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ABSTRACT

The purpose of this study was to determine the
adequacy of the professional training of the pre—-service
primary teacher education program vis-a-vis the overall
objectives and specific outcomes of the program. And a
survey was conducted by taking random samples of 410
graduating students and 80 instructors from the TTIs at
Dessie, Gonder, Awassa, and Nazareth. With a response rate
of 75 percent, the data collected were analysed by
utilizing appropriate statistical methods from which the
fallowing results were ocbtained;

- Statements of the overall objectives that focus on
the development of prospective teachers’ competencies and
their ability to promote "community development"” were
regarded as highly relevant and important to the
professional training; and that objective which proposes
"ideclogical training” was considered as least important.

The professional preparation was rated as "more than
adeguate”, by both groups of respondents, in the skills of
"planning”, presentation” and "evalusation” of classroom
lessons; and the preparation was rated as " inadequate" in
dealing with "classeroom management” skills; no significant
difference was cbserved between the two groups, expect in
the area of "evalusation” skills.

— Some background characteristics of the respondents
cshowed a significant relationship with their rating of the
orofessional training: students with more pre—training work
{t=zaching} "euperience,"” and those with high "tendency” to
drop out of teaching are less optimistic in theilr rating;
and teacherz with more "years of service” in the T7ils rated
the training more positively; the "worth of the feedback™
students recieved in the practice teaching period was also
significantly and positively related with their rating.

Based on these results, some recommendations are made:

TTis should formulate trainsble objsctives that are
sensitive toc the professional needs of trainees; systematic
training 1in professional skills should be provided;

reczcearch on tezaching and teacher education practices should
be encouraged in the TTIs; the teaching practice PYogram
cshould have a definite ocbjective; and closer cooperation
tetween the TT7Is and the elementary schoocls should be
maintained.
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CHAPTER 1

BACKGROUND TO THE STUDY

1-%

Teacher education practices have been at the center of
the discussion that concerns the Quality of education in
the.public schools. According to Baiiantine, etal {1968) ,
whenevér "efficiency" of public schoocls is questioned, the
teacher training Erograms  would come under severe

criticism. Friedman, etal, (1980) remarked:

" Ragid changes in society and i
technology have led to revoluticnary
changes in public expectations of
schacls in general and of teachers in
particular. Many teacher training
institutes have been accused of
preparing teachers for students and
schools that no longer exist. .. thus,
the Preparaticn teachers receive S=
become lese and less relevant to actual
ari—the—job cerformance requirements,
(Feq) .
The Criticiem made on teacrer education has

particularly been directed at the Professional Components
of “the training programs. Morison and McIntyre (1973
stated that the charges against the professional programs
ie their irrelevarce tgo the realities that teachers face
in schoocls and the classroom. In this connection, N.L.
Cace {1984) was guctsd as saying:

"The courses Lin profescsional ecducation

componentl are <full of materials about
learners and iearning, when prosgective

teacherse wart tco Mo abocut teachers
and teaching. The courses tell about
history, philosophy, scciclaogy, and

Fsycholiogy cof education when prospective !
teactere want te krow  how they should

~

teach?® (F222) .
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The problem has alsco persisted in teacher education
practices of some developing countries, with backgrounds
Simatae Low that of  Efhiopia The Kenyan Institute of
Education, in its report of 1968, indicated that its
elementary teacher education program provides courses in

all subjects of the elementary school curriculum, different

methods in those subjects, and on a wide range of
educational theory. As a result,; the courses become
fragmented and overcrowded that trainees have very little

time to develop profescsional abilities.

Similar problems alsoc prevail in programs and
practices of primary teacher education in Ethiopia. The
report compiled by Lemma Arity (1387), {who had been head
cf the DTE), and the evaluation research cof the Ministry,

ERGESE (178B&6), indicated some of the problems that need

fccording to Lemma’s report, the quality of Primary

o+

2acher education program suffers as too many subjects aref|
attempted toc be covered in too short a time. ERBGESE (1985&)
nas &lso disclosed some problemse that characterize the

program which include the following:

= shortage of teaching materials and reference books on
courses in the training program.

g lack

0

f professional abilities on the part of theose

TTI teachers who handles academic courses
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- lack of commitment of the elementary teachers
{graduates af the program) to their teaching

profession.

In view of these problems, the evaluative study and
that report by Lemma indicated the need for a reform,; and
recommended to "streamline” the curriculum so that it
focuses on groups of "related subjects". The aim is to
produce "semi-specialist” teachers of some subjects in the
elementary schoel curriculum instead of "generalists" of

ail

i
(1

ubiects as being practiced now. And such a reform,
according tc these <cstudies, needs Ffurther and closer

investigation of the training program.

However, as some documents of the Ministry noted,; no

reievant investigation has been zanducted on  either the
primary teacher iraining program, or the quality of its

graduates (MOE, 1993, 1990, unpublished).

The purpose of this study, therefore, is to determine
the adeguacy of the professional education component of
the primary teacher training program vis—a—-vis the overall
objectives of the program and the specific outcomes of the

protessional courses.

2 Basie 03 £ £t} Stud
In wview of the foregecing discussion some pertinent
guestions are raised here, in an attempt to attain the

purpose identified in this study.
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2.1. How do students and teachers in the TTIs perceive
the relevance of the overall objectives of the
primary teacher education vis—a—-vis the
professional training program ?

2.2. How do students and teachers in the TTIs value

the adequacy of the professional training in :z-—

. lesson planning skills ?

g lesson presentation skills?

Ce classroom management skills ?

d. instructional evaluation skills 7

2.%. How do students and teachers in the TTIs perceive
the contribution of the "practice teaching”®
esperiences to the teacher training program 7

Z2.4. 7o what extent do the studentis’ age; academic
performance, wor k experience, and attitude
towards teaching a&affect their perceptions Df.the

protfessional training ?

ST what esxtent do the teachers’ level of
education, teaching experience, and attitude
towards teaching artect their perceptions of the
professional training.

To resoive the above basic qguestions; a comparison

will be drawn between what the program claims to offer {ie,

5 1+ P P S RS ST b .0 < Ny S Sy T v Y S v E— Eo s goite s e - P ey s s
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expected outcomes) in the professional training component

and the students’ and teachers’ perceptions of what is

taking place (ie, actual ocutcome).

3. GSignificance of the Study

The findings, discussions and recommendations of

the study may be useful for the following reasons:

- The teachers training institutes may be able
identify trainable objectives that are relevant to
professional needs of prospective teachers.

= The teachers in the TTis, on whom the execution of
training program depends, may use the results of
study as it affects their roles as instructors

advisors of prospective teachers.

= Policy makers for primary teacher sducation program

may get relevant information: in formulating

ocbjectives; in keeping the right balance between the

"professional” and "academic" component of
training program; and on those factors that
associated with trainees’ catisfaction with their

training praogram.

= Those factors raised in the study and found to be

associated with the views of students and teachers

have regarding the training programy, will provide

focus for further research.

. — ATy
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4. Delimitation of the Study. f‘

This study was conducted in four out of the ten TTIs

that were functioning at the time. From the different
aspects of the primary teacher training program the study
focused on the professional education component and the
practice teaching experience in the program.

The study has identified four categories of
professional skills and has made an attempt to evaluate as
to how these skills are adequately provided in the
professional program. These categories cover the areas of
skills in lesson planning; lesson presentation; classroom
management; and instructional evaluation.

After the data to the study were already collected,
changes have been made in the media of instruction and
course organizations of the "non-professional” aspect of
the program. Therefore, all discussions in the study,
concerning this area, would be based on the program that

was intact at the time of investigation.

S. Limitati ¢ &) yiut

The following points are found to be the main

limitations of the study:

= The study 1is confined to investigating the provision
of basic teaching skills in the professional component
of the teacher education program. Therefore,
generalizing the results of the study to all aspects

of the program is largely curtailed.

g e v e U o - - 3 R S S NS SR NSty s
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= In appraising the adequacy of the professional
training, the study largely depends on opinions of the
students and teachers in the TTIs. Perhaps, a
concrete evidence about a teacher training program
would be obktxined from an observation of the

’ performance of the'graduates in their classrooms. Such
an undertaking requires a much more human and material
resources, and can be accomplished at institutional or
national level. However, data on levels of students’
acquisition of the professional skills in the training
program would, to some extent, provide some evidence

on the success of the program vis—a-vis 1its stated

objectives.

The following are the technical terms employed in this

study and coperationally defined as used in the study.

Professional Skills: are those teaching skills

iclassrcom performance skills) which every elementary
teacher wilil at a minimum, need 1in order to carry out
classroom instruction. Specifically,; in this study these
skills cover the areas of teaching skills specified as:
iesson planning, lesson presentation, classroom management,

ang imstructional evaluation.
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Praofessional Training: refers toc the professional
education component of the primary teacher education
program, Particularly, in this study it indicates training
in the professional skills{ in the four areas specified) as
provided in the professional courses of the TTis. These
skills are minimum requirements of a teacher, and a
professional training which does not, at an average,
prepare its graduates to execute these skills will be

liable to be charged as inadeguate.
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CHAPTER 11

REVIEW OF RELATED LITERATURE.
1 - Qb J‘ mumnhw i

In his discussion of the practices of teacher
education. in Africa and some European countries, Thompson
{1972) noted that, educators have been very much concerned
in "gquality" teacher preparation programs. According to
Thompson, this concern has raised the need to specify
obiectives of teacher education sc that there can be an
agreement on what corstitutes that quality and the criteria
upon which its extent may be measured. The importance of
setting clear objectives cof teacher education has also been

justified by Mayor,etal,(17585), who pointed out that the

[

mairn bensfi that directly accrue from a clear set of

2

that it orovi 21l members of th2 academic

i
i

Ci.

cbj=sctiv

(]
\fi
»

mn

commrunity with an unamibiguous descrigtion of what the
teacher =ducation curriculum is attempting toc accomplish.
This then, they explained further, wculd provide candidates
{prospective teachers) with specific purposes toward which
they work, and the teaching staf+f with available

instructicnal as well as measurement mechanisms.

However ,the objectives of teacher sducation emanate
from the value-system of members of a given institution in

which they are Gteing undertaben, (Zeichner, 1983). This

bt

can be more clearly seern in the diffsrent approaches made

by educators on how teachers should be prepared.
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In the 1950 and early 1960s, some leading educators

{commonly referred to as "Scholars"), proposed that the

t primary objective of teacher education is the development
of intellect, based on the liberal disciplines of science,
mathematics, history, 1literature, and language. They

'1 : maintained that "the teacher 1is expected to possess an

extensive knowledge in the 1liberal arts and a command of

certain intellectual processes”. {cited in K.Legesse, 1978,

Fa )
Unlike the "Scholars", cther educators contended that
the main functicn of the teacher 1in the classroom is based
S on the corncern he has toc the unique individual needs of the

child {learner). 3Sarason, etal, {198&) argued that the

engender in children an

interest in the world of ideas” GEa S o They further noted
that the teacher 1s expected to farcuse@the  child =5
intellectual curiaosity and cultivate his intuitive
¥ thinking. To accomplish such a task they suggested that
the teacher should have, in addition to a thorough grasp

’4 of

y=
az
i

oy

rinciples of child development, an ability to cbserve

-

ferences and how such differences affect the teaching-

' learning process.

|

There are other educators and researchers who lock at
. the teacher differently,  Gurey, 1963; Combs, 19723).
Trhese pecple maintained that the focus of teacher education

iz mainly the development of the teacher as a person.
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fAs reported in the review made by Legesse £1978), the
development of the teacher as a person is the development
of his 'self’;y and such a focus, "goes beyond producing
competent instructor or efficient imparter of

information.... it is the making of a person" (P:79).

Mwendwa, K. (1269), an educator from Kenya, considering
the teachers’ role in the national development, proposed
that teachers should be prepared to assume leadership in
the community and participate in nation = Ubuzldang
activity. In this regard, the 13966 UNESCO - Sponsored
Intergovernmental Conference on the "Status of Teachers®,
made the fcllowing statement:—

The purpose of a teacher education
program should be to develop 1in each
student nis generai education and
peEr Sonail culture; his ability to teach
and educate octhers; an awareness of the

principles which underlie good human
relations within and across nationail
boundaries; and a sense of
responsibility to contribute both by
teaching and by example to social,
cultural and economic progress"

[UNESCO, 19646 {as cited 1in the revised
edition of 1984,F:14)1]

In its revised edition, {1984), this document
confirmed that this "profile" of the teacher remains valid
and applicable to teachers at all levels of education in
schocls. It alsc recommended that these competencies might
be Fformulated interms of knowledge, abilities, and

attitudes cf the teacher.
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The document further noted that the development of the
"professionalization" of teaching brought about new
approaches in teacher education, which attempted to
provide systematic training in the competencies and skills
of teaching that are pre—-specified. This is true as
reviews on the reforms of teacher education in the iQAOs
and the 1970s showed (Bush,1987; Barr 1987). Bush (1987)
reported that during this time research in teacher
education tried to identify those skills of teaching on
which teacher preparation programs could focus.

In this approach the focus of teacher education is on
the development of techniques and skills of "effective"
classroom instruction; and provide systematic training in
them. McDonald (1978) ,argued that it is what the teacher.
does in the classrcom that directly affects how much
children learn and develop. Thus, the prospective teacher
is expected to master, through specific practices,; those
knowledge and skills about teaching which research has
identified.

On the other hand there are those who contend that
those "techniques" of teaching are necessary but not
sufficient conditions for producing an "effective” teacher.
This orientation to teacher education advocates the
development of "inquiry"” about teaching, and about the
contexts in which teaching is carried out (Zeichner 1983).
According to Zeichner, the focus in this orientation is to
develop in the new teacher a "habit of inquiry". The
technical skills and experiences of teaching gained from

the field are considered here as a means, not an end in
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themselves. However, Zerchner explained that the technical
cskills are highly valued as a means to bring about the

desired ends.

The assumption underlying this view, as noted by Howey
and Strom (1984), ie that it is very difficult f(or nearly
impossible) to prepare teachers for every skill they need
and every situation they encounter during their career.
But they can be trained to reflect on, and make inquiry
intoc their experiences as @& means of directing their own

growth 1in the teaching profession.

As the foregoing discussion indicated, therefore, an

objecti

&

f

e of teacher education depends on the diverse views

scumptions people have about the nature and purpose

)

cof =schooling, school childreng teaching, and the tasks
teachers are expected to accomplish. and those ocbjectives

of teacher education programs discussed sc far may be

summarized as follows: —

1. acquisition of general {liberal) knowledge based on

the liberal arts and sSciences.

2. development of knowledge that are oriented toward

social and economic development of a nation.

01

. development of the personal values and beliefs of the

teacher , emphasizing the discovery of "self".

R L vy PRI | B ok She
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4. mastery of those skills, knowledge and attitudes

(competencies) that are gssential to teaching.

=. development of inquiry-oriented knowledge and

technigues about teaching and teaching contexts.

ZMM

As reported 1in the reviews of some researchers,
conventional teacher education programs {both elementafy
and secondary) are composed of three components. These
include; the general {liberal) educations sub ject-matter
(specialization); and’ the professional training tocgether
with the "practice—teaching”program. {Armstrongg, 19573

Harap 19673 Legessey 1978} . However , these researchers

iy

lsc noted that zome training institutions/ colleges
consider the teaching practice program as 48 separate

(fourth) component of teacher education programe.

This section reviews briefly the literature oOn each of
these components. However , the professional training and
the teaching practice components are given here mor e
emphases, 23S they are the two main aspects upon which this
=tudy is based in evaluating the program under

investigation.

2.1 General Education.
The general (liberal} education of teachers,

according to Armstrong (1957), is that part of the content
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which enrich the personal l1ife of the individual and help
him meet his responsibility to society. He also noted
thaty ‘the teacher should have a deep acquaintance with the
aspirations and achievements of man as reflected, for
example, 1in literature, the fine arts, the sciences, and

history"- {P:236)

Woodring (1965), {as cited in harap (1967)31, argued
that the "liberally educated" person must pOSSESS, "z vast
amount of information about his world, his culture, and
himself... must have knowledge cf pelitical, saocial and

economic history... and knowledge ocf the sciences, the

1 anguages, and the literature.” (FP:%)
Thus, the general education component of teacher
sducation progr am, according toc some of the reviews made,

=hould encompass basic education 1in all the social and
physical sciences, the arts, and the skills in

communication.

o awinid ety

& number of ctudies reviewed by harap (19&67), and
| egesce (1978) seem to suggest that all students preparing
to teach fat aill levels) should be required to specialize

irn some field.

However , according to Armstrong (1957), the purpose of

specialized training for the elementary teacher is

e e GV T TIREES o —— e i wep S
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different from that for the secondary teacher. Armstrong
stated that "..... the elementary teacher ie called upon to
help children develop insight in a variety of fields, and
he cannot have depth in all of them. But, if he has depth
in ocne, he can work together with his colleagues who have
depth in anocther” (P:237). This, he explained further, is
not to train specialist teachers, but to promote team work
and help the prospective teacher gain personal satisfaction

through achieving some solid content.

Harap (19587), based on his reviews of studies,
suggested several forms of specialization which include: a
full major in cne academic discipline; a broad field of
toncentration such as the social sciences; a composite

specialization in the elementary schoocl teaching fields.

2.3 Professional Education

According to the reviews made by Harap (1967), the
professional education component of a teacher education
program 1is "+he essential theoretical foundation upon
which a teacher develops his skills and his professional
attitudes in teaching” (P2 Researchers in this field
noted that in conventional programs this component covers
areas such as: methods and materials of instruction, child
growth and development, theories of learning, principles of
teaching, etc. (Armstrong, 19573 Harap, 17567). These
areas are ordinarily presented in professional courses

like: the history and philosophy of education, educational

o ————— . I ——




psychology, educational socioclogy, concepts and principles

of pedagogy, etc.

Educators believed that the professional courses are
areas of teacher education in which the prospective teacher
receives & training that distinguishes hia as a
professional person. However, these professional courses
have been criticized for their being 1less related to the
realities that teachers would face in the classroom.
Sorenson (1966) stated that;: "Teacher candidates are
taught to talk about education but not how to instruct®
(P:325). N.L.GBGage {1984), in relating as to how these
courses have been less relevant and less adequate to the
realities of classroom instruction, remarked:

" Thus, generations of teacher education students

have been given inadequate grounding in how to

teach. They have not been taught how to organize

4 course, plan a lesson, manage a classroom, give

explanations, arouse interest and motivation, ask

various kinds of questions, react to students’

responses, give corrections and feedback,_ in
short, how to teach” (P:92)

Gage further explained that one reason for the neglect
of such teaching skills in professional courses has been
the relative shortage of research-based knowl edge about
them. But, he added, in the 1late 1960s and the 1970s
research studies on these matters did begin to converge,
and the findings have now been accumulated into bodies of

"well confirmed" knowledge about "effective" teaching, (ie,
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certain skills of teaching that have been found to be

associated with a relatively higher pupil achievement).

According to Smith, RBR.0O (1969), it is now possible to
design programs of elementary teacher education that
contain a component of systematic training in those skills.
Similarly, other educators concluded that the professional
preparation of teachers is being stated interms of
observable and trainable teaching behaviors and performance
skills, and this is gaining a wider application in teacher
education practices, iFriedman {etall, 1980; Berliner,

1985)..

However, there are other educators who expressed doubt
concerning this issue. Dunkin and Eiddle {(1974), though
they recocgnized the growing store of knowledge (interms of
teacher behaviors and skills), doubted the effects of such
knowledge in improving the practices of teacher preparation
programs. Others even questioned what the research on
teaching has produced so far. Harrison (1968) claimed that
"atter many decades of research very little is known about
the relation between teacher behaviors and teaching

effectiveness" (F:357).

Nevertheless, those prominent educators and
rescarchers 1in the tield of teacher education have
continued to argue that adequate knowlsdge about teaching
has been accumulated and could improve the practices of

teaching and inform teacher education. N.L. Gage (19834)
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stated: " Research has shown repeatedly ‘that it die
possible to change teaching practices-not for all teachers
aﬁd for &ld " practices, ... but enocugh to make an
educationally important difference"” (P 89). Berliner
E‘ . (1985) supported this contention when he reported that

‘i there now exists a body of knowledge and a fresh set of

conceptions about teaching on which to base professional

preparation of teachers.

A significant breakthrough in the study of teaching, i

< sty

aCcording to Smith B.0.(1985), is the identification of
"generic teaching skills that correlated positively with
ri student achievement” (P:487). Simth elaborated that with
the use of process—-product approach, researchers have
identified, described, and tested the "effectiveness”" of a
iarge rnumber of these "generic elsments” Gig, "skills,
knowledge, and attitudes) of teaching. Some of the often i
cited areas in which these elements are expressed include ’
g skills such as: planning of classroom lessons; presentation
of the content of instruction; managing and organizing the
i classroom for better learning; and evaluating the

instructional activities and learners’ progress.

R—y

In a number of reports these teaching skills are

claimed to be: " minimum (basic) requirements" (Mcdonald, !
1787); " foundations for professional studies" (Haigh and
Katterns, 1984); G tasks underpinning effective

i

teaching" (Kyriacou, 1992).
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This study has assumed that the <ckills (mentioned
above) are the basic elements that make up (at a minimum)
the contents of an adequate professional training component
of a primary teacher education program. And some specific

aspects of these skills, relevant to the present study, are

discussed here briefly.

2.3.1. Skills in planning classroom Instruction:

According to kyriacou (1992), the difficulties faced
by beginning teachers concerning gplanning, involve the
fcllowing three main elements: "{1) formulation of general
aims and specitic objectives of instruction that the lesson
i1s intended to achieve; {2) selection of what will be the
most effective 1learning activities, and organizing them;

- 1

and 3} formulation of mechanisms to monitor and evaluate

.
3
/-

[
(A

pupils’ educational progress,” (F:113

Trieber (1584) reported that filexibility in planning
lessons for Either long or short term is related to more
pupil participation and more gains in pupil achievement.
Most successful teachers she interviewed stated: "lesson
plans are guidelines, and there should be no doubt about
chanéing plans if something intsresting or stimulating

comes up" {(F:46)

Berliner {1985), in his discussion on how teachers
allocate time and how content areas are selected in a

subject matter, noted that enormous variability in these
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aspects across different classrooms, even in the same
school, is the rule. That is, uniform allocation of time
and content choice are found to be ineffective.

Some other examples of teaching skills in "planning
classroom instructions”, which research identified include
the following: base plans on curricular objectives of the
schoocls; plan and organize classwork and homework exercises
sc that hey support each other; specify learning
activities in relation to the objectives toc provide
continuity in 1learning; write btehavioral objectives in
measurable terms; modify plans on the basis of results;
adapt plans to match the different needs of learners---

{Kyriacou, 1992; Berliner, 1985; Friedman, etal, 1980)

Developing and delivering classroom lessons, according
to Smith B.O. (1983) is an important area of the "generic"”
teaching skills. This area, he went on to say, is " the
hédrt of a teacher’'s work, for learning 1is partly a

function cof the quality of classrocom instruction " (P:4&87).

Rosenshine and Furst (1971) reported that the area of
"cognitive clarity"” has been one of the frequently studied
teaching behaviors, and found to be strongly related with
student achievement. They further stated that "in studies
about clarity, investigators found that effective teachers

phrased questions so that they were answered at first
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instance without additional information or questions

interspersed before the student responded; used fewer

vague words such as, "some", "many", "of course" etc, "

{P:245) .
H Variability in instruction - is another focus of
S process—product research. According to Rosenshine and

Furst (1971), pupils’ achievement is positively related to
classrooms, in which a variety of instructional procedures

and materials are provided, especially, in lower grades.

Another important finding in classroom teaching 1is the
| "teacher use of students’ ideas” which,; according to
Rpsenshine and Furst (1%71), may be expressed in different

forms such as: {1} repeating what the student proposed,

{2} rephrasing the student’'s idess in the teacher’'s own
wordss (Z) using the idea to reach an inference or toc take
the next =tep in a logical analysis of a problem, (4)

drawing a relationship betweenn the idea and others

expressed by the student or the teacher, {3S) summarizing

FUH .

what was said by a student or group of students®

KPE A0 -50) .

Other examples of specific skills and technigues of

——

classroom "lesson presentation” that are reported to be
attributable to more pupil learning include the following:
adjust instruction tec the level of the students; use more
than one instructional activity simultaneously; relate

content to current and future needs of students; develop or
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unfold contents in a gradual and logical order; motivate
students to set up their own goals; employ question of
different cognitive level {simple memory, analysis,
synthesis, evaluation, etc.):; demonstrate appropriate
flexibility; be open to students input; work with
individual students....[Friedman, etal, 1980; Rosenshine
and Furst (1971), Dunkin and Biddle, 1974; Kyriacou 1992;

Smith, 1985].

o hag been observed in some studies that students in
classrooms that are well managed do perform better on
a;hievement tests. Stallings (1987), argued that those
teachers who succeed in managing their class can maximize

the time their stud

m

e

in

spend in academic activities and

=

ents’ having more opportunities to

L

this results in the

n

(&
learn, which shows up in their superior performance.
Morecver , classroom management has become an area in which
teachers, particularly beginners, face much difficulty

iBerliner 1985 Frye, 193883).

Dunkin and Biddle (1974) and Kyriacou (1992) have
discussed the work of Kounin {(1270) which identified some
management skills that were found to be effective in
maraging classrocoms and controlling students’ mis-behavior.
These skills include: (1) With—~-itness: this concerns
communicating to pupils that the teacher knows what is

gecing on f{(or has "eyes—in-the-back of his head").
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{(2) Overlapping-ness: this 1is being able to deal with two
matters simultaneously, particularly that of dealing with a
student ‘s misbehavior while other students remain "task-
engaged” with the teacher.(3) Smoothness: is maintaining
the +flow of academic activities. For example, lack of
smooghness is expressed by "jerkiness” {ie, sudden
interjection while students are busy). (3} Momentum: this
is to maintain an appropriate pace of the lesson, or not
staying on a point too 1long f{either on an issue in the

lesson or on a misbehavior of a pupil).

As discussed by Dunkin and Biddle (1974), these
marniager 1al techniques for classroom teaching are positively
reiated to pupils "work involvement® {ie, time spent in
aszigned workl, and are alsc negatively related to
coy't {1€&, time engaged in misbehaviar). Smith
bgreviawed a2 number of studies in  the use of
“class rules" for managing pupil behavior, particularly at
the elementary grades. He reported trat if classroom rules

are toc te focllowed, teachers must explain, illustrate, and

provide practices in their implementation.

Those other examples of skills that are concerned with
"classroom management” include the following: Use eye

contact, body movemernt, or voice modulation in curtailing

w

ome misbehaviory give criticism privately:; deal with
mistehavior directly in a relaxed and s&lf-assured MmE&nner
recognize individual differences; encourage pupils to set

rules; keep open line of communication with individuals

i

S mp—
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q and groups of pupils; use class discussions as &
‘ disciplinary technique; provide all pupils with some

cpportunity of success experiences; recognize and honor
i pupils’ ideas....{Dunkin and Biddle, 13974; Friedman, etal,

g 1980 Smith, B.0.1985y Kyriacou, 1992).

5 2.3.4 Skills in instructional evaluation:

Another important aspect of classrcom instruction that
influences the effects a teacher has over his/her students”
learning is the evaluation of their progress in the lesson.
frnd skills in instructional evaluation have become an
important element in the teachers’ repertoire of

. krniowledge. Farrant (1783) stated: "No periocd of practical
teaching is compliete without some form of svaluation, which

' can only be carried out 1+ clear obizsctives have been s=t”.

1

In this connecticon, Stones and Moris (1272) reported
results of their observation on how "effective" teachers
assess puptls’ progress during instruction. They réﬁorted
that such teachers were using a variety of procedures, both
formal and informal, that focus on all the lesson
objectives they set. Stones and Moris also noted that
"evaluation results are carefully reviewed by teachers to
diagnose problems of students, provide feedback, modify

lesson plans, and improve instruction" (P:252).
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Some other examples of skills involved in "evaluating
pupil Progress", which research identified include: assess
the readiness level of the Pupils; use both informal and
formal evaluation techniques; Provide follow—up assessment
to Pupils; analyze Pupils” Frogress Fegularly; use
evaluation results +tg determine whether objectives are
achieved; assist pugils to interpret evaluation results;
use evaluation to develop feedback mechanisms in a way
Pupils capn learn from them.-JFarrant, 198G: Friedman, etal,

1980; Stones and Moris, 1972; Smith E.0. 1949.)

Thus  far we have SEeen some gf the teacher behavigre

and specific teaching skille that are attributable to

"effective teaching” or those that are found through
research oo teachzng. But , identifying these skillis jis not
encugh, for it does ot improve teacher education by

¥ . Educator

o
rr
n
i
n

L

== sare very much Concerned as to where one
learns theee Slille Bérliner (1985) argued that, the most
obvious use of these teaching skills ;g as contents pf the
Professional training Component of the teacher education
Program. Berliner contended that these skills Cannoct be

adequately Provided through student "practice teaching" as

commonly experienced in Mmany preservice Programs.

2.4 %

A number of researchers Feported that Prospective
teachers ang school teachers often identiiy the "practice

teaching” Experience as the most valuable and helpful

Ty e o by S e i 5 (o1
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component of the teacher preparation program (Watts, 1987;
Beyer, 1984; Berliner, 1985:) These educators stated that
most reform efforts in teacher education show more reliance
on practice teaching, and a tendency toc increase the
amount of time required in this component. However, many
of them have questioned whether practice teaching achieved
such an exalted position in teacher education through

tradition or real merit, (Watts, 1987).

Berliner {1985) pointed out that there is reason to
distrust student teaching practice, despite the reverence
in which 1t is held by experienced or beginning teachers.
He went on to state, "student teaching, as it is generally
practicedy, is of little value and there is little evidence
tc believe that it is a very effective way to train

A
“

teachers”

R Beyer {(1984) and watts (1987), alsoc
indicated that there has been a scarcity of empirical
studies regarding student teaching; and hence, no adequate
information that can provide guidance for professional
decisions concerning this aspect of teacher educ;tion
programs.

However , some important findings have been . reported
from the few experimental studies made on student
teaching practice. Mclntyre (1984), reported that the
school teacher has a major influence on the trainee, while
the college supervisor has little or no effect. He also
noted that the attitudes of trainees incline more and more
toward those of the school teachers as the practice period

progressed.
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In some studies, that are reviewed by Watts (1987), it

is revealed that trainees become more willing to use

harsher methods of discipline as their practice program

proceeded, and Jjustify those measures to be fair and

: effective. He further pointed out that trainees associated
these negative charnges with some factors such as: problems
in motivating pupils;y difficulty in pupil control and
discipline; and inadequate supervision and feedback

provided by the schocl teachers and college instructors.

f#s noted earlier, there is a general tendency, 1in
refaorm efforts, to increase the amount of time of practice
teaching. But, many researchers in the field of teacher

education claimed that there is no evidence toc support the

‘ noticn  that more time in school settings is eguated to
better prepared teachers (Howey and Strom, 1%87; uWatts,
12879 ; Howey and Strom (1987 zlsoc noted that "simply

expanding field experiences 1i1n schools 1is no panacea for

—

croblems in teacher education” (F:8).

Studies indicating positive changes are very few.
Some investigations discovered that trainees have
significantly improved in professional abilities and
attitudes when assigned to schocl teachers Qho received
special orientation on ‘"observation" and ‘"supervision",

(Feck and Tucker, 1973; Watts 1287). ,
\
\
\«
The research reports reviewed so far do not \indicate

\

that practice teaching facilitates the development of
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desirable professional attitudes in teacher trainees. In

this connection, Watts (1987) concluded that ... the
contributions that practice teaching experiences make to
the acquisition and development of professional abilities

is unclear”, (P:159).

Therefore, as the research results imply, the
professional preparation of teachers cannot completely rely

his calls for =

r-

on practice teaching experiences. Ard
greater emphases on the profescsional courses, at the

caolleges/institutions, for training and development of

-

ie

n

trainees in professional abill s so that the
inadequacies prevalent in the practice tzaching experiences

would be compensated.
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=ad Summary of the development of the preservice

program

According to some documents of the Ministry, the
practice of teacher preparation in Ethiopia was started in
1944 in a single room that was housed in Menelik II school ,
tNOE 1972) . This humble beginning went through many

changes until 19464. Prior to this period the
training was conducted at special schools or by means of

teacher training streams” in certain secondary schools.
Students were admitted For training at various academic
levels from any one of the grades & upto 10 and for various

-

periocds of 1 or 2 or 3 or 4 years depending on the grades

L

they were taken from, (MOE 1971).

These documents and a report of the Department of
reacher Education (DTE). cf the Ministry (1982), indicated
that during this time there was no pelicy ceof teacher
training that was consistent, nor were there any well-
defined objectives that could guide the work of training

teachers.

In 1964 & maicr move was taken when training
institutes were established with a minimum entrance
standard of Grade 10 and a regular training pericd of two

years. At this time an effort was made to design a
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= national curriculum tailored to suit the special features

of primary teacher training, (MOE 1971; 1982).

Accordingly, 11965 the Ministry appointed a

R curriculum committee for drafting a program of teacher

training. This was later revised thréugh wor kshops
? : organized by the DTE in 1967 and 1968, (MOE/DTE 1982).
. This document further noted that the revised curricula were
still too academically oriented and were not accompanied
with teaching materials for the actualization of the

training courses.

These curricula were later replaced by a program of
training proposed in the " Education Sector Review"” in
1972/73 which was only functional for one year; that is,
until the time of the erruption of the 1974 Ethiopian

Revolution, (MOE/DTE, 1332).

From 1974 uptc 1980, stated the DTE report (1982),
there was no regular training program for primary teachers,
but some seasonal courses of "political orientation" for
in—service teachers. And in 1980 a workshop was organized
by the DTE, in which TTI instructors and the Ministry’s
curriculum experts participated, with the aim of drafting a
tentative program and teaching materials for training

primary schocl teachers. This program was revised after a

year f{im 1931), and made tc serve in training prospective

teachers wheo were recruited from Grade 12 of Ethiopian high
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schools. This program 1is still functioning, with some

modifications, to the present day (MOE/DTE, 1982).

3.2 Obijectives and content of the training program:

According to the documents of the DTE, cited above,
and other reports (Lemma Arity, 1987), the program of
training is composed of sixteen subjects {(after the
Folitical Education was dropped some years ago). Two of
these courses are concerned with the "professional aspect®
of the training program, while the rest deal with the "non-
professional” aspects which are related to the curriculum
of the elementary schools. And students under training are
expected to attend to all these courses in order to be able
toc teach all subjects \that are being offered in the
elementary grades. Ten of these courses are offered in the
training program as csemester courses to mwinimize the load
per—semester {Lemma 1387). For a complete list of the

courses and their respective credits in the two semesters,

see fAppendix 1.

The purpose of the training program, according te

Lemma’s report (1987), "is te prepare '"generalists" who
cculd handle the full range of the primary school
curriculum, if assigned " {(F:3). Lemma further stated that

the pre-service training is aten—-month program conducted
over one academic year, from which one month is allotted to

cbeservation and teaching practice.
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Detailed statements of objectives has not been
available in many of the documerts of either the Ministry
or. thes DIE, {other than some implicit expressions of
intent). However, in 1985 the DTE has issued, in a report,
explicit statements of objectives of the training program
of primary teachers. According to the explanation given by
the then head of the DTE, these statements were sifted out
of the curriculum that was designed in 1980 and which has
been later modified through a number of wor kshops. And
these overall objectives of the pre—-service training

program are summarized as follows:

1. Producing quality teachers required at all levels of

primary education.

2. Equiping teachers with the necessary skills, knowledge

and commiiment that the prof ion demands.

mn

S

n

3. Developing awareness that enable teachers promote

comnunity development.

4. Froviding professional competence that enable teachers

instill the "national ethos" in children.

9. Froducing competent citizens with sound ideclogical

world out-look. (MOE/DTE,198%9, P:19).

Afs  has been discussed earlier, the professional

training ies coenducted through the two education courses
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{(pedagogics and psychology), and the teaching practice

program which is being undertaken in neighboring

elementary schocls, for a month.

In some of the "academic"” subjects (like, Mathematics,
Languages, the Sciences, or Geography) there are sections
that deal with specific subject methodologies. Other than
this, there is no professionally-oriented area in any of
these subjects or in the other courses (like Agriculture,
Handicraft, At . oetei ). Thus, the proportion of
professional training to that of non-professional is nearly
: P This calculation is based on the number of periods
allotted in a week, (ie, 8 periocds for the two
professional courses, and 25 periods for the others)) see
alsoc Appendix 1.

The =specific objectives of the professional courses
show that what contenté are included and also show how much
is expected of the students in view of the limited time the
courses are allotted. The following statements summarize

trhe obijectives of the two professional courses:

G T Pedagogics: the training in this area will enable

the students under training to:-

= recognize the meaning of education and its role in

social development.
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describe the main features of traditional and modern

education in Ethiopia.

identify basic concepts and principles of methads and

techniques of teaching in the elementary schoals.

acquire skills in planning, organizing and managing

classroom instruction.

describe the basic components of curriculum
materials{such as syllabus, textbooks, teachers’

guide, etc).

identify obijectives, content, and methods of

instruction in the teaching-learning process.

wse instructiornal media fsuch a&s Radio, T.V.) to aid

classroom teaching.

recognize the concepts of "effective teaching"” and
"teaching as a profession". {DTE, the 1990 Syllabus

for FPedagogics, PP: 1-12)

2. Psychology" the training provided in this course

will enable the students to :-

acquire knowledge of basic terms, facts and concepts
in psychology,and their implications to the work of

the elementary school teacher.

L - - - 5 - - . - - e e e
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- distinguish the major features of child development at
the different stages and their implications tao the

process of instruction.

- be familiar with the different theories of persocnality

and of learning and their implication to classroom

=ituations.

= acquire knowledge of basic principles and purposes of
measurement and evaluation and their application to
the instructional process. (DTE, the 1990 Psychology

Syllabus PP: '1-16)

The overall cbiectives of the training program and the
specific outcomes of the professional courses outlined in
the foregoing list are expected to provide a proper frame

of reference for this study in evaluating the professional

training program. The examination and evaluation of this
program, which ies to be discussed in the subsequent
sections, will therefore be based on the program

objectives presented so far.
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METHODOLOGY AND PROCEDURE

This study has employed a survey methodology of
research. It is concerned with describing the problem
under study and finding relationships as well. This is

possible as Travers (1964) explained, that " in many

surveys, much more than describing (frequency counts), is

done in which an attempt is made to find the
interrelationship among different factors" (F,284). This
is in 1line with the need of this study. It describes

factores [characteristics of the respondentsl like age, work
experience, academic achievement, etc. and relate them to

those dependent variables identified for this study.

Some of the weaknesses of survey methodology 1in
studying such an interaction of variablss was compensated
for by the use cof appropriate statistical tocls of some

degrze of sophistication, as suggested by Ogunbi {1973).
In addition, care was alsc taken in developing better data
gathering instruments and procedures to maximize the

reliability of responses.

The data for this study were gathered from
graduating students and their teachers (instructors)

in four selected TTIs in the country. These

-
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institutes are those found in Dessie, Gonder, Awassa,
and Nazaret. As indicated in the MOE documents cited
in chapter II, the +training program of the institutes
in the country ies centrally designed. Thus, the four
TTIs surveyed, which are more than a third of the
total, are expected to represent the ten institutes
functioning at the time. In addition to the students
and teachers, personnel from the DTE and ICDR
{Institute for curriculum Development and Research)
were consulted in developing the instruments of the
study. The head of the DTE and the pannel head for
teacher education program 1in the ICDR were also

consulted concerning the formulation of cobjectives and

selection of contents of the training program.

3.2 Samples and Sampling Procedure

fAs indicated above the population of this study are

TTI students who were graduating in 1792 and their
instructors. The TTls were selected from the different
areas of the country to get a fair representation of those

students of the different regions cf the country. This is
because that the TT7Iz select their candidates Ffrom the

awrajas" around which they are 1located. (MBE - 1G990

=, taking TTIs from difterent areszs will also help
to incorporate those students in the zample populaticn

with different academic exppsure and schooling, as this is
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one factor which is taken into account in this study. In
the selected four TTIs the total population of students
enrclled were about 1145, of which 410 (35.8 percent)
participated in the study. As to the teacher population,
the number engaged in each institute, according to the
Department of Teacher education (1982), is relatively
fixed. At the ti@e of this study the number of teachers in
each of the 7TTIs surveyed was ranging from 24-30. From
this teacher population equal number [from each TTI]
participated in the study, which is 74 percent of the
population. The rate of return recorded was about 72 and
84 percents out of the sample students and teachers

respectively.

Thus, about one-third of the student population and
more than this amount of the teachers of the indicated TTIs
nave particigpated in this <study. This representaticor,
therefore, would satisfy the 30 percent level of
participation that was suggested by Kerilnger {(1973) for

social science research.

To facilitate the generalizations of the survey
results a definite sampling technique has also been
employed. For this study a stratified random sampling has
beeri employed in taking sample students and teachers from

the respective population.

The student samples were selected from the already set

strata of the TTI classrcoms which are relatively fixed
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Lt —12 groups) at any time. And from this strata
relatively equal number of students were selected at
random. As to the teachers, since they were limited in
number by the number of courses being offered in the

training program, an equal proportion of teachers were

taken from each course.

in measuring the adequacy of the training program
based on the opinions and perceptions of the participants,
the difficulty inherent is formidable. Ogunbi (1978) , in
an effort to measure the "relevance of a program of

training” at Michigan State University as perceived by the

graduate students, has indicated the extent ocf the
difficulty in nandling such abstract concepts as
"perceptions” and "relevance”. Fnid he further noted that

surveys that measure the cpinions of respondents shouild
have a validated instrument. This study, therefore, made
an effort to have the instruments validated in which
concerned individuals from the DTE and ICDR were consul ted,
{whose names, present position and services are listed in

Appendix 7).

In developing the "rating list", which is the main
instrument of this study, a number of steps have been taken
to wvalidate and screen the items. Starting from the
literature and the specific objectives of the professional

courses of the training program, all related materials were
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reviewed in outlining the list. At first those cbjectives
from the two professional courses were selected, {twenty
from "pedagogics" and eighteen from "psychology"). And
this original 1list was administered toc selected Debre

Birhan TTI students asking them as "to what extent the

courses helped them to achieve" the objectives specified,
(see Appendix 2 ). After this intial stage, those
objectives which were rated "three" or above, (in a five-—

point Lickert scale) were retained to prepare the 1list of

professional skills {35 items).

This 1list of professional skills was submitted to
those pecple in the DTE to rate its relevance {on a five-
point scale) to the objectives of the professicnal courses.

These pecple gave their rating reducing the number of items

to twenty nine {Appendix 6&}. This refined 1list of
professional skills irated above three) was used as  the
main instrument of this study which was administered to

bocth the student and teacher samples in the selected TTis.

The final list of items comprises performance skills
in : Lesson planning {7 1items); Lesson presentation (8
itemsi; Classrocom management (38 items )3 and Evaluation of
instruction (& items). The variation in 1items in the
categories is due to the erfect of the screening the rating
list has passed through. The items in the list and those
in cther instruments {(the questionnaires) were presented in

Aamharic because of the apparent difficulties in English on
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the part of the student respondents,which the "try out"

test revealed.

The other instruments used in the study are two sets
of questionnaires for the éample students and teachers,
{(Appendix 4 and S). The guestionnaires were designedq“;o
elicit information on areas such as, respondents’ age, sex,
work experience, educational background, attitude they have

towarde the teaching profession, and experiences gained in

the "practice teaching” program.

The questionnaires wer e also used to elicit
information about the "general ocbjectives” of the training
of primary teachers. The objectives were obtained from
related documents of the DTE which were provided to this
irvestigator by the then head of the department. The

tements were oreszented in the guesticnnaire to be rank-—

n

W

ordered in accordance with their relevance and importance

tc the protessional needs of prospective teachers.

In such studies the use of "questionnaires", together
with & "rating 1list of teacher competencies” has been
ectablished in some research in the field of program
evaluation. Raths (1987), after assessing evaluative
studies conducted by teacher training institutions,; noted
that % . the evaluative data were collected through
guestionnaires given to students and supervisors during or

arter student-teacring practice,"” (Pi206). Adams (1787)
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also reviewed models af teacher education program
evaluation, in which he described the utilization of
questionnaires and rating 1list of "competency statements”
tc ccllect evaluative data. Adams also noted that "to
obtain data on how a teacher preparation program help
studeﬁts.... questionnaires based on program objectivesﬁ;re

given to them at exit from the program,” (P:189).

In this study too, the instruments {questionnaires and
the rating list) are developed and refined in light of the
maodels discussed above. That 1s, the development of the
instruments and all process of screening of items were

based on the objectives of the program under investigation.

The central issue in this study 1 th

examination of

1]
01l

the adequacyathe professicnal training of primary teachers
vis—a-vics the objectives of the teacher education program
and those obijiectives of the professional courses. TSe
rationale for this apprcach is found in the nature of the
program model followed by the teacher education program

under study.

According to the documents of the MOE mentioned in
chapter 1II, (TTI Syllabi, 1990), and the DTE personnel
irterviewed, it can be inferred that +the design of the

training grogram is based on pre-specification of program

e
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purposes. <quch a design {(model) , according tc researchers
in curriculum development, is known as a ‘"rational” or
"ends—-means" model, {Cronbach, 1963; MchNeil, 1990). These
researchers also noted that such a model calls for the use
of objectives of educationail programs as one evaliuative
criteria against which the success of these procgrams  is
measured. McNeil (1990) , further elaborated that "... in
the ends-mears model evaluation is undertaken to ses how
the learning experiences (as developed and organized)

produce the desired results" (F:117).

This apprcach has also been estabiished in studies in
teacher education program evaluation. In an earlier
development of this field, Edmintion {(1543) attempted to
evaigate the "professional curriculum” at Milawaikee State
Teachers’® college. In this effort, he first identified the
chiectives cf  the Er g am ard ther detined thiea

operationally interms of what a teacher is expected to do

] cert

P

xin . situations;  and used nhis as a Fframe of
reference for program appraisal. This was alsoc asserted by
Friedman, etal (1930), in their effort of developing a
system of evaluation for teacher education programs which

are based cn "ends-means" model. They remarked that:
Y

"ultimats Loveralll objectives that
indicate the kind of teacher to be
produced, and those terminal cbjectives
{course goals)... are valuable as
evaluative criteria against which the
actual characteristics of program
graduates can be compared" (Fs 1203
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This study, therefore, has considered the overall
objectives of the program in the TTIs and those specific
outcomes of the professional courses as a criteria in

determining the adequacy of the training program.

The instruments of the study were administered at the
end of the "teaching practice” period of the training
program. Such a time was considered appropriate since it
was assumed that the respondents would be .in a better
position to appraise the professional training in light of

the experiences gained in the field.

The students and teachers in the TTIs surveyed were
asked to rate the professional training of the program,
tie, to what extent it addressed the "performance skills”®
identified in the rating 1list}. These skills of the
prcfessional training, therefore, comprised the dependent
variables considered in this study. The independent
variables analysed in the study include characteristics cf
the respondents such as: differences in age, sex, academic
per formance, pre—-training work experience, and interest
towards the teaching career on the part of the student
respondents; a&s to the teachers, years of service in the
TTis, levels of their education, and their attitude towards

their work were considered in this study.

These independent variables are among some of the
important factors affecting the responses of subjects

involved in studies on program evaluations. Piper (1760),

——
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evaluated the elementary teacher education program (based
on the opinions of graduates) at the University of Oregon.
He found that students’ "academic achievement” and
"teaching experience prior to training" as having an effect
on their opinions of the adequacy of their training
program. Similarly, Hummel and Strom (1987), in a follow-
up study, found that "graduates®’ teaching experience"
affected positively their perceptions of the preparation
they had. In 1978, Ogunbi conducted an exhaustive study in
this field and noted that, "... trainees characteristics
like age, exposure to the world of work,‘ acade&ic
pertormance,and anticipated future roles are positively
related to their perceptions of the program relevance,”
{P:33). According to Ogunbi, his analysis depended on the
interaction effects of these variables {(characteristics) on
the dependent variables {(ie,; those performance skills that

sented to  the

1]

were dealt with in the program and or
thaanees. oin o forgi of as.ratingl  lastd. These studies,
particularly that of Ogunbi {(1978), provide a model of

analysis for the present investigation.

3.5. Statistical Methods Used

For a detailed analysis of the data +from the survey,
appropriate statistical tools were used. The basic data on
the respondents’ background characteristics were summarized
using frequency and percentage distribution, while a chi-
square was used to indicate the trend in the frequency

distribution. The trend in the ratings made by both sample
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groups was shown through the distributions of the mean and
standard deviation. And the differences between the two
sample groups, differences within groups, and interaction
effects of the selected independent variables with the
dependent variables were tested with analysis of variance

{ANCOVA) at .05 level of significance.

The appropriateness of such a statistical tocl, as a
one— way analysis of wvariance, in this kind of study has

been established in many research works. Hummel and strom

Pt

{1987) employed such a technique in their study of "the
relationship between teaching experience and =satisfaction
with programs of teacher preparation”{P.28). Ogunbi, (1978)
specifically noted that "... the ANOVA will make possible

a simultaneous comparison of sample means of selected

or

variables to give us an idea whether statistical difference

]

"

exi=ts in the data gathered"” (p:10&). He further discuscead

that ANOVA is also capable of handling data from uneqgual

group sizes.

Following the suggestions of these researchers, this
study alsc tried a3 graphic representation of the mean
values obtained from the rating. This has been used to
explain those factors that were expected to affect the
respondents’ rating on the adequacy of the professional

training.
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level of significance of all statistical tests
this study) is .05 level as suggested and applied
educational research, (Popham and ESirotnick,1973).
average" value determined in all the rating made
study is 3.00, following the point set for

items in validating the "rating list".
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CHAPTER 1V

RESULT, ANALYSES AND INTERPRETATIONS OF THE STUDY

The findings of the survey, that are precsented in
the subsequent tables and figures, are explained interms of
the four teacher training institutes surveyed. These
institutes are represented by the symbols listed below,
and are used as basic categories in reporting the findings

in this chapter, unless a different category is specified.

A = Dessie Teachers’ Training Institute
B = Gonder i 4 1

C = Awassa : =

E = Nazaret

The study considered those demographic and
background charactericstice of tre responcente that were
assumed to affect their responses. These characteristics,

which were alsoc considered important in some of the studies
cited earlier, are presented here before going intoc the
details of the analysesz of the objectives and professional

training of the preogram under study.




ITable 1 :Distribution

-3

Ty

af the respondents in the TTIs by Sex

— - e
TTis ! Teachersgj Students
e e R e
A | is| 4 57 | 22
B 15 r S 47 | 29
“C i4 1 57 29~
D 16 & 4= i8
Total 60 o T 98
Percent 89.6110.4 67.5 S2.5
The first table shows that nine ocut of

teachers and more than

sample are male.

more than those in the other three put together.

&7 percent of

The female teachers

ten of the

the students in the

in Dessie TTI are

fAs to the

distribution in the sample students it seems to be even for

both genders other tharn those from Nazaret TTI.

Eey
l.under 20 years
220 =225 =
St = S0 i

rTable 2@ Distribution of students by age
Age
; TTIs 1 2 3 { Total
i}

b =

A 41 38 - | 39

3 B 27 4& St 78

i C 20 &2 S ; 85

; D i8 =7 & &1

i i | %

§ Total i 106 183 32 301
Percent | 35.2 &0.8 4.0 | 100

Table 2 shows
the students surveyed

and mid-twenties.

that more than half

seem

toc be

{61 percent) of

between their early

Considering all categories, 9& percent
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are under twenty five years. A chi-suquare test at .05

level revealed a statistically significant difference

beyond one percent for the age distribution of students in

the four institutes.

The other characteristics of the students

considered are their academic background (measured by the

ESLCE and their performance in the training program).

achievement of students in ESLCE

Iable Z: Academic

e - = = ——e e s e
! ESLCE-
é TTis= = GFA& Total
i | 1 2 3
| —— e 08 4 o 2 et - e e - —— e p—— —
i i E - ey g 5
S : 1 =0 28 | 75 Key
iB 1 20 = 75 (1) 'aps o a8
R 5 74 =z 34 (2 J.BF =R
D z 45 14 511 iZ) above 2.8
:
e it s
; Total Tt 82 I02
P EErcent 0 2T 7009 2T 100
i : :

fic table T shows, students’ ESLCE grade range from
"below 1.8" to "above 2.8". The majority (70 percent) have
GFA betwesen 1.8 and Z2.83 and less than a third of the
sample 127 percent) are 1im the higher range. The
distribution of ESLCE achievement of the students in the

institutes revealed a significant difference beyond the ocne

percent level.
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Iable S: Students’ pre-training work experience.

i e e
i Experience
; T7Is i Totel
H i o
1 1 2 &
i
i A i S 22 S8 78 | key
i B ' 7| 20 | 48 | 751 t.teaching
H { - | ! — : :
. t C g Lo 5 57 85 experience.
H { 1 s
1D ! 18! & 36 &0 1 Z.cther works.
: . i I.nc superience,
: | i i {direct from
i } schoel)
| f ST
: Total S 194 | 298
+ Fercent T7og 0 S&0d 100

Table S indicates that about 17 percent of the

students in the sample survevyed had a "teaching experience
ocefore they were enrclied. However , about two—-third {65
< percentl of “the total respondents came directly +from
- < i ow i - - -
' schocl . s shown 1n this tapble, it is found that more than
P
[ ; a2 third of the studernts had = work esxperience of some kKind.
Fhiabt Sa=y nose who were teaching and those wha were

L he distribution of students in the csample reveala=ad a
significant difference at .oci level.

-

An indirect ascsessment was also made about the

g, studsnits’ attitude towards the teaching profession they
were about to join upon graduation. They were asked as to
what they would decide on  "getting another job opportunity

: after graduation, with egusal or 1ess pay." Their reaction

is presented in Tabkie 6.
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Table &L:Students "tendency” to withdraw from their

assigned post upon graduation.

| i
g i_ Tendency i
il S ' Total
i j o) = &G
A ! 18 27 = i 79 | _Key
a R E 29 9 38 ! 761 1.no idea of leaving
1 ! B 2D S 3651 2.unsure.
D | 2 i4 23 6511 3.will leave at any
3 e opportunity.
i Total 14S | 302
i Percent 48.0 | 100

This table indicated that around half (48 percent)
of the respondents are "very much inclined” to leave their

+iret cpportumity. On the cther hand,

in

t

+
-

n
n

teaching '
teacoing po

those who want toc retain their post (ie, who have no idea

= iz &

of 1leaving) are about I3 percent, while more than 19

gercent of them are undecided about the matter. The
difference 1in the distribuation aof the students in
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d in the teachers’ background
include: levels of education, years of service, and their

attitude towards their work since assigned in the TTIs.

Table 7: Teachers’' level of education

i Leaves { “Fotal

TTIs '__m“;nwuw:-_““__ﬂ

M ‘ — -,

S 2 3 14 | 19] kKey

1B ! = 2 ;3 e 16 1.12+1 {certificate)
1 C - 3 §2 is Z.12+2 (diploma)

{D | 1 4 12 | 17 3.Degree level

i Tota § A O S 67

§ Percent | 7.5 19.4 73.1 | 100
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The first table on teacher ‘s background, Table 7,

deals with levels of education. The table shows that the

majority (73 percent) are gradua

tes

at "first degree”

level. The data do not include "second degree" graduates

as their number, from all TTIs surveyed,

is tooc small to be

considered. The table indicates that 19 percent are
"diploma" (12+42) +teachers, and around 8 percent are at
certificate level t12+1 graduates). No significant

difference is observed in the distribution by the chi-

square test applied over the data.

e

Y= : Teachers’ years
program.

i i
TTis yesrs T:talj
i 2 E i
~ = c L o == 3
r - S — L =
E 2 & i 161
.
= 4 . < 154
D 3 3 1] 177
i Eeatoe
3

of service

able €8 shows the distribut

years of teaching experience in
program in the TTis. The data
yeare of services of teachers in
Hign school {(iFf any). fAs can be

seems to be nearly sgual number of

in the two extremes, ‘ie., less tha
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The wmiddle category of "4-& years of

experience" accounts for about 3I? percent. A Chi-square

test revealed a significant cifference for the distribution

of the sample teachers in the institutes.

[able 9:Teachers’ "attitude" towards their work in the

training program.

T e

i | Attitude

; TTis : Total
| SERSEELSE A R S S =SS SR EE | 3

i 1 2 it

J oIy R e S v B g

6 | 19 | Key:
g 16 1.low

§ 8!
i & o 1S 2.moder ate
1D 7 7 ) G S.high.
o AT SIS REte S Sl R SR R
gl A gl S =
jotal =& i, L &7
i

j percent 288 :28: S5Za8 104G ¢

Table S presents information on how the sample
teachers came to like i(disiibke) their task {(workl of pre-
paring teachers since they were assigned in the training
proge am. More than a third, about 37  percent) of the

o~

teachers in the cample reported a "low" attitude towards

working in the training program, while about 33 percent of

them are "positive” in this regard. Those who reported a
‘modsrate? ‘stand ‘are about 28 - percent. The ditference

m

among the responses of teachers in the institutes surveyed

is not found to be significant at .05 level.




Table 10 : Frequency and percentage distribution of rank orders of objectives

of the training programe.

Sta:;meuts anpondént’s Rank-0Order of objectives
objectives 18t 2nd 3rd 4th 5th
£ % R e B 4 % £ % £ %
1 5 10 15,0 152244 6 9,0 |17 25,3 19 28,3
s 192 37,0 g8 14,3 1330 11,0 |58 18,2 | 59 19,5
11 T 31 403 1 358 19 134 3 445 0
3 I8 . 25.0 1106 = 37.8 159 ~ 19,8 137 12,3 23 1.0
111 T 20 29,9 15 22,4 124 35,8 |5 Te5 3 4.5
S 4 14,6 | 72 23,8 198 32,5 149 162 | 39 12,9
1v T 3 4¢5 9 13,4 126 - 38,8 118 26,9 11 1644
S 4 17,9 44 14,6 |76 25,2 |11 2595 | 51 16,9
& v g 3 4.5 4. 5.9 |2 3.1 124 35.8 | M4 0.7
T s i 4.6 139 12,0 |so 166 Je9 22,8 1150 43

Key 1+ T = Teachers
S = Students
I - V statements of objectives:
I, Producc quality teachers required at all level of primary education,
I1, Equip teachers with the necessary skills, knowledge, and committment.
III, Develop teachers' awareness that enable them promote "Community development”,

Ve Produce comp-tent citizens with sound ideological world-outlook,

P T T e S o v A el & g oo o 2 & 3 e

IV, Provide professional competence to enable teachers instill "national ethos" in children.

T
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A1l subjects in the two sample groups have assigned
rarks to the five" general objectives" of the teachers’

training program for elementary schools.

Table 10 presents the statements of these objec—
tives and the frequency and percentage distribution of the
assigned ranks. According to this table the first cbjec-—

tive which deals with producing teachers who qualify for

the requirements of primary education” was ranked as the
"most important” to the grofessional trairiing by more tnan
27 percent of the samplie students. Zut, the teachers

ranking reversed this order, in which 28 percent of them

gave 1t a S ran. A reiatively large number of teachers
zisc ranked this stat as second and fourth 1o impor—
tance 22 and 2T percent respectivelyl.

The second statement that deals with the provision
or "meceszsary shkills, knowledge and commitment” =as demanded
by the professicon is ranked "high" among the teachers.

cre tham 46 percent or the teachers placed this statement
zz the first priority in training elementary teachers. On

and a&a relatively large number of the students

o

percent) gave it a

n

econd place.
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tatement three: making teachers aware

n

the development of the community”, both

groups seem to agree in placing it as third i importance.

The majority

percent students,
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percent.
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both groups, 36 percent teachers and 32

are recorded in giving it the indicated
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to teachers’ ranking, the fourth state—

with "instilling national ethos i chil-

i

is lso placed as third 'in rank by 3%
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Figure 1: General objectives of the " primary Teacher's Education"
programm as percieved by participant Teachers and Students

KozziVerticalz

5 = the most importanteceecee
4 = next most importantecesece
3 = third most importantesces
2 w less importantececececocsoe
1

= least important........oo

Key:

I.

11,

111,

1V,

Ve

¢ (Horizontal): statements of Objectives:=

produce quality teachers required at
all levels of primary education

equip teachers with necessary skills,
knowledge, and committment the profession
demands

develop teachers' awareness that enable

them promote " Community development",

provide professional competence to enable
teachers instill the " national ethos " in
children ®essvvecce

produce competent citizens with sound
idedogical world = out look,
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Evaluation of the Professional Training
An zcsc=scment has been conducted to get an informa-
tion as toc how the training program unoer investigation 1=
-
sdeaguate irn preparing primary teechers in some of the
2 important pr = Thesse skills, as
- IS = 4
in the preceding chapters, focus on the areas such as:
: 5 e 2 el b s s iy i e = 3 SAs
Lesson pianning, Lessonn pres-:u-_atlon, Liassr oom ;Tuarndgement,
S s s = . ~ g gl TN e 3 =¥ ! teachers
ang IinstruCllianeal Bvasal S STudents ana eacnhers 1n
o b e B B - LW Y o = = 1 ot — ] o e o — S e C Ci T t‘ Ctressic l
L Tii1s sur seyed ac=ad Linie acequacy or rne Eraressiona
(RS S Ty e te- s of 1 B et Al teaching) skiitls.
3 12 sumsnarize trhe resulte or the evaiuvation or
4 i B = H Se = SRR
S SN . 2 4 AR { Ll 2 23 IR N i SRS i~ =YX
TR PR TR ] S e e = aing prodioec i mic
G : =S = T e, A e g N~ R B e
Ma e e i = g g L e Y=t = -
tz Sk ls el £ i = soement’. Farticulagiys
o) o e B = Er =xine - T N 2 B0 B T Y e ey ;o8 7 S ==t 8 i
THC=Es Cr sl rye r Ol & L 1 i peErcElved Lhiglld
s A S i3 R S S
&t 3 xCeguate” in most - of the skiil catagories. As
' oy P T T e T s L
o o 1) el S1as — g S e AT 3 g s e g the table, the overail
£ 5 e i B S e S o ey E e i 5
e A R SR o) e 4 i & LD CELOWw average :(ﬁuj.l‘g = R4
e S 5 = ke din 211 TTi=s surveesd.
- . e - -, - - p - - - - . e o i
. e, Ll c . deta o rating given by the sampile
tezohass cr the oF brayadng din iprarassz)onal
e st Talbcann 12, isoreiatively similkar with
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Table 11 ¢ Distribution of means and standard deviations of students' evaluation

of the training in professionsl skills,

Catagories of TTIs
professional A B c D Overall
ekills (W=179) (M=76) (1=86) (8=61) i
X SD X 8D X SD X SD
h‘esentation Bkllls 3.24 .96 3.05 1006 3.11 1017 2066 1014 3.04
Classroom management Je04 1507 12,68 1,15 12,85 3:16 | 2,48  1.00 211
Instructional Evaluation 3637 495 1323 .90 3,20 1,10 }3.08 1,06 3.23
Key :+ N = Number of subjects in the sample from each TTI,
X = Mean value,
SD = Standard deviation.
e ARSIl S e retrer i N ; i y -

v m——
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ggb'le 123 Distribution of means and standard deviation of teachers' evaluation
of the training in professional skills,
Catagories of 121s
professional A B C D Overall
skills (8=19) (N=16) (N=15) (B=17) Mean
X SD X SD X SD X SD
Planning skills 341 1,1 3036 1.1 3,19 1,06 | 3,22 1,05 3.36
Presontation skills 3620 101 2.94 101 3009 1.09 2095 1007 3005
Classroom management 2,99 1,2 2,88 1,11 | 2,69 1,11 | 2,96 1,03 2,88
Instructional Evaluatioa 318 ,L,96 3,07 98 | 2,50 .8 |3.10 .98 3.00
Key : N = Number of subjects in the sample from each T,
X = Mean values,
SD = Standard deviations.
z r > 1 A 1 'Y 2
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Figure 2: Evaluation of the professional training in
" lesson planning skills ",

Key; (Borizontal): planning skills

1, Using Curriculum materials ( syllubus, textbooks, teachers' guide etc,)
in planning lessons

2, Preparing instructional plans at different levels/amual, unit, daily lessons)

3¢ Designing a variety of learning experiences and activities according to the
level of the learners (pupils)

4, Selecting instructional methods according to pupils' needs and ability

levels,
S5¢ Preparing appropriate instructional aids from local materials,

6s Preparing questions that stimulate thinking and directed at different
cognitive levels, (roull, comprehension, application o‘to.)o .

Te Organizing elements of the instruotional plan, (objectives, contents,
methods,etc,) in a logical order,

|
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Figure 3: IXvaluation of the professional training in

" Lesson presentation ™ skills,

Key ‘Borizoxrta.ll ¢ presentation skills

1o

<e
3.
de

Se
6e

Te

8,

developing the classroom lesson with the proper structure, (ie, introduction,

presentation, stabilization, and summary)
Ad justing classroom instruction to the level and needs of the pupils,
Relatring the classroom lesson with other subjects and

Using instructional methods and techniques that are appropriate to the
objectives of the lesason,

Using teaching aids and other educational media, (Radio, TV etc.) properly,
Presenting the lesson in a logical order, (ie. simple to complex etc,)

Utilizing appropriate questioning techniques that stimulate thinking and
more class participation,

Using community resources, (National Libraries, Museums, Social organizations,
etc.) to facilitate instruction,
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Figure 4: ZIvaluation of the professional traiming in

" Classroom management " skills,

Key, ( Horizontal ) s+ Management Skills

Te

2,
3.
de
Se

6o
Te

8.

Organizing the class, ( such as in large and small group discussion, project
work, field work, etc,) for better learning.

Organizing class activities in such a way that students share responsibilities,
Managing class discussion and student participation properly and fairly,
Providing students with some apportunity of suceess

Giving proper praise and support to the efforts (contributions)
students make,

Providing opportunities that help students develop selfdiscipline,

Dealing with problems and conflicts in the classroom directly and
constructively,

Providing necessary guidance services to those students who have special
needs or problems,



e
skills that received "average" rating from the sample
t»:—achérs are: "dealing with discipliine proklems directly
and constructively"” and "giving proper praise and support
to studen s {1tems 7 and S respectively). The rest iaf
the skillis in this set received a low value in the evalua-—
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Figure 5: Ivaluation of the professional training in

" Instructional Evaluation " skills,

Key, ( Horizontal ) : Skills in lesson Evaluation

1o

2,

3.

4.
Se

6o

Constructing various instrwments of evaluation of learning, ( such as @
selection types, short answer, multiple choice type etc.) on the basis of

lesson objectives,
Properly conducting evaluation process and recording results,

¥easuring students' progress on a regular basis through different mechanisms,

( such as 3 observation, home work and classwork exercises, quizes, tests, etc,)
Using evaluation results to diagnose pupils' difficulties and provide feedback,

Improving classroom instruction based on the results of the evaluation of
learning,

~

Using evaluation results to modify subsequent instructional plans,
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MNean Values

- TT =

3 (P s20)a == TeacherJ
|{F 2 +40) —— Students|
‘f'
b Key, ( Borizontal ) j
3 -
§ el Practice teaching contributes:.
s 3‘»”/
< 1o less than other aspects
)
2 2, a8 equal as other aspects
3¢ more than other aspects
A T
e—I % 1
1 2 3
Figure 6 : Bvaluation of the professional Training according
to views on the " practice teaching ™ experience,
5 F = 3.34 ®
Key, ( Borizontal ) 3
44
Feed back recieved from advisorsie
1, very much related
2, not much related
3 e
3¢ conmtradictory
’-. -
4 £ K
*P <co.0f
Figure 7 3 Bvaluation of the professional Training according to

" feedback and advice " students recieved in
practice Teaching programe
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2.2. Once these skills are identified and specified
into broader areas, such as those discussed in this study,
then a systematic training in them should be provided
through the professional courses. Such a training can take
place in different forms, but basically it involves the
following sequence of activities:

= Specification of professional skills {(teaching
behaviors).

- Performance of the specified skills (ie, the
students practice the skills through simulated
situations)}.

s Feedback on the performance

= re—teach (with modifications based on feedback)

- Fer faormance - feedback - correction...until

desirable professional gualities are achieved.

2.3. To accommadate such explicit training i1n the
professional education component of the program, the
professional courses in the TTls should be expanded. The
proportion of these courses is better be increased, and be
given more emphases as compared tc other aspects of the

program.

2.4. The T7Tls should also keep pace with research
developments on teacher education, and undertake research
activities to update the qualities of the professional
training being offered. This is very important because, as

the findings of the study indicated, 1lack of adequate
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tice teazhing" experience, the
$cllowing points to affset the

oroolems iderntified in the results of this study.

~.1. Definite objectives for the practice teaching
program should be cset by the TTI. The objectives should
focue in helping the trainees to master the professicnal
=¢:ill=s that are derivsd from rezsearch and that are relat=d
with the objectives cf the crofessional training in the
TTI. Moreover, the professicnal training provided in the
TT: anc the fielc-based practices af + e schools  shoulg be
Sosigned aro stricbared o cenplemERL one anctiher 1T

seing the cblectives of the training programes

= =miliipse oidthe practice progEamoeg. s the T11 shocid
ST (g gl o ctrictens. aiic e c--ocl teachers  with some
crientaticon oo iy “the ‘dbjectinasin practice teachin
{3:7) trele description” which ctates duties and
FetronaibihitiEes during the practice
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Interview Questions to the Head and Division __Coordinators
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Appendix 4.
Questionnaire for TTI students (prospective teachers)
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Appendix o

Questionnaire for Institutors in the TTI
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Rating List for Evaluating the Professional Training in the
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using instructional methods and techniques that are

appropriate to the objectives of the lesson.
using teaching aids and other educational media,

% eim ]
i o

{Radio, V.) properly.

presenting the lesson in a logical order , (simple
to complex, known to unknown, etc.)

utilizing appropriate questioning techniques that
stimulate thinking and more class participation.
using community resourse, {(such as: Libraries,

Museums, organizations, etc) to facilitate

instructiaon.
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constructing a variety of evaluation instruments.
{such as: selection types, short-answer, essay
tests, etc) on the basis of the objectives of the
lesson.

propersy conducting evaluation processes and
recording results.

measuring students progress in a regular basis;
{through observations, homework, class exercises,
quizs, tests, etc.)

using evaluation results to diagnose pupils’
difficulties and provide feedback.

i1 mproving classroom instruction, {such as:
presentaticn, methods and materials of teaching,

etc.) based on the results of evaluatiaon.
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