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Abstract 

The main pwpose of this study was to examine the adequate inclusion of Ethiopian 
common social values in civic and ethical education curriculum and instruction in two 
general secondmy schools of Adama town. 

To achieve this objective a descriptive survey method was employed and data were 
collected through instruments such as questionnaires, interview, classroom observation 
checklist and document review. The respondents were 15 civic and ethical education 
teachers and school principals, 98 randomly selected grade 10 students in the two 
schools as well as 2 curriculum experts of civic and ethical education and training 
department in MoE. 

Thus, two sets of questionnaires were administered on teachers and school principals, 
and students. Besides, the interview was conducted with curriculum experts. 
Furthermore, classroom observation and document review had been made on grade 10 
secondary school classes and civic and ethical education textbook respectively. The data 
collected through questionnaires were tabulate and analyzed using mainly percentages 
whereas; the data collected through interview, classroom observation and document 
review were analyzed in narrative manner. 

According to the findings of the study, the Ethiopian common social values such as 
respecting basic rights of an individual, tolerance and diversity, responsibilities and 
cooperation had been inadequately incorporated in civic and ethical education 
curriculum and instructional processes. The findings also show thaI mol of the teachers 
and students have critics on civic and ethical education as it reflects more of one sided 
political indoctrination in neglecting the valuable common social life experiences of the 
people as existed in Ethiopia real situation. Moreover, based on the finding, limited need 
assessment, misconceptions and lack of knowledge on the existing Ethiopian social 
values as well as lack of professional skills and principles were exhibited as the results of 
the study. 

Finally, the adequate inclusion and exemplification of Ethiopian common social values in 
civic and ethical education curriculum and instruction, the use of wide rage need 
assessment to identify the context and the existing values, utilization o.{ situational model 
and secular approach of culture based curriculum design and the likes have bee 
recommended as remedies. 
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Chapter One 

The Problem and Its Approach 

This chapter deals with the problem and approach of the study. It comprises the introduction, 

statement of the problem, the objective and significance of the study, delimitation and limitation 

of the study as well as operational definition of terms. 

1.1 Background of the Study 

Education is a socio-cultural process that takes place in specific socio-cultural context which 

implies that the relative wOlih of special goals and educative means are rooted in the social, 

cultural, political , and economic context in which people learn and educational institutions 

function (Pai , in Woube, 2004). Thus, for education to be closely bound to the wishes of the 

people, its curriculum should be rooted in the culture of the society. Because it contributes to the 

development of a sound moral character, a sense of community, and competence in responding 

to the personal, social and cultural aspects oflife (Smith and McQuigg, 1969). 

Further more, Shilback (in Salia - Bao, 1989) arguing about the need for the inclusion of social 

values in curriculum development stated that for any curriculum to be functional and for 

education to be relevant, the curriculum must be rooted in the culture and needs of the people 

concerned. 

Accordingly, the relevance of curriculum to a specific socio - cultural context is, then, a vital 

issue in education for the achievement of civil society in life and national development. Because 

the essence of the curriculum mainly determines the quality of education in a country to meet the 

objective of national development in the context of cultural diversity for joint self-reliance. In 

this respect the Ministry of Education (in education sector strategy (1994) stated that the quality 

and standard of education in a given country is mainly determined by the essence of the 

curriculum, which incorporates the cultural values, and the process of its implementation. It 

cultivates the individuals ' capacity for problem solving and adaptability to the environment so as 

to they actively participate in all round development of the community in which they li ve. To 

this end, the curriculum development should be designed considering cultural values to meet the 

needs of the society. 
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Similarly, culture based curriculum which constitute people's social values is a necessity for 

Ethiopia. That is to say that the development of relevant curriculum to its soc io - cultural context 

is impOitant for greater responsiveness to societal needs in Ethiopia as the country has a 

multicultural society in which the people have common features that bind them together; who 

share common history, values, principles and destiny, which give them common identity to li ve 

together for their common good (civic education; 2003). 

Hence, well aware of this Ethiopian cultural diversity, people's values of common good and the 

need for relevance of curriculum based on Ethiopian socio - cultural context, the Ministry of 

Education has formulated New Education and Training Policy in 1994 by changing the 

educational objectives and the structure of education. To this end, the curriculum has been 

revised to fit in with the educational objectives in line with the Education and Training Policy 

which consider the cultural values of the people and the real life situation in order to add ress the 

felt needs of Ethiopian society. In light of thi s the MOE, in Education Sector Strategy (1994) 

states, "The contents of the curriculum will be revised to be relevant to the needs of the 

community and be realistic to the objective situation of the country". 

Consequently, the educational motto of the recent Educational Reform and the revised 

curriculum shall be to produce citizens who have basic knowledge about themselves, and their 

environment, the awareness for wise use of natural resources and the attitude to interact with 

their fellow citizens in a civilized and tolerant manner. To effect these educational objectives of 

producing good citizens, the curri culum of civic and ethical education has been developed and 

implemented recently. Nevertheless, the curriculum seem to have some difficulties in inclusion 

of Ethiopian common values in its planning and development to be culture rooted curriculum to 

meet the felt needs of the society 

Therefore, the purpose of the study was to examine whether the Ethiopian social values are 

considered adequately in the curriculum development and instruction in order to meet local 

needs as intended by the education policy. 
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1.2 Statement of the Problem 

For education to serve and satisfy the needs of the society, the curriculum should be relevant in 

considering the social values of the target groups of people, for this will promote self -

realization, human relationship, economic efficiency, and civic rights (Smith and Mcquigg, 

1969). 

Further more, Salia-Bao (1989 in Woube, 2004) argues cun'iculum development based on social 

values of the target people by emphasizing that the basis for effective curriculum development 

for Africans is a curriculum theorizing based on African culture and environment. 

However, in contrast to the above argument of education and culture based curriculum 

development which closely bound to the need of the society, the objective of education and the 

curriculum in Ethiopia lack such quality to be developed based on real life situation of the 

country. Accordingly, the document of the Education Sector Strategy (MOE, 1994) pointed out 

that though the curriculum was broadly based on international standards, its usefulness to the 

objective situation in Ethiopia is contentious. This may imply that the impact of modern 

education on the day-to-day life of the society at large has been negligible. 

Accordingly, in the regime of Haile Silassie, for instance, the educational curriculum had been 

dominantly shaped by western culture with the purpose to produce elites and western 

intelligentsia. Similarly, the educational curriculum during the Military 'Dergue' Regime (1974-

1991) had been over loaded by Eastern socialist values. The cardinal and ultimate target of the 

educational curriculum of post 1974 was to induce of Marxist and Leninist ideology in all levels 

of learning. The educational objective was to produce socialist citizens (Milkias, 1988). 

Moreover, Teklehaimanot (1999) argues the existence of irrelevant curriculum in the past two 

governments as " the Ethiopian secular culture and spoken languages were not given appropriate 

emphasis and level of importance in the curricuhun from traditional education and in the modern 

system of education up to the beginning of the 1990's". 

As a result in the last thirty years, the contents of the curriculum and the objective of education 

did not consider the needs of the society and did not adequately indicate future direction. As the 

Ministly of Education, in the Education and Training Policy (1994) stated, "Education in 
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Ethiopia is entangled with complex problems of relevance, quality, accessibility, equity and 

efficiency" 

Hence, the need for educational reform arises because of this aged long educational problem 

after the change of the government since 1991. In this respect, the Ministry of Education has 

attempted to revise the educational objective and curriculum based on the culture and objective 

situation of the county. For instance, one of the changes of the curriculum was the formulation of 

civic and ethical curriculum. However, this development of civic and ethical education 

curriculum seemed to lack the capability to adequately address the needs of the society in 

incorporating Ethiopian common values as stipulated by the education policy. As culture rooted 

curriculum design is a new trend in the Ethiopian context, the curriculum plalming and 

development of civic and ethical education may have some difficulties in the formulation 

approach and professional skills. 

The researcher has, therefore, developed his major hypothesis as follows: The curriculum of 

civic and ethical education for secondary schools has not adequately dealt with Ethiopian social 

values. To investigate this issue, he has, then, set the following basic research questions: 

1. What is the place given to the selected Ethiopian common social values in civic and 

ethical education curriculum and instruction for grade lOin Adama secondary schools? 

1.1 Did curriculum developers give attention to Ethiopian social values in writing 

textbooks and preparing other instructional materials? 

1.2 Are the social values observable in the textbooks? 

1.3 Are the social values reflected in the instructional process? 

2 To what extent do teachers and students consider the inclusion of Ethiopia social values 

as something worth in the curriculum and instructional process? 

3 What are the factors that impede or enhance the inclusion of social values in to the civic 

and ethical education curriculum? 

1.3 Objectives of the Study 

The study has the following main objectives. The major objectives of the studies are; 

1. To assess the adequate inclusion of selected Ethiopian common social values in CIVIC 

and ethical education that aims to prepare leamers for life in becoming active, informed 

and responsible citizens. 
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2. To explore the teclU1ical difficulties of civic and ethical education curriculum 

development if a problem encountered during its planning processes since the 

formulation of culture-rooted curriculum is a new trend in Ethiopian context. 

3. To recol11l11end some remedies to possibly alleviate identified problems of civic and 

ethical education as a result of the findings explored in the study. 

1.4 Significance of the Study 

The researcher believes that the output of this research study will have the following 

significance: 

It will help various stakeholders in civic and ethical education at secondary level to identify 

problems of curriculum plaIU1ing and development which hinder the adequate representation 

of contents dealing with Ethiopian social values 

2 It will also show the need for the curriculum planners to have prior adequate knowledge 

about Ethiopian social values before developing the curriculum. 

3 It will also serve as a springboard for other researchers who are interested to investigate the 

problems related to the provision of civic and ethical education at various levels of the 

educational ladder of the country. 

1.5 Delimitation of the Study 

It was good to cover all the regions in the country to get adequate infonnation for the purpose of 

this study. However, the vast number of educational personnel , pupils, and the territorial 

diversity of regions and districts in the country was not manageable for the researcher work. As a 

result, the researcher is forced to delimit his study in the town of Adama secondary schools. 

Moreover, since the Ethiopian social values are broad, the study is delimited on some selected 

social values, such as: 

A value of basic rights and liberties for all e.g. respecting individual dignity as 

member of the community. 

II A value of responsibility and citizens' obligation 111 society. e.g respecting 

elders and loyalty to the community. 

III A value of tolerance and peaceful conflict resolution. 
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IV A value of living in cooperation among equals as the way to solve common 

problems and promote common concern 

1.6 Limitation of the Study 

The researcher acknowledges also that this study had some limitations since it is hardly possible 

to make only curriculum planning responsible for the inadequate representation of Ethiopian 

common social values, for there are a number of factors that influence the issue. Some of these 

factors could be lack of experience in culture based curriculum design and problem of prior 

identification of the existing Ethiopian common social values, absence of integration and 

coordination among institutions dealing with culture and academic institutions working together 

during plarUling and development of civics and ethics curriculum. 

Further more, there was problem of communication opportunities with curriculum expelts due to 

their burden of tasks and frequent meetings and lack of time to make wide study in the fie ld as a 

challenge to the study. 

1.7 Definition of Terms 

• Arbitration: is a peaceful method of settling the conflict between two bodies or groups 

through the involvement of the third body or arbitrator chosen by both sides. The 

procedures in arbitration are that the groups in conflict present their arguments one by 

one in the presence of the arbitrator for his decision (Belete and Aklilu, in civic 

education, 1999). 

• Basic rights: are traditionally known as natural rights of human beings which comprise 

the right to life, the right to dignity and the ri ght to develop ourselves (Diokno, 1975). 

• Citizen: is an individual who is a legally recognized member of a given state. Each 

citizen has full and equal right under the law. All citizens are endowed with fundamental 

rights and privileges and the one hand, and entrusted with certain responsibilities and 

obligations (Belete and Aklilu, civic education, 1999). 

• Citizenship: refers to the legal status of an individual member to be a citi zen of the state. 

In other words, citizen ship is the official recognition of an individual 's integration in to 

the political system of a particular state of a country (civic education, Op.cit, 1999). 
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• Cooperatioll: is the relationship among people that exist when they work together toward 

a common goal. It requires recognizing the value of everyone's part and keeping a 

positive attitude (Ti ll man, 2000). 

• Community : is where any group, large or small share life in such a way that they share 

basic conditions of common life (Nsamizi Trai ning Institution, 2000) 

• Cultural rights: refers to the rights of people as society, ri ghts which belong to each of us 

individually but which we can exercise only collectively as a people (Diokno, Op. cit 

1975). 

• Culture based curriculum: is culture-rooted curriculum. That is those things, like set of 

educational objectives, subject matter knowledge and skill s and method of instruction, 

comprising the curriculum are derived from the common values of a particular society as 

cultural core that are important as fundamental rule and experience of life (Shilback, 

1976). 

• Culture: is the fabric of ideas, ideals, beliefs, values, skills, tools, aesthetic objects, 

methods of thinking, customs, and institutions in which each member of society is born, 

i.e. How people live - the way they produce, how they earn their daily means of survival, 

the way they live together as fami ly, community or society, how they express their joy, 

sorrow, success or failure and the likes (Smith, Stanlay and Shores, 1957). 

• Curriculum: is the device, which a society uses to transmit what it considers as the 

worthwhile aspects of its culture - knowledge, values, beliefs, and skills. In designing 

thi s device for application in its schools, a pluralistic society has to build it up on the 

elements that are common to the various subcultures that together make up the total 

culture of the society (Mamidi and Ravinshankar, 1984). 

• Ethics: is a branch of phi losophy that deals with what is good and bad and with moral 

duty and obligation. It is an area of study that is concerned with the clarification of 

fundamental moral or ethical concept, principles, and the critical discussion of positions 

and perspectives (civic education, Op. cit. 1999). 
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• Humall rights: are natural and basic rights everyone should enjoy for being human. 

They are rights naturally possessed by human being. They are ri ghts naturall y possessed 

by any human beings (civic education, civic education, Op.cit 1999). 

• Morality: refers to a system of principles and standards of right or wrong 111 human 

behavior. It emphasizes on confom1ing to a standard of ri ght behavior. Moral va lues and 

standards, then, define personal decisions and actions as good or evil , moral or immoral 

(civic education, Op.cit 1999). 

• Need: refers to a deficit, as a discrepancy between the actual and an optimal state, i.e. any 

difference between the current status of the learners and some acceptable norm (desirab le 

condition) (Tyler, 1950). 

• Norms: are the standards, which should govern behavior in roles; they are the societal 

expectations of what is ' normal' (Peil, 1977). 

• Social value: are values of people in a society which constitute the rules of conduct by 

which they shape their hopes, values are the beliefs of people both as to what the facts are 

and their sense of what is right honest, fair, desirable, most worth wh ile (Rinehart and 

Winston, 1964). 

• Society: is a collection of individuals who are joined together by relationship or patterns 

of behavior, which di stinguish them from other individuals who do not share these 

relations. It is an organization of mutually adapted personalities (Nsamizi, Op. cit 2000). 

• Tolerallce: is mutual respect through mutual understanding. It is being open and 

receptive to the beauty of differences (Tillman, 2000). 
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Chapter Two 

Review of Related Literature 

2.1 Cultures and the Curriculum 

Since education refers to the entire social process by which individuals acquire the ways, beliefs 

and standards of society, the curriculum is always a refl ection of what the people think , feel, 

believe and do in every society. Then, to understand the structure and function of the 

curriculum, it is necessary to understand what is meant by culture, what the essential elements of 

a culture are, and how these are organized and interrelated. (Derabisa, 2004). 

Accordingly, the concept of culture and the universal relationship that obtains between the 

cUTI'iculum and culture of a society is discussed in the following sections. 

2.1.1 The Meaning of "Culture" 

A culture is the fabric of ideas, ideals, beliefs, skills tool s, aesthetic objects, methods of thinking, 

customs, and institutions in to which each member of society are aquired. The way individuals 

make a living, the games they play, the stories they tell, the heroes they worship, the music they 

play, the way they care for their children, their family organization, their modes of transportation 

and communication. (Smith, Stanlay and Shores, 1957:4) 

Culture is that part of human environment, which man himself, has made. According to 

Lewton: 

Culture is considered as constituting three main elements: a) symbolic forms which 
select and co-ordinate people's individual experience (this r~rers to crude symbolic 
forms, gesture and mime); b) Conventions of usage developed through interaction 
with in social groups and c) systems of beliefs, values and actions. Culture could be 
explained through semiotic approach meaning that itfocuses on the process by which 
patterns of meaning and significance in people's lives are developed, selected, 
bounded and coded (in Woube, 2004: J 5). 

As the anthropologist Taylor (in Mussay, 1871) depicted, culture is that complex whole which 

includes knowledge, belief, art, morals, law, custom, and any other capabilities and habits 

acquired by man as a member of society. 
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When culture is distinguished from the concept of society, then, society is a group of organized 

individuals who think of themselves as a distinct group. To be a society, a collection of persons 

must have something in common: a set of loyalties and sentiments that induces the individual to 

subordinate or even to scarify himself for the good of the group. These common elements are 

parts of the culture that consists of the things the people have learned to do, to believe, to value 

and to enjoy in course of their history (Smith, Stanley and Shores, 1957). As a result, they 

argued that culture wi ll vary from society to society, and with in the society over a given period 

of time. 

2.1.2. The Cultural Based o/Curriculum 

Lawton (in Woube, 2004) stated that culture in the context of curriculum development is taken as 

everything that is man-made in society: tools and technology, language and literature, music and 

art, science and mathematics, attitudes and values - the whole way of life of a society. Pai 

(1990) also forwarded the concept of culture as the whole of humanity's intellectual , societal, 

technological, political, economical, moral, religious, and aesthetic accomplishments. Based on 

this analysis of culture, Woube (2004) described the relationship between culture and curriculum 

as education is concerned with making available what is regarded as the most wOlthwhile 

elements of culture to the next generation though schools have limited time and resources to 

accommodate it. 

Smith, Stanly and Shores (1957) stated that those things comprising the curriculum are always 

derived from the culture in every society. They described that a set of educational objectives, a 

body of subject matter which embraces the most significant ideas and most generally used 

knowledge and ski ll s, as well as a list of activities to be perfOlmed contain the universals and 

specialties cultural values of a particular society. 

For the purpose of understanding and reconstructing the curriculum based on culture, Linton 

(1945) also revealed that universal or common values of a particular society as cultural core 

which are impOltant as fundamental rules of life. He described that they are fundamental 

principles, knowledge and skills by which the people live, by which they carryon and rationalize 

their conduct, upon which they build their expectations and hopes. These are the elements of 
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culture from which the society draws its stability and vitality. They underlie all social 

institutions and constitute the base of moral and social judgment. 

Similarly, Shilbak (in Salia-Bao, 1989) argued that for any curriculum to be functional and for 

education to be closely bounds to the wishes of the society, it must be rooted in the culture by 

constituting social values in curriculum design process. That meant Shilbak had developed 

situational model as appropriate to design culture-based curriculum. In contrast to situational 

model of curriculum design as stated by Salia-Bao (1989), there are principal curriculum design 

models such as the objective model (developed by Tyler) and the process model (developed by 

Stenhouse). When objective model is rooted in behavioral psychology which focus on the 

educational objectives in both the kind of behavior to be developed in the pupil and the area of 

content in which the behavior is to be applied as the base of curriculum design, process model is 

founded in philosophy of education which emphasized on specifying content and principles of 

procedure to design curricula rationally rather than by pre specifying the anticipated outcomes in 

terms of objectives. 

However, Salia-Bao(1989) revealed that the objective model is criticized for it is not always 

practical to determine ends first, content and learning experiences can not be separated as 

successfully as aims and contents, and it doesn't take the uniqueness of each child into account; 

whereas the process model has been criticized for the difficulties associated with assessing pupils 

work and the problems of teacher competence since it assumes the autonomy of the individual 

teacher. 

Consequently, the situational model form of curriculum design that has its roots in cultural 

analysis is preferable for it is a more comprehensive framework that encompasses either the 

process model or the objective model depending on which aspects of the curriculum are being 

designed. It is flexible, adaptable and open to interpretation in the light of changing 

circumstances. The situational model out lined does not presuppose a means, end analysis at all; 

it simply encourages teams or groups of cUlTiculum developer to take into account different 

elements and aspects of the curriculum development process, to see the process as an organic 

whole, and to work in a moderately systemic way. This situational mode encourage those 
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involved in curriculum development to consider planning systematically in their particular 

context, which links their decisions to wider cultural and social considerations. 

Therefore, for education to be relevant to the needs of the community and be realistic to the 

objective situation of the country, the curriculum should reflect the ideals, knowledge, believes, 

attitudes and skills that are believed to be significant as common values and activities of the 

society. The inclusion of people's of social values in curriculum planning and development as 

contents is then a necessity since the curriculum is interwoven with the social fabric that sustains 

it. 

2.1.3 What are Social Values in Society? 

Social values are values of people in a society, which constitute the rules of conduct by which 

they shape their behavior and from which they shape their hopes. In their valuations, people 

express their beliefs both as to what the facts are and their sense of what is right, honest, fair, 

desirable, and most worthwhile - that is their value (Rinchart and Winston, 1964). 

Moreover, Margaret Peil (1977: IS) defines value as a conception, explicit or implicit, distinctive 

of an individual, or characteristics of a group, of the desirable, which influences the selection 

from available modes, means and ends of action. ' 

Accordingly, taking social values as rules of conduct which shape people's behavior, Manual Dy 

Jr (1994) described the importance of values which intervene in our life, " as instigator of action, 

as a prospect for commitment, as a reason and standard for behavior and expressions, norms and 

principles of conduct, and as criteria for aesthetic appreciation and economic utility." 

Thus, values generate the rules, norms and principles of conduct which guide the person to an 

ought - to - be and an ought- to - do as member of the society. As Dy Jr, for instance, because 

justice is a value, justice ought to exist and I ought to be just. values, in other words, ground our 

obligations, beliefs, ideals and attitudes. 

Hence, social values exercise an influence on the totality and unity of societal life since they 

attract us, address us, call us, generate in us an ought - to - be and an ought - to - do. That is to 

say values form a kind of obligation and a kind of horizon to our life . 
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Therefore, as society is meant people who think themselves as distinct group having common 

social values, Nsamizi Training Institution for Social Development (2000: 36) reported, that 

society is characterized by the following features which can reveal the root of social val ues: 

people living and working logelher 10 ensure defense and survival for its 
members 

ii People sharing common interests and supporting one another. 
III People having common ties. 
iv People bearing and raising children. 
v People having a feeling of belonging and co-operation 
vi People with common norms and values 
vii A collection of people who develop with time. 
viii People staying in one geographicallocalion 
ix A collection of people with same aspirations and goals. 

Consequently, it is possible to define society as a group of people who have common social 

values fo r living and working together, share common interest and supporting one another. 

In general, as values and beliefs are meant celiain thoughts, knowledge, norms, principles of 

conduct, instigator of action, prospect of commitment, or practices people cherished with in the 

society to guide their conduct and practices, so unity, conformity and co - operation are typical 

att ri butes in a society. 

Therefore, based on the above arguments, it is possible to infer that social values have to be 

incorporated in curriculum development and instruction for the curriculum to be functional. 

Because social values contribute to the development of a sound moral character, competence and 

a sense of community being used as instigator of action and a prospect fo r commitment fo r the 

responsiveness to the real needs of social , economic and cultural aspects of people's life. 

2.1.4 Values in Education 

Education is a process of transmition of culture of the target group of people to the new 

generation in order to preserve the societal cultural heritage and improve its way of life (Smith 

and McQuigg, 1969). 

Mamidi and Ravishankar (J 984: 19) stated then, culture as the total way of li fe a society and 

behaviour patterns are learned and man made. They described education as a process of 

transmission of culture to the new generation as: 
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" schools are formal institutions specially set up for the preservation and 
transmission of culture by the society. Schools seek to discharge these fimctions 
through the curriculum. Thus some kind of selection and processing is necessary to 
determine what aspects of culture should be transmitted and in what form. It is 
these selected segments of cultural values then that constitute the school 
curriculum. " 

Furthermore, Mischa Titiev (1965: 239) stated education as enculturation that means the process 

where by a cultural community transmits its values and mores to its young. In education 

enculturation manifests itself in the content and procedures of pedagogy. Through the content, 

then, the person becomes more and more knowledgeable in the values and customs of his/her 

own people; through the procedures, the citizen discovers that his/her progress is measured by 

his/her achievement of the skill s and perspectives, which promote the well being, and aspirations 

of his/her society. 

Accordingly, UNESCO, in World Education Report (1991) illustrated that as cultural factors 

have been the primary determinants of education in Africa, the primary function of Education is 

enculturation, which seeks to inculcate social norms and mores in the young to prepare each 

person for his or her future role in society. 

Similarly, Joseph Roche (in Dy JR, 1994: 133-134) pointed out that social scientists viewed 

"values" in relation to a number of allied concepts, such as behavior that refers to specific 

observable actions; attitudes ' to favourable or un favorable dispositions towards certain 

situations; belief systems are overall frames of reference or world views. " In this context, the 

social scientists argued that values are enduring preferences for certain modes of conduct (e.g. 

honesty) or life - situations (e.g inner peace). They usually cluster to form a values system in 

which particular values are ordered according to a certain priority of impoliance. 

Accordingly, Roche stated that the impOliant thing for the social scientist is that values are 

learned-they do not come "pre - packaged" in the new - born baby. Consequently, the social 

scientists believed that value education is a necessity. They suggested that social values can be 

taught in social sciences as society seeks to preserve itself in some form of balance. 
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Therefore, it is possible to deduce that values are vital components of a curriculum in education. 

As education is enculturation of social value to the young, value, are then, contents of the 

curriculum that will be taught as knowledge, skills and attitudes in education in the form of life 

experiences and standards of the society. 

2.1.5 Cultural Rights as Human Rights 

Human rights have been defined and enumerated in international documents. The international 

documents are the Universal Declaration of Human Rights (UDHR) (adopted on December 10, 

1948), its two implementing covenants; the international covenant on civil and political rights 

(took effect in 1976), economic, social and cultural rights, the declaration and action 

programmed in the Establishment of a new international Economic order, and the Economic 

rights and duties of states, both of which the United Nations adapted in 1974 (Dy Jr, 1994). 

The above five documents enumerate more than twenty human rights in the later section for 

detail insight, but senator Diokno (1975: 47) explains" the basics" as: 

"First: None of us asked to be born. And regardless of who our parents are and what 
they own, all of us are born equally naked and helpless, yet each with his owns mind, 
his own will and his own talents. So each of us individually has three basic rights, 
such as the rights to life, the right to dignity, and the right to develop ourselves. These 
are traditionally known as the rights of human beings. 

Second: Even if we may know who our parents are, we are never born without 
parents, and never live outside society, a society with its own peculiar culture, history 
and resources. So besides our rights as persons, we have rights as society, rights 
which belong to each of us individually but which we can exercise only collectively 
as a people. These rights are known as the rights of people. They are analogous to the 
rights of man, and like the latter, comprise three basic rights to survive, to self 
determination, and to develop as a people. 

Third: Once as society reaches a certain degree of complexity, as almost all societies 
have, society can act through government. But government always remains only an 
agent of society; it never becomes society itself; it never becomes the people 
themselves. It is always only an instrument of the people. .. All the rights of man 
and all the rights of the people come from those three basic principles. " 

Hence, cultural rights are inalienably part of human rights. That is to say cultural rights are our 

rights, which lie beneath the basic rights of human beings such as the right to life, the right to · 

dignity, and the right to develop us. 
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Accordingly, Manual Dy 1r (1994: 1 06) illustrates the cultural rights as inalienable part of human 

rights that beneath the basic rights, the rights of people lie to their own culture as follows: 

"i} The right to life is not only the right to be alive, but to live as one wishes, as one 
sees fit in order to bring his talents to full flower, as one was shaped by his culture. It 
is the right to live as his own tribes or ethnic groups in the way these cultures 
consider it good to live. 

ii} The right to dignity is the right to the regard of one's fellow man, and therefore of 
one's cultural community. It is the right to live and work, to survive and produce, as a 
farmer, as a fisherman, or as a weaver - rewarded with just wages and with the 
support and regard of his peers. 

iii) The right to develop ourselves assumes a development of what we are, of what our 
culture made us, with in the context of our families, towns, and nation. It is the right 
to learn and grow as a student, doctor, a social worker as member of his nation and 
nationalities, each developing the particular cultural traits and gifts that make him 
equal citizen being his own tribe with shared values and his nation. 

Therefore, cultural rights are inalienably part of the rights of a person. They are also, thus, part of 

the rights of a people to survival, to self - determination, and to development since a people 

consists of humans brought together as member of a society, formed by a particular culture and 

history. 

Thus, since cultural rights as people's values are human rights, then, for the purpose of content 

analysis, the Universal Human Right principles will be discussed next as important people's 

values to development for detail insights and cross check. 

2.1.5.1. The What of Human Rights 

Human rights are "generally accepted principles of fairness and justice". They are "universal 

moral rights" that belong equally to all people because they are human beings. Human rights are 

basic and fundamental rights that do not have to be earned or inherited. That means people are 

equally entitled to them regardless of their race, sex, color, language, nationality, age, class, 

religious and political beliefs (Bedru and Girn1a: 2003). Glenn (1955) also described human 

rights as rights that people have by virtue of simply being human. Such rights are thought to exist 

universally. 
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Furthermore, UDHR (1948) stated that a human right is seen as 'natural' in that it is conceived as 

a moral entitlement that all people possess by virtue of their humanity, not in relation to their 

social , civil or economic status. 

Hence, human right is conceived as the right to development of individuals, groups and peoples 

to participate in, and enjoy continuous economic, social, cultural and political development 

(United Nations, 1991). 

In light of these rights to effective participation in all aspects of development and at all stages of 

the decision making process, Oxfam (1991) has illustrated the Universal Declaration of Human 

Rights in a summary table as a report of the United Nations as follows: 

Universal Declarations of Human Rights 

Oxfam outlined the summary of the 30 articles of the Universal Declaration of Human Rights 

(the headings below are not contained in the UDHR, but denote suggested groupings) 

Rights 

1. All human beings are bornfree and equal in dignity and rights 

2. Everyone is equally entitled to all the rights and freedom in UDHR, wilh out 
discrimination. No state, party or individual has license to destroy rights or 
freedom contained with in UDHR. 

Physical security am/freedom 

3. Right to life, liberty and security of person. 

4. Freedom ji'om slavery and servitude. 

5. Freedom from torture or cruel, inhuman or degrading treatment or punishment. 

Status and protection ullder the law 

6. Equality of recognition before the law (legal personality) 

7. Equality before the law, equality of protection from discrimination. 

8. Effective legal remedy for breach of fundamental rights. 

9. Freedom from arbitrary arrest, detention or exile. 

10. Fair and public hearing by an independent and impartial tribunal in determining 
of rights/ criminal charges. 
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II. Presumption of innocence for penal charges. 

Various: Movement,fami(y, status a/Ui property 

12. No arbitrary inteljerence with privacy, family, home or correspondence, or 
attacks on repute. 

13. Freedom of movement and residence with in state borders, and the right to leave 
any state and return to one's own. 

14. Right to seek and 10 enjoy in olher countries asylumji-om persecution. 

15. Right to nationality; nol to be arbitrary deprived of nationality, or be denied the 
right 10 change if. 

16. Right to marry, only with the ji-ee consent of parties: the family is the basic social 
unit. 

17. Right to own property alone or in association; and not be arbitrarily deprived of 
property. 

Freedom of conscience and political rights 

18. Freedom of though, conscience and religion, and of practice 

19. Freedom of opinion and expression including the right to receive and impaci 
ideas through any media, and cross ji-on/ier. 

20. Freedom of peaceful assembly andji'eedom of association 

21. Right to take part in public life, with equal access to public service, and universal 
suffi·age. 

Social, welfare, work and cultural rights 

22. Right to social security, and 10 the realization of economic and social rights' 
indispensable for dignity and ji'ee choice of employment, 

23. Right to work, ji-ee choice of employmenl, j ust conditions andfair pay, equal pay 
for equal work, and the right to form orioin Irades unions. 

24. Right to rest and leisure, reasonable limit on working hours, periodic holidays 
with pay. 

25. Right to standard of living adequate jor health and well - being, including food, 
housing, health care etc. 

26. Right to educalion, and to free universal primwy education 

27. Right to participate ji-eely in cultural life 

28. Righi 10 a social and internalional order in which the rights and .fi'eedom in 
UDHR can be realized. 

29. Everyone has dulies 10 Ihe community' which places legitimisl limits on rights 
andfreedoms in certain circumstances. 
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Thus, cultural rights are inalienable part of human rights that every person has the right to 

participate freely in cultural life and in public affairs in his/her community and the society in 

which he /she li ves in. 

Therefore, by implication cultural ri ghts as parts of human rights are people's cultural values in 

every society. In this respect, to their respecting and full participation in reality in the 

contribution for the realization of societal socio - economic progress, the cultural rights as social 

values should be incorporated in the curriculum as contents to be taught since eduction is 

enculturation that seeks to inculcate social values and norms in the young. 

2.2. Arguments for the Inclusion of Common Social Values in Curriculum Planning and 

Development and in Instruction 

2.2.1 The Very Reason of Philosophical and Sociological Foundations of 

Curriculum to the Inclusion of Common Social Values 

The "Why" of curriculum development invites the di scussion about the foundation of curriculum 

as an argument for this very question in relation to the study since they are determinants of the 

curriculum. 

As Derebesa (2004) states, "Curriculum foundations are those basic factors that influence and 

shape the content and organization of the curriculum on the basis of social values and needs of 

the society." 

Accordingly, the philosophical and sociological foundations , the most commonly accepted 

foundations of curriculum, will be illustrated as principal evidence for the necessity of 

considering cultural values in curriculum planning and implementation in the following sections. 

2.2.1.1. Philosophical Foundation of Curriculum 

Philosophy deals with our own personal systems of beliefs and values as it is the way to perceive 

the world around us, and how we define what is important to us. Allone and Francis ( 1988) 

describe that philosophy helps us to understand who we are, why we are and to some ex tent 
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where we are go ing. It refers to the philosophies; va lues, ideals and ideologies of the society 

concerned which guide the development of the curriculum at a particular time (Derbessa, 2004). 

Thus philosophy is an important foundation of curriculum that influences the aim of education 

and contents as well as the organization of the curriculum. 

Mamidi and Ravishankar(l 984: 16) pointed out the necessity of philosophical foundation 

inorder to set the goals of education as: 

"The aim of education in any society are influenced by various factors like the 
history and tradition of the society, social pat/erns, economic and political systems 
and circumstances and also by purely philosophical considerations. 

The philosophical aspects influencing educational aims may be taken from beliefs in 
certain universal and eternal values reflecting higher human spirit like j ustice, 
honesty and ethical prinCiples governing of the good life and the picture of the ideal 
society, and beliefin certain intrinsic values. " 

To sum up, as philosophy acquaints us with values in life, education, then, tells us how these 

values can be reali zed. That is why so much emphasis is placed on values in life wh ile 

considering the nature of school curriculum, the method of school di scipline, techniques of 

instruction and school organization. Thus these values are philosophy of education, which in 

turn considered as philosophy of life. 

2.2.1.2. Sociological Foundations of Curriculum 

Social foundations are concepts and theories of the way that groups mani fest themselves in their 

culture. Allane and Francis (1988) stated that social foundation of curriculum is the area of study 

which analysis the relationships of individuals, groups and institutions which have ex isted in the 

culture and through which human activity has been conducted. 

As a result, the social fo undations determine the curri culum to a considerable degree that in turn 

reflects the undergoing society. Because social foundations of curriculum make the systematic 

study of groups and institutions in the culture with reference to their contribution to the process 

and growth of the educational system as well as the established practices in the school system 

(Derebesa,2004). 

20 



Thus, education, sociologically speaking, is a process of transmission of culture of the targeted 

group of people in order to preserve its heritage and improve its way of life. Because culture is 

the total way of life of a society: its knowledge beliefs attitudes, art, moral , law, customs and 

other capabilities acquired by a person as a member ofa society (Tylor, in Woube, 2004) 

Accordingly, curriculum planning is therefore, about the way these elements of culture are 

selected and structured. As the instrument of society for the education of the young, the 

curriculum plmming should, thus, consider and reflect the ideas, beliefs, knowledge, skill s and 

philosophy of life of the people that are believed as significant cultural values of its society that 

children have to experience them in the schools. 

Therefore, the Ethiopian curriculum planning and development should experience in utilizing the 

principles of philosophical and sociological foundations in order to prepare indigenous 

cUlTiculum since there are basic factors that influence and shape the content and organization of 

the curriculum on the basis of common social values and needs of the society. 

2.2.2 The Rationality of Curriculum Planning and Development for The Inclusion of 

Common Social Values 

As cUlTiculum is a structured and organized set of intended learning out comes which aims to 

promote the societal knowledge, values, beliefs, attitudes and life skills to its new generation, 

curriculum planning and development is a systematic and rationally designed endeavors that 

takes in to consideration the child, society, subject and ideology of the nation. That is to say 

curriculum development should start from the study of the cultural elements, such as important 

common people's values, and philosophy of life of the society so as to determine what to include 

in the curriculum (Tyler and Hawes, in Salio - Bao, 1989:). Thus, for the curriculum to be 

relevant and reflect the cultural values and needs of the society, social values has to be 

incorporated in times of curriculum planning and development within the frame work of national 

goals of education. 

Accordingly, Derebissa (2004) argued in the inclusion of cultural values in curriculum 

development for the cUlTiculum should reflect what the people think, feel, believe and do Further 

more, Mamidi and Ravishankar (1984) stated that curriculum plmming is a pre - specification of 
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actions about the way the elements of common culture are selected and structured that const itute 

the school curriculum as curriculum is a tool which society uses to transmit what it considers as 

important aspects of its culture. Thus, they argued on the need for inclusion of important 

common social values in curriculum development since the culture of most societies can be 

explained as intermixing of several different regional or ethnic sub - culture, which fuse to some 

extent, but at the same time, also retain their distinctiveness and individually. As Mamid and 

Ravishankar (1984) fiuther explained, India present an excellent example of this phenonomena: 

India is a vast countly inhabited by people belonging to diverse social stocks, 
culture, languages, religions and customs. As a result in order to promote unity in 
diversity, India developed culture-based curriculum. That is to bring about 
emotional and national integration through a national system of education with out 
diminishing its cultural variety and richness. 

Similarly, Cameroon McCarthy (1988, in Desu, 2006: 3) argued on the inclusion of common 

cultural values in curriculum planning and development as cultural education, which originates 

in the liberal pluralist approaches and society designed to: 

• Teach learner to recognize, accept, and appreciate cultural, ethnic, social, 
class, religious and gender differences. 

• Instill in learners during these crucial development years a sense of 
responsibility and a commitment to work toward the democratic ideals of 
justice, equality and democracy. 

To sum, it is reasonable for curriculum planning and development to incorporate people's 

common social values to be taught since the curriculum must be rooted in the culture and needs 

of the society in order to be relevant and functional. 

2.3 Strategies for Culture Based Curriculum Planning and Development 

2.3.1 Method of Inclusion of Values in Curriculum Development 

Curriculum planning and development is very important in the educational development of any 

nation. The development of relevant and functional human resources depends chiefly on the 

curriculum syllabus planned and developed for their education. In doing so, the curriculum 

planning and development should be rooted in cultural framework by incorporating social values 

with the hope of bringing more relevance to education according to changes in society (Salia­

Bao, 1989: 20). 
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Thus, according to Tyler and Hilda Taba (in Salia - Bao, 1989: 21), there are two planning 

strategies such as situational analysis, and administrative strategy as a means and method of 

inclusion of social values in curriculum planning and development to make the curriculum 

relevant to the needs of the community. These strategies are: situational analysis and 

administrative strategies. 

1. Situational Analysis 

As stated by Salia - Bao (1989), for any curriculum to be functional , it must be rooted in the 

culture of the society. It is, therefore, necessary for curriculum developers to begin studying 

several sources, which are useful for selecting the objectives, content and methodology of the 

programme. Among the several sources, the society and the learners are important sources to be 

studied as a method to include social values in curriculum development for the purpose of this 

study: 

i) The society: 

Ralph Tyler (1949, in Salia-Bao, 1989:23) suggests that the society can be studied in terms of 

health, family, recreation, vocation, religion and civic affairs. In addition Hawes (1976) suggests 

the following: 

I. Learning resources available in the society, e.g. physical, cultural and human resources 
available with in communities in relation to present and potential demands of 
curriculum, parallel learning systems, both formal and informal. 

2. Values and attitudes in the society, e.g. what is considered important and worth while, 
unacceptable or undesirable attitude to present schooling and its curriculum; priorities. 

3. Needs and goals of the society; development and learning needs with in wider and 
narrower communities; relations between goals; priorities. 

4. Other learning systems parallel to the formal school system, e.g. current content and 
future potential of non - formal programme: agriculture, health, political and religious 
education, the mass media and African indigenous education. 

ii) The Learners 

As stated by Tyler, the needs and interests of the learners should be studied in order to develop 

relevant curriculum. In thi s respect, Hawes adds: 
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i. The social and cultural background of learners has to be studied: pat/erns of learning 
authority of child- rearing within the home and family; norms, values and customs; 
games, folktales and stories; work and duties performed and expected of children. 

ii, Language and perception could also be studied, e,g languages used, spoken and 
understood; content and demands of the curriculum visual perception of children in 
relation to materials used. 

iii. Children's cognitive, physical and psycho- motor development could be studied, e.g the 
ability to comprehend ideas and processes at various ages and stages and in relation to 
the current demands of the syllabus. 

iv. Development in relation to present and possible future demands of the curriculum, health 
and nutrition. 

Thus, all this information could be gathered from government statistical office, administrators, 

inspectors, researchers, lecturers, teachers, students, the community (parents and employers) and 

the wider environment. 

After the situational analysis, the curriculum planning committee can now turn to administrative 

strategies. 

2. Administrative Strategies 

According to Salia-Bao, (1989: 24-25), after making field work, the curriculum workers must 

consider: 

i. National political philosophies and policies, economic goals, policies and needs, social 
values 

ii. Different cultures, needs and aspirations in the local community 
iii. The needs to safe guard the development of individuals as well as communities. 
iv. The nature and structure of knowledge 
v. The human and material context of the curriculum and its implementation 

vi. Aims and objectivesfor 
a. National policy on education 
b. Different levels and types of education 
c. Local areas and individuals 
d. Different subjects or groups of subjects 

As a result after accomplishing the planning and administrative strategies, the actual cUlTiculum 

development begins with the formulation of educational objectives, which continues in selecting 

the important common social values as curriculum contents. 

Similarly, Douglass and Mills (1948: 38-48) pointed out the need for prior study of the learner 

and the society to identifY educational objective and to determine what should be included in the 
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cuniculum. They further, then, described that the determination of what should be included in 

the curriculum may best be made by proceeding some what as follows: 

i) Determine Ihe objective of education in lerms oflhe kind of end products desired, e. g. 
the good citizen, vocational competence, etc 

ii) Determine for each of Ihe characleristics of the kind of person desired Ihe necessary 
or contributory in/ormation, attitude, inleresls, skills, habits, lastes, concepts, 
principles, and understandings 

iii) Select and arrange according 10 pupils' inleresls, abililies, and previous growlh. 

After the identification of the contexts and determining what social values to include in the 

curriculum as preliminary stage, the next useful procedure is to break down the objectives of 

education in to various types of behavioral components.' Accordingly, Douglass and Mills had 

categorized the great variety of components of behavior as they can be applied to good 

citizenship for each of these is a phase of growth, which requires guidance and stimulation. Thus, 

each component as educational objectives enables good citizen to involve in the following: 

i) To know what is righl and ejJeclive in Ihe society 
ii) To be willing to behave in a way which is righl and efJeclive-To acl, think 

andfeel in ways conducive to moral values and standards of the sociely 
iii) To aware citizens in becoming informed on which intelligent decisions 

musl be made by Ihe citizens of Ihe society in which one lives and 10 

discharge the duty of any office lu which une might be elected or assigned, 
such as labor problems, various Iypes of privale and public social security. 

il~ Developing appropriate skills - skills in getting on with others, in 
self -expression, in the thinking clearly, and in evaluating what he may 
read or hear on questions conji·onting or likely to confront citizens of his time. 

v) Acquiring wealth of appropriate habits 
vi) Developing a working colleclion of useful concepts and basic general ideas 

which enables Ihe citizen to understand and evaluate human experience 
and proposed lines of social aclion, for instance, 10 know what 
constilutes democracy, communism andfascism. 

Therefore, planning strategies and curriculum development processes are methods of inclusion of 

social values as contents in the curriculum, Because it is important to learn the cultural elements 

as life experiences of a given society for the preservation of its cultural heritage and sign ificant 

for the improvement of the life style of the people in political and socio- economic progress of 

their nation. 
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2.3.2 Method of Teaching Values 

After curriculum planning and developing the curriculum incorporating social values as contents, 

the approach of teaching social values will rest on various disciplines, such as civics and Ethical 

education or citizenship education in the case of England and America respectively. It is a lso 

possible to teach social values in multicultural education. For instance, according to Christine E. 

Sleeter (1996, in Desu, 2006: 2) teaching cultural values in multicultural education is important 

to address human differences, tolerance social justice that enable educational provision 

conducive and to become appropriate in a pluralisti c society. Besides, social values can be taught 

in social sciences, natural and physical sciences. 

2.4 Lessons from Other Countries in Teaching Social Values in Various 

Disciplines 

From the experience of other countries, social values can be taught in various disciplines. In one 

hand, values are taught in civic and ethical education in different countries in different names, 

such as citizenship education in USA, Germany; civics education in England, Australia; moral 

and ethical education in Singapore and civics and ethical education in Ethiopia. 

On the other hand, social values are taught in social sciences, natural and physical sciences in the 

case of Philippine. Thus, the experience of USA and the Philippine has been discussed as 

examples in teaching social values in citizenship education (in USA) and in social sciences 

natural science (in Phi lippine) as follows: 

2.4.1 United States of America (U.S.A) 

According to James Quillen (1958:34) there are five fundamental values of American people that 

are required to be preserved and transmitted to the new generation as cultural heritage through 

citizenship education. The five fundamental values are: 

I. A recognition of the unique worth and dignity of every individual- that the good society 
rests on the fullest development of the individuality of each person. This might be 
considered the ethos of A merican culture. 

ii. A belief in equality of opportunity for evelY individual to develop and use his potentialities 
regardless of race, creed, nationality background, or economic circumstance. 

iii. A beliefin basic rights and libertiesfor all, i.e. civil rights 
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iv. A belief that the best way to solve common problems and promote common concern is 
through co - operation among equals. 

v. A beli~fin the use of reason as the most effective way to solve problems. A final value that 
is important in the American tradition is optimum and hope for the iii/ure. 

As a result, American schools have served as a significant unifying force in a pluralistic culture 

by providing opportunity for children and youth from a wide range of backgrounds to develop 

mutual acquaintance and respect (op. cit). 

Hence, Daniel Roselle (in Smith and Mcquigg, 1969: 21-32) described the nature of good citizen 

and the goals of citizenship education in America as follows: 

1. A citizen who believe in BOTH liberty of the individual and equality of rights for all. 
2. A citizen who recognizes that we live in an "open - end" world, and is receptive to new 

facts, new ideas, and new processes of living. 
3. A citizen who makes value judgment that enables him to function constructively in a 

changing world. 
Values, as Robin Williams (1960: 400) makes clear, "are not the concrete goals of action, 
but rather the criteria by which goals are chosen. " 

4. A citizen who accepts the responsibility to participate in decision - making by informing 
his representatives, experts, and ;pecialists of his reactions to alternative public policies. 

5. A citizen who develops skills and acquires knowledge to assist in the solution of political, 
economic, social and cultural problems of his community of his time. 

6. A citizen who takes pride in the achievement of his nation, and at the same time 
appreciates the contributions to civilization of other peoples throughout the world. 

7. A citizen who remains constantly aware of the tremendous effects of scientific discoveries 
on his country and world civilizations, and works for their use in the question for 
improved living for all mankind. 

8. A citizen who realize the importance of economic security and economic opportunity in 
the lives of all persons and concerns themselves with strengthening both. 
A good citizen realizes that economic security and opportunity - like political and social 
democracy are vital factors in the health of his country." (Lyndon Johnson, Us. 
President, 1964). 

9. A citizen who uses the creative arts to sensitize himself to human experience and to 
develop the uniqueness of his personality. 

" A good citizen contributes to the spontaneity, energy, and creativeness of his society by 
developing his individual potentialities fully" (Cooke, 1952). 

10. A citizen who has compassion for his fellow citizen and other human beings, and is 
sensitive 10 their needs, feelings, and aspirations. 

11. A citizen who develops a set of principles consistence with his cultural and democratic 
heritage, and applies them conSCientiously in his daily life. 
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Hence, according to .lames Quillen, the inclusion of their social values in the citizenship 

education curriculum is the concern of the American people in education as continuing evidence 

of their hope for the realization of their democratic life in the future. 

2.4.2 The Philippine 

According to Manual Dy JR (\994), Philippine realized the need for values education in 

Philippine culture for the root of their economic and political instability as a nation is a moral 

crises since their culture has been termed a "damaged culture". Consequently, Philippine has 

launched a moral recovery program by developing indigenous curriculum that constitute 

common Filipino cultural values since February revolution of 1986 under the slogan, "Building a 

people is building a nation". As the task of building the nation requires the need for economic 

recovery, the need to reestablish democratic institutions and to achieve social justice, the 

inclusion of social values in the curriculum is a necessity for the education to be relevant to the 

needs of the entire society. In doing so, new educational goals and strategies has been drawn for 

change. For instance as stated by Patricia Licuanan (\ 988), the specific strategies were 

developing: 

i. patriotism and national pride 
ii. a sense of common goods 
iii. integrity and accountability 
iv. discipline and hard work 
v. self - reflection and analysis 

Thus, to effect these specific strategies, the common values of the Filipinos can be taught in 

various disciplines, such as teaching values in social science, natural and physical sciences. 

1. Teaching social values in social science: 

In Philippine, indigenous curriculum has been developed 111 order to teach values in social 

science which enable citizens develop basic human skills. As pedagogical basics, Meyer Greene 

(\ 953: 37-40) suggested four types that human capabilities can be developed through teaching 

values in social science: 

i) Linguistic proficiency 

• Ability to use effectively ajirstlanguage, and at least a second language on various 
levels of communication. Familiarity with, and projicient use 0.[. the specialized 
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technical language of at least one of the arts, and the natural and physical sciences 
and technology, for which the language of mathematics is basic. 

ii) Factual discovery:- The issue here is to get the truth 

• It is the basic skill of being proficient in various methods and techniques of 
discovering and/or acquiring data and the processes which transform such data in 
to information. 

• It is the ability to divide tools of discovery such as maps for the location of 
geographic places, directories and catalogues, research design for guiding the task 
of discovery, formulae for arriving at answers. 

• Knowing whom to ask or what to consult about facts one wishes to know 

iii) Synoptic interpretation 

• It is reading the meaning of patterns that become apparent only when several facts 
are put alongside each other so that they can be seen together. 

• It is rooted in the assumption of the relativity of meaning and the greater the 
number of facts seen together, the more reliable the interpretation. 

• Inability to do synoptic interpretation leaves people unable to make intelligent 
decisions. 

iv) Normative Evaluation 

• It is applying a set of criteria (norms) to a subject in order to arrive at ajudgment 

• The criteria or norms to be acquired come in the form of moral (ethical) , legal, 
cultural, rational, aesthetical, political, religious, scientific, procedural, 
professional and technical norms. 

• Normative evaluation saves human from the instability and unpredictability ~5 of 
arbitrariness. It is the basis of ethical behavior and therefore of the order in life. 

Accordingly, Florentino H. Hornedo (in Dr JR, 1994: 96) have suggested that the social sciences 

should pay close attention to cultural values, in the Philippine situation to developing and honing 

(sharpening) the students abilities for factual discovery, synoptic interpretation, and normative 

evaluation. In this way, the social sciences can promote and enhance greater fidelity to 

disciplinal values. Value education in social sciences ought to provide critical norms by which 

social phenomena are evaluated by students so as to process the information and make sense of 

the social phenomena. 
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Therefore, it is possible to infer that social values can be taught in social sciences as basic human 

skills every individual needs for effective human life. 

2. Teaching Values in Natural and Physical sciences 

Serafin D. Talisayon (1988) stated that the 1987 constitution is a formal document embodying 

social values deemed desirable for the nation. In this respect, for example Article XIV, section 3 

echoes the importance of ethical and spiritual values, good moral character and personal 

discipline. Similarly, the other core values in the 1987 Philippine constitution are: 

i. National self-reliance 
ii. Free enterprise 

Ill. Recognition of women and the rights of the indigenous cultural communities 
iv. Ecological balance 
v. Negative values placed on war, nuclear weapons, military supremacy, degrading and 

inhuman punishment, corruption, political dynasties, monopolies and social 
inequalities 

vi. Democratic values and human values in the Bill of Rights, social justice; 
vii. Patriotism and nationalism, love and humanity, respect for human rights, 

appreciation of the role of national heroes, 
VIII. Critical and creative thinking, invention and innovation, scientific technological self ­

reliance and vocational efficiency. 

Thus, according to the constitution, teaching social values in natural and physical science is 

viewed as a means for soc ial ends in serving such national goals such as self - reliance and 

development. 

Consequently, as described by Talisayon, values enter in to the teaching of science in three ways 

(1) values inherent in the content of science and technology, (2) values developed in learning the 

processes and methods of science, and (3) values related to the benefit or harm generated by the 

application of science and technology. In light of values inherent in science, for instance, there is 

a school of thought that a moral system can be derived from ecology or biology in general. In 

other words, science by itself can be used to drive a bioethics. In addition, geography is a branch 

of science where the linkages between natural and social phenomena are delineated. When 

applied to the study of Philippine geography, values can be taught, such as the appreciation of 

other etlmic and cultural groups, understanding of ce11ain regional idiosyncrasies, and pride in 

the natural endowments and unique assets of the nation. 
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Values from Learning Scientific Processes 

According to Oy Jr (1994 : 160) certain values and personal traits can be taught through the 

practice of scientific methods. Among them are: 

I. Honesty and accuracy in recording and reporling observation 
ii. Ability to suspend judgment whenever warranted; the ability to prevent one's 

personal preferencefi'om affecting observations and results; 
iii. Willingness to admit error and to change views when conji'onled wilh dala 10 the 

contrcuy; 
iv. Giving credit to anolher author for using his idea or never claiming some body else 's 

idea as his own; . 
v. Resource fullness and creativity in formulating a problem, developing a new method 

or theory, or finding new applications; 
vi. Persistence and patience while preparing and waiting to produce results 

vii. Sensitivity to social needs in selecting a research topic and in lesting applications of 
a principle and 

viii. A sense of appropriateness and proportion in matching research technique 10 

research problems, deciding the level of precision. 

In general, science teaching is an enculturation process; values are learned in the process- va lues 

can, therefore be taught through science teaching. As illustrated by Talisayon (1986), some 

guidelines that may be adopted in planning this process follow: 

1. Scientific principles in geography, physical, and especially ecology provide the bases for 
teaching many desirable social values; 

2. The scienlific method can also be viewed as a basis for leaching many desirable personal 
disciplines; 

3. Teaching the consequences of the use or misuse of science and technology is a fertile 
avenue for teaching values. Seeking beneficial applications in allevialing poverly and 
pain in improving livelihoods, and in developing communities are processes which can 
be used 10 develop posilive values about the use of technology; 

4. Educational technology is cullure-bound, Thus, the teacher needs 10 exercise care in 
adopting educalionaltechnologiesfrom cultural context alien to that of the studenls; 

To sum, according to the experience of other countries, it is poss ible to conclude that social 

values can be taught in various subject matters or courses of study, such as civics and ethical 

education or citizenship education, social sciences, natural and physical sciences. As a resu lt, 

Ethiopia can learn a lot from other countries as to how to teach people's social values in various 

disciplines. 

31 



2.5 Values Education in Ethiopia 

2.5.1 Historical Background 

Ethiopia is a multi - ethnic and multi - cultural country, which has diverse religion, tradition and 

geographical feature. With all their differences, its people have common features that bind them 

together. They share common beliefs, values, principles, national feelings and destine, which 

give them common identity. These common shared cultural values enable, then, the people to 

live together to their common good for ages (Bedru and Girma, 2003). 

Thus, these important people's common social values that bind them together for long should be 

preserved and transmitted to the young through education as life skills and standards in the 

society since education is a socio - cultural process that takes place in a specific socio - cultural 

context (Pai , 1990, in Woube, 2004). 

However, since the inception of modern education 111 1908, the objective and relevance of 

education in Ethiopia has become questionable. The usefulness of the curriculum to the objective 

situation in Ethiopia is contentious (FDRE, MoE 1994). In this respect Teklehaymanot (1999) 

argued that despite the complex nature of cultural basis, both the monarchy and the Military 

administration of the 'Dergue' regimes had opted for setting educational foundation on a narrow 

segment of the Ethiopian culture which effectively served only a limited membership of the 

Ethiopian community, and as a consequence, resulted in unsatisfactOlY and undesirable social , 

economic, political and cultural outcomes. 

As a result, social values had been taught in moral education to produce citizens loyal to the 

Emperor during the Imperial period. The purpose of the moral education was to inculcate 

absolutism and the legitimate authority of the Emperor over his citizens (MOE, in principle of 

citizens responsibility, 1996). 

Similarly, in time of Dergue regime, values had been taught in political education with the 

purpose to promote the youth grow up with socialist out look in order to make him politically 

conscious and competent citizen capable of actively participating in the political , economic and 

social affairs of his country (curriculum of political education, 1983: 23). However, the objective 

of political education was to inculcate one party rule for the Dergue was in the tradition of 

modern totalitarianism. 
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As a result, the country has been suffered in problems of relevance, equity quality and efficiency 

of education as the curriculum was not culture based and with no clearly defined objectives 

based on the needs of the society. Thus, both of the monarchy and the military periods had 

education which suffered dependence on outside curri culum which did not correspond to the 

local peculiarities since the Ethiopian broad masses' secular culture was not given the appropriate 

emphasis and level of importance in the curriculum (TGE, in Tekel ihaymanot, 1999). 

Therefore, it is evident that the curri culum had been irrelevant and the role of education in the 

domai n of both cultural maintenance and promotion was anomalous as both moral education and 

political education did not constitute and address the common Ethiopian cultural values. 

2.5.2 The Present Trend: Values Education in Civic and Ethical Education 

Teaching social values in civic and ethical education began in Ethiopia after the downfall of the 

military government. Since the installation of the Transitional Government of Ethiopia (TGE) in 

1991 , Ethiopia is undergoing sweeping changes aimed at a total redefinition of its social, 

economic and political system in line with democratization and decentralization. The single most 

significant political context effecting the education sector is the adoption of educational reform 

and its formulation of a New Education and Training Policy (NETP) in 1994. 

The first statement of the policy was that education is a process by which man transmits hi s 

experiences, new findings and values accumulated over the years, in hi s struggle fo r survival and 

development through generation (MoE, NETP, 1994:2). The education and training po licy 

further promulgates that every nation, nationality and people in Ethiopia has the right to deve lop 

its own language, to express, to develop and to promote its culture and to preserve its hi story 

(TGE, 1994) 

Thus, these policy statements exhibit the need for the foundation of culture based education in 

the country. This is then, an assertion for the pol icy determination to bel ieve in culture as the 

basis of education. 

Consequently, the Ministry of Education has recently estab li shed a new curriculum in civic and 

ethical education which constitutes social values in order to address the needs of the people. 

33 



Hence, the purpose of civics and ethnical education is to develop good moral character and ci vic 

competence in producing citizen who knows and exerci se hi s/her ri ghts, responsibilities and 

participate in political , economic and social affairs of thei r country. 

In doing so, the Ministry of Education, in principle to show the responsibility of citizens for 

expanding civics education (1996: 12) has, then illustrated the eleven values as chosen core 

Ethiopian communities' values, which are included in the curriculum as: 

. . . OJ;r.e?'I! uo'}'7/Jl' OJ.e·" OJ.e ,If. '1"tM·!Lj''I! ruCql· li'7'7C 
}, '}.K-I·.KL7 uoIiL;r'l! fflOJ·T oCrJffD:r hrOJIi.KflrOJ· uo/JjJf ;, '}/f. 

frrVCr ruCq,/: ~OJ':: hll.Ur .JC f,'l'1"htf·Ii.J''I! ruCq,,: ,} qt)DY 
flDY/JLoC,' tI§f'} fluolll]fl" o/J..,.:f flDYM li.fllI fM 1t.J ,rrvcl· 
flV·fl·fl" fl'fl"VCr oChS":f }, '},If.IiT '/'.eC·1tf1:: fll,V·~· Zit .e '7'1" 
rruc,/."j flflflm flfflJi'ilill fl/h'flL ,t-lifl' 'Pt; 'Pt; }'/J.·n: t),e N'uoIiL ./. 
f ru~ 1t.Jt; M r'7f1C rrUCr fluo/Jml, t),e ,e 7;;'itI:: DY/hfl,{Je 
tJIiA!.Vfl" 

These community values are: 
1. Building democratic system 7. Industriousness 
2. Rule of law 8. Self - reliance 
3. Equal ity 9. Saving socio -economic resources 
4 . Justice 10. Active community participation 
5. Patriotism 11 . Pursuit of wisdom 
6. Responsibility 

After incorporating them in the curriculum, as stated by MOE ( 1994), these values are then 

taught with universal human right principles and the constitution in civic and ethical educati on as 

a first start fo r culture based educati on in Ethiopia. 

Hence, the endeavor to include these values as Ethiopian people 's values in civics curriculum 

development is the cornerstone for culture based education and Ethiopianization of the 

curriculum for it will contribute to the reali zation of self - development of individuals and 

national growth and prosperity in all round development. 

However, the inclusion of these values seem inadequate in terms of Ethiopian elements of 

culture and approach of teaching because Ethiopia has numerous peculiar values of its society 

that bind the people to live together in unity and diversity with common identity for their 
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common goods. Some of these values can be hospitality, love, diplomacy, respecting of elders 

and community members, extended fam ily life , tolerance of endurance and the likes . 

Concerning the existing Ethiopian common social values that have been accepted and practical 

by each community, the Ministry of Education, in the former grade 9 civic education tex tbook 

(1999 : 109) stated the common national values and cultural traits that bound the various peoples 

of Ethiopia together and united in to one state as fo llows: 

Ethiopia is a country of several ethnic and linguistic groups with different religions 
and traditions that are bound together by common national and cultural trails. 
Each of these nations and nationalities has its own particular values, beliefs and 
traditions. Nevertheless, Ethiopians do share common moral and ethical values that 
transcend their specific differences. The various peoples of Ethiopia are united in 
to one state while preserving their religious, ethnic and cultural diversity. Thus, 
there are some moral virtues that are shared by all Ethiopians alike. For example, 
honesty, the love for our countlY, patriotism, our independence and sovereignty, 
respect to other, freedom to conscience and belief can be mentioned as elements 
shared by Ethiopian citizens. 

In particular, in Ethiopia doing wrong to the members of the community in terms of 
abusing the properties of other people, telling lies, failing to help people in need of 
assistance are considered socially immoral. Whether Christians or Muslims or 
other believers, Ethiopians are usually ready to extend assistance to others 
voluntarily. Ethiopians are very well known for their hasp vitality. This is 
considered the right thing to do. In any part of Ethiopia, people always tend to 
respect elderly people by way of t greeting or by other gestures during social 
interaction. Advice and reprimands of the elderly people are velY well accepted. 
Ethiopians also usually abide by the law of the state even if when governments 
misuse their power to abuse the rights of the people. However, Ethiopians usually 
do not tolerate excessive abuse, exploitation and attempts of denying f reedom and 
independence to their country. Ethiopians are very well known and admired for 
their devotion and commitment f or independence and sovereignty. We Ethiopians 
also have a number of civic rights and liberties as well as duties in our 
communities. 

Similarly, these considerable values are confi nned by European historians who wrote a lot about 

the unity and the substantial cultural heritage of Ethiopians. For instance, Edward Ullendorff, the 

British historian (1973 : 43-44) stated that Ethiopians are dominantly mixture of Ham ito-Semitic 

people. He described Ethiopians as : 

Physically, the Hanifo -Semitic union has produced a handsome race, elegant, subtle, 
and nervous. [t is more difficult to generalize about the Ethiopian national character, 
for all such pronouncement are of necessity purely impressionistic and subjective. Yet 
evelY one will agree about the Abyssinian is exceptionally intelligent, mentally agile, 
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and extraordinarily lager to learn. His quick absorption of knowledge is at times 
stupefYing, but profundity is not, perhaps, greatly esteemed. 

Ethiopians are proud people, yet at the same time they di,play a courtesy and 
humility towards each other as well as towards strangers that can be deeply moving. 
Their low bow and their kiss are not an expression of obsequiousness, but an a,pect 
of politeness and considerations in manner which has all but disappeared in Europe. 
Most of them are born diplomats, some of them are unduly su,picious, but all are 
generous and quick to forgive. Many Ethiopians are given to litigiousness, but their 
sense of honour andjustice is satisfied once the matter has been properly argued out. 
Of hospitality - the people are generous and un calculating. Friendship is greatly 
prized and willingly offered, Few of those who have come in to contact with 
Ethiopians have been able to resist their compelling charm and abiding interest of 
country and people. 

Accordingly, Ullenderff had, then, portrayed that the Ethiopians are handsome, pol ite, 

hospitable, cheerful and generous. They are people who are ruled by law and live in cooperation 

having common concern and respect to each other. By nature Ethiopians are diplomat and open 

towards other people. Thus, Ethiopia has rich social values to be incorporated in the curriculum 

and illustrated in the textbook adequately. 

Nevertheless, the organization and presentation of those values in both textbook and classroom 

instruction lack detail historical explanation in Ethiopia context as cultural elements of the 

people. 

Moreover, according to the experience of other countries, social values can also be taught in 

various disciplines, such as in social sciences, natural and physical sciences. Therefore, Ethiopia 

may learn a lesson from other countries in teaching social values in some other di sciplines in 

addition to civic and ethical education. 
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Chapter Three 

Research Design and Methodology 

This chapter deals with the research design and methodology that consist sampling techniques, 

sources of data, and instruments of data co ll ection and methods of data analysis. 

3.1 Research Design: 

A cross sectional descriptive research design was employed to assess the adequate inclusion of 

Ethiopian common social values in civic and ethical education curriculum and in instructional 

process. The study was conducted in Adama and Goro general secondary schools of Adama 

town. 

3.1.1. Study Population 

The study comprised civic and ethical education teachers, school principals and grade 10 the 

students in two general secondary schools. The proximity of the schools was relatively 

convenient in terms of accessibility for the researcher to conduct his study. 

There were 15 civic and ethical education teachers and 4 school principals making a total of 19 

educational personnel considered in this study. Thus, the study included all civic and ethical 

education teachers and school principals in those schools. Whole population study was 

undertaken since they were small in number to take the sample that would represent them. 

The researcher employed a random sampling method in order to obtain sample students for this 

study. First 10 sections were randomly selected from a total of 60 grade 10 sections in both 

Adama and Goro general secondary schools. Likewise, 10 students were randomly selected from 

each grade 10 sample sections. Accord ingly, a total of 100 sample students were obtained as a 

sample population to be included in the study. 

3.1.2. Sampling Techniques 

The researcher employed available sampling technique for civic and ethical education teachers 

and school principals, as they were small in number. Furthelmore, simple random sampling was 
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used as sampling technique for selecting student respondents in grade 10 111 their respective 

schools. 

3.2 Research Methodology 

In thi s study descriptive survey method was used to obtain adequate information from the study 

population. The researcher mainly employed the quantitative study as statistical method of 

gathering, organizing, analyzing and interpreting the numerical data. 

Moreover, qualitative study was utili zed as additional method for co llecting data in order to 

support the analysis and interpretation of the findings obtained through quantitative approach. 

3.3. Sources of Data 

The researcher used school principals, teachers and student respondents as primary sources of 

data for the study. Besides he obtained data from curriculum experts tlU'ough interview and 

classroom observation. 

Moreover, the researcher reviewed relevant books, policy documents and articles as secondary 

data sources . 

3.4. Instruments of Data Collection 

The study employed two survey questiOimaires, interview, document review and classroom 

observation checklist for gathering the relevant data. 

3.4.1. Questionnaires for teachers and school principals 

Questionnaires were designed for civic and ethical education teachers and school principals in 

Ooro and Adama general secondary schools. They consisted of about 44 closed-ended and 4 

open-ended questions. The questions were developed to inquire about the adequate inclusion of 

Ethiopian common social values in civic and eth ical education curriculum and instruction. After 

preparing the items of the questionnaires in a sequence from general to specific the pilot study 

was conducted in di stributing questiOimaires for teachers and principals in Kokebe Tsebah and 

Bole Secondary Schools of Addis Ababa. Based on the feedback obtained in the pilot study the 
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researcher omitted some identified ambiguous questions and rearranged the sequence of the 

items form specific to general as convenient to lead the respondents to their sound judgment 

starting from pat1icular application. Thus, the items of the questionnaires were made to have a 

five-point scale (5-1) ranging from strongly agree (5 points), to strongly disagree (l point). As 

rating scale values to be used by respondent to determine from the given alternatives in each 

closed end items. 

3.4.2. Questionnaires for students 

The researcher developed the second set of questionnaires for grade 10 students in Adama and 

Goro general secondary schools. The questionnaires consisted 39 closed ended and 4 open-ended 

items. Pilot study was made in the two same secondary schools and sequential rearranged items, 

which inquire from specific to general opinions as well as similar procedures, and rating scale 

values as used in teachers' questionnaires. 

In addition, a necessary orientation was provided for student respondents by the researcher about 

the purpose of the study and as to how apply the five-scale point as rating values with sample 

demonstration for their appropriate response for each item before the distribution of the 

questionnaires. Follow up support was arranged and provided for these student respondents when 

they complete the questioilllaires by the enumerators. 

3.4.3 Interview 

Interview was employed in the study as one of the instruments of data collection and analysis in 

the qualitative approach. The interview was conducted with curriculum experts of civic and 

ethical education and training department in the MoE. 

The researcher has set ten structured open-ended questions to assess the professional skills and 

qualifications of curriculum developers in the field of curriculum development. It was also to 

examine to what extent the need assessment had been made for the identification of context and 

the existing Ethiopian social values in real situations. In the process of constructing the interview 

items for these curriculum experts the researcher has considered different theories and principles 

about culture based curriculum development from national and international dimensions. 
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3.4.4. Classroom Observation and Document Review Cbecklists 

The researcher ardently believed that distributing questionnaire and conducting interview may 

not enough for his research study. Classroom observation could be one of the research bedrocks 

in which the researcher fills the gap as other types of collecting data instruments fail to complete 

the perfection of his study. 

Hence, the purpose of the classroom observation was to obtain information on the ground as to 

what extent those intended Ethiopian common social values are demonstrated and exemplified 

contextually in the lesson by the teacher as experienced in Ethiopia communities' real life in 

civic and ethical education classroom. Accordingly, the classroom observation has been made on 

three grade 10 sections in Adama and Ooro general secondary schools. 

Moreover, document review was utilized as method of data collection in the content analysis of 

grade 10 civic and ethical educations textbook. The content analysis was made on selected 

Ethiopian common social values such as the value of respecting basic rights, value of 

responsibility and citizens, value of tolerance and diversity as well as the value of cooperation in 

order to make the study manageable. 

3.5. Methods of Data Analysis 

Percentages were used as units of analysis and . interpretation for quantitative data collected 

through questionnaires. Besides, narrative way of analysis was utilized for the data collected 

through interview, classroom observation and document review in the qualitative study. 
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Chapter Four 

Analysis and Interpretation of Data 

This chapter dealt with the analysis and interpretation of the data. The data were collected from 

three groups of respondents, namely, curriculum experts, principals teachers and students using 

the questionnaires, interview, personal observation as well as document analysis. 

4.1 Characteristics of the Respondents 

In the personal data obtained in item I of Table I , there were about 62 male and 36 female 

students, and about 14 male and 1 female teachers had also involved in responding in the 

questionnaire. As shown under item 2 of Table! , the ethnic origin of the students was from 

various nations and nationalities. Of them, 89 students were from six ethnic groups, 5 from 

Amhara and Oromo parents and 4 students were from Oromo and Guraghe. Besides, the teachers 

were from four ethnic origins. This indicate that the ethnic diversity of the respondents was 

important to confirm the Ethiopian common social values in accordance with Universal values 

for the purpose of the study to possibly draw the conclusion. 
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Table 1: Characteristics of Respondents 

Respondents 

No Item Students Teachers 

No 0/0 No 0/0 

I Sex 

A) Male 62 63.3 14 93.3 

B) Female 36 36.7 I 6.7 

Total 98 100 15 100 

2 Etlmic origin 

A) Oromo 31 31.6 9 60 

B) Amhara 34 34.7 3 20 

C) Guraghe 10 10.2 2 13 .3 

D) Tigrai 8 8.2 1 6.7 

E) HGararie 4 4.1 - -

F) Hadiya 2 2.0 - -
G) From Amhara and Oromo 5 5.1 - -
H) From Oromo and Guraghe 4 4.1 - -

3 Education 

A) Diploma - - 6 40 

13) 13. A - - 8 53.3 

C) M. SC - - I 6.7 

4 Service in Teaching Civics 

A) 1-2 Years - - 10 66.7 

B) 3 Years - - 3 20.00 

C) Above 4 years - - 2 13.3 

5 Field of study 

A) Geography - - 9 60 

B) History - - 4 26.7 

C) EDAD - - 2 13.3 

In addition, according to item 4 and 5 in Table I, 66.7% of the teachers have 1-2 years of 

teaching experience, whereas 33.3% of them have more than 3 years service experience in 

teaching civic education. About 86% of these teachers have also been recruited from social 

science field of studies, such as history and geography. This social science background of 
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teachers would, then be important that help them to address the cultural values to their students 

in terms of the intended goals of civic and eth ical education. 

4.2. The Inclusion of Basic Rights and Liberties as Ethiopian Social 

Values 

Survey results on the opinions of students and teachers about the adequate inclusion of basic 

rights and liberties as social values of Ethiopian communities are shown in Table 2 and 3. As it 

can be seen in item I of the Table, thirty nine (40.2 percent) of the students di sagreed and thirty -

seven (38.2 Percent) of them had strongly disagreed when seven (50 percent) of the teachers 

disagreed and two (14.3 percent) of them strongly di sagreed on the adequate inclusion of the 

right to dignity of an individual as a person and equal member of each community. FUl1hermore, 

concerning the adequate incorporation of social recognition and prestige of an individual to 

equally participate in public affair as basic rights of Ethiopian common values in the cuniculum, 

seventy (72.9 percent) students and nine (60 percent) of the teachers had disagreed in general. 

From this information, one can possibly comprehend that the respecting of basic rights and 

liberties as Ethiopian social values that arc practical at each community level had been 

inadequately included in civic curriculum contents and taught in a very limited approach. 
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Table 2: Inclusion of the value of Basic Rights and Liberties (students' Response) 

No Item 5 4 3 2 1 

No % No % No 0/. No 0/0 No % 

I As Ethiopian value adequately 

i) Right to dignity of an individual as 4 4.1 8 8.2 9 9.3 39 40.2 37 38.2 

a person is taught 

ii) social recognition and prestige as a 2 2.1 13 13.5 I I 11.5 53 55.2 17 17.7 

Operson included as content 

iii) Social recognitions and prestige as 4 4.2 I I I I 11.5 33 34.4 47 48.9 

equal member of community is taught 

iv) Teaching human right principle in 15 15.8 8 8.4 16 16.8 31 32.6 25 26.4 

relation to cultural rights 

2 As universal value adequately 

i) Social recognition and prestige of 44 44.8 27 27.6 8 8.2 9 9.2 10 10.2 

individuals as equal member of 

community is taught 

ii) Respect for the rights and property 24 25.5 30 30.6 22 22.5 10 10.2 12 12.2 

of others is included as contents 
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Table 3: Inclusion of the value of Basic Rights and Liberties: (Teachers' Response) 

No Item 5 4 3 2 1 
No % No 0/0 No 0/0 No 0/0 No 

1 As Ethiopian value adequately 

i) The right to dignity of an 1 7.1 2 14.3 2 14.3 7 50 2 

individual to equal member of each 

cOlmmmity taught 

ii) Social recognition and prestige 1 6.7 3 20 2 13.3 5 33.3 4 

of individual included as content 

iii) Social recognition and prestige 1 6.7 2 13 .3 2 13.3 7 46.7 3 

of individual taught 

2 As universal value adequately 

i) Social recognition and prestige of 2 13.3 5 33.3 4 26.7 4 26.7 -

an individual as a person and equal 

member of each community taught 

ii) Respect for the rights and 
, 

20 9 60 2 13.3 1 6.7 -J 

property of others included as 

content 

In contrast, from item 2 of the same Table, it is clear that the teaching and inclusion of basic 

rights and liberties as social values had been adequately implemented as universal values. For 

instance when forty - four (44.8 percent) students strongly agreed, twenty four (24.5 percent) of 

them had agreed on the adequate instruction and inclusion of social recognition, prestige of an 

individual and the respect for the rights and property of others as universal values in the 

curriculum. Similarly, five (33.3 percent) and nine (60 percent) of the teachers agreed that social 

recognition, prestige of an individual, and the respect for the rights and property of others had 

been taught and included in civic curriculum adequately as universal values. Thus, from the 

above information one can argue that the basic rights and liberties of an individual to be 

exercised for equal membership in public issues at national level were taught and in-corporate in 

the civic curriculum dominantly as universal values. 
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Consequently, since the respect and practice of basic rights and liberty of individuals are 

recognized people's common values at each community level, the attempt to teach and include 

those Ethiopian common social values as curriculum contents have got very little consideration. 

Similarly, a content analysis had been made to securitizing the adequate inclusion and 

explanation of the value of basic rights and liberties in secondary civic and ethics education 

textbooks. In Grade 10 civic and ethics education text book (MOE, 2003: 2), when the basic 

rights of a person as democratic rights and human rights were illustrated under the topic about 

principles and values of a democratic system, they had been stated in sub - topics of wide spread 

public participation in the text as: 

One of the benefits of a democratic system is that it allows wide range of public 
participation and decision-making. A healthy democratic society is not simply an 
area in which individuals pursue their own personal goals. Democracy.flourishes 
when it is they are tended by citizens willing to use their hard - won fi"eedom to 
participation in the life of their society through public debates, electing 
representatives who are held accountable for their actions and accepting the need 
.for tolerance and compromise in public life. 

In addition, when basic rights were described in the sub - topic about the prevalence of universa l 

suffrage, they were reflected as : 

• According to the principle of universal su.fFage, every citizen shall have the right to.' 
• take part in the conduct of public affairs, directly or through fi"eely chosen 

representatives; 
• Vote at genuine periodic elections held by secret ballot; guaranteeing the free expression 

()( the will of the electors. 

From this description citizens' freedom to participate in the life of their society, take part in 

public affairs and hold accountability as the exercise and respecting basic rights had not been 

reflected in Ethiopia context as people's values which exist at each community level. 

Moreover, when personality ri ghts, political and civil rights as part of basic rights presented in 

the text book as human right lesson, they were explained as fo llows: 

The first group of human rights is made up of so - called personality rights. 
Contained among these are rights intended to protect the person against 
encroachment. These rights ensure that a person's human dignity remains intact. 
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An example of these rights is the right to life which forms the basis of all other 
rights. 

Political and civil rights, along side personality rights, form a second group of 
rights. Their aim is to ensure that every person is fi-ee to take part in his/her 
community's social affairs and political life. 

From this illustration, the personality ri ghts, political and civil rights as well as social and 

economic ri ghts had not been still shown in relation to common social values of Ethiopian 

society as they have been experienced locally in each community. For this, one can possibly 

argue that basic rights and liberties of an individual had not been incorporated both in the 

curriculum and in the text book as Ethiopian cultural values exercised at local level in each 

community. 

In thi s regard, concerning the possibility of inclusion of basic rights in the text book as practiced 

in the context of each Ethiopia community, they could be illustrated and explained in detail as 

the basic rights have been exercised traditionally as cultural rights of the people at community 

level. 

These basic rights then exercised in establishing social organization and social administration 

with full participation of evelY person in the community. EvelY member is also expected to obey 

community's norms and governed by social laws. This culture of local communities' social 

administration is exhibited in most Ethiopian nations and nationalities broadly in rural Ethiopia. 

As evidence for an argument, it is possible to take the Oromo Gada system as an example among 

the various Ethiopia communities. The Gada system had been the social and political 

organization and administered by elected leaders in the community. Leadership in Oromo society 

was based on ability and achievement through election. There had been strong culture of public 

debates and decision making with active participation of every member in the Oromo society. 

Accordingly, the Ministry of Education (in grade 9 history, 2005: 108-\ 05) noted the democratic 

cultural elements in the Gada system as the following; 

The Oromo had their own political, economic, social and religions institutions. 
For political, economic and social purposes, the Oromo were organized in to the 
gada system. The Gada system in which Gada classes succeed each other every 
eight years. In this system, the male member of the society would join gada 
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classes and pass through a number of ages. The jirst jive age-grades with a total 
period of 40 years mainly served as schools to gain experience of shouldering 
responsibilities for young Oromo people. 

The six age - grade (41-48 years) was the stage of political, social, military 
leadership called gada. The gada assembly was the main decision making body in 
the gada system. The head of the gada assembly (the chafJe) was elected 
democratically called Abba Bokku who would serve for eight years as the 
spokesman of the assembly. Thus, the Gada 5ystem political power was held by a 
group of political power from one Gada class to the other every eight years. 
These who left the office would serve as advisors to the new gada class. 

Hence, although this magnificent democratic nature of the gada system had been absorbed by the 

feudal system of the country, some of the democratic cultural elements still exercise and exist at 

community level in the Oromo society. These respecting of basic rights are exercised as to know 

one's wOlth and to honor the worth of others respecting the right and property of others, social 

recognition of a person as equal member with the freedom to participate in public debate and 

decision making in hi s Oromo community. 

Similarly, this democratic formation of social organization and administration system with active 

involvement of each member of the communities can be seen and exercised popularly, in 

communal type, in communities like in Afar, Somal ie, Beneshangul , Guraghe, and other 

Ethiopian communities even, in rural people of Amhara, Tigrae where the central government is 

more dominant. Thus, the belief in respecting basic ri ghts of a person can be argued to be 

Ethiopian common value which can possibly incorporate in civic and eth ics curriculum and text 

book. 

To sum up, from the information in the document analysis, one can possibly infer that the basic 

rights and liberties of an individual as democratic rights under the subtopics in wide spread 

public participation, in principles of universal suffrage, and in human rights as individual 

personality right and civil rights had been set in the text book as universal values, but not as 

common Ethiopian values at all. 
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4.3. Incorporation of the Values of Responsibility and Citizen's Obligation in 

Society as Ethiopian Social Values 

As depicted in item I of Table 4 and 5, when 55 (55.3 percent) and 34 (36.2 percent) of students 

disagree, 6 (40 .1 percent) and 4 (26.7 percent) of the teachers had strongly disagreed on the 

adequate teaching and inclusion as curriculum contents of the values of social responsibility of 

citizens to serve the community as well as to care for chi ldren, parents and the concern for 

community as Ethiopian social values. Besides, nine (60 percent) teachers did not agree on the 

adequate instruction and inclusion of respecting of elders, obey group norms, truth fullness, 

honesty and fair - mindedness as Ethiopian social values in civic curriculum. 

Table 4: Inclusion of values in Responsibility and obligation of citizens (students' res onse) 
No Item 5 4 3 2 1 

No % No 0/0 No 0/0 No 0/0 No 'Yo 
I As Ethiopian value adequately 

i) Social responsibility of citizens to 5 5.2 5 5.2 I I 30 31.3 55 55.3 

serve community is taught 

ii) Responsibility of citizens to care 7 7.5 10 10.6 8 8.5 35 37.2 35 36.2 

children, parents, and concern for 

community are included as contents 

iii) Responsibi li ty of citizens to care 6 6.3 8 8.3 14 14.6 38 39.6 30 31.2 

children, parents is taught 

iv) Truthfulness and honesty are 10 10.2 9 9.2 14 14.3 37 37.8 28 28 .5 

included as contents 

2 As universal value adequately 

i) Respect for the right and property of 24 24.5 30 30.6 22 22.5 10 10.2 12 12.2 

others as responsibility of individuals 

are included as content 
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Table 5: Inclusion of values in responsibility & obligation of citizens (Teacher response) 

No 

I 

Item 5 4 3 2 1 
No % No % No 0/0 No % No % 

As Ethiopian value adequately 

i) Respecting of elders obey group 2 13.3 1 6.7 3 20 4 26.7 5 33.3 
norms included as contents III 

curriculum 
ii) Social responsibility of citizens to 2 13.3 2 13.3 - 5 33 .3 6 40. 1 

serve community is taught 

iii) Responsibility of citizens to care for I 6.7 2 13.3 4 26.7 6 40 2 13.3 

chi ldren, parents and concern to 

community is included as contents 

iv) Responsibi lity to care for children, 1 6.7 2 13.3 2 13.3 6 40 4 26.7 

parents is taught 

v) Truthfulness, honesty and fair - - 3 20 3 20 6 40 3 20 
mindless are included as contents 

Hence, from this data one can possibly generalize, as there are inadequate inclusions of the 

values of social responsibil ities of citizens to serve the community as Ethiopian values in the 

curriculum. The responsibility to care parents, children, fo r truth fu llness, honesty and fair­

mindedness in adhering to commonly accepted standards of discourse and to different arguments 

as Ethiopian common social values had very li ttle reflection and consideration in the curricu lum 

and in instructional processes. 

According to information gathered under item 2 of the Table, on the other hand, when 24 (24.5 

percent) students had strongly agreed and 30 (30.6 percent) of them agreed on the respect for the 

rights and propel1y of others as the responsibility of the individual to be taught and included in 

the curriculum adequately as universal values, 22 (22.4 percent) of the students responded as 

they disagree. Thus, this information implies that the responsibility of citizens to respect the 

rights of other, and toleration of diversity in ways of life, customs and beliefs as the 

responsibili ty of individuals are adequately taught and incorporated in the curriculum as 

universal values. 

Furthermore, the content analysis portrayed that in the unit of responsibility, lessons li ke duties 

of a citizen, shouldering the consequences of one's own action, family and social responsibility 
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were inadequately discussed and reflected in the textbook. For example, in the lesson about 

duties of citizen, the sub - topics of citi zenshi p, responsibi lity and public services were reflected 

in grade 10 civic text (MOE, 2005 : 79-8 1) as fo llows: 

Citizenship entails a broad rights and responsibilities as these are opposite 
sides of the same coin. An individual's exercise of his righls is also his 
responsibility 10 protect and enhance those rights - for himself and for others. 
Citizens in a democracy enjoy the right to join any organization of their choice 
and 10 participateji-eely in the public life of their society. 

Civic responsibilities entail participating in the democratic process to ensure its 
functioning. The universally accepted traits of civic character are civility, self ­
discipline, civic - mindedness, open - mindedness, compromise, loleration of 
diversity generosity, etc. 

From thi s discussion, it is possible to suggest that as there is no word that show the values in 

Ethiopia experiences, the detail descriptions about the values of good citizenship, civil 

responsibi li ty and participation of citizens obligation in public life of their community did not 

say any thing as they were experienced as common values at each communi ty level in Ethiopia 

situation in the past and at present time. 

Similarly, the lesson about shouldering responsibility that constitutes honesty, organizational 

responsibility, social and moral responsibility as sub - topics had been illustrated in t.he t.exthook 

as universally agreed values essential in a democratic society, but not experienced values of 

Ethiopian communities. 

[n general, the values of responsibi li ties and citizens obligation, such as duties of citizen, 

shouldering responsibility and its consequences, family and social responsibility and the likes 

had been set and reflected entirely in the text book as accepted values in democratic society. 

Moreover, to cross - cheek the adequate inclusion of the values of responsibility in instructional 

processes on the ground, classroom observation was held with teachers; Woldegebriel, Samson 

and Tibebu in Grade 10 in both Goro and Adama general secondary schools in Adama I Nazireth 

Town on April 17 to 19, 2007. The topic of discussion was about values of responsibilities. 

When the lesson was introduced, it was explained in universal dimensions to what citizenship 

and citizen's obligation mean, about the importance of obeying a law and keep promise as well as 

customs. 
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In Goro secondary school , for instance, Woldegebriel posed the contents such as constitutional 

responsibility and social responsibility for discussion. During the discussion, the teachers 

illustrated the lesson as: 

Social responsibility is to fulfill one's responsibility for one's family, community 
and society. It is also pelforming public services in the Kebele and monitoring 
government officials. Participating in community is, then important for us 
shouldering responsibility. 

Regarding constitutional responsibility, we have 10 obey the law, because law 
limits the boundary of people's action/owards others. Having respec//o public 
property and paying taxes are important as citizens 

The result of this discussion implies that these values as lessons were taught as standard values 

that found in a democratic society. The responsibility to be ruled by the law and shouldering 

social responsibility and accountability were not illustrated as these values had been experienced 

by Ethiopia communities as there cultural elements. 

In addition, contents like accountability and keeping promise as sub - topics of the lesson in 

responsibility were discussed in grade 10 Adama secondary school. In presenting the lesson, the 

teachers put it as: 

In a democratic society, accountability mean being questionable /0 one's action. 
the qualities of a responsible citizen can be the person knows the consequence 
of his actions; he/she is accountable for his Iher action. 

On the other hand, keeping promise is an obligation to be loyal to a family, to 
community and the countly. 1/ means, for example, promise to Ethiopia as the 
citizens of other country. We need /0 help poor people, 10 fight backwardness 
and corruption as a promise for our community and the country. 

According to this presentation, the values of accountability and the responsibility to keep 

promise were di scussed that these values were important for Ethiopia as social obligation of 

citizens from international democratic culture point of view at large. 

In general, the entire discussion about the values of responsibilities and citizens' obligation did 

not rest much on the background of Ethiopia existing experience as common va lues of each 

community in all classroom observations. 
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Hence, based on the observations, one can possibly infer that the inclusion of the existing 

different values of responsibility in each community as Ethiopian common social values is very 

much limited and inadequate in classroom lesson presentation and discussion on the ground. 

As a result, although cUITiculum planning and development should be culture based in Ethiopian 

context, the values of responsibilities to individual and social obligations of citi zens are 

incorporated in curriculum contents and taught as Ethiopian common social values inadequately. 

4.4. Inclusion of the Values of Tolerance and Peaceful Conflict Resolutions as Ethiopian 

Social Values 

Exhibited in item I of Table 6 and 7, when 44 (47.3 percent) students and 4 (26.7 percent) 

teacher strongly disagreed, 42 (45.2 percent) students and 6 (40 percent) of the teachers had 

disagreed on the adequately inclusion as contents and instruction of peaceful conflict resolution, 

and about 74 (77 percent) students as well as 9 (60 percent) of the teachers did not agree on the 

adequate inclusion of religions tolerance as Ethiopian social values.' Moreover, 70 (73.7 percent) 

of the students and 13 (86.6 percent) teachers in general had responded that arbitration and 

negotiation for peaceful resolution are not adequately included to be curriculum contents as 

Eth iopian social values. Regarding to the inadequate inclusion of curriculum contents of 

tolerating of ethnic and cultural diversity as Ethiopian values was responded by eleven (78.6 

percent) teachers and 65 (69.2 percent) students. As a result, the data in item J of Table 6 and 7 

revealed that peaceful conflict resolution in arbitration, tolerance of religions and ethnic 

difference as well as the recognition of cultural diversity to live in peaceful co -ex istence were 

inadeq uately constituted in the curriculum and lack to be reflected in instructional processes. 
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Table 6: Inclusion of Values of Tolerance and Peaceful Conflict Resolution - tudents' Response 

No Item 5 4 3 2 1 

No 0/0 No 0/0 No 0/0 No % No % 

I As Ethiopian values adequately 

i) Peaceful conflict resolution is included 4 4.3 2 2.2 1 I 42 45.2 44 47.3 

as contents and taught 

i i) Religion tolerance IS included as 7 7.3 4 4.2 I I I 1. 5 41 42.7 33 34.3 

content in the curriculum 

iii) Religion tolerance is taught 2 2.2 14 15 9 9.7 32 34.4 36 38 .7 

iv) Arbitration and negation for peaceful 4 4.2 10 10.5 I I 11.6 31 32.6 39 41.1 

resolution are included as contents 

v) Arbitration and negation are taught 2 2. I I I 11.5 9 9.4 39 40.6 35 36.4 

vi) Tolerance of ethnic differences and 7 7.4 9 9.6 13 13 .8 29 30.9 36 38.3 

recognition of cultural diversity in clouded 

as contents 

vii) Tolerance of ethnic different and 6 6.4 5 5.4 12 12.9 36 38.7 34 36.6 

cultural diversity are taught 

2 As Universal value adequately 

i) Peaceful conflict resolution is included 36 36.7 43 43.9 10 10.2 6 6.1 3 3.1 

as contents 

ii) Religion tolerance lS included as 56 57.7 20 20.6 8 8.3 9 9.3 4 4.1 

contents in curriculum 

iii) Religion to lerance is taught 48 51.1 25 26.6 12 12.8 6 6.4 3 3. I 

iv) Tolerance of etlmic differences and 36 36.7 35 35.7 12 12.3 9 9.2 6 6.1 

cultural diversity are included as contents 
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Table 7: Inclusion of Values of Tolerance and Peaceful Conflict Resolution - Teachers 

Response 

Item 5 4 3 2 1 
No % No % No 0/0 No 0/0 No 0/0 

As Ethiopian value adequately 

i) Peaceful confl ict resolution IS - - 3 20 2 13.3 6 40 4 26.7 

included as content 

ii) Religion tolerance included as 1 6.7 4 26.7 I 6.7 5 33.3 4 26.7 

content 

iii) Religion tolerance taught - - 3 20 1 6.7 5 33.3 6 40 

- - I 6.7 I 6.7 10 66.6 3 20 
iv) Arbitration and negation for peaceful 

conflict resolution as contents 

v) Arbitration and negation for peaceful - - - - I 6.7 10 66.6 4 26.7 

resolution are taught 

vi) Tolerance of ethnic and recognition 1 7.1 2 14.3 - - 7 50 4 28.6 

of cultural diversity as content 

vii) Tolerance of ethnic and cultural I 6.7 I 6.7 - 10 66.6 3 20 

diversity are taught 

As Universal value adequately 

i) Peaceful conflict resolution IS 3 20 4 26.7 3 20 2 13.3 3 20 

included as content 

ii) Religion tolerance IS included as 6 40 4 26.7 I 6.7 3 20 I 6.7 

content 

iii) Religion tolerance is taught 7 46.7 3 20 2 13.3 3 20 - -

iv) Tolerance of ethnic and cultural 2 13.3 9 60 3 20 I 6.7 - -

diversity are included as content 

On the other hand, the information in item 2 of the tables portrayed that the great majority of 

students and teachers had agreed on the adequate inclusion of the values of peaceful conflict 

resolution, tolerance of religions and ethnic diversity in the cUlTiculum and in instructional 

processes as universal values. For instance, in general 76 (78.3 percent) students and ten (66.7 

percent) teachers agreed the adequate inclusion of religion tolerance in the curriculum as 
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universal values where as eleven (73.3 percent) of the teachers and seventy one (72.2 percent) 

students had agreed on the universality values of tolerance of etlmic and cultural diversity as 

cUlTiculum contents in civic and ethnical education. 

Moreover, in the content analysis of the textbook, the lesson about Diversity and Tolerance in 

grade 10 civic and ethical education (MOE, 2005: 9-10), the sub - topic about the impact of 

diversity and tolerance on peace and stability in the text depicted as follows: 

Tolerance involves developing a positive altitude to wards differences. 
Diversity! pluralism encompass the willingness to accord equal respect to the 
civil, political, economic, social and cultural differences of individuals. Hence, 
once tolerance and pluralism adopted, there cannot exist discrimination on 
citizen based on race, language, religion, social origin etc. 

Diversity and tolerance have direct implication for the prevalence of place and 
stability in the country. In other words, the absence of tolerance and disrespect 
to diversity with out ant doubt could lead 10 violence and instability. 

Intolerance in a society is the sum - total of the intolerance of its individual 
members. In tolerance breeds violence. In order to fight intolerance individuals 
should become aware of the link between their behavior and the vicious cycle of 
mistrust and violence in society. 

From this explanation one can be witness for the values of tolerance and the necessity of 

diversity was not totally inclusive and retlected in the text as Ethiopia val ue in experience. 

However, it was possible to illustrate the impact of diversity and tolerance on peace and stability 

for Ethiopia communities have experienced these values in common fo r long period of time in 

histOlY. As an argument, the peace and security with in each communi ty and with other ethnic 

communities have been protected and preserved traditionally by the people themselves through 

locally constituted social laws, norms and established communities' social organizations which 

recognize the social worth and honor of members with in and out of one's community to other 

people. This prolonged COI1Ullon culture of togetherness and living in peaceful co - existence 

among various ethnic communities has been portrayed dominantly in rural Ethiopian who live 

and governed by their own establi shed rules, group norms and social administration since the 

rural people are remote from immediate state supervision and control system in every part of 

Ethiopia. 
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For instance, the people of various ethnic communities have developed the common culture of 

li ving peacefully in neighborhood in sharing common goods, having common markets, accepting 

inter - marriage, and celebrating mutual religions festivals and holidays. Thus, the belief in 

diversity and tolerance are worth noticed common cul tural values of Ethiopian communi ties that 

possibly incorporate in detail in civics curriculum and illustrated in the textbook in Ethiopia 

context. 

Further more, the topic about the rational and essentiality of Tolerance in Ethiopia society was 

inadequately set in the textbook. For example, according to grade 10 text (MOE, 2005: II), the 

essentiality of to lerance in Ethiopia noted as: 

Ethiopia is the home of more than 80 people nations and nationalities most 
having a distinct culture religion, language, etc. It is with such differences that 
the people of Ethiopia manage to live together and prevail over periodic fam ine, 
diseases and aggressions for centuries. This fact by itself tells us that living 
together in harmony does nol mean we do not have differences. All it takes is 
accommodating differences in a civilized manner by respecting rather than 
attacking each other. 

Tolerance and pluralism strengthen democracy and facilitate the full enjoyment 
of all human rights thaI help 10 constitute a sound foundation for civil SOCiety, 
social harmony and peace. Thus, the guiding principles of democratic society 
such as equality, the rule of law, respect for pluralism and the practice of 
tolerance need to be actively promoted by all Ethiopia people to warrant unity 
and development. 

Accordingly, this lesson description about the need for the values of tolerance and diversity in 

the text book had stipulated broadly as essential values to be promoted in a country universall y, 

but not stated as common values which have been experienced by Ethiopian people in various 

forms for ages as glaring hi story of the country. It explained tolerance in relation to Ethiopia 

people as they managed to li ve together in periodic famine, diseases and aggressions for 

centuries in genera l terms. 

However, as stated by Belete and Akli lu (1999) Ethiopia is known with the colorful diversity of 

its people who belong to various etlmic group, language, religion, trad ition and culture. In sp ite 

of their diversity Ethiopia communities have lived together in having various common value of 
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responsibility intolerance and diversity such as the responsibility to respect elders to care 

children and parents, tolerance of ethn ic and religion di ffe rence the ability to face difficult 

situation, to abide to the rule of law and community norms an as well as the responsibility to 

peaceful conflict resolution in arbitration and negotiation through elected elders or traditional 

leader have been some of the known peculiar social values of Ethiopian people. 

In regard to culture of tolerance, for instance communities' value of religious tolerance have 

indorsed Ethiopia to belong to magnificent history in global arena to be considered as sacred 

place for the survival of the two major world religions where the Christian and Muslim religion 

exist in peace and tolerance since ancient time. 

Hence, the lesson explanation about the value of tolerance in the text was not exempl ified with 

major value issues of Ethiopian communities, cultural practices of mutual respect through mutual 

understanding, such as tolerance of religions difference, ethnic and cultural diversity, tolerance 

of endurance and peaceful conflict resolution in arbitration through elected elders and trad itional 

leader in each Ethiopia community. For this reason, one can possibly prescribe the exel1ion of 

these enonnous aged long values in the cUlTiculum and exemplified to be illustrated in the 

textbook as widely practiced common values in each community, which enhanced the Ethiopian 

people, live in unity of diversity for centuries. 

Consequently, though these values of peaceful conflict resolution and tolerance of ethnic and 

religions diversity have aged long history in Ethiopia as its people's common shared values that 

help them to live together, one can realize that very little attention has been given to these values 

to be incorporated in the curriculum development as Ethiopian common social values. 

4.5. Inclusion of the Values of Cooperation as Ethiopian Social Values 

As it is observed in Table 8 and 9, respondents were asked to what extent social recognition and 

prestige of individual exercised as equal member of the community in order to paI1icipate in 

public affairs are included adequately as curriculum content. In thi s regard, 53 (55.3 percent) 

students and 5 (33.3 percent) teachers answered as they disagree and about 15 (15.6 percent) 

students and four (26.7 percent) of the teachers had strongly di sagreed on the adequate inclusion 
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of the social recognition of an individual to participate in public affair in the curriculum as 

Ethiopian value. From thi s, one can conclude that the social recognition and prestige of 

individual that are accepted values of each community-lacked consideration to be put in place in 

civic and ethical curriculum. 

Concerning the adequate instruction and inclusion as contents of the values of cooperation and 

helping each other to solve common problems and develop common concern as Ethiopian 

values, 7 (46.7 percent) teachers and 47 (47.9 percent) of the students strongly disagreed and for 

about 5(33.3 percent) teachers and 33 (33.7 percent) students had also di sagreed. Further more, 

77 (78.6 percent) of the students and nine (60 percent) teachers in general disagreed on the 

adequate instruction of the value of cooperation and helping each other as Ethiopian social 

values. According to the information gathered, it is possible to suggest that little attention has 

been provided to values of co-operation and helping each other among members of each 

community to be constituted in the curriculum and instructional process as valuable Ethiopian 

social values. 

Table 8: Inclusion of values of cooperation to some common problems and concern for 
common goods (Students response) 

Item 5 4 3 2 1 
No % No % No % No % No % 

As Ethiopian value adequately 

i) Social recognition and prestige of 3 3.1 13 13.6 12 12.5 53 55 .2 15 15.6 
individual as person and participate in 
public affair included as content 
ii) Social recognition and prestige as 6 6.5 11 11.9 24 26.1 32 34.8 19 20.7 
person and participate in public affair 
taught 
iii) Co-operation and helping each other 4 4.1 3 3.1 1 I 11.2 33 33 .7 47 47.9 
to solve common problems included as 
contents 
iv) Cooperation to each other to solve 5 5.1 4 4.1 12 12 .2 34 34.7 43 43.9 
common problems taught 
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Table 9: Inclusion of values of cooperation to solve common problems and concern for 

common goods: - Teachers ' responses 

Item 5 4 3 2 1 
No % No % No % No % No % 

As Ethiopian values adequately 

i) Co - operation among members of - - 3 20 - - 5 33.3 7 46.7 
community to solve problems included 
as content 
ii) Co - operation among members to 1 6.7 2 13.3 - - 6 40 6 40 
solve problems is taught 
iii) Social recognition and prestige of I 6.7 3 20 2 13.3 5 33.3 4 26.7 
individual as equal member of the 
community included as content 

Consequently, although the values of co - operation and helping each other in times of individual 

and social problems and sharing common concern to common goods have been practiced 

traditionally for long time as valuable common social values of each Ethiopian community, very 

little consideration had been given in both curriculum contents and classroom instruction in 

Ethiopia context. 

4.6. Views on the Efficiency of Curriculum Developers in Civic and Ethical Education 
Curriculum Development and Text Book Preparation 

As it is observed in Table 10 and 11 , majority of teachers and students argued that the inclusion 

of Ethiopian social values in civic and ethical curriculum contents, textbooks and in classroom 

instruction is low and very limited. In this regard, for example, in item 1 of these Tables, six 

(46.1 percent) teachers and fourty- two (44.2 percent) students disagreed and about twenty four 

(25.3 percent) of those students had strongly disagreed on the adequate teaching of human right 

principles in relation to cultural rights which constitute basic rights and liberties of a person as 

Ethiopian common values. 
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Table 10: General teachers' view on efficiency of curriculum developers regarding 
adequate inclusion of Ethiopian social values in civic curriculum, textbook 
preparation and classroom instruction 

Item 5 4 3 2 1 
No 0/0 No % No 0/0 No % No % 

Adequate teaching of human ri ght princ iple in I 7.7 
, 

23. I 3 23. I 6 46. I - -J 

re lation to cultural rights and social value in 
Ethiopia context 
Adequate inc lus ion and reflection of one party 4 26.6 6 40 I 6.7 

, 
20 I 6.7 J 

ideo logy as content 111 CIVIC curriculum 

neglecting the contribution of Eth iopian 
people 's common goods in the past 
Complains of students for learning more of 2 13.3 9 60 - 4 26. 7 -
western values 
Complains of students for they learn more of - - 10 66.7 2 13.3 2 13.3 I 6. 7 
sectarian po litica l orientation condemning the 
past in Eth iopia context 
Curriculum pl anner gave more attent ion to I 6.7 3 20 - - 8 53.3 3 20 
Ethiopian social value in writing text books 
Ethiopian soc ial values are observed - - I 6.7 - 8 53.3 6 40 
adequatelv in the textbooks 
Ethiopian social values are reflected in detail I 6.7 I 6.7 2 13.3 7 46.6 4 26.7 
in the instructional process 

Table 11: General students' views on efficiency of curriculum developers regarding to 
adequate inclusion of Ethiopian social values in civic curriculum, text book 
preparation and in classroom instruction 

Item 5 4 3 2 1 
No 0/0 No 0/0 No % No % No 0/0 

Teaching human ri ght principles in re lation 4 4.2 9 9.5 16 16.8 42 44.2 24 25.3 
to cultural ri ghts in Ethiopia context 
C ivic curri culum contents constitute and 20 21.5 29 31.2 23 24.8 9 9.7 12 12.9 
reflects more of one party ideo logy 
neglecting the contribution of Ethiopian 
people's common goods 
Students have complaints for they learn 24 26. 1 18 19.6 17 18.5 19 20.6 14 15.2 
more of western va lues 
Students have complaints in civics as they 30 31.9 25 26.6 10 10.6 17 18.1 12 12.8 
learn more of sectarian political orientation 
condemning the past o f Ethiopian context 
Ethiopian socia l values are observed 6 6.2 15 15.6 16 16.7 49 5 I. I 10 10.4 
adequately in the text books 
Ethiopi an social values are refl ected In 5 5.2 18 18.8 30 31.2 33 34.4 10 10.4 
deta il in the in structi onal process 
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Regarding to the adequate observation and detail explanation of Ethiopian social values in civic 

textbooks, eight (53.3 percent) teachers and 49 (51 .1 percent) students had disagreed, and about 

six (40 percent) of the teachers and ten (10.4 percent) students responded as they strongly 

di sagreed. Similarly, concerning the detail reflection of Ethiopian social values in the 

instructional process, eleven (72.3 percent) of the students in general had responded as they 

di sagree. Thus, based on this information, it is possible to realize that the detail reflection and 

illustration of Ethiopian common social values in civic textbook and in the civic textbooks and in 

the instructional process have been seriously depressed. As a result, one can possibly argue that 

the inclusion of Ethiopian common social values as curriculum contents in civic and ethical 

education had been inadequate and very limited. 

Moreover, both teachers and students respondents had commented the CIVIC and ethical 

education in general for its cUlTiculum contents reflected and preached sectarian ideological 

influence of the day neglecting the long history of Ethiopian people's philosophy life of the past. 

For example, the curriculum lacked to constitute peculiar experiences of people's local social 

organization and administration, collective thinking, tolerating of endurance and tolerance etlmic 

and religion differences at t!ach community level which enhance them to live in unity of diversity 

and in peaceful co-existence in their nation state sharing common concern to their common 

goods for ages. In this respect, in item 2 and 4 of the same tables, ten (66.6 percent) teachers and 

forty-nine (52.7 percent) students argued that the civic curriculum contents consisted and 

reflected more of one paI1y ideology in regard to Ethiopian context neglecting the past 

expenence of common goods as important values of the people of Ethiopian. Similarly, 

concernmg students' complains on civic education for they learn more of sectarian political 

orientation, ten (66.7 percent) of the teachers and fifty-five (58.5 percent) students had agreed. 

From this information, it is, then, possible to suggest that the civic and ethical curriculum 

development had lacked to utilize secular approach in accommodating the interest of the 

learners, society and the state all together. 
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4.7. The Professional Effectiveness of Curriculum Writers and the 
Procedures Used in the Development of Civic and Ethical Education 
Curriculum and Instruction 

An interview had been conducted with higher officials of civic and ethical education curriculum 

department in order to explore about the professional qualification of the curriculum developers 

in the fie ld and their Endeavour to use need assessment as procedure to develop appropriate 

curriculum based on Ethiopian culture. 

The interview was held wi th Ato Girmay Alemayehu, former civic curriculum developer and 

team leader of social science panel, and Ato Girma Alemayehu, cun-ent head of civic and eth ical 

education and training department in the Ministry of Education. In regard to their educational 

status, both higher officials were specialized in MSC degree in curriculum study with the 

qualification of B.A degrees in philosophy and history background respectively. 

Thus, the qualitati ve method used as a tool to analysis and interpret thi s interview results 

obtained from these interviewees was nan-ative approach. In doing so, the summary of questions 

raised during the interview addressed to what extent need assessment, contex t identification used 

and curriculum writers qualified in curri culum development, as well as question about the ex tent 

of inclusion of Ethiopian social values in the curriculum and refl ected in the text book. Finally, 

questions like what problems have encountered in implementation and how effective is the civic 

and ethical education on the ground as stated by the policy were interviewed. 

Question one to tlu'ee was, then, dealt with the utilization of need assessment, context 

identification and the professional requirement of curriculum writers. Thus the first interview 

had answered the questions in the following: 

«(D;J· .'!.lr '/? I'!'..L"I uo')'Wl '}> (D.'!.' ''' ~,,':'Il f'IlC'H uo'l'11l')- t\(D·'r h1-I1'/,)'. II?I\ lI~v}>I"*' ,r 

f':"9uUC')- IlCq·}> uoi'ii'iA fl. .'!./. "I IlCq1' ')'9uUC '~9u 1I·~~: t\ uom'l h. :'-1"*' f"P. ,e ll '}> 

~,')!l. ';' /. (D' or /.-'I- " ·.'!.C'lA I\9U<'It\. I' ~,hIJf1. <'I .e. 'lll h J _4' "'IUlltr ,/? <'I,e'lll h5-8 1 ;l- th<; 

l'."It-t., h9-12 1 h.t><;''''I.hll hl1-1 2 h<;::A h.+I"*·,r,/? .ell ')' h·).'t.e1' '~'1nh7,:A:: 

lI·h;\~,"'I(.9U ~,.uM."1 p'A"l'l ~,'l .'!.,ell 1'~H''l nll~ 9u"IIlC t\"'I'dJ fl.IlA lI.e.'!.·/'1l .e •. '!.'/.Il I' ll ', 

It:> ·)-ruc·)- Il t h·l\9u 1l1l'f1J..e h 'M.II :>)>:· lIuo;J·HH· I' I~ "1',-)- ')'9uUC:'- I]th·I\9" t\°'lll :>~:'}> 

II'I'.'!.·/'"e 'H!oo/. II'tI"I»:""r p,.'r'h/~fI. 1' 001\0)· U·II/.1-t\·11 <;::I\~ ') ' lloolf', · P'.'1"ht. ·il.'l Qoil/.'}> 

y .'!. /. ? IlCQ1' ')'9"UC')- h·)P,.','/. l\· II00;J-oo',. Mt..I\'J. uolf~'9U 1'<;::1\1')- '1,<; .). (Need 
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Assessment -) ~,A·~.r.L ·/?" Vb?" IlMOL9":: MlttJ rl1/(f··) .,:I\')-j. 'PC; "'IohA f.I!.L ·/ flb1)") 

l'i,nH'T 7,.11;"'111 'lfl"'/<I''': J:L)j 1''''I.fM, .1",11')' fflro· IIM"'I"''': M..F· ;r Pf'lI PM It,::J 

I]6/1"I'fl" '1-/f,::J.i'.' flILV '/6h·Ilfl" It·yt IIIl tJ7tf,1-m· U7 uo,}'711'" J, '},lJ.f'm·1!S· IIIl 

uo'}'7117' /'OJ:N'C : Puo'}'7I1'!' l,fI?C J, S' '/'mf"t:~7- J, '},lJ.L.q. ',IlrflN£[: p./.tl/'(! 

tJ7tf·7- U7 oo,}'7111'1- Afl".e· ,::JC n'lOL PM It,::J ·f-flDUC·f· .ell7- J, ,},lJ. r;' Lm· 'O:C7 

~IIC:: MllU ,eIH-.:t hllm} J,lIh 12':: h£[:A OJ·II'r Ilfl',,'lIl. (I , constitution 2, 

Government oj different Jorms 3, state and citizenship 4, rights and duties oj citizens 5, 

Freedom and responsibilities 6, Moral values) ,etJ·'}S· ,eU 1,,lJ.II PII~ It,::J 7-fluuC-l· 

M·rflMm· M'fJLJ! lloo'/,,iJ. ;,s' 'rrflJ6m' oo,}'7117-'} oom,e'r lluo.i'.'uo';' lloo'}'7/1-1· 

/,A ·N.tl7fl" IIIltf'W' 1M I]6/i·Ilfl" II;" 7-r-irf IJU1'!! J,Jl. ·M: 1.e uofJL7- J~£:L7 /,,lJ.II 

PfI.1ih I]6h·Ilfl" J, '},lJ.II,::JK ·r.P.CqA:: nc '7,} /,,lJ.fI· PM It,::J '/-fl"UC'! ' puo,}'7117-'} 

£[:177' ooflL'/' feL7 ,ell7- fl. r;'Lm· I]6h·Iluo·'} p'!?./- IJIloo·f'.fD;r 1J-f/1f<;,m· A/lll.£:· 

O'l"'.fD1- J, S' ·1.:f'7'C .£:tf·fI.,f''} llootf'S'rm· 1-'7C Mfl-/-:: ,eUfl" 1I-f'fl"/lC'!' °'n.II·t·C 

lluoflJ rflJ'}fl" fJIloo:f' T ttttm' '} J,lIh .£:7,1. .P'·LII '/6h·Ilfl" oo'!£[: ,e;r1A hrflJ.A 

ttmCJ:' tt'PLJ:' poo"l fJuA ~OJ':: P'/'fJIl"!' /'II? /',}J?' p;" 'l'f"frf J,Jl. ·f'.1-fl" 

T 6'Jtl TAli: J,Jl..f'.1- ,eU' ~' OJ,efl" Jl.1 '7AJ!' -f·O·flu /,A ·J-(jflJrOJ·fl":: MILVfl" 

J,Jl.'f'.1- fl;" 7-r-kf' rflJUIILfI/l'" OJ·IIT J, '}f.!, -f. J, ,}J: ~fl';' J, S' /,tJ· '}fl" M,iJIl· fl1: 

rfl/·1I?6f' J, S' fl"t}Jl. /,A 1'LflfJrm'fl":: 

Therefore, the above responses of the interviewee are illustrated by Girmay as the need 

assessment had not been made during the development of the former civic curriculum as the 

government urged the department to prepare a curriculum in citizenship education with in short 

period in line with democratization. The only context identification made was the political 

context of democracy for the state consider, as it is the need of Ethiopian society. As a result, the 

interviewee explained that the department prepared the syllabus and the textbooks in objecti ve 

model centered more on the interest of citizens to widen their knowledge horizon in universal 

values in relation to Ethiopia context to some extent. However, after some years implementation, 

the goverrunent for its own sake did not li ke the curriculum. As he pointed out, the civic 

education was changed and replaced by the new civic and ethical education curri culum more 

taking the interest of the government in to consideration rather than the learners. 

From this information, one can suggest that the new curriculum lacked to constitute the three 

vested interests of the leamer, society and the government in appropriate balances. 
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In addition, when he was asked the efficiency of the new curriculum and specialization of the 

curriculum developers in the field of curriculum development, the interviewee had commented 

the curriculum as it lacked quality and technical standards in lesson integration and illustration of 

Ethiopians values in the experience of each community in both civic syll abus and text book since 

non qualified curriculum writers developed it; who are fiction writers. This is because of the 

tradition in the Ministry of education in the belief that anyone can write a curriculum since he is 

professional who support the policy. Accordingly, if the course writers were non-qualified 

professionals in fie ld of curriculum development, it is possible to reali ze the lack of technical 

clarity and the required skills of curriculum planning and development in preparing the syllabus 

and textbooks as culture rooted curriculum in incorporating Ethiopian social values, according to 

the new trend. 

Regarding the adequate inclusion of Ethiopian values in the curriculum and textbooks, Girmay 

suggested that the contents of the two curriculums had no difference on the inadequate 

inclusion the Ethiopian social values. As he said, the contents are only taken as elements of 

ethical philosophy, universal values and as human experiences at large. They were not put in 

place and explained adequately in Ethiopia context as long experiences of people's values. From 

this, it is possible to argue that the inclusion and reflection of Ethiopian values in civic and ethics 

syllabic and text books had been very little and limited. 

On the other hand, in answering the questions to need assessment and the professional 

qualification of curriculum developers the second interviewee states: 

«fl/J'.e'UZf ffl,{.-!: I'M tl.5 'i'fI"VC1- t,d/Nlf/" N1'f~n'l' f/"h1f'I' fluoflU: I'M 

It.5 1-f/"VC'I ' V7 uo,}'7I1'i' uofl~'i' fI.f~~7 (UI',) uof/"V? '} '7,} V7 uo,}'7I1-/:,} 

tl u7IJ'I'D'JC '/IT-fl}'i' 1Jtl;,t/~ f fI'TCIl,eIlC':r-f/" tl-!'.(. 9UZ N: 'Nfl.m, '} h 'I'h'l 

M,e~7'fI" fl-hnD'Jdfl" uoflDVd,'} fluo,}'7IJ1- .7I1.f1, tI.e f),uoMh'i' :f'7C MH'm' 

.ev 'i.e'i' fluo'}'7I1'i' fltluo.(.!l7, h S' I' J.. 'I'F k f flvtI '!! M/"r-:r- '} flt,d /N1f1" tlU'It,,"'i' 

h '}/f,'I'fC ·NCqA tlllvflD Mf.1I t,dh·tlfl" tlD'JII.5./!"'l' '7·flC I'.eA ·hN'1" ('t;:tll'l' 

TS''i' (Need assessment) flMl.1I )'nrl hS' flJl·d.f"P fltl· V'fl~'I'fllI:[- tI.e f1'mM 

f'f'S"/' lid· flD'JhS'm'} gO 'j.e~')' M/"r-:[-'} flD'JMfI'fl IT!JO m,IIT f.5? Ml.el' fIn· 

././ flVtI'!! hli ,r-r'} CfJ.flD,p flu7m·fl!'i' flI"Jdh,tluo· h'}/f.t,·N: 'NCqA :: tllLVfI" II? 

" CII JlI''{'Pr'} hF},liCM; f'i'fI"VC1- fltluo·ff Alltl.e· hS' 1;f'i'C .ed·(un 

fluo.5fl71 Mf.1I I'M #.5 'i'f/"VC'i' flAflIJ hS' uou7df uoJli-ht;: 'Nlfe:;J:A:: fAllt1.e· 

tJl''{'Pr h S' 'l.·f1-C .e?fl.f'} F-t-.5flJM1- f/"h1f'i' tluo'''Mf uoJl'I''(' 'i' t;:liflC 
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(Flavor) lluo/lm7' ~O), /l1I11.V ),,if.II, f'M it.;1 hl"UC7' )'lId'Ntj: 1.ti·n:'} flt711f71 

k -j.("R:F''!! .elf';' 1. '},if.1' LOJ' -/dl"ft6.'CI:: f'U·flU·lIfl·fI" tj:t'/ N· 1. '},if. ~t'/ f' .;1,{. fin· 
fJut'/'!! 1.ti-p.:r fl1'f1'11 170m'} flq&h-lluo' 1. '},if.'/-/"/: -N:C~JtI:: 1.11.V t'/.e fI"'} fUCI 

k -N'-R:F''!! 1.ti1':r fl/J1. -" -/ 'q1''I'CI IIU1f.!IO)· "'f'/: TS'7' f'U1f.I'.I:C7OJ· '/'uo,{JflM 

flTCI'/"" '{'Nf 7·,e·1I-/:,} uom,Jifl" .ei:t'/CI:: 

Therefore, Ato Girma stated that need assessment had been made but it was limited in Addis 

Ababa and its surroundings. After the assessment those eleven values were agreed to be common 

Ethiopian values and used them as contents in the curriculum. As he said, attempt has been made 

to bring the curriculum Ethiopian based in teaching its cultural values in civic and ethical 

education by changing the former civic education. 

Concerning the question about the quali fication of the curriculum developers, the interviewee 

said that the course writers and reviewers were from three groups, namely, fiction writers, theatre 

authors and academic specialists. He said that the reason for the involvement of fiction and 

theatre authors was just to give fl avor to the text. According to this information, among the seven 

curriculum writers and reviewers, it was one professional, Ato Girma, who qualified as 

curriculum specialist. Thus, as suggested by the first interview, the preparation of the syllabus 

and textbooks by more non-qualified personnel may exhibit lack of appropriate professional 

skills and techniques to incorporate Ethiopian common values efficiently in the curriculum for 

the curriculum to become relevant and closely bound with the needs of the entire society. 

In answering the question about the extent of inclusion of Ethiopian common social values in 

civic and ethics syllabus and textbooks, the interviewee stated that both universal values and 

Ethiopian values were constituted as curriculum contents. 

Attempt had been made, to some extent, to manifest the Ethiopian values as cultural elements in 

civic and ethical education. When he further explains as an example, Girma notes: 

/III ,if. '1"ft?lI. /lS'/I'I'J'''C k 7'£"% f f'·flT·fl'!' MC /III }flL:f /III ,if. '!"tM·II. 
uoOYCS' uouo?7' ,f'/I'{'CI .;1t1:: /ll'flL1'lIfl' '76f.b 1"/-'} fIMOY'!!S' flOJ·,e.e-/­
fl,if. '1"ft?fI. UOtj:;1'7' 1. Mllfl'f' OY/l·/·OYC f/l,{.CI.;1C1:: IIfI"/)ti 1'.1:7' Mc'i: 
,if. '1"ft?II.f'!! )'II?CS' ), M'M'OJ' 1..l:'7-/- ),fI"'!"/''I'tI:: 

This is to say when democracy is taught, as Ethiopia was a country in conflict, the students 

should learn about democracy to live in tolerance and work democratically. The society had to 

learn how to solve conflict peacefully and in arbitration. This then implies that democratic 
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cultural elements had not been experienced and the culture of li ving in tolerance and peaceful 

conflict resolution did not practiced and exist in Ethiopia society at all in each community and 

wi th in communities in the past. Accordingly, this information wi ll , then, be an evidence for the 

inclusion of the values of basic rights and tolerance in the curriculum as universal values. 

However, the above-mentioned notion may be true as problem of lack of political democracy of 

pluralism at government level, but not at community level in the society. As it is clearly known, 

Ethiopia has long history fo r its people have strong culture of living in tolerance of ethnic and 

religions diversity, peaceful conflict resolution in arbitration and the exerc ise of respect ion of 

basic rights of a person as equal member at each community level. Based on this information, 

thus, one can possibly deduce that sectarian political doctrine and orientation of the day has got 

more emphasis in the curriculum neglecting the past shared values of social life and common 

goods of Ethiopian society that bind the people to live together in a nation hood for ages. This 

approach may, then, erode the acceptance and interest of the learners to lack credibility for their 

learning civic and ethical education. Consequently, from the above infOlmat ion, when the 

responsibility and skills of the experts in civic curriculum development are evaluated from 

professional ethics perspective, it is likely to suggest the inadequate knowledge of the curriculum 

developers about the existing values of Ethiopian communities at local level and their affiliation 

with the government to some extent. 

Finally, regarding the effecti veness of civic and ethical education in meeting the intended 

educational goals, the interviewee pointed out that the civic and ethical education seemed less 

effective for two main reasons as the government has confirmed in its assessment. One is that the 

civic education lacked acceptance by teachers and students because of the relationship between 

the curriculum and the constitution. The other is the consideration of civic and ethical education 

as supplementary subject by the executive body and the school administration. It has not been 

recognized as the main subjects like English, Mathis, physics and the likes. From this it is li kely 

to argue that the educational persorll1el, particularly at school level and the beneficiaries, that of 

students seemed to consider the civic and ethical education as the political indoctrination of the 

state. 
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Chapter Five 

Summary, Conclusions and Recommendations 

This chapter has presented the general picture of the study. [t dealt with the summaly, 

conclusions and recommendations 

The objective of this study was to empirically examine the civic and ethical education curriculum 

syllabus and its grade 10 text books whether the Ethiopian common social values considered 

adequately in civic and ethical education curriculum planning and development and in classroom 

instruction in order to meet the local needs as stated by the education and training policy (1994). 

As culture based curriculum development is a new trend in the hi story of Ethiopian Education 

system, there are a number of difficulties in the approach and teclmical sk ill s in curriculum 

planning and development of civic and ethical education in line with the new trend. The study is 

also to forward possible solutions that will enhance curriculum developers and responsible body 

to alleviate the technical professional skills deficiencies and weaknesses, which encountered as 

draw backs for the development of appropriate culture rooted curriculum. 

Thus, this study was focused to get an answer for the following basic questions in respect to the 

aforementioned curriculum shortcomings: 

\. What is the place given to the selected Ethiopian common social values in civic and 

ethical education curriculum and instruction for grade lOin Adama secondary 

schools? 

I. \. Did curriculum developers give attention to Ethiopian social values in writing 

textbooks and preparing other instructional materials? 

1.2. Are the social values observable in the textbooks? 

1.3. Are the social values reflected in the instructional process? 

4. To what extent do teachers and students consider the inclusion of Ethiopia social 

values as something worth in the curriculum and instructional process? 

5. What are the factors that impede or enhance the inclusion of social values in to the 

civic and ethical education curriculum? 

To accomplish this descriptive study and to answer those basic questions, the researcher has 

employed survey method in order to collect the data from principals, teachers, students and 
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curriculum experts. In gathering the opinions of respondents, two descriptive approaches have 

been used as tools, namely, quantitative method - two sets of questionnaires and qualitative 

method - interview, classroom observation and document review as instruments. In add ition, 

simple random sampling and available sampl ing were used to select the respondents and utilize 

percentages as method of analysis and interpretation for statistical measurement of the survey 

questionnaires. Moreover, narrative method has been used to analysis and interprets the data 

obtained through instruments of the qualitative approach. Consequently, the data analysis and 

interpretations of the findings were summarized as follows. 

5.1 Summary of Findings 

After the analysis and interpretation of the data, the study exhibited the following findings: 

I. As depicted in item I Table 2 &3, the recognition of basic ri ghts of an individual 

exercised at community level as Ethiopian common values were inadequately included in 

civic and ethical education curriculum contents and instructional processes. In the content 

analysis, the reflection of the right of individual dignity, the right to life, freedom to 

equally participate in societal li fe through public debate and decision making, personality 

right, political and civil rights to take part in his/her community's political and social 

affairs as accepted and practiced values in each Ethiopia community in the lesson under 

democratic rights and human rights had been very much limited in grade 10 text book. 

2. As it was observed in item 2, Table 2 and 3, the basic rights constituted of social 

recognition, prestige of individuals to equal membership in the community as well as the 

respect for the rights and property of others had been adequately included as contents and 

taught as universal values. 

3. As depicted in table 4 and 5, the inclusion of social responsibility of citizens to serve the 

community, respecting of elders, as well as to care for children , parents and concern for 

one's community as Ethiopian common social values in curriculum content and 

instruction were very little. Besides, shouldering responsibility which constitutes honesty, 

organizational responsibility, social and moral responsibility as va lues of responsibilities 
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and citizen obligation had been illustrated at large in grade 10 text book as universally 

agreed values essential in a democratic society. 

4. According to the information gathered in item I of Table 6 and 7, the exercise of peaceful 

conflict resolution in arbitration, tolerance of ethnic and religion differences were not 

included in instructional processes as Ethiopian common social values. In add ition, the 

recognition of cultural diversity to live together in peaceful co-existence traditionally at 

local level in each community of Ethiopia had very little consideration in the curriculum 

and lacked to be reflected in grade 10 textbooks. For example, only the necessity of 

tolerance and diversity which have direct implication for the prevalence of peace and 

security in a country had been discussed in terms of universal value with out due 

emphasis on the experiences in the Ethiopia context. 

5. Based on the information in table 9, concerning the practice of the values of living in co -

operation and helping each other to solve common problems, hospitality, and to develop 

common concern among members of each community, little attention had been given in 

the contents and in instruction of civic and ethical education as existed common accepted 

values of Ethiopian communities for ages. 

6. As it is observed in Table 10 and II as the general views of the respondents, the detail 

reflection and illustration of Ethiopian common social values in civic and ethics text 

books and instructional processes have little consideration. 

7. Regarding teachers' and students' consideration of Ethiopian social values inclusion in 

civic and ethical education curriculum and instruction as something worth, there has been 

little consideration because of their complains for civic curriculum reflected more of 

sectarian ideological influences of the day neglecting the values of common goods, such 

as respecting basic rights with mutual understanding hospitality, tolerance of religious 

and cultural diversity which developed among Ethiopian communities for long as 

people's philosophy of life in the past. However, if people's values are appropriately 

included in the curriculum, the respondents have considered the inclusion of Ethiopian 

common social values as substantial important for national development of the country. 
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8. As depicted on table 10 and II the teaching human rights principles in association with 

cultural rights as traditionally exercised locally among members III Ethiopia 

communities, as accepted common values had not detail illustration III grade 10 

textbooks. 

9. There was very limited need assessment held to study the interests of the learners and the 

society as well as in identifying the existing Ethiopian common values, which lacked 

nation wide coverage. 

10. According to the result of the interview, the curriculum planning and development in the 

new civic and ethics education lacked to accommodate the three vested interests of 

beneficiaries. Further more, the curriculum developers had been observed to have 

inadequate knowledge about the existing common social values of Ethiopia as they were 

exercised at the community level. 

11. According to the interviewee's information, the curriculum contents of civic and ethical 

education were taken from elements of ethical philosophy, universal values as human 

experiences at large. 

12. Regarding the professional status of the curriculum developers, there had been more non 

qualified professionals who were involved in civic and ethical education curriculum 

development as course writers and reviewers. There was only one qualified professional 

in the field of curriculum development among all curriculum developers. Besides, one 

single professional was seen as head and curriculum expert who runs all the duties and 

responsibilities of the civic and ethical education and training department at national 

level. 

13, Based on the infonnation in the interview, civic and ethical education was less effective 

to achieve its educational goal to produce good citizenship as intended by the policy due 

to lack of acceptance by the students and educational personnel. Curriculum developers 

had been observed to have the affiliation with the government since the experts did not 

take the interest of citizens at large. 
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5.2. Conclusions 

Based on the findings of this study the values of respecting basic rights of an individual , the 

values of responsibility in religious and ethnic tolerance, respecting elders, the responsibility to 

peaceful conflict resolution as well as the values of cooperation were adequately incorporated 

and exempl ified as content in both the curricu lum and the text book from universal standards 

perspectives. However, the inclusion of Ethiopian common social values in civic and ethical 

education curriculum and their detail illustration in the textbooks had been inadequate and 

limited. 

The emphasis given to universal standards was because of the adoption of the curriculum 

contents from elements of moral philosophy, universal values and human experiences without 

their due assimilation with people's existing common values as exercised at each community 

level in Ethiopia real li fe situations. As a result, the reflections and detail exemplification of 

these Ethiopian common values in classroom instruction and in the textbook had little 

consideration. 

Thus, it is possible to conclude that this inadequate inclusion of Ethiopian common values in the 

curriculum may adversely affect the effectiveness of civic and ethical education in promoting 

competence, a sense of community and sound moral characters of citizens. Consequently, it is 

difficult to enhance citizens to actively participate in the maintenance of socioeconomic progress 

and political development of their nation. 

As one can understand from the findings, though most of the teachers and student respondents 

had considerably accepted the inclusion of Ethiopian common social values in the curriculum 

and in the instructional process as necessary, they have critics on civic and ethical education for 

it reflects more of one sided political influence and indoctrination which neglects the importance 

of the existing va luable common life experi ences of Ethiopian people. This implies that civic and 

ethical education lacked secular approach and standards to accommodate the three vested 

interested such as the interest of the learner, the society and the state during its curriculum 

plarll1ing and development. As a result, thi s limitation can not motivate and attract the interest of 

both educational persorll1el and the beneficiaries in civic and ethical education, and principally 
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caused the curriculum to become unequally satisfactory for all parties in the country to enhance 

the formation of pluralistic society. 

Furthermore, since the curriculum need to be rooted in the. culture of the society, the curriculum 

developers have to make appropriate need assessment to study the learner and the society at large 

in order to identify the existing common value in the entire society. Nevertheless, the need 

assessment held during civic and ethical curriculum development was very limited and had little 

nationwide coverage. As notified in the findings, there had been problem of identification of the 

Ethiopian accepted common social values, which are practiced at each community level but 

misused at government level. 

This portrayed that there were misconceptions and lack of knowledge in considering the practice 

of accepted common values at each community as non existed in the nation. Besides, since more 

non qualified professionals in the field of curriculum development involved as civic curriculum 

writers and reviewers, the civic and ethical education were lacked the necessary professional 

skills and technical principles during its curriculum planning and development. For this reason, it 

is possible to infer that lack of intensive need assessment at national level , the misconceptions on 

the existing people's common values at community level as well as lack of professional skills and 

principles in curriculum planning and development are some of the factors that impede the 

adequate inclusion of Ethiopian common social values in civic and ethical education curriculum 

and in its instructional process. 

73 



5.3 Recommendations 

In order to alleviate the problem of inadequate inclusion of Ethiopian conunon social values in 

the curriculum and instruction of civic and ethical education, the fo llowing recommendations as 

remedies are forwarded based on conclusions. 

I . There is a need for appropriate wide range pnor need assessment on the existing 

Ethiopian common social values and detai l identification of contexts, such as hi storical , 

social, economic and political contexts is also needed as preliminary stage of curriculum 

development in civic and ethical education. It ensures the capability of curriculum 

developers in formulating indigenous, culture rooted curriculwn to make the educational 

provisions realistic to the real life situation of the Ethiopian society which enhances 

national development and becoming self reliance nation. 

2. Adequate inclusion of existing common social values of Ethiopians as contents in the 

cun'iculum is a necessity. In addition, there is a need for detail di scussion and 

exemplification of each value system in both textbook preparation and classroom 

instruction in light of the social life experiences of Ethiopian community. 

3. Utilization of situational model is a vital trend fo r culture rooted curriculum development 

since it's a more comprehensive frame work which can encompass either the objective 

model or the process model depending on which aspects of the curriculum are being 

designed. Situational model of curriculum design is flexible , adaptable and open to 

interpretation in light of changing circumstances which encourages curriculum 

developers to consider planning systematically in their patticular context, which li nks 

their decisions to wider cultural and social consideration. 

4. Maintain secular approach that accommodate the advantage of the public in curriculum 

plalming and development free from sectarian political affiliation for appropriate 

formation of pluralistic and free society. 

5. Better to accommodate the tlu'ee vested interests such as the interest of the learners, 

society and the state in curriculum development for the cWTiculum be reliable and to 

work for all patties, at all time for its contribution to socio -economic and political 
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growth and prosperity of Ethiopia as free education which allows academic freedom is a 

deriving force for holi stic social transformation. 

6. Staffing the civic and ethical education and training department in the Ministry of 

Education with more qualified educational persOImel in the field of curricu lum study. 

Besides, it is better for curriculum developers and experts to take training and have 

adequate knowledge in the ex isting common cultural elements and social values of 

Ethiopian society. 
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Appendices 

APPENDIX- A: Students' Questionnaire 

ADDIS ABABA UNIVERSITYSCHOOL 
OF GRADUATE STUDIESDEPARTMENT 
OF CURRICULUMAND INSTRUCTION 

Questionnaire on Inclusion of Ethiopian Values in Civics & Ethics 
Curriculum 

Dear students, I kindly request your fu ll co-operation in providing genuine answers and returning 
back the questionnaire. 

The objective of thi s questionnaire is to make an assessment and detail examination on civic and 
ethical education to what extent Ethiopia social values are included in the curriculum as contents 
to be taught in classroom as lessons. 

In addition, this study will try to explore or identi fY what social values are in common for 
Ethiopian people to include the values in the curriculum for our common goods based on your 
honest information. In doing so, your active participation in completing thi s questionnaire is very 
imp0l1ant and valuable. 

Therefore, you are kindly requested to fill in the questionnaire honestly and pati ently for our 
common purpose. The researcher sincerely, then, expresses his thanks and appreciation in 
advance for developing your time and energy to complete the questionnaire being responsibility. 

General Direction 

I. There is no need of writing your name. 
11 . Please use thick mark ",r" for each choice among the given alternatives. 

111. Please notice that your response would be kept confidential and secrete. 
IV. Please also notice that te lling your nation or nationality you born is very 

important to know and decide what social and cultural values are common to all 
Ethiopians based on your genuine information. 

Part I. Personal Data 
1.1. Sex: male female 

D D 
1.2. Age: _--;-__ _ 
1.3. Grade yo u learn: ___ _ _ 
1.4. Etlmic origin: _____ _ 
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I 

2 

3 

4 

5 

6 

7 

Part II: Opinion 

Instructioll: The fo llowing statements represent opinions and your agreement or disagreement 

will be determined on the basis of your particular convictions or belief. Kindly check your 

position on the scale, as the statement first impresses yo u. Indicate what you believe, rather than 

what you think you should believe. Thus, you are sincerely requested to rate the statement on a 

five-point scale as fo llows: 

Scale values: 

I strongly agree 

I agree 

I am un decided 

I disagree 

I strongly di sagree 

Peaceful confli ct resol ution 

5 

4 

3 
2 

Statement 

("J 6P.' -) "} nM9u aoc,:;H') IS included 111 the 

curriculum and taught more as Ethiopian socia l va lues in civic and ethica l education 

Peaceful conflict resolution is included in the curriculum and taught adeq uately as 

universal va lues in civic and ethical education 

Social responsibility ("'Iun&- '!? 'III/" ~:" aProt1]-}) of citizens to serve the 

communi ty IS more taught as important Ethiopian va lue 111 civic and ethi ca l 

education 

The responsibility of citizens to care for children, parents and concern for 

community is included as contents more as Ethiopian social val ues. 

The responsibility of citizens to care for children, parents and concern for 

community is ta ught more as Ethiopian soc ial values. 

Social recognition and prestige ("'Iun&-'!? " "/'rJ'd''] h·ne) of an individual as a 

person and equa l member of the community is more taught in civic and ethi ca l 

education as universal va lues. 

I believe shouldering socia l responsibility and obey community norms ("'Iun,:·'!? 

;)II/..'/+-} aPronl'},] rU·fllTr'Ifl·"} ,O'fl ODh'h~\ ) to serve the community are 

common people's soc ial values in Ethiopia to be recogni zed as member of the 

community . 

Statement 
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8 The right to dignity of an individual as va lue to equal member of each community in 
Ethiopia society is taught in detail as lesson in relation to human right principle in 
civics. 

9 The right to life and use individual's talent to participate equally in publ ic issues are 
common values recogn ized in each Ethiopia commun ity as cu ltural rights 

10 The right to dignity and the right to work as individua l accepted people's value in my 
community. 

11 Cooperation and social 1 ife to help each other among individuals for their common 
goods are common people's values in my community. 

12 I believe respecting elders, group norms, social obligation, ethn ic and religions 
tolerance are recognized common values in my nationality 

13 Social recognition and prestige of an individual as a person is inc luded as content in 
curricu lum as experience of Eth iopian socia l values in civ ic and ethical education 

14 Social recognition and prestige of an individual as a person is adequately taught as 
experience of Ethiopian social values in civic and ethical education 

IS Religions tolerance (O;}.e"'lc:':r A <,>..'/,). on;f;fA) is included as content in civic 
and ethical education curriculum more as universal social value. 

16 Religions tolerance (O;}.e"'lc:':r A~~'I' on;f;fA) is taught more as universal social 
value. 

17 Religions tolerance is included as content in civ ic and ethical education curricul um 
as Ethiopian socia l value. 

18 Religious tolerance is taught more as Ethiopian soc ial va lue. 
19 Co-operation and helping each other among members of the community to solve 

common problems and promote common concern are included as contents in civics 
more as Ethiopian social va lue 

20 Co-operation and helping each other among members of the community to solve 
common problems and promote common concern is taught in civic and ethical 
education more as Ethiopian social value 

2 1 Truthfulness, honesty and fair - mindedness are common values for recognition of a 
person to be equal member of each community in the Ethiopia soc iety 

22 Truth fullness, honesty and fair - mindedness is adequately taught more as the 
experience of Eth iopian social values 
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Statement 5 4 3 2 I 

23 Respect for the rights and property of others is included in detail as contents of the 

curricu lum and taught more as western and universa l va lues. 

24 Arbitration and negotiati ons for peaceful conflict resolution ("l6J~r'} o 'Ii 9" "1 A'i' 

O.I':G.I:'C 0(1"9" oo<f:.;J .. )·) a re more included as contents in the cu rri cu lum in detail 

as Ethiopian soc ial values in civ ic and ethical education 

25 Arbitration and negotiat ions for peaceful conflict resolution ("l6J. ... :,.-} 0'1i9°"lA r. 
0,1:' C,I:' C OM?O oo<f:.;J·:/·) are more taught in detail as Ethiopian soc ial val ues in 
c ivic and ethical ed ucation 

26 Tolerance of ethnic differences (O·Oth.C A~'I:/' oo;J'rA) and the recogn ition of 
cultural divers ity incorporated adequate ly as contents of the curricu lum in civic and 
ethica l ed ucation as Eth iopian social values. 

27 Tolerance of ethnic differences (n-flth.C M~'/' oorrA) and the recogn ition of 

cu ltural diversity adequately taught in civic and ethical education as Ethiop ian social 

val ues. 

28 Tolerance of ethnic d ifference and the recognition of cultural diversity are included 

more as contents in the curri culum and taught as universa l value in civics ed ucation 

29 I believe social life and living in co-operation for people's common goods are 

common Ethiopian socia l values. 

30 I believe respecting Iders and social obligation of citizens in society are long aged 

Ethiopian common social values 

31 I believe arb itration ('li9u "lAr.) and negotiation (.I:'CY:C) by elders and community 

traditi onal leaders for confli ct resolut ion are recognized common soc ial values in 

Ethiopian soc iety. 

32 I believe religious tolerance has long history in Ethiop ia used as common people's 

va lue to live peacefu lly in neighbor hood 

33 I believe tolerance of ethnic difference has been used long as Eth iopia com mon 

soc ial va lues important to live together in neighborhood 

34 Teachers are teaching human right principa ls adequately in relation and as palt of 

cu ltura l r ights and social values in Eth iopia context 

35 In my op inion the curricu lum contents of civic and ethica l education incorporate and 

reflect more of one sided political influence ofthe present time without due emphasi s 

on the social life experi ence of common good in the past developed among Ethi opia 

commun ity. 

36 Students have complai nts (:rt..;J') for they learn more of western va lues in civics and 
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37 

38 

39 

eth ica l education. 

Students have complai nts ('r&';:r) in civics education as they learn more of sectarian 

(M,'H': 'fE!' I'm?'/) political orientation condemning the past in Ethiopia context. 

Ethiopian social values are observed adequate ly in the text books 

Eth iop ian soc ial va lues are reflected in detail in the instructional process. 

Part III: Open - ended Items 

Please attempt to answer the following questions at your best. Your valuable opinions about 

Ethiopian common cultural and social values are highly important for the intended goal to 

incorporate those common values in Ethiopia curriculum development to make our Education 

more relevant to the real needs of Ethiopian society. It is possible to li st the values and explain 

your opinion in Amharic for your comforter. 

1. In your opinion, what could be the common cultural and social values in Ethiopia 

society? Please li st all common people's value you believe in detail (l'o:N"w,n I' ;J&. 

I]UI'I'P. he; D'/un&·'P. M\"f.::'~'} n.Hl.lI';') 

2 . In your opll1lOn how detailed Ethiopian social values are included as contents and 

illustrated /described/ in civics and ethical education textbooks to be suitable for students' 

understanding of national identity and moral development? Please list Ethiopian common 

social values you think that are included in the curriculum and illustrated in the textbook. 

3. Are there Ethiopian common social values you think that are not included as contents of 

the curriculum in civics and Ethical education? Please li st them 
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4. In your expenence what difficulties you find as problems to include Ethiopian social 

values in preparation as curriculum contents and presentation in the textbook and 

classroom instruction? 
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APPENDIX B: Questionnaire for School Principals and 
Teachers 

ADDIS ABABA UNIVERSITYSCHOOL 
OF GRADUATE STUDIESDEPARTMENT 
OF CURRICULUMAND INSTRUCTION 

Questionnaire About the Inclusion of Ethiopian Social Values in Civics and Ethical 

Education Curricula. 

Dear school principals and teachers, I kindly request your full co-operation in providing genuine 

answers and returning back the questionnaire. 

The objective of this questionnaire is to make an assessment and examine whether the Eth iopian 

social values are adequately included in secondary curriculum of civics and ethical education or 

not. Besides, it will try to identifY what social values are in common to all Ethiopian people and 

attempt to explore if there are problems in the curriculum development and in the instructional 

process that hinder the effectiveness of the program. In doing so, your active participation and 

comments in completing the questionnaire is valuable for the accomplishment ofthis study. 

Therefore, you are kindly requested to fill in the questionnaire honestly and responsibly. The 

researcher sincerely expresses hi s thanks and appreciation in advance for devoting your time and 

efforts to complete the questiolmaires. 

General Direction 

There is no need of writing your name 

11 Please use a thick mark",(" fo r each choice among the given alternatives 

III Please notice that your response would be kept confidential and secret. 
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Part I: Personal Data 

1.1 . Sex: Male D Female D 
1.2. Age ~~~~~~ 
1.3. Education Diploma D B. A D M.Sc D 
1.4. Area of specialization! Field of study _ _ _ _ _ _ _ _ ___ _ ____ _ 
1.5. Total service year ___ _ ________________ ___ _ _ 

1.6. Service in teaching civ ics educati on _________________ _ 
1.7. Grade you teach _ _ _ _ ____ _____ _ _ _____ _ _ _ _ 
1.8. Ethnic origin ____ _ _ _ _ _____ _ _ ___ ________ _ 

Part II: Opinion 

Instruction: The fo llowing statements represent opinions and your agreement or disagreement 

will be determined on the basis of your particular convictions or belief. Kindly check your 

position on the scale, as the statement first impresses you. Indicate what you believe, rather than 

what you think you should beli eve. Thus, you are sincere ly requested to rate the statement on a 

five-point scale as fo llows: 

Scale values: 

I strongly agree 

I agree 

I am un decided 

I disagree 

I strongly disagree 

5 
4 

3 
2 
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Statement 5 4 3 2 1 

I I am satisfied in teaching respecting of elders and obey group norms adequate ly 

inc luded in curriculum of civics education as common of Ethi opian social va lues 

2 Peaceful confl ict resolution ("l6J~ l' '} nM?" oor,: ;.H ·) IS included III the 

curriculum and taught more as Ethiopian social va lues in civics education 

3 Peaceful conflict resolution is included in the curriculum and taught adequate ly as 

universa l values in civ ics 

4 Socia l responsibility ( l1'J Uf]t,. '/? ""I.. 'I ')' oom;J·t) of citi zens to serve the 

communi ty is more taught as important Ethiopian value in civics 

5 The responsibility of citizens to care for children, parents and concern for 

community is included as contents in curricu lum more as Ethiopian socia l values. 

6 The responsibility of citizens to care for chi ldren, parents and concern for 

communi ty is taught more as Eth iop ian soc ial va lues. 

7 Social recognition and prestige (l1'JUnt·,/? "··"fJj!.'lt'l ll·nC) of an individua l as a 

person and equa l member of the community is more taught in civics as universa l 

va lues. 

8 I bel ieve shouldering social responsibility and obey community norms ("'JUnt.·,/? 

;)11I.. 'lt '}'1 oomtlj:r'l I'Uill,1'on·'} .I'. '}.(J ODIl'h~\) to serve the community are 

common people's soc ial values in Ethiopia to be recognized as member of the 

community. 

9 The right to dignity of an individua l as va lue to equal member of each community in 

Ethiopia society is taught in detail as lesson in relation to human right principle in 

civics and eth ical education. 

10 The right to life and use individual's talent to participate equally in public issues are 

common val ues recognized in each Ethi opia community as cul tural rights 

11 The right to dignity and the right to work as individual wishes are accepted people's 

value in my commu nity. 

12 Cooperation and social life to help each other among individ uals for there common 

goods are common people's va lues in my community. 

13 I believe respecting elders, group norms, social obligation, ethn ic and re ligious 

tolerance are recognized common va lues in my community. 

14 Socia l recognition and prestige of an individual as a person is inc luded as content in 

curricul um as experience of Ethiopian social va lues in civ ics and ethical education. 
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Statement 5 4 3 2 1 

15 Soc ial recogn ition and presti ge of an individual as a person is adequately taught as 

experience of Ethiopian social values in civ ics and ethica l education. 

16 Religions to lerance (n~.e"'l<;,1· tI~ 'I:r t70 ;I' ;I' tI ) is included as content in civics 

and ethica l education cu rriculum more as universal social val ue. 

17 Religions tolerance (n~.e"'l(;" )· tI~'I:I' t70;I';I'tI) is taught more as uni versa l soc ial 
va lue. 

18 Religions tolerance is included as content in civ ics and eth ica l education curriculum 

adequate ly as Ethiopian social value. 

19 Religions tolerance is taught more as Ethiopian social val ue. 

20 I have adeq uate knowledge about Ethiop ian socia l values in order to teach them in 

civics education efficiently 

21 I am sat isfied on curricu lum planners and experts as they have detail know ledge 

about Ethiopian social values to include those Ethiopian va lues as impOltant contents 

in civics and eth ical education curriculum development. 

22 Other CIVICS and ethical education teachers have adeq uate knowledge about 

Ethiopian social values to teach efficiently in nationa l context. 

23 Co-operation and helping each other among members of the community to so lve 

common problems and promote common concern is included as contents in civics 

more as Ethiopian important socia l value 

24 Co-operation and helpi ng each other among members of the community to so lve 

common problems and promote common concern is taught in c ivics more as 

Eth iopian important social value 

25 Truthfulness, honesty and fa ir - mindedness are common values as requirement for 

recognition of a person to be equal member of each comm un ity in Ethiop ia soc iety 

26 Truth fu llness, honesty and fair - mindedness IS adeq uately included 1!1 the 

curricu lum and taught more as the experience of Ethiopian social va lues 

27 Respect for the rights and property of others is included in detai l as contents of the 

curr icu lum and taught more as western and un iversa l va lues. 

28 Arbitrat ion and negotiations for peaceful conflict resolution ("l~1't n7i9""ltl 'j" 

n.~"C.~"C n()"I9" t70~:r')') are more included as contents in the curriculum in deta il 

as Ethi opian soc ial values in civics and eth ical ed ucation. 

29 Arbitrat ion and negotiations for peacefu l confl ict reso lution ("l"U'rt n"ii9u "ltl 'l 
n.~"c.e:c nM9u t70~:rr) are more taught in detai l as Ethiopian social values in 
c ivics and eth ica l education. 
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Statement 5 4 3 2 I 

30 Tolerance of ethnic differences (O·O(h.C A r. 'I:"~ ooJ:rA) and the recognition of 
cu ltura l di versity incorporated adequately as contents of the curriculum in civics as 
Ethiopian socia l va lues. 

31 Tolerance of ethn ic differences (O·Orh.C Ar.~·r ooJ' ~:A) and the recogni tion of 

cultura l di versity adequately taught in civics and eth ica l education as Eth iopian 

social va lues. 

32 Tolerance o f ethnic difference and the recognition of cultural diversity are included 

more as contents in the curriculum and taught as universa l value in civics education 

33 I believe social life and li vi ng in co-operation for people's common goods are 

common Ethiopian social values. 

34 I believe respecting of elders and social obligation of citi zens in soc iety are long 

aged Ethi opian common social va lues 

35 I be lieve arbitration (7i9u "lA") and negotiation (J.':C.I'..·C) by elders and community 

traditional leaders for conflict resolution are recognized common soc ial va lues in 

Ethiopian society. 

36 I believe relig ions tolerance has long history in Ethiopi a used as common people's 

value to li ve peacefull y in neighbor hood 

37 I bel ieve to lerance of ethn ic or nationa li t ies difference has been used long as 

Ethiopia common social values important to live together in neighborhood 

38 Teachers are teaching human right principal s adequately in relation and as part of 

cultural ri ghts and social values in Ethiopia context 

39 In my opinion the curriculum contents of civic and ethica l education incorporate and 
refl ects more of one party ideology neglecting the contribution of people's common 
goods of the past in Ethiopia. 

40 Students have complaints (:Pt.;I') for they learn more of western values in civics and 

ethical ed ucation. 

41 Students have complaints (~.t.;J') in c ivics education as they learn more of sectarian 

(t'lh '}.1'..' flJ' l'aJ1~) political orientation condemnin g the past in Ethiopia context. 

42 Curriculum developer or planner gave more attention to Ethiopian soc ia l va lues in 

writing text books 

43 Ethiopian soc ial values are observed adequately in c ivics and ethi cal education the 

text books 

44 Eth iopian soc ial values are reflected 111 deta il 111 the c ivics and ethica l educati on 

in structi onal process . 
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Part III: Open - ended Items 

Please attempt to answer the fo llowing questions at your best. Your valuable opinions about 

Ethiopian common cultural and social values are highly important for the intended goa l to 

incorporate those common values in Ethiopia curriculum development to make our Education 

more relevant to the real needs of Ethiopian society. It is possible to list the values and explain 

your opinion in Amharic for your comfOlier. 

1. [n your opinion, what could be the common cultural and social values in Ethiopia 

society? please li st all common people's value you believe in detai l (1'~\3'1"~'r') 

I' ;1&. i]U"'P. 7,<; "'1un&·'P. },t\.·n:'} O.Hll1<;.) 

2. In your opmIOn how detailed Ethiopian social values are included as contents and 

illustrated /described/ in civics and ethical education textbooks to be suitable for students' 

understanding of national identity and moral development? Please list Ethiopian common 

social values you think that are included in the curriculum and illustrated in the textbook. 

3. Are there Ethiopian common social values you think that are not included as contents of 

the curriculum in civics and Ethical education? Please list them 
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4. In yo ur experience what difficulties you find as problems to include Ethiopian soc ial 

values in preparation as curriculum contents and presentation in the textbook and 

classroom instruction? 
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APPENDIX C: Interview Questions 

ADDIS ABABA UNIVERSITYSCHOOL 
OF GRADUATE STUDIESDEPARTMENT 

OF CURRICULUMAND INSTRUCTION 

Interview questions for curriculum experts 

1. What was the very reason for the change of the fonner curriculum of civic education? 

2. Did your curriculum department utilize diagnosing needs as a procedure before 

curriculum planning and development of civic education? 

3. If needs assessment was made what priorities were established by the task force? 

4. What were the sources of the data for your need assessment to identify the Ethiopian 

common social values? 

5. What kind of curriculum design model was applied in civic and ethical education 

curriculum development? 

6. In your opinion, do you believe that curriculum planners have adequate knowledge about 

Eth iopian common social values? 

7. As your experience, do civic curriculum writers and reviewers have adequate 

professional skills and specialization in the field of curriculum development? 

8. As curriculum plarU1er, do you believe that Ethiopian common social values are observed 

in detail in civic and ethical education textbooks? 

9. According to your experience, do you think Ethiopian common social values are included 

adequately in the curriculum and in the instructional process? 

10. In general how effective do you think of the civic and ethical education is implemented in 

order to produce good citizens as stated by the education policy? 
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Appendix-D 
Content Analysis and Classroom Observation Check Lists 

I. Tolerance Reflection check List 

• Peace is the goal , tolerance is the method 

AdequateD Inadequate D 

• Tolerance is being open and receptive to the beauty of differences: 

Adequate D Inadequate D 

• Tolerance is mutual respect through mutual understanding 

AdequateD Inadequate D 

• The seed of intolerance, fear and ignorance: 

AdequateD Inadequate D 

• Those who know how to appreciate the good in people and situations have tolerance as 

each commlmity values in Ethiopia: 

AdequateD Inadequate D 

• Tolerance recognizes individuality and diversity taught as community value 111 the 

Ethiopian context: 

Adequate D Inadequate D 

• Tolerance is the abili ty to face difficult situation taught as Ethiopia community value 
Adequate D Inadequate D 

• Tolerance of endurance as Ethiopia communities values: 
Adequate D Inadequate D 

• Religions tolerance as Ethiopia communities values: 
Adequate D Inadequate D 

• Ethnic tolerance as Ethiopia communities value 

AdequateD Inadequate D 

Goal: To increase knowledge and appreciation of different cultures 111 Ethiopia context: 

Adequate D Inadequate D 

Goal: To develop socially conscious skills for increased social cohesion in Ethiopia context: 

AdequateD Inadequate D 
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ii. Cooperation reflection for check List 
• Cooperation exists when people work together toward a common goal is taught as values 

of each community in Ethiopia context: 

Adequate 0 Inadequate 0 
• Cooperation requires recognizing the value of everyone's part and Keeping a positive 

attitude is taught as social value common to each Ethiopia community: 
Adequate 0 Inadequate 0 

• One who cooperates creates good wishes and pure feelings for others and the task is 
taught as the experience of Ethiopia people common value. 

Adequate 0 Inadequate 0 
• Cooperation is governed by the principle of mutual respect illustrated as values in each 

Ethiopia community: 

Adequate 0 Inadequate 0 
• Courage, consideration, caring and sharing provide a foundation for cooperation as 

requirement to individuals to be member and participate in community as common values 
in Ethiopia 

Adequate 0 Inadequate 0 
• Cooperation in social life to solve common problems as aged long experience of each 

community in Ethiopia: 

Adequate 0 Inadequate 0 
• Cooperation to develop common concern among group members in each community as 

common values in Ethiopia society: 

Adequate 0 Inadequate 0 
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