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ABSTRACT

The purpose of this study is basically to identify the
language functions most commonly used by juwmior secondary school
teachers of Inglish in the classrooms In addition, the study aims
at identifying the linguistic errors that occur in the language
functions and along with this it attempts to show which language
functioms the teachers find most difficult to handle and which they

manipulate with easce

Four govermment junior secondary schools were seleccted for
the studye From the twelve teachers of English working in these
gchools eight were selected and recorded while teaching English in
the classroome The recorded lessonsg were then transeribed and
analysed on the basis of the systam of analysis developed by
Sinclair and Coulthard (1975) with a slight modification made by

this researchers

The results of the analysis of the findings showed that the
mogt common language functions used by thesc teachers weres

a) Asking questions (Eliciting and Re—eliciting) which took
5943% of the lesson time;

b) Explaining, Exemplifying, sunmarizing (Informing in general)
which took 2641% of the lesson timej

¢) Giving instructions and orders (Directing) which took 9¢3%
of the lesson time;

d) Opening and closing the stages of the lesson (Framing and
Foousing) which tock 4e5% of the lesson times and

e) Checking students! wnderstanding of the lesson which took

048% of the lesson times



The results also showed that there were 577 errors
(grammatical and pronunciation crrors) which werc classified into 17
categoriess Of thesc errors, 3945% were identificd in Elicits, 36445%
in Informs, 14.2% in Directs, 646% in Boundary exchanges, and 343% :.
in Checkse Further, it was found that the ratio of ecrrors to
exchanges is much greater in Informs than in any one of the other
exchangese There were nearly threc more errors in every Inform

exchange than in every onc of the other cxchanges.

In addition, the results showed that the functions of
explaining, summarizing, cvaluating (in general explaining meaning
or putting over information) and giving instructions were the most
difficult ones for the tecachers to handle while asking questions
(particularly re~eliciting by nominating or prompting or looping)
and checking students! understanding were the ones the teachers

found easy to manipulates

On the basis of the findings it was rccommended that junior
sccondary school teachers of Inglish nced to be given appropriate
training in these language functions particularly in the functions
concerned with explaining meaning or putting over information,
rephrasing and simplifying unanswered clicits, and giving
instructionses In addition, it was rccomended that improvements
should be made in the textbooks in a way that would minimize
teachers! over-rcliance on them and provide enough chanees of using

these language functions as frequently and meaningfully as possibles



Table of Centents

Acknowledgements

Abstract

Chapter One

1« Introduction

Te1
1e2
1e3
1ed

Chapter Two

Purpose of the Study
Significance of the Study
Scope of the Study

Iimitations of the Study

2+ Review of Related Literature

201
262

263

24

Introduction
Discourse Studies

Language Functions

2¢3¢1 Classifications of Language

Functions

Works on Classroom Language and

Interaction

2e4 el Flanders' Time=based Analysis

244011 Wragg (1970) and

Moskowitz (1976)

Page

ii

B~ W

10

19

20

21



2elte2

Iinguistic=based Studies

2e4e2+1 Barnes (1969)

2e44202 Stubbs (1976)

2e4+243 Bellack et als (1966)

2e4e2e4 Sinclair and Coulthard
(1975)

266245 JoF. Fanselow (1987)

25 Error Analysis — A Brief Review

2e5e1
2652

20503

Introduction
Importance of Errors

Causes of Errors

2;5.3.1 First Language Interferencé

2e5:362 Interlingual or
Overgeneralization

265433 Universal Rules

205e3ed Strategy of Simplification

2e5e3e5 Strategy of Communication

2e5e3e6 The Monitor Theory

2:5e3+¢7 Interlanguage

2¢6 The Situation in Great Britain

2¢7 The Study in Tanzania

2.8 Studies Made on Ethiopian Junior

Secondary Behools

Chapter Threc

3., Plan of the Study

21

21
22

22

25

28

28
29
27

29

30
30
30
31
31
32

33
34

35

38



31
3e2
33
34
3¢5
346

Chapter Four

4o

Selection of Schools

Selection of Teachers
Establishing Rapport with Teachers
Equipment Used in Rccording
Recording of Lessons

Analysing the Recorded Lessons

3s6e1 Sinclair and Coulthard's System of
Analysis

36642 A Comparison of Sineclair and
Coulthard's and the Researcher's

Systems

3¢60.2¢1 A Comparison of Analysis

at the Level of Acts

Results of the Analysis of the Classroom =

Language

41

Types of Exchange

Lelel Types of Elicits

Aelelel Elicits and Re—elicits

Aelelalel Initial Elicits

Jelelele2 Re=clicits

Jelelel1e3 Initial Elicits
and Rewelicits

Summarized

38
38
39
40
40
41

41

43

47

47

51

55

56
58

)



—trYg -~

4el1e2 Breakdowns into Functions within
Inform Exchanges
Ze1s3 Directs, Boundary exchanges, and

Checks

4+2 Results of the Analysis of Errors within

Exchanges

4 e2e1 Aim of the Analysis
de2e¢2 The Frequency of Errors
Le2¢3 Errors in Relation to Funections

Ae2¢l The Gravity of Errors

4424 o1 Global Hrrors and Local

Errors
Chapter Five
5e¢ Conclusions and Recommendations
5e¢1 Conclusions

5e1e1 Language Functions

5e1e2 TIrrors

5e¢1+3 Errors in Relation to Functions
514 Teachers's Repair Strategies
5e¢1e5 Teachers's Error Avoidance

Strategics
5¢2 Recommendationsg

Bibliography

60

61

62

62
63
66

%

76

76

76

16

)

i

80

82



Appendix I Transcription and Analysis of Recorded Lessong
Appendix TA Teacher=]

Appendix IB Teacher—?

Appendix IC Teacher—3

Appendix ID Teacher—

Appendix I E Teacher—5

Appendix IF Teacher=—b

Appendix IG Teacher—T7

Appendix IH Teacher-3

Appendix I1 Erroreous Utterances
Appendix ITA Teacher—i

Appendix IIB Tcacher~2

Appendix IIC Teacher=3

Appendix IID Teacher-i4

Appendix ITE Teacher—5H

Appendix TIF Teacher—6

Appendix I1G Teacher-7

Appendix IIH Teacher-3

Appendix ITIT Pronunciation Errors

86

66

95
107
123
134
151
163
176
191
191
192
194
196
198
199
200
201

203



Tables

Te

2e

3e

Se

Geo

Te

8

e
10.
11s
12
13e
14
15
164
1T
18+
19
20
21
224
23
2o

25

-1X -

Iist of Tables

A Comparison of the Classification of Language
Functions

Studies of Classroom Language

Flanders! Ten Categories

The Ratio of the Distribution of Pedagogical Moves
A Comparison of Levels and Ranks of S & C (1975)
The Five Characteristics of Communication

Number of TPeachers Selected for the Study
Discourse Ranks (S & C, 1975)

A Comparison of Discourse Ranks

A Comparison between Acts and Functions

Frequency and Percentage of Exchanges

The Approximate Pime Teken by Bach Type of Exchange
Types of Exchanges in Order of Frequency
IExchanges in Order of Number of Seconds

Types and Frequency of Elicits

Frequency and Percentage of Initial and Ro—elicits
Types and Frequency of Initial Elicits

Types and Frequency of Re=elicits

Types and Frequency of Functions within Informs
Types and Number of Errors in Terms of Exchanges
The Distribution of Errors in Elicits & Re—elicits
Ratio of Exchanges to Errors

Percentage of the Frequency of Errors in Exchanges
Types and Frequency of Errors of cach Tcacher

The Frequency and Distribution of Errors in the
classroom lanuage of the teachers in terms of

exchanges

18
19
20
23
24
28
39
42
43

47

51
51
52
25
56
58
60

66

67
68

10

T2



Chapter One

1. Introduction

Te1 Purpose of the Study

In the Ethiopian government school system the junior second=
ary school is the level at which English begins to be used as a

medium of instruction,

It is generally believed that both students and teachers
face problems pertaining to the language, Although their comments
are not backed by statistical data or tests, quite a lot of
Ethiopian and foreign experts of cducation admit that students?
English language performance in the junior secondary school is
highly inadequates Joln Rogers (1967) critically observes that
after four years of inadequate teaching of nglish; it is doubt=-
fvl that most grade seven students are linguistically capable of

studying every subject (except Amharic) in Englishe

The problems at the junior secondary school can certainly
contribute to the problems later in the higher levels, llore
frequently than before teachers at the junior secondary schools
and above are heard complaining about students' poor performance
in Englishe Similarly, many students are heard admitting frankly
that their poor academic performence is due to predominantly
their weak English language command, The studies made so far
(for example: Abdulkadir Ali 1983; Getachew Fantaye 1984;
Tewolde Gebreyohannes 1988) on college and secondary school

students confirm these vicus,

But the studies made so far concentrate on students and

look at the problem from the students! side. Few attempt to look



at the problem from the teachers'! sides It is no wonder that this
is so because as Cheryl 1. Champeau de Lopez (1989) points out;
today the emphasis in education is on the student as the focus of
learninge Yet, she stresses that the teacher is the person
specially trained %o guide the student and help him achieve his
goale

This researcher strongly believes that a lot of research
into the classroom needs to be conducted in order to find out what
goes on in the language classcroome Only when we have a knowledge
of this can we be in a better position to prepare corrective

measures to improve conditions in the language classrooms

Looking into the teacher's classroom language in particular
can provide useful information concerning the problems pertaining
to the teaching of English, Paul Lennon (1988) says that language
teachers for their part have a2 wealth of information that has not
been exploited yete Thisc wealth c¢f information is due fo the fact
that most of the classroom hour as A.De.Edwards and Ve.J.Furlong
(1978) indicate, is used up by the teacher in gliving out informee
ation, instructions, reproofs, and assessments, efce Studies in
classroom interaction (for example: Bellack et al, 1966; Flanders
1970) chow that teachers' talking time is far grester than ~°
students'! times This is particularly true for the Ethiopian EFL

teacher in the Ethiopian government school classroom (Tewolde,1988),

In discussing the role of the teacher in today's language
classroom, Champeau de Lopez notes the followings:
Today knowledge of the linguistic structure

of the language is only one of the require=
ments of a good language teacher. Teachers



should also have a broad background knovw

ledge of the social environment that

influences their studenis, different pedas

gogical techniques being taught, and

techniques for diagnoging certain psychow

logical charaecteristics of lcarnerseses

Lenguage is a form of communication among

individuals in a specific social contexte

But even more then that language is a way

of thinking and processing information

(1989:5)
This clearly implies the question which research should answer:
Do language teachers have the knowledge of both the formal and
the functional aspeots of the language? or do they equally
recogni.ze the importance of what a language does(function) as
well as what it is(structure)? This and similar questions call
for an investigation into the classroom language of the teacher

- 2n endeavour which this researcl aims atg

Tllerefore; thic study is designod to identify the language
functions most commonly umed by the junior secondary school
teacher of English in the classrooms An attempt will also be
made to identify major lingvistic crrors, if any, that ocour in

the language functionsas

12 Significance of the Study

This study is significant Docause the results can be used
es a basis for meking decisions on the sort of language 1o be
taught when training teacherse It also indicates the sort of
language courses such teachers can teach at the level of their
interlanguages In addition, the study can serve as a springboard
for meking further investigation into the clagsroom language of

$he teacher,



143 Soope of the Study

This gtudy concentrates on identifying basically the language
functions most commonly used by the eight teachers of English in
the eight language lessons recorded by the researcher in the four
Junior scecondary schools of Asella aree, namely, Asella, Chilalo,

Gonde, Iteyas

The study also attempts to provide a side=show of the
linguistic errors that may correlate to the language functions
used. The errors refer to grammatical errors and also errcors in
pronunciation, i.e. mispronunciation of words that cause

difficulty in understanding,

In connection to this it will also show which functions the
teachers find most difficult to handle and which they can operate

with ease,

1s4 Limitations of the Study

The most challenging constraint faced by the researcher was
the size of the corpuse The eight teachers were recorded for
thirty minutes each while teaching Englishe The recorded eight
lessons were then transcribed and analysed. This was a job which

required much extra time and overwork,



Chapter Two

2s Review of Related Iiterature

2¢1 Introduction

The attempt to identify the language functions most commonly
used by junior secondary school teachers of English and the effort
to indicate the linguistic errors that occur in the functions
involves the ccmsideration of works done in discourse analysis
(part1cularly that of Sinclair and Coulthard, 1975), classroom
interaction, and error analysise Discourse studies and classroom
studies dependent on them can provide us with a description of
what goes on in the classroom. In other words, to be able to find
out the types of language functions teachers use in the classroom
it is necessary to review some of the relevant works in discourse
analysise Similarly, in order to examine what goes wrong from a
linguistic view-point it is necessary to consider studies made in
error analyside, The main concern in this study being the teacher's
classroom language, that is, how to describe and correct it, we
need to consider both what goes on and what goes wrong linguistioce

allye

The researcher has endeavoured to explore some of the importe
ant contributions made by some of the experts in the areas mention..
ed aboves Their ideas are briefly treated below. However, no
research has been done with the aim of identifying the language
functions most commonly used by junior secondary school teachers
of English in Ethiopian schoolse. Neither has any study been done
on identifying the linguistic errors of these teachers. In that
sense it could be claimed that the present research is an original

worke



2¢2 Discourse Studies

M. Coulthard (1977) in his *Introduction to Discourse -
Analysis' mentions that attempts were made earlier by linguists
like Firth (1951), Harris (1952), and Mitchel (1957), but it was
not until after the dawn of the 1960s that actual work in discourse

analysis began,

The man whose ideas helped to lay the theoretical base was
JeLe Austin (1962) who distinguished two types of verbs:
performative verbs, i.ec. verbs which perform actions (for example,
'T apologizeess; I Warlee..) and constative verbs, iees verbs which

describe or record a facte

But later Austin dropped his idea of the distinction between
the verbs and considered all verbs as performative. He listed
three acts that a speaker may perform within any one utterancee
These are: the locutionary act (uttering the word with its
reference), the illocutionary act (the act performed by uttering
the word), and the perlocutionary act (the effective result of the

aotion).

Austin saw the first two acts as having the same forcee. He
was then able to distinguish between the sentence form and the
act — a distinction which is essential for analysing classroom
interaction and discourse. ReBs Hicks (1983) notes that this
makes the study of language look at the whole speech act rather

than just the formal sentencee

JeR.Searlc (1969) who developed and modified Austin's ideas

applies the speech act theory as a basis for the analysis which



describes the communication processe He points out thet the speech
act is the basic unit of communication and the connestion between
the speakers words, his intention, and what the listwmer undere
stands is the basis of the speech acte Where the conmction between
these and the utterance fails, breakdown in communicaion occurs
| due to linguistic inadequaciese Hicks (1983 sonfirms shat within a
situation of non-native speakers brecakdowns in communistion can

occur due to ignorance of rules.

Searle (1969), therefore, provides us with a fundacntal way
of seeing language out of which develops most of the work in
linguistic studies of intcraction such as Sinclair and Co\thard
(1975) whose system of analysis is uscd in this study by ts

researcher,

In relating the specch act theory to the classroom Hiaig
(1983) remarks that if one is to understand the speech acs as
exemplified in the language classroom, it becomes cssertial to
study not only the interaction but also the linguistic errors that
may lead to failurc in the actsThis view strongly ref.eccts the
underlying basic characteristic of the present study even though
the scope of the study is limited to the identification of language
functions and linguistic errors that have major roles in the class—

room language of junior secondary school teachers of Englishe

2e3 language Functions

In dealing with the question of the functions of language
MeAoK.Halliday (1973:7) begins as follows:

4 functional approach to language means
investigating how language is used:trying



to find out what are the purposes that

language serves for us, and how we arc able

to achieve these purposes through speaking

and listening, recading and writinge But it

also means more than thise It means seeking

to explain the nature of language in

functional terms: seeing whether languege

itself has been shaped by use, and if so,

in what ways = how the form of language

has been determined by the functions it

has evolved to serves
This view of Halliday clearly and briefly shows the functional
basis of the origin and development of languages In addition, it
implies that language functions constitute the most basgir component
of discourses It is true that any form of discourse (written or
spoken), whether in the classroom or clsewhere, calls for one or
more types of language functions that arc realized through the
interweaving of linguistic units in various functionally meaning=

ful fashionsse

This question of language functions or in the words of
Sinclair and Coulthard context-dependent meanings have been treat—
ed in different ways by various linguistss Sinclair and Coulthard
(1975) cite Bloomfield (1933) who observes that the statement of
meanings is a weak point in language study and thus he undermines

the importance of language functionse

On the other hand, Decll Hymes (1972:xviii) sces the problem
of language functions as a challenge and an opportunity for the
advancement of linguistice itsclfs He says that progress in
understanding languagc in the classroom is progress in linguistic

theorye

Hymes (1972:xii=xiii) argues that understanding how

language is structured is not so important as understanding how



language is usede He further expands his view that for language in
the classroom what we need to know goes far beyond how the grammar
of English is organized as something to be taughte It has to do with
the relationship between a grammar of English and the ways in which

English is organized in use by teachers and students,

Further, Hymes stresses that understanding language in its
social context requires understanding the meanings that social
contexts and use of language have for their participants; and
students of language are to a large exbent in the same position as

participants in the classroom in this matters

Hymes concludes that the functions of language in the classroom
are a special case of the general problem of the study of language

in its social context,

Sinclair and Coulthard (1975) mention the attempt made by Katz
and Postal (1964) to build the illocutionary force or function of
sentences into deep grammare This is based on the analysis of the
sentence 'You will go' which can be interpreted as a command

equivalent to 'I order you to go! or as a declarative statements

In addition, Sinclair and Coulthard mention the role modal
verbs play in determining the function of an utterances They cite
Boyd and Thorne (1969) who discuss the illocutionary force of
sentences containing such verbs, What Boyd and Thorne say is that
the semantic deep structure of declarative surface structures is not
always that of a statement. For instance, they argue that the modal
verb 'will' is an indicator that the illoocutionary force of the

sentence is a predictions
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Sinclair and Coulthard say that although the deep structure
provides part of the meaning of an utterance and a basis for all
occasions of use, it is not necessary for the complete meaning of
an utterance to come from the deep structure together with the
lexical meaninge They add that isolated sentences serve little
purpose, if any, and a large part of the meaning of a sentence
must always be determined by its context which realizes the

function of the language.

Let us now briefly see the various language functions some
linguists have identified and sec how the ones identified by the
researcher relate to the otherss Of course, not all the functions
identified by Halliday, Wilkins, Coulthard, and Van Ek can be
found in the language used in the classroome On the other heand,
all the language functions mentioned by Sinclair and Coulthard
(1975), Hughes (1981), and Sinclair and Brazil (1982) do refer
meidly to the language used in the classroome S0, their works in
particular do throw light showing the need for more investigations
into the functions of language in the classroome. Thus these works
are relevant to this study in so far as they deal with the

identification and analysis of languagc functionse

2e3¢1 Classifications of lLanguage Functions

As discussed in the preceding pages, language is basically
meant to serve various functionse. This is well expressed by various
linguists such as Ee.Sapir (1966:2,5,36), M.Copi (1966:27=31),
Halliday (1973:73 19753373 1985:xiii), Widdowson (1978:52), and

Norrish (1983:2) just to name a fews
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Halliday in particular, in his ' Explorations in the Func—
tions of Language ' (1973), discusses in detail the fact that there
are various functions which language servese He says that the
demands we make on language as speakers and writers, listeners and
readers are indefinitely many and variede He further points out
that this functional plurality is built in the structure of language
and forms the basis of its semantic and syntactic (grammatical and

lexical) organization,

On the basis of his functional approach he interprets the
origins of language development as the learning of a set of func=
tions, each with its associated meaning potentiale He notes that
the system is a functional one in which the concept of functions
of language for the child is synonymous with that of use while for
the adult the two are distinct. Based on this view he provides us
with two classes of categories of language functions that

characterize child and adult language systemss

In the first class there are seven categories of language
functions which characterize the child's language. They arc listed
in the order of their developmental sequences These functions are

briefly outlined as follows:

1+ Instrumental: includes the expressions of desires It is

also referred to as the ' I wanteo..' functione

2+ Regulatory: refers to the use of language to regulate the
behaviours of otherse It can be equated with the function of giving
direction in the corpus. For example, ! No any talking; take your

placessso' (sce Appendix I = H: e

3« Interactional: includes meanings such as generalized
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greetings, 'Hello'!, 'Pleased to see you', and responses to call
and the likees In the corpus of this study this function can be
matched with the functions of responding to nominates and the exe
pressions 'Good morning' and 'Good afterncon's

4es Personal: refers to functions involving the expressions of
personal feelings, participation and withdrawal, interest, pleasure
and disguste In the classroom language of the teachers in this
study such functions usually accompany the functions of evaluating
which follows a student's responsees For example, 'Sleepy, are you :
sick ?' This is an expression of disgust made when a student gave a
wrong answer (see Appendix I - H: )e

5e¢ Heuristic: refers to the function of asking questionse At
the early stage it begins with questions like 'What is your name?',
Later it develops into the whole range of question formse It refers
to language as a means of investigating reality, a wey of learning
about thingse. This can be compared to the function of eliciting and
checking in the corpuss

6o Imaginative: refers to the function of language whereby
the child creates his own environnent = a world initially of pure
sound but which gradually turns into one of story and make-=believe
and let's pretend, and ultimately into the realm of poetry and
imaginative writinge Halliday refers to this function as 'let's
pretend' function of languages

T« Representational or Informative: refers tb the giving of

informatione It is the realm of the declarative affirmative and the
declarative negatives This is the same as the function of informing

in the corpus,

Of these seven functions the initial ones are instrumental,
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regulatory, interactional, and personalj these are then followed
by the heuristic and imaginative functions which are then followed

by the representational or informatives

Fach item in the language is a simple context expression pair
and there is no level of linguistic form (no grammar). Wilga Rivers
(1981:192=4) comments that this analysis can act as a useful guide
for teachers of a second or third language who wish to provide their
students with a well~honed instrument that they can use for all
kinds of purposes. She further observes that although the adult uses
these simple functions for the most part in combination in macrom
functions, understanding the acquisition of the mechanism of the
simple functions is essential if use of the new language is not

t0 remain confused and mysterious.

In the second class there are three broad categories of
language functionse These are referred to as macro=functions which
take the form of grammare. Halliday observes that the grammatisal
system provides the mechanism for different functions to be combined
in one utterance in the way the adult requiress He further notes
that the innumerable social purposes for which adults use language
are not represented directly one by one in the form of functional

components in the language system as are those of the childe

These three macro=functions er .global functions as McDonough
(1981:78) calls them, are: 1) the 'Ideational' which expresses
content and which not only specifies the available options in
meaning but also determines the nature of their structural organi ze
ations; 2) the "Interpersonal! which expresses the relationship

that the speaker sets between himself and the listener in
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particular, the communicative role he adopts of informing, questione
ing, greeting, and persuading and the likej; 3) the 'Textual' which
is instrumental to the other two functions whereby language is
enabled to meet the demands that arc made on ite It is concerned
with the internal organization of the sentence and with its meaning

as a message both in itself and in relation to the contexte

Halliday's classifisation provides us with the idea that
language can be classified into the various functions it is meant
to servees It is perhaps the first systematic classification of
language into its various functions based on research directed
towards investigating the developmental acquisition of the various
functions in children as well as in adultse Although the aim of
Halliday differs from that of this researcher, his work does
indicate that some of the major language functions this researcher
has identified could be labelled under some of the functions
Halliday has identified, particularly his macro=functionse In the

light of this view his work is relevant to this thesise

Sinclair and Coulthard (1975) identify three most commonly
known language functions = statement, question, and commande These
functions are realized in declarative, interrogative, and imperative
formse. They point out that the relationship between these functions
and forms in actual language use is more flexible, For instance, a

declarative form can be used to make a request or give a commands

DeloWilkins (1976:44) proposes six types of language functions
1) judgement and evaluation 2) suasion 3) argument 4) rational
inquiry and exposition 5) personal cmotions 6) emotive relations,

He then subclassifies each functionj for example, argument includes
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information asserted, information sought, information denied,

agreement, disagreement, and concessions

Wilkin's proposition is critisized tecause of certain short-—
comingse. For example, some of the categories overlap while some of
the realizations sound odd. Besides, therc are no suggested
realizations for the functions 'sympathy and flattery'e Of course,
Wilkins himself admits that in the light of further research his

proposition can be refinede

Coulthard (1977:154) cites one of the earliest published
courses Abbs ¢t ale (1975) in which the language functions that are
recommended to be taught to students are givene These include:
identifying people and places; expressing personal tastes, emotions
moods, and opinionsj giving information; making suggestionsj and

giving advicecs

JebuVan Ek (1985:25,37=9,45=9) gives us a list of seventy
five language functions for the 'Threshold Level'! under the followe
ing six categories: 1) imparting and seeking factual information
2) expressing and finding out intellectual attitude 3) expressing
and finding out emotional attitude 4) expressing and finding out
moral attitude 5) getting things done (suasion) 6) socializinga
Van Ek admits that this list is by no means exhaustive and adds
that it is unlikely that one can draw up a complete liste Further,

he says that at higher levels more functions will be addeds

GeS,Hughes (1981:9-11) provides us with a list of language
functions related to classroom management grouped under key

headings and expressed in terms of what the teacher should be able
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to doe He says that the headings arc suggestive only but they may
be useful to Teacher Training Institutes in the preparation of

syllabuses aimed at teaching classroom competenccs

The language functions Hughes identifics appear to be more
relevant to this thesis because they refer directly to the classroom

language of L2 teacherse So, his map of the functions is summarized

as follows:

-1« Giving instructions (instruct, control pupils'
behaviour)
A. ORCANI ZATI ON ={ 2, Sequencing (sequence lesson, check, introduce)
3 Supervision (direct attention, warn)
“1e LAsking questions (on specific tasks and froely)
Be INTERROGATE ON -{ :
2¢ Replying to quostions (confirm verbally, give
feedback in drills)
1+ Metalanguage (define, paraphrase, summarize,
Ce RPMAﬂON - instruct for excercises)
‘ 2¢ Reference (give factual information, comment )
~1e Affective attitude (express anger, interest,
Do INTERACTION ~ appreciation, ctce)
2. social ritual (express grectings, apologics,

thanks, ctce)

Sincleir and Brazil (1982:22), in dealing with *Teacher Talk',
point out that classroom activities make different selections from
the possible kinds of language functionse They summarize the various
language functions teachers use in the classroom into four classes

as follows:
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1e telling things to pupils: this includes giving information,
describing things, explaining process, demonstrating experiments and
effectse

2e¢ goetting pupils to do things: includes ordering them,
instructing them‘in how to do things, and organizing the teaching=
learning process;

3. getting pupils to say things: includes questioning and
probing for answers, stimulating various kinds of talk, involving
pupils by getting them to commit themsclves,

4o evaluating things that pupils do, i.ce acknowledging their
responses and giving them indications of thelr progress and

achiecvementse

Sinclair generalizes that most of the time the teacherts
activity in the EFL classroom is verbal and falls within one or

more of the types 1~4 mentioned aboves

While the three macro=functions of Halliday can embrace 2ll
other classes suggested by the other languagec experts including
the functions identified by this researcher, the functions of class-
room language identified by Hughes (1981) and Sinclair (1982)
provide us with a more specific classification of functions closely
related to the ones identified in this studys What is not clearly
known in Sinclair!s classification is whether he has completely
ignored the functions of checking, framing and focusing or

included them in the third and first classes respectivelys.

To provide a comparative view of the various clagsifications
of the language functions identified by the above mentioned

language cxperts the language functions are shown in Table 1o
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The purpose of this comparison is to enable us to see whether the
functions identified in this study arc completely unrelated and new
or just similar in any way. However, as indicated earlicr, the major
concern of this study is limited to finding out the kind of language
functions used by junior sccondary school teachers of English and
not to make a comparative analysis of the classifications of the

language functions,

Table = 1

A comparison of the language functions
identificd by the above mentioned cxperts

@
T

g -

g Functions concerned{ Functions Functions Tdentified by
with informing concerned with{ concerned with
asking Qs A ving command L
Statcment Question Command Sinclair end
Inform Elicit & Check|Direct Coulthard(1975)
Instrumental, InterjHeuristic Regulatory He.11iday( 973/5)

active, Personal,
Imaginative, Informi
atives —

Judgement and evalusjRational inquiq Suasion Wi lkins (1976)
ation, Argument, Per{ry and exposis|
sonal cmotion,Emot~ |tion.

ive relation.

1
Imparting informe ° | Secking inform{ Suasion iVa.n %(1975/85)
ation, Expressing ation, Finding
intellectual, emoss’ {out intellecte

tional and moral ual, emotional
attitudes;Socialize | and moral
inge attitudese

Tdentifying people |Identifying |laking sugges={Abbs ot al.(! 75)
and places, Expresss people and tions, Civing |as cited by

ing tastes and emo= |placess advicee Soulthara(1977)
tions, Making sugges
tiong, Giving advice . ;
Sequence, Explein, {Interrcgate |Instruct, {Hughes (1981)
" nteracts SUpETrVisce '

Inforn students and Get studonts to|Get students o Sinclair(1982)
evaluate thelr worke! say thingss [do things. |
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It can be scen from Table=1 that in general giving or passing
information holds the largest amount of time of the functions which
language is meant to scrvee However, whether this holds true for the
classroom language of the teachers in this corpus is something that

must be confirmed from the results of the analysiss

2é¢4 Works on Classroom language and Interaction

Since the middle of the first half of the 20th century; there
has been a growing interest in what goes on in the classroom
specially between the teacher and his studentse Consequently; a lot
of research has been conduted to systematically analyse teachers

student interaction in the classrooms

ReB.Hicks (1983) divides all classroom studies on the basis
of whether they are descriptive or have a strong correcitive purpose
arising out of the description and according to the unit of analysis

useds Table=2 shows the divisionse

Table = 2

Studies of Classroom Language

?Time based categoriesilinguistically based categories
R

Wragg Sinclair and Coulthard,
Descriptive

Bellack, Fanselow

Flanders Barnes
Crrective
Moskowitz Stubbs

Let us now briefly review these studiese
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2e4e1 Flanders Time=based Anal;gis

Flanders! system of analysis has its origin in education
rather than linguistics and is morc concerned with describing what

is happening in the classroom in order ‘to improve on ite

The system is based on a three=second time intervale The
observer who is using this system divides the lesson into threce
second intervals and classifies each three seconds according to the
ten categories shown in Table-3s The obscrver can analyse the lesson
as 1t happense. Seven of the categories refer to the teacher while
two of them concern the student. The last one refers to the

condition of silence and confusion.

The system is evaluative rather than descriptive and hence it
is useful in cvaluating the teaching performance from the view point

of the teacher's classroom bechaviours

Table = 3

Flanders' Ten Categories

1. accept feeling
TRACHER 2¢ praise or encourage
3, accept or use idea of pupils

4 ask questions

TALK 5e lecturing
6e giving directions
Te critisizing or justifying

authority
PUPLL 8e pupil response
TALK 9¢ pupil initiation
ST LENCE 1ds-8llence and confusion

(Flanders, 1970:34)
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Flanders' system has been used by many researchers and some
have made modifications to it (for example, Wragg, 1970 and Moskowitz
1976)e 1t has also beon critisized for its shortcomings; for cxample
it is not related to linguistic structurec as it is based on the unit
of time and it ignores the content of the lessone Therefore, due to
lack of this linguistic measurc the researcher has found it

inappropriate to his studys.

2./ <141 Wragg- (1970) and Moskowitz (1976) /2s cited by Hicks (1983)/

Both Wragg (1970) and Moskowitz (1976) have used Flanders!
system in the second language classroom, Wragg with a descriptive
aim doubles up the categorics except silence to classify whether the

unit is in the target language or first languagee.

Moskowitz compares the besf teacherrwith other teachers and
isolates some form of product process in teaching styles. She disé:
tinguishes between first and target language use and introduces more
categories like jokes, and subdivides questions, lecturing and

critisism,

2¢442 linguistic=basel Studics

244241 Barnos (1969): His study focuses on how much the questions
asked by the teachar help to enhance the participation of students
and their conceptual developments He classifies questions accorde=
ing to whether they are factwal, open, social or reasoning, and
according to the amount of student participation they encouragce

He critisizes teachers for asking a limited range of questions and
for limiting students' potential contribution because of their pre=

conceived answerss He also discusses the skills teachers need in
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the classroom,

2ol e8.2 Stubbs (1976): He focuses on the language of controle He

outlines eight language functions: attracting and showing attentiony
controlling the amount of speech, checking or confirming under=—
standing, summarizing, defining, simplifying, editing what is said,
and correcting and specifying topicse. He explains that one
uttcrance may involve more than onc of the functions at the same
times These functions provide a useful way of examining how a

teacher controls and manipulates classroom interaction.

While the works of Barnes and Stubbs have mainly corrective
purposes the works of Bellack (1966), Sinclair and Coulthard (1975)

and Fanselow (1987) have primarily descriptive aims,

24442 .3 Bellack et ale(1966): At first their analysis was designed

for cducational aimse But it also provides a functional and
structural analysise It presents a heirarchical structure for
lessons with four units: the game, the subw-game, the cycle, and
the moves The move is of four types: soliciting, responding,
structuring, and reacting, each of which has a different discourse
function. These moves are briefly described belows

1e Structuring moves: serve the pedagogical function of

setting the context for subsequent behaviour by either launching
or holting = excluding interaction between students and teacherse

2o Soliciting moves: are designed to elicit a verbal response

to encourage pupils to attend to the lesson or to elicit a physical
response.

3. Responding moves: maintain a reciprocal relationship to

soliciting moves and occur only in relation to thems



23

4+ Reacting moves: serve to modify or expand or rate positive

ly or negatively what has been said during the responding movese

Moves which deseribe the verbal behaviour of both teachers and
students are said to occur in classroom discourse in certain cyclic
patterns or combinations which are designated 'Teaching Cycles®'s
Bellack et al, say that any typical teaching cycle consists of a
teacher solicitation followed by a pupil response which in turn is
followed by the teacher's reaction to the responding move, Table=4

ghows the ratio of the distribution of the pedagogical movess

Table = 4

The Ratio of the Distribution of the Pedagogical Moves

Pedagogi cal % of moves by { % of moves by
moves " the teacher the student
Structuring 66 12
Soliciting 86 14
Respondirg 12 : 88
Reacting : 81 19

The teacher's moves are mainly soliciting and reagting.
Bellack found out that 48.6% is soliciting, 39.2% is reacting, TeT%
is structuring, and 5 5% is responding move. Students! most
frequent move is the responding moves The involvement of ytudents
in the various moves are: 11+3% in soliciting, 65¢4% in responding,

148% in structuring, 15.1% in reacting, and 6.4% is not codables

2¢4 w244 Sinclair and Coulthard (1975): They developed their owa

system in which they attempted to keep their analysis purely

linguistic by avoiding the pedegbgical categories of earlier systems.
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They use a rank scale similar to Bellack's unit of analysis, the
moves At first they started with two ranks, utterance and exchange.
Utterance is defined as everyshing said by one speaker before
another began to speak while exchange refers to two or more utter~.

ances.

The ranks consist of: the lesson, the transaction, the
exchange, the move, and the acte Move is defined as the smallest
frece unit although it has a structure in terms of actse. They say
that acts and moves in discourse are similar to morphemes and words
in grammar. Discourse acts are defined as typically one free clause

plus one subordinate clause.

These five ranks of discourse are compared to units of none
linguistic organization consisting of the course, the period, and
the topic on one side and the unit of grammar on the other (the
sentence, clause, group, word, and morpheme). However, they
indicate that there is no ore to one correspondence between these

levelge Table = 5 shows the correspondence of the levels,

Table = 5

A comparison of levels and ranks

LEVELS AND RANKS

Nonelinguistic orga. Discourse Grammar
Course
Period Lesson e
Topic Transaction ——
Exchange —
Move Sentence
—— ict Clause
B Group
e Word
e e Morpheme
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Some researchers who have used this system have modified it
to suit their aims. For example, Hicks (1983) critisizes it for its
shortcomings that led to his modificatione He says that adopting
the five ranks highly complicates any comparative analysis with
linguistic errors and communication breakdownse In addition, it
complicates the two functions of direct and elicit in connection
with verbal and non=verbal responses, Hicks further cites other
shortcomings as welle. Yet, he confirms that the system is an

objective way for describing langnage skills used in the clagsrooms

2444205 JoF.Fanselow (1987): With the aim of generating and

exploring alternatives in language teaching Fanselow found it

useful to use an observation systems, He believes that an observation
system helps to discover rules, generate alternatives, and see the
extent to which rules that are broken by the speaker raise

questions about his preconceived notionss

The system of observetion that Fanselow devised is known as
'FOCUS', FOCUS is an acronym for 'Foci for Observing Communications
Used in Settings'e It is used to describe both linguistic and none
linguistic communications that take place in classrooms and outside
classroomse The system helps to clarify actual communications that
occur in the classroom and it is designed to be used to code

communications in both teaching and non=tcaching setiings.

FOCUS contains categories to note five different character=—
istics of communicationse The first two characteristics = the
souroe/target and move type answer the question 'What is being done?’
while the other three, ie.e. the medium, the use, and the content

help to answer the question 'How is it being done?'. These five
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characteristics of communications are briefly described as follows,

1s The Source/Target of communications: refers to both the

teacher and the student in and out of classroomse Teacher refers to

both a person who is paid to teach and who assumes that role in any
situation, Student refers to one attends to a teacher as well as to
peer or equale For the category of communications coming from
noises, labels on cars, or road signs, and books, etce the term
tOther! is useds

2« The Move types refers to the purpose of communications and

is of four typese

i) Structuring moves: refer to announcements of what we are

going b do or have dones

ii) Soliciting moves: refer to the setting of tasks by
asking questions, issuing commands, or making requestse

iii) Responding moves: refer to replying to solicitse

iv) Reacting moves: refer to the comments that are made by a

speakerse

Fanselow comments that although the four move types cover
most of what have been considered important in observing in clagse
room, they do nct cover all possibilities. So, he adds a fifth one
kncwn as 'Bearing moves! to rofer to idiosyncratic communications
that many teachers make while tcachinge For example, some people
shake change in their pockets as they teach or listen in a
conversatione Others scratch their heads, smoke or constantly

touch their carss

Fanselow suggests that if one finds the move too small a
unit of analysis for the entire description of communications,

larger units can be usede One of the ways to look at a unit
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larger than the individual move is to look at cycles of moves and
sequences of cycless, 4 teaching cyele is defined as a series of
moves beginning with a structuring or soliciting move that is not
preceded by a structuring moves It ends with the move before a new
structuring or a new soliciting move that is not preceded by a new
structuring movee Once the cycle is identified, the sequence of
cycle types can be described together with the source and target
of the cycles and sequence of cyclesa

3s The Mediums refers to the means of communicationse
Fanselow places it in one of four major categories = linguistic,
non=linguistic, paralinguistic, and silencce These arc again sube

divided into 'aural[oral, visual, and other'mediums.

4e The Use: rcfers to how the mediums are used to communicate
contente Different uses of mediums are easily made by noting
whether the mediums are taken in or producede

5¢ The Content: refers to the message communicated by the
medium vsed in different wayse Fanselow identifies three major
categories of content. These are: life, procedure, and study, 1ifd
includes expressions of personal feelings, personal information,
greetings, leave~taking, polite expressions, general knowledge, ectce
‘Procedurd* refers to language used in calling the roll, discioline
students, give directions, or give a rationale for particular
exercises.'Study'concerns the condition where the target language
is being communicated as an area of study — as information sst

apart and studied, tested, or practised for iis own sakes

Fanselow mentions the works of Bellack et als (196€) as having
served as a basis to develop FOCUS and he acknowledges that the move

and source in particular are directly borrowed from them,



The five characteristics of communications are summarized

in Table - 6,

Table = 6

The five characteristics of communications

What is being done? How is it being done?
Source/ Tafget?M ove type|] Medium Use Content
attend

teacher linguistic life

structure characterize

solicit liﬁgl{ﬁ-s'bi c{ present procedurec
student para - rclate

linguistic

respond reproduce

react silence e study
other : set

(Fenselow, 1987:42)

2¢5 Error fnalysis = A Brief Revicw

2:5¢1 Introduction

The study of learncrs! language with cmphasis on their
errors has a comparatively long history in linguisticse Teachers
have alweys been conccrned with errors their studonts make and

with finding causcs for theme

Hicks (1 983) indicates +that major studies concerned with
errors have two main purposes: 1) remedial, isce a description of
learners! eorrors can be used as 2 basis for teaching them how to
eradicate the errors and to providc more efficient teaching

materials to avoid the more practicable ones; 2) psycholinguistic,
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ieses a study of learners' errors will give insight into language
learning process which may be cequally rclevent to language

acquisitions

2e5¢2 Importance of Errors

Dulay et ale (1982) point out that studying learners' errors
serves two major purposes: 1) crrors provide data from which
inferences about the nature of language learning process can be
madej 2) errors indicate to teachers and curriculum developers
which part of the target language students find difficult to
produce correctly and which error types detract most from a
learner's ability to communicate effectivelye P.Corder (1981) adds
that errors for the learner are a way he has of testing his hypom

thesis about the nature of the target language he is lecarninge

This is what makes it nccessary almost for any classroom
language rescarch particularly those with corrective aims to give -
due consideration to errorse The aim of this study in giving
attention to errors by way of dealing with language functions can

thus be clearly understood from the above mentioned basic pointse

2453 Causes of Errors

In order to be able to prescribe corrective measures for
errors it is important to know why errors occurs Corder (1981)
stresses thet an understanding or explanation of errors is
essential for improving the learner's languages So, the major

causes of errors are briefly outlined belowes

2e5e351 First language interference: The view that learners' errors
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result from first language interfercncc with learners' attempts
to learn new linguistic behaviour is based on the theory of
contrastive analysis which developed out of the behaviourist view
of learning (James, 1980:11-25; Dulay et als,, 1982:96~-117)s The
whole idea is based on the hypothesis that prior learning affects
subsequent learnings In this study, all the sample teachers being
non=-native speakers, a high degree of first languege interference

in their language is not wrong to cxpecte

2e5e32 Intralingual or Overgeneralization: This covers instances

where the learner creates deviant structures on the basis of his
experience of other structures in the target languagee. Richards
(1974) cxplains that overgencralization reflects the general
characteristic of learning such as faulty generalization,
incomplete application of rules, and failure to learn conditions

under which rules applys

245633 Universal rules: E.Tarone (1978) explains that there are

certain universal patterns underlying all languagese She further
says that the target language may have sophisticated basic features
but the learner will be induced into error by reducing or simplifjyws

ing the language to the basic universal patternse.

245¢3 ¢4 Strategy of simplification: Widdowson (1978) reduces

Richards' and Taronc's ideas into what he calls 'Strategy of
simplification's This is a sitrategy which the learner uses at any
stage of his learning to simplify his language so as to communiocates
Widdowson says that when the learner finds that the taught rules
(rules of usage) are too complex for him to usc in a given

conversational situation, he will fall back on generalized rules
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in order to facilitate communicaticns

245635 Strategics of communication: PeCorder (1981) gives a worke

ing definition of thesc saying thet they are systematic techniques
employed by a speaker to oxpress his meaning when faced with
difficultys Diffioculty refers to the inadequate command of the
langvage used in the interactions Corder clarifies that whon the
lecarner faces a difficult situation in which his linguistic
resources do not permit him to cxpress his ideas fully, he can
cither tailor his mcssages to his resources or attempt to increase
his resources to rcalize his communicative intentionse The attempt

to expand his resources usually results in errorses

2456346 The monitor theory: S.Krashen (1981) states that errors

result from the absence of the monitor in a situation wherec the
learner has not acquired but only learned the target languages
Dulay et ale(1982) define the monitor thus: 'It is an internal
mechanism which enables the learner to usc the target language
properly and correctly by making constant reference toc the rules
and patterns he has alrcady learncds'! They point out that whenever
consqious linguigtic processing takeé ﬁlace, the learner is said
to be using the monitor, For example, when a learner performs 2
drill that requires conscious attention to form or when he
memorizes a dialogue, conscious processing is taking place and

the monitor is being used,

Krashen (1981 and 1987) draws a distinction between the
acquired knowledge and the learned knowledge by saying that a
speaker normally relies on his acquired knowledge, but given the

right circumstances he is able to monitor his output using the
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learned rulese He outlines three constraints on the use of the
monitor: 1) %o be able to refer to the learned system the lcarner
needs time to think about the appropriate rules, In normel
conversation this cannot existj 2) the learner should be concerncd
about the need to be corrcct in stead of thinking about the meaning
of what he wants to say; and 3) the learner should know the rule in
order to apply ite Krashen concludes that all the three conditions
are raely fulfilled, for example, whcn the learner is doing a

grammar test or the teacher is preparing a language lessone

2e5e3¢7 Interlanguage: This describes the condition that prevails

on the way towards acquiring the target language by the learners
It is simply a2 manifestation of the language learning process
through which the learner has to go in order to achieve the target
languages While Sclinker (1972) refers to this system as the
learner's !Interlanguage', P.Corder (1981) calls it the learner's
'Tdiosyncratic Dialect!. Corder says that it is a learning
gtrategy employed by the learner to achieve his goale Researchers
in the field of language lecarning and acquisition explain that a
learner's interlanguage is in a constant state of flux and thus it
is illogical to talk of errors within the interlanguage as they are
only errors in relation to the target 1anguage.Further; it is
observed that the lcarnmer's interlanguage system is a consistent
and logical system and his errors are systematic and symptomatic

of his present level of interlanguagees 4Any study of 1lcarnéras® errors
isy in fact, a study of interlanguage or in the torm used by Corder

(1981) their'transitional dialect!,

As S.N.Srindhar (1981:228) points out, the most central fact
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that any description of interlanguage must account for, according
to Selinker (1972),15 the phenomecnon of fossilizatione This refers
to the condition in which speakers of a particular native language
retain certain linguistic items, rules and the like of their first
language in the target language despite constant training or

exposure to the target languages

However, despite the consistent nature of errors in the
interlanguage system of the learner, inconsistencies can arise as
a result of the use of the monitores As mentioned above, the level
of interlanguage is the learner's acquired systems But on occasions
when the learner monitors his output, some regular errors will be

corrected or not appear at allse

Although it is difficult to say the degree of fossilization
found in the language of the sample teachers in this research, it
is clear that this condition of fossilization is an important
feature of their interlanguage in so far as they are non=native

speakerse

2¢6 The Situation in Great Britain

The development of classroom research in Great Britain was
progressing at a slower rate than it was in Americas One of the
facters that affected the rate of adoption for American ways was
the difference in the relative strength and independence of

social psychology in the two countriese

But despite this, a vast area of research into what happens
in the classroom has been compileds Hicks (1983) cites Galton (1979)

as having listed over a hundred studies in Britain alone to which
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more have been added sincee Most of these studies have beer
conducted in the last twenty yearse But few examples exist of
studies in second language learning classrooms and Long (1980)
lists twenty such studies, cach using a slightly different system
of analysise Of these, few have been indicated as major rescarch
projects (for example, Barnes, 1969 and Wregg, 1971)s A majority
on the other hand, have resulted only in short articles with very
limited conclusions and are one=~off studies which are not easily

accesibles

The most noticeable feature of British classroom research
as indicated by Abdulkadir (1983), ig its neglect by sociologists
of cducations As quoted by Sara Delamont (1976), Rob Walker (1972)
chserves that British sociologists of education have concentrated
attention on the analysis of input and output to different
institutions and assumed to kecep the balance of the educational

processe

2¢7 The Study in Tanzania

In 1983 ReBeHicks made 'A study of the classroom language of
the Tanzanian primary school teachers of English with special
reference to their interactive discourse ability and their

linguistic errors's,

The study is based on a corpus of eleven lessons recorded
and transcribeds Following the analysis the various factors that
affect the classroom language of the teacher and students! under-—
standing of the lessons are given in details From the corpus, 558

errors in a body of 1529 exchanges are identified and put under
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28 categoriess Of these errors, 66 arc errors in preposition which

occupy the biggest frequencye

In discussing the importance of measuring the influence of
errors on exchanges, Hicks says that the function of giving
information brings about a big number of errors. He further remarksi

see if, however, these are all minor errors
and elicitation gives rise to fewer errors
overall but more errors affecting communic-
ation; then it would be' the latter function
that needs trainings So, having a way of
measuring error gravity with some objectivity
is essntial(p, 167)e

It is shown in the analysis of the results of the corpus
that the greatest proportion of serious errors are very cleary
found in the exchanges concerned with giving information and
explaining or simplifying meaninge This is expected to be true of
the findings in this studye. Thus, it can be concluded that the
teachers linguistic inadequacies are most inhibiting in these
exchangese In contrast, the greatest number of minor errors,
especially predictable errors, occur in exchanges concerned with

routine formulaic expressions and this is where a marked fossilize

ation of interlanguage can be obsecrveds

Hicks concludes by recommending that: 1) a formal syllabus
based on terminal language need specifying structure and functions
should be set; 2) the teacher training programme should aim at

improving the model of language given by the teachers

2.8 Studies Made on BEthiopian Junior Secondary School

The main reason why students learn English in Ethiopian

schools is to be able to use it as 2 medium of instruction. In



36

Ethiopia, English is taught as a subject in elementary schools
(grades 3=6) and suddenly becomes a medium of instruction in the

junior secondary school level(which begins from grade T)e

The transition ffom Amharic to English has a serious problems
Stanley (1970 memeo) tells us that in Ethiopia English language
transition problems have been recognized and are being dealt with
by language expertse However, due to lack of funds and similar
other problems a resolution of the prevailing problems is still

some way offs

John Stoddart (1986), in his rcport for the Ministry of
Bducation, 'The use and study of English in Ethiopisf schools!,
writes that the inadequate knowledge of English of students in the
secondary schools does not enable them to learn other subjects
through ite. Because of their poor English, students can neither

understand what they hear or read in English,

In 1981 workshop concerning English language teaching
problems in Ethiopia, which was held in Addis Ababa, the
participants pointed out that most of the Ethiopian teachers used
the vernacular in stead of English as a medium of instruction in
the junior secondary schoolgs Taffesse Geleta (1988 MA. thesis)
in his research on the use of the vernacular in English classes,
supports the above views Some do this because they find that their
students cannot understand lessons in Englishe Others do this
because they themselves have no confidence in their knowledge and

command of English,

Although not supported by statistical evidence, Tsegaye

Shanko (1980), in a seminar on 'language and Education' conduted
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at Addis Ababa University, says that students in the junior and
senior secondary schools are unable to study through the English
medium for which reason maxy faile Dendir Densamo (1981) similarly

states students' inability to learn through Englishe

Tewolde Gebre Yolennes (1988), in his study on the listening
abilities of grade seven E'thiopian students, found it necessary to
base his study on the investigation of the teachers! classroom
language, particulariy the language functions used by the teacherse
Although his invesiigation of language functions does not involve
the English languaze tea.oher.s, it is nonectheless relevant to this
gtudy in so far as it deals with the English language of the
tcachere Based on Sinclair and Coulthard's system of analysis of
1975, Tewolde kas identified five types of exchange within the
steges of the lessone These are inform, elicit, direct, check, and
botnAaTys The ccaniisl of the mbuiy show that ofl the vartous
functions he s identified, 'definition' within informs is the
most frequents Inform exchanges.are, on the whole, the most

frequent of all the exchanges he has identified.

On the besis of his findings Tewolde concludes that the
teachers! langwge is full of errors and unsatisfactory and he
recommends thai further training should Ve given to the teachers

in the language of the classrooms

This researcher highly values the recommendation given by
Tewoldes But h» strongly recommends that before plunging into
setting training courses and remedial progr&rmes, a deeper
investigation covering a wider range of the language of the classw

room must be wmdertaken, This study is one among many with such aimse



Chapter Three

3. Plan of the Study

3e1 Selection of Schools

For this study, of the forty seven junior secondary schools
found in Arssi administrative region, Asella area schools have been
selected by purposive sampling rgther than by random samplinge This
is because the schools outside of Asella area are not easily
accessible due to transportation difficulties = a factor which
would have made regular observation which must be carried out by
the researcher before the tape~recording impossible, In other words
since the researcher had to visit a selected school repeatedly to
establish normal rapport with the teachers, it would have been very
hard to do so if the schools had been in the remote parts of the

region.

On the other hand, of the 47 schools found in the region,
6348% of them, iees 30 are located in Asella area. This means the
exclusion of the other schools does not over—affect the aim and

findings and results of the study.

Then, of the 30 schools, 4 were selected by random samplings
The 4 junior secondary schools are: Asella, Chilalo, Gonde, and

Tteyas

3e¢2 Selection of Teachers

In the selected four schools there are 12 teachers assigned
to teach English, After graduating from the various Teacher Training
Institutes, these teachers went through three summers of in-service
training in English in the Teacher Training College of Kotebe, Addis

Ababae Their present level as recorded in the Asella area education
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office register of the current year, is equivalent to mne full
academic year of college educatione. But of these 12 teachers, 2
have an educational level equivalent to two yéars of college. S0
they have been excluded automatically as they do not fit inbo the
homogeneous oneness of the rest of the teacherses These teachers had
all studied English for eleven years including six years of English
medium cducations Besides, they have served as teachers of English
for more than ten years. So, more or less they have a homogeneous

language backgrounds

Of these 10 teachers (2 have already been excluded) 8 have
been selected by random sampling for the study. Table = 7 shows the

number of teachers selected from each schoole

Teble = T

Number of teachers selected for the study

NAME OF SCHOOL NO. OF TEACHERS NO. OF TEACHERS
FOUND(TOTAL) SELECTED
Asella 4(1 excluded) 3
Chilalo 3 2
Gonde 2 1
I teya 3(1exeluded) | 2
TOTAL 12 8

3¢3 Establishing Rapport with Teachers

Before taking the final recording of the lessons, these
teachers were observed by the researcher for more than three weeks
while they were teaching Englishe The main objective of the

observation was to develop a reasonably good rapport with the
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teachers and students so that normal classroom behaviour could
continue to prevail despite the presence of the researcher. Each
time the researcher went into the classes he placed the recording
equipment on the table in front of the students and pretended to
record the lessone It was not long before they got used to the

intruders and hardly noticed their presence afterwards,

Thus any unnatural tension was reduced as far as possible.
To further obviate teachers' and students'! uneasiness the aim of
the recording was clearly explained to them. The teachers thus lknew
that the lessons recorded would not be used for assessing their

teaching or deciding their promotion in jobs,

344 Eguipment Used in Recording

In order to record the lessons an RX=1490 model National
Panasonic tape recorder with an internal microphone was used. All
the lessons were recorded on C=60 tapes. It was nccessary to usec a
medium size tape recorder as any elaborate equipment would have
been impracticables Since the classrooms had no electricity, a 1¢5v

dry cell batteries were used throughout the recordinge.

3¢5 Recording of Lessons

The actual recording was made only after making sure that the
teachers' and students' feeling of uneasiness and nevousness had

been eliminated and after the establishment of good rapportes

The tape recorder was always placed at the front of the class
This positioning resulted in some students! utterances being very
faint or lost altogether and very occasionally the teacher's

utterances being lost if made from the back of the classe However,
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only a small proportion of the uttcrances are affected as the

teachers do most of their tecaching from the front of the classe

As C=60 tapes were used, no rccording is more than thirty
minutese The last few minutes of the lesson are not recordede This
in no casc amounts to morc than a few minutes and the fact that the
actual teaching duration didn‘t exceed thirty minutes more than

compensated for this losse

There is some amount of background noise on the tape, for
example, bell ringing, children clapping and answering in chorus
in the other rooms, people passing by outside the classroom,
students! coughing, and chairs scraping. However, these are no more
than the normal background noises of the classroom and, in fact, a
considerable amount of noise has been filtered out by the recording

cquipment e

3¢6 Analysing the Recorded Lessons

To fulfil the objectives of this study; that is; to be able
t0 identify the language functions most commonly used by the
teachers in the lessons recorded and also to look for errors that
occur in the functions, the lessons are analysed based on the system
of analysis developed by Sinclair and Coulthard (1975)« The system
of analysis has been adopted by the researcher with slight

modificationss

3ebe1 Sinclair and Coulthard!s System of Analysis

Sinclair and Coulthard analysed their texts on the basis of
a rank scale system consisting of five units: lesson, transaction,

exchange, move, and acte Table=8 shows the chain=like relationship
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of the levels and the various functional categories through which

the levels are realizeds

Table - 8

Discourse Ranks

i

LEVELS OF DISCOURSE ' FUNCTIONAL CATHZORLES

Lesson Lesson
Transaction Informing, Directing, Eliciting
Exchange Free: Direct, Elicit, Inform; Check

Bound: Reinitiate, Repeat, Listing

Move Opening, Answering, Follow=up

Lct Marker, Starter, Elicitation, Check,"
Directive, Informative, Prompt, Clue,
Cue, Bid, Nomination, Acknowledge, Reply,
Comment, Accept, Evaluate, Silent stress,
Meta-statement, Conclusion, Loop, Aside

!

(Sinclair and Coulthard, 1975:25-60)

Sinclair and Coulthard define the ranks as follows:
1« The lesson: is the highest unit of classroom discourse
consisting of one or more transactions (S &C P.23).

2¢ The transaction: is a unit of discourse above the exchange:

Exchanges combine to form transactions, It is related to a change
in topic by a boundary exchange (S &C P.22),

3« The exchange: is a combination of two or more utterancess

An utterance is everything said by one speaker befowe another began
to speak (3 & C,P.21)

4. The move: is the smallest frec unit although it has a
structure in terms of acts (S & CyPe23)s

5. The act: is the unit at the lowest rank of discourse(S&C,R27)
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Sinclair and Coulthard's system of analysis followed an
accepted structural rank system in which the unit above is formed
by one or more units of the rank below it except the last rank =
acts But not all combinations of the units are possibles In the
structure of the sentence, for instance, the accepted order is,
subject=verb=objects But we cannot have the order, object=subject=
verbs Similarly, in an elicit exchange the accepted order of the
uni‘lﬁs of move is, opening=-answering-follow=upe But we cannot have
follow~up-answering=openings It can thus be seen that, at least,

there must be one impossible combination of the unitse

3s662 A Comparison of Sinclair and Coulthard's and the Researcherts
Systems

Table = 9 shows the comparison of the two .systems,
Table = 9

A comparison of discourse ranks

Sinclair and Coulthard's Researcher's system of
system of analysis analysisg

Lesson Lesson
Transaction Transaction
Exchange : Exchange

Free= inform, direct, elicit, Free- inform, direct, elicit,
checke ' checks

Bound= reinitiate, repeat, Bound= re=eclicit
listing
Move Move

opening, answering, followsup opening, followsup
Act Act/Function

As can be seen from Table~9, the researcher has made slight
modifications at the level of exchangees He has put remelicit in stead

of reinitiate and repeats This is to rephrasc and simplify in order
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40 avoid confusions At the level of move, answering is omitted
becauge it is mainly concerned with student¥s language which is

not the aim of this studye

3464247 A Comparison of Analysis st the Lovel of Acts

Tzble = 10 shows the comparison at the level of actse
Table = 10

L @cnparison between Lot and Function

Lot (S & C) { hot/Funotion (Researcher) :
Elicitation : Eliicitation
Directive Dircctive
C heck Check.

Reply Reply

Conclusion Conclusion

Clue Clue

Comment Included under
inform to avoid
confusion between
comment and inform

Starter and Meta= included in inform

statementis

Marker, Cuey; Bid, - omitted beoause

Lcknowledge, react, they don't ocoupy

Silent stress, asides any central place
in the linguistic
output

Loop, Nominate Included in
Fljcitation

Prompt Included in
Directive

Inform Inform classfied into
definition,meta—
explenation,
exampIlification, '
calling attention,
contrast, '
summarization,
introductory informe
ation

4 = o o : s nlis S—
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As can be seen from the table, particularly, in the last six
parts some modifications are madee.

Sineclair and Coulthard discuss the structure of moves in terms
of the linguistic units ~actse But this study is mainly concerned
with the functions of language rather them entirelly the liguistic
structures Neverthcless, in treating linguistic errors by way of
identifying language functior s, the linguistic structurc will be
given due considerations in so far as errors are involved in the

E‘budy .

The various infom‘a.cts classified by the researcher are
briefly explained belowe

1e Definition: Am explanation or statement of what a word or
phrase or sentence meanse

2e Metamaxplanation: Statement expressing structural rules

and their applicatione.

3¢ Examplification: Model scntences or expressions showing

application of structural rules or patternse

4« Calling attention: Expressions or utterances used to

foous students! attention during explanation (i ‘structural ruless
5e Contrast: Comparison made to show differences

6e Summarization: L prescntation of main pointse

Te Introductory informetion: Statement recalling previous

Iesson.

The main reason why more attention has been givem to inform
oexchange here is because as can be acertained from the findings
of the study it is an area where teachers face the most serious
@Afficulty in hendling the functions in the classroom fo:r:r which

reason mosxt of them tend to awoid it as much as possib]ler;
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This analysis as mentioned earlier, is at the level of
exclmnges and the major points in the analysis of the recorded
texts are:

‘e The page is divided into thrce columns: column 1 ~ Text
column 2 = Acta/ Functions; column 3 = Exchangee

2+ Exchange boundaries are marked by single lines and
transaction boundaries by double liness

3 e Non=verbal discourse reactions are represented by NV,

4, Absence of response to an clicitation is represented by NR:

5¢ If a studont makes an opening move , that is, if there is
a student-initiated elicitation exchange, it will be labelled

p=elicite

To give us an idea of how an analysed text looks like here

is an extract from one of the analysed texts in the study.

TEXT 3ACTS/FUNCTI. ONS | EXCHANGE
TYPE
Now | frame Boundary
The next one is about 'What', } focus
'Which'!, and 'Whose!, 1
\
You know 'What! is used for asking Inform

question to get personal(pause)s
No the things the subjcct of the '
thing and we can also get object
when we ask with "What!. With 'Whioh?
we are going to choose things. For
example, if I say, 'Which one do

you want?' or !Which pen do you
want, the rcd one or the bluec one?!

You seec here? (NR) ch Check
I use what? (NR) el Elicit
Whiche O.Ko Whiche evaluate

And 'Whose! is used to ask for explanation Inform

ossessive adjective you knowe

So les try to fill in the words ‘ focus Boundary
in the dashes, I ‘

(see Appendix, I~E)



Chopte Feur

4, Results of the Analysis of the

Language of the Classroom

This chapter will discuss the results of the analysis of the

classroon language of the teachers.

4e1 Typcs of Exchange

The two major levels obscrved in the analysis of the teachers!
classroom ‘anguage are exchanges and functions. The types of
exchanges ‘dentificd within the stages of the lesson are: Inform,
Elicit, Re-elicit, Direct, Chcck, and Boundarye The frequency and
percentage of occurrence of thesc exchanges in the lessons conducted

by the cigh teachcrs is indicated in Table = 11,

Table - 11

Moquency and Pereentage of Ixchanges

| TYPES or FXCEHANGES

__Inforn Flidt/Re-! Direot | Check [Boundery . Total |

! H ] ! . ! 1 i ; .

!F' % ) B ;st P, %: P, % F % |
7| 85816}10 1031 | | 2. 241097 ;100

o)
N

8 $8.61:0 (1711 193 3.2] 9] 9.5]95 1100
LT3 111 17,7 | 80(563 | 20 11401 119 13.4] 12 8.5!142 100
T4 ;6 1128 | 34723 | 11 241 = =t 6112.8! 47 1100
1

S e

!

1023 | 1237405 1o‘ 61 | 5 3201 10, 6411165 [100
T6 4 3,0 109.801 l 14 10.2¢4 e oT 5. 3e7{136 1100 .

-t

17 j 6 15 2 | 887605 | 11, 9¢6 | 5 43} 5! 43 1151100
{1810 . 9.0 15,61:6 | 15 113.5J " 218, 72,111 100
| 6.8 % 652 71,8 | 98 11048 139 * 4.3 57! 6.3 908 100

TOTAL' 62
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As can be scen from Table - 11, the elicit exchanges oooupy
the widest arca within the stages of the lessons given by each of
the eight teacherse They account for 7108% of the total frequency
of all the exchanges. The other four cxchanges combined together
are much less than the elicit exchanges and they account for 28,2%
Thig.clearly shows much of what the English teachers did in the
classroomsj They read the questions in the textbooks to the students
and more frequently than anything elsc they used prompts, loops and
the like to re=elicit unanswered questionss But only rarely did
informs occur before or after elicitss This is a fact which was

also observed by the rescarcher while the lessons were conduteds

In addition, the time taken by cach type of exchange was
measured in scoondse L stop watch was used to measure the time
taken by each type of exchange as it occurrcde Then the scconds
taken by cach exchange in each lesson were addede Silence and
student elicits and responses were disrcgarded as they were nct the
concern of this studye. Table = 12 shows the approximate time taken

hy each type of exchange,

Table - 12

The approximate time taken by ecach typc of exchange
(in seconds)

-+ Inform éElicit/vRe- i Direct . Check i Boundary | Total j

S : %' s | %1 8 i % sjja;s,f%fsé%g

- | = 32545 8‘41;8L57.o-’ 1468 | w . w | 1065] Qa4 | 384,0 ; 100.

= e

21160 181} T725.5162631163.5 140 | 460 i 003 ! 6140} 503 (116445 | 100

25060 2660t 53848156005129:51 134 ' 24a5 1 255 | 20,0] 2611 96243 | 100

55660:5756} 34705:3509} 3165 3e3 | = - 31401 3621 966,0 ) 100

_207e5:31¢1 5150015968 5.0 045 | 4401 0.51 70.0; 841] 861,.5 100

9005118671 35060] T203! 28.51 568 | 360 0eb | 12451 246 ' 484.5 ' 100

1236511467} 573:0] 686131225 1446 445 { 0e5 : 17e5] 2411 841.0 | 100

I}

i | i i ' i
17664012661 400758 5943 62955! 943 '51.55 | 0.8 301.0 4.5 ' 6755.8:100Q '

26Ts5 24451 63205 57e9] 9205 8e5 {11e5] o1 | BTe5! 840 109745 1700
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From Table = 12 it is clear that nearly 60% of the lesson
time was consumed by the elicit exchangese The time taken by the
rest of the exchanges combined is only 40eT%e This finding seems
t0 go in line with Hughes' (1981:34) view that question-asking
takes a large proportion of the teacher's timee Tollefson (1989:6)
similarly says that questions arc one of the commonest types of
utterance§ in ESL classcse He mentions White and Lightbown (1984)
as having discovered in a study that a single ESL teacher asked

427 questions in a 50-minute classe

Only in the lesson of T4 can we see that informs took more
time (57e6%) than elicits (35.9%)e As mentioned carlier, we have
student-initiated exchanges in the lessons of four teachers and

these are very few and scarcely noticeables

The fact that the frequency and percentage of the elicit
exchanges are far greater than the rest and the fact that much of
the lesson time ig devoted to this type of exchange shows that the
method of teaching followed by the teachers is primarily based on
the textbooks which tend to present isolated grammatical items
mostly devoid of contexte This dependency on the presentation of
grammatical items followed by the textbooks relieves the teachers
of the effort to devise a better and a more motivating method of
presenting the items in meaningful contextse. In addition, it also
seemg to save the tcoachers from falling viectims to commiting errors
if they try to usc the language freclys &s could be seen from the
transcribed texts, (see Appendix, I-A to H), the teachers! language
became awfully erroneous and difficult to understand whenever they
tried to evaluate a student response and also to inform before and

after an elicits, So most of the time they would choose to stick to
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reading the questions from the text and to. using:promptsy

loops, and nominates in order to avoid making errors. This is

evident in most of the lessonse Moreover, the rescarcher has

witnessed this during his observatione In fact, this clearly

indicates that the tcachers themselves nced to improve the poor level of

their English language command,

Further, it can be seen from the transcribed lessons how the
teachers remained very carceful throughout their lessons not to
rephrase or simplify or explain the questions whenever the students
failed to answer them, They cither renominated or simply repeated
each word a student responded until they came to the last word in
the answer, But any attempt to indulge into explaining or rephras-
ing was sure to bring about erroneous utterances that were
difficult to understands The following extract is a good example
of this condition.(Seec Appendix I=H),

Ao Number ones When will the Asmara plane arrive arrive? T=elicit

YOS e cvessssvasessssssssssnssssssnssssssssssansasssee nominate

Bo you. whollees(DBUSE)es s s onsssssseasistesenssssinsss p=reply

B. Clear adirg indisama(lmharic mcaning™eke it audible) Re—elicit
Do you kmow when the Lsmara planc (pause)ecssssessss pP=reply

Oty Plane?.........g....a...................o-.......... Remelicit
Plane arrive.-.(pause)...-................-......... p—reply

De  Isti Isti (imheric meaning'again') again please.
plane and Asmara fsmara and planc are the Sameessees Ro=elicit
Do you wheneeeDo you Wheneee(pause)eeesessscssccssse D=reply

This 1s the way an unanswered elicit is dealt with by the
teachers almost alwayse Here the tcacher has ended up in confusing
the matter by trying to rephrase or explain the initial elicit
(Look at text — D),

The duration of time for each recorded lesson as mentioned

carlier is thirty minutes. However, as can be observed from Table-12,
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the number of seconds in each lesson is less than thirty minutes
because the p=elicits and responses and silence are not accountede
To give a summary of the frequency cf the exchanges they arc

put in the order of their frequency in Table = 13,

Table - 13

Types of exchanges in the order of their frequency

i Elicits/Ro= f Directs | Informs i Boundary| Check Total
F H ! .
]

!
| 652 171.8%

T : | | } i ;
| 98,10.8% | 6216.8% | 571643% | 39{4.3%| 908 | 100%

A summary of the frequency of the cxchanges in terma of time
is shown in Tablc = 14 according to the crder of the amount of time

taken by cach exchanges

Table = 14

Exchanges in the order of the number of seconds

3 {
H

Typeb-of exchanges Number of seconds ! Percentage
E1i i ta/Re~ | 4007.8 5943%
e _q#
Informs 176640 2661%
Directs : 62965 943%
Boundary 301.0 4.5%
Total 675548 | 100%

4elel Types of Elicits

Six types of elicits can be observed in the analysis of the
teachers! language of the classrooms But we have also a seventh

group of clicits which is rather difficult to identify with the other



52

six. However, since the utterances in this group have the purpcse
of eliciting responses from students, they are classified under
"Miscellancous', 'Miscellaneous includes nominating, prompting,
looping, giving clues, and statemenis and directs serving the
function of elicitinge Table ~ 15 shows the types and frequency of

the clicits identified in the classroom language of the tceacherse

Table = 15

Types and frequency if elicits

WEe Yes/No Buestions! Matoh

Questions| Ques= Ln'ith 1 Ques=—
tions ] Ttonati tiong

Fill-Rewwrite Miscel=| Total

in the| Ques— jlaneous
iblanks | tions Q8a

e e e+

!

F! 4% irl % F'%Fi%!FM,FsiF% F ! %
40715 15,90 1] 1a2d =1 = {7i8e2!=1 = i68l80,0} 851100

5] 86615 186! 2013769} =] = lci= =] = [26]44,81 58 | 100

1011265 =1 = 138347651 =! = ol =} =~ :32040,0 80 j100

‘.._1 o

6117e6! 1 12e9] =1 = | 712046; =l = 11 ~ |2058,8; 34100

322640 3_}204 18 1461111 849 5141115 11242 | 393167 i 123 1100

1511348 41347 34'3161] =] = | = = | = = : 56|5144 1109 | 100
30§3461{13 (14681 17119631 =! = ! af = ! =! o | 28[31,81 88 ] 100

30140001 =| = | 14}18.7) ~i = ! =i = { =] = ! 3114143] 75100

132!2042131 " 4.81124%2241118 ' 2,811211,8 15! 2.3!300146,0 ! 652 | 100

As can be observed in Table =~ 15, the highest tiember of
elicits come under what we have called ™Miscellaneous's 80(26.7%)
of these "Miscellaneous questions are initial elicits while 220
(T3e3%) are re~elicitse The teachers found these easler to
manipulate than the others because they didn't require the know=

ledge of grammar ruleses They involved the use of only single items
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such as yes, another, again, ah spoken with a falling intonation,
very short ﬁtteranoes which served in prompting students to respond
for examplé, say it or say it agein, repetition of a word or part
of a student's response with a falling intonation, nominations and
non=verbal initiationse From the observation made by the researcher
and from the investigation of the recorded lessons it was evident
that this way of asking questions, ie.ce nominating or prompting,
looping or using non=verbal initiations, etc. were the easiest and
the teachers frequently used them because they didn't demand the
construction of long sentences or full scntences which would have
called for the use of cérrect tensce, word order ctce In addition,
they scem to be morec used to initiating or continuing the classroom

discourse through this type of elicitation rather than otherse

The second highest nimber of elicits was that of questions
marked with rising intonatione These questions cover 22.1% of the °
total frequencye These also didn't require the knowledge of
grammar eithere That was why six of the teachers found them easier
to manipulate just as they did the oncs mentioned aboves These
questions mostly demanded the repetition of a word or ohrase of

the pupil's response or a statement said with a rising intonations

Wh=questions covered 20.2% of the frequency of eclicits and - .
they are the third higheste These include the questions taken - -
directly from the toxtbookss Although Wh=questions require the use
of oorrect tense, word order, subject=~verb agreement, etce; it was
observed that whenever the teachers wanted to expand original
questions or rephrase them or simplify them, they preferred to
use Wh=questionsj and cach time they used them they committed

errors of various typese The most common feature observed by the
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researcher in Wh=questions of these teachers was that the Wheword
often occurred at the end of the questione The following examples
are taken from the recorded lessonss,

- In stead of very you put what? (See Appendix I-E)

~ Indirect answer will be what? (Sec Appendix I-G)

~ The answer should be what? (See Appendix T-H)

— Reach on time means what? (Sec Appendix I-=C)

Yes/No questions come next to Whequestions and they cover
4 +8% of the elicitse While two of the teachers completely avoided -
them, the rest altogether used 31 such questionse Thesc questions are
mostly restricted to questions beginning with the auxiliaries
'is and can' (for example, 'Isn't 1it? Can you say?')e This was
not because such questions were unnccessary but it was because
these questions required the knowledge of the rules of grammar
such as subject~verb agreement, word ordecr, and tensc = a knowe

ledge which the teachers werc not sure of havinge

The last threc, isee Matching (268(5), Fill-in the dashes
(148%), and Re~writing or Transforming (243%) are questions that
directly come from the textbooks. These and some Wh—questions are
the major soureses of the numerous re—oligits‘that have resulted
from the failurc on the part of the students to respond correctly

to initial elicits and teachers! repair strategiese

As regards types of questions, thhes.(1931:34-5) roughly

divides the types of questions L2 teachers ask into twn: 1)
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what he calls 'lLanguage questions and Comprehension questions's In
the second type he has 'Lesson progress questions and Opinion and
Refercnce questions'e Of this four, 'Language questions' are the
most frequent and major questions that we find in the classroom
language of the eight teacherse If we look at the example provided
by Hughes, we will find that almost all the questions asked by these
teachers are nearly like thate
Here is an cxample: What is the past tense of 'to sing!?

Is this right?

What is the answer to number six?

Lelelel Flicits and Reeelicits

Because of the high frequency elicits occupy in general
(4ece T18%) in the classroom language of the teachers, it has
been found appropriate to divide elicits into 'Initial elicits?! and
"Re—elicits' in order to see how many of them are fresh questions

and how many are repetitionse

Table = 16

Frequency and percentage of Initial elicits and Re—elicits

i f T2 n lm i 76 17 T8 | Total |
| : | : i i : ' i !
| i fpig rigirla lrlglrlg ple g 17| 4!
{ : ! ! i :

‘Initial: o ! : |

_elicits?18)21.2] 2644.48/30{37¢5 20158,8| 6915641i 60!55+0]3614049|36]4840!295]4502
i Re— | ; i § 3 ! ’
' elicits! 67! 7881 32i 5562, 50162451 14 {4162 54 /:-3.0' 4914560521591 39]5240;357] 54 68
) : { { ; ,
| ; e i i ! i i
 Total 185' 1346 58: 849 80:12.3 34! 5.21123118¢H 109! 16,7/ 8811345 75! 115 6521100 .

From Table = 16 it can be observed that of the 652 elicits



295 (4562%) are Initial clicits while 357 (54.8%) are Re—elicits

or repetitionsa. Except for three teachers (iees T4,

T5, and T6)

all the rest used more Re=elicits than Tnitial elicitse To provide

a clearer view of this condition Initial elicits and Re—elicits

are treated sceparately belowe

LeTlele

Te1

Initial Elicits (Fresh Questions)

T™wo major sources of Initial elicits can be observed in the

analysis of the teachers' language of the classroome These are

teachers' own questions and questions directly taken from the

textbookss Table —~ 17 shows the types and frequency of both

categories of ITnitial elicitse

Types and frequency of Initial elicits or Text/Teacher~

Table - 17

based questions

i : i RLSING MATCH FILL~ {. RE~ 'MISCEL~
! WH-Qs. Yes/NofINTON. | Qs. {IN WRLTE | LANFOUS | TOTAL
é : ' ; i i ! ) %
(nlg |pidlrid plalwlglplalplg |5 | 4
TEACHER P !
Qse ' T4125,1112{441{54!118¢3} =] = | =} =] = = 10012741 1220 | /a6
TEXTBOOK ! i
Ose 1 3001002} =} = = 11816211204 19 5] = = | 75 294
: | : o s : ,
'OTAL  $104!35431 120441 54118,3118. 641" 12' 2,1 15! 5.1/ 80' 27.1 | 295 | 100

As can be seen from Table = 17 teachers's own questions

which account for 74.6% of Initial eliclts, are much greater than

the questions from the textbooks, which account for only 25e4% of

these elicitse Of the 220 questions of the teachers 36.4% are

qgquestions which have been categorized under one group as

Miscellaneous' since they cannot be included in any one of the




other types of elicits that have been identified. These are
nominates which account for 9,1%, prompts and clues which account
for 20.9%, and statements and directs serving the purpose of the
function of eliciting which account for 6e4%. Here are some
examples of such elicitss
~ Twenty four. Question eight-—nominating to elicit
She polish her.oo(pause)....,p—reply
(See Appendix I-ﬂ)
- All right let us change into as the same

O O OO000 G060 66000006060 56000000000 000 Teelicit
This ox is the same as the same price as

tha't Ox.o...o.oaeeueoooouoouoon.a.onvoao p-reply
(See Appendix I~B)

— Number threecooooeeoeaoooaunooouoceoauoa T—elioit
She used she used to the hot weather in
Assa:b.i.loG.DOOOOQGGDBOOO'0..‘3'0.00'... I)-'I‘eply

(See Appendix I-C)

— Non=verbal initiatin (NV)eesecsssesssses T—elicit
Because it is Tainingoccnovolnoeoooooo'oop”reply
(See Appendix 1-E)

- 0.K. Use again cruel the word cruel.

Come Ollooe8000060800000060060GOSO60BG0OO0OE60O T"elicit
AbebelcrtelN Bt ielolelalolslo clslclslain ols/sie e sle alolote i [=TC DU
(Appendix I=F)

& Another. Use Old. Using OldOOQOoncoooooo T—elicit
Ato Kebede is o0ld but Bekele is youngeeeesp=reply
(See Appendix I~F)

- Yes yes Kibruceessoeocoocosecssscossoncnce I=elicit

Do you know when Hailu will (pause)eeses p=reply
(See Appendix I-H)

The second highest number of fresh questions asked by the .
teachers is that of Wh—questions(25.1%), Questions marked with a
rising intonation come third with a frequency of 18.3% while

Yes/No questions account for 4e15%e

As mentioned earlier, the fresh questions taken directly
from the textbooks are T5, ieco 2564% of the total frequencye

1042% of these are Wh-questions, 4e¢1% Fill=in the blanks, 641%



Matching, and 5.1% Re=writing or transformation questions.

4elelele2 Re—elicits (Repeated Questions)

The types and frequency of Re=—elicits are shown in

Table - 18,

Table = 18

Types and frequency of Re—elicits

i Wh- . Yes/No , Rising . Misocel- | Total

i F A O 4 : B! % i F A F! 4

T1 i 3| 4.5 11 145 ¢ 11 1.5 1 62 1925 67 | 100

el =] - ol63 11lwa 13 1406 321100
m o) - -l - 304600 20 40,0 : 50100
L . 2 |14 ; A Tl - =1 = : 11 1786 E 14 1100
. TS5 i 8 114.8 2| 3.7 12000 30 15043 .54 1100
6, 3061 ai8.2 olwa 33 lers % 49 1100

s

TT P 6 11105 941703 12423e1 - 25 148.1 521100

M 6 l5.4 -] -

oy

Q. i3l 124 161.5 . 39 1100

: 1

'TOTAL® 28 ' 7.8 191 5.3 ' 90 25,0 220 ‘6146 357 100

Unlike the Initial elicits all Re—elicits come from only
one source, i.ee the teachers. Frcm the observation made by the
researcher in the classrooms as well as from the findings, it can
be confirmed that any failure on the part of the students to respond
to an Initial elicit would surely bring about one or more Re—elicits
intended to prompt students to arrive at the desired responsece As
can be seen in Table - 13, all in all 357 Re-elicits were observed

in the analysis of the teachers' classroom language. This is equal
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5
7

to 54.8% of the total frequency of all elicitse

Just as in Initial elicits, the class of Re—elicits referred
to as "™Miscellaneous' holds the highest frequency, ie.e. 220 (6146%)
of which 53 (24 41%) are nominates, 91 (4143%) prompts and clues,
Tl (3.2%) statements and directs serving the function of eliciting,
and 69 (31.4%) loopse The other types of questions are much less than
this group of elicitationse 28 (7.8%) are Wh—questions, 19 (5¢3%)

Yes/No, and 90 (25.2%) questions with rising intonation.

delelele3 Initial Flicits and Re—elicits Summarized

As can be observed from Tables - 15, 16, 17, and 18, in both
Initial elicits and Re—elicits the frequency of nominates, prompts
and clues, loops, and statements and directs meant to function as
questions, is much greater than any one of the other types of
questions identified in the classroom language of the tcachers. Out
of the total number of Elicits and Re-elicits (i.eeo 652), 300 (46%)
accounts for this class of questions referred to as "Miscellaneous's
This is no wonder because nominating or prompting, looping or giving
short clues provided the teachers with an casy way out of the problem

of rephrasing or simplifying which could lecad to various errorse

In addition to the fact mentioned just above reading questions
from the textbooks was seen to be the other best alternative each
teacher always had in beginning a new question.As long as there was
the chance all the teachers preferred to read the questions direct .
from the textbookse This was because that would free them from the %
trouble of constructing sentences of their own which could result

in various errorse
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4«12 Breakdowns into Functions within Inform Exchanges

As mentioned in chapter threc, the functions identified
within inform exchanges are scven typess They are: Calling attention,
Contrast, Definition, Exemplification, Introductory information,
Meta~explanation, and Summarization, Table = 19 shows the frequency

and distribution of these functions within inform exchangesa

Table — 19

Types and frequency of functions within inform exchanges

Lall AtJContrast! . Defs. {fxemplif, IntyInf, | M eta—oxp {Summarizel Total

+

ry % . F{ % {7} % | Fl % | F L__‘Zm_fuﬁ‘_, % (7] % 4 Fl %
T ojmf = i=] = 1= - = - e SO O U, o I L O =) =
T2 =l = j =1 = 12125,0; 2125,0 == 415040 { - - 8] 100
T =] = 4 =1 <= 16i31,6 1 421,04 =1 « 1 6131,6 1 3115.8 194 100
T4 jAl1oa1l 2 6,91 =1 = 94273 4 1l 3.0 14]42.4 L 31 9.1 331.100.
Bopafabi=l = l=] = f 41190 ,_.E,T_Jg,éé..._z;._‘z,m.lm.a:_..,.Amo.«
D6 j = = f =t = P 1}33.3 0 =1 = 3 133,34 =f = | 11333 | 3} 100
T s = =l = =l = 12,51 1112.51 675,04 =t = 84100
LS T R RO S 3125.0 ¢ . 13.8.34 81667 ) =f = 12} 100,
?TOTAL};'s 4.8 20 1.0t ot gzl oatos a4t 3atesten ol ol 5.7 1 104! 100

The nature of the information the tecachers taught their

students is reflected in these functionse It can be observed from

Table = 19 that meta—explanations accompanied by excmplifications

play a major role in the inform exchanges that occurred in the eight

lessonss The rest of the functions occupy 28% of the inform exchanges-

A

close observation of Table = 19 shows that T1 completely avoided

any inform exchange whatsoevere. In fact, from the transcribed lesson

of this teacher it can be secn that she never made any attempt o

simplify or rephrase the questionse The only thing she did was call

one roll number aftcr another despitc the students'! showing that
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they didn't know the answer to the gquestionse On the other hand,

T4 used more informs than any tcacher in the corpus. As can be
confirmed from Table - 12 he spent more time in informs than clicitse
Although his language was, generally speaking, much better than that
of the rest, he provided few chanccs for thc students to

participate. As Barnes (1969) says, students participation was not

only hampered but the lesson was also made dull,

As mentioned earlier, thc teachers, as much as possible,
avoided involving in free language use cven if it was necessary
to give further information about the topics they were discussinge
This was probably because of their poor language command and the

fear of making crrors.

4+71¢3 Directs, Boundary Ixchanges and Checks

In the corpus, directs cover 9.8% of the total frequency of
exchanges, The directs given to students were not so varied. For
example, 'Look hercj; Be loud; Read it againj Please try to do
this;' are some of the most frequent onese. Often the dirccts

used are short aund involve a small number of errorse

With the cxception of T1's lesson the beginnings and ends of the
rest of the teacherd were marked by more than two boundary
exchanges characterized by the functions of framing and focsings
These exchanges ocoupy 6¢3% of the total number of all the
exchanges, Except in few instances these are usually short and

they manifest only a small percentage of the errors committeda

Checks cover a negligible portion (4.3%) of the frequency of

all the exchanges except in the lesson of T3. Two teachers, iece
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T1 and T4 did not use any check at all. .Checks were often given

to make surc whether students undestood an explanation or a
question or note These wuere always short and ne errors of serious
nature were identified in them. In genecral, checks were rarely

used by the teachers and this probably shows the fact that the
tcachers were not so much concerned whether their students learned
the lessons or note On the other hand, using checks often,as in the
case of T3, may not necessarily justify concern because it was
observed that this teacher sometimes used checks simply out of sheer

habits

442 Results of the Analysis of Errors within Exchanges

4e2¢1 Aim of the Analysis

BExperts in the field of language tecaching agrce that the
main purpose of crror analysis is to be ablc to design a course
for remedial teachinge The aim in this study cof-providing a more
or less complete list of the errors of thc tcachers is to emable us
to measure the levels of their interlanguage and also the seriousness
of the crrors so that recommendations can be made for corrective

mceasurese

In gencral crrors can be put into two major classes based
on the question as to which ones nced corrections Researchers
agrce on the following two types of errors that nced to be
isolateds 1) errors which causc miscommunication; 2) errors that
don't affect communication and occur most frequently (Dulay et ale,

1982:189; Hicks, 1983:163; Norrish, 1983:98-108),

Both types of errors are identified in the lessons of the
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eight teacherss The researcher has provided a list of all the
utterances containing these errors (Sce Appendix ITA-ITH and 1T s
The utterances arc arrangcd according to the exchanges in which
errors occure. This list can provide information and a way of
estimating which errors necd most emphasis in any programme of

remedial teaching or training.

4e2¢2 The Frequency of Errors

Out of the total of 908 exchanges made, 577 errors were
identifieds The researcher has used in a somewhat generalized
way the error classification system that is based on the linguistic
category described by Dulay et ale (1982:147~154)« In fact, in this
analysis the number of categories has been reduced. There are 17
categorics of errors classified under the five types of exchanges
of inform, elicit, direct, check, and boundary. Table = 20 shows

the 577 errors that have occurred within the 908 exchangesse
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Table -~ 20

Types and Number of Errors in Terms of Exchanges

; " NWMBER OF FRRORS 1IN _THE EXCHANGES
i Types of Errors i : : :
L o i ; i .'t; 3 3 2 iﬂ
' 1'C mission or Addition E
. of Articles(a,an,the) ! 49 51 5 1 5 111
{ 2 Omission or Addition i
of Object i 8 12 1. 11 1 5 37
3 Misordering of words
(miscellaneous) Dt 28 2 - 4 55
4 Omission or Addition
| ___of Copula 11 6 6 - 3 24
5 Omission or Addition
of Subject 3 12 - 2 1 -8
6 Omission or Addition
of Auxiliary wverb 5 16 %L 3 - 31 |
7 Wrong Tense 6 1 = 1 16
8 Wrong Number 20 9 3 1 3 36
9 Omission or Addition _
of Preposition 11 12. 13 - 5 -1 41
10 Sentence structurc
‘\miscellaneous) 32 8 3y - - 1. A3 ]
11 Omission or Addition
i of Adjectives O T 4 9.1 6 — 2 .24
: 12 Omigsion or Addition
' of the Apostr_ggpei's) — T — - 1 PJ'
i
{ 13 Omission or Addition :
i ___of Wh—words & Pronoun 2 2 ? 1 - 6 .
| 14 Omission or Addition §
i of Verb 1 6 12 - 1 20 .
i 15 Omission or Addition ;
i of word[thase/ ete., J 19 36 13 2 A :ZA__;
i 16 Vrong Question Tag : = = = 3 - jL{
i
17 Pronunciation 13 14 6 -1 3 ! 36!
T 0 T A L 210 228 82 - 19' 38 | 517

As can be observed in Table = 20 the errors committed Ly the

cight teachers are classified in 17 categories in terms of the five

exchanges. These errors arc the most visibles ones of all that
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occurred in the lessonse The errors involve errors that caused
or affected the classroom discourse and thosc that didn't hamper
the teaching-learning process muchas The errors in the usc of
articles occupy the highest frequency and percentage (iece 111
out of 577 or 19e2%)e The failure to use articles properly was
particularly dominant in the language of T2 and T8. The high
frequency of article errors would suggest that these should be
given priority in any remedial programmee But this may not be the
best generalization as frequency may not always mean that such an
error hinders communicatione This is clear from the fact that very
few of the article errors could be seen as causing breakdowns in
communication. & communication breakdown may occur when one
participant fails to react appropriately because he may not know
the answer or he may not understand the guestion or command, or
he may not have the language needed to respond properlye. As far
as article errors are concerned, hardly did any breakdown in the
classroom discourse occur duc to thems For example, sentences like
Tt is good example of verb 'to be' (Sec Appendix I1B) were obscrved
as causing no breakdowns of interaction between the teacher and

he studentse The students produced the desired reactions after the
teacher's utterancess However, climinating article errors would
eliminate 19.2% of these teachers! errors and this will surely
contribute to the improvement of their model of English to the
studentse In other words, if we could eliminate these article errors,
it would give the teachers a 19.2% error—frec performance in the

classroom,

The second most frequent errors are errors of miscellanecous

naturc related to the omission or addition of a word or phrasc or
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clausce They account for 12.8§ of the freguency of crrorse Errors
in the order of words come third covering 9 .Sﬁ while errors in
sentance structure of miscellancous nature cover 7.9%. Pronunciation
errors account for 643%e The above mentioned four types of errors
are the ones which arc observed as causing misunderstanding in

the students,

4423 Frrors in Relation to Functions

Of the 577 errors that were committed the highest number of
errors occurred in elicit exchanges — 228 or 39e5%e This is not
surprising because quite often errors occurred in the teachers! own
Initial eliwvits and also in the evaluations (they made after students?
responses) in which they had to usc the resources of their knowledge
of the language. Whenever they did so, they became victims to one
or another type of error, Table — 21 can give us an idea of the
distribution of errors in Initisl elicits and Re=eclicitse Therec are

nearly four times as many errors in Initial eclicits as in Re—elicits,

Table = 21

The distribution of errors in Initial elicits and Re~eclicits

égrrors in ITnitial Eﬂicits: Errors in Re—elicits ; Total

T S \ _F % F___%
i T1_§_ 1 11647 5 t 83.3 6 100
L mo | 40 8146 9 [ 184 . 49 100
m 16 9% .1 i 1 | 5.9 | 17100
T4 12 8547 2 1403 14 100
05 | 18 78 3 5 21,7 23 100
T6 20 571 15 | 429 35 100
77 20 1000 = - 20 100
|18 51 1947 13 i 20,3 64 100

TOTAL' 178 1841 50 21,9 228 100
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The sccond highest number of crrors occurred in the inform
cxchanges = 210 or 36e4%. In fact, when we consider the frequency
of elivits,,i.c. 652 and that of informs, i.c. 62, we may expect
more errors in the elicits than in the informs. Of course, we do find
that the frequency of errors in elicits is greater than in informs.
Nevertheless, a closer investigation would reveal thetfact to be a
different one. So it is important to consider the ratio of errors to
exchangeso Then it will be easy to understand how often or frequently
errors have occurred in each exchange. Table = 22 shows the ratio of

exchanges to errors that occurred in the five types of exchanges.

Table = 22

Ratio of exchanges to errors
(Error frquency and exchange distribution)

¢ ¢ 1

i s
[ INFORM ' EIICIT TLRECT |CHECK [BOUND. TOTAL

Pi{ % ' F % F'%F;%Ff% F %

3

! - s ; ]
t . §
TXCHANCES | 62 | 648 16521 71.8 | 98 {10.8] 39 4.3 571 6.3} 908 ; 100
! : ) T §
ERRORS 1210 3644 228 5 3945 182 11402119 3.3 38:}6.6 517 100

RATIO OF
EXCHANGES {
TO ERRORS| 1:304 ° 1:0,3 1:049 1:0.4 " 12046 ¢ 12046

Note: Ratio is represented as one exchange to the average number of
errors. For example, 1:3+4 means an averagc of one exchange
having three errors.

As can be scen from Table — 22, an average of 3e4 errors

are found in every inform exchangc while only an average of 0.3

error is found in every elicit exchange. In fact, all the average

number of errors found in the four exchanges is much less than that
of inform exchangese Furthermore, the Tablc reveals that the ratio

of the number of errors to thc number of exchanges in each exchange

of the other four is greater than that of the elicit exchangcse
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This is quite obvious because in the four exchanges of inform,
direct, check; and boundary the tcachers had to rely mainly on
their own linguistic resources to conduct their lessons. However,
in the elicit exchanges, as can bec confirmed from the transcribed »
recorded lessons (Seec Appendix TA-LH), they depend entirely on the
materials in the textbooks except when they rephrased or simplified

the questions and made evaluationse

As mentioned earlier, the categories of inform, direct, check
and boundary arc numerically much smaller than that of eclicite In
fact, they are numerically too small for us to make any clear
conclusions as to how far the teachers are linguistically able to
inform and direct students as well as to check their understandinge
Cn the other hand, the tcachers' rcscrvedness from making use of the
language for thesc functions is a clear indication of their linguistic
inadequacy. This can be confirmed from the heavy concentration of
the crrors that occurred in this four exchanges as shown in Table=22
and Figure = 1. Figure =~ 1 in particular can give us a clearer view

of the concentration of errors in the five exchange typesoe

In addition, to have a wider and better view of the amount
of concentration of errors it is worth considering the percentage of
the frequency of errors in each exchanges Table -~ 23 can provide us

with this informatione

Table = 23

The percentage of the frequency of errors in each exchange

i TNFORE  DIRECT DCUNDARY CHECK ,BIIGIT __ TOTAL
. NO. OF ERRORS = 210 82 , 38 19 28 571

NO, OF EXCHANGES 62 | 98 | 57 39 652 1 908
PERCENTAGE OF - ! ! '

| ERRORS 338,70 83.7 66s7 ° 48.7  35.0 6345




69

700‘75 f Koy
s ‘ Exchanges
e
600~
: i Errors
2k 155¢
IO Scale: fcm. = 50 Exohanges/Errorsj
450w
Number of Exchanges & Errors
3504 Inform 62 210
Flicit 652 228
Dircct 98 82
Check 39 19
Boundary 51 38

Inf,. El,

Figure — 1 A Comparison of the frequency of errors in the five exchanges

As can be scen from Figure = 1, the Inform exchanges are
completely cngulfed by the high concentration of errors (210 errorg
in 62 exchanges). Similarly, there is a high ooncentrarion of
errors in Directs, Checks, and Boundary exchangcse On the contrary,

a greater proportion of the Elicit exchanges is error—freee
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In connection with thc identification of errors within

exchanges, an attempt has also been made to sec the distribution

of errors in the classroom language of each of the eight teacherse.

Table =~ 22 shows the various types of crrors committed by each of

the eight teachers.

Types and number of errors
cight

Table — 24

committed by each of the
teachers

l Number of Errors of Individual Teachers

Types of Errors T4 T2 'T3 |T4 'Tj 476 ;T7 :T8 {Total
1'Articles (a,an,the) L — 129 {1195 10 {9 148 | 111
2 Object P —f6i{slol3lsioisl 37
3 Misordering of words — | 2 11 2 V173 112 114 55
4 Copula — 1 1}l21t4i2}15¢t34"71 24
5 Subject —1 614111 21—1213 18
6 Auxiliary verb 11 5]115j—]6)l—1—1{4 31
7 Wrong tense 1j=—1 411t 41=—11345 16
8 Wrong number —} 2] 331131 2 ] 21 31111 36

| 9 Propositions — 1151 51341 1T h2 415 41
10 Sentence structurc — i 20 71124 11 5 =116 43
11 Adjectives 11 41 —~414 41 11 341 1110 24
12 The apostrophe D= R I =t e N ] e 2
13 Wh=word and pronouns —] 1} 3]e—te1} 1]=1 1
14 Verbs —i 51 2] 1{—} 81— 4 20
15 Word/Phrasc/etce —{ 5} Ti151 625! 31131 T4 |
16 Vrong guestion tag e A e Rt e R B 3
17 _Pronunciation 3t 41 3 2] 8! 3: 37 104 36
T o t a 1 6: 88 19j 17" 54 72.g 44?157 5Tt

From Table — 22 it can be scen that T8 has committed the

highest number of errorse As can be confirmed from the transcription

of his recorded lesson (See Appendix — IH), this is mostly the

result of his attempt to cvaluate students! response and give gomments



morc often than any onc of the other teachers. In fact, he was
observed trying to use the language more freely than the otherse
This is perhaps the main reason for his committing the highest
number of errorse Of course, the actual cause of the errors could be
lack of proper monitoring or absence of the monitor or any one of

those mentioned in chapter two.

on the other hand, T1 has committed the least number of
errors which appears to be negligible in the light of the number of
errors committed by the other teachers. However, as shown in Tables
11 and 19, this teacher did not use any informs at all =nd hardly
did she use initial elicits of her owna In addition, she made no
attempts to rephrase or simplify questions that students found
difficult to understand. As discussed carlier in the same chapter,
this teacher was mostly limited to the functions of nominating and
prompting throughout the lessone. This condition seems to confirm +the
fact that the less frequently the teachers used functions concerned
with giving information or explaining, rephrasing or simplifying the
less frequently they committed errorse Perhaps this condition could
be attributed to the fact that whenever the tecachers wanted to
avoid errors they avoided these functionse In other words, this

may be the result of the teachers' error-evoidance stategicse

In addition, it can be observed from Table - 25 that those
teachers particularly T3, T4, TS5, and T8, who spent morc time on
inform exchanges have more of their errors in these cxchangces
than in the elicit exchangese This shows that the more the teachers
attempted to use the functions which called for their linguistic

resources the greater became the number of errors they committeds
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Briefly, the teachers in the corpus made the most errors
when they were trying to give any kind of information to the
clags = a function essential to tcaching in gencral, with an
exchange to error ratio of 1:3.4 as against 1:0s.3 when attempting

to elicit a responses

So we can assume that the teachers found giving information,
directing, and checcking the most difficult functions to handlee
As mentioned carlier, one must not be misled by the astonishingly
big number of elicits (652) as compared to the reste Quite a lot
of the 652 elicits are re—elicitse For cxample, the first elicit
exchange initiated by T1 in the beginning of the lesson hag 20
re—elicits characterized by the calling out of one roll number
after another until a response was obtained and by continuously

prompting a student wntil the desired answer was arrived ate

The frequency and distribution of errors in the various
exchanges in the lessons conducted by the elght teachers is

provided in Table =~ 25,

Table = 25

The frequency and distribution of errors in the classroom
language of each of the eight teachers in terms of exchanges

i Number of Frrors of Iﬁqix}dﬁal Terachers

iExchange Types  T™ 3 T2 . T3 ' T4 | T5 ! T6 : T7 : T8 ' moTAl,
! ;4 & T Y

T NFORM -9 L35 158 120 ] 11 ] 11 ?L66 210
| _BIICIT L 6 149117 14 22t 351 20 64 | 228
II RECT o {1614 a1 3154111 | 8o
| CHECK o= de a3 a2l 2q 2] 49
* _ BOUNDARY e {aa: = 30 7t -1 Tl 38
|__Tomar 6188179 17050 12 43 157! 511
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4e2e¢/ The Gravity of Errors

As mentioned earlier, 577 errors occurred in the whole corpus,
But not all the errors are serious errors, that is, errors that
would causc breakdowns in communications However, as Hicks (1983)
points out, the more difficult it is %o rcconstruct and label an
error the more scrious is its communicative effects The worst
errors from a communicative view—point arc those which come under
Miscellaneous', for example, let us look at the following
sentences extracted from some of the recorded lessonse

- Now when we say you sec what you have to understood here
is this pronowuns (See Appendix —1C).

-~ Remember that when we usc 'Our parents never used to
read and write but they do now'! now you begin never
iised to mecans thet you will not do something (Sec
Appendix = IC).
~ This all arc can be taken as what we can say 'to
infinitive' and can be answered the question 'why!
(8ec Appendix —1ID).
-~ Starting of indirect answer is I don't know (Sece Appendix
1H).
- In the same way given the I don't know answer to the
following question (Sec Appendix — IH).
It is quite clear that it is not so casy to rcconstruct the above
sentences or label the errors involvede In contrast, it is very
easy to detect the errors and reconstruct the following sentencese
~ Look to page cighteen pleasc (Sec Appendix — IC). Here 'tof
is wronge It is a prepositional crrores The teacher should have said,
'Look at page cightcen pleasca?
- You know what countrysidc means? (Sec Appendix = IC). Here

the auwxiliary 'Do* has becn omitteds It should have been, 'Do you

know what countryside mecans?!



~ Where you arc? (Sec Appendix —ID)s It is an crror in the
order of wordse It should have becn, 'Where arc you?!

~ The coffce is very sweet for us to drink it (Sce Appendix =
IE)s Herc the pronoun 'it' and *very! arc wrongly uscde The
sentence should have been, 'The coffee is too hct for us to drink.!
Such errors are easy for the rescarcher 10 record and anélysces They
arc also easy for the listener to understand without any

comprchension problcmse
&

In discussing the degrec of the seriousness of gravity of
errors Dulay et als (1982) cite Burt and Kiparsky (1972) as having
classified errors into two major classes: Global errors and Local
crrorse Their ideas correspond to what Stig Johansson (1973:102~113)

discusses as prinsiples of error cvaluation.

4e2e/e1 Global Frrors and Iogcal FErrors

Global errors are errors that affect the whole sentence and
hinder communivation. The examples cited on page 73 do have errors
that affect the wholec sentence make up and hence cause breakdowns
in communications In thik corpus those teachers (particularly T3,
T4, T5, and T8) who spent more time on informs, directs, and

evaluations aftcer students! recsponses fell victims to such crrors.

On the other hand, Local crrors arc errors that affect single
elements in a sentence and these do not usually hinder communicatione
These include errors in noun and verb inflections, articles,
auxiliaries, the formation of quantificrs, etce In our corpus a
majority of the errors come within this classe However, as mentioned

earlier, in the light of the fact that the teachers should provide



75

the students with the correct English language model, these errors
necd to be eliminated by somekind of a remedial programmee In
addition, what the rescarcher would like to argue about strongly
baged on his observations and findings is that although these errors
may be classificd under Local errors, if there are too many of them
in a sentcnce they can combine to form global crrorse Let us just
have a look at the following simple example:

~ Now in the answer was and Almaz change the place to each other
(See Appendix =~ IH)e

In the above sentence we can at least detect three errors of
different forms: 'The' (article error)j 'Place! (wrong number);
'To! (preposition error). When these combinc they makc the sentence

confusing, ie.co difficult to understand.

In the corpus of this study the greater proportion of serious
errors arc found in the exchanges concerned with giving information
and explaining or simplifying meaning, It can thus be concluded
that the teachers linguistic inadequacics are most inhibiting in

these exchangese



Chapter Five

5. Conclusions and Recommendations

Sel Conclusions

Based on the findings the following ccnclusions can be arrived

ate

S5e1s1s1 language Functions

As can be observed in Tables = 11 and 12; the results of the
study show that the language functions most commonly used by the
tcachers are asking questions, giving directions, giving information,
and checking students! understandinge Howecver these functions arc
not used by thc tcachers equallye They spend most of the time on
the function of re—eliciting based on the exercises given after
each language item in the textbookse The sccond most common function
these teachers usc is the function of directing characterized by
telling students to read questions and say answers loudly and also
to do classwork and homeworke. The third commonly used function is
that of giving information which they want to avoid as much as
possibles The least common function thesc teachers use is that
concerned with the checking of students understandings The most
frequent cxpressions they usc are, 'Is it clear?! and '(Do) you
understand?' often said with the scelf assurance that they will get
an affirmative responsee So this is the least used function in

the classroom language of these teacherss
5e1e2 FErrors

In the 908 exchanges a total of 577 errors have becn

identified (Sec Tables = 20, 24, and 25)e This, in other words,
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means that 63.5% of the 908 exchanges have crroncous utterancess
This reveals the fact that most of thce time the teacherst
classroom language is characterized by onc or more types of errors

categorized in Table = 20,

Based on the linguistic classification of errors described
@ulay et ale (1982), in general, 17 categories of errors have
been identified in the classroom language of the cight teacherse
Of these errors, errors in the use of articles are the most frequentes
It can be concluded that cven if the teachers' language becomes
frec from other errors, it cannot be frce from errors in the use of
articles (a, an, the). These crrors appear to enjoy a marked degree
of fossiligation in the language of these tecachers. It is more
natural for the teachers to omit thesc articles just as it is to say

'This? for both the singular and plural forms of the worde

Errors related to the omission or addition of a word or a
phrase or a clanse arc the second most frequent types of errors
identified in the language of the tcacherse For cxample, in the
following utterance, 'In this structurc onc with because six
structures' {(See Appendix —-IE), while the word 'one'! is unnecessarily

added, the clmuse !'there are! is wrongly omitted.

One of the other most recognizable categories of errors
these teachers often commit is that of the order of words
particularly in clicits involving the use of a Wh=worde This is a
common feature of their language. For instance, they say, 'Then wc -
must omit what?' (Sec Appendix = IE); 'When you say I am uscd %o
drinking tea without sugar means what?' (Sec Appendix = IC)e Here

again one can observe somc degree of fossilization that may have
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resulted from first language interference.-For example, in Amharic,
'Your name is what?' is the right order of the wordsj dbut in
English it is thc other way round, 'What is your name?'. The
teachers simply carry the first language system over to Englishe

This can also be the recsult of lack of monitoring.

Errors related to sentence structurc, preposition, object,
nunber, etce also characterize the teachers' language and cannot
be ignored in so far as they contribute to the teachers® failure
to present a correct model of the language for their students to
copyes In particular, errors in sentcnce structure (like the ones
given on page 72) do hinder comprehension of the lessons by the

studentse

The teachers'! English language also suffers from a lot of
pronunciation errors resulting mainly from first language °
interferences However, such errors do not so much affect
communication in the classroome But the errors related to long and
short vowel sounds, for example, /i:/ and /I/ as in 'it*' and 'cat';
and consonant sounds, for example,h/z/ and /s/ as in 'these! and
Ythisg?; /t/ and /O/ as in 'tank' and 'thank' (See Appendix - III)

can certainly cause misunderstandinga

S5ele3 Errors in Relation to Functions

In the classroom language of these teachers errors most
frequently occur in the functions having to do with explaining,
summarizing, evaluating, and giving dircctions. These are the most
serious errors. Errors are also more frequent in initial elicits

than in re-elicits. As mentioned earlier, this is because
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although re=elicits arc far greater than initial elicits, they are
mostly nominates, prompts, and loopse There are only very few casecs
of rephrasing or simplifyinge. Errors least frequently occur within

the check categorys

S5elel Teachers'! Repair Strategies

Ineffective attempts to repair breakdowns in communication
take a big proportion of the lesson time of the teacherse In the
lessons of particularly T1, T3, T5, and T7 (See Appendix —I4, IC,
IE, and IG) it is common to find quite a number of re—elicits
coming after an initial clicit with the aim of rephrasing it or
arriving at the desired answere. For example, T1, with the attempt to
repair the broken first elicit produced 20 re—elicits before she
could get the students arrive at the answere What mostly happens is
that the teachers, in an attempt to rcpair breakdowns, usually
depend on repeating of the questions in the ways discussed above
and urging students to responde But they provide few extra clues
and other information that could lead students to undestanding the

questions or the answers,

5e1e5 Teachers! Error Avoidance Stratcgics

The avoidance of exchanges that require language not written
in the textbooks and likely lead to crrors is the most obvious
strategy the teachers use., The technique they apply is restricting
themselves to reading aloud the questions in the textbooks and
repeating students' responses giving little chance to informative

functions to come into play in their classroom languagecs

Furthcr, the teachers concentrate entirely on exchanges
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focugsing on the form and as much as possible avoid focusing on

meaninge This scems due to their deficient linguistic powers

On the other hand, these teachers do best when they .
concentrate on drilling and choral repetition with much of the
lesson consumed by re—cliciting and dircctinge On the contrary, they
perform lcast well whenever they attempt to involve in the most
difficult task of giving information which predominantly appears
during informs and evaluations with comments after a student's

response to an elicit or re—elicite

On the whole, the teachers arc not able to give explanations
of meaning or to put over informatione They are also unable to
repair initial elicits that have broken downe They can never easily
operate outside their planned 1esson; and even within the plan
presentation of meaning is very difficult for them to achieves
Since they scem to lack the language, they avoid any teaching
exchanges which would involve thesc structures. Thus, explanation of
meaning is replaced by trying to teach meaning through examples of
in sentencess Since it will lead the teachers into English sentences
and words unknown to them, real communication cannot take place in

the classroome

502 Recommendations

On the basis of the findings the following recommendations
are made regarding the classroom language of the eight junior

secondary school teachers of English,

1o A remedial training programme designed to help the

teachers to properly manipulate the use of these functions



with priority accorded ic the functions they find most difficult

is essentiale In particular, due consideration should be given

to the functions concerned with explanation of meaning or putting
over information, rephrasing and simplifying difficult questions,

and. giving directionse

2« If the tcachers are required to provide a correct model
of English to their students (which the rcsearcher believes to
be their basic responsibility), then they should improve their

classroom English to an appropriate standard,

3« Based on the language skills students are rcquired to
develop at this stage, the materials in the textbooks should be
presented in a way that will allow more student participation and
help the teachers avoid relying entirely on the language written
in the textbookses The methodology followed by the textbooks should
make demands on the teachers to improve their English through

various wayse

4+ Finally, further rescarch into the classroom language of
the teacher based on the main objective of teaching English needs
to be conducted on a wider scale to provide a better picture of the

situation so that appropriate corrective measures could be takene
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Appendix ~ IA

Teacher - 1
Transcription and Anglysis of the Recorded
Lesson
Texch : Acts/Functions Exchange Types
(Inaudible) .d Direct
Are you ready? el Elicit
Tess . _. Class.reply .
Instruction: Complete each d Direct
sentence with a suitable word
from the passagee o
Question onee The (inaudible) el Elicit

surface cguses the same dashe

Number forty twos Humber forty nomingte

twWwoe Question onees

(inaudible response) .. p-reply

Forty Three. (NR), __ . nominate Re—elicit
arbe sost kutir yelam?

(&mharic meaning Is number forty el Re—elicit
three not there?)

Awos (yes) _._Class reply

Forty foure Question onee nominate Re=elicit
(Ingudible response p-reply

Surface prompt Re~elicit
Surface . <oy Preply

Causes prompt Remelicit
8auses . p-reply

Stem prompt Re—elicit
Stem to to Treply

To what? What you have in the el Re=elicit
dash?

To _.p-reply

Which word do you use in the el Re=elicit
dash?

PTG SOl p—-reply

Forty fivee Forty fivee Question nominzte Re—elicit
ones

(Inaudible re spgnse) preply
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Rt Text Acts/Punctions Exchange Types
The oold surfaces (NR) . _prompt Remelicit =
Forty sixe (NR) nominate Re—elicit
Forty sevene Yes forty sevene nomingte Re—elicit
(Inaudible response). ___p—reply

Forty eighte Question ones nominagte Re—elicit
(Ingudible response)s p—=reply

Forty ninee Question ones nominate Re=elicit
A COldeesces . . ...p-reply

The cold surface prompt Re~elicit
The cold surface p=reply

Fiftys. Question one. nomingte Re=elicit
The cold surface close p~reply

Causes prompt Re—elicit
(Inaudible response) __D-reply

Causes prompt Re—elicit
Causes the same . ._. p-reply

The stem prompt Re=elicit
The stem t0essses the thinge. p-reply

Spell it el Re=elicit
ComOmlemDFielimin 50T el e C; p~reply

Yes condensinge Correcte The evaluate

cold surface causes the stem

to condensinge CeeO—N

CreOmeNemDe? (s 0 0 & e

Correct your answers pleasee d Direct
Coel D) PEmaNme ST weloe: o

CoellomDaefirNom ST =li=G s The cold

surface causes the stem to

condensinge o

Question two. If you If you el Blicit
water your garden at noon,most

of the water dashe

Fifty onee Question twos nomingte

If you wateresenss P~reply

Your Your garden prompt Re—elicit

Your garden at

p=reply.




Texh . Aots/Functions Exchange Types
Noon prompt Re—elicit
Noon ... p=reply
Most prompt Re~elicit
Most of the water . __D-reply
Most of the water dash prompt Re—elicit
( Inaudibls response) p=reply
Spell it the word that you use el Re—elicit
in the dashe
Spelling®
o e D Lo P R gy p=reply
Yes evaparating correcte evaluate

Bvgporatinge If you water your
garden af noon most of the water

evaporabting evaporating

eVa—pOt-atinge
Shall we pass the third question? el Elicit
Yese - class reply

(shall we continue?) el Elicit
fwo. (yes) class reply
The dast Oof a metal is a ol Elicit

difficult jobe I% reqguires a
very high tempratures

Fifty twoe nominate
(Inaudible response) p=reply
Read i} again please, Your d Direct

reading is not cleares Try to
read clearlye

( ;naudible re.sp_ogse) T eply

Fifty threee Fifty three. nomingte Re=elicit
(hamsa sost)

(IR)

Mty four. Question threes nomingte Re-elicit
(Inaudible response) oereply

Fifty fivee Question threes (NR) nominate R =elicit
Fifty sixe @uestion threc. nominagte Re—elicit
The meeting of seseseaeseese p—=reply

metaeee
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i Text ___Acts/Punctions Exchange Types
Metal prompt Re=elicit
ameatl is difficult . _p—reply

Job. prompt Re—elicit
job it reeercesrces v wu prreply

requires prompt Re=elicit
requires a Veryesocee p~reply

It requires a very high a very prompt Re—elicit
kigh

a very high _proeply

temprature nrompt Re=elicit
tempratures preply

Yes melting is correcte Meltinge ovaluate

The melting of a metal is a

difficult jobe It requires a

very high tempraturce Meltinge

Mgt imlongy  Memeltmimneg e

meltings The melting of a metal

is a difficult jobe It requires

a very high temprature. FIeltin&__“’ A

Fifty sevene (NR) ___ nominate Elicit
Fifty eighte Question four. nominate Re—elicit
Lt north pole the sea dash hard

in some places and icebergs forme

4t north pole the seacessss . Ppreply

freezes prompt Re—elicit
freezes hard in some plaessss . Pp-reply

places prompt Re~elicit
places and esescos preply

icebergs prompt Ro—elicit
sssacoforme p-reply

forme Yes freezes is correcte cvaluate

F=R= double E Z=f=~S. Freezese
At north pole the sea freezes hard

in some places and iocebergs forms
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Text _ _ L Acts/Functions Exchange Types
Fifty nine, Question five. nominate Elicit
Water dash salts
Water dissolve salte p-reply
Yese Watcr dissolves salte Ovaluate

Digsolves D“I"‘\%"M.ooo oe
SOLVEe De=IeSmeSmOmalmVeaEmS
Dissolvese DeelmSuSmOrelomlmiimS o

Water dissolves salte

o

Number sixty. nominate Elicit
Yelame (He is not prescnte) class reply

Sixty one. Sixfy onea ol Elioit
Question sixe The meal is used

for dashe

(Inaudible response) __p-reply

Raime your voioec pleasee d Direct
(Inaudible response) _p-reply

Number thirty nine. Thirty nice. iRt Remelioit
(NR) . .

Thirty ecight. Question six. nominate Re—elicit
Thiseseocn _ _ preply

coffee beanss Read it again. . ad Direct

Read it again pleases This beans,
this means;or this meal?

This meal is (Inzudible respongse) p—reply

coffee beans prompt Re—elicit
coffee beans p~reply
Your answer is correct but your evaluate

reading is not this much. Why
don't you read cleagrly? This mill
is used for griding coffee beans,
Grindings Corrccts

e

Question sevene cl Elicit
.N’wn.mr thir'by sevel ¢ 'I!:hir-ty SR Onomirlate
sevene

Yelame (He is not present)

N ___Ctlass reply




Toxt _ .. _hcts/Functions Exchange Types

Thirty sixe Quostion seven, nominagte R(:-eli cit
The dash of sosesssctakes place
wheéneessorare burried in moist
s0ile

The (Inaudible rrsponsc) . Dreply
Thirtv five. Thirty five. nominate Re~elicit
selassa amigt (NR)
Thirty foure Question seven. nominate Re—elicit
The (Ingudible response) _ . pereply
Thirty threcs solassa soste nopinate Re—elicit
Thirty threee (NR)
Thirty twoe (NR)_ nominate Re—elicit
Thirty cne. WYuestion sevene nominate Re=elicit
(Inaudible response)u p~reply
Thirty, Quegtion sevene nominate Re—elicit
The (Iraudible response) ... proply
Read 1t again pleasee. d Direct
The Qnaudiblg mx_;esponse) p~reply
/Teacher said the following in
Amhari c/
(Your answer is corrcct but your ol Raclicit
reading is not clear)
(0Ke again)/in Amharic/
The (Inaudible response) p~reply
Twenty nine, Twenty nine, (KR)  _ nominate Re~elicit
Twenty eight( haya simint)e (NR)  nominate Re~eclicit
Twenty seven. Question seven. nomingte Re=elicit
The (Inaudible response) __p-reply
Twenty sixehaya sidist). nominate Re~elicit
(¥R)
Twenty fivee Question sivone nominate Re=clicit
The (Inauﬁ.i’ol_q , response ) . Pp=reply
takes place prompt Re~clicit

takes place wherGesacarae

p-reply

-
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_ Text . ___Acts/Functions Exchange Types
burried prompt Re—elicit
burried inse. 9_9_6_.:0_ .. p=reply

in moist prompt Ro—elicit
in moisteccoeos _ _. ... p-reply

moist prompt Re=elicit
soil p~reply

s0il yese The decaysococcsso evaluate

The decay:of(Inaudible response)

takes place when (Inaudible

response) arc burried in moist

s0il. Decaye Defi=Ce=f=Y

Decay e s e

Twenty four. Cuostion cight, nomingte Elicit
She polish herssosessc . preply

spoons prompt Re~elicit
spoons e v. ou.Preply

daily prompt Re—elicit
daily you can ... Pp=reply

You can sec no prompt Re—eclicit
You can see NO_essees . p-reply

What you have in the dash? el Re~eclicit
rust on them. p—reply

Yes ruste She washes and e

polishes her spoons dailye. You

can see no rust on them, Ruste

Rugtoe

Twenty three. Question ninee nominate Flicit
Tell your student to break up p=reply

into groups of foure

Yes break up is correct. Tell evaluate

your students to break up into

into groups of four,

B-RelifK-U~Po Drecak upe yreak

Up e ,

Twenty two. Question ten. The nominate Elicit

governmert has a plan dash

transporiation facilitiese
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Text . __“Acts[Funotions

Exchangg Types

The govern-scee The government p-reply

has(Inaudible response) e

transportation promp$ Re=elicit

transportationcsscaecese v proply

TFacilities promp’t Re=elicit

facilitiess p=reply

Yese The government has a plan valunto

to improve transportation

facilitiess IedbPuReOnVoE o

Improve. Improveos :

411 right. frome Boundary

We have finighod the word

practice, _ .. .. focus

What about comprchension? (NR) el Elicit

Did we take it as a homework? Re=elicit

Comprehension part? ' ol

Noe Yeso No. class reply

No? /Then in Amharic Teacher ol Re—clicit

said the followlng/

(_Let us be surcs Is there any

one who would say that we didn't

take?)

"Roply in Amharic(We didn®t take) class reply

{2 el Re=elicit
.. (We didr' " take) _oclass reply

All right, frame Boundary

Comprehension. focus

Two choices are given for each d Direct

question. Choose the corrcct once
You have to do this exercisec Yy
using the choicc which is given
in the Dracket. Two choices are
given for each question and you
will do it Wy choosing one of the
twoe Lets try one ¢ two as a

class worke
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_ Toxt | .”,_‘.‘c:ts/%unotions Exchange Types .
(We will do quostions 1=5) .

Have you finished? cl Elicit

Noe olass reply

END OF RECORDING
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dppendix — IB

Toncher - 2
Transcription and fnalysis of the Recorded
Lesson
_ Text . lots/Functions Exchange Types
Good ~fternoon grade scven cl Elicit

Good ¢fternoon teacher

... GClass reply

Pleast sit downe (NVR) 4 Dircct
411 ridite frame Boundary
Our tody's topic is the past focus

particiyles or participlege We

will Jut ceeeee about the 'bOpiO

particijlese

T

Lh in p st participles we have ah explanation Inform

two wsvse It ig the first one is

verb  have and the second one is

verb 10 beo

- mes v

Let u: look the first ones d Direct

Lh or verb verb to have. Verb e

$0 have means have, hasy hade definition Inform
Lgain verb to bes When we sgy

verb io be amyis, are, was, and

were,

411 rights This are verb to verb el Elicit
to hare nad this are verb to?

beo class reply

This are verb to bee Svaluate

A11 tight. frame Boundary

Let us construct senftences using

the two formse

— . Tocus

First let us give let us give d Direct

example to verb to haveo Now

please the class participation

is very importent heree . . ..




— et . .. Acts/Functions Exchange Types _
211 right. Can anybody give me el Elicit
exagmple using verb to have? Can

anybody give me example using

verb to have?

Yes Nominate

She has given mecsonses ... RTeply

She has? el Re=elicit
given L p=reply

Lh=? loop Re—elicit
given me a books p=reply

She has given me z booke. She

has given me a books. Very good. cvaluate

Another cxamples Lnother cl Elicit
example. JAnother example. She

has given me a book. Here is the

verb 10 have plus past participle

given. This this is verb to havce

inother example of verb to have?

Yes nominate
;Thave<(Inaudib}e,response) .. Pp-reply

I have=? el Re—elicit
a book p~reply

I have taken a books Very good. evaltate

I have taken I have taken a booke

Yes this is the correct example

of verb to havc. Here verb to

have plus past participle taken,

This take the present of the I explanation Inform
mean the present of 3Saken is

take. The past tooke

Lnd past participle is-~gh? el Elicit

taken
'ba,ken-

example of verb to have.

ggodo

This ig the correct

Very

class reply
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. Text __Acts/Functions _Exchange Typog.
Inother examplc of verb to cl Elicit
have please, Who can give me

another example of verb to have?

Yeso nominate

Ho haSnseescn . Preply

He had or He has? el Re—clicit
had p-roply

He had writtcen a lettere cvaluate

Very goode He had written a

lettore He had written a

lectter: N

What iz the prcecsent form of el Elicit

writtern-? Let 13 start from

present £h? HWrite Ah?

Wrote olass reply
write the past ovaluate
And the vast part.ciple? el Elicit

Written,

class reply

Written, Very gule evaluate
Urite-tsoberition. —

L1131 svight, freome Boundary
Lh wo can give moO' . exemples

abow: verb to havi,

Pleaie another cxnample. Add el Elicit
anotier example. ‘ive give us

ano her example~ihi

Yor nominate

The banana are eat(nu:sco p~reply

chi.drene

The bananas are osten by the

childrens The P . nanas are Svalunte

cufChesees No "vs This i+

vorb to_be ncth verb to have,

1 want example with verb to have. ol Re~eclicit

Yoso

Ineudible .egponse)

o

nomingte

. class reply
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Text Acts/Functions  Exchange Tppes
L2 loop Remelicit
(Inaudible response) p=reply
Not to haveas cvaluate
Is he correct? Can we. say he ol Ro=clicit
have a book?
Lh-?
had e p-roply
He has he has he has a booke ovaluate
No, this is not verb to have.
This ig not verb to havea
Use the correcct formuls pleasca cluec Re~eclicit
Yese nominate
Ho has he haSeees p~roply
He haseeesocabout ite He has cvaluate
told me about ite This is the
correct example of vexb to havee
Fe has told me about it. Very
£00d o
04K« Look d Direct
Tell—=Told~Tolde The past form of explain Inform
tell is the present form tellj the
past told; and the past participle
told againe
A1l righte He has told mes He el Elicit
has told mee He has told me
about? He has told me agbout-:
Ah?
ite class reply
about ite. Very goode ___cvaluate
Now frame Boundary
This examples are enough for focus
verb to haves,
Now frame Boundary
Let us try another ah examples focusg

of other exgmpleg of verb 1o be.
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i Text _ Ag:b‘s‘/Flmctions Exchange Types
A1l righte Who can give am el Elicit
example yes on verb to be?

Teso nomingte

(Ingudible response) p=roply

Lh=? cl Re=eclicit
S Ingudible response) T=reply

We are give we are give. Can el Re~elicit
we say that? Can we say like

that? We arcecssc?

Tose nominate

I am reading a booke p~reply

I am reading a books No this evalugte

ig presgent conbinuous tenge.

Yose nominate Re~clicit
We are reading the bookse prreply

Ve arceso We are reading the cvaluate

bookseilNoc

Yose nomingte Re=elicit
We are taught Englishe p=reply

We are taught English. We arc evaluate

taught Englishe Thigs is the

correct example of verb to bes

We are taughts We are taught

Englishe We are taught English.

411 right. Number two. Example ol Elicit
number twoo

Yege nomingte

(Inaudible response) give the p-roply

book o i

We are givens?Wow? ol By=elicit
Weesscsocoo p-reply

Wa were=? el Rowelicit
(Inaudible responsc) pereply

Noe Noe NOo

gvalugte
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Yose nominate Re~clicit
&e letters were— - = p=roply
Tio letters were vritten by evaluate

the gtudentse Very goode The
lettipg were written by the
studen 4, The lelters were
writteniy the «iudentse The
lectters wre wistten by the
gtudentss Thi::is the correct
example ofvers This is the
correct cxrml: of verb to bee

Yose nomingte Elicit
The banane-(I' udible response) p=reply

The banana iz sgten by the evaluate

gtudents or :- the boye Very
goode The %nana is eaten by
the——e Banaa is caten by the
boy e This s the correct
cxample of erb to be. By the
boy=—very ade

- e

Another exailc pleasce el Elicit
Yoge nominate

I am given I 1 given some work p~reply

to do»s

I am given som work to do or I evaluate

am given homnrlk to dos T am
given—Iam £ :n some or I am
given homewck, I am given

homeworke Tigas enough we can
saye I am gvin homeworke I

am given hom warkse

Yes another : cmple please- a Direct
Class particip tion is very

important. I3 has got its own

mark pleases

Yese nominate

(Inaudible resmonse) Ppreply
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The boy was—? el Re—~clicit
(Inaudible response) by the doge olass reply

The boy was bitten by the doge evaluate

Fery goode

It is good example of verb to bes

The doge The boy The boy was

bitten by the doge The boy was

bitten by the doge It is the

sorrect example of verb to bee I

All righte Whet is that? el Elicit
Yese nominate

The(Inaudible response) by the p~roply

grandfather. e e

The what? loop Re—clicit
The story is told by the p-reply

grandfather,

The story is told by the evaluate

grandfathers The story is told

by the grandfathcre. Goodexample

of verb to bes The story is told

vy __ . grandfathcre

L11 right ah any questions please ol Elicit
on verb to be or this past

participles or verb to have and

verb to be? Liny questions? iny

questions (NR) B

No _guestions at 2117 (NR) el Re—clicit
Is it clear please? ch Check
lose olags reply

Is it clear? ch Check
Very goode Very goode ovaluate

Now frame Boundary
You arews—{pausc) I am going to foocus

give you some work to_do~homework

please please de cxercise cxercise & Dircct

six six twoe IHxcrcise sixe

G g e
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IR > _Aots/Runctions Exchange Types
tasartual tasartual.(It is donee p—inform Inform
It is doneg) . .

4he,_aha Is it s0?(NR) _ol Elicit
Now all right frame Boundary
Lot us=(Inaudible rosponse) ... Tocus

Did we check it~? Ig it-~2(NR) ¢l Elicit
Oh very good. vory goode. very evalugte

£200de T e

Clean the blackboard pleases d Direct
Clean the black®ard pleasee (NVR) pepeply

Thonk you B CSvaluate

411 righta framo Boundary
Let as the I mean the structure focus

apwae so-as shruoturc, e,

A1l righte before we write the d Direct
cxample of before we write the

example we must know something

about as-as. B I

Sometimes we compare two things oxplangtion Inform
which are approximately equal or

the samee e .

Therefore, now let us look at d Direct
these examplces plcase. The bed

room is gs wide gs the living

room as wide as the living room.

Now let us change this example

into as the same as the same form

as the same forms , -

Now please you can look you can d Direct
look at page fiftys. Plecase open

page fifty and loock the cxamplese

f?,ge ity (NVR‘) e

The bed room is as wide as the el Elicit

living rooms Now how to change
to the sameform pleasc? Pago
fifty page fifty pleasc page
fifty. (NR)
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411 right look. d Direct
The bed =~ The bedroom= The cxamplification Inform

bedroom is —Tho bedroom is as the
gsame width - The bedroom is as
the same width with as the living
livingroom livingroom. (Writing
on blackboard) .

f A A e ——

lLocording to this cxample please, & Direct
ah to do the review two please

open page pleasc open page sixty

page sixty page sixtye It saysy

*Change or the underline underlincd

words into as—as form inteo as-as

forme

— - e

L11 right now if you look =t al Elicit

this question TThig ox is the same
price as that ox',This +this ox is
(pause) Lha nc no I'm sorry.

Yes yese 'This ox is the the

same ah—?

(Inaudible response) class reply .
the same price price as=? clue Remelicit
that oxe oclass reply

that oxe 411 richt, cvgluate

Please change it into the as—as ol Elicit

forme Yes anybody?

Yose nominate

The ox is as the same pricc as p~reply

that oxe

Nos Now . . ... _. .. cvaluate -
hange it into as~as form not to el Re—eclicit

the same ase Change it to as-as

form as~as form, A4Ah-7?

Yoss nominagte
This ox=( Inaudiblec response) preply

Very goode , _Govaluate
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Text . [,_o_'b-s/ Functions Exchange Types  __
Thigs ox is as as ahw=? cluc Remclicit
the samee class reply

Yess No, you cannot say as the evaluatec

£aiie s R e e e e .
Thig ox is as ah=? clue Re=clicit
sSalie e ctass reply

}‘I_o‘. Pricee . ... _evaluate N
When you change it into as-as el Elicit

form it has=7?

Yese Yecss nominate

Cheape Expensivos p—reply

Very good. Cheap Or expensives ovaluate
Thig ox is cheap Or expcnsive.
This ox is as cheap as that ab

that oxe Veryv goods

Plcasc look another cxamples a Direct
fook at ~ look pleasce This
Por~This pal B $he same size
that pano ~This-This~This pan
ig = This pan is the same the
same sizc the same size as as
't.l}a‘b pan as that pane
(Mriting on blackbosrd)

e

Yos~? Yeo=? prompt Elicit
This pen is—:— _ . p-reply

Pane This~This pan ig-? clue Re—elicit
as cheap as the— p—-reply

No, It is no no not price. evaluate

Size size sizes .

&z omrs ok

When it is size please remembere & _ Direct
Yese nominate Re—elicit
This pan is as as big as thate p—reply

Very goode This pan is as big evgluate

as that pane This pan is as

big as that pan., Very goode

Number three please. Thig cat el Elicit

ig the same size as that cate

(NR)

- > a2 82
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Text R *L-qfus/mnctions

Exchange Typeg .

N A ——————— e % % b & X

L11 right look at the exemple d
numbe five pleases The dog is

the same as that cate The dog

Direct

is the same as thal cats o

Yes try pleases pfompt Re~elicit
Yese nomingte

The dog is as 0ld as thalt cate p=reply

Very goods The dog is as old evaluate

as that cats =~ e

Lot us looke Let us take a Direct
example number sixe The sheep

is the same size as the gozte.

The sheep is = The gheep~The

sheep is the same size==e¢ The

sheep is the same size as the

2ozt as the goaba e e

A1l right yes—? prompt Elicit
The sheep ig the same == small preply

as the goate.

Very goode She can say small evaluate

or bige N

The sheep is as small as=ah? cluc Re=elicit
the goat, L _.Olass reply

as the=? loop Re=elicit
gocte class reply

2oat yese o evaluate

Now ... Lramg Boundary
Substitue into as—as form as-as d Direct

forme All right now please now
let us change this gs—as form
into as the same as form into
as the same as form as the same

as form as the samc as forme




Text

x

P

Thig ox ig the same price as
+hat oxe Look pleasee This
ox ig the same price yes this
ox is as cheap as that oxe

This ox ig =~ This ox is as

106

__ Lets/Fuhotions

Exchange Typeg

exgmplification

calling attenticn

Inform

oheap as that oxe = .

L1l right. Let us change into el Elicit
as the same forms
Yese nomingte
This ox is the same as the same p=reply
price as that 0Xe -
This ox is=-ah? loop Re=elicit
as the same—- ...0lass reply
as the same the same what~? el Re~elicit
pricee p~reply
price. Very goods price as cvaluate
that ox. S e
I sit clear pleaso-? ch Check
Yes class reply
Very goocd. , cvaluate
Lnother example, Now this pan el Elicit
is (pause) Noe This pan is as
big as that pan« This pan is
a as big as that pan. This
pan=—gs bigszs that pan
(writing on blackboard)e 411
right please change it into as
the same as form.
Yese nomingte
Thisg pan ig , preply
his pan is=? (writing on prompt Ro-elicit
Tlackboard)
as the same age _preply
As the as -~ the samo-ih? prompt Re=clicit
the same sizo— p~reply

Very goods /fs the same—=Thig

pan is as the same size size ao= evaluate

END_OF RECORDEING
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fppendix ~ IC
Teacher =~ 3
Transeription and Analysis of the Recorded

Lesson
Text u.l_&_qu/F‘unctions Exchange Types .
OuKo frame Boundary
Page eighteen __focug
Open your bodz to page eighteen- 4 Direct

the structurze Let me see the
structure y2s(pause) used to

past habitual and then never

used toe This is A page eighteen.
Then on page nineteen you find yes
never used toe This is 3¢ You
will find on page nineteery See
examples please first of all.
Watch oute

B

OJKa now frame Boundary
Let me please(Inaudible worc}_‘_g) - focus

Look to page eighteen please. d Direct
Sec the examples Ato Begashaw

in bpackets that doesn't any

longer any longere Now you

complete this sentences using

used to plus the verdb in

bracketss See this one: 4to

Begashaw used to smoke but he

doegn't any longers

Did you see the example? ch Check
Yese Class reply

Now frame Boundary
Let us take gnother example, . foeous

Now the question iss Many el Elicit
years ago many years ago—7

I playe clase reply

T play. Yes-? prompt Re—elicit

{ Tnaudible response) slass reply
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Text LA cjb.s/ Functions

Exchange Types

One Wy one. Yes you recade Read d
the questiona

Many years ago I play footballe  p=rcply

Direct

Comma, clue Re—elicit
commg, but I don't zny longere. p=reply

but I donot any longer. but I evaluzte

don't any longer any longer.

Now who can change this sentence &k Elicit
used to please? Who can change?

Who can change?

Yes yese The girle No yese nomingte

Many years 'mam’ years I used to p=reply

play football commaz but I donot

any longers

Vory goode Yese Many years ago evaluate

look here this is the answer;

many years ago I used I used to

play I used to play football

football commz but I don'ts .

I do not=? el Re—eclicit
any longers class reply

any longer any longer . Svaluate

Following this exampie who can do

number two? 41l right. Read out 4 Direct
the question first and then do ite.

First read the question first yese.

When I was young, I run(Inaudible p-reply

response) commg but I do not any

longer,

Yess ovaluate

Which will it be the answer now? ol Elicit
When I was youngee When I was P~reply

young used 10 runese e
£2m? loop Re—elicit
used to preply

Hoe cvgluatlc
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Text Aots/Functions Exchange Types.-s

T used to=? prompt Re—elicit
I used to run races but Icomma p=reply

I don't any longer,

Yese When I was young I used evaluate

to run races but I do not any

longer, — e

Yecs number three number three. el Elicit
Lha, nominate ‘

This old man be strong bubtees p=rcply

Nos . evaluato

malsun naw? (Do you mean the p-clicit Elicit
answer? )

Yes just the answer pleasees treply

This old man used to be strong p=reply

but he ign't any longers.

Very goode Thats righte This ovaluate

0ld man used to be gtrong comma

but he isn't any longere
Yes number foure Who will try? el Elicit
Who will try number four

Yese nomingte

My father used to touch

mathematics commz but he doesn't  pe-rcply

any longere

Yese My father used to teach evaluate

mathematics but he doesn't any

longer.

Yes number five, el Elicit
Lha yese nominate
When we were in the carses p-reply

countryside prompt Re—-elicit
countryside we used to ride p-reply

horse but we do not any longers

Yese When we were in the evaluate

countryside we used to ride horses

but we do not any longer,
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Text iots/Functions  Exchange fypes:
You kaow what countryside means? el Micit
gatar. (rural arca) class reply \
In English countryside means evaluate

rural areas

. —

Yes~? prompt Re~elicit
rural areae. class reply

Yes in the rural area. _evaluate

A11 right-? ch Check
Yege . . Olass reply

So you have understood, I hope, ch Check
ign't it?

Tose ... Class reply

So you can follow this and do d Direct

this one 1=5e

—— 3 mema

Now Be focus Boundary

This is the opposite of this one explanation Inform
nowe Now when we say you see

what you have to understood here

is this pronounses Did we say I,

we, they; yes=? This takes what-? cxemplification
doe I used to play footbzll but

I donot any longere 4nd you can

do this onee You used to play cxemplification
football but you do not any

longeres 411 take this doe 4nd

this is positivee The first . . .oxplanation
sentenceis what? Positive. But

here it takes what? The negative

forme I do not do any longer definition
means that something you are

accustomed to it but you do not do

NOWe —
Understand? ch Check
Tess . " : A : class reply
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. Text, . . __ Aots/Functions Exchange Types.
Now in never useé to this is the explanation Inform
opposite of this one, which you
do not do first but you are going

to accustom to it now. Let me

see page nénety. Look heree
Lto Mengesha never used to spoke  exemplification

but he does nows

Ato Mengesha never used to el Elicit
spoke but he does—ah?

Noe class reply

Nowe Not no, Nows _. evaluate

OsKe . . framg Boundary
Complete cach sentences using a Direct
never used to plus the verdb

written in brackelss R

Now who can do number one? Who el Elicit
can do number one?

Tese nominate

Our parents never used to read p-reply

and write commg ty they do nows

Yese Our parcents our parents evaluate

rever used to recad. e

used to-? el Re—elicit
reade e ,,Q;.@;S..s reply

raad~? prompt Re=elicit
and write. class reply

ind writo=? prompt Re=elicit
oomma, e . Class reply

comma~? prompt Re~elicit
but they(Insudible response) class_reply

One ly one, d . Dircct
but they-? prompt ‘Ete-elici‘b
they do nowe class reply

they do nows Ycs, this is the evaluate

answeres They do nowe e

You write the question and answer 4a Direct

pleases A4All right? Write the

question and gnswer (NVR)
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o Text _ . A;,Lc;t_gjmnctions Exchange Twres
ow who can do number two? Who el Elicit
can do number two?

Yese Yese nominate

.(_Ij}audible retsp,o.n‘_sr_e) prreply

Loudly. a Direct
Many people never used to read p—reply

the new( pause)

Very(Inaudible response) cvaluate

Many people never used to rcad prrompt Re~elicit
the newspaper the newspaper but  p—reply

they doses

Yose Many pecople never used to evaluate

read the newspaper but 4h? they

dO NOWe

You know what newspaper meanse? el Elicit
Addis Zaman (4ddis Zemen-imharic class reply

daily)

Ah=? loop Re=clicit
kurach warakat (piece of paper) p~reply

Noe Noe B evaluate

NV prompt Re=elicit
Gazetta 4ddis Zaman Gazetta class reply

(Newpaper, iddis Zemen)

Yese Ethipian Herald is a evaluate

newspapere. 4ddis Zemen is a

newspapere You knows . Berrissa

is a newspapere Yese A4All this

aI'c _newspaperse -

You understand newspaper means? ch Check
You must know newspapere

(Gazetta malat naw) Is it clear?

Yese class reply _
Yes who can do number three? el Elicit
Number three-?

Lha? nominate

Your sister sister never used to

WOrk VeIrVese p=reply




113

N Text _ hobs/Functims Exchange Types_
Very harde prompt Re—elicit
very hard but she does nows p—reply

Yese Your sister never workeee evaluate

Your sister never used to work

very hard but she does nowe - .
Yos number fours el Elicit

Lhe _ nominate

I never used to like that kind p~reply

of food but I don!t(pause) L

I do nowe prompt Re-slicit

but I do nowe p-reply

Yes I never used to like that evaluate

kind of food but I do nowe L

The last one number fivee cl Eicit

Lhaoe nomingte

(Inzudible response) _class reply

YTes=? loop Reeliciy
(Inaudible response) P—reply o
he does nowe prompt Reeelicit

he doeseese p-reply

Yese He never used to reach ovaluate

school on time but he does nows -
You know what reach means? el Elijt

Reach on time means what? (NR) L

Come on time-reachs definition Infom

Reache Reach on time. o

You know what on time means? (NR) el . Elisly X
When you exactly on time, it is dofirition Infom

you come to school not late that

meanse S —

Understand=7? ch Chek

Yese Class reply

So he never used to reach school feccus Boundary

on time but he does nowe. I o
And then frame Boungary

10! will be your homewprke focus

- -
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e Text 'Akql;hs/F\znotions Exchange

BYPES -

Look here your classwork your d Direct
homeworke Now look here 'C'e.

'CY repeat the following

sentencese Now just read the

cxagmplee 4t first the noise of

the train irritated me but now

I am accustomed to ite I am used

to_the noise of the traine

Can you seem=? ch Check
Ycese class reply

Thats how its usede So be used cvaluate

toe You see?

When we say ah when we say you explanation Inform
see I am accustomed, ah lets see

oxercise 2=1 4h substitute(pause)s

You write the you sec we write

Just from the book this one

Now you let me see one sentence; d Direct
I am accustomed to drinking tea

without sugare _

L e

When we say I am accustome t0eee ¢l BElicit
I am accustomed tow®

t0 drankings class reply

Not drankings drinking dr}rﬂ(lng evaluate

Loz without sugar. o

Now I am accustomeds This is definition Inform

number once "I am accustomed to

drinking t&a-without Sugar meshs:

just I have g habit of drinking

toa without sugare But when you OXPlanation
change thig one now, look heres

Now we will do this one. I amah

used to I am used to drinking I

used to drinking tea without sugar.

Now this means vou know more about definition

it this one. Yes you understand
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b .. hots/Functions _Txchange

R E A ———— ——————_% 1 3.\ %

that means you have the habite.

(Inaudible response)e You are

accustomeds Now when you are

used to, when you say I am used

to drinking tea without sugar means

what? You have already practised

that meanse This is on your definition
exercising; on your learning;

on your knowing about ite

You understand the difference ch fheck

bectween two sentences?

Yese . Class reply

Lh=? ch Check
Yese _class reply

must understand herce This o ocxplanation Inform

gshows habite This means when

you know the habit when you get

the habite _ L

It it clear? ch Check
Jose I . class reply

S0 I am accustomed to drinking summarization Inform

tea without sugare I am used
to drinking tea without sugar.

s

You see the differcnce? ch , Check
Yese . Class reply
Who can change in the same way el Elicit

numbe® two? The nurse is not
accustomed to go and tec:s take
(pause)s The nursc is not

agcustomed to go and to take——

Yos=? nomingte

The nurse used 0 see p-reply

Nos . ovaluato

Nv prompt Re=clicit
ig note = e R ECRAT
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s ~Mexb ... hots/Punctions Exchange Types
is noi=? prompt Re—elicit
used to going to hed late. p~rcply

Yess The nurse is not used to evaluate

(pause)

The nurse is notv used to going

to bed lates e e

Fumber threce el Elicit

Lha? nominate

She used to She used to the p-reply

hot seathering lLssab. fssabe

Ycse She is She is used to the evaluate

hot_weather in /fssabe B — e
Don't write *to' 'to! twice a Direct
pleases I used onely oncee I am

not used to drinking te without

sugare S0 you follow this

oxgmple and dOe . ... .
You understand? ch Check

fcse e .. Class reply

5 L S - . Boundary

I want to see your work, your d Direct
previous worke Show me 4 and B

in the classe Yes you do

exercise Ces Begin in from 4

and do it. LNV_B)_ e

Silent Inde Jjust work out the d Direct
exercigee Do the exercise nowe

'C! will be your homeworke Do

4 and Bnowe . s

L and B was given to you before,' ch Check

ign't it? (WR) S i
Inditsaru satichachéhu nabar ch check
yihenan, gydalam ?

( a translation of the above check)

BVOROS) ... . - - 04288 2OPLY.

Becareful of you, spelling when d Direct

you write pleascy
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Toxt . _dcts/Punotions Fxchango ‘Tyma |
Now the exact(pause) look to the ol Elicit
cxact answer of L used t0, yos-?

Who can tell me again? Let do

write the exact answerse Who can

tell me number two? L4 number two?

Yes please tell mec the answere

Number two? When I was young-?

Number two=~? L number two-?

When=?

When I was yOunZesse _.Pp-reply

When I was young-? prompt Re=clicit
I used to Ppreply

I used to prompt Re—elicit
races p~reply

Noe I used to what? ran racese evaluate

XAl T2aCOSe . e 1o

Lha? prompt Re—clicit
omma, —— Prreply

ctmma but-? prompt Ro—elicit
L. p-reply

1 prompt Re=elicit
don't any longere p~reply

I ton't any longere I don't any cvaluate

lonrer,e _

Yes aumber threc number threee el Blicit
Yose nominagte

This oid man(pause) preply

This oli man? “his old man? prompt Re—clicit
used to ) preply

used to=i prompt Re=elicit
be_strong — _p-reply

used to be.? prompt Re—elicit
girong Proply

comma but=? prompt Re=elicit
he does not p—~reply

Nos Does .ovaluate

" w ..




—
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e Toxt ictg/Functions  Exchange Types
but-? ' prompt Re=clicit
but he does not ' p=rcply

No Hoe He isn'ts You the word cvaluate

be is theree

- s e

but he isn!t=? | prompt Re—clicit
any longere : Preply

any longer any longers __evaluate

Yes number fours cl Elicit
Tschals No No the other ones nominate

yese

ly father(Inaudible response) _ p=roply

Yos=? loop Reg~elicit
My father used to (pause) .. preply

My father=2 loop Ro—clicit
used fo be | — L.PTeply _

used to=ih =2 prompt Re=eclicit
mathematics L . p-reply L
used t0 teach~? teach=? prompt Re=eclicit
mathematics p~reply

mathomatics . . . .. evaluate

NV prompt Re—elicit
oommg, e prreply :
Lha=? prompt Re=elicit

but_does(Inaudible response) . preply

but—? prompt Re=clicit
he doesn't (Ingudible response)  p-reply
he doesn't any longer but he evaluate

doesn't any longer.

e et

Yes number five number fivee el Elicit
¥es number five?

WThen we were—?

When we were(Interrupted) . Prreply. .
Not you moniters ©Sit down a Direct

ploases Not yous Sit downe

R

Yos=? el Blicit
(Inavdible response) .. Prreply
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S Toxh | . Aots/Fanctions Exchange Typos
Loudly Zhe? d Direct

When we(Inaudible rosponse) . p-~roply .
When—? prompt Remelicit
wercs _we(Inaudible response) . prreply —
Lhe=? loop R:Mlioit

werg inthe = . preply ' .
countrysidee When we were in clue Re—elicit

the countryside in the

countryside , h~?

used to — preply :
we used to-? prompt Re=clicit

read o PrEeRlY —
ride? prompt Re=elicit
horse ... . . .. v PECDLY -
we used to ride horses horses~? prompt Re=clicit
oommg but . Prreply .
commg, but=? prompt Re—clicit
(Inavdible response) p=reply

ut we do not(Inaudible

response)s we do not any longere cvaluate

but_we do not any longers . . o
Just this is A ansucre __focus Boundary

Is it clear=? ch Check

Yose .. ..Class reply :
How L frame Boundary
Question numbcr twos Who can el Elicit

answer? Yes with never used

to?

Yes nominate

(Inaudible response) p=reply

That ig dones Toahe -Svaluato
Number two = Lh? cl Re=elicit

llanyy peole(Inaudible response)  percply

nespaper cluo Re=—eclicit
nespaper but{Insudible response) p-rcply

they do nowe they do nows Yess

Many peele meny peole never avaluate

usced to read never used to
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e Mewt . hots/Punctions Exchango Types __
road the newspaper the newspapcre . _ . . _

but Lh=? prompt Remelicit

they do now p—reply

they do now they do nowe .. Cvaluate

Yes number three number threecs ol Elicit

Yos noningte

Your sister never used(Inavdible  p-roply

rosponse) s i
Loudly d Direct

Lh? pclicit

loudly Proply

Your sister never used to work p—reply

vory hard commg but she does nows

Your sister your sister never used evaluate
to your sister ncver used to

work very hard but she does

now_but she does nows Yess

e m 2 mew

Humber four number fours cl Elicit
Yese nomingte

I never used to like(Inaudible pereply

Tesponse)

I never used to like that kind ovaluate

of ﬁ‘ood.. I never number four
I never used to like that kind
of food that kind of food, but
I do now but I do nowe

o I R

Yos mumber fove number fives ol Elicit

Yese nominate

(Inaudible re sponse) o . Dercply N B
Yos loudlye d Direct

Ho( Inaudible response) . proply .
reach school on times clue Ro—elicit

on time(Inaudible respogse) preply

but heeees but he docs nowe
He never used to reach school on evaluate
time but he does now but he does

nowe Yess

L = B
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T i . Lots/Functions _Exchange Types -
OuKe frame Boundary

T.is are the axorcises with never focus
usged, t0e - e s )
You understand~? ch Check
¥ose .. olags reply
Now L . frame Boundary .
Remcember that when we use !'Our summarization Inform

parents never used te read and

write but they do now?!, Now definition
vou begin never used to means

that you will not do somethinge

But when you say I,we do now,

hey do now, mcans what—~? They Skt
arc accustomed to it that means
NOW.e - e o
Is it clear=? ch Check
Tese class reply
(Ingudible responso) . . ovaluate
S0 remember if the first sentence ol Elicit
is negative, it ig finished with
what?
(Inaudible rosponse) class reply
positives . . . .. Lvaluate -
Is it clear? ch Check
Yose S we. Clags TEDly ~
Try_to remember thisg once Lo Direct
ind for third person he, sho explanation Inform

takes what~? does or doesn't any

doesn't any mores NOe does now

or do now we. saids (Inaudible

response) He, sho; does now or |

I do now, You do now, we dO now,

They do nowe Look here used to = _exemplifiestion
Many years ago I used to play

football but I do not any longer,

It can be placed with what? You,
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Toxh Lots/Functions  Exchange Mypes
WepheVs o o 5
Is it clear=? ch Check
YOS e e OLass TOPLY .-
Horc it can be for example, summarization Inform

here,'This 0ld man ih lets say
another onee /Lh third persone
Yose This old man used to be
strong but he isn't any longere

You see this is for third person.

S0 in the same way herc you used °

to read and write. Our parents . o

used to read and write but they
do nows
D _OF RECORDING
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Appendix ~ ID

Teacher—=——,
Transcription and fnglysis of the Recorded

Lesson
L Toxct, . _Acts/Punctions  Exchance Types
Yesterday we did passage about Introductory Inform
the result of hard work and information
homework was given from that
et ————— A
Let ug do that homowork __fooug Boundary
Part threc question ones Thosec ol Elicit

who are opposed tO progress.

Those who are opposed to

pProgresse

Tose nomingte
Reactionary ) p=rcply
Reactionaricse Yes; you arc cvaluate

righte Reactionaries. The
word which match the meaning
meaning with that word with

that sentence is reactionary.

-~

TWO ol Elicit
Yose nominate

Irrigatees . p~reply

Irrigatee Yes, you are righta. ‘

Irrigates iy e st
Threes Tried out methodically. al Elicit
Tricd out methodicallye

Yese nominate

Experimenteds p—reply

Experimented withs Experimented  evaluate

withs e R

Foure Ways and mcanse Ways ol Elicit
and meanse

method e p—reply

method methods ovaluate

Fives TFierce storm of wind ol Elicit
and watere

L] X .

‘e . -
- .
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Toxt Aotg/Functions  Exchange Types
Tempest p=rcply
Tompesgte Yos, tompegte .. _ovalugte
Sixe el Elicit
Who is number gix? Number six nomingte

himgselfe Where ig number gix?

(He ig not presente) __ class reply .
Yalan? (Ien*t ho present?) nominate Re=clicit
iwo (Yes) class reply

Sixteens Who ig sixteen? nominate Remelicit
CeKe what is your answer? el

Question six=of that vicinity=ih?

(Ingudiblo response) preply

What=? 1oop Re—clicit
(Inaudible response) p=roply

Noe ovpluate

Yose nominagte Re=~eclicit
(Ingudible response) , proply

Yose Neighbouring, Neighbour, cvalauate

licighbourings e e

Question sevene More than ol Elicit

nocessary-in excesse
Soventeen. Who ig scventeen? nominate

Where you are?

(Inaudible response) p=reply

What? loop Re=clicit
surpl- Preply

Noe Pronunciation(pronaunsie n)s ovalauate

Surpluse —— —
Eighte Uncultivatede el Elicit
(Inagudible responsc) percply

Yoss barren barron. _ovaluate

Ninee Large (Inaudiblc -words ) ol Elicit
buildingss

Number nince Who is number nine? nominate

L’[Mible regponse) preply
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Text _Actg/Functions Exchange Types

What? loop Re=eclicit
Blocke= p~reply
Noe, " —SValuate
NV nominate Re~elicit
Blogke e . Droply
What? loop Re=eclicit
Block g p=roply
Blocks Blockss Yoge YOU SCEme= evaluate
Blockse ..
The last questione cl Elicit
Where is number fifty? nomihgte

udible response) peroply
Whst? What? loop Re=clicit
(Inaudible response) p=reply
Error yese Svaluate
Lets come to the seccond parte focus Boundary
The second part G NS,
™o words  arh givaw or.listed introductory Inform
and the blank space are given information

in the sentenceas

S s

Question onee Read the whole ol Elicit
sentence please when you answers

Yese nominate

(Inaudible responsc) p~reply

Pronunciation( pronaunsie n) is ovaluate

VeIYess

We Bhall succeced succeced only

if we work togcther because our
Strength lies only in our unitye . .. .

Two cl Blicit
(Inaudible responsc) preply
Goods The only way to evaluate

cultivate hilly land is to

terrace it so as to contain the

s0il you have collecteds
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. Toxh Lotg/Functions  Exshange Types

Threce ol Elicit

Yog? Who is number thirty threc? nominate

Thirty three?
L

K_IlnﬁuLilgle response) reply

What is your answer? Say only ol Re—elicit
your answer pleascs

(Ingudible response) .. D=reply

Lh? loop Re~clicit
He has worked very harde p=reply

Promuncistion (pronaunsie n) is ovaluate

very poor when you speaks He has
worked very hard since 1974 when

he replaced his precvious boss

previous bosse . .. b

Question four, el Elicit
Ehe? nominate

(Inaudible response) p~reply

OeKs The villageors of Fitche cvaluate

fought againgt terrible oxe

The last questione el elicit
Yosge nomingte

Evervone knowsesssethe best way = p—rcoply

gucesd frompt Remeclicit
suceeed as a young man is to p=reply

study hard and Goods Thats

righte Everyone knows that the evaluate
best way to succeed as a young

man is to study hard and play

harda
Ihig are the answerse _ swmgrization  Inform
Lny question? [ny question? el Elicit

Any doubt you can raise

question. (NR)

-

o e———c

If there is no question, lets go  focus Boundary
through our today's lessone N




- Toxt

'To infinitive, lets say, plus
gomething, To infinitive
somethings Now t0 express
purpose purpose Wc Can use :

infinitive phrase. We say
(Inaudible response) to answer
the question *Why' it is
possible to use YWhat'e The
infinitive phrase this pattern~
140! and Yinfinitive'! plus
somethinge

Now looks: She went to
Lddis Ababag She went to Addis
Abgba to byy to buy a new dresse
She went to 4ddis ibaba to buy
a new dresse With this oney 'to
buy a new dress! it is infinitive
phrases 'To buy'! and then what?
'To! here, byy infinitive
something can be taken as a new
dresse
Now you can ask guestion,

"Why did she go to Addis Ababa?
"Why did she go to Addis 4baba?
'To buy & new dresse Now this one
is purpose. This one is purposes
Whéi ig the pﬁrposo of going to
Lddis Ababa? To buy a new dressy
It is taken as infinitive phrase.
Or we say herey'He ran He ran
fast to catch the first buss

tTo' then what? catche To and
To and catch infinitive and the
first bus is taken as (Inaudible

rosponse) or we pdd one heree

127

» Function Exch
cxplanation Inform

excmplification

explanation

exemplificgtion

explanation

excmplification

explanation
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Text Aotg/Functions Exchange Types

He took he took gome money some oxcmplification
money %o buy if we say here, a new
bigycle, again the same thing.
To buy a new bicycle, you ask
question why did he took the
money? why did he teake the oxplanation
money? He took the money to
buy a new bicyclee
Or we can proceed by saying
here sShe will go there she will oxcmplification
go there to visit to visit her
old friend. A4gain to visit her
old friende To here, visite
This all are can be taken as explanation
what we say tc infintive and
can be answered the question
1¥hy why= why will she go there?
to visit her old friende Thig summarization
what we can find infinitive
phrase—~can be taken as infinitive

phrascse

- - i m——

The other topic is: we see herec foous
'not only but also-not only

but also'~how we can join using

this or this conjunctions two

sentencese

Boundary

For example you are given this cxemplification Inform

sentence: She She bought a book,

One sentences  Aggin you have

this one: She bought some eggse

two sentence~twos We have here

two sentencese She bought a explanation
book 3She bought a new I mean

some eggse Bought, Bought— the

same verbe ©She, she~ the same

gubjects The book, some eggs~—

Aifferent objcctse They are
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Toxt JQﬂuymﬁgctiogﬁ Exchange Types

They are different objects heree
When you join this one by using
and, we can moke it like thise
This one as it is and we can
join like this: She bought a book
and some eggse Now this is all
what we use ande That how we can summarization
join by using' 'not only but also! qcontrast

We can say: She bought ah cxplanation
yes it is possible to say, She
bought not only a book not only
a book but also what? some eggss
Looks To give morc emphasize to
give more emphagizc we say she
bought not onlys Pogition. calling
Please take carc of the position abtention
of not onlys. It ig followed Wy . . explanation
what? Noun=—g bool s Here again,
some eggs~noune ;his one is noun
and this one is also noun, But
also is followed by noune Not
only is also followed by noun.,
Now this sentence and this
sontence are tho samee Same I
moan, She bought a book and some  exemplificatioh
eggsy and she bought not only a
book but also somc cggse We you  cxplanation
take as in meaning wise, that
this one is give more emphasize
or he has done, she has done well
the meaning will be to you she
has done wells

Let us take another example oxemplification
or anothcr scntences She, what we
saye She took a taxis She took
a taxi—~onee The other onc lets
say here, She caught She caught
the first bus the first bus~-



Text

We have here
ghe tock a. ,
She caught the first bus.
Take

this one~took,; and this one=-

another sentences
two scentencese
taxie
The verb agre differente.
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_Acts/ Fanctions Exchange Mypes .

explanagtion

The subject is the samee Object
is different Of course here the
verbs are also differcnt.

Now when you join hy using
and we move ghe from this one
and we can say simply, you neced
full stope She tock a taxi and
caught. the first buse. She took
s btaxi and cgught the first buse
When you join this one using not
only but alsoy you can say like
thiss She not only took a taxi
but also we say she caught the
first bus but alsgo caught the
first buse
only then verbdb We have here
tooks The other onc but also
then caughte Now look the

position of the caught verba

Looks position~not

Not oniy is given herce Now
we ocan join the sentence like
thiss She not only toock a taxi

but_also caught the first bus.

explanation Inform

contrast

calling

attontion

calling

attention

summarization

Who cgn join this sentence?
She read

The other one is

She read a newspaperes
a newspapers
here, She read what you can
say an old booka
booke
Who can join? ©She read a news

newspaper She read an old booke

She read an old

Now who can join using and?

Elicit

p-reply
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Tixch

Text iots/Functions rPes. .

Very goode She read a newspaper covaluate

and an o0ld books The sames ——

Looks the same subject and the calling Inform
same verbe

You neced this one. Then you say  eoxplanation

what? She read a newspaper and

an _old bookse
Who can join using not onlyeee al Elicit
but also not onlysesbut also?
Yose nominate

She read not only a newspaper but p-reply

also an old Yook

Goods You say here, 'She read ovaluate

not only a newspaper a newspaper
but_algo an old booke H

0K e frame Boundary
Lots take another onee fooug

This is the same verb and the same explanation Inform
subjects When we change the verd

leys take herey Abebe gave him

some mongy Or We say gave me

some money-onc sentecnces The

other one ig herc,y Lbebe bought cxemplification

me g new shirte
Yes who can join using and? Who ol Elicit
can join using gnd? Abebe gave

me some moneys Lbebe bought me

a new shirte. Combine this two

sentencese
Yese nomingte

Avebe gave me some money and lend p-reply

me a new
Noe . gvaluate
Yose nominate Re—elicit
Lbebe give me some money and p~rcply

bought me a new shirt.
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Agtg/Functions  Exchange Types

Ycse

Yese

0K,

a new shirt shirte. IHe said, ovaluate
tibcbe gave me some moncy and
bought me a new shirte You
sald this one and you said and
and_then bought mo g new ghirte .
Who can join using not onlyees el Elicit
but also? She took a taxie
She caught the first btuaa
She not only took a taxi but
also caught the first buse
nominate
Lbebe give me Abebe give me p=reply
not only cese
No notsesss svaluate
nominate Remclicit
Lbebe not only give me some p—~reply
money but also bought me a new
shirte ,
Yese Thats right. You say, evaluate
tibcbe not only gave me some
moncy but also bought me a new
ahirt.! S T ——
frame Boundary
Please do this classwork. Use d b

not onlys.ebut alsoce Use not
onlyesebut alsoe Yesg, it is
scentences
She bought somc eggse
She gold two kilos of

sugarse

They played footballe
They visited their
friendse

He helped hig mothers
He helped his brothere

irect
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- Texct . éotg/Functiong

v . . 3 e

Exchange Types _

Not bnly...but also, don't use
ande Not only but also. Do
thise Not onlyseebut alsos
END_OF RECORDING.

P
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Lppendix - IE
Teacher—eee—"5

Trangcription and Analysis of of the Recorded

Lesson
- Toxt Lots/Functions  Exchange Types
Good morning class(not recorded) ol Elicit
Good morning teacher( not class reply
;‘ecorded) . J
Sid downa(NVR) ey é};‘gct
Al right frame Boundary
Yosterday we have seen about introductory Inform
countagble and wmcountable noun information
and we have seen about also
about the to=do structure and I
have given homework on the to=
Xo _gtructurce . ... N ST e
S0 les try to do(Inaudible
wordd . _)e Lets s0Cess _fooug Boundary
The coffee is very weet we al Elicit
cannot drink it.
Yose nominate
The coffee is too sweet for us p~roply
t0 drinke
Thas righte The coffee is very evaluate
swect for ug to drink ite e
Now yesterday I have told you
in stead of wvery you put whate? cl Elicit
t00e class reply
t00a_ ovaduate
Ind here we must add whate? ol Elicit
foras class reply
fore ovgluate
And we must change the pronoun cl Elicit
toe?
Use class reply

object wss ... .. Svalugte
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Text Jots/Functions  Exchange Types .
Ind in stead of cannot=? 8l Elicit
t0e class reply
5o —ovalugte
Then we must ombt what=7 ol Elicit
cannote can't .Glass reply
L2 loop Rg=elicit
can't class reply
Ite So the sentence must be
'The coffce is too sweet for evaluate
ug to drinks -
Nunber +twoe Tho top of the ol Blicit
window is very highe She cannot
touch ite'
Yose nominagte
The top of the window is too p~rcply
(Inaudible response) to_touche e e
Lhe? loop Re=clicit
(Inavdivle response) p~roply
No, ovaluate e
Yoo=? nominate Re=elicit
The top of the window is too p~roply
high for her £0 touchs e
For her=? prompt Ro=eclicit
touche D-renly
TFor her=? prompt Re=elicit
The top of the window is too preply
high for her to touche
Thats righte The top of the evaluate
window is too high for her to
Number threes This book is very . od Ekicit
longe They cannot read ite
Yese nominate
The book is to (Inaudible p=roply
responge) for them 0 rezde
The book ig=? Reeclicit

too long

p=reply
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et Text, _ . hots/Functions Exchange Typss
The book 1is too long for them ovaluate

to reads The boock is too long
Lox them -t reads :

It is very wete We cannot go el Elicit
O'll’bo :
Yese nomingte

It is too wet for us to go oute p~roply

Goode It is toc wet for us to

g0 outse

Goode It is too wet for us to ovaluate

£0 oute . -

This orange is very softe She . @l Elicit

canmot eat ite

Yose nominate
This orange is too soft for her P-reply
to eate

Thats righte ?his orange is too  ovaluate

goft for her 40 eatbe

. e e ey s o —

et ot

Now frame Boundaxy
The next one is gbout 'what, foous

which, and whoge'

You know'what! is used for asking oxplanstion Inform

question to get personal(pausec)e

Noe The things the subject of the

thing and we can also get object

when we ask with 'what'e We can

get object and the subject of the

name of thingse With 'which' we

are going to chooge thingse For

oxample, if I say, "Which one do  oxemplifiocation
want?! Or'Which pen do you want,

The red one or the green one?

.

You see hero~? (NR) _ch Check
I use what~? (NR) ol Elicit
Whiche Ouke Which evaluate

And 'whose! is used to ask for explanation Inform

possegsive adjcctiv know .

. -
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Toxch Acts/Functiods  Exchangs Types ..
So lets try to fill in the words  focus Boundary
in the dashes — R
O?ie. Dash your name=? ol Elicit
Yg Se nomingte
What is your nemo? p~rcply
What is your namoe? What is ovaluate
your name?
Dash pencil is this,Kcbede's ol Blicit
or Duguma! ?
Yose nominate
Whose peneil ig do you want, pereply
Kobede's or Dugums?a?
Whose pencil is this, Kebede's ovaluate
o) s g2 - —
Number threee Dash pen you ol Flicit
want, the red onec or the blue h
one?
Yoge nomingte
Which pen do you want? D—roply
Yozh? Lloop Re=elicit
the red one or the blue one? p=raply
Which pen do you want, the red evaluate
one or the blue one? Have you
geen here? We arc choosing
from the twoe N
Dash basket is thig? Is it el Elicit
yours or hers?
Yose nomingte
Whose basket ig thiglpause) . Droply
Ligaine loop Re~elicit
Who bagket ig thig? ... Preply
Lih=? loop Remelicit
Whose basketsses p=roply
(Yes)e Whose baket is this? ovaluate
Is it yours or hers? —
I done dash bag is ite ol Elicit
I dono whose bag it ise preply

_ovaluate

Qouode I dono whoge bag it ise

.

S o
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The next gtructurce is about

Actg/Punctionsg  Exchange Typos

frame Boundary
(pause) *becausat | e
Because is the connector of two explanation Inform
sentences You know and it is
connecting the reagon with the
effecte If we ask a question
with 'why', You can have an
answer with becausee You can
have an answer with becausea L
In this structure with because axplanagtion Inform
gix _structuresg
S0 les try to read this structure da Dircct
firste Then we will try tc see -
the next algOe . s
Who can read it? read it? cl Elicit
because it is t0o heavye perep ly
Booauseasss .. .
Walt one moments Because it is a Direct
$00 heavye Becausc it is too
hoegvye s ..
Tumber twoe el Flicit
Beocause he ig tricde preply
Tirede Because he ig tircd. .. evaluste e
Say ite prompt Re=eclicit
Because she is tircde p=roply
Because sghe ig tireds __6valuate
Number thrces ol Elicit
Yose nominate
Boocause there is no ink ineecee p—reply
Bogause therc ig no ink in ite . Ovaluate
Yose nominate Elicit
Bocause it is too hote p~reply
Beocauge it ig toc hota . cvaluatc
NV ol Flicit
Bocause it is raininge p~rcply

Becauge it is raininge

gvaluate
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Toxt 4ots/Functions  Exchange Types

NV nominate Hlicit
Beoause I am hungrye p~roply
Booause I am hungrye .. Svalugte
Now . Examo Boundary
Choose the right onc to answer

cach of the following!why!
questionse First, ssy them and
then write them down in your.
exercise boocke It says here,
Pirst lets say 'why' then we focus
will go to YE' again and sec
the angweras S
A1l right=? (NR) ch Check

For example, 'Why are you let
let today®: *if I writc or ask
you this, 'Why are you let
today??t, this ig a questione
You see now to answer this
quostion we must start from

itself from the gquegtion

subject of the semtence

(pointing to the sentence on
I can change thise You must

questiony *I am let today ah

Locanse(pause)s

exomplification Inform

Which one is the snswer?
Yoess

Becasuse it is rainings

explanation
itsclfs Look this is the . “iz2¢  cglling
attention
the blackboard) You you are or
explanation
be changed to Ie¢ This is the
Now from exercise'E' which one ol Elicit
ig the answer for this question?
nomingte
p~reply
evaluate

Number fivee Bescause it is

Traininge
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Toxt Aotg/Functions  FExchange Mriae

YWhy are you let today?' If exemplification Inform
I am askedy, If I am asked like

this, I must answer, 'I am late

today because it is raining.!

Thisg is the causcs This is explanation
the effecte (showing the

sentence on the blackboard)

I am late today is the effect

Boecause it is raining is the

Qalses —

Find for thise Why are you ol Elicit
eating bread?

Yose . nominate

because I am bumcry _._ . Dreply

Please try to answer this : Romelicit

quostion t‘ully.
P11 answere?

Bocause he ig ses. preply

Lhe? loop Rewelicit
I am eating broad beoause(pause) — p-roply

NV nominate Re=elicit
I am eating I am eating bread p~roply

because I am hungrye

Thas righte Have you seen evaluate
number six? The answer for

number two is number sixe Why

are you eating bread? I am

ealting bread bocguge I am hungry. ..

Number threes Why is your el Elicit
sigter sitting down?

Yese nomingte

My sister is sitting down p=reply

because she is tired.

Very goode My sister is sitting ovaluate
down because she is tired,

nuiber two number two is the

aNSWCLe s i .
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Text Acts/Functions Exchange Types

You see your sister must be explanation Inform
changed to my sister. You must

be changed to I or we(pause). Ve

is ah(pause). We are asked with

we and I, This must be changed -

to you o.ke.? when you answer the

questione

Number four. Why don't you el Elicit
write with your pen? Why don't

you write with your pen?

Yese nominate

Why don't you write with your p=reply

pen? because there is no ink

in it.

Can you answer it in full? Can

you answer it in full like you

have answered here? clue Re=elicit
Yes youe nominate

I am don't you write with p=reply

your pen.

Ah? loop Re=elicit
Because it is too(interrupted p=reply

by the teacher )

Can you say? What do you say el

please? What do you say?

I am donfteees p~reply

Ah? Ah? loop Re=elicit
I don't you write with your p=reply

pen _becauseCaess

I don't write? loop Re=clicit
write p=reply

Ah? loop Re~elicit
write p=reply

I don't write? prompt Re=elicit

I don't write(Inaudible after p-reply
this)
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o Toxt . hots/Punctions  Exchange Types ..

witheI don't write with. prompt Re=elicit

because it is too heavys p~reply
Nos__that's not the answer cvaluate
Yose nominate Re=elicit
I don't wiite with my pen p=reply

because there is no ink in it.
Vory goode That's rights I ovaluate
don't write with my pene You
know you must be changed to my
pen because there ig no ink in

ite The answer is on number

throce on number threcs L

Number fives Why don't you ol Blicit
corry that bag?

Yese nomingte

I don't carry that bag because p=reply

it is toc heavye

Very goode I don't carry that ovaluate

bag becguse it is too heavys o

Number sixe Why don't why don't ol Elicit

you drink your tea? Why don't

you drink your tca?

I don't I don't drink my tea preply
because it is toc hote

Goode I don't drink my tea
becauge it ig 00 hote

Do you understand? ch Check
Yose o ... Class reply
You see when you are asked with summgizzation Inform

tyhy! the answer you give is
becausee The answer must be

becausca

R — m—— LA - -

— e em— = ——

Now frame Boundary
Let go to 'F', Complete this
socntence with past tense of

sach of the verhs . . foous

-
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- Toxc _Aohg/Punotions  Exchange Mypes .

Now there arc two kinds of past oxplanation Inform

tonsese P A

Regular and fh=—? el Elicit
Irregualre class reply

Irregulare , ovaluation

For regulax verbs we .add what=? el Elicit

od._ UWe chaag(; we_changce . 0olass reply

For regular? For this one? ol Re=elicit

We don't changce olass reply

We don't changee Ve add only evalusgte

o-d_on the verb or de ——

For regular verbs the forms of el Elicit
he verb ih?

We can changes class reply

The form of the verbs can be evaluate

Ghangedas ocan be changeda .

For example, If we say 'go', ol Elicit

what is the past tense of Ygo'?

wenta o6lass reply

wenta ovaluate

And the past participle of go? el Elicit

Z0CH s Olags_reply

Lhe? loop Re=~elicit

2008e ... Slags reply

Ll loop Ro=elicit

208Se — L. Slass reply

Goog=? loop Re=clicit
J006Se class reply

£ongs e e SValUgSS

If we sgy cally what is the el Elicit
tense of calle

Sallede e . Glags reply

Wo add only Ahw~? ol Elicit

oa,lled. e called.
o-d

TR m———————— ——— .

class reply

__ovaluate
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Taoxt Lobg/Functiong  FExchange Tynes

Lnd past participles? el Elicit
calleds olass reply

led ine ___ .ovaluste
So go is irregular and call is sunmarization Inform
regular verbe . _ e
Now frame Boundaxry
Les try to change this into focus
past _tensee . .
Wo miss the bus yesterdaye We el Elicit
miss the bus yestcrdays
Yose nominate
Wo missed the bus yesterdaye p=reply
Yoghs It ig migsode ovaluate
4nd we read it as/t/ sound. explanation Inform
Tou see/mis‘b/ not /misad/. It
is not/misd/e It is /mist/e
Ue /mist/ the bug yesterdaye .
Ho switch on the &ighte ol Elicit
Tose nomingtion
Ho_gwitched on the lighte p—reply S
Lgain read it againe d Direct
Ho switched on the lighte p~reply
Switche Tt is regular verb O.ke _ oValuate
But we don't read it again oxplanation Inform
/switched/e It is also/t/
sounds /switcht/ [switcht/e
Say it pleasecs /switcht/ d Direct
switche _._.Class reply
[t/ switchie a Direct
sitche e ...0lass reply
svitche é Direct
Aitche clags reply
/mis't/ a Direct
migt Clzgs reply
[mist/ d Direct
nigh _clg8s reply
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Text Lotg/Functions  Exchange Types
They sleep all nighte Take carce al Elicit
Yose nominate
They gleepy 211 nighte ~reply
Lh=? loop Remclicit
They sleepya p~rcply
[ T — . cwalugte .
NV nominate Romelicit
They sleep all nighte preply
Noe_. —_— _evaluate
NV . nominagte Re~elicit
They slept one night p~reply
Ihats righte evaluate
What is the specling of slept? ol Elicit
Felm=p—t olass reply
Like thise (pointing to a word evaluate
on the db) — S
This is irregular verbs So it explanation Inform
changes the forme Right? Note
we don't add omd to ite ,
Gultie ran away to the bushas el Elicit
Yose nomingte
Gultie ran away to the bushe p~reply
Vexry goode Tan Xane gvaluate
This also irregular verbe run= explanation Inform
present, ran=past, run-past
participle,
The soldiers polished in brackets ol Elicit
their gunse
Yose nomingte
Soldiers polighed their gunge DP=rcply
Is it regular or irregular? ol Elicit
regular clags roply
Ah-? loop Ro=elicit
regulare class reply

regulars polished/t/e polisheds ovaluate

The goldiers polished their gunge . .. .
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— _Toxt . Actg/Functions _ Exchange Typeg.. .
Mohammed flee from Mececa to ol Elicit

Medinas Flee is in the bracket.

Yese nomingtz

Mohammed( Inaudible response) . D~roeply

How do you speel? How do you ol Re=clicit
spell fled ah?

Spell flede

(Inaudible response) p~reply

Goode Thats rights Fled past evaluate

tonsce Mohammed fled from Mecoa

%o Medinae —

The water flow flow is in the ol Flicit
bracket out of the tanke.

The water (Inaudible response DLy

The water=? loop Re=eclicit
The water flowed from p=roply

the tanks _ovaluate NE
Flowed spelling? How do you el Remeclicit
spell it?

fesl=o( Interruptod) p=reply

felmomo~des Thig is regulars  _cvaluate

The fly in bracket from Nirobi el Elicit
to Addis Lbabas

Yose nomingte

They fly from Npirobi Interrupted) p-roply

They what=? Ah? loop Remeclicit
(Inavdible responge) preply

How do you spell the word? el Reo=elicit
feaye( Interrupted) p~roply

No Noe avalugte

Yose nomingte Re~eclicit
They flew from Nairobi p-reply

(Interru:p‘bed)

That's righte ovaluate ——
How do you spell it? el Ro—clicit
el prcply

foulmomie flews They flew from evgluate
to Nairobi

,mm e
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Toxt g/Function o e Types
Almaz lose, lose is in the el Elicit
hracket, her purse yesterdaye
Llmaz lost her (Interrupted) p=reply
her purse pursos —. OValuate —
How do you spell it? el Re=elicit
1—o( Interrupted) p—reply
1—0~ goode Almaz lost her purse ovaluate
yesterdaye
doste loste S
Las4 week, they, in the bracket, ol Flicit
gpend too much much money on
Tktikala' »
Yose nominate
Last week they spent too much
money on 'katikalals p~reply
on 'katikalale ..ovValauate
How do you spell it7? Bl Re=elicit
(Inandible response). .. Olass reply
NV nomingte Re=eclicit
s double n preply
y_cg;,_gne spente  g-p—- spenta __avaluatc
Ok e Do you understand this? ch Check
Yose oo clags reply
Now frame Boundary
Les take '€! Give the opposite focus

of the wordse Give the opposite
OEAhe MOPERS . o e e e

What is the opposite of happy? el Elicit

sale class reply

sade gvaluate

What is the opposite of cruel? el Elicit
kind class reply

kind cvaluate

What is the oppesite of high? ol Elioit
lowe class reply

Aowe . __ovaluate
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Toxh iche/Punctions Exchangze Typag. ...

What is the opposite of rich? ol Elicit

DOOTs e _..0olags reply e
Ahe? loop Rem=elicit
DOOT e . __class reply ——
What is thc opposite of ol Elicit

landlord?
lonant. — alags reply . -
Ahws? loop Remclicit
tanant s . olags reply

Turn by turn pleasce. s Direct

Yose nominate Re~elicit
landlesse D-reply
Landless means what? el Re=eclicit

tenant p=reply
tonants ‘tenant oevaluate
What is the opposite of war? el Blicit
Yose nominate
Labpye proply
What-? loop Re—elicit

happy e — .. Droply .
Happy? ol Re=elicit

Yose nomingte
Doaces SO .. Drreply -
Ahe? loop Re=elicit

DeacCe . D=roply

How do you spell peace? el Re—elicit
(Inaudible response) . D~rcply

Lh=? loop Fesmclicit
DrOreg=0=G o p=reply
What is the opposite of men? ol Blicit
womene I _Class reply —
Yos=? loop Re~elicit
WOomen e class reply
yomena — - —SValuate -
But they arec not exactly -explanation Inform

Ef I:g gl féﬁ a

-
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Text _ _ Jp‘kg&@c‘tiong Exchange Typos. -

What is the opposite of 0ld? el Blicit
young newe. . , 6lags reply

Ahe? loop Re=elicit
Jounge - -.0lags reply .
New or? prompt Re—elicit
younge , class reply

Lo oan pay both, new or youngs  evaluate

What is the opposite of large? el Elicit

smgll class reply

There must be 'e! there— large. evaluate
434 'e' (pointing to the word on

Xthe b'bl, ghalle

Little=? peelicit Elicit
ou 0 littlea _P=reply :

Enemy? el Blieit

Friend. olass reply

Friende Friende gvaluate

Mother? el Blicit

Fthere class reply

Fathers _ = _____ ___ . evaluate B e e
Threee el Elicit

heres e ...0lass reply

Deads el Elicit

Alive . _Olass reply

We have read=Ah? prompt Re=elicit

Alive 4#live class reply

Alivee Alivee Landlord Gultie evaluate

is caught

alives We saVe .... c— e

Oake? (NR) .. s Bl __Chedk

Up el Eliocit

Dovm olass reply

Doy _ __ svalugte

Big el Elicit

8nall class reply

Small S _evaluate
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Toxt Actg/Functions  Fxchange T¥pes ...
near el Elicit
Far oo e Olass reply S
Heavy el Flicit
Light oclass reply
Light . . 8valuate .
Daughter el Elicit
Son class reply
Son, o Svaluate
After el Elicit
Before ¢class feply
Befors . evalugte
Right el Flicit
Left clags reply
Left . _evaluate .
Now frame Boundary
We must do sentence with this foous
WOrdse . . .. R i

For example, in our book it says exemplification
complete the fo{ pause)e OChe

Now make sentences of your Owee

END_OF RECORDING
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Appendix — IF
Teacherees—06

Trangoription and Analysis of the Recorded
Lesson

e Dot Aots/Functions FExchange Types. ...

Oake . .. £rape Boundary
Take out your homeworke B Direct
Last time we learned the past introductory Inform
tense and the past participle informgtion

form of regular and irrigular

Yerbe — -
Clear=? ch Check
Tese S _Olass reply

OsKo who can tell me the past el Elicit
tense of the word misse

Yose nominate

missede p=reply

migsede el " avaluste

And past participle or verb el flicit
three?

missed missedo class reply

It is the some.  misseds ...evaluate

O&Ko What is the word? ol Elicit

(pointing to a word on the

blackboard)e It it regular

or regular verb or irregular?

(Inaudible response) ... Olags reply

Is it regular or irrigulam? el Rewmeclicit
IZars o . . .. Olass reply

Yeow? loaop Re~eclicit
irregulare clags reply

It ig regular y,_e‘:gb'. oevalauate

Booause the past tense and past el Elicit
participle is formed ly adding ‘

whate? »

ode olass reply

4. 0r ¢ =de Oeks ovalugte -

-
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S Text . . . Actg/Functions  Fxchange .Tyges
Who oan give me another example el Elicit
of regular verh?

Yoss nomingte

switche p-reply

gwitche switche . evaluate

And past? el Flicit
switchede p~reply

Switcheds —. evaluate

And past participle? el Elicit
switchede class reply

suitched gwitcheda evaluate

Oke? (NR) ... oh dhedk
Now who can give me example of el Elicit
irrigula» vert®? This are regular

verbs(pointing to the words on

the bb) and irrigular?

Yose nominate

sleep Preply

sleep_good sleep . .. .- —OValuate

Verb two or past form? el Elicit
Yese nominagte

slept p-reply

Slept e ovajuate

And past participle? el Elicit
Yese nomingte

sleeps p~reply

slepte It ig the sames evaluate

Another example of irrigular verb? el Elicit
Tane p~reply

;g.g;;t . ovaluate

Tun=? Ah? What is the past el Elicit
tense of run rum?

Tralle p-reply

Zalle —— e — .. evaluate

And past participle or verb three? el Elicit

(Inaudible response)

. Dereply
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- Toxh ... ~Actg/Punctions  Bxchanse Typps_._
Spell ite prompt Re=clicit
(Ingudible response) . .. Dreply

Say it. What is the spelling prompt Remelicit
of run?

Ialae o D=reply

Spell ite prompt Re=ecliocit
gl e p~reply

Peoen is the pash btensee . @valugte

Please I asked you the past el Remelicit
participle or verb three florme

Yese nominagte

(Inaudible response) preply

D-VeDlo — — Qvaluate

_Q,;l{. N _fLrans Boundaxy
Now this are irrigular verbse sumnarizatiog Inform
Hxamples of irrigular verbse

We change or we form the past

tenge or past participle by

adding or changing the spelling

by changing the spolling. Here

the regular verbs are past

tonge and past participle formed

by, adding d_Or O-e d. e

Now frame Boundaxy
Let us go to our homework foous

Yos what is the instruction? el Elicit
Give the opposite of the p-reply

following wordse ... e e

Be loud, Loude d Direct
Yoss nomingte

Give the opposite of the preply

following wordse
OeKa give the opvogite of the ° avaluate _
following wordse U
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. .hobs/Functions Exchange Typds -

- ~Joxt _.
Now number one number oncs ol Elicit
Youe nokinate
happye p-reply
happye . evaluate
Opoosite~? el Elicit
Yes nomingte
sad o p~reply
Sada .....ovaluate
Or another word? el Re~elicit
Yes nomingte
unhappye p~roply
unhappye happy~unhappye We can ovaluate
say it also sade . e
Two number twose ol Elicit
Yose nominate
(Inaudible response) . . Prreply
Say ite prompt Re=elicit
orncle p~reply
oruel_crugl cruele avaluzte
Opposite? ol Flicit
¥es yous nominate
kinds preply
kinde R . evaluate
Threes el Elioit
Yeose nomingte
high highe P-reply
highe .. evaluate
Opposite? el Elicit
Yes you nominagte
lowe preply
loya evaluate —
Four. el Flicit
rich preply
rioh . — . evaluate
Cyrosite? cl Elicit
You. neminabe
poor N preply. N
Say it prompt Re=elicit
- poor p=reply
' pPOOPR- evaluate
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Text . Actg/Functions Exchange Types -

NV el Elicit

dandlord landlord, Dreply

Bo loud(pause) landlord.e d Direct
landlorde p~reply

QoK . . evaluate , —

Landlord? el Elicit

Yes nomingte

(Inaudible response) Dreply

Be loud pleasee d Direct

tenant. LDrreply

Say ite prompt Re=glicit

‘tenant p=reply

Senante. N mmea SValUabE —

Sixe el Elicit

(Inaudible response) p-reply

L]'_;ngu_cli ble resv o_z},se)_ evaluate s

O4Ke the oppogite of war isg? ol Elicit

Oppposite?

(Inaudible responge) Preoly. _

Say ite prompt Remelicit

Daoe oo ... . bxeply —
1 it pace? Whgt is the corect ol Elicit

pronuncigtion

(Inaudible response). .. olass reply .

Yos? loop Re~elicit

peacee p—reply

Re200e ..evaluste

Sevene el Elicit

Toide nominate

MOe e —— Dereply o

Say it againe promp¥ Re~elicit

Mafle OoKa . ..Ovaluate .

Men or mgn? el Elicit

mene olass reply

mene Goode mene evaluate

Men opposite? sl Elicit

Yes nominate

~Jomene s .. Dereply
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—— . _Text .Aotg/Functions  Fxchange Typss ._
Women or what? 8l Rg=elicit
women e e e QLRGBS TODRLY.

Sat it correctly pleasece E&ﬁe . al Re~clicit
oorrect pronuncigbions

YTous nomingte

womene P~ 3ply

WOMONe  MENelOMGN e .. ovaiuate _
Loud e el Elicit
old. e-reply

0ld. evaliate

0+ s opposite? al Flicit
Yous nomirgte

oW e PTop.y

new or? prompi Re=elicit
PALILL AL S Prepl

Anothera Trompd Re=elboit
young young 6lass renly

youngs It can be now or voun_g; svaluat

NV noringte Elicit
mothers . P=reply.

Say it againe propt Re=eclicit
mothere p=1eply

mother mother _Gvaluate

Largea o p~inform Inform
OuKs What is number nine? ol Blicit
larges clags reply

Large? el Elicit
smalle olass reply

Wa can say smalls evaluate

Nunber tene ol Elicit
Yose nominagte

Snony e Preroply

Say ite prompt Re—elicit
enemye preply

oneny.s Svaluate

Enemy opposite? ok Elicit

(Ingudible regponge? _ pereply
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— _Text __ _Acts/Functiong Fxchange Typam .
Loud. d Direct
(Ingudible regponse) p=reply
Can_you hear? Can you hear?(NR) _ ch . Checl
Yes be loude d Direct
Frienda . D-reply
Say ite prompt Re-elicit
/[fraind/ p-roply
/fraind/ or /frend/ ? ol Re=clicit
/frerd/ p~roply
Lexend/ . . evaluate
Elevene el Elicit
Yeso nomingte
mothay _P-reply
I oan't heare Yos? el Re-elicit
mother . Prreply
NV * nomingte Re-elicit
motheras p=reply
mother evalugle
0eKo opposite?(NR) ..ol Elicit
Simply raise your hand. (NVR) d. Direct
Yes? nominagte Remelicit
father. p-reply
gay it father. ___evaluate
Number twelevee el Flicit
Yese nomingte
(Ingudible regponse) pereply
Say ite prompt Re—elicit
(Inaudible response) preply
thereo, theres evaluate
Opposite? el Elicit
here p=reply
Her or what? Who can pronounce el Re-elicit
it correctly?
(Inaudible response) p~reply
Heree There-Hereos avaluate

Yese ‘ nominate Elicit

(Inaudible response)

J-reply
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Toxt Acts/Functions  FExchange Typag. @
Yos say ite prompt Re=clicit
(Inaudible re sponse) p=reply
Dead? clue Re~elicit
Diede p=reply
Doad not dieda Svaluate
Doad? Dead? el Elicit
Yes at the backe nomingte
(Inaudible response) p=reply
What? loop Re=elicit
aliveas preply
alives gvaluate
Yeg? nomingte Elicit
Up UDs_ _Dreply
Say ite prompt Re—eliocit
UD e Pre==reply
Loud e d Direct
Upe p~reply
UDs _evaluate
Up opposite? Up? el Elicit
Yose nominagte
(Inaudible response) p=reply
Be loudo d Direct
dovwne P=rcply
downe evaluate
NVe nomingte Flicit
(Inaudible resp op}se) preply
Say it againe prompt Re=elicif
(Inaudible response) pereply
(Inaudible response) loop Re=clicit
(Inaudible responge) p=reply
I didn’t heare loop Re=elicit
(Ingudible responge) pereply
Is it? Say it againe prompt Re=clicit
(Inaudible response) p=reply
Big goods cvaluate
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—— Toxh .. _Aotg/Functions _Fxchange Types
Big? Opposite of big? el Elicit
Yeso nomingte

Smalle percply

Small or you can gsay little evaluate

Yos numbdr sixtcen, ol Flicit
Noare preply

Noare ovaluate

Near opposite? el Blicit
Fare D>roply

Loud e d Direcct
Fare p=reply

Fare cvaluate

Scventeens el Elicit
Yose nomingte

Heavy ( /bavi/ ) preply

Say it againe el Re=elicit
Heavy/havi/? _p-reply

Is it /havi/ ? ol Romelicit
Nos class reply

S0 who can make it correct? el Re=eclicit
Yes noixingte

Heavy/hevi/ p~reply

Hoavy/hevi/ Heavyse evaluate

S0 heavy opposite? What is cl Fioit
the opposite of heavy? ;
S-S SRR . 3 4

Say ite prompt Re—elicit
lazyae . p-reply

Hoavywlazy, it it? cl Re=elicit
OeKa nominate

(Inzudible response) p-reply

OKe 1light is corrects Good. ovaluate

Hegvy=lights -

Yese nominate Elicit
Daughter daughtere p—-reply

Daughters _ovaluate
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Text . AqtyFunc‘bions Exchange Tymes.
Daughter daughter opposite? el Elicit
Yese nominate
Son. p=reply
S0ne ovaluate
NV nominate Hlicit
After After Afiers p=reply
After. ovaluate
Qs after opposite? el Blicit
Tose nominate
Boforee prcply
Befores Very goodae cvaluate
The last ones cl Elicit
Righ% Righte p=reply
Righty Goode _____ _ ovaluate
Right cpposite? cl Elicit
Oks YOWe nominate
Lefte p=reply
Lofte . evaluate
Or another? el Re—elicit
Yose nominagte
Wronge p—reply
Yes you can say left I mean ovaluate
righteleft or wronge
Loft—srong wrongs.  OsKe
Right-Righthand, Lefthand you definition Inform
can sayj and right means
corrects Wrong means which ig
pot corrects So it oan be
right or left or wronge
Oks P(NR) - ch Chedk
Thig are the ocorrcot oppogitesge fooug Boundaxy_
And check your work pleasee d Direct

Meke it correct(pause)——the
gpelling and the correct

oppositess Yes look at your
works Look at your work and
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_ Taxt _ Acts/Functions  Exchange Types. _
and check your mistakese If
there is any mistake you can

)
okogk and correote . _ -

P

Now frame Boundary

We can make sentonces with this focus

TR A B e - —e < W e e P wwws

e A e—

words using the opposites

e

OKe for example, we can say, cxemplificgtion Inform
tlandlord Gultic landlord

Gultie war rich bult Tenant Belew

was poor!e So thc opposites of

this rich and poor are useds

Rich=Poores So just like this

you can mgke sentcnoces of your

Oile o

Yos who can make hig own sentence? ol Blicit

Uso( pause) happy happy. Abebe

1ow?

happy » class reply

happy but Kebede is unhappy evaluate

You_oan saVe S

Who can make his own sentence? ol Elicit

Please ocome on tryQ
Gultic is a rich landlord. p~reply
Below is a tenant

Thig ig the 1Ca__ ovgluate
Another? prompt: Re=clicit

(Inavdible response) a poor man  p—reply

but (Inaudible reponse) wag kings

Anothere Use happy the word "ol Re=clicit
happy happy .
Abebe is happy but Almaz is cluc

unhappye Just like this you

oan make your own sentcences

My father is(Inaudible response)  peroply
my mother is happye

It's goode Exzctly correcte ovaluate
But I aksed you to use the word

baprye. - =
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Text Acts/ Functions Exchange Types

Use the word happy very good again. prompt Re=elicit
My father is happy but my mother is unhappy p—reply

Very good. Excellent. My father is unhappy evaluate

(pause) T mean happys My mother is

unhappye. Goode

Ah ? el Elicit
Kebede is stand upe. Almaz is(interrupted) p=reply

Noe evaluate

Use happy happy please. Happy come one prompt Re=elicit
My father is happy but my sister is unhappye. p=reply

Goode It is the same . evaluate

0. Use again cruel the word cruel come on. prompt Elicit
Yese nominate

Abebe is oruel but(interrupted) p=reply

Abebe is a ? prompt Re~elicit
cruel boy p—reply

cruel boy 7 . prompi Re=elicit
and Kebede is kind. p=reply

Kebede is kind. Goode. evaluate

Anothere. (pa.use) cruele prompt Re—elicit
Samson is a cruel man. p=reply

Samson is a cruel man good 7 prompt Re=elicit
Adane is a kind mane. p~reply

Adane is kinde Good. evaluate

Another use old. Use the word olde. prompt Elicit
Yese nominate

My mother is old but my brother is younge p=reply

Goode My mother is old but my brother is evaluate

younge Goode He used the oppositee O.Ke

Another use old. Using old. prompt Elicit
Samson s nominate

Ato Kebede is old but Bekele is young. p~reply

Ato kebede is o0ld but Bekele is younge evaluate

Good e

END OF RECORIING.
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Appendix - IG
Tea Chere——e—T

Transcription and Analysis of the Recorded
Lesgon

Text Actg/Functions Exchange Typee

" w am—

Good morning classe ol Eliecit
Gogg morning toachor o . Oyllg reply

Sit dowm please ... . .. _Dircet
OeK o , , frame Boundary
Ixcreise threcy four, and Toous

figeessfour,five six. e

All righte O&e a direot explanation Inform
guegtion hag indirect answere L

Now turn the following questions d Direct

or give the indirect answer ah

guegtion number Fwo to fives

-------

OXe Why is Abraham sad? Why ol Elicit
is &braham sad?

OCeK o nomingte

I don'™t I don®t any Abraham p~rcply

sad.e i o

Shi shi Sit downse - Direct
Why is Abraham sad? Again cl Re=clicit
Again

I _don't know any jbrahame L ereply

Ig it right? ol Remeclicit
Nog — .. Olass reply

You nomingte Re~clicit
I don*t know why Abraham is p-reply

sad «

Righto I don't know why evaluate

Abrgham is sad

OsKs Number threce Why is ol Elicit
Bayissa laughing?

Yese nomingte

I don't know why Beyissa preply

is laughinge
Laughinge Right. I don't evaluate

know why Boviggp, igesss
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o e Toxt Acts/Punctions  Exchange Types
OKe Why is Geleta so quiet? el Elicit
Yese nominate

I don't know why CGeleta is p=-reply

guicta .

Is it right? cl Re=clicit
Noa e olags reply

Say it again pleasce Say it ol Re=eclicit
againe

I don't know why why is Geleta p~rcply

80 quiete

Noe It ig not righta gvaluate

£h? Re=elicit
I dono ) p=rcply

Shi Shi keep quiets Let him a Dircot
8aYe S

I dono Geleta I dono Geleta is p~reply Re=clicit
Noe OValugte

(Inaudible response) ol Re=clicit
I don't know Geleta is p=rcply

I don't know why Gelets is so cvaluate

uiets Righteesis 5o quiete R

OkKs The last question. Why ol Eliocit
are Beyene and Mariam Why are

Beyene and Mariam whispering

togethexr”

You oeke (NR ). nominate

Shi Shi., Now ghi there is no= a Direct
ghi Stand upe Just stand up or

sit thares

0sKe Number fives ol Re—clicit
I don't know why Beyene and p-reply

Mariam are whispering.

Whisperinge Yes he is right. ovaluate

I don't know why Beyene and Mariam

whigpering togethera

PR,
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Text Aots/Fmetions IExchange Types
What is the meaning of whispering?(NR) el Blicit
Do you know the meaning of whispering? el Re=clicit

Ah ? Whispering? Whispering? To
whisper? Whispering? Ah ? For example
some of you are whispering nowe Ah ?
Shi Shi Shi, What does it mean

whiapering?

(Inaudible response) p~reply

mawrat(talking), noes evaluate

Ah ? prompt Re-elicit
(Inaudible response) p~reply

manshokashok (whispering). She is righte evaluate
Whispering means manshokaghoke, Shi Shi
Shi whisper ahe Most of you are

whispering now,

O.Ks frame Boundary
Now you will turn the following foous

guestionse

They are direct questions. They are explanation Inform

direet guestionse

You will turn them into indirect ? el Elicit
questionse class reply
indirect questionse cvaluate

Now when we are turning sendences into

indirect questions we start with what? el Flicit
with what? Ah ?

Do you. class reply

Do you Ah ? prompt Re—elicit
knowe clagss reply

knows evaluate

0eKe Number onece (NR) el Flicit
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_ Toxt _hotg/Functions  Exchange Types
Number twoo Number twos Class reply Inform
Number one is done in class 4h? oh Check
Yose olags reply

OKs DNumber two, Whem -will el Elicit
Ahmed come back? When will

Ahmed come back?

0.Ks You nominate

Do you know when ihmed come p—reply

back? e .

Do you know when Jhmed come back? el Re=clicit
Is it right?

Nos olass reply
What is wrong Jh~? el Remelicit
Do you know when will shemd p=reply

come back?

Do you know when will ghmed come

Daok come backs .. oo -
O&Ks DNumber threcs When will ol Elicit
Idris come home? When will Idris

come home?

Do _you know when Idrig come home? _p—reply

Lgaine el Re=clicit
Do you know when will Idris come

home 2 e e

O&e Do you know when? when? Re~clicit
will will . Class reply

NOeso? Re=¢licit
Will be will be class reply
Whon?
Will will be class reply
When Idris 7 Re=elicit

will come
will come homees Will come

homee Will come homee Do you
know when Idris will como
home? Will come home question

marke

class reply

evaluate
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Lotg/Functiong  Fxchanso Tyres .

Yese You are put guestion mark  explanation Inform
at_the end of the sentencee e )
Isntt it? cl Elicit
Jose - - Olags reply

OeKe Number foure When will ol Elicit
Hailu go to Jimma? When will

Hailu go to Jimma?

OeKe 4&he nomingte

Do you know when will Hailu go p~reply

SO JRBR. —
Is it right? right? el Elicit
Yoss — .Olass reply

Right or not? el Rpmelicit
Yosa class reply

Yos it ig right. .. . S¥aluato

OsKe Number fivee When will el Elicit
the rains stop? When will the

rgins stop?

Do you know when will the rain p=-reply

stop? —— e

Do you know when — % Re~elicit
(Ingudible response) __Olasg reply

Lhma—? loop Re—elicit
(Tnaudible responsc) the rain class reply

gtop. R R

The rain stop? prompt Re=elicit
(Ingudible response) . olass reply

Againe Read it againe el Re=elicit
Do you know when will the rain p—roply

the_rain gtope . .. e ——
Do you know when = prompt Re=eclicit
the rain stope . .. . Droply.

Is she right? 4h? Is she right? el Re~elicit
Yose R ...0lass reply

Noe ©She says do you when the ol Re=clicit

rains stope Is it right?
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Texct _.Acts/Functions  Exchange Types_ -
Something is missinge
OeK e nominagte
Do you know when the rain p=roply
rain stop?
Noe Ligain it ig not righte cvaluate
Ah - 7 nominate Re=elicit
Do you know when will the rain p=reply
stop?
NOg= Do you know when will the evaluate
Zadns stop? .
Okle Nowe frame Boundary
Now you will angwer indirects fooug
(Inaudible response) and ol Elicit
indirect?
Question, class reply
Quegtions Indirect guegtion _evaluate
S0 you will give two answerse d Direct
Firgt you will turn the
sentence into indireect answer
and then into indirect
questionse So for one(question
we will zive two angwerse -
Now first turn into indirect ol Elicit
answere When did the rain stop?
Now you have to be careful with
the verbse OedKe Indirect answer
will be what?
I don't know when the rain gtop _  p—reply
I don't know when e ? Re=clicit
the, rain gtop . .. Olass reply
the raing ~—=7 Remelicit
stope ‘ class reply
stopped vege evaluate
You must change the verb into explanation Inform

past tense because the question

ig asked past tenge form, .




Toxt

So stop when it is changed into

verb two or past tense —= ?
Stopped «

double pe Stopped yese Stop=

Stoppeds So do you(pause) I

don't know when hho rain stopveds = __

169

_ Aotg/Funotions FExchange Typés, -

el Elicit

Q@lass reply

evalugtion

OKe What will be the indirect el Elicit
quostions What will be the

indirect question?

Do you know when the rain p=rcply

Do you know when the rains cvaluate

stooped? Stopped againe .

CeKe Number twos When the ol Elioit
Lsmars plane arrive?

Yoese nomingte

I don't know when the Asmara pereply

plane arrivede.

I don't know when the .smara evaluate

plane arrived arrivede -

OeKe What will the indirect ol Elicit
question?

Yese nomingte

Do you know when the .smara p=reply

plane arrives?

Do you know when the ismara plane evaluation

arriveds Righte _ -

OKe Number threcce When did cl Elicit
Idris come home? What will be

the indirect answer?

Oele nomingte

I don't know I don't know when prcply

did Tdris come home? -

®rhat?™ Say it again Seay it againe loop Rewelicit
Let him say againe

I don't know when did Idris come  pereply

homee

RN e
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Toxt Lots/Functions  Exchange Typés. .y
I don't know when did Idris el
comec home
Is it right? 2h~2 el Re=elicit
Noe : class reply
Noe evaluaté
OKo What is wrong? What is el Re=elicit
wrong? Againe
I dono I don't know when Idris preply
come_home, . e
I don't know when Idris —— ? prompt Re=clicit
Gome_homg., . ..Class reply
Well what is the spelling now? el Re—elicit
You said come ih~?
OmeOmell= class reply
C =~ 4h? Re—-elicit
0 " class reply
Is i t right? el Re=eclicit
No - proply
£h=? loop Re=—clicit
C—g=ire p=reply
YTess GC=ag-m—~ce I don't know evaluate
why Idrig came homee B
Now this is present tenseo el Elicit
two form is what?
Came class reply
Camec S0 you arc to change evgluate
the form of the verb into past
tenses So I don't know when
Jdris came homes __
OeKs Number foure When dide ol Elicit
Ah~? Indirect question?
Indirect question? form?
OKo OeKo» nominate
I don't know when jhmed P=reply
Change it into indirect question. el Remelicit

Indirect? p=cl
4h yeso Hereply



Toxt
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4otg/Functiong  Exchange Typos

Do you know when ihmed p-reply
No evaluate
Koep quiet wol. Diregt
Number threee Question number ol Elicit
threcee Now we said now which
question has two answers? Now
the indirect answer is already
givene Now the indirect
question form of question =~ gh?
I don't know when Idris came preply
homee R —
Again Re=elicit
Do you know when Idrig came home? perecply
Yesy, Do you know when Idris came evaluate
homa? R sk
OsKe Number foure When did el Re=elicit
Ahmed pass the grade eight exam
Yese nomingte
I dontt know when shmed passed p=reply
the grade eight exame
Yese I don't know when Lhmed evaluate
passed thegrade cight exame
Pasgede Right | L
OeKe How gbout the indirect el Elicit
question
Ok youe noningte
Do you know when fhmed (Inaudible p-roply
rosponse) the grade eight exams
Noe It has been already answereds cvgluate
I_think, - o
Is it? Isn't it? 4h - 7 ch Cheok
Or ) —-
Question number four fours. el Re=clicit
OKe Say it againe nominate
Do you know when /ihmed passed p~reply

the grade eight exam?
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Text. _Agts/Punotions  Fxchange fypes _,

She is righte Do you know ovaluate

when ghmed passed the grade

eight exame — .

OsKe Number fivee When did el Elicit
Hailu go to Jimma? ’

O noninate

I don't know whoNees Jimmaee. . reply

Ok = say it againe. Let him prompt Re=elicit

say it againe

I don't know when when Hailu — prereply

OeKoe Isgit right? el . Re=elicit
Noe class reply

LheesT loop

Noo class reply

It ig not right, Yeghe ovaluate

OuXe nomninate Re=elioit
I don't know when Hailu go p—reply

Lo Jimma - R

I don't know when Hailu go el Re=eclicit

to Jimmg, Now what is wrong
with it? There is something

wronge Lh = %

I doxnf4 know when Hailu gone preply

Yo Jimma

Nog, . ovgluate

This word go, Now gone is el Elicit
verb what?

R udible B-responsc) .

Isn't it th - ? ol Re=elicit
Jcge ..Clags roply.

Lhe? loop Re~elicit
Yoss . Slass reply

Now what is the verb two form el Elicit
of go?

Now verb threec or past
participle he said gonce 4h
what is that verb two form of
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. Toxt .. Aots/Functions  Exchange Types
gc?  Lh=?

I don't know when Hailu p~rcply

(Inaudible regp ons§) .

Lgain el Re=glicit

I don't know when Hailu went p~reply

to Jimma.e

Yose Yese I don't know when evaluate

Hailu went to Zimmme .

Go-dfent=~Cone, Thig is the explain Inform

past participle form of the

verb to goe The verb to or

the past tense form of verb

go-went. Go-Went~Gones SO

the correct answer is I don't

know_when Hailu wont to Jimmae . PR
OeKe What will the indirect el Elicit
question form of this sentence?

Oe You trye nomingte

Do, you know when Hailu went to  __  pererly .
Lgain Re=clicit

Do you know when Hailu went p—reply

to Jimma.

Righte Do you know when Hailu evaluate

wont %o Jimme® Goode  _ _ .
In exercise five question peol P-Elicit
number three.

Exercise five question number P~reply

threee

When will Idrig come home? = . . . _ .

Is it the question? ol Elicit

Yese p—reply

Odle Exercise five question ovaluate

nunber three the question
saysy "When will Idris come

home?' Q.. Fhig the

gucstion,

B —
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Text, Aots/Punctions  Exchange Tyvpes..

So what is your answer your ol Blicit

guestion What do you want?
What do you want to say? What

is your question?

In the second question the : p~reply

answer is (Inaudible response) .

What? loop Re=elicit
(Ingudible response). D-reply

Now you turn this into what? oxplatn Inform

Indirect questione Change then
into indirect question. O0JK.
Nowe Do you know when = o After
when comes what?. A4After when come
comes the subjcots The subject
must come after whene When you
turn this sentence into indirect
question you begin with, 'Do

you know'e OKe This ig the

indirect questiof form.

Do you know what comes next? ol g;licit
When when == 2

Idris Treply

The subject comegs first 'when evaluate

Idris.will come home!, The

auxiliary Werb and the main

verb comes togethere Will

come home« Now Do you know

when Idrig will come home? e
The difference between e 2 p-cl Flicit
The difference botween ? pcl

(Inaudible response)

(Inaudible responsc) p-reply

Lh — 7 tal Re=elicit
Quostion number (Inaudible p=reply
Question number ~ ? P-cl Re=eclicit

(Inaudible response) Preply
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It must also be like thise Question number explanation Inform
two is the same also. It is the same as this,

I+t must be answered like this,'Do you know exemplification

when Almed will come back?'! Always when

you change into question into indirect explanation

question after when the subject comes,

The subject in a sentence comes after whene

Do you know when Idris will come home? exemplification
Question number two,'Do you know when Ahmed

will come back?' You will answer like thate

Now frame . Boundary
Open your book pege thirty eight unit fivees d Direct
Now this is the continuation of the first introductory

part of the passage. The result of hard information

work is part two.

Isn't it? (NR) el "Elicit
Now you read this passage at your home. d Direct
You read all of you,

QKo7 ch Check
After reading copy the following words d Direct

or vocabulary into your excrvisebooks B

page forty B question number 1,2,5,7,8,104

How many of how many words are there? el Elicit
Sixe class reply

Sixe evaluate

Copy them in your vocabulary exercisbooks d Direct

(Inaudible) while reading the passege.

0eKe frame Boundary
That's all for today. foous

(Inaudible question) p-elicit P—elicit
Yes comprehensicn part As First we will Tereply

read it in the classe Then you will do it
after reading the passage in the classs
You will do it againa

END OF RECORIL NG,
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&ppendix - III

Teacher-e——3
Transcription add jnalysis of the Recorded
Lesson
N Text _ _JAots/Functions  Exchange Types .
Inaudible greetinge cl Elicit
Good morning teachers olass reply
Sit down pleases d Direct
Al)l righta class reply
No any talkings Take your
places No any talking any d Hirect
morees (NVR) -
Yes thank youe gvaluate
Now frame Boundary
Take out your books and
oxercise~books and continue the ...
naxt topic on page thirty sixe
Iet us remember the lagt topice
Just what was the last topic?(NR) ol .. Elicit
There is some noige pleases Be a Direct
silences (NVR)
The last topic wes(pause)e 'i‘ho intrcdnctory
last topic was just you have information
learned that direct statement
change into indircct statemente
You have learned that topice
Direct statement changed into
indirect statements Direct . .
statement change intc indirect
statemente (said while writing
on_blgckboard)
Yoah frame Boundary
That what we have learned last focus
Year last week | .
Today*s topic is two topicse focus Boundary

Llmogt the sames That means .. =
direct just we can get(Inaudible

regponse) dircot guogtions -
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— Toxt . icts/Functions  Exchange Types...

Direct question has what=? el Elicit
(Inaudible response) class reply
Indirect question. Indircct ovaluate

angwere. Indirect answere. Now

direct question has indircoct

angwer indirect arigwers

The next one ~-wThe next one cl Elicit
direct question direot question

becomes becomeg indirect=?

aNswere class reply

ot angwers (pause) ovaluate

Look your bookse Indirect d Direct
guegtions TLook vour bookss

Just direct question becomes explanation Inform

indirect question. Yes
indireet questionss Question
and questionse The first one
question answers The second
one question and question,
The first one direot question
has indirect answer indirect
answers The next one direct

question becomes indirect

question indircct guestione

S0 let ug see what the answers . . d _Direct
You sec indirect answer-? what ch Check
ue mean by indirect answer-? (NR)

Just{pause). Starting of  “explanation Inform

indirect answer is I don't
knows I don't knowe I don't
<nowe Then that means starting
of indirect answer is T don't
knowe While starting of
indirect question should be

Do you know? Do you know?

Do you know?' The answer



178

Text Jotg/Functions Exchange es, .
should be continuede

Then now the formulg of this el Elicit

one ' why plus verb plus=?

subject, class reply
Yo5a ovaluate
Subject and verb should change explanation Inform

the place. Subject and verb
ghould be change with each other

the _places

- mew merw

Subject what—? cl Elicit

nlus - olass reply

Plusg=? loop Re=elicit
verb class reply

Verbe verbe verbe This is avaluate

She formula, - i

Now frame Boundary

Lot us see the guestione Let
goc the direct quostion and let

us try that to change into
indirect angwers

Why was 4lmgz late? This is the cxemplification Inform
direct questions Why was iAlmaz

lete? Thig is the direct gquestions .

The direct question has what? ol Elicit
The answer should be what?

Indirect answers _ . Class reply

Indirect-? el Re=elicit
aNsWeTrs class reply

answere Indirect answere evaluate

Very goode N

(Inaudible response) change el Elicit

into indirectee

YesgPointing at at a student) nominate
I don't know why Jlmaz was lates p—reply
I don't know why Almaz was latee evaluate

X_es s

o
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Now change of the place explanation
(Insudible Words .)e It was
was beforees Now in the answer
was and Almaz change the place
to each others

Toxch .. - -hCtg/Functions

— Exchange Types__ _

Inform

Then the answer should be el
(Inaudible Words: )e Let us

gtart from thercs I don't

knowe——e Now what is there?

Why?

Llmaze clgss reply
Llmaze Very good yese Thats

the answer what why 4lmaz was

was late. Very goode Late

latee Why .Llmaz was late why

Llmaz was latee (said while

writing on blackbogrd)

Elicit

—-—

(Inaudible gquestion) peclicit
Yoo=? Yeg=? Pclicit
(Inaudible responsc) p=reply
Very goode Thank youe YCse ovaluate
Goode Now I don't know why

dlmaz was lates . — T

Elicit

iy 9 Sa————

Now then frame
look your books now, There

are five guestioncthere and foous
let us try to give the answer

on page thirty sixe

Boundary

Yos number ones Now what is el
said is now in exercise four

yes in the same way given the

I don't amswer to the following

questione Why was Bekele was

angry=? Why was Bekele angry?(NR) .

Elicit

Yos there don't chatter like & = . 4
$hird erade studentss (NVR) —

Direct
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Toxt

Let us start from someone sides
Yes you girle

I don't know why Bekele was
aNETY o

Very excellente I don't know
why Bekele was angrys Bekele
and was change the placece I
don't know why Beckele was
angrys Very excellent. Very
goode Very nicee Today's
this year student very some

very very nice yos. than the

others lagt yvear! se

Aotg/Functions Exchange Mypes:y : .
el Re-clicit

nomingte

p=reply

cvaluate

Why(pause)s Numbcer twoe Why is
Lbraham sad? What is Abrgham sad?
Yose

I don't know why Abraham is sade
Very excellente Very oxcellents
I don't know why Lbraham is sade

Who knows some problcme

el Elicit

nominate

p=reply

Number threces Why is Beyene
lavughing? Why is Beyenc
laughing?

Yos youe Good girle. You are
brave once

I don't know why Beyenc is
laughinge

I don't know why Beycnc is
laughings Very cxcellents T
dontt know why Beyessa is
loughings

el Elicit

nomingte

p~reply

ovaluate

Number foure Why is Geleta so
quite? Why is Geleta so quiet?
I don't know why Geleta is so
quicte

Quitec, yese Very goods I dono
why Geleta is so quite. Very

£00ds -

e

el Elicit

p-reply

evalugte
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Toxt iots/Functiong Exchange Types

Number fivee Why are Beyene el Elicit

and Mariam whippering together—?
That is a boy and a girl L .
whisperings, What was that? It
should be given for good purposce

Yes I see you thig girl yes nominate
now
I don't know(pause) I don't pereply
lnow(pause) e
Bhes? loop Re=clicit
I don't know what bieeesoBeyesh p-reply
and, —
Beycnee Beyene and lMariam=% clue Re=eclicit
and Mariam Wieesewishe D—=reply
What about verb? Uhere is clue Re—elicit

verb? Now go back to the verb.

arce class reply
Yeahs S ..Svaluate "
lgaine Read agein from loop Re~elicit

beginnings I dono-I dono-
gtart from I dono. Ah=?

I don't — Beeoesebeyenceseand pereply

Not_that pleasee . _.evalugte

Correct your answer and changee el Re=clicit
BeyencessMarisssaiidaee D=reply. .
22051t down ploases d Direct
Yosg monitere Yos monitore nominagte Re=elicit
I don't know why Beyene and p-reply

Maxigm are .

Mariam are~? clue Remelicit
arc Bhispering togethers p—reply

togetheres Very goods I ovaluate

donoOeseoYes you are monitor
but you should have t0 know
what they are ta,ll'dng/ SUreS U
su-su/e They are boy and
girle Yes let us thew talkinge
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Tavh, Lots/Functions _ Exchange Types,

We dono thr reason. I dono

why Beyene and Mariam are
whispering togothers Good.

Veryv. £0od.

-~ R e

B =

_Is it clear please?(IR) ch Check

= ot n

Now frame Boundary
Let us try again so that it will focus

be eagy for you when you write

down gh in your exercisc-—booke

So that it will be clear let us

Jjust again more let us read

more one mores

- v

Humber one number once. Why cl Elicit
was Bekele angry? Why was
Dokele angry?

Yes yous nominate
I dono why Bekele was angrye p~reply
Very goods Yes you are good evaluate

and become brave and now you
are becoming quite student

Before yvou were gomewhat 'RABASH! o

Number two. Why is Abraham sad? ol Flicit
Why is Abraham sad?
Yes good boy good student. nomingte

I don't know (Inaudible response) p~reply

Yoss? Lh=? ( )igain pleases Lloop Re=elicit
I don't know why ibraham is sade preply
83t yese I don't know why Abrsham cvgluate

is sade Very good yesa

S

Number threes Why is Beyessa ol Elicit

laughing? Why is Bevessa .

lavghing?

T don't know Beyessa is pereply

laughing, Y .

Lhs? (again loop Reeelicit
again) N

I don't know Bevessa ige
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Toxt - _hots/Functiong Exchange Types

What about 'why'? Where is clue Re~clicit
twhy! ~2

I don't know why Bcyessa is p—~reply

laughing.

Yose I don't know why Beyessa is
laughings Yese He has just
written.s He heve dones He
He has done alreadys. It is

£200d _yese e

Number foure Why is Geleta el Flicit

80 quite? 50 quite?

Yes you b ig boy e nominate

I don't know why Gelota SO —= P-reply

ih=? [h=? Where is verb? clug Remelicit

ligain correct it ah?

I don't know Geletaeeol don'tyyy p-reply
know why Geleta is so quitee

Yos Very goode Yese Don't avaluate

e afrgide

- ——

Number fivee Lasts Why ol Elicit
Beyene is not (Inaudible

Words )

Yes goode ;he girle nominagte

I don't know why Beyessa p=rcply

(pausa) - .

Boyeneo Beyeno-® prompt Re=clicit
Beyene and Mariam are whoOg—e T~reply

(panse)

Whisperinge. Whispering. prompt Re=elicit
togethers p=roply

Stogetheras 3 LValuste

OeKo mowe frame Boundary
Let us try nows Let us go focus

downe Now the second parte

Yeahs
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Toxt

That means direot direct
question becomes indirect
questions Question and question.
Direct question becomes indirect
quoestions Both arc questionse
The direct question becomes the
How then let

This

indirect question.
us see the examplc nowe.
also the same changing of the
placess Verb and subject are
change the placess Now for
example, direct question now agh'
when will he finish? With what?
With finish we don't know what
When
will he finigh? (said while

uriting on bla cbonxd)

he is going to finisgh.

oxplanzgtion

excmplification

Acts/Functions Exchange Types . _

Inform

This is what kind of question?
Direct or indirect question?

Direct question.
Direct questione Very goodees

Direct guestiona _

el

olass reply

evaluate

Flicit

Now this direct question becomes
what?

Indirect questione

Indirect gquegtion,

el

class reply

ovaluate

Elicit

Now when will he finish? Now
let us sce the formulae

see nows Don't Do in a hurry.

e

Let us o

d

Direct

The formula is now, 'when' plus?

.Yverbe

e

el

Class reply

Elicit

Verb plus=?
subjecte

_S“ll.b ]e cte Ve_:g:z gOOdn §Ub iecta

ol
class reply

cvzluate

Rem~elicit

Now( Inaudible Words ) becoms
Whated?

whens

el

olass reply

Elicit
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Toxt Jots/Functions  Exchange Types: -
When plus—? el Re=elicit
subjecte class reply
sukjects VWery zooda ovaluatione
Plus—? ol Re~elicit
verbe class reply
verbe verbe cvaluate
Now which ig the verb in the el Blicit
sentence? Which ig the verb?
Which is the ver® Which is the
subject?
Yose TYese nemingte
Wille Dreply.
Yoah=? loop Re—elicit
ill -reply
Whon ah=? loop Re=elicit
(Inaudible response) p—reply
Which is the subjcct of the el Remelicit
gentence?
hoe class reply
He yese Very goode Yes he evgluate
is the subjects and then will
is the verb- main verb main verb.
This also finish verbe Will is explanation Inform
the main verbe Yes we talking
about will and he yese Now
in the first one verb and he is
the subjecte Now it becomes
when as it is when when the
startings When plus subject
(Inaudible Words )that means
he he is the subjecte Finigh is
the firste Then will be the
lagt cnece
So now when we answer or when el Elicit

we change into indirect question

how can we starts? With what ...

ghall we start=?
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- Toxt _.Achg/Functions Exchange Typey . _
Yese nomingte
(Inaudible response) class reply

Yese Very goods Do you knowees evaluate
that means subject nowe.ewhen

he_will finigh. Verv good. L
Righte That is question alsOeese oxplarebion

question again right. Do you excmplification
know when he will finsih? Do

you know when he will finish?

It was before 'When'! will he

fingih? Do you know when will

he finish? He and will change

the placce

Now frame Boundary

By this example now let us read focus

the next five guestionse

Change into guegtionge. o Direct
Lgain question change into A explanation Inform

questions That means direct
guestion and change into

indirect guegtions

Exercise five in the same way d Direct
given the do you know question

for the following direct guestion. .

Number ones Whenwill the Jsmara ol Elicit
plane arrive arrive—?

Yese nomingte

Do you wheneeeDo you know when p-reply

(Ingudible response) S

Clear (Make it audible) d Direct
Yese noeminate

Do you know when the Zsmara : p=reply

Dlangeeas

plane " olue Ro~clicit

plane arrives L De=roply
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Tosgt Lobg/Punctions Exchange Typés _ _

plaze cluo Remclicit
ives . e 2P QRLY,
Again ploases plane and 4Lsmara loop Remeclicit

Lsmara and plane are the same

( )

Do you kmow whenNeesDO you know p=reply

when the Asmarn will~{pause)

plano Lsmara plances clue Re=clicit
arrives D—roply

PLLNE (What el Romeclicit

oocmes after plano)

(Inaudible responge) preply

Vory good+ Whepe is the verb? el Remelicit
(MR), s S
Now_pleasc take corcs Silencce d .. Dircct
She tricd bubteessmovhatees ok Re=clicit
Yose nominate
Do you know when the Asmara tho p=rcply

will )
plane planc will c-uo Re=clicit
wille p—roply
will arrivce Yose Very good. evaluate

Do you kmow when the Lsmara planc
will arrive? That is corpecte

That ig right just, B
Next number twoe ol Elicit
Yose nominate

Do you know when Shmed will come -roply

baock? -

Lgain plausce Ono againe loop Remeliocit
Do you know =~ Do you know p~roply

whon Zhmed will come back?

Very good yese Do you know ovaluate

when Ahemed will come back?
Do you know when fhmed will eees

Yog that is rightie
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Toxt Jiotg/Functiong change
Number threee Whem will Idris ol Elicit
comc home? Idris come home?
Yose nominate
Do you know when Idris will —reply
rome home?
Vory excellent. Yes goodes Do you ovaluate
know when Idris will come home?
Veory £00d -yese
Number foure. When will Hailu go el Elicit
to Jimma? When will Hailu
go to Jimma?
Kassech, why don't you try pleasce nomingte
I don't know when Hailusoe pereply
Oh, Oh where are (Inaudible responsc) ovaluate
Arc you thinking of about

(or crsses=Ah? .

Lhe loop Ro=elicit
Dp_xou know when Hailuesee ~Dreply
Aha fLha again please. loop Remclicit
Do you know when Hailu go to p~rcply
Jimmg?
- Are you, sick?
Rp-chechch please don!t disturbe d Direct
Yes you back boye nomingte Re—elicit
Do you know = Do you know when praply
Hailu will go to Jimma?
Jimmg yese Yas thats righte Do e evaluate
you know when Hailu will go to
Jimma? Yes somewhat yese If
vou think it it will be easy
but somewhat also be difficulte
w_q
Number lasts Number five. When al Fliocit
will the rains stop?
(oeke) Wondosene nominate
Do you know when the rains p~roply

will stop?
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Toxh, Agts/Functions Fxchange Types _
stops (¥68) sessscntrtop
V.CSa
Now frame Boundary
Ploascesocscojust slowly ledt us foous

repeat once B0 that it will casy

when you g0 your homework- —

Now lct us start from this.e.owhatee a Direct
'bhif’n §i(lee
Number one azain. Pleoase oncs al Blicit

Number onee

Yose nominate

Do_you know when the fAsmara willnsoes D—roply

Astiars plune Lsmars plane clue Re—eclict
Asmara plane and will “he arriveece .  D-—Toply

Aha Lha agaln pleasctthe! /in loop Re—clicit

Amharic— za keyet malta
(whero did *the! come from?)

Do_you kaow when LsmaXnsse .. Drreply

Thei Asmera /andlai/ee.c eo(both cluo Re~clicit
togother)

Sho igmaraee oo . . D—Xop

plaro prompt Re~glicit
plane will p—rcply

arrive arrives o od yose. Thas ovalugte

righte Do you know when the
Asmara plane will arrive? Taats

;:ight o YeSa

Number twoo Number twoc ol Flicit
Yes. nominate

Do _you know when shmod cOmGages _ _ P=roply

Ah=?  fhe? locp Re—elicit
will ocome backse S o S 1 '

Lgaiy pleasee. loop Re=clicit
Do you know when Jhmod will comese p~roply

back bake Yes; question mark as evaluate

it qugstion Uood yos,
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N Toxh ... . hots/Functions Fxchange Typog ..
Number threce Number threee. ol Blicit
Yeahs nomingte
Do you know Idris will come home? p=reply
will come homee Very goode evaluate

Vory nicece Yess Do you know

when Idris will come home? Goods

TR

Yos yos Kibrue nominagte Elicit
Do you now when Hzilu wille p~reply

(Inaudible responsc)

Very oxcellente Good Kibru. Very avaluate

nioes DO you know when Hailu will

go to Jimma? Yege —

Number lasis Number laste ol Hlicit
Yos. nominate

Do you know when the rain will p~=roply

gtop?

Very good. yese Do you know when the

reing will stop stop stop.

Will it be difficult to work now? ch Check
Is it easy? Ish-?/He then said this

in Amharic/

class answered in_Ambharie (yes) olass reply

Go one /He then instrucred them in d Direct

Amharic saying that they should

continue writing the exercises/

If there is (Inaudible responsc)
you ask mee/He the said in Amharic,
'Tf there is any problem, ask me.
Those of you who don't bring books
be careful.*t/ '

Ask me question./in Amharic, *Don't
be bored. v/

IND_OF RECCRI[NG,

-
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Appendix = IIA
Teacher = 1
Erroneous Utterances

The Utterances Having Errors(Samples from lesson)

1¢ Elicit
2e Elicit

3 o Elicit

What you have in the dash?
Spell it the word that you use in the dashe
Your answer is correct but your reading is not

this muche



Exchange

1e

2e

3e
Lo
Se
6o
Te
8.

e
10.
11
126
13e
14

15e
16,

e
18

19

Boundary

Inform

Direct
Inform
Elicit
Direct
Elicit

Elicit

Boundary
Elicit
Elicit
Inform
Boundary

Boundary

Elicit
Elicit
Elicit
Elicit

Ilicit
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Appendix - I1B
Teacher = 2
Erroneous Utterances

The Utterances Having Errors(Samples from lesson)

Our today's topic is the past participles.

In the past participles we have two wayse It is
the first cne is verb to have and the second one
is verb to be.

Let us look the first one.

When we say verb to be am,iis, are, was, and were
This are verb to have and this are verb to beo
First let us give example to verb to haves.

Can anybody give me example using verb to have?
What is the present form of written? Let us start
from presente.

We can give more example about verb to haves

This verb to be not verb to haves

I want example with verb to have.

The past form of tell is the present form tell,
The examples are enough for present for verb to have.
Let us try another examples of other examples of
verb to bes

Who can give an example on verb to be?

This is the correct examples of verb to be.

It is good example of verb to bees

The story is told by the grandfather.

Any questions please on verb to be or this past

participles?
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20,

21e
224
23
24 e
25,

26,

Direct

Direct
Elicit
Direot
Direct
Boundary

Elicit
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The Utterances Having Errors(Samples from lesson)

Now let us change this example into as the same .
form.

Please on page fifty look the examplese

Now how to change to the same form please?
Please open page sixtye

Please look another examples

Substitute into as -~ as forme.

Let us change into as the same forme



Bxchange Type

Te
2e

3e

4o
Se
6e

Te
8e

9e

10,

11e
12
13
14

15

160

1T

Direct
Direct

Elicit

Elicit
Elicit

Inform

Inform

Inform

Inform

Direct

Blicit
Check
Elicit

Inform

Inform

Inform

Inform

194

Appendix -~ IIC
Teacher = 3
Erroneous Utterances

The Utterances Having BErrors(Samples from lesson)

Open your book to page eighteens

This is B you will find on page ninetson. «

Who can change this sentence into using

used to please?

Which will it be the answer now?

You know what countryside means?

When we say you see what you have to understood
is this pronounse.

All take this doe

I do not do any longer means that something you
are accustomed to it but you do not do nowe

Ato Mengesha never used tc spoke but he does nowe
Complete each sentences using never used to
plus the verb written in bracketse.

All this are newspapere

You understand newspaper means?

Reach on time means what?

When you come exactly on time it is you come to

school not late that meanse

When we say you see I am accustomed let see

exercise two, substitute(pause)you write the you
see we just from the book this ones

esenow this means you know more about it ths onee

When you say I am drinking tea without sugar

means what?
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18,

19,

20,

21,
224
23e
24
25
26,
2T
28

29,

30.
31.

32e

33
e

Inform

Inform

Check

Elicit
Direct
Check
Elicit
Elicit
Blicit
Elicit
Boundary

Tnform

Inform
Inform

Elicit

Inform

Check
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The Utterances Having Errors(Samples from_lesson)

You have already practiscd that meanse

This is on your exercising on your learning

on your knowing about it

You understand the differencc between the

two sentences?

Who can change in the same way number two?
Don't write twice pleases I used only onces

A and B was given to you before, isn't it?
Look to the exact answer of A,

Let do write the exact answers.

Just this is A answerse

Ques%ion number two who can answer?

This are the exercises with never used toe
Remember that when we use 'Our parents never
uged to read and write but they do now' now you
begin never uscd to means that you will not do
something.

But you say I we do now, they do now means what?
They are accustomed to it that means nows

So remember if the first statement is negative,
it is finished with what?

The third person he, she, take what?

So you bave understood I hope, isn't it?
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Appendix = IID
Teacher = 4
Erroncous Utterances

The utterances Having Errors(Samples from lesson)

1s Inform
2¢ Elicit

3e Elicit

Le Elicit
5e Inform

6+ Inform

T Elieit

8e Boundary

9+ Inform

10, Inform

11« Inform

120 Inform

13« Inform

14+ Boundary

150 Inform
166 Inform
17« Inform

186 Tnform

Yesterday we did passage and homework was giveRe
The word which match the meaningeee«?

The word which match the meaning with that word
with that sentence is reactionary.

What is your answer question six?

sseand blank space are given in the sentences
This are the answcrss

Any doubt you raise questions

Lets go through our today's lessons

With this one 'to buy a new dress' it is
infinitive phrascs

'To! here 'buy' infinitive something can be
taken as 'a new dress’s

You ask question, 'Why did he took the money?
This all are can be taken as what we can say

to infinitive and can be answered the question 'why?
This what we can find infinitive phrase,

How we can join using this or this conjunction
two sentences.

Now this is all what we use ande

That how we can join by using not only but alsoe
To give more emphasizZessse

When you take as in meaning wise, that this one

is give more emphasizes
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Exchange Type The Utterances Having Errors(Samples from lesson)
19¢ Inform He has done well or she has done well the

meaning will be to you she has done welle

20+ Inform The verb are different.

21« Inform Look the position of the caught verbe

22¢ Elicit Who can join this sentence?

23 Inform This is the same verb and the same subjects
24+ Direct Yes it is this sentence. (The teacher is

referring to five sentences)

25« Direct Don't use and not only but also.

26¢ Elicit Where you are?



Exchange

1e Inform

2+ Bomndary
3e Elicit

4. Hlicit

5¢ Inform

6. Inform
Te Inform
8« Boundary
9 Elicit

10¢ Inform

11¢ Inform
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Appendix -~ I1TE
Teacher =~ 5
Erroneous Utterances

The Utterances Having Errors(Samples from lesson)

Yesterday we have seen about countable and
uncountable noun and we have seen about also about
the "too-=to! structurc and I have given homework
on the *too=to' structurec.

LeSesss(to mean let us)

The coffee is very sweet for us to drink ite

Now yesterday I have told you in stead of

very you put what?

You know 'What' is used for asking question to
get persona.l(pa.use). Noy the things the subject
of the thing and wc can also get object when we
ask with 'What'e We can get object and the subject
of the name of thingse With 'Which' we are going
to choose thingse

'Whose' is used to ask for possessive adjectives
'Because' is connector of two sentencese

In this structure one with becausc six structurcse
Which one is the answer for this question?

You see when you are asked with 'why! the answer
you give is becausees The answer must be becauses

So 'go' is irregular and 'call! is regular verbs



Exchange Type

Te

2e

3e

de

56
e
Te
8e
e

10.
11e

12e

Elicit

Elicit

Inform

Inform

Elicit

Elicit

Elicit

Elicit

Direct

Direct

Inform

Elicit
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Appendix «~ IIF
Teacher = 6
Erroncous Utterances

The Utterances Having Errors(Samples from lesson)

becausc the past tense and the past participle
is formed by adqing what?

This arc regular verbs

We form the past tense and the past participle
by adding or changing the spellings

The regula; verbs are past tense and past
participle formed by addingeeee

Give the opposite of the following wordse

We can say it also sads

You can say left I mean right left or wrong.
Righthand lefthand you can saye.

Make it correct the spellings and the correct
oppositess

If there is mistake you can check and correcte
80 the opposites of this rich and poor are useds

Kebede is unhappy you can saye
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Appendix - I1IG
Teacher = T
Erroncous Utterances

Exchange Type The Utterances Having Errors(Samples from lesson)

1+ Inform A direct question has indirect answer,

2« Direct Turn the following questions or give the indirect
answers

3s Elicit What does it mean whispering?

4o Elicit When we are turning sentences into indirect
questioneeee

5¢ Elicit Do you know when will Ahmed come back?

6+ Inform You arc put question mark at the end of the
sentence,

Te Dircct First you will turn the sentence into indirect

answer and into indirect question,
8e Inform You must change the verh into past tense

because the question is asked past tense forme

¢ Eligit - Ye said now which question has two answers?

10e Elicit Now 'gone' is verb what?

11e Elicit What will the indirecet form of this sentence?

12 Elicit The auxiliary verb and the main verb comes togethers
13+ Inform Always when you change into question into

indircct question after when the subject comesse

14« Direct Open your book page thirty ecight unit five.
15¢ Elicit 'Stop! when it is changed into verb two or pastee?
16 Elicit What will the indirect question?

17« Check It has already been answered, I think, isn't it?



Exchange Type

1e Direct

2¢ Inform

3. Boundary
4o Boundary
5¢ Elicit
6e Direct

Te Inform

80 Check

96 Inform

10e¢ Inform

11s Boundary

12¢ Inform

13 Elicit

Appendix -~ I1H
Teacher = 8
Erroneous Utterances

The Utterances Having Errors(Samples from lesson)

No any talking. No any talking any mores

The last topic was just you have learned that
dircct statement change into indirect statement
direct statement change into indirect statemente
That what we have learned last weeks

Today's topic is two topics, almost the same.
Dircct question has what?

Look your bookse

Just direcct question become indirect question.
Yes indirect questions The first one guestion
answere The second one question and question,
The first one direct gquestion has indircct
ansvers The next one direct question becomes
inddrect questione

You sec indirect answer? What we mean by indirect
answer?

Starting of indirect answer is I don't knowe
Subject and verb should change placee

Let sec the dircct question and let us try that
to change into indircect answer,

Now in the answer was and Almaz change the place
to cachothers

In the same way given the I don't know answer

to the following question,.
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14.
154
164
17

18e

19
204

21e

22¢

23e

2
25
26,
2T

2C.

29
30.
e

32e

Elicit
Elicit
Elicit

Elicit

Elicit

Elicit
Elicit

Elicit

Boundary

Elicit

Elicit
Inform
Inform
Inform

Inform

Elicit
Elicit
Elicit

Elicit
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The Utterances Having Errors(Samples from lesson)

Let us start from someone sidce

Bekele and was change the placee

Very excellent, very good; very nicece

Today's this year student very some very very
nice yes than the others last yoar's;

That is a boy and a girl whisperinge What was
that? It should be given for good purposce

What about verb? Where is verb?

Read again from beginning.

You are monitor but you should have to know

what they are talkinge They are boy and girle
Let us them talking we dono the reasone

So that it will be clear let us just again more
let us recad one morce

Yes you are goocd and become bra.ve and now you are
becoming quite studente Before you were somewhat
RABASH(meaning naughty)s

Yes good boy, good students (referring to one boy)
This also the same changing of the places

Verb and subject are changc the places

This also finish verbe

Now in the first one verb and he is subjects Now
it becomes when as it ds when starting.
soeAsmara and plane are the same,

Again please, onc again.

Where are you thinking of about crosses?

If you think it,it will be easy but somewhat also
be difficult,
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Appendix ~ IIT
Samples of Pronunciation Errors

Wrongly Pronounced %  Teacher's Pronunciation | 0'Connor's(1988)
Word Transcribed According to Pronunciation
O*f~~unor's System

Polishes
Suitable
Cold
These/This
Here/Hear
Sometimes
Let's/Less
Toq/To
Whose
Four/For
Peace/Piece
Bat/It
Thank/Tank
Know/Now
Guestion
Quiot/Quite
Whispering
Sentence
Someone
Run/Ran

As mentioned earlier, these pronunciation errors have been
found to be errors that could affect the comprehension of the lesson
Quite a lot of mispronunéiations which have occurred were found to
be the result of firgt language interference and this did not so

much hamper the classroom discoursce
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