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A bstJ'act 

The pUipose a/this sludy was 10 examine Ihe amounl or level of role conflicl and overload in 

adult women students as well as 10 idenlify 10 whal exlenl life siluations and tangible supporls 

predici role conflict and overload The approaches used in Ihis study were bOlh quanlilalive and 

qualitative study design. To this end, the questionnaire was distributed among 130 adult women 

sludenls who do have family and job responsibililies and inlerview was also held wilh 9 studenls. 

The sludy, found Ihall110re Ihan haifa/ adull women sludenls have high level 0/ role conflict and 

overload. if also showed thaI income was the only '{ie siluafion predictor, with lower income 

increasing vulnerabilily to role overload. In addition, /amily support was found 10 be Ihe 

slrongest prediclor of ,ole conflici and Ihus availabililY 0/ s!(!Jicient family support eased 

conflict. Adult educalors should push /01' increased access 10 adequale financial support and 

distance education option that may increase support for adult women students ·with multiple 

roles. Furthermore, adull educalors can help by pressing lor a range 0/ course schedule 

flexibility and student service offerings such as guidance and counseling services, while 

conlinuing 10 evaluate Ihe us~rulness of olher supporl/or differenl adull sludents. 
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Chapter One 

Introduction 

1.1. Background 

Higher education is often referred to as one of the fundamental social aspects for ensuring 

sustainable economic development. Developing countries like Ethiopia, therefore, give the 

recognition to the need of investing in higher institution in order to equip the younger 

generation with much needed professional sk ill s. A World Bank report (2003) notes that 

investing in higher education is a key to economic growth and cutting poverty. 

Over the last three decades, demographic shift of undergraduate students population have 

resulted in learning ~nvironment more inclusive of adult women, adult men, and older 

students who are enrolled in part-time. Adult students compose one of the fastest growing 

segments of higher education ' s student population (E len, 2003). 

Universities are experiencing increased number of students who manage concurrent roles in 

the fami ly, the workplace and the university (Dill & Henley, 1998). Meanwhile, adult 

learners' life experience is colored with older age, full-time employment and the role of 

spouse as well as parent. On the other hand , the combination of life experience and fami ly 

pattern are as plentiful and unusual as the number of adult themselves . 

Adu lt women with fami ly responsibilities are not only one of such group or category of adult 

learner populations but also one of the fastest growing groups of higher education students, 

whose needs diffe r markedl y from regu lar young female students. Contrary to what was 

prevalent 30 years ago, adult women nowadays grace every campus (Rice & Mayer, 2002). 

As a result, the preser. ce of returning or reentry adult women in higher education is now well 

established. 

However, educational demands are found to be difficult for women to balance with other 

responsibilities they must stand such as fami ly and job. Adu lt women with family 

responsibility, for example, often assume concurrently the roles of parent and employee. As 

the rol e of student added to thi s profile, there is no doubt that, adj ustment can be a difficult 

one. Not onl y do these women retain primary responsibility fo r fa mily, but many must al so 
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cont inue their employment in time when public spending on higher education is decreasing 

(Napholz, \ 995). Other responsibilities often confli ct with class attendance, assignment 

completion, and per~istence in College. These students frequentl y juggle homework and 

housework while trying to hold down a filii-time job. 

Problem of adult women with fami ly responsibilities are more related to aspects of feminine 

sex role socialization. Because they are sociali zed to be primary responsibilities for family 

duties and child rearing, a return to school creates ro le confli ct and overload, fee ling of guilt, 

inadequacy, and self blame over di ffic ul ties in handling multiple roles (Rice & Mayer, 

2002). 

Campaie ll (1998) reported that more than ever, women are combining professional roles 

with domestic obligation. Women returning to school are finding themselves in the 

simultaneous role of mother, employee, student and home maker. They may develop greater 

role strain than men, perhaps resulting from less support for their multip le roles and greater 

concerns about balancing academic and family demands (Mall inckrodt & Leong, 1992). 

Role strain(role confli ct and overload) can increase stress and lead to stop or drop studies, so 

it is not surpri sing that adult women drop out more frequentl y than adult men for non 

academic reasons (Merdinger, 1991 ). When they withdraw or fail from their education with 

out academic reasons, individual, families, children, as well as tbe societi es in which they 

li ve, wi ll suffer. 

In most developing countries, thi s situation has become very serious. Adult women carry the 

main responsibility for children and household , in add ition to their duties in the office. 

Despite they are substantia l in household and at working; they are di sadvantaged in terms of 

access to education and educational accomplishment. 

Hence, enhancing adult women's access to hi gher education can be one of national interest 

as thei r education level determi nes their employability, income and well-being of the 

community at large. 'Vomen represent about half of the total population of Ethiopia (MOE, 

2004). Yet, they are not significantly visible or proportionall y represented in higher 

education, office employment, and administration. Thi s condition relates to the gender gap 

that persist between boys and girls, men and women which have huge implication on 

women's participation and behavior in education, employment, and social life. 
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Although overall tertiary enrollment for wo men has increased over the last three decades, 

there are indications that, there is sti ll a persistence gender disparity in higher education level 

in deve loping countries including Ethiopia. The fi ve-year strategic framework fo r enhancing 

wo men's parti cipation in higher educati on in Ethiopia indicated that the level of women's 

participati on in public university is very low (MOE, 2004). 

According to king and Hill (1993), the leve l of women education in developing countries 

including Ethiop ia is low; though, currentl y, there are some improvements in their 

enrollment in hi gher education. Those women, who got the chance for hi gher education, are 

forced to discontinue their educat ion or graduate with very poor academic perfo rmance 

(Piooti, 1988). Women usually withdraw from their school or graduate in lower result not 

because they are intellectually poor rather their poor academic performance is related to the 

cultural value and their social responsibili ties. These problems are highl y manifested among 

women who are married (Almaz, 1992). 

Most women in Ethiopia are tied with multiple roles li ke child raring, taking care of their 

fa mily and domestic chores. Hence, an adult wo man has to deal with the competing demands 

of her employer, her family and her academic. At thi s time, she fee ls stress because of 

conflicting demands and constant overl oad. For these reasons, adult women students with 

multi ple ro les are easily vulnerab le to ro le conflict and overload and in turn these may leads 

them to stop or drop out from work or educati on. That is well refl ected, for example in a 

study conducted in AA U which showed that marri ed working women have low academic 

performance (Mekdes, 2005). 

These adult women students with mul tiple roles are themselves a different group in their 

family responsibility, socioeconomic background , work status and marital status. Some may 

need special services to help them succeed in education as a result of such si tuations like low 

income, single parent or full-time work status. Developing appropriate response requires 

knowledge of which students are more vulnerable to role confl ict and overload, and which 

kinds of support ease it. 

[n short , it seems to be the case that there is no suffi cient or very [ittle researches concerned 

with identify ing whd1 Ii fe situati on (age, marital status, work status, having dependent 

person) and tangible supports(work, famil y, co l[ ege) make a difference. All these suggest 

that any kind of support to women adult students should be based on an investi gati on o f the 
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nature of the problem they have and factors cont ri buting towards the increase of role conflict 

and overload. So that taking approp ri ate supporti ve measures accordingly wo uld be possible. 

It is, therefore, on the basis of thi s idea, that the present study focuses on examining role 

conflict and overload as wel l as identifying the specific I ife situation and tangible support 

predicting ro le confli ct and overload in ad ult women students. 

1.2. Statement of the Problem 

Women in Ethiopia compri se half of the total population (MOE, 2004). In this regard, their 

contribution to the development of the country is unquestionable. The traditional place for 

Ethiopian women has always been at home and they are expected to be good mothers. The 

other important things that are basic like education and job were taken as the duty of men 

(Almaz, 1992). 

According to UNICEF (2003) report, Ethiopian women suffer from lack of education, 

training and employment opportunities. As a result, they were indirectly hampered being at 

equal position to men. They are also under represented at national level (Genet, 1998). 

Despite the fact that a very small number of women remain concentrated in a limited 

occupation, many of which do not require highly technica l qualification and are low paid. 

According to the study done by the Ministry of Labor and Social Affairs in 1988, the number 

of women employed was about only 17.1 percent of the total work force (MOE, 2004). This 

shows that the number of women holding position, wh ich requi re technical qual ification, is 

negligibly low. That, of course, is a good indicator of the urgency and the seriousness of the 

situation of Ethiopian wo men. 

In Ethiopia, it is on ly recentl y that women's parti cipation in higher education is increasing in 

both evening and regular program. However, from those women who have got the chance, 

many are forced to drop without academic reason. When marri ed women start education, for 

example, they seldom have regular class attendance, and hence they lack the necessary 

information. Moreover, they have no time to study in library and access di fferent reference 

books that can not be used out of the library. 

The academic problems are more sever among married wo men since after marriage, they 

would be burdened with huge household and social responsibilities, pregnancy and child 
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care, and additional workplace responsibi lities. Thus, these students sometimes pulled apart 

from different responsibilities and also they feel overload due to multiple roles. These role 

conflict and overload can affect thei r success as they s low down their time for study and 

assignment. 

Addis Ababa University, one of oldest government institutions which providing higher 

education for women and men, is not an exception in that, however, there is still higher 

dropout rate amo ng adult women students compared to men students in extension program 

(AAU, 200 I E.C). On the other hand, data indicate that the enro llment of evening adult 

women students is in.:reasing from 21 % to 34% in 2003. Moreover, when we see from all 

facu lties and co lleges, in College of Commerce even if the participation of adult women 

student is increasi ng, the rate of dropout is higher than male dropout rate. 

Furthermore, there is no much stud y showing that why these students dropout or withdraw 

from their education. This may be due to conflicting demands and overload as far as they 

have multiple roles. Besides, there is no research studying women with multiple role have 

feeling of role conflict and overload. This at least suggests that considerable attention should 

be given to adult women students to help them become successfu l in the academic endeavor. 

Hence, thi s study will try to examine role conflict and overload in adu lt women students as 

well as to identi fy the extent to which specific life situations and tangible support 

(workplace, fa mily and college) predict role conflict and overload in adu lt women students. 

1.3. Objectives of the Study 

The objective of the study was to examine the level of rol e conflict and overload experienced 

by adu lt women students and to identify the speci fic life situations and tangible supports in 

predicting role conflict and overload. Specifically, the study intends: 

I. to examine the amount or level of role conflict in adu lt women students; 

2. to study the amount or level of rol e overload in adult women students; 

3. to identi fy the predictor of role conflict from life situation variab les; 

4. to find out the most influent ial adult women students' life situation variable which 

predict role overload; 

5. to identi fy which specific tangible support (workp lace, family and co llege) pred ict 

rol e conflict; and , 
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6. to examine the greatest pred ictor of role overl oad [rom tangible supports (workplace, 

fam il y and co llege). 

1.4. Research Questions 

Considering the above statement of the problem and objectives as we ll as the spec ific 

objectives, the study will attempt to answer the fo ll owing research questions: 

I . What is the level or amount of ro le conlli ct experienced by adu lt women students? 

2. What is the amount of role overload experienced by adult women students? 

3. Whi ch specific life situat ion variable has influential contribution for predicting role 

conllict? 

4. What is the gr~ates t predictor of role overload from life si tuation vari ables? 

5. Which specific tangible support (family support, workplace support and co llege 

support) predicts role confli ct? 

6. Which specific tangible support have influential fac tor in predicting role overload? 

1.5. Significance of the Study 

The result of thi s study may have the following sign ificance: 

It may create awareness among the decision-makers in the Continuing and Distance 

Education Office of AAU to des ign and administer the program in a way better than 

it stands now. This fi nding may provide feedback for AAU, spec ially College of 

Commerce the need of scheduled fl exib ility li ke exam time acco rding to women 

students life situation; 

It may serve as an additional information source and document base in the process of 

managing mul tiple roles for women students in AAU. The academic institution may 

assist women students by providing support in terms of Ilexible scheduling and 

counseling. This may decrease thei r role confl ict or overl oad and allow them a better 

opportunity to study efficiently and retain the knowledge learned; 

It may raise educators' awareness of women's needs in educational policy and 

planning. We need to recognize the rights of women to partic ipate fully in the life of 

society, through education, motherhood, and empl oyment ; and, 

It may add additional information fo r further study or may add to the body of 

knowledge pertaining to multiple roles and role contlict or overload of adu lt women 

students. 
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1.6. Delimitations of the Study 

This investigation was conducted to examine the level of role conflict and overload as well 

as to identify the specific life situations and tangible supports predicting role conflict and 

overload in adu lt women students studying College of Commerce in AAU. In order to have 

more comprehensive information, it would be good if the stud y could include all University 

Continuing Education Programs in Ethiopia. However, for the sake of in-depth and 

manageable study, it is delimited to College of Commerce in AAU continuing education 

program. 

Moreover, out of all students in the college, only 3rd year and 4th year students were selected 

because of the experiences to provide relevant information to this study. Government 

Univers ity was selected for the purpose of tackling the problem with some pattern of 

uniformity regarding the distribution and facilities of the uni versity. The aspects looked into 

were the role contlic " role overload, life situations and tangible supports of adult women 

students. 

In addition to this, among multiple roles of women students, the study focused on three roles 

(fami ly, work, education).Among tbe life situation variables of women students; particular 

attention was given to their age, work status, economic status, marital status, and dependant 

person li ve in their home. Finally, this study focused on specific tangible supports: family 

support, workplace support, and co llege support. 

1.7. Limitations of the Study 

One of the limitations of the study was the timing of administering the questionnaire. Some 

factors that may have contributed to the variations in role conflict and overload scores would 

include personal factors such as fati gue (tiredness), leve l of healtb , or mood of the student. 

For this reason the re: earcher tried to administer the questionnaire during their free time and 

at their convenience before or after class . 

Students from thi s college may not exactly represent the socioeconomic, or age profile of 

students at other programs. Thus, the ability to generalize findings from thi s study is limited. 

However, it is bel ieved that the result some how represent other women in other campuses in 

AAU for there is no as such difference in the life of many of the women. 
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1.8. Definition of Key Terms 

Adult women: women studen ts who do have famil y and job responsibilities. 

Traditional studen is: adult learners who attend education in higher education in evening 

program. 

Life situation: defined as situations concerned on students' age, marital status, work status, 

dependent person li ve in home, income, but are not used to explain the situation like 

the distance of workplace from co llege, number, sex, age o f children, husband 

educational level, parenting status, etc. 

Tangible supports: defined as supports needed by the students from workplace, famil y and 

co llege, but are not used to ex plain the lesson nor make the instruction clearer, 

examples are toilets or comfort rooms, electric fans, lounges and the li ke. 

Dependent person : those people who need specia l treatment or care in their dai ly living. 

Having dependent person: those ad ult women who prov ide care for those people who need 

special treatment or support. 

Stress: a condition in which ro le obligation are vague, irritating, diffi culty, conflicting, or 

impossible tu meet. 

Role strain: a felt difficulty 111 meeting role demands, is made up on rol e conflict (from 

simultaneous, incompatible demands), overload (insufficient time) and contagion 

(preoccupation with one role while performing another (I-lome, 1998). For purpose 

of thi s study, fro m three level of rol e stra in, particular attention was given only to 

role confli ct and overload. 

Role conflict: it is competing demands arI sing ti·om diffe rent parts, (Stryker & Macke, 

1998). This paper focuses on that aspect of rol e conflict defined by convergence of 

competing demands ari sing li·om diffe rent roles: Univers ity, wo rk and family. The 

defi nition of role conflict implies that competing demands arise during particular or 

overlapping point(s) in time. When thi s occurs, the indiv idual often must choose 

which demand to satisfy, in effect privil eging one role over the other, at least for the 

moment. 

Role overload : This occurs when an individual has too many demands coming from the 

many life ro les such as student, worker, and mother. When role expectations exceed 

the person's capacities to meet them, a condition of ro le overload ex ists. 
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Chapter Two 

Review of Related LiteratUl-e 

This chapter begins with a short description of adult student population in general and 

women students in particular in uni vers ity setting. This is followed by a di scuss ion of the 

literature on the determinants of success and fa il ure of women students in higher education. 

Next to this, there is a description of the theoret ical basis for thi s study. Finally, the actual 

role situation and the support systems for adult women students with families and jobs, and 

the strategies for balancing computing demands are mentioned. 

2_1 Adult Students at the University 

Universities are experiencing increased numbers of students who manage concurrent roles in 

the fami ly, the workplace and the uni versity (Dill & Henley, 1998). These students 

frequently juggle homework and housework while trying to hold down a fu ll-time job. 

College experts group these students within the categorization of "adult students," and they 

are becoming increas ingly common on college campuses (Block, 1999). This implies that 

adult student as on" who returns to school fu ll-time or part-time while maintaining 

responsibilities such as employment, family, and other tasks of adult life. 

These adult students face diverse obstacles in universities des igned around a regular student 

role. In an exploration of stress in regular and non-regular students, Jacobi ( 1997) found that 

adult students had more time constraints and role conflicts than the non-regular students. 

However, the adult students showed less academi c stress, reported greater sati sfaction in the 

school domain, and experienced fewcr negative hea lth problems. Linville (1997) posits that 

adu lt students probably have greater se lf-compl ex ity with more varied rol es than other 

student, and thus experience less anxiety related to the success fu l performance of the 

specific role of student. As such, the adult students reduce themselves from stressful 

academic events by gaining high self-appraisal in other roles, such as parent or employee. 

Adult students' dema'1ds can add a level of stress to their already frenzied li ves (Simons, et 

al 1993). Because many co lleges and uni versities are st ill designed to serve a population of 

young persons between the ages of 18-22 who li ve on or near campus, and who are 
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supported by someone other than themselves, uni versity cu lture is bui lt upon the expectation 

that students have time to attend classes withou t other responsibilities (Dill & Henley, 1998). 

Home (1998) asserts that while regular undergraduates are able to direct most of their energy 

toward studies, adult women students frequentl y have family and wo rk responsibilities 

competing with school for thei r time, energy and financia l resources. They, on the other 

hand , have numerous outside responsibili ties , limited time, and finan cial instability. Some 

potential problems that they may encounter while attending college include unemployment, 

lack of childcare ass istance, lone liness, lac k of resources, poor or dearth of social support 

systems, and greater demands on time (Cain , 1993). 

So long as the uni versity assumes that students have few responsibilities except study, then 

programs and activities planned for regular students will not support the needs of non­

regular students (Lewis, 1998). The universi ty needs programs and services for adult 

students that provide a constructive fo undation of support to facilitate their transition into the 

uni versity setting. As Home ( 1998) said , many adult students think things will work out fine; 

they can just go to school and be with their family, only to di scover they have bitten off 

more than they can chew. 

In contrast to jobs with fixed hours and tasks, adult women students find that family and 

student work just never ends. The frequent coex istence of fami ly responsibilities and 

commitments with the demands of academ ia can create add itional chall enges and barriers to 

academic success for them (Dill & Henley, 1998). The adult women student, who typically 

occupies these dual roles, often reports feeling role confli ct and strain . 

If adu lt women student enro llment continues, these students wi ll soon make up the majority 

of the student populati on attending higher education institutions. I-rammer, Grisby and 

Woods ( 1998) suggest that with the growing num ber of adult students in urban co llege and 

university settings, comes an increased need to ci etermine ways of helping students manage 

the multiple roles of their hectic lives. I-lence, knowing the cieterminan ts of success and 

failure for women students in higher education may help not onl y fo r women students with 

multiple roles but also for institution. 
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2.2 Determinants of Success and Faillll'e fOI' Women Students in 

Higher Education 

2.2.1. Persistence 

Studies (Bean & Metzner, 1995; Lambert, 1993) note that while the num ber o f adult students 

entering hi gher education has increased by as much as 50%, the number of adult students 

leaving hi gher education without completing a dcgree is approaching 60%. In line with this, 

Cross ( 199 1) finds that historically adu lt womcn students tend to have a highl y di sappointing 

student graduation rate. In order for an institut ion to be successful in retai ning students, 

students must persist and choose to remain at the institution through the completion of their 

degree. Therefore, an inquiry into pers istence sceks to explain what influences student 

departure from college. 

Bean and Metzner (1995) developed a model of attrition (vo luntaril y leav ing an institution) 

specifically applied to adult women students. The ir model considers that the attrition of adult 

women students is affected more by sit uat ional fac tors (outside of the academic 

environment, including finances, hours of employment and family responsibilities) than by 

intcgration into the academic envi ronment. !-lence, all eviating environmental stress factors 

playa more important role in helping ad ul t women students real ize their educational goals 

than it does fo r young students. 

Stone ( 1994) assesses issues of persistence for ad ult women college students and finds that 

participants indicate that support of peers is onc of the most important factors to academic 

success and persistence. Thus, participants strcssed the importance of their peers for help 

with tutoring, obtaining books and notes, and rcceiving emotional support. Adult women 

student' s support may be largel y from fam il y, fi-i cnds, and significant others. 

In addition, according to Merriam ( 1999), lack of money is one of the two most cited reasons 

for women student attri tion . Because of pe rsonal fa mi ly resources, many of them must work 

part or fu ll-time just to meet their cxpenses. Tinlo ( 1993) proposes that the effect of finances 

on student attrition can be indirect and long-tcrm as we ll as short-term. Thus, while adult 

women students are already operating on a fixcd budget, any signi ficant famil y event can 

prompt them to withdraw from co ll ege. 
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Moreover, another determinant of attrition is academic difficulty. Academic failure reflects a 

situation in which the academic demands ofthc university are incongruent with the academic 

abilities of the student (Tinto, 1993). In some cases, academic boredom results in student 

attrition. Thus, some academic dismissals are a rcsult of a decision made by the student not 

to invest the time and energy needed to maintain minimum academic standards. Working 

takes crucial time away from study time of adu lt women students. A natural result is that 

grade point averages for working students, wi th fam ily responsibilities w ill suffer. 

In summary, adult women students often have ob li gations that hinder the devotion of time 

and effort to their studies. Self-supporting, the ad ult wo man student does not have the luxury 

of being absorbed socially, academically, emotionally, or physically in the academic 

environment. With the numbers of such students increasing, the reality is that adult women 

students are far less likely to compl ete academi c goals. 

2.2.2. Barriers 

Success of higher education may we ll depend on its ability to understand and acco mmodate 

the unique dispositional , situational , and institu tional There are many factors that hinder the 

completion of academic goals of adult wo men students. Christie and Dinham (1991) note 

that many students face simultaneous multiple demands of working, attending school and 

rearing a fa mily. These students may find it a chal lenge to stay enro lled . They present a new 

set of problems for institutions of higher education that want to attract and retain them until 

graduation . These problems are commonl y called "barriers. " Glass and Rose (1994) contend 

that these barriers challenge their ability to learn and complete their education. 

Cross (1991) identified and listed three categories of barriers, which may hinder completion 

of academic goals. "fhey are dispositional barri ers , situational barriers and institutional 

barriers. 

2.2.2.1. Dispositional barriers 

Dispositional barriers are those related to att itudcs and se lf-percep tions about oneself as a 

learner. These include: lack of confidence in one's academic abili ty, insufficient energy or 

stamina, and lack of scholastic enthusiasm (Cross 199 1 ).The setting of long and Sh011 term 

goals, as we ll as mentoring by other adu lt students may be able to serve as so lutions to these 

dispositional influences . Loeb and Magee ( 1992) imply that students wi th low self-esteem 
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who find it diffi cu lt h i adjust to college academi cs may benefit from support (facul ty, peers, 

family) that may lead to increased satisfacti on with co ll ege and enhanced self-concept. 

Marl ow, C. (1993) investi gated fac tors that affcct the persistence of adult co llege students, 

and found that familial and institutiona l supports are crucial to the persistence and academic 

success of adult students . Adul t wo men stude nts who otten attend class faithfully but have 

little time to initiate friendships may feel somewhat isolated from the institutional 

environment as a whole. Moen (1992) suggests that students persist in the ir education when 

they feel they are important to their insti tutions, and when they are sati sfi ed with their 

educationa l experi ences. 

Accordingly, Long (1993) mainta ins that nontrad itiona l students need the feeling that they 

" matter" to their colleges. "Mattering" is a beli c f" people have that they matter to someone 

else, that they are the objects of someone el se's at tention, and that others care about them 

and appreciate them. The presence of a strong support person has been entirely linked to 

academic success and retention for nontraditiona l students . 

2.2.2.2. Situational baniers 

Situational barriers are those ari sing from onc 's sit uation in life at a given time. Home and 

fam il y responsibilities, need for childcare, j ob responsib ilities, comllluting and time 

restraints impact on the learner' s total envi ron111ent. For parents with at least one child , 

situational issues of inadequate childca re, transportat ion, and child illnesses were as Illuch 

parts of the pressures of college as are .final exams and fina l reports (Parker, 1998).Thus, 

competing rol es and familial responsibilities must be realigned in order for adult women to 

focus on academic success. 

Wi th regard to the family, Home (1998) compares the family to a "greedy institution." 

Greedy institutions a:e identi.fi ed as those seeking exclusive and undivided loyalties that 

weaken ties with institutions or persons that 111 ight make claims that con fl ict with their own 

plan. As such, families can be considered grcedy institutions, requiring constant commitment 

and ava il abili ty. When the adult W0 111an desires to participate in more than one greedy 

insti tution (e .g. fa111ily, work, and educat ion) , hc or she 111ay be busy w ith an overwhelming 

number of demands and obligations. 
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On the other band, adult women students' ability to finance their co llege education may play 

an important role in attrition. Unmet finan cial aid need has been argued, and found to 

challenge a student' s persistence (Moen, 1992). This need increases anxieties associated 

with securing resources to finance the educat ion. Astin (1995) concludes that student 

persistence is positively affected by finan cial grants. Occasionally, students leave the 

university due to an inability to meet tuition pay ments. Thus, financial aid continues to be a 

major factor in the lack of student persistence. 

Moreover, employment is a situational barri er that challenges the adult women student. 

Work is a very important factor in the life of 1110st adult women students. Bean and Metzer 

(1995) and, Phillip A. (2000) assert that the number of hours a student is employed is related 

to hi s or her persistence. They agree that students who work more than twenty hours a week 

are less likely to persist than those who wo rk ICwer hours. Likewise, Astin (1995) concludes 

that students who work fewer than twent y hours a week are more likely to persist than even 

those who are unemployed. 

Furthermore, Merdinger, I. (1991) includes othe r situational barriers such as time scarcity, 

child care availability, transportation availability, and inadequate space to study or practice. 

Adult women students facing such situational barri ers need services to enhance their 

academic by allowing them to concentTate on the rol e of student. Services might include 

ass istance with transportation and ch ildcare , alte rnati ves to interrupting their academic 

program such as independent study, contract learning, and creative financial aid package 

including flexible tuition payment plans. 

2.2.2.3. Institutional ba rric,·s 

Institutional barriers (administrati ve and educational practices) consist of events and 

procedures that deter adult women students from participating in educational activities. 

Hammer, Grisby, and Woods (J 998) includes the following events and procedures that 

influence their academic progress : inadequate academic counseling, strict attendance 

requirements, and availability of tutorial services. 

Students who need access to tutorial services. career and personal counseling or access to 

academic advising may find that the services are offered onl y during weekdays and only 

during daytime hours. Thus, limited access to academic advisors , career counselors, and 
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tutorial services impact student success. Acade mic curriculums and class schedules may be 

established whereby only full- time students can successfull y complete the academic 

requirements. Such programs are not matched with students who need part-time and evening 

programs to complete their academic degrees. The perception of these challenges may hinder 

the adult women student fro m return ing the following semester in search of degree 

completion. 

Institutional understandings of students are contrary to adu lt women students' experiences 

and needs. For instance, student affairs profcss ionals learn early and often that by fostering 

student involvement, they foster student deve lopment. Il owever, the dominant definition of 

student invo lvement- "the amount of physical and psychologica l ti me and energy that 

students invest in both out-of-c lass and in-c lass ac tiviti cs is foc used on serving traditional­

aged students" (Ellen, 2003: 148). As I have discussed, adults typ ica ll y are not invo lved in 

college in traditional ways. Yet, adul t women develop and grow throughout their 

engagement in higher education. Adu lt women pcrsist against difficult odds in an 

institutional system that does not recogni ze them fo r who they are and is not designed to 

meet the ir needs. 

2.3. Role Theory: Accumula tin g and Changing Roles 

Individuals accumulate different ro les at any given stage within the life course. Throughout 

life, individuals transfer into and out of di IJercnt roles, keeping some, leav ing others behind, 

and beginning new roles (Read, et al 1988). 'f hese rol e transitions accompany transitions 

through life stages and can be easy or di fli cult, depending on the timing and social context. 

In add ition, the transition into one role can a llect the transition into another. 

Within each life stage, individual s also simu ltaneously hold many different roles. When a 

woman becomes a mother, she can also conti nuc to ha ve the roles of worker and student. A 

role cluster refers to the interconnecti on between ro les that occur within the same social 

institution (Marke l & ['rone. 1998). A woman 's ro les within the fami ly are related and often 

different in important ways from her roles in the workp lace or in school as the student. 

Hence, adult wo men ~tudents may have construc ti ve or di stractive e ffec t due to having more 

than one role . 
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2.3.1. Enrichment and Dcplction At'gu mcnt 

a, Enrichment Argument 

The enrichment process takes a constructive vi ew of multiple roles. It sees the available 

suppl y of energy as plentiful and expandable. SOIllC roles may be perfor med without any net 

energy loss and some roles may even create addit iona l energy use in that role or other roles 

(Goode, 1960). Marks (1977:42 1) said about the enrichment process, "it is a process as an 

individual increased ',islher num ber or ro les. and there was a gain or benefit f rom them 

th rough enrichment rath er than a loss through reducti on." Thus , having multiple roles Illay 

gratify since the bene fits of multipl e ro les ou tweigh the cos ts. Su pporting this, Barnett and 

Hyde (2001) presented the expansionist theory of this argument suggesting that the 

advantages of multip le rol es far exceed the ddril1len131 efrects and yield an overall helpful 

inOuence all one's we ll- being. 

At the same time, some evidence suggests that Ill ult iple roles prov ide opportunities and 

advantages, In their theory of rol e balance, Si ebe r ( 1994) fou nd that people who are able to 

full y partic ipate in and perform a number 01' different roles experience not only less role 

strain but a lso lower rates of depress ion and higher se lf-esteem and innovation. Thus, 

multiple roles are important for the development of personal ity and intellect. Women who 

hold the multiple roles of mother, student, and paid worker have better health than women 

holding none or one of these roles. 

Role sharing is likely a means through wh ich the constructi ve aspects of mul tip le roles can 

outweigh potential unconstructive conseq uences. Individuals w ith different social statuses 

and social positions , or even across social institutions, can share the same ro le. For example, 

the care of children is often considered to bc the role of m others; however, fathers, 

employers, and government can all adopt the care giv ing role (D ill and Henley (1998). When 

they do, women are better able to competent ly fill and benefit from roles as both workers 

and mothers and experience less rol e strain and st ress . 

In summary, studies have shown that multip lc roles can provide multiple opportunities to 

experience success and an overall sense o r pcrsonal wel l-be ing (Home, 1998; Johson, 

Schwarz & Bower, 2000).The adu lt women students showed less academic stress, reported 

greater satisfaction in the school domain , and experienccd fewer negative health problems. 

Linvill e (1997) pos it~ that adult students pro bably have greater self-complexity with more 
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varied ro les than the traditional student , and thus experi ence less anx iety related to the 

successful performance of the specifi c rol e or student. As such, the adult women students 

moderate themselves from stressful academic events by gaining high self-appraisal in other 

rol es, such as parent or employee. 

b. Depletion Argument 

According to Stone ( 1994:19), the depleti on argul11cnt of inter-ro le conflict, is defined as the 

"simultaneous occurrence of two (or morc) sets of pressures such that compliance with one 

would make more difficult compliance wi th another." Opposing pressures arise from 

engag ing in multiple roles, and these pressurcs can bc incompati ble by requiring different 

roles to compete for a person's limited time resources as wel l as the strains associated with 

one or more roles. This means multipl e ro les could compete for a person's time where time 

spent on activities within one role could not be devoted to acti vi ti es within another role. 

Similarly, as Lobel (1991 :653) di scussed, thi s practical view of role investment placed one 

rol e against another " ... time invested in one role reduces time devoted to another." This 

could occur in two different ways. First, ti me pressurcs assoc iated with one role may make it 

physicall y imposs ible to comply with cxpeetat io ns from another role. Second, time pressures 

may also produce a preoccupati on with one ro le wh il e attcmpting to meet the demands of 

another role. 

Role demands would not be met if a person was physica ll y absent from a role or was 

mentally preoccupiecl with another role (Greenhaus & l3eutell , 1995). Therefore, the 

depletion argument was based on research that examincd the confli ct among work, school 

and famil y roles in an individual's life. Individua ls' engagcment in multiple roles in response 

to role demands caused strain and stress . 

2.3.2. Role Theo."y and Role Str ain: T heoretical Framework 

The theoretical foundati ons o f thi s stud y come rrO I11 the wo rk of several authors in the area 

of rol e strain. Goode ( 1960:483), a Im~ or theori st in thi s fi eld , defines ro le strain as "the felt 

difficulty in fulfilling rol e obligations". Th is au thor viewed role confli ct and role strain as 

being related. Goode (1960) believed that mul ti ple ro lc obli gations can be a source of role 

strain. I-Ie hlrther postulated that, even though the total scI of role ob li gations is probably 

unique for every individual , the indi vidua l may [ace dirl'c rent types of ro le confli cts which 
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she feels as role strains. The individual is li kely to face a wide, distracting, and sometimes 

conflicting array of role obligations and that il'the individual conCorms fully in one direction, 

fulfi llment in another direction wi ll be difficul t. 

Strain, often conceptualized as an unhelpfu l emotional respo nse to stress, could result in 

depression or negative affect (E ll en, 2003). Jr one transfe rred the depleti on argument to the 

work-student domain, then stressfu l exper iences at work could sugges t unconstructive affect 

that was then transported to the school sct tin g. Accordi ng to Edwards and Rothbard (2003), 

strain based conflict could occur when parti cipation in a role produced strain that hindered 

ro le performance in another role. Strain based con lliet ex ists when strain in one role affects 

performance in another role due to the incompatibility bctween the ro les. Thus, any wo rk or 

school role that produ-:oed strain contributes to a work-schoo l confli ct in co llege students. 

Further more, the available research on ro le strai n. a pcrce ived difficu lty in meeting role 

demands, while limited, concludes that it is vcry intcnse for women with three roles (Home, 

1998). Some adu lt women students attempt to managc more than three roles: wife, mother, 

employee, daughter/caregiver to parents, and student. Managi ng these five roles is extremely 

demanding. Of all the competing rcqucsts f<Jr hcr time and energy, her family and her 

university, both "greedy institutions," make the most intcnsely confli cting demands (Lewis, 

1998). Both demand her constant ava il ability, exc lusive loya lty, and hi gh flex ibility. 

Goode (1960) identified the followi ng types or sources of rol e strain: First, ro le demands are 

required at particular times and placcs. Second, al l individua ls interact in many role 

relationships, with different obligati ons for each relationship. Third, each relationship 

demands several activities wh ich may incl ude inconsistencies. Lastly, many role 

relationships are role Jets , meaning that in an y onc sct, thc individual engages in several role 

relationships. Because the indi vidual is likely to face a wide array o f role obligations, the 

individual's total ro le obligations are over demandin g. 

In summary, understandi ng how peoplc attem pt to ba lance their many ro les can be viewed 

through the lens of the role theory (Kahn et a l. . 1994). The theory postulates that each 

individual holds a certain pos ition in an organ ization. which carri es with it a number of 

duties, responsibi lities, rules, regulati ons and generally expccted behavioral patterns. This 

set of expected behaviors is defined as a ro le. Engag ing in multiple incompatible roles often 

results in ro le confl ict and role ove rl oad (Hamll1cr. Grisby, & Woods, 1998). Role confl ict 
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and Role overload ar( two of the most wc ll -known role thco ry concepts . Role overload and 

conflict often lead to difficulties with mcct ing rolc cxpcctations, known as role strain (Goode 

1960). 

Home (1998) reports three dimensions of role stra i n among wo men: 

Role conflict from simultaneous, incompat ible dema nds; 

Role overload, or insufficient timc to mcet all dcmands; and , 

Role contagion or preoccupation w ith onc ro lc wh ilc performing another. 

Increases in roles, demands, and time con fl icts arc assoc iated with high stress, anxiety, and 

depression for adult female students (Ca rney-Crompto n & Tan, 2002). Mothers of young 

children experience more role contlict and gu il t ove r be ing unava il able to their children 

(Terrell , 1990). Women with lo w incomc report mo re role contl ict (I-lome, 1998), perhaps 

because of the lack of funds to ease the multi ple task ass ignments. 

Full-time students report role overload, and student, fam ily, and job demands all contribute 

to role contagion (Home, 1998). Many fu ll -timc students are unable to fully anticipate the 

effects of their combined role demands . in contrast to jobs w ith fixed hours, student and 

family demands never seem to end. Carcgivcrs may be more vulnerable to role contagion 

because of the guilt associated with the dcmands of their other rol es (I-lome, 1998). For the 

purpose of the researcher study, from three dilllcnsions of ro le strain parti cular attention is 

given to role conflict and overload. 

2.3.2.1. Role Con fl ict: Concep ts, Causes and Consequences 

The combined role of simultaneously be ing a workcr and a student refl ects the multiple roles 

concept, with each role demanding different sets of obligati ons. Conflict ari sing from 

work/non work is characterized by tbe inabil it v of an individua l to success full y participate in 

two or more roles that are someho w mutua ll y incompatiblc in some respects (Greenhaus & 

Beutell , 1995). Role conflict is the simul taneous occurrence of two or more sets of roles that 

are contradictory in nature. The zero-sum app roach is one explanati on for thi s mutual 

incompatibility. This approach suggests that givc n the limited time and energy available to 

people, the time and energy spent in one doma in (e.g. paid work acti vity) is always 

unavailable for other domains such as schoo L social. or family respo ns ibilities (Tinto, 1993). 

As adult women try to fulfill their roles as stll('cnts, wo rkcrs and other adult responsibilities, 
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they are at high ri sk of role confl ict. School activi ti es may connict with other nonschool 

acti vities , and vice versa. 

In addition, ro le contl ict occurs when de ma nds assoc i at cd wi th one role interfere directly 

with one' s ability to satisfy the demands of anot hcr role. Role conflict defined as 

convergences of competing demands ari sing I"rom di frercnt ro lcs (S tryke r & Macke, 1998). 

The definition of role conflict implies that compcti ng demands arisc during particular point 

in time. 

Role conflict describes an incongruit y bctwecn the expecta ti ons of one role and those of 

another. Increases in ro les, demands, and ti me conflic ts arc associatcd with high stress, 

anxiety, and depression for adult womcn studcnts (Carney-Crompton & Tan, 2002). Mothers 

of young children experience more rol e conl1ict and gui lt ove r being unavailab le to their 

children, these may create high stress anci dcprcss wh il e she attends her study. 

Following the definitions of the role connict concepts, those which impose limits on when 

particular types of activities may be uncic rtakcn will influence fee lings of role conflict. As 

Coverman ( 1999) stated that there are "rolc contex t" variablcs wh ich are factors which 

structure work and parent roles and role rcsourccs. First, ractors which structu re work and 

parent roles: as the degree of work fl cxibil ity dce reases, fce lings of role con fl ict will increase 

because of the limits on when activiti es may be undcrtakcn. Sccond, role resources : access to 

particular kinds of resources may make it cas icr to satisfy ro le demands, as having these 

resources may allow some problematic tasks to bc delcgated. Those who have someone 

outside of the home to do emergency babysitting or to run emergency tasks are likely to 

report less frequent feelings of rol e conl1 ict, since thosc resourccs he lp one to respond to 

demands that arise suddenly and unexpcctcd ly. olkn when onc is otherwise engaged. 

The predicted consequences of role conll iet on psycho logical well-being rest on the 

assumption that it is the meanings peoplc assi gn to ro lc experiences, and not the factors that 

influence exposure to role conflicts, that inn ucncc psychologica l wel l-be ing (Thoits, 1996). 

Thus, people who report greater feelings of role connict should rcport s ignificantly lower 

levels o f psychological well-be ing compared to those who experience these fee lings less 

frequently. Role conflict will havc the grcater clTect 011 wc ll-being. Thi s is because role 

conflict, or direct interference betwcen roles (i .e ., wo rk school, and famil y), is more difficult 
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to manage, because the demands occur (and need to be satisfied) simultaneously. Various 

psychological and physical problems can fo llow from role confl ict. 

2.3.2.2. Role Overload: Concepts, Causes and Conseq uences 

Role overload occurs when an individual has too many role demands given the time 

available to satisfy them (Coverman, 1999; Pearlin 1999). Role overload refers to a process 

tied to a wider span of time-the vo lume oftasks is si mply too heavy given the time avail ab le; 

however, the individual generall y has wider opportunity in deciding which are tended to and 

which are forgone (or reso lved unsatisfactoril y) . 

The experience of lacking the resources, including time and energy, needed to meet the 

demands of all roles resulted in role overload. This may reflect the opportunity to satisfy the 

demands of some roles at the expense of other role expectations. Full-time students report 

role overload, and student, fa mily, and job demands all contribute to role overload (Home, 

1998). Many fu ll -time students are unable to full y anticipate the effects of their combined 

role demands. 

Those which simply describe the vo lume of activities (actual or potenti al) will tend to 

influence feelings of role overl oad. As Coverman (1999) stated that there are "role context" 

variables which include three sets of measures: time investments in role activi ties, factors 

which structure work and parent roles and role resources. First, time investments in role 

activities are the actua l ti me spent in particular rol e activities increases, an indicator of the 

vo lume of role demands , fee lings of rol e overload will increase. 

Second, facto rs which structure work and parent roles and role resources include other 

structuring factors likely influence the vo lume, rather than the timing of role demands, 

incl uding the num ber of hours usuall y worked per week, the number of children , and the age 

of the youngest child. Greater work hours should increase feelings of role overload , as 

should greater num bers of children and hav ing younger children. Third , role resources, 

respondents who have paid household help are expected to report less frequent feelings of 

role overl oad, as some of the volume of their tasks is delegated. 
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2.4. Multiple Roles of Adult Women Students 

With the growing nUL lber of adult women students in higher education institutions comes an 

increased need to determine ways of helping these students manage the varied aspects of 

their li ves. Wo rk , school, and famil y role are a parti cul ar concern to uni versities with an 

increasing adult student population. Students are likely to maintain wo rk and/or famil y 

responsibilities in addition to those responsibilities related to school (Hammer, Grisby and 

Woods, 1998). Anyone of these roles is usuall y rega rded as a full-time or primary role, and 

can result in stress and strain on the adu lt wo men student. 

Furthermore, according to Cross ( 199 1) in some instances, adult wo men students often 

experience stress trying to fulfill their multiples roles as student, as mother, and al so as 

wo rker. They fi nd it di ffi cult to balance the demands outs ide of co ll ege, such as family and 

work, with the demands of academic life . Not on ly do these wo men retain primary 

responsib ility fo r fa mily work but many must also continue their employment in time 

(Lewis, 1998; Napho lz, 1995),). As a result, these students may be caring for young families 

or elderly relati ves , while continuing to be sole providers or co-contri butors to their families' 

well-being. It is not surpri sing that women drop out o f uni versity more often than men for 

non-academic reasons or that multiple rol e wo men are more vulnerable to role strain . 

Personal and institutional support can reduce rol e strain and make the difference between 

continuing participati on and dropping out (Lewis, 1998; Mikolaj & Boggs, 199 1). 

Adult women have problem d iffer from those of younger students and male reentry students. 

Problem of reentry women typical ly are more related to aspect of fe minine sex role 

sociali zation. Because women are soc iali zed to bear primaril y responsibility for family 

responsibilities, and child rearing a return to school often creates signifi cant rol e strain and 

fee ling of gu ilt, inadequacy, and self blame over diffi culties in handling multiple roles 

(Lewis, 1998 ; Napho lz, 1995). 

However, Phillip (2 ')00) has examined the potenti al constructive and unconstructi ve 

consequences fo r women of combining paid work and fa mil y roles. Whether multiple roles 

are constructi ve or unconstructive for wo men depends on many factors in women's lives, 

such as conditions of the work, condition of the school, conditions of their family roles, 

including the num ber and agc of children, and soc ioeconomic background. Thus, life 
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situati ons and ta ngible supports have influential factors fo r adul t women with family and job 

in constructi ve and unconstructive consequences. 

2.4.1. The Multiple Role Expcricnce: Actual Role Situation 

Researchers have id :ntifi ed some li fe situati ons which may influence these women 's 

vulnerability to stress and stra in which might be the cause of drop out of college. Voydanoff 

(1 993) notes that certain women may be more vulnerable to rol e strain because of their 

demandi ng life s ituations. Increased vulnerabil ity can be related to demanding family 

situati ons, such as single parenting, having yo un ger children. 

Results of Glass and Rose ( 1994) study indicated that age had li ttle to do with the role 

experi ences of the women studied. Number of roles and life stage showed significant 

rel ati onships with the rol e variables. Both we re related pos itive ly to the presence of rol e 

confl ict. In addition, there were generall y constructi ve relati onships between number of 

rol es, li fe stage, sati sfaction, and happiness . Similarly, Schmidt and Scott (1996) researched 

rol e strain experienced by mothers returning to work foll owing the birth of their first child 

and fo und age to no t be signifi cantly correlated wi th the leve l of role strai n experienced. 

The literature report; have conflicting results when stress is studied in relati on to age. 

Baruch et a l (I983) studied women with va rious role combinations and found that women 

in their thirti es have become a stress-vu lnerable group due to the needs of young children 

and their own needs to advance their careers. Contrary to thi s, Hemmelgarn and Laing 

( 199 1) researched ro le strain experi enced by mothers returni ng to work fo llowing the bi rth 

of their fi rst child and found age to not be significan tly correlated with the level of role 

strain experienced . 

Single parents and mothers of yo unger children can experi ence higher overl oad and work­

famil y conflict because of their li fe situation. Parents feel guilt about be ing unavailable when 

their children need them, with mothers o f children yo unger than thirteen fee li ng the most 

confl ict (Carney-Crompton & Tan, 2002). The age of the chi ldren may well determine the 

persistence of wo men in hi gher education. Those with older chi ldren may persist to 

graduation, whereas those with young children may interrupt or stop thei r educat ion. Once 

children are over thirteen years of age, ro le strai n decreases. 
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Further more, fami ly ro le characterist ics impacting family demand . I-lours spent providing 

cares in the fam il y have been shown to signi fi cantl y affect FlW (family interferes with 

wo rk). Carl son and Perrewe (1999) argue that number of chi ldren should directly affect 

demand. Being responsible for child ren in the home req uires allocati ng ti me and energy in 

prov iding for their day-to-day needs. Neve rtheless , Kossek and Ozeki (200 I) found 

signiti cant relationships between the number of children li ving at home and FIW, lending 

ind irect support. Also, fami ly should include depe ndent re lationships (e.g. grandparents) that 

might directly affect iamily demand levels. 

Marri ed indi viduals should have more fam il y demand in the form of ob li gati ons to a spouse 

that individua ls who are not marri ed (Frone, Russe ll , & Cooper, 2000). In general, hours in 

care giving, number of ch ildren li ving at ho me, number of dependents (other than chi ldren) 

living at home and being married will be certainly related to famil y demand. According to 

Fe ldman ( 1993), the effects of marital status upon the student role depend upon the spouse 

role. Fe ldman also noted that there is a connict between the role of wife and the role of 

student, thus marriage has a dramatic effect upon the role of women. 

Berkove ( 1999) also studied husband support as a factor contributing to stress In wo men 

returning to co llege. The women who reported fee ling the least stress were those who saw 

their husbands as ho lding more libera l alt itudes regard ing women's roles and capabilities, 

those who reported that their husbands were supportive of their schooli ng, those whose 

husbands supported them financiall y, and those whose husbands were involved in household 

tasks. 

Women with low income report more role confli ct, because of the lack of funds to ease the 

multiple task assignments (I-lome, 1998). The hi gher a wo man's income is, the better ab le 

she is to rep lace herse lf at home, especiall y with tasks such as housekeeping. Finances playa 

significant role in the ability of adu lts to complete their academic goals. [n add ition to tuition 

and related expenses, parents with young chi ldren may have to pay for ch ild care while at 

work and in class . Lower-income fami lies cannot afford such services as child care or 

summer camp while schoo l is out of sess ion (Terrel l, 1990). 

Household income and the financia l aid received by the student are all variab les that 

determine the persistence rate of adult women students (Carney-Crompton & Tan, 2002). 

Although other va riables can be negotiated, income leve ls cannot. The bas ic needs of the 
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family , like food and rent or mortgage, take priority over educational outlays. Women with 

low income report more role conflict perhaps because of the lack of fu nds to ease the 

multiple task ass ignments. 

Schmidt and Scott (1996) cite other life situations such as fu ll or part-time student and 

employee status as effects on role strain. Research has shown that people experi ence a great 

amount of stress in coping with the demands of wo rk, resulting in unconstructive 

consequences both on and off the job (Frone & Cooper, 2000). These unsupportive 

consequences may al so ex ist when people attempt to balance work , fami ly and student roles 

simultaneously. 

Greenhaus and Beutell (1995) define the confli ct in which rol e pressures from the work and 

family domains are mutually incompatible in some respect as "inter role confli ct." The 

demands of one role are made more difficult by requirements of the other role. Smith (1991) 

implies that women must also cope with institutional obstacles such as inconvenient 

schedul ing or locations, as we ll as procedural ri gidity regarding degree completion. These 

include occupying a j ob with long, unpredictable or inflex ible hours in an organization 

which is intolerant of interference from other rol es. 

Work characteri stics impacting work demand. Working more hours means that the employee 

is at wo rk for more hours and may have more work duties and has less time for other 

activities (Greenhaus & Beutell , 1995). As hours increase, one should increase one's level of 

perceived wo rk demand. 

2.4.2. Suppurt System for MUltiple Role Adult Women 

When an individua l has high demands from different roles especial ly from famil y, work and 

school, these demands may increase role conflict and overload from incompatible and 

simultaneous demands. However, Affective and tangible support can reduce the impact of 

stressful life situations (Krahn, 1993). This strong and tangible supports can make strain less 

harmful or decrease its effects. Both received and perceived supports are important as 

tangible types of support. There are different sources of support for adult women students 

with fa mily and job, but thi s researcher study focus on three sources : co llege, fami ly and 

workp lace supports. 
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& Boggs, 199 1; Lewis, 1998). However, Very li tt le has been documented in the area of adul t 

women students with families and jobs returning to school and the subsequent role strain 

experienced. It is not clear to what extent un ivers ity adaptations des igned to ease the work­

study interface are helpful to women seeking to accommodate fam ily needs. 

In addition, those women who do have multiple roles are themselves adverse group in their 

family responsibilities, socioeconomic background, age, work status, dependent person, and 

educational and career continui ty. Rice and Meyer (2002) stated that some may need spec ial 

services to help them succeed in spite of such situations as low income or single parent 

status. As there is liUe research indicating which li fe situations and insti tutional supports 

make a diffe rence, it is diffi cult to adapt services to these students' need those who do have 

famil y, education and work responsibilities . Developing appropriate response requires 

knowledge of which a student is more vu lnerable to ro le conflict and overload, and which 

kinds of support ease it. 

As previous studies concerning multiple roles, role conflict and role overload have yielded 

insuffi cient resul ts, more research needs to be done in thi s area. Specifica lly, there is a need 

to identify the importance of specific life situations and institutional supports in predicting 

role conflict and overload. Since th is can ul timate ly affect the perfo rmance of the work 

fo llowing graduation and can contribute to the profess ion after graduation. 
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Chapter Three 

Research Design and Methodology 

The purpose of thi s study was to examine the level or amount of role conflict and overload 

as well as to identify the importance of specific li fe situations and tangible supports in 

predicting role confli ct and overload in adu lt women students in AAU, College of 

Commerce. The researcher of thi s study bases the inquiry on the assumption that co ll ecting 

diverse types of data provides the best understanding of the research problem. Accordingly, 

in thi s study a combination of quantitative and qualitative methods were employed. 

This chapter consists of the design, research setting, subj ects, sampling methods, 

instruments, data gathering procedure, analys is of data, and pilot stud y. 

3.1. The Study Design 

The researcher has employed a mixed methods design consists of quantitative and qualitative 

approaches .The quantitative study method focus on gathering, organizing, analyzing and 

interpreting the 11lunerical data, with specific survey method of inquiry. Calderon and 

Gonzales (1993) said that descripti ve survey research is the preferred type of data collection 

procedure because it uses formal instruments to study preferences, attitudes, or practices of a 

sample. It describes with emphasis what actuall y exists such as current condition, practice, 

situation, or any phenomena. Since the researcher' s study was concerned with the present 

status of the role conflict and overload in adult women students in AAU, College of 

Commerce, the descripti ve survey method of research was the most appropriate method to 

use. Hence, questi ol1lJ'\ire was used to gather relevant data. 

The qualitative method was utilized as supplementary method for co llecting data in order to 

support the analys is and interpretation of the findings obtained through quantitative 

approach. Creswell (2005) said one can not progressively investigate one aspect after 

another of the independent variable to get closer to the real cause. The specific instrument of 

inquiry that was used in qualitative approach was interv iew. This enab led the researcher to 

develop a level of detail about the individual and to be high ly involved in actual experiences 

of the participants. 
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3.2. The Research Setting 

The study area for this research is Addis Ababa. The reason for the selection is that one of 

the Universities in Ethiopia started continuing education early. Research setting was AAU, 

Commerce College. Currently, there are 6 departments in the College of Commerce which 

present evening education for 1821 female part time learners (AAU, 200 1 E.C).Those adult 

women students with family and job responsibilities in the college were first identified by 

using questionnaire prepared for this purpose. Both yd and 4th year extension ad ult women 

students were included. 

3.3 . The Sample and Sampling Technique 

3.3.1. The Sample Size 

The total sample size included in 3"1 and 4th year adult women students attending the 

extension program in the College was about 130.This was about thirty percent(30%) of the 

total target population. In addition, nine adult women students were randomly selected by 

using lottery method for interview. 

3.3.2. Sampling Techniques 

Three different sampling techniques were employed in the study. These were purposive, 

stratified, systematic sampling techniques. Currently, there are 6 departments in the College 

of Commerce (AAU, 200 I E.C). To make the study manageable, the researcher focused on 

the target population of adult women students (706) who were pre-2007/08 entry students. It 

was believed that students with two or more years of study in the college would have 

sufficient experience to provide relevant information to this study. 

Accordingly, those 433 women students were identified whether or not they have family and 

job responsibility thr.)ugh a questionnaire prepared for this purpose. Those 130 (30%) of 

adult women were selected from the group of students mentioned above using systematic 

random sampling techn ique. Concerning sample year, to ensure fai r representative of adu lt 

women students from 3rd and 4th students, stratified quota sampling teclmique was employed. 

Out of 225 3rd years and 208 4th years, 68 and 62 (30% from each group) students were 

selected respectively. 
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Table 1: Number of Adult Women Students 

Department Women students Women students 
with families and jobs 

3rd year 4th year 3rd year 4th year 
ACCT 102 96 87 70 
AMTS 95 9 1 6 1 76 
BAIS 83 46 45 2 1 
FNDE 13 33 6 12 
MM 45 59 18 17 
PSM 20 23 8 12 
Total 225 208 

Concerning sample participants for interview, 9 adult women were also randomly selected 

by using lottery method. 

3.4. Instruments 

To get adequate information for the study, two types of instruments namely, questionnaire 

and interview were used in thi s study. 

3.4.1. Questionnaire 

One of the forms of data collection instrument was questionnaire which enables one to 

gather information faster than any other method. The questionnaire was used to collect 

information about the role conflict, role overload, tangible support and demographic 

characteristics of adu lt women students. It contained open ended and closed questions to 

obtain background characteristics of the participants. Moreover, it was made up of several 

scales that assess role conflict, role overload, and tangible supports. 

Adult women students' role conflict scale 

This measure was composed of 15 items Likert-type scale designed to measure the role 

conflict. 9 items were constructed and developed by researcher from relevant and related 

literature in the fie lds. In addition, 6 standard ized scales which were used by previous 

researchers (Coverman, 1989; Barnett & Baruch, 1985) were employed. Modifications were 

made to fit in to the selected participants. 

Adult women students' role confl ict was a five-point scales in which the participants were 

asked to mark each statement by choosing one of the five alternatives: strongly agree (SA) = 
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5, Agree (A) = 4, undecided (U) = 3, disagree (DA) = 2 and strongly disagree (SD) = l.To 

determine the total score of an individual, the value of each item were added. An adult 

woman student is cons idered to have high role confli ct, if she has got a mean role conflict 

score value of greater than 3.5 (greater than 52.5 in a 15 item of 5-point scale, 3.5x I5=52.5) 

and low role conflict if she has got role confli ct scores of less than 2.5 (less than 37.5).In 

addition, Adult women students' role confli ct scale demonstrated an internal consistency 

Cronbach alpha reliability of 0.79 (see Appendix G). 

Adult Women Students' Role Overload Scale 

This measure was constructed and deve loped by the researcher from relevant and rel ated 

literatures . This scale was a 10 item of 5-point scale specifically used to assess respondents ' 

perceptions of having too much to do on fi ve point scale (5=strongly agree, 4=Agree, 

3=Undecided, 2=Disagree and I=strongly agree). 

An adult woman is considered to have high role overload if she has got role overload mean 

score value of greater than 3.5 and low, hav ing a mean va lue of less than 2.5. In other 

words, since there were 10 role overload items, role overload mean value of greater than 35 

(10x3.5=35), was considered as having high role overl oad, less than 25, low role overload. 

Furthermore, the adult women students' role overload scale demonstrated Cronbach alpha 

reliabi lity of 0.82 (see Appendix G). 

Tangible supports scale 

This measure was a Likert- type des igned to measure adult women students' tangible 

supports from workplace, family and college on a 5-point scale (ranging from strongly agree 

to strongly di sagree). This measure contained 15 items from which 5 items for measuring 

each tangible support (workplace, family, college). It was developed by the author ii'om 

relevant literature in the fi elds. In addition, this scale had Cronbach alpha reliability of 0.81 

(see Appendix G). 

3.4.2. Interview 

Interview was made to supplement, enrich and crosscheck the data obtained through the 

questionnaire. Face 10 face interview was conducted with nine adult women students. 

Interviewees were guided when they left the main themes during interview. The interviews 
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were conducted by researcher himse lf. The interviews were tape recorded and transcribed 

precisely. 

3.5. Pilot Study 

The instrument was prepared for tryout after pass ing many processes. The processes include 

collecting items and developing instruments, formulating in to scales and questions. Then, 

there were forward and backward translations before distributing. After preparing the 

instrument in Engli sh, it was translated in to Amharic by Engli sh Language postgraduate 

students for the ease of communication with the participants. The instrument was also 

translated back in to English by Engli sh Language post graduate students. Minor differences 

were observed and corrected through discussion held among these translators and the 

researcher. Before the actual data collection, the instruments were submitted to the advisor 

of the researcher for evaluation, and then the draft instruments were made ready for pilot 

test. 

The main objective of the pilot study was to test and improve the instruments. Since most 

items of the measure were developed from literature, checking their reliability was 

necessary. In doing so, the questionnaire was distributed to twenty adult women students 

with famili es and jobs in College of Commerce. The data obtained were analyzed by using 

SPSS version 15.0 to see the reliability. 

Reliabilities found from the pilot test were acceptable to conduct the study. This resul t is 

consistent with Brace, Kemp and Snelgar (2006) finding. The following table shows the 

Cronbach alpha reliability and the numbers of items improved in each scale (see Appendix 

G). 

Table 2: Summary of Reliabi lity of the Scales 

No Scale Reliability (Cronbach Number improved Items 
alpha) of items 

1 Role conflict 0.79 15 q2 and ql5 
2 Role overload 0.82 10 q21 and q25 
3 Tangible support 0.81 15 q29, q3 1, and q37 
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3.6. Data Gathering ProcedUl'e 

An offic ial letter from the department of curriculum and instruction, "To whom it may 

concern" was taken. Academic dean of the College accepted thi s letter and addressed the 

letter to the respective individuals and departments. Participants were informed about the 

objective of the study and asked to participant in filling the questiOlmaire. Then, the 

questionnaire was distributed and participants agreed to fill and return within one week. 

They were made not to discuss on items as the responses of one student may be influenced 

by the other. 

Though the questionnaire was administered to 130 adult women students, the analysis was 

made using 110 students, from 20 questionnaires, 12 questiol1l1aires were discarded because 

the respondents gave inappropriate information, and the rest 8 were not returned from 

respondents. In addition, the interview was done with nine students by asking their 

permission. Then, the researcher recorded their response by using tape recorded. 

3.7. Analysis of Data 

The researcher has attcmptcd to analyze the data by breaking up the whole study into its 

constituent parts according to the specific questions under the statement of the problem. 

Based on the type of instrument employed and the nature of questions set, the following 

methods were used in the study. The data collected through the questionnaire were entered in 

to the computer using the SPSS 15.0 (Statistical Package for Social Science) software 

program to analyze the data. From descriptive stati stics, mean, standard deviation, and 

percentage were computed to see the general pattern of the variables and demographic 

characteristics. 

Moreover, from inferential statistics, univariant analyses were also utilized in order to 

examine the significant contribution of each independent variable to the dependent variable. 

The obtained difference was tested for statistical significant at 0.05 levels. This level is 

conventionally used in social science researches. Then, step-wise mUltiple regress ions were 

employed to assess the rel ative predictive power of independent variables to the dependant 

vari ables. The most important in thi s analys is is that different variables have significant 

influence on role conflict and overload. Furthermore, the data obtained through interview 

were presented verbatim (word for word) as direct quotation and ana lyzed quali tatively. 
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Chapter Four 

Data Analysis, Presentation, and Interpretation 

This section describes analysis, presentation and interpretation of the findings as they relate 

to each research question in the di fferent domains. 

4.1. Description of the Sample 

Table 3: Characteri stics of Respondents 

No Variables Category Frequency Percent 
I Age Below 30 49 44.5 

31and above 61 55.5 
Total 11 0 100.0 

2 Work Status Full-Time 84 76.4 
Part-Time 26 23.6 
Total 11 0 100.0 

3 Income 0-1000 39 35.5 
Above 1000 7 1 64.5 
Total 11 0 100.0 

4 Marital Status Unmarried 25 22.7 
Married 85 77.3 
Total 11 0 100.0 

As can be seen from Table 3, a total of 11 0 women students which almost more than half 61 

(55.5%) of the respondents lies in the age range 31 and above. This age range seems to be 

within the normal evening college age. However, thi s is the age range when adult women 

manifest many socia l and psychological problems. This is more clarified in the study of one 

of the educators (Barnett and Baruch; 1987). The age above 30 is when women population 

supposed to learn with family and job responsibili ties which adversely affect their academic 

progress. Therefore, i: is time when ad ul t women with fa mily and job responsibilities need 

proper guidance and orientation to adjust themselves to their school, work and fa mily 

enviroru11ent. 

Regarding mari tal status of adu lt women students, as shown in Table 3, the majori ty 8S 

(77.3%) of partic ipants were marri ed. For thi s, most of the participants of the study have at 

least two ro les or responsibi lities such as family and job. 
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Three-fourth 84 (76.4%) of these women wear employed full-time work status. Thus, adult 

women students who are working in full-time may not suffi cient time to study in college 

compared to those who are working in part-time. More than half of the total participants 71 

(64.5%) had a family gross income of over birr 1000 Ethiopian. 

Table 4: Family Background 

No Variables Category Frequency Percent 
I Number of Children No child 22 20.0 

One or two Child 72 65.5 
Three or more 

16 14.5 
Children 
Total 110 100.0 

2 Havi ng dependant Yes 31 28.2 
person No 79 71.8 

Total 1 10 100.0 

3 Have a Child with Yes 14 12.7 
Special Need No 96 87.3 

Total I 10 100.0 
4 Provide Care for an Yes 23 20.9 

old age Parent or No 87 79. I 
Relative Total I 10 100 

About three fourth were caring for dependent person in home as indicated in Table 4. This 

means there is sufficient information from participant for the study concerning family 

demand. Most mothers 78(80%) had one or more ch ildren and aimGst more than 90% of the 

participant were not providing care for an adult or child with disabilities. There were large 

numbers of participants who do not have people with special need and dependent relative in 

their home. 

4.2. Adult Women Students' Role Conflict 

To examine the role conflict of adult women students, a role conflict scale containing 15 

items with 5-point response was administered to adult women students. Based on the 

responses given for the role confl ict items of the questionnaire, the individual mean scores 

were computed. To d :termine the total scores of an individual , the value of each item were 

added. A student is considered to have high role conflict, if she has got a mean ro le conflict 

score value greater than 3.5 (greater than 52.5 in a 15 item of 5-point scale, 3.5x 15=52.5) 

and low role conflict if she has got role conflict mean score of less than 2.5 (less than 37.5 in 

a 15 item of5-pont scale, 2.5xi5=37.5). 
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The role confl ict of adult women students were determined by mean score values. 

Accordingly, from the respondents to statements, individual mean score was computed. 

Those individual with mean score value greater than 52.5 were considered as having high 

role con flict, and those with the mean score values of less than 52.5 were considered as 

havi ng low role confl ict. 

Table 5: Parti cipants who have High and Low Role Conflict 

Role Conflict Number Percent 

High Role Conflict 65 59.09 

Medium Role conflict 28 25.5 

Low Role Confli ct 17 15.5 

Total 110 100.0 

As indicated in Table 5 from the total 110 participants, 65 (59.09%) have high role conflict 

and 17(15.5) have low role confli ct, wh ile the rest 28(25 .5) have medium role conflict (see 

Appendix E). More than half of adult women students experienced high level of role 

conflict. Th is indicates that, multiple role obligations may be a source of role conflict. As 

adult wo men try to fulfill their roles as students, workers and other adult responsibilities, 

they are at high ri sk of rol e conflict. School activities may conflict with other nonschool 

activities, and vice versa. 

In agreement with these, data obtained through interview indicated that the participants have 

vari ous daily responsibilities: jobs, famil y and college. All participants from interview 

experienced demands on their time. They oftentimes find themselves in a double bind. 

Without a college education, they may find themselves unable to provide for themselves and 

their children; however, attending college may cause financial , emotional and personal 

diffi culties by adding add itional stress to their lives . 

The possible reason for high role conflict may be the factors impeded the academic progress 

of the adu lt women participants as they attempted to keep up with the daily demands of their 

lives. This findin g from interview indicates that there is a need for students to have 

ass istance with management o f family demands in order to alleviate some of the situational 

barriers as experienced daily by student participants. Whereas, situational factors such as 

finances, fa mily, and lack of time interfere with persistence, it appears that the commitment 
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to the institution and determination of these adult women students superseded the external 

factors. 

Adult women have problems different from those of younger students and male students. 

Problems of reentry women typica ll y are more related to aspect of femini ne sex role 

socialization. Because women are sociali zed to bear primaril y responsibility for famil y 

responsibilities, and child rearing a return to school often creates significant role strain and 

feeling of guilt, inadequacy, and self blame over difficu lties in hand ling multiple roles 

(Lewis, 1998; Napho l -~, 1995; Voydanoff, 1993). 

Inconsistent results have been obtained by researchers studying multiple ro les and role 

conflict. Tlu'ough interview participants pointed out that they al so attribute confidence in 

themselves as being beneficia l to their success. Marta reports, "College is hard sometimes, 

but if you have the determination and mindset, you can do it. Being a parent will not stop 

me from completing college - it only slows me down." For the most part, these participants 

di scussed their commitment to receive a degree as being important to their success. 

In agreement with thi s, Susan ( 1998) stated that people who are able to full y participate in 

and perform a number of different roles experi ence not onl y less role conflicl but also lower 

rates of depression and higher self esteem. This means multiple roles are important for the 

development of personality and intellectual. These di screpancies of present study and 

previous studies may be due to cultural, time, population, and methodological differences at 

least in part. 

4.3. Adult Women Students' Role Overload 

To assess adult women students' ro le overload , a scale containing 10 items with 5-point 

response directed to participants. It measures students' role overload on a 5-point scale 

( I=strongl y disagree, 2= di sagree, 3=undecided, 4= agree, and 5= strongly agree) . Based on 

the responses given for the ro le overload items of the questionnai re, the individual mean 

scores were computed. To determine the total scores of an individual, the value of each item 

were added. 

A student is considered to be high ro le overload, if she has got ro le overload mean score 

va lue of greater than 3.5 and low, having a mean value of less than 2.5 . In other words, since 

there are 10 role overload items, role overload mean value of greater 35 (IOx3.5 =35), was 
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considered as having high level of role overload and less than 25 ( IOx2.5=25), low role 

overload . 

Table 6: Parti cipants who have High and Low Role Overload 

Role Overload Number Percent 

High Role Overload 58 52 .73 

Medium Role overload 22 20 

Low Role Overload 30 27.27 

Total 110 100.0 

As indicated in Table 6 from the total 110 participants, 58 (52.72 %) have high role overload 

and 30 (27.27) have low role overload, while the rest 22 (20) have medium role overload 

(see appendix E). This means more than hal f of the total participants of the study have sense 

of having so many demands or ob ligations that they fee l unab le to perform them all or have 

high role overl oad. 

In agreement with thi s, as adul t women participants 111 the interview persisted toward 

completion of educational goals , some experi enced difficulty moving forward. Lili 

explai ned, "Being a student is hard, but being a parent student is harder. There are times 

when you have to make decisions between staying home with your sick child and going to 

class, and you know the child has to come first. " 

Other participant, Kale reported "My son has been sick and I have missed a lot of classes, 

but I have to take care of my son first. " Their experi ences cons isted of duties and 

responsibilities unlike those of trad itional college students - those who are not parents. They 

were parents and employees as we ll as students. For some, matriculation has been lengthy, 

and they encountered barriers along the way. These barriers - time, finances, transportation, 

child care, home responsibilities, job responsibili ties and housing are identified in the 

literature as situational barriers (Cross, 1991). 

The possible reason may be demands are required at particular times and places and all 

individuals interact in many role relationshi ps, with different obl igations for each 

relationship. Each relationship demands several activities which may include 

inconsistencies. Because the individual is li kely to face a wide array of role ob ligations, the 

individual's total role obligations are over demanding. 
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The result obtained through interview also confirms the above idea. Participants discussed 

time and roles concern as part of their experi ences. These concerns correlate with situational 

barriers described by Cross ( 1991). She contends that s ituational barriers - those which 

arise from real li fe situations such as home and fami ly respons ibil ities, need for chi ldcare, 

job responsibilities and time constraints, all impact on the learner's environment. 

Inconsistent resu lts have been obta ined by researchers studying multiple roles and role 

overl oad. As one participant, Hagu notes that co llege served as motivation fo r her by being 

the support system which was non-existent in her immediate famil y. Goode (1960) and 

Home ( 1998) argued that some roles may be performed with out any net energy loss and 

some roles may even create add itional energy use in that ro le or other roles. The discrepancy 

between this research study and previous stud ies may be due to cu ltural, time, or 

methodologica l difference at least. 

In general, as we can see from the above discussions, adult women students experienced 

high or low ro le conflict depending on life situations: their age, income, marital status, work 

status, age and number of children and dependent person live in their home. In addition, 

support system from family, co llege and workplace may also contribute to the amount and 

intensity of role conll ic!. Hence, the following analyses try to see the significant relationship 

between the dependent variab le (role confl ict and overload) and independent variable (life 

situation and tangible support). 

4.4. Impact of Life Situation and Tangible Supports 

The significant relationship between the independent variables( age, work status, income, 

marital status, number of dependants, workplace support, family SUppOlt and university 

support) and dependent variables (role confli ct and ro le overload) are presented and 

di scussed below. 

4.4.1. Adult women students' life situations 

Table 7 and 8 report the mean scores and standard deviation of the ro le confli ct and overl oad 

respectively according to age, work status, income, marital status, and number of dependant 

person li ve in home for adult women students. These two tables also show how each li fe 

situat ion variab les are related (sign ifican t) to role confl ict and overload. 
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i. Life situation variables and role conflict 

Table 7: Univariant Analysis of Variance of life situation and Role Confl ict 

Variable category N Mean SD df F Sig 

Age Below 30 49 50.24 10.62 
30 and above 61 46.38 9.51 I 4.05 .06 
Total 110 48.10 10.16 

Work Status Full-Time 84 48.74 10.47 
Part-Time 26 46.04 8.94 I 1.41 .24 
Total 110 48.1 1 10.16 

Income 0-1000 39 51.51 9.25 
Above 1000 71 46.22 10.2 1 I 7.21 .01 
Total 110 48.10 10.16 

Marital Status Married 25 50.92 10.64 
Unmarri ed 85 47.27 9.92 I 2.53 .12 
Total 110 48.10 10.16 

Having Yes 31 51.36 10.27 
Dependent No 79 46.82 9.88 I 4.58 .04 
person Total 

110 48.10 10.16 

The role conflict mea; l score in the age group below 30 was higher than others. In examining 

work status, those who were fu ll-time had a mean role conflict greater than those working 

part-time. Role confl ict scores were also higher in the group of subjects with family income 

less than 1000 birr. Those subj ects that were married scored higher on the role conflict than 

those never married. Finally, subjects who had dependant person in their home have a much 

lower role conflict mean score. 

In add ition, as seen in Table 7, the analysis of variance for adult women indicates no 

significant difference in the amount of role conflict experienced when analyzed by age, 

marital status and work status (P>0.05). However, there is sign ificant difference in the 

amount of role conflict experienced by adult women students when compared by income 

leve l and the presence of dependent person living at home(P<0.05). 

3. Age and role conflict 

As shown in Table I , for adu lt women students, the role conflict mean score of students 

whose age range below 30 were 50.24 with SD of 10.62 and those students whose age 30 

and above were 46.38 with SD of 9.51. As result, the role conflict mean scores in the two 

groups of years did not differ significantly (F=4.052, DF= I , two tailed , P>0.05). Hence, 
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there was no statistically significant difference between adult women students whose age 

below 30 and 30 and above. 

Although the ro le confl ict of adult women students increasing as their age decrease, there is 

no statistically significant difference between ad ult women students ' age and role conflict. 

So, in the present study age does not have relationship with adult women students' role 

conflict. This may be related with the fact that once whether role conflict is establi shed, it 

becomes consistent through-out life. 

The researcher's finding is consistent with a study conducted by Glass and Rose (1994) 

indicating that age had little to do wi th the role experiences of the women students. 

Contrary to this, the literature reports confli cting results when stress is studied in relation to 

age. Barnett and Baruch (1987) studied women with various role combinations and found 

that women in their thirties have become a stress-vu lnerable group due to the needs of young 

chi ldren and their own needs to advance their careers. The discrepancy of the present study 

and literatures may be due to cultural , time, study site and methodology the researches that 

were carried out at least. 

b. Marital status and Role conflict 

As indicated in Table 7, the role conflict mean score of unmarried students (M=47.27, 

SO= 10.64) and married students (M=50.92, SO=9.92) did not differ significantly (F=2.530, 

OF= I , two tailed, P>O.05). So, in the present study, marital status is not a variable that affect 

role confl ict. 

The poss ible explanation for thi s result may be both married and unmarried adult women 

students share the same college and workplace condition. Under such condition it might not 

be surpri si ng if there is no significant di fference between married and unmarried students 

about multiple role experiences. 

Simi larl y, Berkove (1999) found that high husband support was fo und to be associated with 

fewer express ions of role conflict. Kahn. et al (1994) studied stress-related variables as 

predictors of ro le strain among married co llege women and found that unless the couple has 

a mutual agreement "bout roles in the marriage, the stress of unfulfilled expectations may 
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resul t. Thus, those who completed the role confl ict scale in th is stud y may have scored low 

or high depending on support received from their spouses. 

c. Work status and role conflict 

As can be seen in Table 7, Univariant analys is of variance was used to measure the 

stati stica lly significance of difference between the mean scores of adult women students 

working in full-time and part-time. As the result indicated, the role conflict mean score of 

these students working in full-time (M=48.74, SD= 10.47) and those who are working in 

part-time (M=46.04, SD=8.94) did not differ signifi cantly (F= I.408, DF= I, two tailed, 

P>0.05) . Hence, there was no statistically signifi cant difference in ro le conflict between two 

groups who are working in full-time and part-time work status. This indicates that status of 

work is not a variable that in fl uences adult women students' role confli ct. 

This present study result is consistent with the findings which were conducted on women 

students with multiple roles. Feldman (1993) stated that job responsibilities are both a 

bless ing and a course of women students. She sa id that the workplace is becoming more 

aware of the impact of role conflict. 

The li kely poss ible explanation is that the workplace may be supporti ve tlu·ough 

encouragement, recognition and resource allocation whether an individual worki ng in full 

timer or par timer employment status. This means, being supportive of employee may reduce 

work and study demo nd that decrease the poss ibi li ty of engaging in role confl ict. So, if the 

students have got support from workplace, employment statuses do not have an effect or 

relationshi p with role conflict. 

On the other hand , thi s finding seems to contradict with a study by Greenhaus and Beutell 

(1 995). They found that occupying a job with inflex ible hours in an organization which is 

into lerance of interference from other roles has an impact for role conflict. Like wise, Astin 

(1 995) concludes that students who work fewer hours than twenty hours a week are likely to 

persist than those who are part time or unemployed. This di screpancy of the present study 

and those reported above could be due to cultura l and/or methodological di ffe rence at least 

in part. 
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d. Income and role conflict 

In relation to income level, Table 7 showed that for both groups of adult women students, 

there was a sign ificant di fference between students who have got low income and those who 

have got high income. The role conflict mean score of these students who have got low 

income (M=51.51 , SD= 9.24) was significantly higher (F=7.21 2, DF= I, two tailed, P<0.05) 

than those students who have got high income (M=46.23, SD= I 0.2 1). As thi s result 

indi cates, participants with low income have higher level of role conflict score than those 

with high income. 

In the present study, income level has significant relationship with ro le confli ct for women 

students. This implies that income has substantial contribution for women students' ro le 

confli ct. This may be due to the fact that the bas ic needs of family like food and house rent 

take priority over educational costs. Not onl y do low income women live in terror of hav ing 

a broken employment, but they also have to expand enormous amount of energy. Without 

enough income, these women have to cut corners by decreasing such expenses servant (a 

childcare) or house rent or increasing time spent in their paid jobs. Both of these choices 

reduce time available for studies, which then seem to stretch for ever. 

In agreement with this finding, Home (1998) stated that women with low income report 

more role conflict, because of the lack of funds to ease the multiple task ass ignments. The 

higher a woman's income is, the better she is to replace herself at home especiall y with tasks 

such as housekeeping. Finance plays a significant role in abili ty of women to complete their 

academic goa ls. 

c. Dependant pcrson and role conflict 

As shown in Table 7, for adult women students, the mean score of those who have 

dependent in their home (M= 51.35, SD= IO.27) was significantiy higher (F=4.579, DF= I, 

two tailed P< 0.05) than those students who do not have in their home (M=46. 82, SD=9.88). 

There were significan t differences in the scores on role confl ict depending upon whether the 

subj ects did or did not have dependent person living at home. Those with dependent person 

scored significantly higher on the role confli ct than those with no dependent person at home. 

Results of thi s study were congruent with the theoretical framework used as the bas is fo r thi s 

stud y. Goode (1960) defined role strain as "the fe lt difficulty in fulfilling role obligations. " 
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According to Goode, multiple role obligations can be sources of role strain. In this study, 

even though there was no significant difference in the amount of role strain experienced 

when looking at marital status, there was an increase in role conflict associated with having 

dependent person at home. 

ii. Life situation and I"Ole overload 

Table 8 depicts the mean scores and standard deviation of the role overload according to age, 

work status, income, marital status, and number of dependant person in home for adult 

women students. In addition, this table shows how each variable affect or related to role 

overload in adult women students. 

Table 8: Univariant Analysis of Variance of Life situation and Role Overload 

variable category N Mean SO df F Sig. 
Age Below 30 49 32.88 7.38 

30 and above 61 31.08 7.06 I .20 1.51 
Total 110 31.89 7.22 

Work Status Full -Time 84 31.92 7.29 
Part-Time 26 31. 77 7. 17 I .01 .93 
Total 110 31.89 7.22 

Income 0-1000 39 34.33 7.28 
Above 1000 71 30.54 6.86 I 7.34 .0 1 
Total 110 31.89 7.22 

Marital Status Married 25 32.88 8.05 
Unmarried 85 3 1. 59 6.99 I .62 .43 
Tota l 110 31.89 7.22 

Having Yes 3 1 33.88 7.77 
Dependent No 79 31. 10 6.89 I 3.34 .07 
person Total 110 31.89 7.22 

Those subjects in the age group below 30 had the higher mean score compared to those in 

the age group 30 and above. The mean role overload scores were very similar between full 

and part time wo rk status. Those subjects with fami ly income up to 1000 birr had the highest 

mean score. Those suojects that were married scored higher on the role overload than those 

Ulll1arried. Those subjects wi th dependant person in home had a lower mean role overload 

score than those who didn 't have. 

However, as seen in Table 8, the analysis of variance for adult women indicate no significant 

difference in the amount of ro le overload experienced when analyzed by age, work status, 

and marital status (P>0.05). Moreover, there is significant difference in the amount of role 
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overl oad experi enced by ad ult women students when compared by income level and having 

dependent person in home(P<0.05). 

a. Age and Role Overload 

The role overl oad mean scores of adu lt women students with in the range below 30 and 

those whose age is 30 and above were 32.88 and 31.08 respective ly with standard deviation 

of 7.38 and 7.06 respectively (see tab le 8). Table 8 indicates that there was no stati stically 

significant difference between two groups (F=.20, OF= I, two tailed, P>0.05).Hence, age 

didn't have relation with ro le overl oad. This means age is not a vari able that influence adult 

women students' role overl oad . 

b. Marital Status and Role Overload 

As indicated in Table 8, there was no statisticall y signifi cant difference (P>0.05) between the 

role overload mean score of married (M=32.88 and SO=8.05) and unmarried students 

(M=31.59 and SO=6.99). This showed that marital status is not a variable that influence role 

overload fo r adult women students. It is di fficu lt to determine whether this result is 

attributable to marital status or poss ibly related to the amount of support given the subjects 

by their spouses. 

c. Work Status and Role Overload 

As shown in Table 8, the role overl oad mean score of women students who are working in 

full-time (M=31.92, SO=7.28) was not statistica ll y lower than (F=O.OI, OF= I , two tai led, 

P>0.05) than those students with part-time (M=31.77, SO=7.17). This indicates that work 

status and role overload has no relationship. 

As opposed to the present study, some researchers fou nd out that work characteristics 

impacting work demand, worki ng more hours means that an employee is at work for more 

hours and have less time for other roles (Greenhaus, 1995). Other writer Coverman ( 1999) 

found that time inves,ment in particu lar role affect the time of others, this is an indicator of 

the volume of role demands, and this result the feelings of overload will increase. 

, 
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d. Income and Role Overload 

As indicated in Table 8, Un ivariant analysis of vari ance was used to assess the statistical 

significance of difference between the mean scores of high and low famil y income. As the 

result indicated, the mean score of the women with low income (M=34.33, SO=7.28) and 

women students with high income (M=30.54, SO=6.88) was significantly different (F=7.37, 

OF= I, two tailed , P<0.05). Hence, in the present study, income has a significant relationship 

with students ' role overload. 

Supporting this finding , Terrell (1990) and Tinto (1993) stated that women students who 

have low income report high frequent feelings of ro le overload. The possible explanation is 

that students are likely to maintain work and/or family responsibilities in addition to school 

because they have to pay tuition fee, house rent, house servant etc. Anyone of these roles is 

regarded as primary role and can resu lt in role overload in women students. 

e. Dependent Person and Role Overload 

As presented on Table 8, the mean score of adult women student who did have dependent 

person in their home (M=33.87, SO =7.77) and those who did not have (M=31. 1 0, SO=6.89) 

did differ significantly (F=3.34, OF= I , two tailed, P>0.05). From this result one can see that, 

as having dependent person in their home, there is an increase in role overload . This means 

that this study, having dependent person in home can be a variable that influence role 

overload. Number of dependants li ving at home will be positively related to family demand. 

As family demand increases, putting more pressure on the individual to attend to family 

related activities, school and workplace activities may suffer, causing overload from family, 

work and school responsibilities. 

Supporting this, Kossek, and Ozeki (200 1) found that role demands are the major obstacle 

for returning women and often impede their successful adaptation of additional role of 

student. This may be the demand of one role made more difficult and make role overload by 

requirements of other role. 
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4.4.2. Adult Women Students' Tangible Support 

i. Tangible Snpport and Role Conflict 

Table 9: Univariant Analysis of Variance of Tangible Support and Role Conflict 

Variable Category N Mean SD df F Sig. 
Workplace high 86 47.7 1 10.10 
Support low 24 49.50 10.43 I .59 .45 

Total 110 48.10 10.16 
Family high 96 47.08 9.85 
Support low 14 55.15 9.7 1 I 8.21 .01 

Total 110 48.11 10.16 
College high 16 47.19 9.91 
Support low 94 53.5 1 10.20 1 5.5 1 .03 

Total 110 10.16 48. 10 

As can be seen the above Table 9 those who have low tangible support had highest role 

conflict than those who had high support. When we see analyses of variance for adult 

women, no significant difference in the amount of ro le conflict experienced when analyzed 

by workplace support level (P>0.05). However, there is significant difference in the level of 

ro le conflict when analyzed by family and college support level (P<0.05) for adult women 

students. 

a. Workplace Support and Role COD11ict 

As can be seen in Table 9, for women students, the role conflict mean score of these women 

who have got high support from workplace (M=47.71,SD= 10.1O ) was not significantly 

different (F=5.81 ,DF= I, two tai led, P>0.05) from those who have got low workplace support 

(M=49.50,SD= 10.43). In the researcher study, workplace support has no significant re lation 

with role conflict for these women students. This implies that, receiving SUppOlt from 

workplace has no substantial contribution for women students ' ro le conflict. This may be the 

fact that workplace supports such as schedule flex ibility, leave provisions, and financial 

support or covering educational costs may not help to decrease the demands of other role. 

Inconsistence with this finding, Marlow (1993) reported that take a rational or optimistic 

attitude towards women who combine work, fami ly and school responsibilities. This means 

recognizing these domains are not separate worlds and that smooth relationships between 

them are a joint responsibility. This in turn helps to balance work, education, and family. In 

other words , an employee experiences rol e conflict, the workplace does not recognize that 
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the employee needs help in balancing of family, work and school roles. This discrepancy 

between the present study and the prev ious one may be due to time, study site, cultural, 

population size and methodology difference at least in paft. 

b. Family Support and Role Conflict 

As in Table 9, Univariant analys is of variance was used to assess the stati stical significance 

of difference between the role con fli ct mean score of adu lt women students who have got 

family support and those who have not got. As the result indicates the mean score of those 

who have got high family support (M=47.07 SO=9.85) and those have not (M=55. 14, 

SO=9.71) did di ffer significantly (F=8.23 , OF= I, two tailed, P<O.OS). From this result one 

can see that a woman experience role conflict is closely related to the support she receives 

from her spouse and family members. The possible explanation for thi s may be family 

members may work to reduce famil y obligation that specifically free energy and time for 

school duties. 

The result of researcher study is consistent with that of many studies such as Home (1998) 

and Lewis (1998) . They argued that family and friends are a primary source of support and 

they can reduce role conflict. The support from family and friend or spouse is essential when 

adult women are making the decision to stay in co llege. There are moments when things are 

more diffi cult to control; it is at these times that having access to support can make all the 

difference. College instructors or advisors may help them in different ways. For example, 

encourage these women to use all ex isting services and options which could make mUltiple 

role management eas ier. Support from parents, family or friends may help lower role conflict 

and this can be done by suggesting college instructors suggest ways for increasing thi s 

support, for instance, students can try to ensure their fa milies are reali stic. 

c. College Support and Role Conflict 

As can be seen in Table 9, Univari ant analys is of variance was used to assess the statistical 

signi ficance of the difference between the ro le confl ict mean scores of women students who 

have got low and high co ll ege support. The mean score of those who have got low co llege 

support (M=53.50, SO= I 0.20) was significant ly hi gher (F=5.5 1, Of=l , two tailed, P<0.05) 

than those who have got high co llege support (M=47. 18, SO=9.9 1). The fi nding indicates 

that college support is a variable that affect women students' role conflict. 
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Similarly, Krah n (1993) fou nd that the instructor requesting the adult woman student 

homework, ass igning her papers, and givi ng her exams is unknowingly contributing to her 

" feeling of being stretched too thin" . Because, she is employed without an undergraduate 

degree, she probably does not earn as much as her peers with degrees. 

ii. Tangible Support and Role Overload 

Table 10: Uni vari ant Analys is of Variance of Tangible Support and Role Overload 

Variable Category N Mean SO df F Sig 

Workp lace High 86 3 1.37 6. 10 
Support Low 24 33.7 1 7.91 I 1.98 .16 

Total 110 31.89 7.22 
Fam il y High 14 3 1.54 7.07 
Support Low 96 34.21 8.12 I 1.68 .20 

Total 110 3 1.89 7.22 
University High 16 31.40 7.07 
Support Low 94 34.67 7.70 I 2.87 .09 

Total 11 0 3 1.89 7.22 

One can see that adult women students who have got low level of tangible support had 

higher role overload mean score than who have got high level of tangible support. As can be 

seen table 10, there is no significant difference in the amount of ro le overload experienced 

by adul t women students when compared by workplace support, fami ly support and college 

support (P>0.05). 

a. Workplace Support and Role Overload 

As can be seen in Table 10, the role overload scores of those who have got low workplace 

support were not stati stically different frol11 those who have got high. Hence, in thi s study, 

workplace support has no significant relationship with students' role overl oad. Meaning that 

being supportive by workplace contributes for once access to particular kinds of resources 

that may not a llow some problematic tasks to be de legated. Thus, respondents who have paid 

household help are nGt expected to report less frequent fee lings of role overload, as some of 

the vo lume of their tasks is delegated. 

Incons istent with the researcher's fi ndi ng, Frone, et al (2000) state that supervisors are often 

held accountable for the work of their employees and are given more responsibi li ty to 

manage employees. Thus, one would expect superviso rs to experience more work demand. 
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When an individua l has high demands from different roles especiall y from work, these 

demands may increase the role overload ti'om simultaneous demands. 

In addition, Schmidt and Scott (1996) suggest other means of work place support, increasing 

number of workers a; e seeking cred it for learning. However, the researcher study confli cts 

with these above Authors. This may not reduce the impact of work overload, and it may not 

also help to reduce the stress. Generally, as work support increases for the employee, level of 

work demand may decrease. Being supporti ve of employee family obligations and 

providing, for example, flexible work schedules may not reduce perceived family and study 

demand. This may also not decrease the poss ibility of engaging in role overload. 

b. Family Support aud Role Overload 

As indicated in Table 10, the role overload mean score of adult women students who have 

got hi gh family support were 3 1.54 with SD of 7.07 and for those who have got low with the 

role overload mean score were 34.21 with SD of 8.12. Univariant analysis of variance 

showed that, there were not stati sticall y significant difference between having family support 

and role overload (F= 1.67, DF= I , two tailed, P>0.05). 

In researcher's study, family support is not a variable that influence women students' role 

overload. Inconsistent with this idea, Berkove (1999) studied husband support as a factor 

contributing to stress in women returning to college. The women who reported feeling the 

least stress were those who saw their husbands as holding more liberal attitudes regarding 

women's roles and capabi lities. The discrepancy between the present study and prevIOus 

studies may be due to cuI tural and methodological difference at least in part. 

c. College Support and Role Overload 

In relation to support from college, Table 10 showed that the role overload mean score was 

not stati stica ll y s ign ificant difference (F=2.88, DF= I , two tailed, P>0.05) between women 

students that have high (M=31.40, SD=7.07) and low (M=34.69, SD=7.70) co llege support. 

This result indicates that co llege support has no impact for fee ling of role overload in women 

students. This resul t is inconsistent with the study cond ucted by Home (1998). As she 

reported that no university-provided support measures can overcome role overload, an 

insufficient amount of time to fulfill all of the demands by children, employer, spouse, 

extended family members, and the university, upon the student. The possible explanation fo r 
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the researcher study is office and class hours may match the needs of students who work and 

care for fami lies. The possib le reason for the di screpancy between the researcher study and 

the above study may be due to cul tural, place, time and methodology difference. 

In general , from the above life situation variable and tangible supports, income, dependent 

person li ving in home have an effect on the poss ibility of having feeling of role conflict and 

overl oad. However, age, work status, and marital status have no effect on students' role 

confl ict and overload. In addition, the poss ible tangible support factors that affect the 

fee ling of role conflict are family support and co llege support. On the other hand, no tangible 

support variables that did not have an effect on the existence of ro le overload. 

Having these ideas in mind, it is not possible to say definitely th is particular variable from 

the above have influential importance in predicting ro le confl ict overload. Hence, the 

following statistics that is multiple regressions can be applied for determining which specific 

life situation and tangible support predict role conflict and/ or overload. 

4.5. The Predictive Power of Life Situation and Tangible Support on 

Role Conflict 

Stepwise multip le regression analysis was used to assess the relative power of the variables 

involved in this study in predicting students' rol e conflict. The resu lts of multiple regression 

analysis of role confli:t are reported in Table 11. Eight variables were submitted to stepwise 

selection for regress ion of dependent variable (ro le conflict). Four of the life situation 

variables (age, work status, marital status and dependent person li ve in home) did not meet 

the entry criteria for Table 11, but one vari able (income) were accepted. In addition, from 

tangible supports two variab les (workplace support and College support) did not meet the 

entry criteria fo r Table 11 , however, fa mily support were accepted and did meet the entry 

criteria. 

Table 11: Predictive Power of Variab les to Role Confl ict 

Variable Multiple R B Standard Beta t Sig. 

R square error b 

Fami ly 0. 266 0.071 4 .03 1.367 0.266 2.95 P<0.05 

suppor! 

lncome 3.365 0. 133 -5.28 1.902 -0.250 -2.77 P<0.05 
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Table II presents the results for regression of role confl ict. Six variables did not meet the 

entry criteria. Using the stepwise method, a significant model emerged: F (2,107) =8.215, 

P<0.05. The model explains 13.3% of the variance (Adjusted R2= 0.133). Table 11 gives 

information fo r the predictor variables that are included in the model. Table II shows that 

the two variables mentioned totally explain 13.3% of the variance in the criteria. Family 

support alone predicts the highest variance in the criterion which is about 7.1 % of the 

variance and income also predicts the second variance in the criterion which explains 6.2% 

of the variance. 

This result indicates ti1at family support is an important variab le, which affects students' role 

conflict. Meaning that low family support was the most important tangible support predictor 

of role conflict, women with lower family supports had significantly higher role conflict. 

Once family support was controlled, no other tangible support made a unique contribution to 

role confl ict. With respect to the life situation variables, only income remained significant in 

the final model. Adult women with lower incomes were more likely to report role conflict, as 

were women wi th low family support. 

This result is consistent with the result obtained through interview. Family was a major 

source of support for most of the participants. This confirms Jacobi 's (1987) findings 

regarding the importance of nuclear and extended fam il y as a source of support. Findings of 

this study illustrate how the parent role is dominant as participants contend with the issue of 

studies. 

Some participants frem interview convey that in order to complete assignments and study, 

the children had to be happy. In other words, the children had to be fed and in bed before 

the parents create an atmosphere to concentrate on their studies. Tigist reports, "After I take 

her home, feed her and bathe her, then I put her to bed. I actually get into bed myself for 

two hours. I wake up around 9:00 p.m. and study." Another interviewee, Elsa discloses, 

"After I feed my 2 month-old and put him into bed, I then feed my oldest son and get him 

ready for bed. Then, it is time for me to study and do homework. It all depends on if my 2 

month-old is still asleep or not." 

This study shows that adult women students were so engaged to interact in the college 

setting with other students is limi ted. College should be the foremost priority in a student's 

life. However, for these participants, family and, to a lesser extent work sometimes 
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overshadowed it. The support of famil y was found to be important to the persistence of adult 

women who participated in th is study. Having low fa mily support created conflict for 

women in thi s researcher's stud y. This find ing indicates the need for adequate family 

support fo r women students who return to school is mandatory to persist in college. 

Women, who combine school, work, and a famil y may have the social support necessary to 

be effecti ve in these roles. The co llege can ass ist women students by providing support in 

terms of flexible scheduling and counseling, which may decrease their role confli ct and 

allow them a better opportuni ty to study efficiently and retain the knowledge learned. 

4.6. The Predictive Power of Life Situation and Tangible Support on 

Role Overload 

Stepwise multiple regression ana lys is was used to assess the relative power of the variables 

invo lved in this study in predicting students ' role overload. The results of multiple 

regress ion analysis of role overload are presented in Table 12. Eight variables were 

submitted to stepwise selection fo r regression of dependent vari able (ro le overload). From 

five li fe situation variable, only income was accepted due to the entry criterion, four of the 

life situation vari ables (age, wo rk status, marital status and dependent person li ve in home) 

did not meet the entry criteria for Table 12. However, all tangible supports variables 

(workp lace support, family and College support) did not meet the entry criteria. 

Tab le 12: Predictive Power of Variables to Role Overload 

Variable Multiple R square B St. Beta t Sig. 
R error b 

Income 0.253 0.064 -3.80 1.40 -0.25 -.7 1 P<0.05 

Stepwi se multiple rerress ion ana lysis was used to assess the relative power of the variables 

invo lved in this study in pred icting students ' role overload. As shown in Table 12, all 

predictor variab les taken together explained 6.4% of the proportion of variance in women 

students' ro le overload. However, in stepwise multiple regression, income was entered first 

and it was the onl y and the most important variable acco unted for 6.4% (F ( 1, 109) =7.34, 

p<O.05) of the va riance in the criterion alone (adjusted R2=0.064). 

Table 12 gives informati on for the predictor vari ables that are included in the model. 

Moreover, since there is on ly one predictor variable in thi s model , the value of Beta (-0.25) 

is equi va lent to the correlati on coeffi cient between the predictor (income) and the criteri on 
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variable (ro le overload). This equivalence makes sense, as thi s situation is a correlation 

between two variablef. Income and role overload high ly correlated each other. 

This result indicates that income is the only and an important predictor life situation vari ab le 

which affects students' role overload. Women with lower income had significantly higher 

role overload . Once income was controlled, no other life situation and tangible support made 

a ul11que contribution to ro le ove rl oad. Hence, income is an important variab le which 

influence adult women students' role overl oad. With respect to the tangible support 

vari ables, no variab le remai ned significant in the final model. 

In general , the findings of this researcher indicate that fam ily support or fa mi ly demand best 

pred ict role conflict. As Smith ( 1991) and Edwards (1993) po int out, many wo men with 

multiple roles have difficulty anticipating the impact of fam il y support. In contrast to jobs 

with fixed hours and task, students say fa mily work '1ust never ends". Orientation led by 

experi enced women with multiple roles may enable these kinds of women to develop both 

reali stic expectations and negotiation strategies they need to ensure that family support or 

demand are manageable. 

Once famil y support is taken 111 tu accuunt, most life situation variables are become less 

important. The one exception is low income, which increases confl ict, since low income 

students must expend more energy "scrap ing money together" (Home, 1998). They are 

unable to pay services such as housekeeping, which would allow them to continue their 

academic work. It is poss ible that they are more disadvantaged to begin with or that ex isting 

income is inadequate . 
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Chapter Five 

Summary, Conclusions and Recommendations 

5.1. Summary 

The purpose of the stud y was to describe the leve l of role conflict and overload experienced 

by adu lt women students and to identify the specific life situations and tangible supports in 

predicting role conflict and overload. Both qualitative and quantitative methods of the study 

were utilized. Two types of instruments (questionnaire and interview) were used to co llect 

the necessary information. Analyses were carried out using SPSS (Stati stical Package for 

Social Science) for quantitative data. Based on the objectives and the research questions 

mentioned in statement of the problem the following summary of major findings is 

presented: 

1 . The majority of adult women students have high level of role conflict and the rest 

found to have feelings of low role conflict in College of Conunerce. The interview 

made with them indicated that role conflict was pronounced between student and 

parenting roles, both of which demand constant availabi lity and have uncontrollable 

schedule. From interview participants, majority of them experienced high level of 

role confl ict; 

2 . The role overload, more than half of adult women students have high role overload, 

while the rest, have low role overload in College of Commerce. In add ition, the 

majority of interview participants also indicated that they have high role overl oad; 

3. Univariant analyses of variance showed that ad ult women students life situation 

variab le like income and havi ng dependent person in their home have significant 

relationship with role conflict (p<O.05). However, the rest life situation variables as 

age, marital status, and work status, did not have significant rel ationship with role 

conflict (p>O.05); 

For role overload, Univariant analyses of vanance revealed only income has a 

significant relationship with women students ro le overload (p<O.05) . -But, other life 

situation variable, age, marital status, work status and dependent' person live in home 

have no a significant relationship with role overload (P>O.05). Multiple regression 
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analys is was done separatel y for ro le conflict and overl oad with life situation 

variables; 

3. 1. Multiple regress ion analys is was done for estimating the influential life situation 

vari ables predicting role confli ct. . Income was also the second greatest 

significant proportion of the vari ance in the criteria and explained a further 6.2% 

of the var;ance. Adult women with lower income were more likely to report role 

conflict in College of Commerce. However, the other life situation variables like 

age, marital status, and work status did not have the power for predicting role 

conflict. These vari ables did not have important influence li ke income; 

3.2. Of all the vari ables incl uded, on ly fam ily income influences feel ings of role 

overl oad. Only financial situation of wo men students made a ul11que 

contribution which accounted for about 6.4% of variance in role overload. 

Income is the only and important predictor life situation variable which affect 

adult wo men students' role overload in College of Commerce. The rest life 

si tuation variables such as age, wo rk status, marital status and having dependent 

person live in home did not have the important influential contribution in 

predicting rol e overload; 

4. For women students' tangible support vari able, univariant analyses of variance 

showed a signifi cant difference for famil y and co llege support with role 

confli ct(P<O.05) i.e. students from low family and co llege support have significantly 

higher role conflict score than those women students from high family and college 

support. But, there is no significant difference in the amount of ro le confl ict 

experi enced when ana lyzed by workplace support (p>O.05); 

Multiple regressions were done separately for role confl ict and overl oad. With 

respect to the tangible supports vari ables, some differences were found between 

predictors of role conflict and rol e overl oad; 

4.1. Fami ly support plays a great rol e in predicting role conflict of adu lt women 

students. Family support variab les accounted fo r 7. 1 % of the variance in role 

conflict. Family support is an important va ri able, which affects students' rol e 

confl ict in College Commerce. Other tangible support variables (workplace 

support and coll ege support) did not have predictive power for predicting ro le 

confl ict; and, 
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4.2. With respect to tangible support variables no variable remained significant in the 

final model. Surprisingly, these variables did not appear to increase or decrease 

students ' level of ro le overload in College of Commerce. 

5.2. Conclusions 

Based on the above summarized findings and the research questions of the study, the 

following conclusions are given: 

l. The experiences of adu lt women students with multiple roles are juggling two or tlu'ee 

roles. They have much responsibility - they were parents and employees as well as 

students. They continued toward completion of educational goals, some experienced 

difficulty moving forward. Their experiences consisted of duties and responsibilities 

unlike those of regular college students - those who are not parents. For some, their 

college year has been lengthy, and they encountered barriers along the way. They are 

learning in difficult circumstances and face many situational and institutional obstacles 

which lead to role conflict and overload. One of the challenges and sources of stress for 

adult women students comes from the multiple and sometimes conflicting ro les; 

2. The experiences of the participants have lack of resources, including time and energy, 

needed to meet the demands of family, student and job. These contribute to the existence 

of role overload. The volumes of activities they have with in fixed time contribute the 

fee lings of role overload; 

3. One of the challenges of attending college for these adult women student participants is 

that daily life sit lations hindered persistence of their educational goals. Having low 

family income created conflict for women in thi s researcher study. Adult women 

students with low income tend to experience high ro le conflict. Low income increase 

conflict, since low income students must expend more energy. They are unable to pay 

house keepers , which allow them to continue their academic work or enabling women to 

replace themselves temporarily in one role. Factors that did contribute to greater feelings 

of ro le conflict among the women in th is sample appear to be those that low income, 

therefore, limit choices as to whether and when to undertake particular activities to 

sati sfy role demands; 

4. The only variable that predicted levels of role overload, fami ly income, was one that 

might indicate increased burden in the total volume of responsibilities. The time 

investment in family role activities contributes the feeling of role overload. Other factors 
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likely influence the vo lume of role demands including the number hours worked in home 

per week, the number of ch ildren, and the age of the youngest child contribute . Because 

the vo lume of task in home contribute fami ly demand. If the vo lume of house task 

increases, the feel ing of ro le overload also wi ll increase; 

5. The support of family, fri ends, and other adul t women was found to be important to the 

persistence of adult women who participated in the researcher's study, while workplace 

and co llege support do not have the same effect. It cou ld, therefore, be concluded from 

this study that such support faci litated the progress of adult women students. A fam ily 

support measure is the most important facto r that could determine whether adu lt women 

students with families have high or low level of role confl ict. Role confli ct arises when 

women are forced to deal simultaneously with several urgent, incompatible demands 

such as fam il y, co llege and workp lace; and 

6. Overload, a fee ling of being spread to thin or always playing catch up was unaffected by 

any tangible support measures. Tangible supports had no impact on the vulnerabili ty of 

overload. Th is suggests that even adequate support cannot make an unreasonable 

situation manageable. 

5.3. Recommendatiuns 

Recommendations are appeals to people or entities concerned to so lve or help to so le the 

problem di scovered in the inquiry. The fo llowing recommendations ai med help to so lve 

problems di scovered in the investigations, and which are based up on the findings and 

conclus ions: 

1. The unique characteristics and experiences of thi s adult women population result in 

supporting and counseling needs that differ from those young age college students. 

Increased awareness of the stresses, challenges, and additional responsibilities faced 

by adult women can be helpful to administrators and students services personnel 

interested in providing a supportive environment. 

• Consideration should be given to the process for transition ing adult women 

students to college when they initially make application to the institution so 

that students' expectations of the institution when they enroll may be closer to 

reality. 

62 



• Flex ib;e orientation program for adult women is one way to introduce adult 

women to the campus and other similar students, as well as announce support 

services fo r thi s specific population. 

2. Educational institutions and workplace should take the advantage of combin ing 

employment, fami ly and education while lim iting the problems. This study suggests 

that responsiveness is compri sed oftlu'ee key ingred ients: 

Understanding - universities and employers need to understand multiple 

role students' difficult situations, recognize their strengths and take their 

needs seriously; 

Flexibility - they need to be flexible in interpreting regulations , planning 

pol icy and schedules and making exceptions for temporary crises; and, 

Commitments - they need to express their commitment by developing 

adapted programs and policies, as well as providing adequate material 

suppor ;. 

3. Higher rates of student drop out lead to increased costs for everyone concerned. 

However, the followin g suggestions may reduce this problem. Increase access to 

available resources. An adequate income helps to alleviate role confli ct and overload. 

More fl ex ible student financi al assistance policies could make it easier for part time 

students to obtain loans and grants. This would open up options for students who 

have no choice but to take a job to make ends meet. Higher income decrease confli ct 

by enabling women to replace themselves temporari ly in one role; 

4. Distance education increase students' contro l of time, place, and pace of learning, 

while reducing costs for students and co llege. Distance education decrease conflict 

by enabling women to replace themselves temporaril y in one role which can also 

lower role conflict and overl oad. This study suggests that starting or expanding the 

program of di stance education which could help to minimize the possibility of having 

feel ings of rok conflict and overl oad; 

5. The co llege instructors or advisors make sure students are informed about available 

services. Encourage these women to use all ex isting services and options which could 

make multiple role management easier. Increased access to administrative and 

student services outside the regular hours would also help these busy multiple role 

students. There is a need for students to have ass istance with management of fami ly 
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demands in order to all eviate some of the situational barriers as experienced daily by 

student participants; and, 

6. It is an employer' s advantage to reduce employees ' role conflict and overload and 

encourage them to continue their education. For instance allow employee to use 

office equipment that may help to reduce their costs. This study suggests that the 

workplace should be encouraged to have library. This can minimize the demands of 

time. 

Recommendation forfurther researcft 

An improved theoretical understanding of role conflict and overload could provide 

insight in fostering the prevention and reduction of role conflict and overload. The 

current researcher recommends that this study would be replicated with a larger, 

more diverse sample. Comparisons of role conflict and overload between different 

programs need to be examined to see if the academic setting has an impact on role 

conflict and overload. 

Additional research is also needed to examme the area of marital status Sll1ce 

divorced wom<:n may have increased role conflict or overload due to lack of support 

systems. 
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Appendix A 

Addis Ababa University 

Colle ge of Education 

Department of Curriculum and Teache r Professional 

Development Studies 

Adult Education an d Life Long Learning Unit 

Questionnaire to be filled by women students who fulfill family and 
work responsibility 

Dear Student 

The purpose of this study is lo exam ine role connict and overload in 

women students with family a n d job and to identify the importance of 

women's specific life situations a nd tangible supports in predicting role 

conflict and overload . There by , to suggest some ways of reducing the 

difficulties or challenges exp ericnced by women students. Therefore, your 

con tribution is very essential in ru lfilling th e objectives of th e study. You 

are, th erefore, kindly requested to fill the questionnaire carefu lly . Honesty 

and frankn ess is high ly appreci aled. 

Thank you in adva nce for y ou r cooperation 

General Information: 

This questionnaire h as four par lS. The first one includes background 

information . The second pa r t contains statements of role conflict about 

women students with more than lwo roles . Thirdly , overload items a bout 

women stu dents with fami ly and job. Finally, the fifth part contains items 

tha t measure the support syste m rrom univers ily , workp lace and family. 



N.B: 

1. The information obtained is going to be used only for the research 

purpose and will be kept confidential; 

2. I[ you en counter any ambiguity it is necessary to ask the data 

collector [or clarification ; 

3 . Do not write your name on th e questionnaire; and , 

4. There is no right or wron g answer; the best answers a re th ose that 

h onestly describe your feeling. 

Part one: Background Inform ation 

Direction: In this section, you are kindly requ ested to provide the required 

data from th e given a lternatives on the space provid ed . Please, use tick 

(" /") mark when necessary. 

1. Age ____ _ 

2. The field you are studying _ _ _______ _ 

3. What is your work status? 

Full-time employee D Part-ti m e employee D Self-employed 0 

4 . Incom e: 

D <250 Birr 

D 250- 500 Birr 

D 50 1- 1000 Birr 

5. Present marita l status: 

D Married D 

D Unmarried 0 

D 

D 

D 

100 1- 1500 Birr 

1501 -2000 Birr 

>2001 Bi rr 

Divorced 

Widowed 

6. Number of children (if any) living at home in each age category, write 

the actual number of children in 

__ ~ 0 - 5 years old 

_ _ ~ 6 - 11 years old 

__ ~ Number not living at home 

___ 12 - 18 years old 

___ 19+years old 

7. Do you h ave dependent person at h ome? Yes D No 0 
8. Do you have a child with special need (e.g. phys ically impaired)? 

Yes 0 No D 

9. Do you provide care for an old age parent or relative 111 your home? 

Yes D No 0 



Part two: Role Conflict Scale 

Listed below are situations tha l commo nly occur in thc lives of women 

with more than one role .Pleasc read each ite m carefully a nd indicate your 

extent of agreem ent or disagrecment for each item by p u tting a tick ("v' '' ) 

mark. 

Oisagree= 0 

Strongly Agree= SA 

Strongly Oisagrec= SO 

Undecided = U 

No Items SA A 

1 My work, sch ool a nd family li fe frequcntly 
overla p each other. 

2 I tend to leave 'work sLuff' a t work, 'school 
stuff' at school and 'homc stuff' at home. 

3 I try hard to prevent v..fork , school a nd 
family from interfering wi Lh cach other. 

4 I strive to give 100% to my family, 100% to 
m y school a nd 100% to my job. 

5 My work takes up time Lhat J would like to 
spend with family a n d fl-ien d s. 

6 My sch ool life takes up Li me that r like to 
spend at w0rk. 

7 My fa mily responsibilit ies often interfere 
with m y work respon s ibil ities. 

8 My family respon sibilities prevenL m e from 
effectively performing m y job . 

9 My school life takes up Lime th at I like to 
spend with m y family. 

10 My family demands arc so great Lh a t it 
decreases m y academic ach ievement . 

11 After work I come to my home Loo Lired to 
do some of the thin gs I li ke to do. 

12 I forced to be a b sent from 1V0rkpi ace du rin g 
exam time or group work. 

13 My a ttendance In sch ool decline as my 
family place additional d ema nd on me. 

14 I am not very good a t keep ing the differen t 
parts of m y life separaLe fro m one anoLh er. 

15 I h ave to work on thin gs that s houl d be 
done diffe rently. 

Agree = A 

U 0 SO 



Part three: Role Overload Sc ale, 

The fo llowing items (16-2 5) assess respondents' percep tion s of having too 

much to do . Please read each ite m carefully and indicate your extent of 

agreement or disagreem ent for each item by putti n g a ti ck ("/") ma rk. 

No 

16 

17 

18 

19 

20 

2 1 

22 

23 

24 

25 

Strongly Agree= SA 

Agree = A 

Undecided = U 

Oi sagree= 0 Str on gly Oisagree= SO 

Items SA A U 0 SO 

It often seems like I h ave too mu ch fo r one 

person to do. 

The a mount of work I arn asked to do IS 

fair. 

I never seem to h ave enou gh lime to get 

everything done. 

I h ave a lways too mu ch de mand comll1g 

from being a student, worke r a nd mother. 

There a re many important. activities [or m e 

th at I should do. 

I spend too much ti me 111 unimportant 

activities that take m e away [rom my work. 

I am responsible for a nu mber of projects or 

assignments both In th e Uni ve rs ity and 

work place a t the same t im e. 

I feel that I just don 't have time to take a n 

occasional break. 

I have too mueh work and loa li ttle tim e to 

do in it. 

I feel like I n ever h ave a day ofr. 



Part five : Tangible Supports 

From question 26-40, Please read each iLcm carefully and indicate your extent 

of agreement or disagrcc menL fo r each item by pULtin g a tick (" ,(") 

mark. S tron gly Agree= SA Undecided = U Agree = A 

Disagree= D Strongly Disagree= S D 

No Items SA S U D SD 

26 I do h a ve access to u se work place equipmen t 
like computer. 

27 My family do not interfere my learning rather 
they encourage me. 

28 I a m able to get the access to Lhe needed 
resources in the univer s ity . 

29 My organization refun ds my cd ucational 
expen ses. 

30 The supports I received from my fam ily help 
me to continue my learnin g. 

31 I am a ble to renegotiate wi Lh my instructor s 
concerning assignment sub mission daLe . 

32 I can negotiate with my boss or co ll eagues H I 

order to get extra time for sLudy . 

33 I h ave a person who proLect my chi ld or 
provide services in my hom e. 

34 The college 's administrati ve staff member s 
provide the necessary services . 

35 I can ch ange my workin g Lime that helps to 
continue my education. 

36 I able to negotiate with my parLner about 
family responsibilities. 

37 When I a m late or absenL fro m class due to 
family or workplace demand, [ r eceive sup port 
from instructors . 

38 My boss and colleagues h a ve posi Live attiLude 
towards my learning . 

39 My partner en courages m e Lo continue my 
education. 

40 There is orientation program fo r new exten sion 
s tudents before starting class . 
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Appendix C 

Addis Ababa University 

College of Education 

Department of Curriculum and Teacher Professional 

Development Studies 

Adult Education and Life Long Learning Unit 

Interview questions for female students 

1. Tell me about your experiences as a woman with family and jobs 

enrolled at the university? 

1. 1. Did you ever feel role conflict? How do you see the sources 

and consequences of role conflict 

l.2. What about the feeling of overload? What IS its cause and 

effects? 

2. How has college members contributed to your success at university? 

3. Estimate the amount support you received from various sources? Is 

support helpful? 

4. What do you expect the supports from the University, family and 

workplace for female students with families and jobs? 



Appendix D 
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f'lIC'}-t '''''l''UC'}' ou'l"Ut-'} (TI» r t\ cry,}- 1-'l"UC'''' htt:t\ 

f' '1 t\ <ry (11' ,}. 'l" U C.;. h c,' f' .,-h;1' ;I-.e .}- 'l" U C ,}- 10' 1I htt: t\ 
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A ppend ix E 

Distri bution of responses 111 response options of role conflict, role overload and 

tangible supports. 

I. Role confl ict 
81. Agree Agree Undecided Disagree 8t. Disagree M SD 

N % N % N % N % N % 3.85 1.20 

Item 1 1 .9 23 20.9 12 10.9 29 26.4 45 40.9 3.80 1.21 

Item 2 2 1.8 26 23.6 3 2.7 40 36.4 39 35.5 4.25 .71 

Item 3 1 .9 1 .9 8 7.3 59 53.6 41 37.3 4.34 .67 

Item 4 0 0 3 2.7 3 2.7 58 52 .7 46 41 .8 3.20 1.45 

Item 5 13 11.8 35 31 .8 11 10.0 19 17.3 32 29.1 2.28 1.12 

Item 6 22 20.0 62 56.4 7 6.4 11 10.0 8 7.3 2.05 1.00 

Item 7 31 28.2 59 53.6 7 6.' 9 8.2 4 3.6 2.90 1.45 

Item 8 19 17.3 41 37.3 4 3.6 24 21 .8 22 20.0 3.75 1.29 

Item 9 11 10.0 12 10.9 5 4 .5 47 42.7 35 31 .8 2.73 1.41 

Item 10 23 20.9 41 37.3 7 6.4 21 19.1 18 16.4 3.67 1.3 

Item 11 9 8.2 19 17.3 6 5.5 42 38.2 34 30.9 3.75 1.25 

Item 12 3 2.7 26 23.6 7 6.4 34 30 .9 40 36.4 2.22 1.11 

Item 13 28 25.5 55 50.0 7 6 .4 15 13.6 5 4 .5 2.15 1.12 

Jtem 14 34 30.9 50 45.5 6 5.5 16 14.5 4 3.6 3.06 1.33 

Item 15 16 14 .5 27 24.5 21 19.1 27 24.5 19 17.3 3.85 1.20 

2. Ro le overload 
8t. Agree Agree Undecided Disagree SI. Disagree M SD 

N % N % N % N % N % 2.86 1.26 

Item 16 10 9. 1 51 46.4 7 6.4 28 25. 5 14 12.7 2.65 1.25 

Item 17 15 13.6 50 45.5 19 17.3 10 9. 1 16 14 .5 3.21 1.32 

Item 18 13 11.8 27 24.5 14 12.7 36 32.7 20 18. 2 3.93 1.20 

Item 19 9 8.2 7 6.4 8 7.3 45 40.9 4 1 37.3 4.13 .94 

Item 20 2 1.8 9 8.2 3 2.7 55 50 0 41 37.3 2.05 1.08 

Item 21 35 31.8 54 49.1 9 8.2 5 4.5 7 6 .4 3.40 1.24 

Item 22 8 7.3 26 23.6 12 10.9 43 39. 1 21 19. 1 2.86 1.28 

Item 23 13 11.8 45 40.9 11 10.0 27 24.5 14 12.7 3.23 1.16 

Item 24 3 2.7 38 34 .5 17 15.5 35 31. 8 17 15.5 3.25 1.42 

lIem 25 15 13.6 27 24 .5 11 10.0 29 26.4 28 25.5 2.86 1.26 

3. Tangible supports 
81. Agree Agree Undecided Disagree SI. Disagree M SD 

N % N % N % N % N % 3.60 1.22 

Item 26 5 4.5 24 21.8 10 9.1 42 38.2 29 26.4 4.09 1.25 

Item 27 8 7.3 11 10.0 0 0 35 31.8 56 50.9 2.69 1.21 

Item 28 20 18.2 38 34.5 15 13.6 31 28.2 6 5.5 2.42 1.55 

Item 29 47 42.7 24 21 .8 1 .9 22 20 .0 16 14.5 4.04 1.16 

Item 30 7 6.4 7 6.4 9 8.2 39 35.5 48 43.6 2.69 1.20 

Item 31 18 16.4 40 36 .4 18 16.4 27 24 .5 7 6.4 3.40 1.35 

Item 32 12 10.9 24 21 .8 8 7.3 40 36.4 26 23.6 3.56 1.34 

Item 33 13 11.8 12 10.9 19 17.3 32 29. 1 34 30.9 2.45 1.27 

Item 34 33 30.0 28 25.5 22 20.0 20 18.2 7 6 .4 2.64 1.40 

Item 35 33 30.0 25 22.7 11 10.0 31 28.2 10 9 .1 4.02 1.13 

Item 36 7 6.4 6 5.5 9 8.2 44 40.0 44 40.0 2.17 1.11 

Ilem 37 40 36.4 28 25.5 27 24 .5 13 11.8 2 1.8 3.51 1.24 

Item 38 13 11 .8 8 7.3 22 20.0 44 40.0 23 20.9 4.23 1.06 

ltem39 4 3.6 4 3.6 16 14 .5 25 22.7 61 55.5 4.23 .99 

Item 40 4 3.6 4 3.6 8 7.3 41 37.3 53 48.2 3.60 1.22 



Appendix F 

Addis Ababa University 

College of Education 

Department of Curriculum and Teacher 

Professional Development Studies 

Adult Education and Life Long Lt arning Unit 

Questionnaire to be filled by women students 

Dear Student 

The purpose of th is study is to examine role conflict a nd overload in 

women students with family and job and to idl:'ntify the importance of 
.' . 

women's specific life situations and tangible supports in predicting role 

conflict and overload . Therefore, your contribu tion is very essential in 
~ 

fu lfilling the objectives of the study. You are, therefore, kindly requested 

to fi ll the question naire carefully. Honesty ar.d frankness is h ighly 

appreciated. 

Thank you in advance for your cooperation 

Direction: you are kindly requested to provide th~ required data from the 

given alternatives on the space provided. Please, 1.:se t ick ("-''') mark when 

necessary. 

l. Name 

2. Id Number ____________ _ 

3. The fie ld you are studying _______ _ 

4 . Year of study: 3rd year D 4th year 0 

5. Present marital status: 

Married D 
Unmarried D 

6. Do you have ajob? 

Divorced D 
Widowed D 

Yes D No D 



Appendix G 

Reliability of scales for the study 

1 . Role conflict scale Reliability Statistics 

Cronbach's 
Alpha N of Items 

.789 15 

Item~ Total Statistic s 

Cronbach'$ 
Scale Mean if Scale Variance Corrected Item- Alpha if Item 
Item Deleted if Item Deleted Tota l Correlation Deleted 

ql 46.8667 59.124 .357 .782 
q2 46.5333 67.124 -.012 .806 
q3 46.2667 64.067 .249 .787 
q4 47.0000 63.286 .221 .790 
q5 46.9333 59.781 .405 .777 
q6 48.2000 57.886 .591 .763 
q7 46.8000 60.314 .43 1 .775 
q8 47.2667 50.924 .667 .749 
q9 46.3333 56.952 .499 .768 
ql0 47.4667 56.981 .510 .768 
qll 46.0000 61.000 .456 .775 
q1 2 46.5333 57.410 .479 .770 
q13 47.7333 57.067 .525 .766 
q14 46.2667 61.638 .394 .778 
q1 5 46.6000 66.829 .043 .798 

2 . Role overload scale reliability statistics 

Cronbach'$ 
Alpha N of Items 

.826 10 

Ite m-Total Stat is tics 

Corrected Item-I 
Scale Mean if Scale Variance Total Cronbach's Alpha if 
Item Deleted if Item Deleted Correlation Item Deleted 

q16 29.2000 55.743 .586 .802 
q17 29.6667 61.667 .580 .805 
q 18 28 .5333 60.838 .479 .813 
q19 27.6667 63.524 .504 .812 
q20 27.7333 60.352 .499 .811 
q21 29.6667 67 .524 .172 .840 
q22 28.3333 56.381 .711 .789 
q23 28.8000 57.029 .552 .806 
q24 28.4667 55.838 .744 .785 
q25 28 .7333 61.352 .367 .827 



3 . Tangible support scale reliability statistics 

Cronbach's 

Alpha N of Items 

.812 1 15 

Jtc m -Total Statis tics 

Correc ted ltem -

Scale Mean i r Scale Variance Total Cronbach's Alpha if 

Item Deleted if Item Deleted Correlation Item Deleted 

q26 39.9444 55. ll4 .608 .786 

q27 39.0000 58.588 .534 .794 

q28 40.8333 62.029 .467 .801 

q29 40.0556 63.467 .204 .81 5 

q30 39.1667 56.029 .546 .791 

q3 1 40.5000 62.029 .225 .816 

q32 40.6667 57.059 .466 .798 

q33 40.5556 59.203 .444 .800 

q34 4 1.2778 58.448 .461 .798 

q35 40.8333 60.382 .447 .800 

q36 40.2778 56.212 .646 .785 

q37 40.3333 66.000 .024 .827 

q38 39.7222 59.Wn .492 .797 

q39 39.2778 59.036 .375 .806 

q40 41.1ll1 59.869 .525 .796 

) 
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