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Summary 
Background: Globally there were 249 million children under the age of five years who were at 
risk of poor development in 2010. Ethiopia is one of the top ten countries with children at high 
risk of developmental problems. To assess and monitor the developmental status of children, 
there is a need for reliable and valid measures. The Bayley Scales of Infant and toddler 
Development III (BSID III) tool is a rigorous measure of child development that has been widely 
used across different cultural settings. However, the BSID III is resource intensive necessitating 
the need for simpler tool for large-scale use.  
 
Objective: To evaluate the concurrent validity of Denver II in assessing the development of 
children aged 24 to 36 months who lived in the Butajira Health and Demographic Surveillance 
System (HDSS), using the BSID III as a gold standard. 
 
Methods: The study design was a community-based, cross-sectional concurrent validation 
design. The study was conducted in the Butajira HDSS, Southern Nations Nationalities and 
Peoples’ Regional state on children aged 24-36months who were selected randomly from a 
sampling frame obtained from the HDSS. Data were collected from March- April 2017. The 
Denver II and BSID III were administered by independent groups of trained and reliable data 
collectors who were masked to the status on the other measure. Order of administration was 
randomized. STATA version 14 was used for analysis. The sensitivity, specificity, positive 
predictive value and negative predictive value of the Denver II against the BSID III were 
calculated.   
 
Result: A total of 121 children age 24-36 months with their caregivers participated in this study. 
The response rate was 91.6%. Sixty (49.6%) of the children were male. One hundred seventeen 
(96.7%) children lived with their biological parents, 3 (2.5%) lived with relatives and 1 (0.8%) 
lived with unrelated care takers. Using BSID III as the gold standard, the sensitivity of Denver II 
was 99% for fine motor, 80% for gross motor and 79% for language subscales. The specificity 
was 12% for fine motor, 11% for gross motor and 39% for language subscales. Total scores on 
the Denver II had a correlation coefficient of 0.26 for gross motor, 0.42 for fine motors and 0.57 
for language subscales with the corresponding BSID III subscales.  

Conclusion and recommendation: It is important to be able to detect developmental delays in a 
timely manner so that early intervention can support the child to fulfill their developmental 
potential. In this rural Ethiopian setting, the Denver II showed potential as a brief screen for 
developmental delay, with high sensitivity; however, the low specificity means that there will be 
many false positives. This may limit application of the tool in routine settings. Further studies of 
adaptation and of short child development measurements are needed.                            .                                
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1. Introduction 
1.1 Background 

Child development is the progress that a child makes in different aspects, including bodily, 

social, mentally and emotionally, from the moment of birth up to adulthood.(1)Development of 

the brain and central nervous system can be assessed by checking gross and fine motor skills, 

communication skills, social and personal activities and cognition. (2) Children can be at risk of 

poor development due to several factors, but development is particularly affected by under 

nutrition (stunting) and extreme poverty in Low and Middle Income Countries (LMICs). An 

estimated 249 million children under the age of five years around the globe live in extreme 

poverty or suffer from stunting, which accounts for 43% of the total children living in LMICs. (3) 

 

To assess, plan and implement interventions to promote optimal child development, validated 

measurements of development are needed for local settings. The concept of validity was defined 

as“an expression of the degree to which a measure actually measures what it is supposed to 

measure”.(4)Validity is conceptualized as having different components, including; construct 

validity, content validity and criterion validity. Criterion validity is the extent to which a new 

measure measures the same phenomenon as an external criterion of the phenomenon under 

study, often referred to as a ‘gold standard’. Criterion validity is classified into two groups: 

concurrent validity and predictive validity. Concurrent validity is comparing the two 

measurements at the same time with one another. Predictive validity is the ability of a test 

measurement to predict the future criterion.(4) 

 

This study used concurrent validity to validate a brief child development measure in children 

living in the Butajira and Health Demographic Surveillance System (HDSS). It focused on two 

child development measures that are used commonly across the globe, including in low-income 

countries and specifically in Ethiopia. These are the Denver II and the BSID III. The Denver II 

was adapted and standardized in Jimma, Ethiopia.(5) The BSID III was adapted and validated in 

the Butajira HDSS, Ethiopia.(6) This and other studies used BSID III tool as the gold standard.(7) 

As Denver is a briefer measure than the BSID III and is both easier to administer and has less 

reliance on expert administrators, it is of value to examine the performance of the Denver II 

against the gold standard measure and determine concurrent validity.  

file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_1
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_2
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_3
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_4
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_4
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_5
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_6
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_7


2 
 

1.2 Statement of the problem 

According to the Convention on the Rights of the Child Articles 6 and 27, children have “the 

right to live and develop well with sufficient environment to enable them to grow bodily and 

psychologically”.(8) But 43% of under five years old children around the globe in the year 2010 

did not attain their full potential, primarily due to stunting or extreme poverty. Most of these 

children who face growth faltering are found in low and middle-income countries.(3) Concerning 

child health, the Ethiopia’s Health Sector Transformation Plan (HSTP) and the National Strategy 

for Newborn and Child Survival in Ethiopia 2015/16- 2019/20 of Ethiopia focuses on reduction 

of child mortality and morbidity from infectious diseases and malnutrition. The plans place little 

emphasis on the cognitive and social development of children.(9, 10) The National Mental Health 

Strategy emphasizes on child developmental problems and that mental illnesses should have 

screening programs and early interventions should be implemented. However in the document, 

the list of these interventions and how they were to be implemented is not clearly stated.(11) 

Training materials for upgrading of community-based health extension workers include a session 

on child development, but implementation has been limited.(12) Since health cannot be complete 

without mental health, due attention is needed in this area. Systematic and standardized child 

development assessment has not been an integral program and hence very little is known about 

the situation in Ethiopia.  

 

Evidence indicates that there is a direct relationship between child health and adult health. (12, 13) 

Poor child health leads to poor health during the early adulthood period. The adult years are the 

most productive years of human life. Being ill during this period leads to missed days out of 

work and daily activities. Even if the person does not stop work altogether, they may not be 

productive during illness periods. This can affect the earning of a person and the economy of a 

country in general.(13)Poor child development has an effect on the earning potential of a person as 

an adult. Both poverty and short stature (stunting as a measure of deficiency malnutrition) of the 

child are related to fewer years of schooling. Short stature of the child and poverty are estimated 

to result in a loss of earning of 30.1% as a grown person. The average loss of earning due to poor 

child development around the world is estimated to be 19.8%.(14) 
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Across countries there are differences in cultures and ways of living. This may lead to different 

scores of child development measures by the same tool. Most child development assessment 

tools are developed in Western settings. (15-19) To use these Western developed tools, adaptation 

and standardization in the local setting is mandatory for the tools to give valid scores. 

 

To assess child development, identify developmental problems and plan interventions, 

standardized tools, which have been validated in the local setting, are needed. There are many 

child development assessment tools used globally. These measures assess child development by 

putting the child in a test situation, getting the caretakers or the teacher to rate the child and by 

observing the child while he/she is doing daily activities. These measurements are classified into 

two types based on their purpose of use; those measurements that are used for screening 

purposes and measurements that assess comprehensive ability of the child. The Denver II is an 

example of a measure used for screening purpose while the BSID III is used for screening and 

diagnosing child developmental problems. The Denver II has some advantages over the BSID III 

because it is less complicated to administer, is applicable to a wider age group and takes less 

time to administer than the BSID III. A potential disadvantage of the Denver II is that it relies on 

maternal self-report rather than objective measurement for scoring some items.(20) 

 

BSID tool has been used as a gold standard against many child development tools including 

Denver in different countries.(21-23) This study aimed to cross validate the Ethiopia-adapted 

Denver II against the BSID III (also adapted for Ethiopia) considering the BSID III to be the 

gold standard.  
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1.3 Rationale and Significance of the study 

In Ethiopia, high priority is given to the common infectious diseases and malnutrition that are 

associated with child morbidity and mortality. There are many interventions being implemented 

to address these problems. While doing so there was no intervention planned to address problems 

causing child developmental problems.(9),(10) In the National Mental Health Strategy, the 

importance of screening and early intervention for child developmental problems is mentioned 

but the list of these interventions and how they was implemented is not clearly stated.(11)  Even if 

child developmental problems do not directly cause mortality, those can significantly affect the 

country’s socio-economic development in several dimensions. There have been sporadic and 

isolated efforts in some parts of Ethiopia to focus on child development measurement and 

interventions, but these efforts did not result in meaningful harmonization and standardization to 

the best usefulness to date. To assess child development, reliable and valid instruments are 

needed. These tools need also be adapted to the local context.   

 

There has been no study to validate the Denver II tool against the BSID III in Ethiopia and this 

study was the first of its kind. This study will help researchers and clinicians in their decision 

about whether choose Denver II or BSID III to assess child development in their future studies. 

This study will also propose a shorter child developmental screening scale with potential clinical 

applicability for further evaluation in future studies. Availability of a validated and easily 

administered child development assessment tool can facilitate research into child development, 

which had the potential to inform, guide and even possibly direct the formulation of child 

development policies and interventions in Ethiopia.  
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2. Literature review 
Children are the future human resource for the development of a country. Only when children are 

healthy in terms of mental, physical and social health, will they be able to live their lives to the 

full and achieve their potential. Childhood development is a comparative measurement, 

comparing a child with the rest of the children in the community within the same age group 

achieving a certain task or skill. (2) 

2.1 Magnitude of child development problems and the associated factors 
In the world, there were an estimated 249 million children under five years of age who were at 

risk of poor development in 2010. This was due to stunting or extreme poverty. The majority of 

the share was taken by low-income countries (65%), followed by low-middle-income countries 

(35%) and upper-middle-income countries (16%). The top ten countries with children at risk of 

poor development were India, China, Nigeria, Bangladesh, Indonesia, Pakistan, Ethiopia, 

Democratic Republic of Congo, Tanzania and Philippines, in decreasing order.(3)In 2004, 

Ethiopia was the fifth ranking country for children at risk of poor development(14) but in 2010 

Ethiopia took seventh place. Despite this small improvement, more than 60% of under five year 

old children are at risk of poor development and lower productivity as adults.(3)  Poor child 

development has an effect on the earning of a person as an adult. Being ill during this period 

leads to missed days out of work and daily activities. This can affect the earning of a person and 

the economy of a country in general.(13)Both poverty and short stature (malnutrition) of the child 

are related to fewer years of schooling. Short stature of the child and poverty reduce earning 

potential by an estimated 30.1% as a grown person. The average loss of earning due to poor child 

development around the world is estimated to be 19.8%. (14) Many factors affect child 

development. 
 

Child development can be affected by both genetic and environmental factors. The 

environmental factors associated with good child development include good nutrition, access to 

health services and a favorable parental approach towards the child (e.g. having conversations, 

playing with the child and walking with the child). Parental socio-demographic status, in 

particular with regard to educational level and economic status are also extremely important. 

A study conducted among a cohort of twins living in United States showed that child 

development status was affected by both environmental and hereditary factors but the result 
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could not be generalized to children living in low- and middle-income countries.(24) Another 

study conducted in Britain also supported this and added parental aspiration as a factor 

associated with better child development.(25) 

 

The parental approach towards the child, for example, being encouraging, showing affection, and 

sensitive parenting, were related to enhanced developmental outcomes among children.(26) In 

addition to this study, another study supported that maternal responsiveness was associated with 

enhanced child cognitive psychosocial and language development(27). Similarly, parental 

stimulation (having conversations, playing, and walking with a child) were associated with better 

child development in a study conducted in Uganda.(28) Child development is not only affected by 

parental stimulation but also the quality of stimulation. It was seen that the first child in the 

family tends to have superior stimulation than the other children in the family and that the 

presence of fewer under five children in the family increased the quality of stimulation. Also, 

improved quality of stimulation was seen among children who lived with their parents and with 

educated women who had a career and with parents engaged in a family environment. These 

factors were associated with a significant improvement in child cognitive development.(29) 

 

A study conducted in South Africa indicated that mental illness was directly associated with 

mother’s interactions with infants, which in turn were found to affect child development.(30) 

Maternal depression negatively affecting child development was witnessed in many studies 

conducted in different countries, including in; Bangladesh(31), India(32) and paternal depression 

was associated negatively with child development in a study conducted in UK.(33) An 

experimental study conducted in South Africa showed that women who were provided with 

support and guidance of parenting had improved mother-infant relationship and reduced 

depressive symptoms.(34) 

 
2.2 Child development in Ethiopia 
Ethiopia has attained the Millennium Development Goal 4 by reducing child mortality by two 

thirds, which is a great success but there is poor progress regarding child development problems. 

To reduce morbidity and mortality due to infections, a lot has been done. Management of 

children with pneumonia, diarrhea and malaria and immunization coverage has been improved. 

These efforts have been reflected in a significant decrement in child mortality.(9) But according 

file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_24
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_25
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_26
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_27
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_28
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_29
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_30
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_31
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_32
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_33
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_34
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_9


7 
 

to a study conducted in 188 countries regarding Sustainable Development Goals (SDG), a 

Sustainable Development Index (SDI) was developed, based on performance in the MDGs from 

1990-2015. The SDI  was scored 0-100 for under five years mortality, where 0 being the worst 

performance seen and 100 being the top performed indicator, Ethiopia scored 35 in under five 

mortality which is nearly similar to the neighboring countries Kenya and Sudan, which scored 38 

and 36, respectively. (35) 

 

The Ethiopian 2015-2020 Health Sector Transformation Plan and National Strategy for Newborn 

and Child Survival in Ethiopia focus on children morbidity and nutrition but no plan is included 

to improve internal mental function of children like cognitive, language and behavior of 

children.(9),(10) Even though the National Mental Health Strategy emphasizes child developmental 

problems and the need for screening programs and early interventions, the list of these 

interventions and how they will be implemented is not clearly stated.(11) Health is not complete 

without the presence of mental health and children are part of the general community. When we 

talk about child health, the mental health status of children should also be considered. 

2.3 Child development assessment tools 
Child development assessment tools that have been developed in Western settings may not be 

applicable in other country settings without modification because of many factors, including 

socio-cultural context. Due to cultural and social variations, some skills may develop at one age 

in a country and at a different age in another. To account for this cultural variation, adapted tools 

in local settings are recommended to assess child development.(20) 

 

Child development assessment tools help to monitor the level of child development over time. 

Identification of developmental delays can help in showing the level of the problem for decision 

makers and it can help to design and implement early intervention. There are many instruments 

used to assess the developmental status of children. These include the Denver II(15), BSID III(16), 

Peabody picture vocabulary test(17), Wechsler Intelligence Scale for children(18) and Ages and 

Stages Questionnaire.(19)These measures assess child development by putting the child in a test 

situation, getting the care takers or the teacher to rate the child and by observing the child while 

he/she is doing daily activities. These measures are classified into two types based on their 

purpose of use; those measures that are used for screening purposes and measures that assess 
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comprehensive ability of the child. Of those instruments this study will focus on the BSID III 

and Denver II. Since both were adapted and standardized in Ethiopia. (5, 6) 

2.3.1 Bayley Scale Infant and Toddler Development III edition (BSID III) tool 
The BSID III tool is considered as gold standard tool for assessment of infants’ developmental 

status. The BSID III has been translated into 44 languages and been used in many countries 

around the world.(20) The tool has been also adapted in Ethiopia and translated into Amharic.(6) 

The instrument assesses the general developmental status of children, with respect to “cognitive, 

physical, communication, social/emotional and adaptive development areas.”(20) The instrument 

is used for children within the age group of one to 42 months. The advantage of the BSID III is 

that it is a comprehensive measure, considered as a “Gold standard” measure of child 

development in infants. The BSID III also allows evaluation of specific developmental areas due 

to the presence of different subscales. The disadvantages of the BSID III are that it takes a lot of 

time to train the data collectors and to administer the questionnaire , the kit is costly, requires 

bulky equipment, adaptation of the tools is needed before use and it is lengthy to administer.(20) 

2.3.2 Denver II tool 
The Denver II is another instrument used to assess child development status. The tool assesses 

the “fine motor/adaptive, gross motor, language, and personal/social domains”.(20) The Denver II 

assesses child development status from birth up to six years. The instrument gives information of 

the developmental status of a particular child by comparing it with the rest of children in the 

same area within the same age group. The BSID III is a comprehensive tool which can be used 

for screening and diagnosing children developmental problems, unlike the Denver II which is 

used for screening purposes only. For Denver II, after children are screened with the tool, further 

evaluation by medical personnel is needed to diagnose developmental delay. The tool is used 

from birth up to six years of age. The advantage of the Denver II is that it has been used in many 

low and middle income countries and it is less costly than BSID III. The disadvantages are it 

needs coaching on how to do the assessment and it does not give a continuous increasing or 

decreasing child development score across age groups; rather it gives information on the child’s 

developmental score or developmental status compared to children within the same age group.(20) 

The tool has been used in many developing countries and also adapted in Ethiopia.(5) 
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2.3.3 Utilization of BSID III and Denver II tools 
The BSID III has been used in many countries for different purposes. To mention some; the tool 

was used to assess the effect of intervention on child development in Norway,(36) to assess the 

risk factors for children development in Italy,(37) Bangladesh,(38)South Africa,(39)to compare 

groups of children in Democratic Republic of Congo,(40)to compare with other tools in Taiwan(41) 

and Brazil(42) and to adapt and validate the tool in Ethiopia(6) and in Brazil.(23) 

 

In Ethiopia there were studies that used the BSID III. The BSID was used previously to assess 

child development in the Butajira HDSS(43)and to investigate factors influencing child 

development in Jimma.(44),(45)The Denver II tool was also used in many countries for different 

purposes. Some of the studies and their purposes were to adapt into local setting in a study 

conducted in Ethiopia(5)and Malawi,(46)to examine the reliability and validity of the tool in a 

study conducted at Tehran(47)and Turkey (48), to compare some group of children development 

status with the others in a study conducted in Brazil,(49) to investigate the associated factors for 

child development in Turkey(50)and to evaluate the validity of other measurement tool comparing 

it with Denver II.(51) 

 

In different countries in the world, the validity and reliability of both the Denver II and BSID III 

tools were tested and proven potentially useful in different settings. In a study conducted in Asia, 

the Ages and Stages Questionnaire was validated against the BSID II in a sample of premature 

infants. The sensitivity, specificity, Positive Predictive Value (PPV) and Negative Predictive 

Value (NPV) of Ages and Stages Questionnaire was compared to the BSID II.(21) The Denver II, 

Ages and Stages Questionnaires and Battelle Developmental inventory Screener 2nd edition were 

concurrently validated with BSID III in a study conducted in Colombia.(22) Convergence validity 

was obtained between the BSID III and Peabody and other child development tools in a study 

conducted in Brazil. (23) 

 

This study aimed to assess the validity of child development measures in Ethiopia, using the 

BSID III as a gold standard and comparing it with the Denver II among children living in the 

Butajira Health and Demographic Surveillance System (HDSS), Southern Nation Nationalities 

People’s Regional state (SNNPR) of Ethiopia. 
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3. Objective 
To evaluate the concurrent validity of Denver II in assessing the development of children aged 

24 to 36 months who lived in the Butajira HDSS, using the BSID III as a gold standard.  
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4. Methods 
4.1 Study area 
The study was conducted in the Butajira HDSS. The Butajira HDSS is located in the Southern 

Nations Nationalities and Peoples’ Regional state, Gurage zone, Meskan and Mareko Districts 

and the Silte zone, around 130km from Addis Ababa, with 8.20 North latitude and 38.50 East 

longitude. The Butajira HDSS is a geographically defined area within which all births, deaths 

and population movements have been registered since 1987. The Demographic Surveillance 

System (DSS) is the sampled portion of the districts.(52)The Butajira HDSS is selected because it 

is possible to obtain a list of all children residing in the area which can be used as a sampling 

frame for this study. In 2015, the total population of the HDSS was 78,913.(53)According to a 

national census conducted in 2007, the region’s annual population growth rate was 2.9% and so 

the current 2017 year total population of the Butajira HDSS can be estimated at 83,556 

people.(54) In 2017, 24-36 months old children were 1,131.(53) The Butajira HDSS consists of 

nine rural kebeles and one urban kebele. From the nine rural kebeles, four are found in lowland 

areas and the remaining five are in the highlands. The urban kebele is situated in midland. (55) 

 

 

 
Figure 1. Map of Southern Nations, Nationalities and Peoples’ Region: and Mesken and 
Mareko districts 
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4.2 Study design 
The study design was a community based, cross-sectional concurrent validation study. 

Concurrent validation study was done to compare the test instrument (Denver II) scores with 

criterion instrument (BSID III) scores when administered within one week of each other.  

 

4.3 Source and study population 
The source population was all 24 – 36 month old children residing in the Butajira HDSS. The 

study population was all children within the age of 24- 36 months residing in the selected 

kebeles. 

 

4.3 1 Inclusion criteria 
All randomly selected children within the age group of 24-36 months who were alive and 

registered in the Butajira HDSS system, with caregivers available during the study period were 

included in the study.  

4.3.2 Exclusion criteria 
Children who were acutely unwell and who had physical disability that would affect their 

performance on the assessments were excluded from the study. This is because children with 

disability might fail the tests due to their disability and not because of developmental problems. 

 

4.4 Sample size 
A formula for calculating sensitivity and sample size for tests was used from Statistical 

methodology book.(56) 

n=       Z2
1-/2*SN *(1-SN)] 

   L2*Prevalence        
Where n – required sample size, - size of the critical region, 1- – confidence level, Z1-/2- 

standard normal deviate corresponding to the specified size of critical region(), L- absolute 

precision desired on either side (half width of confidence interval ) and SN- sensitivity of the test. 

Assuming a sensitivity of 80%, alpha 0.05, Z2
1-/2=3.84, prevalence of poor child development 

20%, and a maximum feasible sample size of 120, the precision of the sensitivity estimate (L) 

would be 0.16, meaning that the precision of the sensitivity estimate if the sensitivity is 80% will 
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range from 64-96%. Assuming a 10% non-response rate, we approached 132 mothers of eligible 

children.  

  

4.5 Sampling procedures 
The sampling strategy used was both purposive and random sampling. The study was conducted 

in one urban and two rural kebeles of the Butajira HDSS. Out of nine rural kebeles found at the 

site, two kebeles were selected randomly. The kebeles were Dirama and Bati, one from highland 

and one from lowland. Dirama was replaced purposively by Shershra Bido because of feasibility 

to transportation and its topography. A list of children aged between 24 and 36 months living in 

the selected kebeles was obtained from the DSS. From Butajira kebele 367, from Bati 66 and 

from Shershera Bido 34 children age 24 – 36 months were identified from the list.  At first 

proportional sampling distribution was tried then nearly three fourth of the sample size went to 

the urban kebele. Due to fear of underrepresentation of the rural community half of the sample 

size was given to the urban kebele and the other half was distributed in to the two rural kebeles 

proportionally. A random sample of 132 children were selected using simple random sampling 

technique by lottery method from the kebeles. Children that were not available during the study 

period due to different reasons were replaced.  
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Figure 2. Sampling procedure of the study, Butajira Health and Demographic Surveillance 
System, 2017 
 
4.6 Data collectors and collection procedures 
The BSID III assessors were 5 clinical nurses who resided in Butajira town and have extensive 

experience in administering the BSID III and were involved in the adaptation process in Butajira 

HDSS.  They were trained previously for 10 days and have shown to administer BSID III 

reliably during the adaptation process of BSID III. (6) The assessor of Denver II was degree nurse 

graduate who had extensive experience using Denver II. (5)Investigators that were involved in the 

Denver II and BSID III adaptation process in Ethiopia were involved in this study and provided 

technical input to ensure quality control of the procedures. Separate data collectors administered 

the Denver II and BSID III and care was taken to ensure that the data collectors are masked to 

the performance of the child on the other scale. This is to minimize information bias.  

 

Assessments were conducted in the homes where the children lived. Care was taken to ensure 

that the environment was free from distractions. The caretakers were available during the data 

collection helping the data collector to play with the child. For Denver II caretakers helped 

answering on the children’s performance of doing different tasks. Before the assessment using 
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the two tools, the data collector took few minutes to connect with the child and make the child 

comfortable. The data collectors communicated with the child in a positive and accepting tone.  

 

The BSID III has 91 items of cognitive subscale, 49 items of receptive communication, 48 items 

of expressive communication, 61 items of fine motor and 72 items of gross motor. Each item was 

given a score of 1 if the child was able to perform that task and score of 0 if the child could not. 

Denver II has 29 personal social, 26 fine motor, 39 language and 32 gross motor items. A child 

was given a score of 1 if the child passed each item and 0 if not. The subscale scores of Denver II 

were summed to give total subscale score . Then the results were compared with BSID III scores. 

Based on the normality of the scores distribution, Spearman’s correlation coefficient for BSID III 

Cognitive subscale score and Pearson’s correlation coefficient for BSID III Fine motor (FM), 

Gross motor (GM), language, Expressive Communication (EC), Receptive Communication (RC) 

subscales scores were used to determine the concurrent validity between total scores on the 

Denver II and BSID III tool. Children that could not perform tasks based on the age category and 

who returned back to the below age alphabet were considered as children with developmental 

delays for each subscale in BSID III. Children that had 2 cautions (who failed on items that 75-

90% of other children can perform that item) and 1 failure (who failed on items that 90% of other 

children can perform that item) below their age line were considered as children with 

developmental delays for Denver II. 

 

Data were collected in March and April 2017 in the homes of the selected children. The BSID III 

was administered after calculating the age of the child and using that to determine the start point 

of administration since start points are grouped based on the age classification of the child. The 

caregiver was informed that the child was not expected to pass every item since the tool assesses 

children up to the age of 42 months. For each test items score, 1 was given if the child was able 

to perform the task and 0 was given if the child was not able to perform the task. At each specific 

start point if the child failed any of the first three items then they would go back to the start point 

for the previous age group. The child had to pass the first three consecutive items at the start 

point in order to be able to proceed further. Administration was then continued until the child 

scored 0 for five consecutive items.  
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Denver II administration started by informing the caregivers that the child was not be expected to 

pass every item since the tool assesses children up to the age of 6 years. The child and the 

caregiver were in a comfortable natural environment. A child who was able to perform an item 

or the caregiver reports that the child could perform the item was scored as pass. A child who 

was not successful in performing an item or the caregiver reported that the child could not 

perform an item was scored as fail. A child who did not have an opportunity to perform an item 

due to restrictions from the caregiver or other reasons was scored as “no opportunity” and a child 

who refused to perform an item was scored as refusal. The test was conducted using the Denver 

II chart from the average age of ability to perform an activity down to the left and the child was 

asked until the child passed three or more consecutive items that intersects and below the age 

line. Then likewise the child was tested for the items above the age line until the child failed 

three consecutive items.  

 

The order of administration of the Denver II and BSID III was randomized to avoid order effects, 

whereby performance on the test administered second is usually better due to learning effects and 

familiarity. Those randomized to receive BSID III first had the test administered by the Butajira 

assessors. Within 3-7 days, the Jimma assessor administered the Denver II to all children (half 

who have already been assessed with BSID III and half for whom Denver II was the first test). 

Within one week of the Denver assessment, those who were randomized to receive the BSID III 

second were then assessed using the BSID III. 

 

4.7 Operational definitions 
Caregiver or caretaker is an adult living with the child who takes care of the child preferably 

the mother or someone closely knows and spends a lot of time with the child. 

Child with normal development for BSID III was a child who was able to perform at least the 

first three consecutive items on his/her age category classification. 

Child with developmental delay for BSID III was a child who was unable to perform the first 

three consecutive items on his/her age category and returned to the previous age category below 

him/her. 



17 
 

Child with normal development for Denver II was a child that was able to perform items on 

his/her age line or who had less than two cautions or who did not have failure below his/her age 

line. 

Child with developmental delay for Denver II was a child that had two cautions or 1 failure 

based on his/her age line. 

 

4.8 Variables 

Age, sex, family income, caretaker’s marital status, educational level and caregiver’s 

relation to the child 

Cognitive skills are the skills used by the brain to think, read, learn, remember, reason and pay 

attention. 

Language and communication skills are skills to communicate information using verbal and 

non-verbal communication methods.  

Receptive communication is the ability of the child to understand information 

Expressive communication is the ability of the child to express him/herself through words.  

Gross motor skills are skills that require large muscles usage like running, jumping and the like. 

Fine motor skills are skills that require small muscle usage like writing, holding small objects, 

eating and the like. 

Personal social emotional skills are skills of expressing and management of emotions and 

ability to establish positive relationship with others.  

 

4.9 Data Analysis procedures 

Data was entered using EpiInfo 7 and exported to Microsoft Excel 2007. Data was cleaned on 

Microsoft excel. The analysis was carried out using STATA 14. The total raw scores across all 

domains of development for both Denver II and BSID III were correlated using  Pearson’s and 

Spearman’s correlation coefficient based on the normality test findings. Correlation coefficient 
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was classified as low (0.2-0.39), moderate (0.4-0.59), high (0.6-0.79) and very high(greater or 

equal to 0.8) in this study.(57) The results from the BSID III tool was considered as the gold 

standard and the result from Denver II as the test instrument. The specificity, sensitivity, positive 

predictive value (PPV) and negative predictive value (NPV) for the Denver II tool was 

computed. Every child that failed for each subscale of Denver II was administered again after 

two weeks. Intra-Class Correlation (ICC) was calculated to determine the inter-rater reliability 

among BSID III administrators. ICC values less than 0.5 indicate poor reliability, 0.5-0.75 

indicate moderate reliability, 0.75 – 0.9 indicate good reliability and above 0.9 values indicate 

excellent reliability.(58) 

 

4.10 Data quality management 
For the six data collectors and one field supervisor, refresher training was given for two days and 

reliability of administration assessed for BSID III administrators. Training on the purpose of the 

study and data collection procedures was given for a day. Pre testing was not done because both 

the tools that were in this study were previously adapted, translated and tested in Ethiopia. 

 

Completeness of the questionnaires were assessed daily by the field supervisor and the principal 

investigator. Supervisor and the principal investigator revisited the children to do spot checking 

to check the accuracy of information collected by the data collectors. Data was entered using 

EpiInfo software and inconsistencies of the entered data were reconciled by checking the 

questionnaire.  

 

Inter rater reliability was assessed for BSID III assessors by calculating ICC for total scores. Five 

children were assessed by 5 data collectors of BSID III to test the inter rater reliability. The ICC 

of BSID III among 5 data collectors was 0.99 (95%CI 0.98-1) for cognitive, 0.96 (95%CI 0.86-

0.99) for EC and 0.95 (95%CI 0.85-0.99) for RC, 0.98 (95%CI 0.93-0.99) for FM and 0.98 

(95%CI 0.94-0.99) for GM sub scale scores. 
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4.11 Ethical considerations 
Before conducting the study, ethical clearance was obtained from the Research Ethical 

Committee of the School of Public Health, College of Health Sciences of Addis Ababa 

University. Permission to use the Butajira HDSS sampling frame was obtained from the School 

of Public Health. For caregivers who were non-literate the consent was read to them verbally  

and they provided their consent using finger prints. For literate caregivers, written informed 

consent was obtained before participating in this study. The child who was participating in the 

study was told about the study in a simple and easy way for them to understand in consideration 

of participation assent. Any information learned from this study that might identify the 

participant was kept confidential. Care was taken to make the children comfortable during the 

data collection period. Children who had medical conditions were referred to the nearby health 

facility for further investigation and management. Information on child development 

interventions was given for all the study participant guardians. These were provision of adequate 

amount and variety of nutrition, having good relationship with the child, talking, walking and 

playing with the child and keeping the hygiene of the child.  To improve children’s willingness 

and alertness level during the study, biscuits were given for all the participants. Soap was given 

for every child’s caretaker.  
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5. Results 
One hundred thirty two children age 24 up to 36 months residing in Butajira kebele, Shershera 

Bido and Bati were eligible for inclusion in the study. Of these, one hundred and twenty one 

participated, giving a response rate of 91.6%. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3. Flow chart of the final study units of children in Butajira Health and 
Demographic Surveillance System, 2017 
 

5.1 Socio-demographic characteristics 
Male participants were 60 (49.6%) and female were 61 (50.4%) in the study sample.  One 

hundred seventeen (96.7%) children lived with their biological parents, 3 (2.5%) lived with 

relatives and 1 (0.8%) lived with unrelated care takers.  One hundred eighteen (97.5%) of the 

caregivers were married, 2 (1.7%) were widowed and 1(0.8%) caregiver was separated. Female 

household head was present in 120 (99.2%) households and in 1(0.8%) was absent. Among the 

132 children aged 24-
36months 

             130 children  

2 children refused  

128 children 

2 children were missing 
during Bayley administration 

2 children were missing 
during Denver 2nd round 
administration 126 children 

3 children were excluded 
due to data quality 

2 children were excluded 
due to extreme values on 
expressive communication 
on Bayley 

123 children 

121 children 
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female household heads, 81(66.7%) had received formal education. A male household head was 

present in 115 (95.0%) households and was absent in 6 (5.0%) households. Ninety-eight (85.2%) 

male household heads had been educated formally.  

 

The monthly income (in Birr) was less than 1000 Birr for 51 caregivers (42.1%), 1000-2500 Birr 

for 52(43.0%), 2501-3999 Birr for 16 (13.2%) and greater or equal to 4,000 Birr for 2 caregivers 

(1.7%). See table 1.  
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Table 1. Socio-demographic characteristics of study sample of children residing in Butajira 
Health and Demographic Surveillance System, 2017 (n=121) 

Variable Number (%) 

Sex  of the child   

Male   60 (49.6) 
Female  61 (50.4) 

Child lives with  
 

 

Biological parents  117 (96.7) 
Other caretakers  

 
4 (3.3) 

Caregiver’s marital status 
 

 

Married   118 (97.5) 
Widowed and separated  

 
3 (2.5) 

Presence of female household head in the household 
 

 

Present   120 (99.2) 
Absent  

 
1 (0.8) 

Female household head formal educational level 
 

 

Primary  
 

58 (48.4) 
Secondary   14 (11.7) 

Technical and vocational 
 

4 (3.3) 
Higher  

 
4 (3.3) 

Not educated  
 

40 (33.3) 
Presence of male household head 

 

 

Present   115 (95.0) 
Absent  

 
6 (5.0) 

Male household heads formal educational level  
  Primary   70 (60.9) 

Secondary  
 

14 (12.2) 
Technical and vocational 

 
4 (3.5) 

Higher  
 

9 (7.8) 
Unknown  

 
1 (0.8) 

Not educated  
 

17 (14.8) 
Family income per month  

  Less than 1000 Birr  51 (42.1) 
1000-2500 Birr 

 
52 (43.0) 

2501-3999 Birr 
 

16 (13.2) 
4000 Birr and more   2 (1.7) 

 

5.2 Administration of the BSID III and Denver II 
The average time taken to administer BSID III was one and half-hours. For Denver, II the 

average time was 10minutes. For both measures, some children were not familiar with the 

toolkits. For instance, some children residing in rural kebeles were scared of the dolls in both 

toolkits and we avoided using the toys for those children.  
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5.2.1 Descriptive analysis of BSID III 
The mean score of the BSID III cognitive sub scale was 66.1 (95% Confidence Interval (CI): 

65.0-67.2). The minimum score was 41 while the maximum score of the cognitive subscale was 

81. The mean receptive communication score was 28.7 (95%CI 27.8-29.5) with a minimum 

score of 18 and a maximum score of 43. The mean expressive communication score was 29.9 

(95%CI 28.9-30.9) with a minimum score of 19 and a maximum score of 45. The two 

participants that scored 0 in the expressive communication score were excluded from the study 

because the scores were outliers and likely to have significant disorder. The receptive 

communication and expressive communication scores were added to calculate the total language 

score. The mean total language score was 58.6 (95%CI 56.9-60.3). The minimum score was 38 

and the maximum was 87. The mean fine motor score was 42.6 (95%CI 41.9-43.4) with a 

minimum score of 33 and a maximum score of 54. The mean gross motor score was 60.3 

(95%CI 59.4-61.2) with a minimum score of 45 and a maximum score of 69. 

 

Figure 4. Box plots of Bayley Scale Infant and toddler Development III subscale scores of 
children in Butajira Health and Demographic Surveillance System, 2017 (n=121) 
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5.2.2 Descriptive analysis of Denver II 
The mean personal social score was 18.9 (95%CI 18.5-19.3) with a minimum score of 13 and a 

maximum score of 24. The mean fine motor score was 20.7 (95%CI 20.5-21.0) with a minimum 

score of 17 and a maximum score of 24. The mean score of language was 23.8 (95%CI 23.2-

24.4) with a minimum score of 17 and a maximum of 34. The mean score of gross motor was 

25.3 (95%CI 24.8-25.7) with 20 minimum score and 31 maximum score.  

 

Figure 5. Box plots of Denver II subscale scores of children in Butajira Health and 
Demographic Surveillance System, 2017 (n=121) 

 

5.2.3 Identification of children at risk of developmental delay 
Children that passed BSID III language subscale score were 57.8% while that of Denver II were 

71.1%. Seventy eight percent of children passed the BSID III gross motor subscale score and 

82.6% passed for Denver II. Participants that passed BSID III fine motor subscale were 85.9% 

while 97.5% passed the Denver II.   

15 
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Figure 6. Percentage of children that passed Bayley Scale Infant and toddler Development 
III and Denver II, 2017 (n=121) 

 

The sensitivity of Denver II for fine motor subscale was 99.0% and the specificity was 11.8%. 

For gross motor subscale, sensitivity was 80.8% and the specificity was 11.1%. A sensitivity of 

78.6% and specificity of 39.2% was found for language subscale as seen in the Table 2. During 

the second round of Denver II the sensitivity of all subscales increased.  

Table 2. Sensitivity, Specificity, Positive Predictive Value and Negative Predictive Value of 
Denver II as compared to Bayley Scale Infant and toddler Development III among children 
residing in Butajira Health and Demographic Surveillance System, 2017 (n=121) 

Tool  Sub scales  Sensitivity  Specificity Positive 
Predictive 
Value 

Negative 
Predictive 
Value 

Denver II compared to 
Bayley 

Fine motor 99.0% 11.8% 87.3% 66.7% 
Gross motor 80.8% 11.1% 76.0% 14.3% 
Language  78.6% 39.2% 63.9% 57.1% 
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Correlation coefficients for BSID III and Denver II subscales were calculated as seen in the 

Table 3. Between the two measurements in language sub scale the correlation coefficient was 

0.57, for fine motor subscale 0.42 and for gross motor subscale 0.26. The overall correlation of 

BSID III and Denver II was 0.54. 

 

Table 3. Correlation of Denver II and BSID III scores of children in Butajira Health and 
Demographic Surveillance System, 2017 (n=121) 

Tool 

BSID III 
Cognitive
*  

Receptive 
communicatio

n 

Expressive 
communicatio

n 

Fine 
motor 

Gross motor Total 
score 

Denver II  

     

  

Personal social 0.268 0.2553 0.3374 0.3262 0.2169 

Fine motor 0.3908 0.4713 0.4788 0.4246 0.2657 
Language  0.3847 0.4879 0.5686 0.4808 0.3565 

Gross motor  0.3031 0.4464 0.4460 0.4109 0.2626 
Total score   0.5394 

BSID III  
     

  
Cognitive*  1     

Receptive communication  0.5982 1    

Expressive 
communication 

0.5773 0.7318 1   

Fine motor 0.6084 0.5588 0.6012 1  

Gross motor 0.4746 0.4926 0.5513 0.5983 1   
 

*Cognitive scores correlation coefficient represents Spearman’s correlation coefficient 
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6. Discussion 
A community based study was conducted in rural Ethiopia to investigate criterion validity of 

Denver II compared to BSID III. The sensitivity of Denver II was above 70% in all subscales 

compared to BSID III scores. The specificities were below 70% in all subscales. There was weak 

to moderate correlation between the subscales of Denver II with BSID III. The inter rater 

reliability, using ICC, among BSID III administrators showed excellent agreement. 

 

The sensitivity of all the subscale scores of Denver II were all above 70% while the specificities 

were below 70%. The sensitivity and specificity of Denver II was not stated on the manual of the 

Denver II.(15) Different studies were conducted to check the validity of Denver II in different 

settings. A study conducted in 1992, showed that Denver II had 56-83% sensitivity and 67-80% 

specificity. The sensitivity decreased when the specificity increased.(59)In a study conducted in 

Korea, Denver was tested against BSID II of mental development and psychomotor development 

index. The sensitivity was 83-87% and specificity was 51-62%in the year 2005.(60)In 2007, 

Denver II was tested against BSID II in the same setting. The sensitivity was 84% and specificity 

61%.(61) This study has showed that the specificity of Denver II was low in the local context. 

Low specificity could lead to over report of false positives requiring follow-ups and might be 

resource intensive.(62) 

 

In a study conducted in Canada, Age and Stage Questionnaire (ASQ) and Parents’ Evaluation of 

Developmental Status (PEDS) that were completed based on parental report were tested against 

BSID III. Both ASQ and PEDS showed sensitivity greater than 70% while the specificity of 

ASQ was greater than 70% and PEDS was less.(63)   ASQ was validated with BSID 2nd among 

preterm infants at the age of 24 months children. The result showed that the sensitivity of above 

70% and a specificity the ranged below 70% and above for mental delays. The motor subscale 

sensitivity was below 70% and specificity greater than 70%. (64)Short child development 

measurements have different sensitivities and specificities. Denver II had specificity less than 

70% in this study and the others.(59), (60),(61) Yet many studies use Denver II for screening 

purposes(48-50), to assess correlation with other measures(65) and even considering it as a gold 

standard to check the validity of other measures.(51, 66) 
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The overall correlation of Denver II and BSID III scores was moderate in this study. The 

correlation among the subscales of Denver II and BSID III was weak for GM, moderate for FM 

and moderate for language subscales. The study conducted in Colombia compared short child 

measures with BSID III. The correlation of Denver II with BSID III was weak to moderate for 

FM, moderate for GM and from moderate to high for language subscales as age increased. The 

study found that Denver II was the preferred and valid measure compared to ASQ 3, MacArthur-

Bates Communicative Development Inventories, Battelle Screener and World Health 

Organization Motor Milestones measures by considering  the ability of Denver II to screen more 

than one domain, minimal number of materials used and short time for administration.(22) 

 

Moderate correlation of FM was observed between BSID III and Denver II in this study. Study 

conducted in Colombia showed weak to moderate correlation as age increased.(67) Another study 

conducted in America validating Peabody Developmental Motor Scale 2nd with BSID III in FM 

subscale, showed that there was a very strong correlation between the two measurements but the 

study participants were children up to the age of 26 months and 10 days. BSID III FM subscale 

score showed moderate correlation in all subscales of Denver II except PS subscale that had 

weak correlation in this study.  

 

GM correlation among BSID III and Denver II scores was weak. The study conducted in 

Colombia showed moderate correlation.(67)Another study tested Peabody Developmental Motor 

Scale 2nd against BSID III in children residing in United States of America. In that study, the GM 

correlations were strong but children up to the age of 26 months and 10 days were included in 

the study.(68) GM subscale of BSID III showed weak correlation with all the subscales of Denver 

II in this study. 

 

Language subscale correlation between BSID III and Denver II scores was moderate. This was 

weak to high as age increased in the study conducted in Colombia.(67) BSID III RC subscale 

scores were moderately correlated with all the sub scales of Denver II except PS with weak 

correlation in this study. EC of BSID III was moderately correlated with all the subscales of 

Denver II except PS subscale that was correlated weakly. Cognitive subscale score of BSID III 

showed weak correlation with all the Denver II subscale scores.  
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BSID III subscales were correlated with one another. The correlation of cognitive BSID III score 

was moderate with EC and GM subscales while FM and RC correlations were high. RC subscale 

was moderately correlated with the cognitive, FM and GM subscales and with EC the correlation 

was high.  EC subscale was moderately correlated with GM and highly correlated with FM. FM 

was highly correlated with Gross motor. The subscales of BSID III showed moderate to high 

correlation with one another. 

 

Children have the right to live within environment that is nurturing to enable them grow bodily 

and psychologically. (8) Yet, there are many children with poor development due to malnutrition 

and poverty. (5) The SDG Article 6.2 goal 1 and 4 states that, “State parties shall ensure the 

maximum extent possible for the survival and development of the child by developing a sound 

policy on eradication of poverty, and access to quality early child development, care and pre-

primary education”. (69) The Ethiopia’s National Mental Health Strategy emphasizes on child 

developmental problems and that target screening program, and early interventions should be 

implemented.(11) To assess the magnitude of child developmental problems in Ethiopia, short and 

validated child development measurements are needed. This study investigated whether the 

adapted version of Denver II can be used to screen children with developmental problems in 

Ethiopia. Based on the findings of this study, the Denver II measurement can be used to screen 

children with developmental delays with its specificity limitations. After the children with 

suspected developmental delays are identified, diagnostic measurements can be administered for 

the children for diagnostic purposes.  

 

Identifying most vulnerable children and providing focused interventions are the key for 

effective early child development. Provision of interventions like parenting education and school 

based early learning programs for children at risk can significantly improve child development. 
(70) A study conducted in Ethiopia in SNNPR showed that malnourished children with emotional 

therapy and food therapy had quick recovery than that of children with only food therapy. (71)A 

systematic review conducted in low and middle income countries showed that play and reading 

were the most effective interventions for early child development in these countries. (72) 
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Assessment of child development would be easy if there were available valid, short and less 

costly child development measurements. Globally and nationally, there is the need to identify 

child developmental problems.(11, 69)Short child development measurements will help in 

determining child developmental problems magnitude in Ethiopia. This study identified that 

Denver II, one of the short child development measurements, can detect developmental delays 

with good sensitivity. This will help in identification of children with developmental delays and 

designing early child development intervention like; responsive parenting by providing 

appropriate play and communication with the children, improving maternal mental health by 

treating mental health problems and reduce poverty by providing financial support.(73) These 

early child development interventions could be integrated with treatment of malnutrition.  

Denver II can be administered by any person who has a training on the administration.(20) This 

makes it feasible to administer Denver II in the local context but the poor specificity makes it 

less applicable for routine use. 

 

This study open doors to studies on assessment of child development delays, adaptation of other 

short child development measurements, age standardization of the adapted Denver II and BSID 

III measurements and to design a locally appropriate measurements.    

 

Limitations  

The BSID III cognitive sub scale and Denver II PS sub scales were not included in calculating 

the sensitivity, specificity, PPV and NPV. This is due to that personal social part of BSID III was 

not adapted and translated into local context. The other reason is that Denver II does not have a 

separate cognitive subscale.  

 

Age adjustment for prematurity was not done for both Denver and BSID III measurements. This 

was because information regarding the gestational ages of children was not available.  

 

The precision for the sensitivity and specificity was 0.16. The sensitivity and specificity range 

from 64-96%. This can be improved by increasing the sample size in future studies.  

 

file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_11
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_69
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_73
file:///I:/&nbsp;/Thesis%20June%2024.docx%23_ENREF_20


31 
 

Even if the tools were adapted and translated into local context, there were children scared to 

hold the dolls of both toolkits. Similarly, finding was reported in a study conducted in Malawi. 
(46)There is some limitation to use measurements that are developed in other settings.  

 

Strengths  

To avoid order effect half of the children were randomized with BSID III and Denver II 

measurements at first then switched the measurements in the second round. The data collectors 

had extensive experience on the measurements that improves the quality of the data. Data with 

poor quality were excluded from the study.  

Even if the BSID III administration took long, the data collectors kept the children engaged 

actively and no child discontinued after administration of the measurement started. 

The data collectors of BSID III were five which could have compromised the inter rater 

reliability. The inter rater reliability was tested in five children and the ICC showed excellent 

agreement. 
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7. Conclusion and Recommendations 

7.1 Conclusion 
BSID III is the preferred tool to measure child development but the time to administer the tool 

and the amounts of toys in the toolkit makes it hard to use. Short child development assessment 

tools with acceptable level of sensitivity and specificity are needed. This study showed that 

Denver II has a positive correlation with BSID III in 24 to 36 months old children living in 

Butajira HDSS. The sensitivity of Denver II is good but the specificity is poor. Since Denver II is 

a screening tool, diagnostic measures are needed to diagnose children with developmental 

delays. Low specificity of the Denver II measurement can raise parental concerns, over referral 

and workload for health professional. This will limit its applicability at large scale. Therefore, 

findings of the study must be used with caution.  

 
7.2 Recommendations 
Even if the sensitivity of Denver II is good, the specificity is below the acceptable levels. This 

study can be repeated with large sample size to improve the precision of the sensitivity and 

specificity. We recommend further study on validation and adaptation of other short child 

development tools and prevalence studies on developmental delay. Adapted and validated 

measurements of child development will help in estimating the magnitude of child development 

delays. This will unlock doors to early child development interventions. Further modification of 

the tools might be needed or developing a new cultural sensitive measurement should be 

considered. We recommend the Ethiopian Ministry of Health to support studies on adaptation 

and validation of short child development measurements and assess child developmental 

problems. 
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9. Annex 

Annex 1. BSID subscale percentage scores of children in Butajira Health and Demographic Surveillance system, 2017 
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Figure 7. Bayley Scale Infant and toddler Development cognitive item percentage scores of children in Butajira Health and 
Demographic Surveillance System, 2017(n=121) 

 

Figure 8. Bayley Scale Infant and toddler Development III expressive communication item percentage scores of children in 
Butajira Health and Demographic Surveillance System, 2017(n=121) 
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Figure 9. Bayley Scale Infant and toddler Development III receptive communication item percentage scores of children in 
Butajira Health and Demographic Surveillance System, 2017(n=121) 

 

 
Figure 10. Bayley Scale Infant and toddler Development III fine motor item percentage scores of children in Butajira Health 
and Demographic Surveillance System, 2017(n=121) 
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Figure 11. Bayley Scale Infant and toddler development III gross motor items percentage score of children in Butajira Health 
and Demographic Surveillance System, 2017(n=121) 
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Annex 2. Denver II subscale percentage scores of children in Butajira Health and 
Demographic Surveillance system, 2017 

 

Figure 12. Denver II personal social items percentage score of children in Butajira Health 
and Demographic Surveillance System, 2017(n=121) 

 

Figure13. Denver II fine motor  items percentage score of children in Butajira Health and 
Demographic Surveillance System, 2017(n=121) 
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Figure 14. Denver II gross motor  items percentage score of children in Butajira Health 
and Demographic Surveillance System, 2017(n=121) 

 

 

Figure 15. Denver II language items percentage score of children in Butajira Health and 
Demographic Surveillance System, 2017(n=121) 
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Annex 3. Scatter plot of Bayley Scale Infant and toddler Development III and Denver II 
children’s subscale scores 

 
Figure 16. Scatter plot of Bayley Scale Infant and toddler Development III and Denver II 
language subscale scores of children in Butajira Health and Demographic Surveillance 
System, 2017(n=121) 

 

Figure 17. Scatter plot of Bayley Scale Infant and toddler Development III and Denver II 
fine motor subscale scores of children in Butajira Health and Demographic Surveillance 
System, 2017(n=121) 
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Figure 18. Scatter plot of Bayley Scale Infant and toddler Development III and Denver II 
gross motor subscale of children in Butajira Health and Demographic Surveillance System, 
2017(n=121) 
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Annex 4. English version questionnaire 
Addis Ababa University College of Health Science School of Public Health  

Information form 

Title of the study- Examining the validity of the Denver II Child Development Measurement 
tool among children 24 – 36 months against the gold standard of the Bayley Scale 3rd edition in 
Butajira, Ethiopia 

My name is ______________. I am part of a team of a child development study. This study is 
conducted to assess the validity of one child development assessment tool with the other. This 
study will help in designing a policy for child development in the future. By participating in this 
study, you will indirectly contribute the betterment of child health in Ethiopia. You and your 
child have been chosen to participate in this study. If you are willing for your child to participate 
in this study your child developmental status will be assessed. The study has two phases. The 
longer interview will take approximately an hour while the shorter version will take about 20 
minutes, interview of the phases will be undertaken with a week difference. The phase of the 
interview will be determined using lottery method at the beginning. For the first phase I will be 
assessing your child and for the second phase another data collector will come to assess your 
child developmental status. 

There is no risk or discomfort that might occur as a result of your child participating in this 
study. By participating in this study you may learn new information about your child’s 
development. Any information learned from this study which might identify your or your child 
name will be kept confidential.  

Participating in this study is based on voluntary and you can withdraw at any time. 

Are you willing for your child to participate in this study? 

Yes __________________   No_______________________ 

Consent form  

I _____________________ let my child to participate in this study with the knowledge of the 
purpose of the study and with full volunteerism.   

Name of the care giver__________________________ 

Signature _____________________________  
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Socio demographic characteristics 

Complete the following list of questions by asking the caregiver 

No.  Question  Answer Skip  
1.  What is the child’s date of birth?(in E.C) 

 
A. Day__________,  
B. Month________ 
C. Year__________ 

 

2.  What is the sex of the child? 
 

A. Male   
B. Female 

 

3.  With whom does the child lives? 
 

A. Actual parents 
B. Relatives 
C. Non related 

 

 

4.  What is the marital status of the child’s parents 
or caregivers? 
 

A. Married 
B. Living together 
C. Divorced/separated  
D. Widowed 
E. Never married and 

never lived together  
 

 

5.  Is there a female figurehead in the house the 
child living in? 
 

A. Yes  
B. No 

 

If No, skip to question 
no. 8 

6.  Has the female figurehead of the house ever 
attended school? 

A. Yes 
B. No 

If No, skip to question 
no. 8 

7.  What is the educational status of the female 
figurehead of the house? 
 

A. Primary school 
B. Secondary school 
C. Technical/ 

vocational 
D. Higher  
E. I don’t know 

 

8.  Is there a male figurehead in the house the child 
living in? 
 

A. Yes  
B. No 

 

If No, skip the rest of 
the socio demographic 
questions 

9.  Has the male figurehead of the house ever 
attended school? 

A. Yes  
B. No 

 

If No, skip the rest of 
the socio demographic 
questions 

10.  What is the highest level of school the male 
figurehead of the house attended? 

 

A. Primary school 
B. Secondary school 
C. Technical/ vocational 
D. Higher  
E. I don’t know 
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Denver II tool  
Directions for administration of specific items of Denver II 
Follow the described procedures exactly, and carefully check the scoring criteria before passing 
or failing an item. Some items may be passed by report of the caregiver. These items are 
distinguished by “R” in the item bars on the test form and by (R) after the item names in the 
following directions for administration. When scoring an item by report of the caregiver, it is 
helpful to circle the “R” in the distribution bar on the form to distinguish reported behavior from 
behavior actually seen. It is preferable that report forms are confirmed by an observation.   
When administering report items, avoid asking “leading questions” that may suggest an answer 
to the caregiver. For example, instead of asking, “Your child can drink from a cup, right?” ask, 
“Does your child drink from a cup?” Take care to ask questions that require the caregiver to 
supply the necessary information to score the item (more details and/or examples), rather than 
prompting the caregiver to give the desired response. In addition, asking if a child does 
something yet, may help the caregiver feel more comfortable in reporting failures. 
A pass “P” and no opportunity “NO” will be marked in GREEN 
A fail “F” and refusal “R” will be marked in RED 
 

A. Personal – social 
1. Regard Face 

Hold the child or place the child on his back and put your face about 12 inches above the child’s 
face. 
Pass if the child actually looks at you. 
 

2. Smile Responsively 
With the child lying on the back, smile and talk to the child. Do not tickle the child, or touch his 
face.  
Pass if the child smiles in response. The objective is a social response rather than a physical 
response. 
 

3. Smile Spontaneously (R) 
During the test watch for the child to smile at you or the caregiver without any stimulation, either 
by touch or sound. If this is not been seen, ask the caregiver if the child ever smiles at someone 
first, before being smiled at, talked to, or touched. 
Pass if the child smiles spontaneously at you or caregiver during the test or reportedly at home. 
The objective is for the child to initiate social interaction. 
 

4. Regard own hand (R) 
During the test, notice if the child stares at one of his hands for at least several seconds, rather 
than glancing at it fleetingly. If you do not see this, ask the caregiver if the child has done this.  
Pass if the caregiver reports that the child does this or if you see the child do this during the test. 
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5. Work for toy 
Place a toy which the child seems to enjoy (like “rattle” or “calle” or “elela”) on the table a 
little out of reach. 
Pass if the child tries to get the toy by reaching or stretching his arm or body toward the toy. The 
child does not have to actually pick up the toy. 
 

6. Feed Self (R) 
Ask the caregiver if the child actually feeds himself a piece of bread, cake, biscuit, injerra, a 
piece of sugar-beat or any finger food. 
Pass if the caregiver reports that the child does this. Score “No Opportunity” if the child has not 
been given such food.  
 

7. Play a clapping game (R) 
Without touching the child’s hands or arms, demonstrate a clapping game by clapping your 
hands together and ask the child to “play by clapping” with you. If the child does not do this, ask 
the caregiver to try it. If the child still does not do this, ask the caregiver if the child does this at 
home. 
Pass if you observe the child clapping his/her hands or if the caregiver reports that the child does 
this. Also pass any other clapping game in which the child participates. The objective is an 
interaction with another person. 
 
8. Indicate wants (R) 
During the test, notice if the child lets you or the caregiver know that he/she wants something, 
without crying. If this cannot been seen, ask the caregiver how the child lets someone know what 
he/she wants. 
Pass if you see the child do something other than cry to communicate a specific desire, or if the 
caregiver reports that the child does this. Examples of passes are: pointing, reaching and making 
sounds, putting arms up to be picked up, pulling, and saying a word. 
 
9. Say or wave bye-bye (R) 
If possible, it is best to administer this item as the caregiver and child are leaving, or as you are 
leaving the room. Face the child and say “bye-bye” while waving to the child. Do not touch or 
allow the caregiver to touch the child’s hands or arms. If the child does not respond ask the 
caregiver if he/she makes other common signs when leaving the child for example: nodding the 
head. 
Pass if the child responds by raising his/her arm or waving with hand or fingers, or if the 
caregiver reports that the child does common signs. 
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10. Play ball with examiner 
Roll the ball to the child and try to get the child to roll it or toss it back. You may need to roll the 
ball back and forth several times. 
Pass if the child rolls or tosses the ball purposefully toward you. (Handling the ball to you is not 
a pass.) 
 
11. Imitate (household) activities (R) 
Ask the caregiver if the child imitates common activities around the house such as dusting, 
wiping up, sweeping, cooking or washing clothes activities. 
Pass if the caregiver reports that the child imitates any type of common adult household activity. 
 
12. Drink from Cup (R) 
Ask the caregiver if the child can hold a regular cup or glass or any suitable container used in the 
family and drink from it without help, spilling less than half of the water. The cup or glass may 
not have a lid or spout. 
Pass if the caregiver reports that the child does this. 
 
13. Help in house (R) 
Ask the caregiver if the child helps at home by doing simple tasks like putting objects away, 
throwing trash away, or fetching something for a caregiver when asked. 
Pass if the child actually helps rather than just imitates. The objective is to determine if the child 
understands and carries out a request to help. 
 
14. Eat with use of one hand or spoon/fork (R) 
Ask the caregiver if the child is able to eat independently by using his fingers of one hand or a 
spoon or fork. If so, how much does he spill? 
Pass if the child eats alone with the fingers of one hand or with a spoon or fork and gets most of 
the food into the mouth, spilling little. The objective is to determine if the child is essentially 
self-sufficient in feeding. 
 
15. Remove Garment (R) 
Ask the child if he/she can remove any of his/her clothing. If the child refuses to do so, ask the 
caregiver to specify which garment the child can remove. 
Pass if the child can remove items or if the caregiver specifies items such as shoes that take some 
effort to remove, T-shirt, blouse, dress or trousers. Do not pass hat, socks, diaper, slippers, or 
shoes that slip off easily. The objective is to see if the child can purposefully remove a garment 
in an effort at self-care. Note: Relate this item with item 17 when the child passes this item. 
 
16. Feed doll 
Place the doll on the table in front of the child. Tell the child to “feed the baby”.  
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Pass if the child imitates putting food into the doll’s mouth or if the child imitates breast-feeding. 
 
17. Put on clothing (R) 
Ask the child to put on any of his/her own clothing. If the child refuses to do so, ask the 
caregiver to specify which garment the child can put on. 
Pass if the child puts on any clothing or if the caregiver specifies clothing, such "blouse", 
"trousers", "dress", "skirt etc. Shoes do not have to be tied, fastened, or on correct feet. A cap 
placed haphazardly on the head does not pass. 
 
18. Wash mouth with help (R) 
Ask the caregiver if the child washes his/her mouth with some help, i.e. providing water or 
providing a verbal instruction so the child knows what to do.  
Pass if the child can wash his/her mouth with some help.  
 
19. Wash and dry hands (R) 
Ask the caregiver if the child can wash both sides of both hands and dry his/her own hands 
without help.  
Pass if the caregiver reports that the child does this. 
 
20. Name playmate 
Ask the child to name some of his/her playmates (not living with the child). Ask the caregiver to 
confirm that the playmate does not live with the child. 
Pass if the child gives the first name of at least one playmate not living with the child. Names of 
cousins or siblings are acceptable if they do not live with the child. Names of pets or imaginary 
friends are not acceptable. 
 
21. Put on T-shirt (R) 
Ask the caregiver if the child can get his/her T-shirt or blouse on without help.  
Pass if the child can pull the shirt over his/her head and get his/her arms in the sleeves. The shirt 
may be on backwards or inside out. Score “No Opportunity” if the child doesn’t have or know a 
T-shirt or a pullover.  
 
22. Dress, no help (R) 
Ask the caregiver if the child can dress without any help. 
Pass if the child can dress completely and correctly without help. He/she must usually pick out at 
least play-clothes, and may have help only for tying shoelaces, and buttoning or zipping the back 
of a dress. 
A pass of Dress, No Help also passes Put on Clothing and Put on T-shirt. 
23. Play social games (R) 
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Ask the caregiver if the child plays simple social games, such as playing with pebbles or small 
stones. Specify that the child must really play and understand the rules of the game. 
Pass if the caregiver reports that the child understands and plays social games with others, sitting 
and taking turns. 
 
24. Cleaning face, No help (R) 
Ask the caregiver if the child can wash and dry his/her own face (eyes, nose, mouth, teeth) 
without help or supervision. 
Pass if the caregiver reports that the child can wash and dry his/her face without help or 
supervision. (The caregiver should be advised to wash and dry the child’s face some of the time 
to ensure proper cleaning.) 
A pass of Cleaning face, No help also passes Wash mouth, with help. 
 
25. Serving oneself Injera (R) 
Ask the caregiver if the child can serve him or herself “injera” with “wot” and how he/she does 
it. 
Pass if the caregiver says that the child can do this including following steps: washing hands, 
taking clean dishes, take injera from a container, putting on a plate and adding wot on it and then 
eat it.  
 
 

B. Fine motor – adaptive 
26. Follow to midline 
With the child lying on his/her back, hold the red yarn above the child’s face at a height where 
he/she focuses on it (usually about 8 inches). Shake the yarn to attract the child’s attention and 
move it slowly in an arc from one side of the child’s body to the other several times. The 
movement of the yarn may be stopped to re-attract the child’s attention, and then continued. 
Pass if the child follows the yarn to the midpoint of the arc with eyes alone, or with head and 
eyes. 
 
27. Follow past midline 
(refer to Follow to midline for administration procedures) 
Pass if the child follows the yarn past the midpoint of the arc with eyes alone, or with head and 
eyes. 
A pass of Follow past midline also passes Follow to midline. 
 
28. Grasp rattle 
While the child is lying on his/her back or is being held by the caregiver, touch the backs or tips 
of the child’s fingers with the handle of the rattle. 
Pass if the child grasps the rattle for a few seconds. 
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29. Hands together 
During the test while the child is lying on his/her back (not while cradled in the caregiver’s 
arms), notice if the hands are brought together at the midline of the body over the chest or at the 
mouth.  
Pass if you see the child bring his/her hands together in this manner. 
30. Follow 180 degrees 
(refer to Follow to midline for administration procedure.) 
Pass if the child follows the yarn with head and eyes through the complete arc from one side of 
the body to the other. 
A pass of Follow 180 degrees also passes Follow to midline and Follow past midline. 
 
31. Regard coffee bean 
With the child sitting on the caregiver’s lap at the table, place a coffee bean directly in front of 
the child. The coffee bean should be placed on a surface that gives good contrast, such as a piece 
of white paper. You may point to or touch the coffee bean to attract the child’s attention to it. 
“O”-shaped cereal may be used in place of a coffee bean. 
Pass if the child clearly looks at the coffee bean. 
 
32. Reaches 
With the child sitting on the caregiver’s lap so that the child’s elbows are level with the table top 
and his/her hands are on the table, place an object such as the rattle or the red yarn within easy 
reach and encourage the child to pick it up. 
Pass if you see the child reach toward or at least move his/her hands or arms in the direction of 
the object on the table.  
 
33. Look for yarn 
While the child is sitting on the caregiver’s lap, hold the red yarn high and attract the child’s 
attention to it. When the child is looking at the yarn, drop it so that it falls out of sight. Do not 
move your hand or arm except to release the yarn. Repeat if the child’s response is unclear. 
Pass if the child definitely looks for the yarn by looking down or toward the floor. 
 
34. Rake coffee bean 
With the child sitting on the caregiver’s lap so that his/her elbows are level with the table top and 
his/her hands are on the table, drop a coffee bean to attract the child’s attention. 
Pass if the child picks up the coffee bean using a raking motion with the entire hand. Make sure 
the coffee bean did not merely stick to the child’s hand but was actually picked up.  
Note: This item is also passed if the child passes Thumb-finger grasp.  
 
35. Pass cube 
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Notice whether the child passes a block from one hand to the other. Give the child a block to 
encourage this; then present a second block to the same hand. The child will often pass the first 
block to the other hand so that he/she can take the second block. 
Pass if you see the child transfer a block from one hand to the other without using his/her body, 
mouth, or the table. 
36. Take 2 cubes 
Place 2 cubes on the table in front of the child. Encourage him/her to pick up the blocks, but do 
not hand them to the child. 
Pass if the child picks up the 2 blocks and holds one in each hand at the same time. 
 
37. Thumb-finger grasp 
(refer to Rake coffee bean for administration procedure.) 
Pass if the child picks up the coffee bean by bringing together any part of the thumb and one or 
several fingers. 
A pass of Thumb finger grasp also passes Rake coffee bean. 
Note: BE CAREFUL not to let the child swallow the coffee bean! 
 
38. Bang 2 cubes held in hands (R) 
Place a block in each of the child’s hands and encourage him/her to bang them together. You 
may encourage the child to hit the blocks together by demonstrating with blocks held in your 
own hands. Do not touch or allow the caregiver to touch the child’s hands or arms. If the child 
does not bang the blocks together, ask the caregiver if the child hits small objects together in this 
manner.  
Pass if the child holds one block in each hand and hits the blocks together, or if the caregiver 
reports that the child hits small objects together. Pots, pans, lids, or other large objects do not 
pass. 
 
39. Put block in cup 
Place 3 blocks and the cup on the table in front of the child. Encourage the child to put the blocks 
in the cup by demonstration and words. This demonstration may need to be repeated several 
times. 
Pass if the child places at least one block in the cup and releases it. 
 
40. Scribbles 
Place a piece of plain paper and a pencil on the table in front of the child. You may write your 
name using the pencil to let the child who has never ever seen a pencil before that it is something 
to write with. You may place the pencil in the child’s hand and encourage him/her to scribble. 
(Watch the child carefully and be prepared to prevent him/her from putting the pencil in mouth 
or eye.) 
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Pass if the child makes purposeful marks on the paper. Fail accidental marks or stabbing with the 
pencil. 
 
41. Dump coffee bean, demonstrated 
Show the child 2 or 3 times how to dump the coffee bean out of the bottle. Then ask the child to 
get it out. (Do not use the word “dump.”) 
Pass if the child dumps the coffee bean out of the bottle or rakes the coffee bean close to the 
opening and then dumps it out. Do not pass if the child removes the coffee bean with a finger. 
 
42. Tower of cubes – 2, 4, 6, 8 
With the child sitting high enough at the table so that elbows are level with table top and hands 
are on the table, place the blocks on the table in front of the child. Encourage the child to stack 
them by demonstration and words. It may be helpful to hand the blocks to the child, one at a 
time. Three trials may be given. 
PassTower of 2 cubes if the child puts one block one block on top of another so that it does not 
fall when he/she removes his/her hand. 
PassTower of 4, 6, 8 cubes, depending upon the greatest number of blocks the child stacks in 
three trials. 
A pass of 4, 6, or 8 cubes also passes the lower tower items (for example, passing Tower of 6 
cubes also passes Tower of 2 and 4 cubes). 
 
43. Imitate vertical line 
The child should be seated at the table at a comfortable writing level. Place a pencil and a piece 
of plain paper in front of the child and tell him/her to draw lines like yours. On that paper, 
demonstrate how to draw vertical lines, drawing toward the child. Do not guide the child’s hand. 
Three trials may be given.  
Pass if the child makes 1 line or more on the paper, at least 2 inches long, and not varying from 
your vertical line by more than 30 degrees (see example). Lines do not have to be perfectly 
straight.  
 
44. Thumb wiggle 
Demonstrate with one or both hands by making a fist with your thumb pointing upward. Wiggle 
only your thumb. Tell the child to wiggle his/her thumb (or thumbs) the same way. Do not help 
put the child’s hand into position. You may tell the child to make a “thumbkin”.  
Pass if the child moves the thumb of either or both hands without moving any other fingers. 
 
45. Copy O 
Give the child a pencil and piece of plain paper. Show him/her the circle on the back of the test 
form. You may show how to hold a pencil. If necessary demonstrate how the pencil works by 
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writing down your name.. Tell the child to “draw one like the picture” without naming it or 
moving your finger or pencil to show how to draw it. Three trials may be given. 
Pass any form approximating a circle that is closed or nearly closed. Fail continuous spiral 
motions. 
 
46. Draw person – 3 parts, 6 parts 
Give the child a pencil and a piece of plain paper. You may show how to hold a pencil. If 
necessary demonstrate how the pencil works by writing down your name. Tell him/her to draw a 
picture of a person (boy, girl, Mommy, Daddy, etc.). Be sure the child has finished before 
scoring the drawing. 
 
3 Parts – Pass if the child has drawn 3 or more body parts. A pair (ears, eyes, arms, hands, legs, 
feet) is considered one part. To get credit, both parts of the pair must be drawn unless the 
drawing is in profile (in which case one eye, ear, etc., gets credit). Make note in your test 
observations of any unusual drawing, even though the child has identified the acceptable parts. 
 
6 Parts – Pass if the child has drawn 6 or more body parts. (See criteria under 3 parts.) 
A pass of Draw person – 6 Parts also passes Draw person – 3 Parts. 
 
47. Copy + 
Give the child a pencil and a piece of plain paper. Show him/her the cross on the back of the test 
form. You may show how to hold a pencil. If necessary demonstrate how the pencil works by 
writing down your name. Tell the child to “draw one like the picture” without naming it or 
moving your finger or pencil to show how to draw it. Three trials may be given. 
Pass if the child draws 2 lines which intersect at least somewhat near the midpoint. The lines do 
not need to be exactly straight, but the intersecting lines do need to be drawn using only 2 
strokes. 
 
48. Pick longer line 
Making sure they are presented vertically, show the child the parallel lines on the back of the test 
form and ask the child “which line is longer?” (do not say “bigger”). After the child has pointed 
to a line, turn the paper upside down and ask the question again. Turn the paper upside down 
again and repeat this a third time. If the child does not answer correctly all three times, repeat the 
question three more times, turning the paper each time. 
Pass if the child picks the longer line 3 out of 3 times, or 5 out of 6 times. 
 
49. Copy  
Note: Administer Copy  before Copy  Demonstrated. 
Give the child a pencil and a piece of plain paper. You may show how to hold a pencil. If 
necessary demonstrate how the pencil works by writing down your name. Show him/her the 
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square on the back of the test form. Tell the child to “draw one like the picture” without naming 
it or moving your finger or pencil to show how to draw it. Three trials may be given. 
Pass if the child draws a figure with straight lines and 4 square corners. The corners may be 
formed by lines that intersect but the corners must be approximately right angles (not rounded or 
pointed). The length should be less than 2 time the width. 
A pass of Copy  also passes Copy  Demonstrated. 
 
50. Copy  Demonstrated 
If the child is unable to copy the square from the picture, show him/her how to draw it by 
drawing two opposite (parallel) sides first and then the other two opposite sides (rather than 
drawing the square with a continuous motion). Three demonstrations and trials may be given. 
Pass by the same criteria as Copy . 
 
C. Language 
51. Respond to bell 
Hold the bell so that the child cannot see it (to the side and a little behind the child’s ear). Ring 
the bell softly. If the child does not respond, try again later in the test session. 
Pass if the child responds in any way, such as eye movement, change in expression, change in 
breathing rate, or any other change in activity. 
 
52. Vocalizes (R) 
During the test, listen for sounds other than crying, such as small throaty sounds or short vowel 
sounds (“uh,” “eh”). If none are heard, ask the caregiver if the child makes these sounds. 
Pass if you hear the child make such sounds or if the caregiver reports that the child does this. 
Pass this item also if any other vocalization items are passed. 
 
53. “Ooo”/”Aah” (R) 
Listen for the child to make vowel sounds, such as “ooo” or “aah”. If these sounds are not heard, 
ask the caregiver if the child has made these sounds. 
Pass if you hear vowel sounds or if the caregiver reports that the child does this. 
 
54. Laugh (R) 
Listen for the child to laugh aloud. If this is not heard, ask the caregiver if the child does this.  
Pass if you hear the child laugh aloud or if the caregiver reports that he/she does this. 
 
55. Squeals (R) 
Listen for the child to make high-pitched, happy squealing sounds. If this is not heard, ask the 
caregiver if the child does this. 
Pass if these sounds are heard of if the caregiver reports that the child does this. 
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56. Turn to rattling sound 
Stand behind the child while he/she is facing the caregiver, sitting either on the caregiver’s lap or 
on the table. If necessary, ask the caregiver to use the red yarn to get the child’s attention. Put 
one block in the cup and hold it with your hand covering the top. Being careful to keep the cup 
quiet while moving into position, bring the cup 6-12 inches from the child’s ear but out of the 
child’s line of vision. Shake the cup gently, making a soft, low sound. Repeat with the other ear. 
Pass if the child responds by turning toward the sound on both sides. 
 
57. Turn to voice 
While the child is facing the caregiver, either seated on the caregiver’s lap, seated on the table, or 
held in the caregiver’s arms, approach the child from behind to within 6-12 inches of either ear. 
Placing your hand between your mouth and the child so that the child does not respond to feeling 
your breath rather than the sounds, whisper the child’s name several times. Repeat with the other 
ear. 
Pass if the child turns to the direction of your voice on both sides. 
 
58. Single syllables (R) 
Listen for the child to use single syllables consisting of a consonant and a vowel, such as “ba,” 
“da,” “ga,” or “ma.” If this is not heard, ask the caregiver if the child does this. 
Pass if you hear such sounds or if the caregiver reports that the child does this. 
 
59. Imitate speech sounds (R) 
Repeat a sound several times (such as a cough, clicking of the tongue, or kissing sound) and see 
if the child imitates you. If the child does not respond, ask the caregiver if the child imitates any 
speech sounds. Emphasize that the sounds must be initiated by the other person, not the child. 
Pass if you hear the child imitate your sound or if the caregiver reports that the child imitates the 
speech sounds of others. 
 
60. Dada/Mama/Baba, nonspecific (R)  
Listen for the child to say “dada” or “mama” or “baba” during the test. If this is not heard, ask 
the caregiver if the child has said this. The words do not necessarily have to refer to a caregiver. 
Pass if the child says either “dada” or “mama” or “baba” if the caregiver reports that the child 
does this. 
 
61. Combine syllables (R) 
Listen for the child to repeat the same syllable 3 or more times, such as “dadadada” or 
“gagagaga.” Or babababa If this is not heard ask the caregiver if the child does this. 
Pass if the child does this or if the caregiver reports that the child does this. 
 
62. Jabbers (R) 
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During the test, listen for the child to make unintelligible “conversation” to himself/herself, using 
inflection and pauses. (This is a “jibberish” in which voice patterns vary and few or no real 
words are distinguishable.) If this is not heard, ask the caregiver if the child “talks” to 
himself/herself in this way or in what sounds like a foreign language.  
Pass if you hear the child “jabber”, or if the caregiver reports having heard the child do this. 
 
63. Dada/Mama/Baba, specific (R) 
Listen for the child to say “Dada” or “Baba” to the father or “Mama” to the mother during the 
test. If this is not heard, ask the caregiver if the child does this. 
Pass if the child uses either “Dada” or “Baba” or “Mama” meaningfully, or if the caregiver 
reports that the child does this.  
Note: A pass of this item also passes Dada/Mama Nonspecific. 
 
 
64. One, 2, 3, 6 words (R) 
Ask the caregiver how many words the child says and what those words are. 
PassOne, 2, 3 or 6 words depending upon the number of acceptable words the caregiver reports. 
Acceptable words are any words other than “Mama,” “Dada,” or names of family members and 
pets. 
A pass of 2, 3, or 6 words also passes the lower item(s) (for example, a pass of 3 words also 
passes One and 2 words). 
 
65. Point to pictures – 2, 4 
Be sure to administer the Name Pictures items first. If the child names less than 4 pictures 
correctly, administer this item. Show the child the pictures on the back of the form. Tell the child 
to “Point to the bird – man – dog – cat (kitty) – horse.” Name only one picture at a time, and wait 
for the child to point before naming the next picture. 
PassPoint to 2 pictures if the child correctly points to (or names) 2 or 3 pictures. 
PassPoint to 4 pictures if the child correctly points to (or names) 4 or 5 pictures. 
Note: A pass of Point to 4 pictures also passes Point to 2 pictures. 
 
66. Combine words (R)  
Listen for the child to combine at least 2 words to make a meaningful phrase that indicates an 
action. If this is not heard, ask the caregiver if the child does this. 
Pass if you hear the child do this, or if the caregiver reports that the child does this. 
Examples: 
Pass – “play ball,” “want drink,” “see that,” “go bye-bye.” 
Fail – “thank-you,” “peek-a-boo,” “bye-bye,” “uh-oh.” 
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67. Name pictures – 1, 4 
Show the child the pictures on the back of the form. Point to the cat, bird, horse, dog, and man 
one at a time, and ask “What is this?” 
PassName 1 picture or Name 4 pictures according to the number of pictures correctly named. 
Pass if the child uses the name of a pet, providing it is the same animal as pictured. “Daddy” or 
“boy” are acceptable answers for the man. 
Note: A pass of Name 4 pictures also passes Name 1 picture, Point to 2 pictures, and Point to 4 
pictures. 
 
68. Body parts - 6 
Show black/chocholate or white (depending on choice of a child) doll to the child. Tell the child, 
“Point to the doll’s nose – eyes – ears – mouth – hands – feet – tummy – hair,” naming them at a 
time. 
Pass if the child correctly points to at least 6 body parts. If the caregiver indicates “stomach” or 
“belly” are used, pass either of these if it is correctly identified. “Belly-button” is not a pass. 
 
69. Speech – half understandable, all understandable 
Throughout the test, notice the intelligibility of the child’s speech (pronunciation, enunciation, 
actual words as opposed to “jibberish,” etc.) 
PassHalf understandable if you have understood at least half of the child’s speech. 
PassAll understandable if you have understood all or nearly all of what the child has said. 
A pass of All understandable also passes Half understandable. 
 
70. Know actions – 2, 4 
Show the child the pictures on the back of the form. Instruct the child to point to the correct 
picture as the following questions are asked: 
“Which one flies?” “ Which one says meow?” “Which one talks?” “Which one barks?” “Which 
one  carries something on the back for us?” 
PassKnow 2 actions if 2 or 3 pictures are pointed to correctly. 
PassKnow 4 actions if 4 or 5 pictures are pointed to correctly. 
Note: A pass of Know 4 actions also passes Know 2 actions. 
 
71. Know adjectives – 2, 3 
Ask the child the following questions, one at a time: 
“What do you do when you are cold?” 
“What do you do when you are tired?” 
“What do you do when you are hungry?” 
PassKnow 2 adjectives and/or Know 3 adjectives depending upon the number of questions 
answered correctly. 
Examples of correct answers: 
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Cold – Put on coat, go inside, cover up. 
(Do not pass an answer about having a cold, such as “cough” or “take medicine.”) 
Tired – Go to bed, lie down, sleep. 
Hungry – Eat, have lunch, ask for something to eat. 
Note: A pass of Know 3 adjectives also passes Know 2 adjectives. 
 
72. Name colors – 1, 4 
Place a red, a black, a white, and a yellow block on the table in front of the child. Point to one 
block and ask the child, “What color is this?” After the child answers, move the block around 
and ask the child to tell you the color of another block. Repeat for all four colors. 
If necessary ask the child for a specific object which refers to a colour. 
PassName 1 color if the child correctly names 1, 2 or 3 colors. If the child refers to an object 
with the same color (i.e. charcoal for black, teeth for white, blood for red) it is as pass. 
PassName 4 colors if the child correctly names 4 colors. . If the child refers to an object with the 
same color (i.e. charcoal for black, teeth for white, blood for red) it is aspass 
 
Note: A pass of Name 4 colors also passes Name 1 color. 
 
73. Use of objects – 2, 3 
Ask the child the following questions, one at a time: “What do you do with a cup?” “What is a 
“stool” used for?” “What is a bed used for?” 
PassUse of 2 objects or Use of 3 objects depending upon the number of questions answered 
correctly. Action words such as “drink,” “sit,” and “sleep” must be included in the answers. 
Unconventional uses such as “pour” for cup or “climb on” for stool are acceptable. Answers such 
as “milk” for cup or “table” for stool are unacceptable. 
Note: A pass of Use of 3 objects also passes Use of 2 objects. 
 
74. Count 1 block  
Put 8 blocks on the table in front of the child. Place a piece of paper next to the blocks. Tell the 
child, “Put one block on the paper.” When the child appears to be finished, ask “How many 
blocks are on the paper?” 
Pass if the child places one block and says that one block is on the paper. 
 
75. Understand 4 prepositions 
While you and the child are standing, give him/her a block. Give the following directions to the 
child, one at a time: “Put the block on the table.” “Put the block under the table.” “Put the block 
in front of me.” “Put the block behind me.” Pick up, or have the child pick up the block between 
directions. 
Pass if the child performs all four tasks correctly. 
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76. Define words – 5, 7 
Make sure the child is listening to you and then say: 
“I am going to say a word and I want you to tell me what it is.” 
Ask each word one at a time: 
“What is a ball – river – knife – house – banana – firewood – fence – roof?” 
Each word may be asked 3 times if necessary. You may say “Tell me something about it,” but do 
not ask the child to tell you what the object is for or what to do with it. 
Pass Define 5 words if the child defines 5 or 6 words acceptably in terms of: 
1) use, 2) shape, 3) what it is made of, or 4) general category. 
 PassDefine 7 words if the child defines 7 or 8 words acceptably. 
 
  
Examples of correct answers: 
Ball – bounces, circle, toy, play with 
River – water, fish in it, to wash themselves, to wash clothes,  
Knife – to cut, to kill, chopping onions, 
House – to live in, made of wood (bricks, etc.) 
Banana – fruit, to eat 
Firewood/wood: -burning, cooking, selling, 
Fence – to keep the dog in, to climb on, around the yard 
Roof – top of the room, to keep the rain off 
Note: A pass of Define 7 words also passes Define 5 words. 
 
77. Count 5 blocks 
Put 8 blocks on the table in front of the child. Place a piece of paper next to the blocks. Tell the 
child, “Put five blocks on the paper.” When the child appears to be finished, ask, “How many 
blocks are on the paper?” 
Pass if the child places 5 blocks and says that 5 blocks are on the paper. The child does not have 
to count each block out loud. Only counting (“1, 2, 3, 4, 5”) does not pass; the child must state 
“5” separately. 
Note: A pass of Count 5 blocks also passes Count 1 block. 
 
78. Opposites – 2 
Say each of the following sentences slowly and distinctly, one at a time, and wait for the child to 
fill in the blank. Each sentence may be repeated 3 times if necessary. 
“If a horse is big, a mouse is______.” 
“If a stone is heavy, a feather/leaf is …..” 
“If the sun shines during the day, the moon shines during the_____.” 
Pass if the child completes two sentences correctly. 
Examples of correct answers: 
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Big – little, small, tiny 
Heavy–light, flying  
Day – night, dark, black, evening 
 
 

D.  Gross Motor 
79. Equal Movements 

While the child is lying on his/her back, watch the activity of the child’s arms and legs. 
Pass if the child moves arms and legs equally. Fail if one arm and/or leg does not move as much 
as the other. 
 

80. Lift head (R) 
Place the child on his/her stomach on a flat surface 
Pass if the child at least momentarily lift his/her head so that the chin is off the surface without 
being turned to either side or if the caregiver reports that the child can do this. 
 

81. Head up 45 degrees 
Place the child on his/her stomach on a flat surface 
Pass if the child lifts his/her head so that his/her face makes an approximate 45 degree angle 
with the surface for at least several seconds. The child will be looking at the table in front of 
him/her. 
Note: a pass of Head Up 45 Degrees also passes Lift Head. 
 

82. Head up 90 degrees 
Place the child on his/her stomach on a flat surface. 
Pass if the child lifts head and chest up so that his/her face makes a 90 degree angle with the 
surface for at least several seconds. The child will be looking straight ahead and will usually be 
supported on his/her forearms. 
Note: a pass of Head Up 90 Degrees also passes Head Up 45 Degrees and Lift Head. 
 

83. Sit, Head steady 
Hold the child in a sitting position 
Pass if the child holds his/her head upright and steady with no bobbing motion for at least 
several seconds. 
 

84. Bear Weight on Legs 
Hold the child in a standing position so that his/her feet rest on the table. Slowly loosen your 
hand support to allow the child’s weight to be supported on his/her legs and feet. Pass if the 
child supports his/her weight on the legs for several seconds. 
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85. Chest Up, Arm support 
Place the child on his/her stomach on a flat surface 
Pass if the child lifts his/her head and chest off the surface using the support of outstretched 
arms, so that he/she is looking straight ahead or up. 
 

86. Roll over (R) 
During the test, notice if the child rolls from back to stomach or from stomach to back. If this is 
not seen, ask the caregiver if the child has rolled completely over, from back to stomach or from 
stomach to back, at least twice. 
Pass if you see the child completely over or if the caregiver  has seen the child do this at least 
twice. 
 

87. Pull to sit, No head lag 
Place the child on his/her back. Grasp the child’s hands and wrists and gently and slowly pull 
him/her to a sitting position. If there is immediate head lag, do not continue to pull the child all 
the way to the sitting position. 
Pass if the child’s head does not lag at any time while the body is being pulled up. The child will 
also “pull” with you, using shoulder and neck muscles. 
 

88. Sit, No Support 
Hold the child in a sitting position on the table. Making sure the child does not fall, slowly 
remove your hands. 
Pass if the child sits alone for 5 seconds or more. The child may put hands on legs or on the table 
for support. 
 

89. Stand holding on 
Place the child in a standing position holding on to a solid object (not a person). 
Pass if the child stands holding on for 5 seconds or more. 
 

90. Pull to stand 
Place the child sitting on the floor beside a chair or low table. Encourage him/her to stand up by 
putting a toy (like rattle or “calle” or “elela”) on the seat of the chair on the table. 
Pass if the child pulls himself/herself to a standing position. 
 

91. Get to sitting (R) 
While the child is lying down (on back or stomach), crawling, or standing holding on, encourage 
him/her to get into a sitting position. If this is not seen, ask the caregiver if the child can get into 
a sitting position by himself/herself. 
Pass if you see the child do this or if the caregiver reports that the child can do this. 
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92. Stand – 2 seconds 
Place the child standing on the floor. After the child seems balanced, try to remove the support. 
Pass if you see the child stand without any support for 2 or more seconds. 
 
 

93. Stand alone 
Administration procedure is the same as for Stand- 2 seconds. 
Pass if the child stands alone 10 or more seconds. 
Note: a pass of Stand alone also passes Stand- 2 seconds, and Stand Holding On. 
 

94. Stoop and recover 
While the child is standing on the floor away from all support, place a toy or ball on the floor and 
encourage the child to pick it up. 
Pass if the child stoops to pick up the object and returns to standing without holding on or sitting 
down. 
 

95. Walk well 
Watch the child walk. 
Pass if the child has good balance, rarely falls, and does not tip from side to side. 
 

96. Walk backwards (R) 
Encourage the child to walk backwards by demonstration, or notice if the child does this during 
the test. If you do not see the child do this, ask the caregiver if the child walks backwards, 
possibly when pulling a toy or opening a door. 
Pass if the child takes several steps backwards without sitting down, or if the caregiver reports 
that the child can do this. 
 

97. Runs 
Encourage the child to run, possible by throwing the ball for him/her to chase. 
Pass if the child can run (not fast walk) smoothly without falling or tripping. 
 

98. Walk up Steps (R) 
Ask the caregiver  how the child gets up steps. 
Pass if the child walks up steps (where there are steps in homes), and/or walk up-ward on steep 
location/ climbs and passes over an elevated door-step. 
a. The child may use a rail or wall for support, but may not hold on to a person. 
 

99. Kick ball forward 
Place the ball about 6 inches in front of the standing child. Tell him/her to kick it. You may show 
the child how to do this 
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Pass if the child kicks the ball forward without holding on to any support. Sliding or pushing the 
ball with the foot, hitting the ball on the back swing, or stepping on the ball are failures. 
 

100. Jump Up 
Tell the child to jump. You may show the child how to do this. 
Pass if the child jumps, getting both feet off the floor at the same time. The child does not have 
to land in the same spot. The child may not run before jumping, or hold on to any support. 
 

101. Throw ball overhand 
Give the child the ball and stand at least 3 feet from him/her. Tell the child to throw the ball to 
you using an overhand throw. You may show the child how to throw overhand. Three trials may 
be given. 
Pass if the child throws the ball within arm’s reach of you between your knees and head, using 
an overhand throw (not sideways, or underhand). The ball may bounce before it reaches you if it 
was between your knees and head before beginning the downward arc. Throwing the ball 
directly downward or away from you are failures. 
 

102. Broad jump 
Place a piece of paper (8- ½  “ by 11”) or placemat on the floor and show the child how to do a 
standing broad jump across the width of the paper (8- ½ “). Then tell the child to do it. You may 
give three trials, if necessary. 
Pass if the child jumps, with both feet together, over the paper without touching it. 
 

103. Balance-each foot  1, 2, 3, 4, 5, 6 seconds 
Have the child stand away from all support. Show the child how to balance on one foot. Tell 
him/her to do this as long as he/she can, giving three trials (unless he/she balances for 6 seconds 
or more on the first trial). Record the longest time of these three trials. Then tell the child to 
balance on the other foot, giving three trials if necessary. Record the longest time of these three 
trials. 
Pass the appropriate balancing item or items according to the shortest of these 2 recorded items. 
Example: if the longest time for the right foot is 3 seconds and the longest time for the left foot is 
5 seconds, the child passes balancing items for 1, 2, and 3 seconds. 
Note:a pass of 2, 3, 4, 5 or 6 seconds also passes all lower items. For example, a pass of 
Balance-each foot-3 seconds also passes Balance-each foot 1 second and Balance-each foot 2 
seconds. 
 

104. Hops 
With the child away from all support, tell him/her to hop on one foot. You may show the child 
how to do this. 
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Pass if the child hops on one foot 2 or more times in a row, either in place or over a distance, 
without holding on to anything. 
 

105. Heel-to-toe walk  
Demonstrate how to walk in a straight line placing the heel of one foot in front of and touching 
the toe of the other. Walk about 8 steps like this and then tell  the child to do it (you may 
compare this to a tight-rope walk). If necessary give several demonstrations. Allow 3 trials if 
needed. 
Pass if the child can walk in a straight line for 4 or more steps placing the heel no more than 1 
inch in front of the toe, without holding on to any support. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Denver chart 
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Bayley questionnaire 

Child’s date of birth  Day__________, Month___________, Year________________ 

Date of data collection  Day__________, Month___________, Year________________ 

Calculated age of the child months________ Days______ 

 

Bayley Age classification 
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Cognitive  
 
 
Rest one edge of the table so that the mirror is approximately 8-10 inches in front of the child. 
Position yourself so that your head is not directly above the mirror and make sure that the child 
sees only his or her own image. Encourage the child to look in the mirror. Allow the child time 
to build up a response. If the child is distributed by novelty, bring the mirror into his or her range 
of vision gradually in order to avoid startling him or her. 
1 point: Child plays with the mirror image by looking at it and smiling or laughing, patting it, 
banging it, reaching playfully for it or mouthing it. 
0 points: Child displays disinterest or distress by turning away or crying. Child approaches 
mirror but does not attempt to interact with the image. 
 

23 Plays With String 

Position  Materials  Trials Time  
Supported sitting Ring with string  1 Not timed 

 
Holding the ring, dangle the string at the child’s midline, approximately 8-10 inches in front of 
him or her, and level with the eyes. Move the ring slightly to attract the child’s attention to it, 
then hold it stationary. 
If the child does not reach for the string, place the ring on the table, outside his or her reach, but 
extend the string toward the child so he or she can easily reach it. Maintaining your hold on the 
string so the child can reach only the string. 
1 point: Child plays with the string by picking it up, chewing it, attempting to mouth it, or 
manipulating it. 
0 points: Child looks at the string but makes no attempt to play with it. 
 

24 Bangs in play  

Position  Materials  Trials Time  
Supported sitting Ring with string  1 Not timed 

 

22 

 
Mirror Image Series: Responds Positively 

Position  Materials  Trials  Time 
Supported sitting Mirror 1 Not timed 
Series items 19(Approaches), 22(Responds Positively) 

G 
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During testing, observe the child to see if he or she uses one or both hands or an object to 
purposely bang the table or other surface. If the child does not display this behavior, offer the 
child spoon or other hard object, placing it in his or her hand if necessary. 
1 point: Child purposely bangs in play time during the testing. 
0 point: Child makes only accidental contact with the table, even if that contact produces a noise. 
 

25 Searches for Fallen Object 
Position  Materials  Trials Time  
Supported sitting 
or sitted  

Squeeze toy  1 Not timed 

 
Place the squeeze toy on the table edge closest to the child and hold it in place. When the child is 
attending to the toy(you may squeeze the toy to gain his or her attention) let it fall to the floor. 
1 point: Child looks for the fallen toy by looking toward the floor. 
0 point: child does not show any indication of searching. Child searches but does not look 
toward the floor. 
 

26 Bell Series: Manipulates  
Position  Materials  Trials Time  
Supported sitting 
or seated  

Bell   1 Not timed 

Series items  26(Manipulates), 31(rings Purposely) 
 
Hold the bell in front of the child, several inches above the table surface. Gently ring the bell 
while the child is looking at it: then set it down within the child’s reach. If the child does not pick 
up the bell, ring it again slightly harder it to him or her. 
If the child is primarily interested in banging the bell, move the child away from the table after 
he or she picks up the bell. 
1 point: Child manipulates (e.g., touches, shakes, grasp, rings) the bell while looking at it with 
interest in its details. For example, score 1 point if the child manipulates the clapper or turns the 
bell around while watching the clapper move or ringing the bell. 
0 point: Child shows no interest in the bell. Child only bangs or mouths bell, rather than 
exploring it visually and with his or her hands. 
 

27 Picks Up Block Series: Reaches for Second Block 

Position  Materials  Trials Time  
Supported sitting 
or seated  

3 blocks without holes 1 Not timed 

Series items  27(Reaches for Second Block), 33(Retains 2 of 3 Blocks), 
37(3 Blocks) 

 

H 
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One at a time, place the blocks on the table within the child’s reach. Allow the child time to pick 
up the first block before you place the next one on the table. If the child does not pick up either 
bock, offer one of the blocks to him or her by holding it up in front of the child. Place the block 
in the child’s hand if the child does not grasp it. Present the third block and observe the child’s 
behavior.  
1 point: While holding the first block, child reaches for, touches or attempts to grasp the second 
block and observe the child’s behavior. 
0 points: Child is interested only in playing with the first block you placed in his or her hand. 
 

28 Pulls Cloth to Obtain Object 

Position  Materials  Trials Time  
Supported sitting 
or seated  

Washcloth and object of interest 1 Not timed 

 
Place the object and washcloth in front of the child. Allow the child to play briefly with both. 
Then take the object and washcloth from him or her and spread the washcloth out in the table, in 
front of the child and within his or her reach. Place the object on the edge of the washcloth 
closest to you, but out of the child’s reach. 
1 point: Child pulls the washcloth purposely towards him or her to obtain the object. He or she 
must try to reach for the object immediately after pulling the object over the washcloth. 
0 points: Child shows no interest in the object or shows more interest in the washcloth than the 
object. 
 
 
 
 
 

29 Pulls Strings Adaptively 

Position  Materials  Trials Time  
Supported sitting 
or seated  

Ring and string 1 Not timed 

 
Suspend the ring by string so that the lower edge of the ring is at the child midline, level the eyes 
and approximately 8-10 inches from him or her. Move the ring slightly to attract the child’s 
attention; then hold it stationary. Allow the child time to notice the string toward him or her so 
that the child can easily reach it. 
1 point: child picks up the string, purposely pulls it to secure the ring and then grasps the ring. 
0 points: Child pulls the string but does not grasp the ring. 
 

30 Retains Both Blocks 
Position  Materials  Trials Time  
Supported sitting 
or seated  

2 blocks without holes 1 3 seconds 
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One at a time, place the blocks on the table, within the child’s reach. Allow the child time to pick 
up the first block before you place the next one on the table. If the child does not pick up the first 
or second block in each of the child’s hands. 
1 point: Child hold two blocks simultaneously and retains them for the last 3 seconds. 
0 points: Child retains the blocks by resting them on the table. 
 

31 Bell Series: Rings Purposely  

Position  Materials  Trials Time  
Supported sitting 
or seated  

Bell 1 Not timed 

Series items  26(manipulates), 31(Rings Purposely) 
 
Hold the bell in front of the child, several inches above the table surface. Gently ring the bell 
while the child is looking at it; then set it down within the child’s reach. If the child does not pick 
up the bell, ring it again slightly harder, then hand it to him or her. 
If the child primarily interested in banging the bell, move him or her away from the table after he 
or she picks up the bell. 
1 point:  Child holds the bell by the handle with one or both hands and purposely rings it, 
showing evidence of listening to the sound or of imitative shaking. 
0 points: Child shows no interest in bangs, mouths or accidentally rings the bell. 
 

32 Looks at pictures  
Position  Materials  Trials Time  
Supported sitting 
or seated  

Picture book 1 Not timed 

 
Place the book on the table, in front of the child. Open the book to the first page and attract the 
child’s attention to it.  Then give the child an opportunity to hold the book, turn the pages and 
look at the pictures. You may help hold the book if the child appears to be frustrated by it under 
movement. 
1 point: Child regards one or more pictures with interest or recognition, even if his or her interest 
is of short duration. Child must display evidence of looking at a specific picture rather than 
looking at the book in general. Evidence includes pointing to, touching or staring at a picture or 
pictures. 
0 points: Child touches or mouths books but shows no interest in specific pictures. 
 

33 Picks up Block Series: Retains 2 of 3 blocks 

Position  Materials  Trials Time  
Supported sitting 
or seated  

3 blocks without hales 1 3 seconds 

I 
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Series items  27(reaches for second block), 33( retains 2 of 3 blocks), 37( 3 
blocks) 

 
One at a time, place the blocks on the table within the child’s reach. Allow the child to pick up 
the first block before you place the next one on the table. If the child does not pick up either 
block, offer one of the blocks for him or her by holding it up in front of the child. Place block in 
the child’s hand if the child does not grasp it. Present the third block and observe the child’s 
behavior. 
1 point: Child retains the first two blocks for at east 3 seconds after visually attending to the 
third. 
0 points: Child drops one or both blocks to reach for the third block. Child rests the blocks on 
the table, presses them on the table or against his or her body or attempts to put one in his or her 
mouth( do not allow the child to do so). Child shows no interest in the third block. 
 
 
 
 

34 Searches for Missing Objects 

Position  Materials  Trials Time  
Supported sitting 
or seated  

3 blocks without holes and cup 
with handle 

2 Not timed 

 
While the child is watching, place the three blocks in the cup and gently rattle it. Then empty the 
block onto the table do that they lie in front of the child. Immediately return the blocks to the cup 
and shake it again. Next, hold the cup momentarily out of the child’s field of vision and remove 
the blocks. Then hand the child the empty cup and observe the child to see if he or she looks into 
it to find the blocks. This constitutes one trial. 
1 point: Child looks into the empty cup for the blocks. Child may put hands into cup or try to 
empty the cup. 
0 points: Child shakes and plays with the cup, but does not search for missing blocks. 
 

35 Takes Blocks Out of Cup  
Position  Materials  Trials Time  
Supported sitting 
or seated  

3 blocks without holes, cup with 
handle and stopwatch  

1 2 minutes 

 
Place the cup and three blocks in front of the child. While the child is watching, place the three 
blocks into the cup. Then tell the child to take them out. You may allow the child up to 2 minutes 
to complete the task as long as the child is attending to the task. 
1 point: Child takes all three blocks out of the cup individually or by dumping them out 
simultaneously, within the 2 minute time limit. 
0 points: Child shakes or plays with cup, but does not rake out any blocks. Child stops removing 
blocks after one or two blocks or the block spill out accidentally. 
 

J 
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36 Block Series: 1 Block  
Position  Materials  Trials Time  
Supported sitting 
or seated  

9 blocks and cup with handle  1 Not timed 

Series items  36(1 block), 54(9 Blocks) 
Note. All nine blocks will fit into the cup, but only if arranged properly. 
 
Place the cup in the table, within the child’s reach, and with the handle pointing forward you. 
Leave eight blocks out of the child’s sight. Place a block in the cup, then take it out and hand it 
to the child. Tell the child to put the blocks in the cup as you point from the block to the cup. 
You may encourage the child several times. 
If the child releases the block into the cup, place the other eight blocks on the table and tell the 
child to put all the blocks into the cup as you point from the block to the cup. You may 
encourage the child to several times. Do not hand any blocks to the child. If the child knocks the 
cup over you may reposition it. Hold the cup steady for the child by grasping the handle. 
On the record Form, indicate the number of blocks that the child puts in the cup. 
1 point: child places at least one block in or over the cup, even if he or she does not release it. 
Score one point if, after a block is successfully placed, it is removed or the cup is knocked over 
and the blocks are spilled; or if the child’s hand is inserted into the cup along with the block. 
0 points: Child does not pick up block. Child picks up block but does not put it near the cup. 
 

37 Picks Up Block Series: 3 Blocks  
Position  Materials  Trials Time  
Seated  3 blocks without holes 1 Not timed 
Series items  27(reaches for second block), 33(retains 2 of 3 blocks), 

37(3blocks) 
 
One at a time, place the blocks on the table within the child’s reach. Allow the child time to pick 
up the first block before you place the next one on the table. If the child does not pick up either 
block, offer one of the blocks to him or her by holding it up in front of the child. Place the block 
in the child’s hand if the child does not grasp it. Present the third block and observe the child 
behavior.  
1 point: Child retains the first two blocks in either one or both hands, while attempting to secure 
the third block by banging it, reaching with his or mouth or by more adaptive scoping, even if 
unsuccessful. 
0 points: child exhibits no interest in securing the third block. Child attempts to place one of the 
first two blocks in his or her mouth( do not allow the child to do so) in order to secure the third 
block. Child releases one of the two blocks to pick up the third block. 
 

38 Explores Holes in Pegboard 
Position  Materials  Trials Time  
Supported sitting 
or seated  

Pegboard 1 Not timed 
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Place the pegboard on the table, infront of the child. Point out the holes in the pegboard by 
poking a finger into first one hole and then another. Do not guide the child’s hand or fingers in 
any way. 
1 point: Child intentionally pokes a finger or thumb into at least one hole. 
0 points: Child shows no interest in the pegboard, or does not attempt to poke a finger into at 
least one hole. 
 

39 Pushes Car  

Position  Materials  Trials Time  
Supported sitting 
or seated  

Car  1 Not timed 

 
Slowly push the car across the table and through the child’s field vision. Then push the car to the 
child. 
1 point: Child intentionally pushes the car across the table and through the child’s field vision. 
Then push the car to the child. 
0 points: Child makes the car move other than by intentionally pushing it.  
 

40  Finds Hidden Object 

Position  Materials  Trials Time  
Seated  Glitter bracelet and 2 

washcloths 
2 Not timed 

 
Place the bracelet and the two washcloths on the table in a horizontal row within the child’s 
reach. Show the bracelet to the child and stay, See bracelet. I am going to hide it. Look I’m 
hiding it under there. Be sure that the child is watching. Place the bracelet under the washcloth 
to the child’s left, then ask the child to find it. A second administration should be conducted, 
hiding the bracelet under the washcloth to the child’s right. Presentation on both left and right 
sides constitutes one trial. If the child is unsuccessful on either the left or right administration, 
present both sides again as Trail 2. 
If the child attempts to grab the bracelet or washcloths, ask the caregiver to help keep the child’s 
hands off the table momentarily while you place the objects. 
For each trail, indicate on the Record Form whether the child successfully finds the bracelet on 
each side. 
1 point: Child finds the bracelet by looking first under the correct washcloth when hidden on 
both the left and the right side( not necessarily during the same trail) 
0 points: Child does not attempt to find the object. Child is successful on only one side. 
 

41 Suspends Ring 

Position  Materials  Trials Time  
Seated  Ring with string 1 Not timed 

 

K 
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Suspend the ring by string so that the lower edge of the ring is at the child midline, level the eyes 
and approximately 8-10 inches from him or her. Move the ring slightly to attract the child’s 
attention; then hold it stationary. Next, place the ring on the table, out of the child’s reach, but 
extend the string toward the child so that he or she can easily reach it.  Observe the child’s efforts 
to secure the ring and suspend the ring in imitation. If the child cannot suspend the ring because 
he or she is holding it too close to the table, demonstrate again, holding the ring away from the 
table. Then ask the caregiver to reposition the child so that the or she is able to suspend the ring 
without touching the table surface. 
1 point: Child obtains the ring and suspends it by the string without touching the table surface. 
0 points: Child suspends the ring while partially holding ring or ring rests on the table surface. 
 

42 Removes Pallet 

Position  Materials  Trials Time  
Seated  Food pelet and bottle(without 

lid) 
3 Not timed 

Note. Inform the caregiver that the pellet is made of cereal. Obtain the caregiver’s consent before 
allowing the child to eat the item. 
 
Place the pellet and bottle on the table, in front of the child. While the child is watching, put the 
pellet in the bottle and shake the bottle so that he or she can see the pellet inside it. Then hand the 
bottle to the child and tell him or her to get it out. You may administer this item three times. 
1 point: Child purposely removes the pellet from the bottle, using some form of directed effort. 
Although dumping the pellet from the bottle is most efficient, you may give credit for other 
strategies such as shaking the bottle to remove the pellet if the child’s actions are purposeful and 
directed towards the end. Observing the direction of the child’s gaze is important to determine 
that removal of the pellet from the bottle is intentional. 
1 point: Child purposely removes the pellet from the bottle, using some form of directed effort. 
Although dumping the pellet from the bottle is most efficient, you may give credit for other 
strategies such as shaking the bottle to remove the pellet if the child’s actions are purposeful and 
directed toward that end. Observing the direction of the child’s gaze is important to determine 
that removal of the pellet from the bottle is intentional. 
0 points: Child gets the pellet out of the bottle accidentally. Child shows no interest trying to get 
the pellet out of the bottle. 
 

43 Clear Box: Front 

Position  Materials  Trials Time  
Elevated supine  Clear bo, small object of 

interest and stopwatch 
1 20 seconds 

 
Simultaneously place the object and the box on the table so that the open end of the box faces the 
child and the object is enclosed by the box and positioned against the side of farthest from the 
open end. The box should be close enough to the child that he or she can see the object only 
through the top( the child should not be able to see the objects through the open end without 
purposely repositioning). Hold the box down by placing your thumb and forefinger on its back 
corners so that you do not obscure the child’s view of the object. Say, Get the (name of the 
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object). Go ahead. Get it. Begin timing. Allow the child approximately 20 seconds to retrieve 
the object.  
1 point: Child retrieves the object through the open end of the box within approximately 20 
seconds. 
0 points: Child does not retrieve the object within approximately 20 seconds. 
 

44 Squeezing Object 
Position  Materials  Trials Time  
Seated  Sqeeze toy 1 Not timed 

Place the squeeze toy on the table, in front of the child. Squeeze the toy( so that it squeaks) while 
the child is watching you. Hand the toy to the child and allow the child time to squeeze. 
1 point: Child attempts to squeeze the toy to make the sound. The toy does not need to make a 
squeaking noise. 
0 points: Child does not attempt to squeeze the toy. Child produces squeezing noise by banging 
the toy on the table. 
 

45 Finds Hidden Object ( Reversed) 

Position  Materials  Trials Time  
Seated  Glitter bracelete and 2 

washcloths 
2 Not timed 

 
Place the bracelet and the two washcloths on the table in a horizontal row within the child’s 
reach. Show the bracelet to the child and stay, See bracelet. I am going to hide it. Look I’m 
hiding it under there. Be sure that the child is watching. Place the bracelet under the washcloth 
to the child’s left, then ask the child to find it. A second administration should be conducted, 
hiding the bracelet under the washcloth to the child’s right. Presentation on both left and right 
sides constitutes one trial. If the child is unsuccessful on either the left or right administration, 
present both sides again as Trail 2. 
If the child attempts to grab the bracelet or washcloths, ask the caregiver to help keep the child’s 
hands off the table momentarily while you place the objects. 
For each trail, indicate on the Record Form whether the child successfully finds the object on 
each side. 
1 point: Child finds the bracelet by looking first under the correct washcloth when hidden on 
both the left and the right sides (not necessarily during the same trail). 
0 points: Child does not attempt to find the bracelet. Child is successful on only one side. 
 

46 Remove Lid from Bottle 

Position  Materials  Trials Time  
Seated  Bottle with id 1 Not timed 

 
While the child watches, screw the lid loosely onto the container turning the full revolution. 
Place the container on the table, in front of the child and tell the child to take the lid off. Take 
care not to model how to remove lid. 
1 point: Child unscrews the lid until it comes off. 

L 

M 
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0 points: Child does not unscrew the lid enough for the lid to come off or does not attempt to 
remove the lid at all. Child requires adult assistance to hold the bottle. Child pulls the lid off 
without attempting to unscrew the lid. 
 

47 Pegboard series: 2 Holes 

Position  Materials  Trials Time  
Seated  47(2 holes), 55( 6 pegs) 3 70 seconds 

per trial 
 
Insert the pegs in the pegboard so that the child does not see you insert them. Place the pegboard 
on the table, directly in front of the child and within his or her reach. Remove the pegs one at a 
time and place them between the child and the pegboard, at midline and perpendicular to the 
pegboard. Pointing first to the pegs and then to the holes, say, Put them all in. 
Start timing when the child picks up the first peg. Allow the child 70 seconds to place the pegs. 
Stop timing when the child places all six pegs or when 70 seconds have elapsed. Administer all 
three trials. If the child is unsuccessful in placing at least one peg on the first trial, discontinue 
the task. You may hold the board steady for the child and you may retrieve any pegs that roll 
away, but do not hand any pegs to the child or demonstrate placing the pegs into the holes. 
For any trial in which the child places all six pegs in the pegboard, use the Record Form to 
record the completion time. This information will be used to score Cognitive Item 55 in the 
series. 
1 point: Child places at least one peg two or more times in the same hole or different holes or 
places two or more pegs in the pegboard within 70 seconds. Score 1 point if, after two successful 
placement, one or more pegs are removed. 
0 points: Child does not place at least two pegs ( or one peg more than once) in the pegboard 
within 70 seconds. 
 
 
 
 
 

48 Relational Play Series: Self 

Position  Materials  Trials Time  
Social sitiing Doll, bear, plastic cups, spoons, 

small ball, washcloths and 
several blocks 

1 Not timed 

Series items 48(Self), 53(others) 
 
Place the objects in front of the child. Say, I’m thirsty. I need a drink. Take a cup and pretend 
to drink from it. Observe if the child picks up an object and begins to play. If the child does not 
initiate play, encourage the child by playing with the object. 
1 point: Child demonstrates relational play, using objects for how they are intended on him or 
herself( e.g. pretend to eat and brings the spoon to his or her mouth, washes his or her face with a 
washcloth) score 1 point if the child demonstrates relational play on others( more advanced 
relational play). 
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0 points: Child only imitates your modeled behavior ( i.e., the child does not receive 1 point for 
pretending to drink) and does not display any novel or spontaneous relational play toward self. 
 

49 Pink Board Series: 1 Piece 
Position  Materials  Trials Time  
Seated  Pink board, red block set( 

square, circle, triangle) and 
stopwatch  

1 180 seconds 

Series items 49 ( 1 piece), 56 ( completes) 
 
Place the pieces correctly in the board, holding it in your lap or under the table so that the child 
does not see you insert them. Place the board on the table, directly in front of the child, with the 
circle piece nearest him or her. 
Remove the pieces from the board and place them between the board and the child in the 
following order, beginning at the child’s left and moving to his or her right: square, circle, and 
triangle. With the gesture toward the board, tell the child to put the pieces in. be careful not to 
indicate any specific area on the board. Begin timing. 
Do not point directly to any hole. Allow the child up to 180 seconds to place the pieces. 
Use the Record Form to record the number of pieces placed correctly within 180 seconds. 
1 point: Child correctly places at least one piece within 180 seconds. 
0 points: Child does not correctly place any pieces within 180 seconds. 
 
 

50 Find Hidden Object (Visible Displacement) 
Position  Materials  Trials Time  
Seated Glitter bracelete and 2 

washcloths 
2 Not timed 

 
Place the bracelet and the two washcloths on the table in a horizontal row within the child’s 
reach. Show the bracelet to the child and stay, See bracelet. I am going to hide it. Look I’m 
hiding it under here. Be sure that the child is watching. Place the bracelet under the washcloth 
to the child’s left. Then, with the child still watching, immediately uncover the bracelet and place 
it under the washcloth to the right. In a playful voice say, I’m hiding it again. Ask the child to 
find it. A second administration should be conducted, hiding the bracelet under the washcloth at 
the child’s right and then moving it under the washcloth on the left. Presentation on both left and 
right side constitutes one trail. If the child is unsuccessful on either the left or right 
administration, present both sides again as Trail 2. 
If the child attempts to grab the bracelet or washcloths, ask the caregiver to help keep the child’s 
hands off the table momentarily while you place the objects. 
For each trail, indicate on the Record Form whether the child successfully finds the object on 
each side. 
1 point: Child finds the bracelet by looking first under the correct washcloth when hidden on 
both the left and right sides (not necessarily during the same trial). 
0 points: Child does not attempt to find the object. Child is successful on only one side. 
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51 Blue Board Series: 1 Piece  

Position  Materials  Trials Time  
Seated Blue board, blue block set( 4 

round, 5 square) and stopwatch 
1 Not timed 

 
Place all the nine pieces on the side of the table closest to you. Place the board on the table in 
front of the child. Hand the child a round piece. Motioning towards the holes, say, Put it where it 
belongs. Do not cue the child as to correct placement of the pieces. Start timing as soon as the 
child grasps the piece. 
Proceed by alternately handling the child a square piece, then a round piece, one at a time, 
untilthe child has placed each of his or her satisfaction, regardless of whether the pieces are 
correctly placed. Stop timing when the child places all nine pieces correctly or when 150 seconds 
elapse. 
Use the Record Form to record the number of pieces placed correctly within the time limit. 
1 point: Child correctly places at one piece within 150 seconds. To be correctly placed, a piece 
must fit completely in the hole. Score 1 point if, after a piece is successfully placed in the correct 
position, it is removed. 
0 points: Child does not correctly place any pieces within 150 seconds. 
 
 

52 Clear Box: Slides 

Position  Materials  Trials Time  
Seated Clear box, small object of 

interest and stopwatch 
2 20 seconds 

per side 
 
Simultaneously place the object and the box on the table so that the open end of the box faces the 
child’s left and the object is enclosed by the box and positioned against the slide farthest from 
the open end. The box should be close enough to the child that he or she can see the object only 
through the top( the child should not able to see the object through the open end without 
purposely repositioning). Hold the box down by placing your thumb and forefinger on its back 
corners so that you do not obscure the child view of the object. Say, Get the( name of the 
object). Go ahead. Get it. Allow the approximately 20 seconds to retrieve the object. Then 
present the clear box with opening on the right and encourage the child to retrieve the object. 
1 point: Child retrieves the object through the open end of the box when presented on the left 
and the right within approximately 20 seconds per side. 
0 points: Child does not retrieve the object from both sides within approximately 20 seconds per 
side. 
 

53 Relation play Series: Others 

Position  Materials  Trials Time  
Seated or social 
sitting  

Doll, bear, plastic cups, spoons, 
small ball, washcloths and 
several blocks 

1 Not timed 
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 Series items 48(Self), 53(others) 
 
Place the objects in front of the child. Say, I’m thirsty. I need a drink. Take a cup and pretend 
to drink from it. Observe if the child picks up an object and begins to play. If the child does not 
initiate play, encourage the child by playing with the object. 
1 point: Child demonstrates relational play, using objects for how they are intended on him or 
herself (e.g., offers the care giver a drink from the cup, covers the bear with the washcloth) 
0 points:  Child only imitates your modeled behavior (i.e., the child does not receive 1 point for 
pretending to drink) and does not display any novel or spontaneous relational play on others. 
Child plays relational play only using him or herself. 
 
 
 
 

54 Block Series: 9 Blocks 
Position  Materials  Trials Time  
Supported sitting 
or seated  

9 blocks and cup with handle  1 Not timed 

Series items  36(1 block), 54(9 Blocks) 
Note. All nine blocks will fit into the cup, but only if arranged properly. 
 
Place the cup in the table, within the child’s reach, and with the handle pointing toward you. 
Leave eight blocks out of the child’s sight. Place a block in the cup, then take it out and hand it 
to the child. Tell the child to put the blocks in the cup as you point from the block to the cup. 
You may encourage the child several times. 
If the child releases the block into the cup, place the other eight blocks on the table and tell the 
child to put all the blocks into the cup as you point from the block to the cup. You may 
encourage the child to several times. Do not hand any blocks to the child. If the child knocks the 
cup over you may reposition it. Hold the cup steady for the child by grasping the handle. 
On the record Form, indicate the number of blocks that the child puts in the cup. 
1 point: Child places all nine blocks inside the cup at one time. 
0 points: Child does not place all nine blocks at one time. 
 

55 Pegboard series: 6 Pegs 

Position  Materials  Trials Time  
Seated  47(2 holes), 55( 6 pegs) 3 70 seconds 

per trial 
 
Insert the pegs in the pegboard so that the child does not see you insert them. Place the pegboard 
on the table, directly in front of the child and within his or her reach. Remove the pegs one at a 
time and place them between the child and the pegboard, at midline and perpendicular to the 
pegboard. Pointing first to the pegs and then to the holes, say, Put them all in. 
Start timing when the child picks up the first peg. Allow the child 70 seconds to place the pegs. 
Stop timing when the child places all six pegs or when 70 seconds have elapsed. Administer all 
three trials. If the child is unsuccessful in placing at least one peg on the first trial, discontinue 
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the task. You may hold the board steady for the child and you may retrieve any pegs that roll 
away, but do not hand any pegs to the child or demonstrate placing the pegs into the holes. 
For any trial in which the child places all six pegs in the pegboard, use the Record Form to 
record the completion time. This information will be used to score Cognitive Item 55 in the 
series. 
1 point: Child places all six pegs in the pegboard within 70 seconds. All six pgs must be in the 
pegboard at the same time. 
0 points: Child does not place all six pegs in the pegboard within 70 seconds. 
 

56 Pink Board Series: Completes 
Position  Materials  Trials Time  
Seated  Pink board, red block set( 

square, circle, triangle) and 
stopwatch  

1 180 seconds 

Series items 49 ( 1 piece), 56 ( completes) 
 
Place the pieces correctly in the board, holding it in your lap or under the table so that the child 
does not see you insert them. Place the board on the table, directly in front of the child, with the 
circle piece nearest him or her. 
Remove the pieces from the board and place them between the board and the child in the 
following order, beginning at the child’s left and moving to his or her right: square, circle, 
triangle. With the gesture toward the board, tell the child to put the pieces in. be careful not to 
indicate any specific area on the board. Begin timing. 
Do not point directly to any hole. Allow the child up to 180 seconds to place the pieces. 
Use the Record Form to record the number of pieces placed correctly within 180 seconds. 
1 point: Child correctly places all three pieces within 180 seconds. 
0 points: Child does not correctly place all the pieces within 180 seconds. 
 

57 Uses Pencil to Obtain Objects 
Position  Materials  Trials Time  
Seated  Pencil and small red duck 2 Not timed 

 
Place the duck on the table, far enough out of the child’s reach that he or she must use three or 
four motions of the pencil to secure it. With a sweeping motion, use the side of the pencil to push 
the duck toward the child while saying, See how I make the duck come to me? Return the duck 
to its original position and place the pencil within the child’s reach. Say, make the duck come 
to you. 
If the child does not respond, readminister this item (Trail 2), first positioning yourself beside the 
child and demonstrating with motions like those expected of him or her and saying, Come here 
duck. Come here duck. Return the duck to its original position and place the pencil within the 
child’s reach. 
1 point: Child uses a sweeping motion with the pencil to attempt to obtain the duck, even if he or 
she does not secure it. 
0 points: Child hits or pushes the duck with the pencil, using random swings of the pencil 
without intending to pull the duck toward him or her. 

N 
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58 Blue Board Series: 4 Pieces  

Position  Materials  Trials Time  
Seated Blue board, blue block set( 4 

round, 5 square) and stopwatch 
1 Not timed 

 
Place all the nine pieces on the side of the table closest to you. Place the board on the table in 
front of the child. Hand the child a round piece. Motioning towards the holes, say, Put it where 
it belongs. Do not cue the child as to correct placement of the pieces. Start timing as soon as the 
child grasps the piece. 
Proceed by alternately handling the child a square piece, then a round piece, one at a time, until 
the child has placed each of his or her satisfaction, regardless of whether the pieces are correctly 
placed. Stop timing when the child places all nine pieces correctly or when 150 seconds elapse. 
Use the Record Form to record the number of pieces placed correctly within the time limit. 
1 point: Child correctly places at four pieces within 150 seconds. To be correctly placed, a piece 
must fit completely in the hole.  
0 points: Child correctly places three or fewer pieces within 150 seconds. 
 

59  Attends to story 

Position  Materials  Trials Time  
Seated Story book 1 Not timed 

 
Place the story book on the table, in front of the child. Open it to the first page and say, Look! 
Allow the child to explore the book, look at the pictures and turn the pages if he or she wants. 
Then say, Let’s read the story. 
Reposition yourself so that you are sitting beside the child. Retrieve the book from the child, 
open it and begin reading by saying, Listen. 
1 point: Child attends to the entire story. Attending includes decreasing motor activity and 
looking at the pictures, listening to the words, or talking to you about the pictures as you read. 
Disregard momentary lapses of attention. 
0 points: Child shows no interest in the book, or does not attend to the entire story. 
 

60  Rotated Pink Board  
Position  Materials  Trials Time  
Seated Pink board and red block 

set(square, circle, triangle) 
1 Not timed 

 
Place the pieces correctly in the board, holding it in your lap or under the table so that the child 
does not see you insert them. Place the board on the table, directly in front of the child, with the 
circle piece nearest him or her. 

O 
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Remove the pieces from the board and place them between the board and the child, in the 
following order, beginning at the child’s left and moving to his or her right: square, circle, 
triangle. Then say, Watch what I do. 
Leaving the board on the table surface, slowly and deliberately rotate the board 1800 so that the 
square hole is at the child’s right. Then say, Now you put them back. 
As you gesture from the pieces to the board, do not point directly to any hole. Do not permit the 
child to return the board to its original position. 
1 point: Child correctly places all the three pieces while the board is in the rotated position. 
0 points: Child does not place all the pieces correctly. 
 

61 Object assembly( Ball)  

Position  Materials  Trials Time  
Seated Ball puzzle and stopwatch 2 90 seconds 

 
Place the two pieces on the table about 6 inches in front of the child, using the arrangement 
shown in the figure below. 
As you slowly assemble the puzzle, say, These pieces make a ball. See, they fit together like 
this.  
Begin timing after giving the child the directions or when the child begins working on the 
puzzle, whichever comes first. Allow the child 90 seconds to assemble the puzzle. This 
constitutes one trial. 
You may administer an additional trail after demonstrating the item again.  
1 point: Child correctly assembles the object within 90 seconds in either trial. Correct assembly 
of the object requires the pieces be separated by no more than ¼ inch and the edge no more than 
¼ inch misaligned. 
0 points: Child does not correctly assemble the puzzle within the time limit on either trail. 
 

62 Complete Pegboard: 25 Seconds 

Position  Materials  Trials Time  
Seated  Pegboard, 6 yellow pegs and 

stopwatch  
1 25 seconds 

Note. If the child was administered item 47 or item 55 previously (i.e., pegboard Series items) use the 
child’s performance from the first trial of that to score Item 62. 
 
Insert the pegs in the pegboard so that the child does not see you insert them. Place the pegboard 
on the table, directly in front of the child and within his or her reach. Remove the pegs one at a 
time and place them between the child and the pegboard, at midline and perpendicular to the 
pegboard. Pointing first to the pegs and then to the holes, say, Put them all in. 
Start timing when the child picks up the first peg. Allow the child 25 seconds to place the pegs. 
Stop timing when the child places all six pegs or when 25 seconds have elapsed. You may hold 
the board steady for the child and you may retrieve any pegs that roll away, but do not hand any 
pegs to the child or demonstrate placing the pegs into the holes.  
1 point: Child places all the six pegs in the pegboard within 25 seconds. All six pegs must be in 
the pegboard at the same time.  
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0 points: Child does not place all the six pegs in the pegboard within 25 seconds. 
 
 
Language  
 

6 
Searches With Head Turn 

Position  Materials  Trials  Time 
Elvated supine 
or seated 

None  2 Not time 

Stand beside the child out of her or his field of vision. Hold the bell about 18 inches from the 
child’s right  ear, ring the bell gently repeat the same procedure with the left ear this constitutes 
Trial 1 if the child does not turn his or her head to the sound of the bell readminister this item 
using the rattle trial 2 let the child see the bell or rattle briefly if he or she turns to it. 
1 point:Child purposely turns his or her head towards the source of the sound at least once. 
0 point:Child does not turn his or her head or turns head sa way from  the child only moves eyes. 
 

7 
Discriminates sounds 

Position  Materials  Trials  Time 
Elvated supine 
or seated 

Paper and rattle 1 Not time 

 
Stand beside the child’s field of vision. Crumple the paper about 4 inches behind the child’s left 
ear .continue presenting the sound until the child no longer searches for the sound or attends to it 
.then gently shake the tattle, in approximately the same place where you held the crumpled 
paper.  
1 point: Child clearly responds to the sound of the rattle by startling .turning his or her head 
.changing activity level. Changing facial expressions, or vocalizing. 
O points: Child shows no change in behavior in response to rattle. 
 
 
 
 

8 
Sustained Play With Objects 

Position  Materials  Trials  Time 
Elvated supine 
or seated 

Objects of interst and stop 
watch 

1 60 seconds 

 
Engage the child with various objects. You may switch activities  as needed to keep the child’s 
interest.  
1 point: Child interacts with the objects for at least 60 seconds.  do not penalize the child for 
momentary lapses of attention as long as he or she is generally engaged with the objects. 
0 points: Child does not maintain play for at least 60 seconds. 
 

F 
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9 
Responds to Name 

Position  Materials  Trials  Time 
Elvated supine 
or seated 

none 1 Not timed 

 
During testing, observe the child to see if he or she responds when his or her name is called. If 
you do not observe the behavior through incidental observation, attempt to elicit it. Stand beside 
the child and call the child by his or her name. Again, wait briefly and call the child by his or her 
name. 
1 point: Child turns his or her head both times his or her name is called, but does not respond to 
the unfamiliar name. 
0 points: child responds to unfamiliar name. Child does not respond both times his or her name 
is called. 
 

10 

Interrupts Activity 

Position  Materials  Trials  Time 
Elevated supine 
or seated  

Objects of interest 1 Not time 

 
Engage the child’s interest in an object. Allow the child to play independently, then call the 
child’s name. 
1 point: Child looks up and briefly pauses during play when you call his or her name. 
0 points: Child does not look up and continues to play. 
 
 

11 

Recognizes 2 Familiar Words 
Position  Materials  Trials  Time 
Elevated supine 
or Seated  

none 1 Not timed 

 
Attract the child’s attention and talk to him or her using words that will probably not interest a 
child. Without any volume change or other type of emphasis, intersperse words that are familiar 
to the child (e.g., eat cookie, go bye- bye).  
1 point: Child responses differentially to at leasttwo  familiar words by changing facial 
expressions, vocalizing , or attempting to imitate the words. The child may also look around for 
the person or object named  
0 points: Child’s behavior does not change in response to presentation of familiar words. 
 

12 

Responds to No-No 

Position  Materials  Trials  Time 
seated Objects of interest 1 Not time 

 

J 
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Place an object that child appears interested in within the child’s reach. When the child reaches 
for it say no-no in a firm voice. 
1point: Child stops reaching for the object in response to no-no. Child may resume reaching for 
the objects after a brief hesitation. 
0 points: Child shows no hesitation in reaching for object. 
 

13 

Attends to Other’s Play Routine 

Position  Materials  Trials  Time 
Seated  stopwatch 1 60 seconds 

 
Engage the child in a familiar play routine of have the child’s caregiver do it some play routines 
may include: 

 Pat a cake 
 Tickle games 
 Peek a boo 
 How big is the baby so big 
 Itsy bitsy spider 
 Playing catch 

If the child is un familiar with these routines, ask the caregiver what play the child is familiar 
with and use those play routines for this item. 
1 point: child maintains attention and enjoys interacting with you in a play routine for at least 60 
seconds. Child may not actively participate in play routine. 
0 points: child maintains attention for less than 60 seconds. Child becomes fussy before 60 
seconds have elapsed. 
 

14 

Responds to Request for Social Routines 

Position  Materials  Trials  Time 
seated none 1 Not timed 

 
Ask the child to perform a social routine. Avoid using any movement or gesture with the request. 
Common social routines may include: 

 Pate a cake 
 Peek a boo 
 Blowing kisses 
 Waving bye bye 

If the child is unfamiliar with these social routines, ask the care giver what routines the child is 
familiar with and substitute those social routines for this item. Wait until the end of the session to 
test if thechild understands waving bye bye.Young children can become upset if they think they 
have finished but testing continues. 
1 point: Child responds in an appropriate manner to at least one spoken request. 
0 points: Child does not respond or responds in appropriately to spoken request.  
 

Identifies Objects Series:  1 Correct 

K 

L 

M 
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15 
Position  Materials  Trials  Time 
seated Story book ,plastic,cup, spoon, 

small ball, and doll 
1 Not timed 

Series items 15(1 correct), 19 (3 correct) 
 
Place the objects, in any order, in a line if front of the child, ask the child to identify each object. 
Do not ask the child to identify the objects in the order that they are placed on table. You may 
query using any of the following: 

 Where’s the book? 
 Show me the book 
 Abet the book 
 Extend your hand palm up and ask book? 

On the record form, indicate each object the child correctly identifies  
1 point: Child correctly identifies points to touches clearly looks at picks up gives you at least 
one of the objects. 
0 points: Child does not identify any objects named. 
 

16 

Identifies Object in the Environment 

Position  Materials  Trials  Time 
seated none 1 Not timed 

 
Ask the child to show you an object in the immediate environment. Other than the objects used 
in item 15 or item 19 (story book, plastic cup , spoon, ball and doll). You may ask  the caregiver 
what objects the child is familiar with. (Do not use the object if the caregiver in any way 
indicates the objects while naming it for you). You may query using and of the following: 

 Where is you bottle or name used for child’s bottle? 
 Show me your shoes. 
 Table? 

Name only one object; do not provide more than one trials. 
1 point: child correctly identifies point to touch,clearly, looks at the object you name. 
0 points: child does not identify the object named 
 

17 

Identifies Picture Series: 1Correct 

Position  Materials  Trials  Time 
Seated Picture book pp1-5   
Series items 17  1 correct 21  3 correct 

 
Open the picture book to page 1 and place it on the table, directly in front of the child. Direct the 
child’s attention to the pictures of the training items. Ask the child to   point to the pictures of the 
baby and the dog. If the child does not attempt to identify one of the training item pictures you 
may point to the pictures while naming them. Then administer the test items page 2-5 .You may 
ask the child to identify the pictures by saying show me or point to 
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Training items- baby, dog(s) 
Test items-  a. cookie b.  bird  c.  ball   d.shoes   e bed  f . book  g. car 
 h. kitten  i.apple   j. balloons k. spoon l. bottle   
        
On the record form, indicate each item the child correctly identifies.  
1 point: Child correctly identifies points to, touches, clearly look at least one of the test item 
pictures. 
0 points: Child doesnot identify any objects’ named. 
 

18 
Understand Inhibitory Words 

Position  Materials  Trials  Time 
seated 2ducks and 6 blocks 1 Not timed 

 
Engage the child in a play routine such as one of the following 

 Give the child one duck and you take the other. Show the child how the duck swims back 
and forth and see if the child begins playing with the suck. Take turns letting back and 
forth and see if the child begins playing with the duck, say, wait the duck swim back and 
forth.as the my turn pause to see if the child responds sown if necessary stack the  

 Stack the blocks and knock them down stack the blocks again and let the child knock  
them down .cue the child knock the blocks say wait or not yet pause tosee if  the child 
responds. 

1 point: child pauses in responses to inhibitory words during a play routine. 
0 points: child does not pause in response to inhibitory words.  
 

19 Identifies Object Series: 3 Correct 

Position  Materials  Trials  Time 
Seated  Story book, plastic cup, spoon, 

small ball and doll 
1 Not timed 

Series items  
 
Place the objects in any order in a line in front of the child ask the child to identify each object. 
Do not ask the child to identify the objects in the order that they are placed on the table .you may 
query with any of the following 

 Where’s the book 
 Show me the book 
 Get the book 
 Extend your  hand palm up and ask book 

On the record form indicate each object the child correctly identifies 
1 point: child correctly identifies points to touches clearly looks at picks up give you at least 
three or the objects. 
O points: child identifies two or fewer of the objects named. 
 

N 
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20 

Follows One-Part Directions 

Position  Materials  Trials  Time 
seated Doll or bear soon comb and 

facial tissue 
1 Not timed 

 
Sit the doll or bear on the table within the child’s reach. Then proceed with the following: 

a) Hand the spoon to the child and tell him or her  to feed the doll or bear a suggested 
prompt is the baby bear is hungry feed the baby bear. 

b) Offer the child the comb in exchange for the spoon. Tell the child to comb the doll’s 
bear’s hair. 

c) Offer the child a tissue in exchange for the comb. Tell the child to wipe the doll’s bears 
nose. 

Children sometimes feed themselves comb their own hair of blow their own noses in response to 
the instructions in such a case repeat the instructions again draw the child’s attention to the doll 
or bear,but do not point to any part of the doll or bear. 
1 point: Child responds correctly to at least two of the directions with doll or bear  
0 point: Child responds correctly to fewer than two tasks with the doll or bear child correctly 
performs the tasks only on himself or herself.  
 

21 

Identifies Picture Series: 3 Correct 

Position  Materials  Trials  Time 
Seated  Picture book(pp 1-5) 1 Not timed  
Series items 17(1 corect), 21(3 correct) 

 
Open the picture book to page 1 and place it on the table directly in front of the child direct the 
child’s attention to the pictue of the training items. Ask the child to point to the pictures of the 
baby and the dog if the child does not attempt to identify one of the training item pictures you 
may point to the pictures while naming them then administer the test items page2-5 you may ask 
the child to identify the pictures  by saying  
Show me----------------or Point to------------------------ 
Training items- baby, dog(s) 
Test items-  a. cookie b.  bird  c.  ball   d. shoes   e bed  f . book  g. car 
 h. kitten  i. apple   j. balloons k. spoon l. bottle  
On the record form indicate each item that the child correctly identifies. 
1 point: Child correctly identifies points to touches clearly look at least three of test item 
pictures. 
0 points: Child correctly identifies two or fewer named test items. 
 

23 

Identifies  Action picture Series: 1 Correct 

Position  Materials  Trials  Time 
seated Picture book  pp6-9 1 No timed 

O 
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Series items 23 1 correct 26 3 correct  29 5 correct 
 
Turn to pages 6-7 of the picture book. Ask the child to identify the following actions elicit the 
child’s response by saying, Show me_____________ or point to_________ 
Page 6-7   page 8-9 
A .waving    e. drinking 
B. reading    f. reading 
C. sleeping   g. washing 
D .eating     h. running  
On the record form, indicate each item that the child correctly identifies. 
1 point: Child correctly identifies points to touches clearly looks at least one of the pictures. 
0 points: Child does not identify any of the pictures named. 
 

24 

Identifies  5 Parts of the Body 

Position  materials Trials Position  
Seated doll 1 Not timed 

 
Hold the doll within the child’s reach. Tell the child to point to the part of the doll’s body that 
you name. If the child prefers, he or she may identify body parts on himself or herself you may 
query with any of the following: 

 Show me the doll’s hair. 
 Where’s the baby’s hair? 
 Hair? 
 Point to your hair? 
 Touch your hair. 

Use the same procedure for the eyes, nose, mouth, ears, feet, hand, head and stomach/tummy. 
1 point: Child correctly points to at least five body parts. 
0 points: Child correctly points to four or fewer body parts. 
 

25 

Follows Two-Part Directions 

Position  Materials  Trials  Time 
seated 3 objects of interst 1 Not time 

 
Select three objects the child has previously identified or exhibited and interest in a place the 
objects near the child, but not on the table used for testing. Tell the child to do the following 

a. Get the___________(object)and put it on the table please 
b. Pick up the_________(object) and give it to me. 

1 point: Child correctly follows at least one of the two part directions in its entirety. 
0 points: Child follows only first part e.g. gets the objection objects but doesn’t put it on the 
table of the two part directions. Child follows the directions using an object other than the one 
named 
 

P 
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26 

Identifies Action Picture Series 3 Correct 

Position  Materials  Trials  Time 
seated Picture book pp6-9 1 Not time 
Series items 23(1 correct), 26(3 correct), 29 (5 correct) 

Turn to page 6-7 of the picture book. Ask the child to identify the following actions. Elicit the 
child’s response by saying, Show me__________ or  point to___________ 
Pages 6- 7  Pages 8-9 
a. waving  e. drinking 
b. reading   f. reading 
c. sleeping   g. washing child correctly identifies two or fewer of the pictures. 
d. eating  h. running  
On the record form, indicate each item that the child correctly identifies. 
1 point: Child correctly identifies points to touches clearly looks at least three of the pictures: 
0 point: Child correctly identifies two or fewer of the pictures. 
 
 
Expression 

4 Undifferentiated Nasal Sounds 
Position  Materials  Trials Time  
Scradled or 
Elevated supine 

None  1 Not timed 

 
During the testing listen for nasal sounds that the child spontaneously produces. If you do not 
note these sounds through incidental observation, attempt to elicit the sounds with the following 
techniques: 

 Snuggling with the child while speaking to him or her 
 Varying voice quality by changing pitch, loudness or duration of utterances 
 Gently patting the child while speaking to or singing softly to him or her 

You may need to look away or quietly talk to the caregiver to see if the child will recognize. 
1 point: Child produces nasal vocalizations (mmm, nnn sounds). Nasal vocalizations are sounds 
that are produced by vocalizing and passing air through the nose rather than the mouth. Nasal 
sounds are often found among vocalizations that change inflection (alteration in pitch or tone) or 
are high- pitched. 
0 points: Child does not vocalize. Child does not produce nasal vocalizations. Child cries. 
 
 
 
 

5 Social Vocalizing or laughing  
Position  Materials  Trials Time  
Cradled or 
Elevated supine 

None  1 Not timed 

 

E 

F 

G 

H 

 



99 
 

During testing, observe the child to see how he or she responds to attention. For example, does 
the child laugh, or vocalize? If you do not note these behaviors through incidental observation, 
attempt to elicit the behavior with the following techniques: 

 Snuggling with the child while speaking to him or her 
 Varying voice quality by changing pitch, loudness or duration of utterances 
 Gently patting the child while speaking to or singing softly to him or her 

You may need to look away or quietly talk to the caregiver to see if the child vocalizes. 
1 point: Child vocalizes (e.g., giggles, coos, squeals) or laughs in response to the speaker’s 
attention. 
0 points: Child does not vocalize. Child cries or whines in response to the speaker’s attention. 
Child smiles without vocalizing. 
 

6 2 Vowel Sounds  
Position  Materials  Trials Time  
Cradled or 
Elevated supine 

None  1 Not timed 

During testing, listen for different vowel sounds that the child produces. These are not phonetic 
vowels that might be distinguishable within one slurred utterance, but distinct vowel sounds such 
as ah, oo  and eh that the child produces when vocalizing spontaneously. If you do not note these 
sounds through incidental observations, attempt to elicit the sounds with the following 
techniques: 

 Snuggling with the child while speaking to him or her 
 Varying voice quality by changing pitch, loudness or duration of utterances 
 Gently patting the child while speaking to or singing softly to him or her 

You may need to look away or quietly talk to the caregiver to see if the child vocalizes. 
1 point: Child vocalizes at least two different, distinct vowel sounds. 
0 points: child does not vocalize. Child vocalizes using the same vowel sound. 
 

7 Gets Attention  
Position  Materials  Trials Time  
Supported sitting  None  1 Not timed 

 
During testing, observe if the child attempts to get another’s attention. If you do not observe this 
behavior, engage the child briefly and then turn away. Observe the child in your peripheral 
vision to see if he or she tries to get attention by vocalizing, reaching toward you, gesturing or 
grabbing at you. 
1 point: Child tries to get attention from you or others 
0 points: Child does not attempt to gain attention. 
 

8 2 Consonant Sounds 
Position  Materials  Trials Time  
Supported sitting  Objects of interest  1 Not timed 
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During testing, listen for consonant sounds the child spontaneously produces. If you do not note 
these sounds through incidental observation, model different sounds and simple consonant-vowel 
or consonant-vowel-consonant words while playing with the child. For example 

 Bang a rattle on a table, saying buh-buh-buh! 
 Gently tickle the child, saying da-da-da. 
 Make the teddy bear jump up and down, saying jump-jump-jump! 

1 point: Child produces at least two different, distinct consonant sounds (e.g., /m/,/p/,/g/,/b/) 
0 points: Child produces the same consonant sound or does not vocalize. 
 

9  Uses gestures 

Position  Materials  Trials Time  
Not specified   None  1 Not timed 

 
During testing, observe the child to see if he or she uses a gesture to try to communicate. For 
example: 

 Child may reach for his or her bottle to indicate he or she wants it. 
 Child may shake head to indicate “no”. 
 Child may push away an object to indicate he or she does not want to play with it. 
 Child reaches to be picked up. 

1 point: Child uses at least one gesture to make his or her wants known. Vocalizations may be 
present, but the gesture alone must be sufficient to indicate the child is communicating. 
0 points: Child does not use gestures. 
 

10 Consonant-Vowel Combination Series: 1 Combination 

Position  Materials  Trials Time  
Not specified   None  1 Not timed 
Series items 10 (1 Combination), 13 ( 4 Combinations) 

 
During testing, listen for consonant-vowel combinations the child produces. If you do not note 
these sounds through incidental observation, play with the child and repeat different sounds such 
as gagaga, bababa, dadada, mamama. 
1 point: Child imitates at least one repetitive consonant-vowel combination (e.g., baba or dada). 
Also score 1 point if the child spontaneously produces repetitive consonant-vowel combinations. 
0 points: Child does not produce a consonant-vowel combination. 
 

11 Participate in Play Routine 

Position  Materials  Trials Time  
Supported sitting  Objects of interest  1 Not timed 

 
Engage the child in a familiar play routine. For example: 

 Pee-a-boo 
 Pat-a-cake 
 Catch or rolling a ball back and forth 

J 
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If the child is unfamiliar with these routines, ask the caregiver what play the child is familiar 
with and use those play routines for this item. 
1 point: Child actively participates in at least one play routine. For example, the child pulls your 
hands away from your face in peek-a-boo or approximates hand clapping in pat-a-cake. 
0 points: Child attends, but does not actively participate in a play routine. 
 

12 Jabbers expressively  
Position  Materials  Trials Time  
Not specified   None  1 Not timed 

 
During testing, listen if the child uses vocal inflections (alterations in pitch or tone) that are 
expressive and somewhat imitative of conversational inflections. 
1 point: Child produces at least one vocalization that contains inflections and is expressive. The 
child’s productions do not need to be meaningful words. 
0 points: Child’s vocalizations do not contain expressive inflections. Child’s vocalizations 
contain inflections but do not mimic conversational inflections (e.g., squeals). 
 

13 Consonant- Vowel Combination Series: 4 Combinations  

Position  Materials  Trials Time  
Not specified   None  1 Not timed 
Series items 10 ( 1 Combination), 13 (Combinations) 

 
During testing, listen for consonant-vowel combinations the child produces. If you do not note 
these sounds through incidental observation, play with the child and repeat different sounds such 
as gagaga, bababa, dadada, mamama. 
1 point: Child imitates at least four different repetitive consonant-vowel combinations (e.g., 
baba, dada, mama and gaga). Score 1 point if the child spontaneously produces at least four 
repetitive consonant-vowel combinations. 
0 points: Child vocalizes three or fewer consonant-vowel combinations. 
 

14 Uses One-Word Approximations 

Position  Materials  Trials Time  
Not specified   None  1 Not timed 

 
Using testing, observe whether or not the child appears to be naming or labeling people, objects 
or toys. Word approximations usually appear as consistent sound combinations for specific 
objects. 
1 point: Child produces at least 1 one-word approximation. 
0 points: Child does not produce one-word approximations. 
 

15 Directs Attention of Other  
Position  Materials  Trials Time  
Seated  Objects of interest  1 Not timed 
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During testing, observe if the child directs your or the caregiver’s attention to an object during 
play. If you do not observe this behavior through incidental observation, you may elicit the 
behavior by placing some objects within the child’s reach. Pick up one of the objects and show it 
to the child. Observe if the child points to another object or hands you an object to show it to 
you. 
1 point: Child points to or shows you or the caregiver at least one object. 
0 points: Child points to or shows you or the caregiver an object only when prompted by a 
verbal request. 
 

16 Imitates Word 
Position  Materials  Trials Time  
Not specified   None  1 Not timed 

During testing, listen to whether or not the child imitates your words. If you do not note these 
sounds through incidental observation, use a playful tone of voice to say several words such as 
mama, dada, all gone, uh-oh, ball, thank you and baby. You may ask the caregiver to 
encourage the child to imitate words the child is familiar with. 
1 point: Child imitates at least one word, even if the imitation consists of vowels only. The 
imitation should come immediately after your word. 
0 points: Child does not imitate words. 
 

17 Imitates Play Interactions  

Position  Materials  Trials Time  
Seated    Objects of interest  1 Not timed 

 
Observe if the child imitates interaction with you during play. A sample play routine to 
encourage the child to initiate play is playing peek-a-boo with a blanket or cloth, then waiting for 
the child to initiate the game with you or the caregiver. Examples of what the child may do to 
initiate a game or social routine include: 

 Smiling at you and then hiding 
 Handing you a wash cloth to play peek-a-boo 
 Dropping an object from the table repeatedly and waiting for you to pick it up 
 Offering you an object and then snatching away when  you reach for it 

1 point: Child initiates at least one interaction for play 
0 points: Child responds to a request to play, but does not initiate interaction. 
 

18 Uses Words Approximately Series: 2 Words 

Position  Materials  Trials Time  
Not specified   Objects of interest  1 Not timed 
Series items  18 ( 2 words), 23 ( 8 words) 
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During testing, listen for any words that the child spontaneously and appropriately applies to a 
specific object or situation. If you do not note these sounds through incidental observation, 
attempt to elicit them from the child by presenting familiar objects. Words that the child may use 
include mama, baba, uh-oh, ball and cup. 
1 point: Child uses at least two different words appropriately. Credit words like uh-oh or yeah if 
they are used meaningfully. You may accept poorly articulated words and approximations as 
long as the child’s intent is clear. 
0 points: Child only immediately imitates words spoken by you. Child uses only one word 
appropriately. 
 

19 Uses Word to make Wants Known 

Position  Materials  Trials Time  
Not specified   None  1 Not timed 

During testing, listen for any words the child uses to make his or her wants known. Children of 
this age usually use single word utterances, spoken in a commanding tone and/ or accompanied 
by a gesture. Words that the child may use include up, down, more, mine, no, want, please, 
bottle. 
1 point: Child uses at least one word to make his or her wants known. 
0 points: Child vocalizes but does not use words. 
 

20 Names Object Series: 1 Object 

Position  Materials  Trials Time  
Seated    Story book, small ball, spoon 

and plastic cup 
1 Not timed 

Series items  20 ( 11 objects), 27( 3 objects) 
 
Place the five objects on the table, within the child’s reach. Allow the child time to get the 
objects. As the child picks up an object, ask him or her to name it by asking, What do you 
have? What is that? 
If the child does not independently explore all the objects, pick up the unexplored object(s) one 
at a time and ask the child to name it. 
1 point: Child correctly names at least one object. You may accept poorly articulated words and 
approximations as long as the child’s intent is clear. 
0 points: Child’s words that are not names of objects (e.g., mine, no, eat) 
 

21 Combine word and Gesture 

Position  Materials  Trials Time  
Not specified   None  1 Not timed 

 
During testing, observe the child to see if he or she simultaneously uses a gesture and a word or 
words to express himself. In this type of behavior, for example, the child might say Go and point 
to the door or say ball and reach for the ball.  
1 point: Child uses at least one word and gesture combination. 

M 
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0 points: child’s words are not accompanies by gestures. Child’s gestures are accompanied only 
by non-word vocalization. 
 

22 Names Picture Series  
Position  Materials  Trials Time  
Seated    Picture book(pp. 10-15) 1 Not timed 
Series item 22 ( 1 picture), 28 ( 5 pictures) 

 
Open the Picture Book to pages 10-11 and place it on the table, directly in front of the child. 
Direct the child’s attention to the pictures of the training items. Ask the child to name the 
pictures as you point to them. You may prompt him or her saying; Tell me what this is or What 
is this? When you are certain that the child understands the task, proceed with administering the 
test items (pp. 12-15) 
Training items- Baby, dog(s) 
Test Items- a. cookie, b. bird, c. ball, d. bottle, e. ballon(s), f. spoon, g. shoe(s), h. bed, i. apple, 
j. car, k. kitten, l. book 
On the record Form, indicate the item(s) the child correctly names. 
1 point: Child correctly names at least one picture. 
0 points: Child does not name any pictures. 
 

23 Uses Words Approximately Series: 8 Words 

Position  Materials  Trials Time  
Not specified   None  1 Not timed 
Series items  18 ( 2 words) 23 ( 8 words) 

 
During testing, listen for any words the child spontaneously and appropriately applies to a 
specific object or situation. If you do not note these sounds through incidental observation, 
attempt to elicit them from the child by presenting familiar objects. Words that the child may use 
include mama, dada, baba, uh-oh, ball and cup. 
1 point: Child uses at least eight different words appropriately. Accept words such as uh-oh or 
yeah if they are used meaningfully. You may accept poorly articulated words and 
approximations as long as the child’s intent is clear. 
0 points: Child only immediately imitates words spoken by you. Child uses fewer than eight 
words appropriately. 
 

24 Answers Yes or No Verbally in Response to Questions 

Position  Materials  Trials Time  
Seated   Objects of interest  1 Not timed 

 
As you play with the child, ask yes/no questions about the objects he or she is playing with. 
Examples include: 

 Do you like that…? 
 Do you want the….? 
 May I have the …? 

O 
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1 point:  Child uses yes or no( and/or variations such as yeah, uh-huh and uh-uh) appropriately 
in at least two responses. Child need not use both yes and no. 
0 points: Child responds using yes or no to fewer than two questions. Child responds using 
gestures such as head shaking or nodding, without accompanying verbal response.  
 

25 Imitates a Two Word Utterance 
Position  Materials  Trials Time  
Not specified   None  1 Not timed 

 
During testing, listen to the child to determine if he or she imitates two word sentences. If the 
child does not spontaneously imitate any two word sentence, attempt to elicit two-words. You 
may prompt the child by speaking to him or her in a playful manner or in sing-song voice. 
Common two-word utterance include Mama go, Daddy eat, Baby drink, Put here, My ball, Big 
dog and What is this? 
1 point:  Child imitates a two-word utterance. Also score one point if the child imitates a 
multiple-word utterance. You may accept poorly articulated words and approximations as long 
as the child’s intent is clear. 
0 points: Child uses one word utterances only or does not use words. Child does not imitate 
utterances. 
 

26 Uses a Two-Word utterances 
Position  Materials  Trials Time  
Not specified   None  1 Not timed 

 
During testing, listen if the child makes any spontaneous two-word or multiple-word utterances. 
Common examples of this type of utterance include You do, Where dada?, Want bottle, No 
night-night and More cookie. 
1 point: Child produces at least one utterance that includes two or more words, each of which 
denotes a different concept. The words must be used in an appropriate manner and must not be 
separated by distinct pause. 
0 points: Child uses two words that denote only one concept (e.g., bye bye, all gone, oh no) 
 

27 Names Object Series: 3 Objects 

Position  Materials  Trials Time  
Seated    Story book, small ball, spoon 

and plastic cup 
1 Not timed 

 
Place the five objects on the table, within the child’s reach. Allow the child time to explore the 
objects. Ask the child picks up the object, ask him or her to name it by asking, What do you 
have? Or What is that? 
If the child does not independently explore all of the objects, pick up the unexplored object(s) 
one at a time and ask the child to name it. 
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1 point:  Child correctly names at least three objects. You may accept poorly articulated words 
and approximations as long as the child’s intent is clear. 
0 points: Child uses words that are not names of objects (e.g., mine, no, eat) 
 

28 Names Pictures Series: 5 Pictures 

Position  Materials  Trials Time  
Seated    Picture Book (pp. 10-15) 1 Not timed 
Series items  22 ( 1 picture), 28(5 pictures) 

 
Open the Picture Book to pages 10-11 and place it on the table, directly in front of the child. 
Direct the child’s attention to the pictures of the training items. Ask the child to name the 
pictures as you point to them. You may prompt him or her saying; Tell me what this is or What 
is this? When you are certain that the child understands the task, proceed with administering the 
test items (pp. 12-15) 
Training items- Baby, dog(s) 
Test Items- a. cookie, b. bird, c. ball, d. bottle, e. balloon(s), f. spoon, g. shoe(s), h. bed, i. apple, 
j. car, k. kitten, l. book 
On the record Form, indicate the item(s) the child correctly names. 
1 point: Child correctly names at least five pictures. 
0 points: Child correctly names four or fewer pictures. 
 

29 Uses Multiple-Word Utterances 
Position  Materials  Trials Time  
Not specified   None  1 Not timed 

During testing, record any of the child’s sentences that contain at least three words. Common 
examples include daddy go home, Give me toy, Do it again, I want that and Me get ball. 
1 point: Child uses at least two multiple- word utterances. The utterances do not need to be 
grammatically correct. 
0 points: Child uses two-or one-word utterances exclusively. 
 
 
 
 
 
 
Fine motor 
 

15 

Block series: whole hand Grasp  
Position  Materials    
Seted  Bolck without hole    
Series items  13( Reaches f or Block),)14 (Touches block), 15( Whole Hande 

Grasp), 18( partial Thumb opposition), 22(Thumb-fingertip 
Grasp) 
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Place a block on the table, directly in front of the child, and within his or her reach. Allow the 
child time preach f or the block. If the child does not reach f or the block, place it in his or her 
hand and allow the child t o manipulate it f or a short time to generate interest. Once interest is 
established, readminster the item. 
1 point: Child picks up the block using one or both hands. He or she can use a whole hand 
(palmer) grasp around the black (see accompanying figure). 
0 points: Child presses the block against his or her trunk or free arm then picks it up. 
 

 

16 

Reaches Unilaterally  
Position  Materials  Trials  Time  
Seted  Object of interest  1 Not timed  

 
During testing, observe the child to see if he or she tends to reach with a single hand (as opposed 
to using both hands) when you place objects within reach. 
1 point: Child tends to reach with a single hand more often than with both hands.Child may 
alternate the hand used.  
0 points: Child reaches with both hands only. Child does not attempt to reach at all. 

 

17 

Food Pellet Series: Raking Grasp  
Position  Materials Trial  Time  
Seated  Food pollet  1 Not timed 
Series items  17(Raking Grasp), 20(Whole Hand Grasp),24(partial Thumb  

opposition), 26(Thump-Fingerip Grasp) 
Note: inform the caregiver the pellet is made of cereal. Obtain caregiver’s consent before allowing the 
child to eat a pellet.  
 
Place the pellet approximately 8-10 inches from the edge of the table, in front of the child. 
Attract the child’s attention to the pellet(e.g., tap near the pellet and then remove your hand). 
1 point: Child rakes at the pellet, attempting to grasp the pellet, even if he or she does not 
succeed in grasping it. Child may use a whole hand, raking type of motion in an attempt to 
secure child uses a more advanced grasp( i.e., whole  hand grasp, partial thumb opposition, 
thumb- fingertip grasp).  
0 points: Child slaps at the pellet, but makes no raking motions to secure the pellet. 

 

18 

Block series: partial thumb opposition  
Position  Materials  Trials  Time  
Seated  Block without hole  2 Not timed 
Seriea items  13( reaches for Block ),14( Touches Block). 15( Whole ha nd 

grap), 18( partial Thump Opposition), 22( Trhumb-figertip 
Grasp) 

 
Place the block on the table, directly in front of the child, and writhen his or her reach. Allow the 
child time to reach for the block. If the child does not reach for the block, place it in his or her 
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hand and allow the child to manipulate if for short time to generate interest. Once interest is 
established, read minster the item. 
1 Point: Child grasps the bock so that his or her thumbs partially opposed to the fingers (see 
accompanying figure). The palm may be used as well as the thumb and fingers.Also give a score 
of 1 if child uses a more advanced grasp (e.g., thumb-fingertip). 
0 points: Child fully flexes and adducts (bend and come together) fingers when he or she grasps 
the block. 

 

19 

Transfers Ring   
Position  Materials Trials  Time  
Seated  Ring( without string)  1 Not timed  

 
During testing, observe the child’s play with ring to see if he or she retransfers the ring from one 
hand to the other.  If you do not observe this during testing, you may give the child the ring and 
encourage him or her to hold it. 
1 point: child transfers the ring from hand to hand. 
0 points: child releases the ring with one hand, then picks it up with other hand, child  uses 
another part of the body( e.g. mouth  or trunk) or resets hands or ring on the table to facilitate the 
transfer.  
 
 
 

20 

Food Pellet Services: Whole Hand Grasp   
Position  Materials  Trials  Time  
Seated  Food pellet  1 Not timed  
Series items  17(Raking Grasp), 20(Whole Hand Grasp), 24 (Partial Thumb 

Opposition), 26 Thumb- Fingertip Grasp) 
Note. Inform the caregiver the pellet is made of cereal. Obtain caregiver’s consent before allowing the 
child to eat pellet. 
 
Place the pellet approximately 8-10 inches from the edge of the table, in front of the child, 
Attract the child’s attention to the pellet (e.g., tap near the pellet and then remove your hand). 
1 point: child uses his or her whole hand to grasp the pellet. The fingers should extend and 
abduct( straighten and spread apart) as the child approaches the pellet and then flex and adduct( 
bend and come together) as he or she grasps it  of 1 if child uses a more advanced grasp (e.g. 
partial thumb opposition, thumb- fingertip grasp) 
0 points: Child does not grasp the pellet. Child uses both hands to pick up pellet. Child uses a 
ranking grasp or an open hand to slap the pellet and slide it across the table. 
 

21 

Transfers Block    
Position  Materials Trials  Time  
Seated   Block without hole   1 Not timed  

 

H 
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During testing, observe the child’s play with a block to see if he or she transfers the block from 
one hand to other. If you do not observe this behavior during testing, give the child a block and 
encourage him or her to hold it. 
1 point: child transfers the block from hand to hand. 
0 points: Child releases the block with one hand, then picks it up with the other hand. Child uses 
another part of the body (e.g., mouth or trunk) or rests hands on the table to facilitate the transfer. 

 

22 

Block Series: Thumb-Fingertip Grasp   
Position  Materials  Trials  Time  
Seted  Block without hole   2 Not timed  
Series items  13( reaches for block), 14 (Touches Block), 15(Whole Hand 

Grasp), 18 (partial  ThunmbOpposisyion),22(Thumb-Fingertip 
Grasp) 

 
Place the block on the table. Directly in front of the child and within his or her reach. Allow the 
child time to reach for the block. If the child does not reach for the block, place it in his or her 
hand and allow the child to manipulate it for a short time to generate interest. Once interest is 
established, readminister the item. 
1 point: child uses the pads of his or her thumb and any of the fingertips to grasp the block (see 
accompanying figure). 
0 point: child holds block against palm, rather than towards fingertips. 
 

23 

Brings Spoons  or Blocks to Midline   
Position  Materials Trials  Time  
Seated   2 spoons  or 2 blocks without 

holes    
1 Not timed  

 
Hold one spoon or block in each hand and bang them together. The n offer them to the child and 
invite him or her to bang them together. Observe the child to see if he or she brings the objects 
together at the midline. 
1 point: child b rings the spoons or blocks together at his or her midline. 
0 points: child drops one or both objects,or attempts to bring objects together but they do not 
meet, or objects come together but not at midline. 
 

24 

Food Pellet Series: Partial Thumb Opposition  
Position  Materials  Trials  Time  
Seated  Food pellet     Not timed  
Series items  17(Raking Grasp), 20(Whole Hand Grasp), 24(Partial Thumb 

oppsitition),26(Thumb-Fingertip Grasp) 
Note. Inform the caregiver the pellet is made of cereal. Obtain caregiver’s consent before allowing the 
child to eat a pellet. 
 
Place the pellet approximately 8-10 inches from the edge of the table, in front of the child. 
Attract child’s attention to the pellet (e.g., tap near the pellet and then remove your hand). 

I 
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1 point: Child grasps the pellet so that the thumb is at lest partially opposed to the palm. Also 
give a score of 1 if child uses a more a more advanced grasp(e.g., thumb- fingertip grasp). 
0 points: child uses a whole hand grasp or raking grasp, child uses an open hand to slap the 
pellet and slide it across the table. 

 

25 

Lifts cup by handle   
Position  Materials Trials  Time  
Seated   Cup with handle 1 Not timed  

 
Place the cup within the child’s reach, making sure that the handle points toward the child. Allow 
the child time to pick up the cup. 
1 point: Child lifts the cup by the handle using one hand finger(s) do not need to be threaded 
through the cup handle. 
0 point: child lifts cup, but not using handle. Child uses two hands to lift cup child grasps 
handle, but doesn’t lift cup. 
 

26 

Food Pellet Series: Thumb- Fingertip Grasp  
Position  Materials  Trials  Time  
Seated  Food pellet    1 Not timed  
Series items  17(Raking Grasp),20(whole Hand Grasp) 24 ( partial thumb  

opposition), 26 (Thumb- fingertip Grasp) 
Note: inform the caregiver the pellet is made of cereal. Obtain caregiver’s consent before allowing the 
child to eat a pellet. 
 
Place the pellet approximately 8-10 inches from the edge of the table, in front of the child. 
Attract the child’s attention t o the pellet (e.g., tap near the pellet and then remove your hand). 
1 point: Child uses the pads of the thumb and any fingertip to grasp the pellet (see 
accompanying figure). 
0 points: Child does not use a thumb- fingertip grasp. 
 

27 

Turns Pages of Book  
Position  Materials Trials  Time  
Social sitting   Pictture book  1 Not timed  

 
Place the book in front of the child. Open the book to the first page encourage the child to hold 
the book, turn the pages, and look at the pictures, you may help the child holed the book and may 
demonstrate how to turn the pages.  
1 point: Child attempts to turn a page or several pages at once, even if the effort is clumsy and 
he or she does not completely turn the page(s) 
0 point: Child accidentally turns pages (e.g., by hitting book or slapping  pages). 

 
Grasp Series: Palmer Grasp   
Position  Materials  Trials  Time  

J 

K 

L 
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28 
Seated  Crayon or pencil and sheeet  of 

blank unlined white paper     
1 Not timed  

Series items  28( palmar), 34 (Transittionsal ), 37( Intermediate[Tripod]), 48 
(Dynamic) 

 
Place the paper on the table, in front of the child. Place the crayon or pencil in the middle of the 
paper. Encourage the child t o make marks on the paper such as scrabble, draw a picture or write.  
If the child does not grasp the crayon or pencil, you may demonstrate how t o make marks on the 
paper using a second crayon or pencil. 
1 point: Child grasps the crayon or pencil using a palmer grasps (whole hand fisted)while 
making a mark on the paper. Child may either end of the crayon to make marks, provided grasp 
is accurate. The writing end of the crayon or pencil may be nearer the index finger, with the hand 
turned thumb down (radial cross palmer grasp: see bottom fight) also give credit if the child 
grasps the crayon or pencil using his or her fingers and any thumb opposition. 
0 points: Child finger curl around crayon, but child does not grasp writing instrument firmly in 
palm. 
 

 

29 

Isolates Extended Index Finger   
Position  Materials  Trials  Time  
Seated  Pagboard  1 Not timed  

 
Place the peg border on table, in from of the child, point out the holes in the pegboard by poking 
a finger into the holes. Do not guide the child’s hand or fingers in any way, if the child attempts 
to pick up the pegboard, you hold it down at the corners. 
1 point: Child extends the index finger while keeping the other fingers curled. Child should 
touch the pegboard with the extended index finger, but does not need to insert it into a hole. 
0 points: Child extends all fingers at once. Child’s hands remain fisted throughout. 

 

30 

Scribbles Spontaneously  
Position  Materials Trials  Time  
Seated  Crayon or pencil and sheet of 

blanck unlined w hite paper   
1 Not timed  

 
Place the paper on the table, in front of the child. Place the crayon in the middle of the paper. 
Encourage the child to make marks on the paper such as to scribble, draw a picture, or write. 
1 point: Child spontaneously and purposely scribbles on the paper. 
0 points: Child accidentally marks on the paper while paying with the crayon. 

 

31 

Block Stacking Series:2 Blocks  
Position  Materials  Trials  Time  
Seated  12 blocks  3 Not timed  
Series items  31(2 blocks), 38 (6 blocks), 54(8 blocks) 

 

M 

N 
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Place all 12 blocks on the table, in front of you. Stack three of the block, saying, Look at my 
tower. Place there of the block in form of the child and say, Now you make a big tower. Point 
to a spot on the table near your tower.  Leave your tower standing as a model for the child; 
however, allow the child to use the blocks in your tower if he or she wants, if the child constructs 
a tower of three blocks, push the remaining nine blocks to the child and say, make your tower as 
big as you can. Use all the blocks. These procedures constituteTrial 1. For subsequent trials,push 
all 12 blocks to the child and say, Build another tower. Make it as big as you can. Present 
three trials. Do not hand the child any blocks or direct or guide the building of the structure in 
any manner. 
On the Record Form, indicate the number of blocks in the child’s tallest tower. 
1 Point:Child stacks at least two blocks in any trial. Base must be a single block. Do not count a 
block as part of the tower unless child releases it and it remains balanced.  D not count the block 
that causes the structure to fall. 
0 points: Child only adds blocks to your tower. Child groups two or more blocks as the base. 
Child builds tower with blocks next to each other, rather than single tower of blocks. 
 

32 

Imitates Stroke Series: Random   
Position  Materials  Trials  Time  
Seated  2 crayons and sheet of blank 

unlined white paper  
1 Not timed  

Series items  32( random), 40 (Horizontal), 41 (Vertical),43 (circular) 
 
Place the paper on the table, in front of the child. Then place one crayon on the paper. Using the 
other crayon, draw a straight vertical line on the paper, moving the crayon rapidly toward the 
child while saying, See? It goes zip! You do it! Allow the child time to reproduce the stroke. 
Regardless of the child’s performance, draw a horizontal line on the paper, moving the crayon 
from your right to your left while saying,Now make it go this way. Zip! You do it!. You may 
hold the paper in place for child. If the child makes a definite stroke in any direction, make 
circular strokes on the paper and say, Now make it go this way. You do it. 
1 point: Child produces a stroke in any direction. 
0 points: Child does not produce a stroke on the paper. 

 

33 

Places 10 Pellets in Bottle (60 seconds)   
Position  Materials Trials  Time  
Seated  12 food pellets, bottle without 

lid, and stopwatch  
1 60 seconds 

Note. Inform the caregiver the pellet is made of reveal. Obtain caregiver’s consent before allowing the 
child to eat a pellet.  
 
Place two pellets and the bottle on the table in front of you. Pick up a pellet and drop it in the 
bottle while the child is watching. Place 10 pellets in front do the child so that they are not 
touching each other or the bottle. Say, I want to find out how many pellets you can put in the 
bottle as far as you can. I’ll tell you when to stop. Ready……Go! Hold the bottle for the 
child. Begin timing when the child picks up the first pellet. Stop timing when the child has 
placed 10 pellets in the bottle or 60 seconds elapse. The child must drop in the pellets one at a 
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time, if the child tries to drop more than one pellet in the bottle at a time, continue timing, but 
say, No, just one at a time. If the child does not pick up a pellet, continue timing as you place 
the other pellet in front of you into the bottle and repeat the instructions. If the child knocks the 
bottle over or takes the pellet out, continual timing as you reposition the bottle and note how 
many pellet at remained inside. 
1 point: Child place 10 pellets in the bottle in 60 seconds or less, one pellet at a time. 
0 points: Child place 9 or fewer pellets in the bottle in 60 seconds. The child repeatedly places 
more than on food pellet in the bottle at a time. 

 

34 

Grasp Series: Transitional Grasp   
Position  Materials  Trials  Time  
Seated  Crayon or pencil and seet of 

blank unlined white paper  
1 Not timed  

Series items  28( palamar)34 (Transitional ),37 ( intemediate [Tripod]), 
48(Dynamic) 

 
Place the paper on the table, in front of the child. Place, the c rayon or pencil in the middle of the 
paper. Encourage the child to make marks on the paper such as scribble, draw picture, or write.  
If the child does not grasp the crayon or pencil you may demonstratehow to make marks on the 
paper using a second crayon or pencil. 
1 point: Child grasps the crayon or pencil using his or her finders in partial thumb opposition 
and makes a mark on the paper. The writing end of the crayon or pencil should be at the thumb 
and index finger s side, and the non-writing end may project out or near the child’s palm. The 
grasp is usually on the middle to proximal portion of the crayon. 
0 points: Child uses a palmer grasp or other less- advanced grasp. 

 

35 

Coins in Slot    
Position  Materials Trials  Time  
Seated  Bank and 5 small conins 

(pennies, nickels, and/or dimes)  
1 No timed  

Note. Small parts are involved in the task. Closely monitor the use of the materials to prevent the child 
from placing coins into his or her mouth. Keep the coins in a safe place, away from the child, when you 
are not administrating this item. Ensure that that stopper/cap is tightly in place. 
 
Place the coin bank in front of the child. Show the child the five coins. Place once coin in front 
of the child and tell the child to put it in the bank, pointing to t he slot in the coin bank. If the 
child does not attempt to put the coin in you may demonstrate by putting no more then two coins 
in the coin bank. Present the remaining coins one at a time.  
1 point: Child place at least three coins into the slot. 
0 points: Child place two or fewer coins into the slot. 

 

36 

Connecting Blocks: Apart     
Position  Materials Trials  Time  
Seated  Connectiong blocks set   1 No timed  

O 
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Note. Prior to using the connecting blocks for the first time, separate and reconnect the blocks several 
times in order to facilitate the child’s manipulating the blocks. 
 
Before you present the blocks to the child, connect them together as a compact, stacked unit. 
Show the child the unit and demonstrate taking off a large and a small block. Put the blocks back 
together, give the unit to the child, and ask him or her to take them all apart.  
1 point: Child takes all the block apart  
0 points: Child does not take all the blocks apart or stops before all the blocks are separated. 

 

37 

Grasp Series: intermediate (Tripod) Grasp 
 
Position  Materials  Trials  Time  
Seated  Crayon or pencil and seet of 

blank unlined white paper  
1 Not timed  

Series items  28(palamar), 34 (Transitional ),37 ( intemediate [Tripod]), 
48(Dynamic) 

Place the paper on the table, in front of the child. Place the crayon or pencil in the middle of the 
paper. Encourage the child to make marks on the paper such as scribble, draw a picture, or write. 
If the child does not grasp the crayon or pencil, you may demonstrate how to make marks on the 
paper. 
1 point: Child grasps the crayon or pencil using a static tripod (thumb and two fingers) or 
quadruped (thumb and three fingers) grasp (see accompanying figure) and makes a mark on the 
paper. There are no fine, localized movements of the finger joints, the hand moves as a fixed 
unit, and the non-involved (ring and little) fingers tend to be only minimally flexed. The crayon 
should be held somewhat distally (at the one- third to one-half portion of the crayon near the 
writing end). The pads of the index finger and thumb should be grasping the crayon or pencil. 
The non- writing end must project out ward from between fingers. Also give a sc ore of 1 if child 
uses a dynamic tripod grasp. 
0 points: Child uses a transitional grasp or other less advanced grasp.  

 

38 

Block Stacking Series: 6 Blocks  

Position  Materials  Trials  Time  
Seated  12 blocks 1 Not timed  
Series items  31( 2 blocks),38 (6 blocks),54 (8blocks) 

 
Place all 12 blocks on the table, in front of you. Stack three of the blocks, saying Look at My 
tower. Place three of the blocks in front of the child and say, now you make a big tower. Point to 
spot on the table near your tower. Level your standing as a model f or the child; however, allow 
the child to use the blocks, push the remaining nine blokes to the child and say, make your tower 
as big as you can. Use all the blocks. These procedures constitute Trial 1. for subsequent trials, 
push all 12 blocks to the child and say, Build another tower, Make it as big as you can. Present 
three trials. Do not hand the child any blocks or direct or guide the building of the structure in 
any manner. 
On the record form, indicted the number of blocks in the child’s tallest tower  

P 
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1 point: Child stacks’ at least six blocks in any trial. Base must be a single block. Do not count a 
block as part of the tower unless the child releases it and it remains balanced. Do not count the 
block that causes the structure to fall. 
0 points: Child only adds blocks t o your tower. Child groups two or more blocks as the base. 
Child builds tower with blocks next to each other, rather than single tower of blocks. 

 

39 

Uses Hand to Hold Paper in Place      
Position  Materials Trials  Time  
Seated  Crayon or pencil and sheet of 

blank withe paper  
1 No timed  

 
During testing, when the child is coloring with the crayon or drawing with the pencil observe if 
the child holds, the paper in place with one hand. If you have not observed this, place the paper 
on the table, in front of the child. Then place the pencil or crayon in the middle of the paper, with 
the writing end pointing away from the child. Encourage the child to make marks on the paper 
such as scribble or to draw a picture or to write.  
1 point: Child holds the paper in place with one hand while he or she scribbles or draws with the 
other. 
0 points: child does not hold down paper when making marks on the paper child leans or lies on 
paper to hold it in place. 

 
 
 

40 

Imitates Stroke Series Horizontal   

Position  Materials  Trials  Time  
Seated  2 crayon and sheet of blank  

unlined white paper  
1 Not timed  

Series items  32( Random),40 (Horizontal),41 (vertical),43( circular) 
 
Place the paper on the table, in front of the child. Then place one crayon on the paper using the 
other crayon, draw a straight vertical line on the paper, moving the crayon rapidly toward the 
child while saying,See? It goes zip! You do it! Allow the child time to reproduce the stroke. 
Regardless of the child’s performance, draw a horizontal line on the paper, moving the crayon 
from y our right to your left while saying. Now make it go this way. Zip! You do it.  You may 
hold the paper in place f or the child. If the child makes a definite stroke in any direction, make 
circular strokes on the paper and say, Now make it go this way. You do it. 
1 point: Child’s horizontal stroke id within approximately 300ofd your horizontal line. 
0 points: Child’s does not make horizontal stroke. 

 

41 

Imitates Stroke Series: Vertical   
Position  Materials  Trials  Time  
Seated  2 crayon and sheet of blank  

unlined white paper  
1 Not timed  
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Series items  32( Random),40 (Horizontal),41 (vertical),43( circular) 
 

Place the paper on the table, in front of the child. Then place one crayon on the paper using the 
other crayon. Draw a straight vertical line on the paper, moving the crayon rapidly toward the 
child while saying, See? It goes zip! You do it! Allow the child time to reproduce the stroke. 
Regardless of the child’s performance, draw a horizontal line on the paper, moving the crayon 
from your right to your left while saying. Now make it go this way. Zip! You do it.You may 
hold the paper in place for the child. If the child makes a definite stroke in any direction, make 
circular strokes on the paper and say, Now make it go this way. You do it. 
1 point: Child’s vertical stroke is within approximately 300 of your vertical line. 
0 points: Child does not make vertical stroke. 

 

 

42 
Connecting Blocks: Together       
Position  Materials Trials  Time  
Floor sitting  Connecting block set   1 No timed  

Note. Prior to using the connecting block for the first time, separate and reconnect the blocks several 
times in order to facilitate the child’s manipulating the blocks. 
Disconnect the blocks before you present them to the child. Place the blocks on the table in front 
of you and demonstrate connation them using three blocks. Disconnect the blocks, give all six 
blocks to the child, and tell the child to put all of them together. 
1point: Child puts all the blocks together. At lest two connector knobs on each block should be 
correctly aligned and secured to another block. The blocks do not need to be assembled into 
stacks and rows, but must all be connected. 
0 points: Child leaves one or more blocks unconnected. 
 

 

43  
Imitates Stroke Series: Circular 

Position  Materials Trials  Time  
Seated  2 cryons and sheet of blank 

unlined white paper 
1 No timed  

Series items  32 (random), 40 ( horizontal), 41 (vertical), 43 (circular) 
 
Place the paper on the table, in front of the child. Then place one crayon on the paper using the 
other crayon. Draw a straight vertical line on the paper, moving the crayon rapidly toward the 
child while saying, See? It goes zip! You do it! Allow the child time to reproduce the stroke. 
Regardless of the child’s performance, draw a horizontal line on the paper, moving the crayon 
from your right to your left while saying. Now make it go this way. Zip! You do it.You may 
hold the paper in place for the child. If the child makes a definite stroke in any direction, make 
circular strokes on the paper and say, Now make it go this way. You do it. 
1 point: Child produces a mostly curved shape. There should not be more than a one inch gap 
between the beginning and end of the circle. Give credit even if the child initially makes a 
circular shape then scribbles over it, or continues to  draw a series of circles in a spiral fashion. 
0 points: Child produces an irregular shape (e.g., contains corners or angles or is asymmetrical) 
or curved shape with a gap larger than 1 inch. 
 
 

Q 
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General motor 
 

20 

Rolls from Back to sides  

Position  Materials  Trials  Time  
Level supine  Bell or rattle   1 Not time  

 
During testing, observe the child to see if he or she turns from his or her back to the side. If you 
do not observe this, lay the child supine on the exam surface, making sure he or she is free from 
restrictions. Ring the bell or shake the rattle t o the side of the his or her head, but just out of 
reach  in an attempt to gat the child to roll one side and grasp the toy. Repeat on the child’s other 
side. 
1 point: Child turns from his or her back t o both the right and left sides. 
0 points: Child does not roll to his or her side. Child rolls to one side. 

 
 

21 
Elevates Trunk While Prone Series: Extended Arms   
Position  Materials  Trials  Time  
Seated  Object of interst  1 Not timed  
Series items  15( Elbows and Forearms ),18 (shifts weight), 12(Extended 

Arms) 
 
During testing, observe the child to see if he or she pushes up on both hands so that the head and 
chest are lifted off the exam surface. If you do not observe this, position yourself at the child’s 
head and present an object several inches above the exam surface in an  attempt to attract the 
child’s attention s o that he or she will raise up. 
1 point: Child supports his or her weight on both hands. The head and trunk should be raised off 
the exam surface while hips and upper legs remain on the exam surface. 
0 points: Child does not use extended arms to raise his or her trunk, or trunk is not raised off the 
exam surface. 

 

22 

Sits Without Support Series: 5 Seconds    

Position  Materials  Trials  Time  
Seated  Stopwach  1 5 seconds   
Series items  22( 5 seconds),26 (30 seconds 

 
With the child seated, proved pelvis support by placing your hands around the child’s lower 
back. According to the child’s ability to sit alone, gradually loosen your hold.  
On the Record Form, indicted how long the child was able to maintain the position without 
support. 
1 point:Child s its alone without support for at least 5 seconds. 
0 points: Child s its alone for less than 5 seconds before losing balance and falling over. Child 
uses his or her arms to prop him-or herself up. 

 

G 
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23 

Pulls up to sit     
Position  Materials  Trials  Time  
Level supine  None   1 Not timed    

 
Situate yourself at the child’s feet. Place your thumbs in the palms of the child’s hands and wrap 
your fingers around the back of his or her hands (see accompanying figure). Allow the child to 
pull to a sitting position. Gradually raise your hands as the child pulls up, but do not pull the 
child. You may elicit the response by gently tugging on child’s hands. 
1 point: Child holds onto your thumbs to pull up to sit. 
0 points: Child does not pull him –or herself up to sit, but is merely pulled along buy you. 

 

24 

Grasps foot with hands      
Position  Materials  Trials  Time  
Level supine  Facial tissue  1 Not timed    

When the child is lying on the exam surface, observe if he or she uses one or both hands to grasp 
a foot. If the child does not spontaneously grasp his or her foot, draw attention to the feet. For 
example, you may drape a tissue on one of the child’s socks off, or play with the child’s feet you 
can bring the child’s feet up toward his or her head and then release them. 
1 point: Child brings one or both feet up to his or her hands (above the hips) and grasps a foot. 
0 point: Child does not grasp either foot. 

 

25 

Rolls from back to stomach     

Position  Materials  Trials  Time  
Level supine  Bell or rattle   1 Not timed    

 
During testing, observe the child to see if he or she moves from his back to stomach by rolling to 
the right or to t he left. if you do not observe this, shake the bell or rattle at one side of the child 
but outside his or her reach. If the child does not respond by rolling to his or her stomach, repeat 
on the other side. 
1 point: Child rolls from back to stomach, rolling from either side. 
0 point: Child does not roll from back to stomach. Child rolls only to side.  

 

26 

Sits Without Support Series :30 Seconds    
Position  Materials  Trials  Time  
Seated  Stopwach  1 30 seconds   
Series items  22( 5 seconds),26 (30 seconds) 

 
With the child seated, provide support by placing your hands around the child’s Lower Back. 
According to the child’s ability to sit alone, gradually loosen your hold. 
1 point: Child sits a long without support f or at least 30 seconds. Child may lose balance once 
or twice but is able to self- right (does not fall over). 
0 point: Child sits alone for less than 30 seconds before losing balance and falling over. 

 



119 
 

27 

Sits Without Support  and Holds Object   
Position  Materials  Trials  Time  
Seated   Object of interest and stopwatch    1 60 secinds     

During testing, observe the child to see if he or she manipulates an objet while sitting without 
support on the exam surface. If the child is sitting unsupported, you may hand him or her an 
object. Begin timing after the object is in the child’s hands.  
1point : Child sits alone for at least 60  seconds while manipulating an object  
0 point:Child sits alone for less than 60 seconds. Child loses balance while manipulating object  

 
 

28 

Rotates Trunk While Seated   
Position  Materials  Trials  Time  
Seated   Bell or object  of interast     1 Not timed      

While the child sits without support, ring the bell or show an object to the child to attics his or 
her  attention to the object. Place the object 6-8 inches from the child’s side and slightly behind 
him or her. Encourage the child to reach for the object. Present the object on both sides of the 
child. 
1point: Child rotates his or her trunk and reaches for the object. The child may use one arm for 
support. 
0 points:Child moves out of the seated position in order to grasp the object. 

 

29  

Makes stepping Movements   

Position  Materials  Trials  Time  
Standing None  1 Not timed      

 
Stand the child on the floor while supporting him or her by placing your hands under the arms. 
Lean the child forward to encourage stepping movements.  
1 point: Child makes at least two steeping movements that propel him or her forward, even if 
child does not fully support his or her own weight. 
0 points: Child makes fewer than two steeping movements or makes steeping movements (e.g., 
lifts foot up and down) but does not move forward. 
 
 

30 
Crawls Series: On Stomach  

Position  Materials  Trials  Time  
Prone  Object of interest      1 Not timed      
Series items  30 ( on stomach), 31 (crawl position), 34 (crawl movement) 

 
Place the child in a prone position. Place an object of interest approximately 12 inches in front of 
him or her (out of reach). Place the object farther away if it looks like he or she is able to crawl. 
Encourage the child to get the object. 
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1 point: Child uses both arms to move forward on stomach approximately 3 feet. Some active 
trunk and leg movements may be used to assist in movement. Score 1 point if the child shifts to 
the crawl position or actually moves forward by crawling on hands and knees. 
0 points: Child makes forward progress by scooting on the buttocks. 
 

31 Crawls Series: Crawl position    

Position  Materials  Trials  Time  
Prone   Object of interest 1 Not timed      
Series items  30 ( on stomach), 31 (crawl position), 34 (crawl movement) 

 
Place the child in prone position. Place an object of interest approximately 12 inches in front of 
him or her (out of reach). Place the object farther away if it looks like he or she is able to crawl. 
Encourage the child to get the object. 
1point: Child moves from lying prone to being up on his or her hands and knees. Child need not 
chow forward progress. 
0 points: Child moves forward on his or her stomach. The child’s trunk is not elevated above the 
surface. 
 

32 Moves From Sitting to Hands and Knees    
Position  Materials  Trials  Time  
Floor sitting  Object of interest 1 Not timed      

 
Observe if the child moves from a seated position to hands and knees. If you do not observe this, 
place an object just out of the child’s reach and encourage him or her to get the object. 
1 point: Child moves from a seated position to hand and knees. 
0 points: Child loses balance when changing positions or does not move from seated position to 
hand and knees. 
 
 

33  Supports Weight    
Position  Materials  Trials  Time  
Standing  None  1 Not timed      

 
Stand the child on the floor and hold his or her hands so that the arms are extended at shoulder 
height. If the child appears able to support the weight while standing, slowly loosen your hold on 
him or her. Observe the child to see if he or she stands momentarily, using your hands for 
balance but not for support. 
Keep your hands for balance but not for support. 
1 point: Child supports his or her own weight for at least 2 seconds, using your hands for 
balance only. 
0 points: Child supports his or her own weight for less than 2 seconds, or requires additional 
adult support to remain standing. 
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34 Crawls Series: Crawl Movement 
Position  Materials  Trials  Time  
Prone   Object of interest 1 Not timed      
Series items  30 ( on stomach), 31 (crawl position), 34 (crawl movement) 

 
Place child in a prone position. Place an object of interest approximately 12 inches in front of 
him or her ( out of reach). Place the object farther away if it looks like he or she is able to crawl. 
Encourage the child to get the object. 
1 point: Child makes forward progress of at least  5 feet by crawling on his or her hands and 
knees. 
0 points: Child moves forward less than 5 feet by crawling or forward progress is made by 
crawling on stomach. 
 

35 Raises Self to  Standing Position    
Position  Materials  Trials  Time  
Seated  Object of interest 1 Not timed      

During testing, observe the child to see if he or she pulls to a standing position from a seated 
position using a chair, table leg or other convenient object for support. If you do not observe this, 
sit down next to the child so that he or she can pull up on you. Encourage the child to get up, or 
place him or her next to a stable chair and place an object on the edge of the char to entice the 
child to get up. 
1 point: Child raises self to a standing position, using a chair or other convenient object for 
support. 
0 points: Child does not pull himself or herself up to a standing position. Child loses balance or 
requires adult assistance to pull himself or herself up. 
 

36 Bounces while Standing    
Position  Materials  Trials  Time  
Standing  None  1 Not timed      

 
Stand the child on the floor and hold his or her hands so that the arms  are extended at shoulder 
height. If the child appears able to support the weight while standing, slowly loosen your hold on 
him or her according to the ability to stand unsupported. Encourage him or her to bounce by 
modeling the movement with your legs or gently move the child’s arm up and down to 
encourage bouncing. 
1 point: Child bounces up and down at least twice by alternately bending and straightening the 
knees. Support may be used. 
0 points: Child does not bend knees to bounce. Child only bends knees to move downward, but 
does not straighten to move upward. 
 

37 Walks Series: With Support 

Position  Materials  Trials  Time  
Standing  None  1 Not timed      

I 
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If the child is freely walking, you do not need to follow the administration procedure and may 
score from incidental observation. If the child is not walking freely, stand the child on the floor 
and hold his or her hands so that the arms are extended at the shoulder height. Encourage the 
child to walk toward you. If the child walks with coordinated steps, slowly release your grasp on 
the child’s hands according to his or her ability to walk unsupported. 
1 point: Child walks by making coordinated, alternating steeping movements. He or she may 
hold on to one or both of your hands for support. Score 1 point if the child is freely walking. 
0 points: Child makes steeping movements with one foot only. Child does not move forward. 
Child requires more than an adult’s hands for support. 
 

38 Walks Sideways With Support    
Position  Materials  Trials  Time  
Standing  Object of interest 1 Not timed      

 
Stand the child next to support (e.g., two chairs placed side by side), and observe if he or she 
moves from one point to another by walking sideways. If the child can stand with support but has 
not walked, place an object of interest on the furniture just out of reach so that he or she must 
walk sideways to reach the object of interest.  
1 point: Child walks sideways while holding on to furniture for support and balance. Child 
should lift and move one foot, then lift and place the other foot next to the first foot while 
holding on to the furniture. Score 1 point if the child walks sideways without support. 
0 points: Child does not walk sideways. 
 

39 Sit Down With Control  
Position  Materials  Trials  Time  
Standing  None  1 Not timed      

 
Note. Be prepared to support the child if he or she appears unstable when attempting to sit. 
When the child stands (with or without support), observe how he or she lowers to a sitting position. 
 
1 point: Child purposely lowers from a standing to sitting position in a controlled manner. 
0 points: Child fails to a sitting position. 
 

40 Stands Alone    

Position  Materials  Trials  Time  
Standing  None  1 Not timed      

 
Stand the child on the floor and hold his or her hands so that the arms are extended at shoulder 
height. Slowly release your grasp on the child’s hands.  
1 point: Child stands alone for at least 3 seconds after you release his or her hands. 
0 points: Child stands alone for less than 3 seconds or does not release the adult’s hands. 
 

J 
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41 Stands Up Series: Alone    
Position  Materials  Trials  Time  
Level supine  None  1 Not timed      
Series items  41 ( alone), 46 (mature) 

 
In a playful manner, place the child on his or her back on the floor, away from any objects that 
could be used for support. Encourage the child to stand up. 
1 point: Child comes to a standing position, rolling first to a prone or quadruped (hands and feet 
on the floor) position, without using any support. Score 1 point if the child rolls to one side and 
stands without using any support (demonstrating a more advanced standing technique). 
0 points: Child does not stand up or stands up only with support. 
 

42 Walks Series: Alone    
Position  Materials  Trials  Time  
Standing   None  1 Not timed      
Series items  37( with support), 42(alone), 43 (alone with coordination) 

 
If the child is freely walking, you do not need to follow the administration procedure and may 
score from incidental observation. If the child is not walking freely, stand the child on the floor 
and hold his or her hands so that the arms are extended at the shoulder height. Encourage the 
child to walk toward you. If the child walks with coordinated steps, slowly release your grasp on 
the child’s hands according to his or her ability to walk unsupported. 
1 point: Child takes at least three steps without support, even if the gait is stiff-legged and 
wobby. 
0 points: Child takes fewer than three steps without support. Child does not attempt to walk 
unsupported. 
 

43 Walks Series: Alone With Coordination 

Position  Materials  Trials  Time  
Standing  None  1 Not timed      
Series items  37( with support), 42(alone), 43 (alone with coordination)  

 
If the child is freely walking, you do not need to follow the administration procedure and may 
score from incidental observation. If the child is not walking freely, stand the child on the floor 
and hold his or her hands so that the arms are extended at the shoulder height. Encourage the 
child to walk toward you. If the child walks with coordinated steps, slowly release your grasp on 
the child’s hands according to his or her ability to walk unsupported. 
1 point: Child takes at least 5 steps independently, displaying coordination and balance. 
0 points: Child takes 4 or fewer steps independently. Child’s gait is stiff-legged and wobbly. 
 

44  Throws Ball 

Position  Materials  Trials  Time  

K 
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Standing  Small ball 1 Not timed      
 
Using an overhand motion, throw the ball gently toward the child so that it lands in front of the 
child. Allow him or her retrieve it. If the child does not retrieve the ball, hand the ball to the child 
and encourage him or her to throw it. If the child does not throw the ball. Retrieve it, throw it to 
the child again and urge him or her to throw it back. 
1point: Child purposely throws the ball forward using either an underhand or overhead motion. 
0 points: Child drops or rolls the ball or flings it backward. 
 

45 Squats without Support 

Position  Materials  Trials  Time  
Standing  Object of interest 1 Not timed      

 
While the child is standing place an object on the floor and encourage the child to pick it up. 
1 point: Child moves from standing to squatting to standing while maintaining his or her balance 
without using any support. 
0points: Child sits down to retrieve the object. 

46 Stands Up Series: Mature  

Position  Materials  Trials  Time  
Standing  None  1 Not timed      
Series items  41(alone), 46 (mature) 

 
In a playful manner, place the child on his or her back on the floor, away from any objects that 
could be used for support. Encourage the child to stand up. 
1 point: Child rolls to one side and stands without using any support. Score 1 point if the child 
sits straight up, without first rolling into a prone or quadruped (hands and feet on floor) position 
before standing. 
0 points: Child requires support to stand. Child rolls into prone or quadruped position before 
standing. 
 

47 Walks Up Stairs Series: Bothe Feet on Each Step, With Support 

Position  Materials  Trials  Time  
Standing  stairs 1 Not timed      
Series items  47(both feet, with support), 57 ( both feet, alone), 64 

(alternating feet, alone) 
 
Place the child at the bottom of the set of stairs. If the child does not spontaneously begin to 
climb the stairs, walk up the stairs and stand close by the child in case he or she loses her 
balance, but do not hold the child’s hand. You may continue to encourage the child to climb the 
stairs. 
If the child is able to walk up the stairs while using the wall or handrail for support, tell the child 
to walk up again without using the wall or handrail. 

L 
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1 point: Child walks up at least three steps, using the wall or hand rail for support and placing 
both feet on each step before stepping up to the next. Child must remain upright when he or she 
is climbing up both steps. Score 1 point if the child walks up the stairs without using the wall or 
handrail for support. 
0 points: Child walks up two or fewer steps. Child moves up the stairs by sitting down and 
scooting up each step. 
 

48 Walks Backward 2 Steps  

Position  Materials  Trials  Time  
Standing  None  1 Not timed      

 
Demonstrate walking backward as you hold the child’s hand and encourage him or her to walk 
backward alongside you. Release the child’s hand and encourage him or her to continue taking 
steps backwards. 
1 point: Child takes at least two steps backward unassisted. 
0 points: Child takes less than two steps backward, or child walks backward and loses balance 
after one or two steps. Child requires adult support to walk backwards. 
 

49 Walk Down Stairs Series: Both Feet on Each Step, With Support 

Position  Materials  Trials  Time  
Standing  Stairs  1 Not timed      
Series items  49(both feet , with support), 58 (both feet, alone), 67 ( 

Alternating feet, alone) 
 
After the child has walked up at least three steps, encourage the child to walk down the steps. 
Stand close by the child in cad he or she loses balance, but do not hold child’s hand. 
If the child is able to walk down the stairs while using the wall or handrail for support, tell the 
child to walk down again using the wall or handrail. 
1 point: Child walks down at least three steps, using the wall or handrail for support and placing 
both feet on each step before stepping down to the next step. Score 1 point if the child walks 
down the steps without using the wall or handrail. 
0 points: Child walks down two or fewer steps. Child moves downstairs by climbing backwards 
on hands and knees. Child moves down stairs by sitting down and scooting down each step. 
 

50  Runs With Coordination   

Position  Materials  Trials  Time  
Standing  Large ball  1 Not timed      

 
Roll the ball across the floor and encourage the child to run and get the ball.  
1 point: Child runs with good coordination. The child’s gait should be rapid and even, with a 
narrow base of support (with legs under torso). 
0 points: Child runs with uneven gait, with legs spread more than shoulder width apart. 

M 

N 
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51 Balance on Right Foot Series: With Support 

Position  Materials  Trials  Time  
Standing  Stopwatch  1 Not timed      
Series items  51 9 with support), 60 ( 2 seconds, alone), 69 ( 8 seconds, 

alone) 
 
Stand beside the child and hold one hand. Ask the child to lift his or her foot. You may 
demonstrate by lifting your left foot as you encourage the child to lift his or hers. You may also 
point to the foot to indicate which foot should be lifted. Attempt to release the child’s hand 
(according to the child’s ability to balance),  so that the child balances on one foot alone. 
On the Record Form, indicate how long the child was able to balance on his or her right foot with 
support and without support (if that occurs). 
1 point: Child balances on his or her right foot while you hold one of his or her hands. Score 1 if 
the child stands alone on right foot. 
0 points: Child does not balance on foot. Child balances on foot but requires more support than 
holding an adult’s hand. 
 

52 Balance on Left Foot Series: With Support  

Position  Materials  Trials  Time  
Standing  Stopwatch  1 Not timed      
Series items  52( with support), 61( 2 seconds, alone), 70 (8 seconds, alone) 

 
Stand beside the child and hold one hand. Ask the child to lift his or her foot. You may 
demonstrate by lifting your left foot as you encourage the child to lift his or hers. You may also 
point to the foot to indicate which foot should be lifted. Attempt to release the child’s hand 
(according to the child’s ability to balance),  so that the child balances on one foot alone. 
On the Record Form, indicate how long the child was able to balance on his or her right foot with 
support and without support (if that occurs). 
1 point: Child balances on his or her foot while you hold one of his or her hands. Score 1 if the 
child stands alone on the left foot. 
0 points: Child does not balance on foot. Child balances on foot but requires more support than 
holding an adult’s hand. 
 

53 Walk Sideways Without Support  

Position  Materials  Trials  Time  
Standing  None 1 Not timed      

 
Demonstrate walking sideways while holding the child’s hand and encourage him or her to walk 
sideways alongside you. Release the child’s hand and encourage him or her to continue taking 
steps sideways. 
1 point: Child takes at least two step sideways without support. 

O 
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0 points: Child takes fewer than two steps sideways. Child requires support in order to walk 
sideways. 
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Annex 5. Amharic version questionnaire 
አዲስ አበባ ዩኒቨርሲቲ ኮሌጅ የህብረተሰብ ጤና ሳይንስ ኮሌጅ 

መረጃ ፎርም 

የጥናቱ ርዕስ- በቡታጅራ የሚገኙ እድሚያቸው ከ24- 36ወራት እድሜ ያላቸው ህጻናት የህጻናት 
እድገት መለኪያ የሆኑትን ዴንቨር 2ኛን ከቤሊ 3ኛ በመጠቀም መለካት በኢትዩጵያ 

ስሜ    ይባላል፡፡ ጥናቱ ላይ ከሚሳተፉት ቡድን ውስጥ አንዱ ነኝ፡፡ጥናቱ 
የሚካሄደው አንዱ የህጻናት እድገት መለኪያ ከሌላው መለኪያ ጋር ያለውን የመለካት አቅም 
መመርመር ሲሆን ይህ ጥናት ለወደፊቱ በህጻናት ዙርያ ለሚወጡ ፖሊሲዎችን ለማርቀቅ 
ይጠቅማል፡፡ በዚህ ጥናት ውስጥ እርስዎና ልጅዎ በመሳተፋችሁ በኢትዩጵያ የህጻናት እድገት ላይ 
በተዘዋዋሪ አስተዋጽኦ ታደርጋላችሁ፡፡ እርስዎና ልጅዎ በጥናቱ ላይ እንድትሳተፉ 
ተመርጣችኋል፡፡ ጥናቱ ላይ ልጅዎት እንዲሳተፍ ፈቃደኛ ከሆኑ የህጻኑ/ኗ እድገት ይለካል፡፡ ጥናቱ 
ሁለት ዙር አለው፡፡ረጅሙ መጠይቅ 1 ሰአት የሚወስድ ሲሆን አጭሩ ደግሞ 20 ደቂቃ 
ይወስዳል፡፡ ሁለቱ መጠይቆች በሳምንት ልዩነት ይካሄዳሉ፡፡ የትኛው መጠይቅ እንደሚቀድም 
በሎተሪ ዘዴ ይለያል፡፡ የመጀመርያው ዙር መጠይቅን እኔ የማካሄድ ሲሆን ሁለተኛውን ዙር 
ከቡድናችን ሌላ መረጃ ሰብሳቢ ይመጣል፡፡ 

ልጅዎ በጥናቱ ላይ በመሳተፉ የሚደርስበት ጉዳት ወይም ያለመመቸት ሁኔታ አይኖርም፡፡ ጥናቱ 
ላይ በመሳተፍዎ ስለልጅዎ አዲስ ነገር ሊማሩ ይችላሉ፡፡ በጥናቱ ውስጥ የተገኙ የልጅዎትን ስም 
የያዙ መረጃዎች በሙሉ በጥንቃቄ ይያዛሉ፡፡ 

በጥናቱ ውስጥ ለመሳተፍ ፈቃደኛ ነዎት? 

አዎ      አይደለሁም     

የፈቃደኝነት ፎርም 

እኔ     ስለጥናቱ አላማ ገብቶኝ በሙሉ ፈቃደኝነት ልጄ በጥናቱ ውስጥ 
እንዲሳተፍ ፈቅጃለሁ፡፡ 

የተንካባካቢው ስም      

ፊርማ     
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       ቀን ./ ./ . 
አጠቃላይ መረጃ 

የሚከተሉትን ጥያቄዎች የህጻኑን ተንከባካቢ በመጠየቅ መልስ  

ተ.ቁ ጥያቄ መልስ ዝለል 
1. ህጻኑ የተወለደበት ቀን፣ ወር፣ 

አመተ ምህረት መቼ ነው 
 

ቀን  /  
ወር  / ዓ.ም 
  
 

 

2. የህጻኑ ጾታ ምንድን ነው 
 

ሀ. ወንድ  
ለ. ሴት  
 

 

3. ህጻኑ ከማን ጋር ነው የሚኖረው ሀ. ከእውነተኛ ወላጆቹ ጋር 
ለ. ከዘመድ ጋር 
ሐ. ከአሳዳጊዎቹ ጋር 
 

 

4. የህጻኑ ቤተሰቦች ወይም አሳዳጊዎች 
የትዳር ሁኔታ ምን አይነት ነው 

ሀ. ያገባ 
ለ. ያላገባ 
ሐ. አግብቶ የፈታ 
መ. የትዳር አጋሩ የሞተበት 
ሠ. ከትዳር ጓደኛው ጋር 
የተለያየ 
 

 

5. ህጻኑ የሚኖርበት ቤት ውስጥ 
እማወራ አለ 

 

ሀ. አለ   
ለ. የለም 
 

የለም ከሆነ ወደ 
ጥያቄ 8 ዝለል 

6.  እማወራዋ ትምህርት ተምራለች ሀ. ተምራለች 
ለ.አልተማረችም 

አልተማረችም 
ከሆነ ወደ ጥያቄ 
8 ዝለል 

7. የእማወራዋ የትምህርት ደረጃ 
ምንድን ነው  

ሀ. የመጀመርያ ደረጃ 
ለ. ሁለተኛ ደረጃ 
ሐ. ቴክኒክና ሙያ 
መ. ከፍተኛ ደረጃ 
ሠ. አላውቅም 

 

8. ህጻኑ የሚኖርበት ቤት ውስጥ 
አባወራ አለ 

 

ሀ. አለ   
ለ. የለም 
 

የለም ከሆነ 
ከአጠቃላይ 
መረጃው ውጣ 

9. አባወራው ትምህርት ተምሯል ሀ. ተምሯል 
ለ.አልተማረም 

አልተማረም 
ከሆነ ከአጠቃላይ 
መረጃው ውጣ 

10. የአባወራዋ የትምህርት ደረጃ 
ምንድን ነው  

ሀ. የመጀመርያ ደረጃ 
ለ. ሁለተኛ ደረጃ 
ሐ. ቴክኒክና ሙያ 
መ. ከፍተኛ ደረጃ 
ሠ. አላውቅም 
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ዴንቨር 2 

እÁ”Ç”Æ” SÖÃp ለማማማማማ(ለSð}”) ¾T>[Ç SS]Á  

      u´`´` ¾}ÑKèƒ” pÅU }Ÿ}KA‹ uƒ¡¡M እ¾}Ÿ}M¡ Iíኑ” ›”É SÖÃp ŸSÖ¾pI ¨ÃU 

ŸS}¨<I uòƒ ¾’Øw SS´Ñu=Á Seð`~” uØ”no ›”wuI S[ÇƒI” ›[ÒÓØ:: 

u}”Ÿv"u=¨< ¾k[u< ²Ñv­‹ Sc[ƒ ›”Ç”É SÖÃq‹ K=ÁKñ Ã‹LK<:: እነ²=I SÖÃq‹ 

uSð}— pè LÃ #²$ uT>M Te}"ŸÁ u}ÑKì<ƒ ¾›ðታ}” SS]Á }KÃ}ªM:: ÃI ØÁo 

uU²“ ¬Ö?ƒ SS´Ñu=Á ‰`ƒ LÃ ÅÓV #R$ }wKA }KÃ…M:: 

¾›”É SÖÃp ’Øw u}”Ÿv"u=¨<እ²Ñv Sc[ƒ c=S²Ñw u}”Ÿv"u=¨< ¾}ÑKèƒ” vI]Áƒ 

›G<” u›Ã” ŸTታ>¿ƒ vI]Áƒ KSK¾ƒ እ”Ç=‰M upè LÃ ÁK<ƒ” ¾sT> SeSa‹ 

›e[ÝÚƒ #R$ ¾T>K¨<” S¡uw ÖnT> ’¨<::  

u²Ñv ¾k[u<ƒ” SÖÃq‹ eƒc^ (eƒS²Ów) K}”Ÿv"u=¨< #õ”ß ¾T>cÖ< ØÁo­‹”$ 

እ”ÇƒÖÃp:: KUdK? #MÏI ue’> SÖ×ƒ Ã‹LM ›ÃÅM;$ wKI ŸSÖ¾p ÃMp #MÏI ue’> 

SÖ×ƒ Ã‹LM;$ wKI ÖÃp:: }”ŸvŸu=¨< ¾U>ƒðMÑ¨<” SMe እ”Ç=SMeMI ŸSÑóóƒ 

›eðLÑ> S[Í­‹” እ”Ç=cØI ØÁo eƒÖÃk¨<“ eƒS²Ów Ø”no ›É`Ó (uØMkƒ 

�“/¨ÃU uUdK? እ”Ç=ÑKî ›É`Ó):: Ÿ²=IU u}ÚT] # Ií’<ÃI”T TÉ[Ó ‹LDM እ”È;$ 

wKA SÖ¾p }”ŸvŸu=ª dƒgTkp ²“ wL Ií’< SSKe ¾TÃ‹K¬” G<K<እ”Ç=ƒ²Ów Ã[ÇM:: 

u²=I îOõ ¬eØ }”ŸvŸu= ¾T>K¬ nM KG<K~U ïታ ¾T>ÁÑKÓM c=J”እ“ƒ ¨ÃU ›vƒ 

¨ÃU K?L Ií’<” uª“’ƒ ¾T>”ŸvŸw“ ¾T>ÁdÉÓ&እ”Ç=¬U eKMÌ um S[Í ÁK¬ c¬ TKƒ 

’¬:: እ”Ç=G<U Ií” TKƒ G<K~”U ïታ ¾T>ÑMî ’¬:: 

uð}“ ¨pƒ ¾T>Ÿ}K<ƒ” እe¡`w„ kKV‹ SÖkU }Ñu= ’¬:: 

uð}“ #P/ ›Kð$ ¨ÃU #NO/°ÉM ›LÑ–U$ ¾T>K¬” cƒS²Óu=›_”ÕÈ kKU ÁK¬” 

�e¡`u„ }ÖkU:: 

uð}“ #F/ ¨Åk$ #R/õnÅ— ›MJ’U$ ¾T>K¬” eƒS²Óu=kÃ ›e¡`w„ ¨ÃU እ`de 

}ÖkU::  
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P&F&NO ¨ÃU R ¾T>vK<ƒ ¬Ö?„‹ ¾T>S²Ñu<ƒ u25-50% ¡MM ¬eØ 

uT>Ñ–¬ ’ß xታ LÃ ÓMî J• uT>ታÃuƒ G<’@ታ SJ” ›Kuƒ:: Pእ“ F 

K=SdcK< eKT>‹K< uØ”no Síõ Ã•`v†ªM:: 

G. ÓL© TIu^©- Personal social 

1. ¾c¬õƒ”መመልከት 

Iíኑ” ›pðI ¨ÃU uË`v¨< ›”ÒKI Á”}” òƒ Ÿc< òƒ 3®.48 d.T@. Ÿõ እ”Ç=M ›`ÑI 

}SMŸ}¨<::  

›dMð¬:- Iíኑ ›”}” uƒ¡¡M Ÿ}SKŸተI:: 

2. ¾ðÑÓታ ULi  

Iíኑ” uË`v¨< ›”ÒK¨<“ uðÑÓታ ›ª^¨<፣ ò~” Ó” ›”Çƒ’" ¨ÃU እ”ÇƒÖ’lK¨<:: 

›dMð¬:- Iíኑ uULg< ðÑÓ "K:: ›LT¨<U Ÿ›"L© ULi ÃMp TIu^© ULi ÃJ“M:: 

3 É”Ñ}— ðÑÓታ(²) 

Iíኑ uT>ð}”uƒ ¨pƒ dƒ’Ÿ¬ ¨ÃU uÉUê U”U ›Ã’ƒ S<Ÿ^ dታÅ`Ó K›”} ¨ÃU 

K¨LÌ ðÑÓታ Td¾ƒ ›KTd¾~” }Ÿታ}K¬:: ðÑÓታ•c=ÁdÃ ŸM}SKŸƒŸ¬/ŸLÒÖSI 

¨LÌ” Iíኑ Ÿ²=I uòƒ T”U dÁª^¨<&ðÑÓታ•dÁd¾¬ ¨ÃU dÃ’"¨< u^c< ›ekÉV 

ðÑÓታ” ¾T>eØ እ”ÅJ’ ÖÃp::  

›dMð¬:- Iíኑ uð}“ ¨pƒ ÁKT”U Óòƒ K›”} ¨ÃU K}”ŸvŸu=¬ ðÑÓታ• "d¾ ¨ÃU 

}”ŸvŸu=¬ Ÿ²=I kÅU Ií’< ðÑÓታ• Td¾~” Ÿ²Ñu‹:: ¾²=I ›LT ¾Iíኑ” TIu^© 

Se}Òw` T’ddƒ ‹KAታ• KTce ’¨<::  

4. ¾^c<ንእÏ›}Ÿ<a T¾ƒ(²) 

IíኑuT>ð}”uƒ ¨pƒ ¾^c<” ታÏ K›”É ›õታ dÃJ” Kw²< c¢”Ê‹ u›ትŸ<aƒ SSMŸƒ 

›KSSMŸ~” }Ÿታ}M:: ›ƒኩa c=SKŸƒ "L¾I/ŸLÒÖSI Ií’< ÃH@”” G<’@ታ• c=ÁÅ`Ó 

¨LÌ ›Ãቶ ¾T>Á¬p •እ”ÅJ’ ÖÃp:: 
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  ›dMð¬:- IíኑታÌ” Kw²< c¢”Ê‹ ›}ኩሮ "¾¤¨< ¨ÃU }”ŸvŸu=¬ Ií’< ÃI”” c=ÁÅ`Ó 

Ÿ²=I uòƒ T¾…” Ÿ²Ñu‹MI:: 

5.›h”Ñ<K=ƒ KS¬cÉSVŸ` 

Ií’<” KS¬cÉ ÁÕÑ<¨ªM ¾UƒK¬” ›h”Ñ<K=ƒ ¨ÃU SÝ¨‰ (KUdK? ŸiŸi& ÚK?) òƒ 

Kò~ uT>Ñ–¬ Ö[â³ LÃ ƒ”i ŸMÌ ^p ›É`ÑI ›ekUØ:: 

›dMð¬:- Ií’< uÖ[â?³¬ LÃ ¾}kSÖ¬” Ÿ¨cÅ& KS¬cÉ እÌ” Ÿ²[Ò ¨ÃU uS<K< 

c¬’~ ¨Å}kSÖ¬ ’Ñ` ²”uM ካK 

6. �^e” SSÑw (³) 

Ií’< l^i ¨ÃU ›’e}— Çx&Ÿ?¡&weŸ<ƒ&እ”Î^&g”Ÿ<^ ›ÑÇ ¨ÃU K?L T”—¬U ›Ã’ƒ 

uእÏ ×„‹ }Ã²¬ ¾T>uKA UÓx‹” u^c< SSÑw ይ‹M እ”ÅJ’ }”ÑvŸu=¬” ÖÃp::  

›dMð¬:-}”ŸvŸu=¬ Ií’< ÃH@” TÉ[Ñ<” Ÿ’Ñ[‹I:: ÃI” እÉM ÁLÑ– ŸJ’ Ó” # •እÉK<” 

›LÑ–U$ wKI S´Ów:: 

7. ¾ßwÚv Úªታ SÝ¨ƒ (³) 

¾Ií’<” እÏ ¨ÃU ¡”É dƒ’ታእÐ‹I” uTÚwÚw እ”Èƒ SÝ¨ƒ እ”ÅT>‰M KIí’< 

›d¾¬“ •ታ”Ç”} •ታ”Ç=ÁÅ`Ó •ታ²²¬:: Ií’< ÃI” ŸLÅ[Ñ }”ŸvŸu=¬ ›dÃ• 

•ታ”Ç=Ý¬}¬ ›É`Ó:: ÃI””U ŸLÅ[Ñ ÃI” Úªታ u?~ ÃÝ¨ƒ •ታ”ÅJ’ 

›dÇÑ>¬”/}”ŸvŸu=¬” ÖÃp:: 

›dMð¬:-Qí’<እÁÚuÚu c=Ý¨ƒ Ÿ¾Ã ¨ÃU }”ŸvŸu=¬ •u?~ uታ”Ç=I G<’@ታ• 

ታ”ÅT>Ý¨ƒ Ÿ’Ñ[‹I:: ¾²=I U²“ ›LT Ií’< ŸK?KA‹ W­‹ Ò` ÁK¬” Ó”–<’ƒ G<’@ታ• 

KSð}g ’¬::  

8. õLÑAƒ Td¾ƒ (²)   

Iíኑ uT>ð}”uƒ Ñ>²? K¨LÌ ¾ሆ’ ’Ñ` SðKÑ<” ŸKpf ¬Ü •ታ”Èƒ •ታ”ÅT>ÑMî 

›e}¨<M:: ÃH@” T¾ƒ "M‰M¡ }”ŸvŸu=¬” Iíኑ õLÑA„ቹ” KW¨<ታ”Èƒ ታ”ÅT>Ád¨<p 

ÖÃk¨<::  

›dMð¬:- Ií’< dÁKpe õLÑA~” KSÓKî U” •ታ”ÅT>ÁÅ`Ó (U” ታ”ÅT>ÖkU) "¾I ¨ÃU 

}”ŸvŸu=¬ ÃI”” Ií’< •ታ”ÅT>ÁÅ`Ó Ÿ²Ñu‹MI::  
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›M÷M KTKƒ Ií’< uታÐ‡ TSMŸƒ፣ ¾J’ xታ Å`f ÉUî TcTƒ፣ታ”Ç=Á’c<ƒ እÐ‡ን 

¨ÅLÃ TÉ[Ó (ÉUîU K=ÁcT Ã‹LM)፣ c¨<” SÑA}ƒ (S’""ƒ) ታ“ nL„‹” S“Ñ` 

¾SdcKƒ UdK?­‹ “†¨<:: 

9. እÏ እÁ¨³¨²< Tc“uƒ (³) 

¾T>‰M ŸJ’ ÃI” ØÁo Ií’<“ ›dÇÑ>¬ SÚ[h LÃ ŸSð}— ¡õM uT>¨Ö<uƒ Ñ>²? ¨ÃU 

›”} eƒKÁ†¬ u=J” Ø\ ’¬:: ŸIí’< òƒKòƒ J’I •እÏI” እÁ¨³¨´¡&#vÃ-vÃ$ uK¬:: 

›”}U J’ }”ŸvŸu=¬ ¾Ií’<” •ታÏ uSÁ´ TÑ´ ¾Kv‹¬U:: Ií’< }Ñu=¬” ULi ŸMcÖI 

K?L Ñ>²? c=K¿ƒ K?KA‹ ¾}KSÆ }SddÃ UM¡„‹ KUdK? �^e” uT’n’p ¾T>ÁdÃ 

•ታ”ÅJ” }”Ÿv”u=¬” ÖÃp:: 

›dMð¬:-¡”Ê‡” uT”dƒ ¨ÃU ታÐ‡” ¨ÃU ×„‡” uT¨³¨´ ULi ŸcÖI ¨ÃU 

¾}KSÆ }SddÃ UM¡„‹” K?L Ñ>²? �u?ƒ ¬eØ�ታ”ÅT>ÁÅ`Ó }”ŸvŸu=¬ Ÿ’Ñ[‹I::  

10. Ÿðታ–< Ò` ŸDªe SÝ¨ƒ 

ŸDdD” Ié’<•ታ”Ç=ÁÑ—ƒ ›É`ÑI ¨Å•ታc< ›”ŸvMLƒ“ Ií’< SMf ¨Ç”} ታ”Ç=Á”ŸvMLƒ 

¨ÃU •ታ”Ç=¨[¬^ƒ •ታ²²¬:: ¨Å%EL“ ¨Åòƒ w²< Ñ>²? uT”ŸvKM Td¾ƒ ƒ‹LKI:: 

›dMð¬:- Ií’< J” wKA ŸDdD” ¨Ç”} T”ŸvKM Ÿ‰K ¨ÃU Ÿ¨[¨[:: Ií’< ŸDdD” }g¡V 

¨Ç”} ŸS× Ó” •ታ”ÇKð ›ÃqÖ`U:: 

11.  (¾u?ƒ ¬eØ Y^­‹”) ›eSeKA Se^ƒ  (³) 

Ií’< uu?ƒ ¬eØ ¾T>Ÿ“¨’< Y^­‹”&›vD^ SØ[Ó&ldlf‹” TnuM ¨ÃU T”kdke& 

UÓw TwcM& •°n TÖw&Mwe TÖw ¾SdcK<ƒ” ¾²¨ƒ` ¾u?ƒ ¬eØ Y^­‹ ›eSeKA 

•Ãc^ •ታ”ÅJ” }”ŸvŸu=¬” ÖÃp:: 

›dMð¬:-}”ŸvŸu=¬ Ií’< T”—¬”U ›ªm c­‹ u?ƒ ¬eØ ²¨ƒ` ¾T>ÁŸ“¬“E†¬” 

Y^­‹ ›eSeKA Se^~” Ÿ’Ñ[I:: 

12. uእÌ e’>”/Ÿ<uÁ” Ãµ SÖ×ƒ (³) 

Ií’< u}^ c=’> ¨ÃU uw`ßq  ðdi” (¬H&¨}ƒ&S<p ¨²}) ÁK[Çƒ u^c< •ታÏ uSÁ´ 

Ÿðdg< ÓTi ÁIM vMuKÖ XÁðe SÖ×ƒ Ã‹M •ታ”ÅJ” }”ŸvŸu=¬” ÖÃp:: ¾SÖÝ¬ 

°n ›õ ió” ÁK¬ ¨ÃU Övw SJ” ¾KuƒU:: 

›dMð¬:-}”ŸvŸu=¬ Ií’<K?L Ñ>²?ÃI”” TÉ[Ñ<” Ÿ’Ñ[‹I:: 
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13. �u?ƒ ¬eØ S`Çƒ (³) 

Ií’< �u?ƒ ¬eØ kLM Y^­‹”&•°n­‹” T”dƒ&qhh S×M& °n TnuM uSdcK<ƒ 

Y^­‹ •ታÁÑ² Ãd}õ •ታ”ÅJ’ }”ŸvŸu=¬” ÖÃp:: 

›dMð¬:-›eSeKA dÃJ” uƒ¡¡M J” wKA uSe^ƒ •°`Çታ• ›É`Ô •ታ”ÅT>c^ 

}”ŸvŸu=¬ ]þ`ƒ Ÿ›Å[Ñ:: ¾²=I ØÁo ›LT Ií’< ¾°`Çታ• ØÁo” }[É„ Y^” TŸ“¨”/ 

TÑ´ S‰K<” T[ÒÑØ ’¬:: 

14. ¾እÌ” ×„‹ ¨ÃU T”Ÿ=Á”/g<Ÿ” }ÖpV SSÑw (³) 

Ií’< u›”É ታÌ ×„‹ ¨ÃU uታÌ ×„‹ ¨ÃU uታÌ T”Ÿ=Á” uSÁ´ w‰¬” �^c<” 

SSÑw �Ã‹M �ታ”ÅJ” }”ŸvŸu=¬” ÖÃp:: ÃI” ¾T>ÁÅ`Ó ŸJ’ UÓu<” U” ÁIM 

Á”ÖvØvM; 

›dMð¬:-Ií’< Ÿk[uKƒ UÓw u›”É እÌ ×„‹ ¨ÃU uT”Ÿ=Á/g<Ÿ uSÖkU ›w³—¬” 

UÓw ^c<” ‹KA ›ñ ¬eØ ŸÅ[Ñ“ ƒ”i w‰ •ታÁ”ÖvÖu SSÑw Ÿ‰K:: ¾²=I ØÁo ›LT 

Ií’<  ^c<” ‹KA KSSÑw wl SJ’<” T[ÒÑØ ’¬:: 

15. Mwf‹” T¬Kp (³) 

Ií’< ¾Kuc¬” Mwe •ታ^c< •ታ”Ç=Á¨Mp ÖÃk¬::•ታUu= ŸKI Ií’< U” ¯Ã”ƒ Mwf‹” 

T¬Kp •ታ”ÅT>‹M }”ŸvŸu=¬” ÖÃp::  

›dMð¬:-Ií’< Mwf‡” Ÿ¨Kk ¨ÃU }”ŸvŸu=¬ Ií’< uc< ›pU ukLK< K=¨Ml ¾T>‹K< 

Mwf‡”& ÝT­‡”& Ÿ’}^­‹”& gT>µ‹”& kUf‹” ¨ÃU c<]­‹”  �u?ƒ ¬eØ ^c<” 

‹KA ¾T>Á¨Mp SJ’<” Ÿ²ÑuMI:: ¢òÁ&qw&ŸMc=& eK=ü` T¬Kp S‰M ›ÁdMð¬U:: 

¾²=I ØÁo ›LT Ií’<K^c< ¾ÓM Ø”no uT>ÁÅ`Ñ¬Ø[ƒ J” wKA ¾Kud†¬” Mwf‹ ^c<” 

‹KA T¬Kp S‰K<” T[ÒÑØ ’¬:: Qí’< ÃI” ØÁo ካKð Ÿ17— ØÁo Ò` ›ÁÃ²¬:: eK²=I 

¾17— ØÁo” Ÿ²=I ØÁo Ò` ðƒ’¬:: 

16. uIí” p`î ¾}c^ ›h”Ñ<K=ƒ SSÑw 

uIí’< òƒKòƒ vK¬ Ö[â?³ LÃ Øl` ¾Ií” p[î ÁK¬” ›h”Ñ<K=ƒ ›ekUØ“ #Ií“E” 

SÓvƒ$ wKI •ታ²²¬:: 

›dMð¬:- Ií’< ›h”Ñ<K=~” •እ”ÅT>SÓvƒ uTeScM u›ñ LÃ UÓw እ”ÅT>ÁekUØ ›Ã’ƒ 

¨ÃU Ö<ƒ •ታ”ÅTØvƒ ŸeScK:: 
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17. Mwe SMue (³) 

Ií’< T”—¬U ^c<” Mwe (u15— ØÁo LÃ Á¨Kn†¬”) •እ”Ç=Kwe ÖÃk¬/•ታ²²¬:: 

•እUu= ŸKI Ié’< U” ›Ã’ƒ Mwf‹” SMue •ታ”ÅT>‹M }”ŸvŸu=¬” ÖÃp:: Ií’< T”—

¬”U ¾}cñ Mwf‹” SMue •ታ”ÅT>‹M }”ŸvŸu=¬” ÖÃp::  

›dMð¬:- Ií’< T”—¬”U Mwe ŸKuc ¨Ã”U }”ŸvŸu=¬ Ií’<ታ”Å’ ካMc=&ÝT&ÍŸ?ƒ ¨²} 

¾SdcK<ƒ” SMue •ታ”ÅT>‹M Ÿ²Ñu:: Ií’< KTKõ ÝT­‡” Tc` ¨ÃU uƒ¡¡K— ታÓ` 

LÃ SÝTƒ&Muf‡” SqKõ ›ÃÖupuƒU::¢òÁ” ›¨LÓÊ ^c< LÃ TekSØ Ó” 

›ÁdMð¬U:: 

18. ›õ” እ¾ታÑ² TÖw (²) 

Ií’< SÖ’— ታ`Çታ•ታ¾}Å[ÑKƒ TKƒU ¬H k`xKƒ ¨ÃU ¾nM Tw^]Á }Å`ÔKƒ ›ñ” 

SታÖw Ã‹M •ታ”ÅJ’ }”ŸvŸu=¬” ÖÃp ::  

›dMð¬:- Ií’< uSÖ’— •ታÑ³ SታÖw •ታ”ÅT>‹M Ÿ}²Ñu 

19.እጅን ታØx TÉ[p 

Ií’< eKTÃÅ`euƒ፣ vD”vD” እንደS¡ðƒ የመሳሰK<ƒ ’Ña‹ ue}k` ÁKማንU•°`ÇታእÌ” 

SታÖw S‰M ›KS‰K<” Ÿ¨LÐ‡ ÖÃp::  

¨LÐ‡ dS<““ TÉ[ቂÁ }ጠቅV ÃI”” TÉ[Ó •እ”ÅT>‹M Ÿ²Ñu< ›dMð¨<:: 

20. ¾ÕÅ—” eU SØ^ƒ 

›wa ¾T>Ý¨~ (u›”É u?ƒ ¬cØ ¾TÃ•\) ›”Ç”É ¾ÕÅ™‡” eU እ”Ç=’Ó`I 

Ií’<” ÖÃp :: u›”É u?ƒ ›wa ¾TÃ•\ SJ’<” }”ŸvŸu=¬” uSÖ¾p 

›[ÒÓØ :: 

›dMð¬ :- Ií’< u=Á”e ›wa ¾TÃ•` ¾›”É ÕÅ—” eU SÑØ^ƒ Ÿ‰K :: 

›wa ¾TÃ•` ¾›¡eƒ ¨ÃU ¾›Ôƒ MÏ ŸÖ^ }kvÃ’ƒ u=•[¬U ¾u?ƒ 

እ”edƒ“ uU“w ¾}ðÖ\ ÕÅ™‹ eU Ó” }kvÃ’ƒ ¾L†¬U :: 

21. Ÿ’@}^” ¨ÃU +-g`ƒ” SMue (³) 
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Ií’< Ÿ’@}^¬” ¨ÃU g<^u<”/Øwq¬” ^c<” ‹KA ÃKwe•እ”ÅJ’ }”ŸvŸu=¬” 

ÖÃp :: 

›dMð¬:- Ií’< ug<^u< ß”pL~” ›eÑw„ •እÏÑ@ ¬eØ•እÌ” ›e¨Ø„ SMue 

Ÿ‰K :: ò}—¬” ¨Å%EL¬ ›²<a ¨ÃU ¬eÖ<” dÃÑKwØ SMue 

Ã‹LM :: Ií’< g<^w ¾TÁ¬p ¨ÃU ›É`Ô ¾TÁ¬p ŸJ’ #°ÉK<” 

›LÑ–U$ wKI S´Ów :: 

22. ÁK•°`Çታ SMue (³) 

Ií’< ÁK•°`Çታ ^c<” ‹KA Mwf‡” SMue •Ã‹Mእ”ÅJ’ }”ŸvŸu=¬” 

ÖÃp :: 

›dMð¬:- Ií’< ÁL”Ç‹ •°`ÇታS<K< uS<K< uƒ¡¡M Mwc‡” SMue Ÿ‰K:: 

Ií’< ¾^c<” Mwf‹ (u=Á”e ¾Ú­ታ Mwf‡”) KÃ„ uT¬×ƒ SMue 

¾T>Öupuƒ }Óv` c=J” ¾ÝT­‡” Tc]Á­‹&Ÿ%EL uŸ<M ÁK<ƒ” 

¾Mwe lMö‹“ ²=þ‹” Ó”•እ”Ç=²Ñ<Kƒ•°`ÇታK=cÖ¬ Ã‹LM :: ÃI”” 

ØÁo TKõ ¾‰K Ií” ¾ 17— ØÁo #Mwe SMue$ ¾T>K¬”“ ¾ 21— 

ØÁo #Ÿ’}^” ¨ÃU +-g`ƒ SMue$ ¾T>K¬” ÁMóM :: 

23. TIu^©/¾u<É” Ú­ማ” SÝ¨ƒ (³) 

Ií’< KUdK? uu=Ã ¨ÃU uƒ””i É”ÒÄ‹ ¾T>Ÿ“¨” ¾u<É”/TIu^© 

Ú­ታ­‹” SÝ¨ƒ •Ã‹Mእ”ÅJ’ }”ŸvŸu=¬” ÖÃp :: Qí’< ¾Ú­ማ­‡” 

QÔ‹ uƒ¡¡M uS[Çƒ SÝ¨ƒ S‰K<” T[ÒÑØ ›KwI:: 

 

›dMð¬:- Ií’< uƒ¡¡M ¾u<É” Ú­ማ­‹” QÔ‹ ›¬q“ }^¬” Öwq 

SÝ¨ƒ S‰K<” }”ŸvŸu=¬ Ÿ²Ñu‹ ::  

24. ÁK•°`Çማ• òƒ” SማÖw (³) 

Ií’< ò~” (¯Ã”&›ò”Ý&›õ“ Ø`f‹) ÁK›”Ç‹ •°`Çማ“ ¡ƒƒM SማÖw 

•Ã‹M•እ”ÅJ” }”ŸvŸu=¬” ÖÃp :: 



137 
 

›dMð¬:- Ií’< ÁL”Ç‹ •°`Çማ“ ¡ƒƒM ò~” ›Øx TÉ[p •እ”ÅT>‹M 

}”ŸvŸu=¬ Ÿ²Ñu‹ :: (u`ÓØ }”ŸvŸu=¬ ›”Ç”É Ñ>²? ¾Qí’<” òƒ uÅ”w 

›Øv TÉ[p •እ”ÇKvƒ ”Ñ^ƒ ::) ÃI”” ØÁo ¾T>ÁMõ Ií” #›õ” 

•እ¾ማÑ² TÖw$ ¾T>K¬” 18—” ØÁo ÁMóM :: 

25. •እ”Î^” ›p`x SSÑw (³) 

Ií’<እ”Î^” u¨Ø ›p`x ^c<” SSÑw Ã‹M •እ”ÅJ’“ ÃI””Uእ”Èƒ 

•እ”ÅT>ÁŸ“¬” }”ŸvŸu=¬” ÖÃp :: ÃI ØÁo  uSMe SeÝ ‰`ƒ 

LÃ prepare cereal uT>M ¾}SKŸ} ’¬:: 

›dMð¬:- Ié’< •እÌ” •ማØx&”ì<I dÃI” ¨eÊ&•እ”Î^” ŸSfw ›”e„& 

dI” LÃ ›ekUÙ ¨Ø ÚMöuƒ SwLƒ •እ”ÅT>‹M }”ŸvŸu=¬ 

Ÿ²Ñu‹ :: 

ጥቃቅንእንቅስቃሴዎች- ሊለመዱየሚችሉ( fine motor- adaptive) 

27. እeŸ ÓTi ¡w SHM ’Øw ²<a T¾ƒ 

Ií’<” uÍ`v¬ ›”ÒKI ›e}—¬“ ŸòƒKò~ ƒŸ<[ƒ K=ÁÅ`Ó uT>‹M uÓUƒ 8 ›=”‹ Ÿõማ 

LÃ ¾}ÖkKK kÃ ~v/ØpM ¡`uእÏI እ¾Á´¡ ¾Ií’<” ƒŸ<[ƒ KSdw“¡\” òƒKòƒ 

u¯Ã’<እ¾}Ÿማ}K Ÿ›”É ›p×Ý ¨ÅK?L uÓTi ¡w p`î c¬’~” እ”Ç=Á”kdpe ¡\”/~v¬” 

ÅÒÓSI Ÿ›”Æ ›p×Ý ¨ÅK?L ›p×Ý ¡w SeS\” }ŸƒKI ›²<` :: ¾¡\” •እ”penc? 

¾Ií’<” ƒŸ<[ƒ KSdw c=vM uSHM uSÓማƒ እ”ÅÑ“ SËS` Ã‰LM :: 

›dMð¬ :- Ií’<u¯Ã’< w‰ ¨ÃU ß”pL~” Ÿ¯Ã’< Ò` •እÁµ[ ¡\” u¯Ã’< �¾}Ÿ}K 

uc¬’~ Ÿ›”Æ ¨Å K?L ›p×Ý •eŸ ÓTi ¡w SHM ’Øw Ÿµ[:: 

28. ¾ÓTi ¡w SHM ’Øw ›Mö Sµ`  

(›ðማ}’<U #እeŸ ÓTi ¡w SHM SeS` ²<a T¾ƒ$ ¾T>K¬” ¯Ã’ƒ ƒ°³´  ’¬::) 

›dMð¬ :- Ií’< u¯Ã’< w‰ ¨ÃU ß”pL~” Ÿ¯Ã’< Ò` እÁµ[ ØpM kÃ ¡\” 

u¯Ã’<እ¾}Ÿ}K uc¬’~ Ÿ›”Æ ¨Å K?L ›p×Ý ¾ÓTi ¡u<”SHM ’Øw ›Mö Ÿµ[:: 
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¾ÓTi ¡w” SHM ’Øw ›Mö uSµ` Á¾ Ií” (ØÁo 28) እeŸ SHM ¡w ’Øw µa T¾ƒ 

(ØÁo 27) ¾T>K¬” ÁMóM:: 

29. Ÿi-Ÿi ¾T>M ¾Iíƒ SÝ¨‰ SÁ´  

Ií’< uË`v¨<}”ÒKA ¨Ã”U u¨LÏ እpõ •እÁK ¾×„‡” Ë`v Ýõ ÉUî vK¨< (Ÿሽ 

ከሽ¾T>M)SÝ¨‰ ”"¨<::  

›dMð¬ :- Ií’< SÝ¨‰¨<” KØmƒ c¢”Ê‹ ŸÁ² ›dMð¨<::  

30.እÐ‹” ›”É LÃ TU×ƒ  

Ií’< uË`v¨< }”ÒKA እÁK (uእpõ ¨<eØ XÃJ”) •እÐ‡” c¨<’~ SGŸM uÅ[~ LÃ  

¨ÃU ›ñ LÃ እ”ÅT>ÁS× ›e}¨<M:: ŸLS× ×ƒI” uÅ[~ ¨ÃU ›ñ ›Ÿvu= c”´`Kƒ“ 

G<K~ እÐ‡” ›”ÉLÃ TU×~” •እ¾¬:: 

›dMð¬ :- u²=I G<’@ማ •እÐ‡” ›”É LÃ "S× ›dMð¨<:: 

31.  180 ÉÓ]­‹” µa T¾ƒ 

(ÃI” U²“ KTŸ“¨”#•እeŸ ÓTi ¡w SHM SeS`  ²<a T¾ƒ$ ¾T>K¬” ›ðማ}” H>Åƒ 

}Ÿ}M::) 

Ií’< uß”pL~“ ›Ã’< ¾¡\” እ”penc? }ŸƒKA S<K<¬” ¾ÓTi ¡w SeS` Ÿ›”Æ ¾c¬’ƒ 

›ŸM ¨ÅK?L—¬ S<K< uS<K< µa SŸ}M Ÿ‰K:: 

32. ¾u<“ õ_” uƒŸ<[ƒ T¾ƒ 

uÖ[â?³ òƒ Kòƒ u}”ŸvŸu=¬ ß” LÃ Ií’< }kUÙ እÁK uòƒKò~ uÖâ?³¬ LÃ ¾u<“ õ_ 

›epSØ:: KIí’< uÓMî እ”Ç=ማ¾¬“ ƒŸ<[~”U እ”Ç=ew õ_¬” u’ß ¨[kƒ LÃ ›ekUØ:: 

uእÏIU ¨Åõ_¬ እÁSKŸƒ¡ ¨Ã”U õ_¬” uእÏI ¨ÅLÃ እÁ’dI ¾Ií’<” ƒŸ<[ƒ Sdw 

ƒ‹LKI:: uu<“ õ_U Uƒ¡ T”—¬”U VLL ¨ÃU ¡w p`î ÁK¬” Ø^Ø_ SÖkU 

ƒ‹LKI:: 

›dMð¬:- Ií’< ¨Åu<“¬ õ_ uTÁhT G<’@ማ Ÿ}SKŸ}:: 

33. እÏ c”´a SÉ[e 
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Ií’< u}”Ÿvu=¬ ß” LÃ }kUÙ ¡`•‡” òƒKò~ vK¬ Ö[â?³ LÃ ›eÅÓö እÐ‡” 

እ”Ç=Ád`õuƒ ›É`Ñ¬:: ukLK< K=Å`euƒ uT>‹M `kƒ LÃ uIí’< òƒKòƒ Ÿi-Ÿi ¨Ã”U 

kÃ ~v ¡` ¨Ã”U ¾Ié’<” ƒŸ<[ƒ K=c=w ¾T>‹M ’Ñ` ›ekUØ:: 

›dMð¬:- Ií’< ÁekSØŸ¬” ’Ñ` Å`f Ÿ¨cÅ ¨ÃU KS¬cÉ እÐ‡” ¨Å²=Á¬ ›p×Ý 

Ÿc’²[:: 

34. kÃ ØpM/~v ¡` SðKÓ 

Ií’< u}”ŸvŸu=¬ ß” LÃ }kUÙ እÁK kÃ ~v ¡` u¯Ã’< òƒKòƒ ƒ”i ¨ÅLÃ ›”d“ 

uT¨³¨´ ¾Ií’<” ƒŸ<[ƒ dw:: Ií’< ¨Å¡\ uSSMŸƒ LÃ እÁK ¡\” ¨ÅS_ƒ Mkp:: ¡\” 

ŸSMkp ue}k` እÏI” ¨Ã”U ¡”ÉI” ›ማ’n”p::¾Ií’< ULi ÓMî ካMJ” ÃI”’<” •እ”ÅÑ“ 

ÉÑU:: 

›dMð¬:-¾¨Åk¬” ¡` KSðKÓ ¨Å ማ‹ ¨ÃU ¨Å¨KK< Ÿ}SKŸ}:: 

35. ¾u<“” õ_ uS´Ñ”/uTðe SÁ´ 

Ií’< u}”ŸvŸu=¬ ß” LÃ እ”Ç=kSØ“ ¡a‡” òƒKò~ vK¬ Ö[â?³ ›eÅÓö እÐ‡” 

uÖ[â?³¬ LÃ uTÉ[Ó እ”Ç=kSØ ›É`Ó:: Ÿ²=ÁU ¾u<“ õ_ ¨ÅÖ[â?³¬ uSMkp ¾Ií’<” 

ƒŸ<[ƒ du¬::  

›dMð¬:- Ií’< S<K<እÌ” uT”kdke እ”ÅS´Ñ” ›Ã’ƒ ›ÁÁ´ ›É`Ô ¾u<“¬” õ_ ካ’d:: uÉ”Ñƒ 

uIí’<እÏ LÃ ¾}×uk ŸJ’ eKTÁdMð¬ uƒ¡¡M SÁ²<” ›[ÒÓØ:: Teማ¨h:- ÃI”” U²“ 

ÁKð#u›¬^ ×ƒ“ K?KA‹ ×„‹ SÁ´$ ¾T>K¬” U²“ ÁMóM:: 

36. Ÿ=¿w” Ÿ›”É እÏ ¨ÅK?L TdKõ 

Qí’< Ÿ›”É እÌ ¨Å K?L¨<እÌ Ÿ=¿w” Tስ}LKõ Ã‹M እ”ÅJ’ ›e}¨<M::ÃI””U KTu[ማƒ 

Ií’< u}”ŸvŸu=¬ ß” LÃ }kUÙ እÁK ›”É Ÿ=¿w ›”d“ eÖ¬:: Ÿ=¿u<” uÁ²¬ እÌ uŸ<M 

እ”ÅÑ“ K?L Ÿ=¿w c”´`Kƒ:: w²<¨<” Ñ>²? Ií’< G<K}—¨<” Ÿ=¿w KSkuM ¾SËS]Á¨<” ¨Å 

K?L—¨<እÌ ÁXMóM::  

›dMð¬:-Ií’<c¨<’~”፣ ›ñ”፣ ¨ÃU Ö[â?³ XÃÖkU ÃI”” "Å[Ñ:: 

37.G<Kƒ Ÿ=¿x‹” S¨<cÉ 
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      G<Kƒ ¾እ”Úƒ Ÿ=ዩx‹” uÖ[â?³¨< LÃ ŸIí’<òƒ Kòƒ ›ekUØ:: Ií’<Ÿ=¿xቹ” እ”Ç=Á’d 

›u[ማማ¨< ’Ñ` Ó” ›”} uእÌ LÃ ›ማÅ`ÓKƒ::  

›dMð¬:-Ií’<G<K~”U Ÿ=¿x‹ ›”e„ ›”Æ” uÓ^¨< ›”Æ” uk–< u}SddÃ Ñ>²? SÁ´ Ÿ‰K 

›dMð¨<::  

38. u›¬^ ×ƒ“ K?KA‹ ×„‹ ይµ T”dƒ 

ÃI”” KSS²” #¾u<“” õ_ uS´Ñ” SÁ´$ ¾T>K¬” ØÁo ›ÖÁ¾p H>Åƒ }SMŸƒ:: 

Ií’< u›¬^ ×~“ uT”—¬”U K?L ›”É ¨ÃU Ÿ²=Á uLÃ ×„‹ uSÖkU ¾u<“¬” õ_ 

uSÚuØ ካ’d:: 

Teማ¨h:- #u›¬^ ×ƒ“ K?KA‹ ×„‹ Ãµ T”dƒ”$ ÁKð Ií” #¾u<“ õ_” uS´Ñ” SÁ´$ 

¾T>K¬”U ÁMóM:: Ií’< ¾u<“¬” õ_ እ”ÇÃ¬Ø }Ö”kp! 

39.uእÏ ¾}Á²<ƒ” G<Kƒ Ÿ=¨<x‹ TÒÚƒ (³) 

KIí’< uG<K~U እÐቹ ›”É ›”É Ÿ=ዩx‹ eÖ¨<“ ›”É LÃ እ”ዲÁÒጨ¨< ›u[ማማ¨<::uእÐ‹I Ÿ=ዩxቹ” 

uTÒÚƒ ›X¾¨<:: ›”}U J’ }”ŸvŸu=¬ ¾Ií’<” እÐ‹ uSÁ´ TÑ´ ¾Kv‹ሁU:: 

Ií’<እ”ታ²=I ካLÅ[Ñ K?L Ñ>²? ƒ””i ’Ña‹” •u?ƒ ¬eØ ›Òß„ የሚያውቅ እ”ÅJ’ ¨LÐ‡” 

ÖÃkI }[Ç:: 

›dMð¬:- uG<K~ እÐቹ Ÿ==¨<xቹን "ÒÚ ¨Ã”U ¨LÐ‡” ÃI”” እ”ÅT>ÁÅ`Ó Ÿ²Ñu< 

›XMð¨<:: ƒLMp ’Ña‹” KUdK? Éeƒ&SØuh&Éeƒ ¡Ç” ¾SdcK<ƒ” w‰ ¾T>‹M ŸJ’ 

›ማdMð¬:: 

40. Ÿ=¿x‹” Ÿ<vÁ ¬eØ TeÑvƒ 

ZYƒ Ÿ=¿x‹”“ ›”É Ÿ<vÁ” uÖ[â?³ LÃ uIí’< òƒKòƒ ›ekUØ:: unM ¾’Ñ`Ÿ¬“ 

c`}I�Ád¾¤¬ Ií’< Ÿ=x‡” ›”É u›”É Ñ<vÁ¬ ¬eØ እ”Ç=ÚU` ÖÃk¬:: ›c^\” 

ÅÒÓSI Td¾ƒ ƒ‹LKI:: 

›dMð¬:- Ií’< u=Á”e ›”É Ÿ=¿w uእÌ Ãµ Ÿ<vÁ ¬eØ ŸŸ}} u¥L Ÿ=¿u< ¨Å ማ‹ Ÿ<vÁ 

¬eØ እ”Ç=¨Ép ŸKkk:: 

41. SV’ÝÚ` 
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uÖ[â?³ LÃ Ií’< òƒKòƒ MS<Ø ¨[kƒ“እ`de ›ekUØ:: ›eðLÑ> ŸJ’ እ`de እ”Èƒ 

እ”ÅT>c^ ¾^eI” eU uSíõ ›d¾¬:: እ`dc<” uIí’<እÏ ¬eØ uTekSØ እ”Éîõ 

Tu[ማማƒ ƒ‹LKI:: ’Ñ` Ó” •እÌ” ይ²I Tíõ ¾KwIU:: እ`dc<”U ›ñ ¨ÃU ›Ã’< ¬eØ 

እ”ÇÃŸƒ }Ö”kp! 

›dMð¬:- Ií’< J” wKA ŸV’ÝÚ[:: uÉ”Ñƒ u¨[kƒ LÃ uTÒÚƒ ¨ÃU uS¬Òƒ 

¾}ðÖ[ ß[ƒ Ó” ›ÁdMõU:: 

42. ¾u<“” õ_ ŸwMnØ ¬eØ Åõ„ Te¨×ƒ-- uTd¾ƒ 

ŸwMnØ ¬eØ እ”Èƒ ¾u<“ õ_” uSÉóƒ እ”ÅT>¨× G<Kƒ ¨ÃU ZYƒ Ñ>²? ÅÒÓSI 

Ií’<” ›d¾¬:: Ÿ²=Á Ií’< ¾u<“¬” õ_ እ”Ç=Áe¨×¬ ÖÃk¬:: #›¬×$ ¾T>K¬” እ”Í= 

#Éó¬$ ¾T>K¬” nM ›ƒÖkU::  

›dMð¬:-Ií’< ¾u<“¬” õ_ ×`S<c<” uSÉóƒ Ÿe¨× ¨ÃU ¨Å Ö`S<c< ›õ እÁ”ŸvKK 

uእÌ ²Ó• ካe¨×:: 

43. uŸ=¿x‹ ግንw (¡U`) Se^ƒ& 2! 4! 6! 8 

Ií’<” Ö[â?³” SÖkU uT>Áe‹K¬ xማ Ÿõ wKA እ”Ç=kSØ uTÉ[Ó ¡`•‡ uÖ[â?³¨< 

¨KM Ö`´ ›ኳÁ•እ“ ¡”Ê‡ ÅÓV ŸÖ[â?³¨< ¨KM uLÃ እ”Ç=J’< ›É`Ó:: uÖ[â?³¨< LÃ 

ŸIí’< òƒ Kòƒ Ÿ=¿x‡” ›ekUØ:: Ÿ²=ÁU Ií’< ›”Æ” Ÿ=¿w uK?L¨< Ÿ=¿w LÃ Å`x 

እ”Ç=ÁekUØ unLƒ ›w^^Kƒ ¨ÃU እ¾c^I ›d¾¨<:: Ÿ=¿x‡” ›”É u›”É (}^ u}^) uእÌ 

TeÁ´ (TkuM) Önሚ ÃJ“M:: K›”É SÖÃp feƒ ¾S<Ÿ^ °ÉKA‹ K=ሰÖ¨< Ã‹LM:: 

›dMð¬:- Ií’< G<Kƒ Ÿ=¿x‹” ¨eÊ ›”Æ” Ÿ=¿w uK?L—¨< LÃ ደ`x "ekSÖ እ“ እÐ‡” 

ŸŸ=¿x‹ LÃ c=Á’d ¾}Å[Å[¨< Ÿ=¿w "M¨Åk<:: 

እ”Å²=G<U 4!6 ¨ÃU 8 Ÿ=¿x‹” እ”ÅSÖ“†¨< u}SddÃ G<’@ማ• Ÿማ‹ ¨ÅLÃ upÅU 

}Ÿ}M ufeƒ S<Ÿ^­‹ Å^`x TekSØ Ÿ‰K ›dMð¨<:: ›”É Ií” 4! 6! ¨ÃU 8 Ÿ=¿x‹” 

Å^`x uTekSØ "Kð ŸእÁ”Ç”Æ ¾Ÿ=¿w SqKM SÖታp uማ‹ ÁK¨<” K?L ¾Ÿ=¿x‹ SÅ^[w 

SÖÃp”U ÁMóM:: (KUdK? ¾6 Ÿ=¿x‹” SÅ^[w SÖÃp ÁKð MÏ ¾2 እ“ ¾4 Ÿ=¿x‹ 

SÅ^[w SÖÃq‹”U ÁMóM::) 

44. kØማ• SeS`” ›eSeKA T”dƒ 
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Ií’<” uÖ[â?³ LÃ KSíõ uT>S‹ G<’@ማ• ›ekUÖ¬“ MS<Ø ¨[kƒ uÖ[â³¬ LÃ ›É`ÑI 

እ`dc uSÖkU kØታSeS` uT”dƒ KIí’< ›d¾¬ :: ›”} ¾c^¤¬” ›Ã’ƒእ”Ç=c^¬U 

”Ñ[¬ :: SeS\” eƒc^ ¨ÅIí’< ›p×Ý•እ¾Ý`¡ ›d¾¬ ::ZYƒ S<Ÿ^­‹” eÖ¬ :: 

እÌ” uSÁ´ Ó” ›ማÓ²¬ :: 

›dMð¬ :- Ií’< ›”É ¨ÃU Ÿ²=Á uLÃ G<Kƒ ›=”‹ `´Sƒ ÁL†¬“ ›”} Ÿc^¤¬ SeS` 

30 Ç=Ó] uLÃ M¿’ƒ ¾K?L†¬” SeSa‹ u¨[k~ LÃ Ÿc^ :: SeSa‡ ¾ÓÉ S<K< uS<K< 

kØ ÁK< SJ” ¾Kv†¬U :: 

45. ›¬^ ×ƒ” T’n’p 

¾›”É ¨ÃU G<K~ እÐ‹I” ›¬^ ×„‹ ¨ÅLÃ እ”Ç=ÁSK¡ƒ ›É`ÑI K?KA‡” uSÚuØ 

KIí’< ›d¾¬ :: ›¬^ ×ƒI” ¨Åታ‹“ ¨ÅLÃ uT’n’p Ií’<U እ”Ç’} ›¬^×~”/„‡” w‰ 

እ”Ç=Á”kdpe ”Ñ[¬:: Ií’<እÌ” u<Ö= እ”Ç=ÁÅ`Ó S”Ñ` ƒ‹LKI :: Ó” እ¾Á´¡ 

›ታe}Ÿ¡MKƒ :: 

›dMð¬:- Ií’< K?KA‹ ×„‡” dÁ”kdpc (እ”ÅÚuÖ) ›¬^ ×~”/×„‡” w‰ ²”uM-k“ 

uTÉ[Ó ካ”kdkc:: 

46. o”SÑMuØ 

òƒKò~ vK¬ Ö[â³ LÃ KIí’< MS<Ø ¨[kƒ“ እ`de ›ekUØKƒ“ Ÿ¬Ö?ƒ SS´Ñu=Á 

‰`ƒ ue}Í`v ÁK¬” VLL p`î ›d¾¬:: ›eðLÑ> ŸJ’ እ`de እ”Èƒ እ”ÅT>c^ ¾^eI” eU 

uSíõ ›d¾¬ :: ¾p`ì<” eU dƒÖ^ Ád¾¤¬” ›Ã’ƒ p`î እ”Ç=c^ KIí’< ”Ñ[¬ ::ZYƒ 

S<Ÿ^ MƒcÖ¬ ƒ‹LKI :: 

›dMð¬:- Ií’< ¡w SXÃ ’Ñ` ¨ÃU ¨Å¡w’ƒ ¾T>ÖÒ T”—¬”U p`î Ÿc^ :: }ŸታታÃ 

¾J’ ¾´Ó³Ó SeS` ÁK¬ ¡w ŸJ’ Ó” ›ÁMõU :: 

47. ¾c¬ UeM T”dƒ--3 ¡õKA‹&6 ¡õKA‹ 

KIí’< ¨[kƒ“ እርde eÖ¬ :: ›eðLÑ> ŸJ’ እ`de እ”Èƒ እ”ÅT>c^ ¾^eI” eU uSíõ 

›d¾¬ ::Ÿ²=ÁU ¾c¬ e°M (KUdK?& ¾¨”É MÏ&¾MÍÑ[É& ¾›vƒ& ¾እ“ƒ ¨²}) እ”Ç=Á’d 

”Ñ[¬ :: ¬Ö?ƒ ŸSS´ÑwI uòƒ Ií’< e°K<” YKA SÚ[c<” ›[ÒÓØ::  
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ZYƒ ŸõKA‹ ›dMð¬:- Ií’< 3 ¨ÃU Ÿ²=Á uLÃ ¾c¬’ƒ ›ŸLƒ ÁK¬” ŸdK :: Ø”É 

¾c¬’ƒ ¡õKA‹ (Ða­‹&›Ã•‹&�Ð‹&¡”Ê‹&�Óa‹) እ”Å ›”É ÃqÖ^K< :: ’Øw KTÓ–ƒ 

G<K<U ¾Ø”É ¡õKA‹ SdM ›Kv†¬ :: ŸMJ’ Ó” Y°K< ¾›”É Ô” w‰ ÃJ“M (K›”É 

›Ã”&Ða ¨²}ªÒ ›ÃcØU) :: uð}“ ¨pƒ T”—¬U ÁM}KSÅ e°M Ií’< }kvÃ’ƒ 

ÁL†¬” ¡õKA‹ SK¾ƒ S‰K<” ካe}ªM¡ Teታ¨h Á´ :: 

eÉeƒ ¡õKA‹ ›dMð¬ :- Ií’< eÉeƒ ¨ÃU uLÃ ¾c¬’ƒ ¡õKA‹” ŸdK :: (ZYƒ ¡õKA‹ 

uT>K¬ e` ÁK<ƒ” Seð`„‹ }SMŸƒ) :: YÉeƒ ¾c¬’ƒ ¡õKA‹” uSdM ÁKð Zeƒ 

¾c¬’ƒ ¡õKA‹” SdM ¾T>K¬” ÁMóM :: 

48.+” SÑMuØ 

òƒKò~ vK¬ Ö[â³ LÃ KIí’< MS<Ø ¨[kƒ“ እርde ›ekUØKƒ“ Ÿ¬Ö?ƒ SS´Ñu=Á 

‰`ƒ ue}Í`v ÁK¬” SekM p`î ›d¾¬:: ›eðLÑ> ŸJ’ እ`de እ”Èƒ እ”ÅT>c^ ¾^eI” 

eU uSíõ ›d¾¬ :: ¾p`ì<” eU dƒÖ^ Ád¾¤¬” ›Ã’ƒ p`î እ”Ç=c^ KIí’< 

”Ñ[¬ ::ZYƒ S<Ÿ^ MƒcÖ¬ ƒ‹LKI :: 

›dMð¬:- Ií’< u=Á”e G<Kƒ SeSa‹ ¨ÅSHM ›Ÿvu= እ”Ç=s[Ö< ›É`Ô Ÿc^ :: SeSa‡ 

¾ÓÉ kØ ÁK< SJ” ¾Kv†¬U :: ’Ñ` Ó” G<K~U SeSa‹ uG<Kƒ Ñ>²? ß[ƒ w‰(እጅ 

ከወረቀት ሳይነሳ) ¾}c\ SJ” ›Kv†¬ :: 

49. [¶S<” SeS` SK¾ƒ 

uð}“¬ ¬Ö?ƒ SS´Ñu=Á ‰`ƒ ue}Í`v ÁK<ƒ” G<Kƒ ƒይ¿ SeSa‹” KIí’< ›dይ“ 

#[»S< SeS` ¾ƒ—¬ ’¬;$ wKI ÖÃk¬:: #ƒMl SeS`$ እ”ÇƒM }Ö”kp:: Ií’< 

SeS\” ŸÖqSI u%EL ¨[k~” ŸLÃ ¨Åታ‹ uSÑMuØ ÃI”’<” ØÁo ÉÑUKƒ:: እ”ÅÑ“ 

¨ÅÔ” uTµ` KZY}— Ñ>²? Á”’< ØÁo ÉÑUKƒ:: Ií’< ZY~”U Ñ>²? uƒ¡¡M ŸMSKc Zyƒ 

}ÚT] °ÉKA‹” eÖ¬:: 

›dMð¬:- Ií’< Ÿ3~ Ñ>²?Áƒ 3~ uƒ¡¡M ŸSKc ¨Ã”U Ÿ6~ Ñ>²=Áƒ 5~” uƒ¡¡M ŸSKc   

50.” SÑMuØ-- dÁd¿ƒ 

Tdcu=Á:-”uTd¾ƒታ”Ç=ÑKwØ ŸT²´I uòƒ ”dታdÃ •ታ”Ç=ÑKwØ ›É`Ó!!! 
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òƒKò~ vK¬ Ö[â³ LÃ KIí’< MS<Ø ¨[kƒ“እ`de ›ekUØKƒ“ Ÿ¬Ö?ƒ SS´Ñu=Á 

‰`ƒ ue}Í`v ÁK¬” vKካ_ p`î Y°M ›d¾¬:: ›eðLÑ> ŸJ’ ታ`de እ”Èƒ እ”ÅT>c^ 

¾^eI” eU uSíõ ›d¾¬ :: ¾p`ì<” eU dƒÖ^“ �^eI Y°K<” ›”e}I 

dታd¾¬ÁSKŸƒŸ¬” ›Ã’ƒ p`îእ”Ç=Á’d KIí’< ”Ñ[¬::ZYƒ Ñ>²? S<Ÿ^ MƒcÖ¬ 

ƒ‹LKI:: 

›dMð¬:- Ií’< kØታ SeSa‹” uSÖkU vK4 Ô” �Ÿ<M T°²” ÁK¬” dØ” ŸdK:: T°²•‹ 

uT>}LKñ SeSa‹ ¾}ÑÖS< K=J’< u=‹K<U ›”ÓKA‡ Ó” ¾ÓÉ ¨Å 90 ÉÓ] 

¾}ÖÑ</¾k[u<SJ” ›Kv†¬:: ¡w SdÃ ¨ÃU g<M ›Ã’ƒ SJ” ¾Kv†¬U:: ¾lS~ 

`´SƒU Ÿeó~ 2 እØõ Á’c SJ” ›Kuƒ:: 

dÁd¿ ” SÑMuØ ¾‰K Ií” ” ›Ã„ SÑMuØ ¾T>K¬” ÁMóM:: 

51.” SÑMuØ--Ád¿ƒ 

Ií’<u‰`~ LÃ ÁK¬” ›^ƒ እŸ<M Ô” dØ” dÁd¿ƒ SÑMuØ ŸM‰K G<Kƒ }n^’>/ ƒI¿ 

SeSa‹” uSe^ƒ kØKAU K?KA‹ G<Kƒ ƒI¿ J’¬ ¾SËS]Á­‡” ƒI¿ SeSa‹ 

¾T>Ás`Ö< SeSa‹” vM}q^[Ö G<’@ታ•(እÏI” Ÿ¨[kƒ LÃ dታ’d) uSe^ƒ dØ” ScM 

p`ì<ታ”Èƒ ታ”ÅT>c^ ›dÃ:: Zeƒ Ñ>²? uSÅÒÑU �Ád¾I Zeƒ Ñ>²? እ”Ç=V¡` °ÉM 

eÖ¬:: 

›dMð¬:-” dÁd¿ እ”Ç=ÑKwØ u}ÖkUŸ¬ Seð`„‹ ›dMð¬:: 

 

ቋንቋ 

 

52. KÅ¨M ULi SeÖƒ 

Å¨K<” Ií’<እ”ÇÁÃ ›`ÑI Á ŸÐa¨< ue}ÑA” ƒ”i ¨Å%EL Å¨K<” u´Óታ (KeKe vK 

ÉUê) Å¨<M:: Ií’< KÅ¨K< ÉUî ULi "McÖ (¨Å ÉUጹ "Mµ[) uK?L Ñ>²? ÃH@”’< ð}“ 

•እ”ÅÑ“ V¡`::  
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›dMð¬:-uT”—¨<U S”ÑÉ uIí’< òƒ /Ñጽ LÃ KÅ¨K< ÉUî ULi K=Jን ¾T>‹K< M¿’„‹ 

"K< KUdK? u›Ã” ታ”penc?፣u›}’óðe SÖ” K¨<Ø ¨ÃU K?L T”—¨<U ¾እ”penc? K¨<Ø 

"d¾::  

53.ÉUë‹” T¨<×ƒ (²) 

uð}“ ¨pƒ Ií’< ŸKpf ue}k` K?L ¾}K¾ ÉUê ¾T>ÁcS ታ”ÅJ’ ›ÇUØ:: KUdK? ŸÑ<aa 

¾T>¨Ö< ƒ“”ሽ ÉUë‹ ¨ÃU ›Ýß` ¾›“vu= ÉUë‹ (#!I$ #™I$):: U”U ¾cT¤¨< ÉUî 

ŸK?K ¨LÌ” እ”Å’²=I ›Ã’ƒ ÉUë‹ Ií’< Ÿ²=I uòƒ ÁcT እ”Å’u[ ÖÃp:: 

›dMð¬:-እ”Å²=I ›Ã’ƒ ÉUë‹ ŸIí’<c=¨Ö< ŸcTI ¨ÃU }”ŸvŸu=¬ Ií’< Á¨× እ”Å’u[ 

Ÿ’Ñ[I:: 

Ií’<K?KA‹ T”—¨<”U ¾ÉUê SÖÃq‹ "Kð ÃH@”” SÖÃpU ›dMð¨<::  

54.#***$/#�II$ ÉUë‹ (²) 

Ií’<ታ”Å #***$ ¨ÃU #•II$ ›Ã’ƒ ¾›“vu= ÉUë‹ Se^ƒ ታ”ÅT>‹M ›ÇUØ:: እ”Å’²=I 

›Ã’ƒ ÉUë‹ "McTI እ”Å’²=I ›Ã’ƒ ÉUé‹ Ÿ²=I kÅU Ií’< ›¨Ø„ Á¨<p እ”ÅJ’ 

}”ŸvŸu=¬”  ÖÃp:: 

›dMð¬:-እ”Å’²=I ›Ã’ƒ ÉUë‹ ŸIí’< ŸcTI ¨ÃU }”ŸvŸu=¬ Ÿ’Ñ[I<::  

55. dp (²) 

Ií’< Ÿõ vK ÉUê እ”ÅT>ep ›ÇUØ:: ÃH@”” ›Ã’ƒ ÉUê (dp) "McTI }”ŸvŸu=¬” 

ÖÃp:: 

›dMð¬:-እ”Ç=I ›Ã’ƒ ÉUî ›”} ŸIí’< ŸcTI ¨ÃU }”ŸvŸu=¬ Ií’< Sdl” Ÿ’Ñ[I<:: 

56. [ÏUእ“ Ÿõ}— ÉUë‹ (SàI) (²) 

Ií’<እ”ÅT>àI ¨ÃU ¾Åeታ ›Ã’ƒ Ÿõ}— ÉUë‹” እ”ÅT>c^ (እ”ÅT>Á¨×) ›ÇUØ:: 

እ”Å²=I ›Ã’ƒ ÉUë‹ "McTI }”ŸvŸu=¬” ÖÃp::  

›dMð¬:-ታ”Å²=I ›Ã’ƒ ÉUê ŸIí’< cU}I ŸJ’ ¨ÃU }”ŸvŸu=¬ Ÿ²=I uòƒ Ií’<እ”Å²=I 

›Ã’ƒ ÉUê እ”ÅW^ Ÿ’Ñ[I:: 

57. ¨Å Ÿiማ•ÉUê Sµ` 
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Ií’< u}”ŸvŸu=¬ ß” ¨ÃU Ö[â?³ LÃ J•¨Å }”ŸvŸu=¬ò~” ›²<a እÁK Ÿ%EL¨< uŸ<M 

lU:: U“Mvƒ ¨Ç”} እ”ÇÁÃ }”ŸvŸu=¬ k¿” ¡` እÁd¾‹¬ ƒŸ<[~” እ”Éƒew ›É`Ó:: 

uŸ<vÁ ¬eØ ›”É Ÿ=¿w ›eÑw}I u›ñ uŸ<M Ñ<vÁ¬” uእÏI ›õ’¬“ dÁÃI Ÿ 6-12 ›=”‹ 

`kƒ ›Ÿvu= u›”Å—¨< Ëa uŸ<M }ÖÓ}I Ÿ<uÁ¬” u´Óማ uT¨³¨´ ´p}—“ ¾cKK ÉUî  

ታ”Ç=Á¨× ›É`Ó:: 

›dMð¬:-Ií’< uG<K~U Ða uŸ<M ¨ÅÉUì< ›p×Ý Ÿµ[:: 

 

58. ¨Å g<¡g<¡ማÉUê Sµ` 

Ií’< u}”ŸvŸu=¬ ß” ¨ÃU Ö[â?³ LÃ }kUÙ እÁK ¨ÃU u}”ŸvŸu=¬ታpõ¬cØ J• 

ò~” ¨Å Ö[â?³¬ ›Å`ÑA ታÁK Ÿ%EL¨< uŸ<M dÁÃI Ÿ 6-12 ›=”‹ `kƒ ›Ÿvu= u›”Å—¨< Ëa 

uŸ<M }ÖÒ¬:: Ÿ²=ÁU Ií’< K›”} ÉUî እ”Ë= Kƒ”óiI ULi እ”ÇÃcØ ¾እÏI” SÇõ 

u›”} ›õ“ uIí’<Ða S"ŸM ›É`ÑI eሙን ke wKI ug<¡g<¡ማ Kw²< Ñ>²? Ø^:: uK?L—¨< Ða 

uŸ<MU ÃH@”’< ›É`Ó::  

›dMð¬:-uG<K~U Ða­‡ ›p×Ý ¨Å ›”} ¾g<¡g<¡ማ ÉUê Ÿµ[::  

59.ነጠላ ክፍለ ቃሎች(³) 

MÌ ›”É }’vu= እ“ ›”É ›“vu= ¾Á² ’ÖL ÉUî እ”ÅT>ðØ` ›ÇUØ:: KUdK? #v$ (u›)! Ç 

#(Å›)$!Ò#(Ñ›)$!T#(S›)$ታ’²=I” "McTI ¨LÌ” Ÿ²=I kÅU MÌ }ÖpVv†¨<እ”ÅJ’ 

ÖÃp::  

›dMð¬:- Ií’< ÃI” ›Ã’ƒ ÉUî c=Á¨× ¾cTI እ”ÅJ’ ¨ÃU }”ŸvŸu=¬ SeT…” 

Ÿ²Ñu‹MI:: 

60.›eSeKA¾”ÓÓ` ÉUë‹” T¬×ƒ (²) 

KIí’< ›”É ÉUê ÅÒÓSI uMKƒ (KUdK? ¾Ñ<”ó” dM! ULeI” S”"ƒ ¨ÃU ¾SdU 

ÉUê):: Ÿ²=ÁU Ií’<›”} ÁÅ[Ÿ¨<” ታc<U ›eSeKA ታ”ÅT>ÁÅ`Ó }SMŸƒ:: Ií’< ULg<” 

"McÖI }”ŸvŸu=¬” Ií’< Ÿ²=I kÅU T”—¨<”U ›Ã’ƒ ÉUî Ÿc¨< ¾cT¨<” ›eSeKA 

ታ”ÅT>Á¨× ÖÃp:: Ií’< Á¨×¨< ÉUî uK?L c¨< ›’di’ƒ ታ”Í= u^c< õLÑAƒ ›KSJ“†¨< 

LÃ ƒŸ<[ƒ ›É`Ó::  
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›dMð¬:-Ií’< Á”}” ÉUê ›eSeKA "K ¨ÃU }”ŸvŸu=¬ Ií’< ¾K?L c¨< ÉUê ›eSeKA 

TK~” Ÿ’Ñ[‹I:: 

61.. ÇÇ/TT/vv - }KÃ}¨< ¾TÃማ¨l (²) 

uð}“ Ñ>²? Ií’< #ÇÇ$ ¨ÃU #TT$ ¨ÃU #vv$ TK~” ›ÇUØ:: ÃH@”” "McTI 

}”ŸvŸu=¬” Ií’< Ÿ²=I Ÿòƒ እ”Å²=I እ”ÅT>M ÖÃp:: nKA‡ ¾ÓÉ ¨LÐ‡” ¾T>SKŸ~ SJ” 

›Ã•`v†¨<U::  

›dMð¬:-Ií’<#ÇÇ$ ¨ÃU #TT$ ¨ÃU #vv$ c=M ŸcTI ¨ÃU }”ŸvŸu=¬ K?L Ñ>²? እ”Ç=I 

እ”ÅT>M Ÿ’Ñ[‹I:: 

62.¾}KÁ¿ ¡õK ÉUë‹” TÁÁ´ (²) 

Ií’<}SddÃ ¾J’<“ ¾}ÁÁ²< ¾”ÓÓ` ÉUë‹” 3 Ñ>²?“ uLÃ �¾ÅÒÑS TK~” ›ÇUØ:: KUdK? 

#ÇÇÇÇ$ #ÒÒÒÒ$:: ታ”Å’²=I ›Ã’ƒ ÉUጾ‹” ካMWTI }”ŸvŸu=¬” Ií’< uK?L Ñ>²? ታ”ÅT>M 

ÖÃp::  

›dMð¬:-Ií’<እ”Å²=I c=M ŸcTI ¨ÃU }”ŸvŸu=¬ እ”Ç=I እ”ÅT>M Ÿ²Ñu‹MI::  

63. S”}v}w (²) 

Ií’<uð}“ ¨pƒ u¬M ¾TÃማ¨l nL„‹”¨ÃU u¬M ƒ`Ñ<U ¾K?L†¬” ”ÓÓa‹ K^c< 

¾T>“Ñ` እ”ÅJ”›e}¬M:: (ÃH@ }Úvß’ማ†¨< uØm~ ¨ÃU U”U ¾TÃK¿ ¾ÉUê 

›cLKö‹” S“Ñ` #S”}v}w$ ’¨<):: ታ”Å²=I ›Ã’ƒ ”ÓÓ` "McTI Ií’< ¾}”}v}u ¨ÃU 

¾K?L s”s }“Ò] ¾T>SeM ”ÓÓ` ›Ã’ƒ እ”ÅT>ðØ` Ÿ}”ŸvŸu=¬ ÖÃp:: 

›dMð¬:-Ií’<ÃH@”” c=ÁÅ`Ó ŸcTI ¨ÃU }”ŸvŸu=¬ Ÿ²Ñu‹MI::  

64.ÇÇ / TT/vv :- }KÃ}¨< ¾T>ማ¨l (²) 

uð}“ Ñ>²? Ií’<›v~” #ÇÇ/vv$ ¨ÃU ታ“~” #TT$ TK~” ›e}¬KI }Ÿማ}M:: እ”Å²=I 

c=M "McTI }”ŸvŸu=¬” Ií’<Ÿ²=I uòƒ እ”Ç=I እ”ÅT>M ÖÃp:: 

›dMð¬:-Ií’<#ÇÇ/vv$ ¨ÃU #TT$ wሎƒ`Ñ<U uT>cØ ›Ã’ƒ c=ÖkU ŸcTI ¨ÃU 

}”ŸvŸu=¬ ÃH@”” ›É`ÕM wKA Ÿ’Ñ[I:: እ²=I LÃ ÃIን G<’@ማ•ታ”ደ¾vIK<እ “ƒ“ ›v~” 

Ÿእ’²=I u}K¿ nLƒ }Öpሞ ŸÖ^U ›dMð¨<:: KUdK? ›v~” #ûû$ wKA ŸÖ^::  
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ÃH@”” SÖÃp ÁKð Ií” #ÇÇ/TT--}KÃ}¨< ¾TÃማ¨l$ ¾T>K¨<” SÖÃp”U (61— ØÁo”) 

ÁMፋM::  

65.›”É !2!3!6nLƒ (²) 

}”ŸvŸu=¬” Ií’< Ÿ²=I uòƒ U” ÁIM nLƒ” S“Ñ` ታ”ÅT>‹M እ“ nL„‡U U” እ”ÅJ’< 

ÖÃp:: 

}”ŸvŸu=¬ ¾’Ñ[I ›”É! 2 ! 3! 6  nLƒ}kvÃ’ƒ ÁL†¨< ŸJ’<:: }kvÃ’ƒ ÁL†¨< nLƒ 

¾T>vK<ƒ #TT$!#ÇÇ$ ¨ÃU Ÿu?}cw ›vM eV‹“ Ÿu?ƒ እ”cd eV‹ ¨<Ü T”—¨<”U 

›Ã’ƒ ƒ`Ñ<U ÁL†¨< nLƒ “†¨<:: u2! 3 ¨ÃU u6  nLƒ ÁKð Ií” Ÿ’²=I ŸእÁ”Ç”Ç†¨< 

uማ‹ ÁK<ƒ” SÖÃq‹U ÁMóM:: KUdK? u3 nLƒ ÁKð Ií” u›”É ታ“ u2 nLƒ 

SÖÃq‹U ÁMóM::) 

66. e°KA‹” TSMŸƒ-- 2&4 

uSËS]Á #¾Y°KA‹” YU ”Ñ[˜$¾T>K¬” (68— ØÁo) ðƒ”:: Ií’< uƒ¡¡M YU ¾Ö^MI 

Ÿ›^ƒ Y°KA‹ uማ‹ ŸJ’ ÃI”” ØÁo ƒðƒ“KI:: ÃI””U KTÉ[Ó Ÿð}“¬ ¬Ö?ƒ 

SS´Ñu=Á ‰`ƒ ue}Í`v ÁK<ƒ” Y°KA‹ KIí’< ›d¾¬“ ¾T>Ÿ}K<ƒ” እ”ef‹ eU ¾Ö^I 

u×~ እ¾ÖqS እ”Ç=ÁdÃI ”Ñ[¬::እ”ef‡U ¨õ&c¬&¬h & ÉSƒ ታ“ ð[e “†¬:: Ií’< 

SMe እc¡cØI É[e [Ò እÁM¡ ›”É u›”É ¾ታ”ef‡”  eU Ø^Kƒ:: 

›dMð¬:- 2 e°KA‹” KTKõ Ií’< 2 ¨ÃU 3 ueU ¾}Ö\ƒ” እ”ef‹ e°M ŸSKŸ} ¨ÃU 

Y°KA‡” uT¾ƒ eT†¬” ŸÖ^:: 

›dMð¬:- 4 e°KA‹” KTKõ Ií’< 4 ¨ÃU 5 ueU ¾}Ö\ƒ” •እ”ef‹ e°M ŸSKŸ} ¨ÃU 

Y°KA‡” uT¾ƒ eT†¬” ŸÖ^:: 

67. nLƒ” TÁÁ´ (²) 

Ií’< u=Á”e 2 nLƒ” uTÁÁ´ É`Ñ>ƒ” SÓKê ¾T>‹M N[Ó Sc^~” ›ÇUØ:: ÃH@”” 

"McTI }”ŸvŸu=¬” ÃH@”” TÉ[Ó ይ‹M •እ”ÅJ” ÖÃp::  

›dMð¬:-Ií’< ÃH@”” c=ÁÅ`Ó ŸcTI ¨ÃU }”ŸvŸu=¬ ታ”ÇÅ[Ñ Ÿ’Ñ[I::  

UdK?­‹ 

   ¾T>ÁdMõ - #ኳe SÝ¨ƒ$! #SÖ×ƒ •ታðMÒKG<$! #•እ³ H>É$! #H>É vÃ-vÃ$ 
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¾TÁdMõ- #vÃ-vÃ$!#›H-›H$ 

68. Y°KA‹” ueU SØ^ƒ-- 1&4 

uð}“¬ ¬Ö?ƒ SS´Ñu=Á ‰`ƒ ue}Í`v ÁK<ƒ” ¾¨õ&¾ÉS@ƒ& ¾ð[e&¾¬h“ ¾c¬ 

Y°KA‹” KIí’< ›”É u›”É እÁSKŸƒ¡/ እ¾ÖqU¡ #ÃI U”É’¬;$ እÁM¡ ÖÃk¬:: 

›dMð¬:-¾1 Y°M  ¨ÃU ¾4 Y°KA‹”eV‹ u}Ö¾k¬ Sc[ƒ uƒ¡¡M ŸSKc:: 

›dMð¬:-Ií’< ¾k[u<ƒ” ¾u?ƒ እ”edƒ” Y°M u¨M eU dÃJ” uÓM eU (እu?ƒ u}c¾Suƒ 

eU) ŸÖ^ ¨ÃU ¾c¬ Y°M” #›vÂ$ ¨ÃU #¨”É MÏ$ ካK:: 

Teታ¨h:-›^ƒ Y°KA‹” uSØ^ƒ ÁKð Ií” 1 Y°M ¨ÃU 2 Y°KA‹” •ታ“ 4 Y°KA‹” 

SØ^ƒ (SÖqU) uT>K<ƒ SÖÃq‹ ÁMóM:: 

69. ¾c¬’ƒ ¡õKA‹-- 6 

KIí’< (Øl`) ›h”Ñ<K=ƒ ›d¾¬“ }^u}^ #¾›h”Ñ<K=~” ›ò”Ý&›Ã•‹& 

Ða­‹&›õ&እÐ‹&እÓa‹&JÉ&ìÑ<` ›d¾˜$ uTKƒ ÖÃk¬:: 

›dMð¬:-Ií’< u=Á”e 6 ¾c¬’ƒ ¡õKA‹” uƒ¡¡M ŸጠqS/ŸSKŸ}::JÉ KT>K¬ ÚÕ^ 

¨ÃU JÉ ¾T>K¬ }kvÃ’ƒ እ”ÇK¬ }”ŸvŸu=¬ Ÿ’Ñ[‹I Ií’< ÁMóM:: እUw`ƒ ŸK 

}kvÃ’ƒ ¾K¬U:: 

70.”ÓÓ`--uŸòM ÓMî ¾J’<፣ S<K< uS<K< ÓMî ¾J’< 

uð}“ ¨pƒ ¾Ií’<” ”ÓÓ` ‹KAማ ›e}¨<M (ÉUì-pLì¬”&nLƒ ›S^[Ö<”& ›vvK<”& 

dÃ”}v}w ƒ¡¡K— nLƒ S“Ñሩ” ¨²})::  

›dMð¬:-Ií’< Ÿ}“Ñ^†¨< ¨<eØ ÓTg<” ÁIM (uŸòM) S[Çƒ Ÿ‰M¡ ¨ÃU S<K< uS<K< 

Ÿ}[Ç¤¬::  

›”É Ií” ¾T>“Ñ^†¨< ”ÓÓa‹ S<K< uS<K< c¨< ¾T>[Ç†¨< ŸJኑ uŸòM S[Çƒ ¾T>K¨<” 

SÖÃp ÁMóM::  

71. É`Ó„‹” T¨p-- 2&4 

uð}“ ¬Ö?ƒ SS´Ñu=Á ‰`ƒ ue}Í`v ÁK<ƒ” Y°KA‹ KQí’< ›dÁ†¬“ ¾T>Ÿ}K<ƒ” ›”É 

u›”É እÁM¡ ታ”Ç=ÖlUI/•ታ”Ç=ÁdÃI ÖÃk¬ ::#¾ƒ—¬ ’¬ ¾T>u[¬ ;$ #¾ƒ—¬ ’¬ 
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T>Á¬ ¾T>K¬ ;$ #¾T>à¤¬ ¾ƒ—¬ ’¬ ;$ #¾T>“Ñ[¬ ¾ƒ—¬ ’¬ ;$ #uË`v¬ 

¾T>gŸS¬ ¾ƒ—¬ ’¬ ;$ 

›dMð¬:-Ií’< 2  É`Ó„‹” T¨p KT>K¬ SÖÃp 2 ¨ÃU 3 Y°KA‹” ŸÖqS :: 

›dMð¬:-Ií’< 4 É`Ó„‹” T¨p KT>K¬ 4 ¨ÃU 5 e°KA‹” uƒ¡¡M ŸÖqS:: 

Teታ¨h:- 4 É`ጊ„‹” T¨p ¾T>K¬” ÁKð Ií” 2 É`Ñ>„‹” T¨p ¾T>K¬” ÁMóM:: 

72..pîKA‹” T¨p-- 2! 3 

Ií’< ¾T>Ÿ}K<ƒ” ØÁo­‹ ›”É u›”É (}^ u}^) ÖÃk¨<:: 

#c=k²p´I U” ማÅ`ÒI;$ 

   #c=Å¡UI U” ማÅ`ÒKI;$ 

   #c=`wI U” ማÅ`ÒKI;$ 

›dMð¬:-Ií’< uƒ¡¡M እ”ÅSKd†¨< ØÁo­‹ SÖ” 2 ታ“/¨ÃU 3 pîKA‹”ካ¨k ›dMð¨<:: 

¾ƒ¡¡K— SMf‹ UdK?  

c=k²p²˜- ¢ትእKwdKG<፣ ¨Å u?ƒ ¨<eØ እÑvKG<' MwcእÅ`vKG<:: (c=k²p²˜ እeLKG< ¨ÃU 

SÇ=H’>ƒ ታ¨<×KG< wKA ŸSKcMI ›ማdMð¨<::)  

c=ÅŸS˜- ¨Å ›MጋÂ •እH@ÇKG<፣ ÒÅU እLKG<፣እ}—KG<:: 

c=`u˜- SwLƒ፣ Ud እuLKG<፣ ¾T>uL ’Ñ`እÖÃnKG<:: 

Teታ¨h:-  ›^ƒ pîKA‹” uT¨p ÁKð Ií” 2 pîKA‹” •እ”Ç¨k }¨eÊ ÁMóM:: 

73. kKTƒ” ueU SØ^ƒ 

uIé’< òƒKòƒ vK¬ Ö[â?³ LÃ kÃ&Øl`& ’ß ታ“ ›[”ÕÈ kKU ÁL†¬” Ÿ=¿x‹ 

›ekUØ:: }^ u}^ ¨Å እÁ”Ç”Æ Ÿ=¿w እÁSKŸƒ¡ Ií’<” #ÃI kKU U”É’¬ ¾T>vK¬;$ 

እÁM¡ ÖÃp:: kKS< ¾}’Ñ[I” Ÿ=¿w እ¾K¾I Kw‰¬ ›ekUØ:: u²=I Sc[ƒ ›^~”U 

kKTƒ ÖÃp:: 



151 
 

›dMð¬:- ›”É kKU ueU SØ^ƒ KT>K¬ ›”É& G<Kƒ&¨ÃU Zeƒ kKV‹ uƒ¡¡M 

ŸK¾“ ueT†¬ ŸÖ^:: Ií’< ¾}Ö¾k¬” kKU ÁK¬” ’Ñ`& (KUdK? KØl` ŸcM 

"K&K›[”ÕÈ d` "K&K’ß Ø`e "K& KkÃ ÅU "K) ›dMð¬:: 

›dMð¬:-›^ƒ kKV‹” SØ^ƒ KT>K¬ ›^~”U kKTƒ Ií’< uƒ¡¡M KÃ„ ŸÖ^::Ií’< 

¾}Ö¾k¬” kKU ÁK¬” ’Ñ`& (KUdK? KØl` ŸcM ŸK&K›[”ÕÈ d` ŸK&K’ß Ø`e ŸK& 

KkÃ ÅU ŸK) ›dMð¬:: 

Teማ¨h:-  ›^ƒ kKV‹” ueU T¨p”  ÁKð Ií” ›”ÉkKU ueU T¨p” ÁMóM:: 

74. ¾°n­‹ ØpU-- 2&3 

Ií’<” ¾T>Ÿ}K<ƒ” ØÁo­‹ ›”É u›”É ÖÃk¬:: 

#uc=’> U” ማÅ`ÒKI;$  #u`ÛT KU” ÁÑKÓLM;$ #›MÒ KU” ÁÑKÓLM;$ 

›dMð¬:- 2 •°n­‹” ¨ÃU 3 •°n­‹” KT>K¬ uSKc¬ ƒ¡¡K— SMe Sc[ƒ:: 

uSMf‡ ¬eØ ¾É`Ñ>ƒ ÑLß nLƒ ¾J’<ƒ ታ”Å’ # SÖ×ƒ&SkSØ ታ“ S}—ƒ$ 

¾SdcK<ƒ SŸ}ƒ ›Kv†¬:: KŸ<vÁ #SÚS`$ Ku`ÛT #LÃ S¬×ƒ$  ¾SdcK<ƒ 

ÁM}KSÆ É`Ñ„‹” ¾T>ÑMì< nLƒ }kvÃ’ƒ ›L†¬:: ’Ñ` Ó” KŸ<vÁ #¨}ƒ$ ታ“ K 

u`ÛT #Ö[â³$ ¾T>K¬ }kvÃ’ƒ ¾K¬U:: 

75. ›”É Ÿ=¿w Slጠር 

uÖ[â?³ LÃ ŸIí’< òƒ Kòƒ eU”ƒ Ÿ=¿x‹” ›ekUØ:: Ÿl`Ø^ß ታ”Ú„ቹ kØKA MS<Ø 

¨[kƒ ›ekUØ:: Ÿ²=ÁU Ií’<” #›”É Ÿ=¿w¨[k~ LÃ ›ekUØ$ uK¨<:: u²=I G<’@ማŸ=¿u<” 

ŸekSÖ u%EL#u¨[k~ LÃ e”ƒ Ÿ=¿x‹ ›K<;$ wKI ÖÃk¨<::  

›dMð¬:- Ií’<›”É Ÿ=¿w እ”ÇekSÖ u¨[k~ LÃ ›”É Ÿ=¿w ›K wሎ Ÿ}“Ñ[::  

76.›^ƒ Sስተዋድዶች” S[Çƒ 

›”} ታ“ Ií’<ታ”ÅqT‹G< ›”É Ÿ=¿w eÖ¨<:: Ÿ²=ÁU ¾T>Ÿ}K<ƒ” SS]Á­‹ }^ u}^ 

eÖ¨<:: 

#Ÿ=¿u<” Ö[â?³¨< LÃ ›ekUØ$፣ #Ÿ=¿u<” Ö[â?³¨< e` ›ekUØ$ #Ÿ=¿u<” ታ’@ òƒKòƒ 

›ekUØ$፣ #Ÿ=¿u<” Ÿ’@ ÑA” ›ekUØ$uK¨<:: u¾ƒ°³µ‡ SካŸM Ií’< Ÿ=¿u<” ŸekSÖuƒ 

ታ”Ç=Á’d ›É`Ó:: 
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›dMð¬:- Ií’< ›^~”U ƒእ³µ‹ uƒ¡¡M }[É„ É`Ó~” u›Óvu< "Ÿ“¨’::  

77. nLƒ” SÓKî-- 5& 7 

Ií’< ›”}” ታÁÅSÖI SJ’<” ›[ÒÓØ“ ¾T>Ÿ}K<ƒ” uK¬::#ታ’@ nM •ታ’Ó`HKG<:: ›”} 

ÅÓV ¾’Ñ`Ÿ<I” nM U” TKƒ ታ”ÅJ’ ƒ’Ó[—KI$ ŸM¡ u%EL ¾T>Ÿ}K<ƒ” nLƒ }^ u}^ 

ÖÃk¬:: 

#ኳe--¨”´--u=L­--u?ƒ--S<´--•ታ”Úƒ--›Ø`--×^U”É’¬;$ ›eðLÑ> ŸJ’ ታÁ”Ç”Æ” nM 

Zeƒ Ñ>²? SÖ¾p ƒ‹LKI:: eƒÖÃp #eK’Ñ\ ›”Ç”É Ñ<ÇÄ‹” ”Ñ[˜$ uTKƒ ÖÃk¬ እ”Í= 

KU” እ”ÅT>ÖpU ¨ÃU U” ታ”ÅT>Å[Óuƒ ›ƒÖÃk¬:: 

›dMð¬:-›Ueƒ nLƒ” SÓKî KT>K¬ SS²— Ií’< 5 ¨ÃU 6 nL„‹” kØKA u}Ökc<ƒ 

}kvÃ’ƒ vL†¬ SM¡ 1) uT>cÖ<ƒ ØpU& 2) vL†¬ p`î& 3) ŸU” እ”Å}c\& ¨ÃU  4) 

u›ÖnLÃ UÉv†¬ ŸÑKì:: 

¾ƒ¡¡K— SKe UdK?­‹:- 

 ኳe -- ¾T>’Ø`&¡w& SÝ¨‰ 

 ¨”´-- ¬H& ›d ¾T>•`uƒ&Kc¬’ƒ SማÖu=Á&Mwe TÖu=Á 

 u=Lª-- KSl[Ø&i”Ÿ<`ƒ KS¡}õ&KT[É 

 u?ƒ-- KS•]Á&Ÿታ”Úƒ (wKAŸƒ) ¾T>c^ 

 S<´-- õ^õ_& ¾T>uL 

 እ”Úƒ-- KT”ÅÉ& KTwcÁ&×^ SY]Á&TÑÊ 

 ›Ø`-- ¬h KTÑÉ&¨ÅLÃ S¬Ý&uu?ƒ (Óu=) ²<`Á ¾T>J” 

 ×^-- ¾u?ƒ LÃ—¬ ¡õM& ´“w SŸLŸÁ 

 

78.  ›Ueƒ Ÿ=¿x‹” SlÖ` 

uÖ[â?³¨< LÃ ŸIí’< òƒ Kòƒ 8 Ÿ=¿x‹” ›ekUØ:: ŸŸ=¿x‡ kØKA MS<Ø ¨[kƒ ›ekUØ:: 

Ÿ²=ÁU #5Ÿ=¿x‹” ¨[k~ LÃ ›ekUØ$ uK¨<:: Ÿ=¿x‡” ›ekUÙ¾Ú[cc=ScMI #u¨[k~ 

LÃ e”ƒ ¾እ”Úƒ l`Ø^à‹ ›K<;$ wKI ÖÃk¨<:: 
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›dMð¬:-Ií’< 5 Ÿ=¿x‹” u¨[k~ LÃ ŸekSÖ“ e”ƒ ›K<KT>K¬ #5 Ÿ=¿x‹$ wKA Ÿ}“Ñረ:: 

#e”ƒ ’¬$ }wKA Ÿ}Ö¾k uኋL እÁ”Ç”Æ” Ÿ=¿w ÉUè” Ÿõ ›`ÑA ›”É u›”É ታ”ÅÑ“ 

SlÖ` ¾KuƒU:: qÖ^ w‰ (1፣ 2፣ 3፣ 4፣ 5) ›ÁdMð¨<U፣Ií’< KÃ„ #5$ wKA S“Ñ` 

›Kuƒ:: 

Teማ¨h:- ¾5 Ÿ=¿w qÖ^” ÁKð Ií”¾›”É Ÿ=¿w qÖ^” ÁMóM:: 

79. }n^’>­‹-- 2 

¾T>Ÿ}K<ƒ” ¯[õ} ’Ña‹ [Ò እÁM¡ ›”É u›”É KIí’<ግMî uJ’ ›£ኋ” •እÁ’uw¡ vÊ 

xማ¬” እ”Ç=VL ÖÃk¬::¨ÅT>kØK¬ ØÁo ŸTKõI uòƒ Ií’< SMc<” እe¡“Ñ` É[e 

Öwk¬:: 

#ð[eƒMp ŸJ’&›ÃØ-------- ’¬::$ 

#É”ÒÃŸvÉ ŸJ’&pÖM------- ’¬::$ 

#ìHÃ ¾T>Áu^¬ k” ŸJ’&Ú[n ¾T>Áu^¬ ---------- ’¬::$ 

›dMð¬:- Ií’< ŸZY~ G<K~” ®/’Ña‹ uƒ¡¡M ŸTEL:: 

¾ƒ¡¡K—¬ SMe UdK?­‹ :- 

 ƒMp-- ƒ”i&›’e}— 

 ŸvÉ-- kLM&¾T>u` 

 k” -- Tማ•&ÚKT&Ugƒ&ጥl`  

 

ጥቅልናጉልህእንቅስቃሴዎች(gross Motor) 

80. ማŸ<M ማ”penc?­‹  

Ií’< uË`v¨<እ”Å}”ÒKK ¾¡”Ê‡” እ”penc? }SMŸƒ::  

›dMð¬:-Ií’< ¡”Ê‡”“ ታÓa‡” ታŸ<M "”kdkc<:: ›”É ¡”Æ ታ“/¨ÃU ታÓ\ ¾K?L¨<” ÁIM 

"L”kdkc ›ማdMð¨<:: 

81. ß”pLƒ” (^e”) T”dƒ (²) 
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Ií’<” uJÆ (uòƒKòƒ) ´`Ó ¨KM LÃ ›e}—¨<::  

›dMð¬:-Ií’< u=Á”e K›ß` Ñ>²?U u=J” ›ÑÛ”Ÿ¨KK<›”e„ ¨Å ¾ƒኛውU ÑA’< dÃµ` 

ß”pL~” ŸõካÅ[Ñ ¨ÃU }”ŸvŸu=¬Ií’<ÃH@”” ታ”ÅT>ÁÅ`Ó Ÿ}“Ñ[‹::  

82. ß”pLƒ” 45 Ç=Ó] ¨Å LÃ T”dƒ 

Ií’<” uJÆ (uòƒKòƒ) ¨KM LÃ ›e}—¨<::  

›dMð¬:-Ií’< uòቱታ“ u¨KK< SካŸM uÓUƒ 45 Ç=Ó] Ÿፍ uTKƒ ŸòƒKòƒ ÁK¨<” Ö[â?³ 

uTየƒ Kw²< c¢”Ê‹ ß”pL~” ¨Å LÃ "Å[Ñ:: Ií’< ŸòƒKòƒ ÁK¨<” Ö[â?³ ÁÁM::  

Teማ¨h:- ß”pL~” 45 Ç=Ó] ¨ÅLÃ T”dƒ ¾‰K Ií” ß”pLƒ ¨ÅLÃ T”dƒ”U ØÁo 

ÁMóM::  

83. ß”pLƒ 9® Ç=Ó]­‹ ¨Å LÃ T”dƒ 

Ií’<” uJÆ (uòƒKò~) ¨KM LÃ ›e}—¨<::  

Ií’< uò~ ታ“ u¨KK<SካŸM 9® Ç=Ó] ›”ÓM uSe^ƒ Kw²< c¢”Ê‹ ß”pL~”“ Å[~” ¨Å 

LÃ ካÅ[Ñ:: Ií’<¡”Ê‡”u¨KK<uTeÅÑõ ß”pL~” ¨Åòƒ uTÉ[Ó ÁÁM:: 

Teማ¨h:- ß”pL~” 9® Ç=Ó] ¨Å LÃ T”dƒ” ÁKð Ií” 45 Ç=Ó] ¨Å LÃ T”dƒ ታ“ 

ß”pLƒ T”dƒ”U ÁMóM:: 

84. SkSØ- ß”pLƒ” ቀጥአድርጎ (ተቆጣጥሮ) 

Ií’<” uSkSÝ¨< ›ekUÖI Á²¨<:: 

›dMð¬:-Ií’<ß”pL~” „KA „KA ¨Ç=Á“ ¨Ç=I&Ó^“ k˜ /òƒ“ %Eላ/ dÁንkdpe Kw²< 

c¢”Ê‹ ¨ÅLÃ kØ ›É`ÑA“ ›[ÒÓ„ ŸÁ²:: 

85. ¡wÅƒንuማÓሮቹ Sሸከም(SÅÑõ) 

Ií’<”በÖ[â?³ ¨Kል LÃ uታÓa‡“ uታÓ` ÝT­ታ›ቁS¨<“ ÅÓፈህ Á²¨<:: ከዚያU ታ^c<” 

‹ሎ }ÅÓö ታ”Ç=qU ÅÑõ ታያÅ[¡ ke wKI ታÏI”¬eÉ:: 

›dMð¬:-Ií’< uታÓa‡ ¡wÅ~” (የc¨<ነቱ” ሚዛ”) Kw²< c¢”Ê‹ ÅÓö SqU Ÿ‰K::  

86. u¡”É }Åóðö ŸÅ[ƒ k“ TKƒ  
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Ií’<” uJÆ (uòƒKò~) ¨KM LÃ ›e}—¨<::  

›dMð¬:-Ií’< ¾}¨Ö\ (¾}²[Ñ<) ¡”Ê‡”/¡`•‡” ÉÒõ }ÖpV ß”pL~”“ Å[~” ¨ÅLÃ 

uT”dƒ kØታ•òƒKòƒ ¨ÃU ¨Å LÃ Ÿ}SKŸ}::  

87. }˜„ SÑKvuØ/S”ŸvKM  (²) 

uð}“ ¨pƒ Ií’< ŸË`v¨< ¨ÅJÆ ¨ÃU ŸJÆ ¨ÅË`v¨< ÃÑKuØ ታ”ÅJ’ }SMŸƒ:: ÃH@”” 

ካላ¾I }”ŸvŸu=¬”Ií’< ŸË`v¨< ¨Å JÆ ¨ÃU ŸJÆ ¨ÅË`v¨< u=Á”e G<Kƒ Ñ>²? S<K< 

KS<K< SÑKvuØ ይ‹M ታ”ÅJ’ ÖÃp::  

›dMð¬:-Ií’< S<K< KS<K< c=ÑKvuØ "¾I ¨ÃU }”ŸvŸu=¬ u=Á”e G<Kƒ Ñ>²? SÑKvuÖ<” 

ከ’Ñ[‹I::  

 

 

88. ß”pLƒ” ÁKT²Ó¾ƒ S’dƒ  

Ií’<” uË`v¨< ›e}—¨<:: Ÿ×„‡ uታ‹ G<K~” ታÐ‹ uSÁ´ uØ”no ታ“ u´Ó• ¨Åአ”} 

እ¾dw¡ uSkSጫ¨<ታ”Ç=kSØ ›É`Ó:: Ií’<” Sdw ታ”ÅጀS`ክ ¨Ç=Á¨<’< ß”pLቱ” 

"ዘገየ(¨Å%EL "ek[) Ií’<” S<K< KS<K<ታ”Ç=kSØ SdwI” ›ƒkØMuƒ::  

›dMð¬:-¾Ií’< c¨<’ƒ ¨Å LÃ uT>dwuƒ Ñ>²? ß”pL~ uT”—¨<U Ñ>²? ÁM²Ñ¾ ŸJ’:: MÌU 

¾ƒŸh¨<”“ ¾›”Ñ~” Ö<”‰­‹ uSÖkU ›”}” ÃevM:: 

 

89. SkSØ! ÁKÉÒõ  

Ií’<” Ö[â?³ LÃ ›ekUÖI Á²¨< (ÅÓð¨<):: Ÿ²=ÁU ታ”ÅTÃ¨Ép "[ÒÑØ¡ u%EL ke እÁM¡ እÏI” 

Mkp:: 

›dMð¬:-Ií’< K5 c?¢”É እ“ uLÃ Kw‰¨< SkSØ Ÿ‰K:: uእÌ ¨ÃU uእÓ\ Ö[â?³¨<” 

K=ÅÑõ Ã‹LM:: 

 

90. }ÅÓö SqU 
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Ií’<” Ö×` ’Ñ`፣•ታ”ÅÓÉÓÇ ¨ÃU ¨”u` (c¨< ›ÃJ”U) }ÅÓö ታ”Ç=qU ›É`Ó:: ›dMð¬:-Ií’<” 

Ÿ5 c?¢”É“ uLÃ }ÅÓö SqU Ÿ‰K::  

 

91. KSqU Sdw  

       ´p ÁK ¨”u` ¨ÃU Ö[â?³ LÃ ›h”Ñ<ሊƒ ¨ÃU ÚK? uTekSØ uÖ[â?³¨<  ¨ÃU ¨”u\ 

›ÖÑw (ÑA”) Ií’<” ›ekUÖ¨<:: Ÿ²=ÁU ›h”Ñ<K=~” ¨ÃU ÚK?¬” KS¨<cÉ c=M Ö[â?³¨<” 

¨ÃU ¨”u\” Ãµ uSdw •ታ”Ç=qU ›u[ታታ¨<። 

›dMð¬:-Ií’< Ö[â?³¨<” ¨ÃU ¨”u\” እ¾du u^c< ŸqS::  

 

 

 

92. ማ”Ç=kSØ TÉ[Ó (²)  

Ií’< uË`v¨< }”Òሎ uJÆ }˜„ •¾Ç¤ ¨ÃU uÉÒõ qሞ •እÁK እ”Ç=kSØ ›u[ታታ¨< (›É`Ó):: 

ይH@” TÉ[Ó "M‰K ¨ÃU c=ÁÅ`Ó "L¾I }”ŸvŸu=¬” Ií’< Ÿ²=I uòƒ Ÿ}—uƒ፣ ŸT>ÉIuƒ 

¨ÃU ከqSuƒ c¨< dÃ[Ç u^c< SkSØ ይ‹M ታ”ÅJ’ ÖÃp::   

›dMð¬:-Ií’< ÃH@” c=ÁÅ`Ó "¾I ¨ÃU }”ŸvŸu=¬” TÉ[Ñ<” Ÿ’Ñ[I::  

 

93.K2 c?¢”Ê‹SqU  

Ií’<” ¨KM LÃ uታÏI uSÅÑõ ታ”Ç=qU ›É`Ó:: Ÿ²=ያU T>³’<” uSÖup u^c< ¾qS 

c=SeMI SÅÑõI” }¨< (እÏI” Mkp):: 

›dMð¬:-Ií’<” ŸKkpŸ¨< u%EL ÁKU”U ÉÒõ Ÿ2 c?Ÿ”Ê‹ uLÃ SqU Ÿ‰K:: 

 

94. w‰¨<” SqU 

¾›ðታ}’< pÅU }Ÿ}M K2 cŸ”Ê‹ SqU ŸT>K¬ Ò` }SddÃ ’¨<::  
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›dMð¬:-Ií’< w‰¨<” (ÁKU”U ÉÒõ) Ÿ1® cŸ”Ê‹ uLÃ SqU Ÿ‰K<::  ÃI”” ØÁo ÁKð 

Ií” }ÅÓö  SqU”“ K 2 c¢”É SqU T>K¬” (Øያo 90 እ“ 93”) እ”ÇKð ÃqÖ^M:: 

 

95. ጎንበስ wKA ŸS_ƒ LÃ T”dƒ  

Ií’< ¨KM LÃ ÁKU”U ÉÒõ ታ”Ç=qU uTÉ[Ó u›ÖÑu< ¨KK< LÃ ›h”Ñ<ሊƒ ›ekUØKƒ:: Ÿ²=ÁU 

ÑA”ue wሎ ›h”Ñ<K=~” ታ”Ç=Á’d“ ታ”ÅÑ“ ታ”Ç=qU ›u[ታታ¨<:: 

›dMð¬:-Ií’< U”U dÃÅÑõ“ dÃkSØ ›h”Ñ<ሊ~” ›”e„ ታ”ÅÑ“ SqU Ÿ‰K:: 

 

96. uƒ¡¡M S^SÉ  

Ií’< c=^SÉ }SMŸƒ::  

›dMð¬:-¾c¬’ƒ T>³’<” uSÖup ›Mö ›Mö u=¨ÉpU ታUw³U ሳÃንÑÇÑÉ T>³’<” 

uSq×Ö` S^uÉ Ÿ‰K:: 

97. ¨Å%EL S^SÉ (²) 

Ií’<” ›”} ¨Å%ELI ታ¾}^SÉ¡ ›d¾¨<“ ታc<U ¨Å%EL ታ”Ç=^SÉ ›u[ታታ¨<::  ¨ÃU 

uð}“ Ñ>²? ታ”Ç=I TÉ[Ñ<” ›e}¨<M:: Ií’<” ¨Å%EL¨< c=^SÉ "L¾I }”ŸvŸu=¬” Ÿ²=I uòƒ 

ታ”Å²=I S^SÆ” ›Ã„• ታ”ÅJ’ ÖÃp:: U“MvƒU ›h”Ñ<K=ƒ •ታ¾ÑA}} ¨ÃU ¾u?ƒ 

¨ÃU ¾lUdØ” S´Ñ>Á u` c=Ÿðƒ K=J” Ã‹LM:: 

Ií’< S_ƒ dÃkSØ ¨Å%EL w²<ታ`UÍ­‹ c=^SÉ ካ¾I ¨ÃU }”ŸvŸu=¬ •ታ”Å²=I S^SÆ” 

Ÿ’Ñ[‹I::  

 

98. SaØ 

Ií’<ታ”Ç=aØ ›É`Ó (›u[ታታ¨<):: U“MvƒU ኳe ¨Åò~ ^p ›É`ÑI uS¨`¨` ታc<ኳDdD” ›va 

ታ”Ç=Ã³ƒ TÉ[Ó ÃJ“M::  

›dMð¬:-uð×” እ`UÍ dÃJ” ¨Ø uJ’ \Ý Ií’< dÃ”ÑÇÑÉ (dÃ¨Ép) SaØ Ÿ‰K::  
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99. Å[Í­‹” S¨<×ƒ (ipw SH@É) (²) 

}”ŸvŸu=¬” Ií’< Å[Í­‹” (¾öp)  ¨ÃU ipw •ታ”Èƒ ታ”ÅT>¨× ÖÃp:: 

›dMð¬:-Ií’< ¾öp ¨ÃU ¾u?ƒ SÓu=Á Å[Í­‹” ¨ÃU ipw Kw‰¨< ¨ÅLÃ S¨<×ƒ S‰K<” 

"[ÒÑØ¡:: ÃH@” c=ÁÅ`Ó Ó`ÓÇ ¨ÃU Ó`ÓÇ LÃ Áሉ SÅÑòÁ­‹” KÉÒõ SÖkU 

Ã‹LM:: ’Ñ` Ó” c¨<” SÅÑõ ¾KuƒU::   

 

100.ማDe” òƒ Kòƒ uS_ƒ LÃ S`ÑØ  

uqS¬ Ií” òƒKòƒ 6 ›=”‹ ÁIM `kƒ LÃ ŸûDdD” S_ƒ LÃ ›ekUØ:: Ií’< ŸûDdD” uታÓ\ 

ታ”Ç=Sታ•”Ñ[¬::ታ”Èƒ SUታƒ ታ”ÇKuƒU Mታd¾¬ ƒ‹LKI:: 

›dMð¬:- Ií’<ŸûDdD” ui¡U dÃJ” uታÓ\ ÁKU”U ታÑ³ ¨Åòƒ ŸSታƒ::ŸûDdD” uታÓ` 

T”g^}ƒ ¨ÃU SÓóƒ&u%EK=Äi ታ”penc? SUታƒ ¨ÃU ታLÃª SqU ›ÁdMõU:: 

 

 

101. ¨ÅLÃ S´KM  

Ií’< G<Kƒ ታÓa‡” u›”É LÃ ›×Ua ¨ÅLÃ ታ”Ç=²M ”Ñ[¨<:: ÃH@” ታ”Èƒ Se^ƒ ታ”ÇKuƒ 

Mታd¾¨< ƒ‹LKI::  

›dMð¬:- Ií’<ሁKƒ ታÓa‡” ›”É LÃ ›×Ua Ÿ¨KK< ¨Å LÃ uS’dƒ S´KM Ÿ‰K:: Ií’< ¨ÅLÃ 

Ÿ²KK uኋላ }SMf ¨KK< LÃ c=Á`õ ¾}’duƒ xታ T[õ ›ÃጠupuƒU:: ታ”Ç=G<U ŸS´KK< 

uòƒ S”Å`Å` (SaØ) ¨ÃU ÉÒõ SÖkU ¾KuƒU::  

 

102. ŸûDe uማÏ òƒKòƒ S¨`¨` 

KIí’< uታÌ ŸûDe eÖ¬“ ŸòƒKò~ u=Á”e 3 ÝT ÁIM uS^p lU:: Ÿ²=ÁU ኳdD” uታÌ 

¨Å›”} ታ”Ç=¨[¬^ƒ ”Ñ[¬:: uታÌ ታ”Èƒ S¨`¨` ታ”Çkuƒ Mታd¾¬ ƒ‹LKI:: ¾Zeƒ 

Ñ>²? S<Ÿ^U MƒcÖ¬ ƒ‹LKI:: 

›dM¬:- Ií’<ŸûDdD” ŸእÌ ¨ÅLÃ uS¨`¨` uß”pLƒI“ Ñ<MuƒI SŸŸM vK¬ ŸõታታÏI” 

²`Ó}I MƒÅ`euƒ uUƒ‹Muƒ `kƒ ŸÅ[c:: u²=I S”ÑÉ ¾}¨[¨[ ኳe ›”}Ò ŸSÉ[c< 
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uòƒ S_ƒ uT>¨Épuƒ Ñ>²? ¾’Ø^M::ኳdD” kØታ•¨Åòƒ Kòƒ S¨`¨`  ¨ÃU ¨ÅS_ƒ 

S¨`¨` }kvÃ’ƒ  ¾K¬U:: 

 

103. ›ÓÉU (¨ÅÑA”) S´KM  

       ¨Kል LÃ ›”É MS<Ø ¨[kƒ (SÖኑA4 ¾J’) ›ekUØ“ Ií’< Ÿ¨[k~ ›ÖÑw ¨[k~” 

dÃ[ÓØ ታ”Ç=qU ›É`ÑI u¨[k~ LÃ ¨ÅÑA” ታ”Èƒ S´KM ታ”ÇKuƒ ²KI ›d¾¨<:: Ÿ²=ÁU 

Ád¾¤¨<” ›Ã’ƒ ታ”Ç=c^ ”Ñ[¨<:: ›eðLጊ ŸJ’ 3 S<Ÿ^­‹” MƒcÖ¨< ƒ‹LKI::  

›dM¬:- Ií’< G<Kƒ ታÓa‡” ›”É LÃ uT×S` u¨[k~ LÃ ulS~ ›ÓÉU S´KM Ÿ‰K::  

 

104. u›”É ማÓ` T>³” ÖwpእeŸ 1 !2 !3 !4! 5 !6 c¢”Ê‹ SqU  

Ií’< ÁKU”U ÉÒõ Kw‰¨<ታ”Ç=qU ›É`Ó:: Ÿ²=ÁU ›”É ታÓ\” ¨Å%EL በTÖõ uK?LእÓ\ 

uSqU T>³’<” እ”Èƒ SÖup ታ”ÇKuƒ c`}I ›d¾¨<:: ÃH@”” Se^ƒ እ”Ç=ችM ÅÓV 

uSËS]Á S<Ÿ^¨< u›”É ታÓ\ T>³’<” K6 c¢”Ê‹ SÖup "M‰K3 ¾S<Ÿ^ °ÉKA‹ eÖ¨<:: 

Ÿfe~ S<Ÿ^­‹ ¨<eØ K[ÏU c¢”Ê‹ T>³’<” Öwq ¾q¾uƒ” Ñ>²? S´ÓwKƒ:: 

ታ²=I LÃ Ÿ}cÖ<ƒ ¾Ñ>²? Seð`„‹ (c¢”Ê‹) ¨<eØ 2 ›Ýß` SÖÃq‹ Sc[ƒ Ií’< 

T>³’<” u›Óvu< }q×Øa ¾qSv†¨<” c¢”Ê‹ ›dMð¨<:: (KUdK? uk˜ •Ó\ [ÏU Ñ>²? 

T>³’<” ¾Öuk¨< K3 c¢”Ê‹ ŸJ’ ታ“ uÓ^ ታÓ\ ÅÓV K5 c¢”Ê‹ u=J” Ií’< u1፣ u2 ታ“ 

u3 c¢”Ê‹ T>³’<” uSq×Ö` SqU Ã‹LM T>K¬” SÖÃq‹ ÁMóM::)  

[ÏS<” c¢”Ê‹ TKõ ¾‰K Á’c¬”Ñ>²?እ”ÇKð ÃqÖ^M:: (KUdK? u›”É እÓ\ K3 Åmn­‹ 

T>³’<” SÖup ¾‰K Ií” u}SddÃ ታÓ\ T>³’<” K1 c¢”É ታ“ K2 c¢”Ê‹ SÖup Ã‹LM 

¾T>K¬” SÖÃq‹” ÁMóM::)  

 

105. u›”É ማÓ` w‰ ¨Å LÃ ¨Å LÃ  S´KM (ጡብጡብማለት) 

Ií’< ÁKU”U ÉÒõ ð”Ö` wሎታ”Ç=qU ›É`Ó“ ›”É ታÓ\” ¨Å%EL uTÖõ uK?L¨<ታÓ\ 

ታ”Ç=qU ”Ñ[¨<:: Ÿ²=ÁU ÅÒÓV ¨ÅLÃ ታ”Ç=²M ”ገ[¨<:: Ií’<ታ”Èƒ Se^ƒ ታ”ÇKuƒ 

Mታd¾¨< ƒ‹LKI:: 
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›dMð¬:-Ií’< U”U ’Ñ` dÃÅÑõ u›”É •ታÓ\ Ÿ2 Ñ>²? uLÃ u}`ታ•ታ²=Á¨< vKuƒ xታ 

¨ÃU ¨ÅÑA” •እ¾[ÑÖ ¨ÅLÃ ¨ÅLÃ S´KM Ÿ‰K::  

 

106. }[Ÿ´KማÓ` ×ƒ ማ`UÍ  

¾›”Å—¨<ታÓ`I” }[Ÿ´ uK?L—¨<ታÓ`I ›¨<^×ƒ òƒKòƒ ታ”Ç=’"¨< uTÉ[Ó Ÿ²=ÁU 

u}SddÃ G<’@ታ Ÿ%EL ¾’u[¨<” •ታÓ`I” ›”e}I ¨Åòƒ uTU×ƒ ታ¾}^SÉ¡ 

KIí’<›d¾¨<:: 8 ÁIM ¾²=I ›Ã’ƒ ታ`UÍ­‹” እ¾}^SÉ¡ ›d¾¨<“ Ií’<U •እ”Ç”} 

ታ”Ç=c^ (ታ”Ç=^SÉ) ”Ñ[¨<:: (ÃH@” ›Ã’ƒ ›[TSÉ u}¨Ö[ ÑSÉ LÃ S^SÉ Ò` 

�Á’íì`¡ Mƒ’Ó[¨< ƒ‹LKI::) ›eðLÑ> ŸJ’ ÅÒÓSI ›d¾¨<:: ¨ÃU 3 Ñ>²? •ታ”Ç=V¡` 

°ÉK<” eÖ¨<::  

›dMð¬:-Ií’< u}[Ÿ²<ታ“ uታÓ` ×~ S"ŸM Ÿ1 ኢ”‹ ¾uKÖ ¡õ}ƒ dÃðØ` ukØታ• 

¨Åòƒ Ÿ4 እ`UÍ­‹ uLÃ ÁKU”U ÉÒõ S^SÉ Ÿ‰K::  

 

 

 

 

የቤሊእድሜመከፋፈያ 

የህጻኑ የተወለደበት ቀን----------- ወር------------------አመተምህረት 

መረጃ የተወሰደበት ቀን----------- ወር------------------አመተምህረት 

የህጻኑ ካልኩሌት የተደረገ እድሜ ወር----------------ቀን----------- 

የህጻኑ ስም------------------ 

የህጻኑ እድሜ 
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ቤሊ ስኬል   

ኮግኒቲቭ 

22 ¾Se}ªƒ ¨<eØ UeM }ŸማÃ' ›­”ማ© ULi  1 

0 

19 (›k^[w ) '22 (›­”ታ© ULi) 

1 ’Øw Ií’< uSeታªƒ ¨<eØ "K¨< UeM Ò` uSdp'uS”"ƒ'uTe}ªM“ ScM eT@„‹” 

uTd¾ƒ SÝ¨ƒ ŸËS[ :: 

19 

 

22 

G 
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0 ’Øw U”U eT@ƒ "Ld¾'Å”ÓÙ ò~”Áµ[ ¾T>ÁKpe ŸJ’' ¨Å Seታ¨<~ ¾T>k`w ŸJ’ ’Ñ` 

Ó” UeK< Ò` ¾TÃÝ¨ƒ ŸJ’ 

 

23 
Ÿ¡` Ò` SÝ¨ƒ  1 

0 

1 ’Øw  MÌ ¡\” uSÁ´'uT–¡'›õ ¨<eØ KTÉ[Ó uSVŸ`' ¨²} SÝ¨ƒ :: 

0 ’Øw  ¡\” •ታÁ¾ U”U Ÿ¡\ Ò` ¾TÃÝ¨ƒ ŸJ’' 

 

24 
uÝªማ ¨<eØ S¨^Úማ“ SÅwÅw 1 

0 

1 ’Øw Ié’< uÝ¨ታ¨<eØ uðKÑuƒ Ñ>²? ›¨<q ’Ña‹” ÃSታM :: 

0 ’Øw  Ií’< ŸÖ[â?³¨< ¨ÃU K?L ታn Ò` ¾T>ÁÅ`Ñ¨< Ó”–<’ƒ u›Ò×T> •ታ”Í= J” wKA ›ÃÅKU 

:: 

 

25 
¾¨Åk¨<” •ማn SðKÓ  0 

1 

1 ’Øw Ií’< ¨Å ¨KK<ታÁ¾ ›h”Ñ<K=ƒª” ÃðMÒM :: 

0 ’Øw Ií’< ›h”Ñ<K=ƒª” ¾SðKÓ eT@ƒ uß^i ›ÁdÃU :: Ií’< ›h”Ñ<K=ƒª” SðKÑ<” 

ÃðMÒM'’Ñ` Ó” ¨Å ¨KK< ›ÁÃU :: 

 

26 
¾Å¨M }ŸማÃ ' Å¨M SÖkU  0 

1 

 26 (SÖkU) ' 31(J” wKA SÅ¨M)  

1 ’Øw MÌ Å¨K<” •Á¾¨<“ �¾}Åc}uƒ ÃÝ¨•M (KUdK? Å¨K<” Ã’"M'Ã¨²¨<³M'ÃÅ¨<LM 

¨²})::ታ”Ç=G<U Å¨K<” ŸÑKuÖ¨< ¨ÃU SÅ¨Á¨<” ÑMwÙ •ታÁ¾ Ÿ}Åc}uƒ ›”É ’Øw 

ÁÑ—M :: 

0 ’Øw uÅ¨K< LÃ U”U õLÔƒ ›Ld¾U:: MÌ ¾c^¨< Å¨K<” uSð}g ð”ታ Tkõ'›õ 

¨<eØS¡}ƒ' ¨²} ŸJ’’Øw ›ÁÑ˜U :: 

  

 

27 
wKA¢‹” ¾T”dƒ }ŸማÃ : G<K}— wKA¡ LÃ SÉ[e  0 

1 

27 (G<K}— wKA¡ SÉ[e )' 33(Ÿ3 G<K~” Tek[ƒ) ' 37 (3 wKA¡ ) 

1 ’Øw ›”Å—¨<” wKA¡ Ãµ •ÁK G<K}—¨<wKA¡ LÃ Å`fªM'’¡}ªM ¨ÃU KSkuM V¡[ªM:: 

u²=I Ñ>²? ¾ÓÉ G<K}—¨<” wKA¡ ታ”Ç=ÚwØ ›ÃÖupU ¨ÃU K=¨ÉpuƒU Ã‹LM :: 

0 ’Øw ¾Ié’< õLÔƒ SËS]Á vÑ–¨< wKA¡ w‰ SÝ¨ƒ ’¨< :: 

 

26 

 

31 

27 

 

33 

 

37 

H 
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28 
•ማn¨< LÃ KSÉ[e Mwe” Sdw  0 

1 

1 ’Øw J” wKA ¾}kSÖ¨<” •ታn KTÓ–ƒ c=M ö×¨<” ¨Å ^c< ÃeuªM :: ÃI c=vM MÌ 

ö×¨<” ታ”Ådu kØKA ታn¨<” KTÓ–ƒ S<Ÿ^ TÉ[Ó ›Kuƒ :: 

0 ’Øw Ié’< u}S[Ö¨<ታn LÃ U”U õLÔƒ ›Ld¾U ¨ÃU Ÿታn¨< ÃMp ¾ðKÑ¨< ö×¨<” ’¨<:: 

 

 

29 
•¾}KTSÅ¨<¡\” ¨Å^c< Sdw   0 

1 

1 ’Øw Ié’< ¡\” ŸÁ² u%EL kKu~” KTÓ–ƒ c=M J” wKA uSdw kKu~” SÚuØ :: 

0 ’Øw Ié’< ¡\” ÃevM J•U Ó” kKu~” ›Ã²¨<U :: 

 

30 
G<K~”U wKA¢‹ Tek[ƒ  0 

1 

1 ’Øw Ié’< G<K~”U wKA¢‹ uG<Kƒ ታÐ‡ •ታ”ÅÁ³†¨< Ÿ3 c¢”É LL’c Ñ>²? 

ታ”ÅÁ³†¨<›qÃ}ªM:: 

0 ’Øw MÌ wKA¢‹” ÁqÁ†¨<S_ƒ LÃ ›ekU×D†¨< ’¨<:: 

   

31 
¾Å¨M }ŸማÃ :J” wKA Å¨M SÅ¨M  0 

1 

26(SÖkU)'31(J” wKA SÅ¨M)  

1 ’Øw Ií’< (“E) ¾Å¨K<” ታÎታ u›”É ¨ÃU uG<Kƒ ታÏ uSÁ´ J” wKA(L) ŸÅ¨K(‹) �“ ÉUè” 

SeTƒ "eÅc}¨< ("eÅcታƒ) ¨ÃU ŸÅ¨K< Ò` ¾T>”kdke ŸScK ›”É ’Øw Ãc×M:: 

0 ’Øw Ií’<(“E) w²<U õLÔƒ "Ld¾(‹)“ Å¨K<” ´U wKA KSUታƒ  ¨ÃU ›õ ¨<eØ ¾T>Ÿƒ 

ŸJ’ ¨ÃU uÉ”Ñƒ ŸÅ¨K ’Øw ›ÃcØU :: 

  

32 
c°KA‹” SSMŸƒ 0 

1 

1 ’Øw ¾Ií’< õLÔƒ u×U K›ß` Ñ>²? u=J”U ›”Æ e°M u×U Ÿ¨ÅÅ ¨ÃU Á¨k ŸScK ›”É 

’Øw Ãc×M :: ÃI KTKƒ Ií’< u›ÖnLÃ SêNñ” SSMŸ~ dÃJ” u›”É ¾}K¾ e°M 

LÃ M¿ ¾J’ ƒŸ<[ƒ Td¾ƒ ›Kuƒ:: KUdK? Ií’< ¾¨ÅÅ¨< e°M LÃ ታÌ” "d[ð 'u×~ 

"SKŸ}' ›ƒŸ<a Ÿ}SKŸ} ¨²}  

0 ’Øw   Ié’< SêGñ” ´U wKA Ÿ’"" ›õ ¨<eØ ¾T>Ÿƒ ŸJ’“ ’Ñ` Ó” ¾}K¾ õLÔƒ ታ“ õp` 

ÁdÅ[uƒ e°M (e°KA‹) Ÿ<K?K< :: 

 

33 
wKA¢‹” ¾T”dƒ }ŸማÃ : Ÿ3 wKA¡ G<K~” Tek[ማ 0 

1 

26 

 

31 

I 

27 

33 

37 
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27 (G<K}—¨< wKA¡ SÉ[e)' 33 (Ÿ3~ 2~” Tek[ƒ)' 37 (3 wKA¡)  

1 ’Øw MÌ u=Á”e K3 c¢”É fe}—¨<” wKA¡ •ታÁ¾ G<K~” wKA¢‹ ታ”ÅÁ² ¾T>qÃ ŸJ” ›”É 

’Øw ÃcÖªM:: 

0 ’Øw fe}—¨<” wKA¡ KTÓ—ƒ ›”Æ” ¨ÃU G<K~” wKA¢‹ Ÿ×K ’Øw ›ÃcÖ¨<U ::  

ታ”Ç=G<U G<K~”U wKA¢‹ u¨KK< LÃ ›ckUÙ Ÿ}Ý“†¨< ¨ÃU ¨Åc¨<’~ ›cÖÓ„ 

¾T>Áhh†¨< ŸJ’ ›”Æ” ¨Å ›õ K=ÁeÑv ŸVŸ[ ’Øw ›ÃcÖ¨<U :: Ií’< uwKA¢‡  U”U 

õLÔƒ "Ld¾ ’Øw ›ÃcÖ¨<U:: 

 

34 
¾Öó¨<” ማn SðKÓ 0 

1 

1 ’Øw Ÿ=¿x‡” KSðKÓ Ií’< S<Ÿ^ ÁÅ`ÒM :: ÃI eKTÉ[Ñ< S[Í¨< Ií’<vÊ Ÿ<vÁ¨< ¨<eØ 

Ÿ}SKŸ•'•ታÌ” vÊ Ÿ<vÁ ¨<eØ ŸŸ}} ¨ÃU ¨<eØ ÁK¨< ’Ñ` KTõce  S<Ÿ^ "Å[Ó 

’¨< :: 

0 ’Øw Ié’< ´U wKA uŸ<vÁ Ÿ}Ý¨} ’Ñ` Ó” Ÿ=¿x‡” "MðKÑ 

 

35 
Ÿ=¿x‹ ŸŸ<vÁ T¨<×ƒ 0 

1 

1 ’Øw u}cÖ¨< G<Kƒ Åmn ¨<eØ Ií’< fe~”U Ÿ=¿x‹ ›”É u›”É ¨ÃU G<K<”U u›”È 

ŸŸ<vÁ¨< ¨<eØ "¨× ¨ÃU G<K<”U S_ƒ LÃ "ðcc ›”É ’Øw ÃeÖªM:: 

0 ’Øw Ií’< uŸ<vÁ¨< ¾T>Ý¨ƒ ŸJ’'›”Æ Ÿ=¿w "¨× u%EL K?KA‡” T¨<×ƒ "qS                      

¨ÃU Ÿ=¿x‡ u›Ò×T> w‰ S_ƒ LÃ "ðcc ’Øw ›ÃcÖ¨<U:: 

 

36 
¾wKA¡ }ŸማÃ: ›”É wKA¡ 

uŸ<vÁ ¨<eØ ÁK< wKA¢‹ w³ƒ ________________ 

0 

1 

36 (›”É wKA¡ )' 54(9 wKA¢‹) 

1 ’Øw Ií’< u=Á”e ›”É wKA¡ uŸ<vÁ¨< LÃ ¨ÃU uŸ<vÁ¨< ¨<eØ ØKªM :: Ÿ=¿u<” ŸእÌ 

LÃKk¨< Ã‹LM :: Ÿ=¿x‡ G<K<U uŸ<vÁ ¨<eØ Ÿ}Ÿ}~ u%EL Ÿ<vÁ¨< ¨Éq u=ðc< ¨ÃU 

¾¾Ií’<እÏ Ÿ<vÁ ¨<eØ Ñw„ Ÿ<vÁ¨< u=¨Ép ›”É ’Øw ÃcÖªM:: 

0 ’Øw Ií’< Ÿ=¿u<” ›L’d¨<U ¨ÃU Ÿ=¿u<” u=Á’d¨<U uŸ<vÁ ¨<eØ ¨ÃU uŸ<vÁ ›ÖÑw 

›LekSÖU ::  

 

37 
Ÿ=¿x‹ ¾T”dƒ }ŸማÃ '3Ÿ=¿w 0 

1 

1 ’Øw Ií’< fe}—¨<” Ÿ=¿w KTÓ–ƒ እÁ¾¨<'u›ñ ¨ÃU uእÌ K=Å`euƒ �¾VŸ['¨ÃU K?KA‹ 

S<Ÿ^­‹ •ÁÅ[Ñ ¾Á³†¨<G<K~” Ÿ=¿x‹ እÌ LÃ "ek[ 1 ’ØwÃc×M:: 

0 ’Øw fe}—¨<” Ÿ=¿w KTÓ–ƒ õLÔƒ ÁKTd¾ƒ'fe}—¨<” KTÓ–ƒ c=M ŸG<K~ ›”Æ” 

TekSØ ¨ÃU ›õ ¨<eØ KS¡}ƒ SVŸ` ¨ÃU ›”Æ” S×M :: 

J 

27 

33 

37 

36 

 

54 
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38 
TeS]Á ScM x`É LÃ kÇÇ SðKÓ 0 

1 

1 ’Øw Ií’< J” wKA u›”Æ ¨ÃU uK?L—¨< ¾x`Æ kÇÇ ×„‡” "eÑv 

0 ’Øw kÇÇ¨<” KSðKÓ õLÔƒ "Ld¾ ¨ÃU ×„‡” kÇÇ ¨<eØ KS¡}ƒ S<Ÿ^ "LÅ[Ñ  

 

39 
SŸ=“” SÓóƒ 0 

1 

1 ’Øw Ié’< J” wKA SŸ=“¨<” uT>Ñóuƒ Ñ>²? 4~U ÔT­‹ uTiŸ`Ÿ]Á¨< xታ ¾SŸ=“¨<” 

T>³” እ”ÅÖul Ãk^K< :: 

0 ’Øw Ié’< J” wKA Ñò„ƒ dታJ” u›Ò×T> uSÑóóƒ SŸ=“¨<” T”kdke :: 

 

40 
¾}Åuk¨<” °n TÓ–ƒ 

1— S<Ÿ^               Ó^                k˜ 

2— S<Ÿ^               Ó^                k˜ 

0 

1 

1 ’Øw ›Uv\ uk˜ እ“ uÓ^ uŸ<M u}Åukuƒ ¨pƒ uƒ¡¡M ›Uv` ¾}Åukuƒ ö× 

uSSMŸƒ ›Uv\” "Ñ– (¨<Ö?~ u›”É S<Ÿ^ w‰ •እ”Ç=J” ›ÃÖupU):: 

0 ’Øw Ií’< ›Uv\” KTÓ–ƒ S<Ÿ^ ›LÅ[ÑU :: Ií’< ›Uv\”  ÁÑ–¨< u›”Æ ›p×Ý (uk˜ 

¨ÃU uÓ^ uŸ<M) w‰ ’¨< :: 

 

41 
¾}”ÖKÖK kKuƒ 

 

0 

1 

1 ’Øw Ií’< T”ÖMÖÁ¨<” ÑSÉ uSÁ´ kKu~ S_ƒ dÃ’ ›”ÖMØKA KTÁ´ ‹KªM :: 

0 ’Øw uŸòM kKu~ S_ƒ LÃ }kUÙ ¨ÃU Ií’< kKu~” uSÁ´ KT”ÖMÖM SVŸ` :: 

 

42 
UÓw ŸÖ`S<e T¨<×ƒ 0 

1 

1 ’Øw 

Ií’< T”—¨<U ²È }ÖpV ŸÖ`S<c< weŸ<ƒ KT¨<×ƒ ¾T>ÁÅ`Ñ¨< S<Ÿ^ ’Øw 

ÁcÖªM :: KIí’< kLK< S”ÑÉ Ö`S<c< ¨<eØ ÁK ’Ñ`  SÑMuØ ’¨<:: u=J”U KK?KA‹ 

²È­‹U ªÒ Ãc×M :: KUdK? J” wK¨< ¾}c\ እeŸJ’< É[e Ö`S<c<” ¨Å }KÁ¿ 

›p×Ý­‹ T¨³¨´ :: ªÒ KSeÖƒ ¾Ié’< õLÔƒ Ö`S<c<  ¨<eØ ÁK¨<” ’Ñ` 

KT¨<×ƒ SJ’<” S[Çƒ ÁeðMÒM :: 

0 ’Øw 
Ié’< uÖ`S<e ¨<eØ ÁK¨<” UÓw uÉ”Ñƒ KT¨<×ƒ S‰M ::  

Ií’< uÖ`S<e ¨<eØ ÁK¨<” UÓw KT¨<×ƒ õLÔƒ ÁKTd¾ƒ :: 

 

43 
ŸTÃ ¾}c^ vÊ dØ” : Ÿòƒ Kò~ 0 

1 

K 
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1 ’Øw u}cÖ¨< 20 c?¢”É ¨<eØ Ií’< °n¨<” ¡õƒ uJ’¨< ¾dØ’< Ô” uŸ<M T¨<×ƒ Ÿ‰K :: 

0 ’Øw u}cÖ¨< 20 c?¢”É ¨<eØ Ié’< ¾}Åuk¨<” እn  KTÓ–ƒ "M‰K ::   

 

44 
•ማn” SÚuØ 0 

1 

1 ’Øw 
ÉUê እ”Ç=Á¨×Kƒ SuðKÓ Ií’< ›g”Ñ<K=~”  ÚwÙታM:: u²=I S<Ÿ^ ÉUè ¾ÓÉ 

S¨<×ƒ ¾KuƒU :: 

0 ’Øw 
MÌ ›g”Ñ<K=~” KSÚuØ õLÔƒ ›Ld¾U :: Ií’< ›g”Ñ<K=~ ÉUê እ”Ç=WØ ÁÅ[Ñ¨< 

uS_ƒ LÃ uTgƒ  ¨ÃU uSÝ” ’¨< ::   

  

45 
¾}Åuk ማn TÓ–ƒ 

1— S<Ÿ^               Ó^                k˜ 

2— S<Ÿ^               Ó^                k˜ 

 

0 

 

1 

1 ’Øw 
Ié’<  ›Uv\ ¾}Åukuƒ” ö× uƒ¡¡M uSSMŸƒ uk˜U uÓ^U u}kSÖ Ñ>²? 

"Ñ– (G<K~U u›”É S<Ÿ^ LÃ LÃJ” Ã‹LM ) :: 

0 ’Øw 
Ié’< ›Uv\” KTÓ–ƒ S<Ÿ^ ›LÅ[ÑU ¨ÃU Ié’< ¾}Åuk¨<” ›Uv` ÁÑ–¨< uMÌ Ó^ 

¨ÃU k˜ uŸ<M u}kSÖ Ñ>²? w‰ ŸJ’ 

   

46 
Ö`S<c S¡ðƒ 

1 ’Øw ¡Ç’< ŸÖ`S<c<እeŸT>KÃ É[e uƒ¡¡K— ›p×Ý KTµ` S‰M 

0 ’Øw 

¡Ç’< ŸÖ`S<c<እeŸT>KÃ É`e uƒ¡¡K— ›p×Ý ›KTµ` ¨ÃU KS¡ðƒ S<Ÿ^ 

›KTÉ`Ó:: Ö`S<c<” KSgŸU Ié’< ¾ƒMp c¨<እÑ³ K=ðMÓ Ã‹LM:: Ié’< Ö`S<c<” 

KS¡ðƒ ¡Ç’< uTµ` ð”ታ ´U wKA K=eu¨< Ã‹LM :: 

 

 

 

 

 

 

 

47 

kÇÇ ÁK¨< TeS]Á ScM x`É }ŸማÃ' 2 kÇÇ 

1— S<Ÿ^ ÁKkuƒ Ñ>²? (G<K<”U 6‹"KA‹) :____________ 

2— S<Ÿ^ ÁKkuƒ Ñ>²? (G<K<”U 6‹"KA‹) :____________ 

3— S<Ÿ^ ÁKkuƒ Ñ>²? (G<K<”U 6‹"KA‹) :____________ 

 

   0 

 

   1 

L 

M 

47 

 

55 
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47 (2 kÇÇ )' 55 (6‹"M)  

1 ’Øw 

Ié’< u=Á”e ›”É ‹"M G<Kƒ Ñ>²? ¨ÃU Ÿ²=Á uLÃ u›”É ¨ÃU u}KÁ¿ kÇÇ­‹ 

›eÑw}ªM ¨ÃU 70 cŸ”É ¨<eØ G<Kƒ ¨ÃU Ÿ²=Á uLÃ ‹"KA‹ uTeS]Á ScM x`É 

LÃ vK< kÇÇ­‹ ¨<eØ ›eÑw}ªM :: 

0 ’Øw 
u}ðkÅ¨< 70 cŸ”É ¨<eØ Ié’< u=Á”e G<Kƒ ‹"KA‹ ¨ÃU ›”É ‹"M Ÿ›”É Ñ>²? uLÃ 

TeS]Á ScM x`É LÃ vK< kÇÇ­‹ ¨<eØ ›LeÑvU :: 

 

48 
¾T³SÉ Úªማ: ¡^eI Ò` 0 

1 

48 ( Ÿ^eI Ò`) '54 (K?KA‹)  

1 ’Øw 

Ií’< }³UÊ ÁK¨< Ýªታ SÝ¨ƒ Ÿ‰K:: ¾}KÁ¿ እn­‹ Kc< ÁL†¨< ƒ`Ñ<U uT>ÑKê 

SMŸ< KT³SÉ SVŸ` :: KUdK? :- ¾T>uL SeKA T”Ÿ=Á ¨Å ›ñ TeÖÒƒ ¨ÃU ò~” 

uö× SØ[Ó :: uK?KA‹ እn­‹U ßU` ƒ`Ñ<U ¾T>cØ }³UÊ ÁL†¨< Ý¨ታ­‹ 

Ÿ}Ý¨} 1 ’Øw  Ãc×M :: 

0 ’Øw 
Á›”} ›`›Á w‰ Ÿ}Ÿ}K (Ií’< ›”} እ”ÇÅ[Ÿ¨< uŸ<vÁ¨< ¨<H ¾T>Ö× u=ÁeSeM ) �“ K?L 

እn ›”e„ }³UÊ ÁK¨< Ý¨ታ "M}Ý¨} ’Øw ›ÃcÖ¨<U:: 

 

49 

¾a´ x`É k×Ã : 1 l^ß 

u180 c¢”É ¨<eØ uƒ¡¡K— xታ†¨< ¾Ñu< l`Ø^à‹ w³ƒ:____________ 

 

0 

1 

49 (1 l^ß ) ' 56 (uS<K<)   

1 ’Øw 
u}cÖ¨< 180 cc?¢”É ¨<eØ Ií’< u=Á”e ›”É l^ß uƒ¡¡K— kÇÇ                            

›eÑw}ªM:: 

0 ’Øw u}cÖ¨< 180 c?¢”É ¨<eØ Ié’< ›”ÉU l^ß uƒ¡¡K— kÇÇ ›LeÑvU ::  

 

50 
¾}Åuk¨< •ማn TÓ–ƒ ( ŸማÃማ• ¾}c¨[¨<” )  

1— S<Ÿ^               Ó^                k˜ 

2— S<Ÿ^               Ó^                k˜ 

 

0 

1 

1 ’Øw 
Ií’< ƒ¡¡K— ö× uSSMŸƒ uÓ^ uŸ<M“ እ”Ç=G<U uk˜ uŸ<M ¾}Åuk ›Uv` "Ñ–I 

(G<K~U u›”É S<Ÿ^ Ñ>²? LÃJ” Ã‹LM) :: 

0 ’Øw 
Ié’< ›Uv\” KTÓ–ƒ S<Ÿ^ ›LÅ[ÑU :: ›Uv\” ÁÑ–¨< uk˜ uŸ<M ¨ÃU uÓ^ 

uŸ<M u}Åukuƒ ¨pƒ w‰ ’¨< :: 

 

 

 

51 
¾wÝ x`É }ŸማÃ: ›”É l^ß 

S<Ÿ^ ¾¨cÅ¨< c¯ƒ:__________¾l`Ø^à‹ w³ƒ:_________ 

0 

1 

48 

 

53 

49 

 

56 

51 

58 

66 
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51 ( 1 l^ß ) '58 (4 l`Ø^ß) ' 66 (G<K<U ) 

1 ’Øw 
u}cÖ¨< 150 cŸ”É ¨<eØ Ié’< u=Á”e ›”É l^ß uƒ¡¡K— xታ•            

›ekUÖªM :: 

0 ’Øw u}cÖ¨< 150 c?¢”É ¨<eØ ›”Æ”U l^ß uƒ¡¡K— xታ ›LekSÖU:: 

 

52 
ŸTÃ” ¾}c^ ¨<eÖ< ¾T>ማÃ vÊ dØ” : ¾}KÁ¿ Ñï‹ 0 

1 

1 ’Øw 
u}cÖ¨< c?¢”É ¨<eØ ¾dØ’< ¡õƒ ÓÉÓÇ uk˜U'uÓ^U }kUÙ  �ÁK Ií’< 

•እn¨<” ¡õƒ uJ’¨< ¾dØ’< ¡õM uŸ<M እÌ” ›eÑw„ TÓ–ƒ S‰M :: 

0 ’Øw 
¡õ}~ uÓ^U uk˜U uŸ<M uJ’uƒ Ñ>²? Ií’<እn¨<” u¡õ}~ ›É`Ô TÓ–ƒ ›M‰KU 

:: 

 

53 
¾}³UÊ Úªማ }ŸማÃ : K?KA‹” 0 

1 

48 ( ^e) '54 (K?KA‹) 

1 ’Øw 

MÌ•እn­‡ KU” እ”ÅT>ÁÑKÓK< uSÓKî SMŸ< }³UÊ ÁL†¨< Úªታ­‹ ÃÝ¨ƒ 

እ”ÅJ” ¨ÃU KK?KA‹(KUdK? :- K¨LÌ ¨ÃU Övm ¾T>Ö× ’Ñ` ÁkwM እ”ÅJ” 

'›h”Ñ<K=~” uö× Ãgõ’<ƒ ታ”ÅJ” ¨²}) 

0 ’Øw 
MÌ Á”}” Ýªታ w‰ ÑMwÙ Ÿ}Ú¨} ’Øw ›ÁÑ˜U MÌ ¾^c<” ðÖ^ }ÖpV 

}³UÊ ÁL†¨< Úªታ ›Ld¾U :: MÌ Ád¾¨< }³UÊ Ÿ^c< Ò` w‰ ’¨< ::   

  

 

54  
¾wKA¡ }ŸማÃ: ›”É wKA¡ 

uŸ<vÁ ¨<eØ ÁK< wKA¢‹ w³ƒ:__________ 

0 

1 

36 (›”É Ÿ=¿w )' 54(9 Ÿ=¿x‹) 

1 ’Øw MÌ ²Ö–<”U wKA¢‹ uŸ<vÁ ¨<eØ u›”É LÃ KS¡}ƒ ‹LDªM :: 

0 ’Øw MÌ ²Ö–<”U wKA¢‹ u›”É’ƒ Ÿ<vÁ ¨<eØ S¡}ƒ ›M‰KU:: 

 

 

 

 

 

55 

kÇÇ ÁK¨< TeS]Á ScM x`É }ŸማÃ' 6 ‹M 

1— S<Ÿ^ ÁKkuƒ Ñ>²? (G<K<”U 6‹"KA‹) :____________ 

2— S<Ÿ^ ÁKkuƒ Ñ>²? (G<K<”U 6‹"KA‹) :____________ 

3— S<Ÿ^ ÁKkuƒ Ñ>²? (G<K<”U 6‹"KA‹) :____________ 

 

   0 

 

   1 

47 

 

55 

48 

53 

36 

54 
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47 (2 kÇÇ )' 55 (6‹"M)  

1 ’Øw 
u}cÖ¨< 70 c¢”É ¨<eØ MÌ 6~”U ‹"KA‹ ukÇÇ­‹ ¨<eØ ›cÑw}ªM :: eÉe~”U 

‹"KA‹ u›”É’ƒ ukÇÇ­‡ ¨<eØ S•` ›Kv†¨< :: 

0 ’Øw u}cÖ¨< 70 c¢”É ¨<eØ MÌ eÉe~”U ‹"KA‹ ukÇÇ­‡ TeÑvƒ ›M‰KU :: 

 

 

56 

¾a´ x`É }ŸማÃ : uS<K< 

u180 c¢”É ¨<eØ uƒ¡¡K— xታ†¨< ¾Ñu< l`Ø^à‹ w³ƒ:____________ 

0 

1 

49 (1 l^ß ) ' 56 (uS<K<)   

1 ’Øw u}cÖ¨< 180 c¢”É ¨<eØ fe~”U l`Ø^à‹ uƒ¡¡K— xታ†¨< ›cÑw}ªM :: 

 

 

57 
•ማn¨<” ¨Å ^c< ›p`x KSÁ´ ማ`de SÖkU 0 

1 

1 ’Øw 
MÌ Ç¡¾ª” SÁ´ u=d"KƒU vÃd"KƒU እ`de }ÖpV“ •እ”Å SØ[Ó ›Ã’ƒ•እ”penc? 

uSÖkU Ç¡¾ª ¨Å ^c< KTeÖÒƒ V¡[ªM :: 

0 ’Øw 

MÌ J” wKA Ç¡¾ª” ¨Å �^c< KTp[w wKA dÃJ” እ”Ç=G< uእ`de S„ªM :: 

u›Ò×T>እ”ÅSØ[Ó ›Ã’ƒ እ”penc? }ÖpSªM :: እ`dc<” uSÖkU Ç¡¾ª” ¨Å³ 

Ñõ}ªM ::  

  

58 
¾wÝ x`É }ŸማÃ: 4 l`Ø^ß 

S<Ÿ^ ¾¨cÅ¨<Ñ>²?:__________¾l`Ø^à‹ w³ƒ:_________ 

0 

1 

51 ( 1 l^ß ) '58 (4 l`Ø^ß) ' 66 (G<K<U ) 

1 ’Øw u}cÖ¨< 150 c¢”É ¨<eØ u=Á”e ›^ƒ l`Ø^à‹” uƒ¡¡K— xታ K=ÁekUØ ‹LDM::   

0 ’Øw MÌ uƒ¡¡M TekSØ ¾‰K¨< 3 “ Ÿ²=Á uታ‹ ¾J’< l`Ø^à‹ w‰ ’¨< ::  

 

59 
ማ]¡ SŸማ}M 0 

1 

1 ’Øw 

MÌ SL¨<” ታ]¡ }ŸታƒLDM ::ታ]¡ KSŸታ}K< ÅÒò S[Í­‹ ¾T>Ÿ}K<ƒ K=J’< 

Ã‹LK< ::ታ”penc?” Sk’e' e°KA‹” SSMŸƒ' ›”} ¾Uƒ“Ñ^†¨<” TÇSØ' ›”} 

እÁ’uw¡ እÁKI eKSêNñ ›”}” T’ÒÑ` :: ¾MÌ Ñ>²?© S²“Òƒ ታ]Ÿ<” 

እ”ÇM}Ÿታ}K ›ÁÅ`Ñ¨<U :: 

0 ’Øw MÌ SéNñ LÃ U”U õLÔƒ ›Lc¾U ¨ÃU ታ]Ÿ<” ›M}Ÿታ}KU ::  

 

60 
¾µ[ a´ x`É 0 

1 

49 

 

56 

51 

58 

66 

O 

N 
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1 ’Øw x`Æ uµ[uƒ xታ እÁK fe~”U l`Ø^à‹ uƒ¡¡K— xðN†¨< KTekSØ ‹KªM:: 

0 ’Øw MÌ fe~”U l`Ø^à‹ uƒ¡¡K— xታ†¨< KTeÑvƒ ›M‰KU ::  

 

61 
ማn” ›eSeKA SÑ×ÖU ("De ) 0 

1 

1 ’Øw 

u}cÖc¨< 90 c¢”É ¨<eØ MÌ "DdD” KSÑ×ÖU ‹LDM :: uƒ¡¡M }Ñ×ØTEM KTKƒ G<Kƒ 

Ýö‹ Ÿ0.75 c”+T>}` uLÃ SuLKØ ¾Kv†¨<U :: እ”Ç=G<U uG<Kƒ l`Ø^à‹ S"ŸM 

¾T>•[¨< ¡õ}ƒ Ÿ0.75 c”+T>}` SwKØ ¾KuƒU :: 

0 ’Øw u}cÖ¨< c¯ƒ ¨<eØ MÌ "DdD” KSÑ×ÖU ›M‰KU ::  

 

62 
kÇÇ ÁK¨< TeS]Á ScM x`É u‹"M  SS<Lƒ : 25 c¢”É 0 

1 

1 ’Øw 
u}cÖ¨< 20 c¢”É 6 ‹"KA‹” ux`Æ kÇÇ ¨<eØ TeÑvƒ ‹LDM :: 6~”U ‹"KA‹ u›”É’ƒ 

u6~U kÇÇ ¨<eØ SJ” ›Kv†¨< ::  

0 ’Øw u}cÖ¨< 20 c¢”É ¨<eØ 6~”U ‹"KA‹ ux`Æ kÇÇ­‹ TeÑvƒ ›M‰KU :: 

 

የቋንቋመለኪያ 

G) ¾SkuM ¨ÃU ¾S[Çƒ ”®<e ¡õM 

6 
ß”pLƒ uTµ` SðKÓ 0 

1 

1 ’Øw MÌ ¾ÉUì<” S’h KT¨p J” wKA ß”pL~” u=Á”e ›”É Ñ>²? ›²<[ªM :: 

0 ’Øw 
MÌ nßM õKÒ ¨ÃU nßK<” KSgi ^c<” ›”ÈU ›Lµ[U :: MÌ ¯Ã’<” 

w‰ ’u` Áµ[¨< :: 

 

7 
ÉUï‡” KÃ„ T¨p 0 

1 

1 ’Øw 
MÌ KnßK< ÉUê SMe cØ}ªM (KUdK? : ^e” ²¨` uTÉ[Ó'ታ”penc?  

uSk¾`'¾òƒ Ñêታ¨< uSKª¨Ø  ¨²} ) :: 

0 ’Øw nßK< ÉUê c=ÁcT uMÌ LÃ U”U K¨<Ø ›Mታ¾uƒU :: 

 

8 
Ÿማn Ò` [²U LK Ñ>²? SÝ¨ƒ 0 

1 

1 ’Øw Ié’<  Ÿታn­‡ Ò` u=Á”e K60 cŸ”É }Ý¨<}ªM :: uTGM ŸÝ¨ታ ¨<Ü  

¾J’  u=SeMU u›ÖnLÃ •¾}Ý¨} እc"K É`e ’Øw ›Ãk’euƒU :: 

0 ’Øw Ié’< u=Á”e K60 cŸ”É Ÿእn­‡ Ò` ›M}Ý¨}U :: 

9 
KeU Ø] ¾T>cØ ULi 0 

1 

F 

G 

H 

I 
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1 ’Øw 
MÌ   eS< u}Ö^uƒ G<K~U Ñ>²? ^c<” KTµ` V¡bM ::J•U Ó” K?L eU     

c=Ö^ ULi ›McÖU :: 

0 ’Øw 
MÌ ULi ¾cÖ¨< KeS< dÃJ” KK?L eU Ø] ’¨< :: eS< u}Ö^uƒ G<K~U Ñ>²? Ié’< ULi 

›McÖU :: 

 

10 
e^¨<” ማ”Ç=Ás`Ø TÉ[Ó 0 

1 

1 ’Øw 
eS<”  uÖ^Iuƒ Ñ>²? k“ wKA uSSMŸƒ K}¨c’ Ñ>²?U u=J” Úªታ¨<”  

       ›lS<ªM:: 

0 ’Øw k“ wKA uT¾ƒ ó”ታ ´U wKA Úªታ¨<” kØKªM ::   

 

11 
G<Kƒ •ማ”ÓÇ  ÁMJ’<nL„‹” SK¾ƒ 

1 ’Øw 
¾T>ታ¨l nLƒ u}Ö\ Ñ>²? Ié’< ¾ò~” Ñê� uTkÁ¾` ÉUê uT¨<×ƒ'ÉUê” 

KSÉÑU uSVŸ` eT@~” ታÑMéM :: እ”Ç=G<U እn¨<” KSðKÓ S<Ÿ^ K=ÁÅ`Ó Ã‹LM :: 

0 ’Øw ¾T>ታ¨l nLƒ u}Ö\ Ñ>²? MÌ ¾}K¾ eT@ƒ ›Ld¾U :: 

 

12 
›ÃJ”U '›ÃJ”U KT>K¨< ULi SeÖƒ 

1 ’Øw 
›ÃJ”U›ÃJ”U c=vM Ié’<እn¨<” T”dƒ ƒ„ªM :: U”›Mvƒ ƒ”i qÃ„ õKÒ¨<” 

K=ËU` Ã‹LM :: 

0 ’Øw MÏ›ÃJ”U›ÃJ”U c=vMእn LÃ SÉ[e” ¨ÃU T”dƒ” ›LqSU :: 

 

13 
¾K?KA‹” Ú¨ማ  SŸማ}M 0 

1 

1 ’Øw 
Ií’< u=Á”e K60 c¢”É Ú¨ታ¨<” ¨Êƒ Ÿ›”} Ò` �¾}Ý¨} Sq¾ƒ:: ¾MÏ eT@ƒ  v”} 

Ý¨ታ •እeŸ}ScÖ É[e ¾ÓÉ ^c< SÝ¨ƒ ›ÃÖupuƒU :: 

0 ’Øw 
       ¾MÏ eT@” uÚªታ ¨<eØ ¾q¾¨< Ÿ60 c¢”É L’c Ñ>²? ’¨< :: Ií’< Ÿ60 c¢”É v’c  

Ñ>²? Å”²´ wLDM :: 

14 
KTIu^© e^­‹ ¾T>cÖ¨< ULi 0 

1 

1 ’Øw  Ií’< u=Á”e K›”É ¾}’Ñ[ }Óv` ƒ¡¡K— ULi ŸcÖ :: 

0 ’Øw Ií’< ULi "McÖ ¨ÃU ¾}dd} ULi ŸcÖ :: 

 

 

15 
•ማn­‹” ¾SK¾ƒ }ŸማÃ :1 ƒ¡¡M 

SêNõ           T”¡Á            ¾ýLe+¡ ›h”Ñ<K=ƒ 

Ÿ<vÁ              e 

0 

1 

J 

K 

L 

15 

19 

M 
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 15(1 ƒ¡¡M)'19 (3 ƒ¡¡M ) 

1 ’Øw  
MÏ u=Á”e ›”É እn KSK¾ƒ ‹KªM (¨Å እn¨< ›SL¡}ªM '•እn¨<” ’¡}ªM'uÓMê  

•እn¨<” }SM¡„ªM'እn¨<” ›”e„ታM'•እn¨<” cØ„HM::) 

0 ’Øw MÌ ¾›”Æ”U እn eU ›L¨kU :: 

 

16 
u›"vu= ¾T>Ñ–¨<” •ማn SK¾ƒ 0 

1 

1 ’Øw  
MÌ ¾Ö^IKƒ” እn KÃ„ ›¨<sM (¨Å እn¨< ›SL¡…M'•እn¨<” ’¡„ታM'uÓMê •እn¨<” 

}SM¡„ታM ) 

0 ’Øw MÌ ¾እn¨<” eU ›L¨kU :: 

 

17 
e°KA‹” ¾SK¾ƒ }ŸማÃ : 1 ƒ¡¡M 

weŸ<ƒ  ÝTSŸ=“          vKA” 

  ¨õ›MÒ                           T”¡Á 

      Å¨M             SêNõ          Ö`S<e       ¾T>uL õ_ 

 

0 

1 

 17(1 ƒ¡¡M)'21 (3 ƒ¡¡M ) 

1 ’Øw  
MÌ u=Á”e ¾›”É እn eእM KSK¾ƒ ‹LDM (eእK< LÃ ›SL¡…M'’¡„ታM 'uƒ¡¡M eእK<” 

}SM¡„ታM )  

0 ’Øw MÌ ¾›”Æ”U እn eእM eU ›L¨kU :: 

 

18 
¾T>ŸK¡K< nL„‹” S[Çƒ 0 

1 

1 ’Øw  uÚªታ ¨<eØ Kc’²`†¨< ŸMÃ nLƒ MÌ SMe cØ}ªM  

0 ’Øw uÚªታ ¨<eØ Kc’²`†¨< ŸMÃ nLƒ MÌ SMe ›McÖU 

 

19 
•እn­‹” ¾SK¾ƒ }ŸማÃ : 3 ƒ¡¡M 

SêNõ           T”¡Á            ¾ýLe+¡ ›h”Ñ<K=ƒ 

Ÿ<vÁ              e 

0 

1 

 15(1 ƒ¡¡M)'19 (3 ƒ¡¡M ) 

1 ’Øw  
MÌ u=Á”e 3 እn­‹” KÃ}ªM (¨Å እn¨< ›SL¡}ªM ' እn¨<” ’¡}ªM ' uÓMê 

}SM¡„ታM ' ›”e„ታM ' cØ„HM)  

0 ’Øw MÌ ¾KÁ†¨< 2 ¨ÃU Ÿ²=I uታ‹ ¾J’<እn­‹ ’¨< ::  

 

20 
¾}cÖ¨< ›”É ƒእ³´ SŸ}M 0 

1 

1 ’Øw  MÌ u=Á”e KG<Kƒ ƒእ³µ‹ ƒ¡¡K— ULi cØ}ªM  

17 

21 

15 

19 

N 
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0 ’Øw 
MÌ uƒ¡¡M ¾SKc¨< ŸG<Kƒ Á’c< ƒእ³µ‹” ’¨< :: MÌ uƒ¡¡M ¾SKc¨<” u^c< c¨<’ƒ 

LÃ w‰ ’¨< ::  

 

21 
e°KA‹” ¾SK¾ƒ }ŸማÃ : 3 ƒ¡¡M 

weŸ<ƒ  ÝTSŸ=“          vKA” 

  ¨õ›MÒ                           T”¡Á 

      Å¨M             SêNõ          Ö`S<e       ¾T>uL õ_ 

 

0 

1 

 17(1 ƒ¡¡M)'21 (3 ƒ¡¡M ) 

1 ’Øw  
MÌ 3 eእKA‹” uƒ¡¡M KÃ„ª†ªM :: (¨Å’c< ›SK¡}ªM ' ’¡}ªM ¨ÃU uÓMê 

}SM¡„ታM) ::  

0 ’Øw MÌ uƒ¡¡M ¾K¾¨< Ÿ3 Á’c< eእKA‹ ’¨< ::  

 

22 

3 ¾Mwe ›Ã’„‹” SK¾ƒ 0 

1 

1 ’Øw  

MÌ u=Á”e 3 ¾Mwe ¯Ã’„‹” KÃ}ªM ( ¨Å’c< ›SMŸ}ªM ' ’¡}ªM ' uƒ¡¡M 

}SM¡„ª‹ªM ) :: MÌ uÑ>²?¨< vK¨< G<’@ታ ^c< ¨ÃU K?L c¨< Kwfƒ ÁK¨<” ¾Mwe 

¯Ã’ƒ SÖ¾p Ã‰LM ::  

0 ’Øw MÌ SK¾ƒ ¾‰K¨< Ÿ3 ÁL’c< ¾Mwe ¯Ã’„‹” ’¨< ::  

 

23 
}Óv` ¾T>ÑMè eእKA‹” ¾SK¾ƒ }ŸማÃ : 1 ƒ¡¡M 

•እÏ T¨<KwKwS}—ƒSÖTƒ       TÖw 

  S”ÇƒSwLƒ          T”uw         SaØ 

 

0 

1 

 23(1 ƒ¡¡M ) ' 26( 3 ƒ¡¡M ) ' 29(5 ƒ¡¡M) 

1 ’Øw  
MÌ 3 eእKA‹” uƒ¡¡M KÃ„ª†ªM :: (¨Å’c< ›SK¡}ªM ' ’¡}ªM ¨ÃU uÓMê 

}SM¡„ታM) ::  

0 ’Øw MÌ uƒ¡¡M ¾K¾¨< Ÿ3 Á’c< eእKA‹ ’¨< ::  

 

24 
5 ¾c¨<’ƒ ¡õKA‹” SK¾ƒ 0 

1 

1 ’Øw  MÌ u=Á”e 5 ¾c¨<’ƒ ¡õKA‹” KÃ„ ›¨<kªM ::   

0 ’Øw MÌ SK¾ƒ ¾‰K¨< 4 �“ Ÿ²=Á uታ‹ ¾J’< ¾c¨<’ƒ ¡õKA‹” ’¨< ::  

 

 

25 
G<Kƒ ¯Ã’ƒ ƒ°³´ SŸ}M 0 

1 

1 ’Øw  MÌ u=Á”e ›”Å—¨<” vKG<Kƒ ¡õM ƒ°³´ dÃÕÅM ðêTEM ::  

17 

21 

23 

26 

29 

O 

P 
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0 ’Øw 
MÌ ¾ƒ°³²<” ›”Æ ¡õM w‰ ’¨< ¾ðìS¨< ::�n¨<” uT”dƒ wKAU Ö[â?³ LÃ 

›KTekSØ :: MÌ ƒ°³²<” ¾ðìS¨< u}Ö¾k¨<እn dÃJ” uK?L—¨<እn ’¨< ::  

 

26 
}Óv` ¾T>ÑMè e�KA‹” ¾SK¾ƒ }Ÿ��Ã : 1 ƒ¡¡M 

•እÏ T¨<KwKwS}—ƒSÖTƒ       TÖw 

  S”ÇƒSwLƒ          T”uw         SaØ 

 

0 

1 

 23(1 ƒ¡¡M ) ' 26( 3 ƒ¡¡M ) ' 29(5 ƒ¡¡M) 

1 ’Øw  MÌ u=Á”e feƒ }Óv` KÃ„ ›¨<sM (¨Åc< ›SL¡…M' ’¡„ታM' uÓMê }SM¡„ታM::) 

0 ’Øw MÌ Ÿ}Ökc<ƒ }Óv^ƒ SK¾ƒ ¾‰K¨< Ÿ3 Á’c<ƒ” ’¨< ::  

 

የአገላለጽንኡስክፍል 

3 
eT@ƒ” uÉUê TcTƒ ¨ÃU SÓKî  

1 ’Øw u=Á”e ŸeT@„‡ ›”Æ” KSÓKê ÉUè” ›cU…M :: 

0 ’Øw MÌ ÉUè” ›LcTU ¨ÃU ›MpdDM ::  

4 
 ƒ`Ñ<U ¾TÃcØ J• Ÿ›õ”Ý ¾T>¨× ÉUî  

1 ’Øw 

MÌ Ÿ›õ”Ý ¾T>¨Ö< ÉUë‹” ›¨<Ø…M :: ¾›õ”Ý ÉUê ¾T>vK< ›¾`” u›õ”Ý uŸ<M 

uT¨<×ƒ ¾T>ðÖ\ ÉUë‹ TKƒ ’¨< :: ¾›õ”Ý ÉUï‹ ¾ÉUê” n“ uT>kÃ\ ÉUë‹ 

S"ŸM ÃÑ—K< :: 

0 ’Øw MÌ ÉUê ›L¨×U :: MÌ ÉUê u=Á¨×U ¾›õ”Ý ÉUê ›M’u[¨<U :: MÌ ›MpdDM :: 

 

 

5 

SÓvu=Á ÉUê ¨ÃU Sdp  

1 ’Øw ›”} uUታÅ`Ñ¨< G<’@ታ ¾}’d MÌ ÉUè”  ›¨<Ø…M ¨ÃU esM:: 

0 ’Øw 
MÌ ÉUè” ›L¨×U::›”} uUታÅ`Ñ¨< G<’@• MÌ ›MpdDM :: MÌ ÉUè” dÁ¨× ðÑÓ 

wLDM:: 

 

6 
¾2 ›“vu= ÉUê   

1 ’Øw MÌ u=Á”e G<Kƒ ›“vu= ÉUï‹ ›¨<Ø…M :: 

0 ’Øw MÌ ÉUê ›L¨×U :: MÌ Á¨×¨< ÉUê }ÅÒÒT> J• ¾›”É ›“vu= ÉUê ’¨< :: 

 

7 ›ÉTß TÓ–ƒ  

1 ’Øw Ié’< "”} ¨ÃU ŸK?L c¨< ›ÇTß’ƒ TÓ–ƒ (Kc< ƒŸ<[ƒ SeÖƒ) ÃðMÓ እ”ÅJ” :: 

E 

F 

G 

H 

 

23 

26 

29 

I 
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0 ’Øw ¾c¨< eT@ƒ KTÓ–ƒ w²< õLÔƒ "Lc¾ 

 

8 
¾G<Kƒ }’vu= òÅLƒ ÉUï‹   

1 ’Øw Ié’< u=Á”e G<Kƒ ¾}KÁ¿ }’vu=­‹ ÉUï‹” ›¨<Ø…M :: 

0 ’Øw Ié’< ¾›”É ¢”c“”ƒ ÉUê ÃÅÒÓSªM ¨ÃU ÉUê ›L¨×U:: 

 

9 
¾UM¡ƒ •ማ”penc? SÖkU  

1 ’Øw 
õLÔ~ እ”Ç=•ታ¨pKƒ u=Á”e K›”Æ õLÔƒ UM¡ƒ K=ÁdÃ Ã‹LM :: ÉUê u=ÚU`uƒU 

vÃÚS`uƒU Ií’< SÓvvƒ እ”ÅðKÑ KSÓKê   UM¡~ um ’¨< :: 

0 ’Øw õLÔ~” KSÓKî Ií’< UM¡ƒ ›M}ÖkSU  :: 

 

10 
¾}’vu=“ ›’vu= ÓØU }ŸማÃ : 1 ÓØU  

10 (1 ÓØU)'13(4 ÓØU )  

1 ’Øw 
Ií’< ›”} ÁM"†¨< òÅLƒ (¾}’vu=“ ›’vu= ÓØU)¾T>ÅÒÓU ŸJ’ ¨ÃU ^c< ¾T>Á¨×†¨< 

"K<ƒ 1 ’Øw ÁÑ—M 

0 ’Øw Ií’< ¾T>ÅÒÑS< òÅLƒ” ›Á¨×U :: 

 

11 uÚªማ  Sd}õ  

1 ’Øw 
Ií’< u=Á”e u›”É Úªታ ¨<eØ uÅ”w }dƒ÷M :: KUdK? :- ¯Ã”I” ¾Sgð”  

Éwwqi Ú¨ታ ¨<eØ እÏI” Ÿ¯Ã’I እ”Éታ’d እÏI ¾Sdw ¯Ã’ƒ :: 

0 ’Øw Ií’< Ú¨ታ¨<” ÃSKŸታM :: J•U uÅ”w ›Ãd}õU 

 

12 
”ÓÓ` ¾T>SeM  ’Ñ` Ó” S}`ÔU ¾TÃ‰M ¾ÉUï‹ ÉÓÓU  

1 ’Øw 
Ií’< u=Á”e ›”É ÑLß ¾T>SeM ¾ÉUê ¯Ã’ƒ T¨<×ƒ S‰M :: MÏ     

¾T>Á¨×†¨< ÉUï‹ ¾ÓÉ ƒ`Ñ<U ÁL†¨< ÃG<’< ›ÃvMU :: 

0 ’Øw Ií’< ¾T>Á¨×†¨< ÉUï‹ ÑLß’ƒ ÁL†¨< ¨ÃU ¾›’ÒÑ` ²?u?­‹ ›ÃSeK<U :: 

 

13 
¾}’vu=“ - ›“vu= òÅLƒ ÓØUØV‹ }ŸማÃ '(4 ÓØUÙV‹ ) 0 

1 

10 (ÓØUØU )'13 (4 ÓØUØU) 

1 ’Øw 
Ií’< u=Á”e 4 ¾T>J’< ¾›“vu=“ }’vu= òÅM ÓØUØU KSÉÑU V¡[ªM :: ¨ÃU  

Ié’< ^c< 4 �“ Ÿ²=Á uLÃ ¾T>J’< ›“vu= -}’vu=  ÓØU "¨× 1 ’Øw ÃcÖªM :: 

0 ’Øw Ií’< Á¨×†¨< ¾òÅLƒ ÓØUØU Ÿ 4 Á’c< “†¨< :: 

 

  

J 10 

 

13 

10 

 

13 
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14 
›”É nM KSÑ”vƒ SVŸ`  0 

1 

1 ’Øw Ií’< u=Á”e ›”É”nM ¾T>SeM KT¨<×ƒ ‹KªM :: 

0 ’Øw Ií’<¾T>ታ¨p nM ¾T>SMe KSÑ”vƒ ›M‰KU 

 

15 
¾K?KA‹” ƒŸ<[ƒ Sdw   0 

1 

1 ’Øw 
Ié’< ›”}” ¨ÃU ¨LÌ” KTd¾ƒ uSðKÓ ¨Å ›”Æ እn ÁSK¡ƒ እ”ÅJ” ¨ÃU  

እn¨<” ›”e„ ÁkuK እ”ÅJ” :: 

0 ’Øw ¨Å �n¨< ÁSKŸ}¨< ¨ÃU �n¨<” ›”e„ KTnuM ¾VŸ[¨< unM u}Ö¾k Ñ>²? w‰ ŸJ’ 

 

16 
nM KS¢[Ï (KSÉÑU) SVŸ` 0 

1 

1 ’Øw 
Ií’< uƒ¡¡M SÉÑU vÃ‹MU Á”}” nLƒ KSÉÑU S<Ÿ^ ›É`ÕM:: ÃI SJ”  

ÁKuƒ kØKA ›”}” }ŸƒKA ’¨< :: MÌ KTeScM ¾}ÖkS¨< ›“vu= òÅLƒ K=J’< Ã‹LK< 

0 ’Øw Ií’< Á”}” nLƒ ›eSeKA SÉÑU ›MVŸ[U :: 

  

17 

u^c< }’di’ƒ Úªማ” SËS` 0 

1 

1 ’Øw MÌ uSÓvu=Á’ƒ u=Á”e ›”É Ý¨ታ KSËS` Ÿ‰K 

0 ’Øw MÌ K}ËS[¨< Ý¨ታ SMe SeÖƒ u=‹MU ^c< Ý¨ታ KSËS` ›KS‰M :: 

 

18 
nL„‹” uƒ¡¡M ¾SÖkU }ŸማÃ' 2 nLƒ 0 

1 

18(2 nLƒ )' 23 (8 nLƒ) 

1 ’Øw 

Ié’< u=Á”e G<Kƒ ¾}KÁ¿ nLƒ” uƒ¡¡M }ÖpSªM :: uƒ¡¡M }ÖpVªM KUƒL†¨< 

nLƒ uS<K< ªÒ e×†¨< :: ¾MÌ ›LT ƒ`Ñ<U ÁK¨< ’Ñ` KSc¾U SJ’<” �¾}Ñ’²w¡ 

L”} ¾}cvu[ u=SeMU u²=I SM¡ ¾¨Ö< nLƒ ªÒ Ã’<^†¨< :: 

0 ’Øw 
MÌ KTÉ[Ó ¾VŸ[¨< Ÿ›”} ›õ ¾¨Ö< nL„‹” w‰ ukØታ SÉÑU” ’¨< ¨ÃU MÌ 

uƒ¡¡M ¾}ÖkS¨</Á¨×¨< ›”É nM w‰ ’¨< :: 

 

19 
õLÔƒ” KSÓKê nM SÖkU  0 

1 

1 ’Øw Ié’< õLÔ~” KSÓKê u=Á”e ›”É nM }ÖpSªM :: 

0 ’Øw Ié’< ÉUê ›¨<Ø„M J•U nLƒ ›M}ÖkSU :: 

 

 

 

20 
¾ማn­‹” eU SØ^ƒ }ŸማÃ : 1 ማn 0 

K 

L 

18 

 

23 

20 

 

27 

M 

N 
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1 

20( 1 •n)' 27(3 •n ) 

1 ’Øw 
MÌ u=Á”e ¾›”É እn eU uƒ¡¡M Ö`}ªM ¾MÌ eT@ƒ uƒ¡¡M እn¨<” KSc¾U እeŸJ’ 

É[e u}cvu[ �“ u}¨LÑÅ ›Ö^` u=Ö^¨<U ’Øw ÃcÖªM :: 

0 ’Øw MÌ ¾}ÖkS¨< ¾እn eU ÁMJ’¨<” ’¨< (›ÃJ”U 'UdL'¾’@'¨²} ) 

 

21 
nL„‹” እ“ UM¡„‹ TÑ“–ƒ 0 

1 

1 ’Øw MÌ u=Á”e ›”É nM“ ÑLß UM¡ƒ K=ÁdÃ ‹LDM :: 

0 ’Øw 
¾MÌ nLƒ uUM¡ƒ ¾ታÑ²<  ›M’u\U :: ¾MÌ ÑLß UM¡„‹ ¾ታËu<ƒ nLƒ uTÃvK< ¾ÉUê 

p”wa‹ ’u` ::  

 

22 
e°KA‹” ¾Sc¾U }ŸማÃ : 1 e°M 

weŸ<ƒ       Ö`S<e       ÝT         SŸ=“ 

¨õ          vKA”         ›MÒ          T>”e¡`ƒ 

e          T”Ÿ=Á       øT>uL õ_     SêNõ 

0 

1 

22( 1 e°M )' 28 (5 e°KA‹ ) 

1 ’Øw MÌ u=Á”e ¾›”É eእM eU uƒ¡¡M KSØ^ƒ ‹KªM ::  

0 ’Øw MÌ ¾›”É”U eእM eU SØ^ƒ ›M‰KU ::  

 

23 
nL„‹” uƒ¡¡M ¾SÖkU }ŸታÃ' 8 nLƒ 0 

1 

18(2 nLƒ )' 23 (8 nLƒ) 

1 ’Øw 

Ié’< u=Á”e nLƒ uƒ¡¡M }ÖpSªM :: uƒ¡¡M }ÖpVታM KUƒL†¨< nLƒ uS<K< ªÒ 

e×†¨< :: ¾MÌ ›LT ƒ`Ñ<U ÁK¨< ’Ñ` KSc¾U SJ’<” �¾}Ñ’²w¡ L”} ¾}cvu[ 

u=SeMU u²=I SM¡ ¾¨Ö< nLƒ ªÒ Ã’<^†¨< :: 

0 ’Øw 
MÌ KTÉ[Ó ¾VŸ[¨< Ÿ›”} ›õ ¾¨Ö< nL„‹” w‰ ukØታ SÉÑU” ’¨< ¨ÃU MÌ 

uƒ¡¡M ¾}ÖkS¨</Á¨×¨< Ÿ8 Á’c< nL„‹” ’¨<  :: 

 

24 
KØÁo­‡ ›­” ¨ÃU ›ÃÅKU wKA SMe SeÖƒ 0 

1 

1 ’Øw 
MÌ u=Á”e KG<Kƒ SMf‹ uƒ¡¡K— xታ ›­” ¨ÃU ›ÃÅKU (¨ÃU }SddÃ’ƒ ÁL†¨< 

nLƒ ›'›<' �Uu=  ¨²}) KTKƒ ‹LDM :: 

0 ’Øw 
MÌ ›­” ¨ÃU ›ÅKU wKA SMe SeÖƒ ¾‰K¨< ŸG<Kƒ L’c< ØÁo­‹ ’¨< :: MÌ SMe 

¾cÖ¨< unLƒ dÃታËw uc¨<’ƒ እ”penc? ( ß”pLƒ uT¨³¨´ ) w‰ ’¨< :: 

 

25 
¾G<Kƒ nLƒ ¯[õ} ’Ñ` ›eSeKA KS“Ñ` SVŸ`   0 

1 

22 

 

28 

18 

 

23 

O 
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1 ’Øw 

MÌ ¾G<Kƒ nLƒ ¯/’Ñ` ›eSeKA c`…M :: MÌ Ÿ›”É ¾G<Kƒ nLƒ Ø”É uLÃ ›eSeKA 

Ÿc^ እ”Ç=G< ›”É ’Øw ÁÑ—M :: ¾MÌ õLÔƒ uÓMê እeŸታ¨k É[e }¨LÓÊ ¾}Ö^ nLƒ 

G<K< ÃqÖ^M ::  

0 ’Øw MÌ ¾}ÖkS¨< ›”É nM w‰ ’¨< :: ¨ÃU MÌ nLƒ” ›M}ÖkSU ::  

 

26 
¾G<Kƒ nLƒ ¯[õ} ’Ñ` Se^ƒ 0 

1 

1 ’Øw 

MÌ u=Áe” ›”É ¾vKG<Kƒ ¨ÃU Ÿ²=Á uKÃ nLƒ ØU` ¯/’Ñ` c`…M :: nL„‡ 

እÁ”Ç”Ç†¨< ¾}K¾ ƒ`Ñ<U K=•^†¨< ÃÑvM :: nL„‡ }×U[¨< k[u< ¾T>vK¨< ›Ñvv†¨< 

ƒ¡¡M c=J” �“ uSGŸL†¨< ¾T>J[¨< Ss[Ø ÁM[²S ŸJ’ ’¨< 

0 ’Øw 
MÌ ¾}ÖkT†¨< G<Kƒ nLƒ ›”É ›Ã’ƒ ƒ`Ñ<U ÁL†¨< “†¨< :: ‰¨<- ‰¨< ' G<K<U 

Ø\' ›ÃJ”U  ›ÃJ”U ¨²}  

 

27 
¾ማn­‹” eU SØ^ƒ }ŸማÃ : 3 ማn 0 

1 

20( 1 •n)' 27(3 •n ) 

1 ’Øw 
MÌ u=Á”e 3 •እn­‹” uƒ¡¡M cÃTE†ªM :: ¾MÌ õLÔƒ U” እ”ÅJ’ Ÿ}Ñ’²w¡ }¨LÓÊ 

¾}Ö^ eU }kvÃ’ƒ ÃJ[ªM ::  

0 ’Øw MÌ ¾}ÖkS¨< ¾እn­‡ eU ¾TÃJ’<ƒ” ’¨< (KUdK? :- ¾�’@ ' ›ÃJ”U ' wL ' ¨²}) 

 

28 
e°KA‹” ¾Sc¾U }Ÿ••Ã: 5 e°M 

weŸ<ƒ      Ö`S<e    ÝT      SŸ=“ 

¨õ       vKA”         ›MÒ       T>”e¡`ƒ 

e          T”Ÿ=Á       øT>uL õ_     SêNõ 

0 

1 

22( 1 e°M )' 28 (5 e°KA‹ ) 

1 ’Øw MÌ uƒ¡¡M ¾5 eእM eV‹” ›¨<kªM  

0 ’Øw MÌ uƒ¡¡M Á¨n†¨< 4 �“ Ÿ²=Á uታ‹ eእKA‹ ’¨< ::  

 

29 
w²< nLƒ” Á"}} ¯/’Ñ` 0 

1 

1 ’Øw 
MÌ u=Á”e vK G<Kƒ nM ¾J’<  G<Kƒ ¯/’Ña‹”  c`…M :: ¯[õ} ’Ña‡ ¾ÓÉ ¾cªe¨< 

IÓÒƒ” TTELƒ ¾Kv†¨<U  :: 

0 ’Øw MÌ ¾}ÖkS¨< ¾G<Kƒ ¨ÃU ›”É nM ¯/’Ñ` ’¨< :: 
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G) [kp ÁK<ማ”pekc?­‹ ”›<e ¡õM 

15 
¾wKA¡ }ŸማÃ : uS<K<ማÏ SÚuØ  0 

1 

13(wKA¡ Ò` SÉ[e )' 14(wKA¡ S”"ƒ )' 15(uS<K<•Ï SÚuØ)'18(SÇõ” uŸòM 

SÖkU)'22(›¨<^ ×ƒ“ ¾×„‹ Ýõ  SÖkU)  

1 ’Øw 
MÌ wKAŸ<” u›”É ¨ÃU uG<K~ እÐ‡ ›”e…M :: MÌ uS<K<እÌ K=ÚwÖ¨< ¨ÃU ×„‡ 

uwKAŸ< ²<]Á K=Áµ[¨< Ã‹LM :: 

0 ’Øw MÌ wKAŸ<” u¡”É LÃ ›”ŸvKA ¨ÃU uÅ[~ LÃ �Á”ŸvKK SÚ[h K=Ã²¨< Ã‹LM 

 

 

16 

"KU”U ማÑ³ SÉ[e  0 

1 

1 ’Øw 
MÌ እn­‡ Ò` KSÉ[e u›w³—¨< ¾T>k“¨< G<Kƒ እÌ” SÖpU dÃJ” ›”É እÌ” 

SÖkU ’¨< :: MÌ ¾T>ÖkUuƒ እÌ” K=kÃ` Ã‹LM :: 

0 ’Øw 
MÌ እn­‹” ¾T>Å`c¨< uG<Kƒ እÐ‡ ’¨< :: ¨ÃU MÌ እn­‹” KSÉ[e w²< õLÔƒ 

›ÁdÃU :: 

 

17 
¾weŸ<ƒ S<Ÿ^ : ÚwÙ SÁ´  0 

1 

17(u›¨<^×ƒ •“ u›”Å—¨<×ƒ Ô” SÁ´)' 20(uS<K<•Ï SÚuØ)' 24(uŸòM ›¨<^×ƒ ÉÒõ 

)'26(¾›¨<^×ƒ •“ ¾K?KA‹ ×„‹ Ýõ SÖkU) :: 

1 ’Øw 

MÌ KSÁ´ u=d"KƒU vÃd"KƒU weŸ<~” KSÁ´ እÌ” ÃcÇM :: MÌ weŸ<~” KSÚuØ 

S<K<እÌ” KSÖkU Ã‹LM (e°K<” ÃSMŸ~)::MÌ hM ÁK ›ÁÁ´ Ÿ}ÖkS 1 ’Øw ÁÑ—M 

::   

0 ’Øw MÌ ¾እÌ SÇõ እ”Å}²[Ò uweŸ<~ LÃ u=Ád`õU ÚwÙ KSÁ´ "MVŸ[ ’Øw ›ÁÑ˜U :: 

 

18 
¾wKA¡ }ŸማÃ : ŸòM ›¨<^×ƒ SÖkU   0 

1 

13(wKA¡ SÉ[e )' 14(wKA¡ S”"ƒ )' 15(uS<K<•Ï SÚuØ)'18(ÓTi ›¨<^×ƒ SÖkU) 

'22(›¨<^×ƒ“ ¾×„‹ Ýõ SÖkU)  

1 ’Øw 

MÌ wKAŸ<” uT>ÚwØuƒ Ñ>²? uŸòM ›¨<^×~” �“ K?KA‹ ×„‡” SÖkU:: ¾እÏ SÇõ 

Ÿ×„‹“ Ÿ›¨<^×ƒ Ò` uÅÒò’ƒ K=ÁÑKÓM Ã‹LM:: እ”Ç=G<U hM ÁK ›ÁÁ´ Ÿ}ÖkS 1 

’Øw ÃcÖªM :: 

0 ’Øw 
MÌ wKAŸ<” KSÚuØ c=V¡` ×„‡ ¨Å SÇõ እØõ "K< u%EL ›”É KÃ ÚuØ ÁK<እ”ÅJ’ 

’Øw ›ÃcÖ¨<U ::   

 

19 
kKuƒ Te}LKò  0 

1 

13 

14 
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22 
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1 ’Øw MÌ kKu~” Ÿ›”Æ እÌ ¨Å K?L—¨<እÌ ›e}LM÷M :: 

0 ’Øw 
MÌ Ÿ›”Å—¨<እÏ ¾Kkk¨<” kKuƒ uK?L—¨<እÏ Á’dªM :: MÌ Ÿ›”É እÏ ¨ÅK?L—¨<እÏ 

KTe}LKõ እ”Ç=[Ç¨< ¾T>ÖkS¨< ›õ'Å[ƒ'¨ÃU K?L ²È ’¨<:: 

 

20 
¾weŸ<ƒ S<Ÿ^ k×Ã : uS<K<እÏ SÚuØ 0 

1 

17(×„‹” ¨Å SÇõ SÚuØ) ' 20 (uS<K<እÏ SÚuØ)'24(uŸòM  ¾›¨<^×ƒ Ô” �“ u×„‹ 

SGŸM k`pa SÁ´) '26(›¨<^×ƒ �“ uK?KA‹ ×„‹ Ýõ SÁ´  ) 

1 ’Øw 
weŸ<~” KSÚuØ S<K<እÌ” }ÖpTEM (e°K<” ÃSMŸ~) :: እ”Ç=G<U ¾}gK ›ÁÁ´  

Ÿ}ÖkS ›”É ’Øw ÁÑ—M :: 

0 ’Øw 

MÌ weŸ<~” ›MÚuÖU :: weŸ<~” KT”dƒ G<Kƒ እÐ‡” ’¨< ¾}ÖkS¨<::  

weŸ<~” u¨KK< LÃ ’¨< Á”ŸvKK¨< :: 

 

 

21 
wKAŸ<” Te}LKõ  0 

1 

1 ’Øw MÌ wKAŸ<” Ÿ›”Å—¨<እÏ ¨Å K?L—¨<እÏ ›e}LM÷M :: 

0 ’Øw 

 

 

MÌ u›”Å—¨<እÏ ¾Á²¨<” wKA¡ ¨KK< LÃ ØKAƒ uK?L—¨<እÏ ›”e…M :: Ÿ›”Å—¨<እÏ 

¨ÅK?L—¨<እÏ KTe}LKõ K?L¨< ¾c¨<’~ ›"M (Å[ƒ'›õ .....¨²} ) Ÿ}ÖkS ’Øw 

›ÃcØU :: 

 

22 
¾wKA¡ }ŸማÃ'›¨<^×ƒ“ ¾×„‹ Ýõ SÖkU  0 

1 

13(wKA¡ Ò` SÉ[e)' 14(wKA¡ S”"ƒ)' 15(uS<K<እÏ SÚuØ)'18(SÇõ” uŸòM SÖkU)'22(›¨<^ 

×ƒ“ ¾×„‹ Ýö‹ w‰ SÖkU) 

1 ’Øw •እn¨<” KTÁ´ Ié’< ¾}ÖkS¨< vw³—¨< ¾×„‡ Ýö‹ �“ ›¨<^×ƒ ’¨<:: 

0 ’Øw 
•እn¨<” KSÁ´ •”Ç=‹M wKAŸ<” ¨Å ×„‡ Ýõ uSÓóƒ ð”ታ ¨Å SÇõ  

TeÖÒƒ::  

  

23 
T”Ÿ=Á­‹” ¨ÃU Ÿ=¿u<” ¨Å ¯Ã•‡ ƒÃ¿ TU×ƒ  0 

1 

1 ’Øw Ié’<እn­‹” u›Ã•‡ ƒÃ¿ ›UØ„ªM :: 

0 ’Øw 
uG<Kƒ እÐ‡ ¾Á³†¨< •እn­‹ ›”É LÃ KTk^[w ¾VŸ[ u=J”U ¨Å ›¯Ã•‡  

ƒÃ¿ ›KS×†¨<U::  

 

 

24 
¾weŸ<ƒ }ŸማÃ' ›¨<^×ƒ” uŸòM ¾SÖkU S<Ÿ^ 0 

1 

I 
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17 ( ›¨<^ ×ƒ �“ u›”Å—¨< ×ƒ Ô” SÁ´ ) ' 20 ( uS<K<እÏ SÚuØ )  

24 ( uŸòM ›¨<^ ×ƒ ÉÒõ ) ' 26 ( ›¨<^ ×ƒ �“ u×„‹ Ýõ SÁ´  ) 

1 ’Øw 

MÌ weŸ<~” ¨eÅªM :: ›ÁÁ²<U u×~ LÃ ÉÒõ ›É`Ô u›¨<^×~ ÃµታM  

(e°K<” ÃSMŸ~):: ¾እÏ SÇñ”U K=ÖkU Ã‹LM :: Ÿ²=I hM ÁK ›ÁÁ´ Ÿ}ÖkSU 1 

’Øw ÁÑ—M :: 

0 ’Øw MÌ weŸ<~” KT”dƒ ¾}ÖkS¨< S<K<እÌ” ¨ÃU ´U wKA uእÏ ¾SÓóƒ ›Ã’ƒ:: 

 

25 
Ÿ<vÁ” SማË¨<ማ T”dƒ 0 

1 

1 ’Øw 
u›”É •እÌ እËታ¨<” uSÁ´ Ÿ<vÁ” KT”dƒ V¡[ªM :: ×„‡ ¾ÓÉ uŸ<vÁ እË•  

¨<eØ SÓvƒ ¾Kv†¨<U :: 

0 ’Øw 
MÌ Ÿ<vÁ¨<” u=Á’d¨<U •እËታ¨<” }ÖpV ›ÃÅKU :: Ÿ<vÁ¨<” KT”dƒ G<Kƒ እÐ‡” 

}ÖpSªM :: Ií’< Ÿ<vÁ¨<” ÃµታM እ”Í= ›L’cd¨<U :: 

  

26 
¾weŸ<~ S<Ÿ^ }ŸማÃ : u×ƒ“ ›¨<^×ƒ Ýõ SÁ´  0 

1 

17 ( u›¨<^ ×ƒ •“ u›”Å—¨< ×ƒ Ô” SÁ´ )' 20 (S<K<እÏ SÁ´ ) ' 24 (u¡õM ›¨<^×ƒ 

SÖkU ) ' 26 (›¨<^×ƒ �“ ¾×„‹ Ýõ SÖkU ) 

1 ’Øw ¾›¨<^×ƒ “ ¾K?L—¨< ×ƒ Ýö‹ SÖkU weŸ<~” T”dƒ :: 

0 ’Øw MÌ weŸ<~” KT”dƒ ¾›¨<^ ×~”“ ¾K?L—¨<” ×ƒ Ýõ ›M}ÖkSU :: 

 

27 
¾SêGõ Ñê SÓKØ 0 

1 

1 ’Øw 
MÌ ›”É ¨ÃU Ÿ²=Á uLÃ ¾J’< ¾SíGõ Ñï‹ KTÑLuØ V¡aªM ::  

S<Ÿ^¨< ¨<Ö?ታT dÃJ” k`„ K=J” Ã‹LM :: 

0 ’Øw MÌ ¾SêGñ” Ñê u›Ò×T> w‰’¨<K=ÑMÖ¨< ¾‰K¨<(KUdK? SíGñ” uእÌ c=Sታ):: 

  

28 
¾SÚuØ }ŸማÃ'uSÇõ SÚuØ 0 

1 

28 (¾እÏ SÇõ )'34 (Ñ>²?Á© ) '37(S"ŸK—)' 48(k×Ã’ƒ ÁK¨< ) :: 

1 ’Øw 

MÌ u¨[kƒ LÃ እ¾V’ÝÚ[እÁK SkuÁ¨<” uS<K<እÌ ÚwÖªM::  

u¨[k~ LÃ uíðuƒ Ñ>²? MÌ ŸSku=Á¨<T”—¨<”U Ýõ K=ÖkU Ã‹LM :: ¾SíòÁ Ýõ 

uƒ”dD ×ƒ ›ÖÑw ¨ÃU u›¨<^×ƒ“ uÖsT> ×ƒ S"ŸM K=J” Ã‹LM :: MÌ SÅÑòÁ¨<” 

KSÁ´ T”—¨<U ×ƒ“ ›¨<^ ×ƒ u=ÖkU ’Øw ÃcÖªM :: 

0 ’Øw u•`dc< ¨ÃU uSku=Á¨< ²<]Á እÌ” u=ÖSØUU Ö”Ÿ` ›É`ÑÔ SÁ´ ›M‰KU::  
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29 
ÖsT> ×ƒ ŸK?KA‡ ×„‹ KÃ„ S²`Òƒ 0 

1 

1 ’Øw 
MÌÖT>×~” ¨Å kÇÇ TeÑvƒ እ¾VŸ[ K?KA‹ ×„‡” እ”Å•ታÖó Áek^†ªM :: ×ƒª” 

¨Å kÇÇ እeŸLŸ É[e ¾ÓÉ ¨Å kÇÇ TeÑvƒ ¾KuƒU:: 

0 ’Øw G<K<”U ×„‹ ›”É Ñ>²? Ã²[Ò†ªM :: ¾MÌU እÏ እ”Å}²[Ò Ãk^M:: 

 

30 
•እ”Ç=G< SV’ÝÚ` 0 

1 

1 ’Øw MÌ J” wKA“ dÃ’Ñ[¨< ¨[k~ LÃ SV’ÝÚ` ËU[ªM :: 

0 ’Øw MÌ ŸSku=Á Ò` •እ¾}Ý¨} qÃ„ uÉ”Ñƒ u¨[k~ LÃ SV’ÝÚ` ËUbM :: 

 

31 
wKA¢‹” ¾SÅ^[w }ŸማÃ : 2 wKA¢‹ 

u[Í=S< Ó”w ¾}}~ wKA¢‹ w³ƒ'____________ 

0 

1 

31( 2 wKA¡)'38 ( 6 wKA¢‹)' 54( 8 wKA¢‹) 

1 ’Øw 

MÌ u=Á”e G<Kƒ wKA¢‹” KT’vu` ‹LDM :: Sc[~ ›”É wKA¢ SJ” ›Kuƒ :: ›”É wKA¢ 

¾Ó”w ›"M J• ¾T>qÖ[¨< uK?L—¨< wKA¡ LÃ T>³’<” Öwq እeŸk[ É[e ’¨< :: 

Ó”u<እ”Ç=¨Ép ÁÅ[Ñ¨<” wKA¡ •እ”ÅÓ”u< ›"M ›É`ÑI ›ƒlÖ` ::  

0 ’Øw 

MÌ wKA¢‹” ¾Å[Å[¨< ›”} vÅ[Ÿ¨< LÃ uSÚS` ’¨< :: MÌ G<Kƒ ¨ÃU Ÿ²=Á uLÃ 

wKA¢‹ እ”ÅSc[ƒ uS_ƒ LÃ ÃÅ[É[ªM :: MÌ ›”É ƒMp Ó”w uSe^ƒ ð”ታ ¾}KÁ¿ 

Ó”x‹ KSe^ƒ V¡bM ::  

 

32 
ß[ƒ ¾Se^ƒ }ŸማÃ : እ³“ •እ²=I 0 

1 

32 (•እ²=IU •እ²=ÁU )'40 (¨Å Ô”)'41 (¨ÅLÃ )'43 (¡w)  

1 ’Øw MÌ uT”—¨<U ›p×Ý ß[ƒ KSe^ƒ ‹LDM :: 

0 ’Øw MÌ u¨[kƒ LÃ ßKƒ Se^ƒ ›M‰KU :: 

 

33 
10 weŸ<„‹ uÖ`S<c< ¨<eØ TeÑvƒ (60 c?¢”É) 0 

1 

1 ’Øw 
›”É u›”É J• MÌ ›e` weŸ<„‡” u}cÖ¨< 60 c?¢”É ¨<eØ Ö`S<e ¨<eØ KSÚS` 

‹LDM ::  

0 ’Øw 
ucÖ¨<¤¨< 60 c?¢”É ¨<eØ MÌ Ö`S<e ¨<eØ SÚS` ¾‰K¨< 9“ Ÿ²=Á uታ‹ weŸ<„‹ 

’¨< :: MÌ u}ÅÒÒT> Ÿ›”É weŸ<ƒ uLÃ u›”É’ƒ ¨Å uÖ`S<c< ›eÑw…M ::   

 

 

34 
¾SÚuØ }ŸማÃ : Ñ>²?Á© ›ÚvuØ 0 

1 

28 (¾እÏ SÇõ)' 34(Ñ>²?Á©)'37 (›T"Ã)'48 (k×ታ) 

31 

38 

54 
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1 ’Øw 

MÌ ×„‹”“ ›¨<^×~” uSÖkU እ`dc<” Ãµ KSíõ ‹LDM :: ¾እ`dc< ¨ÃU Sku=Á¨< 

ƒ¡¡K— Ýõ u›¨<^×ƒ “ ÖsT> ×ƒ SGM SJ” ›Kuƒ :: k]¨< ¾እ`de ¡õM ¨Å MÌ 

እÏ SÇõ K=J” Ã‹LM ::  

0 ’Øw MÌ እ`dc<” uእÌ SÇõ K=ÚwØ Ã‹LM ¨ÃU K?L ÁMucK ›ÁÁ´ K=Ã´ Ã‹LM ::   

 

35 
d”+V‹” ukÇÇ ¨<eØ TeÑvƒ 0 

1 

1 ’Øw MÌ u=Á”e feƒ d”+V‹” uv”Ÿ< kÇÇ KTeÑvƒ ‹LDM ::  

0 ’Øw MÌ G<Kƒ“ Ÿ²=I uታ‹ d”+V‹” v”Ÿ< ¨<eØ TeÑvƒ ‹LDM ::  

 

36 
¾}Ñ×ÖS< wKA¢‹ SKÁ¾ƒ 0 

1 

1 ’Øw MÌ G<K<”U wKA¢‹ KSK¾ƒ ‹LDM :: 

0 ’Øw MÌ wKA¢‡” ›MKÁÁ†¨<U ¨ÃU G<K<”U KÃ„ dÃÚ`e uSHM ›s`ÖªM :: 

 

37 
¾SÚuØ }ŸማÃ : ¾feƒÄi ›ÁÁ´ 0 

1 

28(SÇõ)'34(Ñ>²?Á©)'37(feƒÄi)'48(k×Ã) 

1 ’Øw 

MÌ ›¨<^×ƒ“ G<Kƒ ×„‡” ¨ÃU ›¨<^×ƒ“ feƒ ×„‡” uSÖkU እ`dc<” ¨ÃU 

Sku=Á¨<” Ãµ KSíõ /SV’ÝÚ` ‹LDM :: u²=G< Ñ>²? SíòÁ ¾Á²¨< •Ì እ”Å ›”É ’Ñ` 

Ã”kdkdM እ”Í= ¾}KÁ¿ ¾×„‹ SÑ×ÖT>Á­‹ ¾T>ÁÅ`Ñ<ƒ እ”penc? ¾KU :: SÖ’— 

’í’ƒ ÁLƒ ƒ”hE ×ƒ “ƒ :: ¾እ`dc< SíòÁ Ýõ Ÿ×„‡ ¾T>•[¨< `kƒ SÖ’— SJ” 

›Kuƒ :: ¾እ`dc< 1/2¨<--1/3¨<  Ÿ×~ Ýõ ¨<ß SJ” ›Kuƒ :: K?L—¨< ¾እ`dc< Ýõ 

u›¨<^×ƒ“ uÖsT> ×ƒ SGŸM J• ¨Å ¨<ß S¨<×ƒ ›Kuƒ (e°K<” ÃSMŸ~) :: hM 

ÁK ›ÁÁ´ ¾}ÖkS¨< Ié” እ”Ç=G< ›”É ’Øw ÁÑ—M :: 

0 ’Øw MÌ ¾}ÖkS¨< ›ÁÁ´ u}^ lØ` 34 ¨ÃU 28 ¾}ÖkS¨< ¯Ã’ƒ ’¨< ::  

 

38 
wKA¢‹” ¾SÅ^[w }ŸማÃ : 6 wKA¢‹ 

uƒMl Ó”w ¾}”}~ wKA¢‹ w³ƒ'____________ 

0 

1 

31( 2 wKA¡)'38 ( 6 wKA¢‹)' 54( 8 wKA¢‹) 

1 ’Øw 

MÌ u=Á”e G<Kƒ wKA¢‹” KT’vu` ‹LDM :: Sc[~ ›”É wKA¡ SJ” ›Kuƒ :: ›”É wKA¡ 

¾Ó”w ›"M J• ¾T>qÖ[¨< uK?L—¨< wKA¡ LÃ T>³’< Öwq እeŸk[ É[e ’¨< :: 

Ó”u<እ”Ç=¨Ép ÁÅ[Ñ¨<” wKA¡እ”ÅÓ”u< ›"M ›É`ÑI ›ƒlÖ` ::  

0 ’Øw 

MÌ wKA¢‹” ¾Å[Å[¨< ›”} vÅ[Ÿ¨< LÃ uSÚS` ’¨< :: MÌ G<Kƒ ¨ÃU Ÿ²=Á uLÃ 

wKA¢‹ እ”ÅSc[ƒ uS_ƒ LÃ ÃÅ[É[ªM :: MÌ ›”É ƒMp Ó”w uSe^ƒ ð”ታ ¾}KÁ¿ 

Ó”x‹ KSe^ƒ V¡bM ::  

39 
¨[kƒ” uxማ KTq¾ƒ ¾እÏ ÉÒõ SÖkU 0 

1 

28 

34 

37 

48 
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38 

54 
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1 ’Øw MÌ እ¾íð እÁK ¨[k~” uK?L—¨<እÏ ÅÓö ÃµታM :: 

0 ’Øw 
MÌ ¨[k~” uእÌ ÅÓö ›MÁ²U ::¨[k~” KSÅÑõ uL¿ LÃ }ÒÉVuታM ¨ÃU }˜„uታM 

::  

 

40 
c¨<” }ŸƒKA ß[ƒ ¾Se^ƒ }ŸማÃ : ¨Å Ô”   0 

1 

32 (•እ²=IU እ²=ÁU )'40 (¨Å Ô”)'41 (¨ÅLÃ )'43 (¡w)  

1 ’Øw MÌ ¨Å Ô” ÁcS[¨< SeS` "”} SeS` Ò` ÁL†¨< M¿’ƒ uÓUƒ 30 ÉÓ] ÃJ“M ::  

0 ’Øw MÌ ¨Å Ô” ›LcS[U ::  

 

41 
c¨<” }ŸƒKA ß[ƒ ¾Se^ƒ }ŸማÃ : ¨ÅLÃ  0 

1 

32 (እ²=IU እ²=ÁU )'40 (¨Å Ô”)'41 (¨ÅLÃ )'43 (¡w)  

1 ’Øw MÌ ¨Å LÃ ÁcS[¨< SeS` "”} SeS` Ò` ÁL†¨< M¿’ƒ uÓUƒ 30 ÉÓ] ÃJ“M ::  

0 ’Øw MÌ ¨Å LÃ kØ ÁK SeS` ›LcS[U :: 

 

42 
¾}Ñ×ÖS< wKA¢‹ : ›”É LÃ 0 

1 

1 ’Øw 
MÌ G<K<”U wKA¢‹ ›”É LÃ Ñ×ØTE†ªM :: u=Á”e ¾wKAŸ< G<Kƒ እUu<Ù‹ uK?L†¨< kÇÇ 

¨<eØ SÓvƒ ›Kv†¨< :: wKA¢‡ uJ’¨< ¯Ã’ƒ w‰ SÑ×ÖU ›Kv†¨< ::   

0 ’Øw MÌ ›”É ¨ÃU Ÿ²=Á uLÃ ¾J’< wKA¢‹ dÃÑ×ØU ƒ…M ::  

 

43 
ß[ƒ ¾Se^ƒ }ŸማÃ : ¡w   0 

1 

32 (እ²=IU እ²=ÁU )'40 (¨Å Ô”)'41 (¨ÅLÃ )'43 (¡w)  

1 ’Øw 

MÌ u›w³—¨< ¾T>c^†¨< p`ï‹ Ôv× ÁL†¨< “†¨< :: u¡u< SËS]Á“ SÚ[h Ýö‹ 

S"ŸM ÁK¨< ¡õ}ƒ Ÿ 2.50 c?/` SwKØ ¾KuƒU :: MÌ SËS]Á ¡w c`„ uL¿ LÃ 

u=V’Ýß`U ’Øw ÃcÖ¨< ::   

0 ’Øw 
MÌ ¾c^¨< p`ê ¾Ki ’Ñ` ’Ñ` ’¨< :: (SታÖòÁ­‹“ ScM ßT]­‹ ÁK<ƒ )¨ÃU u¡u< 

SÚ[h Ýõ S"ŸM ÁK¨< ¡õ}ƒ K›”É ›=”‹ ¾uKÖ ’¨< ::    

 

 

 

 

 

የአጠቃላይእንቅስቃሴንኡስክፍል 

32 

40 

41 

43 

 32 

40 

41 

43 

 

32 

40 

41 
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19 
uÉÒõ ¾SkSØ }ŸማÃ'  30 cŸ”É  0 

1 

16(Lß` Ñ>²?)'19(30 cŸ”É )  

1 ’Øw 

MÌ Ÿƒ”i ÉÒõ Ò` u=Á”e K30 c¢”É እ^c<” ‹KA k“ wKA SkSØ ‹LDM :: ›”È ¨ÃU 

G<K‚ T>³’<” KSÖup dƒ‹M k`„ u=”ÑÇÑÉU ^c<” u^c<}c}"¡KA KSkSØ ‹LDM :: 

u²=I Ñ>²? "”} SÖ’— ÉÒõ K=ðMÓ Ã‹LM:: 

0 ’Øw 
kØ wKA SkSØ ¾‰K¨< Ÿ30 cŸ”É L’c Ñ>²? w‰ ’¨<:: MÌ ÅÒÓV T>³’<” ÁKSÖup 

G<’@• ÃታÃuታM :: u²=IU Ñ>²? እ[c<” ›e}"¡KA SkSØ ›M‰KU:: 

 

20 
ŸË`v ¨Å Ô” SÑMuØ ( S”ŸvKM )  0 

1 

1 ’Øw 
MÌ Å¨K< ¨ÃU nßK< u}Å¨Kuƒ ›p×Ý (k˜“ Ó^ ) G<K~U Ñ>²?  

}ÑMw×DM:: 

0 ’Øw MÌ KSÑMuØ ›M‰KU ¨ÃU ¨Å ›”É Ô’< w‰ ’u[ SÑMuØ ¾‰K¨<:: 

  

21 
Å[ƒ” Ÿõ ¾TÉ[Ó }ŸማÃ & ¾}²[Ñ< ¡”Ê‹  0 

1 

15(¾እÌ Ö<”‰“ Ñ<Muƒ)'18 (T>³” Sk¾` )'21(¾}²[Ò ¡”É )  

1 ’Øw 
MÌ ¾c¨<’ƒ ¡wÅ~” uG<Kƒ እÐ‡ LÃ ×M ›É`ÕM :: እÓa‡ uS_ƒ LÃ k`}¨<እÁK< 

›”Ñ~“ Å[~ Ÿ¨KK< k“ TKƒ ›Kv†¨< :: 

0 ’Øw MÌ ¾}²[Ñ<እÐ‡” KÉÒõ ›M}ÖkSv†¨<U ¨ÃU ŸÅ[~ Ÿõ KTKƒ ›M‰KU ::  

 

  

22 
"KÉÒõ SkSØ: 5 c?¢”É  0 

1 

22(5 c?¢”É )'26( 30 c?¢”É ) 

1 ’Øw MÌ "KÉÒõ u=Á”e 5 c?¢”É SkSØ ‹LDM :: 

0 ’Øw MÌ SkSØ ¾‰K¨< Ÿ5 cŸ”É L’c Ñ>²? ’¨< :: MÌ c¨<’~” KSÅÑõ ¡”Ê‡” }ÖpTEM :: 

  

23 
KSkSØ uእÐ‡ ¨Å LÃ Sdw  0 

1 

1 ’Øw 
MÌ uእÐ‡ LÃ ¾}ÖSÖS< ×„‹­” ÉÒõ ›Ó˜„ ›¨<^×ƒ­” LÃ ×„‡” ›²<[ªM  

KSkSØ ‹LDM :: 

0 ’Øw MÌ u^c< }Ñó„ uS’dƒ ð”ታ KSkSØ ¾‰K¨< •እ`e­ eu¨<ƒ ’¨<:: 

 

24 •ማÓ`” uማÌ SÚuØ  0 

1 

1 ’Øw MÌ ›”É ¨ÃU G<Kƒ እÓa‡” ¨Å ^c< ÖÒ uTÉ[Ó uእÐ‡ KSÁ´ ‹LDM:: 

0 ’Øw MÌ እÓa‡” KSÁ´ ›M‰KU 

H 

16 

19 

G 

15 

18 

21 

22 

26 
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25 
ŸË`v ¨Å JÉ SÑMuØ  0 

1 

1 ’Øw uk˜ J’ uÓ^ Ô” uŸ<M uË`v Ÿ}—uƒ ¨Å JÆ }ÑMwÙ }˜…M :: 

0 ’Øw MÌ ¨Å JÆ KSÑMuØ ›M‰KU :: ¾‰K¨< ¨Å ›”É Ô” SÑMuØ w‰ ’¨<:: 

 

26 
"KÉÒõ SkSØ : 30 c?¢”É   0 

1 

22 (5 c¢”É)'26(30 c?¢”É)  

1 ’Øw 
MÌ "KÉÒõ u=Á”e K30 c?¢”É KSkSØ ‹LDM :: MÌ ›”È ¨ÃU G<K‚  

u=”ÑÇÑÉU SMf ¾^c< T>³” KSÖup ‹LDM :: 

0 ’Øw MÌ SkSØ ¾‰K¨< Ÿ30 c?¢”É L’c Ñ>²? ’¨< :: 

 

27 
"KÉÒõ SkSØ“ እn SÁ´  0 

1 

1 ’Øw MÌ እn Ãµ �¾}Ý¨}uƒ "KÉÒõ u=Á”e K30 c?¢”É }kU×DM :: 

0 ’Øw 
MÌ "KÉÒõ ¾}kSÖ¨< Ÿ60 c?¢”É L’c Ñ>²? ’¨< :: Ÿእn¨< Ò` እ¾}Ý¨}  

¡wÅ~” ›e}"¡KA SkSØ ›M‰KU ::  

 

28 
}kUÙ ማÁK Å[~ Tµ`  0 

1 

1 ’Øw 
እn¨<” KSÉ[e c=M MÌ c¨<’~” ¨Å እn¨< ›²<bM :: u²=I Ñ>²? ¡”Æ” K=ÅÑõ  

Ã‹LM :& 

0 ’Øw MÌ �n¨<” KSÉ[e c=M Ÿ}kSÖuƒ }”kdpdDM :: 

 

29 
Uማ`UÍ ¾}ÅÑð ማ”penc? 0 

1 

1 ’Øw MÌ T>³’<” u^c< SÖup vÃ‹MU u}Ñðuƒ xታ u=Á”e G<Kƒ እ`UÍ TÉ[Ó ‹LDM:: 

0 ’Øw MÌ ŸG<Kƒ Á’c •እ`UÍ w‰ ’¨< ÁÅ[Ñ¨< ¨ÃU KS^SÉ ›M‰KU :: 

 

30 
¾S”÷kp }ŸማÃ: uJÉ S”÷kp  0 

1 

30 (uJÉ)'31(እ”ÅS”÷kp )'34 (}”÷q S”kdke 

1 ’Øw 
MÌ G<Kƒ ¡”Ê‡” }ÅÓö uJÆ 90 c?/T@` KSÕ´ ‹LDM :: u²=I Ñ>²? ¾እÓa‡“ ¾Å[~እ”penc? 

KታŸMuƒ Ã‹LM :: 

0 ’Øw MÌ ¨Åòƒ SH@É ¾‰K¨<እ”Ç=G< �¾}Ñó ’¨< :: 

 

 

 

 

22 

26 

30 

31 

34 



187 
 

31 
¾S”÷kp }ŸማÃ: S”÷kp 0 

1 

30 (uJÉ )'31( S”÷kp )'34(uS”÷kp S”kdke ) 

1 ’Øw 
MÌ uJÆ Ÿ}—uƒ እn¨< Ò` KTÉ[e c=M እÐ‡”“ Ñ<Mu~” uSÖkU S”÷kp‹LDM :: MÌ 

¨Åòƒ �¾}”÷kk S^SÉ ¾ÓÉ ›ÃÖupuƒU:: 

0 ’Øw MÌ ¨Å òƒ ¾}”kdkc¨< uJÆ እ¾}du ’¨< :: MÌ Å[~” Ÿ¨KK< Ÿõ KTÉ[Ó›M‰KU :: 

 

32 
Ÿ}kSÖuƒ xማ›kTSÖ<” kÃa uማÌ“ uÑ<Mu~ S”u`Ÿ¡  0 

1 

1 ’Øw MÌ ›kTSÖ<” ¾^c< Ñ<Muƒ“ ¡”É }ÖpV ¨Å  S”÷kp SK¨Ø :: 

0 ’Øw 
MÌ u}kSÖuƒ xታ ¡”Æ“ Ñ<Mu~” }ÖpV S”÷p c=ËU` ¡wÅ~” K=Á}"¡M  

›M‰KU:: 

 

33 
¾^e ¡wÅƒ KSgŸU S‰M   0 

1 

1 ’Øw MÌ እÐ‡” KT>³’< SÖu=mÁ w‰ uSÖkU ¡wÅ~” u=Á”e KG<Kƒ cŸ”É KSgŸU ‹LDM :: 

0 ’Øw 
MÌ T>³’<” Öwq SqU ¾‰K¨< Ÿ 2 cŸ”É L’c Ñ>²? w‰ ’¨< ¨ÃU ÅÓV MÌ T>>³’<” Öwq 

KSqU K?L ÉÒõ ›eðMÔታM ::  

# 

34 
¾S”÷kp }ŸማÃ: uS”÷kp S”kdke 0 

1 

30 (uJÉ)'31(S”÷kp )'34(uS”÷kp S”kdke )  

1 ’Øw 
MÌ Ñ<Mu~”“ ¡”Æ” ›k’vwa uS”÷kp ¨Åòƒ u=Á”e 100 c?/T@ KS^SÉ  

‹LDM :: 

0 ’Øw 
MÌ ¨Åòƒ SH@É ¾‰K¨< Ÿ100 c?/T@ Á’c `kƒ w‰ ’¨< ¨ÃU ¨Åòƒ S^SÉ  

¾‰K¨< uJÉ uSdw w‰ ’¨< ::  

 

35 
KSqU S<Ÿ^ TÉ[Ó  0 

1 

1 ’Øw ›”É ¾T>S†¨<ታ•እn }ÅÓö KSqU ‹LDM :: 

0 ’Øw 
KSqU c=M MÌ �^c<” ŸsT>እn Ò` ›M}duU :: MÌ usT>እn LÃ }ÅÓö  

KSqU ›pU ›M’u[¨<U  ¨ÃU ¾^c<” vL”e SÖup ›M‰KU::  

 

36 
uqSuƒ lß wÉÓ TKƒ  0 

1 

1 ’Øw Ñ<Mu~” እ¾²[Ò“ •ÁÖð u=Á”e G<Kƒ Ñ>²? SkSØ“ SqU ‹LDM :: 

0 ’Øw 
MÌ KSkSØ wKA Ñ<Mu~” ›LÖðU :: MÌ ¨ÅS_ƒ c=¨`É Ñ<Mu<~” እÁÖð  

c=J” KS’dƒ Ñ<Mu~” ›M²[ÒU ::   

 

I 

30 

31 

34 

30 

31 

34 
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37 
¾SH@É S<Ÿ^ ¨ÃU ማ¾ማÑ²< SH@É  0 

1 

37 (•¾እÑ²) '42 (Kw‰)'43(u}e}"ŸK G<’@ታ Kw‰ ) 

1 ’Øw 

MÌ ›”Æ” እÓ` uTekÅU �“ K?L—¨<” uTeŸ}M u}k’vu[ SMŸ< S^SÉ  ŸËS[ ’Øw 

ÃcÖªM:: ›”Ç”È uእÏ­ LÃ SÅÑõ u=ÁeðMÑ¨< eKT>‹M ÃI ’Øw ›Áek”euƒU :: 

^c<” ‹KA qV KT>^SÉ MÏ እ”Ç=G< 1 ’Øw ÃcÖªM:: 

0 ’Øw 
¾MÌ እ`UÍ u›”É እÓ` w‰ K=J” Ÿ‰K MÌ ¨Åòƒ KS^SÉ "M‰K KS^SÉ  

¾ƒMp c¨< ÉÒõ ›Mö K?L ’Ñ` "eðKÑ¨< :: 

  

38 
}ÅÓö  ¨ÅÔ” S^SÉ  0 

1 

1 ’Øw 

SÅÑòÁ¨<” Ãµ ¨Å Ô” KS^SÉ ‹LDM :: MÌ ¨Å Ô” c=^SÉ ›”É እÓ` ›”e„  

Ÿ}”kdkc u%EL K?L—¨<እÓ` ›”e„ ŸkÅS¨<እÓ` òƒ TqU ›Kuƒ: ÉÒõ  

dÁeðMÑ¨< ¨Å Ô” SH@É Ÿ‰K MÌ ’Øw ÁÑ—M :: 

0 ’Øw MÌ ¨Å Ô” KS^SÉ ›M‰KU :: 

 

39 
¾^e” T>³” Öwq SkSØ  0 

1 

1 ’Øw 
MÌ uqSuƒ xታ KSkSØ c=ðMÓ J” wKA c¨<’~” u}k“Ë SMŸ<እ¾}q×Ö[ c¨<’~” ´p 

uTÉ[Ó SkSØ ‹KªM:: 

0 ’Øw KSkSØ c=Áew u×U vM}k“Ë SMŸ< J• ¾S¨<Åp ›Ã’ƒ ÃkS×M:: 

 

40 
Kw‰ SqU  0 

1 

1 ’Øw MÌ” ŸKklƒ u%EL u=Á”e K3 cÅ”É ^c<” ‹KA qTEM :: 

0 ’Øw MÌ ^c<” ‹KA ¾qS¨< Ÿfeƒ cŸ”É L’c Ñ>²? ’¨< ¨ÃU ƒMp c¨<እÏ   ›LLkkU :: 

 

41 
¾SqS }ŸማÃ’ƒ :  Kw‰  0 

1 

41(Kw‰)'46(¾ucK)  

1 ’Øw 
MÌ u¨KK< LÃ እÐ‡”“ •እÓa‡” ›×Ua(›k“Ï„) uS”ŸvKM U”U  ÉÒõ dÁeðMÑ¨< 

qTEM :: እ”Ç=G< ¨Å ›”É Ô” }ÑMwÙ ÉÒõ dÁeðMÑ¨< ŸqS 1 ’Øw ÁÑ—M:: 

0 ’Øw Ié’< SqU ›M‰KU ¨ÃU ¾qS¨< uÉÒõ ’¨< :: 

  

42 
¾S^SÉ }ŸማÃ : Kw‰  0 

1 

37(uÉÒõ)'42(Kw‰ )'43(Kw‰ J•)  

1 ’Øw 
Ié’<እÑ³ dÁeðMÑ¨< u=Á”e feƒ እ`UÍ }^UÅªM :: u²=G< ¨pƒ MÌ   

u=¨LÑÉU ’Øw ›Ãk’euƒU :: 

0 ’Øw 
MÌ "K ÉÒõ S^SÉ ¾‰K¨< Ÿ2 ÁMSuKÖ<እ`UÍ­‹” ’¨<  ¨ÃU MÌ "KÉÒõ S^SÉ 

›MVŸ[U :: 

K 

37 

42 

43 

J 

41 

46 

37 

42 

43 
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43 
¾S^SÉ S<Ÿ^ : J• wKA u}e}"ŸK G<’@� Kw‰  0 

1 

37(uÉÒõ)'42(Kw‰ )' 43(u}e}"ŸK G<’@ታ Kw‰)  

1 ’Øw T>³’<” እ”ÅÖuk“እÓa‡” u}k“Ë G<’@• እ”Ç=kÁ¾\ u=Á”e 5 እ`UÍ­‹” SH@É ‹LDM :: 

0 ’Øw MÌ S^SÉ ¾‰K¨< u=u³ 4 እ`UÍ­‹” ’¨< :: 

 

44 
"De S¨`¨`  0 

1 

1 ’Øw MÌ "DdD” ¨Å S_ƒ ¨ÃU ¨Å cTÃ ¨`¨<[ªM :: 

0 ’Øw "DdD” ´U wKA'×Lƒ ¨ÃU ›”ŸvKLƒ :: 

 

45 
"K•ማÑ³ Ô”ue TKƒ  0 

1 

1 ’Øw 
MÌ ÉÒõ dÁeðMÑ¨< T>³’<” እ”ÅÖuk uqSuƒ xታ Ô”ue wKA እ”ÅÑ“   

KSqU Ã‹LM :: 

0 ’Øw እn¨<” KT”dƒ MÌ lß wLDM :: 

 

46 
¾SqU k×Ã ¾ucK (¾Çu[)  0 

1 

41(Kw‰)' 46(¾Çu[ )  

1 ’Øw 
MÌ ¨Å ›”É Ô” uSÑMuØ "KÉÒõ qVªM ::• እ”Ç=G<U MÌ •እÓa‡“ እÐ‡ S_ƒ LÃ 

እ”ÇK< kØ wKA Ÿ¨Ñu< uS’dƒ ŸqS ›”É ’Øw ÁÑ—M :: 

0 ’Øw MÌ "KÉÒõ SqU ›M‰KU ¨ÃU ŸSqS< uòƒ uJÆ }ÑMwÙ Ÿ}’d ’Øw ›ÁÑ—U :: 

 

47 ¾Å[Í ¾S¨<×ƒ }ŸማÃ : ÉÒõ •¾}ÖkS 2 ማÓa‹ u›”É Å[Í LÃ   0 

1 

47(2 እÓa‹ uÉÒõ)' 57 (2 እÓa‹ w‰)' 64(እÓa‡” TkÁ¾` )  

1 ’Øw 

MÌ uÉÒõ •¾እÑ² u=Á”e 3 Å[Í S¨<×ƒ ‹LDM :: Ÿ›”Æ Å[Í ¨Å K?L Å[Í ŸSgÒÑ\ 

uòƒ G<Kƒ እÓa‡” u›”É Å[Í LÃ ÁS×†ªM :: MÌ Å[Í¨<” c=¨× kØ wKA KSqU 

S‰M ›Kuƒ :: እ”ÆG< MÌ ÉÒõ dÁeðMÑ¨< Ÿ¨× 1 ’Øw  

ÁÑ—M :: 

0 ’Øw 
MÌ K=¨× ¾‰K¨< u=u³ 2 Å[Í ’¨< :: MÌ Å[Í­‹” ¾¨×¨< uSkSØ   

¨ÃU uSU÷kp ’¨< :: 

 

48 
¨Å%EL 2 Å[Í S¨<cÉ 0 

1 

1 ’Øw MÌ "KU”U •ታÑ³ G<Kƒ Å[Í %EMÄi S¨<[É ‹KªM ::  

0 ’Øw  

MÌ %EMÄi S¨<[É ¾‰K¨< ŸG<Kƒ Á’c< Å[Í­‹” w‰ ’¨< ¨ÃU MÌ ¨Å%EL S¨<[É 

c=ËU` T>³’<” SÖup ›M‰KU :: MÌ ¨Å %EL S¨<[É ¾‰K¨< uƒMp c¨< �Ñ³ ’¨< ::  

37 

42 

43 

L 
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64 
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49 Å[Í­‹”  ¨Åማ‹ ¾S¨<[É }ŸማÃ' uማÁ”Ç”Æ Å[Í LÃ G<K~U ማÓa‹ 

›”É LÃ SqU (uÉÒõ ) 

0 

1 

49 (G<K~U እÓa‹ ÉÒõ Ò` )'58 (G<Kƒ እÓa‹ Kw‰ ) '67 (እÓa‹ uTkÁ¾` Kw‰ ) 

1 ’Øw  MÌ ÓÉÓÇ¨<” ¨ÃU K?L ÉÒõ }ÖpV feƒ Å[Í­‹” S¨<[É ‹KªM :: u²=I ¨pƒ MÌ 

Ÿ›”Å—¨< Å[Í ¨Å K?L—¨< Å[Í ŸS¨<[Æ uòƒ G<K~UእÓa‡” ›”É Å[Í LÃ 

›lSª†ªM :: MÌ Å[Í­‹” c=¨`É U”U ÉÒታ vÃÖkU ›”É ’Øw ÃcÖªM ::  

0 ’Øw  MÌ ¨Åታ‹ ¾¨[Å¨< G<Kƒ“ Ÿ²=Á uታ‹ Å[Í­‹” ’¨< :: MÌ Å[Í­‹” ¾¨[Å¨< uእÐ‡“ 

uÑ<Mu~ uS”÷kp ’¨< :: MÌ Å[Í­‹” ¾¨[Å¨< lß wKA ŸÅ[Í ¨Å Å[Í uS¨<[É ’¨< 

::  

 

50 •ማÓa‡” ›k“Ï„ SaØ 0 

1 

1 ’Øw  MÌ •እÓa‡” ue`¯ƒ ›k’vwa SaØ ‹KªM :: uT>aØuƒ Ñ>²? ¾እÓa‡ ›c’³²`'¾እÓa‡ 

›Ÿóðƒ“ ¾እÐ‡ ›kTSØ T>³” ¾Öul “†¨< ::   

0 ’Øw  ¾MÌ ›bbØ እÓa‡ እ”Ç=²[ÒÑ<“ ¡”Ê‡U እ”Å}³’ñ “†¨< ::  

 

51 
uk˜ �Ó` w‰ qV ¾^e” T>³” ¾SÖup }ŸማÃ: uÉÒõ  

uÉÒõ SqU ¾‰Kuƒ ¾Ñ>²? SÖ” ______________ 

“KÉÒõ SqU ¾‰Kuƒ ¾Ñ>²? SÖ” ______________ 

0 

1 

51(uÉÒõ)' 60(2 c¢”É Kw‰)' 69 (8c¢”É Kw‰) 

1 ’Øw  •እÌ” Ã²¤¨< •እÁKI Ó^ •Ó\” ›”e„ uk˜ •Ó\ T>³’<” Öwq KSqU ‹LDM :: እ”Ç=G<U 

MÌ ÉÒõ dÁeðMÑ¨< uk˜ እÓ\ w‰ T>³’<” Öwq KSqU Ÿ‰K ’Øw eÖ¨< ::  

0 ’Øw  MÌ ›”É እÓ\” ›”e„ T>³’<” SÖup ›M‰KU :: MÌ T>³” Öwq KSqU ŸታLp c¨<እÏ 

u}ÚT] K?L ÉÒõ ›eðMÔታM ::  

 

52 uÓ^ እÓ` w‰ qV ¾^e” T>³” ¾SÖup }ŸማÃ: uÉÒõ 

uÉÒõ SqU ¾‰Kuƒ ¾Ñ>²? SÖ” ______________ 

“KÉÒõ SqU ¾‰Kuƒ ¾Ñ>²? SÖ” ______________ 

0 

1 

52(uÉÒõ)'61(Kw‰ 2 c¢”É)'70 (8 c¢”É Kw‰) 

1 ’Øw  እÌ” Ã²¤¨< �ÁKI k˜ �Ó\” ›”e„ uÓ^ •Ó\ T>³’<” Öwq KSqU ‹LDM :: እ”Ç=G<U MÌ ÉÒõ 

dÁeðMÑ¨< uÓ^ እÓ\ w‰ T>³’<” Öwq KSqU Ÿ‰K ’Øw eÖ¨< ::  

0 ’Øw  MÌ ›”É እÓ\” ›”e„ T>³’<” SÖup ›M‰KU :: MÌ T>³” Öwq KSqU ŸታLp c¨<እÏ u}ÚT] 

K?L ÉÒõ ›eðMÔታM ::  

 

53 "KÉÒõ ¨ÅÔ” S^SÉ  0 

1 

1 ’Øw  MÌ "KÉÒõ u=Á”e G<Kƒእ`UÍ ¨ÅÔ” H@ÇDM ::   

0 ’Øw  MÌ ¨Å Ô” S^É ¾‰K¨< ŸG<Kƒ Á’c<እ`UÍ­‹ ’¨< :: MÌ ¨Å Ô” KS^SÉ ÉÒõ ›eðMÔታM ::  

52 

61 

70 

51 

60 

69 

O 

49 

58 

67 
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