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ABSTRAQGT

Studies of error analysis on subjects from
different language backgrounds have shown that
the appropriate use of prepositions marks one of

the major areas of difficulty of students learning

Inglish as a foreign language.

In this study, an attempt was made to
determine the relative effectiveness of the
structursl and the communicative anproaches in
teaching the dirfferent collocetional uses of the
nine most frequently used one-word prepositions
in English. A total of 120 grade nine students
randomly sampled from Yekatit 12 Comprehensive
Secondary School comprised the population of
the experiment. These were divided into four
groups. Groups I and II made up the Control and
Groups III and IV the Experimental Grouns.

A pretest was administered to all the four
groups to find out whether or not the subjects
had marked differences in their level of mastery
of the uses of the prepositions. A two-%vailed t
test At a significance level of 0,05, and 120
degrees of freedom wes performed on the level of
contrasting p2irs and aggregete groups. Pindings
showed no significant differences indiczting
that the sampled students had more or less

equ2l knowledge of the uses of prepositions.

Two sets of teaching meterials were

prepered along the lines of the principles of
the structural and the communicetive approaches
for the Control and the Ixperimental groups




51 R

respectively. The subjects of the experiment
were taught with the respective mrterisls for
ten consecutive weeks. At the end, a posttast
was ad@inistered. Using the gare gignificence
level and degrees of freedom; the pre-and
posttest t-values of each c¢f the Aaggresgates were
computed to see whether or no’ the subjects

have made a significant gain (or preogress) over
their pretest results. The i—values cf the
posttest results were also caloulated on both
paired and aggregate leve.s. Findings proved
that the members of the Experimental Grouj

have progressed considerably in thelr knovledge
of the uses of prepositions. This was aitiibuted
to the relative effectiveness cof She
communicstive approach.
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CHAPTIR 0YE
1. INTRODUCTION

In Ethiopia, English is teught rs one of the
compulsory subjects from grede three upto the
second yesr of university educstion. Amhrric is
the medium of instruction in the element-ry
schools. A trensfer to English, rs the medium
of instruction, is mede in grrde seven.

lnder the circumstences, one would hope thet
the lesrners' level of mestery of the English
langusge would incresfse as they prfss from one
steage of the educetional system to the next.
Unfortunetely, this hss not proved to be the oase.
It is believed thet the English instructions
that the students receive in both elelientery and
secondary schools do not prepare them for the
education that they 2re to pursue in institutiens
¢t higher leerning. In fact, the whole purpose
of the remedial English courses given to freshmen
gt the university is to rectify the shortconmings
of the teeching in the schools fnd to raise their
level of English proficiency. Jome studies have,
however, hinted thet even this purpose is far
from being achieved. The indication is that the
problem of English lfngufge terching in this
country cslls for (Kehoe, 1964; Rogers, 1969;
Jarvis, 1969) more ettention not only st the
level of the University but 2lso at the levels
of elementery =and secondery schools.

l.1. BStetement of the Problenm

Researchers in the field of foreign lenpusge
teeching ere of the conviction thet the most

importsnt words in & lernguege ere the herdest to

teach. Prepositions merk one c¢lass of such words.

Their polysementic noture, the diversity of their

collocation and the presence of certrin fundemental




differences in the wry members of different
l=nguage backgrounds perceive sprece fnd time
make the understanding =nd internaliz~tion of
the uses of prepositions a difficult job for
learners who study English as a foreign langufnge.
In the process of expressing relstionshins
in space between one thing and another and
reletionships in time between events (Close, 1963:
301), Inglish prepositions enter into colocations
with yerbs, nouns and adjectives. Out of a small
group of one-word prerositions thrt English has,
the most frequently used ones are only nine (at,
by, for, from, in, of, on, to, with). Those in
greetest use fsre, in order of frequency, of, in,
and to" (Btageberg, 1981:169). In A Detailed
Outline of Inglish Curriculum (Grades 9-12) by tpe

English Psnel of the Curriculum Jivision of the
Ministry of Fducetion, it is strted th-t these
nine prepositions sccount for 927 of the
oceurrences of prerositions in modern Enslish.
Erch one of them is used in #2 veriety of weys
with 2 veriety of meecnings. The seme curriculum
sgsigns the following numbers of different meanings
for each: 2t - 39, by - 39, for - 31, from -~ 153,
in - 40, of -63, on - 29, to - 33, -nd with - 40,
Kreidler (1966), DuSkove (1969), Tekshshi
1969), et.el., have noted thet one of the most
difficult problems a student of English as a

Faa

second or foreign language faces is the understanding

of the functions snd usages of Inglish prepositions.
That learners of English from different

language backgrounds face more or less equal

difficulty with English prepositions has been

experimentally proved by Khempang in 1974.

Hence, it can safely be assumed thrt the findings

of these studies apply equally well to Ethiopian

students.,



Over the yefrs, 2 number of studies heve
been carried out on freshmPn students =t Addis
Absbe University. OSome studies hrve rlso been
ma2de in the schools 2t different grede levels.

The purpose of these studies wes to find ways and
means of improving the tesching and lesarning of
English in the schools £nd ip the institutions of
higher leerning.

The studies hrve made note of the inefficiency
of both the tesching meterisls ond the methods of
teaching thet Are currently in use nt the different
levels of educrtion. They heove slso implied that
the problem of teaching ond leeprning English in
Ethiopia is not limited to eny onre level of
educetion alone but is & common problem Tound
at all levels.

If the methods of tezching and the teaching
materifsls thaet are currently in use s£re believed
to be inefficient, end if prepositions have proved
to be one of the hardest arers of linglish both
to teach #nd to leara, cerrying out a resesrch
study thet aims #»t the identifieation of =
method that is better suited to the tesching of
prepositions will contribute considercbly towsrds
the teaching of English in genersl rnd towrrds
minimizing the burden of the lesrner e~nd the
teecher in particular.

Therefore, this study investig-ted the relstive
effectiveness of the structurel =nd the communicative
approeches i teaching the collocrtionrl uses of
the nine most frequently occurring prenositions
to ninth grrde students at Yekrtit 12 Comnrehensive
secondery School. The two =pprorches concentrate
on the form Aand habit formetion aspect 2nd on the
functional and use 2spect of lengurge respectively.




Learners of English es & foreign lqnguage

need to heve an sdequate knowledge of its structure

words if their mastery of the lengusge is to

improve. This has to be so beczuse ns (Lado, 1964:

11e) noted, the speakers of a given lrnguage have
full knowledge of the struoture words of their
language as opposed to their knowledse of its
vocegbulary which is limited.

Prepositions form one importent category of
structure words. In the process of rending A
written meterieal or listening to & speech, one is
certein to find a number of prepositions used.

As a rule, "it is very unlikely to sce Any text"
(Ghedessy, 1974:307) without some of the common
prepositions. Their involvement in grommer
(Gleason, 1955; Ullmenn, 1962) is more direct #nd
their occurrence through texts of #l1l sorts more
uniform then other form clesses. Therefore,
students must be £#ble to internslize and meke
efifieient use of them.

Some reserrchers heve hinted thrt there is
a positive relmationship between the degree of
internalization of the uses of prepositions 2nd
the degree of mastery of the English langurge.
Hence our success in raising the level of English
proficiency of foreign lenguage lerrners depends,
in part, on how well we teach the different uses
of prepositions.

“he fect that prepositiens show up as one ef
the major error dimensions even: .4in the oral snd
written English of pvat greduate students (c.f.
the review of releted literature) makes the
relavance of studies gesared towerds the

imprevement of this situftion imperstive. Recognising

the contribution that teaching methodology can
have towsrds this end, # comparative study of the
two methods of teeching wes made,




Investigating the problem from the beginning
stages of senior secondery educrtion helps to
determine whether or not the "new" tesching
approach is =pplicable =t thet level of education.
It might 21lso guPrentee more time for cheonges
and improvements to be mrde 2nd for their effects
to be felt.

The results of this study can heve sone
importence to teachers, curriculum designers, #nd
textbook writers in the following wrys:

l. They show the teacher 2 better wry of
tackling the very difficult task ol
teaching English prepositions.

2. They indicete to him on which nspects of
the langufgze he should put more emphasis
in actuel teaching - learning situstions.

3. The type of materiel preparation thet
gave & better result could be ~pplicd to
the rest of the prepositions, the rest
of the structure words fund possibly to
the other aspects of the lrngurge.

4. If the English for Iew Ethiopis (EVE)
series were to be revised or changed or
surplementary meterials to them prepered,
lessons could be drewn from the study in
general end from the methiod of mrterial
prepsration used in prriticuler.

1.3. Delimit~tion of the study

This study is limited to the identificetion
of the relstive effectiveness of two methods of
te~ching. The subjects of the study were 2 sample
of grede nine students in the 1986-B7 scademic
year at Yekatit 12 Comprehensive Second=ry School.

Other grade levels were not included. It is

further limited to the teeching of the collocsational

uses of only nine one-word prepositions. Had more




of the prepositions #nd subjects from other grade
levels been included in the study, the results

would have been more conclusive. However, due to

time and cost constraints, the reseesrcher found

it necessery not to include the rest of the 5
prepositions in the study. Samples from other

grade levels were not included meainly for the above
regson and rfer the sdministrative difficulty

that such an undertaking would involve.

l.4. Definition of Terms

English for New Ethiepia (EI5) -~ This phrase
refers te & series of textbooks prepered by the ' w

Gurriculum Division of the Ministry» of Educrtion
English Panel. Thege textbooks are currcntly in
use in all schools throughout the country.

Communicrtive Knowledge -~ This phrese is

used here to refer to the knowledze thrt n

foreign lengurge leerner ought to heve of the

grammaticel rules of the lengurge ng well =8 of

the gppropriateness of utterences to contexts.
1.5. Hypotheses

In this study the following null end
alternete hypotheses were formulrted -nd tested.

Hull Hypothesis (Ho): There will not be a

significant difference between the structursal

and, the communicative approsches on A posttest

measure in enhfneing foreign langurge learners! |
communicative kaowledge of the collocrstional uses

of English nrenpositions.

Alternate Hypothesis (Hj): There will be a

signiticent difference between the structurel and
the communicative @&pproaches on a posttest measure

in enhancing foreign longurge lesrners' communicative
knowledge of the collocstional uses of Inglish

prepositions., i



1. 6. Symbols used

n:

ol

T
.
1

noun phrese (both 2 single noun
snd 2 noun phrase)
verb (inclusive of transitive

snd intrensitive)
rdjective

cless intervel
frequency
cumulrtive fregnency
cless merk (mid point)
semple meePn
veriarice error
steandard deviation of sample

SX1~Xps — standard error of paired group

and of aggregntes

- sample size

— t-tebulrted

t—crlculated



CHAPTIIL TWO
2. REVIEW OF RELATED LITERATURE

In the zcquisition and mastery of A fereign
language, the lesrner is coanrronted with a number
of difficulties. He has to, 2mong other things,
know the greammetical rules of the lrnguage; he
has to have active knowledge of & working -
vocabulery; and, 2s noted in Ghepter One, he hsas
te hoave full knowledge of its structure words.
Above 211, he must be fble to mrke use of the
lengusge fer communicetive purposes.

Finding out the underlying ccuses of the
difficulties thet a2 foreign lengurge lesrner feces
hes been ond still is the concern of linguists,
educotors and psychologists. This is one of the
besic refsons why 2 number of resesrchers have
put unreserved effort on error enflysis (B. A )
Such an investigetion hes been done in the belief
that the ceusés of difficulty of foreign languege
learning dc not emsn2te, as used to be believed
Sweet(1899), Lado (1957), from en interference
from the netive langu2ge 2lone.

Corder (1967) suggested thet enelysis of 2

learner's errors prevides the researcher with
nevidence of how lengusge is leerned or acquired,

what strétegies or procedures the learner is

emplaying in his discovery of the language" (p.167).

Following his suggestion, researchers 2nalyzed the
errors of lefrners of different languages and found

out thet they sre more or less similer to the errors

thet ‘a child mfkes in the process of acquiring his
netive lengurge. They were then convinced that
children lersrning £ foreign langurge "Use creative
stretegies which fre not dissimiler from those
used by first lengurge lerrners" (Littlewood,
1984:35).




That meny of the common errors of foreign
lenguage lersrners cPnnot only be Fscribed te
interference from the netive lengurge but Also
te "interference betwcen forms and functions of
the langusge being learnt" (DuBkova, 1969:12) is
supported hy the evidence thet both nsative end
foreign langu~ge learners mfke use of such processes
rs simplific~tion #nd overgenerclization. This
is whet has led reseerchers to assume that "the
frequency of errors is preportisncl to the degree
of lerrning difficulty" (Iran-Thi-Chau, 1975:120).

This work has partly been initicted by studies
of error annlysis thet have estfblished prepositidns
as one of the most difficult sreas of the English
langu=ge, =znd, in part, by methodological studies
thet heve demonstreted the communicative approach
to be & more effective method of tesching English
25 & foreign langucge then the structural
epproach. As = result, the works on error anflysis,
methodology #nd otherrelevent works have been
reviewed.

2+« Btudies of Error Anslysis

In en Pttempt to find the sources of errors in
fereign lrngurge lerrning, Duskovs (1969) exemined
Acturl errors made by 2 homogeneous sriple of
Gzech ~dult lerfrners of kEnglish., Her subjects
were fifty post graduste students, who, she
thought, had sufficient knowledge of Inglish te

be able to resd their scientific literature and

to converse on subjects related to their work.

She registered 1,007 deviant forms and tried to
clmrssify them. Of these "about 2 querter (251,i.
€. 24,9 per cent) defied 2ll attempts =t clessifi-

cation" (p.15). This was because she found them
"to be unique in cheracter, non-recurrent and

not reedily trrcesble to their sources" (p. 15).

Those th2t she could classify clersrly fell under

twe groups. They were whet she cflled 'recurrent-
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systemic errors' =2nd 'nonce mistrkes'. Bhe
counted "the largest number of nonce mistakes"
(p.15) emong prepositions 2nd observed relatively
few in morphology, mod=2l verbs #nd the tenses.

In her c¢losing remfrks, she says:

It is tempting to denote nonce

mistekes ~s 'mistfkes in

performence. This, however,

cennot be done, if mistakes

in performrnce fre defined es

those of which the spezsker is

immedifstely ewsre in the seme

wey 2s 2 netive spesker is

immedirtely conscious of a

slip of the tongue (p. 15).

A revealing study on 2 heterogeneous sanple
of adult lersrners of English as & foreign language
was carried out by Khampeng in 1974. 1In this
experiment2l study mfde for an M.A., thesis, Khampang
attempted to find enswers to 2 number of questions
emong which the following 2re worth citing: (1)
Whet 2re the prepositions thet ere particularly
difficwlt for Thai students to lesrn? (2) Do
Thai students and spegkers of otler lengusges
leerning English show significant difference in
their choice of English prepositions? In other
words, "is preposition usage truly 2 universal
problem are= or do Thel students hrfve specific
problems thft 2re not shered with other students?"
(p. 26).

The subjects of his study were forty Thai ,
forty—-eight Japenese, thirty-eight 8psnish and
forty-three other nstionals.  The fourth group
included students of Persien, Koresn, It~lien,
Chinese, Portugese end Arabic origin.

He edministered e diegnostic test on the uses
of eight English prepositions of time end place.
The test consisted of three parts: Pert & -~
multiple choice; Pert B - error correction; and

Part C-cloze test. Each section hed sn equPl number
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of items. I’e computed the correlation coefficient

of the results of the four groups on the three
subtegts 2nd the tetel test scores and found out

that "while 211 subtests correlated highly with
tota2l test scores, the lowest correlation wes
obteined from the multiple choice section end

the highest from the cloze section (r = .90) (p.217).

He 2grin ren 2 two-wey analysis of varisnce
(unweighted mesns) to determine passible
differences smong the four groups. The results
showed thet there wes ne evidence of significant
differences between the langusge groups beased on
total test scores. In the conclusisn he remarks
that

(1) There were no items identified as

specificelly difficult for Thai
alone. (2) Language groups did
net geem to 2ffect the students'
performence on the use of English
prepositions. (3) Sex, age, number
of yefrs, and number «I hours per
week spent in learning English
were not considered importent
fectors in control of English
prepositions (p.220).

Studies of error analysis cerried out by
different people 2t different times and on different
subjects hrve established thet the choice of
approprircte prepositions is one of the most pressing
problems of students lesrning English as & foreign
lengusge., Richsrds (1945:59) puts them only next
to verbs in difficulty.

Henning (1978) undertook #n experimental study
of error =analysis of twenty-two Irsnien women in
the second semester of their first (freshmen)
yerfr et Damevand College, Teheren, Iran. The
subjects perticipeted in the experiment for &
course credit. Through 2 semester of instruetinmu,
he wes able to elicit 2,402 errors. lLie classified

these errors into 27 symtactic form cless categories
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pnd 16 verb operstions within five error dimensions.
He induced the error dimensions irom the error

deta for each error w2s seen to be a violation of
one of five categories. Thege categories were:
"procedural, orthogrephic #nd phonologicel,
syntegmetic, prradigmetic end sementic, and verb-
operstional" (p. 389).

A chi squerre analysis wes performed separately
for each error dimension, using Yate's correction
for continuity #snd a different difficulty ranking
for esch dimension wes obteined. Under the
peradigmetic—semAntic dimension prepositions were
found to be the most difficult cetegory. This wes
a very importent finding as the dimension measured
"the degree of internalizetion of sementic subtleties
of the langusge™ (p. 389).

He then computed Pearson product—moment
correlstions between error retes for individusl
dimensions snd totsl error rete for 21l dimensions.
From this he was &ble to determine the predictive
validity of each error dimension and concluded:

The peradignatic-semantic dimension showed

the only significent correlstion with the

criterion (r = .93, p4£0.05, two~tailed,

3 d.f.), suggesting it as the most valid

predictor of lenguege acquisition among

the five dinensions. ©ince stenderd

prepositions proved to be by frr the

most difficult category in the - ~»-
peradigmatic —~ semantic dimension,
1t is suggested thet degree of mrstery
of the semsntic subtleties eround

the proprer use of prepositions may

be emong the most sensitive indicrtors

of degree of mcquisgition of English
as 2 second lenguage (p.396).

Another stnudy by Politzer snd Remirez(1973)
anflyzed the errors of the spoken English of
Mexican Americen pupils. About half the subjects

of the study were from # bilingusl school end the
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other half from a monolingu2l school. oth groups
had an equal number of yezgrs of exposure to English
before the study.

The researchers showed the pupils 2n eight-
minute £ilm with the sound turned off. The children
viewed the film in groups of four at a time Immediately
after the pupils viewed the film, esch one of them
was privately fsked to tell the story 2nd to Aanswer
questions 2bout the film. E=2ch response was
recorded on tape #nd trenscribed i..to normal English
crthogrephy. By so doing, it wes nossible to
register 1,055 errors of which 525 were mrde by
children from the bilingusl school e&nd the rest
by children from the monolingusl school. After
classificetion #nd 2nelysis, it wos foouwad out that
"the two most frequent categories of errors"(p.50)
mede by both the groups were the incorrect usage
of simple prst tense 2nd the incorrect uscge or
omission of prepositions.

Scott end Tucker (1974) end Bahatia (1974)
have reported similer results.

The review thus frr has attempted to show
that repeated iavestigations have nroved that
prepositions are one of the most difficult error
dimensions of students learning English as a
foreign langurge. One possible implication of
this is that the methods of te2sching to which the
students have been exposed hsve not been able to
arm them with the approprizste knowledge in as far
as the different collocstion2l uses of
prepositions Ffre concerned.

2.2. Methodologicel end Other Studies

Willisms (1979) presented certein plrusible

arguments on the extent to whichk it is possible
end desirable to teach communicrtive competence.
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Oller rnd Obrecht (1968) dcsigned an experiment
which "hypothesized thet the przctical value of
pattern drills cPn be significantly enhanced hy
purposefully relating them to communicrtive
activity" (p. 167). They reported that all thetr
date tended to confirm the hypothesis and in
their conclusion they noted thet “from the very
first steges of FL study meaningiul cormunicative
activity sbhuld be a, if not the, central focal
point of pettern drill" (p.174).

In the context of Ethiopia, Jervis (196%)
enumersted some of the steps taken since 1967 to
improve the state of English tersching. Among them
were: the sdeption of the first 'genuinely!
Ethiopirsn teesching mrterirls to serve in the
elementrry #nd junior high schools, the introduction
of » new objective test for the school leeving
exeminstion, the development of new meterirls for
university students, 2nd the meking of these
university mrterirls 2vailesble for use in the
finel yesrrs of secondery schools. With these
improvements, Jarvis pointed out thet it was
hoped thet the remediel courses in the university
could be phesed out in two or three yeers' tine.

In feet, f2r from being phesed out, these
courses are, if anything, being intensified.

The University i1s yet trying to improve the existing
state of English teaching. The te=sching materials,

have repeztedly been chanred; conpar~tive methodelogical
studies heve been cerried out; attempts to indentify

the areers of communicstive needs of university

students hfve £lso been made.

Tsegaye Woldeyesus (1982) studied the level
of rerding comprehension of Addis Abrsba University
. freshmen. He used the cloze test Ps a measure and
found out thet the level of reading compnrehension
of these students wrs 2lermingly low with 2 mean
score of 33.5 r7nd o strnderd devirtion of 7.7.
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The comperative studies on methodology « .
( Hailom Benteyirgs, 1982; Heile licheel Aberra,

1984: snd Gebremedihn Simon, 1984) hrve demonstrated

thet (1) the level of Bnglish proficiency of

freshmen students wes very low and (2) the structural
approech wrs less effective then either the
communicstive or the lengurge acquisition appreaches
in reising the 1level of proficlency of lefrners

of English.

Heilom Benteyirge investigeted the relative
effectiveness of the structursl and the communicative
approsches in teaching conditional sentences to
non-natives. His subjects were freshnen social
sciences students at Addis Ababe University. After
teaching the control groups with materials
prepared on the principles of the structural
approach and the experimental grouprs with materials
prepared along the lines of the communiceative
approach for eight weeks he found & significant
differencein. favour of the communicetive approach
from the st: tistical computations of the test
results.

A similer study by Haile Michael Aberra
examined the reletive effectiveunss of whet he
termed the 'traditionsl' and the communicetive
epproacnes in teaching reesding comprehension to
freshmen. His control groups were teusht in the
'"tradition2l' epprosch Pnd the experimentel groups
in the communicrtive =pproach. <IYrom the statistical
data snelyzed, he found out thet the experimental
groups performed better then the control groups
2t a significance level of 0.05.

Thet the structursl approsch wes a less
effective method of teaching was again demonstrated
by Gebremedibhn vimon in a study which he carried
out in 1984, He took a2 sample of freshmen and

taught the control groups in the conscious-~rule
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leerning epproach, represented in the study by the
structural approach, and the study groups in the
lamgurge acquisition approach.. The scores
obtained by the study groups in the posttest were
found to be statistically better than the seores
obtained by the contrel groups.:

One of the recommendations of these studies
was that the teaching mP2terials be redesigned
along the lines of the principles of the teaching
approaches thet showed better results in their
respective studies..

A study thet had a fair degrce of representation
of the type of English teaching-lesrning situation
thet existed in Addis Ababe was made by Abdulkadir
Ali in 1983.. He anslysed student-tescher interactions
in four schools.. His purpose was to find out
'%he kind end frequency of verbal end non-verbal
behaviours that transpire wher teachers and
students in four selected twelfth grade English
classes in Addis Ababs interact" (p.30). Using
Meskewitz's and Flanders' formulae, he analysed
a total number of 2,012 verbal and non-verbal
behaviours. His findings showed thet only one
teacher made 56.5% of all the talk whereas the
other three mede more then two—thrid of all the
talk. This was interpreted as being indicative
of the extent to which the English clesses in the
selected schools were teacher-centered.

Mekonnen Hundei (1984) assessed the relevance
of the English vocabulary selected for the senior
high schools.. He counted 1,190 voecsbulary items
listed under the vocebulery lessons seetion in
the four textbooks for grades 9-12. He compared
and contrested these number of words with the
frequency list of Thorndike and Lorge. Some of
his findings were: (1) on the average the distribution
of the items was less than two words per lesson
which proved to be much below the ever-ge nunber

of words to be lerrned per lesson in the senior
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high schools; (2) students were mrde to study
difficult words when they had not ta2ken enough
of the basic And most common English voecebulary;
(3) more then 45% of the selected words were nouns;
(4) whereas 80% of the vocebulery items could be
grouped under common tecrms, the remaining
peroentage-was shared by words theat experessed
political end scientific concepts; (5) there was
a greater number of words in the books for the
lower grades than were put in the upper grades;
and (6) no functional words were included in the
target wocabulary although some were found
distributed in the reading passages.

The studies that were carried out on freshman
students partly reflect back to the kind of English
tesching-lersrning situation thet the students
have pessed through. The studies that were made
in the schonls throw some light on the nature
of the teaching materizls that sre currently in

use and on the type of teaching nethodology that
predomin~tes.



CHAPTER THREE

3. THE EXPERIMENT

3.1, Material Preparation

The materisls for teaching the uses of the
nine prepositions to the Control Group were
prepcred elong the lines of the principles of the
structursl ~2pprosch #nd those for the teaching
of the Experimentel Group 2long the lines of the
communicetive epproach. The structur=al approach,
#s wes noted in Chapter One of this paper,
concentrates on the formetion of duraeble imperessions
of patterns in the students (i.e., on language
usags,). Unlike the structural approech, the
communicative approach puts more emphasis on
enebling students to have sufficient knowledge of
the appropriateness of utterances to contexts (i.
e., on languefge use).

3.1.1. The Structural Approach

The structural approsch is based on the view
that lengusge is a set of learned behaviour habits.
It is profoundly influenced by the beheviourist
psychology of Iven Pavlov, John Wrtson and
Burrhus Skinner. The major figures in the develeopment
of the structursl approzch were Leonsrd Bloomfield,
Cherles Fries, Robert Lado end Frencis Mackey.

It was the belief of these proponents of the
structursl spprosch (McArthur, 1983) thet " as
langusge is hehit-based, the provision of m=aterial
for fgood hebit-~formAtion would lerd to good
performance not only in class but in the world at
large" (p. 100).

In fulfilling this aim, the nethod requires
that (1) teaching msterials be sequenced in order
of increesing difficulty, (2) an inductive
explanation of the syntactic structures be given,
(3) classes use drills of the pattern-practice
variety, i.e., substitution, transformation,
expension, ete., and (4) the prectices be performed
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in single utterances usu2lly giving answers to
questions or responses to word or picture cues.

This epproasch emphasizes more on the listening
and speaking skills than on the skills of reading
and writing (Mackey, 1964; Hauptmen, 1971; Billows,
1980).

Bloomfield (1942) and Fries (1945) in Ledo
(1964) emphesized thet leerning 2 lengusge is a
matter of practice snd that leerners will have
to prfctise the forms over and over a&gfin until
they cen rattle them off without effort. Bloomfield
“(1942) in prrticuler, made it 2 point that
lengurge lersrning is over lefrning; ~nything less
is of no use" (p. 12).

The emphfsis in langusge teeching acorrding
to the structursl approach is on the acquisition
of the prtterns rether than on their espplicebility
to communicative situations as steted by bllis
(1968):

If a lengusge is to be used erfsily

and efifectively, the patteruns rust

be grooved in until they beconme

babiturl responses ... Any activity

carried out repeatedly .. will be

less likely to need working out step

by step esch time it is performed.

Instead, it can be based on a

feamili~r pattern of stimulus and

response with minor adjustments

to fit the immediate situation.

Hetive like command of & lenguege

is the ebility to make just such

responses to given stimuli, suthomatically

and correctly: i.e. not %o have to

"work out" every construction like
a piece of algebra (p. 75).

These mein principles of the structural
approcch were rfdhered to in the prepesrstion of the
meterisl for the Bontroel Greup. A nwiber of
exercises were provided to help the students
form unconscious hebits of the prtterns ond uses
of prepositions. The exercises were meinly
modeled on the types of exercises that Ledo (1964)
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has enumercsted. <They are: (1) simple substitiution,
(2) simple substitution in vrrieble position, (3)
substitutions thet force 2 chenge, (4) substitutions
that must be changed, (5) multiple substitutions,
(6) trensformetion, (7) question - and - znswer
exercise, (8) completion exercise, ~nd (9)
synthesis (pp. 96 -101).

The following textbooks were referred to in
the preparstion of the meteriel for the Control
Group: P.C. Wren and H4 Mertin's High School

English Gremmer snd Composition, 1982; L.A. Hill's

Prepositions and Adverbial Particles: An Interim
1 @lassificPtion - Semantic, Siructural snd Greded,

1968; A.S. Hornby's The Oxford Advemced Le2rner's

Dictionery of Current English, 1985; and IT.K.

Jain and V.P. Shamra's Kuraz Book of ligdern

English Grammar with Practical Lixercises, 1985.

3.1.2. The Communicztive #£ppreach

Since the time of the propagetion of the
"direct method" by Berlitz and de sauze' in the
1920s (Diller, 1978), educators hove known that
the major #2im of teesching foreign lengucrges was
to encble lerrners to communicete successfully
both in 2nd outside of the classroom. However,
it is relstively recently thst people begen to
study 'communicetive competence' 2nd to analyze
its component perts. Inspired, in rrrt, by the
sociolinguist Hymes' (1971) view thet " we nust
study 'communicrftive competence' et lerst As
zestfully #s we heve been studying linguistic
competence in the ebstract" (MoArthur: 102), .
rese"rchers such #s H.G., Widdowson developed
whet is now commonly known as the communicetive
approfch to foreign lenguage tezeohing.,



Bl

The significent elements of the communicative

approcech #s stFted by tichrthur(1983) rre:

(1) on eunthusiszam for lfFrngusme in use
rether then lPngusge &8s structure;

2) A consequent preference ror 'semantics’
Emeﬁning in resl-life contexts) over
'eremmer' (rules and prradigms in
isolation from authentic language use)
in the formulstion of tasks for
learners to perform; (3) an interest
in anelyzing a2nd planning for the
genuine needs of the learner (an
activity technicelly described as
'needs enalysis' and teken to be
an essenticl first step in preparing
'communicrtive curricula or SYLkAbuses)
(p.102).

In 2s frfr 2s one and two in the above
qumstation are concerned, the conviction emanates
from the feet thet whereas an incorrect senternce

"in formal respects can convey the desired meaning,

.+sy 8 formelly correct sentence wused in the
wrong siturtion crfn lemsd-to regl-life problems"
(P2lmer, 1970:56). The third one is done in the
belief thet lersrners will heve nore refdiness
and motivrtion to lesrn a langurge when they are
swere of the irmediste relevance of le~rning the
lengurge in their deoily lives. £nd this is best
done by relrting the langusge to the needs of
the leerners.

In the preperation of the teaching material

for the Bxperimental Group, therefore, the English

curricula of the elementery and junior secondary
schools were exemined. On the basis of what was
observed in the curricula, it was assumed thet
the structures of the English lengurge and the
vocebulary items employed in the preparation of
the material will not be so much of 2 problen to
the sampled students who have had six vesrs of

instruction of X¥nglish as a compulsory subject and



are now on thelir seventh year.

In the materizl, the =bove three'important
sspects of the communic2tive 2prroach were given
due consideretion. The identific~tion of the
lenguege functions that would be approprizste to
the purposes of this study wes based on J.Van
Ek's (1969) six main categeries of verbal
communicetion =#nd on his list of lrungurge
functiocons.

Emphesis wes placed on the use aspect of the
prepositions under study. This wes done by
engrging the students in diflogues representing
sctufl communicetive situestions. In nmost cases
the dirlogues were mrde to revolve rronnd the
cormmunicetive activities that one would expect to
find in # school environment in order to reconcile
the dislogues with the communicetive needs of the
students.

Pollowing the suggestions of Widdowson (1978: 16)
materiels from the other subjects have been
incorporested into this materizl wherever possible.

The exercises that were given to the bxperimental
Group were patterned in such a way that they would
help the students to be aware oif the fret that
prepositions heve varied meaniags f#nd to help them
develop some of the technicues of extracting
meenings from the different dialogue contexts.

They included exercises that were relsted to
problem solving, devising of dialogues from given
contexts 2nd rewriting of senteiices with given
words or phreses without altering the meanings of
the eriginsl sentences (see appendix ). The last
type of exercises wes included following the

suggestion given by Fowler (1978).
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In some ceses, the exercises in the meterial
for the LExperimentsl Group were nr~de to involve
small—-grour rfetivities with the conviction that
"]enguege practice with the risk of errors in
formal terms is not detrimeat”l to progress in
langurge acquisition" (Brumfit, 1984%75).

While prepering the m=2terial, the Tollowing
books were referred to in addition to the books
refferred to for the control Group. W.S5. Fowler's
Proficiency English 3: Use of inglish, 1978, Sara

Withers and E.W. Brockman's The Key to English

Prepositions One and Two, 1966; C.h., mckersley's

Essentisl Euglish for iforeign Students: Book Four,
1963; L.A. Hill's A Guide to Correct Engliish, 1968;
L.A, Hill's Exercises in Lorrect English, 1969;

end Grent Tavlor's English Lonversation Practice,
1983.

3+.2. Terching kethodology

The two teachers who perticiprted in this
study cre gredustes in English from the Addis Abaha
University. They both heve over seven yerrs of
experience in teaching English in secondary schools
et different plecces in the country. It wes,
therefore, sssumed that they were glrerdy well
acqurinted with the structursl epprorch. However,
in order to be nmore certein thet individuesl
differences do mnot influence the subjects, and
because esch tercher was to tesch oune control and
one experimeantel groups, they were given a detailed
orientetion on the principles of the two
gpproaches. Two textbooks, that of Willian
Littlewood (1981) and H.G. widdowson (1978) were
given to them to read two weeks before the

experiment began. The two teachers were told te

strictly follow the principles of the two approaches.

——




24

The students who prrticipeted in the exneriment
were also briefed on the aim of this study.

3.2.1. The Control Group

The teacher starts the lesson in just the
same way as he would start it in & normal classroom
situation. The matefial tells him whetever is te-
be done by him and the studentse..

There are basic seantences into which ery
one of the prepositions under study is fit. Word
or phrase items are provided to be substituted
in the pattern of each basic sentence And repested
over and over again, The teachers were told to
make sure that the lesrners prectised each of
the exercises thoroughly. Deciding when the
learners have formed the desired hebits of the
uses of the prepositions end when to pass on to
the next lesson wes left to the Jjudgement of each
teacher..

fach of the teachers was told to rigorously
control errors as it wes feered theat repested
errors would develop into undesirable habits..
Bach one of them wes &lso told to strongly
discourage the use of the native lengurge (Amharic)..

On the brsis of these principles,.the students
in the Control Group (Groups I and IT) were taught
five periods 2 week each periol lasting forty
minutes for ten consecutive weeks.

3.2.2. The dxperimental Group

For the Experimental Group, the teacher
briefly explains to the students the importance
of structure words in English and especisliy the
importance of prepositions. He tries to draw

their attention to the problemns thst the
appropriste use of prepositions crestes. It wes
hoped, this would help in positively influencing

their reediness to leern.
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Since the students were believed to be
unfamilisr with this tesching approrch =nd
perticulerly with whet its requirements in the
clessroom gre, each tescher wes advised to meke
the students aware of the teaching approach and
of its requirements.

To f2llow time for the students in the
Experimental Group to be familiasr with the type
of meteriel that they were going to use, and. to
help them overcome their 'stege ferr', the mrterial
covering e day's work was given to them hefore
each lesson. It wes believed this wonld curb the
negative attitudinasl impact that could develop
in the students in the making of such 2 swift
trensition from an experience with a mainly
teacher-centered approach, i.e., structural, to
an experience with a mainly student—centered
epproach, i.e,, communicetive. Yhis was continued
for the first few periods. Later, emch teacher
informed his group thet the next dey's work was
to be done without the help of the neteriasl and
gave them the materiel of the following day's work
a day earlier so th#t they could come to cless )
prepered.

After the first two weeks, it wes felt thet
2 strge hed been reeched whereby the meteriel
could be withdrawn snd be replrced by the tescher's
brief introductory remarks ebout the next day's
work. Each tercher besed his rerirrks on the
materiel, Lor a later reference, the meterial
thet wes alresdy covered wes given to the students

at the end of erch lesson. Students preoetised the

use of prepositions in this manner for ten weeks.
In order to ensure the full particinrtion of

the students throuzghont the experine;trl period,

a 'pertiaipstion — cherk—-List' was prepzred end

given to esoh teecher.



Teschers were told not to concentrste on
error correction, fnd to meske use or the nAative
langusge whenever the need for its Applic”tion
was felt.

itesesrchers hold thet rair-aznd group-work
reduce anxiety, increase awareness of possible
solutions to problems, 2and increfse cormitment
to learning (Brumfit: 75). Hence terchers were
told to encoursge pair-work and group—work. The
exercises on devising of dia2logues, the problem—
solving exercises, and the 'wh#t would you s&ay in
such a siturtion' type of exercises were nostly
done 2s peir-or group-works. After the devising
of dirlogues, discussion wes opened on which group's
dielogue wes the best. When the students were
engcged in smrll-group 2ctivities, esch teacher
wes 2dvised to go 2round to efch smrll-group end
give guidence or feedbseck for those who wented it.
He we2s told not to sit idle or iadulge in other
activities so thet the students wonld not feel
neglected.

Following these principles, esch tercher met
the students in the Experimentel Group (Groups III
and IV) five periods a week for ten consecutive
weeks. “‘he leugth of esch periocd was forty

minutes.

3.2.3. Sanpling end Grouping

In Addis Alaba and most towns and cities in
the country, secondary schools operate under
what is c2lled the 'shift system'. students who
pass the grede eight National Examin~tion each
year are assigned to the different secondery schools
by the Addis Absba Schools' 0ffice. In the
1986-87 acedemic ye-r, 1, 114 students were
assigned to Yekatit 12 Comprehensive Secondary
School. The school plerced them into the morning

——— e e

D
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and the gfternoon shifts randomly for it didn't

hye any other criterion except lacl of accomodation.
In any cose, the need to make the s=mpling
correspond to the shift system wes felt because

the experiment had to be carried out outside of

the respective shifts of the students. Therefore,
a proportionsl number of students were randonly
sempled from emch shift by teking every nth student
from the alphrbeticelly ordered list of the school.

In the riorning shift, there were 568 students.
0f these 58 students were t2ken 2s subjects of the
experiment. In the ffternoon shift, there were
576 students of whom 62 were teken as sanples.

A little over ten percent of the totsl number,
i.e., 120 studeats in &ll, comprised the population
of the experinent.

The students sanpled from the morning shift
were rendonly divided into two groups, and were
identified as groups I and II. Tliose taken from
the afternoon shift were divided into two and
named groups III end IV. Which two groups would
form the control group 2nd which other two the
experimentsl was decided by drewing lots. On this
basis Groups I 2and II formed the control and
ITTI and IV formed the experimentsl groups.

In one of the two shifts, & terscher does
his reguler work. Hence, the time of when he
should meet either of his grouprs in his reguler
shift wes errenged eccording to his free period.

Lfter ottending the orientstion given to the
students, nine of them friled to show up for the
pretest. The experiment wes begun with = total
of 111 students, 55 in the Control rnd 56 in the
Bxperimentel grours.

— e
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Prior to the commencernent of the experirnent,
e pretest wss sdministered to deternine whetlier
or not the subjects exhibited marked differences
in their level of msstery of the uses of the nine
English prenositions. The test consisted of Tour
perts. Prrt one hed independent sentences with
prepositions omitted. o distrectors were given
to avoid the possibility of guessing. arts two
2nd three were prepared in the form of 2 cloze test.
A number of researchers 0ller =nd Conrad (1971),
Oller et.al. (1972), Deranell (in Oller et.al,) ,
have esteblished the validity ard relirsbility of
cloze test 28 2~ meesure of vrFrious =spects of the
language proficiency of foreign lrugnrge lesrners.
Oller et.2l, in particulsr, have reportad that
Oller end Inal (1971) used a cloze test deleting
only prepositions #ond found & correletion of .75
with UCLA ESLPE Form 2B Revised"(p.2.). FHence,
part two of the pretest contesined = short resding
pessege =nd pert three comprised = frirly long
conversmtion both with only prepositions deleded.
Prrt four tested the subjeets' kuowledge of the
veried contexturl meenings of prepositions.

See 2ppendix £),

It is worth noting here thet the pretest had
only @& totel of 50 items. It wefs beliesved that
8 the subjects were unfrmilier with this type of
test, 2nd because they heve not previounsly sat
for a test heving & grester nunber of iters than
this, increfsing the number of items might inhibit
the students from attempting &ll the questions
and, even worse, from attendiag the experimental
classes.
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At the =ad of the experiment, a posttest was
given to the studeats. Its purpose wng to help
deterniae which of the two approaches has hed a
significant bearing on the students' kaowledge of
the collocetional uses of prepositions. The
posttest was set in rnuch the seane way as the
pretest excent ior the inclusion of two new parts
and the increfse in the number of items., The
independent sentences with blank spsces for the
deleted prepositions were followed by four
distrectors each this time.

The subjects' abilities of properly handling
snd comprehending conversetions or dirlogues was
tested by requiring them to supply (=) correct
responses to given questions end (b) the nmost
likely questions to which given utterances could
be possible =nswers.,

A communicrtive function (ILittlewood, 1981)
cen be expressed by o number of linsuistic forms,

The students' ewrreness of this fr¢ct vwes tested

by 2zsking them tn rowrikte given scuntencen wilh

the help of supplied words or phrrses without altering
the megnings of the original seuntenees, This part

of the test wes set in 2 wey thet use of the given
words or phrases would force the subjects to nake

use of 2ny or &ll of the prepositions uander study.

To allow enough room for the coverage or the
varied uses of the prepositions in dirfrerent
contexts, the aumber of items in the posttest was
raised to one hundres. The cloze section contained
more or less an enusl number of items as the
pretest. But it was restricted to very short
conversetions 2nd pPragrephs (3-6 lines) with
prepositions deleted a2s in the pretest.

The questions thrt were relrnted to the reaning
sspect tested the subjecdss' knowledge of not
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only the literal meonings or the prepositions
but 2lso of the meanings they give in difrerent
collocstions. Instances of pronouns were exploited
to help test the students', ability of relsting
prior reference to later reference of the s=ane
(sece appendix D).

llention hfs been mede in 3.2.4. rbove thet
the pretest consisted of only 50 items. IFor this
resrson both tests were scored out of 50 ~nd the
strtisticel computstions reflected thrt.

The nersn scores of esach of the control groups
(I =2nd II), esch of the experimental groups (III
end IV) #nd of the 2ggregete control snd aggregate
experimental groups in . .both the pre—-And posttests
were ca2lculsted by applying the formle Fean(x)

ﬁ-fgh M.) where f is frequency, C.H. is class

mark (m_rq point) and I is semple size.

The verisnce errors of the aggregrtes and of
each member of the paired grours W“S conputed by
using the formula variance (82) T ngﬁigl where

x stends for class mark.

Standard deviation is the square root of
varience error. Hence the standerd deviations of
the aggregetes and of esach member of the paired
groups wes Touwid out by the formuls stendard
devietion (5.D.)

The stsndard error of esch prired group And
of esch of the Aggregrtes which w~s essentirl fer
the t computstions wes found by using the following

formila:

i 4 o & 1*1)01 +( 1o~ 1)8 !} 1)

Stenderd error (SX1-X2) = R

\ 1 2 - 2 Np N2
The significence findings were arrived at by

applyiang the formuls t cel. = il ~ Xn
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4, RESULTS AWD DI3CUSSION

/) I . Results

The scores thet each of the two control
groups (Grouns T and II) got in the pretest rre
shown in Tz2ble I on pere 33. Grouns I snd IT
obtained aversge scores of 25.27 =nd 25.45
respectively., In Group I twenty - six students,
and Group II twenty-nine students perticiprted.

The scores obtained by the sxperimerntal
Group (Groups IIT end IV) in the pretest are
tazbulsted on pesge 34. The averecge scores of
Groups IIL and IV were computed to be 24.68 and
25.75. The two groups had twenty—eight students
each.

Table V on nage 37, shows the comparative
score distributions of the Aggregete coatrol
(I 2nd II combined) and Aggregate Bxperimental
(IITI and IV combiused) Groups obtained in the
pretest. 'The mean score of the Asgregnate Control

Group was 25.36 with 2 variance error of 63.94 and

a standard deviation of 7.99.

7 The &ggregate Exrverimental Group's sverage
was computed to be 25.21 with 2 wvarisnce error
and standerd devistion of 76.75 2nd 8.76
respectively.

The posttest score distributions of esch of
the control groups (I and II) s2re shown in Tehle
ITT on page 35. The mean of Group I which
consisted of twenty-six students wes 25.31.
Group II comprising twenty—eight students had an
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averrge scorc of 22.064.

Teble IV on peges3g shows the posttest
score distributions of the Zxperimentel Groun
(III and IV). The mesn of Croup ITTI with
twenty-six students wes computed to he 29.58
gnd thet of Group IV with twentv-seven students
wes 30.87. .

Teble VI on pfge 3¢ shows the compsrrtive
score distributions of the Aggregrte Control
Group (I =nd IT combined) =ad Agrregsate
Experiment2l Group (III and IV combined) in
the posttest. The mean score of the Lgregate
Control Grour was 23.76 with 2 vrrisnce error o
©9.37 and & standerd devistion of 8.33. the
aggregate Exnerimental Group scored Aan sverage
of 30.24. Its veriance error and stendsrd
devigation were computed to be 72.31 f£nd 8.50
respectively.

4.2. Hypothesis Test

In order to determine whether or not the
subjects of the study hed 2 significsnt
difference in their knowledse of the functions

and usfges of the nine prepositions, e~ch group

wes peired with £ contrasting group. Stetisticerl

computations were cerried out on their nre-snd
posttest results. Groups I ~nd III, II rnd III,

I end TV, end II 2nd IV were peired. In esch of
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test score Distribution of the control groups

N
.
= o [ oY Q )
. “ . » . * T R./
D —f W) IR O o . 0
A M o el @ ~ ~ =t
hal P < VI o ) W+
- S 5 8
£ [Tg gl g N Ta W T TaY
. - . L ] . L] .
of @ F @ o W O oF
~ < A o o ™ ™
] H .
I Hl ey
| O I 1 TR T N o oS Vo B, N S &
“ _ o — o al ad
—l.-...cl — o —— i —
[
P“ S 1 I o TR o ¥ A . YN« 6 BN d o BN . WY -
.L.u
llllllllllllllllllllll m
= i
ol 9O O S @ 8 WY i
] _.“ [ B s (O = & e e M i
e et ] | | | ! ! I m
L ' )
O ™M >~ H By ™ i
— o N ™ i
| P
2
oy 0 M~ © W W W W
Bl M O O &6 o > W =
| — ol
[ 54
| |
| o -
| .
| =
I I3 I 4 T« o NN o N o S o0 WY o o MY o W o !
Bl o4 o & & oty o &
-
|
| ———
4
. o o @ a e LA T S S Vo
o I T e S < VI oV B oV
=
Ry - =
Y 1 A o N e TR Y BV (R o N A VI |
=
®) O @y @ e o
: o T o VT . R I
£~ HON & B T
| wi © 7 o C
Tl D)l 4 O H W H W H WO
| — 4 o o N S I

634

658

26



TABLE IV Posttest Score Distribution of the Exprimental Grouns
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The conmprrative Pretest Score Distributions of Aggregete

Control fnd Aggregrte Bxperimentsl Groups
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The Compe2rative Score Distributions of the Aggregeie

Control =nd the Aggregnte ILxperimental on Posttest
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the n=irs the former belongs to the control Group
rrd the l-tter to the Experimental Grourp.

Stetistical computetions were =1lso cerried out
on tre pre-and posttest results of the Aggregnte
Control =nd Aggregate bBxperimentel Groups. In both
crses the t stetistics wes used. The t—~ tPbulrted
wos determined by using 2 0.05/2 level of significance
since the aslternste hypothesis in this study is non-
directionrl. At 2 degree of freedom J1 + N2 -~ 2 = 111
and A level of significence 0.025, the vrlue of t
wes read to be 1.9799.

4.2.1. Paired Groups

4.2.1.1. Pretest

s S s g s

/

Table VII on page 42 summfrizes the t test
results of the four paired groups in the pretest.
P2ir 1 had 2 standsrd error of 2.6524 =nd a t-vslue
of 0.2224. Pair 2 had e stenderd error of 2.2676
and » t-value of 0.3395. The standrfrd error of
peir 3 wes 2.2749 and its t-value wes crleculsted to
be 0.2109. Pe=ir 4 hed 2 stenderd error of 2.2271
and the velue of t wes computed to be 0.1347. All the
four vrlues of t, cflculsted for the four peired
grouns r~re less then the v~lue of t-t~bul=sted which

was 2.0003., This shows thrt they were not stetisticelly

signific nt.
4.2.1.2. Posttest

The posttest t-~values of the four peired groups
heve been summArized in Teble VIII on prge 43. The
value of t for peir 1 was 1.742% 2nd the stenderd
error was 2.4498. The standard error of p2ir 2 weas
1.9090 and its t-v=2lue wes comnruted to be 3.6354,
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Pair 3 hed 2 standsrd error of 2.6176 and = t-vnlue
2.1302. The volue of t for prir 4 wrs computed to

3.8756 rnd its stenderd error wes 2.1235. The

tahulated t-volue of prir 1 is 2.0086 2nd thet of the

other n=irs is 2.0003. The only insignific~nt vealue

is thot of pnir 1. The other three sre nll significrnt.

he2.2. hggregnte Groups

e et e

The mern scores of the Aggregrte Control snd the
Aggregnte Experimentsl Groups in the pretest were
25.36 ~nd 25.21 respectively. The stondrrd devirtion
of the former w2s 7.99 ~nd that of the lotter wns
8.76. When the volue of t wrs e¢rlecul~ted, it wrs
found to be 0.0941. This is less then the vrlue of
t=trbulnted. The findings proved th-t the Groups
hrd no signific nt difference nrior to the commencement

of the experiment.

In the posttest, the mern scores of the
Ageresste control fnd the Aggreg-te Experimentrl
Groups were 23.76 ~nd 30.24 respectively. The
strndrrd devi~tion of the Aggregote Control wrs
8.33 ~nd the strndrrd devirtion of the Aggregrte
Bxperimentrl wes 8.50. The computed t-velue of
the groups w~s 3.9823. Trble IX on prge 44
swmrrizes both the findiugs.

The rmll hypothesis(Eo) in this study strted
th2t there would not be & signific~nt difference
between the structural rund the communicrtive
appronches on 2 posttest messure in enhfncing foreign
langunge lenrners' communicative knowledge of the
collocational uses of prerositions. The alternrte
hvpothesis(H1l) wrs the reverse of the null. Siuce
the vrlues of t of both the neired =nd the ~ggregate
cronps were ~refter then the value of t-tobulrted, the
null hyr-othesis was rejected ~nd the ~ltern~te hynothesis

sunported,
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The average posttest gain of e-ch aggregate
group on its pretest results is summarized in Tablke
X on page 45, The mesn of the Aggregete Control
Group in the pretest wes 25.36 and in the posttest,
it wes 23.76. The computed t-~value was 1.0231.

This shows that it wes statistically insignificant.
The Aggregate Experiment2l Group had a mean of 25.21.
in the pretest. Its meen in the posttest was 30.24.
The value or t—computed for this group wes 3.0390
which was statistically significant.

., B
4,3, Discussion

The study has revealed thet both the Control
and the Experimental Groups he2d no statistically
significant difference in the pretest. This was
determined on the level of contressting peirs end
on the level of aggregztes thus proving that the
subjects of the experiment had more or less equal
knowledge of the functions 2nd usrges of the nine
prepdsitions. The posttest results of the
Experimental Group, on the other hend, were found
to be stetisticslly significent on both counts.
This shows that there is = significsnt Adifference
between the effectiveness of the structural and
the ccmmunicative approaches in tesching the
collocational uses of prepositions.'lf so, what
is 1t in the communicative approsch thet made it
to be so different from #nd more effective than
the structural approach in teaching the uses of
prepositions?

The Control Group, thazt wes th-ught the uses
of the nine prepositions in the structural
approach, did not find the method of teaching eny
different from the method of teaching that it has
been exposed to for quite a long time in the
schools. The exercises that the students
practised did not help them to developn their
communicative knowledge of the uses of

prepositions. These exercises were tesken to be
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TABLY VII Significrnce rfindings of the Pretest Results of Prired Groups
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Ly VIIT 3ignifie~nce rindings of the Posttest Results of Peired Grouns
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TARPLE IX Hypothesis Test findinss on Pre-snd Posttests of Aggregete Control =nd
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a metter of routine: blank-filling, substitutiag,
transrorming, asking questions and responding te
questions, atc.

The inductive explanetions given of the
grammaticel structures in which the nine prenositions
were used herdly helped the students to interneslize
even the relatively simple uses of prepositions
let 2lone their "ebstract, chaotic functions"

Kreidler, 1966: 119). Thet the students were
mede to repest the patterns over ~,nd over sgain
opened enough room for boredom.

Pfrom time to time, enalytic explenotions of
how the students e¢rsn intersct with neonle in
English were given. But these explenrtions were
devoid of the provision of "opportunities for
snall-group interaction® (Brumfit:74). Bxplquntions,
unless supported by actual practice in the language,
would not contribute " to voth cognitive snd affective
development" (p.75).

fven when there were some chfnces for
language exchrnges, the teacher took the initiative

e

end students responded to whatever the tench

H

said. Wrong responses were correccted on ¢
This had & negative bearing on the studen
discouraged them Irom attempting toc resnond Tor
fear of cemmitting errors in the clrsses thet
followed.

The meterirls thet were uscd by the Control
Group were not releted to its communic~tive needs.
This mesnt thet the tescher was teesching rnd the
students were learning prepositions ner se.

Hence, the students' rerdiness rnd motivetion

to lesrn wes reletively low.




It wes reportzd by the two te-chers who
perticiprted in the study thet 2 number of students
in the Control Group sew their coning to school

te of time ~nd thst

terest

o
in the itwo shifts f#s pure wrs
2 feeling of indifference =und lack of in
charscterized the clPsses. For the fretors
expl=2ined =2bove, the performence of the Control
Group was lower then the Commmnic<tive Group's.

The Zxperimental Group th-t was tomght the
uses: of the nine prepositions in the commnicative
appreach, however, found thet it wes totally
unfamilisr with the methed. The members ol this
group were, therefore, positively influenced hy
this, - The desire te know rmore ebout the method
of teaching And through it to be #ble to effectively
gommunics te in the lenguage (21d this was
observed even aiter the experiment was over)
increased.

In the teaching process the coucentretion was
on the use aspect of the lfnguege in general and

re

of prepositions in perticular. - This was done

in the belief thet "the tesching of nuse,...,
guerantees the lecrning of ussge siiice the lster
is represented 2s A necessery prrt of the former"

(Widdowson, 1978:192).

The metericls were mrde to involve 2cturl
commanic tive functions with specific reference
to school situstions. The "arers of use
represented by the other subjects on the school
curriculum® (p. 16) helped to link the lerrners'
oWh experience with their immedirte environrcnt.
fhis ensurcd one possible mefns of terching the
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lengurge for communicrstion thus helpins the leAarners
"to be aweare of its prreticrl relev-nce As A mMePns
of communicetion® (p.17). This wrs 2an adventage,
"gsince there seems thret there is = direct

relation between how relevant & lerrner perceives
his course to be #nd how well he learns "

(S trevens, 1978:108).

Learners of this group pictured themselves
in certrin situations £nd they were ~ble to
develep their judgement ef what frctors are likely
te influence what they would say in the
particulsr situsttions (Palmer, 1970: Allen and
Widdowson, 1979) thus widening their cognitive
2nd affective ~bilities. INMoreover, it helped them
to feous their attention “on the content of whet
they were saying rether then the form" (Hermer,
1982: 164).

As was noted in chspter three of this study,
the communicrtive ectivities provided the students
in the Experimental Group with the exmnerience of
fecing people 7nd tflking to them ~nd rps strted
by Littlewood (1981) with

opportunities for positive persennl
relstionships to develop rnong
learners snd between lecrners #nd
teacher, These relrtionships
helned to 'huméanise' the classroom
and to cresfte an environnment thet
supports the individuzl in his
efforts to lecrrn (p. 18). .

The small-group activities undertrken in the
process of devisiag dielogues, handling the
preblen~solving exercises and respondinz to the
'what would you say in such a situ~tion' type
of exercises helped to reduce the lesrners' anxiety
increase their awareness of possible solutions
to problems And their commitment to lesrning.
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These exercises also hfd their shere of contribution
to make towards reducing the inhibition of the

learners to talk inrront of people.

The discussions thst were apened ~fter ench
sma2ll group devised its dirlocuc to decide on
which group's dirlogue wes the best, helped to
develop the learners' power of recsoning ~nd
sharpened their skill of presentstion of logic=l
arguments. BEven more, it grve them the motivetion
end encouregerent to be involved in meking use of
the langusge for communicstive purposes ~s wrs
observed in the intersaction of the students with
their twe teachers and with this resernrcher

outside of classroous.

The exercises that were related to the
meaning aspect oi the prepositions equinped the
subjects of the study with the techniques of
finding out and understanding their varied
meanings from the different contexts in which
they were used. Collocetions ¢f prepositions
and PTeuouns, for example, were used to help teach
the learners the techniques of relating vprior
reference tn later reference thus bringing the
students nearer tu the understrnding and
internalization of the mefsnings of the nrepositions
than would otherwise be the crse.:

Leerners' individuel differences were kept
to a2 minimum by the n2ture of sempling used and
the use of lots during the sassignment of students
into one of the two groups (control or experimental).
The pessible erffects thet the diflerences of teachers
could have on the subjects were nmoderstely controlled
by the faet thet (1) they hed equal quelificrtioss,




CHAPTER FIVE

5. CORCTLIISINT, SUMMARY OF PITTDINNGS,

AT AT AT IO L Ty OO AT IR TTIA M T AT
IHPERBENUAS .00 RECIMMENDATIONS

5.1. Conclusion

The purnose of this study wrs to investigate
the relsative eifectiveness of the structural and
the communicetive approeches in teesching the
collocational uses of nine most frequently used
one-~word prepositions to grede nine students,
The experiment wes cerried out &t Yek~tit 12
Comprehensive Secondsry School in the Tirgt semester
of the 1986-87 acedemic yerr,

As noted esrlier, null snd rltern-te
hypotheses were formulrted r£nd tested., The null
hypothesis (Ho) strted thrt there wounld not be ¢
significsnt diflerence between the structur-l end
the communicctive eprro2ches on & posttest
messure in enhenecing foreign lengurge le~rners!
communicstive knowledge of the collocrtionsl uses
of English prepositions. Its =ltecrnrte (Hy) was
that there would be 2 signifiesnt difrerence
between the structursl and the communicative
approaches on 2 posttest mesAsure in enhencing
foreign l2ngucge lefrners' coumrunicrtive knowledge
or the collocstionel uses of Bunglish nrepositions.,

Ong set orf meterials besed oa the struetural

Epprnqd? ’ and ~nother set besed on the comrmnicative
apprlﬁoh were prepered for the control #nd exnerimental
groups respectively. Fre-snd pozttests were <
administered Pnd the scores obtained were enelyzed
stetistically.

It hfs been mentioned in Chepter Three cbeve
that the structursl spprosch emphasigzes us-ge and
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the c»mmunicative epprosch emphasizes use. In
other words, the former emphesizes Tform wherees
the latter emphsasizes content.

The meterirl for the control group provided

he lesrners with isoleted sentences that
incorporsted the prepositions under study. JDrills
of the pattern-prectice veriety, believed to

help the students form the desired unconscious
habits, were also given.

The meterisl Tor the experinent-~l proup
provided the students with opportunities for
smell—-group interections by engreging them in
prectices of communiecctive ecctivities reisted to
their communicetive needs. This wes believed te-
help the lerfrners rcquire both the meanipulative
and communicAative &aspects of the lengurge in
general and of the grammetical unit under study
in partiocular.

Diller (1978) and Littlewood (1984) have
pointed out that reseerch in foreign langufge
teaching hes so far not been able to fully
explein the processes involved in it. . This is
due mainly to the frct thet there are so many
variables to deal with. It is therelfore
somewhat difficult to dr=sw definite conclusions
from a methodological study such rs this. Fowever,
as different rese=2rchers hrve surgested, the
“effects of the verisbles can be kept to 2 minimum
end genersl conclusions can be dr-wn. . Accordingly,
in this study, ststisticel computetions of the
posttest results of the subjects showed thet the
experimentel groups hrve mrde £ considerable
improvement in their knowledge of the collocetional
uses of prepositions. . Hence the null hypothesis
had to be rejected snd the #sltern-te hynothesis
supported. The conclusion wes drswn thet the
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communicstive spprosch is A more e fective method
of teaching the collocstionsl uses of prepositions
then the structurel arprosch., £ higsher degree of
readiness ond motivetion wes slso exhibited by the
members of the experimentsl group thsan by those

in the control group.

5.2. Summery of Findings

As discussed in Chepter Four, cormputations
of the t—-statistics of the pretest results or the
four paired groups showed no significent difference.
The dirference in the pretest mesn scores of the
ageregate control and aggregate experimental greups
was not found to ve statistically signirficant.
Prom these two findings, it wes concluded that
the subjects ot the study had more or less equal
knowledge of the Tunctions =nd usrges of
prepositions.

When the pre-snd posttest t-vclues of the
difference in mesn scores of the rggregrte
control group wes computed, it wrs found to be
less than the t—tesbulrted velue indicr-ting that
the control group hsd mede no signific-nt grin
( or progress) over its pretest results.

The difference in the pre-rand posttest mean
scores of the aggregete experimentsl group
nroved to be stetistieslly significrnt indicrting
that the experimentsl group h#d m~de considerable
gain (or progresss over its pretest results.

The posttest t-velues of the four »naired
groups were computed 2nd were fowud to be
grecter then the tebulerted t-v2lue. Yhe comnrutations
of the posttest t-vzlue of the egrregrte control
and aggreg”te experimental groups showed that it
was greater then the value of t-tebulsted. Hence,
the two findings proved thet the students who
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were taught the uses of prepositions in Th
communicative approach hed improved in their
knowledge of the functions and usrtges of
nrepositions. The findings 2re, thererore,

summarized as:

5.2.1. The communicetive &pproach is an
erfective method of teechiing the collocstion2l
a

uses of prepositions &nd enhnAnces the

legrners' level of English proficiency.

5.2.2. The structursl 2pnrocsch is not ~n
gffective method of terching the collocetienal
uses of prepositions #ad doecs not enhence

the lerrners' level of English nroficiency.

5.3, Inferences

From the mabove findings, the following ’.-.»

inferences could be mede:

5.3.1. Ipholdiig the lefrners' ultinste
oojective which is to teke pert in
communication with others through diiferent
kinds of cvoumunicrtive activities nositively
influences the resdiness £:id notivetion of

learners..

De3e2. Purposefully releting teaching
meterisls to the communicetive needs of the
students gives them more freedom to use =a
veriety of lengu=zge forms. It Rlso crentes
& desire in the students to commmicate in
the lengunge.

9«3.3. The provision of opportunities for
small-group interactions thirough di~logues

th=t fre realistic fnd ecuthentic in lrnpguege




and situation inspires lerrners to ncke use
of & number of relsted ubttcr-neces thus
freiliteting longurge lersraning, It Plso
encournges them to work both individuslly

and cocoperstively in their efforts fto learn.

5.3.4. lanipuletive rote exercises on sepsrate
grammetiorl units and isolrted sentences in
the rorm of substitution, exprnsion,
transformrtion, ete. drills do not enhrnce

the 2cquisition of the communicrtive knowledge

of the uses of prepositions.

5.3.5. HMotivetion emancting from the
concentration on the form of the lengage and
the need to attain 2ccuresey is not As
effective 28 thet resulting from the
concentration on the content of the language
and the need te fchieve & comrunic=tive
purpose.

5 Limitiné teacher perticipstion to
giving guidence end feedbrek without

placing emphfsis on error correction

develops » feeling of 'pride' esnd independence
in the students fsnd helps to mske lengmege

clesses more lerrner-—centered,

9.3.7. Number of weekly periods of contmet
between tescher #nd students do not by
themselves gusrentee lrfngurge leerning
unless supported by =pproprirte tesching

materisls ~nd effective metliodologies.
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5.4. Recomuendstions

It hes been pointed out in Chepter Two of

study thet previous investigrtions heve

indicrted theat the situcstion of English lrnguage

teeching in this couatry is in £ rether derressing

steate and that it requires urgent attention. The

inedequacy of the tesching msterisls nnd the

1

inefriciency of the methods of terching were

among the c2uses listed. Bfsed on the findings

of the present study, the following recomrendations

could be made:

5.4.1, As a short term step, sunplementery

. materials to show how the existing hesvily

gtructure-based course books could be

adepted to provide for smfll-proup ~etivities
and generete useful communicrtive nr-etices
in the ecl=ssroom should be preprred end put

into use.

5.4.2. In the long-term, weys =nd nmesns of
redesigning the existing terching msterials
Aalong the lines of the prineinles of the

cormunicestive epprosch should be found ~nd

implemented._

5.4.3. The preparstion of the supplementary
meterifsls =2ud the redesigning of the existing
terching wmeterisls should be based on clesrly
defined objectives &nd directly related to

the cominunicrtive needs of the lerrners.

Selbol, Workshops, seniners, etec., should
be conducted to orieant or reorient English
3

teachers or. onrror* developrncnts in Toreign

lengurge tesching so thet Lucy reu ha hetter
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equinped with the knowledge of the more
recent methods of tesching. osSuch workshops
and semin2rs should be held =2t merulAar

intervals.

5.4.5. further methodologicrl studies and
studies to identify the communicstive needs
of students should be cfrried out at
different gresde levels with 2 resson~bly
lerge semnle populrtion end over ~ rerfsonsbly
long reriod of time.
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GEFVFRELT, INASTRUCTION: This test hes two types of
questions. The first type £sks you to complete
sentences with correct prepositions. You ~re to
choose from among the following prepositions: 2f,
by, for, from, in, of, on, to, with. The second
type hrs multinle choice gquestions. You ere to
choose the best ~nswer =nd indicste by circling the
letter of your choice.

I. The following sentences have bleank spsces which
ere given anumbers. 1'il1ll in the blanks with
suitable prepositions. Put your answers in the

aces provided below the sentences against the
number of each blank space.
1, He is not intelligent, but he is quitc good (1)
mathematics,
2. We are all prepared (2) the examinati

3. I'11l be waiting (3) you (4) the rzilway station.

4, T went (5) his house (6) the morning but could
see him only (7) night.

5. We worked (8) eight o'clock (9) the morning
(10) seven (11) the evening.

6. Which Tactory does your f=ther work (12) ?

7. Our text books rre written (13) English,

8. He died (1l4) twelve noon (15) & sunny dey
(16) Meskeren.

9., To avoid being seesn, thieves trevel (17) night.

10, He wng short (18) money. That is why he cencelled
the trip.

11. He competed (19) the other studeunts ~nd improved
his Fnglish.
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12, Don't run (20) the flower-beds.

Tow put your =nswers belowl

1. - 52
5, - B 12. -

3. L 15

i 14, __

5. B - 15. _ -

6. o | T

7. 1% B

8. 18. N
9. - 19.

10. B 20, _ B

II. The rollowing is & short pAassege. It hes blank
sprces in it. The blank speces fsre given numbers.
111 in the blanks with suitable prepositions. ULive
your answers in the spaces provided against the nunmber

of eacli blank space.

Road accidents are said to be one of the most
critierl problecms (1) 2ll modern cities. The rise
(2) trafric accidents is to be expected (3) the
growth of populstion and vehicles (4) 2 big city.

Addis Abrba is no exception to this.

According te information release (5) the Addis
Abrba Traffic Inspection end Control Department, the
number (6) accidents hes kept increasing during

the pest yesrs. (7) 1976 E.C, alone 1, 119 sccidents
were recorded (8) the city causing the desth (9) 138
people. Two years later, the number of desrths graw
(10) 147 (11) 1,639 =ccidents. The number of people
thrt received hesvy £nd minor injuries as well as

the drmrge cfrused (lgl property due to ~Pccidents

were equnlly grave.
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Tow put your faswers below

_ T4 s
8. ____ o
- 9. _ B
. 10. ___ B
11 SRR e A AR TS s et i A
- s

TTII. The following is & conversation bstween two

girls. It has blenk speces which ~re numbcred.

Re&#d it very ce&reiully 2nd complcte the blank

speces with cerreet prepositions. Write

your answers in the spfces provided =gninst

the number of each bleak spece.

Almaz:

Aster:

Almnaz:

.
fLater:

You look very sngry. Whet is the mnther?
If there is one thing I cen't besr it is
people who meddle in other people's business.
You wonld really think, wouldn't you, thrt
when you live (1) & big towa nohody wonld
bother sbout you becruse nobody Fnows rou.
Rut whrt one forgets is that, even (2) a
city, one lives (3) a neighbourhood. I
mean you rre seen everydsy (4) the same
peeple when you go shopping, when yon ent
(5) a restPursnt, when you stend waiting
(a) the bus stop or whotever.

True. But who h#s been bothering rou?

Wwell, I happened to be (7) the supermrrket
this morning going Plong betwcen the shelves
looking (8) things thet I might tuy. All

of 2 sudden, A2 women stops me *nd stoarts
arguing (9) me over my feilure (19) the
final exems. How did she know? T me2n

I don't know her =2nd es frr 2s I Aam ~ware

she doesn't know me,
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mt your fnswers ia the sprPees given below.
B 6 o o S e e sy g e a e Sreater g e — o & A ————
- SN -
— —— 8 - i = o —
—— v 9 e
T—— l O I S P p—
The following eipght questions 2re on the
mesnings of prepositions. Resd ersch st~tenent
and fsnswer the questions thet fellow it.
Indicste your amnswer by circliag the letter
of your cheice,
“thiopia is famous for its scenery.
'For! carries the meening
2) suitebility
b) becruse of
¢) in support of
(lost of us were sh~king with cold,
"Wiith' cAarries the mefsning.
2) beeruse of
b) heving
¢) concerning
A: Whet time is it?
B: 1t is & quarter te two.
In B's snswer 'to' carries the mesning
2) asg fer as
h) after
¢) before
Within 2 yeer of his grzdustion, he got married.

'wi' indicetes seperation in
2) space
b) time
¢) degree
A:  Where does wour brother work?
B: He is on the Ethiopian Her=ld.
In B's 2nswer 'on' indicrtes
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2) direction te nrublishing house
b) beins; in cherge of
¢) membership of the stsff

A: VWhere and when shall we meet?
By You c=n come to my ofirice 2% any moieat.
In B's answér 'to' indicetes
e) sterting poiant ef plece
b) reseching point of time

¢) resching point of place.

In the same rfaswer of B 'et' indic~tes,
a) time
L) plece
¢) coause

ife 1lry on the floor for over h~1lf rn honr.
'Por' indioestes
a) extent in place
b) point of time

¢) extent in time




APPETDIX B
TEACHING MATEIIAL - THE COMHMUNICATIVE APPROACH

AT

iuiction: Asking about where somebody is/was
(preposition indicetes point of plece).
rorn P ==V + at + P
riole : Student A plays the role of a teecher.
3tudent B pleys the role of A student.
Prretice: A: VWhere were vou this morning?
it T wrs rt the station.
A: Wny were you 2t the stetion?
B: To say good-bye to my brother.
Students will exchenge roles #nd prcctise the nbove
dir~lozue.
Wxercise (1): Pley the roles of A snd B. Ask B
where he was yesterdry, two dcys 2go, lrst weekend,
ete. Let your friend enswer following the fornm
rmiven below.
A: Where were you yesterday evening?
B: Well, I was 2t home,
fuzetion: Asking informetion - Giving inferiantion
(preposition indicates point of time)
form P ===V + 2t + HP

tole dtudent A plays the role of a supervisor.

Student B plays the role of & class nonitor.
Prretice: A: Whet time does your English lesson

begin?

B: Qur English lesson begins =t eight

o'toliooks

A: Does it begin 2t eight everydev?

B: Yes, it begins =t eight every dsay.
Bxercise (2): Pley the roles of A end B =g in shove.
Form questions fbout your other subjects eond prretise.
Exchange roles efch time. Hememnber to use the form

-V 4+ 8t + NP,




TO
Wnetion: Giving appointment to a friend. (prenosition

indicstes noint of plrce end tine) |
Form : ——= v + Aat + 7 |
itole : Student A =nd student B play the role of ‘
friends. They are heving 2 telephone ‘
conversstion. |
Practice: A: Hello I |
B: Hello At VWhere =re you? |
A: T =am =t Xebede's house.

Where sre you? \

B: I am ~t home. |
A: Will you see thet film? ‘
B: Oh yes, where shell we meet?

A: Shell we meet 2t the bus stop?

B: Whet time? |
A: At 10 ¢ 30,

Be 0.K., by HIL $heh. OB '0.%., I'IlL U@

right there.
Students will exchenge roles and nrectise the ftelephone
conversation.
“xeercise (3): Teacher opens & discussion on the
tunction(s) of the preposition under study. By
agltiag different questions he tries te draw the
attention of the students to the meening(s) of the
preposition.
Tunction: Seeking Teretusl informetion. (Prepaosition |
indicates point of plece. It is more

releted to direction).

HForn PV + &t 4+ P
iole : Student A plays the role of £ tercher.
Student » pleys the role of 2 gtudeant.
|

B tells A thet he couldn't loc-te the
Hift Velley Lskes on the msp of Ethiopia. 1
A gByS:
Preetice: A: Look =t the mep very cerefully cgein.
B: I looked 2t it but couldn't f£ind them.
A: (calling on student C) cen rou help B
locete the Xrkes?
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C: Shows the lakes to B.
A: Do you know their nesmes? (Turning to )
Whet is the neame of the one 2t the top?

B: The one At the top is crlled ...(rends)

A: Whet mbout the one at the bottom?

B: The one at the bottom is called ...(rends)
A: There wou =@re.

#xchenge roles f#nd precctise the dislogue.

Function: Seeking freturl informetion. (Preposition
referring to point of plfce rund time)

Form doat 4 ——-
——— vV + £t + NP

Role : Student A plays the role of interviewr,
Student B plays the role of interviewee,

Prrctice: A: What is your name?

B: My name 1s —---,

A: Where do you live?

B: At Higher 1 'kebele' 04 house ng 017.
A: At wheat szgc did you start school?

B: At the age of seven.

A: At what age did you leave secondery school?
B: I left school at the age of twenty.
A: And how old ePre you now?

B: I am twenty-one years old.

A: VWiheot were you doing lfst vesr?

B: I wes working pt 2 feetory.

A; 0.K., I'1l orll you at & loter ds=te,
B: Thenk you sir!

rnxchenge roles end prretise the ebove interview.
Exercise (4): Form yourselves into groups of three
or Tfour. Discuss the function(s) of '#t' within the
cbove interview,
(1) At - indiceting point of time

— indiecsting point of plece

- related to ege

-~ ete,
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Punction: Seeking advice - Giving sdvice. (Prenosition
indicetes quelity of someone in something.)
Form ! === adj. + at --——
Iiole : Student A pleys the role of a frther.
Student B plays the role of a tercher.
A discusses the performance of his son €'
n methematics with B,

Practice: ¢ C tells me thet he is weslk at mrthemAatics.

Yes, he is weak at doing sinple arithmetic.
How cema I help him tw improve?
Enecur=ge him to prectise.
: Will that help?

B: Yes, he will be good et it if he practises.
Exchange roles 7nd practise the 2bove dialogue.
Txcercise (5): study the sbove dialogue. Tell your

=S s v -~ S o R

friends at whet subject(s) you #re good r£nd 2t whet
snbject(s) you ere bad/weesk. Follow the Torm --- adj.
de B ey
Function: Discussion, (Prepositior indicetes how

well a person does something).
form P ~—— 2dj + At —-——
Role ¢ Student & plsys the role of 2 history teacher.

Student B pleys the role of =& geogrophy teacher.

They discuss the performence of one of their

students.

Prrctice: A: How do you find student X°?
B: He is feirly good at geogreaphy.
A: Isn't he slow 2t enswering questions?

B: Tes, that is one wealkness of him.
Kxchange roles and prectise the szbove discussion.
Exercise (6): Group yourselves in pairs. Imrgine
yourselves to be teachers of dififerent subjects.
HJiscuss the performence of your studeits in rrour

subjects. HAemember to use the form ——— rdj. + At ——
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PMunction: Seeking ndvice - Giving ~dvice. (nrenosition

indicates frequency).

form ! —=— 0P + at ——-
role : Student A plays the role of a teacher,

dtudent B plays the role of & student.
B goes to A and complains of his illness. A
advises him to visit & doctor.
Prretice: A: How often do you visit a doctor?
B: I heve never visited a doctor.
A: Oh, no! visit & docter a2t regnler intervals.
uxchange roles and preetise the fbove dialogne.
Exercise (7): Study the prerctice exorcise fhove.
Use the situetions given below And pley the roles
of A and B. Exchenge roles esch time. Ilemenrher to
use the form - - - D + at - - -
1. B goes to A end compleins of £n irritrting
skin. A advises him to wesh his hody.
2. B goes to A snd tells him thrt his friendsz
are forcing him to &oto the thestre. A
seys that going to che theatre is good.
3. B goes to A& s2nd com:lains of r£n aching tooth.
A 2dvises him to brush his teeth.
Function: Seeking informrtion - Giving information.
(Preposition indicstes the price of
something).
Horm P === P + at ——-
Role : Student A and student B play the role of
friends. A wants to buy a peir of shoes.
He doesn't kaow where he cazn get cheaper ones.
Prrctice: A: I want to buy 2 peir of shoes.
: Bu go on and buy.
Where ¢sn I get cheaper ones?

0 = B b

ve

The cornorations sell at cherper nrices.
nxche=nge roles and practise the a&bove dinlosue.
Funiction: DSeeking informetion - Giving informetion

Form P —— WP + at ——-—
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Role : Btudent A and student B pley the role or friends.
B has come to cless with some new exercise books.
A asks B the price.
Prretice: A: Por how much did vou buy these exercise books?
B: I bought them #t 3% cents e-ch.
Exercise (8) Imegine yourselves nleying the roiles of
friends. Ask your friend the price of his new cort,
his new shirt, his new trousers, etec. Ixchrige roles.
TTge the form ——- WP + 285 ———,
ixercise (9): The following is & short prregrsoh,
There is & number before every seatence. Totlce how
'st! igs used. Iorm yourselves intoc grouns of 3 or 4.
Discuss the function(s) of the jreposition (=t).
Answer the questions thet follow.
l. Kebede &nd his perents heve gone to Uebhre Sina.
2. They ere at Debre 3ina now. 3, Testerdsy, they
began their journey at dawn. 4. They arrived at Debre
sina at noon the same day. 5. The distsnce from here
to Debre oSina is about 198 kms. 6. They will stay at
Debre S5ina Hotel. 7. They will spend two d=ys there

before they return to Addis.
vy

JJow 2nswer the questions.

1) In sentence 2 'at' refers 1o
a) direction
b) mlace
¢) time

2) In sentence 3 'at' refers to
a) direction
b) plece
c) time

3) In sentence 3 'st dawn' merns
a) et desy - break
b) 2%t night - f£all
¢) 2t 12:00 a,m.
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4) Tn sentence 4 'at aoon' meens
2) in the arternoon
b) at middey
¢) at 6:00 p.m,
5) In sentence 6 'at!' refers
a) the town
b) 2 hotel
¢) the name of a hotel

4=

GO

And now enswer the following two questions in comnlete
sentences.
6) Yow long did the jonurney toke?

7) At how meny kms per hour did they drive?

Hxercise (10): Form groups of 3 or 4. Uevise A dialogue
out of the following context. After esch gronn devises

its dialogue, a rerresentative of the group will read
the group's version of the dislogue.. Which is the best
difalogue will be discussed.

Student B complains to tescher A thet he couldn't
study his lessons 2t night. £ rgks hin whr., B
tells him thet he usnally feels sleepy £t night.- A
tells him to study with concentration +ill he Ffeels

sleepy.
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Tunetion: Jeeking information - Giving inform~tion.
(Preposition indicetes nearness to something)
Form ! =i W o By e e
Role : Student A and student B play the role of friends.
Prectice: A: Where is your house?
B: My house is by the River Ginfile.
Exercise (1): Exchenge roles rnd prectise. Ask your
friend where he lives or where his house is.
Let your friend fcnswer following the form given rbove.
Function: Seeking informetion - Giving informstion.
(Preposition indicPtes the mesning 'slond).
Form I - - -V + by - - =
Role : Student & 2nd Student B pley the role of frieds.
Pr-ctice: A: Does your elder brother heve a family?
Bt Yo, he lives by himself.
Exercise (2): Ask your rIriend whether his elder sister,
his nephew, ete. hes 2 family. Your friend will answer
following the form above.
Puiiction: Asking for clarification (Preposition carries
the me&ning 'past!)
Form: 3tudent A and student B play the role of friends.
They both have “een talking 2bout their friend
Xebede.
Prretice: A: Did you say that you met Kebede Yesterday®?
B: Oh, no! He walked by me without speeking.
Exercise (3): Below is a short context. Form yourselves
into groups of 3 or 4. Study the context. Devise =
dirlogue based on the context. # member of :-our group
will re=d the group's dialogue to the whole cleass,
Tercher will open a discussion to decide on the best
dirlogue.
3tudent A comes te school by bus. Student B conmes
to school by a texi. A comes by the back side of
the University. B comes by the m2in gete of the
Tniversity.
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Fuiction: Jecking confirmation. (FPreposition indicates
'agent').
Forn ! — - =V + by = = =
Role : Student A and student B play the role of friends.
B comes to class with & new sweater. A asks
him about the sweater.

Preetice: A: Is your sweater made by machine?

3.

L
(e
e

o, it is made by hand.

: Who made it for you?

G

: My elder sister.
A: I thought it was mede by mechine.
Exehenge roles and proctise the szbove dirflogue.
Exercise (4): Answer the following two questions.
1) WVhat is another way of seying 'mede by machine'?
2) What is enother wey of seying 'mede by hend'?
FPunction: iJiscussion (Preposition indicstes the mesaning

'$to keep to & word or promise').

Form P - = =V 4 by - = —
Role + ostudent A 2nd student B play the role of

friends. B has faced & certain problem.
They discuss about it.
Prectice: A: Who promised to help you?
B: Alemu promised to help.
A: And did he help you?
B: Alemu never stands by his promise.
Exchenge roles and practise the above dialogue.
Punction: Asking the time. (Preposition carries the
neaning 'eccording to').
Fornm P - = = by + FP = = ~
Role : Student A plays the role of 2 student.
Student B plays the role of a teacher. A's
watédh hes run down. He wants to wind it.
Hde asks B the time.
Prectice: A: Uould you plerse tell me the time, sir?
P: By my watch it is three o'clock.
A: Thenk you, sir!
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Exchange roles 2nd practise the above dialogue.
Funection: Discussion
form ! == =Dby + P = = -~
Role : Student A plays the role of a dcctor. Student
B plays the role of 2 prtient. Both discuss
B's illness.
Did yeu finish the trblets?

To, I heve some more.

e

Prrctice:

A
B
A: Don't you feel any better now?
B: I'm a little better.
A: By the time you finish them, it will be over,
Exchange roles and prectise the 2bove digscussion.
Exercise (7): Study the sbove discussion. Answer the
following questions. They are besed on the discussion.
1) In A's last comment 'them' refers to
a) teblets
b) sickness
c) germs
2) In the same last comment 'it' refers to
a) tablets
) illness
¢) additional medicine.
3) 'Py the time' means
a) at the exact time ¢) as suon as
b) afterwards
Funetion: Yeeking inform=tion -Giving informetion,
(Preposition indieet?s the menner in which
something is done).
Form: - - ==V + P + by - - ~
Role : Student A pleys the role of 2 tourist.
Student B plrys the role of » guide. A
wents to hire a car. He ssks B how he con
do so.
Pragtice: A: Yo you hire a car by the day here?
t You can hire by the day or by the hour.

Whieh is eheoper?
By the hour is cheaper.

o




79

Exechange roles and prectise the 2bove dislogue.
Exercise (8): Pley the roles of A and B. Imagine yourselves
wenting to hire a cer, a texi, rent a house, hireé a
lebourer, ete. Use the form —— v + NP + by ——-.
Renember to exchange roles.
Function: Accepting given informetion.
Form t = - - v + P + by - - -
Role : Student & plays the role of 2 tescher.

Student B plays the role of a student.
Practice: A: Whese father is 2 tescher?

By X'a Tather is a teacher.

A: That means he m2kes his living by teaching.
Iixercise (9): Notice B's answer end A's comment. Play
the roles of A and B and do the following exercise.

1)

X's father is & sginger.

B3
Az
2) B:

¥Y's father is a painter.
A

Z's father is a bus driver.

3

4) B: C's fother is a shoe maker.

= v s A= v v

td

D's fether is 2 farmer.

5)

Function: Seeking informstion - Giving informrtion
(Preposition indicrtes meesure)
'orm = = =V + P + by ~ = =
Role : Student A and student B (both girls) pley
the role of friends. B is in @ new dress.
A asks her about it.
Practice: A: Is your dress resdy-made?
B: Yo, I beught the cloth by the metre.
A: It fits you nicely.
Prretise the dialogue by asking your friend ebout his
new trousers, his new jacket, etc. Teacher may point
to sgtudents and ask them to mention some + other
items, sold by the metre.
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Function: Gossiping. (Preposition indicetes manner
or method).

Form t - - =V + NP + by = = -

Role : Student A 2nd student B play the role of

friends. A gessips 2about one of his teachers.

Practice: A: Teacher X comes to sechool by bus.

o

: Eow de you know?
: We came by the same bus today.
Did he talk to you?
: He doesn't know ry name.
: But he knows you by sight.
¢ I think so.
B: All teachers know me by name,
Exercise (10): Exchange roles and practise. Tell
your friends about the teachers who know you by name
and about those who know you by sight.
Function: UViscussion (Preposition indicstes manner

o vv S e .

or method of doing something).
Form : — = = v + 0P + by = = =
Role : JStudent A and student B play the role of
friends. They sre discussing fbout writing
end sending letters to perents.
Proctice: A: Do you write letters to your poarents?
B: Yes, I wrote them last week.
A: Do you send your letters by post?
B: o, I send them by hand.
A: T always send my letters by post.
Exercise (11): study the =zbove discussion. Auswer the
following two questions which 2re based on the above
discussion.
1) In B's Tirst answer 'then' refers te
a) letters
b) students
¢) peremts
2) In B's second answer 'them' refers to
a) letters

®») students
¢c) parents
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snd now discuss the difference between sending

letters by hend ~nd sending letters by post.

Punction: Giving Advice. (Preposition indicrtes

handiness).

Form : - -~ v + 0P + by =—-

Role : student A pleys the role of a teacher.
student B pleys the role of a student.

Practice: A: Do you reed books?

B: Yes, but I don't uaderstend whet I

read.

£: Have & dictionery by you ~nd read,

Exchange roles Aand prectise the dirflogue.

Exercise (12) Imegine thet you fre to take an

examinastion in English. Your invigilstor told

you the followiig generesl instruction. Each

sentence within the instruction hes 2 number before
it. <ftead the instruction end ruswer the questions

thet follow it.

l. By ny weteh, it is now five minutes to one.

2. You will st-rt doing the exrminrction =t
one o'clock. 3. Answer the guestions by

vourselves, 4. You must cover your enswers.,

5. A student sitting by you nmust not see
YOour ernswers,
ifow fenswer these questions,
1) In sentence 1, 'By my wetch' menns
£) e2ccording to invigilstor's weteh
b) sccording to 2 studeat's watoh
¢) accordiig to wateh on the wall
2) In sentence 2, 2t one o'clock' mesns
2) exactly one o'clock
b) some minutes to one o'clock

¢) some minutes after one o'clock
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3) In sentence 3, 'by yourselves' menns
a) in groups
b) on your own
¢) in nairs

4) In sentence 5, 'by ou' means
a) in Tront of you
b) behind you
¢) by the side of you

5) You understand sentence 6 2s meaning
a) one can finish before two o'eclock
b) one e¢on finish sfter two o'clock
¢) one cannot finish before two o'clock

Exercise (13): Torm yourselves into grouns of 3
or 4. Discuss the following problems end enswer
the questions theat follow.

1) Imegine thet your teescher rsked vou to draw a
rectengle which is 2 cms.: by 4 cns. and you drew
the rectengle.

Tow complete the following blank sprces.

1) The height of the rectrigle is — - - cms.

2) The length of the rectengle is - — - omns.

3) The erea of the rectengle is - - — cms.
by - - - cms. which is equel to - - - sq.
cms.

2) If you multiply two by two you get tTour.
That me2ns four is the sqguare of two.
« "« Any number multiplied - - - itself is
its squere.




Function: Seeking feetuzl infornation - Giving
information (preposition cerries the
mesning 'represent')

Form ! - - - v + for = = =
Role : student & pleys the role of & tercher.
Student B pleys the role of a student.
Proctice: A: Whet do the letters A.A. st-nd for?
B: They stend for Addis Absba.
Exercise (1) : Group yourselves in prirs,
Follow the sbove question r~nd s~nswer.
Play the roles of A end B. £Ask cbout
the following letters:
O, OAU, B.A., B.C.; A.D, eto.
Remember to use the form ——— v+ILor —-—-
and to exchAange roles.
function: Talking te.a doector.
Form ! = = =v + for - - -
Role : student A plays the role of a doctor.
Student B plays the role of a patient.
Practice: A: Wheat may I de for you?
B: 1I've hurt my ankle.
A: How did you hurt it?
B+ While playing for my club.
Exchenge roles snd preactise the rbove dialogue.
function: Going shopping for a cost.
Form = = = v + for ——=
Role : student A plays the role of A shopkeeper.
student B pleys the role of & custormer.
Prretice: A: Is there something I esn show wou?
B: Yes, I'm looking for r co=t.
A: Whet's your size?
B: I'm a size ten.
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Exchenge roles =2ad prectise the sbove conversation.
Exercise (2): Immgine yourselves nleoying the roles
of # snd B. Think of other srticles you mey

went to buy. Prectise following the form —-—-- v+for ---.

Tunction: Asking for help.

Form ! ——— v + for ———

Role : student A plays the role of & librarien.

Student B plsys the role of = student.
B wents to borrow a book.
Prectise: A: What shall I do for you?
B: I was searching for a book.
A: Do you know the author?
B: e, where can I get 1t?
A:;"Go to the catalogue and look for it.

Exchange roles 2nd practise the 2bove dialogue.

Function: weeking information - Giving informasien.

Form P == =v + for - - -

itole : Student A 2nd student B pley the role

af friends. A asks £bout B's brother.
Prectice:” A: Did your brother 2pply for thet job?
B: Yes, he is wa2iting for an answer.

Exchenge roles ~And prretise the di=logue.

Exereise (3): Group yourselves in prirs. Pley the

roles indiccted in esch excercise. TUse the form

'This —--- for'.

1. You went to 2 stationery. You =#sked for =
bell-point pen. The attendent grve you o
fountein pen. Tell him thrt you did not ask
for & fountsin pen.

2. You went to the librsry. You csked for a book
on gremmer. +‘he librerien geve wou a dictionary.
Tell him that you did not went A dietionery.
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3. You went to A& phrrnecy

. You ~gked for sone

Aspirin. The pharmrcist brought you some Vainac.

Tell him that you did not
4, You went to & grocery.
of orenge. The attendant
Tell him that you did not
Exercise (4) Group yourse

went Vainse,

You esked for a kilo

geve you a kilo oi banana.
want benana.

lves in pairs. Let one of

you 2sk the other. Answer will be given

following the form - - = v + for - - -, Use

verbs such as call, 2pply, apologize.

1. A: Wh2t wonld you do i

I your friend Fell il1ll?

~

.

g Whet wonld you do i

f your house crught fire?

Whet would you do i

f you coupleted grede 127

W
g e v v

Whet would vou do 1

=

T you crme lrte to elass?

Whet would you do i

\
b

broken into?
B:

FTunction: fsking informet

f you find your house

ion -~ Giving informrction.

Form P e = = vV o4 for = = =

Role : student & pleys
otudent B pleys
Prectice: A: Who provides

the role of =& teecher.
the role of a student.
for your education?

B: lly parents provide for my educntion.

Zxchenge roles Aand preacti

se the s2bhove conversation.

Exercise (%): Imagine yourselves pleying the

roles of A =nd B. Study
and practise by asking eb
medical expenses, ete.

the sbove conversation
out clothes, transportation,
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FPunction: Seeking factual information — Giving inform=2tion
Form . - (8= — - V + TOT = — —
tole : student A pleys the role of - taxation's

officer. Student B plsys the role of
e tax payer.
Proctice: £: How much do you p~y for house rent?
B: I pay 150 birr for house rent.
A: How much do you pery Tor electricity?
B: I pay 30 - 45 birr for electricity.
Try to extend the conversation by rs¥iag sbout
other expenses. Lxc¢chrnge roles and prrctise.
Function: weeking informetion - Giving informstion
Form : = - = v + for - - -
Hole : Student £ 2nd student B pley the role
of terchers. A asks B sbout the director.
Preotice: A: I thought I seaw the director here.
B: He just left for his office.
Exchenge roles fnd prectise. You could refer
to other people such as : the typist, the unit
leader, the assistent director, ete.
Function: Ieaving a friend's home (asking excuse)

form P~ = = for + 1P
= = = T + for - - =~
rHole : student A plays the role of A guest in

g friend's house. vtudent B nlays the
role of 2 host. A is about to leeve for
his home. B asks him to stry a bit longer.
Practice: A: Excuse me, it's time for me to leave.
B: Oh, ecan't you stey a bit longer?
A: T'm sorry, but it is rather l=te,
B: All right, but we will be watching
for you soon.
Zxchenge roles aAand prectise the dirlogue.
function: Inviting somebody for = grme-rejecting

invitation.
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Form - - = WP + for - - -

Role : Student A pleys the role of = physie-l
educ~tion's tescher. Student B plnys
the role of 3 tercher of snother subject.
A invites B to pley wvolleyboll with him.

Practice: A: How #bout Jjoining us for some

vallayhall?
B: I'm afreid I won't be rble to join you.
Bxchange roles and prrectise the r~bove dinlogue.

Function: Extending invitetion - rejecting

invitation.
Form P = = = TP + for - - =
- - =v + for - - -
itole : student A and student B play the role

of friends,
Practice: A: How fbout joining me for & cup of tea?
B: Xo, thank you. I am walting for a
friend.
Exercise (6) : study the practice exercises above,
Play the role of A snd B. <Think of other sinmiler
gsituestions. Let one of you invite nnd the other
reject the invitetion.
Manetion: ©Seeking informstion - Giving information.
Form ! - — —~ 0P + for - - =
Role : Student A pleys the role of a tescher.
Student B plays the role of n student.
Prectice: A: Do we re-d books for rlerssure 2lone?
B+ o, we reed books for both plersure
and knowledge.
Exchonge roles and prectise the rbove dirlogue.
Exercise (7): HStudy the sbove prrctice exercise.
Play the roles of A and B. A will =sk the
following questions end B will fnswer Appronristely
following the above form.
1. A: Do we go to the cinema to prss the time alone?
B:
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2. : Do we wrteh television for recre~tion ~lone?

A
B s e e ———
Fn B
B:

function: Seeking 2pprovel

Form ! = = =P + for = - ~

Role : Student A =2nd student B plny the role
of tesrchers. They are telking fbout two
students.

Practice: A% Abebe =ad Belsy look =like,

B: Yes, they are twins.
A: I usually take Abebe Jor Belay.
B: Wo wonder, . [lony people trke one for

the other. .

Fuanction: Arguing on some point

Form : for + ———

Hole : Student & 2nd student B play the role
of friends. A t2lks rbout £11 the bad
gf B's girl friend. £ g=ys:

B : For all you say, I still like her.
Exercise (8): study the sbove coutext =nd B's
comment. . Comment =25 B hes commented. Use the
contexts given below.

l. You tried a lot. You could not solve the

problemn.
For _

i i o s s e S S S,

2. The teecher expleined it in detrsil. You did
not understend the idee.
For

3. He is hemest. You don't believe hirm.

For

4, His arguments are good. He did not convince you.
For.

5. He works herd. He doesn't succeed.
For

: Do wie listen to the redio for recrertion #lone?
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Function: Hequesting for =dvice.

r'orm i — - = P + for - - -~
- = =V + for - - =~
Role : Student A plays the role of & student.

e

Student
A wents B to advigse him on & choice of

plays the role of & temcher.

stream. B lefves the choice to A.

Practice: A: Which stream shall I join?

B: Thet is for you to decide.
A: I have no taste for socisl sciences.

B: Join the nefturel sciences then.

Exchange roles =and practise the rbove dislogue.

Sxercise (9) Study the following contexts. Answer
the questions that follow them.

l.

3.

Your history teacher writes notes on the blackboard.
When he finishes, he seys: "That will do for today".

Whet is 2nother wey of saying the something?

You 2nd your friend hesve decided to see a Tilm
together. Your friend will be -t the cineme

vefore you. Ask him to reserve wou a gert.

You borrowed 2 book from the librrry and you
lost it. The librerien told you to par. What

would he say?

You have the word 'cat'.
You substituted 'un' for ta',
What word will you get?

You heve the word 'but!
You substituted 'a' for 'u'.

Whet word will you get?
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6., The porulction of Chine is sbout 1,0)0 millien.
And the pojulation of the world is ~hont 4,000
million. Thus we hsve one Chinese __ ~avery four
other people.
Function: Seeking feetusl informetion.
Form ¢t = — = AP + for - - -
- - =V + for = = -~

Kole : Student A plays the role of & teacher.
Student B plays the role of a student.
They Aare in the wood work-shon.

Practice: A: Look 2t it and give it to the one by you.

B: What do we cerll it?
A: We ¢crll it A gimlet.
B: What do we use it for?
A: Cen't you guess?
B: M2y be for meking holes.
A: Thrt's right.
(B passes the gimlet to the second student.)
Exchenge roles snd prretise the rbove di=slogue.
Exercise (10): Group yourselves in pairs. Let one
of you ask sbout the use of & certrin tool. Tour
friend will tell you its use. 7Tou could =gk fbout
the following tools: screw - driver, scissors,
forceps, hemmer, etc.
Bxercise (11): Im2gine thet a fretory manager gave
the following order to one of his employees.
Read the order and answer the questions that
follow it. Each sentence within the order has
a number berore it to help you find the sentence
easily.
l. You Pre going away for & few days. 2. You
will leave for Arba Minch tomorrow. 3. I
am sure you will bring 211 the informntion
we hope Tor. 4. You will be given some

amount of money. 5. You will use it only
for what is pegesspry. . 6. You will Account

Jor 1% whgh ypu return. 7. Now, you o@n
o AT - 2 v < 1 Lt
£0. 2and get ready for your trip.
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Now answer the following questions.
1. In sentence one, 'for' r=fers to
2) point of time
b) extent in time
¢) extent in plece
2. In sentence two, 'for' refers to
a) sterting plrce of journey
b) meens of trensport
¢) reeching point of plrcce
3. ¥Which word helps you to fnswer question number
two?
a) tomorrow
b) lerve
¢c) you
4. In sentence three, 'hope for' reiers to
a) informstion b
b) money
¢) being certain
5. In sentence five, 'it' refers to
a) Arba Ilinch
b) the money
e¢) the inform=tion
6. In sentenoes five, gix znd seven; "for' earries
a) similar meenings
b) different mesnings
¢) oprosite meenings
7. In sentence six, 'it' refers to
a) the money
b) the informrtion
¢) the trip
Exercise (12): For esch of the following sentences
write a new senternce. Use the words given in
capitsl letters. IiBke your new sentence £S near in meaning
as possible to the original.
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Why were you ebsent?

THE REAS W

We expect good hervest.
HOPE

et e

He did the job without pey.

TOTHLYTG

It is up to you to decide.

POR

He is sent to prison becfuse

STEALING

he stole.

———

Father bought me a pair of shoes.

TOR

The school provides us with books.

FOR _

———

VWhy do yon worry?
CAUSE

He wents frme.
EAGER

Foes mPleris heve 2 cure?

WHAT IS
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Funetion: Seeking informetion — Giving information.
(Preposition indicetes starting point)

Form : - = = 1TP + from - - ~
Rtole : Student‘ﬁ pleys the role of =a tourist,

3tudent B pleys the role of a prsser-by.
Practice: A: How frr is the bus st~tion from here?

By It is 2 few minutes' drive.

Or It is a few minutes' welk,

Exchenge roles and prectise the above diaslogue.
Exercise (1): ImePgine yourselves playing the roles
of A 2nd B. Study the 2bove prretice exercise.
Ask 2bout the distance of the museum, the publie
library, the lfation2l Theetre, etc. from where you
are. Answer as in the form 2bove.
Function: Seeking informeztion -~ Giving informatien.
Form {! -~ - = NP + from - - -~
Role 1 Student & plays the role of & teacher.

Student B plays the role of a student.
Practice: £: How fer is your house?

B: It's about two kms. from the school:
Exercise (2): Imfgine yourselves playing the roles
of A and B. Ask a2bout the distance of the ruseum,
the public library, the Netiona2l Thestre, etec.
Guess the distence in kms. Answer following the
form given ~bove.
Function: Jeeking informetion - Giving informetion.
Form P - = = 07 4+ from - - -
Role : Student A end student P play the role

of friends.
Practice: A: When is our next trip?

B: it is 2 week from today.
sxehenge roles and practise the dialogue.
Bxercise (3): Jtudy the sbove prretice exercise.
Imegine yourselves pleying the roles of A and B.
Ask about when your next test, your next exanination,

your vacation, ete. is going to he. Answer rollswing

the Torm given =2bove.
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Punction: Discussion (Preposition indicnates source).

Form { == ~—=%NP + from - - —- )
tole : Student A e2nd student B play the role of
friends.

Practice: A: Do you get letters from your father?
B: Yes, I got one enly 1l7st week,
A: Whet 2bout from your mother?
B: ¥o, I didn't get from her recently.
Ixchange reles and practise the dialogue.

Funection: Seeking informstion

Giving information

Form P - — -~V + from - = =

Role : Student A plays the role of a new comer,
Student B plays the role of A passer-by.
A asks B #bout a city bus.

Prectice: A: Which bus goes to Wifess Silk?

us]

Maunber 14 goes from here to Nifas Silk.

=

Is it the only one from here?
I think so.
¢ Thank you. I'll weit for it.

= W

Exercise (4): Study the example below. Play the
roles of A and B. Ask sbout city buses going from
one place to another. Prectise rs in the example.
Example: A: Which bus goes to the I"'ntional Theatre?
B: There is ne bus te the Wational
Theatre from here.

Function: Seeking inferm2tion - Giving inZornmation
Form = = =V + from - - -
Role : Student A plays the role of 2 teacher
Practice: A: Where are you coming from?

I anm coming from the lrfboratory

A: YWhy were you late?
B: I was writing notes
A: 0.X. come in.,

Exchange roles and prectise the sbove dialogue.
Exercise (5): Study the example given below. Play
the roles of A »nd B. Ask B from where he is
coming. B will enswer following the example.
Tou could use the following in your enswer: the
library, the bookstore, the director's office, eto.
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Example: A: From where are you coming?
B: From the lesboretory.

Ifunetion: Seeking informetion - Giving informAation
Form ! = = =V + from - - -
ilole : Student A end student 3 plny the role

of friends.

Practice: A: Whet does 2 shirt cost now-edays?
B: You e2n get from 25 birr.

Exchenge roles end prretise. Whet do you think

the preposition 'from' indicetes in B's answer?

Discuss it with your friends.

Mfunction: Giving advice - Receiviug edvice

Form ! - ==V + from - - =

Role ™ : Student A pleys the role of A te=scher.
Student B plaeys the role of a student.

Practice: A: Do you read books?

B: Yes, I do.
A: That is good. Tou will benefit
Irom it.

mxchenge roles and preetise the diaslogue.

Function: Seeking informetion - Giving information

form P - = =V 4+ P + from - ~ -~

iicye : 3tudent A and student B pley the role
of friends.

Practice: A: Can you tell 2n Americen from a British?
B: I rerlly can't. Can yon?

A: Why will I psk if T can?

Exchenge roles #nd prrectise the dirslosue.

Function: Seeking inform~tion - Giving informrtion.

Form ! = - =V + 0P + from - - -

Role : S3tudent L plays the role of 2 tencher.
Studeat B plesys the role of an office
worker.

Practice: A: Do you collect your salary from the bank?
B: Wo, I get it from our cashier.

A: T get mine from the benk.




96

“xchange roles and practise.
Exercise (6): Answer the following two questions.
They eare wesed on the above prectice exercise.
l. In A's guestion 'collect --— from' means

a2) deposit in

W) get paid by

¢) receive through
2. In B's answer 'it' refers to

a) the bank

b) the cashier

e¢) the salary
Function: Seeking informestion - Giving information
T'orm ¢! - = - adj. + from - - -
role : Student A end student B plesy the role

of friends.
Prectice: A: Vid you pRy your debt?
B: Yes, I em now free 2rom it all.

Exchesnge roles And prectise the dialopue.
Exercise (7): Form yourselves into groups of 3
or 4. Discuss the following problems. Try to
complete the lest pert of easch problemn.
1. If you combine two stoms of hydrogen and one
atom of oxygen, the result will be weter. Both
hydrogen and oXxygen are in a gasseous stete.
8w this is an exemple of a change
state _state.

]

2, If you heat metal, it melts. This is an example
of & change stete state.
3. If you cool the metal that you have melted,

it will be ochanged te solid. This is ~2n example
of a chenge _ _ state state.
4. VWhen you boil water to 100°C, it chenges to

vapour. This is an example of & chenge

state. stote.
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Exercise (8) : VWirite a new sentence for ensch of

the following sentences. Tlse the words pgiven in

capitel letters. llrke your new sentence 93 near

in
1.

2

12.

4.3

14,

15.

meaning Aas possible to the origincl.
My brnther sent me a letter.

RECETIVE

These ere Hlarx's words.

ARE TAXEN

The doctor =dvised me to stop smoking.
REFRATIN

This is not the ssme #s thet.
DISFERENT

Prices are increasing day =fter day.
M0M

The rain made us stop walking.
FREVEXTED

He was sent out of school for disobeying the rules.
DISMISSED

He was sent out of the contest for striking a
foul blow,

DISQUALIFITD

His friend lent him 2 pen.
BORIWOWED
We helped him not to get hurt.

PROTECT
He wes sent out of prison.
RELEASED

vociologists will tell us more fbout society.
WILL HEAR

He gave & book to me.

TI0K

Abebe sold a eer to me.

BOYIGHT

He didn't let me go.

PREVEITT
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Function: Seeking sdvice - Giving ndvice
(Preposition msrks place).
Form g we s owa W 4 HE & A - o o=
itole : student A 2nd student B pley the role
of teschers. A hes lost his key. B
suggests of 2 pessible plece.
Practice: A: I am rfraid I've lost my key.
B: Iay be you've left it in the lock.
A: That is possible. Let me go and
check.
Exchrenge roles =nd prectise the sbove diclogue.
Bxercise (1): ImAagine yourselves plrying the roles
of A snd B. A will comment fbout losing something.
B will suggest where he may heave left it.
Punction: Seeking clesrificsation.
Form P - = =V 4+ P +in - - ~
Role : dtudent B pleys the role of o guest.
3tudent & plays the role of = host.
A expects B. B wes rether lote. A asks
whyr,
Preactice: A: Why so lete?
B: I lost my wey in the d=rk.

Exchenge roles 2nd practise. Ask why somebody is

late. Give re=sons. Think of other possible reasons

that could delay a person.

funetion: Seeking informetion (preposition indicates

stete or condition of sonething).

Form Pt ===V 4+ I +in - - -
Role : Student A pleys the role of a home—roum

teacher. JStudent B pleys the role of a
monitor., A has asked his students te
arrange the seets in elsss. After

sometime he comes to check.
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Practice: A: Vid you finish?
B: Yes, we've arraanged everything in erder,
A: Did it te2ke you too long?
B: We finished it in fifteen minutes' time.
ixchenge roles and prsctise the dirlogue.
funection: 3eeking informetion - Giving informntion.
rorm t = ==V + P +in - = -~
Ilole ¢ Student A =nd stuﬁent B plry the role of
friends. B hes been et A —srtv. & nsks
him 2bout it.
Preetice: A: How meny of you were st the prriy?
B: Seven girls #nd eight boys.
A: Thet mersns you were fifteean in all.
B: Yes, thet is right.
Exchenge roles ~and prectise the di~logue.
Ffunction: Seeking feetuel informetion.
form P - =~V +in - = =
Hole : Student A plays the role of =~ teacher.
Student B plays the role of a student.
Practice: A: How many peeple live in Addis?
B: A little over 1.7 million people
live in Addis.
Exchenge roles and practise the shove dialogue.
Exercise (2): Immgine yourselves playing the roles
of A and B. OStudy the example given below.
Frectise as in the example by asking about the
population of different countries in Africa, Asia,
Europe, North Americes, etc. Iilemember to exchange
roles.
Example: A: Which country in Africe has the
lergest populstion?
"B: Uigeria hes the l-rgest populstion
in Africe.
Punction: Extending invitetion - rejecting invitrtion
Form ¢ e (W) AR - = =

Role : Student A 2nd student B plsy the role of
A

friends. A invites B to go with him te reed.
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Practice: £: Let's gc¢ 2nd reed,
B: I am not in the mood.
A: I'11 go by myself.

Exchenge roles =nd prrectise the nbhove dirlogue.
Function: Seeking informftion - Giving inform~tien
(preposition indicrtes time).

Form t = = = (v) +in - - -

iiole : otudent A 2nd student B plsy the roles
of different subject teachers.

Practice: A: Aren't you in the =2fternoon shift?

Yes, I am.

Why did yeu come in the morning then?

o= "

: I want to see the director.

L: He will be Wwack in a short time.
Exercise(3): Group yourselves in pairs. Study the
contexts below. Play each context as it requires.
l. Your f=ther is to go out of Addis. Ask him

when he will return. He will ~nswer apnroprietely.

2. You went te talk to 2 friend of ynurs. :-You
find him to be very busy. A~Ask him when he will
finish his werk. He will snswer anmropristely.

3. Imegine thrt you hsve gone to » teilor. Ask
him when he will eet wvour cort(jreket) resdy.
He will aaswer sppropristely.

4. Imagine thet you heve gone to the reilwey
station. You fre expecting your brother Trom
Dire Dawa, Ask the booking clerk when the
trein will errive. He will fsnswer Aapnropriately.

5. The drama club in your school is prenaring a
drema. Ask one of the members of the club when
it will be ready for the stage. He will answer
appropri~stely.

Function: Asking the reasoan - Guessing the reason.

form t =~ ==V +in - - =

Role : Studeat A and student B plsy the role of

classmates. It 1s not the end of the

period. Tescher left the class. A

asks B why.
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Prectice: A: Why did he leave in the middle of the period.

B: Tay be he's forgotten sorething.
Answer the Tollowing nuestion.
| 'In the middle of the period' means
a) after exsctly half the period.
b) before the end of the period.
¢) after the end of the period.
Ffunction: Seeking informetion - Giving informAatien
Form P~ = =V +in - = ~
Role : Student A pleys the role of a teacher.
Student B plays the role of 2 student.
Practice: A: Where de your parents live?
B: They 1live in Heorer.
BExchrenge reles and prretise. Ask your friend
where his perents, his uncle, his sunt, his elder
brether, etc.live, Let him snswer following the
above form.
Munction: Seeking informstion - Giving inTormrtion
Form P = ==V 4+ in - - =
Hole : Student A pleys the role of 2 tescher,.
Student B pleys the role of = student.
Practice: A: How much of your time do you spend in
reading?
B: I have ne fixed time for reading.
A: Don't you believe in the importance
of reading?
B: I de. I simply do not hrve a fixed
programme.
Exchenge reles and practise the mbove dialogue.
Function: Sceking infermetion -~ Giving informetien
Form t - == (v) +in - - ~
iiole : Student A plays the role of 2 teescher.
Student B playsthe role of a student.
A asks B 2bout a play he hes been =sked
to rend.
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Practice: A: Is the play in two parts?

B: o, it is in three parts.

Exchange reles and practise the dialogue.

Punction: Seeking expleanction

(preposition refers

dress).
form i - — = in + =dj.
RRole : Student £ pleys the

Studeat B pleys the
Practice: A: Why is thrt ledy

- Giving explanation.

to type, colonr of

role of ~ new conmer.
role of = passer-by.
in blrck?

B: it is becsuse she is in mourning.

A: Ah, we heve the sfPme culture.

bxchenge roles and prectise the sbove dislogue.

Ffunction: Seeking information -~ Giving informatiwn.

(Preposition indicrftes Zrequency).

erm P = = = 8ad) + in - - -

- - =V +in - - =

Role : Student A& plays the rele of a directer.

Student B plays the role of ~ unit leader.

A asks B about teacher X.
Practice: A: X is mostly absent from school.

B: Yes, he is very poor in health,

£: Why doesn't he get trested?

B: lle is alweys in #nd out hospital.

New answer the Following twe questions. They are

based on the above dinlogue.

1. In A's second question 'trerted' refers to

2) medicetion
b) permission
¢) Absence

2. In B's last comment 'in end out hospitrl' meens

a) frequently gets trerted
b) frequently visits patdents
¢) doesn't cfre 2bout his work,
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BExercise (4): Por esch of the following sentences
write 2 new sentence. TUse the words sgiven in
cepitel letters. [iake your new seunteice As
similer in me2ning 2s rossible to the originel.

1. He arranged the nemes =£]lphebecticslly,

ORDER

2. Who works for the director when he is sbsent?
ABSEYCE

3. They reeched Asmers yesterday.
ARRIVED

4, He studies his lesssons at night.
EVEHILG

5., He died while fighting 2 battle.
ACTION

6. He managed to complete his worlk.
SUCCEED

7. It will be ready after two weeks,

i

8. OQur team lost the metch.
WAS DEFEATED

9. A week has seven days.
THERE ARE

. A fortnisht hes fifteen days.

HERE ARE

b

Funetion: Discussion
Form - = = WP 4+ in - - =
- = = 2adj. + in - - -
Role : Student A pleys the role of = tescher.
Student B plays the role of a student.
They are discussigg ® drema in preparation.
Practice: A: How is the progress in yvour drama?
B: We are doing very well.
A: VWhen will it be resdy for the stege?
B: It will be reedy in two wecks' time.
bxchange roles and practise the shove conversation.
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Bxercise (5) Group vourselves in pnirs. Tet one

4

of you ask the following questions. The other will

snswer following the form —-- in + I'P, 1lse the

words in capital letters.

1.

24

De

Where will you look for medicines?

PHAQMACTES

Where will wou look for writiiig meteriels?

STATTIOTERIES
Where do wou nut
CUPBOALRD

your clothes?

Where will you look for the historical remains

f a country?

MUSETIIS

ihere will you look for the merning of a word?

DICTIONARY

Function: Ingquiring

form P =~ = = ~dj
Itole ¢ Student A

Student B
teacher.
club, He

Preetice: A: I wont

permission - Giving prermission.
+ in - = -

plays the role of = student.
pleys the role of =n English

A wents to join the Inglish

is asking B r~bout it.

to join the Jnglish e¢lub, sir.

B: Ah, you fre interested in our club.

A: Yes, I

erm interested in improving my

Bnglish.

B: Prrticiprting 1g our club will surely

help you.

Exercise (6): Imagine thet you sre interested in

Jeining different clubs. Prsctise by plaving the
roles of A =nd B.




Huanction:
Form H
Rnole s

Prectice:

OF
Gossiping - (Preposition is related in
meAaniung to 'about’').
—-—— =V 3+ 0f = — =
Student A a2nd student B play the role
of teachers. They gessip ~bout ~nother
teescher c2lled Alenu.
A: T don't like Alemu,
B: Wh¥? I like him very much.
A: You know very well thet he horsts of
his echievements.
B: Oh, does he?

Exchrnge roles 2nd prectise the dislogue. Talk
ebout other things thet people can bhosst of.

Funetion:
rorm H

nole g

Prectice:

Pessing informrtion on to 2 friend.

- = =V 4+ 0of - - -

Studeiit A #nd student E play the role eof
friends.

As Did you know thsat Abebe is in hospitael?
B: o, wh#t happened to him?

A: He complains of a kidney probler.

B: Thet must be serious. I'll visit him.

Exehange roles and prectise the dimlogue. Talk

of other diseases that peeple c¢fFn complzin of.

Functiomn:
Form .

iigle 8

Prectice:

Gossiping

- ==V + of = = =

Student A and student B plsy the ro.e ef
teachers. <hey gossip rbout a person

who is to chenge his job.

A: T hesr that Belsy is to chenge his job.
B: Yes, he will lerve us shortly.

A: Heve our boses fppproved of it?

B: Yes, I think so.

Lxchenge roles snd preetise the ~bove dirlogue.

Minetion:
Form :

ilole $

Gossiping

-~ ==V + 0of - - =

Student A sund student E plcy the role
of friends. They gossip chout = persen

sent toc prison.
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Practice: A: Why did they send him to nrison?

government money.
A: Thet merns he will be there for five
yerrs or more
Bxercise (1)+ fLnswer the following nmestions.
They are based on the #bove dislogue.
l. In A's first question 'they' refers to
a) people of the governmeunt
b) people related to the yprison
¢) other peorple
2. In B's comment which of the two they's refers
to peeple of the government?
a) the Tirst
b) the second
¢) both the first and the second
3. In A's 1l7st comment 'there' refers to
8) government office
b) prison
¢) government money
Iixercise (2): Ior esch of the followine sentences
write 2 new sentence. Use the words pgiven in
capital letters. IMeke the new sentence rs nenr
in merening #s possible to the origincl,
1. The book has 250 peges.
COMSISTS
2. He weits A persoi.
INQUTRES
3. IlMalaria killed the petient.
DIED
4L, Yeu can't say that I am dishonest.
ACCUSE
5., A better idea came to my mind.
THOUGHT

B: Thev sy they =ccusad him of spending
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Funetion: Inquiring the resson for

f'orm P - = =P+ 0f - -~

Role : Student 4 plays the role of a teacher.
3tudent B plays the role of A student.
B has querrelled with one of his classmates.
L asks for the reason.

Prectice: A: What was the cause ef your fight?
B: He insulted me,

Exchange roles and practise the =2bove dialogue.

function: Giving encouresgement.

Form ¢t = = =~ 1P +0f = = =

B

lele : Student A plesys the role of tescher.
Student B pleys the role of student.

Practice: A: Whet wes your everrge in the nationsal

v

Exam?
B: It was 93%.
A: You see how sweet the result of herd
work 1s!
Exercise (3)- Rewrite the following senternces
using the words in cepitsl letters. Il=ke your new
sentence as nefr in meaning £s possible to the
originsl. )
l. I don't want te hear any more of that.
I WANT
2. What put him to death?
THE CAUSE
3. He is my friend,
MINE
4. She teaches biology.
A TEACHER
5. These are liesfin's works.
THE WORKS
Functien: Seeking informstion -~ Giving information
Form P - - = adj. + of -~ - =
role : Student A pleys the role of = director.
Student B plays the role of his assistent.
A asks B sbout = teacher.
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Practice: A: Why is Belay absent today?

B: 7Tou know he is negligent of his duties.
A: When he comes, send him to my office.

Exchenge roles and prectise the esbove dirlogue.

Function: Yeeking explenation

form
itole

- - = adj. + of - - =

: Student A plays the role of a member of
a club., Student B plays the role 4P3itg
cheirman., A asks B why he wes rsked to
contribute money for the club.

Practice: A: What is the contribution for ?

B: You know our club is short of money.
A:; Cen't we get money by other means?
B: 0.X., you suggest.

BExchenge roles 2nd preetise the sbove di2logue.

Exercise (4): Rewrite the following sentences

using the words given in capitel letters. Iilake

your new sentence as nefr in meening as possible

to the original.

1. I don't Mnow the rules.
IGIORANT

2. I like my brother,

MOND

3. He has no money.
SHORT

4, His perents =are rich.
CONMES

5. His perents sare poor.
BORIY

6. He is able to do anything.
CAFABLE

7. 01ld age frightens us.
AFRAID

8. The committee hes five menhers.
COLIPUBED
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9. I know when his tirth dey is.
DATE

10. I weant uoney.
I NZED

Function: Seeking informetion - Giving inTormAatien

rorm T = = =V 4+ NP + of - = =
Role : otudent & 2nd student B play the role
of friends.

as

Why do I see you &t court?

4

Prectice: A
B: I was accused of a simple matter.
A: VWhet came out of it?
B: I clesred myself of the =AccusAation.

Exchange roles and practise the shove dialogue.

Function: Seeking Lxplanation

Form = ==~V + P + 0of - - —~

Hole : Student A plays the role of chairman of
g club. BStudent B plerys the role of
member of 2 club. B friled to attend a
meeting. A esks him why.

Prectice: A: Why didn't you attend the meeting?
B: Vobody informed me of the time and

the dete,
Exchange roles =nd practise the ebove dirflogue.

Function: Expressing liking - Expressing dislike

Form P = = =V 4+ P + 0of - - =
Role : Student A and student B plesy the role
of friends.
Practice: A: Vo you like Gurmu?
B: Wo, I don't like him.
A; Why? Isn't he one of the best we have?

B: That may be se for you.
Exchange roles =2nd prectise the #bove dialogue.
Exercise (5) = Study the following contexts.,
Answer to the questions approprictely. In some
cases words or phreses thet you may use in your
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answer are suggested-

1.

5.
to
to

6w

You are very thirsty. You wsnt to quench your
thirst. You go to the. nearegt bar. The waiter
comes to take your order. What will rou say

to the waiter? ilse 'CUocacola’',

A tourist comes to you. He wents you to tell
him the distance and direction of Akaki from
Addis. tHow will you tell bim in one sentence?
7ou know & person who is alweys willing to

help people. You went to him Yor help. e
helped yon. How would you tell him of your
thanks? TUse the word 'How'.

7You invited X to your house. Fe brought his
brother with him. You went to tell him that
you fre happy becsuse he brought his hrother.
Fow would you 82y so? Begin your sentence with
There is the British coungil Libresry. You want
be & member, You go to the librrry =and trlk
the libresrisn. Fow do you tell him ~bout it.

TYou are suirfering from & very bed cold. You

cough very much. You went scme syrup. You go to

—

[

rhermecy. How do you 2sk the pharmreist? Use

'bottle' in your aguestion.

ite,
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Tunction: Giving =dvice -~ receiving ~dvice

Form t = =-==V+on - - -

tole : Student A pleys the role of » tercher.
student B pleys the role of = student.

Prectice: A: Do you know how dengerous tTlies are?
B: Yes, I do.
A: Why do you let them rest on you then?
B: Oh, sorry! I'll try not to.

sxchange roles =2nd prectise the 2hove dialogue.

runction: Seeking infermetion - Giving inforization

Ferm P - =V +on - - -
Role : Student A plmeys the role of A teacher.
tudent B plays the role of A student.

Practice: A: Who sits on your right in c¢less?

S
A
B: X sits on my right.
A: And who sits on your left?
B: Y sits on my left.
Bxerecise (1) Exchrnge roles snd prretise the above
di2logue, Play the roles of A rnd B. Agk your
other friend who sits on his risht ~nd left. Let
him snswer appropristely followiig the form -
-+ 8 V-t+-08 - - ~
Function: Seeking informetion - Giving informestion
Form P - = =V + 0on - - =
Kole : Student A and student B pley the role
of friendss
Practice: A: How was the film you s~w yesterday?
B: I enjoyed it wvery much.
A: I think the story is brsed on fact.
B: Yes, thet mey be why mAay insisted
on seelng it 2gain.
nxchange roles Aand practise the above dislogue.
Function: oeeking fectual informetion
form ===V a4yon-- -~
ole : Student A plays the role of = tercher.
Student B plays the role cf » dep,riment
herd. A wents to know the dsy of the exom,
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Przctice: L: Vhen is the first semester exrsn?
B: Dida't I give you & copy of the pragramme?
A: T am sorry I've lost iy coDdy.
B: It will be on the 215%
Exehenge roles and practise the dislogue. Ask

of MTir,

your friend sbout other progrsmied rctivities in
the school. Let wour friend ~uswer following the
form -— - =V + on - - -,
runction: Giving Aappointment to - friend.
Form - = =V 4+ 0on - - -
itole : Student A and student B plsy the role
of friends.
: 8o when shell we meet?
: bh21ll we meet on Sfturdey =t two?
: Th=t suits me.
B: 0.K., don't foreget. I'll be writing

Practice:

il v

for you.

Bxercise (2) : Exchesnge roles and prretise the
diflogue. ITmfgine yourselves giving an appointment
te your friend. Agree on 2 dete rnd tine.
temember to use the ghove form.
Exercise (3) Aaswer the following two questions.
They #~re beged on the sbove diflogue.
l. In B's question 'at' rerfers te

a) exact time

b) exact plece

¢) exret dote
2. In A's scoond comment, 'th2t' refers to

a) time
b) time =nd day
c) dey
Funetion: Seeking informetion.
Form ! - =~ NP + on - - -
Role : Student A 2nd student B plry the role

of friends.
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Practice: A: VWho is thet man?
B: Yhich one?
A: The one e”rrying his cont on his arm.
B: I reslly do net know him.
Exchenge roles and prretise the dislogue.
Function: Seeking informrtion - Giving information
form P - - = HdP + 0on - = -
iicle : Student A end student B plmy the role
of friends.
Prectice: A: Do wvou know thet mrn?
B: Which man?
A: The one who hefs 2 hrt on his he-d,.
B: Ah, he is the chepirmrn of our 'kebele',
Bxercise (4): bxcheange roles snd prretise the
dizlogue. £sk your friend s2bout & certain person.
Your friend will &ask which mfn. 7ou will give him
gsome sort of indentification. ILemember to use the
form - - = Wi + on - - -
function: Seeking information — Giving information.
r'orm P - = =~ 1P + on — = —
Role : Student A end student ¥ play the role
oI frieuds.
Practice: A: Is your sister engrged?
B: o, why did you =sk?
A: T think I ovaw 2 ring on her finger,
B: Oh, thet! She took it from nother.
Exchenge roles end prretise the zbove dislorue.
Jow enswer the following question. It is brsed
on the dizlogue.
Iif A's question 'engrg=d' mesns
An) heve £ premise to merry
b) be occupied with
¢) hrve the right to emrlor
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Function: Secking confirm~tion

iform P - = = WP +0n - - ~
itole : Student A snd student B plsy the role

of friends.
Prectice: A: You h=ve some besutiful nictures on
the w=ll.
B: Yes, I like to look =t pictures.

Bxeheunge roles #nd prectise. Ask your rfriend what
else can one put on the well., Let vour friend [
aiiswer appropristely.
Exercise (5): 3tudy the following contexts. Im2gine
yourselves involved in them. They will require
you te say something sbout them. Ainswer the
questions eppropriestely.
l. A certain person comes to yvour school. He is

in need of sone informftion &bout the school.

50 he &sks you, "where does the school post
its notices?" How will you =nswer hin?
2. You &re cheirman of 2 meeting. You want o
invite the second speaker tu meke his sneech. FHow
will you do so? TIse 'gnll',
3. One of your friends is very henny bec nse he
hes won 2 scholsrship. How do you tell him theat
you shere his happiness? Use 'congrztulrte',
4, You go to = bar to drink some soft drink.
After sonmetime the weiter comes to wou end ssks
you. "Have you been weited on?" Fow will rou
2aswer him?
5. One of your neighbours fell sick =t night.
You w-nt to toke him. 4o hospital. ‘You don®t know te
which 'ene t< .t2ke him. Fow will yvou ~sk? Use 'duty'.
. Tou write & letter to one of rour reletives.
You put the letter in en envelop. Before you take
the letter to the post office, whet do rou do?
Use 'stamp' in your answer.
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Function: Discussion

rform t - =-=4JdP +o0on - — -

Hole : otudent A and student I play the role
wf policemen. They sre looking for
finger prints on a door broken iinto.

Practice: A: There are no finger priants on the handle.
B: Kay be he had gloves on his hands.

Exchange roles and practise the above dialogue.

Exercise (&): Aanswer the following two questions.

They are w®ased on the above dialogue.

1. When A says 'en the handle', he means
a) the handle of the door
b) the handle of the window
¢) the handle of the suit case.

2. In B's comment 'he' refers to
a2) the owner of the house
b) one of the policemen
¢) the thief

Function: veeking confirmation

f'orm P — = =on # IP - = =

Role : Student A and student B play the role
of friends.

Practice: A: I hear thst your brother has changed hia:job.

B: Thet is true. Ee is now on the staff
of a magazine.
Exchenge roles and prectise the above dielogue.
Exercise (7): ior each of the following sentences
write a new senteuce. Use the words given in
capital letters. MNake your new sentence 2s near
in meaning as pessible to the original.
1. He attacked his wife.
MADE
2. He was arrested because of theft.
A CHARGE
3. We go to school by bus.
BICYCLES
4, You have to respect the law.
KELP OW
5. May I teke your orders?
WAITED O
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6. He relys on himself for food =nd clothing.
COUNTS
7. DEPENDS (Two sentences)
7. Tobacco is tz2xed heavily.
THE TAX
8. The police reaghed the spot of the Accident
within two minutes.
WIRE
9. His dete of birth is 20°" Januery, 1985.
WAS BORW
10. We decided to go to the cinema.
GOLIG

- Punction: Seeking information - Giving informstion.

Form P - ——on + NP = - —

Kole : Student A pleys the role of information
seeker. otudeant B plays the role of
information giver.

Practice: A: Is the secretary in her office?

B: Jto, .she is on maternity leave.
A: When will she be “aok?
B: After some forty days.

Exchange roles and practise the above dialogue.

Function: Seeking information - Giving informatien

Forn ! — =—=o0n + P -~ - ~
- = =V 4+ on - - -

Iole : Student A snd student B play the role
of Tfriends. A asks B ”bout his Tather.

Practice: A: Why did your father go to Dire Dawa?
B: He went there on business.

A: When will he come b=ck?
B: He may return on Sunday.
Exchange roles 2nd prectise the rhove dialogue.
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Punction: beeking information - Giving information
(preposition osrries the meaning in the
direction of)
form it ===V + to - - =~
Role : Student A and student B play the role
of friends.
Prectice: A: Good morning. Where rre vou going?
B: I am going to my uncle's. Whet
about you?
A: T am going to the British Couneil
Library.
B: 0.K. then., We will meet.
Exchange roles and practise the =bove dialogue.
Exercise (1): Study the sbove prectice exercise.
Ask your friend where he is going. He will tell
you where he is going and ask yocu where ;ou #re
geing. You will tell him following the form abave.
Function: Seeking informetion - Giving information.
form P - =~ =V + te = - —
nole : Student A plays the role of informatien
seeker. Btudent B plays the role of
inTormation giver.
Practice: A: Could you please tell me Where the
library is?
B: You Just go straight and then turn
to your right?
A: Is it upsteirs or down stairs?
Bs It 1= upstairs,
A: Thank you very much.
Exchange roles and practise the above dialogue.
Exercise (2): Btudy the sbove prrctice exercise.
Imagine yourselves to be looking for the direction
of some place such as the director's office, the
office of the secretary, the nesrest phermacy, etc.
Play the roles of A 2nd B. Prectise as in above.
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Punction: Seeking informetion - Giving information
(preposition indicstes 2 finnl noint in
duration of time).
Form: = - -V + to - ==
Role: Student A and studeat B pley the role of
teachers. One of them was not in the meeting.
He asks the other sbout it.
Practice: A: Were you in the meeting?
B: Yes, but I did not stsy to the end.
A: Who has stayed to the end?
Bs X has.
A:s T'1% _ask X sbout it then,
Exchange roles and practise the above dialogue.
Think of similar contexts. Ask your friend about
a film, a speech, a theatre, etc. which he has
attended. Let your friend auswer following the
form given in the above practice exercise.

Function: Discussion

Form t ===V + to - = —
Itole : Student A and student B pley the role of
teachers.

Practice: A: Whose suggestion do you ~gree to?

B: I agree to X's suggestion.

A: T like Y's suggestion nore.
Excheange roles and prectise the dislogue.
Function: Seeking informetion - Giving information
Prom 1t - ==V 4+ t0o - - =
Role : Student A plays the role of = teecher.

Student B plsys the role of = student.
Practice: A: Do you belong to group C or D?

B: I belong to group C.

A: Who belongs to group D?

B: £ belongs to group D.
Exchenge roles and prectise the above dialogue.
Exercise (3): Imagine yourselves belonging to
different clubs. Play the roles of A and B. Ask
your friend which club he belongs to. Let hin
answer following the form — — - V + to = - -~
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Function: Seeking informetion - Giving information

Form ! = = =V 4+ t0 - = =
Role : Student A and Student B play the role of
friends.

Practice: A: Did you apologize to the teacher?

B: ror what?

A: For your coming without books.

B: Oh, yes. But I needn't have.

A: Why?

B: He had forgotten 2ll about it.

A+ Oh, I see.

Exchange roles and przctise the above dialogue.
Imagine yourselves in similar contexts. Think

of other faults that would make you apologize te
your teacher. And practise by playing the roles
of A and B. _

Exercise (4): Form yourselves into groups of 3 or 4.
Sstudy the contexts given below. Devise &n
appropricste dirlogue for esch one of them. TEach
group's dialogue will be resd to the whole class.
The best dialogue will be decided nnon 2and played.
1. Yeu heve applied to the Higher Educrtion
Commission For a scholarship. You did ng get e peply.
You want to talk to the personnel officer. You
go to his office. You find his secretsry. Ask
her irf he is preseut and tell her thet you want

to talk t¢ him. She will answer appropriately.

2. One of your classmates has angered his teacher.
You erefy.afraid the teacher may take some action
egainst your classmate. Advise your cl=mssmate.

He will s&y whether he accepts or rejects your
advice.

3. Your friend comes to you and he invites you to
ge to a bar with him for a drink. You didn't

like his idea. Tell him so and indicate what you
prefer instead.
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4, You have gone to the cinema. Your friend was
unable to see the film you saw. IHe wants to ask
you @bout it. But you've left the cineimna hall
in the middle. Tell him so.
FPunction: Seeking igfermation - Giving information
Form P ===V + 1P + to - - =
Role ¢ Student & plasys the role of a father.
Student B pleys the role of - son. A
asks B whether or not B has gone to the
doctor.
Practice: A: Did you visit the doetor?
B: Yes, I did.
A: Whet did he say?
B: He referred me t» another doctor.
A:s We'll see what that other doctor will
Say.
Ixchange roles and practise the g2bove dialogue.
function: Seeking informetion — Giving information
form t = ==V + 0P + to = - —
Role : Student A plays the role of A teacher.
otudent B plays the role of a student.
A asks B 2bout 2 book he gave him to
read and pass it on to the next student.
Practice: A: To whom did you give the book?

B: I gave it to the boy sitting next to me.

A: When did you give it to him?

B: 1t was yesterday,
Execheange roles and prectise the sbove dialogue.
Exercise (5): Answer the following questions. They
2re besed on the zbove dialogue.
l. In B's first answer, 'it' refers to

a) time

2) date

¢) the book
2. In A's second question, 'it' refers to

a) the student

b) the book

c) the teacher
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3. In B's second =saswer, 'it'refers to
a) day of taking the book from the teacher
b) days spent in rerding the book
¢) the day the first student passed the
book to the second
Function: Discussion
rorm t: — = ~=8adj.« + to -~ = -~
Role: : otudent A and student B play the role
of friends. They discuss sbout the
engagement of B's sister.
Practice: A: Who is your sister engmged to?
B: She is engaged to Ato Hailu.
A: Where does he work?
B: He works at a bank.
Exchange roles and practise the above dialogue.
Function: Seeking information - Giving information.
form t: = - = adj. + to = = =
Role : Student A and student B play the role
of teachers. A asks E abont another
person.
Practice: A: Is that person relsted to you?
B: e, why did you ask?
A:; T see some festures common to both of you.
B: Do you? He is but just a friend.
Exchange roles And prectise the ebove dislogue.
Function: Seeking approval
Form P = = = dP + to - - -
Role : Student A plays the role of chairman
of 2 meeting. B plays the role of a
member of a meeting.
Practice: A: Do you have any opposition to our plan?
B: o, but I want to make an addition to it.
A: T'11 2sk for additions lrter.
Exchange roles and practise the above dialogue.
Place yourself in A's position =ud ask his question
in another way. Use 'acceptable' in your question?
hAgain ask the same question using 'objection'.

Your friend will answer approrpriately.
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Form P — = — NP + to - = -
itole : Student A and Student B play the role of
friends.
Practice: A: Have you ever seen Balcha?
B: I saw him yesterday after =2 long time.
A: Where did you meet?
B: I met him on my way to my uncle's.
Exehange roles and prectise the =bove dialogue.
Exercise (6) : In the following short pesregraph,
there sre five blank spsces., fill the blank spaces
with the correct prepositions.
The finz2l match —-— the 1986 World Cup
Football competition was held between
Argentine end West Gernany. -——— this last
mateh held —-- llexico, Argentina scored
three and West Germany scored two, This
means thet Argentina won ———~ three goals
——=— two.
Exercise (7) : Re-write the following sentences
using the words given in capital letters. HMake
your new sentences as near in meaning as possible
to ¥he original.
1. To whom did wyou turn?
J2. WHO
2. The teacher gave us a cleer explanation.
EXPLAINED IT
3. He has accepted our suggestion.
AGREED
4, He stands by his promisa.
STICK
5. He is going here and there.
PLACE
6. Whose suggestion do you support?
AGREE
7. Your idea and mine are similer.
IS SIHITAR
8., Tour point =and mine are related.
IS5 RELATED
9. You nust get used te the new surroundings.
ADAPT
10. I would choose the banana from the orange.
PREFER




Puaction: veeking information - Giving infornation

(preposition indicates 2ccompaniment).

Forn ¢t = = =V + with - - -

Role : Student A plays the role of = tesacher,

Student B plays the role of a student.
A ¥ asks B 2bout how he lives.

Practice: A:
Bis
Az
B3

Do you live with your psrents?
Vo, I live by myself.

Where do your pfrents live?
They live in Arbe linch.

Exbhange roles and prectise the sbove dirlogue.

By following the above prectice exercise, ask

your other friends how they live. They will

snswer appropristely.

function: Seeking informetion - Giving information.

(Prepositien indicates mesns or instrument).

Torm $ = = =V + with = = =

Role : otudent A end student B play the role

of ririends. They talk sbout a person

whom one of them knows.

Practice: A:
B:
Az
B:
A
B
A:

Do you know thet men?

Whick one?

‘'he one walking with crutches
o, I don't know him

He used to drive a bus.

Is it a car accident?

Yes,

Excahnge roles and prectise the sbove dislogue.

Exéreise (1)
a dialogue.

a3 or 4.

: Btudy the Tollowing context. Devise

You may form yourselves into groups of 3 or 4.
Yeu heve token & test. You heve forgotten

to write your n&me on your enswer sheet.

Your tescher brought the corrected papers.
Your clessmates got their answer sheets.

But you didn't, Your tescher wante

to mFrke sure th=t the p=per without

2 n2me 1is yours, What possible question

cen he ask you? Whet will your answer Je?
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Practice:
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Seeking informsction - Giving information.
(Preposition indicetes manner, )
- = =V 4+ with - = =
Student A and student B plsy the role
of friends. They sre talking sbout a
person whom one of them s~w across the road.
A: Jo you know that man?
B: Which man?

A: The one who is standing with his hands

in his pockets.

B: e, I don't know him,

A: He is the chairman of our 'Higher'.
Exchange roles and practise the sbove dialogue.

Function:

Form H
Role

Practice:

Seeking advice - Giving advice

§Preposition indicates 'charge!')

- - =V + with - - -

Student A plays the role of a student.
Student B plays the role of a teacher.

A asks B about a choice of stream. B lesves
the choice to A,

A: 3h2ll I jecin the acadenic stream?
B: That rests with you to decide.

Bxchange roles and prectise the 2bove dialogue.
Exercise (2): Study the above practice exercise.
Devise & dialogue from the following context. You
can think of other possible contexts where the
above practice exercise could be applicrble. Use
the form - - - V + with - - -

Function:
Form 2
Role

Your Tather wants to buy either a pair

of shoes or a jacket for you. He doesn't
have enough money for both. So he asks
you which one he should buy. You leaye
the choice to him

Seeking approval - Giving approval.
(Preposition indicates separatiom).

- =~V 4+ with = = -

Student £ and student R play the role
of friends. A asks B whether or not

he saw him with his younger brother.
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Prectice: A: Weren't you with your younger brother?
B: I parted with him at the school gate.
A: Is that it?
Exchange roles and practise the above dialogue.
Function: veeking infermation - approving given
information (preposition carries the
meaning 'at the same time as').
Form ! - = =V + with - - —
Role : Student A plays the role of a teacher.
Student B plays the role of a student.
Prectice: A: When do you get out of bed?
B: I rise with the sun.
A: Do you? What a nice habit!
Exchenge roles and prsasctise the dialogue.
Exercise (3): Answer the following two questions.
They are based on the avove dialoxgue.
l. In B's answer 'with the sun' mesns
a) in the east
b) at dawn
¢) at noon
2. A's last comment suggests
a) approval
b) disapproval
¢) indirference
Ffunction: Inquiring about agreement or disagreement.
Form t = ==V + with - - -
Role : Student A plays the role of a teacher.
Studeat B plays the role of a student.
Practice: A: Do you agree with Belay?
B: Wo, in fact I strongly disagree with him.
Exchange roles and practise the above dialogue.
Function: Seeking information - Bxpressing pleasure.
Form P = ==~V + with = = =
Role : Student A and Student B pley the role
of teachers., A asks B about the photograph
exhibition he has orgenized.



Practice:

Exchange
Exercise
They are
1. In B's

2. In B's

FMunection:

Form

Role :

Practice:

roles #nd practise the a2bove dialogue.
(4): Answer the following two questions.
based on the above dislogue.

126

A: What did you do about the exhibition?

B: I consulted with the director. |
A: And whet did he say?

B: He says that he is with me.

A: Well, go shead and start it.

first answer 'consulted with' means

a) discussed it with

b) disagreed with

¢) differ with

second answer 'he is with me' means

2) disagrees with me

¥) on my side

c) against me

Discussion (Preposition indicates separation)

t = = =V 4+ with = - -~

- — — WP + with - - -

Student A and student B play the role of
friends. They discuss about B's girl friend.

A: T think you've brwken with your girl friend.
B: What mede you say so?

A: T never see you with her,

B: She is on lesve, 8o she went to her parents.
A: Ah, is that so?

Exchange roles and prectise the ehove dialogue.

Exercise (5): Answer the following two questions

about the
l. In A's

above dialogue.

first comment 'broken with' meens
a) quarrelled with

b) married to

¢) divorced

2. Foom A's second comment, you understand that

B and his girl friend.

a) do not live together
b) go together
c) are not seen together
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Exercise (6): Study the following context. Imagine

yourselves to be playing the roles of the people

in the context. Group yourselves into 3 or 4,

Devise a dialogue. Each group's dialogue will @we

read to class. The best dialogue will be chosen

and played.
Yeu want t3 talk to the director. You
go te his office. You find his secretary.
Ask her if he is with somebody. She
will answer in the negative. Tell her
that yeu want to talk to him. ®She will
answer approprisately.

Punction: Ordering somebody te do something.
(Preposition is equivelent to constructions
with the verb 'heve/having')

Form ! = = = 4P + with - = -

Role : Student A (2 girl) plays the role of o
mother. Student B (a girl) plays the
role of 2 daughter.

Practice: A: Go and bring the cup.

B: Which cup?
A: The cup with 2 broken handle.

Exchange roles and prsctise the above dialogue.

Exercise (7): Study the ebuve proactice exercise.

Imagine yourselves playing the roles of the pewple

in the following ccntext. You may group yourselves.

Devise a dialogue. Your dialngue will be read to

the whole class. The best diglugue will chosen

and played.

Two boys quarrelled with each other. You
saw the incident. You don't know their
names. The unit leader ce2lls wvou to tell
him what happened. One of the boys has
brown hair. The other boy has black hair.
The unit leader asks you as to who started
the fight¥ You will 2uswer him following
the ferm — = — IIP + with - - ~.



L2R

Function: Giving advice - receilving advice.

Form = - —adj. + with - = ~

Rlole : Student A and student B play the role
of friends.

Practice: A: Our English teacher was angry with
B: I have already apologized to him.
A: Heve yeu? Good!

Exchange roles and practise the above dialogue.

Function: Discussion (Preposition indicates
agreement or harmony)

Form ! - - —adj. + with - - -~

Role : Student A &nd Studemt B plsy the role
of friends. They talk a&bout a person
who both of them know.

Practice: A: I never see ilekonnen going Alone.

=Bt He is very much populsr with men.

A: How lucky of him!

Exchange roles and practise the abeve dialogue.

Exercise (8): Re~write the following sentences

using the words given in capital letters. llake

yOouU.

your new sentencef as near in meening as possible

to the original.

1. Lbebe aid Belay have quarrelled.
HAS

2., What he has satisfies him.
IS SATISFIED

3¢ I will leave the child with its sitter.
STAY

4. The weather gets cool when sun-set approaches.

THE APPROACH

5. He 1s not on my side.
iME

6. They accused him uf thoft.
CHARGED

7. She is preguant.
CHILD

8., Iran and Iraq are at war.
IS

9. They received us gladly.
GLADNESS

1C. He is & cuurageous fighter.

COURAGE



APPENDIX C

TEACHING MATERIAL -~ THE STRUCTURAL

APPROACH
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Exercise - 1 -

Repeat the following sentences rfter your tercher.

Use the words/phreses given in brackets,

1. £bebe was at the bus stop.
(a friend's house)
(school)

(his
(the
(the

office)
party)
air port)

2, We will leave &t 12 o'clock.
(sun rise)
(dawn)
(breakfest time)
(break time)

(noon)

3. He is looking
(the
(the
(the
(the
(the

at me.
bleckborrd)
map)
drswing)
insect)
picture)

4, The plesne arrives #t three o'elock.

(Ehe bus)
(The trein)
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The trein srrives at three o'clock.
( eight o'elock)
( fifteen minutcs prst nine)
( twenty to two)

PXercise —-2-—

Repeat the followiag sentences after your tercher.
Use the words/phrases given in brackets.

le I sold my house &% 2 loss.
(my cow)
(my car)
(my horse)
(my radio)
(my ox)
(my mule)

2. I bought my car at A cheaper price.
(my house)
(my cow)
(my redio)
(my horse)
(my ox)
( my mule)

Wwxercise =3-

Repeat the Tollowing sentences after your teccher.
Use the words ¢r .phrases given in braclets.

1. The first shift begins at eight o'clock.

( The second meriod ) (8:40)
( The third period ) (9:20)
( Break time ) {10400

2. Alemu lives a2t Higher 1.
( Kebede ) (Higher 2)
( Fasil ) (Higher 4)




, iy 2
(Almez) (Higher 9)

(Pantu) (Higher 5)
( we ) (Higher 15)

Ixercise —4-

Repeat the following sentences 2fter yvour tercher,
Use the new words each time.

1. Alemu is good at biology.
(weak)
( pad)

2. He is good at doing ertihmetic.
(weak)
(bad)
(slow)
(fast)

nxercise -5-

Hepeat the following sentences after your teacher.
Use the new werds/phrases each time.

1. Abebe is good at mathemstics.

CE ) (geography)
( You) (history )
(Zebede) (biology)

( She ) ( history )
( Almaz) (chemistry)

Lxercise -6-

Re—write the following sentences fs in the ex~mple.
Prectise them by sayiing them 2loud.
Exrmple: I ceme to Addis when I was five.

I come to Addis at the =ge of five.

l. I started school when I wss seven.
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2. I completed elementery school when I wes thirteen.

3. I completed junior secondsry school when I wes Tifteen.

4, I went to senior secondsry school when I was sixteen.

te—write the following senteunces as in the example.
Practise them by seying them aloud,

Exrmple: I came to Addis at the 2ge of five.

I came to Addis at five.

l. I staerted school at the age of seven.

- ——

2. I completed elementary school at the age of thirteen.

3. I completed Jjunior secondery school ~t the zge of fifteen.

4, I started senior secondesry school at the 2ge of sixteen.

—a

5. I completed senior secondery school »t the age of twenty.

— -

Exercise -8-

Do the following question #nd enswer exercise. One
student will re2ad out the question. Another student
will read out the answer.

1. Q. Where does your father work?
A. My father works at a factory.

2. Q. Where dees your mother work?
A, She works at a filling station.

3. Q. Where does your elder brother work?
A. He works &t one of the cerporations.
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. Where does your gister work?

A, She works at one of the banks.

Exercise -9-

®11 in the blanks with the correct prepostions.

i &5
2o
3.
L.
2.
6.
7a
8
9.
10.

I weke up —-—— twenty to seven.

I will meet you --- the bus ststion.

I worked —--- a2 fretory yerfrs argo.

He is slow --- =uaswering questions.

The librery opens ——-— eight o'clock every morning.
He is —--- the top of 211 the studernts in his class.
Dc you brush yvour teeth-~= reguler intervals.

I bought these exercise books - - - 35 cents each,
You cen come - - — any time.

Iran end Iraq are - — - Wer,
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Exercise - 1 =

Repent the following sentences =Iter ;-our tercher.

Put the new words/phrss

1. My house is by the
(the
(the
(the
(the
(the

es efsfch time.

post office.
brnk )
river)
hospitsl)
school)
stadium)

£And now supply different subjects and practise.

2. !ly house is by the
lIis house
Her house
Our house
Their house

Abebe's house

school.

Exerecise =2-

Repent the following sentences =fter your te-ccher.

Supply the new werds each time.

l. I live by myself.
He
ohe
You (sing.)
Alemu
Patuma
You (plural)

Exercise -3~

Repeat the following sentences after your tesacher.

1. Iather walked by me without speaking.
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i
4.
D,

135
Abebe walked by me without sperking.
ilother walked by me without speaking.
Uncle walked by me without spefking.
Amez welked by me without speaking.

Exercise =4-

Repert the following sentences #fter your tercher.

Use

15
(

(
¢
(
(

Do the following question f£nd answer exercise 2s in

the

the words/phrcses in brackets esch time.

The swesnter is mede by hend.

My sweater) (meehine)
The bed cover) (henad)

'y bed cover ) (m achine)
Her dress) (hend)

Iy dress) (mechine)

Jxercise —=5H-

exesmple.

Exrmple: . Do you pay your maid by the month?

1.

A, Yes, I pey her by the month,
J« Do you pey the lsbourer by the day?

Q. Cen wvouhire =~ car by the hour?

Q. C2n you hire a car by the day?

Q. Can you hire = lebourer by the day?

. Can you hire A lebourer by the hour?

T 4 SR Sy b et i e i iy s . i e s i e e e $ . S e b - Sl B i By S A o el B el

Fxercise -6~

Follow cerefully the exsmple given below r~nd construct

complete sentences with the words given in hrackets.

Zxrmple: (my fether) (make) (his living) (te-ching)
My father mekes his living by terching.
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1. (Zebede's frther) (meke) (his living) (mnking shoes)

2, (Alemu's fother) (mrke) (his living) (f”rMng)
3. (Belay's frther) (m“ko) (his 11,1“?) (%lﬂalnF)
4, (Almez's fﬂther) (meke) (his living) (dr1v1n buses)

5. (Chaltu's fsther) (mpke) (hig living) (palntlnp)

Exercise -7-

Notice the exemple given below. “Lhink abont the
unit of measurement the thing mentioned is sold and
complete the sentenc

Exomple: Cleth is sold by the metre.

1. Qranges
2. Banana _

3. Suger o — - -
bis  BOLTRE et it i
Be AL -

6., Petrol P p———y i i i

Practise the following question end srnsgwer. Jollow
the exemple given. Use the suggested wordsg/phrrges
in your eunswer.

n

ixemnle: Q. Do you come to school on Foot?

(bus)

£. No, I come to school by bus.

L.

1. 4. Do you come to school by bus?

2. Q. Do you come to school on foot

_________________________________ (the school bus)
And now do the following question snd suswer exercise
25 in the example.
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Fx-mple: Q. Do you come by bus number 167
A, Fo, I usu~lly come by bus number 17,

1. Q. Do yvou come to school by bus nuwber 147
Ao Heg . e R
2. Q. Do you go home by bus number 177
e W2,

3. Q. Do you go to lerkasto by bus number 167

4., Q. Do you go to the Hational Theatre by bus number 37

ﬂ 7
B Qo R A P ETE

5. Qe Do you ge to 'ifag ©ilk by bus nurber 157

A.. He,

Exercise -9-

llepeat the following sentences £s reasd by xyour teacher.

UUse the new phreses each time.

1., Our teecher knows =211 of us by nene.
Jur homeroom terscher
ODur physics tescher
Tur biology tescher
OQur English tescher

2, The unit leader knows most of us by sight.
The directher
The school nurse
The gusrds

The record efficer

sxerelise -10-

Repeat the Tollowing sentences after rour tercher.

Use the new words/phrascs esch time.

l. T send my letters by post.

2., 1y brother sends his letters by post.
(My father)
(l%y parents)

3. The letters come by post.
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(The books)

(The magazines)

(The news p2pers)
£tnd now re-write the sentences in group one as in
the exeample.
Examnle: I send my letters by post.

My letters are sent by post.

1.

25

3.

- san ————— -

Exercise -11-

Repent the following sentences after your te-cher.
Use the new words/phrecses esch time.

l. By my watch it is three o'clock.

(Alemu's) (five minutes to three)
(Kebede's) (five minutes pest three)
(Almaz's ) (ten minutes to three)
(Belay's) (ten minutes pest three)

Exercise =12-

ilepeat the Tollowing sentences after your teacher.
Use the new words/phreses each time,

l. He never stands by his promise
(what he promises)
(his words)
(wh=t he says)
(his plen
(wheat he plens)

And now repeat the following scntences after wour
tercher. Use the new words each time.

1. The bed room is five by seven metcres.
(The remding room)




139
(The kitchen)
(The dining room)

™11 in the blanks with the correct prepositions.

l.

2.

You cen hire a car --- the hour or --- the day.
a) in/by b) by/by c¢) by/in d) infon
Alemitu mekes her living —--- teeching.
a) on b) at c¢) in d) by
'Sheme' is made —--~ hend.
a) with b) of ¢) by &) on
I come to schonl --- bus,.
a) with b) by ¢) on 4d) of
Our English teacher lives —-— himself.

a) ——— b) on e¢) with d) by
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nxerelse -l1-

Repeat the following sentences efter your teachor.

TTse the new letters each time.

1. The letters A.A. stand for Addis Absba,
2., The letters D.D. stand for Dire IJawa.
B.A
M.A.
U0
QAT
WO

Ixercise —2-—

Repeat the following sentences a2fter your tencher.
Tse the new words/phreses each time.

1. I am looking for my English text book.
The teacher
Kebede
P70
she
2. I am looking for mv Baglish text book.
my umbrelle.
my exercise book
my pen

my pencil.

Bxercise —~3-

Chenge the following statements to questions.

l. I am looking for my English text book,

Za le is looking for his friend.
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3. Abebe is waiting Tor his friend.

4, We are all searching for the answer,

5, Mather left for Asmara.

Exercise —4-

Answer the following questions in sentences of your
own. Use the susgested words/phrrses.

1. Whet are you looking for?
(my little brother)

2., What is the teacher looking for?
(his copy of the

programme )
3. Who are you waiting for?
(the unit leader)

— — e

4, What mey I do Tor you?

(want)
5., Did you apply for that job?

(Yes)

Exereise -5-

Repeat the Tfollowing sentences after your tescher.
UUse the new words/phrases each time.

1., PFather will c¢211 for the dector.

(ilother) (the fire brigede)
(Uncle ) (the police)
(filehun) (the doctor)

Exercise -6-

Join the following prirs of sentences using rppropriste
adverbs. Prectise the joined sentences by srving
them aloud.
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1. OJur house cPupht fire. We ca2lled for the fire brigede.
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2. A thief took his money. He erlled for the police.

3. Mother fell ill. I c¢#lled for the doctor.

Exercise -7-
Do the following exercise As 1in the exsmple.
dxemple: Thet is not whet I #sked for.
(a pen)
I asked for & pen.
1. That is not what I asked for.
(a book)

2. Thet is not what I asked for.
____(a peueil)

3. 'Thet is not whet I asked for
(exercisc - books)

4. Thet is not what I asked for.
_(» dictionesry)

5., Thet is not whet I e#sked Tor.
(2 glass ot weter)

Bxercise -8-

Aepeat the following sentences cfter your tercher.

Use the new words/phrrses esch time.

1. Fether provides for my educstion.
Mother
y perents
Two of my sisters
2. IPether provides for my educetion.
(ily prrents) (my clothing)
(ly elder brother) (my medicsl cxpenscs)
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bXercise - 9 -

Repeat the following sentences after your teacher.

Do so 2 aumber of tTimes.

1. We p=2y 45 birr for house rent.

2. We p=y 20-30 birr for electricity.
3, We pay 10-15 birr for telephone.
4, We pey 50 birr for our maid.

5. We pay 50 birr for our guraerd.

Exercise -10-

Prrctise the model sentence =fter your tercher.
the new words given ~ud repert the sentences.
1. How fbout joining me for some vollexbsll?
a cur of ten
2 cup of coffee
8 bottle of berr
e geme of tennis
a geme of chess

a germe of c-rds

Exercise ~11-

Use

repeat the Ifollowing sentences after your tescher,

Do s0 a number of times.

1. lizny people trke Abebe for Kebede.

2. liany take one Tor the other.

3, F¥or 8ll you say, I 8till like her.

4, for all his hard work, he doesn't succeed.
5. I have no test for n2tursl science.

6. I have no test for physicel science.

7. Thet is for you to decide.

8, Thet is for the-director to decide.

Exercise - 12 -

Repent the following sentences =fter your te-cher.

Put in the new words ercch time,
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I heve no test

(Abebe)
(Almaz)
(Kebede)
(Bulchn)
(Petene)

Lish

for msthemstics.

(biology)
(chemistry)
(echemistry)
(history)
(geogrephy)

Exercise - 13 -

Answer the following questions in senterees of your

OWIl.

o the words you mey

1.

2e

Q. Wh2t do we use

A,

Your terfcher will help you with the me~anings

ot know,

scissors for?

Q. Whet do we use a gimlet Tor?

&, 3 N

Q. What do we use forceps for?

Be

3. Whet do we use screwdrivers for?

A, _ L e
(}o Whet do we use A steppler for?

A.

Bxercise - 14 -

Complete the following sentences with suitrshble

nrepositions.

We pre hoping --— good hrrvest.

I #am good »t mrthemrtics but my brother doesn'st

hsve fPny test --— it.

The minister hes lefit ——— London.

It is time —-—— the bell to go.

Jo we go to the cinem? —--- recerertion alone?
Thrt will do ——-—

Plerse rescerve

2}

We have one girl

Wthet is the cure

Pather bought

today.

se?t ——— me =2nd my wife.

-—-— avery three boys in this closs.
-—— nose¢ bleeding.

A pair of shoes —--— my younger brother.
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Bxercise -1-
Repeat the following sentences aftcr your teacher.

Ise the new words each time.

1. I got a letter from my father.
my mother
my brother
my uncle
my aunt
my sister

2. I received 2 letter from my father.

(Kebede) (his fether)
(Belay) (his uncle)
(Alemitu) (her fother)
(Chaltu) (her husbend)
(Uncle) (his wife)

Exercise —2-

Repeat the following sentences ~fter your tercher.
Use the new words each time.
1. The next test will be & week from today,
(two weeks)
(2 month)
(three weeks)
2. The next test will be three weeks from todeay.
(The next meeting)
(The next film show)
(The next discussion)
(The next mateh)
(The next examin=tion)

Exercise -3-

Repeat the following sentences after your teacher.
Use the new wards/phrases esch time.
1. I am coming from the lsborctory.

(He) (the unit lerder's office)
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(3he) (the librery)
(They) (the Enzlish Deperiment)

sxereise —4-—
Answer the following questions in scntences of your
own. Follow the exsmple given.

Bxmmple: Q. How fer is the hospitel from here?
A, It is sbout helf 2 kilometre from here.

1. Q. How for is the next bus stop from here?
A' ey - i ot i e e ad i
2. Q. How fror is the bus st=tion from herc?
A. _ _ _ N
3. Q. How fr#r is the Hetionsl Museum from here?
e
4, Q. Huw frr is the N=tionel Thertre From here?
A,
5 Q. How far is the public library from here?
Ay

6. Q. How far is thc Ambassador Theatre from here?

Bxercise ~5-

Repeat the following sentences #fter your tencher.

Use the words/phrases given to construct similrr

sentences.

1. Bus number 14 goes from Menilik Squsare to Nifms 3ilk.

2. Bus number 40 goess from the reilwry strtion to 3idist
¥ilos.

3. Bus number 3 goes from HMenilik Squrre to 01d Airport.

4, Bus number 12

5. Bus number 17

_— —_—

6. Bus number 31
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Hxercise —6—
Do the following question #nd answer eXercise nfg in

the examples Use the suggested words in yonr fnswer.
Exomple: Q. Whet is the cost of o shirt nowndnys?

A. You can get from 25 birr.
1. Q. What is the cost of 2 brll-point pen?

A. L (45 cents)
2. Q. Whet is the cost of =2 blenket?
A, B (35 pirr)
3. Q. What is the cost of =n exercise~book?
& (25 cents)
4, Q. Whet is the cost of 2 Jrcket?
Ao _ _ e (25 birr)
5. Q. Whset is the cost of & folder?
A, (2 birr)

BExXercise =7-

Rlepeat the following sentences after your teacher.t
Use the new werds/phrrses efch time.
1. You will benefit from reoding
(visiting the muscum)
(wotching television)
(listening to the rndio)
(visiting the exhibition)
(resding the newsprpers)
2. You won't benefit from wendering cbout.
(drinking)
(smoking)
(sitting idle)
(roPming cround)
(being proud)

Ixercise -8-

Comstruct complete sentenccs Irom the following groups
of words given in breckets. }Follow the exqmple given.
Fxrmple: (He) (preveunt) (me) (enter) (the clrssroom)

He prevented me from entering the clsassroom.
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lO.

ow change five vI the sentences you have constructed to
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(the guard) (prevent)(the lote comers) (eater)
(the compouid)

— e e . s S .

(1) (ve) (free) (work)

(1) (collect) (my salery) (the benk)

(de) (enllect) (his se=lesry) (the cashier)

(Most people) (een't tell) (2n Americsn) (A British)

(This)(be}(difﬁerentgzthfgs

30

(He) (borrow) (2 pen) (bis friend)

(We) (protect) (him) (gegs (hurt)

(1) (receive) (= letter) (my frther)

negrtive.

1.
2
3.
4.
De

And now ch=nge the seme five sentences to question

forms.

1.
2.
Fs
4,
De

—— —_— —— ——

W P
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Exercise =-9-

Prom the following grouns of words given in brrckets,

construct complete sentences end practise them by
saying them floud. Follow the examnrle given.

fixrmnle: (shoes) (be produce) (Pnim-ls skin)

1.

B

And now chenge the six sentences you have constructed

shoes Pre produced from enimels skin.
(wine) (be produce) (grepes)

(cloth) (be produce) (cotton)

o i e i b .t B e 4 i

(paper) (be produce) (papyrus)

(steel) (be produce) (iron)

(brttles) (be produce) (gless)

(t2bles 7nd chnirs) (be produce) (wood)

to guestion forms,

1.

2.

3.
k4,
J.
6.

E i S S R R
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oxercise =-1-—

Repeat the following sentences after your teacher.
Use the new words/phrases enfch time.

1. T have left my key in the lock.

2., T heve left my book in the 12 eratory.

(my excrcise books) (the librery)
(my wetch) (the drawer) <
(my folder) (the cupborrd)

TTow use the verdb 'forget' in the five sentences rmnd

proctise them.

l * - -~ —_ — e o v e e v e e 452 S L S e e S e s D
B e _ o e -

3. - _ _

b, _ e )

5 e L

BExercise —2-
Answer the following questions in complete sentences.
Use the werds given in brrckets 1in your rnswer,

1. Q. How meny people live in Addis?

A, o ____(rbout 1.7 million)
2. . Which country in Africe hess the lrrgest popul~tion?
A, o o __(rigerie)
3. Q. Where do you find the tfllest building in the world?
A, _ - (the USL)
4, Q. Where do yon find the lengecst river in the world?
A, B (Worth America)

Ixercise —~3-—

Construct rs meny positive rnd negrtive sentences
ng possible from the t-ble below. Prretise by

saying the sentences ~loud.

T ! am i i i Mourning i
he i is | | in | the morning shift |
you ; nrei "ﬁS%"; i thg ~fternoon shift§
shg | 0 i { the mood B - I
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Exercilse -4-

(e

Repent the following sentences » number of times
following from your tercher.

1. I will be bock in A shért time:

2. He will be brck in two weeks.

3. He will be breck in two weeks' time

4, It will be re~dy in five drys.

5., It will be rer~dy in Tfive drys' time.

And now chrnge the above five sentence to question.

1s 2
3, B - 2
3. L ?
b 2
5. ) ?

Exercise -5-

Hepeat the following sentences ffter your tescher,
Use the new subjects each time..
l, He is very poor in hesalth.

Abebe

The sport's mester

My feather

Tou

Mother

Bxercise —6-

Repent the following sentences =fter yvour teccher.,
Use the new words esch time.

l. There ~re twenty-four hours in ~ dry.

(seven days) (2 week)
(fifteen drys) (s fortnight)
(twenty-one drys) (threc weeks)
(Thirty drys) (2 month)

(fifty-two weeks) (n yerr)

Bxercise =7-

Repent the following sentences ~fter your tencher..
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Use the new words/phrnses ench tine.

1. I am interested in joining the English elub.
(improving my Lnglish)
(imprsving my pronounciation)
(impreving my hand-writing)
(inproving my spelling)
(improving my renrding speed

And now use the verb 'succeed' £nd repent the nbove

sentencas.

§

24

3
4.
5
6

And ngfin chenge the sentences that you heve constructed
using the verb 'succeed' into negrtive.

i IS

2o

3

4.

D

6.

xercise —8-—

Construct complete sentences from the following groups
of words given in brackets. Follow the exrmple given.
wxomple:— (the dram=) (be) (three prrts)

The drnma is in three parts.
1. (they) (arrive) (Asmfro) (tomorrow)

2., (he) (=rrrnge) (the nrcmes) (2lphrbeticrl order)

3. (he) (study) (his lessoms) (the -evening)

4. (he) (succed) (complete) (his work)

5. (the ®ook) (be) (four prrts)
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6. (medicines) (be found) (pharmrcies)

———— e e ——

8. (he) (usuflly put) (his clothes) (his cupborrd)

9. (the assistont director) (work) (absence of director)

10. (he) (be) (very fluent) (the English longurge)

Exercise -9-
Complete the following sentences with the correct
nrepositions.
1. The histeric~l remsins of » country ~re kept ——-
nuseums..
2) at b) by e¢) with d) in
2. How muech of your time do you spend —-- resding?
a) te b) in ¢) of d) with
3. lly perents live ——— Herer.
a) for b) in ¢) by d) 5n
4, Prices are incrensing dry - - = dfy out.
2) 2t b) on ¢) in d) with

2. Bverything hfs been arr-nged - - - good or-der.
n) in b) by e¢) with d) of

6. Before you seal the envelope, put the letter ——-it.
a) with b) in e¢) to d) for

7. She is very much interested --- singing.

n) in w) 2t ¢) to d) by
8. Kthiopi~n new year begins ——— lMeskeren.
£) at b) by e¢) on d) in

9. Our tesm wes derfested —--— the meteh.
a) in b) ot ¢) on d) by
0. If you prrticipste sctively --- the English club,

you will improve your IEnglish.
) to b) fer ¢) of d) in
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Dxereise -1~

Repeat the following sentences after your tencher,
TTse the words given in brackets.
1. Alerm eoeasts of his ~chievement.

(werlth)

(marks)

(intelligence)

(strength)

Exercise -2-

Repent the following sentences ~fter your tercher,
Tse the words given in brackets erch time,
1. He complains of =~ kidney problem.

(a curious pfin)

(~ splitting hesdeche)

(gastritis)
fhange the sentences asove to questions.
1 2
s - ?
. z
4. ) ?

Ixercise =3-

Hepeat the following sentences 2fter your teacher.
Use the words/phreses given in brackets e=ch time,
1. Bulcha was accuscd of spending government money.

(stealing) (n cor)
(insulting) (= person)
(killing) (a mAn)

Ch=nge the fbove sentences to questions.
1' - p— ———

24

3.

4.

w3 ) Y D
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Exercise —-4-—-
Tepeat the following sentences ~fter your tescher,
Do so 2 number of times,
1. Pather =pproved of my choice >f stresm.
2. Pather approved cf my going to the thertre.
Now chsnge the two sentences to negrtives.
1!—"4.
28,

——— -

And now change tlem to questions,
1 o1 2

2b. ?

BExercise -5-
repent the following sentences ffter jour teacher.
Use the new words/phrases each time.
1. Our English text consists of 250 pnrges.

(The class) (35 students)

(The committee) (five members)

(A school yerr) (two semesters)
Now cheange the 2bove sentences tc questions.

2

1, _ ) - )
o3 ?
e . _ o
k. ?

Exercise —-6-

¥Form questions from the following groups of words
in brackets fnd practise them by seying them Aaloud.
1. (whet) (be) (the cause) (coemmon cold)

2. (whet) (be) (the cnuse) (world wer two)

3. (what) (be) (the cause) (his denth)

4. (whet) (be) (the cnuse) (their fight)
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5. (what) (be) (the result) (herd work)

Bxercise =7-

es by reperting them a number

U

Study the following phrs
of times.

1. the hendle of the door

2. the heandle of the window

3. the colour of my shirt 4. The cover of the book.
5. one of the legs of the chair.

And now construct complete sentences with each of
the =bove phrases. Use the words/phrases suggested

in your sentences,

1a., B B (be broken)

2a., (be broken)

3A. B (be torn)

h (be 1light blue)
5a. ~ B (be broken)

Exercise -8~

Construct complete sentences with the words given

in brackets. TYollow the exsmple given. Prnctise

the sentences by saying them =loud.,

Exnmple: (Frther) (be proud) (his profession)
¥ather is proud of his profession.

1. (I) (be short) (money)

2. (ne) (be negligent) (his duties)

3. (we) (be afraid) (old =age)

4. (she) (be tired) (his beheviour)

5. (she) (be fend) (her baby)

6. (he) (be capsble) (doing anything)




157

Now change the above sentences to questions. Follow

the example given.

La
2.
3.
4.
De

Bxaunple: PFrther is proud of his prefession.
Is fether proud of his prefession?

?

} ) i ) 7

B _ ?

%

?

?

6.

And now chenge the six sentences

the exomple given.

Exrmmple: Feather is proud of his

1.
2,
3.
4.
2.
6

Fsther is unot proud of

to neg~tive following

profession.
his profession.

s s e s o S . . S e 2. _—

Exercise —-9-

Ch~nge the following sentences to questions. #ollow

the example given. Prcctise the

saying them aloud.

Exemple: The book consists of 25

1.

Does the book consist o
The patient died of mealeria.

question forms by

O prges.
T 250 prges?

Vou know the date of his birth

day.

He is informed of the meeting.

e e o o a0 e e g

T

He is born of poor psarents.
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5. The committee is composed of five members.

6., I shell bring you & bottle of coor pel.

7. Akaski is nine miles south of Addis.

Bxerecise —~10-

Hepent the following sentences »fter your tercher.
Do so & number of times.

1. How kind of you to help the old 1lrdy!

"2. It 1s kind of you to help the wld 1l-dy.

3. IHow thoughtfull of you to help the old lady!
4. It is thoughtful of you to help the old l=ady.

Exerecise -11-~

Complete the feollowing sentences with rpproprirte
prepositions.

1. Ato Belrchew clesred himself --- the =ccus~tion.
2. The trees fre brre --- lerves.

3. He is eshrmed —~-— his beheviour.

4., The coruse-—~the r£ecident is not yet known.

5. These tom2toes "re ——— my own Zrowing.
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Kxercise -1-

Repent the following sentences sfter your teacher.
Do so 2 number of times.

1l. There is = crrpet on the floor.

2. There is © picture on the wrll.

3. There 1is = c¢rlendsr on the wrll.

Exercise -2-

Construct complete sentences from the following groups
of words given:iin brackets. Prrctise them by saying
them 2loud.

1. (not let) (flies) (rest) (you)

2. (I) (write) (my nr~me) (the blrekborrd)

3. (he) (be errrying) (his cost) (his rrm)

4. (the men) (brve) (=~ het) (his he~d)

5. (the girls) (heve) (o ring) (her finger)

she) (heng) (her pictures) (the wrll)

(@]
*
Y |

7. (He) (stick) (= stemp) (the envelop)

8. (the chrirmrn) (e#11) (the next sperker)

Exercise -3-

Repen~t the following sentences ~fter your tercher.

Put in the new phrrses efch time.

1. The school posts its notices on the notice horrd.
its pregromme

its educ~tionrsl srticles
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2. The school posts its notices on the notice borrd.

(the photogr-ph club) (pictures)
(the drom2 club ) (notices)
(terchers ) (notices)
(the different clubs) (notices)

Exercise -4-

Repent the following sentences ~fter your tencher.
Use the new subjects ecch tine.
1. Menilik Hospitrl is on duty.

Bleck Lion Hospnit=sl

Zewditu Hospitrl

Yekatit 12 Hespital

Balcha Hespital

Lxercise - 5 -~

Do the following question ~nd °nswer exercise o5 in
cexmrmple. Use the suggested words rnd phreses in
VOUr “nswer.
BEx~mpnle: Q. Who sits on your right?
(Kebede)
A, XKebede sits on my right.

1. Q. Who sits on £bebe's right?
Ao B __(Alemu)
2. Q. Whe sits on Alermu's left?
A, L (Abebe)
3. Q. When sh=2ll we meet?
e e s " (Mondry)
4., Q. VWhen is the first semester exam?
A, (the 2157 of Tir)

5. Q. Wh2t 1did he speak on?

A. (world politics)

6., Q. Whet did he base his story on?
A, (frect)
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Bxercise —6-

Repeat the following sentences #fter your tercher.

Tse
nil-

the new words/phrnses ench time.
He relys on himself for food £nd clothing.
depends
counts
He relys on himself Tfor food £nd clothing.
his prrents
his uncle
his elder brother

Exercise ~7-=

Ch-ange the following sentences to negrtives.

1.

2.

He wrs arrested on 2 chorge of theft.

I go te school on bicycles.

The t=x on tobscco 1s hervy.

¥

We decided on geing to the cinems.

Prther went to Dire Dswr on business.

The pulice were on the spot,

now chrnge the six sentences to questions.

Construct complete sentences with the groups of words

Exercise = 9 —

given in brockets.

lo_

(a persrnt) (trrnsport) (his goods) (= donkey)
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(pens-nts ) (go) (town) (horse brek)

(she) (g®) (school) (foogs

(the nomsd) (trensport) (his goods) (2 crmel)

(£rther) (go) (towa) (» mule)

Exercise -10-

Complete the following scntences with sppronrinte

nrepositions.
1. He hfs put gloves —-—- his hrnds.
1) in b) on ¢) with d) ot
2. Hde insisted —--- hr~ving his sh-re.
n) on b) in c) ot d) to
3. He mrde =n ~ttrck ——— his enemy.
A) to b) with ¢) by d)on
4, My brother is --— the staff of 2 mrgrzine.
n) et b) by ¢e) on d) of
2. il2ove you been wnited ———-=7
2) for b) on ¢) with d) of
6. Don't let flies rest --- whrt you ert.
a) on b)) 2t ¢) by d) of
7. We will mcect —-—— Brturdoy --- two o'clock.
n) at/on b)) in/on ¢) on/ot d) on/in
8. The choirmen of the meeting c¢flled ——— the next
spesker.
a) 2t b) on ¢) by d) te
9. There £re n» finger prints --- the hondle of the
door.
a) a8  b) with c¢) on d) in
1. How c¢rn I sleep with this suiterse ——-— the bed?

n) on

b) ot e¢) by d) in
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Sxerecise -1-

Repent the following sentences =fter your tencher.
UUse the new words/phr~ses e~ch time.

1. I 2m going to school.
We
she
He
You
2. I 2m going to school.
the librecry.
the buokstore
the thertre

Exercise -2-

Join the following prirs of sentences r£s in the exrrple.
Prrctise the Jjoined sentences by srying them =aloud.

Txnmple: I went te the merket. I forgot when.
I forgot when I weant to the nrrket.

1. He turned to his right. I know whyr.

2. Abebe stryed to the end. He enjoyed the speech.

3. The suggestion is good. I rgree to it.

4. I went to the mArket. I remember when.

5. I ngree to Abebe's speech. He svroke the

truth,

{L

6. He threw the bc1ll to me. I know why.

Exercise -3-

Repe~t the following sentences ~fter your tescher.
Use the new words/phr-ses erch time.
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Chrnge the following sentences to gquestions.
Pr-~ctise the gquestions by s~ying them rlond.

l.

2
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I sgree to the suggestion.
(the committee's plrn)
(your iden)
(your sugsestion)
(your proposrcl)
I =pologized to the tercher.
(the director)
(my frther)
(my mother)
(the chrirmen)
I belong to group A,
(He) (group B)
(She) (group C)
(We) (group D)

He will =pply to the ministry.

He will =2pply te the minister.

He prefers tea to coffee

He referred me to fnother doctor.

She ~pologized to the tercher,

They stryed to the end of the show.

He grve it to Kéebede.

Exercise —-5-

Repert the following sentences rfter your tercher.

Use the words/phrrscs given in brrokets.
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My sister is engered to Ato Hrilu.

(My brother) (Almrz)
(Ato Hrilu) (my sister)
(Kebede) Conrlta)
(Choltu) (Kebede)

Bxercise —6-—

Chrnge the following sentences to negotive.

the

Ls
2.

itepent the following sentences ~Lfter

Tse

L.

negrtive sentences by s-ying them ~loud.

The tercher explrined it to us.

He is denf to advice.

"Tis is common to us £11l.

I listen to the radio.

T must talk to the dirsctor.

Hebede is relrted to me.

rrrotise

aow chmnge the wositive sentences to questions.

Hxercise =7—

the new words/phrrscs e~ch time.
Alemu sticks to his promise.
(his words)
(whet he srys)
(his plen )
(whot he plens)

sour tercher.
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2. Your ider is simil-r Lo mine.

(Your plen) (Kebede's)
(Your propos~l) (Alemu's)
(Your suggestion) (mine)

mxercise —-8-

Hepe~t the following sentences ~fter your tencher.
Use the new words/phrrses erch time.
1. Do you heve rny opposition to our plan?

(he ) (our ides)
(she ) (our sugeestion)
(they) (our rroposel)

Chnnge the cbove questions to st~otements.
Ls
24
S
4,

And now chenge the stntements to negrtive.
1
2

i 1

k.

Exercise —-9-

—
-

tepe~t the following sentences sfter your tercher.
Do so & number of times.

1. They don't hfve ~ny opposition to our =»ropostl.
2. They hrve some opposition to our proposnl.

3. They don't heve sny objection to our proposnl.
4, They hsve some objection to our propos-l.

Exercise -10-

Coriplete the following sentences with ~ppropri-te
prepositions.
1. Xebede threw r~n orange —--— Alemitu.

%) to B) by @) in @) ===
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Ato Belry went -—— the bookstore to borrow books.
2) in  b) to e¢) at 4) of

I belong —-— the first shift.
a) in b) at ¢) on d4) to

ilother prefers tez —-- coifee.
a) from b) to ¢) for 4) of

Iy doetor referred me —-- rfnother doctor.
n) for b) from ¢) to 4d) in

Sister is engoged ——— 2 monnger.
2) to b) for c¢) by d) on

Your jrcket is similrr ——- Wolde's.
a) with ©) of e¢) to 4d) nt

I listen ~--the rrdio everydry.
a) ft b) from ¢) to d) ——-

—~-— whom did you give it?
a) To b) At ¢) By d) From

He explrined it --- us cleesrly.
2) from ©b) to ¢) by 4) on
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Bxercise -1-

Repent the following sentences ~fter your tencher.

Tse the new words ench time.
1. I live with my prrents.
(Zebede)
(lle )
(You)
(We)

Bxercise -2~

Construct complete sentences from the groups of words

given in brackets.
1. (he) (wrlk) (erutches)

2, (he ) Curite) (7 pen)

3. (students) (write) (2 brll-point pen)

4. (I ) (write ) (mry ex2ms) (2 pencil)

e et e

5. (he) (stsnd) (his h<nds) (his pockets)

s i >

Ixercise =3-

Do the following question rnd ~nswer exercise.

Follow the exemple given.

Exrmple: Q. Which peair of shoes shell I buy?
A, Thrt rests with you to decide.

La Which club shr-ll I join?

Which stresm shnll I join?

-

. Which shirt shell I buy?

Mo
>0 PO F o

4, Q. Which exercise book shfll I buy?




169
5. Q. Which shirt shell I wesr?

Ixercise -4-

Repert the following sentences =Tter your tercher,
se the new words/phrrsss efch time.

1. '"he director is with » guest.

(the unit lesder) (the director)
(the director) (his essistrent)
(the menager) (his secretery)
(the mensger) (his deputy?
2. I perted with my brother =%t the school grte.
(He) (his girl friend)
(she) (her boy friend)
(1) (ny sigter)
(Kebede) (his friend)

Hxercise —H-

Repent the following sentences ~fter vonr te-cher.
Use the new words/phrases erch time.
l. I have broken with my girl friend.
(Ato Kebede)
(Alemu )
(Belry)
2. 3he has broken with her boy friend,
(Alemitu)
(Alnez)
(Gheltu)
Cheange the sentences under number 2 to negrtive.
1-.
2-.
3.
4-.

And now change the same four sentences under 2 to

questions.




w
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oxercise —6-

iepeat the following sentences cfter your tercher,

Do so 2 number of times.

1.
2.
i N
A,
i

I rise from bed with the sun.

My perents rise from bed with the sun.
father rises from bed with the sun.
'lother rises from bed with the sun.

Jur m2id rises from bed with the sun.

Change the 2bove five sentences to gquestions.

1.
2
3.
4.
De

REDE

Us

5

J—— i Ey— s

mxercige -7-

nt the following sentences sTfter your teroher,
the words/phrases given in brrckets.

He rfgreed with me,

(1ost people)
(The members of the club)
(The mewbers of the committee)

(""he chairmen of the committee)

Chriige the sentences thst you heve just prretised

to negaetive.
5

2¢ _
3.
4. L

5.
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bxercise —8-—

Do the following exercise 28 in the exsnple.
Prrctise them by saying them =2loud.

~sxomple: The bag hess a broken hondle.
The bsg is with # broken hrndle.

1l. The door hes = broken hrundle.

2. The cup hfs 2 broken hendle.

3., The window hefs a broken hendle.

P e e

4, 'The suitcese hes a broken hendle.

o . i s o St o —

5. The chesir hes 8 broken leg.

Bxercise =9-

Join the following prirs of sentences s in the
exrnple given. Practise the joined sentences by
seying them =2loud.

Bxraiapie: The boy has brown eyes. He is nmy brother.

as
The boy with brown eyes is my brother.

1., The boy hPs brown heir. He is my brother.

2. The boy hes black hz2ir., He sterted the fight.

3. The girl has = nointed nose. She insulted Alnaz.,

4, The girl hes = blue eyes. She is intelligent.

—_— ——— — o e

D The boy hess blue eyes . He is hrrdworking.
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oxercise - 10 -

itepemat the following sentences after rour tencher.

Do so 2 number of times.

I.
2.
3.
b
D

Our English teecher is 2ngry with you.

Our tescher is very populsr with men.

I consulted with the director =bout my absence.
He thet is not with me is =2gainst me.

He is satisfied with what he hss.

Exercise - 11 -~

Iren is ____ wer ___ Iraq.

a) at/by b) at/with c¢) on/for d) with/at
He fought ____ courege in the norther front.
a) by b) in ¢) on d) with

I will lesve the ¢hild ---- its sister.

a) by b) in ¢) on d) with

Ato Damte has querrelled ——- his wife.

a) to b) with ¢) from d) of

He is occupied --- registering students.

a) with b) of ¢) for d4) by

I write --— pfper --- 2 ren.

a) on/with b) by/on c¢) on/br d) with/on
I heve no money —---— me.

2) by b) with ¢) from d) to

I am -—-- you in whet you sey.

a) by b) from c¢) to d) with

Is there enyone --- you or rre wvou 2lone?
2) for b) to ¢) with 4d) in

I shell be —---= you —--- a few minutes.

a) with/in b) in/with ¢) by/with a) with/hy



APPENDIX D

POSTTEST

WALE GROUP

L.

—

The following 2re short conversations. They

have blank speces that sre numbered. Read them
carefully and f£fill the blank spsces with

appropriate prepositions. Put your Answers

in the blank spaces provided after each conversstion.
A: Where have you been lately?

B: I've been busy (1) extra work.

A: TI've had a lot of work to do too.

B: Yes. I haven't seen you (2) 2 long time either,

: What time do you get up?

I get up about seven fifteen.

: What time is breakfast (1) your house?

: Breakfast is always (2) a quarter (3) eight.
La

2-

3.

[we i o i <

i When did you e=t lunch todey?

I zte (1) twelve (2) one.

: Where did you have your lunch?

I hed it (3) a restaursnt today.
b

L p——

24

3.

: Did you work (1) home last night?
Yes. 1 washed the dishes and clesned the house.

[os == w v

Did you do enything else?
: Yes, I listened (2) the radio (3) half an hour.

oo - o B
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Az

?bﬁ

B

A
i 2
A
B:

= oo

o
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What did you do lzst night?

: I watehed television.
+ Where did you wateh it?

I watched it here (1) the recreation roem.

Let's go (1) the movies tonight.

: Pine. I don't have anything else to do.
: What would ybu like to see?
: Why don't we look (2) the movie section (3)

the newspaper.

3.
I have got to go (1) the trrin station.
Whet do you have to go (2)7

: Te meet my cousin (3) Dire Dawa,

Let me take you (4) my caor.
1.

2-
3.
b

Wheinn are you meeting your friends?

I'm meeting them (1) eight o'clock tomorrow night.

How are they getting here?
They are coming (2) air.
§ 2

—— e s s e . e

~

Za

e e e e e e e

I'd like a single room, ple=se.
Do you want a room (1) & bath?
Yes, plezse. Do you have one?
Yes. We have one (2) ten birr a day.
i

2.

e T —

Is this where I get off the bus?

: No. 1ot here (1) the next stop.

Can I catch a taxi right there?

: Yes. There's a taxi stsnd right (2) the dus stop.

e T T —




L2

i i

3.,

4.
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How do you like your new teacher?
: Very well. UHe's always patient (1) us.
Doesn't he ever get angry Lgl his students?

(oo v o I

Jo. He never seems to get upset over anything.
L.

2

ot s s e

: What do you call this thing (1) Znglish?

b

B: It's a "hammer."
A: What's the word (2) the things you hit (3) a hammer?
B: We call them "nails".

s

2 ______

3.

Some of the prepositions and pronouns in the
following conversations heve been underlined
Three choices are given for the meaning that
each preposition or pronoun crcrries within
the conversation. Choose the best meaning
and answer by circling the letter of your choice.
Abebe: You seem very busy. Whet are you doing, Aster?
Aster: I'm mendiug my cosat.
Abebe: What's wrong with your coat?
Aster: Wothing much. A button hess come off,
and I'm sewing 1t on again.
1) In Abebe's second guestion "wrong with" means:
a) mistaken
b) in 2 bad condition
¢) unjust
2) In Aster's last answer "sewing it on" means:
e) attaching it to
b) detaching it from
¢) making it beautiful
A: Where do you want te take me?
B: Where would you like to go?
A: Perhaps to a park.
B: Well, what's the time now?
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A: It's five minutes past eleven by my wateh.

B: It's quarter past eleven by:mine. I think
your watch must be slow.

o=

o, I'm sure it isn't slow. Yours must
be fast.
l. In A's first answer Yto a2 park™ indicates
a) plece where cers can be left for a
short time.
b) sterting point of plece
¢) reaching point of plece.
2. In A's second enswer "by my wrtch" mesns
2) during
b) through
¢) according to
3) In A's last comment "yours" refers to
a) A's wetch
®) B's wstch
¢) the time
15, Almaz: Aster, how do you gererally spend your time?
Aster: Well, I generally wake up early, get up
and have breaskfest.
Almaz: Yes, of course; we all get up 2nd have
breakfast in the morning.
Aster: Oh, no, Almaz. Some people sleep by day
and work 2t night.
Almaz: Hn, yes. There are people who rmust work
2ll night. They sleep all day, I suppose.
Aster: After breakfast I go to the office. At
mid—-day I heve lunch with ny friend Girme
at a nearby restaurant. And what about
you, Almaz. Do you sleep =11 the norning?
Almaz: Certeinly not! I teseh in the morning and
sometimes in the efternoon £fnd evening, too.
1. In Almaz's first comment "in the morning" meens
a) when morning pesses
b) when morning ends
¢) when morning comes
2. In Aster's second comment "by day" neesns
a) during the day
b) according to the day
¢) before today
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3. In the sane second comment of Aster 'at' refers to

a) roint of time
b) pest time
0) extent in time

4. In Aster's third comment 'at' indicsates

a) point of time
b) extent in time
c) past time

5. In the same third comment of Aster "with" indicates

a) accompaniment
b) agent
¢) instrument

6. In the same third comment of Aster, the last
"at" indicetes

ITI.

a) time
h) plece
¢) direction

The following is 2 short passege. Its sentences

hsve been given numbers. Some of the prepositions

used in it heve been underlined. You are
required to give the meznings of the prepositions
as they sre used in the pesssge. From the

three choices given after each preposition,
decide on the best choice and =nswer by

circling the letter of your choice.

1. Galileo Galilei (1564 - 1642) conducted
experiments to investigete the motion of a

ball which is rumning down & plane. 2. There
were 1o accur2te stop watches for measuring
short time intervals at that time. 3. Galilew
used a bucket full of water with a hole ipn it.

4. He measured the mass of water which flowed sut
during a brass ball rolled down a slopping board.
5. He let the ball run down various fractions

¢f the slope and comp2red the r=tio of these
fractions with the ratio of messes. 6. And the
r2tio of the times he got from the ratio of
masses of which he measured. 7. So he found the

regularities of rectilinerr uniformly accelerated
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8. We can learn frouw him that even

under difficult conditions it is possible to

do scientifiec work successfully.

sentence

sentence

the same

senternce

the saje

sentence

sentence

sentence

one "of" indicetes

a) possession

b) sepsration

¢) difference

two "for" indicotes

a) considerstion

b) purpose

e¢) progress

sentence two Yet" refers to
a) Geliler's life time

b) Galileo's death

¢) Galileo's birth

three "with" means

a) means or instrument

») cause

¢) having

sentence three "in® refers to
a) stop watches

b) time

¢) bucket

five the verb that comes berore "with" is
a) measured

b) compared

o) run

six "from" indicctes the

a) origin of ratios

b) state of ratios

¢) difference of ratios
eight "from him" means from
a) the writer of the paragraph
b) scientists

¢) Ga2llleo Galilei

IV. The following sre short paresgraphs. Thpy heve- blsnk

spaces that are numbered. Fill in approprisate

prepositions in the blank spsces. Put your answers

in the sprfces provided after each paragraph.
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A piece of metal appears tc be smooth when we

see it (1) our eyes only. But when you look (2)
the surface g;) 2 high powered microscope, you will
see that the surface hes small, irregular hills

and valleys.

M
If you push a wall (1) one of your feet, the
force of your foot (2) the wall will be equal
to the force of the wall (3) your foot.

1.

2

3.

An object that isq;n motion has energy. It can
do work until it ccmes (1) rest. A car moving
ggl a speed of 80 kms/hr can do more damage than
the same type of car moving (3) 60 kms/hr. A
truck and an 2utomobile moving (4) the same
speed do not have the same energy. The truck
will be cap=ble (5) doing more work because it
has more mas

rom the following conversations psrts of what
one of the persons says hsve been omitted. Try
to complete them. Be reasonable.

A: How much is the fare on this bus?

B -

A: Do I give the money to you?

: Where's the nearest airlines office?

: How far is thet from here?
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w

: From the library in my neighbourhood.

H =" e d W

10. I had no money ——— me and I conld not give

? !
To the hotel. l
? |
S - - |

: Prebably by taxi if I can get one.

Do you have the correct time?

l

: Are you sure your watch is right?
i |

-

——— i cmemme— e

Come with me and see for yourself.

The following sentences ere incomplete. IFrom
the four choices given ofter esch sentence
select the best answer and write the letter

of your choice in the spesce provided.

l. He has not yet recovered ___ his illness.
a) of b) to c¢) for d4) from
2. I am taller than you ___ two inches.
2) by b) with o¢) in 4) ——
3. Pay cereful sttention ——— whet 1 am going
to say.
a) for b) to c¢) of d) with
4, A trarfic police rescued the child ——— danger.
a) in b) &t c¢) from d) of !
5. There is no meaning —-- what you say. ;
a) in b) to c¢) from 4) at %
6. There has been 2 reduction —-—- the price

~—=—— milk recently.
a) of/in b) infof ¢) at/of d) of/at

7. The Atlantic separates Burope ——— America,
a) for b) by c¢) in d) from

8. The teacher punished the boy —-— disobedience.
a) of b) for ¢) by 4d) in

9. He was unlucky and therefore met ——- & bad
accident —--- the day of his examination.
a) in/on b) on/in ¢) with/in d) with/on

the beggar sanything.
a) with b) for ¢) from d) to
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_11. I couldn't help laughing ——— the joke.
a) by b) in ¢) to 4) at
12. I shall return -—-— an hour.
a) at b) in ¢) with d4) by
13. Alemu is always ——— the top ——- the class.

g) of/at b) at/of ¢) in/of d) of/in

a) by b) at c¢) in d) with

from the library —-- mne.
a) to/to b) to/for c¢) for/to d) for/for
16, In our class, Kebede sits —--- Alemu.

4) in the side of b) on the side of
¢) by the side of d) of the side of
17. Ee sold his car --— five thousend birr ——
Ato Solomon.
a) by/for ») for/by c¢) for/to d4) to/for

18, Wzter is composed —-—- hydrogen and oxegen.
a) in b) of ¢) by 4) ——
19. I want to be ——— the cinema -—— time to

get a good seat.

a) in/at b) in/on ¢) at/in d4) on/in
2. Whom does that woman remind you —-——%

a) of b) to ¢) for d) from

VIII. Z¥or each of the following sentences write

& new sentence. TUse the words given in capital

letters. UMake your new sentence as near in
mearing as possible to the original,

Kebede eand Alemu work together,

WORKS WITH

Solomon gave me the information.
GOT

I expect my friend to write soon.
TO HEAR

He lives near his office.

CLOSE

He leads our club.
CHATRMAN

14, Mother sat —--- the fire and told me a story.

15. Thank you very much —--- getting these books
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All of them arrived on tilme.
THE RIGHT TIVE
His fast action confused us.
WERE CONFTSHED
I want a book of my own.
MYSELF
He was sent to prison.
PUT
They came straight te us.
OTR DIRECTION
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