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ABSTRACT

The major objective of this study was (o make an investigation into the current enrollment
of female students in Arsi Zone High Schools, to identify (he major causes i.e. school
related factors (distance, (cachers allitudes, sexual harassment, Jack of guidance and
counseling and school [acilitics) and to pinpoint“thc major arcas of intervention by the
school personnel, Zonal cducation burcau, regional policy makers and  educational

planncers.

To achicve this objective, a descriptive survey method was used. Dala from documents
were sceured from the annual abstracts ol the MOE, OEB, Arsi Zone Educational Burcau
and the high schools included in the study.  NMorcover, questionnaires, (structured and
unstructured) were administered to 379 female students, 49 teachers and 13 school
personnel. Structured and unstructured interviews were also presented to school personnel.
Enrollment, promotion, repetition and dropout rates and percentage of female enrollment
were calculated to examine the participation of female students in Arsi Zone High schools
when compared with males in the region for the year 1987 to 1991 E.C. Besides this,
percentagges of Chi-square and Z-score were used to analyze the data obtained from

questionnaires.

‘The study findings indicated that school-related factors such as location (distance to
school), teachers attitudes sexual harassment, lack of guidance and counscling, pregnancy
and madequate school facilitics in high schools were identified as a problem for low rate

enrollment of female students in Arsi Zone high schools.
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ABSTRACT

The major objective ol this study was 1o make an investigation into the current enrollment
ol female students in Arsi Zone High Schools, to identify the major causes i.c. school
related factors (distance, teachers altitudes, scxual harassment, lack of guidance and
counseling and school lacilitics) and to pinpoint”the major arcas of intervention by the
school personnel, Zonal cducation bureau, regional policy makers and  educational

planners.

To achicve this objective, a descriptive survey method was used.  Data from documents
were sceured from the annual abstracts of the MOE, OLD, Arsi Zone Educational Burcau
and the high schools included in the study.  Norcover, questionnaires, (structured and
unstructured) were administered 1o 379 female students, 49 teachers and 13 school
personnel. Structured and unstructured interviews were also presented to school personnel.
Enrollment, promotion, repetition and dropout rates and percentage of female enrollment
were caleulated to examine the participation of female students in Arsi Zonce High schools
when compared with males in the region for the year 1987 to 1991 E.C. Besides this,
pereentages of Chi-square and 7Z-score were used to analyze the data obtained [rom

questionnaires.

The study findings indicated that school-related factors such as location (distance to
school), teachers attitudes sexual haragsment, lack of guidance and counscling, pregnancy
and inadequate school facilitics in high schools were identified as a problem [or low rate

enrollment of female students in Arsi Zone high schools,
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IHenee, it is concluded that, such school related factors are among, barriers that contribute
(o low rate of female students enrellment in the region,  Thus, it is reccommended that the
school heads and zonal cducational burcaus need to look in to these problems.  The
regional policy makers and educational planners ought (o pay more attention to minimize
the impact of school related barriers in order (o maximize the enrollment of female students

in high school in the zone as well as in the region.
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CHAPTER I
[. INTRODUCTION

I.I BACKGROUND

Through the years, when issues about gpender have been reflected in curriculum they
have been clustered around several questions, such as; should females be educated at
all? 11 they should be educated. should they have the same education as males? Is the

presence ol female teachers and students harmlul to boys? (Nodding, 1992).

The bases for such questions were the traditional thoughts that females should have no

cqual rights to males in cducation.

Plenty of evidence indicate that the wrong pereeption of women goces back into the
BC's. At that time, let alone the illiterate people, the consideration of the scholars for
[emale role in the dcv;r]upmcn{ ol the community was not positive.  Ancient scholars
such as Confucius and,Aristotle despite all their fame for their time, their pereeption
about female education was negative. They were arguing for incqualitics of women
with men. The suppression o {emales in the sociely was mainly revealed in their
denial for education. In spite of all these shortcomings, from the 1700s onwards, (he
gender issues have been given considerable attention. Conscquently, their school
cnrollment has been inereasing. Their role in the development (especially in the

cconomically promising countrics) has also been becoming important (Perry: 1997).

Nowadays, evidence shows (hat cducation is helping o improve health and

productivity in developing countrics. The poorest people appear to be benefiting the



most from it. For the attainment of the required productivity and health, considering
the education of females is very necessary (King, 1990).

I enrollment is as wide (o girls as to boys the benelit multiplics. ‘hulccd, failing to
invest adequately in educating women may reduce the potential benelits of educating
men. However, women's education still Ties far behind men’s in most developing
countrics with far-reaching adverse consequences Tor both individual and national
well-being (King, 1993). In most Afrvican countries, including Fthiopia, enrollment
and participation in cducation is characterized by sexual disparitics (Genel Zewdie in
Tschaye Berhane  Silasie, 1991). The number ol female students  enrolled in
clementary, sccondary and (ertiary cducation is lower than the number ol boys.
Accordingly, the 1989 United Nation World Survey has noted that while growth
continues in the developed  countrics and several developing nations of  Asia,
underdevelopment is noted in Latin America and Africa. Once of the main reasons for
failure (o reach the required standard ol development has been lack of female
participation. Iailure to encourage female education seems to have contributed to the

cconomic backwardness ol these countrics.

[Lis clear that such experiences by females in most developing countries of the world

rellects on females of Ethiopia as well. In peneral, women were not regarded as

important as males. They were denied ol opportunities for schooling. Their denial for

cducation goes back into the old (traditional) schooling systems.  In traditional

Lithiopia, the Orthodox Church and Mosque were the major institutions responsible for
/

the discrimination of female education (Seyoum ‘Telera, 1987).

As it is noted in (MOI:, 1984:) Ethiopian Liducation was in the hands of Church and

Mosque Tor a number of years. In various parts of the country the schools were under



the Ethiopian Orthodox Church and used to tcach the sons of clergy and aristocracy.
Similarly. in arcas where there were concentration of Moslem population, quranic
schools were the only source ol education and the attendants of such schools were
mainly boys (Teshome, 1979). Thus, lemales were excluded from participation in
religious education. Substantiating the same idea Seyoum (1986:6) noted that * ... the
participation ol women in the traditional education had been negligible.™ In short, the
traditional school system was not encouraging female education.

Such discouraging conditions ol female education has also been wilnessed in the
modern school system of the country, though relative improvement is observed when
comparced (o that of the traditional ones. ven though efforts were made (o increase
the enrollment o female students alter sccular school was opened in the country, no
promising progress have been achieved in female enrollment. For instance as it is
noted by (Atscede and Kebede, 1988), in 1935, only 80 fcmale students enrolled in the
school. Finally, their participation in education was brought to an end by the Ialian

(IFascist) invasion.

Following the expulsion ol the invaders, improvement of enrollment of girls was
recognized in both reopened girls schools and in the newly opened provincial schools.
For example of the total students enrolled in all levels of education in 1946, only 9.7
pereent were females (Bejerkan,1970). According to Atsede and Kebede, 1988) the
cstablishment of modern schools that were run by forcigners have brought some
attitudinal change towards the schooling of females. Despite this fact the 1996/97
Ethiopian and Oromia Lducational statistics Abstracts also clearly note that girls’
enrollment 1s by Tar lower than that of boys at cach cducational lTevel (MOILE, 1998,
OLB, 1997). In fact, apart from such exposure to modern ideas, various scholars argue

that, there are other reasons that have contributed to the low level of female school



cnrollment. In chapter two of this paper we will (ry to explore whal different scholars
have noted about female school participation and the Tactors often attributed to low

[emale enrollment in schools.

1.2 STATEMENT OF THE PROBLEM

Substantial rescarch results have noted the crucial need for improving the educational
cnrollment of females for development.  here is no doubt that female involvement in
development will multiply social benelits. - An cducated mother raises a healthicr
family, has fewer but cducated children. is more productive in the work place and at
home cte. (King, 1990). Failure to raise female education to par with males cxacls a
high development cost. They are the basis [or the continuous existence ol the human
race and central to the development process. Thus, the full and complete development
ol any country (nation) demands the maximum participation ol” females who arc
about hall ol the world™s population. (Jabre, 1988, World Bank, 1990, Dable, 1980).
Nevertheless, their full participation in the development cannot be imagined unless

they have the knowledge or required level of education.

Morcover, [emales are the primary tcachers of children. Consequently, their schooling
needs particular attention. Stressing this fact, the H':lvli\’CI'Sil)’ cducation commission of
India. 1948-49 in Aggrawal have noted:

their cannot be educated people without

cducated womien. I generally education

had to be limited to men or women, that

opportunity should be given to women for

then it would most surely be passed (o the

next generation.( in Agerawal, 1982 : 285).



According to this view, lfemale education is pre-requisite (o an educated socicly.
Apart from this. participation ol females in schooling can end in increased total school
cnrollment. In l‘his respect Kasaju and Manandhar (1985 @ 330) note that, *
increment in girlssenrollment is a critical Factor in attaining (he high enrollment ratios

described in development plans.™ Therelore the participation of female in schooling

should get paramount attention.

I Ethiopia it is only recently that female participation in development has been
increasing. ‘The country’s educational policy is not discriminatory to females. Article
3.7.7 of 1994 stipulates that special attention will be given to women in education and
training (MOLE, 1994).

Despite the policy however. the patterns of pu;)il cnrollment and participation [rom
primary grade to senior sccondary schools shows that the increase in boys enrolliment

is al higher rate than that of girls.

Thus, in order to materialize the policy. the study of school related factors that are

alfecting female enrollment seems o be timely.

The main purposc of this paper is henee to examine some of these factors in Arsi Zone

ITigh Schools.
[n order to attain its purposc. this study tries to answer the [ollowing basic questions.

[. Do school location and shortage ol school facilitics have signilicant impact on the

school enrollment of females?



2. Towhat extent do teachers attitudes and lack ol guidance and counseling in
high schools affect the school participation ol girls?

3. Towhat extent do sexual harassment and pregnancy affect the schooling of
girls?

4. What can be done in order to minimize the impact of such school related

factors and o promote the enroliment of female students?

1.3 SIGNIFICANCE OF THE STUDY

Other than its moral implication. the under representation of females in education is a
loss both to the education system and the country.  This study thercfore becomes

important for the following reasons.

l. Increasing and widening the number of educated females in the country would help
to alleviate some ol the problems that women in Fithiopia are encountering as a result

of their gender.

2. Since one ol the, major objectives ol the educational training  policy of the
Ethiopian Government is (o upgrade the educational enrollment of females so that
they may participate in cvery aspect ol development, examining their enrollment at

present is important.

3. 100s also expected that this study might provide sugpestions that could Tacilitate for

better utilization of female manpower in the country.

Besides this.  the study will provide recommendations and insights to planners and

policy makers of the regional burcaus ol ceducation on the specific questions.



Furthermore, 1t is expeceted that the study will pave the way for other rescarchers who
might want to pursue for further study in the arca.

4 DELIMITATION OF THE STUDY

In order to have a more comprehensive information it would be good il the study
1

could include high schools (Grade 9-11) i different seltings of the country. However,

duc to tme and other related constraints. it is conlined to high schools (Grade 9-11) of

Arsi Zone only.

Morcover. the study focuses on school factors, such as location, teachers attitudes,
shortage of school facilitics and guidance and counseling. [t doesn’t consider out of
school factors (socio-cconomic. socio-cultural, religion cte.) which do often influence

the enrollment (participation) ol females.

1.5 DEFINITIONS OF IMPORTANT TERMS
Enrollment refers to being enrolled or registered in the school in order to acquire some

theoretical and practical knowledge through (caching-learning process.

Senior-sccondary school:- is the level ol education in Ethiopian Educational system
that covers grades nine (o twelve before the new cducational school prolile is

designed.

MOIL: - Ministry ol iducation

O3 :-OromialiducationBureau.



CHAPTER 11

2. Review of Related Literature

Fncouraging female contribution to development is not only cconomic but also a
social issue. On the world wide scale today, the idea of why females are deprived of
cducation and employment opportunitics. is a burning issuc and is being seriously
rescarched up on. Recent rescarch and empirical evaluation denotes that educating
females yield far reaching benelits for girls and women themselves as well as their

familics and the socicly in which they live (Nodding, 1990).

[n reality the contribution ol femiles in the life ol socicty was recognized cven in the
ancient world.  As a result, female education was observed in some ol the ancient
countrics. IFor example, in ancient Rome girls were provided with education and there
was a casce in which women were given important positions. Emphasizing the position

of women in Ancient Rome Perry: 1997, has noted that,

The condition of women education gradually

improved during the chuhlict In the carly days of

the Republic, a woman lived under the absolute
authority, first of her father, and then ol her husband.
By the time ol the empire, a woman could own property
and, il divorced, keep her dowry (properly brought by
bride to her husband). A father no longer forced his
daughter to marry against hér will. Women could

make business arrangements and draw up wills



without the consent of their husbands. Upper class
women ol Rome also had Far greater opportunitics

[or cducation than those of Greeee. This history ol
the Emprre. indeed Roman history in general, is filled
with talented and influential women. For instance,

by then Cornelia, the mother ol Tiberius and Gaius
Gracchus, influenced Roman politics through her sons.
Livia, the dynamic wile of Augustus. was olten
consulted on important matters of state, and during the
third century there were times when women controlled

the throne. (Perry. 1997: 104)

Such ideas by Perry Vividly indicate that in ancient Roman Empire, the importance ol
women in development was well perceived. They were educated and given important
positions in the society at that time.  OF course. the history of their counter part
(Gireeee) on the other hand teaches us the contrary.  Once ol the limitations and
weaknesses of Athenian Democracy was that women were denied of any legal,
political, and educational rights. In Athens, since it was belicved that a woman could
not act independently, she was required to have a guardian normally her father, or her
husband, to supervise her property and her behavior. This emanated from the belief
that financial dealings avere difficult for women and that they need to be protected
[rom strangers. As a wllmlc. Greek women were deprived of any formal education:
their contribution in development was not perecived.  Thus, despite her civilization
which laid the bases for democeracy, Athens had failed (o realize the importance of

cducating women (o participate in development (Perry, 1997).



[Cwas such conservative ideas about females by the later socicty (Athenian) that had
been carried on and used to rule in most parts of the world for century afler century.
However, beginning from the second half of the 18 century, the importance of the
role ol women in development has begun (o be recognized. At the same time some
radical people began to fight the system on behall of women (for their freedom and
for their education).  For instance Johan Stwart in Perry (1997) has noted that the
dilference between the sexes were due far more (o ceducation than to inherited
incqualities. TTe concluded that all females as well as males should be able to develop
their intelleets as [ully as possible.  In line with this Sahara (1838) in Perry 1997
published letters on the equality of the sexes and the condition of female. She stated
cmphatically "...men and women were created cqually.  They arc both moral and
accountable beings and what ever is right (such as cducation) for men to do is right for
women ..." . She had also criticized the religious institutions through which traditional
constraints were imposed upon females in Lurope by then. Condemning the religious
institutions in Europe. she noted that, "._how monotonous, how anti-Christian, is the

doctrine that woman is to be dependent on man..."

Following the foot steps of the 18 century scholars, the struggle for female freedom

such as in cducating them has been becoming the burning issucs in many countrics.

Despite this lact, however: there are people at di[‘l’c_rcnl levels (cither at socictal or
7

individual level) who were (are) arguing by emphasizing the weak side of women.

Consequently, women were deprived ol education in most developing countrics and

their contribution in development is [elt not to be fully actualized.
Such unhealthy pereeption of female cducation is based on the so calied traditional

constraints.  ‘These constraints include the following @ Girls have special needs for

physical protection and tradition often demands special concern for girls' privacy and

10



special reputations.  In those cultures where female seclusion is practiced, the impact
ol that tradition on girls" enrollment after puberty is likely to be substantial (Kelly and
Fott, 1992 and Eisanabary, 1982 in world Bank 1990). Traditional constraints such
as school related problems which lead (o salety and culture concerns may force
parents not to send girls to school. This could be possible even when the opportunity
cosl of girls. chore time is low, unless schools are located close to home, equipped

with facilities such as separate toilets for boys and girls, cte, (1yde, 1989).

Such negative pereeption Tor female education is predominantly observed in the
modern schooling systems of most African countries with far-rcaching adverse
consequences for both individual and national well - being (King : 1993).  The
illiteracy and under- cducation of® African women vividly hinder their ability to
articulate and express their interests in o wide variety ol ficlds, ranging from politics
(o the cconomy. Realization of the rights to cducation serves the goal of individual
and reproductive health. Access 1o contraception,  knowledge about different
mechanisms of child 'spacing, health and welfare, invariability means that women are
operaling in a morc [i.bcru[cd context. Denied of these benefits which are atlained by
cducation, women ili Alvica face the blunt end of aggression  [rom the system

(Rebeeea Cook 1995).

Scveral rescarch findings in Lthiopia have also confirmed the low rate of femalc
students enrollment at difTerent educational Tevels of the country. The major cause for
such a low rale ol lemale enrollment scems Lo be location (distance to school),
(cachers attitude, sexual harassment, lack of guidance and counscling, pregnancy and
inclticient school I"uc.il'!lics which act as constraints (Genet, 1991: Dcebele, 1980;
Tilaye, 1997 Adanc 1993: Stromquist. 1997 king, 1993 cte.). Thus, the following

pages deal with the detailed review of these constraints.



2.1. Location (Distance (o School)

Long distance (location problem) ol school which is intensificd by lack of
(ransportation facilities is among the school related factors, that contributed to low
rate ol female students' enrollment in most ol (he developing countries.  Various
rescarch results indicate that school location specified as the distance (o the nearest
school, is often an important determinant ol student enrollment and drop out rales
(King. 1993, 1992; Anderson, 1992; Cammish and Brock, 1994; Debele, 1980; Tilaye,
1997 Tlerz, 1991; cte.). For instance, Herz, 1992, noted that the closer the school to
home, the less parents tend (o worry about girls' salety or I'Cplllillilun. because girls
can be kept under closer watch. Where transportation is dilTicult or costly and where
population is dispersed. distance is likely to matter more. Much empirical evidence,
exists on the binding nature of this constraint. For example, in Egypt the location of
school within Tkm. ol a community resulted in an enrollment rate ol 94 percent for
boys and 74 pereent for pirls. When the distance was 2kms, boy's enrollment fell to
90 pereent, while lh;il ol girls' dropped to 64 pereent (Robinson and ct al 1987 in
Stromquist, 1987). /\Ccm’ding to Lavy forthcoming in Harz, 1991 in Gahana, long
distance to primary school significantly deters girls' enrollment, but not that of boys.
Location of sccondary school (especially those for girls) was more crratic than
location of primary schools. The closer the sécondary schools, the more likely
children are to be sent to primary schools, whether they are boys or girls. Liven when
the opportunity cost ol girls' chore time is low, unless schools are close o home,
parents may be reluctant to challenge tradition to educate their daughters (Caspo 1981

Callaway 1984 in [lyde 1989).

Debele. 1980: and Tilaye, 1997 have also noted that the geographical location of
Lo
schools have a decisive impact on the chance ol going (o school and staying longer.



Long distance from school is, therclore. one of the main causes for dropping out from
high schools. |
However, rescarchers such as Coombs 1985, Tadesse, 1974; and Odagu, 1995:
reported that inall developing countries. especially in Africa school zoning is a
problem.  Regarding the uneven distribution ol schools in our country, Tadesse,
(1974:98) noted that "In Fthiopia, schools are generally located in provincial citics,
district and country towns, and along the main roads. Many students from the interior
have to walk a minimum of four to five hours to reach school.”  Conscquently, he
concluded that a large number of students lcave school from carlier grades, and for

many rural children the opportunity of attending Sccondary Schools is very remole.

Other rescarchers (see Anbesu, 1992 Dirrivea 1993), have also claborated that the net
work of sccondary schools is still sparse to meet the needs. and many of the existing
schools arc located in urban arcas, ignoring rural communitics. Thus, distance has a
strong clfect on student enrollment in government schools (Anbesu and Barbara,

1988).

According to Mayland. 1994, such urban biascd educational system, accentuated the
dropout rates, by causing both dircet and indirect cost of the schooling.  This is to
mean (hat the longer the journey to school. the more it contributes o low rate of

student enrollment mainly allecting females.

Many rescarch results (sce United Nation Michacl, 1996: Mabiling, 1991; Odaga
1995, cle..) have revealed that, in a number of African countries including Ethiopia,
the long distance girls often have to travel to get to school is a serious problem in their

participation and achievement in school, especially in rural arcas.  There are two



dimension's to this concern: one relates to the length of distance and the energy
wasted to cover the distance. in many instances with an empty stomach. The other

relates to the concern parents have for the overall safety ol their daughters.

Furthermore, some ol the studies by Dirrirsa 1993 Asscla, 1991, Mayland, 1994),
clearly show that the proximity ol schools greatly influences parental decision on the
cducation of their children particularly that of their daughters.  The greater the
distance between a child's home and school (Debele, 1980, Ruotnen and Lebesech,
19906), the higher the drop out rate, particularly regarding girls. Thercfore, distance is
a significant factor for school enrollment of both rural and urban girls, but more so for
rural girls (Soumarce, 1994; and King 1993).  [Iaving to walk long distances
discourages girls from going to school. In other words, the availability ol a school in
the community within a short distance promotes girls' enrollment.  Belekadu 1998
noted that long distance from home to school was the major obstacle in promoling

girls basic cducation.

[n general, a series of studies have shown that the school location is found to be a
barricr (deterrent o) and has considerable impact on the enrollment of both girls and
boys. 1t is more scrious in the case ol female students. All research results cited above
have documented that distance to school is directly correlated with the low enrollment
ol girls at all cducational levels. 1T the school is within the community and within
sasy walking distance, enrollment is likely to be higher for both boys and girls. (King

1993)



2.2. Teachers Attitudes

Most feminists believe that schools are partly responsible for instilling sexist attitudes
in children (Delmote, 19900 Good and Brophy. 1990, Thomas, 1990: Terk and et al,
1991: Genet, 1991 ete.). These scholars have argued that schools have developed and
reinforeced sex segregation, stercotypes and even discriminations which scgregate the
negative aspeets of sex roles in the outside world, when they could be trying (o
alleviate them.  In general, the school environment exerts its own inlluence on

females.

Among the determinants ol the low rate of female students enrollment in the school

cnvironment, tcachers attitude is once.

A number of literature suggest that teachers' attitudes, behavior and teaching practice
have perhaps the most significant implications for female persistence and academic
achicvement and attainment. ‘T'eachers attitudes to their students arc a reflection of the
broader societal bases about the role of women in socictly and the academic capacity
ol girls. Evidence form different African countrics indicate that both female and male
tcachers believe that boys arc academically superior to girls (Odaga, 1995,
Appelbaun, 1995, James and Parker, 1987, liyr(rok and Cammish, 1991, Hunt, 1987,
Weiner 1994: Eisenhart and Tolland, 1983 cle.). According (o these authoritics boys
arc given more attention than girls by both male and female tcachers. "Boys are
thought as more interested, more intelligent, more open and more creative, girls more

industrious, tidicr, less independent less interested" (Schulz-Zander 1990 @ 144).

In the classroom study Fisenhart and Holland (1983) found that although tcachers

generally may not consciously seek o reinforee gender stercolypes, they do tend to

]



girls and being given priority in the distribution ol school books and other learning
malerials (('irzlhznn-[31';>\\f|1 1991). The study by Palme, 1993/94 also noted that, in
Mozambique the little communication between pupils and  teachers in primary
schools. exists out side the few urban schools, between boys and (cachers. Then, it
concluded that "the higher attrition rate for girls might to a considerable extent also be

an effect of incquality of treatment within the classroom.” (Ibid)

The above rescarch results have clearly depicted that boys were involved in more
interaction with teachers than girls. They receive more altention, praise, criticism and
more remediation (help to correct or improve their responses).  Emphasizing such
behavior of teachers towards girls in the classroom, Krickshank, 1995 has also noted
that; boys demanded more attention by calling answer and (cachers tend to respond by
accepting these answers. When girls called out answers, (cachers were more likely to
tell them to raise their hands.  In other words, boys receive less disapproval and
blame, while girls tend to be punished more promptly for aggressive behavior such as
calling out answers with out being acknowledged.  Regarding  such  unethical

behaviour of teachers, Good and Bruphy 1990, have noted the following:-

Teachers give more bland feed back to girls

and more animalted, detailed feedback (o boys.
They sometimes perform complex tasks for girls
but merely coach boys (o task completion. They
cncourage girls in grooming and manners bul
| boys in academic striving and accomplishment.
Overall, teachers tend o interact more with boys
than girls (Good and Brophy 1990 in Krickshank

1994 : 34).



The above ideas vividly noted that classrooms are divided into the "haves" and "have
nots" with students in the same classroom, with the same teacher, studying the same
subject (malerial) ... experiencing different ceducational environment.  (James and

Prker. 1987).

On the other hand, criticizing such uncthical and inhumancly perception (attitudes) of
tecaches T'enn in Kricklslmnl\' 1995 has suggested the Tollowing advice Tor tecachers (o
help promote gender equality in classroom interaction,

Rather than ask students to "attack™ an

idea or a reading, sometimes ask them

how they "feel" about the ideas or material

being read. Rather than expect "hand

raising" cncourage students to jump into

atwill to express themselves.

(Tenn 1991, in Kruickshan 1995 : 34)

According to this writer an effective teacher is awarce of gender difference and is able
to establish classroom atmosphere where in which neither gender is at a disadvantage.
Teachers are required to give cqual opportunitics to students in their access (o
materials and in classroom participation. In other words, teachers should not exclude
(cither boys or girls) from participation or success in school activilics because of

‘ y
gender.

Another situation in which teachers attitudes discourage female participation is in
marking. The studies by (Spear and Bradley 1994 in Thomas 1991) arc a good
example of this. The markers may be biased against girls when marking student work.

Thomas, 1990, himsclf noted that male teachers are more likely to regard work



highly il they think it has been written by boys. Of course this is also a preferential
(reatment given (o boys in the classroom by teachers.

Teachers arce also reported to reward female students who 'cooperate’, with grades and
(ition waivers,  They prey on their female students threatening to- Lail them, or

y

publicly humiliate them, (o prod them into sexual liaisons other than encouraging
them in academic affairs (Hallam in Odaga 1995).  OF course, such uncthical
phenomena is not carried out by cvery school teacher. 1t may be confined to some

teachers.

Stressing the impact of teachers attitudes and school administrators on the schooling
of female students, Genet 1991, has also noted the following. Teachers and school
administrators (ry (o influence female students emphasizing their usclulness for
domestic lile. As o her, such thought reflects their negative perception ol girls. They
think that their female students are submissive and incapable ol succeeding at
different levels ol education. Most teachers scem (o address questions only to boys,
and give more leedback to boys than girls. Substantiating this view Alemtschai 1995
has also noted that gender typing recurs in teachers behavior, both inside and outside
the classroom. Sommers 1989 : noted that, cven if girls achicve as good as boys and
tend to reeeive better grades, due to the negative i;crccplinn ol teachers, the gap in
scll-conflidence between the sexes tends Lo grow in the course ol sccondary schools.
In short, despite orientation (o and success in academic achievement girls tend to be

unable to make up for their deficit in sell confidence in high school as well.
In general, all the above study results clearly show that teachers™ dilfering (reatment

for boys and girls in the school environment do have considerable impact on the

participation, performance and achicvement of female students.
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2.3 Sexual Harassment

"While the many social and cconomic constraints on women cducation in Alrica are
the subject of concern, the issuce of sexual harassment has been largely neglected”

(Hallam. 1994 in Odaga 1995 : 34).

Various studics on this issuc have revealed that low rate of girls cnrollment is
remarkably attributed to sexual harassment in $chools, (Appelbaun, 1995, Summers,
1992; Thomas, 1990; Odaga, 1995: Anderson - Levitt, et al 1994, cte.) . For example,
the study by Appelbaun, 1995: on 1,600 students in 79 high schools across (he country

((in Amcrica) shows (hat four out of live students reported having been sexually
harassed al least once during all the years they had been at school, mainly by other
students. According (o this study, about a quarter of the girls who had been harassed
reported that the experience was distressing and it forced them to stay at home or drop
out ol class, [hcrc-by interfering with their studies. Thomas 1990 @ 17 has also noted
that girls arc consistently subjected to harassment, sometimes sexual, by boys and that
harassment is cither ignored or (reated as normal by (he school (eachers and
administrators. As to these authoritics, girls were harasscd olten sexually by school
boys and the problem was cither trivialized or ignn.r"cd by the concerned people (such
as (cachers). Walkerdine 1987 in Thomas (Ibid) noted instances in schools where
male students were using sexual abuse to challenge the female students, and female
teachers however, dismissed it as normal boyish behavior. According to summers
(1992) school sexual risks arce also attributed to teachers. e has noted that some girls

cven choose to dropout to escape teachers harassment.



In line with this African Rights (1994), has noted that sexual abuse by teachers which
exploits the trust of both students and parents 5 far more spread than most institutions
care (o admil.  Such abuses range from sexual advances, threals ol examination

failure, to outright rape.  Indeed, according to Alrican Rights, "... the phenomena of
sexual harassment has been pereeived to be so common that many women have come

to regard it as normal." (Ibid: 8)

Other studies have also conlirmed (hat sexual harassment (rape) in cducational
stitutions around the world has increasingly been deterring female schooling.
LEmphasizing this aspect of female problem in the school system, Odaga 1995, and
Alrican Rights of 1994, have revealed that, there is no doubt that the incidence of rape
too has become a particularly potent tool in the arsenal ol gender related attacks on
female students by their male schoolmates at secondary schools ol Africa. A good
example for such assault was perhaps the most terrifying incidents of the Catholic St
Kizto mixcd scecondary school Massacre in Kenya in mid 1991, In the mass rape ol
75 sccondary schools, a total of 19 girls were killed and 71 reportedly raped by their
male schoolmates. It was this phenomena which brought sexual violence and sexual
harassment in educational institutions in Alfrica (o international attention. (Odaga,

1995)

The above incidents have clearly noted the gloomy features of [emale cducation in
Alrica. IFemale students are conlronted with sexual prejudices which abound among
their male counterparts and (he lTack of a suitable framework within which they can

articulate their concerns.

Rescarchers like that of Sommers, 1992: Hallam, 1994; Aderson-Levitt et al 1994 cte.

have also noted that the lcarning environment is difficult for girls with harassment,



(casing and redicule from boys [or being un-feminine if one is intelligent and also
when one is not (0o intelligent.  For instance, Sommers 1992, found that boys
sometimes used physical threats ol violence, and personal teasing to keep girls quicet in
class and discourage them from taking leadership roles. Tallam 1994 in Odaga 1995
has identified male students as major offenders. Tle noted that in groups, as members
ol clubs and cults, they prey on female students. abuse them verbally, cartoon them in
absence in campus publications, harass. beat and rape them. A study in Guinea by
Anderson Levitt et al 1994 indicated that boys are very aggressive towards girls and
that they used physical foree, threatened and teased girls (o silence them in class. A
similar study made in classrooms ol Ruwadw: also noted that male teachers
cncouraged the male 'ganging-up' and  being abusive in verbal interaction (Prouty,

1991).

Such accounts of harassment (such as sexual) and violence denotes that female

students face an extremely hostile and incompatible  learning environment in their

schooling. The lack of remedy by schools, parents and other concerned authoritics

and the abuse of female students within the school system, grossly undermine the
.

clforts to increase female access and achievement in cducation.  These acls have a

prolound and devastating cffect on female students thus inevitably hindering (heir

cducational attainment and performance. According to Yusul 1998, such problem in

the school environment is also a point of discussion in our country.

As a whole, sexual harassment and violence against lemale students in educational
institutions do have considerable effect on their attendance, school attainment and
performance. This calls for any immediate investigation and solution by concerned

pecople.



2.4 Lack of Guidance and Counscling

Generally,  Thigh  School  students  face  various  problems  such as  physical,
psychological, physiological cle, which often emanate from  the nature and
characteristics ol being adolescent. They also face mental problems and subscquent
cmotional and psychological turmoils such as stress and straing [rustration, inferiority
and superiority complexes. anxicety and tension.  Other than such problems that arce
shared commonly by high school students, "high school girls have to face additional
problems not necessarily faced by their male counterparts such as carly marriage,
physical attoos and maturation and unnccessary pregnancy, and illegal abortion".
(Yusuf, 1998 :19). Obviously, thesc pmhlcﬁls could contribute to withdrawal,

dropouts. academic under achievement ele.

Thus, onc of the alternatives that would help in upgrading the enrollment rate ol
[emale students are by promoting guidance and counscling.  Various studies such as
by Stoops and .iolmné;nn‘ 1981; Lidiger. 1987, Asmcron, ¢t al, 1989, German and
Brown, 1989 all Imvc‘liulcnl that the presence of guidance and counscling service in
high school and in higher institutions is an urgent issuc. According to Lidigar 1987
and Yusul 1998, adolescents in high schools are faced with a number of problems
(social. academic, personal, physiological. psychul(;gicul cle.) that make counseling
crucial. Ilence the way the problems are handled differ accordingly. Lidigar further
explains that a pupil who is at risk of being a dropout duc to anti-social behavior

reveals the following behaviors:-

. loses interest in school: 2. cuts classes frequently and
shows tiredness in school: 3. enjoy being crucl to others in

school and society: 4. desires to inflict physical pains to



others; 5. is extremely quarrclsome and aggressive; 0.
reveals rebellious hehavior to .\'choﬂol officials and law
enforcement agencies: 7. lack any form of control from
parents; 8. cpps (urges) ol student onto becoming,
involving in fighting: 9. steals from people and others in
the society: 10, tells lies to cover up undesirable personal
behavior: 11 indicates violent behavior on the play
grounds; 12, carries knives and other object (o inflict

harm (o peer and others in socicty (Ldiger. 1987: 3-4).

Obviously, such students need help from school counsclors and psychologists. Trained
counsclors need to support at risk pupils to attain adjustment to the school selting as
much as possible on an individual bases.  Emphasizing this view, Stoops and his
associates 1981 argued that the school counsclors can provide high school adolescents
to adjust themselves (o, their environment, their home and their peers. Garman and
Brown 1989 have also;noted that since adolescents in high schools arc subject to
complex life difficulties that aceentuale quitting school, the availabitity of guidance
and counscling has a tremendous role to play in minimizing the dropoul rate. Stressing
the need for guidance and counscling by high school female students who had to face
problems not necessarily laced by their cnun[crpifrts Yusul 1998 has noted (hat female
students could seck help from different sources. For example:-
L. Irom school counsclors who are equipped with basic
techniques of counsceling:
i, they could be sent (o visit other experts through a relerral
system;

ii. they could visit traditional helping professionals.



Besides this, female stadents in high school might also seck counscling service from

their classroom (cachers, the school director, other students and peer groups cle.

Thus. according to Yusul, in institutions or schools, where professionally (rained
counsclors are not casily rcached the involvement ol others (such as teachers, peers
cte.) is important. Towever, the effectiveness and relevance of the total program is (o
be felt only when the role of those different groups in the counseling scrvices are
ntegrated and well coordinated. ic. the united harmonious contribution of cach and
every service in counscling program would add more to the understanding and

development of cach student (by far to girls) in a school.

However, rescarchers like that of Debele 19800 Asmerom 1989 and Yusul 1989 and
1998 have reported that lack of guidance and counseling (counsclors) has aggravated
students (more ol females) dropping out ol high school and higher institutions in most

ol developing countries.

Lmphasizing the crucial nature of guidance and counscling in Ethiopia Yusul (1998
19-28) reported  that! .El]l [emales in Ethiopian high schools are suflering [rom
withdrawal/dropouts, cconomic and personal problems, heterosexual problems such as
not being ready in dealing with male aggression, being victimized, virginity problems,
moonlighting prostitution (o help one self or family, being exposed to all kinds of
sexually transmitted  discases  including  AIDS/IITV's, lack ol knowledge of
contraceptives, communication problems with family members, teachers, peers and
school personnel. According to Yusul this is mainly because there are few counsclors
in the country's high schools who are professionally trained in the discipline and
profession of counseling psychology.  Most counsclors are not cquipped with the

required coneepl, definition, objective. theories and techniques of counscling,.



Besides this, he noted that some of (hese counsclors seem Lo fail in making the
necessary atlempt in solving the problem by upgrading their professional skills,
According to Yusul's 1998 publication, rather they are complaining that they stand
alone.  They don't have the support from any one including the school personnel,
tcachers, the community/the students. They lacked facilitics such as budget, office

cte. They are also suffering from some kind of peculiar identity crisis.

As a whole, itis the feeling of this writer that the unique nature of the need of female
students in high schoaol has been given very little attention.  Counscling has not been
given the necessary attention by the country's educational policy makers. [ is neither
considered in the newly established cducational policy 1994 nor is it incorporated in

the newly designed curriculum,

2.5 Pregnancy

A number of studies have noted that prcgn;tn‘cy Icads to girls dropout from schools
(Odaga, 1995; Genet,, 1991: Yusul, 1998: Stewarl. 1990 ct al). "The great problem is
school pregnancy.  We struggle to raise school fees for them (daughters) but they
disappoint us. This i}1I:1l|c|1ccs us (o give priority to boys" according to a parent in
rural Zimbabwe (Graham -Browne, 1991 : 195). Genet Zewdice 1991 also notes that in
the opinion ol the majority of sccondary school tcachers in Addis Ababa a number of

girls dropout as a result of unintended pregnancy.
As girls become adolescent. pregnancy becomes a major factor in school dropoults.

Indeed, pregnancy emerges as a major cause ol adolescent school girls lcaving school.

Fear ol pregnancy is another reason why parents remove their daughters from school
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as they approach or reach puberty (Anderson-Levitt and others 1994)Brock and
Camish 1991, Palime 1993, Prouty 1991, Serpell 1993). A recent study in Cameroon
indicates that society’s experiences with school girls pregnancies may negatively
alleet the prospects for educating young girls (Odaga 1995). According (o him, girls
become pregnant by school boys, (cachers or other civil servants who do not follow
(he customary rules on marriages and familics and do not marry the girls.  Pregnant
girls are forced to withdraw from school. To overcome such uncontrolled occurrences
parents foree their daughters (o withdriwy and marry.  According to Holtedahl 1993,
these experiences may explain a trend among Christian parents to arrange for their

daughters to marry at puberty even il they have not finished primary education.

Another study by Youri 1993 also noted that the health implications ol (eenage
pregnancy includes a very high risk ol death and illness for the adolescent mother and
child. For instance, his study in Kenya indicates that sccondary school girls who had
heen pregnant were twice as likely to report poor health than those with no pregnancy
history.  The increasing indications ol signilicant levels of illegal abortions,
particularly in urban arcas, and rclated health risk for young women are also
frequently discussed in various literature, suggesting that pregnancics are not planned
and that there is a signiﬁc:ml demand for contraception amongst teenagers (See Odaga
1995 :36 and Yusul 1998). The exposure (o sc).\:hully transmitted discases, inlertility,
and vulnerability to AIDS is also a matter of concern (Odaga 1995 @ 37).
i I

As far as AIDS is concerned cvidence shows that men prefer young girls as sex
partners. Their pereeplion scems to be that they are AIDS - free. This is especially a
worrying development because due to the harsh cconomic condition in several Aftican
countries school girls are (rading sex as a means for moncey generating. Many studies

in Africa indicate that @ number ol young girls engaged in such sexual dutics are not



awarc ol the risks associated with not participating in salc-sex (IFocus on Africa, April

1994 in Hallam 1994 and Appelbaum, 1995).

In other studies, pregnancy- related dropouts are reported for all levels of education
mainly in higher primary and sccondary levels (Brock and Camish 1991, World Bank,
1990, World Bank 1991, World Bank. 1992). Other studies in Africa suggest that the
problem ol school pregnancy may be exaggerated, especially by male tcachers. For
example, as it is noted by the Ministry ol Tealth/GT7, support unit 1988 in Odaga
1995, study of school girl pregnancy in Kenya estimates that an annual average of
approximately 10, 400 girls Ieave school because of pregnancy. Data from Tanzania
also indicate that in 1983, 7,343 girls. approximately 30 percent ol secondary school

girls, were expelled because ol pregnancy (World Bank 1991 1 58).

The findings by a study ol sccondary school girls pregnancy in iKenya indicate that in
rural arcas boys of the same age were most likely to be responsible for school girl
pregnancy, bul in urban arcas mature men were most likely to be responsible (Youri
[993).  Teachers are most olten held accountable for school girl pregnancics.
[However, it remairts dilficult to get accurate information on who is responsible for
school girl |)rcgnzu?cics. it is promising to sce that rescarchers are broaching this

sensitive topic (()dzl'gz'l (995 <1},

As a whole a number ol studics in developing countries especially in Alrica have
noted that school pregnancics have contributed o lot in repetition, dropouts or
expulsion ol girls I'ri)m schools at all levels mainly, at higher primary and sccondary
schools.  Obviously, this resulted in reducing the number of female students in the

tcaching-learning environment.  This mainly cmanates [rom lack ol planning and

o



implementing Tamily lite/population education program by incorporating into their

cducation system.

Therclore, in order to improve the enrollment of female students at cach level of

schooling. the study olfsuch an arca is becoming an urgent issuec.

2.0 School Facilities

Several rescarch results on the impact of school level factors on female education
have noted that school facilitics such as lack of asic amenitics may discourage girls
enrollment and attainment morce than boys' (Befekadu 1998; King, 1993; Odaga, 1995;
Bloc: 19945 World Bank 1991, and Tilaye. 1997). According (o these authoritics, lack
ol school facilities for example, separate toilet, inadequate provision of instructional
malcrials and physical facilitics and the dilapidation of those facilitics available
(example, classroom. chairs, tables. cte.), have more impact on the female
performance and attainment in schools.  Noting (he cffect of school lacilities on
female students King 1993 @ 264 states that, "the availability of school lacilitics is
important in delermining levels of participation by both boys and girls. Towever, it

may be more important for girls."

The study by Tilaye 1997, have also indicated that educational facilities and services
arc important tools for the (caching learning processes. They arc the means by which
instructional objectives are fulfilled. Lacking the provision ol instructional materials
and physical lacilities 15 a major cause Tor dropping out ol school (World Bank 1980).
Another study by MOL:, 1995 in CHENHA district noted that, school characteristics and
school environment could cither enhance or retard female performance. These include

teaching mecthodology and approach, school physical facilities, play ground,

L.



extbooks, insl‘ructionul materials cte. A school that has inadequate resources (fail to
provide relevant curricula) lead to low rate of enrollment, poor attendance, under
achicvement by students. In line with this, Heyneman and Loxley, 1983, and [FFuller,’
1986, found that school [acilitics are significantly linked to levels of educational

achicvement than were socio-cconomic characteristics ol the family.

The findings ol world Bank rescarch report (}_I‘).‘%H) showed that the scarcity of
[carning materials in the classroom have been the most serious impediment (o
ceducational cffectiveness in Africa,  Elleni (1995) has also pointed out that, duc to
prevailing budgetary crisis in Alrica, children have unpleasant time at school.  She
claborates that the available instructional materials are inadequate; its school building
arc dilapidated, the classrooms are with broken desks. chairs,  windows, with no
sanitation cte.  All these discourage pupils learning and aggravate carly school

lcaving.

Rescarchers such as Adance 1993, Fuller 1987 and Anderson 1992 argucs that
inadequate supply of school instructional materials (for example, textbooks, librarics,
laboratorics, manuals, teachers guide, (caching aide (globs, maps) ctc. can influence
students performance and progress at school.

The availability of textbooks to students has been identified as a key :dctcrmilwnl of
student performance.  But the extent to which girl's aceess (o textbooks, with or
without gender stercotypes. alTect their academic performance has not been explored
(Odaga, 1995). In such case student survival rates at school are short lived (Lookheed
and Verspoor, 1991), Furthermore, Lockhead 1993 Tound (hat the overcrowded
classrooms (olten more than 50 children) brought about health problems on children

which was resulting in parental with holding of their siblings from the school.



Tadesse's 1974 rescarch findings have also revealed lack of adequate facilities as the

main reason for carly school leaving.

To sum up, the above studies have documented that inadequate school facilitics can
lcad to low rate of female enrollment, deter them from being assigned to specific
ficlds of study and reduce the cextents of their  performance(achicvements).

Conscquently resulted in their dropouts/withdrawal from schools.



CHAPTER 111

RESEARCH DESIGN AND METHODOLOGY

In order (o have a clear coneept of the nature of the problem (factors that produce
clfecl on the participation of female students in high school), descriptive survey
mcthod was employed because it appears suitable for relining the rescarch tools
such as questionnaire, obscrvation, interview and documentary analysis.  The
relevance of this method for such purposes has been confirmed by Koul (1984),
Nachmias and Nachmias (1987), Seyoum and Ayalew (1989) and ct al. This

chapter then deals with sampling procedures of data collection and analyses..

3.1, Sample and Sampling techniques

The targel population in this study were 386 sample female students sclected [rom
187 population of five Iligh Schools (9-11) in Arsi Zone (i.c 33%). Besides this,
the study also included ST teachers sclected among 155 teachers (i.c 33%) and 15
(100%) schools personnel (directors, unit leaders and counsclors) of the high
schools under study.

In casc of female students and teachers. the sampling process was held based on
the proportion of population in cach high school. As far as the school personncl

arc concerned all were involved.

Out of 15 high schools in Arsi Zone. live were sclected through simple random
sampling technique.  To €nsure [air repregentation  of female students from

different grade levels (9-11), purposive and stratificd quota sampling techniques



were employed.  Teachers were sclected by using simple random sampling
technique depending on the population distribution of teachers in cach high school.
On the other hand, the school personnel were selected by employing availability

sampling technique.

3.2 Instrumentation and Data Collection Procedure

The main data collection instruments in this study were questionnaire,
observation, interview and document analysis because these arc suitable (o
procurc the necessary information, opinions and altitudes in a structured
[ramework from the respondents.  Document analysis was made to witness the
present enrollment ol girls' in Arsi Zone high schools.  Data for document
analysis were obtained from Oromia Lducation Burcau, Arsi Zone LEducation
Burcau and hig,hi schools included in the study. The questionnaires were
constructed lhra}c. parts, e, for students, teachers and school administrators.
Questionnaires for zllll subjects were prepared in Lnglish. However, (0 minimize
language di!'ﬁcullyl for the female students, some of the difficult terms, phrases
and sentences were translated into the local language "Alan Oromo". Moreover,
structured and unstructured interviews \-vcrcﬂnrcpzn'cd for school administrators
in English. So as (o ensure the ;1pprnpriulcncgs ol the items, a pilot study was
carricd oul in one high school, i.c. Huruta Scnior Sceondary School. Based on
the results obtained from the pilot study, the final questionnaire was revised (o

the [inal dralt.

The following points were addressed (o the respondents in the questionnaire and
inlervicws.

[. Respondents” personalily characteristics, including female students



parent (father and mother) educational level.
2. Major school- related factors alfecting females' enrollment in high
school. including:
2.1. Distance
2.2, School facility
2.3. Pregnancy
2.4, Sexual violence/harassment
2.5. Teachers altitude

2.0. Guidance and counscling

The questionnaire mvolves multiple choice-type, open ended ones. and items that
were (o be answered in five-point-scale ranging from strongly agree (o strongly
disagree and from very high to very low (Lickert scale method) were included. All
subjects (students, teachers and school administrators) were presented with the
above types ol questionnaires. ‘The interviews were designed to clicit information

I

[rom the school administrators (dircctors).

3

3.3. Administration of the instruments

A visit was made (o cach school by the rescarcher after sample schools had been
identified. ~ The  total number of students, tcachers and school personncl were
sceured [rom school record.  After the number ol female students (grade 9-11),
teachers, and directors were identificd, questionnaire was distributed (0 33% ol (he
[emale students (grade 9-11) , and 33% of the tcachers in the high schools. The
neeessary clarilication was provided by the researcher for questions raised on
some of the items from individual respondents.  The completed questionnaire

yapers were collected in a duration ol a week where as [ew respondents [rom cach
]



group failed to return the questionnaire in time.  The interviewing ol the directors

was conducted by the rescarcher,

i

3.4, Methods of Data Analysis

3.4.1. Variables used

The dependent variable in this study was the enrollment of female students in Arsi
Zone high schools and the independent variables (decisive factors of girls
cnrollment) were school related factors such as distance, pregnancy, sexual
harassment (violence), teachers allitude, guidance and counseling and school

lacilitics.

3.4.2. Data Analysis

2

Depending on the number of groups involved and the type ol measurement used (o
measure the dependent variable, the following statistical techniques (Nachmias,

1987) were used in the study.

Percentages were usced Lo explain the personality characteristics of the respondents
and (o show the disparity in responscs ;un(.fng different group ol respondents.
Percentage is also used to indicate female participation in high schools. The extent
ol female enrollment was determined by caleulating the proportion of female
enrolled in terms of the (otal subject enrollment in cach grade (9-11) during the
five academic ycars. Which includes academic year in which the study is
conducted.  Depending on the percentage obtained [rom the computation a

comparison of female and male enrollment in Arsi Zone high school in the five



years was made. Furthermore, rate ol enrollment growth and percentages were

used (o determine I]lc present status of female enrollment in high school education.
.

chi-square (x2) was employed where nominal and ordinal scales ol measurement
were used, that is, to examine the associations among the responses ol (cachers,
administrators and female students on the school related factors that are affecting
the cenrollment of females in high school. Z-score was used (o identily the
statistical significance ol possible difference between proportion of responses  in
the groups.

[n all the above casces. the obtained dillerence was lested for statistical significance

at 0.05 level. This fevel is conventionally used in social science rescarches.

0



CHAPTER 1V
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4. PRESENTATION AND INTERPRETATION OF DATA

In this chapter the analysis of the data collected from sample population (high
school female students, teachers, personnel) and documents of school, zonal and

regional cducation burcau are presented and interpreted.

Most ol the data gathered were analyzed by using tables followed by discussions.
I'or the sake of convenicenee related questions were treated together. Responses of
school personnel were incorporated (o substantiate the data obtained from students

and leachers.

Accordingly, the respondents' characteristics, school related factors,  the analysis

ol data and interpretation is presented in this order.

4.1 CHARACTERISTICS OF THE RESPONDENTS

As mentioned carlier, three groups ol rcspom'lvcnls were considered in this study
namely, female students, teachers and school personnel, in the sample high schools
of" Arsi Zone. Out o 379 female students 199 (52.5%) reported to be [rom urban
and 139 (36.7%) [rom rural, where as til (10.8%) did not specily. Regarding
marital status 353 (94.1%) were single and only 22 (5.9%) students were married.
[n terms ol Rclig;io_n 309 (82.2%) ol them were Christians and 67 (17.8%) of them
I
were Muslims.  Their age composition ranges from 13 to 22. Regarding their

parcnts’ education the fathers' of 171 (45.2%) and the mothers of 207 (54.8%)



students were cducated.  Where as, lathers' ol 117 (31.1%) and mothers' of 259
(68.9%) students were not cducated. The teacher respondents include 47 (95.9%)
males and 2 (4.1%) females.  In qualification, there were 2 (cachers with 12+1
CI'TT gradualtes), 2(; \;vilh diploma and 21 teachers with a first degree. By (heir
years ol service, 0 :lc:nchcrs have 1-5. 14 tcachers have 6-10, 20 tcachers, have 11-

[5, and 9 tcachers have 16-21 years of service.

Regarding the school personnel all of them were male and their age ranges from
27-44. By qualification, 4 personnel have a (first degree), 8 personnel have
diploma and there is onc director with 1243 qualilication. Their service ycar
ranges from 3-17. The details of the respondents characteristics are given in

Appendix 4.

On the other hand, the general trends of” Arsi Zone high schools:  enrollment,
promotions, repetition and dropouts ol female students are shown in table |

[ollows.



Table 1 General Trends of Arsi Zone Hich Schools: Enrollment, Promotions. Repetition and Dropouts of Femalu
students Vis-a-vis Male students in Five Consecutive vears (1987-1991 E. C)

YEAR IN ETHIOPIAN CALENDAR
1987 1988 - 1689 1990 * 1991 Total
Pupils M K % F M E %F M F %F M F %F M F %F M F i
Enrolled 9 3315 | 2964 | 47.20 | 3985 | 3122 43.9 | 4347 | 3009 | 40.91 | 5198 | 3255 | 38.51 | 3694 | 3724 | 39.34 32539 | 16074 |
‘ 10 1912 | 1263 | 37.78 | 2284 | 1382 37.6 2636 | 1478 | 35.93 | 3100 | 1659 | 34.86 | 3744 | 1884 | 33.48 13686 | 7666 :

1 1630 {926 | 36.23 [ 1996 | 913 314 2147 | 954 | 50.76 | 2685 | 1144 [ 29.89 | 3444 | 1315 | 27.65 11900 | 3232
Promoted | 9 65 36 .59 35 .63 .43. & .62 A3

10 93 54 79 33 85 58 83 57

11 73 53 37 43 66 31 62 55

he!
Repeaters | 9 26 23 29 43 49 31 21 33 |

10 11 26 13 .29 15 25 16 28 !

11 13 a5 17 24 24 28 30 33

13 _
Dropouts | 9 il 32 12 .20 A7 27 .16 28

10 B 20 8 18 4 16 1 15

11 13 23 27 3l I 21 8 14

12

* The 1991 promotes, repeaters and dropout are referring to the first semester only

Source: Oromia Educational Bureau



As shown in table I, (hough relative increment has been obscrved in the
number of female students, percentages of female enrollment in cach year
reveals that, female students participation declined from ycar l(; year. This is
assurcd by successive decline in pereentage of female students enrollment [rom
47.20, 37.78, and 36.23 in 1987 (0 39.54, 33.48 and 27.03 in 1991 in grades 9,
10 and 11. The respective proportion of [emales being  41.63%, 35.9% and
30.62% out of the 38613, 21352 and 17152 total (male plus female) students
in grades 9, 10 and ' 11 also shows that female participation gradually declined.

[fwe sce the pmm(:)liun rate of female students to that ol males, in cach ycar
only 0.36 - 0.43 were in a position (o be promoted. FFrom this it can be noted
that more than half of the registered female students couldn't pass from grade Lo
grade cither because of dropping out and repeating the grades.  On the other
hand, when we sce into rate ol male promotion in cach year, it is by lar greater
than that of females (sce the above able). Therelore, onc can sce (hat there
was no year in which the male rate of promotion scen to be below 0.59 at cach

grade level.

Morcover, when we look into rates of repeaters and that ol dropouts there is no
ycar in which rates ol cither repetition or dropout even became equal with that

of boys in cach grade. -

In general, it can be inlerred that, the enrollment of female students in Arsi

Zone high schools were increasing in absolute numbers.  There were more

[emale pupils in school.  However. the rate of increment has declined when
.

compared o that of males. “The rate of increment is yet insufficient to respond

at large to stem the growing numbers of out of school females.  Such

phenomena is observed while the new educational policy, is making elfort to
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increase girls schooling, emphasizing the interest of girls, amid the general need
for more. The percentage of all female enrollment in five Arsi Zone high

schools in the academic year ol 1991 is shown in the [ollowing table

Table 2. Percentage of Female Enrollment In Ilive Arsi Zone High Schools

Year 1991 E.C.

Schools ‘ - Grades
9 | 10 " 12 Tolal
™M  [F [%F |[M [F [%F | M [F |%F |M F ol | M F %F
I. SIRES. S. = Bk RS
v 131 127 49.2 112 70 3746 113 S50 n.67 53 18 2533 409 265 3932
School

2. HURUTA §. 8

183 267 | 411 268 | 134 | 333 261 91 | 36.1 126 | 40 24.1 1038 | 532 | 339
School

A ARBOYE High

" 182 83 313 102 12 19 86 kY| 28.13 63 17 21.25 433 166 217
School
4. KERSA 8. S. )
233 109 | 31.4 148 | 55 | 410 154 | 40 | 206 | 68 17 20 608 | 221 | 26.7
School
5. KETAR A
prce oo 281 63 183 | 137 | 19 12.2 126 13 | 935 105 |12 9.5 649 06 | 14.0
FUAFUATE '
S. 8. School 1
Total 1215 | 649 | 348 | 767 | J10 | 288 | 7AW | 228 | 2355 | 415|103 | 199 | 3137 | 1290 | 267

Source: Arsi Zone Education Burcau

Table 2 indicates that condition of female students enrollment in the five-high
schools 1s also the rellection of the over all enrollment in the region. The matter
was more serious for schools which are [ar located from the zone capital city. Total
percentages ol 14.0, 26.7. 33.9 and 39.32 noted in the schools, from farther to
nearer. imply that the problem of female enrollment is also associated with the

distance of the school from more urban oriented arcas.



Summary Jiagram for Srepout mates Aimeng The Cohort Chiidren (males&females) in the Regicn (1988-1994)

Diagram 1 :-The Reccnstructed Histery of 1000 male pupils
\ear-bv-year and grade by grace

Arsi (Boys) 1388

Diagram 2 :-The Reconstructed Histery of 1000 female pupils
year-bv-year and grade by grade

—_— e

Arsi (Girls) 1989

Grades p| | 9 . 10 [ 11 | 12 Grades 9 10 11 ] | 12
Enr.39 4347 2636 2147 1130 Enr.89 300¢ 1478 954 407|
Enr.30 5198 3100 2683 1413 Enr.80 3255 1638 , 1144 484 |
Rep.30 842 253 508 Rep.30 921 389 i 270 1
!
Prom rate 0.63 0.33 0.66 Frdre:d Prom rate 0.43 |- 0.59 | 0.51 0.00]
Rep rate 0.18 0.13 0.24 0.00 Rep rate 0.31 0.25 I 0.28 ‘U.DU‘
Drop rate 0.17 0.04 0.11 2ug Drop rate 0.27 0.16 | 0.21 | 11.00|
|
Year E.C. Year E.C. i
1389 L'wuu'hu 1988 | [ 100077265 l
194 632 7305 429 ,
1390 194 LETR 1990 305 ~al 429 V68 |
\129 521 A \131 07 _ 254
1397 38 ﬂ'u ~al ?21 55 1991 | [ 94 P54 > \ga 754 "53 \
24 171 23 343 ~~40 | Y59 41 2 129

1992 &I 51 9 A ?94 'm Al 343] 1992 ~al 100 J41 4 ;13 !’45 ~al7129
. 42 70 ‘\1\94 ; N 59 60 108 | |

1393 A [ 112 T38 4194 1993 A [ 1199 4108

e 4 i ~.B50 \

1394 Note &l 74 | 1994 Note ~a[60 |
4 Promotees T

W Repeaters . -
-——3% Dropouts

survival by Grade

22 43 24
1000 |~y 778 P~ 735 ] 611

‘A Promotees

1
' ¥ Repeaters
——p Dropouts

Survival by Grade

47

00
| 1])0:0:]‘\\ [ 500 P—

N g2

Source:- Oromia Education Bureau
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As shown in diagram 1. out of 1000 male students who got the chance of
continuing senior secondary education, about 610 (61%) of them are in a position
to complete (graduate) grade 12. Whereas 390 (39%) arc not in a position {o
complete the eycle. On the other hand, as noted in diagram 2 ,out of 1000 female
students who got a chance of continuing senior sccondary school, only 297 (29.7%)
arc in a position to complete the cycle or reach grade 12. However, majority (703
or 70.3%) of female students are not in a position to complete the cycle. This
incident/clearly slmw#t]ml. in high school dropout is more scrious mndng girls than
among boys. The following scctions deal with various school related factors that
might be attributed to low rate of female students enrollment as they go up through

the ladder.

4.2 SCHOOL RELATED FACTORS

The study has looked into some of the school related factors that attribute to low

;
rate of female students enrollment in Arsi Zone Senior Secondary Schools. The
following discussions are made underlying some of these school related factors as
hindering the enrollment of female students in high schools. Frequencies of item

responses are displayed in dilferent contingency tables.



4.2.1. Location (distance)

Table 3. Female students by their Distance (in hours) from Home fo

School and Present Residence

P __Responses

. Distance (inhours) | No | %
30 minutes or less 295 78.2
31-60 minutes 56 14.9
61-90 minutes 9 2.4 .
91-120 minules 12 3.2
more than 120 minutes 5 1.3
Total | 377 | 100
Residence -

With family T 261 | 69
‘With relative 5() 13
Atarentedlodging | 68 | 18
[Towl [ 379 ] 100

The above table 'ilidic—ulcs that the majority of female students (295 or 78.2
percent) travel 30 minutes or less to reach high schools. On the other hand 14.9
percent of the students were traveling 31-60 minutes. Only very few students
(4.5 percent) had to travel 61-120 minutes and above. Besides this, as it is
shown in the table, most of the female students (69 percent) were living with
therr family. 13 percent of them reported that they were living with relative and

the rest (18 percent) at a rented lodging.

In summary as 78.2 percent were urban based, it is possible to say that chances

of high school attendance by females (rom remole rural areas is very low.



#

Table 4. Responsces of students whether it is safe to travel to school and

the nature of problems.

m_miggsponsc
Response  FResidence | No o %
Urban | 103 | 317
Yes . Rual | 38 | 113
Urban | 91 | 27.0
No | Rural ] 99 | 300
| Urban | 196 | 587 |
Subtotal  fRural | 139 ) 413
Grand total _ JUR 335 | 100
Reasons for No: Response by residence
|| _Response
Problemsof: | Residence l}ln_ %
Urban | 102 | 31.0
. Scewrity - JRural - 93 | 280
Uhban | 5 | 2.0
_Pransportation  fRural | 13 | 4.0
Urban 0 27.0
No response l__: S A!_{_ural | 26 8.0
- Urban 198 | 60.0
Sub-total 1 | Rual | 134 | 400
Grandtotal ~ |UIR [ 332] 100

As shown i table 4. out of 335 students 31.7 percent and 11.3 percent of
female students respectively from urban and rural arcas noted that there was no
problem on their wayv to school.  On the other hand, 27 and 30 percents of
females from urban and rural in order replied that it was not salc to travel to
school. The problem of safety on the way to school and back was specified by
females both from urban and rural arcas. Ilowever, the problem seems more

serious for girls from rural areas as 30 pereent in table 4 mdicates.



In the same table it is shown that out ol 332 respondents 31 percent from urban
and 28 percent from rural noted that there is seeurity problem. These include:
rape, abduction , threat from urban gangs. cow keeper (shepherd) and farmers.
There were also few students saying that there is a problem of transportation.
These account for 2 percent and 4 pereents of female students from urban and
rural respectively (sce table 4).  OF course, responsces of interviewed directors
were also in agreement with reasons  stated by female students i.c. security
problem.  Most ol the directors rcplicd that rape and abduction are gravely

accounted for the low rate of female enrollment in the school.

Table § Extent of Influence of unsafe long Distance

Response

Mem | Respondents | lgh | low | Tolal __..i__
un Students No 2S5 114 359
safle o | 682 | AL8 | 100
tong | Teachers | No | 39 | 1 | 40 “21.8
dista- 95 | 9IS | 25 | 100
nce School No 12 - 13

Personnel | . .

- % | oo - | 1o ]

* §igniﬁcanl :nr;wiu'nlpha level =~ 0.05 and (Iégrcé of freedom =2

I'rom Table 5 one cznj see that the impact of unsafe long distance on the schooling
of female was high. This is ascertained by rcspohscs of 245 (68.2%) students, 39
(97.5%) teachers and 13 (100%) school personnel.  This shows that there is a
strong relationship between school distance and the schooling of female students.
As the value of chi-square indicated the existing differences among female students,
the teachers and school personnel views about distance as a school-related factor is
not significant. ‘That is, the table value of chi-square (x°=5.991) for 2 degreces of

s . 5 i i 2
freecdom at 5 percent level of significance is higher than the caleulated x” value

noted in the above table.



As it has been noted in table 4. one of the problems associated with distance is
sceurity problem that is expressed in kKidnapping . rape, fear created up on girls on
their way to school. The responses ol female students (o open-ended items (no 3
and 0) have revealed various challenges which they had (o face on their way to
school.  The following arc quotations of some typical statements by female

students, to tllustrate on how distance brought about security problems.

“They (boys) trouble us. They intend to abuse a girl through beating or violence
when she comes to school: they knock on our doors at night; waiting at school, they
beat me; snatch my books; these are problems we face when we live apart from our

i

families.
| 55
“Urban vagabonds (gangs) trouble me since I learn by leaving in rented house

away from my family. My class mates also beat me at school.”
“Certain urban gangs create problems, waiting on my way to school.”

“When we return from school, there are tendencics of harassment by gangs and
students saying that a female student would have no'where to reach in learning.”
“Yes, male students spoil the lives of [emale students who come from other
. . : b 3]
locations be it on the road or any other place.
)
“Male students request a female for various things; if the girl shows no will, they

want to abuse her by using force or obligation.™



“Female students have no right to go alone. Because when they go alone, they

(boys) wait for them on the road and delay them, and they can not go.”

“Yes, I encounter many problems when [ return from school. These are insults from

herdsmen and throwing ol stones.™

“As the distance is too long. cven at this time, in this age of mine [18], what I am
worried about is the journcy problems rather than my learning because there are

abductions, rapes cte..”

The above statements by female students indicate that in Arsi Zone High Schools
female students (mostly those [rom rural areas) suffered from multiple problems.
They were worried of rape. abduction (which is traditionally pereetved as a norm),
and other rclated maltei.‘s. Those living at rented lodging were also not safe. They
were troubled by agoznjf caused by urban gangs at home during the night and on
their way to school during the days. They were abused. insulted, harassed by urban
gangs who knew that they were unprotected.  Reports by some females have also
indicated that school boys abuse, beat, harass, rape and often snatch their exercise
books both on their way to school and in the school compound.  All of these reports

show the gloomy features of female cducation in Arsi zone High Schools.

The seriousness of such a problem was also demonstrated by the interviewed school
personnel. According to them, distance or school location had to play a remarkable
role 1n determining the level of female participation in education. Hence, a school
distance is found to have paramount impact on the enrollment, achievement and

sustained life of females in school.



Dealing with the effect of distance upon the schooling of students Dirrisa, (1993),
Adane (1993), Dcebele (1980). [lyde (1989) and others have noted that distance of
school has a direct connection with dropouts. Unless the schools are close to home,
parents may be reluctant to challenge tradition and to educate their daughters
(Caspo, 1981, Callaway. 1984, in Hyde 1989.) Statements by these scholars have
clearly noted that proximity ol schools influences parental decision on persistence
of children's (mostly of daughters) schooling. Walking long distance from home to
school 1s accentuated by poor transportation, and unsafc road conditions. Since
they have to walk through bushes, cross steep slopes. rivers, marshy grasslands,
elc., problems associated with distance are becoming serious for girls [rom rural

arcas at large.

To sum up, the result of the present study corresponds (o what has been already
documented by other scholars. The problems connected to long distance or unsafe
road condition might force parents cither to with hold their daughters at home or to
withdraw from school. When the road sccurity problems became unbearable, girls

might resort to dropping out of school.

4.2.2. Teachers Attitude (Perception) .

The bulk of the rescarch focusing on teacher-student interactions reveal that
teachers treat boys and girls differently.  In the school, boys are said to be
disciplined more often but they also receive moral recognition and attention.
Teachers, both female and male, engape in diflerential treatment of their pupils
according to sex. These teachers are generally not conscious of the ways m which
females are treated differently in the classroom and in the school. This part of the

paper deals with female students pereeption of their teachers and the teachers’
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perception of their female students. The extent of teachers™ influence on
performance or achievement of female students and the extent of their effect on
girls’ low rate of enrollment. Table 6 presents the data on female students views

about their teachers.

Table 6. Female Students Judgment of Teacheg

a o S o Responses
Description of Hems ___r\;ucr Unknown Disngree Total
No |7 | Ne [% | Ne % No %
“11.1 Most teachers help boys and girls | 148 [ 3927 [ 32 |85 [ 198 52.4 378 100
equally in their subjects
11.2 Mosl tenchers give equal regards o | 142 | 376 |20 |53 | 216 317 378 100
girls and boys performance
11.3 Most tenchers discourage girls more | 166 | 44.1 | 58 | 154 | 152 | 404 376 100
than boys when students fanil to provide
_appropriate responses (answer) ) (S S S S| —
11.4 Most teachers would like to internct | 125 3312 77 20.5 174 16.3 376 100
with girls in grooming,
11.5 Most teachers would like-to internct | 207 548 | 46 12.2 1125 33.1 378 100
with boys than girls in academic aflairs
11.6 Most teachers give more feed bnck lo | 173 | 464 | 44 | 118 156 41.8 173 100
bays than to girls
11.7 Most teachers give more pru;s_cdl;)“ 162 430 | st 135 | Hed 435 377 100
boys than to girls ;
11.8 Few teachers would like to give feed | 283 | 761 (31 [83 . |58 15.6 3n 100
back and praise to girls
11.9 Most teachers encournge boys more | 188 so0 |37 |98 151 40.2 376 100
than girls in the classroom
Mosl tenchers have low expectntion for | 272 | 718 |22 | 58 |85 224 379 100
girls performance J
11.11 Most teachers tend to consider high | 284 | 753 | 28 | 74 | 65 17.2 EEE] 100
performance by boys

As shown i Table 6, 1 ‘;)8(5'2.4‘.’-'0) and 216 (57.7%) respondent of female students

in order noted that, most teachers help in their subjects boys and girls unequally.

]

Besides this, 166(41.1%), 207(54.8%) and 173(46.4%) of female responses also



indicate that, most teachers, discourage girls more than boys when students fail to
provide appropriate responses. would like to interact with boys. than girls in

academic afTairs and give more feedback to boys than to girls.

Their responses also, indicated that most teachers encourage boys more than girls
in the class room, h"mi*c low expectation for girls performance and consider high
performance by boysl. Thiscare shown by 50, 71.8 and 75.3 percents respectively.
According to their response. however. there are few teachers who would like to
give feed back and praise to girls. this is assured by 76.1 percent of female

respondents.

Generally, as it can be observed in the above table. most of the teachers have low
expectation for girls performance; tend to attribute high performance to boys;
encourage boys more than pirls in the classroom; would like to interact with boys
than girls in academic afTairs: do not help both sexes equally in their subjects; do
not give equal regards to girls and bovs performance; discourage girls more than
boys for failure to provide appropriate response: give more appraisal to boys than
to girls, and only few would like to give [eed-back and praise to girls.

From the responses ol the students. it is possible to say that teachers in co-
cducational setting ol schooling. tend (o regard gitls as less able to learn than boys.
And consequently, girls m:}y be pushed to learn or, reproduce in the clagsroom and

||

in the school environment: sex-role stercotypes they acquired at home and in the
socicly al large. Teachers tend to give girls less usclul feedback, less attention and
less regard.  In general, boys scem to benefit more from the co-cducational
schooling systems.  On the other hand. girls arc lead to perceive that they are

degraded by their teachers.



On the other hand, the feachers views ol their female students is summarized in the

proceeding table.

Table 7 Teachers' Judgment of their Female Students

T i " Responses. i
Description of Items i Agree ) Ilnkn_g\_x m | Disngree | Total
o J Mo | % | No | % f No [ ®% | No | % |
|_1.1 Girls do not like lenming as boys R 2 vl 2 35 73 48 100 |
1.2 Girls have less confidence than boys in 39 81.2 I I 14.5 48 100
| their acndemic performance - . .
1.3 In cinssrooms boys nre more reinlernctive | 43 | 87.8 [ X B R TR BT 19 100
| than girls S A A AR I I S— S S
1.4 Acndemically girls ore more mdcpcmlcut 3 10.0 2 4.1 11 85.4 18 100
thun boys
1.5 Academically boys ere more independent | 41 | 854 | - - 7 14.6 48 100
thin girls
| 1.6 Ac-ﬁ'r_lrtmcnily both sexes nre mdependz-nl—_" T | 146 |2 4.2 39 81.3 48| 100
_L.7 Acndemically boys achieve more thangirls | 44 | 898 i " ﬁ - f 3 10.2 49 100
1.8 Acndemically girls achieve less becnse of | 8 163 | 6 | 122 35 71.4 49 100
their nature
1.9 Academicnlly boys are better than girl.cmiﬁ_m T30 [ el |- - 19 | 388 49 100
nll subjects ) _
R AVCllrdtlmtll”V huyn nre beller than gitlsin 39 796 (I T A T T 49 100
some subjects such as science and mnthemntics
LI1 Girls are better than boys in subjects such | 25 | 510 | 4 | 82 20| 408 49 100
as Ianguage and home economics
1.12 In the clnssroom boys and girls are T |Twe ) 3z | 6 7 14 43 100
equally interaclive N i e e - I__
1.13 In the classroom girls don't ask question A 898 - ) 5 10.2 49 100
ns frequently as boys
1.14 In the classroom girls are better 136 |70 |3 e | a0 | 200 49 100
disciplined than boys i
1.15 Boys answer more question L]yqlgirl;]; e [ esr ] = | = [ 3 6.1 49 100
1.16 Guidwice and connseling is necessuy fov | 41 | 837 | - | - | 8 16.3 49 100
girls than to boys
gl 17 Boys Blve_go_o_c[_re':]_mc f'reqncnilv N i;l()‘: jjiﬁ - - |8 | 167 | 48 | 100
18 Girls show low interest in schooling thin 19 39.6 4 8.2 5 520 A8 100
i, boys .
1.19 Girls make more effort inschool than | 12 | 250 | 3 6.2 13 688 | 48 100
boys. . . . | S T

As shown in table 7, most of the teacher respondents scem to have unfavorable
perception about female students. They largely hold that girls have less confidence
in academic performance. achiceve and perform less, make less effort than boys in
school. This has been confirmed by 81.2. 89.8, 68.8 percents of responses of

teachers.



By contrast, boys arc perceived to be more confident, more interactive, more
independent, answer more questions in class, and perform befter in all subjects.
These are also shown by 87.8, 85.4, 93.87, 61.2 percents ol responses by school
teachers. In short, it can be said that teachers in Arsi Zone IHigh Schools treat their
students differently according to sex. The forthcoming table then deals with the

extent of influence of teachers attitude on girls participation in schooling,

Table 8 Extent of Influence of Teacher Attitude on School

Yarticipation of pirls

B _ N Response ]
Item Respondents iligh Low | Total | x?
~ |Students [N 274 |38 |312 |
0
The dcgréc of influence of % [ 878 [122 | 100 *3.16
Teachers atlitude
School [N |9 13 12
Personnel 0
o s s 100

* Significant at an alpha level less than 0.05 df=1

The data in the above table shows that the influence of teachers attitude on the
enrollment of female students is high. The responses of 274 (87.8%) females and 9
(75%) school personnel conlirmed that teachers treat students diflerently according
to sex. The chi-square value also mdicate that the diflerence between the responses

b ; ; i

of female students and school personnel in this respect is not statistically
significant at an alpha level <0.05. The table value of chi-square (x*=3.841) is

higher than the caleulated chi-square (x* 3.16).



This shows that school personnel and students similarly noted the impact of

teachers attitude on the schooling of female studepts.

Irom student judgment of their teacher. it can be seen that the impact ol teachers
pereeption on females scﬁhooling 15 of great importance. ‘T'eachers judgment of their
students also revealed llmi{ they don't have equal consideration for boys and girls.
Morcover, response of school personnel and students indicate that the influence of
teachers attitude/perception on the participation of girls in education is high. One
way in which this might work is through the quantity and quality of interaction
between teachers and students (Appelbaum 1995). According to him teachers
might subtly affect student's sell~concept. communicating o some that they are
competent and to others that they are not. ‘T'eachers address more mild feed-back to
girls and more lively feed back to boys. They also scem to give dilicult tasks for
females, however, instruct boys (o task completion (Good and DBruphy in

Krikshank, 1995).

As a whole, the results of the present study indicate that differential treatment of
students by their teachers according to sex do have a considerable impact on the

school participation of femalces.

4.1.3 Sexual Harassment

Another condition in schools that afleets female students is, sexual harassment. In
various Alrican countrics sexual harassment is a fairly widespread phenomenon in
upper primary and secondary co-educational schools, and involves both boys and
girls as well as female and male teachers.  In general, However, more victims of

sexual harassment are girls and most perpetrators of the harassment arc males



(sexual jokes. repeated propositions. leering, touching, in addition to more extreme

i
'

forms of behavior such as rapce or sexual assaull) (FEMED, 1996). In most
developing countries, where the majority ol secondary schools are Tocated in urban
arcas. girls report high vulnerability to sexual abuse, as they often come to be under
the tutelage of older men outside the school who cxploit them sexually.  This
section of the analysis hence focuses on the impact of sexual harassment and the
next table presents the summary of the data.

Table 9. Extent of Influence of Sexual Harassment on the

school participation (Enrollment) of Females.

.--Rcsponscs
Item Respondents H—lg,l—1 Tow | Tolul :2_ i
Sexual Sndents | Ne | 188 | 143, 1330 |

Harassment

Teachers No 20#7 2 - __é]_____
% | 49 S1 00 |
School No | 9 4 1.3

Personnel

% |69 |31 [ 100

* Significant at an alpha level < 0,05 df=2

As shown in table 9, 188 (57%), 9 (69%0). and 20 (49%) of the students, school
personnel  and  teachers respectively indicated  that  sexual harassment  had
remarkable effect on the education of girls in Arsi Zone Iligh Schools.  Lven
though 21 (51%) of the teacher respondents maintained the opposite view, the
value ol chi-square indicates that the dillerence in views of the three groups is
statistically insignificant. That is, the table value of chi-square (,2=5.991) with 1
degrec oi'ii‘cétiunl at 5 pereent level of signilicance is greater than the caleulated (2

value (2.177).



i
Moreover, responses -of the interviewed school personnel have also noted that the

incident of sexual harassment is common in Arsi-zone high schools,

FEven though girls report frequent harassment by their male school mates, they
merely report to the office. They mainly failed to report either to office or to other
responsible bodies, i anticipation of consequences worse if those agents failed
to deal with the problems.  In fact. there had been occasions in which measures
were taken against the deeds of bully boys. They also told that there were cases in
which they reported to the wereda court when the issues had gone beyond the scope
of the school. llowcver,?llic reactions ol the law court was said to be inactive. For
|
instance. one of the school directors noted the case of a girl who had been raped and
which was set under investigation with out getting any solution. Even there were
cases in which high school directors who scriously followed up the problem were
given warning at their offices. As a result some high school directors seemed to be
less concerned on such issucs.  Reporls by some female students also noted that
sexual harassment tended (0 increase as the school personnel failed to take

immediate measures when it was reported to them.

The results of this study are also similar with what has been noted by Thomas,
(1990), Summer, (1992), Alrican Rights (1994), Odaga,(1995), Yusuf, (1998),
Stromquist 1997 and others.  All have noted that incidence of harassment
(sometimes sexually) is distressing and it often forced females to stay at home or
dropout or be out of class. thereby interlering with their studies.  Some of these
scholars have also documented that harassment of girls by school boys (oflten
sexually) is either over looked or ignored or taken as a normal boyish character

(behavior) by the school communitics such as teachers and school personnel. As it



has been reported by these scholars. sexual harassment such as rape, touch, insult,
repeated proposition ete.  have  become a potent tool in the arsenal of gender

related attacks on girls by their male school mates at senior secondary schools.

The present findings have shown that harassment in high school has a high
nmgﬁilude in hindering the school participation of females.  Ilence, sexually
abused/harassed female students in Arsi Zone high schools might be forced to
remain at home or those at school might also resort to withdrawal (dropping) from
the school. The low number of those promoted and in contrast, the high number of
repeaters  and dropouts (see table 1) ol female students in the region might be
attributed to harassment. "Thus. harassment is found among school related factors

that account for low rate of female enrollment in Arsi Zone high schools.

4.1.4 Lack of Guidance and Counseling

At sccondary school level adolescent females do experience various personal and
l
social problems. Adolescence is a critical period of development of emotional
needs which may bring about pathological conditions for which the adolescent
needs counseling. Accoﬁling to Yusuf (1998), some of the problems that may arise
during high school yecars mayv stem from adolescent's open resistance of  authority.
Even though the students in High Schools (males and females) share a lot of
conumon prob]cnlls. it scems that females are the primary victims of harmful
traditional practices prevalent in the country. Thus, they seck help from a varicty
~of sources.  Among these the school counscelor is one.  Iowever, in most of our
high schools, lack of such a resource person scems to contribute to lower

achicvement, high dropouts and low rate of enrollment. Table 10 shows the lack of

such services in Arsi Zone High schools.



Table 10 Extent of Influence of Lack of Guidance and
Counseling on School Enrollment of Female Students

 Responses
Factor Respondents High Low | Tolal | X°
Lackof | Stdents  [No |25 |R0 [336 |
Guidance & | (o5 [ 702 | 23R 100 | *S.5T
Counseling Teachers ”N{:“ L) 7;7- ;h |3 4 7:_“
SO . LI - i
School U N
Personnel % | 100 - 100 | |

h_"—élgnlﬂc:mt at an ﬂlllh; level less than 0.05 and D=2

As it 1s presented in table 10, responses of 100, 86 and 76.2 percents of the school

personnel, teachers aiﬁd female students indicated respectively that lack of guidance

and counseling in /\rs}i Zone high school is high. According to some of the female

students, though they Idb have good orientation on the benefits of counseling in their

school, nothing has béen-done to minimize  their problems.  If there were such a
N

service, they would have shared their problems and benelited from advice given to

them. However, duc to cither of its absence or non-functioning of the existing one,

they lacked where {o look for when they need help in the schooling process.

The chi-square also indicated that (i.c. . the caleulated value of x* is 5.57 whereas
the table value of x* for 2 degrees of freedom at 0.05 level significance is 5.99
which means the differences in responses of students, school personnel and teachers
on the influence of guidance and counseling on the school participation is

statistically insignificant.

Reports by the interviewed school personnel were also consistent with what has

been noted by the students. They also explained that they knew (either formally or



informally) vartous problems (such as social. cconomic, cultural, psychological.
personal cte.) from which female students are sullering, However since the schools
i 4

don’t have professionally trained counselors, eflorts made in dealing with female
issues were minimal. In some  schools the counseling  program is run by teachers
nominated among the school stafls. As they were busy in academic activitics, the
counscling service given by these people is also inefficient.  Thus, the schools are
unable to provide full-fledged counseling service. Had it not been for lack of such
a program, the condition of female participation at ITigh school level would have
been better.  Because the program could help them by providing nccessary
orientation on their problem and reduce number of female dropout and repeaters.
Morcover, provision of effective guidance and counseling will result in promoting
the school participation of females. The means that would help in upgrading the
enrollment of females at all level of education is strengthening of guidance and
counseling services in schools (Edigar. 1987, Asmerom, 1989; et al.).Since
adolescent females in high school are faced with various problems that makes
counseling very necessary.  Thus. adolescent students in high schools, (mostly
females) are subject to complex life dilliculties that aggravate quitting of school.
The availability of guidance and counscling has a great role in reducing, repetition,
dropout rates: and in maintaining lemales in the schooling process and in attracting
those out of the school environment. In high schools, they could seck it from

different sources such as peers. teachers. professionally trained counsclors, by
visiting experts  through referral  svstem  (by  visiting  traditional  helping
professionals). However. no cvidence ol female students access (o any such sources
was noted in Arsi Zone ITigh Schools. "Thus. side by side with other school related
factors, the scarcity of guidance and counscling services seems to accentuate

students (more of females) dropping, repetition ete. in high schools.



In summary, the present lindings also indicate that absence of guidance and
counseling services scems among school related factors for the high rate of
dropouts, repetition and Tow rate of enrollment as a whole.  Because of the lack of
such sources, high schools in the region have no way o intervene and deal with

female students problems.

4.1.5 Pregnancy
The f{indings regarding the condition of school pregnancy are, presented in the

following table.

Table 11 Extent of Influence of Pregnancy on the School
Participation of Girls

_Responses

ltem(Factor) | Respondents | High | Low | Total | X* |
School Students No 2 126 | 338
Pregnnucy N " 62.7 373 | 1o | t10.95

Tenchers 8L ) L - O |

%% | S0 50 100
Schoaol No |13 |- |13
Personnel % | 100 - 100

* Slgnificant at an :ﬂplm-lo_\:I“;tl.hgv;l—sﬁl)'f?Z

As a whole, 50 pcrcenl;I 67.7 percent and 100 percent of the responses by teachers,
students and school pc%st“)nncl respectively indicated that pregnancy is some what
serious for low rate of glirls participation in l/_he high schools. In this respect the
calculated value of x> is 10.95. Iowever, the result of chi-square analysis
indicated that the differences between the views of the three groups of respondents
is of paramount significance  (i.e. the calculated value x%10.95 is more than the

table value 5.99). Comparison among teachers, students and school personnel

responses is shown in table 12,



Table 12. Comparison of Proportion

Factor
Student Teacher Total [ Student [ School Total School | Teacher Total
personnel Personnel
Pregnancey High 212 19 231 212 13 225 13 19 3N
Low 126 19 145 126 - 126 - 19 19
Total 338 38 376 338 13 351 13 38 54
p=0.627 p.=0.5 p=0614 | p=0627 | p=I p =0641 | pl=I p=0.5 | p~=0.372
*Z-escope *Z=1.52 *7=-2.590 *7=3.188

* Significant at an alpha level 0.05 when -1.96 < Zcal. < +1.96




As it 18 shown in table 12. the calculated values of 7, were 1.52 for teachers and
students, 2.590 for students and school personnel and 3.188 for school personnel
and teachers. But the table value of 7 at alpha 0.05 of significance is 1.96. Thus,
such significant difference is observed between teacher and school personnel
respondents and between school personnel and student respondents.  However, the
caleulated value of 7, (1.52) ndicate that the diflerence in responses of teachers

and students is not signiflicant.

As far as pregnancy is concerned, all (100 percent) of the school personnel
invariably responded that pregnancy emerges as a major cause for adolescent girls
leaving school. According to them. parents remove their daughters from school as
they approach puberty. They also noted that health implication of teenage
pregnancy such as high risk ol death and illness for their adolescent daughters also
forced some parents to remove girls lrom school.  In the same way, Youri (1993)
has suggested that secondary school girls who had been pregnant were twice as

likely to report poor health than those with no pregnancy history.

Though the proportions of responses between school personnel and female students
scemed (o be varied, school pregnancy is a mdjor immediate cause for girls
drlopping out from schlml. As girls reach adolescence, pregnancy becomes a more
important [actor in quituing, their education. As pregnancey is unplanned, there 1s a

significant demand for contraception among teenagers.

a g
.
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4.1.6 The Availability of School I'acilities and Provisions and their limpact

The school facilities and provisions are prominent nstruments in the process of

tcaching learning activitics and arc the tools through which educational objectives

are achicved. Table 13 shows the conditions of school [acilitics.

]

Table
|

PR e |
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- TR X . A,
7A | Libewy 79
1.B I.ﬁbornlo(}' R i 75'1 7 B
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7.0 Desks [ 113
75 | Chairs 03
1F Recrentionnl Services | 29
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TH | SudyHall |6
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13 Adequacy of School Facilities

Fairly Adequale

He .
10
62
1o
136

3
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ECN

164

292
360
352

6.1

”2

A
17.2

56

Lo

Responses

Inndequnte

No
.
178

Not nt all Totnl
(% | No No |°%
399 |38 ]l 378 | 1oo
471 | 84 222 378 | 100
31 |6 1.6 377|100
1 T W % 378 | 100
32 a4 163 |37 | 100
14.9 268 J13 376 | 100
121 133 35.1 379 | 100
17.1 282 74.4 379 | 100
38 12 29.6 377 | 100
128|301 | 803 375|100
74.7 77 20.5 375 | 100

In addition to what was proposcd by the target population, obscrvation was made

on different school facilitiecs such as the condition of library, laboratory,

classrooms, desks, chairs, tables. recrcational services, clean drinking water, study

hall, clinic and toilet. In most cases. the above listed school facilities and related

ones arc cither inadequate or totally absent. From the above data, 50 percent of the

respondents noted library was either madequate or not at all present.  And 69.3

percent of the respondents said that laboratory was either inadequate or not at all

present.

By the observation made it was found that some of the libraries were



functioning without having cnough relerence malerials such as dictionaries,
Encyclopedia, World books cte.  In some schools, libraries are totally closed or
have cecased to function. The students are thus denied of using the lew available
reference materials. The same was true of laboratory conditions  where most of the
cquipment are over-used. At present they are giving service nominally.  Most of
them arc working without lab-tables. chairs, sink, work table or bench, lab-
cupboard, filing cabinet, black-board, store-shelf. display cupboard, testing tables
ete. In some schools laboratories are completely closed. For instance, in Kersa

senior Secondary School the laboratory has ceased to function for over five years.

The circumstance was worse when it comes to recrcational services, study hall,
clinic and toilet. As it is indicated in table 13. about 86.2 percent, 91.5 percent,
96.1 percent and 95.2 percent of the responses indicate that recreational serviee,
study hall, clinic and toilet are cither madequate or not available. Most of the
female respondents have noted that they would like to have a separate toilet.
Befekadu's (1998,) findings have also revealed that the inellicient toilet service is

among school facilitics that arc obstructing female participation in rural schools.

Similarly, 67.6 percent of [emale respondents have noted that guidance and
counseling service was cither inadequate or totally absent.  However, the
availability of guidance and counscling services is important in determining the
level of participation of boys and girls (but more important for girls) (king, 1993;
Stromquist, 1997).  According to these scholarsy_ offering guidance that include
counseling is among strategics to modify the school climate for girls.

Data was also gathered on the impact of” school facilities on female education

]
which 1s summarized as follows



Table 14 Extent of Iiffect of School IFacilities on the School Participation of

Girls

Tem | | Responses |
(Iactor) | Respondents Higlv\V Tow 7'I'nl':117‘ ..‘f*_

Lackof | Students | No (182 |171 |353 |
School % | S16 484 | 100 | *1.51
Facilities | Teachers | No 6 |17 |43 |
%  |60S |[398 [100 |
School | No  |S 73 |3 | ]
L [Pesonmel  |%w |65 |375 |10 | |

*Slgnlficant at an alpha level < 0.05 with Df=2

As a whole, 51.6 pereent. 60.5 percent and 62.5 percent of the students, teachers
and school personnel noted that the problem of inadequacy or inavailability of
school facilities on the school participation ol girls is high. The existing dillerence
among the l'csponscs: of females. tcachers and school personnel are not significant.
Vis-a-vis this, the czllc:ull:{tcd value of 8% is 1.51. DBut the table value of x* for 2
oy
degrees of [reedom at an ::l]ph;l level 0.05 level sipgnificance is 5.91 which means
responses of the three groups on the impact of lack ol school facilities on the school

i
participation of female is more or less similar,

By and large, the present findings also revealed that the availability of school
facilitics is a factor in determining levels of parl.ivcipation of students, but more
important for girls. Because inadequate resources bring about low rate of
cnrollment, poor attendance. under-achicvement by students.  As it is noted by
Heyneman and Loxery (1983) and Fuller. (19806). school lacilities are significantly
linked to levels of educational achicvement than were socio-economic

characteristics of the family.

{5



CHAPTER Y

Summary, Conclusion and Recommendation

The study was intended (o examine school related [actors that affect the enrollment
of female students in Arsi Zone IHigh Schools. In order to attain the desired
objectives, the following procedures were under-taken: relevant documents were
gathered from various relevant sources. questions were set, dependent and
independent variables were defined;  tools for data collections were developed,

and finally, the data was analyzed and mterpreted.

~The study was carried out in live Arst Zone THigh Schools. The subjects of the

study were a sample of female students, the teachers and all school personnel. So

as Lo procure the necessary information from the sample population both structured

and unstructured qu!cs::iiommircs were provided.  Morcover, structured interview

was made with the school personnel. The status of enrollment of girls in the high
P

schools of the region was assessed from documents at the regional and zonal

v

bhureaus of education and the schools.

The data obtained were analyzed using, percentage. chi-square and Z-score.  Chi-
square was used to sce whether the responses of female students, teachers and
school personnel on identical items is consistent.  Whereas Z-score was used (o

confirm whether possible differences(variations) were signilicant.



5.1. Summary of Findings

I, As indicated by overall percentages. the annual growth rate of female students
cnrollment m Arsi Zone Tigh Schools is low. This is true when compared to the

enrollment of their counter-parts /male students/ in cach grade level (9-11).

- Calculated percentage showed that female rate of enrollment decreases up the
ladder, 1.e. 39.54 percent in grade 9, 33.48 percent in grade 10 and 27.63 percent
in grade 11. This show that as the grade increascs, the level of female participation

decreases.

- Compared to that of males, rates of female promotees is low. During the last five
years the lowest promotee rates for boys was. 0.59 where as, the highest promotee
rate for [emale students have never exceeded 0,43, On the other hand, compared
to that of males rate of repeaters and dropouts, there is no any year and grade in
which rates of female repeaters and dropouts even become equal with that of males.
Though. an increment ip absolute numbers enrollment is noticed, the  increment
rate has declined in grzullci‘). 10, and 11 since 1987 I5. C. except the increment of
||
1.03 percent noted in grade 9 in 1991, -
|
- As il 1s indicated in table 2, the total calculated percentages of 34.8  for grade
nine, 28.8 for grade ten, and 23.55 for grade 11 have also shown that rates of

enrollment of females in cach grade is by far lower than that of males.

2. The calculated percentages have also shown that the major school related

factors that negatively aflect the enrollment of female students are:



- Lack of guidance and counseling, unsafe long distance is highly stressed by all

respondent /students, teachers and school personnel/.

- Both students and school personnel confirmed that teachers attitude (perception)

does have a profound eflect on the school participation of girls.

- The effect of school pregnancy and sexual harassment on the schooling of female
in high schools are highly stressed biv school personnel, and by students and

teachers too.

- Morcover, all groups (leachers, students and school personnel) highly noted the

cflect of the inadequacy of school facilitics,

- Of the school facilities. lack of guidance and counseling, toilet, clinic, study hall

and recreational services arc highly emphasized by female student respondents.
5.2 Conclusions
Based on the major findings of the study, the following conclusions were reached.

As it is observed in the present study. the enrollment of female students in Arsi
Zone Iligh Schools is very low compared to that of males. Among the problems
that attributed to such low enrollment of females, are school related factors. Thus,
the major school related barriers to female participation i Arst Zone IHigh Schools
were distance of schools. lack of guidance and counseling, teachers’ attitude or
diflerential treatment according lo sex. sexual harassment, unintended pregnancy
and nadequate school facilitics. Morcover, their impact do have great implications

for planners and policy makers in the Region,
1



Thus, planners at the zone and policy makers i Oromia Region are required to
scarch mechanisms to reduce the impact ol school related factors on the education

of females in the High Schools of Arsi Zone.

5.3 Recommendations

Depending  on the  conclusions  reached  from  this  study, the following
reccommendations are suggested to reduce the level of school related factors and
- thereby up grade the level of enrollment (participation) of female students in Arsi

Zone High Schools.’

l. As observed in this study, distance ol school is one of the major barriers for girls
low rate of enrollment in Arsi Zone Tigh Schools, There are two dimensions to
this concern: one 1s related to distance. (he other is the safety problein which has a
direct link with distance. Therelore. in the region under study, there are still large
numbers of young pupils (by [ar females who have completed their primary
schooling) who are not in school as a result of which the need for more high
schools is a problem to be addressed.  Enabling more students to have access to
school also (ends to: favor the access of more girls o schooling. In order to
overcome the road colnciiitions (sceurity problems) policy based measures should be
b
set both at zone and wegional level.  This would help in dealing with rape,
abduction and improve the condition of female students at rented lodgings and to

make environments more favorable for the education girls,

2. In the findings of this study, teachers engagement in dillerential treatment of
students based on sex is also found (o be high. Teachers scemed to give high

regards to boys than to girls. They do not seem o give equal attention to boys and
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girls performance. They tend to give girls Tess uselul feed back and less attention.
They are nol conscious ol the ways in which girls are treated diflerently in the

classroom and in schools. cle.

Such uncthical deeds ol teachers are n“liccdr where as their major objective should
be to ensure that girl's self confidence and sclf‘ csteem are promoted through out the
schooling experience,

According to various rescarch findings girls oflen stay longer in school when they
are taught by female teachers. Teacher experience, attitude and teaching style are
also found to be major contributing lactors to girls' persistence and achicvement.
Therefore. in order to change teachers' pereeption of their female students, policy
based gender sensitive training ought to be conducted and efforts /mechanisn/ for
promoting the number ol female teachers should also be cereated. The presence of
female teachers in the schools contributes to the provision of role models and
subsequently higher motivation for girls. The presence of female teachers would

also motivate parental support of girls' education.

3. In this study the mmpact of sexual harassment on attendance, performance
cachievement  and  school  participation of female students is found to be
considerable.  Boys subject girls to non-verbal abuse and physical annoyance.
Physical harassment, verbal and visual abuse are routinely faced by adolescent girls
in Arst Zone high schools. Thus, such aspect of school condition also calls for both
policy and school based measures.  This would help in overcoming unhealthy

cenvironmental situation at school level.

4. The lindings in this study also show hat lack of guidance and counseling at

school level 15 found to be among the major school related factors that are



hindering girls school attendance. better performance (achievement) and school
participation. Such problems emanated mainly from lack of professionally trained
persons, and lack of well-coordmated guidance and counseling program. Thus, in
order to tackle the problem of counseling in high schools, the engagement of others
Acachers, dircctors, student/ within the school system and the community is very
important. To overcome the shortage of professionally trained counselors, the
mvolvement of these people. would be of tremendous help for the wellbeing of

students.

5. Morcover, in the present study pregnancy is also found to be among the causes
for girls dropping out of school and which consequently resulted in their low rate of
enrollment in high schools.  Fear of pregnancy is another reason why parents
remove their daughters [rom school as thev approach or reach puberty. Such a
problem scems to come mainly from lack ol ample orientation on how to use
~contraceptives. Thus. it would be good i’ more cllort is made in creating awareness
among, adolescents on how to use contraceptives.  In order to attain this objective
the training of stafl for this purpose and the provisions of the necessary material is

needed.

6.  Above all, in the preset study. findings indicate that inadequacy or
P
unavailability of school facilitics are also found to be among school related factors

that are deferring the schooling of females. Though the impact of lack of school

Jacility 1s commonly ‘shared by both sexes (males and females), it scems more
crucial for females. Making school lacilitics appropriate for mixed gender(sex)
environment will p[ft)\’idg more positive images for girls.  Therefore, school
personnel, teachers and other responsible bodies arc required lo create means of
fund raising and to build separate toilets for girls. strengthen recreational services,

prepare study hall ete. inthe existing schools.
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Appendix 1
ADDIS ABABA UNIVERSITY

SCHOOL OF GRADUATE STUDIES
FACULTY OF EDUCATION
DEPARTMENT OF CURRICULUM AND INSTRUCTION

Questionnaire to be filled by high school female students.

Dear Respondents, this questionnaire is intended to investigate why the
enrollment rate of female students in high school are lower than boys.

If this questionnaire is to be useful and accurate, it is important that you
answer each question as thoroughly and frankly as possible in giving
your reasons for female students low rate of enroliment and related

matters.

Therefore,

1. Most questions can be completed by makmg a tick () mark in

the boxes provided.
2. Please answer all questions in order
3. No need of writing your name
Thank you for your co-operation

1. Address: ‘
Wereda Urban E:] Rural ,:J

2. Present grade you are altending

3 Age at present

4. Marital status: married [ ] Single ]
5. Your religion: Christian [ ] Muslim [ ] Other [ ]

6. Your families: Father educated [ | Uneducated [ ]

Mother educated [:] Uneducated l:]

Would you specify, level of mother's education
level of father’'s education



Questionnaire (Gaaffilee)

L

How iong‘ does it take you ta walk from home to your high school?
A. 30 minutes orless [ ] B. 30-60 minutes [ ]

C. 61 —90 minutes [ D. QI — 120 minutes ,:]

E. More than 120 min.[ ]

At prgsent where do you live?

A. with my family D B. With a relative[_]

C. Atarented lodging (shelter) [ ] D. Others [ |
specify.

If your answer to question number ‘2" is either B or C (i.e. because
of long distance of your high school from your family's home), is
there any problem you encounter in your schooling?

How often do you arrive at school on time?
A. AlwaysD B. Often [] C. Some times D. Neve[[
Is it safe to travel to school?

A. Yes [:] 13. No [:j

If your answer to question ‘5" is “No™ what is the problem?
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7. To what extent are the following teaching facilities (services) available
in your school? Please indicate your opinion/their level of availability
by making a tick (v)) mark corresponding to the following school

facilities.

HE : Responses

Facilities Adequate | Fairly In Not
‘ Adequate | Adequate | At All

Library

Laboratory

Classrooms

Desks

Chairs

Recreational services

(Tajaajila

bashananaa) -

Cleandrink water

MMolo|w >

L9

Study hall (Galma
qu'annoo)

I Guidance and
counseling (Tajaajila
gorsaa)

J. | Clinic

k | Toilet

8. Among the above listed school facilities, lack (rakina)of which
ones do have the most adverse effect (dhibbaa cimaa kan gabu)

on your schooling?

how




9. Following are various statements expressing teachers' differential
treatment of male and Female students. Indicate your level of
agreement to the statements by marking a tick (v') mark with one of
the five alternatives given correspondingly.

Allernatives

Statements Strongly | agree | unknown | disagree strongly
| agree disagree

9.1 Most teachers help both boys &
girls equally their subject

9.2 Most teachers give equal attention
to girls and boys

9.3 Most teachers discourage girls
more than boys when students fail io
provide appropriate answers

9.4 Most teachers would like to
interact with girls in grooming (fraasa)
teasing (kolfisiisuu) than academic
affairs

9.5 Most teachers would like to
interact with boys than girls in
academic affairs. (Haajaa barumsaa
irratti)

9.6 Mostteachers give more feedback
to boys than to girls

8.7 Most teachers give more praise
(badhaasu/jaajabeesu) to boys than
jirls
9.8 Few teachers would like to give
feed-back and praise to girls
99 Most eachers tencourage
i (iajabeesu) boys more than girls in the
_classroom
9.10 Most teachers have low
expectation (ilaalcha gad antummaa “
hujii dubartii) of girls' performance
9.11 Mostteachers tend to consider
high performance by boys
(olaantummaa hojii bartoota dhiiraaf
_gabu)
9.12 Teachers give equal regard to
qgirls' and boys' performance (hojii
bartoota dubartii fi dhiiraa wal-gixa
_ilaalu)
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10. As various literatures suggests, the following are some of-the
factors that might contribute to low rate of enrolliment (participation) of
female students. Indicate your opinion/ the extent to which these factors
play their role in your situation by making a tick (v') mark corresponding

to the following statements.

Respondents
Statements Very high high | uncertain low | verylow

10.1 teachers’ attitudes/expectations
| (ilaalcha barsiisaa)
10.2 lack (hangina) of school facilities
such as classroom. table desks,
books, clean water, lack of separate
toilet for boy and gitls etc.
10.3 Hatred of teacher (jibbinsa
barsiisaa) |
10.4 Biased school services provided
to girls
10.5 Sexual violence/
harassment (mudduu) by school boys
10.6 Made fun of and laughed at by
_boys
10.7 Teachers want girls made fun of
and laughed at (barsiisoni dubartii
_taphaaf fedhuu)

10.8 Unsafe long distance from home
to school (rakinna fageyna mana

10.9 Unplanned pregnancy(osoo itti
hinyaaddiin ulfaa'u)

10.10Failure of girls to study hard
(duartiin ciminaan qu'achuu dhabuu)
10.11 Failure in exams(qorumsa kufuu)
10.12 Lack of guidance and counseling
services which could have helped girls s
| more than boys(tajaajila gorsa dhabuu)
10.13 Girls low interest in school(
dubartiin barumsaaf fedhii dhabuu)

11, What efforts have heen made in your school to maintainfimprove/increase the
number of female students.( akkaate/ haala/ barumsa dubaroota fooyesuuf mana
barumsa keessan keesat tataaffin godhamee/ yaalamaa jiiru jiraa? Gabaabsi

iher)

12. What dn vou think can be done to improve female students paticipation inschoal?
iMana barumsa keesatti hirmanaan haratoota dubartootaa foyeesuuf yaada maal

qabdaa?)
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./-\ppcndcx 2
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
. FACULTY OF EDUCATION
DEPARTMENT OI' CURRICULUM AND INSTRUCTION

Questionnaire to be filled by high school personnel (director, Unit lcaders
and counsclors)

Dear Respondents, this questionnaire is designed to investigate why the
number of female students in high schools is lower than boys.

Thus, if this questionnaire is to be usclul and accurate it is important that
you answer cach question as frankly as possible

(1) Most questions can be completed by filling or writing a tick
(40 ) mark on the blanks/in one of the boxes provided.

(1) Answer all questions in the order presented
(1) No need ol writing your name

. Address: Wereda i . Yourschool

2. Sex: Male [] FC;;H:HC [ JAge at present

3. Your quéliﬁcalion t

4. Ineld of study a) Major b)) Minor
5. Ycar of service a) Total b) in this school
asadmector  asalteacher ~as a unil leader

or as counsclor



responses

Statements Very | high | uncertain | low | very
high low
8.1 | unintended school pregnancy
8.2 | sexual violence/harassment by |
school boys
8.3 | unsafe school distance from
home to school
8.4 | lack of school facilities
8.5 | tecachers attitude towards girls
8.0 | lack of guidance & counseling
8.7 | lack of appropriate knowledge
how to use contraceptive
9. What other school related factors do you think might contribute to the
low rate enrollment ol female students?
10.  What efforts have been made in your school, to maintain or increase
the number of female students in your high schools?
Il.  Asaprofessional what steps would you recommend to be taken by

schools, Zone and Regional Educational Burcaus and other concerned

bodies to improve the situation.

i)(\




7

Interview for school Administrators

. Why do you think the enrollment rate of female students in the high
schools is lower than boys?
| 0

2 In your school, how many students enrolled repeated and droped out
in the following ycars?
Year in Ethiopian Calendar
1987 1988 1989 1990 1991 Total
Pupils Gade [M [F [% |[M [T [% [M[F [% [M [V [% [M[F [% |[M[F |%
‘.’ f.‘ ¥ ].‘ '.' [:
cnrolled 9
10
I
Repeaters | 9
10
¥
Dropouts 9 :
10 I
I
{4 . . ; . ;
3. At present do you (your school) have any kind of committee in which

girls are participating?

4, [How many, monitorics of [cmale students are there in your school?
; . (
[or example in: grade 9™
1" I O”l
" | ll]l
8 What sexual risks do girls who are attending school face?

for example, sexual abuse, sexual harassment, and losing virginity?
How well founded are thesc [cars? How do government, school
personnel etc. deal with the issues?

0. [s the distance to school a factor in explaining why some girls do not
attend school and dropout carly? If so, why (lor example, time to
travel, risk of travel). Is distance cqually or less important for boys?

7 Does your school have facilitics to respond to girls need (for
example, separate (oilet, providing instructional materials, etc.)




8.

2.

10.

16.

Are there any special salety and security risks for female at your
school?

Is there active parents and teachers association?

Is there a strong girls/boys network involvement in the school?
II'yes, how doces it influence school activitics?

Is teachers expectation of girls different from those of boys?
[[so how?

How do teachers expectation affect female participation in class?

Is career counseling available: It so, does it serve females as well as
boys? At what grade docs it begin? Who provided it?

Do your school provide special counscling to tecachers, students or
parents females' and males' regardless their intellectual, emotional
and physical development?

IHow olten do girls leave their school because of pregnancy?

What do teachers, students as well as yourself think can be done to
improved fefmale participation in school?



Appendex 3

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
FACULTY OF EDUCATION
DEPARTMENT OF CURRICULUM AND INSTRUCTION

Questionnaire (o be filled by school tcachers

Dear Respondents,

The purpose of this questionnaire is to examine some factors that contributed to the low
rate enrollment of female students in high schools and to forward solutions that may be
looked - for by schools, Zone and Regional Education Burcaus, and others concerned and
responsible  bodies. To this end, your genuine cooperation in completing  this
questionnaire is very important.

It is also important that you answer cach question as [rankly as possible if this
questionnaire is to be helpful and accurate in describing the reasons for low rate of female
students cnrollment and related matters.

I. The questionnaire can be filled cither by writing in the space provided or by
making a tick (¥") mark in the boxes. '
2. Plcasc answer all questionnaires (items) in the order presented
3. There is no need of writing your name.
I
T‘Ihlanlc you for your cooperation

. Address:
Name of your school
Wereda Your status in the school (al present)

2. Sex: Male[ ] Female [ ]

3. Your qualification

4. Iield ol study a) Major h) Minor

5. Ycar of service: a) Total - b) inthis school



. Following are various stalements regarding your students. Indicate your level ol agreement to the

statement by making a tick ( ¥') mark corresponding to one of the five alternatives.

Allernatives

1. Statement 3 Strongly apree unknown Disagree Stiongly Disagree
| i apree

1.1 Giirls don’t like Icarning as boys

1.2 Giirls have less conlidence than boys

\
in their academic performance

1.3 I the classroom boys are more

interactive than girls

1.4 Academically girls arc more

independent than boys

1.5 Academically boys are more
independent than pirls 2
1.6 Academically both sexes are
independent
1.7 Acidemically boys achicve more than
girls
1.8 Academically girls achicve less

hecause of (heir nature

1. Academically boys are better than

pirls inall subjeets

1.10 Academically boys are better than
girls in some subjects such as scicnee

and Maths

I.11 Ciirls are better than boys in subjects
such as language and homocconomics

1.12 In the classroom boys and girls arc
cqually inleractive :

1.3 In the classroom girls don’t ask
questions as frequently as boys

1.14 In the classroom girls are beller
disciplincd than boys

115 Boys answer more questions than girls

116 In your school there is a scparate toilet
for boys and pirls

1.17 Giuidance and counseling is more
necessary [or girls than boys

1.18 Hoys give pood responses [requently

1.19 Giirls show low interest in school than
hoys

1.20 Girls make more elfort in school than
boys '

N



2. As various literature indicate (reveal), the following are some of (he school

factors that might contribute to have few girls in the school. Indicate the extent

to which these factors deter their school participation by making tick (v) mark

to the statement corresponding is given.

Responsces
Statements very high | un low | very
high certain low

2.1 Lack of school facilitics such as

separate toilet, instructional materials

2.2 Unsafc long distance from school

o home

2.3 Unwarranted schqol pregnancy
|

2.4 Secxual violenec/hbirassment by

school boys E

2.5 Lack of guidance and counseling

2.6 Lack of attention by school

1
personnel !

1
1
i

1

1
3. What do you think can be done to improve female participation in school?




Appendex 4

Table 1. Student respondents by their Residence, Grade, Age, Martial status and Religion.

No b0

Residence Urban 199 | 52.5

Rural 139 | 36.7

Missing cases a1 ] 10.8

Total 379 | 100

Grade 9th 220 | 58.0

10th 89 | 23.5

11th 67| 177

Missing cases 3 8

Total 379 | 100

Age 13-16 278 | 734

17-20 99 1 26.1

above 20 | 0.3

Missing cases 1 0.3

Total 3791 100

Marital status Single 353 | 93.1

) Marricd 22 5.8

i Missing cases 41 1.1

Tolal B 379 | 100
e

Religion v Christian 309 | 81.5

Muslim 67| 17.7

. Others(Protestant) 3 0.5

Missingcases | 0.3

Total 379 | 100

Note: Missing cascs are referring to those who failed to respond to the specifically asked

question.

Table 2. Student respondents by their school and parents (father and mother) education.

Parent Education

Father Education Muother Liducation

Respondents by their Lducated Uncducated Total ducated Uneducated Total
schools

NQ) Va No Vo No Yo Nao ) No Ya No Yo
Size senior sce. school 23 6.1 46 12.2 oY 18.3 13 35 56 14.9 69 18.4
Arboye high school 24 6.4 16 4.2 A1) 10.6 1} 29 29 T a0 | 106
Huruta seniors sec school 82 21.2 102 27 184 | 4R7 68 | 18.1 114 | 303 182 | 48.4
Kutar Fuafuare senior scc. 7 1.9 23 6 30 19 | 0.3 29 7.1 30 8.0
school
Kersa senior sec. school as 93 20 s 3 S5 4.6 24 0.9 31 8.2 55 14.0
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Table 3 Teacher respondents by their sex, ycar of service, qualification and status

1
[ | Respondents No Yo

Sex ! | M 47 959
F 2 4.1
Total | 49 100
Year of service 1-5 6 12.2
0-10 14 28.6
I1-15 20 40.8
16-21 9 18.4
Total 49 100
Qualification - first degree (B.A./BS.C. 21 42.9
‘ - Diploma 26 53.0
P - 12+1 (TTD 2 4.1
Total | | 49 100
' |
Status - Teacher 40 93.9
“y - Dept. Head. 3 6.1
Total 49 100

Table 4 School personnel respondents by their sex, age, qualification and year of service

Respondents No Yo
Sex M 13 100
I - .
Total 13 100
Age 25-30 2 15.4
31-35 5 38.5
36-40 5 30.7
41-45 2 15.4
Total Yy 13 100
Qualification B.A/Bs.C 4 30.8
Diploma 8 61.5
Others (12+3) | 7.7
Total 13 100
Year of service 3-10 8 61.5
I1-20 2 15.4
no response 3 231
Total 13 100
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[Anex 5

Diagram 1 :- Working table for grade projecticns of 1000 male pupils Diagram 2 :- Werking table for grade projections of 1000 female pupils
year-by-year and grade by grade in the region year-by-year and grade by grade in the region

Arsi (Boys) 1987 Arsi (Girls) 1987

Grades P 9 10 11 12 Grades P> 3 10 | 12 12

Enr.87 3315 1912 1630 1196 Enr.87 2964 1253 S26 457

Enr.88 3985 2294 1898 1185 Enr.88 3122 1382 913 485

Rep.88 870 215 217 Rep.88 954 324 231

Prom rate 0.63 0.93 0.73 #1R Prom rate 0.36 0.54 0.53 0.00

Rep rate 0.26 0.11 013 0.00 Rep rate 0.32 0.26 0.25 0.00

Drop rate 6.11 -0.04 0.13 #itd Drop rate 0.32 0.20 0.22 1.00

‘Year E.C. ¥ Year E.C.§

1387 (v‘luunﬁ’nn 1987 | | 1009?321

! 262 _, 627 V322 , 357 .

1988 262 B9 Al 27 Phev 88| [ 322 ’hna & 357 P73

L ] 365 71 584 | 104 \11" g2 . 483

| 1989 89 5 |26 Al 235 '_|_—1U"“‘ [ 584 8 {1989 i 1[]4'T6? ﬂ.[ ;08! 42 = _" |

- 43 25 218 78 428 : J.‘H 103 ]

1930 Al 70 15 T ;95 !‘40 A 428 1990 -41 ‘ 180 5‘3 “,[103

' . 1 39 217 | A0 |

| 1991 A 28 T~ 217 1991 88 !41 ‘[g_

5 ~76 AF 1 |

| 1992 Note 4l 76 | 1992 Note Al 47

A Promotees

|
W Repeaters

——p Dropouts

32 146
(7000 | - ~ (772

Survival by Grade

‘A Promotees

+ Repeaters
——p Dropouts

Survival by Grade

g1
[io00 l"\\ 509 |

56 17 N
~_p[ 353 P~ [?36

Source:- Oromia Education Bureau
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Appendix 6

| 'Sample Schools and Weredas

Nalﬁ'lc of School Wereda
1. Sire Senior Secondary School Dodota-Sire
2. Arboye Comprehensive High School Jeju
g Huruta Senior Secondary School Hetosa
4. Katar Fuafuate Senior Sec. School Zuway Dugda
3 Kersa Senior Secondary School Munesa
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