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ABSTRACT 

This study was carried out in an attempt to describe the 

methods employed by senior secondary school English ianguage 

teachers. making use of classroom observation sheets (time-based), 

and teachers' and students' questionnaires, prepared for this 

purpose. 

The focus of the observation was on how the teachers taught 

the grammar and the reading comprehension lessons (almost all of 

i 
the teachers exclusively focused on these aspects alone). , 

The findings of the study have clearly shown that the 

approach is basically traditional . The overall picture obtained 

from the analyses of the observation sheets and the teachers' 

and students ' response, is that the lessons are dominated by 

teacher talk, grammar explanation and reading aloud. Student-

to-student interaction and appropriate silent reading are missing. 

The results show that of the total time used for teaching structure, 

15.9% to30% was used by the teachers for meta language explanation 

while only 7.5\ to18.4% was used for the practice . Regarding the 

reading comprehension lessons, 7% to!1.9% was used by the teachers for 

reading aloud and 11.6% to18.4\ of the period by students reading 

aloud. There was no attempt to give a purpose for reading the 

passages, and teachers Jnvariably focused on the .text for ' the 

purpose of l earning vocabulary and structure. 

If the recent introduction of new TEFL methodology courses 

proves effective teachers that graduate in the future from AAQ 

.~~U show changes in the method they use. 



Thus, the main purpose of the description is to provide 

a base-line study against which future improvements, resulting 

from the new and improved teacher training courses being 

introduced, can be measured. 

• 
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CHI'>PTER ONE 

1. INTRODUCTION 

1.1 Statement of the probl em 

In addition to its being taught as a subject from grade 

three onwards in government schools , the English language has 

been the medium of instruction in junior and senior secondary 

schools, colleges and universities for several decades, all 

over the country. Thus , a certain level of proficiency is a 

pre- requisite if students are to pursue their studies successfully. 

However, there seems to be a consensus among educators, 

researchers in the field, parents and even thl.? students them­

selves that the l evel of education i s falling, which is largel.y 

attrtbuted to the students' low level of English language 

proficiency. It is this situation that made certain staff 

members in the Department of Fore ign Languages and Literature 

at Addis Ababa University focus their attention on devising ways 

and means of ' improving the secondary school students ' level of 

English proficiency . 

People teaching in most senior secondary schools are 

graduates from the English language Department, at Addis Ababa 

university, Asmara University, or College of Teacher Education, 

kotebe. Equipping the pre- s e rvice teachers with proper training 

would help towards solving this problem (the low level of English 

proficiency of the students.) Therefore, new methodology courses 

have been introduced f or und",rgraduate s of Addis Ababa University, 
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in the Departmont of For0 ign Languages & Literature . This has 

been done bh the ass~~ption that this will lead to the 

production of well equipped teachers who could assist their 

students towards the improvement of their leve l of English 

language proficiency . Thus, this study is carried out as a base­

line study against which £utur~' researchers can assess the 

effectiveness of the new methodo l ogy courses . 

1. 2 Significance of the study 

The new programmes introduced by the Department of 

Foreign Languages and Literature are aimed at improving the 

language and Inethodology of teachers of the English language. 

No evaluation of the effectiveness of such a nel." programme can 

be undertaken unless il clear picture of the existing situation 

of teaching the English Language is given. l'h" purpose of this 

study is to provide such a description, 1. e. , a description of 

the practice in our senior s~condary schools. This description 

can then be used as a base-line study against "'hich future 

evaluation of the new programme can be measured f i .e ., a similar 

study concentrilting on the methode l ogy of the neNly graduating 

teachers in five years tbne will show to what extent the programme 

has been effective in changing teacher behaviour . Therefore, 

this study will serve as a fr~ewcrk for a descriptive analysis 

which can bo used t o measure change in the future. 

1.3 The Scope of the Study 

This study is l.imited to th" description o f the methodology 

practised by senier secondary English language teachers (AAU 
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graduates only). Due to time constraint this study is limited 

to senior secondary school English language teachers who 

graduated from ILS. It will be carried out in four randomly 

selected senior secondary schools in Addis Ababa. It is assumed 

that the methodology of the English language teachers that 

graduated from the Foreign tanguages & Literature Departmenf 

of AAU will be more or less slinilar. 

1. 4 Hethods and Procedures 

The study involves classroom observation of fifteen English 

language teachers in four randomly selected senior secondary 

schools in Addis Ababa, using observation sheets b~sed 

on the desired method of language teaching with the aim of 

exploring significant and measurable factors such as: 

(a) The ratio between: meta explanation and practice, teacher 

talk and student talk, the use of the native language and 

target language. 

(b) [;;. rne.,sure of the percentage of total time used for 

presenting structurestwriting exercises , reac~ng silently, 

reading aloud. 

(c) Occurrence of games, drills, role play, pair work, group 

work, whole class activities, etc. The data developed will be 

primarily ~ime-based to ensure objectivity and a description 

that can be reused in the future . 

* - Flanders also used a time-based observation syst,,~, but ·the 

purpose was different. His was 

mine is descriptive. 

lIarene ss raising \V'hile 
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The ahove will be followed by questionnaires distributed 

to about 4GG students and ~O English language teachers which 

will help to assess the activities used during the English 

language lessons , from the responses of beth teachers and 

students. This, I believe, is essential to -provide a clear 

picture of the English language teaching--learning process . 

Cross- checking the teachers' and the students' responses in 

addition to my personal observations I hope, will ensure 

dependability of the findings. 

1.5. De finition of T€rms.~sed -
1 . Me thodology (method) - the procedural plan for the 

orderly presentation of language material. 

2. Status quo - The present situation. 

3. Foreign language - a l anguage used in a country where 

it is not spoken as a native language, 

4 . TGrget language .- a foreign language being taught· 

5. Communicative competence -- the ability to produce 

appropriate language fluently in any social situation . 

6. Lingustic competence - knowledge of the grammatical 

structures and rules of a language. 

1.6 Abbreviations Used 

1. Al'U - Addis Ababa University 

2. ALM Audiolingua l Me th0d 

3. CA _. Communicative Approach 
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4. CLT Communicative Language Teaching 

5. FL - Foreign language 

6 . FLT - Fore ign language t Gaching 

'I . GTM - Grammar Translation ,1etho&' ' . 

8. ILS - Institute of Language Studies 

9. Ll - Native I first l a nguage 

I ll . SA - Structural Approa ch 

11. SLTM - Situational Langua ge Teaching 'lethod 

I ;! . TEFL - Teaching English as a Foreign Language 



CH'IPTEtl TWO 

II. REVIEW OF RELIITED LITERIITURE 

L.l lin Overvi ew of the Most Influenti al Methods 

and Approaches in Foreign Language Teaching 

Though the concept of methods is assumed to be as old as 

education itself, theories on methods of teaching a r e still 

being developed . Myriads of educators and researchers, who 

are conce rned about the dev e lopment of the educ ation process, 

and who are endowed with the potential a nd enthusiasm to enrich 

this process, were and still are contributing a great deal 

towards that end. Projects are organized and studies a re 

designed to provi de additiona l d ime ns ions t o support ~he 

educators and r e s earche r s who are attempting to improve the 

quality of the"hachiJlg prCe9>as. Furthermore, since the 

educa't i on process is in continuous growth and dev e lopment, this 

activity has to be carried on throughout , as it is impossible 

to do r esearch once and f or a ll in such fie lds and arrive at 

a final conclusion . 

2. 1.1 Distinction between Approach, Method and 

Technique 

Various attempts have been made t o make the distinction 

between these three terms, i. e. r I approaCrl ' , I method I and 

'technique'. The American applied linguis~Edward Anthony 

(1963) , VIas the first to identify these three l eve ls of 

'conceptualization and organisation' ~ According to him, 
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the above arrangement iS r IIhierarchical and the organisation 

key is that techniques carry out a method which is consistent 

with an approach" (1965:5). 

To obtain a better picture of these terms, I have 

examined the definitions of Anthony (1965: 5), Brumfi t 

(1983: 119) , 'Keith Morrow (1981: 59) , Richards and Rodgers 

(1986) , and the alternative model they suggest. I have also 

looked at their "Theoretical views of language and 

the bases of current English language ~aching theory and 

practice" (1986.: 17) , for the sa.ile purpose . 

The term 'approach' for Anthony stands for, "A set of 

correlative assumptions dealing wit~ the nature of language 

tGaching and learning" (Ibid), This is in line with Richards 

and Rodgers (1986) view of the term . For them too, "Approach 

is the level. at which assumptions and beliefs about language 

learning are specified. Brumfit regards an tapprouch' as, ' A 

general view of how teaching should be carried out" (1983: 1 '19) • 

To clarify his point, he gives an example of the 'oral approach' 

which according to him, conv~ys that the stress should be put 

on the spoken language. [,11 of them agree that there can be 

many methods within an approach . 

'!'hough minor differences are detected, a close examination 

of the def initions given by the above people, r9v~al that 

what basically constitutes a 'method '. 

They all refer to it as the 'set of procedures', based on a 
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dertain 'approach', used to carry out the teaching learning 

process. 

As regards 'technique', Anthony holds th~ view that 

it is, I1 A particular trick, strntager;} or contrivance used to 

accomplish an immediate objective" (1965 : -I). He also believes 

that 'techniques' must be 'consistent with a 'method', and 

therefore 'in harmony with an approach'. This view 

of the term seems to imply that each and every teacher has to 

stick to specific techniques which are'consistent' with a 

methoc. anc.~ in harmony with an approach .. 1 This vievl might not 

be true nowadays. Whatever the method , the material and the 

syllabus may be, the teacher can use ~h~ technique that he 

thinks facilitates the ttaching/le arning process. Brumfit 

also vie \tlS a 1 technique I as, "A particular teaching proceJ.ure 

such as the use of dialogues, drills, ",tc . , for the presentation 

of language in a particular situation" (1983: ~ 11) . 

. . ' 

Richar~$ and Rodgers (1986), after examining Anthony's 

model , give a concise explanation of these terms which I hope 

will make the distinction clear and give an overall picture 

of t he concepts these terms stand for . They say that an 

'Approach ' is the l evel at which ass~nptions and beliefs about 

language and language learning are specified . A 'method is 

how the theory is put into practice as choices are ,"aue about 

the particular skills to be taught , the content to be taught 
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and the orde r in which the content will be presented . As regards 

'techniquos ', it is the level at which classroom procedures are 

described. 

t,nthony's view of a 'method' appears to partly coincide 

.lith H .. d,ey' 6 who eays that a "M.thod det~rmin ... what and h .. ,. 

the meaning ane form are conveyed unc what is done'to a&ke the 

use of language uncon8c!ou,," (1965:XI) . 

For the d iscussion and analysis of these terms, R~chards 

and Rougers suggest an alternative to the Anthony's model , 

which they r efer to as a'comprehensive model' . In this model 

the 'Anthony model' is revised anJ extended as follows: they 

treat '~vproach' and method at the l evel of design (in which 

objectives, syl labus and content ~r8 determined and the roles 

of teachers, students and materi als are specified). On the 

other hand, they refer"' to the implementation stage as 

Iprocodure l and show the r e lationship of the three terms by 

saying that: " A method is theoretically related to an approach., 

is organizationally determined by desi'11l. ~nd practically 

realised in procedure" (1986:16) . 

1'h8 follmling is an attempt to give a diagram Datic 

representation of Ant!lony' s model. It is hoped that it will 

serve as a summary of the pnaceding discussion as well as 

provide a clear p icture of Anthony 's distinction between 

'approach l 
t 'method' and ' technique ' anc their relationship. 
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'ifExmnple 

Aura l -oral 

\ 

\ 
Method ~lim-mem -.-_-__ _ J'attorn practice 

, 
! I , I I 

i 

, 
I 

! 
I Technique 

I 1:' <J 

-Tho arrangement is loegins with a beC"]ins with a 

,J, ;'lit.!rurchical ' , i. e. f s ituat i on, e.s . bi linqua l 

methods can develop sreetings , getting compari son 

only from an .1. rOOL' at a -starts with 

ho tel, then moves g r ammar and 

em t o (,J rarnmar j?honol oqical 

structures 

bU;.lt up into 

a si'tuCltion 

ar.d substituted 

FIGURE 1 DII\GRAl1MATIC ltEPRESENT.1TICN OF ilNTHONY' S loODEL 

* The examp l e is used for t he purpose of illustratincj Anthony : s 

view, which says that th8r2 can be various methods within an 

approach. Their difference lie's o nly at the l eve l of t h'" 

technique employed . 
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//--:{~~.~ 
\ 

" 
j 

procedure l 

/ 
Design ' -\<,,-/' 

FIGURE 2: DIAGRAMMATIC REPRESENTATION OF RICHF.RDS' AND 

RODGERS' MODEL 

Richards ' and Rodgers' model is "not intended to imply 

that methodological developments proceed neatly from approach 

through design, to procedure" (1986:29) -Their be lief is 

that methods can develop out of any of the three categories. 

Finally, they wind up their discussion by pointing out that 

'approach' refers to theories about the nature of language 

and language learning that serve as the source of practices 

and principles in language teaching. 

To illustrate the above, I believe that a consideration 

of Richards and Rodgers 'theoretical views of language and the 

bases of current ELT theory and practice' in order to assess 

classroom practice within this thesis is invaluable. 

According to them (1986:117), the nature o f language 

proficiency 'explicity' or 'implicity' inform current approaches 

and methods in LT. These Approaches are: 

(1) Structural views - which they regard as 'the most 

traditional, because they believe that this views language as only 

a 'system of structurally related e lements for coding meaning'. 
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ncc()nJinq t o this v i l?w I thG maste ry of the e l ements o f the 

system is consiJeroJ as the target o f l a nquage learning. 

( 2) Functional vie\,l _, l ansuage is viewed as a vshicle 

for the e xpress i on o f funct i onal meaninq as in CLT (which 

emphasises the s emantic a nd connnunicati V~ dimension ''Jf 

language ) . l\ccord inq t o this view, lansuage teachin~; is 

specified and org~nized by cateGories of mef\ninC] iln] 

functio n , r a ther tha n by elements o f structur~ ant; 0 rarnmar . 

For instanc~ , Wilkin s'Notivnal Syllabuses (19/6) , includes 

elements of g rammau le}~is und. specifies the t opics, .. ', "" o.tions 

and cl..ncepts learnl""'! ):'s nee:...1 t o corununicate aocut .. 

(3) Inte r acti onal ViE:.w - This r egards lan0 ua(je as a v ehicle 

f o r tho r ealizatio n o f inte r&ersona l relations anu for the 

performance of social trnnsactions between individuals -

language is seen as a t ool f o r the c r eation anG maintenunce 

o f social r e lations. ~s a n .8xamplc, they qive I interaction 

analysis: in whi ch the content o f L:mquaCJe is spe ci f idc an(J 

o r ganized by patt~rns of exchange or may be l eft unspecified. 

How cloes the foregoing discussion relate ·to my own study? 

HO\,1 am I qoin<] to uescribe the methodology? Durinq the 

observation , I will actually be seeins the tGchniques the 

teache r uses when con::luctinf] the 1-9.nguaCje classes. However, 

by ca refully r ecording tho activities usecl, the p atte rn of 

interactir.n, the \<lay qr2.l!Ill1ur and r eadinf] com~reh8nsion are 

taught, by consic.cring "t-!hose talk dominates the l a nq u<l<;!e 

class , e tc., a nll untllysin~: the Jata obtain~dJ I ho ;?e I will 
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be: able to obtain a r GoJ.sonably tru~ picture of the mcthodo l cy 

~mplcyed by each t eache r I observe . This in turn will reveal 

to what extent the l angutJ.08 lessons are base2 on the desired 

methodolo<)y. Any follo", up study using the s e fin<1ings as 

a base line will then bo abl~ to observe chan0Gs at nIl 

thre e l eve ls, i. e. 1Ia~proach~'method'anJ'technique · . 

Each and every context requires approaches , methoc1s 

and techniqul2s th,lt Qrc ol?propriate to that particular 

context and the teache rs anj the pupi l s in it. Running 

after every new development in the fi e ld an.:] ~tt~mptil'HJ to 

use it where it :ni Ciht net work is only a waste of time an·j 

enerqy . Since the r.....: s l a ctive t e ache rs are in th02 .)6St 

~sition t o know \llh.:tt ,·/ill be most effe ctive in "the ir 

particular c ontext, the y can adavt the I 'rinci ''\les ~nc1 

techniques to suit their o\:-.'n si.tuation. Th{~ concern , in 

any case , must be the r Cclisation of the English langua0e 

teaching objectives in the best possible a nd realistic way .. 

!h_" !jost Influential Methods anJ 1~lpproaches 

in Foreign Lanquaqe Teachin0 

The teachins anJ l earning o f a f c reign lan<;ua<."i e (FL) 

has a l on!) hist?ry .- f or mo st European stuJe nts Latin and 

Greek were compulsory until recently. In t he hope of 

finding the best mothod r ec~ucators and researchers thro ughout 

this time i hava been JoinS' a l o t of resei)rch ~ Consequently, 

today , there . is i) v/irl e variety o f f o r e i gn lan0u.J.~:c t e aching 
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(FL'r) m8thous, r .:lD<jin,;= from the most trauitional tc the most 

recent (f'Jr c. q . J'l<1 ck<lY lists fifteen vf thGm) . 

EVGn though a qr~at deal of r easearch h~s been done 

concerninC] methoJs ) bow far a particular method f.J.cilitates 

the t eaching/learning ~roc~ss has not yet had a uefinit~: 

answer. Since the Gllucation procf:ss is in c':::nt.inuo us 

growth and develolJffi0nt~ tha debate about the ~ffectiveness of 

the language teaching methods still continues . Consequent(lYj 

many books have been written which claim to i:)resGnt the 

best account of hv\'l F'L leorning takes place. Hc wevcr, since 

language learninq is com[Jlox and the re.: .1re still (]ul.Js in Qur 

knowlucige of how P.L l cw.rnin<] takeS place, it is ."'.lmost im~)ossible 

f o r uny o n8 to pr l..::i..·arl....; such an ell-ernbracins ~Jookc: for this 

Moreover, the re se8ms never t o havl:! bc~n .J. cvmplEte 

chan,)" in r;r methods as the tlraces o f the o ld : lIIothous a re .;,,-tected 

Fo r instance, Kelly (1969) 

refl=rs to the new ml:'tho<.J.s as .Iuutqrowth o f -the ol(~ ("nc s. \I 

Which is a view hE:l(~ by LE:onard Newmark in '; H O \,1 no t to interfe re 

with language learnin<] , who says that " •.. it " " ulcl be uifficu1t 

to find s~rious discussiun o f LT methojs that J i l...1 nut claim 

t o refo rm o l el LT me tJbp.:'": s in rart thro u(; h the us c o f natura l 

cont exts'l (197 9: 161). Furthermor~. many current issues in LT 

a re believed to hc..v(; th~ir r oC)ts in the ~Clst u.s is 0vident 

fr~1il what Richards tlnJ ROCtSlers SAY: t 
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"TOL1u.y: s co ntrvv0rsics reflect conterul_orary 
r esiJons...:s to q U2st i ons that have b.Jen asknJ 
throu'lhout t ha histo ry of LT which lai,~ the 
f o und::.tion Eer the deve l opment o f n B\'! lrluyS 

o f t2aching lal1<]uaqes and rais E::.:'! controversies 
that havt.:' co ntinu0d to the present ~C\y;: 

(1986 :5) • 

A close examir~ati()n ~)f s ome o f the questions that lead 

to chanyBs in I.T mi;;:tho,-~s might serV2 a s u. justificatio n o f why 

conflicting viewl-Joints of e,l.ucators have not yet c.; ivcm way to 

one agreed view. 'l'h-8 sG llre questions reqan.1in;i 

(1) Th", goals o f LT (L) The basic nilturo of 
language anc1 ho'" this aff"cts t eachin'j methods 
(3) Tha fr inciples for the sel~ction of 
l an,]UfHj':': contents in LT I (+) Principles of 
urganis"tiun I sl'-Jquencing and pres.:mtation thJ.t 
best facilitate l~arnir "; (5) The role of the 
native 1(lngua9~ (Ll) ; (6) Principlos lcnrn~rs 
use in lTI.J.stering a languaCJe. ("1) Teaching 
t>2chniquus unt] activiti,~s that work bGst unuGr 

r:; iv,:::n circUDstan~c..s" 

Each methe)." .. 1. ~~iff1.::rs in the Wi'ly it looks a"c the issues. 

Let us L j;.)k nt how ;".1..1'1 i""!ncl c~';' address these: issuBs from the 

followin <;; table : 



TMLE I 

.-
I 

Basic na.ture 
Method Goal of language: 

-

seen as linguistic 
a set of 1>1.:-! 

cODJ.:;etence 
habits 

language 
C0Il1IIltmicD. ti VB as 

CLT comf-€..:tencc cOIlll'Dunic-
ation 

I 
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ILl>; ILLUSTRi,TION OF HOW D Ii'FERENT ~JETBODS DIFElli; Bl 

,;nDHESSING THE ISSUES 

- . 

Princir: les Princi~~ lDs o f 
select.ion of o rqanization 
content 

i~Q.c;uistic 

s81~'ction Simp lE to 
c.nd qrac'!inq com:) lex 

functional functional 
selection gruding 

or or nt!turc:.l 
process i .e orJer 
'cusk or skill - -. 
bCJ.sed task 
s"lection gradin;J 

I 
I I 

-- ------
Role of t ilc ~rinci~;li:;s 

native le2.rn0~8 

lan'Juage u.:l~ 

r~; eti tic:n 
use anJ 
discoura~ ed I "lem.Jriz -

use permit1 
where it 
facilitatE 
the teachi: 
l e2.rning 
process 

ed 

0·' 

ation 

nar;otill.ting 
'TIe2.ninQ 
::..hnring 
information 
plCcblem 

su lvin£"r 
~:tc . 

T22.chi:1g 
techn1ques 

an,~ 

activites 

t.~pB 
.., .-, -

di2.loques 
un.d 

,,;rills 

unlimit€'~ 

C::X(.;rciS2 
t Yr.,os ~n>~"'. 
activitiss 
(any 
activity 
that 
enr;:::l"Ji:S 
learnGrs 
in 
communic-
z:tic n) I 

__ 1-..... ____ , _. _ _ ____ . _ •• __ _ 
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Some research has been Jon\.:; o n serne cf the I.T ffiE.;"thv:..1s by 

the TEFL sraLluate students h0re~ Far instance, I have 

look0J C'.t the comparativ8 IDdthc.:J.ological studies carried out 

by H2ilom Bantyirga (198.-: ) , who investigated the relative: t. 

8ffectivf.:n8SS o f the SI~ anll thc:-: c.;-~ in teaching conditional 

sent<=nces to non-natives . .H is subjects t.'lere F.reshmJ.n Social 

science stuL1cmts at [,.A.U. 1% taught the control ana tht 

experimental I'jroups with mat\';)riD.ls prepare''] alonf) the_ 

lines of each approach respectively . Statistical computat.i: ... n 

of the test results showea a siq~ificant differencp. in fuvour 

of the Cli. 

'rh£. reL:ltive effectiveness u f the I traditional' <In(~ t he 

i cOEununlcative .::1pproaches I in tcmchin'J readiny comprehension 

t.,~ Freshman, was another stuc;y by Haile;; MichaeL,P,berra (1984) 

His experimental groups ",ore tau~fht usin(] the CA, whereas 

th2 control ~rouf-Js were tuught using tht-! I tral..1i tiona 1 

approach' . In this stu,ly to(; I the test r esults showeu that 

th~~ experimental groups perf(;rmeC! better than the control 

grcul:'s ~ 

In a study carri8d out by Gebremedhin Simon (1984), Si~ 

ugai.n proved :'1 less effectivu method o f LT ~ The study was 

also c:onductG.J on' 'freshman students. He taught the control 

groups in the I conscious lJ.:1-ttern practic'd leArning aplJroach I 

r 2i.'.: r '..::S8nted by Sf ... in th~ study, Qnd tht) study grou,Js in the 

L::mqlJ::lt;c aa:quisition ,~ppr().:':.ch " , The post test results 

rGve~~ le::l that the scores :;btainell by the study !]roup vlcr0 
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better statistica lly. Despite l o cal r e search f indings , no 

effective chanqes in course des i gn o r Methcdo loryy have occurred 

outside a fe,,-! university courses, such as Spoken English. 

The ma j o r pr e mise o f this study, ho we v e r, is the 

description of the methodo l ogy pr actised by the English 

l anguage teachers in the s8n i o r s econdary schools (e spe cia lly 

l~ .;:1 ~ U. g raduates, who graduat ed pr i or t o the introduction o f 

the new methodolo~y courses). So , although it is not inte nded 

t o p r ovide a comprehens ive picturp ,I feel that a br i ef account o f 

the! fundamental characterstics of the LT method that has most 

influenced the methodology o f our English language tGach~rs is 

indispensable, i. e ., the Grrumnar Transla tion Method . 

The Grammar Translation r·l( thoe], considered the o l dest 

(first known as the 'prussion ~~ethod' i n the United states o f 

i\merica) , "l.ccordinq to Richards and Rodc;ers dominated European 

FL'!' from the HAGs t o the 1'l4lJs. The goal of FL l earning for 

this method was, "To l earn a L:nguage in order t o r ead its 

lite rature , in o rde r t o uenefit from the menta l discipline 

and intellectual deve l opment that result from FL study·' 

(19L6 : 12 ). TO realise thi s obj ective FL l earning besins 

by a detai l ed analysi3 of grammar rules f ollowed 

by translating sentence and texts into and out of 
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the t[!rget lanq uage (TL) . Re ading a nd wri tin'J cc"nstitutcc1 the 

L1aj(;r activities o f FL l e arni.n() ~ Vo c abulary selectiun N.:lS 

bused on the r ea,JinC] t 0xt US "':l~ D.n (} taught thro ugh biling u.?l 

wor d lists!, l.1ictiona ry me t::.ning and memorization I usually 

(,jut u f cvntext . The sentenc8 W<J.S cunsidered the basic unit 

o f language o.ntl l>ractise(~ thr0 uqh translatio n e xercises. The 

m~uium o f instructio n was the ". stlld..:: nt:s t "Ll end' thi's -method 

emphasizt:d accuracy. 

Huw fFlr hus GTM aff~ctu:~t th~ EnQlistl l anguage t eachinq 

h e re.? Be f o r e p r o c8ecJ.ing vii th my oym study, I have eXiJ,.!!li.neu 

the te:xtbooks, th~ syllabus an.:t some stud i e s ca:tricc1. (.Jut 

by till (TEFL) students t o obtD.in a g0ne ra.l p icture of th(~ 

FLT m2tholl (5) practiseu. in thG senior seco ndary scho,) ls ~ 

Th~ p redominance o f the met,']. ~ e X1-' l anat i o n (evidtnt in t.h8 

structure o f the t8xtbook) 1 th~ usc of the r enoing passages 

f or the purpose o f teaching vocabulary and g rammnr, the 

rutlount o f Amharic used during the English l nnguagt l essons 

(Taf8ssD Ge l e ta (1988 ) r ShUVT2U that thld teacher uses mor e 

than 3(,% Amharic) , are inuic,~tc>rs o f how far the GTM has 

influenced the practice heru . Th12s e are a lso confirnhJd by 

mit OvID findings ,(chap t e r 4) . In short I the ove r a ll L icture 

obtaint2d from the c ont8nt c f the.:: syllabus (which qives :.. 

list ~f th~ vocabulary anu th~ 0rarrmar 3 1on e ) a nd t h8ir 

r~-.alizCl tion in the textbook <).ssl..:rts that the approach i s 

g ra.I!lma.tical. Let us consi(ler thl;! f o llowin9 example t aken 

from th l;:) 11th 0r ac10 text book r \·Thich llcals \<{ith I advarbs o f 

manner ~ I t o illustrate the.:: ,J,b,)ve: 



e. g. Duncha lJlaY8d the p ianc' well. 

Explanation : '\\'ell ~ is an adverb because it modifies the verb 

played . .. answers the question 'how'. 

Reqardin'J the vGcabulary part, meanings are given out 

of context. 

e . g. measure (n) .. a c ourse o f action, st'£ps 

Mo reover, almost all o f the ten review units are on the 

grammar aspect _. so: the students I communicative needs are not 

taken into cr)nsideration . I feel, the textbook itself is one 

of the chief c auses of the probl em. It largely J icates how 

the t eachers Dhuul<.] t e ach. If it were well o r qanized, 

contained authentic matarials and interesting texts, the 

s i tuatio n c C·:.11d hav e been d ifferent. On the o ther hand, if 

the t eachers \-leT":: well trained. I they could have uS2d 

supplem entary r,lD.tcriLlls and/ or adapted t.he exerc ises f o r 

communi cativ..:! activities, which in turn could he lp t o 

improve the l anguaqe ability of the pupils . 

In GTM, r eadinq and writing rece ived me r e emphasis, and 

listening and speClkinq were paid little or no att.mtion at 

all. As a result s tuuents taught using this m8thciJ lacked 

the o ral pr oficiency t o use the lan~uage for communication. 

Later , due t o the increased n f2ed for the spoken language, 

speaking proficiBncy was recognized as inpnrtant r a ther than 

reading comprehension, g ranlJTlar o r literary appreciati on . 
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The inf luGnce of the S .. is eviae:,," "Ln , the syllabus for 

grades 9-12 , A bri ef survey o f the syllabus rev"als that 

it was developed on the basis of the assumption that all 

t o.3cr:ing must include SOf.'J£ sc:r:t of selection, grading 

a nd pr e s e ntation. Lang uase is viewed as ' a system of systems', 

tho ugh the assumptions do not go in par with the content , 

i . u., rather than 3tti:::m~:ltin~ t r make the structure of thQ 

lanCjuage a habit a s the behaviourists a nd the structur-

alists meant it to be~ t he emphasis is o n the linguistic 

analysis ; selection, grading and presentation . Hemorization 

of various types of clauses und sentence typo l ogy are a lso 

a dominant feature in the textbooks. I hope the f o l lowing 

examp l es , taken from th" 9th grilde textbook will verify this 

point. It deals with sentencO gr oups and begins as fo l lows: 

There are f our gro ups o f sentences : 

no Statements - There is a l ot of wood in the room. 

B. InterroC)fl.tives - ~""hat t s your name? 

c . Commands and request:s _. keep quiet! 

d. Exclamations - 'dha-t a f oolish boy ! 
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After g iving s0veral such e xamples - iso lated sentences 

out of context 1 the e)cplanc.t i un winds up by informin0 the 

stucJents that the subj ect is left out in commands ane: r "quests. 

/1 brief sur.uaary of studi e s carried out by Abdu lkac1ir >,li 

(19L'. 3) ,and Tafesse Geleta. (1.9~;C ) ; be low, will, I hope, g ive 

a general p icture of the language t eaching - l ear ning pr ocess 

in the schovls. 

Abdulkadir Ali analysed student - teacher inte r')'ctiun in 

f our schoo ls - he t ook t;·?e lfth grade English classe s in 

_- :~cui s Ababa t o detenninG thl.::; kind of verbal and non-verbal 

behaviours when p upils a.nt..~\ t\':!·:!'chers inte ract. Using Hoskowitz I 5 

ana Flanders ' f ormulas .. h8 2.n J.lysed a t oti11 numbe r of :' , OlL 

v e rbal and no n - verba l b0havi o urs. His findings show tha t 

f o r most o f the teachers; I.lore than two -thirds of Al l the talk 

W.:lS found t o be pure ly tec.che r .- talk . This vIas interpreted as 

being indicative o f the GcorGe t o which Eng lish classes in 

the selected schools we re t encher - centrec . 

Tafesse took six schc.-'ols and inve stigated the use of 

t he vernacu l nr (Amharic ) in the teaching of English . He used 

Bella.ck ! s f our ped.:lqogical mOVES t o c lassify the Vernacular 

uS8d. The results showed th2ct of the total classroom 
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d isco urse of t eache rs 1 ::lnd pupil "1 1% was in English und ~!9% 

vernacular. Of the t o t al d i scourse o f tcachers 59 .. 4%. VIas 

tn English and 30.6% l\Il1haric. Of the total wo rds used by pupils 

and t eache rs, the teacha?:'s I sha re was C1. 9%.. And the P U1,ils 

10. 1%. This revealed that 'Ch2 p upils do l ess than 70% o f the 

tc.1kin9, a nd the teach Grs mO.re than eU% .. On the iJ.ver .:!g ...... ~ about 

3:A, of the t eachers t ot:'ll cl'-;lssroom d iscourse is v e rnacula r 

a nd o nly 70.% of the time a llo tted f o r teaching En01ish is used. 

This shows that the approach p ractised is still i-Ilore cf a 

tr~ditional type. 

Change i n approuch is ,,;itn0 ssed at the univlJrsity level 

Tltake use o f conununicative activities as is ev i dent from the 

course descripti ons given bI'2L)1,y'; 

B'LEn ~:(J3 SPOKEN ENGLI SH I (3 CREDITS) 

To raise listening ana speakinry skills t o a l ev e l 

n0Ce SS.:lry t o f o llow a nd I?articipate in academic l ectures .:lna 

L:iscussinns . Thus, ability t c f o llow gi s t, recognise 

Sl"zcific uetai l s I draw Gvnclusio ns, a nJ transfer informati o n 

fr.OID one source t o an..Jt her. Ability to e licit aqre£r.1e:nt and 

Ll. i sa~reQrnent , sutnr.laris(;; Ii1ain points, present simple inform.:lti on. 

Limited extens i on o f socinl English. 

R~co~ni se a nd use the m2.J.nin; j?Ot entiaJ. o f s tress, t ')no ~ 

t onCll, ity a nd t o nicity . TI.CI!18'. . .-'.ia.l p racticQ with phoneme 



Patterns. Laboratory practice to be integrated with classroom 

activiti es and role-play , 

FLEn 204 SPOKEN ENGLISH II (3 CREDITS) 

TO raise listening and speaking skills in the areas 

relevant to future job s ituations and neuds and to a level 

of international intelligibility acceptable for a graduate 

majoring in English . Through integrated laboratory and 

c lass activities , extend remedial speech work and extend 

ability to operate further conmmnicative functions including 

narrative, elicitation , simplification, generalisation, 

cXGmplification, description p clear presentation of information 

and instructions, expression of attitudes and emotions . 

FLEn 305 SKILLS DEVELOP1·\ENT l1ETHODOLOGY I (4 CHEDITS) 

Audio-lingual and communicative approaches; listening 

and speaking skills ; pronwlciation p i .e . English s ounds, 

stress and intonation; related grammatical and functional 

items, contextualisation of the above, use" of drills , role 

~lay and games; languaJe of the c l assroom required, use of 

local materials and situations for developing sUPI,lementary 

exerc ises. 



FLEn 306 SKILLS DEVELOPllENT r1ETHODOLOGY II ( 4 CREDI TS) 

Vocabulary building ,l deve l opi n9 reading and writing 

skills, i ntegrating the four basic skills , role play and use 

of games and songs ral~ted to the above; identify i ng and 

correcting err ors; setting Vf tests and exams; l an<]uage of 

the classroom requirE::c1; use of l r.Jcal materi als and sittlati o ns 

for develop ing suppl~mcntary teaching exercises~ a~roonstrations 

and micro-teaching . 

Moreover, I have se<::!n a Spoken Eng lish class in l--rogress 

\'lhich was full of life , \'lith student s excited l y carryinr; out 

various t asks i n pairs or" small groups , a nc1 thE. instructor 

moving from one grou0 to anuther t o help or monitor/what the 

students were doing . 

In my view if the l anguage t 8aching process is to be 

successful, students shauL! not be asked only to mani Imlate 

linguistic fOnDs. They sbould Cllso be given practice in 

communicative acti v i ties us ing authentic or at l east 

r ealistic materials~ The l anguage t eaching should focus on 

the method that ena~les t o c !.Jtain the best outcome for that 

particular cont e xt .. The l)Gst way to achi eve this i s by being 

eclectic, i .. e .. by ad tlptin<;J .. adopting o r i nventing materials 

that .suit o ne: s situation ~ ... es t , and that e nable the students 

-t o be profic i ent users 0f the language .. 
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2 .2 T03acher 'rraining for Practical Un10rstanding o f 

Current Fr o f e ssio n2:.1 Developments and Self···lmprovement. 

To prepare effective language teachers , both the theoretical 

und the practic.J.l a.spects are essential. Hm'1Gver I' as is clear 

from ·..;hat Rich.:1.rcls (1990 : I) says in "Issues anr1 'J.pproaches 

in teacher educ .:'.tio n :l, the practice in s e c ond language teacher 

enucation was iTIa i n ly based on :: intui tion and c ommon sense", 

which implies that the literature on second l anguft.ge teaching 

processes is sC0.nt . R8garding the theoretical a spect (a 

statement o f t he gcmGral principles that account f or 

e ffective teachin,) , Richa r ds ho l ds the vie', that it has to 

be carried out thr~l\,:':;h the teaching process itse l f and that 

this shoul d f o nn the b a s is f or the princip l Gs and content 

of DeecJnd lang u.:lgf;.! t e acher education . For t his purpose he 

suggests the f o l10win9 sequence: H(a) describe effective 

language teac hing pr ocasses ; (b) develo p a theory o f the 

nature of effective lilnguage teaching, and (c) develop 

principles f or the preparation o f language teach" rs." (Ibid.) 

In confinnation t (} the above, he believes that second language 

teacher educ.l.tion pre;gra.mme must include a knO\>lle(1ge base 

drawn from linguistics and l an1Juage learning theory ; and a 
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prt.c tical component based o n lan~iua<:'1e t eaching me thodolo0Y 

and o pportunity for practice teachinq . 

The present university 1ansuaqe teacher training c ourse 

programme· s eem t o meet the above requirements, s ince the 

cours es o ff e red inclurle lanyuaqe as well as 

pedagogical compone nts throu~;hout. 

Leinhar~ and Smith's d istinction indicates that both 

the t heor etical and practica l uSl:'Gcts o f t eacher traininq 

bav~ to be dealt with during the traininc; programme. HO\r/Gver , 

though e xposing the trainees t o both the relevant theoretical 

ce·ncepts and the practical counter-parts i s a commonly he l d 

l!iew amons the authorities in this field, there seems to be 

a d iffe rence of opinion as to \Olhich one sho uld receiv~ mor e 

emphasis-. Fo r instance . J. C. F.ichards (199() : 3 . cites . Car,r 

and Kemis (1983: 12) who stronc;ly be l iE,ye that the theoretical 

aspect is mo re important, as i s evide nt frCJrn the f ol l o\.,inS' : 

;IO ne indicatio n o f the degree o f the pr c f essionalizatio n of 

a fi e l d is that the extent to which me thods and pr o:edure s 

empl oyed by members of a ~)rofession are based o n a body o f 

theor eticnl knowledge 8.nd r esearch _ n Contrary t o the abov o r 

3 rio.n Bambe r (1986: 1 ,,6) i n ';'l'raining the trainers " \\'hile 

admittin<; the necessity o f the theor etical aspect (knowledge 

base dr awn from linryuistics anu l anguage l earning theory) , 

s uy s thnt, )'The practi cal cumponldnt o f the pro\"'Tramme should 

be a major feature r athe r than a norma l appendage" On this 

sa,ne subject Gebhard Gaitan a nd Oprandy (199,, : 1) conside r 
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thG HLimitaticn of prescrii-ltion"- un how to teach and propose 

a \fmultiplc activities apprc ach ' t o teacher preparation. 

Hary Finocchiaro in IINeccssary Knc\vledge and Skills '! 

(1988:3) suggests that the toacher should: (1) Develop a 

background of the important r~levant theoretical concepts 

fr0m the fields of linguistics, a nthropology, psycho l ogy, 

socio l ogy and educatiun (v/hich are considered as the usual 

tlOmpon'ents : of the theoretical aspect for maximum effect, in 

Alatis (19 '74) cited by Donarc1 Britten (1985: 115) for which 

the acronym h4PSE stands during the first years of 

teaching (L) Gain a conaious f~iliarit~with the basic feature 

of th~ English phonoloqical~ 0rammatical, lexical, and cultural 

system (3) unders:tand and practi S 3 the dynamics and techniques 

of grouping anu paire d practice, (4) Learn how to evaluate 

student achievement and pruficiency (6) Become knowluOgeable 

about hypotheses, methods and techniques in order Lo mak" 

inform8d aecisions and adoptio n available to tho teacher , 

7 ' uti lize community resour~eG, (8) know about the content of 

other subjects. (Slightlyadnpted). 

The theoretical aspect is obtained through lectures I n 

thu part of the trC'in~rs and Bxtensive readi ng, attendi ng-

seminars, e::: tc. I on the purt uf tho train€::es. Concerning' 

the practice aspect, observation (which was used only for 

evaluution purposes in the recent past) and practise teaching 

are consid~red effective. However, Richard R.Day advises 

thut it must be "guided and systematic to have a critical 

irn.z.)act on the student teache r ' s pro fessional c.1eve loprllentli 
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(199~ :54). He further points out that observation systems 

Dallo\" t o describe rather than prescribe t E::achinc;" . J e rry G, 

Gel hard, says that II Observat i o n systems prov i de a means 

through which teachers c an continue t o monitor and s "tudy 

the ir own teaching" (p. 163) , which, I think, indicat ed the 

s i gnificance of self-observation for the t eachers' ~- ~r s0I1al as well 

as p r ofessional growth . 

Krum's paper, accor d ing t o Allwright (1988: 105); is an 

"Important step in the development of c l assroom abservati on 

as [.}"dback tooL .. on hml t o incorporate systematic 

observc tlon i n the over a ll des i g n c f a t eacher tra ining 

course~fI 

At present, o bse rvation is no t o nly used for the evaluation 

o f competence , but a l so it serves the p urpose o f educati onal 

research, teacher training~ counsel ling , and self-improvement . 

The value of having u f o rmal prog rmnme o f observatio n is g iven 

by Day (1990:43 ) as f o llows: It assists the student teacher 

in: (1) deve loping a termino l ogy fo r understanding and --

d i scuss ing the t eaching proc~ss : ( ~ ) deve l oping an awareness 

of the principle s and decision making tha t Underiieeffective 

t eaching; ( 3) distinguishing between eff ective and in~ffective 

classroom practices (4 ) i dentifying t echniques and practices 

student t eachers can appl y t o their own teachin~. Pe ter Sheal 

also in his, "Training the obsf.. -.:ve rs; looks at observati on as 

a :ipot cnti.:ll staff dev-a l opmGnt t.o01 and means o f improving 

ins tructi o n - not eVCtlp .·~·~:iv0. So, having a f ormal pro£,ramme 
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of obs~rvation is worthwhile. 

Fr om the materials I have read on the va lye of observation 

in "t eacher-traininq pr ogramme s r the current f0CUS of attention 

~~pears to be on the importnnce of self-evaluation . For 

example, N. S. P-lItibhu (1987 : 5,: ), points out that "Pre~service 

teachers should be trained t o 0valuate their own teaching and 

conduct classroom observatior- . Richard R. Day (1990:44) a lso 

propagates his view that s~lf--evaluation l eads to se lf 

improvffinent which, I beli~ve , is a cruci31 enabling skill 

necessary for each and every t Gacher r since after graduation" 

when the teacher is on his own , hE> will have f ml problema of 

evaluating how successful his teaching is. However, this 

skill cannot be uccquired overnight, and the initial periou 

might be difficult. N2vertheless, once mastered, l:t probably 

ensures that the individual is going :0 continue to deve l op 

as a t e acher. l\ correspo ndance course publishBd for trainees 

f or the RSA Diploma, Distanc," Training (199(,/91) points out 

that , " It is a gradually acquired skil l and needs practice, 

time and exposure to other teachers be fore it will reach full 

maturity" (p.40). 

Concerning the mGthoGc logy aspect , the target shoul d be 

t o enable the pre~service teach",r to select his methods, 

techniques and materials in ': an info rmed manner", i .e., it 

should be designed in such a 'lt1 (',.'1 .:18 t o en.:lbl e the tr~inecs to 

be 'adaptable' and I i.nnov~tive '. Regarding this, Prabhu 

(198/ :5 2), says that, "Training should reflect as far as 

possibl e teaching m~thods that can be used in the teuche:'" 
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own classrooms . ;j He also insists that the ';Tra inGr is defintely 

seen t o practise whnt he preaches." 1\ rela.xed te.:1ching­

learning atmosphe re is considered conducive I" c.nd believed to 

lea(1 to a "hi<jh dW-Jree fo satisfactiun and e njo yment !; among 

parti cipants which :ljost likely will act as an incentive to 

gui de the trainee t o benefit " great deal from the training 

proGramme. 

i=lS regard s the course components for a tHacher training 

programme, a knc.wle ~lye : skills and attitudes compe,nent 

(referred t o by Britten 'IS " the tripartite division of traininq 

cont(~nt" (1905: Il 7} is considered essential. 

In short , thw f o cus of ~ language teacher troining 

progrumme should be to produce teachers thut are well informed 

theoreticn.Uy and have. obtained ample practice in teachinq 

as well . Intro(lucifll;,{ the tri'linees to the different methods and 

techniques and the various current FLT issu~s is believed to 

contribute to the continuous personal as well as professional growth 

at large. To rl.!;:'llis e this, the trainer plays an important role, as is 

evi dent from whLlt Jane Itlillia (1901: 51) i n the training of non-native 

speaker teachers o f English ~( says, nThe major role of the 

trainer is to creato an environment in which trainee will 

question existing p ractices themselves and can evaluate the 

various solLtions r \Alhich they or their trainer subsequently 

offer." This I am sure i is done with the Llim of provid ing 

useful practice, so that ",hen he is on his o\·m af"ter graduation; 
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he will not have much difficulty in solving problems he might 

e ncounter . Horeover, this ,-,ill make him aware that t: Lc,J.rning 

does not stop aft"r yraduation" and will, most hopefully , l eave 

the tra ining pro~ramme with the conv.iction, determination and 

ahility to develop throughout his career. 

But, however properly one might be trained, the nQW 

teacher in contexts like ours, is bound to face a lot of 

p r oblems during the first years o f his teaching. So, while 

in training, he should be made well aware of the situation 

awaiting him and <Jiven enough pr.:1ctice and exposure to be 

able to adapt, adopt and ~vent ~ ways of teaching to suit the 

situation he finds himself in. He also should be made well 

aware of the value of self-observation to develop his abilities 

as a teacher. 

It was to this end, I believ~, that the new methodology 

courses were introduced t o the FLEn Department, here, f o r the 

English lan<.:rua<]e teacher traineES ~ The courses offered for 

the trainees include language as well uS 1:ledagogica l subjects , 

p lus some other courses such ns p sycholo0Y, considered 

relevant and t c facLtitQte·th~ tra ining programme. or~over; . the 

trainees also do u certain f::!D:JunfJ. cf clflssroom observati on and 

practice· teachins (though I f~cl that more time f:}r 

'. !..servatic n a ne i.Jracticc tcechin{J is still nee~3cJ . 
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Although it has just started, I am positive that the 

direction is right. The trainees who will graduate after 

the introduction of the new methodology courses, I believe, 

will be more likely to have the desired qualites sought in 

effective FL teachers. Furthermore, they are more likely to 

continue to grow as teachers throughout and will certainly 

contribute towards the improvement and/or replacement of the 

outmoded language teaching - learning methods, prevalent all 

over the country at present. 

It is as previously stated:the purpose of this study 

is to eetat!1sh a base-line description against which such 

changes can be measured. 

I 

/ 



CHAPTER THREE 

3 . METHOD AND PROCEDURE OF STUDY 

3.1 Method of Data Collection 

This s ection deals with the how and the what of the 

data collected and the tools used in the process of the 

data collection. 

3.1.1 Selection of the schools, classes and 

teachers for the study 

Four senior s econdary schools Here randomly 

selected for the purpose of the study - all are government 

schools run on a shift system. These are: Bole Senior 

Secondary School, Hinilik Senior Secondary School, Yekatit 

12 Seniox' Secondary School and Entoto Comprehensive and 

VocatIonal Secondary School. 

I selected one class from each level, i.e., from 

grades 9·-12 after checking that the time these classes had 

English lessons coincided with my observation schedule. 

The teachers selected for observing were all 

graduates from the Department of Foreign Languages and 

Literature , Addis Ababa University who had graduated in 

the last 10 years . However, since none of the grade 9 

English language teachers at Yekatit I /, were university 

graduates, the research was limit8d t o the fifteen teachers 

that hl13t the .:lbove criteria. 
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3.1.2 Preparation of the observatio? sheets 

The data for the study whs collected using observation 
i, 

sheets prepared in collaboration with Dr. R. Hicks, my advisor, 

and teachers'and students; questionnaires. After studying the 

categories set by Dr. Hicks deveidped for a Duhfofd Hodse Seminar 

in 1988, I included other categories that 1 thought would guarantee 

an objective description of the methodology used by the teachers 

observed and related to the Ethiopian context. There were 

categories that would indicate the presence or absence of 

language teaching activities required by the method of language 

teaching recommended in the new courses (See Chapter 2, pp. 23- 24). 

Care was taken to ensure objectivity and to provide a 

description and method of data collection which can be reused 

in the future for assessing development and change in teacher 

behaviour resultant from the ~ve new courses, FLEN 305 & 306. 

3.1.3 Observation techniques 

Observation techniques, here, refer to the categories 

used on the observation sheet for the purpose of recording what 

I observed happening between the teachers and their respective 

students as well as between the st~ents themselves. 

What follows is an attempt to give an explanation of the 

categories used on the classroom observation sheet that need 

clarification (~e observation sheet is given in Appendix A). 
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l\ lesson pla~: refers to a \-/ri tten plan of action prepared 

in advancE;! by th0 teacher to servo him/her as guide during 

a certain period of his English language lesson. It can bE 

done on a form prepared by the school (which is the case 

with all the! schools under study), or in a notebook. 

Revision: illeans talking about th& previous lesson, either 

by asking the students questions ~n the aspect of language 

taught on that day, or a kind of swnmary by the t eacher 

himself. 

Introduction : a kind of presentation activity for the day's 

lesson by the teacher, to prepare the stud8nts for the topiC 

of that particular lesson. 

Pre-reading c.ctivities: activities employed during a reading 

comprehension IGsson, before the students sec the text, these 

include giving some leading questions to arouse interest and 

to develop and encourage the students' ability at guessing 

and to give a purpusQ.. f\...')r readinrJ. 

Summarizing: teacher activity, refers to giving the main 

points of a text in simple and concise form. 

Setting tasks: explaining and assigni~g to the students 

activi~ies they will engage in related to the day's topiC 

which give practice. This might be done individually or 

in groups (wit.h the teacher IS assistC1ncc: if needed) . 
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Games: ~ctivi ties used t o enc ... )uragE.'! the students to practise 

using the language among themselves ilnd / or with the 

teacher . However , the f ocus of attentiGIl. o f the students is 

on the .3ctivities f.!ltl.(j.r U.<.n the Illn,]""ge. 

Ro le plilY : A technique of language teaching which encourages 

the students t o use the l anguage while the students are 

actually acting out their r o les. This involves listening 

t o information and responding appropriately. Though it may 

involv~ a limited nwnber of people , the same ro le can be 

given t o various groups. 

Drama: A classroom {)ctivity and way o f learning a language 

through which the individual expresses his ideas by acting 

a part in front o f the class. This is believed to help 

the individual understand himself nnd the world better, as 

well as he lping him develop his abilities as a potential 

actor. 

Debating: language activity which cun bG used in the l anguage 

classrooms t o develop the Innguage ability of the students as 

\'lel l as encouraging them to El ir their views o n certain issues. 

Howeverthe students focus o f attention is on producing a 

cogent argument f or or against a g iven topic rather than on 

the language forms . 

Skimming: fast reading for gist (central idea) of a given 

text. 



Scanni n~<:l. a reading technique emplo yed when one is 

r eading for spucific informatio n, such as dates and names, 

which c~n easily be l ocuted without reading the whole text. 

Intensive read ing : refe rs to rending for detail, a 

relative ly slower activity which takes more time than the 

above. Extensive reading is not included as it rare ly 

occurs and is an activity usually employed outside the class. 

Teaching aids: mater i als used t o s upplement the textbook 

and believed to facilitate the teaching learning process. 

Context / S ituation : here refers -to places and activities 

the students are familiar with which relate to their 

probable community experiences, for instance places they 

go for a certain purpose, e.g. 'the hospital' o r celebration 

of holidays such as Ea~ts., etc., that can be used to 

present ] pr2.ctice or produce language. 

Meta l Cl.nguage explanation: refers to the teacher's 

explanation of the day's grammar point (structure) i .e. 

talki ng about the language. (.i~T"ble 2) . 

Drills: a language teaching learning activity where the 

response o f the learners is complete ly controlled. This 

forces the students to stick t o a given formula and repeat 

the language t o be practised over a nd over aga i n mechanically. 

It is aimed at memoris~tiQn and internalisatio n o f ~ specific 

pattern. 
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Inference: a very useful techinque in developing the 

reading comprehens i on ability of student.s. This invo lves, 

"Haking use o f syntactic, 1 cgical and cultural clues t o 

discover the meanint] of unknown e lements" (Gre llet, 1981:14), 

plus the linguistic context. 

Meaningful silence : refers t o time spent without speaking, 

but contemplating answers to questions raised by the teache r 

or other students. 

Silence o r confusion : refers to time w~sted without speakingJ 

when e ithe r the students did not understand the question at 

a ll or they are not sure of what to say . 

Group work; students' claSSrOOTIl l anguag8 activitie s f when 

there are more than two students working t ogether, engaged in 

ci'lrrying out these activitieS. 

Pair work: when only two students work toge ther on a certai n 

activity and/or e xercise in the language classroom. 

Discussio n: classroom language . ~ctivity when the teacher 

and his students, in small g roups or as a whole class, a r e 

t alking about a certain idea or thing, for the purpose of 

getting a clear picture o f what it is about, rather tnan just to 

win an argw,lent as happens in debating. This activity 

encourages th'" students t o draw on their knowledge of the 

subject unde r discussion as well as their knowl edge of the 

world . The t eacher has t o be very careful t o avo i d a 

a teacher monologue. 
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Pre s e ntatio n S t age: the initial perio d when a specific 

language> itetl is used (unlike the intr'~duction which might 

give the ove r a ll picture of the whole unit). It is mostly 

a t eacher dcminated activ i ty and usually tries to explain the 

language item in question unti l the majority of the students 

huve unde rstood and / o r can use it in a context. 

Practice stage : the stage where students do a l ot of exercises 

o n the du.y's structure . It can be a n o r a l , a r eadJng o r il 

writing activity . 

Production stage: the stage where the students try to g ive 

the ir examples andl o r use their own context, to prove that 

they have understoGd the language item in question, o r use 

the language to pe rform a task, e tc . 

3. 1. 4 The observation 

The first step was t o make urrangements with the 

t eachers under study and then go t o the ir respective classes 

and brief the t eachers and the students invo l ved about the 

purpose of the study . No recording was done duri ng the . 

first obs ervati o n so as t o give time for bo th the teache rs 

and the students t o get used to my presence (or t o minimize 

what is called the lobserverls e ffect ' ) . The subsequent 

l essons observec, were r ecorded on the classroom o bservation 

sheet, and the l e ngth of time not ed for · .. "cb i ts!;l on 

the observ~tion shee t. No tes of examples o r activities 
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thought essential. f or the analysis were also made . Since the 

focus of the teachers was o n the reading comprehension and the 

grammer part of each unit (except one t eacher who held a 

separate lesson on vocabulary) the record~d observation" was 

limited t o two periods for each teacher under study. 

3 . 1.5 Preparation o f teachers ' and st~~entsl 

questionnaires. 

The purpose of using the questionnaires was to help 

collect further rElevant informatio n regarding the t~achin0 

methods ilnd tochniqu~~ being used in tha class. Th@ Amharic 

v ersion of the students! questionnaire \>las a lso prGpared to 

make sure that the students understood the questions. The 

students' questionnaire acts as a check e n what they believe 

happens in the class. 

B:) th· questionnare e were intende C. t o: 

(a) find out whether the teachers under study used other 

techniques not observed by the researcher . 

(b) supplement what is recorded on the classroom observation 

sheet. 

(c) cross·- check both the teachers ' and stllldents' responses 

and secure an objective and more reliable description of the 

teachers' teaching method(s) . 



3.1.6 Distribution and collection of 

questionnaires 

nfter the classroom observntion was over, th(;! dis­

tribution and collection of both the teachers' and the 

students' questionnaires was done by ~yself. Thus, contrary 

to what usually happens; all the questionnaires \f18re returned. 

Due to the shortag8 of paper, it was impossible to 

give out the qucstionn~ires to all the students in each 

class obscrv8d. So; one was given to each group of students 

sitting on one d(~sk. 'I'hey then discussed the qUGstions .J.nd 

their answers in groups. This: I believe, increased the 

reliability of tho r2SpOnSGs to the questions. 

After getting permission from the teachers to use one 

period for each class observed for the questionnaires, 

4GC questionnaires wcrG distributed and tl~ instruction 

explained to the students. The questionnaires were collected 

at the Bnd of the p8ri()d~ l'I.dditional questionnaires were 

sent to schools not includBd in t he s t udy to determine 'whether 

there was a siqnifican~ difference between the responses of the 

students obser ved and thos," that were not obsorved. 

The LO teachers 1 questionnaires were also distributed 

to all the t£Cl'thers observed as w()ll as to SOlr..e who were not 

observed for t he S~2 reason as mentioned abovc_ ~gain; here 

too, all the questionnnires given out were return~d. 
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4. ANALYSIS AND DISCUSSION 

4.1 Analysis of the O)servation Sheets and the Teachers' 

and Students v Responses 

This section of the study deals " ith the analysis of 

t he observation sheets and the students I and teachers ' 

responses. Some items used on the observation sheets and 

the teachers ' and students I responses (the ones I 

thought basic to obtain the description of the teachers ' 

methodology) , a r e tabulated and the results computed. 

TABLE II: ACTUAL AND RELATIVE TINE SPENT ON TEACHER TALK AND STUDENT 

Tl,LK 

. i Teacher Talk ( 1) Student Talk ( 2) ; 
Teacher , 

I I Ratio (l 
-

Actual % Actual % 

-, 1 2 1 52.5 12 30 . (; l,1. 75 

2 24 54.5 16 36.4 1: 1. 5 

3 28 63.6 8 18.2 1:3.5 

4 26 
I 

65 . 0 9 2::: .5 1:2 . 89 

5 25 62.5 13 I 32.5 .;.,::' . 92 

6 27 67.5 12 30.0 1:2.25 

I 
7 27 67 . 5 16 40 . 0 1 : 1. 69 

8 ~9 70.7 11 26.8 1. 2 .64 

9 23 57 . 5 16 40.0 1: 1. 44 

10 26 65.0 10 25. 0 1:2 . 6 

11 24 60 .0 16 40 . 0 1 : 1. 5 

12 23 62.2 13 35.1 1:1. 77 

13 21 55.3 15 39.5 1:1.4 

14 22 57.9 14 

I 
36.8 1:1.57 

15 23 59.0 13 33.3 1:1. 77 

:lean I 24.6 61.4 I 12.9 I 32 .4 1: :;.( 2 
Standt!rd , 

DElITi"ti on I 2 .42 ± 5 . 12 2 . =- 1 ! 6.66 0.61 

* Source : Computec2 from Observation Sheet 

:\ 
I 
I , 

I 
I 
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In a period of 40 ."inutes, the teacher talk ranged 

from. 21 29 minutes (52 . 5% - 70 .7%0) and the ave rage is 

~4.6 minutes (61.4%) . The s tuclent talk , on the other 

hand , ranged from 8 .- 16 minutes {18 .. ;% .- 40%) and the 

average is 12 . 9 minutes (3 2.4%) . This is mostly accounted 

for by §i~ple repetitiun oral exercises and answering 

questions. This reveals that the English language l essons 

I observed were dominated by teacher talk, i.e. it accounted 

for more than tl<ice that of the student talk, ,.hile the 

reverse should have been the case. This is I<hy they are 

unable to properly comprehend lessons and their participation 

is very 101< . The gap between the English needed to understand 

lessons and the English they possess is very I<ide . Not 

surprisingly the proficiency of the vast majority of the 

students who leave school before or at the end of grade 12 

is inadequate. Most of them have littlo or no contact I<ith 

native speakers . So, the teacher. has to try to create a 

conducive atmosphere for s~udent participation; through 

limiting his role to initiating activities, 

listening, helping and advising as appropriate rather than ,n 

dominating th2 lesson by his talk and focusing mainly on 

meaningless repetition of the grammar aspect. The students 

should· he cne r ,ura],2 , . .. r::::.ctices the lancruase through u. variety 

of 'activities thatrequir~ more student - to - student 

interaction , if they are to benefit from the English 

lanquage lessons. 
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TABLE III . ACTUAL AND RELATIVE TIME SPENT ON METJ'.-LANGUAGE 

EXPLANATION AND PRACTICE 

, 

I 
I Ratio 

Teacher 
I Actual I 

(2 ~1) 
Actual % % 

I 

! Heta-I,anguage E"121anation (1) Practice (2) 

1 1 2 I 3C. 0 5 p.5 1: 2.4 

I 2 7 15.9 8 18.2 1: 0 . 87 

3 9 :<0.5 3 6 . 8 1: 3 

4 10 25 . 0 3 7.5 1. 3.3 

5 10 25 .0 5 12 .5 1: 2 

6 10 25. (. 5 U.S 1:2 

I 7 8 20.0 5 12.5 1: 1.6 
I 

8 10 24 . 4 5 12 . 2 1:< 

9 10 25 .0 '/ 17 .5 1: 1.4 

I 10 9 22.5 3 7.5 1:3 

I 
11 9 22.5 7 17.5 1: 1. 2 

12 7 18.9 5 16. 2 1: 1.1 

I 13 9 23 .7 7 18.4 1: 1.2 

14 18 26.3 7 I 18.4 1: 1.4 

I 15 10 25 . 6 6 15.4 1: 1. 6 
I 

I 
Mean 9.33 I 23.4 5.47 I 13.7 1:1. 87 I 

i Standard 1.25 ! 3.33 1.54 3.96 0.74 
I 
I 

t Devi at ion I ! I , 
! 

I I , 

Source : Computed from observation sheets 

Note : A period i s nOTIlal l y 4U minutes, but during G!;iservati on , 

actual teaching time ranqed from 37 to 44 minutes . 

I 
I 

I 

! , 
I 
) 

I 

I 

! 
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TABLE IV: TEACHERS 0 AND STUDENTS 0 RESPONSES REGARDING THE i-lETHOD OF TEACHING 

STRUCTl'RE 
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The time spent on metil - explanation by the fifteen 

teachers under study, ranges from 7-12 minutes (15 . 9% - 30%) 

and the average is 9.33% minutes (23.4%). Though the 

current vim', is that grammar explanation should be short 

(not more than fivB minutes) I h8re almost one·~ third of the 

whole period is occupied by t he teacher for this purpose . 

On t he other hand, tile time spent on practice by the l C80 

students obser ved, ranges from 3-8 mi nutes (6.8% -- 18.4%) 

and the average is 5.4 7 minutes (13.7%), which is very low. 

Furthermore, the students are not ilctui'lily engo;gged in 

practic'2 that will develop their abil i ties to use the 

lanrJua!}e appropriat..-..; lyo It is practi.ce with isolated 

sentences out of context , though practice is only effective 

when students ,:\rG ensrag8d in meanin<Jful exchan9c of information. 

(see table V, which shows that the activities believed to 

enable the students t o interact with each other as He l l the 

t eacher to practi 53 usino;; the lancyua0e are miss ing). Moreover, 

the practice here is tightly controlled, dealinc; with the 

one s t ructure of the day ~ emphasiz i ng lCJ!Ij at the expense of 

the students I comr.lUnicati ve needs. Thi s i s also support ed 

by the response of both the teachers and the students 

(See Table IV.p.46-). Here, 46.7% of the teachers say that 

they explain the grannoJ.r usin(J the examples in the book and 

let the students do t r,e exercises, and 45. n of the students 

respcnded by sayinC; that the teach"rs write the pattern on 

the board and make them memorize it 1 and then \ ... ri tG their 

own sentences. Hence, the analysis of the observation 

sheets and the responses of both the teachers and the 

students reveal that thu app roach is traditiona l . 
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'fABLE V: FRI'::;:U;:;:'CY OF OCC:mlillNCE OF SOME LANGUAGE LEARNING 

[,CTIVITIES DURING GRAMMAR LESSONS 

Activitie s Frequency 

Settinc.~ tasks 0 

Pair / group \York 0 

GiUDes 0 

Hole play 0 

Drama 0 

Debatin,., 0 

Discussion .) 

Duriny my observation of the fifteen classes, I did not see 

any of the above activities in use. However, it is difficult to 

be definite about their not being ever used, since I have only 

been thrice to each teClcher r some of them may occasionally use 

some of these activities. Th8se activities enable the students 

to interact with other students as well as the teache r, and are 

essential to practise using the lan~lua'7t::. Discussion with peers, 

in groups or pairs, etc., could have facilitated the development 

of their !." .. 1g lish language ability, if used. 
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TABLE VI : ACTUAL iI.'1D RELATIVE TIME SPENT BY TEACHER READING ALOUD, 

STUDENT READING i\LOlJD, STUDENT DOING EXERCISES AND 

READING SILENTLY , DvRING READING COMPREHENSION CLF.SSES. 

! 'l'im(; Teacher ! Time Students i Time Students I Time Spent 
Teacher Spent , spent Spe nt I Dur~ng 

No. 

I 
Readinf] Aloud I Reading Aloud I DOing Exercises silentReadin<] 

orally/in writing 
, 

i -r Actual 
,: 

Actual i % F,ctua l % I % Actual I % , , 
, I i 

.-
1 I 4 i 10.0 7 ! 17.5 B 25.0 - -

i 
, 
I I 2 5 I 11.9 I 6 ' 14.3 B 19.0 - - i I I 3 4 11.1 I "I . 19.4 7 19.4 - - , 

! 

I i 

I 4 3 7.(; 5 1 11.6 9 20.9 4 9 . 3 I I I 5 4 10.r) I 6 j 15.0 9 ~2 .5 I - -

6 3 7 .5 I 6 15.0 8 20.0 - -

7 4 10.0 I 5 I 12.5 9 2~~. 5 - -I 
I I 

17.51 B 3 7.5 4 I 1(\ .C 7 17.5 , 7 

\12.5 9 3 7.5 5 8 20.0 4 10. 01 

, 
., < I 6 15.0 17 .5 10 3 ... J I 7 - -

I I 
11 3 7 . 9 ~ lB.4 I 5 13.2 , , - .. 

12 4 I 10. -, ! 6 15.0 6 15.0 - -, 

13 3 I 7.5 I 6 1 15 .f: 6 15.0 L 5~0 

14 3 7 .9 I 7 , 18.4 2 5.3 - -I I 
117 .5 

, 
15 3 7.5 

I 
7 7 17.5 - -

i 

1 

, 
1 15 • 14 2 .79 i [·Iean 3 . 5 11.72 I 6 7 . 0'/ 18.0 1.13 i 

I ! I Standard i 0.62 1.54 0.89 , 2.64 1.71 4.56 2.09 ! , I I 

! Devl.atl.on 
I ! s.n! 

Source : Computed from observation sheet 
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TABLE VII: rEACHERS' AND STUDENTS' RESPONSES REGARDING THE METHOD OF TEACHING 

R&1DING COMPREHENSION 

/,jethod c<, Teachinc; 
Teachers ' ~esponses Students' . ~esponses 

--
Readin~ ~0mprEh€nsion Numbe r % Number % 

TcacheI. xeadir.g Aloud 
S 29.4 11': 24. 7 

and e:{plalnin~' 

Student 3 ~eading 'loud 

& doin~ exercises in 5 29.4 HS 31.5 
thE: bock 

Students ~eading 7 61.2 143 31.0 
,silont.ly 6c ,t!i~ cussing <'. 

Teacher keadirg in 

English & ,givjng 0 0 59 12.8 

Llzan:i.ng in A..'TIf aric 

OthE'rs 0 0 0 0 



The time the t e2chcrs spent reading aloud r angEs from 

3-5 minutes (7%-11%) . The average is 3.5 minutes (L e . , 8.72% 

of the period. For the students this r a nged from 4-·7 minutes 

(18% of the whole period). Concerning the time spent on 

silent r eading, it r a nged from 0-7 minutes ( 0-17 .5% ) , the 

average is 1.13 minutes ( 2.79% ) . This i s so even tho ugh 

reading is considered a s ilent activity by the authorities in 

the field such as Grollet (1981), and what 've r ealJ.y do in 

real life is silent reading , essential for both speed and 

comprehe nsion. 

On the ot her hand, the tiijle spent doing exercise s , both 

oral and written r anged from 2-9 minutes (5 .3%-22.5% of the 

period). The focus is on doing e xerc ise in the book­

comprehension and vocabul ary exorcises after r eading the 

passage, which is not actually teaching r eading ('rable Vl,p All) . 

this shows that the teachers still adhe r e to using the r eading 

passage for the p urpos e of t eaching vocabulary and g rammar . 

However , contrary to my observation, the responses regarding 

the teaching of r ending comprehension, the majority o f the 

teachers (61. 2% ) , 3nd 31% of the students r esponded by saying 

that students r ead silently and discuss the pass age (see Table 

'!II, p . 50). On the othe r hand 31. 5% o f the students s a y 

they do r eading aloud and do exercises (which is s lightl¥ 

higher than the responses given t o the other options). I am 

a fra i d that both t he t eachers and the students are not 

being honest, or they did not understand the question , since 
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according to '":I observati on 80% of the t eachers (U out of the 

l5~ , (l i d not use silent readinS' a t a ll, and even those who used 

i t, did not us e it properly . 

TllliL': "In : TE',r:" ERS' A1D STUDENTS' RESPONSES REGARDING THE OCCURRENCE 

OF SOME LT ACTIVITIES DURING READING LESSONS 

Teachers' Responses Students' Responses 

~ I Very 
. I ' , , 

I I --
Freq u- I , : No IVe ry I Frequ- I No 

I I tl I Rarely Never, i0ft Ra rely ' Neverl 
, Often I en Y I Resp e n I e ntly . Re"p-I 

I I I i ,onse i onse 

! I I I I 
I 

I I Silent I I : 
Reading 

L_ 5 7 1 - I 15 35 4 3 28 [ 7 

I I 
Student I I I 
Reading I 5 6 4 

\ 2 ; 6 88 43 8 4 
I 

- -
Aloud 

Role r " 5 8 5 4 69 294 6 
Pla y 

v L -

Drama 
" 

(1 7 

I 
8 - 5 L5 47 3l:l 7 

Deba·t -· I I 0 ;) 7 I 8 - 11 80 4 3 :A 5 9 
ing , , 

I , Dis- I 
cussic n I 1 0 .' 7 - I 21 31 48 ,8t: 8 , - " j 

I , 
1 J 

! Gro up/ : I 
, I I Pair I 3 3 6 3 -

\ 

9 4 5 I 51 278 4 
~lork 

1 I , J 
j I 

, 
J , : 

, I 
! ! , 

! 

TI\8L~ .Q dGals with the response s regarding the use of silent 

reao.ing , readinq a l o ud and activities such as ro l e play, drama, debatin0, 

disCllssj.on and paireGl and group w'Ork during readinq l essons ~ Regarding the 

use of silent rae.ding, 1 4 of the 15 t eache rs say tha t they use it t o varying 

degreec; r 1 ~lile on8 £;"tYs that pe never use s it. However, the r esponses of 
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the majority of the stude nts show that it is never used, which 

is most probably true and is confirmed by my own obse rvation . 

All the teachers say that they use 'reading aloud ' -agai n in 

varying degrees and almost 2/3 of the students responded by 

saying that it is used very often, which holds t rue to my. 

observat i on. The responses from both the teachers and the 

students re9arding the other activities, show' that they are 

e ither rarely or never used r and during my observatio n illmost all 

of them were absent as ;' s clear from Table IX P .5"3. However, 

since my observation was only for three periods each, a very few 

t e achers m~y occas i onally l1ake use of these activ i ties . 

TABLE IX: FREQUENCY OF OCCURRENCE OF SOME LANGUAGE LEARNING 

ACTIVITIES DURING Rf::ADD!G CmlPREHENSION LESSONS 

Language activities 

Setting t a sks 

Pair / 9rouP work 

Gam€. .":' 

Role play 

Drama 

Debe.ting 

Silent r eading 

Skimming 

Scanning 

Intensive readinG 

Frequency 

o 
o 
o 
o 
o 
1 

3 

1 

1 

15 



Out of the activities expected to be observed in the 

language class, only a few of them were used, and only by 

a few teachers. out of the fifteen teachers, only one 

used debating, three silent reading (though not used 

properly, i.e., the pre/ while/post reading activities deemed 

essentia l were absent). Only o ne used skimming and scanning, 

but all used intensive reading. These activities need to be 

used if the students are to benefit from the reading 

comprehension lessons. 
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TABLE' X : 'l'J:A::HERS' AND STUDENTS' RESPONSES CONCERNING T"rlE TEACHING OF 'lOCABULARY AND 

THE USE ('F TEACHING AIDS 

----- ----- . __ .. _--!--.,------ -~--.-- . ----... . _- ~. -"! I 

II I . _ r ._ .. _~ea:'herS '. ReSPO~n~~ ~ Students' I~espons"s _ .. ~ 
~yS ,Frequently iRarely :Never INO Responses flways !FrequenUy Rar~ly ,Never iNo Respons G . 

, --~ 
Explaining 
Meanin~ 

'Jsing 
Visuals 

Explaininc; 
M8aninc; 
Usin~ 
Context 

Explaining 
')o!euning 
Usin·J iJ. 

Dictionary 

Using 

Supplenentury 
~2.tE!riC11s & 
're3.chin~ 

A.ids 

-, 

8 

3 

1 

1 4 

5 1 

5 5 

3 9 

3 

1 

" ~ 

1 1 

53 125 58 lC, G 1 (, 

21 54 1 2 ;; 76 9 

153 127 38 6~ 6 

18 43 42 224 8 

- --_. . - ,._-----

I 
f 

\ 



According to th.:i..s tabl o.. the t,eachers s uy tho.t they 

t e3ch vocabu!ary by making use of visuals and cont~xt, 

~.,hich is c0ntrc:.,,~o:~ tc the students respones Q r1os·t of the 

students responded by sayi ng that these are never \ls~d 

( See chapter 2 , I'J..C and !'>ppendix D3). Regardincj the use of 

t C2"ching aids , t he rna jortty of j;he teache rs say that they 

rarely use any while most of the students say th.:J.t they are n~ver 

used, which is similar t o my observation. Therefore, the 

conclusion that could b8 drawn from the classroom observation 

and the respones t<) the questionnaires is t hC'lt u.±Cls.· ·Cl.ro !"cither 

rare ly or never used G 



TABLE XI: TElICHERS' AND STUDE.t\lTS' RESPONSES REGAHDING THE 

LENGTH OF WRITING STUDENTS DO IN ENGLISH k'lNGUAGE 

CLASSES 

I t/laXiL=. L~ngth 
. S :'Wj:Ut-;rt is :0 in 

, 
of.writi~ Teachers' Responses i Students' Responses 
Enqlish 

Number % 

Part of a sentence 1 6.3 

A sentence 75.0 

A paragraph 2 12.5 

They don' t do ,,,ri ting 1 6.3 

No Response 

I 
I Nwnber 

52 

253 

52 

7 

i , 
i 

13.1 

63.9 

13.1 

8. 1 

1.8 

,-----------------------~------~--------------------------------

This table Sh0WS the r esponses to the length of writing 

the students do in the English language lessons. The ma j ority of 

both the teachers and the students (75% and 63.9% respectively), 

responded by saying that it is limited to the sentence l evel. 

However, according to my own observation, the students writing 

was limited to only part of a sentence (i. e., ltlhen doing exercises). 

But, what surprised me most was that 13% of the students and 

12.5% of the teachers responded by saying that they write a 

paragraph,Hhich shows that either that they do not know what a 

paragraph is or they ~ler", not honest. Leave alone the secondary 

students, the majority of Freshman students could hardly do this. 
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TABLE XII: ACTUAL AND RELATIVE 'rIME SPENT ON THE USE OF NA~'IVE AND 

TARGET LI-\NGUAGE: 

Time Spent Using 

Native Language ( 1) Teacher .. --• I 
I 

1 

2 

3 

4 

5 

6 

7 

8 
I 

9 

I 10 
! 

11 I 
I 

1 2. I 

I 13 

14 

I 15 

I 
: 

Mean 

I Q " .... t anaard I 

Dev i ati o n : 

Actual ! as % of period 

6 15 . 0 

0 0 

6 13.6 

0 0 

1 2 .5 

6 15.0 

9 22 . 5 

0 0 

0 0 

5 12.5 

3 7.5 

0 0 

0 0 

0 0 

2 5.1 

I 
2. 53 I 6 . 25 

I 
I 

~. 96 7.31 

-------1 

I Time Spent Usi ng 

Target I.~nguage (2) ! Ratio F;'-~J I • - 1 
of period I Actual 1 1-\5 % 

I 1 

34 85.0 1:0 . 18 

44 100 . 0 1: 0 

38 

I 
86.4 1 :0. 16 

40 100 . 0 I 1:00 

39 97.5 

I 
1: 0.03 

34 85 . 0 1;0. 18 , 
I 

31 77.5 ! 1: 0.29 

·11 10v . 0 1 1: 0 

I ,10 100 . 0 1: 0 

35 8·1.5 I 1:0.14 I 

I 
37 92.5 1: 0.08 

37 100.0 1: 0 
I 

1 
38 100.0 1: C 

I 
38 100. 0 

I 
1: C 

37 94.9 1: 0 .05 I 

I 
I 
; 

I I 

I I 37.5 93.8 1: 0.074 , : , 
I i I 

3.09 7 . 3 0.09 

Source: Comput ed from obscrvativn sheets. 



The use of the native lan<)uage (Amharic) is shown to 

occupy from 0-6 minutes (0·-22_5%), which shows that some 

teachers forbid its use (may be because of my presence) , 

and some use it to make meaning c l ear. The average time 

spent is 2.53 minutes ( 6_25% ). The time spent on the 

target language ranges from 31-44 minutes (77.5-100%), a nd 

the average is 37.5 minutes (93 .8% ). This would have been 

reasonable if Amharic had been used where it facilitated 

the comprehension of the students Gnd to save time \-lasted 

by giving complicated definitions using English. HO\,1(~ver , 

from what I witnessed durinq the observation, this has 

rarely been the case p especially with the students. Therefore, 

something ought t o be done so that it is used appro-

priately, i.e ., only when it is really needed. 
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TABI.E XIII: TEACHERS' AND STUDENTS ' RESPONSES REGARDING THE 

LANGDAG1, STUDErJTS USE h'HEN "SKIlIG QUESTI ONS 

La nguage Students Use ~'-]hcrl i Teachers' Responses ! Stuuents Responses 
i , , 
i Asking Questions i I 

~'"'H"" 
I Number % I Number % i 

I I 
I 

Only 6 33.3 I 51 12. 8 I 
'Ivlixture of English & Jlmhuric ~ 8 44.4 ! 63 15.8 

I I 
Arilhuric Only i .0 11.1 I 2fJ l 50 .1 

I 

St udents Never Ask Questions! 2 11.1 81 20.3 
! 

No Response 4 1. 0 

Tabl e XIII dea l s with the r esponses regardinq the l anguage the 

students use when 3.skin'] qUGstions, i.G ., English only ; a mixture of 

English and Amharic , or Amnaric only . Accor uing to the respondents 

a ll seem to be used in varying degr Ees . 

There is a disp:"1r i ty LG t ween the teache rs' nn(l students' 

r e sponses r egarding the r E::sponses for the mixturG a nd nmharic only. 

I'lhil" 44 .4% of the t eachers say they use the fOrr.ler , 50 .. 1% of the 

students s"y they use only the l a tter (>lhich coull1 be the case with 

the students of grades 9 21.nd 10) . So this shows that , most of the 

stUG02nts, instead. of using l:.mhar ic only when anl1 \-lherB i t facilita tes 

thEir understand i ng ~ §tuc ~c;nt~.:; S"':"~::l t o· u&e it as the : nOE.},""'.l VGhici~· t 

:( .... ~r c:::i;:ru:minica tion. 



Tl\BLE XIV: TEACHERS' STUDENTS ' RESPONSES REGARDING THE USE OF 

ENGLISH OUTSIDE THE ENGLISH LIINGUAGE LESSONS 

to/here do you think students Teachers v 
have the chance t o use 

Responses Students' Responses 

English outs ide the Engli~ 
language lessons? , 

i INumber % Number % 
I i , 

lIt home 1 6.7 73 15.5 

tHth peers I 3 20 . 0 147 3(1% 

With other subject teacher~ 9 60 . 0 19"1 41. 9% , 
With foreigners 1 6.7 57 12 .1 

No 1:::;sponse 1 6.7 2 0.5 

Table XIV: is concerned with the use of English outs ide the 

Eng lish language lessons. According to the respondents (both the 

teachers and students), it is used at home, with peers I \·lith other 

subject t eachers and \V'ith f o reigners in varying degrtdes. Ho wever, 6C% 

of the teachers and 41.9% o f the s tudents responded by sayi ng th~t 

they use it with other subject teachers, which most probably is the 

only other time f or the majority of the students t o use a nd I or 

hear Eng l ish . 

i~. 2 Discussion 

ThoUCfh the majority of the students learn En<]lish for 

about ten years as a subject and six y e ars as the medium 

o f instruction , there appea rs to be a continuing decline in 

the English language ability o f tl:e students . [,hy should 



this happen? It may be useful t o consider the educational 

objectives, the methods , the techniques and the t eacher 

training, considered useful by Rivers (1981), for evaluating 

the effectiveness of any method, and try to trace the 

source of the proble~, if possible. 

It was keeping the above in mind that I started 

looking into the t extbooks , the syllabus and the objective s, 

and the actual c l assroom situati on. 

4.2 .1 Apparent Aim o f Syllabus and Materials 

The Engl ish l anguage teaching objectives of the 

senior high schools are given in the syllabus as fol l ows: 

1. Ethiopi an students use the language primarily as 

a tool for understandin~ the bas i c Marxist concept of class 

struggle so that they can part i c i pate active ly in the genuine 

revolutionary strugg le o f thE ~thiopian masses t o seize 

working class power . 

L. The kind of education they receive shoul d be that 

which enables t hem t o engage themselves fully and effectively 

in the material production process of the Eth i opi "n society 

upon which a r e built the cultura l , political, aesthetic a nd 

spiritual values of tha Ethiopian oppressed masses. 

3. The content expr2ssed in the English textbooks 

should contribute a great deal to the development of 

scientific research and investigatiun . 
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No mention o f the skills or sub-skills, or of how 

t hey nr e going t o be imp l emented is made. Only the 

poli tical and s ocietal aims ar e mentioned (i. e. , l4arxism, 

now p robably ove rtake n by events), but not the pedagogio 

aims. 

Then I examined the textbooks o f the senior secondary 

schools, a s discusse d and exemplified under the r evie w 

(this paper, p 12). T.bs f ormat is basically grammatice . .l , 

It f o cuses o n d e v e l oping the g rammar and v o cac1l1 a ry a spe cts 

o f the language. Mo reov e r , the t e acher's guide is only a 

kind o f answe r key (not a pr oper one ), a nd eve n that is in 

s hort supply. So , in addi t i on t o the t eaching me thod , the 

syllabus and the t extbooks s e em t o gre~tly contribute t o 

the det erioration o f the Eng lish l anguage ability of the 

students . 

4 .2.2 Ac tua l Classroom Practice. 

~~ summarising actua l classroom practice e v e ry 

attempt has been made t o include items "hich would provide 

a deta iled and objective description of the Eng lish 

language teaching methods of the t eachers under study 

(see Appendix A). This s ection f o cus e s on thos e a spects 

I believe are ba sio so a s t o pr ovide a gene r a l pioture o f 

the Vlho le situation . Thes e are: the t eacher t a lk , meta 

explanation, t he use o f Ll , r ead i. ng a l oud , r eading silently , 

·Jocabulary teaching and the amount of writing in the 

l anguage c l a ssroom . 
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,"\5 is cle,l. r from the s.:tcple lessons (l\ppendix D ) r 

a ll the te'1chers kept 0xplaining too much, without 

sufficiently involving the students . The teaching procG(~ures 

seemed to be g~ared t o exam tasks. Inte r action between 

the students, vital in developing the communicat i ve ~bilitiGS 

of the stude nts , was absent. 

Hence , the actual pr3ctice appears t o be teach the 

stud€:1ts about the L:mgua<]e I not the language, and even 

tha t is not proper ly Jone. j\1or eover, the number of the 

students, t h e timeall.-.f:'t:'. 1, the classroom s itu3tion~ the 

shortage and the quality of the textbooks, ki nd of teacher 

trai ning, the type of syllabus, a r e o nly some of t.he constraints. 

The ENE cun be aLlapte,j i f th8re i s the will an(1 determinati o n 

of the t eacher and i f s ome sort of act i vit i es ,J.r G introduced, 

leaving out some of thb structure mat~ria l 

I '-lent to the curriculum centr e - English Dl2p.""'.rtment, 

and a sked the hCud his opinion about the syllabus, the 

text books, and the 2LT s i tuution ~s a whole , He is convinced 

t hat the present practicld anJ. t he materia ls huve t o h{2 changed. 

So, somathi ng ought t o be Cone befor e it is too l a t e if the 

Eng lish language is t o continue a s a sub j e ct of stuctY Qn~ 
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'-1. 3 Desired PrElctice 

There is no one best method that could be used for 

teOlching a FL all over the wor ld (indicated i n Chapter ) . 

The pr actice may vary from couotry to country in accordance 

with the current philosophy and policy of educati on, the 

social and political context, the economic status, and 

most probably, many other factors. 

Exami ning the exi sting methods and their r elevance 

to the teaching - learn ins process mi ght be a useful too l 

in making the appr opr i ate decision on which methods(s) to 

use. That was the r ed5 0 n f a r the introducti on of the new 

methodolotjY courses i i ~ e . : to expose the trainees tv 

various LT methods, as is clearly outlined in FLEN 30S!6(sae 

pp . 23- 25 this p"pcr) , This, I believe, will most hopefully, 

enable us to o bta in t~achers who a r e resourceful a nd 

capable of devising ways and means of creati ng a conducive 

atmosphere to facilita t e the educati on process that could 

resu l t in the develo.i?ment of the lez,rner I s l angua<j8 

ability . 

The recommended practice today is t o r educ8 

meaning less r epetitio n and emphasise and make meaning c l ear 

through a variety of techni ques , provide practice and 

student i nvolvement through more student-to student 

interaction and the development and integratio n o f the 

< 
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skills through pair and group work. The target is 

developing the studen'ts' D.hility to use the language 

appropriately . The teacher should take account of the 

students' communicative needs and set up the conditions 

for communica t ion to take place. 

Keith Morrow (1981) in the introduction t o 

''J:nr inciples of communicative methodology" says that, liThe 

focus of every lesson (or part of a lesson) should be the 

performing of some operation, learning hO\>l to do something 

the student might actually want to perform in the foreign 

language" (p.60). This , accurding to him .answers 

"hy the student is learning the language, i. e., makes 

language learning meaningful. The focus should be to 

develop student independence and ability to learn on his 

01<11. The current trend in ELT is towards the integration 

of the s.kills . Donn Byrne (p .108 ) says that the use of 

one skill normally lends to the use of another and reminds 

us that, "We should keep in mind as a guide the way in which 

these skills are norma lly integrated in real life." 

The belief is tha t grammatical competence could be 

developed in the courSe of meaning focussed activity and 

that the target should 0e getting the meaning across. 

Several studies (includin~ those carried out by TEFL 

graduate students in this university), have revealed that 

better communicative activity offers better l earning 
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opportunities (See Cha.pter 2: fOJ:mQre 

information) . 

lIore f the i dea is not to recommend a particular 

method that is ideal to our situation - nothing can be 

done overnight, but at least the condition c~n be improved 

by tryin~ to adapt the textbooks being used (for the time 

be i ng a t least). Using supplementary materials trying to 

incorpor ate the missing skills (i.e., listGnint.j und 

writing) ane'! / or to develop the students ~ listening, 

speaking, ref\l~ing and \"lri ting skills for effective commu­

nication. Towards this end, constant updating of the 

teachers' knowlBL1ge through inserviae and ELT workshops to 

orientate the te2chors with the var ious WQys of maki ng 

LT life-like anJ interosting. is e ssential. For instance, 

engaging the l ea.rners in different l anCjua'.;'e L~aI:ning 

activities, such uS pair and. group work , lJilllles " role 

play,. to e ncourage interaction can be usefulu Situational 

tcaching can also be us(~d when p r esenti ng a new structure , 

using authenti c am~ p seudo-authentic situations , to make 

i t appear real. rIo"llever f as is e 'fi d ent from the tab l es of 

the analysis of the observation sheets and ques'tionnaires 

as a whole, and espGcially tables 5 and 91' these LT 

activit i es are not useJ in our senior secondary schools. 

Though the present syllabus is (.jrar.'l!.Jar basec':' we can 

i mprove it t o u. certa.in extent by n.voiJ.inl] using sentences r 
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words, etc., out of context as i s the case in our hi';1h 

schools. None of th>2 eLT advocates are anti--c;ramr.lar 

as such- what they insist on is that it shoul.~~ be properly 

used-we cannot c or.llTIunicate in a lanc;uage without g rar.unar. 

This will be clear frol" what Wilkins (1976:66) says: 

The gr arrilllD. r is the means through which 
linguistic c r eativity i s ultimate l y 
achievec1 and inadequat e knowledge o f the 
graInr.1ar \'-loul,J l ead t o a serious limitati on 
on the c.::tpa city f or communication . T'i. 
notion~l syll~~us, no less than a grruJmatical, 
must seek to ensure that the graw.raat ica l 
system is properly assim~lated by the 
learner s . 

~roper tc~ch8r training is also crucial for the success 

of the lan9uage t~achin9-1earning process p the teacher's 

capacity to tGach effi ciently and his dedi catio n to the 

profession. Ri vers (.1. 981) ~ r eg<lr ding competent teachers 

holds the view that they .,ill adapt new techniqUClS to their 

purpose r for the particula r class and · educational needs 

in the situatio n thCly fin::! t hemse lves. 

Although it i s c teacher - centreJ s ituation that 

we have, an atter.lpt must be made towards naking it learner 

and listening Dorer initiatin~; a ctivities r hel}Jin ':] a nd 

advising as appropri.J.te r ather t han dominating th :;! lesson 

by his talk. The trau i tional role of the teache r , still 

d!:.oi.li nant in our schools, must be reversed a L011rnE:rS should 
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be made r esponsL) l (! f o r their own l earning i\n(], encour aged 

to be creativG ClnG cOl.lIUunicative. 1" hilos()pher Kahlil Gibran 

and Ne urol0<Jist Col in Blake express the ir Viev.ls by saying 

that "Teaching is not so much u. process of cramming outsi de 

knowle,-)ge into the l earner 's mind as o f c1r 2Ming o ut ll
. 

(1986 : 27 31. 

Lancruage l earning is not only mastering s tructures 

(as a~pears t o b2 t he case he r e - see Tables 3 0no 4, pp. 

1:b!r-1t6) , but also l7Ieun ings or uses. 'rhe student. h<ls to be 

able to use the f or.,: in appropri ate ways . Fo 1.1m.;ing the 

new approach t o t Guchcr tra ining, one would h0pe to se8 

contextsbeinq developed by teachers a nd "- fall in t he ratio 

o f meta -E;xplanation t o practi ce, mor e use of group work, 

etc. Consequ<:.:ntly., if this same r e search is carri ed out 

in f i ve years tin,,, w" will be aDle t o measure the change . 
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V. SmlMARY OF FINDINGS , CONCLUSION AND RECOHMENDATIONS 

5.1 S=ary of Findings and Conclusion 

1\5' ..J. r0~ul·tof the rapid expans i on of formal education 

without the necessary economic pr eparation and because of 

the limited r ange of employment options, a teaching j ob 

appears to be the only vacancy for many of the 'Illnive rsity 

l e3.vers, T\.'1US , most of the students who join the teaching 

profess ion lack the motiv.9.tion that is essential for the 

qual i ty and development of the teaching - learning .process. 

Based on public opinion, includinq both tenchers 

and students as well r the need for effective methods of 

teachinq t he English lanyuC!.qe it/as strongly felt and 

recently realised by th8 introduction of the new methodo l ogy 

courses. This was done ,,~ith the aim of exposing the 

traine8s to the different methods and t'3chniques of LT 

methods and" the variouS issue s in ELT1 as is evi dent in the 

course descriptions (Chapter 2, this paper) . Proper 

training, I believE f v-lill enable the "trai nees to choose the 

method (among the options that exist) that best suit( s) their 

particular context and st.~(~ents . This in turnl, will provi de 

the trainees with the eXPQrience and insight, which ther0-

aft e r wil l make teachinq much more ef fective ant] easier. 

Thus I the need for 2.. base - line stu....iy was recognized 1 

which initiated this study.. This study has ~.2:[;n carried out in 

un attempt to give a g8neral picture of th8 ways in which 

the English language is b~inC] taught, i .2 . r it is ~ 



n-

<.1escription of tho I'!ethod Gffiployed by the senic r sGccndury 

school Eng lish 1 3.nguaq~:! t 21chers I thro uc;h the use of 

classroom observation sheets and teache rs I and students ; 

questionnaires. Furtherre~)r2, t o lay a firm foundati on und 

arrive a t a sound conclusion; I have briefly l ooked at some 

of the most influential me thods in P!...T, a ttemptEd t o make u. 

distinction between 'approach! I I method , and ' technique i , 

and briefly 0xa~ined wh~t is included in an effective teach~r 

trainin0 programme. 

The data collected ;.lnd analysed r~vei)led sever.:11 

factors that hinde r tb (: proper development of the EnC]lish 

languuge ability of tt~ students, such uS thE: m~thod of 

teaching, the sylla bus: the class size, the quality and 

number of the textboo),s , the inadequate time a:U;Cttm~llt , and 

t,he lack of supplemc ntaL'Y reading andl or teaching 

materi als. ReSearch vlo.ck such as this one-based o n classrol3m 

own limitations because of the items 

used for recording ::.he dat a and the lack of comp l e te know-

ledge about the process invo lved in LT. Neve rthe l ess [ I have 

made eVf :_.~ "\ttempt t o c cr..sict-t:ras many items as poss ib18, which 

" r e tho ught relevant to provi de a reliab l e description c' f the 
, '. 

Lr mf:th0 0(S) used by th8 En~t.Sh language teachers under 
,/' 

study. 

ThE: r esults o f th2 analyses of the observaticn sh·3ets 

~nd the r e spc nses () f ~oth teachers and students., establish 
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the fact tha.t thE; methoc emp l oyed within each o f the four 

senior hign schools, is basically grammatical - the focus 

during the lanquat;j€ l e ssons was on the 'usage' rather r 

than the 'use'. The o n 8 that views the teacher ,J.S the 

' knower' who decides ,.,hat is to be taught and kaeps ti .:;ht 

control o f the class r oom a~tivities ; and sees the pupils 

as 'igno rant.' This r however, is an ineffective way nnd 

has t o be a ltered and replaced by a method which considers 

both the teachers and ·th2 st.uclents as I partners; in th€ 

teaching-learnin(} pr0 c e ss ; contributing their share t o the 

effectiveness of EW,.: lish lanC]uage teachin\; and 

l earning . 

Al though this study i£; confin.ec.1 to o nly four senior 

secondary schools in ;k'c1is ; baba, I strongly feel thJ.t 

this description hc:l ds tru2 f o r the t eaching o f English in 

the senior secondary schools allover the country. They 

are more o r less the pro ducts o f similar training p r ogrammes. 

So, I hope, the description in this study . could be used 

as a dependable fr amework against which future methodologi cal 

chanr,es can be success fu lly measured. I hope that this will 

provide the basic inform~tion about the real situuti o n the 

English l angua(je teachiny is in . 

5 . ... 1 Reccmmen~~ations 

Based o n th0 results of this study, I would 

like to make the follmiino; recommendations that appear t o 



me to continue to haV0 relevanc8 in the future i f English is 

t o remain as an effective medium of instruction : 

5.2.1 English language trainees must receive proper 

training (irrespe ctiv8 of the level and the insti tuti'Cln they 

a re bein<) trained) s o that they can be able to use and develop 

supplementary materials, 0rga.niz8 and lead language tcachinq 

activi ties that facilitate student interaction J.nd involvement, 

maintain their inter.ast anl1 ensure the participation of all. 

This can be achieve'] by crl:::uting a more relaxe(~~ ut!ll0sphere and 

reducing .passivity by !7),aking use of such activitLJs as 

pair." _ and group work I discussion, debating, etc . 

5 . 2. 2 Provide .:1 language course specific~111l designed 

for Engl i sh language ·teachers to reduce the t eacher I stalk 

from being dominated by instructional langu age . 

5.2.3 The textbooks which are basically ;rammar -

o rienta t eLi coulc":' b(~ reor<]t9.nized along communicative lines 

~)r replaced by a n'}"J set of textbooks prepared to enhance 

student creativity cJ.nc~ achi eve the desi r ed proficiency level, 

and develop skills and stretegi<,s to be able to successfuly 

pursue their other SLLJ:j ects in En~ lish. 

5 .2. 4 Organ i zE. clubs and activit i es "ihich provic1G 

the students with the ppportunity to use the language' an.d 

facilitate more ski ll development as ",ell as a means of 

obt a ining the funds t c... c r c.:ttc resources for i mprl,)ving the 

quality of the tG.J.ching-learninij process. 



5.2.5 Offer C! correspondence course or or~f(~nizc 

EL'l' Imrkshops for teachers to uP'lrade and update their 

professional as well DS their academic knowledge. 

5 . "::.6 Include in the t eacher training progrcmune 

a course that will acquaint both pre-sErvi ce e_.- ,r: t.n::.:..se :tY.ice 

tea.chers v-lith the vnlue of res611.Y.'ch, so that they ':::an 

develop a positive attitude and keep in t ouch with cha.nges 

in materials a nd/ or met.h·_~ds i n order to modi f y their own 

practice . 

5.2. 7 Pinpcint th e local problems and COl:le up with 

appropriate solutions .. :.pre research o n the te3cher .training 

progranune is requirec (F.0rthcomin~J ,Hailam) . 

5 .2.2 Conduct <1 follow up survey i n five years to 

evaluate profJress and chanq8 in teacher behaviour as a 

result of these innovations. 
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~Y'iY,\\\i~'f .... h 
10 \. \\ '" ',,;~ ~'S\\\ ~"\) '" e TV ", t 1.. \),tI S b e, e t 
'Scu c>o 1: 

Date: 

L en~th : 40 Y-ins ; 

Teac'~e r : 
Le~""' on : 
l ; ~ iI l J' i m : 

Rca di ng 

II Ire - teAchi n e-
1 . Does the t e~cher hp v e a lesson plan? 

• • Is there ?ny other teaching mat e riAl o t her th?D 

the text And black-bo~ rd? 
li/ T€",chin g 

1. Time s~e~t o n r evision ... • . .. .. ... ... ... . ~ ... 

? Time spent on int r oduc t ion .. ..... . ....... ..• 
J . Time sr~nt o n pr e r e8din g pctivities: 

a) Oral 
l- mh. 

Eng . 
}\ i x . 

b) \,ritten 

Gr 2de : 
Ti me : 

m 
. _ _ ___ .' 

.1 I 

. . .. -1 \ ---- \ -,-_-1-\ _ -; 

- -,-- 1' _ . ...0....-- , " 1 
-.-, -

~ . 
~ 

! I \ \ i 
i --i---l 

____ ,----1. - \ - - - I 
---'1-- - \ 

\ \ ~ \ 

I ~-.,.-------- ' -- - - , 
~-'--- --_.\ \ .~ 

... j .. 2 



4. 

5 . 

6 . 

'7 

o 
/ . 

- 79 -

Tiwe srent explaining new words: ) 0 1 ~ a r a .Lng. 

Amh . 

Mix. 

b) ',ritten 

~~~e S spent reeding aloud 

Ti re S spenrt reAding silently ....•.•.....• 

Ti t e T spent r p.?din p' ~ '. n ud 

Time T spent summarizj~g 

Time T s:re nt ask in g cuestions: 

2 ) from the beo k 

b) his own 

Eng . 

Amh . 

}~ix • 

Eng . 
le."h. 

• 

!' (--, r I I" 

! 1,: I +-' I 
. !! f ! 

, 
L 

i 
1 

,-------_. , , 
! 

------.---'---'---~----'----

-----. , 
! 

i --1- --I-
+---- -----
i 

, 
__ I 

- - ---- ---
--~--I-----

i -1-
I 

- -- .---! . I 

} : 1 
. -- .!--..-' :-1,--..., . 

I ' I I 1 
-- -'-- l--- ;~-;--I--i----; --- .--

1 I' . 

• •• / .. 3 



Ie. Time T s,ent e nswerin g questions : 

11. Tim e S sren t asking questions 

1 2 . Time "S s~ent 8nswerin g ouestions 

Is t >:e r e " ny time Bpent on: 

I). Setti n g tAsks 

~4 . G?JrCS 

15 . }:ole Flay 

16 . }) r e ma 

17 . Deb~ting 

I i; . ; i1ent re <,d ing 

19.. ! kimming 

20 . ~ canning 

.?1 . Intensive reAding 

. YES; NO j 

I 

~ I I : 
I I I 
I I ; 
I 
i 

Eng . 

Amh . 

}~ ix • 

Eng . 

;'4mh ~ 

l"ix . 

En g . 

l, mb . 

Mix . 

- go _ 
---

! ! ," -, 
, 

r ' . I r '-:-' 
t- r- - --.------4_---, 

, i ! . 
I 

I i -

L ! I 
1 

I . I I . 
I ~ I , 

••• / ••. 4 
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~' oc2bulary 

1. 10tel time spent te~ching voc pbulary 

2. lumbe~ of wo rds t~ught entirely by g iving translation 

3. lumbe r of words te,ught by "l,sk ing students to g i ve 
meaning in: a) Ora l English •••......... . ..••• 

J.mh8 ric equiva l en t ••• .•. • • 

b) ~ritten English .... .. .............. ..... .... 
Amharic equivalen t ..... 

4. I·u mber of expwples T gpve Fer word 

5.. ~ ' ime T srent in te::-chinl!, pronW,'S.Gi..-3.tion. Y T ' 

c 

7. 

',,,s ther e cny attempt mpde: 

To t epch Meaning IJsin g visu~ls 

To te~ch me~n ing usin~ his own context 

To enc~ur~ge s t udents to guess me~ning 

IYES j NO I 
!- : 1 
_----11 _i 

l 
! 

;; .. To en co urpgc students to answe r r eference 
q u estions 

l r. To encourpge students to give t he gist 
of the [?S s 9ge 

llfri ting 

1. Time S spen t copying from th e b13Ck-bo?rd 

•• 

. . • / .. 5 



W~ S t~€re eny time spent on : 

2. ')r j tin€" from dic t ~ tion 

J.Li,tening to note t?king 

4 . Cortrolled/guided writi~g 

5. ?rfe writing 

6 . Maximum length of text students are 

expected to write with ou t copying 

_ So! _ 

YES i NO 

Generel Comments 

..L. 

? • 

J. 

4 . 

5 . 

6 . 

c:j slher comma.nd of l ?ngu e.ge 

Centrol of the cless 

l Lility to involve the pupils 

Ability to communicpte simply ~nd effectively 

hd~pt?tion to needs of the students 

Achievement of 2 ims 

Interpret8tion of t ~e le tte rs: 

1; : Ex oel l ent 

E: V. Good 

(: Good 

J: Po or 

A E 

"' 

c D 

•• • / •• 6 



_ 86. :-
C12ssroom Observ2 tion Sheet 

Teac:-Er: School: 

Le ssor: Grammer Time: 

r ength: 

I. lre - teaching 

TI. 

1. 

;? • 

Does the te~cher hpve ft lesson plan? 

Is there ~ny kind of teach ing 
mpteriol other th pn the t ex tbook 
pnd chqlk and bla ckboprd? 

Teaching 

1 . Time T srent on r e vision 

- ' Time T " . spent on introduction 

YES' 1\'0 I 

± 
r 

nate : 

• Time T s pent on meta-=-lan?,uage eXl'lenetion . rl --------~---T----~--~----------------------
1 Time .~ spent on drills ........ . ... Or?l 

Reading 

~~' ri tt e n 

5 . Time T spent on ~sking questions En~ . 

!\mh " 

Mix, 

6 . Time T spent enswering ouestions Eng . 

Amh . 

¥.ix . 

~--- lUI 
L __ _ 

I i __ , ___ _ \ --, --------:-----: 
1 

-~------,I\------ ,- ------
\ 

'" ! r 
..l 

i , 

. .. / . . 7 



7~ 

8~ 

9. 

I':. 

11. 

12. 

13. 

14 . 

1ime S spent ask ing questions 

1ime S srent answering ouestions 

~ime T spent tee ching 
yoc"bulFtry 

a) ExrV>ining 

meaning 

b) Giving examples 

c) Asking students 

meaning 

Yumber of times Amh2 ric is used to 
check understpnding 

Time S spent copyin g from the blpck-bo s rd 

T ime S srent writing their own sentences 

Time spent on mepningful silence 

Time spent in S ilence/confusion 

- 84 -

Eng . 

f .. mh. 

rv-ix. 

Eng . 

Amh . 

j\·i x. 

Eng. 

Amh. 

~~ix . 

Eng . 

}~mh • 

Mi x . 

,En.c; r 

l ... ~h 

r-~ ix • 

-..-. ..... -

~ r 1 ] I I' + [ +--+-11 

I 1 1 I 1 1 I I rn 
~f I I I I I I I n 
I I I IIII1I1 

: III II t_D __ B 
, Ulfl r T T~ 

111 I I I 1 I 

I 1 II 
1_ ' -- , --} r--l 

. . I .. 
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II. :rost - teaching 
YES , NO 

1. Did the te~cher use pair/grouJ' work? 

2 . Did the te 8 cher use g~. 1T'e s? 

J . Did the te::>cher use role J'l.~y? 

4. Did the te=?cher use dram?? 

5. Did the teache r use deb p ting? 

6 . Did the te?cher use a situFtion to H :rres e nt the structure? 

7. Did the teacher use a situ a tion a t the 
pr 2.ctice st:: g e? I \' 

8 , Did the tep,cher encourage the students • . I , 
to use a. s i tua.tion at th e production ! 
st ~ i;e? 

Key 

.!.:.'7lt: . - J" mr.::oric 

En~ . - English 
I( i x . - P mixture of Amheric rnd English 
S - Student 

T - Te8che r 

Ti~~ Sc a le - on e box for one minute 



86 _. 

To be filled by senior high school te-chers of English in 

the selected four schools ( l . t .U. ~rBduptes only) . 

De 2. r Teacher, 

The m?jor objective of this questionnaire is to use your 

responses for the description of the met '1 odology u sed by English 

l Anguage teachers durin g t l' eir English lessons in senior secondary 

schools . Since the informBtion is g oin g to be used for a rese a rch 

~aper le2ding to 8 M?ster ' s De ~ree in Englisl1, your honest responses 

a re indispensable to the success of the study . 

Flp.ase read eBc~ question 

for e9ch question by 

c a r e fl111y " nd indic a te 

circling the letter(s) 

your 

of your .. nswer(s) 

choice(s) • In some ouestions you may wish to circle more than 

one ~nswer . 

1. Which of the followin g best describe s your s tudcnts1ability 

in English? 

p ) very goo d b) goo d c) poor d) very low. 

2 . If your ~ nswer to t he above qllestion is ' 0 ' or ' d ', Wh 2 t 
do you think is the reAson for their lRck of English? 

a
c
') The class size b) Foor bFckground 
) The text d) l'le thod o f te ,," c h ing . 

J . I n you r opinion, how could this be improved? 

e ) Reducing the cless size to a more manageabl e one 
b) Change the text book 
c) Use s upple ren t p ry m&teriels 
d) r evise ways of improving the t each ing meth n dolo g y. 

4. If you th ink the method of tepching is inappropriate what 
so lu tion do you suggest? 

a) Re - train the te ~che rs 
b) Orgpn ize wor l<shops for teachers to equip them with ways 

of mekin g use of effective methods 
c) Fcuip the tepchers with self- e v a lu a tion techniques 
d) Arm the would_be teachers with met ods whi ch will enable 

them to ma ke use of the most effect ive methods . 

5. ~vhich of the followin g bes t de scribes the lang u Bge y ou use 
during your English l a n g u ege clesses? 

a) Eng l ish only b) ~ostly English with some Amh a ric 
c) Equa l pmount of En glish And Amh Ar ic d) "ostly Amh Rric. 

, •• / •• 2 
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6. How often do you Ask Que s tions 

a) JIlways b) Frequently 

in En g lish? 

c) RArely d) Never. 

T. How often do you a nswer Guestions in English? 

a) ~lways b) Frequently c) Re rely d) j:ever. 

8. l<!hich of the following best describes the language the 
students use when askin g que s tions? 

a) English only b) A mixture of En g lish and Amh " ric 
c) Amh a.ric only d) They never psk auestions. 

9. \,hich of the following do you think is useful in developing 
the language ability of your students? 

a) Vo~abulary building 
c) Structure pnd uspge 

bl Re a ding comprehension 
d Listening comprehension 

10. In your opinion the best w~y to improve the comprehension 
ability of your studen t s is: 

Learning 88 many words as possible 
T"' 5 ': ~in"" ~lG-""' '':: 

I eerning corre"t pron,.."d,eltion 
Underst a nding the overall meaning of R text. 

11. On which of t h e followin g do you spend r.Jore time? 

a) Grammar b) Reading comprehension 
c) Vocabul Ary d) listening comprehensi ~n. 

12. lVhich of the following do you use when teaching reAding 
comrrehension? 

Teacher reading a loud pnd expla ining 
Students reading aloud a nd doing exercises in the book 
S tudents repding silently nnd then discussing among 

themselves a nd with the teacher 
d) Teacher re~ding in ~nglish ? nd summarizing meanin g in 

Amha::-ic 
e) Others 

13. h'hich of the following best describes the WAy you te80C! 
stnuctures? 

a) Explain a given stvucture by making use of e xamples in 
the book pnd let the students do the exercises . 

b) Present the structure using a context/situ a tion which 
you have invented, let the students try the s a me thing 
in pairs/groups, and do exercises in th e book 

c) Exp l ain the structure using your own sentences, let the 
students give their own examples end do the exercises 
in the book 

d) Write the structure on the bo p rd a nd let the stud e nts 
memorize the pAttern and make their own sentences based 
on the pattern 

e) Others 

••• / .. J 



14. 

- 88 . -

lfu a t is the maximum length of writing 
the English l a nguage classes? 

a) Pert of e senten a e b) A sentence 
d) They don't do any writing. 

the students dn in 

c) P. p a r!"graph 

Bow often do you eng~ge your students in the following 
activities? 

15· S;l~r,~ re a ding 

a) Very often 

16. Reading aloud 

a) Very often 

b) Frequently c) Ra rely 

b) Frecuently c) Rarely 

17. Skimming (Fpst reading for g ist)· 

d) Never. 

d) Never. 

a) Very often b) Frequently ~) Rarely d) Never. 

1 8 . Scanning (reeding for spe c ific inform~tion) 

a) Very often b) Freq uently 0) Rarely d) Never. 

19. Intpn~4'r ~ r6~d:~~ (re ading for detail ) 

a) Very often b) Freauently c) Rarely 

Reading 

a) Very 

visuals such as figures a nd diagrams 

often 

21. Inferencing 

a) Very often 

b) Fre .:]uently 

b) Frequently 

22. Referenc e question 

a) Very often 

23. Problem solving 

a. Very often 

b) Frequently 

b) Frequently 

24. Logical 

a) Very 

sequencing o f ideas 

often b) Fre(luently 

25. Controlled ~riting 

a) Very often b) Frequently 

26. Free writing 

a) Very often b) Frequently 

27. Role play 

a) Very often b) Frequently 

2 8 . Drama 

a) Very often b) Freauently 

29. Deb a ting 

a) Very often b) Freouently 

30. Di s cussions in English 

a) Very often b) Frequently 

c) Rarely 

c) h arely 

c) Ra rely 

c) Rarely 

c) Rarely 

c) n"'rely 

c) Rp. r e ly 

0) f( ;>rely 

c) Rarely 

c) Ra rely 

c) Rarely 

d) Never. 

d) Never. 

d) Never. 

d) Never. 

d) Never. 

d) Never. 

d) Neve r. 

d) Never. 

d) Never. 

d) Neve r" 

d) Neve r. 

d) Neve r. 
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)1. Group/pair work 

a) Very often b) Frequently c) RArely d) Never. 

)2 . /,nswering only exercises in t L e text 

e. ) Very often b) Ii'reouently c) Rarely d) Never. 

How often do you m8ke use of the following? 

34. 

35. 

Explaining 

a.) Always 

Explaining 

a) Al ways 

Explaining 

a) Always 

me~ning using visuals 

b) Frequently c) RRrely d) Never. 

meaning u sing context 

b) Freouently c) Rarely d) Never" 

meaning using a dictionary 

b) Frecuently c) Rarely d) Never, 

36. Using supplementart ma teri8ls Rnd teaching aids 

a) Always b) Frequently c) Rarely d) Never, 

37 . IYhere do you think your students have the chance to use 

English outside the English language lessons? 

a) 

d) 

At home b) lVi th peers 

With foreigners, 

c) With other subject teachers 

)8. What measures should be tRken to improve the unstructional 

quality of the English language tee ching at the senior 

secondary schoo l s? 

-------------------------------------------------, 



A FFE~l nIX C, 
OUESTIONNt.IRE THO 

To be filled by senior second a ry school students (in the 

selected four schools - ~r? des 9-12). 

Dear Student; 

The m"jor objective of this Questionnl'l ire is to use your 

responses for the description of the methodology used by English 

teachers during t leir English lessons in senior secondary schools. 

Since the information is g oing to be used for a rese~rch p~per 

leading to B Master's Degree in English, your honest responses 

ere indispensable to the success of the study. 

Please read each question carefully e nd indicate your 

answer(s) for each question by circling the letter(s) of your 

choice(s). In some questions you may wish to circle more than 

one answer. 

'. How good ere you at using the English languAge? 

a) Very Good b) Good c) Fo or d) Very Poor 

2. In which language do you mOEt often answer ~uestions? 

a) On ly English b) Mostly English c) A mixture of English 

and Amharic d) Mostly fmh~ric. 

In which language 

a) Only English 

do you ask your teacher questions? 

b) Mostly English c) A miature of the 

two d) Mos tly Amharic . 

4. Where do you use the English l,-,n g uage outside the English 

lang uage lessons? 
, 

a) At Ho me b) lI'i th {'riends 

d) Other subjects. 

c) !Vith foreip,'ners 

~. On which of the followin g does your te acher spend: more time? 

a) Rea ding c) l.istening d) Speaking. 

6 . Which of the followin g do you think should be given more 

time? 

a) Grammar ~nd S tructure 

c) Vocabulary building 

b) Reeding €omprehension 

d) Writing. 

7. How much writing do you do in e. t y pic".l English language lesson ? 

a) part of B sentence 

d) None. 

b) P Sentence c) 11. F:? ra graph 

• •• / •• '2 



8. How doe8 your teecher teach gr~mmar ~nd structures? 

Be : a) Explains the given structure with the examples from 

the book and tells us to do the exercises in the book 

b) Expl~in~ the given structure with his Own examples, 

asJ~us to give our own example. and lets us do the 

exercises in the beok 

e) Uses different ways to expl~in the strueture, givos 

~~ny ex~mples of his own, ~~ks us to give our own 

examples, first oral And then written, end finally 

we do the exercises in the book. 

9. Which of the following do =s your teecher use when tee ching 

reading comprehension? 

a) The teacher reeds aloud ?nd explains 

b) Students read aloud pnd do exercises in the book 

c) Students read silently and discuss am Dn g themselves 

a nd with the teacher 

d) Te a cher reads in English And summ~rizes in Amharic, 

10, Do you enjoy your English langua ge class? 

e) Yes b) No 

II, If your answer to the 8bove is ' No', give the reAson(s) 

12. 

13. 

14. 

a) It is difficult b) It is boring 

c) It is the teacher that does most of the talking 

d) I don ' t like the wa y the te~cher teaches. 

How often does your teacher me ke use of the following 

activities when teaching the English language? 

Silent Reading: 

a) Frequently b) R" rely c) V. "" rely d) Never. 

Reading aloud by student s: 

e) Frequently b) ftarely c) V. f."".rely d) Never. 

Reeding aloud by teacher: 

a) Frequently b) Rf!rely c) V. W"rely d) Never. 
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l~. Explaining gr~mrT'ar: 

a) Freouently b) R"rely c) V. r",rely d) Neve r. 

16. Role play: 

a) Frequently b) Ra rely c) V. l"flrely d) Never .. 

17. Drama: 

a) Frequently b) RC'.rely c) V. r a rely d) Never. 

18. Debating: 

a) Frequ e ntly b) {(arely 0::) V. l'a rely d) Neve r. 

19. Group/f' E' ir work: 

a) Frequently b) RC'.re ly c) V. " a rely d) Never. 

20. Dis cus s ions: 

II) Frequently b) R''Te ly c) V. " .. rely d) Never. 

21. Dict 'l tion: 

22 . 

23. 

24. 

a) Freauently b) R" rely c) v. r a rely d) Neve r. 

How often does your teac ler make use of t h e following? 

EXI'l" ining 

a) Alwa ys 

Exrlaining 

.. ) Always 

Explpining 

e. ) Always 

meanin g using visu ~ ls: 

b) Fr eouent ly c) R" rely 

me a nin« usin ~ context: 

b) Freouent : y c) Ra rely 

meaning usir g a dictionary: 

b) Frequen 'o ly c) RC' rely 

d) Never. 

d) Ne ver. 

d) Never .. 

25. Usin g suprlement a ry mC' terials C' nd teaching C'ids: 

a ) h lways b) Frequently c) Ra rely d) Never. 

26. Wh 2 t measures should te t Rk e n to improve student~ a bility 

i n the Eng lish l C' n g u age? 

----------------------------------------. 
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APPENDIX DI 

SAMPLE LESSONS: GRAMMAR 

Let us have a qujck look at the f o llowing two tenth grade grammar lesson in 
Bole and Menelik secondcuy Schools respectively 

WORuS SPC KEN 

TI - TEACHER 

The day's lesson is on 
' adverbia l phrases' 

What is the function of 
an adverb? 

When anj where do we use an 
adverb? 
-Initial, end, after the 
verb. 
What is the purpose of an 
adverb ~f manner? 

~. 

.'. .. , \i ' "" .; ,.;' J' . ' • • 

' .. 

STUDENTS 

- Nc answer 

qualifies, answers 
'how' 

ACTIONS 

TEACHER 

Wrote on the board ; 
a word, a part of speech 

that modifies a verb, an 
aJj~ctive, an0T~~r adverb 
and a prepositl.on . 

The teacher wrote on the 
board 

Adverbs 

l.Manner 2.Time 3. Place 

~nswereu her own 

questions. 

------

~ 

STUDENT 

Copied 
several Students 
attempted 

Copied 

COMMENTS 



WORDS SPOKEr' 

TEACHER 

2. Time - What is the advert 
of time? 

Expression ~f time 
sequence. 

What is the word? 

3. Place - Uses? 

Yes, of 
Have we 
Who can 

a place- 'where '. 
done exercise 31B? 
do the first one? .. 

STUrENTS 

• when I 

To exrr~ss where an 
action takes place; 
area, position, 
location, L·tC .. , 

No 

, 
. ~' . ') ,.·,:r··:'·,,;,': .... C\ 

;:" . 

98 

AC'I'IONS 

TEACHER 

Wrote on the board: 
1. Manner- the way h;)w 

we behave. 
~ ~ _ The girl came in 

,:,:·_'-.i~1.~ ..,,· • "~ ........ \ 

The teacher speaks 
loudly. 

wrote on the board: 
When are you going to take 
your final exam? 

here She sang well 

I manner -" ---place 

'1 

STUDENTS 

Copied 

Copied 

COMMENTS 

answel:;"7. 
question. 



WORDS SPOKEN 

TEACHER 

IS Solomom right? 

The train left there early. 
/ kc,rII/ 

What do y.)U understand 
from the 3xercise we just 
have done? 

Yes, 'adverb of manner 
comes first-'t~e' and 
'place' after the verb. 

Position )f adverbs 
brings change in meaning. 

'Soon' can be used in four 
different places. 

STUDEN'lg 

-Yft>Ok quickly before 
it goes. 

-The tr~in left early 
here. 

DOsition of 

d.dverbs 

95. 

ACTIONS 

TEACHER 

correct;:; the pronunciatiol 

of'early' / '3r, I / 

STUDENTS 

Copied 

COHMENTS 

Immediate 
correction 
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WORDS SPOKEN ACTIONS 

TEACHER 

e.g . 
l. They will soon be here. 

2 . Soon they will be here. 

3. They will be s oon here. 

4. They will be here s oon. 

DO you know what obligation 
is? 
Do you remember the words? 

Used wheneve r ther 
is a reinforcement 

e .g. In or der 
to be pI'omoted 
t o grade II , you have 
t o tudy hard. 

I 

STUDENTS TEACHER 

Read out instruction 
for ex, 319. 

No answer 

Yes. 

:':~~.~,,'..,~;:. ,;' !;:;~~,~~ , "', 
. ~ . . " t .. ~'Q..t(,J.: 

'must'have to' I' ,.. " 
'ought to': 'h,d to ' ~'(plains the degree of 
• should' , 'need' ,nave. obligation. 
got to', etc. 

STUDENTS 

Repeated after 

the teacher 

Did exercises 

in tho book 

(lirittenj' . 

COI4."IENTS 

I couldn't see 
the use of the 

udden shift 
t o obligation. 



\\'ORDS SPOKEN 

TEACHER 

Eating your f ood is not 
Gbligati on, it is necessity 

Do you have any problems 
i n this part? 

Ok, number six. 

You have broken her (your 
f riend 's) radio. 

She is in no condition to 
pay f or the r adio. 

I-l~ake sentences with the 
fo llowing expr essi ons: 

I-he a headache 

Has he got a headache? 

STUDENTS 

Number six 

101 

ACTIONS 

TEACHER 

-ReaC out sentences 
and asks whether it is 
obligation or not. 

-ClarifiGd 

Read out the sentence s . 

Gavc , ssignment ex . . '~l 
,) " ", 

STUDENTS 

Gave answers 

Attempted to give 
the answer 

COMMENTS 

Students are 
occasionally 

asking questions 
and giving answers 
to the teache r ' s 
questions-no 
interactio: between 
themselves, w~1ch 
is the best way t o 

. use the language 

'"i! 
'f! 

~ "I" ·r.i 

:- '"!' 

:\~ .. :"t ­

i ::>11j. 

:t 
'( ( 

and also ensures tHe ,, '-!:t '1' en 
oprticipatio n o f atl .• 11: : 
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WORDS SPOKEN ACTIONS 
CO!1MENTS 

TEACHER STUDENTS TEACHER STUDEN'lS 

,.--------t------+------+-----+-----+ 
T2- Tocay we'll do the 
s tructure of unit 16-
Adjective clause. -le'll 
see this in this unit: 

(1) Divided into two­
defining: the relative 
pronoun we use in this 
is usually 'that ' 
subject is not clearly 
defined 

/ 1 (, ?i \ ([l. \ 1? :: r-, e £ (, ") / 
We've two kinds of clausp. 

t'lrote on board: 
1 . Restrictive and non-

restrictive 
2. Relative pronouns 
3. Subordinate conjunction 
:4 . Difference between 

pru:.ases and clauses 
S . Adjective clause used 

to conneat sentences 
6. The changing of adjectiv~ 

clause into participal 
phrase 

7. Adjective clause into 
infinitive phrase 

Explair. ed 
( j € exam.· 

e .g. The man that came to 
my office i s a teacher 

Copied 

What are they? No answer , .J 



WORDS SPOKEN 

TEACHER 

Which one is the main 
clause and which one is the 
subordinate clause? Who 
can define a clause for me? 
What's a clause? 

/11 M·W / clause definition; 
I 1? 1 ;tGJ. <J>;tI)"fiJ. 11 71ffi. 

l' ;t"f iJ. 11 ffi. 11 t fl (). 
/clearly/71 ;t ffi. <J>t 9U "'i!'lt I G 

71£ -tc;- tl :: 71£QrlY" hV,,?1 

phrase /71 £ Q ('\ 9" / 
clause / I ffi./ 
Go t o unit 6. 

-If you say the man is a 
teacher , a question will 
arise, which man? So it is 
not defined. 

Non~restrictive -

not defining- the subj ect 
can identify it-subject is 
already known. 1'1e simply 
add information. 

~_. 6~:Qr~;a};'h;,pronoun we use 

STUDENTS 

A group of l"t::'l'.:'c1s with 
verb and subject 

103 -

TEACHER 

Explair. cd 

- G::.ve ·.·· example. 
e . g. My brother 
who lives in Assela 
came yesterday. 

ACTIONS 

Asks the whole class to 
answer. 

STUDENT~ 

Copied 

COMMENTS 

.-. -

Uses the Ll where 
it is not actually 
nacessary. 



WORDS SPOKEN 

TEACHER 

The main clause is 
The subordinate cla-u-s-e--~7,s-
It ' s known that he is my 
brother, not anyone else's . 
There might be other brotherp, 
but this refers to the one 
who lives in Assela. We can 
say it can be there are othe,. 
cl~uses as well. Any 
questions? You can ask. 
Can you gi ve me sentences? 
h 1J.r'\ t- OD I) h t\ J r'\ (l} t \ \4 \ t 
1 til>; \ (j). 
- 'my' ~"!/I (l} ~I t\ I'i /', £.( ,. jt\ ... 

r alative pronuuns : The 

relative pronouns usej in 
defining relative claused 
are: 'What ' are they by the 
way? 
These are: 'whose'r 'thnt', 
'who', 'which', and 'whom l

• 

,-I want t o tell you t here are 
three cases her. 

STUDENTS 

No answer 

Adjecti·:E' //',C; / 
subordinate ~lause 

/ /', 1 fJc. <; f(l} /? 

• /',£ £ r'\9' ~: 

lOit 

ACTIONS 

TEACHER 

'my brother to 

't1!j(\(l} \(l}? 

STIDDENT 

As~, ec'. a 

question 

- No answer 

COMMENTS 

I couldn i t under­
stand why the 
sudden shift 
to cases was 
requi red. 

-' 
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WORDS SPOKEN ACTIONS 

---,-------+------------·---f -

TEACHER 

A) Nominative-What dQ you 
mean by nominative? 
These are ' who' (most cases) 
and 'that'. Let ' s take 
one example: 
e . g. The man who called you 
is my brothe r . 
Why do you call 'who ' 
nominative? 

B ) Accusative: 'who~ 'whom' 
' that' • ' n. l n.9" -: nifi ()D ? 9' 

o L. q; -t 1l? 1 1'1 e i\ (]}m .. b " .. 

e.g. The man /whom/who/that 
! called is a teacher . 
Now I want t o ask you one 
~uestion . What is the 
SUbjEct of this s ent e nce? 
Sub ject means the doer of 
the action. 

1'1" , 
Relative 'pronoun >lith a 
preposition: The boy with 
whom/that I played is his 
son. I' who' ,whom', I that' , 

9" 1 Q.£; l' (!). ?1I 

STUDENTS 

- Subject 

' I ' is the doer c f 
the action. 

TEACHER 

Gave example. 

Explai: oed 

Gave the answer 

Gave assignment. 

! 
r \1 

STUDENTS 

Did the exercise s 

in the book 

(orally). 

As: ej a question 
~'Which' accusative 

i\ao1M\ elf"jtl 
1'1 i) M" • ? 

COMMENTS 

Encourases 
student 
participat i on an 
I found the 
students more 
active ttan most 
classe .. I saw. 



,'" 

APPENDIX D2 

SAMPLE LESS)N* READING COMPREHENSION 

Eleventh and tenth grades reading comprehension lessons: Entoto and Yekatit schools respectively 

WOtuJS S?OKEN 

TEACHER 

We ' ll do the passage 

tet LBsee now contextual 
~.anings of the vocabulary-

Say it in English. 

e.g. 
merit certificate 

• ~9"1" JC; ~r flhe' Qle. ~t ~ 

STUDENTS 

nMe 

specially. 

ACTIONS 

TEACHER 

Wrote on the board: 

The Bitter Lesson 

Bitter-lJt>tt 

~:ote on the board and 
~sked students the meaning; 

1. in particular Of, ,It C ' 

2. in general- all /total/ 
a s a whole. 

3. set back-obstacle 
4. weakness-' Q il O'J • Q../l0ll t' 
5. merit/demerit' 

6 . applied- used/to make 
use of 

. I"t i)e O'J 'Pt. ' 
7. , COnvince-cause to belie~ 

realise, persuade 

8. insisted- to force to 
do something. 

STUDENTS 

Copied 

COMMENTS 



~JORDS S1'OKEN 

TEACHER 

- Read it, say it aloud 
(whole class) - each word 
with its meaning. 

-These are the wor ds we 
we ought t o know. 

-I ' ll read the 
first paragraph. 

-No. Read it again. 
Repeat after me. /nd:/ 

STUDE.Nrs 
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ACTIONS 

TEACHER 

§. trial-experiment/attemp 10, obvious-known 
11. thereafter-after that 
12. plot-piece 

STUDENTS 

13. involved- joining inclubed 

Asked meaning and gave I Copied what he feels is equivalept 

. rude the whole class read 
the words with their 
meanings . 

-Read it aloud. 
-Called on a student 
to read aloud. 

'c'rrected prcnunciation 
immediately . 

-Read aloud . 
Hade mistake in 
pronunciation: 

-Read know as:/n~w/ 

COHMENTS 

Lacked consi stenc 
-Sometimes asks/ 
gives antonyms an 
at other synonyms 

- G .v c s meanings 
out of context • 



t oS 

r -------., 

WORDS SPOKEN I AC rIONS I . 
TEACHER 

-Better means what? 

-experienced farmer. 
-Hoe meaning what? 

It can be used as a noun or 
a verb. 

What does nAither mean? 
Some? all? one? no? 

-Neither means none-
either of the two. 

-couldn' t convincE.: ~k · 

each other, they did'nt 
agree. 

Say it again. 
Who's going to correct her? 
Another student. 
Who's going to read now? 

You may have test next 
period. 

i 
STUDENT S 

No answer 

No answer 

TEACHER 

-Read 2nd paragraph aloud. 
- sked meanings: 

-Answered his own question. 

Wrote on the board: 
Neither could convince 
the other. 

Answered his own question. 

-corrected pronunciation 
/me9d' .I 

-corrected the pronunciatic 
of 

-ploughing /plo. IJ? 1::-1 
-trial /triyal/ 
-read aloud 3rd paragraph. 

. ·"nd expl ained. 
-G~ve assignment. 
e.g. 2.p.278, comprehensioJ 

1-6 ex. 2.1 

STUDEN'IS 

3 

Copied 

-Read aloud. 
·ead methods as 

/meta:ds/ 

Copied 

Did exercises 

in the book 

(orally) • 

COMMENTS 

-Too noisy-very few 
books (one among 
4/5 students/ 

-Too much correctio: 
(pronunciation) • 



WORDS SPOKEN 

TEACHER STUDENTS 

T2 

-What does the underl1nedl-produces 
word mean? 

-demands/requires . 

I don ' t like tej, th~refoJe, 
don't compel me to drink -force. 

-obstructs. 

-bring under 

control. 

-/o~r 

ACTIOI\ ; 

TEACHER STUDENTS 

-Started by discussing the 
homework· c .. , 

-Wrote on the board: 

1. Wonji sugar factory 

turns out many quintals I -GalTe anSwers . 

of sugar every week. 

2. The wide spread of AIDS 

calls for the discovery 

of medicine. 

3. Don't compel the boy to 
drink tej. 

-Clarifies: I don't like 
tej. 

4. Illiteracy hinders the 

development of my countrlr 

5. The .ubjection of the 

student strike took 

several days. 

Copied 

-,.I -

CQMMENTS 

~ __________________ -J'- I , ______________ +-____________ ~ 
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WORDS SPOKEN ACTIONS 

TEACHER 

Open your books on page 
235/6 • GJ through the 
passage by yourselves-

- What is the t opic o f the 
sentence of the 13t 
paragn ph? 

- Secone paragraph? 

- Pr oduction relati;)ns. 

-Third paragraph? 
-Fourth paragraph? 
-It's the same production 
relations. 

-~. 254 first paragraph­
contradiction between 

pr oductive forces 
(feudal) and production . 

S'h,DENTS 

B :oke into pieces. 

-S lave o1Hn<_ng mode o f 
production. 

TEACHER 

~. The stones thrown by the 
students shattered all. 

- Wrote the topic of the 
day's lesson on the 
board . 

~tages of Social Developljlent 
Part II. 

No answe~ I -Answers his own questions. 

-The same. 

- Clarifi· 0 

COI-li'lENTS 

STUDENTS 

f' kind of silent 

-AnSWE. e! questionslreading, I presume­
but he neither set 
time limit nor pr o­
vided with a purpose 
for reading. Since 
this teacher graduat4d 
only t~o years back, 
may have heard peopl 
talking about silent 
reading. However, he 
is unable to use it 
properly t o help the 
students t o improve 
their comprehensi on 
abilit~es 



WORDS SPOKEN 

TEACHER 

relations (slave). 
-Paragraph 3 line 2, 

what joes 'these' 
refer t o? 

- domination and SubjUgatior. 

Fourth paragraph? 
third lin~, 'they'? 
-Relations o f production 
and production forces. 
-First paragraph, thirc 
Line?, 'this state'? 
-Last paragraph, fourth 
line, 'he ' ? 

-Go to exercise 91- do it 
for homework. 

- Look at these words. Using 
these words we can make a 
complete sentence-you can 
add articles and pronouns. 
You know articles? 'a', 'an' 
'the'- object pronoun, 
subject pronoun - the tense, 
you can use any tense, 

STUDEN'.S 

-Slave owMng. 

~ "eudal lOxd. 

1ll 

ACl'IONS 

TEACHER STUDENTS 

- .gave the answer. No answer. 

Wtote on the board: 

Classwork 

noise, hear, dog, bark, Copied 

-Did the following as 

COMMENTS 

-I don't see the 

value of ~oing this 
exe:ccis€; 

example: Ino relation betweer 
-The dog barked when it the reading passagE 

~ ____________________________ ~~ __________________ ~. ,eard the noise 1 

:' 

: I 

. ; 



WORDS SPOKEN 

TEACHER STUDENTS 

-Take down thi5 and do it . 

-Do you know Omduraman? 
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ACTIONS 

TEACHER 

-A dog barks when it hears 
a noise. 

1. vomit, baby, Soap, eat, 
after. 

2. town, locate, map, after 
road. 

3. sparkle, jewellry, when, 
pqlish. 

4. il\formatio'1" ,library, 
h historian, 'from, gather. 
5. hunter, lion, shoot, 

when, roar. 
6. punish, head-master, 

exam, results, student, 

see, after. 

STUDENTS 

Copied and 

attempted to make 

Sentences 

17. every, year, sun, Ethiopilm, 
in . for, thirteen months, t. hardship, student , overco~e, 

become, lawyer, and • 
• car, bad road, sway , cra.h, 

and then, on. 

O.at Omduraman, join, Blue 
Nile, White Nile. 

- clarifies. 

COMMENTS 

and these sentencep. 
The students could 
have benefi . if 
it were related tc 
the passage. I als 

couldn't under­
stand the purpos e 
of the sudden shif 
from the reading 
passage to 
reordering words, 
to make isolated 
correct sentences# 



--- ---

3Al-lFLE LESSON VOCABULARY 

The following is a sample vocabulary lesson from Yekatit ' .Oth grade: the only one of its type throughout 
my observation of the 15 teachers und~r stud1 • 

r------------------------------------~----------------------------------~--------------

HORDS SPOKEN 

TEACHER 

-a narrow valley with steep 
sides: steep x gentle 

-row, line , area. 
Ethiopia has a range of 
mountains. 

-to cut letters on hard 
surfaces. 

-letters on coins, medals, 
stone, etc. 

-unreliable story 
-desire for wealth , power, 
excessive desire 

-satisfied, pleased 
-to remove the skin from an 

animal 

STUDENTS· TEACHER 

vlrote on board 

Unit Seventeen 
Vocabulary 

1. gorge (n) 
2 . range (n) 
3. to engrave (v) 
4. inscription (n) 
5. legend (n) 
6. greed (n) 
7. content (adj.) 
8. to skin (v) 

. -Discussed the 

ACTION 

meaning~ '-and asks · students 
to make sentences • 

STUDENTS 

-Copied. 

CO~lMENTS 

attempted to 
clarify using a 
sketch. 

-Sometimes the 
meanings ,ho=>: r:;-i.. ves 
appear va!'"·· .. 
difficu.\ .. --

- w)uld h,--ve 
been better to use 
the Ll 

...: ___ -L--_-----1--------1--L-- -



I 
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worIDS SPOKEN ACTIONS ._. ~ COMMENTS 

TEACHER 

-On what do we engrave? 

Ancient people were 

engr aving pictures/le tters. 

-What is the difference 

between engrave and 
inscription? 

engrave: 
-writing/making the letters 

inscription: 

-the letters or pictures on 
the hard surface. 

Any questions? 

ean you tell us a legend? 
It is transmitted by worJ of 
mouth . An oral tradition 
( 1'1 d. .16 h) heard at home or 
somewhereelse. 
What is reliable? reJy? 
unreliable means what? it is 
the opposite: not dependable 

What are you doing? 
If you" .• tart: sleI';jlnlJ<;rddni:i>gg 

STUDENTS 

-stone, wood, marbl~, 
etc .. , 

No answer 

TEACHER 

clarifies . 

ed questions 

answered his own 

questions. 

:entiol\..J Queen Sheba' s 
legend (had a leg of a 
goat) Do you believe such 
things? 

explair«'l suffix/prefix. 

-ridiculing. 

STUoE:NTS 

answer. 

Copied 

sleeping 

• I 



t 
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--.------------------.-------------------~-------: 
WORDS SPOKEN ACTIONS 

1------------.-------4---------....,--------+-1 __ COMMENTS 

TEACHER 

the 1st period, you'll be 
dreaming during the 6th. 

-I s it good to be greedy? 

You are all studying to 
pass to grade 11. What will 
you do if you pass? 

-Very good. 

-What is the prefix you 

can put before content? 
-Yes , shows that didn't get 
what one wanted. 

Skin-means? 

-But you can have the en) 
skin as well. 

-The man sold the skin 
for five Birr . 

-The boy skinned the goat. 
-What is skin in the 1st 

sentence? 
2nd sentence? 

- Very good. 

STUDENTS 

'N~un (whole class) 

-Verb. ( " " ) 

TEACHER 

-1-.0 . 

. o'::larifie d 

-0: ntent/satisfied. 

-Praises. 

1i';.L.ute 0 n board 
-dj s. 

-T. remove the skin. 
e~hole class) 

STUDENTS 

-laughter 

Copied 
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WORDS "POKEN ACTION S 
- ~ , 1 

TFACHER 

-Now let ' s do the word 
practice. 

-These are the words 
we are going to use 
t o fill the blank spaces. 

-\~hat is to disguise? 

-To change th0 ~=tural 
appearance. 

-You know what recognise 
means? 

-If somebody comes 
covering his face , can you 
recogise him? 

Right. He had disguised 
himself • 

STUDENTs TEACHER 

put the words on the board. 

\-disguise. rash creep. grantl 
t ::cachE.rous, catch, wander , 
!~gxy crime. 

answers own question . 

- C; , __ :" :o the player's 
f ' . ,;;;,::~.: e't:" aT' p.xamole. 

',r:' 

. '.arifi( 

No. 

:;lve assignment. 

STUDENTS 

Copied 

-Used the words to 
do the exercise in 
the text bocK . 

cor'IMENTS 

=too lIlilny words 
f or a period: 
otherwise 
lll"",,;;; ......... sti!l.g 
than most 
lessons I 
observed. 
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