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Abstract

This study examines into the extent of the imptinadf absence of human rights education in
the Ethiopian Defence Command and Staff College.ifivestigation has mainly focused on
revealing gaps in the institutional machinery visia the mission stated in the FDRE
Constitution as well as the Defense Mission, argl shortcomings of the curriculum to
inculcate them through formal education for thehag Officers. Review of legal instruments,
key informant interview, focus group discussions,well as documentation of prevalent
realities pertaining to the curriculum of the EDCSA&ere the major sources of data.
Qualitative analysis were employed, and the anslysere multifaceted, iterative, and
simultaneous which eventually mirror out what ha&sr intended to put into practice and
what is actually being accomplished. Findings prittyarevealed that though the EDCSC is
the highest level of all other colleges of the biaél Defence, its curriculum is not in position
to instill courses which are pivotal to enrich teidents to understand and in turn to realize
the top priority institutional missions. Secondéyen if the top management of the EDCSC
have the perception that the students who joirtexl College are already internalized
concepts of human rights and their instruments stinely uncovered that the know-how of the
students is not up to expected. Thirdly, the stadpaled that for formal education in the
EDCSC is the first in kind for most of the studgrttss hardly possible for them to have

comprehensive understanding on human rights edutati related courses.



CHAPTER-ONE: Introduction
1. Background of the Study

1.1.Human Rights Definitions from different perspetives

Human Rights are entitlements that “...are ours ktyneaof being human and are ours from
birth.”* As the natural rights theorist stated that “Max hatural rights even before society
and state were born.” One of these philosophers lolcke said that “nature has made all
men free and rational, and has given him righte lilght to life and liberty? Herbert
Spencer, who also thinks along the same linese\esi that the process of evolution shows
that all men have the fundamental right to equeg#dom, which enables them to do what they
will. Such a right comes from nature, and not framy human agency like stateAs
St.Thomas Aquinas stipulated that: “human beingsated in the image of God, endows
human with a worth and dignity from, which therendagically flow the component of

comprehensive human rights systeim.”

Human Rights are also defined as rights that ehierngan being has by virtue of his or her
human dignity. That is, Human Rights are thosetsighat belong to every individual, group
or society simply because they are human beingsy @he rights we acquire naturally, being
born as human beingdn short, Human rightsan be defined as the rights of all individuals
regardless of sex, race, color, language, natiorigin, age, class or religious or political
beliefs to certain fundamental freedofriduman rights are universal, inalienable, indivisib

and interrelated. They are universal legal guarantees protectingvithdals and groups

against actions, which interfere with fundamenteééioms and Human dignit}.”

! Sean Stitt, unpublished, The Universal DeclaratibHuman Rights & School Education (1998), p.11
§C.Naseema7|uman Rights Education: Conceptual and Pedagogica#ispects(2004), P.6.

Ibid .
* Jerome, Shestackhe Jurisprudence of Human Rights{1992), p.15
® FreemanHuman Rights: An Interdisciplinary Approach (2002) ; UN, Vienna Declaration and Program of
Action on Human Right§1995); An-Naim and Deng,(ed$duman Rights In Africa: Cross-Cultural
Perspectiveg1990) ; Perry . “Are Human Rights Universal? Theld®ivist Challenge and Related Matters”
(1997) Human Rights Quarterly, 19, 461-509.
® “Women’s Human Rights Step by Stép997) Women, Law and Development Internatianal,

" UN General Assembly, “Vienna Declaration and Paogof Action,” A/Conf. 157/23, 12 July 1993, Pafa.
8 .
Ibid.




1.2.Evolutions and Development of Human Rights Instrumsts

The first recorded version of a human rights detian dates back to 570 BC and Cyrus the
Great of Persia. His ‘Charter of Freedom of Humadkirecognized the right to liberty,
security, freedom of movement and residence, mflproperty, freedom of religion, right to
work and the prohibition of slavefyThroughout the centuries, other documents estetglis
the rights and responsibilities of citizens of coigs, including the Treaty of Westphalia, the
Bill of Rights in Britain, the French Declaratiohthe Rights of Man and Citizens and the US
Bill of Rights.

The founding documents for modern international &anrights which are called the
International Bill of Human Rights adopted aftee tend of the WWII, and consists of the
United Nations (UN) Charter, the Universal Declamatof Human Rights, the International
Covenant on Civil and Political Rights (ICCPR) ahd International Covenant on Economic,
Social and Cultural Rights (ICESCR).

Our globe experienced with two major and highlytdegive World Wars which consequence
to mass violations of human rights. Following thése devastated world wars at different
parts of the world many Human Rights Movement atwoted to emerge. In other words,
most international developments in the modern hungirts movement began to take place
after World War I; although before WWI there weagre international campaigns such as the
effort to abolish slavery, but for the most pagdé campaigns involved just a few dedicated

nongovernmental organizatiotfs.

More over, before the WWII nations were not as stmfcerned with human rights violations
within the borders of other nations, and even tbevention of the League of Nations after
WWI contained no mention of human rightsBut following the WWII and the Holocaust
which resulted to the death of millions of humambge governments recognized the need for

an independent institution which would work to pFev such an atrocity from occurring

® Charter of Cyrus the Great, availabléntip://www.derafshkaviyani. com/english/kouroshiinht accessed on
August 15/2010.

% auren, pThe Evolution of International Human Rights (1998), pp.25-27

1 James W., NickeMaking Sense of Human Right{2" edt., 2007), p. 7-8




again. As a result, on October 24, 1945, in therafath of WWII, the UN came into being as
an intergovernmental organization, with purposes dthieve international co-operation in
solving international problems of an economic, aha@ultural, or humanitarian character, and
in promoting and encouraging respect for humantsigind for fundamental freedom's.”

Thereatfter, shortly after the approval of the UNa@ér an international bill of rights emerged
in December 1948 as the “Universal Declaration afimtdn Rights” which was a set of

proposed common standards of achievement ratherth@aty:>

Today, the international human rights system hasr fmain tasks. These are; first,
Articulation of those rights, which are fundamentalman rights; second, ldentify and
condemn violations and assert possible remedi@st, tGreate conditions in which human
rights can be more realized; and finally, Enlightesople about their right. The last

statement ‘enlighten people about their rightsérefto the issue of Human Rights Education.
It is believed that HRE empowers individuals aslhaslcommunities to solicit transformation

of society towards the full realization of humaghts™

However, respect for Human Rights is a Philosopiy @n attitude of life. It is not simply a
guestion of knowing the provisions of laws and tiesa That is why it must be learned at a
tender age. In other words, Education is obviouslgey vehicle for the dissemination of
rights. As the United Nations also stipulated tbae of the goals of education is “the
strengthening of respect for human rights and foretgal freedoms...** Consequently the
UN General Assembly called upon the member countoepublicize the text of the UDHR
and “to cause it to be disseminated, displayed] ezal expounded principally in schools and

other educational institutions...” After that, itrche consolidated by sustained education.

The rationale for Human Rights Education is entinealcin order to ensure that basic human
rights be enclosed and defended internationallythla perspective Flower point out that

12 Charter of the United Nations (Signed on 26 June 1945 in San Francisco): ArfidRara.3 United Nations
Conference on International Organization Docum¥at, XV (1945) 335 ff.

13 Charter of Cyrus the Great cited above at nofe®,

* Human Rights and Advocacy in Namibia in 1990s 8)98 Collection of Papers, p.44.

'3 auren cited above at note 10; Morsink Uhjversal Declaration of Human Rights: Origins, Drafting, and
Intent. (1999)

'® Universal Declaration of Human Rights (1948), R6(2)

" The Marangopoulos Foundation for Human Rights: fitywe&/ears of Activity (2001), p.25.




“Progress in the larger world must start with HunRights Education in just those small

places close to homé®

As a result, in 1974 Human Rights Education reapguokan the international scene with the
UNESCO “Recommendation Concerning Education forerimitional Understanding,
Cooperation and peace and Education relating tcahumghts and fundamental freedoms.” In
spite of the political differences between membeuntries of the UN, the UNESCO
Recommendation was significant because it was itbe dducational document to directly
emphasize the need to both foster respect for huigats and promote knowledge of the
international instruments protecting human rightreover, an International Congress on
Teaching Human Rights which was sponsored by UNE®@€M@ in Vienna in 1978 and
reached to a consensus on what is often calledTtee Commandments$® for teaching
Human Rights?

Human rights education is now taking place everyehm the world because people
increasingly know they have human rights and thepahd to know and exercise their human
rights. This is happening in Africa as it is els@nd It is well documented that Human Rights

Education is not well developed in most African Guies?*

In order to realize the protection of human righmsevery parts of the world there needs
mechanisms (instruments), the first step is crgaéiwareness about the concept of Human
rights through Human Rights Education, establishmsgytutions works with issues on human
rights. As a result, the FDRE government which gawghasis for human rights incorporates
at all level of educational curriculum a subjectlezh “Civic and Ethical Education” as a
critical component of Ethiopia’s education polidy.is overseen by the Civic and Ethical

Education Department within the Ministry of Educati at federal level. Through this

'8 Flowers, N.The Human Rights Education Handbook: Effective Pratices For Learning, Action and
Change.(2000), p.18-25

9 See in the appendix 1 of the thesis.

%0 Habtamu WondimuThe Marginalization of Human Rights Education in Teacher Education Programs in
Ethiopia (2006), p.467-68, in Claude, REducation for Human Rights: The Philippines and Bepnd.
(1996), p. 7-9

# Sifuna, D.N. “Education for Democracy and Humagh®s in African Schools: The Kenyan Experience.”
(2000) Vol. 25, No 1&2, p. 213-239; Chanda,Education For Human Rights In Zambia. (1999), p. 32. ;
Balde, S. (ed.Human Rights Education in Africa: Principles, Methods and Strategies(1998).




program, citizens are given orientation on humghts, cultural diversity and toleranteThe
FDRE government is also established institutiongkvivork for protection and investigating
of violation of human rights named “Human Rightsn@nission”, and “Institution of the

Ombudsman®®

Human Rights Education as a means to protect aatecawareness about Human Rights is
also basic for Citizens with uniform (the MilitaBersonnel’s). That is, Military personnel
having awareness and the knowledge on human ragbtfundamental. That is why most of
those Higher Military Institutiorf§ in Ethiopia, therefore, made a subject called f€and
Ethical Education” as integral part of their cuatiem. In addition, it is important that human
rights have a formal place in basic armed forceshing curriculum. Because training is a
means of ensuring that members of the armed faacesaware of their legal rights and
obligations, including rights and obligations amgsiunder international conventions such as

the Geneva and Hague Conventions.

In a nut shell, this paper strives to look into theplication of absence of Human Rights
Education in higher military institutions in genkeand in Ethiopian Defence Command and
Staff College in particular. In addition, it willedl with the methods used to educate Higher
Military Officers in what manner should they intahlizing the values of human rights and be

able to put human rights to practice in their work.

1.3.Statement of the Problem

1.3.1. Problem Description

Armed forces are an integral part of a democratitesand society. By fulfilling their defence
and national-security functions, the armed forcksy @ key role in enabling a security
environment that allows civilians to enjoy the irahble rights and freedoms to which they

2 CERD, CERD/ETH/CO/15/Add.1 (2008)

ZConstitution of the Federal Democratic Republi€tfiopia, (1995), Proclamation No.1, Federal Neg.Ga
year 1 no.1, 23, Art.55 (14&15); Establishment dfigpian Human Rights Commission Procl.No0.210/2000
Federal Neg. Gaand Establishment of Institute of Ombudsman Praxl2.1/2000.

4 Those Higher Military Institutions of the ENDF emopass: Defence Engineering College, Defence Human
Resources College, Defence Health Science ColMf&/Mulgeta Buli Technical College, Ethiopian Deéen
Command and Staff College, M/G/Hayelom Araya Milité&cademy, Defence Intelligence College, Defence
Logistic College, Defence Communication Collegefddee Combat Engineering College, Defence Combined
Armed Forces College.



are all entitled as human being. As part of thecetiee organ of state structure, armed forces
personnel are bound to respect human rights aretnetional humanitarian law in the

exercise of their duties.

Human rights works are a daily phenomenon whereatimeed forces personnel must to
integrate them. They will be also better prepamdstich activities if they themselves aware
of them (the human rights) and operate in an enwment that respects and protects those

rights, and requires to internalize the values timaterlie them through education or training.

It is witnessed that people who are aware of thghits stand best chance to realizing them
and defend against the violations of others hunngimns too. In other words, learning about
one’s own rights builds respect for the rights tifess. Human Rights Education is also one
mechanism to build tolerant and peaceful sociatgluding those citizens with uniform.

Particularly Human Rights Education is more impatrt@ol in countries where human rights

culture is less developed like Ethiopia.

The FDRE Constitutiot and the Mission of the Ministry of Deferféelearly stipulated that
the major Mission of the army is to protect the §&dantion which contains the above listed
values of Human Rights and other from externalatzr@s well as internal anti-peace forces.
Therefore, it is a pressing need to have HumantRigducation in the curriculum of Higher
Military Institution of the FDRE armed forces. Imé with this, the Ethiopian Defence
Command and Staff College as one of higher militasgitution and which is also the highest
level of all other colleges of the National Defenseexpected to play pivotal role in the
realization of Human Rights. Ironically, currenttitere is no Human Rights Education
incorporated in the curriculum of the EDCSC whistaibench mark for the realization of the
mission of the armed forces locally as well asrima@onally which stated under the FDRE
Constitution and the mission of the Ministry of Bete.

Indications of the pit falls in the realization bfuman Rights Education in the Ethiopian

Defence Command and Staff College are:

%5 Constitution of the Federal Democratic Republi€tiiopia cited above at note 23, Art. 87
% The Mission of the Ministry of National Defenci the EDCSC Curriculum (2008), p.5



L In spite of the fact that the EDCSC is highest lefehigher military institution in
Ethiopia in the present curriculdmHuman Rights Education is not part of it

4+ There is no any institutional mechanism which ipasition to translate Human Rights
Education in to action in the EDCSC

1.3.2. Research Question

What is the implication of the absence of HumanhRig=ducation in the Ethiopian Defense

Staff and Command College?
1.3.3. Assumptions

t Human Rights Education. t Achievement of the Mission of the FDRE armed Fsrce

stated in the Constitution.

The foregoing assumption depicts a positive ratstigp between Human Rights Education
and the Achievement of the Mission of the FDRE Adrkerces.

Figure No. 1: Assumption of the Integration of theHuman Rights Education and the

Achievement of the Mission of the FDRE Armed Force

Human Rights Education

Strategic and operational Ieader;:> Human Rights
Protection

Ethiopian Defense
Command and Staff Colleg

D

The above diagrammatic presentation also makes ttlegoresumption of the integration of
Human Rights Education and the Mission of the Htisio National Defense Forces which in

2" The EDCSC Curriculum of (2008), p.7



turn bring about the deep entrenchment of humahtgigrotection in the Ethiopia legal

system as well as international and regional docusne

1.4.0bjectiveof the Research
1.4.1. General Objective

+ To assess the implication of the absence of HumghtHEducation in Higher Military

Institutions with particular emphasis on EDCSC.

1.4.2. Specific Objectives

To Assess:

4+ the viability institutional arrangement of EDCSC tine realization of Human Rights
Education;

+ the potency of the curriculum of the EDCSC in teelization of the graduate profile
which inculcate elements of human rights;

+ the actual and/ or potential opportunity of thedgiate Officers of EDCSC on issues of

human rights education
1.5. Delimitation of the Study

In Ethiopia there are several Higher Military Itstions with different programs. But the
focus of this study is on EDCSC which trained HighMilitary Officers. Specifically, the

EDCSC has also a number of batches which trainedliqusly and currently, the study,
however, is delimited to thé™and %' batches of EDCSC that are part of the curriculbat t
have no any Human Rights Education Course.

1.6. General Working Definitions

The Ethiopian Defence Command and Staff College

» The EDCSC is one among many Higher Military Insittas in Ethiopia which strives to
be the military educational center of excellencen@ional security and military issues.
The College has given a responsibility from the ity of Defence to educate and

graduate Higher Military Officers who has the rawkColonel and General. Graduates



will also be strategic and intellectual leadersland and airpower employment, and

experts in multinational, joint, and interagencyiesnments.

Command

» The authority that a commander in the armed folae$ully exercises over subordinates
by virtue of rank or assignment. Command includes authority and responsibility for
effectively using available resources and for plagrnthe employment of, organizing,
directing, coordinating, and controlling militargrtes for the accomplishment of assigned

missions.

Staff
» It refers to body of Officers without command auityy appointed to assist a
commanding officer. The parts of any army concerméth administrative matters,

planning, etc.

Higher Military Officers

» These are members of the National Defence Forcehmbomprises from the rank of
Major to Colonel and some times includes Gener&t@&f as well.

Higher Military Institutions

» A centre of education which shoulder responsibildytrain soldiers in several military

profession into higher skill levels

Strategic Leadership
» Military leaders who have the mandate in providihg vision and direction of the
institution for the growth and success of the orgation. In other words, such leaderships

sets the vision and goals for an entire organimatio

Operational Leadership

» At such leadership level, the leaders have theoresbility for translating strategic
objectives which set by strategic leadership insemes of operational objectives within a
specific operating entity, combination of entities across a geographic region.



Higher-Tactical Leadership
» These levels of leadership are focused almost sixelly on achieving specific tangible

objectives.

Standing Rule of Engagement

» Standing Rule of Engagement (SROE) defined ass‘iaiform of military command
(order) which is ratified by Higher Civil and Midity Authorities.” The rule is determined
when? Where? Over Whom? And, how? Does the armgdmf force and to what extent
while fulfilling its mission and defending itselfhe SROE is also derived from the FDRE
foreign affairs Security policy, Military Strateggnd National and International Law. It
is a legal document which helps to avoid from egtesuse of force by soldiers.

1.7. Justification of the Research

1.7.1. Contribution of the Research

Human Rights Education is crucial in raising awasmsnand developing human rights culture
within the military in general and for Officers particular, that includes respect for human
rights as part of a commitment to democratic valitésen this is achieved, the armed forces
are not just defenders of a state’s territoriakgnity; they also defend and embody its

democratic commitments.

As under article 87 of the FDRE Constitution aslvesl the Institutional Regulation of the
National Defence stated that the main duty of memioé the Ethiopian armed forces is
obeying and safeguarding the Constitution and Qtoisihal Principles. To realize this it is
high time to have Human Rights Education as a benalk to equip the higher military
officers in the Ethiopian Defence Command and S@dilege. That is, Human Rights
Education is a sine qua non condition for havingainded military officers that could excel
the mission set in the FDRE Constitution in genaral in the Regulation of the Ministry in
particular. In other words, the research has aifsignce to point out gaps and challenges in
Mission imposed on the member of the institutio &me incorporating of the courses of
Human Rights Education in the curriculum of EDC3Cwill be relevant to build up the



Officers knowledge on human rights aspect whicimately has vital impact on promoting

human rights in their internal and external duties.

As a logical extension of the above fact, the regeawill, therefore, have a grain of
contribution in the inculcation and deep entrengtoh human rights know how and creating
awareness on human rights concept, and enforcirepanesms by the military officers who
would be graduated from the Ethiopian Defence Condrand Staff College. In addition,
human rights education would enable Officers aftexy graduate on how to preventing
abusive/violation practices, on how to spot illegehctices, on the need to investigate any
form of abusive practices, and on how to strictlyd aconsistently apply disciplinary
punishment in all cases where such punishmentrisanzd.

1.8. Limitation of the Study

Data were collected mainly using a key informaténmew schedule. Though the respondents
were selected through careful screening of thestitutional responsibilities and access to
reasonable and balanced information, the intrinakness of the instrument used to collect

data may rarely give room for the reflection ofqmaral bias of key informants.

1.9. Organization of the Study

The thesis is organized into five chapters. Th& thapter deals with background, statement
of the problem, objective of the study, significanscope & limitation of the study, and the
research methodology pursued. The second chapés wéh revision of conceptual as well
as empirical literature pertinent to the objectieéshe study. Chapter three presents major
analysis of findings and discussions. Finally, shenmary, conclusion and recommendations

are presented in chapter four.

1.10. Methodology of the Research

The objective of this chapter is to depict the typ&ture, and rationale of the methodology of

the research. To achieve this objective the chapteers the framework design of the



research, research strategy, study area descrigtioical consideration, data source and data

collection, data collection instrument, data analgsd interpretation.

1.10.1. Research Framework Design

Figure No. 2: Research Framework Design of the Styd

Focus Group Discussion

\ Qualitative Primary and

Open Ended & semi-structur Method secondary data werg
collected

A 4

Interviews

Case Stu

As indicated in the diagram, the study has trieccday out a deep investigation into the
implication of absence of human rights educatiothenEDCSC. The study is concerned with
iIssues pertaining to a given institution and aspettanalysis are also focused on specific
objectives of the research. Thus, advocacy altee&nowledge claim that is issue/ change
oriented and qualitative method of research wittmissructured open ended interview that
elicit the views and opinions from participantsc{irding the 4 & 5" batch students of the
EDCSC) is employed for its convenience to develmtes from the data. Case by case in-
depth exploration and analysis of facts were maderder to identify the implication of the
absence of human rights education in EDCSC. Inhéuriinterest to refine the findings,

triangulation of responses from different sources also made.
1.10.2. Research Strategy

In order to realize its intended purpose, this asde undertaking has employed variety of
strategies in gathering pertinent data. First, ikdgrmants were contacted in order to obtain
their agreement to take part in the study. Seconsigondary data sources have been
identified and sorted out on the basis of theievahce for the study. Thirdly, series of

interviews were conducted with the key informamteiccordance with the prior arrangements
made with the respondents. Fourthly, responses thifi@rent respondents have been tallied
to check their consistency with each other. Finalgta obtained from primary sources have

been substantiated with facts from secondary ssurce



1.10.3. Study Area Description

The Ethiopian Defence Command and Staff Collegedated in Addis Ababa, next to ‘Jan
Meda'.

1.10.4. Ethical Consideration

In the process of data collection due care wasntakeorder to make this piece of work
ethically sound. Respondents have been informed thier contribution was sought for
exclusive academic purpose. Their consent was @saned on the basis of consensus to
fully respect their rights, needs, values, andrdesas far as the issue of this research is

concerned.
1.10.5. Data Sources

Primary data were collected through face-to-face in person rimgv with the key

informants who were strategically and purposefaéiiected.

To have balanced information, the primary data wetkected from key informants within the
EDCSC (including the commandant, Deputy-CommandbetAcademic Dean, and Students
from 4" and %' batch), and from stakeholders out of the EDCS@ Hiaae direct/indirect
attachment with the implication of absence of humgints education in EDCSC.

= The first category of key informants was composktp officials of the EDCSC,;

= The other category of key informants is composedth® ENDF Training Main
Department which has a direct link with the collegewell the prime responsible body
of the Ethiopian National Defence Force (ENDF) amtrolling the overall activities of
the EDCSC. Furthermore, in spite of the fact thatEDCSC is not fully in a position to
design and adopt its own Curriculum for this veegson the researcher looked on and
selected the Curriculum and Planning Section ofrling Main Department to be key
informants and interviewed;

» The 4" and " batch students of the EDCSC who are part of thdcclum where the

researcher assess be informants and interviewed;



» The Ethiopian Human Rights Commission shall adgaimdem for the inclusion of HRE
in curriculums of the armed forces institutionswasl as to arrange training on human
rights. To see the practice, the Training CentrthefEHRC & colleagues are selected to
be a key informant and interviewed;

= The ENDF are active in international missions as pathe UN and AU peacekeeping
force, thus to identify the shortcomings observetbiag the ENDF members in general
and the Officers in particular while accomplishitingir duties, the researcher selected
the ENDF Peacekeeping Centre to be key informardsrdaerviewed;

Secondary datawere collected from public and private documeitseese were national and

international legal instruments, books, journal aeriodical.
1.10.6. Sample population and Sampling Techniques

The researcher population included a range of refgrus from the EDCSC, the ENDF
Training Main Department, the ENDF Legal Affairsr&torate, the ENDF Peacekeeping

Centre, and the Ethiopian Human Rights Commission.

The researcher in regard to students of the EDG8@logs purposive convenience sampling
techniques for the Focus Group Discussion partitgathat is, | selected total 16 students

from both batches out of 73 due to their availapih the college.
1.10.7. Data Collection Instruments

This study uses qualitative methods of data calacind the instruments used to collect data
were semi-structured interview, Focus Group Disamssand Personal Observations. The
semi-structured interview contained a number ofstaas that were responded by different
groups of key informants. The checklist was alseettgped by the researcher to be able to
take notes of any discrepancies regarding humdmsrieducation while review of documents

as secondary data sources.



1.10.8.Data Analysis and Interpretation

Qualitative analysis was employed. The analysis waasltifaceted, iterative, and

simultaneous. The process of data analysis invoina#ting sense out of data. It involved
preparing the data for analysis, conducting anslysaoving deeper and deeper in to
understanding the data, representing the data,naakdng an interpretation of the larger
meaning of the data.

Interpretation of data was made on the basis oftifigation of prevailing practices and the
working documents governing that particular practrcview to come up with the implication

of the absence of human rights education in EDCSC.



CHAPTER-TWO

2. Conceptual and Theoretical Frame work of Human Rigls Education

2.1. Essence of Human Rights Education

In post-WWII Human Rights [have] emerged as arumfitial discourse and this discourse is
changing from a solely legal to a broader HumarhRigducation (HRE) focu§. The notion

of Human Rights Education can be traced back tal8%#8 Universal Declaration of Human
Rights in which the declaration in its preamble esmkeference to the role of education in
securing Human rights and fundamental freedomteniorld®® Today, HRE is increasingly
became a major theme in educational system ofefgtaround the world and also advanced
among the world organizations, professional assoos, and international advocacy

groups>°

Human Rights Education is a developing field anduaicular movement that has been
defined and articulated by the international comityumncluding the United Nations (UN).
As such, the UN defined HRE as “training, dissertiamaand information efforts aimed at the
building of a universal culture of human rightsatingh the imparting of knowledge and skills
and the molding of attitudes which are directed'to:

1. build respect for human rights and fundamentaldoees;

2. promote full development of the human personalitg &s sense of dignity;

3. promote understanding, tolerance, gender equalitgt, equality and peaceful coexistence
among nations, indigenous peoples and racial, matiethnic, religious and linguistic
groups;

4. enable every person to participate in a genuinely $ociety; and

Further United Nations objectives regarding thenpobon and maintenance of peace.

8 David Suarez & Francisco Ramir¢suman Rights and Citizenship: The Emergence of Huma Rights
Education (2004), p.1.

29 Janas Grimhenden and Rolf Ring (ed$uthan Rights Laws: From Dissemination to Applicatiay’(2006),
p.85.

0 David cited above at note 28.

%1 United Nations, the United Nations Decade for HorRéghts Education: 1995-2004. (1998), p.3; United
Nations, the Plan of Action: World Programme fomian Rights Education-First Phase (2006), P.12 a%ee
http://www.hurights.or.jp/asia-pacific/no_13/nol38iideline.htmaccessed on August 25/2010.




To sum up, the phrase ‘Human Rights Education’ ezfer both to the human rights to
education-which is a right protected by the Intéomal Covenant on Economic, Social and
Cultural Rights (ICESCR)-and, which is more oftée tase, to the content of education to
develop a substantive knowledge and understandihgroan rights. The rights to education
and the teaching of human rights (Human Rights BRtioc) are intertwined. On the other
hand, Human Rights Education “...aims at providingifsuand students with the abilities to
accompany and produce societal changé$hus, Human Rights Education has an important
place in defining and determining the scope of tight to education. Because of its
instrumentality for implementing the right to edtioa “human rights education is an integral
part of the right to education and has gained t larger recognition as a human right in
itself.”*® The UDHR under its Article 26(2) placed Human RégBducation in the centre of
human development:

Education shall be directed to the full developmehthuman personality and to the
strengthening of respect for human rights and fumelatal freedoms. It shall promote
understanding, tolerance and friendship among altions, racial or religious groups,
and shall further the activities of the United Naus for the maintenance of peate.

2.1.1. The Rationale For Teaching Human Rights Education n Schools and

Inclusions in Curriculum’s

The United Nations Charter's references to the ptimm and encouragement of human rights
were clarified in 1948 when the General Assemblithwo dissenting votes, adopted the
Universal Declaration of Human Rights. It was pantied as "a common standard of
achievement for all peoples and all nations," wherendirected to "strive by teaching and
education to promote respect for these rights ametdbms...3® Thus education is identified

as instrumentally connected to the Charter tagk@ioting human right®

Education is obviously a key vehicle for the dmsetion of rights and the project of
changing attitudes by incorporating a substantights element into education. Thus, as
stated above while the UDHR was adopted in 1948 Ghneral Assembly of the UN called

%2 Available atwww.portal.unesco.org/education/en/ev.eApcessed on August 23/2010.
BAvailable atwww.portal.unesco.orgAccessed on August 23/2010.

34 Universal Declaration of Human Rights (1948), &6.

35Id_. Preamble.
% Available athttp://www.pdhre.org/materials/methodologies.h&rmtessed on July 07/2010




upon the member countries to publicize the texthef Declaration and “to cause it to be
disseminated, displayed, read and expounded palhgin schools and other educational
institutions....”” Ethiopia also include the UDHR and other intemrai bill of rights as
integral parts of the constitutidf.

In respect to HRE, the inclusion of HRE in the mutum of schools is a derivative of a series
of factors® First, the definition of HRE varies. There is flegal definition which is drawn

from the international documents that many natibage signed over the years. A second
determinant of HRE is the general sense of the itapoe the society attaches to human
rights, where there is a genuine commitment oresehsirgency, an effort is made to include

them in the curriculum.

Teaching about human rights is closely associaiéu development, peace and disarmament
education and specific topics of human rights viotg for example: apartheid, racism,
colonialism, terrorism, and poverty and starvaftbrihe general goal of all HRE is to
integrate international human rights standards pwadtices into peoples' daily lives. It is
often linked conceptually and in practice with cidducation, conflict resolution programs,
democracy education and the likeln a nut shell, the teaching of human rights ihcsits

instills human rights values and knowledge in yopegple.

Moreover, the UNESCO’s international Congress orudation for Human Rights and
Democracy (1993) stipulated that the rationale teaching HRE is because “it provides

protection from discrimination, unfair treatmentndemocratic attitude, deterioration of

%" David cited above at note 28

% Constitution of the Federal Democratic Republi&tfiopia, (1995), Proclamation No.1, Federal Negq.G
year 1 no.1, article 9

39 C. Naseema, cited above at note 2, p.167-168.

“C UNESCO, Proceedings of the International Congoas§eaching of Human Rights (1978); UNESCO,
Experts Meeting On the Teaching of Human Right 82)UNESCO Document No. SS-82/Conf.401/24);
UNESCO, , Synthesis of Member States Reports OApipdication of the Recommendation Concerning
Education For International Understanding, Coopenaand Peace and Education Relating to Human Reyhd
Fundamental Freedoms (UNESCO Document ED 83/Co#f2211983).

41 Vergara A.C. & Estevez, J.V. “Justice, impunityahe transition to democracy: A challenge for hama
rights education.” Journal of Moral Education, V28 No 3,(1994), Pp.273-284.



cultural values, unawareness of society and enmigot, exploitation, bondage, human rights

illiteracy, abuses of human rights at any level*&tc

Human Rights Education teaches important acadendclife skills and deepens students’
understanding of course materials. Knowledge arnlts ¢b be gained from Human Rights
Education include$®
= Critical thinking, analyzing credibility and authesity of cause-effect relationships,
formulating analysis and asking questions;
» Viewing an issue from multiple perspectives andnidging bias in your own and
other’s opinions; and
» Research and data collection, use of statistiggyrtimg and monitoring techniques,

and measuring human rights violations.

Finally, Human Rights Education stimulates and eegalearners, helps them relate
emotionally and intellectually to course matered helps them make connection between

their own lives and events happening elsewftre.
2.1.2. Human Rights Education as a Right

The right to know one’s Human rights through HunRights Education and learning can
make a vital contribution to human secufftyHuman Rights Education is a basic right of
individuals which has been recognized under differaternational, regional and national
Human Rights treatie€€.Hence, everyone has to know that Human Rights &hrcis not
only about good intention, but also, many of thejamanternational Human Rights

Instruments actually established a right to Humayh® Education.

2 Naseeman cited above at note 2

43 Martin, Dr. J. Paul, “Self-Help Human Rights Edtica Handbook.” (1996). The author references how
Human Rights Education facilitates various forméntéllectual inquiry and how they relate to theaiplines of
Law, Philosophy, Political Science, Anthropologystdry and others.

4 N. FlowersHuman Rights Education Handbook: Effective Practics For Learning, Action, and Change
(2000); Shiman, David,Teaching Human Rights(1999)

“5 Wolfgang Bendek (ed.lnderstanding Human Rights: A Manual on Human Righs Education(2006),
P.213.

¢ Such as the UDHR (article 26), the ICESCR (arti@§ the CRC (article 29), and, most recently,\ffenna
Declaration and Program of Action (Section D, Peaphs 78-82).




Human Rights Education has to be designed in dalenake those educated able to act in
accordance with their knowledge-either to restfemm violations or to claim human rights.
In that sense of empowerment the General Assentatgssthat “Human Rights Education
involves more than providing information but rathieis a comprehensive life-long process
by which people at all levels of development andlirstrata of society learn respect for the
dignity of others and the means and methods ofrengthat respect within a democratic

society.®’

2.2. The United Nations, Education and Human Rights Eduation

The United Nations was formed in 1945 immediatdtgrahe end of the horrific WWII with

the purposes “to achieve international co-operatiosolving international problems of an
economic, social, cultural, or humanitarian chagcand in promoting and encouraging
respect for human rights and for fundamental freesi8® The main perpetrators of this
common concept of human dignity concerning humaghtsi are governments — including

their police forces, military and tolerated or emwveoed private force®
2.2.1. Human Rights Education and Education

Education takes the status of Human rights becdusehances human dignity through its
fruits of knowledge, wisdom and understandifin other words, Education is a precondition
for exercise of Human rights as well as importaad tn promoting Human Rights. Although
the goals and objectives of education may vary r@wcQ to the respective historical,
political, cultural, religious or national contest states, there is a growing consensus under

present international law that tolerance and raspieEluman Rights shall be major areas of

" OP 5 of GA Resolution 48/127 and OP 4 of Genesaletnbly Resolution “United Nations Decade for Human
Rights Education” 22 December 1995, United Natibns. A/RES/50/177.

“8 Charter of the United Nations (signed on 26 JWvblin San Francisco), Article 1 Para. 3: Unitedidies
Conference on International Organization Documevits, XV (1945) 335 ff.

9 Nils Rosemanrnduman Rights Education: Towards the End of the UN [Rcade(2003), p.14

* Richard Pierr Claude, “The Right to Education &hanan Rights Education,” Sur International Jounfal
Human Rights, Vol. 2, (2005), p.37.




educatior”* Because of many people do not have knowledge ofidfuRights there needs

education which focuses on human righits.

In short, Human rights and education have gone arénd ever since the Charter of the
United Nations (UN) was accepted on October, 13&spectively by signing the UN

Charter, States committed themselves to cooperatitig the UN to promote and achieve
universal respect for and observance of human gjghimhd fundamental freedoms to all

without distinction regardless of their race, darguage, or religion®®

However, the emphasis on education rather gaingtefuattentions while the UDHR was
adopted in 1948. Long before the UN declared 199B4Zthe Decade for Human Rights
Education, the UDHR and the Covenants (the ICCPIRCESCR) placed education at the

centre of human rights activitiés.

2.2.2. The Road to and the United Nations Decade for HumarRights

Education

After the UDHR was adopted in 1948, there wererirggonal conferences on issues
of human rights held at different parts of our wlotbo. The initiative for those

conferences was made by the UNESCO and reachdgnéements on issues of HRE.

In the 1970s, the right to Human Rights Educatiename a popular theme within the &N.
Eventually the UNESCO took the initiative and plkhdduman Rights Education on the
agenda of a General Conference in 1974, which lechlber states unanimously adopting the
so-called ‘Recommendation’ concerning Education fliaternational Understanding, Co-
operation and Peace and Education Relating to Huights and Fundamental Freedoms.

*1 Manfred Nowak|ntroduction to International Human Rights Regime (2003), p.10.

*2N.Flowers, “Human Rights Education in the USA” 1Mo No. 1, (2002), p.24.

3 Charter on the UN cited above at note 21, Arti8eread with Article 55 (C).

> From a suggestion made at the World Conferencelunan Rights in Vienna in December 2004, the UN
General Assembly proclaimed the Decade for HumaghtRi Education as being from January 1995 until 31
December 2004 (Resolution 49/184).

% See also article 26(2) of the UDHR, article 28&#3he CRC, and article 13&14 of the ICESCR.

*® Naseema cited above at note 2




In addition, in 1993, in Montreal, Canada, the UNEStogether with the UN Centre for
Human Rights held an International Congress aimedhe education of human rights and
democracy. The major theme of the conference wassfucturing a “World Plan of Action
for Education in Human Rights and Democracy”. Aseault, it made provision for the
creation of extensive programs for Human Rightsdation to further the ideals of tolerance,
peace and friendly relations among states, pecgiels marginalized groups.Finally the
Congress adopted a plan to obtain its educatiarabsgvhich reads as:
“This plan calls for methods which will reach thedest number of individuals most
effectively, such as the use of the mass medidraiméng of trainers, the mobilization
of popular movements and the possibility of esshblg a world-wide television and
radio network under the auspices of the United dtati” >
The 1993 Vienna Conference was the next landmarkiuman Rights Education. In the
concluding document of the Conference, represeretatf 171 countries affirmed the State’s
obligation to incorporate Human Rights Educatioagoams in their curriculunf. Education
on Human Rights and the dissemination of propermétion, both theoretical and practical,
play an important role in the promotion and respafcthuman rights with regard to all
individuals without distinction of any kind such eece, sex, language or religion, and this

should be integrated in the education policiefamational as well as international levéls.

Moreover, the Vienna Declaration and the ProgramAdion that came out of the 1993
World Conference on Human Rights reaffirmed thetreénmportance of Human Rights
Education’s role in the promotion of universal hum@ghts norms by declaring a United
Nations Decade for Human Rights Education (19954280 A central concern of the
Declaration of the UN Decade for Human Rights Etiocawas the role that Human Rights

Education can and does play in the promotion ot@gehoth locally and globalff?. In other

>"World Plan of Action text available at
http://www.unesco.org/webworld/peace_library/UNESBRIGHTS/342-353.HTMaccessed on August
25/2010
58 m
59 bid.
% UNOHCHR (1993), Article 33.
2; Vienna Declaration cited above at note 54, Papiy83, Part 1.
Ibid.




words, one of the formative causes behind the daada of the United Nations Decade for
Human Rights Education (1995-2004) was the neethihance knowledge of human rigfts.

Since the UN decade HRE can be seen as a comprehamal lifelong learning process
aimed at empowering people to stand up for themdmu rights and against human rights
violations as well as to respect human rights ber#® By this reason HRE is also education
in regional and international instruments and meigms of protection and procedures for

ensuring accountability”

Moreover, the UN General Assembly adopted a sedeadde for Human Rights Education,
called “World Program for Human Rights Educatinih which the program started on 1
January, 2005 and will be ongoing. The first phaisthis program was run until the end of
2009, and focuses on Primary and Secondary eduacdfius time National strategies and

minimum standards to the implementation proces$RIE were given to governmerfts.
2.3.Countries Experience on Human Rights Education

HRE is strongest among states in Europe and theridase followed by the Middle East and
North Africa, Sub-Saharan Africa, and the Asia-fiagiegions®® But, situations of HRE in
school system differ from country to country. Fastance, in Philippines and Albania HRE is
mandated in the national constitution and is reglithroughout the entire school system
respectively. As in the Philippines Constitutioresified that there established a body which
is responsible to promote HRE named as the Comonigsi Human Rights of the Philippines

%3 bid . and See further OP 9 of General Assembly Resuitiiuman Rights Education Decade” (GA
Resolution 48/127) of 20 December 1993; United dvetiDoc A/RES/48/127 and OP 4 of General Assembly
Resolution “United Nations Decade for Human rigatiication” (GA Resolution 49/184) 0f 23 Decembe®4;9
United Nations Doc. A/RES/49/184.

% Karl-Peter Fritzsché[eaching Human rights-Suggestions for Teaching Guiglines(1993), p.16.

%5 UN, 2000, Report of the United Nations High Consiuser for Human Rights on the mid-term global
evaluation of the progress made towards the achiemeof the objectives of the United Nations Decfade
Human Rights Education (1995-2004).UN Document A368, Geneva, also available at
http://www.unhchr.ch/huridocda/huridoca.nsf/e06a#930fa0238025668700518ca4/55da934a2691b02ac12569
8400 496605/$FILE/0064037e.doc., Para. 131 of erich tevaluation.

66 UN, World Programme for Human Rights Education¢Doent A/59/43). 59th General Assembly of the UN.
(2004), New York:UN.

67 Ibid.

%S, Cardenas, “Constructing Rights? Human RightscEtion and the State.” International PoliticaleBcie
Review, Vol.26,No.4, (2005), p.368




(CHRP)® In addition, the Pilipino government which gaveeaphasis on HRE designed its
own HRE Program Plan and accordingly the CHRP @mssthat “a Philippines society that
deeply values the dignity of every person and ftélypects human right&>

2.4.0ver views of Human Rights Education in Africa

Until recently what the reality in Africa in regatd HRE was that African nation including
Ethiopia not willing enough for schools to teachran rights. However, with the collapse of
dictatorships, the end of colonial vestiges andthpad some African nations made efforts in
entrenching HRE in their educational systems. dlewing table also shows us how some
of the national policy directions and educationmhsa of those listed nations intended in
addressing HRE.

No | Factors Ethiopia Nigeria South Africa

1 | Aims of = To bring up citizens whg = To enable him/her to derivg = Equal access to lifelong

Education respect human rights, Maximum benefits from his/he education and training

in membership in society, lead @

stand for the well-being opportunities, which

National fulfilling life and contribute to . .
of people, as well as fof will contribute
Education . L the development and welfare of ) .
o equality, justice and ) towards improving
al Policies ] the community ) ) )
peace, endowed with i i their quality of life
_ * The national educational o
democratic culture ang and building a

aims and objectives fo

=

discipline; peaceful, prosperous
. iy all levels of educatior] .
® To bring up citizens who and democratic
differentiate harmful| &€ society.

»The inculcation of national

practices from usefu ®= This statement points

consciousness and nationg
ones, who seek and stand the way toward &
. unity; .
for  truth, appreciate , i system that is freed

» The inculcation of correct types

aesthetics and show @ . from discrimination
of values and attitudes for the

positive attitude towards ¢ ival of the individual and and inequality, and

the development and the Nigerian society; united on a foundatior

dissemination of science » Training for understanding of opportunity and

and technology in society the world around. democracy.

Source UNESCO International Bureau of Education Geneva, Sitzerland World Data on Education,
5™ edition, 2003

% The Philippine Constitution, (1987), Article XIIGection 18(5).
0 Commission on Human Rights of Philippines, TherSterm Human Rights Education Program Plan of the
Commission on Human Rights of the Philippines, 1@88ised in 1990), p.1.



As the UN reports in 2000 evaluated and reporteti@man Rights Education activities done
by African governments also the overall pictureA@rican participation in the UN Decade for
Human Rights Education is bledk.Only seven of the 53 member states returned an
evaluation questionnaire to the High CommissioriEne UN added a point in its report that
the obstacles listed by the seven African governstrat responded to the questionnaire in
respect of implementing Human Rights Education @og are an indication of a lack of
political will rather than the obstacles themselwesng insurmountable. This lack of will is
evidenced by there being no technical assistancedéveloping and executing national
Human Rights Education plan, and no provision afjiterm state funding on Human Rights

Education’?

In addition, the UN reports shows that there way \itle done by African governments to
take Human Rights Education to professional grauysh as the Police, the Armed Force and
Immigration Officers, and even less to vulnerabileugs such as minorities, migrant workers,
prisoners and people living in extreme povértyfrican governments rather than adding
their efforts in funding and teaching Human RighEducation , they expected

intergovernmental organizations to fund Human Rigkducation projects.

2.4.1. Human Rights Education and the African Charter on Human and People’s
Rights

The African regional system is the latest additmthe regional efforts towards the protection
and promotion of human rights. The African ChagarHuman and Peoples Rights and the
African Court of Human Rights parts of the instrumseand institution that occupy a central

place in the regional system for the protection pirmnotion of human rights in Africz.

As we understand from the charter, it presentonbt the most straightforward statement in

international norm-making regarding governmentapomsibility for education, but as well, a

"LUN cited above at note 65.

21d., points 39-41.

31d., points 33 and 34.

"1d., point 37.

S Ethiopian Human Rights Commission, A Survey on thanan Rights Aspects of the Ethiopian Primary
Education(2006),p.6



significant and unique call for effectilemiman rights education. That is, the Banjul Charter
says that signatory African states:

Shall have the duty to promote and ensure througaching, education and
publication, the respect for the rights and freedocontained in the present Charter
and to see to it that these freedoms and rightsvels as corresponding obligations
and duties are understodd
To say that government responsibility to teach humights should also ensure their
understanding is an innovative standard and an rii@pioaddition to international discourse.
The effectiveness of human rights education showoldonly be the concern of the Banjul
signatories, but of everyone who takes Human Riffiscation seriousl{. The standard
suggests that those obliged to teach human rigiuslé also ensure that such programs are
effective in that people accept and understandr thghts and that they are thereby
empowered to use them and can benefit by exercisiam’® It should be clear that the
objective of effective human rights education i tacsow the seeds of social unrest.

2.5. Military Personnel’'s and Human Rights education

The armed forces are one among the three targétrmes of HRE. That is, HRE can

consist of the Military and Police training actie&®’States basically rely on their military
capability against their external threats which basically military and political in nature.
Thus, in achieving this goals education is takeramgmportant part of the induction and
development of armed personnel. In addition, edoicato the military like any other

individuals provides an opportunity to inculcateadd values, a common vision, and
collective pride® Because of the nature of the profession the arimees of any state are
often exposed to violate the human rights of irdlnals in the conflicting areas. Thus
specifically in countries where the armed forceseh&een involved in inter-communal

conflict or repressive practices, appropriate trjneducation] presents an opportunity to

% African Charter On Human and Peoples Right (198t) 25
Z; Richard Pierre Claud®lethodologies For Human Rights Education(1999), p.3.

Ibid.
" Such as first, the public at large; second, schantl educational institutions; and finally, prefesal groups
both governmental and NGOs.
8 sonia Cardenas, (2005), Constructing Rights? HuRights Education and the State. Internationaltieali
Science Review, Vol.26,No.4, pp.366-367
8 OSCE/ODIHR Handbook On Human Rights and Fundamental FreedomsfoArmed Forces Personnel
(2008), p. 204.




take a new approach based on respect for humats,rdgmocratic values, and international

legal commitment&?
2.5.1. Armed Forces has a rights

Armed forces personnel, whether conscripted orntelers, are part of a chain of command in
which the interests of the individual are subortidao the requirements of military duty. Yet
they remain citizens in uniform, and must be grdrttee same rights as civilians, without
prejudice to military disciplin€® The military profession can maintain its dignitpda
professionalism only if the human rights of soldi@re respected. Armed forces play an
essential role in protecting society against vagitueats. As such, they must be prepared to
protect and uphold the constitution, state insting, and the central values of the society at
all times. Human rights standards as part of thmesgs central values apply to the armed

forces as welt!
2.5.2. Significance of HRE for Military Personnel

Human rights education is also crucial in raisimgeeness and creating a professional culture
within the military as part of a commitment to desradic values. When this is achieved, the
armed forces are not just defenders of a stateigaoi@al integrity; they also defend and

embody its democratic commitmefits.

Moreover, the human rights of members of the arfoezks have additional importance in the
contemporary context for two reasons. The firgheschanging nature of military operations.
Armed forces are now more likely to be deployed pmacekeeping operations than in
conventional warfare. Servicemen and women in pessm@ng operations are frequently
called upon to assist political institutions wittsacieties fractured by conflict to re-establish a
culture of respect for human rights in their aréaperations. They will be in a better position

to do this if they themselves have knowledge ofl are accustomed to, such a culture within

® |bid.

8 parliamentary Assembly of the Council of Eurageman rights of Members of the Armed ForcesDoc.
10861, (2006), Para.53, also availablatgt://assembly.coe.int.Main.asp?link=/Documents/kifa-
Docs/Doc06/EDOC10861.htnaccess on July 21/2010

% See ahttp://www.publications.parlliament.uk/pa/cm2005@8select/cmarmed/828/828we13.htm

8 OSCE cited above at note 81, p.24




their own armed forces. Second, the increasingofisaultinational military task forces in
these and other operations draws attention tordiifges in the working conditions and rights

enjoyed by members of the armed forces in diffeséaties®®
2.6. Human Rights Education in Ethiopia

As one of the oldest nation states and a foundieghber [of] the League of Nations, the
United Nations and the African Union, Ethiopia Haeken taking part in various international

endeavors for the protection and promotion of hunigirts®’

Despite its weaknesses and limitation, the ReviSedstitution of 195% was the Pioneer
legal document in introducing human rights normshe people of Ethiopi¥. But, those
rights listed on the constitution were only remdires part of the paper rather than to be
practical. In addition, the 1987 Peoples Democtagpublic of Ethiopia (PDRE) Constitution
had incorporated a chapter on the fundamental sigimd freedoms “Guaranteed” to the
Ethiopian Peoplé® In practice, however, the 1987 constitution like forevious once was
only nominal. Human rights violation during thisripel (under the Dergue regime) was

common®*

Immediately after the downfall of the Dergue a Gdamwas adopted by the Transitional
Government of Ethiopia. And the Charter in whichlyfuincorporated the Universal
Declaration of Human Rights as part of the lawshefnation began in its first provision by a
commitment to respect and promote human rightsfandamental freedonts.In addition,

81d., p.34

87 Ethiopian Human Rights Commission cited aboveo 5, p.6

8 |t was a second kind of constitution to Ethiopiaiat ratified some years after the expulsion ofltakan
Invaders from the country under the emperor H/S@aRegime. The first Constitution was the 1931
Constitution.

8 Ethiopian Human Rights Commission cited aboveo& @5, p.7

 That is, in the PDRE Constitution Articles from-38 “guaranteed” various rights, such as rightqoadity
before the law, equality between sexes, equalgighspouses in family relations, the right to wdHe right to
free education, freedom to conduct research enigageative activities in science, technology amg arts; the
right to inviolability of the person, freedom agstirbitrary arrest, the right to be presumed iengicnon-
retroactivity of criminal law; the right to legabunsel; freedom of conscience and religion; freedbspeech,
press and assembly, peaceful demonstration andiatisn; freedom of movement; secrecy of correspowd,;
the right to elect and be elected; the rights tansiticriticism and complaint against organs ofestat

°1 Bahru Zewde A History of Modern Ethiopian: From 1885-1991(2"™ edit.2002), p.253-256

92 Ethiopian Human Rights Commission cited aboveo& 5, p.8




during the Transitional Period (from 1991 to 198t UDHR was served as direct source of

human rights law in Ethiopid®

The FDRE Constitution which makes as one of iteciyes the protection of and respect for
human right¥ was promulgated in August 1995 and has embodietgthy list of human
rights norm&® and incorporated various international human righgésruments into domestic
laws. It has also further makes all internationainian rights instruments ratified by Ethiopia
as an integral part of the law of the Iafidt goes on providing that the fundamental rightd a
freedoms specified in the Constitution shall besripteted in a manner conforming to the
principles of the Universal Declaration of Humargis, International Covenants on Human
Rights and international instruments adopted byidpta®’ The FDRE Constitution also
states that “to the extent the country’s resoumexsnit, policies shall aim to provide all
Ethiopians access to public...educatidhThe central mission of the Ethiopian education is
to instill the worth of the constitution in the ndis of the students, through democratization of

the curriculunt®

In the Resolution No. 49/184 of the UN, the Genéssembly stated that “everyone must
know that Human Rights Education and public infaioraare in dispensable elements...to
protect human rights:®® That is, states are supposed to protect theirlpegparantee the
rights of individuals and create an atmosphere gone to the development of individual and
society as a whole in their jurisdictid™. In reference to this as per article 9 (4) of tiRE
Constitution reads: “all international agreemeit#fied by Ethiopia are part of the law of the
land™'%? This implies that the FDRE government is obligedirhplement those principles

enshrined under the UDHR and other Internatiorerties and covenants. From the above

%Ibid.

“Id., P.1

% See Chapter three of the constitution which iFelytdedicated to human rights norms under tte tit

“Fundamental Rights and Freedoms”.

% Constitution of the FDER cited above at note 38,9\(4).

1d., Art.13 (2).

%1d., Art.90 (1).

% Ethiopian Human Rights Commission cited aboveo& @5, p.2.

122 UN, Declaration for Human Rights Education; LesgmriLife (1998), GA Res. No. 49/184, p.6.
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192 Constitution of the FDRE cited above at note 38,9%4)




statements we can conclude that the Constituticonaway or another ways recognizes the

issue of Human Rights Education.

Human rights education is thus very vital to infottme society so that people may be able to
pursue their rights more vigorously. In the abseoicadequate knowledge of rights and the
mechanisms available to realize them, violatioghtd might became day-to-day phenomena
and rights cannot be protect®dIn 1999 the subject called “Civic and Ethical Eglin” has

been introduced in the Educational Curriculum dfigjtia for the purpose to explores human
rights from a variety of points of view. First, @veducation is examined as a method of
knowing and enjoying one’s rights. Next, the Cansion is studied as the source of rights

and democracy as a vehicle for practicing rights.

As one step of this education process, higher eaucéas been assuming the mission of
fostering citizens with human rights knowledge.régard to this Professor Habtamu who
made a research on HRE in Ethiopia concluding g fimdings that “most colleges and
Universities, including Addis Ababa University anffering courses on Civic and Ethical
Education in which the course include topics sushstate and government, constitution,
citizenship, democracy, ethics of citizens, humaghts, rule of law, and international
relations (global issues). But the issues on hungiris and democracy get small coverage,
while the issues of peace and conflict resolutiehspme mentioning or no coverage at 4.
He also further strengthens his finding on how HREthiopia is marginalized by saying that
“none of the Universities or Colleges under studs hextbooks or even well organized
teaching materials for the course. They only hasadobuts, photocopies of the Ethiopian

Constitution and Chapters of some books.”

103 Action Professionals’ Association for the Peod®AP), 2002, Enforcement of Human Rights In Ethégpi
p.17.
194 Habtamu WondimThe Marginalization of Human Rights Education in Teacher Education Programs in
Ethiopia: A Call For Better Covenvrege in College Of Education (AAURroceedings of the Conference on
Teacher Education For Sustainable Development In Biopia (2006),Pp.472-473.
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2.6.1. The Role players on HRE in Ethiopia
2.6.1.1. Non-Governmental Organizations (NGOS)

It is very important that the society is aware whaiman rights are recognized by the
Constitution and the international human rights\@déads Ethiopia has ratified. In Ethiopia as
other parts of the world NGOs could play an impairteole by providing public HRE in its

broadest sense, to develop a culture of humansrightraising the awareness of people of

their rights'®®

An NGO known as Action Professionals’ Association the People (APAP) argued on the
importance of Human Rights Education in Ethiopidalews: “We [APAP] seek to promote

human rights in Ethiopia because: (1) the inteamati community has strongly and repeatedly
endorsed Human Rights Education; (2) we believthénright to education affirmed in the

Ethiopian Constitution and the Ethiopian EducatiRwlicy Statement; (3) we believe in the
right to know our rights; and (4) Ethiopia whichgignatory to the Charter [ACHPR] has an
obligation to implement , and thus we want to hatgure the kind of effective human rights

education specifically called for by the Africanater on Human and Peoples' Righi¥.”

2.6.1.2. The Offices of Ombudsman and Human Rights Commissio
The FDRE Constitution in its article articulatecbabthe establishments of the Human Rights
Commission (EHRC) and Office of OmbudsmahAccordingly to the proclamation which
established the EHRC the objective of the CommisgEHRC) is “to educate the public
using the mass-media and other means, with a wwesnhancing its tradition of respect for,
and demand for enforcement of rights upon acquisuiigicient awareness regarding human

rights”}%® In addition, the Institute of Ombudsman has e#thbtl with a duty to conduct

1% EHRC cited above at note 75, p.54.

97%hid . And also available ahttp://www Human Rights Education Library/The BedfsFreedom - Part.Btm
access on December 09/2010

1% EDRE Constitution cited above at note 38, Art.55

1%9The Establishment of Ethiopian Human Rights Comimiss=ederal Neg. Gazt., Proc. No 210/2000, Article

(4).




preventive activities by raising the awarenesshef ublic and officials in which directly or

indirectly related to Human Rights Educatiof.

The EHRC in its five year strategic plan issuedAqmil 2006 has also stipulated on the role
and importance that education could play to prometdance and maintain human rights of
people. Meanwhile, the strategic plan consideriifzHs one of the program areas delineated
action-plan and general list of activities to beplemented, particularly review and

development of education curriculult.

2.6.2. The FDRE Army and Human Rights
2.6.2.1. Introduction

At the symposium held in Addis Ababa from 17-21Mdy 1993, on the making of the new
Ethiopian constitution, the former Chief of StaHrgy shed light on the nature of the future
Ethiopian army “if the military is to facilitate, nd not frustrate, the process of
democratization in Ethiopia” the relationship betwehe new constitution and the military
should be defined on clear principles which include

“...the definition of clear purpose for the army; aipohl awareness, within the
army, of the constitution and of its role in defixgdand promoting that constitution;
democratic internal management of the army; angrdaeed relationship between the
army and the civilian population; control of thenaed forces by civilian authorities;
accountability of the army to the people and tledected representatives; ...an army
which is composed which is composed to reflect dheersity and unity of
Ethiopia”'*?

Moreover, the FDRE National Defence Minister toesgthen its commitment in the
fulfillment of the constitution and constitutionahlues has developed a Standing Rules of
Engagement (ROE) on June 2007 which helps to ptamrse and excessive use of force by

the armed forceS:> The ROE regulates the use of excessive force glwimflict time. The

use of force is not in principle allowed, therefoifee ROE specifies when to use force, how

10The Establishment of Institute of Ombudsman, Fddéea. Gazt., Proc. No. 211, Neg. Gaz" y&ar, No.

41.

U H E. AMBASSADOR TERUNEH ZENNA, Chief Commissionétuman Rights Commission of Ethiopia,
Address on Consultative Workshop on Human Righas BF Action for Ethiopia, Addis Ababa, EthiopianO
March 15, 2010

12 Tsadkan Gebre Tensae, “A Vision of a New ArmyEthiopia”, A paper presented at the symposium en th
making of the new Ethiopian Constitution, held iddés Ababa, 17-21 May 1993, p.8

13 MoND, ‘Yegdaje Afetsatsem Quamiie’ezaz’ (Standing Rules of Engagement) (2007%, ptteamble



to use force, based on this the ROE cards are ig@f@r a specific action like during internal
conflicts, riots or international law?* In other words, this shows that the need to ptotec

human beings rights during intra as well as intatesconflicts:*

There were several workshops and trainings providetthe FDRE armed forces mainly by
the ICRC at different time and places on intermaldiuman rights law and Conventions. To
take as an example, in such instances On 31 Maggd§ the International Committee of the
Red Cross (ICRC) has organized workshops for théfian security Officers on themes of
respect for humanitarian rules. During the opentegemony of the workshop Head of
Training Main Department Major General (currentlyGeneral) Tadesse Woreda declared
that “The Ethiopian Military is governed on therriples and directives of the constitution
and the international treaties that Ethiopia hdsdied.” He also said that “The Ethiopian

Military should know the legal framework in whiclhey are operating, and training on

international standards should be undertakéh.”

2.6.2.2. HRE and Higher Military Institutions in Ethiopia

The Emperor H/Selassie regime was remembered aguthang point in the history of
modernizing the army. The vital contribution foesie was foreigners from Sweden, Britain,
USA, and India. As a result, at the time severdltdy Institutions with the aim to train
different professionals (such as Officer Cadetditdy Science, and Health Science etc) were
established as Harar Military Academy, Holeta S@Gdilege, Air Force Academy, and the
Navy College'’” The curriculums, however, failed to orient thedsmts to have respect for
fundamental human rights, one of the main weakisegsealed in regions where battles were

fought against anti-government forceg.

Most of the EPRDF forces which overthrow the Dergegime from its power in 1991 were
not educated at the time. Thus at the Transitipeabd as well as after the establishment of

the FDRE government, the Defense institution camthto educated and train the army

Y414, part-l, art.1
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members beginning from primary to secondary edapatiConcurrently the ministry of
Defence established and re-organized Higher Mjlitaistitutions®® to train professionals

beginning from certificate level to Degree levels.

Today, there are several Military Institutions ithiBpia which established with different

specific objectives. The Ministry of Defense alselidves that all those higher military

institutions need to be guided and formed accoflditegthe values and Constitutional mission

of the institution?°

+ One of the organizational cultures to be implemgritethe Ethiopian Higher Military
Institutions as stated in some documents is thabtéeting from any threats the

profession, the people and the Constitutional Guvent of FDRE **

+ The vocational education offered in military ingtibns should to follow-up the
Educational policy of the country as well as beoaded to the Institutional mission of the

armed forces??

A subject named “Civic and Ethical Education” isrtpaf the curriculums of most of the
Higher Military Institutions in Ethiopia. In addin, in some of those higher military
institutions such as M/G/Hayelom Araya Military Alzamy, the Intelligence College courses

related to HRE like International law, Conflict Megement are part of their curriculum too.

In addition to the above listed principles, white tresearcher assesses the curriculum of the
Ethiopian Defence Command and Staff College (EDC3$@& background of the EDCSC
Curriculum stated that:

“Ethiopia currently needs transformed military foscét is in view of this fact that the
Ministry of National Defence has planned to tramsfoits forces to meet future
challenges through providing further training andueation to its higher officers. The

120 Defence University CollegeYemekelakeya University College Yeameset Amee§irdtked Rekik:1999-
2003'(1998 E.C.), p.12

121|d_., p.27

122 EDRE Ministry of DefenceTraining Policy, 2" edt.,(1997 E.C.), p.29



Ministry has recently articulated a new vision fts future, entirely consistent with

the Federal Constitution and the Democratic valakthe Ethiopian governmeht®
Educating Officers has the potential to turn intonajor factor for harmonization of civil-
military relations in Ethiopia?* Similarly, the Ministry of National Defence (MONRhd the
EDCSC has their own Vision, Mission, Values whidhectly or indirectly related to the
constitution and Constitutional principles of th®RE government. Among the four core
value of MoND, ‘Un-curtailed Democratic Thinking”, a value demands from each and
every member of the army or defence force of thentry, which includes respecting human

and democratic rights, believes in racial, religiamd gender equality ¢,

123 The Revised Curriculum of the EDCSC, (2008), p.4-5
124 The Curriculum for Ethiopian Defence Command ataff&ollege (2004), p.11
125 The Revised Curriculum of EDCSC cited above aei@®3, p.6



Chapter-Three: Discussion and Analysis

3. Introduction

The EDCSC has been functional since January 200®i$aate the college conducted three
regular courses based on previously developedcolum. However, as in the preface of the
revised curriculum depicted that there needs teseethe previously curriculum of EDCSC

based on the following rationale, that is, it asib@ased on the high interest of the Ministry of
National Defense of FDRE. The Armed Forces shauldsponsibilities of ensuring

sovereignty, peace and security thereby creatiablestenvironment for economic activities
and development of the nation. Accordingly; it mperative to enhance the ability of
commanders and leaders to conduct full spectrumt joperation and elevate the leaders’

knowledge in strategic matters and strategic lesduier

For this purpose, joint operation, higher leveatgtgic and leadership courses are incorporated
in the revised curriculum. In addition, the teachimethodology and evaluation systems are
also revised. The course breakdown of the revisedcalum also looks as follows:

Courses Distribution and Credit hours

Component Area Number | Courses Credits
Security SSS131 | Strategic Concept 6
Strategic SSS132 | National strategy 4
Studies SSS133 | National Strategy application 6
SSS121 | Master of War (Theory &Practice 6
SSS122 | Wars in the 28 centaury 4
SSS123 | The future war 4
SSS113 | Irregular warfare (strategic approach) 4
Total 34
Joint JM0O231 | Joint Operations fundamental 8
Operations JM0O242| Conducting Joint operation 16
JM0O223| Joint full spectrum exercise 14

JM0O212 | Joint Operations-Application of air power 6*




Total 38(44*)

Strategic SLD132 | Introduction to Leadership 4
Leadership and SLD143 | Strategic leadership & Management 4
Decision- SLD153 | Strategic Decision-Making & Problem Solving 3
Making SLD251 | Personal & Professional in Military Leadership3
SLD241 | Cross-Cultural Leadership 3
SLD252 | Competency Based Human Resource 4
SLD251 | Management 3
SLD243 | Leadership Historical Cases 3

SLD112 | Leadership seminar (distributed in all semesteB)

Military communication

Total 30

Supportive Engl101 | College English

Courses SLD121 | Research Methods

Engl12 | English Spoken and written communication
MSL243 | Senior essay

TOTAL 12

Sum Total 114(120%)

Source: the Revised Curriculum of EDCSC, 2008

As we understand from the points listed in the EBC&iurriculum with a sub-topic “the
rationale for revision of the curriculum” the firpbint to revise it is that ‘to Promote the
mission of the college from tactical level to thigher level that is educating the operational

and strategic level in accordance to the specdednof the ministry.

The researcher who wanted to identify the challemgeht be facing for the Defence as an
institution in general and those military officesdo will be graduated from the EDCSC in

particular with the absence of HRE in its curriculaollected data from various sources. Thus
the researcher collected data via Focus Group Bsson selecting 8 students from each
totally 16 and stratifying them according to thieatch into two groups. The discussions were



conducted in Amharic and the researcher after tpkimtes converted the collected data into

English. There were also six students selected froth batches to be interviewed.

The researcher arranged interviews with the topdgaments of EDCSC, Head of Training
Main Department (TMD), Head of ENDF Peacekeepingtfée Head of TMD Curriculum
and Planning Section, Training Head of Ethiopianmdan Rights Commission and
Colleagues. All the interviews were in Amharic.

In short, the analysis and interpretation parhefdata is made under different parts. The data
collected through interview, focus group discussiamd observation are analyzed and
interpreted together with secondary sources retedeaeach question. For the sake of clarity,
the responses of each target group have been adabgparately. Moreover, interrelated

guestions are organized and analyzed under the Salprpics.

3.1.The Inclusion of HRE in the EDCSC to Enhance @iters Awareness and Shoulder

Responsibility on human rights

There is a great need for promoting human rights lmmman rights instruments awareness at
the present juncture among the FDRE armed forcés toompetent worldwide. Marshalling
of human rights knowledge into a single disciplofestudy in higher military institutions like
the EDCSC will also open the path of commitmentstii@ sake of greater public good and

achievements of the institutional missions.

The ENDF armed forces to be aware of and entreeshonsibility in respecting the human
rights of their subordinates and citizefs.

Armed forces defined as amalgamation which consistaiman beings, weapons, attitudes as
well as rules, but, it is machinery with life. Thasned force can exist as an institution if all
of those elements alive, but, the major actor éshthman being. The human beings also need
to catch-up the demanding attitude, behaviors, kedge, and skill; to realize this so, training

and education are taken as major tddisOne of the major objectives of education is also

126 MoND, ‘Ye'ethiopia hege’mengest Yekomelachew Mesawi Alamawoch’ (2002), Pp.118-19
127 ENDF Training institutional arrangement regulat{d®96E.C.), p.1



through providing basic knowledge able to develogkdél and culture of peaceful conflict
resolution mechanisms among the soldiers as wethassociety (emphasis addéd.In
addition training on human rights for Officers, whoe in the first-line for human rights
protection, can equip to be aware of the particalancerns and needs of the vulnerable
groups and to recognize situations that put thetsigf these groups at ri$® Thus what we
scrutinize from the above statements is that thmomance of education which could entrench

human rights culture into the armed forces is n@stjoned.

The inclusion of HRE in curriculums also helps induals to aware their rights and to protect
from infringement of rights of racial, ethnic, ameligious groups in any country through
inculcation of global awareness and mutual undedstg among the citizens. The FDRE
armed forces have institutional task in the regisrwell as internationally. Our globe is also
consists diversified group of societies with divieed culture, language, religion, ethnicity
etc. The ENDF also taking part in several inteoral missions as peacekeeper, military
attaché, or to assist nations in military trainfogthis and other purposes the armed forces
need to know human rights culture. Particularly thgher military Officers who are
obviously a focal point by everyone for their ol activities must need to be perfect in

human rights awareness and the instruments todzetagprevent violations.

Based on the above principle and fact the reseagatber data from different informants on
the matter and analyzed as follows. Accordinglyh®informant who is a™batch student of
the EDCSC puts his view on the question askedrg bn his awareness of human rights and
the responsibility shouldering to protect them, falows: ‘I know that there are many
members of the armed forces including the militeegderships who don’'t aware of their
rights and others right$*® The same respondent added that ‘as evidence f®rstme
soldiers knowingly or unknowingly can’'t defend their rights, and even became negligence
in times of violations observed by other individualThe respondent also underlined that
‘while we joined the College [EDCSC] the objectigeo bring changes and add values on the

already existing leadership and to work intensivédy the realizations of the ENDF

128 (}a;
Ibid.
129 OSCE/ODIHR, cited above at note 81, p.204
130 |nterview with Confidentiality, 4 batch EDCSC student, On 05 January 2011



institutional missions and values, which facilitafi to implement a culture of good

governance and democracy among the armed for&miilarly another key informant

stipulated that ‘educational institutions are cenfer change, therefore, the EDCSC which is
responsible to train higher military leadershipdhézgraduate them with efficient knowledge,
to be competent enough at international level tdbBecause he said ‘though our military
leaderships are more better in their local missiod in respecting the human rights of the
society, but still lagging behind to know thoseemiational laws and UN guidelines which

could tackle their international missions.’

In addition to the above interviews the researaiso held Focus Group Discussion (FGD).
The group (5th batch students) who held discussaitim the researcher and asked to convey
their view on the inclusion of HRE in the EDCSCratulum stipulated their view as follows:
‘taking courses which could equip us and enhanomglimited knowledge in educational
centers like EDCSC is vital.” The participants bétFGD emphasized that as armed forces,
we live with weapons which could be easily maniprilay us as means to violate human
rights. Thus, they said ‘if the armed forces in grah and specifically the leadership don't
have full-fledged awareness on human rights, it @sag&asy to them or us to violate the
defenseless persons as well as the armed persomsasehnot in the leadership tdg®
Meanwhile, all of my informants who are part of th€D requested that ‘the inclusion of
human rights education in the curriculum of higinafitary institution particularly in the
EDCSC could avoid our existing limited knowledgelamman rights and enable us to refrain

from the use of force as a means to solve any enatf>

Similarly one of the key informant also expressesl feelings on the absence of Human
Rights Education from the curriculum of the collegwl its consequence as follows ‘while the
college exclude courses related to human rightsagdun, the justification is that the students
aware of human rights, but in my opinion it is wgoto reach into such conclusion; for
instance, ‘we can observe the limited knowledgeEtfiopian Officers in cases such as

peacekeeping missions where Ethiopia is part’oflite scrutiny for lack of good governance

31 |nterview with H.E. Major General Yohannes Gebreke#, Head ENDF Peacekeeping Centre, On 05
February 2011
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in some units of the armed forces is also evidefmethe limited knowledge of those military
leaderships (including students of the EDCSC) ofyannits'3*

On the other side, one of the key informant stdtet most of the FDRE armed forces
particularly those who are in the leadership positivere former guerilla fighters. The
military doctrine of the Ethiopian Peoples Revauary Democratic Party (EPRDF) by itself
was also emphasizing in building fighters loyalthe people and who respect the human
rights of society. Therefore, he said these ledmjessincluding those students of EDCSC are
not alien to human rights. Hence offering courgesi$ing on human rights for this leadership
in the EDCSC might be minor to them. The same ménmt added that ‘moreover although
HRE or HRE related courses are not part of theaudum, these Officers enhance knowledge
on human rights via several meetings, workshopsyedsas short-term training held by the

institution and organizations such as the ICRE’

Based on the above data gathered through interaimvFGD, and the discussion made as
well as the researchers personal observationgesult of lack of human rights awareness of

the leadership’s in some units of the FDRE armyation of human rights observed.

On the other side, the Deputy-Commandant of the EDGtated that these (the FDRE) armed
forces is a democratic and peoples military foke.he also emphasized and explained that
‘the armed force often stands to prevent and prdtex democratic and human rights of its
citizens. So that, the canceling of course reldtedhe HRE from the curriculum of the
EDCSC is not implying that to demean (marginalizey significance of human rights for
these students rather because we assume thattlenisfthe % & 5™ batch) of EDCSC are
well-experienced higher military Officers (thereeaeven General Officers with them).
Therefore, what we call human rights as well as mmechanisms to be used for their
implementations is familiar to our students. Moreothough before these batched” @ 5™
batch) we trained and graduated higher militarycefé with a curriculum which had human

rights education related courses; however, themate for this is that because their leadership

134 Interview with Ato Demle Molla, Academic Dean oDESC, On December 21, 2010.
135 Interview with H.E. Lieutenant General Tadesse &der Head of ENDF Training Main Department, On 09
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level (which was higher-tactical level) is diffetefrom the current students of the colléde.

In other words, after the college graduated tAdatch students its mission was transformed
from training higher-tactical level to Operatioreld Strategic levels. The transformation into
another level is, thus, forced the college to prepanother curriculum pertinent to the

students who are at strategic and operational tehgtelevels. In short he said that the basic
rationale to cancel courses which are related kutiman rights education from our curriculum

is that because of the level transformation, thatrom the previously higher-tactical level to

the current Operational and Strategic levéis.

3.2.Human Rights Education in the EDCSC as a mediuno Create human rights culture
and for the realizations of the Institutional Missions

In democratic nations, the armed forces play aerg&s role in protecting society against
various threats. As such, they must be preparqatdtect and uphold the constitution, state
institutions, and the central values of the socitgll times-*® The overall goal of any HRE

is also raising consciousness and an acting oveadispect for Human Rights as formulated
in the UDHR. This can be seen as a contributiorthis knowledge and belief that the
fulfillment of human rights can only be furtheredall individuals are subjects to human
rights and make them the background for their iloldigl acting and valuing as for instance

expressed by Fredric’s:

"The hope for the fulfillment of human rights liberefore in each individual itself:
each one has to watch actively the protection ehdmu rights in all areas. Each one
should be conscious about the fact that his/herividdal social and political
attitudel%actions can form an important part of tineiversal realization of human
rights."”

One of the pillars of the FDRE constitution is thaspecting and protecting those human and
democratic rights of the people.” In line with thpanciple the ENDF Strategic Plan set the
vision and missions as well as the means. The EdHDEhe vision as follows:

1% |nterview with H.E.Brigadier General Getachew 8hifv, Deputy-Commandant of EDCSC, On 10 January
2011

37 |nterview with H.E. Brigadier General Negash Dagn€ommandant of EDCSC; H.E. Brigadier .General
Getachew Shiferaw, Deputy-Commandant of EDCSC, Daahuary2011 & 10 January 2011 respectively.
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Building a capable and modern national defence derwhich is absolutely loyal to
the constitutional order, ready to protect and gmferd the country and the
constitutional order from any threat effectivelyeatthy, strong and disciplined,
example of the country’s citizens equality and galt) has peoples’ credit and love;
and plays significant role in continental and intational peacekeeping activitié¥.
While we say “the army has the duty to protect tbastitution and to be guided by the
constitution” first, it means that the army has they to protect and guarantee those rights of
individuals from any threats. Second, it refer&imooverall its action the armed forces must to
take care of from abusing the public human digartg violating their human rights.” In other
words, while the army is in its duty it must be soious not to violate the human rights of any

individuals and its activity be pursue in accordatwthe law of the lantf*

Moreover, as it stated in the constitution and ghaclamation on the Defence Force article

87(3) and article 24(2) respectively:

“The army .... to hold the territorial integrity andv&reignty of the nation inviolable
and execute a state of emergency. In the eveniolations of peace and security
beyond the power of Regions, to work out a plargédting the situation under control

and implement same upon approVal.

As a result of this constitutional mandate imposadhe Defence Forces and the invitations
by the respective regional governments the Mini&irged to deploy its armed forces in those
Regions. For instance, while uncontrolled secuysityblem occurred in the Ogaden area, the
Gambella Regional state and others the ministryoged some of its army contingents in
those areas.

Thus, it is obvious that the constitution and cibasbnal values as well as the constitutional
missions of the army are not simply to be ingrain@tiout learning about it. Hence to embed
this and other values educating the armed forcesluicational centers is vital. As a result the
researcher interviewed several informants on howhthe impacts could face particularly

for those Higher Military Officers on achieving titational missions at national as well as

140 MoND, ‘Yemekelakeya Ye’amset amet strategic ed2606), p.3
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international level without taking HRE in EDCSC. el'mesponses of the informants also

discussed and analyzed as follows.

In respect to the above mentioned facts, the resgsogathered from one category of my
informants, that isthe students of the EDCSC who held Focus Groupudgon with the
researcher analyzed as follows. Accordingly mosthefn said that ‘it is true that we have
little knowledge on some articles of the FDRE ciusbn and the International armed
conflict laws, but, it is hard to say that we havdull-fledged knowledge of human rights
which is helpful in fulfilling our institutional nsisions at regional as well as international
levels.™? Similarly another respondent who was interviewgdhe researcher expressed his
view as follows: “for us (the armed forces) to taloeirses which contain human rights issues
are not simply a course to us which could be opfioather it is crucial, because directly or
indirectly all our institutional duties could bdated with aspects of human rights. He added
that during our stay in this college courses suclCi@ic Education, International Law, Peace
Support Operations, Conflict Management etc coumsbgh offered previously to the
previous batches, who graduated from this Collagee not given to us as coursé>

Similarly one of my key informants shared the vieaxpressed above by students of EDCSC
and puts his view as follows: ‘we might say that Ethiopian army who had rich experience
in war and international mission could have somecept on how to handle Prisoners of War
(PoWs) as well as Peace support operations (P®0s)not fully internalized thent** He
added that to learn courses of Peacekeeping sumpuitinternational laws are vital
particularly for Higher Officers. The rationale heentioned for this were: firstly, one of the
major task of the FDRE army is to take part in finékional mission, thus, taking those
elements as course while they joined higher edugtalicenters could help them to be
competent in PSOs and not to be below the UN stdad&Secondly, the conflict nature itself
also became dynamic and complex, so, always upgdatimselves to avoid challenges at
international levels the short-trainings offereddifferent organizations are not enough too.

2 Focus Group Discussion with'datch students of the EDCSC, On 05 January 2011

3 |nterview with Confidentiality, % batch student of EDCSC, on 04 January 2011

144 Interview with H.E. Major General Yohannes Gebreket, Head of ENDF Peacekeeping Centre, On 05
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Another respondent from the ENDF legal affairs ctiveate also expressed his view ‘there is
no comprehensive training provided for our armedcde on human rights and their
mechanisms either by our department or other organs true that, there are trainings on
international law and conventions offered to th@ext forces at different time mainly by the
ICRC and sometimes by our department but not aitteds all.” He also added because of
there is no uniform and continuous training/edwratbn human rights for our armed forces;
and most of them including our higher military @#rs don’t have full-fledged knowledge on
national and international laws, as well as thendity Rule of Engagement (SRoH].
Another respondent fronf"atch stated also there are suspicions for tfintaprovided to
the armed forces by the ICRC. He added the ICRé&lién to us and we suspected them as

spy, and we are not even keen on the training geavby them.

Therefore, while we analyze the data gathered students of EDCSC as well as the ENDF
Peacekeeping head, and the listed institutionationsto be accomplished by the members of
the institution provided by the MoND, there obse&heegap. That is although traditionally the
armed force members aware some of the constituti@baes and principles, it is hard to say
that it is sufficient enough for accomplishing theiission. As a result of these facts most of
the students of EDCSC are not far away from poawkedge on human rights and their

instruments.

On the other side, the researcher also gatheredviiinterviews from Managements of the
College as well as persons who have high contobutb the curriculum of the College. The

data also discussed and analyzed as follows. Bvauigh the researcher held interviews at
different time and place with the commandant, tlegy-commandant of EDCSC, and the
Head of Defense TMD Curriculum and Planning sectlmtause of the similarity of

responses given by them, the researcher tried moletse and summarized the various
answers given by the informants as follows: alleagr and said that ‘the students (higher
Military Officers by status) are not ignorant ofetihuman rights concepts as well as the
instruments used to prevent violations of humahtsg In addition, all of them emphasized

and said that ‘we believe that the students hawd-8edged knowledge on human rights and

their instruments helpful to fulfill their institinal missions and to actively work for the

4% |bid.



realizations of human rights.” The same informamiderlined that ‘at this level (students who

are Operational and Strategic leaders) teachingitalmeman rights and the mechanisms to
protect is not their proportion or could be minbecause as we explained above they [the
EDCSC Students] already had been familiarized tleéras with such issues long before they

joined the college™®

However, these informants reached into hasty-gématian and thinking knowledge is not
progressive. The informants also missing the patmt human rights education mean and its

significance for enriching the constitutional andtitutional missions among the army.

As the researcher observed that although the afoneel in general and the Higher Officers in
particular have knowledge on the FDRE constitutiom it is not comprehensive. While we
look on the knowledge they have in internationaldand treaties, however, almost all have
only know-how on them. That is why particularly sewf those higher officers who take part
in the UN mission returned back to their homelantheut accomplishing their institutional
as well as UN-AU missions. In addition even aditthowledge what they have encircled on
political and civil rights. So that, in some logaissions there observed some violations of

human rights by individual soldiers.

Both the head of TMD and ENDF Peacekeeping cergad Istated and agreed that the short-
term training obtained in the EDCSC are not satisfy to arm those Officers with human

rights and human rights instruments.
3.3.The Need of Human Rights Education in the EDCS® Built Efficient Army Unit

Internally, human rights violations resulting fraitegal practices such as mistreatment of
regular soldiers by commanders are among of thé owemon violations occurring in the
armed forces. In regard to the ENDF the questiogamfd governance remains the primary

challenge to the reformation procé&sSpecifically, good governance is a basic requirgme

148 Interview with H.E. Brigadier General Negash,; HEfigadier General Getachew Shiferaw; and H.E.
Brigadier General Getachew Gudina, On 24 Decem®#0,204 January 2011, and On 10 January 2011
respectively
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in a military organization because of several rales. For instance the military is a very
hierarchal and bureaucratic organization in whickritacracy is very critical. But, if
meritocracy is ignored, that could lead to mistrtie¢ whole system and can impact the
motivation and moral of the members of the ingttuton which every change activity
depends?®® In addition, the armed forces are not only jusiedders of a state’s territorial
integrity but also defend and embody its democredimmitments, therefore, the leadership

need to be committed to respect human rights afrslimates-*°

Thus the leadership who shoulder responsibilitymplement good governance in their unit
need to familiarize themselves with elements ofdygovernance, in which to respecting
human rights is the major one. The means to enh&ocean rights knowledge is also
education:>® So, as the background of the 2004 EDCSC depiatsttie ministry of defence
opened the EDCSC on January, 2006 with the obgdbvrealize the ENDF reformation
process, like eliminating challenges of good gomaoe.*** The international Congress on
education for human rights and democracy held @318lso stipulated that schools need to
teach HRE because'®t provides protection from discrimination, unfaireatment,
undemocratic attitude, deterioration of culturalues...bondage, human rights illiteracy,

abuses of human rights at any level.”

The Officers leadership which considered beingfitts¢ line of defense against violations [of
human rights] within the barracks is crucial fospect of human rights within the barraéks.

In this context, commanders have a responsibiditplay an assertive and proactive role in
creating a climate of trust and mutual respect ajrswidiers, and they have an obligation to
take all measures necessary to prevent subordifrarascommitting unlawful acts tot? In
regard to this, the EDCSC which is an educatioeatre for higher military leaderships has to

take responsibility, in approaching its studentthviiuman rights concept and the legislations

148 pid.
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to halt violations. That is because in additiorireaning, competent leaders play an essential
role in forging personnel into cohesive fightingitanalso play an important role in taking

measures against bullyirg’

Based on the above mentioned principles and reslithe researcher interviewed several
informants on the issue and presented as followsase of the similarity of the responses,
however, condensed and puts the ideas as follawis: 6bvious that one of the fundamental
overriding operational imperative of the armed &xds to sustain team cohesion and to
maintain trust and loyalty between us (the Commes)dand those we command (the
soldiers). So, they said this imposes a need fduegaand standards which are more
demanding in the armed forces than those requiseddgiety at large’®® One of those
respondents also strengthened the above views yliygsas part of our responsibility for
ensuring operational effectiveness, we need tahupl effective team relationships within our
members of the unit by realizing respect for tieiman rights. As a result we will be able to
fostering team spirit and a climate of mutual trasid respects in our military unit’
Similarly another informant added that ‘even in sommits of the ENDF we observe a number
of drop-outs in which our institution can not beyxd of or aim for, rather it is because of the
mistreatments of those soldiers by their commandgtsThis could also mirror negative

impact in building strong and modern armed units.

From the above statements we could say that ‘résgetuman rights of the army is not only
taken as respecting their human dignity rather hkps a state to build strong and modern
armed forces. Even respecting human rights of erddian guarantee directly or indirectly the
civilians’ human rights and could improve the cimillitary relationships tooHence, while
the human rights of ordinary soldiers are violabgdtheir commanders as it also stated by
some of my informants, it direct to drop-outs, whibtis could threat the sovereignty of the
nation as well as human rights of citizens too. sThespecting or refrain from violating the
soldiers human rights by commanders is vital, e¥@n the protection of the civilian

populations rights.
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But, as we look on the content of the EDCSC culuituthere is no any significant course
which could assist the students (who are highetarylleaders) to attain human rights culture

in their unit and the environment as a means toagii@e security.

In addition to the above concepts the researclser @ntacted several key informants who
have a great influence in designing the EDCSC Cuirim. While the researcher interviewed
one of the key informant on ‘what is the major alipe to educate those leadership in
EDCSC?’ he responds and said that ‘today the cpusmin reform and for the success of this
reform also we need a reformed modern army, thexefine EDCSC also established to
realize this goal’®® He also added ‘while we educate the military leskigs this could

guarantee the continuity for the already startechatwatic process and to make good
governance a culture within the army units.” Bug,daid ‘I believe that offering course such
as Rule of Law in the college would be very sigmwifit, but excluded from the revised
curriculum which is a very mistake.” This would evehow us there were shortcomings of

researched evidences in revising the curriculunh@EDCSC.

A respondent who is a™batch student of the EDCSC articulated his argunoenthe
necessity of leaderships awareness of human righkaiilding army unit as follows “the
major rationale for differences to be mirrored amaonilitary units (or one division from
another division) is that the culture of respectliisrespect of rights by army commanders and
soldiers of that respective ufff But he said ‘during our study in the EDCSC no sesr
provided to us that could help us to be preventexhfsuch acts.’ In this respect the researcher
identified that the students (thd" 4nd %' batch) will graduate from the college without
learning HRE or related courses helpful in theadiership.

It is true that learning about human rights shall loe stop at one-time learning. In regard to
this fact another informants also expressed hia akefollows: ‘I'm a division commandant

but | have only a limited knowledge on human rigitsl mechanisms to be used to prevent

%9 |nterview with H.E. Lieutenant General Tadesse &der Head of ENDF Training Main Department, On 09
February 2011
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violations, as a result, often | faced with diffites to work for the realizations of human
1161

rights.
3.4. HRE as a rights for Students of the EDCSC

Human rights education which has been recognizedemrdifferent internationd?,
regionat®® and national human rights treaties is definedasic rights of individuals. The
rights to know one’s human rights through humahtsgducation and learning can also make
a vital contribution to human securi§? That is, someone who learns about their human

rights could be able to restrain from violationotiier rights.

In addition, in training military personnel and esmlly commanders should be vetted and
properly informed about their rights and about wbanstitutes bullying®® As we observe
from the curriculum of the EDCSC itself and thee@sher personal observation most of the
subjects are designed mainly in directing thosdesttiobligations expected from them rather
than informing about their rights. Except the tway ghort-term training on the Standing Rule
of Engagement and some peacekeeping concepts dffeyethe ENDF Legal Affairs
Directorate and the ENDF Peacekeeping Centre ragplgc no any HRE or HRE related
course which is helpful to bear human rights awassnof the students be part of the
curriculum of the EDCSC.

Based on the above facts the researcher gathetadvidainterview and FGD from several
respondents to identify if HRE is taken as a righthe EDCSC and analyzed as follows. The
researcher who held FGD with th& and %' batch students of EDCSC at different time,
either if they had believe on and taking or assgniiiRE as their basic rights, the students
(respondents) responded in different perspectiesinstance, one of the informants frofh 5
batch puts it “I know that what responsibility dbdve in respecting and protecting the rights

of citizens, but | am not sure that could | havégat to learn about it**° Similarly, another
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respondent who is"5batch student said that “we are soldiers of a deatic nation
[Ethiopia] so that we should serve for our peopie @rticulated it in Amharicégnn; yehezb
Chamma neri; that is, we obliged to respect and protect oeogle’s human rights.” The
respondent answering for the question ‘whethereifid1assuming HRE as basic rights’ by
saying “even the phrase ‘HRE’ by itself become uonif@ar to me and | don’t know could it be
my basic rights to learn about i

One of my key informant from the Ethiopian HumargiRs Commission stipulated his idea
‘this old generation is a generation which is nakly enough to learn human rights like the
new generation starting from Kindergarten to Ursitgrlevel, therefore, our institution also
believes that providing long-term training would \i&al.”*°® In short, he said ‘denying them

to learn human rights through HRE is taken as timfeof one of their basic rights.’

3.5. Integrating Human Rights Education in the EDC® Curriculum for the attainment

of Security

The central concern of the UN decade for Human Ri@tducation declaration was the role
that human rights education can and does playenptomotion of peace, both locally and
globally!®® That is, one of the formative causes behind thdadation of the UN Decade for
Human Rights Education was the need to enhance ledge of human right¥® Naseeman
who wrote on HRE also stated that “Learning abournidn rights education make possible to
remove the fear of war in future through eradigatd human rights abuses, social injustice,
and human selfishness and self-orientéd As he emphasized that “human rights education
promotes understanding and practice of human righbses including respect for human
dignity, non-violent conflict resolutions, toleran@nd multi-culturalizm?®? Ethiopia had

been experienced with mass human rights violatawes its people in the previous regime.

187 Interview with Confidentiality, 4 batch student of EDCSC, On 19 December 2010
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Those violations also mainly made by the secumieds of the regime. Thus though the
present day armed forces are completely diffen@mh fthe previous one but, to assure for the
future not to be happened to teach the army, spalktyf the leadership on human rights and
consequences of violations of rights is vital.

In respect to the above mentioned facts, one oinfieymants who are students of the EDCSC
and part of the curriculum which appraise my redeguts it, “while we joined the college
[the EDCSC] we are expecting to advance our limkedwledge on human rights by taking
courses on human rights as a subject, but we fthumdeverse in the EDCSC while we take
our study’*”® This directly or indirectly could impose restraifts over-all our activities, to
work for the attainment of security.

In addition, another informant from the Defense dlegffairs directorate stated that HRE is
vital particularly for higher military officers, ¢éhrationale is that if an education on human
rights concept and how to use force is not cleanigerstandable among them, because of the
army equipped with weapons violation of human sghmight be common features. In
addition, because of the common nature of its dutyed forces are in the first line to easily
violate human rights, thus, to minimize violationsed to learn about human rights and

mechanisms to prevent in educational centers I[REEC"*

Moreover, the researcher who interviewed a keyrimént on HRE for attainments of
security, the respondent puts his view ‘the insbnhal mission of our armed forces
particularly in regional as well as internation&drged to be broad, that is, he said not only in
peacekeeping but also in regional missions becanmneea EASBERG. Thus up-grading one
self to be competent worldwide is demanded todaREHs also the major one to be

competent and vigorous in all aspects of instinalanissions.”®

Another informant stated that ‘the Ethiopian arnfi@des are blessed and gained acceptance

from the society where it taking part its peacekagmission that is because of the culture of
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discipline developed with them, but still the arhms shortcomings in regard to human rights
and instruments of human right€® But he said that ‘if HRE is not integrated in the
curriculums of higher military institutions like ¢hEDCSC, because of the nomenclature of
military forces the challenges will continue inaating peace. He also added that ‘as |
mentioned above because of the armed forces hasannection with human rights the

EHRC began to work for the integration of HRE ingh higher military institutions.’

In addition, one of my informant remarked that weaitd from previous graduates of the
college there were human rights related courses,nbt available in today’s curriculum,
therefore, in my view the cancellation of humarhtggcourses from the EDCSC curriculum is
a great mistaké&’®

3.6. HRE in EDCSC Curriculum to entrench Major treaties among the Military Officers

The modern law of international human rights isdoaen the UN Charter (in particular its
preamble and Arts. 1(3), 55, & 56), supplementedheyUDHR, ICCPR, and the ICESCR.
Human rights law is also complemented during timésarmed conflict by international
humanitarian law’® The main treaties are the Geneva Conventions 49 18ith the 1977
Protocols to those conventions. A number of otlmeaties also protect human rights by
dealing with the criminal liability of individualgather than state liability. These include 13
general treaties of terrorism, treaties on genoeid@ slavery, and the Rome Statute on the
International Criminal Court. A number of these \psmons can potentially apply to armed
forces personnel. Thus to enrich the above stagatie¢s and conventions among the members
of armed forces education is a major means. Pétlgu Officers who has double
responsibility (i.e. refrain themselves and theiit rom violating the laws, as well as to train
the unit members about the laws/conventions) requgarning on them as formal subject if

possible.
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On the conference organized by the ICRC and hel@brmMarch, 2006 General Tadesse
Worede said that “The Ethiopian Military should knthe legal framework in which they are
operating, and training on international standatusuld be undertaker}®

At the preamble of the Amharic version of (the inaional armed conflict law) which
prepared by the ENDF Training Main Department nuerdd that “every members of the
FDRE army has the obligation to work for the reatiians of the law. The manual added that
the means to familiarize the law is nothing ratlveile the armies learn about it properly. One
of the major centers to learn about it is also éighstitutions such as the EDCSC. In regard
to this, one of my key informant stated that thentkRDRE armed forces are well experienced
with wars. He added ‘they [the armed forces] astet# with evils of war and knows how to
protect the human rights of enemy soldiers as altivilians in the war zoné® Similarly,
another informant stated that the then armed fomes completely different from the

previously Military regime armed forcé®
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CHAPTER-Four

4.1.Summary

There is no single universal definition of humaghts. However, conventionally it means
rights that all people have simply because theyharean beings. As a logical extension of
this human rights are deemed to be inalienablayisidle, and interdependent. In short,
human rights are the basic standards human beiegd to live a life with freedom and

dignity. Accordingly, they include in general thanflamental civil and political rights,

economic, social and cultural rights, and in pattcthe right to education.

Despite human rights have existed since ancienbgeand it fails to get full-fledged legal
penetration, and holistic recognition, it was aftee destructive World Wars that particular
attention was given to it by governments across g¢febe. That is, following the
extermination of over six million Jews by the biutae of Hitler during the WWII and other
mass human rights violations, governments recogdrtize need for an independent institution
which would work to prevent such an atrocity frootorring again in this world. As a result,
on October, 1945 the UN was established with thpmnabjectives “to achieve international
cooperation in solving international problems of &tonomic, social, cultural, or
humanitarian character, and in promoting and eraging respect for human rights and for

fundamental freedoms.”

The UN which shouldered to promote internationaqgeecreated a special committee known
as the “UN Commission on Human Rights” and givee tlesponsibility of creating a
document that would define the above stated righit® commission subsequently issued a
document called the Universal Declaration of HurRaghts in 1948. The UDHR provides a
comprehensive framework and vision for how humagnidy and freedom should be
protected. Though the UDHR is a general declaratidmch has been adopted at a global
level as common set of standards and guidelines, WCOHR produced two additional
treaties intended to act as legally binding docusém enforce the UDHR. The documents

are the International Covenant on Civil and PditiRights (CCPR) and the International



Covenant on Economic, Social and Cultural RightSRCR). Together the above listed three

documents are referred to as the “InternationdldiHuman Rights”.

Thus since the adoption of the UDHR, the UN Genasslembly has called on member states
and all segments of society to disseminate andagdwabout this fundamental document. As a
result in 1993 the world conference on human rightgienna reaffirmed the importance of
HRE, training and public information, declaring ‘iessential for the promotion and
achievements of stable and harmonious relationsygraommunities and for fostering mutual
understanding, tolerance and pea®h other words, the UN which is the prime respblesi
organ to the maintenance of international peace hamdan rights promotion, in 1994 the
General Assembly declared the years 1995 to 200theasJN Decade for Human Rights
Education. During the decade also NGOs, educatmtshaman rights advocates around the

world worked to further promote HRE.

Human rights education is the teaching and learoninguman rights principles and values as
contained in the Universal Declaration of Human H&g Human rights education which
informs people of their rights, and gives people skills and attitudes that lead to protection
and support of human rights should be undertakemlbpersons at appropriate levels. In
other words, HRE is central to the human righteneavork, and all individuals must be aware
and informed of their rights in order to claim tkosights and to hold governments

accountable for protecting those rights. Articled26he UDHR also states that:

Education should be directed to the full developnuérihe human personality and to
the strengthening of respect for human rights amaddémental freedoms. It shall
promote understanding, tolerance and friendship agnall nations, racial or
religious groups, and shall further the activities the United Nations for the
maintenance of peace.

Moreover, the UN devised a set of minimum guiddif@ all states to follow. The notion of
devising to be integrated to this guideline is atiNnal Plan of Action” in which the state can

detail exactly how intends to implement HEE.HRE is also predicated on the central

'8 \/ienna Declaration and Programme of Action, pagidrs 33-34 and part 2, pars. 78-82
184 UN, The United Nations Decade for Human Rightsdadion (1995-2004) and Public Information Activitie
in the Field of Human Rights(1997). Report of 8ecretary General, Addendum, A/52/469/Add.1, Oat@be



premise that a culture of human rights can be cocstd'® This article calls into question

the extent to which states have in fact contribiteluilding such a culture.

As some documents stated that more specificallyewewHRE tends to have three types of
target audiences. These are: first, the publicaagel second, schools and educational
institutions; and third, professional groups botiveyrnmental and non-governmental. Within
the state professional groups HRE can consistseofilitary and police training activities, as

well as training of the judiciar}f®

Until recently there was no room for HRE in Africihat is African nations including
Ethiopia not willing in the inculcation of HRE irtlsools. Even HRE for professional groups
has been relatively rare and most professional hungats training tends to be conducted by
NGOs. Moreover, though African regional systemhis flatest addition to the regional efforts
towards the protection and promotion of human ggtite Banjul Charter present unique call
for signatory African states to make HRE effectixecordingly African states

Shall have the duty to promote and ensure throughching, education and
publication, the respect for the rights and freedorontained in the present Charter
and to see to it that these freedoms and rightsvals as corresponding obligations
and duties are understodtl’

In Africa human rights commissions which becamenmale players are an excellent vehicle

for HRE.

Educating the military on human rights is also Mta the military like any other individuals
in providing an opportunity to inculcate sharedues, a common vision, and collective pride.
HRE is also fundamental for the military becausehef following rationale. That is because
of the nature of the profession the armed forceanyf state are often exposed to violate the
human rights of individuals in the conflicting asedn addition the military profession can
maintain its dignity and professionalism only iethuman rights of soldiers are respected.

18 Risse, Thomagonstructivism and International Institutions: Toward Conversations across Paradigms
(2002), in S. Cardenas, “Constructing Rights? HuRayits Education and the State.” Internationaltieal
Science Review, Vol.26,No.4, (2005), p.374

1% Das, Dilip K. and Verma, Arvind “Teaching Policéfiders Human Rights,” International Journal of Hamn
Rights, (2002) ,summer: 33-48

187 African Charter on Human and Peoples Rights, (198125




The army needs to establish a culture of respedntbvidual human rights in their area of
operation and to do this however the knowledgeunfidn right is significant and the means to

enhance this is also HRE.

While we look on countries experience on HRE thisreno uniformity. The approaches
applied from one country to the other have diffeeen Philippines which is active in HRE
has won international recognition from UNESCO whgeve it the prize for HRE in 1994.

Ethiopia which experienced mass human rights timtaunder the previous regimes also has
been experienced with fully incorporating of the IR in the Transitional Charter. Hence the
UDHR until the ratification of the 1995 FDRE congtion even served as a direct source of
human rights law (constitution) in Ethiopia. In &dth the FDRE constitution which
promulgate in August 1995 has embodied a leng#tyofi human rights. The constitution also
aims to provide all Ethiopians access to educadiot the central mission of the Ethiopian
education is to instill the worth of the constitsti in the minds of students, through
democratization of the curriculum. Thus with therpmse to explore human rights from
variety point of views in 1999 the subject callei€ and Ethical Education has been also
introduced in the educational curriculum of EthaapThe FDRE constitution also established
two major institutions known as the Ethiopian HunRights Commission (EHRC) and the
Institute of Ombudsman with the purpose to pronastd protect human rights in Ethiopia.
Particularly the EHRC held responsibility to workr fthe inclusion of HRE in school

curriculums.

The Ethiopian military has also a long time expese in establishing higher military
institutions beginning from Emperor H/Selassie’siqu But, those curriculums of the
Imperial Military Institutions failed to orient thetudents to have respect for fundamental
human rights. Immediately after the downfall of thditary regime of the Dergue the FDRE
Ministry of Defence re-established higher instbu8 and continued to educate army
members. The Ministry also believes that all higiditary institutions need to be guided and
formed accordingly to the values and constitutiané&sions of the institution. The EDCSC
also established with this objective to train highalitary officers ranking from Major to

General Officers.



The researcher who needs to assess the contdr@ BIXCSC curriculum in reference to HRE
coverage gathered data through interview, FGD, ssmbndary sources discussed, analyzed

presented some as follows.

As it mentioned in its curriculum one of the maginjectives of the EDCSC is to depict and
deep entrench the Constitutional Missions of theeal forces among the students. It also
dedicated to provide the national security endeavithh well-trained and educated leader
proficient at strategic and operational planningnchironizing elements of power and
conducting full spectrum operation. In relation ttuis objectives of the College, as it
mentioned in chapter four of the thesis by seversphondents although the officers have the
capability to fight which also a long time trendtkvihem, however, the curriculum is mainly
focused on military courses. Today while any catifig party wage a war or forced to join
wars or conflicts, it required to observe thoserinational armed conflicts law. In contrast the
EDCSC curriculum which held the prior responsipilibh training Higher Officers have no
any course related to armed conflict laws, the Wah&ing Rules of Engagement or any other
laws helpful for armed forces during their openasi@ither regionally or internationally. Even
courses deals with national legislations and lavetuding the constitution and the recently

ratified, the ENDF Standing Rules of Engagemennatepart of the curriculum too.

As Nowak and Flowers stipulated that there is awgrg consensus under present
international law that tolerance and respect of &wmghts shall be major areas of education.
Because of many people do not have knowledge ofhumghts there needs education which
focuses on human right. In regard to this as soeyikformant from the Ethiopian Human
Rights Commission and the ENDF, as well as theestudf EDCSC agreed that HRE is basic
particularly for the armed forces. The FDRE armyichhconsists of individuals from
different ethnic, religious, cultural backgroundedeto live with a culture of tolerance and
human rights culture, to realize this however, etioa is fundamental. The EDCSC,
however, has pitfalls in making human rights asubuce either during the students stay or
after. In other words, it is true that HRE whiakcognized under different international,
regional, and national human rights treaties alps$hto make those educated able to act in
accordance with their knowledge either to restfe@m violation or to claim human rights.
However, as some respondent specified that in sam® unit human rights violations



occurred at different time and place over soldgrsvell as soldiers against civilians. As these
informants also verified that the major rationatebiecause of lack of awareness by the
military leaders themselves on individuals humahts and incapable to became role models
for their subordinates.

On the other hand, some key informants also stat#dthe rationale for the absence of HRE
in the EDCSC is because there are trainings on sscles provided by the ICRC, as well as
via several meetings and workshops, thus, theesHfibave the opportunity to be aware of the
constitution and the international conventionscamtrast to this view another key informants
stipulated that although | my self provide a twoysldraining to them (the students of
EDCSC) on some aspects of the Peace Support Qpesathat is not enough to make the
leaders competent in present day in which we liveam era of globalization. The same
informant said that the trainings are not also ssitde to all Higher Officers. This implies

that all higher Officers who joined the EDCSC da meean that they have full-fledged

knowledge of human rights. Moreover, those studevits interviewed by the researcher
explained their opinion on trainings by saying ‘'ewee are not attentive on short-training as

well as suspecting organizations like the ICRC twan spying us’.

In a nut shell the absence of HRE in the EDCSC udideussion also clearly demonstrates to
what extent HRE marginalized from the curriculuntlod college which a modern army force

requires. As the graduate profile of the EDCSC alsows that one of its major objectives is
to develop commanders and General Staff Officers arle fully understand and committed to
the constitutional system of FDRE. Though the abste¢éement is listed as one objective to
be entrenched among the students during their gtehy we can conclude that the

curriculum is not eligible to include course whidalize this facts, and to fill the gaps listed

in its graduate profile.

4.2. Conclusion

In 1995 the FDRE government has recognized severalamental human rights and
freedoms, and even one chapter of the constitutsorfully consists of human rights.

Following the constitutional commitment, the goveant was organized a democratic army



first in its kind for the country too. Thus the NBtry of Defence committed to the promotion
and protection of human rights of citizens issugtiintional missions, and other enabling
military legislations. Finally, as the extensiontloé above legal and institutional commitment,
the government which established the Ministry ofddee shouldered several responsibilities,

and the major one is safeguarding and protectia@ibnstitution and Constitutional values.

In spite of the above major regulatory and institusl commitment of the FDRE government

and the Ministry of Defence; the finding arrivedta¢ following implications:

1.For there is limitations of knowledge on the emntof the constitution and the
international treaties which are also integral paot the FDRE Constitution, the

institutional mission imposed on the FDRE armedédsris amenable to failure due;

Hence as we understand from the discussion and/ssmathapter of the thesis the
EDCSC students like to attend and learn HRE mathlg to the fact that HRE is
relatively more significant for the realizations tbkir institutional duties at national as
well as international levels. That is, issues ofmhan rights related to their immediate
daily conditions. This could also be complementdulevthe EDCSC committed for the
inclusion of HRE or HRE related courses in its mulum;

2.For the training manual of the ENDF depicts ttiegt responsibility in disseminating
knowledge on the national, international laws adl \we the institutional rules and
regulations is particularly left to academic cestsuch as the EDCSC, failure to
encompass HRE as part of the curriculum of theegellwould have negative externality
in the performance of the students in their endetvéranslate human rights and their
instruments into action;

3.For the EDCSC have no deep entrenched humarsrigktitutional machinery, it is
hardly possible to vitalize the human rights knoswhof Higher Military Officers of
the EDCSC;

4.For the short term trainings provided to officéxsfore and/or after they joined the
EDCSC were more of government policy and politiesused; it is a pressing need to

complement it by and through exposing them to hurights education;



5.For there is wrong perception that the studen@peerational and Strategic level know

everything in regard to human rights, the EDCSQuiged in the exclusion of Human
Rights Education; as facts of indication a numbgrOdficers returned back home
because of failure to fit with the UN Standards.

4.3. Recommendations

To the best of the researcher’'s knowledge alméshalstudents of the EDCSC have
only limited knowledge’s on human rights concept ahe instruments to protect
them from any violations. Thus, in order to enhatiee limited knowledge of those
military officers (students) the EDCSC should ithsHRE related courses in its
curriculum.

As EDCSC is the preliminary educational centre foost of those students who
joined the college, it must be working enormouslyili the gap between the limited
knowledge of those Officers regardless of humahtsigoncept and the instruments
to be used to protect human rights violations, fafilling the institutional mission
imposed on them.

One of the problems identified throughout the rededs that the EDCSC top-
managements do not see HRE as essential for thengtuof the college who referred
as operational and strategic leaders. Thus, thestiegi biases and hasty-
generalizations of the top-management of the EDG&@e learners know ability of
human rights concepts and the instruments shouldavmded. Rather serious
attention should be given on the significance éérfig HRE in the college for those

higher Military Officers in order to fulfill theimstitutional missions properly.

Moreover, the top-managements of the college neathr into such consensus based on

researched works. In addition, they must know aaxklbp the reality how far HRE plays

a significant role in building human rights cultuaenong the armed forces. Hence, the

College has to give an emphasis on the significah¢¢RE and need to integrate it in the

curriculum.



Since Ethiopia is committed to contribute troopsthe UN, AU and EASBRIG
knowledge on international law, treaties and cotives of armed conflicts should be
augmented. In other words, since the armed foraege lbecome increasingly
important players in the humanitarian and humaimtsigareas, educating soldiers
particularly Officers on such issues is very siguaift. To this end therefore, there
requires integration of courses which contains seomcepts in the EDCSC
curriculum.

The ongoing reform of the ENDF is addressing thedn&or improvement in the
Officers overall knowledge to be competent at regi@s well as international levels.
Thus the EDCSC should work for what remains isttengthen and to improve on
shortcomings of those Officers (students) for etsults in future operations.

The EDCSC in collaboration with local as well agemational human rights
organizations/actors (such as the Ethiopian Hum@ht® Commission, the ICRC,
the Defence Legal Affairs Directorate, etc) shoptdvide specific and continuous
training on human rights to the students.

The under studied curriculum of the EDCSC mainlguged on combat and
occupational skills of the commanders. Howevereiarmed conflicts have laws and
Ethiopia also abides by those armed conflict lawmsl @onventions any armed
personnel particularly Military Officers need to fudly trained and aware of them.
The EDCSC should include HRE or HRE-related counsets curriculum and need
conducting training on the basis of the changingnesof the future wars.

The EDCSC need to revise its curriculum based edifacks and careful research

made on the previously graduated Officers of tHkge.
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Annex-|
The Ten Commandments for teaching human rights are

1. Human Rights Education and teaching should be basedhe principles which
underline the charter of the UN, the UDHR, the in#&tional Covenants on Human
Rights, and other international human rights imeents. Consequently equal
emphasis should be placed on economic, socialralltcivil and political rights as
well as individual and collective rights. The indibility of all human rights should be
recognized.

2. The concept of human rights should not be formdlatetraditional or classical terms
but should include the historical experience andtrdoutions of all peoples
particularly in relation to the major contemporanpblems such as self-determination
and all forms of discrimination and exploitation.

3. HRE and teaching must aim at:

» Fostering the attitudes of tolerance, respect afidagity inherent in human rights;

» Providing knowledge about human rights, in bothrthational and international
dimensions, and the institutions established feirtimplementation;

» Developing the individual's awareness of the wagd eneans by which human
rights can be translated into social political tgadnd at both the national and the
international levels.

4. While education should make the individual awardigfor her own rights, it should
at the same time instill respect for the rightetbfers.

5. Care should be constantly taken to create awarealesst the close relationship
between human rights, on the one hand, and develapand peace, includingter
alia disarmament; on the other hand. UNESCO should nitake priority task to
promote the analysis and understanding of thigiogiship.

6. Human Rights must be seen as an aspect of professiethical and social
responsibility in all fields of research, studya¢hing and work.

7. HRE and teaching should stress that a new int@mateconomic, social, and cultural
order is essential to enable all people to enj@&yrthights and promote and facilitate

education on human rights at all levels in all does.



8. human rights must be taught at all levels of thecational systems, as well as in out-
of-school settings, including the family, and inntauing education programs,
including literacy and post-literacy programs. &sgathall strive to improve and
broaden HRE and teaching and cooperate to this end.

9. It is not enough to dispense teaching and educatidhe sprit of respect of human
rights; human rights should also be taught as gesuintegrated in the appropriate
disciplines and, in particular, fields such as @éaphy, political science, law and
theology and they should be taught as an indep¢rdense.

10.In order for the teacher of human rights to be éblearry out his or her task properly,
it is particularly important that his or her perabmtegrity and freedom of expression

be guaranteed.



INTERVIEW QUESTIONS
Addis Ababa University
School of Governance
Institute of Human Rights

The purpose of this interview is to collect firsind information about the implication of
absence of human rights education in Ethiopian mefeCommand and Staff College. This
study is believed to result in generating new ideas approaches in human rights education.
Your honest responses will play a significant rnolanaking this study a success. Therefore,
you are kindly requested to make remarks on tHeviimhg questions as freely and frankly as
possible.

Thank you in advance for kind cooperation

Questions for Commandant and Deputy-Commandant oftte Ethiopian Defence

Command and Staff College

1. What mandates given to the Ethiopian Defence Cordraad Staff College by the
FDRE National Defence Force?

2. What methods or principles have been addresseaeiicDCSC regarding to Human
Rights?

3. What provided the impetus for your College to cdooerses related to Human Rights
Education from its curriculum?

4. In your view, what consequence does have in theermles of Human Rights
Education in the Curriculum of Ethiopian Defencen@oand and Staff College for the
institution (the ENDF) in general and for thoseadfs who graduate from the College
in particular?

5. How do you evaluate the performances of those wadugated from the EDCSC with
the curriculum having courses related to Human Rigducation and those without,
regardless of enhancing their awareness on fundaihtaman rights and fulfilling
their institutional mission?

6. Do you think that the graduate profile of the EDCSCompatible with Human Rights
Issues? What are the objectives of the curriculugraduate profile of the EDCSC?



7. What is the implication in the absence of Humanhi&d=ducation specifically for the

fourth and fifth batch students of the Ethiopiarfddee Command and Staff College?

Ouestions for Head of ENDF Training Main Department

1. What are the major objectives to be addresseddnhieg Higher Military Officers in

3.

4.

Higher Military Institutions?

. Do you think that all Higher Military officers hawgeclear understanding about Human

Rights in general and about their rights and othigig in particular? If yes, how they
acquire it? If no, why Human Rights Education ig part of the Curriculum of the
EDCSC?

What are the negative consequences to the institutithe inclusion of Human Rights
Education in the curriculum of the Ethiopian Deferf@@ommand and Staff College?
What is the rationale to cancel HRE related coulrees the EDCSC Curriculum

Questions for Head of the ENDF Peacekeeping Centre

1.

What are the basic problems (shortcomings) refla@eteng the members of the ENDF
during peacekeeping Missions regarding to the ldritations standards?

How do you perceive the capacity of the ENDF MiltaOfficers in international
Missions? What are their Limitations (shortcomirgs)

How do you evaluate the knowledge and performahtieose who graduated from

the Ethiopian Defence Command and Staff Collegetlose not, in the realization of
the peacekeeping missions in which Ethiopia is pitt?

Does your organization provide opportunities fomtomued learning relating to
specific human rights laws and international humghts standards helpful in peace
keeping?

Questions for Training Main Department Curriculum and Planning Section

What are the yardsticks used to prepare curricdturthe Ethiopian Defence
Command and Staff College?

What is the role of your department in overallatgs of the College?

Is there any role played by your department in elng courses related to Human
Rights Education from the Ethiopian Defence Commeamdl Staff College

curriculum? If yes, what is the rationale in canwpthose courses?



Questions for students of EDCSC

. How do you relate human rights with a Military R¥s$ion? What connections do they

have?

. What is the responsibility of a Military Officer iprotecting human rights of other
individuals?

. How do you relate the Mission of the FDRE armeaédsrwith the concept of human
rights?

. As a Higher Military Officer, do you think that yoeave a full-fledged knowledge
about what Human Rights mean and how to protect?

. When does human rights violated among the armyopesd? What are the means,
therefore, to avoid/eliminate such violations?

. In your study (in the EDCSC) is there any coursectvhiirectly or indirectly related
with human rights? If there, which course?

. Can you think that the absence of HRE in the culuim of the EDCSC doesn’t have
any negative impact for the students of the coPdfges, why? If No, why?

. Do you think that the absence of HRE in the EDCS@eha negative impact in
fulfilling your institutional mission?

. If you ever taken training on Human Rights, Whathe difference between taking
training on human rights in short time and takingoarse on human rights in formal

education?

10.What is your suggestion/opinion in the absence whdn rights education in the

EDCSC curriculum?

Question for Head of Ethiopian Human Rights Commis®n

1. What efforts do your Office contributed for the lusion of HRE in Higher Military

Institutions?

2. Do you think HRE is specifically important for ieéns with uniform other than

ordinary citizens? If yes, how? If no, why?

3. As HRE expertise, what is your opinion in the esebm of HRE from higher military

officer’'s educational centre?



Questions for of ENDF Legal Affairs Directorate

. What are the efforts made by your Department inagoimg those Higher Military
Officers knowledge on Human Rights issues?

. Do you think that taking courses/training on HunRights must stop at one time
only? If yes, why? If no, why?

. In your view, how do you explain the importance Hiiman Rights Education for
Military Personnel in general and for Higher MitigeOfficers in particular?

. Are there specific aspects of Human Rights Edunaiat are particularly important
in Military profession? What aspects are these? Wwbom are they particularly
important? Why?

. What role do you feel should the Ethiopian NatioDafence Force Law Department
have to play in promoting Human Rights Educatiofligher Military Institutions?

. Do you think that all Military officers of the Ethpian National Defence Force have
full-fledged knowledge on national as well as inagional law; and the Ethiopian
National Defence Force Rule Of Engagement (ROEy2df how they acquire? If no,
why?

. Does your Department ever investigate cases refatedman rights violation? Which
section of the army highly violated those rightsRalis your view on these? What is
the rationale behind the violations particularly®fficers?



List of Informants

Position Date of
No. | Rank Informant Name Interview
1 Lieutenant Head of Training 09 Feb. 2011
Tadesse Worede
General Department
2 Maior General Yohannes Gebre | Head of 05 Feb. 2011
) Meskel Peacekeeping Centre
3 . . Commandant of
Brigadier General Negash Dagnew EDCSC 11 Jan. 2011
4 L Getachew Deputy-Commandant
Brigadier General Shiferaw of EDCSC 04 Jan. 2011
Head of Training
Brigadier General Getachew Gudina Malr! Department 10 Jan. 2011
5 Curriculum and
Planning Section
Ato Demle Molla Academic Dean of | - 57 5030
6 EDCSC e
! Ato Paulos Ferdessa, Hea_ld_ of EHRC 25 Jan. 2011
Training Department
8 w/ro Eleni HRE Expert 25 Jan. 2011
9 Head of FDRE Air
Lt.Colonel Zenawi Force Legal Affairs | 27 Dec. 2010
Directorate Director
Head of Defense
10 | Lt.Colonel Tesfaye, ngal Affairs N 28 Dec. 2010
Directorate Training
Dept.
Gebre Egziabiher| 4™ batch Student of
11 Colonel Beyene EDCSC 18 Dec. 2010
4™ pbatch Student of
12 Colonel Mebrahtom EDCSC 19 Dec. 2010
Colonel 4™ batch student of
13 Mekonnen EDCSC 19 Dec. 2010
. 5™ batch Student of
14 Colonel Aligaz EDCSC 25 Dec. 2010
Colonel 5™ batch student of
15 Darge EDCSC 23 Dec. 2010
th
Lt.Colonel Gemechu 5_batch studentof | ) 5o 5010
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