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Abstract 

Dictionaries are very essential in our everyday professional life. They provide us with 

valuable lexical information and are crucial reference/resource materials across all 

disciplines. Thus, upholding of their standard/quality and use appears to be paramount 

important in order to suit the needs of intended users. However, little or no empirical 

research has been done so far about the qualities and uses of Tigrinya dictionaries. The 

main purpose of this study is then to assess and describe the standard and uses of some 

selected Tigrinya dictionaries in the light of current theories and principles of 

lexicography. The total sample subjects are six Tigrinya dictionaries, three compilers, and 

hundred five Tigrinya-major students and ten Tigrinya teachers, from Addis Ababa and 

Mekelle Universities. Convenience sampling technique was used to select the dictionaries 

and the compilers, and systematic sampling technique to select the students, teachers, and 

the main entries from the dictionaries. For an overall look at some aspects of the 

dictionaries, purposive technique was also applied. Regarding data collection instrument, 

questionnaire (for the students and teachers), an interview (for the compilers), and a 

document/content analysis (for evaluation of the dictionaries) were used. The data 

obtained through these instruments were analyzed and interpreted in qualitative (in tables, 

graphs and descriptions) and quantitative (frequency distribution) methods as necessary. 

The overall result of the study shows the selected dictionaries lack principles and 

methods of lexicography. They are perceived nonstandard and are under utilized. The 

compilers of these dictionaries lack adequate experience and training on dictionary 

compilation. The study, therefore, implies Tigrinya dictionaries have to maintain the 

required properties/qualities of a standard dictionary. Compilers of such dictionaries need 

to attain necessary knowledge and skills of dictionary compilation, and training is 

required to users and the authors. 
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CHAPTER ONE 

1. INTRODUCTION 

This thesis is an attempt made to address the major theoretical and practical problems in 

compiling and using Tigrinya dictionaries. This chapter comprises its introductory 

sections. It encompasses six sections. The first section attempts to demonstrate the 

background of the study. The second section deals with the statement of the problem 

Iresearch questions, followed by discussion on objectives of the study, survey of related 

literature and significance of the study. It also provides the methodology and the variety 

of data collection techniques and the research samples that are employed in the study. 

1.1. BACKGROUND OF THE STUDY 

Tigrinya is a Semitic language spoken in Tigray region of Ethiopia and the highlands of 

Eritrea as a mother tongue. It is classified under the north Ethio-Semitic sub-phylum and 

is grouped with Giiz and Tigre I which share many linguistic features (Bender et ai, 1976, 

Tesfay, 2002). 

In terms of number of speakers, Tigrinya is the third major language in Ethiopia after 

Amharic and Afan Oromo. In Eritrea, it is a major language. It is also assumed to be one 

of the widely spoken Semitic languages after Arabic and Amharic (Bender el al 1976: 

107, Daniel , 1998:48). According 10 the Ethiopian population and housing census 2007, 

Tigrinya is spoken by 4,314,456 in Tigray alone. 

When we see its literary tradition, it has relatively long history after Geez and Amharic 

using the Ethiopic script (Zelealem, 2005 : 1). The oldest written text in Tigrinya is that of 

local laws found in the district of 'Logosarda', in Akeleguzay (southern Eritrea) in the 

13th century (Daniel, 1998:45). 

1 Tigre is a Semi tic language spoken in the lowlan d a reas of Eritrea . 
1 
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When Eritrea was under the occupation of Italy (1890-1941) and the British (1942-1952) 

Tigrinya has become relatively a language of literacy in which Magazines and books 

were produced. The first newspaper written in Tigrinya appeared in Eritrea in 1942. 

When Eritrea joined through federation with Ethiopia in 1958, Tigrinya was replaced by 

Amharic. While Amharic played a major role, Tigrinya remained mainly as a spoken 

language until the 70s in Tigray (Zealalem, 2005; Amanuel, 1982; Daniel, 1998; and 

Mekonnen, 1998). 

After the downfall of the Derg regime, Tigrinya retained the status of 'major working 

language' both in Eritrea and in Tigray. In this regard, Zelealem (2005:1) said: 

There are at least two main features that make Tigrinya different from 
the rest of Ethiopian languages that have been brought to school almost 
at the same time. The first is its relatively long literary tradition which 
dates back to the 19th century using the Ethiopic writing system. The 
second is its use for elementary education by the TPLF army before the 
introduction of the 1991 constitution which guarantees the right of ethnic 
groups to use their respective languages as medium of instruction In 

primary schools. 

Therefore, nowadays Tigrinya is a de-facto national official language in Eritrea and a 

regional official language in Tigray (Tesfay, 2002, Daniel, 1998 and Mekonnen, 1998). It 

is used as a medium of instruction in primary schools both in Tigray and Eritrea since 

1991. It is also given in higher institutions: at diploma level in teacher training colleges 

(Abbi-Addi, Mekelle and Adwa) and at degree levels in Mekelle, Asmara and Addis 

Ababa Universities. 

Concerning to Tigrinya dictionaries which is the main focus of this study, the publication 

of bilingual dictionaries precedes monolingual dictionaries. This is a common 

phenomenon in most African languages due to colonialist and missionaries' interest of 

writing Biblical and religious texts. As it is presented in more detail in chapter two 

section 2.2. 1.3 the earl iest Tigrinya work on the lexicon is that of Salt's (1814) "English , 

2 

I 
I 

J 



Tigre lexicon2• He includes a glossary of Tigrinya words in his book entitled "A vogue to 
Abyssinia and Travels into the interior of that countryU using the Latin script and he was 

the first person who deals with Tigrinya lexicon (Hailu, 1981). 

Dictionaries are affecting our everyday life and hence attention is being given to their 

compilation and evaluation. All language professionals, whether they are translators, 

interpreters, teachers, learners, journalists, editors and so On, use dictionaries several 

times a day. It is therefore in their interest to use dictionaries efficiently. Thus, efficient 

dictionary use implies obtaining the expected results and accomplishing the lookup 

process in the shortest period of time possible. 

According to Roberts (1997), to be able to use dictionaries efficiently, one has to know (i) 

the diverse categories of information that can be found in dictionaries, (ii) the overall 

ordering of these categories, (iii) kinds of dictionary, and (iv) the detailed categories of 

information found in different dictionary types. These aspects are crucial for a standard 

dictionary written by professional lexicographers. A growing awareness of the dictionary 

user can clearly be seen in the literature such as in Winkler (200 I), Lew (2004a), 

Hartmann (1999), and so forth. Stein (1984:4) as quoted in Hartmann (2003:277) said, 

"Dictionaries are obviously written for their users. We therefore need much more 

research on the dictionary user, his needs, his expectations, and his prejudices." 

Hartmann (1987:11) as cited in Winkler (2001) likewise said, "There may be a 

mismatch . .. between the information provided by the dictionary maker and the help 

required by the dictionary user." In these circumstances it seems appropriate that 

lexicographers should work toward improving the dictionaries as well as improving the 

user' s skill via providing new reference sources designed to meet specific needs of the 

users. 

A number of empirical studies have been conducted focusing not only on the linguistic 

content and structure of dictionaries but also on their users (Poulet, 1999, Nesi, 1999; 

2 Salt (1814) uses lhe name 'Tigre' inslead of the Proper name 'Tigrinya', Perhaps he was not aware tile two terms 
are distinct. 

3 



Hartmann, 1999; Lew, 2004a). Their findings altogether have helped to make such 

dictionaries more user-friendly by exploring particular problems of the users. 

Winkler (2001) argued that, "Only by finding out more about how dictionaries are 

actually used, we will be able to create better reference books and gain enough 

information to enable us to effectively teach learners dictionary skills". Thus, dictionary 

compilation is a highly complex task which requires the involvement of many more 

researches. Lexicographers should have enough information about the users' skills, level, 

attitude, habits, and so on, to allow them to make changes in their dictionary design or to 

guide them as decision-making steps (Landau, 2001 & Lew, 2004a). 

In Ethiopia, we still do not have enough information about what happens when 

dictionaries are compiled because little or nothing is known about how dictionary users 

go about finding their way in these valuable sources oflexical information. Dictionary as 

a learning and teaching tool seems to be a fairly new area of research in our country. 

Therefore, dictionary usage and dictionary evaluation are areas where little is known and 

much should be improved. To be specific, the writer of this paper feels that many 

individuals who compiled Tigrinya dictionaries lack appropriate skills of dictionary 

compilation and hardly receive any training. Consequently, the dictionaries that are in 

use so far are poorly compiled and underutilized. Therefore, research is vital to evaluate 

the weaknesses and strengths of these dictionaries. In this regard Bartholomew & Louise 

(1983:249) wrote the following: 

Evaluation of a dictionary is an important step toward arriving at an 
adequate treatment of both the semantic and grammatical aspects of it. 
The linguistic consultant can provide the objective viewpoint of an 
outsider. He is in a position to make preliminary evaluation and to 
suggest the kinds of things --- need to include ... If the input of the 
consultant can be distilled into general principles rather than remaining 
at the level of unfocused criticism, such principle can guide the 
compiler in his further work on the project. These principles also serve 
as background and precedent for decisions on future dictionaries in the 
series. Such distinction also elevates the evaluation process above mere 
nitpicks. 
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Knudsen and Sommerfelt cited in Bejoint (1994:171) also declared that "-- it is time to 

take up a systematic study of the lexicographical principles which ought to be followed. " 

These principles include consistency, completeness, conciseness; clarity of entry term; 

pronunciation, and so forth (see details in chapter two). 

Generally, this paper will try to assess the standards and uses of Tigrinya dictionaries 

using an assortment of lexicographical principles developed by different scholars such as 

Atkins and Rundell (2008), Hartmann (2003), Landau (2001), Bejoint (1994), Crystal 

(1987), Ilson (1985), Bartholomew & Louise (1983), Lew (2004a, 2007), and so forth. 

1. 2 STATEMENT OF THE PROBLEM 

As pointed out above in recent years, dictionary editors and lexicographers like 

Hartmann (1999, 2003), I1son (1985), Kinpher (1984), Landau (2001), and Bejoint 

(199412000) and so on, have increasingly emphasized the role of dictionaries as a source 

of lexical information for various purposes like language learning, translation, 

interpretation, and the like. 

Hartmann and James (1998) argued that (See the backside cover page of the book): 

Dictionaries are among the most frequently consulted books, yet we 
know remarkably little about them. Who makes them? Where do they 
come from? What do they offer? How can we evaluate them? 

This quotation contains key research questions and several empirical researches have 

been conducted on both dictionary evaluation and on dictionary use mainly in Europe and 

USA. For example Hartmann (1999), Lew (2004a), and so on, have done empirical 

research in higher educations of European Universities. In Ethiopia, however, little or no 

empirical research has been done so far. Specifically little attempt has been made to the 

study of Tigrinya dictionaries except one Senior Essay written in Amharic in one 

dictionary and few articles about experience of compilers as discussed in the literature 

review below. Prinsloo et al. (2000) stated that "African dictionaries lack proper 

lexicographical planning and empirical research." And hence such a worthwhile research 

deserves to be conducted in the African continent at large. 
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Gouws (1990) quoted in Prinsloo et al (2000:239) also said: 

The majority of dictionaries for African languages are the product 
of limited lexicographical achievement--- with a few exceptions 
these dictionaries offer only restricted translating equivalents 
[bilingual] and reflect a complete lack of lexicographical planning. 

This implies that research is needed to handle the existing problem via exploring the 

strengths and weaknesses of the dictionaries. Hence, the present study which can be 

considered as preliminary attempt is the first of its kind. It aimed to make a critical 

assessment on the qualities and uses of six selected dictionaries in the language under 

investigation. Specifically the following basic questions will be central to the study: 

a) How does the standards ofTigrinya mono-, bi-, and tri-lingual dictionaries look like? 

b) What are the prominent! major problems affecting the standards/qualities of these 

dictionaries? 

c) .How is the usefulness of these dictionaries to the users or to the public? 

d) What measures should take place in order to improve the standards and uses of the 

dictionaries? 

1.3 OBJECTIVES OF THE STUDY 

The main objective of the study is to describe, evaluate and assess the standards and uses 

of some six selected dictionaries in the light of current theories and principles of 

lexicography. In addition to the objective evaluation of the dictionaries via selected 

criteria, an attempt is made to assess their use through eliciting data from users and 

authors. In general, the aim ofthe present study can be stated as follows: 

a) To evaluate the standards of Tigrinya dictionaries in the light of modem 

lexicographical theories and principles. 

b) To investigate the uses of these dictionaries and to examlOe how frequently 

University students use them. 

c) Finally, to recommend some possible ways of improving the standards and use of 

these dictionaries. 

6 



In general, the study critically examines the qualities of one trilingual, two bilingual and 

three monolingual Tigrinya dictionaries. It also critically scrutinizes the uses of such 

dictionaries at higher education institutions. 

1. 4 REVIEW OF RELATED LITERATURE 

Even though there is little or no empirical research done so far on the evaluation of 

Tigrinya dictionaries in particular and in other Ethiopian languages in general), there are 

a few papers presented in various workshops and symposiums. Moreover, there are some 

Senior Essays written in Amharic. Most of these works are old enough as reviewed 

below. 

In 1975 E.C, there was a symposium on how to prepare monolingual dictionaries of four 

languages (Amharic, Tigrinya, Oromo and Hadiya) organized by the then Ethiopian 

language Academy. In that symposium, Arega (1975 E.C) presented a paper on the 

general issues of dictionary history, typology, dictionary making and so on.4 Besides 

Tsegay W Imariam also presented a paper that focused on the process and need of 

compiling Tigrinya monolingual dictionary. 

In 1976 E.C Birhanu G/Tsadik wrote his Senior Essay on the evaluation of K:>s:>te Btrhan 

Tasema' s monolingual Amharic dictionary. Dereje Desta (1978 E.C) also done his Senior 

Essay a comparative study on two dictionaries in Amharic. ' 

In1978 E.C Zeray GlEgziabher wrote his Senior Essay on the evaluation of Aba Yohanns 

GlEgziabher's 'Tigrinya-Amharic dictionary' . In this work the author tried to present the 

history of the author (Aba yohanns), then the process of the dictionary compilation, its 

strengths, its role, and its weaknesses. Finally, he recommended for improvement 'the 

3 There is only one MA thesis by kedir Ibrahim (2007) written in Afan Oromo concerning to the 
use/effectiveness ofOromo dictionaries in education. 

4 His paper was a summary of translation ITom Zgusta (1971) 

5 He compared Kiisiite Birhan' sand Desta Tekleweld' s Amharic monolingual 
dictionaries. 
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standard of the dictionary.6 Elsabet (1997 E.C) wrote her Senior Essay on the evaluation 

of 'Merit Amharic-English bilingual dictionary'. She tried to evaluate the dictionary in 

tenns of selected criteria like the selection of head words, definition, and pronunciation 

and the like. With regard to dictionary use, Amanuel (1991) wrote his senior essay 

entitled "Freshmen's Use of the Dictionary at AAU". He found many students are not 
effective dictionary users. 7 

The following short papers were also presented in the 'Proceedings of the Tigrinya 

Language Symposium' held in Mekelle in 1987 E.C.8 The first paper was by Kasa and 

Amanuel (1998) entitled "(701/10 :P'I''/- ')''?C'1''' Imazgabak'alat Tigrinyal 'Tigrinya 

dictionary' . It reported the authors' experiences in monolingual dictionary compilation 

such as, the selection and displaying of headwords, defining, treatment of gemination, 

and so on. 

The second paper was by Tekeste (1998) entitled "W'H/f ')''?C'i' 'fJi9"MltI (701/10 :p<,\''/­

Ifll?' "If," /K,wank,wa Tigrinya ntxtmi%il mazgaba k'alat zalawo gtde/ 'The role of 

dictionaries in the development of Tigrinya '. This paper tried to show the role of 

dictionaries, type of dictionaries, merits and demerits of preparing dictionaries by a group 

and by an individual, the relationship between dictionaries and literature, and the use of 

dictionaries for instructional media. Though it is not detailed this paper touches various 

topics. 

The third paper was presented by Tekie (1998) entitled "61" (701110 :Plio'/- o'/-'?C'i''' /?+jjo 

mngaba k'alat Tigrinyal 'The process of dictionary-making in Tigrinya'. As its name 

implies, this paper tried to share the author's experience in the compilation of one 

6 He is the first and the only one who tried to evaluate a Tigrinya dictionary though he did not follow the 
theory, because most of the methods and the theory of lexicography are flourishing recently. 

7 II seems he was Ihe only person who Iried 10 sludy diclionary use in Elhiopia 
8 The art icles presented in that Symposium were compiled and pub lished in 1998 (199 I E.C) by the Tigray 
Cultural Association bureau. 
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monolingual (MTD)9 Tigrinya dictionary. All these have some relevance for the present 

study. 

Besides, the Ethiopian Language Research Center (ELRC) organized a 'Workshop on 

Lexicography' in April 7-8, 2006, and among the papers which are relevant for this 

study: Girma Awgachew's (2006) paper on 'Word Classes' which discusses the role of 

classifying word classes in dictionary-making and the challenges that a linguist and a 

lexicographer may encounter in classifying words of a language. Another essential paper 

was by Amsalu Aklilu's (2006) "Major Problems in Compiling Bilingual dictionary". It 

discussed major issues in compiling bilingual dictionaries like the challenges of 

translating culture specific terms, choice of equivalence, etc. based on his experiences. 

Gebre Bzuneh's (2006) paper also tried to show 'The Role of IPA in Handling 

Pronunciation Problem in Dictionaries.' He said that most dictionaries written in 

Ethiopian Languages are not good guidance to pronunciation. Gebre strongly advocates 

and recommends the use ofIPA or adopting Ethiopian Phonetic Alphabet (EPA) to solve 

the problem. In general all these are some attempts on lexicography although there is no 

MA thesis or PhD dissertations done so far by linguists or professionals. 

1.5. METHODOLOGY 

With regard to the methodology of the study, the researcher used variety of methods and 

teclmiques. As to different scholars in academic lexicography, the methodology that best 

suited to lexicographical research encompasses the approaches and techniques of both 

qualitative and quantitative methods. For instance, McCreary (1996), McCreary and 

Dolezal (1998), Wiegand (1998), Tono (1998) cited in Hartmann (2003 :433) 

distinguished and described various methods like questionnaire, comparative studies, 

observation, content analysis, and so on as data eliciting techniques for dictionary 

research. 

9 Tekie was one of the compilers of ' Mazg~b~k'alat Tigrinya biTigrinya' ' Monolingual Tigrinya 
Dictionary (MTD) in the Ethiopian language Academy at AAU. 
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Hartmann (2003 :421-442), in his article, entitled "Methods in Dictionary Research" 

summarized the previous works and presented a thorough discussion on the different 

methods and principles of lexicographic research. He asserted that: it " .. . is possible to 

classify the published studies in the filed of dictionary research in a number of ways, for 

instance, chronologically, by dictionary type, by user group or by the methodology 

employed." Then he pointed out eight basic research questions lO and augments each with 

examples from previous researches. Subsequently he distinguished and illustrated six 

basic data elicitation methods for dictionary research as summarized in the diagram 

below: 

'. ' (3) ' 

- In tenriew 

(1) 

Critical Re~e~ 
\-==:'[-E-va:luatio~l 

Experiment 

Figure I: Basic data elicitation Methods In dictionary research, summarized from 
Hartmann (2003:434-437) 

------------. 
10 Such as (i) What kinds of fields are lexicography and dictionary research? (ii) What 
are the historical perspectives that can be taken? (iii) What are the relevant critical 
perspectives? (iv) What are the structural perspectives that have to be taken in to 
account? (v) What are the typological perspectives to be considered? (vi) How can the 
user perspective be explored? (vii) What are the issues in translation oriented 
lexicography? (viii) What are the issues in terminological lexicography? For the 
comprehensive discussions of this questions see Hartmann (2003:430-433, volume Ill) 
Detailed discussions of these basic research questions is found in chapter two. 
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According to Hartmann (2003), 'questionnaire ' is an instrument of dictionary research 

that helps to survey large population of samples usually employed to assess dictionary 

use. 'Interview ' uses to gather objective and detailed evidence from experts or users on 

dictionary look-up acts. It also helps to elicit opinions on the basis of questions 

combined as a check list format. 'Critical review ' as technique helps to ::issess the 

quality of particular dictionary on the bases of predetermined objective criteria. 

On the other hand, 'Protocol,' as a dictionary research tool, intended to overcome the 

shortcomings of the above techniques through elicitation data by indirect means as 

opposed to direct way in questionnaire or interview and so forth. 'Experiment' is a 

scientific technique in which one or more subjects are observed under laboratory by 

controlling various factors. Finally ' test/ quiz' is a technique used for eliciting 

information on how users perform in a particular dictionary reference condition. Hence, 

it is a means of "measuring the knowledge and performance of a particular user or 

group of users in relation to achievable proficiency levels before, during and after 

courses on dictionary skills" (Hartmann, 2003:437)." 

As pointed out above, different scholars recommend thc usc of combining varIOus 

methods for successful lexicographic research. Therefore, the combination of the above 

teclmiques is the best valuable method in academic lexicography generally known as 

the 'mixed approach ' (Croswell , 2003; Domyei, 2007). Hence, the researcher prefers to 

utilize three of Hartmann' s basic data elicitation methods stated in figure I above: 

Critical review' also called 'content /document analysis' to evaluate the selected 

dictionaries, 'questionnaire' and 'interview' to assess the uses of the selected 

dictionaries. 

I. ContentlDocument Analysis 

~ 
In this study Hartmann's ' critical review' /content analysis is used as the central research 

method for the evaluation of the selected dictionaries. Frankel and Wallen (1990:389) 

" However Hartmann's protocol, experiment and test (data collection methods) are not appl ied for the current study 
because these are time consuming and not more relevant for this type of study. 
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defined content/document analysis as the "analysis of the written or visual contents of a 
document, text books, essays, news papers, novels, magazine articles, cookbooks, 
political speeches, advertisements, picture .. " and so on. Hence, it is a technique for 
making inferences by objectively and systematically identifying specified characteristics 
of a particular document or message. 

Jackson (2001 : 173-178) provides a detailed discussion on the methods and principles of 
dictionary criticism. According to Jackson, dictionary evaluation is not like evaluation of 
other types of books. Initially, the evaluator ought to read some sections of the front, 
middle and the back matter more than once. However as to J ackson(200 1) the "reviewer 
of a dictionary would not expect to read every word of the text: first of all dictionaries are 
not meant to be read like that, and usually dictionaries contain too much texts to make it a 
feasible undertaking." Accordingly, a dictionary evaluator must be well-infomled or 
trained about lexicography and also should have a sound methodology that guides 
himlher to make an objective/critical evaluation. 

Therefore, initial assessments on the standards/qualities of the selected Tigrinya 
dictionaries have been made based on selected criterion set in a dictionary evaluation 
format. The dictionaries are selected on the bases of the following criteria. (a) Easy 
access (in the market or in libraries) and (b) indigenous (those prepared by indigenous 
authors) 12 . 

II. Questionnaires 

A questionnaire is one of the basic instruments in survey study employed to collect 
information that might not be attained through a direct observations. Questionnaires are • 
essential instruments on research dictionary use. They help to collect relevant data whdse 

t2 The dictionaries compiled by foreigners are not included in the sample because they are not available in the market. Moreover some of the dictionaries compiled by indigenous authors those not easily available in Ethiopia are excluded. Hence, the researcher employs convenient sampling technique to choose dictionaries for the current study (See the complete li st of all the dictionaries in sect ion 2.2.1.3). 
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collection by other methods would be difficult or unacceptable. In this regard Lew 

(2004a:37) asserted the following: 

Questionnaires are at their best in covering the background, or context, of 
the dictionary consultation situations, but they are also an important source 
of information on those categories of data whose collection by other 
methods would not be an acceptable option ( ... ) either because it would be 
too expensive, too intrusive on ethical grounds, or just plain impossible. 

To assess the use of the selected dictionaries at universities, questionnaire were prepared 

based on Hartmann (1999): "Case study: The Exeter University survey of dictionaty use" 

and by Marfa del Mar Sanchez Ramos (2005) "Research on Dictionary Use by Trainee 

Translators."I) There were 26 questions to be answered by Tigrinya major students at 

Addis Ababa and Mekelle Universities filling in the questionnaire. The researcher asked 

these students about their frequency of use, difficulties of use, needs, habits, preferences 

etc of the selected dictionaries . 

Likewise, 16 questions were developed to be answered by instructors. They were asked 

about the use, strength and weakness of the selected dictionaries for higher education 

learners. 

Respondents, (students & instructors) were chosen based on their recurrent use of 

Tigrinya dictionaries and they can provide relevant data regarding the strengths and 

weakness of the selected dictionaries on users ' perspective. 

III. Interview 

The researcher also interviewed three individuals who compiled four of the dictionaries 

under investigation. Semi-structured interview was employed; because it is suitable to 

elicit important data and to let the interviewee focus on certain issues. 
I 

IJ Adopting questionnaire is advantageous for example, increases its reliability. validity and testabi li ty, etc. 
(Bryman, 2004 & DOrnyei,2007) 
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In this regard, Domyei (2007: 123) write: 

In applied linguistic research most interviewees conducted belong to the 
semi-structured interview types, which offer a compromise between the two 
extremes [structured and unstructured interviewees]. Although there is a set 
of pre-prepared guiding questions and prompts, the format is open-ended and 
the interviewee is encouraged to elaborate on the issues raised in an 
explanatory manner. 

The compilers were interviewed about their experiences, knowledge, difficulties they 

face while preparing each of their dictionaries. The interview process was accompanied 

by tape recording with the permission of the compilers to prevent loss of information. It 

was done privately to allow participants speak freely about their experience on dictionary 

compilation. Even when an interview was being recorded, shorthand notes were kept. 

This allowed the researcher to continue on a conversation with the interviewee. All 

interviewees were extremely cooperative, showing willingness and appreciating the 

significance of the study. The interview lasted on average between 30-40 minutes. Thus, 

further information was elicited from the dictionary compilers via semi-structured 

interviewing. 

III. Population Sampling and Research Location 

For an in-depth evaluation of the content of a dictionary, Robert Chapman (1977) cited 

Jackson (2001: 175) recommended that random sampling of entries ought to be used, such 

as "the tenth main entry on every twentieth page" to collect a manageable set of entries. 

As mentioned above, the participants to the study were Tigrinya-major students and their 

instructors at Mekelle and Addis Ababa Universities. The reason for the researcher to 

focus on these higher institutions is that many of the students who major Tigrinya, are . 
found in these higher institutions. The following table provides the number of 

dictionaries, students, instructors and compilers selected for the study. 
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Subjects Total 
Sample 

No % 
dictionaries 20 6 30 
students 353 lOS 30 
instructors 21 10 47.6 
dictionary compilers S" 3 66.7 

Table I: populatIon and samplmg 

1.6. SIGNIFICANCE OF THE STUDY 

As it is pointed out earlier, dictionary plays a vital role in all fields of study. Hence, it 

attracts the attention of scholars in various fields and even the whole public. The 

significance of this study lies in the absence of adequate previous researches on the 

dictionary of Ethiopian languages in general and in Tigrinya in particular. The findings of 

this study will therefore have important contribution to correct the weaknesses of 

dictionary-making. Specifically, the findings of the present study can serve as: 

a) guidelines for preparing a standard dictionary in the language under discussion 

as well as in other Ethiopian languages. 

b) reference for researchers who are interested III doing further research on 

lexicography. 

c) reference/ guideline for cUlTiculum designers to prepare a chapter in school 

language-textbooks so as to make students effective dictionary users. 

" One person compiled two dictionaries 
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CHAPTER TWO 

2. THEORY AND PRACTICE IN LEXICOGRAPHY 

This chapter attempts to address the major theoretical and practical issues in dictionary 

making and dictionary research. It encompasses three major sections. The first section 

tries to address the definition and scopes of lexicography. The second section deals with 

the theoretical issues on dictionary history, typology, structure, use, criticism/evaluation, 

computational lexicography and dictionary research as a multidisciplinary approach. It 

provides various key principles and appropriate techniques for describing and evaluating 

the standards of the selected dictionaries and their uses. Section three then looks on the 

process of dictionary-making like, planning, writing, and producing and their 

subdivisions. 

2.1. Definition and Scopes of Lexicography 

According to Singh (1982) and Green (1996), both lexicography and lexicographer 

originated from two Greek words 'lexiko' ' speech' or 'word' plus ' graphos' 'writing' 

which together mean the writing of words. Thus, the etymological meaning of the words 

tells for itself the scope of lexicography as the systematic way of writing words in some 

concrete form. 

Samuel Johnson (1977) quoted in Green (1996: xiii) defined the lexicographer as "a 

writer of dictionaries ... a harmless drudge that busies himself in tracing the original and 

detailing signification of words ." Johnson's definition stresses the lengthened time­

consuming or complexity of the work to compile. As to Singh (1982) Johnson was not 

aware at that time the great worth of his work which remains as "the Bible of the English 

language for a century". Green (1996 : xiii) also writes that: "Dr. Johnson was wrong: the 

lexicographer is not the harmless drudge . . .. The reverse is true. The lexicographer, the 

interpreter and arbiter of the very language that underpins every aspect of 

communication, is far more deity than drudge." 
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Landau (1989:4) also appreciates Johnson's marvelous work as a lexicographer 

regardless of the fact that he was "a poet, a playwright, a biographer, a political 

polemicist, a brilliant talker and debater, --- yet as a lexicographer that he left his most 

enduring legacy to mankind". Contrasting to Johnson's complaints, Hulbert'5 quoted in 

Zgusta (1971 :357) also argued: 

I know of no more enjoyable intellectual activity than working on a 
dictionary. Unlike most research, lexicography rarely sends one in 
fruitless quests; one dose not devote days, months, or even years to 
testing a hypothesis only to decide that it is not tenable, or to 
attempting to collect evidence to prove a theory only to have to 
conclude that sufficient facts are no longer in existence to clinch it. It 
does not make one's life anxious, nor build up hopes only to have 
them collapse. Every day one is confronted by new problems, usually 
small but absorbingly interesting; at the end of the day one feels 
healthily tired, but content in the thought that one has accomplished 
something and advanced the whole work towards its completion. 

Nowadays it seems worthwhile to accept Hulbert's argument and most of the above 

optimistic details since modem computer technology plays a crucial role in both practical 

and academic lexicography. 

In general, Hartmann (2003: I) rightfully pointed out that, there have been varIOus 

viewpoints on the definition of lexicography like, "dull" (Johnson), "enjoyable" 

(Hulbert), "eXiting" (Partridge), "tedious" (Gleason), "difficult" (Zgusta), "like 

engineering'" (McGegor), "team work" (Svensen), and "fashion" (custom-made 

production) (Landau). The following are some selected definitions from the 

metalexicographicalliterature. 

"The art and craft of dictionary making" Landau (200 I: I) 

"Lexicography is the a,rt and science of dictionary making" (Crystal, 
1987:424) 

"Lexicography, the practice of documenting the meanings of words 
(literally by writing them down), is, through its products, perhaps the most 
familiar branch of linguistics to the general public. [It] is also an ancient 
and much theorized activity" (Havi land, 2006:129). 

15 Professor Hulbert was one of the co·editors of the dictionary of the American English (see zgusla, 1971) 
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Lexicography is often defmed as the art, craft, or science of compiling 
dictionaries. Compared to lexicology, we could thus say that, while the 
latter deals with the more theoretical aspects of the lexicon, the aim of 
lexicography and its practitioner, the lexicographer is to compile actual 
dictionaries. (Prinsloo et al. 2000:220). 

As one can glimpse from the above definitions almost all authors use 'art' and 

'craft'/science. Besides, in more recent works like Kirkness (2005) and Atkins (2008) 

espouse Landau's definition; "the art and craft of dictionary making." However, most 

scholars vary in their outlook on the place of lexicography: as an independent discipline 

(Hartmann and James, 1998, Hartmann, 2003), as branch of linguistics (Haviland, 2006), 

as a branch of computational linguistics Icomputational lexicography (Hoelter, 1999), as 

a branch of applied linguistics (Carter, 1998; Kirkness, 2005; Prinsloo et al. 2000) and so 

on. 

Hartmann (2003 :440) clearly explained the interdisciplinary link of lexicography with 

philosophy, science, history, and data supplying disciplines (see 2.2.7). This shows that 

lexicography is a highly interdisciplinary field of study, and it has a wider scope. 

When we compare Haviland's (2006) and Prinsloo's et al (2000) definitions stated above, 

lexicography has its own historical development and theoretical background. As to 

Prinsloo, the theory is to lexicology, while the practice to lexicography. On the other 

hand, Kirkness (2005:55) said "It is difficult to arrive at a succinct and satisfying 

definition of lexicography". As to Kirkness the definition of lexicography as "art" and 

"craft of dictionary making" is in its narrow sense for applied linguistics perspective/ and 

it is "a compromise for the save of brevity". As to Kirkness the definition is derivative in 

the sense that it initiates several questions like; "Why dict iunary. \Vhv not, for example, 

'thesaurus', 'lexicon' , or 'encyclopedia' and other reference works? Why write, why not 

for instance, let alone study, review, or use? Why art and craft, why not, 'activity', 

process, technique, science, job, profession or practice, let alone history, study, use, or 

theory?" Kirkness (2005:55) 
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According to Kirkness, the answer for the above questions is that, dictionary is 

considered as a 'prototypical work' of lexical references and writing is a crucial task of 

lexicography, mainly writing and rewiring semantics, pragmatics, accompanied by 

editing. Thus, the task of lexicography remains more than compilation. Hence "art" in the 

definition of lexicography stands for the extraction of meanings and uses f!om various 

texts and illustrating them. And 'craft' refers to the practical activity of writing the 

dictionary bearing the users needs in mind (Ibid). 

Hartmann and James (1998:87-8) also defined lexicography as "the professional activity 

and academic field concerned with dictionaries and other reference works." 

Therefore, by merging all the above definitions it seems plausible to describe 

lexicography: as the applied study of the meaning, evolution, and function of words/lexis 

of a language and it is both an art and craft of dictionary-making and dictionary-research 

(Ladua, 1989, Crystal, 1987 and Bejoint, 1994, Newell, 1995). 

Then what is a dictionary? The word ' dictionary' is also originally derived from Latin 

"diclionarius". According to Bejoint (1994) the definition of word dictionary is also 

ambiguous and encompasses multiple meanings. This is due to the reason that each 

author writes from his or her standpoint and for particular user. 

It is certainly unreasonable to expect a general dictionary to provide a 
definition of dictionary that can satisfy the specialist. There is a wide 
range of lexicographical products that can be called dictionaries: 
dictionary is a term with a wide extension and a complex intension. If the 
definition is too precise, it will not encompass all types of existing 
dictionaries; if it is too vague, it will not differentiate between dictionaries 
and other of reference works. The concept is a complex one that can only 
be defined by specialists (Bejoint, 1994:8). 

As to Bejoint, the paramount definition in 'metalexicography ' is actually lists of fea).ures 

drown by Rey-Debove (1971) for her study of modem French dictionaries. As to Debove 

quoted in Bejont (1994:9) a dictionary can be defined by the following eight 

characteristics: 
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a) A list of separate graphic statements 
b) A book designedfor consultation 
c) A book with two structures, sometimes only one 
d) Items are classified by form or content 
e) The information is linguistic in nature 
j) The Information is explicitly didactic 
g) A dictionary gives information about signs 
h) The word-list corresponds to predetermined set, and is structured if not exhaustive (Bejont 1994:9; English translated from French) 

Therefore, as to Rey-Debove (1971) discussed in more detail in Bejont (1994), a 
dictionary as a reference book, must have a series of independent paragraphs, since it is 
not designed for continuous reading. After all, a dictionary is meant to be consulted, not 
read. It has double structure knows as "macro-and micro-structure. The macro-structure 
purely means word-lists, while the micro-structure refers to the content of each entry. The 
word structure implies the existence of pre-established program. (Bejont 1994: 1 0-31). 

To swn up this section, a few lexicographers like Bejoint (1994) agree with Johnson "as 
there is obvious unavoidable drudgery in dictionary making." It is time-conswning, for 
example, at earlier times the compilation of big dictionaries took over 40- 60 years 
particularly before the invention and advancement of computer technology. However, 
nowadays especially with the advance of electronic medium and different software and 
corpus linguistics, the horizon of dictionary making has been extending, and the 
"Harmless drudge" becomes an enjoyable and pleasant scientific work following its 
objective principles. This study regards lexicography as branch or sister of applied 
linguistics that can lend hand to resolve language-related real world problems. The next 
section aims at providing in-depth discussions of both theoretical and practical 
lexicography. 

2.2. Conceptual Framework 

~ Any scientific research has to be grounded with principles and parameters of a sound 
theory or at least a conceptual framework of the discipline under investigation. A good 
theory acts like a polarizing lens on a canlera in filtering reality . In other words, a good 
theory helps the researcher to critically analyze, synthesize, evaluate and generalize 
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hislher findings. Accordingly, any empirical study has to follow scientific and objective 

procedures. In this regard McLaughlin (1987:7) rightfully defined a theory as "a way of 

interpreting, criticizing, and unifying generalizations." 

Here, one can raise basic questions like: Does theoretical lexicography exist? What is the 

nature of the lexicon and lexical knowledge, how do the lexicon and lexical semantic 

information exist in the human mind, and how could the lexicon be elicited/extracted and 

compiled as a dictionary? The answers to these questions mainly depend on the theory 

and frameworklhypothesis that one follows. These include linguistics, psycho linguistics, 

sociolinguistics, lexicology, lexicography, terminology, or from those of cognitive 

science, computer science, language engineering, none of these lists might even give a 

holistic or complete theory to the position of the lexicon (Hoe Iter 1999: I) . 

The lexicon is then, a place where linguists, lexicographers, language teachers and so on 

are very interested in (Koeig, 1999: 1). Thus, a dictionary is needed to store actual words 

of a language as a subpart of the mental lexicon of native speakers. The mental lexicon 

refers to the mental store of both actual and potential lexis or words of native speakers 

and it is infinite/open-ended unlike to the dictionary (Haviland, 2006, Cruse, 1986, and 

Saeed, 2003). 

The lexicon seen as a dictionary helps and broadens our knowledge of how to use the 

words of a specific language. But, still which is the dictionary we are talking about? Is 

the mental dictionary in the mind of native speakers or the actual dictionary that we use 

as a printed book or electronic or online form; how can the mental lexicon extracted and 

compiled as a dictionary; are the lexicon in the mind have similar structure/order just like 

the actual dictionary, and so forth? This is the concern of theoretical lexicographers, 

lexical semanticist and psychologists. 

When we consider the lexicon as a component of a granlmar, it is defined by theoretical 

linguists' framework as relevant for syntax or other branches of microlinguistics 

depending on the particular theory. For example, in the structuralism theory, there was no 
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place for semantics. Hence, the lexicon is treated as a word structure excluding its 

meaning. As to Bejoint (1994), though the transformational generative grammar (TG) 

revolutionized the preceding theories in linguistics, its role on lexicography remained not 

very practical. For instance, at early phase of this theory, each morpheme has to be 

analyzed independently as in defuse=de+fuse, resolve=re+solve etc. to make a generative 

dictionary. However, this was found to be impractical or most difficult. Currently TG 

encompasses semantics mainly lexical semantics (the study meaning of words)16 and 

linguists turn out to be interested in lexicography. In this regard Bejoint (1994: 176) said: 

The interest of linguists for lexis was renewed a few decades ago as a 
reaction against those theories that had little to say about lexis and 
semantics. The most promising aspect of modern semantics for 
lexicography--- is probably prototype theory and the ensuing discussion of 
the modes of categorization, of word meaning, and of the nature of 
semantic features. 

Therefore, yet in theoretical linguistics, depending on specific school of thought, one 

adheres to, the lexicon considers more formalized and basic in some theories and limited 

or even no lexicon in another. For example, as to the generativist view the lexicon is 

modular, just like syntax; whereas as to the cognitive linguistics, there is no such 

autonomous division. And in the case of formal/functional linguistic theory, apart from 

few words of quantifiers (some, few, all, each, every) and connectors (e.g. and, but, if-­

then) there is no lexicon at all. The lexicon is treated with sentence as true or false. In this 

theory, the function of lexical entries (few conjunctions and quantifiers) stated above is 

very limited. 

According to the cognitive linguists, lexical entries are represented by means of formal 

'neutral networks' in certain reigns of the human brain and hence, unlike the generativist 

view, there is no modularity or structure, except ' networking'. In other words, they occur 

in different places linking by way of association (Croft and Cruse, 2004). In general, the 

16 Lexical semantics is a branch of linguistic semantics and it is the study of how and what the words of a 
language denote. Words may either be taken to denote things in the world, or concepts, depending on the 
particular approach to lexical semantics. It covers theories of the classification and decomposition of word 
meaning (see, Saeed, 2003; Cruse, 1985 for detai ls). 
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place of the lexicon within the grammar depends on the particular theory we follow (see 

Saeed, 1997/2003; Hoelter, 1999). 

This thesis looks the lexicon on the basis of the theory of lexicography known as 

'metalexicography'. According to this theory, the lexicon is seen as modular and 

autonomous language ability in the human brain. Hence the mental dictionary plays a key 

role to the actual dictionary. This form of dictionary is currently undergoing massive 

changes with the emergency of "artificial intelligence" in computer science, and the 

application of the lexicon in multimodal 17 as representation of the "mental lexicon" (see 

details in Hoelter 1999: 1-2). 

Linguists and Lexicographers had been debating on the theory of lexicography for a 

number of years. Currently they have already developed a theory called 

'metalexicography'. According to Denisov (2003:70), the founder of theory of the 

lexicography is a Russian scholar named Shcherba in 1940, in his extensive and widely 

quoted article entitled "Towards a General Theory of Lexicography.,,18 This paper was 

first written in Russian and then translated to English, interpreted and reprinted in several 

journals like in the International Journal of Lexicography (1995:314-350) and in 

numerous books for example in Hartmann (2003: 11-43, in vol. III). Although the theory 

was founded by Shcherba in 1940, the theorizing persists till more recently. There have 

been a number of argun1ents and debates among scholars on the theory of lexicography; 

predominantly in theoretical linguistics, psycholinguistics, applied linguistics and 

lexicography, and so on. 

At earlier periods, lexicography was treated as a field without its own theory. For 

example; Wierzbicka (1985:5) as quoted in Lew (2007) and Atkins (2008:32) argued 

that: "Lexicography has no theoretical foundations, and even the best lexicographers, 

when pressed, can never explain what they are doing, or why". 

17 different software for building electronic dictionaries 
18 The first version of this article was devoted to the basic types of dictionaries. As to Shcherba (1940) dictionary 
typology is the crucial point for lexicographical theory (see details in Hartmann, 2003 voi.3 pp.l1·43). 
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description and critical explanation of the theory of "metalexicography". She primarily 

focuses on the explanatory power, definitional adequacy of the theory. Moreover, she 

presented the basic steps to be followed in the process of dictionary making (Analysis, 

synthesis, and style guide principles, etc) (see details, in Atkins in Fontelete (2008:32-43). 

Therefore, scholars in various fields, among them Linguists (mainly theoretician and 

applied linguists), language teachers, psychologists, and so on can contribute to the 

theory and practice of lexicography. Thus, Zgusta (1971) is absolutely right when he 

says, "the dictionary is the meeting place of all the systems of linguistics and non­

linguistics which bear relatively on speech behavior." 

At present, many lexicographers such as Zgusta (1971), Landau (19841200 I) Bejoint 

(1994/2000), Hartmann (1999,2003), and Lew (2004a, 2007, 2008) only to mention few, 

recognize "metalexicography" as a solid and growing theory. As to Hartmann (2003 :2) 

several lexicographers all over the world have contributed to the theory of 

'Metalexicography'. There is a growing consensus and agreement on the underlying 

principles and on the main components that research on lexicography should focus on. 

Hence, this research will employ 'metalexicography' as a multidisciplinary approach. 

Hartmann and James (1998) and Hartmann (2003) have introduced the following diagram 

for practical and theoretical lexicography as a guideline. 
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Dictionary making 
Practice: 
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Publishing! 
presentation 

Lexicography 

Dictionary 
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Dictionary research 
Theory: 
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Dictionary 
Typology 

Dictionary 
Structure 

Dictionary Other 
Use 

Figure 2: Theories and Practice in Lexicography: (adopted From Hartmann, 2003:2, Vol.-I) 

As shown in the above diagram, lexicography has two mam branches; 'dictionary 

research' and 'dictionary making'. While 'dictionary research' focuses in theoretical 

aspect that studies the history, typology, structure, criticism/evaluation, uses of 

dictionaries, 'dictionary making' concerns with the recording, editing and compiling a 

dictionaries. Although this study depends on the guiding principles of dictionary criticism 

and dictionary use; it seems worthwhi le to give a short and brief summary of all the 

above branches of lexicography. This will throw light for the critical evaluation of the 

dictionaries under investigation. Hence, the next sections provide overview discussions 

on the theory and practice oflexicography as di stinguished in the diagram above. 

2.2.1. Dictionary History 

Lexicography has a long-aged tradition and the experience, knowledge and wisdom of 

ancient dictionaries playa great role for the development of its modem kind. In this sense 

we can say, lexicography was developed from practice to theory. In other words, 

dictionary compilation comes first before theorizing. Studies on dictionary history help 

to know earlier and current knowledge on dictionary making. In this regard, Hartmann 

(1986) quoted in Hartmann (2003 :2) claimed that: 
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Most dictionaries have forerunners, and all have imitations; an 
understanding of the historical foundation of dictionary-making is 
therefore one of the preconditions of further progress in academic 
lexicography. 

According to Hartmann (2003:2-3) there are about seven kinds of studies related to a 

particular period of time that can be considered in the history of lexicography. These can 

be summarized in the following diagram. 

Personpl Biol5!aphical Approach 

Historiography 4Pproach 

Figure 3: Classification of studies on dictionary history 

As shown in the above diagram, dictionary history can be distinguished into seven types. 

As discussed in Hartmann (2003:2-3) the aim of the 'Universal Anthropological 

Approach' is to find out how reference tools like writing, printing or computing, have 

developed around the globe throughout human history. The goal of 'Diachronic 

Linguistic Approach' is to discover how languages have changed over time and how these 

periods have been transformed in reference works as in historical scholarly dictionaries. 

The 'Cultural Historical Approach' focuses at scrutinizing how different types of 

lexicographic standards have been developed within different intellectual traditions. And 

the goal of the 'Genre-Specific Historical Approach' is at finding out how varied types of 

dictionaries have developed for various purposes, for instance, bilingual dictionaries 

were initially compiled for the aim of translation; whereas monolingual dictionaries for 

reading principally for native speakers. 
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Moreover as shown in the above diagram, the main objective of the 'Genealogical 

Approach' is at examining how different reference works are family related' . For 

example, how modern dictionaries are excerpt and adopted from their earliest 

dictionaries. Then again, the aim of the 'Personal Biographical Approach' is to 

investigate how individual dictionary writers have cope with their tasks and what novelty 

or wisdom they have brought to lexicography. Finally the 'Historiography Approach' 

aimed at examining how theories of , meta lexicography' have developed over time (ibid). 

Although the history of lexicography is not the main concern of this study, it seems 

appropriate to briefly sketch out some of the most global and local issues which had 

• played a crucial role for the development modern lexicography. To do so, let us see first a 

short summary of some selected ancient works in the discipline. 

2.2.1.1. Overview on the History of Lexicography: Global Perspective 

According to Crystal (1987:110) and Hanks in Brown (2006:113) the history of 

lexicography goes back prior two hundred years to ancient Greece, Rome and ancient 

Chinese civilizations. In the fifth century B.C there were monolingual dictionaries in 

ancient Greece. As opposed to classical Greek Monolingual dictionaries, the Roman's 

dictionaries were multilingual like Latin-Greek or Greek- Latin. 

In most European languages their history of lexicography began to emerge as a result of 

glosses found in medieval manuscripts, which ware written to help people learn difficult 

Latin words in texts. Hence the earliest dictionaries in modern European languages were 

bilingual. In English, the former dictionaries were glossaries of English- Latin or French! 

Italian words. The first English alphabetical dictionary was A Table Alphabetical!, 

compiled by English teacher Robert Cawdrey in 1604. Later, with the invention of 

printing machine by Gutenberg in 1450, European lexicography began to show rapid 

progress (Hanks, 2006: 113). 
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When we see the history of lexicography outside the western world, there were 
dictionaries in ancient Chinese and in the Middle East. For instance it is said that the 
oldest dictionaries was Akkadian cuneiform tablets with bilingual Sumerian-Akkadian 
wordlists discovered in modern Syria and dated approximately 2300 BCE. On the other 
hand Chinese dictionary was assumed to be the earliest monolingual. dictionary. 
Following the invention of printing machine, Arabic dictionaries began to emerge from 
around 8th century (Hanks, 2006). 

As pointed out in Crystal (1987:11) the following table summarizes the major global 
events in the history of lexicography. 

! 
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Time Imnortant Event 
1884 Compilation of the first installment of the Oxford dictionary (took 44 years.) 

1829 Noah Webster compiled' An American Dictionary of the English Language' 
( 2 volume) around 70, 000 entries 

1755 Publication of the 'Dictionary of the English Language' by Samuel Johnson 
(2 volume) 

1611 Publication of the first major Spanish dictionary, Tesoro de la lengua castellana 0 

espanona 
1606 Publication of the I sl systematic French dictionary called 'Thesordela Langue 

francoyse' by Jean Nicot 

1604 Robert Cawdey Compiled' A Table Alphabetical' - the first English dictionary 

1596 The first published Rusian dictionary: Laurentii Zizanii's--- synonima Sioveno-
rosskaia. 

1539 Compilation of Robert Estienne's Dictionaries Francois-Latin. 

• 1511 The first printed Dutch dictionary: Noelde De Berlaimont's Vocabulaire. 

1499 Perhaps the first dictionary to be printed III England. (Latin-English 
Promptuorium Paruulorum) 

1477 The earliest printed bilingual dictionary: the vocabolista italiano-tedesco (Venice) 
13" c. Joannes Balbus Januensis compiled the encyclopedic dictionary the Catholicon, 

printed in 1460. 
12" c. Compilation of the Greek Etymologicon magnum 
II'" c. First Chinese-Japanese encyclopedic dictionary, by Minamoto no Shitag6. 

lif'_l1 thc. Compilation of Byzantine encyclopedic dictionary [named' Suda 'J 
if" c. The first general Arabic dictionary, 'Kitiib al-ayn' compiled by AI-Khalil Ibn 

Ahmad. 
6fT' c. Compilation of Sanskrit dictionary by the Hindu grammarian, Amarasimha. 

5'" c. B.C Hesychius of Alexandria compiled a large lexicon of classical Greek. 

2nd c. First systematic Chinese dictionary complied by Hsiishen, 
1" c. Valerius Haroocration compiled a lexicon of the Attic Orators. 
1" c. B.C Marcus Ven'ius compiled the first Latin lexicon, ' Libride Significatu Verborum.' 

2nd c. B.C Aristophanes of Byzantium compiled a dictionary of current and obsolete/archaic 
words I 

3rd 
C B.C The poet Philetas of Cos compiled a glossary of un usual poetic, technical, and 

dialect words. 
5th c B.C Protagoras of Abdera compiled a glossary of unfamiliar words in Homer. 

Table 2: Some major events in the history oflexicography- summarized from Crystal (1987:111) 
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As shown in the above table, the practical aspect of dictionary compilation has a very old 

history. It is the earliest language study along with a grammar. In this regard, Devi 

(2006:6) asserted that "It is an age-old practice to study and analyze the human languages 

in terms of two major divisions as (1) Grammar and (2) Lexicon, although they are not 

separable elements." 

As discussed in Crystal (1987) and Hanks (2006); in the 17th century, there were several 

bi-/multi1ingua1 dictionaries as a result of trade and missionary activities. Then, in the 

18'" century, following the emergence the comparative philology, a new way 

development in lexicography began to appear. In the 19'" century, there were different 

projects in lexicography, with particular emphasis in specialized dictionaries. 

In the early 20'h century, lexicography developed and become an academic disciplin~ in 

many universities mainly in the western world, and even in many countries of the Middle 

East, and Far East and so forth. The establishment of lexicography as scholarly discipline 

led from the emphases On historical or diachronic studies to the synchronic studies; 

especially due to influence of modern linguistic theories (Crystal, 1987:111, Hanks, 

2006). 

Following the advance of lexicography as an independent field of study many 

associations and research institutions establish in all continents of the world as listed in 

the table below. 

year of Association 
establishment short form in its full form 

1975 DSNA The Dictionary Society of Northern America 
1975 LSI Lexicographic Society of India 
1983 EURALEX The European Association for Lexicography 

1990 AUSTRALEX The Austral-Asian Association for Lexicography 

1992 LSCH The Lexicographic Society of china 
1995 AFRILEX The African Association for Lexicography 
1997 ASIALEX The Asian Association for Lexicography 

Table 3: Major Associations on lexicography, Summarized from Hartmann and James (1998: VI) 
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More recently, with the massive and fast growing of computer technology, and with the 

growing interest of computer scientist, lexicographers, linguists, and the like; in corpus 

linguistics; research on lexicography is spreading all over the world. Especially, with the 

development of computational linguistics, and computational lexicography a number of 

electronic dictionaries are flourishing, chiefly in the western languages and in most 

developed nations like Japan. 

2.2.1.2. Overview of Ethiopian Lexicography 

The next discussion is an attempt made to highlight the historical origin and development 

of lexicography in Ethiopia with particular emphasis on Tigrinya dictionaries. In order to 

throw light to the knowledge of current status of the field in our country, it seems 

important to mention some of the earliest dictionaries in some major Ethiopian 

languages. 

As we know, Ethiopia has a long literary history and ancient manuscripts akin to the 

ancient civilizations of the world. For example, there are several old documents written 

in Ge'ez. Nevertheless, the compilation of the lexicon as a dictionary, just like most 

African languages, traced back to the coming of foreign travelers to the country. 

According to Araga (1975:23 E.C) the earliest Amharic dictionary was written by Ludolf 

in 1698 under the title of Amharic-Latin dictionmy. Then, Abbadie, Antoine di, (188 1) 

published Amharic-French dictionary. Afterwards/ much latter Isenberg (1941) compiled 

the English-Amharic Dictionary and Amharic-English in a single volume. This was 

followed by indigenous writers like, Aleka Kidane Weld kifle's Mlis 'hlij{isliwaslW wligiS 

Miizgiibii K'alat hadis published by Desta Teklewold in 1948 E.C. After that Tessema 

Habte-Michael (1951) compiled 'Kiisate Birhan Tessema yli Amari/ilia Miizgiibii K'alat' 

'Amharic monolingual dictionary' and so on. 

In 1844 Karl Tutsechek compiled Lexicon der Oromo Sprache , and it was fo llowed by 

Onesimus Nesib 's (1882) Oromo-Swedis Dictionary. Another dictionary compiled much 

latter was E.C Foot's (1913) English-Oromo/Oromo-English dictionary (Araga, 
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1975 :24). In 1960 Leslau compiled a Gurage dictionary entitled Homonyms in Gurag and 

he might be the first scholar who deals with Gurage lexicon '9 and so forth. 

In general, the earlier dictionaries in Ethiopian languages were compiled by foreigner 

travelers. This was very common in most African languages due to the then pressing need 

by missionaries' and colonialists. When compared with the western languages, any 

research on the history of the lexicon of African languages is at disadvantage (Prinsloo et 

ai, 2000). 

Gradually, the compilation of dictionaries started to be done by indigenous scholars and 

currently there are many dictionaries principally on the above major Ethiopian languages. 

Now let us move ahead to the detail historical discussion of Tigrinya dictionaries. 

2.2.1.3. Brief History of Tigrinya Lexicography 

According to Hailu (19SI) and recently Gebreyesus (200S), the earliest attempt on 

Tigrinya lexicon was made by European travelers . Henry Salt' s (1S14) "English-Tigre 

lexicon" and Strelcyn's (1S77) "A short Tigrinya-Turkish & Tigrinya-Arabic 

Vocabulary", are on the fore front. Therefore, Hennery Salt appears to be the first to 

include a glossary of Tigrinya words using the Latin script. He includes lSI English 

wordlists, although a Tigrinya equivalent is not given for every English vocabulary. The 

list of words has four columns, headed by four languages: English, Amharic, Tigrinya 

and Agaw. It encompasses terms of nature, Kinship terms, names of domestic animals, 

body parts, numbers, adjectives, colors, and so on. 

Then, several Tigrinya-Italian dictionaries were compiled by Italians scholars for the 

reason that Eritrea was under the colony of Italy for decades. The dictionaries compiled 

by Italians were mainly aimed for the benefits of Italians who wish to learn Tigrinya, in 

order to communicate with the people. Accordingly, an 'Italian-Tigrinya' or 'Tigrinya­

Italian' dictionaries were compiled using Geez script accompanied by phonemic 

transcriptions. Gradually, the works of indigenous writers like Aba Yohann's (1948/49 

19 in 1887 Giovanni Chiarini compiled Vocaboli della lingua Ciaha. However, unlike to Leslau's (1960) work Chiarini'S 
work was limited to one of the Gurage languages. 
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E.C) T igriiilia-Amariiiiia Mazgabak 'alaI 'Tigrinya-Amharic dictionary' , Mergeta 
Girmatsion' s (1983) Lisana-agazi za?im-girma: MazgaMK'alal Tigrinya 'monolingual 
Tigrinya dictionary' appeared. Yohannis's volume is the first Tigrinya dictionary 
compiled by an indigenous author. 

It seems worth mentioning to the advantage of the dictionaries written by foreigners; 
although most of them were predominantly prepared for the assistance of foreigner 
(chiefly Italians) for those who wish to learn Tigrinya. These dictionaries can also 
valuable for the native speaker like, to learn a foreign language, for translation purpose, 
for research and academic purpose, and so forth. But an examination of these dictionaries 
is not so far undertaken. For example while assessing their existence in IES and Kennedy 
library here at Adds Abba University; the researcher observes several inaccuracies in 
spelling, pronunciation grammar, and so on. For instance most of the earlier dictionaries 
compiled by Italians like Cimino's (1904), Coulbeux's (1915), Vito's (1896), and so 
forth, did not show any grammatical information, exemplifications, no systematic 
arrangement of the entry and its derivations. Furthermore, no marker for ge 'mination is 
given and even there is a confusion of in spelling2o• And most of these dictionaries apart 
from Bassano's contain from 3,000 to 10,000 words. 

However, Bassano's (1918) is relatively better than all dictionaries prepared by Italians. 
For example in terms of size, it encompasses about 35,700 head entries. He also tried to 
show the ge. mination using slash21

• His dictionary also contains grammatical information 
like imperfective, perfective, and pronunciation using IPA. 

Kane's two volumes of "Tigrinya-English dictionary" published recently in 2000 are the 
biggest and probably the best of all Tigrinya bilingual dictionaries compiled so far. The 
first volume has 1406 pages and the second one 1336 pages. The head words are arranged 
by root in the Tigrinya alphabet. This is followed by a transcription of the root and 

20 For example Cimino (1904) uses "ouihOT' to say '''''IUOT' which means "womb luterus' "ouUt." to say "oo'll" which means "he taught" i.e. there are incorrect alphabet alternat ions in most of the earlier dictionaries prepared by Italian writers. There are also Amharic words used as Tigrinya. For example, ' 'I Y' is used instead of the right Tigrinya word '6i'l6-' 'twenty' to mention few. 

21 For instance .'1":. 1':1r·)·· 'to limit' 
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grammatical information. The explanation of the lexical entries is succinct with examples 

given where required. However, since this is beyond the scope of the present study, the 

researcher suggests a further critical evaluation or study for the dictionaries prepared by 

foreigners Listed in table-3 below. 

In order to glimpse clearly how Tigrinya dictionaries developed along with time 

deference, the researcher tried to provide a complete list of the dictionaries in the 

language from the beginning till the present. Although it was not easy to get all 

dictionaries, the researcher has tried to get all lists of Tigrinya dictionaries compiled so 

far from Addis Ababa University libraries (Kennedy and IES) and from the websites22 

particularly for the dictionaries prepared outside Ethiopia). The dictionaries compiled by 

foreigner authors are listed in table-4in ascending order. Those written by indigenous 

authors (Ethiopian and Eritrean scholars) are listed in table-'S below. 

" 22 (http://www.lmp.ucla.edu/Search.aspx?MatID=O&LangID=18) This website yields 40 records 
(11 Authentic Materials and 29 Teaching Materials) on Tigrinya. 12 of them are dictionaries. To 
display one of these records in fuB form click on the "View" button to the right of the record you 
want to view. To sort, click on "Author", "Title" or "Year", To search a language(s). click on the 
"language" button to the left and select the language you wish to view. It also provides lists of 
materials such as dictionaries, grammar, and descriptions, etc of other major languages of the 
world. 
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Author Title Year page Pub. Place Type 

1406 Dunwoody Kane, Thomas Tigrinya-English Dictionary [Volume: I] Press, BL Leiper Tigrinya-English Dictionary [Volume: 2] 2000 
Springfield, 

1336 Virginia 

Ishigaki, Yukio 
A Basic Clause Dictionary: Geez-Tigrinya-

1974 
Milan, Italy BL 

Amharic-Somali-Swahili. ---

Caressa, Dizionario africano: italiano-amarico, tigrino, arabo, 
1958 238 

Milan, Italy BL Ferruccio galla, migiurtino, benadirese. 

Piccirilli, Tito Dizionario di alcune lingue parlate nell'A.O.!' 
1938 813. 

Empoli, BL 
Italy 

Genio ed. Vocabolario Pratico- italiano, Tigray Amarico 1936 --- Italy BL 
Bassano, Vocabolario tigray-ita1iano e repertorio ita liano-

1918 1322 Rome BL Francesco de tigray. 

Coulbeaux,P ., Dictionnaire de la langue tigrai. Vienna, BL and J. 1915 504 Rome Schreiber 
Cimino, Vocabolario italiano-tigrai e tigrai-italiano 1904 203 Asmara BL Alfono 

Bianchi, Dizionario e frasario Eritreo. Raccata di 5500 
1903 274 

Milano, BL Clovan vocablori Italy 
Vito, Vocabolario della Lingua Tigrigna. 1896 166 Rome BL Ludovico 

Streleyn A short-Tigrinya Turkish and Tigrigna-Arabic 
1877 Britain glossary Vocabulary ----

BL 

Salt, Henry" Engli sh Tigre(Tigrinya) Lexicon 
181 4 London glossary ----- NPP. BL 

Table 4: Tigrinya dictionaries compiled by foreigners 

23 Salt's and Streleyn's books contain few g lossaries, hence it is difficult to regard them as dictionary. 
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Author Title Year Page Place of Pal • Type" 
Kassa Gfhiwet MMzegMbM qalat Tigrinya 2008 . .. . forthcoming ML 

Lisan: English Tigrinya Dictionary 2001E.C 773 
Dan'el TMxlu 

rvtiras:Tigrinya-English Dictionary 2000 E.C MMq'MIM BL 354 

Abdel Rehman English Tigrigna Dictionary 2007 722 INDIA. BL 

Rahel Yeshit'la Saba: English-Tigrinya-Amharic 
1996 E.C 481 Addis 

BL Dictionary Ababa 

Alula Enkubahry English-Tigrigna Idioms and Phrases 
2001 199 

Asmara, 
BL Dictionary Eritrea 

Tsegazeab English-Tigrigna Medical Glossary: USA 
Bridging the Gap: Medical Interprete 205 Washington BL Woldetatios; 
Training Materials 1999 Mengstab Tzegai 

Isaac Tseghai M.hdar Mazgaba Qal.t Engliz-Tegreil. I 1997 486 Asmara? BL Mahder English-Tigrigna Dictionary 

TMxMstM TMxlii et al Miizgabti k'alat Tagraiiiia ba-Tagraiiiia 1989, E.C. 970 Addis Ababa ML 

Gabrii-Egziabher Bihon Nas' lIa: MiizgabM qalat Tigrinya 1987 E.C 26 1 MMq'MIM? 
ML 

Uqbamicael Habtemariarn English-Tigrigna Dictionary 1993 
263 Asmara? BL 

Board of Scholars English-Tigrigna Dictionary 1992 722 New Delhi, 
BL India 

191 
Ethiopian Tuquabo Aressi Concise: English-Tigrinya Dictionary 1987 Studies BL 
Asmara, 

RIC Eretria Dictionary: Tigrigna-English 1986 637 EPLF 
Rome, Italy 

Tuquabo Aressi Dictionary: English-Tigrina-Arabic 1985 --- EPLF Rome, 
TL Italy 

Hezbawi 
Dictionary: English-Tigrigna-Arabic 1985 718 RIC Eritrea, 

TL Rome, Italy 
Barhe. Walde- Mariam Tigrinya-Amharic 67-68 148 Add is Ababa BL 

Girmatsion Mebrahatu "isana Ag'azi za7+m-g+rma: Mazegabii 1983/ Asmara 1 ML 
650 ~a l at Tigrinya 1976 E.C Addis Ababa 

Mahdere-Kalat Mahdere-Kalat. 1978 198 RIC Eritrea 

Yohannes GMbrM-Egziabher MMzegMbM qalat tigrina-amariilila. 1957 855 Asmara BL 

Table 5: Tigrinya dictionaries compiled by indigenous authors 

24 ML= Multilingual and TL= Irilingual 

37 



As shown in table-3 above, all the dictionaries written by foreigners are bilingual. When 

we compare the two tables, the numbers of bilingual dictionaries exceed the monolingual 

dictionaries. 

2.2.2. Dictionary Typology 

Due to the fact that Lexicography IS an interdisciplinary field both along with the 

humanists (social) and natural sciences; dictionaries are classified into various types on 

the bases of several criteria. As to Hartmann (2003), distinguishing dictionaries into 

different types is one important area of study in lexicography. For example studies on 

dictionary typology helps to know the kinds of dictionaries which are most suitable for 

particular group users like pedagogical dictionaries for language learning. Moreover, it 

answers key questions like "which types of dictionaries are most suitable for a particular 

propose and what features they should offer their users" (2003: 4). 

Zgusta (1971: 197) in his first major international handbook on lexicography defined 

dictionary as follows: 

A dictionary is a systematically arranged list of socialized linguistic 
fornlS compiled from the speech habit of a given speech community 
and commented on by the author in such a way that the qualified 
reader understands the meaning ---each separate form, and is 
informed of the relevant facts concerning the function of the form in 
its community. 

This definition gets acceptance by several lexicographers like Bejont (1994), 

Sterekenburg (2003),25 and the like. As to Sterekenburg (2003:4) all the previous 

definitions do not include electronic dictionaries . Hence to provide a comprehensive 

definition, he set three basic criteria: "formal criteria", "functional criteria" and "cri teria 

regarding content,,26 As stated above Zgusta's (1971: 197) definition concerns with the 

central dictionary typology, on the bases of lexical meaning. Accordingly he 

distinguished dictionary typology as summarized in the following tree. 

2S Sterekenburg (2003 :4) appreciates Zgusta as "the twentieth century good father of lexicography, 
emphasizes the systematic ordering socially accepted and usual forms and on their meanings and 
functions within the speech community: Moreover Zgusta's book persists as the most cited 
manuaL 
26 see details pp 5·8 in his book Practical Guide to Lexicography 
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(Lexical) reference works 

~ 
Linguistic dictionaries Encyclopedias 

~ 
Monolingual Multilingual 

~ 
Diachronic Synchronic 

~ ~ 
Etymological Historical General Limited 

~ 
Comprehensive Standard co~andard 

Figure 4: A dictionary typology of Zgusta (1971) adapted from Swanepoel in Sterkenburg 
(2003:46) 

However there is no general criteria and classification among scholars. Several authors 

and lexicographers like Landau (1984/2001), Hartmann (2003) and so on use various 

criteria to di scern dictionary typology. For instance dictionaries can be classified via 

employing various criteria such as size, range, number of languages, level and age of 

users, scope of coverage by subject and so on. However, there is no universally agreed­

upon taxonomy of dictionaries in the literature. Therefore it is essential to summarize 

only the most basic types of dictionaries as in the following. 
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rNo Major criteria Dictionary type Characteristics 

1 Number of Monolingual ( I-Iangauge) For native I advanced learners 
language(s) Bilingual (2- languages) Provides equivalents in two languages 

Trilingual (3-languages) Provides equivalents in three languages 

Multilingual (>3 languages) Provides equivalents in more than three 
languages 

2 Density of entries General purpose I informative -Contain general linguistic information 
I Purpose -focus only on one specia l aspects of the 

Specialized, restricted, technical lexical unit e.g. pronunciation 
or normative 

3 Prospective user -Adult! Adolescent General purpose dictionary 
age or level of -Children Children dictionary 
education 

-Advanced Advanced learners dictionary 
-Intermediatel college .. . .... .. College dictionary 

4 Size Unabridged/comprehensive contains over 400,000 wordsllexis 

Semi-abridged contains about 250,000 entries 
Concise contains at least 150,000 lexis 
Desk about 60,000 lexis 

Pocket Less than 6000? 

5 The nature of - Encyclopedic 
entries Erovides extra linguistic information 

-Linguistic provides only linguistic information 

6 Arrangement of - Semosiological /ordinary ........ Arranged in alphabetical order guide the 
entries user from the word to its meaning 

-Onomasio logicallThesauruses ... The entries arranged in thematic hierarchies 
or conceptual order 

7 Axis of time -diachronic (dynamic) cover historical or archaic words 

-synchronic (static) contain words of the specific timel current 

8 medium -print appear in print form as book 

-electronicl e-dictionaries appear as CDI DVD 
-online dictionaries appear as online 

9 Source language -Active 151 language-+ 2"d Iforeign language 
-Passive 2"a Iforeign language-+ I 51 language 

Table 6: Dictionary Typology: summarized from Hartmann (2003), Bejoint (199412000), 
Atkins and Rundell (2008), Landau (2001), and Svensen (1993) Denisov (2003) 

When we appraise the Tigrinya dictionaries in term s of the above dictionary typology; we 

can classify them into different types, varying from the nature of the lexical entry to the 

prospective user of the dictionary. 
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On the bases of language, there are about ten bilingual, three monolingual and two 

trilingual dictionaries. In terms of density of entries, there are two special dictionaries 

Alula's (2001) English-Tigrigna Idioms and Phrases Dictionary and Tsegazeab & 

Mengstab's (1999) English-Tigrigna Medical Glossary. However, all the rest Tigrinya 

dictionaries can be considered as general purpose dictionaries. On the bases of the 

prospective user, there is no clear distinction; perhaps all the dictionaries are amid for 

both users . In terms of size, it is possible to categorize them into concise, desk or pocket 

dictionaries. For instance Daniel's (2001 E.C) 'L1SAN', as stated on the front part of its 

cover page, contains about 50, 000 entries and it can be regarded as desk dictionary. 

Tuquabo's (1987) 'Concise English-Tigrinya Dictionary' contains approximately 6,000 

entries and it can categorize as pocket dictionary and so on. In terms of the arrangement 

of entries all of them are alphabetic. On the bases of the nature of entries, nearly all are 

linguistic dictionaries. In other words no encyclopedic dictionary seems to exist. As far as 

the researcher's knowledge is concerned, on the criteria of axis of time, no etymological 

dictionary is compiled so far. Hence, all the Tigrinya dictionaries are compiled for 

synchronic function. Finally, in terms of medium of presentation whether print electronic 

all Tigrinya dictionaries appear in print. As far as the present list is concerned there is no 

Tigrinya dictionary which appears as CDI DVD form or online. (See table 4, above). 

2.2.3. Dictionary Structure 

According to Bergenholtz and Tarp (1995: 187) Hartmann (2003:3), the main concern of 

the dictionary structure is to answer questions like how much information is sufficient to 

provide, what should be the parameters by which the information is provided? They 

distinguished different kinds of dictionary structure as summarized in the following table. 
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Sub-types characteristics 

also known as "frame-structure'/'overall-structure' ofa dictionary. 
Mega-structure contains the whole component parts of a dictionary including 'front-

matters " 'middle- matters' and 'back- matters '. 
-refers to the structure of the main-entry or the headword. 

'" Macro-Structure -concerns about the arrangement of the headword, either alphabetical or .. systematic (thesauri). " ... 
" " is the most compulsory part of a dictionary . .. ... 
'" Micro- Structure deals with the structure of individual lexical entries; including types of 

~ lexical information and the way they are organized in the dictionary. 
0:: 

also called 'meso-structure' or cross-reference .S:: ... 
Medio-Structure deals with the relations between lexical entries and some other source of " i:S information in the form of cross-references. 

studies the component parts of the overall design of a dictionary which 
Access- Structure enables the user to search for a certain item of information. 
Distribution- refers to the structure of the linguistic and encyclopedic information 
Structure which appear in various places in the dictionlll}'. 

Table 7: Dictionary structure: summarized from Bergenholtz and Tarp (1995:187-223) Hausmann 
and Wiegand (1989, in Hartmann, 2003). Hartmann (2003:4-3), Bejoint (1994/2000), 
Atkins and Rundell (2008), Landau (2001), and Svensen (1993) Nielsen (2003) 

As summarized in the table above, there are about six basic types of dictionary structure. 

Bergenholtz and Tarp (1995: 187) argued that: "Without these six central structures, a 

dictionary would not be a dictionary." Hence, in chapter three of this thesis, the selected 

Tigrinya dictionaries are evaluated in terms of the various components of the dictionary 

structure recapitulated above. 

2.2.4. Dictionary Use 

Dictionary use is one of the most commonly researched areas in lexicography. Almost all 

lexicographers agree that dictionaries can be good only if they are useful to their users. 

For example, Atkins and Rundell (2008:28) said "Know your users: that way, the 

dictionary will give them what they need." Hence, in order to make a dictionary more 

user-friendly it is vital to know who the users are, and what they use the dictionary for. In 

other words, the dictionary compilers have to know/analyze the intended users such as: 

adul t/children, native/L, leamer, general user/specialists, the users' linguistic knowledge 

and their familiarity with symbols, cross-references, labels, and abbreviations etc. 
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Therefore, the knowledge regarding dictionary user is an essential component to be 

considered in the pedagogical lexicography. Pertaining to this, Piotrowski (1994:29) 

pointed out " It is the user who has to interpret the conventions of dictionary 

descriptions. " 

Piotrowski also reveals that a number of studies about dictionary use have been 

conducted in European Universities.27 As is stated in Bejont (1994: 144), an early study 

was conducted by Tomaszczyk (1979) on a total of 449 respondents (foreign language 

university students, teachers and professional translators) in Poland and the United States. 

He used 57 questionnaire items aimed at investigating of the use of bilingual and 

monolingual dictionaries in the study of foreign language. He found that all respondents 

use bilingual for their encoding activities at all levels. But more advance respondents 

used monolingual dictionaries. Another study was conducted by Boxer (1980) on a total 

sample of 342 Japanese students at various levels. His findings showed that all the 

respondents use bilingual dictionaries which they had found them easier to use. He 

concluded that monolingual dictionaries are more preferable than bilingual dictionaries. 

Furthermore, Bejont (1980/ 1) conducted a study about dictionary use on a total of 122 

students of English at the University of Lyon through 21 questionnaires items. He found 

that the respondents satisfied more with their monolingual dictionaries than with 

bilingual dictionaries. 

Discussing different studies on dictionary use, such as the above, Lew (2004: 17·32), 

summarizes "dictionary users tend to give higher ratings to monolingual dictionaries than 

to bilingual dictionaries." 

Lew (2004) also presented assessment ratings used by Polish learners of English bilingual 

and monolingual dictionaries. Data for the study were obtained using the questionnaire 

from 712 Polish learners of Engl ish. He found monolingual dictionaries were given 

significantly higher ratings than bilingual dictionaries. His respondents appeared to be 

using a bilingual dictionary for a few times a week. Unlike the findings of the previous 

17 Selective summary of some of these stUdies is found in Bejont (1994), Piotrowsk i ( 1994), Hartmann (1999) and 
Lew (2004). 
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studies, which many of them found that advanced learners used monolingual dictionaries, 
Lew found an "increase in the frequency in bilingual dictionaries at the highest 
proficiency level". 

The above studies show us that dictionary use is part of dictionary evaluation. Yin Wa 
and Taylor (2003) claimed that, assessment in terms of principled study of dictionary use 
by target users is a vital component to be incorporated in dictionary evaluation. 

Hartmann (2003 :7) also asserted that "whatever the content ... and presentation ... of a 
particular dictionary, these can only become effective if they benefit the particular user". 
Likewise, Atkins and Rundell (2008:406) found three different definitions of the word 
'cattle' due to the reason that each of the dictionaries were designed for different groups 
of users: one intended for schoolchildren in Anglophone countries of Africa, the other 
aimed at learners of English with a low label of proficiency, and the third targeted for 
general user. This shows that even definitions can differ in response to the user' s skill, 
level, and so forth. 

Another important point to consider in relation to the undergoing discussion is types of 
dictionary use. Accordingly, Hartmann (2003:6) distinguished about six types of 
dictionary use. One of these he referred to as 'pedagogical lexicography ' concerns with 
the role of dictionaries in education and other professional activities. The second is 
referred to as 'dictionary awareness '. This type of dictionary use is concerned with 
whether the user is familiar with available dictionary kinds and their use. The third type 
of dictionary use is referred to as 'sociological perspective' which concerns with the 
number of users and their frequency of use. Another type of dictionary use is what 
Hartmann called 'need analysis' refers to the specific activity in contexts. The fifth type 
of dictionary use is the 'skill analysis' which refers to the ability of the user in utilizing 
variety of information provided in the dictionary. Finally, Hartmann also used the term 
'backwash ' to refer to the type of dictionary use that appears to characterize for its effect 
on pedagogical lexicography. 
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In the overall, it is not logical and inclusive to criticize a dictionary without considering 

the perspective of the user. The implication, therefore, is that dictionary evaluators need 

to be able to consider users of the intended dictionaries while they examine the 

qualities/standards of the dictionaries. And, this is what the theory of lexicography also 

supports. The theory underlines that users' skills of use and quality of dictionaries are 

two fundamental issues of the same coin. 

2.2.5. Dictionary CriticismlEvaluation 

Dictionary criticism refers to the process of evaluating existing dictionaries in terms of 

selected criteria. Hartmann (1996) cited in Jackson (2002: 173) defines dictionary 

criticism as "time-honored activity of evaluating and assessing lexicographic products." 

In order to conduct an objective evaluation, there should be clear criteria. In this regard 

Jackson (2002: 173) said "One of the crucial issues for dictionary criticism is to establish 

a sound and rigorous bases on which to conduct the criticism, together with a set of 

applicable criteria." 

The nature of the evaluation process is usually performed on the bases of the different 

structures of the dictionary and dictionary use stated above. Hence, there are internal and 

external evaluation techniques. While the external evaluation mainly focuses on the front 

and back matter of the dictionary, the internal evaluation limits itself to the main body of 

the dictionary proper. On the other hand, the users' perspective concerns a bout the 

practical aspect of the dictionaries. 

Eventually, the researcher adopted and developed different criteria from various sources 

and able to assess the effectiveness of the selected dictionaries. Above all, a standard 

dictionary must provide many or all of the following categories (Table -5) of the lexical 

information about the headword. 
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Table -5: Lexical information categories inside the dictionary entry (microstructure) 

Basic Information categories In the entry MLGP BLGP MLSP BLSP 
Information about the fonn of the unit (spelling, 

syllabification, phonetic transcription) + + + + 
Grammatical infonnation (part of 

inflections, etc.) 
speech, + + + + 

Etymological information, + - ± -
Diasystematic information, indicating restriction of 

usage (geographic labels, temporal labels, register + + ± ± 
labels, field labels, commentary labels, etc.) 

Definitions: Explanatory (semantic) information + + + + 
Translation equivalents - + - + 
Other semantic information (e.g. figuratively 

glosses) 
or 

+ + + + 

Syntagmatic information, 
information about the use ( e.g. collocation,) + + + ± 

Paradigmatic information concerning 
synonyms, antonyms, etc. + + + ± 

Notes, which may present various types of + + + + 
information 

Pictorial illustrations + + + ± 
Cross-references + + + + 
Derivatives and compounds (e.g. fixed expressions 

in which the headword figures) ± + + ± 

Table 8: Lexical information categories inside the dictionary entry (microstructure), 
Summarized from: Landau (200 I), Roberts (1997), Atkins and Rundell (2008). 

r--··----- ----------------.----------------------.----... -------._------------------ - ---------------------------------j 
,
: Key: MLGP: monolingual general purpose dictionary; MLSP: monolingual specific purpose dictionary; ! 

BLGP: bilingual general purpose dictionary. BLSP: bilingual specific purpose dictionary 
+ indicates Presence of Categories. ± present or absent of Categories. 

I -Categories do not exist --_ ...•.. _ .... _ ......................................................................................................................... _ .•...•.............. _ •.•.....•. -

As stated in the above table each information category apart from that of translation 

equivalent can be found in a monolingual general purpose dictionary (MLGPD). It has 

more varied and more complex microstructures than do the other dictionaries. For 

example, in monolingual specifi c purpose dictionary (MLSPD) there m ay be certain 

information categories that are not exist in every entry like pictorial illustrations, cross­

references, derivatives, paradigmatic information etc. because the lemma may not lend 

itself to such treatment. 

Moreover, the bilingual general purpose dictionary (BLGPD) dictionaries contain fewer 

information categories than do the monoling ual dictionaries described above and more 
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infonnation than the bilingual specific purpose dictionary. These various kinds of 
infonnation that can be found within a head word or lemma are organized using ordering 
devices such as figures, letters, brackets, punctuation marks, and symbols and are further 
discerned using typographic devices like bolding, italicization, etc. (Roberts, 1997, 
Atkins and Rundell, 2008). The researcher will evaluate the microstructure of the selected 
dictionaries on the bases of the above criteria. 

2.2.6. Computational lexicography 

Computational lexicography is an interdisciplinary field dealing with dictionary from a 
computational perspective. It emerged as a separate discipline within computational 
linguistics with the appearance of electronic dictionaries28

• The head word includes all 
the infonnation found in the print dictionaries like pronunciation, parts of speech, and the 
like (Litkowski, 2006:753). 

The classification of academic lexicography in figure-Ion the right side of the categories 
of dictionary research, Hartmann (2003) suggests that there is a branch academic 
lexicography called ' computational lexicography' . Even though this is the youngest sub­
branch oflexicography; it is an interdisciplinary area that attracts numerous scholars from 
various fields mainly linguists, computer scientists, lexicographers and so on (Hartmann, 
2003). It includes different areas like 'corpus linguistics', concerned with the 
management and explanation of the text materials as a source of data and evidence for 
lexicographic work. The selection of the lexicon based on frequency and utility criteria. 
'Lemmatizatin' concerns about integration of word paradigms and derivatives under 
single canonical forms that are used as entry words. 'Sense discrimination' deals with the 
principled dissection of the various meanings of polysemous entries and 'Pictorial 
illustration' regards about graphic support to the dictionary. 'Word-processing' and 
database systems use to faci litate dictionary editing and finally 'Computer aid for 
printing and publishing, ' etc (Hartmann, 2003 :7). 

28 with the invention of the machine-readable tapes of the Merriam-Webster Seventh Collegiate Dictionary and the Merriam-Webster New Pocket Dictionary in the 1960s by John Olney et a!. at System Development Corporation. Computational lexicography has played a vital role to the understanding of the content and constraints of print dictionaries for computational fun ctions (Litkowski, 2006). 
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2.2.7. Dictionary research as an interdisciplinary subject 

As already pointed out above, lexicography is a multidi sciplina ry ficld of 

study. Its products such as dictiona ries and other re ference materials 

like encyclopedias have a practical advantage in every human intellectual 

and professional activity such as art, sc ience , a nd education, only to 

mention some. 

Accordingly the interaction of lexicography to other fields of study is 

inevitable . In this regard Hartmann (2003 :437) said "This is the direction 

in witch research in lexicography should be p roceed". As to Zgu sta 

(1971: 1) "The lexicographer should know evel-ylh in g ... IS/he l must take 

into consideration not only the whole structure o f the la nguage In 

question , but a lso the culture of the lin gui s tic community in a ll its 

aspects." Hartmann (2003) demonstra tes the interdisciplinary 

relationships of lexicography with othc r di sc iplines as in the diagram 

below. 
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Mother disciplines 
Linguistics semiotics reference science 

_____________ ~ / /'nformation technology 
~v 

/ Sister disciplines Dictionary research 
{Data supplying '\ -Its methods of discourse: Pub. disciplines: - Media studies Organs, terminology" " 

- ,Library science -Its methods: survey, text analysis". - Linguistics 
- Onmastics -Its perspective: historical, Critical, - Philosophy 

- Lang . teaching (applied I- structural "" . - History 
r- -Art linguistics) -Its body of knowtedge: Dictionary - Music 

- Terminology history, criticism Use - Medicine 
-Its subject mattei, - Science 

Lexicography and - Technology 
Its processes (etc .. ) 

"-
I 

Daughter disciplines 
- Indexing - Computing 
- Printing - Business 
- PublishinQ - Translation (etc..) 

Figure 5: Interdisciplinary links of Lex icographY,adopted from Hartmann (2003:440) 

As distinguished in the above diagra m lexicography is a highly 
interdisciplina ry study with othe r fi elds. According to Ha rtma nn (2003) 
the interdi sciplinary link of lexicography ca n be demonstra te on the 
bases of m other, s ister , daughter a nd da ta supply in g di sc iplines. In 
terms of 'supperordinate' or mother d iscipl ine lexicography h as 
originated from linguistics, semiotics, refere nce science, and information 
technology . In terms of subordinate or daughter d isc iplines it re lates with 
Indexing, printing, publishing, computing, bus iness a nd t ransla tion apd 
so on . Moreover in relation to ne ighborin g or s iste r disc iplines 
lexicography associations witl:. media s tud ics libra ry sc it: Il t:t:, applil!L1 
linguistics and terminology etc. Fina lly lex icography obtains data form 
various disciplines like linguistics , philosophy, h istory , art, med icine, 
science and ' technology a nd so on as clearly di s tingui s hed in the figure 
above . 
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2.2.7.1. Linguistics and Lexicography 

Some scholars like Hartmann (2003), Lew (2007), and so forth treat lexicography as an 

autonomous field of study with its own methodology and theory. However, others like 

Haviland in Gippert et al (2006), Hanks in Brown (2006) regard lexicography as a branch 

of linguistics (General linguistics), and still other scholars like Kirkness in Davies (2005), 

Carter (1998) treated lexicography as a branch of applied linguistics. There are also 

scholars who tried to define lexicography as a branch of computational linguistics 

(computational lexicography) with the impending of electronic dictionaries. Then, where 

is the place of lexicography? Piotrowskiy (1994: 11) said "At present lexicography is 

under pressure from three sides: from linguistics; from its own successful practice; and 

from metalexicographers.... [It] is fairly independent, both in its objectives and 

methodology." 

As stated before, the basic concern of the lexicographer is the 'lemma' or lexis which is 

studied with the field of micro-linguistics for example; knowledge phonetics and 

phonology provide the lexicographer to designate the pronunciation of a particular 

language in a dictionary. Morphology also shows the dictionary compiler how to treat 

affixes in his dictionary. Moreover syntax helps to designate grammatical information, 

and semantics remains the backbone of dictionary making. For instance without 

knowledge of lexical semantics, it is tricky to give the definition the entry of dictionary. 

Hence, all branches of micro-linguistics are the most key elements a dictionary. 

Furthermore, the fields of macro-linguistics like sociolinguistics, historical linguistics, 

psycholinguistics, computational linguistics and so on are also vital for both theoretical 

and practical lexicography. 

As Singh (1982) said, lexicog;aphy is usually regarded as an applied discipline within 
I 

linguistics. Its practical problems are solved by utilizing the findings of linguistic 

theories. The whole work of lexicography starting from the selection of entries to 

definition, exemplification, etc depends on the work of different branches of linguistics. 

The frequency of head words that the lexicographer usually selects is initiated from the 

grammatical study of a language. 
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Moreover, the phonetic study of the language helps the lexicographer to signify the 

spellings and pronunciation of the lemma or head words in a dictionary. Morphological 

study of the language helps hirnl her to assign grammatical information. Besides, to 

determine the central meaning of a polysemous word, the lexicographer is helped by the 

parameters of historical linguistics. For instance, etymology endows him the clue to 

decide the basic sense or meaning. Hence, knowledge of historical linguistics assists in 

tracing the origin and development of the form and meaning of the words in etymological 

dictionaries. 

Also within synchronic and descriptive dictionaries the methods of historical linguistics 

helps to demonstrate the temporal status of words as archaic, obsolete etc. Mainly 

etymological study aids in differentiating between homonymy and polysemy. On the 

other hand, wherever etymological consideration is not applicable, it is the native 

speaker's intuition which is used as the determining factor. In this regard the 

lexicographer is assisted by the principles of psycho linguistics which also supplies 

material for vocabulary development (Singh, 1982). 

Furthermore, vocabulary studies in sociolinguistics, dialectology and stylistic studies like 

slang, jargon, taboo, etc. helps the lexicographer to give status or to decide the labels of 

entries in his dictionary (Singh, 1982). 

All branches ofJinguistics are very fundamental for academic and practical lexicography. 

This confirms that in his work the lexicographer has, to a large extent, always to rely on 

the findings of various areas of linguistics. However, it is not alone the findings of 

linguistics which assist in the solution of lexicographical works; the lexicographical 

products are equally used from other disciplines like education (applied linguistics), . 
terminology and lexicology particularly in the fields of technical terminologies. 

I 

Due to the fact that lexicography is a practical study, the lexicographer should not wait 

for certain findings in linguistics or other disciplines for the solution of his problems. As 

already stated some linguistics theories might fail to meet the needs of a lexicographer. 

There are diverse schools of linguistics challenging with each other in theoretical 
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linguistics. The findings of one theory might reject by the other. For instance as stated 
before logical semanticists contradict with lexical semanticists in their consideration and 
treatment of the lexicon (Saeed, 2003). 

Piotrowskiy (1994: 12) stated the following: 

As to methodology, linguists usually study small amounts of data in an 
intensive way; they study paradigmatic cases, treated subsequently as 
representatives of whole classes of facts . Lexicographers, on the other 
hand, deal with extensive, often superficial, descriptions of huge amounts 
of data. What is remarkable yet is the fact that the extensive description in 
lexicography is very expensive, while linguistics, if large corpora are not 
needed, is not too expensive. This means also that experimentation is not a standard feature in dictionary-making, because it tends to be expensive. 

That is why lexicographers have already developed their own theory "meta lexicography" 
and are guided by the practical considerations of a dictionary user. Although the 
linguistic theories are quite significant for the lexicographer, practical utility is more 
basic for him. In this regard, Urdang (1963 :594) quoted in Singh (1982) said 
"Lexicography, in practice is a form of applied linguistics and although more 
theoreticians would be a welcome addition to the field, they must remember that their 
theories should be interpretable above all in terms of practicality." 

All in all, lexicography and linguistics are highly related disciplines; knowledge of 
linguistics is very fundamental for works in lexicography. Hartmann (2003) is absolutely 
right when he treated linguistics as a mother to lexicography. After all, most academic 
lexicographers are linguists or those who gained training in linguistics ( Bejoint, 2000). 

2.2.7.2. Lexicography and applied linguistics 

According to Meier (2003) and Kirkness, in Davies and Elder (2005) lexicography 
should be treated, as one area of applied linguistic to produce the text as standard 
reference work designed to be practical use and benefit in real life conditions. According 
to him, the dictionary should be measured by its practicality and worth for the public. 
Lexicographers should consider the users need, and dictionaries ought to solve practical 
problems and there should be correlation between the theory and the practice. In this 
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regard, producing a sophisticated dictionary without considering users need, levels, 

capacity (price), and skill of dictionary use is worthless. Hence, research on dictionary 

use and evaluation should conduct fused together. That is why "the literature on 

lexicography currently devotes much attention to dictionary users in academic research, 

educational practice, and leisure activity" (Ibid: 58). In this regard, lexicographers are 

applied linguists who endeavor to resolve real language related problems via con~idering 

users need skill etc. Besides, as descriptive linguists, they empirically analyze and 

describe language with emphasis on individual items of the vocabulary of a language 

although they do not require linguistic knowledge alone (ibid). 

2.2.7.2. Lexicography and Terminography 

Terminology is the study of the field of activity concerned with the collection, 

description, processing and presentations of terms i.e. lexical items belonging to 

specialized areas of usage of one or more languages (Hanks, 2006; Kageura,2002; 

Bergenholtz and Tarp, 1995). As stated above, lexicography and terminology are sister 

disciplines and complimentary fields that one can benefit from the other. They 

compliment each other both in structure and function. At the structural level, while 

lexicography employs alphabetical order, terminology uses thesaurus approach (the 

arrangement from concept to terms). At the functional level, their main pursue may 

contradict. For instance, the goal of lexicography to help readers understand or decode 

texts but terminology aims to help users encode or write texts (Bergenholtz and Tarp, 

1995, Riggs in Hartmann, 2003, Hanks 2006). The following table summarizes the 

difference between terminology and lexicography. 

Lexicoeraphy Terminolo2Y 

Deals with words (usually in isolation) deals with terms and concepts 

Provides all grammatical information 
provides only relevant grammatical 

infonnation 

Descriptive 
. Prescriptive i.e. recommends correct usage 

Treats words as a universa l set taken from treats terms belonging to a specific domain 

general language language 
, 

Arranged in thesauri/ onomasological principle 

Arranged in strict alphabetical order i.e. according to systematic concepts, or 

grouping 

The target group is the layman for decode texts The target group is the exoert for encode texts 

Table 9: Lexicography and Terminology summarized from Bergenholtz and Tarp (1995: 10-11) 
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Regardless of the above differences, the product of one is crucial for the other. For 
example, lexicographers benefit from the work of terminologists. In this regard, Riggs in 
(2003:346) asserted: 

Lexicographers have an equal opportunity to partIcIpate. Doing 
terminology---provide a useful tool: the onomasological principles of 
descriptive terminology can easily enhance the capacity of lexicographers 
to write succinctly and clearly about the important problems that recur in 
their professional work. 

On the other hand, the final products of terminology suitably reach to the public via 
employing the principles of lexicography compiled as a dictionary. For example, in 
Ethiopia the so-called "Sciences and Terminology Term Translation Project" and its 
publications within six years (1981-1986), to protect Amharic from uncontrolled or too 
heavy influx of foreign lexical borrowings, wind up with the publication of a dictionary 
entitled "Science and Technology Dictionary: Amharic-English" in 1996 by the then 
'Ethiopian Languages Academy'. This is a good practical example that the goal of 
Terminology accomplishes via lexicography. Generally speaking lexicography and 
terminology are both interrelated and complementary disciplines. Lexicographers and 
terminologists should work together for fruitful and practical work. 

2.3. Dictionary Making 

As distinguished in figure-I , lexicography encompasses two major areas: dictionary 
research (theory) and dictionary making (practical). Although the major objective of this 
research is with the first one already discussed in detail in the above sections; it seems 
significant to incorporate a summery of the principles and procedures on dictionary 
making; hopping this might shed light to the current study and help dictionary-compilers 
to follow and the users to know. 

According to several experts in lexicography such as Zgusta (1971) Landau (1984/2001) 
and Hartmann (2001 , 2003) Atkins and Rundell (2008), etc each dictionary project is 
unique calls for its own set of specific rules according to the main purpose of the 
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dictionary. Besides, as pointed out in the previous discussion, every dictionary should 

follow the principles and guidelines of ' metalexicography'. 

The work on the compilation of a dictionary from the beginning to the final printing can 

be distinguished into various phases, each phase having different steps. For instance, just 

like any textbook writing, dictionary-compilation employs the steps of planning, writing, 

editing, revising and producing. In this regard, Landau (2001 :343) confirms that: "Every 

dictionary has essentially three stages, planning, writing and producing." 

Atkins (1992/3), in F ontenelle (2008) also distinguished three crucial steps known as pre­

lexicography, macro-structure, and micro-structure and each contains its own divisions 

and subdivisions. 

She (Atkins) distinguished pre-lexicography as the stage that includes decisions on things 

related to publishing specifications and those related to the source of evidence mostly 

made by publishers. It depends on their judgment like the market, budget, price, type 

(specialized or general purpose), language (bilingual, monolingual or tri/multilingual), 

Content (the number of entries, illustrations or pronunciation etc) user for whom the 

dictionary is prepared (adult, children, native or learner etc). The phase of pre­

lexicography also comprises the judgment on the physical feature of the dictionary such 

as its size, type and typography (format, fonts etc). Moreover, choices on the sources of 

evidence are important. The entries can gather from field work, corpus or other written 

materials in the language. 

The second main branch is decisions on the macrostructure mainly concerns on how 

entries are arranged in a dictionary. On the other hand, the phase of microstructure 

concerns on decisions of all information in the internal structure of the entry presentation 

and analysis (see details in Atkins in Fontenelle, 2008:35-39). In general, the above 

discussion shows basic stages on the processes of dictionary making mainly for a large 

project of practical lexicography. Even any individual lexicographer need to follow the 

following key stages. 
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entered duration of a project, the writing at least 50%, and the production stage, which 

included composition, the remainder." 

Therefore, scheduling is considered as notorious or difficult aspect of dictionary 

planning. The next step is selecting word lists for the dictionary entry or headword. In 

this case, the lexicographer should not misgauge the length and the scope the dictionary. 

Both publishers, editors, lexicographers should be wise and realistic when they schedule 

and work effectively on what they scheduled or planned time. 

2.3.1.2. Source and selecting of the dictionary Entry 

According to Singh (1982) and Landau (2001), once the size of the dictionary has been 

established, the wordlist must be selected from a verity of sources like previous 

dictionaries, books, new papers, magazines, and so on. Moreover, entries can be collected 

from the different dialects of the speech community. Such as oral speech or oral literature 

like proverbs, riddles, cultural ceremonies, workplaces, media, TV, radio, etc in terms of 

semantic domains. This will help the lexicographer to get verities of data and able to 

gather a comprehensive data for his dictionary. 

For instance, if the interest of the lexicographer is to compile an etymological dictionary, 

he may rely on old materials and elderly people. On the contrary if he is interested to 

write a synchronic dictionary, he should collect data on the current or particular available 

sources. Besides if she or he is aimed to compile general dictionary, it needs to collect 

data from the above variety of sources and even from corpus usually in the case of 

bilingual dictionaries e.g. with English. 

In general, it is compulsory that a thorough planning is done before the work begins. The 

first point to be regarded is about the type of the dictionary. The work on dictionary 

varies according to the types of dictionaries. For example, the entry in a pocket dictionary 

is much lesser than the entry of concise dictionary. Moreover, the lexicographer should 

decide about the language of the dictionary. If there are many dialectal variations, the 

dictionary-compiler has to decide whether all the dialectal forms are to be included in a 

dictionary or only a few of them depending on the purpose, budget, and time schedule of 
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the dictionary. Furthennore, decision on the incorporation of technical tenns, archaic 

words, idioms and proverbs need to make at earlier stage of the work. The lexicographer 

has also to consider whether the language has a diglossic situation. If there is diglossia, 

the dictionary-compiler should decide which variety is to be included in the dictionary or 

whether he is going to include both the varieties. Besides, the social and stylistic 

variations of the language are also need to be considered like all the professional 

registers, colloquial speech, jargons etc. The inclusion of all this is very problematic if 

not impossible. Therefore, the lexicographer has to decide as to how much of it is 

included in his or her dictionary (Singh 1982 & Landau, 200 I). These decisions should 

be taken before the beginning of the work on the dictionary and be strictly followed. All 

these decisions must be documented so that when new hands join the project there is no 

trouble in following the line of the work. The instructions must be complete with 

minutest details. In order to do this, it would be useful if a proposal is prepared for the 

project. This proposal may contain description and instructions regarding the collection 

of material, preparation and filling up of cards, the compilation of word list, the structure 

of the dictionary entry, description and definition of meaning, labels, phraseology, 

illustrations, grammatical characteristics of words, script and pronunciation and so forth 

(Singh 1982). 

As stated above, the collection of data varies for different types of dictionaries. For 

languages which have literary tradition, the entries can be collected fonn written texts. 

But for languages those do not have literature the word list is to be collected by field 

method from the speech community i.e. from oral texts like proverbs and riddles etc. All 

in all, the lexicographer should be cognizant the source from which the material is to be 

collected and the method of collection via employing filed linguistic methods (Singh, 

1982, Landau, 200 I). 

2.3.2 Writing, Proof readinglEditing and Producing a dictionary 

The lexicographer must follow the principles of metalexicography, each of the mega-, 

macro-, microstructures etc discussed in section 2.2.4 of this thesis. Especially all the 

microstructure procedures like the principles of defining; sense discrimination, 
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pronunciation etc are key elements of a dictionary entry. 

Proof reading is the stage which involves the setting of entry. The work includes fixation 

of the headword, its pronunciation, grammatical characteristics and the fixation and 

selection of definitions etc of the entry. Dictionaries need to proofread as many times as 

possible. In this regard, Sevensen (1993 :248) stated: 

Proofreading dictionaries is an extremely demanding task the reader 
must not only check that all relevant text is included, that everything is 
in the right order and spelt correctly. He must also be aware of a number 
of type-faces and their use, as well as other lexicographical conventions 
in relation to phonetic symbols, section marks, lexicographical symbols, 
and so on. 

This asserts that, proof reading and editing are crucial tasks in practical lexicography. 

The editor should have knowledge of lexicographical conventions and principles. For 

bilingual dictionaries different editors should involved. For instance, a source language 

editor to read the main entries and examples, Target language editor to read the glosses 

and translations of examples, experts for technical vocabulary, linguistic experts for 

grammar and so on. The editors must be trained to know what to look for (Bartholomew 

and Schoenhals, 1983:231-253; Landau, 2001 :382-401). 

The last stage, the stage for preparation of the press copy involves arrangement of entries, 

the use of notations and preparing an introduction for the dictionary, which includes 

general quality of the dictionary, guide to pronunciation, and so forth. 

However, these phases are not strict divisions of work and they are not exclusive to each 

other. In actual work there can be a lot of repetition. For instance once the lexicographer 

has collected data, which might take several years, many new texts may appear in the 

language and many new words may be added to the lexicon of the language. Many 

lexical units may gain new shades of senses. Besides while scrutinizing the data some 

new information not available before can be found . Thus, since language change and 

language development can occur, dictionary-compilers need to up-to-date their 

dictionary. This shows that data collection should not stop at the first stage. While writing 

the entries the various kinds oflemmas to be included are analyzed in terms of their form 

59 



CHAPTER THREE 

3. DATA ANALYSIS, INTERPRETATION, AND PRESENTATION 

In this chapter, the data collected from the dictionaries and the respondents (students, 
instructors and compilers) are analyzed and interpreted. The chapter consists of four 
sections. The first section deals with the data gained from the intended dictionaries. The 
second section presents the analysis of the data obtained from the students. The third 
section presents the analysis of the data obtained from the teachers. And the fourth 
section presents the data gained from compilers of the dictionaries under study. Where 
necessary, discussion is substantiated by evidences from the literature. 

3.1 EVALUATING THE EFFECTIVENESS OF THE SELECTED 

DICTIONARIES 

Initially an attempt is made to evaluate the standards Iqualities ofTigrinya dictionaries on 
the bases of selected criteria. As stated earlier (see 2.2.5), effective ability of evaluating a 
dictionary is one of the very essential professional activities for applied linguists and 
lexicographers. 

3.1.1 Evaluating the Mega-Structure 

Mega-structure refers to the front and back-matters of dictionaries. To facilitate an 
effective use, a dictionary should include a clear and precise front and back matters . 
Typically, the front matter is compulsory than the back matter. Because, it encompasses 
basic issues like the users' guide, abbreviations, title and preface and so on. The users' 
guide can also incorporate different sub-components such as alphabetical order of the head 
word, Pronunciation guide, Parts of speech. and so on. If a dictionary fails to include the basic 
categories of the front matter it can not be considered as a standard dictionary. J 

Though it is not compulsory the back matter of a standard dictionary can also contain 
different information like grammatical sketch, phonology and morphophonemic. derivational 
systems and compounding patterns a language, etc. 
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Then let us examine how the selected Tigrinya dictionaries include the most important categories of the front and back-matter. 

I. LISANA-AGAZI 

LISANA-AGAZI, a detailed, step-by-step monolingual Tigrinya dictionary was written and published by Girmatsion Mebrahtu in 1976 E.C. According to Arefayne (1985) Girmatsion was born in Seraye, Eritrea in 1926 E.C, and attended church school in Gonder and got his title 'Mergeta'. Then, he attended modem school and graduated from Wollo Teacher training Institution. He was an Amharic teacher and latter an employee in the ministry of education. Girmatsion was one of the scholars who designed the new educational curriculum in 1974 E.C. Thus he was eminently well qualified to write this dictionary even though he was not trained lexicographer. The dictionary was first published by the author at the 'DogaJi Printing Press' in Asmara. It was reprinted again in 1983/1976 E.C. at the Berhanena Selam Printing Enterprise, in Addis Ababa. It is the first Tigrinya monolingual dictionary containing around 15600 to 20,000 distinct lexical items or head words. Besides, the dictionary is supplemented by 25 pages of front matter. Inside the front cover, title of the dictionary, dates of publication, tables of contents and publication place have been included. The general introduction of the dictionary encompasses various discussions on language in general and the origin and development of Tigrinya in particular. Moreover the section contains detailed and comparative lists of Ethiopic script and how these were developed in relation to other Semitic languages Arabic and Hebrew, etc. Hence the author had tried to provide detailed information on Tigrinya language in general and how to use the dictionary in particularly. 

Hence, in terms of the categories of the front-matter, this dictionary contained relevant information; although most of the compiler's arguments and his attempt to preserve the archaic letters such as ' b' /"r / 's' /p'/ are not generally acceptable and such symbols are 
I not currently in use. 
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Major-categories Sub-categorics LISANE- AGZAI 

(i) Front cover -hard cover 
-Plastic/ laminated -

(ii) Title pate -Title of the dictionary + 
-compiler's name + 
- publisher's name + 
- years of publishing + 

iii) Dedication (optional) (--) 
iv) Table of contents + 
v prologue or foreword (optional) (+") 
vi preface + 
vi i Introduction + 

- Alphabetical order + 
(viii) Users' guide - structure of the head word + 

-Pronunciation/gemination guide + 

-guide on grammatical information -
- Sense number system -
- guide how to use Examples + 
- guide about Etymology -
- guide on sub-entries -
- guide on how to use of cross-reference -
- Abbreviations Isymbols + 

Table 10: Evaluating the front matterof ' LISANE-AGZAl' 

( ) ... optional Key: +b .. included in the back cover page 
+ ... existing / available - ... Not avai lable/ not exist ing 

As shown in the table above, L1SA]\jA AGZAI includes most categories of the front 

matter. However, some categorie~ of the users guide like grammatical inforn1ation, sense 

number system, and abbreviations and symbols are not included since these categories 

are not used in the dictionary proper(middle matter). The dictionary also lacks guide on 

how to use etymology and hard/plastic cover. 

With regard to the back-matter the dictionary contained lists of appendices and some 

corrections made in the dictionary proper. There are also attached appreciation letters 

from inside and outside of the country. However, as to the criteria of back matter of a 

standard dictionary is concerned, it lacks all criteria as stated in the table below. 

29 crileria from- Newell (1995:332-342), Sevensen (1993:230-235), Landau (2001 :148-(52), and Bartholomew and 
Schoenhals,( 1983:215-230) 
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Malor caleeor;es LISANE-AGZAI 
i .. Grammatical sketch -
ii. word classes -
iii. inflectional sYstem -
iv. Derivational/compounding -

Back Matter v. ADDend ices 
- Lists of affixes -
- Numbers -
- Weights and Measures -
- Names of months -
- days of the week -
- Kinship terms -.. 

Table 11: Evaluating the Back-matter of 'LISANB-AGZAI' 

In general, on the bases of the criteria of the front-matter it can be considered as good 

dictionary. Most categories of the back-matter like lists alphabets are also included in the 

front matter. 

II. MTD (Monolingual Tigrinya Dictionary) 

This monolingual Tigrinya dictionary was compiled and published by the Ethiopian 

language academy in 1989 E.C. It took about 14 years to get it published. Its compilation 

process begun in 1975 E.C. and completed in 1989 E.C. As described in its front matter, it 

was compiled by six employees of the academy.3o 

The dictionary consists of about 19,400 distinct entries presented on 970 pages of the 

dictionary proper. It also contains 8 pages of front matter, one page tables of contents, 

one page lists of contributors, acknowledgement, preface, introduction, abbreviations and 

the users' guides. 

The introduction part contains a list of reduced alphabets of the language. In other words, 

the repetitive characters like 'UJ' /s/ ';)' !hi, and ')I,' /s'/ are excluded on the bases of the 

linguistic principle 'one symbol for one sound'. Furthermore, the users' guide provides 

different relevant information like, gemination, compounds, arrangement of entries, etc. 

augmented with some selected examples. 

30 namely Tekeste Tekle (1979-1989 E.C). Daniel Mehari (1986-1987), Tsehaynesh Glyohanns (1976-1985), Tesgay 
W/mariam (1975-1985), Tadese Tekle (1979-1985) and Tesfay Tewelde (1977-1987). Besides, there were some 
individuals who participated relatively for short time and their names are not included in the dictionary. 
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Major-categories Su b-categories MTD 
(i) Front cover -hard cover -

-Plastic/ laminated -
(iiJ Title pate -Title of the dictionary + 

-compiler's name + 
- publisher's name + 
- vears ofDublishiru> + 

(iii! Dedication (optional) (-) .. (iv) Table ;;rcontents + .. .... M f)rOIOllUe or foreword (oPtional) (-) .... 
<:'I 

(vi! Dreface ~ + , rviJ Introduction + .... 
r:: - Alphabetical order + Q .. (viii) Users' guide - structure of the head word + 

"'" -Pronunciation/gemination guide + 
-e.uide on I!fammatical infonnation + 
- Sense number sYstem + 
-guide how to use Examples + 
- ~uide about Etvmolo~y -
- Quide on sub-entries + 
- guide on how to use of cross-reference +-
- Abbreviations Isymbols + 

Table 12: Evaluatmg the front matter of 'MTD' 

Note tltat: + ... existing I available ( ) ... optional 
+ .... available but not properly used - ... Not available! not existing 

Therefore, as shown in Table above MTD incorporates almost all basic categories of the 

front-matter. However, it did not contain anything in its back-matter as stated in the table 

below. 

Dack 
Matter 

Maior calepories MTD 
i .. Grammatical sketch -
i i. word classes -
iii. inflectional system -
iv. Derivational/compounding +' 
v. Appendices 

- Lists of affixes 
- Numbers 
- Wei~hts and Measures -

- Names of months -
- days of the week -
- Kinship terms -

Table13: Evaluating the Back-matter of'MTD' 

Key: + i ... included in the introduction 

As shown in the table above although the dictionary lacks hard/plastic cover, it contains 

all the properties of the front matter. But MTD lacks all the categories if the back-matter 

except derivatives and compounds incorporated in its front matter. 
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III. NAS'LA 

NAS'LA is also a monolingual Tigrinya dictionary which comprises about 1566 head 

words presented on 253 pages of dictionary proper. It also contains 7 pages of front 

matter. It was written by G/igziabher Bihon, an experienced teacher and published, in 

1987 E.C. It contains several components of the front matter as in the table below. 

Major-categories Sub-categories NAS'LA 

(i) Front cover -hard cover -
-Plastic/ laminated -

(ii) Title pate -Title of the dictionary + 
-compJler's name + 
- publisher's name + 
- years of publishing + 

(iii) Dedication (optional) (-) ... iv) Table of contents -OJ 
:: v I /Jrolof!ue or foreword (optional) (+') 
~ 

vi pre/ace :?j -, vii) Introduction + .... 
= - Alphabetical order + 
0 ... (viii) Users' guide - structure of the head word + 

"'" -Pronunciation/gemination guide ± 
-guide on grammatical information -
- Sense number system + 
- guide how to use Examples + 
- guide about Etymology -
-: _g~ide on sub-entries + 
- gu ide on how to use of cross-reference -
- Abbreviations Isymbols -

Table 14: Evaluating the front-matter of'NAS'LA' 

This dictionary includes the most important components of the front matter. The 

introduction part consists of the origin, development of the language and the users' 

guides. It also contains relevant information about dialects. Hence, it can be also 

considered with relevant front mater. However, pertaining to the back-matter, it doesn ' t 

contain anything like MTD. But at its back cover page, two prologues are stated by the 

author's acquaintances. 
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IV. MlRAS 

MlRAS3I, Tigrinya-English bilingual dictionary complied by an indigenous author Daniel 

Teklu. It was published in 2007 and consists of about 3509 main entries presented on 354 

pages ofthe dictionary proper. 

Maior-cate.rories Sub-catce:ories MIRAS 
(i) Front cover -hard cover -

-Plastic/ laminated -
(ii) Title pate -Title of the dictionarv + 

-compiler's name + 
- Dublisher's name -
- vears of publishing + 

... 7;0 Dedication (optional) (-) .. (iv) Table of contents -t 
~ M Drolo"ue or foreword (optional) (+') 
~ (vi! oreface -
..!. 7viij Introduction + 
== Q - Alphabetical order + ... r.. (viii) Users' guide - structure of the head word + 

-Pronunciation/gemination guide -

-guide on grammatical infonnation + 
- Sense number sYstem + 
- guide how to use Examples + 
- guide on the use of sub-entries + 
- guide on how to use of cross-reference + 
- Abbreviations Isymbols + 

Table 15: Evaluating the front-malter of 'MIRAS' 

[~.ej':.=:- ~:.:.~~~~i:jf;;;':j,;~~~;pl!.ti=~~:::.0.~t;~~~i~!~~=~"i~~:i;;;;i.c!i.~i.~:=:J 

Its front matter includes three pages of introduction and one page lists of abbreviations 

and its significance. As stated in the table above this dictionary includes several 

categories the front matter. But it does not contain any back matter property. 

V. LISAN 

L1SAN, English-Tigrinya bilingual dictionary contains several mam categories of the 

front matter such as title, number of words, author's name, and years of publication. 

Though it is not a plastic/lamented or hardcover the front cover looks attractive with 

green, yellow and purple colors. However, the quality of the paper looks low standard. 

This might be due to the publisher' s interest to sell it with relatively fair price. 

J1 Although there are two big volume Tigrinya-English bilingual dictionaries compiled by a foreigner 
author (Kene, 2000); MIRAS is easily access ible in the market. 
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I. Front-Matter 
LlSAN 

I Front cover -hard cover -
-Plastic/ laminated -

2 Title pate -Title of the dictionary + 
-compiler's name + 
- publisher' s name + 
-vears ofOublishilli! + 

3 Dedication (ootional) (-) 
4 Table of contents -
5 prologue or foreword (optional) (+b) 

60reface -
7 Introduction + 

- AlOhabetical order + 
8 Users ' guide - structure of the head word -

-Pronunciation/gemination guide -
- {!uide on I!rammaticaI infonnation + 
- Qloss (translation equivalent) + 
- Sense number system + 
- Quide how to use Examples -
- guide on subentries + 
- guide on use of cross-reference -
Abbreviations Isymbols + 

Table 16: Evaluating the front-matter of 'LISAN' 
, ____ _____ _________ ___________ ____ ___ __ .J . _____ __ ___ ___________ ______ ________ __ ____ __ ____ ___ __ , 

i._ . _ ._. _ .~lCy~._ . _±_:c·.,,(!.tfll!I_"Ci':!.c..O'!.'e!~t~.":b:·:in~1".<t.e<!. ~n!"_e P.~c~. ~O!<:': P.~~!._._._ . _.j 

As illustrated above in its introduction part LISAN consists of one page lists of 

abbreviations, acknowledgment, and users' guide that explain how entries are arranged 

and defined. It is intended as a general purpose dictionary. Its user's guide also tried to 

show how synonyms and homonyms are treated in the dictionary. However like 

NAS' LA, MTD and MlRAS, it doesn't contain back matter. Thus, the following table 

summarizes the evaluation its front matter. 

VI. SABA 

SABA is the first and the only English-Tigrinya-Amharic trilingual dictionary. It was 

complied by Rahel Yshitla32 inl996 E.C. Its front matter consists of only three pages; one 

page lists of abbreviation, one page users' guide (pronouncing Tigrinya and Amharic 

sounds) and one page devoted to dedication and acknowledgments. The intended users of 

J2 The outer is not native speaker of Tigrinya; hence she used informants (helped by native Tigrinya Teachers) for the 
Tigrinya section. 
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the dictionary are not specified, but as it is stated in its back cover page, it was compiled 

for general purpose. 

This dictionary does not contain the most important categories of the front matter like, 

English pronunciation guide, the arrangement of homonyms, etc. It does not contain any 

back matter information either. Besides, the Amharic parts of speech appeared as 

abbreviated form in the dictionary proper (middle matter) are not stated in the front 

matter of the dictionary (they only appear in their full form) . Hence, this can create 

confusion to the intended users. Mainly abbreviations, like (oum. ·"a>-."lll p46O) etc are not 

stated in the front matter of the dictionary. 

I. Front-Malter SABA 
I Front cover -hard cover -

-Plastic/ laminated -
2 Title pate -Title of the dictionary + 

-compiler's name + 
- publisher's name + 
- years of publishing + 

3 Dedication (optional) (+) 
4 Table of contents -
5 prologue or foreword (optional) (-) 
6 preface -
7 Introduction -

- Alphabetical order -
8 Users' guide - structure of the head word -

-Pronunciation/gemination guide + 
- guide on grammatical information + 
- gloss (translation equivalent) + 
- Sense number system -
- guide how to use Examples -
- guide on subentries -

- guide on use of cross-reference -

- Abbreviations Isyrubols + 

Table 17: Evaluating the front-malter of , SABA' 

The evaluation showed that most of these dictionaries include some basic categories of 

the front matter. However, the result obtained from these dictionaries indicates that all 

lack/fail to cover the basic categories of the back-matter. In the following table the 

researcher tried to make a brief summery concerning the assessment of front and back 

matter of each dictionary. 
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LISANE- MTD NAS'LA MIRAS LISAN 
1. Front-Matter AGZAI 
I Front cover -hard cover - - - - -

-Plastic! laminated - - - - -
2 Title pate -Title of the dictionary + + + + + 

-compiler's name + + + + + 
- Dublisher's name + + + - + 
-Years ofPublishing + + + + + 

3 Dedication (optional) (-1 (-) (-) (-) (-1 
4 Table of contents + + - - -
5 Drolog-ue or foreword (oOtional) (+b) (-) (+') (+') (+') 
6 Dreface + + - - -
7 Introduction + + + + + 

- Alphabetical order + + + + + 
8 Users ' guide - structure of the head word + + + + -

-Pronunciation/gemination guide + + + - -
- Part of speech (guide on - + - + + 

grammatical information) 
- glosSTtranslation equivalent) • • • - + 
- Sense number system - + + + + 
- guide how to use Examples + + + + -
-Quide about EtVmol~ + - - • • 
- Quide on subentries - + + +' + 
- guide on usc of cross-reference - + - - - -
- Abbreviations Isymbols + + - + + 
i .. Grammatical sketch - - + - -

II Back Matter ii. word c lasses - - - +' -
iii. inflectional system - - - +' -
iv_ DerivationaVcompounding - +' - +' -
v_ Appendices 

- Lists of affixes - - - - -
- Numbers + - - - -
- Weights and Measures - - - - -
- Names of months - - - - -
- davs of the week - - - - -
- Kinship terms - - - - -

Table 18: Summary: Evaluating the front and Back-matter of the selected Tigrinya dictionaries 

key: +b ___ included in the back cover page +; ___ included in the introduction 
+ ___ existing I avai lable +- __ _ available but not properly used 
-__ _ Not available ( ) __ _ optional 
• __ _ Not necessary ± ___ not full or incomplete 

As summarized in the table above, except L1SANE- AGZAI, which includes Ethiopic number 

system, and attached appreciation letters, all the above dictionaries do not include any 

category of the back-matter. With regard to the front-matter, most of the dictionaries 

include important categories like the users guide, information about the head word, 

gemination, etc_ But even here some of the dictionaries like SABA and L1SAN missed 
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important categories of the front-matter. Besides, LISANE- AGZAI and NAS' LA did not 

include important information like grammatical information, etc, 

3.1.2 EVALUATING THE LAYOUT (MACRO-STRUCTURE) OF TIGRINYA 
DICTIONARIES 

As pointed out earlier in section (2.2.3.3), the concern of the macro-structure is on the 

arrangement of dictionary entries. In terms of their macro-structure, dictionaries can be 

evaluated in terms of the arrangement of entries. The layout of a dictionary could be either 

flat, nest or tiered layout. The organization of the headword list is usually alphabetical 

(Word-by-word or letter-by letter). Hence, using the alphabetical order and the header in a 

dictionary is a necessary skill which ought to be well thought of. The dictionary compiler 

must have the knowledge of arranging and categorizing skills. For instance, s/he must be 

consistent in representing homonyms, main entries and subentries, etc. Besides, the 

dictionary style guide should encompass information about the methods used in the 

dictionary proper (Sevensen, 1993:12, Atkins and Rundell, 2008:191). 

There are various ways of arranging the headwords or entries in a dictionary (letter by 

letter or word by word). Moreover, there are two basic criteria for dividing the 

information in the entry (a) in terms of 'sense' and (b) parts of speech. 

3.1.2.1. Organization of the headword list in Tigrinya dictionaries 

In the next section, an attempt is made to evaluate the selected Tigrinya dictionaries in 

terms of the criteria of microstructure. 

I. LISANA-AGAZI 

This dictionary is laid out in two columns per page. An average page holds about 22 to 24 

main entries. This is followed by short definition and then by selected examples. All the 

headwords are alphabetically arranged. The layout of each entry is written in bold. The 

precise definition, examples and some selected pictorial illustrations make the dictionary 

relatively a rich source of information. 
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However, although the entries are clearly laid-out, all subentries and derivatives are 

written as independent entry. Moreover, the author did not follow the principle of 3'd 

person, singular masculine past tense (Geez) form when the verbs are selected as main 

entry. 

example gloss correct form of the entry 
U"'Loo, (0000) sink down ,/0000 

/h:lmimui /ham:lm:l/ 
U/,oo' (lou) hitJbit '/lou 

/h:lrimui /har:lm:l/ 
"'11 ,h. O· keep properly/cared -1,11-1,0 

Ih:lhlhibul Ihabth:lb:l/ 
"'t-/: ask(ed) ".1'''' 
/ h:ltitui Ihat:lt:l/ 

"'Qm' swollen -I, Om 
Ih:lbit'u Ihiib:lt' :l/ 

As shown in the above examples, although the author provides part of the correct form of 

the verb in brackets, he did not follow the standard way of displaying verbs in the 

dictionary. As he pointed out in the introduction part of the dictionary, he had 

intentionally followed the above incorrect strategy for purposes of easy use. But the 

alternation of the first order with the fourth order makes the entries difficult to 

understand. The words like ' U"'/.OD", 'U/,oo.', 'dd;'/", are not acceptable words in the 

language. To be acceptable the first order must be written as "I', '.,.', and so on as stated 

in the table above. 

II. MTD 

This dictionary is laid out in single column per page. An average page holds about 6-8 

head entries with sub-entries increasing this further. Some entries include much 

information and others remain very short usually with cross-reference, without any 

definition. And even many other entries have ambiguous/circular definitions. 

Pertaining to the layout of the dictionary, the head words are written in bold and 

alphabetically arranged verbs are also displayed in their basic/stem form (in 3,d person, 

masculine, singular, past tense from). Homonymous words are treated as independent 
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entry. Moreover. endocentric compound words. whose meaning is related to one part of 

the component. are written under the head word. However. exocentric compounds. whose 

meaning are not related to one of their components. are not laid out as independent entry. 

Hence. although this dictionary informs its reader. as if exocentric compounds were 

treated as main entry (P. xi) this strategy was not employed in the dictionary proper. 

Exam les: 
1.6mr/>,1 

Is' :Jw:Jj:JI 
'(he) told' 

2. '},!'. 'I. Hli 
!\ajnil 

'eye' 

6mr~/;PI ...... (J'f'lilI .. .. (p.921 ) 

Is':Jw:Jj:JI 
'orator' 

Is' twa! 
'speech' 

anC'}-r '},!'.'L lilI .. . ,},!'.'l. '1"Y:C.e!ilI"'(P.712) 
Im:J~~t ~ajnil / ~ajni m+dri I 
'eye lense' 'toilet' 

3. i an II II , 1~,1 Im:ll:ls:ll ' gave back/returned borrowed money· ... (P.114.115) 

ii. unllfl2 I~I Im:ll:ls:ll ' plug Iretum back' 

i. unllfl' I~I Im:lll:ls:ll 'chencghed or reterned back what he has bought' 

ii. unt'lfl2 1~,1 Im:JlI:Js:JI ' answered or ' responded ' (question). 

iii. unt'lfl3/~,1 Im:JlI:ls:JI 'fill up a liquid! grain in to some material' 

As stated in the above examples. this dictionary employed the sense-number homonymy 

layout as in example 3 above. It did not display exocentric compounds as main entry as in 

example 2 above. In general the layout of this dictionary is not well organized. several 

head words contain very short and ambiguous definitions and others contain larger 

paragraphs. 

III. NAS'LA 

In this dictionary the entries are arranged alphabetically in a single column. Verbs appear 

as 3'd person masculine singular past tense form. which is the basic form of Semitic 

language-dictionaries. 

The author avoids over representation of letters. Hence. the unnecessary repetitive 

characters such as ' ~/ls·l. '')'/h/, and 'WlsI are not used in the dictionary. Instead, the 
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author preferred in using the simplest letters likel 't!' Is'l, ' B' /hi, and ' ii' l si . Therefore, 

this dictionary is the first in its exclusion of repetitive symbols of the language. 

The basic entries are selected as head word and the sub-entries like derivatives, 

compounds, and so forth are written under the main entry. 

Example (P. 2S7) 
main entry-7 &.-/'cD If'dt'dw'dl 

{ 

uDr,:·r··/;lm'dftotui 
sub-entrie ·hi.;!·?' J.'. It'df'dtawaj/ 

t.;!·'t: c;>.Mf'dtawt rt~sul 

gloss 
'(he) loved ' 
'(his) favourite, desired ' 
'beloved one' 

'selfish Iself-centered ' 

As stated in the above example, this dictionary followed the tiered layout arrangement. 

The subentries are written under the main entry. The head words are written in bold. 

IV. MIRAS 

The dictionary is laid out in one column per page. An average page holds about 9- 12 

head entries with subentries increasing this number further. Headwords are arranged 

alphabetically and sub-entries are written under the main entry. Akin to NAS'LA (1987) 

and MTD (1989), compounds and derivatives are laid out alphabetically under the lemma 

as in the examples below. 

Although the Tigrinya words are clearly laid out, their English gloss remains condensed, 

this might mislead non-careful users. 
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Examples ~Ioss 

Head word ---+ he;' (t'l) Itnno / 'mother' (p. 194) ...... 

Compounds ---+ 
K h<;',no) Itnno htgo/ 'grand mother' 

.I,tj:·l;he;'(t'l) lhafHnnol' aunt' 

Head word ---+ '}O.l. ("I) t1 as' :l f:l/ 'folded', 'doubled' .. (p .248) 

Mtj: (:j» t1ts 'af/ 'folded' 'crease' 
derivatives_ ----=: Mt. (t'l) t1ts'flf 'double, fold' 

'---- -r'}O&' (°/) /t:l~a s' :lf:l/ 'was fo lded, was doubled' 
Compounds - -r'},.I. (JI111C (t'l) ft:l~asJ afi w:lnb:lr / 'folding chair' 
Idioms --+ :!>1\··'}O.l. (1l~) /k'a lu ~as':lf:l/ 'broke one's promise ' 
Headword -+ lI£m-r(O/) /",m.t./ I. went on a mi litary miss ion ... (p.",) {2. made a raid 

Number sense ---+ 3. went on expedition 
4. campaigned 

As shown in the above table sub-entries which encompass compounds, derivatives, 

idioms and different meanings of a single word are written below the head word. As to 

the principle of economy is concerned; this kind of arrangement consumes more space. 

But it is assumed to be easy for users to identify the main entry from its derivatives. In 

general, as far as the macro-structure is concerned, the author used the tiered layout. 

Although it contains multiple subentries which increase the number further, this 

dictionary contains around 3509-4000 main entries. As a general purpose dictionary, it 

would have better if it encompasses many entries as much as possible or limit its purpose 

for elementary or high school students. 

V. LISAN 

This dictionary consists of about 55,000 distinct lexical entries presented on 773 pages of 

the dictionary proper. It is laid out in two columns per page. An average page consists of 

about 8 to 12 head words with subentries increasing this number further. The short gloss 

and some selected pictorial illustration make the dictionary relatively a rich source of 

information than the other bi-Itrilingual dictionaries like MTRAS and SABA. The author 

uses a flat layout, which is considered as not easy to identify the main entry from its 

derivatives. The subentries are written as a headword as in the fo llowing examples. 
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Ex ample: 
~ happy (adj .) 1'C (:,,) ,},'/-I'l! ~o· "'- .... ... (p-290) 

I=M;a~in=e~n=tTY:l= { rhappiness (n) 1'1:~O (fl) ;.I-,},'1fl! tt.M! S1.fl;.l-
happy-go-lucky (adj .) 1'l:1(J)o '1h_ (~) ll'hllJ an,h. ""9"'1 .. <;,~, 

I sub-entries I happy hour (n) 1'0,01 (fl) ~,A""'f anM- Ilil'/; A"D-~ 1.1"1 0I'h. 
9D ;I.<'IC (J);J 1/7irml\· (1.'1'1"''-''6) 

As stated above the derived entries are laid out as main entries following the principle of 
the flat layout. According to Atkins and Rundell (2008), the flat layout is not easy for 
users to identify the main entry from its derivations. 

In general, in tenns of the principle of macrostructure, the main entry should be easily 

identifiable. However in this dictionary head entries are not indicated in boldface, rather 

they are written as similar font as the definition and pronunciation guide. The dictionary 

includes pronunciation guide written in Ethiopic script for the English head words. But 

this makes problematic for the layout of the dictionary because it is not written in bracket 

or some special symbols. 

VI_ SABA 

SABA, trilingual English-Tigrinya- Amharic dictionary, consists of about 30,000 main 

entries with Tigrinya and English translation equivalents. The entries are presented on 

773 pages of the middle matter (main body) of the dictionary. It is laid out in one column 

per page. An average page holds about 17 to 19 head entries with sub-entries which may 

increase the number further. 

The English head entries are not written in bold, and even their pronunciations are written 

in Ethiopic Script below each English main entry. All the head words look very 

condensed. Hence, it seems difficult for the user to identify the head word from the gloss. 

On the contrary, their Tigrinya and Amharic translation equivalents are clearly laid out 

with one spacing gap as in the following examples. 
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EXAMPLE: English 
1. abound (adj) 

"'lm-'}¥: (.").) 
2. cook (Vt) 

h·h (foY."/ll) 

3. border (n) 
(IcY.c (ll?") 

Tigrinya 
0°/\.11·,/",\, 

Amharic 
.,. -l' u. ,: .l. 

To conclude, the following table presented a summary on the layout of the selected 
dictionaries. 

Main categories of tlte Ti/!rinya Dictionaries 
Macro- structure (layout) Mono!bl/!ua! Bilin/!ua! Trilin/!ua! 

I 

2 

3 

4 

5 

LISANEAGAZI NAS'LA MTD MlRAS LISAN SABA 
Alphabetical . ~, 

word by word - - - - - -
letter by letter + + + + + + 

Dictionary layout ". ." . 
.., . 

2.1 Flat layout + + + 

2.2 tiered layout + + + 

2.3 nested (-) (-) (-) (-) (-) (-) 

Homonymic layout . ,j 
, 

3.1. on the bases of 
grammar or - - + + 

3.2. on the bases of . 
etymology - + 

Polysemous layout I ~ -:-:1;.;.:).:'" , . .. 4 ",~~ ". .,' . ". ,., :\7".... ~ .'::' 
4.1. according to 

sense number - + + + + 

4.2. According to 
parts of speech - + 

verbs 3,dpmsg past - + + + + + 

Table 19: Summary on evaluating the layout of Tigrinya Dictionaries 

[ 

........................... _ ..................................................... _ ................ · ........ · ................ · .. · .................. · .. · ........ ·1 
Key: + ..... avai lable (presence of categories) - ... Not avai lab le (absence of category) 

....... _ (L" op~.onal (cu.'!~.'.l.~X .. ':.~.~~ .. ~~~ ____ ~ .. ::.::.!.'I.~t .. ~.!ly .. ~~~.~I~~.~~ ................... _ ......... . 

As shown in the table above, most of selected dictionaries encompass relevant categories 

of the micro-structure. But some dictionaries like L1SANS-AGAZI lack almost all 

characteristics of a standard dictionary layout. 
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3.1.3. Evaluating the Microstructure of Tigrinya Dictionaries 

As pointed out earlier, the microstructure also known as the middle matter or dictionary 

proper is the core part of any dictionary. It encompasses most basic aspects of a 

dictionary, such as the head word, pronunciation, parts of speech, definition, examples 

and pictorial illustrations, etc. While the micro-structure of a monolingual dictionary 

includes etymological and dialectal variants, bilingual and trilingual dictionaries include 

translation equivalents/glosses. 

In order make an objective evaluation on the selected dictionaries and to increase the 

readability of this chapter, each section begins with summary of selected criteria as in the 

following. 

3,1.3 1. The Head Word /Entry Term 

Special care is needed in the selection and lamenting a word as a main entry. The 

dictionary compiler or lexicographer should choose the basic free form of the word. The 

headword must be natural form, simple /short form, frequent, productive form, etc. 

I. The Main Entry in LISANE-AGAZI, NAS'LA, MTD and MIRAS 

In Tigrinya, verbs are considered as basic/stem when thcy appeared as 3,d person singular 

masculine past tense [3msp 1 fomI. Dictionary compilers should select this kind of verbs 

as a main entry in their dictionary. However, some of the dictionaries under investigation 

did not follow this strategy. 

Example 

L1SANE AGAZI NAS'LA MTD MIRAS GLOSS 
I 11/'1,0' IIA~ IIA~ IIA~ (he) ate 

/ b:lli'i -.u / /b:ll'i:l / I b:ll'i:ll I b:ll'i:ll 
2 (..,-r- (..,-r tHor (l-/"{' (he) drunk 

/ s:ltjul /S:lt:lj:l/ /S:lt:lj:l/ /S:lt:lj:l/ 
3 -/-'Ii-'l_ ~- -/ - 'Ii~ ~ of-'Ii~ " ·"'Ii~', (he) be dressed 

/ t:lx:ldinu / /t:lx:ld:ln:l / /t:lx:ld:ln:l I t:lx:ld:lin:ll In or wear 
4 ld;Ol- ~of-(/) ~ of-(/) ~of'a' (he) entered 

l7atiwu I I?at:lw:l/ l7at:lw:lI l7at:lw:lI 
5 }-,Ol-)l: ~aJJ>: >.wJ>: >.wJ>: (he) declared 

17awid3ul /7aw:ld3:l I l7aw:ld3'J/ l7aw'Jd3'J/ 
Table 20: The Mam Entry m LISANE-AGAZI, NAS' LA, MTD and MlRAS 
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As stated in the above examples, in LISANE-AGAZI, the verbs do not appear as 3rd 

person masculine past tense form (Ge' ez). However, in NAS'LA, MTD the verbs display 

3mspform. 

II. The Main Entry in SABA and LISAN 

As already stated, SABA provides translation equivalent for the English headwords form 

Tigrinya and Amharic. The gloss for nouns, adjectives and other parts of speech apart 

from verbs are fairly translated. However, it is difficult to provide equivalents for verbs. 

Hence this dictionary does not present the exact tense of the verbs in the three languages. 

Example - from SABA 

English Tigrinya Amharic 
1 eat (v) Of\. 0- (he) 'ate' O'! (he) 'ate' 
2 enlarge (vt) Mflr. (he) 'enlarged' MI.1 (he) 'enlarged' 

Table 21: The Main Entry in SABA and LISAN 

As stated in the above table, the verbs in Tigrinya should ' OAO' and MOl" in be 

equivalent with the entries. Likewise, in LISAN the English headwords are not equivalent 

with the Tigrinya verbs. 

Examplc- from LISAN 

English Tigrinya Tigrinya translation 
1 eat (v.t) ld· ("'."/) flA'j -I'un '/fl 'ate' 

2 drink (v.l) .I~'(nh (oj ' ."1) I'H'I' 'drunk' 

3 break (v.t) 'flt.h ("/) t"lfI': 'broken' 

4 wear (v) 'P. ("/) -I,'Ii.l!. ~ Iwearied' 

5 declare (v.) Ji.ht\ ("I) l,OI;t>:, ,/, '/1 'declared' 

The English verbs in the table above appeared in present tense form. However, their 

Tigrinya transaction equivalents are written in their past tense form. Hence, there is 

disparity in tense between the source and the target language. 

Moreover, in SABA, the Tigrinya and Amharic glosses are not identical. While in 

Amharic, the verbs are written in their 3'd person masculine past tense form, their 
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Tigrinya equivalents did not fo llow this principle. Thus the author was not consistent in 

defining verbs in the three languages stated above. 

3.1.32. Pronunciation/gemination 

Dictionaries must include pronunciation guide if the writing system of a language is not fully 

phonemic. A few simple rules in the introduction are needed if they are sufficient to arrive at the 

correct pronunciation. However, if simple rules are not enough and if it is unpredictable, 

pronunciation guide is necessary to be included in a dictionary. 

In Tigrinya, gemination or doubling of consonants involves the combination of identical 

consonant clusters uninterrupted by any vowel within a word. It occurs at word medial 

position and it is an essential phonemic feature in the language. However, although 

gemination is a frequent phonemic property (supurasegmental) in the language there is no 

way of marking or indicating in the orthography. This may be less difficult for native 

speakers than for non-native speakers and beginners who have to learn in every context. 

E xample 
Non-Geminated Geminated 

1. /k'~r~b~1 "he came closer". Ik'~rNb~1 'he brought forth'/ 'presented' 
2. Ihabol 'he gave him' Ihabbo I 'you (masculine singular) give him. 
3. IZ:lwari I 'wanderer' Izewwaril 'driver' etc. 

What should lexicographers do in order to deal with gemination in their dictionary? Since 

lexicographers are concerned with words they have to indicate gemination with some 

special symbol consistently. Otherwise, linguists should design a special orthography 

typical for consonant cl uster. 

Based on the principle stated above, let us examine how pronunciation or gemination was 

treated in the dictionaries under study. 

I. GEMINATION IN LISANE-AGAZI, NAS'LA, MTD AND MIRAS 

There is no consistency in the treatment of gemination among the dictionaries. For 

instance, majority of the dictionaries use a special symbol to treat the problem, and others 
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like MIRAS do not show gennination at all. The following table summarizes the 

treatment of gemination in four of the selected dictionaries. 

gentillatioll ExamDles 
Dictionaries idelltified Symbol gell/inatated NOli gemillatioll 

-
+ - II "'I 'I. II 'painter' (1."'1'1. 'can became smooth ' 

I LISANE- I I ammas'i I lIamas'i I 
AGZAI -

9u A.:JlI 'became honest' ~A;JfI ' leave 'to left" 

I mtlHgasl ImtHgasl 

2 .. .. 
MTD + /f(IJt. /f(IJt. 

lzawwara I 'driver' Izewaral 'wanderer' 
3 NAS'LA - aull'/\. Spoke with uooll seem/look like , ? 

Imassalal parables Imasalal 
4 

MlRAS - No - -
Table 22: Sum manes on treatment of gemmatzon m the four selected d,ctlOnanes 

As shown in the above table, each dictionary compiler used different symbols to show 

gemination. For example, in LISANE-AGZAI it is indicated by ( _) called Idi+t7atl from 

Ge'ez used for falling and stressed pitch. Girmatsion used his knowledge of Ge'ez to 

tackle the problem as stated above. He is the first indigenous dictionary compiler who 

treated gemination in his dictionary. 

The authors of MTD also used 1 .. 1 two dots written above the geminated sound as in the 

table (number 2) above. In NAS' LA, the author infonned he used a special symbol I 'I in 

front of the geminated sound, but he does not use it consistently in his dictionary. On the 

other hand MlRAS does not provide a symbol for gemination. In the introduction part, the 

author said : 

"I did not differentiate (distinguish) the geminated and the non-geminated 

words which bring meaning difference in Tigrinya. Hence, I recommend 

readers (users) should use the context in which the source word is used, 

with great excuse!" 
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"mll..JIlI"1 "d,/'t.,h?" '1 h.t"".r. TC'/-?" 'IH?"llh· :I'''T T'7C~ uott:fI.r. 

h.r.-j(JCI~'1 M" 001011. 11/.1!.Ar-lI" TC1'?" :1'" ",. 1.1'7/'t.1/~ tt:Att:A :l'A 

'Ollh1'P' '}OJ·-'l. (context) -rli&.""'''?'' YUll'/ll'i: .r.:"t.;J' h'I1i"tic" (1tl. C) 

As stated above, the author tried to inform his dictionary users to use context. However, it 

is difficult if not impossible to use context in a dictionary without examples. After all, the 

users consult dictionary mainly for clear definition, pronunciation, grammatical 

information, etc. however no clear and short examples which include the head word is 

included. Thus it is difficult to expect users to distinguish the geminated word form the 

non-geminated in a dictionary without examples in context. This dictionary does not 

contain examples which include the main entry in context. 

As discussed above, there is no common agreement in representing gemination in the 

language. Dictionary compilers have used different symbols. This is difficult for users to 

know various symbols for the same concept. Especially non-native learners and beginners 

(children) can not easily understand same symbol for a different concept. Therefore, 

linguists and lexicographers should cooperate to device one symbol and need to be used 

consistently in different dictionaries. 

III. LISAN and SABA 

These dictionaries provide pronunciation for the English head words, using the Ethiopic 

script. However, there are some noticeable weaknesses as pointed out in the following 

table. 

Main Entry English 
Pronunciation 

No LISAN SABA • Macmillan (2002) 
I abandon (v) M'I1.'1 ("I) (p-') 'h1J"11.'1 ("Ill) (P") /;Jbrend::m/ 
2 abashed (adj.) Mi'if." (~.) (p-I) 'h0 . .r. 'Ii (q.) (p-' ) /;J'breSti 
3 about (adv) ),IJOJ' ~' ('hn'"J) (p·2) },IJOJ''''' (-I'm·."/fl) (p-2) /;Jbaut/ 
4 above M1i (~.) (p·2) M:ii ( ) (p-370) /' ;JbAv/ 
5 pronunciation 'f CTtrI. f .r.i'i'l (ll )(P'527) 'f t.~ 'trI. r. '1i'I(ll?")(p-252) /pr;JnAn5i eIsn/ 
6 thing (n) rt 'I'" (ll) (p·701) '/;'1"1 (MU (p-369) /811)/ 
7 thatfpro). 'I'}' (hl'l) (p-699) II'}' (hll) (p·366) /oreU 
8 thus (adv) /Ill (' I'OJ"I) (p-704) /Ill (1·Ol·."/) (p-375) /OA5/ 
9 Thursday (n) fl11.V. (fl) (p·704) '/·cM • .r. (MU) (p-375) /83:zdeI/ 
10 thought (n) ,..:). (1'1) (p-70 1) ,r'm"}' (MU) (p.371 ) 18): tJ 
II think '/;'Ih (p-701) '/;'Ih (p-370) /81~kI 

• Just for compaflson 
Table 23 : Treatment of pronunciation in LISAN and SABA 
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As shown in the above table both dictionaries are not good sources (references) for 

English pronunciation. In LISAN, the vowel lal is replaced by Ia!. Moreover, in both 

dictionaries the English inter-dental sounds 19 I and I (} I are represented by I tI lsi. Even 

there is inconsistency in using the English dental sounds as show in example (6, 9 and 

10) above. The velar nasal Irl as represented by the alveolar In!. 

Therefore, this is a serious problem that needs critical correction. Linguists and 

lexicographers should cooperate to design a special symbol or alphabet for the inter­

dental sounds of English or else should adopt the IP A. 

Furthermore, SABA used all the redundant characters for the English pronunciation and 

in the Amharic gloss. It also used ( Ii I which is pronounced as Ix! in Tigrinya and as /hi in 

Amharic. This can create confusion for Tigrinya users. 

Example 

No English Tigrinya speaker Amharic speaker 
I heart (vt) 

'lic-r ("''l'."/I'l) /xartJ /hartJ 
2 hurry (n) 

'lit (M~) /xaril Iharil 
3 humble (adj.) 

'1i9u 'IlA (:j.) Ixamb+ll IxambHl 
4 hut(n) 

1Ft, · (MU) Ixat! Ihat! 

There are several English headwords transcribed like in the above examples. However, in 

Tigrinya ( iii is generally pronounced as Ix/. Hence, this can be useless and even hinder to 

learn the exact English pronunciation. Mainly, beginners and primary school children can 

use or master the incorrect pronunciation as in the above examples . Besides, this 

dictionary mystify the first and the forth order in the pronunciation and some entries are 

transcribed by redundant letters which are not currently in use in Tigrinya. 

Example 

l. high (adj.) /hall 

u}.'. (:j.) 

2. half (n) /ha:fl 

u~: 

3. afraid (adj.) I'afreldl 

4. sanctity (n) Isrela]tatil 

"rHI"I: ')' 
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As the above examples show, ' U' and ' h' are pronounced in Tigrinya like /h:>1 and 1/7:>1, 

but in Amharic they can be pronounced as /hal and /7a1, respectively. This dictionary also 

included 1/"1, /')1 1",/ but such letters are not currently in use in Tigrinya. This shows that 

the dictionary compilers should consult linguists and lexicographers in order to improve 

the quality of their dictionaries. Besides, the above differences should be explained in the 

front matter of their dictionary. 

3.1.3.4. Orthography/ Spelling in Tigrinya Dictionaries 

The Tigrinya writing system is basically similar to Ge 'ez and Amharic commonly, 

known as the 'Ethiopic writing system'. The writing system was problematic for 

lexicographers as there is no a one-to-one correspondence between the graphic symbols 

and sounds. In other words, some sounds are represented by more than one symbol which 

causes difficulty for dictionary compilers and learners. 

Currently, however, the redundant sounds are already solved by selecting one. For 

example lUI IlJl 11M are currently in use than their alternates 1"11 I 1'101 1/"1, respectively. 

Such redundant letters are already reduced. Nevertheless, the writing system does not yet 

possess a special character for geminated consonants. 

Let us assess the standards of the selected dictionaries in terms ofspellingl orthography. 

I. LISANS-AGAZI 

Pertaining to orthographylspelling, LlSANE-AGAI lacks consistency and suffers from 

many spelling errors and mUltiple redundant letters to preserve the archaic letters. 

Perhaps this results due to the fact that it is the oldest Tigrinya monolingual dictionary. It 

includes all the redundant letters like IX:I 1M, II-"I Ifll and IIJI I?I. 

There are also some characters like '?'Ih/ used instead of ' ('\ '!hi as stated In the 

following examples. 
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LISANE AGAZI Currently used as Gloss 
I ~M· Ihalafal .././\ <I- Ihalfal extra more 
2 ~It<l- lhalifuJ "'It 4· lhalifuJ (he)went 
3 ~cr- Iharju/ ",cr- Iharju/ (he) selected 
4 ~"r,:H Ihalafnatl ,'." r,: ~'1- llialafnatl responsibility 
5 ~OD-(I Ihamusl ,'.00-(1 Ihamus/ Thursday 

There are about 64 head entries written like the examples above. Perhaps the author's 

intention was to preserve the archaic form letter I~/. However, this is no more in use and 

such words can create confusion not only for non-native learners and children but also for 

advanced learners. Moreover, there is a confusion between the first order and the forth 

order symbols. 

Example 

LISANE AGAZI 

I. ut.oo. Iharamu/ 
2. haut.lIL'/: Ramalkitu/ 
3 .• ,.O.m- lh.bit'uI 

Correct Form 
'It. au Iharimal 
>'u°t.lh." l7amalk.ta/ 
".O.m- lhabit'uI 

Gloss 
'bit', 'hit' 
'indicated/show 

'swollen' 

As affirmed from these examples, the dictionary lacks spelling/orthographic guide. In 

general, on the bases of the criteria of spelling and orthography, this dictionary needs a 

critical revision by reducing the redundant letters predominantly for current pedagogical 

use. 

II. NAS'LA 

On the bases of spelling and orthography, this dictionary is found to be better than 

LISANE-AGAI and MTD. It avoided the redundant letters like '~', 'ru",'x-' by taking the 

simple character IIJI, 1M and /(J/, respectively. Thus, it is the earliest dictionary with 

reduced alphabets of the language. 

Sometimes, the first and second order, and the six and seven order are ether exchanged. 

For instance, ' 1'I'/' fI', ' (Jl/ (J). and \~.'/~ were used interchangeably and the author informed 

this shortcoming for the user at the end of his dictionary. 
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III. MTD 

This dictionary provides a list of the reduced letters by avoiding the redundant characters 

in the language. However, it seems nothing was done on phoneticl allophonic variants. 

The various accents Ipronunciation variants were incorporated in the dictionary as in the 

following examples. 

Examples 
phonemic phonetic 

No Maill elltTv Defillitioll gloss 

I '/'t(1 Igonbol 19"(1 [ ~ombol pot 
2 'noo l'ianbobol '}9"OO f~embobo 1 flowered (get flower) 
3 I~MI IkuHsol 1J..6(t fkwuHsol ball 
4 '/'tOC Igonborl 19"OC [gombor/] forehead 
5 un'F(/J Imotf owol (/Ji'i(/J I mo rowoll became comfortable 
6 tl'10<l l7anbosal tl9"O<l f7ambosal lion 

As one can clearly glance from these examples, no attempt is made to avoid phonetic 

variants. For instance in example 'I', '2', '4' there is homorganic nasal assimilation. The 

alveolar In! is changed into bilabial nasal 1m! before the bilabial sounds [n] --> [m]lb] and 

in example '3', [k] --+ [kW] when it appear before back vowels. In other words, there is 

labialization process; the phoneme /kl is labialized before back vowels. All this variations 

only appear in speech and it is unattainable and impractical to include such variant in a 

dictionary. The dictionary is full of such kinds of definitions and lacks the methods and 

principles of lexicography. It seams less attention was given in distinguishing basic 

words from their phonetic variants. The compilers lack basic knowledge of lexicography 

and phonetics / phonology. 

IV.MIRAS 

This dictionary used the reduced alphabets of Tigrinya. It avoids the redundant alternates, 

fo llowing the MTD principle as a model. However, like the above dictionaries, there are 

some noticeable gaps in spelling. 
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Example Should be corrected as: 

1. 1ft. (1I) (p.9) A type of dance peculiar to 
eastern Tigray and some parts of Eritrea. 1ft. ...... u·t. 

2. 1/01'-/' (DIll) want on a military mission want -> went 

3. ;1'(1-/' tlf.'t (1I) Art of covenant Art ...... ark of the covenant 

4. uu<j'lI ("Ill) cut hairs with scissors uu'/'lI ...... un:r: 1I 

As it can be noticed form the above examples, the dictionary has some spelling errors, 

which need abrupt or critical correction. 

V. LISAN and SABAB 

As already discussed in the previous section, these dictionaries have some noticeable 

gaps in providing the accurate English pronunciation, vowel length, consonant 

germination, and so on. Moreover, sometimes SABA uses '0' IV instead of '0' Is' l, IIPI 

which is not currently in use in Tigrinya and so forth. 

Example 

English Tigrinya Amharic Correction for the Ti!!rinya Idoss 
J. elect (v) 0°60· alJ~m IO·I ...... l fH 

2. electrician "',hkl' ';' lbt\.h -h~h r l.t\.h;h~h fI&--"';' 1"'1 ...... 1 fII 

3. print 'N:"'" 1', i -un I '/I-+I,'J 

4. Publish (v) ",Urf~uu 1,'ai'l'm vi -+1,1t! 

In general, although these dictionaries provide valuable techniques and methods of 

lexicography, great care is needed in spelling, pronunciation definition and the like. 

3.1.35. Definition 

Definition is the backbone of a dictionary. All lexicographers like Atkins and Rundell 

(2008), Landau (2001), Hartmann (2003), Lew (2004), and so on, give much emphasis on 

definition, because users ' usually consult their dictionary for clear definition. Therefore, 

dictionary compilers must give great care, time and energy in defining the head word 

with precise examples or illustrations. Before directly going to the evaluation of the 
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selected dictionaries on the bases of definition, it seems crucial to have a list of criteria as 

summarized in the following table. 

- Avoid circularity: circular definition made things difficult or impossible to understand. "Mind you, 
circularity does not just make things difficult-it makes them impossible" (Landau, 200 I: 157) 

- Be brief (Brevity): focus on meaning and tell users what the head word mean. Never use a passive 
where active is possible (Atkins and Rundell, 2008:452) 

- Simplicity: Use simpler words than the word being defined; Do not use complex words to define 
simple words. (Landau, 200 I : 166) 

- start with the basic definition: give the correct generic term and accurate details - begin with the 
basic definition and present examples as necessary (Atkins and Rundell, 2008:452) 

- Economy: attempt for maximum economy; don't try to include everything. " A good definition is one 
that meets its user's needs without providing more information than is necessaryH (Atkins and 
Rundell, 2008: ) 

- Intelligibility/ user-friendly: know your users and use common frequent words appropriate to 
intended users' skill and level. "The user should not have to consult another definition to understand 
the entry" (Atkins, 2008:412). 

- Special care is needed to define sensitive words: 
Be neutral, avoid embarrassment and stereotyping definitions when defining words referring to 
ethnicity or racial, religious, political beliefs, sexual orientation, age, gender, disability and taboo 
words. (Atkins and Rundell, 2008:425,428). 

- adequately informative: 
- The meaning should be clear even without examples. 
- Give enough details to distinguish the sense of the headword from its other sense and from other 

similar words. (Ibid) 

- In defining technical terms and loan words: 
Start by defining the basic term/main entry, and then sub-entries that include the entry word, provide 
example usage or add encyclopedic information as necessary. (Svensen, 1993: 134) 

- In defining grammatical words and interjections: define by explaining their function. (Ibid) 

Table 24: Basic principles of defining in monolingual dictionaries 

Bearing the above basic principles of defining 111 mind, let us now move on to the 

evaluation of the selected dictionaries. 
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I. LISANA-AGAZI 

One of the strengths of this dictionary is its clear, short and specific definitions, followed 

by examples and illustrations. Besides, this dictionary includes pictures and encyclopedic 

information. The author first provides the core definition and then additional examples 

are provided. 

I Ma;; I ent 

1 
1t"71i."-: ,I, IH:l t, ·Ij&.I\., ~H· 

example 

loss 
'kindness, honesty' 
'an act of helping people' 
'honest work' 

, ive advise' or 'share his idea' 

As stated in the above examples, the bold-face head words have brief and precise 

definitions. As far as the scope of meaning and usage is concerned, some definitions are 

enriched with examples and selected pictures. Culture-specific vocabulary items are 

given more elaborative explanations. 

In general, in this dictionary, the basic definition appears first followed by illustrative 

examples, pictorial illustrations as necessary. Thus, in terms of definition this dictionary 

can be regarded as better than the other Tigrinya monolingual dictionaries published so 

far. 

II. NAS'LA 

This dictionary does not provide the basic definition of the main entry. It was assumed as 

dictionary of idioms. It provides many idiomatic expressions that start in each main entry. 

ExamPleAM.:a!ii:.".n!ri:::::J 

1 . ~.e), 

£full/. r,: '}.e ~. ,·n·M\" "'/ t·ll 
/ .::.::::::._-_ ............. -
~ Sub·entry: idiom 
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For the head word '''.e~' 'eye' about 74 different kinds of idioms have been given. 

Although the head word is not defined, this material (dictionary) remains as a rich source 

of Tigrinya idiomatic expressions. Primarily, a dictionary must provide basic definition 

of the main entry. However, as shown in the above example, NAS'LA does not define the 

head word. 

III. MTD 

As pointed out earlier, definition is the most important part of the micro-structure (main 

body) of any dictionary. In MTD, some entries are fairly defined with illustrative 

examples. Nevertheless, it contained numerous ambiguous and circular definitions. 

Several main entries are defined by repeating the headwords with slight pronunciation 

differences. There are about 698 main entries with circular definition, and 1795 main 

entries with cross-reference '/,11' 'see to' without any definition. 

E I XampleS 
No Main entry Definition No Main entry. Definition 

1 n((e '/9u ne forehead 12 In', 11,1 1,1', hear is it! you(2ms )take 

2 II'l'I;,}f1l/ r'I'I;:" February 13 mt.7i/1,/ m.al (he)finished 

3 PI. 11,1 Om/. Carry 14 'I~tJ l tol '/·tJ Green pepper 

4 '/<f.'I·uD 11,1 '/'II."uO (he)became rich 15 '}.~: 1M o·r,: bird 

5 ,Iv',')' l tol tl..,h")· kind of plant 16 'lI\:" 1M !Z, I\.:" ethnic group 

6 VO:<f. I,}! 'np,tj: 'mean' 'selfish' 17 "'Hlt} '}9"((t} lion 

7 1, "Yif .e l,uDif .e 'nun' 18 '1'1(((( /1,/ '}9"(((( rise flower ' give flower' 

8 'Vl'1 '/.p, kind of bird 19 uo'(om 11.1 uu7iOl 'become comfortable' 

9 mC',1I /1,/ mC~&. (he)collect 20 '}.""1. tJ6l>J. ' lottery' 

10 mC~&. mt.&. (he)collect!gather 21 uo'H';'} UD" f.::j. 'well ' 

11 '1M 1M 'In .ell traditional 22 Yfl·', Yfl', 'do not exist' 'absent' 

music (party) 

As given in the above table, the dictionary remained as full circular definitions. No 

attempt is made to avoid minor dialect! phonetic variants. For instance, all the head words 

are repeated as definition. Such kind of circular definition, made the headwords difficult to 

understand. Generally thi s dictionary lacks the methods and basic principle of defining 

stated earlier. 
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3.1.3.6. Translation Equivalent in Bi-and Tri-Lingual Dictionaries 

In bi- and tri-Iingual dictionaries, the definition is usually referred as translation 

equivalent or gloss. These kinds of dictionaries are expected to provide short and clear 

glosses in two or more languages. The gloss could be one word-translation, phrase with 

or without comments. 

Therefore, while monolingual dictionaries attempt to describe all senses of a particular 

word, bilingual/ trilingual dictionaries should choose what is relevant to the user, hence 

the sense can be compressed. Svensen (1993: 140) confirms that: "The task of the 

bilingual dictionary is to provide words and expressions in the source language with 

counterparts in the target language which are as near as possible, semantically and as 

regards style level (register)." 

However, it is not always easy to find equivalents between words and expressions of two 

or more languages. The number of concepts might not equivalent due to historical, socio­

economic or geographical differences of the speech community in which different 

languages are spoken. In general, there are three kinds of equivalents known as, 

complete, partial and non-equivalents. 'Complele equivalen'l- appears where there is 

complete correspondence between expressions or words of two or more languages. 

Partial equivalent- exists where there is partial agreement between words and 

expressions of two or more languages. Finally, 'nonequivalent '- occurs where there is no 

partial or complete equivalent between words of languages. This usually occurs in culture 

specific terms or concepts. Hence lexicographers should define such culture specific 

concepts by examples including encyclopedic information or pictorial illustration 

(Svensen (1993:143-148). 

In the fo llowing sections, an attempt is made to assess how the selected bi-/tri-lingual 

dictionaries included and treated translation equivalents. 
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I. Translation Equivalents in MIRAS, LISAN and SABA 

In MlRAS, an attempt is made to provide equivalents from English to Tigrinya 

headwords. On the other hand, in LISAN Tigrinya words and expressions are provided for 

the English head words. Moreover, SABA treats three languages. Although nouns, 

adjectives, and so on are fairly translated, the verbs are not equivalent in both LISAN and 

SABA 

Examples' 
No MlRAS LISAN SABA 

Tigrinya English English Tigrinya English Tigrinya Amharic 
I IIA,'. 'was sharpened' elect (v.t) t,(lJoM. (,'.J:.~1C) Print (v) '/";",,, k,.,'. 

2 IIA'1 'ate, consumed ' eat (v .t) IIA'1 ' '''oo'/O eat (v) 111\.0' 11<1 
3 "h~ 'remembered' remember(v.t) "h~ 'MI:J'OJt't elect (v) uo&tJ. unl.m 
4 A"?<;'IN 'very few' 

Table 25: TranslatIOn EquIvalents ID MlRAS, LISAN and SABA 

As the above examples show, in MIRAS, both the Tigrinya verbs and their English 

glosses are displayed in perfective form. The problem here is that the English glosses are 

inflected for past tense (perfective), and this is not the basic form of English words. Even 

English dictionaries never use the regular inflection forms. 

On the other hand, the English head words in L1SAN and SABA are written in their 

natural forms (present tense/imperfective), but their translation equivalents are perfective 

form . This is a common problem of most bilingual /trilingual English Tigrinyal Amharic 

dictionaries. 

Moreover, SABA did not provide equivalents even for the two Semitic languages 

Tigrinya and Amharic. To be equivalent, the Tigrinya verbs should have been written like 

' IIA'}' 1b;)1;)~;)/, '",.,·u .. ' Iliat;)m;)/, unl.O /m;)r;)s ';)/, and so forth. 

With regard to culture specific terms, these dictionaries do not contain examples, and any 

encyclopedic information. But LISAN included pictorial illustrations. In general, it seems 

necessary if linguists and lexicographers or dictionary compilers devise some strategy to 

tackle the problem of non-equivalency among English and Semitic languages bilingual 

dictionaries. 
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3.1.37. Grammatical Information (par ts of Speech) 

Extensive and detailed granunatical information is needed for both kinds of mono·, bi­

and trilingual dictionaries. In this regard, Svensen (1993:8) confirms that: "Information 

about parts of speech is needed primarily in dictionaries intended entirely or partly for 

passive use ... in monolingual and passive bilingual dictionaries." Hence the main purpose 

of grammatical information is to describe the grammatical properties of the head word. 

As stated in the following table, some of the selected Tigrinya dictionaries do not offer 

any grammatical information at all. 

Table 26: Granunatical information in the selected dictionaries 

Monolin~al Bilin~al Trilin~al 
LlSANE ·AGAZI NAS'LA MTD MlRAS LlSAN SABA 

- - + + + + 

Mt ... MIt: ... MI t:1 ''''-. -f·'}OJ-f·(nJ) become ~v.t) br~n) 
"'" ~ictorious __ I-- 9"(ll)e,uu(l(Je 

""--.. -
I Parts of speech . J 

As stated in the above table, the two monolingual dictionaries, L1SANE·AGAI and 

NAS'LA fail to provide any grammatical information. But the rest provides basic parts of 

speech (Noun, Verb ... ). But, the Parts of speech used in MTD are not very common or not 

widely used. 

Example 
MTD MINAS, L1SAN & SABA Gloss 

I M" . ...... ...... .... .... ((l) two noun 
2 h'lJ::M" ........... . (h .Y") h~}X~fl9U pronoun 
3 ~·fJA . .... .............. (~) OM verb 
4 "'}</of) ............. ... (1,) :,of)A adverb 
5 (J,I)~. uuI)C{) ........ (m .uu ) -f'OJI) II aM 

preposition 
6 uU(lA,n. aot"t.CtJ .... (au.OJ uu(l'I'~' Y: J:: conjunction 7 mt-t, m.1) Co ...... (m.uu) alJ{)~I''19uc: 

8 ',u" A 11'1; ,ml)C 0 .. ( " .u,,) :Ph )';J"}'i' 
Interjection 
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As stated above the parts of speech used in MTD (4-8) are not standard and difficult for 

users. The compilers simply adopted it form Aba Mathews's grammar book, without 

'd ' h . 33 conSl enng t e users perspecttve. 

3.1.38. Etymology 

Etymological information tells about the origin and history of words in language(s). 

Every language contains words which originated form different sources. According to 

Landau (2001), the origin of words could be (i) inherited directly form the proto language 

(ii) borrowed from other languages and or (iii) it can be invented. 

Drysdale (1979), quoted in Landau (200 I: 132), pointed out three main advantages of 

etymology: (i) Provide archaic information for the interested user to study the history of a 

language. (ii) Increase understanding of, and stimulate users' interest to study the word 

and the language. (iii) Since a dictionary is a record of the culture the inclusion of 

etymology provide clues to the history of the culture of the speech community. 

Etymology is peculiar/ typical of monolingual dictionaries. It is necessary in monolingual 

dictionaries than bi-or tri-lingual dictionaries. Svensen (1993: 189) also argued that: 

Etymological information" ... should in principle occur only in monolingual dictionaries 

in the user's native language." Hence, on the bases of etymology only the monolingual 

Tigrinya dictionaries are evaluated as in the following. 

Table 27: Etymology in the selected monolingual dictionaries 

Criteria L1SANE·AGAZI NAS'LA MTD 

Etymology -.j X x 

. 

Examples: 

JJ One of the compiters of this dictionary said 'there was no standard Tigrinya grammar at that time, except Aba 
Mathews's Tigrinya grammar" if that is the case, a critical revision is needed for current use. 
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From: LISANE-AGAZI 210ss 

Axum (P.46<l) name of a town. l! hh~9", 'i" .e: hi''''!: MD. (p.460) 

"11 'iJ!. T'1IrJ!. • h<i:t\ • U1C, hTch'n. is a town found in Tigray province 

'I',);J-cD'I')' 'i J!.. J\.T~"f' ~1P';J·:t·. 1/~'UDm'f\ which was used as a seat of ancient 
lI~n.;. h1-°7. h:t'hro")' 1. ')-t." , W', ,\,'),).: Ethiopian kings. The word f?a· r-.·x.""", Cd"", 'Y"'-'{11,'mJ') "",' «, M r ~sum/ cams from. "t," f?a/ means 

! .2 ! (hUl/n.: ·1i·7i: ~1.r.·1i.7i 071'1')': hr.: '}7il' .... MIL: 
i ~ i MIf'l·j1D. 'l',};!''I!')': 'NlO7'I!')': 'iJ!.. ~'I.r., ·1i·7i: I< 'ancient' and /ksum/ or / ksawijanl 
: & : ov-'l.<;: Co(h)1'I h1-°7: hI" It:ro:h,:!!i'Iil" 
L. _._._i 

1 means son of 'kus'or the kus 
people.Thus. Axum refers to the 

'-;,ncient city of the 'kus' people ....... 
U : 4'-'l"'l.e • /..YoA . C;.e : /'S.A: uU)!ODC;t-:(P.I) /h~/ the first Ethiopic symbol. 
,--.... ~ .. ' ',,", '-, ,~, "' "M' hh~', r "moo! "n,d , "",,,,'. " 
l ~ : h'Hl'l°' UtlM' (Utll'l·,.I'u) 1111: 1.'1'11'11'1: <;J!. originated from Hebrew word 
: -§ : h1M·.em.: Jotl: h'I'roll'l: hr.: ')·C'i"'l.n·: J!;07: /hal+lujal which means 'give • E • 
i c ; ovll"l~': O7t'I-l.: J!.'lim't" thank" or 'praise'. 
: UJ : 

As shown in the above tables, only L1SANE·AGAZI fulfills the criteria of etymology, but 

NAS'LA and MTD lacks it. The above examples indicate that, the outer tried to include 

etymological information in his dictionary. 

3.1.3.9. Derivatives 

According to Newell (I 995: 167), there are three main types of complex lexical forms 

called (a) derivatives, (b) compounds and (c) idioms. 

As to Newell (1995:174), to avoid difficulty in handling derivatives in a dictionary, it is 

essential to classify them into regular and irregular both in function and form. Then, 

irregular derivatives those their meanings are different form the root should be handled as 

a separate head word. Similarly, Cowise in Hartmann (I 983: I 02) said: 

Where the meaning of a derivative is altogether predictable from those 
of the simple lexeme and its affix· as in the case of harassment, harass 
and· ment· we have not two lexemes but one, harassment being simply a 
form of harass. In such cases, information about the simple lexeme and 
its derivatives can be included in one dictionary entry, other things being 
equal· Where on the other hand we have a derivative whose meaning 
can not be entirely explained in terms of its components as perhaps with 
generation in relation to generate, we shall recognize two distinct 
lexemes, and assign them to separate entries. 

Now let us see how derivatives are handled in the dictionaries under investigation. 

95 



I. Treatment of derivatives in Tigrinya monolingual dictionaries 

The selected monolingual Tigrinya dictionaries do not follow a systematic handling of 

derivatives as shown in the following table. 

E xamples 
LISANE AGAZI NAS'LA MTD 
I. (JI1I~.1 (he) give birth 1.(IJfI~ 1.(JI1I~/>'/l.give birth 2 . ....... 
2. (JIlI,-'I (she)gi-ve birth "'(IJfI~ brave J 3.get profit. (IJ" .<;,/ flI ... 
3. (JI'l "l. 'father' (IJ"'<;' father h{1 (father) :: (JI" .<;, :,./ flI 
4. (JI'l"l.."/' 'mother' (JI"'<;':" mother ... 

h~ (mother) .... .. ... 
5. (JI'l~' 'fertile' 

Table 28: Treatment of denvahves m Tlgnnya monolmgual dictIOnaries 

As stated in the table above, LISANE-AGAZI treats every derivative equally as head 

words (main-entry). It follows the flat layout. In contrast, NAS ' LA follows the tiered 

layout; all the different kinds of derivatives and idioms are treated as subentries. On the 

other hand, it seems that MTD follow the nested layout, even though it did not contain 

abbreviated forms. 

In principle, it is possible to follow one of the above methods. However, the flat layout is 

easy to search but difficult to distinguish the basic entry form the subentries. And the 

reverse is true within tiered layout. However, nesting is no more in use in current 

lexicography because it is not-user friendly (Atkins and Rundell, 2008; and Newell, 

1995). 

In the above dictionaries, the regular and irregular derivatives are not distinguished. For 

example, both of them are treated equally as main entry in L1SANAGAZI, but they are 

treated as subentries in NAS'LA and MTD. Therefore these dictionaries should have 

distinguished first the regular and the irregular derivatives and treat them separately (the 

regular derivatives as subentries, and the irregular derivatives as headwords). 

In general, the style guide should provide basic information about the treatment of 

derivatives. As Atkins and Rundell (2008:491) pointed out "Every dictionary has its own 

approach ... " and it can follow mainly the tiered or flat layout depending on the compilers 

interest and hislher intended users. 
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II. Treatment of Derivatives in Bi-rrri-Lingual Dictionaries 

Akin to the monolingual dictionaries stated above, the selected bi-/trilingual dictionaries lack 

the systematic way of handling regular and irregular derivatives. 

Example: 

MlRAS 
SABA 

LISAN Engli sh Tigrinya Amharic 

hlll\ I protected from happy (adj.) ~,'Hl happiness(n) ,/t1fl' ~fl;J ' 

view happiness(n) Y.·,..··1· happy (adj .) ~,·I·fl' ~fli':;: 

2 snaked out ;J'~,1fl ' ~fl;J" <;:M 
hM(fl) protection 
hAA(fl ) region 
hM'e (~) regional 

Table 29: Treatment ofDenvatlves m BI-lTn-Lmgual DIctIOnanes 

As stated above, MlRAS treats the derivatives as subentries. In contrast, LISAN and SABA 

treat all derivatives as main entries following the flat layout. Similar to the monolingual 

dictionaries, no attempt is made to distinguish between the regular and irregular 

derivatives. 

3.1.3. 10. Treatment of Compounds in Tigrinya Dictionaries 

Tigrinya has both endocentric and exocentric compounds. In endocentric compounds, 

usually the meaning is closely related to one of the components. However, exocentric 

compounds are semantically not compositional and their derived meaning is not closely 

related to one of the components. In other words, their members can not be identified as 

heads and non-heads. The meaning of the compound is not the sum total of the meanings 

of the constituent (Newell, 1995). 

In general, dictionary compilers should have adequate knowledge on how to display 

endocentric and exocentric (lexicalized) compounds in their dictionary. In this regard 

Newell (1995: 191) said [exocentric 1 compounds should occur as major entries in a 

dictionary, because they do not closely correspond to the combined meanings of the root. 

Let us see how compounds are treated in Tigrinya dictionaries . 
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LSAN-EAGAZI NAS'LA MTD MIRAS 

As maln-' entry As sub-entry As sub-entry As sub- entry '" 

","'IT -tup"} ."ct ... l·up"} '}M. '}"Y;(' '}.et '}"Y;(' 

'kind of lizard' 'too expensive' 'toilet' toilet 

Table 30: Treatment of exocentrIC compounds 111 TIgnnya DICtIOnarIes 

In LISANE-AGAZI, both exocentric and endocentric compounds are treated as main 

entries. In contrast, in NAS'LA, MIRAS and MTD both are treated as sub-entries. 

Although, the introduction part of MTD informs exocentric compounds are treated as 

main entry, this method is not properly employed in the body (middle matter) of the 

dictionary. 

In general, all the above dictionaries do not follow a standard way of treating exocentric 

and endocentric compounds. 

3.1.3.11. The Treatment of Idioms 

As to Newell (I 995: 192), idioms are essential and should be included in a dictionary. 

They "add color to the language and help for effective communication." Although both 

compounds and idioms are complex lexemes, idioms have an identifiable grammar or 

part of speech. And they are also semantically and lexically fixed expressions. 

It is possible to enter idioms as a main entry or as sub-entries under the first or basic 

elements (headwords). In English, if an idiom starts with a preposition, it is usually 

treated as sub-entry under the first head word (s) (Svenesn, 1993). 

Most of the dictionaries under investigation provide several idiomatic expressions as 

shown below. 

Table 31: Treatment of idioms in Tigrinya Dictionaries 

Category LlSANE AGAZI NAS ' LA MTD MIRAS 

e +? ++ + + 
0 

~"J I..I.'? suspect / An:>'cHII~'became All' 7im An, "/lie: :a - hesitate or doubted patient, forget' (n.32\ 'be wise~' 51\ 

r··_·_···_·_;_················································_········_-_···_·····_··· __ ········--···1 

l.K:·._;::~fo~~~~;~~~:~~/:.:~:r~ ...... _ .... __ ;~::r;,!t(!!!~ICl'. I!g) ...... j 
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As stated in the above table, LISANE-AGAZI contains very rare idioms. On the contrary 

NAS'LA is generally a dictionary of idiomatic expressions. MTD and MIRAS also include 

a fair nwnber of idioms. In contrast, LISAN and SABA treated a few nwnber of idioms. 

3.1.3.8.12. Dialect Treatment in Tigrinya Dictionaries 

Every language has dialectal variation. This can be caused by geographical difference or 

political, ethnic, economic and even gender differences. Lexicographers are mainly 

interested on geographical variants. In principle, before the beginning of lexicographical 

work, the dialects of a language need to be studied by linguists' chiefly sociolinguists in 

order to identify the standard dialect. Hence, the lexicographer should work together with 

linguists. Especially if a dictionary is planned to represent more than one dialect the 

following procedures need to be followed. 

begin with a systematic study of dialects of a language 
- distinguish or choose the standard dialect which is widely spoken 

collect data in the standard dialect first 
check other dialects for differences in vocabulary 

- establish a clear procedure for collecting headwords 
- first analyze the words in the standard dialect and then in the other dialects to 

find out meaning differences 
all the main entries need to be selected from the basic/standard dialect and 
written without dialect label. 

other dialect variants should be labeled or marked and entered as minor entries 
with cross-reference to the main-entry in the basic dialect. 

Table 32: Basic principles of dialect treatment in Dictionaries ( summerised from 
Newell, 1995:155-1 58; Bartholomew and Schoenhals, 1983:93-99) 

Nevertheless, for urgent pedagogical purposes, the lexicographer might not wait till 

dialects are systematically studied. In such conditions, he/she can select head words 

acceptable to the largest number of people via consulting users form different areas 

where the language is spoken. If the language has written documents, media, etc. they can 

be rich sources of infonnation. 

However, it is impossible and not practical to include every dialect variant forms as main 

entry in a dictionary. If different dialects are mixed, the dictionary might represent a 
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language which nobody uses, and can be rejected by all users. In this regard, 

Bartholomew and Schoenhals (1983 :93) asserted that: "Since it is impractical to compile 

a separate dictionary for each variety of a given language ... [chose] a basic or central 

dialect to represent the larger language area and then. .. include [ ... ] lexical variations 

from same of the surrounding areas." 

Having this in mind, let us see how dialect variants are treated in the dictionaries under 

investigation. 

I. Dialect Treatment in Tigrinya monolingual Dictionaries 

General purpose monolingual dictionaries should include fair number of variants from 

major dialects mainly if entries are well defined in the other dialects other than the 

standard dialect. The following table shows the treatment of dialects in Tigrinya 

monolingual dictionaries. 

CategC>r)'_ LISANE -AGAZI NAS'LA MTD MIRAS 

X " 
x 

Dialect x 
- No dialect No dialect dialects treated as main entry No dialect 

Table 33: DIalect treatment m Tlgrmya monolmgual dIctionarIes 

As stated in the above table, LISANA-AGAZI and NAS'LA do not show dialect variants. 

However, monolingual dictionaries need to include same basic variants usually by 

specifying the area where the variants are used. Moreover, MlRAS do not show dialect 

variants. 

On the other hand, MTD encompasses several dialects. In this dictionary, an attempt is 

made to treat every dialect as the main entry and data were collected from several parts of 

Tigray and Eritrea. 
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Head word Its defin ition "loss 
I. al.t\ IID.IDI: ...... .. ........ .'I,&-,e, hit (p.889) .. .... okay/all right ,accel?table possible 
2. ,'),/1. /tD,uo/ ...... ... ...... ,},"/{. (p. llO) .. ............ now 
3. ,M~ /OJ.M .......... .. .. ,,},"/{ (pIli) ....... .. ..... now 
4. ~~r /J,,/ ..... .. .... .. .. .. ... ~~ID (p.477). shaken 
5. ~J.nr/"" ............. .. .. . ~~tD (p.48) .................. shaken >- circular 
5. ~'} /J,,/ .......... .. .... ... :}'} (p.480) ... ... ..... .... came 
6. ')'I':"/(II ........ .. ........ . yp J!. (p.49J) ............... wealth! property 
7. };./.r/>,.! ........... .. ....... J"t.tD (p.5lJ) ..... pecked up gathered (wood) 
8. 'lh'll]/I'I/ .... . .... .. .. .. ... '}I)'ltl (p.49J) } .. ? 

9. ~1' 7i/"'/ ..... .. .... .... <J1·7i (p.5lJ) ambiguous and circular 

As one can see from these examples, the dictionary includes several dialect variants but 

there is no information about where the variants are used. Moreover, there are several 

ambiguous /circular definitions as in the examples above. In general, this dictionary lacks 

the method of treating dialects and it needs a critical revision. 

II. Dialect Treatment in the Bi-and Tri-Iingual Dictionaries 

Bilingual and trilingual dictionaries, those use English as a source language should show 

British and American variants. Although English has several variants spoken in different 

parts of the world, such as, British, American, Australian, Indian, and South African 

English varieties, and so on; for historical reasons, British and American English variants 

remain as dominant varieties. It is the difference between these that LISAN and SABA 

expect/need to show. 

British and American English show variations in (i) semantics (meaning), (ii) 

pronunciation (iii) spelling and sometimes even (iv) grammars. Let as see whether or not 

the above dictionaries show British and American variations. 
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British American LISAN SABA 

I Semantic difference 
~ :iI : , , -

oetrol gas petrol (p-493) petrol (p-2 18) 

mobile ohone cell phone mobile (p-427) mobile (p-176) 

sweets candy sweet (p-683) sweet (Br) (.-"') 
candy (Am-p-81) 

2 SDellinf? 
Our - or 
humour, labour humor, labor color (colur) (n) colour (Br) (p-40) 

Tre -Ier 
centre center centre (n) (p-83) (Am) center (Br) (p 35) 

-nee -fise 

defence defense defense(ll) p-148 -
offence offense offence (I;) Br-( 0460) -

L -ll '~ "' 

Skilful skillful skilful (adi) Br (p-624 -
instalment installment installment (n) (Am) 

3 oronunciation vowel followed bv Ir?' i" " - lIT 

mother Im,5';JI Im,5';Jrl mother (n) (Br) "'I//(ll) mother (n) °7//C 

bird 1b3:dI 1b3:rdl bird (n) Of: bird (n) OC f: 
.. 

Table 34: DIalect treatment In T1gnnya bl-and tn-lmgual dlctlonanes 

In principle, if a bilingual dictionary uses British English it should treat American 

English as a variant and vise versa, Besides, such information should be given in the front 

matter of the dictionary. However, there is no such information given for the above 

dictionaries . These dictionaries are not consistent for they use the American variant in 

some words and the British in the other. Hence, this gap should be corrected so as to 

provide accurate information for the intended users. 

3.1.3.13. Assessing the Treatment of Examples in Tigrinya Dictionaries 

Dictionaries should provide clear and to the point examples. The main entry should 

appear in context without any modification. Examples must clarify complex entries like 

collocations in natural way and culture specific terms. The following table shows 

summery of good characteristics of examples, the method how they should be displayed 

in a dictionary and their pecul iar advantages. 

34 Vowels with I rl fo llowing them are called rhotic or r-colored. These are pronounced without 

the I rl by British Engl ish speakers, but the I rl is pronounced by most American English speakers. 

Nevertheless, if the Ir/ appears in front of a vowel in the next word, it is pronounced by both 

British and American Speakers. 
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I. Characteristics of good examples 

focused- Shows the basic/main point of the particular sense of main entry 
natural- Shows natural and is in a natural cultures setting 
typical- Indicates a typical use of the head word 
c1ear- must be intelligible and clear in vocabulary. 
not too long- Has no irrelevant details. Have not normally more than 10 words. 
cultural relevance- example need to be accurate and a true statement in the culture. 
not judgmental- avoid political, religious or cultural bias 

<Il useful- is not pointless, but gives useful information. 
" 0. II. How to write examples in a dictionary 

j show typical structure and delineate the area of meaning of the entry word. 
show a variety of grammatical patters; use variety of person and tense 
show the head word in the example, not its derivatives 
make sure that all words in the example sentence are in the dictionary 
add enough contexts and try to make interesting one sentence "story" 

III. Advantage of providing examples/illustrations in a dictionary 

discriminate (specify) the area of meaning of the head word 
distinguish between applicable and non applicable sense and contexts 
clarify potential ambiguities due to multiple meanings of the source language 
display local and cultural essence (style). 

Table 35: Characteristics of good examples; Summarized/rom Atkills alld RUlldell 
(2008:452-461), Bartholomew alld Schoellhals (1983:59-69), Newell (1985:326-331) 
alld Lamlau (2001:207:211). 

Whcre do examples come from? Good examples can be extracted (elicited) from various 

sources like written documents, TV, Radio, cultural ceremonies, and so forth. Atkins and 

Rundell (2008) also said typical examples can be collected from corpus data. This can be 

helpful for the European languages which have billions of online corpus data. For 

instance, the British and brown corpus provides rich and compressive examples in 

context. 

However, for African languages like Tigrinya, the lexicographer should depend on 

written documents and oral folklore and the like. 

On the whole, a typical example helps for the user to grasp new concepts as well as for 

the compiler for sense discriminations, meaning and grammatical restrictions, and so on. 

Concerning the function of examples, Bartholomew and Schoenhals (1983 :60) also 

asserted that: "Good examples act as a window through which the dictionary user can 
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view the local culture in area of folklore, customs, beliefs, agriculture and economic 

practices." Now, let us move on to the evaluation how the selected dictionaries 

incorporate examples. 

I. LISANE-AGAZI 

As far as the treatment of examples is concerned, this dictionary remains better than the 

other monolingual dictionaries. It encompasses relatively typical and precise examples. 

Example Gloss 
uu'I.O·,- -/'t\.O·, }-,'Ot\.O·, ()r'lI~ 1. fed/feed v. nourish, gave food 

r"'l; h9"°NI h"(lr'tl" '''tj:~-l''1 The person who has the ability and f II/'\~' {J1I H'9"--- 9"'70. l,.'lll.a>· responsibility to feed, prepared food and 
119"9" ;'>'0 (l'}r.P'9" " gave for .... and accompanied them. 

I example I 

As shown in the above example, in L1SANE-AGAZI, the basic definition appeared first 

and this is followed by typical examples. However, the main entry is modified in the 

example and appears in its derivatives as shown in the table above. 

II. NAS'LA 

As stated before, this dictionary is full of idiomatic expressions; hence it does not contain 

several examples. However, in some cases examples are provided especially when the 

author tried to define difficult concepts. 

Example Gloss 

MI Man (human) 
MI II./'. ',. 1. MI. n"· (he) became a man (human) I. became wise 

2. ,.,·t'IlJ .-I,.ei'i· 2. improved 
)··/.u· 9"(l/r;', 9"(l"f.."ut. {J·n II.e'/·hor. . After he started working hard he improved 

j.~~amp.le ! 
himself (he became a man) 

III. MTD 

This dictionary also includes some examples mainly in a long definition that contain 

several subentries. They are given in brackets. Hence, it is not easily accessible to the 

user since they are written inside long paragraphs. 
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Exam"le Gloss 
,h~ 1M <;::».0;. ""ti!:yu ,:1\. t; ~UDJ!'UUc~e One (n) the first number that we start counting 

'/!t)(,m- (,/.~ G"/:) --- (one day) 
Example 

- - ---------- ----- -

Nevertheless, most of the head words in this dictionary do not encompass examples. In 

general, the assessment of the selected dictionaries in terms of the treatment of examples 

can be summarized as in the following table. 

Monolingual Bilingual Tri-lingual 
Category LISANE -AGAZI NAS'LA MID MlRAS I LISAN SABA 

Example + + + - I - -
Table 36: The treatment of examples in Tigrinya dictionaries 

As stated in the above table all the selected bi-/tri-lingual dictionaries do not contains 

examples in context. Even two of the monolingual dictionaries NAS'LA and MTD do not 

encompass examples for most of the headwords. On the whole, except LISANE AGAZI all 

the selected dictionaries do not fulfill the criteria of providing good examples. Even in 

L1SANE- AGAZl, the headwords are usually modified when they appeared in the 

examples. 

3.1.3.14. Assessing the Treatment of Pictorial lIIustrations in Tigrinya 

Dictionaries 

Before directly going to the evaluating of the selected dictionaries on the bases of the 

inclusion of pictorial illustrations, let us first see the method! principle on how to select 

and display pictures in a dictionary. 

The inclusion of pictorial illustrations helps to stimulate interests of users of the dictionary. It 

highlights the local culture (culture specific terms) and enhance the outsider's 

understanding of the local culture. It also increases comprehension of specific domains. 

Photographs are more realistic than drowning; but must contain relevant features that are 

common to the whole species. Since they are expensive and takes more space than 

drawing the lexicographer should usually use colored photograph to distinguish plants (such 

as flowers & fruits), animals, minerals, to show complicated relationships and to 
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distinguish (describe) the colors themselves. Svensen (1993 :1 993:167-180), and 

Bartholomew (1983:223-227). 

As mentioned above, pictorial illustrations are essential to define complex words and 

culture specific tenns in monolingual and bi-/trilingual dictionaries. For instance the 

problem of defining culture specific words in bilingual dictionaries can be usually solved 

by providing typical pictures. However, care must be taken to avoid providing pictures of 

taboo and offensive subjects. In other words, the pictures must be checked with the local 

people and with accuracy. (Svensen, 1993, Landau, 2001 Bartholomew and Schoenhals 

(1983). 

The following table shows the presence / absence of pictures in the dictionaries under 

study. 

Table 37: Treatment ofPictoriallIIustrations in Tigrinya Dictionaries 

Monolingual Bilingual Trilingual 
LlSANE -AGAZI NAS'LA MTD MIRAS LlSAN SABA 

+ - - - + -

.. I Total NQ of pIctures - 277 I I Total No of PICtures - 172 I 

As stated in the table above only two dictionaries included pictorial illustrations. But all 

the rest four dictionaries do not encompass any picture. 

I. LISANE-AGAZI 

One of the strengths of this dictionary is its inclusion of typical and carefully selected 

pictures. There are about 277 total number pictorial illustrations that contain pictures of 

animals (both domestic and wild), plants and things like house, machines, computer, 

tractor, tank, and so on. Besides culture-specific names like obelisks ofAxum, castles of 

Gonder, and various kinds of religious (church materials) like ark of the Tabernacle, 

drum, crown and so forth are included. 
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II. LISAN 

This dictionary also provides about 172 selected pictures of animals, plants and the like. 

The inclusion of a group of related things like pan, knife, groups of animals such as 

leopard, lion, culture specific terms like sausage, and so on, make the dictionary a rich 

source of information. 

However, there are a few pictures repeated. For instance the picture given for the word 

'owl' (P-471); is identical to that of 'parrot' (P-296). Similarly, 'nipper' (P-448) and pincer 

(P-493), earphone (143) and headphone (P-29617) have identical pictures. But with the 

principle of economy, identical pictures should not appear for different words/concept. 

This can also confuse users, since one picture represents two concepts. 

3.1.3.15. Evaluating the Use of Comments and Usage-Labels in Tigrinya 

Dictionaries 

Dictionaries need to include comments and usage labels divergences from standard 

vocabulary and warn of restrictions on the use of words and their meanings. By 

specifying how words are used in space, time or society, usage labels provide essential 

information for dictionary users on the actual or desirable claim of each of the labeled 

words. Thus, qualifying comments help to restrict the area of meaning either to the source 

or to the target language (Bartholomew and Schoenhals, 1983). 

A label gives important information about the use of a particular headword. As to Atkins 

and Rundell (2008), Landau (200 I), and so on, there are various kinds of usage levels. 

Some of the important levels are summarized in the table below. 
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Advantage of comments and labels 

- Sense indicators: use to identifY the sense of the word 
- Restrictions: use to restrict the meaning of the gloss. 

(i) Comments 
- Indicate tyIJical subjects of verbs, collocations of adjectives and nouns. 

(iii) Labels- gives an indication of the usage of the word 

(a) Attitude labels- (derogatory or appreciative) - shows that use of the 
word is intended to imply approval or disproval; that is the speaker' s or 
writer's attitude. It is very necessary for bilingual dictionaries 

'" Ql (b) Dialeet/regionallabels - shows that the word is mainly used in a certain .J:J .. geographical area . .... 
"C (e) Subject-field/domain labels - indicates that the word is used in a 
0: .. particular discipline like Medicine, Biology, Agricu lture, Linguistics, 
'" - lexicography etc. 0: ... 

(d) FormallInformallabels (slang, & Jargon)- Indicates that the word is 8 
8 used in informal (non-standard) or formal speech or writing. 
0 

U (e) Temporal! Time labels (obsolete, archaic use)- shows that the word is 
not longer in use in current language. 

(f) Meanillg type labels: Literal/figurative- indicates that the word should 
be interpreted literally and figuratively 

(g) Tabo%ffensive labels- indicate that the use of the word will cause 
offence and should normally be avoided. It helps to restrict usage, is 
important for both bilingual & monolingual dictionaries. 

(h) Euphemism labels - indicates a polite or indirect way of saying 
something and or embracing. e.g. to pass away (= die) 

Table 38: Types of Comments and Usage-Labels to be mcluded 10 DlctlOnanes; 
Summarized: from Atkins &Rundell (2008:402-405,496-498), Landau (200 I :2 17-272) 
and Newell (1995:273-275) Bartholomew and Schoenhals (1983:81). 

As summarized above, there are about 8 types of important labels to be included in a 

dictionary. Such labels are very crucial for both the source and the target language users. 

They can mainly function as a sense indicator and help for second language learners. 

Example 
~ttitude labels- (derogatory) 

'mn.l1' (~",·t, ?.c'lj:) .n. tanner 

'lXl.t'I·/c':lll:l/ 'oke' (Ind:lrta/M:lkell:l)", --1 Dialectlregionallabels 

,.----~=========~-----. 
Temporall Time labels (obsolete, archaic use) 'lOY, Ihas':lj/ ' king ' (archaic) 
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On the bases of the criteria stated above, let us now discuss how comments and labels are 

treated in the selected dictionaries. 

Table 39: The Use of Comments and Usage-Labels in Tigrinya Dictionaries 

LISANE AGAZI NAS'LA MTD MlRAS LISAN SAB 
A 

-- '.' + - + + 
(/Jl.~ . . . . . . . . . . . . .t1·~ ("/)tested, stifle (vie) 

('¥O O~h.,ll·O"'lIH;<J) examined (school) 

v'"'" (from horse or car) 

""'To ~ (for fire) 
t'fl;l'~1.~.tt.fI"} Ofl«I,,,!) bOI ed 

(111<1,unOP flll) (milk ter 
!/(for sick person) tea etc) ~ / 

.... .. ..... . _-- ------- -_ .. .. v. .. .............. _ .... 
: LabelsiComments : .. _. --- - -- ----- ------- ----, 

As stated above, NAS ' LA, MIRAS and LISAN include comments at the end of some 

ambiguous definitions. Hence, it helps to restrict the definition to the intended meaning. 

However, the other dictionaries, LISANE-AGAZI, MTD and SABA do not include any 

comments. Then again, let us see whether the dictionaries include taboo words and how 

they were labeled. 

CATEGORY LISANE· NAS'LA MTD MIRAS LISAN 
AGAZI 

Taboo + + + - - -
labeling 

- - - - -
remark Include many taboo include severa/taboo lew taboo bllt 

No No words without words without no labeling 

laboo taboo labeling (p.]o,) labeling E.g. vagina (n) 
E.g. '<01.1, ' E.g .017'< (117) (9°'1'&) (,,7JiJ 
Made intercourse lucked '! Made 

intercourse 
Table 40: The treatment of taboo words m Tlgrmya Dictionaries 

As summarized in the above table, the three dictionaries LISANE-AGAI, NAS'LA and 

SABA did not include taboo words and no labeling is needed. In contrast, MTD and 

MIRAS included many taboo words, without labeling. In other words, all the taboo words 

are treated as if they were commonly used in every day life. This can create serious 
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problem especially for second language learners, because they can use such expressions 

in their formal speech and as a result might hinder communication. 

As stated above, if taboo words are to be included in a dictionary, they should be labeled 

with the word (1..1''1:) ' taboo ' next to the definition of the headword. In general, all the 

compilers lack the principles and methods oflabeling and including taboo words. 

3.1.3.16. Treatment of Technical Terms and loanwords 

General purpose dictionaries should include a fair number of technical words. Besides, 

the loanwords those naturalized to the language and those which do not have equivalents 

in the target language like, police, computer, TV, and so on, need to be included; or else 

experts should coin appropriate equivalent technical terms. 

Some dictionaries like L1SANE-AGAZI tried to exclude loanwords by translating the 

loanword in to Tigrinya on the bases of their function as shown below. 

Example 
tractor 
computer 
tank 

LlSANE AGAZI 

",t-I'\.:" aut/. 'i ~ 
out'J""t:"; out/. 'i(p.160) 

Y:CM:; "Yt/. 'i (p-S6S) 

function 

As stated in the above examples, the author tried to exclude English borrowed-words by 

translating into Tigrinya phrases. However, this is not an appropriate way, since the main 

concern of a dictionary is lexemes or words, the translating equivalent need to be 

economical. Hence, lexemes should be translated into another lexeme as much as 

possible. NAS'LA does not include borrowed and technical terms. On the other hand, 

MlRAS, MTD, LISAN and SABA have included some naturalized loanwords like 

computer; police etc. But MTD encompass unnecessary loanwords from Amharic and 

other language like Italy. 
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Example (MTD) 

w1(1S'. (.p.664) (Amharic) 
',I'll, 1M (.p.654) (Ge'ez) 
ft9"1:1 (H'· (.p.471) (Italian) 

Tigrinya 

7'i& • .,. 35 

wOS'. 

gloss 

rebelled 
Take 

aooe " .. tnt:~11 'A material (tool) used to make a table' 

In general, in MTD, it seems no attempt is made to exclude unnecessary borrowed word; 

even those words which have equivalents in the language are included as in the above 

examples. Hence, this dictionary needs a critical revision. 

3.1.4. EV ALUA TING TIGRINYA DICTIONARIES IN TERMS OF 
MEDIO-STRUCTURE (CROSS-REFERENCE) 

This section shows how cross-referencing is treated in the dictionaries under 

investigation. According to Svense'n (1993: 194), cross-references have many functions, 

such as (i) "to save space", (ii) "to guide the intended user to the correct place in which 

detailed information is given" and (iii) "prevent information form being lost." Thus the 

lexicographer's duty is to inform users via cross-referencing. In other words, guide the 

user to another entry in which more information isprovided. Newell (1995 : 138) also said 

that: "Cross-referencing should usually be to the simplest form of the stem (usually) a 

root from which the lexical item is derived or compounded." 

There are 'explicit ' and 'implicit ' cross-references. An explicit- cross-reference is manly 

expressed as an invitation introduced by "sec" cf. (compare), and so forth. In same cases, 

the word "see" can be replaced by symbols like ' 6'. '0', or 'J ', etc. an asterisk '. 'or an 

arrow '~and so forth. However such symbols must be explained in the dictionary style 

guide. In general, explicit cross-reference implies there is more information in the entry 

referred to. 

On the other hand, implicit cross-reference informs the user the existence of another 

form . It is usually part of a statement about the headword or the phrase involving. 

Wording like pl. (plural), fern. (feminine) or past, and so on, indicate that the word is an 

inflected form of the headword and (implicitly) for more information look up the root 

35 used in Amharic and in Tigrinya. 
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Example (MTD) 

tD111J.>. (.p.664) (Amharic) 
',01', /~,/ ('P.654) (Ge'ez) 
f19"1."}'H· (.p.471) (Italian) 

Tigrinya 

il.t.,.35 
tD()J.>. 

gloss 

rebelled 
Take 

uo()C ,It. m~l\.II 'A material (tool) used to make a table' 

In general, in MTD, it seems no attempt is made to exclude unnecessary borrowed word; 

even those words which have equivalents in the language are included as in the above 

examples. Hence, this dictionary needs a critical revision. 

3.1.4. EVALUATING TlGRINYA DICTIONARIES IN TERMS OF 
MEDIO-STRUCTURE (CROSS-REFERENCE) 

This section shows how cross-referencing is treated in the dictionaries under 

investigation. According to Svense'n (1993:194), cross-references have many functions, 

such as (i) "to save space", (ii) "to guide the intended user to the correct place in which 

detailed information is given" and (iii) "prevent information form being lost." Thus the 

lexicographer's duty is to inform users via cross-referencing. In other words, guide the 

user to another entry in which more information is provided. Newell (1995 : 138) also said 

that: "Cross-referencing should usually be to the simplest form of the stem (usually) a 

root from which the lexical item is derived or compounded." 

There are ' explicit ' and' implicit' cross-references. An explicit- cross-reference is manly 

expressed as an invitation introduced by "see" cr. (compare), and so forth . In same cases, 

the word "see" can be replaced by symbols like 'f:.'. '0', or '<5', etc, an asterisk ' . 'or an 

arrow' -! and so forth. However such symbols must be explained in the dictionary style 

guide. In general, explicit cross-reference implies there is more information in the entry 

referred to. 

On the other hand, implicit cross-reference informs the user the existence of another 

form. It is usually part of a statement about the headword or the phrase involving. 

Wording like pl . (plural), fern. (feminine) or past, and so on, indicate that the word is an 

inflected form of the headword and (implicitly) for more information look up the root 

35 used in Amharic and in Tigrinya. 
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word. Moreover, an implicit cross-reference may use words like ' also', 'variant of or 

different type-face of the word. All minor entries are cross-referenced to the main entry. 

Endocentric compounds have a cross reference to their components. While explicit cross 

reference shows one direction, implicit cross reference shows both directions (Newell, 

1995, Svensen 1993, Atkins and Rundell, 2008). 

The following are important guidelines for including cross-reference in a dictionary. 

0.0 
Cl 

'" Cl 
f:: 
~ .. .. , ., ., 
o .. 
'" ... 
o ., .. 
c. 
'" Cl .;: 
~ 

for minor entries, give a simple gloss in addition to cross-reference 
minor entries of variantsl irregular forms ---> cross reference to the main entry 
minor entries of derivatives ---> cross reference to the form it is derived from 
compound or idioms ---> cross-reference to the components 
make sure that the word you are referring to, exists in the dictionary 
make an explicit cross-reference only, if there is more information in the entry 
referred to 
in case of homonyms or multiple senses, include the homophones number or 
the sense number of the word you are referring to 
do the cross referencing form the less important to the more important entry 
or treat the entries equally and give an implicit reference in both 

Table 41: Principles of cross-referencing; summerised from Newell, (1995), Svensen 
(1993), AIkins and Rundell, (2008) 

Cross-referencing must be for further information. The core definition should be provided 

in the first place for every entry. In this regard, Atkins and Rundell (2008:412) asserted 

that: "The user shouldn't have to consult another definition in order to understand the one 

slhe is looking up." This confim1s that cross-referencing must be user-friendly. 

Having the above principles in mind let us see how the Tigrinya dictionaries under 

investigation treated cross-referencing. 

Table 42: the treatment of cross-referencing in Tigrinya Dictionaries 

LISANE AGAZI NAS'LA MTD MIRAS LISAN SABA 
I 

+ - + + - -- -
appropriate to No C.R' Not appropriate, C.R' Not appropriate C.R' No No, 
some extent at all No basic definition is No basic definition is C.R' at C.R· 

given to the given to the all at all 
headword headwords 
Key: C.R - Cross referencmg 

As stated above, only L1SANE-AGZI attempted to provide useful cross-referencing. 
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Example: 

1. 1,,"11'1·9" name 0 a town 
C6(h)(l h."",/: hJ' :: h,:OJ:h,:!~fli!" __ 

2. dVu'} .... name of a mountain ---~ 
--- The town of David (cross)-reference 

2/3:2 <'Ian' 6/12-16 

However, as stated above the author seems biased in favor of Orthodox-Church. Most of 

the cross-references are external to religious books like the Bible and David's Palms, and 

the like. This is not only inappropriate for the non-followers, but also for its believers. 

The user is not expected to refer other books to get the definition of one word. But in 

general, this dictionary provides adequate defmition for each headword and the cross­

referencing are simply for further encyclopedic information. 

In contrast, MTD and MIRAS use inappropriate/unhelpful way of cross-referencing. All 

cross-referencing have been given without providing basic definition to the main-entry as 

in the following table. 

MTD MIRAS 
I au'l'fl 1M h'O uU'/'fl a, (see) 

' sassier' see m ... 
2 h'Or', 1M ldl tHlrh a, cross-reference '" , . ~-~ ,at see m .. . 
3 9u 'fit 1M 11'11 (/IJ 'fiG a, 

I. 6J?:A 1M ldl ,}1.11 a'r 
'chance' see in ... 

2. fll'/;'l-!M 1dl fIIl'l;-r (,,1. cross-reference 

February sees in ... 
3, al9"lIe/fll h11 anile G1. 

'advice ' seem ... ' forehead' sees In .... 

Just like the above examples, MTD includes about 1975 headwords with unhelpful or not 

user-friendly way of cross-referencing. This accounts about 10.8% of the total main 

entries. Likewise MIRAS contains about 308 (8.77%) cross-references just like the above 

example. Hence, as far as the principle of cross-referencing is concerned, both MTD and 

MIRAS lack appropriate methodology. 

In general, unlike to Atkins and Rundell (2008) claim, the user is expected to search two 

times for a single word. Therefore, all the dictionaries under study, except LlSANE­

AGAZI (to some extent) do not follow the principles and methods of appropriate cross­

referencing. It seems better not to provide cross-reference at all than the way of cross-
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referencing used in MTD and MlRAS because the user at least can get the basic definition 

in hislher first search. 

3.1.5 EVALUATING THE ACCESS-AND DISTRIBUTION-STRUCTURE 
IN TIGRINYA DICTIONARIES 

As discussed earlier in chapter two, sections (2.2.3.5) and (2.2.3.6) both the access and 

distribution structure are important components of a standard dictionary. While the main 

purpose of the access structure is to direct users to the information required; the 

distribution structure indicates the relationship between the linguistic and encyclopedic 

information. 

The distribution structure can be included as individual article, framed article or in a 

separate section as a dictionary grammar. However, since no one of the Tigrinya 

dictionaries fulfills this property we shall concentrate here on the access structure. 

There are internal (inner) and external (outer) access structures that can be included in a 

dictionary. The outer access structure can be found in the front page mainly for multi­

volume dictionaries. It tells which alphabet is included in which volwne. Each page of a 

dictionary needs to indicate a running head at the top of the page. Pertaining to this, 

Bergenholtz and Tap (1995 :220) confirm: 

To speed up access in the word list, structural indicators are usually used 
in the form of a running head, understood as one or more words, or parts 
of words at the top of the page --. Where the page is divided into vertical 
columns, the running head indicating the first lemma should be placed at 
the top of the left-hand column and the running head indicating the last 
lemma at the top of the right- hand column. 

Besides the inner access structure should include different indicators for grammar notes, 

collocations etc. 
I 

For example: 

Grammatical notes can appear in angular brackets or some other special characters. 

Encyclopedic labels appear usually in brackets. 

Collocations should be indicated by especial symbol 
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Encyclopedic notes need to start with new line 

polysemous should be indicated by meaning-discriminate number 

Cross-references should be indicated by arrows, etc (Ibid). 

Let us assess how the dictionaries under investigation encompassed the different methods 

of the access structure. 

l.Outer 
access 
structure 

2.lnner 
access 
structure 

Dictionary 
Kinds of Access Structure LlSANE NAS'LA MTD MlRAS LISA SABA 

AGZZI NI 
Cover page(for multivo lume 
dictionaries tells which letters covered • • • • • • 
by the individual volumes 
Running head (thumb index) ± ± + - - -

colored - - - - - -

homonym number! homonym (index) - + - - - -
(bold, semi bold) 

Grammar notes (in angular brackets, - - + + + + 
semi colons, slashes. ,) 

encyclopedic labels (e.g. in bracket) - - ± - - ± 
Equivalents e.g. by semicolons • • • - - -
word class labels e.g. italics - - - - - -

Encyclopedic notes either start new line + - - - - -
or appear wid1 in square brackets 

angular brackets grammatical - - - - - -
information 

examples can separate by vertical or + - - ± _. ± 
double vertical line etc. 

Collocations- by special symbol - - - - - -
synonyms by - - - - - -
antonyms by x 
Cross-reference by , CF' /see' -+Ch ± - + + - -

polysemy-by numbers - + + + + -

Total 4 3 6 4 2 3 

Table 43: The treatment of access structure in the selected dictionaries (the criteria 
are summarized from Bergenhotz and Tarp 1995:219-223) 

Key: • _ Not necessary for Jh is type of dictionaries 
+= Presence of category 

- _ absent of category 
± _ only when new letter began 

As illustrated in the above examples only MTD has full running head (thumb index) in 

every page. L1SANE-AGZZI, and NAS'LA, include when a new letter started. But MlRAS, 

SABA, L1SAN do not contain any running head index. As summarized in the above table 

the access s tructure contains different categories. MTD includes the grater number of 
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categories of the accesses structure. As shown above. How\ever, the categories of the 

assess structure should be user-friendly. In other words it should be clear and easy for the 

user. In general a standard dictionary is expected to incorporate all the different 

properties of dictionary structure. 

.. 

J 
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3.2. STUDENTS' QUESTIONNAIRE ANALYSIS 

This section presents analysis of the data obtained from the students' questionnaire. 

Findings are reinforced by evidences from the literature where necessary. To begin with 

the literature, several lexicographers reveal the importance of including a survey of 

dictionary use as one crucial component of dictionary evaluation. For instance, Yin Wa 

and Taylor (2003) assert the following point. 

. . . reviews [dictionary evaluations 1 to be truly useful to their intended 
readers, they should be evaluative and that at least part of the 
evaluation should be based on a study of the use of the dictionary by 
target users. 

Likewise, Shalom (1996) quoted in Yin Wa and Taylor (2003) argued: "The voices of 

dictionary users-students and teachers-need to be encouraged and heard and there should 

be a far more systematic process of hearing users' voice ... " 

The above citations clearly show that any form of dictionary evaluation/criticism requires 

incorporating perspectives of the user. As to the method/technique of data collection, 

Hartmann gives us a lucid summary of different data collection techniques (see chapter 

one for details). 

Let us move on to the analysis of the questionnaire findings. Copies of a questionnaire 

that has 26 questions were administered to be filled in by 105 students. The intention was 

that the students could be cooperative to fill in the questionnaire in about half an hour, 

and return it in the class. On the whole, it was a successful attempt. 

3.2.1. Background of the Respondents 

The respondents were asked to complete their personal details regarding gender, age, 

institution they were attending, batch of study, major and minor areas, mother tongue, 

second language, and foreign language. A summary of the results are presented in the 

table below: 
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Response 
Question item 1 NO % 
Gender Female 44 41.9 

Male 61 58.1 
Total 105 100 

Age 15-19 14 13.3 
20-25 91 86.7 

Total 105 100 
Higher institution AAU 30 28.6 

MU 75 71.4 
Total 105 100 

Level (batch )of study First year 38 36.2 
Second year 47 44.8 
Third year 20 19.0 

Total lOS 100 
Major Tigrinya lOS 100 
Minor English 15 14.3 

Amharic 49 46.7 
Folklore 3 2.9 

Total 67 63.9 
Mother Tongue language Tigrinya 105 100 
Second Language Amharic 97 92.4 

Other than Amharic 8 7.6 
Total 105 100 

Foreign Language English 105 100 
Table 44: Student Respondents' Personal DetaIls 

The table above presents personal details of the students. As is shown, 41.9% of the 

students are females and the remaining 58.1 % are males. Similarly 13.3% fall in the age 

range between 15 to 19, and the rest 86.7% between 20 to 25 years. Regarding their 

university affiliation, 28 .6% of the respondents are from AAU and 71.4% from MU. 

Regarding the level of study, 36.2% of the respondents are first year, 44.8% second year, 

and the remaining 19% third year students. All the respondents are Tigrinya major, 

among whom the students in the second year and third year, which make up 63.9% of the 

total subjects, do have minor courses. Accordingly, 14.3% of them are English minor, , 
46.7% Amharic minor and 2.9% Folklore minor. It is also apparent from the table tha} all 

the students are native speakers of Tigrinya with English their foreign language, and 

Amharic as well as some other languages as their second languages. 
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3.2.2 General Questions 

3.2.2.1 The "When" Question of Dictionary Use (Question item 2) 

Subjects were asked to specify the grade level in which they began to use dictionary. The 
results are presented in the table below: 

Response No of respondents % of respondents 
Primary school 47 44.8 
Secondary school 57 54.3 
University I 0.9 

Total 105 100 
Table 45: Response on start of dictionary use 

As evident from the above table, 44.8% of the students have started to use dictionary at 
primary school, and the majority of the students (54%) have started to use dictionary at 
secondary school. However, in order to be effective, learners should begin using 
dictionaries at early level and there should be dictionaries in terms of grade level (for 
primary, secondary & advanced). In this regard Hartmann (1999 in his research "Case 
Study: The Exeter University Survey of Dictionary Use" found 81.7% of his 
respondents start to use dictionary at primarily level. Therefore, it is possible to 
assume that early dictionary use can play significance role on the quality of 
education mainly in foreign and second language learning. Hence, learners should 
encourage/thought to use dictionary earlier at the level they begin learning. This can help 
them to develop their vocabulary stock and improve dictionary using skills. For instance, 
they can develop their dictionary consultation skills/look-up strategies, understanding 
meaning, information about spelling, pronunciation, and so on. Moreover, early 
dictionary use helps the learner to know the role of dictionary as a crucial material which 
supports the learner inside and outside classroom. 

3.2.2.2 Type and Number of Tigrinya Dictionaries Owned (Question items 2& 4) 

In number two of the students ' questionnaire, respondents were asked to specify whether 
they own a dictionary. The results show that 72.4% of the total respondents own 
dictionary, and the remaining 27.6% do not. This demonstrates that most of the students 
possess dictionaries. However, it may not imply that majority of the students use the 
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dictionary because ownership and usage mostly are two different realities that one may 

not work at the expense of the other. Regarding this point, Hartmann (1999:32) revealed 

that possession does not necessarily imply dictionary use. On the other hand, purpose, 

availability, price, durability, and so on would matter for owning a dictionary. 

Respondents were also asked to tick from the alternatives the types of Tigrinya dictionary 

they own. They were allowed, if required, to tick as many of the dictionaries they own 

from the lists. The results are summarized in the table that follows: 

Monolinl!ual Bilin ual Trilinl!ual other 
Respondents L1SANE NAS'LA MTD MIRAS L1SAN SABA 

AGAZI 
No 5 II 10 27 24 22 6 
% 4.8 10.5 9.5 25.7 22.9 21 5.6 

Total 26 (24.8%) 51(48.6%) 22(21 %) 6( 5.6) 
Table 46: Types ofTlgnnya dIctIOnary owned by the students 

As shown in the table above, 48.6% (majority) of the students possess bilingual type of 

Tigrinya dictionary; 24.8% of the students possess monolingual types of Tigrinya 

dictionary, and 21 % of the students own trilingual type of Tigrinya dictionary. The 

remaining 5.6% possess other Tigrinya or non-Tigrinya dictionaries, which are not under 

the scope of the study. As evidenced from literatures (for example, Lew ,2004; 

Piotrowski 1994; etc.) bilingual dictionaries are preferred to monolinguals for their 

multiple functions. 

Within the bilingual types of dictionaries, several students possessed MIRAS 

(Tigrinya-English dictionary) than LISAN (English-Tigrinya dictionary). This can 

imply active bilingual dictionaries (those begin with mother tongue) are preferred 

to the passive bilingual dictionaries (those start with the foreign Isecond language). 

3.2.2.3 Condition and Priority of Dictionary Purchase (Question items 5, 6, &7) 

With regard to the conditions and Priority of dictionary purchase, three questions were 

developed to know whether the leamers are familiar with the qualities! standards of their 

dictionaries, and produced the following results. 
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Res ondents 
Response No %, 

Teacher recommendation 5 4.8 
Personal preference (purpose) 70 66.7 
A friend/other person had it 9 8.4 
Advertisement 7 6.7 
Can't remember 5 4.8 
Other case 9 8.6 

Total lOS 100 
Table 47: Condition of Dictionary Purchase 

As illustrated in the table above, 66.7% (the majority) of the students bought Tigrinya 

dictionary as the result of ones' own choice. One can also notice from the table that there 

is low incident of the contribution from the teachers and advertisement. Hence, it seems 

teachers do not playa significant role in advising their students on dictionary use and the 

dictionaries less publicize. About 8.6% of the students specify that they got the 

dictionaries in the form of reward and gift. 

Respondents were also asked to spell out whether they have the plan to buy dictionaries; 

and requested to write the kind of dictionary they want to buy along with reasons. 

Accordingly, 97 (92.4%) of the total students responded that they do have the plan. They 

provide various reasons such as to strengthen their knowledge of English language (those 

who planed to buy English-Tigrinyal Tigrinya-English bilingual dictionaries), to develop 

their Tigrinya word power and write fiction (those who plan to buy monolingual 

dictionaries) and so forth . However, several respondents reply they want to buy non­

Tigrinya dictionaries like Merit (English-Amharic dictionary), oxford dictionary, and so 

fourth. This indicates that the existing Tigrinya dictionaries are not satisfactory for every 

one of the respondents. The remaining 8 (7.6%) replied they do not have the plan to 

purchase due to various reasons like, they possess a dictionary, financial problems and 

some others do not consider the existing Tigrinya dictionaries are adequate for their 
I 

needs, and the like. 

Subsequently, respondents were asked to specify the main priorities they frequently give 

attention when they buy dictionaries. They were let free to indicate more than one of their 

priorities, if necessary. The responses are summarized in the table below. 
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Respondents 
Priority No % 
Number of words 54 51.4 
Convenient to carry 21 20 
Reputation of publisher 16 15.2 
Hard cover 6 5.7 
Low price 16 15.2 
Number of examples 20 19.1 
New words relevant to my need 55 52.4 
Color cover 3 2.9 

Total 191 181.9 . . . 
Table 48: Factors conditIon when purchasmg a dictIonary 

As illustrated in the table above, the priority for the majority of the respondents lies on 

the existence of new word and quantity/number of words, mobility, and adequacy of 

examples in the dictionary, respectively. Surprisingly, and different from what many of 

us might think to be, price is not a major criterion for the majority of the respondents. 

Similarly, cover and appearance of dictionary receives less priority. 

However, this does not generally mean price is not taken as a major priority. For instance, 

in Hartmann's (1999) study the criterion of 'price' takes second place, next to 'number of 

words' . It is also interesting to note that users seem to give much priority to the quantity 

(number of words) than the quality (color, illustrations, and so forth). 

The finding in the above table implies that dictionary compilers should give much 

consideration in including many new headwords as much as possible and the headwords 

need to be augmented with contextual examples. In other words, they should give much 

attention for content and the quality of their dictionary. Since users hardly take advantage 

oflow price. 

3.2.2.4 Frequency of Dictionary Use/ Consultation (Question items 8 & 9) 

Studies on the frequency of dictionary use have come up with different findings. The 

findings by lexicographers such as Hatherau (1984), Knight (1994), and Wingate (2002) 

(all cited in Lew, 2004: 17) show that frequency of dictionary use increases with ones 

level of proficiency. In contrary, other findings such as those by Atkins and Naranto la 
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(l998a) and Tomaszczyk (1979) reveal that frequency of dictionary use decreases with 

the increment in level of proficiency. 

As evidenced by Lew (2004: 18), questions regarding the frequency of dictionary 

consultation are often asked in the context of reasons for dictionary look-up. This being 

the case, two questions were developed in order to elicit relevant data on dictionary 

consultation. The results are summarized in the table below: 

NQof %of 
Question items alternatives respondents respondents 

every day 20 19 
How frequently do you threel four times a week 39 37.2 
consult your dictionaries? once a week 21 20 

less often 7 6.7 
hardly ever 18 17.1 

Which type of dictionary do bilingual 48 45.7 

you use most frequency? monolingual II 10.5 
trilingual 46 43.8 

Table 49: Frequency of dictionary use/ consultation 

Regarding frequency of consultation, 37.2 %( majority) the respondents replied they 

consult their dictionary three to four times a week, 20% once a week, and the like. This 

demonstrates that the majority of the respondents are not frequent dictionary users. 

Moreover, the above finding implies majority of students hardly take advantage of 

autonomous learning. In this regard, several lexicographers like Carter (1998), Piotrowski 

(1994), Winkler (2001), Heiki (2008) Roberts (1997), Meier (2003), Chi (2003), and 

so on, asserted the crucial role of dictionaries in autonomous language learning. Hence 

dictionary consultation should be developed as daily practicelhabit and users need to 

develop familiarity with different types of dictionaries. 

It is also apparent from the .table above that bilingual (45.7%) and trilingual (43.8%) 

types of dictionaries are used most frequently than monolingual (10.5%) dictionaries by 

the respondents. The above findings are not compatible with the scenario where advanced 

learners are replacing bilingual dictionaries with monolinguals. For instance, as cited in 

Lew, (2004:21) several researchers like Baxter (1980), Bejoint (1981), Khamla (1985) 

and Tomaszczyk (1979) affirmed: "Monolingual dictionaries have been found to be more 
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highly regarded by users [advanced learners) than bilingual dictionaries." In contrast, the 

above result suggest that advanced learners in Africa (multilingual) countries keep on 

using their bilingual dictionaries, and might prefer trilingual and multilingual 

dictionaries. Hence, it is not generally true if not impossible to conclude/generalize 'the 

more advanced the level, the less the frequency of use bilingual dictionaries' based on 

the research finding conducted in Europe and America. 

Respondents were also asked to specify the types of dictionaries they frequently use. On 

the whole, it is found that some of the dictionaries under study (bilingual, and 

monolingual) are not commonly used. Instead, several students prefer to use other 

dictionaries like, Merit (Amharic-English dictionary), Mahder (English-Tigrinya 

dictionary and so on; which are not under the scope of the study. concerning, trilingual 

dictionaries, 43.8% specified SABA (English-Tigrinya- Amharic) dictionary. 

3.2.2.5 Context of Dictionary Use (Question items 10 and 11) 

With regard to context of dictionary use, nine choices were offered and produced the 

following results. 

NQof % of 
Question items, 19 alternatives respondents respondents 

When I came across a word 
whose meaning I do not know 59 56.2 

Task! (read academy books ... ) 
When do you activity translation work 39 37.1 
frequently use writing an assignment 35 33.3 
a dictionary? Read book for entertainment 11 10.5 

Read iournals 10 9.5 
Read news paper and 8 7.6 
magazines 

place studying at home 56 53.3 
studying in the library 17 16.2 

Table 50: Context ofDlchonary Use 

As illustrated in the above table, 56.2% (majority) of the respondents use their 

dictionaries when they came across a word whose meaning they do not know. Principally, while 

reading academic text books, 53.3% during studying at home, 37.1 % during translation 

work, 33.3% whi le writing an assignment, and so on. As stated in the above table, small 
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numbers of respondents (7.6%, 9.5% & 10.5%) use dictionaries when they read 

newspapers/ magazines, journals and books for entertainment respectively. This clearly 

shows that dictionary use associates with academic purposes. Although, users would have 

encourage deducing the meaning of a word from context, they need to have a dictionary 

to check difficult words, its pronunciation, labeling, and so forth. 

Regarding the place, 56 (53.3%) of the respondents use dictionary while studying at 

home, small number of (16.2%) responded they use in library. This result can be due to 

the scarcity of the dictionaries in the library or it might be due to the fact that respondents 

prefer to study at home. 

3.2.2.6 Aim for Looking up Words in Tigrinya Dictionary (Question item, 12) 

Respondents were asked to tick from the alternatives about the aims/reasons for looking 

words in Tigrinya dictionary. They were allowed to indicate more than one of the 

reasons, where necessary. The following table shows results of the responses: 

Res ondents 
alternatives NQ % 

Spelling 32 30.5 
Meaning (definition) 96 91.4 
Derivatives and compounds 11 10.5 
Collocations 10 9.5 
Grammar 50 47.6 
Pronunciation 22 21 
Usage (examples) I 1 10.5 
Idioms 5 4.8 
Etymology - -
Phrasal verbs 19 18.1 

Total 256 243.9 
Table 51 : Aim/reasons for looking up words m the dlctionanes 

As shown in the table above . 91.4% of the respondents look-up words in Tigrinya 

dictionary for information for word meaning, 47.6% for grammar, 30.5% for spelling, 

and 21 % for punctuations. On the other hand, etymology and idioms are rare aims for the 

respondents to look up in Tigrinya dictionaries. 
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As stated above, the maj or aim for the consultation was meaning. Several lexicographers 

like Atkins and Rundell (2008), Landau (200 I), and so on asserted that users usually 

consult their dictionaries for word meaning. Therefore, it is possible to suggest from the 

above result that, dictionary compilers need to give much attention on the quality and 

clarity of information regarding definition, grammar, and spelling with considerable 

focus on others too. 

3.2.2.7 Difficulties of Use (Question item 13) 

In order to investigate the difficulties students face while looking up a word in Tigrinya 

dictionaries, about six alternatives were offered and answered as summarized in the table 

below: 

Respondents 
Problems No % 

the word is not included 38 36.2 
definition is not clear 35 33 .3 
examples are not helpful 2 1 20 
cross-reference are not given 20 19 
entry is not too long 8 7.6 
word combination is not given 9 8.5 

Total 131 124.6 
Table 52: Problems of use when looking up words m TIgrmya dlctionanes 

As illustrated in the table above, 36.2% (majority) of the respondents mentioned that they 

frequently do not find words, 33.2% replied that definitions of words are not clear, 20% 

responded headwords lack clear examples, and 19% replied that appropriate cross­

references are not provided. The remaining respondents replied that entry is too long, and 

word combination is missing in the dictionaries. 

The above result indicates that, the selected dictionaries include limited number of words 

and they have problems in offering clear definitions of headwords. As shown in the table, 

.the major problem respondents encountered was, that they did not find words they loolled 

for. Secondly, students complained they were unable to understand definitions. Hence, 

the dictionary compi lers need to incorporate several entries as much as possible and 

revise/ offer clear definitions. 
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3.2.2.8 Causes for difficulties in dictionary look up process (Question item 14) 

Respondents were also asked to tick from the alternatives about causes that challenged 

them while looking-up words in Tigrinya dictionaries. The results are summarized in the 

table below: 

Respolldellts 
Respollse No. % 

Lack of dictionary using skills 42 40 
No clear users guide in the dictionary 22 21 
No enough infonnation is provided 30 28.6 
Unclear layout of the dictionary 15 14.3 
I don't read the instruction to the user 12 11.4 

Table 53: Causes of difficulties in dictionary use 

As stated in the table above, 40% of the respondents consider themselves as non effective 

users. Hence, the bulk of their difficulties were due to their own limitations. However, 

63.8% of the respondents attributed the bulk of difficulties to the dictionary itself. In 

general, majority of the students believe that the problem is mainly due to the difficulties 

(low standard) of the dictionaries, and their own personal inexperience. 

3.2.2.9 Training on Dictionary Use (Question items 15 & 16) 

Respondents were also asked if they got the training on how to use dictionaries. In 

addition, they were asked to mention the place and length of time about the training, if 

any. Summary of the responses are presented in the table that follows: 

Response Respondents 
No ./. 

Yes 20 19 
No 85 81 

Total 105 100 
Table 54: Training on dictionary use 

The table above tells us that 81 % of the students responded that they did not take any 

training, and the remaining 19% students responded that they got a piece of 

advice/training from their teachers at high schools. As to the place and time length of the 

training, almost all (19%), those who replied they got some sort of training, replied that 

they took the training informally in the schools/classrooms by their teachers for hours 
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only. Furthermore, subjects were asked to reflect if such training was helpful for them. 

Their response shows that the training was helpful though it was not adequately offered 

in an organized manner. 

Several lexicographers such as Landau (2001), Atkins and Rundell (2008), Lew (2004), 

Wld Hartmann (2003) Wld so forth, claim that dictionary use should be taught in Wl 

organized way at schools. However, the above results show us little has been done so far 

on teaching dictionary skills. Except some advice by personal initiated teachers, most of 

the students recommended that it is necessary to undertake training on Tigrinya 

dictionary use. 

3.2.2.10 Awareness/uses of Appendices and Users' Guidance (Question items 17 &18) 

As discussed earlier in the literature, the front and back matters of a dictionary contain 

extra but relevant information to the user. Mainly the style guide of a dictionary contains 

all the relevant points found in the middle matter. Hence, if users do not read it properly, 

they may not use effectively the information provided in the dictionary. 

Literature tells us that users are mostly not effective in using the information given in the 

front and back matters of a dictionary. For instance, Bishop (1998) cited in Hartmann, 

(1999:28) found that students at Open University had used the front and back matter than 

students at secondary schoo!' Moreover, Hartmann (1999:28) found foreign students at 

Exeter University were more aware ofthe back matter than native (English) students. 

Therefore, in order to elicit data on the uses and awareness of the introduction and 

appendices of the Tigrinya dictionaries, respondents of this study were asked whether or 

not they use the information in the appendices of their Tigrinya dictionaries. The result of 

the questionnaire shows that 50 (47.6%) of the respondents use the information available 

in the appendices, and the rest 55 (52.4%) do not use it. Under this question item, 

respondents were requested tq mention the type of information in the appendices they 

used. Except few, the majority of the respondents replied that they do not remembeJ the 

information they used in the back matter/appendices of the dictionaries. This can be due 

to the fact that most of the existing Tigrinya dictionaries do not contain the back mater as 

discussed in the previous section. 
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Respondents were also asked to tick from the alternatives if they used the users' 
guidance. The result is summarized in the table below: 

If of the users ' guidance at the 
Respondents you are aware notes 
NQ % front/introduction part of the dictionary, do you .. . ? 

Study them 24 22.9 
Manage the dictionary without users' guide 34 32.4 
Find them user-friendly 42 40 
Find them less helpful 5 4.7 

Total 105 100 . Table 55: Awareness and uses of the front matter of a dlchonary 

The table above shows that about 40% of the respondents found the users' guide 
supportive; about 32.4% of the respondents replied that they do not use users' guide at 
all; about 22.9% of the respondents replied that they study the users ' guide, and the 
remaining 4.8% replied that the users ' guide are less helpful for them. Hence, the 
researcher suggests that much work is needed to create awareness regarding the 
advantage of reading the introductory part (users guide) of the dictionary. However, 
without reading the style guide of a dictionary it is difficult to use all the valuable 
information provided; because dictionary compiler can use different lists of symbols, 
abbreviations, labeling, and the like. This confirms that users need to read the front 
matter for effective usage and the compilers need to provide clear and short front matter. 

3.2.2.10. Skill of Use and satisfaction with Tigrinya dictionaries (Question items 19 & 20) 

The students were asked to share their own personal skills on dictionary use. The result 
indicates that 46 (43 .8%) of the students regard themselves as efficient dictionary users 
while the rest 59 (56.2%) regard themselves as inefficient dictionary users. It is clear 
from this result that, unlike findings such as by Hartmann (1999:37), in which 90.6% of 
his subjects replied they were efficient and skillful dictionary users, the majority of the 
respondents in this study are not skillful dictionary users. 

The respondents were also asked to support their answers with reasons. Some of those 
who regard themselves as efficient users replied that they can search words without any 
difficulty. On the other hand, some of the respondents, who regard themselves as 
inefficient dictionary users, mentioned some reasons such as lack of training, inadequacy 
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of the dictionaries, and personal problems such as lack of experience and practice in 

consulting various dictionaries. 

The students were also asked whether they were generally satisfied with the 

qualities/standards of Tigrinya dictionaries. The result obtained from the questionnaire is 

summarized in the table below: 

Degree of satisfaction 
Respondents 

Satisfied unsatisfied Neither Satisfied nor unsatisfied 

No 28 43 32 
% 26.5 41 30.5 

Table 56: Students' level of satisfaction With Tlgrmya dictionaries 

The results show that 41% (the majority) of the subjects are not satisfied with the 

qualities of Tigrinya dictionaries. They pointed out various reasons such as limitations 

of the dictionaries in content, definition, and so on. While 26.5% responded they are 

satisfied, but they do not offer reasons. The remaining 30.5% responded that they are 

neither satisfied nor unsatisfied with the qualities of Tigrinya dictionaries; because they 

consider themselves as non-frequent users of Tigrinya dictionaries. On the space 

provided under this question, subjects mentioned several reasons that make them 

unsatisfied some of which are these: 

- "Users do not buy and encourage professionals (compilers), and the like." 
- "The writers (compilers) run for personal benetit than for the quality of their work 
- "The dictionaries are not fully adequate in providing adequate umber of words, good 

definition, and so on." 

3.2.2.11 Dictionary Effectiveness on the Users' Perspective (Question items, 21, 22 & 23) 

Subjects were also asked to tick from the alternatives about the types of information that 

they experienced/felt were missed in monolingual, bilingual, and trilingual Tigrinya 

dictionaries. They were requested to tick, if necessary, more than once from the 

alternatives provided. The results are summarized in the following table: 
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Types of information missed, or most difficult to find in: No % 

Spelling 10 9.5 

In Monolingual Meaning! definition 32 30.5 

Tigrinya Derivatives and compounds 22 20.9 

dictionary Gemination Marker 10 9.5 

Users guide 13 12.4 

Pronunciation 17 16.2 

Usage (examples 18 17.1 

Idioms 9 8.6 
Total 131 124.7 

Most common words 22 21 

In Definition is not clear (equivalents) 26 24.8 

Bilingual Examples are not helpful 23 22 

Tigrinya Cross-reference are not given 22 21 

dictionary Entry is too long 10 9.5 

Word combination is not given 7 6.7 

Specialized technical terms are missing 21 20 

Nothing is missing 8 7.6 

Total 139 132.6 

Equivalents (definition) 27 25.7 

In Important common words 34 32.4 

Trilingual Grammatical information 10 9.5 

Tigrinya Pronunciation IS 14.3 

dictionary Derivatives and compounds 7 6.7 

Usage (examples in context) 29 27.6 
Total 122 116.2 

Table 57: Types ofmformahon missed Idlfficult to find m Tignnya dlchonary 

As is evidenced from the table above, the selected Tigrinya dictionaries lack appropriate 

definitions/equivalents, important common words and usages and so on. 

It is clear from the table that semantic information is a crucial concern for majority of the 

respondents in all the three types of the dictionaries. One implication from the result 

shown above could be lexicographers/dictionary compilers need to give much emphasis 

on inclusion of adequate main entries, clarity of definitions, and precision of examples. 

If we compare the results of the above Table with that of Table 8, the respondents are 

more aware of the weakness on definitions, content (number of entries) and lack of 

appropriate examples. All lexicographers such as Atkins and Rundell (2008), Landau 

(200 I), Lew (2004b) and so on asserted that most users consult their dictionary for such 

purpose. This affirms dictionary compilers must give much care to such properties. 
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3.2.2.13 Level of Joy and Importance of Dictionary Use (Question items 24 & 25) 

At this section of the students' questionnaire, respondents were asked for their opinion if 

Tigrinya dictionaries are enjoyable for use. In order to find out their reaction, different 

alternatives were offered under each question item. The table that follows shows the 

swnmary of the results . 

Respondents 
Question item Alternatives No % 

Easy 21 20 
In your opinion, using Tigrinya exciting/fun II 10.5 
monolingual dictionaries is .. . Difficult 20 19 

tediouslboring 10 9.5 
worthwhile/informative 15 14.3 
of little help 28 26.7 

Total 105 100 
Translation 44 41.9 

Using the Tigrinya-English or Readil1&. 27 25.7 
English-Tigrinya Speaking II 10.8 
bilingual dictionaries help for: improving writing 28 26.7 

English language learning 37 35.2 
provide little help for 9 8.6 
translation 
are not helpful at all 2 1.9 

Total 158 150.8 
Table 58: VIews on use ofTlgrmya dIctIOnarIes 

As stated in the table above, 26.7% (majority) of the students responded that the use of 

monolingual Tigrinya dictionary provides little help. It seems they are more concerned in 

bilingual dictionaries than monolingual dictionaries. This might be due to the fact that 

such dictionaries provide them with their mother tongue and they do not give much 

attention to monolingual dictionaries. Besides, 20% of the students responded that 

monolingual Tigrinya dictionaries are easy to use while 19% responded difficult to use. 

The difficulties could be due to the fact that all the monolingual dictionaries as stated 

before do not provide complete information. For instance, MTD does not offer clear 

definition, pictorial illustration; likewise LISANE AGAZI and NAS'LA lacks 

grammatical information, and so on (see details in 3.1). The overall result shows that the 

reaction by the majority is not positive to the standard of monolingual dictionaries . 

132 



With regard to the use of bilingual dictionaries, 41.9% of the subjects responded that the 

great value of such dictionaries is for translation, 35.2% for English language learning, 

and 26.7% for improving writing and reading though they do not satisfied with their 

qualities. 

3.2.2.13 Open-ended Question (Question 26) 

Open-ended question was included with the intention of encouraging respondents to use 

their own words. Majority (83%) of the respondents took advantage of the opportunity to 

add some personal comments on the qualities of Tigrinya dictionaries and on the users 

themselves. 

Many express their own experience with dictionary use and stress that teaching dictionary 

use is important for students. Various look-up difficulties are mentioned. Certain 

dictionaries are cited by name and suggested for revision. This includes L1SANA-AGAZI, 

MTD and so forth . In general, the answer provided by the students can be summarized as 

follows: 

Users should: 

use the dictionary properly and inform the compiler the weakness of the 
dictionaries and encourage them for farther work and improvement 

buy and use the dictionary, improve their ski lls on dictionary use, and 

dictionary use should be thought as a skill and the like 

Similar repetitive answers were provided. Some students gave much emphasis on the 

scarcity of standard bilingual dictionaries in the language. For instance, one student 

replied: "There is scarcity of standard bilingual dictionaries that is why many students 

prefer to use other dictionaries like 'Merit: English-Amharic Dictionary', even though 

they are not competent in the other two languages". 

Moreover several respondents replied the following: 

Dictionary compilers should be professionals in the area, and they have to provide 
clear definition, examples in context, etc. 

They should not run only for money, they have to be concerned about the quality 
of their work. 
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They should consider their users and accept comments 

They have to include new words and specialized technical terms. 

They need to consider dialect variation in their dictionary, and so on. 

In general, the respondents suggested many things that the users and dictionary compilers 

should do in order to improve the standards and uses of Tigrinya dictionaries. One 

respondent worried about plagiarism in dictionary compilation. S/he replied "The 

dictionaries are copies of other preceding dictionaries; the compilers should avoid 

plagiarism." On the whole, the respondents give several comments on the compilers than 

on their skills of dictionary use. 

3.3: TEACHERS' QUESTIONNAIRE ANALYSIS 

Corresponding to the students' questionnaire, another questionnaire was developed for 

teachers. It aims at finding out more about the actual use of the Tigrinya dictionaries 

under study. This section presents a brief description and analysis of the data obtained on 

the teachers' questionnaire. 

3.3.1. Background of the Respondents 

The intended teachers were requested to respond their personal details regarding gender, 

age, educational background, teaching experience, and so on. A summary of the results 

are presented in the table that follows: 
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Teachers ' personal detail NQ % 

Male 10 100 
Gender Female - -

Total 10 100 
20-25 2 20 
26-31 3 30 

Age 32-40 3 30 
41-50 2 20 

Total 10 100 
BAIBED 6 60 

Educational background MA 4 40 
PhD - -

Total 10 100 
Higher institution AAU 4 40 

MU 6 60 
Total 10 100 

Tigrinya Linguistic 3 30 
Teaching subject Tigrinya Literature 3 30 

Tigrinya Translation 2 20 
Tigrinya Methodology 2 20 

Total 10 100 
Teaching experience Two years 7 70 

Three years 2 20 
Four years -
Five years 1 10 

Total 10 100 
First year 4 40 

Teaching batch Second year 3 30 
Third year 3 30 

Total 10 100 
Table 59: Teacher respondents' personal detail 

Respondents were asked to offer information about their gender, age, educational 

background, subject they teach, and teaching experience, higher institution, and the batch 

they teach. As indicated in the table above, all the respondents are male36 aged 20 to 50. 

Moreover, 60% of the respondents are first degree holders, and the remaining 40% are 

second degree holders. Similarly, 60% of the respondents are from Mekelle University, 

and the rest 40% are from Addis Ababa University. With regard to their teaching 

experience, 70% of the respondents have two years teaching experience, 20% three years 

teaching experience, and 10% five years teaching experience 

36 Because, Ihere is no female Tigrinya inslructor in both Universities (AAU & MU) 
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3.3.2 General Questions 

In the second section of the teacher's questionnaire, the respondents were asked to tick 

from the alternatives if they experienced/ faced shortage of standard Tigrinya dictionaries 

while teaching their courses. 

They were asked to indicate, if necessary, more than one of the alternatives. The 

following table shows summary of the result obtained through the questionnaire. 

Major problems encounter while teaching Tigrinya courses NQ % 

Lack of standard Tigrinya-English/English- Tigrinya BLD 10 100 
Lack of standard Tigrinya-Amharic/Amharic-Tigrinya BLD 3 30 
Lack of Trilingual English-Tigrinya-Amharic dictionary 2 20 
the students were not effective dictionary users 4 40 

Table 60: major problems teacher face in teaching of Tigrinya (translation) courses 

As evident from the table above, majority of the respondents faced shortage of standard 

English-TigrinyalTigrinya-English bilingual dictionaries mainly while they teach 

translation course. 40% of them replied their students were not effective dictionary users. 

From these results, it is likely that there is a gap both in dictionary using skills and 

standard of dictionary compilation. Hence, it is possible to assume this can have negative 

influence on the quality of education mainly in second and foreign language learning. 

The teacher respondents were also asked to specity the kind of Tigrinya dictionary they 

frequently advise their students to use and to specity their main reasons. Respondents 

were allowed to choose, if necessary, more than one from the alternatives provided. The 

following table summarizes the results. 

Yes No 
Responden Is monolingual Bilingualffrilingual 

NAS'LL LISANA- MTD MmA LISA SABA 2 
A AG'AZI S N 

No 2 7 I 5 I 2 20 
% 20 70 10 50 10 20 

Table 61: Response on preference about the use of Tigrinya dictionaries 

Among the IO teacher respondents 8(80%) replied that they advise their students to use 

Tigrinya dictionaries, and 2 (20%) replied they do not advise, because they do not have 
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enough infonnation about the dictionaries. About 70% of those who advise their students 

to use Tigrinya dictionaries prefer LISANE AGAZI for their students for its multiple 

examples, definitions and its accessibility in their libraries. 20% prefer NASLA for its 

idiomatic expressions and clear definitions, and 10% MTD for its availability in their 

libraries and incorporation of several entries. 

Pertaining to the bilingual/trilingual Tigrinya dictionaries, about 50% of the respondents 

recommended MlRAS, 10% the LISAN, and 20% SABA dictionaries. For their 

suggestions on this point, respondents were also requested to provide reasons. 

Accordingly, some of the teachers state that these types of dictionaries help students to 

find equivalents in the languages the dictionaries deal with. However, many of them 

expressed their wishes that Tigrinya dictionaries could be helpful for students in the 

higher institutions if they are prepared up to the standard. 

A follow up question was designed to be answered by those teachers who replied they 

advised their students to use Tigrinya dictionaries. The question was about what relevant 

infonnation the teachers want their students to look for in the dictionaries. Seven choices 

were offered, more than one could be ticked, producing the following results. 

Res ondents 
No % 

clear definition 4 40 
helpful examples in context 3 30 
specia lized technica l terms 2 20 
variants (dialects) 5 50 
word-combination and derivations 2 20 
important idioms and phrases 4 40 
information about germination 3 30 
frequent Icommon words I 10 

Total: 25 250 

Table 62: Response on relevant information to be gained in the dictionaries 

As illustrated above, the relevant infonnation for the majority (50%) of the respondents is 

dialectical differences, while for the 40%, they are the definitions, idioms/phrases. 

Besides, for the nearly 30%, examples and geminations are more relevant that their 

students can gain in these dictionaries. 
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In the open ended question, respondents recommended LISANA-AG'AZI as a good source 

for definition and contextual examples, MTD for variant/dialect information and 

gemination, and Nas'lla for idioms and phrases. Pertaining to the bilingual dictionaries 

some respondents replied MfRAS can help to same extent. Others do not want their 

students to depend on such 'dictionaries. 

This shows that users can not gain all relevant information in one dictionary; instead they 

have to consult different dictionaries for different pieces of information. It is therefore, 

possible to infer from the results above that there is no one comprehensive Tigrinya 

dictionary which can help the user to get complete information about the main entry. 

Subjects were also asked to tick from the alternatives about the information they felt is 

missed in bilingual/trilingual Tigrinya dictionaries which they know. They were allowed 

to tick more than one, if required. The following table summarizes the results: 

No % 
Most common words I 10 
Clear definitions I 10 
Helpful examples 2 20 
Short entries - -
Cross-references 2 20 
ImjlOrtant idioms and phrases 4 40 
Specialized technical terms 4 40 
word-combination and derivations 4 40 
Marked germinations 2 20 
Important borrowed/loanwords 3 30 

Table 63: Relevant information missing in bilingual/trilingual dictionaries 

As shown in the table above, the majority (40%) of the teachers feel that specialized 

technical terms, and word-combinations and derivatives are missing. Moreover, about 

30% of the respondents replied important idioms and examples are missing from the 

dictionaries. 

In question items eight of the questionnaire, respondents were asked to provide the 

information they felt is missed in trilingual Tigrinya dictionaries . Except two, all of the 
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respondents replied that they do not use any trilingual dictionary; they usually manage 

their courses without using such types of dictionaries. 

In order to elicit data about the teachers ' opinion, on the use of Tigrinya dictionaries three 

questions were prepared and answered as in the table below. 

Respondents 
Question item alternative No % 

Easy 3 30 
In your opinion, using monolingual Tediouslboring - -

Tigrinya dictionaries is .... Exciting/fun I 10 
Difficult 2 20 
of little helplnot 4 40 
worth the trouble 

Total 10 100 
Translation 7 70 

Based on your experience, using Reading 2 20 
Tigrinya bilingual dictionaries help speaking 2 20 
for-- Writing 3 30 

provide little help for I \0 
translation 
English language learning 2 20 

Total 17 170 
very important 8 80 

Is it important for students in your imJlortant 2 20 
subject to be taught how to use not important - -
dictionaries? 

I don' t know - -
Total 10 100 

Have ever spent any time training your yes 3 30 
students in dictionary use? No 7 70 

Total 10 100 

Table 64: Teachers' view on the uses of Tigrinya dictionary 

As displayed in the table above, 40% of the respondents replied that using monolingual 

Tigrinya dictionaries have little help, and 40% replied that such dictionaries are easy and 

exciting to use while 20% replied that it is difficult. On the other hand, 70% of the 

respondents replied that bilingual Tigrinya-EnglishlEnglish-Tigrinya dictionaries help for 

translation, 30% for writing, and 20% for reading, speaking, and for learning the English 

language. Although the respondents appreciate the benefits of bilingual dictionaries to 

learn basic skill s of a foreign and a second language, most of them do not consider the 

existing dictionaries as adequate to the task of language study. 
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As displayed in the table, respondents were asked whether they see teaching students on 

how to use dictionaries is essential to help students better understand the subjects they 

teach. Thus, all of the respondents consider teaching students on how to use dictionaries 

as either very important or important. 

The teacher respondents were also asked whether they had spent any time training their 

students in dictionary use. Accordingly, 70% of the respondents replied they did not, and 

the rest 30% replied that some times they give advice on dictionary use for their students 

in class. 

Nevertheless, dictionary skills or training should be offered carefully and thoroughly like 

other skills. Regarding this, Atkins and Varantola (1998: 115) argue: 

We believe that dictionary skills must be taught, carefully and 
thoroughly, if users are to extract from their dictionaries the 
information which lexicographers have put into them. Teachers will be 
better able to carry out such teaching if they are fully aware of exactly 
what their students are doing with their dictionaries, what they expect 
from them, and how easily they are satisfied during the process of 
consultation. (Cited in Hartmann, 1999:29) 

Finally, one open-ended question was included in the questionnaire with the intention to 

encourage respondents to add any other points they want to make about their experience 

with Tigrinya dictionaries. 

The majority of the respondents question the qualities / standards of the ex isting Tigrinya 

dictionaries. Others question the skills of the students to use Tigrinya dictionaries. Some 

dictionaries such as NAS'LA and MTD are mentioned as lacking clear definitions, 

adequate examples, pictorial illustrations, etc. For instance one of the teacher respondents 

replied "The dictionaries have been compiled without prior consultation of experts and they are 

compiled by [individuals] who don't have an adequate knowledge of lexicography." The 

following are summaries of the teachers ' recommendations extracted from the 

questionnaires: 
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Users should: 
Gain training in lexicography and have positive attitude towards the Tigrinya dictionaries and use them appropriately. 
they should be selective, check and re-check the appropriateness of the dictionaries in use. use the dictionaries and give comments for the compilers for further improvement. 

Compilers should: 
first of all compi lers must be professionals and should be trained lexicographers. 
they should accept gain comments from users. 
should make a need assessment! consult dictionary users. 
know their users (children, adult, etc.); to specity the dictionary for a particular user. observe/identity the limitations of the earlier published dictionaries; see currently devised techniques of lexicography and should follow professional procedures. 
people think the word in a dictionary is 'generally correct', hence compilers must give much attention to the selection and definition of words, provision of examples, etc. 
consult experts in the area or professional scholars shou ld prepare the dictionaries 
make continuous corrections/ revisions, add new words, . .1 think dictionary making should be a continuous work. 

Table 65: summery of Teachers' recommendations on users and compilers 

In summery, the teachers' questionnaire analysis indicates that the existing Tigrinya 
dictionaries are considered inappropriate to the user. Besides, the students are considered 
not effective users. One teacher also questioned his own skill of dictionary use and replied 
"I never advise my student, how to use a dictionary since I am not effective user too". 

3.4 COMPILERS' INTERVIEW DATA ANALYSIS 

As stated earlier, inline with the distribution, collection and analysis of the leamer's, and 
teacher's questionnaires, personal interviews were made by the researcher with three of 
the four selected dictionary compilers. One who compiled two bilingual dictionaries and 
the other two who compiled monolingual dictionaries (one each). 

In order to keep the time spent to a minimum and to ensure comparability of the results, 
semi-structured interview was employed. As a lready stated In chapter one, semi­
structured interview is suitable to elicit important data and to let the interviewee 
concentrate on certain issues (see section 2.3). For this reason different open-ended 
questions were developed on the following four major themes: (i) interviewees 
background information, (ii) experience and skills in dictionary-making (iii) major 
challenges/ difficulties in the compilation process and (iv) adequacy of the content of 
their dictionary and finally the interviewees were let to add any other idea. In this section, 
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the recorded interviews are analyzed according to the four major theme questions stated 
above. 

3.4.1 Interviewee's Background Information 

Based on the information obtained from three dictionary compilers' interview, the 
following table summarizes their personal details. 

Interviewees 
item I, 12 I, 

Gender M M M Age 66 50 35 Place of birth Adwa Adwa Adwa Educational background Dioloma BA MA Higher education Asmara UniversitY AAU AAU Area of studY/Qualification TEFL Amharic & Theology TEFL 
Working experience 40 yrs -teaching II yrs' - dictionary More than 7 yrs 

compilation teaching 
Table 66: Interviewee's Background Information 

. ..-..... -................ -.. --..... - .. ------.-.. - .... - .... - ..... -... -... --.. -.-."'-1 I Key: yrs' Y..~!!!!..! .... £!~i!!.!erviewee one, 1} _ interviewee two, 1J_~~'!!.!!:vi!!.'!:!!!!.!!!.:!!.~._ ... __ . 

3.4.2 Experience and Skills in Dictionary Compilation 

At this section of the interview, the compilers were asked deferent questions related to 
their experience and skills of dictionary compilation. Initially they were asked when and 
why they were involved in dictionary compilation. Accordingly, two of the interviewees' 
(I, and 13) replied just to fill the gap. As teachers of Tigrinya, they faced with scarcity of 
dictionaries in the language and want to contribute. For instance one of the respondents 
(13) said : 

" It was in 1984 E.C, I came from Asmara--- I was assigned to teach Tigrinya 
when it became a language of education. There was scarcity of books and 
dictionaries. As a resu lt I start writing the dictionary and published after four 
years." 

Likewise h replied as follows: 

As a teacher, I got the chance to teach a course 'Introduction to 
Translation' at Colleges and Universities (for Tigrinya minor/major) 
students. I face difficulties because of the absence/shortage of Tigrinya­
English! English-Tigrinya bilingual dictionaries. Moreover, when I give 
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tasks/assignments to my students, it was not easy for them to do the 
assignments because of the scarcity of bilingual dictionaries. These 
occurrences made me to involve in the dictionary compilation process ... 

Unlike to the compilers above, the second interviewee (h) was involved in dictionary 

compilation as a result of his recruitment in 1975 E.C in the Ethiopian language research 

center to compile a Tigrinya monolingual dictionary (MTD). However, all the compilers 

did the task of compilation without getting any training or course in lexicography. Then, 

they were asked how they manage the planning, editing and publishing process of their 

dictionaries and their methods of data collection and selection entry, and so forth. 

According to II and 13, they collected data from dictionaries and other written materials. 

They also extend the data via derivation. Likewise, as to the response of h, head words 

for MTD were collected from a variety of sources such as dictionaries, from the speech 

community, and the like. He (Iz) said: 

The organization (ELRC) had its own plan and two editors were assigned 
and edited the dictionary, The dictionary took about 12 years, and it is 
obvious that a good dictionary cannot be completed within a short period 
of time. The issue is our dictionary is not as standard as the budget and 
time it consumed. 

As one can understand from the above response the interviewee (h) was not satisfied with 

the standard of the dictionary. All the respondents agree that there is no professional 

lexicographer in the language. But two of the interviewees (II & 12) consider themselves as 

experienced dictionary compilers. They say that had it not been for the fi nancial 

problems, they would have done a good dictionary. For instance, one interviewee (II) said 

"I can say 1 am an experienced dictionary compiler, and 1 can compile a standard 

dictionary, without exaggeration." Iz replied at the compilation of the dictionary (MTD), 

he was a novice/amateur. But now through experience he considers himself as an 

experienced dictionary compiler. 

On the other hand, h does not consider himself as experienced lexicographer but he said 

he consulted different materials in lexicography and got adequate knowledge of 

dictionary compilation. 

Moreover, the interviews were asked whether they had consulted others in editing and 

revising their dictionaries. II and 13 replied they had consulted their friend s and 
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colleagues in the editing process. With regard to 12 response, two experienced teachers 

were employed by the institution for editing and revising MTD. Nevertheless, all the 

interviewees confirmed that their editors were not professional lexicographers. 

3.4.3 Major challenges/ difficulties in the compilation process 

To compile a standard dictionary one has to know the principles and methods of 

lexicography and linguistics. As discussed in some detail in chapter two, if a 

lexicographer lacks knowledge micro-linguistics his pronunciation, syllable-structure, 

word class identification, definitions and so on, can be hampered. Besides, knowledge of 

macro-linguistics, such as the selection of standard dialects (sociolinguistics), field 

linguistics and so on are essentials. On the whole, the dictionary compiler should have 

basic knowledge oflinguistics and lexicography. 

The dictionary compilers were asked about the problems they encountered during their 

dictionary compilation. Two of the interviewees (II . 13) recall many challenges on 

financial problems than linguistic and lexicographical problems. On the contrary h 

replied the main challenge was lack of knowledge of linguistics and lexicography. 

He said: 

The grate challenge was lack of knowledge of lexicography. We 
were told to collect several words, but we do not know, how to 
collect, what to collect and how the data can be displayed in to the 
dictionary . 

This shows that there was a clear gap on both theoretical and practical lexicography. 

According to h. the data for the dictionary were collected from different parts of Tigray 

and Eritrea. After the data were collected every body wants to include hislher own variety 

in the dictionary and this was a grate challenge for the compilers. b replied as follows: 

.... another difficulty was in the selection of headwords for the dictionary 
entry. Everybody wants to include herlhis own Variety. But it was 
difficult for us, if we used the Eritrean variety/dialect spoken in Asmara, 
this might not be appropriate for the Tigrinya speakers in Mekelle and 
vice versa .... Finally, after a grate debate, we agreed to depend on 
common! fanliliar words used in the media like TV, newspaper etc .... 
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This shows that there was methodological problem. According to Newell (1995), 
Bartholomew and Schoenhals (1983) and so on, the selection of the basic dialect(s) 
should come before data collection for a dictionary entry. Mainly, if a dictionary is 
planned to represent more than one dialect the project should begin with a systematic 
study of dialects of a language or at least there should be consensus which varieties need 
to includ for the dictionary on the principle of wider use (See details in 3.1.3. 8. 3) 
However, it is impractical to include every variant forms as main entry in a dictionary as 
inMTD. 

4.4.4 Adequacy of the Content of their Dictionaries 

The dictionary compilers were also asked to respond varieties of questions concerning the 
contents and adequacies of their dictionary as summarized in the table bellow. 

item Responses 
1/ I] IJ 4.1. Is the information No it is not fully adequate. Due to Not adequate. But it I don 'tthink my provided in your dictionary financial problems I forced to can help for user. dictionaries are fully adequate for the users? minimize it, consequently several adequate. I do not Please explain? important head words were include examples in 

missed. context. 4.2. Is your dictionary For general purpose. It was General purpose- General purpose for all prepared for a particular prepared for all users. prepared for all users. user? Which group and users. 
level? 
4.3. Did you consider your No, just to tackle the problem it is No, we just know No, but there was users need & skill while clear, there was scarcity of there was scarcity of scarcity of bilingual preparing your dictionary? dictionaries dictionaries dictionaries 4.3. What particular Many things are missing; even I Many things are I did not contextualize information do you feel is can't consider it as a dictionary. I missing, for instance, the entry with examples missing in your had prepped it as Idioms of picture, in some case, and cross-references are dictionary? Why? Tigrinya "Bihil Tigrinya". But examples are not not included in the 

one of the members from the provided The layout English-Tigrinya 
Tigray educational bureau forced of the dictionary is bilingual dictionary. 
me to call it as a dictionary. not attractive .... 

4.5. Do you have a plan to No, although, I want to improve Yes, there is a plan I have already started revise your dictionary? my dictionary. I do not have to improve its size, revising my dictionaries. What would you like to money for publication, hence, if I content, picture, etc. I want to avoid the include or improve? Why? get sponsor, I will improve is size, and to compile it as pronunciation forthe 
content etc ... comprehensive English entries written in 

monolingual Ethiopic script. Because 
dictionary by ELRC. these are not helpfulfor 
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4.6. Do you think your 
dictionary is essentia l for 
college/university 
students? 

5. In general, how satisfied 
are you with your skills of 
dictionary compilation? 
Why? 

6. Add any other points 
you want to make about 
your experience with 
dictionaries making 

Yes. but depends Oil the level and 
skills of the students. 

I am neither satisfied nor 
dissatisfied. 
I can say. I am satisfied because I 
got real experiences on dictionary 
compilation. But. I am dissatisfied 
with financial problems to publish 
mywork. .. 

There should be work-shops and 
seminars on lexicography so as 
we can learn more. We should 
worry about the language nor 
only a specific dialect/ variant .. . 

the users. Instead. I want 
to improve its conten/. .... 

Yes. it can serve as Yes. definitely. they can 
a reference for any use as reference; even 
user. my dictionaries were 

I am satisfied. I was 
always happy in the 
work. though it is 
repetitive. 
monotonous work .. . 

Many things need to 
be done. work-shops 
and short training 
how to compile a 
dictionary ... 

prepared for such 
purpose. 

Satisfied. afier a grate 
deal I got sponsor and 
publish my second 
dictionary .. ... . 

Users need 10 use the 
dictionaries. There 
should be work"'hops 
and seminars in the field 
of iexicoWaphy .... 

Table 67: Adequacy of the Content of their Dlcllonanes 

As clearly stated in the table above, the dictionary compilers do not regard their 

dictionaries as standard. In this chapter, an attempt is made to assess the standards and 

uses of the selected dictionaries both in the eyes of students, tcachers and the compilers. 

On the whole, the findings/ results confirm that Tigrinya dictionaries are not satisfactory 

to be considered as standard. Rather, the majority of the participants replied they lack 

several qualities of a standard dictionary. Moreover, the results of the students' and 

teachers' questionnaire analysis asserted dictionary use should be thought at school. 

Students need more training and instruction in dictionary use. 
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CHAPTER FOUR 

4. CONCLUSION AND RECOMMENDATIONS 

In this chapter an attempt is made to summarize the most important findings of the study 

and encompasses some recommendations by the researcher. 

4.1. Conclusion 

This thesis attempts to address the major theoretical and practical problems in compiling 

and using Tigrinya dictionaries. It is divided into four chapters. The first chapter attempts 

to demonstrate the background of the study like the statement of the problem and this is 

followed by discussion on objectives of the study, research questions, and survey of 

related literature and significance of the study. It also provides the methodology and the 

variety of data collection techniques and the research samples that were employed. 

The second chapter is also an introductory one, which makes a brief assessment of the 

current theories and practices of lexicography. It examines the various arguments, 

methods and branches on the theory of 'metalexicography' applied in this study by citing 

relevant examples from the existing literature. It mainly emphasizes on dictionary 

criticism and highlights the basic theoretical issues on dictionary history, typology, 

structure, use, criticism, computational lexicography and dictionary research as a 

multidisciplinary approach. The last section of this chapter then looks on the process of 

dictionary-making like, planning, writing and producing and their subdivisions. On the 

whole, it provides various key principles and appropriate techniques for describing and 

evaluating the qualities and uses of the dictionaries under study. 

In the third chapter, the data collected from the dictionaries and from the respondents 

(students, instructors and compilers) are analyzed and interpreted. It includes four 

sections. While the first treats the data gained from the intended dictionaries, the second 

section presents the analysis of the data obtained from the students. In the third section, 

the analyses of the data obtained from the teachers are presented. Finally, the last section 

treats the data gained from compilers of the dictionaries. 
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With regard to the evaluation both, internal and external evaluation techniques were 

employed. While the external evaluation mainly focused on .the front and back matter of 

the dictionary, the internal evaluation confined itself to the middle matter (Mega, Macro, 

Medio, and Access structure) of the dictionary proper. Various dictionary evaluation 

criteria were adopted from the existing literature in lexicography (Hartmann, 1999,2003, 

Landau, 2001, Svensen, 1993, Jackson, 2002, Atkins and Rundell, 2008, etc.), and assess 

the effectiveness of the selected dictionaries. 

Data were gathered from the dictionaries with the help of dictionary evaluation formats 

prepared for this purpose. The findings from the dictionary evaluation show that most of 

the selected dictionaries are incomplete. They lack several qualities of a standard 

dictionary. But this does not mean they are generally of no use. 

There are many positive things to say about these dictionaries; LISANE-AGAZI, for 

instance contains clear layout, definition, examples and pictorial illustrations. The use of 

figures illustrating, is almost always specific to the point being made and seems a 

commendable category. But it does not contain any grammatical information, taboo 

words etc,. Likewise NAS'LA is found as rich source of idiomatic expressions, but the 

entries are not defined, no pictorial illustrations, no grammatical information and so on. 

In contrast, MTD has grammatical information, and includes dialect variants though they 

are not labeled. But this dictionary misses several properties of a standard dictionary. For 

example, it includes several ambiguous, circular definitions, no pictorial illustrations are 

given and includes inappropriate cross-referencing, and the like. It also lacks appropriate 

labeling. All the taboo words are written without labeling. No systematic treatment is 

made to the head word selection. All phonetic variants are included in the dictionary. 

With regard to bi-/tri-Iingual dictionaries akin to monolingual dictionaries summarized 

above, they fulfill some properties of a standard bilingual dictionary. LISAN includes 

selected pictorial illustrations, translation equivalent and the like. But it lacks several 

categories of a standard bilingual dictionary like examples in context, accurate English 

pronunciation guide, and so forth. Besides MIRAS includes derivatives, but no pictorial 

illustrations, no example in context, inappropriate cross-referencing is used and so on. 
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Moreover, SABA provides translation equivalent of three languages (English-Tigrinya­
Amharic) . Just like the above dictionaries it lacks several important categories/qualities 
such as, exact pronunciation, pictorial illustration, definition, and so on. 

In general, when we examine the above dictionaries on the eyes of modern lexicography, 
all remain incomplete and insufficient. Especially with the principle of definition, cross­
reference, MTD is the most substandard of all with full of ambiguous, circular definitions 
and low standard cross-referencing and the like. 

Pertaining to the users' survey, a total of 26 questions were administered to be filled in by 
105 students, and 16 questions to be filled in by teachers. The results show that the 
dictionaries are under utilized. The majority of the students and teachers consider these 
dictionaries as nonstandard. However, the students' questionnaire analysis shows that the 
bilingual dictionaries are more preferred than the monolingual dictionaries. 

The results obtained from the compilers interview also shows that, all the authors have no 
relevant experience and training in dictionary compilation. On the whole, the outcome of 
the study suggests that the dictionaries need critical revision for improvements. In order 
to optimize the benefits to its users, dictionary skills need to be thought at school. 
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4.2. Recommendations 
What recommendations can be drawn from this study? In the list below, 
recommendations of this study are given under two headings: (i) Recommendations for 
better dictionary compilations and (ii) Recommendations on raising dictionary 
awareness/dictionary use. 

(i). Recommendations for better Tigrinya dictionary compilation 

Pertaining to dictionary compilation and production certain conditions have to be met: 
- Initially, there should be lexicographic planning and sufficient funding. 
- Then there should be professional training for lexicographers/dictionary compilers at 

university and college level in order to enhance the profiles and skills on lexicographical 
work. 

- In the third place since there is a great need for bilingual dictionaries. A systematic 
cooperation between linguists and dictionary compilers and other specialists will be 
essential for better work and to develop pedagogically oriented dictionary. 

- To achieve better dictionary production, there should be courses and/or degrees in 
lexicography, together with the use of dictionary making software tools, training on how 
to make use cuprous, electronic dictionaries etc. This can help to produce bettcr 
dictionaries relatively within a short period oftime than before. 

- There should be trained/professional dictionary editors and evaluators who can comment 
on the dictionaries before they get published. 

- Promote research into dictionary criticism / dictionary evaluation. And establish criteria 
for the evaluation of lexicographic products. 

- Produce leamer's dictionaries for each level (beginner, intennediate & advanced) uses. 
- Bridge the gap between dictionary compilers and the user. 
- The compilers should not run only for commercial-purpose, rather they should give more 

time, effort to produce scholarly-academic lexicography and in order to be able to 
compile a standard dictionary. Besides they should consult linguists/lexicographers for 
quality work. 

- improve the qualities and standards of the compilation of Tigrinya mono-/bi- and tri ­
lingual dictionaries; develop more. 
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(ii). Recommendations on raising 'dictionary awareness/ dictionary use' 

The recommendations listed below focus on the raising of dictionary awareness/ using 
skills. It must be pressure, that the mastery of dictionary skills should make available 
dictionary previously at primary and secondary school level, in the mother-tongue. 

First, there should be workshops and seminars on lexicography to make it better 
known to the public and raise public awareness on dictionary use at all levels; for 
language learners at schools, teacher training colleges and universities. 
Students should be made familiar with the value of dictionaries and other 
reference materials, including electronic dictionaries. Pedagogically oriented 
practice manuals/modules should be made available on how to use a dictionary. 
Stimulate dictionary awareness by making the teaching of reference skills 
integrating with language textbooks beginning from primary school level, and 
enhancing this at secondary school level with particular attention to bilingual 
dictionaries. 

Intensify/ promote research into dictionary use and dictionary evaluation. 
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Appendix I 

Addis Ababa University 
Department of Linguistics 

School of Graduate Studies 

QUESTIONNAIRE FOR STUDENTS: Use of Tigrinya Dictionaries 

The followi ng questionnaire is part of the assessment on the effectiveness and uses of Tigrinya 

dictionaries at higher educati on institutions. It aims at finding out more about the actual use of these 

d ictionaries. The outcome of the study shou ld help to find ways of improving such dictionaries. 

I would be very grateful if you could answer the following questions by filling in info1l11ation or by 

ticking boxes where appropriate . All your answers will be kept confidentia l and used only for 

research purposes. 

Thank you in advance for your contribution to this study! 

Note: ...• no need to write your name 

...• Where alternative answe rs are given, please mark your answer using tick -mark "-I " 

...• Choose/ spec ify more than one answer if appropriate 

...• Tfthe space is not enough to write yo ur response, please use the back page of the 

q ues ti on 11 3 i re. 

Part one: 

1. Background information 

I. I. Gender: 0 female 0 male 

1.2 . Age: 0 15-19. o 20-25 . 026-30 030+ 

1.3. Name of Uni versity DAddis Ababa University (AAU) 

o Mekelle Un iversity (MU) 

1.4. Major: 0 Tigrinya 0 Other specify ___ ___ _ 

1.5. Minor: 0 English 0 Amharic, 0 Other specify ___ _ 

1.6. Please indicate which level of study you are in: 

01 SI year '"1 nd 0.' year ",d 4th o ~ year 0 year 

1.7. Mother tongue: 0 Ti~rrny,r o Olher spec ify _ _____ ~ 

1.8. Second languagc Ihal you know well (specify more than one ifapproprialc ) 



OAmharic 0 other specify ______ _ 

1.9. Foreign language that yo u know well (specify more than one if appropriate) 

o Engli sh o other specify ______ _ 

Part Two : General Questions 

2. When did you start to use a dictionary? 

o at primary schoo l 0 at secondary school 0 at University 

3. Do you own/possess a dictionary? 

Dyes, o no 

4. Which of the fo llowing Tigrinya dictionari es do you own? (Please tick the dictionari es if you own 

more than one of the fo llowing) 

o Lisan: Engli sh-Tigrinya Dictionary (by Dan 'e l Tiix lu , 2008) 

o Miras: T igri nya-Eng li sh Dictionary (by Dan 'e l Tiix lu , 2007) 

o Saba : Engli sh-Ti grinya-Amharic Dictionary (Rahel Yeshi t' la, 1996 E.C) 

o Eng lish -Tigrigna Dictionary (by Uqbamicael Habtemariam, 1993) 

o Nas'l la Mazgaba qaliil Ti grinya (by Gabra -Egziabher Bihon, 1987 E.C) 

o Miizga ba k'alat T~gr~iina b;>-T ;>gr;>iina (by th e cthiopian language academy, AAU) 

o Lisana Ag'azi Mazga ba qalat Tigrinya (by Gi rm atsion Mebrahatu, 1976 LC) 

o other (specify) _________________________ _ 

5. When you last BOUGHT a particu lar d ic ti onary, was it (you can choose mo re than one) 

o because a teac her recommended it 0 because a fri end or other person had it 

o as result of you r own cho ice o as result of an ad verti semen t 

o I cannot remember o other (please expla in) : ________ _ 

(, . Are you p lanni ng to buy a d ictionary in th e near fu ture? 

Dyes o no 

I f yes, w hi ch di c tion ary? ________________ ________ _ 

Reason : -----------------------------------------------------



7. What is your priority when you BUY a di ctionary? Please tick up to three criteria of the fo llowing 

I ist which you regard as being impol1ant for your choice. 

o the number of words o a reasonable/low pri ce 

o convenient to carry o the number of examples illustrati ons 

o the reputati on ofthe publisher o its relevance to my needs 

o hard cover o colored cover/e.g. black & white 

o Others spec ify ____________________ _ 

8. Which type(s) of dictionary do you USE mos t fTequentl y? 

o monolingual Tigri nya Dicti onary 

o bili ngual Tigri nya- Engli sh Dictionary (specify) 

o bilingual Tigrin ya- Amhari c Dicti onary (specify) 

o Trilingual (Engli sh-Tigrinya-Amharic-dictionary) 

o Others (p lease specify) ____________________ _ 

9. How frequent ly do you consult yo ur dictionari es? 

o every day o three/ foll r times a week 

o once a week o less o ft en 

Cl hard ly eve r 

10. When do yo u fr cq uentl y use a dic ti onary? 

o read academ y books ( \Vhcn J came across a word whoso:! meanin g I do not kn ow) 

o during translati on work 

o read a book for entertainment 

Dread joum als 

o translation work 

o read news papers and ma gazines 

o during working an ass ignment 

o read newspapers and magaz i nes 

o other (Please specify) _____ _ 

I I . Do yo u use a di cti onary frequentl y whil e 

o stud ying at home 

o stud ying in a library 

o ot her (Please spec i fy) 

I 

I 
I 



12. What are your main reasons for looking up a word in a dictionary? (Please ti ck up to three main 

reason of the following list which you regard as being important for you.) 

o spelling 

o mean ing (definition) 

o derivatives & com pounds 

o collocations 

D grammar 

D pronunciation 

Ousage (examples) 

D idioms 

D plu'asa l verbs 

o other(specify): __________ _ 

13. What kind of problems do you frequently encounter when look ing up words in Tigrinya 

dictionari es? 

D word is not th ere 

D definit ion is not clear 

Dexamples are not helpful 

o entry is too long 

o word-combination is not given 

Dcross-references are not g iven D other(specify): _ _ _____ _ 

14. What do you think are the causes of these difficulties? 

D my lack of dictionary use skill s D unclear layout of the dictionary 

D no clear users gu ide in the dictionary D J don't read the instructions to the user 

D not enou gh information is provided in the dictionary 

D olhcl (1'Ic"sc sJl cc ify) 

I S. 11 :-1 \ t~ you Iud (l ny trainin g ill using dictionari es? 

C ~ ' l' S 

If ves, where: ___________ _ hov,l long: 

D no 

16. If you were Ir;lIned on how to use dictionaries, do you thi nk th e Ir:l ining helped you much? 

D no DYes 

Ho"" ) 

17. Do you ever li se info rmati on contained in the append ices? 

DYes DNo 

If yes what? ___________ ___ ___ ____ . ______ _ 

18. If' Y OLI ; lIT ""';lI'C o f the user's guidance notes at the front of the dic ti onary, do you . 

D Silidy Ih em 

D Man;tgc wlthollt th em 

D find them user-fri end ly 

o lind them less helpful 



o other (Please specify) ____________________ _ 

19. Do you regard yourself as an efficient dictionary user? 

Dyes o no 

Reason: if yes ___________ _ ifno -------

20. Are you, on the whole, satisfied with the quality/standard ofTigrinya dicti onari es? 0 Yes, very 

sati sfied 0 Yes, satisfied o unsati sfied 

o Neither satisfied nor dissatisfied 

If unsatisfied, why? _______________________ _ 

21. What particular information do you fee l is missin g or not welI presented in your monolingua l 

dictionaries? 
o spelling 

o meaning (defi niti on) o pronunciation 

o derivatives & compounds o usage (examples) 

o Gemination marker o idioms 

o Users gu ide 0 other(specify): ________ _ 

22. What palticular infon11ation do you fee l is missing or not welI presented in your bilin gua l 

T igrin ya dictionaries? (Choose more than one if appropriate) 

o Mos t common words are not there 

o Definiti on is not clear o entry is too long 

o Exampl es are not he lpful o vlord -combination is not given 

D Cross- rcfcrences are not g iven o spec ialized technica l tellllS are missing 

o I do not fee l any information is mi ssing 

o (Others specify) ____________ ______ _ 

Please wri te the name of the dictionari es ------------
23. What type of info rmati on is most difficult to find in the trilin gual d ic tionaries? 

o Eq uivale nts (c lear definition) o grammatica l infomlation 

o Important common words o pronunciati on 

o derivatives & compounds o usage (examples in context) 

o other(specify): _________________________ __ 



24. In your opinion, using Tigrinya monolingual dictionaries is ... 

Deasy D difficult 

D exciting/fun D tediouslboring 

D wOlihwhilelinformative D oflittle help/not wOl1h the trouble 

25. Based on your experience, which ofthe following statements do you agree with? 

." using Tigrinya-EnglishiEngli sh-Tigrinya bilingual dictionaries help for: 

D translation Dreading 

Dreading D improving writing 

D speaking D English language Ieallling 

D provide little help for translation D are not helpful at all 

D o thers (specify) ____________________ _ 

26 . What possible so lutions wou ld you suggest for the improvement ofTigrinya 

dict ionaries to make proper/suitable for higher education students, like for 

translation courses? 

;- What should users do? 

Wh"l sho lii d dicti onary compil ers/ lexicographers do? 

r Whal o lher comments/ suggestions do you have? 



Questionnaire for Instru ctors' 

Appendix II 

Add is Ababa University 
Depal·tment of Linguistics 
School of Graduate St udies 

The following guesti0nnaire is part of the assessment on the effect iveness and use of Tigrinya 

di ctionari es at higher education institutions. It aims at finding out more about the actual use of these 

dictionaries mainly in Tigrinya course(s). The outcome of the study should help to find ways of 

improvi ng such dictionari es . 

I would be very grateful if you could answer the following questions by filling in information or by 

tickin£'. boxes where app ropriate. All your answcrs wi ll be kept confid enti a l and used only for 

research purposes. 

T hank you in advance for your contribution to thi s study' 

No tc: ...• There is no need to write your name 

Where alternative answers are given , please mark your answer using ti ck-mark "..,j " 

Choose/ speci fy more than one answer if appropriate 

I f the space is not enough to wri te yo ur response pleasc, use thc back page of the 

q lI eS I ionlHli rc 

Pa,·t one: Background information 

1.1. Ge nder : 0 fem aic Omale 

.2. Age 0 20-25 o 26-3 1, 0 32 -40 040-50 050 ' 

.3. Educa ti ona l background 0 BNBED 0 MA 0 PhD 

1.4. Na me o f you r Univers ity: 0 Addis Ababa Universi ty (A AU) 

o Mekelle University (MU) 

1.5. Subjec t yo u frequently teach o Ti grin ya linguisti cs OTigrin ya literatu re 

o Ti grin ya Translat ion 0 Tigrinya methodology 

o Other spec ify _ ____ ________ _ 

1.6. J 10\,,' long hav~ you taught Ti grin ya? 

02 years o 3 years 0 4 years OS years 0----------------- ----- -



Part two: General Questions 

I . What major problems do you encounter while teaching Tigrinya courses? (Choose more than one 

i f appropriate) 

o Lack of standard Tigrinya-EngJish bilingual dictionary 

o Lack English-Tigrinya bilingual dictionary 

o Lack of standard Tigrinya-All1haric bilingual dictionary 

o Lack of standard Amharic-Tigrinya bilingual dictionary 

o Lack of Trilingual Engl ish-Tigrin ya-Amharic dictionary 

o The students were not skilled/trained dictionary users 

DOthers (please specify) _______________ _ 

1)0 you advise yo ur st udents to use Ti grin ya dictionaries" 

o Yes always 0 ycs sometimes 0 rarely o Not at all 

3. I f your response to item 3 is yes which tri-/ bilingual dictionary do you frequently advi se your 

students to use? 

o Lisan: English-Tigrinya Dictionary (by Dan'el Tiixlu, 2008 E.C) 

o Miras: Tigrinya-English Dictionary (by Dan'el Taxlu, 2007 E.C) 

o Saba: Engli sh-Tigrinya- Amhari c Dic lionary (Rahel Yeshit' la, 1996 E.C) 

o English-Tigrigna Dicti ona ry (by Uqb,lInicacl Habtcmariam , 1993) 

o J did nOI advice/want my students 10 use Tigrinya bi-/trili ngual di c tionaries 

o others (please specify) ________________ _ 

4.1. Why? (Write you r reasons here) ____________________ _ 

-1 . Whic h of the fo llowing monolin gual Ti grinya diclionaries wou ld you say is the best for your 

sl udents 10 use'! 

o Nas'lIa: Mazgaba qalat Tigrinya (BY Gabra-Egziabher Bihon , 1987 E.C) 

o Mazgaba k'alat T;)gr;)iiiia b;)-T;,grd,'lIla (by Ihe Eth iopian language academy, AA U) 

o Li sana Ag'azi Miizgiibii qalat Ti grinya (by Girl11atsion Mebrahatu , 1976 E.C) 

o Other (specify) ___________ _ _______ _ 

). 1 Why? (Please wri te your reasons herc) _____________ _ 



5. What adeq uate and relevant infomlation do you think your students can ga in in these Tigrin ya 

dict ionaries? (Choose more than one if appropriate) 

o C lear definition o relevant variants (dialects) 

o Helpfu l examples in contex t o word -combination and derivati ons 

o Speciali zed teclUlical tenns o important idioms and phrases 

o lnformation about doubl e consonants (gemlination) 

o Frequent Icommon words o I do not think any of this infol111ation 

o (O thers specify) ________________ _ 

6. W hat parti cular infonnation do you feel is missing in the Tigrinya bilin gua l dictionari es? (Choose 

more than one if appropriate) 

o Most common words are not there o information r need is not given 

o Defini tion is not clear o entry is too long 

o Examples are not helpful o word-combination is not given 

o Cross-references are not gi ven o Germination is not marked 

o Important idioms and phrases not given o borrowed word not included 

o I do not feel any information is missing o speciali zed techni ca l terms are mi ssing 

o (Others spec i fy) 

o (Please writ e the name ofthc d icti onaries) _____ ------

7. What parti cul ar in fo rm ation do yo u feeimi ss ing in the Tigrinya m onolin gua l_dictionaries' l 

8. 1. \I\'hat informat ion needs improvement ____________________ _ 

8.2. Write the name of th e dic ti onari es here -------------------------
8. What pa l1i cular infollnati on do you feel is mi ssi ng in the Tigrinya tr ilin gual _dictio naries? 

9. If there weren't good Ti grin ya tri -Ibi-Iingua l di ctionaries how do you handlc to th e successful 

compil ation the course? E.g. translation _____________________ __ 

10. In your op ini on , using Tigrinya monolingual dictionary is .. . 

Deasy o difficult o of littl c hclp/not worth the troub le 

Otedious/borin g o cxc iting/ fun o worthwhil c/inforillati vc 

Why? _ ____________ __ 

I 
I 
I 



I' Based on your experience, which of the following statements do you agree with? 

> using Tigrinya bilingual dictionari es(e.g. Tigrinya - English) help for: 

o translation o writ ing 

Dreading o Engli sh language learn ing 

o speaking o is/are not helpful at a ll 

o prov ide little help for trans lation 

o others (specify) _________ ________ _ _ _ 

I':;' Do you think it is important for students in to be trained/ taught how to use dicti onari es? 

o it is very important o it is important 

o it is not important o I don't know 

13. ' -lave you ever spent any time training your students in dictionary use? 

Dyes o No 

If yes, how? _______________ ___ _ 

Ifno, why? __________________ _ 

I til. Do you think there is scarcity of standard Tigrinya di ctionaries? 

IS . Are compilers of the dicti onaries professional lex icographers? 

Dyes o No 

16. What possible so lutions would you sugges l for Ihe 1I11prOvement ofTi grin ya dicti onari es to lllaKe 

propcrlsullable for hi gher educalion learners') 

What shou ld dictionary compilers do? 

What sho uld user do? 

'. Add any other points you want to make abou l your experience with Tigrin ya dictionari es . 

I Thank y;u again for taking tl;~ 'tim e to fill in th is questionn a;~e. -· 
--_. --- -------- .. ---~.---- ---



Appendix III 

Add is Ababa University 
Department of Linguisti cs 
School of Grad uate Studi es 

Interview questions for dictionary authors (Semi-structured interview) 

The p urpose o f thi s interv iew is to co llect data and conduct a s tudy on the 

effec tiveness and uses of Tigrin ya di ctionaries at higher education institutions. Its 

su ccess la rgely dep ends on you r eam est and s incere responses . You are there fo re, 

kindly r eq uested to respond my interview questions . A ll yo ur responses will be 

kept confidentia l and used onl y for research purposes. 

Thankyou for yo ur! 

I . Personal infonnation 

I . I . Name _ __________________ _ 

1.2. Age ____________________ _ 

1.3. Pl ace ofbirth _________________ _ 

1.4. Educational background 

i) High schoo l 

ii) Hi gher educ~tiol1 

ii) 0 BA/13U) 0 MA 0 PhD o ot her 

1.6. Are3 o fstudy/Qualificat ion ________________ _ 

1.7 . Work ing experience ________ _ _ _ ________ _ 

2 . Experience and skill s in di ct ionary-mak ing 

2. I . 

2.2. 

? 0 _ . .J . 

2.4. 

2.5. 

When did you in volve in dict ionary compi la ti on? 

Why do you compile yo ur di ctionary? 

Did you consult o th ers whil e yo u compile yo ur dicti onary? 

Have you madc any di ctionary eval uati on / edition so far? 

Have yo u had any training in lexicography o r dic ti onary making? yes/no 

...• If yes w hcrc? 

• How long? __________ _______ ______ _ 

II 



2. 6. If you were taught how to compile a dictionary, do you think this training 

helps you to further improve the quality of your di ctionary? Exp lain? 

2.7. How many dictionaries did you compile so far? 

2. 8. When did you start writing your first dictionary? 

2.9. How did you m anage the planning, ed iting and pub li shing process? 

2. 10. Was the di ctionary compilation completed on your pl an? Ifnot why? 

2. 1 I . How did you co llect data? From which sources? 

2.1 2. How did you anange/di splay the entries, definition etc (explain)? 

2. 13. Do you regard yoursel f as an effi cient /profess ional dictionary compil er? 

DYes DNo 

Reason : ____________________________________________ ___ 

2.14 . Who part icipated in editing and revising you r di ctionary? 

2. 15. Do you think your editors had adequate knowledge of lex icography? 

2. 16. How effective were your di ctionary editors? 

D Very effecti ve D fairly effecti ve D effective D not at all effective 

J-I ow? ex p la in ______________________________________________ _ 

3. MaioI' challenges in the compilati on process 

,1. 1 What major problems do you enCO Ulll er whi le prepa ring yo ur dictionary? 

a) lack of knowledge in lexi cograph y 

b) Lack of linguisti c kllowl edge (e.g lexical semantics) 

c) Others spec ify? ____ _______ _______ _ 

3.2. How did you m anage to the success ful compil ation o f the d icti onary? 

4. Adequacy of the content of the dictionary 

4. 1. Do yo u thi nk the infon11ation provided in your di c li onary adeq uate for the 

users? P lease ex plain? 

4.2. Is your dict ionary prepared for pa rt icular uses? Whieh g roup and level? 

4.:1. Di d you consider you r users need & skill whil e preparing yo ur d icti onary? 

4.4 . What part icu lar information do you fee l is mi ss in g in your d ic ti onary? Wh y" 

4.5. How do you include in the future if yo u have a plan 10 revise yo ur di c ti onary? 

12 



4.6. Do you think your dictionaries are essential for hi gher education users, like 

in trans lation courses? 

S. In genera l how satisfied are you with your skills of dictionary-compilation? 

o Very satisfied 0 neither satisfied nor dissatisfi ed 

o Satisfied 0 very dissati sfied 

Why? 

6. Add any other points you want to make about your ex peri ence with dicti onaries 

making. 

T hank you again for taking the time to respond my interview. 

11 
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J, the unders igned, declare that this thes is has been submitted for examinati on w ith 

my approva l as a Uni versity Advisor. 
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Declaration 

J, the undersigned, declare that thi s thes is is my original work and that all sources 

of material used for the thes is have been duly acknowledged. 

Name: Tsegay Muhur 

Signature: ~-~-

Place: Addis Ababa University 
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