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ABSTRACT

This study was carried out in an dttempt to describe the
methods employed by senior secondary school Englisgh ianguage
teachers, making use of classroom observation sheets (time~based) ,
and‘teachers' and students’' questionnaires, prepared for this

purpose.

The focus of the observation was on how the teachers taught
the grammar and the reading comprehension lessons (almost all of

the teachers exclusively focused on these aspects alone),

The findings of the study have clearly shown that the
approach is basically traditional. The overall picture obtained
from the analyses of the observatjon sheets and the teachers'
and students’ responseg is that the lessons are dominated by
teacher talk, grammar explanation and reading aloud, Student-
to-student interaction and appropriate silent reading are missing.
The results show that of the total time used for teaching structure,
15.9% to30% was used by the teachers for meta language explanation
while only 7.5% to18.4% was used for the practice. Regarding the
reading comprehension lessons, 7% tol1,9% was used by the teachers for
reading aloud and 11.6% t018.4% of the period by students reading
aloud. There was no attempt to give a purpose for reading the
Passages, and teachers ihvafiﬁbiy focused on the text for the

purpose of learning vocabulary and structure.

If the recent introduction of new TEFL methodology courses
proves effective teachers that graduate in the future from AAU

shB1l show changes in the method they use,.



Thus, the main purpose of the description is to provide

a base-line study against which future improvements, resulting
from the new and improved teacher training courses heing

introduced, ¢an be measured,
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CHAPTER ONE

INTRODUCTION

10 Statement of the problem

In addition to its being taught as a subject from grade
three onwards in government schools, the English language has
been the medium of instruction in junior and senior secondary
schools, colleges and universities for several decades, all
over the country. Thus, a certain level of proficiency is a

pre-requisite if students are to pursue their studies successfully.

However, there seems to be a consensus among educators,
researchers in the field, parents and even the students them-
selves that the level of education is falling, which is large}y
attributed to the students' low level of English language
proficiency. It is this situation that made certain staff
members in the Department of Foreign Languages and Literature
at Addis Ababa University focus their attention on devising ways
and means of improving the secondary school students' level of

English proficiency.

People teaching in mos; senior secondary schools are
graduates from the English Language Department, at Addis Ababa
pgniversity, Asmara University, or College of Teacher Education,
Rotebe. Equipping the pre-service teachers with proper training
would help towards solving this problem (the low level of English
proficiency of the students.) Therefore, new methodology courses

have been introduced for undergraduates of Addis Ababa University,
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in the Department of Foreign Languages & Literature. This has
been done ofi the assumption that this will lead to the
production of well equipped teachers who could assist their
students towards the improvement of their level of English
language proficiency. Thus, this study is carried out as a base-
line study acainst which fu;ures researchers can assess the

effectiveness of the new methodology courses.

1.2 Significance of the study

The new programmes introduced by the Department of
Foreign Languages and Literature are aimed at improving the
language and methodology of teachers of the English language.
Mo evaluation of the e¢ffectiveness of such a new programme can
be undertaken unless a clear picture of the existing situation
of teaching the English Language is given. The purpose of this
study is to prcovide such a description, i.e., a description of
the practice in our senicr secondary schools., This description
can then be used as a base-line study against which future
evaluation of the new programme can be measured, i.e., a similar
study concentrating on the methodclogy of the newly graduating
teachers in five years time will show to what extent the programme
has been effective in changing teacher behaviour. Therefore,
this study will serve as a framewcrk for a descriptive analysis

which can be used to measure change in the fﬁture.

1.3 The Scope of the Study

This study is limited to the description of the methodology

practised by senior secondary English language teachers (AAU



graduates only). Due to time constraint this study is limited
to senior secondary school English language teachers who
graduated from ILS. It will be carried out in four randomly
selected senior secondary schools in Addis Ababa. It is assumed
that the methodology of the English language teachers that
graduated from the Foreign fanguages & Literature Department

of AAU will be more or less similar.

1.4 tiethods and Procedures

The study involves classroom observation of fifteen English
langquage teachers in four randomly selected senior secondary
schools in Addis Ababa, using observation sheets basged
on the desired method of language teaching with the aim of

exploring significant and measurable factors such as:

(a) The ratio between: meta explanation and practice, teacher
talk and student talk, the use of the native language and

target language.

(b) - measure of the percentage of total time used for
presenting structures,writing exercises, real.ng silently,

reading aloud.

(¢} Occurrence of games, drills, role play, pair work, group
work, whole class activities, etc. The data developed will be
primarily *time-based to ensure objectivity and a description
that can be reused in the future.

* - Flanders also used a time-based observation system, but the
purpose was different. His was - wareness raising while

mine is descriptive.



The ahove will be followed by questionnaires distributed

to about 400 students and -0 English languacge teachers which

will help to assess the activities used during the English

language lessons, from the responses of both teachers and

students.

This, I believe, is essential to provide a clear

picture of the English language teaching-learning process.

Cross-—checking the teachers' and the students' responses in

addition to my. personal observations I hope, will ensure

dependability of the findings.

1.5. Definition 6f;gggggrdéed

1.

Methodology (method) - the procedural plan for the

orderly presentation of language material.
Status quo - The present situation.

Foreign language - a language used in a country where

it is not spoken as a native language,
Target language ~ a foreign language being taught -

Communicative competence - the ability to produce

appropriate language fluently in any social situation.

Lingustic competence - knowledge of the grammatical

structures and rules of a language.

1.6 Abbreviations Used

L.

2o

B

ArU - Addis Ababa University
ALM - Audiolingual Method
Ca - Communicative Approach



4, CLT Communicative Language Teaching
5. TFL - Foreign language

6. FLT - Foreign language teaching

7. GTM ~ Grammar Translation Method. ..

8. ILS - Institute of Language Studies
9. Ll - Native / first language

1¢. SA - Structural Approach

11. SLTM - Situational Language Teaching Method

2. TEFL - Teaching English gg a Foreign Language
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

Zail An Overview of the Most Influential Methods

and Approaches in Foreign Language Teaching

Though the concept of methods is assumed to be as old as
education itself, theories on methods of teaching are still
being developed. Myriads of educators and researchers, who
are concerned about the development of the education process,
and who are endowed with the potential and enthusiasm to enrich
this process, were and still are contributing a great deal
towards that enc. Projects are organized and studies are
designed to provide additional Jdimensions to support. the
educators anc researchers who are attempting to improve the
quality of the'teaching preecess. Furthermore, since the
education process is in continuous growth and development, this
activity has to be carried on throughout, as it is impossible
to do resesarch once and for all in such fields and arrive at

a final conclusion.

2.1.1 Distinction between Approach, Method and

Technique

Various attempts have been made to make the distinction
between these three terms, i.e.,'approach', 'method' and
'technique®. The American applied linguist, Edward Anthony
(1963) , was the first to identify these three levels of

'conceptualization and organisation'. According to him,



the above arrangement is, "hierarchical and the organisation
key is that technigues carry out a method which is consistent

with an approach” (1965:5).

To obtain a better picture of these terms, I have
examined the definitionsof Anthony (1965:5), Brumfit
(1983:179),'Keith Morrow (1981:59) , Richards and Rodgers
(1986) , and the alternative model they suggest. I have also
looked at their "Theoretical views of language and
the basss of current English language feaching theory and

practice® (1988: 17), for the same purpose.

The term 'approach' for Anthony stands for, "B set of
correlative assumptions dealing with the nature of language
teaching and learning” (Ibid). This is in line with Richards
and Rodgers (1986) view of the term. For them too, "Approach
is the level at which assumptions and beliefs about language
learning are specified. Brumfit regards an 'approach' as,’'A
general view of how teaching should be carried out” (1983:179).
To clarify his point, he gives an example of the 'oral approach’
which according to him, conveys that the stress should be put
on the spoken language. All of them agree that there can be

many methods within an approach.

Though minor differences are detected, a close examination
of the cdefinitions given by the above people, reveal that
they “fh:mugraﬂv 0fl  what basically constitutes a ‘method®.

They all refer to it as the 'set of procedures', based on a



dertain 'approach', used to carry out the teaching learning

process.

As regards ‘technique', Anthony holds the view that
it is, "A particular trick, stratagem or contrivance used to
accomplish an immediate objective” (1965:7). He also believes
that 'techniques’ must be 'consistent with a '‘method’, and
therefore 'in harmony with an approach' . This view
of the term seems to imply that each and every teacher has to
stick to specific techniques which are'consistent’ with a
method and in harmony with an approach.’ This view might not
be true nowadays. Whatever the method, the material and the
syllabus may be, the teacher can use th€ technique that he
thinks facilitates the teaching/learning process. Brumfit
also views a ’technique’ as,‘hA particular teaching procedure
such as the use of dialogues, drills, e¢tc., for the presentation

of language in a particular situation® (1983::11).

Richardg and Rodgers (1985), after examinihg Anthony's
model, give a concise explanation of these terms which I hope
will make the distinction clear and give an overall picture
of the concepts these terms stand for. They say that an
'Approach’ is the level at which assumptions and beliefs about
1anguage and language learning are specified. A 'method is
how the theory is put into practice as choices are made about

the particular skills to be taught, the content to be taught



and the order in which the content will be presented. As regards

'technigues’, it is the level at which classroom procedures are

described.

anthony's view of a 'method' appears to partly coincide
with Mackey' Byho says that a "Method determines what and hew
the meaning and form are conveyed and what is done’to make the

use of language unconscious” (1965:XI).

7or the discussion and analysis of these terms, Rgchards
and Rodgers suggest an alternative to the Anthony's model ;
which they refer to as a'comprehensive model'. In this model
the 'Anthony model' is revised and extended as follows: they
treat "approach® and method at the level of design (in which
objectives, syllabus and content are determined and the roles
of teachers, students and materials are specified). On the
other hancd, they refer™ . to the implementation stage as
‘procedure’ and show  the relationship of the three terms by
saying that: “A method is theoretically related to an approach,
is organizationally determined by desig®, and practically

realised in procedure” (1986:16).

The following is an attempt to give a diagrampatdc
representation of Anthony's model. + is hoped that it will
serve as a summary of the preceding discussion as well as
provide a clear picture of Anthony's distinction between

'approach' , ‘method' and ‘technique’ and their relationship.
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RODGERS® MODEL

Richards' and Rodgers' model is "not intended to imply
that methodological developments proceed neatly from approach
through design, to procedure”™ (1986:29) -Their belief is
that methods can develop out of any of the three categories.
Finally, they wind up their discussion by pointing out that
'approach' refers to theories about the nature of language
and language learning that serve as the source of practices

and principles in language teaching.

To illustrate the above, I believe that a consideration
of Richards and Rodgers ‘theoretical views of language and the
bases cf current ELT theory and practice' in order to assess

classroom practice within this thesis is invaluable.

According to them (1986:117), the nature of language
proficiency 'explicity' or 'implicity' inform current approaches
and methods in LT. These Approaches are:

(1) Structural views - which they regard as 'the most

traditional, because they believe that this views language as only

a 'system of structurally related elements for coding meaning'
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According to this view, the mastery of the elements of the

system is considered as the target of language learning.

(2) Functional view =-., language is viewed as a vehicle
for the expression of functional meaning as in - CLT (which
emphasises the semantic and communicative dimension of
langquage) . According to this view, language teaching is
specified and organized by categories of meaning and
function, rather than by elements of structure and grammar.

For instance, Wilkin‘s’Notional Syllabuses (19/6) , includes

elements of grammar lexis and. specifies the topics,ﬁilutions

and ccncepts learners need to communicate about.

(3) Interactiocnal View - This regards language as a vehicle

for the realization of interperscnal relations and for the

performance of social transactions between individuals -

language is seen as a tool for the creation and mainﬁehance

of social relations. As an_.example, they give ' interaction
¢

analysis: in which the content of language is specified and

organized by patterns of exchange or may be left unspecified.

How does the foregoing discussion relate to my own study?
How am I going to describe the methodology? During the
observation, I will actually be seeing the technigues the
tgacher uses when conducting the language classes. iicwever,
by carefully recording the activities used, the pattern of
interaction, the way ¢gramnar and reading comprehension are
taught, by consicdering whose talk dominates the lancguage

class, etc., and analysing the Jdata obtained,I hope I will



be able to obtain a reascnably true picture of the methodoloy
empleyed by each teacher I observe., This in turn will reveal
to what extent the language lessons are basel on the desired
methodology, Any follow up study using these findings as

a base line will then be able to observe changes at all

three levels, i.e.,'approach)‘method’and' technigue’,

Each and every context requires approaches, methods
and techniques that arc appropriate to that particular
context and the teachers and the pupils in it. Running
after every new development in the field and attempting to
use it where it might nct work is only a waste cf time and
energy. Since the respective teachers are in the oest
position to know what will be most effective in their
particular context, they can adapt the principles and
techniques to suit their own situation. The concern, in
any case, must be the realisation of the English lianguage

teaching objectives in the best possible and realistic way.

2.1.2 The Host Influential Methods and hpproaches

in Foreicgn Language Teaching

The teaching and learning of a feoreign language (FL)
has a long history - for most European students Latin and
Greek were compulscory until recently. In the hope of
finding the best method, educators and researchers throughout
this time, have been Jdoing a lot of research. Consequently,

today, there -is a wide variety of fereign languace teaching
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(FLT) methods, rangino from the most traditional to the most
recent (for e.q. Mackey lists fifteen of them).

Even though a qreat deal of reasearch has been done
concerning methods, how far a particular method facilitates
the teaching/learning process has not yet had a definite;
answer. Since the education process is in continuous
growth and develoyment, the debate about the effectiveness of
the language teaching methods still continues. Conscequentdyy
many books have been written which claim to present the
best account of how FL learning takes place. However, since
language learning is complex and there are still gaps in our
knowledae of how FL learning takes place, it is almost impossible
for any one to prepare such an @ll=embracing book: for this

purpnse.

Moreover, there seems never to have been a complete
change in LT methods as the tiraces of the 0ld: pethods are detected
in what is considered ‘new.’ For instance, Kelly (1569)
refers to the new methods as “outgrowth of the 0ld cnas.”
Which is a view hel* by Leonard Newmark in “How not to interfere
with language learning’, who says that #o_.it would be difficult
to find serious Jdiscussion of LT methods that did not claim
te reform old LT metbpds in part throuch the use ot natural
contexts® (1979:161) . Furthermore, many current issues in LT

are believed to have their roots in the past as is evident

from what Richards and Rodgers say: . RS L QNI



"Poday’s controversies reflect contemporary
responses to guestions that have been askeld
throughout the history of LT which laid the
foundation for the development of new ways

of teaching languages and raised controversies
that have continued to the present Jay”
(1986:5) .

A close examination of some of the questicns that lead
to changes in LT wethods might serve as a justification of why
conflicting viewpoints of educators have not yet given way to
one agreed view. These are questions regarding

(1) The goals of LT (Z) The basic nature of
language and how this affects teaching methods
(3) The rrinciples for the selection of
langquage contents in LT, (+) Principles of
organisation,saquencing and presentaticn that
best facilitate lcarnirg; (5) The role of the
native language (L1); (6) Principles learners

use in mastering a language. (7) Teaching
techniques and activities that work best under

agiven circumstancos

(Adapted from Richards and

Rodaers, 1986:12)

Each metho?d Jiffers in the way it looks at the issues.
Let us luok at how S0 and CET address thesc issuaes from the

following tables



s I -
TABLE I ¢ AN ILLUSTRATION OF HOW DIFFERENT METHODS DIFEéhv

ADDRESSING THE ISSUES

+ IN

Basic nature Principles Princiizles of Role of tae | Princijples | Teaching
Method Goal of language selecticn of crganizaticn native 2arnoEsy techniques
content language use an’
activites
- — = o rmae——
o . . . tape recorrle
lipouistic repetiticn | ¢ Lo =
) L. seen as i ; o . BT E
linguistic selection simple to use and Py
LLM b a set of p . - g 5 - dialogues
conoetence : and grading comslex discouraged | memoriz-~ p
= habits o and
ation
drilis
———d
unlimite:
. i . . GHerclisc
functional functional use permitted | nsgotlating ;“ rciiﬁ
. . . 4 = TS Allo
selection grading where it meaning YOBS P
language i ‘4 . activities
_ aag or or natural facilitates sharing (A
— communicative as ' process i.e orier the teachiag- | information a;tivi*v
e -y - s i A 3 Ly
Eige sence cz@munlc task or skill | ... learning prcblen e
ation e
asel sk rocess ;
b“?bu . e i proce solving, encages
S T 1
selection grading EEE . | learners
in
communic-

=ticn)

[ s |



Scome rescarch has been Jdone on scme of the LT methods by
the TEFL graduate students here. For instance, I have
locked at the comparative methodological studies carried ouk
by Haoilom Bantyirga (198:7), who investigated the relafive .
effectiveness of the SA and the Ci4 in teaching conditional
sentences to non-natives. His subjects were Freshman Social
gcicence students at A.A.U, He taught the control and the
experimental groups with materials prepared along the . ..
lines of each approach respectively. Statistical computation
of the test results showed a signi§icant differehce in favour

of the CA.

The relative effectiveness of the 'traditional’ and the
"communicative approaches’ in teaching reading comprehension
to Freshman, was another study by Haile Michael .xberra (1984).
dis e%perimental groups were taught using the CA, whereas
the control groups were taught using the 'traditicnal
approach’., In this stuly too, the test results showed that
the experimental groups performed better than the control’

grouis,

In a study carried out by Gebremedhin Simon (1984) , Si
again proved a less effective method of LT. The stuldy was
alsc conductel on greshman students. Hé taught the contrcl
groups in the 'conscious pattern practice learning approach‘
represented by SA in the study, and the study groups in the
‘languagc-a@quisiticnappruach‘, The post test results

revealed that the scores obtained by the study aroupn were



better statistically. Despite local research findings, no
cffective changes in course design or methcdology have cccurred

outside a few university courses, such as Spoken English.

The major premise of this study, however, is the
description of the methodology practised by the English
lancuage teachers in the senior secondary schools (especially
n.h.U. graduates, who graduated prior to the introduction of
the new methodology courses). So, although it is not intended
to provide a comprehensive picture I feel that a brief account of
the fundamental characterstics of the LT method that has most
influenced the methodology ©f our English language teachers is

indispensable, i.e., the Grammar Translation Method.

The Grammar Translation #Method, considered the cldest
(first known as the ‘prussion iethod' in the United States of
America), according to Richards and Rodgers dominated European
FLT from the 1840s to the 194Cs. The goal of FL learning for
this method was, "To learn a language in order to read its
literature, in order to benefit from the mental discipline
and intellectual development that result from FL study”

(19v6 : 12). To realise this cbjective FL learning begins
by a detailed analysisz of grammar rules followed

by translating sentence and texts intc and out of




the target language (TL). Reading and writing coenstituted the

major activities of FL learniny. Vocabulary selection was
based on the reading text uscl and taught through bilingual
wordl lists,. Jictionary meaning and memorization, usually
cut of context. The sentence was considered the basic unit
of language and practised through translaticn exercisés. The
medium of instruction was the studcnts® "Ll and this-method

emphasized accuracy.

HBow far has GTM affected the Enqglish language teaching
herc? Before proceeding with my own study, I have examined
the textbooks, the syllabus and some studies cavried out
by Mih (TEFL) students to obtain a general picture of the
=T method (s) practised in the senior secondary schools.
The predominance of the meta - explanation (evident in the
structure of the textbook), thc use of the reading passades
for the purpose of teaching voeabulary and grammar, the
amount of Amharic used during the English language 1essons
(Tafesse Geleta (1988) , showed that the teacher uses more
than 30% Amharic), are indicators of how far the GTM has
influenced the practice here. These are also confirmed by
ay own findings (Ghapter 4}, In short, the overall pitture
osbtained from the content of the syllabus (which gives a
1ist of the vocabulary and the Jrammar alone) and their
realization in the textbook asscrts that the approach is
grammatical. Let us consider the following example taken
from the 1llth corade text book, which deals with 'adverbs of

manner’ , to illustrate the above:



e.g. Duncha playad the pianc well.
Explanation: ‘well' is an adverb because it modifies the verb

played ...answers the question ‘how'.

Regarding the vocabulary part, meanings are given out

of context.
e.g. measure (n) - a course of action, stzps

Morecover, almcst all of the ten review units are on the
grammar aspect - s¢, the students’ communicative needs are not
taken into consideration. I feel, the textbook itself is one
of the chief causes of the problem., It largely dicates how
the teachers should teach, If it were well organized,
contained authentic materials and interesting texts, the
situation could have been different. On the other hand, if
the teachers were well trained, they could have used
supplementary naterials and/ or adapted the exercises for
communi cative activities, which in turn could help to

impreve the language ability of the pupils.

In GTM, reading and writing received more emphasis, and
listening and speaking were paid little or no attention at
all. As a result students taught using this methold lacked
the oral proficiency to use the language for communication.
Later, due to the increased need for the spoken language,
speaking proficiency was recognized as important rather than

reading comprehension, grammar or literary appreciation.
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The influence of the 5i: is evident ‘in.the sylliabus for
grades 9-12. A brief survey of the syllabus reveals that
it was developed on the basis of the assumption that all
teacking must include some scrt of selection, grading
and presentation. Language is viewed as 'a system of systems'
though the assumptions do not go in par with the content,
i.e¢., rather than attempting to make the structure of the
language a habit as the hehaviourists and the structur-
alists meant it to be, the cmphasis is on the linguistic
analysis, selection, grading and presentation. Hemorization
of various types of clauses and sentence typology are also
a dominant feature in the textbooks. I hope the following
examples, taken from the 9th grade textbook will verify this
point. It deals with sentence groups and begins as follows:

There are four groups of sentences:

A. Statements - There is a lot of wood in the room.
B. Interrogatives - What's your name?
c. Commands and requeskts - keep quiet!

4. Exclamations - What a foolish boy!



After giving several such examples - iscolated sentences
out of context, the explanation winds up by informing the

students that the subject is left out in commands and requests.

A brief summary of studies carried ocut by Abdulkadir xli
(1903}, ana Tafesse Geleta {1900), below, will, I hope, give
a general picture of the language teaching - learning process

in the schouls.

Abdulkadir Ali analvsed student - teacher interaction in
four schools - he tock twelfth grade English classes in
addis Ababa to determine the kind of verbal and non-verbal
behaviours when pupils and tenchers interact. Using Moskowitz's
and Flanders' formulas, he analysed a total number of S 012
verbal and non - verbal behaviours. His findings show that
for most of the teachers. more than two -thirds of all the talk
was found to be purely teacher - talk. This was interpreted as
being indicative of the degree to which English classes in

the selected schools were teacher - centred.

Tafesse tock six schocls and investigated the use of
the vernacular (Amharic) in the teaching of English. He used
Bellack's four pedagogical wmoves to classify the Vernacular

usced., The results showed that of the total classroom



Aiscourse of teachers' and pupil 71% was in English and 79%
vernacular. Of the total discourse of teachers 59.4%. was
in English and 30.6% rmharic. Of the total words used by pupils
and teachers, the teachers® share was £1.9%. And the pupils
16.1%. This revealed that the pupils do less than 20% of the
talking, and the teachers more than 8U%. On the average, about
3% of the teachers total classroom discourse is vernacular
and only 70% of the time allotted for teaching English is usec.
This shows that the approach practised is still more cf a
traditicnal type.

Change in approach is witnessed at the university level
in ccurses such as FLEN 203 & 54, and FLEn 305 &316, which
make use of communicative activities as is evident from the

course descriptions given belows

FLEn 203 SPOKEN ENGLISH I (3 CREDITS)

To raise listening and speaking skills to a level
necessary to follow and participate in academic lectures and
Jiscussions., Thus, ability to follow gist, recognise
specific details, draw conclusions, and transfer information
from one source to anvther. Ability to elicit agreement and
Jdisagreement, summarise main points, present simple information.
Limited extension of social English.

Recognise and wse the meaninyg potential of stress, tone;

tonality and tonicity. pemedial practice with phoneme




patterns. Laboratory practice to be integrated with classroom

activities and role-play.

FLEn 204 SPOKEN ENGLISH II (3 CREDITS)

To raise listening and speaking skills in the areas
relevant to future job situations and necds and to a level
of international intelligibility acceptable for a graduate
majoring in English. Through integrated laboratory and
class activities, extend remedial speech work and extend
ability to operate further commanicative functions including
narrative, elicitation, simplification, generalisation,
exemplification, description, clear presentation cof information

and instructions, expression of attitudes and emotions.

FLEn 305 SKILLS DEVELOPMENT METHODOLOGY I (4 CREDITS)

Audio-lingual and communicative approaches; listening
and speaking skills; pronunciation, i.e. English scunds,
stress and intonation; related grammatical and functional
items, contextualisation of the above, use . of drills, role
play and games; language of the classroom required; use of
local materials and situations for developing supplementary

exercises.



FLEn 306 SKILLS DEVELOPMENT METHODOLOGY II (4 CREDITS)

Vocabulary building, developing reading and writing
skills, integrating the four basic skills, role play and use
of games and songs related to the above; identifying anct
correcting errors; setting LT tests and exams; language of

the classroom required; use of 1ocal materials and situations

for developing supplomentary teaching exercises: demaonstrations

and micro-teaching.

Mcreover, I have seen a Spoken English class in progress
which was full of life, with students excitedly carrying out
various tasks in pairs of small groups, and the instructor
moving from one group to another to help or monitor/what the

students were doing.

In my view if the language teaching process is to be
successful, students should not he asked only to manipulate
linguistic forms. They should also be given practice in
communicative activities using authentic or at least
realistic materials. The language teaching should focus on
the method that enahles to ohtain the best outcome for that
particular context. The bLest way to achieve this is by being
eclectic, i.e. by adapting, adopting or inventing materials
that .suit one‘s situation Lest, and that enable the students

to be proficient users of the language.



2:2 Teacher Training for Practical Understanding of

Current rrofessionzl Developments and Self-Improvement.

To prepare effective language teachers, both the theoretical
and the practical aspects are essential. However, as is clear
from what Richards (1990:1) says in "Issues and approaches
in teacher educotion”, the practice in second language teacher
education was mainly based on “intuition and common sense”,
which implies that the literature on second language teaching
processes is scant. Regarding the theoretical aspect (a
statement of thc general principles that account for
effective teaching), Richards holds the view that it has to
be carried out through the teaching process itself and that
this sheuld form the basis for the principles and content
of peecnd language teacher education. For this purpose he
suggests the following sequence: "(a) describe effective
language teaching processes; (b) develop a theory of the
nature of effective language teaching, and (¢} develop
principles for the preparation of language teachers.” (Ibid.)
In confirmaticn to the above, he believes that second language
teacher education programme must include a knowledge base

drawn from linguistics and language learning thecry. and a



practical component based on language teaching methodology

and opportunity for practice teaching.

The present university language teacher training course
programme Seem to meet the above requirements, since the
courses offered include lancuage as well as

pedagogical compenents throughout.

Leinharg' and Smith's distinction indicates that both
the theoretical and practical aspectsof teacher training
have to be dealt with during the training programme. However,
though exposing the trainees to both the relevant thecretical
concepts and the practical counter-parts is a commoniy held
view amonc the authorities in this field, there scems to be
a difference of opinion as to which one should receive more
emphasis . For instance, J.C. Richards (1990:3, cites Carr
and Kemis (1983:12) who strongly believe that the theoretical
aspect is more important, as is evident from the followings:
“One indication of the degree of the professionalization of
a field is that the extent to which methods and procedures
emploved by members of a profession are based on a bcdy of
theoretical knowledge and research.” Contrary tec the above,
Bfian Bamber (1986:1.46) {in “Training the trainers” while
admitting the neceésity«af the theoretical aspect (knowledge
base drawn from linquistics and language learning theory),
says that, "The practical ccmponent of the programme should
be a major feature rather than a normal appendage” On this

same subject Gebhard Gaitan and Oprandy (199u:1) consider



the "Limitaticn of prescription’ on how to teach and propose

a “multiple activities approcach” to teacher preparation.

lary Finocchiaro in "Necessary Knowledge and Skills”
(1988:3) suggests that the teacher should: (1) Develop a
background of the important relevant theoretical concepts

from the fields of linguistics, anthropology, psychology,
sociology and education (which areconsidered as the usual
@@mpoﬂentSihOf the theoretical aspect for maximum effect, in
Alatis (1974) cited by Donard Britten (1985:115) for which

the acronym LAPSE stands ) during the first years of
teaching (2) Gain a congious familiaritﬁwith the basic feature
of the English phonological,grammatical, lexical, and cultural
system (3) understand and practis:z the dynamics and technigues
of grouping ané paired practice, (4) Learn how to evaluate
student achievement and proficiency (6) Become knowledgeable
about hypotheses, methods and tachniques in order to make
informed décisions and adoption available to the teacher,

7 ' utilize community resources, (8) know abcut the content of

other subjects. (Slichtly adapted).

The theoretical aspect is obtained through lectures on
the part of the treiners and extensive reading, attending
seminars, =te., on the part of the traineces. Concerning
the practice aspect, observation (which was used only for
evaluation purposes in the recent past) and practise teaching
are considered effective., However, Richard R.Day advises
that it must be "guided and systematic to have a critical

impact on the student teacher's professional development”



(199G:54) . He further points out that cbservation systems

“allow tc describe rather than prescribe teaching” Jerry G.

Gel hard, says that "Observation systems provide a means

through which teachers can continue to monitor and study

their own teaching” (p.163), which, I think, indicated the
significance of self-observation for the teachers' pcrsonal as well

a8 professional growth.

Krum's paper, according to Allwright (1988:1C5); is an
“Important step in the development of classroom abservation
as faedback tool... on how to incorporate systematic
observetion in the overall design ¢f a teacher training

course. ™

At present, observation is not only used for the evaluaticn
of competence, but also it serves the purpose of educational
research, teacher training, counselling, and self-improvement.
The value of having a formal programme of observation is given
by Day (199C:43) as follows: It assists the student teacher
in: (1) developing a terminology for understanding and -
discussing the teaching process: (Z) developing an awareness
of the principles and decision making that ypderiieeffective
teaching; (3) distinguishing between effective and ineffective
classroom practices (4) identifying techniques and practices
student teachers can apply to their own teaching. Peter Sheal
alsc in his, "Training the chbservers” looks at observation as
a "potential staff develcpment tool and means of improving

instruction - not gvalusitive.. S0, having a formal programme



of observation is worthwhile.

FProm the materials I have read on the value of observation
in teacher-training programmes, the current focus of attention
appears to be on the importance of self-evaluation. For
example, N.S. Pwmabhu (1987:52) , points out that "Pre-gervice
teachers should be trained to evaluate their own teaching and
condluct classroom observatior . Richard R. Day (1990:44) also
propagates his view that self-evaluation leads to self
improvement which, I believe, is a crucial enabling skill
necessary for each and every teacher, since after ¢raduation,
when the teacher is on his own, he will have few problems of
evaluating how successful his teaching is. However, this
skill cannot be accquired overnight, and the initial pericd
might be difficult . Mavertheless, once mastered, it probably
ensures that the individual is going :0 continue to develop
as a teacher. 1A correspondance course published for trainees
for the RSA Diploma, Distance Training (199(/91) points out
tﬁatF “Tt is a ¢radually acquired skill and needs practice,
time and exposure to other teachers before it will reach full

maturity" (p.40).

Concerning the methodclogy aspect, the target should be
to enable the gre-serviceteacher to select his methods,
techniques and materials in “an informed manner”, i.e., it
should be designed in such a wav as to enable the trainees to
be 'adaptable' and ‘ianevative’. Regarding this, Prabhu
(1987:5%) , says that, “Training should reflect as far as

possible teaching methcds that can be used in the teache:'s



own classrooms.” He also insists that the “Trainer is defintely
seen to practise what he preaches.” DI relaxed teaching-
learning atmosphere is considered conducive, and believed to
lead to a "high degree fo satisfaction and enjouwnent” among
participants which most likely will act as an incentive to
guide the trainee to benefit a great deal from the training

programme.

As regards the course components for a teacher training
programme, a kncwledge, skills and attitudes compcnent
(referred to by Britten as” the tripartﬁt(ﬁvisiOn of training

content" (1905:117) is considered essential.

In short, the focus of a language teacher training
programme should be to produce teachers that are wzll informed
theoretically and have obtained ample practice in teaching
as well. Introducing the trainees to the different methods and

techniques and the various current FLT issues is believed to

contribute to the centinuous personal as well as professicnal growth
at large. To realise this, the trainer plays an important role, as is
evident from what Jane Willis (19€1:51) in the training of non-native
speaker teachers of English ..." says, "The major role of the
trainer is to create an environment in which trainee will

question existing practices themselves anc can evaluate the

various solutions, which they or their trainer subsequently

offer." This I am sure, is done with the aim of providing

useful practice, so that when he is on his own after graduation;



he will not have much difficulty in solving problems he might
encounter, Morcover, this will make him aware that “Learning
does not stop after graduation”™ and will, most hopefully, leave
the training programme with the conmiction, determination and

ability to develop throughout his career.

But, howaver properly one might be trained, the new
teacher in contextg like ours, is bound to face a lot of
problems during the first years cof his teaching. 5o, while
in training, he should be made well aware of the situation
awaiting him and given enough practice and exposure to be
able to adapt, adopt and imwent - ways of teaching to suit the
situation he finds himself in. e also should be made well
aware of the value of self-obscrvation to develop his abilities

as a teacher.

It was to this end, I believe, that the new methodology
courses were introduced to the FLEn Department, here, for the
English language teacher trainees. The courses offered for
the trainees include language as well as pedagogical subjects,
plus some other courses such as psychology, considered
relevant and te facilitats: the training programme. oreover,. the
traineces also do a certain =mount of classyoom observation and
practice: teaching (though I fcel that mere time for

cLservaticn and practicce teaching is still needed.



Although it has just started, I am positive that the
direction is right. The trainees who will graduate after
the introduction of the new methodology courses, I believe,
will be more likely to have the desired qualites sought in
effective FL teachers, Furthermore, they are more likely to
continue to grow as teachers throughout and will certainly
contribute towards the improvement and/or replaéement of the
outmoded language teaching - learning methods, prevalent all

over the country at present.

It is as previously stated:the purpose of this study
is to egtaklish a base-line description against which such

changes can be measured.
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CHAPTER THREE

METHOD AND PROCEDURE OF STUDY

3L Method of Data Collection

This section deals with the how and the what of the
data collected and the tools used in the process of the

data ccllection.

Fodiek Selection of the schools, classes and

teachers for the study

Four senior secondary schools were randomly
selected for the purpose of the study -~ all are government
schools run on a shift system. These are: Bole Senior * .
Secondary School, Minilik Senior Secondary School, Yekatit
12 Senicr Secondary School and Entoto Comprehensive and

Vocational Secondary School.

i selected one class from each level, i.e., from
grades 9-12 after checking that the time these classes had

English lessons eoincided with my observation schedule.

The teachers selected for observing were all
graduates from the Department of Foreign Laﬁguages and
Literature, 2ddis Ababa University who had graduated in
the last 10 years. However, since none of the grade 9
English language teachers at Yekatit 1. were university
graduates, the research was limited tc the fifteen teachers

~

that met the above criteria.



3.1.2 Preparation of the observation sheets

The data for the study was collected using observation
sheets prepared in collaboration With D, ﬁ. Hiéks, my advisor,
and teachers'and students’ questioﬁnaires. After studying the
categories set by Dr. Hicks developed for a Duhford House Seminar
in 1988, I included other categories that I thought would guarantee
An objective description of the methodology used by the teachers
observed and related to the Ethiopian context. There were
categories that would indicate the presence or absence of
language teaching activities required by the method of language

teaching recommended in the new courses (See Chapter Z, pp. 23-24),

Care was taken to ensure objectivity and to provide a
description and method of data collection which can be reused
in the future for assessing development and change in teacher

behaviour resultant from the apove new courses, FLEN 305 & 306.

3.1.3 Obserxvation techniques

Observation techniques, here, refer to the categories
used on the observation sheet for the purpose of recording what
I observed happening between the teachers and their respective

students as well as between the stydents themselves.

What follows is an attempt to give an explanation of the
categories ugsed on the classroom cbservation sheet that need

clarification (The observation sheet is given in Appendix A).



A lesson plan: rcfers to a written plan of action prepared

in advance by the teacher to serve him/her as guide during
a certain period of his English language lesson. It can be
done on a form prepared by the school (which is the case

with all the schools under study), or in a notcbook.

Revision: means talking about the previous lesson, either
by asking the students questions cn the aspect of language
taught on that day, or a kind of summary by the teacher

himself.

Introduction: a kind of presentation activity for the day's

lesson by the teacher, to prepare the students for the topic

of that particular lesson,

Pre-reading activities: activities employed during a reading

comprehension lesson, before the students sce the text, these
include giving some leading questions to arouse interest and
to develop and encourage the students' ability at guessing
and to give a purpuse for reading.

Summarizing: teacher activity, refers to giving the main

points of a text in simple and concise form.

Setting tasks: explaining and assigning to the students

activities they will engage in related to the day's topic
which give practice. This might be done individually or

in groups (with the teacher's assistance if necded) .



Games: activities used to encourage the students to practise
using the language among themselves and / or with the
teacher. However, the focus of attention of the students is

on the activities gatier than the language-

Role play: A technique of language teaching which enccourages
the students to use the language while the students are
actually acting out their roles. This involves listening

to information and responding appropriately. Though it may
involve a limited number of people, the same role can be

given to various groups.

Drama: A classrocm activity and way of learning a language
throuch which the individual expresses his ideas by acting
a part in front of the class. This is believed to help
the individual understand himself and the world better, as
well as helping him develop his abilities as a potential

actor.

Debating: language activity which can be used in the language
classrooms to develop the language ability of the students as
well as encouraging them to air their views on certain issues.
However the students focus of attention is on producing a
cogent argument for or against a given topic rather than on

the language forms.

Skimming: fast reading for gist (central idea) of a given

text.



Scanni ng a reading technique emplcyed when one is
reading for specific information, such as dates and names,

which can easily be located without reading the whole text.

Intensive reading: refers to reading for detail, a

relatively slower activity which takes more time than the
above., Extensive reading is not included as it rarely

occurs and is an activity usually employed outside the class.

Teaching aids: materials used to supplement the textbook

and believed to facilitate the teaching learning process.

Context / Situation: here refers to places and activities

the students are familiar with which relate to their
probable community experiences, for instance places they

go for a certain purpose; €.g. ‘the heospital' or celebration
of holidays such as Eégt‘f, etc., that can be used to

present, practice or produce language.

Meta language explanation: refers to the teacher's

explanation of the day's grammar point (structure) i.e.

talking about the language. (§e@ Table 2).

Drills: a language teaching learning activity where the
response of the learners is completely controlled. This

forces the students to stick tc a given formula and répeat

the language to be practised over and over again mechanically-

It is aimed at memorisation and internalisation of a specific

pattern.



Inference: a very useful techinque in develeoping the
reading comprehensicn ability of students. This involves,
"Making use of syntactic, 1 ogical and cultural clues to
discover the meaning of unknown elements” (Grellet, 1981:14),

plus the linguistic context.

Meaningful silence: refers to time spent without speaking;

but contemplating answers to questions raised by the teacher

or other students.

Silence or confusion: refers to time wasted without speaking,

when either the students did not understand the question at

all or they are not sure of what to say.

Group work: students' classroom language activities, when
there are more than two students working together, engaged in

carrying out these activities.

Pair work: when only two students work together on a certain

activity and/or exercise in the language classroom.

Discussion: classroom language activity - when the teacher

and his students, in small groups or as a whole class, are
télking about a certain idea or thing, for the purpose of
getting a clear picture of what it is about, rather than just to
win an argument as happens in debating. This activity
encourages the students to draw on their knowledge of the
subject under discussion as well as their knowledge of the
world. The teacher has to be very careful to avoid a

a teacher monologue.
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Presentation Stage: the initial period when a specific

language item is used (unlike the introduction which might
give the overall picture of the whole unit). It is mostly
a teacher deominated activity and usually tries to explain the
language item in question until the majority of the students

have understood and / or can use it in a context.

Practice stage: the stage where students do a lot of exercises

on the day's structure. It can be an oral, a reading or a

writing activity.

Production stage: the stage where the students try to give

their examples and/ or use their own context, to prove that
they have understocd the language item in question, or use

the language to perform a task, etc.

3.1.4 The observation

The first step was tc make arrangements with the
teachers under study and then go to their respective classes
and brief the teachers and the students involved about the
purpose of the study. No recording was done during the .
first observation so as to give time for both the teachers
and the students to get used to my presence (or to minimize
what is called the ‘observer's effect’). The subsequent
lessons observed, were recorded on the classroom observation
sheet, and the length of time noted fcr each itam on

the cbservation sheet. Notes of examples or activities



thought essential for the analysis were alsc made. Since the
focus of the teachers was on the readiny comprehension and the
grammer part of each unit (except one teacher who held a
separate lesson on vocabulary) the recorded ocbservation: was

limited to two periods for each teacher under study.

3.1.5 Preparation of teachers’ and students'

questicnnaires.

The purpose of using the questionnaires was to help
collect further relevant information regarding the teaching
methods and-tuchniques beipg used in the class. The Amharic
version of the students’ questionnaire was alsc prepared to
make sure that the students understood the questions. The
students’ gquestionnaire acts as a check on what they believe

happens in the class.

Bothr questionnared@ were intendec to:
(a) find out whether the teachers under study used other
technigques not observed by the resesrcher.
(b) supplement what is recorded on the classroom observation
sheet.

(c) cross - check both the teachers’ and students' responses
and secure an objective and more reliable description of the

teachers® teaching method(s) .
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3.1.6 Distribution and collection of

questionnaires

After the classroom observation was over, the dis-
tribution and collection of both the teachers' and the
students' questionnaires was done by ryself. Thus, contrary

to what usually happens, all the questionnaires vere returned.

Due to the shortage of paper, it was impossible to
give out the questionnaires to all the students in each
class observed. So. one was given to each group of students
sitting on one dask. They then discussed the guestions and
their answers in groups. This, I believe, increased the

reliability of the responses to the questicns.

After getting permission from the teachers to use one
period for each class observed for the gquestionnaires,
4G0 questionnaires were distributed and ti- instruction
explained to the students. The gquestionnaires were collected
at the end of the period. Additional questionnaires were
sent to schools not included in the study to determine whether
there was a significant difference between the responses of the

students observed and those that were not obscrved.,

The 2( teachers' guestionnaires were also distributed
to all the teachers observed as well as to some whe were not
observed for the same reason as mentioned above. ngain, hexe

too, all the questionnaires given out were returned.




CHAPTER FOUR

4. ANALYSIS AND DISCUSSION

4.1 Analysis of the O)servation Sheets and the Teachers'
and Students®’ Responses
This section of the study deals with the analysis of
the observation sheets and the students’ and teachers'

responses. Some items used on the observation sheets and

the teachers® and students®' responses (the ones I

thought basic to obtain the description of the teachers'

methodology) , are tabulated and the results computed.

TABLE II: ACTUAL AND RELATIVE TIME SPENT ON TEACHER TALK AND STUDENT
TALK
s Teacher Talk (1) ; Student Talk (2) ; i
Teacher = E | Ratio (1 2}
Actual % Actual % { !
1 21 52.5 12 36,0 124,75
2 24 54.5 16 36.4 1.5
3 28 63.6 8 18.2 133:5
4 26 65.0 g 22.5 12289
5 25 62.5 13 32.5 L2992
6 27 67.5 12 36.0 1:2.25
7 27 67.5 16 40.0 1:1.69
8 29 70.7 11 26.8 1.2.64
9 23 575 16 40,0 1:1.44
10 26 65.0 10 25.0 1:2.6
11 24 60,0 16 4G.G 1:1.5
1z 23 62.2 13 35:1 2
13 21 553 15 39,5 1:1.4
14 22 5719 14 36.8 lsl.57
15 23 59.0 13 33.3 1:1.77
tiean 24.6 61.4 12.9 i3z.4 132,02
Standard . ! |
Deviation ' 2.42% 5.12 P 2,81 i 6.66 C.61

* Source: Computed from Observation Sheet
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In a period of 40 minutes, the teacher talk ranged
from. 21 - 29 minutes (52.5% - 70.7%0) and the average is
24 .6 minutes (61.4%). The student talk, on the other
hand, ranged from 8 - 16 minutes {18..:% -- 40%) and the
average is 12.9 minutes (32.4%). This is mostly accounted
for by gimple repetiticn oral exercises and answering
questions. This reveals that the English language lessons
I observed weres dominated by teacher talk, i.e. it accounted
for more than twice that of the student talk, while the
reverse should have been the case. This is why they are
unable to properly comprehend lessons and their participation
is very low. The gap between the English needed to understand
lessons and the English they possessis very wide. Not
surprisingly the proficiency of the vast majority of the
students who leave school before or at the end of grade 12
is inadeguate. RFost of them have little or no contact with
native speakers. So, the teacher . has to try to create a
conducive atmosphere for scudent participation, through
limiting . his role to initiating activities,
listening, helping and advising as appropriate rather than - n
dominating the lesson by his talk and focusing mainly on
meaningless repetition of the grammar aspect. The students
should "he encourajye. rzetices the lancuage through a variety
of ‘activities thatpequire more student ~ to - student
interaction, if they are to benefit from the English

lanquage lessons.
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TABLE III. ACTUAL AND RELATIVE TIME SPENT ON META-LANGUAGE
EXPLANATION AND PRACTICE
i ! Meta-Language Explanation (l)i Practice (2) | RAElS |
Teacher (251) ]
Actual 3 Actual % -
1 12 3C.0 5 12.5 1:2.4
2 7 15,9 8 3842 1:0.87
3 ] 205 3 6.8 1:3
4 1C 25.0 3 7. 1.3.3
5 10 25.0 5 12..5 132
6 10 25.0 5 12.5 | 1:2 |
7 8 20.0 i 12:5 1:1.6
8 10 24.4 5 12.2 1:2
9 10 25.0 ! 17.5 1:1.4
10 9 2255 3 %5 1:3
11 9 22.5 7 17.5 1:1.2
12 7 18.9 5 16.2 l:1.1
13 9 23.7 7 18.4 3512
14 10 26.3 7 18.4 1:1.4
15 10 25,6 6 15.4 L:).6
i
Mean 9.33 , 23.4 5.47 ;13,7 1:1.87
|
Standard 1.25 i 333 1.54 3.96 0.74
Deviation i
' i
Source: Computed from observation sheets

Note: A period is normally 40 minutes, but during cbservation,

actual teaching time rangéd from 37 to 44 minutes.




TABLE IV:

STRUCTURE

TEACHERS' AND STUDENTS' RESPONSES REGARDING THE METHOD OF TEACHING

Teachers' Responses Students Rasponses ;
Method of *eaching structure . -
Number ’ % Number %
Zxplain using esamples
in the DYook and let students 7 46,7 icz 23.8
do exercises
Present using own context and
let Stfypientsdo the same and do 5 333 - -
excercises
Explain using own sentences
and let studant give examples 3 20.G 133 310
& do excercises
Write on borrd and let students
memoxize pattern and make their 0 0 194 i 45
own sentences i
G i

Others
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The time spent on meta-explanation by the fifteen
teachers under study, ranges from 7-12 minutes (15.9%-30%)
and the average is 9.33% minutes (23.4%). Though the
turrent view is that grammar explanation shoul:l be short
(not more than five minutes), here almost one-~third of the
whole period is occupied by the teacher for this purpose.
On the other hand, the time spent on practice by the 108C
students observed, ranges from 3-8 minutes (6.8% ~ 18.4%)

and the average is 5.47 minutes (13.7%), which is very low.

Furthermore, the students are not actually engagged in
practice that will develop their abilities to use the
language appropriately. It is practice with isolated

sentences out of context, though practice is only effective

when students arc encaged in meaningful exchange of information.

(see table V, which shows that the activities believed to

enable the students to interamt with each other as well the

teacher to practis:z using the language are missing). HMoreover,

the practice here is tichtly controlled, dealiny with the
one structure of the day, @nphaéiéingféﬁa at the expense of
the students‘communicative needs. This is alsc supported
by the response of both the teachers and the students

{gee Table IV.p.46 ). Here, 46.7% of the teachers say that
they explain the grampar using the examples in the book and
let the students do the exercises, amnd 45.:% of the students
responded by saying that the teachers write the pattern on
the board and make them memorize it, and then write their
own sentences. Hence, the analysis of the observation
gheets and the responses of both the teachers and the

students reveal that the approach is traditional.



TABLE V: FREQUIIICY OF OCCURRENCE OF SOME LANGUAGE LEARNING

ACTIVITIES DURING GRAMMAR LESSONS

! :

; Activities } Frequency

|

!

3

i Setting tasks 0

! Pair / group work 0

i

i Games 0

2 Role play : U

f

i Drama 0

H

i

' Debatin 0
Discussion 0

i

During my observation of the fifteen classes, I did not see
any of the above activities in use. However, it is difficult to
be definite about their not being ever used, since I have only
been thrice to each teacher, scme of them may occasionally use
some of these activities. These activities enable the students
to interact with other students as well as the teacher, and are
essential to practise using the lancuacge. Discussion with peers,
in groups or pairs, etc.,, could have facilitated the development

of their Faglish language ability,if used.



TABLE VI: ACTUAL AND RELATIVE TIME SPENT BY TEACHER READING ALOUD,
STUDENT READING ALOUD, STUDENT DOING EXERCISES AND
READING SILENTLY, DURING READING COMPREHENSION CLASSES.
e T . | | s
e ime Teachex i Time Students Time Students |Time ?pent
No. | Spent spent Spent During
Reading Aloud Reading Aloud Doing Exercises silenfReading
orally/in writing
| Actual | % hctual | % Actual | %  Actual| ®
! . !
1 4 1100 7 |17.5 8 25.0 - - |
2 5 11,9 6 él4.3 8 19.C - - i
3 4 11.1 7 ;19.4 7 19.4 - -
4 3 7.4 5 [11.6 9 20,9 4 9.3
5 4 10.0 . 6 15.0 9 22.5 - -
6 3 7.5 % 6 15.0 8 20.0 - -
7 4 10.0 5 125 9 2.5 - -
8 3 75 4 !lD.G 7 17.5 " 7 17:5
3 7:5 5 125 8 20.0 4 16,0
10 3 7ab 6 15.0 7 17.5 - -
11 3 7.9 7 18.4 5 13.2 - -
12 4 10.4d 6 15.0 6 15.6 - -
13 3 T 6 15 .4 6 15.0 2 5=C
14 3 7.9 7 18.4 2 57 3 - -
18 3 7.5 7 ¥iss ¢ 7 17.5 - -
Mean 3.5 g.72 | 6 {15.14 | 7.07 18,86 | 1.13 {2.79
HiAlere 0.62 | 1.54 0.89 | 2.64 | 1.77 4.56 | 2.09 [5.17
! Deviation E E E ! ! i i i
Source: Computed from obserxrvation sheet
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TABLE VII: TEACHERS' AND STUDENTS' RESPONSES REGARDING THE METHOD OF TEACHING

READING COMPREHENSION

Teachers' Kesponses Students' Hesponses
Method c¢f Teaching Resg Hesg
Readinc Tomprehension Number % Number %
Tecacher xgaglrg 2loud 5 29.4 114 24.7
and explaininc
Student 5 Keading &loud
& doinc exercises in 5 29.4 145 : 31.5
the bock
Students geading . 61.2 143 © 310
Silently « discussing £
Teacher Xeadirg in )
English & sgiving 0 0 59 12.8
mzaning in Ambaric
Others 0 0 0 0




The time the teachers spent reading aloud ranges from
3-5 minutes (7%-11%). The average is 3.5 minutes (i.e., 8.72%
of the period. For the students this ranged from 4-7 minutes
(18% of the whole period). Concerning the time spent on
silent reading, it ranged from O-7 minutes (0-17.5%) , the
average is 1.13 minutes(2.79%). This is so even though
reading is considered a silent activity by the authorities in
the field such as Grellet (1981), and what we really do in
real life is silent reading, essential for both speed and

comprehension.

On the other hand, the time spent doing exercises, both
oral and written ranged from 2-9 minutes (5.3%-22.5% of the
period) . The focus is on doing exercise in the book-
comprehension and vocabulary excrcises after reading the
passage, which is not actually teaching reading (Table V1,p.49) .
This shows that the teachers still adhere to using the reading
passage for the purpose of teaching vocabulary and grammar.
However, contrary to my observation, the responses regarding
the teaching of reading comprehension, the majority of the
teachers (61.2%), and 31% of the students responded by saying
that students read silently and discuss the passage (sSee Table
7II, p. 50). On the other hand 31.5% of the students say
they do reading aloud and do exercises (which is slightlw
higher than the responses given to the other options). I am
afraid that both the teachers and the students are not

being honest, or they did not understand the question, since
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according to my observation 80% of the teachers (12 out of the
15) , did not use silent reading at all, and even those who used

it, did not use it properly.

TARLT "IT1: TEACITERS' AND STUDENTS' RESPONSES REGARDING THE OCCURRENCE
OF SOME LT ACTIVITIES DURING READING LESSONS

; | 1

Teachers' Responses i Students® Responses
I T T T T | 1
| Very | Fregu- ‘' No Wery | Frequ- i No
ey i R L
EOften T Rapsly | Seuse Resp-Often ; ently Byl Hevbs Resp~
i ¥ PT P~
i | onseI onse
o | |
Silent i | ; A . _
Reading | 2 B 7 1 - | 15 35 43 | 28 7
! 1
Student % i !
Reading | 5 6 4 - 1 = {26 88 43 8 4
Aloud i
s ¢ 2 5 s | - | s 4 69 | 204 | 6
Play
Drama 4 0 7 8 - 5 25 47 301 7
bebat~ 1 ¢ 0 7] 8 1 - |1 | so 43 | 245 | 9
ing
i DiS"‘ I
i cussicn | 1 3 4 7 - 21 31 18 28¢ 8
|
! Group/ l
Pair | 3 5] 6 3 - 9 45 51 278 4
Work ! ' {
3 ; , i !
? 5 : ' : ‘ ;

TABLE ‘8 deals with the responses regarding the use of silent
reading, reading aloud and activities such as role play, drama, debating,
discussion and paired and group work during reading lessons. Regarding the
use of silent reading, 14 of the 15 teachers say that they use it to varying

degrees, vhile ons says that he never uses it. However, the responses of
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the majority of the students show that it is never used, which
is most probably true and is confirmed by my own observation.
All the teachers say that they use 'reading aloud' -again in
varying degrees and almost 2/3 of the students responded by
saying that it is used very often, which holds true to my
observation. The respcnses from both the teachers and the
students regarding the other activities, show that they are
either rarely or never used, and during my observation almost all
of them were absent as is clear from Table IX P.53, However,
since my observation was only for three periods each, a very few
teachers may occasionally make use of these activities.

TABLE IX: FREQUENCY OF OCCURRENCE OF SOME LANGUAGE LEARNING
ACTIVITIES DURING READING COMPREHENSION LESSONS

Language activities Frequency
Setting tasks O
Pair / group work 0
Game s O
Role play 0
Drama U
Debating 1
Silent reading 3
Skimming d.
Scanning 1
% Intensive reading 15




Out of the activities expected to be observed in the
language class, only a few of them were used, and only by
a few teachers. Out of the fifteen teachers, conly one
used debating; three silent reading (though not used
properly, i.e., the pre/ while/post reading activities deemed
essential were absent)., Only one used skimming and scanning,
but all used intensive reading. These activities need to be
used if the students are to benefit from the reading

comprehension lessons.
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TABLE X: TEATHERS' AND STUDENTS' RESPONSES CONCERNING THE TEACHING OF 'JOCABULARY AND
THE USE (F TEACHING AIDS

] -

i Studants' Responses
|

i
Teachers’ Responses i
- ¢ i . s ——
Frequently !Rarely ‘Never }No Responses Always ]Frequenﬂy

4 e e R R S

7 ; :
rlways Rarely iNever |No Response |

[

T ‘ T : ' S e

|

1 |
i i
1

Explaining i
Meaning
Tsing

|
i
3 - 53 125 58
Visuals 3 |
| |
!
‘

|—J
i
(55
J_l
o

f
'
!
1
1
b
'
§

Explaining
Meaning
Using
Context

8 5 1 1 = 21 54 12 1 276 ]

Explaining
Meaning 3 5 5
Using a

Dictionary

[}

! - 153 127 38 6z 6

1 Using

Supplenentary
| Materials &
Teaching

Aids

w
O
'—l
’_l
ot
(o]
W
(oN]
iny
P\ b)
b
Ny
finy
@©




According to this table, the geachers gsay that they
teach vocabulary by makipngy use of visuals and contéxt,
which is contrarr tc the students respones. Most of the
students responded by saying that these are never used
(8ee chapter 2, p»J2 and Appendix D3). Regarding the use of
teaching aids, the majority of the teachers say that they
rarely use any while most of the students say that they are never
used, which is similar to my observation. Therefore, the
conclusion that cculd be drawn from the classroom cbservation
and the respones to the guestionnaires is that aidssanétaither

rarely or never used.



TABLE XI: TEACHERS' AND STUDENTS® RESPONSES REGARDING THE

LENGTH OF WRITING STUDENTS DO IN ENGLISH LANGUAGE

CLASSES

i

DR

e—_—

i
Hesxiinms Length of.WritingLTeachers‘ Responses i Students' Responses
Sturerts o in English | ; i f
Language classes | Number | % | Number | %
o !
1 1
!
Part of a sentence 1 6.3 52 1
A sentence 12 75.0 258 { B3.9
A paragraph 2 12.5 52 13.1
They don't do writing | 1 ! 6.3 , 3z 8.1
; |
No Response - E - 7 1.8 ‘

This table shows the responses to the length of writing
the students do in the English language lessons. The majority of
both the teachers and the students (75% and 63.9% respectively),
responded by saying that it is limited to the sentence level.
However, according to my own observation, the students writing
was limited to only part of a sentence (i.e., when doing exercises).
But, what surprised me most was that 13% of the students and
12.5% of the teachers responded by saying that they write a
paragraph, which shows that either that they do not know what a
paragraph is or they were not honest. Leave alone the secondary

students, the majority of Freshman students could hardly do this.
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TABLE XII: ACTUAL AND RELATIVE TIME SPENT ON THE USE OF NATIVE AND
TARGET LANGUAGE:
* Time Spent Using Time Spent Using ;
. Native Language (1) Target Lénguaqe (2) ; Ratio 53313,
Actual E as % of period | Actual 'As % of period
$ 6 15.0 34 85.C 1:0.18
2 0 ¢ 44 10G.0C l: ¢
3 6 136 38 86.4 1:0.16
4 0 0 40 100.0 1:00
5 1 2.5 39 97.5 1:0,03
6 6 15.0 34 85.0 1;0.18
7 9 22.5 31 115 | 1:G.29
8 0 0 4l 1009 o1z g
9 0 0 40 100.90 1: ¢
10 5 12.5 35 B7.5 1:0.14
11 E 3 7.5 37 92.5 1:3.,08
> Lo 0 37 100.0 1: o
13 v 0 38 100.0 . L2 ¢
14 C 0 38 106.0 |1 ¢
15 Z 5.1 37 94.9 1:0.05
! y
Mean ' 2.53 6.25 B 93.8 1 1:0.074
Standard | g0 | 7.31 T 7.3 0.0
i Deviation : : ! : 5 . ! .
| ' } : | '
Source: Computed from cbservation sheets.
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The use of the native language (Amharic) is shown to
occupy from 0-6 minutes (0-22.5%), which shows that some
teachers forbid its use (may be because of my presence),
and some use it to make meaning clear. The average time
spent is 2.53 minutes (6.25%). The time spent on the
target language ranges from 31-44 minutes (77.5-100%), and
the average is 37.5 minutes (93.8%). This would have been
reasonable if Amharic had been used where it facilitated
the comprehension of the students and to save time wasted
by giving complicated definitions using English. However,
from what I witnessed during the observation, this has
rarely been the case, especially with the students. Therefore,
something ought to be done so that it is . used appro-

priately, i.e., oniy when it is really needed.



TABLE XIII: TEACHERS® AND STUDENTS' RESTONSES REGARDING THE

LANGOAGE STULRENTS USE WHEN ASKING QUESTIONS

Teachers' Responses |Students Responses

Language Students Usc When !
4 )
Asking Questions 1 : 1
’ Number | % ! Number % '
- | : | ; |
| 1' ’l | |
English Only 6 . 33.3 ! {o12.8 |
t | i
. ‘Mixture of English & Amharic: 8 | 44.4 | 63 | 15.8 |
' ! i | :
| Amharic Only | C o111 | o200 | 501
i : i ;
E Students Never hsk Questions! z e dd.d I 81 | 20.3 i
’ | - : - P4 t 1.0

i No Response

Table XIII deals with the responses regarding the language the
students use when asking guesticons, i.e., English only, a mixture of
English and Amharic, or Amharic only. According toc the respondents

all seem to be used in varying degrees.

There is a disparity between the teachers® and students’
responses regarding the responses for the mixture and Amharic only.
While 44.4% of the teachers say they use the former, 50.1% of the
students say they use only the latter (which could be the case with
the studente of grades 9 and 10). So this shows that, most of the
students, instead of using Amharic only when and where it facilitates
their understanding, gfulcnts scer: to use it ag the ‘normal vehicle®

for communicaticn.



TABLE XIV: TEACHERS' STUDENTS' RESPONSES REGZARDING THE USE OF

ENGLISH OUTSIDE THE ENGLISH LANGUAGE LESSONS

Where do you think students

have tho dhares o ise . Teachers' Responses . Students' Responses
English outside the Englisﬁ :
a 2 H | !
language lessons ENumber % Number f :
-* !
! i
At home ' 1 6.7 73 155
With peers j 3 20.0 147 30%
With other subject teacherd 9 60.0 197 41.9%
With foreigners i 3 6.7 57 b
i
No ¢sspeonse i1 6.7 ! 2 0.5

Table XIV: is concerned with the use of English outside the
English language lessons. According to the respondents (both the
teachers and students), it is used at home, with peers, with other
subject teachers and with foreigners in varying degrees, However, 60%
of the teachers and 41.9% of the students responded by saying that
they use it with other subject teachers, which most probably is the
only other time for the majority of the students to use and / or

hear English.
& 2 Discussion

Though the majcrity of the students learn English for
about ten years as a subject and six years as the medium
of instruction, there aprears to be a continuing decline in

the English language ability of the students. Why should



this happen? It may be useful to consider the educaticnal
objectives, the methods, the techniques and the teacher
training, considered useful by Rivers (1981), for evaluating
the effectiveness of any method, and try to trace the

source of the problem, if possible.

It was keeping the above in mind that I started
locking into the textbocks, the syllabus and the objectives,

and the actual classroom situation.

4.2.1 Apparent Aim of Syllabus and Materials

The English language teaching objectives of the

senior high schools are given in the syllabus as follows:

1. Ethiopian students use the language primarily as
a tool for understanding the basic Marxist concept of class
struggle sc that they can participate actively in the genuine
revoluticnary struggle of the Ethiopian masses to seize

working class power.

2. The kind of education they receive should be that
which enables them to engage themselves fully and effec£ively
in the material production process of the Ethiopian society
upon which are built the cultural, political, aesthetic and

spiritual values of the Ethiopian oppressed masses.

3. The content expressed in the English textbooks
should contribute a great deal to the development of

scientific research and investigaticn.
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No menticn of the skills or sub-skills, or of how
they are going to be implemented is made. Only the
political and societal aims are mentioned (i.e., Marxism,
now probably overtaken by events), but not the pedagogic

aims.

Then I examined the textbooks of the senior secondary
schools, as discussed and exemplified under the review
(this paper, p 12), The format is basically grammatical,

It focuses cn developing the grammar and vocabkulary aspects
of the language. Moreover, the teacher's guide is only a
kind of answer key (not a proper one), and even that is in
short supply. So, in addition to the teaching method, the
syllabus and the textbooks seem to greatly contribute to
the deterioration cf the English language ability of the

students.

4,32.2 Actual Classroom Practice.

Ia summarising actual classroom practice every
attempt has been made to include items which would provide
a detailed and objective description of the English
language teaching methods of the teachers under study
(see Appendix A). This section focuses on those aspects
I believe are basic sc as to provide a general picture of
the whole situation. These are: the teacher talk, meta
explanation, the use of L1, reading aloud, reading silently,
vocabulary teaching and the amount of writing in the

language classroom.



As is clear from the sample lessons (Appendix D),
all the teachers kept explaining too much, without
sufficiently involving the students. The teaching procedures
seemed to be geared to exam tasks. Interaction between
the students, vital in developing the communicative abilitices

of the students,was absent.

Hence, the actual practice appears to be teach the
students about the languace, not the language, and even
that is not properly done. Moreover, the number of the
students, the timeallnttqg, the classroom situation,. the
shortage and the quality of the textbooks, kind of teacher
training, the type of syllabus, are only some of the constraints.
The ENE can be adapted if there is the will and determination
of the teacher and if scme sort of activities are introduced,

leaving out some of the structure material

I went to the curriculum centre -~ English Deportment,
and asked the head his opinion about the syllabus, the
text books, and the ELT situation as a whole, He is convinced
that the present practice and the materials have to be changed.
S0, something ought tco be cdone before it is Eoo late if the

English language is to continue as a subject of studyana



4.3 Desired Practice

There is no one best method that could be used for
teaching a FL all over the world (indicated in Chapter 2} .
The practice may vary from country to country in accordance
with the current philosophy and policy of education, the
social and political context, the economic status, and

most probably, many other factors.

Examining the existing methods and their relevance
to the teaching - learning process might be a uvseful tool
in making the appropriate decision on which methods(s) to
use. That was the reason for the intreduction of the new
methodology courses; i.e., Lo expose the trainees to
various LT methods, as is clearly outlined in FLEN 305/6 (sze
pp.23-25 this paper), This, I believe, will most hopefully,
enable us to obtain teachers who are resourceful and
capable of devising ways and means of creating a conducive
atmosphere to facilitate the education process that could
result in the development of the learner's language

ability.

The recommended practice today is to reduce
meaningless repetition and emphasise and make meaning clear
through a variety of techniques, provide practice and
student involvement through more student-to student

interaction and the develcpment and integration of the
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skills through pair and group work. The target is
developing the students’ability to use the language
appropriately. The teacher should take account of the
students' communicative needs and set up the conditions

for communication to take place.

Keith Morrow (1981) in the introduction to
“mrinciples of communicative methodology" says that,”The
focus of every lesson (or part of a lesson) should be the
performing of some operation, learning how to do something
the student might actually want to perform in the foreign
language™ (p.60). This, according to him answers
why the student is learning the language, i.e.. makes
language learning meaningful. The focus should be to
develop student independence and ability to learn on his
own. The current trend in ELT is towards the integration
of the skills . Donn Byrne (p.1l08) says that the use of
cone skill normally leads to the use of another and reminds
us that, "We should keep in mind as a guide the way in which

these skills are normally integrated in real life.”

The belief is that grammatical cdmpetence could be
developed in the course of meaning focussed activity and
that the target should be getting the meaning across.
Several studies (includinc those carried out by TEFL
graduate students in this university), have revealed that

better communicative activity offers better learning



opportunities (Sce Chapter 2. for mbre

information) .

Here, the idea is not to recommend a particular
method that is ideal to our situation - nothing can be
done overnight, but at least the condition can be improved
by trying to adapt the textbooks being used (for the time
being at least). Using supplementary materials trying to
incorporate the missing skills (i.e., listening and
writing) and / cr to develop the students® listening,
speaking, reading and writing skills for effective commu-
nication. Towards this end, constant updating cf the
teachers’knowledge through inserviee and ELT workshops to
orientate the teachers with the various ways of making
LT life-like and interesting, is essential. For instance,
engaging the learnere in different language lzarning
activities,; such as nair and group work, cames, role
play. to encourage interaction can be useful. Situational
teaching can also be used when presenting a new structure,
using authentic and pseudo-authentic situations, to make
it appear real. However, as is evident frem the tables of
the analysis of the observation sheets and guestionnaires
as a whole, and especially tables 5 and 9, these LT

activities are nct used in our senior secondary schools.

Though the present syllabus is grammar based, we can

improve it to a certain extent by avoiding using sentences,



words, etc., out of context as is the case in cur high
schools. None of the CLT advocates are anti-~cgramnar
as such- what they insiston is that it shoul? be properly
used-we cannot communicate in a language without grammer.
This will be clear from what Wilkins (1976:66) says:
The grammar is the means through which
linguistic creativity is ultimately
achieved and inadequate knowledge of the
grammar would lead to a serious limitation
on the capacity for communication. &
notional syllabus, no less than a grammatical,
must seek to ensure that the grammatical
system is properly assimuwlated by the
learners,

Proper teacher training is alsc crucial for the success
of the lanquage teaching-learning process, the teacher's
capacity to teach efficiently and his dedication to the
profession. Rivers (128l), regarding competent teachers
holds the view that they will adapt new techniques to their

purpose, for the particular class and - educational needs

in the situation they find themselves.

Although it is a teacher - centreld situation that
we have, an attenpt must be made towards making it learner
centred, with the tencher serving as a quide,: tallking less
and listening more, initiating activities, helping and
advising as appropriate rather than dominating the lesson
by his talk. The traditional role of the teacher, still

dsiiinant in our schools,must be reversed. Learners should



be made responsible for their own learning and encouraged

to be creative and coumunicative. Fhilosopher Kahlil Gibran
and Neurologist Colin Blake express their views by saying
that "Teaching is not so much a process of cramming outside
knowledge into the learner's mind as of drawing out”

(1986:273) .

Lanaguage learning is not only mastering structures
(as appears te be the case here-see Tables 3 and 4, pp.
%5136), but aisc meanings cor uses. The student has to be
able to use the form in appropriate ways. Following the
new approach to teacher training, one would hope to see
contextsbeing developed by teachers and a fall in +the ratio
of meta-explanation te practice, more use of group work,
etc. Consequently, if this same research is carried out

in five years tinme we will be able to measure the change.



CHAPTER FIVE

SUMMARY OF FINDINGS,CONCLUSION AND RECOMMENDATIONS

5.1 Summary of Findings and Conclusion

ns a resultof the rapid expansion of formal education
without the necessary ecconomic preparation and because of
the limited range cof employment opticns, a teaching job
appears to be the only vacancy for many of the wmniversity
leavers, Twus, most of the students who join the teaching
profession lack the motivation that is essential for the

quality and development ¢f the teaching ~ learning process.

Based on public opinion, including both teachers
and students as well, the need for effective methods of
teaching the English language was strongly felt and
recently realised by the introduction of the new methodology
courses. This was done with the aim of exposing the
trainees to the different methods and techniques of LT
methods and- the varicus issues in ELT, as is evident in the
course descriptions (Chapter 2, this paper). Proper
training, I believe, will enable the trainees to choose the
method (among the options that exist) that best suit(s) their
particular context and stacdents. This in turnt, will provide
the trainees with the experience and insight, which there-
after will make teaching much more effective and casier.
Thus, the need for z base - line study was reccgnized,
which initiated this study. This study has haen carried out in

an attempt toc give a general picture of the ways in which

the English language is being taught, i.e.,. it is a



description ¢f the method eﬁplcyed by the senicy seccndary
schoel English language teachers, through thé use of
classroom observation sheetsand teachers' and students’
guestionnaires. Furthermore, to lay a firm foundation and
arrive at a sound conclusion, I have briefly locked at some
of the most influential methods in FLT, attempted to make a
distinction between ‘approach®, ‘method’' and 'technique’,

and briefly examined what is included in an effective teacher

training programme.

The data collected and analysed revealed several
factors that hinder the proper development of the Enclish
language ability of tho students, such as the method of
teaching, the syllabus. the class size, the quality and
number of the textbcoks, the inadequate time alknﬂn&nt ané
the lack of supplementary reading and/ cr teaching
materials. Research wosk such as this one-based on classroem
observation, hns its own limitations because of the items
used for recording “he data and the lack of complete know-
ledge abcut the process involved in LT. Nevertheless, ¥ have
made eve - attempt to consideras many items as possible, which
are thought relevant to progide a reliable description cf the
LT methud(s) used bv the Enéfﬁéh language teachers under
study.

The results of the analyses cf the observatiocn sheets

and the respcnses of koth teachers and students, establish
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the fact that the method emploved within each of the four
senior high schocls, is basically grammatical - the focus
during the language icssons was on the ‘usage’ rather,
than the 'use'. The one that views the teacher as the
knower' who decides what is to be taught and keeps ticht
control of the class room activities; and sees the pupils
as ‘'ignorant.' This, however, is an ineffective way and
has to be altered and replaced by a methed which considers
both the teachers and the students as 'partners® in the
teaching-learning process; contributing their share to the
e¢ffectivenass of Enslish lancuage teaching and

leerning.

Although this study is confined to only fouxr senior
secondary schools in iddis Fbaba, I strongly feel that
this description hclds true for the teaching of English in
the senior secondary schools all over the country. They
are more or less the products of similar training programmes.
S0, I hope, the description in this study, could be used
as a dependable framework against which future methcdological
changes can be successfully measured. I hope that this will
provide the basic information about the real situation the

English language teaching is in.

B Reccmmendations

Based on tha results of this study, I would

like to make the felleowing reccmmendations that appeax to
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me to continue to have relevance in the future if English is

o remain as an effective medium of instruction:

5.2.1 English language trainees must receive proper
training (irrespective of the level and the institution they
are being trained) sc that they can be able to use and develop
supplementary materials, organize and lead language teaching
activities that Ffacilitate student interaction and involvement,
maintain their interest and ensure the participation of all.
This can be achieved by creating a more relaxed atmosphere and

reducing +passivity by making use of such activities as

pair  and group work, Jdiscussiocn, debating, etc.

B.dd Provide a language course specificaliy designed
for English language teachers to reduce the teacher's talk

from being dominated by instructional language.

5.2.3 The textbocks which are basically grammar-
orientated could be reorganized along communicative lines
or replaced by a new set of textbooks prepared to enhance
student creativity anc achieve the desired proficiency level,
and develop skills and stretegies to be able to successfuly

pursue their other subjects in English.

5.2.4 Organize clubs and activities which provide
the students with the opportunity tc use the language! and
facilitate more skill development as well as a means of
obtaining the funds to create rescurces for improving the

quality of the teaching-learning process.



5.2.5 Offexr a correspondence course or organize
ELT workshops for teachers to upgrade and update their

professional as well as their academic knowledge.

5.2.6 Include in the teacher training programme
a course that will acquaint both pre-service z- insserwice
teachers with the value of research, so that they can
develop a positive attitude and keep in touch with changes
in materials and/ or methods in corder to modify their own

practice.

5.2:7 Pinpcint the local problems and come up with
appropriate solutions , ;pre research on the teacher training

programme is required (Forthcoming,Hailom),

5.2.8 Conduct a follow up survey in five years to
evaluate progress and change in teacher behaviour as a

result of these innovations.
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ATTENDIX E
CUESTIONNATRE ONE

To be filled by senior high school te=chers of English in

the selected four schools (A.4.U. pradustes only).
Dear Teacher,

The me jor objective of this questionnaire is to use your
responses for the description of the methodology used by English
lenguage teachers during tleir English lessons in senior secondary
schools. Since the informetion is going to be used for a resezarch
rarer leesding to =2 Master's Desree in English, your honest responses

are indisrpensable to the success of the study.,

Flease read each cuestion cearefully =nd indicate your
enswer(s) for each question by circling the letter(s) of your
choice(s). In some cuestions you may wish to circle more than

one ~2AnNsSwer,

1, Which of the following best describes your students? ability
in English?

») very good b) good c) poor d) very low.

2, If your snswer to the sbove guestion is 'c' or 'd', what
do you think is the reasson for their la2ck of English?

2 ) The class size b) Foor beckground
c) The text d) Method of teaching.,

3. In your opinion, how could this be improved?

) Reducing the class size to g more manageable one

b) Chenge the text book

c) Use supplerentsry masterials

d) Devise ways of improving the teaching methedology.

4, If you think the method of tesching is inappropriate what
solution do you suggest?

a) Re-trein the terchers

b) Orgenize workshors for teachers to eguip them with ways
of making use of effective methods

c) Fcuip the teschers with self-evaluation techniques

d) Arm the wouldelbe teachers with met ods which will enable
them to make use of the most effective methods,

5. Which of the following best describes the langu=2ge you use
during your English lengusge classes?

a) English only b) Mostly English with some Amharic
¢) Eguzl smount of FEnglish and Amharic d) Mostly Amharic,

..,/..2



9.

10.

11,

12,

13.
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Ifow often do yvou sk cuestions in English?

a) Always b) Frequently c) Rarely d) Never.
Fow often do you answer cuestions in English?

a) Llways b) Frequently c) Rerely d) Never,

Which of the following best describes the language the
students use when asking gquestions?

a) English only b) 4 mixture of English and Amheric
c) fmharic only d) They never ask cuestions.

Whiech of the following do you think is useful in developing
the language ability of your students?

a) Voecabulary building b) Reading comrrehension
c¢) Strusture and usesge d) Listening comprehension

In your opinion the best way to improve the comprehension
ability of vour students is:

ag ILearning as meny words as possible

b) Tzzline Aalnul

c) leerning correct pronrmaiation

d) Understznding the overall meaning of a text.
Cn which of the following do you sprend more time?
a) Grammar b) Reading comprehension

c) Vocabulary d) listening comprehensien,

Which of the following do you use when teaching reading
comyrrehension?

a) Teacher reading aloud end explaining

b) Students reading aloud znd doing exercises in the book

¢) Students resding silently 2nd then discussing among
themselves and with the teacher

d) Teacher re=ding in Znglish sznd summarizing meaning in
Amhazric

e) Others .

Which of the following best describes the way you teaoh
structures?

a) Explain a given structure by meking use of examples in
the book »nd let the students do the exercises.

b) Fresent the structure using a context/situation which
yvou have invented, let the students try the same thing
in pairs/groups, and do exercises in the book

c) Explain the structure using your own sentences, let the
students give their own examples 2nd do the exercises
in the book

d) Write the structure on the borrd =nd let the students
memorize the pattern and make their own sentences based
on the pattern

e) Others .

s sz B
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14, What is the maximum length of writing the students de in
the English language classes?

a) Part of 2 sentenoce k) A sentence c) & paragraph
d) They don't do any writing.

- Eow often do you eng=ge your students in the following
activities?

15. Silent reading

a) Very often b) Frequently ¢c) Rerely d) Never,
16, Reading aloud

a) Very often b) Frecuently c) Rarely d) Never,
17. Skimming (Fest reading for gist) -

a) Very often b) Freguently 2) Rarely d) Never,
18. Scanning (reeding for specific information)

a) Very often b) Frequently ¢) Rarely d) Never.
19, Intensaivs recding (reading for detail )

a) Very often b) Frequently c) Rarely d) Never.
20. Reading visuals such as figures and diagrams

a) Very often b) Frejuently ¢) Rerely d) Never,
21, Inferencing

a) Very often b) Frequently ¢) karely d) Never.
22, Reference cuestion

a) Very often b) Frequently c) Rerely d) Never,
23, TFroblem solving

a. Very often b) Frequently c) Rarely d) Never,
24, Logical sequencing of ideas

a) Very often b) Frecuently c¢) Rarely d) Never.
25, Controlled writing

a) Very often b) Frequently c) Rarely d) Never,
26, Free writing

a) Very often b) Frequently c¢) Rerely d) Never,
27. Role play

a) Very often b) Frequently c¢) Rarely d) Never,
28, Drama

a) Very often b) Frequently c) Rarely d) Never,
29, Debating ,

a) Very often b) Freouently ¢) Rarely d) Never.
30, Discussions in English

a) Very often b) Freauently ¢) Rerely d) Never,
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31, Group/reir work
a) Very often b) Frequently ¢) Rarely d) Never,

32, Answering only exercises in thte text

n) Very often b) Frecuently c) Rarely d) Never.
How often do you make use of the following?

19, Explaining mesning using visuals

a) 2lways b) Frequently c) Rarely d) Never,

34, Explaining meening using context

a) Always b) Frecuently c) Rerely d) Never,

35, Explaining mesning using a dictionary

a) Always b) Frecuently ¢) Rarely d) Never,

36. Using supplementary meateriasls =nd teaching =aids

a) Always b) Frequently c) Rarely d) Never,

37. Where do you think your students have the chance to use
English outside the English language lessons?
a) At home b) With peers c) With other subject teachers

d) With foreigners,

38, What measures should be taken to improve the unstructional
quality of the English lenguage tesching at the senior

secondary schools?
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AFFENDIX C1

CUESTIONNAIRE TWO

To be filled by senior secondary school students (in the

selected four schools - grades 9-12),
Dear Student;

The major objective of this cuestionnaire is to use your
responses for the description of the methodology used by English
terchers during t:eir English lessons in senior secondary schools,
Since the informetion is going to be used for a rese=rch parer
leading to 2 Master's Degree in English, your honest responses

are indispensable to the success of the study.

Please read each question carefully and indicate your
answer(s) for esach gquestion by circling the letter(s) of vour
choice(s). In some questions you mey wish te circle more than

one answer,
1. How good ere you at using the English language?

a) Very Good b) Good ¢) Foor d) Very Poor

2., In which languesge do you most often answer cuestions?

a) Only English b) Mostly English c) & mixture of English
and Amharic d) Mostly /mharic.
3. In which lenguage do you ask your tezcher guestions?
a) Only English b) Mostly English c) A misture of the
two d) Mostly Amharic,
4, Where do ybu use the English language outside the English

language lessons?
a) At Home b) With f'riends c¢) With foreisners
d) Other subjects,
5. On which of the following does your teacher srend: more time?
a) Reading b) Writing c) Listening d) Srezking.
6, Which of the following do you think should be given more

time?
a) Grammar snd Structure b) Resding €omprehension
c¢) Vocsbulary building d) Writing.

7« How much writing do you do in = tyvpical English language lesson?

a) Fart of a sentence b) A Sentence c) A Peragraph

d) None,

/ A
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12y

13.

14,
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How does your tezcher tezch

T3

He: a) Explains the given

the book and tells

b) Explains the given
askgsus to give our
exercises in the be
Uses different ways
many examples of hi
examples, first ora

we do the exercises

Which of the following do:s

reading comprehension?

a)

The teacher reads sloud
Students read aloud &nd
and with the teacher

Teacher reads in English

Students read silently =a

grammar znd structures?

structure with the examples from

us to do the exercises in the book

structure with his own examples,
own examples 2nd lets us do the
ok

to explain the strueture, gives
s own, asks us to give our own
1 2nd then written, and finally

in the book,

your teecher use when teaching

2nd explsins
do exercises in the book

nd discuss =2mong themselves

and summecrizes in Amharic,

Do you enjoy vour English languasge class?
a) Yes b) No
If your answer to the above is

It is difficult ) It

'No', give the reason(s)

is boring

It is the teacher that does most of the talking

d) I don't like the way the teacher teaches,

How often does your teacher mske use of the following

activities when teaching the English language?

Silent Reading:
e) Frecuently b) Rerely
Reading =2loud by students:
a) Frecuently b) Kerely
Reeding 2loud by teacher:

e2) Frequently b) Rarely

c) V. ke2rely d) Never,
c) V. Rarely d) Never,
¢c) V. Rarely d) Never,

s f i



15, Expleining grzmmar:
" a) Frecuently b) Rerely c¢) V. rarely d) Never,
16, Role play:
a) Frequently ©b) Rarely ¢) V. rerely d) Never,

17, Drama:
a) Frequently b) Rarely ¢) V. rzrely d) Never,

18, Debating:
a) Frecuently b) Iarely c) V. merely d) Never,

19. Group/Feir work:
e) Frequently b) Karely «c) V., Parely d) Never, .

20, Discussions:

a) Frequently b) Rerely c) V, rerely d) Never,

21, Dictation:
a) Frequently b) Rarely c) V., Farely d) Never.

How often does your teac:er make use of the following?

22, Exrleining meaning using visuals:

a) Always b) Frecuently c) Rerely d) Never,

23, Explaining we=zning usin: context:

ﬁ) Always b) Frecuent.y ¢) Rarely d) Never,

24, Expleining meaning usirg e dictionary:

2) Always b) Frequently c) Rerely d) Never,

25, Using supplementary materials and teaching aids:

a) Always b) Frequently c) Rerely d) Never,

26, Whzt measures should te taken to improve students' ability
in the English laznguage?
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APPENDIX DI

SAMPLE LESSONS: GRAMMAR

Let us have a quick look at the following two tenth grade grammar lesson in
Bole and Menelik secondary Schools respectively

WORwWS SPCKEN ACTIONg
COMMENTS
Tl = TEACHER STUDENTS TEACHER STUDENT
The day's lesson is on Wrote on the board; Copied
L] s h ]
adverbial phrases a word, a part of speech several Students
What is the function of that modifies a verb, an attempted
an adverb? ad jcctive, anotr~r adverb
and a preposition.
The teacher wrote on the
board
Adverbs

l.Manner 2.Time 3. Place Copied
When ani where do we use an
adverb? - Nc answer

~Initial, end, after the
verb.

What is the purpose of am
adverb 5f manner?

“.w."k‘d_ 5 . ot

LN
» e o1

Qualifies, answers
*how'

-

Answered her own
questions.




o

WORDS SPOKEM ACTIONS
COMMENTS
TELCHER STUL ENTS TEACHER STUDENTS
Wrote on the board:
1. Manner- the way how Copied
we behave.
e The girl came in
THAeliv. [lroed
The teacher speaks
loudly.
2. Time - What is the adverly
of time? answen.., -
Expression >f time Suestian.
sequence. wrote on the board:
What is the word? ‘when' When are you going to take
your final exam? Copied
3. PFPlace - Uses? Toc exrress where an
action takes place;
area, position,
location, ctc.
Yes, of a place- 'where'. £ !
Have we done exercise 3182 No She sang well here
Who can do the first one? I G A R \
ST S > f‘.’. ‘}4, Haliner place




929. -

WORDS SPOKEN ACTICNg
COMMENTS
TEACHER STUDENTs TEACHER STUDENTg
-¥ook quickly before
it goes.
-The train left early
Is Solomom right? hareis iﬁiiZiizzn
The train left there early. corrects the pronunciatioh
. ¢ ! +3 I
!/ NPrer/ of*early’ / =l 4 Copied

What deo you understand
from the axercise we just
have done?

Yes, 'adverb of manner
comes first-'time' and
'place’ after the wverb.

Position o>f adverbs
brings change in meaning.

'Soon' can be used in four
different places.

wosition of

adverbs
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WORDS SPOKEN

ACTIONS

TEACHER

STUDENTS

TEACHER

STUDENTS

B

COMMENTS

€.g.
L

Do you know what obligation §

is?

They will soon be here,
S8con they will be here,
They will be soon here.

They will be here scon.

Do you remember the words?

Used whenever ther
is a reinforcement

€.g.

In order

to be promoted

to grade II, you have
tc tudy hard.

Ne answer

Yes.

'must'have to'

'ought to') ‘hed to!
*should', "need' ,have
got to', etc.

Read out instruction
for ex,; 319.

#nplains the degree of
obligation,

Repeated after

the teacher

Did exercises
in the bhook
(written),

I couldn't see
the use of the
udden shift
to obligation,




- 201 -

in this part?
Ok, number six.

You have broken her (your
friend's)radio.

She is in no condition to
pay for the radio.

-Make sentences with the
following expressicns:

~-he a headache

Has he got a headache?

Read out the sentences.

Gave < ssignment ex. 771
Ealots

attempted to give

the answer

WORDS SPOKEN ACTIONS
COMMENTS
TEACHER STUDENTS TEACHER STUDENTS
-Rea€ out sentences
and asks whether it is Gave answers
obligation or not.
-Clarifieqd
Eating your food is not
cbligation, it is necessity
Do ycu have any problems
Number six

Students are
occasicnally
asking gquestions
and giving answers
tc the teacher's
guestions-nc
interactio: between
themselves, which
is the best way to

. use the language

=

and alsc ensures tlh

it zmoxz

Rprticipation of all. .II- %



- 2 -

COMMENTS

WORDS SPOKEN ACTIONS
TEACHER STUDENT S TEACHER STUDENTS
TZ_ Tocday we'll do the
structure of unit 16-
Adjective clause. #e'll
see this in this unit: —— T
1. Restrictive and non-
restrictive
2. Relative pronouns
3. Subordinate conjunction
4. Difference between
pnrases and clauses
5., Adjective clause used .
to conneet sentences Copled
f. The changing of adjectiv%
clause into participal
phrase
7. Adjective clause into
infinitive phrase
{1) Divided into two-
defining: the relative 1
pronoun we use in this
is usually °'that' .
subject 1§ not clearly Explaired
s e € jre exam.
; defined e.g. The man that came to
/V0E AG ']14' :hegan/ my office is a teacher
We've two kinds of clausr.
What are they? No answer




not defining- the subject
can identify it-subject is
already known. We simply
add information.

who lives in Assela
came yesterday.

Asks the whole class to
answer.

WORDS SPOKEMN ACTIONS
COMMENTS
TEACHER STUDENTS TEACHER STURENES

Which one is the main

clause and which cne is the

subordinate clause? Who

can define a clause for me?

What's a clause?

& group of wvoxds with

/ NAHY / clause definition|VeTP and subject

194 FORIATU 1Y AG Uses the L, where
n j?U'- Am AT A it is not actually

nacessary.

/ clearlyfh 3@ ¢t7 HAT 10
he 464 12 hREEAP h11A7)

phrase/ hBQh@/

clause { 1@/ Explair cd

Go to unit 6.

-If you say the man is a

teacher, a question will

arise, which man? Sc it is

ROt Beklueds - Gave - example. Copied

Non-restrictive - e.g. My brother

The relayixe'pronoun we use
~hexe-is ‘who'l




ok -

WORDS SPOKEN

ACTIONS

TEACHER

STUDENTS

TEACHER

STUDENT

COMMENTS

The main clause is

The subordinate clause iq__
It's known that he is ny
brother, not any one else’s.

-

There might be other brotheré,

but this refers to the one
who lives in Assela. We can
say it can be there are othe
clauses as well. Any
guestions?. You can ask.

Can you give me sentences?

NUA + ®0na A o %5t
168 10

~tmy' QAAD TR hEC +Fh ¢

rzlative pronouns : The

relative pronouns used in
defining relative claused
are: 'What' are they by the
way?

These are: 'whose', 'that’,
"who', "which', and *whom®.

-I want to tell you thare are
three cases her,

(X3

No answer

- Adjective /NG /

subordinate :lause

/h18- ¢ T /?

*HEOAP "

'my brother to
'hﬂh@ Y7

Asked a

question

- No answer

I couldn't under-
stand why the
sudden shift

to cases was
reguired.




WORDS SPOKEN ACTIONS
COMMENTS
TEACHER STUDENTS TEACHER STUDENT S
A) Nominative-What do you
mean by nominative? - Subject

These are 'who' (most cases)
and 'that'. Let's take

cne example:

e.g. The man who called you
is my brother.

Why do you call 'who'
nominative?

B) Accusative: ‘who) ‘whom' |
"that'. IR TALDLP
04& 4 1147 ARATMS 13

e.g. The man /whom/who/that/
I called is a teacher.
Now I want to ask you one
cuestion. What is the
subject of this sentence?
Subject means the doer of
the action.
h® o,

Relative proncun with a
prepcsition: The boy with
whom/that I played is his
scn. “who' ,whom', 'that®,

PG T 2"

'I' is the doer cf
the action.

Gave example.

Explair ed

Gave the answer

Gave assignment.

Did the exercises

in the book

(crally).

As' el a guestion
"Which' accusative

" ARIAR R4
AAAP 7

~ Encourages
student
participation and
I found the
students more
active ttan most
classe, I saw.
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Eleventh and tenth grades reading comprehension lessons: Entoto and Yekatit schools respectively

APPENDIX D2

SAMPLE LESS)IN* READING COMPREHENSION

WORBS SPOKEN

ACTIONS

TERCHER

STUDENTS

TEACHER

STUDENTS

COMMENTS

We'll do the passage

';eg wmSee now contextual -

mea&nings of the vocabulary-
Say it in English.

€.g.
merit cgrtificate

TP IC PNNE DL ¢!

n 1AL

specially.

Wrote on the board:
The Bitter Lesson
Bitter-Ind.¢ '

jy-ote on the board and
asked students the meaning;

1. in particular ' 4/ O

2. in general- all /total/
as a whole.

3. set back-obstacle

4. weakness-'@NaA"*one

5. merit/demerit’

6. applied- used/to make
use of

"MLOAR A Ph
7., eonvince-cause to bhelievk
realise, persuade
8. insisted- to force to
do scmething.

Copied
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WWORDS SFOKEN ACTIONS
" COMMENTS
TEACHER STUDENTIS TEACHER STUDENTS
8. trial~experiment/attempt
lg. obvious-known " ey
11. thereafter-after that e
12, plot-piece
13. involved- joining inclufed -
- Asked meaning and gave Copied
what he feels is equivalent Lacked consistency
-Sometimes asks/
gives antonyms an$
at other synonyms
~ G .VeS meanings
cut of context.
- Made the whole class read
the words with their
- Read it, say it aloud meanings,
(whole class) - each word
with its meaning.
-These are the words we
we ought to know.
~I'11 read the
first paragraph. -Read it aloud.
~Called on a student S —
5 ERET Al Made mistake in
-No. Read it again. -Cirrected prcnunciation Pronunciation:
Repeat after me. /na:/ immediately. -Read know as:/naw/




- PoB .

Some? all? one? no?

-Neither means none-
either of the two.

-couldn't convincej
each other, they did'nt
agree.

Say it again.

Who's going to correct her?
Another student.

Who's going to read now?

You may have test next
period,

=corrected pronunciation
/me@a- /

-corrected the pronunciatid
of

~ploughing /pla v’/ /
~-trial /triyal/
-read aloud 3rd paragraph.

-and explained.

-@ave assignment,

e.g. 2.p.278, comprehension
1-6 ex. 2.1

-Read aloud.
‘ead methods as
/meta:ds/

Copied

Did exercises

_ in the bock

(orally).

WORDS SPOKEN ACTIONS
l 1 COMMENTS
TEACHER STUDENT g TEACHER STUDENTS
-Read 2nd paragraph aloud, ~Too noisy-very few
- sked meanings: books (cne among
-Better means what? No answer -Answered his own question. 4/5 students/
-experienced farmer. } 3
-Hoe meaning what?
It can be used as a noun or Wrote on the board: Copied ~Too much correctio#
fa verb. Neither could convince (pronunciation) .
the other.
'What does neither mean? Answered his own question.
No answer




~log-

WORDS STOKEN ACTIONM 5 :
- CQMMENTS
TEACHER STUDENT S TEACHER STUDENT g
T2 -Started by discussing the
homework - o ) o
-Wrote on the board:
-What does the underlined |-produces 1. Wonji sugar factory
d
Wictc, moans turns out many guintals } -Gave answers.
of sugar every week.
-demands/requires. 2. The wide spread of AIDS |
calls for the discovery
of medicine.
13. pon't compel the boy to
drink tej.
I don't like tej, tharefofe, ~Clarifies: I don't like Copied
don't compel m¢ to Jrink} ~force. tej -
-obstructs, 4. Illiteracy hinders the

~bring under

control.

5.

develcopment of my coun
The subjection of the
student strike took

several days.
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WORDS SPOKEN ACTIONS

COMIENTS

TEACHER STuDENTS TEACHER STUDENTS

. The stones thrown by the
students shattered all .

3 vke into pieces. - Wrote the topic of the

day's lesson on the
board.

gStages of Social Developpent
Part II,

Open your books on page '
. 235/6 - & through the B kxingof silent

passage by yourselves- -Answe. e, questions|reading, I presume-

but he neither set
time limit nor pro-
vided with a purpcse
for reading. Since
this teacher graduateéd
— only two years back
~Hecon paragraph? No answex -Answers his cwn questions.. mayyhave geard peopia
talking about silent
reading. However, he
is unable to use it
properly tc help the

-What is the topic of the
sentence cf the 1st -Slave owning mode of
paragrzph? producticn.

-Production relations.
{ ~Third paragraph? -The same.

-Fourth paragraph?
~It's the same production

- Clarifi- @ students to improve
relations. their comprehensicn
-p. 254 first paragraph- abilities

contradiction between

productive forces
(feudal) and production.




HORDS SPOKEN

ACTIONS

TEACHER

STUDEN.S

TEACHER

STUDENTS

COMMENTS

relations (slave).
F—Paragraph 3 line 2,
what dces 'these'
refer to?

~ demination and subjugatioch.

Fourth paragraph?

third line, ‘they'?

-Eelations of production

and production forces.

~First paragraph, third

Line?, 'this state'?

-Last paragraph, fourth
line, 'he'?

-Go to exercise 91- do it

for homework.

|
~ Look at these words. Using
these words we can make a
complete sentence=-you can
add articles and pronounse.
You know articles? 'a', 'an')
'the’~ object proncun,

subject pronoun - the tense,
you can use any tense,

~-Slave owning.

vf&udal loxd.

- gave the answer.

- Wrote cn the board:

Classwork

noise, hear, dog, bark,

~Did the following as
example:

-The dog barked when it

M hea:d the noisa

No answer.

Copied

-I don't see the

value of doing this
exercise;

nc relation between
the reading passage




WORDS SPOKEN ACTIONS
COMMENTS
TEACHER STUDENTS TEACHER STUDENTS
—A dog barks when it hears and these sentencek.
a noise, The students could
-Take down this and do it. ! have benefi. if
1. vomit, baby, Soap, eat, it were related to
the passage. I als}
after. ;
Copied and

2. town, locate, map, after)
road.

3. sparkle, jewellry, when,
polish.

4. information, library,

h historian, from, gather.
5. hunter, lion, shoot,
when, roar.

6. punish, head-master,
exam, results, student,

see, after.

for, thirteen months, in.
B. hardship, student, overco
become, lawyer, and,
B. car, bad rcad, sway, cra
and then, on.

hO.at Omduraman, join, Blue
Nile, White Nile.

- clarifies.

attempted to make

Sentences

7. every, year, sun, Ethiopihn,

€,

couldn't under-
stand the purpose
cf the sudden shift
from the reading
passage to
reordering words,
to make isclated
correct sentences.

-

-Do you know Omduraman?



The following

SAMFLE LESSON : VOCABULARY

is a sample vocabulary lesson from Yekatit LOth

my cbservation of the 15 teachers under study .

grade: the only one of its type throughout

surfaces.
-letters on coins, medals,

content (adj.)

meanings ha cives

" Sw N
ORDS .OKEN ACTIO com "
TEACHER STUDENTE . TEACHER STUDENT g
‘Wrote on board
Unit Seventeen
Vocabulary
s eraw = sentin 1 1. gorge () —
_ i. i d 2. range (n) clarify using a
;igf ineﬁ rea. . o 3. to engrave (v) sketch.
Sop e LEs B Eang 4. inscription (n) -Copied.
mountains. 15, legend (n)
-to cut letters on hard I6. greea (n) ~Scmetimes the
7
8

stone, etc.

-unreliable story

~desire for wealth, power,
excessive desire

-satisfied, pleased

~to remove the skin frcm an
animal

5

' ~-Discussed the

to skin (v)

meanings-and asks - students
to make sentences.

appear ygs-
difficux. =

- would hewe
been better to use

the Ll




WORDS SPOKEN

ACTIONS

COMMENTS

TEACHER STUDENTS TEACHER STUDENTS

-On what do we engrave? -stone, wood, marblg
etc.,
Ancient people were clarifies.
engraving pictures/letters.
-What is the difference ed questions answer.
between engrave and No answer
inscription? answered his own
questions.
engrave:
~Writing/making the letters
inscription:

-the letters or pictures on Copied
the hard surface.
Any questions?
@an you tell us a legend?
It is transmitted by word of .ention ] Queen Sheba's
mouth. An oral traditicn legend (had a leg of a
(hd F6F) heard at home or goat) Do you believe such
somewhereelse. things?
What is reliable? rely?
unreliable means what? it is explaineq suffix/prefix.
the copposite ! not dependable
What are you doing? ~ridiculing. sleeping

If you-Btart slepinngdduimngg




-¥Yes, shows that didn‘t get
what one wanted.

Skin-means?

-But you can have the (n)
skin as well.

~The man sold the skin
for five Birr.

-The boy skinned the goat.

-What is skin in the 1st
sentence?
znd sentence?

- Very good.

y>oun (whole class)

~Yerb. ( " ")

‘T . remove the skin,
(wvhole class)

WORDS SPOKEN ACTION S
y COMMENTS
TEACHER STUDENT S TEACHER STUDENT S
the 1lst period, you'll be
.dreaming during the 6th. -laughter
~Is it good to be greedy? | -no.
You are all studying to ~Zlarifie d
pass to grade 11. What will '
{ you do if you pass? - ntent/satisfied.
~Very good. ~-Praises.
-What is the prefix you
weute on board
can put before content? -dis. Copied




WORDS SPOKEN ACTION g
COMMENTS
TEACHER STUDENTS TEACHER STUDENTS
-Now let's do the word put the words on the board. Bumelull
practice. opie

-These are the words
we are going to use
to fill the blank spaces.

-What is to disguise?

-To change th~ ratural
appearance.

~You know what recognise
means?

-If somebody comes
covering his face, can you
recogise him?

Right.
himself.

He had disguised

answers own guestion.

No.

~disguise, rash creep, grant
rcacherous, catch wander,
fegxy crime.

-~ Gueve the player's
SOscwns @ ar example.

- larifie

5ive assignment.

‘-Used the words to
do the exercise in
the text bock.

=too many words
for a period,
otherwise ’
1 L.\:...\.;Stiﬂg
than most
lessons I
observed.
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