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ABSTRACT 

The mam purpose of this study was to identify the major 

reasons(causes) that influence pupils to drop out of school at primary level 

in SNNPR and to forward suggestions so that the problem would be 

minimized. 

To carry out the study, twe lve primary schools were selected £i'om six 

zones using the purposive or judgement sampling technique. One hundred 

forty-four primary school pupi.ls(72 rel11rnees and 72 non- returnees), twelve 

principals, and 36 teachers have filled in the questionnaire. Twelve pupils 

from grades 2,3, and 4 and 15 parents and/or community members as well 

as 6 ZED ( Zonal Education department) offficials were used as data source 

using interview questions. In addition, data on pupil emollment, dropout, 

and repetition were collected £i'om the statistical documents of MOE, 

SNNPREB, and from the rosters and other documents of the sample schools. 

The obtained data were analysed using statistical tools such as 

percentages, means, the chi-square, and the rank order correlation 

coefficient. 

The results of data analysi s have shown that student dropout is the 

function of the in-school and out-of-school reasons. Among the in-school 

factors that have greatly influenced pupils to drop out of school in the 

region, incomplete grades of the school level , shortage of school supply and 

lack of encouragement from teachers were the major ones. Regarding the 

influential out-of-school reasons , pupil s' involvement in income generating 

activities, lack of material and financial support and excessive involvement 

in domestic work stand out. Other in-school and out-of-school reasons were 

also identified although they were not as strong as the above mentioned 

111 



ones. The study has also noted that factors which cause pupils to drop out of 

school are not single. They are interrelated and interwoven. 

On the basis of the findings, such points as up-grading the in-complete 

primary schools to 1-8 level, improving the professional competence of 

teachers, subsidizing pupils' clothing and school supplies, revising the policy 

on school fee, improving the agricultural sector to create more employment 

opportunities and expanding and strengthening literacy program and non­

formal education are forwarded as recommendations. 

lV 



CHAPTER ONE 

1. INTRODUCTION 

1. 1. Bac kg round of th e S tudy 

Some fo ur and half decades ago, Olsen ( 1954 : 67) wrote that education 

wou ld promote se lf-realiza ti on, eco nom ic effi ciency, human relati onship and 

civic responsibility. Similarly, Assefa ( 1967 ), focusing on education as a ri ght 

hand fo r economic development, said, "Indeed to ta lk of cap ital output ra ti o or 

the production fun ction and development without regard to the effects of 

educati on, technical progress or innovat ion is to "Write Hamlet and leave out 

the prince". I-Ie warns that neglect of the educational framework could very 

well lead to an undesirab le im ba lance whi ch could arrest the progress of 

economic development. In the same token , World Bank. is of the view that 

ed uca tion is a corner-stone of economic growth, soc ial deve lopl)lent and a . .. .. 
• .... ' . .. ". . • • roo · . .. . '". 

principal means of improving the welfare of indiv iduals (Worl d Bank Pci li cy 

Paper, 1990: 2 ). Recent literature also lays greater emphas is on the 

importance of education that without an education, people cannot work 

producti vely, care for their hea lth , susta in and protect themselves and their 

families or li ve culturally enriched li ves. On society wide sca le, the deni al of 

educati on harm s the cause of democracy and soc ial progress and by ex tension 

. internati onal peace and security ( UNICEF, 1999: I ). On the bas is of thi s 

general framework, educat ion, with espec ial emphasis on pr il11ary leve l, is ofa 

high priori ty in the overall development endeavors of the governme nt in 

Ethi opia (MOE; 1994 :4 ). 

Primary education is the part of educational systel11 wh ich serves two 

major purposes : to produce a I iterate and numerate popUlation who can dea l 

with prob lems at home and at work and to serve as a found at ion up on which 



furthe r edu cat ion is built. (World Bank Po licy Paper, 1990:8 ). However, in 

many countr ies of the develop ing wor ld, it has not been ab le to meet th ese 

objectives. Th is is becau se, in deve loping countries, educati on in general and 

primary educat ion in particu lar is entang led in such probl ems as : 

a) lack of access and equal ity of opportunities; 

b) low internal effi ciency whi ch is characteri zed by hi gh rates of dropout 

and repet ition; 

c) low external effic iency; 

d) low quality of educati on by which is meant poo r achievement of pup i Is, 

unsuitability of curricu lum to its goals, scientifi c educat ion witho ut any 

practi cal appli cation or unavai lability of school textbooks; 

e) shol1age of qua li fied teachers and/ or too hi gh or low pupil/teacher 

rat io; . 

f) weak ed ucafioftal management; ", 

g) d ilapidati on and poor ma intenance of school build ings; etc . (Bos, et. al. 

1973 ; Worl d Bank Po licy Paper, 1990; Magnen , 1991.). 

Li ke in o ther deve loping coun tries, the sys tem of ed ucation in 

E thiopia is beset by the same web of di ffi culties. Despite the continuous 

governmenta l attempts to improve the educ\lt ional system in the country , it 

is still faced w ith probl em s of enormous proport ion. Aya lew (2000: 105) 

describes the situation and magn itude of these problems as follows: 

Vel)' 1011' parlici!,"'ion role o(school aged ch ildren ( II Ihe 
prill101)' level: I/"acceplablv high gender and mral /lrba" 
di.lparily: high repelilion Clnd dropollI roles: de lerioraling 
qualily of ec/I/calion '" all levels: and inejJiciel1l 1I/(lIwgell1el1l 
because of poor slaffing of Ihe ec/I/calional offices .. 



We can thus s imply understand that student dropout is on e of (he 
signifi cant probl ems in the education systems, especially or the developing 
wor ld . According to Campbe ll and Ramseyer (1958 : 92 ). student dropout is 

one of the seri ous concerns of schoo l people . Adams (1969: 101 ) shows how 
ser ious the dropout problem in the developing countri es is : many pupil s start 
in the first grade, then drop out and then come back again as repeaters and 
drop out again. Some schools in rural areas offer only one or two primary 
grades because of lack of teachers capable of teaching the upper g rades. 
Coombs ( 198 5) notes that desp ite the dramati c expansion of primary schools 
and increased enrollment in many of the deve loping countries, the number of 
pupi ls who successful ly complete their education is still insufficient. Lockheed 
and Verspoor (199l: 183 ) al so indi cate that the most relevant measure of the 
effect iveness of educational system is not the number of studeilts enrolled but 
the nLlrhb~~' of graduates who have achieved the required level of learnin g. 
Many children drop out during the early years of the primary cycle and never 
attain basic lite racy and numeracy. 

Dropout problem pervasive ly exists in the education system o f 
Ethiopia. It has been rellected in the recent Education and Train ing poli cy o f 
the country (MOE ; 1994: 3) as " The gross participation rate of primary 
educat ion is below 25% of the relevant age cohort. Of these,.a large number 
di scontinues and relapses to illiteracy. " Thi s has been perceived by educators 
in the country a long time ago, but was regardea as a norma l fea ture in the 
educati on system. Tadesse Terefe ( 1964 ) and Assefa Bequele ( 1967), for 
exampl e, pointed out that the intake rate for the country was small and thel'e 
was the problem of hi gh dropout rate. More recently , Ayalew (2000: I 05) a lso 
confirmed that dropollts and repeaters at IJI"i mary and secondary leve l 
schooling are considerably high , and completion rates very low . Besid es, th e 



wastage is more serious at the primary level and more severe on the already 

deprived sector of the populat ion, i. e . gir ls and chi ldren fro lll rural areas. He 

further suggests that if greater effi ciency is to be attained, the loss of scarce 

resources due to wastage has to be curbed. Degarge ( 1998 ) also indicates the 

problem's resource implication in that dropping out has the worst impact 

because pupil s drop out of school before the minimum permanent literacy and 

numeracy is achieved . 

In SNNPR too, student dropout is one of the seri ous probl ems that 

challenges the education sector. In contrast to the attempts of the regional 

government to expand enrollment at primary and hi gher levels, stati sti cs show 

that the dropout rates are increasing from time to time. (see tab le I below). 

Table 1: Primary School Dropout and Repetition Rates Compared for SNNPR. 
, 

Academic year ( E.C ) 

Grade 1987 1988 1989 1990 

D R D R D R D R 

1-4 13 .9 11.3 26.6 9.2 23.2 10.7 23.7 11.2 

5-8 10.0 12.5 9.2 12.5 13.7 13. 3 124 15.7 
---

Source: Education Stati stics of SNNPREB Annual Abstract ( 1991 E.C) 

The above data a lso disclose that in the region, dropout is more ser io us in 

the first cycle primary level than it is in the second cyc le. Bes ides, dropout is 

more serous than repetiti on in the region. 



The problem of student dropou t is one of the centre points in education 
sector st udy in order to identi fy: 

• causes so as to be ahle to propose appmpriate so lution s: 

• its educati onal, soc ial and economi c conseq uences and 

• the obstac les to its so lu tions (Magnen, 199 1: 48). 

Accord ingly, th e aim of thi s study is to identify the maj or causes 
(factors) that influence students to leave sc hoo l before completing the 
educational cyc le ( pril1l ary level) in SNN PR. The facto rs are then cO l1lpared for 
urban and rural sett ings, gender, school and student characteri sti cs in order to 
suggest possible solutions whi ch will have il1lplications to planners and dec ision 
l1lakers. 

1.2. Statem ent of the Problem 
Student dropout at pril1l ary leve l is one of the worst impedim ent s to 

ed ucat ional expansion at all higher levels. It hampers the efficiency leve l of 
educati on by red ucing the size of enrol ll1l ent and was ti ng educati onal resources. 
In addition students who drop out of sc hool, as Li chter ( 1966) points out, harm 
themse lves and the soc iety at large both cul turally and economi ca lly. 

Al though different researchers treated the probl em as a contri butin g fac tor 
to' ed ucati onal wastage, ( Ada l;e. 1993; Ayal ew, 1997; Dal'ge, 1997 Degarge, 
1998; Shiundu , 1999 ; ctc. ) intens ive study ha s not ye t bee n co nducted to 
identify the major causes and recommend poss ible so lutions espec iall y In 
SNNPR, where there is large cultural, econol1li c an d lingui st ic diversiti es. 

The case in point was taken up as an agenda fo r di sc uss ion dUI'in g the first 

Annual Review Meeting (A RM ) of ESDP conducted in Debl'e Zei t on 15 th 

March 1999. The maj or questi ons rai sed regard ing thi s issue we re: 



• What are the reasons that kept the dropout and repet ition rates ri sing? 

• What measures are env isaged to be taken to address these educati o n 

wastage issues? 

Accord ing to the minutes of thi s meeting, assumptions were a ired out by 

different participants of the ARM as underlining reasons for high dropo ut and 

repetition rates : 

• opportunity cost; 

• abduction and other cultura l barriers; 

• poor facilities ; 

• povel1y; 

• hi gh (overage) entry in grade one which causes several 

problems of its own, including the need of chi ld ren to in vo lve 

. . 
· 111 II1come earning; 

• low consc iousness of the importance of ed ucat ion. 

However, the meeting at last strong ly emph as ized that an in-depth study be made 

to address the issue properly. 

The purpose of this study, therefore, is to in vest igate the major causes of 

student dropout at primary leve l in SNNPR. More specifi cally, it seeks answers 

to the foll ow i ng basic quest ions: 

I. What are the in-schoo l (instituti ona l) facto rs? 

2 . What are the out-of-school (socio-economic) factors? 

3 . Which of these factors exert the strongest influence? 

4. What pol icy implications does thi s have to pl anners a nd dec ision 

makers? 



1.3. Significance of the Study 

Thi s study will be of help in identify ing the causes and , des igning and 

compiling sol ut ions to the problem of student dropout at primary leve l. Planners 

and decision makers w ill be able to consider the influential inst itu tional and 

soc io-economic variables in setting priorities. Teachers, principals, parents and 

the community at large wi ll also be able to use the suggestion s as guidelines to 

minimize and prevent the problem: It will al so enrich literature in its category. 

1.4. Delimitation of the Study 

This study is delimi ted to the analys is of the major causes and their 

solutions of the problem of student dropout at primary leve l of the government 

schoo ls in SNNPR. There are reasons for limiting the study to SNNPR. First, the 

wri ter of this paper has experi ences on the school operatioil as he is one of the 

experts and school supervisors in the REB and knows that thi s is one of the 

severe probl ems in the education sector of the region. Second, as a result of thi s, 

the problem has repeatedly been raised as an issue during the Burea u's Education 

Conferences of sequent years. Third, as there are high lingui sti c, cul tural and 

soc io-economic di versities in this regi on, the writer thinks that the causes of 

student dropout might also be diverse. Finall y, studies have not yet been 

sufficiently co nducted on 'thi s problem to establi sh its nlagnitude in th ~ region. 

The study is delimited to primary level because of the seriousness of. the 

problem at this leve l. The foll owing table sJi~ws th e increasing rate of student 

dropout at primary leve l for four consec uti ve years. It also compares the 

problem with other regions and shows that SNNPR is one of the regions where 

pupil dropout rate is constantly increasing at primary level. 

7 
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Table 2~Primary School Dropout Rate in Di fferent Regions of Ethiopia. 

Region Academic year 
1996/97(89) 1997/98 9QL 1998/99 (91) 

No oJ % No . of (X) No. of % 
Dropouts Dropouts Dropouts 

Tigray 43286 14.96 62292 16.01 78930 18.98 
Afar 863 6.83 1220 8.24 I 151 6.91 
Amhara 104593 12.67 118157 11.22 152486 12.02 
Oromiya 158684 12.54 192220 11.62 259867 13.42 
Eth.Somale 66946 11.59 8226 13.42 9452 15.42 
Benishangul 3328 6.44 10583 14.66 13136 16.50 
SNNPR 244859 14.73 273464 15.79 302069 19.90 IX) 
Gambella 3322 12.70 5025 15.42 5950 16.72 
Ilarari 935 14.44 1356 7.27 2293 10.40 
Addis Ababa 20829 16.3 8 23690 13 .1 9 236 15 ) 3.45 
Dire Dawa 2433 I 1.1 7 1877 7.68 3090 ·12.2 1 

< 

Source: Calculated from data in EMIS ( 1996/97~ 1998/99) • 



1.5 , Definition of Key Terms 

1.5. 1. Dropouts : 

Pup ils who, for differing reasons, leave school before completing the grade 
or educati onal cycle in which they are enrolled ( Hornby, 1974). 

1.5.2. Returnees: 

Those pupils who came back to school after dropping out for one or 
more years. 

1.5.3 Non-returnees:- Those who have not dropped out and presently in 

school. 

1.5.4. Efficiency: 

Quantitative relationship between inputs and outputs. 

1.5.5. Inputs: 

Number of students enroll ed 

1.5.6. Outputs: 

Number of students graduated complet ing the cycle they are 

enro lled in . 

1.5.7. Effectiveness: 

The degree to which an output accords with the stated objectives. 

1.5.8 . Cohort: 

'Group of pupil s who are of the s,un~age group, begin sc hool ing at the 
same time and expected to complete it together. 

1.5.9 Incomplete pr imary Schoo ls: Schoo ls whi ch do not have 1-8 grade 
level in its complete fo rm. 

9 



1.6 Limitation of the Study 

In spite of the attempts made to compare the complete (1-8) and 

incomplete primary schoo ls in terms of dropout rate, it was not poss ible due 

to lack of data in the region. 

1. 7 Organization of the Study 

This paper is organized in five chapters. The first chapter deal s w ith 

background of the study, statement of the problem, significanceof the problem, 

limitation of the study and definition of key terms used in the study . The second 

chapter is devoted to the presentation of the review of related literature. The third 

chapter is concerned with the methodology and procedures employed to co llect 

and analyze the data. Data presentation and ana lysis of the findin gs is dealt w ith 

in the fourth chapter. Summary of the findings, conclusion and recommendations 

are presented in the fifth chapter. 

10 



CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

2.1. Dropping Out as a Problem in the Education Systems of the 
Developing Countries. 

Vari ous studi es associate the systems of Education in deve loping countri es 

with low standards and inferior quality . Thi s may be described in term s mainly 

of low parti cipat ion rate of schoo l aged ch il dren at the primary leve l, high urban­

rura l and gender di sparities high repetition and dropout rates, overcrowded 

classrooms, lack of teaching learning materials, inefficient management because 

of poor staffing of the educational offices and the resulting tenuous ach ievement 

of students (Carony, 1982 ; Teklehaimanot, 1998:4; Ayalew 2000: I 05) 

Sim i larly, Shiundu (1999: I ) c learly states that most of the education systems in 

the developing nations are relatively young and still grappling with prob lems and 

constra ints of various kinds. Among these are issues of access and equity, quality 

and relevance, dropouts and non-transiti on resources and failure. Th is ev idence 

indicates that student dropout is one of the stumbling-blocks in the attempt to 

achi eve educati onal goals in the developing countries. 

The magn itude of pupil dropout in the developing countri es, as Phi llips 

(1975:4) wrote, is quoted as fo llows: 

In the developing countries making ZIp the continents of Africa. Asia. and 

Latin America, there were as at 1970 an estimated 269 million children 

aged 5-1-1 who were Ollt of school ill the sense of having left school 

bejure cumplel iol1 ur 1IL'\'er alfended .\l '/iUU/. The llilll/hel' is e.\jJccfed un 

present Ire lid, la incre{/sefroll1 129 million in 1975 to 375 million 

II 



It has also been reported in so me recent studi es that there is a cons idnable 

difference in intake capac ity between the lil'st and the final grades of the 

educational cyc le (Het land and Ishumi , 1984: 61) and that in low- income 

count l'ies, due to the high dropout rate, fewer than two- third s o f those who 

en mil in primary sc hool co mplete the entire cyc le (World Bank Poli cy Paper, 

1990: I I) . Hetland and Ishuilli furth er reported that on average 101' th e 89 

deve loping co un tries, only 61 % of tho se starting primary educa tion arou nd 

1976177 wou ld reach grade 4 , Th is shows that the pmblem is so large and 

increas ing from time to tim e. 

Ethiopia is by no means an exception. The education system of the 

country is entangled in different problems ( Ayalew, 2000) among which student 

dropout is one. This has clearl y been stated in the recent Education and Training 

Po licy of the country ( MO E, 1994: 3 ) as " The gross participation rate of 
" '. . .. 

primary education is be low 22% of the relevant age cohqrt. Of these, a la rge 

number discont in ues and relapses to illiteracy ", The findings of various studies 

agree with the statement of thi s pol icy. The observat ion from ESR ( 1996:iv), 

fo r in stance, shows that country-wide, 2 I. I % of the primary schoo l students 

dropped out and thi s was 35.7% fo r boys and 42.6% for girl s in grade one. 

Adane (1993:42) ci ting Tadesse ( 1974) showed the grav ity of the dropo ut 

problem in the country. Accordingly, in 1970's about 80-90 per cent of pupil s 

dmpped out befo re completing the seco nd grade. Til aye ( 1999:67) dec lared that 

fmm those who entered grade one (the co hort of 1976177-1993/94) the 

proportion of students who survived up to grade 12 was unlikel y to exceed 12%. 

i\ lnre rcccnrh'. it ha s heelll'ecmclcd in fduc ,lIinn stJtistics lor the "car 199q~OOO . . 

(MUc: l~ iVII S , 1999/2000:13 ) lhal atnal ionallel'ci. 30 ,3% o l' lhe pupil s cil rolkd 

in grade one in 1991 E.C. have lelt sc hool befo re reaching gl'ade two. 

I: 



The above ev idence thus appears to show th at dropping out is a se rious 
and pe rvasi ve problem in the education systems of the deve loping co untries 
depr iving children of access to ed ucati on- their bas ic right. 

At thi s stage, it seems logica l to ask a ques ti on why student dropout is more 
ser'ious in developin g countries than it is in the developed ones. Ayalew 
( I 997 :493) c iting Si mm ons (1980) presents the reasons for thi s phenomenon as 
fo ll ows: 

a) the supply of school places, exp ressed as a percentage of the sc hool age 

cohort, is higher in deve loped countries, thus obviat ing the need to reduce 
the number seeking admission, as is necessary in the de ve loping countries. 
Lack of fin ance and of local se lf-reliance are the main constraints to 
ex pand enro lment. 

b) indi vidua ls in deve loping countries generally ha ve less moti vat ion to 
obtain more yea rs of schooling. 

c) parents of poor chi ldren are not as und erstanding or supporti ve as are 
parents of upper income children. 

d) the costs of education, both direct and in ea rn ings fo regone, are often too 

great for the poor to afford. 

2.2. Dropouts as a Form of Educational Wastage. 

Literally, the term wastage is defined as lo ss or no longe r in Li se ( Hornby, 
I C) 7-l C)R(i ), It simpl y mean s loss ca used b\ \\ 'aS IC , Wastage in educat ion is 
descr ibed as the fai lure of educatio nal sys tell1 to ach ieve it s objectives (E iclu s, 
1984:114). Thi s term has emerged in educati on and is being used ma inl y fo r two 



reasons. First, education is pet'ceived as a ri ght to whic h every chil d or person is 

entitled, at least basic educat ion , in order to develop human potentials for se lf­

actualization both socia lly and economically and become use ful member of the 

househo ld or family, community and nation. Secondly, education is perceived as 

an in vestment from which dividends and profit must acc rue (Shiundu, 1999:4). 

Wastage in education is measured mostl y by the magn itude of the 

co mbined effects of repetition and dropout t'ates ( Ayalew, 1997: 492). Since one 

of the main objectives in education is to transmit certain levels of knowledge to 

students by lead ing them through a cycle of studies, it has been considered that 

dropping out before havin g completed the cycle is a waste (Eic lu s, 1984: 114). In 

add ition, it deprives indi vid ual s and nations at large of th e ab ili ty to make the 

most effic ient use of scarce resources (Sh iundu, 1999:3) because dropouts 

raise the costs associated with producing a graduate of the primary education 

system ( Lockheed and Verspoo r, 1991). These costs, accord in g to the writers, 

have three components : the amount spent directly on sc hooling, i.e. bot h the cost 

to society fo r provid ing a place for each chi ld in sc hool and the cost to parents 

for items such as transportation and school supplies. The second is the 

opportunity cost of school chi Idren's tim e- the val ue of the labou r foregone when 

children attend schoo l in stead of holding outside job or work ing at hom e. The 

third is the future cost to dropouts and the ir parents in the labour market, failure 

to complete a primary education trans lates in to a lower rate of return for eac h 

year of schoo ling missed. Other authorities ( Hanson and Brembeck, 1966; 

Gargiulo and Cro uch , 1994; Tegegn, 1998; and MOE: EM IS, 2000) are also of 

th e sam e opin ion that stude nt dropout is wa stage hecause the in leqnlt'tlt tn a 

dropout in terms of money. buil dings, and teac hers is largel y wasted . 
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Wasted too are his hum an potentialities and talents whi ch only minimally 

de\ 'e loped, often do not enable him to create a more sat isfactory life for himself 

and hi s co mmunity as well , 

Although all th e ev idence given abo ve re lated student dropout with the 

raised cost of schooling, none has indicated the ga ins made by a pupil befol'e 

dmpping out. Th is may be cited as a li mitation in these studi es , However, 

dropping out of sc hool is beyond doubt costly both to the individual as well as to 

society ( Rumbergel', 1987 in Ayalew, 1997:493). 

In general , when pupils drop out of school, they are bei ng excluded from 

meaningful participation in the socia l, economic, polit ical and cu ltural life of 

their communities ( Shiundu , 1999). Thus, dropout problem seems to be one of 

th e tragic dimensions in educationa l wastage because it is the mi ssed opportunity 

for individuals, fami li es, comm unities, ent ire nations and regions of the wor ld. 

2.3. Causes of D,'opping Out 

Vari ous studi es provide ca uses due to which students quit schoo l. These 

are categorized in a va ri ety of ways such as fam il y related, school related, socio­

econom ic or indi vid ual causes, etc , Thi s section attempts to cite as many causes 

as poss ibl e so as to be able to understand thei l' SOUI'ces, trend of development and 

magnitude in di ffere nt places and span oftill1e in the edu cation systems. 

To begin with, Smith (1961) puts reaso ns for student dese rtion in three bi g 

categor ies .These are mi smatch between school curricu lum and pupils' interest, 

",·,· ,1 i" ,. r hilrl hhnll ,. ~n(1 "'c i:l l enforcement in whi ch illT incl uded ,uch fac t(w; 

as heal th , lack or parental awal'e ne ss about the imporl ance ot' educat ion. etc. 



Levin ( 1987) in agreement with the fil'st point of Smith, says that improv ing 

standards and minim izing the dropout problem is poss ible only when pupil s' 

learning needs are met. 

Richard ( 1969) in " Plann ing Education for Afr ican Development" points 

out that dropout can be caused by a number of facto rs which often operate 

together. The most frequent of these are, the avai lability of school places and 

fac i liti es, attitude towards schoo ling, and the leve l of sc hool fees. He further 

clarifies that dropout ( wastage) at the major points- the end of pri mary and 

j unior secondary school- mainly results from insufficient places at the next level. 

Howeve r, according to Richard, the me re availabi lity of empty places at the next 

level may not mean that the dropout problem wou ld be so lved. 

Frey (1970) groups dropouts into three categories : those who leave school 

fo rced ly, those who leave because of academ ic in competence and, those who 

leave while academically competent. 

Pup ils who are included in the fi rst group are those who leave school 

because of such external factors as parenta l death, ill health of themse lves or 

th eir parents, etc. which are beyond their co ntrol. Those who are included in the 

second category leave schoo l because they th in k that they cannot keep up with 

schoo l work, or experience mu ltiple repetit ion and fi nall y real ize that they can't 

complete the leve l they are in. The thil'd group contai ns students who have 

suffic ient academic competence for th e level they are en ro ll ed but they do not 

real ize thi s and desert schoo l due to soc io-eco nom ic or other reaso ns. 
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Psacharopoul os and Wood hall ( 1985:209) and Banelji (1998) elabo rate ly 

ana lysed the causes of pupil dropout and came up with more or less s imilar 

reaso ns. 

Psachal"Opo ulos and Woodha ll , for instance, show us the list o f causes for pup il 

dropout as fo llows: 

Poverty which may give rise 10 illness. malnutrit iun and absenleeisl1I , Ihe 

high opportunity cost of schooling for poor families. cultural factors 

which affect girls in particular. inappropriate curriculum and 

examination, which are often excessively academic and designed to 

prepare a minority of pupils fo r upper secondar)! and higher educat ion: 

badly trained teachers: lack of textbooks and materials :overcroll'ded 

schools; and shortage of secondary school places .. 

Gargiul o and Crouch ( 1994:1 4) in the ir study entitl ed Schoo ling, 

Repetition and Dropout in N icaragua identified two major classes of factors that 

caused pupil s to leave school before compel iti on. These are immed iate or se lf­

reported reasons and indirect or impl ic it reasons. Among the self-reported 

reasons, the need to work stand s out causing 25% of a ll desertions. Hea lth was 

the second important problem causing 10.5% of the children to abandon their 

stud ies. Pregnancy is euphem istically inc luded under thi s reason. That's why 

health is a more significant factor for g irl s than it is for boys. Another self­

repol·ted ca use of dropout is the inavai labi lity of higher grades at the next leve l 

which caused 6.2% of the children to quit sc hool. Among the indirect or impli c it 

reasons late entry, mult iple repetition, mother' s and father' s education and 

occ upati on, marital status of pal'ents, e tc. are th e major ones. 

Carro n and Chau (1996:79) lay greate r emphas is on pare ntal faith in 

schoo l as a reason for pupil dropout .They say that parents do not send o r do not 
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keep the ir chi ldren in schoo l even when the schoo l is on the ir doorstep. Parent' s 
w il lingness and abili ty to schoo l the ir child re n cannot be taken for granted if they 
lack fa ith in schoo l as an instrument of soc ia l promotion . Acco rd ing to these 
researchers, the com bined phenomena o f graduate unemployment and the 
booming o f the info rma l sector of the economy, whi ch empl oys many peopl e 
w ithout fo rma l qua lifi cations, is supposed to feed these doubts about the value of 
schoo ling. They cited the example of China where the attracti on of indu stri a l or 
commerci a l ac ti vities had been identified as one of the main reasons fo r 
dropping out among children, mainly at junior secondary schoo l leve l. They 
fUl1her reported that such reasons as poor quality of school, pupil s' home 
env ironment ( rural Vs . urban) and weak contact between parents and the schoo l 
caused pupil s to quit school early . 

Concerning pupi l' s home en vironment they added that town centers are 
systematically ad vantaged over marg in al urban zones and even more so over 
rural zones . Many pupil s in the rura l areas li ve in houses without e lect ri c ity or 
running water. Few pupils have their own desk, let a lone the ir own room. 
Children have littl e contact with the written word outs ide of schoo l due to the 
paucity of reading material s and to the low leve l of educati on of parents .. . 
parents with little fo rmal education on average are poorer, offer the ir children 
less opportunity to study, are less ab le to ass ist them in schoo l and need them 
more to he lp out at home or in the field. With regard to parental fa ith in 
educat ion, Tekeste N egash ( 1996 :65) sa id, "Many children in rura l Ethi op ia are 
kept out of school not because of lack of schoo l places but because th eir parents 
mi ght have made th e consc ious dec ision not to enroll them" , We ca n simpl y 
understand from thi s statement that such parent s are unl ike ly to keep the ir 
chil dren in schoo l even afte r they got the chance to enroll. 
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Tilaye (1999:75) menti ons that students may qu it sc hoo l due to vari ous 

reasons wh ich could be class ifi ed as: extraneous (socio-economic) and school 

related fac tors. 

Ex traneous ( soc io-eco nomic) factors, accord ing to the author, ha ve two 

pal·ts : soc ial and economic. Soc ial factors include ill- heal th of the students 

themse lves or th eir parents, parenta l di sunity (famil y bl'eakdown), parents' hatred 

of formal educat ion, peer grou p influence, earl y marri age, etc. Factors such as 

gloom y employment pros pects fo r educated, pal'ental inability to afford 

educational ex penses, pupil' s in vo lvement in income ge nerat ing tasks and famil y 

work, etc. are put und er economi c reaso ns. On the other hand, schoo l-related or 

inst itutional factors include home-schoo l di stance, irrelevant curriculum, 

difficulty in th e language of instructi on , shortage of trained teachers, lack of 

gu idance and counseling service, inadequate supply of in structi onal material s or 

other faci liti es, inadequate library service, frequent repetition and erratic 

attendance . Although all these factors li sted above have influenced pupil s to 

drop out of schoo l, according to the findin gs of thi s study, the degree of se verity 

of their influence differs with the difference in sex and geographic location of 

schoo ls. 

[n the case of BRAC (Bangladesh Rura[ Advancement Committee) 

experi ence, student dropout is mainl y attributed to inflexible school timing. 

R igidity of school tim ing is the most common reaso n for student dropout 

according to BRAC ( [ 997:3) . Most children are needed for work at home or in 

th e fi e lds during the harvest seaso n which makes regular atte ndance a problem . 

Tn cn'U IT that ('\'c r\ ' child can allclltl SChOll!' the rlR AC schoo l hOllrs .Irc nC .\ihlc 

based on th e ag l'eement between the teache l' and the parents. 
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According to a more recent study conducted by Wendy ( 2000:3-4) , 

dropouts c ited the fo llowing reasons to have caused them to desert sc hoo l. These 

are categori zed as: 

A. School Factors: Included under these factors were that a student: 

• didn't like schoo l in general or a particu lar transfer schoo l; 

• was fai ling, ge tting poor grades, or couldn't keep up w ith schoo l 

work' , 

• didn't get along with teachers and/o r students; 

• had disciplinary problems, was suspended or expe ll ed ; 

• didn't fit in 01> 

• didn't feel safe. 

B. Personal Factors: Her'e, a student: 

• go t a job, had a family to support, or had trouble managing both 

schoo l and work. , 

• got malTied, got pregnant, became a parent, wanted to have a 
family , or had a family to take care of; 

• had fri ends who dropped out; 

• had a drug or a lcohol probl em. 

Literature thus provides us w ith a number of causes for student dropout. 

However, we can group them into a manageable category so that they would 

eas ily be understood. 
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Thus: 

) those that are related to phys ical, emoti onal and menta l characteri stics 

of the child or the learner; 

2) those that are rooted in the over all soc ial and econom ic environment, 

and 

3) those that stem from the way sc hool system itse lf is structured and 

operates . 

Soc ial and economic forces are largel y beyond the control of educators 

and educat ional experts. They need th e in tervention of policy makers and 

leg islators( Shiundu, 1999: 20) . However, certain facto rs contributing to wastage 

can be readi Iy addressed by educators and profess ional s. 

In summary, it is, th erefore , a paramou nt importance to understand th e 

source, na ture and magnitude of di fferent causes of dropo ut before em barking 

into the effort to minimi ze or eliminate them. 

2.4. Consequences of Dropping out 

2.4.1. Economic Consequences 

There is ample ev idence in literature that primary education, by imparting 

cogniti ve ski ll s ( literacy, numeracy and problem so lving), has direc t and 

posit ive effect on earning and productiv ity . Citing ev idence from Wheeler (1970) 

and Marris ( 1982) Psacharopoulos and Woodhall ( 1985:20) argue that on 

average an increase in the literacy rate from 20 to 30 per ce nt ca uses nati onal 

income (G DP) to increase by 8 to 16 percent (which is even more in the African 

co untri es) l\ ccord ing to the s~me 3utl10rities. not nnly that educat ion strong ly 

a ffects eco nomic growth but that ge neral in vestment has less effect on growth 

rates when it is not suppo l·ted by educationa l in vestment. Bes ides, it has been 
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wel l documented in the World Bank Poli cy Paper, (1990 : I 0) that four years of 

educat ion increased small farm productiv ity by 7 per cent across thirteen 

developing countries, and by 10 per cent in co untri es where new agricultural 

tec hniques were being introduced. 

Here, what is being refl ected is that in creased education of th e labou r 

forc e appears to explain a substantial part of th e growth of output. Thus, it can 

appare ntl y be in ferred from thi s ev idence that depl·ivation especially of prim ary 

education ( dropping out of schoo l) wi ll resu lt in the loss of eco nomi c benefits 

for the soc iety. Events of th is kind take thei r toll in the developing co untri es. 

Economically, dropping out of schoo l means a great loss of human reso urces 

potential ... ( Phillips, 1975:4) 

The phenomenon of dropping out results in economic cn sls for the 

indi vi dual too. The indi vidual remains with low academic skill and little or no 

opportunity to obtain furth er education (Adane, 1993:41). An educated pe rson is 

in a better position to compete for th e limited number of employment 

opportuniti es ava ilabl e in the country's economy. He/She cou ld also have a better 

chance of creating self-employment than does one without formal education 

(Ti laye, 1999 :67). 

As Jolly (1969:67) shows, high dropout rate in preced ing grades results in 

underutili zation of capacity in the upper grades. Thi s occurs at most level s in 

secondary schoo ls wh ere, because of dropout , the upper classes are often four , 

six or even ten short of ful l enro llment. Ove r a nati ona l system, thi s can lead to a 

ten or twen ty per cent underut ili za ti on of fa ciliti es . Hetlan d and Ishullli 

( 1984:61) also po inted out the ex istence o j" ulldcrutili zati on of the eX lst lll g 

capacity ill final grades due to high dropo ut ill the preceding grades . 
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Underutilizatio n of fa cili ties in upper grades due to pupi l dropo ut in 

preceding leve ls is al so imp l ied in Education Sector Rev iew (1996) . 

Accordingly, both GI-: R and NFR during the timc 01· this tTli cw Ilerc ruund to 

be declin ing with the increase of the educa ti onal levels giving rise to 

underu tilizat ion of resources at higher levels. (See Table 3 below). 

Tabl e 3 G ross and Ne t Enrollment Rati os (A ll stud ent s) by Schooling Level , Urban i Rurfll and Ge nder 

Urban School ing Leve l 

Rural Primary Juni or Senior Tertiary Tota l 

Secondary Secondary 

& Gender 

Enrollment GER NER GER NER GER NER GER NER GER NER 

Rati os 
Urban 

Male .88 .62 .84 .28 .44 .26 .03 .02 .58 .36 

Female .94 .. 58 .64 .20 .34 .2 1 .01 .01 .5 I .29 

Total .91 .60 .73 .24 .38 .23 .02 .0 I .54 .32 

Rural 

Male .24 .10 .09 .0 1 .02 . .. ... .1 3 .05 

Female .11 .05 .04 .0 I .01 . 01 ... ... .06 .03 

Total . 18 .08 .06 .01 .02 ... ... .. . .09 .04 

Urban + 
Rural 

Male .33 .18 .22 .06 .09 .04 .0 I .20 .10 

Female .24 . 13 .17 .05 .09 .06 ... .1 5 .08 

Total .29 . 16 .19 .05 .9 .05 0.9 ... .17 .09 

Source: Ethiop ia Social Sector Studies, ESR ( J 996) PP. I 0-1 I. 



The trend shown in the table above is also observed in the CUITent 

education system in Ethiopia . Stat ist ics show that in 1992 E.C, for example, the 

nationa l Enro llment Rat io for primary education ( 1-6), ( 1-8) and se nior 

secondary education (9-1 2) respect ive ly was 60.6%,51.0% and 10.3% (EM IS, 

1992). It indicates that due to vary ing reaso ns, students who ente r grade one do 

not I'each the higher edu cat iona l leve l. They leave the educati onal system early 

and this leads to underu ti lization of capacity at upper levels. 

The ev idence thus shows that dropping out negatively affects a coun try's 

econom ic development and this is significant for both developing and deve loped 

nat ions. 

2.4.2. Social Consequences 

School dropouts (usually from 2nd cycle of the primary school in our case) 

are e ither unemployed or underemployed. Concerni ng the social conseq uences of 

the unemp loyed or underemployed schoo l dropouts, Shiundu (1999: 14) has the 

foll owing to say: 

It (unemployment )is the source of extreme disappointment andjrustration. 

What it means is that these youth have no opportunity to utilize their 

knolVledge and skills productively. They appear and sound a wasted lot in 

society ... Alternatively. they could turn into antisocial practices. 

Regarding the social consequences of schoo l d ropouts, Ti laye ( 1999:68) 

also confirms the idea stated by Shiundu. According to Ti laye, the fact that some 

of the dropouts are not engaged in producti ve works may expose them to cri mes. 

fvlast likely p upil s \\'ho quit school will indul ge in drugs. alcohol. SIll ()killg . 

delinquency, and other socially unaccepted activities. 
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In words of Phi II i ps ( 1975:4), soc ia lly, dropping out means tensio n between the 
ed ucationa lly privileged and the deprived; for the indi vi dua l it means loss of 
di gnity and of opportunity . 

On the other hand, studies show that an ed ucated person has a better 
concept to care for hi s hea lth and nutriti on, and has a bette r capac ity and 
knowledge to lower birth rate which in the long run, results in soc ia l betterment 
(Psacharopoulos and Woodhall , 198 5:54) . These effects of education on social 
life are referred to as indirec t or non-market effects of education. The ir va lue, 
espec ia lly in deve loping countri es, is est imated to be hi gher than the va lue of 
direct economic effects of education. The links between education, health, and 
fertility provide one way of measuring the non-market effects of education, 
which, acco rding to recent est im ates amount to as much as two-fifth s of the fu ll 
economic va lue of educat ion. It could be argued that in develop ing countries the 
ratio of non-market to market e ffects is even greater than 

countries (Ibid .). 

in deve loped 

In general , pupil dropout results in the loss of access to information, 
broader perspectives of human thought, non-market effic iency, market 
opportunities, status, attitudinal change and change in behavior patterns both 
for indi vidual and for the community (Psacharopoul os and Woodhall, 1985 : 295) . 

2.5. Trends of Dropout Rate 

2.5. 1. National Trends of Dropout Rate 

It ca n be observed from the Educat ion Stat istics of Ethi op ia that there is an 
in creas ing tendency in dropout rates in the country . Th e fi gu re for 1988 E.C. 
(1996/ 1997) for instance, shows that 10. 5% of the students at primary level 
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(1-8) in the pre vious your have dropped out. The same figure for the consecutive 

years of 1989, 1990, and 1991 respecti ve ly was 11.2%, 12.1 % and 18.9% 

(M OE. 1989-1992 E.C) 

We can thus see that the dropout rate is increasing from time to time 

a lthough the current education policy favours reduction in dropout rate and 

improvement in student retention (MOE, 1994). 

The regional dropout rates have similar appearance with the national 

trend. It is possible to see from the regional figures of student flow rate that 

dropout is increasing with the increase in time. The dropout figures recorded in 

grades 1-8 for the consecutive Ethiopian years of 1989, 1990, and 1991, for 

example, were 8.9% 15.8% and 16.0% respectively (REB, 1990, 1991 , and 1992). 

2.5.2. National Dropout and Repetition Rates Compared 

Dropout and repetition rates are statistical methods used to measure the 

internal effic iency of an ed ucatio n system. The higher these rates, the weaker is 

the effici ency of that system. [n other word s, these rates are the indicators of the 

leve l of internal inefficiency of an educati on system. In Table 4, compari son is 

made between the two rates to show the degree of their seriou sness in the 

Ethiop ian education system. 

Table 4 National Dropout and Repetition Rates (1987-1991 ) 

Academic year 1994/95 1995 /96 1996197 1997/98 1998/99 

1987 1988 1989 1990 1991 

Dropout Rate 8. 5% 10. 5% 11 .2% 12.1% 18.9% 

Repetition Rate 12.6% 10.4% 11% 12% 8.2% 

Source : MO E. Ed ucational Stat istics, Annual Abstract ( 1987-1992) Addis Ababa: EM IS. 
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We can observe from the data above that repetition rate tended to decrease 

w hil e dropout rate was increasing co nstant ly in the last five yea rs. Accordin g to 

the data , al though both rates l'cl11ain high, dropout rate seeills a 1110 1,(: serious 

problem than the repetition rate in the education system of the co untry. 

2.5.3. Dropout Rates by Grade Level 

Dropping out can occur at any grade level. But studi es and nationa l 

stati stics show that it is most severe in the first grade. The ESDP of SNNPR 

(1998) for instance, rep0I1ed that dropout, especially in grades I and 2 was a 

serious problem in the region. A study conducted by the Woman' s Affa irs 

Department of MOE (1999) pointed out that dropout rate was the highest in the 

first grade and it went down in grades 3 and 4. Education Sector Review ( 1996) 

on its part, showed that pupil attriti on was hi gher between grades I to 3 and the 

reason was attributed to relati ve ly late entry and higher opportun ity cost of 

sending children to schoo l. 

T he percentage of dropout by grade level 111 four consecutive years 111 

Ethiopia is summarized in Table 5 below. 

Table 5 Nationa l Dropout Rates by Grade Level ( 1988-1991 E.C) 

Academic G r ades 
year E.C 

I 2 3 4 5 6 7 8 

1988 0.2937 0.0960 0.0688 00751 0.0707 0.0641 0.0993 0.0696 

1989 0.2904 0.1040 0.0668 0.0678 0.0693 0.0507 0. 1340 0.1149 

1990 0.2697 0.1036 0.0872 0.0823 0.0895 0.0353 0.1308 0.1673 

1991 0.3028 0.1471 0.1309 0. 1283 0. 1387 0.0890 0.1640 0.1395 

Source : MOE. Educational Statistics An nu a l Abstract,( 1989- 1992) Addis Ababa : EMI S. 

~7 



As th e above figures illustrate , the highest dropout rate is recorded in 
grade one in the years concerned. Then it beg ins to decr ase from grades 3 to 6 
but rises again in grades 7 and 8. Another fact whi ch the table shows us is that 
dropout rate is increas ing in a ll g rade level s with the increase in the academic 
yea rs. 

Stud ies a lso show that dropout rate is higher in the first or lower grades 
not only in Ethiopia but a lso in other developing countri es. Brimer and Pauli 
(1971), for example, reported that in thirty-s ix of the fourty - s ix countries of 
Africa, Asia and Latin America, the highest dropout rates were observed in the 
fi rst grade. Franco is ( 1968) a lso stated that in the deve loping countries many 
pupil s- near ly half-dropout in the course of their first or second year of primary 
schooling . " At the end of the cycle," Francois says, "only about a quarte r of 
those who started are left ." Shiundu ( 1999) also reports that of approximately 
96 mill ion pupils who entered schoo l fo r the first time in 1995,24 million are 
like ly to leave before they reach gradeS. Many leave at g rad es 2 and 3. He goes 
on to say that dropouts leave schoo l before they reach the level of sustainable 
li teracy and numeracy; thi s is the major problem in the less deve loped countri es. 
Other studies also confirm that even in the most developed countries, dropping 
out is high in the lower grades of the primary school ( Blitz, 1965; Phillips, 
1975; Simmons, 1980) . 

2.5.4. Dropout Rate fl"Olll Gender Perspective. 

Dispa rity between genders in pupil dropout rate is one of the phenomena 
that attr'ac t, the attention of educat ional researchers. However. it seems that there 
is no general agreemen t in the pattern of male and female dropout rates as 
indicated by different researchers. [n some studies, dropping out is more serious 
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aill ong girl s whil e others argue th at Illore boys drop out than g irl s do. The 

Ed ucati on Sector Rev iew of Ethi op ia (1996), for exaill pl e, stated that 

percentages of ma le di scon tinued sc hoo l ing at grades 1 to 8 were hi gher ( by 

abo ut 2 to 8 percentage points) th an that o f g irl s in rural areas. Beyond grade 8 it 

was the g irl s who took the lead in dropp ing out. In urban areas, g irls' dropo ut 

rate is hi gher th an boys' in all grades except the junior seco ndary leve l. The 

find ings of Brilller and Pauli (197 1) we l'e quite the oppos ite. According to thelll , 

droppi ng out was hi gher among boys in the urban schoo ls and higher aillong 

g irl s in the rura l ones. Rega rding the issue, lie lsen and Cummings (1997:26) 

show the higher dropout rate among gir ls espec ially in rural settings and pose 

reasons for th is as : 

Girls 'daily lasks slIch as/elching waler andjirelVood. andlor lending 

in/ams. elc. keep Ihem more lied 10 Ihe household Ihan boys. l!'hose 

lFurk is more seasonal. ;\I/oreover, :sids generally receive less 

encollragemenl and supporl FOIII hallie all" school and Ihlls drop 0111 

more readily. 

According to Gargiulo and Crouch (1994), there is no signifi cant variation 

In dropout rates for boys and g irls when seen from the perspecti ve of other 

reasons. But when it is seen from hea lth perspective, dropout is always more 

sign ifi cant fo r g irl s than it is for boys. Thi s reaches a very hi gh proporti on fo r 

ado lescent rural g irls. The reason these researchers forwa rd for thi s phenomenon 

is that g irl s di sco ntinue schoo ling due to pregna ncy and thi s is euphemist icall y 

reported as health problem. 

Sh lllllJU (I L}L}L} ) 011 hi s pcllt ~,pr~s,~, tliclt clu~ to (0 111 1110 11 ,ldC(1) ped 

gCll e!.:r feelings in some c0Il1I111lnities, gi rl s ICel that they al'e a \\'e ,lkel' sex and 



their place is at home. Schooling may not be the ir priority. And, thus more girl s 

than boys dropo ut. I-Ie goes on to say that in si tuat ion of poverty, 

girl s are the most disadvantaged. They si mpl y stay at home as boys go to 

school. Ear ly marriage and pregnancy are also factors which have contributed to 

the hi gh gi rl s' dropout rate according to Shiundu. 

Asseffa (199 1:94) in hi s study on " Female Partic ipation and Performance 

in Rural Primary Schools in Ethiopia" reported hi s findin gs as follows: 

The/ell/ale pupil dropout rate compared 10 male pupils dropout rOle is/allnd 

to be high in rural primary schools 01 all grade levels (Grade 1-6). The trend 

is that Ihere is decreasing dropout rate. High dropout role is observed in 

101l'er grades lVith a greater number offemale pupils dropout rate than the 

male pupils and low dropout rate in higher grades with very small difference 

among the 111'0 sex groups. 

The facto rs that were found to have caused the high dropout rate among 

girls in Asseffa's study were labour demand by the family, unsafe road cond ition 

from home to schoo l, distance from home to schoo l, inability to buy learning 

materials and to pay school related fees, lack of interest in schooling, loosing 

hope in making future career from schooling, lack of understanding by parents 

about the purpose and usefuln ess of education, cultural and traditional gender 

bias on fema les and early marri age. 

Thi s finding outrightly contradicts with the results presented by the 

Education Sector Rev iew of Ethi opia (1996) and Workneh (2000) where the 

pcrccnta~c 0flllaks disco nti nllcd sc hoo li ng ill rlll'al arC.1S of r thiop iJ WJS hi gher 

than that of gir ls and where girls took the lead beyond grade 8. 
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Assefas finding , however, agrees with the findings of Brimer and Pauli (1971). Nielsen and Cummings (1997) and Shiundu (1999) who showed that girls' dropout rate was high in rural settings for different reasons . 

On the other hand , as seen by bejeren (1969) and UNESCO (1980) no clea r difference was observed between the dropout rates of boys and girls . 

More recently , however, the education statistics of Ethiopia for the year 1992 E.C. have shown that in all grades the rate of dropout is lower for girls than for boys which , according to the document, reflected the improving rate of girls' retention . 

In this regared , it seems that there is no consistency among the resu lts of different researchers . The difference might probably be attributed to differences in such factors as time, area ( urban Vs. rural) culture , etc. 

As shown in Table 6 below, in all grades fema les' dropout rate is lower than that of males; for both males and females, the highest rate is recorded in the first grade. The data also show the ri sing dropout rate in grades 7 and 8 for both males and females. 

Table 6 Dropout Rates by sex and grade in primary schools of Ethiopia since 1988 to 1991 E C Acade S Grades Total mic ex 1 2 3 4 5 6 7 8 Year 
E.C 

M 0.2931 0.0931 0.0715 0.0718 0.0723 0.0701 0.1041 0.0712 0.1059 F 0.2947 0.1015 0.0638 0.0806 0.0681 0.0555 0.0927 0.0669 0.1030 1988 
M 0.2886 0.1046 0.0715 0.0681 0.0728 0.0596 0.1400 0.1042 0.1137 F 0.2935 0.1029 0.0579 0.0673 0.0635 0.0361 0.1258 0.1268 0.1092 1989 
M 0.2724 0.1091 0.0915 0.0871 0.0976 0.0495 0.1381 0.1439 0.1236 F 0.2654 0.0933 0.0790 0.0732 0.0751 0.0112 0.1200 0.1853 0. 1128 1990 
M 0.3085 0.1568 0.1 421 0.1390 0. 1526 0.1087 0.1891 0.171 6 01982 F 0.2944 0.1310 0.1102 0.1082 0.1130 0.0537 0.1260 0.0920 0.1750 1991 

Source. MOE, Education Statistics. Annual Abstract (1989-1992 E.C.)Addls Ababa EMIS 
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2.6. The Role of Parents, Schools and the Community in Preventing 

and lor Reducing Dropout Rate. 

2.6.1. Parents 

Sy li via L. Peters, an educator w ith 37 years of experience, says that the 

more yo u invo lve parents, the stronger your program wi ll be (Scherer, 1996). 

Carron and Chau (1996) pointed out that where there were very close contacts 

between parents and teachers , schools generally achieve good results. Sutherland 

(1997) al so indicated that there were circumstances in which parents, whether 

naturally good teachers or not, have to cope with teaching their own chi Idren. 

Aga in, according to Gargiulo and Crouch (1994) even parents who are relati ve ly 

uneducated can be mobilized to improve the link between school and community 

in order to successfull y develop an efficient and equitab le educational system. 

These writers reflect the importance of in vo lving parents in educational 

undel1akings. But what specific activities can parents do so that their 

participation would be meaningful? 

According to Hicks (1956:393-397), four major ways in which parents can 

assist w ith the activities carried out by the schoo l system worth mentioning. 
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These are : 

I . Parents can help with broad schoo l programs by: 

• seeing that the child is immunized before schoo l begins in order that 

any reaction may not cause absenteeism and/or dropping out; 

• see ing that the chi ld has nourishing and we ll-balanced meal s, proper 

outdoor exerc ises and enough rest and sleep; 

• see ing that the child is not over-st im ula ted by engaging in too many 

acti vi ti es (househo ld chores); 

• examining the child each mornIng and keeping him home if he 

shows signs of illness; etc. 

2. Parents can help the school promote the desirabl e emotional deve lopment of 

the ch ild by : 

• g iving the child a home where he feels love, kindness, security and 

understanding. The child must be given a home where 

disappointments and sorrows are faced wi th courage and where 

unnecessary fears and threats are avo ided; 

• he lping the child to learn to solve hi s own problems; 

• sharing with the child's teacher any happy or unhappy experiences 

in the home which may affect the child emotionally; etc. 

3. Parents can help the schoo l secure the social development of the child by: 

• building happy attitude toward hi s go ing to school and toward the 

schoo l, the teacher, and the things he wi ll do at school. 

• 
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• providing opportun ities for the child to know, play with and share 

with children of hi s own age and to meet and associate with adults 

other than those of hi s own famil y. These broaden ing expe t'iences 

will help the child to fit more readily and happily into the schoo l 

group; 

• teaching personal and social attitudes and habits whi ch wi ll help the 

child be more independent and happy in the group. 

4. Parents can help the sc hool determine the qua lity of the child's intellectual 

development by: 

• hav ing confidence in the child' s teacher, consulting him/her, 

respecting hi s/her j udgments and cooperating with him/her; 

• listening what the ch ild has to say, training hi m to li sten well and to 

express his ideas clearly; 

• trying to answer all good questions of the chi ld intell igently. 
J 

• encouraging the child to use every available means, including his 

five senses as we ll as hi s previlleges of asking others who may 

know. 
I 

• aroustng intell ectual curiosity by means of pictures, books, and 

actual experiences; etc. 

However, it is apparent th at parental help can be secured onl y when 

parents are fu ll y aware of the importance of their children's education . In thi s 

regard, Hail e Gabriel Dagne (1997) suggests that teachers should contact pa rents 

and inc rease their awarencss. Parents, panicularly mothers, have to be inv iteu to 

school each semester and made aware of the problems fac ing their child ren. In 



addition, Tilaye (J 999) discloses that the incapacity of parents to appreciate the 
va lue of modern education in front of their children and to initiate or motivate 
their children to pursue their education might lead the children to drop out of 
school. Tilaye further explains that the minds of those parents who value their 
children's marriage more than education have to be changed. As Fiti ha lem and 
Mehari ( 1998) indicated, parents who know the va lue of modern education can 
playa ro le in contro lling and checking the every day schoo l attendance, progress 
and academic achievement of the ir ch ildren. Th is wi ll subseq uently result in 
reducing the chance of student dropout. 

Pupils who enter school on time (right age) are less li ke ly to desert schoo l 
than the over aged entrants (Gargiulo and Crouch, 1994; ESR, 1996). Those 
who do not enter school at the appointed age become self-conscious about~ 
studying with younger students and are more likely to drop out (N ielsen and 
Cummings, 1997). Therefore, the most proper solution to thi s problem as the 
writers implied is to involve parents by increasing their awareness so that they 
would cooperate by sending their children to school in time. 

In addition to the low capacity and awareness problems of parents, some 
writers indicate that some parents trust the school without knowing it and tend to 
leave the whole responsibility of teaching to the school. Carron and Chau 
( 1996:8 1) , for instance, wrote the follow ing: 

.... teachers in general remain widely respected Contacts be/1l'een 
parents and teachers are rather tenuous. Parents trust the school 
without really knowing it. especially in rllral zones. A non-negligible 
proportion a/them (jJarel1lj) .. have 1It!\ 'er even mel/heir children IS 

leacher, 
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The forego ing di scuss ions appear to show th at st rong home-schoo l 

re lat ions a re indi spensable to im prove educational qua lity . However, as [-licks 

(19 56) mentioned, good working rel ations betwee n the sc hool and the home do 

not just happen ; they are earned . In thi s process, sc hool personne l are large ly 

respo nsible for the development of condit ions whi ch fo ster favorabl e relati ons 

w ith the ho me. 

2.6.2. The School 

Low achi evement of pupil s is one of the major reasons that causes 

students to drop out. Low achievement, as observed by Rensburg (1967) is the 

result of low qual ity in primary education. According to Rensburg, it is 

important to bear In mind that quality may be more important in primary 

educati on than quant ity . A quanti tative expansi on may not as quickly produce 

IIlcreases in the num bers successfully co mpl et ing primary education, as 

im po rvements in the standard s of teaching. The cornerstone of stan dard teaching 

is the teacher (UN ICEF, 1999). Thus, sc hoo ls must have quality teaching staff. 

As Rensburg further mentioned, it is necessary to teach the teachers themselves 

before they can properly teach the numbers of pupils whose education at the 

different stages is good e nough to launch them into the next stages. S imil ar ly, 

UNESCO (1974) in its publication "Educat ion in Rural Environment" reported 

that the teacher wo uld remain the keys ton e of education. Accordingly, the 

teacher exerci ses a considerable influence on the ch ildren at a particul a rl y 

impress ionable age . Th is is re lated of co urse to the amount of time he spe nds 

with theill . Th e va lue of the children's educat ion is thus detel'lllined largely by 

theil' teac her' s profess ional competence. and his intellectual and moral qualities. 

Acco rding to th e same repon, especi ally in ru ral sett ings, teacher stabil ity is th e 



problem. The best teachers make to the citi es where they find greater 

oppo rtuniti es in terms of pl"Omotion, lodging, the education of thei r own 

children, medical serv ices and en tertai nme nt. In the words of Shiundu (1999), 

low teacher motiva ti on and commitment is ident ified to have caused educationa l 

wastage . 

Under these conditions, teachers consti tute the real bottle -neck of the 

educat ion system. Thi s is beca use teachers are at the heart of the education 

revo lution ; without them, quality is imposs ible . Teac hing cond itio ns including 

sa lari es need to be impro ved world -wide to halt the vicio us cycle of 

demora lizat ion and decline. At the same time, teachers must refo rm their 

educational practices to be more in keeping with a child-centered , rather than a 

teac her dominated classroom (UNICEF,1999). 

Thus, the inference from th is evidence is that schoo ls( in col laboration with 

the concerned bodies) must play a role in boosting teacher competence, 

motivation , stabil ity and morale so as to achieve qual ity education which will 

subseq uently result in improved pupi l performance and retention. 

On the other hand, Shiundu ( 1999) states that each child has ulllque 

physiologica l and psychological set up which influence hi s or her abilities and 

att itudes. Attitudes, abiliti es and disabiliti es can have significant influence on the 

child' s parti cipation in ed ucation. Lichter ( 1962) also indicated that behaviour 

problems requiring discipl inary measures and fee ling of not belonging (because 

of size, speech, personali ty development, nationality, socia l class, famil y 

disgrace, retardation in school , dress, lack of frien ds among schoo l mates or 

staff) are included among the reaso ns that cause pupils to fail and quit schoo l. 

I lere it is illlplicd that the ll'.kl,c'l \\ith tlk: ,· Ip oi'other schl,\,l l" "''' 'll ncl ..,hl)uld 

identify the problems of such pupils and render indi vid ual he lp as mLich as 

he/she could so that these pupi Is can attend as competentl y and regulal"iy as their 
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friends do. [n other words, it means that teachers he lped by other sc hoo l 
comm unities must ren der cou nseling services to students w ith th e above 
menti oned prob lems. 

Sc hoo l should be hea lthy and health-promoting because there is a strong 
link between children 's health and schoo l performance (UN ICEF, 1999:4). 
According ly, there a re characteri stics of a hea lthy and hea lth promoting schoo l: 
it is a place of safety where child ren are protected from sexual ex ploitation and 
viol ence; it is a place where di seases can be detec ted and often trea ted; it has a 
hea lthy environment inc luding safe water and sanitation; and it teaches li fe 
skill s. Therefore, schoo ls being hea lthy and health-promoting can minimize 
student dropout rate or promote student performan ce and achi evement. 

In sum, it demands that schools be zones o f creati vity, safety, and 
stimul at ion for chi ldren, p laces where ch ildren can expect to find not onl y safe 
water and decent san itation facilit ies, with moti vated teachers and re levant 
curricula, but also where children are respected and learn to respect others. 
Under these cond iti ons, pupil s' retent ion and achievement wi ll apparently be 
improved. 

2.6.3. The Community 

There is ample ev idence that com munity in volvement results in 
quantitati ve and qualitat ive improvement of schooling. Nie lsen and Cummings 
(1997), fo r instance, poi nted out that where there is co mmunity support, children 
attend schoo l regula rly and are interested in their stud ies. Moreover, where 
com muniti es support educat ion, school s are ab le to ach ieve a g rea t dea l even 
under \ 'C I"Y d iffi cult circuillstances . 
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Community support , according to N ielsen and Cummings, can take two 
forms: support for instructional program and support in the form of 
supplementing school resources . Accordingly, communi ty can support schoo l 
instruct ion in one or more of the fo ll owing ways: 

• Culti vate an environment supportive of schoo l program: 

• Improve enrollment, retention and attendance; 

• Moti vate study at home; 

• Ensure all students have adequate study space; 

• Identi fy and help students with probl ems; 

• Help students with family emergencies; 

• Boost morale of school staff; 

• Provide assistant or regular teachers; 

• Provide instruction in specific areas (where teachers lack 
expert ise); 

• Pass on communi ty knowledge; 

• Provide apprenticeships/work opportunities/; 

Supplementing school resources includes : 

• Donating land for schoo l: 

• Donating labour! material s to bu ild/ help build school buildings; 

• Repair /maintain /faciliti es; 

• Donate equipment, learning aids (e.g. boo ks, teaching material s, etc. 

• Raise money for schoo l. 

Psacharopoulos and Woodhall (1 985 ) on the ir part added that in order to 
im prove schoo l qua li ty , and thu s improve pup il retention, commun ity mll st 
invo lve in financ ing educati on. Centra l government funding is not the only way 
to fi nance all educationa l investment. Thus, governments have to dev ise 
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mechani sms for shi fting part of the financial burden to com munity. One of these 

mechanisms can be involving community in the form of using direct labour to 

build school s, by allowing communities to prov ide goods and serv ices in kind 

and by rely ing on other forms of local community involvement. In thi s regard , 

Psacharopoulos and Woodhall c ite examp les of many countries such as 

Nepa l,Kenya, Tanzania, etc . where school s are built and/o r mainta ined by the 

loca l commun iti es. This pract ice, according to the writers, s ignificantly eases 

pressure on the government's budget. 

Not only can communities support schoo ls materia ll y, they can also render 

their help in the form of instruction and manage ment Ni elsen and Cumm ings 

(1997) say that while the financial angle is of obvious appeal to governments, 

greater attention to drawing instruction and management support from 

communiti es can help schools become more effic ient. Simi larly, Nham (1973) in 

Bray and L illi (1988) has stated community participation to have sign ifi cant 

effect on the curriculum: 

It is now time to get more involvement of parents' associations in 

sharing responsibilities in the education of their children as a whole. 

Parents' associations based on democratic principles and good- will 

should not only provide materials and school f acilities but also 

contribute to the orientation of the school curriclllllm 10 wards the real 

needs of their daily life. In this way, school ceases 10 be a cenler. 

separaledji-om Ihe communily. 

Generally, schools are effective when there ex ists a two-way re lat ionship 

between school s an d the comm unity they serve. This kind of re lat ionshi p is 

refl ec ted in the follow ing quotation: 



The third lIIajor (6I11al11 ic .. was the strong relationship higher achie\'il1g 

.\c!uw!s hod crcarcd I l' illl Ihe;,' slIJ'ro{(J1(/il7g COlllllllfl1 ;lies . Poren!s \\ '(1 ,.(1 

more involved in school dec isions, the curriculullJ of the school and. 

probably as a result of such involvement contributed 1II0re to the school, 

both .finonciolly and in in-kind services. School was a part ol the 

cOll1m1lnity , 110t a separate gavernll1ent institution .. parents felt 

comfortable visiting the school whenever they wished. They came to expect 

the school to educate their children and were willing to support the school 

in this endeavor . ... Finally, both the principal and the teaching staff 

participated in local community activities including religi01ls cermonies 

(Shae!ler, 1992 in Nielsen and Cummings, 1997.6 7). 

Table 7 in add ition, clarifies what servIces schools can render to the 

community in order to obtain sufficient support and recognition so that they can 

be effective. 

Table 7 What schoo ls can do for communit ies. 

Commun ity Prob lem What Schools can do 

- Offer instruct ion ; 

- Provide alternati ve ways for dropouts to obta in 

Many schoo l dropouts, ill iterates, educational certi ficate; 

- Provide dropouts with ways back into the 

forma l school system ; 

Few learni ng resources Share educati ona l resources. 

Community problem addressable Prov ide access to information 

with information 

Low leve l of communi ty Provide ideas in formation , leadership and labour to 

development address speci fi c commun ity problems. 

Source: H.Dean N ie lsen and William K. Cul11m ings, 1997, P.6S. 
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Hence, part icipating communities in the school affa irs and vice versa is 

the most important measure to im prove school quality. And, apparently, 

improvement in the school quality minimi zes educational wastage. Such an 

approach, according to Nielsen and Cummi ngs ( 1997) is referred to as 

col laborati ve model of educati onal provision in which: 

I. government considers the constrai nts needs and values of the 

community, 

2. the community is act ive ly invo lved in supporting the school and, 

3. the school plays an active leadersh ip and instructional ro le in the 

community. 

Generally speaking, the forego ing evidence tried to point out that school­

com munity re lations, if creatively handled, are the building-block to bring about 

effect ive educational quality in general and tO,reduce dropout rates in particular. 

In sum, literature shows us that a large number of pupils are leaving 

school due to individual and socio-economic reasons, especially in the 

devel oping countries. This causes a high magnitude of educationa l wastage 

which would mean the creation of socia l ills and the loss of economi c benefits 

for the individual and for the society at large. Literature also provides evidence 

that the problem of pupil dropout could be curbed through the cooperative 

pa11 ic ipation of parents, the schoo l and the community. 
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CHAPTER THREE 

3. TH E RESEARCH DESIGN 

The descriptive meth od was selected for the purpose of thi s study. The 

relevance of this method to such a purpose has been noted by Lehmann and 

Mehrens (1979) and Koul (1988). Related literature and previous research 

find ings were rev iewed in order to achieve the objective of this study. In 

addition, data regarding pupil enrollment and dropout were gathered from the 

Regional Education Bureau (REB) and the records of sample schools. 

Primary schoo l principal s, teachers pupi ls (returnees and non-returnees), 

selected parents and I or commun ity members as well as relevant officers from 

Zonal Educat ion Department (ZED) were used as source of data for the purpose 

of the present study. 

3.1. Sampling Technique and the Sample Population 

In order to ensure fair representation of Zones and school s w ith different 

characteristics in the reg ion, the purposive or judgement sampling technique 

was employed. Thus, the twe lve zones and seven special woredas were 

grouped into two catego ri es on the basi s of their location. 

Group one consisted of central zones and special woredas while group two 

consisted of zones and special woredas which have peripheral location. From 

each group, three zones (special woredas) were selected as samples. 

Accordingly, Sidama, Gedeo and Wolaitta zones were se lected form group 

one while Dawro and South 01110 zones and Konso special woreda from group 

two. It was assumed that reaso ns for student dropout in the zones and spec ial 



woredas of different location might be different on the basis of their economi c 

and cultural differences. 

Twelve primary schools (two from each sample zones and spec ial 

woredas) were random ly selected as sample school s. Care was taken to include 

schoo ls from urban and rural settings. 

A total of 150 pupils (50% of whom were returnees) were randomly 

selected from grades 5,6,7 and 8 to answer the questionnaire. Pupils from grades 

1,2,3 and 4 were not made to fill the questionnaire because it was proved during 

the questionnaire try-out that pupils from these grades were unable to give 

proper responses to questions prepared in Amharic. Thus, 12 selected pupil s 

from grades 2,3 and 4 were interviewed by the writer in Wol a itta and Dawro 

zones ( whose language he speaks) and using translators in other zones. 

On the other hand, a total of 36 primary school teachers ( three from each 

sampl e schoo l) were randomly selected. Principals of a ll the sample schoo ls( i.e. 

twelve pr incipals) were taken as samples. In addition 15 parents and / or 

community members and 6 relevant officers from zonal Ed ucation 

Departments were interviewed. 

3.2. Variables Included in the Study 

In this study, three major independent variables were used: 

I . Pupil- re lated variables which include : 

a) pupils' personal characteri stics such as sex, age, pre-school 

experi ence, absenteeism, attitude towards learning, di stance from 

school, expectat ion of future success, etc. 

b) fam ily background of the pupil such as parental education , parental 

occupation, mater ial support, academic help and encouragement, 

family size, fam ily structure, etc. 
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2. Teacher- related var iables such as teacher age, educational level , 

teac hers expectation and evaluat ion of their pupil s, teachers att itude 

towards their profession , etc . 

3 . School- related variables such as school locat ion ( urban Vs. rural) , 

principals' quali fication and experience, avai labi lity of textbooks and 

other school fac ilities, school com munity relationship, teachers' 

absenteeism etc . 

The dependent variable in this study is the rate of pupi I dropout. 

3.3. Instruments and Procedures of Data Collection 

Three basic procedures of data collection were used in this study . First, 

data regarding pupi l enrollment and dropouts were co llected from printed 

stati sti cal documents of the MOE and REB as well as through direct access to 

the records of the samp le school s. 

Second, four types of questionnaires were prepared in Engli sh and later 

translated into Amhari c to be answered by pri nc ipa ls, teachers and pupil s ( 

returnees and non-returnees) of the sample schools. Third, interview schedu le 

was designed to conduct interv iew with parents and/or community members and 

relevant officers in Zonal Education Departments as we ll as pupil s from grades 

2,3 and 4 who do not understand Amharic we ll. 
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T he questionna ire answered by pupi ls ( both returnees and non-return ees) 

was intended to co ll ect inform ation on pupil s' personal , environmenta l and 

famil y background characteristics and the reasons they ascri be to pup il dropout. 

A list of probabl e reaso ns for pupil dropout was given to the respondent 

pupil s in whi ch they were asked to judge accordi ng to the degree of seriousness 

of these reasons in the area the pu pi ls dewell. Similarly, questi onnaires 

answered by both teachers and principals were des igned to gather data regarding 

teachers' and principa ls' personal, educationa l and profess iona l characteri stics 

and schoo l character istics as we ll. Teachers were also asked to judge the reasons 

fo r dropping out accord ing to the ir degree of ser iousness and as they affect boys 

and g irls separate ly. Q uestions that cou ld not be put in the form of a lternat ives 

were given in open-ended ite ills in the questionna ires both of teachers, princ ipa ls 

and pup il s. At the end of the questionnaire, all the respondents were asked to 

give their suggestions to min imi ze or get ri d of the fac tors that cause students to 

drop out of schoo l. 

To see the trend of pup il dropout rates through time in the sampl e schoo ls, 

the enro llment and dropout data in four consec uti ve years ( 1988-1 99 1 E.C ) 

were collected from school records. Four consecuti ve years were thought to be 

suffic ient to approx imate a true picture of the trend of the dropo ut rates. 

Besides, there is lack of data beyond thi s year ( 1988 E.C) in the reg ion . 
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3.4.Methods of Data Analysis 

Perce ntages and mean sco re were used to analyse the obtained data. In 

addit ion, th e Spearman's rank order correlation was computed to see the degree 

of ag ree ment in teachers' and pupil s' judgement regarding the important reasons 

for pupil dropout. The chi-square was also computed to see whether returnees 

and non- returnees were equall y affected by some family background or home­

re lated factors. 

T he next chapte r dea ls with the presentati on and ana lys is of data usi ng the 

above di scussed method s. 
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CHAPTER FOUR 

4. PRESENTATION AND ANALYSIS OF THE DATA 

Thi s part of the thesis deals with the presentation and analysi s of data 

gathered from the documents of Reg ional Education Bureau, th e records of 

sampl e schools and through questionnaire answered by pupil s, teachers and 

principals. In addit ion, interviews were conducted with a small sample of zonal 

officers, parents and/or community members as well as pupils from grades 2,3 

and 4 to elicit information on the reasons of and measures for pupil dropout. 

With regard to questionnaire admin istration, 150 questionnaires were 

dist ributed to pupil s ( returnees and non-returnees), 36 to teachers and 12 to 

principals. Of these, 144(96%) fro m pupil s, 36( I 00%) from teachers and 

12( I 00%) fro m principals we re co llected and anal ysed. 

4.1. Magnitude of Dropout Rate in the Sample Schools 

In the following lines, the analys is of pupil dropout rate in the sa mple 

schools wil l be presented based on the data co ll ected from the rosters and other 

school documents. The presentati on will focus on the dropout rate from the 

perspect ive of grade level, sex ( boys and girl s), age distribution and res idence 

(u rban and rural) . 
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Dropout Rate by Grade Level 

In the sample schoo ls, the highest dropout rate is recorded in the first 

grade. [t then begins to decrease in the following grades but ri ses in g rade seven. 

However, in grade 8, it shows a sharp fall. 

Thi s finding agrees with what was reported by MOE ( 1989 E.C). Similar 

findings have also shown that the highest dropout rates were observed in the first 

grade ( Brimer and Pauli , 197 1; ESR, 1996; MOE, 1999). These studies have 

pointed out that at primary level, early school leav ing has been a characteri stic of 

1110st education systems of the developing countries for which Ethiopia is not an 

exception. The 1110st commonly cited reasons that cause thi s early desertion 

are home-schoo l distance, in complete upper grades in a schoo l, ill-health of 

pupil s and their parents, lack of material and financial support, etc. 

Table 8 Dropout Rates ( in %) by Grade Level and Sex (1989-1992 E.C.) 

Grade 1889 1990 1991 1992 

M F M F M F M F 

I 36. 1 27.3 34.4 32.0 35.3 30.2 32.6 29.4 

2 19.5 11.0 13.6 13.9 14.1 12.3 15.0 13.2 

3 7.4 5.8 7.4 7.7 10.4 16.1 11.0 8. 5 

4 7.5 10.6 10.5 10.1 10.9 9.4 13.6 9.8 

5 5.9 4.6 9.2 9.5 9.7 8.9 7.6 8.9 

6 5.8 3.1 10.6 9.5 9. 1 6.0 9.0 9.6 

7 20 .0 17.1 19.3 13 .0 18.0 17.5 22. 1 20.0 

8 7.5 9.4 9. 1 10.2 15.5 8.5 7.3 8.6 

Total 16.8 12.4 15.8 14 .9 16.6 15.1 16.1 14 .9 

Sou rce: Ca lculated from Enrollment statistics of the sample school s. 
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The present study may be inadequate to make a conc lusive remark 

regarding the pattern of dropout rates. Nevel1heless, the data show that there is 

no trend of improvement in student reten ti on in the sampl e school s; the abso lute 

number of dropouts remains considerably high. The tota l number of first grade 

dropouts in the sample schools in 1989 academic year, for instance, was 576 and 

it was 594, 539 and 528 in the next consecutive years. On the other hand, the 

total number of dropouts in all grades in the consecutive years of 1989, 

1990 ,1991 and 1992 E.C/was 1408, 1430, 1491 and 1506 respecti vely . 

The common reason why children leave school before complet ion is 

mostl y attached with the poverty in the famil y. The data co ll ected for thi s study 

as well as other research findings ( Psachgropou los and Woodhall , 1985; 

Banelji , 1998) show that the high opportunity cost of chi ldren's time in poor 

families leads ch ildren to leave school seeking work through which they secure 

income. However, the 0PP0I1unity cost of children's time ought to increase with 

age . A twelve year old child is much more useful doing househo ld activities or 

engaged in income generating means than a seven year old child. Therefore, it is 

not clear why a higher percentage of fi" st grade children leave schoo l as 

compared to those in higher grades. Here, it seems that reasons other than pupi Is' 

opportunity cost are at work for the first grade chi Idren . These reasons might be 

di stance frolll school especially in rural areas, frequent drought occurrences in 

the region causi ng food shortage or malnu trition by which ki ds are more 

affected, ill-health of the children and/ or their parents, adjustment prob lems 

aggravated by lac k of guidance and counseling services or psychol ogical 

ass istance, poor parental motivat ion and academic he lp, the hi gher s ize of 

enro llm ent in the fi rst grade whi ch promotes academ ic fai lure whi ch aga in g ives 
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ri se to dropping out, etc . These reasons may apply to chi ldren in all grade levels 

but you nger chil dren are affected more than the older ones. 

On the other hand , the most probable reaso n for the hi gh dropo ut rate in 

grade 7 may be attached to the mother tongue as a medium of instruction in 

grades 1-6 in th e region. A sharp shift from mother tong ue to Eng lish in all 

subjects takes place in grade 7 and it seems that pupil s find it difficu lt to adjust 

themselves to the shift in the medium of instruction. Hopeless to pass to the next 

grade, or perceiving themselves as incompetent for school work and learning in 

English medium, many pupil s decide to drop out of schoo l which raises the 

dropout rate in thi s grade level. 

Dropout Rates by Sex ( Boys and Girls) 

A quick look at the d8ta in table 8 revea ls that in the years considered , 

more boys dropped out of schoo l than girl s. This is true for all grade leve ls 

except in grade eight where g irl s' dropout rate increased to exceed boys' dropout 

rate especially in 1989 and 1990 academic yea rs. 

Thi s finding is in direct contrast with the idea stated by Nie lsen and 

Cummings ( 1997) that gi rl s' dail y tasks such as fetch ing water and firewood 

and/or tending infants, etc . keep th em more tied to the household than boys 

whose work is more seasona l. They a lso poi nted out that girl s rece ive less 

encouragement and support from home and schoo l and thus drop out more 

readi ly. Other studi es have al so declared that more g irl s drop out of schoo l than 

boys ( Garg iulo and Crouch, 1994; Shiundu , 1999). 

However, the present findin g is in agreement w ith what has been reported 

by MOE ( 1992 E.C) . It was stated in the educat ion stati sti cs ( 1992) that in all 
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grades the rate of dropout was lower for girls than it was for boys, and it was 

mentioned in the same document that g irls' retention rate was improv ing. 

The phenomenon ( lower dropout rate among girls) of the present find ing 

could be attached to the current value given by parents and the communi ty to the 

girl s' education. It may show that the awareness level of parents to send their 

daughters to school and keep them there is improving. 

On the other hand, the reasons for high dropo ut rate among boys in the 

reg ion could be attributed to several fac tors. Among these, the outstanding one is 

the prevailing belief among the community that boys at their early age must have 

their own earni ngs, possess thei r own propel1y and be independent. This belief 

very strongly exists amo ng Dawro and Wolaitta nationa lit ies where more boys 

are engaged in farming and other agricultural act ivities and mini-trades even 

when their parents are rich. Thi s may hold more boys back from school. 

Age Distribution of Primary School Dropouts 

Table 9shows the age distribut ion of dropouts in the sample schools. It is 

possibl e to see from the table that the majority of primary school students drop 

out of schoo l between the ages of nine and fifteen. Of the total number of 

dropouts (5835), 3178 (54.5%) are at or below twe lve years of age. Thi s shows 

that most pupil s drop out at their early years of schoo ling. The resulting 

consequences may be worse because those who drop out of schoo l before they 

are matured enough to part icipate in soc ial and economic activ iti es will turn out 

to be the most disadvantage groups. Moreover, these pupils would raise the size 

of popu lat ion who are illiterate. 
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Tahle 9 Age Distribution of Primary School Dropouts by Grade and Sex(1989-1992 E.C) 

AtJc Grade I 2 3 4 5 6 

Sex Nt F M F !V .. F M F M F iVl 

5 . 3 

6 16 6 

7 82 29 2 6 

8 109 87 19 9 3 I 

9 189 141 27 97 21 II 3 4 

10 270 ISS 109 92 23 29 22 36 6 7 

11 312 113 119 22 55 35 25 39 34 28 3 

12 202 78 130 10 49 42 62 56 42 37 19 

13 110 69 70 7 22 17 79 19 23 24 24 

1~ 99 48 10 2 27 8 59 13 19 10 30 

15 25 30 8 2 14· 6 30 10 7 6 18 

16 18 29 3 1 18 6 12 ~ 10 3 12 

17 12 2 10 3 6 I 15 2 16 

18 5 3 3 4 2 2 II I 7 

19 2 2 I 8 2 4 

20 2 2 7 4 

Source: Calculated from statistical data of sample schools (1989-1992 E.C) 
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Rai sed number of illiterate populat ion in a soc iety will , in the long run, result 

in th e loss of economic benefits for the individual as well as for the society. It 

also results in under utili zation of the existing resources in the upper grades 

besides its social effects such as youth involvement in crimes, drugs alcoho l, 

smoking, delinquency and other socially unaccepted practices. 
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Dropout Rates in Urban and Rural Schools 

Table 10 presents percentages of dropouts in urban and rural primary 

school s sub-di vided by grade and sex. Since some sample schools in rura l setting 

are incomplete ( do not have grades 1-8 in its complete form), the compari son is 

made for grades 1-5 only. 

Table 10 Percentages of dropouts by Grade & Sex (Rural) 

Year I 2 1 4 5 j 

M F M F M F M F M F 

1989 40.2 39.8 27.6 26.7 8.2 7.9 9.6 18 .7 8.0 6.4 

1990 44.9 43.8 15. 1 20.9 10.1 10.0 I I. 7 5.3 13.2 27. 1 

199 1 38.4 42.9 18.9 16.0 12.4 30.7 18 .9 22.3 14.2 19.6 

1992 4 1. 5 48.6 17.2 18.4 13.3 13.5 19.5 17 .9 10.0 20.3 

Percentages of dropouts by Grade and Sex (Urban) 

Year J 2 3 4 5 

M F M F M F M F M F 

1989 3 1.9 20.9 15.3 7.5 6.6 5.0 5.7 6.8 4.2 4 .2 

1990 26.9 26.8 12.2 10.7 6.0 7.2 9.4 16.9 6.2 5.4 

1991 32 .6 24.0 10.8 10.6 8.5 8.8 6.7 6. 1 5.8 5. 1 

1992 27.3 22.7 13. 1 10.5 9.2 6.3 9.3 7.0 6.0 5.6 

Source: Ca lcul ated from stat isti cal data of the sample schools (1989-1992 E.C) 
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The data in the table revea l that in al l g rade leve ls the dropout rate in the 

rura l schoo ls is higher than that of urban schoo ls in all academ ic years. This is 

true fo r both sexes. In both L11·ban and I"LIral schoo ls, more boys dropped out of 

schoo l than g irl s in the years cons idered . The highest d ropo ut rate is observed 

in the fi rst g rade in both urba n and rural schoo ls in a ll academi c years. The data 

a lso show that dropoLit rate decreases w ith the increase in g rade level ( 1-5). 

A ltho ug h the d ropout percentages in the urban schoo ls appear to be less 

than that of rural schools due to large size of enro llment, the absolute number of 

dropouts shows that the problem is equally ser ious in both settings. For 

example, in the academ ic years of 1989- 1992 E.C. the tota l number of dropouts 

in grades 1-5 in urban schoo ls was 2064 while it was 2 125 in rura l ones. The 

difference thus is not that much signi ficant. 

The reaso n for larger d ropou t rate espec ial ly In the first g rade in rura l 
• 

schoo ls is attri buted mainly to home-schuu l di stance, and associatcd economic 

and soc io- cultural constra in ts. Bes ides, the low leve l of parenta l li te racy among 

the ru ra l communit ies mu st have exerted a strong influe nce on chil dren to leave 

schoo l during their early years of schoo ling . 

In general, the data presented above cou ld reveal that qui te a la rge number 

o f pupil s a re leaving schoo l at their earl y ages before mastering th e basic sk ill s 

of lite racy( reading, writing and arithmetic). Since primary educa ti on is one of 

the la rgest means to I·educe il literacy, it need s particular attenti on to improve the 

hold ing power of pri mary schoo ls. 
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4.2 Reasons for Pupil Dropout 

4.2.1.1 n-School Reasons 

The maj or in-schoo l reasons for pupil dropout treated in thi s section are 

variables related main ly with the characteristics of schoo l principal s, teachers 

and the availability and degree of usage of some facilit ies as seen by the sch oo l 

princ ipals. For the purpose of th is study 12 pri mary schoo l principa ls and 36 

teachers have fill ed questionnaires and these responses were analysed. 

Primary School Principals 

Princ ipal qualificat ion and experience with better leadersh ip sk ill s both 

have direct effect on sc hool efficiency and quality of educat ion (Chantavanich 

Chantavani ch ilnd Fry, 1990; Adane, 1993 and others.). 

In other words, low level of pr inc ipal qualification, experience and leadership 

skill s results in pupils' academic failure which is indirect ly related w ith dropping 

out of school. 

Among 12 primary schoo l principals, in the present study, 

3 (25 %) are co llege d ip loma holders, 2 (16 .7%) are at 12+1 level whil e 

7 (58.3 %) are TTl graduates. The three di p loma graduates are pri ncipals of the 

urban schoo ls. T wo of them are tra ined in Educational Administrat ion while the 

other one is tra ined in another academic subj ect. With refe rence to their service 

year 9 ( 75 %) of the pri ncipa ls have 6 to 10 years of teaching experi ence but 

have se rved as pr incipa ls for 5 or less years. The rest 3 have served as princ ipals 

for less than 4 years. All the princ ipals sa id that they participate in teaching 

carrying a load not less than 10 periods as per the guidel ines of the career 

structure requ i rement. 
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The data show that on ly 2 ( 16.6 %) of the principals have trained in 

princ ipal ship ( Educati on Admini stration) while others are leading sc hool s 

without proper training. Acco rding to the current education and training policy, 

principals wo uld be selected among teachers and are given trainings on school 

leadership skill s through in-service trainings. It was on this policy basis that 

some principal s were selected among teachers but are not g iven sufficient 

training. Another fact which the data reveal is that those who are diploma 

graduates serve in urban school s; in thi s case urban schools are more advantaged 

over the school s in rural settings. 

Another factor which this study considered was the extent to which the 

schoo l contacts parents and the surrounding commun iti es to discuss the problem 

of pupil dropout. Three of the 12 principal s reported that they contact parents 

and sc hoo l committee members to d iscuss school problems in genera l, not the 

dropout probl em as a part icular issue. The other principal s said they had no such 

a particular program except the fact that they make parents to ca ll upon schoo ls 

when their children misbehave. 

Thi s shows that schoo ls have loose relati onship w ith the parents and the 

surrounding commun ities. 

Frequent teacher absenteeism apparent ly affects the proper teaching­

learning process in different ways. First, teachers may not be able to cover the 

porti ons in an a ll oted time span and may leave out some part of it. Second, if 

teachers try to cover large topics in a shorter period of time, young children may 

not be able to keep up wi th them which may resu lt in academic failure. 

Prin cipa ls of the sample schoo ls were asked to g ive the average absence 

rate of teachers in a sem ester. In 8 of th e samp le schoo ls, the average rate of 

teacher absentee ism was 10 to 19 days, in 3 schools 5 to 9 days and in one 

schoo l it was 4 or less days. The major reaso ns principa ls c ited fo r the hi gh rate 
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of teacher abse nteeism were teachers' occupat ion In individual work( which 

ranges i'1"01ll silla ll ag ri cultu ral 10 cO lllmercial ac tivit ies), teachers participation ill 

po litical iss ues such as e lection , etc. the newl y accepted three month's de li very 

leave offemale teachers, illn ess, social and/o r cultural practices such as weddi ng 

or funera l ceremoni es, etc. These reasons, according to the respo nses of the 

principal s, have highly infl uenced those who teach in the area ( v ill age) where 

they were born and grown up. 

Prin ci pal s have a lso gi ven the ir opinion on the degree of motivat ion on the 

majority oj-teachers in their schools. Only one principal said that teachers were 

highly moti vated , 6 said the degree of teacher motivati on was medium whil e 5 of 

them agree that the mot ivation level was low. In general, II (9 1.6%) of the 

principa ls agree tha t teacher moti vation was e ither average or low. 

In o rde r to reduce pupil dropout rate, a teacher has to be. mot ivated to 

work and be sati sfied with his profess io n as a career. With this regard, 

Serg iovani( 1979) in Adane (1993) says that a sa ti sfied worker is not a lways 

pl"Oductive which implies that the satisfaction must come from the work itself. 

Although it is sa id that teachers are sat isfied with the current career structure 

because it secured them profess iona l deve lopment and improved sa lari es, most 

are unhappy w ith the work they are currentl y do ing. Therefore, teacher 

sati sfa ction must generate not only from extrinsic but a lso from intrins ic factors 

(hi s performance). It is only when these two factors support each o ther that a 

better schoo l effic iency be ach ieved. 

Primary School Teachers 

According to the current education and training pol icy of the country, 

teachers in the second cycle pl'illlary level (5-8) are required to be diploma 
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graduates. To see whether thi s requirement was sati sfi ed or not, 36 teachers from 

th e above Ill enti oned level were asked to give the ir leve l of qua lification. 

T he data obta ined show that 21 (58.3 %) of the respondents are TTl 

graduates, 11(30.5 %) have obta ined 12+ 1 level through" Keremt" and other 

programs wh il e onl y 4 ( 11.1 %) are diploma holders. Here, we can see that a 

maj ority of teachers are under-qualified to the leve l they are teaching . 

Teachrs' level of training, acco rding to such writers as Biniaminov and 

Glasman ( 1992) in Adane (1993) is the determ ining factor of the quality of 

education. In other words, a schoo l with under qualifi ed teachers for a spec ific 

leve l is not strong enough to improve its hold ing power. 

With regard to the teaching experience of respon dents, the data show that 

8.3% , 41.6% and 50% have taught for 5 and below, 6 to 10 and I I years and 

above respect ively . More than 33% of these teachers have taught for 5 or more 

years in schoo ls they are currently teaching. However, 21 (58.3%) of these 

teachers had never partic ipated in any in-service training a lthough they have long 

time teaching experi ence. 

Anothe r factor whi ch thi s study cons idered with regard to teachers was 

their attitude toward s teac hing as a profess ion. Twenty-one (58 .3%) of the 

respondents would choose teach ing as a profession if they were g iven the chance 

to choose the ir occ upation. However, 30(83.3%) o f th ese teachers are not 

satisfied with th e CU tTent teacher management in the ir respective zones and are 

not sa tisfied too w ith the work they are current ly ho lding (doi ng). 
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Some of the major reasons they have li sted for their di ssa tisfaction with teacher 

managemellt are: 

I. Und ue administratioll such as transfer without one's demand, biased 

evaluation of the career structure , salary paid too late, di scrimination or 

partiality wh il e select ing teachers for different tra ini ng programs, 

responses too late for different teacher demands, etc; 

2. Political interferences; 

3. Lack of professional support, commun icat ion and in-service training; 

4. Lack of financial and materi al inputs in schoo ls; etc.; 

In addition, teachers were asked if they had ample time and space to plan 

the lessons and g ive and correct homework of their pupils. Fifty-two percent of 

the teachers had no s uffi ~ i ent time while 50% lack ample space to plan their 

lesso ns and g ive and correct the homework of their pupils.·Forty-e ight percent of 

those who lack time are from rural schools while 38% of those who lack space 

are from urban schoo ls. Besides, 30(83.2%) of the teachers were un sati sfactorily 

or poorl y provided with materials that would enable them to plan and teach their 

lessons properl y . 

Th e data, therefore, point out that although teachers have long time 

teaching experi ence, they are more li kely to lose strength because they find 

themse lves in a system where there is no sufficient incentive, encouragement, 

and profess ional deve lopment through refresher courses, e tc. Therefore, teachers 

in such a system are more likel y to be very much leni ent in contro lling and 

guiding their pupils . Furthermore, they lack time, space and material s to 

properly plan and teac h their pupils. Thi s wou ld very likely weaken the internal 

effic ie ncy of school and result in pupi ls' dropping out of school. 
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Availability and Degree of Usage of School Facilities 

Princ ipa ls were asked to give the extent of avai lab ility and degree of 

usage of school faci lities so that school effic iency and effecti veness cou ld be 

esti ma ted · Accordin gly, among 12 sample schoo ls, only 4 have 

li braries w hile oth ers have either small reading rooms or none. A ll of the four 

schoo ls whi ch have libraries are located in urban centers. Regardin g the degree 

of li brary usage, on ly one principal ranked "good" while the other three ranked 

" fair" or" poor" . Among the reasons for insuffic ient library usage, less interest, 

lack of t ime, lack or out datedness of reference books narrow or unclean read ing 

rooms, etc . are the major ones ci ted by pr incipals. Principal s were also asked to 

give the ir op inions on the availability of teaching material s and aids in the ir 

School. Four principals said their schoo ls were fai rly equipped, 6 sa id it was 

insuffic ient and two said thei r schoo ls were very poorly eq uipped. Regard ing the 

degree of usage of these mater ials by teachers two principa ls reported that 

teachers use "sometimes". The reasons which principals mention for insufficient 

usage of the ex ist ing materials and teaching aids are related ma inly to teachers' 

interest and lack of time. 

The data thus indicate that schoo ls lack material inputs that are impoliant 

in the teaching - learn ing process. It is al so possible to see that even the existing 

reso urces are not used effecti ve ly . Still , those which have better material s and 

average degree of usage are located in urban centers. 

Simil ar studi es report that the va ri at ion in schoo l effic iency is a resu lt of 

differences in physical fa ci liti es ( Urw ick and .I unaidi, 199 1). 
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4.2.2 . Out- of- School Reasons 

Pre-School Ex pel"ience 

It seems that there is no genera l agreement whether pre-schoo l educat ion 

contributes to reduce educati onal wastage (dropout and repetition) by in creasing 

prom oti on rate. Such writers as Ril ey ( 1986) and Halpern (1 986) support the 

assumpti on that pre-schoo l educati on reduces wastage whil e others such as 

Olatunj i (1 990) and Adane ( 1993) show no sign ificant re lati onship between pre­

schoo l educati on and academi c success . 

Leav ing such di sagreement as it IS, the present study shows that 

77(53.5%) of the respondents ( both returnees and non-returnees) had no pre­

schoo l experi ence at a ll. On the other han d, of the tota l respondents, 67(46 .5%) 

said that they had attended either kindergarten, Literacy program, Koran ic or 

Church schoo ls. However, it is ev ident that a ll these pre-schoo l educati on 

programs seem to be inadequate in the reg ion and in the co untry at large. This is 

because: 

I. Kindergartens are not fi nanced by the government, and these days, they lack 

materi a ls and fac iliti es appropriate to the developmenta l level o f children; 

2. The teachi ng- learning process in these kindergartens is conducted by 

teachers who lack professiona l training, competence and commitment to hel p 

children; 

3. Church and koran ic schoo ls emphasize the im portance of relig ious educati on 

whi ch has no or ins igni fica nt relation with the primary schoo ling. 
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Thus, even if stud ies agree that there is pos it ive re lat ionshi p between pre­

school experience and reductio n in wastage rate , our pre-school education 

system see ms not to be competent eno ugh to do th e job. 

Horne- School Distance 

Adane ( 1993) citing Heyneman ( 1980) dec lared that home - school 

distance has no relationship wi th pupils' schoo l performance; but it has the 

possibili ty to affect one's study time and health. 

Thus, it is clear that long distance from home to school causes pupil s to 

quit schoo l by affecting their study time, thus weakening their perfo rmance or 

affecting their health. 

In this study, lo ng di stance is considered to be d istance th at is covered by 

an ho ur's walk whil e short di sta nce is th at whi ch takes less than an hour from 

home to schoo l on foo t. 

Of the total respondents, 93 (64.6%) walk short d istance ( which takes 

more than 30 min utes and less than an hour) while 5 1 (35.4% ) walk long 

di stances. All the respondents use no means of transp0l1ati on other than foot. 

Althoug h th e number of pupil s wh o walk long di stances is less than the 

number of those who walk short di stances, it can not be underestimated. 

Family Background 

Stud ies show that the soc io-economic cond ition of parents is strong ly ti ed 

with the pup il s' progress in schoo l work. The occupati onal and ed ucati onal level 

of parents, fami ly cond iti ons and family size are some of the major family 

background factors that influ ence the academic success o f in d ividua l pupil s 

(Coombs, 1985; Adane, 1993). 
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In the fol lowing lines, some important fam ily background var iables are 

presented based on the data from the samp le schools. 

Of the tota l respondents, 77 (53.4%) have both parents living, 5 1 (35 .6%) 

have lost one of them (either father or mother) and 16 (ll.l %) lost both of their 

parents. Fi fty-e ight (75 %) of the parents who are al ive li ve together while 

19(25%) of them have separated (divorced). The data also show that 61(42.3%) 

of the respondents li ve with both of their parents, 32(22 .2%) with mother on ly, 

10(6.9% ) with fa ther only, 10 (6. 9%) with grandparents 3(2%) with guardians, 

22 (15.3%) li ve alone helping themselves and 6 (4.4%) have not spec ified whom 

they li ve with. According to the data, 86(59.7%) of the pupils belong to a home 

with a sing le or no parent whi le 77 (53.5%) li ve alone or w ith a single parent. 

The degree of he lp or encouragement with . whi ch children are provided 

may differ according to the type of parents or gurdi ans. A single parent may 

provide hi s/ her child with better help or encouragement than a pair of parents. - . .. . 
However, the psycho logical atmosphere in a home where parents are alive and 

li ve togeth er can never be underest imated. In thi s study, therefore, a maj ority of 

pupil s are psychol ogically affected and thi s is one of the factors that has 

contributed to the aggravation of the dropout problem in the reg ion. 

On the other hand, the data showed the following facts with regard to 

parenta l leve l of education. (See Tab le 11 below). 
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Table 11 Parental Level of Education in Urban and Rural School 

Parents' Level In Urban Schools In Rural Schools Total 
of Education 

Father Mother Father Mother Father Mother 
I Higher 4 (5.6%) 1(2.8%) 1(1.4%) 0 5(3.5%) 2(1.3%) 

Education 
2 SecondlllY 

Education 

7(9.7%) 13(4.2%) (9-12) 14 (1 94%) 15(20.8%) 21(14.6%) 18(12. 5%) 
3

1 
Primary 
Education 12(1 (i.7%) 21(29.2%) 15(20.R%) 3(4.2%) 27(1 R.(i%) 24(1 (i.(i%) 
0-8) 

~ LiterlllY, 
Church, Of I 

13(9.0%) I Koranic 8(11.1 %) 7(9.7%) 13(18.1%) 6(8.3%) 21(14.6%) 
Education 

5 Illiterate 21(29.1%) 27(37.5%) 49(68.1%) 60(83.3%) 70(48.6%) 87(604%) 

The data in Table 11 above revealed that 48 .6% of the total number 

of fathers and 60.4% of the mothers are not able to provide their children 

with academic help, i.e. they are illiterates. It is also possible to observe 

from the data that the percentage of illiterate fathers (68.l %) and mothers 

(83.3%) in mral schools is higher th an that offathers (29.l %) and mothers 

(37.5%) in urban schools. In this regard, it indicates that urban children are 

more advantaged than children who attend rural school. Similar to this, 

Carron and Chau (1996) wrote that mral children have insufficient 

contact with written words outside of school due to the paucity of reading 

materials and to the low level of education of their parents. Parents with 

lillIe formal edul;ation on average are poorer, olIer their I;hildren Ie!)!) 

opportunity to study, are less home or in the field. This is thus able to 

assist them in school work and need them more to help out at one oflhe 
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reasons that has contributed to the larger dropout rate in the rural schools in 
the present study. 

Still, closer observation into the data reveals that literacy rate is 
higher among [aLhers by 11.8% Lhan iL is among mOLhers, and Lhus iL can be 
asserted that children who live with their fathers are more advantaged than 
those who live with their mothers. 

Although those paients who were reported to have attended the 
koranic, Church education, literacy program, or even primary education in 
Amharic or other medium are taken to be literate parents in this study, they 
have now become illiterates because they cannot write and read texts 
written in Latin Script in the Zones where mother tongue is the medium of 
instruction. Thus, this tact raises the number of children who are not helped 
by their parents academically. 

The c.hi-square was computed to see whether returnees and non­
returnees were equally affected by some family background or home-related 
factors. 

Table 12 The chi-square Results for Returnees and Non-Returnees. 

Family Background Factors 
Live in a No- Come Cover Help 
broken academic Lost from educational Walk parents 

Pupil family help both illiterate expenses long with 
Type from parents parents themselves distan work at 

parents ces home 
Retumees 8 39 8 27 37 27 67 
Non- 16 41 8 40 24 24 44 
Retumees 
Total 24 80 16 67 51 51 111 

Significant at O.OSlevel. 
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, 
Th e x- crit ical va lue fo r the above data is 12. 592 fo r 0.05 leve l of 

sig nifi cance whi Ie the obtain ed va lue is 16.282 . Since the obtained va lue 

(16.282) is higher than the criti cal va lue (12.592), there is a signifi cant 

re lat io nshi p between the indi v idual and famil y back-ground reaso ns for returnees 

and non-returnees . Thi s means that the non-returnees ( those who are presently in 

school) are potential dropouts. 

Regarding the marital status of parents, 56 (39%) of the total respondents 

are sons and daughters of polygamous fathers. More specifically, 35(24.3%) of 

the fathers have marri ed two wives, 16( 11.1 %) three wives, and 5(3 .6%) more 

than three wives at a time. The average number of ch ildren these fathers have 

had by each of the ir wives is 3 and the average number of children each father 

has is 6. 

Thi s find ing may indi cate that in a country such as ou rs such parents 

cannot afford to cover the educational expenses of their children. Besides, they 

find it difficul,t to render affeqi9n and academic he lp to the ir children in a 

manner monogamous fath ers do, This is because, first, ch ildren of po lygamous 

fathers res ide in di ffe rent homes w ith their mothers which makes it inconvenient 

for fathers to g ive cont inuous help, assessment and love. Second, when 

polygami sts share love and help among their children, knowing ly or 

unknowing ly, partiality or bias plays its part. Thus, it is more likely that children 

from such families lack proper parenta l help and psycho logica l ass istance during 

their ear ly years of schoo ling , The result of this may be either academic failure 

or desert ion. 

In addi ti on , th e study has also tried to identi fy the number of children in a 

hou seho ld . Accordingly, the data showed that of the total number of respondents, 

16(11.1 %) live in a family w ith more than 9 children, 40(28%) with 6 to 8 
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ch il dren , 69 (48%) with 3 to 5 children and 19(13.2%) w ith 2 or less. Here, we 

can see that a majority of the respondents res ide in a large s ized fami ly . It is 

apparent therefore. that the share of materi a l and psychol ogica l inputs these 

children secure would be in sli ces or tenuou s. 

Another fam ily backgro und fac tor which was given considerat ion in the 

present study was pare ntal occ upat ion. Wh ile office work, profess iona l and other 

unspec ifi ed j obs account for onl y 18.2% among fathers and 16% among 

mothers, 81.8% and 84% of th e tota l number of fath ers and mothers respecti ve ly 

are engaged in e ither farmin g, trading or da ily labour. 

As these are labour demanding occupations, the need fo r child labour 

wou ld unquestionably be high among these fam ili es aggravating dropout rate . 

Pupils' Individual (personal) Characteristics· 

Of the total number of respondents 67(46. 5%) reported that they cover 
., 

school ex penses them se lves. This is 28% for urtJan c.hildrell...and 72% fori'ura l 

ones. The income generating means th ey mentioned go directly or indirect ly to 

agricu ltural or commercial fi e lds. The rest (77(53.5%)) said th at they depend on 

parents, gurdians or others. Th is shows that a lmost half of the pupil s have 

additi ona l occupati ons that share their study time. The probl em is more serious 

among the rural children. On the other hand, almost a ll of the respondents 

answered that they he lp paren ts or guard ians, etc. with work at home. The ty pe 

of help ch il dren provide is needed espec ia lly during harvest seasons in rura l 

areas. 

Both returnees and non-returnees were asked if they we re interested in 

the ir ed ucat ion. Among pupil s from rural sc hoo ls 65 (89 .6%) reported th at they 

were int e r·es ted in going to school because th ey liked learning whil e 7 (10 .4%) 
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sa id they were not. Similarly , 78% of the pupil s fo rm urban areas were 

in terested in educat ion .22% were not. We can see here that a maj ority o r pupil s , 

in both sett ings have posit ive att itude towards lea rning. The data also show that 

more stud ents from rural schoo ls are interested in go ing to schoo l than th eir 

counterparts from urban school s. However, it seems that the issue needs further 

study; the present data may not be enougb to enable us to arri ve at such a 

conclusion. 

Another related question put to the respondents was, " How wou ld you 

fee l if som ebody tell s yo u that you must di scont inue schoolin g?" Almost a ll the 

respondents reported that they would get sad. This a lso indicates that pupil s 

have pos iti ve o utlook towa rd s learning. 

Sti ll , pupil s were asked the question: "If it is sa id tha t there w ill be no 

employment o pportunity in governm ent institutions w hen you fini sh 

schoo lin g, what would you do?" 

Students gave differin g responses to this qu esti o n as indicated In 

Tabl e 13 be low : 

Table 13 Pupils' Responses to El11ploYl11ent Opportunities in the Governl11ent Institutions. 

Items responses 

(i n%) 

I I will leave sc hool 36 

2 I will go on learning because I can be 

se lf-emp loyed 15 
, 

I do not know what to do 42 J 

4 Other 7 
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In addit ion, more than half of the pupil s inte rviewed fro m grades 2,3 

and 4 res ponded to thi s ques ti on that th ey like to be emp loyed by th e 

government. 

Fro m th ese responses an assumpti on ca n be made that a majority of 

pupil s have not decided or do not have a c lea r object ive why they a re go ing 

to schoo l while a s ignifi cant number have pos it ive attitude towards learn ing 

as fa r as th ere is employment opportunity in the governmenta l in stitutions. 

Less emp loyment opportunity may thus mean more dropout rate. 

4.2.3. Reasons for Pupil Dropout as Observed by 

Teachers, Pupils and Parents(Co mmunity Members) 

A li st of reasons that wo uld probab ly cause studentS40 dropout of school· 

in the reg ion were g iven to teachers and pupil s. They were asked to judge th ese 

reasons as " not observed" , "nol. serioll s", " se ri ous" or " very seriolls' see ing 
, . . '. ~ 

their level of importance in their respective areas. Through interview quest ions, 

parents and pupil s from grades 2,3 and 4 have a lso menti oned the reasons 

according to the ir level of importance. The data are presented as fo ll ows. 

Teachers' Observation 

Accord ing to teachers' judgement, most of the facto rs affect boys and g irl s 

in a lmost a similar degree. ( Hence , the data were not presented for boys and 

g irl s separate ly.) 
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Ta bl e 14 Cau ses for Pupil Dropout: Teac hers' Obse rvat ion 

(1-4 sca le ' I = not observed 2= not serious 3= se rious 4= very serious) , , , 
I Proportion of respondents 

for each ;:,CQre in '10 (11 ;;:;3 6) i lll~an Rank 
Reasons for Dropp ing out I C 

, 
~ range sco re J 

Involveme nt 111 Illcome generating - - 38.8 61.1 3-4 3.62 I 
ac ti viti es 
Incomplete arades of the schoo l leve l - 2.8 33.3 63.9 2-4 3.61 2 
Lack of materi al and fi nancial support - 5.6 30.5 63 .8 2-4 3.58 

, 
J 

In vol vement ill domesti c work - 8.3 44 .4 47 .2 2-4 3.38 4 
Shol1ao e of teaching materi als - 19.4 " , 47.2 2-4 3.27 5 .).),J 

HOl1l e-schoo l distance 8.3 13.8 " - 44.4 1-4 3.1 3 6 j),J 

. Over crollded classrooms I I. I 16.6 30.5 -11 .6 I-~ 3.02 7 
Early marriage 8.3 8.3 61.1 22.2 1-4 2.97 8 
Inadequate teacher preparati on - " , 4 1.6 25 2-4 2.9 1 9 )),J 

Lack of til1le for study I I. I 2~.2 38.8 27.7 1-4 2.83 10 
Pupi ls' hea lth prob lcm - ~1. 6 38.8 19.4 2-4 2.77 II 
Unattractive lessons - " , 58.3 8.3 2-4 2.75 12 JJ.J 

lillie hope In fu ture prospects of - ~~.4 38.8 16.7 2-4 2.72 13 
educational benefit 
III-health of parents 2.8 38.8 47.2 I I. I 1-4 2.66 14 
Fam il y disunity 5.5 36.1 47.2 I I. I 1-4 2.63 15 
r- rustration of academic fai lure 30.6 11.1 JR.R 19.4 1-4 2.47 16 
Irrelevant €ll tTi culU !ll 13.8 38.S. 36.1 1"1 '1 1-4 7.44 17 
Parental consc iousness of the fa il ure of 2.5 30.6 30.6 - 1-3 2.33 18 
elder chi ldren to find em ployment 
opportuni ty 
Lack of encouragement from teachers 19.4 ~ 7.2 16.6 . 16.6 1-4 2.30 19 
Parental dea th 8.3 55.5 36 .1 13.8 1-4 2.27 20 
Lack of interest in educa ti on 30.5 -11.6 16. 7 - 1-3 2.08 21 
Heterogene ity in age composition III a 27.7 58,] 8.3 5.6 1-4 1.92 22 
class 
Langua ge of instruction 27.7 5c.8 I 9.-1 - 1-3 I. 91 J' _ J 

Discipl inary measures ill school 36.1 -I~ -I 11.1 8.3 1-4 1.90 24 
Lack of sui tab le place for study 38.8 33.3 I I. I 16.6 1-4 1.83 25 
Unsafe road condit ions to and from 38. 8 ~7.2 13.8 11.1 1-4 175 26 
school 

As we can see in Tab le 14 above, the most important fac to r th at was 

judged se ri o ll s 01' very serio lls by a ll respondents in a ll zones was pup il s' 

ex cess ive in vo lve illent in income generating acti viti es. Th e nex t mo st im portant 

facto rs in the ir o rd er o f illlportance were: 
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I. incomplete grades of the school level; 

2. lack of financial and materia l support; 

3. excessive in vo lve ment in domestic work and 

4. shortage of teaching materials ( school supply). 

These factors wh ich teachers have identified to be the most influential are 

highly tied with the economic cond itions of the region. Teachers' observation 

also shows that both the in-school and out-of-school factors are causing pupil s 

to quit school. 

Incomplete grades of the school level is the second important factor to 

cause pupi ls to drop out of schoo l. This may be attached to the decision of the 

current Education and Training policy on the structu re of primary education. 

Accordingly, the grade level of primary schoo ls is 1-8 which is subdiv ided into 

fjJ'st cycle primary ( 1-4) and second cycle primary (5-8) level. As per thi s 

dec ision, the previous primary (1-6) and junior secondary (7-8) school s were 

either down-graded to 1-4 or up-graded to 1-8 level 0H the basis of the schools' 

organi zational st rength. Howe ve r, many of the previous 1-6 schools were 

organi zat ionally weak and were down- graded to 1-4 level. As a result, pup il s 

have to move to a second school after completi ng the first cyc le primary 

education. A move to the second school, according to a majority of respondents, 

was unaffordabl e in terms of schoo l re lated and other costs. Th is has he ld many 

students back from schooling. Simi lar studies have reported that dropout 

(wastage) main ly results from insufficient places at the next level (Richard, 

1969). 



Ta ble- 15 'um ber or Primary Schoo ls by Grade Level in th e Reg ion ( 1992 E.C) 

Zone Grade 1-4 G rade 5-8 G rad e 1-8 Total 

Guraghe 84 .. 193 277 

Hadiya 27 .. 129 156 

K.A.T * 55 I 104 160 

Yem . Sp. * I .. 15 16 

B Uiji Sp. 10 1 6 17 

Gedeo 49 1 75 125 

Amaro Sp. 8 .. 2 1 29 

Sidama 14 1 I 272 4 14 

Konso Sp. 10 I 24 35 
- ........ 
Semen Omo 122 5 457 584 

Bench Maji 69 .. 42 I 1 I 

Kafa Sheka 83 .. 127 2 10 

Debub Omo 18 I 53 72 

Derashe Sp. 8 .. 16 24 

Tota l 685 1 1 1534 2230 

'k Sp = Spec ial Woreda 

;" K .A. T = Kambata Alaba Tambaro 



Pupils' ObserYation 

Tab le 16 shows that although a ll the fac tors have inlluenced pupil s to drop 

out of schoo l to some degree, pupi Is' in vo lvement in income ge nerat ing ac ti viti es 

stands out according to the observa tion of pupil s. The second and th ird important 

fa ctors that have been judged to be se ri ous o r ve ry serious are lack of fin ancial 

and mate ri a l support, and in co mpl ete g rades of the school leve l. Lack of 

encouragement from teachers was the fourth reason to cause pupi I dropo ut 

a lth oug h it was judged low by teachers. Simil arly , parental ill -hea lth was a 

serious reason for pupil s but it was not viewed as seriou s by teachers. 

Tabl e 16 Ca uses fo r Pupil Dropout: Pupil s' Observation 
(1-4 scale: 1= not observed, 2= not se ri ous, 3= serious , 4= very seri ous). 

Proport ion of res pondent s 
fo r each score in % (n=72) mean Rank 

Reasons l'or Dropping out I 2 
, 4 ran oe score J 

Involvement In 111COllle generating - - 34.7 65.2 3-4 3.65 I 
acti vit ies ~ 

Lack of l11aterial and financial support - 5. 5 30.5 63.8 2-4 3.58 2 
Incol11plete orades of the school level - 8.3 30.5 6 1.1 2-4 3.52 

, 
J 

Lack of enco uragel11e nt frol11 teachers 8.3 8.3 27.7 55.5 1-4 3.30 4 
. Pal'cnlal ill-hea llh '2. 7 . 13.8 43 40.2 1-4 3.20 5 
Involvement in domesti c work 11.1 8.3 38.8 41.6 1-4 3. 17 6 I-C- --
H ol11e-sc hoo I d i Slance 6.9 15.2 31.9 45.8 1-4 3.16 7 
Earl \' marriage I 1. I 5.5 55.5 27 .7 1-4 3.00 8 
Parenla l consciollsness of the failure of 12.5 27.7 37.5 22.2 1-4 270 9 
eld er ch ildren 10 Ii nd employment 
opportun il ), 
Una tt ractive lessons I 5.5 27.7 58.3 8.3 1-4 2.69 10 
Lill ie hope 111 future prospecls of 12.5 27.7 37.5 22.2 1-4 2.67 II 
educationa l benefit 
Fal11il y disun il\" 2.7 38.8 47.2 11.1 1-4 2.66 12 
Pupil s' heal lh problel11 13.8 27.7 38.8 19.4 1-4 2.63 13 
Frust rati on of acade mic fai lure 30.5 I 1. I 27.7 30.5 1-4 2.58 14 
Lack of interest in education I ~ 1.6 30.5 16.6 I 1. I 1-4 1.97 15 
Lan~llal!C of instruction ~ 1.6 38.8 16.6 2.7 1-4 1.80 16 
Disciplinarv measures I 54 .1 27.7 13.8 4.1 1-4 1.68 17 
Unsafe road cond itions 10 and 11·0111 66.6 13.8 8.3 11.1 1-4 1.63 18 
sc hool I 



T he Spearman's rank order corre lation was computed to see if there is any 

degree of agreement between pupi l's and teachers' judgement on the reasons fo r 

dropping out in pr imary schoo ls. In the ranki ngs of the reaso ns for dro pping out, 

the rank co n·elati on coeffi c ient is 0. 75 with 18 pa irs. The correlation is positive 

and signi fica nt. Thi s indicates that there is a very good agreement ( concordance) 

between pupil s' and teachers' judgement. 

Regard ing the interview results, twelve pupi ls from grades 2,3 and 4 in the 

sample schools were interviewed to g ive their fee lings why pupils in the ir 

school s (vi ll ages) or fr iends dropped out of schoo ls. 

The summary of their responses in the ir order of importance are listed as 

foll ows: 

I . lack of money to buy c lo thes, exerc ise boo ks and o ther educat ional 

materia ls; 

2 . better opportunity to earn money; 

3. fai lure in firs t semester examination, 

4. marriage, especia lly of g irl s . 

S imil a rl y, 15 parents and/or communi ty members and 6 officers from 

Zonal Education Departments were asked to g ive the most important fac tors that 

make pup il s to drop out of schoo l. A lthough most of the reasons g iven by the 

interv iewees agree with those of pup ils' and teachrs' incompl ete grade leve( in a 

schoo l is the mo st important facto r that has been stressed by all the interv iewees. 

In summary, the responses of teachers, pu pi ls and the interview results 

show that excessive in vo lveme nt in income generati ng ac ti vities, lack of 

financ ia l and materi a l support , lack of upper grade levels in a school, excess ive 

involvement in domest ic wo rk , home-schoo l d istance and early marri age are 
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some of th e comm on and the most influenti al reaso ns that are affecting pupil s to 

dro p out of schoo l. Added to these by pupi ls are reasons such as in suffic ient 

moti vation and encouragemen t by teachers and pal'enta l 

co nsc iousness of the fa ilure of elder children to find emp loyment due to which 

the younger ones are held back. 

Here, it should be noted that in some parti cu lar situations, factors that 

were considered to be the least important co uld be first. Genera lly, what we 

could grasp from the judgements of all parties is that factors that cause pupil s to 

drop out of schoo l are not single. They are interre lated and interwoven. 

T herefore, it is crucial to identify the most signifi cant ones and their roots 

(econom ic, soc ial or cultura l) so that a proper ac ti on could be taken by the 

governm ent, the school and/or the communi ty . 

.. . . 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1. S ummary 

The aim of thi s study was 10 identify the major causes ( reasons) that influence pupils 
to drop out of school at primary leve l in SNN PR and to give proper suggestions so that the 
dropout problem 1\00ild be minimized . 

The purpose was attempted by raising some ba sic questions through which 
in-school and out-of-schoo l factors were identified and some po licy imp lications 
indi cated . 

To carry out the study, twelve primary schools were se lected from five 
zones and one special Woreda using the purposive or judgement sampling 
technique. One hundred forty-four primary school pupils (72 returnees and 72 
non-returnees), twelve principals, and 36 teachers were. madeo to fill 
questionnaires. Twelve pupil s from grades 2,3 and 4 and 15 parents and/or 
com muni ty members as well as 6 ZED officials were used as data source using 
interv iew quest ions. In additi on. data on pupil enrollment, dropout and repet iti on 
were collected from the stat istica l documents of MOE, SNNPREB, and from the 
rosters and o thel' records of the sample sc hool s. 

To ana lyse the obtained data, stat ist ica l too ls such as percentages, mean 
score, the chi -sq uare and the rank order. corre lation were used . T he analysis of 
the data justified the following find ings and conclusions. 

7S 



1. P upil dropout at primary level is of a high magnitude in the 

region. Of the total primary schoo l enrol lment, on average, about 

17% dropped out of school in eac h of the four consecutive years 

(1988-1991 E.c.). 

2. In the regional statistics as wel l as in the sample schoo ls, the 

hi gh dropout rate was observed in the first grade ( initi a l years). It 

then inclined to decrease in the fo ll owi ng grades, rose in grade 

seven and showed a fall in grade eight. 

3.In the years considered in th is study, no significant 

improvement was seen in student retention. 

4. More boys dropped out of school than g irl s in the years 

considered in the sample school s. 

, 
'5. Of the total dropouts in the sample schools, more than half 

(54 .5%) were at or below twelve years of age . 
" .' - . 

6. In a ll grade )eve]s of the samp le schoo ls the dl'Opout rate in 

the rural schoo ls was higher than that of urban schools in all 

academi c yea rs considered. In both settings more boys dropped 

out than girl s. 

7. With regard to out-of-school reasons fo r pup il dropo ut, 

53.5% of the responden ts had no pre-schoo l' experience, 59 .7% 

reside in a home with a single or no parent whil e 15.3% live alone 

he lping themse lves. In add ition, 48.6% of the fathers and 604% 

of the mothers have been reported illiterate, hence not being ab le 

to he lp their chi ldren academi cally . 

. ' 
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8. The percentage of parental literacy was found to be hig her in 

urban settings than rural ones, hence urban children are more 

advantaged. It has also been ev ident th at literacy rate was hi gher 

among fath ers by 11.8% than it was among mothers, hence 

children who li ve w ith their fathers are generally more 

advantaged. 

9. The data have shown that 39% of the total respondents are 

sons and daughters of polygamous fathers. The average number 

of children these fathers have had by each of their wives is 3 and 

the average number of children each father has is 6. This is found 

to be inconveni ent for fathers to control and he lp their children. 

10. With regard to parenta l occupati on, 81 .8% and 84% of the 

tota l number of fathers ami mothers respecti ve ly were engaged In 

labour demanding occupations which might need ch ild labour and 

hence aggravated pupi I dropout. 

I I. The chi-square result showed that home- related factors affect 

both returnees and non-returnees in a simil ar manner and hence 

non-returnees are potent ial dropouts. This study thus showed that 

out-of-schoo l facto rs are serious ly affecting pupi l dropout. 

12. According to the responses obtai ned, a majority of respondent 

pupil s have not dec ided or do not ha ve a c lear o bj ecti ve as to why 

they are go ing to school ; wh ile a sign ificant number of respondents 

have a positi ve attitude towards learn ing as far as educati on enabl es 

them to find emp loyment opportun ities In the government 

in stitutions. Thus, we can say that less employment opportunity in the 

government in stitutions means more dropo ut rate. 
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13. Regarding the in-sc hoo l reaso ns, the data obtai ned indicated that 

schoo ls are being led by pri nc ipals without a proper tra ining In 

principal-ship. It has also been found out that those who have better 

qualification and experi ence are servin g in urban schools. 

14. The study showed that school s have lose relationship with parents 

and the surrounding communities. 

15. In the sample school s, it has been repo rted that there was a hi gh 

rate of teacher absenteei sm caused by teachers' engagement In 

private work, parti cipation in political iss ues such as elect ion, as well 

as soc ial and cultural practices. It was al so found out that teachers' 

motivation was either average or low. 

16. The data collected on the teacher characteristics showed that on ly 

I 1. 1 % were qualified to the. leveL they, <tre teaching (5;~).' 58.3% have 

never participated in any in-service trainillg, 83 .3% are not sat isfied 

with the current teacher management in their respecti ve zo nes, 52% 

lack suitabl e place to plan their lessons, and 83.2% were 

unsatisfactorily or poor ly prov ided with teaching material s that enable 

them to p lan and teach their students properly . Teacher characteristics 
.. . 

thu s show that teachers are more like ly to lose strength because it 

seems that the system they find themse lves in is not encomag ing . Thi s 

would very likely weaken the internal efficiency of schools and resu lt 

in high dropout rate. 
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17. Concerning the materi a l avail ability and degree of usage in the 

sam ple sc hool s, materi al in puts that a re necessary in the teaching­

learn ing process are lacki ng, the existing ones are not used effect ive ly 

and school s whi ch have relati ve ly better suppl y and degree of usage 

are located in the urban centers. 

18. Teachers' observation or judgement on the list of reasons for pupil 

dropout showed that most of the factors affect boys and girl s in a 

s imilar manner. Teachers have further indi cated that although a ll the 

reasons have affected pupil dropout, pupil s' excess ive involvement in 

income generating acti vties, incomplete grades of a school level , lack 

of materia l and financia l support, excessive in vo lvement in domestic 

work, and shortage of school suppli es or teaching materi als were the 

reasons in their order of seriousness. 

1.9, Pupils' obs.ervations have also shown that pupi l ~ involvement in . . 
income generat ing activities, lack of materia l and financial sUpport, 

lack of upper grades in a school, lack of encouragement from teachers 

and parental ill-hea lth were reasons in their order of seri ousness to 

affect pupil dropout. 

20. The Spearman's rank order correlation Coeffic ient for the 

judgments of teachers and pupil s was positive indicating that there is a 

very good and signifi cant agreement between the two judgements. 

S.2·Conclusion 

Based on the findin gs of thi s study, it ca n be co nc luded that pupil dropout 

is the function of the in-schoo l and out- of-school reasons. The reasons that 

cause pupi ls to drop out of schoo l are not s ing le . They are interre lated and 
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interwoven. Thus, in order to improve school qua lity and to minimi ze pupi l 

dropout, it need s that both the in- school and out -of-school reason s have to be 

equally cons ide red and improved by identifyin g thei r ri ght so urces (cau ses) . 

5.3. Recommendations 

O n the basis of the findings and conc lu sions, the fo ll owing 

recommendati ons were fo rwarded. For the sake of conven ience 

recommendat ions are di vided into two: in-school and out-of-school. 

In-School 

I. The study showed that incomp lete g rade level in a schoo l is one of the 

most seriou s fa ctors causing pup ils to dropout. In accordance with the 

cu rrent Education and Train ing po licy, 685 pr imary schoo ls have been 

down-graded to 1-4 le ve l while II are 5-8 schools in the regio n. In 

.other words, 696 schoo ls hal'e incompl et; grade ie~\1\!1. Thi s mean s that 

pup il s from these sc hools have to move to a second schoo l after 

compl et in g the fil'st cyc le of the primary ed ucation. However, a move 

to the second sc hool is imposs ible in the region where there is a 

sca tte red settl emen t, rugged topography, big ri vers, lack of safety 

especially for g irl s, meager econom ic capac ity to cover ex penses on 

hou se rent and/or transportat ion, etc. I-lence, there is a crucial need in 

the region that the government, in co llabora ti on w ith parents; 

commu niti es and NGO'S , ha s to up-grade th e 1-4 schoo ls to 1-8 level 

step by step. Thi s is a lso the bes t remedy for the home-school di stance 

whic h is one of the s ign ifi ca nt reasons for pupi l dropout. 

2. Accordi ng to the study, teachers' cha racte ristics are affecting pupil 

dropout. Teachers are the indispensab le inputs in any education system. 

Thus, it is the paramount im po rtan ce that: 



a) up - dating programs such as semlllars, workshops, etc. be 

prepared by the REB as well as MOE so that teachers wou ld 

improve their professional competence . 

b) in-serv ice teacher trainings through' kremet' programs and the 

a lready started di stance educati on for teacher up-grading be 

strengthened and intensifi ed . 

c) teacher mismanagement 111 term s of salary payment, 

performance evaluation, undemanded transfer, etc. must be 

corrected . 

Out- .of ~School • 
I. The co mments both of teachers, principa ls, pupil s, parents and the 

community members agree that pupil s' in vo lvement in lIlcome 

generat ing activ ities (e ither to cover educational expenses or to suppol1 

themse lves in terms of food and c lothing) and lack of material and 

financia l support are grouped under the category of the most important 

reasons that draw pupi Is out of school. Therefore, it is reasonable to 

recommend that if such children from the poor fa milies are to be made 

stay in schoo l, attention shou ld be g iven to subsidize pupil s' clothing, 

schoo l suppli es, hea lth fac ili ties and schoo l feedin g programs 

parti cularly in the schoo ls of the rural sett ing. 

To implem ent thi s, the Kebel e in co ll aboration with the schools must 

fi rst identify those pupil s who cann ot afford to pay their educationa l 

ex penses and are liab le to dropping OLIt. Then different budgetary 
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sOLll"ces must be mobili zed by th e Woreda Education and Training 

Board and the Woreda Education Office. Some of these so urces can 

be creatin g and strengthening means o f in come generation in sc hoo ls. 

involving the identified needy children in income generating mea ns 

during their spare time, mobi lizing the local organizations such as 

"lddir" and" lqq ub" and mobi li zing the com munity as a whole. The 

responsibility of buying an d istribut ing the consumer goods and 

materials to the chi ldren and repo rting th e implementat ion results to the 

Woreda office must go to the sc hools. 

2. A dropout prevent ion or protection cOlllm ittee Illust be set up in a 

Kebele where the primary school is located. The committee may be 

compri sed of persons from sc hool s, parents, .pupil s, reli gious 

communities and/.or other im.p~tant personalities. Among the major 

roles thi s comm ittee can play are persuad ing paren ts that education is 

va luable, up-lifting parental consciousness that education is necessary 

even when there is no government employment opportunit ies, fi ghting 

against cu ltural constraints such as ea rl y marri age and polygamy, 

laying the foundation for parti cipatory ed ucationa l act ivities and 

·fo rging the ways and means to st reil gthen schoo l- co mmunity 

re latio nshi p through which the comm unity can so lve schoo l problems 

and vice-versa . 

3. The current Education and Training Policy has take n a significant step 

in abol ishing all form s of school fees up to grade ten. Yet, at present, it 

seems that th e go vernment is unable to allocate sufficient budget to 

schools or suppl y schools with teaching learn ing mater ials. Principals 

have reported that most of the annual plans remain unacco mpli shcd 
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(unim plemented). Teachers ha ve al so reported that the suppl y of 

material s that are in dispensa ble fo r teaching - learning purposes were 

meager. Therefore. the government mu st eit her a ll ocate suffi cient 

budget to schoo ls or re-defi ne the policy on sc hool fee . Here, what is 

meant is that the po li cy must differentiate between those who can and 

can not pay. Those who can pay must pay fo r education. 

4. In thi s study, it is th e view of respondents that the pupil s have positi ve 

attitude towards learning as fa r as educati on enab les them to find 

employment opportunities. Thi s indicates that we have to have wide 

empl oyment opportuniti es if we are to attract children to school and 

keep them there. However, the onl y economic sector that appears to 

provide suffi cient emp loyment opportunity in the country··· is the 

agricul tural15ector. Employment opportunjti es. in other . sectors seem to .. . ; , .. 

be tenuous. Therefore, educational expansion should be in line with 

the modernization and mechani zation mainly of the agricultural sector 

wh ich is the so le means of creating employment opportuniti es in the 

region in parti cul ar and in the country in general. It also needs th at 

education al expansion should be demand oriented; there shou ld be a 

two-way re lat ionship between sectors in, terms of human resou rce 

supply and demand. 

5. Children who belong to literate parnets obtain better academi c help 

th an their co un ter parts. [t is also apparent that literate communities are 

more li kely to recogn ize the immed iate and long te rm benefit s of 

education. Th us, they would control their chi ldre n, keep them in school 

and prov ide them with whatever support they need. 
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Pupil s ['epo rted that 48.6% of the fat hers and 60.4% of the 
mothers were totall\' illiterate whil e many of the parents are illiterate 
to Lat in Script. Thi s means that a majority of parents are unable to 
help their chi ldren academi cal ly. Therefore, it is so crucial that new 
commun i ty literacy programs ha ve to be started and post -I i teracy 
programs have to be strengthened. In the im plementat ion of the post-
li te racy programs, orthographic ori entat ion to those parents who are 
illiterate to Latin script should be given priority if we are to use Latin 
Script to write primary curricu lum in nationality languages. 

6. There are several chi ldren who have dropped out but have no chance to 
come back to school. There are also ch ildren who ha ve never come to 

. school and .e\(en those who are in schQol m<:lY drop' out tomorrow or the ... . . . . . 
next day. Therefore, it needs that non-formal ed ucation fo r the out-of-
sc hool children who have little or no chance to come back to formal 
school ing must be strengthened by using different means. The already 
started programs such as non- formal ed ucation by Action Aid Eth iopia 
and the Community Ski ll Development Centers, if given due attention, 
may playa significant role in this regard . 

In general, effo rts to meet chil dren's needs and to keep them in schoo l 
may be effect ive when they are coo rdin ated and cooperat ive . 
Education , socia l and health services, business peop le, commu ni ty 
organi zations all ha ve a ro le to play in order to prevent the dropou t 
problem. 
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Addis Ababa University 

School of Graduate Studies 

Department of Educationa l Administration . 

Questionnaire to be Answered by Primary School principals. 

Purpose 

The purpose of this questionnaire is to collect first hand information 

on the factors that cause students to quit school before completing primary 

level in SNNPR. It also seeks appropriate suggestions that would prevent 

( minimize) the problem. Since your cooperation in providing relevant and 

candid information will be of great help to this study, please, give complete 

and honest responses to all questions provided in this instrument. 

Direction 

• Do not write your name 

• Use this (./) mark to indicate your answer to questions in the rank 

order (Likert scale) 

• Give concise responses to open-ended questions" 

• You can encircle the letters for questions with alternatives. 



3. 

Zone _____ _ 

Woreda ____ _ 

Name of the school ___ _ 

Grade level _____ _ 

Sex Male __ _ 

Female __ _ 

Age. _____ _ 

I. Location of the school plant 

a) Town ( with population exceeding 2000) 

. . ;," 
b) Rural ( with population below 2000) 

2. The level of your education 

12+2 ___ _ 

12+ 1 ____ _ 

TTI ___ _ 

specify if any other _ ___ _ 

3. Are you trained in principalship? 

a) Trained 

b) Untrained 

7 



4. Your general service year as a principal 

a) 5 and below __ _ 

b) 6 to 10 years __ _ 

c) more than 10 years ___ _ 

In school you are currently working 

a) less than 2 years ____ _ 

b) more than 2 years ____ _ 

c) more than 5 years ____ _ 

5 .. Does the school have a library? 

Yes No ___ _ 

6. Ifthere is one, how do you see the quality of its service? 

A. Very good B. Good 

C. Fair 

E. Poor 

D. Unsatisfactory 

-; 



7. Do students have textbooks in the following subj ects? 

Subjects Yes No 

Amharic 

Nationality language 

English 

Mathematics 

Environmental Science 

Social Studies 

Physics 

Biology 

Chemistry 

8. How do you see the availability of teaching materials and aids in your school? 

A. Sufficient 

B. Medium 

C. Insufficient 

D. Very poor 

9. Do teachers use the existing teaching materials? 

A. They always use 

B. They sometimes use 

C. They don't use at all 



10. If they don't use, at ail, why? 

A. They are not interested. 

B. They have no time. 

C. They are not capable 

D . Any other reason? _____________________ _ 

II .. The extent to which the school contacts the parents and the sunounding communities 
to discuss the problem of dropouts . 

A. Very high 

B. High 

c. Medium 

D . Low 

E. Very low 

12. The practice . among teachers to help each other in academic issues in your school is: 

A. Very high 

B. High 

C. Average 

D . Low 

E. Very low 

13. In a semester, the average absence rate of teachers in your school is: 

A. 20 days and more 

B. 10 to 19 days 

c) 5 to 9 days 

d) :-:; 4 days 
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14. If there is high teacher absenteeism, can you list some of the reasons? 

a) __________ _ 

b) _________ _ 

c) __________ _ 

d), _________ _ 

15. The degree of motivation on the majority of the teachers in your school is: 

a) high 

b) medium 

c) low 

d) very low 

16. The average teaching load of a teacher in your school per week is _______ _ 

17. Teachers' motivation to teach in InOther tongue is 

a) very high 

b) .. h.igh 

c) average 

d) low 

e) very low 

18. Frequency of student absenteeism 

A. Very high B. High C. Medium 

D. Low E. Very low 

19. If there is high student absenteeism, what are the common reasons for this problem? 

a)' ________ _ 

b) _______ _ 

c) _______ __ 

d) _______ _ 

( 



20. What are the major reasons for student dropout, in your school? 

a) ________ _ 

b) ______ _ 

c) _______ _ 

d) ______________ _ 

21. In which season is the highest number of students drop out ofschool? _____ _ 

What are the reasons? 

a) ________ _ 

b) _______ _ 

c) ______________ _ 

d) ______________ _ 

22. Are there any methods devised to reduce the dropout problem? 

A. Yes B. No _____ _ 

23. If yes mention some of them . 

a), _____________ ~ 

b) _______ _ 

c) ________ __ 

d) ______________ _ 

24. Is the annual budget sufficiently allocated to your school? 

a. yes __ _ b. no, _____ _ 

If "no" how do you cover the costs of ittputs needed? 

a. generate school income 

b. community contribution 

c. parents pay fee for their children 

d. cancel some of the programs 

"'- any other means ___________ ____________ __ 



) 

1. 

Zone ________________ _ 

Woreda ______________ _ 

1. Interviewee's: 

Age D Sex M 
F 

Occupation D 
Educational level: 

~ Higher Education D 
~ Secondary School D 
~ Primary School D 
~ Church! koranic School D 
~ Illiterate D 

2. Are you interested in the education of your child? Why? 

3. Have you ever visited your child's school and discussed with the teachers? 

4. Do you help your child with academic activities at home? If no why? 

5. Does your child (children) help you at home? 

6. What season do you need his/their help at home? 

7. Is the school calendar convenient with the time you need your chi ld's help? 

8. Have your child (ren) dropped out of school for any reason? 

9. Can you list some common reasons that cause students to dropout of school in your 

community? 

10. Is there any solution that parents, ochool staff and students have to do? 

11. Any other idea you have to add? 



Addis Ababa University 

School of Graduate Studies 

Department of Educational Administration. 

Questionnaire to be Answered by Primary School Teachers. 

Purpose 

The purpose of this questionnaire is to collect first hand information 

on the factors that cause students to quit school before completing primary 

level in SNNPR. It also seeks appropriate suggestions that would prevent 

( minimize) the problem. Since your cooperation in providing relevant and 

candid information will be of great help to this study, please, give complete 
. ,~ . 

and honest responses to all questions provided in this instrument. 

Direction 

• Do not write your name 

• Use this (./ ) mark to indicate your answer to questions in the rank 

order (Likert scale) 

• Give concise responses to open-ended questions. 

• You can encircle the letters for questions with alternatives. 

9 



,. 

2. 

Zone ________________ __ 

Woreda ______________ __ 

Name of the School ______ _ 

Grade level, ________________ _ 

1. Teachers age D Sex M F 

2. Level of Your education 

12+2 __ _ 

12+1 ____ _ 

TTI __ _ 

grade 12 ___ _ 

any other ________ _ 

3. Total Years of teaching experience 

.. a) 5 and below 
'.- . ', " 

b) 6 to 10 years 

c) 11 years and above 

4. Years of teaching in the School you are currently teaching 

a) 3 and below 

b) 4 and above 

c) 5 and above 

5. Have you ever participated in an in-service training program? 

a) Yes _____ _ b) No ____ _ 

6. If your answer is "yes," specify the program. 

Ie 



7. If you are given the chance to choose your occupation, would you choose teaching as 
your profession? 

a)Yes __ _ b) No __ _ 

WL ? ,vU a) _____ _ 

b), _____ _ 

c) _____ _ 

d), _____ _ 

8. Are you satisfied with the current teacher management in the Zone you teach? 

a)Yes __ _ b) No ____ _ 

Why? 

a) _____ _ 

b), _____ _ 

c) _____ _ 

d) _____ _ 

9. Are you satisfied with the teaching profession 

a)Yes __ _ b) No ____ _ 

10. If your answer is "No" to the above question, what is your reason? 

a) . poor management b) hatred of the profession 

c)Anyother 

a) _____ _ 

b), _____ _ 

c) _____ _ 

d), _____ _ 

I f 



r1. In the school you teach) to what extent are the students interested in their education? 

a) Very high 

b) High 

c) Not known 

d) Low 

e) Very low 

12 What do you feel when you evaluate the social activities in your school? 

a) Very much satisfied. 

b) Satisfied. 

c) Indifferent. 

d) Dissatisfied. 

e) Very much dissatisfied. 

Il What do you fee l when you evaluate the academic activities in yo ur school 

Cl) 

\9) 
(!)) 

9.) 

~) 

Very much satisfied. . . 
Satisfied. 

Indifferent. 

Dissatisfied. 

Very much dissatisfi ed. 

14·Do you have ample time to plan your lessons and give and correct home works ? 

a) Yes b) No 

16.00 you have ample space to plan your lessons and give and correct home works? 

a) yes b) No 

I ") 



16 Are you provided with materials that would enable you to teach your students? 

a) Sufficiently 

b) Satisfactorily 

c) Unsatisfactorily 

d) Poorly 

It Below are li sted some possible problems that can cause students to dropout. Please, 

select those which are common in the school you teach and give you r answer in 

accordance with their seriousness. ( use this"'; " mark) 



~ 

--.. 

r Gender Specificity Seriousness 

Possible Reasons for Dropping out. a cause a cause a cause for not not serious very 
for boys for girls both sexes observed at serious senous 
only onlv all 

Long distance from home to school 

Excessive involvement in domestic work ~. 

I (familial obligations) 

Pupil's health problems 

Early marriage 

Involvement in income generating activities 

Lack of material and fmancial support 

Little hope in future prospects of educational 
benefits 

Parental death 

Parental consciousness of the failure of elder 
children to get employment. 

Unsafe road conditions to and from school 

Lack of interest in education 

Incomplete grades of the school level 

III health of parents 



"..( 

r------
Gender Specificity Seriousness 

Possible Reasons for Dropping out _ a cause a cause a cause for not not serious very 
for boys for girls . · both sexes observed at serious serious 
on ly only all 

Family disunity 

Language of instruction 

Frustration of academic failure (poor 
oerfonnance) 

Disciplinary measures in school ( corporal 
punishment) 

Heterogeneitv in ae.e composition in a class 

Irrelevant ( inappropriate) curriculum 

Lack of encouragement or motivation from 
teachers 

Unattractive lessons 

Shortage of teaching materials 



--

Gender Specificity Seriousness 

Possible Reasons for Dropping out. a cause a cause a cause for not not senous very 
for boys for girls both sexes observed at serious senous 
only only all 

Inadequate teacher preparation 

Overcrowded classrooms 

Lack of time for study , 

Lack of suitable place for study 

IIi List any other reasons for dro£out that you feel are serious in your school below. 

a) ____ _ 

b) ___ _ 

c), ____ _ 

d) ___ _ 

llcan you suggest solutions to the problems you listed above? 
a) c), _ ____ _ 

b) _ __ _ d) _ ___ _ 



.. 

Addis Ababa University 

School of Graduate Studies 

Department of Educational Administration . 

Questionnaire to be Answered by Returnees. 

Purpo·se 

The purpose of this questionnaire is to collect first hand information 

on the factors that cause students to quit school before completing primary 

level in SNNPR. It also seeks appropriate suggestions that would prevent 

( minimize) the problem. Since your cooperation in providing relevant and 

candid information will be of great help to this study, please, give complete 

and honest responses to all questions provided in this instrument. 

Direction 

• Do not write your name 

• Use this (./) mark to indicate your answer to questions in the rank 

order (Li kert scale) 

• Give concise responses to operi-ended questions. 

• You can encircle the letters for questions with alternatives. 

/ 



I. Pupil's personal data: 

1.1. age 

1.2. Sex 

1.3. Marital Status-

Zone ________________ ___ 

Woreda ______________ __ 

Name of school __________________ _ 

MO F 0 
Married D 

Unmarried D 
Divorced D 

1.4. Residence - Urban 0 Rural D 
1.5. Pre- Primary School Experience 

Which of the following had you attended before you entered grade I? 

a)Literacy program ____________ _ 

c) Kindergarten ______________ _ 

d) Church school 

e) Koranic school ____________ __ 

n none ____________________ _ 

2. Are your parents alive? 

a) Both of them are alive __________ _ 

b) One of them has died _______ _ 

c) Both of them have died ________ _ 

3. If your parents are alive, do they live together? 

Yes ___________ No ______________ _ 

I 



4 .. With whom do you live now? 

a) with father and mother __ _ 

b) with father only ____ _ 

c) with mother only ____ _ 

d) with grand parent(s) _____ _ 

e) with guardian ________ _ 

t) alone ________ _ 

g) Any other (mention ) _____ _ 

5. What is your parents' educational level? (Use this (V) mark to indicate 
your answer.) 

Educational level Parents 

Father Mother 

Higher education 

Secondary (9-12) education 

Primary education 

Literacy program, church or 
Koraric education 

Illiterate 

6. How many wives does your father have? 

a) one b) two c) three d) more than three 



7. How many chi ldren does your father have from each wife if he has two 
or more wives? 

8. Parents' occupation? (use this ( .,.) mark) 

father mother 

farmer ( Deasant) 

merchant .-

office worker (clerk) :: 

labourer ! 

Drofessional -

other 

(mention) 

9. Number of children in your household 

a) More thanD 

b) 6 to 8 D 
c) 3 to 5 D 

d) Less than two 



10. Who covers the expenses for your clothing and school materials? 

a) parents (s) ____ _ 

b) guardian (s). ___ _ 

c) myself ___ _ 

Any other ( mention) _________________ _ 

ll.Ifit is you who cover the expenses, how do you earn the money? 

l2.Do you have enough time for studying and doing home-work when you 
are back home? 

yes ___ _ No _____ _ 

l3.Do you have suitable place for studying and doing home-work? 
yes ___ _ No _____ _ 

l4.Do your parents (guardians) help or encourage you with your academic 
activities 

yes ______ __ No _____ __ 

l5.Ifyour answer is "Yes" to the above question, how do they help you? 

a) Check homework / assignment ______ _ 

b) Discuss or explain notes _________ _ 

c) Ask questions and give answers ______ _ 



d) Any other (mention) 

16.Do you help your pl)rents with work at home? 

Yes No _____ _ 

17. What is the 'type 9.f wo'rk you usually do ? _ _________ _ 

18.1n which season of the year do your parents want your help? ____ _ 

19.How long does it take you to walk to school? _________ _ 

a) more than 30 minutes 

b) more than an hour 

c) less than an hour. 

20.Mention the means of transportation you use while going to school __ _ 



2 I .Do you face any problem against daily attendance? 

a) Yes b) No ___ _ 

If yes, have you been absent frequently? 

a) Yes b) No ___ _ 

If yes, Why? ____________________ _ 

22.Are you interested in going to school? 

Yes No ___ _ 

23.Ifyou are interested in going to school, What is your reason to do so? 

a)Because I see my friends go ______________ _ 

b) Because I like learning _______________ _ 

c) Because r like my teachers ______________ _ 

d) Because r am forced by my parents ___________ _ 

e) r don't know why _________________ _ 

f) Any other reason ____________________ _ 

.., -



24. How would you feel if somebody tells you that you must discontinue 

schooling? 

a) I will get sad ___ _ 

b) I would not mind ____ _ 

c) r would rather be happy ____ _ 

25 .How many times did you repeat before you dropped out? 

a) none 

b) once 

c) two times 

d) three times 

e) more than three times 

26.What was the main reason that made you drop out? _______ _ 

27. What did your parents feel when you dropped out of school? 

a) sad 

b) very sad 

c) indifferent 

d) happy 

e) very happy 

,U 



28.Why have you retumed to school now? ____________ _ 

And, whose decision was it? 

a) mine ___ _ 

b) my parents' ___ _ 

c) any other _______________ _ 

29. Have you ever been punished in this school? a) yes b)No __ _ 

30. What was the punishment? 

a) suspension ( forced withdrawal) 

b) corporal 

c) financial 

d) other _________ _ 

31. What was the reason for the punishment? 

32 . What do you hate most in th is school and why? _________ _ 

33 . Where do you want to go after you complete the grade you are in? __ 

34. What do you want to do after you complete the grade you are in? 



Addis Ababa Univers ity 

School of Graduate Studies 

Department of Educational Administration. 

Questionnaire to be Answered by Primary School Students. 

Purpose 

The purpose of this questionnaire is to collect first hand infOlmation 

on the factors that cause students to quit school before completing primary 

level in SNNPR. It also seeks appropriate suggestions that wou ld prevent 

( minimize) the problem. Since your cooperation in providing relevant and 

candid information will be of great help to this study, please, g ive complete 

and honest responses to all questions provided in this instrument. 

Direction 

• Do not write your name 

• Use thi s (./) mark to indicate your answer to questions in the rank 

order (Likert scale) 

• Give concise responses to open-ended questions. 

• You can encircl e the letters for question s with altematives. 



1. Pupil's personal data: 

1.1. age 

1.2. Sex 

1.3. Marital Status-

Zone ________________ ___ 

Woreda _________ _ 

N arne of school __________________ _ 

MD F 0 
Married D 

Unmarried D 
Divorced D 

1.4. Residence - Urban D Rural D 
1.5. Pre- Primary School Experience 

Whi~l of the following had you attended before you entered grade I? 

a)Literacy program ____________ _ 

19) Kindergarten. _________ _ 

@) Church school 

~) Koranic school _______ _ 

~ none ____________________ _ 

2. Are your parents alive? 

a) Both of them are alive __________ _ 

b) One of them has died _______ _ 

c) Both of them have died ________ _ 

3. If your parents are alive, do they live together? 

Yes _ _____ No ______________ _ 



, 

I 
4 .. With whom do you live now? 

a) with father and mother __ _ 

b) with father only ____ _ 

c) with mother only ____ _ 

d) with grand parent(s) _____ _ 

e) with guardian ________ _ 

f) alone ________ _ 

g) Any other (mention ) _____ _ 

5. What is your parents' educational level? (Use this (1/ ) mark to indicate 
your answer.) 

Educational level Parents 

Father Mother 

Higher education 

Secondary (9-12) education 

Primary education 

Literacy program, church or 
Koraric education 

Illiterate 

6. How many wives does your father have? 

a) one b) two c) three d) more than three 



7. How many children does your father have from each wife ifhe has two 
or more wives? 

8. Parents' occupation? (use this (\I) mark) 

father mother 

farmer (peasant) 

merchant 

office worker (clerk) 

labourer 

professional 

other 

(mention) 

9. Number of children in your household 

a) More thanD 9 
b) 6 to 8 D 
c) 3 to 5 D 

d) Less than two 0 

2 



10. Who covers the expenses for your clothing and schoo l materials? 

a) parents (s) ____ _ 

b) guardian (s) ____ _ 

c) myse lf ___ _ 

Any other ( mention) _________________ _ 

I I .If it is you who cover the expenses, how do you earn the money? 

12.Do you have enough time for studying and doing home-work when you 
are back home? 

yes ___ _ No _____ _ 

13.Do you have suitable place for studying and doing home-work ? 

yes ___ _ No _____ _ 

14.Do your parents (guardians) help or encourage you w ith your academic 
activities 

yes ______ __ No _____ __ 

15.If your answer is "Yes" to the above question, how do they help you? 

a) Check homework / assignment ______ _ 

b) Discuss or explain notes _________ __ 

c) Ask questions and give answers ______ _ 



d) Any other (mention) 

l6.Do you help your parents with work at home? 

Yes No _____ _ 

17. What is the type of work you usually do ? __________ _ 

18.1n which season of the year do your parents want your help? ____ _ 

19.How long does it take you to walk to school? _________ _ 

a) more than 30 minutes 

b) more than an hour 

c) less than an hour. 

20.Mention the means of transportation you use while going to school __ _ 

:Sf 



21.Do you face any problem against daily attendance? 

a) Yes b) No ___ _ 

If yes, have you been absent frequently? 

a) Yes b) No ___ _ 

If yes, VVhy? ________________________________________ ___ 

22.Are you interested in going to school? 

Yes No __ __ 

23.Ifyou are interested in going to school, What is your reason to do so? 

a)Because I see my friends go ______________ _ 

b) Because I like learning _______________ _ 

c) Because I like my teachers ______________ _ 

d) Because I am forced by my parents ___________ _ 

e) I don't know why _________________________________ _ 

f) Any other reason ____________________ _ 



24.How would you feel if somebody tells you that you must discontinue 
schooling? 

a) I will get sad ___ _ 

b) I would not mind ____ _ 

c) I would rather be happy ____ _ 

25 .Ifit is said that there will be no government employment opportunity 
when you finish schooling, what would you do? 

A. I will leave school ______ _ 

B. I will go on learning because I can be self-employed when I finish my 
schooling _______ _ 

C. I don't know what to do _ _ __ _ 

D. Any other ( mention) 

7 'I 



26.Below are li sted some possibl e problems that cab cause students to 

dropout please, select those whi ch are common in the area you li ve and 

give your answer in accordance with their seriousness. (use this" 

mark) 



M 

f 
-

Gender Specificity Seriousness 

Possible Reasons for Dropping out. a cause a cause a cause for not not seriolls very 
for boys for girls both sexes observed at serious senous 
only on ly all 

Long distance from home to school 

Excessive involvement in domestic work 
(fam ilial obligations) 

Pupil's health problems 

~Y m'lrriage 

Involvement in income generating activit ies 

Lack of material and financia l SUDPort 

Little hope in future prospects of educational 
benefits 

Parental death 

Parental ill health 

Parental consciousness of the failure of elder 
children to get employment. 

Unsafe road conditions to and from school 

! 

Lack of interest in education I 

Incomplete grades of the school level I 



-

I 

Possible Reasons for Dropping out . a cause 
for boys 
only 

Family disunity 

Lal1gua ~e of instlUction 

Fmstrat lon of academic failure (poor 
I perfomlance) 

Disciplinary measures in school ( corporal 
. p unishment) 

Heteropcne iry in age composition in a class 

lrn.: lcval ll ( inaporooria te) curr iculum 

Lack of encouragement or motivation from 
teachers 

Unattractive lessons 

Shortage of teaching materia ls 

Gender Specific ity 

a cause a cause for not 
for girls both sexes observed at 
onlv all 

Seriousness 

not serious 
serious 

very 
serious 

-.! 
(\, 



~, 

"I 

r _. < --
Gender Specificity Seriousness 

Possible Reasons for Dropping out. a cause a cause a cause for not not serious very 

for boys for girls both sexes observed at serious senous 

only only all 

Inadequate teacher preparation 

Overcrowded classrooms 

Lack of time for study 

Lack of suitable place [or study 

27.Li st any other reasons for drop out that you feel are serious in your school below. 

a) ______________________________________________________ ___ 

b) 

c) ______________________________________________________ __ 

d) ______________________________________________ __ 

28. Can you suggest solutions to the problems you listed above? __________ ~--------
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