality will enable the students to acquaint 

them in the technologically changing world . He (h) furth er explained that: 

.. . iJ YO Il walll 10 bllild a hOllse you first laid down strollg basel 
JOlilldalioll then YOIl proceed 10 the wall, roof elc. IJ the base of the 
110li se you cOll structed is 1I0t strong the house will Jail dowlI wilh il'l 
J~ll' years. Ti ,e same is trlle fo r primary educatioll , which is ti,e base Jar 
all olilCl' higher Immillg's (secondary mtd terliary). If we have 110 

qllality primary educatioll we could 110t have quality secolldary al1d 
terlillry education. So, qllality oj educatioll al primary edll catioll is 
Cl'lIcial 10 hm le strollg generatioll playillg significmll role ill Ihe 
lIaliollal development. Primary edllcatioll sholiid be slrellgthened, 
sllpported to keep its qllality to have a brigh l future ... 

INT #1 Feb, 23 2007 Morning 

Still informant, 115 sh'ongly remarked tha t no t having quality education 111 

primary education wou ld make the students to lose the des ire to lea rn as the 

content become harder and harder with an increase in education level which will 

finally resu lt in dropout and loss of human capital. He (1, 5) further stated tha t 

well tl'ained, skilled a nd motiva ted teacher should be ass igned for the primary 

education to keep its quali ty and to be beneficial from the level. 

All members of the FGD strongly remarked tha t quality of educa tion in primary 

school plays a significan t role fo r the society and the counh'y a t large by 

preparing the young generation for nex t higher learning's and the w orld of 

work. This view is substantia ted in the following excerpt by one of my 

informants in group one FGD: 
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... qunlity edumtioll is n bllse for el'ery sector ",hether it is gOl'CrllllIellt 
or lIollgOl'erJlI l1elltal. Qualityeduentioll 71'Ollld brillg quality ",ark ill 
the future CIIreer of the ICllrnC!' . It ellables the lenrner to gille qunl it y 
serlles for the socie ty, the coulltry ill their future ca reer "'hich inturn 
resuits in Ihe Ollemll delle/oplllell t of the CO Ull try ",here as If the 
studen ls lack quality of educa lioll they becollle disabled and enllllot bear 
the responsibility ill their fUlu re enreer. III addUiou to the inefficielltly 
they IIIny produce, Ihe qlllliities of senlice Ihey gil'e to Ihe socie ly "'ill 
also be not snlisfnclory .. 

FGD #1 May, 21 2007 Morning 

In discussing the impact of absence of quali ty ed ucation, another informant in 

group one FGD explained that lack of quality educa tion would make the 

s tudents to become hopeless, immature and ineffective in any kind of work 

he/ she participated. H e remarked that: 

.. . lnck of qunli ty educatioll would result ill lnck of co lllpelency-ioenlly, 
IIlltionally nnd globnlly. It hns also a greal illlpnct on ti,e sludents, 
sociely ill which Ihey li lle, on the progress of Ihe coulltry. [To expillin 
ill delnil] il is similnr "'ilh cultillntion of lree. If the Iree hns growll 
properly from Ihe lIery beginning (slarling frolll the germination) il 
serves in lIIany ways nlld gives a better result. To gel a beller result 
fro lll primary educatioll nnd 10 mnke Ihe stude/li s produclive citizens 
we should cultiva te Ihe sludents with rensonable ql/ality of education 
starling from primary education .. . 

FGD #1 May, 21 2007 Morning 

Besides, teachers explained that having good quality of educa tion enable the 

s tudents to perform any kind of activity that the educa tion she/he has ea rn 

allowed him. They further explained that quality ed uca tion enable the s tudents: 

to accomplish their future ca reer successfully, to broaden students' 

understanding, to go with science and technology and to participate in the 

national development by building their capacity. It can be concluded that 

teachers have a clear understanding about the importance of the quali ty of 

ed ucation for the student, the society and the country as whole. 
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4.2. Theme-2 Barriers to Quality 

To identi fy teachers' perception of barriers to qua lity of education hea ted 

di scussion (FGD) and in-depth interview was conducted with the teachers. The 

analys is II1 this section, therefore, attempts to show teachers perception of 

ba rriers II1 d elive ring quality education. In this attempt for the sake of 

understanding, the issue ca n be ca tegor ized in to four sub-th emes: teacher 

related ba rriers, student related barriers, equipment, faciliti es a nd teaching­

lea rning 'lla te ria l rela ted barriers, and process rela ted ba rriers. 

Ta ble 4.3 Summary of barriers to quality of educa tion 

sub-themes issues Informants (I) 
poor criteria of selecting teacher- 1(3.4,9,10,11,16,18) ,FGD2 
cnlldidates for tmilling and FGD, 

1 Teacher re la ted barriers poor trninillg of teachers 1(1,3.7,9,11.12.16,19) FGDl 
&FGD3 

loll' salm'Y of teachers All 
lilllited continuous profess ional All 
developlllent opportuni ties 
I'nor lenchers pe/forll1nnce /\ 11 

eualunlion slls tem 
lack of studen t interest 11, FGDl 
disciplillanj problem of All 
sill den Is 

2 Student rela ted barriers studenis absen teeisl1l I(1.3,6,9,1<,16) all FGD 
under aged children 1(1.3,5,6,9,10,18) all FGD 
u Ils /.1pportive envi ron lIlen t all FGD 
lack of lext books 11 
econolllic problem All 
parents lack of education All 
lack of strong pedagogic center All 

3 Eq uipment, facili ties overcrowded classrooms All 
and teaching- learning lack of equipment and facili ties All 
ma terial rela ted barriers lack of support from the All 

~ove rn lIIe n t 
4 Teaching-lea rning implemen tation of self-con ta ined All 

proce. s rela ted barriers. approach 
issues of free prOl1lotioll All bu t 14,119 
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4.2.1 Teacher Related Barr iers 

In artiCl ·la ling their conceptualization of how teachers perce ive barriers to 

qualily, teachers thoroughly d iscussed the issue during FGD and Interview. 

Almos t a ll informants in the interview and FGD grou p e mphas ize teachers' 

rel a ted barri ers as a threa t to qualily. The participants di scussed teacher rela ted 

barriers by classifying in to three phases: pre-b·aining, in-lTaining and pos t­

training. 

4.2.1.1 Pre-training phase 

In pre- lTaining phase the participants pointed out the process of recruiting the 

candidate- teachers' for lTa ining as barrier to quality . Their arguments are based 

on the criteria se t for selec lion of teachers. For instance, one of the informants, b 

explained tha t teachers should be recruited with care before joining the training 

inslitute o r college. In addition, He (b) refu ses the lTaditional way of selecting the 

candida tes to be a teacher which he thinks has a great problem and polluted or 

corrupted the profess ion. The main thing tha t b criticized the usual way of 

selecting the teacher fo r b·a ining is tha t during selec tion the chance is given to 

members of the ruling political party, EPRDF fOPDO rather than basing it self on 

their acad emic merits. Mai.ntai.ning this view one FGD participant explained 

tha t: 

... qualified teachers produce qualified leam ers. The quali ty of teachers 
begill s f rom their selection for traill ing (pre-service training). The 
cri teria set to choose the candidate to be a teacher fo r pre-service 
tmill ing //lu st be plan lied willI care. 11 //lus t be free frO//l political 
intel/e rcnce. One grea t problem observed with this is that thc 
candidates to be a teacher will bc sclected based 011 affiliation to the 
regime's political party ins tead of the candida tes acadcmic background. 
Even to your surprise only those individuals having a letter of 
recollllncndatioll fro III respcctive woreda administration are allowed to 
compu te fo r the train ing [wa rm wa raqaa deggersaa bulchiinsa irma 
arga tan qofatu dorgo l1laj in //l os t cases. It should be f ree f rolll such 
kind of umunnted intel/e rence if we want to achieve quality of 
edll ca tioll ... 

FGD #2 May, 28 2007 Morning 
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Another FGD group likewise offered an account: 

.. despite Iile fll'oilabilily of IiiI' I'olenlial Ct1ndidales 11'110 enn lIIee l Iile 
crileria , Iile opporiullily ilas beell gil1ell 10 IIlelllbers of Iile leadillg 
polilienl pnrly durillg Iile scieelioll of lI,e Ct1 l1didales wilicil intlll'li fill 
Iile profession ll' itll illefficienl professiollals alld Iwrlll Iile qualily of 
edUClllioll. 

FGD #3 June, 4 2007 Morning 

The above mentioned quota tions entirely seem to have indicated that the 
respondents are unanimous felt discomfort with the way teachers are selected for 
training. The informants strongly recommend that those individuals hav ing a 
ca pac i ty to be a teacher must be selected for h'aining instead of using o ther 
criteria which directly affect the quality of educa tion. 

4.2.1.2 In-t:raining phase 

Ideas I have assembled sustaining discussion with my informants Signify that the 
wav the teachers have been tTa ined in the institution/ colleges are infamous. 
Informant, 19 offered an accoun t: 

.. . al presenl tillle Iile teacilers Irninillg instilutes/colleges are 
cOll sidered as iligilly profilable ill ves tlllCll I aren so colleges/institutes 
lire opened in every cul'ller wilil poor res?urce, poor tenciling-lenming 
lIIalerinls in illlproper places so anyone call earn certifiente ensily 
ll' ililout getting proper Irninillg wilicil il/lu/'/1 ilnve a I/ egative irupacl 
01/ quality of eduenlioll .. 

INT #9 March 16, 2007 Afternoon 

On this sa me issue, another info rmant, from group three FGD held the opinion 
that "colleges a re producing a dozen of inefficient, incompetent and poor quality 
teachers not havin g the required knowledge and s kill to teach. These findings 
seems to be similar to what is mentioned by Jerome, (1997) with todays 
educa tion system students are graduating from college unprepared to meet the 
demand of the socie ty. 

To this may be added a substantive explanation by an informant from group 
one FGD: 
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... 1 hm'c Ihe opporlllllily 10 observe, cl'ailla le Ihc fi lial YCllr sllldcIII­
ICrlc/wr frOIll difi<' relll leachers colleges whell Ihey ctl llle 10 pmclice ill 
Vll r school. I lI'II5 really as/llll lled alld feel a sellse of l/OpcJesslless. They 
do 1101 kllOll' hOlI' 10 letlch el'CIl Ihe sllbjec l lIIaller. III parlicll iar Ih is is 
ll'Orscllillg ill pril'atc illslillliioll lul,ere Ihe silldellis score all m'cmgc 
C PA rmlge f ro III 3.8 10 4.0 ll'itil oul hm'illg ti,e required kll owledge .. 

FGD #1 May, 21 , 2007 Morning 

Further more, teachers explained that the private colleges do not worry about 
w hat the students learn, how the s tudents learn rather they think of the profit 
they ga ined by co ll ec ting the money from the students. The participants s tTongly 
remarked U,at these training co lleges shou ld be closely supervised by the 
concerned body before corrupti ng U,e profess ion and U,e ed ucation beyond 
repair. 

Indeed no one is born to be a good teacher. Good teaching is U,e result of 
educa tion, tra ining and experience. However, the finding of U,e s tud y indica ted 
that the tTaining of teachers were insufficient. I--fence, educational authorities 
government needs to ensure tha t teachers have an adequate training which 
ena ble them to w ork as a teacher. 

4.2.1.3 P0st-training phase 

In discussing about the post-tTaining phase a ll the informant from the FGD and 
in-depth interview would stTongly agree U1a t the sa lary of the teacher is a key 
issue that must be raised with quali ty of educa tion. The in-dep th interview held 
with the teacher revealed that they are not pleased w ith the sa lary paid for U1e 
teachers. One of U,e participants, 18 offered an account: 

... when we compare the salary of teacJ,ers with oUrer workers workil"lg 
ill differenl sectors they [teachers] are IIOt well paid. We are leaving in 
tile sa me En vironment; we conSllllle raw materials from the sa ll1e 
ilia rke I, lI,e same shop witll other workers. We are unable to colllpe te 
with thelll . we are leading a difficulty life, unable to afford our lil' ing 
expense. So we do not worry about the teachillg-learning activi ties. We 
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arc dC-lIIolimled. 0 111' allclltioll is 1I 0t all Il'lwl the silldell ts leal'll mid 
hall' thcy lcam mther II'C arc Il'orryillg abollt aliI' Ii/e ... 

INT #8 March, 14, 2007 Afte rnoon 

The teachers' explanations, universa lly suggested that the vast majority teachers 

have been consuming up thcir monthly sa lary before the month ends. They 

indicated that their sa lary di sappeared from their pocket before the end of the 

month without covering the expense of the basic costs (food , house rent e tc). 

Owing to this fac t, teachers don' t worry about what and how the s tudents learn 

instead they a re worrying about their life as they explained it. 

Correspondingly, the FGD participants expla ined tha t low salary of teachers 

change the a ttitude of tcachers toward this profession and made to lose interest. 

The excerp t of FGD participant clearly shows this: 

.. . i/we cO lllpare a salaried teacher alld other person working ill 
diffe rent gover/lIl1ellt sector having the same level 0/ qualificatioll alld 
equal experiellce, we see a big difference. This lIIakes the teacher to hate 
the pro/essioll alld lose illterest to undergo his work effectively alld 
efficie lllly alld ell/orce Ihe teacher to see the teaching professioll as a 
bridge oCCLIpa tion or step stone [ ... akka fV'l <jJ.e'{wayiitli ... J ... with 
th is problem how can teacher would be interested and initiated to keep 
qllality 0/ edll cation 7". in reality teaches are not 1Il0tivated to teach . 
They are not happy by being in this profession . This is an area which 
deserves a great allentioll ... 

FGD #1 May, 21, 2007 Morning 

It is also remarked that peoples develop negative attitude toward the profession 

and no 011e wants to jo in the profession if other option avai lable. They thought 

tha t they do not ge t the benefit they deserve from the profession and dissatisfied 

wi th the profess ion. The response indicated that mos t teachers look for other 

op tions (to be employed in o ther sectors out of the education sector). They 

expressed their fear that if this continues the profession would be threa tened 

with lack of quali fied p rofessionals. It seems logical to improve the status of all 

teachers by ensuring that teachers have a salary comparable with other 

57 



professions requiring the same level of qualifications and responsibility and that 

it is possible for teachers to live with dignity on the sa lary from their work and 

not to be forced to look for other job. 

In connection to barriers associated with pos t-training phase the teachers 

explai ned that the present continuous professional development opportunities 

were very limited and can not able to improve the capacity of all teachers to 

teach U,e new curriculum. Inline WiU, tllis argument one of the informants, 17 

offered her account: 

.. Ihe quota is very lilllited ill comparisoll with tile available uU1l/ber of 
teacher. For exalllple I have 21 years of teaching experieuce but, I 
hal'e ll 'l gal the opportu II ity 10 updale or upgrade Illy qualificatioll ... 

INT #7 March, 13, 2007 Afternoon 

The teacher also explained U,at U,is lack of continuous professional development 

would result in shortage of qualified teacher in second cycle primary school. As 

Fredriksson, (2004) mentioned U,e professional development of teachers is a key 

guaran tee of quality education and must be linked to all phases of teacher 

educa tion and educa tional research. Adding to U,is argument European 

Commission, (2002) stated U,at acquiring and continuously updating and 

upgrading a high level of knowledge, skills and competencies is considered a 

prerequisite for the personal development of all citizens and for participation in 

all aspects of society from active citizenship through to labour market 

integration. AIUlOugh continuous professional development playa significant 

role in keeping the quality of educa tion teachers' response shows U,at there is a 

very limited opportunity in this regard. The finding of the study suggested that 

U,ere is only a limited opportunity for Ole teachers to update/upgrade is 

knowledge. However, Human knowledge is expanding, facts are changing and 

there is a risk U,at the teacher will be stuck in old tracks repea ting the same kind 

of instruction year after year. This is not satisfying situation for the students or 
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for the teachers. To this end, continuous professional development opportunities 
seenl manda to ry . 

Teachers also believe that their performance evaluation sys tem has a problem. 
Along this line one FGO group give an excerpt: 

... teachers are el oal'll1ted against the plan and strateg ic plan 
lIIanage lllent (Sp ill) they prepare not based on their teaching 
pCljonllance becall se of this they don't ",orry abon t what the students 
learll. AltllOugh not illlplelllented or not practical, if the teacher prepare 
a good SPM he/she is perceived as a good teacher so teachers was te 
1II0S t of tllCir till le ill preparing th is plan rather thall in actual teaching 
teaming activity ... 

FGO #3 June, 4, 2007 Morning 

As clea rly indicated in the description above, the respondent believe that 
teachers performance evaluation sys tem harm qua lity of ed uca tion by making 
the teachers to work more on the planning which mayor may not be practicable 
in the ac tua l class room condition. The response show that being preparing a 
good SPM is a reflection of good teacher, so teachers give little attention to the 
ac tual teaching-learning process. 

4.2.2 Barriers Associated With the Students 

4.2.2.1. Lack of student motivation 

In the FGO held with the teachers, it is learnt that students lack interest to learn. 
The participants of FGOs explained that students are not willing to learn, to 
know, they do not want to challenge themselves to understand something. The 
willingness and effort by the learner has contributed a lot for the success of 
education system but, they described that the students felt to do so. They further 
remarked that this lack of interest is associated with the lack of job opportuni ty 
and expansion of video housel movies house. The following two excerpts could 
be good indicators in this regard: 
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. .. stllnellts III/lle ,slsters/ brother or lIeighbor hm'llIg Il cerllflcnte or 
nlplolllil IJllt IIl1 e'",ployen [ ... hojii dhabiinsa ... / Illln call siner tlwt 
lenmlllg hns 1I0t this IIl1leh IlIIportnllt IlIld nlscollrngen to lenm . 

. ' .Inck of stlldellt Illterest to lenm Is nssoclnted with the sprenn of 
video hOllse or "wvies houses [. .. bnbnllinn 11l1ll1ll vlldlyoo fi fil/illil .. f. 
Most of the tlllle stunellts spellt their tillle 111 l1'ntchlllg video, gnllles so 
they nOIl't g/z'e IIIlIch nlteutioll to the eduentioll . They dOIl't work their 
hOlllework, they nOIl't rend, they dOIl't come to the school COllllllllOusly. 
As the cOlltellt of tile subject become hnrder nlln IlIlrder they lost 
Interest nlld finnlly they lost the desire to leanl. .. 

FGD #1 May, 21, 2007 Morning 

One may ask how teachers may discover the aforementioned reasons really 

caused students to lose interest the teachers claimed that they have got from 

project work (action research) conducted in their school and by interviewing 

students 

The in-depth interview held with participants revealed that students' 

absenteeism is another factor that affects quality of education. It is said that 

student absenteeism interferes with the completion of the text books, so it affects 

students' performance. They also indicated that student who miss the class 

regularly perform poorly. 

Wi th this regard one of the informants, 1,6 offered an account: 

.. . continuous student nbsenteeism from the clnss made us to face 
difficulty to help them, to nrrange tutonnl clnss for them, to follow their 
progress, nlld give t/UIIl [students] feedback ... 

INT #16 April, 6, 2007 Morning 

Another informant, I" explained that" Students who regulnrly miss the lesson 

pelform poorly and this affects the Quality of Eduention beenuse without attending the 

class they don't pelform well" 
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4.2.2.2. Stude nts mi sbehavio r 

Te<lchers with whom I spoke du ring the in terv iew portion of d a ta co ll ec tion 
reported tha t s tudent disci plinarv problem is headache to them. Moreover, the 
participa n ts expla ined tha t thev are no t a llowed to take any measu res on the 
s tuden ts a lthough thev commit any disturba nce or d isciplinary problem in the 
school. The pa rticipa nt reasoned tha t d ue to the pressu re of Education fo r All 
(Ef A) gn I, the schools don't want to miss the stu dents by ta king any measures. 
So the stu dents ca n do any thing they like. from this explana tion it seems tha t 
more a ttention is given to the quanti ty of s tudents ra ther than qua li ty tho ugh 
quality is s tated as one of the six EFA goa ls. In one of such interview, a female 
teacher a ttem pted to explain her observation as: 

.. . allilollgll 110/ all, stllde ll ts dOIl'/ callie to scilOol. Tiley skip class. 
They dOll't foll071' the teacher ill the classroolll ill stead tiley talk to each 
other alld distllrb tile class. If YO Il selld sllch stlldell/S ali t of ti le class, 
he/she becollle happy alld said YOll beg ll /C to cO llie back [. . . booda lIa 
kadhlfa llIi ti . .. j alld go to wouderillg (dllu riyyaa 'lIll deell1I1). Becallse 
they kllOW that tile school doesll't wall t to llIiss thelll to achielle EFA 
goals. They wi thdraw fro lll the classroolll at allY ti llle. They are 1I0t 
ordered by the rilles alld reglliation of the school. They skip (llllu uqll ll) 
:'II"OJlgll the felice of the school. They are out of control of the teacher. 
Ellery day there is a trollblc. Actlwlly I dOIl't deny that there are a fell' 
stlldellts who are disciplilled . . 

INT #4 March, 5, 2007 Morn ing 

She further explained that student d isciplinary problem is a de-moti vating and 
d iscourag ing fa ctor for teachers not to accomplish their task effec tively. This 
explanation g ives the impression tha t lea rners should behave well instead of 
becoming o ther burden to the teacher. From the response of the participants I 
understood that s tu dent d iscipline prob lems have reached rampant s tage. A lack 
of respect fo r the teachers and others is unde rmining the abili ty of the schools to 
provide s tu dents wi th quality of education. 
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4.2.2.3. L nderage ch ildren 

In a hea ted d iscussion wi th teachers about barri ers associated with the s tudent 

the Fe D participants' consider age of the child as a ba rr ier to qua lity. Although 

the government policy states that children below 7 yea rs shou ld no t be regis tered 

in school, the participants expla ined that some parents insist on reg is tering them 

,1Ild some teachers accept them. Owing to this fa ct some s tudents a re immature 

w hen joini.ng formal school and face difficulty in adjus ting themselves to the 

school environment. 

One of the di scussant offered an account: 

... lIIaIlY 01 the childrell are wuicr age bemllse ol lhis Ihey don'l klloll' 
/I,C od1.a lllage alld disari1'alllage 01 edll cn lioll . They lace riilfiC/llly ill 
coping "I' willi Ihe school £ lIviroll lllelll; Ihcy rioll'l give IIl1l eh 
a/fellt ioll to Iheir edllenlioll ... 

FeD #2 May, 28, 2007 Morning 

It is ev id ent from the above description that underage lea rners fa ce difficulty in 

coping up with w hat is taught and find difficulties in ad jus ting themselves in to 

the s tandard and behavior of those older than them. 

4.2.2.4 Lack of parental awareness and support to th eir childre ns education 

In the course of my di scuss ions with the FeD group the discussants a rgue that 

" because of ill ite racy parents don ' t follow the progress of their childrens 

lea rn ing: what they lea rn? How they lea rn? Why they lea rn?" This response 

affirms the UNESCO, (2000) explanations w hich mentioned as Parents' leve l of 

ed ucation, has a multiface ted impac t on children' s ability to lea rn in school. 

Pa rents with little formal educa tion may also be less familiar with the language 

used in the school, lim iting their abi lity to support lea rning and participate in 

school-related ac tiviti es. Some parents are complaining that their childrens are 

ou t of the ir (parents) conh'o l and d o nothing so they give responsibili ty to the 

school". Adding to this o ther discussant expla ined that some parents consider 

the school as "a jail and want their children to s ta y a t school so that they don' t 
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see their child around home committing al1\" disturbance [ ... achuma gara mana 
barUtllS(1a dcemanii haa ta a'a ni nurr(la .. ]." The sa nle discussa nt furth er 
explained tha t some parents deny their children's discip li nary problem and 
s tood with them saying that "no my child didn't do this" instead of fo llowing, 
advising and correcting them . 

The above description of the participant shows that parents are found to be 
unsuppor tive and uncooperative in following up the progress of their child (in 
ac ti vities like homework), and in correcting the disciplinary problem of their 
child . 

According to another discussant in the FGD group environment has a grea t 
impact on the studen t. He held the posi tion that: 

.. . thc cnlliroll lllclIl ill whicll thc leamers grow lip and live, the 
CO lIllIWllity frOIll which he/she callie alld the wllllre Itns all illipact 011 
I;IC stlldCll t leaming. SO llie ellviroll lliellt is supportillc while some are 
1101. If the surroundillg socie lies give IIl11ch allelltioll to the educatioll 
the studellts also give 1III/Ch allelltion to the educatioll alld vice lIe rsa. If 
therc are gang-bangers ill their surralillding tiley wallt to be like thaI. 
f ll ll imllll/clI! plays a significant rolc in shapillg the envirunmen!. 

FGD #3 June, 28, 2007 Morning 

According to UNATCOM, (2004) if children stay in an unfriendly environment at 
home like where parents fight or quarrel from time to time or where it is noisy, 
they canno t concentTate. They will also fai l to d o their homework. This affects 
their performance and commitn1ent to school work. The respondents' 
explanation also shows this. 

4.2.2.5. Low socio-economic background of students 

It is tTue that schools are the place where the shldents from different 
socioeconomic background came to learn. During the data co llection all the 
informants indicated economic problem as another barrier to quality of 
education. With this regard one of the participants in the FGD indica ted that: 
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see their child Mou nd home committing any d is turbance [ ... achuma gara mana 

b"fum saa dcc T11 ani i haa taa/ani nurraa .. ]." The sa T11e discussant further 

explained that some parents deny their children's di scip linarv problem and 

stood with them saying that " no my child didn't do th is" ins tead of fo llowing, 

advising and correc ting them. 

The above description of the participant shows that pa rents are found to be 

unsupportivc and uncooperati ve in following up the progress of their child (in 

activities like homework), and in correc ting the disciplinary problem of their 

chi ld. 

Accord ing to another d iscussant in the FGD group enviro nment has a grea t 

impact on the stud ent. He held the position that: 

... lite ellll irOl llllell1 ill lulticlt lite learners grow lip alld live, tlte 
COllllllllll ity frO III wlliclt ltc/site callie alld tile cullllre Itas all illlpact a ll 

,:,e sludelll learnillg . SOllie eIIvirolllllen l is support il)e wltile sO llie nrc 
1I0/. If tlte SliITOlilldillg societies give 1I",e1, attelliioll 10 lite eduenlioll 
lite stlideliis also give III II cit n/te lltioll to tlte educn lion nnd vice ve rsn. If 
tltere nre gallg-ballgers ill lI,eir slIrrolinding Liley wallt to be like lIwl. 
Ellvil'01I11ICIII plays a sigllifica lll role ill shaping lite ell vironlllcllt. 

FG D #3 June, 28, 2007 Morning 

According to UNATCOM, (2004) if children s tay in an unfriendly environment at 

home li ke w here parents fight o r quarrel from time to time or w here it is noisy, 

they cannot concenh·ate. They wi ll also fail to do their homework. This affects 

their performance and commitment to school work. The respondents' 

explana ti on also shows this. 

4.2.2.5. Low socio-economic background of students 

It is tTue that schools are the place where the s tudents from different 

socioeconomic background ca me to lea rn . During the data collection a ll the 

informants indica ted econom ic problem as another barrier to quali ty of 

ed uca tion. With this rega rd one of the par ticipants in the FGD indicated that: 
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.. . wc hm'l' stilt/ellis fra lll niffcrclI l socio-ccollolllic slnills. Those 
stltni' lIl s f ro III poorfnmi/ies nOli ' I get ell ollgh foon, ciolfi nlln nOIl't hnl'e 
nil other re'l"iren IIInterinls for lenmillg so they nOl,'t nt/elln the class 
properly. illslenn they nt/elln the clnss all nl/emnte nny bnse i.e. if they 
nttelln the clnss aliI' nny they pnrticipnte ill SO llie killn of illCO llle 
gellemtioll Inbollr ill Ihe lIext nny { .. . gllyynn lokko yoo bnmtnll gllyynn 
illi nnllll lll/IIOO I/Oji i 1II III IIInn hojjetll. .. { by which they IIIny COl'er their 
livillg expellse ... 

FGD #1 May, 21, 2007 Morning 

The repc. t of the participant clearly shows that the economic problem made the 
s tuden ts no t to conccntTa te in their ed uca tion rather to search for other income 
generating mea ns by involving themselves in labour. 

4.2.3 Barriers Associated With Equipment, Facilities and Teaching-Learning 
Materials 

In the course of my in-depth interview and FGD with the informants I 
understood that there is no sufficient fund or resou rce for the schools, which 
acco rding to the participa nts, emanated from poor s upport from the government 
and the community . Provision of adequate fund helps to provid" 111 0re 
textbooks, reduce class size and improve teacher ed ucation and school facilities. 
This intu rn has a pos itive im pact on quali ty of educa tion that the children 
receive. 

4.2.3.1 Lack of support 

The interviewees and FGD participants s tated that there is no adequate support 
frol11 indiv iduals, the government and the community to equip the school with 
a ll the required teaching-learning materials and to construct additio nal 
classrooms and provide chairs. The following excerp t was taken from the FGD 
was illus h'a tive of this: 

.. . nt present tillle the government gnve the responsibility to fi.md the 
schools to the sllrroundillg comillunity except provis ion of snlary nnd 
Lxtbook (which nrc provided by the goveml/lel1t. " However, the 
community cnnnot nfford ndequnte fUlln to school with the c"rrellt 
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. . . 11'<' It m'l' sillde llis f rolll differelll socio-<'collolllic sla ills. Tltose 
sllldclIls f ro III l'0orfl1lllilies dOli ' I ge l ellollglt food, clollt alld dOli ' I Ital'e 
,,/I oll,cr reqllired lIIalerials for leamillg so Iltcy dOIl '1 allet/d llte class 
properly. ills lead Iltey altelld lite class 011 allema le day base i.e. if tltey 
Il tielld tlte class olle day Iltey parlicipale ill SOllie killd of illCOllle 
gCllernlioll labollr ill lite lIexl day ! ... gllyyaa lokko '100 barnlall gllyyaa 
illi aa llllllllllOO I/Oji i 1IIIIIIIIaa Itolie tll . . . ! by 71'1Iicit Illey lIIay COl'er Iltei r 
lill illg expellse ... 

FGD #1 May, 21, 2007 Morning 

The repc . t of the pa rticipant clearly show s tha t the economic problem made the 
s tudents no t to concentTate in their education rather to search for o ther income 
generating means by involving themselves in labour. 

4.2.3 Barriers Associated With Equipment, Facilities and Teaching-Learning 
Materials 

In the course of my in-depth interview and FGD with the informants I 
und erstood that there is no sufficient fund or resource for the schools, which 
acco rding to the pa rticipants, emanated from poor support from the government 
and the communi ty. Provision of adequa tp fund helps to provide more 

I textbooks, reduce class size and improve teach er educa tion and school facilities. 
This in tu rn has a positive impact on qua lity of educa tion tha t the children 
receive. 

4.2.3.1 Lack of su pport 

The interviewees and FGD participants s tated that there is no adequate support 
from individuals, the government and the community to equip the school w ith 
a ll the required teaching-lea rning materials and to constTuct additiona l 
classrooms and provide chairs. The following excerpt was ta ken fro m the FGD 
was illush'ative of this: 

... al presel1t lillie the govern l1lel1l gave tlte respol1sibility to fil/ld tlte 
scltools to the sllrrounding cOl/llllllnity except provisiol1 of salary al1d 
Lxtbook (Wll icll are provided by tlte government." However, the 
co l/lIulIl1i ly cannol afford adequate fill1d 10 school wilh tlte cu rrenl 
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li l' illg expellse. Ti lliS, Ihe schools slIffe r fro ll! Inck of fUlld 10 cOlls lruel 
,:ddiliollnl clnssroo lll s nllt! ehnirs, 10 i",y leoehillg-l('{1millg lIIoleriols 
required fo r lenchillg-lc17millg process .. 

FGD #2 May, 28, 2007 Morning 

The discussa nt in the FGD further explained that most of the time s t1.ldents 

enroll ed in governme nt schools are those from poor fami ly, which have no 

capaci ty to provide sufficient fund for the schools. Therefore, the schools are in 

short of fund w here as economica ll y ca pable parents em oll their children in 

private and miss ion schoo ls (which they think have be tter qua li ty) and pay 

nothing for the government schools. I unders tood tha t approaches relying on the 

communities a lone to fund the schools seem to have no t provided adequate 

results. 

4.2.3.2. Lack of textbooks and other instructional materials 

The participant also remarked tha t there are no sufficient text books for the 

s t1.ld en ts. O ne of the info rmants, 19 expla ined that" there is no sufficient tex t 

books fo r the students and the problem ge ts worse especially fo r those whose 

medium of insh'uction is Amharic." Another FGD participant confirmed that: 

. . . besides shortage of lexl books, the way texlbooks, syllabus oud 
teacher's guide distribuled has a greol problel1l . Text books are 
dislribuled at the el1d of academic year (oro ul1d Marcil ol1d April) so we 
mll'l able 10 li se the lext books effectively. SOllie times we gol teachers 
guide 1I'ilh oul lex t books ({,hill' ill other lillie we gal tile leochers guide 
wi lllOu t lexl books ... 

FGD #2 May, 28, 2007 Morning 

The finding of the stud y indicated tha t lack of textbooks (the only refe rence 

material for the st1.ldent as the respondents describe) mainly results from 

inefficient d ish'ibution sys te m. 
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The parti cipa nts also s tTongl\' remarked that there is no s tTong pedagogic center 
hav ing the necessa ry' teaching- lea rning materia ls and skill ed workers so that 
they ca n make their teaching more tangib le for the s tu dents. Shortage of fac ilities 
like fi e ld (for play ing), ba lls, laboratory eq uipments, rad io and li brary were o ther 
factors tha t they think a ffect the quality of educa tion they delive r for the child. 

However, it is believed tha t school facilities have an important impact on the 
s tudents' performance and teacher effec tiveness. Working in ad equa teh' 
equ ipped schools w here the s tu dents among other things have access to schools 
library, tex tbooks has a pos itive impact on the de livery of quality of educa tion. 

4.2.3.2. Overcrowded student population 

Overcrowded classrooms added to ina ppropria te s itting type was other factor 
that cri ppled quality of educa tion. The interviewees explai ned tha t the num ber 
of studen ts in a given class room was ve ry large and make the teaching- lea rning 
process ve ry difficulty especia lly in assessing students, in evaluating their 
exercise books (class activi ty and home work) w hich inturn complica te the 
conti nuous fu llow op of s tudent progress. In the sa me vein an excerpt taken 
from the FGD affirmed that: 

.. . havillg a la rge rUllllber of studeuts ill the classrooll/ will result ill a 
difficulty of ill/plemelltillg cOlltimlOll S assessmellt and participa tory 
type of leaming ... Inappropriate type of sitting in the c1assroollls 
I,illders the ill/plell/ell tation of active leam illg 1I1ethod. So me seats 
allows the stlldell t to sit only ill olle directioll ot/lers are incollve ll iCllt 
to group the students and II/aking the students in circle for discussion ... 
the iutended lI/e tllOdology and the actual condit io" ill the classrooms 
don' t fi t. .. 

FGD # 2 May, 28, 2007 Morning 

It seems tha t all the above description is solid to show that the schools suffer 
from ve ry poor cond itions fo r lea rning: d ilapidated build ings, insufficient desks, 
overcrow ded classroo ms and few or no learning materia ls. 
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The re is a g rowing c,-ide nce of pos itive co rrela tio n be tween the adequac" of a 

school facilities and s tud ent perfo rma nce. Students attending schools in a better 

cond ition o utperfo rm students in substanda rd buildings by several percen tage 

poin ts (Ea rthman, 2002). In affirma tive of th is Am are, (1 998) assert tha t shor tage 

of instTuctiona l ma te ri a l and overcrowd ed classrooms no t only a ffec t qualitv of 

educatio n but a lso dete rmine it. Therefo re, it seems unreasonable to expec t 

positivc results from progra ms tha t have to ope rate in a non conducive working 

c il v ironnlent. 

4.2.4 Barriers Associated With Teaching-Learning Process 

4.2.4.1 Implementation Self-contained approach 

All members o f the FG D and inte rv iewees consider seLf-co ntained approach as 

barrie r to qua lity of ed uca ti on . During my data collec ti on I do no t see any 

info rm ant in favor of this issue. Eve ryone is agains t this issue. During the 

interv iew o ne of the info rmants, 16 attempted to explain it as: 

. .. Ieachers luwe showlI resistallce f ro III Ihe very begillllil1g agains l selF 
conlailled approacil, bill ellforced 10 illlple lllel/l it. As fa r as tile leaciler 
Ihelllsell1es dO Il '1 accepl Ihe approacil how can Ihey illlplelllent sdf­
carl tail/ed approach effeclillely ... 

TNT #6 Ma rch, 9, 2007 Afternoon 

The fo llowing excerpt by the FGD pa rticipants is affirma ti ve of thi s v iew: 

... tlle way IIle leacilers halle beell nnd still is illlple/llenting self­
col/ lailled approacil /ms a Ilega tille illlpact 01/ quality ofedl/calion. Th is 
is IImil/ly elllal/a ies f rolll lack of illteres l aud knowledge in all sllbjecl 
area la llgh t ill prilllary school. Teacilers interes ted in teachillg 
lIla thellla tics fo r iI/stance, lIlay have 110 in teres I and kHowledge to leach 
lallguage OJ' oillers and vice versa. So whal the teacher did is tlml he/she 
elllpimsizes subject(s) which he/she likes and gives very lit tle attentio l1 
10 olher subjects in which she/lle lacks interes t or kHowledge. In self­
cOlltained approacil 110 ol/e illtel feres the teacher so the teacilel' teaciles 
as he/she likes ... all subjCcts don'l ge t the sa l'ue attentioll f rom tile 
teacher this inlu/'/1 make tile studeJ1 ts not to have a basic kl10wledge in 
all subjecls .. . " 

FG D #2 May, 28, 2007 Morning 
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I\no tilcr FGD participant fw m the otiler group confirmed that teachers from til e 
vc ry be:' inning have' no clear understanding of tile self-contained approac h 
owing to this the,· don' t accept tile a pproach. However, according to a 
respondent teacher are forced to implement self-contained approach. Because of 
thi s tiley give more a ttention to the subject tiley like and little o r no attention to 
the subject tiley don' t like. Fra nklins, (1968) cited in Tesfa ye, (2006) contended 
tha t expecting a ll teachers to like a ll to teach a ll subjects is unrealistic that it 
ignores the factors of aptitude and interest and the scientific fac t tha t people do 
better work when doing what they like and enjoy. 

During the interview one of the informants, In explained his experience in the 
followin ,,! way: " . .. 1 dOIl 't Iikc Mathclllatics bllt, I alii illlposed 10 teach IIwthclllalics ill 
self-col1lailled approach. Those sil idellts ill Illy class dOIl 't have the basic knowlcdge of 
lIIalhe lllatics beca ll se of lIIe .. 

According to the participant the self contained approach causes unbalanced 
development of the child , to hate some subjec ts and to like o til ers . In this s tudy, 
it is evident tha t the dis-advantage of Self-contained approaches out way its 
advantage for teachers. 

Ano ther reason why the par ticipants believed tilat self-contained approach have 
a problem is tila t "if the teacher has faced a problem that enforces him/ her to be 
a bsent from the school (classrooms) fo r w eek or more the s tudents are also 
enforced to s tay without teacher fo r the same amount of time because tilere is 
only one teacher that teaches tilem and the school doesn' t have substitute 
teachers to replace those who are absent." 

INhen ta lking a bout self-contained approach w ith participants they also 
explained tha t tilose groups of s tudents which are assigned to a weak teacher 
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suffer the entire yea r from the inadequate ability of the teacher where as s tudents 

who ge t a rela ti ve ly knowledgeable, skilled and q uali fied teacher could be 

advantageous and perform well. Moreover, response from the participant shows 

that the self-contained approach requires the teacher to stay con tinuously with 

lea rner the whole day, all yea r round and thus both the teachers and lea rners get 

bored . 

from the above anecd ote one can understand that although the government 

accepts the self-contained approach as an effective sh'ategy for first cycle primary 

school in its policy document its implementation is under question. The 

informants are seriously criticizing self-contained approach believing tha t 

s tudents are promoted to the next grade level withou t having a basic knowledge 

expected from their respec tive grade level. 

Teachers participated in the study were also asked to tell whether the self­

contained approach has uphold or discarded. All the participants hold the 

opinion that the self-contained approach should be disca rded from the sys tem 

soon. Their justifica tion for this was the ea rlier mentioned draw backs. This 

finding confirms what was found by Husen, (2001) in the study entitled as 

"Teachers and Head teachers views on the self-contained classrooms in Dessie 

primary schools." H e fo und that the majori ty of teachers involved in the s tudy 

had negative a ttitude toward self-contained classrooms and hold the position 

that it should be abandoned soon . Regarding this issue Tesfaye (2006) further 

s ta tes tha t lack of interest to teach all subjects, lack of motivation to teach, large 

class size and lack of facilities made the self-contained approach ineffective. He 

recommends tha t all the necessary se tup tha t the approach d emand should be 

fulfilled before its implementation. 
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4.2.4.2 Free promotio~l 

As to the issue of free promotion teachers complain that it creates a big problem 

to the quality of education. They indicated that at any cost students will be 

promoted to the next grade level. This is done by arranging tutorial class or other 

means for the poor performing students. However, the teachers explained that 

the tutorial class doesn't serve its objectives this is because the students are 

already informed that there is no repetition from grade one to four so they don't 

want to come and attend the tutorial class. 

In line with this the FGD participants are quoted to have said: 

.. . nltlIOugh the govemlllellt snys thnt there lI1ust be continuous 
nssessment in primnry schools it doesn't give nny sense especinlly ill 
the first cycle primnry school becnuse with nlly kind of effort you nre 
obliged to rllnke nil students promoted to the next grade level. So whnt 
the teachers (110t nil) did is tlrat ins tend of sufferillg let nil the students 
promoted to the next clnss. This is done withou t ncquirillg tile bnsic 
knowledge, skill, nttitude in the respective grade level becnuse of this 
whel1 /JIost of the lenmers join the upper primnry school (5-8) the 
complexity of the subject increnses ns grade level increnses so the 
st-udent lost the interest nnd found the school environment complex 
(unsupportive) nnd finnlly dropout ... 

FGD #2 May, 28, 2007 Morning 

Those Informants teaching in upper primary school (5-8) strongly refuse the 

issue of free promotion and held the position that in upper primary school they 

found lllany students who can't read and write and this is, what they contend 

the result of free promotion. Students simply run through the grade level 

without having the basic knowledge of that grade level. 

Offering another perspective two informant 14 and 1,9 explained the concept of 

free promotion as: 

... free prol1lotion doesn't /llean tlmt letting all students pnss from 
grade to grade without hnving n bnsic Knowledge, skills, nttitudinnl 
chnnge rather it involves continl/ously nssessing the students 
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pc/f0r/llnllcc, iriclIl/fijillg Ihose lIeeriy slllriclIls, nrrallgillg IIlforinl clnss lor Ihc poor pc/forlllillg sillriclli s nllri helpillg nil sillrielli s 10 grasp Ihe 
bnsic kll07plerige 0/ nll Sllh/l'cl5. 

INT #4 March, 5, 2007 Morning and 

INT #19 April, 9, 2007 Afternoon 

From the above explanation I found that there is some sort of dis tortion 
rega rding the issue of free promotion. Majority of U1e teachers explained that free 
promotion was le tting all s tudents to be promoted while few teachers oppose the 
id ea and explain U1at a1U10ugh the s tudents are freely promoted yo u (teachers') 
assess students continuo usly- Know U1e kind of the .s tudents U1ey are and then 
yo u devise strategies or means to he lp the students lea rn well and promoted. In 
this sense, it is evident tl1a t teachers were not committed to their work. Ins tead of 
helping the s tudents by a rranging tutoria ls and other mechanisms they prefer to 
le t stud ents promoted from grade to grade. 

4.3 Theme-3 Current Status of Quality as Utilized by Schools 

4.3.1 Teachers Criteria to evaluate quality 

Table 4.4 teachers' criteria to evaluate quality 
-

Teach er qualification 

11 
Class size 

Criteria up on which Availability of teaching 
teachers evaluate quality learning materials 

Facilities and equipment 
parents participation in 
teaching-learning process, 
supportive environment 

Informants (I) 
All 
All 
All 

All 
All FGDs and 
1(1,3,5,9, 11,12) 

All FGDs and 
1(1,3,7,10,17) 

Teacher participants in U1is study commented ex tensive ly about tl1e criteria up 
on which they evaluate qualitv of educa tion, tl1e general condi tion of quality of 
educa ti on and U1e practice to improve quali ty of educa tion in primary school. As 
quality it self is not defined, it is difficult to clea rly determine indica tors to be 
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used for eva luating ql~ality of educa tion. The different perspective and possible 

disagreement on quality also app ly to quality indicators. In line with this 

CEDEFOP, (1997) describe that the meaning and value of qua li ty ind icators will 

depend stTongly on the contex t. Since defining quality indicators is not the 

purpose of this study but to understand qual ity issues in education, I h' ied to 

describe indicators used to eva luate quality by the teachers in their context. As 

data fro.n FGD and in-depth interview revealed teachers were aware of the 

criteria up on which the quality of education is evaluated or the indica tor use to 

eva luate the quality of ed uca tion as it was indicated in many literature including 

the education statistics annual abstTact (prepared by MoE). These indicators 

represent key enabling factors to ensure that s tudents learn well in school and 

that such lea rning is relevant and valuable to their lives. 

Almost a ll of the responses given by the participant surface around ski lled and 

h'ained teacher, adequate supply of teaching- learning materials, student sec tion 

ratio. The following excerpt taken from the FGD participant could be good 

example "f t:11f' c:ritpri a employed by teachers to eval uate quality of education: 

... tile mlnilnbilily of skilled, well Imil1ed nl1d well tmil1ed qunlified 
teacller ill primnry scllool, lower student sectiol'1 mho (50:1) , 
mlnilnbility of required (sufficient) /'Ill/llber of tencilil1g lennling 
mnterinl, fncilities nnd equipllient, pare/lts participation ill teacilil1g­
lenrnillg process, supportive eI1VirOnlllent. .. 

FGD #2 May, 28, 2007 Morning 

4.3.2 Current status of quality as viewed by teachers 

In the course of my interview, the interviewees explained the general status of 

quali ty of education in primary schools. All the informants participated in this 

study "'d'e not satisfied with the current quality of education existing in their 

school. They also describe that the effort to improve quality is not sufficient 

although there are some improvements. In Ol1e of such interview one of my 
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info rma:'ts, I, po inted out tha t the currentl y exis ting condition o f qualitv of 

educa tion in primary school is no t p romising, Add ing to this he (h) further 

ex plained that as long as there arc many problems (like poor h'a ining o f teachers, 

unqua lified , unmo ti va ted and poor paid teachers, lack of supportive 

environment) surfaci ng the education system keeping qua lity o f educa tion seems 

ve ry diffi cult. Adding to this ano ther informant, III indica ted tha t it is far from 

real ity to say confidentl y there is q uali ty of education in the schools a lthough 

there arc some improvements w hich he mentioned as preparation of curriculum, 

tex tbooks, teacher guide, and cons tTucti on o f schools in every kebele, 

The FG!' participants by pointi ng o ut some s tTong point found in the school like 

im plementation o f ac ti ve lea rni ng methodology, community participa tion 

(re lative ly), presence o f some limited opportunity fo r h'aining, tex tbooks 

explained that movement to keep the quality of educa ti on is insufficient and 

complica ted w ith ma ny problems like poor sup port fo r the school fro m the 

fjove rnment s ide, fro m the paren t side and others, The fo llowing excerp t ta ken 

from the FGD was illush'a live of the subject: 

.. . to bcgill lI'itll sOllie of tile illlprove ll1ents: sludent-cen tered 
IIICtllOdology Il'lI icll ill1'olvc active participa tio l'l of tile stl/den ts, 
COll ll lll ll li ty participatioll (re lalil'ely witll pas t), availability of texlbooks 
(co lllparing willi past), coll struction of more scllools in location 
access ible 10 a/l studenls, and altllough /'lot satisfactory Ille presence of 
i , ailliug opportl/ll ity are strollg poin t observed in tile scllool , /-Iowever, 
if!l,e see Ille gCl/eml COlldi tioll of tile quality ofeduca tioll ill scllools it is 
1I0t sa tisfactory. It is cO lllplicated by lIIallY proble llls; teacllers by 
tlle lll seives are poorly paid and 1I0 t happy, lack of support fro lll tile 
gOl,erll lllen l except the provisioll of textbooks nIId salnr'y for tea diers, 
COl/lll ll ll lity participatiol/ was I/o t as expected, poor socia-economic 
statl/s of studellt, smrcily of resource. W itll such co I"' plica tion it is 
difficll ity to say we are de lil'eril/g ql/ality of education to cll ild.,. 

FGD #1 May, 21 , 2007 Morning 
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In the sa me ve in one of nw info rman t, 19 during interv iew give the foll owing 

acco unt: 

.. . If YOII olisel'1 '<' Ihe classrOO lll s il is ol'ercrOll'ded, filled Il'i lh 
illappropriale sillillg, Ihe floo r is 1/01 ce lllell lcd Ihese all dOll'l fm'Ol' 
qllalily of edllenlioll . /I see 1115 Ihat we are disi rililllillg edllen lioll 10 
si lldellis lilli, 1101 lIIakillg Ihe ll l IInderslalld / ... barlloola barnlaaf hirna 
jirm IIIlIlec hllbllcl,iisaa hill jiITII ... j. The schools hlll'r 110 odeqllale f lllld 
10 cOlIslrllcl addiliollal class roo 1115, chairs; f lllldillg Ihe school becallle 
Ihe respollsibililil of Ihe collllllllni!y bill, t/ /C CO llllllllllily Ipas 1I11abie 10 
afford. SllIdell!s are poorly 1I0llrished dlle 10 ecollolllic problelll 50 Ihey 
dOIl'1 cOllcelllrnle all Iheir s!lIdy ... and 1I11llly Ihillgs. Tilli S, Ihe qlllllily 
of edllcal ioll ill prilllary school is IIlIder qlleslioll. 

INT#9 March, 16, 2007 Morning 

As the above two explanation revealed the quality o f educa tion in prImary 

school was complica ted w ith many problem. As it was described by the 

participan t the quality o f educa tion in primary school is not promising. It seems 

that atten tion was on quantity rather than the q ua lity. It needs a grea t attention 

from a ll stake holders; gove rnment, teachers, parents, s tudents to have an 

effec tive primary school. 

4.4 Theme-4 Teachers' Effort to Improve Quality 

Table 4.5 Efforts to improve qua lity education 

r= Informants (I) 
Founding of va rio us committee All 
Implementa tion o f continuous All FGDs and 

1 Efforts to improve assessment 1(1,3,.,5,10) 

quality by teachers Experience sharing among All 
teachers 

. Preparing ques tion-answer All 
forum for studen ts 
teacher-parent regular mee ting All 
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{\s indica ted in the table above a va rie ty of perspectives and explanations has 

been pro posed rega rding the practica l con tribution of teachers to promote 

quality of educa tion in their schools. 

4.4.1 Founding of various committee 

In d escr ibing the prac tica l contTi bution of teachers to improve quality of 

education in primary school the participan ts of this s tudy pointed out tha t there 

arc about ten separa te committees which work towards the improvement of 

quality of educa tion . Accord ing to the participants these committees are: fund 

raising, documenta tion, ques tion and answering, dropout, gender, expen ence 

sharing, library, evalua tion, project, maintenance, counseling service. 

According to the FGD parti cipant, fo r instance, the maintenance committees 

co ll ect and ma inta in chairs, desks, tables, tex tbooks etc so tha t they can serve 

properl y. Fund raising committees genera te income for the school through va ries 

means to equi p the school w ill1 required teaching-learning materia ls. Gende r 

committees give awa reness raising training to the s tudents and surro unding 

communi ties regarding HIV / A1LJS, Gender, and Harmful traditional practice 

e tc. The res t of the committees are also their own responsibili ty. All of ll,em work 

to make primary ed uca tion effective. However, they explained tha t their activity 

was limited du e to paucity of the resource. The interv iewees also remarked ll,a t 

teachers conduct action resea rch (project) to know students problem; w hy ll1ey 

dropout, absent from the classrooms, why they came late e tc and respond to 

s tudents problem accordingly. They also explained ll,a t teachers conb·ibute 

money to equip schools W illl teaching-learning materials includ ing construction 

of classrooms, chairs e tc. 

75 



4.4.2 Implementation of continuous assessment 

Another activi ty tha t tlie parti cipan ts explained as a mechan ism of promoting 

quali ty of edu ca tion in their school was implementation of continuous 

assessment. With regard to this issue one of my informants, h explained : 

.. . ns to Illy experience Olle strntegy I (nnd otiler tencilers) elllployed to 
improve qunlity of edllention is illlplelllen tation of contil"lI/ous 
nssessment. I assess students' pC/fOmlallCe nnd tilell I identifij tilose 
students wilicil i1m>e poor pel fo rlllance. I arrange tutorial classes for 
poorly pClfonning studen ts so tilat tiley cnn illlprove tilcir pelforlllancc 
by grnsping tile basic knowledge of tilc subjcct tilcy hm>e bcell tnught. 

INT #3 March, 1, 2007 Morning 

The participants also explained that, based on assessment result, the teachers call 

the parents of the s tudents w ho perform poorly and discussed in deta il abou t the 

performance of their students. Feedback has been given for the parents so that 

they can follow the progress of their s tudents, create a conducive environment 

for their s tudent, give them enough time to read, to do their home work etc. 

4.4.3. Experience sharing among teachers 

When ta lkin g about quality issues in education with participants, they discussed 

sharing of exper ience among teachers teaching a t the same level as one of the 

stTa tegies that they implement to promote quali ty of educa tion. According to the 

pa rticipants, this was done w ith the intention to learn from th e strength of o thers 

and correct their weaknesses. In one of such explana tion my informants, 19 give 

the following accoun t: 

exchange of experience between teachers teaching in different 
classrooms is one of ollr strntegies to promote quality. It enables ns to 
leam fi'om the st rength of otilers. We obsel1Je tile colleagues c1assroollls: 
how he/she tenches, interact wi tlt the students, present the content, 
methodology etc. we accept i1is/her strength and use it il"l our own 
classrooms and give him/her a constructive commellt in his/her 
weakness so tlw t he/sile enn improve Ilis/ilCr teaciling ... 

INT #9 March, 16, 2007 Afternoon 
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Likew ise the FGD participants we re a lso explained their experi ence as" ... one 
l~xpericnccd teacher who is rela ti ve ly be tter info rmed about one issue is selected 
from each department and gave training for other s taff members". 

4.4.4. Preparing question-answer forum for students 

Preparation o f ques tion-answer forum for the s tudent was other issue that 
cmerges from U, e da ta. As U,e participants explained , thi s fo rum would inculcate 
a sense of compe tition among the students and initiate U,em to work hard . For 
exa mple, in Ule course o f my interview with 14 • she o ffered U, e following account 
regarding U,e s trategy U,e teachers employed to improve quality of education in 
primary schoo l: 

... I, alollg with Ill y colleaglles prepare queslioll alld all swer forulll ill 
!l,e fo rlll of cO lllpetitioll fo r the students with the ill/en/ion to lIlake the 
StlldCH tS leam fWIIl each other by sharing their experience and cll itil/nte 
n se llse of CO lllpe/itioll be/II 'een ti,e studellts ill the sa llie classroolll and 
ill tiifferelll classroollls. 

INT #4 March, 5, 2007 Morning 

4.4.5. Teacher-Parent regular meeting 

Through analysis of U,e da ta I found tilat teach ers' regular mee ting WiU, parents 
emerged among U,e sh'ategies to promote quali ty o f ed ucation in schools. As 
participants indica ted U,is mee ting creates an opportunity to discuss on overall 
problems of education that affect quality of educa tion . AIUlo ugh the meeting has 
fruitful and brought many ideas to U,e sector, U,e participants claimed U,at some 
parents are reserved in tTanslating tile decis ion passed on tile meeting in to 
practice. Informant, h. give the following account: 

... we have regulnr lIleelillg with parents 10 disclls 011 problems of the 
,ellDols. In ti,e lIlee ting the progress of ti,e stu tienls, pelfo rlllance of the 
school, problems of the school alld so 0 11 was reported and then 
disCIIssion was held il1 detail 011 the issue with parents to devise 
soll/tion to the schools problell1 ... importan/ tiecis ioll was passeti 
however some parents were refused to do whnt was said ill the 
lIlee ting ... 

INT #14 March, 28, 2007 Morning 
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Likewise the reo pa rticipants were also explained their experience as" .. one 
experi enced teacher who is relati ve ly better info rmed about one issue is se lected 
from each d epartment and gave training for o ther s taff members". 

4.4.4. Preparing question-answer forum for students 

Preparation of question-answer forum for the s tudent was other issue that 
emerges from the data. As the participants explained, this forum would inculca te 
a sense of competition among the students and initia te them to work hard. For 
exa mple, in the course of my interview with 14. she offered the following account 
rega rding the stTategy the teachers employed to improve quality of educa tion in 
primary school: 

... I, nlollg wilh Illy collenglles prepnre queslioll nlld nnswer forum ill 
ti,e fa 1"1 II of cOlllpe/ilioll for ti,e students wilh the illien/ioll to IIInke Ihe 
silldellts lenm from ench a/her by shnring tI,eir experiellce nnd cultivnte 
n sense of cOlllpetitioll bet/peell the studell ts ill the snme clnssroolll nlld 
ill differwt clnssrooms . ... 

[NT #4 March,S, 2007 Morning 

4.4.5. Teacher-Parent regular meeting 

Through analysis of the data I found that teach ers' regular meeting with parents 
emerged among the strategies to promote quality of educa tion in schools. As 
participants indica ted this meeting creates an opportunity to discuss on overa ll 
problems of educa tion that affect quality of educa tion. Although the meeting has 
fruitful and brought many id eas to the sector, the participants cla imed that some 
parents are reserved in translating the decision passed on the meeting in to 
practice. Informant, 1,4 give the following account: 

.. we hnve regulnr meetillg with pnrents to disC/ls all problems of the 
,rhools. In the lIIeeting ti,e progress of the students, pe ljormnnce of tile 
school, problel1ls of the school nlld so on wns reported nnd then 
disCII.ssion wns held ill detnil on tlte issue with pnrents to devise 
solution 10 the schools problel11 ... imporlnnl decision wns pnssed 
however SO/"lle pnren ts were refused to do whnt wns snid in the 
lIIeeting .. 

INT #14 March, 28, 2007 Morning 
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Views from FGD par ticipa nts a lso explained tha t " teachers have a monthly 

regular s ta ff mee ting iOn w hich every depa rtment has repor ted its pe rformance." 

According to these FGD pa rticipants this mee ting enab les them to eva lua te their 

pe rformance, to id enti fy their weakness and strength; to dev ice a way of tackling 

the problem they face in the course of teaching-lea rning process, to share their 

experience and lea rn from each o ther and to improve their overall perfo rmance. 

They a lso explained tha t there is a mee ting with parents to d iscuss on the overa ll 

problems of the schools. However, they poin ted out tha t almost more than ha lf 

of the parents do no t ca me and a ttend the mee ting. 

In sum the finding of the study indica ted that d espite the many problems 

hampering the delivery of qua lity of educa tion teachers ca rri ed out many 

ac ti vities w hich helps to im prove qua li ty of educa tion in their schools. 
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Chapter Five 

5. Summary, Conclusion and Implication for Practice 

5.1 Summary 

This stud\, endeavored to explore teachers' perception of qua lity issues in 
educa tion w ith the intention to unders tand the issue from Ule teacher 
perspec tives. The s tud y employed qua li tative case s tud y design WiUl Ule 
assumption (core be lief) tha t rea li ty is socially cons tTucted by Ule participants 
and there a re many trUU1S. This research approach was appropria te as I was 
ll·y ing to unders tand Ule complexities of the issue under inves tiga tion Uuough 
the lived experi ences, percep tions and perspecti ves from a holistic standpoint. 

To thi s end , Teache rs, w ho I be lieve are Ule mos t engaged insiders in educa tion 
, ./ 

sys tem, teaching in Government primary school of Nekemte, loca ted a t about 
330km to the w es t of the capita l city, Addis Ababa were involved in Ule study. 
Data were generated via inte rview and FGDs from nineteen purposefull y 
se lected teachers. In all, 19 teachers were interl iewed and Unee FGDs were held. 
The data secured through these techniques are thematica lly analyzed and 
o rganized in to four themes to answer the resea rch ques tions, which w here; 

,. !-low do teachers in primary educa tion unders tand quality in education? 
,. !-low do teachers in primary ed uca tion perce ive ba rri ers in delivering 

q ,·a lityeduca tion? 

,. How d o teachers II1 prImary educa tion evalua te and promote quali ty 
educa tion in their school? 

Mos t of the data repor ted is based on Ule words of my respondents. This was to 
ensure that the ir vo ices were not left out in Ule analysis and to enable readers 
easil y identify Ul e unmodifi ed experi ences of the respondents. 
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5.2 Conclusion 

1. Defining quality of education 

Participants response were surfaced large ly around the issues of outcome­

s tudents achievement, behavioral change brough t on the s tudents and the ability 

of the s tudent to use w hat they learn in their everyday lives after they fi nish the 

program; input - qua lifica tion of the teacher, finance, teaching-learning materials 

and facilities. Although the issue of process (what happens in the classrooms) 

was equally im portant as input and output the finding of the s tudy indica ted 

that it ge ts little a tten tion from the teacher respondents. Thus, based on the 

finding of the s tudy, it is concluded tha t teachers narrowly interpre t the term 

quality in educa tion-interms of two dimensions (input and output) in defining 

quality. Teachers in a ll se ttings s tTongly remarked tha t quali ty of educa tion is 

decisive and demanding. Thus, it is clear tha t they well understood the 

importar.ce of quality. 

2. Barriers to quality 

r or the reasons that a ffec t quality of educa tion the finding of the s tudy identified 

many fac tors tha t affec t the delivery of the most wanted quality educa tion in 

schools. The chart below illus tTa tes the barriers to the delivery of quality 

educa tion . I have divided these barriers in to fo ur categories. 
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Barriers to 

1 Quality 

Teacher retated Student retated 

1 
Instructional Teaching and 
malerial and learmng 

\ 
Other facility (Process) related 

M'~'n '" 

"1'",,, cr,tc,,~ for -I:lck of inleres t J- -Lack of 

l 
-Implementatio n 

Sd'"~I1" ~ tC3ch", I- Textbooks f- of self-contained f-
for UiU'lI0l" approach 

"p"'" u;"",n~ -Ab5t: nt":,,,'~m -lack of strong -Free promotion 
Of t,-ad"'rs I- I- pedagogic cen ter I- Issue I-

1.0" sal~'1" of -Disciplinar." -ovcrcrowckd 
TCiKhel 1- prohkms I- classrooms I-

-Liml!i:J CPD -U ndc ragcd ·Lack of laboralory 

Oppor1unitics l- I- EqUIpment I-

rum le""hcf) Unsuppoft i\"c -Lack of Balls 
f'Crfo""~nce I- Environment I- I'laymg fields I-
E,,,lui,\!on 

-Economic 
Problem f-

Figure 5.1 Barriers to q uality des igned from interview and FGDs data 

Despite the effort made to provide quality education and progress made so far 

the s tudy revealed that there are many fac tors that affect the quality of educa tion. 

2. Current status of Quality as utilized by the schools 

Ski lled and trained teacher, adequate supply of teaching-learning materials like 

tex tbooks, s tudent section ratio, supportive environment, parents participation in 

teaching learning process are found to be the most extensively used criteria for 

evaluating quality of education by the teachers. Based on the finding of the s tudy 

I concluded that the teacher participants have some knowledge of the indica tors 

mostly used to evaluate quality of education. 
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Participants of the shldy fe lt d iscomfort abou t the current s ta tus of quality of 

ed uca tion in their schools. Teachers participants were frequently expla ined that 

primary schools suffer from very poor condition of lea rning; dilapidated 

buildings, insufficient sea ting, overcrowded classrooms and few or no lea rning 

materi als. Students are taugh t by unqualified, poor paid and unmotiva ted 

teachers. The environment is not suppor tive. The participa tion of parents in the 

educa tion system is not as expec ted . Based on the findings of the study it is 

ev ident to concl ude that the quali ty of educa tion in primary school is "not 

promising" in the words of the teacher participants and complicated with many 

problems. 

4. Efforts to improve quality education 

Concerning the prac tica l contribution of teachers to improve quality of 

ed uca tion, the study identi fied several activities that are ca rri ed out to improve 

quality of educa tion by the teachers. organizing va rious committees which 

operate a t school level and work toward the improvement of quali ty, the 

implementation of conLinuou~ assessment to identify the needy students, 

experience sharing among teachers to learn from the sh·ength of o thers, 

prepa ring ques tion-answer forum for the students to culti va te sense of 

competition among the students, regular meeting w ith pa rents to discuss some 

issues related to education are found to be the stra tegies employed by the 

teachers to improve quality of education as the finding of the stu dy indica ted . 

5.3 Implication for Practice 

The findings of this s tudy are believed to have some implication for practice. The 

implica tions might show areas of intervention to improve the most wan ted 

quality of ed uca tion . As we think of improving quality in education, we need to 
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look in to the implica tions involved. Below are some of those major implica tions 

to address. 

One important implication associated with the findings of this research is the 

need to break the problems of teachers including salaries, work environment, 

administrative support etc. Teachers are the most important actors for the proper 

operation of the education system. Therefore, the following are points which 

need due consideration by respective stakeholders; especially educational 

officers a t any level: 

> Teachers are the most va luable resource available to schools. In the 

realization of quality learning an investment in teacher quality and 

ongoing professionalism is vital. Hence, teachers need to be provided 

with appropriate tTaining in the institution and a wide range of 

professional development opportunities in order to improve teachers' 

knowledge, skills and attitudes. In line with this, teachers need to be 

provided with intensive and practical refreshment courses, workshops 

and b'ainings on the implementation of self-contained approach, 

continuous assessment, quality awareness and learner centered 

methodology. 

> Selection of the teacher candidates for training would base itself on the 

academic merits of the candidates. 

> Teachers need to be provided reward/incentives/award based on the 

skills knowledge and performance they brought to the classrooms to 

uphold their morale. 

> It seems logical to reconsider the salary structure of the teachers to 

attract and sustain qualified professionals in the teaching profession. 

>- Actions that encourage good teachers, give the opportunities to grow 

in the teaching profession and recognize their effort need to be taken 

by the concerned body. 
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A second implica tion associated with the finding of this research study is that of ., 
providir'6 fund for various school activities. The participants of the s tudy 

uniformly indicated that poor support of the government and shaky 

participation of the community in the schools system would deform the quality 

of education. Relying on the community to fund the schools did not brought 

adequate results. Therefore, intervention of the government in providing 

adequate fund for schools seems vital so that the schools are equipped with the 

necessary teaching-learning materials; consb'uct additional classrooms, chairs 

and others. This inturn positively affect the quality of education. Schools should 

be ins titutions where teachers want to teach and students want to learn. School 

facilities have a direct and lasting effect on the quality of education for students. 

Therefor2, we need to embark upon journey toward restoring our country's 

educational infrastructure so as to improve and solidify the future of our 

children and our counb-y's. 

A third implication is the need to create and nourish parent/Community-School 

Partnerships. Education takes place not only in schools but also within families, 

communities, and society. Schools carmot and should not operate as separate 

entities within society. They are institutions that can prepare children to 

contribute to the betterment of the society in which they opera te, by equipping 

them with skills important in society. Education takes place most efficiently and 

effective'y when tl,ese different groups of people collaborate. Accordingly, it is 

important to establish and continuously attempt to develop partnerships 

between schools, parents, and communities so that parents/communities can: 

establish home environments that support children's learning at schools; raise 

money for schools; advocate enrollment and education benefits; boost morale of 

school staff; actively attending school meetings to learn about children's learning 

progress and classroom behavior. 
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Moreover, there is also a need to esta blish effective communi ty based school 
leadership. Parental involvement in educa tion, particularly in school governance, 
is seen as a mea ns of making schools more accountable to the society which 
funds them. The teachers and other school staff feel they should be accountable 
to communi ty only w hen the community holds some power over them or if their 
continuc i employment or salaries depend on communi ty sa tisfac tion. This 
would make Teachers and school staffs fee l more obliged to deliver better 
educa tion for the s lu dents in order to respond to the needs of parents and 
communities. Pa ren ts are also more involved in the day-to-day management of 
the school where they see what is happening and what needs to be corrected . 
Participation can greatly help develop accountability, which contributes to 
improving the education delivery. 

The fourth implication is that the need to resolve student disciplinary problems. 
Sludents need to learn to behave well for the existence of heal th learning 
enviromnent. Solving slu dent disciplinary p roblems requires the commitment of 
school adminish·a tors to educate stutien ts, parents and members of the 
community about the need for tough but fair discipline policies/behavior rules 
that should be reasonable and doable. Moreover, it seems important to identify 
disruptive behaviors and devise strategies to counteract and alleviate the 
plaguing discipline p roblems in the schools. 

The final implica lion of this sludy is tha t the need to provide sufficient textbooks 
timely. Participan ts indica ted that late distribution and lack of tex tbooks 
impaired the quali ty of education in primary school. Therefore, it seems logical 
to distril.mte the textbooks for the studen ts timely in sufficient amount. This 
could easily solve the problem. 
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APPENDIX A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF EDUCATIONAL RESEARCH 

" Primary School Teachers' Perceptions of Quality Issues in Education in Nekemte" 

Guide for Focus Group Discussion (FGD) 

Date __________ _ 

T ime FGD started _____ _ 

T ime FGD end ______ _ 

Number of participant ____ _ 

Experience ________ _ 

Qualificati on _______ _ 

Subject Teach _______ _ 

Instruction 

My name is Fekede Tu li. I am a grad uate student at the University of Add is Ababa. As a 
part of rr,. program requirements, I must complete a thesis for graduation. I have chosen 
to study Primary School Teachers' Perceptions \If Quality Issues in Education with 
the intention to understand quality issues in education from teachers perspectives. Your 
cooperation by participating in thi s study wou ld be greatly appreciated. 

Th is FGD gu ide is presented to you to generate pertinent data concerning your percepti on 
about quality issues in primary education. In doing so I gave due attention to the ethical 
concern that would develop trust on the part of the participants. Accordingly, the 
following ethical consideration is presented to the research participant before the actual 
di scussions. 

Participant's agreement 

I understand that by participating In this study, I am giving my informed consent as 
participating volunteer in this study. I understand the bas ic nature of the study and agree 
that any potential ri sks are exceedingly small. I also understand the potential benefits that 
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might be realized from the successful completion of thi s study. I am aware that the 
0' 

information is being sought in specific manner so that no identifi ers are needed and so 

that confidentiality is guaranteed. I realize that I have a right to refuse to participate and 

that my right to withdraw from participation at any time during the study will be 

respected with no prejudice. 

Note. Questions or concerns about participation in the research or subsequent complaints 
shou Id be addressed fi rst to the researcher. 

Focus Group Discussion (FGD) 

I. How do you see quality of ed ucation and its dimension in primary school? How 

do you think that the quality of education in primary schoo l affect the future 

career of the learner? 

2. What factors do you observe that favor or disfavor improvement of quality 

education in primary schoo l? 

3. What are the strengths and limitations of the current delivery of education in your 

school in relation to quality? 

4. What do you think are the stakeholders of primary education that need to invo lve 

in various process of education? 

5. What quality improvement strateg ies do you employ in your schoo l? How do you 

establish these strategies? How did these strateg ies help you to achieve quality of 

education in primary school? 

6. W~at do you think should be done to improve qual ity of education in primary 

schoo ls? 

7. Would you describe the current status of quality in primary education? What 

indicators do you use? 

8. Is there any thing important that you want to add to what has been discussed so 

far? 

Thank You for Your Cooperation! 
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APPENDIX B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

INSTITUTE OF EDUCATIONAL RESEARCH 

"Primary School Teachers' Perceptions of Quality Issues in Education 

In Nekemte" 

Guide for Interview 

Date -----------------------
Time I nterview started -----------
Time Interview end -------------
Experience _ _ ________ _ 
Age ______________________ _ 

Qualification _________ _ 

Subject T~ach ______________ _ 

Instruction 

My name is Fekede Tu li . I am a graduate student at the Un iversity of Addis Ababa. As a 
part of my program requirements, I must complete a thesi s for graduation. I have chosen 
to study Primary School Teachers' Perceptions of Quality Issues in Education with 
the intention to understand qua lity issues in education from teachers perspectives. Your 
cooperation by participating in this study would be greatly apprec iated. 

This interview guide is presented to you to generate pertinent data concerlllng your 
perception about quality issues in primary education. In do ing so I gave due attention to 
the ethica: concern that would develop trust on the part of the participants. Accordingly, 
the following eth ical consideration is presented to the research participant before the 
actual discussions. 

Participant's agreement 

I understand that by participating in this study, I am giving my informed consent as 
participating volunteer in this study. I understand the basic nature of the study and agree 

95 



that any potential ri sks ale exceedingly small. I also understand the potential benefits that 

might be realized from the successful completion of thi s study. I am aware that the 

information is being sought in specific manner so that no identifiers are needed and so 

that confidentiality is guaranteed. I realize that I have a right to refuse to participate and 

that my right to withdraw from participation at any time during the study will be 

respected with no prejudice. 

Note. Questions or concerns about participation in the research or subsequent complaints 
should be addressed first to the researcher. 

Interview 

I. What does quality of education mean to you? 

2 . What do you think that the importance of quality in primary education? 

3. What effects does quality education have in the future career of education? 

4. When do you say that there is quality of education in your school? What factors 

do you consider are relevant to quality in primary education? 

5. What factors hinder the delivery of quality of education in primary schools? 

6. What means do you propose to get rid of or reduce the hindrance factors affecting 

the delivery of quality education? 

7. How do you measure quality of primary e~ucation? 

8. W'1at are indicators to measure quality of education? is there any type of quality 

management committee that were established to control quality of education in 

your schools? 

9. What do you think is a better strategy for improving the quality of education in 

primary schools or would you describe ways toward quality of education in 

primary schools? 

10. In your school what activities are carried out to improve the quality of education? 

In connection with this is there any effort you have made to improve quality of 

education in primary education? 

I I . Any other remarks or suggestion you want to add ____ _ 

Thank You for Your Cooperation! 
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APPENDIX C 

Particip~ut Demographic Information 

Participant Sex 

I I Male 

12 Male 

I J Male 

14 Female 

15 Female 

16 Ma le 

h Female 

18 Fema le 

h Male 

110 Male 

I " Male 

112 Male 

I II Fema le 

114 Female 

115 Male 
r.-

1'6 Female 

117 Male 

I I S Female 

119 Male 

Kcy I-informant 

F- February 

M - March 

A-April 

Pos ition Degree Years/ 

service 

Teacher Diploma 27 

Teacher Diploma 23 

Teacher Diploma 21 

Teacher Certificate 19 

Teacher Cert ifi cate 17 

Teacher Diploma 22 

Teacher Cert ifi cate 20 

Teacher Diploma 2 1 

Teacher Diploma 16 

Teacher Diploma 19 

Teacher Diploma 25 

Teacher Diploma 24 

Teacher Certi fi cate 2 1 

Teacher Certifi cate 23 

Teacher Certificate 2 1 

Teacher Diploma 2 1 

Teacher Diploma 16 

Teacher Certificate 14 

Teacher Certificate 24 

Subject Date Level 

interv iewed 

English 23-1'-2007 5-8 

History 27-1'-2007 5-8 

Phys ics I -M-2007 5-8 

General 5M-2007 1-4 

General 6-M-2007 1-4 

Afan Oromo 9-M-2007 5-8 

General 13-M-2007 1-4 

Mathematics 14-M-2007 5-8 

Geography 16-M-2007 5-8 

EDPM 19-M-2007 5-8 

Chemistry 20-M-2007 5-8 

English 22-M-2007 5-8 

General 23-M-2007 1-4 

General 28-M-2007 1-4 

General 2-A-2007 1-4 

Eng li sh 6-A-2007 5-8 

A fan Oromo 9-A-2007 5-8 

General 12-A-2007 1-4 

Genera l 15-A-2007 1-4 
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