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Abstract 

The main purpose of this study was 10 examine Ihe current slat us of educational provision 
for school age pastoral Somali children and Iheir participalion in primary education in nomadic 
areas of Somali region, identifying major problems, i.e. school related and out of school factors 
(socio-economic, socio-cultural and development constraint.l) and indicate possible alternative 
intervention strategies that need to be designed by policy makers and educational planners al 
national and regional level to alleviate the educational deprivation of pastoral nomad Somali 
children. 

In effecting for this purpose descriptive survey method was employed to gather the 
necessary data for the study. Apart Fom consultation of documents and relevant sources, data 
were gatheredfrom 455 students, 95 teachers and principals, 12 education experts and 23 elders. 
In selecting these respondents, diversified sampling techniques were employed. The data 
obtained through questionnaire and structured interviews were analyzed using percentage and 
weighted mean. 

The data Fom documentary analysis indicated thai the status of educational provision 
and pastoral Somali children participation on Ihe primwy schools of the region are poor and low 
respectively. The result of the study showed that school intrinsic factors such as distance from 
home to school, lack of facilities, services and qualified teachers, inflexible school calendar, 
weak school-community relationship, irrelevance of curriculum and inappropriate medium of 
instruction were found to be the major barriers for increasing access to primary education. 

Besides, socia-cultural constraints such as early marriage belittling of the value of 
education (especially that of girls), gender role socialization and stereotyping, fear of loosing of 
time for the training of paternalism and weak family and community involvement have been 
identified as major problems for increasing access to primmy education. On the other hand, fear 
of sexual harassment, abduction and teenage pregnancy found to . have minimal effect on 
educational participation of postural children. Moreover, socia- economic constraints such as 
mobility, high demand of child labor, poverty, parents illileracy and shortage of upper primary 
schools have beenfound to be major problems. 

In addition to these, absence of del'elopment prog/'(//I1S designedfor the pastoral nomads 
like range land development programs, extension and package programs were also identified as 
the major constraints. Moreover, lack of marketing sel'l'icn and shortage of basic services as 
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educalian and health were /iJUnd to be Ihe main obslacles. Furthermore, lack of settlement 

programs, inler and inlra tribal con(licls, spare seltlemenl of Ihe people and shorlage of road 

were also idenlified as Ihe major problems to Ihe educalional involvemenl of pastoral Somali 

children 

As a resull, il is concluded Ihal, in most cases school inlrinsic, socio-economic, socio 

cultural and developmenl conslraints are the hindering factors to bring aboul improved access 10 

primary edt/cal ion inlhe pastoral areas of Somali region Based on Ihe resulls oflhe findings, 

formulation of policy and strategy for pastoral Somali educalion, flexible educational calendar, 

sensilizalion of Ihe society on Ihe value of education, boarding school, mobile tem schools) 

reforming of the curriculum and medium of instruction, extending and suslaining school feeding 

programs, non formal educalion and participatory cOIif/iCI management approaches were 

recommended so that an increase in Ihe demand for primary educalion will be improved and 

accessibilily is realized 
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I. INTRODUCTION 

There is a huge difference between the socia l and econom ic cond ition of developed and 

developing countries. Th is difference in turn is believed to be the source of various chronic 

problems of the world and if thi s difference continues to ex ist it will cause problems for the 

present as well as the future human generation . The only way Oul of this crisis and filling the gap 

so as to make the world a better place for livi ng is eradication of poverty as quickly as poss ib le. 

For doing thi s education play determinant too l. 

Education is a basic condition for economic and social development being pnmary 

education its foundation (World Bank, 1998:1). Primary education in developing countr ies is 

considered to have great importance because of its wide range of benefits. These includes the 

shaping and strengthening of the child as an indi vidual in relation to hi s Iher fellow people. to 

nature, and to the world as an environment. It build a capacity for li fe long learning in 

individuals, and to develop knowledge, skill s and attitudes, wh ich wi ll contribute to the general 

development of the community (Tylor, 1997: I). 

World Bank (1980:23) states " It has also been recognized by international communities 

that primary education is both a necessity and fundamental human ri ght .In December, 1948.the 

UN general assembly adopted the universal Declaration of human ri ghts, in wh ich, art icle 17 

states: "Access to primary education is the fundamental human rights". Article 26 states: "every 

one has the right to education; education shall be free at least in the e lementary and fundamental 

stages". In add ition to these articles, the subsequent plans and commi tments of the 1960s, I 970s, 

and 1990s in which Ethiopia was a signatory member has assured the right of al l people to 

education. 

The concept of the right to education has long been enshrined and establi shed in the 

convention on the rights of the child, the Uni versal Declaration of Human Rights of the UN and 

in subsequent water shade summits (UN, 1948, 1989. UNICEF. I 990). In Africa, one notab le 

ini tiative was' Addis Ababa conference on education in 196 1 which had set targets, amo ngst 

others, to ach ieve universal basic education (UEE) by 1980(UNESCO, 196 1). These have been a 

long-stand ing broad agreement that education is indispensable for the eradication of the illiteracy 

and resulting poverty. Further more, the attainment of a basic leve l of education as a found ati on 

for further learn ing is cri ti cal for the reali zation of ind ividual potential and the socio-ccollomi c 



development of nations (WCEFA, 1990, 1992; UNCED, 1992; psocharopoulos, 1994; Til ak, 

1994) 

Nowadays, in order to fulfill these fundamental ri ght, nations, including Ethiopia, have 

agreed to a number of basic education targets. These include, the second Millennium 

Development Goal to which is set to achieve universal primary education, with the specific target 

of ensuring by 20 I 5 all children particularl y girls children in different circumstances and those 

belonging to ethnic minorities have access to and complete free and compulsory primary 

education of good quality (Burns and Ming at, 2003:23 in Ziyn 2004). 

As stated by Burns and Mingat (2003 :23) that, despite enormous efforts and sacrifi ce over 

the past decades as the Dakar forum acknowledged, several developing countries are far from 

achieving the goal of UPE, The great majority of school-aged children are still not in school, the 

number of out of school children has increased. One of the major challenges in these nations is 

the expansion of educational opportunities to many mill ions of di sadvantaged rural children (I 

bid : 24) 

Among the disadvantaged people, nomadic groups are the most prominent. They are 

estimated to be 36 millions in the world, and mostly found in seventeen African countries . They 

account for 3-5 percent of African population. These marginal people are the most severely 

affected in the acquisition of educational provision, because of their constant migration and 

di spersion, and are considered as primitive traditionali st (UNESCO, 2002). 

According to a report of UNESCO (2002) in Mustafa (2004) states, many coun tri es 

considered the education of nomadic people in which nomad's live and cbncerned agencies as a 

major economic, ethical , and political problem, deserving special attention. In order to tackle the 

problems, series of meetings, conferences were held at di fferent times. For instance, UNESCO 

organized a conference on the conditions governing the provision of education for the children of 

nomadic population in 1989. After a year, UNESCO organized other two conferences in 

Tanzania and Germany to consider the problems of educating children olltside the school system. 

In thi s conference the nomad 's children were the focal point of di scllss ion. 

However, all Afri can nations participated the 1995 U 'SECO regional sem inar in Nigeria, 

showed great concern and commi tment, that most children of nomadic people still do not have 

access for formal and non-formal educational programs. Thus, their leve l of participation in every 

stage of formal education is far below the national average (UNESCO, 2002). For instance, in 
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Ethiopia, according to Ministry of Educations 1998 estimation , there are over 65 percent of 

school aged children between the ages of 7 and 14 who are unab le to go to school due to poverty 

(malnutrition lack of medical care, distance of the school , etc) 

For instance, in indicating the severity of the problem with the marginali zed groups in 

Ethiopia, Shibeshi and Kidane (1997) explained that, in the past regimes except the very few 

chi ldren of chiefta ins who were given the chance of education and trained in order to se rve the 

then regime, most of the nomadic pastoral population had not benefited much from the education 

system. 

Therefore, the fact stated above, indicates that wh ile the number of primary school aged 

children is increasing, the opportunity for the accesses of pri mary education has remained low. 

These factors could be explained by a number of school s related , cul tural , social and economic 

reasons. 

At present, access to educational opportunity is not a matter of chance. But it might be 

because of socio-cultural and economic background of the people, demographic and spat ial 

distribution of schools and the degree of co-operation of educational personnel and other 

important partners to the communi ty . 

Thus, identifying the factors contributing or hindering primary school participation of the 

nomadic pastoral Somali children is the concern of the study. Besides, the research attempts to 

assess those factors within and outside the education system that influence access to primary 

education in the region and suggest possible solution. 

1.1 Back ground 

1.1.1 (aJ Theoretical Back Ground 

Education is a corner stone of economic growth and soc ial development and a major 

means of improving the we ll being of individuals. Primary education is the foundat ion of the 

formal education system. It helps to reduce poverty and improve li ving standa rds through 

investing in people. Primary education has two main purposes: it helps to provide a literate 

numerate population that can deal with problems at home and work place, and it serves as a 

foundation up on which further education is built (Goulds, 1993, World Bank, 1990:8). 

The World Bank ( 1997: 1, 1998:5) emphasizes that primary education contri butes to 

slower population growth and rai ses workers producti vity ancl earnings by helping them to take 

, 
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advantage of techno logical changes. Besides, educated parents are more likely to send the ir 

children to school so that the benefit from primary educati on might perpetuate from generati on to 

generation as a heritage that bears lasting effect in the life of pastora li sts. This percepti on of 

education as a corner stone of development seems to be shared among authoriti es in the fie ld who 

believe that education is a foundation up on which much of the economic and social well being is 

built. In add ition to fostering economic productivity and socia l cohesiveness, educati on is also 

taken as an instrument that increases value and efficiency of the workers labour, inte llec tual 

flexibility of the labour force, contributes to nation bui lding and interpersonal tolerance, and 

reduces poveliy. 

Primary education has direct and positive effects on earnings and productivity. It has also 

positive effects on ch ild health , nutrition and education. However, in many developing countri es, 

education systems have not been able to meet these objecti ves. This is because they have been 

ineffective in teaching children the basic skills included in their curriculum and they have not 

provided all school age children for access to attend schoo l. Consequent ly, primary education has 

endangered national efforts to build a human capital bases for deve lopment (World Bank, 1990:8 

in Tefera 2000:8). 

However, the level of quality and quantity of education in developing coun tries IS 

increasing, there are a number of challenges fac ing primary education According to world Bank 

( 1995:33-34) some of the challenges primary education faces are: 

I. The absolute number of children in the world with no educationa l opportunity is likely 

to increase in the next two decades. 

2. Only two - third of primary school students complete the primary cycle. 

3. Adu lt literacy appears likely to be a major problem. 

4. The combination on increasing absolute number of children out of school and low 

primary completion rates makes fonnal educati on system in the poorest countri es is 

likely to conti nue to be inadequate as a mechan ism for over coming literacy 

5. The educational gap between developed and developing countries is widen ing. 

This indicates that w ith all these cha ll enges and problem of primary education, 

developing countri es cou ld not meet the learning needs of child ren with the opportunit y to have 

access to primary schooling in the coming twenty or th irty years. As a result, the efforts made by 

developing countries in providing the manpower needed for building could not be realized. 
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To remedy these bottleneck deve loping countri es should give priority to pnmary 

education to increase children 's learning and access to schooling should be improved for all 

school- aged children. School attendance should go hand in hand with students learning; 

otherwise it is a futil e exercise (World Bank, 1990:3 in Tefera 2000). 

Though, the un iversal Declaration of Human Rights and the subsequent commitments has 

ensured the ri ght of a ll to education, these admirable ideas have not been realized. The over all 

position in 1990, was that about 130 mi llion of school age ch ildren, youth and adu lt had no access 

to basic education, unable to read and write and are li ving in poverty (Little et.al, 1994: I). 

Simi larly World Bank (1990) stated that, many millions of school age children who have not got 

the chance of schooling in developing countries come from one or more of the trad itionall y 

di sadvantaged groups in society: rural, female and poor. 

Fifty percent (50%) of rural children in most countries, and as few as 10 percent in many 

countries, complete the first four grades of schooli ng. Major obstacles to education in rural areas 

include the fo llowing: 

a) Lack of schools, 

b) Lack of resources including teachers, material s, fac ili ties and equipment, 

c) Lack of reinfo rcement fo r education in the local enviromnent, 

d) Difference between the language of instruction and local language, 

e) House hold and farm chores and incomplete primary schoo ls, and 

f) Offering less than the official number of primary school grades 

When seen from the gender perspectives although the gap has narrowed, the enroll ment of 

girl s continues to lag behind in many countries . Signifi cant gender disparities to the 

di sadvantage of girl s are widespread in sub-Saharan Afri can countries, some Arab states and 

several countries of south and west As ia . For instance, in Northern Yemen there is 90 percent 

less girl s enrollment in primary schools than boys, in Nepal 57 percent less, and in Gui nea 
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Bissau 4 I percent fever. Not surpri sing, these are the same group of low-income countries for 

wh ich gender di sparities in school access are most pronounced and access levels are them 

se lves the lowest. 

UNESCO - EFA Global monitoring report - universal primaty education and the gender 

goals. 

The prominent obstacles to female children participation in education comprise: 

I. Lack of schools for girls when education is sex - segregated. 

2. Reluctance among female teachers to work in isolated rmal areas or in urban slums. 

3. Perceived irrelevance of primary school curricular to women 's employment possibility. 

4. Demand for girl's house hold labor, and 

5. Restrictions placed upon girls physical mobility, and among older girls increased 

likelihood of pregnancy and lor preparation of marriage (World Bank, 1990:34) 

In this regard World Bank (1990:30) 111 Tefra (2000) suggested that, to increase 

enrollment rate, encouraging chi ldren who are not in school system is very important. The 

encomagement should be long lasting. To do so, improving primary schools , reducing direct 

costs to fami lies, and mobili zing community support and public information are the strategies 

that could be included to increase demand for schooling. Moreover, encouraging children out of 

school is very important to increase demand for enroll ment. Furthermore, convi ncing parents that 

education is valuable by improving the effectiveness of education, so that parents see greater 

benefit from sending their children to schoo!' Reducing direct costs like school fees , 

transportation, uniforms and instructional materials and reducing indirect costs (like designing 

ca lendar that satisfies seasonal demands for children' s labour, providing child care center for 

siblings, etc.), and mobilizing community suppo11 are the strategies that need to be included to 

increase demand for schooling (World Bank, 1990, in Tefera 2000: 13). 

6 



A.I. The Pastoral Nomads 

The international commitment to reali ze educati on for all (WCEFA, 1990) demands a 

close focus on those groups who, for various reasons, have so far been excluded from existing 

educational provision. Those who migrate represent a consistentl y marginalized group and the 

phenomenon of movement it self present many challenges for both providers and would be users 

(.Danaher, 2000). Educationall y disadvantaged groups or marginali zed societies refer to the 

situation or state of affairs that is characterized by lack of opportunit ies for education, the 

absence and inadequacy of facilities for education when such fac il iti es do exist, their would be 

poor quality in terms of infrastructure, building, equipment, furniture, personnel and 

performance. 

More important is the kind of education provided to the people. Jf the education doesn ' t 

reflect the needs and aspiration of the people these people in a strict sense are educational ly 

disadvantaged. 

In other words, the native educationally disadvantaged pertains both to the situation and 

structures used to impart education and to those factors that are intrinsic to education itself, that 

is, to its conception, contcnt and quality (UNESCO, 1988: 104 in Tefera, 2000:15). More over the 

kind of education provided is not relevant to the felt needs of a particular society. 

Among the di sadvantaged groups, people in the nomadic areas are the most depri ved of 

the educational as we ll as other basic services because of the ir nature of constant move from 

place to place. This group of people (the nomads) constitutes large proportion of global 

population. According to the 1977 United Nation report, out of the total world population, people 

who li ved in the nomadic areas of the world were estimated to be 36 million. These groups fa ll 

into three categories: hunters or gatherers, itinerant workers, and pastorali sts (Ezomah, 1990: 17in 

Krate li , 2000). 

According to Fagerlind and Saha (1989) among all migrant comll1unities, one of the most 

marginali zed groups of all is a pastoral nomad. 

As there are very many different forms of mobile pastoral ising a clear di stinction needs to 

be made to the pastoral nomads. According to Khazanove ( 1984:16) in Tefera (2000 :1 8) there are 

five basic economic characteri stics, which made the economic essence of the pasto ral nomads 

different from other modes of life. 
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I. Pastoralism is the pre dominant form of economic activities. 

2. Its extensive character connected with the maintenance of the herds all year round on a 

system of free-range grazing land with out stables. 

3. Periodic mobility in accordance with the nomads of pastoral economy within the 

boundaries of specific grazing terri tors, or between these territories (as opposed to 

migration) . 

4. The participation in pastoral mobil ity of all or the majority of the population (as opposed 

for example, to the management of herds on distant pastures by specialist herds men into 

which only a majority is involved in pastoral migrations). 

5. The orientation of production towards the requirements of subsistances (As opposed to 

the capita list rancher daily farming of today) . 

Another writer, Ahmed (1 976: 174) in Tefera 2000: 19 defined "nomadism" as "a way of 

life or an economic activity that have evolved in areas that can hardly be used other wise". In 

other words "a nomad is according to Tefera (2000: 19) the definition given by scholars in the 

forgoing paragraphs assert that nomadism is the way of life that is mostly based on li vestock 

production. It depends on pastureland for sustaining their animals and because of this they are on 

the move from place to place in search of food and water for their ani mals. One thing that should 

be remembered here are that all the nomads is not pastoralist. There are nomads who are not 

pastorali sts and whose livelihood does not depend on live stock production. Therefore, these 

defi nitions may not work for all nomads in the world but it is true that pastoral nomads are people 

who are constantly moving from place to place and they have not constant settl ement and have 

different ways of life. That is, there ex ist a cons iderable variation in social, economic and 

demographic patterns among societies broadly termed as "pastorali sts". An animal breeder who 

is constantly moving with his animals in search of pasture and water or keeping away from 

disease and fli es "it is not just haphazard wondering but rather a well - estab lished pattern of li fe 

geared to the well being of its people and their animals .It is a rational adoption of human li fe ." 

Markak is (1993: I) defined pastorali sm as" a mode of producti on that depends on natural forage 

in the arid region which requires periodic or constant movement in search of pasture and water 

for thei r animals " . 

The basic forms of pastoratism are pastoral nomadism proper , semi-nomad ic pastoralism 

,nd semi-sedentary pastoralism (Khazanov, 1984: 18 in Kratiel i ,20000). However ,different 
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scholars have chosen different criteria for their class ifications of pastoral economy both on 

regional and global levels. There are various reasons for thi s: di fference in demographic 

distribution, composition of herds, distance of pastoral migration, peri od icity of pastoral 

migrations, character of dwellings, degree of sedentary, specific role of agri culture in the sys tem 

of economy, etc (Khazanov, 1984: 18 in Krateli, 2000) 

A.2. Education in the Nomadic Area 

Provision of educational and other socio-econom ic services in the nomadic areas is very 

difficult due to various reasons related to their way of life . That is, until the mid 1980s 

encouraging nomads to become sedentary, most probably as farmers , was a key component of 

development thinking for pastoralists ( Anderson, 1999). Nomads are well aware of such strategy 

(eg.Shahshahani , 1995) and thi s has been identified as one of the key reasons only educational 

provision predicated on the "Myth of sed en tori at ion" tends to fail (Dail , 1993) 

Also, the dominant hegemony that equates being sedentary with possibilities for 

development and modernization remains prominent among policy makers and development 

officials, who are often providers of education and it is even found among some societies of 

pastoralist communities themselves (Dyer and Choksi, 1997) 

In addition to the conceptualization of the policy makers and development offic ials, the 

kind of education i.e. , the curricular content which insensitiveness to their socio-economic and 

cultural content, and irrelevance to their real life situation made it difficult education of the 

nomads which inturn affects the realization of UPEIEF A in the time specified. 

In general, to give them basic services including education, one has first to know and 

understand the nomads and their social, economic and cultural conditions. In relat ion to this, 

Ezoemah (1990: 17) explained, "Educational planners have begun making use of nomads culture 

and experience as a stepping stone for their education. 

The nomads have to be organized into some form of assoc iations by carefully ident ify ing 

those nomadic kinships that have been using the same territory that is sociall y and traditionally 

recognized. In line with these Fecadu et.al (1984:104) stated "The provis ion of socia l, economic 

and educational services to nomads becomes very d ifficult un less proper organization is 

established using their own existing institutional arrangements". 
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In support of what Fecadu et.al put, UNESCO (1992:35 , 1982:5) in Tefera (2000) 

explained that the nomadic people shift from one place to another. Many of there groups have 

their own rural identity with regard to matters such as language, mores, religion, and dress that 

clearl y separate them from other population groups. Because they are on the move from place to 

ever year, their chi ldren can not get educational opportunities offered by regular institutions such 

as schools. Hence, they live in a constant backwardness unless proper study is made regarding 

their general condition of living. 

As UNESCO (1979: 151) explained, the educational program should be based on the 

foundation of the existing indigenous system of training and education, making use of such 

existing resources and institutions such as mosque and church schools, and teaching activaties of 

parents and families. Then attempts should be made to strengthen them of modify them as 

appropriate and introduce new elements to supplement and to fill gaps in the system. This would 

make the educational program acceptable to the population and would provide a greater 

assurance that it was appropriate approach of teaching for the nomads would be very difficult 

from the conventional formal approach, the linkage between the two can't be ignored. 

Therefore, proper study needs to be carried out with regard to the nomad's way of life. 

The social, economic, political and cultural conditions should be known well in order to provide 

them wi th the basic services such as education that could fit their basic needs using the existing 

resources and institutions that could be appropriate to the existing particular environment. 

(Tefera, 2000:21) 

A.3. Review of Comparative Experience on : Education of nomadic people in 

Iran and kenya 

As can be seen in the preceding sections nomadism is a global phenomenon and represent 

a considerable proportion of the population. But due to their life sty le ecological, economical and 

social- cultural factors they are almost ignored and denied their rights of access for social 

Services in general and education in particular. In this regard different countri es responded 

differentl y to the problems according to their local conditions. The experiences and practices of 

two countries, namely Iran and Kenya wil l be presented in the following sections (as fo ll ows). 
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A.3.1. Educational Development in Iran 

Tent school were introduced in Iran (then Persia) as part of Tribal Education program, 

founded in 1955 by a young " tribes men" with a degree in law , with the financial support of the 

united states under the point Four framework After a diffi cult start the program enjoyed strong 

financial support from both the united states and the Persian government and grew quickly. 

Hundreds of tribal schools were built in the settlement and tent school s were introduced to cater 

for small groups of mobile households. The equipments of tent schools was kept to the minimum, 

with just one black board, one case of equipments for science and nature study, the teacher's and 

pupil' s books. A training center for tribal school teachers was opened as early as 1957, fo llowing 

the failure to substitute the first group of virtually untrained local teacher with well qualified city 

teachers (Bishop, 1993: I 06). 

For the first decade only primary education was provided at various grades; secondary 

education was introduced in 1968 . In 1973, there were about 50,000 pupils emolled in tribal 

schools (90%boys, about 20% of who attended more than six hundred tent - schools. At its peak , 

the program reached abut 10% of school age children .The standard nati onal curriculum was 

adopted, but in tribal schools the methodology was very different: there was no corporal 

punishment and no regimentation, and the time table, eight and a half hours of lesson per day, 

was more than two hours longer than in existing schools. Although teaching was Persian, a 

foreign language for many of the tribes, pupils could read and write with in a few months (Varlet 

and Massumain, 1975). Indeed all the observers notice how the nomad children learned quickl y 

and appeared exceptionally out-spoken and willing to participate in lessons, and:" when the 

children pass to the city schools, they almost in variably exceed their city cousins "(Handershat, 

1965:20). 

The other program lJ1 Iran was tribal midwifery training program. The office of tribal 

education in collaboration with the ministry of health started tribal midwifery training program to 

assist the tribal women who used to give birth with out the support of midwives Or medical 

fac ilities. This was because it was found to be difficult to send the urban educated midwives to 

the tribal areas to assist young mothers. The only solution was giving training to the tribal girls 

who completed their primary education and assign them as paramedi cs and veterinarians for 

services in the nomadic area. 
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Moreover, the office of the tribal education opened for gi rl s as vocationa l center in Shiraz 

III 1970 with the main purpose of initiating and helping for the rev ival of the hand crafts of the 

erroneous, wh ich was disappearing The teachers were se lected from among the elderly triba l 

women who were well skilled in thi s tribal areas and started private workshops. The offi ce of the 

tribal education assists the gradates in establishing their workshops by providing them with the 

initial capital (B ishop, 1993: I 07) 

A.3.2. Education Strategies In Kenya 

Of all other out of school (OOsS program in Samburu di stri ct of Kenya can be taken as a 

point in case to show the progress that Kenyans has ach ieved in providing ch ildren who do not 

have access for basic education in the formal school. 

The progranl started in 1992, with one learning center using the facilities of primary 

schoo l. From the out set it enjoyed the support of international support of NGOs, as wel l as that 

of the department of Adult Education and several other Kenyan institutions, including the local 

government .The aim of the program was to offer non formal primary education to out· of­

school children targeting age group of ranging from 6- 16. 

In 1999 the learning centers numbered thirteen, six of which had just been opened, with some 

seven hundred learners enro lled, 62% of whom were gi rls (Karatel i, 2000). 

Sometimes the Out-of-School (OOS) centers are combined with a functional Adult 

Literacy (FAL) program. The individual OOS centers. Rely on volunteer teachers and the support 

of the communities. Teachers are not expected to follow the standard curriculum. Teaching 

focuses on core subjects like math, English, Kiswahill i and Business education. In certain cases 

animal husbandry has been introduces, but to a lesser extent. Despite the initial target, those 

enro lled in each center constitute multi grade classes' spanning from 10-30 years of age, posing a 

serious challenge for the virtually untrained teachers working with very limited resources. 

Attend ing was erratic during the dry season and particularly in times of drought and famine . But 

more regular in times of rain . Irregular attendance often creates the necessity to repeat lessons, 

which resulted in slowing down of the overall learning-teaching pace (ibid). 

The program has acted as a catalyst fo r chi ldren to transfer to be the formal system. 

Overall the program is considered to be a success. Particu larl y the centers have been seen as an 

acceptable opportunity by young teenagers who otherwi se feel too o ld to join younger children in 

the forma l system (MOEST, 1999). 
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The non-formal school environment, which a llows fo r a higher degree of paren tal 

invo lvement, seems a lso to respond to the problems usuall y assoc iated with girl ' s educati on. The 

often come to the centers accompanied by their mothers, who may hang around in order to keep 

an eye on what they are thought and to ensure that it does not interfere with cul tural norms. The 

following are factors crucial to the success of the programs: 

a) Flexible time table (afternoon and evenings) to accommodate children's commitment 

to work ; 

b) Flexible entry age (6 to 2 1+ despite the original target) ; and 

c) The direct support from the communities, that takes care of managing the centers. 

An advantage also comes from the fact that some centers share existing fac ilities with formal 

schools (from MOEST, 1999). 

Nothing can be gained by try ing to get more chi ldren to school unless those schools can 

be improved to the point of usefulness; and one essential mechanism for doing thi s is to invol ve 

ch ildren, parents, teachers, communities and government officials in the processes which will 

shift schooling in a more responsive direction (SCF, 2000: 15) . 

Moving away from the "technical" focus on production makes room fo r broad li vel ihood 

issues such as resource access, conflict management, political action, commun ication between the 

literate and non-literate with the community as well as between local and sc ientifi c knowledge. 

Interaction with recipients raises the awareness that knowledge does not necessari ly have to pass 

through literacy, and provides pressure for taking consequent action. It also helps to understand 

pastorali sts with in the context of local and national power relations (A REO and CERFLA, 

1998). 

A.4. The Nomadic Areas of Ethiopia 

According to Fekadu (1990), Nomadism is a signi ficant component in rural social, and 

economic system of the countly. The people who lived in the nomadic areas of Ethiopia are 

under the pressure of harsh climatic condition, deprived of basic services, susceptible to drought 

and famine, and suffer from malnutrition and di seases. As a result they are subjected to very 

diffi cult cond itions of living, which needs seri ous attention through integrated approach to 

im prove the li ving condition of the nomads. 
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Generall y speaking, the nomadic areas of Ethiopia has the fol lowing features: 

a. These areas are completely low land plains found mostl y be low 1500 mete rs above 

sea level. 

b. The nomadic areas are characterized by re lat ively harsh cl imatic conditions, unre li able 

and unevenly distributed rainfall and with relatively high temperatures, 

c. These areas are covered with sparse vegetation composed of mainly of grass, bushes, 

scrubs and bare lands, 

d. The people are sparsely populated with no permanent rural statements, and 

e. They have low - level surface water availability (Fekadu et al , 1984: In Tefera, 

2000:32) 

There are two types of Nomadism in Ethiopia: Pasto ral nomad issm and the nomads of 

hunter cultivators (Fekadu et. al, 1984 : IS) 

The hunter cultivators are nomads who lead their live lihood based on three economic 

activities, namely hunting, gathering, and slash burn agri culture including Bee-keeping. They are 

separately populated in the low lands of Asosa, Chilga, Gonder and wollo . The soc ial 

organization of thi s group of nomads IS based on kinship but not as ex tensive ly and 

systematically as the domestic organization (Fekadu et.aI.1984 : 16). 

The nomadic pastoralism on the other hand refers to these nomads who leads thei r 

livelihood by livestock production. This group of people li ves in the arid and semi-arid areas of 

the country that are not fully suitable for rain fed agriculture. Aspects li ke seasonal migrati on, 

herd diversification, overgrazing, and so on characterize the population system. These pastora l 

nomads form the largest segments of Afar, Somali , Benishangul , Gumuz , Onnia and SNN P. 

The economic activity of these group is based on kinship, consanguinity relationships. The soc ial 

organization of pastoral nomad ism serves as mechanism of exchange of livestock or reciproca l 

obligations between kinsmen. As to the social organ ization, it is broken into smal ler but 

convenient units fo r faci li tating production and mobili ty. The leadership sty le excercised is a kind 

of mutual trust among members of the community with communal leader ship (Fekaduct. ai, 

1984: 15in Tefera, 2000:33). 

In Ethiopia postural nomads are estimated to be eight million, which constitutes some 13 

percent of the total human population almost al l are found in the marginal border areas and they 

14 



and they inhibit the low land peripheral parts of the country. The rangeland inhibited by pastorals 

constitutes about 500,000 km2 which accounts 61-65 percent of the nation . These societi es belong 

to major population stock of 29 Nilotic and Cushitic groups spread over six regions of the 

country ( Getachew, 200 I : I). 

Table 1;- Pastoral groups, Location and Estimated Population in Ethiopia. 

Geographical Thuman 

Locations Ethnic Groups population 

North East Afar,Somali,Argoba ,Ormia 1,400,00 

South Oromo,Somali 2,577.522 

South East Somali 3,353 ,165 

South West Desentech, Hamer, Mursi , Bodi, Burnie, Bena, 

Erbore,Tsemay,Nuer,Anuak. 

Arsi,Bali,Dimi,Nayanatom, Chai,Trima,Ruli,Dizi, Tishano 

Muguji 557, 132 

West Koma,Shinasha,Gumuz,Beneshangul 37,523 

Source.' Dawll Abebe (2000) slied In Zl)m (2004). 

As shown in the table, In Ethiopia a pastoralist specialization may not be confined to a 

particular ethic group, but rather be an adaptive feature of many communities living under 

conditions of which make extensive livestock keeping an effective way of utilization of the 

natural vegetation (Hogg: 1997: 6 in ziyn, 2004:46) 

Higher percentage of the livestock population is found in the pastoralist area. In Ethiopia 

it is estimated that 27 million cattle, 24mill ion sheep, 18million goats, Imillion camel, and 

7million equines. This accounts the largest concentration of domestic herds in Afri ca. Of the 

total, it is essential that the pastoral nomads owns 40 percent of the cattl e, 75 percent of the goats, 

25 percent of the sheep' s, 20 percent of the equines and 100 percent of the camel. (Arsano , 

20021 ). 

Moreover, some of the biggest ri vers in the country, like Genale , Wabi Sheble, Omo, 

Baro,AKobo, Abay,Tekeae and Awash pass through areas in hab ited by the pastoral 

communities. Almost all the national parks are found in the pasto ral areas (Arsono, 2002:2). In 

15 



great actual potential economic importance they have, there is meager informat ion avai lable on 

pastorali sts and pastoral ism in Ethiopia (Melaku , 2002: I in Ziyn 2004:48). The country also 

doesn't have clear national policy on the deve lopment of postural societies. They live in terri ble 

poverty, exposed to periodic drought and famine. Social services like education health, transport 

and communications links with the rest of the country and other basic development 

infrastructures are relatively low and poorly developed in the area (ibid: 49). 

1.1.1 (b) Review of Related literature 

8.1. Factors Challenging Primary Education Provision For the Nomadic Pastorlists 

It is accepted that all children need to receive at least primary education in order to make 

sustainable the development of a country. However, there are heaps of hindrances to the 

provision of education for nomads in primary education. Several reasons have been identi fied fo r 

the low school enrollment and participation. Of these the major ones can be grouped into schoo l 

related, socio-cultural, socio-economic and development constraints. 

B. 1.1. School Related Constraints( Factors) 

Research indicates that important interaction exists between suppl y and demand, related 

to actual or perceived quality of schooling available. Even where adequate school places exist, 

parents may choose not to enroll thei r children because the school lacks electri city or toilets, 

because of the behavior or perceived effectiveness of teachers, because of a lack of books and 

materials, because of the language of instruction used or other reasons (Aoki el.al.,2004:27). 

These schools related factors have impact in many ways on the student 's parti cipat ion, 

enrollment and dropout. Some of these factors are di scussed as follows: 

B. 1.1.1.Language of Instruction 

Teachers who are not from the same etlm ic group as the pupils are likely to speak a 

different language, resulting in se rious problems of communication in the class room (krati le, 

2000). In line with this author Mingat ( 1997:4 17) states, language plays a cruc ial role in any 

instructional process. It is through language that information is obtained , and expressed whatever 

the model of learn ing is. Teachers al so convey the content of their subjects to students and their 

appropri ate acceptance of information is checked by the use of language. 
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Language as a med ium of information has a greater impact on the overall education 

process and practices (UNESCO, 1985! II in ziyn, 2004). In this same research it is stated lock 

held and Verspoor (199 1: 153) states children who speak a language other than the language of 

instruction confront a substantial burrier to learning of particularl y in the crucial ea rly grades, 

when the children are trying to acquire basic li teracy as well as adj ust to the demands of the 

school setting, not speaking the language of instruction can make in school, between remaining in 

schooling and droppi ng out. 

B.l.l.2. Lack 0/ ScllOol/acilities. 

School facil ities include things as "a site, a physical structure, and space arrangement, a 

set of special environment, and cluster of speciali zed tools cal led furniture and equipments" . For 

instance, a 1995 study of classroom conditions in 12 African states showed that furniture is either 

non-existent or in poor condition and often two students share each desk. 

Statistical data show that the learning environment in Ethiop ian schools is not in a 

position to attract children. For example; among Ethiop ia school s only 44.2 percent are repo l1ed 

to have water and 22.3 percent are reported to have latrines. The number of schools with clin ic is 

247 and this with out cl inic is 9083 (MOE, 1999: I I). Davis and loveless (1981 :2) states that the 

state of school fac ilities can facilitate or hinder the attitude of teachers towards teaching and lor 

the attitude of students towards learning. 

More over, instructional materials li ke textbooks, maps, charts, films, slides, radio , TV etc 

have their own contri bution to effectiveness of teaching and learning process. Lack of all these, 

deficiency of school faci lities and instructional materials, would paralyze the activity of the 

education system and negatively affect the achievement of its objectives (Ingram, 1979:80). 

B.l.l.3. The Nature o/Curriculum 

Among other school related factors, which seems to determine emollment, the nature of 

the curri culum is the major one. According to Aggrawal (1982:5 1) a defecti ve cu rriculum is one 

of the problems of universalization of education. In relat ion to thi s Ginna( 1998:25) states, the 

educational program wi ll contribute greatly if the curriculum is designed so as the subject content 

and context are based on loca l problems. Tekeste (1996:65) also emphasizes thi s say ing "parents 
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do not relate schooling to improved agricu ltural production. A great part of blame resets with the 

MOE and its curriculum . 

One of the ways of deve loping the motivation to learni ng in is preparing the curricu lum in 

such a way that it meets their needs, interests and abili ties. If it is not, the teac hing learning 

process would be negatively affected; and students may lack interest in learning, which causes 

absenteeism, dropouts, repeti tion, which leads to educational wastage. 

Therefore, a relevant curri cu lum must be prepared by in va luing teachers, students, 

parents, supervisors and other concerned offi cials who are knowledgeable about what and how 

student learn (S taw and Selefe, 1989: 187) 

B.1.1A. Quantity and Quality of Teacllers 

One of the greatest cha llenges of Afri can education is the huge demand for , coupled with 

the small supply of, teachers . There are classrooms with over a hundred learne rs and on ly one 

teacher; elsewhere, teachers cannot teach properly because they cannot speak the right language. 

In other places still , teachers are availab le, but not where they are most needed. 

In his discussion Aggrawal ( 1997:290) states a sound program of profess ional education 

of teachers is essential for quali tative improvement of education and the role of teachers is most 

felt in student achievement - a major factor in determining the qua li ty of education .In line with 

thi s idea forum in fransua (200 1:2 in Mustafa, 2004) discussed educat ional quality as measured 

by pupils academic achievement, is a function of teacher quali ty. Teacher quality, in turn , is a 

function of teacher mastery of subject matter knowledge and use of appropr iate teaching skills 

and an acquisition of positive altitude. 

Teacher qualification appears to be causally related to improved student achievement : 

celtifi ed teacher produce higher student achievement than non-certifi ed teachers. Resea rch 

fi ndings regard ing the relati onship between the teacher characteristics and student achievement 

seem to suggest that verba l skill s, quali ty of educational qual ification , and teaching experience 

are associated with gains in studen t learni ng (summers & Wolfe , 1977. Levin , 1969, Hanushek 

, 198 1, Glass, 2000: 11 ). 
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In general , it is accepted that advances in education depend largely on the qualification 

and ability of the teaching staff (o n the human, pedagogica l and technica l qualiti es of individual 

and spec iali zed skill s acquired and maintained through rigoro us and cont inuous stud y (Taa l, 

1996:9) 

B.l.J.5. Flexibility 0/ School Time Table 

Many chi ldren do not enter formal school, not onl y because it is unavailable. but also it is 

not suffi ciently fl exible to meet their parti cular circumstances. The forma l school system works 

to a ri g id time table wi th in extremely determined school hours and a set school calendar .Yet 

where most children simply have no cho ice, but to be economically acti ve, formal schools li mit 

attendance because they are not in harmony with their loca l needs. The challenge is to provide a 

fl exible, effective response, which educates children and adults while fitting into their economic 

and socio-cultural constraints (Coombs and Almled, 1974). 

B.J. J. 6. Distance/rom school cel1ter 

It is a general fact that di stance from school or learni ng centers as a major facto r keepi ng 

children and their basic education apart. This is because distance to school crests negati ve 

attitudes among the students and the parents towards education. These negative attitude 

originates from the students extra effo rt to walk to and from schoo l as wel l as from additi onal 

costs. Mulugeta (1998:88) argues that the fUlther away the school is fro m the vil lage, the larger 

are the costs since more time is spent in traveling. 

[n the case of pastoral nomads it gets serious. That is, nomadic people who li ve far fro m 

the towns and are also continuously on move, have special and di stinct problems in the provision 

of education in different countries. These people are found in the desert areas. They face al l 

diffi culties of educational provision, which are desirab le in the rural population . In addition , they 

faced problems, which stem di rectly from their extremely iso lated and scattered way o f life 

(UNESCO, 1962:75). S imilarly, (Salih in Z iyn, 2004) states that nomadic people who have no 

boundaries for movement are often neglected in the provision of modern educat ion and other 

serv ices . 
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This is because of the fact that these People have no permanent domicile and it is difficu lt 

to build schools near to them as they are on constant move. Even those fe w children could enroll 

in the primary education are forced to withdraw, since most of the schoo ls are found very far 

from their roaming villages. The problem of di stance is worse especiall y for girl s. 

In thi s regard , as Ayele et.al. ( 1998: 17) State, di stance is ti ed close ly to both economic 

and cultural practices that children, especiall y gi rl s, are economic assets and assist their parents in 

domestic activities. Distance of 10 Km require about one hours of traveling time in each 

direction, and added to the time in school, are about the maximum amowlt of time that parents 

will spare their chi ldren. It appears these indirect costs can out weigh the benefit accruing from 

schooling. The longer the di stance to the site of education the higher are the costs of lost labour 

and the higher the likelihood that children will not go to school or of them being obliged to 

dropout. 

B.l .2. Socio-Cultural COllstraillts 

Education is a social phenomenon ai med at up-grad ing the overall deve lopment of a given 

society. As a result any change in society about education wi ll have its profound effect on the 

overall participation of school age children. Parents may fail to send their children to school or 

there may be frequent drop out and absenteei sm from school due to cultural influence. To thi s 

regard Kandel in Alemayehu (1999:39) mentioned that education couldn ' t escape the influence of 

the culture pattern in which it funct ions and proceed with out regard to the particular 

environment, which it is organized to serve. 

According to a report of UNESCO some developing countries are homogenous interims 

of having significant number of cultural, ethnic and li ngui stic groups that contain in the main 

stream of society . For instance, the indigenous of the Andean countri es, the triba l and schedu led 

in India and the population belonging to multiple ethnic and language groups in most parts of 

Afri ca illustrates the socio cultural diversity that needs to be taken into account in the des ign and 

implementati on of educationa l programs (UNESCO 1985: 169 in Ziyn, 2004). 

Customs, va lues, norms and traditions of these minority gro ups have their own effect on 

educational provision First, parents actual ly have the culture that req uires their children take part 

in different activities of econom ic va lves. second , these soc ieties have not yet deve loped the 

20 



awareness that education has significant role in the field of production (Agrawal, 19982:56 in 

Betta Tsemato, 200 I). Moreover. cultural minorities res ist modern schooling, which is rooted 

their fear of cultural alienation and distortion of traditional va l ves (UNESCO, 1985: 169). 

Beside, as Olga and Heneveld (1995:22 In Mustefa 2004) stated, the hindrance of socio­

cultural factors on educational participation of children is worse on girl s. The cultural 

expectations of girls and the priority given to the future ro le as mother and wives have a strong 

negative effect on their educational enrollment and parti cipation. 

Of the major socio-cultural practices that affect enrollment and pmticipation of pastoral 

children, some of them are: 

B.l .2.1. Parental Attitude Towards Educatioll 

Parental perception of formal education, as a process of cultural alienation, is a major reason for 

keeping children, or some of them at least out of school. Bes ides modern education has a long 

history of thi s, and in many countries the memory of more or less faced schooling aiming at 

transforming children in to Christian or communists, agri culturali sts or factory workers is still 

fresh in their mind (Kratile, 20000). 

In line with this Brimer and Panti:(l971 :22) state that parental attitude towards formal 

education probably had its foundation in the experi ence of parents who have a li ttle hope in the 

school benefiting their children. They regard it as a means of tak ing their chi ldren out of their 

hands. For similar reasons, in the Ovahimba and the same pastoral tribe of Namibia, about 70 to 

80 percent children of these tribes are not in school even in areas where schools are avai lable 

(Kamugingene and Nambra, 1995:48). 

In Kenya, one of the reasons for low enrollment is that the value of education might not 

be fully rea li zed among the pastoral ists and schooling is not a priority in their traditional way of 

life (Norman, 1990 in Ziyn, 2004). A similar case study in Mongolia shows that pastoral nomad ic 

parents believe that education undermines the youths sense of identity and be longingness to their 

own eth.nic group, their understanding of the pastoral way of life as a life of dignity and 

independence (Kraltli , 2000:4). 
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On the other hand , in the nomadic Maasa i tribes of Kenya, few fa milies, which co ul d send their children, prefer educating their sons first. This conception stands from the traditi on that Maasai g irl s leave their parent' s village and become a member of the husband 's family up on marriage. Therefore, Maasai parents believe that their fa mi ly will not benefi t fro m in vesting in the education of the ir daughters (MGEF, 2002:2 in Lisanu, 2004). 

B.l .2.2. Gender Role Socialization and Stereotyping 
Gender rol e socialization and stereotyping is one of the sociocultural fac tors that impede girl's participation in education perpetuating the domi nant role of ma les and imparting the inferior nature of females in di fferent acti vities. 

Among the sociali zi ng agents family stand first. In thi s regard , the instruction of gender role has a great significance. They consider their male children are brave, expressive, se lf confide nt, where as the daughter as shy , quite and dependent (Almaz, 199 1: 8 in ziyn ,2004) Like wise, the attitude of parents towards the importance of education fo r fe males is determined by what the society expects of the roles of fe males and males. Simi larl y. Kenyan samburu pastoral girl s remain disadvantaged in the acquisition of education because of the traditional belief that women's place is in the kitchen. It is known that " withdrawal of the girl child from school to marry is a common feature of the pastorali st li fe" (kwayera, as quoted in optioned, 1999:2). 

He further revealed that parents would rather prefer boy to send to school than gi rl s, they argue that girl s who attend school are likely to become prostitutes. As a resul t, such differentiation and expectation great ly affect femal es' aspiration and competency in educat ion. 
B.1.2.3. Early Marriage 

Earl y marri age is one of the major socio cultural factors that hi nder the educational participation of girl s in most deve loping countries of As ia, Afri ca and Lati n America (Ziyn 2004). A survey conducted by UNESCO in some countri es of Afri ca shows that ea rl y marriage is traditionally considered as important for young girl s, subject as they are to the comm unity values. In Tanzania, for instance, the soc iety considers ado lescent girl s as something that is go ing to decay ing unl ess used as soon as it is ri pe (UNESCO. 1995: J) . Sim ilarly in Somalia. parents 
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encourage early marriage and more attenti on is paid to the outer appearances of girl s than to thei r 

intell ectual abili ties (Ibid) . 

Another study conducted by Akaranga on the nomadic pastoral maasai tri bes indi cates 

that the Maasai culture is polygamous, and a man 's wealth is determined by the number of 

children he/has. A daughter's maniage increase the wealth of her family through combined cattl e 

and cash dowries and, ever since a girl joins her husband fam ily upon marriage her father 

re lieved from the burden of supporting. The problem of early marriage is also worsened the 

increasing poverty of Maasai people, which leads Maasai fathers to marry their daughters of at 

increasingly young ages (Akaranga, 1995 in Ziyn 2004). 

In general, what ever the reason for earl y marri age may be it is clear that it has negative 

effect on girl 's participation in education, which in turn negati vely affects the overall 

development efforts of the society. In suppOt1 of thi s idea a comparative Education Review 

(Davison and Kanyuka, 1992:446) stated that increased evidence over the last decade suggests 

the critica l problems producing over all development, including shortfa ll in food production, 

inadequate health care, and rapidly increasing population wi ll not be solved unless wo men' s 

pivotal ro le in the development process and access to development, (especially to education 

service which is the key link in thi s process), are addressed. 

B. 1. 2. 4. Community Involvement / Participation 

The success in executing any acti vity so as to attain an intended objective, for better or 

worse, highly dependent on the extent to which the space it prov ides for invo lvement of the 

community in the entire process. By the same talking educational objecti ves can not be achieved 

by the government alone. Emphasizing the contribution of the community to school Atckinson 

and Hiv (1978:298) noted that, school organizations depends much on their envi ronment for the 

resource they get and for the clients they serve. Communities can ass ist faci lities , man power and 

by participating in administration of the schoo l. 

Community parti cipati on, in the areas (especia ll y in rural areas) where there is no 

conducive situation, is an indispensable input for the success of the system. In line with thi s. 

UNESCO (1985:24) states that, community participation, if properl y managed, is a powerful tool 



for changing the attitudes of members towards the schooling of their children. On thi s base, 

communiti es make their contribution in kind. This is mostly made in the form of donati on of 

land, buildings, staff housing equipments for school suppli es and sport eq uipl11ents and the li ke . 

Furthermore, UNESCO states that where a school intends to build additional classrooms 

communities pal1icipate in supplying them with building materials, manpower in the form of free 

labour and professionals in different fi elds to train the school personnel. 

Therefore, the major roles that community could perform in the development of education 

is to effectively participate in school construction and encouraging parents to send their children 

to school and motivate children to stay in the school, particularly girls. It can also include 

effectively participating in the management of the school. 

B.1.3. Scio-Economic Constraints/Factors 

Economic factors have significant impact on schooling. [n this regard [nquerdo and Levin 

(1989 in Nigeria, [996:88) stated that the influence of socia-economic conditions on access, 

regular attendance and learning in primary school is perhaps the most constant and consistent 

findings of socio-educationa[ research worldwide. 

Together with the socio-cultural constraints, sending children to schools entails direct and 

opportunity costs, which are prohibitive to poor and rural famili es (ziyn,2004). Such constraints 

and some of the perceptions that affect the decision not to email , or to withdraw chi ldren from 

school are discussed as follows. 

B.l.3.1. Poverty 

Poverty, the most prevalent situation among rural communities, has significant impact on 

schooling. Families with low-income status could not provide their children with the necessary 

requirements for schooling. A stud y on rural Peru showed that increase in schoo l fees caused 

reduction in school emollment among the poorest 75 percent and the wealthiest 25 percent of the 

popUlation (Mu lugeta, 1998:88). 

Direct costs such as fees for reg istrat ion, book rent, clothing. exercise books. and pens are 

high, therefore , contri bute to low enrollment. In thi s regard, Mulugeta (1998:87) di scloses the 
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impact of direct costs on enrollment say ing, "cost of schooling exerts significant negative effect 

on the actua l number of eli gible children that house holds en ro ll". 

In line with th is, a study conducted by Bishop revea ls that the reason for drop out li es in 

the socio-economic conditions of the people concerned, i.e. , their poverty e.g. inabi li ty to pay 

school fees, withdrawal of older children to hered cattl e, sickness due to malnutrition and lack of 

medical care and for girl s withdrawal from school to act as child nurses to the younger children 

while mothers are engaged in the family duties are the factors (B ishop, 1994:31). 

OpPOltunity costs seem to be the greatest impediment to enrollment. They renect both 

price and income effect. According to Mulugeta (1998:88),in rural areas most children wo rk in 

their fami ly farms with out payment and contribute considerably to the family's agri culture and 

livestock production. In general, poverty is found to be one of the probl ems faced in the 

universali zation of education (Aggrawal , 1982:510). 

B.l.3.2. Tile Demand o/Child Labour 

Chi ldren's involvement in the household division of labour is negat ive ly referred to as 

"chi ld labour" and represented as situations that deprive children of their fundamental ri ght to 

education. Child work with in nomadic society is seen as resulting from their economic life style , 

a backward way of life and lor an effect of poverty (Kratil , 2000). 

Due to the above mentioned reasons child labour very essential to the livelihood of most 

rural households. Thus, it has a high opportunity cost to them to send children school. Especia lly 

in rural areas, chi ldren spend more time working than those in urban areas. Therefore, there are 

fewer rural girls in schools than urban girls (Oakland Henveld, 1995: 17 in Ziyn, 2004). 

Particularly in the low land pastoral areas, because of the labour intensive nature of the herding 

of cattle, pastorali st children are s ignificant contributors to the house hold income through their 

labour. Especiall y boys are seen as important economic assets. Thus parents are re luctant to send 

their children to schoo l (PHRD, 1996). 

According to a study repol1 of ADEA (1999:5) in (Ziyn 2004) states in the nomadic areas 

of Nigeria, the centra lity of child labour is a constraint to participate in the forma l schooling. 
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Besides, UNESCO (2003 :20) reported that children dropout from schools before the end of the 

year on their own accord; because their families need their labo ur. 

B.I.J.3. Educational Background of Parents 

The impact of home and family background variabl es are much more inOuential than that 

of either teachers or schools (Bridge, et. ai, 1979:2 13_ 15). For instance, if parents are illiterate it 

is difficult to source the attendance of chi ldren in schools until they complete. This implies that 

the efficiency of educational organizations to a significant level (a considerable degree) depends 

on literate parents in the community. 

The research findings by Hyde ( 1989) in Ziyn 2004) indicate that educated parents are 

more likely to send their children and keep them longer in school. On the contrary , illiterate 

parents are highly associated with high children dropout rate (Rumaberger, 1987). 

A similar study made in Nigeria and Senegal indicates that the children of literate parents 

who works in the public and private centers have thirty times more chance of going to schools. It 

is twenty times in Niger than the children of peasants (UNESCO, 1979: 182 in Ziyn, 2004). When 

we see its effect with nomadic areas, it is oblivious the nomadic groups of the wo rld are the most 

severely disadvantaged groups in the acquisition of education. In fact , as Ezeomah ( 1995 in 

Tefera 200 I) states the rate of illiteracy among nomadic pastorali sts ranges from 80-100 percent 

in many African countries. 

B.I.4. Development Constraints 

There are different constraints confronting the postural nomads. The main constraints of 

development of pastoral nomads in Ethiopia are archaic socio-economic system, poor services. 

low herd productivity, widespread animal disease, contradiction and depletion of the resource 

base, lack of extension and deve lopment services specia ll y designed fo r the nomads, soc io­

economic constraints erasing from the nature and level of development and environmental 

constraints (Tefera, 200 I) 
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Minimum Package Program 

All deve lopment po li cies and strategies need to be planned and implemented with prec ise 

and detai led knowledge and understand ings of the physica l enviro nment, indi genous cu ltures, 

trad itional social organi zations , modes of product ion, patterns of settlement and mobi lity; as well 

as with the due considerati on of the survival problems and predicaments of the beneficiary 

communiti es. In line wi th thi s idea Fikaku stated that minimum package program cou ld be 

implemented into action only when the pastora l way of life studied deeply and made In 

agreement with the program to be implemented (Fekadu in Pausewang, 1990 in Tefera 200 I). 

In a country or region where more than 85% of the popUlation is rural , without embracing 

the rural masses (agricultural or pastoral) upon whom the nation (reg ion) depend for productive 

work force or exploitation of its economic resources; there can not be a meaningful deve lopment. 

B.2.Education in the Nomadic Areas of Ethiopia 

There is no good perception of other peop le about nomadisam. Emphasizing this paint, 

Ahemed (1 976: 174) indicated, "Nomadism is a bad thi ng". This view is also wide ly accepted by 

international organi zations. 

As to the condition of nomads in Ethiopia, it is not different from what Ahemed has 

pointed out in the above discussion. Provision of basic services including educati on is 

insignificant. Educational institutions are poorly distributed. The few that are available located in 

the administrative towns, which do not necessarily co incide with the areas of nomadic 

concentration. Consequently, there services are attracted almost interlay towards the sedente rized 

population (Fekadu et.al, 1984:92 in Tefera, 2000: 37). 

In the past, the poli tical and administrative po lices led to two types of actions in relation 

to educational provision for pastorali sts. Fi rst, they established dual system of secular and 

religious institutions. Secondly, special attention was given to the education of the sons of tribal 

chiefs. (Ahmed, 1990:70). For instance, duri ng the Imperial regil11e. some chi ldren of tr ibal 

ch iefs, who have intimacy with the contro l governess, were chancefu l to cance l to urban centers 

to attend schooling especia ll y in boarding schools with the support of gove rnment fund. Si nce 

they are se lected from prol11inent chieftain fam ilies, they were few in numbers and its main a il11 

was to prepare them for monarchi a l political leadership (Si lesh i and Kidane, 1995:35 in ziyn, 

200448). 
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The effort made by the former socia li st government for the development of educationa l 

service provision in the nomadic pastoral area was very insignifi cant. The nomadic areas share 

the same problems with the other neglects and under privil eged people in the country. Howeve r, 

the problems are more severe among the pastoral nomadic groups because the few primary 

schools established for them are concentrated in tawns and agricu ltural plantations (Ibid 36 Ibid 

The issue of provision of education in pastoral areas has not been seen differentl y from 

that of other areas. The pastoral mobility and their Ii Fe style had not been take n in to 

consideration. For instance the kind of education provided in the area had not been related and 

was not beneficial to the pastoral way of life (Taffesse, 2000:32) . Moreover, because of the 

constant migration of the nomadic pastoralists, they can't send the ir children to schools (S il eshi 

and Kidane, 1995:36 in Ziyn, 2004:49) In general , the past regimes had been marginalized 

pastoral areas in terms of access to public education. Therefore they have failed to manage to 

bring educated people to the leadership level except in few instances. Consequentl y, those who 

rule pastoral areas seriously lack leadership capacity in the contemporary federa l administrat ion 

of Ethiopia (Melaku, 2002 :2) . 

At present the development of education services to the under pri vileged nomadic soc iety 

has attracted attention. The government had acknowledged the existence of inequalities and had 

made commitments towards remedy the imbalances. To measure some measures, Article 89 No.4 

of the constitution of the Federal Democratic Republic of Ethiopia states that "The government 

shall provide special assistance to Nations, Nationalities and peoples least advantaged in 

economic and social development". The National Education and Training policy ( 1994) al so 

stated that "Special financial assistance will be given to those who have been depri ved of 

educational opportunities and steps will be taken toimprove the educational participation of 

deprived region". Moreover, the policy provides for the use of local languages as a medium of 

instruction, decentralized curriculum, flexible school ca lendar, etc. (UNESCO/IIEPL, 2002:30) . 

As follow-ups to these directives, intensive studies had been carr ied out to determine 

where to locate and construct boarding schools in the nomadic areas of the country . Based on the 

studies there were plans to open 18 boarding schools (some are already opened) in the fo llowing 

areas for the nomadic children. Gambella, Kumurck, Negele, Gocle, Gewane, Akabo, Chagni , 

Moyale, Horewa, Awassa, Maji , Asosa, Pawe, Elkere, Keb ricl ehare, Dlecha and Guraferda 

(S il eshi and Kidane, 1995:37 in Ziyn, 2004). 
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The Construction of mobile schools is also proposed as a strategy to provide educati on fo r the nomadic soc iety. The Oromia reg ion is also experiment ing with pil ot nomad ic schoo ls in Borena Zone. As the experiment shows these schools are less expensive than boarding schoo ls, so the acti on plan also intends to pilot the same in Afar region. The board ing schoo l in Addi s Ababa also caters for children and adults from deprived reg ions incl uding Afar, Somali, Beneshangul and Gambella. Thi s School known as " Ed iget Adults Bording schools," was establ ished in 1998 in Addi s Ababa with the main goal of producing educated man power fo r the regions within short per iod of ti me (UNESCO/llEP/2002:3 1). 
Generally, a conducive and comprehensive policy environment has been created and some tangible measures to increasing the participation of the nomadic population in education has been effected. However, primary school enrollment in the pastora l areas of Ethiopia is sti ll very low as the figure in the followi ng table shows. 

Table2: P rimary school enr ollment ra te in the nomadic a reas of E th iop ia. 
Number of primary School age Sq.K m per sc hoo l GER % Loca tion of schoo ls schoo ls children (ca tchm ent's M F T 

arca) Afar 131 24260 1 733 12.7 9.8 11.5 Borena 337 347874 284 68.2 24.1 46.8 Debub Omo 77 78990 309 - - 30.5 Somali 250 807841 1282 13.4 7.2 103 National 11780 12904379 93 66.3 46 .1 57.4 Source: MOE-EducatIOnal Annual abstract and UNESCO/lIEP, 2002.30). 

As the table shows the gross enrollment ratio (GER) of most of the nomadic areas is very low as compared to the national average . Even in the ex isting convensional schools, those who are elU'o lied are not chi ldren of local community members, but population who come from the high lands and settl ed in the nomadic low land areas. Thus, the participation rates of children from the nomadic population only would defin itel y be much lower (UNESCO, 2002:3 1). 

B.3. A lternative Strategies that Need to be Desiglled ill Educatillg the Childrell of NO/1/ads ill Ethiopia 

The rev iew of literature demonstrates the va ri a tions, complexity, and 
interre latedness of the cha llenges that hinder the educat iona l enro llment and pa rti c ipati on 
of the cha llenges that h inder the educational enroll ment and parti c ipati on o f nomad 
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pastoral chi ldren. There is also a growlllg body of scholarly reviews of strategies to 

enhance the education of nomad and their efficacy. Some of the strategies are:-

B.3.I. School Feeding program 

The current low participation of school age children in the pastoral areas has 

poverty and nutritiona l problems as two of its root causes the school - feeding program 

by the world food program in some arid and semi ari d part of Africa has ass isted to a 

large extent in increasing school attendance (UNESCO, 2002: 2003 in Ziyn 2004) . 

According to Carhi ll , school feeding programs mainly operated by the world food 

program are currently being provided in many of the districts in East Africa with high 

proportion of pupils in pre - primary and primary schooling. It is also argued that the 

feeding programs improve learning capacity of pupils through alleviating short - tenn 

hunger (Carhill , 2002:30) . 

B.3.2. Mobile School 

Mobile school is a useful & appropriate method in the provision of education for 

children whose families are constantly on the move like nomadic pastora lists . It is a 

preferable mechanism first; the costs of the structure are very low and can be constructed 

by governments and local communities. Second, the children learn with in the 

environment, which they can easi ly adapt to the school s ituation. Lastly, the parents will 

be free frolll fear of cultura l alienation and insecurity since the ir chi ldren remain close to 

them (UNESCO, 2002: 199). 

It is one of strategies being used by Sudan to promote the education of nomadic 

pastoralists in the a rid zones of the country. The mobile school s in Sudan have a 

maximum of two grades at a time teachers have to choose between two methods of 

organizing the two groups. They either keeps them together in the same class, or keep 

each group in a separate place in the school. When ch ildren are separated, the teacher has 
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to introduce Iherl his lesson to one group and give them an exercise to keep them busy 

while helshe practices the same procedures with the second group (Eisa 1997: 187) 

B.3.3. Boardillg Scllools 

In some East African countries, special boarding fac ilities were being made avai lable for 

students from marginalized and poor groups of the population ; and that some were 

specifically targeted at children of nomadic groups (carrhill , 2002: 25). For instance, 

boarding school were established in Kenya to cater for wastage in primary schools due to 

the migratory life style of the communities as we ll as prohibited in Kenya to cater for 

wastage in primary schools due to the migratory life sty le of the communities as well as 

prohibitive distances from schools (Akaranga, 1995 :45). They succeed in enrolling a large 

number of children from nomadic pastoral groups through a combination of local 

awareness raising efforts, support from local and other NGO's, increasing communi ty 

commitments to support schools and increasing des ire to support g irls education (can'hill , 

2002:29). 

There are two problems, which arise in the establishment of boarding schools. First 

parents are reluctant to send their chi ldren to boarding schools which and to whom they 

don ' t know moreover, children mightn ' t like to be separated from their family for a long 

time. Second, the construction and maintenance of boarding schools is very costly 

moreover, it provides food and bedding on top of instructional costs (UNESCO, 

2002:200, Tefera 2000). [nspite of such drawbacks, boarding school an important strategy 

to deliver education for the children of pastoralists who are in constant movement and 

sparsely populated in remote areas (Ibid, 20 I). 

B.3A. Community Sensitization 

Pastora l communi ty seem to have little conception of the va lue of education. As 

either societies. they strive to meet the other needs of the ir chi ldren but they give li ttle 

concern to the children's education moreover, there is a g iven degree of looking at 
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modern education as a factor of alienation and as a threat to the pastoral way of li fe 

(UNEScO, 2002: 202) in Terera 

Thus, improvi ng the v itality and types of education to make parents re-evaluate the 

benefits of education and sensitization programs are popular approaches for sharing 

information at th e community level. For instance in Kenya , th e National counc il of 

women has run a project to educate parents in issues like ear ly marriage, pregnancy, and 

female circumcision . Through seminars, workshops and home visits, forty-three district 

coordinators have informed peopel regarding girls' education (Nomuddu, 1993 as queted 

in adaga and idenve ld 1995:55). 

B.3.5. School Mappillg 

In Africa , it is obvious that the long distance that children have to travel to get a 

school is one major factor that hinders school attendance. The problem of distance and 

isolation is more serious for nomadic chi ldren. There are two aspects of the distance 

problem. They are the energy required to cover the distance an empty stomach and the 

insecurity felt in the long distance. Thus, from planning perspective, solving the distance 

problem depends on knowing where a nomadic population is found (Carhill , 2002:28). 

B.3.6. NOli - Formal Education 

Non-formal education is a system, which enables to strengthen alternative 

education provision for out of school children and illiterate adults, so that di sadvantaged 

groups can have access to quality learning opportunities. It has a Oexible organization and 

capacity to adjust time constra ints of parti'cipants, particularly those from disadvantaged 

groups of the population (Bishap, 1994: 120-1 22) in Z iyn, 2004. 

Governments to offer ed ucati on for nomads in African countries run a number of 

non - formal programmes. The COPE in Uganda and Samburu Zechekuti (S hepherds) 

programmed in Kenya could be ci ted as examples. 

Comp lementary primary education (COPE) in Uganda focu ses on reaching out of 

school children aged 10 - 16 years including those who have drop out from formal 



education system in the nomadic areas . The main targets in the program are the children 
of the poor and children who are economically important to the ir family's surviva l. The 
curriculum focused on basic education including language, science, health and social 
science .It presents the first five years of the forma l primary sy llabus in three years .The 
teachers are se lected from the community and are trained and encouraged to use student -
centered and participatory approaches. The program of learning gives learners time to 
fulfill their domestic ob ligation (Carhill. 2002:37:Akaranga.1995:45). 

1.1.2. Significance of tile Study 

Development of the social and economic life of any society basically depends on 
education. It is crucial in the development of a qualifi ed labor force for the exploitation of 
resource. So as a citi zen, education and training must of necess ity be provided for the pastoral 
nomads to enable them to develop and di versify their way of life and to continue to improve and 
develop themselves, their community and their nation (Mustafa, 2004). 

To put this into effect, (nomadic postural children) should be provided wi th the available 
opportunities that suit their special learning needs . In this regard, the study has a valuable 
significance in address ing the needs for primary education in the nomadic areas of the Somal i 
region. The study is therefore , significant on the basis of the following points L 

I. The study helps to examine accessibi lity and alternative means appropriate to provide 
education to the children of nomads. 

2. It will indicate major problems related to providing education services in the nomadic 
areas of the country, based on which the concerned bodies are able to take appropriate 
measures. 

3. It will help to provide valuable suggestions for policy makers, planners and authoritat ive 
officials to remedy the problem regarding educational provision . 

4. The result of the study wi ll be used as a stepping-stone for scholars who wan t to engage 
in further study on the same issue or replicate it in another but simil ar context. 

5. This study lll ay also add to the already existing literature. 
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1.1.3. Statement of the Problem 

These days, universal primary education (UPE) is the concern of every nation In the 

world. Because, education is a fundamental ri ght for all people through out the world. It was 

stated that every person chi ld , youth and adu lt should be able to benefit educational opportunity 

designed to meet hi s fher bas ic learning needs. As a result, Ethiopia has committed herse lf to 

provide basic primary education to all sectors of the population with out any di scrimination. 

However, UNESCO (2002) in ziyn (2004) stated, it is true that Ethiop ia is one of the least 

developed countries in the world , but the state of its nomadic pastoral population seems even 

worse. They are among the most deprived and neglected groups in the country. Educationally , 

they are the least ad vantaged. Their participation at the primary level is far below the national 

average and almost nill at secondary and higher leve ls of education. The attempts made in 

Ethiopia so far to establ ish education services are not only limited in size but also did not respond 

to their nomadic way o f li fe. The result is a largely illiterate pastoral nomadic population with out 

skills to participate in the development endeavor of the country. 

The gross enrollment ratio of primary school aged children in Ethiopia shows there is 

great vari ation, even, in among different regions and zones. However, with respect to the pastoral 

groups, the educational participation is very much agoni zing. For instance according to the 

education stati stics an nual abstract (1999/2000), the Ethiopian Somali region has enroll ed 8.3 

percent whi le A.A has emolled 91 percent (MOE, 2000:6) . 

This indicates those children in the backward regions such as the nomadic pastoralist 

children of Somali reg ion are highly deprived of educationa l opportunities. The people who li ve 

in the nomadic areas of Ethiopia are under the influence of harsh climatic condition, deprived of 

basic socia l services, susceptible to drought and famine , and suffer from malnutrition and 

diseases. Furthermore, they are deprived of educational opportunit ies. There was no much 

attention given to these groups of people since the introduction of modern education in Ethiopia. 

In line with the idea in the preceding paragrap h as the MOE, ES OP-I Joint rev iew report 

(200 I 12002) indicated encouraging trends are obse rvable in many of the regions. The gross 

enrollment at primary level of education increased as compared to the base year of ESOP-I. 

However, with respec t to the pastoral groups, the educati onal participation is ve ry much 

agoni zing. Bes ides, the situation in Somali region is not only very gloomy but also creates a 
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education should be taken as a senous issue. In dealing with primary education the writer is 

interested to focus on its accessibility as well as the al ternative strategies that need to be 

deve loped in the nomadic areas of Ethiopia with particular reference to Somali national regional 

state pastora l nomads. 

1.2. The Purpose of the Study 

Despite the tremendous gains in the past five years in increasing access to the primary 

education in the country, greater challenges lie ahead of the goal of education for all (EF A). In 

some peri pheral and rural regions, a multitude of factors of the education system, and socio­

economic as well as socio-cultural factors have resulted in stagnation of enrollment, high dropout 

and poor student's participation in the primary education . Perhaps the most intimidating 

challenge is that of promoting basic education access to the ch ildren of nomad ic pastorali sts who 

live in geographically remote regions (Ziyn, 2004). 

Thus, the major purpose of thi s study is to exam me the present status of primary 

education provision in the Somali National Regional State (SNRS) and to investigate possible 

alternative strategies that need to be designed to promote access to primary education for the 

children of postural nomads in the region. 

In the course of the study the following basic questions will be addressed as a guide for 

treating the problem. 

I . What are the major problems faced by the students of pastoral nomads in the region. 

2. How can access to education be improved? 

3. What poss ible alternative strategies should be used to promote enrollment of children in 

primary education among Somali postural children? 

4. What innovative intervention strategies should be applied to improve the condition of the 

soc iety in the region? 

1.3. Operational Definition of Terms Used 

For the purpose of clarity and cons istency in the study some technical terms and phrases 

require contextua l and functional definitions. These are:-

Access:- The extent to which learning resources can be made avai lab le to students who are 

unab le to use them at normal or specified times (Page and Thomas, 1977:9). 
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1.3. Operational Definition of Terms Used 

For the purpose of clarity and consistency in the study some technical terms and phrases 

require contextual and functional definitions. These are:-

Access:- The extent to which learning resources can be made ava il able to students who are 

unab le to use them at normal or specified times (Page and Thomas, 1977:9). 

Alternative Schoo ls: - Schools both within and outs ide the public schools system that offer 

alternati ves to tradi ti onal educational concepts and practices. 

E.g. Mobile schoo l, Tent School, Boarding Schools , Non Formal School, etc. 

Clilture:- The integrated pattern of human knowledge, belief and behaviour. Culture thus defi ned 

constituters of language, ideas, beliefs, customs, taboos, codes, insti tuti ons, tool s, 

techn iques. work of arts, rituals, ceremonies, and other re lated components 

(Encyc lopedia Britannica, Vol. 3, 1980). 

Ecollomy:- is used to mean money. Accord ingly , money serves as a medium of exchange and is 

generall y acceptable for thi s purpose or as a unit of value interims which the price of 

every time else is related (Green word, Doglas and Associates, 1983 :225), 

Eqllity:- is fa irness, j ustice or equity with respect to the impact of education (Good, 1973 :2 16). 

Gross Enrollment Rati o: - is deri ved by expressing total enrollment at a given level education 

irrespective of the age of the students as a percentage of population which accord ing to 

the nat ional regulation is an age to attend at that level (Lewin with Col Clough in 

Alemayehu, 1999:7). 

Nomadism: A way of li fe or an economic activ ity that has evaluated on areas that can hardly be 

used otherwise. In other words nomadism is an animal breeder who is constantly 

mo vi ng with his animals in search of pasture and water or keeping away from diseases 

and fli es is nomadism (Ahmed, 1976: 174). 

Pastoralism:- a mode of production which depends on natural forage in the arid region which 

requires constant or period ic movements in search of pasture a fac tor that differentiates 

thi s form of li ve stock production form those practiced by farmers and ranches 

(Markakis, 1993: I). 

Primary Educati on:- in the contex t of Ethiopia e ight years, o fferin g basic and general prtmary 

education to prepare students for further general educat ion and training (The New 

Education and Train ing Poli cy, 1994: 14). 
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1.4. Delimitation of the Study 

The stud y is limited to Somali National Regional State (SN RS), as all the nomads in 

Ethiopia have their own identity and way of life and it is fo und to be difficult to study al l the 

nomadic areas. Bes ides, the pastoral nomads population of the region is one of the largest 

nomad's in the country. 

The study is also deli mited to the primary level of education provis ion . This is because the 

difficult way of life and the harsh climatic conditions in the aried and semiarid areas of the 

country made difficult the provision of basic services if not imposs ible. Thus, providing primary 

education should be a priority to help the nomadic population to change their way of li fe, which 

in turn assists the effort in poverty reduction. Hence, the writer believes that the study carri ed out 

in the nomadic areas of SNRS will also help to give insight in to the other parts of the nomadic 

areas of the country. 

1.5. Limitation 

The researcher, in addition to hi s limited experience in the field , as a beginner, had 

encountered a num ber of constraining problems. Of these major ones were 

• The long process taken by the school of graduate studies of AA U to reach on the 

financial of the proposal, the very late release of the fund allowed for the study and its 

unfair di stri bution have created time pressure to gather the necessary data and organ ize 

the study as per time planned by the research. 

• Shortage of relevant literature with respect to the education of nomadic pastoral ists . 

• Problems in the co llection of primary and secondary data at reg ional , zonal and school. 

It was either very difficult to find the person to talk to or to get the desired information 

from the person even ifhe/she is available. 

• Problem of transportation from one woreda to another, and from one school to another. 

Had it not been for these problems, the study would have covered the whole nomadic area of 

the region. 
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2. METHOD 

2.1. Design of the Study 

The main purpose of thi s study; as stated in chapter one, is to exam ine the status of the 

provision of primary education to the pastoral nomadic children in Somal i region. Based on the 

study strategies that need to be developed to promote access to primary education would be 

recommended as well as the existing problems could be surfaced. 

To this end, the writer has chosen a descriptive survey. This method wou ld help to reach 

established goals. The writer selected this method since it he lps to gather adequate information 

on the issue. Thus, the following sources of data, population and sampling techniques, data 

collecting instruments, variables and data analyzing procedures were applied. 

2.2. Study Area 

The Somali Regional State (SNRS) long internally fragmented and admini stratively 

mostly subsumed under other Ethiopian administrative regions (or governorate generals), such as 

neighboring: I-Iarrghe, Bale and/or Sidamo: is now having 9 admin istrative zones and 52 woredas 

(until the recent referendum) consolidated in to a Federal Regional State, as a major constituent 

members of the FDRE. 

The region roughly situated latitudinally between 4~ and li ON and longitudinally 

between 41 °E and 490E. Besides, the region shares international boarders with Djibouti , Somalia, 

Kenya, as well as national boarders with Oromia, Harare, Diredawa and Afar. Accord ing to the 

1995 E.C CSA projection population size of the region is about 3.898 millions, and it constitutes 

about one third of the totals spacial area of the countly (about 350,000 Km\ This land mass of 

the region constitutes the most important pastoral range land, not only in the Horn of Africa, but 

also in the who le continent. 

The region has diverse agro-ecology/agro-climatic zones. While most parts of the region 

falls within the dry cl imatic areas of the country (arid and semi-arid), there are also relatively 

high altitude areas which enjoy warm temperature. In the description of Ghedai (1998:3) it is 

stated that, compared to the great majority of their compatriots li ving in the humid and mid lands 

as mixed subsistence sedentary fanners, the rural Somali are predominantly pastoralist or semi­

postoralists li ving in lowlands under harsh and precarious conditions with total precipitation 

ranging from 700-2500mm per anum falling mostly during: GU (March-May) . Dayir (Short rains 
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between September and November), Karent (Sometime in Augest) seasons; intercepted by two 

dry periods; namely Hagaa and Jil a!. The li mited amount of ra ins and thei r erratic nature, along 

with periodic droughts, severell y affect pastora l and agro-pastoral li veli hood of the majority 

populati on. 

The regIon is crossed by some major rever systems the wabe-shebe ll e and its major 

tributari es such as Yerer, Ramis, etc., and the upper tributari es of the Ju ba (Gena le, Weib, Oawa). 

The major rivers, especially the Wabe-shebe ll e have attracted settled c ulti vators or fa rmers, along 

its ri ver banks and flood plains. 

As a resu lt of the aforementioned agro-eco logical diversity, the region reflects various 

pastoral , agropostoral, reverine and dry land fanning systems. These fu rther reflects divers ity in 

socio-cultural di fferences with in the region. 

The region 's main dwellers (inhabitants) are ethnic Somal i whose social organization is 

based on clanship. There are also mi nority craft and settled fannin g gro ups with non-Somali , 

half- Somali catego ri es . These are the Reer Baare 's including Garimaro (Bantu ori gin), Tumale 

(Blacksmith), Madibaan , Yibir, etc. Minorities, who are either se ttled farmers, crafl persons or 

hun ters di spersed amo ng Somali clans as clients or serfs . 

Economica ll y, the region is resource poor, yet majority of inhabitants depend on different 

pastora l product ion systems. In addition to the predominantly livestock econom y, sedentary and 

dry land fa nning have increased in importance ove r the last several decades. Of late, trade has 

become important source of income to man y urban as well as rural famili es than in the past, 

because of a couple of factors; liberal economic policies of the current government, invo lvement 

of more women in trade, remittances of some fa mil y members in abroad, etc. 

Educat ion , one of the basic socia l serv ices, is found in a precarious condition for long in 

Somali region in general and in rural Somal i in particular both qualitatively and quantitati ve ly. 

For instance, acco rding to the 1995 CSA proj ection , the gross enrollment rati o at primary level 

( 1-8) and secondary level (9- 12) we re estimated to be 15.1 % and 3.3% respectively. About 

2 1.8 1 % of the students in the region left schools be fore the end of academic year in 1995 E.e. 

About 687,890 school age children do not have access to education opportuniti es. In 1995 E.e. , 

the region had 30 I primary ( 1-8) and 14 senior secondary schools with II 1,825 students and 

2554 teachers 
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However, there is a start in implementi ng alternative education prov ision so as to change 

the ex ist ing featu re, there is much to be do ne concerni ng educati on sector as educationa l facil ities 

in the reg ion sti ll found in lower leve l, both qualitati ve ly and q uantitatively. Accordi ng to the 

educational programmes and supervision department head of the REB , there are shortage o f text 

books, lack of qualified teachers at diffe rent levels, lack of fac ili ties in schools, inaccessibili ty of 

the existing limited schools to a considerable proportion of the society (rural nomadic 

pastoralists), high repetiti on and dropout rates and high proport ion of illiterate adults. 

From this one can understand more than 84. 11 % of the school age child ren do not have 

access to education and most of those em-oiled in primary level do not continue to secondary 

leve ls. And the data is crude because it does not identi fy or break it into rural and urban. If it is so 

those of rural unro ll ed cou ld exceed even 90%. 

2.3. Population and Sampling Techniques 

The sample fo r the study is Somal i National Regional State no mad ic areas. This study site 

IS se lected for two reasons. One is the region consti tutes the larget num ber of nomadic 

population and covers the larger land proportion of the country. T he second is that, it su its to the 

interest and purpose of the researcher. 

The study covered three zones (Shimi le, Gode and Liban) out of the nine zones of the 

regIon. Accordingly, two of the most dominantly pasto ral nomads and semi -pastoral nomads 

inhabited woredas of each of these sample zones that is; Shimile and Measo from Shimile, Kelafo 

and Gode from Gode, Dolo Oddo and Moyale from Liben were taken. As to the schools, 18 of 

them were taken out of 72 schools in the three zones. This comprised 25% of the total upper 

pnmary schools operating in the respective sampled zones. The schoo ls are enumerated as 

fol lows: 

I. Kun ka Primary School 7. Masjd Prim. School 13. Cham uk Prim . Schoo l 

2. Badel Sagal Prim. Schoo l 8. Suftu Ju nior School 14. Buledi Prom. School 

0 Dolal Prim . School 9. Burami now Prim. School 15. Bike Prim. School .). 

4. Kurt umale Prim . School I O.Bokolmaye Pro. School 16. E!Ter Prim . Schoo l 

5. Kelafo Prim . Schoo l II. Bokalmaye Prim. School 17. I-i urso Prom. School 

6. Haro Prim. School 12. El.gafe Prim. School 18. Ay isha Prim . School 
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Besides, three groups of respondents were se lected as subjects of the stud y. In the case o f 

student respondents, 467 were taken from the total population of 1557 students (Grade 5-8). This 

also compri sed 30% percent of the total students in the sampled school s. 12(30%) of educational 

experts from the total of 40 in the three zones, and 95 (25%) of teachers and principals from the 

total of 380 teachers and principles of each sampled schools were taken to fi ll the questiOlU1aires. 

In addition twenty three community representati ves were taken from around eight sample 

schoo l sites. 

The study s ite being ve ry wide made covering all areas quite impossible, and thus 

selecting sample zones and woredas was imperative. In selecti ng sample zones and woredas 

random sampling techniques was employed. In consulting the relevant people from zonal 

educational offices, who had relevant data for each wo redas and schools, random selecting of 

sample woreda and schools was made. 

Simple random sampling and avai lable sampling techniques were employed to select 

teachers and student respondents. Availability sampling was employed, s ince in some schools the 

number of teachers and students was very few. In most of the schools, after taking the total 

number of students (male and female) in each section (5 -8), students were randoml y selected 

with the help of homeroom teachers and unit leaders . Simple random sampling technique was 

used in se lecting education officials (experts), wh il e purposive sampling for school princi pals . 

According to the information at hand, the society in these sample zones and woredas are 

mostly represented by re li gious and tribal (or clan or sub-clan) leaders as well as other popular 

personaliti es. Thus, these personalities, few in number, were se lected using purposive sampling 

techniques. 

2.4. Sources of Data 

. Both primary and secondary sources of data has been used for the study. Primary data has 

been collected from teachers and students and educati onal ex perts through questionnaire . 

Moreover, structured in terview has been employed to come up with primary data from elders 

around sample schoo l sit s. These sources helped the researcher to acquire first hand in forma ti on 

to draw valid inferences. 

Secondary data has played suppl emen tary ro le fo r the ana lysis of the primary data. These 

data has been obtained from different offices and organizations such as SRBE, MOE World 
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Data that have qualitative and quantitative value have been gathered through instruments 

that are deve loped and constructed by the researcher. Before developing the instruments, relevant 

and related literature on the education of pastoralists are thoroughly examined, selected and 

rev ised. Based on the in format ion obtained from literature and considering the locality of the 

study, a questionnaire, for students, educational experts, primary school principles and teachers, 

was designed. 

Structured interview guides were also prepared to obtain add itional information from the 

community representatives. The items included in the structured interview and questionnaire 

were prepared first in English and then into Somali language with the help of the Engli sh 

language post graduate students and paid translator to make it easier for understanding. 

In the first part of the questionnaire, multiple choice types of items are forwarded. In the 

case of major challenges affecting the educational participation of pastoral Somali students, the 

items are prepared in the form of rating scale which is indicated in fi ve points. Open ended 

questions have been al so included demanding the respondents to write variab les and possible 

suggestions, which they think should be included. 

In order to ensure the appropriateness of the items, a pilot study has been carried out in 

two schools in Jijiga town that are not considered in the main study. The interview guide has 

been also piloted and refined in the same locality. All the necessary amendments have been made 

based on the feedback obtained. 

2.5.2. A dministration ami Data Collection Procedures 

After sample schools for the study had been identified, a total of four data collectors, one 

for each zone have been recruited. The language skills, academic qualification, familiarity to the 

area as we ll as the recommendations obtained in consultation with zonal educati on officials have 

been used as criteria to select the data collectors. And then a three day ori entati on has been given 

for these data collectors in their respective places. 

This training consists of instruction in general interviewing technique, field procedures 

for the survey, and genera l procedure for completing questi onnaires. They have been also served 

as translators and data co ll ectors. The researcher had choosen convenient time for the 

respondent's in order to maximize the quality of responses and degree of return. 
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This training consists of instruction in genera l interviewing technique, fi eld proced ures 

for the su rvey, and genera l procedure fo r complet ing questionnaires. They have been al so served 

as translators and data co llectors. The researcher had choosen convenient time for the 

respondent 's in order to max im ize the quality of responses and degree of return . 

Having a short visit to each sample school , selection of the total number of teachers, 

principals and students from the school record s have been made. Quest ionnaires have been 

di stributed to the se lected principals, teachers and students. The selected students from each 

section in the respective sample schools have been gathered in one class. 

The researcher has provided the necessary clarifications on the way how to fill the 

quest ionna ire, and for questions raised regarding some of the items from individual respondents. 

Student respondent s fro m grades 5-8 chosen del iberately believing that they are matured 

enough to handle the questions and provide the required information . They have been also 

provided w ith the necessary ori entation and exp lanations in Amharic and Somal i language by the 

researcher and hi s assistant researcher respective ly. The students have been allowed to give their 

own answer in their own mother tongue and fiJI the questionnaire with out any problem . Tn order 

to overcome mistakes (inconvenience) that had been committed by students the researcher, 

through out the fi eld work, has mai ntained consultant contact with the data collector and closely 

supervised the wo rk. 

Concerning the community representati ves, di scussions have been made on the objective 

of the interv iew to minimize mis-understandings, and made an appo intment to conduct the 

interview. Fina ll y, the researcher wi th the help o f ass istance researchers and/or translators has 

conducted the interview. 

2.6. Methods of Data Analysis 

2.6,J, The Variables 

In thi s stud y. access of primary ed ucati on for the nomadic pastoral Somali children is the 

dependent vari ab le. The independen t variables, on the othe r hand. are grouped into fou r major 

ca tego ri es: school related factors. soc io-economic factors. soc io-cultural fac tors and deve lopment 

constraints. 
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CHAPTER THREE 

3. PRESENTATION AND ANALYSIS OF THE DATA 

This part of the paper deal s with the presentation and anal ys is of the data gathered from 

pastoral Somal i ch ildren, teachers and principals of sample primary schools, and ed ucational 

officials through questionnaire, and from interview done wi th community representati ves around 

the sample schools sites. 

From a total of 109 questiOlUlaires di stributed for primary school teachers, principals and 

educational officials (zone and woreda) 107(98. 17%), and of 467 di stributed for students 

455(97 .43%) were returned properl y fi lled in and were used fo r data analysis. [n addition 23 

community representatives from arou nd the sample school sites were involved in the interview. 

The analysis of the data had been made based on the responses obtained fro m these 

groups of respondents Most of the data gathered are organi zed using tables followed by 

discussions. For the sake of convenience, related questions are treated together. The response of 

community representatives from around the sample school sites are used as additional ideas to 

substantiate the students ', teachers ' and educational officials' (ex perts') responses. Therefore , the 

responses are assumed to be adequate enough to make valuab le inferences fo r the study . 

3.1. C haracteristics of Respondents 

The purpose of thi s sub-topic is to give some basic background information about the 

target population. The study subjects were pastoral Somali children , primary school teachers a nd 

principals, zonallworeda education officia ls/ experts, and comm unity representatives from around 

the sample school sites . 
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Table 3 : Experis and. Teacher Respondents by their Sex, Age, E ducation and Service 

Respondents 

Zonal Education 
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Total of 107 experts and teachers/principals were involved in the study. As indicated in 

Table 3, 3(2.80 %) and 9(8.4 1 %) of them are experts at zonal and woreda level respectively 

wh ile the remaining 95 (88.79 %) of them are primary schoolteachers and principal s. Regarding 

their sex, except 27 (25.23 %) of the teachers, the rest, 68 (63.55%) of teachers /principals and all 

of the exports were male . This reveals that the participation of females in education sector in 

Somali Region is still questionable. This is an issue to be considered. Because it might have an 

influence on girls education in particular as related to lack of ro le models and provision of 

assistance from same sex for female students in the schools. 

Regarding their age, majority of the respondents, that is,95 (88.79%) of them are in the 

age groups of 2 1-30 and 31-40 years, while the rest 12 ( 11.23 %) are above 41 years. This implies 

that, as majo rity of the respondents are found in the adult age group, their response could be 

dependable. 

As far as their educational status is concerned, the great majority of them, 91 (85.05 %) 

are TTl graduate, while the rest 15 ( 14.02 %) and l (0.94 %) are diploma and degree holders 

respecti ve ly. As to their service years in the region, 41 (38.32%) of the teachers principals and 2 

(1.87 %) educational experts have less than 8 years of service, while majority, 54(50.47%) of 

teachers/principals, and 10 (9.34%) of educational experts have 8- 16 years of service. These long 

years of service in the region implies that these teachers, principals and educational experts could 

have adequate information about the culture, tradition and economic activities of the nomadic 

pastoral Somali society and its impact on the educational participation of their children. 

Table 4: Absolute and Relative Frequency of Teachers Teaching Load 

Less Ten 10 11-15 Periods 16-20 Periods 21 Periods and Total 

Period Above 

No °/0 No % No % No % No °/0 

5 5.26 25 26.32 23 24.2 1 42 44.21 95 100 

Regarding the teaching load of teachers as shown in Table 4, majority 48 (50 .53%) and 

42 (44.2 1 %) of the teachers respondents teach 11-20 and 2 1 and above periods per week 

respecti vely, while the rest 5 (5.26%) of them have less than II periods of teaching. From thi s 

one can possibly conclude that, in addi tion to their challenging life in such harsh environment 
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teaching 21 and above periods per week, could have an impact on their interaction with the 

students and diminishing the enrollment rate (i.e., they will not have good appetite, mood, they 

can't be tolerant and properly treat students). 

Table 5: Student Respondents by Sex, Age and Grade 

$<,.'1 A" Grade 

1\lale Fema le 7· 10 11-14 15- 18 19&Above 5 6 7 

No I % No 1 % No I % No I % No I % No I 'Y .. No I % No I % No I % No I 
8 

ht" 

'" I 7582 ! 10 I 24 18 1- 178 I 31.1 2 238 I 52.3 1 J9 1857 220 I 48 Jl III I 25.28 71 11560 " I 10.7 

As shown in Table 5, from a total of 455 students involved in the study, 345 (76.00 %) of 

them are males and 110 (24.00 %) are females. This shows that the participation of gi rl s in 

primary education of the reg ion is very low as compared to that of male students. As to their 

ages, 238 (52.00 %) and 39 (9.00%) were found under the age category 15-18 years and above 18 

years of old respectively. This indicates that most of the primary school students in the study area 

are above the national age standard. That is, the great majority of the student respondents were in 

the adolescent age, which might have a positive contribution on the relevance of the data. 

Table 6: Absolute and Relative Frequency of Educational Level of Parents of Student 

Respondents by sex 

Parents Parents' Level of Education 
Illiterate Can Read and Write 

No % No % 
Father 102 2242 353 77.58 
Mother 423 92.97 32 7.03 

Regarding the educational background of their parents, majority, 353 (78.00 %) of the 

student respondents reported that their fathers are literate (can read and write) wh ile the rest 102 

(22.42 %) of them indicated that their fathers are illiterate. This implies that in the society which 

the father is the dominant figure of the family might have a relation with the educational 

participation of the children in primary schools. 

In contrast to their fathers, majority , that is, 423 (92.97%) of the student respondents 

indicated that their mothers are illiterate. This reveals that women are more illiterate than men in 

the pastoral Somali areas. This could be due to the inequality of opportunities between the two 

sexes in the scarce educational provision of the education system of the region. It mi ght have also 
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an impact on the educational participation of Somali girls in the primary schools avai lable in the 

region. 

Table 7: Elder Respondents by their Sex, Age, Occupation and Education at level 

S" Ag' Occupation Education 

M ale FenHtle 20-30 31-40 41&Above Farm ing House Sma ll Anima l Illiterate 
Work business Rarin~ 

N. % N. % N. % N. I % N. % No! % N. % N. % N. % N. % 

" 82.61 4 17 .39 2 I 8.70 21 91.30 1 I 4.35 2 8.70 4 I 17.39 16 69.57 17 73 .91 

As can be seen from table 7, 23 community representatives from around 8 sample primary 

school sites of the three zones were involved in the study. Almost all 19 (82.56 1 %) of them are 

male. Regarding their education, majority 17 (73.96 %) are illiterate, while 5(21.74%) of them 

can read and write and 1(4.35%) of them are primary first cycle completed. This reveals that 

almost all of the community representatives around the study area have very limi ted educational 

background which by itself considered to be a factor influencing their value for modern 

education. 

Regarding their occupation, 16 (69.57%) of them are pastoral nomads, while the rest 4 

(17.39 %) and 2 (8.70 %) are leading their life as small business traders , house wives and farmers 

respectively,. This reveals that majority of the community in the region earn their living by 

animal rearing and is also few who exercise small business activities. 

In general the sample population of the study included various groups of respondents. 

This diverse nature of the respondents has contributed in two ways. In the one hand, it helped to 

collect more relevant data from the respondents that have different background; on the other hand 

it helped counter check the data gathered. 
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3.2. Res ults and Discuss ion 
Table 8: Student 's Responses concerning distances from Hom e to School and Chances to 

pursue Ed f uca IOn 
No Item Res onses 

No % 
I How far is the primary school fro m your home? 

• Less than I ki lometer 32 7.03 

• 1-2 Kilo mete r 57 12.53 

• 3-4 k ilo meter 94 20.66 

• 5-6 k ilometers 17 1 37.58 

• More than 6 kilo meters 10 1 22.20 

Total 455 100 
2 How far is the nearest secondary school from your home? 

• 5 ki lo meters 110 24. 18 

• 6-10 kilo meters 167 36.70 

• II - IS kilo meters 106 23.30 

• More than 15 kilo meters 72 15.82 

Tota l 455 100 
3 While your parents are on the move from place to place with the ir anima ls 

fo r searc h of what and fo rage for the ir anima ls, what is the chance of 
students? 

• Discontinu ing their educat ion 102 22.42 

• Some wi ll discontinue and some wi ll learn 267 58.68 

• The schoo l wi ll be closed until parents return 56 12.3 1 

• Other than these 30 6.59 

Tota l 455 100 
4 Is there any strategy used before to he lp students not to d iscontinue the ir 

education 

• Yes 154 33.85 

• No 301 66.15 

T ota l 455 100 
5 I f there were strategies, what where these strak!g ies? 

• Developing ponds by NGOs 33 2 1.43 

• Food supply by NGOs 82 53.25 

• Prov is ion of alternative education 39 25.3 3 

Total 154 100 

6 Is there anyone who help you regarding your education 

• Ves 28 6 15 

• No 427 93.85 

Total 455 100 
7 If there is som e one who he lps you regard ing your education, who is/a re 

th ey? 

• Father 8 28. 57 

• Mother 2 7.15 

• Brother 15 53.57 

• Ot hers 3 10.71 

Tota l 28 100 

8 Do you parents ask you abou t learning? 

• Yes 14 3.08 

No 
44 1 96.62 • 

Tota l 455 100 
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As shown in Table 8, in response to the first item 17 1 (37.58 %) of student respondents 

replied that the school is sited 5-6 kilo meters away of the ir home. of the remaining94 (20.66 %) 

and 57 (12.53%) of them indicated that their school situated at 3-4 and 1-2 ki lo meters away of 

their home village. While on ly few 32 (7.03%) of them repol1ed that the school is located in less 

than I kilo meters away of their home. This reveals that majority of the pastoral nomad students 

in the study area need to travel 4-6 kilo meters and even some of them travel more than 6 kilo 

meters to reach (get access) to the school site. From this we can conclude that the school distance 

is among those factors hindering educational participation of pastoral children in the study area. 

In response to the second item of Table 8, majority 167 (36.70% %) of the students 

indicated the nearest secondary school is found 5- 10 kilo meters away of their home. the rest, 106 

(23.30%) of the students reported that it is located between 11 -15 and more kilo meters away of 

their home vi llage. This implies that students who complete primary education need to travel 

long-distance to get secondary schoo l. This in the absence of supports of their parent or the 

government, students fiend it diffi cult and stick to their only chance, joining the pastoral nomadic 

community. 

As to the third item of table 8, the majority, 267 (58.68 %) of the respondents, indicated 

in their response that, while their parents on move from place to place in search of water and 

pasture for their animals, some of them will discontinue and some will continue their learning. 

And 102 (22.42 %) of the respondents replied that they will be forced to di scontinue their 

education because of their parents mobility. Thi s reveal s that chi ldren of the pastoral nomads 

who are by chance in school forced to withdraw from school due to the mobility of their parents. 

Thus, it is clear that formal schoo ling does not meet the need of chi ldren of this community in the 

study area. 

Regarding to item 5 of tab le 8, the great majority 30 I (66.1 5 %) of the respondents 

replied that their was not strategy other than the formal schooling to help them continue their 

education. But, few 154 (33.85%) of them sa id that there are some NGOs who tried to develop 

ponds, prov ide food support for the people to sett le in one place, prov ide alternative education 

and schoo l feeding programs. 

Concerning availability of assi stance from important others, onl y28 (6. 15 %) of the 

students respondent s indicated that their parents help them regarding their education on the other 

hand the great majori ty 427 (93.85%) of them rep li ed that their parents do not help them in their 
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education. This poor attention and support provision of parents to the education of their children 

shows the comnllmity 's less understanding about the value of education in their life and in the 

community at large. 

As to the last item of table 8, most student respondents replied that their parents do not 

ask them about their learning. This implies that low educational background of parents has a 

negative impact on the educational participation of their children. 

Table 9: Student Respondents Concerning Spare T ime Activities and Uti lization of learning 

time 

No Item Res onses 
No % 

1 What do you do after school? 

• Looki ng after cal le 431 94.73 

· Participate in farm acti vit ies 40 1 88.13 

· Caring ar small children 194 42 .64 

· Fetch water 147 32.3 1 

• Help your mother at home 101 22.20 

• Col lect firewood 112 24 .62 

• Playing with your peer groups 24 1 52.97 

• Studying what YOli learn at school 
171 37.58 
189 41.54 

• Other than these 
2 Wh ich one of the following is more convenient for your learning? 

· Double shift system 

· Whole day schooling 123 27.03 

· Arrangin g Oexible time and calendar 18 3.96 

· Other than these 3 10 68.13 
4 0.88 

Tolal 455 100 

N. B: For the item percentage is more than J 00% respondents are allowed to choose more than 

one answer. 

From the responses provided for item number I of Table 9, one can understand that 

nomadic pastoral children are highly needed for their labour by parents. They are the working 

force on which the family earn their means of survival. They look after cattle, participate farm 

acti vi ti es, fetch water, collect firewood, help their mothers at home, etc. This shows that children 

of pastoral nomads in the study area are the working force for their family and most of them do 

not come to schoo l. 

Regard ing the last item of Table 9, majority 3 10 (68.13%) of the respondents indicated in 

their response that arranging flexible time schedule and developing a calendar which suits to the 

needs of the pastoral ch ildren is paramount importance, while 123 (27.03 %) of them replied 

that double shi ft system could serve the purpose. Therefore, it can be possible to conclude that 

the formal education system does not fit the needs of pastoral nomads' ch ildren in the study area. 
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Table 10: School Related Factors Affecting Children's Participation in Primary Education 
as Pe"ceived by Teachers, Students, and Elders by preference type 

No Va d ables (Factors) Respondent Agree Undecided Disagree 

No % No % No % 

[ Distance from home ( 0 school is 100 far Students 349 76.7 26 5.71 12 2.64 
Teachers 68 63.55 15 14.02 24 22.43 
Elders 13 56.52 4 17.39 6 2608 

2 Lack of Desks Stud ents 329 72.31 26 5.71 90 19.78 
Teachers 85 79.44 6 5.61 16 14.96 
Elders 18 78.26 3 13.04 2 8.7 

J Shortage of slUdents tex tbooks Students 334 73.41 55 1209 66 14.5 
Teachers 72 67.29 15 14.02 20 18.69 
Elders 13 56.52 4 17.39 6 26.09 

4 Absence of waler in school Students 326 71 .65 50 10.99 79 13.36 
Teachers 77 71 .96 9 8.41 21 19.63 
Elders 14 60.87 4 17.39 5 21 .74 

5 The irrelevance orthe cu rriculum Students 323 70.99 32 7.03 100 21 .98 
Teachers 67 62.62 9 8.41 31 28 .97 
Elders 13 56.53 2 8.7 8 34.78 

6 Absence offi cx ible schoo l caendar Students 303 66.6 62 13.63 90 19.78 
Teachers 76 71 .03 7 6.54 24 22.43 
Elders 14 60.87 5 21 .74 4 17.39 

7 Absence of qual ified and experienced teachers Studems 275 60.44 94 20.66 86 18.9 
Teachers 84 78.51 17 15.89 6 5.6 
Elders 20 86.96 1 4.35 2 8.7 

8 Poor community school relati onship Students 297 65.27 87 19.12 71 15.61 
Teachers 64 59.81 17 15.89 26 24.3 
Elders 13 56.53 2 8.7 8 34.78 

9 Lack of separate toilet for girls Students 255 56.05 74 16.26 126 27.69 
Teachers 84 78.51 17 15.89 6 5.61 
Elders 14 60.87 4 17.39 5 21 .74 

[0 Inappropriate medium of instruction Students 250 54.95 50 10.99 150 32.97 
Teachers 65 60.75 17 15.89 25 23.36 
Elders 15 65.22 4 17.39 4 17.39 

[ [ Lac" of training of teachers in teaching pastoral StudenLS 349 76.7 26 5.71 12 2.64 
children in pastoral areas 12 .97 Teachers 68 63 .55 15 1402 24 2243 

Elders 13 56.52 4 17.39 6 2608 
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Regarding the first item o f table 10,349 (76.70) of students. 68(63.55%) of teac he rs and 

13(56.52%) o f elders related it high. While the remaining r'ew of them replied that its inCiuencL' 

was Illln lmUlll. 

Observa ti on of documel1ls at zonallworeda education o ffi ces and in formal di scuss ion 

made with important personalities in the study area confirmed these result. In addition, the 

reg ional annual educat iona l report shows that the teachers-student rati o is one-eight y nine ( I tt) 

89) (S REB , 1996 E.C). According to the sources in addition to the reluctance of teachers from 

other parts o f the county to work in these harsh remote area the absence of people trained from 

pastoral is t backgrou nd found to be a problem. Bes ides, as the starting salary of new ly graduated 

teachers ass igned to thi s area doesn' t compensate for the sufferin g, they are not willing to come 

and work in the areas. This impl ies that shortage of trained and experi enced teac hers was found 

to be the major school related problem challenging educati onal cnrollment of pastoral Somal, 

children. 

Respondents were asked to indicate the infl uence of lack of Ci exible schoo l calendar .'"') 

(723 1 % ) of students, 85(7944'7.:) of teachers and 18(78.26% ) of elders rated it hi gher. 

Supporting this response of majorit y of the respondents, the interview made with tilt' 

elders revealed tha t the sc hool ca lendar is not fl ex ible and doesn 't consider mi grati on of th .' 



concerned people. And al so it is not designed taking into account when and where the pastorally 

settle. 

This confirms that absence of in appropriate schoo l calendar was found to be the major 

constraint hindering the primary educati on participation of children in the study area of the 

region. Thus it could be poss ible to conclude that the school ca lendar organi zed based on the 

national school days is not suitable to the education pastoral Somali children. 

In response to item 3 of table 10, except few, majority of the respondents that is 

334(73.41 %) of students, 72(67.29%) of teachers and 13(56.52%) of elders indicated that 

distance from home to school site is a major challenge. 

In confirming thi s result UNESCO reported that . .. even those children who could enro ll 

in the primary education are forced to withdraw, since most of the schools are found very far 

from their roaming villages. The problem of di stance is worse espec ially for girl s (UNESCO, 

1995 : 32) . In line w ith this in Kenya, children walk 15 to 20 km per day to primary school. 

Research findings indicate thi s long walk undermines education even for those who manage to 

reach school. Children who have spent two to five hours walking to school in the morning after 

without hav ing anything to eat, are tired and their abil ity to concentrate is impaired (MGEF, 

2002: 3). 

As to the influence of in appropri ate medium of instruction in the educationa l 

participation of pastoral Somali ch ildren, majority of the respondents, that is, 326(71 .65%) of 

students, 77(7 1.76%) of teachers and 14(60.87%) of elders indicated that it 's impact is high 

It is well known for vari ous reasons, that the best medium of teach ing a child is hi s/her 

mother tongue . A child taught in a language he/she known wi ll use his/her environmental 

experience, and learns more rapidly than when unfamiliar language is used. In addition the child 

will develop positive psychological attitude to school and attend school regularly (Ziyn, 2004). 

Language as a medium of instruction has greater impact on the overall educat ion process 

and practice (UNESCO, 1985: II). Children who speak a language other than the language of 

instruction confront a substanti al barrier to learning particularly in the crucial early grades. when 

the child ren are trying to acquirc basic literacy as wel l as adjus t to the demands of the school 

settling, not speak ing the language of instruct ion can made a deference between succeeding and 

failing in schoo l, between remaini ng in schooling and dropping out (Lock head and Verspoor. 

1991: 153). 
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Concerning item , 5 of table 10, 323(70.99%) of students 67(62.62%) of teachers and 

13(56.53%) of elders rated it high , whil e the rema ining few replied that its influence is very 

minimal. 

Informal di scuss ions made wi th zonal and woreda educat ion o fficial s contlrms thi s result. 

According to these informants, however few attempts were made in adapting it to the local 

condit ion, still much of the content of the ex isting curriculum does not refl ect the li fe sty le and 

cultural va lue o f the pastoral Somali community. Bes ides, it al so fail s to respond to the needs and 

aspiration of children in the study area. 

A study sho ws, in disadvantaged tribes in Srin Lanka, keep their children at home from 

school to do work, or don ' t enroll them at all or allow them to drop out of schools after a few 

grades. Thi s may often be related to the education being offered (Epste in, 1988:380). 

As to the influence of item 6 in table 10 except few of the respondents, majority, 

32 1 (70.11 %) of student, 67(62.62%) of teachers and 16(69.57%) of elders indicated in there 

response that it 's impact in educational participation of children in the study area is high. 

Various research findings contlrm thi s result. For instance Begeke reported that, in 

addition to low sa lar ies and lack of incenti ves, teachers in the nomadic areas have no special 

trainings to teach the children of nomads cognizant of the problem, the ministry of education of 

Tanzania has taken the responsibility of training teachers. The mini stry selects the wo uld be 

teachers from pastoral and mobile communities. This is based on the assumption that teachers 

would be teachers would be able to communicate in the language of the nomads and minimize 

cultural conflicts among the participants. Moreover, the teachers were equipped with basic 

knowledge on agriculture and animal husbandry (Begeke, 1995 :78). 

Respondents were asked to show the extent of the influence of lack of school faci lities 

(i .e. , lack of water. separate toil ets, desks and text books) on the educationa l participation of 

ch ildren in the study area. The majority of them rated it high . 

One of the most common constraints of enrollment and parti c ipation of children at school 

is shortage of school facilities like, in adequate buildings, latcrines. water, learn ing materi als, 

etc. As Rao ( 1985 :182) case studies in Kawahl a nomads, in the schoo ls. the majority of children 

simply sit on the fl oor, there was no to il et and faci liti es for drinking water and on ly half of the 

students had the necessary books and writing mate ri als. !-Ie reported that it has a negative impact 

on pupils learn ing. 
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Regard ing the last item of table : 0 majority o f respondents i.e. 297 (65.27%) of students. 

64(59.8 1 %) o f teache rs and 13(56.53%) o f elders rated it higher, while the remaini ng few 

reported that it 's impact was min imum. 

In confo rmity to thi s, the interview revea led that as the soc iety be litt ling the va lue of" 

modern education and do not prioriti ze it , they do not have close ti e with the school com munity . 

As a result, they do not usuall y participate in most activities related to the school business . Thus. 

it may be poss ible to say that lack of school community relationships was major problem 

affecting the educationa l participati on of children in the study area . 

Table 10 a lso portrays eleven SClloo l intrinsic constraints ranked by stud y groups. Based 

on the rank orde r of respondents, the major school intri nsic constra in ts for the school 

participation on pastora l Somal i children are absence of qualifi ed and ex peri enced teachers, 

absence of tl exible schoo l calendar, distance from home to schoo l, in appropriate medium of" 

instruction and the irrelevance of curri cul um . Lack o f separate toilet, lack of schoo l-community 

relat ionship, lack of desks and shortage of students text books were not found to be main 

cha ll enges for the participation of pastoral Somali chil dren. 

T able 11 : Socio-Economic Factors Affecting children ' s Participation in Primary Edu cation 

a s Perceived by Teachers , Students, and E ld ers 

No Variabl es (Fac lol's) n cspondcl1t Ag ree Undecided Disagrct· 

No % No % No % 

I Mobilit}' orlhe COIlUlllllity Students 
376 82.64 27 5.93 52 1143 

Teachers 
84 78.51 11 10.28 12 11.21 

Elders 
19 82 .61 2 8.7 2 8 .7 

2 The need fo r childre n 's labor their parents Students 
351 77.14 40 879 64 14 .06 

Teac hers 
84 78.51 11 10.28 12 11 .21 

Elders 
14 60.87 3 13.04 6 26.09 

3 Poor educational background or parents Students 
332 72.97 56 13.31 67 14.73 

Tenchers 
84 78.51 11 1028 12 11.21 

Elders 
17 73.91 1 4 .35 5 21 74 

4 Poverty of hecause of dro ll ghl Students 
316 6945 30 6.59 109 2397 

Teachers 
61 57 .01 11 10.28 35 32.71 

El ders 
15 6522 1 4.35 7 3043 

5 Shortage of upper primary schools Students 
310 6813 61 1341 84 1846 

Teachers 
59 55 14 18 16.82 30 2804 I 

E I(k r~ 
15 65.22 4 17 .39 5 21 74 
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It is known that the movement of pastoral people from one place to another for economic 

purposes is the cause for the di sconti nuation of children's schooling. Similarl y. in thi s stud y. the 

majority of respondents, i.e. , 376 (82.64%) of students, 84 (78.5 I %)1 of teachers and 19(82.6 1 uk) 

of elders asserted that the nomadic pastoral way o f life (mobility of the community) is one of the 

major challenges for the educational participation of pastoral Somali ch il dren. 

The interview made with elders confirmed thi s resu lt. They reveled that the le ve l of 

participation of nomad ic pastoral Somali groups in education and other development activities is 

constrained by their mobility. Ch ildren's parent constant mobility leads to low enrol lment and 

high dropout rate. 

Bes ides , in most Afri can soc ieti es, nomadic peop le are the most neglec ted group of the 

soc iety in the provision o f education. Thus. enrollment and participati on o f nomadic children are 

low as compared to the children of other parents who lead a se ttl ed li fe . Thi s is because of the 

fac t that those people have no permanent domici le and difficult to build sc hools ncar to them ," 

they are constantl y on the move (UNESCO. 1995 32). 

Regard ing the influence of lack of uppcr primary schools. majorit y. that is. 351177.1-1';; I 

o f studcnts. 84 (78 .51 '7r) of teachers and 14(60.87 %) of elders rated it hi gher. 



Table II depicts five socioeconomic barriers supposed to hinder pastora l nomad Somali 

child ren's parti cipation in primary education. These factors are ranked by groups of respondents. 

As to the ir rank order, the first th ree major socio econom ic chall enges are mobil ity of the 

community, shortage of upper primary two , high demand of child labour by their pare nts and 

poverty because of drought were not fou nd to be the major problems affecting educational 

environment o f ch ildren in the pastoral areas of the region. 

Table 12: Socio-C ultural Factors Affecting Children's Participation in Primary Education 

as Perceived by Teachers, Students, and Elders 

No Vari:lblcs ( Factors) Respondent Ag ree Undecided Disagr'ce 

No % No % No % 

I Low regard given to education by parent Students 319 70 .11 54 11 .87 82 1803 
Teachers 75 70.1 3 2.8 29 27 .1 
Elders 15 65.22 5 21 .74 3 13.05 

2 Ea rly marriage Students 303 66.59 17 3.74 135 29 .67 
Teachers 70 65.42 11 10.28 26 24 .3 
Elders 15 65.22 2 8.7 6 2609 

3 Fear of abduction or rape Students 280 61 .54 67 14.73 108 23 .74 
Teachers 63 58.88 26 24 .3 18 16.82 
Elders 16 69.57 1 4.35 6 26.09 

4 Fear of sexua l harass ment Students 230 50.55 90 19.78 135 29 .67 

Teachers 84 78 .51 9 8.41 14 13.08 

Elders 15 65.22 1 4.35 7 30.44 

5 Teenage pregnancy Students 234 51.43 80 17.58 141 30.99 
Teachers 77 71 .97 16 14.95 14 13.08 

Elders 15 65.22 3 13.04 5 21.74 

6 Fea r of 1005111 g of time of training of Students 235 51.65 96 21 .1 124 27 .25 

pastora li sm Teachers 70 65.42 9 8.41 28 26.17 

Elders 13 56.53 4 17.39 6 26.09 

7 Low part icipation of parents III i ncreaSing Students 140 30.77 43 9.45 242 53.19 

children's partIci pation in education Teachers 42 39.25 16 14.95 49 45.8 

Elders 5 21.74 1 4.35 18 78.26 

s Low commu11l ly prtrllCrpallon III IIlcreaslIlg Students 106 23.3 43 9.45 306 67 .25 

ncccss to education of lile children Tenchers 26 24 .3 8 748 73 68 .22 

Elders 6 26.08 1 4.35 16 70 .38 

9 Gender role socinlizal1oll and Slereotypmg Students 105 2308 55 1209 295 64 .84 

Teachers 11 10.28 20 18.69 76 7103 

Elders 5 21 .74 1 4.35 17 73.91 
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Wi th respect to the first item of table 12, the major ity of respondents, 3 19(70.11 %) of 

st udents, 75(70. 10%) of teachers and IS (65 .22%) of elders rated it high. Similarl y. 235(5165 °;' ) 

of studel1ls, 70(65.42%) of teachers and 13(56.53%) of elders rated hi gh the effec t of item 6 or 

table 12. 

The interv iew made with the elders further reveals that , parents in particular and the 

communi ty in general show reluctance to focus on and show concern in the educat ion of their 

children. There is also a tendency in the communit y to see education as time and energy 

consuming activi ti es than in educat ion. Thus, it could be poss ible to in fer that l imi ted in vo lvemel1l 

of pastoral Somali soc iety in general and parents in particular are major prob lems in increas ing 

educational participation of ch ildren in the pastora l areas of the region. 

Respondents were also asked to show the extent o f the influence of gender role 

socializa tion and stereOlyping on the educa tional invol vement of pastoral Somali gi rl s. Majority. 

that 1S 303(66.59%) of st udents. 70(65.42%) of teachers and 15(65.22%) of ciders reported that It 

" a lllaJor problem chall engi ng educational participat ion of pastoral children in the study area. 

In this con nec ti on the interv iew revealed that the gender attitude among the pastoral 

Soma li soc iety gives hi gh social va lue to boys. It is rci'lec ted in vari ous forms mal c fa voriti,," 
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that beg ins from the time of birth . The birth o f a son is celebrated with happiness and gun shoot 

whil e that o f the girl s is rece ived with di sappointment and di scontent. 

In add ition pastoral girl s are also responsible for most of the household acti vities like 

fetch ing water and fire wood, milking animals, looking after their younger sisters and brothers, 

cooking and washing utensils, looking after small li vestock (sheep and goats), helping parents to 

build a house, watering anima ls and being invo lved in small scale trades. Moreover, they are 

victims of harm ful traditional practices. From a yo ung age they are presumed to be preparing for 

marriage. In genera l, in fo rmants revealed that the generally held view in the Somali paterna l 

fam il y give prior consideration to the education of boys rather than girl s. 

As to the influence of lower regard given to education by parents, 280(61. 54%) of 

students, 63(58.88%) of teachers and 16(69.57%) of e lders rated it high. 

In confirming thi s result interviewee further revealed that pastoral Somali society in the 

study area given lower regard for modern education. Thi s is because they had not exposure of 

chance to test the fruit s of modern education. Besides they have not seen those few educated 

Somalis in the area helping their parents. So, there is a sentiment that education brings less return 

as compared to nomad ic pastora l activities as livestock rearing. However, the sources strongly 

asserted that it does not mean the society hates modern education. [n stead, their appreciation is 

more for traditional pastoral economic acti viti es in general and li vestock rearing in particul ar. 

In line with th is, in Kenya one of the reasons for low enrollment is that the value of 

education might not be fu ll y reali zed among the pastorali sts and schoo ling is not a priority in 

their traditional way of life (Norman, 1990). 

Concerning the second item of table 12, 23 0 (50.55%) of students, 84(78. 5 I %) of 

teachers, and 15(65.22%) of elders indicated in their response that earl y marriage one of the 

major soc io-cul tural problems affecting children' s involvement in the study area . 

Confirming th is result the interviewee stated that earl y marri age is highl y va lued 

traditional practi ce of the society (-o r various cultural and econom ic reasons. They also 

confirmed that it is an impeding factors in education of girl s. With regard to the influence of earl y 

marriage on educational participati on Rose ( 1998) indicates that earl y marriage has negative 

contribution for girl 's pa rti cipation and it is the mai n reason for an increase in girl s dropout from 

schoo li ng. 
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As to the influence of pa rents' fear of lacking time of training fo r pastora li sm, 

324(5 1.43%) of students, 77(79.97%) of teachers and 15(65. 22%) of elders indicated in their 

response that it is high. 

The result of the interview made with elders further revea led that, in Somali soc iety 

children are requ ired to learn herdsman ship from their childhood. When they are kids, they start 

to keep newly born sheep's and goats and calves around home area. Later, they will heard catt le 

and camels. They al so lea rn their social obli ga ti ons during different stages of their soc ial 

obligations during different stages of their development. In this regard parents fee l that, schoo li ng 

signifi cantl y affects the amou nt of time the chi ld needed to most the social obligation and 

become qua li fi ed member of the society. Thus, fear of loosing time of training could make 

parents reluctant to send the ir children to schoo l. 

Regardi ng the influence of teenage pregnancy, fear of abd uction and sexual harassment 

/rape on educational participation of Somali gi rl s, most of the respondents indicated in their 

response that it was very minimal. 

In line with the result, the interviewed elders revealed that harmfu l actions, for vari ous 

reasons are soc ial ell its that can not be tolerated by the soc iety in the study area. It may also 

couse conflicts between two or more tribal members which could sacred human life. Besides, 

there are strong punishment and large number of animals for compensations and soc ial out 

casting follow these harmful deeds. Thus , teenage pregnancy, fear of abduction and fear of sexual 

harassment Irape do not considerabl y challenging the educational participation of pastoral Somali 

children (girl s). 

Table 12 depicts, the nine socio-cultural factors, that are ranked by the students, the 

teachers and the e lders. Acco rding to their order, the first maj or five challenging socio-cultural 

factors that hinder the educational participatio n of pastoral Somali children were low 

parti cipation of parents in increas ing children's participation, gender role sociali zation and 

stereotyping, low regard given to education by pa rents, earl y marriage and fear of loos ing time 

for traini ng of pastoralism. On the other hand, low community parti cipation in increas ing access, 

teenage pregnancy, fear of sex ual harass ment, and fea r of abductio n were not found to and fear 

of abduct ion were not found to be main challenges for the educational participation of pastoral 

Somali children. 
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Table 13: Development Constraints Affecting Children 's Participation III Primary 
Education as Perceived by Teachers and Elders 

Ag ree li lldn idtu Ui sagn :c 

No "ari:lblcs (Fa c/o rs) Res pond ent No % I,\IU % No % 

I Recurrent drought and famine Teachers 
102 95.33 5 4 .67 

El de rs 
22 95.65 1 4.35 

2 Shortage of water and pasture for anim<l] s Teachers 
100 93.46 5 4 .67 2 187 

Elders 
22 95.65 1 4 .35 

J Low soci<l l services slich as education 'l11d health Teachers 
102 95.33 5 4.67 

Elders 
18 7826 3 13.04 2 8.7 

4 Tribal co nnil1 Tl;:achers 
86 80.37 11 10.28 10 9.34 

Elders 
22 95.65 1 4.35 

5 Lack ofex!cnsiOl and pack<lge services Teachers 
88 82.24 7 6 .54 12 11.21 

El ders 
18 78.27 1 4.35 4 17.4 

6 Shortage of market ing services Teachers 
91 6505 7 6.54 9 841 

Elders 
13 56.53 4 17.39 6 2609 

7 Teachers Teachers 
84 78.5 7 6 .54 16 14.95 

Elders Elders 
18 78.26 5 21.74 

8 Sparse selllemcn[ of ~le people Teachers 
90 84.11 3 2.8 14 13.08 

Elders 
13 56.53 10 43.48 

9 Lack of deve lopment s!nllegy developed tor Tenchers 
76 71.03 11 1028 20 18.69 

nomads Elders 
21 91.31 1 4.35 1 4 .35 

10 Lack of scu!ement prognllllS TC<lchers 
77 71.96 5 4 .67 25 2336 

Flder ~ 
17 73.92 4 17,36 3 13.0b 

II Absence o f tnllge land program Te (lcllerS 
74 69.16 7 6.54 26 24 .3 

Elders 
16 69.56 1 435 6 2609 

12 Absence of mininlllill package progrrulls Teachers 
74 69.16 15 14 .02 18 1682 

Elders 
15 6522 2 8.7 6 26.09 
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The above tab le (tab le 13) portrays a li st of development constraints affecting access to 

primary schools for chi ldren in the pastoral areas of the region . 

Concerni ng the extent of the inO uence of recurrent drought and fam ine, majority, 102 

(95.33%) of teachers and 22 (95.65%) of elders rated it high. Similarly, majority of the 

respondents, 100 (93.46%) o f teachers and 22 (95.65%) of e lders indicated that shortage of water 

and pasture for an imals signifi cantl y affects children's participation in educati on in the study 

area. 

Confirming this result the interview made with elders and o ffi cials from the regIons 

DPPC office revealed that drought has been cyclic in Somali region for the last two to three 

decades. The frequency has become shorter occurring between 2 - 3 years. the consiquenes had 

been the loss o f human lives, es pec ially children and an ima ls due to mal nutrition and related 

di seases . 

Thus, it IS poss ible to deduce the drought has a se rious em pact on the educa ti on of 

pastoral Somali ch ildren as most fa mili es move with thei r children in search of food, pasture and 

water. In general , si nce there is a hi gh level of pove rty and basic necessi ti es of the people are not 
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yc t met, the value of education is given less importance and the schoo ling of chi ldren is highly 

disrupted. 

As to the influence of lack of social serv ices such as educati on and hea lth 102(95.33%) of 

teache rs and 18 (78.26%) of elders rated it hi gh. 

The info rmation obtained through interview and informal di scussion made with elders 

and ex perts of the reg ions capacity building office confirmed th is res ul t. They further revealed 

that lack of socia l services is as serious problem in al l aspects of the li fe of the society in general 

and in education in particu lar. Thus, it is possib le to in fer that lack of social services severely 

affects involvement of ch ild ren in education in the study area. In general, since the community is 

unable to get ass istance that minimizes life burdens (work loads) tend to keep their children 

invol ved in the famil y business rather than send them to school. 

As it is indicated in the table, respondents were requested to rate the influence of lack o f 

development strategies des igned for Somali pastoral nomads as a fac tor to the educat ional 

pal1icipati on of chi ldren in the study area. Most of the respondents, 86 (80 .37%) of teacher and 

22 (95.65%) of e lders repli ed that the in fl uence of thi s facto rs is cons iderabl y significant. 

In conformity to thi s result a report made by PCEA further revea ls that lack o f 

development strategies affects not only educational participation of ch ildren, but also the en ti ere 

li ving situatio n of the community in the stud y area. According to thi s report, there are efforts 

made by the federal government in some 22 sample wo redas along shebe le river basin . However, 

it does not suits to the needs of the concerned peop le. Besides, the program packages are abused 

both by the regiona l and local officials in vo lved in the process. In add ition to other constraints. 

lack of the deve lopment strategies compl icated the li fe of the society in general and educationa l 

parti cipation of their children in parti cul ar (PCEA, 2003). 

Thus, it is poss ible to infer that lack of development strategies des igned for nomads is a 

major problem hinderin g the educational parti cipati on of chi ldren in the study area. 

Rega rd ing item five of tab le 13, majority of the respondents, that is, 88 (82.24%) of 

teache rs and 18 (78.27%) of elders indicated in their response that absence of minimum package 

program mes is the main probl em challengi ng children's parti cipation in primary schools in the 

stud y area. 

The intervi ew conducted with elders asserted that the abse nce o f minimum package 

programs affect s educational participati on of children in the reg ion. they furt her revea led that 
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attempts made by governmental and non governmental orga ni zations in thi s regard could not 

terminate the situat ion. Thus, according to these respondents, absence of minimum package 

programs should be considered as barri er to the educational parti cipate of the pastoral children. 

As it could be seen from table 13, respondents were asked about the extent of the 

influence of sparse settl ement of the society on the primary education parti cipati on of pastoral 

Somali chi ldren. The data revealed that, the majority of the respondents, that is, 91 (65.05%) of 

teachers and 13 (56.53%) of elders indicated in their response that sparse settlement of the 

society affects educational provision for pastora l Somali children. 

Th is finding goes in accordance with the response of education experts. The revealed that 

it is very difficult in sparse ly populated areas to provide social services as schools at a reasonable 

di stance . Further more UNESCO ( 1996) indicated that the lower the population density or the 

higher the minimum size of populat ion the greater the inaccessibility will be. 

Respondents were asked to rate the influence of lack of ex tension and package services on the 

educat iona l participation of pastora l Somali ch il dren. Majority, 84 (78.50%) of teachers and I 

(78.26%) of elders indicated in the response that its effect is s ignifi cant. Similarly 74 (69.165) of 

teachers and 16 (96.56%) of elders indicated in their response that the absence of range level 

develop main problem in educational participation of pastoral nomads. 

In confirming thi s result the interviewed revealed that it has a negative effect in al aspects 

of the community's life in the region. In addition, the env irorullent is highl y deteriorating fro m 

the time to time due to the growing number of human and animals population, over grazing, lack 

of environmental conservation etc. This pastoral society in thi s deprived condition unable to 

fulfill their bas ic needs, tends to retain or wi thdraw their children out of school. 

The absence of extension and package servi ces worsens the soc ial condition In general 

and children 's schooling in particular. Thus it could be possible to infe r that lack of ex tension and 

package service is one of the deve lopmental constraints ch ildren's schooling in the pastoral areas 

of the region. 

Concerning item ten, respondents were asked to rate the influence of lack of appropriate 

market centers. Most of them. that is 77(7 1.96%) o f teachers high ly a ffects pastora l Somali 

chi ldren's' pa rticipation in education. 

A study reported confirmed this result. It further revealed that due to lack of infrastructure 

remotcness and insecurity livestock market ing is a problem in pastoral areas. Besides, as the loca l 
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demand for livestock and li vestock products is far below the supply , they are obliged to se ll it at 

very low prices compared to prices the commod ity they buy. Hence, the ir cash income is very 

low and they are a lways wo rri ed about their household needs (Krat li, 2000). Therefore, it is 

poss ible to say that lack of appropriate market center has found to be chall enging problem 

hindering chil dren 's participation in educati on. 

Pertai ning to conflict, a significant proportion of the respondents, that is , 74 (69. 16%) of 

teachers and 15 (65.22%) of elders indicated that it has a considerable influence on the 

educational part icipation of children in the study area. 

In confo rmi ty to th is resul t interviewed elders further revea led that inter-tribal conflicts 

frequentl y arise due to increased competiti on over grazing and fa rm land and water. Thi s is 

aggravated by the increasing human and li vestock population and decreasing of the amount of 

water and pasture land due to recurrent drought. Bes ides, conflicts for various other reasons have 

contributed to the s ignifi cant loss of the lives of people and livestock. Confl ict also interrupts 

trade routes which discourage the in and out flow of people that provides the society with 

different mate ri als and servi ces. This indicates the prominence of confl icts with the pastoral area 

and its impact on the entire life act iviti es of the pastoral society. It is obvious that in such an 

unstable condition parents feel insecure to send their children to schools . (Holt and Lowrense, 

1996). Thus, it is possib le to say that conflict is an obstructing tactor hindering children 's 

enro llment in primary education. 

Table 13 dep icts twe lve development constraints arranged accordi ngly by the group of 

respondent. Based on thi s arrangements the major deve lopments constraints hi ndering 

educati onal pa rtic ipation to children are recurrent drought and famine, shortage of water and 

pasture fo r animals, lack of social services, lack of development strategies des igned for nomads, 

absence of min imum package services. While lack of settlement programs, lack of adequate road 

access, lack of market services, abse nce of range land programs and tribal conflict were not found 

to be major problems chal leng ing chi ldren's schooling in the pastoral areas o f the region. 
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In addition, the three groups of respondent (students , teachers, elders) conformed 

in their response to the open- ended question , that the above discussed constraints were 

the major obstructing factors affecting participation of pastured ch ildren in educat ion. 

They a lso indicated that in addition to the problems discussed so far, lack of integrated 

effort by government and non government organization, and their failure to let! include 

the society as active partners in all their activities in general and on matters of education 

in particu lar were found to be major problems in hindering children 's participation in 

education. 

With regard to the open - ended questions which says what strategies do you 

suggest for increas ing children 's parti cipation in primary educati on in your loca lity, 

maj ority of the three groups o f respondents indicated in the ir responses that the strategies 

need to be put in to practice are: 

~ Designing the curricular content in such a way that is relevant and suitable to the 

needs and the life of pastoral nomads. 

~ Designing flexible school calendar that doesn' t interfere with their li fe activ ities 

and convenient for learning. 

~ Selecting interested individuals from the commun ity and provide them with proper 

training. (Including quranic School teachers) 

~ Expanding more boarding schools at a reasonable distance 

~ Emp loying multiple modes of educational prov is ion 

• Opening mobile tent schools 

• Providing literacy programs for out of school chi ldren and adults 

• Establishing strong relationship between non - traditional alternative 

schools and the formal sys tem 

• Using Quali ty schools to supplement the formal schoo ling and giv ing 

certificate which have equal va lue \Vith that of formal school 

~ Strengthening School feeding programs and intensi lYin g regional government support 

se rvices to thi s pastora l children in the region 
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~ Establi shing an independent insti tute w ith its own budget and clea r poli cy whi ch is 

respons ibl e 

~ So lving conllicts arri v ing between nom ads us ing the loca l indi genous know ledge of 

the society 

~ Raising the community awareness th rough continuous ag itation about the benefits of 

educati on and how to educate the ir children . 
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CHAPTER FOUR 

4. SU MM ARY, CONCLUSION AND SUGGESTION 

4.1. Summary 

The main purpose of thi s study was to exam ine the educati on of part icipati on leve l o f 

pastoral children in Somali region, identi fy the major obstruct ing fac tors hindering access 

to primary education and to eome up with strategies that ought to be fo llowed to all ev iate 

the problems. 

Further, the fo ll owing four bas ic questions have been raised in re lation to the problem 

of low access o f primary educat ion: 

I . What are the main problems faced by the students? 

2. How can access to education be improved 

3. What poss ible alternatives strategies should be employed to promote enrollment of 

child ren in primary educat ion? 

4 . What strategies should be applied to improve the condi tion of the society in the 

reg ion? 

Besides, alternative strateg ies that are required to be developed, fac tors affecting 

access to pr imary education in the study areas i. e. school intrinsic, socio- economi c, socio 

cultural and development constraints would be discussed . 

The study has been carri ed out in 18 governm ent pri mary schoo ls which are fou nd 

In Gode, Shinile and Liben Zone. The Subj ects of the study are 455 students, 95 primary 

school teachers and principa ls, 12 education experts and 23 elders. 

Data has been were co ll ected from the above three groups through questi onnaires 

and structured interview. Besides. re levant documents ti'om the schools, Zonal o ffi ces, 

SEB USAIDI BESO. MO E. UNESCO and other sources has been co llec ted and , . 

consulted. 

The he lp o f di fferent statis ti ca l too ls are employed to analyze the data co llec ted. 

These are. frequency count, percentage and wei ghted mean . Based on the resul ts of the 

data and ana lys is done the ma jor findin gs are summarized as fo ll oll's:-
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• The partecepation leve l o f chi ldren in primary education in Oode, Shinile and Liben 

zone ave rage was found to be low as compared to th at of the region. 

• Concerning distance (i'om home to school and their chance to peruse their educati on 

maj ori ty, (80 .44%) and (75.82%) of student respondents indicated that the need to 

trave l fro m 3 to 6 and from 6 to more than 15 Kms to access primary and secondary 

schools respect ive ly. On top of that. they reported th is schools were closed when 

parents are on move. Bes ides. parents concern about th eir children was ve ry poor. 

Moreover, lack of government and non governmental organi zation provision of 

assis tance fo r the society worsened the si tuation. 

• Concerning spare tim e activities and utili zati ons o f learni ng time almost a ll s tudent 

respondents reported that, their act ive invo lvement in the economi c acti vities and 

absence of fl ex ible school ca lendar nega ti ve ly affected the ir schoo l participation. 

• The majori ty of respondents, 334 (73.4 1%) o f students, 72 (67.29%) of teachers 

princ ipals and experts and 13(56.52%) o f elders regarded di stance from home to 

schoo l to be a maj or barrier to the educat ional partic ipati on of pastoral Somali 

children. The study further di sc lose that shortage of student text books, desks, 

experi enced teacher has been nega tive impact. Moreover, lack of water, lack of 

separa te to il et for g irl s and weak community-schoo l rela ti onships identified as the 

maj or obstac les affecting education access . 

• S imilarl y the grea t ma jority of the respondents indicated irre levance of the curri culum , 

absence of fl ex ib le schoo l ca lendar, in appropria te medium o f instruction and lack of 

speci al training o f teaching pas toral nomadi c children are factors whi ch have highly 

a ffec ted the invol vement of chi ldren in primary educat ion . 

• Further, the study in dicated that, earl y marriage, low regard g iven to educat ion 

(espccia ll y tha t of gi rls). gender role sociali zat ion , low parents in vo lvement an d 

fo ll ow up the educati on of their children, and 101V communi ty parti cipati on in th e 

expan sion of schooli ng opportunities has been iden ti ti ed as the main fac tors whi ch 

hinder th e provision of education. The study furthe r revea ls that fear of loos ing of time 

o f tra ining of pasto ral way o f life and their trad ition has highl y in n ucnced to send 
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there children to school and thi s has highly influenced the educati ona l invo lvement of 

Somali children in the primary school o f the region. 

• As to the response of maj ority of the respondents, on the oth er hand fear of abduction 

and rape, fear of sexual harassment and teenage pregnancy not found to be maj or 

factors, in hindering children's parti cipati on in primary education . 

• The grea t majority of the respondents reported recurrent drought and fa mine, 

shortage of water and pasture for animal s, low social serv ices such as educat ion and 

hea lth facilities, lack of extension and deve lopment serv ices were found to be major 

factors hindering educational parti cipation o f children in the study area . 

• The data analys is revealed that inter-triba l and intra triba l confli cts due to in creased 

competition over grazing lands and water in the pastoral Somali areas have made 

parents insecure to send their children to school. Similarly, as the maj ority of 

respondents reported, shortage o f transportation , lack of appropriate market centers for 

the ir li ve stocks and li ves tock products, sparse settlement of the populati on and 

absence of minimum package services were found to be maj or problems 

discourag ing pastoral Somali parents from sending their children to school. Bes ides, 

respondents reported that the e ffect of lack of settlement programs and absence of 

range land development programs on the level of educational participati on o f pastured 

children has not been s igni ficant. 

• Regarding their respecti ve order o f influence to the educational participati on o f 

pastoral Somali chi ldren Socio-economic and development constraints found to be 

first and second, whi le soci o-cultural and school intrinsic factors found to be the third 

and fourth challenges respec ti ve ly. 

4.2. Conclusion 

Bascd o n the maj or findin gs of the stud y, the fo ll owing ma in conclusions were 

drawn. 

As the result o f the stu dy showed. access to pri mary educati on for the childr'en of pastoral 

nomads in Shimile, Gode and l-iben Zone in most cases is conc luded to be a result of 
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school re lated factors, out o f school factors such as socio-economi c factors, socio-cultura l 

fac tors and deve lopment constrain ts . 

The study disclosed that access to primary education fo r the chi Idren of pastoral 

nomads is th e fun cti on of demand and supply fo r education . This is to mean the service 

rendered in the school on one hand and the communi ty needs on the other. The school 

related fac tors include all the fac il it ies in school include teacher, water and the like which 

are on the supply s ide on the other hand, we see the communities w illingness and 

decisions that are influenced by socio-economic, socio-cultural and development 

acti vities in the soci ety. 

Thus, as the results of the study reveal, the major prob lems affecting parti cipation 

in primary educat ion of the children of Somali pastora l nomad ic population were found to 

be schoo l re lated fac tors, socio-economic factors, socio-cultural factors, and development 

constra ints. However, the out of schoo l related factors are more infl uencing than the 

school re lated fac tors. Therefore it can be conc luded that concerned governmenta l and 

non-governmental organiza tions d id not work in coordinati on to terminate the situation 

and a lleviate the problem of low access to primary education in the pastoral areas o f the 

region. 

Bes ides, th is has a great imp li cations for policy makers and planners in the region 

in part icular and in the nation in general. Thus, it is generali zed that all con cered bodies 

need to give greater attention to increase access to primary education in the Somal i 

pastoral nomadic areas. 

4.3. Suggestion 

Dependi ng on the study fin dings obta ined the forthcoming intervention strategies are 

fo rwarded so as to remedy the prob lem and rea li ze increased access to primary education 

in the pastora l nomad ic areas of Somali region. 

• As the result o f this study has revea led lack o f time fo r learning and absence o f pro pCI' 

ca lenda r des igned for the pastora l nomads were found to be the major obstac les in 

hi nderi ng chi ld ren's part icipation in primary education of pastora l nomad ic areas. It is 
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cl ear that the time for learning needs to be inconformity with the needs of the people. 

However, the existi ng schoo l ca lendar does not give due consideration for seasonal 

variations and climati c conditions which intern affect part ic ipation in education in 

rural areas and above a ll in the remote and depri ved place in the country. Thus, the 

school calendar ought to be revised based on the seasonal demand for the child 's labor 

by their parents. In effec ti ng this allowing fl ex ible time schedu le and ca lendar fo r 

learning so that the child could perform his/her duties in the fam ily and parti cipate in 

learning . 

Furthermore, the peopl e should also be provided w ith sustai nable sensiti zation on 

the bene fits of education and reach on decis ion on the convenient time for child 's 

learn ing. I f the time for learning is decided by the people themselves and liab le to 

change according to the seasonal variations, the access to primary education would 

undoubtedly be increased . 

The mini stry of education at federa l level recently estab li shed a task force whi ch is 

primari ly concerned to search strategies for the prov is ion of education for pastora lists 

in the country . It is also ai med at giv ing technical supports in prepari ng sy llabus and 

strategic plan fo r the expansion of basic education in the pastoral area. There fore the 

Somali Region Education Bureau in consul tation with the task force group in the 

MOE needs to give due consideration to the education of pastoral nomads' children. 

And the school calendar ought to be rev ised to accommodate a lternative mechani sms 

to educate the children of pos tural nomads in the region. 

Consul ting the experience o f other countries cou ld also help a lot if studied carefu ll y, 

adopted and employed in a way that suits to the needs and way of life of the Ethiopian 

nomads by necessary arrangements . 

• The findin gs of the study fu rther revea led that the number of pri mary schoo ls in the 

reg ion are few in number and even those alreadv erected are found at far di stance 
~ ~ 

Besides, they have not been full y utili zed and face shortage o f the necessary fac iliti es 

which are impediments to increase access to pr imary educa ti on in the pastoral 

nomadic areas of the region Therefore, Soma li Region Ed ucati on Bureau togethe r 
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with woreda Education Offi ces of the region needs to construct more semi sedentary 

schools nea rer to the peopl e's home in order to g ive educa tional opportunity for those 

who are currently out of schools. In addition, the educationa l offices should invite the 

peop le, non-governmental organizations and other humanita ri an organizations for the 

intervention in the education system of the region. 

• The findings o f the study also showed that the mobility of the peopl e was found to be 

the major obstacle to increase access to primary educati on in Somal i region. The 

people are on move from place to place in search of water and pasture for their 

animals. Moreover, out break of diseases, recurrent drought and fam ine worsen the 

problem . On the other hand, the education services provided in th e sedentary forma l 

school could not coincide with the way of life of the commun ity. Thus, an alternative 

strategy need to be des igned to alleviate the problem of education deprivation and 

address the special needs of the pastoral nomadic people. 

Thi s could be poss ible by constructing semi-sedentary schoo ls, mobile tent 

schools, boarding schools and mobile health service and provide students with basic 

necess iti es of li fe so that they can pursue their education with out interruption. 

Furthermore, the recrui tment and selection of teachers should be made from among 

the commun ity and provide them with proper training. Therefore, Somali region 

Education Bureau in collaboration w ith the regions higher officia l, NGOs and other 

concerned bodies shou ld make concerted effort to remedy the problem. 

• As shown in the findin gs of this study, Somali society belittle the value of modern 

educati on cou ld have to their children. They believe that modern education alienates 

their child ren from th ei r cultura l and age o ld tradition. They g ive priority to earl y 

marriaee than send the ir children to schools; they fee l al so that the time of school ing 

will share the time the children shou ld devote to pastoral way of li fe. Thus, the 

regional officia ls like women ' s affair office, woreda educatio n office, and schoo ls 

have to work hard to change the atti tudes of th e society towards modern educati on by 

incu lcat in 2. the benefits of cduca tion for pastora l nomadi c communities. They ought 
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to raise the issue of gender eq uity, the harm ful traditional practices and the value of 

educating gir ls. Thi s shou ld be an agenda on different confe rences and meetings 

starting from greases root levels. It is also poss ible to sensitize the masses by using 

the traditiona l pastora l Somali social organ izati ons and by consu lting and convin cing 

tribal chefs and clan leaders. 

• Findings of this study further reveled that curriculum irrelevance and inappropriate 

medium of instruction are hindering factors in the educat ional involvement of pastoral 

Somali children . Thus, the Somali Regional Educat ion Bureau shou ld reform the 

existing curri culum to reflect, pastoral economic way of li fe, the socia l and physical 

environments of the region and contribute to economic diversification and reduction 

of poverty in the Soma li Pastoral areas. In general the curriculum should incl ude, core 

curri culum and fu nct ional curri culum components. The core curri culum should 

include like mathematics. language and genera l knowledge li ke hygiene, nutrition and 

I-IIV/AlDS. The functiona l curriculum shou ld provide life sk ills education deeply 

rooted in to the pastoral socioeconomic activ ities and life styl es of pastoral Soma li 

society . 

• The form al school system is be lieved to be the preferred means of prov iding primary 

education. However, there are many millions of children out of schoo l either due to 

lack of schools or because of the mismatch between the demand fo r schooling and the 

availab le schools. As a result, the non-formal way of teaching is of paramount 

importance for chi ldren out of school. Therefore, the Somali Region Education 

Bureau, Zonal and Woreda offices need to put the non-formal education program into 

practice to make primary education access ib le to the children of pastora l nomads in 

the region. 

• As shown in the find ings o f thi s study, lack of development programs des igned for the 

nomads was one of the prominent problems hindering primary educat ion prov ision in 

the reg ion. Bes ides for the mobile nature of the peopl e, provision of basic services 

such as ed ucation and health could be diffi cu lt if not imposs ible. Thus, deve lopment 

programs such as. interest based settlement range land deve lopment program and 
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extension and package programmers are very important so that the society could led 

sett led li fe and provision of Basic services could be possible. In these regard the 

Ministry of Federal Affairs Office, recent ly gave due attention for Pastorals 

development and established an offi ce called Pastoral Communi ty Development 

Project. The project is mainly concerned to the sustainable development of pastoral 

areas in Ethiopi an. It a lso aimed at reducing poverty in the area and changing the 

mobile way of life of pastoralists to sedentary life sty le. Therefore, the regional state 

in collaboration wi th th is project office should promote development programs that 

help people to lead settled li fe . 

• As shown in the finding the school community re lationship is very weak in the 

pastora l nomadic areas of the region. The provisions of education and others basic 

services could not be fru itful without the active involvement and participation of 

parents and the community. Parents involvement can help to build a strong school 

communi ty relationships and it has positive impact for increasing students 

partic ipation. Thus, woreda education offi ces and schools in the deprived and remote 

parts of the region should strive hard to strengthen relationships between schools and 

communi ty through school committees. 

• Finally, the researcher believes that this study 111 the area of educational access to 

pastoral nomads chi ldren is just the beginning and not an end and limited scope. 

Thus, fu lt her investigation and study ought to be carried out to bring increased 

participation in primary education in the nomadic areas of the country . 
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Addis Ababa Univers ity 

Schoo l of Graduate studies 

Facu lty of Education 

Department of Educationa l Psychology 

To be filled by primary school students (grader 5-8) 

The mai n objective of thi s questionnaire is to co ll ect necessary info rmation for the 

study on ··primary educa tion for the children of Nomads in Somali Nat ional Regional 

state: Access and to Alternatives". And to identify major factors hi ndering participati on 

and to cOllle up wi th alte rnati ves strateg ies that need to be designed for the children of 

nomads in SNRS. You are therefore, kindly req uested to Jill in the questiollna ire knowing 

that the success of thi s study depends up on yo ur genuine response to the questions. 

Inst ructi on 

I. No need of writing yo ur name. 

2. Pll t an ·'X·· mark in the space provided for yo ur answers. 

3. Give short answers in the space provided for question items that are open ended. 

-I. Make sure that this booklet contains fou r parts i. e, pa rt L part II. part III and part 

IV 

Part I. personal information (General information) 

I. Place of living. 

Zone Wereda --- -- ___ Vil lage Ito"n ____ _ Nallle ot" 

yo ur schoo l _______ ~ 

2. Sex. Male ___ _ Female 

3. /\ gc: 

;\ . 13elow 7 yea rs I) I 5 to I 8 vea rs ______ _ 

13. 7 to 10 years 

C II to 14 years 

-I . Grade . 

l\ . 51h 13 . 6'10 C. 7'10 
--~ 

I) . 8'10 
- ---



5. Your parents educat ional status 

Level of Educa tion Father Mother 

- Illiterate 

- Can read and write 

- Grade I - 4 

- Grade I - 6 
I 

- Grade I - 8 
-

- Above grade 8 

Part II : please try to respond propcrl y by encircling the letters of your chLl ice . 

6. What is the distance of primary school I'rom yo ur home" 

a. less than one kil ometer 

b. I to 3 Kil o meters 

c. 3 to 4 ki lo meters 

d. 5 to 6 kilo meters 

e. more than 6 ki lo meters 

7. How far is the nearest secondary schoo l from yo ur home? 

a. 5 kil o mcters 

b. 6 to 10 kilo meters 

c. II to 15 kil o meters 

d. more than 15 kilo meters 

g. Whil e the famil \' moves with their animals in search of water. foragc wlwt " 'ill he 

the chance of students at school'} 

a. Disconti nue their ed uca tion 

b. Some will dropout and some" ill contin ue to learn 

c. The school will be closed unt il the family " 'ill return back 

d. Other than the above 

'1. Were there any mechanism used tLl hclp st udents not to discontinue theil 

educat ion? 

2 

i 



a. Yes b. No 

10. If you r response for quest ion No 9 is yes, what alte rnative strat egies we re used? 

a. ________________________ __ c. ____________________ ___ 

b. _________ __ d. ____________________ _ 

II . Is th ere some one to help you about your diffi culty in your edu cation? 

a. Yes b. No 

12. I f yo ur respo nse for question No I I is yes, who is fare that pe rso n/s? 

a. ______________ __ b. _________ _ 

13 Do your parents as~ yo u about your lesson? 

a. ______________ _ b. ____ _ 

14. What do yo u do aft e r Scholl hours? Indi cate yo ur answers /response by pUlling an 

"X" mark in the space provided.( you can choose more than one answer 

a . Look afte r cattle 

h. Parti c ipate in farm activities ______ _ 

C. Look afte r littl e brothers/s is ters - ---

d. Fe tch wate r __________ _ 

e. Help you r mother at home ____ _ 

r. Coll ec t fire wood ______ _ 

15. Which one of the following school shift is more convinient for \our learning'.' 

a. Single shift ____ _ 

b. Doubl e shi ft 

, 
. ) 

C. Flexible time 

d. Whole clay schoo l . _____ _ _ 



Part III: ['actors hindering the participati on of children in Nomad primary schools. 

16. Please put an "X" mark in the co lum n which nea rl y affec ts you r partic ipation in 

educa tion by using the fo ll owing fi ve pointi ng scal es? 

- Strongly agree = 5 

- Agree = 4 

- Undecided = 3 

- Disagree = 2 

- Strongly di sagree ~ I 

r· ------- --- ----- ---------
I 
I 

l NO Stateme ll ts 

I I 

I I . I. 
I 
~ 

I 1. 2. 

I , 
I 

shortage of clesks 

-- -:--=----+----:-----;:-;---:--~--;-:-- --- -
1.5. Lack of ( shortage of )ex pericnced and qua lified 

Teachers 

, --

1.9. Inappropr iate mediul11 uf instruction 

i 1.10. Lack of training oftcachcrs in teac hi ng pastoral 

Childrc'n in pastoral arc"t 
.--. .,----1-::--,-----:--;:----~-

2. Socio - economic t:1ctors 
-~I.-- __ - _. ___ - __ -----

- 1 
I 
I 

J 

5 

Rat ing scale 

J _~_< 
I I 

j--t- .~ 
I I , 
I I , 

-:-t :=-



2 .1. The nomad ic pastoral way of life (mobi lity) 

2.2. The hi gh demand of child labour pastoral economi c 

Act ivit y 

2.3. Parent's poor educa ti onal background 

2.4. Poverty because of drou ght (famil y can not afford to 

pay for education) I II 

~~~---~~--~~----~----~----~~--~--+----- -- -
2.5. Absence ofl shortage of upper primary school s ( 5-8 ) I I I I 

~~3~.~ __ ~S_0_Ci_o_-c_l_i1_tl~lr_a~I_~_c~to~r_s~ __ ~ __ ~ _______________ -4 ___ --+- ==_-1---1�- I i 
3. 1. Low regard given for education by parents. H 

f--::-3--;.2~.-+I;:;-C e-'-1l-· o-f;;-a--:b-dc-l-lc--t~io-n-o-r -ra-p-e-------------+-------'- -+-----'--r--! 

1---3- .-3-. -+---cF-e-al-- o- t-'---,-·c-,·-· u-a-I-h-a-r,-ls-s-n-le-n-t ---------~-j_-_-_-_-j_~I~:- J 
3.4. Teenage pregnancy I I , I 

I----::--=---+-::o--c:c-~--:--____;:__.,-,--____;:__--;_c_---+---t---·II-- - '11- _J
1 

- , 
3.5 . Fear of loos ing time of training for pastorali sm 

- - , j 
I-~~----+-=--,-------c~--c-=--=------cc-----,--------cc-------I---+-- L - .- - i 

36 Lack of J"amily illv'o !\'ement in encouragi ng i I' , I 

. . participation in education I I I 
1-- -----1-----,----c-,--,---c----,--------c-----+---j---+--,----,-- -

3.7. Lack ofcommuniry involvement in encouraging I' I i! I 
Participation in education 

L-_ _ _ ~ __________________________________ ~L_ __ ~i~,~I __ ~I __ 

Part lour : Open ended qucst ions 

I. What other problems do vou think affec t your participation in education') Pleasc 

IVTite down them. 

a. 

h. 

c. 

u. 

c. ------------ ---_. 

') What mechani sms do vou thin~ \\ 'ill improve the participation oj" children in 

cducat iOIl ? 

(I. 

h 

d. ----------- -- - ---



e. 

3. What development strat eg ies do yo u sugges t ro r the deve lopme nt 01' nomads? 

a. 

b. 

c. 

d. 

e. 

4. What deve lo pme nt cons traints (p roblems) do yo u thi nk the peo ple in your vil lage 

face? 

a. 

b. ------- ----------- - - -- - - -- ---

c. 

d. 

e. 

). Wha t do vou sugges t sho uld be do ne to attract more st ud e nt s to schoo l') 

a. 

b. 

c 

d 

e. 



Add is Ababa University 

School of Gradu ate Stud ies 

Faculty of Education 

Depal11ll ent of Edu cational Psychology 

Resea rch Questionnaire 

To be field by experts at regiona l, zonal, and woredn education offi ccs , 

primary sc hoo l tea chers and prin cipals. 

Thi s qucstinllllJire is prepared 10 colicci the necessary illforlnmion I;'r Ihe sila" 

all "primary education fo r the children or paslora l Nomads ill SN RS: Bold Access and 

Alte rnati ves." It is al so aimed al idenlifying the major probl ems hi ndering children's 

parti c ipation in education and to come up wilh alternatives st rategies that need to be 

des igned to im pro\'e ch ildren' s participation in primarv ed ucation in SI"RS nnnwtiic 

areas, You are, therefore klndl\ ' reques ted to til l in the questionna ire honcstl\' Kno\\ing 

that the success or thi s study directly depends upon you r genuine response to the 

questi ons , 

Thank yo u in advance l'or your time and concern, 

Instruction 

I. No need Of\\Til ing :our nam L' 

') pl ease put an "X" mark in the space pro\ 'ided Ii)]' you r answe rs 

3. Give short ans\\'e r in the space pro', ide for question items that are opcn ended 

4. Make sure Ihi s booklct has three parts i,c. part one. part t\\·o and part three 

Part one: personal in formatillll 

I, Place of worK 

Lone T(I\\ !l 

Worcda Schoo I 



Addis Ababa Uni versity 

School or Graduate Stud ies 

Faculty of Education 

Department of Educat ional Psyc hology 

Research Questionnaire 

To be field by experts at regio nal , zona l, anel worcel a edu ca tion offices, 

prilll"r)' ~ c h ()()1 te"ch c rs and principals, 

Thi s qucstinllluirc is prepared 10 colkl'\ the necessary inform<ltinn Ill!" [h I..' ,, [uth 

on "primary educa tion for the children 01' pastora l Nomads in SNRS: Bold Access and 

;\lternati ves," It is also aimed at identifying the maj or probl ems hinderint' children' , 

participa tion in education and to come up with a lt ernatives st rateg ies that need to he 

designed to imprmT children' s pa rticip~lIion in pri marv educati on in S~RS nomad ic 

areas. You are. therefore kind h' rcqw.:sted to fill in the questi onnaire horestl: KIlO\\lIl g 

that the success or this stuch ' directly depends upon ),our genuine reSpllll se to th,' 

ques li ons, 

Thank yo u in a,hance for "our time and concern , 

Instruction 

I. No need Of\\Titillg ::- our name 

") please put an ";\" mark in the space pro,idecll<)]' "our answers 

3, Gi ve short ans\\e r in the space pro, ide fil!" questi on items that arc open ended 

-1, Make su re Ihi s book le l has Ihree part , i,e, part one, part 1\\0 and pa ri Ih rcc' 

Part one: rcrsonal inrormali ,' n 

I, Placc or \\ 'ork 

lone 

Woreda 

"'( \ \\11 

Scl1Llol 



2. Career position : 

a. Regional educa ti on offi cer _ ________ _ 

b. Zonal educa ti on officc r ________ _ _ _ _ 

c. Wereda cducation offi ce r __________ _ 

d. Primary school teacher _ __________ _ 

e. Primary schoo l principal __________ _ 

3. Age: 

a Below 20 years . _______ _ c. 3 I to 40 years __ _ 

b. 21 to 30 years d. 41 yea rs and above 

4. Sex: 

a. Male b. r emale 

5. Current Educational b 'd 

6 Years o f serv ice' 

a. I\ t your present position ! sc hool. ____ _ 

b. Total year or 5Cl'l'iccs 

7. Your tcaching Iclad pCI' \\cd; pe ri ods ( '1 hi , qucs ti on is I" l Ie'ach,:rs 

and pri ncipa ls onl\) 

') 



Part Ill : Factors hindering the participation of children in Nomad primary schools. 

16. Please put an "X" mark in the co lumn which nearl y affccts yo ur participati on III 

ed uca ti on by using the foll owing five po inting sca les') 

- Strongly agree = 5 

- Agree = 4 

- Undecided :;:::: 3 

- Di sagree = 2 

- Strongly disagree = 1 

NO 
Statements Rating scale ! 

I. School related factors 5 4 3 2 I I _J 
- -I ~.~.~I .~L~o~n~gw~a~lk~· i~n~g~d~i~s~ta~n~c~e~t~o~s~c~h~0~0~1 ~---------

i 1.1. Lack of schoo l facilities and se rvices as I 
-I- -- J 

I i ! , 
I I 

I 
I 

I I 

i , 

I 
, 

-~=t I 
- ; , 

I 
I , 

1 
I 

, 
I - shortage or di sks 

I - shortage of textbooks 

~~3-. --+I~T~h-e-t~'r-re~l-e-v-a-nc-e--o-'r-c-u-n~'ic-l~J!~u-n-, -'(s--c-'h-o-o~I-----­
I 
I Instruction is not life ori ented) 

~ __ +-A_b_s_e_n_c~e_o_f_n __ eX_'_ib_l e~s_cl_'O_o_l-.c_a_l_e_nc_�a_'_ .. ________ . 

~ Lack of C shortage of ex pcri enced and 

i I qualified teachers) i 
~~--4-~--------~----~~--~~~~------_1----~----~---._+----+_--~ 

~--t-:P_o_o_.,-· c_o",'_"_I1_' u_n_i_t y __ -~s.,..·c_h-;o;-o_l _re-,-l_.a-t i_o_n_s_h _i p _______ i -----t-----j--- _--j ! , 

1_1 __ . .,-7_. __ +-L_a_c.,..k~o_.f-s-e-'.p-a-r-a t~e~t-o-i I_c_t ~f 0_ '_' ",g~i 1'_1 s_,_--------____ I -----1- - - --
! 1.8. Lack/absence of "'ater in school I I 

! i ~ ___ ! 
1 1.9. Inappropri ate mediulll of instruct inn : I " 

. I ~------r------- f--~ - -
! 1.10. I Lack of

l 
tr~linidn g of teachers iln teaching I 1 I!I 

pastora C 111 rel1 ,n pastora area 

k I ----+ ----+--1 +--+--+; ---
~_~_. ___ +-"S-.o_c_io __ -_e_c_o"..n_o_n_'_i C __ I:1_c~lO-r-s--__::c=_,_--_,_:_:-:---_ -1i!---- _, - --1-- -J--, __ _ 
L .-:c"_,I~·--+I-=Tc_h-e...,n_.o-n~la_,d~i-c-p-a_,s~t o-r~al_.'...,v~a "c-c' ~o.,..f-1 i_fc __ C _n_,o_b_i-,-I i_t ) __ ) --1 ~ I _: ____ i_. 

l l The high demand of ch ilcllabour pastoral i ! =± i ' 
economic act ivitl ' " t-- I 

I ~.:;. Parent 's poor educational backgrou nd --1 - -t--- -- -1 --~ 
I 1 . ., . Poverty because of dro ught (fam il y can not I, I 

afford to pay for educa tion ) ,I I I r--I--l- i-1--A bsence of shortage of upper primarv 

schoo ls ( 5-8 ) , I ., , 

Socio-cultural factors -- -. i ---I - 1----· 
Low rega rd given I" l' ed ucation by parcnt s. __ j __ 1__ _ , 

:; 



3.2. Fear of abduction or rape 

3.3. Fear of sexual harassment 

~~-+~----------------------------~---+--~--~--
--~ -

3.4 . Teenage pregnancy 
I--::---c;-------t----o;-~-'--:=---:---=---::-__;___,_____;:__--:__:___j- -+----+--- - i' 

3.5. Fear of loosing time of training for pastorali sm 

3.6. Lack of family in vo lvemcnt III encourag,ng ! 

~~ __ ~p~a_,~.ti_c_ip~a_t_io_'_' _i,_, _e~d_u~ca_t_i o_,~, ______ ~ ________ -j ____ ~ ____ }-__ -+ ____ +-___ I 
3.7. Lack of community in vo lvement in i 

~~--~e~I-,c-o~u-r-a-g-i,-,g--p-a~rt~ic~i-p-a-ti-o-n-i-n~e_d_u_c_at_i_o_n~~ __ ~ ____ ~ ____ +-___ ' _____ I ___ JII 

3.8. Gender rol e soc iali zation and stereo typing? 

1 , 

~~--~------~~~~~~--~------------~----+----~--

4.1 . Law annual rain fall and droughl 

i 

-t-4. Development const raints (prob lems) 

- ---'-. - .L 
! c-4-.-=-2-. -f-A-:b:--s-e-n-c-e-o'~f \-\a-t-e,-a,-'d-I-o ; ;g-;;Ii.~;:- a--ni;'1c-'d-s -

~-,--~ __ ~_~_~__;__-~~-~-_~.-+--j_- 1 __ - : 

4. 3. Poor social ,en 'ices such as cducation and I 1 
-::-__ +:h"'e"'a:.;lt l::.' ______ ----, ____ ---,,-___ . __ _ __ -j-_____ j-1--

-~. 5 . Con fli ct among Ihe nomads ! ; 

f--c--,~+-:--:-:---;;----:---.---:--.---- --. _J_ _ ----- - -! 1 

:: :::: :; :::::::,',: ::::::::"", "n',," --~--~--I--- j---~t! -- 1 

f---::-~-:--- I I -- - ~ 
4.8. Inadequacy of communi cal ion 

f 4.9. Problem of No mads settlem cl1l (sparel y l - -- -- t- -1--

distr i- buted ove r vast a rca) __ +_ '- _ 
Lack of dewlopmenl programs designed for l - I ; 

the nonwds. 1 ' 
4. 10 

4.11. 
interest 
Settlemenl programs whi c h -lh~-n-o l-ll-a(ls- i,-a-vc·-- - - - -~'1 --'

1

- -',:,'-

I . 
__ -,--!~--:---;:-----_:__:_--;---:---------.--------+---+- - - ., . - -L-
~ 2. Lack of ran ge land deve lopmenl pro~ram ! 1 ~ I 

1 4 .13. ~~:;r~I;,~e \ e IOpmenl o fminill1lIl1 1 ·r~\~("age ---1- --- ----r- I I 

1 ____________ __ . ______ _ . _ __ L_1 __ 1 - j - ~.-

l'all fUll!": Open ended ques lions 

I. Whal other probl ems do \'ou Ihink a llcci> your participation in educali on" I'lease' 

\\ rile dO\\ 'n Ihem 

a. -------------- -

h. 



c. 

d. 

c. 

2. What mechani sms do you think will improve thc pilrti cip'lIion or ch ild ren in 

education? 

a. 

b. ------ -

c. 

d. 

c. 

3. \\'hat devc lopment strateg ies do you sugges t for thc del 'elopmen t of nomad,0 

<l . 

b. 

c. 

d. 

c. 

~ . \\'hat development constraints (prob lems) do yo u think the people in I'(lur I illage 

face ? 

a. 

b. -----_. _ - ----

c. 

d. _ ._------ ----

c. 

) . \\'hat uo you suggcst should be donc to allractmorc stuucnts to sc ho ul" 

(.I, 

b. 

c. 

d. 

c . 

- - ------_ .. -.-

---- .--------



Add is Ababa University 

Schoo l of Graduate Studies 

Facu lty of Education 

Department of Educationa l Psychology 

Structured intervic\\ prepareci Ii.lr cO l1llllunit) rcpresL' tll :lti\L's arouncithc sd nlpic SC hOlll, 

Pari one : 

Personal data/ informati on 

I . Sc.\: 

a. Male ______ _ b. I:'emale 

') Relig ion: 

3 . Chri sti an b. Musl il1l c.Othc rs - - --

, OecupCl tion: 

J I'artller 

b Iiouse work _____ _ 

c. Slllall business worker 

d. Callie rearing 

c. Other than these 

a Illiterate 

b Can read and wr it e 

Primary CdUc:lllon complete 

d. (Jther 



3.4. Teenage pregnancy 
~~~~--~~~~--~~~~~ ____ ~ __ -+ __ ~L-_I ___ ~ __ ~ ___ __ 

3.5. rear of leasing time of training for pastorali sm 

3.6. Lack of l;1m il y involvement in encouraging 

participation in education 

3.7. Lack of commu nity involvement In encou-

3.8. 

raging Participati on in educa tion 

Gender rol e socialization and stereotyping. ~ -ll 

~--~~--~------------------------------ ____ ~ _ _ +I __ - _______ -, 
4. Deve lopmcnt constraints (problems) 

~~ ____ ~~~~ ________ ~~~~~ i 
4.1 . Law annual ra in fall and drought I 

- - ----- .-I' ~.::'~--- .Abscnce nf water and foraQe f,ll' animals 
__ J ________ . __ ~____:________,_--- ____ .. _ 
4.3 . Poor soc ial se rvices such as education and 

--- --

, --1- -, 

I -1 ; 

i 
hcallh J .1, II! 1-4-. -:-5 -, --+-('=-o-n-:::l1-:-i c-'-,-a-I-n-o-n-g-,""h-c -n-o-n-',-I d""s--------- 1---- -- r ---1- -., 

f-~_4,__. _::c()-. _-jr_L,--aC--,:-k~' _(-)-,:f_C_,_,-e-:-;~'S~iO~_I-'_~i_e_I'_C,,"l o_p_n_l e_> '_lI_s_c_- r_I~_;C_c_~_'_'~~_- j ~_ - -- -i' -~~ J ---l---~: 
4.7. Lack ofmarkc' ing services r I 
4.8. ~~d.;q;;;;:~'_Of COJ11m Uni Ca'i OI~ ____ == -_J -_--~ I , __ _ 

::I~:~e~l::'I\::tn::::)selllement ( spare ly distri- _.J_ ) 1 

r-:--:-::---j--,----;---;: ----- ,-- :-1--~ 
~ . 10. I Lack of d,'I'clopmcn' programs designed I,)r 'he 

4.11. 

~--
I ~ . I :? 
I 
-- -

I ~.I~ . 

l __ 

nomacis. I 
Scttl emen, programs" hich the nomacis hal e -1 - ----4--

~C::.! ___ _ _ _______ _ 

1 Lack of ran~c land del'elol)l1lent IJroQram ! -. '-

i Lack ,)1 dCI ,'Iopmcm 01 illlnlmUill pdcKdQe 
I ' 
I I)ro~r;)[ll s , ~ 

!--------- ----------

.J 

, ______ __ J -._ 

i 
i 
I 
I , 

J 

I 1 
r----r-

1 

:---1-­
. __ J 

_1-



Part three : Open ended questi ons 

I. What other problcms do you think afrects yo ur children participation in primary 

education in your locality? 

a. 

b. 

c. 

d. 

e. 

2. What strateg ics do you suggest for increas ing children's participati on in primar\ 

education in your locality? 

a. 

b. 

c. 

d. 

e. 

-------_._-_.- ~-----

3. What other deve lopment programs do you suggest to iIllIXO\ e the Icarnin~ 

condit ion of the nomads? 

a. 

b. 

c. 

d. 

e. 

----- _ .. _-- -

4. What dewlopl11cnt constraints do \(lll think the people in yo ur loca lit\ Llcc' ) 

a. 

b. 

c. 
~-~- ._-- ----

d. 

e --------

) . \Vhat do you sUt-gest ~ h()uld he dnnl' to (JuraCl more studcllt s to SCl lLl\ )! ') 

a. 

h. 

c. 

d. 



J.~~m;;l,G.~d.d.qAdd.j~.Ab.qb~ 
P~g~jg~ . M;;l,:1j i~t:1x.~.~dlm 

.f. ;=mlwl.tig~ .. W~Q~r;;l,.$.b.~d;;l, 
W;;l,;;l,~dq .. CUmi.N~f~~g~.WMb.qr.~.~h~.d.~. 

Waxaa Loog ll Ta laga lay lna y BlilI xiyaa n A,"dayda Dligsiga Hoose 
(Fasa lada 5-8) 

W areeysigan i waxaa 100 d iyaariyey si cilmi baadhi sta lagu 
sameeynayu "waxbaras hada dugs iyada hoose ee loogll tala ga lay carrllllrta 
xoo la dhaqatada ee D.D.S sidii ay fllrsad lIgli heli lahaayeen iyo Noocyada 
ka le ee lagll gaad hsi in lahaa '· s id oo kale, waxaa loogll ta lagalay soo 
saa ridda dhibaatooy in ka turunturada ku ah ka qay bgalka carruuna ee 
wax barashada islaill arkaana si loo la yill1aado istaraa tiji yada habboon 00 sa re 
loogu soo qaado ka qayb galka carruurta ee waxba rashada hoose ee 
agagaa rada xoo la dh aqatada D.D.S 

S idaa da rteed , waxaa si Xli shm adl Naxariis leh lagaaga codsanayaa 
inaad weydiilllahan si daacadnilllo ah u soo buux isid adiga 00 ogsoon ill ay 
ku gU lIl ays iga cilll1 i baadh istan i si toos ah ugu xi dha n tahay sida 
daacad nimada leh ee aad lIgu jawaaht id su 'aa lahan 

W akh tigaaga aad u hurta) iyo muhi illladda aad s ii say ba rnahadnaq 
miigaa n ayaa lagu sii qadill1ayaa 

I. Magacaaga in aad qonid looma baahna@! 
') Fad lan .I awaab wada ku qor ca laamadda " X" booska lagu siiye: 
3. Su'aa laha fUI·an, Jawaabo gaaban ugu qo r boosaska loogu talagala: . 

Hub i ill uu xirilla dan (Buu gan Ya r) ka koobanyahay 4 qaybood ()O kal a <lh 
qaybla I, qaybta I I , iyo qaybla III iyo Qaybta IV . 

Qay bta I : Ta faas ii sha S haq siga (Xog ta C Ull ci ee Shaqsiga) 

I . Mees ha aad kll Noos ha ha y 
Gobolka Degll1 ada ___ Magaca f)ugsi gaaga _ __ 

') J in si 
a. Lab ______ b. Dhedig ______ _ 



3. Da'da 
a. 7 san a ka ya r ~~~_ d. 15 Sano ilaa 18 Sa no 

--

b. 7 Sano i laa 10 Sano ~ __ e. 19 Sano iyo ka sa l'c __ 
c. I I sa na i laa 14 Sano 

~~-

4. Fasalka (galaaska) 
a. 5""1 b.6 ,acl ~~~~_ c . 7,"d d. 8"ad 

- -- ---

S. Heerka Waxba"ashada ec Waa lidiintaada 

II"," W"'"",',,d, I A,bbo I Hooyo j 
I 

[ ~ r asalka 1-6 

r-

Qaybta II: r adi an .I awaabta aad Xul ato goobo ge li 

6. Wa a intee fo gaanshaha uu du gs iga ujiro guri gaaga'7 
a) Hal kilo ll1itir wax ka yar 
b) I ilaa 3 kilo ll1 iti l' 
c) 3 il aa 4 kil o Ill il ir 
d ) 5 il aa 6 kilo ll1ilir 

7. Dugsi sare kan ku ugu dhaw inlee in IC'eg ayuu kaa fogya hay'i 
a) 5 ki lo ll1itir 
b) 6 il aa 10 kilo Illilir 
c ) II il aa 15 kilo Illilir 
d) 15 kil o Illilir ka badan 

8. Marka uu Ree rku u guuro Ill eel biyo daaq leh IllU XUU noqonayaa 
nas ii bka al'd aydayda ee dugs iga dhi ga la 'i 
a ) Waxba rashada a1'ay joojinayaan. 
b) Qaa r baa jooj inaya qaa ma way sii \\adanayaa n 
c) Dugs iga ayaa la xi dh ayaa ilaa ay qoysakooga soo l1oqonayaan 
d) Waxyaabo aan ku\\ an ahayn ________ . ____ ____ ~._ 

I) Ma Jiraan Xee lada kale 0 0 la iS l iclllaalay si 100 caawi; 0 ill'da\Clu 
i Illa ",sa Il wa:\ ba l'ash ada j ooi i n in '.' 
a) H a~1 h. M<J\ <J 



I O.I-Iaddii ay jawaabtaada sU,aasha 9 ,"d tahay "haa" maxay yihiin 
iSlaraa leejooy in ka la door biday ee la isti cillaalay? 
a) ________________________________________________ _ 
b) ____________________________________ __ 

c) 

d) ~--~-----------------------------
I I. Ma j iraa qor kaa caawiyo dhibaalada xagga waxba l'ashada 'l 

a. Haa b. Maya __________ _ 
12. Hadd ii jawaablaada su'aasha II aad ay lahay "haa" waa kee/kuwee 

qofkaas/dadkaas'l 
a. 
b. 

13. Waalidi illlaadu Ill a ku weydiiyaan wax ku saabsa n casha r!.;aaga" 
a. Haa b. Maya ____________ __ 

14.Ma.'\aad qabal<l::r saacadaha dugsiga kadib? Ja\\aab la ada ku calaamada 
"X" Booska banaa n dhexd ii sa (waa aad xu lan karlaa ha l boos ka 
badan) 

a) Xoolo Raac id 
b) Ka qayb qaadashada shaqada Been a 
c) Ilaalinla I Haya da ca ruurta wa laalahay ah ec _. _____ ._. 
d) Biyo dhaam in . ______ _ 
e) Hooyada ayaad guri ga ku caawisaa_ ...... _ .. ___ .. ___ _ 
f) Xaabol qoryo soo gurid . _. ____ _ 

IS. Kee baa ku habboon waxba rashada (xagga \\akhliga) 
a) Hal ge lin ta 
b) Laba ge linl e 
c) Wakhti s idii la doono la dhi gi karo 
dl Maalin la 00 dh an in d UQsi!!.a la jO() !!.o 

'-' '- - '- ------
Qa" hl a I 1 I: Wax yaaha ha dib u dh aca ku keenaya ka qayhgalka Cal'llL lrt a ee 

Dligs iga \1iyi ga : 

16. Fad lan jawaab laada shayga saa lll aynla ugu badan hi leh !.;aqayhgalkaaga 
waxba rashada adiga 00 ka duul ayna Heera rkan shanla ah 

,- J -(sade-x) Xoogan ayaa n u qaadana)<l ~ 5 
r Waan qaadana\aa = 4 
r Lama go 'aa nill in karo = 3 
r Waan dudavaa = 2 
r Si xoogan ayaan 1I diiclayaa ~ I 

, 
.' 



Qaybta Baba: - Hab Raaca Waydiimaha Waa In Lagu 

Qoro Mees ha 

Qaybta III: Waxyaabaha dib u dha ca ku !;cc lw ya kll qa y baga lka ca nlurta ec 

DlIgs iga Miyiga: 

radian jawaablaada shayga saa ll1ayn la lI gli hadan kll leh kaqaybga lkaaga 

\I 'axbarashada ad iga 00 ka duulayna Hecrarkan shanla ah. 

;;, Xooga n ayaan 1I qaadanaya = 5 

;;, Waan qaada llayaa = 4 

;;, Lama gol aanm in kiJro 
_ 0 

- J 

).> Waan dllda vaa _ 7 

;;.. Si xoogan ayaallll diida\ aa = I 

Tiro \Veedholodhaah y 
-

I Xaaladaha la :-:idh ii dlw dllgs i£Cl 5 
~ y 

1. 1 Socodka dheer ee 100 ga layo 

1-. [ogaall shaha dllgs iga 
1.2 !\deegyada iyo Qalabka/agabdugsi 00 

aan jirin s ida 
-- .. 

.. Mii saska iyo kuraasta 00 ku yar I I --
- Buugaagta \l ax la£u bano 00 kll )'a l' 

I .J La Jaan qaad la Jan \agg,l Ill<lnhajka 
I ah ( daruusla laga bi:-:iyo c1ugs iga III a 

aha " kuwo nolasha dhabla ah la 

I I xi dhiidha ) i - -.-. 
! .I ad",1 taarilkha\ san no c1hankll la 
i doono 100 Ii icil; kilro 00 Ill ccsha ka 

1113 an. --_.- -----+----j 
Barayaal \\'aayo arilgnilll o iyo la\ 0 leh 1 5 
oo liitil 

-,-----~i 

1. 6 I Xidh iidhk a bul shacla i\ o dugs iga ()O ! 1 
1 liila i -=~ .- --- ---- - - -, 
I 1. 1 SU LII i 1I gaa r alt gabclltalta o() 

~ 8 h,9 
1.10 

I 

l3ivo la ' aan /vari ka jino dU l'.sil'.a 
-~ 

Ilabka cashar gllclbinla 00 aan 
habbiin ay n 
Macal illliinlii \laxbari lalta \'d 
ca lTlIuna xoola 00 aall laba rb;tr 1;1 

i s i inin . -- -- - .- --

I 
I 
~I 

I 

Xli cI d i "al ii ec rka 
-+ 3 , -I I 

"'I 1-

--'11 

- j 
! 

! 1-
.. 

=t 
.. --. -
--i -~ 

! 

I . 
__ I 

, 
, 

,--1-----: 
I 

t I 
--1-- -: 



~-- - ~---
Tiro ~eed!!.o/odh aahyo __ .___ Xaddi ga /I-k erb 
2 Xaa laclaha bli isho-dha aa le 
2.1 

f- -
2.2 

Habka noo lasha ree l' gliliraaga 
xoo la dhaqatada 00 ah mid 
gceddi badall_ ., ___ . __ _ 
Dhaqdhqaaqa cl haqaa le ee xoola, 
dh aq atacia 00 <lad ugu baahan 
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Qaybta Baba: - Hab Raaca Waydiimaha Waa In Lagu 

QOI'O Meesha 

Qay bta J I J : Waxyaa ba ha d ib u dh aca ku kcc il aya ku qaybaga lka ca nlUl·ta ee 

D ugs iga Miy iga: 

radian .iawaablaada shayga saalllaynla llgll badan kll leh kaqaybgalkaaga 

waxbarashada ad iga 00 ka duulayna Heerark an shanla ah. 

» Xoogan ayaan u qaad anaya = 5 

» Waan qaadanayaa = ..j 

» Lama go' aanlni n karo = 3 

» Waan dudaya a = J 

» Si xooga n ayaa n II diidan la = I 

---~~~~--

T iro Weed holod haa hy Xaddiga / hee rka 
Xaa ladaha la xidh iidha clugs iga 

1.1 Socodka dheer ec 100 ga lavo 

1.2 

14 

~6--- Xidh llcl hka bul sl;ada ~\-;; -dllg:slga ~() 1- - - -r-- :-
liila I I ! 

~-- S;:;-;;iT II fl.a ar ah-g;;[;d hai;;l-;o- --- -; - -or r 
f- :.~ Biyo l a~aan/ya l~].;aiirtoduQ~; ....J.~-=-T--'- ~._ 

1.9 Hab ka cashar gudbinla 00 3an I I 
__ -+..:.h:.::3:.::b:.::b.:.:i i.:.:n..:.3 .':-:\Ic..l -;-:-_---;-_,-- ._~--.-~-~- 1 - _, -. 1 

r l.IO M3ca lillliin li i \\iI.\bari laha\ d 1 ' I 
I CaJTu lirta .\oo la 00 ;Ia n labil rbm 1;1 I I i 
~I ~ _ ~ _ ~ _~ __ ~ _1_ 1. 

i 1 
. - - . . 

I 

, 
- -_I 
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r--- . . - - - - - ', 
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, ! 
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~ I i Waa llcllinla 00 Illllhiilllad hoose 
sii \ C\ \\ il\bara,il acla 

,2 C ibsl la~ ' 1 q,ill0 kufsi <1111 ;1 
alclilllblt! 

, ' - -
" .) Ka cab' l 1:II<I\lIl1lil\ 1l (l!allllO) 

- - - - - -= ~ -. - ...,. - -

.' 4 lJ UI i]\ si d,l ' clil iabilI~ ga l ~a ail 
~ ~ Cabs1 1 ;: 1 ~;1 q;lbo \\'3k hti 11l111is 

, tahd!J;II'cccI l'l' \ o() I:)(!!~'!.q'I!;l da 
,(, Un\ s;hk,1 (1) , ];Ill ka qa\ h 

)2,11;1\ 11111 dhll ill )2cl illta k,l qa\b 
, q,la t! ,l\h,hi:1 \\ a\b 'lr~sllad a 

, 1311I sil,J(/;1 ,1\) ,l, ln kaalinta kll 
qaad,ll lil\ II dllllill gclinlil 1,.,1 

, 'lad) gi Iikd II d\ ba ril sil ada 
'S Is dhc\ )2iIib .Illhl\'adil 00 Iii 

blilshl'l'\ O I\ () l'lk lrka la g,l qabo 
(, ICle',' I\ IlI llg) 

" .' 



I
' 4 ,-~J TlIrllnlll rooyinkald lllbamoo in ka horllillarinla __ -
4.1 Roobka sanadka da 'a 00 yar iyo Abaart a 
4.2 8iyo la 'aanta iyo daaq la' aanta xoo laha 

J 

I - - , -- ------ -- .--- --- -

! ..j .1 i Adccgyada btll shada 0(1 liil a, sid a wil xbMilshada 
, I iyo caa fllllaadka 
; ~:4 _l ,sk ll d hacyada reer gUllla a g~ ~ . _' _ 
; -I:i 'I' Adccgyada horulllarilll ,l fi dintil 00 IllCCS hil b 
i .0 Illaqa ll . _... .. _' 
i~ J Adcegga suuqa oQ. :lI <:.c:.sh~J::(~ Jll (~qa ll 
U ",7_1 Is gaadhsiinta 0 0 aan i S ~lIdhce lli 1!llIil V-,-, 
14.8 I Dhibaatadil deegaa!l kil reer glllll'aaga (li 
! I baahanaanta dhul bal a,ldhan) 
149' i I3a;~ aa llliJYo ho rulll a ;i ; l eed~o loo-d,yaa nyay reer , ; 

. guuraaga 0 0 ~.Ilr"l: 

4 10 rl arna <l IllII Yo elib II dcjillccd 00 3\ I L'c l gl lllr,l<lg3 
d (~laynayaall 

~ I I , 13a rn aa Jllijka horulll arillla dlllJlka J,lil q,l loogll lal a 

, -
Uil la v 00 3iln prill 

. ~--- ---'--
. ~ 1:2 8arlll alllij yada horlllll arin ia qorsho IS klidullilall 0 0 

\ ar 00 ~ al~ I r~ n 

, 
I 
I 

I 

I 
I , 
, 
i 
i 
J 
j 

! 
i 
j 

I , 

-
I 
I 
I 

. 

.. .-

I 
I 

-. ~~'-j- -
. 

.. ~ 
- _. -

-

_ .. - _.- -

- . , 
i 

j I-

I 
, 
I , 
I 

I.- I 
I 

I 
L.. 

1 ---1 

I 

! 
i 
I 
1 
I , 
I , , 
J 
I 

I 
I 
I 

1 
1 
J 

1 - -1 

I 
j 



J. Dhibaatooyinka ka le ee aad isleedahay saamayn ayey ku leeyihiin ka 
qayb qaadashadaada waxbarashada waa kuwee? 
Fadlan hoos ku qor kuwaas: -

a. 

b. 
c . 
d. 
c . 

2. Waa kllwee tubaha (xeeladaha) aad is lee dahay hagaajinta ka qaybgalka 
carru uI1a ce II'dxbarashada avay wax tar u tahay/u yihii n? 

a. ________________ _ 

b. 
c . ______________ __ _ 

d. 
e _ _ _ _ 

3. Waa kllwee istaraat eej iyada ho rllmarineed ee aad ku ta la bixin lahayd si 
100 horariyo recl' gUliraaga? 

a. __ _ 
b. __ ----_._-----
c ------- -----_.-
d. 
C __ 

----- -----
4 Waa kllll'ee tllrlllltllrooyirlka (dhibaatooyi nk a) hOl"lJlllarka ce aad is 

ecda hay dadka tlllll adaada 113)' Ii! kli lmeen (w3JahccnF 

a --------
b. 
c . ----- ------
d. 
e 



7 

5. Waa kuwee Turull turooyinka (dhibaatooyinkaO honnarka) ee aad 
isleedahay tuuladaada way la kulmeen (wajahaan)? 

a. 

b. 
c. 
d. 
e. 



· , 

J.~.~.:m.~~~QQ.~ . .Aq.d.i.~ . Ap.~p..~ 
.D..~g~jg~ . M.~~.H.$.t~r.~~Qk~ 

F.~~k~~ti.g~.W~.~.R.~.r~~.h~d~ 
w.~.:;n.:;q.~ .. C.~~m..~ . .N~.t~jg~ .. W~~l?~r.~~.b.~Q~ 
w.~Y...P.ijmQ/..w~rg~y.~.~ .. c.um..~ .. a.~.~q.b.i.~~~.d. 

Waxaa loogu talagalay inay buuxiyaan khabiirada Xafi isyada 
waxbarashada kililka , Gobolka , Deg/Macallimiinta dugsiyada hoose iyo 
maa1l1uleeyaasha 

W areeysigani waxaa 100 diyaariyey si cil1l1i baadhi sta lagu 
sa1l1eeynayo "Waxbarashada Dugsiyada Hoose ee 100g11 tala galay CarTuu r1a 
Xoola Dhaqatada ee D.D.S sidii ay fursad ugu heli lahaayeen iyo Noocyada 
kale ee lagu gaadhsiin lahaa "sidoo kale, loogli talaga ly soo saaridda 
dhibaatooyinka tmun turada ku ah ka qaybgalka caITlrurta ee waxbarashada 
is la 1l1arkaana si loola yi1l1aado istaraatiJ iyada habboon 00 sare loogu soo 
qaado ka qayb galka carruu r1a ee waxbarashada hoose ee agagaarada xoola 
dhaqatada D.D.S 

Siclaa da r1eed, waxaa si Xushrnadl Naxariis leh lagaaga codsanayaa 
inaad weydiirnahan si daacadni1l10 ah u soo buuxisid adiga 00 ogsoon in ay 
ku gUlIlaysiga cilmi baadhi stani si toos ah llgll xidhan tahay sida 
daacadnimada leh ee aad ugu jawaabtid Sll ' aalahan 

W akhtigaaga aad II hur1ay iyo muhiimadda aad siisayba 1l1ahadnaq 
miigan ayaa laguu sii qadimayaa . 

I. Magacaaga inaad qorti d looma baal1J1 a 
2. Fad lan Jawaab taada kll qor calaa madda "X" booska lagu siiyey 
3. Su' aalaha furan, Jawaabo gaaban ugll qor boosaska loogu talagalay 
4. Hu bi inu u xilmadan (Buugan Yar) ka koobanyahay 3 qaybood 00 

ka la ah qaybta kow, qaybta laba, iyo qaybta sad cl e xli\\~aqcla a 

Madoow (Bold), hoos xariiq an (Uncla lined) Far \Vaaweyn Ku 
Qoran) 



I . GQQp.t~.Slu~q~g~;.~ 
Gobol 
Degmo ~~~~_ 

2. B..Q.Q.~k~.T~k4.~.~.M~.:K~;: 

Magaalo --- - --
Dugsi 

a. Madaxa Xafi iska wax barashada kili lka 
~~--. ~~-

b. Madaxa xafiiska waxbarashada gobolka _ _ _ ~ __ _ 
c. Madaxa xafiiska waxbarashada degmada ~~~~~~_ 
d. Bare (Macali n) dugsi hoose ~~~_.~~_ 
e. Maamule dllgsi hoose 

3. P"~:dw.:. 

3. 20 sana ka hooseeya ___________ _ c. 3 1 sana il aa 40 S3no _ _ _____ _ 
b. 2 1 sana I1 aa 30 sana d. 41 sana iyo ka sare ~. __ ~_ 

a . Lab ~ _ __ ~_ b. Dhedig ~ _ ___ _ 

5. Heerka waxbarashada Haadan -
6. Sanadada uu soo shaqeeyay (sano adeegay) ~~~~_ 

a. Booska haalan (d ugsiga) 
b. Wada11a sanadada adeegyada ---cc-------

7. Culayska waxbari staada Toddobaadka waa xisadood 
(S u' aashan waxay kJl l1saysaa barayaasha iyo maamulayaasha 00 keli ah ) 

2 



Qaybta Baba: - Hab Raaca Waydiimaha Waa In Lagu 

Qoro Meesha 

Qaybta 111: Waxyaabaha dib u dhaca ku keenaya ku qaybagalka canlUrta ce 

Dugsiga Miyiga: 

r adi an jawaabtaada shayga saaillaynta ugu badan ku leh kaqaybga lkaaga 

waxbarashada adiga 0 0 ka duulayna Heerarkan shanta ah. 

}> Xoogan ayaan u qaadanaya = 5 

}> Waan qaadanayaa = 4 

}> Lama go' aanmin karo = 3 

}> Waan dlldayaa = 2 

}> Si xoogan ayaan u diidayaa = I 

Tiro Weed holod haa hy Xaddi2a/heerka 
I Xaa ladaha la xidhiidha dugs iga 5 4 0 2 I .) 

1.1 Socod ka dheer ee 100 ga layo 
fogaanshaha dugsiga 

1.2 Adeegyada iyo Qal abka/agabdugsi 0 0 

aan jirin sida 

. Miisaska iyo kuraasta 00 ku ya r 

I 

.. 

- BUllgaagta wax lagll barto 00 kll yar 
1.3 La jaa n qaad la' aan xagga manhajk a ---r---

ah (daruusta laga bixiyo dugs iga ma i ; . 
I aha "kuwo nolasha dhabta ah la I 

xidhiidha) I i , 

1 
1 4 ladwllaariikhaysan 00 dhanki i la 

I doono 100 liicin karo 00 meesha ka 
maqan. I 

.. 
1 

1.5 Barayaa l waayo aragn im o iyo tayo leh ; I , 
0 0 liila i I 

.... ._--1 
1.6 Xidhiidhka bul shada iyo dugs iga 00 I 

I ii ta . 

·1 1.7 SUlIl i 1I gaar ah gabdhaha 00 

1.8 Biyo la' aan/yari ka jirto du gs iga i~ 1.9 Habka cashar glldbinta 00 aan 
habbi inayn I I 

l 
1. 10 Macal im ii ntii waxbari lahayd 

J carrll llrta xoo la 00 aan tabarbar la 
Sl1l11n 



Tiro Weedholodhaahyo Xaddiga IHeerka 
2 Xaaladaha bulsho-dhaqaale 
2. 1 Habka noolasha reer guuraaga 5 4 3 2 I 

xoola dhaqatada 00 ah mid 
geeddi badan 

2.2 Dhaqdhqaaqa dhaqaale ee xoola, 
dhaqatada 00 aad ugu baahan 
xoogga ilmaha 

- - --
2.3 Waxbarashada waalidka 00 aad 

u liidata 
2.4 Saboolnimo ay sabab u tahay 

abaaI1a (qoysaska iskama bixin 
karaan kJl arashka 
waxbarashada) 

2.5 DlIgsiyada hoose dhexe (5-8) 00 

I-
aan jitrin Cam a yar) - .-- -.~-.-r ---

3. Xaaladaha bulsho-dhaqameed 
3. 1 Waalidiinta 00 muhiimad hoose 

siiyey waxbarashada 
-- --

3.2 Cabsi laga qabo kufsi ama 
afd uubid 

33 Ka cabsi faraxumayn (galmo) 
3.4 Uuraysi da 'da tabar galka ah 
3.5 Cabsi laga qabo wakhti lumis 

tababareed ee xoolodhaqatada 
-------_. --

3.6 Qoysaska 00 aan ka qayb 
ga laynin dh ii rri ge linta ka qayb 
qaadashada waxbarashada -- ---.-- ------_.- - -.---- .-

3.7 BlIlshada 00 aan kaalin ta kll 
qaadanayn dhiin·i gelinta ka 
qayb galka wax barashada -- - -- --_. .-

3.8 Is cUlex gal ka Jinsiyada 00 la [-_. 
bllisheeyo iyo Fikirka laga qabo 

'--
( stereotyping) -_. . ----

4 



4. TurunturooyinkaJdhibaatooyinka horumarinta 
4.1 Roobka sanadka da ' a 00 yar iyo Abaa11a 
4.2 Biyo la 'aanta iyo daaCi la 'aanta xoolaha 
4 .3-- ---- . . . 

Adeegyada bllishada 00 Iilta, slda waxbarashada 
iyo caafilllaadka 

4.4 Iskll dhacyada reer glluraaga 
4.5 Adeegyada horllmarinta fidinta 00 Illeesha ka 

Illagan. 
4.6 Adeegga slluqa 00 Illeesha ka maqan 
4.7 Is gaadhsiinta 00 aan iskudheelli timaYJl 
4.8 Dhibaatada deegaanka reer glluraaga (u 

baahanaanta dhu l balaadhan) 
--

4.9 BarnaamiJYo horulllarineed 00 100 diyaariyay reer 
guuraaga 00 aan Jlfln 

-- -- --
4 10 BamaallliJYo dib u deJineed 00 ay reer guuraaga 

danaynayaan 
4 . 11 BamaallliJ ka horumarinta dhulka daaqa loogu tala 

I galay 00 aan Jirin 
-~ 

4.12 Bannalllijyada horulllarinta qorsho is kudullban 00 
yar 00 aan j irin 

s 



, ' 

I . Dhibaatooyinka kale ee aad isleedahay saamayn ayey ku leeyihiin ka 
qayb qaadashadaada waxbarashada waa kllwee? 
Fadlan hoos ku qor kuwaas: -

a. 

b. 
c. 
d. 
e. 

2. Waa kllwee tubaha (xeeladaha) aad is lee dahay hagaaJ in ta ka qaybgalka 
Ca rI1l11I1a ee waxbarashada ayay wax tar 1I tahay/ll yihiin? 

a. ____ _ 
b. ___ _ _ _ 
c. ------- ---------
d. ____ ________ _ 
e ______ ___ _ _ 

3. Waa kllwee istaraateejiyada horllmarineed ee aad kll tala bixin lahayd si 
100 horariyo reer glluraaga? 

a. ___ _ ____ _ 
b. ___ _ 
c. 
d. ______ _ _____ _ 
e .-,---_______ _ -,--.,._,-:,.--:,.--__ ,,--:_ 

4. Waa kuwee tllfllnturooyinka (dhi baatooyinka) horumarka ee aad IS 
eedahay dadka tlluladaada way la kllimeen (wajaheen)? 

a. -------------- - ---------
b. _____ _ 
c. ________ _ 
d ____ __ 
e. 

6 
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5. Waa kuwee TUnInturooyinka (dhibaatooyinkaO honnarka) ee aad 
isleedahay tuuladaada way la ku lmeen (wajahaan)? 

a. 

b. 
c. 
d. 
e. 



Appendix I 
. ~ .. ~ -~ .~----.--., --_. ~ , - Q 

Sex Age 1 G rade 

1 
M.le Female 7-10 I 11 - 14 , 15-18 

I 
19& 

I 
5 6 8 ! I ! I 

7 
Above 

Table Which SI Students R d Ived in the Study bv their School. S A d Grad 

No o/.., No 1 % No % No % I No 1 % No % No (Yo No % No % No % 
I Kunka Primary School 15 15.79 10 I 10.53 - - 9 9.47 i IS i 15.79 I 1.05 

1
16 16.84 9 9.47 - - - -

2 Badel Sagal Prim. School 38 20.0 15 7.89 24 12.63 28 I 14.74 I . 0.53 30 15 .79 23 12. 11 - - -
1 

3 Dolal Prim . School 39 20.86 II 5.9 - - 25 13.37 25 13.37 - I _ 28 
i 

14.97 23 12.30 , - - -
4 Kurtumale Prim. School 19 18.27 10 9.62 1- - I 13 12.5 16 15.39 - , - 23 22.12 6 5.77 - - - 1 -I , 
5 1 Kelaro Prim. Schoo l 20 20.83 5 ! 5.21 - - 10 10.42 13 , 13.54 2 i 2.08 9 9.38 I 16 16.67 - - - -I 
6 Haro Prim. Schoo! 9 18.00 4 8.00 I - - 4 8.00 9 18.00 - i - I 5 10.00 5 10.00 3 6.00 - -

7 Masjd Prim. Schoo! 19 22.35 3 1 3.53 - - 8 9.41 12 i 14.12 2 ; 235 i 10 11.77 12 14.12 , 
8 Sufiu Junior School 13 18.06 6 8.33 - -

1
6 8.33 i 8 I 1.1 I 5 i 6.94 1 10 13.89 I 5 6.94 2 2.78 2 278 

9 Burarninow Prim. School 3 7.32 8 19.51 I - - , 4 9.76 ! 6 1 14.63 I i 2.44 I 4 ! 9.76 7 1007 - - I -I : 
10 Bokolmaye Pro. School 9 17 .65 4 7.84 1 6 11.76 7 ! 3.73 r 7 13.73 6 11.77 - - - i - - -, , 
II Bokalmaye Prim. School 5 14.71 4 I 11.77 - I - I - - I 5 14.7 1 4 11.76 9 26.47 I - - I - - -; 

12 ELgarc Prim. School 18 2308 3 3.85 - I 6 7.69 1 9 : 11.54 6 . - 21 , 26.92 ! - - - - -I 

10.68 I 13 
~ 

13 Chamuk Prim. School 22 21.36 5 4.85 - I I I 112.62 , 3 ! 2.91 I 15 14.56 6 5.83 6 5.83 -
, 

14 Bulcdi Prom. School II 26.19 - i - - I 0 4.76 I 8 I 19.05 I i 2.38 I II I 26.19 I - - , - I -1 - , 
15 Bike Prim. School 13 20.31 4 6.25 - 7 10.94 10 15.63 - I - 7 10.94 4 6.25 4 6.25 2 3.13 

16 Errer Prim. School 38 15.77 27 11.20 - - 24 9.96 34 14.11 7 2.91 19 6 4.49 " 13.69 7 2.91 JJ 

17 Hurso Prom. School 9 20.00 3 6.70 - - 4 8.9 7 15.56 I 2.22 7 1 15.56 5 11.11 - - - -

18 Ayisha Prim. School 29 19.46 II 7.38 - - IS 10.07 20 13.42 5 3.36 20 1342
1

20 13.42 - - -

Total 



Appendix IIa 

Gross Enrollment (1-8) of Somali 

Year Boys Girls Tota l 

( 1992) 10538 55 15 8277 

( 1993) 13054 6853 10245 

( 1994) 16171 9289 13031 

( 1995) 18829 9985 158 17 

( 1996) 20638 11119 17817 

Primary School Enrollment of 
(1 -8 ) of Gode Zone 

Yea r Boys 
r - -

Girl s Total 

( 1992) 46808 20026 66834 

(1993 ) 58021 25228 83249 

(1994 ) 71900 34672 106572 

( 1995) 86044 37500 123544 

( 1996) 95196 42305 13 7501 
-------

School Age Population of Somali 

Yea r Boys Girls Tota l 

( 1992) 444300 363147 807447 

(1993 ) 444457 368155 812612 

(1994 ) 4446 16 373748 817864 

( 1995) 444793 379354 823 098 
- -

r 444 970 -
- ---- I-c--~-

( 1996) 385044 828365 i 

Gross Enrollment Ratio (1 -8) of Gode 

Year Boys Girls Tota l 

( 1992) 17629 8298 13459 

( 1993 ) 2725 14 709 21579 

( 1994) 30995 17760 24992 

( 1995) 34785 20811 28405 

( 1996) 38576 23861 3 1819 

Primary School Enrollment of 
(1-8) of Somali Region 

Year Boys Gir ls Total 

( 1992) 74 88 2848 10336 

( 1993 ) 11 560 5118 1667S 

( 1994 ) 13175 6265 19440 
--

(1995) 15340 6715 23596 

( 1996) 16814 7502 27751 
-------.. ~-

School Age Population of Gode 

Veal' Boys Girls Total 

( 1992) 42477 34322 76798 

(1993 ) 42492 34795 77287 

(1994 ) 42507 35276 77783 

( 1995) 42521 35755 78280 
- - ---- '--,------
( 1996) 42533 36234 78780 



Appendix lib 

Gross Enrollment (1 -8) of Shimile 
Zone 

Year noys Girls Total 

(1992) 4364 2266 3394 

(1993 ) 5672 3039 4446 

( 1994) 10378 5 172 7936 

( 1995) 12084 55 60 9932 

( 1996) 13245 6193 11328 

Enrollment of Shimile Zone 

Year Boys G irls Total 

( 1992) 1927 882 2857 

(1993 ) 25 68 11 99 3767 

(1994 ) 4700 2069 6 769 

( 1995) 4748 2 111 6813 

( 1996) 4795 2 153 6857 

School Age Population of Shimile 
Zone 

Year noys Girls Total 

( 1992) 42258 38921 841 78 

( 1993 ) 45274 394 57 84 731 

( 1994) 45290 40003 85293 

(1995 ) 453 08 40551 85855 

( 1996) 411 16 4 1098 864 21 

Gross Enrollment (1-8 ) of Liben 
Zone 

Year" Boys Girls Total 

( 1992) 13526 7209 10692 

( 1993) 14 759 8101 11 750 

( 1994) 17325 9676 1384 2 

( 1995) 19890 11 25 1 15933 

( 1996) 22455 12826 18023 

Enrollment of Liben Zone 

Yea r Boys Girls Tota l 

( 1992) 8348 362 1 11969 

( 1993) 9112 4125 13237 

r-c-1994 ) 10700 4995 15695 

( 1995) 12287 5 170 181 52 

( 1996) 13874 5345 20609 

School Age Population of Liben 
Zone 

Year Boys G irls Tota l 

( 1992) 61 7 16 50225 111942 

(1993 ) 61738 50918 11 2656 

( 1994 ) 61780 5 1623 11 33 83 

( 1995) 61784 5233 0 114108 

( 1996) 61 808 53036 114838 

-

-- ---• Source: Educal/onal plan and I}/,O/ ~C/ depar/men / o/Somali Region Educa/ion 
Bureau. 

o The dOlO/or each /ableFoll1 1992-199-1 is published official doclllnel1l 
o For each /able Fom 1995-1996 IlI1lwblished projec/ed documel1l 



Appendix III 

Ta ble Show ing Sampl e Schoo ls Student Popula tion of Gra de 5-8 

'<0 Na m e of the Sa mpl e G r a d e 
Sc hool 5 6 7 8 

Male Fem a le Male Fem a le M ale Fem a le Ma le Fem a le 
K unka Primary Schoo l 36 25 22 12 - - - -
Badel Saga I Prim. School 80 30 60 20 - - - -

Da lal Prim. School 81 22 64 20 - - - -
Kurtul11ale Prim. School 53 27 16 8 - - - -
Kelafo Prim. School 26 8 50 12 - - - -
Haro Prim. School 14 9 14 5 7 I -

--- ---- -----
Masjd Prim . Schoo l 35 5 37 8 - - -

-- - - --- ----- ----
Suftu Junior Schoo l 36 3 2 15 4 2 10 0 

Bural11 inow Prim. Schoo l 0 13 13 15 - - - -
---

0 Bokolmaye Pro. Schoo l 15 " 20 5 - - -
---

I Bokalmaye Prim . Schoo l 20 I~ - - - - - -
- - -- --- ---_._-- .. --~-- - --~ ----- ._-- ._. _._--

2 ELgafe Prim. Schoo l 67 " - - - - - -
._--- -_._-- ----1-;----- ---

3 Cha muk Prim. Schoo l 44 12 21 3 17 6 - -
------ ---

1 Buledi Proll1. Sc hool 42 0 - - - - - -
.- ---

5 Bike Prim. Sc hoo l 21 5 12 6 " 2 5 :! 

5 Errer Pri m. School 54 15 17 6 48 76 19 6 
-~--. -- ----- ----

7 Hurso Prom. School 18 9 14 4 - - - -
--

1 Ayisha Prim . School 54 19 52 24 - - - -

To ta l __ L ______ ----



1. Summary Table of School intrinsic variables as perceived by respondents. 

Respondents Number Mean 

Students 455 3.30 

Teachers 107 3.30 

Elders 

Total 

23 3.24 

585 3.28 

There is no statisticaHy significant variation In the mean score value of 

respondents . 

All groups of resp9ndents rated the variable above average implying that school 

intrinsic factors are hindering constraints in the educational particpation of 

pastoral Somali children. 

2. Summary Table of Socio-economic variables as perceived by respoJldents. 

Respondents Number Mean 

Students 455 3.9 1 

Teachers 107 3.97 

Elders 

Total 

23 4.05 

585 3.98 

There is no statistically sig.li ficant mean variation at an alphet level «0.0'::) 

between th~ three groups of respondents 

All groups of respondents rated socio-economic variables above the mean . (i .c. 

they considered socio-eco variables as one major challenge in the education 

paI1icipants of pastoral Somali children.) 



3. Summary Table of Socio-cultural variables as received by the respondents . 

Respondents Number Mean 

Students 455 3.30 

Teachers 107 3.29 

Elders 

Total 

23 3.28 

585 3.29 

There is no significant statistical difference in the mean score of the respondents. 

All rated socio-cultural problem above average to indicate the variable as one 

hindering barrier in the educational participation of Pastoral Somali Children. 

4. Summary table of Development variables as perceived by the respondents 

Respondents Number Mean 

Teachers 107 3.9 1 

Elders 

Total 

23 3.85 

130 3.88 

There is no statisticall y significant variation 10 the meat score value of 

respondents. 

The mean result of all respondents show above average. 

Thus, it is possible to presume that development constraints are one major factor 

responsible -Cor contributed for poor educational part icipation of pastoral Somali 

children. 

In indicating their respective order of influence to the educational participation of 

pastoral Somali children, the average mean result of respondents is used. Bes ides, th~ 

writers observation, his experience in the region and the information obtained throug h 

informal discussion made with different government offi cials and community members 

. contributed a lot. Thus soc io- economic and development constraits found to be first and 

second, wh ile soc io-cul tu ral and school related fac tors found to be thi rd and fourth 
\ 

chall enges respecti vely. 
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