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ABSTRACT 

The main pllrpose 0/ the study was to ulldertake an assessment 0/ school developmellt 

'plallnillg process ill secondary schools a/East Arsi zone ill order to idelltif)' the strellglhs 

alld weaklless then to provide alternative recommendatiolls to the identified prohlems, To 

Ihis elld, allswers to the basic questions pertaining to the performallce of Ih e ke)' 

opermions of plannillg cycle of SDP. slake holders' involvemenl, implemelllClfioll slrmeg\' 

and mOllilOring alld evaluation mechanism, and potenlial challenges ellcollllfered ill SDf' 

process were sought in the study. A descriptive survey method of research was used ill Ihc 

swdy. PlIIjJosive and simple random sampling techniques were used in the SIIl{Zy. The 

subjects oflhe slUdy were 43 school leaders, 87 teachers, 32 slUdems, 18 PTA members 

and 12 WEO experts of planning alld statistics from 6 sample woredas Ollt of 24 101a1 

woredas and 1 town administratioll. The data that collected through qllestiollnaire. 

illterview alld document analysis were analyzed, interpreted and reported, The colleCled 

data were allalyzed usillg percellwge, meall scores, weighted meall vailies al/(I chi-slillare 

leSl, Thefillding o/this study illdicated that Ihe extent to which the schools pel/ormed ke\' 

operations 0/ planning cycle sllch as school review, designing, implemellf(l{ioll mul 

el'alu{lfioll was foulld 10 be good. which implies good begillnillg ill the pmclices ofSD f' 

process in secolldmy schools of Ihe zOlle. However, the parenls and commullill' 

involvemelll in SDP~p;'ocess alld ulilizalion 0/ data collection illstrumellts~\\Iils repon ed 

as low. Moreover, lack 0/ sufficient alld COlllillllOUS training in the pIa lining process, 101\0' 

commitment 0/ school leaders and teachers, shortage of materials and equipmellts, low 

professional support and cOlltrol, weak external cluster network. lack 0/ collahormive 

working and over lapping a/programs are the major challenges constraining the success 

of SDP process. Based on the major findillgs concilision were drawn as :the extent to 

which schools performed key operatiolls of planning cycle was found to be good, weak 

involvemelll 0/ parellts and commlillily in SDP process. in sllfficient training in the 

plallnillg process alld there were variolls problems that cOllslraillts schools ill Ihe process 

of SDP, There/ore, il is recommellded Ihar prol'idillg sllswillable traillillg 10 illll'rol'{.' III{' 

capacill ' of school leaders, tcachers lIl/(lplIrellts, illlprovillg Ihe illl'olvelllell l of parCllfS 

lIlId COllllllllllily, 1II0tivlItillg alit! encollmgillg Ihe teachers alld leaders so as to illlpl'Ol'e 

Ihl'ir {,O llllllilmcllt allel rCl'onillg Ihe PC'rfOrlllllllCe 0/ the school to p"rcllfs, COlllllllillill' allel 

cOIJ( '(,rl lCd o/fice's ill order /0 i/}/pro\'(:~ 'heir seilS€! o/he/ollgiJlglless (l1It1 SllPI)(Jr/ (~/s('I/O()I. 
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CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

This chapter consists of background of the study, statement of the problem, objectives of the 

study, significance of the study, delimitation and limitation of the study, definition of key terms 

and organi zation orthe study. 

1.1. Background of the Study 

Education is a process by which man transmits hi s expenences, new findings, and values 

accumulated over the years, in his struggle for survival and development through generations. 

Education enables individuals and society to take all-rounded participation in the development 

process by acquiring knowledge, ability, skills and attitudes (MOE, 2008) . Therefore, education 

lies at the heart of social and economic development, through which the transmission of socially 

accepted values and norms takes place, reduce poverty, and realize the development of economic, 

social, cultural and democratic values of the society. 

To thi s effect, the role of educational managers and their functions are quite important. Among 

these managerial func tions, such as planning, organizing, commanding, coordinating and 

contro lling, planning is the first and the most important which gives direction to educational 

institutions. In support of this issue, Cunninghum (1982) has stated that although there is much 

debatable as to which of these functions is most important in determining management success, 

there is much agreement that planning is the foundation upon which the other four functions rest. 

Moreover, he emphasized that, without planned direction and policy limits for acceptable 

organizational behavior, the administrator has no reference points upon which to fix the course of 

organizational behavior. 

Planning provides the fixed points of reference up on which all the other dynamic elements of the 

administrative process can be founded . It is the mechanism by which a system adapts to and 

implements change. Planning establishes the bases for intell igent direction, cooperation and 

adjustment. Planning helps to develop and Jacili tate obj ectives of the organizations. It provides 

better understanding about the future and how the organization should react if difficult condition 

occurs. It directs efforts that contribute to goa l atta inment. 



.. School managers there fore., have.the key task of planning .how their in,$titutiolls . is to adapt and 

change to meet the chall enge of providing effective education to pupils. FurthernlOre, in the 

development planning process, the school leadership requires to play a prominent role in 

articul ating a school mi ss ion , vision and fundamental aims; in leading a co llaborati ve effort s to 

priori ti ze curri culum, deve lop aligned assessments and plan instructi on to impro\'e st udent's 

achievement; in lead ing data analysis to identify improvement needs; in leading leaming and 

performance development by strategically plan, organize, measure, monitor and manage schoo l 

systems and processes necessary to school improvement and in lead ing change to drive and 

sustain change in co ll egial environment focused on continuous improvement in students 

achievement. 

The educational development planning that can be carried out by the decentrali zed schoo l 

management is an integrated development plan which takes a longer term view in order to 

achieve school needs by combining and direct ing the collaborative effort of the school human 

and material resources in order to improve schoo l effecti veness and e ffi ciency. In support of thi s 

point, Wallace and Mc Mall~n (1994) stated that, development planning has rec~ni became an 

increas ingly popular strat egy for school improvement. This shows that SOP is a strategic plan for 

improvement. 

Moreover, SOP is al so known as Schoollmprovement Planning (SIP) or school growth planning. 

Although it has different name and defined di ffe rently by di fferent authorities, the ultimate goal 

or the main focus of them is to improve the students learning and teac hing outcomes. In other 

words SOP and SIP are a comprehensive plan, covering all aspects of the school, identifying allLl 

prioriti zi ng targets fo r improve ment allli allocating resources according ly. They are a continuous 

strategic pl an ning process used to ensure that all stude nts are achi ev ing at high levels by 

encou ra ging stuuent s input in to the · planning and development process. HoweH~ r, in 111 0st cases 

S IP focus on pupil s ' acadcmic performance, parti cularl y in the core subjec t areaS and also on 

teac hing and learning. 'Whereas, SOP focus on the management anu leauership ,,·ithin the schoo l, 

the balance o f the curriculum, pupil's personal and soc ial development, the school's partnershi p 

and rebtionship with parents and the wider community and on buildings and faciliti es . 

Davi es ( 1992:2) also stateu that schoo l deve lopment planning enables those who gove l11 to 

concentrate on policies and those who manage to manage effective ly; it combines the encrgies to 
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governors and managers - Ill searching for greater effectiveness" ef(icien<;.y . pod.. co.ml1wnity 

sat isfac tion . II is this approach, which has to be adopted to meet the needs of schools as 

increasi ng se lf-governing institutions. The major concern is that bearing in mind the ava il ab le 

resources, an effective education must be provided for all pupils. To do this governors and staff 

should work together to prepare and carry out a development plan for the school. This needs to 

proj ect the schoo l forward over a three year period. So that change is anti cipated and successfully 

managed . 

The way we fonnulate the systematic schools operational plan and its implementation wo uld be 

one of the factors for success and lor fai lure of the school performance. The way of mobilizing 

the stake holders and other resources in the formation process and implementati on of the plan 

document such as poor organization and communication, problem of know how and shortage of 

capi tal could adversely affect the school performance in the fulfillment of soc ial needs. , 
In Ethiopia, beside the need to increase access to education, the issue of cducation qua lit y 

~jllj.JrOVement was ga ined high attention, espec iall y" after the government has promulgated 

educati on and training po licy (ETP) in 1994 E.e to improve access and contribution of ed ucation 

to country's deve lopment. Based on this, the country has tried a lot to realize the object ives of the . 

policy in terms of access, efficiency, quality, relevance and equity at di fferent leve l of educati on 

starting from ministry of education to the school. 

Education Scctor Development Program (ESOP) as part of a twenty year Education Sector Pl an 

has deve loped and is being implemented starting from 1997. The mai n objective of ESOP is to 

improve qualit y, relevance,Bjua lity, effic iency and access of education under the fram ework of 

ETP. ' p, ,<' 

"IOJ'col er, the country has started to implement the Schoo l Im provement Program (S IP) to 

impru",! the qualit y of ed ucation through ou t thc co ulllry. Accoruing tlJ " IO E (20u7:57). the 

schoo l improvcment program (SIP) has launched in 2006 ai ming at improv ing the qua li ty of 

euucati on through enhancing students learning achievement and outcomes. Eth iopia has also a 

se rious intern ationa l commitment with regard to Mil lennium Development Goa ls (MDG) and 

EJucatio n f,Jr Al l (Ef..\). 

3 
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Therefore , in order to ach ieve these desired goa ls, it requires the .school deve lopment plans that 

can coordinate and combine the school community as well as extemal stake holders in the 

inlprovement of education quality to produce competent, knowledgeable and ski lied man power 

that can take part in the sustainable development of the country. Consequent ly, the schools were 

started school development planning process from the beginning of 2000 EC As a result , East 

Arsi zone has started the three-year strategic pl anning, wh ich concemed with a long teml goa ls to 

be translated in to planned and prioritized short-term objecti ves and improvement acti ons. 

The zone is found towards the south of East Showa, North of Bale, and West of West Harar and 

East of West Arsi zones . It had 25 woredas (24 rural woredas and I town administration). 

According to 2010111 educational statistics, there were 50 secondary schools. There were also 

12793 teachers population (10792 primary school teachers 1-8 and 2001 secondary school 

teachers 9- 12) and 596,080 students population (533.372 primary school enro llment and 62707 

secondary school enro llment). The zone has varied topographic features that encompass 

Dega,Wo ina Oega and Ko lla types of climatic condition. It has also diversifi ed people having 
/ . . 

di fferent language, religious and ethi ca l background . These people engaged in mi xed-agricu ltural 

activities that is crop-cultivation and rearing animals. There is also the growing soc ietal demand 

fo r the expansion and quality of education which requires developing the schools. 

Hence, from the current situations of the education system of the country and the needs of the 

soc iety to have successfu l schools, an assessment of school development planning process in 

secondary school s of East Arsi zone had a vital signi ficance. 

1.2. Statement of the Problem 

School deve lopment planning is essentially a co ll abo rati ve process that draws the whole school 

cOlllmunit y toget her in sliap ing the school's fut ure. Whil e it depends large ly on the col la boration 

o f the principal a nd the teaching staff, it sho uld also inc luue appropriate consulta tio n w ith all 

stake holders in the school community (SDP I, 1999:26). Thi s implies that the planning process 

requires smooth and productive relationship and communication of these stake holders. However, 

in rea lity, in most of our secondary schools, the li on share responsibility of planning proccss is 

4 



belongs to the principa ls. Tn other hand the economic, social and technologica l change creates 

increases a pressures and expectation on the schools. 

To overcome or control the challenges of change the schools need to under took effective SOP. 

According to SOPI (1999: 8), changing pupils needs necess itate ongoing educational irlilovation. 

To meet the challenges schools require a proactive approach to managing change. On top of thi s, 

Wallace and Mc Mahon (1994 : 1 08) explain that, development planning offered a procedure for 

managing some or all innovations and other changes at school level. This is clearl y shows that a 

proactive plmming approach is appropriate to the dynamic enviroru11ent in which schools find 

themselves and their need to be responsive to pupils and to changing circumstances. 

However, SOP process is not an easy task to be perfo rmed. Davies ( 1992:5) stated that it is 

re latively easy to plan the immediate fllture fo r oneself but, the further away the plans must move 

from oneself and the present, the more difficult planning becomes. This is because of the 

introduction of more and more unknown factors. Many teachers have felt considerable frustration 

when uncertainty. 

According to Mc Gilchri st and Mortimore (1995:207) cited in Xaba (2006: 15) stated that school 

development planning can be a school improvement strategy although not all SOPs lead to school 

improvement. This is based on how SOPs are drawn up and mainly what they focus on. The 

development planning needs a deep understanding of what its intentions are and how it should be 

done. Schools would have to disti nguish between plmm ing for school improvement, innovation 

or change and simply planning for management aspects of the school, which could translate into 

simple operational planning (action planning); thi s against the background of schools generall y 

being stable environments (Xaba, 2006: 16). In fac t, Hargreaves (1995:2 17) cited in Xaba 

(2006: 16) argued that, unli ke companies which operate in dynamic and uncertain environments, 

schools are remarkably stable fo r most of the time and are particularly diffi cul t to change because 

parent cl ients want astOl;ishingly stable schools, and while schools are under pressure to innovate, 

much of thi s innovation is externally shaped and imposed on educators who have very little 

choice in the matter. 
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From thi s exposition, it can be understand that SOP requires technical knowledge and skill for its 

execution. For example, determining and setting realistic objectives, time frames, performance 

indicators and costing are some of the acti vities that require knowledge and skill to determine 

(Xaba, 2006: 16). This implies that, the formulation of SOP requires co llective knowledge and 

experience of plan actors that is the planners should necessary be equipped with the required 

planning knowledge , skill and experience. But, these issues are the major challenges in the 

effective process of SOP in many of our schools. 

According to UNESCO (2007: 17), some of the major problems identified in research reports and 

case studies are: focus on the product (the plan) rather than on the process; non-participatory 

approach- the plan being prepared by just a few (the principal and senior teachers) in order to 

save time; too high expectations at the beginning- introducing a new way of doing things bound 

to provoke some resistance and therefore will take time; not built on ex isting school practices and 

therefore too much seen as an add itional burden; no linkage between school development plans 

and external supervis ion; no or not enough capacity- building of staff; no or not enough external 

support; and school development planning not taken seriously, simply because it has been 

introduced in a bureaucratic way as yet another ass ignment given to the school. . "' ,-; 

Moreover, in Ethiopian schools context the problem of human, material and financi al resources. 

the way of planning process, the process of school review, the competence of school leadershi p 

and the plan implementation process would be of the problems that challenge the school 

development planning process to be practiced effectively in the schoo ls. The problem of 

conducting school review and determination of priorities by participating teachers, students, 

parents and community as well as other resources such as using data gathering instruments, 

available financia l and other physical resources. Similarly, action planning and its 

implementation is the other challenging due to shortage of planning skill , knowledge and 

experience, 

Therefore, the researcher observed a wide gap between theoretical knowledge of school 

development planning process and the actual practice of the schools and thi s study tri es to fill thi s 
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gap by raising the awareness to the school admini stration and other concerned bod ies In the ·, 

planning process. 

Thus, from the above rati onale, the researcher motivated to undertake the study at the secondary 

schools o f East Arsi zo ne. Accordingly, the study was focused on answering the fo ll owing basic 

research questi ons: 

5. To what extent do the schools perfonn the key operations of the planning cyc le of 

SOP? 

6. To what extent do the schools involve teachers, students, community and mobili ze 

other resources in the planning process? 

7. What are the implementation strategies and monitoring and evaluation mechanisms · 

of SOP in the school s? 

8. What are the challenges regarding the school development planning ex peri enced in 

th~ schoo l') 

/ 

I.J. Objective of the Study 

1.3.1. General Objective 

The general objecti ve o f this research was an assessment of school development planning process 

in secondary schoo Is 0 f East Arsi zone, 

1.3.2. Specific Objectives 

The spec iii c obj ec ti ves of this study were: 

I. To evaluate how much the school s perfornl key operations of the planning cycle of 

SO P. 

2. To sec th.: n tcnt o f' th ~ teachers, students, and community parti cipation and o ther 

resource lllobili Latio n in the implcmentation of planning process cyc le. 

3, To cvaluate the implementati on strategies and monitoring and evaluatio n mechani sms 

of S OP in the sccollliary schools. 

4. To ident ify the majo r chall enges experi enced by school regarding the schoo l 

dC\'e lopll1enl planni ng process. 

5. To forward necessary recommendation on SOP process can be effec tive and e ffi c ient. 
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104. Significance of the Study 

Planning is one of the most managerial funct ions that helps them to deal with both foreseen and 

unforeseen problems. Specificall y, the fundamental purpose of school development planning is to 

enab le the school to achieve and maintain the highest poss ible level of effecti veness in meeting 

the ed ucationa l need of its pupils in a culture that is characterized by change. The way we 

formulate the systematic plan document and implement all intended activiti es determine the 

ultimate outcome of the school. 

The findings of thi s study were helpful for the identifi cation of the schoo l deve lopment planning 

process prevail in the schools under study. The process needs we ll understanding of its concept, 

necessary knowledge and resources. Hence, the student researcher believes that the results of the 

study may help to : 

3. Provide better awareness and understandi ng to schools administration and other concerned 

bodi es to thinking and rethinking how to rev iew, design, implement, monitor, and eva luate in 

the process o f SOP. 
/ . 

4. Provide the issues to be stressed by the school principals, teachers, and other profess ional s in 

the process of the school development planning. 

5. Serve as initial step to carry out other detail ed studies on the area by other researchers. 
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1.5. Delimitations of the Study 

The scope of the stud y was delimited to 6 (six) governmcnt secondary schools of East Arsi zone 

of Oromia region. The selected sample secondary schools invo lved in the study can represent the 

whole schools of the zone. Morcover, thc study was de li mited to assess the schoo l devciopment 

planning (SDP) process by considering the key operations of the planning cyc le, the invo lvement 

of teachers, students and parents and other resources in the planning, plan implementation 

strategies, monitoring mechanism and system of evaluation of school development plan and 

potential challenges of SDP process. 

The gathered data was focused to SDP process start ing from thc bcginning of last three years, 

when the deve lopment planning was introduced in secondary schools of the zone. 

1.6. Limitations of the Study 

It is ciear that, the research work could not bc totally ti·ce li·Oln limi ta ti ons. Due to this fact, the 

researcher was faced with reluctance of somc respondcnts to till and return the questionnairc, as a 

result, it was diffi cult to co llect the entire dis tri buted qucst ionnai res, it was reduced thc 

information which may important to thc study. In some schools it was ditIicuit to get PTA 

members for the interview and involuntary during interviews discussion. During the data analysis 

and interpretation process there may be biases ellianating h om exaggeration or under estimation 

of some points by respondents, but every effo rt employed (0 minimize the comings and go ings . 

Moreover, financial and time constraints had also their own inl1uence in the process of 

conducting thi s research. 

1.7. Definition of Key Tenus 

Change: Change is any event or action, which alters the level of cOlll pleteness or equilibrium. It 

may be the action moving towards equilibrium or it may be building or it may be 

destroying (Havelock and Huberman, 1977 :32). 

Innovation: An innovation is an idea, project or pract ice perceived as a new by an individual or 

indi viduals (Aya1ew: 2000). 
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Operational planning: Is a tactical planning. [t is a planning that guides the day to day activities 

of the organization (CD£O, 2002: 127). 

Policy: A policy is a standing plan that cs tabli shes general guidelines lor decision making 

(COED, 2002: 129). 

Efficiency: A short term measure of how well an organi zati on Llses its resources (Hilt and et ai , 

1989:1 3) 

Effectiveness: I-low well an organization reaches it s objecti ves over a period of time (i-lill and et 

al,1989 13) 

1.8. Organization of the Study 

This research report has been organized in to fIve chapters. The fIrst chapter deals with the 

problems and its approach. The second chapter deals with review of the related litcrature. The 

research design and methodology is di scussed in chapter three. The fOLirth chapter treats the 

presentation, interpretation and analysis of data. Chapter fi ve contains summary of major 

findings , conclusion and recommendations. Finally, list of reference materials, questionnaires, 

interview questions and other important papers are annexed in the appendices of thi s thesis. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter deals with the concept of planning and schoo l develo pme nt planning. the process of 

school development planning that dealing wi th strategies. schoo l et hos. culture, aims and 

framework of the planning process. Moreover, the literatu re deal s with practices and challenges 

in the school development planning process and the school development planning in Ethiopia. 

2.1. The Concept of Planning and School Development Planning 

2.1.1 . The Definition of Planning 

Different authorities deline planning in diffe rent ways. Somc of them arc ddined as follows: 

Planning can be defined as selec ting and relating know ledge, facts, images and assumptions 

regarding the future for the purpose of visuali zati on and l'ormu lation of desired out comes to be 

achieved , sequential acti vities necessary to ac hi eve those outcomes and limits on acceptable 

behavior to be used in their accomplishment (Cunninghul11 , 1982:5). 

Forojalla (1993:38-9) has defined that , educational planni ng as the process by wh ich an anal ysis 

of the present condition of an cduca ti on system is made in order to determine and devise ways of 

reaching a desired future state. It basically aims at the coordination and directi on of all the 

different parts of an education systcm towards the achievement of long-term goals of a country or 

region! state within it. This involves the assessment of the ex isting situation, including 

institutional structures, financia l and human resources and the cvo lution of strategy o f action . As 

a management too, educational planning is a continuous process of acq ui sition and anal ysis of 

data from an empiri ca l base for the provision or information to deci sion makers. In add ition to 

this, COED (2002: 105) detined as planning is that runct ion oC management in which a conscious 

choice of patterns of innucnce is determined l'or decision makers. So that, the many decisions 

wi ll be coordinated for some period of time and will be directed to wa rd the chosen broad goals. 

A plan is a pre-dete rmi ned course of action. It Ill ay bc tailored to a spec ific project or lllay be 

established as standing scheme for an y futurc acti ons. It a lso includes lllenial ly search ing for 

possibi lit ies ofluture prob lems that might appcar. It provides framcs o r refe rence for dec isions of 

individuals in an organi zation . 
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2.1.2. Conccptualization of SDP 

The concept of planning assumes that human society can be made to change in desirable ways 

through deliberate action. Implicit in thi s is the belief that such change will lead to progress or 

development ; hence the emphasis on deve lopment planning, including the planning of education 

in Africa and other third world countries (Forojalla, 1993: I). Th is deal s with development 

planning needed for the changing circllmstance of human society. 

Three distinct terms have grown up over the last fcw years to describe the plan document. In 

1985, Enfield LEA introduce the term Institutional Deve lopment Plan (IDP) to cover both a 

process and a document (Goddard, 1992). This term was taken by Goddard rrom the work of per 

Dalin and IMTEC (Internationa l Movement towards Educati ona l Changc), where it stands for 

Institutional Development Program . It was also stated that. the more genera l nat ional description 

of the docllment is school development plan. which recognizes its applicati on to school s. 

Goddard (1992:99) has also explained that, the advent of local management or schools (LMS) 

heralded the term management plan. The confusion caused by thi s label stems from the 

managerial as opposed to the developmental aspects of the proccss and document. In order to 

over come the unnecessary emphasis towards eithcr deve lopmcnt or managemcnt , we use the 

term school plan. 

According to Holly ( 1989:3 I) , the idea of school devclopment plans was first raised to 

prominence by the ILEA' s Report of the Committee on primary ed ucation (ILEA, 1985) which 

said : 

We recommend Ihal every school should have a plan for developmenl , laking 
aCCOl/nl of Ihe poliCies of Ihe LEI1, Ihe need of/he child" en, Ihe capacilies of 
Ihe sla!f and Ihe known views of Ihe parenls. The plan should have an aclion 
sheel aI/ached 10 il showing l11hal Ihe responsibililies o/members o/slafTwil/ 
be and selling largel dales. The plan should also show lI'hal. i/ any oUlside 
assislance or special resources will be needed and indicale lime scales: il 
should also show by whal means Ihe effeci o/Ihe plan are 10 be assessed. 

The central purpose should be expressed in terms or the improvcments sought in the children' s 

learning. Furthermore, Holly ( 1989 :3 1) has expla incd that the developmcnt plans were further 

promoted when the I-louse of Commons select commi ttee ( 1986). This sho ws thc starting and 
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introduction o f school deve lopment planning around 1985 in thc system o f educational 

development and its main focus is to improve thc ch ildren Icarn ing. 

Therefore, school deve lopment plan is explained as a document which sets ou t the strategies the 

school will adopt to secure and susta in school improvement. It brings togcther, in one purposeful , 

practical and coherent plan, nati onal , local and school priori tics, reflccting thc aims and values of 

the school (Bedfordshire, 2008:4; Hopkins et aI. , 1995:75). 

Bedfordshire also explained that schoo l development plans (a lso known as school improvement 

plans or single school plan) take many shapcs and sizcs. Thcre is no onc "correct" format but 

there are certain features which should be ineluded. School dcvelopme nt plans are not static and 

should be produced in a format that enables regu lar updating. 

Ideally a school development plan will contain brief; contex tual information (e.g. a rev iew of last 

year's plan including impact; key issues; national and local priori tics of rc lcvancc to the school ; 

relevant sections of SIP reports; summary of sign ificant school data): a statement of the school's 

value, aims and vision, which has been rcvisited annually (long term); a strategic plan , which 

shows proposed developments for the nex t two! three years (mcdium term) and focused action 

plan for each current priority (short term). 

Hence, the school development plan is primarily a working document for use by the school. It 

will be based on the school's analysis of cu rrent levels of pcrfo rmance. its assessment of how 

current trends and fu ture factors may impact on the school and sct ou t priorities and targets for 

improvement for the peri od ahead (DEN!. 2005: I). 

Moreover, l eilu (2002) defined school deve lopmcnt planning as a process whereby a school 

reviews; the quality of provision; identifics strengths and arcas for improvement; prioritizes area 

for improvement; plans and implcments actions to address pr iori tics and monitors and evaluates 

the outcomes. This implies that it is not a onc shot acti vit y. It is a continuous excrcise in which 

the school revisits all its acti vitics th roughout thc planning cye lcs. 

Therefore, school deve lopment planning is a systematic, co ll aborati ve and inclusivc, on going 

and progressive process undertaken by the school to promote whole schoo l effecti veness. school 
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improvement, quality enhancement , stalT deve lopment. partnerships, effective resource 

development, change management and the furtherance of a ims and priorities of the national 

education system (SDPI, 1999: 13-1 5). 

According to Hopkins et al (1995), developmcnt planning is commonly called "School Growth 

Plan" that provides a generic and paradi gmati c il lustration of a school improvement strategy, 

combining as it does se lected curri cu lum change with mod ili ca tions to the school's management 

arrangements or organi zation. 

An effective planning process is an essent ia l feat urc of evcry successfu l organization. In the case 

of schools, DEN! (2005: I) has e laborated that. the process will involve:. the confi rmation of the 

school' s ethos, culture and aims, an assessment of the school ' s current posit ion, its strengths 

areas for improving the quality of learning and teaching and the vari ous factors which will 

influence the management and developmcnt of the school ovcr the nex t 3 years, the anticipated 

level ofresources and its management , what the school wants to achicve with in a defined number 

of years, in most cases expressed in terms of qualificd targets lor future performance, how it 

intends to bring abo ut these achievc ments; and whcn. and how it will measure progrcss . 

2.1.3. The Rationale fol' School Dcvelopmcnt Planning 

The key purpose of school development planning is to contr ibute to thc continuous improvcment 

of the quality of learning and teaching through a process of regular and ongoing planning, 

evaluation and review. It is important to stress that school development pl anning is about the all 

aspects of the school that contributes to improvcment (c.g. ethos. equal opportunities, staff 

development, behavior, buildings) (DENl, 2005:3-4 and Jeilu. 2(02). 

According to Ishare Ruffer and Colleagues ( 1979: 178-9) citcd ill Ribbi ns and Burridge ( 1994:86) 

view that the characteri stics of school as a social institutions combine to create a particular ethos 

or set of values, att itudes and behaviors which are representati ve llf thc school as a whole, which 

are open to modification by the stan: rathcr than being lixcd by ex tcrnal constrain ts. In support of 

thi s idea, Holly ( 1989:25) has stated that , school de vclopment gro ws Ii-om the ins ide tempcred by 

what is happening on the outside . Hence, it may indicate that collaborate effo rt of school 

community is qu it important in their school growth and quality impro vement. 
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Moreover, schoo l development planning promotes the schoo l effccti veRess· and improveme·nt in 

which the provis ion of quality education enhanced and the needs of all its pupils achieved. 

Regarding to thi s idea, Davies (1992:2) has stated that , school development planning enables 

those who govern to concentrate on policies and those who manage to manage effecti ve ly, it 

combines the energies of governors and managers in searching for greater effecti veness, 

effici ency and community satisfaction. DENI (2005:4) has a lso explained that, in particular 

school development planning promote school effecti veness and help ensure that all those 

involved in the planning process and delivery have a shared understand ing of po licies, procedures 

and practices with in the school. So that, school development planning provides an exemplary 

illustration of a school improvement strategy, combining as it does curriculum change with 

modifications to the school's managements. 

Besides helping the schools organize what is already doing and what is a need to do in a more 

purposeful and coherent way, school development planning is also helping schools to manage 

innovati on and change successfully. In this regard . SOl' I (1 999: 15) stated that SOP helps the 
// // . 

school community to manage change effect ively by enabling it to control the pace and direction 

of internal change and to built a capacity to respond rapidly to new challenges. Additionally, the 

school development planning promotes teachers professional learni ng. Goddard (1992: 107) has 

pointed out that, teachers can work coll aborative ly, share ideas and learn Irom experience. As a 

number of teacher commented the process we have been through is li,r more important than the 

fini shed document. This may indicate that the process is very important than product (p lan 

document ). On the other hand SOP promotes e ffec ti ve deployment of avai lable resources. In 

relation to thi s SOl'I (1999: 15) has noted that , fonnali zed school lkveiopmen t planning enab les 

the school to specify resources req uirements and to target ava ilabk resources meeting priority 

needs. 

2.1..1. C haracteristics of School Ih'nllll"Ill' lIt I'lall 

The essential fea tures of school development planning can be iuenti lieu as 1'0 II (l\\ s: 

A be lief that the Development of Sc hools Grows from within 

The sch(lol dcvcl llP' IlCllt is the responsibility of those who work withi n it. I\ cco rding to Iio ll y 

( 1989:32) there are three other reasons for school growing Irolll within; I st , ownership, staff feel 
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more in cootr.o l and cQmrnitted to developments they are invo lved ;v ith and. (~s.pQns i_bl e..for. ) '''' " , 

School deve lopment, can in one sense be internal. For sure, "outsiders" can be invol ved, olTer 

SUppOI1, and help to set the agenda of change, but ultimately development rests upon teachers in 

c lassrooms, ancillary staff around the school, the head teacher in the school all working to make 

deve lopments happen. Without their involvement very little e lse will change. 3,d, Much growth 

has come from using and spreading the talents of those working in the school. Teachers do not 

onl y teach children, teachers can teach teachers ' Many teachers developed because they learned 

from their co lleagues within their own schools and development plans should clearl y continue 

this well known and valuab le form of school and teachers development. 

Hopkins et aI. , (1995:4) has stated also schools have the capac ity to improve themselves, if the 

conditions are ri ght. A major responsibility of those outside the school is to help provide these , 

conditions for those inside. 

The Plnn Shonld be the Whole School Plan 

Some teachers saw the need to develop the school deve lopment plan to ens ure coherence and 

consistency across the school (Goddard, 1992:104). In other word Holly (1989:33) stated that the 

plan brings together the views, ideas and aspirations of all members of the school's staff and 

becomes the way forward for all of them. Thus, not only does the plan bring ideas together but it 

also becomes the staffs co llecti ve view of how and where the school should be develop ing. 

C on sideration of the Views of the LEA and Central Government 

With the ad vent of the 'National curriculum ' schools will al so need to take account of 

deve lopments at national level. Whilst schools shou ld develop from within they need to be full y 

;,"'a re of and al ert to the ideas and " 'ishes of others who have a stake in school development. 

.-\ Iso it mi ght be ri s ~y (o r even unprofess iL> nal) to ignore the views, inspections. the poli cies o r 

the education commillee and the work of the LEA ad visors/ inspectors (Ho ll y, I n 'J j -l) . 

C onsideration of the Known Views of Parents 

j\,lany head teac hers are keenl y aware o f their schoo ls reputation and image and arc alen to 

parental views (Holly, 1989:34). In addition SDPI (1999:28) c larify that it is important that • 
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parents are invo lved in the planning process. Through, the representation . of the . board ,.of_ 

management and the parents associati on. Where one has been established, parents can readily be 

consulted in the clarificati on of the school 's mission, vision and aims, the view of the school' s 

current reality, the establi shment of priorities, and the development of po li cies on issue such as 

d isc ipline or home work. All parents should be kept in formed of re levant outcomes of the 

planning process. 

ivloreover, it is both necessary and prudent to secure the agreement, indeed, suppo rt o f governo rs 

to the school plan. The consideration of the views of the LEA, parents and gove rnors is crucial to 

the successfu l management of the change (Holly, 1989:35). 

The Plan should be d erived from a Review of Current Practice 

Schools' shou ld set up arrangements to review where they are in re lation to the man y aspects of 

their internal and ex ternal environment (ILEA, 1985) cited in Holly (1989) . The purpose of the 

rev~e\Y is to identify the nceds of the school. 1f schoo ls are)o.grow from withi n then schools need 
" 

, 

to know where they are reviews sho uld provide a better view of where they are; hence they are a 

necessary step in the process of growing and developing. 

Priorities 

Pri oriti es will be detennined by each school, and will therefore, be tai lored in acco rd ance with 

the perceived circumstances, preferences requirements of the school as a who le. Priorities for 

development are se lec ted and planned in detai led for one year and the supported by acti on plans 

or working doc uments for staff. The priorities for later yea rs are sketched in ou t line to provide 

the longer term program (Hargreaves, et aI. , 1989:4) . 

The Ccntral Purpose sho uld be expressed in terms of th e Improve ments so ught in th e 

rhiltlren learnin g 

Acco rding to Be ll (1998:453) c ited in Xaba (2006: 15), the purpose o f deve lopmcnt planning is to 

ass ist the schoo l to introduce changes successfull y, so that the qualit y of teac hing and the 

sta ndards o f learning are improved. In support of thi s, Ho ll y (1989:38) has ex press that a school 
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development plan ShOllid make that connecti on because the plan should reco rd, at the stal1 of the 

plan 's implementati on, the improvements sought in children' s learn ing. 

Time Sc hedu le 

The plan should indi cate time schedules. Target dates should be set and everyone shou ld be 

aware of them. A plan mi ght well take more than a year; and could be one ofa conti nui ng seri es. 

It is also possible that school s prepare a plan for, say, three years, on ly the first year of which is 

prepared in detail with the other two years outlined. Then, as those years are approached they are 

updated and planned in greater detail. 

Identification of Outside Help 

Increasingly there are LEA support staffs available to help schools. Some of these staff operates 

as teams, others as individuals. Additionall y, there might be colleagues in neighboring schools 

\\ 'ho have expertise in the schools priority areas, or the schoo ls mi ght approach LEA advisors I 

/ . i l1 sp~cto rs, tcac her centers and hi gher education estab lishments (Ho ll y, 1989:39). 

Ana lysis resource implications 

The plan should indicate any major sh ift required in the provision of books or other resources. 

Some kind of budget ing will be needed in order to provide some financ ial support for the plan. 

This budgeting dec is ion should be made in the light of the plan, and should be communicated to 

all sta ll and agreed. 

2.2. Thc Process of School Development Plann ing 

2.2.1. Strategies in School Developlllcnt Plan s 

11 0\\ a school chooses to address a pa rti cular dcve lopment objective is an issue o f pro l\:ss ional 

pract ice and the responsi bility of school stafr. Thus, school development is nccessaril y linked to 

professional deve lopmen t in schoo ls. Dimmock (1993: 153-155) has elaborated that, the strategies 

in school development p lans that provides for exchange of inforlllation on the effec ti veness of 

p"rticu"'r strat egies for specific s ituation. 
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Training and Development to Support School Development 

Schools need to evaluate the sk ills and knowledge required for plan ning and managi ng the 

development process. The planning process requires leadership , peer group communica ti on and 

co ll aborat ive prob lem-so lving ski ll s. Further, interpersonal sk ill s in provid ing feedback on 

performance between individuals and groups are requ ired. In many cases schoo ls deve lop internal 

cl uster networks to share experi ence and experti se. Schools assess their training and deve lopment 

requirements in rela ti on to the strategies that are spec ified in their school deve lopment plans. 

Approval of Sch ool Development Plans 

Area directors, and di strict superintendents as their advisers, are responsible for the approval of 

sc hool development plans. Approval requires school development plans to conforn1 to the 

guide lines that have been set by the departmen t, and schools to set themselves rea li stic outcomes. 

Outcomes wh ich embody high ex pectations, but wh ich are attainable, are considered realistic in 

terms of' school deve lopment. / . 
/' 

Review of School Development Plans 

The review process assoc iated with school development plans consists of both internal and 

ex ternal revi ews of progress and of the management of the development process. Schools 

cond uct their own annual internal review of progress in terms of their school development plan. 

In addition , thi s interna l review process assesses potential areas of development that the school 

necds to address in its current forward plan or at the end of the presen t three-year deve lopment 

cyc le. Thi s provi des schools wi th time to plan and introduce new deve lopment strateg ies ami 

coordinate thcm with the strateg ies contained in their current school deve lopment plan. 

2.2 .2. Schoo l Ethos, C ulture and Aims 

The plan sho ulJ start \\'i th a clear statemcnt of the schoo l's ethos and under pinning values, 

togct her with any dist inctive characteri st ics. The strateg ic aims o f the school will now from these 

stat ements. Th is part of the plan wi ll nornla ll y remai n fairl y constan t but nevenheless req uires 

r,,, 'il'''' as part o f the development planning process to ensure that the aims and values of the 

sc hoo l arc up to dat e and re levant (DEN I, 2005:9). 
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2.2.3. Framework of the School Development Planning Process 

The basic framework is a plan ning cyc le that revo lves arou nd a central core. The core consists of 

the school 's miss ion, vision and fundamental aims. The planning cycle comprises four key 

operations: review, design, implementation and evaluation. 

The process can be represented diagrammatically as lallows: 

EVALUATE 

REVIEW 

MISSION 

VISSION 

AIMS 

IMPLEMENT 

Fig I. Basic Framework of school development planning process 

Source: SDP I (1999: 16: Jcilu , 2002). 

DESIGN 

As a strategic planning dev ice, school development planning is concerned with long-term goa ls 

(the mission) to be translated into planned and prioriti zed shon term objectives and improvement 

actions (development planning) , atter careful analysis or the strength and weakness of the school 

(audit). Furthermore, the process itself of pUlling the improvemcnt actions into practice 

(implementation) has to be systematically anal yzcd on the basis o f appropriate indicators and 

fo llowed by correct ive action (monitoring) (N ESCO. 2007: 15). 

The school deve lopment planning process otten begins wit h the lo rmulati on o f miss ion, vision 

and aims. Some schools, however, find it more helpfu l to begin with the review and to allow their 

understanding of their mission. vis ion and aims to becomc enri ched and clarified through 
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participation in the planning process and in particular through refl ec ti on on the local , national and 

international context facto rs that will influence thc shaping of thc schools future (S OPI, 1999: 16). 

The school has to formulate its vision , mi ssion and fundamenta l a ims which articulate the reason 

for the school 's ex istence, what it wan ts to create and achie ve. and what it considers to be the 

fundamental purpose of education (MST]> , 1998; SOPI, 1999). 

Mission : mission can be defined as a general statement of the over all rai son d 'etre of the school. 

It should be brief enough to be memorable and challenging enough to make one think (SOPI, 

1999: 17). This explains that the school miss ion is a clear statement of the schoo l it was, from 

which the strategic school ai ms will deri ved. The mi ss ion statement addresses the basic questions 

that show the reason for the schools existence. Acco rding to SDPl , (2003:2), the mission 

statement raised four bas ic questions like: Whom docs the school se rve') , What service does the 

school provide?, How is that service provided?, What are the key be li efs and values the school 

stands for? The effective school mission should be ciear, action oriented, invites people towards 

the achievement of school goal s. In support of this. Jci lu (2002) has icl cntilicd that , the effecti ve 

miss ion statement as idcntifying, focuscd , value bascd, rcali stic . actio nable, instructi ve, concise, 

readable and inspiring. 

Vision: Can be detlned as a statcment of the des ircd future of the sc hoo l, of ho w it wants and 

needs to be. It beckons towards bettermcnt (S DPI, 1999: 17). Di mmock \ I 993: I 0 I) has also 

defined that, a statement of what the organization ought to be: thc ought, thc should, the va lues, 

which guide practice. Colton ( 1985:18) and Duke (1990:26) cited in Oimmock (1993:101) have 

suggested that vision defines not what we are but rather what we seek to be or do. Whi le on the 

one hand, it can make dreamers of us al l by letting us ' see feel ing ly'; there is also a practica l, 

purposeful role for vision to play. Vision expresses a view of what is desirable but it must do so 

in a way which can ' inspire and moti vate people to work towards improvement'. Moreover. 

school vision also used as guides for dec ision-making and prob lem so lving. In thi s respect, 

Oiml11ock (1993: I 02) has revea led that. a c lear arti culated visioll guides dec ision-making and 

problem solving so that situations are reso lved in a way that is cons istent with the goa ls, priorities 

and direction of the school. Vision moves /i'om a dream state to prac ti ca l, dail y hands on guide 
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when it includes the goals staff hopes to acco mpli sh luI' and with students. Vision is a sha red , 

public statement of va lues. 

Aims: Can be defined as broad statements of the cdueational goa ls that thc school seeks to attain. 

They flow from the mission and vision. In gencral , they will re latcd to the promotion by the 

school of the intcllectua l, phys ical, soc ial , pcrsona l, spiritual. moral and acstheti c deve lopment of 

all its pupi ls (SOPI , 1999: 17). 

The Planning Cycle 

The planning cycle can be structured around a number of kcy questions, wh ich can be related to 

the key processes or operations. Accord ing to UNESCO (2007: 16) livc basic quest ions has stated 

such as; that are we trying to achieve? Where do you stand ') What changes do we require? I-low 

shall we implement these changes? And how wel l arc we implcmen ting our plan? These 

questions are directly foc uses to key process of planning cycle such as miss ion, audit , 

development planning, implementation and monitoring respectively. Similarly SOPl, (1999:18) 

and Bell , (1998:452) identified that, the planning cyclc addresses questions: where is the school 

now?, which foc uses review of thc current situat ion?, where do you want thc school to be at the 

end of the cyc le?, which f'ocuses to priorities l'or dc ve lopment. ho\\ will we get therc?, thi s is the 

issue of spec ification of targets and object ives, dcsign detail act iun plans and implcment the 

action plan, how will we check whether wc arc getting there" . that focuses to monitor the 

implementation and at the end how will we know if we have got there?, wh ich directs the 

evaluation of the implementation. Furthermorc, the planning process is based on annual cyc les, 

each consisting of four sequential process or stages. In support of this idea. DES (1989:5) cited in 

Wallace and Mc Mahon (1994: I 0) identili cd f'our key stages: 

I . Audit: a school reviews its strength and weaknesses; 

2. Plan Construction: priorities fo r development are selected and then turned in to specific 

targets; 

3. Implementation: of the planned priori ties and targcts: 

4. Evaluation: the success of implemenlati on is checked 
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In general, all these authoriti es common ly explain that the planni ng cyc le as a whole starts li'om 

review (audit) the current situation, des ign, implement and mon itoring & eva luate the output in 

the cycle wh ich can be elaborated in the fo llowing. 

2.2.3.1. Review (Audit) of Current Pro vis ion and Identification of 

Key Issues 

According to D EN I (2005: II ), thi s stage involves a school in eva luat ing, in a constructi vely 

criticalmarll1er, the nature and qualit y of its provision across a wide ra nge of areas especiall y the 

standards attained by its pupils. As a minimum, thi s rcvicl.' must exami ne the areas set out in the 

regulations. This exercise needs to invo lve an anal ys is of the performancc of pupil s, comparing 

Current performance, across the school and in each subject. with that of previous cohorts; the 

performance o f the same cohort across different subjects and current pe rformance against the 

performance o f pupils in schools of simi lar size and lor characteristics. 

The review of current school situation plays a vit al rol e in thc' iu rmulati on of effective plan 

document. It helps the school SWOT anal ysis and to make dec isi on lu r the effectiveness of its 

development planning process. In re lati on to this issue, SDPI (1l)99: 18) has exp lained that, the 

purpose ofthe review is twofold : 

Description: 10 compile a cOl11pile a comj))'ehensive uC(' ,lIIi1I oj' lhe school 's currenl 
silualion wilh a view 10 heighlening Ihe awareness oj'lhe .Ichool cOl11l1llmily of how and 
why Ihe school jilnclions and oj'lhe conlexi in II/hieh olJc'l'(Iles und providing dala for 
analysis as a basic for decision making. 
Analysis: 10 eslablish Ihe schools inlernal slrenglh and challenges and Ihe opporlunilies 
and Ihreals presenled by ils exlernal environmenl. Wilh Ii I'ie ll/ 10 idenlifYing needs Ihal 
musl be addressed and faCial'S Ihal musl be laken ii71() UCCOUi71 in planning .for lhe 
developmenl oflhe school and priorilizing areas/or lhe de l'elopmenl. 

Equally crucial in the review phase are the review instru ments. SJ)PI ( 1999:20) cites survey, 

questionnaires, interview, checkli sts. and SCOT (Strcngths, Cha ll enges, Opportunities, and 

Threats) anal ysis. These inst ruments are meant to eli cit school needs by eliciting information 

from stake holders. Thi s phase is then fo llowed by prioriti zetlion of needs thal shou ld be 

add ressed and a number of possibilities for developme nt (Xaba. 2006: 17). Thi s implies that 

school review should be conducted se ientill ca ll y by using data collc:ction instrument in order to 
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col lect information to access internal strength and weakness, ex ternal opportunity and threat and 

school needs. 

Moreover, DEN I (2005: 11-18) has explained that , many internal and ex terna l factors will 

innuence the e ffecti veness of provision within a school and as such need to be identilied and 

their potential impact assessed. Regarding to internal env ironment, the audit should include a 

review o f the perfonnance of the school by focusing on its effect iveness in terms of the learning 

and the experiences of its pupils. The schools need to address the following questions like: how 

does our present perfornlance compare with that of other schools operating in s imilar 

circumstances?, how does our present perfornlance compare with the achievement of the school 

in previous years?, in schools, is there evidence that the pupils work and atta inment in certain 

subjects /areas of study/ key stages/ year groups are better than others? If so why? Are some 

groups of pupils doing better than others? If so why? And how does the per form ance of boys 

compare with that of gi rl s? 

Mo reover, man y li terature identified that intemal review ·involves anal yz ing the stati sti cal and 

olher data avai lab le to the schoo l, the extent 10 which the current organization and management 

of the school supports the delivery of the schools priorities, an assessment of teaching provided 

by the school , an assessment of the contribution of non-teaching staffs, revi ew of curricu lar and 

ex tra-curri cu lar provision, the effectiveness in promoting the pupils personal and socia l 

deve lopment and the effectiveness of leadership and management in promoting action to improve 

learn ing etc. regarding to the external environment the school s need to be aware of a range of 

factors that may impact on its work . These will include govelllment policy ami priorit ies related 

to education. loca l policies and their likely impact on schoo l and changes in Ihe community 

se rved by Ihe sc hool. 

2.2.3.2. Design: Priorities for Action and Action Planning 

11:1I'ing i,kntilied. in a sys tematic manner. the school's strengths. areas lo r improvcmclll. 

chal lenges and opportunilies, the nex t stage is to deternline priorities for the fulure and decide 

how the work wi ll be take n forward. 

Deterlllining Priorities: In dec iding on prioriti es for improvement the schoo l mi gh t al so wi sh to 

consider previously identified strength or areas for improvement, areas for improvement 
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identifi ed du ring an inspection and areas rel ating tu national ur luc,d ini ti a ti ves: o r ,an area of 

particular interest to parents s uch as pastoral cure (DEN I. 2005: 18- 1 ')) , 

Due to scarce educational resources. the schools needs sho uld be pri<lri ti cs, On the top of these 

issues, SOPI (1999:2 1) has explained that . the schoo l' s reso urces uJ' pcrsonnel. ex perti se, energy. 

time and money are limited , Accordingly the needs and poss ibiliti es must then be prio riti zed in 

terms of thei r importance to the deve lopment of the sc hool. in ligh t oj' a ll the contex t factors; the 

current capacity of school to address them amI the current commillll cnt of the school to dealing 

with them, 

Action Planning: In the design stage, the priorities identified in Ihe review are translated into 

spec ific objectives or targets and action plans are designed to ac hieve those objecti ves (SOP I, 

1999 :21), Action plans have to be detai led and specify o bjecti ves 10 be achi eved. acti on to be 

taken. persons respons ible fo r aucti oning those activiti es. C<'stS illl 'o ll 'ed. time frames and 

monitoring mechani sms, To ensure that im plementation o j' th e pl'IIiS ukes place. action plan ning 

has to be as detailed and rea fi siic as possible (Xaba. 2006: 17), / 

According to Wallace and Mc Mahon (1994: I 0), detai led plans arc' made for the year ahead and 

for the next two in outline, At the end of the initia l cycle. de tai led p/;rns fo r the fo llowing year are 

made with reference to the outlinc plans made prcviously, Agrcc lnclli on prio riti es and targets at 

the plan- construction s tage is to be fo ll owed by the de velopment 01 ' dc ta iled acti on plans wh ich 

include the identifi cati on of s uccess cr it eria by which progress II ilh im plemcnta ti on may be 

monitored , Moreover. action planning specili cd what is to b<.: donc I, hn " 'ill do it':' And when it 

wi ll be done~ Which stated in detailed ob j<.:c ti w s and targe ts to guides thc day to day ac ti v ities of 

the schoo l" O n the o ther hand. il is dealing lI'ith CUITClll sch,,,>! <' I'e r' lli<)llS and allucatinn 0 1' 

n ... ·S(l l lrCL'S . 

2.2 . .1.3 IllIpkllll'lllalillll alld 1\lollillJrill g 

The implementation and monitoring of the aClio n plan is the im l'l,n ant stage. Many schoo ls 

prepa re good plans but I' lil to illlplement them c lfecti, 'cly , Reg:lrd ill ,' I" thi s issuc. Napu k ( 1993) 

has stateJ that. it J oc's not matt cr hOIl lIell alld " rl" 11 a pl: 1I1 seClll ' I·, i,c, it is use less if it I' lii s to 

implemented , 
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During the implementation process, the tasks specifi ed in the action plan are can'ied out. It is 

im portant to establish structures and procedures where by teachers in vo lved can be support ed in 

their wo rk . Such support might include: the encouragement, affirmati on, or ad vice of co ll eagues; 

secretaria l, admini strati ve or practical ass istance; advice from educationalist with relevant 

ex pertise the support teams fo r specifi c programs are valuable source of advice; training in 

re levant skill s and contact with school s involved in simi lar projects (SDPI , 1999:23). 

Im plementation is often regarded as someth ing which is beyond the scope of planning or 

planners. Thi s attitude can be ex plained by the fact that actual impl ementati on of speci fi c pl an is 

the responsibili ty of technica l and admini strati ve personnel rather than planners. However, thi s 

does not mean that planners can ignore the implemen tation stage. On th e cont ra ry, 

implementation problems are widely recogni zed as one of the major weakness of planning in 

many parts of the yd world (Conyers and Hills, 1984 :80) . G rindle ci ted in Conyers and Hill s 

( 1984: 15 6) suggest that nature of planning process, organi zation o f planning and imp lementation, 

content of plans and management of the imp lementation process are some o f the facto rs a ffecting 

plan impl ementati on. 

Monitoring and evaluation consists measuring the status of the acti viti es against an expected 

target and allows j udgment by continuous co llection and analysis of information . In support o f 

thi s, SDP] (1999:23) has also suggested that, constructive monitoring, or format ive evaluation , 

fac iliti es effec ti ve implementation. It is a way of di scovering if the plan is wo rking and of 

assessing how we ll it is working, so that correcti ve action can be taken as soon as it becomes 

necessary. Thus, it can prevent waste o f ti me and e ffort. 

Monitoring procedures inc lude : rev iew meeting (full sta ff or small g roups) to d iscuss progress in 

the li ght of the success criteria, highlight diffi cul ties, suggest approaches to prob lems; informal 

di scuss ion or more formal interviews with participants or stake ho lders to get feedback on th e 

continuing appropriateness of targets tasks, remits, resource-speci fi cations and time sca les; 

observation by a mentor or criti cal fri end (an outsider with relevant ex pert ise) and use of fo rmal 

rev iew instru ments at spec i li ed stages within the time sca le o f the pl an. 

Monito ring can lead to the adjustment of any aspect o f the action plan. It is a process whi ch the 

progress o f implementation insures that it is operating properl y or not. Accordin g to DEN I 
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(2005 :26-27), the principal wi ll need to ha ve internal a rra n g~ lll cnls ill place to monitor progress 

so that helshe is in a position to report to the board or govc rllors . As a minimum : all goa ls, 

objectives, strategies and measures outlined in the school deve lopme nt pl an should be understood 

by teachers and were appropriate o ther staff: all staff should bc aware of the ir responsibilities as 

specified in the school development plan: the scnior ll1i\l1 ag~ l11 en l I ~a m sho uld prepare and 

regularl y review progress report against actions and in l a rg~ schUll !. heads o f department and 

other managers shou ld supervise completion of tasks ass igned 10 na illed individuals. 

In addition to this DEN! (2005 :27) has summarized thaI. the principals lerml y monitoring report 

offers simple head line facts in a numbcr ofareas includi ng attendancc. c urric ulum developments, 

pupi l performance and summary repo rts from al l heads 01' dcparllll"nh covering all areas of the 

curriculum. At year end the report a lso includes a sec ti o ll on ,; tal ll"'rl l lrmancc managemcnt and 

staff development, and an overview assessment of progress aero" Ihe cic:vciopment plan over the 

prevIOus year. 

2.2.3.4. Evaluation 

Self-evaluation is the key to ongoing improvcmcnl. ,\ t th e e ll (\ 01' Ihe planning cycle, it is 

important that the school community eva luate the success 01' til\' implelllentation in attain ing the 

targets and addressing the school ' s development need s. l\ccorLii ng 10 Miron and Chinapah 

(1990:26) has defined evaluation as a process of anal ys is and cOlltr,,! des ign to determi ne the 

relevance, effectiveness, sign ifi cance and impact of spccilic "cli"i ties and the degree of 

efficiency with which they are carried out. Moreovcr, !he evaillalion I'roccss rev icws the extent 

to which it has been possible to achievc the objecti ves thai ,,(;fL' spcciliecl in each action plan or 

project: full y, partl y, o r not to any s ignilicant evenl (S I)!, I. I ()()( ): )·1) . The outcome of the 

evaluation feeds in to the nex t p lan ning cycle . 

leilu (2002) has al so explained that. school self evalumion is pro"ides a ll acc urate assessment of 

how well the school is performing and what it nceds to clo IlCX I. and leads naturall y in to the 

school's development plan through the idcntilieation of schuol ill1prlll 'CIIl Cnl pr iori ties. As a hole 

one can genera li ze that eva luation is !I ll exe rcisc to acccs, Ihe .-'elC.:,· '·; and lor 1~lilure of planed 

obj ectives, programs impact and cost e!Iecti veness to Illnke aLilllsllncnl lor the next planni ng 

cycle. 
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The self-evaluati on process is concerned with the co ll ec ti on oj' cl'idellcc in relation to the success 

criteria with a view to drawing concl usions and mak ing rccol1ll1lend,llions. In relation to data 

gathering tool s SOPI (1999:24) has also emphas ized , the kc) luoh as the ev idence can be 

gathered from questionnaires, documents and records. di scussiuns. in terv iews, pupils' work , 

observation, independent evaluation reports. Each action plan is e"dllated in the li ght of the 

evidence, conclusions are drawn about its success, and reeol1lmCndal l<)lb arc made in relatio n to 

tiJlure action . 

2.2.4 The Participant's in School Develop me n t Pla ns 

The production of school deve lopment plan is not a task Ihat can be undertaken by an individual 

working in iso lati on, rather it is a collaborati ve process Ihat drall s Ihe who le schoo l community 

together in shaping the school 's future. Accordingly it reLJ uires close involvement of all the key 

stake holders, teaching statT, supporting stall principal. student s. purents and board of school 

management. 

A. The Role of the Principal 

The school 's principal plays a vita l role in the Icackrshll' and rna nal!ernent of the planning 

process. They are responsible to plan all activi ti es to be ilnpk l1l en tvd th roughout the year. T he 

school principal should invo lve both interna l school sta ll and stucl eilis ,I nd exte rnal parents and 

community. Moreover, SOP! (1999:27) has stated thm, tile rcspo nsib ilit)' o f principals under the 

direction of the board, with the co llaboration of the in schoo l managemcnt and the teaching staff 

such as initiation of the planning process, creation of a climatc cond uc ive to collaboration, 

moti vation of the staff; establi shment of the planning infras tru ctu rc ; organ izati on of activities and 

resources; arrangement of consultation . com lllunic<lilDn Ilild '!Jlproval procedures; and 

management of the plan 's implementati on and eva luat ion. ~ 101,,11111. 11')')0 :301) has emphasized 

the role of principals as the principal s should in volve managclIl{' lll C(lllln!i ttee and P1A members 

by convene meetings and holding discuss ion and arrivillg "t the cit:c: isiull I()[' the implementation. 
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B. Participation of School's Staff 

The inclusion of the school's staff in both the planning prucess and its im plcmcnta ti on is crucial 

to its success (DENL 2005:6). In this respect, Wallacc and IVIc 1\ lailon ( I <)<)4: I 01) have suggested 

that within their management roles, staff led planning Il)r the illlplcll1entation of particular 

changes through structures and procedures de veloped in each scll(l() 1. They would draft policies 

for discussion by co lleagues, lead mee tings of staff. allclld in service trainin g courses provided in 

the main by LEA staff: run development activi ti es for co lleagues . procedure resources and give 

in formal encouragement to individuals. These sho w that the staff plavs a prominent role in the 

development planning process so as to ma ke its irnp lcl11 en tl.illun more c l"t"ect ivc. 

Furthermore, DENI (2005:6) has explained that, if de velop mcnt pl allni ng is to lead to higher 

standards of pupils attainment and impro vcment in th c lJualit: of learn ing and tcaching, statT 

must: understand the plann ing process; take ownership 0 1' th c pmc,'ss and bc involved at all 

stages; recogni ze that the fOClIS is on the pupi ls ' attain ments. pro~re,,; 11I1e1 ex pcricnces and how 

practice not on ly within but also beyond thc c1assroo l1l. contri butes IU :1,,' improvement of both 

attainment and enjoymcnt of learning; cngage in appropriat e I'rulCssional dc velopment: be 

prepared; ifneeessa ry, to change the ir approaches to learlli ng and teac hing. 

In general the school' s staff including supporti ve stan sh()ldd be invo lved fro l11 thc beginning of 

the clarification of schools etho 's and underpinning "alues as well as in the revicw of schools 

current situation. [n thi s regard S DPI (1999:29) has slIgg.estcd that. tile ho lc should be actively 

involved in the clarificat ion of the se hool"s mission, visiulllIlld "i lll.' in the rcv iew ofthc school's 

current situation, and in the establi shment o f de vel" ld""n t " ricH·]II'·S. I'he process should be 

designed to enable all members of staff to participate ill dlsc"''''l]]] :md decision making. And 

al so suggested that it is advisable that the support stair be consulted dlll in l' thc rcview process on 

aspects of schoo l life that are rel cvant to their work. '1llcy should "ISl) be kep t informed of the 

school 's development plans. 

C. Students Participation 

As part of school 's community and thc pri mary benc li c ilu·.\ o f sc hlllli ' lcliv iti cs thc students are 

expected to be invo lved in the SDP process. S IWI (l 9')<): ~ g) lUI S ;ndicillcd that, the ed ucati on Act 

1998 provides fo r consultati on with students in the prep'lrIlti .)'] , .( 'he school plan. Moreover, 
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students wi ll have their views on school provi sion and e<iucat ionllual ity improvcment. According 

to DENl (2005: 6) , older pupil s can be a lso cxpectcd to h,,, 'c I iews on issues such as curricular 

choices, careers ed ucation and guidance and enrichment co urscs or ac tivit ies. The qua lity and 

value of pupils' contribution to improving the life of th c schou l is po tl'n tiall y very great, even 

among the younger childre n. The studem 's partic ipation is bascd on thc extent to which the 

principals and the staff a re abl e to create opportun ities and eond lleil 'c climate fo r positi ve debate. 

On top of thi s, DENI (2005:7) has suggested that, cOll suitatio n e lll hL' organ ized in a va ri ety of 

ways such as by speaking direct ly with the pupil s, the establishmcnl ul' 'I schoo l council , and the 

discussion of a particular area as a c lass acti vity, thc sClling up o f I, )c us groups fo r the parti cular 

purpose or the use of feedback sheets or questi onnaires. 

Tak ing thi s reali ty in mind , school principa ls and teaehcrs hal 'c c reatcd cond uc ive environment 

for active participation of the students in the school reI iCI,I. Il rioriti /.at ill n, implementation, and 

evaluation of the SOP. 

D, Board of Management 

Effective planning requires e ffcctive leadersh ip from the hla rd (>\. ~.,, ' ernu rs and the principal. It 

is essential that both demonstrate a strong COl111T1 itll1 Ll ll I" the principle- 0 1' school development 

planning and continuous improvement. They ean do th is Ihmu !" I,. ki ll g acti vely in volved with, 

and engaged in, the process of improvcment; understand ing the process and the contri buti on 

required of governors, management and members of stall and establi sh and agreeing the process 

for monitoring and review and ensuring that the arran gements put in pl'lCC ['ulfi ll the ir ['unction 

(DENI, 2005:5). Under the terms of the 1998 Educmiull /\ Cl. it is the responsibili ty of the board 

of management to arrange for the preparation of the sc hoo l plan. and til ensu re tha t it is regul arl y 

reviewed and up dated . Accordingly, the board must ensulc that the plann ing is done. Most orthe 

work involved will be delegated to the principa l and teac hing slalr II' ltu will keep the board 

informed on progress. It is likely that the board will to be cluse l) cOll sul ted on matters re lating to 

its statutory and lega l respons ibilit ies and on aspec ts 01 ' thc I'lan tha t IHII'e ~ signilicant financia l 

dimension and it may wish to highl ight pa rti cular issu l's :IS pl:lll";"~. Il ri orit ics. The board may 

participate di rectly in the planning process thro ugh Ih cstabli,h ll1c nt 01' ,l r reprcsentation on 

planning teams (SOP I, 1999:26). 
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E. Parents and Community i':u·ticipat'ioll 

The participation o f the community in school plan ning enabk thclll to Il:c! a scnse of belonging 

and be honored that they are invited to help impnl\ eli thc school. Accord ing to Kaufman 

(1995:23) when parents and commu nity do not fCel thc) arc p,ms of planning the results usuall y 

will be ignored. So, parents, school board members hnve to be part of thi nki ng and planni ng. This 

will help to be responsible and create a better futu re for tOl11orrow 's ch ild. 

School planning, therefore, needs to incorporate the parcn ts and cOllnl1tll1i ty that wi ll be affected 

by the plan. Thus, PTA and school board need to be consliited ;Ibllu t the ir own needs. According 

to UNESCO (1 985:23) the partie ipatioll of the eommun it) in prepnring ed ucational plan takes 

different form s. In additi on to thi s, SDPI ( 1999:28) h'ls elabo ratccl thell. pa rents involvement 

through their representati on on the board of managcmcnt <lnd thro ugh thc parent s' association, 

where one has been established. parents can readih be consultcd in the clarification of the 

schoo l's mission, v ision and ai ms, the re view or the school' , eu rrcntl\:;rli ty. the establishment of 

priorities, and the deve lopment of poli c ies on issuc sLie h 'b d iscipl illc or ho mework. All parents 

should be kept informed of relevant outcomcs of thc pl anning Pl'l)ccss. III gcncral, w hatever fo rm 

or ways of partic ipation, the main idea is that the school has particip<lted the school board and 

PTA in the planning of schoo l acti vi ty (Mo l:, 1994: 33). Lack 01' SllPPllrl on the part of parents 

and community to p lan implementation is resulted li'om lack or pllrticip'ltilln li'om the start ing of 

planning. 

Therefore, the participati on in the development 01' the plan from the beginning will enab le not 

only to get the necessary resources, rich ideas and ~"I)l'ricnl'es that developed the plan , but a lso 

increase the quality and relevance o f decisions. inCl'l'ase chance of success . deve lop sense of 

ownershi p, create smooth way fo r implemen tation and !',,<Iuee th ~ risk llr rel1luin ing at a wish. 

2.3 Practices of School Development Planni ng 

It is clear that school development plann ing is a powerful instrumcnt and cnsures a coherent 

action planning process fo r school renewa l. innova tion and chal1~': in u thcr word it is a schoo l 

improvement strategy. The schoo l deve lopment plann ing has beel, l'r;lcticl'd in n lan y countri es to 

improve qua lity o f education and learning standards. I·hus. the e"lw"icnccs of SD P in some 

countries are as fo llows: 
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South Africa has some expenence 111 thc schoo l development proce:iS and in introducing the 

planning by providing training [or school actors. Xaba (2006) has cxpl:t incd that South African 

School Act No. 84 of 1996 req uires that school !,ovcrlling bodies del 'clop schoo l mission 

statements and , by implication, school dcvelopment pi,,,\. , \ Ilci hc alse) emphasized that the 

training in development planning has been provided to school lI1anagement tcams and educators 

by strict officials using training manua l prepared by NG ()s (MST P). Il owcvcr, the training varied 

from district, wi th most districts taking two days to conduct thc Ira in ing. T his impli es that even if 

the training was taken as the initi al stages of the process. it wo uld be cascmicd to the other staff 

members and stake holders. 

Similarly, the development planning has starred in IC nglHl ld since ILJX5. ;\cOcordi ng to Goddard 

(1992) the London Borough o f Enfi eld has required each schoo l to produce an annual Institution 

Development Plan since 1985. There is, therefore, a lo ng histo ry or thei r use. Each school has 

adapted to its own approach to deve lopment planning adapled to its l\\\'11 needs and culture. This 

also shows that w ide variation in the styles or plan produced alld the process o r production. 

Moreover, in Ireland , Green paper ( \992) and the While pape r (\ l}'))) Ihose ol'licial guidelines 

were issued to assist school s in the process or preparing thci r school development plans. SDP 

(1999:11) has stated that this booklet offers an introd uc tion 10 schoo l development planning 

process and product. It will be complemented by more deta il and SpCl il i e guidel ines on the 

structure and implementation of the planning process. In si tnilar to SAS!\ or 1996 the education 

Act of 1998 of h'eland speci fy that it is the rcspol1sibil il) ol't ltc board IIlCln:l[!Cmcnt to arrange for 

preparation of the school plan and to ensurc thaI it is rcgular l), rcv il''.,cd and updated. SDPI 

(1999:11) has also explained that they allow Ik\ ihil it) in thl' OPera tion in the school 

development planning process and they enco lll'age schoo l cOlllmunit) to c dstom i7.e the process to 

suit their own particular circumstances. 

2.3.1. Lesson Learned 

The practices of school development planni ng may I·ar)' acco rdin~ to the p:trll cula r circumstances 

of the country. In thi s regard, Goddard ( 1992) has Slated th·i1. schuu ls ,\ced to build their own 

SDP process to meet thei r own need and their own cullure j loll't'\ cO r. th.: ,ruin focuses of' SDP is 

improving the student' s achievemcnt and Icarnil1 [! "UleDI1Il'S. I' i 1111";[ cascs. in the plan 
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development process, the school governin g body was respolls ibl e [o r the preparation of SOP. 

Goddard (1992) has explained that, in consultation with the head tcaeher the governing body has 

clear responsibilities fo r the sett ing of school s aims. policies and rcsourees allocation. 

The school development plan , however, is necded to hc lp the school del'clo pment. Ideall y, the 

plan should refer back to the schools vision and mission: should be detailed and realistic and the 

outcomes measurable; the activities should concrete anci doable: the plan should not be too 

ambitious; shou ld relate to the school need and address the eore problems "Iced by the schoo l. 

2.3.2. C hallenges in the SDI' Process 

Although school deve lopment planning has bcen in trod uceci in 111 ""\ countries it cannot be seen 

as a quick fix , an easy way out of the qua lity problcms that schools arc I'lcing. In some countries 

or schools within countries it is working rathcr weIl . while in man)' others it is just an empty 

shel l. In support of thi s, Mbua (2002:93) explained that. many African countries now have 

educational plans. The main diffi cult w ith most of these plans is that they 100 rarely get off paper 

and into action. 

Moreover, one of the major problcms in thc planning process IS II,e plan prepa ration which can be 

caused by lack of skill and knowledge of planners, alti tud inal problems and lack of reso urces. In 

this regard, Forojalla (1993) has identified the major problems in educationai planning as hi ghl y 

centralized (not participative), lack of healthy comillunication. eOlTl llland oriented, lack of 

knowledge and understanding of planning by Illost or oi'lie ial s. limited and short time given to 

prepare plans, lack of educate experi ences. and in'lciequate dIT'I"." c IIlc nl [o r coordination. 

Moreover, he has a lso pointed out tbe political. economic alld admini strati\'e const raints are the 

three main factors which are affecting educational pl anning in Arrlca today. Lack of proper 

comprehension of the respective ro les of (he political and educational administrators and the 

planner in the systematic developmcnt of education hdve te nded to ai'lcct educat ional planning in 

many countries. 

There are also many other problems that aJrcc t the process of dC\'L' I,)pmL'nt pLr nn ing; school s in 

general tend to be static . They onl y take action wherc there is a pro blci l,. I'[alming should take 

place not only to address prob lems. but as part 01 ' Il, rward plannin )!. to i!nprovc (he schoo ls 

performance and anti cipate change. In most schools Ihe ,'Is ill" ,mel rnission q'llCments are most ly 



still very general and need to be e labo rated in morc detail and accompanied by programs of 

action matched to the schools capacity and needs. !'vlany schools do not havc :I program relevant 

to their vision and mission. 

2.4. School Development Planning in Eth iopia 

The development of any po li cy and educati onal dcvelopment plan sho ul d be based on systematic, 

comprehensive and in depth knowl edgc 01' th e real it,· . In l,th iop ian contc.\ t. in general , educat ion 

sector analysis is o ne o f the im portant aspects Il)r edu cllliona l pl anni ng. I'he preparati on and 

comprehensive overview of the present situation 01' the edu cation sector is the first step in the 

p lanning process. Situational analys is rcvcals strcngt h. wcakness anci helps to identify the ir 

causes, there by pointing to possiblc so lutions for wh ich target s and ac tion programs should be 

included in the plan. Accord ing to MO L (20()6 :38), educatioll sce tor d iagnos is is a criti cal 

examination of the status, f1l!1c tioni ng and res ults of the cducalioll s\'stc m. designed to identify its 

strength, weakness and opportuniti es for improvcmcnt. 

The improvement of education quality is the CUITCllt and crLlc ial iss Lie in thc today education 

system of Ethiopia. I-Ience , to improve the qualitv 01' cducation much cJ'Jlll'l has been exerted in 

the education system of the country, spccia ll y. al'ter 1994 promul gation of' J:TP by organi zing 

(steering) the internal and external stack holdcrs. MOE (2002: 7) has stat d that, aftcr the current 

education and train ing policy is promulgated in the 199-1. thc educati on sys tem is decentral ized to 

the localities. Different guide lines, roles and respons ibi lit ies Cli' dilTerent stake holders were 

developed to ensure successful implementation oCthe pol icy. 

Moreover, the country has adopted diffe ren t ed ucallonal pro"r:Ul1S 'md an in novati vc strategy 

such as GEQIP project and SIP in order to ach icvc tile cducatiun<ll "biec ti vcs :lI1d mects the needs 

of the country. The schoo l improvement program '''.IS int roduced t,1 the ~ d u ea ti()n sys tem of the 

country since the last three year, in order to overco me the cducation qual ity problem of the 

country. Accord ing to MOE ( \ 999), difCerent stu d ics co nducted at ciilTercnl ti mcs indicated that 

poor student' s performance at all le ve l of educati o n duc to thc SCh"l,1 s!lllply engaged in 

performing routine practicc rather than system" tic. I'herclorc . to change th is condi tion and the 

quality of education MOE and reg ional expcrts werc u rgani/.c:d the scl:ouls bcst practices with the 



best practices ga ined from ab road and later in troduce thc sc hoo l impro ve ment program to be 

practiced in each school since 2006. 

School improvement is essenti al and period ica l issue th :tt I()e uscs to ilnpl"(l\·e the educational 

goals and process in o rder to the learning achi eveillent o/" the s tud ents b) assessi ng the schoo ls 

domains and conducting self- eva luation (MOE, 19(9). This implies tha t th L· fundamental aims of 

the introduced school deve lopment program arc to im prove s tudel lts" learn ing achievement and 

the outcomes of the school in general. 

Furthermore, since the main foc us of the impro lelllent is student icarnin~ dlld learn ing outcome. 

Therefore to thi s effect, first the schoo ls have icl cntilied th eil wcakne" and strength and setting 

objectives and priorities by invo lving schools communiti es and other stake ho lders in the 

improvement of students learning and learning ou tc omes. ~10E (:1005) liaS a lso stated that, 

decentralization and the creation ofPTAs is expressed in cl illL'J"ent I·orlns whic h include; planning 

the nlture gro wth orthe school toget her with the SC hLlOl communit )'. 

Tn this regard, the school development / impro vement plannillg \\ as inl roduced in the 2006 as 

strategic device to ensure the qual ity of ed ucati on thai impro ving tlte schoo l e ffectiveness and 

efficiency. The current education and tra ini ng policy (I-:T I' ) 01· Ethiopia encourages the 

decentrali zation educat ional management in which the schoo ls produecs its own development 

plan in its leve l to bring realisti c improvement in tlk" school and enhances the sense of ownership . 

The school community and other stake holde rs arc higl") Cl1coLlr:!gL·d ill the process of 

development plan ofthe school. 

2.4.1. The Schoollmprovemcnt Planning Process 

The three year s trategic planning of the school lVas started in the COLll llr) li·om the beginning of 

2000 E.e and lasted the tirst cyc le o/" planning proc"ss at thc end 01 ! ()O:' I:.C'. Th is process was 

started by school self evaluation and determin ing priorities IlJr impicillentation .md bel ieved to be 

a continuous school development planning. Aeeurd i Ilg tll !VI () I, ( I 99'i ). tile school s fo llow the 

process of formulation of a plan tha t includes the scho,,1 prioritic , . ul)j ect ives. strategies, 

outcomes, time n·ame, responsible body and evaluilt lllil mcelt:Jllis ll1. cnsllring that the plan should 

be continuous school improvement plan and el].o"I,·" ;;eho,,1 iln prlJ l'c lI1cnt. ensu ring that school 

35 



improvement plan based on the feedback of school se lf' cI'"l uat ion and its irnp lcmentation wi ll 

ends with the achievement of the goals, fi lli ng and rcturn ing questiunnaires that cornes from each 

level of educational offi ces in order to support the impl'Ovcrnc nt rnore e lTcclIvc, and formu lating 

action plan that can respond to thc key qucstions pUlled 11) the gOI'crn rncnt and school 

improvement plan. 

2.4.2. School Improvcmcnt Plan FO l'lllll lali on Process 

MOE (1999) has explained that by consideri ng their applicable ;ituatilln. the schools should ha ve 

passes through the following conditions. First. creating the awarcncss and understanding the 

readiness level of stake holders; to makc parti cijl;Jli vc and inclusi vc developmcnt plan in each 

planning stages, the stake holder should have good awareness, capaci ty and invo lvement 

readiness. Second, co llecting, organizing and in te rprcting inforl1 l"tlun; col lecting information 

regarding to the schoo ls current situation; strength and \\ 'eak ness is very important m 

understanding the students learn ing condition; period ical and current ligure or the school; to 

formu late action plan; to indicate thc school 1\ he re to he aell icl'C. Third. lioa l Selling and 

Prioriti zing; Schoo l improvemcnt com mittee shuuld h'l vc ,-,' alwltL' tile cul lected inf'ormation in 

order to setting an achievable goals and prioriti /ing issucs that II lel' cspec ted to be a challenging 

and decided the possible solution ['o r the problem that may tileed in the ill1p le mentation process. 

Fourth, Studying and Selecting Fruit ful or Best Practiccs: the school in lpruvell1ent committee 

should summit to discuss the methods of studying and sciccting besl prac tices or determine the 

strategy to be used. However, thi s typc or plan 1l1rimri ati Dn req uires c()llect ive knowledge and 

experi ences of plan actors at school level. that is the planners sho llid ncccsoa,'Y be equipped with 

the require planning knowledge, ski ll and cxpCJ'icnce II hidl l11ake till: plans effecti ve and 

achievable. [n thi s regard , MoE (2005:64 ) has clear ly indic:lt cd th :11. th<.: chall enges as inadequate 

planning and management capaciti es at the lower leve l or tlr c org:rn il.:ltiolla l str ucture is a critical 

problem in rea lizing the goals or ed ucation. Skills to inkrp,."t pu licies collect and analyze an 

appropriate data and enabling sch901s to make "pprup riak ',L, ti u!1 to ll1cet ti le mini mum quality 

standards defined l'or local situation are criti ca ll\ 1; leking:\I til',' I[l\\e r !c l,'" , t'! ire organizational 

structure. 



CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

This chapter has been presented the research method, sources of data, sampl ing techniques and 

sample size, data co llec tion instruments procedure of data collection and methods of data 

ana lysis. 

3, I. Method of the Research 

To accomplish the objectives of this study, descriptive survey research method was employed in 

order to assess the SOP process. Thus, descriptive survey method of research appears to be 

suitable for gathering and refining ample information related to the issue under stud y. According 

to Best and Kahn (1 999), descriptive survey method is more effective to investigate the 

phenomena in assess ing the perfomlance in their natural setting. Basica ll y, survey method helps 

to obtain first hand in forma tion from small samples representing large size popul ation and al so 
~/ . / . 

enables the researcher to have multiple methods of collecti,;g information to acccss the ex isting 

situation or the current practices of SDP process. Descriptive survey method focuses on 

investigating the issues, practices and problems of the target schools. 

3.2. Sources of Data 

Both primary and secondary sources of data were used in the stud y. The primary data were 

ga thered from key informants such as school leaders (principals, vice principal s. un it leaders, and 

departmcnt heads), teachers, students (student council), PTA and ex pert ise of planning and 

stati sti cs from Woreda Educati on Office (WEO). The select ion of these respondents as sources of 

data \\'as based on the ex pectation that they may have bett er information and ex perience in 

relation to thc SDP process. The secondary resourccs of data include thc pia" doculllclllS slIch as 

'hc three yea rs dc\'clopment plans and action plans and implelllcntati on rcpurt s in order to 

substanti atc thc data obtained from primary sources. 
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3.3. Sampling Techniques and Sample Size 

East Ars i zone has 24 woredas and I town administration which encompasses 50 secondary 

schools, out of which 16 secondary and preparatory schools (9-12), I preparatory school (11-12) 

and 3-l general secondary schoo ls (9-10), with 200 1 teaching staff and 62 ,707 student s in 

secondary schools of the zone, accord ing to enro ll ment stati st ics of 2003 E.C. It would be 

eli ffic ult and unmanageab le to include all then school popu lation in the study, so that, it was very 

impol1ant to detCn11ine and identify the number of woredas and schools that would serve as 

representati ve sample to general ize the findings to the study population. 

The primary sampling units were five woredas, which taken out of 24 total woredas by using 

simple random sampling and one town administration using purposive sampling techniques. 

Accord ingly, 5 woredas (Dodota, Digelu and Tijo, Hetosa, Munnesa and Tiyo) and Bekoji town , 

which encompasses 14 secondary schools (9 general secondary school and 5 secondary and 

preparatory schoo ls) with their 670 teaching staff and 19,674 students popUlation were taken as 

primary samp ling units for (h i; study. To represent these samp le woredas i(,d' town 

ad ministration, 6 secondary schools were selected randomly, that is I secondary schoo l from each 

se lected woredas (5 secondary and preparatory school and I general secondary school). 

To make the study more comprehensive the information was co llected from various sources such 

as school leaders, teachers, students, woreda educat ion office experts and PTA. Based on the 

assumption that they can give relevant and necessary informat ion due to their in vo lvement in 

schoo l management and leadership activ ities as we ll as in the school impro"cmcnt committcc 

(S IC) those have we ll experience and understand ing of the process of SDP, thus respolllients 

were inc lud ed by using purposive and si mple random sampling methods. Moreover, the schoo l 

principals. vice princip:r1s. unit leaders. PTA mem~)c rs . WEO expert s of planning allli stati st ic and 

studcnt cou ncil were se lec ted by usi ng purpos ive sampling technique. The students' council was 

taken purposivel y on the assumption that they participate in school managemcnt , SIC and schoo l 

deve lopment planning process whe reas, teachers and departme nt heads were included by simple 

r:uldom sampling technique. This is led to give each teac her and department head an elJ ual 

chance of being inc luded in the samplc. On top of th is. Koul ( 1996: 109) has stat ed that, simple 

random samp ling gi"es each units of population equa l opportunity of being selectcd. 
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Generally, a total ; of 222 respondents were selected for the study. Out of which :t~ respondents 

(48 school leaders, 36 students, and 108 teachers) were selected to fill the questionnaires, 12 

planning and stat ist ics expertise from WEO, 18 PTA members were se lected for interview. 

3.4. Data collection Instruments 

Quantitative and qualitative data were used in the study) The data were collected by using 

questionnaires, interview and document analysis. 

A. Questionnaire 

The questionnaires were designed to collect data from school leaders, teachers, and students. In 

order to collect data from these groups of respondents, two types of questionnaires were 

employed for school leaders and teachers and for students in order to provide an appropriate 

question according to their characteristics. The questionnaire is very important to collect 

infol111ation from large number of respondents and can be easily and quickly analyzed after data 

ga thering-- work completed. The questionnaire was developed / on the bases of basic research 

questions and available related literature. The questionnaires were designed as both open-ended 

and close-ended items. Most of closed-ended items were fOllliulated in five point likert sca les 

manner and very few items were designed with multiple choice. Open- ended item were 

fOl1l11ulated in a away that they let the respondents to freely expresses their idea. 

The questionnaire has two major categories: the first part was about the respondents personal . 

characteristics and the second part was about the school development planning process, which 

sub di vided in to 4 domains such dea ls with key operations of planning cycle. in vo lve l1l en t of 

stake holders, strateg ies ancl mechanism of implementation, monitoring ancl evaluation and the 

potential cha llenges in thc process ofSDP, 

The des igned questionnaires were piloted at one of the governl1lent school , Gungul1la general 

secondary school found in Munnesa woreda of East Arsi zone which was not included in the 

sal1lple school s. A total of 18 randomly selected respondents were participated in the process of 

pilot stud y. These res pondents were including 4 school leaders, 10 teachers and .j student s. The 

pUI-pose of the pilot stuJ y is to assess the relevance and reliability of the instrul1l en ts designed to 

collect data for the stud y. Cronbach's alpha is often used to measure the il1lcl11al consi stency. By 
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using this measurement , the reliability codlicil'lll 01' q uestionnaires II<" tcslcd. As a result, the 

reliability coeffi c ient [or schoo l leaders anc! 1"'lellers IVas D.g 3 and (J.()5 lo r si ude nts. Thi s shows 

that the too ls (designed quest ionnaires) \lc rc re liab le. rhl s is o ft en Ihc ease wi th attitude 

instruments that use the Likert scale and the Cronbaeh's alpha is us ua ll y used lor scores which 

fall a long a continuum. On the bases or Ihe in i(lrm[ll ion oblai ned li'olll Ihe pilot study, three 

difficult items were avoided from sludenl 's quesli on naire. one SO llie 1" I ~ U l' state lll ent was made 

clear and writing errors we re corrected. 

B. Interview 

Semi-structured type of interview was e l11 pl o\cd in Ihe slud y 10 cu llcct data li 'OlTI PTA members 

and experti se of WEO by the researcher himsell' on i ~l cc 10 Illce communi cation bases. 

Unstructured type o[ interview was also employed 10 co ll ect ill J'o rm'ltioll J'rom sc hoo l principals. 

Thi s instrument helps the researcher to have Ill lll'C relevanl :.llld va li d In lill'll1ali on lo r triangulating 

and supplementing the quantitati vc data gathered through qucstiunna ircs 

C. Document Analysis 

Document review enab les the researcher to obsc rIC: Ihe subicc! o r thL study in their natural setting 

and obtaining more accurate. va lid and reliable in llll'l nalion. Ilascd un lil is real it)' , the researcher 

has reviewed the three years plan docLl mcnl s i.c . lit e lil'st cycle 1200}18 <,()O() 110) and Ihe current 

(20 I 011 1 - 20 12113). the present academ ic \ l'a r acllOl1 plan (20 i iJ I I ) and lll'rJ( lnllanCe reports as 

well as evidences of school develo pment pl 'l lh . 

The central purpose orthe documcn t rev iC\o\ \l as 1[, assess whal h,l> p "lIl1l~d. heJ\\ ' it was planned , 

its involvement and its implementation manncr. 

3,5, Procedures of Data C ollectio n 

To gather accurate data the researchcr was lo llu (lcd th l' rollowing procc'durcs. Altcr the pilot 

study, the fie ld work acti v iti es we re carr icd out. During Ihc Iickl \ll'rk a~til ' iti es, the firs t contact 

was made with the school pri nc ipals and unil s coorciin ,II'xs ill orLic,. to es tab li sh smooth 

re lati onship wit h the incii v id ual s as well as 1[, ach le\e the l,ul'JJl'SL' 01 the slud). I'he objectives of 

the study we re explai ned to al l orlhc res polllicilb in Ih" ta rge t scltU( "', . lki'ol c ut il iz ing any of the 

inSlrUl11cnts, brief I..!xp lanat ion \·vas provitkd to till' rcsplHldcrns I'(Jr l'Jlsurillg lransparence and 

clarity. Next, the prepared ques ti onnaires \\ .. '!L distribllkd ~, nd llLI.'!siu ns madc regardi ng a tin1C 



for collecting questionnai re werc done through mu tual di sc uss ions bctwccn the researcher and the 

respondents. 

The interview was conducted with al l sclected pel n ieipants Il lr intelTie\\ in a con ve rsational and 

friendl y atmosphere using Alnn Oromo language so th at it wo uld bc easy to communicate. By 

starting with a fe w outlined quest ions, in tcnsive in terview was held as rurthn iss ues immcrged in 

the process. 

The observati on was made to ga in informatio n tha t can not he oh ta incd through questionnaires. 

The researcher, requested the schoo l principals in order to ga in thc availab le and necessary 

documents and critical observation was madc b) using chcckl ist and rough p'lpe r to record what 

observed on the bases of the issues to be assessed. During duc lllncn t anal ys is the unstructured 

interview was made with school principal s on the illlponant i"ucs ob3n ved. Finall y, the 

distributed questionnaires were co llected ca rc rull.' rrol n !"L'sp,)[ ldcnts el llLl (bt tl collected through 

interview and observat ion were made ready lur nex t process. 

3.6. Methods of Data Analysis 

In thi s study, both quantitati ve and qualitati ve d<ll:.t wcrc II scd '111 e1 ",,,II)/ed acco rdingly. Mixed 

methods approach (quantitative and qua litative methods) was used so that it can be helpful to 

come up with well va lidated and substantiat ed lindings (C reswell . 2(03). 

The quantitati ve data was analyzed us ing sui table technllJucs 1\ Iter co llecti ng the quantitative 

data, the responses were coded on designed coel i n~ shecl. The resu! t " I' each I tem were tabulated. 

arranged , SUll1I11ed lip and treated using st<.ltIS I IU .1l analys is s ucl~ as percentage. mean score , 

weighted mean vales and an independent Chi -square lest to cl lcek if the re is statistically 

significant difference among the res ponses or the re,po ndcnts ill terln, "I res ponding to the given 

items. These stati st ica l too ls were selected bCC,.l.S\ it is probabh Iii'." ll ll"l importa nt measures to 

describe the extent of practices in the process 0: 0.,1 JI) I he res!"'l1l1>, ,'megllries on altitude scal e 

hav ing fi ve (5- 1) levels we re co ll apsed to below a ver'l ~.e (1 -2.5). average C.S-3. S) and above 

average (3.5-S). This was to make the interpretation e'.lsier based on a le w response categories. 
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The qualitative data which obtained Ii-om illtl-rv icw doc ull1c nt an~d) ,is and opcn-ended questions 

were analyzed by descripti ve narration lollowi n~ thc dna lys is of" c'lc h of" the quanti tati ve data as 

needed_ 

Finally, depending on the results of the analysis_ intc rpretations and discussions were made to 

clarify the issues and based on the major lind ing ol-the stud y_ thc conclusions was drawn and the 

necessary and workable recommendations wc re Il'r'-I:irdeo_ 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION OF THE DATA 

This chapter has six parts. The tirst part reports on the characteristics of respondents. The second 

part deals with the presentation, analysis and interpretation of data collected on school 

de velopment planning process from ditferent groups of respondents in four sub parts. 

4.1. Characteristics of Respondents 

Different groups of respondents were included 111 the stud y to diversify the sources of 

information. Accordingly, 12 plmming and stati stics experts from WEO, 18 PTA members, 48 

leaders (6 principals, 12 vice principals, 12 unit leaders and 18 department heads), 108 school 

teachers and 36 students' council , those may invo lved in school management were selected for 

the study from six secondary schools of six sample woredas of East Arsi zone. ['rom the total 

respondents (222), the questionnaires were distributed for 192 (86.5%) respondents such as 

school leaders, teachers and students. Whereas 30 (13.5%) of respondents (planning and statistics 

experts of WEO and PTA members) were interviewed. 

However, of the total of 192 questionnaire di stributed fo r the school leaders, teachers and 

students 84.4% (162) of the questionnaire were fill ed and returned correctly, but 15.6% (30)01' the 

respondents did not return the distributed questionnaire, some of them did not complete the 

questions and some of them did not return totally. From the total respondents those fill ed and 

returned questionnaire the school leaders comprises 26.54% (43), teachers 53.7% (87) and 

students were 19.75 (32). 

Furthermore, in order to get other basic information of the schools practices regarding to the 

planning process, the ava ilable document analysis was conduct by using checkli st. So that the 

data collected from ditferent groups of respondents tlu'ough different tools was analyzed and 

interpreted. Concerning the characteristi cs of study population (sample respondents) the 

following tables portrays the respondent 's responsibility, sex, qualifi cation and service year 

consequently. 
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Table 1: Respondents Distributed by Responsibility and Sex 

Sex Total 

Responsibility Male Female (N=162) 

No % No 0/0 No 0/0 
t---=-;----. 

School Leaders 36 83.72 7 16.28 43 26.54 

Teachers 69 79.31 18 20.69 87 53.70 

Students 2 1 65.63 I I 34.37 32 19.75 
-

Total 126 76.22 36 23.78 162 100 

N- Number of respondents, % pelcentage calculated for N. 

Table I, shows that 83.72% (36) of school leaders were males and only 16.28% (7) were females. 

In the samc way the sex distri bution of teachers indicates that 79.31 % (69) were males and 

20.69% (18) were fema les. Whereas 65.63% (2 1) were male students and 34.37% (11) were 

females. This implies that both the school leaders ' positions and secondary school teachers were 

dominated by male, yet the fe males were not becoming to the position of school leadership and 

secondary school teachers. Simi larl y, in the sc.hool the sluden! 's council and committee leaders 

were dominated by male students. Generall y, the data reveals that there is a gap of the gender 

equality with regards of the leadership position in the schools under consideration. 

Table 2, shows educational level I qualification of the respondents. The educational qualification 

distri bution of respondents shows that the large number of schoo l leaders 93% (40) were 

BAiBEd, low number 4.65% (2) were Diploma holders and very low number 2.32% (I) were 

MAiMSc. Similarl y, 88.5% (77) tcachers were BA I BScIBEd, 8.04% (7) werc Diploma and 

3.45% (3) of teachers were MAiMSc holdcrs. 
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Table 2: Respondents Distribution by Education Level IQua lification 

Respondents 

School Leader Teachers Students Total 

Variables (N=43) (:'</=87) (N=32) (:'\=162) 

No I~I 1\0 IX) No IY;. :'\0 %. 

School MNMSc I 2.32 3 3.45 - - 4 2.47 

Leaders and BNBSCIBEd 40 93 77 88.5 - - 11 7 72.22 

teachers Diploma 2 4.65 7 8.05 - - 9 5.55 

qualification Total 43 100 87 100 - - 130 80.25 

Grade 12 - - - - 10 31 .25 10 6.17 

Students Grade II - - - - 8 25 8 4.93 

Education Grade 10 - - - - 10 31.25 10 6.17 

Level Grade 9 - - - - 4 12.5 4 247 

Tota l - - - - 32 100 32 19.75 
/ , 

, 

N- number of respondents, % percentage calcuhHed for N. 

This implies that there are good human power I potential in the schools that can practice the 

process of school development planning and teacher's qualification standards set ler secondary 

school s. 

Whereas, 31.25% (10) of students were taken from grade 12, 31.25% (10) were from grade 10, 

10.25% (8) were from grade II and low percent 12.5% (4) of students were taken from grade 9. 

This indicates that the majority of the students were taken from upper grad e leve l for the 

assumptio n that they have good und erstanding on the process of school development planning. 

Table ]. port ra ys respondent s di st ributi on by work expcrience and training on sc hoo l 

improvemcnt planning. Rega rding to work experience majority o f schoo l Ieatkrs 37.20'!I" (16) 

were in service year gro up 6-10, and 20.93% (9), 13.95% (6) and 11.63% (5) wc re in year group 

bet,, ·cen II & 15, 16 & 20 and above 20 yea rs respectively. This implies the majority of the 

schoo l leaders have good work experi ence. 49.42% (43) of the schoo l teachers were in 5 and 

below ycars wo rk expe ri ence, 31 .03% (27) of teachers we re in se rvice year group between 6 & 

10 and the remains perc entage were above II serv ice year. 
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Table 3: Respondcnts Distribntion by Work Expericnce and Training on School 

Improvement Planning 

Respondents 

Variable School Leader Teachers Students 

(N=43) (N=87) (N=32) 

No % No % No % No 

I. Work 5 or below 5 years 7 16.28 43 49.42 - - 50 

experi ence 6-10 years 16 37.20 27 31.03 - - 43 

for schoo l I 1- 15 years 6 13.95 - - - - 6 

leaders and 16-20 yea rs 9 20.93 7 8.05 - - 16 

teachers Above 20 years 5 11.63 10 11 .49 - - 15 

Tota l 43 100 87 100 - - 130 

~. Trai ni ng on Yes 22 51.16 35 40.23 10 31.25 67 

school 

improvement 

planning No 21 48.84 52 59.77 22 68.75 95 

Total 43 100 87 100 32 100 162 
---

N= Number of respondc11ls , % perccl1lage ca lculated lor N 

Total 

(N=162) 

% 

38.46 

33.08 

4.62 

12.30 

11.54 

100 
-

4 1.36 

58.64 

100 

This reveals that the majority of the school teachers were in the service year below 10, which 

indicates the majority of the school teachers have fres h mind . Even though they have low work 

experience, they have better moti vation and interests than teachers with better work experience. 

They need consultati ve and supporti ve leadership than dircctive leadership style. 

item 2 reveals that more than half 58.64% (95) of the respondents were not participated on any 

training related to school improvement plarming process. But 4 1.36% (67) of them were obtained 

training related to development plann ing issues. As the trained respondents were ident ified, the 

training was given on the issues such as four domains of school improvement program (school 

management, health school environment, teaching-learning process and community 

paI1icipation), how to improve students ach ievement, how to plan and implement the three-year 

plan of the school , teachers deve lopment program, the role of studen ts in cducation quality 

improvement and on the six packages of education quality improvement program. Although, the 

trai ning was given on these issues for school leaders , tcachers and students at woredas and 
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level, these actors were not satisfi ed with the train ing given for them. Thi s data may shows that 

more than average cf the school community's were not obtained training on the issues related to 

schoo l deve lopment planning process and the given trai ning by itse lfwas not enough (sufficient). 

4.2. Analys is of School Development Planning Process 

Th is section dea ls w ith the ana lys is of schoo l deve lopment pl an ning cyc le operations. The 

in vo lvement of teachers, students and community and resource ut ili za ti on, implementation 

strategies and monitoring and evaluation mechani sm of SOP in the schoo ls and potentia l 

chall enges regarding to school development planni ng process. 

4.2 .1. Analysis of the School Development Planning Cycle 

The school development plalmi ng cyc le compri ses four key operations: rev iew (audit) o f their 

current status and identification of the key issues, design, implementati on and Eva luation. Thus, 

the fo llowing part reports on the extent to which the schools perfo rmed these key operati ons of 

the planning cycle of SOP . 

4.2.1.1. Key Areas of the School Review/ Audit of Current Statns and Identification of 

Key Issues 

In order to des ign effective schoo l deve lopment plan, the schools need to rev iew (audit) their 

current status, intern al and ex tern al environment weakness and strength, identi fy issues 

(condi tions) of ex ternal oPPol1unities and threats. School intern al condi ti ons re fe rs to the intern al 

features of the school that enables the school to be e ffecti ve in it s wo rk and the ex tel1l al 

conditions re fers to the ex istence of suppo rti ve external environments fo r school improvement 

that invo lves policy contex t, strategies and commitment and capac ity of ex ternal ~ommunity. 

The school internal and external rev iew of its performance is a lso focuses on its effecti veness in 

terms of the learning and the experience of its pupils . So that it is very important to assess the key 

areas of the school review. 

The in formation pertai ning to these conditions (key areas o f rev iew) was gathered by using a fi ve 

point Likert scale and analyzed by using mean and weighted mean va lues. The foll owing table 

shows the informants response on items related to key areas of the schoo l review. 
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Table 4: Rating of responses on the key areas of the review 

Mean value (x) of respondents 

No Items I Statements SL Teachers Studeuts WM 

(N=43) (N=S7) (N=32) 

I Schools intemal and external review of current status 4.3 3.87 3.46 3.87 

2 Identifi cation of the wealrness and sh"ength of 4.18 3.59 4.46 3.74 

organizat ion and management 

3 Iden tifi ca tion orthe wealrness and strength of 4.27 3.90 3.46 3.87 

teaching-learning process 

4 Reviewing the ex istence resources 3.79 3.45 3.43 3.55 

5 Reviewing the condition of the school environment 4.34 3.90 4.03 4.09 

6 Assessing of community participation 3.62 3.34 3. 25 3.40 

7 Reviewing government policies and priorities 4.2 3.75 3.65 3.86 

8 Assessing the commitment of stake holders 4.04 4. 12 3.18 3.78 

Agr. Mean 409 3.74 3.49 3.77 

- -NB. DCHlIl of raung ur responses IS attached In the appendiX G - I . Me~1I1 < 1.5 strongly Disagree ; I .)~ Mea n < 2.) 

Disagree, 2.5 5 Mean < 3.5 undecided, 3.5 ~ Mean < 4 .5 Agree, Mean ~ 4. 5 strongly Agree. Mean va lue calculated 

for each groups o f the respondents. 

An illustrated in Table 4, respondents were requested to rate the li sted items o f the key areas of 

school rev iew. Acco rdingly, the respondents were show their agreement that the schoo ls werc 

conducted thei r internal and ex ternal rev iew of the current status so as to identify weak ness and 

strength in the preparation of school development plan with weighted mean val ue or3.87. Beside v 
thi s, the researcher was observed the available evidences wh ich show as the schools we re 

conducted internal and external cond itions assessment in order to identify tile priorities for 

planning. 

Similarly, as it can be seen from the Table 4, the schools were conducted the review of their 

cu rrent status on the domains of schoo l improvement program, befo re the preparation of their 

SD P documents. Thus, the respondents were agreed that the schools were identifi ed the weakness 

and strength of the school organization and management w ith we ighted mean va lue of 3.74, the 

strengths and weaknesses of the teaching- learning process with we igh ted mean va lue 01'3.87, 
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review ing (a udi ting) the availability of ex ist ing resources w ith we ighted mean va lue of 3.55 

which helps to ensure the resource feas ibili ty in the planning process and reviewing the conditi on 

of the school envirolUllent with weighted mean value of 4.09, which also helps the schoo ls to 

create conducive school enviro nment. But, the respondents were unabl e to decide whether or not 

the schools were conducted an assessment of commu nity participation with weighted mean va lue 

of 3.40. Thi s may be due to the fact that the schools were g ive low emphas~s to commun ity 

partic ipat ion. However, participating of the community in the schoo l affa irs has a far grea ter 

opportunity to understand the complex ity of the learni ng process in schools and improvement the 

will ingness and commitment of community to support the school. In support of this idea, ESDP 

Imp lementati on Manual (MoE, 1998:43) stated that comm unity partic ipati on is one of thc 

strategies that should be used to achieve the goa ls. This shows that the importance of com munit y 

participation in the ach ievement of ed ucational goa ls. 

Bes ide the assessment of interna l condition, the schoo ls need to iden ti fy the externa l 

op portunities and threats. III thi s regard , items of the Table 4, show that rev iewing th e 

government policy' and priorities related to education was agreed by all gro ups of respondents 

wi th weighted mean va lue of 3.86. This implies that the school development plan is prepared 

under the frame work of government education policy and emphasized the priorities of the 

ed ucation system of the coun try. In the same way, the responden ts were agreed that an 

assessment of the community and other stake holders ' comm itment with weighted mean va lue of 

3.78. This also helps the schools to ident ify the externa l opportuni ties wi th regards to 

commitment of community, parents and other ex tem al and intemal school community. 

Genera ll y, the data clearl y implies that the strength of the schoo ls unde r study 111 the 

identification of their internal weakness and strength in school organi zat ion and management, 

teaching- learning process, schoo l environment, the availab ility of existing resources and the ir 

extern al opportu nit~, and threat regarding to govern ment policy and priorities, commu ni ty 

com mitment and potenti al in the design of their school development plan . 

4.2.1.2. Design Priorities for Action and Action Planning 

The review of literatu re revea led that the priorities for development are selected and planned in 

deta iled for one year and supported by action plans or working documents for sta ff. Due to the 

limited resources of the schools, such as financial, human and materi al resources, the needs and 
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possibil iti es o f the schoo l must be priori ti zed in terms o f th eir importance to the improvement of 

th e sc hoo l and to ensure the qu a lity of educa tion, in li ght of the contex t factors. 

Accordingly, the action plans should contain the detailed objecti ves and activit ies to be ac hieved 

for the yea r ahead. The priorities of the school were p roperl y communicated to key actors and 

partners (creating awareness) for success of implementation . 

Table 5: Rating of responses on the design stage / priorities for action plannin g 

Respondents mean value (X) 

Nu Items SL Teacher Students \'"'1 X2 

(N=43) (N=87) (N=32) 

1 Prioritization of the needs. 3.97 3.68 3.71 3.78 13.34 

2 Prioriti zation of the needs in terms of 4.72 3.88 3.78 4.1 2 9.64 

their importance to school deve lopment. 

3 Prioriti zation of the needs in terms of 4 .11 3.88 3.7 1 3.88 16.68 

c ll rre l;~ 5, hool ca pac ity. 
/ 

4 Needs prioriti zati on in terms of current 3.88 3.67 3.56 3.74 1) .9 1 

commitment. 

5 Priorities translated into specific and 3.86 3.4 1 3.75 3.67 I 1.92 

detailed objectives and targets. 

6 Action plan includes clear strategies, 3. 76 3.62 3.56 3.64 1932 

indicators of success, time line, 

responsi bility and cost. 

7 The in volvement of key stake holders in 4.02 3.7 1 3.65 38 1 10. 2 1 

the determinat ion of priorit ies. 

Agr. Mean 4.06 3.69 3.67 3.89 

- -\ n. Dl,' u ds 01 r :lIl1l g rl.'s p OIlSL"S ar~ all ~h: h t;'d III lht;' Jppe llthx G~2 . Mt;'an < I. ) very poor. I. ) " .\kan < . ~ . ~ IWO r. 
2.S .... .\ h.'J Il < 3.5 1:111". 3.5":'oX < 4.5 good. Mean ~ ... L5 very gout! . Chi-Sqll ,ln: tabu!. V:.IllIt:' = 15,.5 I, al df ·X. ,lilt! a lp lJ:J 
0.05 lew1 of signilicJnt. 

Regardi ng to thi s issues, the respo nses were gatheretl from different groups o f res po lllknts in 

order to assess the ext ent to wh ich the school determinetl and plannctl the prioriti es 1"0 1' sc hool 

deve lopment by us ing the fi ve po in t Like rt scale of every good (5), gootl (4), fa ir (3), poor (1 ). 

ve ry poor ( I ). The m ean scores be low 1.5 were taken as weakness and above 2. 5 were tak en as 

s trength . 
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Table 5, illustrates that the extent to which the school prioritize its needs in terms of their 

importance to the school development, current capacity of the school and current commitment to 

dealing with them was good as rated by all groups of the respondents which indicated in items 

1,2,3, and 4 with their weighted mean values of 3.78, 4.1 2, 3.88 and 3.74 respectively. Similarly, 

as indicated in items 5 and 6 the extent to which the priorities translated into specific or detailed 

objectives and targets in the action plan and the action plan includes clear strateg ies, indicators of 

success, time line, responsibility and cost to address the priorities were. rated as good with the 

weighted mean values of 3.67 and 3.64 respecti vely. This shows that, not detail ed as expected in 

the action plan. 

Beside thi s the researcher was observed the schools action plans and reali zed that as it contain 

detai led objectives and targets and clear strategies, indicators of success, responsible body and 

evaluation strategies in some extent due to the fact that shortage of planning technique or skill of 

the planning body. This may indicates shortage of continuous training regarding to school 

development planning process. 

As it can be seen from item 7 of Table s the extent to which the school involve the key stake 

holders (i .e. students, teachers, parents and management of school in the determination of the 

school priorities was rated as good with weighted mean value of 3.8!. This shows that the 

schools were emphas ized the needs orthe key stake holdcrs in its development planning. 

In order to test the significance difference among the responses orthe respondents, chi-square test 

(X2) was applied. Hence, the calculated chi -square test (X2) for items 3 and 6 is 16.68 and 19.32 

respectively, which are greater than the criti cal value (x2 c,,= 15.5 1) at alpha 0.05 level, then there 

is significance of difference among the responses of the respondents. But for the other items of 

table 6 above, the chi-square test (X2) are less than the criti cal value (X l c,,= 15.5 1) at alpha 0.05 

level, that indicates there is no significance difference among the responses of respondents. The 

respondents have the same opinion regarding to the issues raised in Tabl e 5 above. 

Furthermore, the majority of the respondents were li sted do wn their schools' current priorities to 

be addressed. These are improving the students result, reducing dropout rate, fulfilling the 

schools material and facilities . creating good school environment , enhancing the teachers 

Continuous Profess ional Development (CPO), improving the students di sc ipline and improving 
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community participation are the most common priorities In the schoo ls under consideration 111 

order to improve the quality of education. 

4.2.1.3. Plan Implementation 

It is clear that school deve lopment planning is a powerful inst rument for school improvement and 

ensures a coherent action planning process [or school renewal, innovation and change (Xaba, 

2006:23). This is reali zed on ly if the workab le action plan des igned. The integral to the school 

development plan is an action plan which supports the targets and set out clearl y the actions 

required to achieve them. 

The action plans are therefore , the forma l express ion of a school's strategies for improvement. It 

is especially important that, once created, appropriate attention should be give n to ensure that 

they are implemented effectively and effi ciently. 

Therefore, the information pertaining to the imp lementing issues was gathered by us ing a fi ve 

point Likert scale and the mean weighted mean values and chi-square test (X2) were used for 

anal ysis. As a result, the mean values that found be low the average were taken as a weak ness and 

above the average were taken as st rength of the school in thc implantation issues. The following 

Table show the informants response on items related to implementation. 

52 



Table 6: Rating of the responses on the plan implementation issues 
-

Respondents mean value (x) 

No Items S.L Teachers ~tudents WM X' 

(N=43) (N=87) (N=32) 

I. Co llaborat ion and consultatio n for plan 

imp I em en tat ion. 4 09 3 .87 3.90 3 .95 11.22 

2. Awareness and training in the 3.95 3.62 3.46 3.67 8.24 

impl ementati on. 
-

3. Stake holders know the ir responsibility . 3.76 3 .62 2 .94 3.43 14 .2 1 

4 . The schoo l deve lo p externa l clu ste r netw ork. 3.5 1 3.27 3. 12 3.3 9.24 

5. The school uses a gu ide line for p lan 

imp lementation. 3.93 3.67 3.65 3.75 17.04 
--_. 

6. A ll intended activ iti es are implemented 

w ithin its li mited time. 3 .67 3 .53 3.57 12.48 
--

7. Plan implementation meets obj ectives of the 

schooL 3.90 3.74 3.7 1 3.78 11.35 
--------

Agr. Mean 3. 83 3 .6 1 3.47 3.63 

, NB. Detail of ratmg responses IS attached III the appendIX G-J. Mean < J. 5 strongly dI sagree, 1.5 ~ MC£l1l < 2.5 
disagree, 2.5 ~ Mean < 3.5 llIH.k: t.: iu l!ci , 3.5 :5. Mean 4.5 agree, Mean :> 4 .5 strongly agree . Chi -sq uClrc tabu I va lue "" 
15.5 1, at df = 8 and alpha 0.05 leve l of signifi cant. 

As illustrated in Table 6, respondents were requested to rate the leve l of plan implementation 

practice in their schools. So that, the respondents were agreed that the implementation of the plan 

was assisted by an appropriate structures for collaboration and consultati on with weighted mean 

value is of 3.95 . Thus, the increased coll aboration and parti cipation by all staff is generall y 

central to success ful planning. The respondents also agreed that the participants gained 

information and training relation to plan implementati on with mean weighted value of 3.67. In 

order to sustain and reproduce the etTort of part ic ipants o f the achievement of school goa ls, it is 

quite important to strength the capacity building acti vities in the schoo l development plan 

implementation. Similarly, respondents were agreed that the school use a guide line for 

implementation of the plan with weighted mean valuc of 3.75 . the school implement all intended 

acti vities within its limi ted peri od of time with weighted mean value o f 3.57 and the school plan 

implementation meets the obj ecti ves orthe school with weightcd mean value of 3.78 . 
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On the other hand , as it can be seen from items 3 and 4 of Tab le 6. the respondents were unable 

to decide whether or not all stake holders know their rcsponsi bility as speciJied in the plan with 

weighted mean value of 3.43, but the mean valucs ca lculated for school leaders and teacher 

indicate as they agree with the issue of item 3. Simi larly, rcspondents were unable to decide 

ei ther or not the ex istence of external cluster network with 3.3 we ighted mean va lue o f item 4. 

The Chi-square test was a lso employed to test signifi cance differences of responses among the 

groups of respondents, in rating the plan implementation issues. Hencc, the ca lculated chi-square 

value (X2) for all items of Table 6, except item,S are less than the critical va luc (X2 c,,= 15.5 1) at 

df=8 and alpha= 0.05 level of significance. These indicates there is no a statistica l signifi cant 

difference between the opinions of the respondents. But on item 5 thc calculated chi-square are 

value (X2) is 17.04, which is greater than critica l value (X2
c,,= 15.5 1). This shows there is different 

opinion among the responses of the respondents. 

Generally, the ana lysis of the indicators information which indicates that the cxtent to which the 

schools under study practiced (implemented) all the in tended activitics for the achievement o f the 

school goals were rated as good. But, as the interview made with somc school principals, there is 

the problems of resistance and commitment of the staff. This due to the fact that basicall y the 

plan did not involved these actors in its formulation process. 

4.2.1.4. Evaluation 

Evaluation is an exerci se to assess the success and/or fa ilure of the planned objectives. impact of 

programs and the degree of effic iency with which they are carri ed ouL It is the last step o f the 

planning cycle. It is very important that the school community eva luate the success o f the 

implementation in attaining the targets and addressing the school development needs at the end of 

the planning cycle. The school se lf eva luation provides an accurate assessment of how well the 

school is performing and what it needs to be nex t and leads naturally in to the school 

improvement priorities. 

Table 7; illustrate the informat ion Iresponses on the eva luation system of the school deve lopment 

plan implementation. The respondents were requested [ 0 ratc how mllch time their school 

practices the items given in the Table 7, bclow. 
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As it can be seen in Table 7, for item I, the school evaluates itself in relation to the success 

criteria was rated as sometimes by 52.4% (85) and mostly by 45.1 % (73) of the respondents. For 

the item 2, the outcomes of the evaluation feeds in the next cycle of planning was rated as 

sometimes and mostl y by almost equal percent of the in forman ts 46.9 % (76) and 46.3% 

(75)respectively. This shows the schools under consideration uses the feedback of evaluation for 

the betterment of the next planning cycle. Simi larl y, items 3, 4 and 5 were rated as sometimes 

that is the action plan is evaluated in light of evidence ga ined through data co llection tools by 

46.3% (75), the community participation in the evaluation of the school performance by 51.9% 

(84) and the outcomes of the evaluation is reported to the school community and parents by 

55.5% (90) of respondents. 

Table 7: Rating responses on the evaluation system of the school development 

Planning process 

Respondents 
No 

Items SL Teacher Students Total 
Rating (N=43) (N=87) (N=32) (N=162) X2 

---~--- - -- - ---::--- --- ---
No % No % No % No % 

1--- ------_ .. ._-----
The schoo l eva luate Mostly 2 1 48.84 4 1 il? 13 II 3f l.1 73 45. 1 
itsel f in relation to Sometimes 2 1 48.84 43 1--49.43 I~ 65.6- 85 CSi"4- 3.48 

I the success criteria - --- ----
Never I ?" 3 3.45 0 0 4 2.5 _.J') 

---175 --he outcomes orthe Mostly 18 4 1.86 42 48.28 15 46.88 46.3 
va luation feeds in Sometimes 22 5 1. 16 38 43.68 16 50 76- 46.9 1.54 

2 he next planning Never 3 6.98 7 'f--g:o;j I 3. 12 I I 6.8 
cycle ---

Action plan is Mostly 15 34.88 30 34.48 II 34.4 56 34.6 
evaluated in li ght of Sometimes ?' 53.49 

1-
39

-
44 .83 13 40 .6 75 46.3 2.7 _J 

3 evidence ga ined --- I-g ---
through data Never 5 11 .63 18 20.68 25 3 1 19. 1 

collection tools 
Community Mostly 16 37.2 25 28. 7 9 2 8.1 2 50 30.9 
participation in the Sometimes 24 55.8 43 49.4 17 SD3 84 51:9 3.6 

4 evaluation ---- --
Never 3 6.98 19 2 1.8 6 18. 75 28 17 .2 

----
The out come of Most ly 15 34.88 20 22.99 10 31.25 45 27. 8 

- -----
the eva luation is Sometime~_ 25 58. 14 5 1 58.6 1'1 48.75 90 55.5 6.57 

5 reported to the ------- -_.-
-~ Never 3 6.98 16 18.4 8 27 16.7 

community and 
parents - ----- --- -- -- --- ---- .. - . . Chi-square tabul value -- 9.49, at df - 4 and alpha - 0 .05 leve l 01 Significant 

Generally, the rating responses of these indicators of evaluation system shows that the schools 

under study were performed the activities, sometimes, but , regularly and systematica ll y 
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eva luation of schools act ivities and res ul ts by comparing to the reference model is used to define 

the strength and weakness to be improved and set up action plan. 

For the items of Table 7, the chi-square test (X2) was appli ed in order to determine the 

signifi cance difference amo ng the responses of the gro ups of respondents. Hence, the calcu lated 

chi-square values (X2) for each items are less than the criti ca l va lue (X2" . = 9.49) at df = 4 and 

alpha = 0.05 leve ls. Thi s compari son of chi-square (X2) and critical va lue indicates there is no 

statisti ca ll y significance difference between the opinions of the respondents. There are in 

agreement on the eva luation system of the SOP process. 

Moreover, the interview held with WEO department of plarming and PTA members revea ls that 

the ex istence of gap in the report of school self-evaluation resu lts to the community and parents 

and the invo lvement of parents and community in the evaluation of schoo l performance. The 

schools reports its performa nce, problems that faced the school and its eval uation result only once 

at the end of the year fo r parents and communi ty. 

4.2.2. The Involvement of Teachers, Students, Community and Mobilize Other 

Resources in the Planning Process 

This part deals with the participants in the school review process and utili zation of data collect ion 

too ls and other resources. 

4.2.2.1. The Participants in the School Review and Data Collection Tools 

The co llaboration and coordination of the stake holder in the schoo l development planning is 

crucial in the generation of shared vis ion , mission, goa ls, SWOT analys is, anci identification of 

priorities and create bases fo r action. Simi larly, equally cruc ial in the review phase are review 

instruments. These instruments used to eli cit informat ion from students, teachers, parents and · 

com munity to identify their needs and incorporate in the school deve lopment planning. 

As illustrated in the Tabl e 8, the respondents were requested to rate the extent to whi ch the school 

invo lve the key participants in the review process and the ex tent to which the schools uses 

various data co ll ecti on instruments by using five point of Likert sca le. 
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Table 8: Rating of Responses on Participant Involvement and Data Collection Tools in the 

School Review 

- - -
Mea n vale (XI of Res pondents 

Items SL (N- 43) Teachers Students WM 

(N=87) (N=32) 

I. The extent to which key parti cipants 

in vo lved in the school rev iew process 
-

• Teachers 4.55 4.3 1 4.25 4.3 7 
-

• Students 4.06 3.7 1 3.68 3 .81 
----

• Parents 3. 18 3.10 3.46 3.24 

• Community 3. 11 3. 12 2.93 3.05 

• Board of management 3. 88 3.40 346 3.5 8 

Agr. Mean 3.75 3.52 3.55 3.6 1 

2. Data co llecti on in strument 
. -

• Questi onnaire 3 .03 2.3 7 2.03 2.47 
---

• Interview 3.41 2.7 1 2.3 1 2.81 

• Observation check list 3.81 3.37 3.28 3.49 

Agr. Mean 3.42 2.81 2.54 2.92 

-NB. Detad ofrat mg responses IS attached 111 the appendix G-4 .Mcan < 1.5 v. r , I .) :; Mean < 2.5 P. 2.5~ Mean < 3.5 
F, 3.5" Mean < 4 .5 G, Mean ~4 .5 V .G. Mean val ue calculated for each groups of tile respondents. 

As a result, each group of respondents were indicated that the extent to which the schools 

involved the teachers, students and board of management as good with we ighted mean values of 

4.37, 3.81 and 3.58 respectively. However, the participation of the parents and community were 

respond as fair w ith we ighted mean value of 3.24 and 3.05 respecti ve ly. Thi s data show the 

schools did not e ffecti vely invo lved the parents and community in the review for school 

development plan form ulat ion. 

Moreover, the interview held w ith PTA and unstructured interview held with school principals 

revealed that the parents and community were not participated in the review of the schools 

current status to identi fy the strength and weakness o[ the schools [or purpose of school 

development plan fo rm ulation. Community and parents parti cipated through thei r representative 

(PTA and KETB) most of the time whe n the schools were faccd wit h a di sciplinary problems and 
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budgeting issues, unless articulating the school vision, miss ion and aims and the plan document 

being prepared by just a few (the principals and vice principals). 

According to the opin ion of school principals, it is time consuming to invo lve parents and 

communities in all activities of planning. The points is that the more people are partic ipati ng, the 

more representative the plan will be and the stronger the commitment, but also the more complex 

and the time consuming will be the procedure (UNESCO 2007: 15). This is to show that the 

involvement of parents and community in the planning process will improve the commitment and 

produce better result unless; the process wi ll be complex and time consuming. 

On the other hand the production of school development plan is not a task that can be undertaken 

by an individuals working in iso lation . Therefore, it requ ires close involvement of all staff, 

particularly teaching staff in the process and consultation with others, especiall y parents and 

pupils. 

As indicated in item 2, of Table 8, the extent to which the schools uses questionnaire to co llect 

data from teachers, students, parents and others was rated by respondents as poor with weighted 

mean values of2.47. The utilization of interview and observation check li st was rated as fair with 

WM value of 2.8 1 and 3.49 respectively. This data clearly implies that weak utili zation of data 

collection tools in the school review process. 

4.2.2.2. Utilization of Human and Financial Resources in School 

Development Plan Implementation 

The other aspect of plan implementation is ensuring the availability and utili zation of the 

resources which is very important to implement the intended activities. In thi s regard, Seyoum 

(1996:25) has indicated that, the availability of resources is quite indispensable to the effecti ve 

implementation of educational reform. Without sufficiently allocati on and wise use of financial 

resource, requi red man power and material , good implementation of plan cannot be expected. 

Accord ingly, the following Table portrays, the responses of respondents on the resource 

utilization issues raised for rating. 
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Table 9: Rating of Responses on Resource Utilization 
--

Respondents mean va lue (Xl 

lIems S.L Teachers Students WM 
No 

(N=43) (N=87) (N=32) 

I. Utili zation of Human Resources Erfective ly. 4.11 4.02 4.03 4.05 

2. The in vo lvement of comillunity and parent s in the day 

to day schoo ls operations. 3.09 2.88 2.4 6 2.81 
--

3. Fa irly a llocation and properl y utili zati on oi"the 

ava i lab Ie fina nc ial resources. 3.9 3.6 3.59 3.6 

4. All budgets are used for antic ipated educational 

objective. 4.06 3.55 3.34 3.65 
~-- -

5. Transparency or financial utilization. 3.88 3.27 3.5 3.55 
---- ~------ -----. 

6. Util ization or ava il able physica l resources. 3.97 3.56 3.59 3.70 

Agr. Mean ~-:., " 0.80 3.4 8 3.4 1 3.57 

NB. Detail of ra ting responses is attached in the appendix G-S. Mean < 1.5 strongly disagree, 1.5 :; Mean < 2.5 
disagree, 25 :; Mean < 3.5 undecided, 3.5 :S Mean 4.5 agree, Mean ~ 4.5 strongly agree 

As a result the respondents were agreed that their schoo ls was utili zed their human reso urce 

(teachers, students and school management) eflccti vely with weighted mean va lue of 4 .05. 

Whereas, the respondents unab le to dec ide whether the parents and comm unities are invo lved in 

the day to day school operations or not with weighted mean va lue of 2.8 1. The data shows that 

the schools under study were high ly ut ilized the internal stake ho lders (teaching staff and 

students) rather than external stake ho lders (parents and communi ty). 

Regarding to financ ial resources the respondent s were agreed with that their school is fa irl y 

allocate and properl y utili ze the ava il ab le linancia l resource with weighted mean va lue of 3.6. As 

a resul t, a ll the educational budget is used fo r ant ic ipated educati onal objectives of the schoo l 

which respondents were showed their agreement wi th weighted mean value 01"3.65 and they were 

also agree with the ex isting of good transparency of financial utilizat ion in the school with 

weighted mean value of 3.55. Similarl y, the respondents were agreed that the schoo l uses the 

availab le phys ical materi al resources (physical buildings, furn iture's ' and equ ipments) effecti vely 

with weighted mean of 3.70. 
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Concerning to financial administration, the interview held wi th the expcrts of WEO and PTA 

members was identified that the activities of budget prcparation was rests to the school principals 

and appraisal of how it spent is sometimes made by school board and PTA . To participate the 

community in the financial management of the school, specially, they arc ensure, follow up and 

control the school guarantee and internal income budget whether schoo ls are properl y uti li zing it. 

The aggregate mean value shows that Crable 8) the difference among the aggregate mean va lues 

of the groups of respondents. Thi s enable the researcher to real ize that thc aggrcgate mean values 

of the school leaders (3.83) were found far greater than the aggregate mean va lues of teachers 

(3.48) and students (3.41), which shows the opinion differcnces among the school leaders and 

teaching staff and students. This is due to the fact that the school leaders were over rated the 

extent of practices above the existing reality as they performing more . 

. 4.2.3. Implementation Strategies lind Monitoring and Evaluation 

Mechanisms of SDP 

Schools need effective leadership that can design good stratcgics in the achievement of school 

development goals. Training and development of the concerned actors fo r effectiveness of the 

plan implementation, good peer group communicati on, coll aborative problem so lving skill s (i nter 

personal skills), the approval of the formulated development plan and appropri ateness of budget 

for implementati on and short-term eval uation and continuous monitoring of the school 

development planning process are some of the stratcgics in its cffectiveness. 

Regarding to implementation strategies, the respondents were identified different plan 

implementation strategies in the open end question qualitatively. The work delegation was point 

out as the most strategy in the plan implementation by fo rming different committees based on 

their specialization and nature of work (activities), by forming different clubs and teams (i.e. 

raayyaa barnootaa) wh ich support teaching-learni ng proccss from both teaching staff and 

students. Preparing experience sharing forum and scal ing up good experiences, promoting 

internal and external supervision, di vision of authority for teacher's that equal to their 

responsibility are some other strateg ies identified in the schools under study. 
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Moreover, the interview held with experts o f WEO revealed that, the strengthening the external 

and externa l schools supervision and Continuous Profess ional Deve lopment program (CPD) are 

pointed out as crucia l strategies of plan implementat ion in the school s. 

The other integral issues for effecti ve implementat ion of the plan are regular monitoring and 

formative evaluation mechanism. The focuses of monitoring and formative eva luation are on 

relevance, performance and success of plan thus ensuring the production of sustainable result in 

the achievement of school development planning goa ls. Regular monitori ng and eva luation can 

lead to the adjustment of any aspect of the action plan, to judge the progress, ensure that the 

action plan implementat ion is on track and to make an y nccessary correcti on. 

Concerning to monitoring and eva luation issues, Table 10, depicts the responses of info rmants to 

rate whether or not the schools principals, supervisors, improvement committee monitor and 

evaluate the plan implementation, day to day school operation regularly monitored and evaluated 

and the result of evaluation and monitoring make the plan to be flex ible or leads to adjustment. 

As a result, items I , 2, and 3 o f Table 10 below, shows that the schools principals, supervi sors 

and School Improvement Committee (SIC) evaluate and monitor regularly the plan 

implementation progress that respondents were agreed with weighted mean value of 3.78, the day 

to day operations of the school usually evaluated and monitored with weighted mean value 3.54 

and the resu lt of the evaluation and monitoring make the schoo l development p lan to be fl ex ible 

with weighted mean va lue 3.63. This data shows that, the schools used exte rnal and internal 

supervisors in the evaluation and monitoring the implementat ion of all intended activities and 

formative evaluation and regu lar monitori ng enables the school to adjust a plan wi th a changing 

condition. In support of this, Chalam (2003 :8) has stated that a constant monitoring enables the 

planner to make alterations in the plan so that the plan is appropriately adapted to the changing 

conditions. 
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Table 10: Rating Responses on the Monitoring and Evaluation Issues 

Rating Scale SL Teacher Students 
Items No % No % No % WM X' 

2. Principals, supervisors and Strongly agree 12 27.9 15 17.24 9 28.13 
implementat ion committee Aoree 22 51. 16 46 52.87 13 40.63 
panicipate on eva luarion and Undecided 5 11.63 10 11.49 8 25 
monitoring Di sagree 4 9.3 14 16.09 2 6.25 3.78 10.11 

Strono.ly disaoree . . 2 2.3 . . 
Tota l 43 100 87 100 32 100 
Mean val ues (X) 3.97 3.49 ' 11 J. 

3. Day to day activ it ies usually Strono,lyaoree 9 20.93 14 16.09 5 15.63 
eva luated and monitored Agree 24 55.8 1 38 43.68 12 37.5 

Undecided 7 16.28 16 18.39 5 15.63 
Di saoree 2 4.65 16 18.39 6 18.75 3.54 11.85 

Strong ly disagree I 2.33 3 3.45 4 12.5 
Total 43 100 87 100 32 100 
Mean val ues (X) 3.88 3.5 3.25 
4. Eval uat ion and monitoring Stro l"!£!y agree 12 27.9 16 18 .39 6 18.75 

result make the plan to be Agree 21 48.84 36 41.38 12 37.5 
flexib le Undecided 7 16 .3 18 20.69 5 15.63 

Disagree 3 6.97 15 17.24 6 18.75 3.63 10.47 
Stron o,ly disagree . . 2 ? ' _ . J 3 9.38 

Total 43 100 87 100 32 100 
Mean values ex) 3.97 3.56 3.37 

. - , -Mean < 1. ) strongly disagree, 1.5 :'5. mean < 2.5 disagree, 2.) :'5. mean < 3.5 undec ided, -,.5 :::; mean < 4.) agree, mea n 

=:: 4.5 strongly agree . Chi-square tabul val ue = 15.5 1, at el f = 8 and alpha -:::: 0.05 leve l of sign ificance 

To examine the sign ifi cance d i fference among th e responses of the respondents. chi-square test 

(X2) is appli ed. Hence, the calcul ated chi -square va lues (X2) of a ll items (i tem 1,2 and 3) are less 

than the criti cal va lue (X2
cv= 15.5 1) at alpha = 0.05 and d f = 8. There fore, here is no a stati st ica l 

significant difference between the op inions of the respondents. 

4.2.4. Potential Challenges in Process of SDP 

Thi s part consists the potenti a l challenges in the imp lementation (practi ce) o f the schoo l 

deve lopment planning process including problems of stake holders commitment in the planning 

process, training and understanding regarding to SDP as well as resource related chal lenges. 

Beside assess ing o f he school deve lopment planni ng process, it is also very helpti.t1 to make 

analys is of potential barriers or challenges that may chall enge the success o f schvo l deve lopment 

process in the secondary school s of East Arsi zone. 

In the fo llowing Tab les, the potenti al problems we re li sted to be rated using the fi ve point Likert 

sca le of extremely se ri ous ( I ), very seri ous (2), somewhat serious (3), obse rved but not serious 
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(4), not observed (5). The respondents were also asked to add some other potenti al challenges 

that have been left out. Therefore, the fo llowing th ree Tables present the potenti al challenges. 

Table 11: Rating on Potential Problems of Commitment 
,-----,--------------.-----::-::---:-:--;:------::-----,----, 

Mean (X) of respondents 

No Problems 

Low commitment o f leaders and teachers 

2 Lack of commitment and res istance of 

change by the staff 

3 Low commitment of local po litical leaders 

/commllnity leaders. 

Agr. Mean 

~---- -.:-----1 
School Leaders Teachers Students WM 

(N=43) (N=87) (N= 32) 

}.4 2 
_. ---- ---I-~~-+-~~ 

2.9 3.09 3.14 

3.32 
1----;0--=--+--::-:--1 

3. 13 2 .87 3.1 

2.95 2.81 2.88 2.88 

3.23 2 .95 3. 1 3.09 
'~~~~-~~~---~~~~~~------
NB. Details of rating of responses IS attached In the appcnchx G-8 Mean <.. 1.5 extreme ly se riOUS, 1.5 .... Mean < 2.5 
very serious, 2.5 S; Mean < 3.5 somewhat ser ious, 3.5 .... Mean < 4. 5 observed but not serious) Mean :?:4.5 not 
observed . 

As can be seen from Table 11 , the respondents were rated that low commi tment of school leaders 

and teachers with weighted mean va lue of 3. 14, lack of commitment and resistance of change by 

the staff with weighted mean value of 3.1 and low commitment of local po li tical leaders or 

community leaders with weighted mean value 2.88 were rated as somewhat seriolls problems. 

These may shows that in some extent the ex istence of prob lems of commi tment in the schools 

under study in the development planning process. 

Similarly, Table 12 also depicts that other potenti al problems regard ing to training in the SDP 

process. 
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Table 12: Rating on Problems Related to Training 

Mean valuc (X) of respondents 

No Prob lems School Leaders Tcac hers Stuclcnts WM 

(N=43) (N=87) (N=32) 

I Lack of sufficient tra ini ng 2.41 2.3 8 2.5 2.43 

2 Shortage of training 2.77 2.56 3 2.77 

manual or guidelines 

3 Training is not includes 2.81 2.63 2.5 2.65 

all the stake ho lders 

4 Training focuses on the 2.95 2.63 2.34 2.64 

product (plan) rather than 

on the process -_.----
Agr. Mean 2.74 2.55 2.59 2.62 

- ---- _. 
~-

N. B. See appcndl x-G-8 fo r detallllllonnallon o! mung n.:sponses. MCClIl < 1. 5 extremely SerlOLl S, [ .5 < Mean < 2.5 very 
serious, 2 .5 :S M ean < 3.5 somewhat seri ous, 3.5 :S Mean < 4.5 observed but not serious, Mean ::::4.5 not 
observed. 

As indicated in the Table 12 above, the respondents were requested to rate how much the stated 

problems are challenging the schools in the planning process. As a result , each group of 

respondents were rated the shortage of training in the planning process as very serious problem in 

the schools under consideration with we ighted mean va lue o r 2 .43. Whereas, shortage o f 

expertise and training manual or guideline with we ighted mean value o f 2.77, the traini ng is not 

includes all the stake holders with we ighted mean va lues of 2 .65 and the traini ng focuses on the 

product (plan) rather than on the process with weighted mean values of 2.64 were rated as 

somewhat serious problems in the schools under considerat ion. These may indicate that the 

ex istence of training problem with regards to school deve lopment planning process in secondary 

schools of East Arsi zone. 

Moreover, from the interview held with WEO planning and stati stics experts and PTA members 

of the schools revealed that the training given fo r the school leaders and other stake holders did 

not create good understandi ng /awa reness, especially, it was a very serious problem in the first 

cycle of school deve lopmcnt planning process that had lasted from 2000 E.C to 2002 E.e. Even 

the given training had not continuity. 

In the same way, Table 13 depicts the rat ing responses on resources related problems in school 

development planning process. 
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Table 13: Rating Responses 011 Resource Related Problems 

Mea n Va lues (X) o r respond ents 

No Problems SL Teachers Students WM 

(N=43) (N=87) (N=32) 

I. Absence of good schoo l leadership 3.48 2.77 2.66 2.97 
._-

2. Shortage of support ive sta ff 3.09 2.85 2.84 2.93 

3. Lack o f ca pab le students to be in vo lved 2.7 2.63 2.53 2.62 
-

4. Shortage of capab le school invo lvcment 2.56 2.34 2.63 2.5 

committee 

5. Teachers work load 2.79 2.63 3.09 2. 83 

6. Shortage of material and equ ipment 2.2 2.37 2.25 2.27 
--.-

7. Poor economi c ca pac ity of parents 2.53 2.62 2.62 2.59 

8. Scarc ity of fin ancial resource 2.74 2.54 2.56 2. 61 

Agr. Mean 2.76 2.59 2.64 2. 66 

- -.,-
NB Mean < 1.5 extremely se ri OU S, 1.5 < Mean < 2.5 very SeriOLl S, 2.) So Mean < 3.5 somewhat senous, 3.5 :5 

Mean < 4.5 observed but not serious, Mean ~4.5 not observed. Sec append ix G-8 for deta il of rating responses. 

As it can be seen fro m Table 13 above, shortage of material s and equipments was rated as very 

serious problem with weighted mean value of 2.27. But. regard ing to human resources, such as 

absence of good school leadership with weighted mean va lue of 2.97, shortage of supportive staff 

with weighted lUean value of 2.93 , lack of capab le students to be invo lved in the planni ng process 

with weighted mean value of 2.62 and shortage of capable school improvement committee with 

we ighted mean value of2.5 as well as teachers work load with weighted mean value of2.83 were 

rated as somewhat seri ous problems in the schools under study. Similarly, concerning to financial 

problems, poor economic capacity of parcnts and scarcity of financia l with rcsources were rated 

as somewhat serious problems with weighted mean va lues 01' 2.59 and 2 .6 1 respecti vely. 

Moreover, the interview held with WEO plann ing experts, PTA and the responses of respondents 

for open ended question revealed that, the existence of other problems such as lack of 

co llaborati ve work among internal school communi ty and ex ternal stake holders, over lapping of 

certain program in plan implementat ion, weak parents invo l vement in the schools affair and weak 

professional support and control from higher level stack holders arc some other problems in the 

school development planning process in the secondary schools of East Arsi zonc. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

This is the last chapter of the study which deals with the presentation of summary, conclusion and 

recommendations. 

5.1. Summary 

All educational organizations are striving [or the improvement of education quality improvement. 

But, the quality improvement process needs the strong effort of all stake holders, good 

commitment of resources, designing effecti ve plans and strategies, effecti ve school leadership 

which can direct all educational resources to the attai nment of educational objecti ves and good 

school development planning. This improving the quality of education through enhancing 

students learning achievement and out comes is challengi ng by various constraints. The actual 

challenges of education system in the schools o j' the country and the society need to have 

successful and effecti ve school s which he lp to improve students achievement and out comes 

require the assessment of school development planning process. 

Thus, the bas ic objective of thi s study was to assess the school development planning process in 

secondary schools of East Arsi zone. in order to assess the strength and weakness o[ the school in 

the process and to identify the major challenges of the schools in the process, as we ll as to give 

timely and valuable suggestion to the success of schoo ls in their development planning process. 

To achieve thi s objective successfully, the study has followed and treated with the fo llowing 

basic questions: 

I . To what ex tent do the schools perform the kcy operations of the planning cycle ofSDP? 

2. To what extent do the schools involve teachers, students. communit y and mobilize other 

resources in the plmU1ing process? 

3. What are the implementation strategies and monitoring and evaluation mechanisms of 

SDP in the schools? 

4. What are the challenges regarding the school deve lopmcnt planning experi enced in the 

schoo l? 
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To answer the above basic research questions, the study had employed descriptive survey 

method. In thi s study five sample wo redas and one town adm inist ration were included by using 

simple random sampling for wo redas and purposive sampling technique fo r town administration. 

The secondary schoo ls were selected for the study by using again simple rando m sampling 

teclmiques, one school from each sample woredas and town, lI·om both general secondary schools 

(9- 10) and secondary and preparatory schools (9- 12). In order to select respondents from the 

sample schools (school respondents) and woredas (WEO respondents) purposive and simple 

random sampling techniques were applied. 

The data gathering instruments were quest ionnai res, interview, and observat ional check li st. The 

total number of the respondents were 222 (100%), out of which 192 (86.5%) of respondents were 

participated in the study and 30 ( 13.5%) were not fill ed and returned the questionnaire. From 192 

(100%) of total respondents included in the study 162 (84.4%) were part icipated through filling 

the questionnaire and 30 (15.6%) of respondents were interviewed. 

The data gathered main ly th rough questionnaire were analyzed using percentag.e . mean, weighted 

mean and chi-square test (X2) and data gathered through interview and observation were 

interpreted quali tatively. On the basis of the analysis made in the preceding chapter, the fi nd ings 

of the study have been summarized under two basic parts (categories) as presented here under. 

5.1.1. The Characteristics of Respondents 

The respondent 's data shows that male domination in each groups of rcspondcnts. This may 

implies that yet the females were not becoming to the school leadership posi ti on and secondary 

school teachers and even female students were not be the students counse l and committee leaders 

in the schools. Generall y, the data reveals that there is a gap of thc gcnder equality with regards 

of the leadership posit ion in the schools under consideration. 

Concerning educational level / qua lification, the large num ber of school leaders 93% (40) were 

BA/BSc/BEd, low number 4.65% (2) were diploma holders and very low nu mber 2.32% ( I) were 

MA. Similarly, 88.5% (77) teachers we re Bi\/BSc/BEd, 8.04% (7) werc dip loma and 3.45% (3) 

of teachers were MA/MSc holders. This may that there are good human power / potential in the 

school that can practi ce the proccss of school development planning and teachers qual ification 

standards set for secondary schools. Also, 31.25% ( 10) or studen ts we re taken from grade 12, 
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31.25% (10) were from grade 10, 10.25% (8) were from grade 11 , and low percent 12.5% (4) 

were taken from grade 9. This imp li es that the majority of students were fro m the upper grade 

level. 

Rega rding to work experience the majority of school leaders 83.7% (36) were in service yea r 6 

and above. Whereas, 80.6% (70) of schools teachers were 10 and below service yea rs. 

Concerning to training, more than half 58.64% (67) of the respondents were not partic ipated on 

any training re lated to SDP process. But, 41 .36% (25) of them were obtai ned training related to 

develop ment issues. 

5.1.2. Major Findings 

5.1.2.1. School Performance Regarding Key Operations Of SOP Cycle 

The key operations of the SDP cyc le are review (audit) of current school status, design, 

implementation and eva luation of SDP that the analyses of the major findings were sUll1mari zed 

here below. 

a. Regardi ng to key areas of school review the data shows the level of school practices the internal 

and external revi ew/audit in the planning process. Accord ingly, the respondelits were sho wcd 

their agreement that the schools were conducted the ir internal and ex ternal rcvew of the cu rren t 

status with weighted mean value of 3.87, so as to identify weakness and strength for the 

preparation of school development plan, such as identification of weakness and strength of . 

school organ ization and ma nagement, teaching learning process, reviewing the ex isting 

resources, conditi on of the school env ironment , reviewing gove rnment polic ies and assessi ng the 

comm itment of stake ho lders w ith weighted mean va lues rang ing from 3.55 to 4.09 for each 

items, except item 6 of Table 4, which the respondents unab le to decide whet her the schoo l 

assess the community participation in the school or not with weighted mean va lue of 3.40. 

The data showf that the strength of the schools under study in the identifi cation of their 

interna l weakness and strength in schoo l organ ization and management, tcaching learning 

process, school envi ronment, the ava il ab ility of ex ist ing resou rces and their externa l 

opportunity and threat regard ing to government polic ies and priorities and the com mu nity 

commitment and potentia l in design of school deve lopment plan. 
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c. 

b.Concem ing to des ign ing stage, the prioriti es for ac tion requires determi ning based on the needs 

and producti ve ac tion pl anning should also be des igned. Regarding to th is issues, the data 

shows that the ex tent to which the school prioriti ze its needs inteml s of their importance to the 

school development , in temlS of current capacity of the school, anu current commitmcnt to 

dea ling with them was rated as good with their weighted mean va lues of 3.78. 4. 12. 3.88 and 

3.74 respec ti ve ly. Similarly the ex tent to which the priorities translated into specific or detail ed' 

objecti ves and targets in the action plan and the action plan includes clear strategies. indicators 

of success, time li nes; responsibility and cost to address the prioriti es were rated as good with 

the weighted mean values of 3.67 and 3,64 respectively, 

On the other hand, the unstructured interview held with principals and observat ion of schools 

action plans revealed that the existing of gap in translation of prioriti es in to spec i fi c objectives 

and targets in the action plan due to the fact that shortage of planning techniques or skill s of the 

body. 

It has al so bccn reported that, the ex tent to whi ch the schools parti cipate teachers. student s, 

parents and schoo l management in the deteml ination of the schoo l prioriti es was rated as good 

with WM va lue of 3.8 1, Moreover, the majority of the respondents li sted their schools' CllITcnt 

priorities to be addresses, such as improving the students result, reducing dropout rate, fu lfi lli ng 

the schools material and faciliti es, creating good school environment, enhancing the teachers 

Continuous Professional Development (CPO), improving the students di scip line and improvi ng 

community participation. 

d. Concerning to plan implementati on practi ces in the school , respondents we re agreed \I'ith five 

li sted issues ", ith their school with their WM valucs ranging between 3.75 and 3.95 such as the 

Cll Ilahnr"t i,)n :Ind consultation in plan implementation, the a\l'arencss and trainin g in plan 

impicmcnt"t i'lil. the utiliL:ltion of guideline and the implementation o r all in!cndcu aetl\'nies 

\I ithi n its limi ted pcriou or time as we ll as the plan implcmentation mcets the objec ti\ 'es 01' the 

schoo ls. 

On the other hand, the respondents unab le to dec ide whether all stak e: ho lders now their 

responsibilit y 3S specificd in the plan (WM = 3.43) anu the sc hoo l uevc lop ex tern,,1 cluster 

nClwo rk to share information, experi ence and experti se (WM =3.3) or not in the schoo ls. 
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On the other hand , the respondents unable to decidc whether all stake holders now their 

responsibility as speci fi ed in the plan (WM = 3.43) and thc school dcve lop cx ternal cluster 

network to share information, experience and expert ise (WM =3.3) or not in the schools. 

Moreover, as the interview held with some schools principals, there is problems or res istance 

and commitment of the staff. Th is is due to the fact that basical ly the plan did not invo lve 

them in its formulation process. 

e. Regarding to the se lectcd indicators o f evaluation system, the analys is of data shows, the 

schools under stud y perform ing the li stcd acti vities somcti mes such as, thc schools evaluate 

itself in relation to the success cri ter ia was rated as sometimcs by 52.4% (85) and most ly by 

45. 1 % (73) of the respondents, the outcomes of the eva luation feeds in the next cyc le of 

planning was rated as sometimes and mostly by equal percent of info rmants 46.9% (76) and 

46.3% (75) respecti vely. Similarly, the action plan evaluated in light of ev idence gained 

through data collect ion too ls by 46.3% (75), the community participates in the evaluat ion of 

school performance by 5 1.9% (84) and the outcomes of the evaluation is reported to the 

school community and parents by 55.5% (90) of respondents were rated as performing 

SOllletinl es. 

Moreover, the interview held with WEO planning expcrts and PTA members reveals that the 

ex istence of gap in the report of school self-eva luation resu lts to the community and parents 

and the invo lvement of parents and community in the eva luation of the school performance. 

The schools report their schools performance, problems that feed the school and its eva luation 

result only once at the end of the year for parents and community. 

5.1.2.2. Extent to which School Involve Teachers, Students, Community and 

Mobilize other Sources 

This deals wi th the participants in the school review process and utili za ti on of data co llection 

tools and school resources and utilization of other resourccs such as human linancial and material 

resources. 

a. Regarding to the invo lvement of key stake ho lders such as teachers, students and school 

management in the school revicw process was rated as good with weighted mean va lues of 
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4.37, 3. 81 and 3.58 respectively. However, the participation of the parents and comm uni ty 

was rated as fa ir with WM va lues of3.24 and 3.05 respectively. 

Moreover, the interview held with PTA and school principals revealed that parents and 

community were not partic ipated in the rev iew oj" the schools current status to identify the 

strengths and weaknesses of the school for the purpose 01" SDP fo rmulation. As the opinion of 

principals, it is time consuming to involve parents and communities in al l activities of 

planning. 

b. Concerning data co llection instruments, the ex tent to which the schools used the 

questionnaire was rated as poor wi th WM va lue o[ 2.47. But, the utilization of interview and 

observation check li st was rated as fai r with WM valucs 01"2.8 1 and 3.49 respecti vely. 

c. Regarding to human resources, the respondents were agreed that their schools were 

effectively utilized their human resource (teachers, students and school management) wi th 

WM va lues of 4.05. Whereas, the respondents were unable to decide whether or not the 

parents and communities are invo lved in day to day schools operations wi th WM value of 

2.8 /. 

d. In re lation to tinancial resource uti lization, the respondents were agreed with the fa irly 

allocation and properly uti li zation of avai lable financial resource with WM values of3.6, and 

all educational budgets is used [or anti cipated educational objectives of the schoo l with WM 

values of 3.65. They were also agreed that the ex istence oj" good transparency o[ financia l 

utili zation with WM va lue 01'3.55. 

Moreover, the interview made with the experts of WEO and PTA members was identifi ed 

that the activities of budget participation was rests to the school principals and appraisa l of 

how it spent is sometimes made by school boards and PTA. 

e. Similarly, the respondents were agreed that the school uses the avail able physical and 

material resources (physical buildings, furniture , and equipment) clTectively with WM va lue 

of3.70. 
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5.1.2.3. Implementation StTatcgies, Monitoring and Evaluation Mechanism 

a. Regarding to implementation strategies, the respondents were identified some strategies in 

open-ended question . The most of these are, work delegation, fo rming different committees 

forming different clubs and teams from both staff and students, preparing experi ence sharing 

forum and scaling up good experi ences, promoting internal and ex ternal supervision and 

division of authority for teachers that equal to their responsibility. 

Moreover, the interview held with ex perts o f WEO identilicd that the strengthening the 

external and interna l schools supervision and continuous Professional Deve lopment Program 

(COP) are pointed out as crucial strategies of plan implementation in the schools under study. 

b. Concerning to monitoring and evaluation mechani sms, the anal yzed data shows that the 

schools principals, supervisors and School Improvement Committee (SIC) evaluate and 

monitor regularly the plan implementation progress that were agreed with WM values of 

3.78, the day to day operations of the schools usuall y monitored and evaluated with WM 

values of 3. 54 and the result of the evaluati on and monitori ng make the SOP to be flexible 

with WM values of 3.63. And al so chi square test show that no stati sti cal significant 

difference between the opinions of the respondents. 

5.1.2.4. Potential Challenges 

a. Concerning the potential problems of commitment , the study identifi ed that there is low 

commitment of school leaders and teachers in schoo l improvement planning process with 

WM value of 3.14. Whereas, lack of commitment and resistance or change by the staff with 

WM value of3.1 and low commitment of loca l political leaders with WM value 01' 2.88 were 

rated as somewhat serious problem. 

b. Regarding to problems of training, each groups of respondcnrs were rated the shortage of 

training in the planning process as a serious problem in the school under consideration with 

weighted mean value of 2.43. Whereas, shortage of training manual or guidelines with WM 

values of 2.77, training is not included all stake ho lders wit h WM va lue of 2.65 and training 

focuses on the product (plan) rather than on the process with WM va lue o r 2.64 were rated as 

somewhat serious problems. 
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Moreover, the interview held with WEO planning experts and PTA mll:mbers of the schools 

revealed that the training given for the schools leaders and others did not create good 

understanding /awareness. Specially, it was a very serious problem in thle first cycle of school 

development planning process that had lasted from 2000 E.C to 2002 E.C. Even the given 

training had not continuity. 

c. In relation to resource related problems, shortage of materials and eqLUipments was rated as 

very serious problem with WM value of 2.27. However, regarding to human resources 

(absence of good school leadership, shortage of supportive staff, lack off capable students and 

school improvement committee as well as teachers work load) wene rated as somewhat 

serious problems with WM values ranging from 2.5 to 2.97. Similarly" scarcity of financial 

resources and poor economic capacity of parents were rated as somewhat! serious problems in 

schools under study with WM values 2.61 and 2.59 respectively. 

Moreover, the interview made with WEO experts, PTA and responses o·ff open ended question 

revealed that the existence of problems such as lack of collaborative work among internal 

school communities and external stake holders, over lapping of certtain program in plan 

implementation, weak parents involvement, and weak professional SUPIPort and control /Tom 

higher level stake holders are some other problems in SDP process in .Ihe secondary schools 

of East Arsi zone. 

5.2. Conclusions 

As a strategic planning device, school development planning is concerned \With long-term goals, 

which can be achieved when basic frame works have practiced in the schoon successfully. This is 

a time, in which our school system is in a turbulence condition, due to the raiising popular demand 

and desire to have effective schools, economic, social and technological (Change. Therefore, to 

cope up with this changes and needs, the school requires to developing its capacity in order to 

provide quality education and being responsive to pupils' needs and changjing condition. Hence, 

tlfis study was discusseoon the process of school development planning. 

The findings of this study indicates that, the extent to which the schoQ)1 performed the key 

operations of the planning cycle of SDP such as internal and external of sclhool review of current 

status, design (priorities for action and action planning), implementatiom and evaluation was 
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found to be good. This implies that the secondary schoo ls of the zone were found at the best 

beginning in the SWOT analys is fo r the formulation of the SOl' and at good stage in the 

prioriti zation of issues fo r the implementation in the three consecu ti ve years of the plan, at good 

implementation of plan and evaluation the clTccti veness of SDP process. It also indicate that the 

schools wi ll achieve at optimum SOl' process when dlic icnt training give n to the planning 

actors. 

As revealed by the majority of the respondents the invo lvement of parents and community in the 

planning process and the utili zati on of data co ll ect ion tool s in thc rcview process in the secondary 

schools of the zone were found to be low. Thi s implics that the secondary schools did not 

effecti vely invo lve that parents and community in SD P proecss and weak utilization of data 

co llection instruments in the school review process. Thi s can be negati ve ly affecting the SDp 

process and the schools unable to ach ieve their educat ional objcctives . 

.I 
Although, the schools have cruc ial prioriti es to bc addressed as indicated in the findings of the 

study, some schools were not have effecti ve. detail and specilic action plan. This implies that 

shortage of planning techniqucs (sk ill of planni ng body) due to the fact that lack of continuous 

training in the planning process. Simi larl y, as good plan implementat ion strategy. 1I10st of the 

secondary schools of the zone did not developed externa l cluster network to share information, 

experi ence, expertise and sharing best practices. Th is shows that the secondary schools have 

weak relationship and communicati on among themselves in the elTectiveness of their work or 

plan implementation process. There are also the existence of gap in the report of the school se lf-

evaluation result to the community and parcn ts and the invo lve mcnt o f parents ancl community in 

the eva luation of the school performancc. Thi s implies there arc no adequate /lo w of infonnation 

between the schoo ls and parents and community that red uces thcir understanding abo ut the 

school performance and problem and reduce support to the school. " 

o f .. 
The findings of the study also reveled that. there were shortage of su rJieient training regarding to 

SDp process and weak invo lve ment of parents and community. Th is shows that the planning 

activities we re not well exerc ised. In conclusion une can say that the shortage of professional 

support and control [i'om woreda leve l expert s and supervisors and pa rticipat ioir QJ." ~a rents and 
• • '. ,.... ~ - ' \ I 

community in the school affairs was ga ined low empha5Is ... B u t: ~tt\'Ii!t~;lh"il tule S'bp IS a 
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co llaborative process that draws the whole schoo l internal and ex tern al commu nity toge ther in 

shaping the school 's future deve lopment. Moreover, the schools were not yet develop thei r 

internal capacity that enables them to so lve so ma ny prob lems that can be challenges them in the 

process of SOP. 

5.3. Recommendations 

Based on the summary of the major findi ngs and conclusion drawn, the fo llowing poss ible 

recommendations are forwarded to mi nimize the observed wide gap between theoreti cal and the 

actual practice of the schools in the school SOP process. 

I . T he findin gs of the study revealed that , the shortage of training and problems of 

understanding with regard to SOP. As a resu lt, most of the schools actors focus on 

product (the plan document) rather than on the process and others seen the SDP as an 

additi onal burden and they did not built on the ex isting school practices since its 

introduction to the schools and some of the schoo ls follows non-parti cipatory approach in 

its process. Therefore, in order to a lleviate the prob lems of training and understanding of 

partners (actors), it is recommended that sustainable (continuous) tra ining shou ld be 

provided to school principals, teachers, students. parents and community on school 

development planning proccss at two leve ls, such as at zo ne and wo reda leve l and at 

school level. Workshop and semi nar programs and other short term training should be 

prepared to school principals and teachers at zo ne and 1V0reda level by their respective 

planning experts and at school Icvel mcet ing and discuss ion programs should be prepared 

to students, parents and community by W I,\O experts and schoo l leaders. This will 

improve the required knowledge and skill in the developmelll plann ing process. 

2. In order to achieve long term goa ls the co llaborati on effo rt o f bo th internal and external 

stake holders is indispcnsable. But , the findings of th is study indica ted that lack of 

meaningful involvement of potential stake holders in the process of SDP. Therefo re , to 

have good p lanni ng process, the schools should in volve a ll the potentia l stake holders in 

the assessment of the school re view and determinat ion of prior ities, so as to participate 

them in the implementation and eva luation o f thc success. !J ll~rnal schoo l actors such as 

teachers, student s and supporti ve staff can be involved by crea ting awareness, moti vati ng 
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them by providing recognition and different award for good participants as well as 

creating good school environment to be att racti ve working place. Ex ternal stake holders 

such as parents, community. indi vidua ls, organi za tions etc can be invo lved by preparing 

discussion programs, inviting them on different school celebration, organi zing them 

through different community leaders in ordcr to gcnerate fund fo r the school etc. This can 

help them to develop the sense of ownership of the school and helps schools as a source 

of income to so lve the problem of materials and equipments identified in the study on 

other hand. 

3. The finding of the stlld y was identifi ed that, shortage of professional support and control 

in the development planning process from the higher experti se. In addition to offering 

sufficient training for school level actors, the higher leve l (zonal and woreda) platming 

expertise and supervisors should play a vital role in the giving professional support and 

control the activ ities of the schools so as to formulate workable and deta il action plan and 

implement accordingly. This is because of the fact that cffectivencss of the plan mainly 

based on how it is drawn up and what it focuses on. 

4. Low commitment of school leaders and teachers for schoo l improvement planning has 

been identified. Without good commitment of these key actors, the SDP process will be 

valueless, even the school development cannot be ex pected. Therefore, it is reco mmended 

that zonal and , woreda education offices shou ld co ll abo ratively wo rk on the improvement 

of school leaders and teachers commitment by motivating them for their good practices, 

giving clear and appropriate directi on, instruct ion , principles etc at zonal and woredas 

levels and clear identi ficat ion of roles for each partners, good work delegation, good 

motivat ion and school leadership etc at school level. In such a case, the uncertainty and 

frustration of these key actors shou ld be rcd uced and impro ve thei r commitment. 

S 5. Data collecti on instruments are quite important in the school internal and ex ternal review 

atld needs assessment. However, the study identified that less utili zation o f these tool s. 

Thercfo re, the schools should make usc of such important instrumcnts as questiOlmaire, 

observational , intervicw, focu sed group di sc ussion and educati onal panel di scuss ion with 

parents and commu nity. 
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6. The analys is of the finding al so identified as the schoo l se lf-evaluat ion results a re not 

a lways report for the community and parents. Reporti ng system is very important to gain 

the feedback for further impro vement. Thus, it is recommended that the schools shou ld 

report the school se lf-evaluation res ult and other acti vities for concerned offi ces, parents 

and community at a time. 
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Appendix-A 

Addis Ababa University 

School of Graduate studies, college of Education 

Department of Educational planning aDd Management 

A Questionnaire to be fi lled by school respondents (principals, vice principals, unit leaders and teachers). 

General Instruction 

This questionnaire is designed to assess the school development (improvement) planning process in 

secondary schools of Arsi zone. 

The information gathered through this questionnaire (tool) will be used for academic research purpose 

on ly and treated confidentially. Hence, your genuine contribution and relevant infonnation will be 

essential for the success of this study. Therefore, you are kindly requested to fill out the questionnaire 

carefully and honestly. 

Please do not forget tha t: 

);> No need to write your name. 

l' To follow the directions given under each parts. 

l' To give brief and concise response or opinion, if any for open ended questions on the provided 

space. 

l' If you want to change any of your response, make sure that you have cancelled the unwanted 

ones. 

Part-1 : Personal Information 

1.I.Name of your Woreda __________ _ 

NameofyourSchool __________ _ 

Direction: please put a tick mark ",r> on the space provided ajier each questions. 

1.2.Sex : Female D , Male D 
I.3 .Age: From 20-30 D From 41-50 

From 31-40 D Above 50 

D 
D 



1.4.Educational Background 

MAiMSC D 

BAiBSC/BEd D 
1.5.Current Position 

Principal D 
Vice Principal D 
Unit Leader D 

1.6.Work Experience 

5 and below 5 years D 
6-10 years D 
11-15 years D 

-Diploma D 
- If other SpecifY _____ _ 

- Dept. Head D 
-Teacher D 

- 16-20 years D 
- above 20 years D 

1.7 . Have you obtain any training on school improvement planning? 

Yes 0 No D 
1.8.1f your answer for QI.8 is "yes" please list down the major areas or topics covered on the training: 

a. 

b. 

Part-2: Review / Audit of current status and identification of key issues 

2.1. key areas of tbe scbool review 

The following statements are about school internal and external review, in which school review its 

current status, its weakness and strength, identifY issues of external opportunities and threats. Please 

rate each statement according to your perception by putting tick mark ",!' ''below the number in the 

table. Use rating scale I =strongly disagree, 2=disagree, 3=undecided, 4=agree 5=strongly agree. 

No Items / Statements 
Rating scale 

5 4 3 2 1 
I The school conduct its internal and external review of current status 

in order to develop the school improvement plan 
2 The school review the weakness and strength of school organization 

and management 
3 The school review its weakness and strength of teaching-learning 

process 
4 The school review the availability of existing resources 
5 The school reviews the condition of the school environment 
6 Assessing of community participation in the school affair 
7 Reviewing the government policy and priorities related to education 
8 Asses the commitment of the school community and other stake 

holders 
, 



2.2. The Participants in the school review and data collection tools 

The following are statements about the participants in the school revIew process and the tools or 

instruments used by school in the rev iew. Please rate the extent to which the involvement of the 

participants and utilization of the data collection instrument by putting tick """ mark below the number. 

Use Rating Scale I = very poor, 2= poor, 3= fair, 4=good, 5= very good 

Rating scale 
No Items 5 4 3 2 1 

I To what extent the school involve all stake holders in the review 

process 

~ Teachers 

~ Students 

~ Parents 

~ Community 

~ Board of management 

2 Data collection instrument 

~ Questionnaire 

~ Interview 

~ Observation check list 

Please specifY if your school involve other participants and used other data collection instrument in the 

reviewing process 

a. 

b. 

c. 



Part-3 Design: Priorities for Action and Action Planning 

No 

I 

2 

3 

4 

5 

6 

7 

The following are statements explains how the school priorities are determined and planed as well as 

the involvement of the key stake holders in the process of priority detennination. Please, rate to the 

extent to wh ich it practiced in your school by putting tick mark ".,/" below the number in the boxes. 

Use Rating Scale I = very poor, 2= poor, 3= fair, 4=good, 5= very good. 

Performance 
Items S 4 3 2 1 

To what extent the school prioritize its needs that identifi ed by the 
school review to be addressed 

To what extent the school prioritize its needs in terms of the ir 
importance to the school development 

To what extent the school prioritize its need in terms of the current 
capacity of the school to address them 

To what extent the school prioritize its need in terms of the current 
commitment of the school to dealing with them 

To what extent the priorities translated into specifi c or detai led 
objectives and targets in the action plan 

The extent to which the action plan includes clear strategies, 
indicators of success, time line, responsibility, and cost to address the 
priorities. 

The extent to which the school involve the key stake holders (i.e. 
students, teachers, parents and management of school) in the 
determ ination of the school priorities 

Please list down the identified priorities of your school 

a. 
b. 
c. 



Part·4 Implementation and Monitoring 

No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

16 

The following items are describing the school development plan implementation and monitoring 
issues. Please, show your judgment by rating from strongly agree to strongly disagree and put tick 
mark " ,I" . Use I=strongly disagree , 2=disagree, 3=undecided, 4=agree 5=strongly agree 

Rating scale 
Items 5 4 3 2 1 

Implementation Issues 

The implementation of the plan assisted by appropriate structures for 
collaboration and consultation 

The participants gained information and training in relation to plan 
implementation 

All stake holders know their responsibility as specified in the plan 

The school develop external cluster network to share information, 
experience and expertise. 

The school uses a guideline for implementation of the plan 

School implement all activities within its limited period of time 

School plan implementation meets the objectives of the school 

Resource utilization 
The school is utilized its human resource (teachers, students and 
management) effective ly 

Parents and communities are involved in the day to day school 
operations 

The school is fairly allocate and properly utilize the availahle 

financial resource 

All educational budget is used for anticipated educational objectives 

of the school 

Good transparency of financial utilization in the school 

The school uses the available physical material resources efficiently 

Monitoring issues 
The school principals, supervi sors and improvement committee 

evaluate and monitor the school improvement plan implementation 

The day to day operations of the school usually evaluated and 
monitored 

The resu Its of evaluation and monitoring make the school 
improvement plan to remain fl exible 

Please, you are kindly requested to list down some other issues of implementation and monitoring school 

improvement plan, 

a) 

b) 

c) 



Part-S Eva luation 

The following items are indicates the evaluat ion system of the school improvement planning. Please, 

indicate the level , as being practiced currently by us ing tick " v"" mark in the box below the numbers 

indicates 3= mostly, 2=sometimes, I =never. 

Practices 
No Items 

3 2 1 

I The school evaluate it self in relat ion to the success criteria. 

2 The outcomes of the evaluation feed in to the next planning cycle. 

3 Action plan is evaluated in the light of evidence gained through data 
collection tools. 

4 The school community participates in the evaluation of school 
performance. 

S The outcomes of the evaluation is reported to the school community and 

parents. 



Part-6: The potential Challenges Regarding to the School Development Planning 

Experienced in the School 

This part consists the potential challenges in the implementation of the school development planning 

process including the training and commitment of stake holders, and the resource deficient. Please rate the 

magnitude of their challenging by putting """ mark below the number in the table. Use I = extremely 

serious, 2= very serious, 3= somewhat serious, 4= observed but not serious, 5= not observed. 

Practice 
No Items S 4 3 2 1 

I Low commitment of school leaders and teachers 

2 Lack of commitment and resistance of change by the staff 

3 Low commitment of local political leaders or community leaders 

4 Shortage of training in the planning process 

5 Shortage of expertise and training manual! guide lines 

6 Lack of clearly defined role of each implementing body 

7 Training is not includes all the stake holders 

8 Training focuses on the product (plan) rather than on the process 

9 Scarcity of financial resource 

10 Absence of good school leadership 

II Absence of appropriate monitoring and evaluation 

12 Shortage of school facilities 

13 Poor economic capacity of parents 

14 Work load of teachers 

15 High turnover of school leaders 

16 Shortage of material and equipment 

17 Shortage of capable school improvement committee 

18 Lack of capable students to be involved in the planning 

19 Shortage of supportive staff 

Please, you are kindly requested to list down some other factors that constralllts the success of school 

improvement planning process. 

a. ________________________________________________________________ _ 

b. __________________________________________________ ___ 

Thank you once again for your cooperation 



Appcndix-B 

Addis Ababa University 

School of Graduate studies, college of Education 

Department of Educational planning and Management 

A Questionnaire to be filled by students. 

Genera l Instruction 

This questionnaire is designed to assess the school development (improvement) planning process In 

secondary schools of Arsi zone. 

The information gathered through this questionnaire (tool) will be used for academic research purpose 

only and treated confidentially. Hence, your genuine contribution and relevant infonnation will be 

essential for the success of this study. Therefore, you are kindly requested to fill out the questionnaire 

carefully and honestl y. 

Please do not forget that: 

~ No need to write your name. 

~ To follow the directions given under each parts. 

~ To give brief and concise response or opinion, if any for open ended questions on the provided 

space. 

~ If you want to change any of your response, make sure that you have cancelled the unwanted 

ones. 

Part-l Personal Information 

1.9 .Name ofSchool __________ , Woreda _______ _ 

Direction: please put a tick mark""m on the space provided after each questions. 

1.10. Sex: FemO , Male D 
I. I I. Age: 16 or below 16 years D 

16-20 years D 
21 or above D 
Grade level : 9lhD ,10"' D II"' D 12'" D 



1.12. Your position in addition to the formal learning 

• Students Council D 
• School improvement D 
• Discipline committee D 
• Club leader D 
• Other specify D 

1.13. Have you obtain any training on school improvement planning? 

YesD No D 
1.14. If your answer for QI ' Ins "yes" please list down the major areas or topics covered on the training: 

c. 

d. 

Part-2: Review I Audit of current status aod identification of key issues 

2.1. key areas of the school review 

No 

I 

2 

3 

4 

5 

6 

7 

8 

The following statements are about school internal and external review, in which school review its 

current status, its weakness and strength, identify issues of external opportunities and threats. Please 

rate each statement according to your perception by putting tick mark " ,I'''below the number in the 

table. Use rating scale I =strongly disagree , 2=disagree. 3=undecided. 4=agree 5=strongly agree 

Rating scale 
Items I Statements 5 4 3 2 1 

The school conduct its internal and external review of current status 

in order to develop the school improvement plan 

The schoo l review the weakness and strength of school organization 

and management 

. The school review its weakness and strength of teaching_learning 

process 

The school review the availability of existing resources 

The school reviews the condition of the school environment 

Assessing o f community participation in the school afTair 

Reviewing the government policy and priorities re lated to education 

Asses the commitment of the school community and other stake 

holders 



2.2. T he Participants in the school review and data collection tools 

The fo llowing are statements about the partici pants ion the school review process and the tools or 

instruments used by school in the review. Please rate the extent to which the involvement of the 

participants and utilization of the data coll ection instrument by pUlling ti ck " ...... .. ma rk below the number. 

Use Rating Scale I = very poor, 2= poor, 3= fa ir, 4=good, 5= very good 

Rating scale 
No Items 5 4 3 2 1 

I To what extent the school involve all stake holders in the review 

process 

~ Teachers 

~ students 

~ Parents 
~ Community , 
~ Board of management 

2 Data collection instrument 

~ Q uestionnaire 

~ Interview 

~ Observation check list 

Please specify if your school involve other participants and used other data collection instTument in the 

reviewing process 

d. 

e. 

f 



Part-3 Design: Priorities for Action and Action Planning 

No 

I 

2 

3 

4 

5 

6 

7 

The fo llowing are statements explains how the school priorities are determined and planed as well as 

the involvement of the key stake holders in the process of priority determination. Please, rate to the 

extent to which it practiced in your school by putting tick mark ",/" below the number in the boxes. 

Use Rating Scale I = very peor, 2= peor, 3= fair, 4=good, 5= very good 

Performance 
Items 5 4 3 2 1 

To what extent the school prioritize its needs that identified by the 

school review to be addressed 

To what extent the school prioritize its needs in terms of their 

importance to the school development 

To what extent the school prioritize its need in terms of the current 

capacity of the school to address them 

To what extent the school prioritize its need in terms of the current 

commitment of the school to dealing with them 

To what extent the priorities translated into specific or detailed 

objectives and targets in the action plan 

The extent to which the action plan includes clear strategies, 
indicators of success, time line, responsibility, and cost to address the 

priorities. 
The extent to which the school involve the key stake holders (i.e. 
students, teachers, parents and management of school) in the 

determination of the school priorities 

Please'mt down-the identified, priorities of your school 



Part-4 Implementation and Monitoring 

'No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

16 

The following items are describing the school development plan implementat ion and monitoring 

issues. Please, show your judgment by rat ing from strongly agree to strongly di sagree and put tick 

mark "",". Use I =strongly disagree, 2=di sagree. 3=undecided, 4=agree 5=strongly agree 

Rating scale 
Items 

5 4 3 2 1 

Implementation Issues 

The implementation of the plan assisted by appropriate structures for 

collaboration and consultation 

The participants gained informat ion and training in relation to plan 
implementat ion 

All stake holders know their responsibility as specifi ed in the plan 

The school develop external cluster network to share information, 
experience and expertise. 

The school uses a guideline for implementation of the plan 

School implement all activities within its limited period of time 

School plan implementati on meets the objectives of the school 

Resource utilization 

The school is uti lized its human resource (teachers, students and 
management) effectively 

Parents and communities are involved in the day to day school 

operations 

The school is fairly all ocate and properly utilize the avai lable 
financial resource 

All educational budget is used for anticipated educational objectives 
of the school 

Good transparency of financial utilization in the school 

The school uses the available physica l materi al resources efficiently 

~Ionitoring issues 

The school princi pals, supervisors and improvement committee 

evaluate and monitor the school improvement plan implementat ion 

The day to day operations of the school usuall y evaluated and 

monitored 

The results of evaluation and monitoring make the school 
improvement plan to remain fl ex ibl e 



Please, you are kindly requested to list down some other issues of implementation and monitoring school 

improvement plan, 

d) 

e) 

f) 

g) 

Part-S Evaluation 

No 

I 

2 

3 

4 

S 

The following items are indicates the evaluation system of the school improvement planning. Please, 

indicate the level, as being practiced currently by using tick ""/,, mark in the box below the numbers 

indicates 3= mostly, 2=sometimes, I =never. 

Practices 
Items 3 2 1 

The school evaluate it self in relation to the success criteria. 

The outcomes of the evaluation feed in to the next planning cycle. 

Action plan is evaluated in the light of evidence gained through data 

collection tools. 

The school community participates in the evaluation of school performance. 

The outcomes of the evaluation is reported to the school community and 
parents. 



Part-6: The potential Challenges Regarding to the School Development Planning 

Experienced in the School 

Thi s part consists the potential challenges in the implementat ion of the school development planning 

process including the training and commitment of stake holders, and the resource deficient. Please rate the 

magnitude of their challenging by putting ",r" mark below the number in the table. Use I = extremely 

serious, 2= very serious, 3= somewhat serious, 4= observed but not serious, 5= not observed. 

Practice 
No Items S 4 3 2 1 

I Low commitment of school leaders and teachers 

2 Lack of commitment and resistance of change by the staff 

3 Low commitment of local polit ical leaders or community leaders 

4 Shortage of training in the planning process 

5 Shortage of expertise and training manual! guide lines 

6 Lack of clearly defined role of each implementing body 

7 Training is not includes all the stake holders 

8 Training focuses on the product (plan) rather than on the process 

9 Scarcity of fin ancial resource 

10 Absence of good school leadership 

II Absence of appropriate mon itoring and evaluation 

12 Shortage of school facilities 

13 Poor economic capacity of parents 

14 Word load of teachers 

15 Hi gh turnover of school leaders 

16 Shortage of male rial and equipment 

17 Shortage of capable school improvement committee 

18 Lack of capable students to be invol ved in the plann ing 

19 Shortage of supportive stafT 

Please. you are kIndly requested to list down some other factors that constraInts the success of school 

improvement planning process. 
a. ________________________________________________________ __ 

b. ________________________________________________ __ 

c. ____________________________________________________ _ 

Thank yo u o nce again for your cooperation 



APPENDIX-C 

Interview Questions for Personnel ofWoreda Education Office (WEO) 

Department of planning and Statistics 

This questions is designed to coll ect information about the secondary schools development 

planning process in their woreda 

I. Is a sufficient training given for school leaders, teachers and community representatives 

(i.e PTA, KETB) in the process of school development planning? 

2. Do you give necessary professional support in your secondary school development 

planning process? 

3. Did you approve (check) the school development plan? 

4. Do you have a copy of your secondary school development plan document? 

5. How do you monitor and evaluate the SOP process in order to ensure the education 

quality? 

6. Do you recommend or encourage the school to make their SOP/ SIP flexible? 

7. Do you belief that the secondary school have effective SOP? 

8. What are the major challenges you have observed in the school development / 

improvement planning process? 

9. What possible solutions would you suggest for the challenges you observed? 

10. Have you any other opinion, recommendation and suggestion regarding to the issue of 

school improvement planning process? 

Thank you for your cooperation 



APPENDIX-D 

Interview Questions for PTA members 

This is to collect data regarding to the involvement of community and parents through their 

representative in Parent Teachers Association (PTA) and kebele Education and Training Board 

(KETB) in the process of school planning process. 

I. Do you know the current education and training policy of your country? 

2. Have you participates in the school development planning process? 

3. What is your opinion concerning the leve l of parents, community and students 

participation in the planning process? 

4. Do you consulted in the clarification of the school 's mission, vision and aims? 

5. Do you participated in the school review establishment of priorities and the development 

of school pol icies? 

6. How you involved in the school development planning process? 

7. What are the major challenges you have observed in the school improvement planning 

process? 

8. What possible solutions would you suggest for the challenges of school development 

plann ing process you have observed? 

9. Have you any opinion, recommendation and suggestion that are not touched? 

Thank you for your cooperation 



APPENDIX-E 

Observation Checklist 

This check li st uses to collect information through observation by the researcher regarding 

to the school development planning process. 

No Items Yes No 

I Is there school development (improvement) plan? 

2 Does the plan state the general ethos, vision and mission of the school? 

3 Are there clearly indicated general objectives of education? 

4 Has a whole school audit or review taken place? 

5 Have all the appropriate people been consulted? 

6 Does the plan clearly indicate the responsible body in the planning 

process? 

7 Is there an action plan for school development plan? 

8 Is an action plan contain targets, standards, indicators responsibility, 

time frame and evaluation strategies? 

9 Is there reporting system? 

\0 Is there monthly report? 

II Is there quarterly report? 

12 Is there six month report? 

13 [s there annual report? 

14 Is there any discussion on planning process? 

15 Is there any school improvement committee discussion document? 



Appendix G-l 

Rating of Resources on Key Areas of the School Review 

Respondents 

Items School Leaders (N=\3) Teachers (N 87) Students (N-32) WM 

I 2 3 4 5 (X) I 2 3 4 5 X) I 2 3 4 5 X) 

I. Internal and external review - - 2 26 15 4.3 4 4 II 48 20 3.87 5 4 2 13 8 3.46 3.87 

2. Identification of weakness and strength of I I 4 20 17 4.18 5 13 15 33 21 3.59 5 3 7 6 II 3.46 3.74 

organization and management. 

3. Weakness and strength of teaching-learning process - 3 2 18 20 4.27 I 8 13 41 24 3.9 4 2 6 15 5 3.46 3.87 

4. Review of existence of resources 2 I 10 21 9 3.79 6 15 15 30 20 3.45 4 4 6 10 8 3.43 3.55 

5. Review of school environment - - 4 20 19 4.34 I 13 10 32 31 3.9 2 2 4 9 15 4.03 4.09 

6. Assessing community participation - 6 9 23 5 3.62 6 19 16 31 15 3.34 5 6 5 8 8 3.25 3.4 

7. Reviewing government policy and priorities - 1 5 21 16 4.2 6 7 13 37 24 3.75 2 3 9 8 10 3.65 3.86 

8. Assessi ng commitment - 3 4 24 12 4.04 7 11 15 40 15 4.12 3 8 5 7 8 3.18 3.78 

Agr. Mean 4.09 3.74 3.49 3.77 
- ----

Mean < 1.5 strongly disagree, 1.5 S mean < 2.5 disagree, 2.5 S mean < 3.5 undecided, 3.5 S mean < 4.5 agree, mean> 4.5 strongly agree 



Appendix G-2 

Rating of Responses on the Design Stage / Priorities for Action Planning 

Respondents 

Items School Leaders (N 43) Teachers (N- 87) Students (N-32) WM 

I 2 3 4 5 (X) I 2 3 4 5 X) I 2 3 4 5 X) 

I. Needs prioritization - - 8 28 7 3.97 5 4 25 34 19 .66 - 2 10 15 5 3.71 3.78 

2. Priority in terms of their importance - - 8 16 19 4.72 I 5 24 30 27 3.88 - 4 7 13 8 3.78 4. 12 

3. Needs priority in terms of current capacity - 2 3 26 12 4.11 - 8 20 33 26 3.88 2 3 6 12 9 3.71 3.88 

4. Needs priority in terms of commitment I I 10 21 10 3.88 I II 20 38 17 3.67 3 3 7 II 8 3.56 3.74 

5. Priorities translated in to detailed objectives - 2 10 23 8 3.86 2 12 29 28 16 3.41 - 5 8 9 10 3.75 3.67 

and targets 

6. Specification of action plan I 3 II 18 10 3.76 2 10 24 34 17 3.62 4 6 3 6 13 3.56 3.64 

7. Involvement in the determination of priorities - 3 5 23 12 4.02 4 10 19 28 26 3.71 3 3 4 14 8 3.65 3.8 1 

Agr. Mean 4.06 13.69 3.6 3.89 

7 
- _ .. 

Mean < 1.5 very poor, 1.5:S mean < 2.5 poor, 2.5 :S mean < 3.5 fair, 3.5 :S mean < 4.5 agree, mean > 4.5good, mean 2: 4.5 very good 

< 



Appendix G-3 

Rating of Responses on the Plan Implementation Issues 

Respondents 

Items School Leaders (N=43) Teachers (N=87) Students (N=32) WM 

I 2 3 4 5 (X) I 2 3 4 5 X) I 2 3 4 5 X) 

I. Co ll aboration and consultation - - 5 29 9 4.09 I 6 19 38 23 3.87 - 2 4 21 5 3.9 3.95 

2. Awareness and training - 2 10 19 12 3.95 5 10 19 32 21 3.62 2 4 10 9 7 3.46 3.67 

3. Stake holders know their responsibility I 6 7 17 12 3.76 4 12 19 30 22 3.62 4 7 12 5 4 2.94 3.44 

4. Deve lopi ng internal cluster network 3 8 5 18 9 3.51 6 19 20 29 13 3.27 6 5 7 7 7 3. 12 3.3 

5. Uti lization of guideline - 7 1 23 12 3.93 2 12 19 33 21 3.67 I I II 14 5 3.62 3.75 

6. Implementation of activities within its - 6 8 23 6 3.67 4 14 21 29 19 3.51 4 3 6 10 9 3.53 3.57 

lim ited time 

7. Plan implementation meets schoo l - 4 5 25 9 3.9 2 II 18 32 24 0.74 I 3 10 8 10 3.71 3.63 

objectives 

Agr. Mean 3.83 3.61 3.47 3.63 
.. - - -- ---- -

Mean < 1.5 very poor, 1.5:5 mean < 2.5 poor, 2.5:5 mean < 3.5 undecided, 3.5 :5 mean < 4.5 good, mean> 4.5good, mean 2: 4.5 very good 



Appendix G-4 

Rating of Responses on the Participants in the School Review and Data Collection Tools 

Respondents 

Items School Leaders (N-43) Teachers (N-87) Students (N-32) WM 

I 2 3 4 5 (X) I 2 3 4 5 X) I 2 3 4 5 X) 

I. The extent of involvement 

• Teachers - - 2 15 26 4.55 - - 18 24 45 f4.31 - - 6 12 14 4.25 4.37 

• Students - I II 15 16 4.06 3 8 23 30 23 13.71 - 6 4 16 6 3.68 3.81 

• Parents 3 3 19 14 3 3.18 5 25 24 22 II 13.10 - 7 7 14 4 3.46 3.24 

• Community 2 10 13 17 I 3.11 4 22 28 25 8 13.12 3 8 12 6 3 2.93 3.05 

• Board of management - 4 8 20 11 3.88 5 12 32 19 19 bAO 1 4 13 7 7 3.46 3.58 

Agr. Mean 3.75 b .52 3.55 3.61 

2. Instruments 2.03 2.47 

• Quest ionnaire 9 3 IS 10 6 3.03 32 20 15 10 10 ~.37 16 8 2 3 3 2.03 2.47 

• Interview 6 4 9 14 10 3.41 24 22 IS 12 15 ~.71 7 16 3 4 2 2.31 2.81 

... 
14 3.83 8 14 . 21 

-
25 

. 
19 ~J7 2 5 10- 12 

. 

3 .28 3.49 • Observation check list I 2 14 12 
.. . 

Agr. Mean 3.63 
. 

1,l.26 .17 3.35 

- ---
Mean < 1.5 very poor, 1.5 :s mean < 2.5 poor, 2.5 :s mean < 3.5undecided, 3.5 :s mean < 4.5 good, niean> 4.5good, mean :o: 4.5 very good 

. 



Appendix G-S 

Rating of Responses on Resource Utilization 

Respondents 

[terns School Leaders (N 43) Teachers (N=87) Students (N=32) WM 

I 2 3 4 5 (X) I 2 3 4 5 X) I 2 3 4 5 X) 

I. Utilization of human resource - I 4 19 18 4.11 2 9 10 30 36 4.02 2 2 3 II 14 4.03 4.05 

2. Parent and community involvement 4 8 15 12 4 3.09 1 28 19 14 14 2.88 6 13 5 8 - 2.46 2.81 

2 

3. Utilization of the financial resources - 3 11 16 13 3.9 1 14 24 27 21 3.6 1 3 10 12 6 3.59 3.6 

4. All budget used for educational objectives - 4 4 20 15 4.06 I 14 25 30 17 3.55 2 7 9 6 8 3.34 3.65 

S. Transparency in financial use 1 1 10 16 14 3.88 7 18 22 24 16 3.27 2 4 6 8 12 3.5 3.55 

6. Utilization of physical resource - 3 6 23 11 3.97 3 13 20 34 17 3.56 3 3 6 12 8 3.59 3.7 

Agr. Mean 3.83 3.48 3.41 3.57 

Mean < 1.5 strongly disagree, 1.5::: mean < 2.5 disagree, 2.5::: mean < 3.5 undecided, 3.5 ::: mean < 4.5 agree, mean> 4.5 strongly agree 
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