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ABSTRACT 

The aim of this study is to make an assessment on teachers' awareness and 

use/implementation of the different kinds of pauses in classroom instruction . For the 

purpose of ca tegorizing instructiona l pauses, the present study has made use of Stahl 's 

(1994) category as a framework. Accordingly, the following eight kinds of instructional 

pauses are assessed in th is study: pauses following teachers' questions, pauses within 

students' responses, pauses following students' response, pauses in students ' self­

in itiated statement/comment, pause during teachers' lesson presentation , pause while 

students work on tasks, pauses deliberately made by teachers, and pauses to create 

cognit ive\affect ive impact on classroom environment. 

The study is done on EFL classes at tertiary level. Particularly, College English classes 

of the freshman (2005/2006) program at AAU are the settings of the present study. 

The study fo llows an observational approach with the help of video camera. A 

questionnaire, for sampled teachers, is also used as a tool for data collection. First, the 

whole lesson was recorded and th oroughly viewed. Later, taking the duration of the 

eight kinds of instructiona l pauses into account, the lesson was transcribed and 

tabulated for the ana lysis. Then , the obtained time duration at different instructional 

places were examined against the standard time stated in the literature . 

The investigation shows that teachers are not conscious and skillful on the pauses to 

occu r at different place/time of instructional setting. Contrary to the literature, the pauses 

in teachers ' instruction are not extended as they are supposed to be i.e. three to five 

seconds on average. The different categories of silent period within and between verbal 

behaviors of teachers and students are immensely manifested lasting only for brief 

moments of zero to two seconds. Thus , th e study, in general shows that both teachers 

and students are not beneficiaries of the potentia l learning and teaching benefits to be 

obtained from extended pauses at appropriate classroom instructional setting. 
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CHAPTERONE: INTRODUCTION 

1 .1 Background of t he study 

Nowadays , to come up with the best prac tice in a il walks of life, bOlh 
individ uals a nd ex isting ideas need to IJass throu gh the ceaseless line of ch ange 
and grow th. Likewise, if langua ge teachin g is to be a genuine profess ional 
enterprise , teach er s s h o uld engage in a conti n ua l ca/-eer deve lop mei]t. 

Advance in la n guage teaching is not an imposition of fixed · a pproaches and 
fashionable formulas. According to Mala mah-Thomas (1987), what really 
mediates between teaching and learning is not the pedagogic approach but 
what happens in the classroom and the assumption of different participant 
roles. Especia lly in countries like Ethiopia, where English is not u sed outside of 
the classroom, it is worthwhile to car ry out a classroom research and examine 
what is happening there. 

It is therefore of crucial importance to critically and carefully examm e what 
goes on m actual class room. Winne and Mark (1983), cited in Tobin (1 987), 
state that classroom researchers s hou ld consider interna l processes of 
students, a n d should focu s on the s tudents as information processing learners . 
Hence, it sounds feasible to examine classroom variables in connection with 
how lea rner s process information in actual classroom. 

I 

In relation to this , Stahl (1 982) cons tructs the concept of "think-time,>'· whielyi·s 
defined as a distinct period of un in terru pted s ilence by the teacher a nd all 
students so that they both can complete a ppropriate information processing 
tasks, feelings, oral r espon ses and act ions . The concern is to provide the period 
of time that most e ffectively assists nearly every student to complete the 
cognitive task s n eeded in the particular classroom situation. The teacher 's job 



is to manage and guide what occur s prior to and immediately following each 

period of silence so that th e processing that need s to occur is completed. 

Therefore , it is appropriate to question whether teachers are properly doing this 

job or not. In that, an essentia l varia ble dema nding p a rticular attention is 

teachers' pausing behavior in an instruction. The integral role played by pauses 

in teacher s' instruction has been pointed out by scholars. Stahl (1 990:4), for 

example, claims: 

Language learning is an information processing activity, 
which involves multiple cognitive tas les that talee time. 
Students must have un interrupted periods of 
time/pauses to process information; refle ct on what has 
been aslced, said, observed, or do ne; and consider what 
their personal responses/ reactions will be; i. e. time to 
thin Ie. 

Tobin (1986) also highlights numerous benefits of extend ing pauses between 

teacher uttera nces in classroom instruc tion. Tobin further notes that pauses in 

an instruction provide students with the opportunity to cons ider. what has been 

said , and to assimilate new knowledge with the previously learned information . 

Similarly, Duell (1994) says that teachers can use th e pauses in their 

instruction for selection of a ppropriate verbal moves and suitable course of 

action at different place and time of their instruction. Thus, it is possible to 

understa nd that these instru ctional pauses are of potential importance to 

learnin g by creati ng opportunity for learners to cogni tive ly process orally 

presented information from the teacher. 

Pauses in an instruction a re supposed to occur at different classroom 

situations. Especially, pauses bet\\'een and among utterances (vcrbal behaviors) 

from teachcrs or students play crucial role for learning as they provide both 

teachers and students \\'ith thinking time . Bcsides, teachers can make pauses 

at any place and time of instruction, whenever the n eed comes. 



Different writers discuss in s truc tion a l pauses in diffe rent ways . Lake (1973), for 

example, describes pau ses as teacher pau se-ti me a nd student pause- t ime. 

Fowler (1975) discusses in s tructional pauses as s tud ent co ntrolled a nd teac her 

controlled pauses. Rowe (1972), on her part identifies two kinds of instructional 

pauses: Wait-t ime I and Wai t-time II . Wait-time I refe rs to the pauses that 

follow teachers' question , while wait-time II refers to the pauses that follow 

students'respon se . 

Taking their purpose a nd where they occur into account, Stahl (1994), on th e 

other hand, identified eight kinds of pauses in a n in s truction . These a re: the 

pause after teachers' qu estion, pauses within students' response, pauses after 

students' response, pau ses during students ' hesitation , teach ers' deliberate 

pauses, pa u ses in teacher's p resentation , pauses fo r task completion and 

pauses for creat ing cognitive or affective clas sroom environment. 

A study by Rowe (1 974) in Chicago, US1l1g an observational approach, has 

reported th at th ou gh suffic ient wait- time allows classroom participants the 

opportunity to p rovide a th oughtful response to question s, most instru ctors 

a llow th eir students less than 1.5 second of wait- time . This study was 

conducted on college popu la tion u sing a video recorded data . 

Rowe's conclusions are supported by Tobin (1987), who conducted a review of 

50 published s tudies of wa it- t ime u sing audio - recorded m a teria ls . Simila rly, 

u sing a qu estion naire and a udio recorded material , Blanch effe ( 1999) confirms 

that wh ile p osing a qu estion , many teach ers are not comfortable with "long" 

silences. This is becau se they th ink that allowing su ch sile nces during their 

questioning can be unsettled. 

3 



Regardless of the efforls made, thc p t'esent researche r could not find suffic ient 

local study conducted on instruct ion a l pauses. All through the wide local 

studies on la nguage teachi n g, pau ses in teachers' in struction, thou gh an 

important part of classroo m life, has received very littl e attention . A sole relaled 

local study is conducted by Seime (2002). Se ime carried om the study at Kotebc 

College of Teachers Education and his result has indicated that the bulk of the 

questions (93%) raised by the instructors were a ll recall quest ions and h igh ly 

proficient studen ts are given less wait-time when compa red to the stucients 

with low linguistic proficiency. This study, thus, dealt with only the kind of 

instru ct ion a l pauses, which occur fo llowin g teach ers' questions a nd stu dents' 

responses i.e. PTQWT and PSRWT, as named in th e present study. Ye t, th e 

remain ing kinds of instructional pauses have no t ever been locally researched. 

1.2 Statement of the problem 

Despitc its pedagogical worth, E lhiopian teacher's proper awareness of the fact 

about instructional pauses h as always been questioned . The widespread 

ins tructional prac tice in Ethiopia seem s to deny sufficient uninterrupted 

p auses for learners to empower their think ing capa city . Tobin (1987) declares 

that giving less pauses/ think-time in an ins truc tion can reduce/ inhibit 

learners' respon se, dis rupt s tudents' cognitive activity, and deprive learners ' 

creativi ty, which in turn, impair learning . 

A s tudy by Carlsen (1991) a ls o confirm s tha t in most classrooms, s tudents are 

typically given less than one second to respond to a question posed by a 

teacher. His research result shows that under these conditions, studen ts 

generally give sh or t, recall respon ses or no response at a ll rather than giving 

answers th at involve higher-level thinking . In a s imil a r mann er, Seime (1 999 ) 

states that m any teachers would find it difficult to get average wa it- time to 

4 



three second or lon ge r. According to Seime (1999), what ap pea rs to be a s imple 

techniqu e th a t makes a fund a m en ta l impac t on reason ing, ro les a nd n orms in a 

c la ss room is , in fac t, diffic ul t to lear n . 

Addition a lly, Stahl (1994) pu ts-over ex tended p e r iod s of pau ses in teachers' 

ins truction ten d to inc rease the confu s ion , heighte n the fru st rat ion , anci I(;ad s 

to no respon se a t a ll. Each period of pau s es a t d iffe rent place and time of 

c lass room instruction sho uld the n be approp riate to th e n eeded cogn itive tasks 

in that p a rti cu lar s it uat ion . Thus, it is tea c her's job to man age a n d gu ide the 

duration a nd frequ ency of th e pa uses prior to a n d immediate ly fo llowing each 

kind of verbal beh aviors so that the p rocessi n g th at n eeds to occur is 

successfully com pleted. The present s tudy thus sets ou t to asses s the place of 

instructiona l pa u s es in classroom instruction. 

1.3 Objectiv es of the study 

This s tudy is a im ed at assess111g the pau ses during classroom instruction . It 

s pecifically aim s to: 

> assess to wha t extent teachers a re a ware of the pau ses Jl1 th eir 

ins truc tion, 

> find ou t h ow teach ers u se/ imp lem ent p a u ses in their ins truction, 

> investigate which kinds of p au ses are em ployed 111 teachers ' 

ins truction, 

> to see the impact of pauses on teach in g-learning process . 

5 



1.4 Significance of the Study 

Hopefu lly , the study is expected to have the I·ollowing contrib utions : 

> ft gives teachers an awareness to evalu a te th e length of pauses at 

different place and time of classroom instruction. 

> It is hoped that the result of this study will promote the use of pauses 

in the whole instructional setting, which s ignificantly contributes to [he 

improved quality of learning and teaching 111 the classroom 

environment . 

>- It is also hoped that this s tudy would encourage teachers to carry out 

further studies on the area. Thus, it leads teachers towards the 

appraisal of their classroom pausmg behavior and the informed 

application of their observation. 

1.5 Limitation of the study 

The inabili ty to find comprehensive and in -depth treatment the area in the 

theoretical back up was one limitation of the study. Moreover, insufficient 

number of classes \ teachers to be observed was another problem of the 

researcher. Lack of adequate related local study h as also limited the current 

researcher. Despite these, the current researcher h as tried to overcome the 

possible shadows that may be cast on the outcome of the study. 

6 



1.6 Scope and Delimitatio n of t he s tu dy 

Desp ite the com plexity and unpred ictab ili ty of classroom dynam ics, the study 

had certain de limitations. One limitation is t hat the stu dy dealt with only one 

aspect of instructional variable i.e . "Pauses" in teachers' instruction. Thus, only 

classroom verbal behaviors related to the objectives stated were included in lhe 

stu dy . C lassroo m discourses that were extraneous to the lesson al·e not deal. 

with. 

Besides, as th e li teratu re does not set a time limi t for "Task Completion Work 

Time" , it is n ot justifiably treated in this stu dy so as to avoid subjectivity. 

Moreover, th ou gh in st ructiona l pauses can be a pplied in a s imi lar manner for 

oth er su bjects, the presen t stu dy deals only with EFL classrooms . 

7 



CHAPTER TWO : REVIEW OF RELATED LITERATURE 

2.1 The Essence of Instructional Pauses 

The study of langu age learn ing and teach ing has gone through successive 

methods and approaches in the language education spectrum. Across the 

development, some approaches have been designed in order to overcome the 

shortcomings witnessed in others. The behaviora l approach to learning, for 

example, has been cri ticized for the fact that it limits creativity and self·· 

expreSSIOn, Ignores cognitive process, and overlooks personality traits of 

learners. 

Thus, in the recent years , language learning theory has been reshaped a nd 

transformed into cognitive field theory and discovery learning . In this holistic 

approaches thought, perception, motivation, individua l traits and theore tica l 

deductivity are looked at thoroughly . Moreover, constructivism is becoming a 

dominant theory. According to this theory, knowledge/meaning is constructed 

in the learners' mind Via the interaction of n ew information with the old 

information existing in the long term m emory. Accordingly, it is felt that it is 

appropriate to examine classroom practices against these contemporary 

insights. 

The fact that language classroom is specifically designed for the purpose of 

facilitating language learning should constitute sufficient justification for 

studying what goes on there. Classroom research can focus on teachers, 

learners or on the interaction between teachers and learners . The purpose of 

classroom-oriented research is to identify the pedagogic variables that may 

facilitate or impede language acquisition. The variables may relate to the 

learner, the teacher, the instructional treatment or some form of interaction 

a mong these factors . 

8 
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An important aspect of classroom situation is the ve rbal behaviors that occur in 

an instruct ion . The term verbal behavior enta il s both teachers' ancl s tudents' 

discourse as well as the interaction between the two. Basic instructional 

variab le that is recently addressed by second language classroom researchers 

such as Stah l (1990, 1994), Rowe (1972, 1974, J.986), Tobin (1986, 1987) ancl 

Marzano (1993) is the pauses within classroom verbal behaviors. In slructiollC11 

Pause can roughly be defined as silent periods at different places and rime of 

class room instruction (Stahl, 1994). 

Being an essential feature of classroom verbal variable, the concept of 

instructional pauses is coming to light in the study of classroom discourse . In 

literature, the concept of instructional pauses is addressed in d ifferent words 

and phrases. The commonly u sed key words are: wait-time, think-time, pause 

time, lapse time, s ilent period and pausing. As all these terms entail a common 

essence, they are u sed interchangeably in this work. 

Scholars on the area describe the concept of instructional pauses 111 the 

following ways . 

Rowe (1972) identifies two types of wait times to occur in teachers' in struction. 

These are 'wait time l' and 'wait time II' .Wait time I refers to pause duration 

that follows teacher utterance. Wait time II refers to the duration of the pause 

that follows students' utterance. In mos t classroom instances, the first wait­

time appears followin g a teacher question, and the second wait time appears 

following a student response to a question. According to Rowe (1972), an 

extended or criterion wait-time refers to an average duration of three to five 

seconds . 

9 
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La ke (1 973), on the oth er ha nd, s ugges ts tha t pa u ses in class roo m instruction 

needs to be descri bed in te rm s of the pe riod of s ile nce th a t p recedes teacher­

ta lk . Accordingly, he forward s two de scr ipt ions ba sed on whi c h a spea kcr can 

co mmand over the pa u se dura tion . Teach er wa it-t ime is described as th e length 

of the pause preceding tea ch er ta lk , and student wait- time is described a s the 

length of the pause preceding s tudent-ta lk. Th us, the two descr iption s lead to 

the fact that teac her or s tuden t ta lk can precede the re levan t pa u se in e ither 

case . 

Fowler (1 975) a lso ident ifie s s tuden t controlled s ile nce and teach er con t rolled 

s ilence . Th en h e se ts four d ivision s of pauses : teacher rea ction wait -t ime , 

s tudent reac tion wa it- time , teacher initia ted wa it- t ime and s tudent initiated 

wa it-time. 

According to Tobin (1986) wait-time is iden tified in term s of duration of pauses 

separa ting s peaker s .He iden tifies two types of pau ses . The first is a pau se tha t 

separa te:; two teach er uttera n ces and the second is a p au se prcccd in g a teach er 

utterance that fo llows a studen t u ttera n ce . 

Based on the p lace they occur or by th e primary fu nction they perform during 

conversation and di scu s sions, Stah l (1 990) iden t ifies eight categor izes of s ilen ce 

periods in a clas sroom instruction . Pos t - Teach er Question Think-Time , Wi thin­

Students' Response- Time, Pos t- Student's Resp onse Th ink-Time, Student 

Pause-Time, Teach er Pau se-Time, Within - Teach er Presenta tion pau se-Time, 

S tudent Task- Completion work- Time and Impact pau se- time . 

Though the a bove identifications/ descrip tion s a ppear different , they deal with a 

common cen tral idea, i .e . s ilence periods ela p sed in different place and time of 

classroom ins truc tion. Th e in s tructiona l pau ses identified by Stahl (1990) 

a ppear fea s ible for this resea rch as it d ist inc tive ly s h ows th e differen t 

10 



in s truct ional pauses across an instruct ion . Thus, Stahl's identificalion has 

been applied as a framework in the present study . 

2.2 Categories of Periods of Silence 

Based on their purpose and where they occur, Stahl (1990, 1994) di scusses 

periods of si lence under e ight groups. 

2 .2.1 Post· Teacher's Question Wait - time 

Post-teacher's que s tion wait-tim e occurs when a period of 3 or more second s 

of uninterrupted silence follows a teach er's question, so that s tudents have 

sufficient unin terrupted time so as to first consider the question and then 

respond to the query . To be most effective , this period of silence should follow a 

clear , well - structured question with cu es so that s tudents can construct 

adequa te answer s . Conversely, extended periods of silence following imprecise 

questions tend to increase confusion, heighten fru stration, and lead to no 

respon se at all (Stahl , 1994). 

2 .2.2 Within -students' Response Pause-Time 

Within- s tudent's respon se pause- time, as the n ame indicates, occurs during 

studen ts' response, explanation or a ny kind of statement by the student. 

According to Stahl (1990), this period of silence can last up to three or more 

seconds. By definition, no one except the student m aking the initial s tatem ent 

can interrupt this period of s ilence . The s tudent m ayor may not need to take 

the full three seconds, or hel she may n eed more than three seconds . It is up to 

the student to m ake the decision. The widespread practice is tha t teachers 

interrupt students from completing their responses. However, if teachers mange 

to extend th is period of si len ce to at least three seconds, students a re like ly to 
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instruct ional pauses across an instruction. Thus, Stahl's identifi cation has 

been app li ed as a framework in the present study. 

2.2 Categories of Periods of Silence 

Based on their purpose and where th ey occur, Stahl (1990, 1994) di scusses 

periods o f silence und er cight groups . 

2.2.1 Post- Teacher's Question Wait - time 

Post-teacher's question wait-time occurs when a period of 3 or more seconds 

of uninterrupted silence follows a teacher's question, so that students have 

sufficient uninterrupted time so as to first consider the question and then 

respond to the query. To be most effective, this period of silence should follow a 

clear, well- structured question with cues so that students can construct 

adequate answers. Conversely, extended periods of silence following imprecise 

questions tend to increase confusion, heighten frustration, and lead to no 

response at all (Stahl, 1994) . 

2.2.2 Within -students' Response Pause-Time 

Within- student's response pause- time, as the n ame indicates, occurs during 

students' response, explanation or a ny kind of s ta tement by the student. 

According to Stahl (1 990), this period of silence can last up to three or more 

seconds. By definition, no one except the student making the initial statement 

can interrupt this period of silence. The student mayor may not need to take 

the full three seconds, or hel she may need more than three seconds. It is up to 

the student to make the decision. The widespread practice is that teachers 

interrupt students from completing their r esponses . However, if teachers mange 

to extend this period of silence to a t least three seconds, students are likely to 
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be volunteer to give res pon ses . Thus, s tuden ts can prov ide the expec ted 

in fo rm a tion (response), eve n without the teacher's prompt (S ta hl , 1990). 

2.2.3 Post-students' Response Wait-Time 

Thi s three or more second of un interrup ted s ilence occ urs afte r a s tude nt h a s 

co m pleted a response and t ill o th er s tudents ma ke their reactions or co mment s 

on their frie nd 's res ponse . Thi s period allows other stu den ts to th in k , formu late 

a re ply, a lte rnative response a nd reflec t on what has been said a nd to consider 

\Vh a t to say next. If students are to interact during academic discu ssion, they 

mu s t be given time needed to consider one another's res ponse so that they 

can have dialogue a m ong themselves . In relation to this , Tobin (198 6: 192) 

writes: 

The teacher can use the pauses following stuclent 
cliscourse/ response to clecicle on an appropriate course 
of action. A number of alternatives are possible. For 
example, the teacher might clecicle to react to what the 
stuclent has saicl, paraphrase the stuclent's answ er, 
provicle an explanation, as k another question, move on 
to a new topic, allow the stuclents to continue to 
speak, or calion another stuclent to responcl or react. 

2 .2.4 Students' Pause -Time 

Student's pause-time occurs when a s tudent pauses or hesita tes during a self­

initiated question, comment, or statem ent. This time lasts for three or more 

seconds of uninter ru pted s ilen ce till the student finishes his \ h er self-initiated 

statements . In prin ciple, n o one excep t the student making the initial statement 

can interrupt this period of s ilence . The student mayor may not need to take 

the full three seconds or may need more than three seconds. It is the student 

who is responsible to make the decision (Stahl , 1994). 
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2.2.5 Teachers' Pause -Time 

This kind of si lent periods can occur at different place and time during a class 

period . These are pauses deli berately made by teachers to consider what just 

took place, what the present s ituat ion is, a nd what their n ext statements or 

behaviors could a nd s hould be. Teachers' Pause Time m ay las t for three or 

more secon ds of uninterrupted si lence . When students ask a quest ion that 

requires more than a n immediate\short reca ll answer, such pauses a re 

essen tial for teachers to make a ref1ective thought and provide proper response . 

Furthermore, when students have asked for further clarifications, clearer 

explanation or better examples teachers can make u se of this pause periods to 

make deep and thoughtful justification (Stahl, 1994). 

2.2.6 within Teachers' Presentation Pause -Time 

According to Stahl (1990, 1994), Within-teacher's presentation pause-time 

occurs during lecture presentations or other extended information input 

periods. Such a pause-time is observed wh en teachers deliberately stop the f10w 

of info rmation and give students three or more seconds of uninterrupted silence 

to process the jus t presented information. These pauses a llow studen ts time to 

consolidate their thinking with no request of them to follow with a public 

response. In effe c t , this period of s ilence provides students uninterrupted time 

to momentarily consider the information of the teacher's presentation In 

sm aller, "bite-sized" chunks, rather than a ll a t once (Stahl , 1994). 

2.2.7 Students' Task- Completion Work -Time 

According to Stahl (1 994) studen ts' task-completion work-time refers to the 

uninterrupted silence period provided for students to remain on-task. This 
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period allows students to comple te a s hort or lengthy academic task that 

demands their undivided attention . Th is period of unin terrupted si lence should 

be app ropriate to the length of time students need to compl ete the particu lar 

task. 

2.2.8 Impact Pause -Time 

It is a kine! of pause time that occurs when the most d,"amatic way to focus 

attention at a given time is to provide a period of uninterrupted silence . Impact 

pause-time may continue for more than three seconds or far longer periods, up 

through several minutes , dependin g up on the time needed for targeted 

cognitive or a ffec tive impac ts. One example of a desired res ul t is creation of a 

particu lar m ood or affective environment when sudde n silence may gene rate 

feeling or mood of anticipation , expectation, drama, su spense, or uncertainty. 

Another exa mple is providing time for s tudents to consider and internally 

respond to a rhetorical question before continuing with additional information 

or activity (Stahl , 1994). 

2.3 Wait-time and Student Achievement 

Research, both local and international , indicates that teachers, at any level, ask 

numerous oral questions during instruction; (Seime, 2002), (Amdesellassie, 

1999), (Perrot, 1982), (Chaudron, 1988) and (Alemayehu, 2004). 

An information processing model of learning as Gagne and Yekovich (1993) as 

cited in Duell (1994), suggest language learning is an information processing 

activity involving cognitive task. Consequently, providing language lea rners 

with time to formul ate their response to teachers ' questions before they begin 

speaking would increase the qua lity of answers, especially answers to 

questions requiring m ore than a mere recall of information. 
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According to this model, to answer a question, the learner must locate the 

relevant information in long- term memory, retrieve it into working memory, 

ch eck to see if the retrieved information does answer the questi on, apply it to 

principles\concept and new situ ations and later answer the question or make 

anothe r thought if unable to answer. For all these to happen, the learner 

needs time i. e . think -time/wait-time . Hence, providing thinking time before 

expecting the student to respond to a question allows the student to search, 

retrieve, apply, evaluate and, if needed, do additional searches before 

responding. 

In the same way, Glover (1989), cited in Carl sen (199 1) , has penned the fact 

that providing thinking time for students to complete mental process and 

answer questions successfully has the fo llowing positive effects: 

~ students master the content, 

~ s tudents get opportunity to retrieve relevant information to the cue 

given in the question, which increases the probability of arriving at 

the correct answer and retrieving the idea later, and 

~ students are encouraged to elaborate on information which IS later 

stored , and provide more pathways to the relevant idea . 

To bin (1987) also argues that, in order to relate a nd a pply newly learned 

information to their prior knowledge, language learners call for silent period to 

cognitively process information. That is to mean, whenever n ew information is 

brought to foreign language learners , unlike first la n guage learners, they need 

time to m entally process the former knowledge in their schema so as to react 

and create a link with the n ew one. 

Thus, if classroom teach ers fail to provide adequate time for cognitively 

processing information, the potential be ne fit s mentioned above are likely to 

be reduced or eliminated . Stating the problem, Stahl (1990), indicates that 
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inadequate response time results in an in terruption of learners' cognit ive 

process, which in effect makes th e learner miss the next verbal behaviors. The 

foregoing discussion, therefore , indicates that extending instructional pauses 

like 'wait-time' results in students' achievement and an improved ways of 

learning. The achievement can be either immediate or to be seen across time . 

2.4 The Role of Instructional Pauses in Higher Cognitive­

Development 

Tobin( 1987) asserts that if language learners are perceived as an information 

processing learner, teaching roles can be defined in terms of mainta ining 

appropriate student cognitive task involvement and thus utilizing th e cues to 

stimulate the cognit ive processes are essential aspects of leRrning. Hence , in 

accordance with the information processing model of learning above, (see 2 .3) 

the stimuli used by teachers to cue learners to particular cognitive processes 

are important components of a classroom learning environment. 

If students' learning is actually wanted to be influenced by the teacher 

discourse, the information in the d iscourse needs to be cognitively processed by 

the learner. For this to happen, the rate at which information is presented 

should be matched with the cognitive processing capabilities of students (Duell, 

1994) . The time which students are let free to cognitively process information is 

what is called in this study as instructional pauses/ think-time. 

The cognitive processing model, described above Gagne and Yekovich (1993) as 

cited in Duell (1994) highlighted the importance of actively processing stimuli 

within few seconds of receipt. Unless active processing occurs, the stimuli are 

likely to fade from the storage system and be lost . Consequently , if learners are 

to benefit from instruction, it is important that sufficient time is provided for 

cogni t ive processing. To ensure that adequate time is provided it seems to 

fo llow that teachers should consciously manage the duration of pauses after 
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solicitations and provide regular in te l'vals of silence during explana tio:1s , It is 

these intervals of s ilence periods that the present st udy treats as instruction al 

pauses, 

2.5 Changes Associated to Extended Instructional Pauses 

When an instructional pause, like wait- time, IS extended at least to th ree 

seconds, there are changes that could occur in student and teacher behilVio r. 

Some of these changes are fairly immediate, while others occur over time , 

2 .5.1 Changes in Student Behavior 

Rice, 1977; Chaudron, 1988; Perrott, 1982; and Stahl, 1994 have identifiecl the 

following changes in student behaviors: 

» the length and correctness of their responses increase, 

» the number of their "I don't know" and no answer responses 

decreases, 

» students offer more evidence in support of their responses, offer more 

speculative thought, and give more complex answer. 

» the number of volunteered, appropriate answers by large number 

of students greatly increased , 

» the score of students on academic achievement tests tend 

to increase 

Similarly, Tobin (1986,1987); Amdesellassie (1999), have pointed out 

the following positive outcomes to be manifested from an extended post 

teacher question and post students' responses wait time: 

» more quality student discourse and less failure to respond 

» increased in alternative responses, 
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>- increase in the complexity and cogn itive levcl of student 

respo nses 

>- decreased disciplinary move 

>- more student initiated d iscourse 

>- more student to student interaction s / conversation 

>- language con tent perceived to be less difficu lt 

:;.. decrease in stud ent confusion 

>- in creased e laboration, improved language and logic 

>- more confidence and good spirit 

>- decreased apathy towards English 

>- increased students' participation and self correction 

>- fewer student interrup tion s 

>- longer pauses within con ver sation s 

>- high er achievement . 

2 .5.2 Changes in Teacher Behavior 

When teachers wait patiently in silence for 3 or more seconds at appropriate 

instructional ins tances, positive changes in th eir own teachers' behaviors a re 

also manifested . 

Stahl (1994) reports the following four important improvemen ts on teach er 

behavior. 

>- Their questioning s trategies tend to be m ore varied and flexible . 

>- They decrease the quanti ty and increase the qua lity and variety of 

their questions. 

> They ask addi tiona l questions tha t require more complex information 

processing and high er level thinking on the pa rt of s tudents . 

>- Teachers' expectation s of the p er form a n ce of cer tain students seem to 

Improve . 
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The ro llowing points are added by (Tobin 1986, 1987; Sadker, 1997; 

and Rice, 1977) : 

.,. Less teacher ta lk 

;;. Fewer l-epeated vel bal pat lerns 

" Fewer chain qu es tion s 

.,. Teacher comments are less disjointed and more nu ent 

> Classroom di scuss iot" becomes more logical. th oughtrui and 

coherent 

.,. Less mimicry 

.,. Fewer low level react io n 

.,. Lesser teacher anxiety 

.,. Less teacher intelTuptions 

" Increased proportion of teacher soliciting, s tructuring and probing 

>- Ins tructors get a n opportunity to get some feedback on studen t 

p roblems in u n derstanding certa in aspects of lecture 

2.6 Pauses in Classroom Questioning 

Talking a bout cla ssroom verbal behaviors, questioning IS one area of great 

con cern. Bein g embedded under classroom verbal interaction, questioning is a n 

a rea in which the effect of in struction a l p a u ses is observed . Questioning is one 

of the techniques that greatly con tribute to effective classroom teaching and 

learning. As Kissock and lyokrtsuun (1982) indicate, effective questioning has 

greater potential than any other teaching method for s timula ting s tudents ' 

thinking. Questioning cha n ges the traditional one way mode of delivery from 

the teacher into a bidirectional way, which makes learners ge t involved in 

classroom discussion . 

Classroom qu es tion ing can be studied from diver se t heoretical orien tations . 

Carlsen (1991) says that most of the research works on classroom qu estioning 

are grounded in two importan t paradigm s; Process-Produ ct Parad igm a nd 
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Sociolingui stic Parad igm . Research in the process-product tradition has 

focused on the relationship between discrete observab le teache r questioning 

pract ices and student outcomes . In th is paradigm, qu es tioning is stud ied from 

its interactional point of view by constructing tiL'(onomy of teacher behaviors 

and relating them with individual student ou tcomes . Common and primarv 

student outcomes are s tudents' ach ievement and students' questions and 

responses . 

Sociol inguistics offers an alternative paradigm lor the study of questioning in 

classrooms . (Carlesen, 1991 : 158) writes: 

Sociolinguistic is concerned with the interdependency of 
language and s ituation. In contrast to other linguistic 
orientations, a sociolinguistic approach will emphasize 
the role of social context in the interpretation of spo /cen 
language 

As the very purpose of the present study is to assess teachers' pauses in 

classroom instru ction, the discussion in this paper is broa d ly geared towards 

the product-process approach. Most of the arguments in this project focus on 

the silent periods in the respon ses and reactions th at teachers and students 

have during questioning. Other features of questions like context a n d content 

remain untouched , but it should be noted that thorough understanding of 

questioning dem ands critical examination of m a ny features includin g the 

mentioned ones. 

2 .6.1 Responses and Reactions to Ques tions 

The way teach er s a n d students respond to questions and an answer 1S an 

important process of classroom questioning. One related a rea, heavi ly 

researched a t the international level, is teach ers' wait-time in questioning. 

Skillful a nd proper implem en ta tion of instructional pauses like wait-time in 
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teachers' qu es tioning contributes a iot for ma inta ining class room discourse life . 

Hence, it is a ppropriate to a sk 'why most s tuden ts fa il to act ive ly pa rticipate 

more in ques tion and answe r exchanges?' is an absolutely esse ntial ques tion? 

One possible way of attempting to a ns we r this ques tion is to carefully and 

cri tically exa min e teachers ' wait - t im e while pos ing a questio n. According to 

Rowe (1 986) teach ers as k students to ans wer question s a nd often wait for 

less than a secon d for the stude n ts Lo start to reply , a fter the stude nt s top 

s peaki ng, th ey immedia tely react by givin g thei r res ponses or ral Sl11 g 

further ques tion s . Such quick reaction s by teache rs are likely to cut off 

students thought a nd e laboration. 

However, if the wait- time fo llowing teacher question is a little bit extended 

to th ree seconds or more, there are marked changes on student discourse, 

teacher discourse, s tudent ach ievem ent and student cognitive development . 

Moreover, scholars like Marzano (199 3) claim that questioning is one way of 

teaching thinking in a classroom. 

2 .6.2 How Classroom Teachers Approach the Teaching of Thinking 

In earlier educationa l processes, the call for the teaching of thinking seemed to 

be overlooked . Nowadays , however, the idea permeates the discussion of 

educational reforms. In the current cognitive theory of learning, plenty of 

educators like Marzano (1993) strongly advocates the teaching of thinking as a 

n ecessary component of school reform . 

A wide variety of techniques have been designed to enhance the thinking of 

students. According to Marzano (1993) these techniques can be sorted into 

three major categories. These ar e : questioning technique, writing technique and 

general information processing strategies. Among these, the questioning 

technique appears to be releva nt to the concept of wait- time. 

2 1 



Scholars like Permt (1982) and Ki ssock and lyortsuun (1982) believe that 

qu estion in g is the most frequently used classroom me thod of enhan cin g 

thinking . To make sure th a t they a re enha ncing higher orde r thinking, ma ny 

teachers rely on class ification systems or taxonomies that di ffe rentia te the 

levels of thought various ques tion s e licit. 

One genera l c la ss ification of question s lS a s rec ita tion quest ion s and 

cons truction questions . Recitation qu es tion s require s tuden ts to s im ply retrieve 

information previous ly learned. Construction questions, on the other hand, 

require stu dents to make higher order thinking and construct new knowledge 

th at are not previously learned . Another oldest method, yet mos t popu lar 

sys tem of classifying questions, is u sing the Bloom's (19 56) taxonomy: 

Knowledge, comprehension, Applicat ion, Analysis, Synthesis, and Evalu ation. 

However, scholars like Ennis (1981 ) and Wood (1977), cited in Marzano (1993), 

claim that teachers h ave little success in differentiat ing one level from another , 

specifically at the higher levels. Thus, th ese scholars believe that one way of 

enhancin g thinkin g is the proper implementation and manipulation of wait ­

time. Given its simplicity and ease of execution, wait-time a ppears to be an 

effective instructiona l technique. 

When teachers let th e students to have three to five seconds afte r posrng a 

question, students will have the opportunity to think on the qu estion and 

produce a speculative response. Yet, as these schola rs put, it should be noted 

that the utility of wait-time as a s trategy for enhancing thinking, appears 

limited in that the general conclusion about its casual r elationship with higher 

level thought is that it is a necessary but not s ufficient condition. 
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CHAPTER THREE: METHODS AND PROCEDURES 

3 .0 Introduction 

Th e s tudy aims to inves tigate in structional pauses in a language classroom. 
S imi lar to studies conducted at international leve l by Rowe (1974), Tobin (1986) 
an d Blancheff (1999), th e presented study broadly followed a qualitati\'e 
approach. Thus, attempts have been made to assess teachers' awareness anci 
implem entation of instructional pauses in their c la ssroom practice. To ac hi c';e 
these objectives, certain procedu res were followed. This chapter, hence, deals 
with procedures followed in the study, the respondents, the instruments and 
ways in which data a re organized and presented. 

3.1 Subject of the study 

The responden t s of this study were twelve instructors teaching College Englis h 
at Addis Ababa University . College English was selected as it is expected to 
h ave classroom interaction s, which are likely to be tter exhibit the variable 
u n der investigation , th at is, pa u ses in classroom in stru ction . Among these 
twelve teacher s , five were observed with the help of video recording. From the 
five tea chers, the researcher observed eight different ses s ions . In that, three of 
the teachers were observed twice and the oth er two only once. 

3.2 Instruments o f the study 

Following inte rnational s tud ies by Rowe (1 9 74) and Tobin (1 98 6) , the 
research er em p loyed a n observational approach . In doing so, a video camera 
and a questionnai re were used a s re liable instruments to collect re levant 
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infonnntion fo r the study . Altogethe r, there were l 8 teachers in volved in the 

Coll ege Engl is h course . Though there was an in tention to take a ll the teachc rs 

as s ubject of the study, the research er managed to get the questionnaires fill ed 

in only by 12 of them . 

3.2.1 Classroom Observation and Records 

Classroom observat ion was the main data collection instrument for the s tudy . 

The obse rvation was don e with the help of a video camera. As it was 

invest igated , three of the observed classes were totally teacher-dominated while 

in two classes, students were making ind ividual presenta tions. Then , two 

lessons , which had bet ter in teraction, were selected for close examination as 

source of data. 

First, the researcher, with two co-observers who received training on aspects to 

be fo cu sed on during the observation session, recorded the eight different class 

periods. Then, the researcher and the assistants watch ed each recorded 

sessions thoroughly . 

Before counting the pause time in the selected lessons , the researcher first 

made a rough transcription of the two lessons by m arking instructional places 

where pauses were supposed to be made. In other words, chunks were made to 

show the pausing patterns across the whole instruction. This helped both the 

researcher and his co-observers to visibly know where pauses be tween verbal 

behaviors could be measured. The ins tructional places/chunks were m arked 

based on the category recommended by Stahl (1994). However, one kind of 

pau se (student Task-Completion Pa u se - T()TIe) was reserved in the a nalysis as 

it is likely to bring about subj ectivity . 
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While watchin g the video record , both th e researc her a nd th e co ~ obse rvers 

u sed a stopwatch to measure the pause timing b e tween marked uttercm ccs . 

Counting th e dura tion fo llowed th e following procedure ; firs t the video was 

played till the expec ted ve r bal beh avior a ppeared. Then , th e video was stopped 

exactly a fter the end of the expected verbal beh avio r. Later , the tim e difference 

between the two ver bal behaviors was record ed and w ri tten at th e marked 

place . 

In s hort, counting of the durat ion between utterances /verba l behavio rs from 

the recorded video was done in th e followin g procedure : play- ' stop-> reco rd 

-> play---> stop--> record. Bes ides the s topwatch, the tim e on th e video ca.ssette 

player was a lso used as a reference . 

After that, average duration from the three raters, the researcher with his two 

co~observers, and the video cassette player was taken as a dependa ble data. 

For easy understanding, decimal seconds were rounded to the nearest whole 

number. Later, the obtained pause durations were examined against the 

standard s e t in the literature. Additionally, for increasing precls lOn and 

accuracy , the researcher alone repeatedly watched and checked the obtained 

figures. 

Later, the two lessons were retranscribed by writing the measured pause 

durations (in seconds/minutes) before a nd after the marked classroom 

utterances/ discourse (See Appendix I and II) .Classroom discourses that were 

irrelevant to the lesson objectives, for discipline or classroom organization, for 

example , were not considered in the an a lysis. 
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3.2.2 Questionnaire. 

The teachers' questionnaire \Vas des igned to gather data on the teachers' 

awareness , opinion and classroom implementation of th e different kind s of 

pauses in an instruction. The questionnaire comprised of 20 items. The items 

\Vere, in general, designed to elicit the different kinds of pauses 111 an 

instruction . Both open and close-ended questions were included 111 the 

questionnaire. For easy understanding and proper response from respondents. 

cues were provided. 

In order not to limit the respondents' response and elicit the necessary 

information, the respondents were asked to add their own option, if any, \Vhen­

ever th ey were asked objective type questions. 

Before its actual u se, to make it valid and reliable, the form a t and content of 

the questionnaire was evaluated and revised repeatedly by the researcher and 

his supervisor. Later , fourteen questionnaires were distributed to the teachers. 

Among these, twelve were properly filled in and returned to the researcher. 

Then, the respon ses from these twelve teachers were tabulated and used as a 

data source for the analysis. 

3.3 Triangulation 

Eventually, data obtained through the recorded lesson and the questionnaire 

were compa red and contrasted to arrive at sound conclusion. At first, the data 

from the two recorded lesson s were presented in sepa rate tables . Then, the 

result from the questionnaire is discussed by comparing and contrasting with 

the result from the recorded lesson. Finally conclusions were drawn based on 

the results obtained. 
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CHAPTER FOUR 

DATA ANALYSIS AND INTERPRETATION 

4.0 Introduction 

In this chapter, analysis and interpretation of the organ ized data are presented. 

Based on the data obtained from the records of classroom practices and the 

teachers' questionna ire, the analysis is m ade in two separate sections . 

The firs t part deals with the discussion of the data obtained from classroom 

records. To analyze the data obtained from the video record, Stahl's 

classification of instructional pause was applied as a framework . Thus , each 

kind of instructional pause was discussed in sequence. The different kind s of 

instructional pauses marked in the lesson transcript were addressed in terms 

of the indicated line of move . 

The second part discusses th e data gathered through the teachers' 

questionnaire . An attempt was made to compare and contrast information 

obtained from the two instruments . 

4.1 Data from the lesson transcript 

In the following sub sections, the data obtained on the eight different kinds of 

instructional pauses are presen ted in the form of table and discussed thoroughly. 

4.1.1 Post Teachers' Question Wait-Time 

Summary of teachers' wait-time is presented in tables as follows . 
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Table 1: PTQWT in Seconds 

Transcrip t 1 

PTQWT No of Percentage Line of move 

in sec. Questions of quest ions 

Osee 4 18.2% 106,108,110,112 

1 sec 5 22 .7% 008, 008, 053,077 and 096 

2 sec 9 40.9% 009,013,023 ,034,043,048,053 , 

088 and 093 

3 sec 2 9.1% 01 9 and 032 

4 sec 2 9 . 1% 058 and 070 
--

Total=22 
I 

Transcript 2 

PTQWT No of Percentage Line of move 

in sec. ques t ions of 

questions 

Osee 13 35. 1% 003,013,045,059,059,070,084,085, 

094,094,105,105 and 128 

1 sec 7 18.9% 053,071,077,087,117,125, 155 

2 sec 10 27% 05 1,059,074,089,094,110,126, 

144, 15 1, 155 

3 sec 3 8. 1% 064, 131, 140 

4 sec 2 5 .4% 0 96, 153 

5 sec 1 2.7% 057 

6 sec 1 2 .7% 05 1 

Total=37 

As could be seen in th e above tables, the first teacher totally posed twenty-two 

questions and the second teacher posed thirty-seven questions during their 

recorded lessons . 
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Nin e of the twenty-two qu es tion s (40. 9°A)) a s s hown in the fir s t table we re 
fo ll owed by a wait-time of two second. Bes ides, four of the teacher 's ques tio n s 
(18 .2%) were followed by a wa it- time of ze ro seconds . Furthe rmore , five of the 
teacher 's questions (22 .7%) we re followed by a wait-t ime of one seco nd. (See 
a ppen dix J) 

In very few qu estionin g in s ta n ces (1 8 .2%), the teacher provided an a ppropri a te 
wait -time of length three and four seconds . However, this is very insignificant 
com pa red to the tota l numbe r of ques tions posed by the teacher in th e record ed 
class period, a s indicated in Transcr ip t on e . 

Though it seems a bit better, the second transcript a lso showed a s imilar 
situation. Among the thirty-seven questions posed, thirteen of them (35.1 %) 
were followed by a wait-time of zero second. This shows that the teacher mostly 
did not give students the opportunity to think on the questions. Ra ther, 
teachers cut off students' thought by making quick reactions, unneces sary 
repetitions and restatement of the ques tions. Such reactions are likely to 
demotivate students a nd m a ke them s top a ttempting questions . As the 
summary of Transcript 2 presented in the above table shows, for seventeen 
questions (45 .9%) only a wait-time of one to two seconds were given , which 
again are not s ufficient enough for undergoing the necessary thoughts. 

As shown in the table, six questions (1 6 .2%) were followed by appropriate wait­
time duration of three to five seconds, which is believed to be fairly long 
duration . 

The table (Transcrip t 2) a lso s hows at that there was a wait-time that lasted for 
s ix seconds following one of the th ir ty seven questions (2.7%). Such over 
extended wait-time , according to Stahl (1 990) , may lead students to confusion 
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and fru stration. Nevertheless, as s ix seconds is not fa r beyond the given limit in 

the lite rature, a student was seen giving a correct answer to the teacher's 

qu estion instead of being confused. 

Thus , it is e\'ident from the fi gures in th e table (Transcript I) that, the majority 

of the questions, 18 among the 22, (81 .8%) were followed by a wait-time that 

lasted for not more than two second s . S im ilar ly, thirty of the thir ty seven 

questions (81 %) in the tab le (Tra nscript 2) were followed by a wait-time that 

lasted for not more than two seconds . The figures, hen ce , reveal that the 

majority of the question s from both teachers were followed by in s ufficient wait­

time . Records have s hown that teachers often interrupted stud ents ' by 

rephras ing / explaining the ques tion and sometimes answering them by 

themselves . 

This hampered students from having enough wait-time to cognitively process 

the question and respond to it in a speculative manner. Scholars like Rowe 

(198 6) and Stahl (1990) stress that if teachers do not manage to extend their 

wait-time to at least three to five seconds, students can not properly process 

the teacher's question in their mind and formulate a thoughtful response. 

Literature on the area shows that , there are plenty of pedagogical merits that a 

teacher could make u se of provided that three to five seconds of wait-time is 

frequently used after questions. Yet, it is unlikely to say that the teacher gave 

sufficient wait-time in the whole instruction, as these durations were observed 

only on very few instances . OnlyI8.2% of the questions from the Erst transcript 

and 16.2% from the second were followed by the recommended time duration 

(three to five seconds). 

From the di scussion so far, it can be deduced tha t the majority of the teach ers' 

questions in the two transcripts were n ot followed by adequa te wait-times 

which let learner s make the necessary cognitive process . Teachers, thu s, denied 
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their s tudents the opportunity to process a proper though t, which could help 

them to react to the questions successfully . 

4.1.2 Within Students' Response Pause-Time. 

Th e duration indicating the pauses \Vithin students' respon ses are summarized 

in the following tables . 

Tab le 2: WSRPT in Second. 

Transcript 1 

WSRPT No of responses Percentage of Line of move 

in sec responses 

2 sec 1= 33.3% 010 

1 sec 2= 66.7% 016 and 049 

Total=3 

Transcript 2 

WSRPT in No of responses Percentage of Line of move 

sec responses 

3 sec 2= 66 .7% 072 and 154 

4 sec 1= 33 .3% 097 

Total=3 

As the summary of Transcript 1 sh ows, the teach er waited for students only 

one and two seconds to complete their respon ses. After waiting for a maximum 

of 2 seconds, the teacher was observed interrupting students ' thought in 

different ways. He completed the answer by himself, nomina ted another 

student to answer and rephrased the question for clarification. 
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However , scholars strongly condemn such practices by teachers. Tobin (1987), 

for example, argues that if teachers do not tolerate the pause within students' 

response for a range of three to five seconds, students would not be able to 

think properly and complete their answe rs by themselves. Tob in (Ibid) also 

pointed out that it has to be the student him/herself a nd no one else, to 

interrupt the pau se . 

With regard to the summary of transcript 2, the s ituation seems better. The 

teacher waited for the pauses within students ' responses for three and four 

seconds, which is within the appropriate time range stated in the literature . 

Consequently, it was seen that students had completed their response by 

the m selves. Thus, when a teacher tolerates the pauses within students' 

respon se, h e/ s h e is paving a way for stu dents to form ulate their thought, make 

self-correction , reconstru ct their respon se and com plete the pause by 

th emselves in a ppropriate manner. However, in th e observed lessons , instances 

s h owing extended s tudents' response, wh ich can a llow to p roperly measu re the 

pauses in it, were very m inimal. 

4.1.3 Post Students' Response Wait-Time. 

Twenty-four lines from the first transcrip t an d eight lines from the second 

tra n scrip t (See Appendix I a nd II) demons trated the dura tion of the pauses 

following students' res pon se. Summary of the transcripts regardin g th is point is 

presented in Table 3 below. 
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Tabl e 3: PSRWT in Second 

Tra nscript 1 

PSRWT No of Percentage Line of move 

in sec responses of responses 

Osee 9 39 .1 % 024,029,035,046,056,068,086, 

094 an d 102 

1 sec 10 43.5% 014,020,039,044,065,07 1,084, 

089,091 a nd 096 

2 sec 2 8 .7% 060 and 063 

3 sec 2 8 .7% 045 and 100 

Total=23 

Transcript 2 

PSRWT No of Percentage Line of move 

in sec responses of responses 

Osee 16 69 .6% 023 ,030,036,052,058,065,072 

,075,092,099 ,118, 120, 122 , 

124 and 132 

1 sec 5 2l.7% 046,056,067,145 and 147 

4 sec 2 8 .7% 043 and 054 

Tota l= 23 

As s hown a bove, the first transcript indicates that, in mos t responding 

instances, nineteen among the twenty-four (82 .6%), th e teacher offered a 

PSRWT of zero and one second. Similarly in two instances (8 .7%), a PSRWT of 

two seconds was observed. (See Appendix I) 

These figures, thus, s hows the fact that the teacher did not let learners have 

the opportuni ty to have time to think over their friends' responses, and thus 

they were not volunteer s to commen t and react on them. Rather, the teacher 
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was obse rved reacting to the students' response by himself. The teache r 

repeated students' response, nominated/ pointed to another s tudent, rephrased 

the students' response an d gave the co rrect answer by himself. 

Moreove r , summary of Transcript 1 s hows that there was a PSRWT that lasted 

for three seconds, which is the minimum criterion stated in the literature. 

However, this occurrence, two ou t of the twenty-three (8.7%), was very 

ins ignificant to be mentioned. 

Summa ry of transcript 2 a lso showed s imilar findings . Of the twenty-three 

responses, sixteen (69.6%) were followed by a zero second wait-time. Five other 

responses (21.7%) were followed by a wait-time of one second. This may 

indicate teacher's serious denial of opportunity for students to think and 

comment on each other's response. Though a wait-time of four seconds was 

observed after two student's response (8.7%), the majority of the students ' 

responses (91 .3%) were not brought to others for comments. 

Both teachers, thus, did not extend appropriate pauses following students' 

responses, as it should s uppose to be . Literature on the area by Stahl (1994) 

and Duell (1994) highlights that the pause following s tudents' responses plays 

plenty of pedagogic roles. For example, it helps students' to consider one 

another 's respon se and interact with each other. It also motivates students to 

make volunteer reactions and give comment on the responses from their 

friends. This, in turn, enhances classroom interaction and the dialogue between 

and among students. Sufficient uninterrupted time following students' response 

a lso creates several merits to teachers. Proper duration of PSRWT helps 

teachers to know what course of action to take based on students' response . 

Actions could be reacting/paraphrasing stu dents' response, providing 

explanations or moving to anoth er topic. 
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4.1.4 Student Pause-Time 

Accordin g to Ch aud ron (1988), it is natura l tha t second / foreign language 
lea rners, unlike first language learners, make pauses/hesitation s while making 
different self- initia ted s tatements in a class room . Howeve r , in the case of the 
observed, it was not possible to properly measure the s tude nt pause time. 
Students s imply gave short and chorus responses to th e questions posed by 
teacher s . No s tudent was observed initiating class room talk and making 
extended uttera nces. No kind of ques tion, statemen t or comment was seen with 
the stu dent initiative . (See Appendix I and II) 

It was only in one insta n ce , line 074 of the first transcript, tha t a student asked 
a question though it was inaudible and the researcher couldn't see the pau se . 

As could be inferred from the literature in ch apter two, there exists a similarity 
between SPT and WSRPT. Thus, it is possible to relate the discu ssion in th is 
section to the discussion made under WSRPT. 

4.1.5 Teacher Pause Time 

As it can be viewed from the transcripts (See appendix I and II), the researcher 
spotted out places in the instructional sequence where teachers' pause could 
possibly be seen . Accordingly, fourteen lines from the first tra n script and eight 
lines from the second are marked to measure the teachers ' pause-time. Table 4 
below presents the summary. 
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Table 4: TPT in Second. 

Transcript 1. 

TPT in No of times percentage Line of move 

sec . 

o sec 6 42.8% 047,052,057,072,097 and 

103 

1 sec 2 14 .3% 095,101 

2 sec 3 21.4% 021 ,040 a nd 087 

3 sec 1 7.1% 085 

4 sec 1 7.1 % 073 

5 sec 1 7.1 % 114 

Total~ 14 

Transcript 2 

TPT in No of times Percentage Line of move 

sec. 

o sec 3 25% 004, 139 and 142 

1 sec 3 25% 025,084 and 093 

2 sec 6 50% 049,069,079,102,107 

and 114. 

Total~12 

As depicted in the summary of the first transcript, most of the teach er pause 

instances (42.8%) were characterized by a zero second pause time. Two 

instances (14.3%) indicate a one second of TPT and three instances (21.4%) 

indicate a two second of teacher pause time. 

These instances might suggest that the teacher was not considerate enough to 

examine ongoing classroom situations. This, in turn, has its own harmful 

effects on the teacher as well as the stud ents. For example, Tobin (1987) states 
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that lack of sufficient teacher pause makes the teacher unable to properly 

consider what to take place and thus unable to know what the next verbal 

behavior should be. Besides, Carlsen (1991) adds that a teacher h aving 

insufficient pause time would be unable to answer imaginative questions and 

provid e further clarification or bette r example to students query. 

Summary of Transcript 1 further shows that in three cases (21.3%) teacher 

pause time lasted for three to five seconds. This range, as per the literature, is 

long enough to help teachers consider what happe ns in the class, what the 

present s ituation looks like and what to do or say next. This, however, is 

insignificant as observed in the first sample lesson extract. 

Summa ry of Transcript 2 also reveals a similar result. Among the twelve lines 

marked to measure teacher pause time, three of them (25%) lasted for zero 

second and three other (25%) lasted for two seconds. Most of the pauses (50%) 

lasted for two seconds. 

As mentioned in chapter two, if teachers managed to extend their pause time to 

at least three seconds, they would be a ble to bring marked changes in their 

discourse characteristic, which is a vehicle for learners' cognition . Yet, the 

teachers in the lesson transcript did not manage to do that. Thus, the result 

may be an indicative of teach ers' inconsiderate of how TPT could facilitate th e 

teaching-learning process in a classroom . 

4.1.6 Within -Teacher Presentation Pause Time 

From the recorded lessons, the researcher marked eight lines from the first 

lesson transcript and five from the second which showed WTPPT. Table 5 below 

presents summary of the transcripts. 
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Table: 5 WTPPT in Seconds 

Transcript 1 

WTPPT No of times Percentage Line of move 

in sec. 

O see 5 71.4% 066 ,069 ,075,076 and 092 

2 sec 2 28 .6% 001 a nd 030 

1'otal=7 

Transcript 2 

WTPPT No of times Percentage Line of move 

in sec. 

o sec 1 33 .3% 006 

1 sec 1 33.3% 085 

3 sec 1 33.3% 001 

Total=3 

As indicated in the above table (Transcript 1), among seven of the pauses within 

teacher presentation , five of them (71.4%) lasted for zero second, which mean s 

there was no gap within teacher's presentation. Simila rly, two of the WTPPT 

(28.6%) lasted fo r an insufficient duration of just two seconds . 

The resu lt of the second transcript I S also similar to that of the first . Thirty 

three percentage of the WTPPT s h owed a zero second pause time. Similarly, 

another 33 .3% showed a one second pause time. Again, one other WTPPT 

(33. 3%) s howed a three second pause time, which is fairly long though its 

occurrence is rare. 

These figures indicate that the recorded teachers don't ha ve the practice of 

making pauses in their instruction. As can be under stood from th e transcript, 

the teachers s imply present information without giving students time in 

between to momentarily consider information and consolidate their thou gh t. 
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The s tuden ts, thu s, do not get th e opportunity to co n s ider \Vhat has becH said 

and assimila te nelV knolVledge with previously learned ones. 

It is indi cated by diffe ren t writers that teachers s hould be ab le to conscio u sly 

manage to stop information fl ow durin g lec tures so tha t students can have time 

to shortly process portion of information in the lecture . If not, it is very like ly 

that students would be overloaded with information and get panicked lV ithoul 

grasp ing a nything from the teac her's presentation . For this reason, the pace of 

teachers' information presentation has to be accompanied by pauses so as to 

do it in accordance lVith the learn ers' cognitive capacity. Yet, the teachers in the 

lesson tran scrip ts seemed to be unaware of th is fact. 

From the available literature it can be inferred that the pause-time within 

teach er presentation has some features to share with TPT. Thus, for clarity and 

easy unders tanding the discu ssions under the two sections can be compa red to 

each other. 

4.1.7 Student Task Completion Work-Time. 

In the two lessons recorded and transcribed, the teachers dealt with three and 

two different tasks respectively. The amount of time students were made to 

work on the three tasks is presented below. 

Table 6: STCWT in Minutes and Seconds. 

Transcript 1 

Task No STCWT Line of move 

Task 1 9 min & 27 sec 007 

Task 2 5 min & 12 sec 081 

Task 3 3 minutes 105 
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Transcript 2 

Task no STCWT Line of move 

Task 1 10 min & 12 sec 001 

Task 2(repetition 4 min & 35 sec 021 

of task 1) 

Task 3 2 min & 9 sec 117 

The second teacher (transcript 2) was seen adding extra minu tes when 

students fail to accomplish the tas k in the given time . Thus, h e seemed to be 

conscious of time to be allotted for tas ks. However, a s the literature doesn 't 

state particular time duration for a specific kind of task, it is impossible to 

interpret the figure s above. 

4. 1.8 Impact pause-time 

As stated by Stahl (1994) impact pause time is a s ilence period applied in a 

classroom to focus s tudents' attention to the lesson by creating different 

cognitive or affective impacts like anticipation, expectation , suspense and 

uncertainty on students. However, in the observed classes, none of the teachers 

employed and took a dvantage of this ins tructional pausing technique. 

4.2 Data from teachers' questionnaire 

As indicated in chapter three, the teachers' ques tionna ire comprised of 20 

items. Each item was designed to elicit teachers' response on the differen t kinds 

of pauses in an instruction. The obtained data is discussed item by item as 

fo llows . 

Before directly looking at the pauses in an instruction, it seems feas ible to 

collect teachers ' view on the importance of pauses in an instruction. Thus, item 
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one was des ign ed to investigate what teachers felt about the importance of 

pauses a t different places and t ime of classroom instruction. Th e teach ers' 

responses are presented in the Table 7 below. 

Table 7: Importa nce of Silent Periods. 

Response s No of teachers 

Yes 12 

No 0 

Total 12 

As indicated in the above table, all the teachers believe that pause periods have 

important pedagogical values. This is absolutely consistent with what is often 

discussed in the related literature . Though teachers reported this in the above 

table, data from recorded lesson reveal that they don't give appropriate pause 

times during interactions in the class. 

!tern two was intended to elicit the teachers' reason for accepting the 

importance of pauses in an instruction. The teachers gave different reasons 

which are summarized as follows: 

~ students will have time to build confidence . 

~ classroom interaction is enhanced 

~ students will have t ime to think and organize their ideas/thoughts 

~ students would h ave time to prepare their answers 

~ students ' responses become elongated 

~ students are motivated and thus respond to teachers' questions 

correctly 

~ students develop discussion skills as a result of interaction 

~ students' communicative competence in authentic situations 

would be developed 
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>- students' involvemen t 111 the classroom task a nd ac tivitie s wou ld 

1I1crease . 

This s hows that teachers a re aware of the importa nce of paus ing at diffe rent 

place and time of class room ins truction. 

In item 3, the teachers' were asked to report for how long they lVait afte r posing 

a question. Ta ble 8 be low presents their responses . 

Table 8: Post Teacher Question Wait-Tim e 

Responses No of teachers 

1-3 sec 1 

3-5 sec 2 

5-7 sec 4 

- about IS seconds 1 
-depends on 

1 
question's nature 

-depends on 

available classroom 1 
time 

-no specific time 1 
limit 1 
- can't state in sec 

Total 12 

As Table 8 above shows the teachers differ in their u se of PTQWT. As shown in 

the table only two teachers said that they gave three to five seconds. One 

teacher, who chose the first interval, did not give adequate PTQWT. Four other 

teachers, on the other h a nd, gave over extended duration. The rest five teachers 

gave different justifications. Two of the five teach ers claimed that the wait- time 

duration depends on the nature of the questions a nd the availa ble classroom 

time. One teacher a rgued that he didn 't have a ny specific limited time . One 

teach er stated that h e could possibly wait for 15 seconds, though it mostly 
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depended on the type of quest ion. Moreover, one teac her a sserted that he could 

not measu re it in seconds but he usually tried to wait for his s tude nts as much 

as they wanted. 

Therefore, it is poss ibl e to infer that the majority o f the teachers seemed to be 

un aware of the sta nd a rd cr iterion, 3-5 seconds, which most scholars such as 

Rowe (1986), Tob in (1986) a nd Stahl (1990) have agreed to be enou gh for 

studen ts to undergo the necessary cogn itive process and provide s peculat ive 

rep li es to questions. Hen ce, teach ers didn't give the needed wait-time to 

students to make the necessary thought on question s . An examin ation of the 

lesson transcript a lso revealed that teachers in mos t instances, waited only ze ro 

to two seconds after posin g a question . 

Item four was meant to ver ify whether teachers patiently wait for the 

pauses / h esitation d u r ing students ' respon se / explanation or not. Table 9 below 

summarizes Teachers' response . 

Table 9: Within Students' Response Pause Time. 

Responses No of teachers 

Yes 7 

No 3 

Other s 2 

Total 12 

As the figures in th e a bove table indicate majority of th e teachers , seven, said 

that they p atiently wait for the pauses during s tuden ts' response . Th ree other 

teachers said th at they d on't patiently wa it fo r the pauses/hesi tations that 

occur du ring s tudents' res pon se /explanation. Examinations of the lesson 

transcript a lso d emonstrated that teachers interrupt the pauses in th e few 
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stude n ts' responses observed. Two other teachers gave the ir own VICWS. They 

said that they sometimes wait patiently and interrupt in some situations. For 

example, one reported that he usually in terferes when stucients need help or 

are short of ideas/words. 

The view of large number of teachers above is consistent with the scholars' view 

in the literature . Stahl (1982), for example, states that as such pauses are 

thinking time, they shouldn't be interrupted by teachers un less it is done by 

the student him/her self. 

In item five, those teachers who chose 'yes' in item four (7), were asked to find 

out what they think about the duration of the pauses within students' 

response. Table 10 below presents their responses. 

Table 10: Within Students' Response Pause Time 

Responses No of teachers 

1-3 sec 1 

3-5 sec 5 

I do not interrupt unless it is 0 
done by the student him/herself 

J interrupt when students fail to 1 
get the idea. 

Total 7 

As the a bove table depicts, five teachers said that they give three to five 

seconds, which is the appropriate criterion time interval set by scholars. 

However, as we saw earlier in the analysis of the lesson transcripts, teachers 

rarely extend WSRPT to three seconds. 
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As i t is also shown in the Table, one teacher responded that he waits for 

stu den ts' pause ror the duration of on e to three second s. One teacher gave his 

own views . He cla imed that he interrupts by rephrasing the qu estion ir he 

suspects th at the student d idn't ge t the idea. 

Item six was intended to investigate whether teachers give time ror students to 

make volUl1teer comment/reaction on their friends' response/ statements or 

not. Their responses are presented in the fo llowing table . 

Table 11: Post Students ' Response Wait-T ime 

Responses No of teachers 

Yes 10 

No 1 

Sometimes 1 

Total 12 

As it is clearly revealed in the above table, majority of the teachers said that 

they give time for s tudents to m a ke volunteer comments on other s tudents ' 

res p on s es in th e class . However, data from th e lesson tr a n scrip t contradict this . 

Majority of the PSRWT measured in the transcript lasted a maximum of one 

second. Hence, what teachers reported in the questionnaire and what was 

observed in the actual classroom were not in agreement . One teacher says that 

he doesn't give time for students to make volunteer comment on their friends' 

response. One teacher, reports that he sometimes ghes a nd sometimes h e does 

not. Generally, it can be inferred that the teachers didn't let students have time 

to comment on their friends' response . 

Item seven was d esign ed to find out PSRWT duration of teachers who chose yes 

in item six above . Table 12 below presents their views. 
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Table 12: Duration of PSRWT 

Responses No of teachers 

At leas t 3 seconds 9 

At least 6 seconds -

At least 9 seconds 1 

15 sec to 1 minute 1 

Total 11 

As can be noticed in the table, the majority of the teachers said that the 

duration of PSRWT lasts for at least three seconds. One teacher, however , said 

that duration of PSRWT lasts nine seconds, which is an extended wait-time. 

One teacher claimed that PSRWT could last more than 15 seconds and 

sometimes it could even be extended to a minute . 

All this shows that most of the teachers claim to give learners the opportunity 

to comment on each other's response and conduct dialogue/discussion 

between and among themselves. 

Item eight was intended to find out whether teachers wait for pauses occurring 

in students' self-initiated statement. The teachers' responses are presented in 

Table 13 below. 

Table 13: Teachers' Opinion On WSRPT 

Responses No of teachers 

Yes 10 

No 2 

Total 12 
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As s hown in the above table, ten of the teachers re ported that they wait for the 

pauses to take-place within students' self-initiated speech/ s ta tement. However, 

two teach e rs said that they don't wait for the s tudents' pau se-time . 

In item nine, teache rs, who res ponded yes in item 8, were asked to indicate the 

duration of SPT. The responses from the teachers are presented in the table 

below. 

Table 14: Duration of SPT. 

Responses No of teachers 

At least 3 sec 3 

At least 6 sec 3 

At least 9 sec 2 

-always ready to wait 1 

- cant say in seconds 1 

Total 10 
-

As can be seen from the table, teachers, who reported "yes" in Table 13, gave 

different durations . Three said that it lasts for at least three seconds, the 

duration tha t the literature supports. Three again said that it lasts for at least 

s ix seconds, and two claimed that it lasts for at least n ine seconds. The rest two 

gave differen t opinions. One said that he/ sh e is a lways ready to welcom e 

pauses, while the other said that he/ she can not give comment. 

Item ten asked teachers wh ether th ere are intentional/ purposeful pauses 111 

their ins truction or not. Table 15 presents their responses. 
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Table 15: Intentional Pauses . 

Responses No of teachers 

Yes 10 

No 1 

someti mes 1 

Total 12 

As presented in th e table, ten teachers said that they in tentionally usc pauses 

in th eir instruction: However, one said that he/ s he does not use pa u ses 

deliberately. This teacher claimed th at pauses are natural phenomenon not to 

be made intentiona lly. One said he/ she makes intentional pauses only 

some times. Despite all these, in the recorded lessons, no intentional pause was 

seen. 

Item eleven asked teachers to report situation 111 which they make 

intentional/purposeful pauses . To this item, teachers gave different responses 

which are su mmarized as follows: 

~ when students require further clarification /explanation 

~ after students' questions 

~ when students want to complete their statements 

~ wh en students hesitate while answering a question 

~ wh en students need time to analyze the issue and react accordingly 

~ at any possible time when the need arises 

~ when teachers move from one main topic to anoth er 

~ wh en teachers want students to settle . 

Most of the responses from the teachers have a lot to share with the possible 

p laces of making purposeful pau ses mentioned in the literature . However, what 

teachers report here was not seen in the recorded lessons. 
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Item twelve asked teachers to gIve reaso ns w hy teach e rs make purposeful 

pauses In their instruction . Accordingly, som e of the teachers gave the 

followin g: 

>- To let stud ents have time to think over a prob lem 

>- To let s tudents tak e the ir time to respond 

>- To fac ili tate their learning by giving them time for c ri tical thinking and 

evaluation 

>- To cons ider classroom s ituations a nd decide what to do next. 

Item th irteen was designed to find out the duration of intentional / purposeful 

pauses . Table 16 below presents th e resu lt. 

Table 16: Length of Teachers' Pause-Time. 

Responses No of teachers 

1-3 sec 3 

3 -5 sec 2 

5-8 sec 4 

Other 3 

Total 12 

As it is revealed in th e a bove table, the teach ers had different opinion s. Three of 

the teach ers said the dura tion las ts for on e to three seconds. Two teachers 

claimed it lasts for three to five seconds, which is believed to be the appropria te 

time duration . Four oth er teach ers felt th at the duration lasts for five to eigh t 

seconds, which as per th e scale in the literatu re, seems to be a bit over 

extended. 

Three oth er teach ers gave di fferent opin ions. One claimed th at TPT can last u p 

to more than 10 seconds. Th e other argued that pau ses a re n atural 

phenomenon, thus they can not be m easured in seconds. The third teacher 
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claimed that he can't state the time fOI- s ure. Yet, all these three dilTerent 

opinions are in co ntrary to the views renected in the literature. 

Item fourteen asked teachers to report whether they sometimes stop the now of 

inform a ti o n in their instru ct ion or not. Table 17 presen ts their respon ses . 

Tab le 17: Within Teacher Presentat ion Pause Time 

Respon ses No of teachers 

Yes 11 

No 1 

Total 12 

The above table shows that almost all the teachers say that they make pauses 

in their lesson. It is only one teacher who claimed not to make pauses in the 

middle of information flow . Yet, actual classroom practices, as observed in the 

record, pauses were rarely seen. 

In item fifteen, those teachers who respond 'yes' for item 14 were asked to 

report the length of the pauses within their presentations. Their responses are 

presented in th e following table below. 

Table 18: Duration of WTPPT 

Responses No of teachers 

At least 3 sec 4 

At least 6 sec 3 

At least 9 sec 1 

-depends on the activity 1 

- more than 10 seconds 1 

- can't choose any 1 

Total 1 1 
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As the above table demonstrates, fo ur teachers said that they make pauses that 

last for at least three seconds in their presen tation. Three claimed that it lasts 

for at least six seconds, and one said that it takes th e duration of at least nine 

seconds. The rest three teachers gave diffe rent opinion s . One claimed that it 

depends on the act ivity under-treatment. The other said that WTPPT can bc 

more than 10 seconds because, as he claimed, h e wants his students to 

understand him. 

Among the eigh t line s marked to show WTPPT in the first tran scrip t (See 

Appendix I), five of them lasted for a zero second and three lasted for two 

second s . This situation hold s true in the second transcript though there is only 

one line showing a pause of three seconds . Thus, teachers ' classroom 

performance seems to be inappropriate. 

In item s ixteen the teachers were asked to report wh ether WTPPT is important 

or not. Table 19 below summarizes teachers' responses. 

Table 19: Importance of WTPPT 

Responses No of teachers 

Yes 11 

No 1 

Total 12 

Table 19 :;hows that alm06t all the teach ers believe that WTPPT is important 

within instructional presentation. Thus , it is possible to conclude that teachers 

are aware of the importance of WTPPT in their lessons. 

In item seventeen the teachers were asked to give their reason s for the fact that 

they repor t in Table 19 , WTPPT is important. To th is question, th e teachers 

gave the following reasons : 
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~ It gives teache r t ime to think and check 

" It a llows s tudents to con solidate their th inkin g 

;. It helps students to momentarily conside r the information in the 

teacher's presentation than being overloaded with excess information at 

once . 

Item e ighteen asked teachers to report whether s ile nt periods have impact on 

classroo m environment or n ot. Table 20 summarizes the teachers' responses. 

Ta ble 20: Impact of Sile nt Per iod s on Classroom Envi ron ment. 

Responses No o f teac hers 

Yes 11 

No 1 

Tota l 12 

As the table indicates, a lmost a ll the teachers believe tha t silent periods h ave 

impacts on classroom environment. 

In item nineteen, those who said s ilent periods have impact on classroom 

environment, were asked to give their reason s , which a re s u mmarized as 

follows: 

~ Minimize discip line problems 

~ Provides students time to think 

~ Avoid monoton y 

~ Catches s tudents ' attention by creating a nticipation, expectation and 

suspense on studen ts . 

In item twenty the teachers were asked to give th eir comments on the amount 

of time students s hould stay on task . Their comments are summarized as 

follow s. 
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;;:. Time to be give n s h ould commensurate the d ifficulty level, type/ nature of 

the task. 

.r Ind ividual students' leve l, the learne rs need a nd teache rs' objective 

should be take n as a fac tor in determining time to be a llotted for a task. 

r Amount of time allotted for a course needs to be cons ide red. In relation to 

this , the teachers commented that time is usually insufficient; hen ce 

teachers a re som etimes obliged to stop students from their enthusiastic 

discussion. 

In a ll the observed classes, students' engage ments on tasks, both group and 

individual works, were made to be stopped by teache rs' request. Otherwise, 

students might have kept on working on the tasks. The researcher felt that 

m ostly teachers gave fairly enough time but the students were not good enough 

to timely accomplish the tasks successfully. 

What is stated 111 the literature is s imila r to the responses obtained from the 

teachers. It is entirely the teacher's responsibility to consider the different 

possible variables and adjust appropriate dura tion to classroom tas ks. 
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CHAPTER FIVE: CONCLUSION AND RECOMMENDATIONS 

5.1 Conclusion 

Based on the findings of this study, it is possible to draw the following 

conclusions : 

a. A bulk of evidence in the study suggests tha t teachers a re not conscious 

of the pauses in their instruction. The use of ins tructional pa u ses is in 

gen eral u nskillfu l in terms of its potentia l to empower studen ts' cognitive 

competence. To be m ore specific, teachers a re not considerate of pau s ing 

patterns and hence students a re n ot given sufficient uninterru pted 

periods of time to complete the cognitive tasks needed at different time 

a nd place of classroom ins truction . 

b. Teachers do not for wait students for a period of time after posm g a 

qu estion . Though the teachers claim tha t they give a con siderable 

amount of time, the empirical evidence from classroom record s, proved it 

to be an assum ption. The m ajority of PTQWT, as objectively indicated , 

las ted for not more than two seconds. Thus, it is possible to conclude 

that teachers used very short lapse of time that does not take into 

account the cognitive demands of the posed ques tions . 

c. Data for the study reveal that teachers are not pa tient enough for the 

pauses that occur within students' response. The pauses within the few 

students' response are not properly extended to the needed dura tion of 

three to five seconds. Teachers interrupt students from completing their 

responses . 

54 



d. Despite its great value of promoting classroom di scussion, PSRWT is 

broadly fou nd to last for zero and one second. Instead of providing 

stu den ts with th e oppor tunity to react and comm en t on one anothe r 's 

responses, th e teachers themse lves qu ickly react to the students' 

respon ses . 

e. Teachers do not take advantage by making deliberate pauses during 

class periods. Majority of the TPT lasts for zero to two seconds. This may 

lead to the conclusion tha t th e teachers do not conside r what takes place, 

wh at is going on a n d wha t is coming up in their ins truc tion . 

f. Examination s of the recorded lesson , as opposed to the ques tion naire, 

reveal tha t teachers classroom lesson flow/presenta tion of information is 

n ons top. Appropriate pau ses, which le t students to s h ortly con sider 

portion of teacher's input and consolida te their thought, are not seen . 

Majority of WTPPT lasts for zero seconds, which indicates continuou s a nd 

consis tent informa tion flow from the teach ers. 

g. The result of the study a lso reveals that teachers do not at all utilize the 

impact pa u se time in th eir ins truction. Teacher s do n ot u se instructional 

pau ses to focu s lea rners' attention by creating cognitive or a ffective 

impacts in the classroom. 

5.2 Recommendations 

Based on the a bove conclus ions of this study, these recomm enda tions a re 

glven: 

a. Pausing in a n ins truc tion is a necessary skill tha t teachers should work 

on persisten tly to com e up with better developmen t of learner s' cogni tive 
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competence, which results in improved learning opportunity. Thus, 
teachers should look deep into their pausing behavior and evalua te it 
from time to time. Teachers need to strive to maintain the pausing 
patterns in the whole instructional settings. On average, a threshold 
pause time of three to five second should be manifested at different place 
a nd time of instruction (Stahl, 1994). 

b. As Rowe (1986) asserts, teachers' questions should a lways be followed by 
pause time which let learners to cognitively process questions and 
respond to them in a thoughtful manner. Care must be taken by teachers 
in applying wait-time judiciously. Teachers need to de liberately and 
consistently manipulate th e duration and frequency of pauses (wa it-time) 
following their questions . Wai t-time should a lso need to be studied 
against the cognitive level of question s . 

c. Teachers s hould develop the practice to patiently wait for the pauses to 
occu r within students' response or explanation. When students 
hesitate/make pauses while giving a response or an explanation, it 
should be noted that th ey are calling for greater cognitive activities, which 
can help them respon d/ expla in successfully. 

d . Teach ers n eed to give due considera tion to pau ses followin g stu dents' 
respon ses . Evidence in the litera ture tells u s that by exten d ing the 
pau ses a fter studen ts' respon se , we can create an opportunity fo r 
learners to comment a nd negotia te on one a nother 's respon se (Du ell , 
1994) . So, teachers should a lways be aware of their practice by 
consciously extending PSRWT to three or more seconds. Teachers should 
no t a ffirm a n swers immediate ly a nd s hould tell their students to react to 
oth er s tudents ' a n swers. 
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e . It should be noted that pauses/hesitations during students' se lf-in itiated 
statement/ question are na tural features of second/ forei gn language 
lea rners. Teachers, thus, need to warmly welcome a nd tolerate s Ll c h 
pauses in the classroom. 

f. The cognitive processmg model formulated by Stahl (1982) highlighted 
the importance of actively processing stimuli within the first few seco nds 
of receipt. Hence, if learn ers are to be benefited from the teacher,,' 
instruction, sufficient time for active cognitive processing should be given 
to learners immediately a fter every "bite-sized" chunks of information (in 
put) from the teacher. Thus, regular intervals of silence should be given 
in teachers' presentation and explanation, if not information are likely to 
fade a nd be los t. 

g . Teachers should develop the practice of making deliberate and regular 
intervals of pauses in their instruction, which help them to examine the 
ongoing classroom situations. Teachers should ensure that all students 
perceIve the disturbance free silence so that both the students and 
teacher can consider and process releva nt information and act 
accordingly. 

h. Taking d ifferent factors into account, teachers should a llot appropriate 
work-time duration for classroom tasks. 

1. Subsequent investigation in the future should look more closely at the 
impacts of extended instructional pauses on different classroom variables 
affecting the teaching- learning process. 
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APPENDIX I 

Following are the Transcripts of the Lessons' Extracts Along With 
Accompanying Commentaries. 

Key to symbols . 

• Instructor (teacher): T 

• Student: S 

• Students (in unison): SS 

• Pause: [ ) in seconds\minutes, 

• Researcher's Comments: ( 

• Post Teacher Question Wai t-time: PTQWT 

• Within-Student's Response Pause-time: WSRPT 

• Post Studen ts' Response Wait-time: PSRWT 

• Student Pause-time: SPT 

• Teacher Pause-time: TPT 

• Within-Teacher Presentation Pause-time: WTPPT 

• Students Task Completion Work-time: STCWT 

• Impact Pause-time: IPT 

LESSON ONE 

001 T: Well, students today we are going to look at a new unit, unit 4, wh ich is on 

Psychology, It is about students and stress; particularly it focuses on 

copying with stress, As you are freshman, it is obvious that you face 

various strange situations in the university environment. So these situations may 

make you feel stressful. So you need time to cope with the situation and the 

educational system, There is what we normally called in Amharic", It is a normal 

phenomenon , especially in freshman-------"but how can we solve (a lleviate) this 

situation? How can we cope with stress? That is the issue of the unit. What 

cause stress? How it can be solved? Is it a psychological or socia l problem? All 

these questions will be answered from the unit. 

[WTPPT 2 sec) 
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002 T: Now let's proceed to part one, brain storming activi ty on page 69. 

003 T: Task one: assessing advice about how to live a stress free life. Life with li ttle 

stress, if not all. 

004 T: A lot of proverbs are often used in English as a gu ide to avoid anxiety and 

lead a happy/relaxed life. 

005 T: What do the following proverbs mean? (Teacher read out three of the ten 

Proverbs in the text book) 

-Tomorrow is another day. 

-Don't cross that bridge until you come to it. 

-There is no use crying over spi lt milk. It goes on like that till th e 1 Olh one. 

006 T: Now discuss wi th your partner\g roup and explain what each proverb 

Mean? 

007 T: (Move around each group tryi ng to assist students' discussion) 

[STCWT 9 min and 27 sec) 

008 T: All right, as we are in a race against time lets discuss on the proverbs one 

by one. So what does the proverb "Tomorrow is another day" mean? 

[PTQWT 1 sec) what does the proverb entai l? [PTQWT 1sec) 

009 T: Can you guess? (asks one S) [PTQWT 2 sec) 

010 S: That means [WSRPT 1 sec) we don't have to worry about today because 

Tomorrow---- (pause) [WSRPT 2 sec) 

011 T: will be better. 

012 S: Yes. 

013 T: Ok fine another one? [PTQWT 2 sec) 

014 S: Tomorrow is another day means, do what you should do for today. 

[PSRWT 1sec) 

015 T: Yes, sensible . Another? 

016 S: Today is in hand, use it and never---- (pause) [WSRPT 1 sec) 

017 T: worry about tomorrow. 

018 S: Yeah. 

019 T: Ok, fine any body else? You (T points to one S) [PTQWT 3 sec) 
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020 S: Don't worry about today's mistake but lea rn from it for tomorrow. [PSRWT 1 sec] 
021 T: Yeah, that is better I think. Tomorrow might bring better things for you. So 

don't worry about today. Be optimist, be hopeful. That is the meaning 
[TPT 2 sec] 

022 T: Ok the next one "Don't cross that bridge until you come to it" 
023 T: (nominate a student) can't you try? [PTQWT 2 sec] 
024 S: Every thing has its own step. [PSRWT 0 sec] 
025 T: Everything has its own time. (T rephrases student's response) Yes , fine. 
026 T: Another attempt? Please try to participate ! 
027 S: Everything has time, place and condition. [PSRWT 2 sec] 
028 T: Well , sensible. Different answer? 

029 S: Don't worry about the future. [PSRWT 0 sec] 
030 T: Ok good, that is alright. The meaning is, don't worry about problems which 

doesn't need an immediate solution. Worry about problems only when the 
right time comes. [WTPPT 2 sec] 

031 T: Ok the third one, "There is no use crying over spilt milk" yes, any body? 
032 T: Bethlehem! , how do you interpret this proverb? 

[PTQWT 3 sec] (Teacher nominating the on ly female student in the class) 
033 Bethlehem: (remain si lent). 

034 T: Ok another person? [PTOWT 2 sec] 

035 S: Don't worry about lost things. [PSRWT 0 sec] 
036 T: Ok, don't worry about lost things. Yes you! 
037 S: (raised his hand) "shall I say in Amha ric?" 
038 T: Yes you can. 

039 S: (Replied in Amharic.) [PSRWT 1 sec] 
040 T: Ok good attempts. The meaning is we shouldn 't get upset about the past. 

Things which are not reversible shou ldn't worry us. They are already 
passed . [WTPPT 0 sec] is that clear? [TPT 2 sec] 

041 T: Good, next" Two heads are better than one" can you try? (asks one S) 
[PTOWT 2 sec] 

042 S: (remain si lent) 

64 

I 

I 

J 



043 T: Can I come to you? (Points to another S) [PTQWT 2 sec] 
044 S: Unity is strength . [PSRWT 1 sec] 

045 T: ve ry good, you have got the concept, but try to see it in relat ion to solving 
a problem. 

046 S: It is good to share a problem. [PSRWT 0 sec] 
047 T: Yes, that is right. It is to mean working in group could help us solve 

problems more easily. [TPT 0 sec] 

048 T: The next one is "Don't make a mountain out of a molehill "What about this 
Proverb? [PTQWT 3 sec] .A molehill is a small pile of earth thrown up on th e 
surface of the ground. So what do you think the proverb mean? [PTQWT 2 sec] 

049 S: Don't take silly things as---- [WSRPT 1 sec] 
050 T: Exaggerated. 

051 S: Yes . 

052 T: Yes the message is, never exaggerate the seriousness of things wh ich 
are easily solvable. [TPT 0 sec] 

053 T: Let's come to the next one "Don't hit your head against a wall" any body? 
[PTQWT 2 sec] No body? [PTQWT 1 sec] 

054 S: (hesitates) Do---do not worry about the past. [PSRWT 3 sec] 
055 T: Okay, another? 

056 S: Do not try to solve a problem wh ich is impossible. [PSRWT 0 sec] 
057 T: Yes that is correct. Do not try to solve a problem which is totally 

impossible, but not difficult. [TPT 0 sec] 

058 T: Ok, next "The grass is always greener on the other side of the mountain" 
what does this imply? [PTQWT 4 sec] 

059 S: If there is a bad thing in our life, there is also a good thing . [PSRWT 1 sec] 
060 S: Be optimist. [PSRWT 2 sec] 

061 T: Okay. What about you? At the back? 

062 S: (silence) (S seems he is not sure of the answer) 
063 S: Work for other opportunity. [PSRWT 2 sec] 
064 T: Okay, fine. Any other answer? 

065 S: Appreciate what you have. [PSRWT 1 sec] 
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066 T: Yes, I think" Appreciate what you have" is better, You may think that 

others are lead ing a better life, but the reality is different. You, yourself 

have a better life; you simply appreciate wha t you have for you rself. 

[WTPPT Osec] 

067 T: What abou t this one" Never Underestimate Yourself', 

How do you understand it? [PTQWT 2 sec] 

068 S: Be confident. [PSRWT 0 sec] 

069 T: Yes that is correct, the implied meaning is to have confidence on oneself. 

Know that you are good enough to do thi ngs, [WTPPT 0 sec] 

070 T: Okay, what about the last proverb? "It is never too late" Who can try its 

meaning? [PTQWT 4 sec] 

071 S: Do th ings on time, Plan your time and do th ings based on the plan, 

[PSRWT 1 sec] 

072 T: Yes, that is right. It is to mean you still have time to change th ings 

[TPT 0 sec] 

073 T: Ok that is good, Good explanations , Do you have any questions before we 

go to the next section? Questions please [TPT 4 sec] (Teacher points 

towards a student who raised his hands) 

074 S: Do proverbs ------ (inaud ible)? [SPT 0 sec] 

075 T: No! Proverbs can be interpreted in various ways depending on their 

different context, however, there is a generally agreed interpretation, 

[WTPPT 2 sec] 

076 T: Wel l, now it is vocabu lary, You are going to read a certa in passage, But 

first look at the following words, Ostrich, Eagle, Owl, Pigeon, (Wh ile 

writing on the black board) [WTPPT 0 sec] 

077 T: Can you see anything in common among these words? [PTQWT 1 sec] 

078 SS: Yes 

079 T: What's that? 

080 SS: Th ey are all birds , 

081 T: Well , just like that there are four set of words below which you encounter 

in the Passage you are going to read, Look at them, read the passage and 
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Identify what simi larity\ re lationship of meaning exists among th em. 

082 SS: (Silent and individual reading) 

[STCWT 5 min & 12 sec] 

083 T: Ok, this much is enough. The first sets of words are: stressful, excess, 

Ulcers and symptoms. What do you think is sim ilar among them? 

[PTOWT 2 sec] 

084 S: They show abnormal mental si tuation. [PSRWT 1 sec] 

085 T Ok! Fine, any other? [TPT 3 sec] 

086 S: They are terms in hea lth education. [PSRWT 0 sec] 

087 T: I do agree with th e previous answer. They seem to show abnorma l 

mind\psychological situation. [TPT 2 sec] 

088 T: The second set of words contain: appraise, evaluate , specu late and 

Perceive. Yes, come on! Any similarity among them? [PTOWT 2 sec] 

089 S: They are opin ion words. [PSRWT 1 sec] 

090 T: yea h, another? 

091 S: They express mental situation of the speaker. [PSRWT 1 sec] 

092 T: Yeah, you are almost close to the answer. These are judgmental words 

showing peoples intention. [WTPPT 0 sec] 

093 T: The third set of words contains: compuls ive, agitated, impatient and 

re laxed. What sim ilari ty do they have? [PTOWT 2 sec] 

094 S: They are adjectives. [PSRWT 0 sec] 

095 T: Yes of course they ali are adjectives. I mean th eir mean ing. [TPT 1 sec] 

096 S: They show people's mood. [PSRWT 1 sec] 

097 T: That is right th ey show personality traits like mood. As time is 

running, let's sum up quickly. [TPT 0 sec] 

098 T: The fourth set is : handle situations, cope with events and encounter 

situations. 

099 T: Ok you at the back. (Teacher points towards the nominated student) 

100 S: Adopting/struggling with new situations. [P SRWT 3 sec] 

101 T: Yes, sensible. What else? [TPT 1 sec] 

102 S: They entai l how to resist new situations. [PSRWT 0 sec] 

67 

I 

I 

\ 

I 
) 



103 T: Well it's a good attempt. They show how to manage different life 

situations. [TPT 0 sec] 

104 T: The next is Task 5, another subtopic: Reading for details. 

105 T: (Teacher read the instruct ion): Read the first section of the text about" The 

Nature of Stress'. It is divided in to sub-sections of one or more 

Paragraphs. Match the following headings to the sub-sections of the text 

that you think they describe best. Write them down in the order they come 

in the text. [STCWT 3 min] 

106 T: So which heading matches wi th the first paragraph? [PTQWT 0 sec] 

107 SS: Definition of stress. (Chorus response) 

108 T Second paragraph? [PTQWT 0 sec] 

109 SS: Symptoms of stress. (Chorus response) 

11 0 T Th e third pa ragraph? [PTQWT 0 sec] 

111 SS: Effects of results. (Chorus response) 

112 T: The fourth paragraph? [PTQWT 0 sec] 

11 3 SS: Causes of stress. (Chorus response) 

114 T: I think this is enough for today. Questions? Questions please. [TPT 5 sec] 
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LESSON TWO 

001 T: Ok. Our point of discussion for today is a continuation of what we did last 

time; about stress. Particularly we are going to discuss on a pa ssage 

enti tled "Focus on Research': The text is about type A behavior and 

health. So you read the passage and we will do tasks re lated to it. Notice that 

th ere are 12 paragraphs in the passage below. Match the paragraph number with 

their summary statements in the section: A, B, C, 0, E, F. 

[WTPPT 3 sec] 

002 T: Write th e paragraph number in your exercise book. (T read 

instruction on the book). 

003 T: Do you know a summary? [PTOWT 0 sec] When you condense 

\shorten ed something, it is a summary. 

004 T: Some of the statements summarizes one paragraph whi le others summarizes 

more than one paragraph. What you can do is, you ind icate the paragraph\s 

numberls they summarize . [TPT 0 sec] 

005 T: Ok? Is that clear? 

006 T: How many paragraphs are there? 1, 2, 3, 4---- (teacher counting) 

Yes there are 12 paragraphs. With them are 6 summary statements 

(A, B, C, D, E, and F) . Each statement summarizes one or more 

paragraphs. (T repeats the instruction) [WTPPT 0 sec] 

007 T: (Re repeats the instruction) 

008 T: Have you got questions? If yes please put your hands up. 

009 SS: (remain silent) 

010 T: Ok Fine. Go on doing it! 

011 T: (Move around and help individual students) [STCWT 10 min and 12 sec] 

012 T: Ok, Listen! Let's do it together. 

013 T: 'Describe how type "A" behavior affects your health'. So which paragraph 

describes how being type A affects one's health? [PTOWT 0 sec] 

014 SS: Paragraph 9 

015 T: Ok different answer? 
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016 SS: Paragraph 4 

017 T: Ok different answer? 

018 SS: Paragraph 11 

019 T: Ok any one else? 

020SS: Paragraph 5 

021 T: Ok you all have different answers so it seems you need some amount of 

time to look at it more ca reful ly. So take some more ti me and read it 

again. [STCWT 4 min and 35 sec] 

022 T: Ok now which one is it? Only one paragraph. 

023 SS: Paragraph 2. [PSRWT 0 sec] 

024 T: Ok let's go to paragraph 2 (T read paragraph 2) . 

025 T: In paragraph 2 there is a mention of the negative consequences of being 

Type A personality but ma inly this paragraph describes what kind of people 

are type A. It doesn't specifica lly indicate the health effect. So you need to 

find another pa ragraph (T refuses the answer) [TPT 1 sec] 

026 T: Tigist, can you try? Which parag raph mentions the heal th effect? 

027 S: Parag raph 9. 

028 T: Let's go to paragraph 9. (T read the paragraph) so this one simply gives 

an example of someone who is type A. It doesn't tell you the effect on 

health . 

029 T: Yes you. (T giving a chance to a student ra ising his hand) 

030 S Paragraph 11. [PSRWT 0 sec] 

032 T: 11 , yes, I accept that. What kind of hea lth effect it describe? Can you 

state more specifica lly? [PTQWT 1 sec] 

033 SS: Heart disease. 

034 T: Yes, heart attack. (Repeat students' answer) Paragraph 11 is the answer. 

035 T: Ok let's go to the next one-"gives an example of type B person". 

036 S: Paragraph 10. [PSRWT 0 sec] 

037 T Ok fine. 

038 T: next "describe the research findings of two heart specialists" 

039 SS: Paragraph 3-8 
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040 T: Yes very good. Paragraph 3-8 describes th e research find ings. 

041 T: Ok next "gives an example of type A person". 

042 SS: Paragraph 9 

043 T: Do you agree? [PSRWT 4 sec] 

044 SS: Yes. 

045 T: Well, next wh ich paragraph summari ze this idea "Discuss the typical 

behavior of type A person". [PTQWT 0 sec] Behavio r means wha t they clo . 

046 S: Paragraph 1 and 2. [PSRWT 1 sec] 

047 T: Yes that is right and the last one-"gives the reader some advice" . 

048 SS: Paragraph 12. 

049 T: Yes. [TPT 2 sec] 

050 T: Fine, so far were questions from the text book. Now I am going to ask you my 

own question s. Go back to paragraph one. 

051 T: What are some of the behaviors of type A people mentioned in the 

Paragraph? [PTQWT 2 sec] Read and tell. [PTQWT 6 sec] 

052 S: lose their temper easily. [PSRWT 0 sec] 

053 T: Yes they loose their temper easi ly. What does it mean? [PTQWT 1 sec] 

054 S: they become angry easily. [PSRWT 4 sec] 

055 T: Yes, they don't keep cool, they explode. Another? 

056 S: they are mostly interested in winning. [PSRWT 1 sec] 

057 T: Yes they are more interested in winning a game. Give me another 

behavior. [PTQWT 5 sec] 

057 T: yes you. (T gives chance to a student ready to answer) 

058 S: They stay up half a night perfecting a term paper. [PSRWT 0 sec] 

059 T: What does stay up mean? [PTQWT 0 sec] What does it mean? [PTQWT 

o sec] .what kinds of people do this? [PTQWT 2 sec] 

060 S: Type A people. 

06 1 T: Yes type A, but what other, particu larly from students? 

062 S: University students. 

063 T: Yes that is right. Students like you go to bed late. Yeah? That is the behavior of 

type A. [TPT 1 sec] 
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064 T: How about type B. What do they do? [PTQWT 3 sec] 

065 S: They won't lose temper. [PSRWT 0 sec] 

066 T: They are also interested to simply enjoy a game than winning it. Another? 

067 S They don't stay up. [PSRWT 1 sec] 

068 T: Yes they go to bed in time. 

069 T: Ok now let me ask you questions from the next paragraph. It is about type 

A people. The writer asks some questions and he finds us a response to 

the question which is 'yes to a degree'. [TPT 2 sec] 

070 T: What is the difference between answering a question as 'yes' and 'yes to a 

degree'. [PTQWT 0 sec] 

071 T: What does the underl ined word/phrase show? [PTQWT 1 sec] 

072 S: To a degree mean [WSRPT 3 sec]--- to some amount. [PSRWT 0 sec] 

073 T: Yes, yes you are right . 

074 T: So what does the phrase do? [PTQWT 2 sec] 

075 S: It shows chance. [PSRWT 0 sec] 

076 T: Yes it shows that the speaker is not totally su re. It shows uncertainty. 

077 T: Do you know uncertainty? [PTQWT 3 sec] 

078 SS: Yes 

079 T: Yes, you are not certain means, you are not sure. It doesn't happen 

always, it got exception. This technique is ca lled Hedging. For example 

you may say" It wi ll definitely ra in this aftemoon" [TPT 2sec] 

081 T: Does it show certainty or uncertainty? 

082 SS: Certainty 

083 SS: uncertainty 

084 T: No it shows ce rtainty. But you can hedge it like th is. "It will probably ra in 

th is afternoon". What about this one? [PTQWT Osec] It shows uncertainty. 

So to a degree shows uncertainty. [TPT 1 sec] 

085 T: Then it says type A people are compulsive. What does it mean? 

[PTQWT 0 sec] Is it good or bad to be compulsive? [PTQWT 0 sec] If 

someone is compu lsive he/she can't stop it. Like addiction in cigarette. 

There is some internal urge, fo rce to do it. That person is compelled to 
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Keep on doing it. [WTPPT 1 sec] 

086 T: Ok therefore type A people are compulsive. Th ey can't stop doing 
something. For example you may have a compu lsive liar, gambler, eating. 

087 T: What do you think a compu lsive liar mean? [PTOWT 1 sec] 
088 T: It is someone who keeps on telling lies because of some psychological 

Problem. 

089 T: What about a compulsive gambler? [PTOWT 2 sec] 
090 S: Somebody who is addicted to playing gamble. [PTOWT 0 sec] 
091 T: Yes that is right. Compu lsive eating? 

092 S: A person who eat much. [PSRWT 0 sec) 
093 T: Sure it means someone who takes a lot of food , a voracious eater. 

[TPT 1 sec) 

094 T: Another behavior is they go al l out to ach ieve a goal. What does this 
mean? [PTOWT 0 sec) What does 'they' refers to? [PTOWT 2 sec) 

095 SS: Type A people. 

096 T: yes, so what does to go all out mean? [PTOWT 4 sec) 
097 S: To join people for--- [WSRPT 4 sec) work or enjoyment. 
098 T: (repeats the student's answer) Do you agree? Another answer? 
099 S: To strive hard. [PSRWT 0 sec) 

100 T: Right it is to mean to make the greatest possible effort. 
101 T: Look at this sentence and write it down -"They go all out to get exactly 

what they want" 

102 T: This means they are prepared to do everything possible to get what they 
Want. [TPT 2 sec) 

103 T: Let's go to th e next paragraph (parag raph 3), read it fast. 
104 SS :( individual reading) 

105 T: Who are the pioneers? [PTOWT 0 sec)What does a pioneer mean? 
Who are they? [PTOWT 0 sec) What kind of person are referred to us a 
pioneer? (Ouick teacher restatement and repetition of question) 

106 SS :( Remain si lent) 

107 T: It is someone who starts new thing, somebody who breaks the ground, 
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the beg inner. [TPT 2 sec] 

108 T: Who pioneers the penici llin first? 

109 SS: Alexander Fleming. 

11 0 T: Yes, correct. So to pioneer mean to break a new group, to open up a 
way, to ini tiates. You know what ini tiates mean? What does in itial means? 
Do you know what your init ials are? For example my initials are M. L. Can you tell 
me your ini tials (T po in ts to one student). [PTOWT 2 sec] 

111 S: Mine is DA 

112 T: What is your name? (Teacher asked the student with the previous verbal 
behavior? 

11 3 S: Daniel Ayele . 

114 T: Good, so pioneers are people who start/begin new things. [TPT 2 sec] 
115 T: Ok now you read the next paragraph and I will ask you questions later. 
116 SS :( reading the paragraph) 

11 7 T: Now make a list of the standard risk factors from the paragraph. List them 
down, enumerate them. [STCWT 2 min] Who can tell us one? 

[PTOWT 1 sec] 

118 S: Ciga rette smoking. [PSRWT 0 sec] 

11 9 T: Yes one is cigarette smoking. What else? 
120 S: Lack of exercise. [PSRWT 0 sec] 

121 T: Yes (nominate another student) 

122 S: Poor eating habit. [PSRWT 0 sec] 

123 T: Another answer? 

124 S: Obesity. [PSRWT 0 sec] 

125 T: Yes, obesity. What does obese mean? [PTOWT 1 sec] When do we say? 
that someone is obese. 

125 SS: (remain silent) 

126 T: It is to mean extremely fat. Fat in unhea lthy way. Another? [PTOWT 2 sec] 
127 S: Excess amount of cholesterol. 

128 T What is cholesterol? [PTOWT 0 sec] 

129 SS: Fat 
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130 T: Yes , too much stored fat. 

131 T: These are standard risk factors. Why are they called standard? What 

makes th em have this name? Can you try? (Pointing to a studen t) 

[PTQWT 3 sec] 

132 S: They are common to everywhere. [PSRWT 0 sec] 

133 T: Ok (T repeat the answer) anybody else? 

134 S: Always affect health. 

135 T: (repeats student's response) another attempt? 

136 S: They are well known. 

137 T: (repeats student's answer and nominate another student) 

138 S: They serious ly affect health. 

139 T: Ok, they are ca lled standard because they are always there. Risk means, 

they are connected with disease or illness. [TPT 0 sec] 

140 T: Now read paragraph five ca refully. It tells you about an interesting 

experiment/observation by a upholster. Do you know a upholster? 

[PTQWT 3 sec] 

141 SS: remain si lent. 

142 T: A upholster is someone who fix soft things on furniture to make them 

comfortable. Especially on chairs. So a upholster come to the 

doctor' s office and make an interesting observation. What is that? 

143 SS: He saw the edge of the chair worn . 

144 T: What does worn mean here? [PTQWT 2 sec] 

145 S: Become useless. [PSRWT 1 sec] 

146 T: Yeah. And you? 

147· S: damaged. [PSRWT 1 sec] 

148 T: Yes, damaged , scratched and worn . 

149 T: So the chair was worn , but which pa rt was worn? 

150 S: The edge 

151 T: Yes the edge, but why is this significant? Where were th e chairs? Who 

were sitting on the chair? [PTQWT 2 sec] 

152 S: (Inaudible) 
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153 T: Yes fine another one? [PTQWT 4 sec] 

154 S: When they come to the doctor's room, they---they--- (student stammer) 

[WSRPT 3 sec] they simply sit at the edge of the chair because they are afraid of 

the doctor. So they don't fully sit. 

155 T: Yes that is right and consequently the chai r worn ou t. So the upholster 

came to the doctor's office to redo the chair. What does redo 

means? [PTQWT 1 sec] Can you find a word having the same meaning 

as redo? [PTQWT 2 sec] 

156 SS: (remain si lent) 

157 T: Redo means to do it again, repeat something , to fix it aga in, to mend it. 
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APPENDIX II 
Teachers' Questionnaire 

Dear teacher, 

This questionnaire is designed for a study purpose. Its main aim is to co llect data on instructional pauses in language classroom. The success of the study greatly depends on your genu ine response to the questions. Please read carefully and respond to the questions honestly and frankly. 
Thank you very much for devoting your time. 
Instruction: Please read each question carefully and tick ("l or write as 

appropriate to you in the spaces provided. 
1. Do you think that giving learners' pause/time at different places/ti me of 

classroom instruction is important? a. yes------ b. No-----
2. If your answer to question 2 above is "yes", what is your reason(s)?(two or more answers are possible) 

A. the length of students' response increases, __ _ 
B. classroom interaction is enhanced __ _ 
c. students' confusion is decreased __ _ 
D. If any other please specify. ----------------------------------------------------------

3. For how long do you wait a student to respond after you pose a question? 
A. 1--3 seconds 

C. 5-7 seconds 

B. 3--5 seconds 

D. If any other please sfJecify _____ _ 
4. Do you patiently wait, with out interruption, for the pauseslhesitations that occur during student's responselexplanation? A. yes-------- B. No---------
5. If your answer to question 4 above is "yes", fo r how long do you wait? 

A. 1--3 seconds __ _ B. 3--5 seconds __ _ 
c. I don't interrupt at all unless it is done by the student him/her self. 
D. If any other please specify-----------------------------------------
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6. Do you give time fo r students to make volunteer comment\reaction on their 
fri ends' response/s tatement? A. yes-------- B. No--------
7. If your answer to question 6 above is "yes", how long do you thi nk this time lasts? 

A. at least 3 seconds------- B. at least 6 seconds----------
C. at least 9 seconds-------- D. if any other please specify------

8. Do you wa it for the pauses occurring in students' self-initiated question, commen t 
or sta tement? A. y es------ B. No-------

9. If your answer to question 7 above is yes, for how long do you wait? 
A. at least for 3 seconds------- B. at least 6 seconds--------
C. at least 9 seconds--------- D. if any other please specify------

10. Are there any intentional/purposeful pauses that you make in your instruction? 
A. yes------ B. No-----

11 . If your answer to question 10 above is yes, at what times/ places of class period 
do you make so? (two or more answers are possible) 

A. After students' questions. ----------

B. When students require further cla rification\explanation. -----------
C. If any other please specify. --------------------------------------------------------------------

12. Why do you make these purposeful pauses in you r instruction? (two or more 
answers are possible) 

A. to consider what has just taken place in the classroom. ---------
B. to examine the present classroom situation---------
C. to think about what the next verbal behavior cou ld be---------
D. If any other please specify. --------------------------------------------------------------------

13. How long do these intentional\purposeful pauses lasts? 

A. 1--3 seconds-----­

C. 5 --8 seconds------

B. 3--5 seconds--------

D. if any other please specify-------------
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