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Abstract 

In Ethiopia, plenty of researches have been conducted on issues such as job satisfaction of 

teachers; retention and turnover of teachers. The research employed qualitative, descriptive 

phenomeno logica l approach to examine reason senior teachers stay in the profession for th irty 

years and more, cha llenges they have faced and coping mechanisms they employed. Criterion 

based purposive sampling method was used to select Twelve senior teachers at Yekati t 12 

Preparatory Schoo l who have been in the teaching profess ion for thirty and more years as 

research participant. Semi structured interview and foc us group di scuss ion were used to co llect 

data. The study fou nd out that for most teachers, teaching in their earl y year career was full of 

happiness and exciting; however, their current perception about implies that most participants are 

dissati sfied with their career. The love for teach ing profession and worki ng with students, and for 

some havi ng li mited access to join other profess ions were identified as a reason to keep teachers 

in teaching. Inadequate sa lary, deteriorating respect for the profession and poli tical interference 

were identified as the major challenges in teaching profession. Fami lies and colleagues as a 

resource used for coping with challenges whi le activ ities li ke read ing books, spending time on 

internet and wa lking used to cope with chall enges. Furthermore, improving fi nancial benefit, 

recruitment system, refraining politics from school, working on students behavior and societ ies 

att itude were suggested as means of improving teachers sati sfaction and minimizing challenges. 

Th is research wi ll serves as a po int of reference fo r stud ies to be conducted in re lated areas. In 

add ition, the study fi nding implies the need for po licy advocacy of social workers in relation to 

teachers' quest fo r better sa lary, detra inment of pol itics from school and in meeting other 

chall enges. Beyond that, it also calls for social work intervention in providing sc ientific means of 

coping with the stresses and challenges inherent in the teach ing profess ion. 
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Chaptel' One 

1. Introduction 

3 

This chapter presents an introduction to an overview of the study, The chapter begins 

with the background, the statement of the prob lem, rationa l, object ive of the study. It cont inues 

with major research question and specific questions, followed by the significance of the study, 

and operational definiti ons oftenns. The chapter concludes with the introduction related to 

organ ization of the remai ning palt of this thesis. 

1.1. Background 

Ed ucation has long been defined as a vi tal instrument for development. It is seen as " ... a 

means to the sacred end of economic growth , social and political advancements" (Hutchins, 

1970, p. 6). The strength of any educat ional system large ly depends on the qua lity and 

commitment of its teachers. There is no greater factor for the socia l, economic and po li tical 

advancement than a good educational system (Fafunwa, 1980), so "for successful school, 

teachers are very vital" (A fo labi , 20 13, p. 138). In view of this, Adedej i (1998), Oguntoye (2002) 

and Omotayo (2007) agreed that teachers are very important to the success of the school system 

in achiev ing its goa ls and objecti ves. 

A research in USA indicated, "Many teachers face a number of challenges throughout their 

teaching careers, and some choose to retire in the ir 50s, with 25 or 30 years in the educational 

system , taking with them their ba lance, matu rity, character, perspective, insight, understanding, 

and wi sdom" (A Ivy, 2005 , p. 171). Alvy's study ind icated that many teachers believe that the 

benefits of their retirement packages outweigh the prestige and satisfaction that they would 

receive by remain ing on the job. 
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Teacher retention and burn out are complicated issues that involve many factors and 

processes (S hen, 1997, p. 87) . Severa l factors may be con tributing to the longev ity of teachers in 

the profess ion. According to Shen ( 1997), some reasons for their continued retention include: 

" Loving children, finding a purpose in which teachers can believe, bel ieving that student 

ach ievement is poss ible, finding a schoo l or community that has welcomed them, fee ling a sense 

of belonging ness, thi nking they are making a d iffere nce, or being able to meet financial 

obli gations (p.88)" . 

On the other hand , there are also reasons that contribute to teachers' decisions to leave 

the teaching profession, such as unreasonable expectations, too heavy workload, poo r working 

conditions, too much responsib ility, accountabi lity scores, to teaching no longe r being seen as 

rewarding (B illingsly,2004) . Many teachers leave the profession within the first five years 

(Blank, & Kershaw, 2006; Darling-Hammond, 2003). Yet many teachers, with the same 

cha ll enges and issues, return year after yea r and ul ti mately stay for 30 or more years. Sen ior 

teachers have sim i lar issues as all teachers: heavy workloads, demanding parents, workshops, 

interru pt ions throughout the day, lesson plans, conferences, and, students who do not want to be 

in the classroo m. Teachers, like other profess ionals, must balance their profess ional and personal 

li ves, which can be a cha ll enge . In add ition , "senior teachers may need to work through health 

problems and stress from their work that may influence their work performances" (Cynth ia 20 14, 

pA). 

Other profess ions may seem attractive for di fferent reasons. Some of those reasons may 

include better working hou rs, financi al incentives, prestige, respect, and less stress (P ublic 

Schools of No rth Carol ina, 2007). To choose the teaching profess ion is an admirable decision , 
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and the dec ision to stay in the teaching profession for 30 or more years, with all of its challenges, 

deserves attention as a research study. 

Teachers make difference, they can change student's li fe, and teachers are responsible for 

more than just academic enrichment. According to Brennan (1996, as citedin Sachs, 1999) 

teachers have a wider responsibility than the single classroom tasks. This responsibi lity includes 

"contributing to the school, the system, other students, the wider community, and collective 

responsibi li ties of teachers themselves as a group and the broader profession." (p.3). Teachers 

are al so expected to teach their community form all y or informally (Van Veen, 2008). [n general, 

the ro le of teachers for the community is beyond doubt, and teachers' work has a high social 

relevance due to the crucial funct ion of education fo r the wellbeing of both society and the 

individuals themselves (Van Veen, 2008). Yet teachers are presented with many challenges with 

the fnct that the teaching profess ion is not easy. Teaching is a profession that demands a 

co llaborat ion of mind, heart, and spir it (Cynth ia, 20 14) so that it can be difficult and stressful 

(Albert and Levine, 1988). 

According to Anderson and Iwanicki as cited by Cynthia (2014, pp 46-47),teachers are 

faced with the number and severity of di scipline problems, an increase in community discontent 

with the operation of its school, the threat of job security and an increase in vanda li sm and 

vio lence. Even facing such challenges senior teachers has managed to stay in the profession. 

Therefore, I believe understanding their experience, challenges and coping mechanism is so 

important to be ab le to retain new teachers in the profession, increase their sati sfaction with 

fewer complications and challenge so that we can continue to insure the wellbeing of individuals 

and society and sustain community development in the process. 
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1.2. Statement of the Problem 

Teachers a ll over the world play a vital and mu ltifaceted roles in their societ ies. 

They are the main actors in rea li zing educat ional objectives, aims and goa ls. They are often 

ca lled upon in the process ofdeve[oping and transforming their communities. Yet, teachers are 

often expected to shoulder a[ [ of these responsib i[ ities without sufficient SUppOit (Jey[an, 20 13). 

In Ethiop ia, where teachers are considered as 'essentia l agents for pos itive societal change', it is 

quest ionab le to what extent they are mot ivated and capable of accompli shing thi s national ideal 

under their present working and living conditi ons (Jeylan, 20 13, ii). 

Different researchers such as Gedefaw (20 12), Hi lina (20 II), Jeylan (20 13), Oguntoye 

(2002), Omotayo (2007), Shen (1997), Cynthia (20 14) conducted researches at nationa l, reg ional 

and international level on teachers' sati sfaction and di ssatisfaction, retention, burnout, teachers' 

effi ciency, teaching environment and the li ke. A phenomenolog ica[ research conducted by 

Cynth ia (20 14) ind icated that teachers stay in the profession because they loved teachi ng. In 

add it ion, lack of parent 's invo lvement, admini strative support and supplies were pointed as the 

chall enges the partic ipant teachers face (Cynthia). 

A study conducted by Gedefaw (20 12) using a mi xed methods sequential explanatory 

des ign in dicated that salary and benefits as the primary dissati sfying aspect among the work 

related facto rs. Poor fringe benefits and opportun ities for promotion , the management styl e of the 

principa ls, the lack of decision making opportunities for the teachers, as well as the opportunity 

to develop personally, and the poor rel ationships teachers have with the principals and the 

parents were also ra ised as other d issati sfying aspects. [t a lso mentioned that teachers with 2 1 

years and mo re experience were more sati sfied with their work than the less experienced 

(Gedefaw). In the teaching community, teachers are constantl y facing factors and situations that 
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shape their experience, and the way they choose to handle those situations may affect how they 

feel, the li kelihood of their returning to the classroom each day and each year, So that teaching 

can be difficult and stressfu l (Albert & Levine, 1988). 

One prob lem in school s today is teacher burnout (Corrigan, 198 1) that has become a 

phenomenon of dramatic importance in education (Brouwers& Tonic, 2000) . Extensive research 

can be found on why many have burned out and chose to leave the teaching profession (Cynthia, 

20 14), yet I ittle research provides answers to why many teachers have chosen to stay for more 

than twenty, th irty years and what cha llenges have been faced. 

This study revealed teachers chall enges and acknowledges their contribution . Much 

attention of researches on teachers has focused upon those in beginning phase (Ingerso ll , 2003). 

In contrast, relatively less is known about the nature of tension and challenges fac ing those who 

have a su bstant ial amount of experi ence in teaching and how they have managed to continue to 

fulfill thei r role to teaching (Hanson, 1995). As beellmentioned above, many researches were 

conducted why teachers leave the profession but not on challenges for those who choose to stay 

(Cy nthi a, 20 14). Th is study was conducted with the objective of filling the ex isting gap related to 

the experience of senior teachers. With specia l focus on what encourages and enables them to 

stay in the teachi ng profession for 30 or more years, the challenges they face in their stay, and 

surviving strategies they employ were exp lored by the current study. Th is research also 

contribute in filling the ex isting gap in relation to teachers experience fro m social work 

perspectives and recom mended that soc ial work intervention is needed in schools in helping 

teachers face different chall enges in cooperation with school psychologist. It connect social work 

practitioners with teachers calling for help, contribute in showing intervention mechanisms such 

as faci litat ing PSTA meetings so that pa rents and teachers cou ld work together in reso lving 
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school problems, hosting counseli ng sess ions for students with behavioral problems. The study 

might serve us reference for further social work research to be conducted in the future. 

1.3 Rational of the Study 

Teach ing is first profession I have joined. Teachi ng was not my first choice but I have 

been teach ing since 2007 G.C. As a profess ion, I adore teaching. However, due to minimal wage 

I earn I decided to quit the profession. Having thi s in my mind for years, I always wonder how 

senior teachers maintain to teach for long time. A year before, wh ile preparing to conduct a 

resea rch fo r the part ial fu lfi ll ment of masters program, my adviso r gave me different idea on 

research areas for conducting my thes is. One of them was about senior teachers. Whi le thinking 

about th is research area, the first question come to my mind was how cou ld I stay in teaching fo r 

long years like my senior co lleagues? This question plants the main area of thi s study wh ich is 

how do senior teachers stay in teaching profession for thirty and more years? Beside my 

personal intention for conducting research in the education sector, I believe social work pract ice 

is limited in Ethiopian school. Taking th is in to consideration, as a teacher and a social work 

student now, I bel ieve this research area deserve a research attention. 

1.4. Objectives of the Study 

The main objective of the research is to explore the experience of senior teachers at 

Yekatit 12 preparatory school, who have been in teaching profession for thirty and more years. 

1.4.1. Specific objectives 

This study has the followi ng specific object ives 

~ Assess senior teachers' reason for their stay in the teach ing profess ion for thirty 

and more years. 

~ Investigate senior teachers' experience of job sati sfaction. 
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~ Explore the chall enges of senior teachers face in the teaching profession 

~ Explore coping strategy that senior teachers employ and explore enabling 

environment to stay in the teaching profession 

9 

~ Explore the senior teachers' suggestion for longev ity in the profession with better 

sati sfaction. 

1.5. Research Questions 

Th is study answer the fol lowing research questions 

Majo ," research question. How do senior teachers at Yekatit 12 Preparatory School 

describe thei r experiences of longevity, j ob sat isfaction, chall enges, and copying strateg ies in the 

profession? 

Specific research questions. 

~ What is senior teachers' reason to stay for 30 and more years in the teaching career? 

~ How do senior teachers describe their job satisfaction? 

~ What are the challenges of senior teachers in their teaching career? 

» What mechanisms did senior teachers employ to cope with cha llenges? 

» What are furt her recommendations of senior teachers for longevity in the profession and 

for better satisfaction? 

1.6. Sign ificance of the Study 

Cons idering the scarc ity of Ethiopian studies in relation to teachers experience the 

research is expected to fil l the existing gap on the experiences of senior teachers in Ethiopian 

context. In add ition, the study provided significant facts about the reason teachers stay in the 

profession for more than 30 years and more, challenges that preva il ed in the teach ing profession, 
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and strategies that senior teachers have used that enable them stay in the profess ion for more than 

30 years. It also point out possible solutions that helps for longevity of novice teachers. 

The study findings can also help in development of educational policies and deci sion 

making at local, state, and federal levels. In an effort to create a better educational system, 

li stening to why and how sen ior teachers have successfu ll y stayed in the teaching profession for 

30 or more years could prov ide answers regarding why teachers persevere. Bei ng aware of 

factors assoc iated with retention in the teaching profess ion could help school di stri cts and sub 

cities develop plans for professiona l development, school improvement plans, mentoring 

programs, and new teacher induction programs. 

The find ings of thi s study can be a base to researchers who are interested to conduct a 

study on teachers' experience. The study finding also helps governmental and nongovernmental 

organizat ions advocating on quality of edu cation. 

Education plays a vital ro le in bringing social , econom ic and political advancement in the 

soc iety. As a community development practitioner I believe assessing the education sector helps 

in resolving soc ial problems that in turn may contribute for better economic and social 

development. As a resu lt, the study provides an insight on the challenges surrounding 

experienced teachers that wou ld affect the quali ty of education. It also gives organi zations 

worki ng on bringing quality of education new dimensions of tackling educational problems. In 

add ition, it w ill pave a way for socia l work advocates to pay a close attention to education, which 

is a key resou rce in empowering the community, and to prepare effective intervention methods 

for prob lems revo lving teachers as well as the ed ucation sector as a whole. 



SEN IOR TEACHERS' EXPERlENCE II 

1. 7. Scope of the Study 

The research is limited to the study of the experience, challenges faced, coping 

mechani sms employed and suggestion for longevity and better sati sfaction of sen ior teachers, in 

Addis Ababa parti cu larly at Yekatit 12 Preparatory Schoo l. The study exp lores the experience of 

seni or teachers who spend 30 years or more in teaching profession. Regarding the issues 

included in the study, the study limits its scope at exploring the job satisfaction of senior 

teachers, the challenges faced in their career and the survival strategies they employ that enab le 

them to stay in the profession more than 30 years. This study does not include teachers who stay 

in th e profess ion for less than 30 years. The rationale behind selecting teachers with 30 years or 

more years of teachi ng experience is because these teachers have experience in two 

governments' regime. So their experience will not only be refl ected with the present 

govern ment's pol icy only but with comparison of the previous regime. 

1.8. Organization of the Thesis 

This research paper compi les six chapters. The first chapter deals with background of the 

study, statement of th e problem, obj ecti ves of the study, research questions and signifi cance of 

the study. In addition, the scope of the stud y and operat ional definition are included. The next 

chapter presents literatures presenting the experience of other countries on the matter. It al so 

consists of theories onjob sati sfaction, review of studi es and articles on teachers' job 

sati sfaction. In addition, review literature on stress and burn out and surviving strategies is 

included. The methodology of the study is described on the th ird chapter. It presents the research 

paradigm, research des ign, techniques of data col lecti on, samples and sampling techniques and 

method of analys is. Trustworthiness and ethical cons iderati on are also part of thi s chapter. 

Chapter Four presents the data presentat ion, themes identi fied in the research, which ex pla ins the 
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work experience and related life cha llenge of senior teachers are discussed. The themes 

presented in chapter four are discussed in chapter fi ve being compared with previous studies and 

art icles ab road and local. The last chapter describes the social wo rk implication and conclusion. 

1.9. Definition of Terms 

» Longevity: the term longev ity in th is study refers to longer year stay in teaching 

profess ion at least to the highest career level. 

» Senior teachers: the term senior teacher used in the research is as one who taught or 

stays in teaching profess ion for at least 30 years. 

» Job Satisfaction: refers to the extent to whi ch teachers like or di slike thei r job 

» Work Ex perience: is referred as the progress and act ion taken by a senior teacher 

throughout a lifetime related to persons' occupat ion. 

» C hallenges: refers to conditions that make staying in the school system in the teaching 

profess ion to be stress ing and conditions that make their stay in the profession diffic ult 

experience. 

» Resil ience: refers to the process and means in adapt ing stress and challenges in teaching 

profession. 

» Coping Strategies: is referred as act iviti es that help min im ize the stress resulting from 

stay in the school system or in the teaching profession. 
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Chapter Two 

2. Review of Related Literature 

Exam ining the literature and current research on factors that influence teachers to stay in 

the profession and the cha ll enges they faced in their stay may provide insight and understanding 

regarding why and how they choose to remain, what challenges they face and what coping 

mechan isms were used. In vestigating thi s literature may also confirm the current thinking on the 

factors that contribute to teacher retention. 

Th is chapter will discuss the ex isting literature and research related Job satisfaction, 

Herzberg's Two-Factor Theory, stressors and challenges teachers face and Coping strategies and 

the ways in wh ich existing research di scuss how these factors are used to moti vate senior 

teachers and contribute to their decisions to remain in the teaching whi le facing many challenges. 

Teachers for d iffe rent reason stay longer in teaching profess ion. Rev iewed li terature from 

articles, journals and different the studies reasons li ke monetary benefit in teaching, love for 

teaching profession, loving chi ldren and wo rkin g with children and to see them grow in to better 

person were the main reason that lead teachers stay in the profession for long. In add ition, hav ing 

no alternat ive and access for other job is also one of the reasons for teachers' longevity in 

teaching profession. 

2.1. Concept of Job Satisfaction 

Job satisfaction is one of the most important and heavil y researched areas of inquiry in 

the field of industrial -organizational psychology. Although a concise and consistent definition of 

job sati sfaction is not an avai lable (Bonner, Hayes & Pryor, 2010:805), there appears to be a high 

level o f agreement among scholars in respect of its meaning (Okpara, 2006:225) . Job sat isfact ion 
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refers to a person's affective relation to hi s or her working ro le (Zembylas, M. &Papanastasiou, 

E. , 2004). 

Evans (1997:833) views job sati sfaction as a state of mind encompassing all those 

feelings determined by the extent to which the individual perceives hi s/her job-related needs to 

be met. Similarly, Schmidt (2007:483) observed that job satisfaction refers to an individual's 

understand ing of the degree of attractiveness ofa job ifboth positive and negative outcomes are 

weighed up aga inst each other. It is an affective reaction to ajob that results from the person ' s 

comparison of the actual outcomes with those that are des ired, antic ipated or deserved (Okpara, 

2006:25). Au and Ho (2006: I 72), wi th regard to teacher job sat isfaction in particular, viewed 

teache r job sati sfaction as a function of the perceived relation between what one wants from 

teaching, and what one perceives teaching is offering to a teacher. 

The above seems to be in line with Saiyada in' s (2007) view of job satisfact ion, namely 

"as an emp loyee' s end-state offeeling after accomplishing a task". This fee ling may lead 

hi m/her to have either a positive or a negative atti tude towards the job. Accordingly, Armstrong 

(2006:264) defined the term job sati sfaction as the attitudes and feelings people have about thei r 

jobs. For Armstrong, pos itive or favorab le att itudes about the work and the work environment 

indicate job satisfaction, and the inverse, referring to negative or un favorab le attitudes towards 

the wo rk indicate job dissatisfaction. 

Job satisfacti on may also refer to the fulfillment acqu ired by individuals in respect of the 

various job activities, and the rewards fo r their jobs and job-related matters. Accord ing to 

Spector ( 1997:2), job sati sfaction refers to the extent to which employees or individuals like or 

dislike their jobs and the various aspects of their jobs. For Spector (1997), job sati sfaction can be 

a diagnostic indicator of how a person is doing in one of the major doma ins of hi s or her li fe -
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role. Spector further stated that the absence of job sati sfaction suggests that a problem ex ists 

either in the job or in the person, whereas job sat isfaction is indicat ive of good work adjustment 

and posit ive we llbeing. Falkenburg and Schyns (2007:709) are in agreement with the definition 

given by Spector, and argue that the term job satisfaction is seen as satisfaction with different 

aspects of the job and the work environment/s ituat ion. 

Teacher job sati sfaction refers to the overall attitude and views of teachers toward their 

working conditions and profession (Hongying, 2008: 11 ). It denotes the extent to which teachers 

are happy with their jobs and the different aspects thereof (Hongy ing, 2008: II ). Therefore, it 

refers to the overa ll feelin g they may have about thei r work when they evaluate their job and 

their job-related experi ences or work factors. Work factors include sa lary and benefits, 

management, work characteristics, and interpersonal relationsh ips (Gedefaw, 20 12 p. 12). 

2.2. Theory on Job Satisfaction 

2.2.1. Herzberg's two-factor theory. 

Herzberg, Mausner, and Snyderm an deve loped the Two-factor Theory (1959) , following 

an investigat ion into the sources of job sati sfaction and di ssatisfaction, and included 200 

accountants and engineers from Pittsburgh, Ameri ca. Applyi ng the critical incident technique, 

the study's subj ects were asked to tell their interviewers about the times that they felt 

exceptiona ll y good or bad about their present jobs or any previous jobs. They were also 

requested to provide reasons and a description of the sequence of events that gave ri se to that 

fee ling. The participants' responses were tabulated and categorized. These responses were 

consistent across the stud y, and revealed that there were two sets of factors affecting motivation 

and work. This led to the two -factor Theory of motivation and job satisfaction (Herzberg, et aI. , 

1959) 



SENIOR TEACHERS' EXPERIENCE 16 

The first set of factors, if present, caused happy fee lings or positive attitudes . These 

factors, overa ll , were task related. The other set of factors, if absent, caused feelings of 

unhapp iness, bad attitudes or dissatisfaction. These factors, Herzberg claimed, were not directly 

related to the job itself, but to the conditions that su rrounded the execution of the job (Herzberg, 

et a I. , 1959). 

Herzberg (1966) suggested that factors involved in creating job satisfaction were separate 

and d istinct from facto rs that led to job di ssatisfact ion. Accord ing to Herzberg ( 1966), intrins ic 

factors such as the work itself, achievement in the work, the possibilities of personal growth and 

recognition, and being charged with important responsibilities, seemed to result from the human 

ability to personall y advance and grow. He called these factors motivators, satisfiers or intrinsic 

factors, and posited that they led to job satisfaction . On the other hand , extrinsic factors were 

those elements that prevented job sat isfaction and employee growth. The extrinsic factors such as 

workin g conditions, salary, job security, and relat ionships with others are not part of the work, 

but they refer to the envi ronment, and prevent job dissatis faction. Herzberg calls these factors 

hygiene, di ssatisfies or maintenance factors, and proposed that, if absent, it led to job 

di ssati s faction (Herzberg, 1966). 

2.2.1.1. Motivators or intrinsic/actors. 

Mot ivators or intrinsic (sati sfier) factors are related to the actual performance of th e 

work, or the content of the job. The motivators are internal job factors that urge the employees 

to stri ve for better ach ievements, and lead to job sati sfaction and hi gher motivation (Ba lkin , 

Card y, & Gomez-Mejia, 2003:60). They are the facto rs that influence the perceptions or feeli ngs 

of employees about themselves and their wo rk, and motivate them to work harder or better. 
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Akyeampong and Bennell (2007:4) state that intrinsic motivators such as responsibility, the 

challenging nature ofajob, and achievement are motivators that come from within a person. 

According to Herzberg, et al. ,(l959) , moti vation factors are internal factors that are 

associated with higher order needs , and include the opportuni ty to achieve in the job, 

recognition of accomplishment, challenging work and growth opt ions, responsibility in thejob, 

and the work itself (Amos, et aI. , 2008: 181). The presence of intrinsic factors or motivators lead 

to job satisfact ion, but their absence will not lead to job di ssati sfaction (Perrachione, et aI. , 

2008:3). 

Studies in different organizations have found that the absence of acceptable intrinsic 

factors in the work place leads to high employee attr ition rates. Intrinsic factors are related to 

high attrition rates in many professions, incluciing teaching (Jyoti & Sharma, 2009:52). Their 

presence, on the other hand, is related to high job satisfaction. 

Applying these concepts to teachers, Herzberg, et al. (1959 :11 3 -117) claimed that the 

intrinsic factors can lead teachers to feel sati sfi ed, but their absence does not necessaril y lead to 

dissatisfaction. A teacher who is not recogni zed and not given responsibility for hi s or her high­

quality performance in the work place will not necessaril y quit teaching, as long as he or she is 

wel l -paid and has good relationships with co lleagues. 

In the teach ing profession, the intrinsic facto rs playa significant role in motivating 

indi viduals to join the profess ion (Jyoti& Sharma, 2009:52). Ifwe want people to be encol1l'aged, 

sati sfied , and motivated about their jobs, Herzberg, et al. (1959) claimed, the emphasis should be 

on factors associated with the nature of the work, or with outcomes directly derived from the 

work, sllch as opportunities for promotion, for personal growth, recognition, responsibility and 
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ach ievement. Thus, sat isfaction with the intrinsic aspects of the job is long- li ved and, therefore, 

enables teachers to sustain the ir moti vation over a long peri od. 

2.2.1.2. Hygiene or maintenance factors. 

Hygiene factors are extrinsic satisfiers that are associated with lower-order needs, and 

include organ izational poli cy and administration, supervision, interpersonal relations with peers 

and superv isors, working conditions, status, job security, and sa lary (Amos, et aI., 2008: 181 ; 

Bogler, 200 I :665; Ellsworth, et al. ,2008:49). The extrinsic job characteri stics reflect outcomes 

generated by perform ing the job, and are concerned with the context or environment in which the 

job has to be performed (Furnham, 2005:334). 

Accord ing to Herzberg (1966), extrinsic hyg iene factors, which are external to what a 

person does, do not contribute to job sati sfact ion when present, but rather to job di ssatisfacti on 

when absent (Perrach ione, et aI. , 2008:3). In other words, when the hyg iene factors are sati sfi ed , 

they do not moti vate or lead to sati sfaction; they only prevent di ssati sfaction (Herzberg, et aI. , 

1959). If, however, appropriate or positive hyg iene factors are provided, the employees will not 

be di ssatisfied with their jobs, but neither will they be motivated and sati sfied to perform at their 

full potentia l (Balk in, 2003:60). 

Herzberg, et a l. (1959) believed that hyg iene factors do not cause sati sfacti on, but can 

help to prevent dissatisfaction (Furnham, 2005: 334). As a result, Herzberg characterized 

conditions surrounding the job as quality of supervision, pay, company pol icies, physica l 

working conditions, relations with others, and job security, as hygiene factors. Changes in these 

factors are short li ved and they merely help in removing di ssati sfaction in the teachers' work. 

They are not important in the overall satisfaction of the teachers with their work. If the teachers' 

wo rking conditions at the school are improved, or if the relationship between the teachers and the 
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school pr incipal in the school setting are enhanced, this will result in improved school 

performance, but wi ll not necessarily enhance the job satisfaction of the teachers. Simi larly, if 

moti vator factors are present, they will bring about satisfaction, but their absence will not cause 

dissat isfact ion, unless the hygiene factors are also inadequate. The theory proposes a dual 

continuum, the opposite of sat isfaction being no sati sfaction, and the opposite of di ssatisfaction 

being no dissatisfaction (Amos et aI., 2008, 181). It is possible for teachers to be satisfied with 

their work, while being di ssatisfied with their cond itions of work. 

2.3. Teacher Job Satisfaction in Ethiopia 

The education system in Eth iopia, at all levels, is challenged by a lack of qual ity, as 

ind icated by the Study into Teacher Utilization in the Regions of Ethiopia [STURE] Report 

(Centre for British Teachers, 2008,69). The study showed that there has been a deteri orat ion of 

quality in the education system because of the rapid rise in student enrolments, among others. 

This state of affairs is indicated by the low student achievements. Policy makers and other 

stakeholders also publicize the lack of qual ity in the ed ucation system. The State itself confinned 

it (Ethiopian Television [ETVJ, in Bitew, 2008,160). Thus, one of the main challenges facing 

Ethiopia is to improve the effic iency and quality of the ed ucation system. This leads to the 

question of what the causes are of the poor quality of education. 

The lack of quality in the education system has been attributed to the poor standard of 

those entering the teaching profession, the high teacher turnover, the low proportion of qualified 

teachers. In addition, problems such as de-motivation, low teacher morale and the poor quality of 

the teachers' working environment are also recognized (Abdo, 2000, 107-108; Centre for British 

Teachers & Volunta ry Services Overseas [CFBT & VSO]. While many factors have been 

identified as contributing to the poor performance of education in Ethiopia, the problem has 
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large ly been attributed to the low respect and status for fteachers . Inadequate sala ries, weak 

education reform, the poor standard of the teachers' li v ing conditions, as well as failing schoo l 

management and leadership take thei r share too (Evans, 2000: 173; Papanastasiou and Zembylas, 

2006,23 0; YSO, 2008,9). 

One of the most frequently mentioned contributing factor to the low morale and job 

satisfaction of teachers in Ethiopia is the lack of respect for and the redu ced status of the 

teachers. In Ethiopia, teaching was considered as one of the most presti gious professions before 

two and more decades. However, teaching seems to have lost its status. Currentl y it is one of the 

professions given the lowest regard in Ethiopia (YSO, 2008, 33). Following the dramatic 

expans ion of education in the country in recent years, spec ifica ll y since the 1990s, teachers are no 

longer highly respected by virtue of their education (YSO, 2008, 34). Their poor status is the 

most often mentioned cause of de-motivati on and low job sati sfaction. A YSO (2008 , 34) 

interviewee stated that "" . being a teacher is not considered a respected job, whi 1st a bank 

officer, who is the resul t of the teachers' effo rt, is greatly respected". This lack of respect fo r 

teachers causes j ob d issatis faction (Menon, Papanastasiou, and Zembylas, 2008, 78; YSO, 2008, 

9). 

In addition, teachers in develop ing countries, includi ng Ethiopia, have experienced poor 

management and leadershi p (Evans, 200 1:29 1; YSO, 2008, 9). National policy -makers and other 

stakeholders are becoming increas ingly aware of the problem of low teacher mora le, poor 

teacher mot ivation and hi gh levels of occupational d issatisfaction (YSO, 2002, 2). As stated in 

the Education and Tra in ing Poli cy (M in istry of Educat ion [MOE), 1994, 17), one of the 

objecti ves in Ethiopia is " ... to improve the working conditions of teachers, to evaluate their 

status in the community, and to enhance their moti vation and professional atti tude". Yet, despite 
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the pivota l nature of the teachers ' role and the objective stated in the po li cy, there is a tendency 

on the part of the policy-makers to avo id teachers in the decision-making, and to neglect their 

needs when considering new policy directions. Furthermore, often-inadequate attempts are made 

to understand the underlying causes of poor teacher motivation, the poor quality of education, 

and high leve ls of occupational di ssatisfaction. 

2.4. Challenges in Teaching Profession 

Schools play an important role in preparing students for the changing and challengi ng 

world and teachers are crucial in ensuring the quality of education those students receive 

(Gemeda, F. &Tynjala, P., 2015). However, teachers are challenged and stressed with numerous 

factors. Insufficient salary, poor admin istrative support, students di sciplinary problem and li ttle 

in put in to school decisions are among the most frequently mentioned reasons teachers give for 

leaving their pro fess ion or change their school (i ngersoll ,2001 ). In relation to this, Lack of 

planni ng time, too heavy workload, problematic students' behavior and lack of influence over 

school po li cy were cited as common source of dissati sfaction and stress leading teachers to leave 

teaching profess ion (Alliance for excellent education, 2005). 

An Eth iopian study conducted by Gedefaw (2012) using a mixed methods sequential 

explanatory design also indicated that sa lary and benefits as the primary di ssati sfying aspect of 

all the wo rk factors. Poor fringe benefits and opportunities for promotion, the management style 

of the principals, the lack of decision making opportunities for the teachers, as well as the 

opportunity to develop persona ll y, and the poor relationships teachers have with the principals 

and the parents were also rai sed as other di ssatisfy ing aspects causing stress. 

In general, challenges that schoolteachers face and held as a reason for dissatisfaction and 

stress in the profession manifest it in many ways. Thus, for this study the following possible 
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challenges or factor causing stress among teacher lead ing them leave their profess ion are 

reviewed from different literature. 

2.4.1. Inadequate saJaJ'y and benefit. 

22 

In any profession salary and other monetary related benefits are said to be a motivating 

factor fo r employees. In other words, inadeq uate salary can create di ssati sfaction among 

employees, wh ich may cause some teachers to leave the profess ion or a particular school because 

they are d issati sfi ed with their salaries. Different research findings show that low salary is the 

most significant factor that contributes to teacher tu rnover (Aklilu, 1967; Bame, 199 1; 

Crousman, Hampton &Herrman, 2006). Resea rch conducted by Bame ( 1991 , p.128) revea led 

that out of the li st of eight reasons the most important factors which dr ive out teachers from 

teaching in Ghana; poor salary, lack of opportuni ty for promotion and low prestige in teaching 

were ranked to be the fi rst three prominent reasons among which salary ranked first. 

Moreover, Research findings shows that teachers sa lary in developing counties and even 

in developed countries is less than that of equa ll y qualified profess ionals in other fields of 

specialization (Croasmun, Hampton & Herrmann, 2006; Fineman-Nemeser, 1996; Ingersoll , 

200 I) . Although teachers' sa laries have improved in recent years, they remain low compared to 

those of other similarly educated workers. Thus, they leave the teaching career seeking hi gher 

pay ing jobs in other professions (Croasmun, Hampton & Herrmann, 2006, p. 3). In Ethiopia 

stud y findin gs revea led that, the inequality in sa lary between teachers and other professionals 

with similar qualifi cat ion and service years has been as cr itica l issue for teachers' dropout or 

turnover (A klilu , 1967; Seyum, 1992; Getachew, 1999, Dmje, 2002 and Gedefaw 2012). 
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2.4.2. Students' disciplinary pl'oblem. 

Students' character and di scip linary problem is one mentioned cause for teachers' stress 

and even turnover in different literatures. Students' discip linary problem can be manifested 

through disrupt ive behavior and rowdy (Dunham 198 1). According to Dunham (198 1), students 

disciplinary problem include students who refuse to cooperate and do little or no work in class 

and who is openly aggressive toward other children and teacher. Similarly, Oarge (2002) 

explained that students' disciplinary problem as deficient student academic background, 

misbehavior, and low motivation and he emphasize that these kind of behav iors lead to teachers' 

dissati sfaction and stress. In consequence, students' character and disciplinary problem is one of 

the major factors leading to teachers' exodus. Some teachers are stressed and di ssatisfied with 

students' character and discip linary problems, which inflict them to quit their job or move to 

different schoo l. Furthermore, the current stud y findings also shows that senior teachers who stay 

in the profession for 30 years and more have fo und students misbehavior challenging and 

causing stress on their professional stay. 

2.4.3. Admin istrative pl'oblems. 

The general purpose of educational administration is to ensure that the school system 

function properl y according to preconceived purpose and plan of action (Prestine and Thurston, 

1994, p. 359). The school administrators have responsibi li ty to create conducive working 

environment for teachers to do the job of teaching. Thus educational officials in different levels 

should have the qual ity such as the ability to communicate effectively with teaching staff 

fo llowed by being support ive ,appreciable, fa ir and consistent (Hutchings et al. as cited in 

Cockburn and Hayden,2004, p. 138).Educational administrators should ensure a sense of 

fairness and efficiency particularly over the matters of posting appointments, promotions and 
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transfer (W illiam, 1979, p. 56).The comm itment of the organization to employee can be 

beneficial because high levels of perceived organizational suppOtt increases job sati sfaction and 

decrease turnover. This is because when there is a good administrative support, teachers tend to 

stay in schoo l. 

On the other hand, lack of administrative support can create an environment of 

he lplessness frustration and employee turnover (NCTAF, 2009). A teacher is more li kely to 

leave teaching or ind icate intent to leave in the absence of adequate support from administrators. 

Unfa ir and incompetent educational matters create teachers job dissatisfaction and great 

psychological stress, which facil itate teacher turnover (Getachew.1999, p. 41). 

In a study conducted in the United States on urban teachers 25% of those who left 

teach ing identified dissatisfaction with support from central adm inistration and 20% indicate that 

dissati sfact ion with principa l support influenced their dec ision to leave (Bi ll ingsley et aI., 1995) . 

In Eth iopia recent research fi nding (A lazar, 2007; Temesgen, 2005) revea led that in different 

parts of the country adm inistrat ive problem is one of the cause for teachers to quit their job. For 

instance Mollllna (2006, p. 100) in his study of teachers' turnover in government secondary 

schoo ls ofOromia regional state revealed that adm inistrat ive problems are major reason 

contributing to teachers' turnover. Motuma pointed out that poor performance evaluation, 

unnecessary intervention, lack of clear unit of command and un ity of direction, unfai r power 

given to school principals and lack of democratic schoo l management were problems that related 

to admin istrative problem. 

Further more, partic ipant in current study ind icated that schoo l principa ls who do not 

meet the prerequisite are appointed as school director. As a result, they fa il to deli ver effect ive 

admini stration and support for teachers. In relation to thi s parti cipant mention, that the 
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appointment of the principals is not merit based rather it is political; thus, they tend to affi li ate 

po litics in the education system. This in turn causes stress and d issatisfaction and even forces 

teachers to leave their profession. 

2.4.4. Low social status given to teaching and teachers. 

Status plays an important ro le in attracting academical ly equ ipped and exper ienced 

employees and encourages then to remain in the system (Darling - Hammond, 1990, p.278). 

Teachers must have a status which is equ ivalent to their key role in the advancement of 

education and the significance of their contribution to the development of the individual and the 

society as a whole. However, teaching profess ion is characterized as low prestige occupation and 

the desire to enter the profession is mainly the absence of other rea l alternatives Aka leweled and 

J ung ( 1990 as cited in Dereje, 2007, p.27). Low social status noted by kyriacu (1989) refers to 

teachers perceptions that their profession is held in a low self-esteem by the wider society th is is 

impart reflected by the level of sa laries for teachers and how teaching is discussed by the wider 

soc iety. 

It is wide ly argued in literatures that the status of teachers in most countries has declined 

drastica ll y dur ing recent decades . As Kennedy (1998, p.32) indicated, as compared to the very 

hi gh status of teaching in the past it has now dec lined to level which can intimidate ones 

deci sion to stay in the profession. In Ethiop ia as Tesfay and Demoze (2004, p.51) noted before 

the 1970's teaching career in Ethiopia had passed through a relatively high status and presti ge. 

The respect they held in the society was very hi gh; teachers were taken as the symbol of 

knowledge and skill , were respected by thei r pupil and held in high se lf-esteem by their 

commun ity. However, over the last few decades the societies respect for teachers and their 

occupation appeared to have gradua lly worn out their soc ial status. Thus, teachers as a socia l and 
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econom ic group and teaching as a profess ion are reported to be accorded low socio- econom ic 

status in Ethiopia (Tesfay and Demoze, 2004, p. 5 I ).The society has developed low opinion of 

the teaching profession or to the profess ionals. As a resul t, thi s low social status accorded to 

teachers by the society is one of the outstanding reasons that teachers compelled to leave the 

profess ion (Manna and Tesfay, 2000, pp .5 - 6). 

2.4.5. Poor working condition. 

Poor working conditions includes inadeq uate administrative support, heavy work load 

and inadequate instructional materials, living conditions such as housing and access to med ical 

services and others maj or areas of d issatisfact ion of teaching conditions (Fi restone & Panel, I 993, 

p. 509). Moreover, Getachew (1 999, p. 20) states poor worki ng conditions such as luck of 

adequate resource and time to work, lack of opportu ni ty to participate in decision making on 

matters of teach ing and work load were some of the conditions that interfere with their teaching 

and which negative ly affect their profession. Th us hav ing Poor worki ng conditions coul d lead 

teachers to develop negative percept ions that could become obstacles, which affect teaching and 

teachers' comm itment to their work and their dec ision to stay or leave their profession or their 

schoo l. Dufft'i n (1999, p. 2) cited in Xaba (2003, p. 288) stated poor work ing cond itions as 

reason for high turnover especially among teachers leav ing within the first fi ve years of being in 

the profession. 

Simil arly Aklilu ( 1967, p. 13), in his study of brain drain in elementary schools of 

Eth iop ia stated that teachers have tremendously withdrawn due to un favorab le working 

cond itions in the schools. Recent stud ies done in di fferent part of Ethiopia shows poor work ing 

condit ion such as large class size, poor phys ica l cond ition and poor schoo l faci li ty is among of 
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the freq uently mentioned cause for teachers' turnover from a particular school or from their 

profession (A lazar, 2007; Motuma, 2006; Temesgen, 2005). 

2.5. Coping Strategies 

How teachers cope with stress in school environment affects the impact of stress on the ir 

psychological we ll-being and on phys iological response (Griffith, Steptoe, &Cropley, 1999). 

Coping behavior or resource come in the form of phys ical, psychological , social or material 

factor and help teachers overcome job-related stressor (Blase, 1982). 

Common positi ve strategies teacher use to alleviate stress include exerci se, soc ial 

resources, avo idance, reading, hobbies, movement and med itation (G ulwadi, 2006). These 

coping strategies used by teachers affect thei r outlook on situation, thereby altering the 

perception of stress (Griffith , Steptoe, &Cropley, 1999). According to Gulwadi, teachers could 

invoke inward or outward coping strategies. In ward coping strategies, such as concentrating on 

something narrow in the field of stimuli arou nd oneself, including seeking sti llness and focus. 

Outward strategies, such as exercising, involve seeking connection, distractions and movement. 

Social support can reduce the impact of stressor on teachers' well-being, job sati sfaction 

and physical illness risk. Teachers seek support from fa mily, fr iends, and colleagues in order to 

rece ive advice, di scuss feel ing, get emotional support, and get sympathy and understanding. 

Teachers who have more support within their personal li ves tend to experience less stress in their 

work place (G riffi th, et ai , 1999) 

Restorative cop ing mechanism also used to ease teachers stress. It refers to teachers being 

ab le to release stress in places away from the school environment (Gulwadi , 2006). The place 

teachers choose make them fee l better when stressed include home, nature related environmental 

features, that can help teachers alleviate stress. Along with restorat ive experience, teachers may 
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choose to employ environmental coping resources. The most common environmenta l resources 
that are eas il y avai lab le to teachers include time, money, social ties, organizational resources and 
physica l envi ronmental resources such as location that teacher's access and use for their spatial 
and senso ry propert ies (G ulwadi, 2006). 

Some people either intentionally or unintentionally employ negative coping strateg ies to 
deal with stress . Negative coping strategies are common response to stress and feeling of being 
overwhelmed. A lthough these coping strategies can provide temporary stress relief, they might 
cause more stress in the long run (Crisis Interventio n & Su icide Prevention Center fo r British 
Co lu mb ia, 20 I 0) . Negative coping strateg ies can include unhea lthy behav ior, distractions, 
violence and withdrawa l. 

Kyriacou (200 I) d ichotomizes coping strategies into direct action and palliati ve 
techniques. Direct action refers to strategies teachers can do to eliminate sources of stress . For 
instance, if time pressures and dead lines create stress, a direct action to reduce the problem 
would be to seek a time extension, or to seek a change in deadli ne. Palliative techniques do not 
deal with the source of stress itself, but focus on reducing the fee lings of stress from those 
sources. Some strategies may be physica l in nature, such as relaxation training aimed at reducing 
feelings of tension and anxiety. Others may be menta l and invo lve the teacher modifying how 
they appra ise stressful situations. The direct action and pa lli ative techniques suggested by 
Kyri acou (200 I), as a strategy to cope with and survive stress include; trying to keep problems in 
perspective, avoiding confrontat ions and trying to re lax after work. In add ition, taking act ion to 
deal with problems, keeping feel ings under control , devoting more time to particul ar tasks, 
discllssing problems and express fee lings to others, having a healthy home li fe, planning and 
priori t izing, recogni zing one's own limitations. 

\ 

\ 

\ 

\ 
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\ 

\ 

\ 

\ 



SENIOR TEACHERS' EXPERIENCE 29 

This study confirms that most senior teachers experience at least one of Kyriacou direct 

action and palliative techn ique sometime during their teaching career. The senior teachers in the 

present stud y will share the strategies that they have found effective when coping with stress ful 

situations found in the teaching profession. 
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Chapter Three 

3. Research Methodology 

This chapter presents philosophical stance, the study des ign and rationale offo llowing 

the stated design, sampling techniques, description of study participants and sampling criteria, a 

presentat ion of data co llect ion procedures and tools, data analysis strateg ies that are employed in 

the stud y, trustworth iness and ethical consideration. 

3.1 Philosophical Stance 

Given (2008) defined a paradigm as a set of assumptions and perceptual orientations 

shared by members ofa research community. Paradigms determine how researchers view both 

the phenomena under study and the research methodology that should be employed to study 

those phenomena. According to Denzin and Linco ln (2005) parad igm is the net that conta ins the 

researcher' s epistemological, ontological, and methodological premises. 

Whether consciously or not every researcher works from some theoreti cal orientation or 

parad igm . Acco rding to Cohen, Manion& Morrison (2000), researchers have their own di ffere nt 

worldviews about the nature of knowledge and reali ty that helps them clarify their theoretical 

frameworks. Perspectives can vary a great deal among researchers who see the world th rough 

different cui ;ural, philosophical, or professional lenses (Fekede, 20 I 0) . 

Qualitati ve researchers generally agree upon the assumptions attached to construct ivism 

and interpret ivism are interested in understanding how people give meaning to their lives by 

interpreting the ir thoughts, experi ences, actions and expressions. Their analysis is geared toward 

the interp retat ion of human experi ence and behavior. 

As his phenomenological qualitative study emphasize on exploring the li ved exper ience 

of selectee sen ior teachers, it holds the construct ivism paradigm as a philosophical stance. 
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Constructi vism examines the meanings individuals create to describe the world around them. 

Meaning occurs because of the individual's interaction with the world and the particular biases 

of that individual (Nancy Van Note Chism, Elliot Douglas, Wayne J. Hilson, Jr. 2008). The 

researcher believed that the reality in the experience of the senior teachers lies in the definition 

they provide. The goal of research, then, is to rely as much as possible on the participant views 

of the situation and construct meaning out of it. 

3.2 Research Design 

Research is conducted for the purposes of describing, explaining, exploring, ana lyzing or 

evaluat ing, in order to ga in a deeper understand ing of issues, arrive at informed decisions, and 

make predict ions (Nardi , 2003). Qualitative research inqu iry is to be used to explore the li ved 

experiences of selected sen ior teachers in Addis Ababa city at Yekatit 12 Preparatory School. 

According to Mason (2002), the qualitative approach is fl exible and exploratory. The qualitative 

research design is used to analyze significant statements, generate meaning, and develop 

descript ions that reveal the essence of the context (Creswell , 2003; Wolcott, 1990). The 

quali tative des ign also focu ses on understanding the social sett ing (Denzin& Linco ln , 2000) and 

focu ses on the phenomenon within the real wo rld context (Bean, 2006). The strength of 

qualitative research is the abi li ty to provide complex textual description of how people 

experience a given research issue. It provides information abou t the" human side "of an issue 

(Qualitative Research Methods Overview, p. I). 

Phenomenological research design is employed to address the research questions 

developed for the stud y. Phenomenology is a qualitati ve research approach, a philosophy that 

concerns the phenomenon of human consciousness, inspires it (Van Manen, 1990). 

Phenomenology is the reflective analyses of life-world experiences (Von Eckartsberg, 1986; 
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Moustakas, 1994). Phenomenology is focu sed on individua ls' meaning mak ing, as the typica l 

e lement of the hu man experi ence (Patton, 2002). It is a recommended mai n approach when the 

study goa ls are to understand the meanings of human experiences (Creswell, 2003) 01' to explore 

concepts from new and fresh perspectives (Sanders, 1982; Cohen, Kahn, &Steeves, 2000). The 

design allows the researchers to revea l the essence of things and prov ides insights into social 

phenomenon as descri bed by participants (Embree, 1997). 

T he researcher advocate constructioni st research paradigm. The objective of the study is 

explo ring the lived experience of senior teachers, the reason for staying in the profession for 

more than 30 years, challenges faced in their stay in the profession for the year mentioned, 

searching fo r suggestions that the participant has to provide for successful retention in the 

profession and in cop ing with challenges. Therefore, as experience is expressed through words 

and meanings that people give for the world around them, qual itative research method best fit the 

research problem . As a result the researcher set aside any prej udges and prior experiences and 

only descri be what the partic ipant has to say. This is on ly be ach ieved by employing descriptive 

phenomenological approach, because it is in descriptive phenomeno logy the researchers could 

avo id any impos ing of the ir assumptions on the data co llection process 0 1' the structure of the 

data (A hern , 1999; Gearing, 2004; Speziale& Carpenter, 2007). 

3.3 Study Area 

The fact that Yekat it 12 Preparatory Schoo l is one of the oldest school s in the city and the 

fact that the staff accumu lates profusion of senior teachers, the researcher be lieved there is no 

better place to conduct thi s research than in school li ke Yekatit 12 preparatory school. Therefore, 

follo wing the approval from Add is Ababa University, School of Social Work, the stud y was 

ca rri ed out in Yekatit 12 Preparatory Schoollocatecl in city of Addis Ababa , Gulele sub city 
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around Sidist kilo. The school was founded in 1916 G.c. At first, it was a girl's school and it was named Etege Menen Girls School. The year the research was conducted, it composes a total num ber of I 42staffs. Out of these members, 92 of them are teachers, 78 male 14 female. The other composed 3 principals and 47 supporting staffs. 
3.4 Sampling Technique 

Sampling, as it relates to research, refers to the select ion of individuals, units and/or settings to be stud ied. Purposive sampl ing technique is used to recruit senior teachers who had been employed in the profession in Addis Ababa at Yekatit 12 preparatory school for 30 or more years. Since it is essential that all participants experience the phenomenon being studied, criterion sampling shou ld work well to show that all ind ividuals in the study had experienced the same phenomenon (Creswell, 2013). 

The rationa le behind using criterion sampling is thinking that the participant under study could provide detail information about the phenomenon under study, and they all have experienced si milar phenomenon, i.e. from longevi ty perspective they share similar characteristics. In add ition, they all survived in the profession for 30 years and more. 
Furthermore, the inclusion criteria are presented as fo llows. 

3.4.1. Inclusion criteria. 

The following criteria are used to se lect participants; 
~ The senior teachers who had been teaching for the total of 30 years or more, (not 

necessari ly all of their 30 years experiences had to be at their current school. 
~ Teachers, who can clearly express their opinion without any hesitation . 
~ Participants' inclusion in the study is based on their willingness to be in terviewed. 

The researcher selected participants based on for their voluntary participation. 
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3.5. Study Participants 

The participants of this study are twe lve senior teachers who participated in one to one 

interview and focus group di scuss ion, separate ly. According to Dr. Bonnie Nastasi (200 I) 

researcher may est imate sample size based on the approach of the study or the data co ll ection 

meth od used (ppA). I f the researcher bel ieved it has reached saturation prior to assess ing he/she 

may use fewer (Dr. Bonnie, 200 I, ppA). Creswell (2007) explained that qualitative research is 

highl y intensive in terms of data and time requirement. Thus, twe lve senior teachers pa rtic ipated 

are fou nd enough in providing sufficient data in order to the research objecti ves to be achieved. 

No attempts were made to balance the sample by ethnicity, or grade level the teachers are 

teaching. As the objective of the study is to explore the li ved experi ence of senior teachers, the 

challenge they face in the ir stay in the profession and their survival strategies, the researcher 

specu lates that race has no effect on the result of the study. However, due to the gender 

di ITerence that ex ist in our community, the researcher thinks that gender may affect the research 

result and the challenges the female teachers and male teachers views be different, the surviva l 

strategies as wel l. So efforts were made to balance the participants based on gender. Despite the 

effon, fema le senior teachers were reluctant Hnd not willing to participate. Most of them sa id 

they do not want to speak out about their experience because they do not feel comfortable talking 

about it. As a result, all participants were male teachers. 

Worki ng in the school as a teacher made things very eas ier. The bureau and the staff 

members were so cooperati ve and it was easy to identify the teachers eligible fo r the research . 

T 
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The information acquired from the school human resource bureau used to identi fy teachers 

having experi ence 30 years and more, which was the main criteria of the study. 

3.5.1. Demography and background of participants. 

The teachers provided information on their personal and profess ional background on the 

consent form and demographic survey sheet provided during the rappott estab lishment. The 

personal character of partic ipant include the age, sex, marital status and number of ch ildren while 

the professional character include their educational level, years of profess ional experience at 

Yekatit 12 preparatory school and total yea rs of experience. The data were summarized for 

presentat ion in two tables. The first table presents the personal and professional background of 

participants parti cipated in one to one interview while the second table presents that of 

participant in FG D. For anonymity purpose, the grade level and the subject they teach are not 

included. 

Table 1- Personal and professional background of participants in one to one interview 

Name* Age Sex Marital No. of Education Experience Total 
status children at Yekatit expert ence 

12 in years 
Lesanu 54 M Separated One BA II 30 
Samuel 54 M Married None BA 14 34 
Ketse ll a 54 M Married Four MA 6 35 
To llosa 58 M Single None MA 12 36 
l'ewodros 53 M Married Four MSc -9 -30 
Michae l 57 M Married Five MA 12 36 
Negash 56 M Married Four BSc 18 36 
• Pseudonyms 

The parti cipant ranged from 53 to 58 years of age. All participants were male and fi ve of 

them, we re ma rried, with a single teacher report ing hi s marita l status as separated and with one 
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reporting as single. While three of the parti cipant reported having fi ve children, two reported 

hav ing none and a single teacher reported hav ing onl y one ch il d. 

The profess ional character of the teachers include their educat ional level, years of 

pro fcssional experience in the current school and total years of experience. All of the teachers 

completed bachelor degree and four teachers reported holding their masters degree as their 

highest ed ucational achievement. Their years of experience in the current schoo l ran ged from six 

(6) years to eighteen (18) years and the ir total years of experience ranged from 30 to 36 years. 

Tab le 2- Personal and profess ional background of participants in FGD 

Name* Age Sex Marita l No. of Education Experience Total 
status children at yekatit experi ence 

12 in years Abeyot 54 M Married Two Bed 13 34 
Tatek 58 M Married Two BSc 21 40 
Teferi 57 M Married One MA 14 38 
Mohammed 56 M Married Two MSc 20 34 
Netsanet 58 M Single None Med 28 32 

The participant in the FGD ranged from 54 to 58 years of ag~. They were all male and 

four of them reported the ir marital status as married, wh ile a single participant reported as single. 

Three of the participant reported having two children and a single teacher reported having one 

child while another participant reported as having none. All participants completed bachelor 

degree, and three part icipants reported Masters Degree as their highest educational achievement. I 
The experi ence at Yekatit 12 preparator), school ra1lged from IIJn28_y_ears, whi le t heil~total-----t 

stay in teach ing profession ranges from 32 to 40 years. 

3.6. Data Collection Method 

In all fo rms of qualitat ive research, the researcher is the primary instrument for data 

co ll ection and anal ys is (Merr iam, 1998).Quali tat ive interviewing is based on the assumption that 

the perspective of others is meaningful , knowable, and able to be made exp licit (Patton , 1990). 
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With qualitative research, generally, there are different types of data produced such as; 

interviews, documents, field observations and focu s group discussion (Merriam, 1998). The 

focu s of this study was on interview and focu s group di scuss ion as a data coll ect ion tool s. Thus, 

qualitati ve research methods that included qualitative intervi ewing techniques with semi­

stru ctured intervi ews and focus group di scuss ion were used assuming the weakness in one 

method was compensated by another method. 

3.6.1. Semi-structUl'ed interview. 

The stud y used semi-structured interviews with seven senior teachers in order to gather a 

deeper understanding of the work related experience and challenges they have faced in their 

pro fess ional stay. As Weiss (1994, pp, 9- I 0.) claims, there are a number of important reasons to 

conduct qualitati ve interviews. These include developing detailed description , to integrate 

mult ip le perspect ives, and to bridge inter-subj ectiv it ies (i.e. shared meanings constructed by 

part ici pants) . 

The study used semi-structured interview guided with an open ended question to get 

in formatio n on the sen ior teachers' experi ence of job satisfaction , the chall enge they have faced , 

the strateg ies they em ploy that enable them stay in the profession and if suggest ions they have to 

forward for longevity and better satisfaction of teachers. The questions were prepared in a 

specifi c order to help participants develop ideas and speak more widely on the issues raised. 

Accord in g to Bruce, (2001) , questions in semi -standardized interview are typically asked in a 

syslematic and consistent order, but the interviewers are permitted to probe far beyond the 

answers to their prepared questions. The guiding questions prepared in line with the research 

object ive, helped the researcher to follow up and probe responses that enriched the data. The 

researcher al so referred different stud ies conducted in related issues (for instance, on teachers' 
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turnover, job satisfaction, factors affecting teachers ' job satisfaction .) to prepare the interview 

questions. 

The interview carri ed out rai ses basica ll y four research questions, how do senior teachers 

stay in the profession, how they describe job sat isfact ion, what chal lenges they have faced, what 

surviva l strategies they employ that help them stay. The part icipant discussed in detail and 

probing help the researcher enrich data on the matter. All of the participant acti vely provide 

answers for each question. 

3.6.2 Focus group discussion 

With the aim of understanding the work related experience and challenge of senior 

teachers, focu s group di scussion was employed in thi s qua li tative study. The primary aim of a 

focu s group is to descri be and understand meaning and interpretation of a selected group of 

people to gain an understand ing ofa specific issue from the perspective of the participants of the 

group (Liamputtong, 2009) . According to Jenny Kitzinger (2005, p. 57) "focus group method is 

an . idea l' approach for examining the stories, experiences, point of views, be liefs, needs and 

concerns in their own words and on their own term s" . The data co ll ected from FGD used to 

triangulate the data collected from interview. 

3.7. Data Collection Procedure 

Prior to the beginning of data collection , support letter from Addis Ababa Uni versity, 

School of Social Work requesting cooperation was taken to Yekat it 12 Preparatory Schoo l. This 

was made in an attempt to follow fo rmal circumstances and prerequisite to conduct a research in 

the schoo l. 

The tit le of the study, the purpose and signifi cance was described for the school principa l 

so that the school wou ld grant all the support available. The fact that I work in the school 
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selected as a study area makes thin gs easier. In addition , part icipants knowing me as their 

co ll eagues make it easy to earn their trust and puts pressure on the researcher on va lidating the 

data co ll ected, as it is shown to participant after the transcripti on. The human reso urce easily 

grants me the information on teachers who have a thirty years and more teach ing experience. 

Twenty-one teachers were identifi ed as hav ing thirty years and more experience, two being on 

leave left me 19 teachers to ask for their wi llingness to participate. However, 19 teachers meet 

th e crite ria on ly th irteen were willing to partic ipate. Sadly one of them ment ioned that he do not 

want his interview to be part of the study report after looking at the transcribed data. The 

researche,· was ab le to make one to one interview and focus group discuss ion with twelve 

participants. 

The interview was conducted in a place and time which is a choice of the partic ipants. 

Most interviews were made in the parti ci pants' offi ce and the focus group di scussion was 

conducted in the office owned by the researcher. Amharic was used as a medi um of 

commun icat ion. With the consent given by the participants, all interviews were tape-recorded. 

Most interviews took fro m 45 minute to one hou r. 

Five senior teachers participated in the focus group discussion. In order to gu ide the focu s 

group discuss ion, fi ve issues were communicated. The discuss ion was tape recorded, and note 

were taken on memos. In add ition, a mod ul ator ass isted the researcher by wh il e the researcher 

---- ·was fac ilitat ing the-group-discussion4 'he mo-duI-aTor was a-postgraduate stuaenflft"AcRfis Abaoa 

Uni versi ty, School of Social Work. The di scussion was conducted in Amharic and letter 

translated in Engli sh in the anal ys is stage. 
r 
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3.8. Data Analysis Techniques 

Generat ing a rich and deep understand ing of the work experience and related life 

challenges of senior teachers is the goal of thi s qualitative phenomenological study. Due to the 

nature of qual itative data collection tools em ployed, the data gathered in thi s study was detai led 

explanat ion of issues prov ided by research participants. Qua li tative data are in the form of text, 

written word, phrases or symbols representing people, action and event in social life (K ru ger and 

Nueman,2006). 

The data analys is of th is research started along with the data gathering process through 

transcribing, observ ing important and emerging issues that needed to be included in the final 

draft, reviewing the gathered information, memos and cleaning data throughout the process. In 

conducting qua li tative research, data ana lysis is continuous starting from the time of data 

co llect ion (Creswe ll , 2009, p.184). 

The data analys is of this research started with transcribing the gathered data. All 

interviews and FGD were tape recorded and then manuall y transcribed verbatim as soon as 

poss ib le after the interview and FGD (Sandelowski, 1994) to ensure that the data ava il able for 

ana lys is were an accurate record of the subjects' words. While performing this, attent ive 

li stening and careful note taki ng was em ployed in order to make a valid documentation. As the 

research is expected to be produced in English, the noted data was translated to English. 

After the note taking and translating, coding procedure fo llowed. To preserve anonymity 

of the participant, Pseudonyms were used. Then a highlighter pen was used to " identify 

signifi cant words and phrases" (Bowling and Ebrahim, 2005 , p. 524). 

The transcribed and coded data was read thoroughly and organized to be fami liar with the 

in fo rmation, categories were developed, and the data was described under each categories. In thi s 
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stage, the coded data was categorized in to similar and related categories together. This 

categorization indicates how the different codes were constructed into similar categories of 

di fferent types that gave a meaningful shape. Data categorization helps to sort out texts into 

meaningful groups, which make the data to be manageable (Tuckett, 2004). 

The next step taken was categor izing the formulated meanings into clusters of themes 

th at are common to all participants: referring these clusters to the origina l transcriptions for 

validation and confirming consistency between the investigators' emerging conclusions and the 

parti cipants ' origina l stories. According to Tuckett (2005), themes could be concepts that explai n 

how categories are connected . 

Va lidating the fi nd ings by returning to some participants to ask how it compares with 

their experiences was done before fini shing the analys is and caring on to the di scuss ion phase. 

Some changes offered by the partic ipants were incorporated into the final description of the 

essence of the phenomenon. This step aimed to va lidate study findings using "member checking" 

technique (Creswell , 2003). 

3.9. Trustworthiness 

The researcher created a rappOit with all participants. This is be lieved to reduce the gap 

betwecn the researcher and the participants that in other hand affect the quality of data to be 

co ll ected. Thus, all participants were contacted by the researcher di scussi ng the purpose of the 

research the method of data collection, expectat ions from palticipant and the risk they might get 

in partic ipati ng in the research and their ri ght to be and not to be part of the research. 

This research was conducted considering elements in pursuit of trustworthiness. 

Accord ing to Guba (1981), four criteria that he believes should be considered by qualitative 

researchers in pursuit ofa trustworthy study are "credibili ty, dependability, transferability and 
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conformability. A peer checking was employed through di stributing the data co ll ection tools to 

check the cred ibility of the question guides. Member checking was also employed to va lidate the 

data and res ults of the study. Data triangulation was used to hold the different data sources and 

data co ll ection techniques. Data co llected through interview was triangulated with data collected 

through FGD. The triangulation helps in checking out consistency of findings and corroborate 

findings generated by different method of data co llection, this in turn increase the va lidity of 

findings. 

3.10. Ethical Consideration 

Before beginning of the data co llect ion, every participants of the study were clearly 

in formed about the purpose of the study. Si nce the fu ndamental ethical principle of social wo rk , 

research is never forcing any one into participating in the study and participation must be 

vo luntarily (K ruger &Neuman, 2006, p.1 04). Therefore, the research was conducted onl y with 

the consent of the participants and the participants picked the time and place of the interview. 

Prior 10 conducting the study participant were given a consent and demographic survey form that 

includes the purpose of the study, the inclusion criteria, the time commitment, the ri sk of 

participating in the study, benefits fo r participating in the study and a place for signature 

mentioning that they are part icipating vo luntarily with an add ress if more in fo rmat ion is needed. 

Efforts were made to maintain confidentiality in the study by not divu lging information 

to any personnel apart from the researcher. In addition, the data was kept anonymous in the 

transcript ion process in the way that the participants were given an opportunity to adopt a 

pseudo nym. Some choose their own pseudonym whereas others gave the chance for the 

researcher to ass ign pseudonyms. 
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The parti cipants were we ll informed that the interview and di scussion would be recorded 

in a secured way and to whom the transcribed data wi ll be revealed after all. They were also told 

that there is no immediate benefit like monetary incentives and risk for participating in the 

research. Though the research holds great signifi cance to academic institutions, it also provides 

information for po li cy advocates and for governmenta l and nongovernmental organizations 

interested in working in the educat ion center. 

3.11. Challenges and Limitations of the Study 

While conducting the research, the researcher has faced numerous challenges. Out of 

these challenges, the primary challenge was female senior teachers be ing reluctant to be part of 

the research. This challenge resu lted in the study to have limitation from gender perspective. 

Female senior teachers' abstinence resulted in the study to be gender blind; thi s is because if 

fema le teachers parti cipated, the study cou ld consist of the data that ind icate the influence of 

gender on the teach ing experiences of senior teachers. Therefore, though there were three fema le 

and 18 male, a total number of 21 senior teachers hav ing the experi ence more than 30 years and 

more, only 13 were wi lling to participate in the study. During member checking one of the study 

partic ipants informed me that he did not want to be part of the study and requested the data he 

provided not to be included in the research report. Therefore, the study di scussed twelve 

teachers' experiences. 

on-genera iZa1llity of the study fi ndings to large population is also another li mitat ion of 

the study. The study participants were only senior teache rs with 30 or more years of teach ing 

experience. Therefore, the study result does not represent the experience of novice teachers and 

teachers with less than 30 years of experi ence. In addition , as the study focused on exploring the 
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experi ence of senior teachers it onl y used qualitative research approach and does not present 

stati stica l representation. 
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Chapter Four 

4. Findings 

45 

Yekatit 12 preparatory school Senior Teachers reflection on their lived experiences 

related to thei r teaching careers were explored through semi structu red interview and focu s group 

discuss ion. The purpose of this part of the stud y is to present the senior teachers' reasons to stay 

in teaching profess ion, their experience related to job sati sfaction, indicating the chal lenges they 

face, and describing coping strategies and present their suggestion for better job satisfaction and 

longevity in the teach ing profession. 

4.1. Senior Teachet·s Experiences and Perceptions in Teaching Profession 

This sect ion explores senior teachers ' experience in teaching profession for 30 and more 

years. The responses from one to one interview and FGD are presented in three sub·themes. The 

first discuss the early year teaching career experience of participant and the second discusses the 

teachers' perception of their present teach ing career. The third sub theme discusses participants' 

reason for staying in teaching profession. 

4.1.1. Early years teaching career experiences. 

It is fact that people can experience their career in different stages. Having this in mind 

the researcher participants were asked to share thei r earl y year job related experiences. 

Participants' experi ence of the ir earl y year teaching career li es in different categ",o"-ri'.':e~s .,-F~o,,,I,--· se'o"m=e ______ -t 

their early years teach ing career makes them fee l happy and/or excited, while others feel 

unprepared and others feel challenged. The following parts briefly discuss these experiences. 
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4.1.1.1. Lack o/teaching experiences and preparation. 

As parti cipants in FGD and one to one interv iew explained teaching in their earl y year 

experience was challenging for numerous reasons. Manag ing students, being assigned to new 

areas and adapting with new society makes teaching challenging in participants early year of 

teaching experi ence. In relation to thi s, Samuel explained his experience as foll ow. 

When 1 start teaching and it was challenging. The students used to challenge 

novice teachers. 1 did not know how to manage students; the students were from 

different background, different behavior and interest. Some students tried to 

divert academic issues to politics; others had no interest to learn. In addition, the 

senior teachers also used to undermine me. As they were more experienced than I 

was, they were expected ta mentor me on how to manage students rather they 

used to undermine me and see me as incompetent. This was why my early year 

experience was challenging, though gradually 1 was able to evade them. 

Teaching in the early year experience was challenging for Ketsella also. For him teaching 

and managing students who were older than him was the challenging experience in hi s earl y 

years. He illustrates th is as fo llow. 

I was assigned to a port area "Amb ". Ivlost of the students there used to work and 

learn and most of them were older than 1 am. They did not respect me because I 

manage them and deliver what I have planned. Most of them would not obey my 

order in the classroom. However, through time my efficiency made them believe 

in me and granted me the respect I deserved. 
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To be assigned to rural area and adopt ing the culture of the new society was a challenge 

for Tollosa. He also added insufficient in frast ru ctures as contributing factor for teaching to be a 

challenge job in hi s earl y years. A quote from his experience presented as follow. 

J Ivas assigned to a rural area where there is a poor infrastructure. There was 

sanitary problem; there was also road transportation problem, though 

tral15jJortation was cheap, it was not easily accessible. In addition, adapting to the 

new culture and teaching students who wereji'om different culture of mine was 

vel)' challenging. As a result, it was really challenging me to. 

In addition to the above, Teachers could fee l not prepared when starting teaching for the 

first time. Th is could happen because of lack of training or not hav ing practica l exper ience in 

classroom. Part icipant mentioned that they fee l unprepared in their earl y years of teaching career. 

For ins18nce, Tollosa states that he used to fee l not prepared to teach and to be a teacher. He 

states: 

"I was assigned to a rural area where the society and the culture were new to me. J 

Ivas shy to see students. I was not prepared to manage the students, even to deliver 

the subject matter. What I have learned in college and the reality was vel)' much 

different. " 

Similarly, Lesan shared his idea how his early year teachi ng career was cha llenging for him. ,./ 

---was nOHrained-to-oe-a teacher-so I had77o-cl1Ie71DWTOierrclr71rjiYS0lcoolr/nol see sllidentS'-------t­

eye. I was too shy to teach and it was challenging to manage students." 

Du ri ng the focus group discuss ion, simi lar ideas were also reflected . Part ic ipants of FGD 

mentioned that co ll ege training does not prepare them to become a competent teacher. FG D 

participant reflect and concurred on the idea that college education does not prepare them we ll 
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for the rea lity that existed in teaching profess ion. They di scussed that courses in relat ion to 

teaching methodology and classroom management were not given to the extent that could help 

be effic ient in classroom. 

Generally, participant from both interview and FGD found teaching challenging and feel 

that they lack suffi cient experience and preparat ion to become a teacher. The challenge was due 

to insufficient preparation that the teachers have in their college or univers ity educat ion. Data 

from interview and FGD participant shows teachers in their earl y year career find managing 

) students challenging. On top of that adapting to new environment and community was also 

challenging while for some lack of mentor in the school system makes their earl y year experience 

chall engi ng. 

4. 1.1.2. Feeling of excitement and happiness. 

Stud y participant revea led that they were very excited and happy in the ir earl y year 

teaching career. Awareness on the purpose of teaching, which participant express as "teaching 

shapes hu man mind and bring change to the soc iety" were pointed out as factors create happiness 

and exc itement. In add ition, students' behavior and strong academic performance, societies' 

respect for teachers were al so mentioned as factors making partic ipants happy in their earl y year 

teaching career. In thi s regard , Tewodros share hi s experience as follows: 

I started teaching in a lechnical and vocational school in regional area [out of 

Addis). 11 was not my choice to be a teacher. However; 1 used to love my j ob. 1 

think it was because of my background, my father used to tell me that 1 have to 

carty oul all my responsibility 1 am assigned to do. In my early years of career, 1 

was so happy. Teaching is all aboul investing on human mind, shaping 

generation. In addition, 1 was respected in the district where 1 used to teach, the 
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students were vel)' committed and disciplined. All these were sources of my 

happiness. 
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Michael also expressed his happiness and excitement during his earl y year teach ing 

career. He shared hi s experience as fo llows: 

J did not want to be a teacher. Nevertheless, when J was assigned to become a 

teacher, J respected the profession and loved it. J was so happy because the 

students were disciplined, they used to value learning and they used to challenge 

liS academically. Teachers were very much re!>pected in the society. Teachers ' 

economic status was also great; J use to live a good life with what J earned. All 

this things brought happiness and made me love the profession. 

Simi lar with the above interview results, the participants in focus group discussion reflect 

that they used to fee l excited and/or happy during their earl y year experi ence. Participants stated 

that teachers were very much respected; back then, the society and students use to respect 

teachers so much. They also indicate that the monetary benefit at that time was better and 

teachers' hold high prestige in the society. In relation to this 

Participant in the FGD mentioned that Students ' bravery and respect for teachers were 

factors that used to make them excited and happy. Most participant, mention that they were 

ass igned to a rural area where infrastructures were not fu lfilled. However, people 's treatment and 

respect for teachers used to make them happy. In addit ion, satisfactory monetary benefits were 

also pointed out as additional factors for teachers' early years experience excitement and 

happiness in their career. All participants concurred that the salary they used to get back then 

fulfilled their needs and they were happy about it. 
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In general , the teachers' response regarding their early year experi ence in teaching 

profess ion indi cated d iffe rence in their ini t ial expectation. Some felt unprepared although they 

still consider their jobs at first makes them happy and fo und it exciting and enjoyab le. For others 

it was challenging and harder than expected. 

4.1.2. Seniol' teachers' pel'ception of their current teaching career: Job 

satisfaction in focus. 

In participants current career experience in relation to j ob sati sfaction two categories 

emerged. The first catego ry indicated feel ing of excitement with satisfactory factors whil e the 

second ind icated fee ling of disappointment with di ssati sfying factors. As the data from 

participant shows watching students succeed, create a better generation, making difference in 

stude nts life, knowing that teaching enrich peoples mind and being free from blaming thought 

were facto rs for sati sfaction. However, minimal fi nancial benefit and incentives, student 

neg li gence in learnin g, and lack of recognition were ra ised as di ssat isfying factors. Below, 

participant experiences in th eir respective categories are d iscussed. 

4.1.2.1. Enjoying Teaching as a Profession. 

Participants in one to one interview revealed that they enjoy teachin g. F inding with study 

participant named Negash indicated th at working with children makes him enjoy teaching. He 

has shared hi s perception as fo llows : 

1 personally feel happy about teaching .. . There are fac tors that could negatively 

af/ectmy perception to ward teaching Like Society's disrespect fo r teachers, the 

administrators' inte1ierence and the like, but I alwaysfocus on the positive 

factors. For instance, working with children, watching them grow in to a good 

person always makes mefee! good In addition, teaching means shaping the mind 
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of kids. The kids are so innocent; there love satisfies me more than anything else 

does. That is why I say am still excited with my current teaching career. 
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Though participant in FGD mention the monetary benefit does not make them happy they 

also fee l happy abo ut some aspects in teaching profess ion. They agreed that to see students grow 

and become a better citizen excites them the most in teaching profession. One participant 

mentions his experience as follow. 

I see my former students in different sectors. Some are engineers, some are 

doctors and others are engaged in different discipline. To see them succeed, 

become a good citizen and being served by them makes me so happy. It is because 

of my role in helping students change and grow into good citizen so that Jam 

happy. 

Satisfying factors. As has been discussed above teachers' fee l excited and happy and 

feel sat isfied in their job for different reason. Study part icipant such as Ketsell a, Negash and 

Lesan mention that they are satisfied for different reason. For Ketsella, watching students grow 

in to better person is the source of his satisfaction. He shares his experience as fo llow. 

I am satisfied. Teaching is a profession that builds human mind, it is a profession 

that is do evelythingfor the well-being of the society. 1 saw my students become a 

better person, 1 have seen my students become a doctor, an engineer, a lawyer 

and in many difjerent sectors. This is the source of my satisfaction; to see [hem 

change. 1 know that financial benefits are minimal in the profession, 

admin istrators may challenge you also but that does not affect me to the extent 

that it creates dissatisfaction. 

Another participant, Negash said, 
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Knowing that I am making difference in the life of students satisfies me. What I 

did, I just find it good. I promote my own thoughts, what I feel I say and do. I am 

not dependent on others thought, every bad things happening in teaching and 

creating grumble, I have no role in it. Therefore, I do not blame myself. I always 

feel Fee and happy about what I am doing. 
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Lesan indicated that teaching enriches hi s mind and the mind of others and he is satisfi ed 

with teaching. His experience is shared below. 

I love teaching. Teachers need to master the subject matter before teaching 

students. I always read because I have to bring updated information for my 

students. While trying to enrich students mind I am enriching mine too. I am not 

happy about the monetary benefit in teaching but I see students grow to a good 

citizen and be appreciated latter. This is the source of my satisfaction. 

Part icipants in one to one interview and FGD mentioned that their feeling of exc itement, 

happiness and job satisfact ion were related with factors like working with children, knowing that 

they are making difference in students' life and knowing that teachers enrich human mind. 

4.1.2.2. Disrespect as Calise of Disappointment. 

Study parti cipant reported that they feel di sappointed when thinking of their current 

teaching career. The fact that teaching profess ion has lost its previous prestige and the fact that 

teachers are be ing disrespected in the society were the major factors di sappointing parti cipants. 

Students' misbehavior, insuffic ient monetary benefit and absence of incentives were mentioned 

as additiona l disappointing factors. Regarding thi s, Lesan has indicated his experi ence as follow: 

Currently the some members of the society does not respect teachers even some 

the students disrespect us. If you look at the classroom walls, they are fii/I of 
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abuses. Some read as "teachers are illiterate, teachers are arrogant, old teachers 

for bid and more. " 1 use to be happy, but now am disappointed. 1 am also not 

happy about my salmy in teaching profession .. 1 think if 1 hadjoined different 

profession, 1 would have earned better. 
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Sal11uel asserted that he fee ls sOl11e l11el11bers in the society and sOl11e governl11ent 

offic ials are disrespect ing teachers. He added that he is not happy abo ut his current teaching 

career. Sal11ue l explains how he is fee li ng, 

I think Government officials do not respect teachers. During Haile Selassie 

regime teachers were velY much re5pected. Teachers use to live a beller life, at 

that time to be a teacher is to be blessed. After DERG came to power, things start 

to be bad and currently it is worse. Now the government does not care for 

teaching profession. 1 think it is because the government disregards the 

profession. The members of the society are also disrespecting teachers as well. 

Therefore, how can 1 be happy if 1 am not re5pected? 1 am disappointed. 

Tewodros and Michael states that years ago, teach ing was respected profess ion, but frol11 

til11 e to til11e its respect deteriorate. For instance, Michael experience briefly di scuss hi s 

exper ience as fo llow 

When 1 start teaching, it was the dearest profession, 1 was so proud of my 

profession. Economically 1 was so satisfied. Now, 1 believe teaching profession 

has lost its value and respect in the society and teachers have lost their prestige in 

the society. Furthermore, Teachers' economic status descends evelY year. 1 have 

MA degree and am still unable to fitlfill my basic needs. Am poor and 

disrespected and 1 believe it is because I am a teacher. Teachers take the lion 
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share for community development. Teachers are change agent; every other 

professional are the product of teachers. The primwy reward for what teachers' 

deeds should have been respect but the reverse is the reality. Therefore, I am not 

happy. 
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Ketsella 's experience was simi lar with that of Tewodros, Michael, Samuel and that of 

Lesan. He indicated that currently teachers and teaching profess ion is being disrespected and that 

makes him di sappointed. 

Similar ideas were also reflected in focus group discussion. Participants in focus group 

di scuss ion mentioned that their current teaching career is di sappointing for different reason. Lack 

of respect for teachers and teaching profess ion was mentioned as the main di sappointing facto r. 

Lack of financial benefit was also indicated as another di sappointing factor. All FGD participant 

mention that other professionals earned bette r than what teachers are earning. They fee l that the 

gove rnment is responsible for the low benefi t in teaching profess ion and should take the blame 

for teachers' disappointment. 

Part icipants' reflection shows that teachers are not happy about the change in the social , 

economic and po li tical arena of the country and they all blame the government for every change 

happening neglecting the fact that population growth has affected the economic situati on of the 

country and globalization affecting the culture and attitude of the people to ward numerous social 

aspects. 

Dissatisfying factors. Study participant mentioned that they are disappointed in 

teaching profession and feel dissatisfied for differe nt reason. For some absence of reward and 

minimal fi nancial benefit was di ssatisfactory factor while for others lack of recognition from the 
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government, students' incapacity and disrespect from the society were factors creating 

dissat isfaction. Their experience in relation to these dissati sfyi ng factors is presented as foll ow. 

To llosa, a one to one interview participant said he is not sati sfi ed with teaching because 

of the fi nancial constraint existing in the profession. He also mentions that he is not able to 

sati sfy hi s bas ic needs because of minimal financial benefi t. In relation to this Tewodros said 

1 am happy Ihal 1 am a leacher, 1 adore Ihe profession and I know whal I do 

contribute for the development of the society. Nevertheless, 1 feel thai I am not 

rewarded well. The monetary benefit and incenlive is minimal, it does not match 

with the burden we teachers carry. That has affected my satisfaction. In addition, 

'he respeci we teachers are receiving does nol match wilh the role we are playing. 

Therefore, all this reasons all together creales the dissatisfact ion. 

Parti cipant in focus group di scussion ind icated that he is dissatisfied because teachers are 

being discriminated. He sa id, " I am humi liated because of my profess ion. My friends undermine 

me. The fact that teaching has lost its prestige affects my sati sfaction. In add ition 1 am 

dissatisfied with the monetary benefit." 

For Samuel paycheck was an issue too. He mentions that the paycheck is upsetting. 

However, the rea l dissatis fying factor was not it. His perception is shared below. 

I am here because I have no choice. If I had advanced my education with other 

discipline, I would not have stayed here for a day. In addition, some students' 

incapability makes me desperate. Some of Ihe students accepted in the school are 

nol qualifiedfor the level and teachers are blamed iflhey fail 10 join university. 

For me Ihe curriculum has problem and the government should internalize its 

fault and take Ihe blame. 
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Participants in the focus group discussion indicated that they are di ssatisfied with 

different facto rs. They all mention that their contribut ion to the soc iety is hi gh and they added 

that they are proud of thei r deeds. Nevertheless, the absence of incentives and minimal financial 

benefit has been a di ssati sfactory factor. 

In summary, participants mention that they feel di sappointed because teachers are 

di srespected in the society. In add ition, their di sappointment originates from facto rs that 

participant indicated as di ssati sfy ing factors, which include minimal benefit, lack of recogni tion 

from government for teachers and teaching profession, disregard from society, students' 

di sciplinary problems and incapacity and lack of interest to learn. 

4.2. Reason for Staying in Teaching Profession 

Reason for choosing to stay in certa in profession cou ld vary from person to person. Some 

choose to stay in particular profess ion by choice; attracted by benefits or for the love they 

develop fo r the profession. Others may choose to stay in a particular profession for reasons that 

are out of their control or beyond thei r capacity. Participants' reasons for staying in teaching 

profess ion are presented in three categories below such as loving the profession, lack of access or 

hav in g no alternative and freedom in the professio n. 

4.2.1. Loving the profession. 

Study participant indicated that loving the profession was the main reason that they have 

stayed in teaching profession for more than 30 years. Accord ing to the participant working wi th 

yo ung stud ents, looking them grow in to good citi zen, engage in different discipline makes them 

love-teaching profession, and affect them to stay teacher for all the years. In relation to this 

Negash's experi ence showed 
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Working with students always makes me feel fresh. The more time 1 spend with 

them the more Ifeel younger. Students ' brain is like a white paper and as a 

teacher; 1 leave my print on it. Then 1 see them grow and become a good citizen, 

this brings me a joy that can never be measured. 
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To llosa, one to one interview participant mention that he fee ls that he is not benefited 

mllch in teaching profess ion monetarily but he is still teaching because of the love he have for 

the profession. His perception is presented as follo w, 

One of the reasons that kept me here is the love 1 have for the profession. 1 believe 

teaching is the most important profession in the world. It is about building human 

mind. EvelY professional are the outcome of teachers. Knowing this and believing 

that teaching is a great profession makes me fall in love with it and stick in the 

professionfor more than 30 years. 

Loving the profession was also the reason for Ketse lla and Michael to stay in the 

profession for more than thirty years. Ketse lla mentioned that he was offered ajob as 

admini strati ve in "woreda", but he refused to leave teaching. He added that he wanted to be a 

teacher when he was a ki d, to be a teacher is a dream comes true for him, and he wants to retire 

as teacher. Similarly Michael share hi s idea as follow, 

I completed my postgraduate education (i.e. lvfA) in non-teaching field and I had 

a chance j oining other profession with beller salmy. Once 1 had a chance to a job 

in Dire-Dawa that pays almost three times my current j ob, but 1 refuse. I am still 

in teaching profession because 1 love it, because 1 love watching my students 

grow and become a beller person. 
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Except one, all participant in focus group discussion mentioned they wanted to leave 

teaching profess ion and they are still teach ing not out of interest because it is beyond thei r 

capacity. The experience of the participant say ing he loves teaching is shared as follow. 

Teaching is my career. f loved it. f get (o change the life of hundreds of children 

evel)! year, who would not love {his? My colleagues mention that they are still in 

the profession because of having no choice but fo r lI1e the love of the profession 

kept lI1e here. Whatever challenge fface, whatever problem prevail in the 

profession f still love it. 

4.2.2. Lack and/or absence of alternative caI'ee ... 

Parti cipants indicated that senior teachers remained in teaching for reasons that are 

beyoncl the ir capacity or contro l. These include academic preparation and lack or absence of 

access for changing pro fess ion or join other profess ion. In relat ion to thi s, Samuel shared his 

experience as foll ow, 

To change, profession you need to learn other educational programs and lI1y 

academic background will not let him join other profession. Even if chances 

present themselves, f am not ready, because lI1y academic background only allows 

me to engage only in education sector. Therefore, f stay in teaching because f 

have no choice. 

To join a certain profession one needs to posses the requ ired academic requirement or 

traini ng. According to participant, many have thought about leav ing the profess ion, but because 

of their academic preparation and lack of access for fu rther higher education to other discipline, 

they are still in teaching profession. A focus group participant chance for leaving the profession 
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happens in hi s early year career and he was reluctant to take. He indicated his experi ence as 

fo llow 

J taught for more than thirty years, I am still teaching and I believe I will continue 

to the day J die. However, it is not because I never thought about leaving the 

profession. I still want to change to other profession but I could not. Because my 

BA was in education, I can only j oin the education sector. I had a chance to 

change a profession but it was to be a soldier. To be a soldier is worse than being 

a teacher, so I choose to stay in teaching and here I amI am still a teacher. 

Therefore ali I can say is I am still teaching because I am educated only to be a 

teacher. 

For other focus group discuss ion parti cipant, staying in teaching profess ion was not their 

primary choice. The participants mention that they are sti ll in teaching profess ion because their 

academic background is an education field. It was also indicated that in their early year career 

the number of governmental and private colleges and universities were limited so they could not 

advance their education. Now most of the partic ipants think they are too old and too close to 

reti rement to advance academically. 

4.2.3. Benefit. 

Three teachers ment ion financial benefits associated with working in the teaching 

profess ion and time freedom as a reason for remain ing in the teaching profession. However it 

was not presented as a primary reason for staying in teaching profess ion. Tolosa ind icated that 

the sa lary is not so bad. He indicated that after teaching for intrinsic reason gett ing paycheck was 

a benefit. He share his perception by say ing 
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I have been in teachingfor more than 30 years and at first the salmy was 
considered as one of the highest in the civil service. 1 use to lead a good life with 
it. Nevertheless, through time it starts degrading. On the other hand, if 1 took my 
academic qualification ta other sectors than teaching i 1Vould not be paid as 1 am 
paid now. Therefore, On top of other reasons 1 can say 1 am here for the financial 
benefit. 
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Financial benefit was also a reason for staying in teaching profess ion for Leasn. He indicated that love of teach ing was the major reason that he stayed in teaching but he mentioned that ifhe had not accumulated financial benefit he would not stay for a day. Similarly, Tewodros recognize time freedom in teaching profession as a benefit and as one of the reasons that kept him in the profession, he share his perception in detail bellow . 
.. . 1 love my job. It is the greatest job of all. However, the financial benefit is 
minimal, to the extent that a teacher could not satisfY his/her basic need and that 
of its family. Often 1 complain about the finanCial benefit in teaching but not the 
lime freedom. My colleagues and 1 got much spare time than professionals in 
other sectors. As a result, 1 use this spare time to engage in other businesses and 
do part time job. That in return enable me satisfY my needs and wants. If it were 
not for the time freedom, 1 would not stay until now. 

4.3. The Challenges of Senior Teachers 

This section presents the cha llenges that senior teachers faced in their stay in the profess ion. The findin gs showed that lack of support from the administrators, student misconduct, political interference in teaching profession, financ ial shortage and lack of respect 
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for teachers in the society are the chall enges study participant face in the ir stay in teaching for 30 

years and more . 

4.3.1. Students' behavior. 

Parti cipant mentioned that in recent year students' behavior is changing. According to 

participants, students' misconduct or misbehavior is chall enging teachers. Regarding thi s 

Michael shared hi s experience as fo llows, 

Teaching is an art! A good teacher knows how to present lessons in different 

manners, but f can only implement what f have planned if the students are 

disciplined. In my early year, I was assigned to regional area where I am new to 

the people 's cullure and it was hard to handle the students. In addition, in recent 

year students ' misbehavior intensifY in classroom. The number of misbehaving 

students in classroom relatively increased. This affects me. 

Tewodros said students ' misbehavior affects his feeling and challenged him a lot. He 

refl ected as fo llow, 

As a teacher, I came to school well prepared having in mind that I will cany out 

many lessons, but with students misbehaving I jind it really hard and challenging. 

ffeel sad to say this but students at this time, their behavior is worseningji-om 

lime to time, f jind it very hard 10 handle. 

According to Lesan, nowadays students misbehave a lot. He asserted that sometimes 

stu dents might insult teachers even try to hit or fi ght too . He added that such incidence has 

happened to him persona lly and that has affected hi s interest and motivation over hi s j ob. He 

shared hi s ex perience as fo ll ow, 
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Students' misbehavior is a distraction and a challenge in teaching profession, 

some students !Vould not obey you, some may insult you, some may tly to fight you 

andfew students came to class drunk. My colleagues and I encounter such 

incidence often that is why I pointed out students' misbehavior as a challenge. 

Another interview participant, Ketsell a also mentioned students' misbehavior as a 
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cha ll enge innate in teaching profession. He mentioned that "especia lly after the year 2000 E.C 

students behavior become chall engi ng". He share his insight as fo ll ow, 

Student behavior affects teaching learning process; if students misbehave, it will 

be difficult for teachers to communicate !Vith students. Sometimes I get in quarrel 

with them and I might suspend them from class. This makes mefeel bad. 

Students misbehavior makes you feel bad about students, even teaching 

profession. That is why I am saying it is a challenge. 

Participant in the focus group discuss ion indicated Students' misbehavior as one of the 

chall enges in teaching profession. Relatively higher number of students ' misbehaving incidents 

has been encountered and it was hard to bear. Participants mentioned that senior teachers being 

chall enged by students ' behavior is the result of generation gap between them and students. They 

a lso in dicated that this chall enge might have occurred because of miscommunication between 

senior teachers and the students, fearing that they might not un derstand the way the students see 

things. 

4.3.2. Political interference. 

All participants ind icated that politica l interference in the education system and 

adm inistrative structure is the main challenge they face . Participant asserted that most School 

admini strators lack the abili ty to lead the school and provide support for teachers. Part icipants 
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also indicate the reason why most administrators fail to provide support for teachers is the fact 

they are appointed for their political efficiency. In relation to thi s Tewodros and Ketse ll a 

men tioned that the school administrat ion and the system has sank in politics to the extent that 

annually the school provides training which is political than academic. Both said that school 

principals are appointed based on thei r pol itica l affili ation not academ ic background indicating 

that one of the criteria for appointing school principals is political efficiency. As a result, it is the 

politics in the education system that is their headache and biggest challenge. 

Samuel refl ected, 

Education should be free from politics and religion, but the fac t is political 

intel/erence prevail in school. This affects the teaching learning process in many 

ways. For instance, the school hosts meetings and trainings throughout the 

academic year and much of the trainings and meetings are political, these 

meetings affect the time that teachers have planned to lJeI/orm academic deeds. In 

({ddilion, politics disturb me. 

Michael mentioned that numerous challenges exist in his teaching career and for him the 

majo r chall enge was po litical interference. His experience is presented as follow, 

Numerous challenges exist in teaching career and political intel/erence is one 0/ 

them. 1 believe the administration lacks the ability to lead the school, 1 said this 

because 1 saw them fail to solve school problem. In addition, 1 saw many teachers 

who were criticizedfor their capacity to execute educational objectives in 

classroom becoming or appointed as directors. Seniority in the profession is not 

the criteria to become a director or vice director, rather active political 

participation is. As their political affiliation is the reason they are appointed they 
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communicate political issues rather than academic. That is why 1 say political 

inteljerence is the major challenge in my career. 
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For Negash also po li tical interference is the biggest challenge in hi s teaching career. He 

said 

Our school administrators do not acknowledge teachers effort and achievements. 

They do nol recognize leachers' role. Sometimes they may a/lack leachers 

personally. 1 think they value political participation and achievements more than 

academic proficiency. 1 think this is because the system who appointed them 

values their political affiliation. 

Focus group partic ipants similarly reflected that pol itical interference in the education 

system is a big challenge. The focus group participants' concurs with what one to one 

interviewee shared. The participant mentioned that questioning administrators' decision and 

action is cons idered as resistance and teachers' requests and new agendas are taken as po li tical 

opposit ion. In addition FGD participant indicated that they fee l school administrators are 

appointed for their po litical affiliat ion or because (hey are member of the ruling party, not for 

thei r academic background or efficiency. 

Findings show that political interference prevails in the education system. As participant 

express that adm in istrato rs are appointed for thei r political affi liation rather than the ir merit and 

experi ence in education field, as a result educat ional institutions have been one of the places that 

po litica l intentions are imposed. Therefore political interference in the educational institutions 

has become one of the biggest challenge experienced academia has to face with, acco rdi ng to the 

part icipant. On top of that, participants' reflection shows that the trust bond between the 

admi ni stration and the staff is somehow weak and teachers fee l that they are being judged 
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4.3.3. Financial constraint. 

Participants rai sed financial problem as one of their biggest challenge and dissati sfying 

factor in teaching profess ion that they have faced and still are facing. For instance, Tewodros 

said 

}\;fy sa/my is minimal; as a result, 1 had 10 work a par-lime job so 1 could salisjjl 

my family basic needs. This has afJected me in many ways; my family members 

are not proud of me being a teacher and wish 1 quit. Th is is all because, my salmy 

in teaching profession is minimal. 

Part icipant such as Ketsella, Michael and Tollosa mention economic or financial problem 

as one of the challenge they faced as a teacher. All indicated that monetary benefit in teaching is 

minimal and it is chal lenging to satisfy their bas ic needs. Concerning thi s Tollosa shared his 

experience as fo llows 

saying 

Food, shelter, and clothes are basic needs. 11 is must we have them fulfilled. 1 am 

fa iling to do Ihal. This is because of insufficient monetmy benefit in teaching 

profession. So all my time in leaching 1 am worried about il. Therefore, 1 say 

.financial problem is a big challenge Ihal 1 have 10 deal wilh. 

Michael al so point out financial problem as a challenge in relation to teaching profession, 

Olher professions pay better Ihan Ihe educalion seclor and Ihey have salmy raise 

ji'equenlly. In leaching, we have to wail Iwo or Ihree years 10 gellwo hundred or 

Ihree hundred birr salary rise while Ihe inflalion rale is higher. Financial 

problem afJecls teachers life experience slarlingji'om the cafe you have cafe to 

{he holel you have meal. From lime to lime, Ihe problem is gelling worse. 



o 

(\ 

SENIOR TEACHERS' EXPERlENCE 66 

According to ketsella, the society values people based on their earnings. He sa id, "Those 

whose wages are higher are respected more and those who earn less are accepted less". He 

ind icated that teachers earn minimal wages, li ve low li fe, and they are less respected. For him 

such societa l perceptions are discouraging and chall enge him a lot. Similarly Samuel share hi s 

exper ience as fo llow, 

Financial problem is the biggest challenge] amfacing because] am a teacher. 1 

am living a poor life and it is because of my wage. Sometimes what] earn will not 

last for month. ] have to get 10anFom my Fiends so] couldjinish the whole 

month. Am ashamed, I worked for more than 30 years yet am not satisfYing my 

needs entirely. 

Financial problem was a big issue for all participants. They indicate minimal sa lary and 

lack of incentives as a challenge in teaching profession. For Lesanu, the demands that reside in 

teaching profession and the monetary benefit do not match. He ind icated that teachers are under 

paid. He also mentioned economic or fi nanc ial problem is one of the challenges that di scourage 

him as a teacher. Likewise, part icipants in the focus group discussion also concurred on 

econom ic problem as a challenge. Abeyot said, "Teachers are poor"; all the members of the 

group cheered and approve him right. According to the group, economic problem is teachers' 

instant cha ll enge. In relati on to th is, FGD participant reflected that they are happy about their 

earnings when compared to other profess ions. They feel that if they had been in other profess ion 

they wou ld have been paid more and they would have been sati sfying their needs better. 

Genera ll y, as Tewodros, Ketsell a, Michael, Tollosa and Samuel from one to one 

interview and the FGD part icipant indicated financ ial problems due to minimal salary and 

absence of incentives in teach ing profess ion is considered as challenge that makes the ir stay in 
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teaching for 30 years difficu lt. Most participants indicated that financial problem exist to the 

extent that teachers find it hard to satisfy their basic needs. However, participants ignored the 

fact that some teachers worked hard and manage to escape the so called "poor life" and the 

resea rchers beli eves that lack of incentive and the preva iling minimal sa lary in the teaching 

profess ion affects teachers negati vely from economic aspect but there are lots of things to be 

done if thi s situation needed to be dealt. 

4.3.4. Lack of respect. 

On the discussion on the challenges that senio r teachers have faced in their profession 

and chall enges due their being teacher lack of respect was repeatedly mentioned. Participant 

indicated that lack of respect for teachers from some members of the society, students and 

administrators is a challenge prevailing. Participants mentioned that this chall enge is worsen at 

present. Regarding this Tewodros sa id 

When J start teaching, teachers were respected; they hold higher prestige alld 

acceptance in the society. With time passing, things start to change and get bitter. 

No ll' with no doubt, J can say teachers and teaching profession are undermined in 

Ihe society. Disrespect starts withinll1Y ownfamily. My fam ily does not respect 

my profession; they do not respect the choice 1 made to stay a teacher. This is all 

happening just because J am a teacher. J believe the teaching profession and 

teachers have lost their past prestige. Knowing that I am doing so much for the 

society and in return, to be disrespected hurts a lot. 

According to Negash respect for teachers and teaching profession has dimini shed, he 

ment ion his experi ence as follow 
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i1l'as giving test early this month and i saw a statement wrillen on the wall, which 

read as "learn hard so you would not become a teacher. " The statement sholVs 

that students hatred being teacher. Such thoughts are reflected in the society. 

Currently to be a teacher is seen as something bad or disrespected. Comparing to 

the respect in my early year I feel bad now. 
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Lesan's express ion was somehow di ffe rent; he states that because of lack of respect for 

teachers in the society it is hard fo r him to get a li fe partner or wife . Samuel also mention that the 

soc iety does not respect teachers and he claim that minimal income is the primary reason that 

teachers are not respected. Simi lar thoughts were reflected in the focus group discuss ion; 

particularly Tatek mentioned that the disrespect has reached its pick po int. He share hi s 

perception as fo llow, 

In my neighborhood, I sometimes get insulted. If I were a General, or wear a 

lI1ilitwy uniform, no one would insult me. So does it mean I get to be insulted 

because 1 amjust a teacher? My contribution is greater than the soldiers are but I 

al/1 less respected than they are. The respeCI toward teachers is minimal. 

Focus group participant such as Abeyot, Mohammed, Teferi and Netsanet, all concur that 

respect fo r teachers and teaching pro fess ion has dim ini shed. All mention that in their early year 

experience teachers use to be very much respected and now the reality are so much di ffe rent. As 

a resu lt, the disrespect has been a dissati sfying factor and that it has been a chall enge in their 

stay. The ir ex peri ence include working in rural area where people used to respect teachers so 

much, the peop le there even take care of teachers' chores at home for free and all thi s, j ust out of 

respect. Desp ite such experience, the pa rticipants fee l that the society'S bad treatment now is out 

of respect. Participant like Abeyot even fe lt that the government also disrespects teachers. 
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Participants' reflection shows that teachers feel some members of the society di srespect 

teachers. Thi s in turn affects teachers' feeling negatively. It is fact that people may develop 

negat ive fee lings toward other for different reason. However all participants fe lt that the 

di srespect is related with their profess ion and the wage they earn . 

4.4. Coping Strategies 

There were different strategies and resources used that enable participants stay in 

teaching profession fo r thirty years and more. Participants indicated that co lleagues and fam il ies 

as the resource turned to during time of diffi culty 01' when facing challenges. In add ition 

discussing bothering issues with COlleagues and fam il y members, reading books and pray ing 

were used as coping strategies by participant. In relation to this, participants' detail exper iences 

are discussed below. 

Study participants mention that their colleagues have been a great help in overcom ing 

stress they face in teaching profess ion. All participants indicated that they approach their 

co ll eagues for help and di scuss ing bothering issue with them gives them relief. Samuel , a one to 

one participant says his COlleagues are so positive and help him feel good when he feel frustrated 

and stressed. He added, "My co lleagues help me ga in confidence and help me do the right 

thing." Regarding thi s, Tewodros share hi s thought as follow. 

1 have different hobbies. 1 read books and watch movies. These habits help me 

relieve certain amount of stress ji-om my profession. However, my colleagues 

were the main resource that helps me survive stress. My colleagues were the one 

to give me support in the school environment that would help me relieve stresses 

and provide me support at time of challenges. When 1 feel stress and face 
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challenge, discussing the issue with my colleagues is the first thing] do. They 

might not give me solution but at least they give me time to hear my problem. 

70 

Ketsella mention that the attempt he made to find support and solution for his prob lems 

from the adm in istration brings him even more stress. He sa id, "When I face problem I prefer 

approach ing my colleagues for advice. They are the one who provide me support and ease my 

pain". Michae l also concurred with Ketsella's perception saying, di scuss ing hi s problems with 

hi s fr iends and col leagues help him reduce stress inherent in teaching profess ion. He said , 

J have Fiends who have more experience in teaching profession than] do. When 

facing problems or my mind is filled with stress, ] always approach my colleagues 

for advice. ] feel that the administrators lack the experience and educational 

background to provide me help. ] said this because for almost a decade principals 

assigned to our school were very young and in experienced. As a result, ] prefer 

talking to my colleagues to my problems and ease my stress. 

Parti cipant in focus group mentioned that discuss ing their problem with colleague is the 

strategy that they use to avoid stress. They di scussed that, in the absence of substantial benefit, 

effi cient administrative organ and comfortable working environment; only their colleagues can 

cheer them up and makes them feel good. In relation to th is, Abeyot shared his perception as 

foll ow. 

The strategy ] use to ease or manage stress in teaching is to talk to colleagues 

1IIhom J trust. My colleagues always support me at time of difficulty, boredom, or 

stress. We discuss issues that we find challenging and fly to find solution. We 

chat, make jim, spent time together and tly to make each other happy. ] think that 

is 1Vhat keeps me strong and go on in teaching professiol7. 



SEN IOR TEACHERS' EXPERlENCE 71 

Study partic ipants also mentioned that diffe rent hobbies that they have developed th rough 

ti me help them ease the stress inherent in teaching profession and help them stay long. Tewodros 

ment ion that reading books and watching movie help him relieve stress. In relation to thi s 

Michael indicated, 

Most of the time when I feel stressed I do three things. The first thing is talk to my 

colleagues. The other thing is pray to God. The moment Ifeel down, I pray. ltell 

my God what I amfeeling and askfor way out of my problem. Besides that, I read 

books. 1 am attracted to psychological books. I believe they will help me see 

dijJe!'ent issues jl'0111 dijJerent angle. Therefore, 1 believe the books I read helped 

me survive the stress in teaching profession. 

Negash was the only one to mention that he turn to hi s fami ly for support at time of 

challenges and stress. He said, 

If itwe!'e not for my family, the stress in teaching would have affected me a lo/. 

Fo!' me financial problem is the hardest challenge that I have to face with in my 

stay in teaching profession. It is difficult to survive the economic problem, 

especially if you got no support or if you are notlVorking a second job. My family 

provides me suppo!'t if Iface problems. Beside my family, no one is providing me 

support. 

Lesanu from one to one interv iew mentioned that he have turned nowhere for support. He 

reve led that no one is ready to give support; he added that he was mistreated when turn ing for 

support before. He said, 

f keep my problems to myself. f have turned for support to school principals and 

the response was not satisfying. They fail to provide me any support. I always tlY 
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to read as many books I can. In fact, I can say books are my ji-iends and they 

helped me a /otlo ease my slress. 
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From participant experience, it can be summarized that senior teachers face different 

challenges in their professional stay and soc ial collegial relationship and families were resources 

used to cope up with the challenges. Activities outside of school like watching movie, reading 

fictions and pass ing time on internet and other activities were indicated as coping mechan isms 

that sen ior teachers use. 

4.5. Suggestion for Longevity and Better Satisfaction 

Study participants forwarded suggestions that they think might help for teachers' 

longevity and better sati sfaction in teaching profession. Participants' suggestion li es in five 

categories that include improving teachers' recruitment method, improving benefit, refraining 

pol itics from school, attitudinal change and boycotting teaching. These categories are presented 

below. 

4.5.1. Improving teachers' recruitment method. 

Study participants insisted that the current teachers' recru itment method needs a reform. 

Most participants criticized the current teachers' recruitment system that allows students with 

low grade to join teachers training education. They indicate that the system is the reason fo r 

degrading teachers ' prest ige. Concerning thi s, Tollosa ins ist that the system that allows students 

with low grade join teaching profession should be banned. This way teaching will earn back its 

respect; teachers will become happy and stay in the profession long. In relation to this 

Tewodros said, 

[ am against the current recruitment system. Students with low grade are 

becoming teacher; they are not joining teaching profession by choice it is either 
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because ministlY of education assigns them or because their grades are low. As a 

result, teaching considered us unwanted profession, with low prestige and people 

are disrespect it. Therefore, students who choose to be teachers should only 

become a teacher and high achieving students should be assigned as a teacher. If 

the current recruitment 5ystem continues to jimction teachers' prestige will 

continue to deteriorate and that in turn creates dissatisfaction among teachers. 

Negash perception was similar with what Tewodros and Lesanu suggested. His 

suggesti on is presented below. 

For teachers ' longevity and better sati5jaction, the government needs to work 

Fom the beginning. Means, students who have the knowledge and the interest 

should only be assigned as a teacher. J believe if is nol right 10 assign a person to 

do ajob that he/she does not love if they are forced to do so they will always look 

for way to leave the profession orfeel dissatisfied. Therefore, Students do not 

have to be assigned to teachers collage against their will, they should insist to 

become a teacher. That is the only way we could preserve the respect of teaching 

profession and that of teachers too. " 
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Focus group participant also mention the need to reform teachers recruitment method . 

They claim that the method of recruitment is accountable for the loss of respect in teaching 

profession and teachers' prestige al so. In the discussion, the issue of students with low grade 

joining teaching profess ion was raised a lot. All participant mention, they feel hum iliated 

knowing that students with low grade are join ing teaching profess ion. People th ink that all 

teachers join the profess ion because they have low grade as a result, people di srespect the 

profession and the profess ionals. In relation Netsanet said, 
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In my neighborhood when students grade low in their national exam they join 

teaching. Thenmyfriends will tell me that the kidsjointeachers collage because 

they have low grade. They also mention that after they graduate they will advance 

in to another field of study so that they would not stay in teaching profession. 

Hearing all this makes me feel sick. I sometimes curse the day I become teacher. 

Therefore, the ministlY of education should revise its recruitment system and let 

only high achievers join teaching. I believe this will restore teachers respect and 

people will start to value teaching profession and teachers as well. If so, teachers 

will be satisfied and stay long in the profession. 

4.5.2. Improving benefit. 
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As lack of benefit and absence of incentives were mentioned as one of the cha llenging 

situation in teaching profession, participants suggest that benefits in teaching profession should 

be improved. Most participants raise the issue of minimal monetary benefit and suggest that their 

salary should be improved. They insisted that their salary should be increased to the extent that it 

could sat isfy their basic needs. [n add ition, a suggestion to take measure against shelter and 

transportation problem was also raised. 

Suggesting for improvement of benefit, Ketsella mentioned that teachers are playing a 

great role for bringing social change and achieving social development. As a result, they should 

be paid more than any profess ionals should. He indicates that government should raise teachers' 

salary scale. [n relation to this Lesanu said, 

Benefits in teaching profession are minimal and the government should provide 

more benefits and increase the incentives in teaching profession. The government 

should provide low price shelter or help teachers own a house, as shelter is the 
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/I1ajorproblem teachers arefacing. Othenvise. teachers should be paid well or 

their salmy should be raised to the extent that they could satisfY their basic needs. 

17,en 1 think teachers can stay long in the profession. 
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When talking about improvement of benefits, participants rai se the issue of sa lary, shelter 

and transportat ion. Most participant states that in their earlier experience the benefit was 

satisfacto ry. They mention that teachers' were one of the highly paid professiona ls and their 

sa lary use to sati sfy their needs. Cons idering th is, Tollosa share hi s perception as follow, 

When 1 start teaching. 1 was able to live a good life with the salmy 1 was paid. 1 

used to satisfY all my needs. However. now with the income 1 am earning. 1 am 

not satisfYing my basic needs and 1 believe salmy raise is mandatOly. If the 

government does not raise teachers' salary. the attrition rate will get worse and 

teachers dissatisfaction also. Therefore. improving benefit is the primmy 

obligation the government has to cany out in improving teachers' sati;,jaction 

and longevity. 

Teachers' satisfact ion is affected by minimal benefit they are attaining from their 

profession. Most participants believe teachers wi ll be less di ssatisfied if they attain more benefit. 

It is al so mentioned that teachers respect in the society wi ll improve if they were earning higher. 

Considering this Negash said the following, 

Who respects the poor? We teachers are disrespected for our economic status. 1 

am poor and 1 am not happy about it. I am not satisfied with the wage 1 am 

gelling. Therefore what the governmel1l has to do is. increase salmy to improve 

economic status of teachers. That is how teachers will be happy and satisfied and 

stay long in their profession. 
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Improving teachers' benefit was suggested as a means for teachers' longevity and better 

satisfaction in teaching profess ion. In relation to thi s, Netsanet mentioned that the salary of 

teachers should be rai sed and different incentives should be provided for them. According to 

other participants in the group improving teachers benefit is the key for improving teachers' 

satisfaction, quality of education, and keeping experienced teachers in the profession. 

For Mohammed, the major teachers' challenge is related with minimal monetary benefit. 

He sa id that teachers are not satisfied with their job because they are not benefiting wei!. He 

added that teachers respect diminished in the society because of the low living status teachers are 

lead ing. Therefore for him improving benefi ts is the key so lution for teachers ' retention and job 

sat isfaction. 

4.5.3. Distancing direct political interference in the school system. 

Indicating that schools are institutions that are supposed to be free from politics and 

mentioning that politics is one of the challenges that makes teachers' stay in the profession 

tough, participant suggest that politics should be refrained from the education system. 

Participants' mention that the school objective is not preaching politics and teachers should be 

left alone to do their work which is only academ ic. Concerning this Michael said , "Political 

interference in the education system is killing the quality of education and forcing teachers to 

hate their profession, therefore throwing out politics from the education system will be a wise 

thing to do." Tewodros also concurs with Michaels suggestion and said 

Politics is an obstacle for education. Teachers are bored with their job because of 

existing political interference in the education system. Many factors stress 

teachers mind and I think politics should nol be added. Therefore, the first step in 

improving teachers' sati~faction and better longevity in the profession should be 
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un-politicizing education. That way a teacher only has to worry about academic 

issues. If the government could do this teachers will be happy and stay longer in 

the profession. 
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In the foc us group di scussion, all part icipants were very emotional mentioning that 

poli t ics is one of the major professional hazards they have to face. Structural change in the 

educat ion sector, ban of poli t ics from the educati on sector, changi ng the system that appo ints 

admini stra ti on based on political merit was the suggestions that focus group partic ipant 

forwarded. Parti cipant mentions that in the ir earl y career though the reg ime was dictator, 

schoo ls were free from politics. They clearl y re fl ected that they are bored w ith po li t ical 

interference in school. In add ition, part ic ipants insisted for structura l change; fo r po liti cs to be 

desist ing from education and for system change that a llows appointment of principals based on 

po litica l merit. 

Fo r Teferi a lso, poli tica l matters shoul d be excluded fro m schoo l. He added that po li t ical 

in terference makes teaching profession uncomfortab le and stress ful. In hi s view, teachers lose 

comfort when polit ical issues came up in the schoo l. Most participants mention that they fee l 

un happy when administrators raise po litical issues in schoo l and that happens almost every day. 

A ll members of the focus group di scuss ion mention that political interference makes the ir j ob 

hard and d issati sfy ing. Therefore, the government has to excl ude po litics from schoo l to im prove 

teachers' sat isfacti on and make them stay longer in the profession . 

4.5.4. Attitudinal change. 

Stud y parti cipant fee l that teachers hold low prestige in the society and less respect is 

g iven for th em. Al l participants mention that teachers' are being di srespected due to teachers' 

min imal wage. Society ' s attitude toward teachi ng profession and teachers need to change. 
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Teachers shou ld be respected for the job they are doing and fo r the role, they are play ing for 

society's we ll being. In relation to thi s Tewodros sa id the following. 

These days' society disrespect teachers, as a resuit, novice teachers do not feel 

like staying in the profession. Members of the society need to pay respectfor 

teachers and the profession. Their attitude should be changed. The government 

has to work on promoting teaching profession and teachers as well. I believe this 

would help in retaining teachers in the profession for longer. 

Study participants such as Negash and Samuel indicated that some government offic ials 

do not pay respect fo r teachers. As a result, members of the society would do the same. lfpeople 

should respect teachers first the government officials should respect them. For Samuel, " it is 

because the government disrespects teachers that the society is do ing so. The fi rst attitudinal 

change should be that of the government officials, from then we work on the society." Sim ilarly, 

Lisanu said 

Teachers should be respected more than any professionals should. Teachers are 

the one who bear a doctor, an engineer, lawyer and so on. Disrespecting teachers 

is like betraying the one who help you. Therefore, government organizations, 

nongovernmental organizations should work in restoring teachers respect and 

bringing thought change within the society. It is when teachers are respected and 

prestige, their satisfaction will increase. 

In conclusion, participants feel that major system change and attitudinal change in the 

society could help teachers stay longer in teach ing profession with better job sati sfaction. 

Change; in the recruitment method of teachers, the salary scale in teaching profession, po li tical 

affil iation in the school system were among the majors changes participants suggest for teachers 
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better satisfaction and longev ity. Bringing att itudinal change about teachers and teaching 

profess ion in the soc iety was suggested by parti cipant teachers as means of restoring teachers' 

presti ge and respect that in turn brings sati sfacti on for teachers. 
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Chaptel' Five 

5. Discussion 
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In thi s sect ion , the research wi ll discuss find ing in the context of existing li terature and 

from multiple data co llection methods. The use of multiple data collection methods prov ides 

insight in too many facts of parti cipant experience, challenges and coping mechani sms. 

The findings of this study indicate that that teaching in their early year is different from 

their expectation and what they have been taught in universities. They feel they were not 

prepared wel l for the classroom management or di sc ipline that would be required in teaching 

profession and find teaching challenging. However, they were excited about teaching, the 

students ' commitment and the presti ge they had in the society. The description of these earl y 

yea r career ex perience di ffers from what they indicated about their current experience. Most 

participants mention that they feel di sappointed and di srespected while few mention that they 

st ill fee l excited. The repeated ly mentioned d isappointing facto r was the disrespect from 

members of soc iety toward teachers and the low return/payment. 

The current study support findings of prior research conducted by Cynthi a (20 14) and 

Gedefaw (20 12). Cynthia ' s study on lived experience of veteran teachers in primary schoo l, 

mentioned that teachers who were not prepared for classroo m management find teaching 

different fro m what they expected though, teachers were excited about teaching and being 

creat ive in planning and presenting their lessons. Participant teachers were motivated and 

enthusiasti c at the beginning. However, part ic ipants indicated that the chi ldren and their fa mili es 

had changed over the years. The respect for teachers had declined in recent years. The teachers 

ind icated that the students were not as interested in learning, were less creative, and as a result 

they were not as happy as they were in their early year experience. Results in Gedefaw' s study 
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mention that teachers are significantly unhappy with their salary, too. The finding in the current 

study differs with the finding in prior research by Zembylas and Papanastasiou(2006), on 

teachers' job sati sfaction in Cyprus, reflects that when teachers' age in teaching increases, their 

satisfaction level increases as well. Nevertheless, the current study reflects that as teachers' 

experience increase their feeling of happiness and satisfaction decl ine. 

Therefore , this chapter di scusses the major findings of this study under two major 

themes. Firstl y, factors affecting senior teachers' job satisfaction with particular emphasis on 

challenges such as students' di sciplinary problem, direct political interference, financia l 

constra in t and lack of respect and low socia l status are di scussed. Secondly senior teachers' 

res ilience in the teaching profession in spite or despite of job sati sfaction including contribution 

for children deve lopment and love for teaching profess ion are di scussed. 

5.1. Factors Affecting Senior Teachers Job Satisfaction: Challenges in Foclls 

As the findings of this study from interview participants indicate, participant primary 

factors that affect job sati sfaction are students' di sc iplinary problems, political interference in the 

academic structure and administration or schools being managed by administration appointed for 

their po li tica l affili ation , financial constrai nts and lack of respect and low social status. It is 

part icipants' consensus in FGD that school should be free from direct political interference and 

adm inistrators should only focus on academic issues rather than politics. Minimal financial 

benefits, lack of recognition from government and disrespect in the society were identified in the 

study from FGD in relat ion to di ssatisfy ing factors. Parti cipants mention that teachers are not 

we ll benefited, as they are paid low salary. They al so indicated that the role teachers' play for the 

well-being of the society and the benefit they get does not match. 
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The lack of respect and recognition of teachers causes a lot of disappointment among 

teachers. Most comments from one to one interv iew and FOD indicated that the disappointment 

resulting from unfulfill ed expectations for respect and recognition gives ri se to di ssat isfaction 

and low mora le. On top of that, students' performance was raised as an issue of dissati sfaction. 

As one of source of teachers ' satisfaction is students high achievement and growth, to see thel11 

fai l and act badly disappoints teachers. Study result shows that teachers think that students' 

performance is declining from til11e to til11e and teachers are dissati sfied with that. 

Findings Zel11bylas and Papanastasiou (2006), Jeylan (2013) and Oedefaw (20 12), 

support results in current study. Zembylas and Papanastasiou (2006) found out that the effects of 

socia l problems, student fai lure and lack of discip line, lack of respect, status and recogn ition 

from society and poor salary are factors creating dissatisfaction al110ng teachers. 

Finding in this study is also consistent with findings from previous studies conducted in 

Ethiopia by Jey lan (2013) and Oedefaw (20 12). Perceived low status and va lue, econom ic 

constraint and student related issues were indicated as dissatisfying factors in both studies. 

Students' disciplinary problems. Teachers' work can be organized and carried out 

in many ways, but all teachers teach students. Teachers' desire to be effective in the classroom 

and students are in the powerful position of enab ling or limiting accomplishment of that goa l. 

Current study result from one to one interview shows that inappropriate behavior that students 

inhab it is a great deal of cha llenge that teachers have to face in their career. Most participants in 

FOD also indicated that in recent years students' behavior has becol11e challenging. Such 

behaviors include talking in c1assrool11 , lack of respect for teachers, using verbal abuse on 

teachers and showing aggress ive behavior, unresponsiveness and negligence. Sil11i larly, Public 

Agenda survey (2004) in Washington, DC for which 725 middle and high school teachers were 
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interv iewed, 34 percent of teachers reported they have "seriously considered quitting the 

teaching profess ion because student di scipline and behavior was such a problem" and equal 

proport ion of teachers claimed that they knew someone who has actually left fo r these reasons 

(P ubli c Agenda, 2004, p. 43-44) . A gu ideline for teachers, publi shed by Irish national teachers' 

organization (2004) also confirms that chi ldren 's behavior often poses job di ssatisfact ion to 

teachers and sometimes these challenges cause irri tation to the teachers. The findings in th is 

research were consistent with study conducted in Eth iopia by Gedefaw(20 12), Jeylan (20 13) and 

Hil ina (20 11 )who reflects that teachers in the study were disillusioned by undi sc iplined and 

unmoti vated students (Gedefaw, 2012:150) and d isruptive behavior, poor academ ic 

background, and lack of interest in learning are student related challenges teachers 

face(Jeylan , 201 3,220). This study result also corroborate with results in a comparative stud y that 

used descriptive survey research method to explore and descri be major causes of teachers' 

turno ver by Hilina(20 11 ) wh ich confirms that Students' character and di scipl inary problem had a 

d iverse effect and is the major cause on teachers' turnover. 

Political il1telferel1ce. Ed ucational System in government school can be part of 

po litica l system of the country; however, study parti cipants insisted that direct po litical 

in terference in the school admi ni stration process is one of factors affecting the ir job sati sfaction. 

These teachers are claiming for politics fi·ee environment in the teaching -learning process and 

related support system with the fact that teaching is merely profess ional job. As the participant 

cla im , school administrators are appo inted for their pol itical loyalty for ruling party rather than 

their academic efficiency and managerial abi lity. As the finding ind icates because of the po li tica l 

interferen ce principa ls with less experience and effic iency to manage school are appointed. As a 

result, the admi ni stration lacks the abi li ty to manage the school and provide suffi cient support for 
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teachers. Study resu lt indicates admi nistrators not providing SUppOit and po li ticall y harass 

teachers have been one of the biggest challenges that has been inflicting stress and making 

teaching hard. Participants also blame politics inherent in the school system and admin istrators 

imposing pol itical issue in the school for the fa ilure in quality of education and for teachers 

leav ing the profession. Simi larly, Ibrahim (2016) also indicates that poli tical interference in 

African academic institution is not a new phenomenon and his research findings show that most 

Afri can po li tician uses academic institution as a criti ca l outpost for building political clients. 

Lack of leadership support was indicated as challenge that teachers face in their work 

environment, (Cynthia, 2014) 

In addition, not only is direct political interference is mentioned in the school setting, but 

also Frazier (2013) study indicate that po li tical interference by government affect the educational 

research and even affect educational policy formulat ion. 

On top of that, prior research conducted in Ethiop ia indicated that lack of support from 

admini strators is one of the challenges teachers face in their professional stay. Hilina (2011), 

Jeylan (20 13) and Tewedaj (2014) reveled that in different part of the country adm inistrative 

problems is one of the cause for teachers to quit their job. Administrative impediment: 

unnecessary interventions and unfair power given for school management were indicated 

problems in relation. Gedefaw (2012) also indicated that political interference exists in school by 

point ing the promot ion practices were unfa ir, and were based on political party affiliation or 

ethnicity. 

Financial constraint. In Ethiopia, teachers are the one who are the most 

di sadvantaged civi l servant in terms of low wage "The issue of salary and missing li nk between 

performance and reward were the biggest mot ivational challenge for teach ing in Ethiopia" 
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(Gemeda and Tynjala, 2015 p.181) that most dissati sfy senior teachers at Yekatit 12 Preparatory 

School . The participants in one to one interview mention low pay and absence of incenti ves in 

teaching profess ion is being the primary facto r that affects their job satisfacti on. Most 

part icipants in FGD also mention a great deal of stress has been inflicting them due to low wage 

earned. Stud y result identi fi es those minimal financia l benefit unable teachers to satisfy their 

basic needs and that of their family. As a result, it cause stress on teachers and is being 

d issat isfying facto r for most teachers in the profession. 

Similar to the find ing of thi s study, numerous studies conducted in Ethiop ia ident ify lack 

of financia l benefit in teaching profession as the major push factor for teachers leaving the 

profession. Hil ina (20 II ) expressed that di ssat isfaction of teachers by teach ing salary; inadeq uate 

salary increment and insuffic iency of teachers ' income to meet the ir financial obligation to 

support their fa mil y were major areas of dissat isfaction of teachers that can result in turnover. 

Sim ilarly, Gedefaw (20 12) showed that the absence of sat isfactory salary and benefits were 

negatively affecting the teachers' satisfaction with their job. It was also indicated that the 20 I I 

sa lary increment and the introd uction of a new career ladder in 20 12 did not seem to sati sfy and 

motivate the teachers. A study by Gemeda and Tynja la (2015) indicated that teachers not only 

received salary below the living wage but also low compared to other profession that de­

moti vated and drive them away from the profession. In contrary to the above researches and the 

find ings of thi s study, study result by Zembylas and Papanastas iou (2006) found out sa lary and 

benefits were mentioned as the primary sou rce of sat isfaction in teaching profess ion. 

Lack of respect and low social status. In man y deve loping countries, teachi ng has 

hi storical ly enjoyed a large degree of prestige, today; however, many teachers feel the respect for 

their profession is decreas ing in the eyes of students, parents, government, and the larger society 
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(Guajardo, 20 II). The study findings also indicate that the low status and respect teaching 

profession and teachers hold in society is one of the major factors that negati vely affect teachers' 

j ob satisfaction. The participant mention that the respect and regard given for teachers and 

teaching profess ion is deteriorating from time to time and teachers are being di ssati sfi ed with 

that. In the research finding it is mentioned that low sa lary earned, di sregard from the 

government officials for teaching and teachers are of the reason for teachers disrespect in the 

soc iety. Thi s research finding is shared by other studies too. Hilina (20 11 ), Gedefaw (2012), 

Zembylas and Papanastasiou (2006), Jeylan (2013) and Tewedaj (2014) identified low status and 

respect given for teachers as di scouragi ng and stressing factor. According to Zembylas and 

Papanastasiou (2006), the lack of respect and recognition of teachers causes a lot of 

disappointment among Cypriot teachers, a tendency noted in several soc ieti es around the world 

in the last few years (p. IS). Sim ilarly, Gedefaw (2012) indicated that teachers were dissati sfied 

with th e lack of the public's regard for teachers, and observed a lack of respect from the 

educat ion leaders (p . IS4) . 

In summary, as this study results and finding from prior studies indicate; students' 

misbehav ior or disciplinary problems, d irect pol itical interference in the school system, financial 

constraint and lack of respect and low social status are dissati sfy ing factors creating stress and 

challengi ng teachers who choose to stay in teaching profession for long period. 

5.2 Seniol' Teachel's Resilience in the Teaching Profession 

In thi s part of thi s chapter, senior teachers' reason to stay despite the chall enges they face 

in the school system and the copy strategies to overcome the burnout due to the challenges they 

face are briefly di scussed. 
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S.2.1. Why senior teachers remain in the teaching profession? 

As it is indicate above, senior teachers in the Yekat it 12 Preparatory School have a lot of 

challenges that negatively affect their job sat isfaction. Despite the challenges, teachers remain in 

the school due to different reasons. This includes experiences related to longevity and copying 

strategy and also fu rther suggestion recommended for longevity. There are some alarming 

pos itive factors that makes teacher to stay in the school such as love of the profession, 

contribution to children development and also lack of alternative opportunity, time freedom and 

benefit in teaching profess ion makes teachers being res ilient in the school system 

The stud y found out, despite the cha llenges and minimal benefit inherent in the 

profession, teachers use to stay in the profession for the love they develop for teaching and 

students. It was mentioned in FGD that knowing that teaching affect the li fe of many and help 

ch ildren grow in to a better person were the primary reasons for developing love for the 

profession. Senior teachers' response reflected motivation and hygiene factors (Herzberg, 1966) 

that were influencing their experience of job satisfaction. Participant in one to one interview 

ta lked about loving the children, enjoy ing watching the children grow and develop and knowing 

they arc making difference. The find ings mentioning teachers were significantly sati sfied with 

hyg iene factors corroborate the findings by Cynthia (20 14) that indicate hygiene factors like 

work ing with children and students' parents, watching students grow and develop under their 

supervision motivate and brought sati sfaction to teachers. Gedefaw's study result also shows that 

teachers are concerned for their students and they believe that their teaching deve loped the 

children and this motivates and brings satisfaction. Similarly, a study conducted in Cyprus by 

Michali nos Zembylas& Elena Papanastasiou (2006) indicated the satisfaction of working with 
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ch ildren and see ing them grow and achieve and contributing to the society are the main sources 

of teacher job sat isfact ion. 

A case study by Jeylan (20 13) mention, sense of miss ing teaching after living in the job 

for so long, enjoying working with children, and the love for the job were mentioned as a reason 

teachers remain in the profession. Study by Susan, Victoria, & Gerald (2006) on an insight of 

experience teachers on the profession mention that the teachers emphasized their work with 

yo ung people as a powerful motivator for keeping them in the profess ion. 

Result in current stud y also shows that teachers are annoyed with teaching profess ion and 

the reason they are still working as a teacher because they have li mited access to join other 

profession or they lack the academic background to join other profess ion. Different Studies by 

Jeylan (20 13), Zembylas and Papanastas iou (2006) and Fekede (20 15), share the result in current 

study indicating that significant number of teachers indicate lack of opportunity for better job, 

lack of favorable working condition as the reason for staying in teaching profess ion. 

Although monetary benefit is not mentioned as a primary reason for staying in teaching 

profess ion, few participants in one to one interview indicated that they stay in teaching 

profession for the benefit. Salary and time freedom were indicated in FGD as a kind of benefit 

existed in teaching profession, which led few participants stay for more than thirty years in 

teaching. The find ing match the study results by Cynthia (20 14) who indicates that salary, 

summer time off as a benefit and factor for teachers to stay in teaching profession. Zembylas and 

Papanastasiou (2006) also confirmed that the sa lary, the hours, and the holidays assoc iated with 

this profess ion are significant sources of satisfaction and reason for staying. 

5.2.2. Coping strategies. 
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The major factors that di ssati sfy sen ior teachers were discussed in the first palt of th is 

chapter; despite the presence of challenges, they are resilient with the teaching profess ion due to 

the absence of alternative job opportunities, love for teaching as well as sati sfaction on their 

contribution to the overal l development of children in the school system. Therefore, while fac ing 

challenges that are disgusting and stressing in their stay in the profess ion, they use different 

copying strategies to keep their resilience; that is di scussed in this part of discussion chapter. 

Findings from FGD indicate that col leagues and fam ily members are important social 

capitals that study part icipants are turned to during stressful situation .. The finding implies all 

parti cipants used discussion with their colleagues as a key strategy for surviving the stress job 

sati sfaction. 

During time of difficu lty, brothers and sisters (siblings) and for some, their children were 

there to provide fi nancial support and advice as indicated by participants. The study finds 

famil ies be ing helpful for participants in facing cha llenges because their being in the school 

system. One to one interview participants also mention that family members were there to share 

their stress and provide financial support. Stud ies by Cynthia (2014) support this finding 

indicating external support often came from families and friends outside of teaching profess ion. 

It al so mentions, "Family members were able to provide di straction and help the teachers foc lls 

on matters unrelated to their student and classrooms" (p. 135). 

Finding also shows hobbies li ke read ing book, watching movie and act ivi ti es like praying 

have been used as a means of reli ev ing stress that have been identified in prior researches also . 

Teachers' increasing reliance on co lleagues is also apparent in survey data collected from a 

random sampl e of teachers every fi ve years by the National Education Associat ion. Teachers in 

the survey identified cO lleagues among the top six factors( i.e. help from ad ministrator, positi ve 
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attitude of pupils and parents, opportunity of rendering service, school environment and 

organizat ion freedom to teach and cooperative competent teachers co lleagues) that help teach 

with in terest (Nat ional Education Association, 2003). The study result from both FGD and one 

to one interview participant shows in the absence of administration to provide support, 

co ll eagues were the one who grant a great deal of advice and profess ional support during the 

ti me of difficu lty and stress. This study result co rro borate with studies by Cynthia (20 14) 

in di cating that teachers often turn to colleagues as support when workplace stress become 

problemat ic and co lleagues can act as a sounding board and give advice on handling difficulty 

situation (p .1 41). 

Anderson (2003) finding also ind icate that teachers cherished recognition from others, 

especiall y peers and recommended that professional dialogue across experience levels should be 

encouraged to alter job related distress and dissati sfaction. Gedefaw (20 12) also mentioned 

co llegial relationships as a strong satisfactory aspect of teaching job and the job sati sfaction of 

the secondary school teachers in Addis Ababa was int imately connected to the joy gained from 

working with the ir co lleagues. 

Cynthia, (20 14, p.136-137) indicated: Strateg ies li ke exercis ing and going out with 

friends, decompressing by li stening to music on drive to home, spending quiet time, th inking 

about the day during drive home, writing things down, communicating with parents, chang ing 

teaching strateg ies, spending time with fami lies and spouses, vacationing, maintaining a sense of 

humor, talki ng to the principal , deve lop ing a community of learners in his/her classroom, 

participat ing in yoga and meditat ion, putting a ti me li mit on school work at home, work ing on a 

hobby, researching using the Scholastic website, using the internet to find new teaching 
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strateg ies, resources, and interventions and attending workshops were used to a ll ev iate stress by 

teachers. 

Anderson (2003) al so indicated that teachers use reading, watching movie, travel, back 

garden work and spiritual activities as favor ite pastime and means of rejuvenating themselves. 

The current stud y finding also indicates that teachers rely on the ir hobbies and activities outside 

the profession to survive the stress related to teaching profess ion. The stud y finding indicates 

that teachers to ease stress used read ing, watching movie and pray ing. Participant mention they 

use to hide and look for ways to cope with problems in thei r books. 

In contrary to th is study find ing, differen t studies ind icate that teachers di scuss their 

problem and get support from school adm inistrat ive or educational leaders at di stri ct level. These 

study result indicates that teachers gain significant satisfaction and motivation by working and 

d iscuss ing their problems with adm in istrators. In relation to thi s Cynthia (20 14) mention, 

teachers li sted ad mi nistrators as one of the resou rce providing support. Mark (2007) indicated 

that teachers in the study are happy about the support and care from school adm inistrator and 

immediate supervisors. However, Part icipants in thi s study feel that administrators create stress 

on teachers trying to impose political issues 0 11 the school system. In addition, the finding in this 

study indicated that teachers feel di sappointed about lack of support from the adm inistration. 

5.2.3. Suggestions for longevity and better job satisfaction. 

In addi ti on to thei r personal experiences, study participant were requested to forward 

suggestions that may help in retaining teachers in the teach ing profession and sat isfying them 

better. The find ings on suggestions for longevity and better sati sfaction looks as participant 

fo rward every single of them as means of tackling their challenges. The suggestions fo rwarded 
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were in line with the challenges that participant find stress ing and making teaching profess ion 

stressful and dissatisfying. 

The study finding shows improving benefit, improving teachers' recruitment method, 

refra ining po litics from school and bringing attitudina l change in the society as suggestions by 

participant that might help for longevity and better satisfact ion in teaching profess ion . These 

research find ings were shared by numerous educational studies. For instance, Hilina (201 1), 

Jeylan (20 13), Tewdaje (2014) and Gedefaw (20 12) identified improving teachers' salary, 

recruiting interested and qualified teachers to the profess ion, working condition, providing 

incentives, increas ing teachers' recogni tion, administrative and management styles, un­

shoulder ing po litics from school principals, providing access to advance education and to work 

on improving students behavior as strategies to improve teachers satisfaction and increase 

retention. 

All study participants in one to one interv iew suggested for improv ing the teachers' 

recru it ment method. Findings from FGD shows that teaching has lost its prestige in recent years 

and one of the reasons for that is the student teachers recruitment method. Students who graded 

low in the ESLCE (Eth iopian School Leav ing Cert ificate Examination) are allowed joining 

teaching profess ion and this makes teaching look like undesi rable profession. Parti cipant 

suggested that th is have to be reformed. The study fi nding indicates teaching might restore its 

prior respect when high grading students join to be a teacher. This finding corroborate with other 

prior study findings. For instance, Jeylan (20 13) mention teachers who participated in hi s study 

mention they joi n teach ing due to low grade in ESLCE and because they fail to join college and 

uni versity. Hilina (2011) suggested recruiting interested and qualified teachers to the profess ion 
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as a strategy to minimize teachers' turnover and increase retention in line with significant sa lary 

increment. 

As lack of benefit and incentive were mentioned as di ssati sfactory factors and cha ll enges 

that make teaching profession stressful , interview participants recommend that the government 

consider rev ising the salary scale. On top of that most FGD participant were indicating the 

question is not making teachers' salary higher than other profess ionals but it is about maki ng it 

equi va lent with other profess ionals with sim ilar quali fication as the teachers . Gedefaw (20 I 2) 

indicate that teachers are dissati sfi ed with salary and the government and other concerned 

stakeholders should work on improving the sa lary so as the teachers ' satisfacti on will improve. 

Hil ina (20 I I) a lso recommend, "teachers' salary should be improved because inadequate salary 

is major reason that teachers g ive to quit their job" (p.72). 

To wo rk on the society's attitude toward teaching was also another major finding that is 

shared by different Ethiopian studies . Study finding indicate that societal perception toward 

teaching is so bad to the extent that is affecting teachers sati sfact ion and creating stress. In th is 

regard Tewedaje(2014) in dicate that public education by government and concerned bodies is 

requ ired to counter the wrong perception about teachers among the society. Jeylan (20 I 3) also 

ca ll for making public campaign on the va lues of teachers and promoting teachers and their 

profession in order to create more favorab le image of teaching and teachers believing that might 

contribute fo r the respect of teachers and teaching profession in the eye of the students, parents, 

ancI the wider community (p. 229). While teachers are important actor fo r social change, 

however as the study findings show that soc iety today does not quite value their rol e as the level 

it deserve. The teaching profession suffers from a negati ve image and lack of social presti ge. 
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Therefore, concerned educational leaders and stakeholders should facilitate continuous programs 

to be transmitted in di ffe rent Med ias focusing on bu ilding positive image about teachers. 

In summary, senior teachers' experience in teaching profession were discussed in two 

major headings. Poli tical interference, lack ofrespecl and low social status, students ' disciplinary 

problem and financial constraint were identified and discussed as facto rs affecting teachers' job 

sati sfacti on and holding chall enge fo r teachers in their career. While aspects like reason for 

staying in teaching profession(i.e. , loving teaching profess ion, enjoying working with children, 

and benefit in teaching profession),coping strategies and suggestion for longevity and better job 

sati sfacti on were part of teachers' res ili ence in teachi ng profession. In thi s part of the di scussion 

im prov ing sala ry and benefit, improving recruitment method, refrain direct political interference 

in th e school system and attitudinal change in the soc iety were d iscussed as sen ior teachers' 

suggesti on fo r teachers longevity and job sati sfaction. 
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Chapter Six 

6. Conclusion and Social Work Implication 

This chapter di scusses conclusion and implication for social work, which consist of 

imp lication for research, policy advocacy and intervention and conclusion drawn from the 

findings of the stud y discussed in the previous chapter. 

6.1. Conclusion 

This study exam ines the longevity,job sati sfaction , challenges and coping strategies of 

sen ior teachers at Yekatit 12 preparatory school , who have stayed in teaching profess ion for 30 

yea rs and more . . 

Finding of th is study indicates that senior teachers in their early year career use to enjoy 

teaching and feel excited about the job. It is revea led that the source of the joy and excitement 

was perceived respect and high prestige in the society, di sciplined and eager students. However, 

thi s excitement seems to deteriorate in their current career. The findings show increas ing 

di sappointment due to declining presti ge and respect of teaching profession among the society is 

one of the factors that di ssatisfy teachers in their professional career. 

The study revea led student misbehavior, financia l problems, political interference and 

perceived low status and respect as challenges creating stress on senior teachers and making the ir 

stay harder. Students' misbehavior is becoming a common phenomenon, possessing challenge 

for teachers. Teachers every day have to deal with such behaviors, which challenges their abi lity 

to provide education and their interest to stay in teaching. On top of that, low income earned 

make staying in the profession very hard. It was found out that due to absence of incentive and 

mi nimal benefit teachers are not able to sat isfy their needs and that of their family too. Finding 

also imp lies teachers' social status is being affected due to the low wage they are getting. 
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Political interference was also found as another factor challenging senior teachers. As the stud y 

finding shows teachers are dissatisfied and heavily challenged by administrative appo inted for 

thei r po litical affiliation and by lack of support from them. Despite the challenges, lov ing the 

profession and work ing with children, to see them grow in to better person was the most 

important facto r fo r participants to be resi lient in the teach ing profess ion. Contrary to thi s, 

heavily di ssati sfied and disappointed with teaching, the study reveals that absence and/or lack of 

choice was another significant factor that led teachers keeps resilience in teaching profession. 

This study di scloses that participant teachers are not necessarily motivated by Herzberg 's 

hyg iene factor like supervision, salary, administrat ion, working cond ition, etc; rather, 

interpersonal relation , achievement, the work itself were motivators with colleagues playing 

major role in teachers to keep res ilience in teaching profession. The study findings also revealed 

that teachers have used different strategies and social capita l to survive the challenges and stress 

inherent in teaching profession which enable them avoid burnout. Social capital unifies 

indi vidua l, strengthen networking, and help to act in cooperation with each other and social 

capita l has an important effect on job satisfaction. Colleagues were the primary resources 

available and discussing stressing issue with their co lleagues was what most teachers used as a 

strategy to avo id or ease stress. Fam ilies were also sign ificant resources that teachers mention 

that they went fo r support. Focusing on activities outside of teaching and passing time on 

different hobbies were also means ofeasing stress and cha ll enges. 

Improving benefit and incentive, work ing on students' di sc ipline, striving fo r attitudinal 

change in the society and banning direct party pol itics interference from the education system 

were some suggest ions that the stud y participant forwa rd. The study finding indicated that 

teachers feel that benefits that exist in teaching profession should be improved and incorporation 
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of new incentive should be considered. The study finding also shows that teachers feel for reform 

in the adm ini stration; one who have the capacity and who can provide SUppOlt for teachers 

should possess the administrative power. This indicates that in order to maintain teachers in the 

school system, school administration should be merit based rather party political affiliation. 

In general, job sati sfact ion and challenges are the two sides of the same co in in the senior 

teachers' experiences in the teaching profession since both have reverse relationship. When 

cha ll enges increase, job sati sfaction decreases and the reverse will be true if their voices could be 

heard by the concerned bodies since most of their suggestions are political in nature. 

Satisfactions of teachers as well as level of challenges are determined by the level of solution 

provided by the government of the country. However, social work implication can al so be 

derived from the finding and di scussion of thi s study that will be di scussed next 

6.2 . Social Work Implication 

The social work field arose as an advocating voice for the most disadvantaged and 

oppressed person in society, those unable to find a voice on their own, and has traditionall y been 

charged with creating cond ition with social reform , ameliorating poverty and injusti ce. This 

study aims at making the vo ice of senior teachers to be heard. Considering the fact that 

"comm un ity development and change are particularly related to education" (Turkkahraman, 

2012), and as this study participant are senior teachers who are believed to playa great role in 

accomplishing the goal of education, the finding of the study have implications on soc ia l work. 

These implications are implications for practice or in tervention, implication fo r policy and 

implication for fut ure research and knowledge. 



SEN IOR TEACHERS ' EXPERlENCE 98 

6.2.1. Implication to practice 

The teachers in this study tend to employ certain mechanisms in an attempt to cope with these 

conditions and their negati ve emotional experiences; it appears that they lack systematic and 

coorcl inated coping resources to manage their emotional lives. Being unable to cope with the 

complexit ies in their job meaningfull y, they still find themselves vulnerable to vari ous 

un pleasant emotional experiences, as reflected in their stories of challenges. This finding has a 

very important implication for the needs for social work intervention and practi ce in order to 

add ress the cha llenges and focus on schools to address such problems. For instance, social 

workers cou ld council teachers under stress, try to organi ze social capital in the school and 

contribute in forwarding systematic stress reduction or coping mechan ism. Social workers could 

also try to build relationships with outside agencies that are interested in working with teachers. 

However, before taking any kind of action, social workers have to create discussion network to 

set important strategies to address teachers' challenges. Therefore, social workers has to give 

attention for teachers community bui lding in the schools through establishing association or any 

other strategy that school teachers can help each other. 

In add ition to the above, one of the finding about teachers suggestion for better 

sati sfaction and longevity in the profess ion implies for attitudinal change on the societies 

perception on teachers and teaching profession. Thi s also shows the need for social work 

intervention. It is clear that social work advocacy to improve the society's perception toward 

teacher is unquestionable. Social workers could work wi th concerned governmental and 

nongovernmental organization in programs that can magnify the positive aspects and role of 

teachers and teaching profession using different Medias. In addition, the need for social work 

intervention is also seen in the findings that indicate students' misbehavior is being a challenge 
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to teachers. Here social workers could strive for programs or sessions in improving students' 

behav ior. For instance, soc ial workers cou ld fac ili tate a study team, skill groups and counseling 

sess ions for students in order to try improving students' behavior and academic performance, 

which in turn makes teachers happy. 

6.2.2. Implication to policy 

The primary ai m of education is to sustain ind ividual and societal improvement. 

Educational programs and policies playa vital role in the social and individual progress. 

Therefore, the teachers' recruitment method should be improved and stakeholders in thi s 

dimension might find th is study helpful in their future program amendments. In order to make 

teaching a respected and valuable profession, Ministry of educat ion has to set definite criteri a for 

teachers' recruitment and provide better payment for teachers. This criteria has to be included in 

the education policy of the country-th is in turn imply the revision of educational poli cy or 

estab li shing related ru les and regulation 

The ministry of education and USAID and other donors has prioritized im proving the 

qua l ity of education in Ethiopia (USAID fact sheet, 20 16). For programs under prev iously 

mentioned organ izat ions and for concerned governmental and nongovernmental organ izat ions 

that working on or plann ing to work on, the findings in thi s study posses rich information that are 

very he lpfu l in achieving their goals. 

6.2.3. Implication for reseal'eh 

The findi ng of thi s research implies that the issue of senior teachers and the reason they 

stay in the profess ion remains largely unexamined. However, there are researches conducted on 

the sat isfaction of the gap is clearl y seen on the chall enges of teachers on different level so that 

finding implies that thi s important area coul d benefit from further researches. Therefo re, as thi s 



SEN IOR TEACHERS' EXPERIENCE 100 

research is phenomenological study and considering the small size of the participant further 

assessment at primary and secondary school level and in higher education is needed to confirm 

and enrich the find ing with larger sample in order to provide generalize-able findings, solution 

and derive important social work implications. 

In addition, in the future research, intersect ion perspective of teachers' experiences such 

as the influence of gender and ethnicity on the job satisfaction and related challenges in the 

teaching profession should be given attent ion. Moreover, the impact of the current salary 

increment on the satisfaction of teachers and quality education has to be studies since low wage 

is one of the reasons for teachers' low satisfaction in their teach ing profession. 
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Annexes 

Appendix I 

Consent Form 

T itle of Study: Experience of Sen ior Teachers at Yekatit 12 Preparatory School: 

Longev ity, Job Satisfact ion, Challenges and Coping srrategies 

You have been invited to participate in a research project tit led "Work Experience and 

Related Life Chall enges of Senior Teachers at Yekat it 12 Preparatory School." This proj ect will 

serve as Pau lose Duressa 's thesis for the requirements of the Masters of social work. Th is 

consent document will explain the purpose of th is research project and wi ll go over al l of th e 

time commitments, the procedures used in th e stud y, and th e ri sks and benefit s of participating in 

thi s resea rch project. Please read this consent form carefull y and completely and please ask any 

quest ions if yo u need more clarificat ion. 

W hll t lire we trying to find out in this study? 

The purpose of thi s study is to (a) exp lore senior teachers' experi ence of job sat isfact ion 

(b) to exp lore senior teachers' reason to stay in the profession (c) to understand the challenges of 

senior wh ile staying in the profession (d)explore the survival strategies that senior teachers 

employ and (e) to state senior teachers' suggestion for better longevity and sati sfaction in the 

profession . 

W ho can participate in this study? 

The participants in thi s study wi ll be sen ior teachers with at least 30 years of experi ence. 

There are no other inclusionary requirements fo r participat ion in the stud y. 

W here will this study take place? 
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The interv iews will be conducted at a place that is agreeab le to the teacher being 

interviewed. For example, the interview can be conducted in their school compound after class 

time, a li brary, or in a cafe. 

What is the time commitment for participating in this study? 

The interviews are expected to last from 45minutes to one hour. The interview is a one­

time on ly, but the teachers wi ll also be expected to review their individual transcripts and make 

changes as they feel are necessary. If there is a need for second interv iew, it will be based on the 

will ingness of the partici pants. 

W hat will you be asked to do if you choose to participate in this study? 

The vo lunteers will be asked to read thi s consent form and then pmlicipate in the 

interview. The interv iews wil l be audio taped . After the interview is transcribed, the teacher will 

be asked to read the interview transcript and made any changes that are relevant. If no changes 

are needed, no action is necessary. 

W ha t information is being measured during the study? 

The teachers wi ll be asked to discuss their experiences the chall enges they face and 

strategies that have helped them remain current in their profess ions. Nothing is being measured 

or evaluated. 

What are the risks of participating in this study and how wiII these risks be 

minimized? 

There are no known ri sks to participating in the study. 

W hat are the benefits of participatin g in this study? 

There is no known benefit to participating in the study for the volunteer teachers. 

However, the resu lts of the study may be useful in determin ing reasons why teachers rema in in 
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the profession. Future teachers may benefit by being aware of the reasons and strategies that 

senior teachers use to reduce stress and burnout. 

Are there any costs associated with participating in this study? 

There are no known costs associated with participating in the study. 

Is there any compensation for participating in this study? 

There is no compensation for participating in this study. 

Who will have access to the information collected during this study? 

The only people who will have access to the information collected during this study are 

the researcher and his advisor at Addis Ababa University. 

What if you want to stop participating in this study? 

You may choose to stop participating in the study at anytime for any reason. You wi ll not 

suffer any prejudice or penalty by your decision to stop your participation. You will experience 

no consequences either academically or personally if you choose to withdraw from this stud y. 

The resea rcher can also decide to stop yo ur participation in the study without your consent. 

Shoul d yo u have any questions prior to or during the study, yo u can contact the 

researcher, Paulose Duressa +25 \-9\3-36-84-711 pds.duressa@gmail. com if questions arise 

during the course of the study. 

By participating in the interviews with Paulose Duressa, I am giving consent to 

parti cipate in thi s study. 

Signature. _________ _ 
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Appendix II 

Interview Guide 

I. Background characteristics of teachers 

>- I-Iow do you join teaching profession? 

>- When you join Yekatit 12 preparatory school 

>- Can you tell me your teaching experience in your early years? 

2. Teachers reason for staying in the teaching profession for more than 30 years. 

>- I-Iow do you think about teaching career now? 

>- What has led you to stay in the teaching profession for more than 30 years? 

>- Have you ever thought about leaving? 

>- Why or, Why not? 

3. Teachers experience: special focu s in job satisfaction. 

>- Can you tell me about yoU!' job satisfaction? Are you satisfied? 

>- I f yes, what factors brings you satisfaction? 

>- I f no , what factors dissatisfy you? 

4. Challenges senior teachers faced in their profess ional stay 

>- What do you consider the challenges of the teaching profess ion? 

>- What cause the challenges? 

>- Are there any cha llenges that are related to your being a teacher? 

>- If yes what are the challenges and what cause them 

4. Senior teachers' coping strategy 

>- Where to have you turned for support when you encounter professional challenges? 
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>- How do you manage stress that can be inherent in the teaching profession? Or what 

mechanism do you employ? 

5. Senior teachers' suggest for longevity in the profession and better jobsati sfaction 

>- Do you have any suggestion that enables longevity of teachers in the profess ion? 

>- What do you think should be done to better job satisfaction of teachers? 

Thank you for your time. 

I 
I 
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Appendix IV 

Guidel ine for Focus Group D iscuss ion 

I. Background characteristics of teache rs. 

:;.. Ho\\ and when do yo u join teaching? 

,. How you experience teaching in your early career year. 

2. Reason for remaining in teaching profession fo r more than 30 years 

:;.. How do you think about current teaching career? 

:;.. Why you remain in teaching profess ion? 

:;.. I-lave you thought about leaving? 

Why or why not? 

3. Teachers experience: special focus in job satisfaction. 

,. !-fO\\ ' you experience job satisfaction? Are you sat isfied? 

,. What factors brings you satisfaction. 

,. What factors dissatisfy you? 

-+. Challenges of senior teachers in their profess ional stay. 

,. What are the challenges in teaching profession? What cause them? 

:;.. Are there any challenges in relation to you being a teacher? What causes them? 

4. Senior teachers ' coping strategy 

,. Where to have you turned for support when you encounter professional challenges~ 

:,... How do you manage stress that can be inherent in the teach ing profess ion? Or what 

mechanism do you employ~ 

5. Senior teachers' suggest for longevity in the pro fess ion and better job sati sfaction 

,. Do yo u have any suggestion that enables longevity of teachers in the profess ion~ 
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Appendix IV 

Guide li ne for Focus Group Discuss ion 

I. Background characteri stics of teachers. 

,. HoI\' and when do you join teaching? 

,. How you exper ience teaching in you r early career year. 

2. Reason fo r rema ining in teaching profess ion fo r more than 30 years 

,. How clo you think about current teaching career? 

,. Why you remain in teaching profession? 

,. Have you thought about leaving? 

Why or why not? 

3. Teachers experience: special focus inj ob satisfact ion. 

,. Ho") ou experience job satisfaction? Are you sat isfied? 

,. What factors brings you satisfact ion. 

:;. ,Vhat factors dissatisfy you? 

-l. Challenges of senior teachers in their profess ional stay. 

,. What are the challenges in teaching profession? What cause them? 

,. Are there any challenges in relation to you being a teacher? What causes them? 

-l. Senior teachers' coping strategy 

,. vI/here to have you turned fo r support when you encounter professional challenges? 

:.- How do you manage stress that can be inherent in the teach ing profession? Or what 

mechan ism do you employ? 

5. Senior teachers' suggest for longevity in the profess ion and better job satisfaction 

;... Do you have any suggestion that enables longevity of teachers in the profession? 
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Appendix III 

Demography Form 

Please answer the following questions as they app ly to you. There is no right or wrong 

ans" ·ers and all information wi ll be confidential. No individual teache r will be identifiable in the 

fin al report. 

Name (pseudonym) ____________ _ 

Age __ _ 

Gender __ _ 

Ed ucational Level ----

f'v lari tal Status 

0 Si ngle. Neve,-married 

0 f'v larried 

0 Di vorced 

0 Separated 

0 Wid o\Ved 

Number of dependent children 

Done 

DOne 

o T\Vo 

o Three or more 

Total years of experience as a teacher _____ years 

Years in thi s schoo l _____ years 

J 

I 
! 

I 

I 

, 
i 
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Appendix IV 

Guideline for Focus Group Discussion 

I. Background characteristics of teachers. 

~ I-low and when do you join teaching? 

~ How you experience teaching in yo ur earl y career year. 

2. Reason for remaining in teaching profess ion for more than 30 years 

~ How do you think about current teaching career? 

~ Why you rema in in teaching profession? 

~ Have you thought about leaving? 

Why or why not? 

3. Teachers experi ence: special focus in job sati sfaction. 

>- I-low you experience job sati sfaction ? Are you satisfied? 

>- What factors brings you satisfaction . 

>- What factors dissatisfy you? 

4. Challenges of senior teachers in their professional stay. 

~ What are the challenges in teaching profession? What cause them? 

>- Are there any challenges in relation to yo u being a teacher? What causes them? 

4. Senior teachers' coping strategy 

}- Where to have you turned for support when you encounter professional challenges? 

>- How do you manage stress that can be inherent in the teaching profession? Or what 

mechanism do you employ? 

5. Senior teachers' suggest for longevity in the profess ion and better job sat isfaction 

>- Do you have any suggestion that enab les longevity of teachers in the profession? 
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Appendix III 

Demography Form 

Please answer the following questions as they apply to you. There is no right or wrong 

answers and all information will be confidential. No individual teacher wi ll be identifiable in the 

final report. 

Name (pseudonym) ____________ _ 

Age __ _ 

Gender - - -

Educational Level ___ _ 

Marital Status 

o Single, Never married 

o Married 

o Divorced 

o Separated 

o Widowed 

Number of dependent children 

o None 

DOne 

o Two 

o Three or more 

Total years of experience as a teacher 

Years in this school 

_____ years 

_____ years 

/ 
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What do you think shou ld be done to better job sati sfaction of teachers? 
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