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Abstract 

Thc objecti,'c of this mid, \\ 'as tel assess the practice "I' teaching listening skilb at Kotcbc 

College of Teacher Education. Spceilica ll y. the study \\'as intended lC1 an s""': r thc' follo\\ 'ing 

questions: 

What are the factors (positi"e or ncgati, 'c) rela ted to: 

I. the materials the instructo rs use and 

2. the teaching en"ironment that affect the teaching of listening sk ills at the college" 

In order to achieve the objectiYes of the study. questionnaires. interview. classroom observations 

and content analysis ch~ck list were used as data collection tools. Both open ended and closed 

ended questionnaires \\ere dispatched to the avai lable Engl ish language instrucl(lrs and the 

sample students. Semi structured interview questions were held with the available Engl ish 

language instructors and the sample students. Observations \"ere he ld based on the structured 

checklist. Qocument inspection was also done by using checklist. Then based on the information 

gathered fro111 the instructors. the students. the classroom observation and the content analysis. 

the study showed that: 

There were no teacher made or commercial videocassette listening material s. Likewise. the stud,· 

revealed that there were few audiocassettes possessed by only two instructors. The study 

identified the factors th ~; hindered the teachi ng of listening sk ill s. According to the findings. the 

majority (89%) of the instructors did not use or attempt to use audio ane! video recording 

materials to teach listening partly because they could not operate the equipment available in the 

language laboratory and partly because the laboratory could not accommodate all the studen!" 

assigned in one section. Lack of ~ppropriate electricity connect ion in the classroom s \\as als<' 

idclltitied tb be a factor that prevented instructors hom Llsing mobi le tape recorders. 

As to the listening materials. the research sh,,,ved that the instructors did not use the listening 

ll1~terial s that the CUlTelll EL T scholars suggest. Concerning the listening acti'lti,'5 in the 

students' modular materials. the stud)' showed that the listening texts and activities \\'c're not 1!1 

harmony v:irh \\'h~t recfl1t EL T scholars say (such as Harmer.200 I; Undel~Mtl . 198<)) 
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CHAPTER ONE 

In tl'od 1I ction 

1.1 Sta temen t of the Study 

The ultimate goal of teachi ng any language is to enable the learners to use the target language and 

communicate their opinions, thoughts and fee lings understandably (Krashen and Terre ll. 1983 1. 

For any kind of communicati on to take place successfull y. it is important that we (the part ic ipants 

in the communication) li sten, speak. write, and read. Among the four,macro language skill s. 

Hedge (2000) , citing Rivers and Tel1lperl ey (1 97 8), Celce Murcia ( 1995) remarks. much amount 

of time is devoted to listening in anyone's daily communication. According to Hedge. (Ibid .) ," ... 

approximately 9 per cent is devoted to writing, 16 per cent to reading, 30 per cent to speaking anel 

45 per cent to li stening" . 
. , 

Hedge's, explanation depicts that li stening is very much f undamental for dail y: life 

communication. Concerning the importance of listening, N adig Z2007), in hi s on line ai·ti d e 

writes : "Expressing our wants, fee lings, thoughts and opinions cJea.rly and effecti vely is onl )' half 
" 

of the c6'mmunication process needed fo r interpersonai effectiven¢i;s . The other half is li sten ing 

and understanding what others comm unicate to us." ., :;J 

Nadig's eXj)lanation seems to impl y that the effectiveness of our communication is judged no t 

only by how much we speak, but also by how much of what we speak is understood by listeners . 

I--!ence. it may be argued that no maller how good a speaker may be at speaking, s/he may fi nd it 

hard to make impress ion on listeners if they (the listeners) are not effective li steners. 

In almost every part of the world , the number of people speaking Engli sh as the first. second or 

foreign language is increasing. These people study their co llege oruniversity education throug.h 

the medium of Engli sh whether in their own o r in English speaking countries (Flowerdew 1994 ). 

Ethiopia is one of the countries where Engli sh is used as a medium of instruction at high schools. 

I . 



Fina lly. based on the concl usions reac hed. it has been recommended that the instructors,,.get 

enough trai ning to operate the equipment in the laboratory. Bes ides. the co ll ege should fu lfill the 

necessary materials (inc luding payments) for the preparation of li stening teach ing materi als. It 

has also been recommended that the department head should organ ize departmental meetings so 

that the instructors can have exper ience sharing and professional development. 

VII 



clllkges and uni, crsit ies. Students. especiQlh those in colleges and uni"ersi ti es ha, 'e to li stL'n to 

Iecturcs and take their om1 notes. The\" ha\'e to be able to li sten. understand and respoll,i in 

debates. d{alogues or oral presentat ions. Therefore. it fol lows that deve loping tile studelltS 

listening skill s is a fundamenta l component o f language teaching. If students a re not capable of 

li stening successfull y. they may find it difficult to haye a smooth academic atmosphere in their 

stay at high school. co llege or univers ity. In re lation to thi s. Moges (2003:2) writes the folio" ing 

In a foreign language con text, particularl y in contexts like Ethiopia where Engli sh is a 
medium of instruction. the li stening abil ities of learners could infl uence learners' 
ach ievement in other di sciplines. More importantl y. at the tertiary level educatioll . 
where learners are expected to comprehend and take notes Crom lec tures, one' s 
li stening ability has a paramount influence on ac hievement 

r Such being the case, however, Swanson (1970) indicates that there is a tendency for teachers not 

to emphasize the li sten ing objectives. Teachers may not teach listening, according to Swanson. 

because they assume that listening deve lops naturally. The other reason fo r not teaching listening . . , 
Swanson further argues, is that teachers are not sure how best to teach it. Correspondingly. 

Getachew (2002: I) explains: " ... there has a lways been a complaint from different qUaJ1ers on 

our students' (Ethiopian Students ' ) poor li stening abil ity." Moreover. he tries to emphasize that 

listening remains to be the most difficult sk ill for Ethiopian students. On the other hand. 

Getaehew argues that in a lot of cases li sten ing is not taught because many teachers may have the 

assumption that it is quite easy to listen. 

'Consequentl y, the scholars' ideas exp lained above seem to make it clear that there is a huge need 

to teach spec ific li sten ing techn iques which enable the students to li sten and understand ,,'hat 

they hear. Do teachers andlor instructors teach listening in Ethiop i a~ 

In the co ll ege where thi s study took place, students are often heard complaini ng about the 

inadcqu2cy of teaching li sten ing. Why do students complain~ What is the practice of teaching 

like which students complain about~ I-lave there been studies done on the teachi ng of li stening 

ski ll s~ 

To the extcnt 1.hat the present researcher kno\Vs, :here have been some stud ies (in the Ethiopic.n 

context) 011 I; sten ing skills. Seimc (1989) conducted research to investigate the li stening ahilities 

2 
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ofBahir Dar Teac h ~ r 's Coll ege st udents. In hi s stud, ' he indicated that the students \I ere not ab le 

to adequate ly li sten to what their instructors \I 'e re saying. 

In additi on to Seime 's study. Berhanu ( 1993) al so carried out re search to il1\'estigate the li stenin g 

strategies used by fourth year .-\AU students. Since Berhanu's study was basically intended to 

investigate the listening strategies actuall y used by students, he did not indicate whether there 

was teaching listening in the uni versity. What Berhanu, indeed indicated was that there \las a 

need to provide students with appropriate li stening comprehension practices. 

Girma (1999) did research to determine the extent to which high school teachers taught the 

listening skills with special reference to the newly designed grade nine textbook. He concluded 

that the majority of the teachers rarely taught listening skills. Furthermore, Girma confirmed that 

the teachers did not encourage the student to listen to different English media . . 
" 

Likewise, Haregewoin (2003) conducted a research, in which grade 11 students were in focus , to 

investigate' the classroom listening comprehension teaching practices in relation to the New 

English Course Books. In her study, she found out that teachers did not show any significant 

effort to give pre-listening tasks and provide students with visual supports. In addition. 

Haregewoin concluded that teachers were not teachings listening lessons appropriately . ....-

The above local stud ies have some implications for what has to be done now. If college studellls. 

based on Seime's study, were found to be unable to adequately comprehend what was said by 

their instructors, it implies that the teaching of listening skill s was not as successfu l it should be. 

What factors could there be that binder the teaching of li stening in colleges (such as Kotebe 

College in this context)? Berhanu's study suggested that there was a need to provide students 

with appropriate li stening comprehen'sion practices. The question now is whether students are 

being provided witb appropriate listening comprehension practices or not. If so, what materials 

are the instructors using to teach the li stening skil ls? It seems also apparent from Girma 's and 

i-Iaregewoin ' s studies as we ll that listening is not adequately treated in high schools. If listening 

is not adequateiy addressed in high schools. does the problem prevail in co lleges as welP This 

study ultimately tries to address these questions. 

3 
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1.2 Obj ectives of th e Stud y 

The general objec ti, 'c or thi s study is to <1"cSS the pract ice of t~ac hing li stening skill s at Kotcbc 

Co ll ege of Teacher Educat ion (KCTE). Specifica ll y. the stud, tri es to answer the following 

question: 

W hat are the fac tors (positi \'e or negati ve) related to: 

I. the materi als the instructors use and 

2. the teaching environment that a ffect the teaching of li steni ng skill s at the co ll ege0 #-

1.3 Significance of the Study 

The researcher of this study hopes that the tlndings of this study will: 

I . instigate the instructors to reconsider the ir teach ing li stening skills and make possible 

improvements. 

2. act as a stimulus for the instructors to revisit their listening teaching materi als (e.g. 

m odules) and incorporate up - to- date li stening texts and activities . 

3. inform (and possibly initi ate to act up on) the concerned bodies in the college about how 

successfully or badly the teaching of listening is go ing on. 

4. pro\Coke thought for further studies ei ther in li stening and lor other language sk ill s. 

5. lay the ground work ,for other studies . 
" 

1.4 Scope of the study 

One of the specific objectives of thi s study is iden~ i fying the factors that affect the teaching of 
, 

listening ski ll s . However, the deve lopment of listening skill s. as explained by Haregewoin(2003). 

is influenced by a number of factors . She puts it in plain words that: 

The purpose and context of the I isten ing, the teaching material , and methods to be 
implemented, the learners' characteri stics, their socio-cultural and economic background. 
teachers' capacity and student-teacher relationship, all have much to do with the 
development of macro and micro-li stening skil ls of the learners.... the amount of 
classroom li stening practices, access to real life li stening situations and the role o f the 
target language out side the classroom have their contributions to enhance li stening 
comprehension skills. 

In li ne w ith Haregewoin , Anderson and Lynch ( 1988) also argue that there are a number of 

4 
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e\clsc ly related lilctors that "fkct the teaching ol'listenin~, Therefore, the rcsearcher of t i~ ,' clln enl 

slUdv finds it difficult to consider all these factors in thi s stud" lienee, thi s slUd y is ii:'l ited ',1 

onlv so me of the factors such as the factors which arc related to the teaching en"ironmen, and tilC 

teach ing material. Bes ides, the study docs not e~amine the effectiveness of teaching listening in 

the co ll ege, 

1.5 Limitation of the S tudy 

In add ition to the permanent (full time) teachers, there \\'ere five part time Engl ish inslrucC(' rs in 

Kotebe College of Teacher Educat ion when this study \\'as go ing on, However, the researcher 

could not easi ly get those instructors to di stribute the questionnaire and hold interview \\'ith, Had 

it been possible to gather information from those instructo rs, thi s study wo uld probably ha"e had 

additional informat ion about the practice of teaching the li stening sk ill s at the co llege under 

discuss ioll, 

5 



Chapter Two 

Review of Related Literature 

2.1 Definitions of Listening 

Underwood (1989) defi nes li stening as an action of pay ing attent ion to and tryi ng to get sense 

from something we hear. Rost ( 199 1:4) on hi s pan defi nes listening mainly as"a thinking 

process · ' According to Rost. li stening is a thinking process in the sense that listeners think aboll1 

the meani ng of what is said . Hence, " , . ,e ffective listeners develop a useful way of thinki ng abou! 

meaning as they listen" (Ibid 199 1:4), Rost' s view is substanti ated by Morley (199 1:90) who 

defines listeni ng as "an act of information processing in which the li;,tener is invo lved in two way 

comm unication." Whichever way the communication may be (two· way communication or one-
" 

way communicati on), Morley's explanation shows that li steners are thinking of meaning a:1C 

interacting w ith speakers, 

Rost (200 1) and Cook (2001) as cited in Haregewoin (2003 ) argue that li stening is a goa l ori em<,;d 

acti vity, wh ich invo ives both bottom-up and top-down processing. In bottom-up process i n~ , 

li steners attend to data in the coming data signals, In the top-down processing, li steners utili ze 

prior knowledge and expectations to create meaning, In relation to this , Fox (200 I) , explains th :n 

learners have to usc their brains active ly to create the ir own pic tures, thereby increasing all the 

vital in1aginatian. 

j 
Accordi ng to Cart ( 1999) most Peopl e (perhaps including teachers) often confuse li stening ar:d 

hearing, This confusion, according to Can , might lead people to be li eve that li stening is 2.'1 

instinctive behavior and does not have to be taught. Galv in and I)amela ( \ 999). however, argu:: 

that there i~ a c!ear d iffe rence between hearing and li ste ni ng. where the fonner is a mailer 0:' 

!'cceiving sQuncl s and the latter is l11 uch beyond becoming a\\'a re of !;ounds, Acco rding to the ,,~ 

auth()rities: listeni ng involyes many prOCeSSt'S in which bear ing is one among the proces~cs . \Vi::: 

regard to thi s. Ahuja ;md Ahuj :1 ( 1990: 1 R) giye ~ cornprehensi\p. clefiniti oll 1~)J' lislen int: 
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indi cating all thc components that the process ol' listening inco rporate , . 

According 10 Ahuja and Ah uj a( 1990: IS) 

Li stening. is hearing. 
PLUS 

Anendi ng 
PLU S 

Under-stand ing 
PL US 

Concentrating 
PLUS 

Remell1 beri ng 
PLUS 

Continua lly grasping and processing information. 

Ahuja and Ahuja' s definiti on given for listening indicates that hearing is the first step in listening, 

Then we g i ve attent ion to what we hear and use our own experience to understand what we hear. 
" 

2.2 Types of listening 
As has heen indicated above, listening requires conscious mental effo rt and specific purpose. 

Based on the purposes for li stening, Galvi n and Pamela (1999:58) argue that there are fou r types 

of li stening: informationa l. emphatic, critical. and creative listening, These same scholars ex pl ain 

that students should be able to determine their purposes in any given li sten ing situation. 

2.2.llnfomlational Listening 

An important purpose for li steiling is to get information , Informational li stening involves 

listening to' information such as direct ions, explanations, news and so on. When students lis ten 

for information, they should be encouraged to take notes. T here are lots of situations when 

li stening for ;nform3tion is 3 must sllch as when the teacher gives assignme nts. when there is 
~ ~ ~ 

radio broadcasts, weather news el'cnls, span and so on (Galv in and Pamela, 1999:62). 

Accordin~: to these '111thori ties, info ""Hll ionlli li steni ng is the basis for the other types of li st e nil1 ~. 

! ; :: l c s~, [1 li s {~jl(,! · i ind i: ~·st a nds «. message acc i.lratdy. s/he cann Ol a~1alyze anotber person' s iueas .: -, ! 



respond to another person' s fee lings (Gal\'in and Pamela 1999), Students are ~xp~cted to li skn 

and extract as much information as needed. Consequentl\'. it seems quite imJ'onanl \0 pro\'ide 

students with tasks that demand the ex traction of inlonnati on. 

2.2.2 C ritical Listening 
In critical li stening. listeners examine an in!ormati\'e or a persuasive message and make deci sions 

about the issue they li sten to. Listeners crit ica ll y attend the reasons the speaker presents: ask 

questions for gathe ring further information; try to di stinguish the fac ts from opinions and 

examine the source of the information. In critical li sten ing. after listeners have li stened, they are 

expected to respond actively (ibid). 

2.2.3 C"eative Listening 

Creative listening is also sometimes called ' recreational ' listening. In creative li stening li steners 

use their active imagination as they interpret a message. For instance. if the li stener is li stening 

to a music or narration, he/she may create pictures or stories to go in harmony with the music or 

narration. When a story teller nanates a story, li steners may create mental pictures. Creati\'e 

li stening is particularly important when students (li steners) do role-p laying because they should 

know how carefully they are supposed to li sten to respond to the other people in the scene 

(Galv in and Pamela, 1999). 

2.2.4 Empathic Listening 

Empathic li stening. according to Gal vin and Pamela (ibid) invo lves listening to others' feelings. 

In thi s type of li stening li steners must li sten carefullv and share others ' feelings. Listeners mus t 

carefull y observe eye contact. head movement , or touch of the speaker to clearl y understand 

hi s/her feel ings. In any type of li stening in general , in emphatic listen ing in particular, the use of 

other bodi ly receptors besides ears is fundamentally important. In an emphatic li sten ing. listeners 

look at the speaker by letting their eyes single out the non-verbal signals that the speaker sends 

out when he/she is speaking. 
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Speakers \\'i th strong I"eli ngs \\alll li ste ners to show them (the speakers) that they \the li stener, ) 

ca re abo ut them. Emphat ic li stening does dcmand pat ience. Li steni ng to negat ive lee lings ma\' at 

times be very offensi\e. Thereforc. the li steners must pati entl y li sten to what the speake rs say and 

show sympathy. To show that the li stener is concerned about the issue. hel ;:he may e\-e n 

interrupt the speaker and ask quest ions. Emphatic li stening. therefore. entail s th at the li steners 

li sten very carefully (Ahuja and Ahuja. 1990; Galvin and Pamela, 1999). 

I-lence, according to these scholars ' explanations in emphatic li stening the li steners li sten to 

sUPPOtt others but not to j udge them. In day to day life situations, every li stener is sure to face all 

of the above listening types . Therefore. teachers need to try to help students practice e\'ery kind 

ofli stening so that they can deyelop their li stening ski lls in every possible situation . 

2.3 Barriers to listening 

That someone is with a normal hearing does not guarantee by itself that he/she is a good li stener. 

Various barriers hinder the speaker's message from being recei ved. There are three major barrie rs 

to li stening: external barriers, speaker barriers, and listener barriers (Galvin and Pamela. 1999). 

2.3.1 Extel'lla l Barriel's 

External barriers are situations in the environment that distract the li stener' s attentio n. These 

distracters include ambulance siren wai ling, other students' noise outside class, improper 

lightning, improper room temperature . or ventilation (Sandal et a!.. 2003). 

To mll1tmtze. if not avoid , the eXkrnal barriers, it seems to be the listener' s responsibility . 

Teachers should al so play their 0\\11 rol e in avoid ing distracters. If the distracte rs canr,ot be 

avoided, the teacher should tell students to be aware that there are distracters and to ignore them . 

2.3.2 Speaker Barriers 

Speaker barri ers ~re characteristics of the speaker that interfere with listenin!l . Some I)f the 

speaker barriers include appearance and manner of sjJeaking. Appearance may interfere" ith the 

message. For instance, if a speaker's clothes (the teachers ' clothes, for example), je\':elers. ,)r 
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hairsty le di stracts students, the\' may mi ss the main point of the message, Excess i\ e use <,I'lilier 

\\'ords such as "you kno\\'._' or "like" and the habit or looking at the Iloor during a com'ers3tion 

di stract s listeners' attention, Likewise , some prejudice speakers \\'ho are biased can be a souree of 

barri er for li steners, If a speaker is say ing that fe males are weak in sport and less amount of 

money should be fu nded for them, li steners may get angry with the speaker and fai l to attencl 

hi s/her speech attentive ly (Sandal et a I. , 2003), 

2.3.3 Listener' BalTier's 
Listener barriers are personal attitudes or behaviors that interfere with li stening, Internal 

di stractions such as lack of knowledge. personal prej udices, and the li steners' desi re to talk may 

distract ones attention during li stening (Kline, 1996: on linel , 

2.3.3.1 Internal distractions 
The listeners' thoughts, feelings, or physical cond itions can interfere with listen ing, The baniers 

that limit " an effective li stening environment are physical , psychological, and emotional 

conditions, Physical distractions include fatigue , 'hearing impairment, illness and so on, The 

psychological conditions include an inabil ity to focus, short attention span, lack of interest and 

differe nt intellectual ability . The emotional barriers include worry, grief, ange r, depression. fear. 

prejudice and so f0I1h. In order for listeners to be effective in li stening, they must first avoid these 

distracters . They have to take the risk of asking questions without fea r to clear up what they 

cannot understand (Sandal et aI., 2003). 

2.3.3.2 Personal prejudices 
Personal beliefs may also keep listeners ti'om paying attention to what people say. [I' people 

believe that they know everything about a cert ain topic, they may be reluctant to what others say 

and get information for they do not think they can learn anything new by li stening carefuliy to 

others. Such people with this attitude close their minds and fail to comprehend what others say 

(Kline. 1996: online). 

Based on the scholars' ideas above it may be felt that teachers have certain things to do, If 

teachers know that there are such problems in the classroom, they need to make as much effort as 

possible to inform students that what they are listening can add something new to the information 

in their minds' stock. Teachers should al so be careful when listening texts are chosen. Issues sllch 
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as religion may not he good topic s. 1 r- (l certain person is talking about a certain religion . l)lilcr 

li stcn~rs lllay not listen becausc thcy beli cve that they alwavs hold the oppos ite , 'ie" that applies 

to their own re ligion, Hence the kind o f li stcn ing texts and acti,'iti es teachers design should ta~c 

these things into consideration , 

2.4 The Listening si tu ations 

In our day-to-day life activities, there are various situations when and where li steni ng becomes so 

much fundamental that we have to engage ourselves in the li sten ing . Listen ing occurs where there 

are speakers of a language. Therefore. students should be able to li sten whenever and where"er 

there are speakers, Underwood (1989:5) li sts the fo llowing situation for which we have to prepare 

our students. 

I . Listening to conversat ions in which one takes no part. Underwood (ibid) call s thi s an 

·eavesdropjJing'. This is a li stening situation w here the li stener li stens for the mere reason that 

what is beiilg said attracts him or her. In thi s case, the listener does not intervene and simply tri es 

to fi nd out the message without seeking explanation. 

2. Listening to announcements (at airport, rai l way station, etc) . In this li stening situation. the 

listener tries to extract the relevant information without worrying about other irrelevant 

information . Here the li stener is aware of the context and may wish to tell a fri end what he/she 

has heard . 

3. Listening to news. to weather forecast. and so on on the radio. Here the li stener may listen to 

the radio where the objecti ve is again to extract clearly stated informat ion. 

4. Listening to the radio for entertai nment. In thi s kind of listening, the lii te'ner has very li mi ted 

knowledge of what is going to be sa id or who is going to make the utterances. 

5. Watching telev ision entertai nment. This li stening is eas ier than s impl y li sten ing to the radi (l. 

Here the listener can enj oy the 'para linguistic signals' given by the speaker (the nods. the hand 

movement, the smiles and the l1·owns). 

6. Following a lesson (in a school where Engli sh is one of the languages of instruction. for 

example) where the li stener may need to grasp concepts and di stingui sh between main an,i 

subsidiary ideas , During lessons. li s1eners can be cal led upon to respond to what thcy he"r in a 

number of ways. 
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7. Listening on the telephone (to take a message. or simply to hold a conversa tion) where the 

listcner is unable to see the speaker and may. in addition. ha, 'c problems in di stinguishing the 

spokcn sounds because of inference and di stortion, 

2.5 Aim s of Teaching Listening 

Progress in li stening. Rost (1991) explains, wil l provide a basis for deve lopment of other 

la nguage ski ll s. Consequentl y. Grant (1989: 19) advises teac hers to teach li stening sk ill s to enable 

students to do the following: 

I. Discriminating between sounds both in single \\'ords (e.g. pray and play) and in 
cOlm ected speech. For example : 

I think we should taste that liquid. 
I think we should test that liquid. 

2. Recognizing (and understanding) various stress and intonation patterns; for 
instance, the differences in meaning among the fo llowing. 
I don't know anything about her. 
I don 'f know anything about her. 

I don 't know anything about her, 
I don 't know anything about her? 

3. Recognizing language signals in talks and lectures that indicate: 
When a new idea is being introduced; 
When a speaker is going to give an example of something that he or she has been 
talking about; 
When a speaker is making an important point. 

4. Overall comprehension skill s, which are important in any communication 
situation. Examples include understanding the main points in a news broadcast. 
fo llowing a complex chain of thought in a talk or a lecture. etc . 

2.6 Planning a listening lesson 

Rixon (J 986 :63) explains that the phases of a li sten ing lesson can roughly be divided into three: 

I. Things to do before the students hear the passage to help them get most out of what 
they are go ing to hear. 

2. Acti vities and exercises to be carried out as the students listen to the passage to guide 
them as they try to grasp the main information in it. 

3. Things to do once the class has come to grips with the meaning and content of the 
passage, and is ready to look back, to refl ect on some of the language points in it. or to 
do some extension work based on the content of the passage. These three phases can 
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be t c rm~d as pre· li stening, " 'hi Ie· li stenin g and post li stening, 

2.6.1 Pre-li ste ning Phase 
The pre-li stening phase is a kind of preparation in ,dl ich we set up the chal lenges that wil l gi, 'e 

the students a basis for haying the interest to li sten to the passage, The pre- li stening phase 

pro"ides the students with the opportunity of deciding their purpose for li sten ing, During the pre­

li stening phase teachers need to understand that all students bring different backgrounds to the 

listening experi ence such as beli efs, attitudes, linguist ic and cultural background (Rixon. 1986: 

Turner, 1995: CunJlingsworth, 1995; Rost, 1990), 

Some scholars such as Turner (1995); Underwood (1989) li st the following activities to b~ 

performed during the pre- listening phase : 

" 

• providing the topic and getting students discuss it; 

• providing a purpose for li stening; 

• indicating whether the students are li stening to a mono logue dialogue or story and 

(indicating who is talking to whom and giving names of the speakers if 

appropriate) ; 

• activating existing knowledge (letting students predict about the topic: 

brainstorming); 

• letting students look at pictures; 

• giving (or asking about) some cultural information: 

• informing about the kind of task the students are expected to perform: 

• clarifying the procedures in the listening (how many times the tape \\'ill be played : 

whether the teacher w ill pause the tape at some stages); 

• 

• 
+ 

telling someth ing ( but not too much) about the passage or asking students \\'h2.t 

the passage will be about; 

having a quick look at the activities or exerci se for the while listening phase; 

teaching some vocabularies, if it is assumed that students may not ','ork out from 

the context: 

• motivati ng students; 

• giving clear instruction and 
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2.6.2 While- listening phase 
In the while-listening phase. studen ts " 'ill be glvc n questions to answer during the time of 

li stening to the tex l. Acco rding to Underwood ( 1989: 45). "The purpose o f whi le liskning 

acti vities is to help learners deve lop the skill s of eliciting messages from spoken language ." At 

thi s phase. the students are expected to understancJ important information. Teachers should 

encourage students to collect as much informat ion as possible from the text at the time of 

li stening to il. In order for the students to be capab le o f comprehending the most impon a l11 

information. they should be given questions that they read and understand before they hear the 

listening text. The questions that the students are given to answer as they listen should not be 100 

many. If too many questions are gi ven. the students may fail to remember them all as they listen 

to the text (Rixon, 1986). 

Atkins, et a!. (1995 :116) suggest the fo llowing as some of the while-listening tasks students can 

be provided with: 

• 'li sten and tick (things, people. dates. etc . on a list) ; 
• listen and do (fill in a chart, di agram, table, list); 
• li sten and match (pictures to a text/put in the correct order) ; 
• li sten and draw (pictures /diagrams from instructions); 
• listen and follow (e .g. directions on a map) ; 
• li sten and select (e.g. the best choice); 
• listen and choose (e.g. whether given statements are true/false according to what they 

hear) ; 
• li sten and complete (e.g. notes from talks/news broadcasts, etc) ; 
• listen and enjoy (e.g. aj oke. a story). 

2.6.3 Post -Listening 

In the post"li stening phase, students need to act upon what they have heard to clarify meani ng and 

extend their thinking. The tasks the students are expected to do at thi s stage could be the 

extension of the activiti es in the pre and while- listening phases (Underwood, 1989). 

Well-planned post-li stening acti vities are just as important as those before and during li stening 

activities. In post -listening, students talk about what the speaker said , question statements o f 

opinion. strengthen certain remarks. and identify corresponding incidents from life . Furthermore. 

students can also ask one another abo ut their understanding of the li stening text to con firm thei r 

assumptions and clarify their understandi ng. Students may al so orall y present a shon sum mary o f 

the speak.er' s presentation. Or they may write n summary. They may also be asked to criticaJj\' 
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ana lyse w hat the \' IHlI 'e heard (Under" 'ood, 1989: Nadi g.: on line : Ri xo n. 1986) , 

2.7 Real-life li ste ning 
The objecti \ c of teaching any language islshould be basically to e nable the stt:delli s to 

exp ress thcl11 se h 'es when they meet the soc iety outs ide the classroom. In other ,,'ords. our 

teaching or a language should be in such a \\"a)' that stucients can successfully use the 

language in their day-to-day li fe activities , Similarly. it sounds reasonable to base our 

li stening teach ing on the real life situati on, But what does real life li s tening invol\ 'e') Cr 

(1984:2) li s ts the following as rea l He ii stening situations, 

• 

" 
• 
• 
• 

" 

• 

.' 
• 
+ 

• 

• 
• 
" 

listen ing 10 the news, weather forecast Isporl report: an no uncements. etc. on the 
radio; 
discussing work/current problems wi th fami ly or co ll eague; 
making arrangements lexchanging news and so on with acquaintances: 
making arrangements lexchanging views etc. over the te lephone; 
Chal1ing at a party lother social gathering; 
hearing at a partyl other soc ial gathering; 
hearing announcement over the loud speaker (at a ra ilway station ,for example 
or airpol1) ; 
receiving instruction on how to do something Iget somewhere; 
attending a lesson Iseminar; 
being intervie\>\red lintervie\ving; 
\yatching a film! theatre show Itelevision programme: 
hearing a speech Ilecture; 
li steni ng to reco rded !broadcast songs: 
anending a formal occasion Iwedding Iprize gi ving lother ceremon y; 
getting professional advice (from a doctor, for example): 
being tested orally in a subject of study. 

2.8 Suitability of Listening Tasks 

The li stcni!1g tasks we set musl be appropriate to smdents, The tasks we prepare shouid 

nOl take too much time to complete, If the tasks 18ke too much time to complete. 

" '.' ,the \' will deflect our a ttenti on away from making sense of the speech that cominlle :' 

co come in through the ears. !n other words. we shall miss incoming information wh ilst 

we v)! ',cen:ratc on record ing what \\'e ha'le already heard" (Turner 1995: 14) , T umer 

fU; ':her stres~es th::n $:..d ·~ab!e tr.sks \yi H be quick.ly :-Inc easily c()111pleted. 
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According to SlIarbrick ( 1994) and Turner ( 1995). examples of such li s ten i n~ lask ~ 

may incl udc: 

• Yes/no . . .. Trueli'a lsc .... li ck/cross answe r. 

• ei thel .... or answers. 

• Ticking items from a li st. not all of which will be heard . 

• putting in ch ro nological order by numbering . 

• writing figures or symbol s. 

• filling gaps with one word. 

• correcting factual details , like colors. times. prices. 

• matching up hashes, 

• 'making notes v ia key words-as, for example, in description. 

In add ition to the ideas given by Turner (ibid) above, Underwood (1989:33) stresses that the 
., 

fo llowing points should be taken into consideration when we think of listening tasks. 

• the time avai lable 

• the material available 

• the ability of the class 

• the interests of the class 

• the interests of the teacher 

• the place where the work is being carried out and the nature and content of 

the listening text itself. 

2.9 Integrating listening with the other skills 

\Vhat do we do in real life coml11unications? Do we simply speak while others li sten? Or do \\"C 

merely li sten while others speak a ll the time as long as we are with them? Or do we read without 

taking any note? Or do we s imply read withoul making comments~ In rea l - life situation one 

language skill- reading, writing, speaking or li stening- may not take place independently . One 

language skill is usually integrated with the other(s). Turner (1995:21) explains this integration 

when he says: 

We mix and combine the sk ill s ail the time. Listen ing and speaking are inseparable ill 

the yo ung first langua f;c learner. Throughout our dail y lives we read and rm:ke 

comn1ents; we li sten and write. In classroom foreign language learning the skil ls need 

to be integrated in the same wav. The language learning we do through li stenin~ 
..... .' ..... ..... ...... .... ..... 

shoulci not be unconnected with the language learning we do th:'ougl; speaki ng. 

reading or writing. If learners are to have th ~ t automati c access to language that the" 
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enJoy In i:.\ first languagL:. then the\ need to keep wha1 they kno\'\" in CIJ ll stant 
circulati on. 

The quotation aboye indi cates that the li stening tasks should be prepared in a " 'ay thaI lets 

students practi ce the other skill s as well. Thi s does not mean. however. that the practice of 

li stening skill s should be o\'ershadowed by the other sk ill s . Rost ( 1990) remarks that the 

integrati on o f li stening with other skill s should be ap propriate. The integration of li stenin g skill 

with the o ther sk ill s usuall y happens in the post-li stening phase. In the post- li stening. students 

discuss . write about (summari ze), re fl ect on what they heard in " 'hi ch they exe rci se the othe r 

skill s namely reading speaking and writing (Turner 1995). The integration of skills is important. 

accordi ng to Gower et al (1995:85), •· ... because it gives opportunity for a top ic to be fully 

exp lored mid for vocabulary connected to the topic to be practiced and recycled." The integration 

of skills is also crucial , these authorities further argue, " ... because one context or one text can be 

used for another activity. " 
" 

2.10 Guidelines to have a successfu l listening lesson 

Brown (1998) argues that the li stening tasks teachers prepare playa great role in the teaching of 

listening. Hence, Rixon (1986) proposes that interesting passages shou ld be used for the li stening 

purpose. Bes ides, we have to do the right sort of exercise in a consistent sequence. Rixon 

(1986:74) gives some lesson guidelines to have a successfu l listening lesson but the following are ---worth mentioning in this paper. 

2.1 0.1 Providing a val' iet)' of activities and passages 

Since students in classrooms differ in many cases such as soc ial (background) and ·abil it: . 

teachers need to prepare as various activities as possible to sati sfy most of their students' needs at 

various times. In a li stening lesson. a single specific type of exercise should not be overused 

(Harmer 1983) . "If students know that they will always start the lesson by having to li sten to a 

tape played to them by you. answer multiple choice questions and then move into pairs to 

compare their answers . this wi ll become too much of a routine. and they will become bored" 

(Rixon 198() :74). 

17 



In line \.Iith Rixon' s (ibid ) idea. Underwood (1989) also remarks that the rr~quent ll'~ ur 

avoidance 01' recorded mate rial s can have it s O\\'n demerits, Th~rel'ore. exposure to different t\-pes 

of passage and to the poss ibilities of interac tion \\'ith the speakers is very important in bl'l"ting 

learners' experiences of and se lf-re lianc~ in handling the spoken \\'ord. 

Byrne (J 986: 16) indicates that vari ous li sten ing materials and li stening activities should be u5cd 

to develop the students' li stening ability. Acco rding to Byrne, the li stening material s include : 

Stories . anecdotes. jokes. talks. commentaries. In such li stening mate ri als. according to 

Byrne. there is onl y one speake r and li steners will not have difficu lties in liying to 

identi fy who the speakers are. 

2 Conversations, discussions, plays. In such kind of listening material s, there are 1\\0 or 

, more speakers. Here the students may be given some hints about the speakers ahead of 

time and then they will be let free to identify the speakers. 

3 Songs. Songs, according to Byrne (ibid), are good li stening materials because students 

are very much concerned abo ut songs. In using songs as a listening material, the students 

should be provided with tasks such as fill in the missing words, phrases and sentences. 

4 Videos and films. Videos and fill11s are of viial importance to the teaching of li stening 

because the students can see what is taking place. Videos, tilms and recorded material s 

are important because. according to Dubin and Olsbtain ( 1986), in our real life situat ions 

we get involved in watching films and listening to recorded material s such a;, radio 

broadcast. These authorities also take a tirm position that courses and materials ,hould 

be designed in such a way that vari eties of listening materials and activities are in l(o lved. 

2.10.2 Helpin g s tudents to see the r easo n s b ehind exercises 

Students should clearly see the reasons behind listening to a listening passage .•. i:- they 

[students] are allowed to do them [the listening activities] in a blind or mechanical way th ty \\ill 

get much less out of them than they shou ld." ' (Rixon_ 1986:75). Rixon's explanation depics that 

the instructions students are gil'en should be concrete rather than technical or abstrac. The 

citation al so impl ies tbat students should li sten not for the mere reasons of practicing li,c:ening 

skill s but lor the sake of cOl11munications or extracting meaning out of what is said. 
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Atkin , ct al. (1 995: I 06) substantiate Ri wn's explanation ,,·hen they say: "Effec ti ve li ,tcning 

in,·oh·es li stening Cor a purposc. i.e. we do Iwt li sten to mere l\' practi ce language skill s. \\ 'c li sten 

Co r s<)cia l purposes or to transfer or exch ~lIlge information." I C students have a purpose l(lr 

li stening. Atkins et al (ibid) explain. they may attend acti ve ly to the message and try to conmllct 

a consistent interpretation of the speaker" s mind. When students ha\ 'e a purpose for li stening. 

they become acti ve and ask themselves questi ons as to whether what they li sten to matches \yith 

what they alread y know. 

2.10.3 A llowin g s tudents time to reconsider 

A li steni ng class should sound li ke a teaching sess ion, not a testing session (Atkins et al 1995: 

Rixon 1986). Rixol1 takes a firm position in saying that it does not have to be regarded as 

cheating if students would like to hear the passage agai n in any way it suits them in small section. 

with pauses, or in any other way that students are comfortable with . Rixon flUther explains that 

students should not be expected to give an immediate answer. They need time to check " 'hether 

what they heard matches w ith what they know. They need to be given time to reconsider the 

al1s\\'er(s) they have initially given (ibid) . 

2.10.4 Preve nti ng Panic 

Atki ns et al. (1995: 1 08) affirm that students face a psychological rather than a li ngu istic problem . 

When student,; appear before the listeni ng text they sholl' some SOl1 of uneasiness and d iscomfon. 

With regard to thi s . Rixon ( 1986:77) explains that the feeling of anxiety damages the students 

liste ning ability. To alleviate this problem the following po ints are wo rth consideri ng. 

Teachers should be determined to teach students to listen effective ly rather titan to te, t the ir 

li stening skiil s (Atkins et al 1995:108). In other words. "The idea of a lesson as a training 

~eSSiO!l. n,~ l ~ test, should be emphasized at all cost. Student should feel that a \\TOng 

al1s\\:e;' is not a sign or failure. but something whose causes can be analyzed \,·ith 2 

sYl1lpathetic teacher" (Ri :\on 1986:77). 

Wi,en sludent s become beller listeners, it could be a good idea to use recorded mmtriah. 

;-lo wC" .'cl" . teachers should make sure that they (the teachers) or the students are c2.pah ic ( I f 

nlk· i ·~Hi lj;. :: the p:1I1S of lh~ n"':Hcilinc or the tape in o;"der tC) piny back the pan s lhal sh.!ci-e lltS 
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find difficul t and/or illlere sting (Ri"on 1986). 

3 Face to race listeni ng provides students " 'ith the opportun ity or inte rru pting and aski ng 

1'0 1' cl ari licat ion or repetiti on. So students should be trained and heartened not to be shy 

about thi s. 

4 St udents should be taugh t to wri te down \\ords or phrases that they do not understand. Thi s 

gives them a sense of independence and se lf-co nfidence. If they wri te down ,\ords or 

phrases they cannot comprehend. they may read them back later and ask fa r clarifI cation or 

search fo r the ir meaning in a d ictionary (Rixon 1986). 

2.11 Factors that affect the listening skill of the students. 

2.11.1 Motivation 

Different scholars such as Harmer (1993) and Krashen (1981) remark that for any kind of acti on 

to be performed successfull y, motivation plays a significant role. A huj a and Ahuja (1 990:8) ., 

firmly argue that motivati on is fundamentall y important in the teaching ofli sten ing skill s . 

According to them: 

Motivation is one of the most sign ificant elements of listening profi ciency. It does 
play a very important role, as far as li stening is concerned . More specificall y. 
motivation, in terms of interest, emotional appeals and attitudes, and mind set 
determines one's leve l of aural competence. Li stening comprehension improves if 
there is interest in the topic before the speech communication or in the discussion to 
follow after the speech. 

According to these authoriti es. moti vated listening leads to better understandi ng and 

interpretation. The in fe rence we can draw here is that listening comprehension can be impro\ed if 

li steners are interested in what they li sten. 

The significance of motivatio n seem s to be extremely mandatory w hen it comes to listen ing. 

Underwood (1989: I 04) states " Whil st moti vation is important in a ll language learnin g. it is 

doubly important in learning to li sten. and needs to be coupled with a hi gh leve l o f slIccess from 

the very begi nning." 
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2.11.2 Teachers 

Teachers hal'e lots of roles to pia\' when they are teaching li stening. They need to. for example. 

build up the students' confidence by helping them li sten better rather than testing their listening 

abilities. It is also teachers' responsibi lity to provide students " 'ith act ivities in which students 

can be successfu l. In addition . teachers should te ll students that the teacher is not the only person 

in the class who has come with usefu l and interesting things to say. Hence. it is important that 

teachers provide students with numerous oPPoI1unities by expos ing them to music, conversation. 

family stories and so on (Bowen and Jonathan, 1994: Harmer, 2001). 

In addition to giving the opportunity to have the exposure to li stening. teachers need to try to 

encourage students to rec()rd their (the students') 0\\11 voice for learners hearing their own \'oice 

is a useful experience (Grant 1987). Furthermore. Jalongo (1995). as cited in Sandal et aI.0003). 

remarks that it is a good thing if teachers infonn students to li sten and accomplish certain tasks. 

Otherwise, students do not always focus on the content of what is stated if teachers do not point 

out in advance what is important. Students are more motivated to listen when they know that they 

will be expected to perform a specific task. Hence, teachers are expected to know how to select 

appropriate language learning materials and suitable activities in harmony with the students' 

interest, age level and language ability. 

Preparing various activiti es may not guarantee that students can practice li stening successfully. 

After preparing different listening activities. teachers ought to check whether students can 

purposefuny li sten to the activities. Accord ing to Underwood (1989). this can be achieved by 

providing tasks that are as reali stic as i)Oss ible so that the students can relate what they ar~ doing 

in real life outside the classroom. 

Setting purpose for li stening or making the listening ta sks reali stic is very important because 

"Authentic language and real world tasks enable students to see the reliance of classroom to their 

long term communicative goals by introduci ng natural texts (for a list of real world texts) rather 

than fictit ious. nrrific ial material" (Brown 1994:245). 
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Th.: other fundameillal role that teachers play in teaching listening is preparing the studelll " fo r 

the listen ing acti, 'ity , According ly, as 10 Go\\'e r et al (1995), teachers need to prepare studc'llIs fo !' 

the listening activity by informing them ahead of time that they (the student s) are not expected to 

understand eve rything they hear. Too much expec tation from students during the listen ing period, 

GOII'er et al (ibid) 'yarn, is verI' dangero us, Accord ing to these authorities to demand too much 

perfect responses from students would jeopardize the learning atmosphere, Therefore, OWl' and 

unnecessary corrections of the students' speech during listening comprehension activities are of 

no use, 

The ideas given by the scholars' above do not imply, however, that teachers should refrain Ii'om 

giving feedbacks, In fact feedback is important because students should know whether they ha\'e 

succeeded in accompl ishing the li stening activities. If feedback is not given students ma,· not 

recognize their e rrors (Yagang, 1993: Rost, 1990). 

" 

2.11.3 Students 

The success or failure of the task of teaching and learning seems to rely basically on the two 

stakeholders: students and teachers. As we have seen above, there are huge responsibi lities that 

teachers should carry out in order for listening to be taught effecti ve ly. If one of the two 

stakeholders, ei ther the teacher or the student is reluctant to let the teaching learning process 

happen smoothl y. the teaching of li stening or any other skill is sure to face problems. For 

example, " . .. a learne r may be unwilling to take risks by guessing, or ant icipating. or establishing 

a frame work for understanding without worrying about detail s .. " (McDonough and 

Christopher, 1995: 139) . If students appear to be so, these authorities explain, it is difficult to 

successfull y teach a language. 

In relation ·to McDonough and Christopher's explanation, Pan'ott (1993: 161) also argues thai 

'"Learners employ a va riety of strategies in their attempt to understand attitudes and expectations. 

Although some of these personal factors (strategies, attitudes and expectations) may facilita!e 

understanding, others may be counter productive." Some of the personal factors that emanate 

from students and inhibit effective li steni ng. according to Parrott (ibid) may include: 

• learners may be ali'aid of appearing silly by getting the answer wrong 



• lea rners may try to understand eve ryt hing they listen to 

• learners may try \0 li sten \\'ord by \\"Clrd, 

Underwood ( 1989), as quoted in McDonough and Chr istopher (ibid) enumerates the 10 11 0\\ ing as 

potel1lial fac tors that inhibit successful li stening, 

• The learner listener cannot control the speed of deli very; 
• He/she cannot always get things repeated ; 
• He/she has a li mited vocabulary; 
• He/she may fai l to recognize ' signals: 
• ,He/she may lack contextua l know ledge; 
• It can be difficu lt to concentrate in a to reign language; 
• The learner may have establi shed certain learn ing habits, such as a \\'ish to understand every 

word . 

Listening can be effective if students (listeners) are " " . rel axed, physically alert and feel able to 

ask for Clarification and know how to do th is"(Parron, 1993: 161 ). Hence learners, in addition to 

what their teachers do , play their own part for their listening lesson to be a successfu l event. 
" 

2.12 Kinds of Listening activities (exercise) 

Rixon (1986: 82) li sts the following as good li stening activities. 

2.12.1 Using Charts 
Charts can be used when the speaker compares and contrasts two things, If there are many things 

to be compared and contrasted , there may be many columns. When the tasks focus on such 

exercise, students need to be familiar with note taki ng. The notes can be used by the student s 

(li steners) when taki ng unguided notes on the same types of passage (ibid). 

2.12.2 Using Pictures 

The use of pictures assists the teaching of li sten ing. Pictures can be a valuable stimulus for 

students . As students li sten. they may compare in a picture, or they may li sten to a description 

and try to identify what that speaker is talking about. Students can also be provided with some 

pictures arranged in a wrong order. So stuciellls ean be asked to listen to the li stening text ana 

arrange the pictures in their logical mder according to what is stated in the li stening passage 

(Atkins el a1 .. 1995; Wright. 1989) . 
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2.12.3 Following instructions cOlTectly 
According to Ri:-;on ( 1986). listen and do ewreises. in ,,·hich students must act upon instruct ions. 

can be pleasurable in add iti on to providing students "ith in stantaneo us feedback on ho" good 

their listen ing has been done. The teacher can easily assess such kine! of e:-;ercises because 

eyeryone performs at once. Since it is a kind of game. students do not e:-;perience any· kine! of 

tension and shame at getting something \vrong or not great. Comm uni cation games in li stening . 

Ri:-; on further goes on to say. can be played in pairs that invo lw the gi,·ing and understanding of 

instructive skills . This kind of li stening activity helps students deve lop the students ' li stening 

skill that they need in real life. 

2.14.4 Inferences 

Sometimes speakers may not be direct in their speech. In such cases listeners should join the 

pieces of information they hear and reach a conclusion. This kind of listening acti,·ity is a much 

more sophIsticated activity. It is more than "simply understanding single pieces of information in 

iso lation. and it is a step that many learners need to be pushed to take··(Rixon. 1986: 94). In such 

listening activities. Gower et al (1988) comment, teachers should encourage students to use their 

own background knowledge (their knowledge of the world and English) to infer meanings. 

Before they listen, students can also be asked to predict as to what the li stening text will be about. 

It is also useful to teach some key vocabularies that appear in the listening in order to facilitale 

the skill of inferr ing. 

2.12.5 Recognizing the speaker's mood, attitude and relationship 

Different speakers may give the same information by disp laying very different moods and 

attitudes. It is also possible for an individual to give the same information in different wavs. Tbe 

information given by the speaker may not be discerned from the words alone. So teachers should 

try to enablc their students to be . < more sensitive to tone of voice ... about the way speakers 

have delivered their information"( Rixon 1986:96). 

2.13 Assessing the difficulty of listening passages 

Assessiilg the difficulty leve l of a listening passage is a serious problem that concerns syllabus 

des igncrs and curri culum spec iali st (Nunan 1991 ). This is mainly because it is Yery difficult ~o 
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get a hard and fast rul e that governs the diflicu lty lel'e l of li stening tex ts or tasks, It might happen 

that lI'hat is diflicult for one indil'idual may be simple for the other depending on I'ari ous things 

such as the present level of' language de ve lopment of the li steners. the ir background kno,l'iedgc 

of the topic present state of mind and so on (Ri xon I 986),Yel. thi s does not mean that assess ing 

the difficu lty level of a li stening tnt or task is so much diffi cult that it is not worth lI'asting time 

in trying to assess the difficu lty of li stening text or task. When consideri ng the difficulty leve l o f 

I isten ing texts and tasks, Rixo n (ibid). Brown and Yule ( 1983) suggest considering the fo llowing 

points, 

2.13.1 Type of delivery 

If a speaker is speaking very fast, he/she is sending the information to the listener with a greate r 

speed. So a li stening text that is read fast can be more challenging than a text that is read slowly, 

Therefo re, when students show improvement in their listening skill s, the li stening texts lI'e select 

should moy'!: from a slow delivery to a fast del ivery (Rixon 1986) , 

2.13.2 Accent 

English language, as one observes, has vanous accents. Some accents may be di ftlc ult to 

comprehend for some people and simple for others depending on the exposure they have had , If 

students, for example, frequent to li sten to the London accent, naturally they face huge 

difficulties in li stening to Black American accent. What do teachers do in se lecting the li stening 

texts then? According to Rixon (ibid ), the teacher should check which accent he/she fee l5 

comfortable with himself/herself. Since the teacher is supposed to live with the community in 

which the students are living. he/she knows the kind of accent the students are likely to li sten l() 

and he/she .can reach conclusion as to which acce nt the students li sten to, However, Rixon (ibid: 

59) advises . .. lt is a good idea to give students experience of the range o f accent. that they are 

likely to come into contact within rea l life, but extremes should be avoided unless you know that 

your students are go ing to integrate into a particu lar community," 

2.13.3 Density of information 

How dense information in a ceI1ain listening text is varies from ind ividual to individual. Some 

people say things on ly onc ti me wh il e somc others tend to repeat. pause. and explain in as mar,: 



\\-a),5 as needed . If speakers repeal what they say and give pause. listeners can ha\"e the time to 

check. ascertain. and comprehend the information they are t]"\ing to grasp (I~ixon 1986). 

In format ion density. Rixon explains. also nries "ithin the same person. If the person has already 

planned in hi s 'her o,, 'n mind what he/she has to say. he/she " 'ill make fewer pauses. If that 

person is reading what is already written. the information is likely to be as densely packed as it is 

in written language. On the other hand , if that same person is deli\'ering a speech without having 

made any plan before hand, he/she at times repeats himself/herself. 

The implication of the density of information for the teaching of li stening skills seems to be. 

therefore , that the density of information should go in harmony with the students' listening ability 

development. This would mean that the better li stener the students are becoming, the denser the 

listening text should get. 

., 

2.13.4 Number' of speakers 
A listening passage in which there are more than one speaker is more difficult than a li stening 

passage wl,ich contains only one speaker. If there are many speakers in the listening passage. the 

listener will be kept busy relating one speaker's idea to others' ideas. The difficulty further 

increases if the speakers are of the same sexes. If the speakers are only males or females, the 

listener may find it difficult to distinguish one speaker's voice from another (Gower et a!.. 

1995). 

From the scholars' explanation, one may understand that depending on the students ' ab ili~ ·. 

teachers can select listening passages. For instance, initially students may be provided \\ith or,e 

speaker, then two speakers of different sex and then more than two speakers of both sexes .. 

2.13.5 Familiarity of Subject matter' 
Comprehension in listening is facilitated if the speaker is talking about what li steners ha'.-e 

already heard something about. If what is spoken is totally ne\\' for students, the students may fail 

to grasp the idea no matter how good they may be at listening (Rixon 19986: 62). Therefor'". 

students should have some ieleas about the culture in the target language in order to preyent 

obstacles to comprehension during listening (Anderson and Lynch. 1988:35). 
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With rega rd to the ass~ssme nt of the difl,cul t' or a listening passage. Gower et 31 (1995:88 I ,lis" 

share the ideas rai sed by the above scholars. Listeni ng tex ts are easier if: 

• the)' are fa irly sho n : 
• they have on l,· one speaker or t\\'o speakers who are easy to tell apan : 
• the speakers speak slowly (though naturall y) in a standard accent . and Ll S~ simp!.: 

grammar and vocabul ary: 
• the speakers can be heard clearly_ there is no di stracti ng background noise; 
• the speakers can be seen live or on videos rather than recorded so le ly on audio 
• the top ic is familiar ; 
• the students are interested and prepared for what they will hear (ibid: 88) . 

. , 
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CHAPTER THREE 

Research Methodology 

3.1 Subjects 

The target population of this study were a sample of first and second year diploma students from 

language streams of 1999 E.C academic year and all orthe ava il able Eng li sh language instructors 

of Kotebe College of Teacher Education. Third year language students were not included in the 

stud,· because Engl ish language courses that contain the li sten ing skill as one of the course 

components of the syllabi are offered at first and second years only. 

According to the data available in the College 's Registrar Office, there were four sections of first 

year language stream students (section A, E, C and D), each containing 44, 46. 42 and 46 

students, respec tively. Similarly, there were four sections of second year language students 

(section A, E , C and D), each containing 43 , 43 , 43, and 38 students, respectively . 

Hence. when th is research was carried out, there were 178 first year and 167 second year 

language students. All in all , there were 345 first and second year diploma language stream 

students. Out of these students, 20% of them (70 students) were selected as samples using quota 

sampling technique to fill in the questionnaire . So. the sample size is 70. Accordingly. the 

propo.tion was 36 students from first year and 34 students from second year language stream 

students. 

The sec tions in each year level were regarded as strata and sample students were chosen from 

each stratum by using stratified simple random sampling. Hence. nine (9) sample students from 

each section of first year were chosen. From second year students, nine (9) sample students from 

each section (~xcept section D) were randomly selected. Since there were fewer students in 

section D. only seven (7) students were chosen as samples. The reason why the researcher took 

samples from each section (stratum in this case) is that there could be a possibility that students 

in each sec tion might have been taught by different instructors having different teaching 

experience and methodology. 



( 

3.2 Data collecting tools 

In thi s studv. questionnaires. inte IT ic\\ s. classroom obsen'ations and conten t anal, sis checkli st 

were used ~s data co ll ec ting too ls, 

3.2.1 Questionnaires 

To gather data from the instructors and the sample students. questi onnaires were distributed, The 

questiolUlaires given to the instructors had three pal1s-both open ended and closed ended: Pan 

One is about their background in formation and Pan T\\'o about the listen ing tex ts in the students 

modules , Part Three is concerned with the instructors' experi ence of teaching the li steni ng skill s 

at the college in foc us. 

The students' questi onnaire had two parts- both closed ended and open ended. The first part was 

intended to gather data about the li stening activities in the students' modules. On the other hand 
" 

Part Two focuses on the students' experi ence in learning listening skill s at the college, Since the 

researcher felt that the students might not adequately understand and respond to the questions. the 

questionnaire for the students was translated into Amharic. 

3.2.2 Interview 

In order to eli cit additional infor mation from the study subjects and fill in the li ke ly gaps in the 

questi onnaires. the researcher prepared-.,g:mi structured ' interview questions both fo r the 

instructors and the sample students, The interview questions for the students were translated in10 

Amhari c lest the students may not clea rl y understand the questions, Interview was held \\'ith 10 

instructors and 35 sample stude nts ( 18 from first year and 17 from second year) who were 

randomly selected from each sec li on, 

3.2.30bservat'ion 

To assess what actuall y was happening 111 the classroom during the teaching of li sten ing, the 

researcher had classl'oom ohservations. During the semester the researcher carri ed out this study. 

there were fo ur instructors (t\\'o instructors teaching first year language stream students and two 

instructors teach ing second \'em language stream students) \\'ho we re offering English langua~" 

courses to hnguagc stream ciiploma students . The researcher se lected these instrLlct·xs fJ ~ 
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observation and obseryed each ()f them four times using st ructured checklist. I kncc the 

researcher ca rri ed out s ixteen obsen'<ltions "'hen the teachings of li stening skill s were t:<'ing on in 

the classrooms, In addition to the structu red checklist. the researcher a lso IITote do,, 'n things that 

lI'ere thought to have some implicat ions for the teaching of li stening, 

3.2.4 Content Analysis 

In order to have a clear picture of the practice of teaching li stening skill s in the college. the 

li stening texts and the activities in the students' mod ules were inspec ted. Normally. the li stening 

texts are supposed to be found in the instructors' manuals only . However, since there were no 

manuals. some of the li stening tex ts were given in the students' modules along with the acti vities. 

Therefore. botb the li stening texts and activities available in the I110dules were inspected, 

Furthermore, to check whether the li stening texts and acti vities in the modu les match with the 

syll abi prepared for the Engl ish courses, the syllabi " -ere also examined_ To inspect the listening 

texts and a2ti vities. document inspection checkl ist was prepared_ The checklist was adapted and 

prepared based on what researchers and experts in ELT (such as Cunningsworth, 1995; Harmer. 

2001) suggested_ 

3.3 Development of the Data Collecting Tools 

The data co llecting tool s (the questionnaires, interview. content analysis checklist and 

observation checkli st) were des igned basically based on what current EL T scholars say (such as 

Cunningswoth, 1995; Harmer, 200 I. Underwood _ 1989) on the teaching of listen ing_ Each tool 

was commented by recognized individuals namely the researcher ' s advisor and hi s (the 

researcher ' S) co ll eagues who teach at Kotebe College of Teacher Education_ After noticing the 

constructive comments given by these people_ the researcher made the necessary changes _ After 

all the changes we re made, pilot stud y was conducted on five teachers and twenty students who 

were randoml y selected_ The pilot study was helpful because it indicated that some ambiguous 

and irrelevant questions were asked in the questinnaire_ Hence_ the items that the subjects found 

confusing were crossed ouL 
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3.4 Data Analysis 

The data gathered through questionna ires. interv ie\vs. observation. and document analysis \\Oe re 

analyzed both quantitat ively and qualitati vely, Since the interv ie\\' and c lass room obsen'at ions 

were basically meant to triangulate the informat ion. no separate section \vas given for the anal\si s 

of the data gathered th rough these tool s. The data gathered th rough interview (both from the 

students and instructors) and observations were presented in an intermingled way with the data 

gathered through the questi onnaires and document inspection, 

• 
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Chapter Four 

Data Analysis and Discussion 

Thi s chapter is about the anal ys is and d iscuss ion of the data obtained th rough: questionnaires. 

interviews. content analysis check li st and classroom observations. The chapter has si~ sections. 

Section One deal s with the instructors' background information. Secti on Two di scusses the 

questions that are about the li stening activi ti es in the students' modular materials. Section Three 

presents the data that are gathered from the instructors' about their listen ing skill s teaching 

practices. Section Four deals with the data gathered £i·om the students concerning the li ste ning 

texts and act iv ities in their modular materials. Section five di scusses the data co llected from the 

students . These data are about the stud ents ' practice in li stening ski ll s. Finally Section Six, which 

is about the content analysis, is presented . 

. , 

4.1 Instructors' Background Information 

Table 1: The instructors' responses for questions on their background information 

No. Required Information Response in 

Number % 

1 Sex Male 12 63 

Fem a le 7 37 I 
Total 19 100 

2 Qualification M.A 10 53 

I 
B.A/B.ED 9 J7~ 

Total 19 100 

.J I 5 Years 7 36.8 -
Work experience 6 10 years 2 10.5 -

II 15 vears 9 473 -

Above 15 years I J-? .- ) .-
, 
I 

Total 19 I I ()O I I ..J 



As mentioned in Chapter Three. the researcher considered all the instructors to gather the req uired 

data. Among the twenty Engl ish language instructors in the college. the researcher di stri buted the 

questionnaire to nineteen instructors as one teacher was away from the co llege due to hea lth 

problem. Among the nineteen respondents. seven (37%) of them we re females wh ile twel ve (63 % ) 

of them \"ere ma les. 

With regard to their quali ficat ion, ten (53%) of the instructors are M.A holders whi le nine (47%) of 

them are B.AI B.ED holders. Despite their qualification, the instructors used similar materials to 

teach liste,ning skills . The fact that the instructors used similar material s to teach the listening kills 

does not lead to the conclusion that qualification or f1ll1her educati on does not play any role in 

helping teachers to improve the ir teaching materials. That the instructors use simi lar poorly 

organized material s to teach listening skills may indicate that there are factors that hinder all the 

instructors from applyi ng their potential. 

As to their se rvice as language instructors, the table above shows that 36.8 % of the instructors 

taught English up to five years. 10.5 % of them taught from six to ten years. We can also obsery" 

from the table that about 26% of the instTuctors taught English for e leven to fi fteen yea rs. It is 

also indicated in the table that one of the instructors had more than fift een years of experience as 

a language teacher. \Ve may conc lude from the data that the maj ori ty of the instructors in the 

co llege have long years of teaching experience. Thi s might in turn lead to the assumption that the 

majority of the instructors know how to teach listening sk ill s and what material s to use to teach 

listening. 

4.2 Instru ctors' res ponse concerning the listening texts and activities 

The instructors were asked about the Ilumber of courses they have taught that ale concerned " 'ito . -
the teaching of listening ski ll s, at least as a course component. In response to thi s question. all ,h<:: 

instructors indicated that they had taught at least four courses that presented listening in a sCl'a ~.1tt 

I 
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sect ion. During the interyiew. the sample in structors exp lained that the four Engli sh n)ursc;; 

treated lislening in separale secl ions as a course componenl. These courses are: English ;n I_:sc I 

(Eng.I I I). English in Use IliEng.11 2). Eng li sh in Use III (Eng.21 1) and Engl ish in Lse 1\ 

(Eng.2 12 ). The s\ llabi sent from the Ministry of Education alsl) ind icate that the li steni ng skills are 

given separate sections in the courses menlioned above (Please see the Annex). 

The informants were also asked to tell how many of the courses that treated li stening as a cuurse 

component had students' modular materials . The majority of the instructors (84%) indicaled thai 

all of these courses had modular materials. During the interview, however. the sample 

interviewees argued that the modules were so much less organized that they did not deser,",! the 

name ' module'. The informants further explained that many of the modu les did not contain 

appropriate li stening activities. 

The instruct'ors were also asked to tell bow many of the courses that contain iistening skiils as a 

course component have instructors' manuals. All the instructors answered that none of the 

courses bad instructors' manuals. The informants f1ll1her explained that the abse nce of the 

manuals made the teaching of listen ing a difficult task. 

In response to the question of whether they used the li stening activities available in the students 

modular materials, more than half of the instructors responded that they did not use them because 

the li stening texts were also attached to the listening activities in the students' modules. Some of 

the informants also explained during the interview that they did not believe that there \\ere 

appropriate and well graded listening activities in the mod ules. The informants also indicated thai 

si!KC there were no manuals, there were no suggested procedures of presenting the listcnin~ tex\; 

and acti vities. 

As fa;' as the presentation of listening sk ills is concerned, the instructors pointed OUI that the 

modu les had Illany w~ak sides. The listening tasks and activit ies. according to the im',uclors. 

were not c:qproprimely prepared. in addition to \\"hat the instructors said . the contem anal~ SIS abo 

reveak(: ;hat the modules did not c0n12ill varieties of li stening acti vities . In this context 3yrT1C' 

< 19 :::(,) rCi1":ark:. th2~ the possible li:~ leJ:i!l~ acti"vj1.ies include ear training. game li ke: 8clj",.- iti es. 

i (' -;trii(~ ti 0 i · ; . . :P!np!cti.)t1: i(\enld\;r, ~! n~i~1~ik c ~~ 0:- contr(!Gictio"'1. finding differC!1Ces . r,~cd "denl 



so h ·ing. eXlr3ct il1g inl(lJ'lnation and so on . Howeve r. the so ca ll ed modules at the college contain 

on ly limited li stening activiti es. nameh'. ex tracting informati on and li stening for specilic 

informati on activi ties. Conseq uent ly. o ne may draw a conc lusion here saying that teaching 

listening by using these modules wo uld he lp very little to improve the students ' li stening ability. 

The instructo rs we re al so asked if they taught the li stening acti v ities ava ilable in the students ' 

modules. About 73% of the respondents answered that they did not use the li stening acti vities 

available in the modules. The reason why they did not use those acti vities, according to tbe 

instructors. was that the listening texts were attached to the students' modules along with the 

acti vities . Bes ides, a ll of the instructors indicated that the listening activities were not graded. The 

instructors were also asked if the modular materials suggested any possible procedure of 

presenting the listening texts and tasks. Concerning this question, all of the instructors indicated 

that the modules did not show any procedure of presenting the listening texts . 
. , 

It has also been indicated by the instructors that the modules have lots of weak sides as far as the 

presentations of the listening ski lls is concerned. The weak sides of the modules, according to the 

instructors. include lack of appropriate difficulty level , lack of varieties in the li stening activities . 

As a result of thi s, the instructors affirmed that the students were not provided with adequate 

li stening comprehension activities. From this discussion, it could be argued that the students' 

modules could hardl y be used to teach the listening skills 



,\.1, "'S(r\!(~tol-S' Hcsponsc concerning the pnlcticc of teaching listening sldlls 

Po ,. Ihc :;'lkc or silllplici ty , the data gathercd li'OI11 the instructors is presented in three tabl es be low 

Ta hk 2A I nstrllctors' Response conccming the practice of teaehing listening skills 

, -, ~g Scale 

I 1 ~~ Rorely Some/;mes USI/(//~F 
I IN,' 
I I 111115

'" I work. 

h'-~---

T ..... ;u;l1 ing lisll:lling pr;u.: licc 

No, 1% No, 1 % No. 1 %1 

:1ud iocassc1tcs ror c lnssroom listening 

videocassettes rol' classroom listening 

17 189.4 

19 I 100 

2 I 10,6 

No. 1% 

, 
j I \vork. 

3 -I Whon I tcooh liste ning, I grndc the listening 14 1 21 1 3 1 15,7 1 7 1 36_8 1 5 1 26_3 1 

4 

5 

1: 1.,,1.; s. 

I lt5C lll:1tcrinls tha t ilPPCil l to the stude rlfs' 

in teres ts <Inc.! needs. 

J encou rage knrllcrs 10 lis ten 10 cnch other 

rather than only to the teac her and casscl1cs. 

6 I prepare Vi511 <1 1 malcr i<l1s (e.g. drawings, I 19 

I 

pictures, maps, nnd ~o on). So students would 

look at the v istlill material presented to them 

while rollow ing (l spoKen descript ion. 

l
' 7 I' usc film s ilild n~rr~ti vl! comics whcll J rcc l 

_~Il1Y S!llclc l1 tS lleed In l istcll I'm plc<1sl1rc 

, 

19 

3() 

6 31.5 7 36,8 6 31.5 

(, 3 1.5 12 (l] 

100 

100 

IIIlt'lI)'s 

No 1 % 

5.2 
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,U, I nstn!<:to l"S ' Hesponse conc~rning the practice of teaching listening skills 

rN Ihe ';'lkc ors illl plicity, the data gathered from the instructors is presented in three tables below 

Tahk 2A Instructors' Response concerning the practice oftenehing listening skills 

1 " Rating S'C(I /c 

! Never Rarely Sometimes Usually A/wuys , 
: N~l Tl..' ilChillg [istl'lling pr;ldiL'l: 

! I No. % No. % No. % No. % No % 

HI I lI SC :1l1diocasscltcs ror clrt.<.;sroO Ill listening 17 89.4 2 10.6 

I work . . rj--I usc vid cOCilsscttcs for clnssroolll li stening 19 100 , 
j work . 

. ' When I ICilCh li st'=lling. J gr:ldc the l isten ing 4 21 3 15.7 7 36 .8 5 26.3 

I;\:-> k s. 

4 r U:,C 11lillcrbls tilC'l1 ap pea l to tlte sludcr"s' 6 31.5 7 36.8 6 3 1. 5 

interests and needs. 

5 I CllC(JU r;J.gc knrncrs In listen to each ot her 0 31 .5 12 ()) J 5.~ 

r:lIhcr tha n only 10 the teac her and cassettes. 

6 I pn:: p:lrc v isual ll1<ltcrials (e .g. drmvings, 19 100 

p ict ures. m<lps, nlld ~o 0 11 ). So students would 

I look .11 the v isu<ll mnterial presented to them 

I while foll owing a spoken description. 

[ 

I li se lill1l s and llalTat ivc cOlll ic." whe n I reel 19 100 

_~I1lY stude nt s need to listen en!' p lcilSurC 

, 
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As can be seen from the table abo'·e. instructors \\ere asked if they used audiocassettes 

for class room li ste ning wo rk . The maj orit,· of the instructors (89.47%) indi cated that the, 

did not use audiocassettes at all. The remaining instructors. only 10. 5% of them. 

indicated that they used audiocassettes rarely. Thi s same question was raised to the 

sample instructors during the interview. Al l of them except one instructor revea led that 

they did not use the language laboratory mainly because they could not operate the 

language laboratory equipment properl y. In addition, the respondents added that there 

were two language laboratories at the col lege, but neither of them had enough booths to 

accommodate a ll students in a secti on. The two language laboratories could each 

accommodate a maximum ofthi11Y six students while the number of students assigned in 

each section was more than fOl1y two on average. In addit ion, it was learned from the 

interviewees ' explanation that there were no audio and videocassettes. It was also 

indicated by one of the informants during the interview that there were many blank tape 

cassettes. Tl;ese tape cassettes were bought so many years ago that nobody was sure 

whether they were sti ll functioning for the purpose ofrecording. From this information, it 

seems tbat the idea of teaching listen ing in the college is forgotten. 

The instructors were also asked to show how often they used videos for classroom 

listening work. All of the respondents (100%) replied that they never used video 

record ings to teach listening. The researcher asked the instructors during the interview if 

the TV set. deck and other relevant material s were available. The info rmants explained 

that al l the relevant materials were available in the language laboratory except that the 

video deck was out of order. 

In relation to the use of the same listening text for various levels of students by grading 

the tasks rather than the li stening texts , the instructors were asked if they graded the task 

rather than the material. 21 % of the respondents (as seen ti'om Table 2A above) replied 

that they never did so. 15.78% of them indicated that they rarel y graded the tasks by 

using simiiar materials. 36.84% of the respondents indic3ted that they graded tasks 

sometimes: 26.3% of the respondents answered tint they did it usually. The figu re shows 

th~t 111a11\ of the instructors (36 .84% sometimes and 26.3% usually) graded the tasks 
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Iyhen thcy taught li stening. Yct. some o f the instructors explained during the inten'ie\\ ' 

that the listening tasks they prepared were not appropriate ly graded. Some interv iewees 

even went on to say that the teach ing o f listening skills was giYen little atten ti on. il' not 

ignored at al J.. 

Similarly, during the intervi ew the researcher had wi th the students, some stude nts 

repOlied that they practi ced li sten ing too rarel y to talk about it. On the other hand, other 

students pointed out that they practiced li stening ski ll s even if they did not do it as often 

as they were supposed to do . We may infer from the students' responses that some of the 

instructors taught li sten ing ski ll s less ofien than others. The di screpancy among 

instructors occurred maybe because they (the instructors) did not have teachers' manuals 

to be used by all the instructors or due to some other reasons. From the students' 

response, it might also be concluded that there was no uniformity in the teaching of 
., 

listening ski lls among the instructors at the college. 

Scholars firmly argue that no matter how simple the li stening tasks may be, students may 

not have good li stening performance if the listening texts (from which the tasks are 

prepared) do not appeal to the learners' interest and needs. Teacherslinstructors haw to 

consider the students ' interest. not thei r own because, according to Edge (1 993) \l'hat 

interests a teacher may not interest the students . Do instructors in the college under 

discussion use such materials0 How often do they use materials that appeal to the 

students ' interests and needs') With regard to thi s, 31.5% of the respondents said that they 

rarely used sllch materials wh ile 36.8 % of the m indicated that they sometimes lIsed 

materi als that suited students' interest. 31.5% of the instructors revealed that they usuall y 

used such materials. 

The instructors' responses to item 1 and 2 in the above table contradict with their 

responses to item 4. When the)' were asked how frequentl y they used audio and I'ideo 

recordings (see item 1 and 2 in Table '2A above) , almost all the instructors indicated that 
"-

they did not use such materials. ]-Jowe l'er. the students explainer during the interview 

that they would appreciate havilig the chance to learn li stening by audio and I' ideo 
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,yhen the y taught listening. Yet. some of the instructors explained during the intenie\\' 

that the li stening tasks they prepared \\ere not appropriate lY graded. Some intervie\\ ees 

even went on to say that the teaching of listening sk ill s was giyen little attention. if not 

ignored at aiL 

Similarl y, during the interview the researcher had yvith the students, some students 

reported that they practiced listening too rarely to talk about it. On the other hand , other 

students pointed out that they practiced li stening skills even if they did not do it as alien 

as they were supposed to do. We may infer from the students' responses that some of the 

instructors taught listening skills less often than others. The discrepancy among 

instructors occurred maybe because they (the instructors) did not have teachers' manuals 

to be used by all the instructors or due to some other reasons. From the students' 

response, it might also be concluded that there was no uniformity in the teaching of 
., 

listening skills among the instructors at the college. 

Scholars firmly argue that no matter how simple the li stening tasks may be, students may 

not have good listening performance if the listening texts (from which the tasks are 

prepared) do not appeal to the learners' interest and needs . Teachers/instructors ha\'e to 

consider the students ' interest. not their own because, according to Edge (1993) \\'hat 

interests a teacher may not interest the students. Do instructors in the college under 

discussion use such materials~ How often do they use materials that appeal to the 

students' interests and needs" With regard to this, 31.5% of the respondents said that they 

rarely used such materials while 36.8 % of them indicated that they sometimes used 

materials that suited students' interest. 3 1.5% of the instructors revealed that they usually 

used such materials. 

The instructors' responses to item I and 2 in the above table contrad ict with their 

responses to item 4. When they were asked how frequently they used audio and video 

recordings (see item I and 2 in Table 2A above). almost all the instructors indicated that 
..... 

the" did not use such materials. Howe\'er, the students explainer during the interview 

that they would appreciate havil1g the chance to learn li steni ng by audio and \'ideo 
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c~sselte s. [LT scholars (such as Cunnin Qs\\·orth. 1995: Harmer. 200 I. Undelwoocl . 1989 

~nd man y others) in thi s regard \\'idely ac knowledge that ~ud i o and yideo record ings are 

important as far as the teaching or listening skills is concerned. Accordingly. Ihe 

instructors' anS\\'ers to Ite m One and Two implv that they did not use materials that 

appealed to the learners ' interests and needs perhaps due to lack of commitment. or 

access or other reasons. Contrary to thi s, for Item number four. 37% and 3 1.5 % of the 

respondents. 1'espectively indicated that they used listening material s that appealed to the 

students' interests and needs. In the interview. however. the instructo rs made it clear that 

they could not have the courage to say that their li stening texts appea led to the students' 

interests . According to them, choosing li stening texts and designing tasks and activities 

was not given due emphasis in the modular materials. The teaching of li stening skill s, the 

interviewees went on to say, varied from instructor to instructor. The variation occurred 

maybe because there was no well organized listening text in the students' modular 

materials. 

The li stening skills, as is di scussed in the literature, may not be developed by li stening to 

instructors. or recorded cassettes alone . Students should also attentively listen to their 

own fri ends. Do the instructors in foc us encourage students to do so? With regard to thi s, 

3 1.5% of the instructors revealed that they sometimes encouraged their students to listen 

to each other: 63. I 5% of them responded that they usuall y encourage the students to 

listen to each other. It was indicated by one instructo r that students are al ways 

encouraged to do so . Neve rtheless, the instructors ' responses are not reflected in the 

modular materials. There are only limited activities in the modu le which are prepared in 

such a way that some students listen while the others talk. 

Listening skill s can be developed and the listening tasks can be made easier if visual 

material s accompany the li stening texts. However. contrary to what educators say (e.g. 

Atk ins et al 1995: Wright, 1989), all of the instructors 1100%) indicated that they ne,'er 

[:sed yisna! aids. During the interview. all the sampl e interviewees affirmed that visnal 

aids were not used in the co llege for teachi ng listening. Visual aids (st imuli ) were not 

used because. the inten 'ie\\'ees replied, there ,';ere no li stening te;o; ts recorded in cassettes 
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or written in the teachers ' manuals "nd gi,'en to instructors ahead of time. Irthe l ist enin~ 

texts and tasks had been recorded ,)r written on the manual s. these interviewees argued. 

they could hm'e prepared visual aids. The conclusion to be drawn here from the 

Instl uctors explanat ions is that lack of manuals is one of the facto rs that hindered the 

teaching of li stening skills. 

As far as using entertaining film s and enjoyable comic narratives were concerned. we can 

see from the tab le above (Table 2) that a ll of the respondents indicated in their responses 

to the questionnaire that they never used any kind of fi 1m or comic narratives. The sample 

instructor interviewees also told the researcher during the interview that they did not use 

the TV set and other devices to teach li stening. Some even went on to say that they did 

not lise the TV set to show fi lms because they were not sure if they could handle it 

properly. The .~nterviewees fUliher explained that they were given a day or so training on 

how to operate the tape recorders in the laboratory, but they were not given any training 

on the operation of the TV set and other devices related to this. In this sense, one may 

infer that lack of skills to operate the language laboratory equipment can be one factor 

that hinders the teaching ofl istening at the college. 
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Table 213 Instl'uctors' Response conceming thc practice of teaching listening skills 

Ralh7g Scale 

No 'r each ing listening practice N(,!ver Rarely Somelimes USII(I/Iy ..t/1L·,~\Js 

No. % No. % No . % No. % No % 

g I L:tlcourage Illy st udents to listen to cerlain sources 

olltside the cl(lssroom (e.g. B£lC, CNN, ETV 

Engl ish news find the like). 13 6SA 3 15 .7 2 10.6 I 5.2 

9 I give assignments \vhich can be done after listening , 
to a seleeted program from B£lC, CNN, and the like. 16 84 .3 3 15.7 

10 When III' [ want to lise the language laboratory, I 

call easily meet the laboratory technician. 17 89A 2 10.6 

II I invite a native speaker(s) of English to come to my 

(lass <tilt! rcad a listening text to Illy SWdClllS . 19 100 

12 J use authentic listening materials (such as stories 

(i'OIll magazine, news paper. recorded materials in a 

market place etc). 6 31.6 9 47A 4 21 

13 I prepare the listening tasks in the form of pre-

li sting, \vh ile-listening and post listening) before the 

learners listeJl . 
. 

3 15.8 16 ~4.3 

14 I take care of checking that the listening tasks are. 

not tOll dini<.:ull. 3 15.8 5 26 .3 7 36.S 4 21 
- ._. 

41 



To de"elop li stening ski ll s. students need to expose themselves to various English mass media . 

To what extent do their instructors encourage them? In response to thi s question. as can be seen 

from Table 2B above. the majority of the respondents (68.4%) said that they did not encourage 

their students to li sten to va rious mass media such as BBC. CNN and so on. 15.78% of the 

subjects indicated that they rarely encouraged their students to do so. 10.6% and 5.2% of the 

respondents respectively made it clear that they usually and always encouraged the students to 

access as various media as possible. The sample students during the intelyiew, however, gave a 

different view saying that their instructors encouraged them to listen to mass media. During the 

observation, the researcher did not notice (except one instructor in some of the classes) 

instructors encouraging the students to listen to foreign media. The difference between the 

students' 3Jld the instructors ' responses may perhaps reveal that the students and the instructors 

have given different meaning and interpretation to the word 'encourage'. 

When listeners li sten to certain media, they usually bear some purposes for listening. Likewise , 

when students are encouraged to listen to BBC, CNN, or to whatever English medium 

broadcasting, they should have a purpose (e .g. to have general comprehension, to have specific 

information and so forth). These purposes for listening are usuall y indicated by tasks. With 

regard to this, the instructors were asked if they gave assignments that could be done after 

listening to mass media. It would appear from the table above that 84.3% of the instructors 

indicated that they did not give any assignment of that sort. 15.7% of the respondents answered 

that they rarely gave that kind of assignments. This was also affirmed during the interview both 

with the sample instructors and students. Majority, except one instructor, pointed out that they 

did not give that sol1 of assignment for fear that some students might not get the access to such 

media easily. The students also made it known that they did not have any li stening activities to be 

answered after listening to mass media. This wou ld mean that the instructors made little or no 

attempt to relate their teaching of listening to the students' day-to-day activ ities. 

The instructors' were asked if they could easi ly meet the laboratory technician. 17 of the 

respondents (89.4%) said that they could never meet the technician when they want to teach 
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li stening in the laboratolY. Onl" t\H) of the respondents indicated that they cou ld rarelv meet the 

techn ician. However. the researcher knows that the language department in the col lege did not 

ha,·e any laboratory technician befo re December 2006. It is only after December 2006 that the 

college has employed one language laboratorv technician. 

Underwood ( 1989) indicates that recorded materials may not be used in the classroom all the time 

because there are no facial expressions and non-linguistic clues which students should be familiar 

with . Hence, according to Underwood, it is important that teachers invite native or n8ti'·e like 

speaker(s) to read li stening tex ts to students in the classroom. With regard to thi s. all the 

instructors indicated that they did not at all call , or attempt to call any native or nati ,·e- like 

speaker(s) to read listening texts. 

Instructors were also asked whether they used authentic listening materials (materials which are 

not prepared for the sake of teaching listening skill s) such as stories from internet, magazine. 

newspaper and the like( item 12 in the above Table) . Concerning this question, six instructors 

(3 1.6%) indicated that they did not use such material s. Nine (47.4%) of the respondents pointed 

out that they rarely used authentic listening materials. However, four (21 %) of the instructors 

indicated that they usually used authentic material s. During the interview, it was learned that the 

majority of the instructors used non-authentic listening materials (materials already designed for 

teaching purpose in different books). It seems clear from this that the practice of listening skills is 

limited only to previously prepared activities. The listening activities prepared some years ago by 

foreigners may not suit Ethiopian students because of many factors such as culture and the 

students ' level of understanding. Consequently, if the instructors stick to listening activities 

which are already prepared, especially by non Ethiopian writers. the students may not benefit as 

much as they are required to . 

Concerning the preparation of the listening tasks, three (15 .7%) of the instructors indicated that 

they usually prepared the listening tasks in the form of pre-listening, while listening and post­

listening activities. Sixteen (84.3%) of the informants remarked that they always presented the 

tasks by following the three phases. The idea of dividing the li stening tasks into the three phases 

namely pre- listening, while- li stening and post- li stening was also observed during the c1a,<,sroor;; 
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obsernllion. From the six teen occasions of classroom obse l'l·ations. it \\as noticed in the thirteen 

of them that all the three phases we re being used. In the remaining three occasions. the 

resea rcher did not observe any post ·li steni ng activity being do ne. Thi s maybe because the 

instructo rs wanted to focus more on the whil e·li stening act i"ities or perhaps did ha\'t~ the ir own 

reasons. 

It has been argued that dividi ng the classroom li stening acti\' ities into three phases may not by 

itse lf guarantee that the teach ing of li stening will go on smoothl y. The tasks should also have 

appropriate purpose and diffi culty level to challenge the students' thoughts and attention. Thus 

the question to be addressed here is that to what extent do the instructors take care to check that 

the li stening tasks are neither too difficult nor too easy to deal wi th? Three (1 5.78%) of the 

instructors indicated that they did not at all take care to check the difficul ty level of the tasks. 

Five (26.3%) of the respondents indicated that they rarely checked the difficulty level of the 

li stening ta'sks. Seven (36.84%) of the respondents said that they usually took care of determining 

the appropriate diffi culty level of the tasks. Four (21 %) of the respondents pointed out they 

always took care of checking the difficulty level of tasks. Based on such information, it could be 

noticed that the listening tasks were not evaluated and graded in terms of their difficulty level. 
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Table 2C Instructors' Rcsponse concerning the practice of teaching listening skills 

Rating Scale 

No Tcachillg listening practice Never Rarely .)ulIlI.:1 illle.\' U.w(f/~\' Aill'o)'s 

No. % No. % No. % ' No. % No % 

15 I check that th..: listening tasks for li rst year arc 

less difficult than those I prepare for second 9 47 .4 7 36.8 3 15.8 

year students. 

16 [ adv ise my students as to how to usc different 

li steni ng stra tegies. 2 10.6 5 16.3 6 31.6 2 20.6 4 2 1 

17 1 give imlllediate feedback on my students' 

listening performances. 7 36.8 7 36.8 4 21 2 10.6 

18 [ usc li s tening texIs to teach grammar. 

17 89.5 2 10.6 

19 J teach listening in a class where there arc 

no ises that di stract students' a ttention . 4 21 4 21 6 31.6 5 16.3 

20 I tet my s tuden ts record their own vo ice and 

listen to it aga in and aga in. 19 100 

21 I lcach listen ing to enable students 

discrim inate individ ual sou nds. . 17 89.4 2 10.6 

22 I tench lis ten ing lO enab le -students identify 

different stress and intonat ion patterns. 19 100 
-------- ------ -- ----- --

" 
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As can be seen from Table 2C above. the instructors we re also asked if they graded the li stcni ng 

task s. Nine (47. 36%) of them indicated in the questionnaire that they did not at a ll tr,· to grade the 

tasks based on the students grade level. Seven (36 .84%) of the respondents in the questionnaire 

responded that they graded, or tried to grade the tasks very rarely. Only three (15.78%) of the 

respondents said that they somet imes tried to grade the listening tasks. Some of the respondents 

duri ng the interview admitted that the li stening tasks they prepared for year I students might be 

even more. demanding and difficult than those tasks they prepared fo r year II students. Some 

interviewees were also heard during the interview saying that they used a particular li stening text 

both for first year and second year students even without making any change in the tasks. It 

seems apparent from such information that there is a haphazard way of designing listening 

activities at the college. In fact, preparing well graded listening activities is not an casy task. One 

has to devote his/her thoughts and time to design appropriate tasks. Nevertheless from the 

preceding discussions, it could be argued that the instructors teach the li stening skills whenever 

they fee l li ke doing it. 

In teaching listening, teachers have lots of responsibilities. For example, they are required to 

prepare appropri ate tasks and activities. Besides, they motivate the students. Above all, teachers. 

as authorities indicate, have the responsibility of advisi ng students how to use different li stening 

strategies. Concerning thi s, 10.5% of the instructors pointed out that they never advised the 

students to use different listening strategies and techniques. 16.3% of the instructors answered 

that they rarely advised their students to use li stening strategies. 31.6%, 20.6% and 2 1 % of the 

instructors respectively indicated that they sometimes, usually and always adv ised their students 

to use strategies to listen effectively. From the given data , we can notice that majority of the 

instructors gave information with regard to the techniques and strategies of li stening. 

As Rost ( 1990) and other scholars such as Khanzode (2004) remark, feedback is very important 

in teaching li stening. In accordance with this, statement seventeen above in the table \Vas 

intended to. determine the extent to which the instructors gave feedback on the students· li stening 

performances. 36.8% of the informants indicated that (hey rarely gave feedback on the student<:" 

listen ing performance. The same percent of the respondents revealed that they usuall v gave 
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feedback. 2 1 % or the respondents said that the\' al\\'ays gave feedback on the swdcnts' listening 

performance. 

Experts in the teaching of li stening say that the teaching of li stening can al so be used to teach 

grammar. Do the instructors in focus use listening texts to teach grammar0 In response to thi s. the 

great majority of them (89.5%) indicated that they never used listening tex ts to teach grammar. 

Two instructors reported that they sometimes used listening texts to teach grammar. Based on the 

information the instructors gave. we can say that no or little attempt was made to integrate 

li stening with grammar acti vities. 

Listening skills should be practiced in areas where there a re no distracters. Concerning thi s, the 

instructors were asked to indicate the extent to which they teach listening ski ll s in distracter free 

areas. 26.3% of the respondents indicated that there were always noises that distracted the 

students' a'ltention when they were practicing li stening. 31.6% of the respondents said that they 

usually taught in classrooms where there were noises. 2 1 % of the informants said that sometimes 

noises distract the teaching of listening. Likewise 21 % of the informants said that noises rarely 

distracted their practice of teaching listening. It was also noticed during the observation that there 

are rooms around which there were noises, especially in the classrooms which students call 'The 

Old Building' It would seem that the data gathered from the instructors show that the task of the 

majority of the instructors in teaching listening was handicapped by distracters such as noise. 

From the literature already reviewed, authorities such as Grant (1987) say that students. in 

addition to listen ing to speakers in a tape recorder. should record their own voice. This motivates 

the learners to pronounce sounds and words like the model speaker they hear. Item Twenty in the 

table above is intended to determine the practice of letting students record their own voice. As is 

indicated in the table above (Table 2C), all the instructors indicated that they never let students 

practice it. During the interview, all the sample instructors indicated that the practice of getting 

thei r students record thei r own vo ice was very necessary. \Vhen asked why they did not ha\'e 

students record their own vo ice. the respondents indicated that the number of tape recorders in 

the language laboratory could not match with all the students assigned in one section. Besides, 

the respondents explained that they could not successfully manipulate the equipments in the 
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language laboratory. 

Scholars remark that students \I'i II be unable to understa nd \I'hat they hear if they cannot 

recognize the d ist inctive sounds, For example. if we consider the \I'ords : asked. reqllired and 

wanted. we come to realize that there are three ways of pronouncing the regular -ed end ing 

namely Itl , Id/ . l id/. This implies that students need practice to di sc riminate sounds, This kind of 

listening activ ity, according to Byrne (1986) is called 'ear training' . What is the practice like in 

the co ll ege? 89% of the informants argued that they ne\'er had students practice distingui shing 

individual sounds. 10,6% of the respondents indicated that they sometimes taught about 

distinguishing sounds. The content inspection also indicated that there were li mited types of 

li stening activ ities in the modules, It is on ly in the first modules (Eng. I II ) that activities are 

prepared on discriminating sounds. The importance of teaching about various speech sounds is 

particularly the case in countries like Ethiopia where students can meet few or no native speakers 

outside the:'classroom to imitate individual sounds. 

In Engl ish, perhaps in other languages too, intonation and stress do bring change in meaning. 

Therefore , it is important that students learn intonation patterns and stress. Concerning this, 

94.7% of the instmctors affirmed that they never taught stress and intonation patters. It was 

indicated by one informant during the interview that the practice of teaching intonation and stress 

took place only sometimes. This in formation, along with the preceding di scussions. might lead to 

the recognition that the practice of teaching li stening is very poor. 
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4.4 Analysis of students' responses conceming the listening activit ies in th e 

students ' modular materials 

The first questi on the sample students ,,'e re gil'en (see appendi x C) reads: ' In your op inion in 

your Engli sh Language modubr materials. are the li stening skills given equal attention as reading 

writing and speakingry · The majori ty or the respondents (70%) said that the li stening sk il ls we re 

not given due attention in th ei r mod ular materials. The students also added during the interv iew 

that some of the li sten ing act ivities ,,'ere not used by their instructors and in some cases the 

listening texts were given as reading tasks , The information obtained from the students supports 

the views held by their instructo rs. In the questi onnaire, the majority of the instructo rs po inted 

out that they did not use the li stening activities available in the students' modular material s, 

The second question the students were asked reads: 'Do (es) your instructor(s) let you practice 

the listening tasks and activities that are available (if there are any) in your modulery , Concerning 
" 

this question, 60% of the respondents said that their instructors did not teach listening from the 

modules; 21 % of the sample students indicated that their instructors taught listening from the 

modules rarely. 19% of the sample students said that their instructors used the li stening texts and 

tasks available in the modular materials to teach listening. In harmony with the students' 

responses, the majority of the instructors also indicated that they did not teach listening activities 

available in the module. Accordingl y, it may sound reasonable (based on the in format ion) to 

conclude that the practice of listening skill s is overshadowed by the other equiva lent language 

skill s-reading. 

In view of thi s, students were asked why their instructors did not teach the li stening lessons 

available in the modules, 70% of the respondents replied that they knew nothing about the reason 

and 30% of the students said that the instructors were not initiated or interested to teach li stening 

skills, 

The students were also asked if they believed that the listening tasks and activi ties were 

important. All the students (100%) indicated that they liked the listening act ivities available in 

the modular materia ls. They fu rther suggested the need to include additional listening tasks and 

activities. It is thus reasonable to underline that there is a need to he lp students access th e 
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4 Analysis of students' responses concerning the listeni ng activities in th e 
udents ' modular materials 

.e first question the sample students were gi" en (see append ix C) reads: 'In vo ur opi ni on in 
ur Engli sh Language modul3 r material s, are the li sten ing skill s give n equa l attent ion as reading 
iting and speak in g~' The majority of the respondents (70%) said that the li steni ng skill s "ere 
t give n due a ttention in their modular material s. The students also added during the interview 
.t some of the li stening activi ti es were not used by thei r instructors and in some cases the 
:ening texts were given as read ing tasks. The information obtained from the students supports 

views held by thei r instructors . In the questionnaire, the majority of the instructors pointed 
: that they did not use the li stening activi ties available in the students' modular materi als. 

~ second question the students were asked reads: ' Do (es) your instructor(s) let you practice 
Ijstening tasks and activ iti es that are available (if there are any) in your module~' Concerning ., 

; question, 60% of the respondents said that their instructors did not teach listening from the 
dules; 21 % of the sample students indicated that their instructors taught li stening from the 
dules rarely. 19% of the sample students said that their instructors used the listening texts and 
(5 available in the modular materials to teach listening. In harmony with the students' 
)onses, the majority of the instructors also indicated that they did not teach listening activities 
ilable in the module. Accordingly, it may sound reasonable (based on the information) to 
clude that the practice of listening skill s is overshadowed by the other equi va lent language 
Is-reading. 

l iew of thi s, students were asked why their instructors did not teach the li stening lessons 
ilable in the modules, 70% of the respondents replied that they knew nothing about the reason 
30% of the students said that the instructors were not initiated or interested to teach li steni ng 

Is . 

students were also asked if they believed that the listening tasks and activities were 
ortan!. All the students (100%) indicated that they liked the li stening activiti es avail able in 
modular material s. They further suggested the need to include additional li stening tasks and 
l ities. It is thus reasonable to underline that there is a need to help students access the 
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appropriate li stening :lcti viti cs through appropriate listening strategies. 

Motivation. as man" scholars argue, is ver" much imporlam in order for the teach ing and learning 

process to go on smooth ly. The info rmation gathered from the students above indicates that the 

students have a posit iYe attitude towards practi cing listening ski ll s. During the inten·ie\\·. the 

students expressed their interest in practi cing listening skill s, especially in the language 

laboratory .. NeveI1heless , it is not like ly that the instructors are also motivated to he lp students 

pract ice the li stening skill s. As indicated above. the instructors explained during the illlervie\\ ' 

that they knew how poorl y the teaching of li stening was be ing carried out. However, they did not 

take time and discuss the issue 10 search fo r cO ITective measures . 

. , 
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4.5. Students' responses to their listening learning practices 

Table 3 Stud . heir r -- ~ - - ---- -- - - -----0 l - - - - ~---- -

No 
Rating Sca le 

Liswning act ivi ti es 
Never Rarely Sometil11eS Usually Always 

No % No % No % No % No % 

I Our instructors usc aud iocassettes to develop Ollr 

lislclling ski ll s. 60 85.7 7 10 3 4.3 

2 Our ins tructo rs lise videocassettes to deve lop our 

listt:lling sk ills. 68 97.1 2 2.9 

3 We practice listening to be ab le to discriminate 

indiv idual sounds (e.g. th and s as in !b.ink and 

~l1k). 45 64.3 17 24.3 6 8.6 2 2.9 

4 WI:; practice listening to identify how different 

intonation patterns and stress change meaning. 59 84.3 7 10 4 5.7 

5 QUI' instru ctors invite native or native l ike speaker 

(s ) III our ,hiSS to read thl.=.\cxt in the classroom. 

69 98.6 I 1.4 

<i Our instructors take great ca re to check that the 

listening tasks and ac('iviti~s are not too di fficulr 4 5.7 12 17. 1 22 31.4 25 35.7 7 10 
." 

7 Our instructors show us cntenu ining film s and 

com ic narratives in the language laboralo ry. 70 100 

- -
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No 

No. % 

The inst ructors encourage us to listen Lo varioll s 

~ mass media (e.g. OBC, CNN, ETV English New, 

etc). 

'! Th..: ins tructors givl! us li stening activi ties as a home 

work 10 bl.: pe r ronllcd hy l isten ing 10 nne, CNN. 

ETV English ne ws and others. 62 88.6 

10 QlIr instructors adv ise us as to how to be good 

I istcllcrs. 3 4.3 

II We Jearn listening ski lls in an area where there are 

no distracters (such as no ise, hot temperature and so 

011). 35 50 

12 QlIr instructors check if there are students with 

hearing or visual impa irment during listen ing classes. 

25 35.7 

13 Our inst ructors bring visual aids such as pictures, 

maps. diagrams and so forth when we practice 

iisic il ilig. 
.. 

64 9 1 

1<1 Si nce I have the apprehension that I may not 

understand what all Engl ish speaker says. I fin d it 

difficult to understand what the speaker says. II 15.7 

Rating Scales 

No 

6 

21 

28 

20 

2 

9 

- ') 
)-

- . 

% 

8.6 

30 

40 

28. 

6 

2.9 

12. 

9 

No 

10 

2 

24 

4 

13 

I 

0 

..-

• 

% No 0/0, No % 

14.3 49 70 I I 15.7 

2.9 

34.3 19 27 3 4.3 

5.7 3 4.3 

18.6 10 14.3 2 2.9 

1.4 4 5.7 

0 5 7. 1 45 64.3 
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As can be seen from Table Three above. the first statement ,,·as intended to gather information to 

determ ine ihe extent to which instructors use aud iocassettes to teach li stening skill s. The great 

majority of sample students. that means 85.7%. po inted ou t that their instructors never used tape 

cassettes to teach li steni ng. 10 % of informants stated that their instructors rarely used tape 

cassenes to teach li stening. In much a similar way it ,,·as ex hibited that only one instructor \\as 

using the audio cassettes in the language laboratory. It was realized during the interview as ,,·ell 

that onl y two of the instructors were using the audiocassettes in the language laboratory. It wo uld 

seem that thi s situation might contribute its own negati ve impact on the attempt to develop the 

students ' li sten ing sk ill s. 

In teaching listening, the importance of providing students with video cassettes is widely 

acknowledged by scholars (e.g. Dubin and Olsbtain, 1986). As far as the use of videocassette to 

teach listening is concerned, almost all the sample students indicated that they had never had the 

chance to see video in the college to practice listening. The students' response was backed up 

with what the instructors said during the interview. In the interview, all the interviewee 

instmctors indicated that they never used video cassettes to teach listening lessons. 

Scholars, as it is reviewed in the literature, remark that students should be helped to discriminate 

individual sounds. English has different sounds that are not available in Amharic. probably in 

other Ethiopian languages too. such as IN and ~ as in think and clothe. These sounds giye 

more trouble to our students than the other sounds. Since these sounds are not available in the 

students' mother tongue, it is common to see students mispronouncing them. Since the researcher 

is teaching in the co llege where this research is taking place, it is his day to day experience to 

notice students confuse the IN sound as in think with the lsi sound as in sink. The researcher has 

also noticed that many students are not aware that- the ledl can be pronounced in three different 

ways as in, for example. worked (t), waited (id) , and quarreled (d). If students get difficulties in 

pronouncing such sounds, it seems a must that they li sten to a native speaker or recorded material 

in which the native speaker pronounces such sounds. How frequently are the students in the 

co llege (the college under discussion) practicing li stening to di scriminate individual sounds0 

According to the data gathered from the sample students, 64.3% of them said that they had neyer 

had such li stening practices. 24.3 % of the respondents indicated that they had such practices 
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rare ly, 8,6 % of the students sn id that they sometimes pract iced discrim inating indi,'idual sOllnds, 
The info rmation gathered tj"' 111 the s tudents concern ing the teachi ng of indi "idual sounds is 
simila r to the inforlllation gathered from the instructo rs both through questio nnaire and in te rvie\\ , 
In fac t the g reat lllajority of the instructors afli rm ed that sound di scriminat ion \\'as not taugh t in 
li sten ing, !-iowever. the instructo rs sa id that the teaching of di scrilllinating so unds \\'ould have to 
be taught preferably when nati ve speakers talk, 

Expel1s in language teachin g. Grant ( 1987), for exalllple. remark that students should be tau ght about 
intonat ion patterns and stress because intonatio n patterns and stress co uld bring about change in 
meaning. With rega rd to thi s. 84 .3 % of the info rm ants sa id that they never practiced stress and 
intonation. 10 % of the respondents indicated that they rare ly practiced intonation and stress. 5.7 of 
the sample students c laimed to have practi ced intonat ion and stress on ly sometimes. The students ' 
response in relation to the teaching of stress and intonatio n strengthens the instructors' response about 
thi s sallle is.sue. 

Students should enjoy live presentati on of li stening texts. Teachers should, therefore. invite natiYe 
speakers or native like speakers to read the li stening texts to students. Concerning thi s. almost all the 
students poi nted out that they had never had the 0ppo l1unity to li sten to native or nat ive like speakers 
reading a listening text. 

Listening tasks, as experts fi rm ly argue, should not be too difficult to do. This is primaril y because 
listening tasks and activities are meant to de ve lop the students li stening sk ill s. not to test their 
li sten ing ab ility. With regard to th is, 10% of the students said that their instructors a lways took ca re to 
check that the li stening tas ks we re not too diffi cult. 35.7% of the students stated that their teac hers 
usuall y took care to do so. Only 3 1.4% of the students sa id that the ir teachers sometimes tooK care to 
do so. However, 17.1 % of the respondents indicated that their instructors rarel y took ca re to check 
that the li stening tasks were nOI difficult. Based on the students' response. it llli ght fo llow that the 
instructors were trying to de ve lop the students ' li stening skill s rather than testing their ab ili ty, Th is 
m ight imply that the instru ctors know the theoretical principle that li stening sk ill s be ta ught rathe r 
than tested. 

With regard to watching enterta ining film s and comic narrat ives. al l the sample students indicated 
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that they had never watched all" entertaining film and comic narrati,'es to de\'e lop their li stillg skill s, 

The sample ill structors also backed up the sWdellls ' re sponse during the illle rvi e\\' in \\hi ch all the 

sample instructors affi rmed that the) had neve r used or even attempted tu use the TV set alld deck to 

let students watch fi lms, 

Students should be provided with various sources of the target language, The sources in thi s 

context include-but may not be limited only to-BBC. CI\'N. ETV Engli sh service and so on. [n 

connection ' with thi s, students were asked if thei r instructors encouraged them to li sten to those 

mass media . The great majority of the sample students, about 70 % of them. replied that their 

instructors usually encouraged them to listen to mass media such as BBC and CI\'N, 14.3% of the 

sample students indicated that the instructors only someti mes encouraged them to do so. 15.7 % 

of the respondents replied that their instructors always encouraged them to expose themselves to 

such English media, 

., 

From the data above, one can notice that the instructors encourage the students to listen to 

various mass media . However, encouraging students to various English media may not be 

adequate. In add ition, teachers should give some tasks and activities to the students to perform 

after li stening to the aforementioned English sources. Students were asked if thi s was the case. 

The great majority of the students (88.6%) repl ied that they were not given any sort of 

assignment or what so ever to be performed after listening to Engli sh med ia, 8.6% of the 

respondents rep lied that their instructors rarely gave such li stening assigllll1ents. 2 .9 % of the 

respondents ind icated that their instructors sometimes gave such assignments. In relati on to thi s 

the info rmation the instructors gave during the interview also proves that the students were not 

encouraged to listen to Engli sh medium broadcasting and perfo rm some acti vities , This is so 

perhaps because there are no manuals which possibly hint that teachers should do such things. 

In additi on to giving li stening acti vities to students, instructors should also adv ise students how to 

be good liste ners. With regard to thi s. 4.3% of the sample students replied that their instructors 

never advised them. 30 % of the in forma nts indicated that the ir instructors rarely advised them as 

to how to be good li steners. 34 .3 % of the sample 'students pointed out that the ir instructors 

sometimes adv ised them how to be good li steners. Table T hree also shows that 27 % of the 
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informants indicated that their instructors usuall y advised them ho\\' to be good li steners, It is al so 
noticed from Table Three lhal only 4, 3 % of the respondents said that their instructors always 
advi sed them ho\\' to be goodlisleners , Ii was rea lized both in the classroom observat ion and the 
inten'ie\V with lhe instructors lhat yery lim ited li stening materials \\'ere used to teach li stening 
sk ill s, As a result there were also limited types of li stening activities such as li stening for specific 
information and listening for general idea, If there are \'aI'ious types of listening acti\'ities, there 
will be various techniques and strategies of li stening. 

In order for effective li stening to take place, barriers to li stening should be avoided or kept as 
minimum as possible. The barriers to effec ti ve li stening include unnecessa ry noi ses outside 
linside classrooms, hot temperature and so on. Students were asked if they were learning listening 
ski ll s where there were not such distracters. To this question, as can be seen see from Table Tlu'ee 
above, 50% of the sample students said that they never learned listening in areas where there 
were no distracters. 40 % of the respondents said that they rarely learned li stening away from 
distracters. 5.7 % of the sample students said that they sometimes learned listening in a noise free 
room. 4.3 % of the informants indicated that they usually learned listening in classrooms where 
there were no noises. With regard to distracters, the instructors during the interview a lso pointed 
out that the classrooms were not conducive to teach li stening. According to the instructors there 
were rooms without electric connection to use mobile tape recorders. Furthermore, the instructors 
added that there were also classrooms around which there were noises. The classroom 
observation indicated that there were rooms in which teaching li stening lessons wou ld be ve ry 
difficult as the noises coming from the students from outside classes di stract the students ' 
attention in attending the li stening lesson. It would be recommended, therefore, that the 
instructors use the language laboratory even when they might not use audio or videocassenes. 

Barriers of effective li stening can also arise from the students themselves such as when they ha\ 'e 
hearing impairments . When such problems occur teachers have the responsibility of identifying 
students with problems and taking measures that can alleviate the problem. Concern ing thi s, 35, 7 
% of the respondents said that the ir instructors never checked if there were students with hearing 
impairments. 28.6 % of the samples ind icated that their instructors rarely checked if such 
problems occurred. 18.6% of the informants indicated that their instructors sometimes checked 
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the ex istence of such problems, Among the se lected sample students, 14,3% or them respl'nded 

that their instructors usuall,' checked if students had that kind of problem, The remaining sample 

students (2,9 %) pointed out that the instructors al\\'a)'s chec ked whether there \\'<, re studen ts \\'ith 

that sort of problem, Based on th is data. it may be possib le to conclude that hindrances \\'ere not 

given adequate attention by the instructors. 

Listening as many experts coniinn , is made less diffi cult if visual aids such as maps are used. By 

us ing the visua l a ids as clues or contexts. students can be asked to predict what the li stening text 

is likely to be. With regard to thi s, the great majority of the students (91%) pointed out that rhey 

had not at all had any vi sual support when they were practicing listening skills . 2.9 %of the 

sample students indicated that the instructors had rarel y used visual a ids. 

Students were asked if their apprehension that they might not understand what an English speaker 
" 

says affect their w1derstanding in listening. 64.3 % of the sample students replied that their 

apprehension always prevented them from understanding what was said by a speaker. 7% of the 

informants indicated that their apprehension usuall y affected their listening comprehension 

abi li ty . However, 15.7% of the respondent indicated that their apprehension never affected them. 

The students can have such apprehens ion when they think that they should understand all what 

is said. Students may try to understand all what a speaker says and panic if they miss some of 

what is said. Students should therefore be told/ advised by teachers or instructors from the outset 

that they should not panic if they do not understand some of the words the speaker uses. They 

should rather try to use the clues or the context ava il able and guess the meanings based on the 

contex t. Since li stening is not taught in the way it should be taught it seems that the instructors 

do not teach the listening strategies. 
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4.6 Content Analysis 

The modular materials prepared for the course: Engli sh in Use I (Eng. I I I ) indicates in the 

introduc ti oil pa l1 that the module has six parts : Listening, Speaking, Readin g. Word building. 

Grammar in use and Writing. It is further expl ained there that the objecti ye of the listeni ng 

section is to deve lop the va ri ous listening skill s of the learner. Bes ides. the introduction pan in 

the module promises that the listening tex ts are carefull y chosen. 

This module has fi ve units. Each unit contains li stening activities. In the module, attempt has 

been made to include the three phases of teaching li stening skills (pre- li stening, while- li stening 

and post- li stening) . The first listening text is available on page Four. This li stening text is 

attached with the students' module. The module does not have teachers' manuals. Since the 

listening texts are avai lable in the students' module, the instructors cannot use thi s text to teach 
• 

li stening. Majority of the instructors (60 %) revealed during the interview that they either used 

this text for reading text or left it by informing the students to read it at home. This implies that 

the teaching of listening skill s is over shadowed by the teaching of reading skill s. 

One of the instructors indicated during the interview that he/she used the text to teach listening by 

just informing the students to close the text and listen to him /her when he/she was reading the 

text. However, thi s interviewee admitted that there was a problem in using thi s text because some 

students could open the module and read it to answer the questions . 

On pages Fifty four through fifty fi ve of thi s module, listening activities are given. However. 

since the listening tex t is not available with the teacher (because there is no manual glyen to 

instructors) there is no hope that li stening is taught in thi s unit. 

In Unit Three on page sixty seven, there is a listening text entitled : scienli(ic 1011'. This li stening 

text is avail able in the students' module and hence teaching listening in thi s unit is very difficult. 

if not imposs ible . Since the text is available in the students' module, it tempts students either to 

read it at home or in the class when the instructor is reading the text aloud. 
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There is also a listening te:-:t in unit four of thi s nwdule . Like unit t,, ·o and unit three. thi s unit 

al so contains the li stening te:-:t and hence the teaching "r li stening is di fficu lt. In un it Il,·e on page 

102- 104 both the listening te:-:t and the li stening activ ities. ,,·hich still make the teaching of 

li stening very di fficu lt. are given 

The o ther modular mater ia l prepared for language students is Engli sh in Use II (Eng. I 12). This 

course is the continuation of English in Use I (Eng. I I I). Unli ke the module for Eng. I I L the 

modu le for Eng. I 12 does not have any introducti on part and hence the units and ski ll s included 

in the module are not mentioned. However, the researcher observed (on pages Two and Twenty 

nine) during the content analysis that the module had listening activities. The listening activities 

seem to have been prepared for the pre-listening and while- li stening phases. Unfortunately the 

post- li sten ing activ ities are missing. Unlike the module for the course Eng. I I I . this module does 

not at all contain the li stening texts and yet there was no manual prepared for the instructors. The 

in fere nce one can make here, therefore, is that the possibility of teaching li stening by using thi s 

module is nearl y zero. Hence. if the instructors strictly follow what is written in this module, the 

teaching of listening is sure to be seriously affected . 

The third modu le prepa red for the language stream students is entitled: Engl ish in Use III (Eng. 2 I I ). 

Thi s module is much less organ ized than the other modules. Unlike the modu le for Eng. I I I, it does 

not contain the li stening texts with the acti viti es. In so me of the pages the activities are given and the 

listening text is miss ing and in some of th e other pages the reverse happe ns: the li stening text is 

ava il able and the activities are miss ing. The modu le conta ins some listening act ivities. but as is the 

case in the other modules the li stening texts are mi ss ing. 

The fourtl.1 module is prepared for the course entitled: English in Use IV (Eng. 212). T his course is the 

immed iate continuation of Eng. 21 I. Thi s mod ul e does not contain tabl e of contents, introducti on or 

what so ev~r that gives clues about the contents in the module. Be this as it may. it was reali zed that 

the mod ul e had fo ur units. In these four units, attempts have been made to incl ude li stening tasks and 

acti vities in each unit. On page 2 in the module, li stening acti,·ity is given. The instructi on for the 

listening activity reads: Your instructor will read yo 11 a text about 'The Engle and the chicken ·' Trr to 

elicit the main idea. As fa r as there is no manual for the course. the instructors (incl ud ing the module 

59 



"Titer pe rh a ps) do not know wh ere the li stenin g text is. The refo re . it seems that the listenin g sec ti o n 

in th is modul e would be ignored. Some teachers durin g the intervie" ind icated th at they prepare the ir 

0\\11 listening text and activ iti es when th ey face such a pro blelll. However. they indicated again that 

the\ teach fewer li stening act ivities as compared to the other skill s . Some or the samp le stude nts a lso 

indicated in the inte rview that they had very litt le practice in listening . Some oth e rs even ,,·elll on to 

say that their li sten ing practice is too lillie to ta lk about. 

In Unit Two on page fifteen in the mod ule (the Ill od ule for the co urse Eng. 212) a listening act ivity is 

give n. As is the case in Unit One. the in struct ion for thi s li stening ac ti vity reads: Listen and/;/I the 

blank spaces. Howeve r, there is no clue wh ich text the instructor is go in g to read . In uni t three on 

page Tweniy fi ve in the module. the secti on is ent itled li stenin g and speak ing, but no particular 

li ste ning text o r acti vity is avai lab le. In unit four on page forty two, li stenin g activiti es. exp li c itl y 

identifi ed as pre- li ste ning while- li sten ing and post- listening activity are given. Students are 

provided w ith in structi on, but the li stening text is nowhere to be read . Therefore, unless, the 

instructors offering thi s course dev ise their own listeni ng texts and tasks, this mod ule offers no 

opponunity to practice listening ski ll s. Based on such things, it Illay be safe to conc lude that rewards 

for enhanc ing the st udents' li steni ng skill s by using the modules is not wotth the effort. As far as the 

presentations of the listening texts and activities are concerned. it could a lso be concluded that the 

modules are not worth of a place in the students ' bags and on the instructors' shelves . 

After hav ing a look at the mod ul es prepa red for the students, one may rea li ze that the stud ents are not 

provided w'ith adequate listening comprehe ns ion . With regard to thi s the instructo rs a lso indicated 

duri ng the interv iew that the stude nts we re not provided with adequate li sten ing compre hension. The 

li stening acti viti es the instructors use to teach li stening. accord ing to the instructors' response . were 

not graded . The fo ll owin g table prese nts what the li stening texts and activities look li ke in each 

mod ule p repa red for the language stud e nts. 
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Table 4 The list - - - text d tivif tl dul ~ ~ - - -- ---- -- --- -- --- - - - -- - - - - --------- - -

Module Un it Listen ing Text Type Expected Listen ing activity Listening ski ll s practiced No Page 
Text Topic input source type 

Eng. I I I One Not given Passage Loud True false question Listening fo r spec ific I 4 - 5· 
reading in fo rmation 

Two Not given Unknown U nknown Blank filling Listening and note taking 2 54 - 55 
quest ions true false 

Three Scicntilic Passage Unknown True/ raise dictation Listening and note taking 2 6~ 
Law 

I.'u ur Not given Passage Loud True /I,dse blank Listening for spec i lie 2 102 - 104 
reading fil ling in rormatioll 

Ellg. 112 One Not given Conversa tion Unknown Giving short answers Listening for specific 2 2 

Three Not given Passage Unknown Class ifying Unknown I 29 

Ellg. ~ 1 1 Four Not gi ven Passage Loud True/fal se Unknown I 37 
reading 

Eng. ~12 One Not given Passage Loud Listening for general Listening for general idea I 2 
reading idea 

Two Not given Passage Loud Listening and note Not clearly indicated I IS 
reading taking 

Thrcc Unknown Unk nown Not clearly Not clearly ind icated Not clearly indicated I 2S 
indicated 

FOlll" N Ol given Unknown Unknown Not clearly ind icated Not clearly indicated 

.-
----- - - ----
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SchoLlrs such as Cunningswl.nh (1995 ) argue that ELT materi a ls should handle the li stening skil l 

in its ri ght place, \\ 'hen \\'e conside r the modular materia ls prepared fo r the language stream 

students at KCTE, \\e can see rrom the above table that the teachi ng o f li stening is not handled in 

its o\m ri ght place, For example, module one has live unit s; however. it has only four listeni ng 

sections, The second module has four sections for the other skill s such as reading . writing a nd 

speaking; yet there are on ly two sections Cor li stening, The worst o r all is mod ul e three whi ch 

does not have li stening in uni t one and two, The fourth module has four li sten ing secti ons in the 

given four unit s, 

One can see from the abo\'e table (Table Four) that there are insufficient li stening texts, and 

activities , In addition. since the modules do not have equivalent instructors' manuals, majority of 

the li stening texts and activities are left untouched, It was revealed by the instructo'rs that many of 

the listening texts and activiti es were not taught. In order to develop students ' li stening skill s, 

they should be provided " 'ith various listening activities, Accord ing to Byrne ( 1986), the 

listening activities students can be provided with include: ear training, game like activiti es, 

completions, problem solving. and dictation, identifying mistakes or contradictions and so on, 

However, the table above shows that there are limited listening activities, 

Since the modules do not contain enough li stening activities for the post-listening, one can hardly 

say that the li stening skill s are integrated with the other skills, There is no clear indication in the 

modules whether the listen ing texts are to be read aloud or heard from a tape reco rder. 
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5.1 Conclusions 

Chapter Five 

Conclusions and Recommendations 

The objective of thi s study was to assess the practice of teaching listen ing at Kotebe College. 

Specifica ll y. the stud,' tr ied to answer the following research questi on. 

What are the factors (pos iti ve or negati ve) related to: 

I. the materials the instructors use and 

2. the teaching environment that affect the teaching of li stening ski lls at the college? 

In order (0 give anS\\'ers for these questions, questionnaires, interv iews. classroom observations 

and content analysis checkli st were used as data co llecting tools. 

Based on the information gathered from the instructors, the students, the classroom observations 

and the content analysis, the researcher reached the flowing conclusions: 

CUlTent EL T scholars (Like Underwood 1989, Byrne 1986, and ClIlUlingsworth 1995) indicate 

that aud io and video recordi ngs are of vital importance to teach li stening sk ills. This srudy 

proved ; however, that great majority (89%)(Please Table 2A Item I) of the instructors did not use 

or attempted to use audio recordings. The study also showed that none of the instructors used 

video record ings. Besides. the study indicated that there were no teacher made or commercial 

recorded listening materials. The study identified the fo llowing fac tors that negatively affected 

the teaching of li stening in the college. 

• The majority of the instructors (89%) do not know. or are not sure if they know. 

how to operate and handle the equipment in the language laboratory. The 

researcher knows (because he is teaching in thi s co llege) and was also in fo rmed by 

the sample instructors during the interview that there was a half day training on 

how to deal with the equipment in the language laboratory. However, it \Va, 
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pro\'ed du ring th~ intc ly ic\\' that the instructors benefi ted litt le li'om the training, 

• There are t\\O languagc laboraton ' rooms in the co ll ege, Each language laborator\' 

room accommoda tes a maximum of 36 studen ts, Ho\\'e \ 'e r. accordi ng to the data 

avai lable in the Co llege's Reg istrar Offi ce . the number of stude illS ass igned in one 

section is more than 43 on average. Hence the mismatch betwee n the number of 

students assigned in one class and the number of students the language laborato r\ 

rooms accommodate is another negative factor that pre\ented the instructors from 

using or attempting to use audio and lor video material s. 

• The other facto r that seems to have prevented the instructors from using the audio 

recordings to teach li stening is lack of appropriate electric powe:' connection in the 

classrooms, In the interview, the instructors revealed that they could not use the 

mobile tape recorders because many of the rooms had no power cOlmection. 

• The study 'showed that the students were very much interested in practicing 

listening skills. especially by using the audio and video reco rdings , During the 

classroom observation . the students were observed listening eagerly and 

participating acti ve ly (during the post li stening phase), However, there does nO! 

seem to exist equivalent motivation and commitment from the instructors ' side to 

teach li stening skil ls. During the interview, majority of the sample instructors 

affirmed that they knew very \Yell that there were problems in the teaching of 

listening in co llege , Such being the fact, however. the instructors during the 

interview indicated that there were no departmental meetings or discuss ions 

among the instructors to a ll ev iate the problem, This leads to the conclusion that 

the instructors have little or no motivation to teach li stening skill s. Therefore. lack 

of moti vation from the instructors' side may still be regarded as a factor that 

deteriorated the teaching ofli steni ng skill s in the co llege. 

o The inst ructo rs made it clear that the modular matcli als were poorly orgamzec 

According to the intervie\Vees. the poor organ ization of the modules, al11on~ 

) 



. , 

others. has high l\" al"i"eetecl the teaching of listen ing. Some of the inte r\"ie\\ees 

further \\·ent on to S3' · that the college ga\·c little or no alleill ion to the preparation 

of modular materials. As to these intervie\\ees. the college gave no incent i\T fo r 

those \\ho wan ted W prepare modules that are to the st udents· standard. The 

conclusion that can be drawn here is that the co llege ·s lenient administrati\·e 

system and unwilli ngness to give incenti ve to the instructors who prepare mod ules 

can be regarded. direct l\" or indirec tl y. as a fac tor that affec ted the teaching of 

li steni ng. 

• As for the materials the instructors used to teach the listening skill s. the study 

indicated that the instructors did not use the li stening materi als that the current 

EL T scholars suggest. According to Byrne (1986) and Underwood (1989), the 

materi als fo r teaching li stening may include-but are not limited onl y to - stories . 

songs. videos, conversat ion, jokes, entertaining films audio recordings li stening 

passages and so on. However, the study revealed that the instructors did not use as 

various li stening mater ials as they should. It was affirmed during the observation 

and the interview that the instructors mostly used li stening passages. Si nce there 

are fixed li stening materials, it seems most .likely that there are fewer li stening 

activities as we ll. 

• From the 19 instructors. only 2 instructors indicated that they used audio cassenes 

to teach the li stening skill s. Experts in the area of language teaching explain that 

authentic li steni ng mate rial s should be used. Since the instructors do not USt 

various li stening materi als, they design limited kinds of li stening activities. 

Scholars, Byrne (1986) for example, remark that there are varieties of listening 

acti vities such as 'ear training' to di fferentiate various intonation patterns and 

stress, game like acti vities to li sten out for specific items and so all. However. ihe 

study indicated Iha\ the students did not practice ear training li stening activ ities ac 

all. The researcher knowt· however. from his teaching experi ence in the colkge 

that :llajorilY of Ihe students ge t diffi cuities in identifying some sounds. The st>.:d: 

revealed that the students did not know (because they were not taught) t!-13: 
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intonation patterns and uses of s ln: ~s gi\'e clues tn meaning and social se tting. 

• Concerning the listening acti v iti ~s in the student s' modular material s. the study 

showed that they \I'ere not in harmon" with what recent ELT scholars ' sa,·. 

Normally. the listen ing texts slH)uld be prepared in the instructors ' manuals. 

Howeyer, there are no manuals prepared for courses. Hence, the li stening texts are 

attached to the li stening acti, 'iti es in the students' modules. These li stening 

acti vities in the so ca lled modu les are mainl y focused on listening fo r spec ific 

in fo rmati on. Besides. some of the listening texts do not contain the post listening 

activities . 

• The majority of the instructors indicated during the interview that no manuals 

were prepared for the modules. Since some of the listening texts are attached with 

the students' modules. teaching li stening was proved to be difficul t It was proved 

during the document inspection that some of the listening texts were not given in 

the students' modules and yet there we re no manuals where the li stening texts 

were assumed to be found. Accordingly, the practice of teaching li sten ing is 

largely handicapped. The li stening activities, contrary to what scholars say, are not 

accompanied by visual aids/stimuli. Hence, as to the listening texts and acti vities 

in the modul es, one can safe ly conclude that tlWJllodules are not wo rth of a place 

in the students' bags and on the instructors' sh~ lf. 

• Since there is a disorganized \\'a)' of teaching the listening skill , there is no 

uniformity of teaching the skill among the instructo rs in the sample co ll ege oflht 

stud y. Accordi ng to the data gathered from the students and the instructors, some 

of the instructors teach li stening more often than the others. This would lead to lht 

conclusion that the instructors teach the li stening skills whenever they fee l like 

doi ng it, not because they think that the students should practice the li st er,in~ 

sk ill s. 
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5.2. Recolllmendations 

13ased on Ihe conc lusions reached above. Ihe researcher fOlward s the Il o\\ing reco illmencblions. 

• The instructOls' lack ai' skill s to handle and operate the equipment and devices in Ihe 

language laboratory was found to be a hindering factor to the teaching of listening. Hence. 

instructors need to be given adequate training until they become capable of operating 

eYer)' device in the laboratory. I-lence, the col lege should do everything necessary to train 

the instructors. A training for half a day or so (as what was done in the past) mav not be 

enough. Even after taking the training. they might again forget how to operate \\'ith the 

equipment. Consequently. it is necessary that the department of Engl ish at times organize 

experience sharing and professional development programs among the instructors in the 

department. 

• The' research also revealed that the majority of the instructors did not teach the listening 
" 

activities available in the students ' modular material s. It was partly because the students' 

modular materials did not have equivalent instructors' manual. Therefore, manuals should 

be prepared containing the li stening texts, possible answers for the li stening tasks and 

pedagogical procedures of using the listening texts. 

• As 1:1r as the presentations of listening texts and activities in the modules are concerned. 

all the modules available need a complete revision . The listening texts and activitie5 

available in the students' modules seem to have fallen fa r below what current ELl 

scholars say. Therefore, the co llege should allocate budgets and pay intellectual payment, 

to the instructors to completely revise the modules and prepare equivalent lI1Siructor , 

manuals. 

• The two language laboratories each accommodates a maximum of 36 students. Howe\·er. 

the number of students assigned in one section was proved to be more than that. Hence. 

the mismatch between the number of students assigned in one sect ion and the number 0 ' 

students the laboratories accommodate has b~en proven to be one factor that hindered tht 

teaching of listening sk ill s. Therefore. the college should check that the maximum numb::: 

of students assigned in one section is 36. or a new language laboratory that accommodate, 
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more than 36 students should be built and insta ll ed with the necessa ry equipment. 

• Since there are I\\ 'ill be many sections of language students taught by many Engli sh 

language instructors. using the language labo ratory ma\' not a l\\a\'5 be possible, 

Accord ingl y. it Ill ay be at times necessary to use mobi le tape recorders in the classrooms. 

To do th is. the en tire classroom should have elec tric pO\\'e rs connections. Bes ides . the 

co llege should provide as man y tape recorders and cassettes as there are instructors. 

• In the academic worl d in general and in language teaching in particul ar. everyth ing is 

subject to change. The innovation of language teaching methodology is a journey, not a 

destination. Consequently, it appears that the instructors need to read recent ELT books 

and journals to upgrade their knowledge of teachi ng language. 

" 

• Finally. the find ings of thi s study showed that the listening texts and activities are all 

irrelevant and disorganized. This prob lem might a lso apply to the writing. speaki ng. 

reading and grammar sections. Consequently, the present researcher fee ls that there is a 

need to examine whether these language areas are appropriate ly add ressed. 
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Dear colleagues. 

Append ix A 

Addis Ababa Univers ity 

Schoo l of g rad uate Studies· 

Department of Foreign Languages and Literature 

Questionnaire fo r Instructo rs 

For the complet ion of my Master's of Arts(MA) degree. I am doing a research entitled: An 
asse.\·slIlen(.o('!l1e Praclice o(/islening leaching skills al KCTE. To thi s end , I have prepared a 
questionnaire to assess the practice of teaching li stening at the co llege. 

While I kindly request you to answer the questions, I want to inform you that the information wi ll 
be used purely for the research purpose. Please give your answers as it applies to your li stening 
teaching e,xper ience, not as what you think it shoul d be. If you have any question about thi s, you 
can comfortably reach me through my: 

Cell phone: 091117 85 29 . E-Mail : daniel ltt@vahoo.com 

Thank you very much in Advance. 

Sincere ly, 

The researcher 

In responding to the questions, please note that: 

A. There is no need to write your nam e 

\ 

\ 

B. Provide your responses by putting an ",(" mark in the spaces provided for the objective type 
questions and by writing your opinion to the open ended questions. 
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Part One : BackgroLind information: 
1.1 . Sex: Ma le Femal e 

1.2. Age (in years): between 20 and25_ between31 and 35 

Bet,,·een26 and 30 between 36and 40 __ _ 

Abo'·e 40 

1.3. Educat ional Background: First Degree __ _ 

Second Degree __ _ 

PH 0 _____ _ 

1.4. Service as language teacher: 0_ 5 years __ 11 _ 15 years 

6_ 10 years_ above 15 years __ 

Part Two: The following questions are concerned with the li stening texts in the instructors' 

manuals (if there are any) and tasks in the students' modular materials. Please read each question 
and provi<;le your responses by putting a tick (./ ) mark in the spaces provided for the objective 
type questions and by writing your opinion to the open ended questions. 
1. How many English language courses have you taught! have you been teaching that are 
concerned with the li stening skills at least as a course component? 

2. How many of these courses (the courses that are concerned with li stening skills) you have 
taught have students' module? 

A. All of them B. some of them C. few of them D. None of them 
3. How many of these courses (the courses that are concerned with li stening skills) have teachers ' 
manual? 

A. all of them B. Some of them C. few of them D. None of them 

4.How many of the students'. modules have li stening tasks and acti vities? 
A. all of them B some of them C. few of them D. None of them 

5 JIo\V many of the teachers' manuals have listening texts? 

A. all of them B Some of them C. few of them D. None of them 

6. Do you teach the li stening acti vities and tasks avai lable in the students' modular material? 
A. Yes. No. 
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7. It\\ 1l1r ans,, 'cr I"l' the question N ll . ~ is 'No'. please tell your reasons. 

8. In your opinion. are the li stening tasks in the modul ar materials graded? 

A. yes B.1\o 

9. Do the modular materials you use suggest any possible procedure of presenting the li stening 

texts and tasks? 

A Yes B. No 

10. Please write some of the strong and weak sides (if there are any) of the modular materials as 

far as the presentations of the listening ski ll s are concerned. 

" 
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Part Three: The follo"'ing statements are deal ing with your experience or teachin g 

listeni ng skill s. Pl ease show the exten t to whic h you carry out these pract ices by pUlli ng a tick 

(,I ) mark in each box against each statement. 

No Practices Ratillg Scales 

~ 
~ .2:- '':: l ' :-:: 

~ " §' 
S ~ - -<: 
<: '" 

~ 

" ~ 

I. I use audiocassettes fo r classroom li stening work . 

2. I use videocassettes fo r c lassroom listening work. 

3. When I teach li stening, I grade the task. 

4 . I use materials that appeal to the Students' interests 
• 

and needs. 

5. I encourage learners to li sten to each other rather 

than only to the teacher and cassettes. 

6. I prepare visual materia ls (e.g. drawings, pictures, 

maps, and so on). So students would look at the 

visual material presented to them while fo llowing 

a spoken description. 

7. I use fil ms and narrative comics when I feel that 

my students need to li sten for pleasure. 

8. f I encourage m)' students to li sten to certain sources 

out side the classroom (e .g. BBC, CNN, ETV 

Engli sh news and the li ke). 

9. I gIve assignments which can be done after 

listening to a se lected program from BBC, CI\fJ\l , 

and the like. 

] 0. When flf I want to use the language laboratory. I 

can easily meet the laboratory technician. 
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No Practices 

II. I invite a nati ve speaker(s) or Engli sh to come to 

my class and read a li stening tex t to my students. 

12 .. I use authenti c listening materials (such as stories 

from magazine, news paper, recorded materials in 

a market place etc). 

13. I prepare the li stening tasks in the form of pre-

li sting, while- listening and post -li stening) before 

the learners listen. 

14. I take care to check that the li stening tasks are not 

too difficull. ., 

15. I check that the li stening tasks for first year are 

less difficult than those I prepare for second year 

students. 

16. I advi se my students as to how to use different 

listening strategies. 

17. T gIve immediate feedback on my students' 

listening performances. 

18 . I use listening texts to teach grammar. 

19. I teach listening in a class where there are noises 
. 

that di stract students' attention . 

20. T let my students record their own voice and listen 

to it again and again. 

21. I teach listening to enable students di scriminate 

individual sounds. 

22. I teach li stening to enable students ident ify 

different stress and intonation patterns. 

~ 
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Appendix B 

Interview questions for the instructors 

I . Do you use vi sua l support to make li stening texts and tasks less difficult0 How often0 

2. Do you use the language laboratory \\·hen yo u wish to teach li stening? 

3. Can you operate the machines in the language laboratory so that you can teach listening 

skill s with Ollt any problem0 

4. Do you treat listen ing as you treat the other skill s0 

5. Are there available recorded materials specifically developed for the teaching of li stening ·" 

6 . How often do you use authentic materials (materials which are not designed for the 

purpose of teaching listening, but for real life communication purpose)? 

7. Do you use video tapes to teach listening? How often? 

8. Do you allow students to record their own voice by themseh ·es and listen some time latter? 

How often0 

9. Does the students ' module contain li stening activities tasks0 If so, how often do you use it 

to teach listening? 

10. What are some of the problems you face when you try to teach listening" 
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Appendix C 

/"q II ),(1(1 (~ }.lJCII 'L-- -~ - - - - ~ - - ' 

PJ:'ut: ;;U ~ QOC/J- 'HIC 

P(JJ'6J}'J," N{£[ .PI o/J·tj; ;nuuCr htj;/,j 

n·,·O" / (.:1- (' '''1.'1''1\ ('Y'II·c,:: c7orng,;,' 

fl}'.r:' '/ ''''/ /. :;: 

('ILU cTlJ rn g,:,· Q' '1 ~,I\U'I (lI.(\.:or. ,r/la)o'} ('O'/.~c7IJ'r ))'/,C\ ('O"I{) "'O" /C ~d·'I'l(1r. 
MIO'nC\t),f, I'I"VI'I .. I'.(U· 'P'1:/' lTu(Ji c71JO'(10'1l 'UIl ' :: (,'P C;",'} ~.I\0''l h"l'(1 O"'/,I'.·L{) 
('7,C;"H (,'P'1" : ,' ·c'j ;:!'6-pJ1·· tTl,C\II?" :/" (1'OC'1 (,9":"orn' :I' '/</'",' c71JLy. 11c,::" '7 
rn" 'O'!,;:!' () 1'1"'1. <;' L(Jl' 'P ,f"u '!: '} (1"'1. 'I'l ~. '}·or]i"J}' ana: 7, '} .e.':,' orn· ~,'P ·1.OJ· 
(1')'u :!''1 ,ern,e :)'C\:: OII.U lTIJrn,e:,' (''''l.'I7OJ· c71JL :<', 9"{)rn,('·T.'1 1'I'P'1-/: 'M: 
('O"].OJ'C\ ·,OJ·:: 

ry t1 M . .f: . 
1. M" lTIJqc,:: ~,S'{)k c\ '??" 

2. (,'1,}.",} 1Ic'j·(1 i ,,}')''IM,· 11 "'l.rn ,e·,: 'PS"ui" (1" 'C ,eun 9"C\t!·l, (X) (1"'ornro' {I ;:! ' 
"I,e (10"] ,I'.' L '? 'P ,f' .,: 'f; '} cTD C\ 0': : 

!,TZfl)' 
hlj:lfI !, 'J,e' 

(''''l. 11'1'1'1 '1' 'P.r ·ui" M·0"](.1'· ,"II ,:1:<>:" "(U' O"'Lom' '1")1'.1'1 ·:7- aHI'!' (',PH"': 
(,O"],<',an'I' h'Lt.\'} (1""l.J',<',·O<;, :I'?"UC'j'·:r. "I,e J""h'(rl'l':: lTo t.\{)U'}/7i'}/ ('(X ) 9"t.\h:/' 
(1lT1Jnl'i'9" ~.ODI'lt! :" /'f: / :: 

1. M,'H-/:l: ~,cTDl'I llh :" i,{) I] W} ('·,·orn·u/,N n'}'?tt. '117 ~n~': '1":q·. I'I · ·.y. II'I'I' '} ('~n ~': 
))'LI'I,,'r ("'11'1:1'9" O?,<',c7IJ' !' : cTD'1'1C : cTDqc,::'1 O"]' }(1'(1) ni,h·t.\ tTl> t.\ h· hll'l"Pt.\? 

II/ ~,PJ D 1'1/ (,M" 0 
2. (1 tTDO"] 6,\' 'I" :'rl'l·:·j'· (Jl'{)'P ,f'I'I+'} (?"'It.\'l:r 1]1'1') (,"'/,<',cTD'r h'l.t.\ '} "'l.J'.<',·O~, 

')·9"UC,j'·:1- "''?r](,.:/. c71J9"UCU/'J1/ (1hc,::t.\ (UN!' J'{)"'?"('.I'I',! 
. 11/ ~,PJ D 1'1/ (,M" 0 

3. (1 " .(,. " :'PC 11'1'1:/' M'rn("/'(u, '1',(,.,: ant.\{)U/'Ii/ (,M" hU", ?"tI1J'oj: ?"'} 
,ecTD{)C\ 'I t.\ /,fi A '! 
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5. O'I")J:" :;-,U ' (I)'il ' l' Ptl':I' \""1 .0,,,,,,1' +?"uC·)'::i·'} /listening lessons/ 7,il cn·(.\) I ' )" <7DC)IIl+ 
1'9"+ f. .A '1' :1 ' 7,il·/· .1'1' :1' l,tI '/" 1' tI" I' ./. tlm·:I ··) (I ;j. 9":" '/'(11'/ '0''' ':: 

~----~---.- ---~- -- ---------------------

fir-A {I·ki·:. 

I1II.U ,/"Ptl·· I"/'IILII';"+ 'Ill (I':j'- I' ?,'n.,.-} 1'000'<;an'I' +?"VC'I'·:r /Listening lesson s/ 
I''''l. 170 /l 11 ·/, C;:':(D .: : OM'·},q'}.v,· '/ll·(j I .. ')' /l/./) ' 1'·) ·9"vc·r·", ·} ?"'} .eVA U~'/ :f "} 
l''''U'o otlh''' <7Dm '/ <70 /l1l .. (':"'· /Rating scales/ ·/·'/'?"m'I't.I: : il/lILu /lUllf"': ·f·7ft. '/01' 

09":f·/l· :f· l7o /lIU' ilC I' (Xl 9"Ah:f· O"'/il 'I'<7D'1' {,llV-:: 

cmm ~ oot'ihlJ 

'f-if: oom,e0 .. 
~ '" " ~ ~ ~ ::, 

~ -<:: 
.. 
'" '-' 

.,. 
~ • ~ : ..... 

'" ~ 
~ :::- '" -<:: ~, 

~ <::: 1::: "- -<:: <::: -<:: , 
1 I' o'/ .v, an 'r v '/. /l"·h /lO'/.o,OC oo9"VC'~: .j . '} f"'U' l-](vf' noom'I'9" 

.rM·?"';"C; A :: 

2 I' 0'/ P, <7D 'r il'L"'ln /l "'I P,O C oo9"UC.'~· .j''} i'l.P,. r- l-]{\. ' f· Ooom'f'9" 
.r il1' 9"';" C; A : : 

3 !\ '}.q ',J': n '}''I t\. 11'.' '.n,~' ro"{) rr' ,!'/l--f''} :)'''1' tI,e,)'· /lo '/Ol'P 
M"ll/\' 0 think il'l 0 s ink Ol·il'r ,!'/l··h 1'00;([.006.(' .'!: 9"?~i· 

.1''' 'r 01' '} t.I V- '/ :{. /l "'/ 01 ;" 1''''/ p'oo'r t.l9"9°.'!: ?"'-~C;J/l '}: : 
4 1' .~·9"n . f,OlrTl'rl Intonation pa tterns/ i, C; 'r·o,H· /stress/ 

-- 1'+0'9" /l0l''1' f,'W .. ·)· i , '}.~ "'l..1' 00 m· /l0'/0l:" I' 0'/ .v, 00 '1' (,\ y"yu .e.... 
"C;.I.'.C;J/l·):: 

5 uuyuUC';J"i"i 1'?,'}"lt\.l1".· ~ I.'·}!I,'(O ' 1'7,~ oo~~'Ol ' rU"(} 001' OJ.I.'. 
h~A n"", ;Jnlt 1'0'/ .o,oo'r ?U"jC1 ·W} f,'}'<U"/ 'OA '} / i, ').'i:;J-'/·OA '}/ , 
5'.'!.C;JtI·:: 

(, {' dl/ .quo IT' ~I'L/l"'I " ) /l"'/.v,nc \'o~.c'\m··) '1' .1"1:''''' nfl lYu 11'1.1.'.' 
(, ' ).o,.e u"/ · O'n9"V c.';!".,.,) :f'A ;" '1"}:)"I: , .I' .~C;JtI·:: 

~ 

L 
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"''''f1,e'!' dO,f] ~ I'/lJI1!J.J' .. -< 
'" -,/./1: 
~ ~ " ..... -<:: .;.. ;:, ." .>, --~ ~ : , " .... ' -"" .. ' :::- ~ 

~ ~ ~ "- ~ ~ 
~ ~ -<:: -<:: -<:: :::, 

7 u D 9u UC';J:';:"j fl 'lI';'~ I'l!"l ' /.,1.1 'I":)" } n1:'}!':OJ' I\(l(..-t'{. OJ·(j 'I' 
J'<'\{('Jc,:: 

8 on?UuC';J")" j I"/'/'I.('{( I'·nll-'I'} (II>? e; ~ :r· (tl9"<'\1\. 1'1 •• (h',. fh') , 

I' fd'\" 9,'.f' ,/:t1llin 7,Yltl..11".' T C"'J (.. 9" OJ11'/' / ), "; .r..-c; .P,?n'r 
J'nL ;1"/:'1 A: : 

9 (JIJ9"UC'~' ')") NM'{( ·nll·'/') an 7'1 >,.:;-. (tl9"<'\1\. (t { .. '} { .. '}, OJlI'/' 
I-]P,an'r) n1.1\ \''''LI'I~ ./. "}t] (. . :/") nn . .)' p(.. <7OAh 7,'}.e: ')I'\(~ 

J'.I'.C ;JtI, :: 

10 ou9"UC';t' 'i ''} '\'~ {I .1'.' "'I "l]> ~,'} i'., -/' oulf'} h ' ).1'. "'l.;I: A 9"hC 
f!,t1"}I'I''J A : : 

11 I' "'I P,ou 'f' 7'9"Uc-r .. l"} Ih'Lc, '} 1'9"'}U?LOJ' "'IP,ou,\,') tl..J'.I'. '1'/'1-
h"'l. l' 1'1' ',1C'1' /"'1 tI-l'9" 6liJ. 6li ;J' , h<i:'/''1' ou·./+' l'ou<'\I'\tI'.)') 
nl\.t1,o:I' (1 ;I' '/Co-: : 

12 \' "'I .I', <70 '\' 7'9"UC'l' ".,} O'}"'IC ou9"uC';r:i''} I' an (j "'1'1' OJ,e?" 
I' "'I,'lau '\' ,:['·,,}C J'tIn:/, --1''''1 t. 1-]1'1 It M .I'.· au OJ· .em,e:J't1·: : 

13 \' "'I.v, au '\' ''!' ?"uc,r,:)'-'} (j ,}"'IC =9"UC';J::r,') visual aids , 
(tl9"<'\t1. !lOc,' I-]C;J' , Pc,!'''} 1.,9" , h'J l'au<'\I'\tI ·'h) OJ.I'. h<i:c, 
n "'19" f1j '/' '.1' "'I .I', au '\' )1'LA '} h TI'.· 'M"'I = .1'.' J',I'.C;J tI·: : 

14 {I '}.I'.''} I' , ,)"} tI.. ' lj <;' --1''1 ;Jt. <,\,I'.9"'\' ·au 1.17, h--l' {I,e ?r]'\9" 'n\'o i 
M"'/o·n I' ,j.e; ;Jt.OJ·'}/{, '}t] f1. OJ· '} =A6h:/' t1auLP,.)· J'or"} L <;' A:: I 
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Appendix D 

~l.ltil MfJ ~ 'IJiCilt 

r J'.:Ut. 9" t.:}> onCU- '?lIC 

r (J)- "L" ~n* ~ :r.c; ;» '/ :w-Cj: ~'9" U C :1' n Cj: t\ 

r 'I' Utf I,. ~ :1· :J> 1'1 on m.e;P 

1. 1""'7 .<lao l' n 'L t\ '} NT'1.<lOC 0 n li:t\ ro-!l l' I" "'7.<lao l' l' 9"U C.r -)."'7 t-II l' U'? 9" '} 
fU6\ 1.lt? 

2. f''''7.<lao'r n'Lt\ '}listening skill/ Oaol'l"'7ao~U /71/ .~!l"''1'' ~u/7I/? 
3 . . f''''7.<lao'r n'Lt\'} N"1.<lOC f'h,}'?I'l,I1'1" <}:'}<}: IInt-f-6ro·'} 1' m4''''7I'l"fu·? 
4. ao9"Ut-1'U- f''''7.<lao'r 1'9"UC-r 01;7 Oao;t-Ttl f!l"'9"t-I'l-? 
5. f''''7.<lao'r n'Lt\'} 1'l"'7.<lOC ao9"ucuf'riI f'1t~r- fJo..r Tm1' aoro- fro·j>I'l·? 
6. Oao"'7tf 'l"Jl:1'l0"f ro!l'r fl'l" )''} f''''7.<lao'r n'Lt\'} f''''7f.<ll1C "·'?rtt·r'} 

/ Listening Activities / Onli:t\ ro-!l'r .rOt-II1'U·? 
7. ao9"ut-"fu- hnli:t\ ro·"!;'> o.l'l°1' 1"1111-'11 ao 7 <;'1" fD"f''} / 1'l9"f1tb 1\.. h, ,}J'b '}: 

n..n.A ml1.,,/ ~\'}~;t-.<l9"m- fOt.;t-;:t"fj,6\? 
8. ao9"uC';f"fu; hnli:t\ ro·"!;'> tbl'lo"f. f'l1l1''I,} ao7<J'1"fD"f' '} /fl9""ftb n...n..n.: I\.h. '} 

~'b '} roIH'/ M9"fTI"fu- " ' '?rtt'1''} h'}~;t-h<Jm·~· 1"0,1' P't- o'r-l· 'P"f'v· fro'j>I'l-? 
9. O<}:'}<P- IInt-f-tro' ro-!l'r f't-f1"f'v,'} .~.:9"~ hN"l"f'V- f''''7.<lao'r 1' 9"UCr'} 

.r"'7t-II·fv·? 

10. f''''7.<lao'r n'LII"f' v·'} t'I "'7.<lOC PiT<l..~L7ro- f''''7!l-l''''7C 'U_-r "f'?C MO.r .rllll1·U-? 
fJ l'l- 9u '}.e:'} <J:fro·? 
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Append ix E 

Addi s Ababa Un iversity 

Department of Foreign Language and Literature 
Checkli st for Ana lyzi ng the Content of Li steni ng Texts and Activities in the 

Modu lar Materi als 

I . Do the modular materi als handle listening in its own ri ght way" 
2. What are the material s for li ste ning? e.g. sto ri es. jokes. commentaries, conversat ion, songs. 
role play etc. 

3. What are the activities included in the modules? e.g. ear training, instruction, finding 
differences, problem solving, ex tracting information. game like activities, writing summaries. 
completing tables, etc. 

4. Are the phases of teaching listening skill s (pre- li stening, while- listening, and post- listening)? 
S. Are there visual support to make the texts Itasks less diffi cul t" If there are, what are they" 
6. Are the li stening sk ill s in tegrated with the other skill s in the li sten ing acti vities" , 
7. Is there any possible li stening teaching procedure suggested in the modules? 
[fthere are li stening texts, are they to be read by instructors or heard from radio" 

(Adapted from Byrne 1986, Cunningsworth 1995 , Haregewoin 2003. 

84 



No 

I. 

, 

3. 

~. 

5. 

(, . 

7. 

X. 

'I. 

10. 

Appendix F Summary of Observation Chechlist 

I' --1 - , I' tl b - - - - - - - . - _. --.- I Tcacl . . - -- _ . . fl' ._--_._-- - " " ---"'" 

Ves 

There are noise lha\ interrupt the teaching of listening 3 

The teae hcr used y isunl sti III U 1 i (e.g. maps, diagrams, etc) when 0 

teaching li stings 

Tht: TC<.leilcr ll ses n.:co rdcd materia l to teach listening 0 

The tcacher llses videotape to teach listing 0 

The teacher lets students rl!ad the questiolls before they listen to the 4 

li s IL' llill~ 1\::\\ 

The teacher si res feedback on the studenls. Listening performance 2 

The h.:acht: r lets student reod their WO Il voice and li sten to it 0 

Till': teadwr sets pr-listcn ing tasks 4 

The leal.:hcr sets whi le li sting tasks 4 

The teacher lIses pool--list ing tasks 3 
----- --- ----

FRO: - first rOllnd observati on 

TRO: - Third round observa tion 

~ 
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No yes No Ves No Ves 

I 4 0 2 2 3 

4 0 4 0 4 0 

4 0 4 0 I 0 

4 0 4 0 4 0 

0 4 0 4 0 4 

2 3 I 
, 

I 2 J 

4 0 4 0 4 0 

0 4 0 4 0 4 

0 4 0 4 0 4 

I 4 0 3 I 4 

SRO: - Second rou nd observation 

FRO: - Fourth rou nd observation 

-
Total Freql!ency 

Total 
Yes No 

No No % No % 

I 12 100 ~ 16 

4 0 0 16 100 16 

4 
, 

18.75 13 S 1.3 16 J 

4 0 0 16 100 16 

0 16 100 0 0 16 

2 10 62.5 6 37.5 ~-
4 0 0 16 100 16 

0 16 100 0 0 16 

0 16 100 0 0 16 

0 14 87.5 2 12.5 16 



An nex 
Syllabi Sent frolll the M ini str)' of Educati on for th e co urses 

Eng.III.I22, 211, and 212 
Appcndix 0 

Addis Ababa UniYcrsi t)· 

Sc hool of G raduate Studies 

De partment of Foreign Language and Literature 

Co urse Title: Euglish in Use 1 

Co urse No: Eng. III 

C redit Hours: 4 

C ontact Hours : 6 
;: 

" 

Course Descdption 

Thi s course is des igncd fo r tra inees in teacher educat io n colleges in Ethiopia enro lle(', 
in langliage and Soc ial Sc ience S treams. It is a first year. first se mester course prepared in ' 
line with contents of the grades 1- 10 Engli sh text books of the Ethiopian primary and 
secondary educat ion system. 

.~ 
" .•. ~. 

It is an integrated skills deve lopment cour'seeoyerin g the four language sk ills (£~ 
Spea kin g. read in g. listening alia writing) and language' areas such as spe ll ing pronunci at ion, . 
vocab ul ary and language awareness). T he Course is Composed of seven units each of 
whi ch compri ses of s ix Sections: 

Speaking 
Reading 
Vocabulary 
Grammar ( l ang~lage Aware ness) 
Li stening and .' 
Vlritillg 

In each unit, one main topic form s the theme of all act ivities in the unit For in stan ce. 
if the se lected th eme fo r a unit is about gender, the activities in all the s ix secti ons revolve '. 
around that them e topic- gender. 

Objectives 

At the end of thi s course (package) the studelllteachers wi ll be able to: 
Read and ex plai n academic and ot her non - technical texts w ith ease. 
Deve lop an d extend th e ir skills o f using Engli sh so that they can handle a range of 
c lassroo m events with reasonab le degree o f nuency. accuracy and con fidence . 
Produce mean ingful pi eces o f writing both formally and informall y (paragraph, letters 
guided summ ari es. reports, agreements etc.) 
Respond to lectu res. classroom discuss ions news in the media 
Use a wide range of vocabulary Particularly those in grades I - l O in contexts. 
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Cons"lidaLC and l'u ild on their pre · co ll ege I'lilguage ,k ill s and be able 10 use their 
knowledge for self expression, 

COlll'se Content 

Unit one 

Topic ( Selected Passage) Theme 
Sect ion I: Speaking 

Section 2: 

Sect ion.3: 

Section 4: 

Section 5: 

Section 6: 

Unit Two 

Brain storming 
Introducti on & Leave ta,ing 
Giv ing and asking for informat ion 
Pronunc iation: Ip/ , Ib/ . I J,;/. Igl 

Reading (Selected Passage) 
Pre· read ing activities 
While reading: Scanning 

Skimming 
Post Reading 

Vocabulary 
Vocabu lary from the passage. 
Words from grades I . 4 students texts 
(Use different techniques like games and activit ies) 

Grammar ( Language Awareness), 
Adjectives · 'Comparison: Simple. Comparative & Superlative. 
Present s imple & continuous. 

Listening 
Listening to .dialogues 
Listening to specific informat ion in short stories ( narration) 

~1 riting 

Forming the Ictters (hand writing) 
Dialogue (completition) 
Capitalization: At the beginning of sentences, 
Proper nouns. 
Spelling 

Topic (Se lected Passage) 
Section I: Speaking 

Section 2: 

- Talking about ou r bodies. family, places 
Pronunciation: Itl , Idl, lsi. Izl 

Reading 
Pre reading activ iti es 
Whi le reading: Scanning 

Skimming 

I 
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Sect ion 3: 

Secti on 4: 

Secti on 5: 

Section 6: 

Unit Three 

Post reading acti vilies. 

Vocabulary 
Vocabulary frolll th e passage 
Voca bulary from Grade lil'e pupils text book 

• (Use differe nt techniques) 

G rammar (Language Awareness ) 
Past Tenses (S impl e, Continuous and perfect) 

Listening 
Listening for gist 
Listenin g to s imple descriptions 

Writing 
- Compl eting a story transposed from the listening or reading texts. 

Rearran gin g letters, words, etc. 
Describing Places. eve nts etc. 

- Cap ita li zat ion (Abbreviations, geographical entiti es) 

Topic (Selected Passage) 
Secti on I: Speaking 

Secti on 2: 

Secti on 3: 

Section 4: 

Sect ion 5: 

- Telling Time 
Expressing Likes and Dislikes + Preferences 

- (prepos itions used in ta lking about time) 
Pronunciati on : If I, l vi, I - I, I I 

Reading (Selected Top ic) 
Pre- reading activities 
Whi le- read in g: Scann ing 

Skimming 
Post read ing activ iti es' (Using the inform ation) 

Grammar 
Vocabulary fi'om the passage 
Vocabulary from grade 6 pupils textbook 
(words in contexts, word games etc.) 

G rammar 
Talking abou t the future . 
- the S imple future . 
- the Simple prese nt used to talk about the futu re 
- the present co nt in uous used to talk about future 
- the "going to" form 

Listen ing 
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Sec ti on 6: 

Unit Four 

Listening fo r gi st 
Dictat ion 

Writin ~ 

Se ntence C ombi nal il11l 

Sentence Complet i"n 
Sentence Const ru ct i'') 11 
Punctuati on - end lll~lrks 

Topic ( Se lected Passage) 
Sect ion I: Speaki ng 

Section 2: 

Section 3: 

Sect ion 4: 

Section 5: 

Sect ion 6: 

Unit five 

Describ ing people 
Telling a story 
Ta lking about your village town. regi on etc. 
Pronunciati on: I s/. I t s I, I 3/, I d3 1 

Reading 
Pre - read ing 
While read ing: Skimming 

Scanning 
Post read ing 

Vocabu lar) 
Words from the read ing passage 
Words from Grade 7 pupil s text book ( use differe nt techniques & 
acti vity) 

Grammar 
The present perfect Tense - (use of since & for) 
Adjecti ve Vs Advcrbs ( Modifiers) 

Listening 
Listen ing for specific intormation 
Listen in g. for gist 

Wri ting 
Contro ll ed writing - Ident ifying, matching topic sente nccs lI'ith a paragr31'h 
j ul1lb led sentences. 
Guided - writ ing (paralle l paragraphs) 

Top ic (Selected Passage) 
Section I: Spcak ing 

Asking fo r and giv ing dircr;ti ons 
Givin g and accept in g adv ice 

~9 



Secti on 2: 

Secti on 3: 

Section 4: 

Section 5: 

Section 6: 

Unit Six 

Pc rs ll ~H.lill g SO Illl'o ne to do SOlllt' lhin g 

Pro ll llll~ iati lJ n : I n/. m i. I J. 

Reading 
Pre - reading activities 
\~r hile re~ldi ll g acti vities: Scanning 

Skimming 
Post reading acti vities 

Vocabu lary 
Word s li'om the read ing text 

Vocabu lary from pupils textbook (Grade 8) 

G rammar ( Language Awareness 
Act ive I Pass ive construct ion 

Listening 
Listening to lectures 
Note taking 

Writi ng 
Controll ed writ ing topic section 
Guided writing - Developing a topic sentence 
\\Tit ing a paragraph - Descri bing Process. 

Topic ( Se lected Passage) 
Section I: Speaking 

Section 2: 

Section 3: 

Section 4: 

Read ing 
Pre - reading 

Reporting group work 
im prom ptu speech 
Telephone conversation 
Pronunciat ion: I j /, I r/, I II. Iw I 

Whi le readin g: Skimm ing 
Scanning 

Post read ing activ iti es 

Vocabul ary 
words from th e reading text 
Words from the grade nine pupi ls book 

Gram mar 
Pronouns and relative c lauses 
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Sec:ioll :': 

Sect ion 6: 

Unit Seven 

Preposi ti (\n 

Listening 
IdelHi rying markers in lec tures 
\lote making 

Vl riting 
Sum mary \\'lltIIH! 
Maki ng Notes 
Paragraph writ ing 
The Comma 
Narration 
Description 

Topic (Se lected Passage) 
Sect ion I Speaking 

Sec~i on 2: 

Section 3: 

Sect ion 4: 

'~~ct i on 5: 

Section 6: 

Ask ing classroom questions 
Offering and aski ng for help 
Asking for. requesting & giv ing permission. 
Pron unciation: Revision of consonant sounds 

Reading 
Pre - reading act ivit ies 

Whi le reading: Skim ming 
Scanni ng 

Post read i ng 

Vocabu lary 
Vocabulary I'·om the reading passage 
Vocabulary from grade 10 pupils text book 

Grammar 
Modals 
Cond itionals 

Listening 
listen ing for lectures 
Identify ing markers. 

Writing 
\\/ri ting Summary 
Writi ng stori es e.g. picture stories 

Methodology 

.- Brain storming 
IndividL:al / p3ir and group work ( e.g Prescntat ions) 
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Demonstrat iOIl 

Problem solving 
Discove ri ng 
Role play 
\t1 ill i-lectures 
Dialogue 
Quest ion ing - teacher - student 

Student - tcacher 
Student - studcnt 

Open and close questi on 
Language Games 
Information Gap tilling 

Modes of Assessment 
I - Continuous assessment 

assignments (indiv idual and group) 
Project work 
mini - research 
Writing portfo lios 
Report wri ting 
Quizzes 

II Exams 
Mid 
Final 

Suggested Topics ( as themes) for the units 
HIV/AIDS 
Gender 
Population 
Desertification IDeforestation 
Tourism 
Wild Li fe 
Conservati on 
Harm ful Practice 
Culture 
Ethics 
Child Abuse 
Climate - Weather fo recast 

Co urse Title: English in Use II 

Course No: Eng. 112 

Credit Hours: 4 

Contact Hours: 9 

N. B The nine contact hours are not necessari ly teacher taught classes. 
It is suggested that at least three orthe nine should be left for trainee 
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i ncicpcncicnt \\ ork, 

Course Desc ripti o n 

This course is a co nt in uation or Genera l Eng lish I , It is believed that it would extend, 
bui ld up and concret ize the skill s. sub skill s and kno\\'ledge areas covered in the proceed ing 
course '. I-!ence. the general objectives and st rateg ies ensh rin ed in Genera l Engli sh I \\i ll al so 
be maintaineci in th is second pan . 
O bjectives 

At the end of thi s course (package) the student teachers \\'ill be able to : 
Read and exp lai n academic and other non-technical tex ts " 'ith ease. 
Deve lop and extend their skill s of using Eng li sh so that they can handle a range of 
class room events with reasonable degree of fluency. accu racy and confidence. 
Produce meaningful pieces of writ ing both fo rmally and informal l\' (paragraph. lene rs 
gui ded summaries, repons. agreements etc) 
Respond to lectures. classroom di scuss ions and news in the med ia 
Use a wide range of vocabul ary panicularl y those in grades I - 10 in contexts. 
Consolidate and build on their pre - co ll ege language skill s and be ab le to use their 
knowledge for se lf-expression. 

Un it One 

Topic Peop le and customs 

Sect ion I: 

secti on 2: 

Section 3: 

Secti on 4: 

Secti on 5: 

Section 6: 

Speakin g 
Spot the difference between pictures 
Reaching consensus 

* 
Read ing ( Selected Passage) 

Pre read ing 
while reading: Scanning 

Skim ming 
Post reading 

Vocabulary 
From the read ing passage 

From (recyc le) the 7 - 10 text books 

Gram mar 
Nouns (singu lar and plu ral or count and non count nouns 
Adverb ial clause: 

* of time and place 
* of manner 

Listening 
Listening to the News & other rad iol TV Programs. 

Writing 
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" "riling :\c'\\ s for I3roackas\ 
Transform ing illronnali ll il (t able \Ll passage or vise versa) 

Un it Two 

Topic (Food for Thought) 

Sec ti on I 

Sec tion II: 

Sect ion III 

Sect ion Iv 

Section V 

Section V I 

Unit Three 

Speaking 
Discuss ion on se lected to pics l issues 
Debating and repo rting 

Read ing ( People and Customs) 
Pre reading activ ities 

wh ile reading act ivities: Scanning 
Skimming 

Post read ing acti viti es 

Vocabu lary 
- Vocabulary from the reading text 

Phrasa l verbs 

Grammar (Language Awareness) 
Adverbial Clause 

Purpose 
contrast 

- The Present participle and the infiniti ve 

Listening 
Listening for specific in format ion 
Dictation 

Writing 
Writing from reading Summary 

Paraphrasing 

Topic: Animal Behav ior 

Section I: 

Section 2: 

Section 3: 

Speaking 
Interv iewing - (asking for information) 

(Responding to questions) 

Read ing (Animal Behavior) 
Pre - reading activ ities 
Reading for detai l 
Post - reading activiti es 

Vocabulary 
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Section 4: 

Sec tion 5: 

Section 6: 

V~)(,;lb lllar: 1"'"1..)1 11 the reading passage 
in ference IJr dict ionary USc 

Phrasa l verhs. 

Graillmar (Language A warencss) 
Ad\ "rbial Clause of 

re su ll 
reason 

Determ i ners: 
quantifiers 
qualifi ers 

Listening 
Note taking 
informal ion transfer-Iabe I i Ilg 

\Vriting 
- Narrat ion and desc ript ion 

Descri bing an ima ls 
Quotat ion marks 

Unit four 

Topic: Famous Africans 

Section ~ : 

Section 2: 

Section 3: 

Sccti or,4: 

Sec li on :5 : 

Secriol\ (~ : 

Speaking 
Agreeing and disagree ing 
Presenting reports of group discllssion 

Reading (Famous Africans) 
Pre - read ing Acti viti es 
Reading fo r detailed information 
Post reading Act ivities 

Vocabu tary 
Words from text - inference 
phrasal verbs 

Grammar 
Reported speech 

Ltstening 
Retelling (S ummarizing a tal k) 
Rearrang ir:g jumbled ideas after listening to n la lk 
Usi ng ll1~ld~c rs (of add iIi 011 . sequencing etc) 

\\/riling 
\Vritit~ l; c:ues1. i o n!~aire 

Colkci in:; ;'i ild collm;n~ d( ~ i (: 
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Sect ion 4: 

Sec ti on 5: 

Section 6: 

V l)(~lbulary (,\)111 the reading pa ssage 
inference ~lr dictionary Ll ~t' 

Phrasa l verbs . 

Grammar (Language Awareness) 
Alh "rbial CI'IlI ,e or 

resul t 
reason 

Determiners: 

Listening 

quallliliers 
qualitiers 

Note taking 
information transfe r-labeling 

\Vrit ing 
- Narration and description 

Describing anima ls 
- Quotation marks 

Unit four 

Topic: Famous Africans 

Section: : 

Section 2: 

Section 3: 

SecliGr,4: 

Seclion S: 

Speaking 
Agreeing and disagreeing 
Presenting reports of group disclIssion 

Reading (Famous Africans) 
Pre - read ing Act ivities 
Reading for detai led information 
Post read ing Activities 

Vocabu lary 
Words from text - infere nce 
phrasal ve rbs 

Grarnlnar 
Reponed speech 

Li stening: 
Retel ling (Sulllmarizing a ta lk) 
Rcarrangil~g jumbled ideas after listcllirig to a talk 
Using markers (of ad diti OIl. sequenc in g etc) 

\\'riling 
\Vritin!; qi.1e51. i on ! ~~ire 

Colkcii n;_~ :iild colb: ~I~ ~ C:,! i (! 
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Unit Five 

I nte rp rC li ll~ claw 
\\ "rili ng Rc'port s 

Topic Lik in the Stree ts (.Iu \"nil e Delinquency) 
Secti on I: Spea J,;in g 

Section 2: 

Section 3: 

Sect ion 4: 

Sections 5: 

Secti on 6: 

Unit six 

Panel Di sc uss ion (on life of street boys ) 
Expressin ~ facts and opinions 

Reading (Lire ,)n the streets) 
Pre readin g acti viti es 
~ · hile Reading ac ti vities: Reading for understanding 
Post reading activi ti es 

Vocabu lary (Life in the streets) 
word s fr0m the passage 
Selected ,,·ords from grade I I textbook (Part I) 

Grammar 
Revision of Tenses 

Talk ing about regular actions, processes, etc . 
Talking about actions in progress 
Tell ing stori es 
talking about the past) 

Listening 
Listen ing to a taped interview 

Writing 
Sit uational Compos itions - describing a street scene 
Wri ting and report ing on the life of street boy. 

Topic: Water and life 
Section I: Speakin g 

Secti on 2: 

Section 3: 

Section 4: 

Reaching a consensus 
Intervie" (S urvey) 

Reading (water and life) 
Pre reading act ivities 
Whi le readin g activiti es: Reading for detai led in form ation 
Post read ing activities 

Vocabulary 
Word building exercises 
Phrasa l ve rbs 
Collocati ons 

Grammar. 
Conditionals (Rev ision) 
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Sec lion 6: 

Unit seve n 

Questi on tags 
Adjectives lor desc ri ption 

Li stening 
Dictati on 
Note taki ng (lec tu re. Aucli o- visuals) 

\\' riling 
Letter writing 
Describing Processes 
Note mak ing 

Top ic Schoo l Life (Education) 
Sec ti on I : Speak in g 

Sect ion 2: 

- C lass Presentati on 
Pub li c Speech 
mini di scuss ions 

Readi ng - (Schoo l Life:- Ed ucation) 
Pre - reading act iviti es 

- w hile read ing activ ities: Read ing for writ ing - Note mak ing 
Post read ing acti vit ies 

Section 3: Vocabu lary 
Words from the passage 
Look a like and sound ali ke (words that are sometimes confused) 

Section 4: 

Sect ion 5: 

Secti on 6 : 

Grammar 
Adverbs of frequency 
Active 1 Pass ive (rev is ion) 

Listening 
Listen ing for specific information 
Listening for gi st 

\Vrit ing 
Ed iti ng texts 
Writin g longer pieces of wri ting- Essays. 

English language Course Outliue for Second Cyc le Teache r Educa ti on Programme, 
year II 

Course title : E nglis h in Use III 
Course No. : E ng 211 
C redit ho urs: ~/6 

Co ntact hours : 6/9 
E nglish in Use m 

Eng. 211 
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S~,-·tion 5: 

Sec tion 6: 

U nit seven 

Quest iOIl tags 
Adjcc ti \'es 1'0 1' dcscri pI ion 

Listening 
Dictation 
Note taking (lecture. Audio- visual s) 

\Vriting 
Letter writ in g 
Describing Processes 
Note mak ing 

Topic Schoo l Life (Ed ucat ion) 
Sect ion I: Speak ing 

Section 2: 

Class Presentation 
Public Speech 
mini discuss ions 

Reading - (School Life:- Education) 
Pre - reading activities 
wh ile reading activities: Reading for writing - Note making 
Post read ing activiti es 

Secti on 3: Vocabulary 
Words from the passage 
Look alike and sound ali ke (words that are sometimes confused) 

Section 4: 

Section 5: 

Section 6: 

Grammar 
Adverbs of frequency 
Active / Passive (revision) 

Listening 
Listen ing for specific information 
Listening for gist 

Writing 
Edit ing texts 
~/ r i ting longer pieces of writing- Essays. 

English language Course Outline for Second Cycle Teacher Ed ucation Programme, 
year II 

Course title: Engli sh in Use III 
Course No. : Eng 211 
Cred it hours: 4/6 
Contact hours: 6/9 

Eng lish in Use III 
Ell ;:. 2 t t 
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Co u rse Desc ri ption 
This courst' i:-; a continuulll or Engli sh in ust' JI. II is hoped that Ille L'ourse \\'ill consolidaIC' :1lld 

concretize Ill\:' language sk ill s ~Hld languag( items discussec! in the prc\ iOllS cou rst' . Therefo re. tht' 
general ob.kL'li\"es and strategie~ tr(;lIcd earlier will also be Illaintained in this pan. 

Objcctins of th e course 
At the end of th is COW·Se. student-teachers will be' able 10:-

lise En g lish spontaneo Li sly (lnd Ilc\ibly for academic and 1l(IIl-acadel11ic situations. 
develop and extend their SKill of oral communicat ion for dnily use. 

hand le a range of c lassroom e\"en!s \\'ilh reasonable degrce of fluency. accurac~ and 
confidellCe. 
read \"ariolls types of texIs and critica lly interpret them. 
prod uce meaningful and sensible wri tten texts such J.S le tters of different t~pes , 

co mposit ion, repol1s. elc, 
enhance the ir vocabulary KI1O\declge in conte.\ts part ic ularly those in grades 11 and 12 

Unit One 
Topic : Se lected Passage 
Section 1: Li sten ing and S peaking 

Exchanging in fOl'matio n 
Listening for gene ral ideas 

Section 2: Reading (Selected passage) 
P re- readi ng activities 

While-reading acti vit ies 
• Scanning 
• Skimming 

Post-read ing acti viti es 

Section 3: Vocabul ary 
Words related to the topic 
Selected words from grade I I textbook-Book - c 

Section 4: Grammar 

Section 5; Writ ing 

Count and nOll -co lin t noullS 

A I1 ic ies 

\Vriting instructions o n how to make thi ng 
Note making 

Unit Two 
Topic : Se lected Passage 
Section I: Listening and Speaking 

Listeni ng for speci fi c ill forillat ion 

Asking for and offe ri ng help 

Section 2: Read ing (Se lected text 
Pre-read ing act ivities 

\Vhil e- read iI13 acti vities 
• Scanning 
• Skimmi ng 

Post-read ing act ivities 

Crit ical read ing 
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Sec tion .3: ,'ocabular> 
Words ii'om the rt.~~l d ing. text (r~fereJ1(ial) AIl1l1[l~ ill S and s: 11 011 : 111 5 

Sec tio n -t: Grammar 

Section 5: \\'riling 

Pronouns 
Personal pronollll s 
Possessive pronouns 
Possess ive adjectives 
Reflexive pronouns 

Writing based on the tex t 
Sentence combination (conj unctions) Unit T hree 

To pic: Se lected Topic 
Section 1: Listening and Speaking 

Dictation 
Note-tak ing 
Expressing op inions 

Section 2: Reading (the selected passage) 
Pre-reading activities 
While-reading activities 

• Scanning 
Skimming 

Post-reading activities 
Critical reading 

Section 3: Vocabulary 
Words from the text (inference) 
Word format ion: Prefi xes and suffixes 

Sect ion 4: Grammar 

Section 5: \Vriting 

Demonstrative pronouns 
Indefinite pronouns 
Revision of tense 

Simple present 
Simple past 

Writing from reading text:- Summarizing Paragraph coherence (logical order of events) Unit Four 
Topic : Selected Text 
Section I: Listening and Speak ing 

Data collecting. collating and reponing Debating on se lected topic 
Section 2: Reading (Selected text) 

Pre-reading activities 
While-reading activities 

• 
Scanning 
Skimming 
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Post-rcadin .=: .h,' l i\ ilil' :­
Crili cal rl';kji ll~ 

Sec tion .3: Vocabular: 
Word s fr01l11ilc' le.'\\ 
PhrJsal \'erl,:, 

Section -4 : Grammar 

Section 5: \Vriting 

Unit Five 

Infiniti ves 
E.g. lik~. begin. om it 

Verbals 
Gerund 
Parti ci ples 
Infinitives 

Expository \\Titing 
Essay writing. 

Topic: Selected Text 
Section I : Listening and Speaking 

Li steni ng and note-tak ing 
Telling story 

Section.2: Read ing (Selected text) 
Pre-reading activ iti es 
Whi le-reading acti vities 

Scanning 
Ski mming 

Post-reading activities 
Criti cal reading 

Section 3: Vocabulary 
Words related to the text 

Section 4: Grammar 

Section 5: Writing 

Relative clauses 
Participles 

Present partic iples 
• Past participles 

Project writing obtai ning information by producing and administering questionnaire. 
A rgumentati ve composition . Suggested Topics 

• Globalization 
• Rich groups (HIVIA IDS) 
• Attitude and be li efs (strengthening impOl1ant value) 

Adduction 
Early marriage 
Circulllc ision 
Skill pi ercing 
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Sl'C li o ll 3: \ · \lL·ah lllar~ 

- Words frolll lhc r.:ading p;l~sage ( inkn.' llce ) 
- St=kc t e~1 wo rds from gr.lck I I k.'\ lhooh. l Book - I J 

Sec tion..f : Graillmar 
- Verbs followed b) inlinit ivl.:!s 

object _. inli1litivc 
- Pass ive \ oice 

Present simple 
Presellt progrl.:!ss i \"e 

Section:5: Writi ng 
- Identifying topic selitencl.:!S 
- Identifying paragraph cle,·elopers 
- Li stening for general ideas 

Unit 2 
Topic : Selected Passage 
Section I : Li stening and Speaki ng 

- Listening and note taking 
- Asking for and offering help 

Section 2: Read ing (Selected passage) 
- Pre-read ing activities 
- Whi le-reading activiti es 

• Scanning 
• Sk imming 

- Post-read ing activit ies 

Section 3: Vocabulary 
- Words fro lll the reading text (referenti al) 
- Selected words frolll grade I I textbook (Book -- 2) 

Section 4: Grammar 
Pronouns 

Section 5: Writing 

Reported speech 
• Statements 
• Questions 
• CO lllmand s 

State verbs 

- Transforming information (passage to table or vice versa) 
\Vri ting frol11 reading 

Sumll1arizi ng 
Paraphrasing 

Unit 3 
Topic : Se lected Passage 
Sec tion 1: Listening and Speaking 

- Dictation 
- Note-tak ing 
- Expressing opin ions 
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Sect ion 2 : R~ad ing (Selected pi l ~sage ) 

- Pre· reading <lc l i\ iti~ s 

- While-re<ldillg iKli viti e<" 
SC;:lIlliing 
Skimming 

- Post- reading 

Sec tion 3: Vocabu lary 
- \\fo rds from the lext 

- Phrasal verbs n::latecl the topi c 
- Anto nyms and synon yms 

Sect ion 4: Gram mar 
- Conjunctions 

• Passive 
• Present per fect 

• Past pl.:! rfect 
Section 5: Writing 

- Sentence combination (Lise of coordinators. subordinators and correlatives 
- Paragraph cohesion 

U nit 4 · 
Topic : Se lected Text 
Sectio n f: Listening and Speaking 

- Listening for speci fi c information 
- Identifying discourse markers frol11 a talk 
- Debating and rep0l1ing 

Section 2: Read ing 
- Pre-reading 
- Whil e-read ing 

• Scanning 
• Skimming 

- Post-readi ng 
- Critical reading 

Section 3: Vocabulary 
- Words from the text 
- Word formation 

• Suffixes 
Verb to nOLln 

Noun to adjective (etc.) 

Section 4: Grammar 
- Position of adverbs: manner, place, etc. 
- Ad verbial clauses: 

• Contrast 
Cause and e ffect 

Sectio n 5: Writing 
- Jumbled paragraphs 
- Completi ng a story transposed from the listening or readi ng texts. 
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l Oll it 5 
To pi c: Selec ted Text 
Section I : Listening (In.i Spl.:aking 

Lish:.'lli ng. ror g ist 
R('p,~rt ill g classroom discu:;.s ion 
Pub1 i..- speech on sckc t~d h.1pics 

Sec tion 2: Rt!aci ing (S~I~c t eci text) 
Pre-read ing ac ti vities 
Vv'hi lc-read ing activi ties 

Scanning 
Skimmi ng 

PosH"eading 
Crit ica l read ing 

Section 3 : Vocabu lary 
Vocabulary fro m the passage 
Word fo rl11ati on: - Prefixes 

Section 4: Gram mar 
C ond it ional c1au$es 

Co nditi onal clause type I 
Conditional clause type 2 
Co nditional clause type 3 

Section .5: \Vr it ing 
\Vriting free composition (essay) 

Methodology 
- Brainsto rm ing 
- Indi vidual /pair and group work 
- Demo nst rat ion 
- Problem so lving 

Discoveri ng 
- Micro-teach ing 
- Role pl ay 
- Dial ogue 
- Questioning 

• Teacher - student 
• Student - teacher 
• Student - student 

- Open and close question 
- Language games 
~ Information gap fil ling 

Modes of Assessment 
!, Continuous asseSSI1l(:nt 

Pair/gro up disclIss ion in classroom 
Assignm ents (ind i\'idualls l1lall group/ 
Project work 
Mini research 
\Vri ting portfo lios 
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R~ p(lrl \\ riting 

Qu i 1.7.t: .... 

- Final C\ ;:'!l1 

Sll ggCslCd Topics 

Globalizalioll 

Rich g rou ps (llI V AIDS ) 

I\ lIiwde and beli ~fs (strenglhening imporl31lt \'alud 

.~dduClioll 

Early marriage 

Circulllcision 

Sk in piercing 

Po l:gamy 

• Justice 

• Equality 

• Sense of responsib i liry 

• Dignity of labour 

• Self-re liance 

• Sav ing 

• The pursu it of truth 

Code of elhics 

• Norms (Acceplable and non-acceptable) 

• haw and order 

• Drugs 
(Say no to drugs) 
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