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Abstract 

The purpose oflhis slud)' \I'as 10 invesligale leachers' awareness, al/iludes Gnd praclices 10 
wards educalionfor dil'ersily; for Ihis dala was collecledfi'oll1 Wereha Yekalil governmenl 
primC/ly school from Ihe principal, leachers and sludenls Ihrough in-deplh il1lel1Jiews, focl/s 
group disclIssion and observations. DOCllmental)' sources which were com;;dered relevant 
were also analyzed. Parlicipanls jor Ihe plllpose of inlervie\\' were .I·e!ecled based on Iheir 
\I'illingness. coaperalioll. academic pel./ormance. responsibilily, and qualiJicalion 
Parlicipanls i.e. Ihe school's principal and Iwelve leachers were inlerviewed. focus group 
discussion were condUCled wilh jive sludenl parlicipanls. The jindings disclosed Ihal 
leacher's awareness 10\l'ards educalion jor diversily was encouraging The sludy revealed 
Ihal leachers have good underslanding of sludenl 's diversily in lerms of cullUre, gender. 
economic sIal us. language and exceplionalily bill, have reservalionloll'ards expressing aboul 
religion (/nd ethnici!y. The reasons for this reservaliol1 were, accepting of religion and 
elhnicily issue as having Ihe pOlel1lial 10 fragmenl Ihe social cohesion and secularilY 0/ 
schools. The relalionship belween leachers and sludenls lverefollnd 10 be good Fllrlhel'lnore 
leachers have desirable al/ilude 100vards educalion for diversily from muilicullllral 
perspeclive. Inspile of Ihis, leachers praclice 10 presel1llhe lessons from Ihe poinlS of view 0/ 
diverse groups, Ihe lechniques of leaching, Iheir use of leaching aids, Irealing abililY groups, 
aggregaling records based on diversily and ejJorls 10 creale posilive relalionship among 
sludenls of diverse cullure from muilicuilllrai perspeclive were nol as adequale as il should 
be. Possible solulions usefid 10 change Ihe effecls of Ihe observed SIC/Ie a/affairs have been 
proposed. 

VI 



CHAPTER ONE 

1. Introduction 

1.1 Background of the study 

Ethiopia is a country with di ve rse ethnic and cultural groups. In a country like Ethiopia, it is 

recommended the educational programs be des igned and practi ced in a way th at is renecti ve 

of all cul tu res. That means, it should be multicultural in approach. Argui ng thi s, Bennet 

(1995) states that in a soc iety where there is cultural diversity. the nature of educa ti on should 

be mul ticultural in character. Divers ity is a concrete biologica l or social rea li ty that 

diffe rent iates one group of people li'om the other (Lynch, 1984). Every thing in educati on is 

related to cul ture-to its acqu isition, preservation, improvement , and transmiss ion (Pia and 

Adler. 1990). All subjects should be taught from the stand po in ts of dive rse cultures. 

Similarl y, Mann ing and Baruth ( 1996) confirm that, the tremendous dive rsity of cultural, 

ethnic. religious, and soc ioeconom ic groups in the school today calls educat ion for di versity 

th at reneCIS understanding and respect for cultural diffe rences'. 

Mul tic ul tural education is supported for various reasons. First, it gives an opportunity for 

schoo ls to make use of d iversit y as an asset that enri ches the class room practi ces. Therelore, 

it makes education relevant to all lea rners. Culturall y dive rse students get cu ltu ra ll y 

appropri ate lea rning envi ronment whi ch enhance self-concept. and mai nta in interest in 

class room. Thi s in turn , raises the academic achievements of all lea rn ers. Secondl y, it 

maintai ns integrit y and di gnity of all cultural differences. Therefore, it empowers the learner 

prov iding with the potential to overcome rejection, celebrate dive rsit y and maxi mi ze the full 

potenti al of all in cultural context where everyone benefi ts. Thirdly, it develops stude nts ' 

cross cultural com petency which includes the skill s, att it udes and knowledge, towards the 

individ uals olVn culture and the cultu re of others. It encouragcs indiv id ual s to ex perience 

other cul tures and thus become more fulfill ed as human bei ngs. f' inall y, it reveals cul tural 

diversit y as a valuable resource that shoul d be preserved and extended. This a ll ows the 

lea rners to accept cultural pl ural ism as national strength that should be appreciated (Grant , 

1995 ; Banks, 1986; 1993, Sleeter. 1996). Understandin g of the background difference among 
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diversified learners is a prerequisite for the implementation of the issues of practices related 

to education for diversity. Thi s goes to Banks (200 I) idea, wh ich cons iders the soc io cultural 

diversity as an opportunity for beller academic performance, for students can contribute a lot 

from their ri ch home experience to the same topic. Sim ilarly, Gay (1997) states that students 

can part ic ipate act ive ly in their learning when they begin from the ir background expe ri ence. 

According to Banks ( 1993), MCE cons ists of 3 major components a) an idea or concept, b) 

an ed ucational reform movement and c) a process. As an idea or concept, MCE maintains 

that all students should have equal opportunities to learn regardless of their rac ial. ethnic. 

soc ial class or gender groups to which they belong. As reform movement, MCE aims to 

reform schoo ls so that all studen ts have an equal opportunity to lea rn. And , as a process ,it is 

a continuous development with the goa l to create within schools and soc iety the democratic 

idea ls such as justice ,equa li ty ,and freedom which are never totall y achieved (Banks 

,1993).Therefore , mu lticultural education suggests improving human relations through in ­

depth studies of various racial and ethnic groups as part of the cu rri culum or to transform the 

enti re educational system so that students learn to be politi ca ll y effective in reshaping soc iety 

(G rant and Sleeter, 1989). 

It has been strongl y advoca ted In A frica these days for instance, Associat ion for 

Development of Education in Afr ica (ADEA) on its biennial meeting of2003 emphasized the 

followin g: 

Aji-ican cOllntries are nations of such diverse cultures and ethnic groups call/posed of people 

with differel7l physical featllres, religious beliefs, multilingual aptitudes, a diversif)' of 

cultural backgrollnds and ethnic origins. Societal institlltions, particularly schools, II/ay be 

expected to make their contributions towards the allainment of African muiticulturalislll. In 

Ethiopia multiculturali sm is a policy direction as the foll owing instances may indicate. The 

Educational and Training Policy of 1994 support the urgency of MCE, it states that ed uca ti on 

should promote democ ratic culture, tolerance and peace ful resolution of differences. In 

re lation to thi s, the three statements among others have addressed the issue of diversity in the 

country: 

I. Cogni:ant of pedagogical advantage of the child learning in IIwther tongue alld the 
right of nationalities to promote the use of their languages. primwy educatianll'ill be 
given in nationality language (3.5. l ,p.26) 
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2. Ensure thm the curriculum developed and textbooks prepared at federal and regional 
levels 1I'ith technical assistance fro m the federal organ (lCDR) are based on sound 
pedagogical and psychological principles and are up 10 international standards 
,giving due allention to concrete local conditions and gender issues (3. /3,p.16) 
To enable both the disabled and the gifled learn in accordance 1I'ith their potential 
and needs (2.2.3,p.12). These statements confirms that , the Ethiopian Educational 
Policy underscores the need 10 addresses the issues of lIIediull1 of instruction. gender. 
special needs and other aspects of diversity in education. The 1997, Cultural Policy 
of Ethiopia also states. education should develop the cultures of all ethnic groups in 
the countl)' by integrating their values in school curriculull1. The Cultural Policy also 
envisages the developlllelll of shared COlllillon culture for lIIutual understanding, on 
the basis of equal developillent of ethnic group 's culture of the counliy . 

Some cu rrent theori es about curriculum deve lopment practices propose that multi-cultural 

issues shou ld be incorporated in to the traditional curri culum. For instance, Wilson et al 

( 1991) conducted a 3- year co llaborati ve research project to deve lop curricula fo r the 2 1" 

century. Dom inant themes include change and adaptability, global interdependence and 

cultura l di vers ity, quality of life. technology and se lf-actualization. Therefore, curri culum 

development in the 2 1" century should va lue cultural diversity, quality of life, techno logy 

and se lf actualization. According to Yoder (200 1), school curri culum which is multicultural 

can bridge the gap between culturall y differen t of students and help to respect their cul tural 

divers ity by developing actions that are culturall y adapti ve and responsive. A multicultural 

curri culum is in fo rmed by the princ iples which inform that curr icu lum is intended for all 

students and recogn izes the experience, knowledge and abilities of individual students and 

their va ri ous cultural groups. 

In confronting the many cha llenges that the future holds in sto re human kind sees on 

education an indispensab le asset in its attempt to attain the ideal s of peace, freedom and 

social justi ce ... education is not a miracle cu re or a magic formul a opening the door to a 

world in which a ll ideals will be atta ined , but as one of the pr incipal means ava ilable to foster 

a deeper and more harmonious fo rm of human deve lopment and the way to reduce povert y, 

exc lusion, ignorance, oppress ion and wa r (UNESCO, Paris ( 1996).Ed ucation that va lues 

cultural di versit y accepts "a cultu re is not wrong because it is diffe rent." Knowledge of other 

societi es and customs gives students choices th at may be more meaningful to them than those 

offered in their soc iety. It is possib le that there are other and better ways to li ve than those lYe 

have grown to knoll' and love 

. A multicultural curriculum tri es. while va lu ing differences, to teach a fa ir curricu lu m to 

students with diverse backgrounds. Thi s is not a threat to the uni ty of soc iety, but a prov ision 
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of relevant education. Regarding this Me Corlll ie (198-/) sliggested that IIIl1lticllltliral edllcation is 

assured fu/ler meaning. if must begin, when children first el1ler school, other wise (he intermediate 

grades are 10 0 lafe in Ihe educat ional lives of slIfdems, sillce al/ilude. values alld beliefs related [0 

diversity hm'e already been [armed. Therefore, it is ill/portallt to think thorollghly the lIeed o[ 

education/or diversity in the primm)' schools 10 achieve the bel/elils it provides for quality education. 

Jall/es banks ( 1993) suggests, the notion that consider mu lticultural educat ion as divisive has 

no grounds because the nation is already united as state, but it is div ided dee ply along 

politica l and soc iological li nes into race, gender ,and class. The idea of mu lti cu ltural 

educati on is that all students - male, fema le, di sab led. rich. poor, from diffe rent racia l and 

eth ic groups, or speaking different languages should have ~ full and equal opportunity to 

learn in school and to be respected. To make thi s statement more than just a slogan , teachers 

must understand the barriers some students face in atta ining ed ucation. Banks (2001) and 

Gay (1986) , argue that multicu ltural sensitive materials may become ineffecti ve in the hands 

of teachers who have negati ve attitude towards different ethn ic and cul tural, groups. Such 

teachers may use mu lti cultural materials rarely or in a det rimenta l way .Thus, the att itude, 

va lues and comm itment (awareness, attitude and practi ce) of teachers play great role for the 

effecti ve implementation of MCE in primary schoo ls. Suppurti ng this Guru vadoo. et a l 

( 1995) pinpoints that: Teacher training for MCE is more effective when the teacher's 

educators themselves have intern ali zed the positive attitude towards cultural difference and 

provide themselves a ro le mode l fo r the student teachers .This opi nion holds true concernin g 

the identity of primary school teachers fo r effecti ve MCE implementati on. 

1.2 Statement of the problem 

Many multi cultu ral educators agree that schools are multicultural due to student ' s diverse background 

of ethnicity, religion, socioeconomic status etc. Therefore, it is a necessity to design the school 

program from diverse prospective to treat all students eq uall y, in oreler to improve their academic 

achi evement regardless of their cu ltural and other diversity(BanKs 1981 ). Diversit y in educa tion 

has been resea rched and discussed in detail as it helps to im prove literacy levels. Di versit y in 

education has its d isadvantages as we ll ; however, like it or not, even in small town s and 

isolated rural areas, dive rsity is our futu re, and all projections po int to continued growth in 

diversity in the years ahead. Instead of responding to ri sing divers ity with fear and insecurity. 

we can treat oll r diversity as an asset and devise ways of responding to it which enable our 
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soc iety to reap benefit s from our plurali sm. E"enthough, modern education was introduced to 

Eth iopia more than a century ago; the educatio n system in the past could not promote fair 

educati onal opportun ity for di ve rse students of the country. For many decades the education 

system was dominated by mai n stream cultu ra l assumpt ion. Concerning thi s, the Education 

and Training Poli cy (ETP) stated "It is kn own that our country's education is entangled with 

complex problems of relevance, quality, accessibility and equity" (MOE, 1994). 

Furthermore, the (ETP) provided the ri ght fo r all ethnic- linguistic groups of the cou ntry to 

learn in their own language in the elementary grades. Therefore, cultures of different ethnic 

grou ps got the chance to refl ect in elementary schools by instruction offe red in different 

languages. The practi ce of Education for di versity at the ea rly years has two fold advantages. 

Firstly, enab les a ll students equa ll y treated in the teaching learni ng process and school 

program . Second , help to minimize group tensio n that sometimes occurs in higher institut ions 

among diverse ethnic backgrounds . Therefore, the ro le of teachers in educat ion fo r di versit y 

has paramount importance because their awareness, att itude and practi ce affect the learner in 

particul ar and the learning environment in genera l. Furthermore, there are few research 

works in Ethiopia on teachers' awareness, att itude and practi ces towards education for 

di versity. Some of those worth to mention here are Alemayehu ( 1998), on the attitude of 

teachers trainer' s towards the im plementat ion mu lticultura l educat ion, Beyene (2007) 

Ed ucational practice in a multicultural comm unity and Genene (2008), Teachers Awareness, 

Attitude and practices of multicult ural education. However. for instance Alemayehu treated 

onl y cu lture as the major marker of di vers ity, Beyene limited hi s study on language 

diversities and Genene studied the major markers of dive rsity for multi cultural education. 

Due to thi s, I fe lt that, there is a gap that needs to be assessed in order to present the 

compress ive curren t status of teachers awareness, attitude and pract ice in terms of the majo r 

markers of dive rsit y i.e. ethnicity, culture, gender, socio- economic status, language, re ligion 

and except ionality in relation to education for di versity. Fundamentall y, I am convinced to 

conduct thi s researc h to assess teacher' s awareness, atti tude and practi ces towards educati on 

for divers it y so as to make an endeavor to fi ll the gap. and enab le educati onal experts in 

Ethiopia to benefit s out of education for diversity by indicating the ex isting status of 

teachers Awareness, Attitude and practi ces of multi cu ltu ra l education and the required 

direction of change to concerned bodies. 
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1.3 Research Questions 
To attain the objectives of thi s study the fo llowing basic questions are rai sed. 

~ What is the knowledge of teachers towards education for di versity? 

~ What is the attitude of teachers towards education for di versit y from multicultural 

perspective? 

~ What are the educational pract ices of teachers in accordance with the fund amental 

ass umptions of multicultural educat ion for d iversity? 

~ What are teachers' perception towards education for divers it y and the opportun ities of 

its implementation? 

1.4 Objectives of the study 
The overall intent of thi s study is to appraise the cu rrent status of education for di versity in 

Wereha Yekatit primary school of Kirkos sub- city (Ad di s Ababa). The study spec ificall y 

strives to achieve the fo llowing object ives. 

I. To describe the primary school teachers contemporary exper iences of preparation and 

presentation of instructional strateg ies that serve diverse students and presumably va luab le 

for students to develop competencies in education for di versity. 

2. To assess teachers' percept ions towards education for di vers ity and the opportu nities to 

its implementation in primary grades. 

3. To contribute a drop to the body of knowledge towards MCE in Eth iopia by depicting the 

awareness. atti tudes and practi ces of teachers towards inclus ion of issues of di ve rsity in 

Wereha Yekatit primary schoo l programs. 

1.5 Significance of the study 
There are no signi fican t base line data that indi cate the level of teachers' awareness. attitude 

and practi ces for divers ity education in Ethiopia. Even the available previous studies are 

targeted mainly to rural schools and teacher training co ll eges mainl y. This primary school 

diversity study from teachers, principal and stude nts perspectives is hoped to be significant 

to : 
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Port ray the current awareness, attitude and pract ices of teachers towards educat ion for 

diversity from perspecti ve of multicultural education that wou ld se rve as a parameter fo r 

policymakers, ed ucation planners. adm in istrators and experts at all levels of educati on to 

think over the issues in depth so as to design appropr iate measures on time. 

Helps as a springboard for di scuss ions and se rve as information resource document for 

researchers who conduct in-depth studies in the area. 

1.5 Delimitation of the study 
The study is de limited onl y to education for di ve rsi ty, the case in Wereh Yekatit government 

pr imary school in Ki rkos sub city (AA). I intentional ly se lected and con fined the study to 

We reha Yekatit pr imary school .because of its relative ly higher st udent populati on and 

access ibi li ty .Accordingly , the nat ure of qualitat ive research in general and multicultura l 

issues in pa rticular demands the researcher to make deta il observation of natural sett ing 

,wh ich requires suffi cient time to perform resea rch work based on in -depth interview. The 

study is also delim ited onl y to the major di versity markers i.e. ethnicity, language, reli gion, 

gender and disabil ities that have considerable imp li cat ion for education on dive rsit y. 

1.6 Limitation of the study 
Budget constraints together with the allemptmade to treat seven markers of diversity instead 

of one or two va riab le(s) are im portant limitati ons to the stud y. Therefore, the researcher 

mainl y limited the study to one government primary school. Due to the above short com ings 

and limi tati ons thi s study by no means claim s to be conclusive .But, it wou ld se rve as a 

spring board to stud y teachers awareness, att itude and practices towards educati on for 

di versi ty. 

1.8 operational definitions of terms 
I. Multicultul'alism: is the appreciation, accepta nce or promot ion of mUltip le et hn ic 

cu ltures, appli ed to the demographic make-up of a spec ific place, usually at the 

organi zati ona l level, e.g. schoo ls, businesses, ne ighborhoods, c iti es or nati ons. In thi s 

context , multicult urali sts advoca te ex tend ing equitab le status to d ist inct ethn ic and 

relig ious groups without promoting an y spec ific ethn ic , reli gious, and/or cultural 

community values as central 
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2. Multicultural curriculum: curr icu lum wh ich has content that helps to renect 

perspectives and experiences of different cultures and being nexible to integrate 

teachers and students voice. 

3. Multicultural education: ed ucation that incorporates the idea that al l students 

should be helped lea rn in schools with equal opportunities regard less of their gender, 

relig ion, ethnic, racia l or cultural characteri stics (Banks, 200 I ).Generall y it means 

education in di versity. 

4. Multicultural community: a community wit h ethnic, rel igious, etc, diversiti es that 

acknowledge mu lticultural ideology for soc ial change and school reform . 

5. Multicultural Knowlcdgc: Understanding customs, languages, ga ining first hand 

familiarity, variation of cul tura l characteristi cs due to intercultural, generational, soc io 

economic-status and geographical differences and avoiding decisions based on inaccurate 

stereotypical genera li zat ions.(M. Lee Manning, 1995) 

6. Multicultural attitude: A pre-disposition to act in a positive or nega tive way 

towards the implementation of multicultural education in primary schools. In the 

study ,it was seen in terms of teaches' views , va lues and their commitment to 

create culturally appropriate learning environment as well as teachers' role as a 

positive rol e models for students to learn ,respect and concern for all people 

7. Multicultural awareness: Involves teachers' va lues, myths, stereotypes and 

world views. In the study it was seen in terms of teachers' va lues, myths. 

stereotypes and world views towards multicultural education, to teach students of 

di verse cultural backgrounds. 

8. Multicultural practice: the actua l accom plishment of teaching learning process in 

line with multicu ltural perspectives and principles. In this study it was seen in terms of: 

:r Teachers lesson presentation practices to cu ltu rall y diverse students 

r Teachers' effort s to create conducive classroom environment for diverse students 

from multi cultural perspectives. 

>- Teachers ut ili zat ion of various teach ing techniques so as to accom modate diversity 

? Teacher-student 's relationship in a dive rse school setting. 

>- Re lationship among diverse students in a multi cu ltural context. 
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CHAPTER TWO 

Review of Related Literature 
This chapter is devoted to rev ie\\' of rel evant theoreti ca l concepts, perspecti ves, ass um pt ions 

and principles with aim to offer theo retical framework for the stud y. 

2.1 Meaning of Multicultural Education 
AACTE (1973) defines mu lticultural ed ucation as educat ion which va lues cultural pluralism 

a sit uation in wh ich di fferent cultural groups ' li ves in a mutual respect but retain their ethnic 

or cultural identity. Cul tural plura li sm rejects the view that educat ional in st itu tions should 

melt away cultu ral differences. Instead, it affirms that educational inst itu tions shou ld be 

oriented towards the cultu ral enri chment of all students through the program rooted in the 

preservation and ex tension of cu ltural alternatives. Accordi ng to thi s view, cu lt ural plurali sm 

seems to recogn ize cultural di versity as a fact of li fe in a mul ticultural society. Grants ( 1982), 

on the other hand define mult icultura l education as a fu ndamental be lief a ll students must be 

accorded recognition and acceptance in the school, regardless of their ethnic or cultura l 

background. This multicul tural definition nei ther advocates nor to lerates, the "ass imilat ion 

approach "teaching from the perspective of dominant cul tu re more creating "multi mono 

cul tural" ed ucation programs. Thus, it is renected in an educational process that promotes 

acceptance of cultural differences as a resou rce for teaching learning process. Without 

segregation of any kind, according to White (1973) it is above all a means of teaching all 

students know and respect all members of society rather than onl y some. 

For James banks (1978), mult icultural educa ti on refers to the process of mak ing the 

educational expenence more responsive to the cultu ral d ivers ity that characteri zes a 

mu lti cultural soc iety" 

Multicultural is nei ther a topic/unit to be easily included in the separate co urse nor a subject 

added to the ex isting schoo l curri culum. It is centered on the prem ise th at all courses can and 

should be taught from multicultura l perspecti ves. Therefo re, James defin ition makes 
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multicu ltural education pervade all aspec ts of learning, and is considered by most schola rs as 

a comprehensive one. 

2 .2 Importance of Multicultural Education for Primary Schools 
Mu lt icultural education is introduced to educational system of several countries in the earl y 

1979 and 1985. Starting from its inception it encountered remarkab le significance by 

promot ing the instruct ional process in cu ltu ra ll y diversified educational sett ings. The 

Ethiop ian constitution of 1995 arti cle 39/2 states that every nations, nationalities and peoples 

in Ethiopia have the ri ght to express, to develop and to perform its cu lture; and to preserve its 

hi story li kewise, objecti ve no. 3 of Cu ltural Poli cy of Ethiopia (1995) ensures that all citi zens 

could free ly, equall y and de mocrati ca ll y pa rti cipate in all cultural act ivities and benefit from 

the sector. Accordingly, MCE is the major means that empower to exercise the objec tives of 

the const itution and cultural po li cy of Ethi opia. Therefore, in order to implement these 

constitutional ri ghts in to practice and to promote its objecti ves in the country, reformed 

schools in multicultural perspectives are inevitable. In addit ion, most scholars contend that 

prima ry education is the most important level in ed ucat ion system . The basic reason for thi s 

is that primary education provides fundam ental bas is not on ly for the total educationa l life of 

individual but also for her or hi s attit ude formation. According to Gay, (1979) suggestion 

primary school age level children are impress ionable and malleab le. At thi s stage they are 

capab le of form ulating att itudes, va lues, and impressions abo ut different people and 

experi ences they encounter. Gay asserts that the impressions and ori entat ions about ethnic 

divers ity and cu ltural d ifferences which formed du ring the fi rst few years of thei r fo rmal 

education can have lasting effects up on the students' soc ial perspecti ves and interpersonal 

capacity. On that note, the deve lopmental period between the ages of ten and fourteen is 

crucial for the development of se lf esteem and identity format ion. Therefo re, interven ti on 

works we ll when children are young. When ch ildren grow older it becomes increasingly 

difficu lt to modify cultural attitudes and be liefs, (Banks, 1995 ; May, 2000). Mul tic ul tural 

education necess itates due to support in research work that revealed the group of learners 

who do not achieve positi ve ou tcomes frol11 their learn ing's due to their cultural backgrounds 

(Commins 1989, and Ogbu 1978). Unquestioningly, op inions of one's se lf and one 's cu lt ure 

play signifi cant ro les in academ ic achievements, soc ial dcvelopment, behavior, and one 's 

over all out look on li fe (Sch ul tz, 200 1). To summarize the most common significances of 
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multicultural educat ion, it is a process that enables teachers to connect learners' culture with 

their lea rning in a manner to address issues of equity and commitment to soc ial action. Its 

purpose is to promote academic exce ll ence and socia l justice for all students. Therefore , 

multicultural education teaches cultural diversified students in a way that wi ll not alienate 

them from their home cu lture. These stimulate the students' motivation for learning and help 

them to increase their academic performance in all aspects of their learning. It makes 

education more relevant and meaningful to the experi ence of cultura ll y diversified sllldents, 

through the use of teach ing st rateg ies and materials that are sensiti ve to student ' s soc io 

cultura l backgrounds (Biehler and Snowman, 1990; Go llnick and Chin , 1990 in Gollnick, 

1992). When mult icultural educati on IS thorough Iy understood and appropriate ly 

implemented, it promotes beller relationship and mutual respect among learner's diverse 

cu ltures in general and education fo r diversity among urban commun ities in particu lar. It 

enhances the rat ional acceptance of cultural diversity and active affirmation of individual and 

group diffe rences within soc iety (Lynch, 1983, Mayers and Walter, 1983). Sim ilarly, Verma 

(1983) and Wowell (1993) contend that mult icu ltural education in schoo ls also encourages 

students to ma intain and get proud of thei r own cultural identiti es. It also helps students to 

develop an appropriate level of awareness abo ut those arou nd them. Moreover, it helps each 

student with unique cultural fealllres of different ethnic or cu ltural groups to foste r better 

understand ing among one another and there by reduce intergroup con tli ct. 

2.2.1 Cultural Diversity Issues 
According to cu ltu ra l Poli cy of Ethiopia (1997), cu ltu re is a wide concept which includes the 

modes of life, beliefs, traditions and the set of materia l and spiritual wealth which 

characteri ze a cert ain soc iety as disti nct from others. In the context of various nations and 

nationalities in Ethiopia: 

ellllUre inco/porates their varied social. economic, political, administralive, 
religiolls and pS)lchological condilions. The languages, histmy, oral 
traditions, hOllsing, instmments of prodllClion, Jood preparation, eating 
habits, COSlllmes, ornamentation, aesthelic values and apprecialions, beliefs 
and religiolls practices are also components of their clIl'ure. Fllrrhermore, the 
rilllal ceremonies relaled 10 birrh, l\'edding and death, principles of mlltllal 
cooperation and comlllunal concel'lls thai emanate from kinship, 
neighborhood and olher Iypes of relationships, as \I'ell as Iraditionalll'ays of 
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social governance, traditional health care practices and many other related 
aspects of their respective commllniries are also included (FDRE, 1997). 

2.2.2 Ethnic Diversity 
The term ethnic group is usually overlapping with other kinds of cultural diversity. In order 

to differentiate wi th other types of cultural groups, Banks (1991) provides the following 

characteristics of an ethnic group: Ethnic group is an involuntary group, although individual 

identification within the group may be opt ional. It has an ancestral tradition and its members 

share a sense of people-hood and an interdependence of fate. Its ex istence has an influence, 

in many cases a substantia l influence, on the lives of its members. Membership in the group 

is influenced both by how members define themselves and by how they are defined by 

others. 

The extent to which people identify with a particular ethn ic group varies considerably; many 

have two or more identiti es . When ethnic identification is strong, individua ls maintain ethnic 

group va lues, beliefs, behaviors, perspectives, language, culture and ways of thinking 

(Hernandez, 1989). 

2.2.3 Religious Issues 
Given that the role religious groups and persons have long played in al l aspects of education, 

it is not surpri sing to detect re ligious views in approved textbooks (Greaney, 2005). 

Fo llowing a review of the country's curriculum and text books in 2002, a group of Pakistani 

academ ics reported that the islamicized curriculum and textbooks contained material they 

saw as incentive to religious diversity (Nayyar and Salim, 2003; cited in Greany, 2005). 

Among the most serious problems, they found perspectives that encouraged prejudice, 

bigotry, and discrimination toward fellow citizens, especially women and religious 

minorities. On the other hand, in 2000 Pakistan 's immed iate neighbor, India, th rough its 

National Council of Educational Research (NCER), produced a new national curricu lum. 

Critics noted its Hindu bias and narrow nat ionalism cast ing other re li gions as ali en ( Bidwi, 

2002; cited in Greaney, 2005). 

2.2.4 Gender Balance 
Gender is one of the most basic divisions of humanity and encompasses such broad diversity 

across other variables such as religion, race and ethnicity, age, and sexual orientation. Gender 

issue is one of the most important variables in the education of society. Since women roughly 
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constitute half proportion of a human population , it is the responsibility of schools to create 

an educational envi ronment free of gender bias. This can be fac ilitated by increased 

understanding and use of gender-balanced resources and language, and by employ ing non­

sexist language and instructional assessment approaches . Ex pectations primarily based on 

gender limit students' ability to deve lop to their full est potential. Among the goal s of 

multicultural Education. one is ensu ring equal representation of female role mode ls in every 

aspects of the community's life. More specifically, their vo ices, contributions and problems 

should receive equal coverage in textbooks to that of males. That is to say, the gender 

interactions should be carefull y monitored to equalize opportunities to both sexes. As rai 

(1997) suggests, the ge nder sensiti ve approach should be applied for the reason that such 

action can prevent sex di sc rimination and advance sex equality. 

2.2.5 Persons with Disabilities 
Persons with di sabilit ies have often been depicted inaccurately in print, medi a and other 

class room reso urces. It is critica l that the curriculum materi als should portray persons with 

di sabiliti es rea li stically and fairl y. Material s should convey respect for the individuals of all 

persons, including those with di sabilities. 

However, in reality exceptional lea rners, whether di sabled, handicapped, or gifted, may 

suffer alienation from mainstream society because they are viewed in terms of the ex tent to 

which they deviate from the standards of the normal peopl e (Pai , 1977). Therefore, persons 

with di sabilities shoul d be represented in curriculum materi als in a non stereotypic way in the 

same way as done fore the ' normal' people. 

According to Iyob (2008), in Ethiopia, studies and reports indicate that persons with 

di sabilities are di scriminated in va ri ous walks of life on their grounds of di sabiliti es including 

in education. 

2.3 Culturally Responsive Teaching 
Culturall y responsive teaching is va lidating. According to (Gay, 2000), cultural responsive 

teaching is usin g cultural knowledge, prior ex peri ence and performance styles of di verse 

students to make lea rning more app ropriate and effec ti ve fo r them; It teaches and through the 

strengths of these students. Gay (2000) also explains culturall y responsive teachin g as to 

having the characteri stics . It acknowledges the leg it imacy of the cultural heritage of di ffe rent 

ethnic groups, it links meaningfu lness between home and schoo l ex per iences, it uses a wide 
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variety of instructional strategies that are connected to di ffe rem learning sty les, it teaches 

students to know and apprec iate their own and others cultu ral heritages. Also. it incorporates 

multi cult ural in fo rmation resources. and materials in all subjec ts and skill s routinely taught in 

school s. In general, multi cultural responsive teach ing is validat ing comprehensiveness, 

multicultural empowering, tran sformative and emancipator. That is: 

Comprchcnsin: As Ladson-B illings (1992) explain that cul tura ll y responstve 

teaching incorporate culturally approp ri ate socia l situations for lea rning and culturally 

valued knowledge in curr iculum content. 

Mu lticu ltural empowering: The nature of culturally responsive teaching in vo lves 

curriculum content, learni ng contex t, classroom climate. student-teacher 

re lationships, instructional techniq ues, and pe rformance assessments. Multicultural 

Empowering nature of culturall y responsive teaching enab les the students to be better 

human be ings and more successful learners. It can be explained as acade mic 

competence, selt~effi c i e ncy and in itiati ve. Lea rners need to deve lop attitude that 

enhance their lea rning tasks and have motivation to preserve. Shor (1992) 

characterizes empolVer ing ed ucati on as a criti ca l democrati c pedagogy for se l f and 

socia l change. It is student centered program fo r multi cultural democracy in school 

and soc iety. It approac hes individ ual growth as an active cooperat ive and soc ial 

process, becau se the sc i f and soc iety create each other. The goa l of thi s pedagogy is 

to relate personal growth to pub li c life, to develop strong sk ill s. acade mic knowledgc. 

habits of inquir \ and critical curios ity about soc iety. pOlVer inequalit y and change. 

The learning process is negoti ated requiring leadership by the teacher, and mutual 

teacher-student authorit y. In addition the empowering class does not teach the 

students to seek self-centered ga in while exc ludi ng pub li c welfare. 

Tra nsfonnativc: Cu ltura ll y responsive teaching does not in -corporate traditiona l 

edu cat ional practice lVith stude nt of Co lor (Gay, 2000). It means respect ing thc culturcs and 

ex pe ri ences of va rious groups and then uses these as resources fo r teaching and lea rning. It 

app reciates the existing strengt hs and accomplishmcn ts of all students and deve lops them 

further on instruct ion . Em phasizing thi s, Banks ( 1991 ) asse rt s that if education is to empower 

marginal ized groups it must be transformat ive. It s transfo rm at ive natu re help ,. students to 
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deve lop the knowledge. skill s and va lues needed to become socia l cr iti cs who can make 

reflective dec isions and implement the ir decisions in effective personal. socia l, political and 

economi c actions. 

In general cultura ll y responsive teach ing recogn ize, respec t and use students identiti es and 

backgrounds as meaningful sources for creating optimal learning environment. 

Emancipator: Culturall y responsive teaching is emanc ipator that is librat ing (Go rdon. 

1993; Peweward y, 199~ ). It guides students in understandi ng that no single vcrs ion of "Truth 

is total and permanent" . Th is freedom results in im proved achievements of many kinds. 

includin g increased concent rations on academ ic tas ks, clear off insightful thinking. more 

caring, concerned, human interpersonal sk ill s, better understandings of interconnect ions 

among individual, local. national. global and hum an identities and acceptance of knowledge 

as some thi ng to be consciously shared revised and renewed (Ladson - Billings, 1994). 

2.4. Culturally Responsive Teachers 
Teachers ass igned to multicultural classroom face chall enges in creating an appropriate 

classroom environment and high standard construction that fos ter the academic achievement 

of all students. Cultura lly respons ive teacher realize not onl y the importance or academic 

ach ievement but a lso the maintaining of cultural identity and heritage (Gay. 2000). 

Background fac tors as SES, ethnicity, gender. reli gion etc are some of the main factors that 

affect teachers ' attitudes and behavior in relation to teaching culturally di verse students 

(Smith , 2000). Teachers must demonst rate ambit ion and app ropriate expectations and exh ibit 

support fo r students to motivate thei r effort towa rds the ir academic achievement. This can be 

done, through the attribution retraining. provid ing resources and personal assi stance. 

modeling posi ti ve se lf-efficacy be li efs and celebrating indi vidua l and co ll ective 

accompl ishment (Gay 2000). 

Culturall y responsive teachers should utilize studen t' s culture as veh icle for teachin g 

(Ladson-Billin gs, 1995). In teaching culturally diverse students in urban sCil ings norms are at 

ri sk if teachers have little kn owledge, sensitivity or appreciation of diversity (Tay lor, 1990). 

Most research findin gs indicate thai when teachers and st udents have lillie or no shared 

backgrou nd studen ts opportuni ties to learn va luable knowledge are at ri sk (Llein reid. \993). 

For si milar reason teachers ass igned to di ve rse urban schools need to have knowledge and 

skill s for teaching culturally diverse students .Cultural ly respons ive teachers work together 
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with parents and the com munity (Dibernard. 1996). Teachers concerned with developing 

culturally relevant and responsiw class room environment take the time to gain trust of 

parents have to offer. Students also learn best when they believe that the teacher cares about 

them and their background, Despite the fact that. teachers can't teach what they don't kno\\ 

(D ibernard. 1996),teaching what they are not, refers tot teaching student s that are different 

from what the teacher is (e ,g teaching students who have different culture. language. religion 

and rail from the teacher; teaching opposite sex. teaching people with di sability when the 

teacher is able). In thi s regard multicultura l education will be an important inst rument in 

accompl ish ing such ta sks, because it helps the teacher to teach and treat all students equally 

regardless of thei I' cui ture , reli gion, sex, abi I ity etc (Banks, 1997), 

2.5 Postmodernism: As a Theoretical Pace Maker for Multicultural 
Education 

The term postmodernism refers to one of the philosophical approaches, which brought with 

it, a questioning of the previous approaches (i.e. Pre-modernism and modernism) to 

knowledge, In stead of relying on ap proach to knowledge, it advocates for an epistemological 

pluralism which utilizes mUltiple \\'ays of knowledge. This includes the pre-modern ways of 

revelation and modern \\'ays of science and reason along with many other ways of knowledge 

such as intuition. rational and spiritual. Thus, postmodernism may further be defined as a 

movement that seeks to repudiate western epistemology and its related ontologies and 

axiologies as the sole bas is for human it y, human understand ing and human experiences 

Akintunde (200 1), because as Akitunde writes, the postmodernists rejects the moderni st 

taught of the supremacy of the dominate cu lture [White western cu lture] as the center ol'thc 

universe that the dominant group creates or constructs the "World" or the "real" and does so 

its own image in terms of its ways and its social historical exper iences , Thus, the goa l 01' 

postmodernism and Ak intunde (200 I) noted that: 

Is /he calls/rue/ion a/a paradigm/hal doesn'/ recognize race as "reali/y" and 
seeks /0 implell1ell/ a socia clillliral epis/ell1ology /ha/ is inclusive of' (II! 
perspec/h'es and fhal 11';1/ deconstrllct modernism and repos;tion power in a 
more equitable way. 

Therefore, in many ways postmoderni sm constitute an attack on modernist claims about the 

existence of truth and \'alue claims that stem from the enl ightenment of the IS ,hcentu ry, In 

disputing past assum pt ions postmodernist gene rally play a preoccupation with the 

inadequacy of language as a mode of communication, To thi s end, Jacques Derrida 
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originated the ph ilosophical method of deconstruction (take part to ana lyze and critique), a 

system of analysis that assumes a text has no single, fi xed meaning, both because the 

inadequacy of language to express the author's original intension and because a reader's 

understand ing of the text is culturally oriented that influenced by the culture in which the 

reader lives (Bishop; 1996). Thus, the postmodernist believes, texts have many poss ible 

interpretat ion as the legendary saying goes "beauty is in the eyes of the beholder", where 

there are endless number of interpretations that is, there is no final meaning for any parti cular 

sign, no notion of text, no interpretat ion can be regarded as superior to anyone. Furthermore, 

Giroux (1993) writes the dominant cu lture has defin ed a priv ileged canon, a body of 

literature and ideas that is seen as true and good. This canon has marginalized the voices and 

ideas of those with little or no power. For instance, the writing and thinking of the oppressed 

and the poor have not been seen as having equally worth with the voices of the dominant 

culture. To substantiate Pai and Adler (1990) write. 

The postmodern perspective argues against efforts to strive towards 
objectivity. What has been defined as school knowledge, as universal and true, 
has injact, been defined by those in power. From a postmodern perspective; it 
is necessary to deconstruci both those power relations and the canon oj 
knowledge that has emerged Fom thelll. Only by see ing knowledge and 
language with in historically constructed contexts can we begin to know only 
by attending to diverse voices can we really begin to understand the world 
and our lived experiences. 

Therefore, postmodernists argue for the need for mUltiple narratives so that subordinated and 

excluded groups are given voices and opportunities to discover their worlds and histories. 

Moreover, the postmodern ists question the validity of the worth in sc ience and rationa li sm 

that originated during the enlightenment and that become associated wi th the ph ilosophy 

known as modernism. They also question whether anthropology is, or should be sc ience. 

Because all knowledge is necessa rily shaped by culture, they argue anthropologist can't be 

objective in their research. Due to thi s postmoderni sts deny objective truth because 

objectivity is an illusion and it is im possible to be di scovered by science. Science according 

to the ideological argument subverts oppressed groups, fema les, ethnics, thi rd world peoples 

(Spiro: 1996). Therefore, there is no true objectivity and the authentic implementation of the 

scientific method is imposs ible (Bishop, 1996). Accord ing to postmodernists, therefore, 

people should break trad itional frames of referen ces which considered as "class" due to its 

spec ial characteri st ics. These include literature, pai nting, music etc. People should also 
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oppose stylistic un ity and struggle to overthrow off categories that are the result of way of 

writings artifi ciall y created by those who were in power to sat isfy their own interest at the 

expense of the oppressed groups. Thus, postmodernists argue, that there is no absolute truth, 

any thing written has the same status as any thing else, no point of view is privileged. Hence, 

society urge to reject what are seen as the false imposed uniti es of Meta narrat ive and 

hegemony. Therefore, the postmoderni sts deny a linear narrative that only serves a group in 

power rather they appreciate a mu lt iple narratives that permits diverse voices. They also 

believed in that knowledge is strongly influenced by one's cultural background. This and 

other issues makes postmodern ism as a theoretical foot step fo r multicu ltural education. It is 

an educational movement claims educational equality for all students regardless of ethnicity, 

culture, language, gender socio-economic status, and exceptionality etc, stresses the 

relationship of these markers of diversity to one's learning. 

2.6 Major ideological position of Education in a pluralistic Society 
In a multicultural society education may be organized in one of three ways. It cou ld be 

structured from the ideological position of the ass im ilations (ex ists to the left extreme of the 

continuum, claims dominate culture) or pluralist pos ition (ex ists to the right extreme of the 

continuum, claims multi mono cultures) or from multicultural position (equi li brium posit ion 

along the continuum, claims the common and diverse cultures). Thus, the question of 

diversity in education may be responded by a country through any of these three approaches 

according to the pol itical ideology of the country. In thi s regard, for a better concept ion a 

brief summary (similarities and differences of three paradigms) of these major ideologica l 

positions in education is presented as follows: 

Pluralism Multiculturalism Assimila tion 
Considers the existence of different Considers the ex istence of different ethnic Considers one dominant cu lture 
ethnic cultures equally in a society cultures equally being ti ed to olle another by a with in society 

shared common culture. 
Educational institutions teach Educat ional institutions teach knowledge, Educational institutions teach 
knowledge, values and skills to values, and ski ll s to learners to participate in knowledge. va lues and skill s to 
learners to participate to their own their own ethni c cultures as well as in the learners to participate in the 
ethnic cultures. shared common culture mainstream culture. 
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Curriculum develops learners Curricu lum develops learners' commitment to Curriculum develops learners' 
commitment to their own ethnic their own ethnic cultures and shared common commitment to the dominant 
culture cultures culture 
Each ethni c group has unique Ethnic groups have some unique learning All learners have the same learning 
learning style styles but share many learning styles with one style regardless of thei r ethnic 

another. groups 
Class room instruction is Classroom instruction is prov ided from Classroom instruction is 

provided from culture speci fi c multicultural perspectives provided from the dominant 
perspecti ves cultural perspectives. 

Teach ers are recruited on the Tead1ers are recruited to reflect the Teachers are recruited 

basis of their etlmic group cultural di versity tha t characterizes the regardless of thei r ethnic group. 
society 

2.7 The prerequisites for the Implementation of Multicultural 
Education in Schools 

The implementation of multicultural educati on in the primary grades requires teachers ' 

competencies in all of the three areas i.e. knowledge, attitudes and skill s, supporting th is, 

Manning and Baruth (1996) noted that, teachers' competencies for effective multicultural 

education fall into three categories, knowledge, attitude and ski ll each being complementary 

and necessary for the existence of the other. These make teachers to develop, concept of 

mul ticultural education , sensitive cultural diversity and skill s in providing instruction from 

mu lticultu ra l perspectives. To thi s effort teachers themselves are required to possess the 

knowledge, attitude and skill s. Hence, for teachers to be effecti ve in a multicultu ral 

classroom setting they need to have some bas ic knowledge about cult ural diversity and 

pos itive attitude toward it. They also need to have pedagogical competence in translating 

cultural knowledge in to instructional plan for use of students. Thus teachers' experti se in all 

these areas enab les them to have good knowledge of the cultural resources of students, to 

develop respect for cultural differences and enhance their teaching skill s and strategies that 

enable them to use wisel y these cultural resources in the teaching learning process. 

2.8 Knowledge of Multicultural Education 
According to Manning and Baruth ( 1996) mult icultural knowledge includes an understanding 

of learners; cul ture, race, ethnicity, socia l class etc. And teacher should comprehend the 

implications of these characteri stics (identities) on the teaching learning process. In other 

words, teachers need to have a working knowledge and understanding of the cu lturall y 

diverse students. They need to understand what cu ltu re is and how it affects the interaction of 

culturall y di versified students and the interaction of students among each other. They should 
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also know and understand the ramification of racism, discrimination, prejudice, and injustice 

and what it means to be cultu rally different learners (ibid: 214). Because of Gay (1986) 

explains, instructional activities can' t be facilitated in the absence of a clear understanding of 

how to provide classroom instruction from cu lturally diverse points of view. Hence, a 

classroom with inst itutional process un aware of and incentive to the existing cultural 

differences or with essentially monocultu re teaching and learning activ ity may negat ive ly 

affect students whose cultural backgrou nd and experiences are different from the one being 

stressed. This is because, accord ing to Darder (199 1), cultural diversit y in the classroom is 

frequently considered by most teachers as some thing which has negative impact in 

educational process. Due to thi s most teachers still hold the notion of the melting pot 

assumption in which cultural differences need to be melting down and create a monoculture 

nation state. It appears common knowledge that effectiveness of teachers in multicultural 

classroom is greatly enhanced if they understand the cultural diversity that prevails in the 

classroom than say encapsulated in their own cultural milieu. Thus, in a multicultural setting, 

teachers need to understand the cu ltural backgrounds of their students. They need be aware 

of the cu ltural experience that students bring to the classroom. 

2.8.1 Attitude toward Multicultural Education 
Accord ing to Mann ing and Baruth (1996) multicultural att itudes includes, developing 

posit ive atti tudes and values, creating cu ltu rally appropriate learning environments and 

mode ling for chi ldren to learn respect and concern for al l. It helps teachers to identify and 

clarify their own ethnic and cu ltura l identities and develop positive att itude toward other 

cultural groups (AACTE; 1973).However, this can't be rea li zed unless teachers themselves 

develop positive at titude toward cu ltu ra l diversity. This implies that no teacher can teach 

positive attitude toward cultural diversity to his or her students unless he or she posses it 

himsel f/herse lf (Burger; 1994). Substant iat ing this Johnson, et al (1974) suggests that 

teachers must deve lop posit ive attitude toward ethn ica ll y different students and other 

cu ltu res, since they are the most impo rtant variab le in the students ' learning environment. To 

thi s effect teaches should be aware of their personal biases and stereotypes and should 

objectively examine their attitudes rega rding race, ethnicity, culture, gender, socio-economic 

status, language, except ionality etc. they must also dig out the direct and the indirect effects 0 

their own cultural backgrounds of their performance to teach successfu ll y in the diversified 
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student populat ion. In a rea l sense however, teachers often bring to the classroom biases and 

prejudices toward people different from themse lves. These atti tudes influence th e 

communicat ion of accu rate and obj ective informati on abo ut ethnic groups in education 

settings (Pai and Ad ler: 1990). Therefore, it is necessary for teachers to get rid of negat ive 

attitudes toward cul tural diversity, s ince such attitudes curtain to understand students' 

cu ltures and accept their particu lar iti es (Galard i; 1995).Educators lack of acceptance of 

language diverse students can affect educational dec isions as well as their interactions with 

learners. M .Lee Manning, Deborah Byrnes, and Gary Kiger ( 1995) found that some teachers 

held attitudes that were not particularl y open minded. These negat ive feelings li ke ly result 

when teachers fee l unprepared to face chall enges posed by language diverse learners. 

Sometimes, these fee lings turn to resent ment. Regard ing th is, they ind icated the fo ll owing 

improvement directions. 

2.8.2 Directions: Improving knowledge, Attitudes and Skills 

Feeling uncomfortable with d iversity or unconfident about providing respective educational 

experiences deserves to be addressed. Feeling threatened by or un comfortab le with d iversity 

might take years to add ress. Unfortunately, other negative feelings may never be e liminated . 

However, some negati vism can be add ressed and eventua ll y lessened as educators lea rn 

factual information about learners' diversity, develop pos it ive atti tud es toward peop le and 

their cu ltural and language diversity, and deve lop sk ill s needed to wo rk with learners' 

di ffering learn ing styles and diverse learnin g orientations (e.g. perspectives toward 

moti vation , competition , educational success, and assessment). 

2.8.3 Direction 1- Educators can acquire factual and objective 
knowledge about learners ' diversity. 

Ed ucators need to: 

• Understand that lack of acceptance of unfam iliar customs, languages, and tradi tio ns 

can be lessened by learning about actu al people and gain ing first hand fa mili arity 

with the ir characterist ics 
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• Avo id basing decisions concernin g learners ed ucati on on inaccurate and stereotypica l 

genera li zation such as "no poo r or homeless students can achi eve" 

• Understand that cultural characteri sti cs may vary with intercultural, generalizati on, 

socio economic status and geographica l di fferences rather than assume all students of 

one culture share homogeneous characteri stics. 

2.8.4 Direction 2- Education can engage in deliberate efforts to develop 
positive attitude toward diversity. 

• Address lack of acceptance resulting from misperceptions of di versity, feelings of 

cultural superiority, prejudices, or outri ght racism by learning about indi viduals in the 

various cultures and their cultures' backgrounds and contributions. 

• Recognize diversit ies as strengths on which to build cu rricul ar decisions, instru cti onal 

methods, and classroom environments that involve less competiti on, more 

cooperati ve learnin g, hi gher expectations for behavior and academ ic achi evement , 

and increased small- group learning. 

• Consider that a ll learners deserve, eth icall y and lega ll y, equal access to curri cul ar 

acti v iti es (i.e. , hi gher - leve l mathemati cs and sc ience subjects) and opportuniti es to 

partic ipate in a ll athl et ic activ iti es ( i.e., rather than assuming a ll stud ents of one race 

will play on the basketba ll team and all . 

For vision and voice: A call to conscience 

Students of another race will play on the tenni s or gol fin g teams. 

• View a ll rac ism, prejudice, and di scrimination as ev il s to be addressed through 

persona l comm itments (e.g ., perceiving a ll people as equals and learn ing firsthand 

about people who are d ifferent) and, if necessary, seek lega l action to ensure equality 

of treatment and opportuni ty. 

2.8.5 Direction 3- Educators can develop teaching and relating skills that 
offer an accepting response to learners' diversities. 

Educators need to: 

• Se lect standard ized tests and eva luati on instruments with the least cultural bias. 

• Utilize teaching methods that hold the most potenti a l for d iverse lea rn ers, such as 

methods favor ing cooperati on over competiti on. 
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• Understand and respond appropriately to the concerns of d iverse learners by 

requesting input on their concerns, i.e. , hearing only one kind of music be ing played 

at school daces, feeling unwanted in certa in clubs or athleti c activities, or feelin g that 

educators show favoriti sm to certain cu ltural or socioeconomic groups. 

• Arrange for appropriate school and community resources for learners needing 

speciali zed ass istance, such as soc ial service and counseling agencies. 

2.8.6 Accomplishing these Directions 
One may j ustifiably ask: "How can educators ga in knowledge, change attitudes, and deve lop 

skil ls to work effect ively with children with 'd ifferences'? "Unfortun ately," qu ick-fix" 

answers do not ex ist; however, educators can take deli berate steps toward accepting others 

and their d ifferences. Knowledge can be ga ined th rough reading and anending work shops 

that teach about culture and language. Attitudes can be changed by thoughtfully considering 

stereotypes and mispercept ions of people and their culture. Ultimately however, a change in 

attitudes requires firsthand contact with people individually or in small groups. Skill s can be 

developed through books and j ou rnals, college cou rsework, and profess ional conferences. 

Ed ucators can learn how to provide educational experi ences that add ress learners' multiple 

inte lli gences, preferences for work ing indi vi du ally or in small groups, perceptions of 

classroom rules, and collaboration. As wi th changing attitudes, developing skill s a lso 

requires first hand experiences with learners who are different. 

Gaining know ledge, changing att itudes, and develop in g skill s are not "either -or" s ituati ons. 

A teacher who gai ns knowledge mi ght not change her or hi s negative att itudes; one teacher 

might change attitudes, yet base beliefs in ignorance. Another might also acquire kn owledge 

and deve lop more positi ve att itudes but still lack the skill s to provide responsive ed ucat iona l 

experiences. To be effecti ve with cultura ll y and lingui sticall y d ifferent lea rners w ill req uire 

positive changes in a ll three areas - knowledge, att itudes, and skills. 

2.8.7 Challenges of Multicultural Education 
Diversity is both an opportunity and chall enge for education in genera l. The ethni c, culture, 

and language d ivers ity among cit izens and with in its schoo ls enrich the natio n. Whether 

schoo li ng should endeavor to promote common culture or hel p d iverse groups deve lop their 

own different cultures is a problemati ca l Issue in a soc iety. Some scholars suggested that 
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multicultural educat ion results in di sintegration of a nat ion. On the contrary, Do ll ( 1996) and 

Banks (1994) point out that well planned multicultural educati on wi ll not di vide the nation. 

Diversity is a positive enriching element in a society because it provides individuals w ith 

increased opportunities to experience other cultures and thus to become more fu lfi lled as 

human beings. Thus rather than perceiving it as a weakness to be remed iate, di versity should 

be v iewed as a strength with the potential for helping peop le better to understand their own 

culture ( Manning and Baruth 1996). 

Coming to the Africa case, Afri can countries a re nat ions of such di verse cultures and ethn ic 

groups composed of people with different phys ica l feat ures, re li g ious beli efs multilingual 

aptitudes, and a diversity of culture backgrounds and ethnic origins (Wena, 2003). In 

Ethiopian context, one can undoubtedly presume that the shared va lues of the regions are 

consciously being incorporated in the due process of curriculum development at primary 

ed ucation. However, the values that need to be inst illed at the country level (Eth iopian 

values) and the global level need also to be instill ed starting at the primary education 

(Teklehaimanot, 1999) . 

2.8.8 Basic Skills of Multicultural Education 
Accordin g to Manning and Baruth ( 1996) multicu ltural skill s include recogl1l ztng and 

responding appropri ate ly to learn ers strengths and weaknesses, responding to the re lationship 

between learning sty les and cultures and prov iding schoo l ex periences based on learners 

orientat ion's toward school and academic success, selecting standardized tests and evaluat ion 

instruments with the least curricular bias and utili z ing teaching methods that have proven 

especially appropriate for cu lturally diverse children and adol escents. Accord in gly Mann ing 

and Baruth ( 1996) suggested that, dai Iy teachers must understand man y complicated areas, 

learn ing sty les, the dangers of abil ity groupin g and the benefits of cooperat ive lea rnin g. In 

re lation to th is Tay ler ( 1889) suggested that cooperative learnin g procedures can re in force 

the efforts of culturally di verse children to continue the ir schoo l wo rk successfully. Children 

who work cooperatively in groups, rat her than in iso lati on are usuall y motivated to help 

others carry ou t the assigned or chosen project. Likewise, people who help one another by 

joining forces to access a common goa l generally feel more pos it ively about each other and 

are wi lli ng to interact more positively when perform ing co ll ective tasks ( Pai and Adler: 
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1990). Thus, it is important for teachers to develop multicultural skill s to treat cultura ll y 

diverse students at equal status for better academic success. 

In general it can be said that, the degree of implementation of multicultu ra l educat ion in 

schools largely depends on the knowledge, attitude and pedagogical ski ll s of teachers. 

However, teachers' awareness of the dimensions of multicultural education shou ld not be 

over looked. 

2.9 Major Dimensions of Multicultural Education 
To define the concept of multicultural education in general terms is not a guarantee for 

effective conceptuali zation and implementation of multicultural education curriculum 

program and practices. Hence, James Banks (1997) identified five dimensions of 

multicultural education assuming that these can help practitioners to identify and formulate 

reforms that implement multicultural education in thoughtful , creative and effective as well 

as delineate the scope of the Field as follows . 

. 2.9.1 Content integration 
This content of multicultural education emphasis the need that contents shou ld be selected 

and systematically organized as to meet the interest and learning capacities of the culturally 

different students as well as the curricu lar objectives. The contents incl uded in the cu rri culum 

must be complete and accurate to show the contri bution of all cu ltures of the society in the 

cultura l development of the nation state. The completeness and accu racy of the contents in 

the curriculum enhances senses of belongings of all students in the teaching learning 

processes. No group (s) is/are being excluded in the curriculum. Therefore, students of 

diversified cultures develop posit ive attitudes towards the teaching-learning process that 

permits to deal with those cultural elements of their own as equal as any other cultural group. 

A full-fledged integration of contents about all cultural groups enables students to lea rn about 

their own cultures and the cultures of others which is an essential learn ing opportun ities for 

them to understand and apprec iate each others cultures for the common good of the soc iety. 

2.9.2 Knowledge Construction 
Knowledge construction accepts the notion that a ll knowledge is socia ll y constructed, created 

in the minds of human beings to explai n their experience and thus, can be challenged. 

Therefore, teachers in a pluralistic classroom setting need to foll ow different methods, 
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arrange appropriate classroom activities and questi ons to help students to understand, 

invest igate and determ ine how implicit cultural assumptions, fra mes of reference, 

perspectives and biases within a di scipline influence the ways in wh ich knowledge is 

constru cted ( Banks; 1997). Thus, when the knowledge construction process is implemented 

teachers help students to understand how knowledge is created and how it is influenced by 

the social, ethni c, and social-class pos itions of individual and groups. So that, the knowledge 

construction process should reflect the experiences, events and issues taught are viewed from 

the perspectives and experiences of a range of retai l, ethnic and cultu ra l gro ups. To thi s end, 

the knowledge construct ion dimension of multicultura l education allows a ll learners to read 

and think crit icall y. Students ' criti ca l thinking enab les them to be active partic ipants in the 

meaning and knowledge constru ct ion of their own. 

2.9.3 Prejudice Reduction 
As a matter of fact children deve lop stereotypes at their early ages and bring these to the 

class rooms which can affect their interaction among students whose cultural experiences are 

different. These ch ildren learn stereotypes from the ir fami lies and the communities where 

they live in . T herefore, it is important for teachers to eliminate students stereotypes towards 

others and helps them to deve lop positive attitudes towards their own cultures and the 

cultures of others . Among others teachers need to portray the cu ltures of different groups at 

equal status. They need also show due respect for a ll cultures and cultural practi ces. This in 

turn enhances mutua l understanding of students and enab les them to appreciate and work 

cooperatively with others. 

2.9.4 Equity Pedagogy 
It is obviously true that in a plurali stic, classroom students come from different cultural 

backgrounds. They are different in many ways. They have their own va lues, hopes , dreams 

etc. Thus, teachers shou ld recognize these variat ions and treat them accordingly. Under, such 

circumstances, it required teachers to use different strategies simultaneous ly to help all 

students at equa l bases so as to promote the curri cul ar object ives. If teachers work to and 

li sten to di vers ifi ed in terests, fee lings, emotions, hopes etc then it will create satisfaction 

among students of different cu ltures to stri ve equa ll y to all others and work for their 

academic achievement at best. Thus, teachers shoul d accept students' differences in order to 

treat them equall y without di scriminat ion. 
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2.9.5 Empowering School Culture and Social Structure 
Thi s dimension or multicultural eJucat ion is the central engi ne, \\ hich enables the other lour 

to function efrec ti, 'eiY. Thus, eJuc:llors must examine the structures of education thaI 

impeded learn ing and empower students and famil ies from dive rse racial. ethnic and gender 

groups (Banks; 1997), The ru ndamental purpose 01' this ciimension is to create sc hools that 

roster the fullest de" clopmcnt of all students \\'here the school cuiIure and soc ial structure arc 

po\\'erful dete rmi nants of how ,wdents live , behave and wOl'k toge ther \\'ith othe rs in 

harmony unde r the guidance or a commonl y shared norlll S, To thi s e rrect the \\'hole school 

should coordinate enons to enhance positive interactions between teache rs and students and 

the enti re school community as \\ell as fit the teaching-learning activ ities to the lire or th e 

socict~' . 
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CHAPTER THREE 

Research Design and Methods 

3.1 Design of the Study 
Qualitat il'c research paradi gm is an inquiry process of understandin g soc ial or human 

problem .based on building a comple.\ holi sti c picture .formed lI ith words .reporting detail ed 

viell 's of informant s .and conducted in a natural sett in g( Westcr .1991 in Desa lcgn 

2000) .Therefore. qu alitat ive methods of rescarch places emphasis on und erstandin g through 

lOOKin g close ly at peo ples words. actions and doc uments. It c\amines the pattern of meaning. 

whi ch emerges fro m the data that are often presented in the pa rti cipants ' Oll'n wo rds .Its ta sks 

and acti ons arc to represent those constructi ons o f the lI 'orld as the part ic ipants O!'i gin ally 

experien ced it. Likewi se. qualitative researchers study th in gs in their natural settin gs. 

attemptin g to make sense of or interpret phenomenon in tcrm s 01' th e meaning peo ple brin g to 

them(Denzen and Linco ln . I 994).Therefore. thi s stud y uses qualitati ve method of' research as 

an approac h that enable the researcher to stud y teachers all areness , attitude and practices of' 

education for di ve rsity at \Vereha Ye katit Primary school. in its natural setting attemptin g to 

make sense or or interpret phenomena in terms of the mea ni ng people bring to them. 

Lecompt and Press le ( 1993) stressed the idea that qu al itati l e resea rch can be cmployed in 

educa ti onal resea rch when the conccrn is wi th peo pl e. because controlli ng and nlJ ni pu lati ng 

acti viti es of human beings are somehow d ifli cult. 

3.2 Tools of Data collection 
Observati ons. fCD. interviews and document anal ys is are thc majO!' too ls empl ol'cd l'o r 

gath ering da ta for thi s qualitati ve study; the resea rchcr covered th c IVcakness o f onc method 

with th e strength of another as we ll as suppl ement to mah:c usc of triangul ation . 

3.2.1 Interview 
Merri am (1 988 ) suggested that in qua litati ve case studi cs . illlerl'icII' in g is the major sou rce or 

" 

dependablc data l'o r und erstandin g th e phenomenon un dcr stud I ' . In addi ti on to thi s. (f3cst 

and Kahan . 1995 as cit ed in Ti babu. 2006). assc rt. th c major wa l' in whi ch qualitativc 

evaluator seeks to understand perce pti on. feelin g and knoll'ledge or peop le in pl'Og ram is 

through in-depth intensive in te rvic\\" to understand peoples a\\ · arene~.s and attit ude Ll si ng thei r 

words and gcsture. In th e course of thi s stud v. 1 used sem i- structu red inte rview in orde r to 
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obta in the necessarv information about participants understanding and feelings 1O\\'ards 

education for di'ersity, in order to relate the actual class room practices, Therefore, I used 

three t'pes of participarlls, These were, teachers. students and schol,1 principal. \Iaking usc 

or these particip'lI1ts, detailed interview was ca rri ed out \\'ith t\\ 'ehe participant teachers. The 

intervie,," was conducted I'D I' 11105t teachers 011 the same clay alter (lbserv3tioll . \\ 'hen they 

have li'ee periods to budget the schoo l program s, With the eon,cnt of participan ts. the 

interview has been audio - recorded, The audio . record helped me 10 minimize loss of data 

obtained from intervie\\'ees, Each participant teacher \\as inter'\'ie\\eci twice \\'hen possible 

and endeavor \\ -.15 made to discll ss in order to drain additional informat ion after intervic\\', 

Almost all intcn ie\\' quest ions \\-ere related to teachers' awareness and an itude and practices 

011 education far diversity. 

Moreover. I interv iewed the principal at once, The points of intervie\\' \\'ere relatcd to 

a\\areness and altitudc of school governance, about studcnts ' diversity. the efforts 0[' the 

school to serve slUdent s from cultu ral, soc ial, gender, disabil ity and relig ious diversity from 

the perspective or multicultura li sm , 

3.2 .2 FGD with Students 

Five students \\ere selected fr om the second cyc le graders (5-8) of Wereha ye katit 

Government primary school. The lirst student was selected \\ith the help of teachers and 

principal and [inally the number ascended to five by snowball sampling method lor [oeus 

group discussion, Furthermore. rap port is madc with the students to I'ac ilit ate the process 01' 

focus group di scussion , The FGO questions [or studcnts lVere related \\ 'ith the irllc rvie\\ 

instruments 1'01' teacher"s awareness. atl itude and in structional practice. rinall),. stucients \\LTc 

administered scmi st ructured quest ions, Student responses WCl'C also audio-I'ecorded \\ 'ith 

their consen t for eth ical reasons , Th e data obtained "'Dill FGO are mainh' used "' 1' 
triangulation as su pplement. 

3.2.3 Observation 

According to iv1erriam ( 1988) observation is a major in strumellt 1'01' co llecting claw in C(lSC 

stud" resea rch, It gives a fir st hand account of situations under study, It enables the 

researcher for hol istic interpretation 01' the phenomenon under investigations. \\ 'hen 

combined with intcrvie\\. FGO and document analvsis, 
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Therefore. I used classroom and student questi ons contest observati on as data collection tool 

in the stud" together \\ith intervie\\'. rocus group di scuss ion and document analysis , 

Observation has been conductcd \\ 'ith t\\el, 'e teachc r parti cipants t\\ 'O times In order tll 

minil11ize biases , The observation was not limited to thc classroom practices onl , but it 

included other non-curricular activities of the school wh ich I considered rele vant to th e stuclv. 

Throughout. the obse rvat ion sessions. I recorded al l the information as lilctual as poss ible. on 

follow ing focal issues : 

I, Teachers Knowled ge to present lessons for diverse students frol11 l11ulticultural point or 

vIew 

7 Teachers practice to use teac hing aids frol11 diverse cu ltural herit age point orvic \\ , 

3. Teacher-student re lation in line with the impact of diversity on educa tion in urban 

com1l1un ity 

4, Relat ionship al110ng students with respect to the il11pact or diversit y on education 

such as gender .except ionality .age etc 

The obse rvation process included twel ve teachers that were data source in the interview to 

supplel11ent and triangulate the information obtained and lasted for one month. ai'te r eac h 

participant is observed twice. Concerni ng obse rvati on. I made it alone with all precautions 

towards redu cing observe r biases in order to make the resea rch reliable and val id , In 

qua litative \\ark the researcher se rves as the I)t'imary in strument lor data collection and data 

analys is (M il es and Huberman. 1994), Thus. information obtained through obse rvati on is 

presented in narrati ve form, 

3.2.4 Backgrounds of the Research Setting 
We reha Yekatit primary school is s ituated at ki rkos sub-city in wo reda 4 locally called 

'Addisu Kera' , The sc hool was situated in an area of 14, 480 meter square. Like\\i se it is 

about one kilometer from the main abattoir \\ 'hich is center o f bullock markct. which 

in lluences the economic status of the vicinity dwe ll ers. The sc hool loca ti on is accessible 

frolll all direction due to availab ility of tran spo rtati on, Tlte rclo re. st udents cO llle I'rolll 

difTe rent nei ghbor-sub cit ies and wq redas, The schoo l has seven blocks o f buildings: the lil'st 

three we re built in 1977 E.C.:\\ith the accom illodati on capac ity of the stafr. library. 

pedagogical center and old class rooms (OCR)\\ ith 16 class rOOIllS, The G +4. ne\\ building 

at the back side of the schoo l were co mpleted in 2003 , \\ 'it h add itional 16 classrooms, The 
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sc hool has totally 32 class rooms. ,'n average each classroom \lith 50 sq meters area . There 

\I'ere 8-11 students regi stered for the year 2003 E.C.: out o f whi ch 578 and 263 \le re female 

and males respectively. Likewi se. there \I ere 43 teaching staffs out o l'which C) arc fem aics 

and the rema in ing 20 are males. Therefore . the school has re lati\ cly higher fema le student 

populat ion i.e. : 68 .7%.\\·YI)S is one of the nine gowrnment primary schools in kirkos sub 

city. \lhich has been sC IYing students I'rom grades K·8. \I'ho mostl\ come from parents of the 

sub·cit y. Furthermore considerable number of students jo ins the school from neighboring 

areas lIsi ng any avail able transportatio n. 

3.2.5 Selection of Research Setting 
As I have Ill enti oned already. Wereha yekatit primar\' schoo l is one o f the ninc gove rnlllcnt 

primary schoo l in Add is Ababa ad illini st rati on particularl y kirkos sub-c ity . Frolll these 

prilllary schools. th e ve r\ ' reasons I se lected Wereha Yeka tit as a research se lling could be 

justifi ed as foll ow: 

I. The sell ing is fa lind close to kirkos Illarket. dense ly populated with studcnts cOllling 

from Gofa se ie r and Lana areas. As the na mes of the vicinities implies it s resident s 

se ttled there I'rom different regions. nations and nationalities of the cO llnt,.v. It is an 

area convenient to stud y the impact of divers it y on education due to explicit 

availability of markers such as cultural . reli gious. ge nder. di sability / exccptillnalit\ 

diffe rences. Therefore. based on the above facts. I was incl incd to Wereha Yekatit 

gove rnment primary sc hool as the ri ght selling to explore teachers' 'I\ \areness. 

atlitude and practices towards ed ucation IeI' di versity, 

2. Both the selling and my work place are at thc sa ille we reda. so thaI. I could havc eas\' 

ac cess to visit the school o\'er and ovcr again. which is rcq uired or a qualitative 

resea rcher. Thi s enabled me to co ll ect aillple data needecl to make a more rcliable and 

va lid conc lusion . 

3, As a teacher. had some in forma ti on about the research se lling frolll teachers 

transICrred to th e schoo l in which I rlill \lorking .The in fo rmat ion I obtained 

concerning diversity issues abou t the setting is among the reasons th at interested me 

to I()eus th is stlld y at \lYPS than anv other schools in the same SII b-cit\. 

Furt herillore. I tried to undertake all possible measures to minimize obsen'er biases. 

My prox im ity to the research se lling might ha\'e ultimately en hanced the qualitv and 
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depth of the slUdy. because in a qualitative case slUck the involvement of the 

resea rcher is "en necessar" and esseJ1lia l as the primary data gathere r of the stud,· at 

large with possible reducti on of biases, 

3.2.6 Recordings the Fie ld Notes 

Those II'ho conduct a qualitati, 'e resea rch. almost all resea rc hers prod uce lield notes 

(Solomon. 2004) , Before the observation process. checklist \\'as prepared before appointment 

schedule was arranged \\ 'it h teachers for classroom observations. During observations record 

o f information \\'as made based on checklist. teachers name. date and time, Like\\'ise . it took 

me a considerable time to take field notes on issues I be li eved ,aluab le to the stud y. 

Furthermore. \\'hen people talk abou t teaching and learning process the" usuall y talk about 

formal cu rri culum bu t the role of informal curriculum (hidden clll'rieulum) is vcr' much 

detr imental in shaping the intellectual and behavioral pallerns of the school children. 

Accordingly. an endeavor was made to thoroughly analyze the entire school eo nte \t in line 

with the theo ret ica l frame works of education for diversitv in WYPS se ttin gs. The data 

obtained arc crosschecked and supplemented with illlerview. FGD and doe ul11ent anal ys is 

.Finally. the da ta collect~d were studied, organized, categorized and analyzed . 

3.2.7 Access to Research Setting and Procedura l Aspects: 
went to the research selling \\'ith lellers of coo peration from the depa rtment o f teachers' 

professional deve lopment and curriculum slUd ies. AccOl'di ngly. as planned a lormal 

permi ss ion was received from the school principal. The next step became screening out 

research partieipaJ1ls who could provide val uable information to the stud, at hand. To inc lude 

thc correc t data sou rces. I made prolonged discussion with the principal. vice principal and 

dcpartmeJ1l heads; on how 10 selec t info rmed participant s, Though it lVas so challenging. 

linall)' . I succeeded to selec t importan t research participants. thanks 10 thc relentless efYort 

madc by th e cooperative principal s and tcachcrs, eventual ly cond iti ons turned smooth, In thi s 

regard. kcv partic ipants \\'ere se lec ted carel'ully bv snowball sampling method, The 

prerequi sitc criterion for selcct ion 01' teacher participallls was thei r wi lli ngness and 

vo luntarincss to panicipate in the slLldy, Following thi s. I car ried out face-to-lilcc di sc uss ion 

to each participant teacher and the school principal. to illlroduce the illlent of the stuc'" 

making clear its objectives and evelll ual ly sec ured pcrmission from all participants, 

Regarding selecti on of sllldent participants, I \Vas supported by department head tcachers. the 
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vice pr incipal and the principal. Five students were se lected from second cyc le (5-8), based 

on their academic achievement and diversity representation (gender, eth nicity. reli gion) by 

snowball sampling method. Student partic ipant se lection is limited to the second cycle due to 

the fact that, students at this leve l have abiliti es of articulating ideas in the manner showing 

strength and confidence. Un li ke the interview with teacher participants, after making rapport 

with students I conducted focu s group di scuss ion. The FGD motivated the students by 

creating competitive atmosphere among students to shade light on the research at hand 

(educat ion for di vers ity). The responses obtained from students were audio-recorded in order 

to minimize information loss. FGD with students was undertaken during their free times for 

five consecutive days in order to conserve their learning periods. 

The classroom observation was geared to activities in the class room and I reco rd ed what ever 

was relevant to the topic of study. Twenty periods were observed at different times to obtain 

relevant in fo rmat ion. Most participant teachers we re like ly to be observed more than two 

times, where as teachers who were absent for second time observation was exc luded from the 

study and replaced by another part icipants. Amharic language was used as media of 

communi cation both for interview and focus group discussion in order to overcome language 

barriers to express fee l ings and ideas. 

3.2.8 Document Analysis 
In order to obta in clear understanding about the diverse nature of educational setting and the 

impacts of dive rsity on educat ion it requires in vesti gating educational practi ces in the area 

under stud y. Document analysis is one of the important sources of data co ll ect ion in 

qualitative case stud y researches. Therefore , in thi s study to obtain relevant information 

about the chall enges and opportunities of educational practices, the necessary documents 

from the schoo l offices and its different committees such as student maste r li sts, contest 

questions prepared for grade eight. fil e of chari ty club etc that could prov ide information 

abo ut the educat ional practices were co ll ected and analyzed. 

3.3 Method of Data analysis 
All the reco rd ed inte rviews and FGD were transc ribed by myself wo rd by wo rd in Amhar ic 

and noted on a note book which is labe led by date, time, place and pseudo names of the 

participants Data obtained through interview and FGD are trans lated from Am hari c to 

Engli sh and written down in another note book that was labeled in the same way as the note 
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book for transcription. The trans lation was done by me and an assistant who is MA graduate 

in the department of foreign language .Many scholars in qua litati ve research suggest 

generation and analys is of data are interre lated and take place side by side. In qual itative case 

stud y, data anal ys is usually takes place throughout the stud y. Therefore the data analys is in 

thi s research took place ri ght from the beginning of the data co ll ection. All the data is 

thematically categorized and ana lyzed. In order to substantiate information among data 

sources and strateg ies, the researcher gave emphas is to tri angulation. Among the four types 

of data tri angu lation (data source, methodological, theoret ica l and data anal ys is 

tri angulation), data source and methodological triangul at ions were employed for thi s stud y. 

To be more precise, the resea rcher tried to tri angu lated interview, FGD, document ana lysis 

and observation inline to the study. Fina lly, the descriptions are written in a narrati ve fo rm so 

as to provide a holi stic picture about challenges and opportunities of ed ucat ional pract ice in 

the targeted diverse school community. 

3.4 Ethical Consideration 
Ethics refers to any set of rul es or gu idelines or human direction on the part of the researcher 

that directs the appropriate treatment of people participating in the research (Best and Kahan. 

1999). In planning a research project involving human participants, it is important to consider 

the ethical guidelines designed to protect the part icipants. In line with the ethical issues 

suggested by scholars (e.g. Franked and Wallen , 2000; and Best and Kahn , 1999) the 

fo llowing effo rts were made. 

I. I in formed the part icipants about my interests and the process of data gatherin g. 

Furthermore, I tri ed to treat them with respect. I told them that I would use a tape 

recorder to capture the data of the interviews and I obtained their consent to proceed 

pri or to the interv iews according to agreement signed with research participants. 

2. I promised that every care shou ld be taken to ensure that none of the information 

coll ected wou ld be cause of difficulties or harm them .1 c learl y explained to them 

that confiden ti ality wo uld be maintained and used on ly for educa ti onal purposes, so 

that we all benefit from the outcome. I also stressed that they wou ld have the ri ght to 

withdraw from the study if any one fe lt li ke doing so. 

3. I tried my best to ensure that they fe lt at ease and believed that no physical or 

psychological harm wo uld come to anyone as a result of participati ng in the study. 

34 



Therefore, I claim that ethi ca l issues, wh ich should be addressed, were properly handled in 

th is research. 
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CHAPTER FOUR 

4. Findings of the Study 
As indicated earlier, the main objecti ve of thi s stud y is to in vesti gate the awareness, atti tudes, 

and prac ti ces of teachers towards educati on for dive rsity in wereha yekatit gove rnment 

primary schoo l. Therefo re, thi s chapter was devoted to reporting the data and my own 

interpretati on. 

4.1 Fostering the Diversity 
As it has been ment ioned already, I tried to make use of over all schoo l contexts as sou rce of 

re levant in format ion for the study at hand. Being eager as novice researchers do, I arrived at 

th e school ea rl y in the morn ing. It was too ea rl y, th at I remai ned outs ide the school unt il the 

main gate opened. When the gate opened, I started my way to the director's offi ce . On my 

way, I was at tracted by the school ga rd en and its water rese rvo irs, which used drop irrigati on 

system. I turned my face to a man and introduced my se lf to him he al so introduced himself 

as the guard of the school. The guard informed me th at cul tivation and planting var ious types 

of vegetables is done by studcnts from lowcr socio-econom ic class and thc guards of thc 

schoo l under the supervision of charity clu b. I remained vis iti ng the schoo l garden thi nk ing if 

it had any re lat ion with my resea rch topic. At that moment , I said to myself, I have come 

across at least at one kind of diversity issue treatment by the study setting. Inside the ga rde n, 

I was eager to re main investi gating the innovat ive wate r dro p irri gat ion tec hno logy and 

beau tiful ga rde n vegetab les for some peri od of time, im med iately I saw the principal on the 

way to hi s offi ce. Understanding that, time is against me, I fo llowed him to hi s office. 

I greeted the typi sts adj acent to his office loudl y to info rm indirectl y my arri va l to the 

principal also. I could imagine he was preparing himse lf for the fi eld wo rk outs ide the offi ce . 

immediate ly he came out (wearing hi s white overcoat) after greeting me he sa id what is you r 

dail y mi ss ion? I started the school garden .... be fore I completed my statement he took my 

hands and sa id fo llow me. We entered together i J1l~ the pedagogica l center and fo und a 

teacher wo rking a kind of teaching aids at a wo rk bench. He asked the teacher where is she? 

He rep li ed at disp lay rOO m. Together we we nt to display room , and then he introduced me to 

a lady and told her to cooperate concern ing the information relevan t to my study. I informall y 
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quest ioned the lad y i.e. who owns the school ga rden? How the wo rk is do ne? and What about 

its income? 

The lady started with the foundat ion of the school char ity club in 2000 Et. C. The club 

started it s mission with fell' vo lunteer teachers and administration workers contribution of 

some money. The objective of the club was to reduce student dropouts because of economic 

problems encountered. She continued, the school community understood one of the major 

reasons for drop out of studen ts is lower soc io-economic status of student parent s .Therefore, 

the ai m of the club is to reduce school dropouts as the result of econom ic problems. 

Furthermore, the school communi ty after intensive di scuss ion agreed to work towards 

devis ing mechani sms of increas ing the income of charity club. Some of the measures under 

taken by the schoo l commun ity are li sted as follows: 

I. Showing education fi lms \\'ith reasonable paymen t. 

2. Distributing commodities to the school community with some profit. 

3. Preparing lottery and tom bola at schoo l level to co ll ect some money 

4. The transfer of the school lounge income to fortify the dropout reduction mission of 

chari ty club. 

5. Se ll ing mobi le cards for teachers and ad ministrati on staffs to increase its fu nd . 

6. Search ing fo r NGOs that could play similar role and support the school commun ity in 

its effort to reduce student dropouts. 

7. Finally, the school ga rd en was transferred to charity club, which is a signal indicator 

to the acceptance of the mi ss ion of the charity cl ub by the schoo l community , . 

The Lady conti nued, thi s school garden was owned by the school agricu lture clu b, during its 

early days. Its products were so ld and the money was put into the schoo l treasury. Finall y, 

the school together with charity club decided to work towards the interest of diverse school 

communit y. These days the school garden is cu lti vated by both (120) needy students and the 

interested school guards. Its products are also equally shared between the two. Th is measure 

has a dual advantage for both partners in genera l and for the school in particular. The 

studen ts lea rn abo ut agricu lture and plant development , they also deve lop respect towards 

physical! manual work . In addition to th is students do not feel dependent and develop 

pos itive att itude towa rds the schoo l community. On the other hands, the guards wi II get 

additional income for their li ving. Further more, the school community is al so advantageous 
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from the fresh prod ucts available in the school garden. The lady cont inued, at its early stages, 

the serv ice of charity clu b was li mited to gir ls on ly. Its provisions were also li mited to certain 

items substantial for schoo ling age of students. Its provisions included :-

I) Nine exercise books 

2) Two pens, one eraser (rubber) 

3) One bottle of cosmetics 

4) (Complete uniform) when needed 

5) Under wears and I piece of 8-29 soap 

6) Shoes and stocking 

7) Med icines 

8) Transportation 

The above materials and services were provided per Iyea r; pe rl to a needy girl. The 

comm ittee worked hard in fund rais ing measures that enabled the club to increase its income 

and divers ify the se rvice it gives from girls only to boys and the school community as a 

whole. Nowadays, the club is work ing towards empowering needy students least they 

remain dependent and become burden of the country throughout the ir li fe. Among the 

measures undertaken towards this ends include some studen ts are provided with materials 

(brush, shoe polish) that enable them to obtain income by work ing independent ly. The school 

garden is also another act ion of the club to free students from dependency, they work in the 

garden and get their share of product and make use of it. The lady added, "Our effort in 

search o[ NGOs is fiuitfit/; one NGO by Ihe nall1e SCOPSO signed an agreell1el1l to feed 

daily lunch for 130 needy students. Another local investor also agreed to feed 150 studenls a 

lunch one day per 1I1011th. She continued, this time we are proud of our deeds and support 

FOIl1 others, according to lI1y belief had reduced the number of dropouts. These days , the 

club is daily feeding 22 needy students wilh a loaf o[ bread and a cup of lea. In addilion to 

Ihis, once in a 1I10nih needy sludenls are provided wilh a balh including soap and addilional 

cosll1elics oinlmel1l inside Ihe school. The school balh is aimed 01 bOlh awareness creal ion 10 

sanilalion and soh'e provisional facility problem. Anolher .VGO called youth mission agreed 

to replace our bread and teafor 22 studems with daily Ilinch ". 

A fri end of the lad y, perhaps the club member shouted from a seat at another corner of the 

room she sa id" why not you il1[orll1 him that we feed TB victims with 111 ilk , '. I sa id what l 

What do you mean? Expecting they had cows mil ked at school. As educational expel1, I had 
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knowledge about count ries like Sweden where primary education is provided togethe r \yith 

hot mea l. Yet here, beh ind the curta in I had enough reasons to get surp ri sed to come across a 

primary school that part iall y provides hot meal. here in Ethiopia, by the intell ectual and 

phys ica l expense of its teachers. Fina lly, I was compelled to rem ind what Horace Mann sa id 

to the graduates of Antioch College in 1989 as, "Be as hamed to die unti l yo u have won some 

victory for human kind" .This particular school s' contribut ion towards educat ion for di versity 

from multicultural perspect ive, to reduce students dropout from lower soc io-economic class 

is of paramount impo rtance. 

4.2 The progress of the school 
According to the school document the number of detainee students for the last eight years 

was as fo ll ows (these nu mber indicates detainees in the school exam inat ions) 

Year Tota l nu mber of students Detainees % of detainees 

1995 2004 386 19.3 

1996 2092 337 16. 1 

1997 1802 286 15.9 

1998 148(i 262 27,6 

1999 11 02 225 20.4 

2000 1008 III II 

200 1 898 57 6.3 

2002 800 56 7 

The schoo l ex hibited decrease year afte r year in the tota l number of studen ts sta rt ing from the 

yea r 1995-2003EI. C, ma inl y due to add iti onal schoo ls constructed together with new 

classrooms built in almost all sub-ci ti es that resulted in change in two/three shift system ancl 

all owed students to learn in their nearby schoo ls. The document analyzed also indicates the 

schoo l performance through it s course of eight years of schooli ng reduced studen ts detai nees 

from 19,3% in the year 1995 E,C to onl y 7% in 2002 EI. C. In addition to th is, the detainees 

of We reha Yekat it Government primary school in grade eight national examinations from the 

yea r 1996 - 2002 E,C. are depicted as follows: 
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Year Number of detainees 

1996 178 

1997 134 

1998 167 

1999 94 

2000 86 

2001 73 

2002 73 

The above table indicates the num ber of detainees of grade eight st udents in grade eight 

nati ona l exami nations. It is seen, that the student populati on is decreas ing from yea r to year. 

Therefo re, th is document does not guarantee students performance in grade eight IS 

increas ing fro m yea r to year. Because , the number of deta inees in nati onal examinat ion IS 

not presented together with the number of promoted and total of grade eight students per year 

.Therefore ,the schoo l is apparent ly, in sp ite of it s lim ited educat ional practice from 

mu lti cul tu ral perspective towards diversity, it seems success ful in prepari ng for grade eight 

nat ional examinat ion. Due to the absence of tota l number of 8th grade students for the whole 

eight years it is not poss ible to depict the re lat ive rat io between students promoted and 

detai ned. Therefore, one can not make conclusion about the success of the school. as a 

whole. 

4.3 Questions that Served the Contest 

It was in Feb 20120 II Wereha Yekatit primary schoo l arranged students question answering 

contest for grade eight students. The a im of thi s program according to the school pr incipal s is 

to prepare students fo r grade eight nat ional exam inations. The pri ncipal continued. the 

program is considered very important because after its implementat ion the detainee student' s 

number in grade eight nationa l exam inations reduced yea r after year by a considerable rate . 

Therefore, the school prepares these contest program s every 15 days. For the contest day, 

quest ions of equal number are prepared by subject teachers together with some additional 

reserves. The need of rese rve questions is , sometimes compet ing studen ts remain equal in 

th ei r points, when th is is the case those students with equal points are given additional 

chances to answer question s se lected from the reserve questions. Likewise, the competition 
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proceeds until one misses the answer and the other student gam more points win ning the 

contest. The students se lected for the quest ion answering contest includes the top rank 

student from the three sections of grade eight. The school sets the contest programs for 

students as part of its yearl y action plan. The students se lected for the coming contest day are 

informed before IS days in order to get prepared by reading their subject s. In add ition to 

students se lected fo r the question answering contest, the remaining class students are also 

motivated to get prepared for the day to answer questions that are not answered by se lected 

students part icipating in the contest. During the contest, the first chance of answering the 

question is give n to the se lected students on the stage. If the questi on is answered by the 

competing students, the contest proceeds by aski ng another student on the stage. When the 

right student on the stage fai ls to answer hi s question; the chance of answering the question is 

given to the spectators of grade eight students watching the contest in the hall. 

Today 's question answering contest program has been left wi th few minutes to start. 

Students and teachers had completed their preparat ion for the contest. The bell of the school 

rang hav ing two purposes. The first is, student from grade one to seven go in to the ir 

respective classes to contin ue the ir dail y lea rning teaching activ it ies. Secondly, the grade 

eight students are an nounced to go to the ha ll of the schoo l where the contest takes place. 

Teachers using megaphone that ampl ify sound, an nounced to students to take the ir respecti ve 

places. The school has student po lices wear ing special un iforms, that guide students to the ir 

respecti ve positions. The school questi on and answer contest committee had the fo ll owin g 

important bodies. The judges, which consists three students (two of them are females and one 

is male) , observers that consisted three students (two are gi rl s and one is a boy). The dUly of 

judges is recording the score of each student in a li st until the contest compl etes. Finall y, the 

judges' report the student 's scores obta ined according their ranks to the school community. 

The observers reco rd the strong and weak sides encountered in the process of the con test and 

report to the con test committee. Th e contest committee is responsible to undertake the 

necessary changes in the process of the contest for the coming sessions. The competing 

students of the clay were nine from three 8'h grade sectio ns. Out of nine st ucient s th at 

parti cipate in the contest seven of them were girl s the re mai ning two were boys. The ratio of 

the femal es is much higher than that of males, because the school has 578 femal e students 

where as the male stude nts are only 263. Therefore, in all acti viti es of the school females 

do minate compared to the males, 
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When the competing students have taken their positions, question numbers are 

distributed to the students. The distribut ion of question numbers to the students were based 

on casting of lots (random di stribution of questions) therefore students participating in the 

contest can not compla in questions whi ch are heavy to answer are di stributed unfairly, the lot 

cast ing made me recall what the king ones sa id" Injusti ce some where is a threat to justice 

every where" the contest committee informed that it is time to start and to get read y to 

competing students and keep quite to the spectators and to take their score record to judges. 

The contest committee representative, ca lled for the first student from grade 8A section he 

responded yes, she asked him to tell hi s question number from the slash card obta ined 

through lots cast. The student responded ··nine", she started to read questi on number 'n ine' 

from Am haric questions. The student responded the correct answer, she replied loudl y 

"correct! " The whole students responded by clapping their hand . Thi s time, I identified thc 

clapping was stronger from one of the three rows. The teacher turned to the other student, she 

asked her number and she to ld her number. The contest committee representati ve read her the 

respective question. The girl answered the question , she responded in the same manner 

loudl y" correct". The students in the hall responded by clappi ng their hands. This time the 

clapping was stronger from the other roll'. This time, I was surpri sed by the shi ft of clapping 

strength and asked the student adjacent to me do students of the same section seal together? 

He said yes .This reminded me that slUdents of the same section have made a kind of 

segregation. This segregat ion , through time mi ght develop some negati ve effects that cou ld 

affect the school acti vity. In some schools, I know students remain in the same sections until 

they complete the whole primary school s. All grade IA students who are promoted go to 

grade 2A or 2B . Th is cond ition limits the diversity interaction only to sin gle class room 

students throughout primary school yea rs and decrease what students can lea rn from each 

others di versit y. Instead , if a kind of reshuffling is made yea r after year it will be conducive 

for intercultural development from multicultural perspecti ve and desegregating the students. 

Finally, Amharic questions are fini shed and lots were aga in cast to make the di stributi on 

of Engli sh questions random. The cast ing of lots took place at the end of each subject 

quest ions and questions wh ich were not answered by student assigned to the contest were 

fo rwarded to students of grade eight in the hall. Sometimes students participating in the 

contest ask for their questions to be repeated immediately spectators raise their hands to 

answer. When the student se lected for the contest is not able to answer the question , it is 
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answered by student other than those ass igned to the contest and receive clapping stronger 

than the se lected students. Here, it is reasonab le to ask. what is the reason for the change in 

the strength of clapp ing? Does the se lection for contest favo r some student s~ As it can be 

understood from the clappi ng strength and opinion of some student s, they are not happy with 

student se lection for the contest that favors' bright students onl y. The sc hoo l in its miss ion to 

educate diverse students should provide equal opportuni ty for all students. According to the 

final report of j udges, three students (two females and one male) stood second together. 

having answered same num ber of quest ions. The compet ition proceeded inorder to put them 

to their respect ive single ranks. Therefore additional questions we re di stributed by makin g 

use of lott ery method, asked and answered. Finally, the judges reported students who stood 

first, second , third up to ninth . The result was reported to the students in the hall turn by turn 

accompan ied each time with clapping. The report of ranks started from 9'h to wards first, 

prizes where given to student who stood 1st
, 20d and 3rd . Finally, the vice director made short 

speech and announced the end of the program. At the end of the program, I co ll ected the 

questions prepared fo r the contest in order to invest igate issues related with diversity and 

teachers' awareness, attitude and practice .The ana lysis is carried out onl y with Am hari c. 

civics and Engli sh subjects cons idered as representative. I started with Amhar ic questions 

written under the fo llowing role num ber reads as: 

4. MIL')' .\':1'1'1: t-tt'lOJ' OJ'!' 

IJ . " , '\'.: ;J' 

t'I. 11'7 <; 

Th is quest ion in addition to the fema le sex representation, it al so depicts gender role 

assigned to fema le in our traditional soc ieti es. Thus, such gender role of cook ing wot and 

preparing tab le was maintai ned by female teacher as fair upon the shoulder of fe males 

without indicating any direction of change resulting to enhance educati onal ac hievement of 

the femal e student s. I was surpri sed why the fema le Amhari c teacher produced th is questi on 

towards the role of the females. Consequently, I began to think as it happened to many 

women; the cruel knife of patri archy might have also blind her. It might be the case th at 

made her accept and interna li ze such female rol e to be kept embodied to the cu ltura l val ues. I 

came across the fo ll owi ng question on the same subject presented as fo ll ows:-
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6 . I'\fl,M" 6.1'\6.1'\ 111'\ Mi ·~ ·fl& · ----- ----------- g,IJIIA: 

II. ,}\II 

1'\. ~ I r.Ll.J'. 

, h. mLm L 

(flJ. '{'/ ' 1'\ 

8 . Aro' I'(lY~ ,/,,~ Ml'\ro· A.A --------------- ""'11'\ ./: '{ro.; : 

II . '1°./. 

1'\. hAL 

,h ;J-(flJ (flJ 

(flJ. M6.1'\·)· 

Wh y the question number 8 was ass igned to ma le sex from the perspecti ve of gender is very 

im portant. In our traditional soc iety. when the topic of di scuss ion is success it is usua ll y the 

male that is mentioned like the above question. Therefore, the question indicates the need to 

paradigm shift in teachers 'attitudes to address the impact of cu ltura l background on the 

ed ucational practi ce. Fina ll y, I considered another two questi ons as follows: 

12. ,h.<.-)· fl -) '9"VC:/: (,1'\.). M' .. ".).;: flItv OL<j:· /· '/"IC ro·fl'r "'l:('iro' {'fl9" 'III"!," 

II . '1.<. -)' ,h. (,I'\) 

IUO-: : 

II. fl (flJ fT] 'r 
1'\ . ' 1'<;' ro·rn")· flllnn: 

,I.. M U D fT] T . H'i 1'\ (flJ : )'. 

(flJ . . / . "'I (, '1' 

After reading these tlVO questions . I searched hard to find if such questions we re addressed 

towards mal es in order to keep the ba lance between the two sexes. One can eas il y judge that 

the female Amharic teacher is holding on hard to keep the ba lance of fem ale students from 

the basis of the above two questions. Furthermore, from the gender ba lance point of view 

questions indicated by ro ll number 6 and 8 represent male gender while questi ons shown by 

roll numbers 12 and 18 represent fe male gender. Therefore it is possible one can make 

conclusion that ma le and fe male sexes are equally represent in the Amaharic contest 

questions i.e. three to t\\·o because the case is not mathemat ics but soc ial issues. But , the 

questions that represent fema le sexes need additiona l in vestigation in orders to make the 

issue clear. First of a ll the tlVO questions representing fema le ge nder is exp li citly two but they 

are many implicitl y. For instance. quest ion nu mbers 12 and 18 are not only questions 

represent ing fema le sexes posit ively, but also the ir choices are posit ive female sex 
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representing. In these questions, the female sex is represented imp li citly as I-linn. in her 

lesson, Md· /:I:~' (indicate cleverness). she scored, the girl and she got pri ze are a ll fema le 

sex indicators pos itive ly. Based on thi s fact , the Amharic teacher could be considered as 

working hard towards ge nder ba lance. Therefore, in the sex representati on of Amharic 

contest quest ion the lions share goes to the females. One can make conclu sion, th is Amha ri c 

teacher is fair from Affirmat ive act ion requ ire ment perspecti ve in order to pull on the 

in vo lvement of female student s. In spite of the poss ib ilities, to include ethni c and reli gious 

issues they are totall y omitted in Amharic contest questions. 

Then I passed on to civics subjec t contest quest ions. The most invis ib le diversity 

markers, in other discip lines, are represented in civics contest questions. For instance. two of 

its questions were written as fo llows: 

3. \""l'Iyr. 'O(h,C':):: 'O(h,L l'ln:f: !~'hl:9"'r (lUI'I,,'r f)~+ f l'lC (I).{j1' l'I.onflL·!· 

('O'n:I'I(I)' .'l. 'I"n&-.fl.J" 1? ruCq,!· I' ·)·~(I)· ~(I). ; 

u) flUWI? 1'1 ) '}'I' ''/'P. 00 ' }Ol ru')' 

(h) Ii.S.I,..I) 'I? 

15. 71'1, ,:11'1 tI ,eo'/'l") ' ------------ --- - ru~U· '1'['(1)' 

U) fl'H'; '1:':(1). 

1'1 ) 1" "M'I~ '1 fl '}.'l· 11 V". fTJ/:I.1' 'l,n-d' '17. <,:reD' 

(h ) fl'}.\'; f l J?, 'd, 'h~9" '1'['(1)' 

00) U'I'I'9": : 

Here, the diversity markers exc luded by other teachers are also included In CIVICS 

subject questions in general. Thi s subject at least refl ected our cou ntry (nation) is composed 

of di fferent nationalities and languages. During the classroom observat ion. the civics 

teachers were responsive in their educat ional practices far diversity from mu lticul tu ra l 

perspective compared to teachers of other subjects. The relig ious issue in the question 

addresses the secularity of rel igion and po lit ics which together indicates their freedom in the 

consti tut ion. The need of federal government and the constitution are also included which are 

essentia l fo r unit y in dive rsity. 

The third subject in the quest ion answerin g co ntes t was Eng li sh. Its questions were 

investigated with relati on to educational pract ice for di ve rsity as fo llows: 

I. Jemal: I can ride a bicycle. Mesfin: ______ _ 
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A. So can I C. I can either 

B. Ne ither can I D. I ride too 

4. A) what is Halima doing? 

B) She _______ ' \I·ot· 

A) is cooki ng B) cooks C. will cook D. Was cooking 

9. Abdu is my husband means-

A. He is my husband C. He is our husband 

B. He is her hu sband D. He is your husband 

The above three quest ions could be identi fi ed as both reli gious (likely) and also sex 

represent ing issues. Espec ia ll y the firs t question is very interesting which could never be 

prepared and adm inistered by a teacher lack ing knowledge concerning education for 

diversity from the perspective of multicu ltura li sm. Jemal and Mesfin could represent the t\\'o 

re ligious denominat ions that indicate their depiction without disparity in the Engli sh contest 

question. In add iti on to th is, the act ivity of riding a bicyc le is indicated as poss ib le skill 

exerci sed by both individuals. If such treatment issues are undertaken in school programs 

fairly , di vers ity cou ld be no more a problem for success of students and un ity of the nat ion. 

The follow ing English quest ions represent male and fe male sexes. 

5: To la: What do you advise me to do? 

Hawa: I adv ise you to stop ____ ____ _ 

a) Smoking b) smoke c) to smoke d) to smoking 

8. The little girl was too ill that she could ____ _ eat drink. 

A. e ither ; or B. both C. No d) an 

I I. He always speaks Amharic in class, but now he _ ____ Eng li sh. 

A. Spoke B. is speaking C. Speaks D. Speak 

15. Father where have you been? 

A. Ato Bekele house. C. Ato Bekeles house. 

B. Ato Bekele ' s house. D. At the house Bekele. 

12. Father: Do you what happened to your friend ? 

Daugher : No I don' t . 

A) Knew B) Knows C) know D. Know ing 
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16. My grand mother _ _ _______ in Gonda r 

A) use to li ve C) use to li fe 

B) used to li ve D) used to leave 

18. My uncle left fo r Europe ______ Tuesday? 

A ) in B)on C) at D) with 

As it is depicted, the above Engli sh questions consist all in all ten cases about female and 

male sexes. Out of thi s four are about female sex with their gender roles . The remaining six 

questions are about males and thei r gender rol es, such di versity markers fa ir re fl ection in the 

school program is important for the success of di verse student s in schoo l. It creates pos iti ve 

relationship that foster cooperation based on equ ity as the result of bei ng recogni zed by the 

school programs. It also breaks the tradition that favors some grou ps more than others li ke 

the case that Hawa (female) advises Tola( male). Martin Luther King ta lked about how our 

fates are intimately connected. He said, " Inj usti ce anywhere is a threat to justi ce every 

where" We are intimately connected. 

4.4 Education for Diversity inside Classroom 
As already mentioned , each teacher was observed twice. However, presenting the whole 

perfo rmance of teachers during observation is practica ll y imposs ible due to ti me, redundancy 

and other constraints. Therefore, to avoid such limitat ion, I have discussed the observati on of 

fo ur selected teachers. 

Getting prepared with note book and pen, I came to the school before almost all school staffs 

arri ved . On the way, I came across the Amhari c teacher and reminded her tha t it is time lo r 

our appointment. After walking few steps togethe r, I was po litely in vited by the teacher to go 

in to her class. When I wa lked in, a ll the students stood up and greeted me to show their 

cultural respect. Afte r responding to the ir greeting, I preferred a seat which enabl ed me to 

observe the phys ica l setting of the classroom .1 began m)" observation by examining the 

sitting arrangement of stude nt s. I also checked whether the desks matched with student 's way 

of sitting. I recognized that the chai rs we re we ll arranged. Furthermore, it seems li ke ly lo r 

students to provide comfort , the bu ild ing was new, and the class room was clean. The 

windows also, all ow enough li ght and ae ration . 

The Amhari c teacher started her teaching by rev ising the prev Ious lesson wh ile she was 

revising the lesson, she somet imes raised questions. I observed that most students part ic ipate. 
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by rai sing the ir hands to answer her quest ions. However, fema le student's participation is 

re lat ive ly hi gher co mpared to mal e students (boys). Fo llowing the rev ision sess io n the 

teacher started the day 's topic. 

She asked, fo r some one ready to read the poem. She gave a chance to one of the male 

student to read part of the poem loudl y. Accept ing hi s teacher's request, the boy read the fir st 

part of the poem loud ly when the boy fini shed reading part of the poem to which he is 

ass igned, the teacher remi nded the class by saying, '·He deserves clappi ng for his mora l ·'and 

the class students responded by clapp in g their hands. A fter a pause, she repeated the Ilrst 

question by say ing; another student ready to read the remaining part of the poem loud ly. A 

gi rl read the remaini ng part of the poem loud ly and Ouently. When she finished read ing the 

class student did not wa it their teachers· reminding to clap . This time the clapping was 

stronger which could be either to the large number of girls or the Ouency of the girl in 

reading the poem, which was ent itled "Educat ion" (l9"UC')·). Further more I turned my 

face to make the effort in exam ining the content of the poem. I noted SO me part of the poem 

that impressed me most. Especially, the fo ll owing sec ti on of the poem highl y attracted me. 

Its part reads as fol lows: 

\'ao9"U t-'} Til'} rH',\'.· ao'}f.6 ,J'OJ' 

I' ptV!]'!, aofln I"/,f.')· ao'?O.J'OJ· 

\"h:-. ,} ,)-'in' 7,'re:t- ao·oJ'OJ· 

m·orl'} 'I·t-'I'w· f,b\<]: 1.LIII<]: O.J'(j)<;' 

flt'\'M9" n·o'd· n. o.aoon <;. 

1,6.C aoC"'lt fD:r- 1,1C 0.'1\<]:<;· 

M' C aoC°'ltfDT U'P'} 0.1 1<;' 

') ' 9"UC')' 1, 'Ft; /' '/Ii \'9"C9"C 0<;' 

My preference to take the above stanza only is because the poem was too long to write down 

the whole here. The poem deals with the impacts of education on di fferen t human activ ities. 

It explains the ro le of education in teach ing, geography. geology, space sc ience and research. 

I had expected the teacher to com ment on \Vhat is mentioned in poem as greate r ('I'bI ')' ) and 

lower ('I"fli) \Vhich co uld be a possible source of slereotype from the perspecti ves of 

education for diversity. Nonethe less, she said nothing about that. In add iti on to that, the topic 

she was teaching had ri ch resource to add ress education for divers ity making broad in 
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relation to dive rsity makers like culture. gender, language, etc. the Amharic teachers ' 

perfo rmance, except assignment for read ing the poem with the mai ntenance of gender 

balance is inadeq uate. When the teacher came across two students talking to each other she 

shouted at then without ask ing what they we re talking about. Therefore, when I sa\\' the 

approach of the Amharic teacher throu gh the senses of education for diversity and modern 

way of teaching, I could say that she was still ti ed in the trad itional teaching methods. 

Though I came to thi s class fo r my first observation, what I observed is beyond my 

expectation. The teaching- learning process was accompan ied with many diffe rent events. 

Among the events, the first reader of poem (the boy) had no books in hi s hand. Therefore. he 

snatched a book fro m one of the girls without her consent. To anybod ies surpri se the teacher 

saw the incident the boy misbehaved, but, she said nothing even more seemed happy by what 

the boy did. The girl was disgraced by the boy 's unfair treatment consequentl y, I started to 

think about her deed as it happened to many women, and the cruel kni fe of patr iarchy might 

also blind her. It might be the cause that made her silent other than criti cizing the patriarchy 

dom inati on of the boy aga inst the girl. 

After I had left the Amharic teacher class, I direct ly moved to grade two, because I had 

an appointment with the envi ronmental sc ience teacher to observe hi s class in th ird peri od. In 

the similar way like the Amhari c teacher she began her lesson by rev ising her pervious 

lesson. The sc ience teacher asked var ious questions, and students tri ed to respond to the 

questions. Accordingly, most of the questi ons were co rrectly answered by the student s. In 

the mean time, the teacher gave chance to one male student to answer one of her questions. 

Unfortunately, he cou ld not respond the correct answer. Another student unex pectedly said , 

"No" just to highli ght that hi s answer was wrong. Although she new that the opposition 

response came from one of the girl s from the direction of the vo ice, she could not clea rl y 

demarcate her. However, she advised the students that it was not fair to discourage students 

who are responding quest ions. After completing the revi sion sess ion she passed on to the 

day 's lesson. Tru ly speaking, her approach was tiresome. The students remained pass ive 

li steners due to her lectu re method of teaching. When I see the sitting condition of the class 

al l desks are arranged towards the blackboard, it is de li berately prepared for lecture method 

of teaching 

In a se lf contained class where a single teacher teaches almost all of the subjec t' s 

students should be provided with ample time for discuss ion like interactive activit ies. Not 
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on ly in se lf con tained classes but also I did not see most teachers giving group work for th ei r 

stu den ts. When I came back to the sc ience teacher. her teaching approach was not totall y 

interact ive. Let alone those yo ung chi ldren, I myse lf got tired of her extended exp lanation. 

There are di ffe rent sub-subjects under the main umbrella of aesthetics . Among these 

different su bject I got chance to visit art. My next plan was observing the art teacher who 

thought grade four students. Like the other teachers, he sta rted hi s teac hing by revis ing the 

previous lesson. The class had 32 students in tota l, 24 of which were fema les. Hi s previous 

lesson was about how Ethiopian cultura l clothes are made and their aesthet ic and cultural 

implications. His approach of teaching is student centered; students are interested to answer 

the questions. He demonstrated a picture of cultural clothes drawn on canvas showin g males 

and fema les wearing different habesha dress with vari ed patterns (t ibeb). Hareri clothes, and 

co loured southern Ethiopian clothes. Then, he asked the students, do you know about thi s 

picture looking at the picture for himself, majority of the students rep lied yes. He asked 

another quest ion, what does it show? This time looking at the students most of the students 

raised their hands, he gave the chance to one fema le students she sa id "It is about Ethiopian 

cultura l clothes". He mentioned the highlights of the previous lesson and passed on to the 

days lesson. He said, today we wi ll learn abou t different types of paint ings. He contin ued 

there are two major types of paintings. He demonstrated pictures of the two type's paintings 

using teaching aids that he brought into classroom. The first type of pai nting is known as 

collage, it is a mechani sm by \\hich pictures are made by st ick in g cloth, piece of paper, 

photograph or other objects on to a surface. The second type of pa inting is known as mosaic, 

a picture consisting va ri ety of components. 

According to my understanding these topic had adequate space to address the mosaic 

beauty of our society cons isting various nations and nationalities, religions etc towards 

educat ion for diversity. Had it been the case, as to my understanding it wou ld have turned the 

students retain the subject and make the topic li ve. But, the teacher sa id noth ing relating his 

topic to ed ucation for divers ity from multicultural perspective. Therefore, teacher 's effort to 

create conducive classroom atmosphere and lesson presentation practice from multicultural 

perspecti ve is limited to theoretical understanding but not yet full y appeared on practical 

ground. 

My fourth observation \\as arranged with 7'h grade civ ics teacher. I went to hi s class 

together with the teacher in the 3'd noor up stairs. When the teacher entered in to the class , I 
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decreased my steps and remai ned ou ts ide seek ing for an in vitat ion in to his class. As usual 

after I took my seat, I began to observe the physica l condit ion of the classroom. The 

classroom had 43 students fro m which the major ity 30 students were females and the 

remainder 13 students were males. There were few fema le students unli ke the first cycle 

wearing ' hijabs' (M uslim cultural clothes) sat together with other students wi th out any sign 

of segregat ion. While I was im pressed by the incredib le harmony among diffe rent rel igious 

denominat ions in our country, he made student groups in circ les fac ing one another. After he 

had made the group, he asked the students; ··what is the topic of the day?" most students 

raised their hands he ca lled one girl by her name to answer the questi on. She answered 

rev ision of the prev ious topic sav ing. He responded, ve ry good yo u are correct. He used 

questioning method to rev ise the lesson. His first quest ion was, what is the definition of 

saving? Students were encouraged to di scuss about its de finition in groups alread,· made. 

After the di scuss ion time is over, students were given the chance to forward their disc uss ion 

results by any member who prefers to represent hi s group. Following the representat ives 

answer, other members of the group are given the chance to add if they consider ,,·hat the 

represen tative had answered is not complete. Each member also keeps himsel f alert all the 

time, the teacher can ask surprise questions. 

When one grou p had completed its presen tation, the other groups were asked if they 

had something to add which is not mentioned by the previous group. Then, the teacher asked 

another question, "What is the advantage of sav ing?" Simi larly they were all owed to discuss 

in grou ps formed by rearranging the previous groups. When the ir di scuss ion time is li nished 

they were allowed to answer their result s through the ir representat ives. Latter, other members 

of the group forwa rd add itional points when they have any. The other groups include th ei r 

answers, when they fee l the first groups' answer is not complete . 

Accord ingly, many different questions were as ked and answered such as: 

What is the relationshi p between sav ing and poverty? 

What are the advantages of time sav ing and money sav ing? 

What is the practical advantage of sav ing for peoples? 

The above qu estions were asked by the teacher to the groups formed. The answers ha ve been 

presented via the group representat ives, remaini ng po ints were incl uded both from group 

members to which the priority is given and the other groups. Fina ll y, the teacher was happy 
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about the interesting discussion conducted among members of the grou p. Furthermore, he 

underlined the use and importance of savi ng time and money i.e. their economical use. He 

mentioned the need to make sa"ing our culture in order to become successfu l in our struggle 

to overcome pove rty and succeed in our school activit ies. 

Fo ll owing this, by integrating 111" personal understanding with the information I have got 

from the observat ion I would like to show how the parti cipants of the stud y understood the 

essence of ed ucation for diversity as fo ll ows. 

4.5 Beyond the Curtain 
According to Mann ing and Baruth (1996) in a pluralisti c classroom situation teachcrs should 

have factua l knowledge about ka rn er' s diffe rences such as culture, race, ethnicity, social 

class, gender as we ll as professional commitment to have educational experiences that renect 

these differences. Not withstanding, in my interview with teachers and principal, what I had 

seen in ev idence was that in most cases their awareness to d iversity was varied but confined 

to limited elements of diversity. 

The question I raised to Almaze. among the participant teachers, was that if she had ever 

aware of students ' diversity that they were different in many ways while teaching. 

She responded, " I IInderstand the effect of diverse composilion o(IIIY 
silldenis on/jor edllcalion. J IIsed 10 parlicipate in girls club while I 
was at school which enabled me to knoll' beller about gender issues. I 
help students of exceptionalities. Regarding ethnicity. J sortthelll alit 
based on their plnsical appearances. particularly their tal taos and 
endeavor the war Ihey can IInderstand lI1y lessol1s. J usually adjllsi 
the topic J teach ill a manner that encompasses the diverse nailire oj' 
sludents. J am sure Ihat if diversily issues are not properly trealed 
{hey are the main calise of disparity in student achievement. " 

During my class observat ion, I have seen her she sa id abo ut gender sensit iveness was true. In 

the class room interact ion she had tri ed to provide equal chances for girls as to their male 

counterpa rt s, so that girl s in her classes free ly expressed themselves than any other classes .1 

have observed so far through out my stay in the schoo l, Almaze further explained that she 

had a student whose mother tongue is non Amhar ic language gave her a blank paper by only 

attempting two questions out of fifteen when she conducted a quiz. What Almaze did for the 

student was searching a classmate whose fi rst lan guages is similar, and she ass igned him to 

read and trans late the quiz to the student. As the result she (the student) attempted all the 
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questions and scored a good result even better than others. In my interview conducted with 

Al maze. I have understood that she had adeq uate kno\\ledge about student's divers ity in 

many ways and tried to treat her students accordingly as much as she could. However, she 

wil l neve r manage if prob lems other than language dive rsity based case be the problem of a 

number of students. When this is the case, teachers in plural istic classroom such as Almaze 

need to have designed cu lture sensitive strategies which may a ll ow the cultura lly diverse 

students to wo rk together and improve the ir language proficiencies as we ll as to share thei r 

cu ltura l experiences. 

In this regard , education for diversity promotes the teac hers understandi ng of student ' s 

diversity enables them to moti vate their students and be able to prepare teaching strategies 

that equal ly serve the diverse student popUlation (Gollinck and chin: 1986). I have also asked 

the same quest ion to a pa rti cipant teacher, Selam ,he said: 

Through my teaching experience, J knoll' "ery well about sludel1l 
diversily and ils effect on education .J understand Iheir differences in 
leI'ms of gender, religion, economic background, and J also know 
exceplional sludenls. For example there was a shari sigl1fed student 1 
understood his sight problell1 and let hill1 sit in the Font seat. 1 don't 
call visually impaired students blind if m)' students dare to address 
them Ihat way, 1 prohibil thel/l Fom doing so. Bul J have nol stepped 
beyond prohibiling of students nollo repeal again. 

The response of the schoo l principal was not different from the teacher part icipants. He sa id: 

The school cOll1munily has adequale knowledge towards Ihe 
diversily of studenls and its effeci on educalion. There is 
underslanding particularly abolll sludenl's differences in their 
economic background. 11 is underslood Ihat 1I10Si students come 
FOIl1 poor families as Ihe result of which Ihey face problems in 
Iheir educalional allainmel1l. Usually effol'ls have been made 10 
suppaI'I Ihelll . Regarding exceplional studenls, we do all we can 
10 assisllhem. Lasl year in (2002 E.C), we had a sighted sludenl, 
who could nol conl inue his educalion like his classmales. 
Idenlijjling this crucial problem of Ihe sludenl, Ihe school 
cOll1munily consisling of leachers and school adminislralion slall 
collecled sOll1e money for lI1edical diagnosis and bought eye­
glass more than once. Finally, Ihis disabled sludem compleled 
our primmy school and was proll1oted to general secondmy 
school ,vilh dislinclion. 

I have seen what the principa l said concerning the sighted student was true. 1-1e was a grade 

nine student wearing a long - sight lenses in order to check hi s sight defect. In addition to 

th is, the student told me that he was ranked student, \lorking hard and enthus iast ica ll y 
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inspired by the supportiveness of the school com munity and decided to rec iprocate the best 

deeds of them by ac hieving encouragi ng result s through out hi s academ ic career. When he 

apprec iated the school community he sa id 'They searchedfor Illy losl eyes, fo und Ihelll and 

gave Ihelll back 10 me more Ihall once" 

Throughout the interview sess ion with all the research partic ipants, I had got almost 

similar responses in relat ion to their understanding about education on I for divers ity. Most of 

the partic ipants frequent ly mentioned their awareness about gender, economic status. and 

exceptionalities, but most of them by passed ethnicity and reli gion. I made inform al 

conversati on wi th all the participant teachers to identify why they reserved to suggest about 

ethnicity and reli gion in relation to education and what I have understood that the ir 

reservation was caused by the fear that any mistake committed towards any ethic or rel igious 

group may affect the eth ic and relig ious cohesion of people. In addition to thi s, especially 

concern ing reli gion the school is secular that prohibits its overt di scuss ion .Therefore. 

teachers' reluctance or de li berate omiss ion of issues rel ated to ethnicity and reli gion was not 

by any means remediable, because a person's humanity can not be iso lated or divorced from 

hi slher cultu re or ethnicity. There is no human with out culture and ethnicity and one can not 

have culture and ethnicity with ou t be ing human (Del pit , 1992). Stressing her point Depict 

furthe r states, if one does not see co lor; one does not rea ll y see ch ildren. 

According to teachers factual knowledge abou t education forlon divers ity and its 

implication in the students learning should be complete . For seemingly end of the hori zon is 

an indication of our eyes capacity to see at distance and by no means is an indication of the 

end of the world. Therefore mu st be a lot of things across the horizon that needs to be kn own 

about student' s ed ucation onl fo r diversity that serves as a positive asset fo r di verse 

classroom to offer equal educational opportun ities for all regardless of any difference. Thc 

contemporary empir ical ev idence does not seem to confirm thi s fact. Furthermore. Zeyneba 

one of the pa rti cipant teacher, suggested. 

I closely understand sludenl 's diversily. I, fo r inslance nolice 
sludenls ,vhose firsllanguage is olher Ihan Amharic ,,,hen Iheyface 
problems 10 aClively parlicipale in class. IllY 10 anlicipale problems 
of sludents of exceplionalilies. I also feel sludent 's economic sIal liS 

differences. I also Iried 10 help Ihese silldenls, alone and logelher 
wilh Ihe school cOllllllllnily, in order 10 enable Ihem learn aclively 
and eqllally in classroolll inleraclions. 

Similarly another pal·ti cipant teache r, Abeba, sa id: 
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/ kl/ow sludellls are diverse from perspeClives of elhnicily. religiol/. gel/del', excepliol/alilies. 

Social class elc. However, / do nol regularly cOl/sideI' diversify as 
"elY cl'llcial issue. / undersland Iheir slalus of lil'elihood because 
fhey lell me l .. hen ever such issues are discussed. I can easily see 
sfllde11ls wilh disabililies and IIY 10 assisl Ihem. Concerning religious 
diversily implicil respecl had exisled among dljferenl religious 
denominaliol/, evidenced by Ihe absence of religious conjliclsjor Ihe 
lasl many years. Furlher more, Ihe school is seCIIlar for religious 
issues, which keep us away from Irealing Ih is issue af schools. 

In my interview with Abeba I have found out that her moment understanding of diversit y 

emanated from her comm itment to porti on coverage and academ ic issues. Abeba to ld me th at 

she gave due attention for academic matters that her focus on other aspects like diverse 

background will resu lt to student success. Nevertheless, teacher' s ext reme de votion to 

portion coverage and academic matters without student 's diversity treatment should not be 

resulted in student 's success, under such condit ions teachers den y diversity and seem to 

consider all students as homogeneous that they can treat all at equal basis . However. human, 

experiences do not show the fact that the cart should come before the horse. Therefore, those 

who are assigned to teach di verse students need to have factual knowledge about students' 

diversity fir st. failure of knowing the effect of diversity for education may lead to the 

exclusion of any group or individual students from benefiting the merit s of in teract ion among 

diverse student in teaching learning process. further more, it must be a failu re in a true sense 

of multi cu ltural education for diversity. Evidently one of the parti cipant students, Aberash. 

responded to the question if her teacher gave eq ual opportuniti es for a ll students during 

classroom interaction, she sa id , 

"/n Ihe leaching learning process, many leachers give more chances 10 high achieving 

sludenls 10 ask and answer queslions. They do nor give equal chances 10 all sludenls . .. 

Likewise, accord ing to Manning and Baruth ( 1996) it is important for all educators to kno w 

how all students learn. They are expected to recogni ze the diversity of students and th ei r 

unique lea rning styles. Accord ingly, they need to determine the most appropriate 

instructi onal app roaches and techniques. In spite of thi s fact , my interv iew \I'ith the 

participant students ev id en~ed that teachers used to ignore the uniqueness of every ind ividu al 

student learning style. That was why the response of anothe r parti cipant student kebebush 

share 's sim ilar idea with Aberash. Kebebush asse rted , 
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"The leaching - learning process(avors high achieving sludenls il call ne\'er be considered 

01 equilibriulllio all " 

In my interview or observat ion what I have identified is teacher's awareness of student' s 

diversity and response mostl y limited to focus on academic issues. Concerning thi s issue one 

teacher participant, Daniel sa id , .. 

"/ knoll' sludenl diversilies like gender, elhnicil)" religion social class and age, bUI / don'l 

consider Ihem imporlanl fo r educalion Therefore / focus and give prioril)' 10 academic 

issues olher Ihan divers ily. " 

Thus, Daniel and some other part icipant teachers' response clearly evidenced that teachers 

understanding of di versity fo r education res ides with in a single hori zon. which seem to have 

curtained teachers to see across the hori zon that students ha ve many other differences that 

may affect their lea rning 111 many several ways. Limitation in teachers' awareness o r 

diversity obviously leads to their failure to plan and implement appropriate teaching 

strateg ies and techn iques that se rve all learners equa ll y. Like wise, I have not observed an y 

classroom teacher that s/he is capable of using different cultures as posi tive source of 

knowledge to teach d ive rse student population, equa ll y except the civic education teacher, 

most of the participant teachers in actual practice were not in a position to present the lesson 

according to pe rspecti ves of di versity. 

In thi s regard I am convinced to share with readers one of my lively class room 

experi ences. The subject taught was biology and its topic was sexually transmitted diseases 

(STD). The teacher spent the whole period by explaining ideas of STD 's as part of tex t book. 

But, the teacher fai led to organi ze small groups of students in order to discuss on STDs and 

share their experi ences from the po int of views of their cu ltural backgrounds, even if in a 

pluralisti c class room a cooperati\'e learning strategy is appropr iate. However. most teachers. 

inc luding thi s one, did not give due attent ion towards cooperati ve learn ing activity. 

Consequently the a ll otted time was over without hearin g diverse voices. Therefore, the 

content of the lesson remai ned incomplete and in accurate to say the least from ed ucation 

on/for di versity point of view. In addi tion to thi s, for teachers to teach effecti vely in a 

plurali sti c class room setting, they need to consider beyond two or th ree diversity marke rs, 

because every diversity marker affects students lea rnin g. Under such conditions, teachers 

will be able to design appropri ate teaching techniques that serve cu lturally dive rse students, 
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4.6 Privileges and Opportunities for Education 
Factual knowledge about student' s diversity must not be an end by itself; rather, it must serve 

as a spring board to invest professional comm it ment to use student ' s cu ltu ra l diversity as 

educat ional inpu t. Therefore, teachers need to know how cultu re shapes and influences all 

dimensions of lea rnin g. They need to incorporate in the teach ing lea rning process because 

cu ltural values and experi ences of students are understood and incorporated in to 

instructiona l lessons, the student in vo lved wi ll perform better academ ically (Go llinck and 

Chinn, 1986). 

In rel ation to thi s, Mann ing and Barll th ( 1996) contend what required of teachers in 

multicultural class room setting as foll ows : Educators usually do not questi on the suppos ition 

that cu ltu res play major ro le in learners over all achievement and attitude towards school ing. 

The ult imate cha ll enge, however, is to rea li ze cu ltural diversities as strengths on which to 

bui ld a so li d education. The first step in achieving such a goa l is to rea lize the effects of 

diversity and to respond with a sense of positivism rather than viewi ng dive rsity as a hurdle 

to over come (P. 256). 

From the above quotation one can easily deduce that to address di versity teachers shoul d 

make a spec ial effort to understand the relation shi p between culture, gender, ethnicit y, 

language, religion and other marke rs of diversity with student education. 

Keep in g thi s in mind , I raised a quest ion to Yirga lem, one of the participant teachers. if he 

had ever rea li zed that student ' s di versity would have been related with their education? Hi s 

response was as fol lows: 

Student diversity is closely related with their education I personally 
knoll' stlldents lI'ho lI'ork as shoe polish in order to obtain their living. 
Such students let alone study ing hard to succeed at school; they do 
not aI/end the school regularly. 

It was true that Yirgalem's view was evidenced how social class diffe rences play a 

signifi cant ro le in determining how a person act s, thinks, behaves and relates to others. 

Further more, those students from lower economic background in order to fulfill their most 

basic needs on day to day basis easil y loose hope deve loping the feelings of helplessness , 

dependence and inferi ority (Sue, 198 1; in Manning and Baruth, 1986). Th is imp li es th at a 

student coming from lower soc ia-economic class may, in deed, understandab ly consider 

difference as inferio r or wrong. Consequently such feel in gs can have on learner' s sense of 

personal worth, which force them to self alienat ion that ultimately leads to poor academic 
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achievement. Bes ides persons se lf concept affec ts behav ior. school ac hievement , and socia l 

deve lopment, just to name t h ~ few aspects (Bennett. 1986, in Man ning and Baruth, 

1986) ,Through out my stay in t h~ school part icul arl y in all the interv iews ca rri ed out with 

teacher as we ll as school princip31 underl ined the influence of socio-economic status of the 

students fami lies on academic ac hi evement of their students. Like wise, parti cipants conce rn 

was not occurred in a vacuum to say that, most of the schools students come from kirkos and 

Lafto and Nefas silk sub-c it ies. These sub-cities have woredas close to wereha yekatit 

primary school with dense ly popu lated vicini ties. These port ions of the sub-cit ies are almost 

slum areas , where the res ident s lead poor li ving conditions. For everyone who was in a 

pos ition to vis it these parts of the city s/he could imagine the degree to which poverty 

chall enges the fa milies in general and their children in pa rticu lar. 

Furthermore Thomas fo rti fied Yirgalems ideas as fo ll ow: 

Siudenl 's cull ural d;vers;ly is closely relaled w;lh Iheir educalion 
allainmenl. A silideni who is ji-om higher socio - economic sial us 
/amily ;s nol likeh ' 10 bOlher aboul basic necessilies like food and 
clolhing. A slUdem ji'Ol1"l poor family backgrollnd, on Ihe conlrOl), is 
highly pre occupied wilh worries Ihal s/he hardly pays alieni ion 10 

his/her schooling. 

In rea li ty, besides social class differences learners have many other differences that affect 

their percepti ons of lea rning and ac hi evement , the ir way of lea rning and knowing and their. 

overall learning and achievements (Ibid: 241 ). Li kewise, one of the di ffe rences among schoo l 

chi ldren is cultu re and its influence up on one's behavio r and school ing is ve ry power fu l. 

Culture in fl uences and shapes all dimensions of lea rni ng and teaching process unde rtaken in 

schoo ls. Though studen ts whose cu ltural experi ences are different from the main st ream 

students often faced cultural ali enati on because the school us uall y operates according to the 

cultures of the main stream group and ignore the apparent differences of others. Therefore, 

those students who are cul tura ll \" di fferent practica ll y make themse lves a li enated from the 

groups and become less attenti l'e fo r their academic work wh ich ul timate ly res ult ed in to 

poor acade mic ac hievement s. In rela tion to thi s Aberash, one of the part ic ipan t students sa id: 

I experienced clllrllral conflici when IJirsr began school ;n Addis 
Ababa. f had nerer seen girls wearing mini dress or trOllsers. f was 
,parried for some rillles feeling that I was with people different 10 my 
rural cu""ral experiences. Becallse o/Ihis, il look me longer rime 10 

inleracl lI'ilh my female classmares. Quir a nllmber 0/ days I kepr 
myself alienaled ji-om my classmate /emales. 
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The incidences in which Aberash encou ntered was un doubly over shadowed her academ ic 

performance because she was forced either to set aside her culture habits as a condition for 

succeeding in schoo l or comply with marginality, ali enat ion, and iso lation. non, of this 

responses is conducive for maximiz in g the humans we ll being and academic success of 

studen ts (Kallen 1970: in Manning and Baru ith , 1996). Therefore, the educational 

pe rfo rmance of cultu ra lly diverse groups is related to the degree of incongruence between 

group's va lues and trait and those of the educational system. The beller the match, the greater 

the li kelihood of academi c success (Hernandez: 1989). Hern andez. further ex pla ins that 

efforts to improve the performances of cultural ly differelll students aim at increas ing the 

congruence between the schools and the va ri ous cultures. Others wise the mismatches of 

ones va lues and traits versus the education system brought about a diverse effect to the 

academic life of an individual student. The response of Maritu , one of the pa rti cipalll teachers 

fortifi ed this fact as fo ll ows: 

" There is a considerable relation between student cllitural diversity 
and their education. For instance, if we ,ake language, there was a 
studel1lwho cOllld only speak a language other than Amharic. Usually. 
he leaves the class due to his linguistic problem. Eventually, he leji 
school fo rever. SlIch an episode does not still get oO'/IIY mind" 

I have seen than Maritu was triggered in to a state of emot ion. Her emoti on was expressed in 

the form of intimidation rather motherly kind. She was im mersed in to deep scru tin y of what 

I ca ll ed for my se lf "students can be victims ofcuiture li ke thi s boy and other si milar cases I 

reca ll " she continued about another di versity marker as follows. 

Economy wises there are poor sludents particlliarly orphans and 
single family sllldents are significant. The school community 
logether with NCOs and national inveslors made efforls to buy 
IIniforms even provide hot meal jor some stlldents. I don't ask 
Ihem why they come in shabby clothes thollgh. They don't jeel 
Ihal Ihey are eqllal with other students. Even if, when exercise 
books are boughl for them they don 't feel happy abollt it. Overall, 
Ihey lack confidence and exhibit weak academic pel/ormance. 

Furthermore, in the affirmati on discuss ion Selam ex plained: 

Studel1l '.I' cllitural diversity is highly related with their educational 
allainment. There was a s fudent whose mother longue was other 
Ihan Amharic. His accenl while speaking in Amharic was influenced 
by his mol her longue, as Ihe reslIll sllldenls ojien ridiculed him. 
Thus, he gradllally refrained from speaking ! know Ihal his 
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pel!orlllance declined evenlually. Frolll parlicipanls opinian one can 
conclude siudem 's failure in school could resull from cullUral 
differences. 

The dialect of the student mentioned above was not accepted and app rec iated as a normal 

difference by hi s classmates. Further it was considered as source of fun by which his 

language difference was rega rd ed as weakness. Under such conditions the role of teachers in 

inculcati ng multi culturalism in the minds of their students among other main significan t ro les 

is essential. Belachew one of the pa rti ci pant students sa id indicates teacher's failure as 

fo ll ows: 

There is no 1Illlillai opinion respeci among sludenls. For inslance, 
when a student com",i! mistake in answering questions a /her 
sludenls usually ridicule hilll. When sludenls eXlend Iheir speech 
alher siudems lI1urmllr all10ng Ihelllseives saying slhe has kepi al 
home Ihe f il II SlOp elc. If Ihe silldenl 's langllage abililY lacks alher 
sludenls IIllirmur saying mix alher langllages and like. Therefore, 
sludenlfrom culillres olher Ihall Ihe lIlan slreall1 are nOI likely 10 be 
inleraclil'e in classroom activities. 

Belachews' response clearly indicates that there is no mutual respection among students 

during classroom interactions. Any student who comm itted mistakes in hi s/her attempt to 

give answers or make a long speech or lack fluency in speaking Fngli sh is often ridicul ed by 

hi s/her classmates, Under such conditions teachers should play significant role in creat ing 

respectful atmosphere among students of different cultural experi ences. Therefo re. teachers 

need to have made interventions by planning and pract icing appropr iate instructional 

strategies. Among other cooperat ive learni ng st rategies IS one of the techniq ues 

recommended in pluralistic classroom setting in which students of va ri ed cultural 

background be ab le to work together in a small groups. Furthermore, teachers can prov ide 

favo rab le opportunities for studen ts to work together and share th ei r experi ences. Therefore, 

the more students wo rk together the better they understand each other. An increase in the 

scope of knowledge of understanding of others obviously leads to better interacti on and 

respection of one another; which is important prerequ isite of multicu ltura l educat ion. 

Therefore, it urges a ll teacher to know and exercise multicultura li sm in classroom in order to 

enable students understand each others culture and apprec iate their differences, so as to 

fu nct ion effect ively in a plura li sti c soc iety li ke ours. Fu rthermore. I ra ised an interrelated 

questi on for the participant teachers. Do you say that incorporating content , with an emphasis 

on develop ing un its of instructi on (lessons, modules, cou rses) about social issues of eth nic 
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grou ps, heritage, and hi story in the schools programs and in the teaching learni ng process 

promote equalit y among different students and there by improve their educational 

performance? Almaze Said: 

I Ihink praclicing cullural pluralislll in Ihe schools progralll and 
Ihe leaching learning process will conlribule 10 Ihe prevalence of 
equalily alllong diverse sludenls. When il is possible 10 provide 
inforlllalion on Ihe cullural and hislOJY of alilhe sludenlS, Ihell il 
will be easy 10 Ireal all as equal. Besides. sludenls will be able 10 

I.Indersland one anolher 's cullure, Ihere horizon of knowledge ",ill 
logically widen, so no are will develop a feeling of being 
discrilllinaled. Evenlually, are sludenls will be hard workers and 
successful. 

Contemporary multicu ltu ral knowledge contends, the primary and persistent reason for the 

movement to include cu ltural pluralism in the schoo l's programs is to correct what they call 

"sins of omission and comm iss ion". First, teachers must provide students with in format ion 

about hi story and contribution of ethnic groups who traditiona ll y have been excluded from 

instructional materia ls and curri cul a. Second they must replace the distorted and biased 

images of those groups. Thus teachers in a mu lticu ltu ra l classroom should present accurate 

and complete informat ion along side with the contr ibution and va lues of all cultures without 

biases. As matter of fact it seems impractical for teachers to present accu rate and complete 

information about each and every ethni c group within a period of 40 minutes. Neve rt he less , it 

is poss ibl e for teachers at least to underline that the nation is the product of the sum tota l 01' 

all cultures. To realize thi s, among others, teachers need to exploit the un tapped cu ltura l 

experi ences of their studen ts, who are be lieved to have en umerable resources in thi s regard. 

Because the teacher does not dea l with all of other person's cu ltu re, but relies on a partial and 

limited knowledge that is itse lf dependent on the context and the parts played by the actors 

(Schu tz. M. 1987). For the same reason, Dania l, a teacher pa rti c ipant , responded that : 

Cull ural pluralislll incolporaled in Ihe leaching learning process 
will help improve Ihe peljormance of all sludenls. The velY reason 
is il enables 10 accepl all sludenls' cull ural idenlilies as equal. The 
lI1ain cullure willnol be presel7led as superior Ihan olhers. If Ihal 
is Ihe case, all sludenls equally slrive for success. 

During my observation sess ion with all participant teachers, I had seen litt le efforts nei ther in 

present ing the lesson from diverse cul tural perspectives nor to any bias in support or agai nst 

any cultural group. However, theoretica ll y, the part icipant teachers have had a very good 

im press ion in utili zation of teaching cu ltural plurali sm for the ir student s. 
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I-lope fully, participant students have considerable understanding about the importance of 

cu lt ural pluralism. One of my student participants lemal , Said: 

"If lI'e accept the eqllality of all and respect their cllltllral identities in classes and in the 

school en \'ironment at large then evelJI body lI'ill sllcceed on her/his academic achieveme11l. " 

In add ition to this Aberas h, one of the participant students sa id 

" No boc!)' is inferior, if evelY body accepted eqllality and make adeqllate ellort there is 

nothing that can hinder liS ii'om scoring good resllits. <-

Therefore both part icipants seemed to accept the importance of pluralism that all ows teachers 

and students to raise cultura l issues in the class room that in turn enables them to learn and 

share cultural ex peri enc~s in order to understand and apprec iate one another. Concerning the 

issue Mar itu a teacher partic ipant sa id : 

I think, it is very IIsefid 10 discuss cultural pracess giving eqllal values to all cultllres. If that 

is the case, it lI'ill give chance to every body to participate in the practice /0 enjoy beller 

performance. 

Fu rthermore, Selam suppo rt ed pluralism as: 

"Exercising cllltllral pluralism in the teaching learning Process has 
equivalem importance to enable sllidents 10 have multicultural 
mentality. Teachers should raise differences and talk abo lit them. 
Hall' ever the issue is not as simple as such. While IlI'as reaching, I 
only lell students that all religions are equal. Th is creates care and 
respect among students of different religious denominations. 
Fllrthermore, it pravides relie/lo students and enables then to lVork 
hard at school". 

Throughout interview session with almost all participant teachers their awareness about 

diversity on Ifor education was not as simple as any thing, They explained it in many 

different ways. Based on that, I have reali zed that teachers' impress ion and insights about 

divers ity was not a shallow one. They had been ab le to rai se different issues in re lat ion to 

diversity on/for education which is related those theor ies deve loped by educational scholars 

.Based on thi s, it could be sa id teachers and teachers understanding of plura li sm and 

multicultural education are on the same vehicle where the vehi cle ca rri es all together 

travel ing forwa rd but they do not fall apart. Thus, all the parti c ipant teachers see cultural 

pluralism as a positi ve r~ inforcement to teach culturally di ve rse students so as to understand 

cu ltural diffe rences as pos iti ve aspects of the plurali sti c soc iety and there by improve thei r 

academ ic ach ievements. 
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4,7 Understanding Education for Diversity 
Instructional activiti es can not be facilitated in the absence of clear understanding of how to 

provide c lassroom instruction from cultura ll y diverse po ints 0 views (Gay, 1986). Therefore 

a classroom with instructional process unaware and insensit ive to the existing cultural 

differences or wi th essent ia ll y mono cultural teaching and learning may negatively affect 

students whose cu ltu ral backgrounds and experiences are different from the one being 

stressed. Thus, it is crit ical issue for teachers to prepare each class lesson and present if 

accordi ng to different cu ltural perspectives to serve eq ual ly al l students in the class room 

since multicultural education ce lebrate similariti es and differences, teachers should consider 

both the main and minority cultures in the preparation and delivery of instructional acti vities. 

On other hands, teacher's consideration of both the main and minority cultures proved they 

openl y accepted differences as positive resources to teach cultura ll y different swdents 

equally. Likewise, this creates in the minds of students a sense of recognition and 

be longingness. They can equa ll y stri ve for better academic ac hi evements. Maritu a teacher 

part icipan t, said: 

"Teachers should be able to respect and teach similarities and differences among their 

studenls, this will improve teacher and student relatianship. 

peljorll1 bel/er. 

Eventually, students will 

The diverse participant teachers came up with a var iety of means how to incorporate 

mu lti cu ltural education in the schoo l programs. Thomas, a participant teacher suggested that : 

It is possible to incOlporate lI1ulticultural education programs in the teaching learning 

process. For instance. when teaching physical education. teachers can easily link physical 

activities with cultural games. 

Thomas as hea lth and phys ica l educat ion teacher more precisely enumerates those cultura l 

games that can be incorporated in the formal health and phys ical education curricu lum. Thi s 

are cultural cricket , cultural wrestling, Gebeta (Chase like game). As Thomas said , the 

inclusion of this and other cultural games a llow studen ts to interact and be able to work for 

common goal valuing cu lture based games. Furthermore. students of different cul tures can be 

proud of their own cultura l practices and the nat ional state at large. MarilLl, another teacher 

participant , also said: 
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According 10 III)' opinion, social sludies are Ihe 1110.1'1 appropriale disc ipline 10 leach 

lIIu/licu/lura/ education in schoo!. The curricular nalure of Ihe sllbjecI gives roOIll .lor 

cU/lure, elhnicil,l' equa/ily, social class, gender issues elc, 

One can easil y deduce that , Maritu is a soc ial studies teacher currentl y teaching in grade four, 

she found the subject one of the most appropriate subjects to teach multiculturali sm, In man y 

interviews with Maritu , I have understood that she did not consider other subjects as 

appropri ate as social science to incorporate multicultural education onlfor di versit y, 

Furthermore, another teacher partic ipant Degu come up with the poss ibility and inclusion or 

education on/fo r di versity in subjects li ke language, civic, health and phys ical education, 

Likewise, many other participant teachers suggested education for dive rsit y should be 

suppol'ted by the va lues and regulation of the school in to which the issue is embedded. So me 

others wanted to include diversity education across all subjects rather than into a singlc 

di sc ipline. 

However, there were participant teachers who doubted the actual im plementation or 

education for diversity in the schoo l teaching learning processes. These teachers consider the 

task as a ve ry di ffi cult practi ce for teachers. But, scholars agree the implementat ion of 

multicultural ed ucat ion for dive rsity does not require teacher's additiona l effort other than the 

actual act ivities together with main ta ining the accuracy and competence of each lesson. But. 

Danial , sa id : 

It is possible 10 include l11u/licultura/ educalion./or diversily in leaching learning process bill 

leachers should be Vel)1 care./id in preparalion and presenlalion oflhe lesson. As 10 lIIe Ihese 

are Ihe precondilions oflhe lask. " 

In general, the participant teachers are worried abo ut the actua l implementation or 

multicultural education for di versit y in schoo ls. The fear mi ght have emanated from the 

notion any new practi ce meant add ing another task that increase teachers burden whi ch they 

di slike it. In rea lit y multicultural education for diversity is not adding courses to the ex istin g 

curri cul a. It is a tota l curri cu lum reform in all subject area to accommodate the culture of the 

di versified student population in teaching lea rning programs. It rather meant to make student 

proud of their own culture and app reciate the cultures of others. It is to use the cultural 

diversity as inpu t to the instructional process. It is a necessary measure to make the student 

academical ly competent and there by wo rk effectively for the common good of the soc iety in 
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general and for the individual in particu lar. Therefore, it is a contemporary response for the 

plura li sti c soc iety of the 2 1 st century. In addition to thi s, from the informal di scuss ion with 

teacher participants I have identified fear of the teachers was not on ly add ing burdens but 

also they consider stude nt diversity as a complex task to handle in the teaching learning 

process and schoo l programs. Furthermore, multicultural teacher education theory - practi ce 

di sparity is not so surpri si ng given that in general the development of multicu ltural theory 

has far outstripped the development of multi cul tural practice, with refinement of theory 

depending more on proposa ls for what should be. than on conceptua li zing the lessons learned 

from what has been. (C ited in Cochran - smith et aI. , 2004, P. 954) 

4.8 Issues Related towards teachers attitude 
In a multicultural classroom the attitude of teachers remains crucial in the teachers positi ve 

attitudes, va lues towards cu lturall y diverse students enab le them to create cultura ll y 

appropri ate learning environment and mode ling for children to learn respect and concern fo r 

all people (Manning and Baruth. 1996). However, thi s could be unless teachers themselves 

develop positive attitude towards cultural di versity. Hence no teacher can teach positive 

attit udes toward cu lrural diversity to hi s or her stu dents unless he/shc possesses it himse lf / 

her sel f (B urge r, 1994). Thus, first teachers should be aware of their personal biases and 

stereotypes I should objecti vely examine their attitudes regarding race, ethni city, culture, 

gender, soc io- econom ic status, language, exceptionality, age etc . I asked related questions to 

participants. For example response to my questions regarding whether s/he agrees with the 

claim "A n)' dev iat ion from the dominant norm s were treated as defi cit ; Thol11 as sai d: 

'Differences should not be considered deficit. People who considered differences as deficit 

they lIIust be poor in their opinion. Diverse stlldents can learn effectively by teacher's II'ho 

have adequate knowledge abo 111 diversity education. 1 agree diffe rence 0/eacl1 of us could 

be so"rce a/knowledge fo r others i.e. strength inslead'. 

For the above same question Alem itu responded as: 

I don 'l consider diffe rence as defic il. For inSlance if we Ireal girls equally as boys. Ihen Ihey 

will Ix /jorlll beller in their learning 'so 

From the above two partic ipant teachers response we recogn ize they ri ghtl y agreed with the 

claim that difference as strength that cultural d iffere nces can prov ide a var iety of options to 

broaden one understands of hi s Iher culture and the cultures of others. Thu s. accordi ng to 
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their agreement all cultures serve the purpose equa ll y. Multiculturali sts argue that , cultura lly 

different students in the society must lea rn to function acco rding to the dominant as I\'ell as 

their own cultural norms. depending on the ir purpose and the circumstances in which they 

find themselves. To achieve thi s goa l , teachers must believe that a ll children in their schools 

are there to learn their own cu lture that the patterns deviate from the dominant norms are 

treated as deficit eliminated ( Pai and Ad her 1990). 

In the interview with my participant teachers I had seen ev idence that all of them did not 

consider differences as deficit. But, they consider difference as a sign of strength lo r 

cu lturally diverse students. Accordingly Abeba's responses inform us about teacher' s 

attitudes as follows: 

In spile of aliI' apparelll differences, we all are nallirally equal, slich difTerences as /IIale / 

female, rich/poor. Chrislian / Islam, elC does nOI hinder edllcalion In addilion 10 Ihis. Ihe\ ' 

are slrenglh blilnol dejicil. 

Supporting Abe ba 's position, Dan ial responded: 

"Economically poor sllldenls are nOlnecessarily 1011' achievers, inslead il is unfair Irealmelll 

Ihal sludems face ./i'DIII Iheir leachers and school cOl11munily Ihal keep, Ihell7 loll' achievers. 

There/ore , difference by ilselfmusl nol be laken as dejicil. " 

In the cou rse of my interview, I have iden tifi ed that a ll participant teachers agreed that 

deviation from the dominant culture should not be regarded as deficit. The participants 

argued that there is no natura l difference among soc ial groups conCef'ning educat ional 

achievemen t. Nevertheless, the participants repeatedly menti oned the absence of fulfill ed 

condi tions equally for diverse students. Accord ing to the respondents the in equa li ties faced 

by students is due to the inabilities of school programs and teachers fai lure to understand and 

believe in cultura l differences and its innuence in ones lea rning. Although, participants did 

not deny the need for a lot of things to be taken in to account to one's academic achievement. 

they beli eved that one can be successful in hi s/her education if cultural diversity is 

recogni zed and incorporated in the teachin g learning process. Therefore, regardless of thcir 

differences student can perfo rm better in their academi c careers if their cultural diversit y is 

addressed accord ingly. Fu rthermore, part icipant teachers be li eved the moti vational cffect 

upon students learning when multi cu ltural educat ion is the choice. 

Accord ingl y, Alemitu Sa id : 
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A11111icllilllral edllcalion for diverse sludenls can 1II0li\l(l/e Ihe 
sllIdenls. For inslallce, disabilily doesn 'I lIIeon Ihe inabilily Ihal 
prohibils sOllie aile 10 learn. Likewise, when leachers, Ireal Ihe 
case accordingly Ihis and olher diversily lIIarkers ",hell Irealed 
wilh 1IIl111icullllrai educalion approach aile can develop self 
confidence Ihal call resull in one 's devol ion 10 hisl her learning 
and illlprove hislher academic ach ievemel1ls. 

The multicultural education scholars believe that teachers knowledge of cultural resources of 

students as an instrument to de\'elop respect for cultural differences that enhance their 

teachin g sk ill s and strategies enabling them to use wisely these resources in the classroom 

sett ing. Therefore, teachers' preparation and presentation of lesson from perspecti ves of 

student diversify has two fo ld ad\·antages. first it supplies teachers with va ri ety of resources 

for teaching second , the cultural issues incorporated in the teaching lea rning process 

motivates all learners to be lieve involved lively in the process of teach ing - lea rnin g. This 

idea was particularl y elaborated b\ Almaze one of the teacher participant as fo ll ows: 

Teaching students from the perspective of divers ity can mot ivate al l students to learn and 

score better results. As I have seen wh il e I was teacher in grade one, students come from 

different ethni c backgrounds like' (lurage' 'S ilte', 'Ti gre' ' Oromo', Wolyta' , 'Kambata ', 

' Hadya' 'A mara' .. etc. In the cou rse of cl assroom di scuss ion I made them to te ll to the 

class the common words of materials and anima ls in their respective mother to ngue what I 

observed was this made them happy, Thi s enables them to have the knowledge that al l 

language are equal and used fo r the same purpose communication of its speakers, So they 

develop confidence in that all languages have the power of transmitting massage efficiently 

though they are different. Supporting thi s idea, Alemitu a parti cipant teacher sa id as follows: 

Teaching 5"/ude I1ISfi '01l1 Ihe per.speelive ol diverse cullures does nol 
only make learning real bUI il also lI1akes learning lI1eaningfiil for 
all learners. If sllldenls are able 10 know Iheir own idenlilies Ihen 
Ihey cOlild allain Ihe lessons meaningfiilly. 

Therefore, the response obtained from these participant teachers as clea rl y ev idenced that 

they have des irab le attitudes to teach diversified student population, thi s attitudes are 

important to enab le the teachers 10 create classroom condition wh ich is interact ive to all ow 

all students work together unde rstand and appreciate their diversity in such a way that 

teachers can create harmon y among their students. Thus, in a pluralistic cl assroom the 

attitude of teachers is detrimental to eliminate discrimination , hatred and segregati on aga inst 
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any individual student or group. Regard ing this, a ll teacher participants have agreed the 

crucial roles teachers need to play aga inst discriminat ion. hatred, and Segregat ion. Alemitu 

added concerning the issue: 

The role played by leachers 10 abolish discrilllinalion. haired and segregalion lI1usi be greal 

according 10 my belief Because our sludenls sincerely believe and acceplwhal Iheir leachers 

lell Ihelll . 

From the perspectives of interviewees I have realized the opinion of all teacher participants 

evidenced that the role of teachers desirab le attitude towards diverse students in fi ghting 

discrimination, hatred and segregation is superio r. Teacher participants agreed almost all in 

all towards fighting obstacles for education on/for di versi ty. Maritu a participant teacher 

emphatically explains the issue as: 

Accord ing to my be lief teachers have ultimate power to end up discrimination, hatred and 

inequality from diverse classrooms. Because, students accept and respect what their teachers 

tell them. Therefore, teaching unity in their diversity can be exercised in order to abo li sh 

di scrimination , hatred and segregat ion. 

Thomas, posit ion was not different from the opinion forwa rded by Maritu . Thomas strongly 

reli ed on teacher 's role in e liminat ing di sc riminat ion hat red , and segregation among students 

in classroom. Thomas sa id: 

Siudenls have greal respect and acceplance for Iheir leachers. 
Siudel1ls consider ,,,hal their leachers lell Ihem as cO/Teel and Irue. 
Therefore, leachers Fee FOIII discriminalion , haired and segregalion 
are likely 10 be role lIIodelsfor educalion onlfor diversily. 

Thus, the teacher participants all the way do not only relies on teachers in creating harmony 

among diverse student population but also underlined about the importance o f teachers 

positive atti tude towards education for diversi ty. All participants agreed that a teacher who 

exerc ises discrim inatory practice should never be assigned to a pluralist ic classroom that 

he/she can't create an egal itarian classroom at mosphere where all learners despite thei r 

differences enjoy eq uality in teaching learning process. Likewise, all participant teachers sa id 

that to teach diverse student ' s teachers need to be free from biases, stereotypes and 

discriminations at any cost if we want to practice multicult ural education for diverse students 

in our schoo ls, among other demands teacher need to fulfill in a pluralistic class roo m setting. 
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Fi nall y, to sum up, responses of all part icipant teachers' altitude towards multicu lt ural 

education for diversity was positive, that they all accepted and recogni zed the nced to va lue 

student diversity. The respondent's bel ief towa rds differences students demonstrate as the 

onl y difference whi ch can ex ist in all plurali stic societi es. They concurrent ly, expressed thei r 

altitudes towards the need to accepting others and their differences, and by no means should 

qua lificat ion be for onl y one' s academ ic achievement. Furthermore, the respondent teachers 

agreed that valu ing di versity and practicing multicultural education that va lue differences to 

coex ist enables students to be motivated inorder to make learni ng meaningful for diversc 

lea rners desp ite their differences. in which all students fee l recognit ion and belongingness in 

the process of instruction in particular and the school programs in general. There fore all 

part icipant teachers have pos iti ve attitude to the need of both the teacher and the school 

programs to treat students from di verse backgrounds equa ll y. 
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CHAPTER FIVE 

5. Summary, Conclusion and Recommendation 
This chapter dea ls with the high li ghts of the study. the conclusions drawn and the 

reco mmendations on the bas is of the findin gs of the stud y. 

5.1 Summary 
The purpose of thi s study was to investigate teachers' awareness, att itude and practi ce abo ut 

education for di vers ity, the case of Wereha Yekatit government primary Schoo l in Addi s 

Ababa. To thi s end the stud y was conducted to search possib le answers to the foll owing bas ic 

questions. 

I. What is the awareness of teachers about education for di ve rsity in we reha Yekatit 
gove rnment primary schoo l? 

2. What is the attitude of teachers in Wereha ye katit primary schoo l towards ed ucat ion 
fo r divers ity from multicultura l perspecti ve? 

3. What are the educati onal practices of teachers in accordance with the funda mental 
assumptions? 

This qua litati ve stud y in vo lves e ighteen participants from We reha Yekat it primary school 12 

teachers, principal and 5 students. To collect the necessary data, indi vidual interv iews, focus 

group discuss ions, observat ion and document analys is we re unde rtaken. The data obtai ned 

were analyzed and the major findings of the study were summar ized as follows. 

>- The study uncovered that teacher's knowledge towards multicultura l education for 

dive rsity is e.ncourag ing. Eventhough, the stud y includes on ly the most promin ent 

ind icators of stude nts' di vers ity, teachers' have had good un de rstanding and knowledge 

abo ut student 's dive rs ity in terms of cul ture, gender. economic status, language and 

exceptionality. However, teachers showed reservation to express the ir leve l of 

understanding concerning ethnicity and re ligion. The rationale for the teacher reservat ion 

towards these issues is their sens iti veness that any mistake committed towards any et hnic 

and reli gious groups may harm the soc ial and religious cohes ion of peo ples. In add ition 

to thi s, the secu larit y of schoo ls has its contributio n for rese rvation on re li gion. However. 

it also requires further study and resea rch for better understandin g. 

" The study disc losed the questi on answering contest for grade eight students had 

encoun te red the dangers of ab ili ty grouping and failed to understand the benefit of 

cooperati ve learn ing for diverse stude nts. Thus, studen ts showed segregati on towards 

the ir respective sections and between students partic ipati ng on the stage (the bright 
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student) and spectators ( i. e. students in the hall). In -spite of its. fa ir random distribution 

of questions with use of casting lots, its ability based se lection of students for the contest 

is the main source of segregation of students. Therefore. the teachers ' knowledge towards 

the negative effec t of ab ili ty grouping and its likeliness to develop prejudice and 

di scrim inat ion in education for divers ity is some di stance away from the principles and 

perspectives of mu lticu ltura l ~d ucation , to ident ify and take the ri ght measure to disrupt 

rather than mainta in the negative status quo. The stud y also revea led that teachers att itude 

towards cooperative educat ion is negat ive accordi ng to the resu lts obta ined from quest ion 

answering con test. Teacher' att itude towards accepting that all learners have ethica ll y 

equal right to access of learning experiences is also not pos itive from their outlook held 

in setting question answering contest for grade eight students. The stud y also disclosed 

that the practice of teachers according to the contests quest ions used as type to the 

subjects i.e. Am har ic, English and civ ics does not portray the important makers of 

diversity in a ba lanced and appropriate manner in addit ion to its more compet itive and 

less cooperati ve approach. The contest questions consists biases that reduces its value as 

standard ized test and evaluation instrument. Therefore, it lacks the potential 

resourcefulness for diversity ed ucation that address plurali sti c classroom. 

> The study disclosed that kllOl\ - how of school community about divers it y issues such as 

gender and economic class is re latively better. Inorder. to reduce students ' dropouts the 

school commu nity understood fema le students and students from lower econom ic class 

are dropout vict ims most of the time. Therefore, the charity club as a leader was able to 

make use of the schoo l staffs, NGOs, in vestors and the school resources (garden) as 

income source to support and reduce these number of dropouts. The charity club is not 

lim ited in giv ing alms for student, but, it al so took measures to empower the needy 

students to obtai n income independentl y, by worki ng after classes in their free time as 

shoe polish or ga rdencr. The study d isclosed that the knowledge of this particu lar school 

teachers concern ing issues of lower economic class and gender is ve ry high .Their 

attitude is also posit ive towards educating students of 100I er socio econom ic class which 

is ev idenced by the practice of teachers' part ic ipation and mobili zation of the school 

com munity, in vestors and NGOs inorder to address the issue. 

r The study di scovered, according to document ana lyzed the tota l number of deta inees in 

all grades are decreasing apparent ly from yea r to year. Based on thi s, the admin istration 
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of the school considers its performance as success. But, the increase in the number of 

promoted students can not be an indi cator of success and approva l of quality education. 

For instance, se lf contained class students are usually promoted to the next grade by 

their c lass attendance only. In addition to this , the school also encountered decrease in 

the number of detainees in grade eight national examinat ions. Eventhough, there is 

decrease in the number detainees in grade eight national examinations for the previous 

continuous eight years together with the decrease in the total number schoo l students 

and without recording the total number of grade eight students of each year. Therefore, 

the decrease in the number of detainees cou ld a lso be apparent and requ ires add itional 

in vestigat ion .Teachers knowledge about the need and importance of keep ing complete 

record of diverse students is inadequate. The attitude of teachers toward s keep ing 

student reco rds that aggregate results in relation to diversity markers is not availab le to 

assess the impact of diversity on education, inorder to undertake an appropri ate measure 

to educate diverse students. Teachers ' practice of recording did not givc a due 

considerat ion to resu lts of students in relation to diversity markers for better 

understand ing of the impacts of divers it y on education. 

". The stud y uncovered that teachers have the necessary knowledge towards multicultural 

educat ion for diversity. They all made agreement that differences cou ld be the sign of 

strength to enable both teachers and students to use culture diversity as va luable 

resource to learn each other's culture that is the best possib le avenue for cu ltural 

understanding of diverse students .But ,the attitude .and skill of teachers lacked 

responsiveness. 

> The study di sc losed that teachers' lessons presentation practi ces from the perspecti ves 

of educat ion for dive rsity are not encouraging in contrary to their adequate knowledge, 

thou gh that doesn't mean it is null . What it means is that teachers' effort s in 

considering diversities as strength upon wh ich to build curri cular methods ,classroom 

environment that in volves less com petition ,more cooperat ive lea rning, higher 

expectation for behavioral and academic achievement for enriching the teaching -

learning process are very limited. The reasons were , first teachers usuall y stick to the 

contents of the textbook and focu s on portion coverage th an trying to include the 

untapped cultural experiences of students. Secondl y, teachers' attitude towards the 

issue is negat ive that they fear as acceptance of additional burden. Therefore, co ntent s 
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were presented as per the textbook in a manner that, the ex peri ence and contribution of 

the studen ts rema ined un to uched. 

> Thi s stud y revealed that teacher's skill towards uti lization of a va riety of instructi onal 

methods such as explanation , dia logue, illustration etc to serve the dive rse student 

populat ion is very less. The study uncovered teachers were strongly tied with by the 

trad itiona l techniques (i.e. chalk and talk). There were limited attempts by the 

teacher's use of various techniques of teaching other than lecturing. As the result of 

this, teachers become the master of the teaching learn ing process and the students 

remained pass ive listeners. Therefore, thi s lecturer (teacher) and li stener (student) 

relation is an indicator of negati ve attitude of teachers towa rds student cen tered 

method of teaching. This ski ll also impedes student's deve lopment of knowledge 

construction dim ension of multicultural educat ion. Teache(s fa il ure 10 employ 

different instructional techn iques attributed main ly to lack of traini ng to teach diverse 

students. 

> This stud y al so revea led teacher's use of sma ll group wo rk which is important to 

enhance cooperati ve learning strategy is very low in the actua l classroom interacti on. 

Teachers in large class s it uat ion and se lf contai ned c lasses did not attempt to organi ze 

a small group work except the civic teacher dur ing observation sess ion. Therefore, the 

absence interactions give no room fo r students to share their cultural experi ences and 

keep the teachers away from factu al knowledge of learners. Although, there is a strong 

commitment from the City Education Bureau, including at the national level for 

teache rs to pract ice student centered strategies such as cooperati ve learn ing, teachers 

out cri ed abo ut the large class s ize and portion coverage. Because of these, cooperative 

teaching strateg ies that is recommended for cultura ll y diverse students is less prevalent 

in th is particular school. To be effect ive with student cen tered approach it necess itates 

the requirement of positi ve changes in all three areas-knowledge , attitudes, and ski ll . 

r This study al so disc losed that, thi s part icular school is resourceful with teaching 

materi als prepared by the dexterous Pedagogical Center office r and other teachers of 

the school .Therefore; teachers have adequate knowledge concerni ng the production 01' 

teachin g aids and lack its appropriate utili zation. The attitude o f teachers to take 

advantage of opportunities that enhance education (i nstruct iona l materia ls) for 

diversit y is a lso inadequate. Th is study revea led that teacher's attitude to create 
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conducive classroom atmosphere from multicultural perspectives, such as creation of 

good relationship among di verse cultural groups is not encouraging. The practi ce of 

teachers towards im plementation of instruct ional strateg ies va luable for the different 

student 's diverse learning orientation such as perspectives toward moti vat ion. 

competition, educationa l success, and assessment is low. Likewise, teacher's practi ce 

in creating condit ions of class room environment that ensures each student to fee l that 

hi s/her status is equal to that of each student is low. Teacher 's mostl y fo ll owing the 

paces of higher ach iever students. Therefore, they don ' t give a due consideration to the 

significant role of indiv idua ls in one's lea rning. The principles of equity pedagogy are 

overlooked in the teaching - learning process. Here it is important to make clear that 

considerable body of knowledge acquired by the teachers about education for diversity 

remains embedded without being practiced. 

~ This study uncovered th at there is no satisfactory mutual respection among students 

of diverse cultures in the class room interactions, practically pronounced inside the 

classroo m. Here, it is important to have caution that lack of respect ion among 

students occur ins ide classroom when as kin g and answering questions but doesn' t 

mean outside the classroom i.e. limited to the classroom interaction on ly .Therefore 

the att itude of teachers towards the need of enabling learners to identify, accept and 

respect their diversity is inadequate. 

5.2 Conclusions 
~ The study uncovered that teacher's knowledge towards diversity education is encouragi ng. 

<. o · 

Eventhough, the study includes only the most prom inent indicators of students' diversi ty. 

teachers' have had good understanding and kno wledge abo ut student 's diversity in terms of 

culture, gender, economi c status, language and exceptionality with limited pos iti ve attitude 

and pract ice .This means teachers knowledge remains em bedded in their minds withou t 

being practiced and ca ll s for development of both attitude and skill. Their reservati on 

towards rei igious and ethnic issues is due to their sens iti veness to harm the socia l and 

relig ious cohesion of peoples, ifany mistake is committed. In addit ion to th is. the secularit v 

of schoo ls has its contribution for reservation on religion. 

~ The st udy d isclosed th at teachers' lessons presentation practices from the perspectives of 

educa ti on for di vers ity are not encouraging. Thi s means teachers' practice insp ite of their 
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adequate knowledge towards di versiti es as strength upon which to bui Id curri cular 

methods. classroom environment that in volves less competition, more cooperati ve lea rnin g. 

for enrichi ng the teaching -learning process are ve ry li mited. The reasons were. first 

teachers usuall y st ick to the content s of the textbook and focus on portion coverage than 

trying to include the untapped cu lt ural experiences of students. This kind of ski ll impedes 

student 's development of knowledge construction dimension of multicultural educati on. 

Teacher's failure to em ploy di ffe rent instructional techniques attri buted mainly to lack of 

training 

~ Teachers' knowledge in creating condit ions that ensure each student to fee l eq ual is low, 

because they follow the paces of higher achiever student and overl ook the princip les of 

equity pedagogy. The abil ity grouping of students for grade eight contest questi ons 

ev idenced that teacher' s lack of knowledge resulted in ability grouping and segregation that 

fo llows prejud ice and di scriminati on towards education for di versit y. Teacher ' attit ude 

towards considering that all lea rn ers have eth ica ll y equal right to access of lea rning 

experi ences is not pos itive fro m their outlook held in setting question answering con test. 

Here it is important to make clea r that considerab le body of knowledge acq ui red by the 

teachers about educat ion for di ve rsity remains em bedded without being pract iced. The 

study also disclosed that the pract ice of teachers accord ing to contests questions uscd as 

type to the all subjects i.e. Amhari c, Engli sh and civics as standardized test and eva luat ion 

instrument does not portray the im portant marke rs of di ve rsity in a ba lanced and 

ap propriate manner. Therefore, it lac ks the potential resource fulness for di vers ity educat ion 

that address pluralistic class room. 

~ The stu dy disclosed that the knowledge and understanding of th is parti cular schoo l teachers 

concerning the impac ts of lower economic class and gender for divers ity education is 

relati ve ly very hi gh .Their attitude is also pos iti ve towards educating students of lower 

soc io-economic class together with vulnerable gender, which is ev idenced by the teachers' 

pa rti cipation and mob ili zation of the school comm uni ty, in vestors and NGOs inorde r to 

address the issue. The practi ce of the schoo l towa rds utili zation of the commun ity resource 

fo r learn ers needing spec ial ass istance is evidenced by the approp ri ate measures undertaken 

by the charit y c lub. Therefore, teachers could be considered as effecti ve educato rs towards 
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diversi ty based on the above two markers due to their relatively developed knowledge. 

attitude and sk ill. 

» Teacher's knowledge about the need and importance of keeping complete record of diverse 

students is inadequate. The alt itude of teachers tOlVards keep ing student records for 

diversity education is also not we ll prepared to assess the impact of divers ity on education 

and undertake an app ropriate measure to educate diverse students. Teachers' practice of 

recording the results of students did not give a due considerat ion to aggregate grades in 

relation to divers ity markers for better understanding of the im pac ts of divers it y. It al so 

fai led to record complete data of promoted and detained students together with the total 

number of student s. 

» .The stud y revealed that teache rs knowledge is adequate towards accepting differences as 

could be sign of strength to enab le both teachers and students to use cu lture di versity as 

va luable resource to learn each other ' s cultu re that is the best poss ible avenue for cultural 

understanding of diverse students .But, the alt itude, and practice of teachers lacked 

responsiveness to their agreement concerning differences as the sign of strength by ability 

grouping and less cooperative learnin g. 

» The study disclosed that in spite of their high knowledge teacher's alt itude and ski ll 

towards utili zation of cooperat ive method of teaching by formin g small grou ps to enhance 

mu lticu ltu ral educat ion is very low in the actual class room interaction. Furthermore, 

teachers stick to the traditi onal method of lecturer (teacher) and li stener (student) relation 

which is an indicator of negative att itude of teachers to wards student centered method of 

teaching. Therefore , contents were presented as per the textbook in a mann er that, thc 

experience and contribution of the students remained untouched. 

» The knowl edge of teachers' concerning the producti on of teaching aids is high. due to the 

pedagog ical center officer and its be ing cluster cente r position for teaching aids producti on 

for other neighbor ing schools. The practice of using teaching aids is rel ati vely less due to 

lowe r altitude development. 

» This stud y uncovered that there is no satisfactory mutual respecti on among students of 

diverse cultures in the class room interactions, practically pronounced inside the classroom . 

Here, it is important to have caution that lack of respect ion among students occur in side 

classroom IVhen asking and answering quest ions bu t doesn' t mean outside the classroom 
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I.e . limited to the classroom in teraction only .This att ributes to the lower level of 

knowledge, attitude and ski ll of teachers towards the need of enabling learners to identi fy , 

accept and respect their differences as posi tive. 

Failing to accept diversity can result in negative feelin gs and consequences for both teachers 

and learn ers. First, teachers' might allow their feelings to interfere with their social interaction. 

with learners and also wi th their implementing appropriate teaching-learnin g experi ences. 

Second , perce iving teachers' negative feelings, learners rea lize that such a significant person in 

their li ves has problems accept ing their cultura l diversity and their native language, some of 

their most cher ished characteristics. lnorder to be success ful with d iversity education a clari on 

call is bei ng issued to teachers to take deliberate effort s to deve lop the knowledge, att it udes, 

and ski ll s necessary to teach and interact with diverse learners. 

5,3 Recommendation 
.:. It is necessa ry to enhance teacher 's knowledge about education for di ve rsit y from 

multicultural perspect ive throu gh seminars, workshop at the school level. In addi ti on to 

thi s, it is recommendable and important to make ava ilable diversity related books, 

research thesis and journals at the school library in co llaboration with thc concerned 

bodies (woreda and sub-c ity education bureaus). Therefore, in the attempt to inject 

multicultural education for divers ity in the school system Ministry of Ed ucation and the 

Regional Education Bureau should pre-arrange professional training at the higher 

education institutes of the country. For the successfu l implementation of education for 

di versi ty from multicultural perspective in the primary schools, all teachers must be 

trained or rece ive on job training. Due to the fact, that multicultural ed ucati on requires 

a total school reform programs, awareness creation training must include supporting 

staff of the school. 

.:. It is important to deve lop the culture of aggregating student grades based on di versi ty 

variables like exceptionali ty and socioeconomic class in addition to gender. Such 

dive rsit y marker based records could be used as input to improve ed ucation for 

dive rsit y and enabl e to trace back the degree of progress made through the course of 

time and guide towards the ri ght track. Therefore the conce rned bodies must 

encourage such reco rds in all schools. 
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.:. It is also necessary to estab lish different clu bs like the char ity club inord er to address 

different diversi ty va riab les at schoo l leve ls .These could include li ke except ionality 

clu bs, language club, culture club, yo uth club etc. Such school clubs accompan ied by 

adequate tra ini ng could be used as important instrument to create awareness about 

diversity among students, to enab le identifi cation and respect of differences . 

• :. There is a conducive environment for the schoo l to practice education for diversity 

from mul ticultu ral perspective because, the stud y uncovered those teachers already 

has the developed necessary att itude towards diversity and multiculturalism. 

Furthermore, teachers' des irable attitude towards multicultural d iversit y education is 

a hopeflil signal to both the Min istry of Ed ucati on and Regional Education Bureaus in 

order to make use of s ituations like th is one. Although, the findings of thi s stud y by 

itse lf doesn' t guarantee to make a general conclusion ; about teachers attitude all over 

the country, it can give a clue and provide a window of opportuni ties to make nation 

wide educat ional research in the future in order to draw the whole national image 

concernlllg teachers awareness ,attitude and pract ices towards education fo r 

di ve rsi ty. 
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Appendix- A 

Awareness Oriented Interview Guide to teachers 
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Appendix - A (English Translation) 

Awareness Oriented Interview Guide to teachers 
1. What is the extent of your recognition about gender, religion, ethnic 

and social class diversi ty of students in your classes? 

2. Some educators contend that student diversity affect the teaching -

learn ing process. What is your opinion? 

3. Accord ing to other educators knowledge about diversity has nothing to 

do with education . What is you r opinion? 

4. Sorne educators consider Pluralism as basis to maintain equality, and 

quality education What is your suggestion? 

5. In the teaching learning process respecting diversity and teaching unity 

sorne suggest has only political value but does not have importance to 

identify and respect diversity and improve learning .How do you 

understand this idea? 

6. Whether teachers recognize and respect student diversity or not, if 

they focus on academic knowledge some suggest as enough .What IS 

your opinion? 

7. Sorne suggest if teachers identify and respect diversity, it is important 

towards teacher-student relations as well as to irnprove student results. 

What is your suggestion? 

8. Some contend the need to focus on common cu ltural heritages instead 

of on diversity. What is your opinion? 

9. Sorne educators agree the possibility to teach diverse students equally 

in a classroom .what is your opinion? 

10. Sorne educators agree pluralism can be practiced by including In 

school laws and regulations .What is your idea? 

11 . Sorne suggest the importance of teaching unity in a multicu ltural 

education .What is your opinion? 

12. In diversity education what is the importance of hidden curricu lurn? 



Appendix -8 

Attitude Oriented Interview guide to Teachers 
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.e"ll'l' ,n".;{ v<,\·n 9""}J';'lm·? 

7. 7, '}~·},e.T 7,H,"'7. I'I ·:/· ntl\~'d' m·f11' 7,'},~" d"} /multiculturalism/ ')'9"U:/' 

-""1fl(r'C 1'I°'I5':/."1 tW'd·T'} / diversity/ .eo'll I 1'1 1")'9"UC+ n . ."J- .n(lT'l 

(7o(7otJ'91'-j'- I'IS'<;, 1''''7.7fl I'l.lf'} Ilth ·l'lao·?" hlLv, 7,'}'IC "':J"H (7IJ II ,?:e:,)­

.e7fJ'Ptl J'''II'I' ,n.,.;{ 7,fl,,·.eI")· 7, ' }Y,,')- '1m·? 

8. \'IIC9' ?"V·';"} 7,g,°'1.I'I")' "·"'7t91".)"· aol'lJ'I")' /background/ n')'9"UC;J'hn· 

"I.e h lj:",<;' -"7,'()';' Mm· .e "I 1'1' ,n'U{ M'" .rI") , 7, '},I'u:/' 'I OJ, ? 

9. 7,'}~'},e.:f 7,'}f.°'1,I'I")' 1" /'t'!J'f'. flUI'I .. T n°'1:}Ufl/.,)'n:/· ')'9"UC+ n,+ m'f11' 

I'v·I'I · 'W' "' '''1 t 91:)" flutl 7,m"Il'l '," ,"n l'l" I'IS<;,?" "'7n. 7,'}f,lf'l 7,9"';' 

"",,·nl'l" ."J-'l"UC":'} hILV' 7,'}~C aoflm+ 7,"/fl'n ~m' 1'0'1.1'1' M· n-"j{ 
M'"J'I' -)- 9"·},~"lm·? 



Appendix-B(English Translation} 

Attitude Oriented Interview Guide to Teachers 

1. How do you consider the importance of understanding student diversity in 

teaching - equally and successfu lly? 

2. Some consider the diversity other than mainstream as deficit. what is your 

opinion towards this idea? 

3. Some educators consider intercultural education has tendency to develop 

individualism and as useless for diversity education .what is your opinion? 

4. What is your agreement towards the importance to stop educational injustice 

and unfairness by teacher's role inside classroom practice? 

5. Some educators agree teaching diversity issues without inequi ty contribute 

towards self-esteem development, what is your attitude? 

6. Mc Educators agree culture centered education provision for diverse 

student' s enable education meaningful. What is your opinion? 

7. Some consider the practice of multicultural education for diversity should 

include regulations to guide the curriculum development, what is your 

opinion towards this idea? 

8. Mc Educators consider students' background has a considerable effect III 

educa tiona l achievement. What is your suggestion towards this opinion? 

9. In schools of diverse cultural groups it is important to identify and respect the 

cu lture of students' inorder to teach from the perspective of students' 

diversity what is your opinion? 



Appendix -C 

Interview Guide to the Principals 

1. 1'1'9"UC-)' (1,-/: M\'I ·Pr_~.C'i' av9"Ut- -} n-;'I(1, -/: ro·r'l'}' 1'°'1."'7<,· -/'°'l t911·· 

(n.P'C'~-/· ·Y;J· : n·n' /bC ·nrlbl.() -n nv~~<;'-i' nrhllL-/ ' ()-n oo.l'.-n 0(,;,9''', 

~,I-Jt\ m,Tri ' roll -/') ('-/'I'l.f'(~ oolY'i':l'ro'-} 9"-} ,f'Ut\ -/'LY: -/''1't\ ·flt'lro· .f'1lfJ1'l·? 

2. -flll·91:)·· ;, ,~. 0'7,r'l~av .. ;· -;·m.-/: 1'-/·~tT-} t\I~ ', -r,'.J· Idivers ityl 'P.? (),}, -I'. 

1'~:Ht\'l'r'l avlY',·-} ('°'l_ ;J·aH'ro· fl'P'i' l'on"'7C 0'7r'l - / '~C I-"C,. f\.~ id ,~. 

~,-}.I': 'P 'i' 7'Pr~ ~"r;c"J ():H'I't -/'r'l ',ro' ~f\.I'l' nCr'l91r'l? 

3. fl-/'cr -/!'}'C 2 f\.~ fl-/ ·m-Mro· Vl't -fl I'°']_ r'l~oo . hlY', -i·m,,/: l'av"'7C 

"'7r'l -/'''']C I-"t- f\.~ l inclusive educationl -/ .alfJt-'P. 1'l"'l.l';L"1 9"'} $I"'} 

7·t\U -/ ·'7fJ t-')· n'i-/(1,-j, roNl' ~,h 'i' ro·s: t\ ? 

4. h-j·I'l.f'r, 0 0 UJL-n · 1 backgroundl I'avm' -/'°'l t 91T-} nt,h' t,\'':' ' n-Un,-/: 

on~C 0'7r'l ' /' '''7C I-"t- f\.~ " ·'?fJt-'P. 1'l"'7.1';L'? I' .?m on· 'l'?cl ',I'l ' 

n . .f'llt- <,. t\ '\ ; I'lro.l'.6.-/, r'l hll,U ~,-}~C (' '''7.7'}'oo. ',r''?f'.':r -} t'l av -f>L<J: 9"'} 

I'-h'il'l' o.e,· I'l"T M · -f1l'lro' f'9" 'i'I'l" - , 



Appendix C (English Translation) 

Interview Guide to Principals 

1. What is the understanding level of administration and teachers towards 

student diversity in gender, ethnicity, re ligion, social class and exceptionali ty 

etc in your school? 

2. According to educators agreement diversity is expressed when schools va lue 

diversity and include it as major issue in teaching - learning process. What is 

your opinion towards this issue? 

3. If you agree to questions No.2, to what exten t does your school p rac tice 

inclusive education? 

4. What are the problems fa ced in your school Il1 the process of teaching 

students from differen t backgrounds, if any? 



Appendix - D 

wr'l~ CD:":'" hi'Uf;r&.?J"f ;JC ra<J.n .. c"/ r~j>.r..~~:'" 

(' " .~ l7O· /-,,?" ------------------------------------
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\''1''1'': CM M,.<l,fl Mil mC'1 (,ll'H' (,l7D:If.l7Dt,1' .P.Ul ""In.')' ('lfTJ.7"· l70 9"ut··} 

OCIJ;:I" (]lIT l7DLPt..)·'1 ·1'I;r;)."'lt Ar.'"r·T·} (,lfTJM '-"9"UC'-" l7Dflm')"} 0"'l70 Ml'I' 

l70 ?"Ut. J'''I:':m''} "1'}IIOS ~'l7Dl'\llh ') ' 0'1'1''1')' \''1''1'1: ·' ·1'\;:I";'.P"1·· ('mC'1 ('11'/;'/' 

1'l7o :lf.l7o t.e fl.t.:q .)./(1'). l709'' t ··} "' lfTJ tp"T'I ('·Uo."" .<l.l',(..n'I·C M',' Y:"'L hrN?"-/­

mC 2003 'H" :1f.9"C' Mh o'/' 2003 'H" !l:t.fl o o'l.h'lm'/(IJ' '1''1.). 1'\l70"",'<J: 
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1. t'\V·t'\"" '1.11. h~,'H': 0"1')' i.J"}.<l'}.<l. t'\lfTJ.eOA'1' 7.11. ;ot'\ l70mN l7D'I'IlOC 

2. t'\'I'(,Q,°'lt fV·I'\')· 'l.IL fn<J:A ?"Ah;:l" ·)-.cI'OC 0'l!l:t.''] 
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1. f·H'I.e\~ " ' '''ltP''1~'} :"9"Uc-)' (education for diversity) ,l'lfTJM '1';'."17'<; 

l7oLPt.·/· 1'\. If',· f"'I.Tt'\ · ·I·M. om. flf',· 7·.<l\'··-r-'} hl7ot..<l:'· ~,'}~C mC'1 

f I1'l; ') ' fl7o :lf.l7otJ' .I'.t.:q ·UO,"" l7D9"Ut.'} O'/ • .<ll'- ,<'''I:l'm·'} ~,l7ol'\lJh'-" 1,(; 

"1'}'1IL I'\.e·r· "'l1'\1':" 

2. ('mC'1 f ll,H' \'l7o :If.l7D6,(' !l.t.:q '-"In,')' l709"Ut. '} f 'I'I'\,I'({ ' l,u'ItP"T'} 

OO'I.m;"?" l70 Ah· M"'} l7DAn'l V"/,;:I' flfTJfl"'lfTJC II !!., P":)'·· } 1,'}.P."'U'II;J:crS 

1,'}.I'.O'l.rn"'l7o. l7D"11'\7, 

3. 0'1''1 '1: CM "I.e OlfTJ.;:I"(JJ</'m· 111'\0. "I.e "' {.[,l,u'lt nm·,""" M'I·'P7.·~' °'l!l.:t."1 

0'1'<'-": '/.Y.+ "I.e f°'l.h·I·I'\· ·/-'} V'I'\' I'\lfTJ"J."I'-" V "I,l.'r'/' ao",OI'\,'} ~,t.;J'']fTjl'\ V' 

1. f'1' cd:'} a0t.:qP":r- W''1,oOMIO')''I I' '1' 'I 'I:'} 7"h·": OU'lIU:If.·O'/· m;H· 

M.UT!'/·P" O.IlA ("{j,,:} M" f9"(I1"'9" l7D1f'/,'} 

2. 1'\:1'1'\ l7Dmf+ <J::I'fl_~: If',m- f"" 'I'.<lm· ·} .<::9"tJP"·i 1'\'1''1'1: '1' ;"9" ·O~ : (''''I.m-A'I 

1'\1'\,"1 ~,I'\A,lu f"'ltlo'1' aolf'/,'}'1 lfTJ.fl'1'CP"·} an.l'\- 00'0-1'\' 1,·i.~.°'l.m·O;" : 



3. 0'1''1'1, 1''''7/'1'1'",,), flt-flfD uo·()· l)::),g.:';'r) ' ~, '}.\'.UOU"I· fl6 .M")· ()'H' '1 
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4. fl 1''1 ' I, ro:H· r()m..)- uoa fl1''i' 'I, 7;ri,·l): fl'i'hhA uo?,,· '}'1 uo 'I·C'luo ·'} 

\' a'H' C 'fl A fD {7IJ U' 'I' '} : 

5. 1'1''1<)-'1 Y"Cy"C ;»~ 9''''1fJC \'O'lJ'lIm0 V·()· (){7IJ6.0?" '" ''1:C:: '/'I: '} 

~\I..;J"l(JM v·:: 

r?"f'lmm· uol..ll fl'I:TC/1Cg.C ~\'}.'~.'I·I..7.· 

~,6.~'P,() V· ---------------------- ~\A6.,i·,v.·Y" ------------------

M.e fl ,I' III.. 11<;· 7'P'\" ··r· flm:""'''' ,I' fl 0'1 ?";!' f'I V·: : 

\' 1''1,1, '1'<'\;:1-6' ---------------------------------- -- 6,CO'I""} -------------------------

11"'.e fl 'I·III..II<;· 7· ,'lr· :;'. fl uo·()· 'IN"I?" ;!' () V·: : 

1'1''1 ' I, 6.? "'I, ------------------------ ---------- --- 6,C"'1 



Appendix -D(English Translation) 

Agreement Contract with Participants of the Study 

Institution Name _ ___ _______ _ 

Researcher Name __________ _ _ 

The title of the research is teacher's awareness, attitude and practices of ed ucation 

for diversity in WYPS. Participants are a director, teachers and students starting 

from Yekatit 14/2003. Eth.cal to Meabit 18 /2003 Eth.cal. They agreed to participate 

and contribute their share based on the rights mentioned as follows. In your 

volunteer participation you are obliged to the following contributions agreement. 

1. Two times interview for not more than one hour each 

2. Additiona l tvvo times classroom observation. 

Objectives of the study 

1. To forward information about WYPS teachers knowledge towards dive rsity 

centered education. 

2. To explain teaching methods and preparation of WYPS teachers to benefit 

diverse students. 

3. Providing additional information in relation to the title of the study. 

1/ the resea rcher have agreed to fulfill the followin g responSibilities. 

1. To lise pseudo names during data gathering and research reporting for the 

safety of participants. 

2. To use the interview recorded for research purpose only, and to keep 

confidentiality . 

3. Those who participate in the study are based on their willing and can give up 

at any time. 

4. I agree to show the proper record of information obtained from participants. 

5. I have agreed to respect all the e thics of resea rch. 

Agreement to record interview 

Yes ______ _ _ No _______ _ 

I have agreed on a ll issues mentioned above 

Research participant signature _______ Date 

I have agreed on all issues men tioned above 

Researcher signature _ ______ Date 



Appendix - E 

Focal points for classroom observation 

I' ')'19" fl,", li9" ------------------- 1")'9" l"'t)!, 'r!' ------------------------

I'hlj:A .I',LJi ----------------------- ",'} ------------------- I'I"'t,), --- ------ -- l'ooI9"UC;, M" --­

-- ---------------- --------------- oo9"UC;,/~ h"'M'I~ ", "'It 91 i', ( diverse students) 

(,l.l.J' 1''''I:''L'fl 'fl~H' I presentation practicel 

~ ao9"UC;,/~ flo<lIH''''lC '1,.1', ')' o)' li1' 1'lJuA: P)': I"/'e' ,p,Ol: I',h)!'''?';' 

m,e'}9" I'AI~ lj:I)""/' ",o']t91T' } 1'1.)' o{,91' }) ' aDAh' t'l°']:"L'fl I'°'U',P,O'+ 

1'L:/':: 

~ ')'9"UC":'} h"'M'~ i,(fH',n-c. M "'c'u'I(l:f- h"'M'{( I'lJuA oolJ.lL'f,+ 

{,oolllJhFf- {d'IC "'l'flt--t--'/' oo;J:A 

~ ",0']t91+ u'II '?" 1'11lj:A ,}.I'S';J+m' "'l,J"/I'I'+'} U<'I'fl'1 (,oot'lllh:" fl{,91'})"1? 

00 A h' I' 0'1 Ii", '1 'I .1': lj::1'.I'. Tr)' 

~ "''''lt91+ hl'lJUA ODlJ.ld' ,eII{,:l'm' I'oom"'!"} i,(fJ-</"f,i"'1' "''1''l1C'+ lIao"'lC 

l''''lIi''''''lC P' (r I' ao (11'"9" Tt'l";J-

~ 1'",o'lt91:1"'} 1'011'/' ,,'oM, '/'?"UC:/ ' flaoh)" "A .!'I)'I'm,'} 1,"r~:'/'/' lIaonlHI 

"'lS .1',0"/' 'I'd, 

~ oo?"u,;,IZ: U' II '?" "' '''lt91+ flooO']C "'lIi" ' '''lC '1..1',+ i,Vt<'l"+ 1'1 "'I.I':L"/ 

I' "'l,J' <'II~ '/' 'I'd, 

~ ,/,O']t91+ 1't--<'I:':0J-'} (.\f'.'r/' i,'}.<~ .. ('.I': H'1 {'t'l.t'lm"} i,V'"J'oH: 11'1 ,0'](,91:)'­

IJI)'I? o'ITI'/' ?"<'III,91 'r'} fl"']'}<'1'/' ",o']t91:f-'} l'o'JflL;J' + 'I'd, 

~ {'611":'} '/'9"UC+ hU,t'l,9" "''''lt91+ ;JC '/'P'P'C i,.<:S'Lm' I''''I.I',:L''/ 'fl,1':" 

.,. II u'II'?" ",O']t91 1';Jt-- aD'III6f~,91+ I'lY'I"i"} '}' '<:I''i'' h" ,t'lJ'I( "''''lt91+ 

oollhA OOAll?" I'lY'/ '?T5,'I'/' l'oolj:mC Tn .. )' 

.,. OO9"U<" /~ fl'/'9"UC'" ,ell+ I),e J'I)hiJ' 'fl:1"/''1 M'M'\-'. ",0,]('91 ',1" 1''''l:''L'fl 

'.f-t'l .. ;1' 

Presentation techniques 

- 009"UC;, I~ flCI1)' 1''''I Ii",o'IC 11,('..91:)'- t'l9" <'I II. 'It'l'I91:)~ 1',("I:91+'} 

.e., 'TO'} Ii 'h::!i'} aDA 11 I''''l Ii " ''''lC 'fl:1':" 

'1''''l t 91l'} fll1lj: A m'li1' fl;J t-- fl 00 .I',;J'Ilj: id'<:, 1'1 <,. 1''''1 Ii?, A 11 ut'l .. -/' 



\'t70!l"U';· ~"}"l6bl ~,t7oAll:r·'I')·: ~,t70;J':t:'r).: I'-'(r ~'ao6.U!l" (task master) 

a<JS n",·m.OJ· ao=i,(fl:/' ao;1'A 

nl1 ,/:A 1'1 ·,"11'1' '1'.N9'T 1'I" ''''lt9'T "'ao"l"li I'aoaol'li'i 7.IL \'aoom+ '(1:./>-). 

- "·a<Jt9' ··}'··} ~,·nC' 1''''IOt-·)·'l \,aot:-'I-'I')' i.\9"Y: M.J'-'I·n.;· aU!l"U';./ ('..: 

\''''I.J'Y.C7+ '1'd' 

ronO~ on,,!/-), ronm4'S'" 11:1")' 

o 1'I')'9"UC} " ']rn 'lht,f:' \""t:n· aoO! a O"ftJ'9'T h·nr'bC ·nr'bt:O·n )I.;J' 

1'~,./1';·a<J. V" /,;J' OJ,e:}!'" AI~ Yo';J'/: "'].J'O":.AYhn· "''''ltT'} 

nJ'-'I'IIn"'IJ''lA aoAh· '1':"1''' 'I.e ",]«,A 

o aoc:q aO"ltJ'9'T \""I'IJ'r. " 'O'lt9'l" } ;J't1.,/? ,}i·l'·:r fj']'lun avAh· 

I'-' t- 'I.e (D-I'\'P t.\ 

o 1'I')'!l"UC:,' ~,.:J''ir \'if 'l ' 1'-'01'1"+ hfJut.\, h·Orh,Lo·n hP;J': \'~,./1';-"'I. 

Y.U:'l \,A~~ '/:'I" ) "' '''lt9':f'} fj"'lhI'I aoAh· "'ClJ.A:: 

o n')'!l"UC')' aoO: ao''ItJ'9'-'" ~,'}-'I.'} "':)'C<;''l I'I ,'IOJ"} (D''/';' M"'} 

J'UA Y.L:q ,,'clJ.t.\:: 

• nh<J:A (D'o'P l'ao"'IC o'IO"''''IC 'U.·)· I""I'IJ'I~ ., .o'lt9'··)'- / diverse students 

~,CO M,Co ~'t7ohfJnC'l aoY.;J'l'/: fJuA ~,'}-'I.J'-'I·O<· t7v!l"U(j.:. /<· \""I..<'Y.C7·:'· 

'1'd' 

• \""I'IJ'\~ " ' '''lt9'+ Ar.'/;J·:':oJ-'} ~,·}O·' · (fl· 1'1 aoOJ J'\,.). ~'a<J"lMl ')' 1''':" \'h,/:A 

(D'o'1' V"b;J- an';'C 

• \"""'1 t9"l \""M'\~ v<'In:r'} \'''']c;: 1'1 ')' '1' ~,9"} ;J' ,/? n if 'I aoAh· hh,/:A 

'1.~. ,/';!' :r (fl. ;JC \,0,] m.l'\' :" '0 :)" )' 

• \""I'I.I'r. "'1u hC':r .1' ~ . :Fm · "''''1 t9'T \''''U' Y.cH ··} ·' ·<'I·h·: n V'I'I'!l" 

" ''''1 t9':}'· ~,',/fj ·n'd· J'l'Im· ·'·f. 0'1 " /]''r) ' ~, '} -'lS t:m· a<J Y:L "/ ·n:),·i · 

• "''''lt9'l' ~,CO M,C<'I:rm' ~,h·t.\ aoif'lhn··} 1'I .t:-'I-\''',].:):I'I·n+·} \'h,/:A m·o'!' 

V"/,;J' \,a<J<;'C ·n .!/>-}· 

• ~,J'·}-'lV'r. '/'a<Jt h V'I'I'!l" ' l'a<Jt9'T ;JC \'a<J.J'YoC7OJ- 'Tf5·'d· (interaction) 

aOO"';J'OC ~,"lfj.fl'I')' Y.t::q 



Appendix - E (English Translation) 

Focal Points for Classroom Observation 

Name of the school: Subject: ______ _ 

Grade Date: Time: ___ Teacher' s name: ____ _ 

. Presentation practice 

Teacher's lesson presentation practice from diverse students' perspective 

Teachers' effort to present cultural, gender, re ligious, social class etc issues to 

present positively in classroom. 

Teachers' competency to present lesson from perspectives of diverse groups. 

Students' positive attitude towards opinion of each classmate. 

Use of students' cultural background knowledge as assets 111 teaching -

learning process. 

Efforts made to understand students' interes t to learn dai ly lesson. 

Teachers' effort to make the lesson student centered. 

Effort made to enable students to appreciate their culture and identify 

differences and respect it. 

Teacher's competency to make the lesson to unite all students. 

Competence to develop asse ts common from d iverse students and positi ve 

relation creation. 

Teachers' competency toward s the content of the lesson presentation to 

diversity. 

Presentation techniques 

Teachers' use of va riou s teaching methods li ke explanation, questions, 

demonstra tion etc. 

The skill of using small groups for cooperative learning. 

Teacher's appropriate guid ance, faci litation and task master role. 

Provision of appropriate time to questions ra ised inside classroom. 



Use of instructional materials 

Instructional materials use in relation to ethnic, gender, social class or 

exceptionality (diversity) of students fairly. 

Instructional materials use from historical point of view of diverse students. 

Teaching aids presentation from the perspective of diverse student's interes t. 

Presentation of teaching aids posi ti vely or negative ly towards diverse 

students. 

Teacher student relation 

Teachers' effort to develop diverse students respect and cooperation. 

Creation of conducive classroom environment to discuss diversity issues. 

Students competency to sugges t various opinions to discuss inside classroom 

independently (positively) 

Utilization of s tudents with different practices to others appropr iately inside 

classroom. 

Crea ting conducive environment that enab le student equality inside 

classroom. 

The appropriate interaction of each student with other students. 



W.I(1V'< ,PIl\VOLJ'< V)'{un} V'< V)(1lJ 

V)Ui,/.OLJ,} ,:JU·IN {.-1tJVn {.hI' 'lD,/:vLi "M.&n '.l:uvn 'V/"hl ~I},(I) v):.!>4U '6 

G+o,){.,~ G·nJ:I,I,!,l .• (. 
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W.I(1 V,J'·(' ./:o'H.'~ 
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. .l:a5?&n./, ,,6·v·n ,UiOLJ·HI J:a5 .(.'l .. n 'VJ' ~1}·lD ·/:'U '1;:J(1"h'('U '9 

W. V/(1 VI,I·/: ·(·"'H.'~ 

!L/:/ l}·H.'< 'VI,I 'if ·(I)V'< MO·/· :J"h'J" ,,6 'VUlJ,/"< ·(·(1,,6·/:U 'lD7(1lJ S'UVv'/'I)'< 

'/J'1,I.(.w'W ·.U · I.,IV) S· /:7(/1on V)(1lJJ ·/:Ulv[VJ ·lD?&n./, ·("V ·&nd{.l~ ·.l:·;{{'a't'< 'S 

W.I(1Vlv\:)L·/: !J.I(1VU· '.0./,/", ·nJ:lvV·U V).'jQ .. VU .. /· ,OVl. {.·nJ:v--? }tWH.'< '17 
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Appendix - F (English Translation) 

FGD Guide to Students 

l. To what degree do you recogmze that your classmates have cultural, 

religious, socio-economic etc differences? 

2. What is the similarity and difference of your cu ltural background compared 

to the school culture? 

3. What are the cultural heritages that you consider them yours? 

4. If you are given the chance to explain yourself, what do you say? 

5. Some consider student background difference affect thinking behavior and 

ed ucation attainment .what is your opinion? 

6. What is your opinion towards education attainment of diverse students 

equally if conditions are favorable at classroom? 

7. Do you believe all students in a classroom are treated equally? 

8. Do you get appropriate chance to work in groups inside classroom? How? 

9. Do you agree that opinions of every s tudent regardless of its source equally 

respected and entertained? 
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