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Abstract 

The purpose of the study was to provide an in-depth description of the counseling 

relationship from the vantage point of juvenile offenders. Accordingly, six institutionalized 

juvenile offenders rving time in Addis Ababa Remand and Rehabilitation Home 

participated in the study, onsistent with phenomenological methodology, each participant 

\Va th roughly inter iewed and provided detailed description of the phenomenon of th 

coun eling relation hip, The main research question was: What are juvenile offenders 

perceptions of the coun eling relationship? Stemming from this, the major sub-questions 

which \\'ere explored are: (a) what preconceptions about the relationship have the juvenile 

offenders held prior thei r engagement in counseli ng? , (b) what are juvenile offenders' 

experiences in their counseling relationships? (c) what aspects of the relationship are 

meaningful for the juvenile offenders? (d) what thoughts and feelings have the juvenile 

offenders attached \\ ith the counsel ing relationship'?, (e) How does the counseling 

relationship contribute to improvements inju enile offenders' behaviors?, and (I) I 10\\ ha\ ~ 

the ju\'enilc offe nders perceived their relationship with the counselor as it progre ed frol11 

lirst se~sion to the la st session? onsequently se\'en core themes were identified a the 

s cnces that constituted participants' perceptions of the phenomenon of the counseling 

relationship: Preconceptions; first sessions; process; counselor's approach; benetit : client's 

'e lf disclo ure' and end of the counseling relationship, Moreover, under these theme. 

composite textural-structural description of participants experiences were forwarded to 

pro\'ide a holistic picture of their perception of the phenomenon , Findings of the study shaded 

light 011 the counseling. relationship and its importance in correctional settings, Implicati on: 

fur concerned bodies are also discussed, 



CHAPTER 1: INTRODUCTION TO THE STUDY 

1.1 Background of the Study 

Juvenile delinquency is one of the major problems that threatens the stability and 

well being of the modem world, Even highly developed countries such as the United 

tates are still struggling to effectively deal with this problem, According to Yoon et 

al.(2004), the United States is estimated to have more boys and young men incarcerated 

in ju\'eni Ie hall, jai Is, boot camps, psychiatric hospitals, youth corrections and adult 

prisons than any other nation, The threat of juvenile crime is magnified when one tak .;: 

into account Ihe facl that the crime statistics did not include all the youth who have 

broken the law, and yet \\'ho have not been caught (Belenko, Sprott,& Peterson, 200..J.) , 

imilarl" a number of studies indicated that juvenile delinquency is increasing:1t 

alarming rate III Ethi pia (Lemlem, 1999; Mekoncn, 2003' Jember, 1991), U 'lCE~ '~ 

;Jllnual report ' IS cited ill Mekonen (2003) estimated that: 

Ethiopia is the - 111 \'vorst country in the world to be born into .. , of the total 
population oon exceedi ng 60 million people, more than 60% are children 
belo\ 1 R ye'us of age, There are over 300,000 chi ldren leading street life 
and a mall)' as 500,000 children at risk of becoming involved in street 
life and bL:col1lc [<')rced into delinquent activities, (p, 51) 

Documents a\';Jilable in Addis Ababa Remand and Rehabilitation Home illJicalc 

that the number ofdelinquent youth who are incarcerated in the institution has rapid l: 

increased from 58 in 1995/96 to 239 in 2001/02 and climbed up to 394 in 2007/08, 

In response 10 this increasingly prevailing threat, numerous studies have ocen 

cxpended by police. courts, and correctional institutions (Brendan 2(03) , Cunsequcl1l1~ 

the past few decades have witnessed a gradual hift of the criminal justice system aW<l~ 

from pllni:hmenl oriented practices and towards rehabilitation (Bonla, Wallace -l aprcl 'i. 
&: Rooney. lOOO ' \\ 'ilkinson, 2002), This, in turn, paved the way for a \,vide '/ari l) oi 

interventions to flourish under the banner of reh'~.bilitation, 

Counselillg /llter\,~l1tioI1S ~ 

Although litllC exists in counseling literature about court-ordered clients 

(\\ t1klllSC"1. 20(2) "L' ,ullseling philo:- phy is :~ka l\y suited to the tlcatrlltnt ofJU\'C!lli (' 

~)I':cnde I S l)~call"ie it .. " P0i.ISCS a rrorcssion~1 ()hltgdtioll k soc:t'l) and indi\ Idual I,' 



facilitate the development of character, virtue, and integrity (Ryals, 2003: 35). Similarly, 

Lewis (1989) maintained that contrary to medical models, problem-deficit orientations 

and environment-based deficits which magnify only one aspect of the roots of 

delinquency counseling philosophy includes both individual characteristics and societal 

innuences thus providing a more favorable model. 

However, Lipsey and Wilson cited in Altschuler and Brash (2004) indicated that 

the rehabilitation interventions given in correctional settings are largely dominated by 

Ii Ids of social \york, clinical psychology and social psychology. Correspondingly, the 

role played b. cOLIn cli ng in the treatment of juvenile offenders is not as sound as it 

deserves to be ( Itschuler and Brash 2004). 

One facLOr that ha not received sufficient attention in juvenile offender trCUtll1ellt 

literature has bel'll the counseling relationship. The counseling relationship is noted in the 

coun eling literature for it power in changing thoughts and behaviors and is con itkred a 

cent r of potential change in clients (Gi lliland and James, 1998). Further, the fathl'r 01 

client-centered therapy. arl Rogers discussed the importance of the counseling 

relationship and indicated that "change appears to come about through experience in a 

relationship" (Roger. 1961: 33). 

An important issue concerning the counseling relationship relates to the ability to 

effectively measure the counseling relationship. Most studies investigating the counseling 

relationship focus on observable behaviors of the relationship (Martin et a!.. 2000: Ryals, 

20nl). However. Keijsers et al. (2000) pointed out that studie::: have difficulty in 

consistentl y defining charaderistics of a good relationship. 

An alternati\ c to identifying observable characteristics of a relation hip can be 

found in the phenomcnon of the relationship from the perspective of the clielll . Roger 

( 19() l ) described the first elemen t of the facilitative condition, empathy. a- the abilit~ to 

ull(1erst'lI1U clit;ll!s' I1l~anings and feelillg . The research method fhut is pc ifica:i. ai!llcd 

(It discovering the melln ings and experiences of cli ents is phenomenulogi~al rcscan:'ll. 

t\ opposed to po iti\'istic and objective methods \vhich seek to grasp rt;alil~ 

throush cmpiricalll1eans. phenomenology is, "the study of the world as we imm ediately 

l'.'\pcricl1c~ it: pn:-relllcti\ ely rather tllan as \ c conceptual ize, ca tegorize or ret ('ct (Ill it" 

(SPlI/a and no. 1\)<,'): I~) Therefore. phellol11enologlcal m thod is L1 ni luelyqt.a'li:cd i() 
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(j,sess dirricult-to-dcfinc characteristics, such as the counseling relationship, through the 

experien cs and meanings assigned by clients (Bednall, 2006). 

in addition, phenomenological study shares a common philosophical approach to 

counseling. Souza and Do (1999) maintained that counselors focus on clients' 

experiences rather than objective, observable, aspects of behavior. Souza and Do (1999) 

rurther asserted that in both counseling and phenomenological research, a specific theory 

or coun dor's own conceptualizations are not used to understand lived experiences of 

client. 

1.2 Statement of the Problem 

Tht: relation hip between the client and counselor is at the heart of counseling 

philo_ophy and i considered crucial to the success ofthcrapcutie progress (Rennie. 

2()O-l ) . . Iso C'llktl th rapeutic alliance and working alliance, the counseling re lationshi p 

i gi\'Cn high regard in psychotherapy and is considered to be among the strong predicto r~ 

or therapeutic outcome. (Antoniou and Blom 2006; Martin et aI. , 2000) . In addition 

psychotherapeutic interventions such as Choice Theory Reality Therapy, and Filial 

Therap y were reported to have documented evidence of the effectiveness of the 

counseling relationship (Ryals, 2003). 

Although the counseling relationship holds such importance in counseling and 

psychotherapy, it has not gained the emphasis it deserves in the treatment interventions 

presently p'ngaged in juvenile offender rehabilitation. Even those counseling based 

inten' nliol1s that have actually managed to receive wide suppOl1 and implementation in 

correctional institutions do not give significant attention to the counseling relationship 

(Latessa, Cullen, & Gendreau, 2002; Bonta, Wallace -Capretta, & Rooney, 2000). For 

example. Reasoning and Rehabilitation Program and Moral Reconation Therap -

cognitl\ 'e beha\ ioral programs that are widely implemented in juvenile offender 

n:habili iati on- do not have an affective component and. therefore, do not consider the 

dl:\,c lopllll:nt or a relationship with the counselor among the primary goals or thL 

illlcrvention . (Bonta. Wallace -Capretta, & Rooney, 2000). 

The impli cation oCthe above facts is that counseling, at least in its orthodox ' 

sense. is not l'!a) ing surr l·iLnt tok that it inherently dcserws in r habilitating i ll\ II: !' 



ofT ndcrs. Onc of the reasons for the lack of appropriate attention given to counseling 

s~ems to stem from the fact that juvenile offender treatment focuses on recidivism as a 

criterion for evaluating the effectiveness of treatment interventions (Latimer et al. 2003; 

R. Wilson 2005). 

Taking recidivism as an outcome measure implies that a particular treatment 

intervention (program) would be judged effective if the offenders who took the treatment 

do 110t get atTested again for another offense, i.e. do not recidivate. On the contrary, if thc 

jU\'enile offenders who received the treatment program somehow get re-arrested, i.e. if 

Ih'y r cidivatc, then thc treatment program is assumed to be ineffective (Bonta, Wallace-

aprella, & Rooney 2000). 

The con equcncc of this is that treatment programs which actually change the li\ 'c 

ol'ju\'enile offenders. but \,,,hich were somehow unable to prevent the offenders from 

being re-arrested are considered wOl1hle s by this 'harsh" criterion of recidivism. uch 

criteria \"'ould obviously put counseling interventions-especially relationship oriented 

onc -alloss because counseling sets a long teml goal of treating clients across life ' 

ob tacles and thus does not call them failures unless they permanently lose their ability to 

progress in life (Gilliland and James, 1998). Thus the use ofrecidivism as a criterion Lo 

e\'aluate the effectiveness of juvenile offender counseling may be inappropriate. 

These calls for another more appropriate angle to truly explore the role counseling 

interventions can play in rehabilitatingjuvenile offenders . In such as case the counseling 

relationship comes into play, since it provides a fair ground where obtaining a glimpse of 

the virtues of counseling through investigation of the client-counselor relationship i 

possible. This is especially so when one takes into account the fact that the counseling 

1\;lationship is cOllsidered as a good predictor of therapeutic outcome (Martin et aI., 2000) 

C OIITl selillg ill Ethiopia 

Thc benefit orexploring the counseling relationship can also be further justified 

when one takes a look at the current status of counseling services given in R mand and 

Rehabi I itation Insti tutiOllS of Ethiopia. Y usuf (1998) maintains that proper evaluat ion of 

cOllllseling entails "macro-Ievel" 0 crvie\y of the status OfCOlll1 eling in Ethiopia. Yu uf 

(11)t)\ ) thus d clilrcd: "the role and reI yance of counseling psychology in nOll-



ducational setti ngs such as rehabilitation centers etc. is almost insignificant and non­

existent as well" (P. 9). Fekadu (1986) and Mekonen (2003), who both assessed the 

rehabilitation services gi en in Addis Ababa Remand Home (the major correctional 

institution for juveniles in Ethiopia) also attested to the poorness of the services provided . 

The researcher himself, upon his visit to the remand home, observed that the 

counseling service provided for the young offenders lacks the necessary technical and 

material support. The counseling service is carried out by only two counselors employed 

b I a non-gov rnmental organization. Generally, the counseling service lacks rigorous 

guidcl ine., theoretical frame works and principles as well as conducive working 

ellvironment for it to be cvaluated by objective and quantitative means. Yusuf ( 1998). 

therefore poses the que tion: "what could one evaluate when the counseling services that 

\\cre to be e\'aluatcd are non-existent in the first place?" (P. 9). In such circumstances. 

ill\, tigating thc counseling relationship is beneficial since it provides the appropriale 

angle for finding out the virtues of counseling. [n other words, exploring the relationship 

between client and counselor remains as an important index in the counseling given in 

ddis Ababa Remand Home - can thus be used to e aluate, in a loose sense, the role of 

the counseling in rchabilitating the juvenile offenders. 

This research sought to understand the relationship between juvenile offender and 

counselor from the perspectives of juveni Ie offenders so that their voices would be heard . 

The main research queslion was: What are juvenile offenders' perceptions of the 

counseling rf'i;uionship? Stemming from this the major sub-questions which were 

~xplorcd are: 

a) What preconceptions about the relationship have the juvenile offender held 

prior their engagcment in counseling? 

b) What a pccts of the relationship are meaningful for thejuvenile offender "? 

c) Whatlhougills and feelings have the juvenile offenders attached wiIh th~ 

COUll-cling rclationship? 

d) Ho\\' does the counseling relationship contribute to improvements in jm'cnilc 

offenders' behaviors') and 

e) How have Ihejuvenilc offenders perceived their relationship with the counselor 

as II pr~)gn:ssctl I-rom fir I s<:'ssion to the In t session? 
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1.3 Significance of the Study 

Empathic understanding of the client's experiential world has long been recognized 

in the COUI1S ling tradition among the facilitative conditions that are necessary for 

thcrapeutic healing. However, to the knowledge of the researcher, very few attempts have 

been made in Ethiopia to explore the counseling process from the perspective of juvenile 

offenders. This study, therefore, provides the counselor with the basis for understanding 

coun eling relationships through the subjective experiences of their clients, i.e. the 

juvenile offenders. With this infonnation counselors are able to develop more meaningflll 

relation hips and more effecti,' therapeutic processes with this challenging popUlation. 

In addition, this study allowed the voices of juvenile offenders to be heard . 

A far a the re earcher is concerned, phenomenological research method i 

relati"ely new in Ethiopia. Therefore, this study provides important contributions to\ ard 

the c; tablishl11ent and growth of phenomenology as a research tradition in Ethiopia. 

lm'estigating the effectiveness of counseling services in Ethiopia, especially in 

rcmand and rehabilitation institutions, represents a great challenge to researchers. On onc 

hand. counseling services, in the strictest sense are non-existent in Ethiopia (Yusuf. 

1998). On the other hand the scientitic method dictates the use of experimental methods 

to study effectiveness (descriptive survey methods might fall short of the goals of the 

empirical tradition and might thus be criticized as superficial) . Thus utilizing 

experilllental stud. to investigate the counseling servi es that are in the strictest sense, 

barel~ adm inistcred presents a dilemma. onsequently the researcher believes that this 

study contributes to the use of the counseling relationship, or rather its investigation, as 

un alternat ive llll:allS of evaluating (in a loose sense) the benefits of counseling in 

Ethiopia. 

The correctional literature is to a large extent dominated by sociologi IS, SOCial 

\\ orkcrs and cril1linolog.ist ( Itschuler and Brash, 2004). As far as the re earcher is 

cOllccrl1L:d, the situation is similar in Ethiopia with counselors taking a minor share in the 

sllldic~ conducted on juvenile delinquency. This study, therefore , adds t"' the advances 

cOllll:d,)J"s arc l11akillg in juvenile offender treatment re~earch. 



1.4 Assumptions 

Proper use or phenomenological method requires one to "bracket" one's pre­

assumptions. A number of assumptions were held by the researcher before engaging ill 

the r search. The major assumptions include: 

• A r lationship exists between the counselor and the juvenile offenders, 

• Withi n the context of the counseling relationship, a quality exists that 

contribute to the success of therapy, 

• The sLiccess of therapy contributes to the progress of the juvenile and 

• Most j lIveni Ie offenders are capable of participating in a relationship with 

the coun elor. 

1.5 Limitations 

Limitations are usuall y mentioned in relation to those factors, over which the researcher 

had no control, and that may negatiYely affect the generalizability of the results. Thi 

study. being a phenomenological study, does not aim to generalize the findings. Hence 

factors that affect the generalizability of results are not regarded as threats. 

On the other hand, the first step in the process of analyzing phenomenological data 

"bracketing" one 's pre-assumptions. Ho',: ever, the bracketing process is not per~ct 

and allows some of the researcher's pre-assumptions to enter into the interpretation of the 

interview data. This therefore, poses a limitation to this study. 

Another limitation existed in relation to the communication ability of the 

population. That is, the researcher chose participants who were able to expr ss their 

experiences regarding their counseling relationship. This type of purposive sampling 

denied the chance of those offenders who \vere not able to vocalize their thoughts and 

experiences appropriately. 

oncerning the appropriate time to go through the literature review, it has been 

1,(~col11lllcnded by thl; phenomenological tradition that it should be delayed until data has 

been collected. However, the researcher in reviewing the literature prior date collection 

while attempting to clearly identify the research problem. Subsequently, the information 

obtained from th review might ha\'e inOuenced the research r's perception of the 

phcllo 1l1 l;1l0n . 

7 



Yet another limitation was faced during the data collection process. Although the 

rcsearcher set out to conduct hour-long interviews the audio taped conversations only 

lasted 20 to 35 minutes. The participants were not motivated to stay more than that even 

though the researcher attempted to maintain a pleasant and conducive interview sessions. 

This ma have limited the depth of investigation of the phenomenon. 

1.6 Definition of Terms 

The following definitions apply to terms that are used with in this study: 

• Counseling Relationship: The counseling relationship refers to the dynamic 

relationship established between a counselor and a research participant within the 

con fi nemcnl 0 r the counseling sessions. Participants' verbalizations 0 f thei r 

perception are a sumed to uncover the essences of the counseling relationship . 

• Participant' Perception of the Phenomenon: Overt expression of perception 

orpanic ipanls \\'as assumed to involve the thoughts, beliefs, attitudes and feelings 

depicted in relation to the experience they shared with the counselor. 

1.7 Scope of the Study 

The stud ' invesligated the phenomenon of the counseling relationship through the 

perceptions 0[6 ju\'enile offenders. Since the study utilized phenomenological 

methodology, the findings would not be viable to generalizations. In other words the 

composite textural-structural synthesis only represtnts the essences of the phenomenon at 

a particular time and place and from the perspective of the 6 participants. 

Although the scope of the study is confined to only the research participants, it can 

in a 100 c sense, infer \\'hat the features of the counseling relationship ar . 

8 



CHAPTER 2: REVIEW OF RELATED LITERATURE 

2.1 Introduction 

a preface to this literature review an important point must be discussed 

regarding the methodological considerations of literature reviews . This study util ized 

phenom nological method to find out the perceptions of juvenile offenders about their 

relationship with their counselor. Phenomenological method emphasizes the importance 

of the di covering unknown aspects of the research phenomenon. It is therefore 

recommt.:nded in the phenomenological tradition that researchers should set their 

assumptions when cond ucting the study. Consequently, Moustakas as cited ill Lopez and 

villi (2()O.f) recolll illended that the literature review be delayed until data has bet.:l~ 

collected. This is to prevent researchers from forming hypothesis and assumption ; they 

may be inclined to do so i fthey undertook literature reviews . HO\ ever, the researcher 

had to engage in lit rature review prior data collection, in an effort to justify as well as 

provide a contextual basis for this research methodology. 

As previously noted, the purpose of this research was to capture the meaning and 

experiencesju\·enile offenders have regarding the counseling relationship . The current 

body of knowledge concerning this population focuses on predetermined, objective 

measures of the quality of the counseling relationship. Furthermore, the OUlcomes or 

counseling are measured in tenns of recidivism rather than based on the progress of the 

offenders. The CUITell~ j·esearch sought an altemative way of investigating the role of 

counseling in rehabilitating juvenile offenders. This involved investigating the coun ling 

relationship. 

2.2 Psychological Treatment Interventions 

' rillle and offellCier risk has been the fOCllS ofnumerolls studi s, arti Ie , and 

publications .. tudics have been expended by police, courts and correction in an crrOrltO 

decrease thl' risk post.:t! by offenders and thereby protect the public (Brendan, 2003). 

onsequently, several ;:tlternatives have been forwarded and implemented to control 
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offend r risk and ensure public safety (Bonta, Wallace -Capretta, & Rooney, 2000). 

Among these altelllatives is the practice of rehabilitation. 

The term rehabilitation is vague and ambiguous, often used synonymously with 

therapy, treatment. and cOllnseling (Ryals, 2003). Cavan as cited in Bonta, Wallace -

Capretta & Rooney (2000) indicated that the basie theme that underlies rehabilitative 

treatment of offenders is that the basic cause of misbehavior lies within the personality of 

the individual; and that elimination of these deficits in the personality will eliminate the 

individual's engagemcnt in criminal behavior. 

Rehabilitati,'c treatment in tum called for the implementation ofa wide variety of 

oun cling and psychotherapeutic interventions. Lipsey, Wilson, & Cothern (2000) 

identified the major therapeutic interventions that have been engaged in the rehabilil cllioll 

of offenders. The c include p ychoanalysis, behavioral, social learning, client-centered. 

and cogniti"e therapies as well as their various combinations. Moreover in an attempt to 

efficientl deal " 'ith pecific aspects of delinquency, these treatment approaches \\' rc 

made to evolve into a ",ide ariety of specialized treatment programs (Latimer et nl. . 

2003). Among these pecialized treatment interventions, the major ones include, 

Reasoning and Rehabilitation (R&R), Aggression Replacement Training (ART). MOl ell 

Reconation Therapy( M RT), Multi -systematic Therapy (MR T), Community-rcsident i al. 

and Interpersonal skill programs (Lipsey, Wilson, & Cothern, 2000). 

Occupying the opposite position, however, punishment continued to influence 

policy decisions involving incarcerated offenders. Regarding this, Brenda!1 (2003) 

indicated that penology and the criminal justice system served as the battle ground for the 

/11 '0 altemative respons s (punishment and rehabilitation) to crime. The fomler argued 

that nothing works in rehabilitating juvenile offenders and therefore stressed the 

importance of punishment to prevent them from committing delinquent acts. On the t:h.:r 

hand, the latter belie,-ed that juvenile offenders can indeed be rehabilitated and 

subsequently sought effective means of achieving their goal. Brendan (_00 ) further 

noted that the struggle among proponents of both ideals continued and subsequently came 

to be known as thc "nothing works / what works" debate. 

Thi conflict of ideals, however reached its peak in the 1970's foil \Vin~ the 

conc lusion of !Viartinsolt that noth ing actually \\ or\-.. in treatingjuvcnilc ( fTender . 

10 



Martinson as cited in Bonta, Wallace -Capretta, & Rooney (2000) reviewed 231 studies 

of treatment intcn entions and concluded that there is "little reason to hope that we have 

found a sure way of reducing recidivism through rehabilitation" (p. 313). This brought 

severe criticism on the proponents of rehabilitation and the effectiveness of the treatment 

programs was questioned . 

ubsequent studies on different rehabilitation programs also supported Martinson's 

claim or at least produced mixed results. For example, a meta-analysis 0[200 studies 

conducted on sC\'cral treatment programs by Lipsey and Wilson as cited in Lates a 

Cullen. & Gendrcau. (2002) revealed that a large number of these treatment programs 

ha\'c mall or no trcatment outcome effects. Wilderness programs, shock treatment, 

milieu program-. and vocat ional acquisition programs were among those interventions 

that "ere' found to be omewhat useless to offender rehabilitation . 

Follo\\'i ng \ '1 ani nson 's conclusion, a number of attempts have been made by 

treatment ad\'ocate to show that treatment programs actually work. Consequently, 

thorough investigation of Martinson's studies was undertaken and it was found that -+0% 

to 60% of the studlcs reviewed by Martinson reported reduction in recidivism at least for 

some offenders (Bonta, Wallace -Capretta, & Rooney, 2000; Wilkinson 2002). These 

supponers 0 r the rchabi I i tation philosophy, however, admitted that not all treatment 

inten entions were equally effective. Furthermore, their findings indicated that 

ubsequent studies should focus on pointing out the conditions and qualities that are 

associated with effec tive treatment int~rventions (Brendan, 2003 ; Bonta, Wallace -

Capretta. & Rooney, 2000; Wilkinson, 2002). 

fn line with thi s. Andrews and colleagues cited in R. Wilson (2005) identified 

cenain principles that are associated with effective treatment programs. The risk needs, 

and responsi\'ity principles were identified as the more imponant treatment principles. 

Consequently, an effective treatment intervention was indicated as the one that : "(.) 

matches intensity oftrcatment with the assessed level of ri sk (risk prillcljJle); (b) 

spcci fica lly targcts criminologic needs identified during assessment (need principle); and 

(c) ensures that treatment is offered in a manner that is sensitive to the personal 

clwractcristic. and ahilities of the offender (respollsivi~\' principle)" (p. 320). 

I 1 



imilarly. thcmcs and features associated with successful and unsuccessful 

treatment interventions have been identified by Latessa, Cullen, & Gendreau, (2002), 

Latessa and collcagues re iewed the correctional treatment literature and reported that 

increa -ing ad anccs have been made in determining empirically established predictors of 

recidi i 111, Anti-social values, anti-social peers, poor self-control, deficits in self­

management and pro-social problem solving skills, family dysfunction, and past 

criminality \\'ere indicated as the most important predictors of offender recidivism. In 

:lddition, Latessa, Cullen, & Gendreau, (2002) indicated that treatment programs which 

recogni7cd th ~ above factors as causes of crime were found to be effecti e by a number 

of tudic , 

The identi fication of treatment principles resulted in a number of changes and 

rdinel11cnt of the treatment interventions in cOITectional setting. Among these change 

the rccognition of the cffectiveness of cognitive-behavioral inter\'entions and their 

subs quem dominance o\'er other fonns of treatment programs. Regarding this, Bonta. 

\Nallace - aprctta. & Rooney (2000) indicated that one of the important consequence; or 
th treatment principles is the characterization of cognitive-behavioral interventions as 

the more effective si.yle of interventions. Similarly, Latessa et al.( 2002) reviewed a 

number 01 studies and included Functional Family Therapy, Rideau Integrated ervict: 

Delivery Model and the teaching youth to think and react responsibly peer helping 

program ( all of which are a variety of cognitive-behavioral based interventions) among 

the effective treatmentlllodeis for offenders. 

Similarly. Lipsey. Wilson, & Cothern (2000) conducted a meta-analytical study on 

200 studies in an attempt to investigate the effectiveness of various interventions on 

serio LIS ju\'enile offenders . For non-institutionalized juveniles the intervention studied 

included counseling, skill-oriented programs, and mUltiple sen'ices (combination of 

services 01 treatments that involved several different approaches). For institutionalizeJ 

juvenile. the intelYenlions included counseling, skill oriented programs, and community 

residential programs. 

In this meta-analysis, the types of treatments that were reported to have been the 

mOSl erfecti\ e for non-institutionalized offenders were individualized cOLlnseling 

interpel' onal ~ki lls . ;\I"l behavioral program s. The e intervcntiolL were reported ~ I) h~1\ 
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shown reduction in recidivism by about 40%. The researchers further noted that though 

individual counseling appeared to have been effective for non-institutionalized juveniles, 

it failed to be effective for the institutionalized offenders. On the other hand, the types of 

treatment interventions that were reported to have shown effectiveness for 

in titutionalized offenders were interpersonal skills interventions, teaching family homes 

\\ hile behavioral community residential, and multiple service programs were somewhat 

less effective. 

Consequently cognitive-behavioral programs came to be recognized throughout the 

treatment literature for their demonstrated effectiveness in reducing future re-offending 

(:\min.:w . Mark, 'David, 1990' Andrews, 1990; Allan & Allan. 2001). This led to the 

l) \'erall dominance of cognitive-behavioral programs over other types in the paradigm or 

ctWr~ctiollal treatl1l\;1lt (D. Wilson et aI. , 2005). An important feature ofcogniti\'e­

beha\'ioral programs that should be noted is that most of them do not consider the 

de\'elopment of a therapeutic relationship as a primary goal of intervention. Furthermore. 

they are highly structured with detailed manuals and are designed to be administered by 

anyone who received prior training in the specific treatment models. This, in tum, 

minimizes the need for a professional counselor (Ryals, 2003). On the other hand, tho e 

counseling interventions that emphasize the client-counselor relationships are not playing 

a significant role in juvenile offender rehabilitation (D. Wilson et aI., 2005; Lipsey, 

\\ i Ison, & Cothem, 2000) 

Gilliland and Jamees (1998) and others, how ver, point out to documented 

evidence 0 f the effecti veness of the counseling relationship outside correctional treatment 

literature and insist on the importance of the relationship component of counseling. In 

addition, they argue that the possible explanation for the outcome di fferences betw n 

cognitive-behavioral programs and relationship oriented counseling interventions may lit: 

in the choice of outcome measures. Regarding this they noted that whil 1l10stjuvenil 

orfender treatment focllses on recidivism as the ourcome variable effectiveness of 

relationship oriented counseling interventions is measured in telm of interactions with 

otheL and interpersonal adjustment. Review of studies conducted on inter entions that 

cmphasi;,e counseling relationship is discussed below. 



2.3 Relationship-Oriented Counseling Interventions 

Theorists and practitioners have attempted to describe the relationship - or aspects 

of it - between the counselor (helper) and client (helpee). However, the term 

'relationship ' is difficult to define. Rogers (1961) defined the helping relationship as: 

"one in which at least one of the individuals in the relationship has the goal of 

recognizing. de\ 'e loping, and using hidden inner resources of one of the individuals" (p. 

36). 

Although counseling interventions that emphasize the counseling relationship are 

not exactly ' popular' in cOlTectional literature, their importance has been discussed 

cI cwherc. Models uch as choice theory, Reality therapy and Filial therapy have been 

reported a approaches that have documented evidence of the effectiveness of the 

th~rapeutic relationship. ntoniou and Blom (2006) pointed to r search e\'idcnce and 

indicated that the cOllnseling relationship exceeds eyery other aspect in ascertainIng the 

ci'licacy and signi fieance of treatment. Along a similar line of argument, laI1in ct al. 

(2000) indicated that researchers have looked for common factors across therapies that 

explain treatment outcomes and identified therapeUTic aLliance as a significant factor; 

furthemlOre. he noted that some of them even argued that the quality of alliance is more 

important than the type of treatment approach in predicting the treatment outcomes. 

FUl1her more Rogers (1961) also emphasized the importance of the therapeutic 

relationship and noted that "Change appears to come about through experience in a 

relationship" (P.}3) . 

In addition. several slUdies investigating the overall therapeutic relation hav 

reported findings that magnify the role of the relationship in the counseling outcomes. 

Harovath and ymonds as cited in Bachelor and Salame (2000) reported an average 

effect size of 0.26 between quality of the therapeutic alliance and therapeutic 

olltcome.Similarly. Martin et al. (2000) conducted a meta-analysis of79 studies 

in\'csligating alliance-outcome correlation. The overall weighed alliance-outcome 

correlation \\ 'as rOllnd to be O.22( =68, SD=0.12), 

Generally. the meta-analytic study concluded that a correlation of 0.22 indicates 

that the alliance is moderately related to out come. In addition , the r ults ,,'vr conclu(kd 

to be indicati\ 'c ,)( thc consi t ncy orth~. relation bet\\'e 11 therapeutic alliance and 
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therapeutic outcome in psychotherapy. Further more, the direct association betwccn til 

alliance and outcome identi fied in the meta-analysis is assumed to be supportive of the 

hypothe i that alliance may be therapeutic in it self. This conclusion implied that 

regardle ::; of the p ychological interventions used, the establishment ofa good 

therapeutic relationship alone will bring about a significant amount of therapeutic 

healing. The researchers, however, admitted that altemative explanations that account for 

the obtainvd results can not be ruled out. In spite of this they insisted that it is fair to 

conc lude from the empi rical review that tbe strength of the alliance is predictive of Olll 

come. 

ThL' aboye study \ as indicative o[the impoltance the therapeutic relationsh p is 

~i\ cn in I syc\)otherapeut ic interventions out side correctional setting. Even though, the 

coun~eling relation hip holds such importance in counseling and psychothen:py very f"C'\\ 

hJ- b en . aid about it in cOITectional literature. Among these, Florsheim et a!. cil d ill 

Lipsey, \\ 'il on, 8:.. Cothern (2000) found a positive relationship between therapeutic 

working alliance and lower recidivism. Furthermore. a review of literature by Gendreau 

cited in Lll~ssa t al.(2002) reviled that one of the principles of effective interventions 

\, 'ith offenders i ihe presence of relationships between therapist and offenders that arc 

lI1terper onaliy responsive and construdive. Similarly the Justice Policy Institute a_ Clled 

!11 Wei and Heppner(2005) compiled accounts of fonner juvenile offenders who gr \\ 

inlo succe sful adults, From th ir description it was found that the common theme ach 

onender recognized as critical to their success was a positive relationship \;\/ith a youth 

\\ 'orker. 

Ryals (2003), on the other hand, conducted a qualitative phenomenological sLud: 

designed 10 explore the perceptions juvenile offenders have of the cOllJ1seiing 

rdation ' hip, The study revealed that the majority or the participants were report d to 

ha\ 'c experienced a transition from the initial confusion to a \\'orking relationship , Th ' 

Ilwjor cUl1lpuncnt of' ihe transition which was identified as the counselor's demeanor \\ 0 ' 

characterized by participants' as consisting of understanding mutual sharing, 

genuincll 'S. and empathy, Consequently, these qualities were reported to have sen'cd 10 

al!c\ iulL' an\;ld!e Hne! provide pa 1icipants with the freedom to take riks alld exple. ~ 

thel~ISl " \. . 



2.4 Recidivism and the criterion problem 

It is estimated that over 250 different therapeutic approaches exist throughout the 

\ orld (Yusuf, 1996). onsequently it is very difficult, ifnot improbable, to find a single 

criterion or psychometric device to investigate the outcomes of counseling. In addition, 

xamining the role of counseling within the context of correctional rehabilitation further 

comp I icates the matter. J uveni Ie offenders typically enter counseling as part of a court 

mandated agreelll nl. onsequently, administering as well as investigating the counseling 

relationship (and counseling in general) in the context oflegally mandated attendance is 

hi ghl challengin g. imilarl y, Wilkinson (2002) indicated that counseling in the 

correctional etting po es a unique paradox where the treatment is undertaken to ,1 large 

part to ful fi 11 the COUrl' s demand (although the wi II ingness of the offender is mandaLor~ 

to conduct treatlllull). 

On the other hand, the concepts and approaches of counseling have been widely 

imp lemented in corrt::ctional rehabilitation. thereby resulting in a number of speciall7ed 

treatment inten·entions. instead of a single profession with its own lights and boundarie 

(Latessa, Cullen & Gendreau 2002). A meta-analytic study conducted b Latimer et al 

(2003) identi fi ed 195 treatment interventions in the cOlTectional system which 

incorporate various counseling theories. The meta-analysis further identified the major 

treatment outcome used by the evaluative studies which included recidivism' academic 

performance/attendance; psychological well being; family functioning; employment 

gaIns: sOl:ial skills; antisocial attitudes; substance abuse; and cognitive skills. Among 

these, howe\ er, recidivism is used by the majority of treatment studies as an outcome 

mcasure (Ryals, 2003; D.Wilson et al. 2005; Lipsey, Wilson, & Cothern 2000). Rutter 

and Gi ller citcd in Bonta. Wallace -Capretta, & Rooney (2000) described recidivi III a 

repeat offenc where a juvenile offender commits a subsequent delinquent act an 'r 

having bccn invoh'cd in the criminal justice system. Involvement in the criminal ju tice 

systcm may mean being round guilty and being warned or serving time in correctIonal 

institution. In contrast, a first time offender that does not re-offend is not a recidivist. 

Most studies on juvenile offender rehabilitation aSSllmc recidivism to be equivalent with 

rc-an\~ t. 



Th~sc ludic usc recidivism as a major criterion for evaluating the effectiveness of 

trcatment programs in rehabilitating juvenile offenders. Subsequently, treatment 

programs are on idered ineffective if juvenile offenders who got released after going 

through the treatment program do not commit a delinquent act and therefore get 

rearre ted. On the contrary if the juvenile offenders who received the treatment program 

omehow get re-arrested after being released, i.e. if they recidivate, then the treatment 

program is assllmed to be ineffective (Latimer et aI., 2003). 

Thi . in turn. implied that treatment programs that that actually change the Ii es of 

offcnder but omehow do not prevent them from being re-atTested, are considered 

\\·onhlc by this criterion of recidivism. On the other hand if the juvenile offenders 

remain \\ ith their delinquent behaviors after their release, i.e. they did not rehabili tate. but 

k~ p them ch C$ from getting caught, the treatment programs would actua lly be 

con itkn.:d cITccti\·c. This makes the choice of recidivism as the on ly appropriate 

critt:rion for nh.:C1 uring the effectiveness of juvenile offender tr atment program 

generally doubtable. 

This re ulted in the acceptance (and subsequent dominance) of cognitive­

beha\·iora l programs over other forms of treatment. Even though the treatment literature 

do not give sufficient emphasis to the role relationship based counseling interventions 

the e approaches have documented evidence outside cOITectional setting which 

demonstrate their effectiveness. Models such as Choice theory, Reality therapy, and Filial 

therapy pro\·ided empirical evidence for the effectiveness of the therapeutic relat ionship . 

The findings of e\·eral meta-analytic studies have also revealed that alliance in itselfis 

therapelltic to clients and is predictive of treatment outcome (Martin et aI., 2000: 

Bachelor and alame, 2000). Similarly, studies within the correctional context have al 0 

confilllled the impol1ance of the relationship between counselor and client in bringing 

about therapeutic change (Lipsey, Wilson, & Cothelll, 2000; W i and Heppner. 200:) . 

ome studies noted the differences (gaps) in perceptions regarding indi idualil d. 

relationship-ba ed counseling inside and outside con·ectional setting. ubsequen tly. thl Y 

have attempted to explain the causes for such contrasting attitudes towards thes 

relation hip-oriented counseling interventions. Ryals (20003) pointed to methodological 

d i rfcrt:llces and i nd icated that whi Ie most j uveni Ie 0 rfendcr treatment f cu e 011 
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rc idivism as all outcom variable, effectiveness of other relationship oriented models is 

measured in tellllS of interactions with others and interpersonal adjustment. Implications 

of thi' for.iu enile offender counseling is that recidivism as an outcome measure may be 

inappropriate. Thi is because programs that actually change the lives of offenders but do 

not significantly reduce recidivism are viewed as ineffective. Thus, it was suggested that. 

measuring juvenil offenders' movement towards non-delinquent characteristics (rather 

than whether the juvenile is re-arrested) may be more appropriate. Consequently, the 

measure of effecti\'eness would not be recidivism, but rather the ability of the juvenile to 

d \'clop and maintain effective social relationships (Lipsey, Wilson, & Cothem 2000) . 

. -\n altelllC:1ti\"e angle for studying the role counseling plays in the rehabilitation of 

.IU\· nile offenders could be undertaken through exploration of the counseling 

relationship. The underlyi ng philosophy of counseling emphasizes the importance of the 

coun cling relationship (Gilliland and James, 1998). Person-centered counseling regards 

the facilita tive conditions (certain characteristics such as empathy congruence, and 

uncunditional regard, displayed by the counselor in his relationship with the client) as th 

necessary and su fficient conditions of therapy (Rogers, 1961; Gi IIi land and James, \998) . 

A noted previollsly. a number of studies also regard the counseling relationship as a 

good predictor of therapeutic outcome. Therefore, by investigating the counseling 

relationship, one could indirectly evaluate (in a loose sense) the role played by counseling 

in rehabilitating juvenile offenders. 

In Ethiopia. the treatment interventions provided in correctional settings do not 

have a decorated history. On the contrary, the researcher, on his visit to Addis Ababa 

Remand and Rehabilitation Home, observed that the basic foundations of treatment 

interventions are absent. All the counselors who used to work for the institution left their 

job a number of months ago and counseling is currently provided by counselor 

ext mally emplo, cd by ; on-Governmental Associations (NGOs).In addilion, all 

pccialiL.ed treatment interventions (like cognitive-behavioral programs) \ ith detailed 

manuals 'Ire entirel:- abscnt. What is currently provided to the juvenile d linqucnL is 

traditional, non-directive counseling (both group and individual). 

A.s far as the reo carcher is concerned the on 1 y pro fessional who attempted tll 

rcconcik the probl~lt1 of Lounseling in Ethiopia with its needs for evaluatic n .: Y' I tlf 
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(199 ) Yusuf (1998) indicated that: the role and relevance of counseling psychology in 

non-educational settings such as rehabilitation centers etc. is almost insignificant and non 

existent as well" (p.9). He, therefore, poses the question, "what could one evaluate when 

the counseling services to be evaluated are non-existent in the first place?"(p.9). In an 

attempt to solve this dilemma, he provided different criteria for evaluating the counseling 

outcome: lJIacro ({lid l7Iicro level evaluations. According to Yusuf(1998), the macro IC\'el 

requires the global assessment of the role and emphasis counseling psychology has been 

given in Ethiopia. The micro level , on the other hand, assesses deeply the outcomes or 

counseling interventions at a particular setting and an overall analysis of the counselee 

and coun elor characteristics. 

enerally. befare cngaging in evaluative research, the purpose and intentions ft.)1 

c\ aluating cOllnselin.:;, should be discussed. Evaluation should not be taken as a 

threatening process (Shcrll.:er and Stone, 1974). It should not also be done with an 

inherent intention to disapprove or approve but to improve (Yusuf, 1998). To this efrect. 

hertzer and lone ( 197.+) indicated that "the major crisis of evaluation is to ascertain the 

current status of the counseling service within some frame of reference and on the ba i, 

of this knowledgc to improve its quality and efficacy" (p.399). 

An altel11ati\"{: \-\"ay of finding out the role of counseling in correctional setting 

possible through the investigation of the counseling relationship using descriptive 

phenomenology (Ryals. 2003). Phenomenological research design is particularly suitabk 

far assessing di fficult-to-detine characteristics such as the counseling relationship 

through the meanings and experiences assigned by clients (Bednall, 2006). According to 

Souza and Do (1999) this approach is uniquely suited to investigate the role of counscling 

in the correctional system. because it 'is based on a client-centered counseling approach 

that holistically accounts for subjective experiences of research participants" (p.54). 

2.5 Juvenile offenders Relationship with others 

.luvcnile of~ nders have difficulty establishing and maintaining COllns ling 

rclationships. According to Al-Yagon et al. (2004) young offenders are more lik Iy to 

havc difficulties in thcir relationship with the 'significant others'. In relation to thi Elias 

( 1 l)()l)) reported thtlt authoritarian and neglectful parents were observed among higher 
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proportions of d linquents. Consequently studies who have attempted to investigate the 

roots of poor relationships have identified the family of the delinquents as a common 

element. ttachment theory postulated that offenders' difficulties in establishing 

relationship begin with the lack of attachment to a parental figure. With the exception of 

R al (200"), whose findings indicated that juvenile offenders have the capacity to 

c tablish positi\'c r lationships with others, the few available studies on juvenile 

offender re\ eal relationship difficulties among juvenile delinquents (AI-Yagon, & 

\~iklllinccr. 2004). 

The impon<lnt step that must be noted is that the majority of the data analysis \Vas 

conducted ba ed 011 the Illharic version of the participants ' descriptions. In other vv'ort! 

thl: proce s l rdata annly is up to the identification of themes wa undenaken before 

tran lating the transc ribed participants' responses in to English. This \\ 'as done in an 

alleillpt to enable th themes to consistently reflect the meanings and intenrions of the 

participants. Analyzing the data based on the original (untranslated) version of the 

participant' description avoided alterations and misinterpretations of words and phra es 

11'01ll being reOected in the findings of the study. 

2.6 Phenomenological Method 

From an epistemological point of view, the phenomenological approach focuses lip 

on panicipant's inte'l)retation of events and allows researchers to gain insight into 

participants' 1l10ti\'ation and actions (Sela-Smith, 2002). In particular the 

phenomenological methodology is uniquely qualified to assess characteristics which are 

difficult to define through the experiences and meanings assigned by clients. (Bednall. 

2(06) 

Phenomenologica l research has become popular in various fields of res arch 

(\!fanen . 2003): c\'cral stud ies have shown that phenomenology is highly beneficial in 

di cO\'ering meanings and experiences of specialized population , Conceicao-Runlee 

(200 I) perfol1ned a phenomenological study exploring the online teaching ex peri nee or 

college faculty in the ab ence of physical pre ence. The findings of the re ear h showed 

th~ f,h:lIlly pcrcei\'lxl the work to be intensive. yet rewarding. imilarly. Lee (I (99) 

cnl1ducl~d a phcll )J11cl1ologieal study on the role of cultural value In Illtcrpr ling 
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signi ficant Ii fe expcricnces as perc ived by Taiwanese Chinese. Lee noted that, 

phenomenological study design was the most suitable for such studies which seek to 

understand the meanings that people make from their experiences. Blodgett-McDeavit 

(2002) also undertook a phenomenological study to understand the experiences of 

teachrs in technology training. 

2.7 Addis Ababa Remand and Rehabilitation Home 

The Addis Ababa Remand and Rehabilitation Home was established in 1942 as a 

eparatc wing ofthc. ddis Ababa Prison (Andargachew 1988). It has been the only 

institution of its kine!. i.e. concerned with rehabilitating offenders until recently, but now 

another in titution ha been established in Bahr Dar town (Meseret, 1996). Although the 

in titution u ed to render its services only to delinquent boys, after 1996 female 

delinquent ha\'c al 0 been committed for rehabilitation (Mekonen, 2003) . 

. ~ddis babn Remand and Rehabilitation Home is currently under the responsibility 

of th Bureau of Labor and Social Affairs of Addis Ababa Regional Administration. 

Con equently a specified amount of budget is allocated to the institution to enable it to 

rendcr its services. According to Mekonen (2003) the budget allocated in the year 2003 

b
J 

the govell1ment amounted to 409,760.00 birr. This budget included salaries for the 

personnel. 

There are three major departments with in the institution. These are Academic 

Education, Vl)cational and social services departments . Among these the social services 

department provides counseling services to the juvenile offenders. However, in the past 

rew years the counseling service had been closed several times due to shol1age of 

counselors and other problems (Lemlem, 1999). 

The typcs and the degree of offenses by the delinquents determine the kinds and 

lengths of commitmelll and treatment period in the Remand Home (Jember, 1991). The 

methods of commitment decided by the court could be put into three categories. The 

court may put juvenile offenders under supervision but may allow them to stay with their 

parents. Another altern'Hive the cou11 often takes is putting the offender under foster 

parent '. On the other hand, the offender may be incarcerated in the Remand and 

Rehabilitation Home (\Ickolll'll. 2003). 
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Th document available in Addis Ababa Remand and Rehabilitation ome 

indicate that the guidance and counseling service of the institution has the following 

goals: 

• To give proper guidance and counseling to the juveniles in groups or 

individually; 

• To infollll the newly placed delinquent children about the rules and 

regulations of this institution; 

• To give professional advice to the delinquents' families regarding the 

caution and care the delinquent juveniles may need after they are released 

from th e in titution. 

• To cond uct a follow up on the delinquents after they are sent back to the 

family. This i to check \\'hether the delinquents have brought about 

belul\ ioral change or not. 

However. LCI11IcI11 (1999) indicated that there is no aftercare program pro\'idcd lor 

those that are released from the institution. A number of studies also indicated that th...: 

counseling inten 'enti ons given in the institution are of poor quality (Fekadu, 1989. 

Mekonel1, 2003 ; Leml 111 , 1999). Yusuf (1998) even regarded the counseling given ill 

rehabilitative sen'ices in general as "non-existent." Similarly, the researcher, upon his 

\ 'isit to the Remand Ho me found out that all the counselors that were emplo ed by the 

institution recentl y quit. Currently the counseling service" is carried out by t\-vo counselor 

\\'ho were externally em ployed by two non-govemmental organizations. 
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CHAPTER 3: METHOD OF THE STUDY 

The purpose of the study was to explore the counseling relationship from the 

perspective of the juvenile offenders in Addis Ababa Remand and Rehabilitation Hom e. 

Consequently, descriptive phenomenological study as outlined by Clark Moustakas was 

used in this study. 

3.1 Participants 

Participants most suitable to describe the counseling relationship are juvenile 

offendcrs. This i bccaus the counseling process is aimed at changing the behavior- ur 

ju\'enilc orfendcrs. on cquently, investigatingjuvenile offenders' perception s or 

phenomcnon or thc counsel ing relationship would be more important than the perception 

oCcoll nselors. Hence, participants of this study were exclusively juvenile offenders in 

-\ddi baba Remand and Rehabilitation Home who had an experience of the cOllllseling 

re lationship. 

During the timc of the study there were a total of20 ju\'enile offenders in ddi 

Ababa Remand and Rehabilitation Institution who had recently received counseling 

interventions. From among them, purposeful sampling was used to select 6 ju enile 

offenders as participants of the study-These participants were selected from the overall 

population \\ 'i th the following criteria in mind: 

• Participants had to have the capacity to provide full descriptions of their 

xpcrlcnces; 

• They had to have the willingness to discuss their thoughts and feelings 

regarding the counseling relationship; and 

• Participants had to attend at least five individual counseling ses ions. 

Participants ranged from 11 to 16 years of age. Of the six participant , five \-vere 

malc and one wa, a Icmale, Regarding their reasons for being institutionalized in ddis 

Ababa Remand Home, five of the six participants were charged with theft of goods, while 

one was charged \Vith violence and fighting 



3.2 In trument 

The researcher used a semi-structured interview format to collect data for the study. 

This \\ a und rtak n in accordance with several phenomenological studies which used 

emi-strllctured inter iews. These studies contended that a semi-structured interview 

guide facilitates a gr ater depth of discussion with the participants while ensuring 

con i It:nc f data coli ction. 

\\ ithin the frame of reference of the study, the interview guide focused on juveni Ie 

ITender ' thought, feelings, beliefs, and attitudes associated with the counseling 

relation 'hip. Based on the research questions of the study, the intervie\v guide was 

auapt'd frol11 Ryal (_00 )to suit the socio-cultural context in which the participants of 

the tudy arc located . Ryals' (2003) semi-structured inter iew guide \\'as suitable to the 

present rc carcher because they share the same purpose and both studies focus on the 

j ll\ cn ik offender population. The interview guideline comprised of 5 it III (App ndix 

. ). 

The researcher showed the interview questions to the thesis advisor \\'110 then 

examined the questions and provided valuable and constructi e comments. The advise 

and comment were subsequently accommodated into the interview questions. Yet 

phenomenological methodology permits unstructured in-depth intervie\ s. Hence. it wa 

not nee sar to furth r refine the validity or reliability of the semi-structured interview 

guide. 

3.3 Procedure of the Study 

in order to get the desired information for the study, first fOllllal lett r \Va ecured 

from Addi baba Lniversity, department of psychology which requests coop ration 

\ ith tile r~ 'earcller. Then the researcher showed the letter to the administrator of th 

Remand Home and explained the purpose of the research . This was don to obtain the 

nc.:ct.:ssa ry cl aranCl! to interview some juvenile offenders from the in titutioll. 

:\ Iter admi sioll was granted, the researcher discLlssed ith th two pellllanenily 

employed counselors of the institution concellling the purpos of the stud and th kind 

of'pan ic lpants needed Cor the interviev . Then the l' searcher together with the ' )u l1 . elors 

C )lI l',-.il!d a number or potenti al candida! and selected 10 sLlltal i and \\ illin!!. 
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participants. Unfortunately two of the participants were released from the institution and 

another one changed his mind and refused to take the interview thereby reducing their 

number do.,: n to 7. 

These 7 juveni Ie offenders subsequently took part in the interview process. 

Ho\ ever, after participating in the interview, the interview data of one ofthe participants 

was discarded for failing to fulfill the required criteria. Consequently, 6 participants' 

recorded interviews were used as the primary source of data for this phenomeno logical 

study. 

The interviews were calTied out in a manner consistent with the essentials of 

phenomcnological methodology. Before engaging in the interview process. it is important 

for the researcher to take the proper measure to bracket prior thoughts and fee lings that 

might create b ias in the s tudy. Consequently, the researcher took some minutes, before 

LClCh intcl'\'ic\\' , to acknowledge and separate existing preconceptions \ hich he had 

identified in advance (section 3. 6) Then the researcher himselfintervie\\'ed the s ix 

participants \\'here in each intervi ew lasted 20 to 35 minutes. The interviews \ ere held 

eparately for each participant and were audio taped. 

The researcher recognized that the phenomenological design requ ired the 

interv iewer to modify and often change the questions in an attempt to adapt to the 

changing situat ion . Hence, the researcher forwarded questions that emerged from the 

participants' responses and at times, even changed the interview guide depending on rhe 

participant's pattern of description. 

Prior to conducting the interview, the researcher spent some time with the 

participants in an attempt to establish rapport and initiate them to discuss their feelings 

fi·eely. The researcher also dressed casually during his time with the participants. 

Conseq uentl y, the researcher felt that the friendly infonnal conversation he had with th 

partic ipants prior to intervie\ as well as his informal approach helped to initiate the 

participants to discuss their feelings and thoughts freely. In addition, during the intake 

intcrview, the researcher attempted to empathically understand "\'hat til participant 

meant and subseq uent ly re-phrased some of their expressions to e oke further opening up 

of the ir inner feelings. Furthemlore, the researcher had identified from literature sev ra l 

probing tcchniques including natural probes, clarification probes, recapi tul ation prohe-. 
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reflective probes, and interpreter probes. At various instances during the intervie\ 

proce ,til interviewer utilized a number of these techniques where necessary. 

3.4 Method of Analysis of Data 

The audio taped interview responses were then transcribed to pave the way for 

analysis. The re earcher himself hand-transcribed all the 6 audio taped responses . This is 

because, the researcher recognized that he is the most likely person with the right insight 

to recognize ambiguous and inaudible words. Following this the transcribed participan ts' 

re. ponse were subjected to phenomenological data analysis as outlined by Clark 

. . ~ou taka 

Til rgani/ation and analysis of the data begins when the research r complete, 

lransel ibed inten'ie\\' and starts to study the material. The most imponant factor \\ hen 

under laking research from a phenomenologil,;al perspective is that the method of data 

£Ilnly i should be flexible and adaptable to the phenomenon under il1\·estigation . Broad 

tcp that guide the research process are outlined by a number of pioneers among \'·:hich 

the 6 pha es of daia analysis introduced by Moustakas were used. 

Phase One: The Epoche 

Epoche invol ves a suspension of all previously held preconceptions, biases, 

theories or beliefs in order to truly understand a phenomenon. The researcher of this 

study engaged In thi s process of bracketing throughout t~e data collection and anal si 

The r~ earcher identified his professional and personal beliefs and assumptions related to 

.1u\'enile~. offender. and counseling. Then, prior as well as during the intervie\ she 

reminded himself of these influences and consequently attempted to be free of them . For 

example, \\ hen one of the participants maintained that counseling is a waste of time. the 

researcher rem i ndcd himsel [of his personal belief in the power of counseJinJ and then 

atteillpted to hracket this beliel in order to fully understand the perspective of the 

panicipant. In addition. the researcher conducted th data analysis with his coil ague \\'ho 

was a graduate stud(;;l1t of Educational Measuremem and therefore discussed thoroughl 

\\ hellier nr !10tlhe il1k'rprethlion COlT ctly reflected the d scription gi\ cn in the 
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illt r i w. This attempt, refelTed to in Moustakas procedures as peer consultation, further 

helped the researcher in preventing his beliefs from biasing the data analysis. 

Phase Two: Data Collection 

The data collection involved the qualitative in-depth interview. The output of the 

interview "vas a narrative account of the participants concerning their knowledge and 

experiences related to the topic of study. This narrative account provides description of 

the Ii ed or ubjectivc experiences of the participant. The detailed process of 

interviewing the participants as well as the measures taken to make sure the data 

collection follo\\"\~d Moustakas' guidelines was described in the procedures section 

( c;ction 3.3) 

Phase Three: The Phenomenological Reduction 

In this phase of the data analysis, the researcher described the phenomenon of the 

counseling relationship in textural language. Consequently, interview transcripts were 

carefully read to gain a holistic understanding of the interview. Then individual 

transcripts \\'ere read a second time to create a list of expressions relevant to the 

experience. Then. the expressions, known as horizontal statements were given equal 

value to pro\'ide a hoi istic view of the experience. Although horizontalizing the 

pal1icipants' descriptions proved to the researcher to be very laborious and at time 

difficult task. in the end the process gave way to a distinct set of data revealing the 

thoughts and feel i ngs 0 f the participants. 

Follo\\'ing that, the researcher examined the horizontal statements to determine 

which statement were ' necessary and sufficient' for understanding the experience. The 

constituents \\ 'ere then checked to find out if first a particular level could be attached to 

them and, second. i C they could be extracted from the interview manu cript without 

losing their s nSe of meaning. Those statements which fulfilled these criteria were 

selected Crom among the horizontal statements and were identified as the invariallt 

cOllsfill/ellls of the participants' descriptions (Appendix B). 

It must be 110teel is that lip to this point the data analysis was conducted based on 

the Amharic "cr i )11 of the participants' lescriptions. In other word, the proc s of data 
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analysis up to the identification invariant constituents was undertaken before translating 

the transcribed participants' responses in to English. This was done in an attempt to 

enable the theme to consistently reflect the meanings and intentions of the participants . 

It is the researcher 's belief that analyzing the data based on the original (untranslated) 

version of the participants' descriptions avoided alterations and misinterpretations of 

word and phra es from being reflected in the findings of the study. 

ftenvards, the researcher identified characteristic themes for the descriptions of 

each of the participant (Appendix C). This was achieved by categorizing and labeling 

the invariant con tituents with similar themes into groups or clusters. These themes were 

then (om par d to the intervie\ transclipt to determine if they \I ere conect reflections of 

lht: experience. l.·pon reflection, the researcher became convinced that the theme \: ere. 

indeed. accurate r presentations of the paJ1icipants ' descriptions . 

Phase Four: Individual Textural and Structural Descriptions 

The re earcher then combined the themes with quotes from the transcripts a proof 

to sho\\' that the themes, in fact, emerged from the participants ' descriptions of the 

experience. Thi formed the individual textural de criphon (Appendix D). Coupled with 

the textural descriptions, structural descriptions revealing how the phenomenon \ as 

xperienced' \\'ere developed for each participant in the study. 

Phase Five and Six: Composite Textual and Structural Descriptions 

In this last phase of the data analysis, the researcher developed the composite 

textural-structural description of the phenomenon of the counseling relationship . 

Consequel1lly. he re-read each of the six separate textural description document a' \\'(;11 

as the corresponding structural description documents. It took the researcher an e:xl nd "J 

period or time and a significant amount of reOection, imagination and intuition to 

compo e this document. Hence seven fundamental themes commonl depicted in the 

descriptions of most of the participants were identifies (Section 4.3), 
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3.5 Researcher's Role in the Study 

Consistent with the phenomenological tradition where reality is conceptualized as 

the researcher's perception of the experience, the researcher of this study conducted the 

translation and analysis of the data based on his perception of the experience. The 

researcher for instance translated the interview manuscript from Amharic to English 

based on his perception of the participants' descriptions. In other words, the researcher 

translated the interview responses based on what he believed to be the intentions and 

meanings of the participants. In this respect, it could be noted that the translation was not 

conductcd in strictly word-for-word manner. Instead it also involved a certain amount or 

i Illl:rprctati on. 

3.6 Rationale and Assumptions of the Researcher 

Bracketing, an impol1ant step in conducting phenomenological research, requires 

rcsearch rs to set a ide al l their assumptions and biases related to the phenomenon under 

in\'c tigation . fn ord r to free themselves from these assumptions, researchers must be 

able to recognize and point out all the assumptions. 

M.' choice to study counseling in relation to juvenile offenders is inevitably the 

result of Illy personal beliefs and experiences in life. I have undertaken this study in my 

early twenties and therefore the years of trouble and confusion which I have had as an 

adolescent are not too far behind me. Furthermore, studying counseling psychology for 

the past t\\"o years has pulled me clos .... r to facing the difficulties that humans have to go 

through and therefore helped me become a little bit more empathic. 

These and similar other factors has influenced me to identify myselfwith the 

struggles of the delinquent population. J believe that individuals who end up being 

d linquents and criminals either had problems in their family or lost their loved ones. 

Conseq u nlly, J empath ized with juvenile delinquents whose delinquency problem gre\\" 

Ollt of complications in their relationships with their loved ones. 1 refrained from j Udging 

the delinquents unless 1 'walked a mile in their shoes'. As the result, I ha e a belief that 

the voices of juvenile offenders need to be heard and this belief, in turn, may influence 

my data all~t1y is. It may motivate me to look too much into what the participant mean 

and earch for 1Illdcrl~ Ing III ani ngs when there arC" none. 
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Philosophically, I believe there is more to life than meets the eye. For me reality is 

different for each person. The way one perceives reali ty is more important than what 

realit actually is. This belief, led me to be fond of constructivism. Consequently, 

phenomenology, \",hose thinking is deeply rooted in constructivism, appeared to me to be 

an appropriate and attractive way of conducting research. In addition, I believe that the 

whole is not equi alent to the sum of the parts (a fundamental concept in Gestalt 

psychology) and that, description of only the observable characteristics are not sufficient 

to fully understand ph nomena. This fUJiher strengthened my belief in phenomenological 

re earch method which is content on bringing about holistic understanding including 

transcendence. 

Therefore, this belief in holistic nature of experience, in contrast to the positi\'i ti c 

and objectivist tradition. led me to attach myself to qualitative research' specifica lly 

phenomenology. This beliefofmine may thus motivate me to search too much (0 obtain a 

pattern when it is not observable from the data. 

During the past two years of my contact with counseling psychology, 1 became 

increasingly draml to client-centered counseling. Inspired by the works of Carl Rogers. I 

came to emphasize the importance of the 'facilitative conditions' - conditions such as 

empathy vongruence and unconditional regard which counselors are expected to pro\'idc 

to the counselees - in therapeutic healing, I now believe that more than the theoretical 

framework used, the facilitative conditions dictate the outcome ofthe counseling given . 

This may have le .-: me to focus my study on the counseling relationship, which is but 

another way of looking at the facilitative conditions. My emphasis on the counseling 

relationship may, in tum, bias me to look for positive olltcomes from the study. 

3.7 Ethical Considerations 

In accordance with Kvale's ethical guidelines, the researcher took a numher or 
ethical precautions among which the major ones are the following . 

• Participants \\'~rc informed that their involvement in the study i. voluntar and that th~)' 

could withura\\' at any time; 

• rhl.! researchcr madc slIre that all the information btaincd was handled contid nti:ll1:' 

and l'-:al I hI.' Ilk l ll II H:: r thl' participants are kept hidden; 



• Informed consent was obtained from each of the participants who agreed to participate in 

the study. As such. the purpose of the research was thoroughly described to each 

participant to fr e him/her from any doubts concerning the consequences of what he 

might say. Participants were reassured that measures would be taken to protect their 

identities. The possible benefits of the study and the discomforts that might occur as the 

result of the lengthy interview were also discussed. 

3.8 Trustworthiness 

Trust' orthiness in qualitative research is the methodological equivalent to validity 

in quantitaliv research. The four important concepts that were followed to ascel1ain the 

"alidation of this qualitati e research are: Credibility, transferability, dependability, and 

con formabi I i I y. Trust worth iness was guaranteed through these concepts. 

("rer!ihili!., · require that the findings should be able to accurately reflcct the 

Jl1 aning orthe c"pericnc under investigation. Member checks are used by qualitati, e 

studies as a primary means of assuring credibility. Member checks were performed on 

three of the six participants. The remaining three participants did not undergo member 

checks simply because they were not available when it was conducted . Accordingly. tht: 

participants' ere briefly told the core themes that emerged from their individual 

descriptions and asked if they truly reflected what they meant when they gave the 

inter iew. All the three participants confirmed that the ideas to be coherent ';<"ith what 

they had felt and what they wanted to say during the interview. 

Tral/sferability refers to the ability of Ule research to generalize to other areas . 

Howe er, results of phcnol,lenological research, by nature, only apply to the participant 

interviewed. Therefore. the findings of this study directly apply only to those \. ho 

participated in the study. However, the findings of the study could provide, although 

indirectly, a great deal of insight into what juvenile offenders in general ma cxperien t 

in the counseling relationship. [n other words, the results of the study are not directly 

transferable to other areas, although the results may indirectly provide in depth 

understanding of the thoughts, feelings and meanings juvenile offenders experience in 

relation to the cOLIn eling relationship. 

f)e/h'llt! Ihili!, or research, on the other hand. requires that the data i collected 

Ii rough (l nmsis\el1t proces that is able throughout the study. onsequcn tl y, the 
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researcher attempted to ensure that the data was collected in a consistent manner in a 

number of ways. An interview guide was prepared with the intention of maintaining the 

con istency of the interviews conducted. Furthermore, the researcher invited his 

colleague (a second year Masters student of Measurement and Evaluation), who is well 

acquainted with qualitative research, to review the data analysis and conclusions . These 

attempts were assumed by the researcher to have provided the study with a stable, and 

thus dependable, process of data collection. 

The concept of cOl/formability ensures that the collected data provides support as 

well as confirm the findings of the study. The main precaution recommended to ensure 

co nfoll11ability is peer dehrieflllg, which involves revising the data analy is with an 

individual who is familiar with qualitative methodology. The researcher attempted to 

ensure conformability by wo rking together with a colleague (who is a second year 

\ ,lasters student of easurement and E\'aluation stream) throughout rhe data analysis. 

Consequentl y. the researcher and the fellow colleague exhaustively discussed to what 

I.:.'\tcnt Lhe findings correctly reflected the interviews of the participants. 
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CHAPTER 4: PRESENTATION OF THE DATA 

4.1 Introduction 

hapter four is organized into three sections. The first section provides 

demographic information ofthe participants. The second section provides the textural 

description of each of the experiences of each of the participants. This is to understand 

the phenomenon frol11 the perspectives of each of the participants. The third section 

in\'olYe the composite textural-structural description which is the final data obtained 

after processing it through all the steps of phenomenological data analysis. 

4.2 Participants of the Study 

Participants for thi study were selected based on the criteria indicated in chapter 3 

The participants needcd to have: experienced the phenomenon of the counseling 

relationship; the capacity to provide full descriptions of their experiences, and had at le1 ! 

11\ e individual cOllllseling sessions. 

The common characteristics of the participants of the study are summarized Oil 

table I. 

Table I: Profile of participants 

Age Gender Legal Charge Sessions Attended 
-, 
I 

-' 
PI 13 Male Theft of goods 7 

---
P2 IS Female Theft of goods 6 

. 
I r- .. 

P'" 14 Male Theft of goods 8 -) 
I 

P4 II Male Violence and Fighting 5 ! 
-~ 

P5 15 Mal Theft of goods 6 I 
>-----. -
L 

P6 16 Male - . Theft of goods 
I 

Participants ranged from II to 16 ye<1rs of Jge. Of the six participants, fivt' \\ t'l"C 

males and one v;as a fcmale. Regarding their reasons for being institutionalized in Addi. 

·\b~lha Remand [lome, five of the six participanls were charged with theft of g) ds, \\ 'hilL 

loll. \\ as " i1arE'cd \\ ith 'o' jol'''::lrc and fighhng ( Table I ). 



Throughout the interviews, participants expressed similar qualiti es re lated to 

ounseling relationships. In order to facilitate understanding of the phenomenon of the 

coullseling relationship , these qualities were divided into themes. It is important to note 

that, consistent with the phenomenological method, these themes were generated from 

the experiences of the participants that were obtained through the interview . The 

phenomenologica l method stresses the importance of discovery rather than interpretation 

(Morrow 2007). These themes were, therefore, organized in order to facilitate di scovery 

across a ll aspects of the counseling relationship .. 

4.2 I ndividual Textural-Structural Descriptions 

In th is section, a separate description of the experi ences of each of the pal1icipan ts 

('onc rn ing the phenomenon of the counse ling relationsh ip is presented. FUl1hermore. the 

Illdi"idualtextura l-s tructural descriptions include all themes that emerged out of the 

descript ions of each pa rti cipant. These themes were then merged together and along with 

the resea rcher ' s re fl ecti o ns provide a ho listic descripti on of each partic ipant's ex peri ence 

independent of the o the rs. 

Pl: Individual Textural-Structural Description 

Before hi s initi a l contact with the counselor, PI held certain set of preconceptions 

abo ut the counse ling re lationship. Accordingly, PI's attitude towards counseling was 

lo uded by his be li e ft :-::lt he would not get any benefit from his subsequent relatic" !ship 

\\ ith the counse lor. Instead he preconceptualized his sessions with the counselor as the 

li me when discuss ions over routine matters like drugs and alcohol \ ould only occur. He 

ind icated. " (J thought ) when we meet our discussion would (onl y) be about matters like 

addicti ons or alcoho l. " Similarly, P1's attitude towards the counselor was far from 

posi ti ve. 0 11 the country' even before getting to kno\ the counselor P I was wo rri ed that 

the coun se lor had a hi dden intention of putting him in harm's way. He insisted, "1 

assumed that he (the co unselor) thought of things that bring me harm '. ubs qu ntl y, 

fee lings like mistrust , v OITY, and poor expectations towards the counselor and the 

counse li ng re lationsh ip cha racteri zed PI's preconc ptions before his in iti al t:llcou ntcr 

\\ Ith the cou llsc lol. 
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Even though P 1, entered into counseling with misconceptions, soon after he met the 

counselor, he found out that the counselor was not who he imagined him would be. He 

maintained "(The counselor) is not (the kind of person) that would hurt us". Eventually, 

rollowing the counselor's lead, PI slowly started to disclose his private side to the 

counselor; "after he told me his life story, I said ok and told him a little about my life 

tory" 

As the two started to open up to one another, PI discovered commonalities in their 

Ii fe stories. "He told me his life story; when I associated it with mine, it's the same.' 

on equently, P I no longer perceived the counselor as an outsider or as a source of 

lhreal. Instead P I realized that the counselor is a person who went through similar 

chalknge in lifc and can be a person he could tum to for advice and support. PI 

mailllainect, "when he (the counselor) was young, he had addiction and so J ask him ho\\ 

he 0\ crC<lI11C it... because I want to free myself from addiction." 

Over thc course of their encounters, PI's relationship with the counselor grew into 

morc intimate and meaningful interaction; "our relationship kept going stronger and 

stronger (to a point where we were) relating with each other in a brotherly manner". 

Henc . PI's relationship with the counselor emerged from an initial encounter clouded by 

misconceptions, doubts and mistrust and progressed into more meaningful and intimate 

interactions conducive for PI's individual growth. 

P I believed that he acquired several benefits from his relationship with the 

counselor. According to PI, the counselor's advises were strong enough to bring about 

marginal changes in his way of life. He held "when he (the counselor) came and advised 

me. my life changed a little". PI further attributed the positive changes in his behaviors to 

lhe counselor's presence in his life. "(My relationship with my family improved) becau e 

f mct:l with him and he (the counselor) advised me' , 'because he gives (shows) me good 

approaches (alternatives), I think it's his (contribution)". By comparing his thoughts and 

feelings before and aftcr he met the counselor, Pl spoke in favor of the couns ling 

relationship. onsequently PI's previous life was tainted with addiction, rep ated e cape 

attempt, chronic relations with fami ly members and theft. His thoughts and plans at that 

lime \\'l:re none other than further engagcment in his destructive beha iors .• B fore he 

C(lI11~ I told 111. sclrthat I would smoke, steal; (1) will not get back tog th r witl1l11. 
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family". After attending subsequent counseling sessions, however, PI realized that, "the 

way I lived up to now is useless; I believe that it is better to make peace with my family 

and pursue my education". In addition, after counseling, P I vowed never to return to his 

old d structive habits again "". because he advised me, I will not steal after J go out (of 

this institution)". 

PI's impression of the counselor's approach was that he frequently engaged in 

advise-giving throughout the counseling session. "When we meet, he (the counselor) 

gi ves me advises, lots of advises .. ," Nevertheless, PI maintained that the counselor's 

active invol\'emen( by giv ing advises was helpful , "". (the counselor was) giving me 

advises that are essential for me, advises that are simply precious"." Furthermore \\'here 

it \\ 'as rele\'ant, the counselor was repeatedly engaged in self-disclosure, "He told me his 

-tor .. , in relation to chat " The counselor's self disclosure in tum helped P I to open-up to 

the counselor and enab led him to transf01111 his thoughts "after he told me his life slory, I 

said ok and then in turn, I told him a little about my life story", I told myself that when I 

go out I would free myself from addiction," 

In addition. the counselor at times took on the role of sympathizing with PI and 

counseli ng him about his problems; "(he said) don't worry your time will come and your 

\\'ill be released" hence the counselor'S approach was characterized by acti\'e engagement 

through advise gi ing, self-disclosure and consolation, 

ommunication between PI and the counselor involved mutual sharing of 

infol111ation. ' after he told me his life story, I said ok and then in tum I told him a little 

abo ut myself', He indicated that he was most ly engaged in asking the counselor ad\'ises, 

"I asked) him a lot what [ should do and how I could get rid of (my) addiction " PI 

further mentioned that most of his communication with the counselor took the f0l111 of 

"question and answer and he (the counselor) responds with clarity," 

The relationship between PI and the counselor came to an abrupt end \\'hen h 

suddenly stopped coming, "It has been 14 days since he last came and J have no idea 

\\'hy," The counselor's sudden departure left PI sad and helpless, . 1 was very orr)' 

(because) he stopped coming", Being abandoned however, did not lead P I to develop a 

nega tive attitude towards the counselor. On the contrary, P1 was left wishing that the 

coun cling would rcSUIllt: and anxiously awaiting opportunities to 111 et with the 
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(rang relationship; "After coming three times or so and when she started talking to me 

openly ... Ollr relationship got stronger." 

Regarding her tendency to disclose personal information to the counselor, P2 

report d seemingly contradictory opinions. Although, on one hand, P2 maintained that 

'there is nothing' he \ ould hide from the counselor. 

On the other hand P2 indicated that she would disclose only those things which are 

appropriate; "1 f I was asked (to reveal my secrets), I would tell her those which would be 

LOld' : "I t II her \ hat r believe is useful" 

In aJdition, P2 indicated that she does not prefer to seek help from others to solve 

her probl ms. In contrast, P2 insisted that she wants to solve her problems on her own . 

- he held. "1 have not faced any problems; but even if there was. I would not do il. .. I 

. hould O\'crc me lob tacles) on my own. ' To that end, P2 poimed out that although the 

oun clur en ouraged her to reveal her inner wOITies and fears, she reclined the 

counsclor's offer: " I mcan she had asked me- 'tell me ho\! you feei' -but I said there is 

n thing." P2 also indicated that, during the counseling sessions, the ounselor confid\;;d 

h I' personal xp ri ences in relation to P2's pressing issues; , ... she would tell me a little 

dbout h I' life bas~d up on my (life situation)." 

P2 displayed a positive attitude towards the counselor. Accordingly, she 

maintain d, ' ... her (the counselor's) character was good; she has the (proper) character at 

the proper situation'. Through out the counseling sessions, the counselor seemed to ha e 

engaged in active ?nvice-giving; '(the counselor told me) that I should behave the way 

they \\ ou Id want me to .. .. so she (the counselor) told me what r would have to do to make 

Illy Illorher understand' . Initially, the counselor also offered P2 the chance to express her 

feelings. However. P2 failed to take the initiative to describe her problems and hence, the 

counselor resorted to actively asking her specific questions conceming aspect of her life 

and then gi\'ing h r a(h'ise . P2 indicated, "how did you end up fighting wirh your 

ramily'?'; 'How could yOLl be like this?'; 'you should say SOIl' to your mother' and so n 

that's what she say, what l11akes us fight is the kind of thing ,he asked me ... " In addition, 

the counselor took extra precautions to make sure that P2 was not pressured in any \\ ay to 

describe her problcms and P2 found this to be among the desirable feature of thc 

coullselor: "\\'hel1 she a~ks me, 'are \/ou feeling nervous?', 'ar you tired?' site would make 
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me (~ cl) rela, cd and free .. ." the counselor's approach taken to bring about behavioral 

changes also involved giving assignments to be contemplated for the next counseling 

essions, "] f she (the counselor) came on Tuesday, she would go after giving me 

assignments for Friday; things I should think about before coming (to counseling) ." 

P2 believed that there was clarity of communication with the counselor. P2 

indicated that the counselor was mostly engaged in inquiring (questioning) and advise 

giving, while she (P2) ",,las mostly preoccupied with answering the questions forwarded 

b I the counselor. P2 maintained, "] tell her about things which she would ask me; I ga\'e 

her answers for her questions .. ," she also pointed out that 'if there are things I do not 

understand, I ask her back." The counselor in turn, made sure that her questions were 

clear. "When she asks me something ... she would do it in a way that I would understand ... 

she \\ 'ou ld rcpeat (things) I didn't understand ... " 

P2 belic\ 'ed that the counseling relationship brought about positive changes in her 

IiI'. he held, "starting I,'om the time we started meeting, there is a change in my life." 

Howevcr, the counselor was not successful in reconciling P2's differences with her 

mother 'vvhich is one of P2's major problems. Yet, P2 maintained that the counselor d id 

what she could "her (contribution) is very much enough; yes she did what she could . . 

Instead of attributing this failure to the counselor, P2 claimed responsibility "It's not her 

(the counselor's) fault , she did what she could do ; the problem is with me as well as 111) 

mother." In relation to the termination of the counseling relationship, P2 only revealed 

the fee ling of satisfaction over the advises she received from the counselor before they 

parted' "she left after giving me advises in a good manner.' 

P3: Individual Textural-Structural Description 

Before the start of the counseling relationship. P3 expected that the COLlllS lor 

would get him into orphanage. He indicated, 'I thought he was from (a charity) 

organization' . Although he entered into counseling with such a wild hope, the cOlll1sek r 

soon informed him clearl y that he was there only to provide guidance and counseling' ..... 

he told me,' I came to give you advises'." This left P3 frustrated and disappointed, , .... I 

Cell a little disappointed because it was not as I expected ... " 
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On the first CSSiOIl, P3 also leamed that the counselor would use P3's case for 

completion of his second degree. P3 stated " ... he told me - 'I would get a second degree 

with it and it would al 0 benefit you'." This realization made P3 believe that the 

counselor's offer was not genuine. He confessed, " ... to tell you the truth, J thought he 

would take advantage of me." 

onsequently, the first sessions were clouded by lack of trust, disappointment and 

uncertainty that resulted from unfulfilled expectations. Soon however, through the 

counselor's sincerity ancl dedication, P3 came to realize that his preconceptions were, in 

fact, mistaken . P3 maintained, , ... when he told me a lot of concrete things, r came to like 

the mall a lot": "when he talked to me genuinely, I (understood) that his advises could 

change me." E,·entually. the two developed a more intimate relationship whose intensity 

in P3's \\'ords \\'cre described as 'like my brother, like my family member'. 

In the course of thc relationship, P3 developed a positive attitude towards the 

counselor. For P3 . the counselor was like 'a family member who came to visit you- that' 

how 1 fell. . .' imilarly. P3 approved of the counselors approach; "His approach is very 

good." The counselor's t ndency to empathize with his problems and the soundness of the 

counselors advis s made an impression on P3. He described, "are there kids who are 

bull i ng you? . do you stay the whole day in the house? he says those things ... and shar . 

my problems a little ... '" ' He advises in such a way that it would get through to the mind ." 

P3 was hesitant to fully disclose his private life to the counselor. He indicated .. ... I 

did not tell him everything; I revealed to him part of it." P3's reluctance to open up 

stemmed from his fear that he would be charged for his untold (unrevealed) deeds. He 

claimed, "J kept it Crom him because I thought he would take me to court and get me 

convicted." After establishing a more intimate relationship, P3 indicated that he 

confessed everything to the counselor "yes, then when I got very clo e with him , I 

became very open and told hlln (my secrets)." On the other hand. throughout the 

counseling relationship, P3 never disclosed his inner feelings to lhe counselor; "} haven'! 

told him this kind of thing." 

P3 described the outcomes of the counseling relationship by comparing his 

thoughts and feelin~ bcfore and after counseling. Before engaging in the counseling 

relationship, P3 indic,lt l<J that thoughts of abandoning hi ' destrLlcti e habits did ne t cro 
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his mind. He held, "I have never thought about work or change (before)." Instead, P3 

assLimed that oon after his release from the rehabilitation institution, he would plunge 

back into his old life style' "I thought that again when I go out I would be an addict; 

where else would r go?" However, after undergoing counseling, P3 experienced change 

in his thoughts and behaviors. He claimed, "yes, I have felt that (I have gone through) 

changes ... \ hen I go out (o[this institution), I will not live on the streets ... not to appear 

dirty or les than others." Similarly, P3 indicated, "J have decided never to use drugs ... 

ask forgivencs those people whom (I hurt) and live with tbem there ... " 

T rminatioll of the counseling relationship was accompanied by strong emotions 

for P: . On one hand P3 was disappointed by the abrupt tel111ination of his relationship 

\\'ith the cOllnselor. He maintained, " ... since he told me he had an exam, 1 said I didn't 

W<.lnt an) (mh i e): he \\'ent and never came back."Although P3 longed for the 

n.:laliollship to continue. he was at the same time unhappy over the fact that it suddenl y 

came to an end. On the other hand P3 hoped that he would continue his relation hip with 

the coun elor afier he is released from the rehabilitation institution. He indicated, "I 

would be happy if 1 recei e advises (from) him outside this (institution) .. . r would like to 

go and visit him at least twice a week." P3 was consoled by the fact that he had received 

the counselor's addrc:;ss' "He had told me the specific time and place in Sidist Kilo wh re 

I could find him." 

P4: Individual Textural-Structural Description 

According to P4 the counselor's approach was targeted towards motivating him to 

express his inner feel in gs. He maintained, 'If (you) observe the way she talks and h I' 

facial (e pression) she was trying as much as possible to make us tell her our inner 

(secrets)'. Howe\'er this attempt undertaken on the part o[the counselor was not 

percei\ 'ed by P4 to be genuine. Instead, he suspected that the counselor wa tryin~ to trick 

him into telling her his secrets. P4 insisted, ... ' in such a way she slowly tried to find out 

our il1ller (secrets),. 

In an attempt to encourage P4 to open-up and to facilitate rappOlt, the counselor 

gave him sC\'Cral promises and assurances. These include confidentiality. '} will never tell 

an) one what you did' ... ; promise of early release, 'sh aid, you \\ould soon be rcal~cd' , 'I 
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\ ould d fend your right' and so on.' P4 gave his over all perception of the counselor's 

approach as, 'an average level (standard)'. 

P4's description of the counselor was filled with statements of restatement and 

suspicion. P4 was doubtful, whether the counselor's effort was sincere or not. He 

suspected that the counselor secretly intended to expose his inner thoughts, ' ... [ hear that 

she tells to judges about the kids with bad behaviors, ... she listens to our private sides 

then she would go to court and would induce bad things to befall upon us .. .' Moreover, 

P4 became convicted, in spite of the counselor's repeated promises that he would be 

released. This made P4 resent the counselor; when I witnessed (what she did) I concluded 

that sh does not have a good attitude for others' ... 

P4's relationship with the counselor underwent a significant change over the course 

of the counseling. During the first sessions P4 maintained a good relationship fuel db) 

the promise of being released . P4 indicated " ... we came to have open and pure 

relationship." But soon P4 realized that his relationship with the counselor would not 

keep him' from conviction. Consequently, P4 started suspecting whether the counselor, 

had a hand in hi s conviction; "how could she know whether I would be released or not? 

she wo uld not say I would be released without any clue; I started suspecting that she 

might know something.' Moreover, the counselor's failure to provide a satisfactory 

reason for her 'unkept promise' further aggravated their relationship. P4 held , 'she did not 

give me a satisfactory answer when I asked her why she said that." P4 finally brok off 

his relationship with the counselor when he felt that ceased to be beneficial, "1 told her 

since [ am not going to experience any change I will not receive advice (any more) ." 

Aft rwards, P4 chang d his mind and sought the counselor's guidance. Howev r, he " 'as 

soon disappointed bccause the counselor no longer attempted to offer her advises. P4 

described the rapid deterioration of their relationship as, "1 used to be very intimate with 

her like my sister but now she does not talk to me ... she only says 'hello' when he pa. cs 

me by." 

P4 believed thal he should never confide his inner feelings and secrets to an" one -

not even the counselor. He maintained, ' It is in my nature never to reveal my secrets to 

anyonc." He indicated that he kept his secrets to himself because, "people cannot be 

Iru ted .... someone \-\'110111 you trusted could betray you; and if I reveal everything (0 her 
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(the counselor) it us as if! have told it to everyone." But this had not kept the counselor 

from encouraging P4 to confide in her, "she tries to make me spill out a lot of things." 

Howev r, P4 resisted the counselors attempt and only told "her about things in this 

compound." P4 also speci fically instructed the counselor, "talk to me about my situation 

(only)." He insi ted, " ... T want only the external things (problems) to be overcome (death 

with). 

P4's perception of the communication between him and the counselor involved 

mutual understanding and openness. Hence, before their relationship deteriorated, P4 felt 

lhal the couns lor was perceptive and empathic; "she found out some thoughts about my 

pt:r onality what I like and don't like, she started to understand what I should be asked 

and 0 on." P4 further identified genuineness; , she tells you what she felt openly." P'+ 

<II 0 indicated that he responded with similar openness and genuineness ; "If there is 

'ollldhing I felt (bad) about, I also tell her openly." 

P'+ \\·a nOl satisfied with the benefits he got out of his relationship with the 

coullsl;lor. He \\"as grateful to the counselor for helping him settle in the cOITectional 

in titlilion; "I know nothing about this institution when I got in; she was the one who told 

me the rules of the institution ... " However, other than that, P4 believed that he did nOl 

lx:nefit from the counseling relationship. He insisted, 'there is nothing that came out of it 

(the relationship)." 

P4's belief that he was not getting what he bargained for subsequently led him to 

\\ illingly end his r lationship with the counselor. He maintained " ... I told her since [ am 

not going to experience any change, I will not receive advice (counseling).' oon after 

hi frustration over his conviction subsided, however P4 anted to resume his 

discllssions \\·ith the counselor; "after my conviction, I wanted her to advise me." 

Ho\\"\.:ver. the counselor did not attempt to re-invite P4 to receive counseling and thi led 

P'+ to further disappointment. P4 argued, "she shouldn't have given up on me even i r I lell 

her.'· He further indicated, "1 was very disappointed because, while 1 was longing to 

recei\'e guidance from her, she didn't call me ... she kept silent." 
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P5: Individual Textural-Structural Description 

P5 did not expect that something constructive would come out of his relationship 

with the counselor even before engaging in counseling. He disliked the idea of 

participating in counseling and did not believe it would rehabilitate him. 

P5 maintained "I don't think I had a very good attitude for the counselor when \ e 

met for the first time ... just because he advises me like this, would I stop using drugs?; or 

would I stop stealing?" P5 entered into counseling with this skeptical attitude. Yet during 

thc fir t sessions, the counselor revealed his concern and care with such questions as 

"who do you \ ant 10 be?"; "do you (really) want to leave this place?" ; "do you (really) 

" 'anl to go to school?" Consequently, P5 was pleased with the counselors approach . 

"When wc met a first. his approach was good." Soon, P5 realized that his images nr the 

counselor a \\'1.:11 ,.I- counseling were not accurate and quickly begun to relate \\. ith the 

cOlin 1.:101'. He indicated, '\ ben he came back for the second time, 'vve made an appealing 

relationship (discussion).' Eventually, the two became every intimate and P5 disco\·erl.:d 

hat t.:ngaging in counseling had its benefits; "but when 1 started being close to him. I 

understood that (receiving counseli ng) was very good." 

During the course of their relationship, P5 slowly developed a favorable impression 

for the counselor's approach. Before engaging in counseling, the counselor gave P5 an 

oppo!1LlIlity to point out aspects of his life which required guidance. P5 indicated. "he 

asked me; about what do you want me to advise you?' I said 'about my education and 

about (overcoming) addiction." After s~tting the goals of counseling with P5 the 

counselor then went on to give advises and guidance; 'he ad ised me to focus on my 

education, not to give in to addiction and similar other things. ' P5 further stated the 

advice of the counselor he noted to be most memorable; , he said 'don't be destructrd by 

football when there is school, and don't involve yourself with drugs when there i 

fo tball." Moreover. P5 came to be very fond of the counselor's ad ices; "it is \' ry good; 

especially the advises he gave me about my education, I think it was good." 

P5 also claimed that he was intimate with the counselor enough to confide hi 

secrets without hesitation. He held, "our relationship (closeness) is good ... if! ha\'e some 

(secrcls). I lell him." PS fUliher insisted that there i nothing he k pt hidden from tilt: 
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counselor. Similarly during the course of the relationship, the counselor revealed his 

private life to P5; "he also told me about himself." 

The communication during the counseling sessions was characterized by 

proportionate involvement of both the counselor and P5. The counselor gave priority to 

the questions that were forwarded by P5. The remaining time was allocated to discussions 

usually initiated by the counselor. P5 indicated, "he does it equally; if there is something 

I would like to ask him he gives me time, ifthere isn't then we discuss for around thirty 

minutes. ' 

P5 believed that his relationship with the counselor has brought constructive 

change in his Ii fe. He admitted, "yes, there are lots of changes." P5 fU11her pointed out 

specili c benelits that were the direct result of the counseling relationship " .. . he made me 

bl: OIl1C morc fOC Ll eu on my education and stop using drugs. When 1 go out, [ \\ ant 10 

con ti nuc Ill y educalion ... 1 now know how to overcome my addict ion problems'" 

J'"lorco\'er, P5 indicated that the counseling relationship was heading in the direction 

which ,, 'ould empo\\'er him towards manifesting a more thorough change in his life . Hc 

held , "It's \'ery good, [t is going in the direction which would bring me change. " 

P6: Individual Textural-Structural Description 

P6 initially displayed a positive attitude towards the counselor. The fact that the 

counselor was offering to provide counseling- that alone was a sufficient evidence for P6 

to believe that the counselor cared for him. He maintained, 'since he gave me counseling 

service. I have a good opinion of him; (I understand) that he cares for me." Although P6 

had good faith over the cOLinselor, the two did not sLicceed in becoming more intimate: 

'\\'e were not that much close' he doesn't know a lot about me." As to th reason that 

prc\'cnted thcm from improving their relationship, PG initially responded. "I don't kno\\ 

wh y." But later he suggestcd that it might be due to the weakness of the COllns lor's 

approach: "he onl y advises me a lot .. . he was not making sure that I was following 

allcllti\ ely." 

However, just as their relationship was showing signs of improvement. the 

counse lor suddcnly topp d coming, "it was improving a littlc, but in th midst or Ihat, hI,; 

terminated it." Th is caus\.;c! P6 e\'erc resentmcnt and he subsequently abandoned 111 
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traces of behavioral changes he might have acquired from counseling relationship. P6 

insisted " . .. butnow, when he stopped coming, I felt that all the things he taught me were 

or no lise." 

P6's attitude towards the counselor was strongly affected by the sudden termination 

of the counseling sessions, consequently he used strong words to express his resentment; 

' .. . what he did meant nothing to me"; " ... since he stopped coming, it doesn't bother me 

at all. It is good that we did not become intimate." 

P6 forwarded a number of complaints and criticisms regarding the counselor's 

approach. To begin with, P6 was not satisfied with the counselor's attempts to get to 

kno\\' him. P6 in isted " ... he doesn't know me." He claimed that the counselor just kepi 

(er\\ cmling advises "about those things which would do me good." P6 further indicated. 

" I \\"a n't interested in keeping (his advises) in my mind." Subsequently P6 confessed tha 

throughout the session, he was not paying attention and attributed his lack of inyolvemelll 

to the counselor' failure;' my thoughts were drifting somewhere else, he was not making 

ure that I was following attentively." 

Regarding expression of personal thoughts and feelings P6 claimed that he did not 

keep his thoughts hidden from the counselor unless he forgot about it" "Yes I told him 

about the things which he asked me .... I might have forgotten to tell him though." Yet P6 

held that he never experienced any emotional problems and hence did not disclose his 

inner reelings to the counselor. He exclaimed, "Oh no! I don't have such kind or 

problem ." P6. on the uther hand, indicated that the counselor "never talked about 

himselr." 

P6 argued that the counseling relationship hasn't brought him any lasting benefits: 

"there is nothing r have benefited . T haven't brought any change .. ' Moreover he blamed 

the counselor ror the abrupt tennination of the counseling relation hip; "yes, it is only hi~ 

1:'lLlll. He was the one who stopped coming." Although P6 insisted that he \ as 'not 

di appointed at all' by the way their relationship ended. it in fact. cau ed him s'verC' 

resentment and rrllstratiol1 . 
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4.3 Composite Textual - Structural Description; Essences of the 

Experience of the Counseling Relationship 

The last stcp in the phenomenological reduction process involves the synthesis of 

the data into composite textual-structural description. This step results in the 

identi fication of the essences of the experience under investigation. Husserl as cited in 

Marek (\999) defines essence as 'that which is common or universal, the condition or 

quality without which a thing would not be what it is' (P.12S). Consequently, the 

comlllon textural and structural descriptions are 'intuitively integrated' thereby bringing 

Corth the essences of the phenomenon (Manen, 2002), 

By follo\\ 'ing the phenomenological method of data analysis, the researcher 

determined seven fundamental themes which were the common focus of discussion of 

Illost of the participan ts Preconceptions; first sessions; process: counselor's approocll: 

henc,/ils: client's se((disc/oslIre' and end oJlhe cou/1seling relationship, 

I. Preconceptions 

Preconceptions involve the various beliefs, attitudes, ideas or opinions about the 

counseling relationship which were fonned in advance, As is evident from the indi\'idual 

textural and structural descriptions, these set of pre-existing thoughts and feelings 

affect d the participants subsequent relationships with their counselors, 

Yfost participants held negative preconceptions about the counseling relation hip 

before ever experienci ng it. P2 for instance, thought t'!jt his sessions with the counselor 

wou ld be fill ed with routine matters like drugs and alcohol. He maintained , "(\ thought) 

when we meet, Ollr discussion would (only) be about matters like addiction or alcohol." 

His altitude towards the counselor was not any different. Even before ever gelling to 

kno\\ the counselor. P I was suspicious that he had a hidden intention of putting him in 

harm way, "I assumed that he thought ofthings that bring me harm," nother juvenile 

offender. P2. also believed that the counselor on ly eame for her own benefit. P2 recall d. 

"I mean, she is a student like me, (I thought) he is studying (my case) for her education," 

P2 also expected that the counselors would soon abandon her after obtaining the 

ill (annal! n she \\ a I 101 i ng for. " 1 mean, a lot 0 f people come h re like this; they \\'ould 

ta I k t\ \ liS and t hell they \\ I del stop C 111 i ng an cr two cia ... " 1 n anoth 'r inteni \\ s, p_-



ll'ld drawn a negative image about the counselor and the counseling relationship. P5 

disliked what counseling stood for and was severely skeptical of its ability to free him 

from his behavioral problems. "My expectations for counseling were very bad, I used to 

hate this kind of thing ... '(1 used to think) just because he (the counselor) advises me like 

this and would I stop using drugs? Would I stop stealing?" 

Similarly, P4 seriously doubted the sincerity of the counselor's offer-that she would 

like to help. He heard that the counselor was leaking information about some of her 

clients (young offenders awaiting trial) to the judges who were presiding over their cas 

This led P4 to become reluctant to put his trust on the counseling relationship . "We 

assumed that she would just listen to what we say and inform the office (authorities); 

other than lhi we did not expect that any effolt or change would come." 

P3 . on the ot her hand , totally misconceived the very nature ofth outcome he 

sought 10 obtain from the relationship. He painted the counselor as a man " 'ho \\"a there 

to get him into orphanage "} thought he was from (charity) organization." Upon leallling 

the true purpose of the counselor's presence, P3 temporarily ended up being frustrateJ 

and disappointed; for in his eyes, it would have been better to get accepted in an 

orphanage than to receive counseling " ... I feIt a little disappointed because it was not 

what I expected." 

Only one participant's (P6) description did not involve negative perceptions. Yei he 

did not describe any positive preconceptions in about the counseling relationship either . 

Hence. p~:'!icipates did not engage into counseling carrying a favorable impression oCthe 

counseling relationship . Instead. their thought was filled with suspicion o/the cOllnselor 's 

illtention: lInderestilllation and skepticism concerning the cOllnseling re/CIlioJ/ ship's 

capacity to lIIeet its goals: lI1isperceplion o/the aim o/the COlin eling relalion hie: (lJ/d 

dOllh{s o/facin G ([hul/dollment. This. in tUl11, had an impact on the counseling relation hil 

and affected the subseq uent sessions. 

I1.First Sessions 

The descrirtions of most of the paliicipants reveal first sessions characterized by 

obstacks hindering the emergence oCprop r relationships . Most patiicipants enter~d ll1to 

the counseling proces with negative perceptions. This ill tllrn, led them to display 
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feelings that posed problems and subsequently delayed the counseling relationship from 

laking root. 

For example, P2 was uncooperative and passive in the first session; " ... I showed 

her a grim face." P2 presented such an uncomfortable expression that the counselor was 

forced to resort to financial reinforcement to encourage her to open up " ... after wards she 

gave me ten birr because she was worried that I would not respond to her." In addition. 

P2 identified her discomfort in dealing with strangers as the factor that further delayed 

the counselor from establishing rapport with her. "She is new, I am new and so we were 

not that Illuch clos ... and I also tend to be stiff when I met someone new. ' 

nother intervie\ ee, P3, also experienced difficulty relating with the counselor. 

pon learning that his expectations would not be fulfilled, P3 displayed disappointment 

and fi·u tration during the initial session. "Well, I felt a little disappointed because it wa 

not a I expected ... " P3 also discovered that the counselor aimed to benefit from the 

relationship which, ill turn made him suspicious " ... he told me- ' [ would get a second 

degree \>.,Iith it and it would also benefit you ... ' - to tell you the truth; I thought he would 

take advantage of me." The subsequent result was P3's loss of interest to involve himsel f 

in the counseling process. "At first, we were not close; I stared somewhere else when h 

talked to me.' 

imilarly, P4 calTied his doubt and suspicion towards the counselor Illto the 

relationship. He claimed "she is doing these things to try to be close (intimate) with us; 

nothing else." Consequently, tl:::; made it difficult for the two individuals to bring trust 

and sincerity into their relationship. P5 also reported that his first sessions were taillted 

\\ itll feeling of hostility and negative attitude. "I don't think I had a ery good att itude 

for the counselor when we met for the first time; 1 hated il. .. " 

Hence, fir ·t sessions were characterized by feelings of un asiness, doubt, mistrust 

or disappointment amongst most participants. For the participants, these feeling' were 

morc often assoc iated with the negative preconceptions they carTied into lh relation hip. 

Consequently these un favorable feelings acted as ob tacles which delayed the 

strengthening 0 r the then fragile counseling relation hip. 
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II I. Process 

Most participants' descriptions reveal a trend of progress in the counseling 

rdationship. 'Process' in this context involves a pattem of change occurring on the 

counseling relationship across the time dimension. 

Most participants entered the therapeutic relationship holding negative 

preconceptions about the counseling process or the counselors. However, they soon 

experienced a shift in their beliefs and attitudes about the relationship after getting to 

know the COUll elors . PI for instance, discovered that he had the wrong impression of the 

coullselor. "(the counselor) is not (the kind of person) tbat would hurt us. 'Eventuall y, 

following till: coullselor's lead, Pl slowly started to disclose his prob lems thereby gi\'ing 

rise to a stronger relationship which was founded on trust and openness' " .. . after he told 

me his Ii rc story. I aid ok and then in tum I told him a littl e about my life story." Another 

intervic\\·\.:e, P2 hanged her previous views and developed a positive attitude coupled 

with trust for the counselor after experiencing firsthand the counselor's commitment and 

genuineness. P2 stated, " It is not what I expected ... repeatedly coming all the way here 

fer me gi\'ing me ad\ ice ... when she started talking to me openly ... our relationship got 

st ronger." The fact that the counselor was a woman gave P2 an add itional comfort which 

i l1lensi fled their relationship even further. 

For P3. the counselor'S genuineness and convincing advises appeared to have 

brought aboLit willingness to open up to the relationship; 'at last around the third advi e 

(soon) when he told 111 8 a lot of concrete things, I came to like the man a lot; ' ... i:~e man 

approac hed me with openness, his genuineness made me very glad." P5 attribut d hi 

dynamic changc of attitude to the counselor's demeanor. At first , I did not expect 

anythin g but now I came to realize that it is very good ... his approach was good; he a k 

me e erything." 

For these participants, over the coursc of the s SSlOns the CO UllS ling r lation hip 

showed marked progress towards a state which is more conduci\'e for behayioral change 

and therapeutic healing. This progress occurred as the paliicipants became more and 

more aware of the counselor as well as the outcomes of counseling. In addition, the 

:ounsclors' dellleanor 'lild repeated effolis served to strengthen til ir relationship with till: 

participants 
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Participants P4 and P6 however, experienced deterioration of their relationship with 

their counselors. P4 kept on suspecting that the counselor was spying on him and the 

counselor, in tum, failed to convince him otherwise. "1 started suspecting that he might 

know something ... she did not give me a satisfactory answer when I asked her why she 

aid that." The counselor's failure to keep her unrealistic promises contributed a lot to 

worsen the circumstances of their relationship. "She said, 'you would soon be released'; 

"'hen I though I was going to be released, I was unexpectedly convicted." P4, on the 

other hand, expressed frustration over sudden tennination of the relationship just as he 

wa tarting to open up to the counselor 

I V. Counselor's Approach 

The COUI1S lor's approach involves all behaviors of counselors which \\"er 

displayed during the counseling sessions in an attempt to bring about beha\'ioral change 

on the participants. The approaches of the counselors made a vivid impression on all the 

partIcipants. For most of those participants, the counselor's demeanor helped to ease th III 

into opening up to the relationship. For example, for PI, the counselor's self-disclosure 

reassured him to. in tum, confide in him his life story, " ... after he told me his stor" I said 

ok and then in turn I told him a little about my life story." P2 realized that the counselor 

was sincerely concemed about her following the counselor's expressions of empathy. 

"When he asks me. 'are you feeling nervous? Are you tired?' she would make me (feel) 

relaxed and free .. ," onsequently P2 gave up her d()ubt on the counselor which served to 

strengthen the relationship, Similarly, P3 was also captivated by the counselor's r marks 

of concel'll and empathy; " .. , are there kids who are bullying you? are you not keeping 

yourself clean?; are you facing food shortage? do you stay the whole day in the house'?' 

He says things like this and shares my problems a little ," 

For two participants, however, the counselors' approaches failed to redirect them 

tow'lrds de\ 'eloping meaningful relationships, P4 was not impressed by the counselor' 

demeanor and clang on to his suspicion of the counselor. "If (you) observe the way he 

talks and her facial (expression) she was trying as much as possible to make LIS tell her 

our inner secrets," PC> \ as also equally critical of the counselor' approach: "my th lIglw 

\\' rc (driCting) somcwhere else; he \\'asn't making sure that I \\'a following artel1liH:l y," 
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He maintained, ' ... he advises me a lot (only) about things which would do me good; 

other than that we were not that much intimate." In relation to this, P6 also revealed his 

resentment towards the counselor over his decision to suddenly tenninate their 

relationship. 

Those participates who were inspired by the counselors' behaviors identified 

characteristic qualities that were part of their approaches, These were self-disclosure-'he 

told me his Ii fe story; when I associated it with mine, its the same.'; 'there are things she 

told m about her. .. based upon my (situation).'; genuineness- 'when he approached me 

\ ith openness, his genuineness made me very glad.'; 'she tells you what she felt openl y'; 

empathy - 'when she a ks me, are you feeling nervous? are you tried?' she woulclmake 

me (fe I) relaxed' : ' YO LI don't keep yourself clean' are you facing food shortage? do YOLI 

lay the \\hole day in thi s house? be says things like these and shares my problems (l 

little.'; gender s/ll1 il(l/ '~l '-' the fact that she is a woman is good for me; I openly tell alll11Y 

problems to a wOlll an .. .' : and prior experience o/participant's problems - 'when he \ a :.I 

boy he had addiction, so [ ask him how to over come it.'; 'He told me his life story- and 

when J compared it with mine its the same.' 

Participant descriptions also revealed differences among the counselors ' 

approaches depending on their extent of involvement in the counseling process. Some 

counselors Llsed a more directive approach to bring about desirable outcomes. 

Consequentl. , the counselors were highly involved in the therapeutic process through 

asking que ·tions and gi\ 'ing advice. One counselor restricted biil1selfto a facilitati e rol e 

alio\ving the clielllto playa larger role in the counseling process. However all the 

pal1icipant who succeeded in developing a meaningful relationship were comfortable 

\ ith the counselors' approaches irrespective of their involvement in the counseling 

process. 

V.Benefits 

Four of the six participants believed that the counseling relationship was beneficial 

and \ ere further able 10 identify counseling outcomes. PI described the outcomes of 

counseling by omp,l!'ing hi s thoughts and feeling before and after experiencing thc 

coun 'cling proc('. 'i. PI' previous lik was tailll ~c1 with addictioll, r pemcd ape 
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attempt, chronic relation \ ith family members and theft. Similarly his thoughts and plans 

at that time W re none other than further engagement in his destructive habits. "Before he 

came I told mys If that I would smoke, steal; I will not get back together with my 

family." After attending subsequent counseling sessions, however, PI indicated, "the way 

I lived upto nO\-\I is useless; I believe that it is better to make peace with my family and 

pursue my education ... because he advised me, I will not steal after I go out (of this 

institution) , 

P2 also believed that the counseling relationship brought about positive change in 

hcr lifc. " tarting frol11 the time we started meeting, there is a change in my life. " Th 

eounsdor was not abl to reconcile P2's differences with her mother-which was one of 

her major problems. Howe er, this did not keep P2 from being satisfied with th advises 

she had received. In tead of attributing this failure on to the counselor, she c laimed 

rt: pon ibility. "II' not he r (the counselor's) fault; she did what she could do' the problem 

is with me as \Yell as Illy f11other." 

noth r participant, P3, admitted that before experiencing the counseling process, 

thoughts of abandoning destructive habits never crossed his mind. "I have never thought 

about work or clnnge (before)." Instead, he felt that he would plunge straight back to his 

old habits when he gets released. '1 thought that again when I go out I would be an 

addict: where else would J go." But, after experiencing counseling P3 underwel1l a 

change in his thoughts and attitudes. He held "Yes, 1 have felt that (I have gone through) 

changes .. . when I go out I will not live on the streets ... not to appear dirty or les than 

others": "T have dccided never to use drugs ... ask forgiveness those people \\lhol11 (r hurt) 

and live with them there." 

P5 pointed out specific behavioral changes that were the direct result orthc 

counseling relationship. "He made me become more focused on my education and st p 

using tlnlgs '; "when I go out, 1 want to continue my education ... I now know ho\\ LO 

ovcrcome my addiction problems." 

For these participants, their relationship with the counselor was a source or 

constructive change in thought and behavior. Realizing that some of their behaviors are 

faulty. deciding 10 correct their misbehavior, making plans to change these thoughls ' \lId 
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behaviors, and actually changing some of them were among the benefits included in the 

participants'descriptions. 

The two participants who failed to establish any meaningful relationship with the 

cOLIn elors did not feel they benefited from the counseling process. P4 maintained, "there 

is nothing (no change) that came out of it." Similarly, P6 insisted, "upto now there's 

nothing 1 have benefited r haven't brought any change." 

VI. Self-Disclosure 

ThL importance of COLI pie selfdisclosllre in determining the extent of progress of 

the counseling relationship was evident from participants descriptions. Participants \\ ho 

were morc willing \0 rC\'ea l private thoughts and feelings developed a more meaningful 

relationship. Tru t on the counselor played significant role in influencing participants' 

extent of self-disclosure. In addition, the participants' beliefs and attitudes regarding 

expression of one's ecret thoughts and feelings also had an effect. 

P I was quick to open up and reveal his personal life. The counselor took the 

initiati\'e to confide his past which served to encourage PI towards self-disclosure. 

" ... After he told me his life story, I said ok and then, in tum, J told him a little about my 

life story." Furthermore PI proactively asked the counselor for help in solving his 

problcms. "I ask him how I can reconcile with my family and he tells me ... I ask him (for 

advice) because I \ ant to free myself from addiction." 

.. P2 was also willing to reveal her secrets to the counselor. nut she set a limit to the 

things she wished to discuss. P2 maintained, "1 tell her what I believe is useful (about 

myself) ... I do not tell her everything." Apparently, ber sense of ' what ought and ought­

not be told' detcllllined which infonnation she wished to disclose. "Ifl was asked I \\'ou ld 

tell her tho e \\'hich would be (are supposed to be) told." In addition P2 expr s cd 

unwillingness to request help for her problems and mentioned her belief in s Ifremcd) as 

justificmion. She insisted, "1 believe I should overcome (obstacles) on m own." he '11 0 

refrained from expressing her inner feelings during the course ofthe counseling pro e ·S. 

For P3, trusting the counselor was the main issue which constrained his eXlent of 

s(.;lr lIi , closure. Initial!), he was not fully honest about his problem. ' I reveal d to him 

only pari of it; for example I only told him one of my addictions." P3 was worri ed tllat 

54 



such information might find its way to the COUlt and get him into trouble, "I kept it from 

him because I thought he would take me to court and get me convicted." But afterwards 

they became more intimate which gave P3 confidence to be more honest to the counselor, 

"Yes \ hen 1 got very close with him, I became very open and told him (my secrets)." 

Yet P3 kept his feelings to himself. "I haven't told him this kind of things." P5 indicated 

that he only told the counselor his secrets. Furthermore, P5 claimed that there were no 

secrets which he deliberately kept from the counselor. "1fT have some (secrets) I tell 

him ... Yes (there is nothing I kept hidden from him)." 

The 1\. 0 parti ipants (P4 and P6) who were not satisfied with the counseling 

proce s. howe\ 'er, reported something different. P4 indicated that he did not belie\e in 

disclosing his secret to anyone but himself. "Tt's in my nature never to reveal my secrets 

to anyone." He \\;1S apparently afraid that once he entrusted his secrets to someone clsc. 

he \\ ould be bctrayed and as the result make enemies. P4 argued. "peopl can not be 

trusted, I still don't trust people' on a certain level someone whom you trust d could 

bctray you; and so if r re\ 'eal everything to her it is as if! have told it to everyone .... , "I 

could make enemies as well as friends ifI reveal my true feelings." onsequently, P4 

\\ anted to limit discLI sions on the counseling sessions only to commonly observed 

problems, "1 tell her to talk to me only about my situation (right now)"; "(1 keep) my 

inner feeling to myself 1 want only the external things to be overcome (dealt with)." 

P6 on the other hand, was less skeptical of people's tendencies to keep secrets. 

Although he was not happy with the way things went in the roullseling proce s, P6 

claimed that hc revealed things about him when requested by the counselor. 'Yes, I told 

him about the thing he asked me.' Yet, he admitted that there might be thIngs which h 

did not disclose to the counselor attributing it to forget fullness. There might be things 

"hich i haven't told him ... I might have forgotten (to tell him).' 

For most pal1icipants. extent of self-disclosure was associated with their Ie\ el or 
trust for thc cOllnselor. Hence, participants who had more trust for their coun elor 

showed illore readiness to disclose their pt,;rsonal secrets. Even within relation hips. u. 

the participant's trllst for the counselor grew, they showed greater willingness to confide 

their secn.:ts. Yet othcr factors also played a role in dete1l11ining the degree of ongrllcncc 

and sclfdisclo un ihat occltm.:d during the counseling ession~. Of the c, pall\'ipanL' 
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pre iOlls cxperien es of the abuse of their trust and tbeir subsequent responses us well as 

counselors' attempts to convince them othelwise were particularly important. 

VII. End of the Counseling Relationship 

Regarding tlle end of the counseling relationship, participants' descriptions pointed 

out qualities that renected the extent of intimacy and involvement in the counseling 

process. For PI the tellllination of the counseling relationship came as a surprise when 

the counselor suddenly stopped coming. "It has been 14 days since he last came and r 
have no idea why." However, the counselor's sudden departure did not lead PI to de elop 

a negati\'e attitude. On the contrary, PI still retained his trust for the counselor and 

exprcssed his 'vvish to re-establish his relationship with the counselor. "Because there is 

no one (like him) \\'ho is concellled about me I would be happy to meet with him (again) 

<lnu he auvises me ." 

P2. on the other hand, did not mention any bad experience in relation to the end or 

the cOlillseling relatiollship . She indicated, "she left after giving me advises in a good 

manner.·· P3 also had a pretty good idea that the counseling relationship was about to 

end: "He asked me if there were devises I wanted to get from him ... I said I didn't \ ant 

an : he went and never came back." Consequently, he wished to retain the counselor' 

a sistance outside the correctional institution . . I would be happy if I receive advises 

( from) hi III outside." 

However, for participants P4 and P6, the end of the counseling relationship was 

assoc iated with negat ive emotions and undesirable memories. P4 took the initiati e to 

terminate the relationship when his dissatisfaction built up and reached to a point where 

he could no longer withstand it. While P4 suspected the genuineness of the counselor's 

motives, he also felt increasingly frustrated when he failed to get the benefits that, 

according to his belief, ought to have come along with the counseling proc ss. P4 thought 

that his il1\'o lvement in the counseling relationship alone would guarantee a quick release 

from the institution. His unexpected conviction rang the final bell on their relation hip 

and subsequentl y fuming with anger P4 abruptly ended his relationship \\ ith th 

counselor. 'She said, ' you would soon be released ... she did not give me a satisfactory 

answer \\ hen I asked her why she said that" 'I told her sinee I am not going to expericncl: 

any cil:lIH!,c [ will not receive advice'. After his frus tration subsided, however, P4 wankd 

56 



to resume his discussions with the counselor. But P4 ended up in further disappointment 

when he failed to observe any attempt on the part of the counselor to re-invite him to the 

counseling process. "[ was very disappointed because, while I was longing to receive 

gu idance from her she didn't call me ... she kept silent." 

P6 was very unhappy with the way the counseling relationship came to an end. The 

counselor suddenly broke off their relationship and this, in tum, caused P6 to experience 

disappointment and frustration." I was not happy when (he stopped coming) .,. T forgot 

verything which he told me." Consequently he developed a negative attitude towards thc 

counse lor a well as the counseling relationship; "yes it's only his fault; he was the one 

\\'ho stopp d cOl1lin~. I have never been absent." 

Participants' reactions to counselors' behaviors during the end of the counseling 

pro e s \\ ere innucnc d by the extent of trust and intimacy present in the relationship. 

F r instance, although PI and P6 experienced simi lar set of events at the end of the 

counseling essions. they never1heless reacted to those events in a different manner. Both 

lhl:ir counselors suddenly stopped coming to the counseling sessions; yet, while PI only 

expressed concern and wish to resume receiving counseling P6 blamed his counselor and 

lIbseqllently developed a negative attitude and resentment for the whole counseling 

process. uch marked contrast in their reactions may be associated with the fact that 

',."hile PI developed a meaningful and intimate relationship with the counselor P6 failed 

to do so. 
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CHAPTER 5: SUMMARY AND IMPLICATIONS 

5.1 Summary of the Study 

Juvenile delinquency is one of the major social problems that is increasing in an 

o erwhelming rate thereby posing a great challenge to the modem world. In Ethiopia, 

too, the threat of youth delinquency is currently ever more profound. In response to this 

prevailing threat of delinquency, the developed nations have allocated vast resources and 

sought \. ays of effectively dealing with the problem. As the result, for the past five 

decades, correctional and rehabilitation institutions became the focus of various 

di ciplines and \\'ere sub equently subjected to intense research and program 

dc\·clopmcnl. 

Ho\\,evcr. the rolc counseling psychology is playing in youth correctional 

in titutions is not a sound as it deserves to be, although it has a lot to offer injuvenil e 

delinquency prevention and rehabilitation. In addition, even those counseling based 

interventions that have actually succeeded in being widely implemented in juvenile 

offender rehabilitation clo not give significant emphasis to client-counselor relationship 

(an aspect of the counsel i ng process that is considered crucial for therapeutic success in 

counseling literature). This makes counseling psychology a highly beneficial and yet an 

unappreciated discipline in correctional and rehabilitation settings. 

One of the reasons counseling is not exactly famous in correctional circles is the 

consequence of using recidivism as a major criterion for evaluating the effecti eness of 

treatment interventions. The use of recidivism as an outcome measure implies thal a 

particular treatment program would be considered ineffective ifthejuvenile offenders 

who took the treatment somehow got realTested. In the eyes of sLlch criterion cOllnseling 

inter entions would obviollsly be less favored because they often set a long term goal of' 

treating clients across life s obstacles and consequently may not totally prevent re-arre l. 

Therefore. counseling interventions, especially those that emphasiz th counseling 

relationship would not be included among primary choices of interventions by Sll h a 

'harsh' criterion, althollgh they manage to change the lives of the offenders. 

This calls for an alternative angle for investigating the extent of succ s of 

cOllnscling intcn'cntioll which complements the criteria already used in COlT lional 
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studies. In such D case, investigation of the counseling relationship as perceived by 

juvenile offenders becomes desirable. This is because exploring the counseling 

relationship from the perspective of juvenile offenders allows one to clearly delineate the 

virtues and vices of the counseling process in an empathic manner. 

The importance of exploring the counseling relationship can be further appreciated 

, h n one takes into account the current status of counseling services in Ethiopia; 

especially those given in correctional and rehabilitation settings. In the strictest sense, i.e. 

taking into consideration the scientific nature of the discipline, the counseling services 

gi,'en in non-educational settings are of poor quality and may even be compared to non­

existence. Since the purpose of evaluation is not to disprove or approve but to imprO\·e. it 

requires one to set a ide 'strict' criteria and look for altelllative ways offinding out the 

role cOllnseling i clllTcntly playing in rehabilitating juvenile offenders (Shertzer and 

tone. 1974). Among these altematives in depth investigation of the counseling 

relationships becomes desirable since through such endeavors the positive contributions 

currently achieved by counseling interventions could be identified and taken as ba i for 

further enhancement. 

For the reason mentioned above and similar other reasons the study sought to 

understand the relationship between juvenile offenders and their counselors from the 

perspectives of juvenile offenders. Therefore the purpose of the study was to explore 

juvenile offenders ' perceptions of the counseling relationship. 

Method 

The methodology that is specifically aimed at discovering the meanings and 

experiences assigned by individuals in relation to a particular phenomenon is 

phenomenological re earch. This made phenomenological research particularly suitabk 

for lhi study \\ hose purpose was to bring forth the perceptions of juvenile offi nder 

about the phenol1l non of the counseling relationship. The study therefore used 

descripti e phenomenological study as outlined by Clark MOllstakas (whose data 

collection and analysis procedures have been widely employed by phenomenological 

researches). 
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onscqu I1tJy, purposive sampling was used to select six participants from the 

juvenile offenders who were institutionalized in Addis Ababa Remand and Rehabilitation 

Home. The method of data collection used in phenomenology is the interview. Therefore, 

pal1icipants were interviewed in Amharic using a semi-structured interview fonnat and 

th taped indi idual interviews lasted from 20 to 35 minutes. Three of the six participants 

were briefly interviewed afterwards to verify that the themes identified are authentic and 

reflect their attitudes and beliefs on the phenomenon (member checks). 

Phenomenological Data Anal~ sis 

Data was analyzed using modified version of phenomenological data analysis 

outlined by Moustakas. Th researcher transcribed the in depth interyie\\ responses. 

A rtcrwards. throughout the data anal ysis, the procedures 0 f Moustakas were carefull y 

rollo\\ cd and inc I udt:d steps of bracketing, horizon!alizat iOIl , jornlCltioll 0/ inva,.iant 

COllstitllents. idcl/t(ficotion o/themes, individual texlural descnjJliol1s, individual 

structllral de cri/Jtiolls, alld composite textural structural descriptions. The researcher 

lIsed the Amharic version of the transcribed participants' descriptions during the process 

of data analysi up to the point where invariant constituents were identified. This is to 

make sure the themes correctly reflected the original meanings and intentions of the 

participants, since during translation, meanings of words and phrases may be subjected to 

al teral ions and m isi nterpretations. 

In phenomenological research, the role of the researcher involves entering into the 

worlds of participants before attempting to interpret the experience under investigation. 

This implies that the reality of the phenomenon under investigation is the research r's 

perception of the experience. Hence, the researcher translated the transcribed 

participants ' descriptions into English based upon his perception of the intervie\\ 

experience he had v"ith the pal1icipants. 

Findings of the Study 

Participants' descriptions were analyzed by rigorously following Moustakas' st ps 

of phenomenological reduction . Consequently seven core themes were identified a th · 
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essences that constituted participants' perceptions of the phenomenon of the counseling 

re1ationship . 

1. Precollceptions 
The participants held several preconceptions-beliefs, attitudes, feelings and 

expectations-about Ihe counselor as well as the counsoling relationship. 
Even before e 'periencin

g 
it, most participants developed negative preconceptions 

aboUI the counseling process. These include suspicion of counselors' commitment; doubt 

0\' er t h counselors' d i screti on; u nderestimati on and skepticism of the capab iii ty 0 f the 

couns

d 

i ng proces to meet its goals; misperception of the purpose of the counseling 

rdationship; and doubt of experiencing abandonment. 
Participanl \\'ho managed to change their negali\'e attitudes and feelings ",erc able 

10 quickly establish rapport with their respective counselors. On the other hand tho 'O 

participantS \\ho rctained their negative preconceptions failed to develop any meamngful 

relationships with the counselors. 

2. First sessions 
Beginning se sions were characterized by difficulties in establishing rapport for 

mO I part ic i pan ts. 0 nseq uent I y, feel in gs of u neasi ness, doubt, mistrust, or 

disappointment \ ere associated with the first sessions. 
Participants' characteristicS such as discomfort in dealing with strangers, or 

preconceptualizatiOns \ ere related te oubsequent failures to launch meaningful 

counseling relationships. Hence, during the flfst sessions, these unfavorable feeling 

acted as b aO'
i 
ers that del ayed the dev elopmen t 0 f the counse ling reI ati onsh i P 

The p roc
css 

0 f I he counsel in g relati 0 nsh i p ex hi b i ted a trend 0 f pro gresS t O\va rds a 3. Proce s 

le\cl characterized by increased trust, openness and commitment for roost participants 

These participantS abandoned their preconceptions and developed a favorabie 

attitude for the counseling relationship. The counselors' demeanor help d to change their 

viewS and establish a meaningful relationship. 
Parllcipa

nt
. increased awareness of the counselors' charaCl rs and moti e al5\' 

helped ,hol11 to hay c morc conGdence on the counscling relalionship 
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essences that constituted participants' perceptions of the phenomenon of the counseling 

re lati onsh i p. 

I. Preconceptiolls 

The participants held several preconceptions-beliefs, attitudes, feelings and 

expectations-about the counselor as well as the counseling relationship. 

Even before experiencing it, most participants developed negative preconceptions 

about the COllllS ling process. These include suspicion of counselors' commitment; doubt 

o\'er the counselor' di cretion; underestimation and skepticism of the capability oflhe 

cOLIn eling proces to meet its goals; misperception o[the purpose of the counseling 

relat ion hip; and doubts of experiencing abandonment. 

Participallls who managed to change their negative attitudes and feelings were able 

to quid;l" est'lbli h rapport with their respective coun elors. On the other hand those 

participants who retained their negative preconceptions failed to develop any meanlllgful 

rt:lationships with the counselors. 

J First sessiolls 

Beginning sess ions were characterized by difficulties in establishing rapport for 

mo t participants. onsequently, feelings of uneasiness, doubt, mistrust, or 

disappointment were associated with the first sessions. 

Participants' characteristics such as discomf0l1 in dealing with strangers or 

preconceptualizations were related tc :;ubsequent failures to launch meaningful 

counseling relationships. Hence, during the first sessions, these unfavorable feelings 

acted as balTiers that delayed the development of the counseling relationship. 

3. Process 

The process of the counseling relationship exhibited a trend ofprogres towards a 

le\' I characterized by increased trust, openness and commitment for most participants. 

These participants abandoned their preconceptions and de\'eloped a favorable 

attitude for the counseling relationship. The counselors' demeanor helped to change th II' 

"iews and establish a meaningful relationship . 

Participants increased awareness o[the counselors' characl rs and motive al'(,) 

hclp\!d 'hem to ha\c ll10re cOllfidcllC 011 the counseling relationJlip, 
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The participants that failed to experience progress retained their negative 

preconceptions and did not experience desirable characteristics of counselors which 

would compel them to re-evaluate their attitude towards the counseling relationship. 

4. Coullselor's approach 

For most participants the counselors' demeanor helped to ease them into opening 

up to the therapeutic relationship. Those counselors' behaviors which were responsible 

for instilling trust into the counseling relationship include self-disclosure, genuineness, 

empathy and congruence. In addition, counselors who had similar gender with their 

clients and thos " .. ho had some prior experience of the clients' problems developed a 

_ trollger and more intimate relationship. 

Participants' descriptions also revealed differences among the counselors' 

approache ill the context of their extent of involvement in the counseling process-Most 

coun elors took a morc directive role wherein they became highly ilwoh'ed in the 

counseling process through asking questions and giving advises. One counselor. on the 

other hand. assumed a non-directive or facilitative role allowing the participant to playa 

larger role in the counseling process. Yet, irrespective of the counselors' extent of 

invoh·emenl. all participants- i.e. those who maintained a good counseling relationship­

approved of the counselors' approaches. 

5. Benefits 

For participants \\'ho established good relations with their counselors the 

co unsel ing process represented a source of benefits in bringing about constructive 

changes in thought and behavior. In contrast, participants who failed to maintain a 

meaningful relationship with their counselors did not believe that they gained any 

relevant benefit from the counseling sessions. 

\10reover. participants' descriptions indicate that the areas upon which they 

exhibited th benefits or outcomes of counseling are mostly those concel11ing change 111 

thought and feelings. Only few participants mentioned ovel1 changes ofbeha\'ior in 

addition to the covert changes in thoughts and feelings. 

6. Self-disclosure 

\10 t of the participants who developed positive relationships with their counselors 

dC"Lribeu moment. where they engaged in self'di c!o ure. The extent of t"lfdi 'clo lire 
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they \i ere willing to reveal to their counselors varied from one participant to another. 

However, these participants believed that there ought to be a limit to the things they 

shared with their counselors. Consequently, they refrained from at least some of their 

thoughts and/or their past histories. 

Pm1icipants' level of trust on their counselors significantly determined their extent 

of sel f-disclosure. During the beginning sessions, participants were reluctant to open up 

to th counselors. But as their relationship progressed, the participants showed increased 

tendencies to bring forth their personal life into discussion. Consequently, participants 

v·;ho had the utmost trust for their counselors showed more willingness to share their 

secrets. while those who did not develop the necessary trust sought as much as possible to 

lllinimiLc the information they shared with their counselors. 

I . Em! aftlte counseling relationship 

The end of the counseling relationship generated a mixture of attitudes and feel i ngs 

among the participants. Those participants who experienced a relationship characterized 

by trust. in\'oh·elllcnt. and intimacy reported somewhat successful departure. For these 

participants, the termination of the relationship was accompanied by feelings of loss, 

good memories of hared experiences, as well as a longing to re-establish contact with 

the counselors. Participants who had premature relationship with their counselors weI' 

unable to experience smooth transition. For these participants, the end of the counseling 

relationship was accompanied by negative emotions such as frustration anger and 

discontentment. Subsequently, this led them to develop negative attitude towards their 

counselors and the coullseling relationship.' 

Differences cxisted among participants in the way they responded to similar 

situation. For in tancc, one participant, when faced with sudden termination of the 

counseling relationship. displayed anger and resentment towards the counselor. But when 

another participant a simi lar situation, instead of forwarding accllsations onto the 

cOlin elor. he cxpress ~d a longing to re-engage in the counseling. 'onetheless, this 

pal1icipanL who establi hed intimate relations with the counselor, did not doubt the 

cOllnselor's commitment even under such trying circumstances. 

These thcme had a two way interaction \ ith the counseling r lationship. F r 

examp le. the CirClIlll:lanCes in which the counseling process ended spoiled the perccption 
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one participant had for the counselor. Conversely, repeated frustration and 

disappointment over his interactions with the counselor led another participant to take the 

initiative to tellllinate the counseling relationship. 

Thorough examination of the above mentioned seven emergent themes reveals that 

the counseling relationship is the result of the dynamic interplay between client aspects, 

counselor characteristics and the process of the counseling relationship. On the part of 

th paI1icipants their preconceptions which involve their thoughts, feelings, beliefs, and 

expectations affected their subsequent relationships with the counselors. The counselors' 

behavior marked the turning point of the counseling relationship by conveying the 

empathy. disc retion, and commitment felt by the counselors. Consequently the 

participants who experienced first-hand such behaviors abandoned their suspicion and 

mi tnl t of the cOllnselor. The dynamic time dependent aspect of the relationship, the 

PJ'()cC'. _. \\ a in tllrn manifested through attachment and separation related emotional 

\pcrienccs and innuenc d the development of the counseling relationship. 

5. 2Discussion 

Participants' held several preconceptions about the counselor as \\'ell as the counseling 

relationship. These preconceptions were mostly and misinformed imagination of the 

counseling proces . Consequently, initial sessions witnessed difficulties in establishing 

rapport. Feelings of most participants during this stage of the counseling relationship 

included uneasiness, doubt mistrust, and disappointment. 

Yet, tho e participants whose counselors' showed authentic beha\'iors in olving self 

disclosure genuineness, empathy, and congruence abandoned their negative 

preconceptions and developed better trust openness, and commitment [or the relation hip. 

Thi . in turn. brought about recognizable progress on the level of counseling relation hip 

resulting in participants ' self-proclaimed constructive changes of behavior. Participants 

who fai led to experience counselors ' traits which communicated genuine cone rn ancl 

tnlst\\'onhincss, failed t progress in the relationship wherein they retained their negati\ 'e 

preconceptions. 

End oCthe cOlll1seling relationship was uncomfortable for all participants. Yet, tho \\ ho 

h:ld established morc intimat relationships described a relatively smooth transition 
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which nabled them to still hold on to positive perceptions ofthe experience. These who 

failed to anchor their relationships to minimum level of trust and commitment 

experienced strong emotions such as anger, frustrations and discontentment which led 

them to thro\ away whatever trace of positive outcomes of the counseling process they 

would have otherwise acquired. 

Ryals(2003) inve tigated juvenile offenders' experiences of the counseling relationship. 

The finding of the study revealed the importance of the counseling relationship in 

instilling the intended outcomes onto the offender clients. Participants were reported to 

have experienced transition from initial confusion to a working relationship . Ryals ' 

(200:) findings exhibit similar trend of progress in the counseling relationship with that 

orth present tudy. Findings of both studies reveal participants' thoughts and feelings 

which posed challenges to the establishment of mutually satisfying relationships. 

illlilarly. both ludies reported the impOltance of perceived coun elors characteristics 

(encompassing genuineness mutual sharing, understanding, and empathy) in evolving the 

r lationship from confusion to coalition and more. Although Ryals' (2003) research 

api ears to have provided the only accessible findings which are directly related to the 

present study. a number of adjacent issues can be brought to awareness in comparison to 

the re\'iewed literature. 

Wilkinson (2002) had pointed out the eminent paradox the counseling process faces in 

correctional setting where counselors encounter legally obligated clients. Apparently 

Wilkinson's (2002) remark is in agreement with the present study- some participants 

entered into the counseling process holding adjacent motives other than the outcomes of 

counseling such as entitlement to quick release or reduction of sentence. on equentl, 

the true purpose of the counseling process encountered a challenge when it confronted 

the misguided expectations of participants. Tn one case the goals of counseling w r 

seriously jeopardiLcd \ hen the counselor gave in to the temptation of conforming to the 

clients' expectations (the case ofP4). Hence, in line with Wilkin on observation. thi 

finding stood as a testimony to the dilemma counseling psychology races while 

addres ing to the needs of juvenile offenders. 

\I\artin et a1. (2000) in his pursuit of common factors in therapy \\ hich con istentl 

~'\plain th~rapelili ' outcome, has identified th rapeutic alliance (a t I1n ) nonymoll to 
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cOLIn ling relationship and frequently used in therapy) as one such factor. Bachelor and 

alame (2000) undertook similar venture and further suggested that alliance may be 

therapeutic in itsel r. The findings ofthis study, as well, revealed cues which were in 

agreement with this hypothesis. Participants' descriptions indicated that counselors had 

practiced ei ther di recti ve or non-directi ve approaches of counseling. Yet, irrespective 0 f 

the counseling approach, all those participants who maintained intimate counseling 

relationships were satisfied with the approaches used. This makes the counseling 

relationship a singularly common factor that brought about satisfaction on the 

participants independent of the kind of counseling approach undertaken. 

Moreover it is important to discuss of the relevance of the research results to the 

CUITcnt literature. The findings of this study are most relevant to the scientific body or 

kno\\'1 dge related to: (a) juvenile offenders' (b) counselors of jm'eni Ie offenders, and ( 

the coun 'eling relation hip. 

Juvenile offenders 

The majority of a\'ailable literature on juvenile delinquency discusses the findings 

or studies which \J ere conducted from the point of view of an extemal observer. Such 

obj ctiv studies, although they provide numerous information about juvenile 

delinquents, they often overlook individual differences and do not enable one to 

understand the meanings and motivations involved behind these charactelistics. 

CUITent literature on juvenile delinquents indicates that this popUlation has 

difficulty in establishing and maintaining relationships with others. However the findings 

of this study provide contrary evidence. The majority of the juvenile offenders that 

participated in the study were more or less able to form intimate relationships that \\'ere 

characterized by lllutual sharing, genuineness, understanding and emotional linkage. 

These participants \\'ere receptive and willing to relate with the counselors whom lhey 

percei\'ed to be genuine empathic, encouraging and trustworthy. 

On the other hand most of the participants reported relationship problems with the 

's ignificant others' of their lives. Troubled relationships with family members, I arents. 

and caregivers were reported by five of the six participants. This may indicate that the 

relationship difficulties may not only be the problems of the juvenile offenders. But 

111 lead, the signliicant others with whom the juvenile offenders fon11ed most f their 
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relationships may have their own share in the matter. Therefore, the studies that focus on 

the relationship abilities of juvenile offenders may also need to involve their parents, 

teachers, peers and friends in order to understand the underlying causes of the 

relationship difficulties. 

In addition, the findings of this study indicate that the participants experienced 

various benefits through the counseling relationship. Participants indicated that the 

counseling process has motivated them to work on improving their relationship with their 

ramili s overcome thcir addiction problems, put more effort on their education, and to 

trivc towards a beller future. This indicates that the counseling provided was successful 

in adjusting and rehabi litating the participants. However, if one was to use recidivism as 

an outcome measure to gauge the effectiveness of the counseling service, such important 

benefit \ ould be disregarded. Hence, other measures should also be used alongside 

recidiv ism that explores other aspects ofthejuvenile offenders before remarks ar made 

about treatment effectiveness. 

COllnselors ojillvellile offenders 

ounseling literature emphasize the importance of an environment that is 

conducive to the development of a working relationship between client and counselor. 

Consequently the facilitative conditions-empathy, congruence and unconditional positiYe 

regard- have been identified as necessary conditions counselors should provide for 

therapeutic success. Consistent with this view, palticipants of this study revealed such 

components as genuinencss. empathy, encouragement, and self-disclosure among the 

bchaviors of counselors who estab lished good counseling relationships. In addition the 

participants also identi fled advise-giving (among the desirable qualities of counselor) 

which is not discussed in the available literature. Palticipants' attitudes to arc! 

coun elors who use directive approach did not differ appreciabl from those who us 

1l0n-c1irecti e (facilitative) approach. This finding further strengthens the argun1 nt that it 

IS the relationship aspect of the counseling process. rather than the approach used, that 

del rmines the perccption o[the participants as well as the counseling outcomes. 

[n addition, a majority of participants' descriptions indicate that they wer able to 

L'stab li sh intimate re lationships with counselors. 11 th othcr hand most of the e 

I':lrlicipants described previous difficulti s in thei r relationships with family IllCmbLl'S 

67 



parents or c'lrcgivers. Although suggesting that the previous relationship difficulties of 

lh offenders \vas others' rault would be just speculation, nevertheless, the findings 

indicate that participants are capable of fOlming intimate relationships with others. 

Counselors fjuvenile offenders should, therefore, provide the facilitative conditions to 

foster good communication and establish trust in the counseling relationship. 

Proces of coul1selillg relationship 

The findings indicate the importance of the meanings assigned to the experience of 

the counseling re lationship. Patiicipant's descriptions were filled with plenty of 

ambiguous \\ ords like 'elltin', 'minamin', and 'malet new' which could stand for a wide 

range of emotions depending on the participant and the context upon which it was told. 

Con equently. it i necessary to explore the perceptions of juvenile offenders about the 

counseling process in order to fully understand the phenomenon. 

The finding. '!lso challenge current views regarding the role of relationship­

oriented coun cling illlcn'entions in juvenile offender rehabilitation. Although treatment 

intervention in correctional and rehabilitation institutions are dominated by cognitive 

behavioral based interventions, the findings provided insight into the major role 

relationship based counseling approaches can play in rehabilitating the offenders. Study 

showed that establ ishing intimate relationships with counselors helped panicipants to 

improve their relation hips with family members, to work on overcoming their addiction 

problem and to do better in school. 

5.3. Implications 

Implications of this study apply to counselors, correctional institution, the ociet 

and to the res archer. Ell1pathy holds an important place in the process of counseling. 

These findin gs. in turn. provided a basis for counselors to empathically lind rstand til 

perceptions and subjecti "e experiences of juvenile offenders regarding the couns ling 

relationship. In addition, the study provided insight il1to the subjective \ orld of the 

participants and jU\'enile offenders in general. Good understanding of client's motives 

and i nlentions $"t5 the counselor half way through the counseling process. Hence, 

through this 1IIld~rSlanding, counselors can develop more meaningful I' lation , hip and 

engage ill Illl)rL .:fTccti,'c counseling pro es cs. 
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ill1ilarly, implications [or correctional and rehabilitation institutions involve the 

need to give more attention and to allow counseling services to play better role in 

rehabilitation of juvenile offenders. Although little is mentioned in the counseling 

literature regarding court.-mandated counseling (Wilkinson, 2002), the finding of this 

study and similar other studies show the important role counseling can play in 

rehabilitatingju enile offenders. Thus, better resources should be allocated to counseling 

ervices in r mand and rehabilitation institutions by concerned bodies so that counsel ing 

can assume the leading role which it deserves in rehabilitating and adjustingjuvenile 

offenders . 

On the other hand , it is the researcher's beli ef that in Ethiopia, especia ll y in urban 

area inc lud ing Addi Ababa, the society treats juveni Ie delinquents as outcasts and they 

con equently su fTer ·lIienation. Once discovered that they bave been charged or 

institutionalized. juvenile offenders are often stereotyped and labeled as 'duriye' (rogue 

or delinquent) and excluded form social affaires . An implication for society. therefore. 

i nvoh'es the wa, in wh ich the society treats juveni Ie offenders . The findings of this study 

rC\'eal that juveni le o Henders possess personality defects and face relationship di fficulties 

similar [0 other adolescents. Participants expressed the need to trust and be trusted, the 

need to be understood. the need to belong and to be heard . These are similar problems 

adolescents face e eryday. Erickson's developmental stages should be recalled and be 

noted that relationship issues, trust issues and identity issues are the problems commonl y 

faced by adolescents. In such framework, one could see that juvenile offenders are just 

the adolescent that fai led to deal with the developmental issues in the proper manner. [n 

addition , it should be noted that offenders are just individuals who got caught. There are 

by far larger propol1ions of adolescents who managed to keep themselves rOml being 

caught while cOlllmittillg delinquent acts. If one considers a more relaxed deflllition of 

delinqucncy, it becomes clear that almost everyone has broken one or more rule. 

Therefore, findings of this stlldy challenge societal norms and indicate that alienati on and 

stereotyp ing ofju\'enilc offenders should be a oided. 

Finally. 1 found the research to be very educational. While exploring de linqllcnc~ 

is. lICS I can con ress (hat J run into myself every now and then. Through the lives of the 

69 



participants, I came to see my relationship difficulties and other issues which 1 never 

noticed that I had. As I sought to explore the causes of delinquency, I noticed the 

motivations and intentions behind some of my actions. In general, looking into the inner 

worlds of the participants enabled me to better understand myself and deal with my 

difficulties accordingly. In addition, the study also helped me to empathically understand 

the perspectives of clients which would, no doubt, enable me to become a better 

cou nselor than I was before. 

5.4. Futur-e studies 

First, fUlur research should focus on reducing phenomenological method into other 

q uantitati ve outcome studi es on juvenile offen der treatment interventions. This wil l 

enable one to better explore the qual ities of a certain treatment programs and find Ollt it 

ctTecti\'Cne s. 011 the other hand , the study was inconclusive in determining the reason 

tor the Yariance in the responses of the participants. For example whether it is th 

counselors ' beha\ 'iors or the meanings assigned to those behaviors that made the 

participants relat or (respond) the way they did remains unknown. In other words the 

counselors cou ld indeed have been genuine, empathic and understanding or else, the 

participants Illay ha\ 'e perceived them as such even though they have not shown such 

qualities. A second suggestion [or future studies, therefore, is to detennine the exte11l to 

\\ 'hich the perceptions (and preconceptions) of the participants as compared to cOllnsL;lors 

bclla iors account tor the estab lished counseling relationship. 

Lastl y, phenomenological methodology emphasized the discovery of meaning, as 

perceived by parti c ipan ts . This method has wide applications in the fields of psychology, 

espec iall y in coun seling. Therefore, future studies should focus on establishing and 

developing this rC 5earch tradition in Ethiopia. 
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Appendix A: Interview guide 

Topic: The counseling relationship from the perspective of juveni Ie offenders. 

(Introduction develop rapport explain the purpose of the study and explain counseling 

relationship) 

Que ' tions: 

I . Can you tell me about your first meeting with the counselor? What was it like? 

"1 Can YOll tell me about the relationship between you and your counselor? \lVhat 

parts or the relationship with the counselor stand out for you or stick in your 

mind 'l 

3. Ho\\" did Oll reel about your relationship w'ith the counselor as the counseling 

progressed') 

-I-. Have you observed any changes on your behavior as the consequence of your 

relationship \\' itb the counselor? Can you describe particular changes that you 

belie e have occurred? 

In relation to your time with the counselor, are there any other thoughts, 

eelings, or memories you'd like to share? 

../ 



Amharic Version of the Interview Guide 
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A ·)"IA7.' A-~I A")' '1A(J.).A 7 f'9",1· 6.A,?:f(J)·/f9u:'·~.A 1..e:fm· f\,f\u :r· £h "J(q'.-: 

() (/'1. Ff· (II,e9" ,)·(J)·(}.1--fP:f )",f\'£n 



, 

Appendix B: Invariant Constituents 

PI: Invariant Constituents 

• when we meet he gives me advises lots of advises ... 

ho· ,?C {l'}'/t:; ~~ ?"nC ?"C;9°'} .eom;;:b\ j ,011· ,Oil, '11C .eoonl<1A ... 

• (wh n the counselor give's me advises) I accept 

( O.nD~IL~~) i,o. ~lftt'llJ' 
• his approach is appealing 

~\'h~ · L(I· (f" };~ '/(1)' 

• He told me his life history; when I associated it with mine, it's the same 

fO"}?" {'ug,m:" ;h~h OY1L"i j h'l. ;JC c't1C;7(JJ' ~\'}.e.' ~m· 

• (I thought) when we meet our discussion would (only) be about matters like 

addiction or alcohol 

t'l'('im' i, (~··i nt'l.ft m-.f!,.e-t· h '}.e. Q) • .e.e-t, ~,Cn (It'l-ft (lo·{l I\.e, mg,?" n~\/'\II/.\ 

{fllm(I' ft.f!, 9"(;9"'; ~\t'I ".eS.t'I?" hl1 ft.e ('/(I C f'mn;"h+) 

• ... contrary LO my expectations, his (the counselor's) character wa::, good 

... (I'';· ''(1r. I h) (,(1). (\'!-JQ) .'}{lt'l~) h Te.m(l;/>h·+ "l\ 17fH-?" 

• that's that I used to think, that he (the counselor) thinks of bad things for 

me ... 

(~ Im··i{lt'l<. ) t'I'/. t19' r°'l.J'{l·O h'}.e.'1 'I(lC f'G'f.OD{lt'l"i ... 

• ... but when I met him (contrary to my expectations) his character was good 

... ~\IJ-'} c't'(~m' (JfH~9" 4\'},~ ~(J) • . e.{l ·(It'I''~A :: 

• when he came and advised me, my life changed a little. 

1,0' 1,1'(/11(1} o.nllhL;~ ?"C;?"'} ')''}7i f''1, u.ero+ I\.e.{ .. -t"Hi ",rr. '11'\./.\:: 

• when I go ou t from here I intended to engage in other (distractive) thing 

{\Wi hiLI} om'') 9"t:;yo'} 1\.1\ 'nc ~CD' f'lT'IL1al ' ~OJ' .fJAh .. i· ... 

• ... But when he came and kept on advising me, my thoughts changed a 

little . 

... itO' 1,1)(/11 (11 OpotlL;'; -t"Hi ,f'o·(lh·.j.'} ~1r. :,-'}7i ,, ·t'lOJ· 6lil.t'llJ· 

• I assum ,d that he (the counselor) thought of things that bring me harm. 

i\ 'I, l'0 17:'I '(~;~ "'Ir. l,o'/ . .f'{l'(I ~a)· f'u'l.o-oOt'l"i ... 

.. when he told me stories abou t hImself and others, I told myself that '" hen I 

go out (released from this institution) I would free myself from addiction , 

because I comprehended what he told me ... I would make peace with m ' 

family , start working and at the same time pursue my education e\ en if I 

!leW to le<'lrn at night class ... 



()tI/,·tI· (I tItI/I(J)' tim· ~'U.eOJ1- ;h~h"} o.'l':?t.~} ~"1.9" 0.9' ~,'H' .. m~u· o .. () 9"(;!)"'} 

~,-I~(¥\ItI"· ~, ... tlu· ·Oftlu .. ho .. ;JC howz. 'I"/t.~~ ~,·1CJ1/0. lTIitl1- '1m ..... nCt.. 'i-9"UC'/:'}Y" 

It\,./.tTlJCh· 1111.'1'1'1'0 ;JC '''''()lTIi9°~ ()/,. hf'O/' .. ()·~ :/-9uUC1;'} f'lTIi;J-9u Cllf'} ~,{T11(.·tlU· 

·(w· '/(/). ~,·H··} \'9"tlm·:: 

• His approach is good 

~"'·('·LIl· 'j'<;. '/O}. 

• I did not ee him like every other person (an outsider), (1 saw him) very 

much like my brother 

I, ·H~.tI."'(I)· (\(1). ~d:~,g.Mu (ltl19u h '}.~ an~.:"'l. '1m' 0.1' S>f'U'1' 

• He (told) me his story ... in relation to chat (addiction) 

l,n· (','J/.~~) ;hl,h··} ~,1.e. 1mUD~ lTIitl1' "m· ... h6T.J,';· (ou£}'~'ri') ;JC ~,f,eJl 

• when 1 go out (of this institution) I do not want to see (experience) again the 

life thal 1 aw here. 

11II.U (I(/}rq .('I',,··i··} .... e. t- 1,'}.e.1CJ h '}~,e ~,t\6.t\ -190 

• ince I came to see that the way I lived upto now is useless r believe that it 

is better if I make peace with my family and pursue my education. 

Mll I 1((.. 1";'01':/' Y"'}!)" h'i.~lTIi.e(\(.·t\~ Mf'(H';~ 0.9' :/.?nUC'/;'} 'OdlJC '/(1)' \'(JtIJitl"; 

hO.·' ·MI :JC ,hi O'} !)";/.: tTl/tl') '1m':: 

• (our relationship) kept going stronger and stronger and (we are now) relating 

\~'ith each other in a brotherly manner. 

M'm',hL it\'(Jl'/hL 'L.fl. Om,}>':9"',,), '1m· hf'4>mtl hf"f·4>I,·L·O'} ftl'/CO':: 

• (The counselor) giving me advises that are essential for me, advises that are 

simply precious . 

tI'!. l'tT'I.Y()('.A1(1).'} ',1C M'ooht.1 0.9' (~'}p: ~'}P: ?"hC ... 

• (The counselor's) tells me incidpnts that he faced as well as other things 

\·vhich are necessary for me. 

l'O"J .. <'.?'"!'rl'o(l}·'W" '11C .e~"1t.?ft\ (hitS) m·6f."?O tl'l. ~'}p: '17C Plf'lm"} .e'I"1t.~;A 

• It has been 14 days since he last came but I have no idea why (he stopped 

coming) 

Il'I' L ~,IJ-'i (I).~ l~ -f"} {,';.e.ILU .elf',(Pt\ MOl "11 ~\ ... aH'h·!)U 

• (m~' relalionship with the counselor) should continue 

(1'1I'I'rnA (ltlO';' (tll-Jm·'}M<;, ;JC ftl1 "1Ti·'d') 

• I would be happy if (our relationship) continues since I will not find anyone 

who gives me advises like he does, since he gives me good advises. 

'1'<;'. rj'<;. !)"t,c ()tlO"1.(\(Jl1 l,,}.e.(\· ?UhC fotz.(\rr ()N"1""7:~ O.</'£}'t\ .e.() f,tI;;:t\ 

• since 11<.: gi\'cs me lots of good advises, r am very sorry (because he stopped 

coming) 



nfT]?" -" 'I. ~\ "";:(111' (OrJo*lm-) '1111· uohC: I'pt;. 1'<' ... 9"hr. I'lI'll1'l..ilm~l 

• Before I met him (the counselor), I tried to escape from here (this institution) 

a lot of times 3 times or so ... 

MI"} (V\'i~ O/ .... ,~· '(111, 1.1\, OJ.\?. 3t h '}.e.ILU ~IJ"lC;:1:\ I1tL.r "uul:\"P h"I'lIJ' 

• (Before I met the counselor) I (used to) light a (piece of) paper and I (used to) 

smoke it (like cigarettes) 

(hl"Jo)-'}I'lI'l<. 0/.. ';') ~\ILU hc'\'/- ,e4'fflm"l:\ (bl' Oil- OJl<l":" r.<I'ffl"PI'lOJ·L1 n(.f;),l'llPl'lrJ· 

• After (the counselor) came, he advised me, he said don't worry, your time 

will come and you will be released. 

i,I'l' huofTl 0:)." ,euohl;;:tu ~l~tfU ~I'l;;:t\ 1.1I,U ~.~Cc'\t\ ~1'}"-9° 'l.lf..tJ .e..C(l 

';·/'.;)·l'ltJ g,I'l;;:I.\) 

• (The counselor) says to me 'don't do this, addiction does not do you any 

good' and I accept (his advises) 

il '}.e..II. lY'<' ~, ;J' .e:C'7: l'l'l'l 9° '}9° ~1~l'lt·9" f!/IPrt\ ,el'l;;:t\! h '/'9\1 ~,l'i, I,NPI'lU' 

• Because he advised me I will not steal after I go out (of this insti tution ). 

MI' 1'l1'l"'1.uohl :~ hlL.tJ OJ1':f I'lC4~ 'i-9° ~11.\I'lC;"9" 

• (By the virtue of the counselor's ad\ ises) I will make peace with my family . 

«(1}IOJ·'}I'lI'l';. 9"hC 9"h'},fi') hn.'hHl ,?C 'l' I'lOTJ9u;t; ~OJ' ry°Cj"·lOJ· ... 

• Before (the counselor) came I told myself that I would smoke, steal, (I) will 

not get back together with (my) family . 

• ),e.uofTl (1/'.')' tI·1'l ~l{.[.l,c'\I'lU·: htlC.4'I'lU· : hn.'I' tI·(1 ,?C ~1t\'lfl9u ~OJ' r9°l'lo>' I'l(. .(), 

• (Now) I want to change myself and live a new life helping my family. 

-<'Mlh·')·'} "'IC OJ.e.. ~,,Itl'l tJ~OJ:" ",~/<, (,.(\ '} ooo/C '1OJ' r9u ,Ct\'/0l' n,·,·tI·rn 

M'l·'W·:L . 

• (My relationship with my family improved) because I met with him and he 

(the counselor) advised me, because he gives (shows) me good approaches 

(alternatives); I think it's his (contribution) 

(h(1.·"tIO. ,?C \'N~ ',)T5"l'i' r·/-I'ii'iI'lOJ-) hil· (hI"JOJ·'}I'lI'lt;.) .?C 1'lI'l"'-'JL1 '~IJ' I'll'llTohL ~~ 

1"\ .;. I"J'';. lTO'}'!.e..· I'lI'l0000tlm:~ rtl- ,eoo l'll'l'1l.\ 

• Because there is no one who would give me advises (like him), [ would bp 

happy if I meet with him after I got out (of this institution) 

tlll.tJ l'l(J)fT] q·(';w· .e..1'l ,el'l'1t\ ! 1,'}.e.ll.tJ fOTJ_uohl~ tim· I'lt"lt\1'l 0"'1I'l'/- ~O>. 

• Because there is no one (like him) who is concerned about me 1 would be 

happy to meet with him and get advises from him (again). 

\''''7 . .<'I'l.(11.\ :~9" tim- I'll'lt"l.t"I htl- ,?C "''1L11:f l1..oohl1 .e.1'l ,et"l0, 1.\ 

• I ask (ed) l1im a lot what 1 should do and how I could get rid of (my) 

addiCUOI1. 



'1,'" n"IY" \' 11 '" 'Mn,e:NI(}' yo'} 0'l.e:l.'? 9°c;'?" '} hfl·fl 'h'}P,,')' ~, '}.e.?UOlfl l ?"(iY"'i 

• When he (the counselor) wa s a boy he h ad addiction, and so I ask him how 

he overcame it. 

~,fI' ~,,,.'} 1:\;(>:- I f (j' {T'lt\:I' ',OJ' fI·fl AMl:" l,e; 'h,} fl...:I' ~l'}.e.mffJ_ .. 'hffi K-'"tptHl' 

• I ask him (for advise) because I want to free myself from addiction and he 

tells me (how to do it). 

l.·fI:} hfl·fl 'Ilo'. I\cftJ.e.·L,,} ilM"6.t.\"} 'hm~<f'CPl\u· 'hfl'9" ~",,}L~t.\ 

• I ask him (to tell me) how I can reconcile with my family and he (gives me) 

answers 

hCk/-fl·(l :)1. i,'})!.,'"! - "'fl {J'1?U~ 'h'}.e.YU(t C 'hm~4'CPI\U· ~not.\flt.\~t.\ 

• I ask him in the form of question and answer and he (the counselor) 

responds with clarity , 

i,'i.e. ' \',<'./..(; fII)l:\ fl (I.e: 1.7. l,m ,e",cp('\lJ ' 'h fl ' 9u "}A 7,' ~1~C7 ,e,not.\ fl t\'.,<:t\ 

P 2: Inva ria n t Constit u ents 

• I did not think she would help me; I mean, she is a student like m , (J 

assumed that) he is studying (my case) for her education; I didn 't think i s 

for this (me) 

I, 'I:i +m:"1\ ',j'- ·m~, ~1t'\Mlh'+9° UTJtI:"9° 'h I). i, 1.e."1 " ' cftJt 'j ':,: 1 tI:"9"tJr.:t (),i'l:\ 

i,'r '!., \' Y" ;J' m c;'QJ' I\rLO '1m· -fl~ (It'\Mlh·9tJ 

• She (the counselor) already told me (her reason for giving me (counselingj; ! 

it is not for her (sake) .. , 

(l ,e '1(.,0'7 '/'?/. ·/'ftl -:( 1 (l-JO)·'}flfL '}") tI'l, f' 9"+fl1'fl '}" } 9"tI1Y'}') I\I-,t).. 'n,e.e.I\Y". 

• What I presumed in the beginning was this: I m ean a lot of people come 

here like this (to give ('f:'...lnseling) they would talk to us and then they would 

stop coming after two days, 

dO;(>:UO(.,<' ao()I\ .. ~UJI ~' ''flLcD' fl j> h'}.e.rLu '1ro'l UTJI\:"9u 'It, 'ClH ' t.\ ;~:y. h'i .e.rl\J 

,l",nofl jtl 'l i,(,' l, '}S' .. ll.tJ (,c;',,}Lm''} 9°c;'9°'} hU·tI + 'p'} flj,t'\ .e 'pl.·tI· ... 

• The fact that she is a woman is good for me; you know why I sa,\' that r 
openly tell a WOrnall all my problems. (If I am with a woman) I would not say 

he IS 8 man; 1 would not be afraid of him ... since she is a woman like me I 

would t II her everything openly, 

fll.'? r!' n,'( (.loi re;, 1\'1,9u 'P<:, '101' 1 h i,e.,:"- 'h 'i ,V,l:\h- ;J 'm','NltJ'? fI,')' I:\ Ji: \'if'l it'" 

J'Ml'fi 'I'/C':r- U'I\"Wo "}I:\'/,' (1 .e:C1. 'h.,"}/.·;J' tlo· an.e: '1ro' 'h6.I"CPtlU· ?"('"Y"'} 

(,1:\1:\9" ... ';"i,\!"',, n+ '; :)" '7(;\7,' Ir'i, /J·tI·i9° ~7 r. '1 '1 I. ·;j-I\U-



• It' not what I expected; I mean though it's for her education, repeatedly 

coming all the way here for me, giving me advises, telling me how I could 

make peace with my family.,. 

~,·}.~fll(H·h··i· "7'} ~,.e.~tl9u OTJtI-}- ht).. tI:t-9"UC1: n.tf'}~ OTJtl1' ',(j)' 0.4' Mlhl't" 

.~'t.{j ],',. :Jr. ·'·uot'tt!\t'\ 1 $lone tV}';J' "'}~,1' hO,-tn(V/; ;JC uo{ju<JOTJ1' "v~tI·n~~ 

',"] /,.'~ 

• (the counselor told me) that I should behave the way they (my family) would 

want me to; it is my mother who does not understand me, so she (the 

counselor) told me what I would have to do to make my mother understand 

me, .. 

l,'a)·?" it',:} 1,'}.~oT/.tI·"i tf'1. OJ' "C)" ; ',Ot.+ 'i'dtf'f-t.~~: "c)-t; ,,'}.e:.}-t.p':~ ,/U'} $I"'} 

ml.~· t. '1 I, '}.<~(Hn ',"7 (.. 'L. 

• It is not her (the counselor's) fault (that it did not work out) she did what 

",he could do; the problem is with me as well as with my mother 

D t. "'\"" ··j'·'1C \'tl0)09\l1 "t).. dtf f'-I';J:"d·'} ',CD' .et.7"i'·(j)· j "7'} :;-"?<. h',,9" hi'(;'/;l" 

'I(/)' 

• Her (the counselor's contribution) is very much enough; yes she did wh at 

she could do. 

Dt. 1'0. Ofl)?" 0'1: '/OJ' 1 i,fD f'-f'ft't·}-'} ,,'}:t-, 'Ot'!tI 1-

• I answer her (the counselor's) questions properly and freel) 

\,?u'i'mg"/"~'i r!'.c'<f:fP~i· O{jCq.-f~ ~t (~'I) tf·1. aoAM;J'tlU· 

• When she asks me 'are you feeling nervous?' 'are you tired?' she would 

make me relaxed and free. 

0.4' fir', (.J.l,·}'f.i')t.\ I .~nqo7it.\ 9°C)~, {j:rN~ hit OJ> <i:t (~'I) M! t.'7';.p; 'J(f}. 

f'l".'f-'L..<'.(IJ· ... 

• I tell her what I believe is useful (about mysel!) ... I do not tell her everything 

(JTf(l,:,. 1,',. \' fTll.m:"9u 'J(JJ. f'?u(I,(j).') ],~"7(,.;J'(I,/J' (tI(I,!,·(\.) ... U·(I,··}?" ~,t.\ ~"](.··i·'/" 

• I tell her about things which she would ask me; I gi\ e her answers for her 

questions ... 

M";'·rng.,/':'; (1'.f"/:9':"" t'\.e ],aoA{jt'! ;J' (I,U' I {'9u+m,e,,':~, '1(IJ' \'9"aoA{jt'\'/' 

• She ne\'er did (ask me about my secrets) 

f,;J'oH'9" (fIN"1.{j'PC'r'l '}1t~~ 11t'j~~) 

• If I was asked (to talk about my secrets) I would tell her those (things) which 

would be told. 

'(l IiA ((~(I,"IP. (JYJ.{j/!'(.~ 'I'(",/(~) I"U'~ 1"'''1.~1t.0l··} ', '?(,.;J'(I,(}. 

• Th(!re s nothing (no secret I would not tell) 

c: L ~''''iY'' f M" (\'0 11 t.\ 'I'? t.m· ,/u{jm.C) 



• I would tell him (one person) things (those secrets) which would suit him ... 

for others as well if it suits them, I would tell'em 

alU\-}. tVI' ~'(I'l.lf'/OJ·'} ~CP! (fl(l('·(\. f'9o~ol lOJ' 9uflm.q... ;\ ',1190 .~ '1Q" f'lItJ.lYll :((f). 

hlt'l ~\',nll.·:/:(r(lV· 

• She a ks me. I, in turn, answer her questions properly; if there are things I 

don't understand, I ask her back. 

:'·m.e,"'~;(d·· i \'?"'hn,e,/>~~'} 'I1C:r ,e. ,?qo nflC~-t. ~,ooAflt\::rV' i fA '1CJ~~ ','/C···r- 1"1(1· 

.v.."J]£/" onA n. hm.e:)':J '(lU' 

• I have not faced any problems; but even if there was, I would not do it (tell 

her) 

~\flh 11(,. 'l'I'{/oo>.r,~t\ f'?"(lQ)' T'?C f'(I9u i ,~'1qo n.<;'C? .... n:J' h't, ;\'}+'} ~,At\?" .. . 

• I belie\'e I hould overcome (obstacles) on my own 

111.·('\. 'J(f). \'\I"(J)f1J(I). cr''lC;r:'}) {'lItJ.A ~\'H'-} (M''',+) ~OJ' j'N~ 

• Though her approach for me is good, 1 do not tell her '1 want these problem::; 

to be soh'ed for me' ... 

~\"·I.·L~l. 1'1',. 'I''';. ',0>' ,?'} ',e'l, l''?C hi"~ .eb.:J·N~ ' 'nv., ~,A'?I.·:"?U 

• ... That s because 1 have a belief that I should overcome these things (my 

problems) on my own 

... ?"tn,f'?" n.'}· ,f'T} ~1C (f'?C'~'}) I..(\. 00 Q) f11')' il(l·n~~ {'0lJ.t\ h·H·'} (M"',.h 

~,NL. 

• she left after giving me advise in a good manner 

,<'(I), WI''';· (/.',.;J' oohl.·~ ~m· f'll..~'fQ). 

• . .. I mean , she had asked me, 'tell me how you feel ' but 1 said there IS 

nothing (v, rong with me) 

q'U\'i' l,flh, (In; {,OlJ.('\OlJOl ?"'19u'} 11t\~~ ~nri 9u'}9° f'(I9D ~OJ' ft\lJ.+;} 

• 'How did you end up fighting with your family, how could you one like thi::;' 

(you should) say sorry to your mother and so on that's what she (the 

counselor) says, what makes us fight- that's the kind of thing she ask me 

'1IOAfl l,'}.l'",j· "'(MO' : ';\,f!.. .. }, ;\Vtu 'hf~I'IO ' : ';\'1.) O'} R,q.C;J· n,<'+ ?"lj?"'j 

'/Cf). ('? ... .,.,"'(I). 1 \I"'} I, '}.~ £Tll.,f'f1Jt\ '} n,4' ;\ ·}~.u ;\ Vtu ~\,e or)' ~'1r: ',m· (n ?"'hn,I:'.,";'; 

• I mean , at first, we didn t know each other' we were not (close) like \,ve ar 

now 

oo;():an/.,e 1\,1:'. \'Il", '(lll'?" ~, 'H,cpm;r?" i h '}~U"I'?U ~\,e,e.1'I l?U 

• ... at first, we were like, she is new (stranger to me), I am new (stranger to 

her) and so w were not that much close 

(/II'(':"O/.,<' 1\,1:', \'Il", il,'tfl ',:,'. ''''tfl ',;~, ?t e; ,mi,?" {'In "'Ln.;)· I'I'I'}?" ... 



• and I also Lend to be stiff when I meet someone new (a stranger) and so, at 

first, we did not (relate) that much 

'A~.9u .".")tl" ~"V._/) /'Ia>' ?ct I"\?;~ ooJII"\"'C ~tf'ct~t\ (1"\;") 'Act oo'f:uut,y II.R. ~,'i'i-'} 

'1111-9" i,·;.)-'} ~,'}t.\9u 

• After coming 3 times or so and when she started talking to me openly ... our 

relationship got stronger ... 

3'1,11, 9°ct9"'} M'O'onH- '1(;\7.- 'Af/'?"'t 09ur~"I/';~ /'Il}')- 0.4' "I""~-',;J-1:' M',~O/. 'I .. e. ... 
• she advises me what I should do in the future, what I should do at my 

present status; where I could reach through learning 

(Il.e.t.:/. 9"'} {I"'I .C:t.'? 'A'}~tl'fl~ -: ~,U" lUIU'Or .e./.J'i 1I.f!.- 9°, 9", dtJt:/."1 'A'i.(M·II;~ :­

" '9"(.. (l)J.',,'/' rrog.:/./) 'A'}p'(\'0;~ ;I'ooh/'~(\+ 

• ... when she asks me something.. . she would do it in a way that I would 

understand, then I give her my answers . 

... ~,'H~: "'Ie ()'/·m.e4':L. 0/)(.·:/' 0.4' ftf', 'A-}.e.?q:~ ~IC'J :J' /)/..q0,(\'-r ; ,f'T; rill t.\ (i. 

I, (/Il t.\/)II. ; J. (\ /l . 

• ... if I did not understand, she would ask me again 

.. . ItA'lin .'l.. '7U 'J 'hn~4'~(\:"f.. .. 

• ... her character is good; she has (displays) proper character at the proper 

situation .... 

... Oll.ee/, n.')· rj'<:_ '1a>-; rtf'l 0.4' Ol71J..tf, (I;J- 1I.f!.- Yl71J..tf) OC)~ ~O) . ,f'II.') .... 

• ... and so she would repeat (things) I did't understand and I accept and gl\'e 

her answers 

.... 'Act ,et.\ ·lq :~·i i,Y.e.;J?O'oi: 'Ar.".;)1oo:,. +~"I/.0,(\1" 'Act 'AIL ,m~· 'Aoo(;\/)II. :J ·(\/l· 

• I mean there are (things that) she told me about herself; she would tell me a 

little about her life based upon my ( ~;fe situation) ... 

{1~(\:/. /)(\I..(). Y'I7/.r~ h(\ ~ rtf', O'~ 'A}'t-} lI..e 'Ar',-oo/.Jllli·· 'f-}7i "I",·?t.'~(\:·'·· 

()(\I..0.. v,ew·i· ff<Jtt 1- ~O). 

• [tell her about my life, and then she would tell me about hers (by sa iog) 

mine is like this· .... 

I"I,'} Vg.(ll ·/ · f,'!"ll.·;h)· 'Act 7,'b9u 'A·}~.V 'A'}.ltv ',a)' ·fllI. r(.·0.'} +',"I/.~tt1~ 

• Starling from the time we started meeting, there is a change in my life 

he), ;JC {/H'/(j"j:j' h:():ovel 'f:9°C' OV,eaH.' 'I.e tto)''1' {Itt ... 

• Before she came- when they tried to call my family when the said 'lets help 

you resolve (your conflict with your family) I used to tell them 'dont call 

them, from now on I don't wan't Lo have anything to do with (my) family ' ... 

I~'I-(/U(IJ [\(,,-(-... n""Ml 1'\.(11<;" /'I.tt· f1T}tt,)· ',a>. ! 'I.e !1t.;' /);)·e,V/i lI"(,'?" '} (~J'\. ~ 

i lf:\/.,p,"w': it""/ I'/,::fm, i,'I.O'? 11~II)o'} OJ.'I I1n.·"/'I,n ')e ~1t.\("P,"/')" "/V(c)) · ',fit: 



• ... now after she came, because she gives me lots of advises ... I immediately 

changed my mind and told her 'you can call them', 

~llVi 71t). /1aon H', fl:t 1\ ,~'1Cf" (It!· ?"nC IIIl?U'i·(\m~... fl,9' W) 9.. h 'i')"; ~lt\h':~ (; 

fl.'J' ,em';. 9"c,'9"'} ~lt\lJ.1· :~ 

• Because I am with her, I have obtained a lot of changes 

h0. :JC flalltf"l. ·flll· t'Im·1' ~l '1~ ?NIV' 

• Sometimes I tend to make myself (feel) inferior and so (she says) 'why do 

you make yourself (believe that) you are inferior. .. · 

1'\.1\ 111, 0.<.1' \'In (,.(\.'} 11~ f'CTTJf:/.'1 ~flC ~11l1l~ hCJ fl.9' (',110, 1'19°, 1/;" 

:J·.e.r.-U'('l'(i 

• I used to believe that a person who went to a correctional institution wound 

not be able to learn; when she started advising me, (she told me) what I 

should do about my future as well as about my current situation, a lot of 

things ... 

... . ?U~n.<"I:?" n.'}· ~l'/> 0'1 /,CTTJ.f' f'1'l ODJ' a).~&,:I' h'H,'} f'tf'l oom/(" \'{I'/g:i·t\ 

?n(i9° 'i 'Inc \'(I'1.ou IIN~ hCJ h0-. ,:JC 9"nC 9uCJ9u, h ,')" ) 1It:~:9°C (f).e.!..;" 9" 'i 

(I'lL oJ 1,'i.<!,t'I ·fl"; 11 n.9' ()t'IDJ .~6..."'~ ~1CCJ Mu·',· '/7C.'-:':9° ·fllI· '17C:r·'} fl .<.I· ('/'JL :'I'·:~):: 

• If she came on Tuesday she would go after giving me an assignment for 

Friday; things I should think a bou t before coming (to counseling) .. . 

a~/hO'("" M.:,- twnn]'.,.. M1C·(I f'fl.1' ()(., orr :r:~ ',0)' f'9u+·I, .~OJ · f'lf'I {'tI'/' 'J.II, M)(}, 

(/v9"nl')' .(' t'I · Il:~·i 'nc fflJor '10)' 

• when she saw me on the first day (we met), I showed her a grim face and 

afterwards she left after giving me ten birr because she was worried that I 

would not respond to her (laughs) 

\'an:r>:oll(..(' Yi tr11t'l:I' ~m' rtf', 11'''lU ();J'r'~ tl()" 'C ~7C ~ll.\h·IH' :~ hll nll\ fl·}· 

i'd'oot\()t\ :,;')" .(lI\ ',m· ooOt'l~ ~l()C -(lC orr ?':~ 'IS .. 1- (t'\<1') 

P3: Invariant Constituents 

• ... and so what I expected was in some other way. I thought he was (from 

charity (organization). 

1,(i M. g.tl" \'mn;/'/1·:/ nl'\.l\ 'I7C 'IflC ... n? M~:L?+ oollt'l"'~ 'inc 

• I thought when I get out of here I wou ld not live on the streets; he would 

take me to (charity) organization and raise me in a better way than this. 

I1II.U (I,,), (1)'\';/: 9",9° L/7C ?~CJ I\,e, t'\t.\f{'C m.e. ,f.;C~:+ Wllfl..1 I1ILu (l..-)' I'flt'ltn 

~,()ou()t'I .. \J(IlJ .. ('j~.e:7'~ oo()1'1"1 'Inc 



• On the second day, when we became more intimate, he told me 'I came to 

give you advises so that when you leave (this place) you would change and I 

in turn get to graduate for a second degree' 

O(}·tI-f';;:m· ,"'} o IT)?" hr"''1t1t1U''''' {luoITJ f(D' 9°nC h'/' 1'\ 'H' 0)-(,1,1. ayr,,·U 

~,'H!: ·}·tI(J)'r !JU (l'9° '} /.\uonCue:; he:; h'l • . e. '1T' 011 '1?C f(D' t\uot.Nl:" o·tI,/,r;: !'.:?t., 

Y"G"!J"'} C((lIr, {,N~ 

• Yes, he told me 'I would get a second degree with it and it would also benefit 

you'. 

{191 tlU·tH·i;: .I!.."}I, f'{}1,e;Hfl'}' '1(D' hCJ .eu~ ,e..'1qo 1'\,,1' ~"1mr9uU '11C ', 0>' ·()tI .. :~ 

',OC:: 

• I have never thought about work or change (before) 

7, ',. {,IF} i,fl.tJ {ltltlI" tltluotl(D1' 9uCJ9°, ~,'" 9°,9° nl'\tl'09" ',flC:: 

• I thouaht thal again when I go out I would be an addict; where else would I 

go 

fl.'I' {llVi9" (IlII';I.: n·n7 I. IfCJ tI IJ· (J),e r:,' 7,,/,P,tlO' ~'''1t1(D., '1'IC {,tlfl, ',flf.' 

• Well , I fell a little disappointed because it was not as I expected (an offer 

from a charity organization) but his advises were good. 

,e(l}' fl.'I ' ,"t"Hi ;"''.,;:1 ' "-M°..y,'1t\ h.e.mfl;"h·-r- ill'\ t\ If', (hO? ilY..·(' ·?+ M/,\',fle) "n 
9u h';_ fl.'I' tI'1, '1'.:;_ '1'1C 1fC,", .. 

• yes, to tell you the truth I thought he would take advantage of me 

f'fP i,'" '? /'\W} tlonCJ1C hlf', hn' fl.4' m, rlf'l fl'+'} tl.t\r(l~ uotltl .. ~ '1OC 

• and so the man approached me with openness his geniuses made me \'ery 

glad 

l,(,. noH'm' fl .'/' "//.\7,' (YC;' '1(J)' tI'b rcf't.o~ ; '1t\7,-','f; OITJ9u nM~.tlf''1/.\ 

• At first I thought this man would say '(you Should), live here, (you should) 

learn here and so I had decided not to come. 

04' ,eu nO'- tTII:(>:UO(',e hfLV If',v 'rdTJC hfLV If'IV 'I·e f't11J.t\ untltl .. :~ n.'/' \'M" 

fl.'1' i,/.\CfUnW" ·m~ · (J)tl·~. ',OC 

• I was not (happy with what I expected) and at last around the third ad\'i se 

(session) when he told me a lot of concrete things, I came to like the ma n 

(the counselor) a lot 

{,/.\ ',OCh'9" (nrnn;"h':" '11C .e.tl-I''1) I hCJ m.e. uo{,f.).t.i'i nl-]t1fl. (I".;;:(/). 9"))f.' 'i.e. 
9ocil/"'} tl.I!..Ctl '(lll , -f'r.r.).'1"L" '11C 9°CJ9° '} o.'1'1t.:~ 0.4' O(D·r(J)- '" nITJ9u .I!.. tl {ltI'~ 

• when he talked to me genuinely, I (understood) that his advises could 

chang me ... 

''J'i ~,n· rH' "//.\';'- (ye;' nyU.:..:, fl ,4' fluuh<:. tlCfOtlovr ~\'i.e..9":r/.\ ... 



• I felt better when he (the counselor) said 'you could be the country's hope 

tomorrow' my this advise is more useful to you than (getting a chance to live 

in a charity) organization ' 

... '11 ~,'H' \1~, 1C ·i'{lq. 9"C;9",} t\ :"If,} ~':ft\t'lU 1 hJ~'C~'1:9" rOt'lm r~. 9"hC .... 'H 

,em'»UtJA (\A~ O.cI' h'l. '}''}'ri -I'~'C;C;U'O')' 

• (we related) in a brotherly manner 

~,'}.e.on.e.·9u'd· ''a)· r',OLw· ('?T'i·~ ;J'1''}) 

• At first we were not close; r stared some where else when he talked to me 

(ro:t~:tTo(,.e '?'} ,('01' -t'Hi ~,t\-I'4'('·L'O,}9° ',OC h'l,'} o.fC;'?L;~ O).e..,\.1\ (l;J· 'dlC 

\) 'ry {' W· ... 

• when I sta r ted understanding his advises r saw him like my brother , like my 

famil (member) 

~,( .. 9"h<· 1,1"/1f:'; (\pofll hTe..on,e.·UtJ. ',0)' 0,1' ~,'},e. (1.,/.(\(1. ~aJ' ~"1. ,t'fU+ 

• like v .. ·hen you talk to a family member who came to visi t you -that s h o\\' I 

felt. ., 

(\ '}.e..' 0.'1'('1'11 rn,e,/~ oorp·I'·t\U (r.q~ 'Ot'lU 7, '}.e.9° :J'~ ('·aJ· h ,},e.ll ',W· f oo(\NL. 

• I have told him (everything) starting from the time r left my village u p to the 

situa tion I am in right now 

.('m· M. 1)7(., ~lmflllJ'O~' :~:9°C: hI'1I)U''} 7,I'1I)t'lU'0')' ~,?/o~t'lU' 

• Before he ga\ e me advises , I thought I would leave (the organiza tion) even if 

I get (the ch an ce) to be accepted again; But when he advised me, r regretted 

what I did 

(,U"i9" (w.e. 1,C,{',;)' ,e.·c:e.~:I') ·0711 7,(\· l'\,ehL1 06,'r haJfIlt'lU' ,m~ ~OC 1 0:J."t un 

1,(\' l'LoohL:~ (I\r.(;},:~ 0,4' 

• yes, I have felt that I have gone through changes 

1'1(1).(11'.,-. ·/·II')"'/·(I)·1A ~\J» 

• He advises in such a way that it would get through to the m ind 

r.wH .... ·)· 01'1'11' 1,-;,cUIl (,f.·C? ',aJ' rUtJ.o0hLaJ· 

• his approach is very good 

~\"·(' · 1.0· 0.1' OflW" rp<. ',0)' 

• ., . . are th ere kids who are bullying you?', 'you don't keep yourself clean'; 

'ar e you fac ing food shortage'; ;do you stay the whole day in the house.' he 

says things like these and shares my problems a little ... 

1,II.U 0,:/' \1 tf1
/ .. ('f1:f'-'l<. I.\)Fj"- ~,t'\. mf,? '}~'''IC; O.e.'},O ~d'm'O;/'9\1? 1 9u '?'11 h';,'.',,·;' 

'/(1). ,('·il'1·I1'/1.\ (I)J!,'! ;,IL\) 0.1' hVtU ,"',.'} (l1l.t'\. 0,')' aJ'I'1'P '10)' QJ,e 11 9"'hn·t'\·."[-'! 

9"',V"'i Il,(lt'\ ",("11.:; o-i-·}/'i· l,f·I · ~.<.t'\~L. 



• Though I did not tell him everything, I revealed to him part of it. For 

example r only told him one of the addictions I have; I only told him I 

smoked cigarettes. 

lI·I'\·'W" qt\ ']t\~.I'\'" r-tml'\'I(l)·'} 'It\cq,I'\;J'l'\ll' I 1'I9"t'\I'\. 1'\.,,:;'. h ,}~I'\ {~?oOJ(V~:f(l)·'i 

h 'I, ~I'H~: 'O;J: ',(I)' \"~'ICn·'h l'I..:1t· h '}.e.9"ro{).s.': 'M: ~OJ· .. , 

• .... I kept it from him because I thought he would take me to court and get 

me convicted 

... ~c.e.' 0.'" .e. tl" ,e&.c.(!: '()I'\" .em{).e. <;; t\ ,n~ Y t\n+ I'\tLU ~OJ' 

• Yes, then when I got very close with him, I became very open and told him 

(my secrets) 

~19) nil ,<'0), fin}?" {)c"/,·LnOJ· ~t\'" If'in'l'\re; Yol· ','ICn·:r 

• I haven't told him his kind of thing (my inner feelings) 

~It\ ','Ind,?" 1\'}.I~.U ~I.e ~ r)' ~?C (\"OJ·{)/I"' ()O'lJ.'!':,j'-'}) 

• He asked me if there were other advises r wanted to get from him; since he 

told me he had an exam, I said I didn 't want any; he then went and ne\'er 

came back 

h ',. \'?"+/..t\'/(I)' 9"ne'i" 1'\.'1 rcf'~ t"J1'\ ~IN\ n:J' i,ll''} rtf~ 6.'1'1) ~OJ' !I"C.?" ' j }li'I'!J'>; 

AN~ il,e n.'J' 1I"'i?" ~,t\6.N1?0 ~,t\n' ;" OIlOJ' "'L 

• I had ve high hopes on him; he taught me a lot of things 

onl?" 1,'" '/-('11· 'lnL 1 "A, 'If!, n:J> 'fIIl ',?C i,{)"'?"C'r, t\ 

• [have made myself believe that when I go out (of this institution), I will no 

live on the streets .. , not to appear dirty or les" than others, .. 

i,'" nl\.lJ m/r:l: I.. A, '} OJ· btl. i,t'\9°1 'II'\O'lJ.e.C fm' -t7inOlJ. 9"'j 'M,?" furi ... 
1'\(J)·('(,1. n.';' A'iP"U cfo71fih 'Il'\dD;:rr1'1) nAm' l,n·t\ 1'\(701f,} 

• ... he advised me to stay away frolll those friends of mine who are drug -

users . 

.. . A·{) 1'0000,m"'(7o, :-}.e.'tf':f,'} MA·'} "V~t\m;J (70nC'r,t.\ 

• Before he advised me I didn 't have these kinds of ideas 

1,A· 1'l,e,(7nt/L:~ n(,,+ .e. UN" "Vtu n.e'd· '1t'\-(1 h'b i,A ~nL 190 

• I have decided never to use drugs 

A·{) 9"(;11"'; 'nC (,.1'\. n.1' ,,'I. Ol{)C;:l'\lI' n,1' 'I1'\ (70m"'9" 

• ! would like to ask forgiveness those people whom (1 hurt) and live with 

them there 

,<'(1)1.0+ (jf)'J:r· 'I,t', K';"C ;J' .(){~. 11'1 I'\(7CJ c;,G. .. 

• I \""onld be happy if 1 receive advises (from) him outside (this in titutionl 

(1(/)'(.(,1. IJI'\·';~\1 ?"),(." IJ']:~ .e.fl-I';;: '11 



• He had told me the specific time and place in sidist kilo where J would find 

him 

MFI ,<JO). ().Il:{M' h.I\ .. 9U CJ9U
'} ~UiC()t 9"An'}' (l:J' MLu flq :/· ~1'}.e.?":J ·1·~~~ 

?"CJ9"'} ·nl\··~~ '/flC 

• Yes, I would like to go and visit him at least twice a week 

~\~: fltt?"'},) · ~1·}'J. '} U'I\'i; 9UCJ9" '} hfl· ;J I\dDll.~' ~,t.A;JI\U· 

P4: Invariant Constituents 

• 

• 

• 

• 

when they (the counselors) approach people they try to be very close; as 

much as they can they try to know our inner (feelings) 

'\"'lU.IFhn· fl(l)· fl.J'</'Cfl· fllll?" rn.:J 'fltlQ)' '/Cp.; (H·~J:t'\TOJ· ('O)'()l',} I\dDLP,'I ' '/(1). 

\'{)·1. l{"h<.'I· 

. .. they go to the office and discuss abou t us ; when they do that the 

offenders in the correction al institution say that the counselors do n ot care 

about u s . 

... m.e. fl.C· ?"C;?"'} f!.-ll.P'I\. i1CJ ()tl~ f!.-rn~.9' 1\· \'11',. '\'}.In.e.· ·11C':Y. flS'K ) ' (. J II'. 

\'11',. i1'/II.Utlll tl0, 1'<. M'()fl'?" ·flI\O)· f!.-'l1 t ·tl· 

she said I h a ve no connection with anyone (else) 

I,'/, hl\.t'\ .:'J(: ?"'}?" '\f!.-'d· "?'n·'r/' (,1\~9° 'nt'\ ·,OJ· ... 

(she said) r will never tell anyone what you did 

.. .i1c;'}-/' f'9";J ·.e.C1·'I-'} 'nc tl°Tf'}?" flO)· ftt\~"?C?u ... 

I would defend your rights and so on- she told me a lot of things 

Ni"H' 0 0 '(1'/' Mlt·hCt'\ 1~:ttlU' 9°119"1 ·flll· ~'JC ,\1\ l'~'} 

... in such a way she slowly tried to find out our inner (secrets) 

.. . it Te.11 ,e.'l..I: l;J+m· fl l1 ("ntt 0)·()1lj~1: '}' cf'() ·flf! I\CTCJm1' qt'hL:r-

We assumed that she would just listen to what we say and inform the office 

(authorities); other than this we did not expect any effort or change. 

'II?" ·flf! .em· \'?"·j(\OJ· '} 'nc fl9"':J' 119" ·M /ttl ~\.e.e.M" I\OD()&J' fl.')' it 'rl'{. .P.UT} 

.<'Ut.\ N;: fl f ', '1' L :"?" I\O)'1'?" f!.-dDlllt\ ·(jtl'} ~\t\ 'Jon :/',}9" 

• If (you) obsen 'e the way she talks and her facial (expression) she was tryi ng 

a s much as possible to make us tell her our inner (secrets) 

fl ·,, ;ftl {TUm'; \J(l).()IlH~'n 11m·'"!'-'·'} il'i.e.· ·}·!"?!.·:,· r-/'t'\,p{' h&,/l.?" If'I h?",I'C; '7/.(/) . 

'(If: fl.;J·g, ... 

• she is doing those things to try to be close (intimate) with us nothing els 

l\~'} tlt7(Jh~'() ',(I)' ('?u-f·.e.CYfOJ· ~'JC'1: U·I\· ;>-.'}}{. 1'1..1'\ ~1r. (,M": : 

she found out some things abou t my personality- what I like and don l like; 

~h started to u nderstand what 1 should be asked and so on 



• 

• 

• 

• 

• 

fltl',. 011 ,e. ~'If'/ ~,'},v,'H~: '/'IC''f hr1'h;l"1'i'I ~'. ~lmcH~ t"J'1]t\m,v,;fw·'} 9"'} 9"'; 

h '}.('. "'1t.\(1).('.' 1"'9" t.t.\ 1m·'} ',1C oomN' YM1~,} 'nr. ool,v,·}· :~ool.~: 

she asks me questions straight. I give her straight answers 

<"rl';)' '1',<'4; ;'·m.e,,·c;.:tI~·· </>1' ~l~:C1. hoot\fll\;I·tlU· 

At last, we came to have open and pure relationship 

hi' '}O· '~ ~'I'''' '11:'\7; {)If~ </·l.O. ;)~ ',m- {IDr.r.l.li'i I\f? ytl,} 

she tells you what she felt openly 

1"'",OOlI')"} (J}·flflJ.'} ~J.,·tlOTf~,} '11:'\7\' lfe; ~m' r9"'r'l'1CU 

If there is something I have felt (bad) about, ] also tell her openly 

i,'1.9" .\!.")tl" {""OO1J~~'} ',1C Iltl '1 t\ 7\' A.e:C1, ~m' r9"~'1I,-'r 

It is in m namre never to reveal my secrets to anyone 

i,',. O'/-t.'I'C'{!· 9"flrn.r. \"'9"tlm·'} tlUtJ,}9" om· ~1l\il~t:\9° 

• she ad\'j (d) me on what you wou ld call an average level (standard) 

(f/'!lhtl~': \'9":'·tI(I)· .\!.t)1 M' oohl. :r'} ';'oohl. c;.:tI:r 

• 

she aid. you would soon be released' and when I thought I was going to be 

relea d, I was unexpectedly convicted 

... «~,fl.< .;J·'/tltJ· ~,'H ' '/-t.r. ''v 0.1' .e.Ct).t\» ;'·tI;;:tI:;~ he; h6.;J·tlV· 09"1:\ otH· 

t'\g,;J-O'fl ' /·!..L('.·fl:~ 

How could she know whether I would be released or not? she would not sa,) 

would be released without any clue; I started suspecting that she migh t 

know something 

i,',. Oil!'.;)' ./:'} ~,tloo!..;J'1;,} ht). h" J.'..,r t:\~m·'} ,). ~r-I\tI ~l~ 1'Cfllt. (J)·fl'1' ·h:. ;) . till 

·nl\ i,'H' .. 'i· fltl',. (l)f?9° \",lf~ ',1e ;I·aJ·,!I'tI~·· ~6.;I'tlV Ytl1·m· AtI~1C Af?.e.M" 

she did not give me a satisfactory answer when I asked her why she said 

t11at (you wuuld be released) 

MU'} i,'}.\!.11 (U.;J·V) t\""tI~ i,'},('.~: ·l- flmf?.!1'1- :"hhtlc;.: oot\fl ~lt\om'f:~~'" 

Afterwards , when she repeatedly called me I told her since I am not going to 

experience any change, I will not receive advice (counseling) 

hi' n·.tl\ 1J-t~'l.II, fl;J-flml, ·1 A,e fl~' h", 9"'}9U ',1C tlm·1' 1\1\00;)' ~1t\ollhC9" 

And also J hear that she tells to judges about the kids with bad behaviors 

hll .\!.(I tl ··;'·tI .. + 9Uli9U
'} '(111, 1.H. fltlt.\~;t:: fltlOfl,f';i~Q)· 9"e;9U

'} V·". :) · A'}P,'}.l' .. £/11'1'(.': 

(lllg. ,el\ hn· A;(i: :r-'; MF:";r fl+lj '/C hOOTftlV':: 

when 1 witnessed that I concluded that she does not have a good attitude for 

others; she was not as I expected 

.C''}'} .\!.(I" 1,',. 0"'1,(:', c'l(~:,. n.<.I· ou(,\~,l.i'i I\f? tltIm· 'J'<. ~,fl-I't'\O'{\ \'1\''''9" 

i, ·}.\!.9"rn·rl:/':' · ~,t.\ ·,Ol. :'-'9" 

;\1, seC! t ' \ i~ mine ... I will not tell h r even if sh a k me 



• 

• 

• 

mUl'l'(., fI(.·(\. ';lJ) .... 'n1'm.e<"~?" h'/' ~\t\(\rrl')'9'"' 

'have you ever used drugs before?'; she tries to make me spill out a lot of 

things (I tell her) 'I haven't used drugs before'; she asks me if r have ev r 

stolen before (I tell her) I haven't stolen ... 

{'II"; O:J' '}u",} 06.-'} (\·rn 1'm4>01JIIU?' 'flil' ~1C t\;r(l)'ITJITJ;'~ :'·C{"h/,·II :i:: i, 'I. 

M\m"'9"9" hlF} Otv+?" (\C4>U ;J'aJ':'pU?' 1'1'\111' h,}~t\(\L:"h· ... 

r tell her to talk to me about my situation (right now) 

M, ,CJllu,o'i"; ~\Ci<?('-~ i,I'\;:rIlV' 

r do not reveal m inner (thoughts); I only tell her about things in this 

compound; I never fully reveal my inner (thoughts) to others 

... Ym·run:} ,\(1)''1';'; ("'.elf')) tllllQ(I)' ~1C {1;:J~ 'laJ ' {,9°~'1/'·'i' i,'};(L I'm'11m,'} 

oll·fI· 1100 '11' ,\m"!':(: (\t\(\1'9° t\(\aJ· ... 

I could make enemies as well as friends if r reveal my true feelings. 

(\(/). \' AIl·'j (\S'W m'l'} O),~:(>:9° 'I&./'. It -;{'I'\t\(} . 

People can not be trusted; I still don't trust people; on a certain Ie. l. 

someone whom you trusted could betray you', and so if I reveal everything to 

her it i as if I have told it to anyone, 

(\(1). "g.;J·oo'}9" ~\IVi9u QIf'} h~. (\O).'} nI'\9"'}9° I (\ '},e.: (\m 0,\ '}.e: ,(I.G.:Ci 

')''i-rIHl</'(I)' )'9"(;' t\.h.e:u .e1~'It\ hC; V·II·'} 'nc ~,(I)'1':f; fit). h~1Ch' t\U1]'i?" n(/) ' 

i, 'i.e.. ~'J(~h·'i' '1(1). 

(I keep) my inner feelings to my self: I want only the external things 

(problems) to be overcome. 

1'(I)·tlm,'} Om·tlm.: M,eM.e 'IIC::-'~'i hV~ . .'/'G.9· '(J;': ~OJ' 1'9U &.t\'}O)' 

... she listens to our private sides then she would go to court and would 

indu s;; bad thillgs to befall upon us .. . 

.. . {'(J)·II(lj'·j'-'i'j M";J' h~1 ~c.e.' fkr "i,q h'1 'I.e flf'/ ~1r. nfl' 0 11'1"(,': '/,/e 

(.\;J ·M!. (,"';.r n ... 

... [ knew nothing about this institution when I got in; she \vas the on \A ho 

told me the rules of the institu tion, the basic things that are forbid den. th 

LIse of receiving counseling ... 

'" tlr'I"Ifl .(/)· 11'1. 9"'}?" ~'}C ~\'IaJ+9" h't.. Mq f'1Q(J)''} ,l'.'}(l:r olJ{lOhC 9"n<· M"'} 

i, 'i.~ "'7.rn+ao '} ill I. '1fl ('PC; CPC; '1 'Nt' '/1C'-:': 'i... CTOtl(..J' O,'/:9U \J'7.?" \'-'°"l)lt\ h'l :rm' 

'nc:"" MI' ?,',n"} (,',n"} A0. '11: '!'rU':F'" 

she told m the bad consequences of addiction (p) 

fn·tI (/l)'l'(,':'d·'} 'I'1/,·1:j:t\'f 

• there is nothing (no change) that came out 0(' it. 

(//1(11 l'lI'J,IIA 9"'i9" '!'Ir: (l'im·1' ) {~r'l9" 



I used tr be very intimate with h er like my sister but now she does not talk 

to me ... she only says h ello when she passes me by 

~I'), :J(~ O/.. ·j , ',0}' A1.c' AU-I: f'9u 4·{;·tJI1, rfC:9° ~,;rCj'1t.'19" 119" 'Ol'\ ;~ 'It" f'l'i' 
t.\p:··r··} (l)C;1':I:(I)' 01'\9" '(11'\'1 'O;r ~m' \''l,.e..1-m, .. 

• After my conviction , I wanted h er to a dvise me. 

iH · /,.t. .~ ·(P~ hi, ·}"7~. lJ mP.,.f' 9"'}9° ~1C rM" t\''rovnL'1 ~nt. f'9"&,t\1CD' 

• [was very disappointed because while I was longin g to receive guidance fron 

her, she didn t call me. 

i,',. 7,'}W}.c'· ',1C ovUCJC 1,t.t\;JtW· Aftl mC;r 7,tlovm'0~. nfTJ9~ ~>C .fW,;, 'I7C 

.e. 'J. 'I (l) . 

she l":houidn 'L haw given up on me even if I left her 

/, ',. ·(H"I'·j' 1,'\ (l1l"'W ' () t'\fI + ~I\l ',OC 

• 'He was disa ppointed because he became convicted although r promiseci !-i f.: 

he would be released; but now that he is (already) convictea. vee ShOll \:-il, . 

put a SlOp LO \ 'hat we startd' she should have (reasoned) 

)!lV } o;'.,i· .f!.(.,:).t.\ . (H{.(j) , ilNdlt. ',CD' tltl·h~.t..(!,'fl1 ;I'C J'tlm' Y'I. /,.; ,f",. 'I'll. X.·" .. 

h·,'",o'., (\ 'i ' (1}1(lj l1'l, ,C'Ti 'I 'lC f' :('.(100 aJ-'} 'I1l. (10 4~9° \'tlIl1'9" '01'\ , .. 

• ! was a little disa ppointed because she kept silent (did nothing) 

'i ,'rl~ :"C ,e l'l :~ '//9" '''I t\j~ ',m· 

P5: Invariant Constituents 

• I dor. t think I had a very good attitude for the counselor when we met 10:' t:-. e 

first time : I hated it; just because he a dvises me like this: would I stop usillg 

drugs? or would I stop stealing? 

rTn:~: l7u(,.'! 11 I f(lViilM, .:lC il 'i1c.· :~ r~IlL1 ~jQol'Il'Jh -'r IlfTJ9" '1'~ {7Uill'l" 7,t.\ :j·\"\!/": 

orr19" )'f~(n"1t.\ -: 1,'1 0.1' ~,o' Al.e.lltJ iltl(1OhL~ ho·o. A1,e.fltlV· ? mf- il tlfl C,lq· 

i,' J.c' fll'Il J-"? ... 

• His approach (hospitality) is not bad 

i'd'ClOn ' ({"' ·I. ·Ln·) ?"19U (l,e A?" 

• When I asked him what the advise is about, he told me its aboll: 

(overcomin g) addiction and education. He also told me, as a bonus, we caUl ' ; 

discuss a bou t other issues which I desire. 

Y"ll<;, ilMlI'}.e:', 'IClJ ' ill'lm· ilMI·ilCj ilI'l1 '9"\JC')' 71N~ h/..t'I '1tl ?t1 r.r,·l1lJt 111'1 (1)· .~JI 

(It'ltllJ ','IL i,·}(/ull/t(.·tI'} 711'1:-0; 

• rAy expec at ions (for the counseling relationship) were very bad: I u ed t(. 

h'1le thl" k :nd of 1 h ing and even now I till do. 



I"Jn<,:~ "19"·I',:r· OilWo uo'1~C;: '/0";' ~ hct 0.4' M. ]l·H~ .. ILV ~'~'I:" ~'Ir. I1J~:C'~" :<':~"(:' 

',t.\(I)g:~" 1 "'V}?" OilW" '1OC r01J..ellmt\:~ 

• But when I started being close to him, I understood that (receiving 

counseling) was very good. 

~,/J"} on M"''''''/"L'f1I1, llooill Ofll9u ~..;. ",,{!.tf'l 1'(1f.<1t\ 

• When we met at first, his approach was good. He asks me everything- 'who 

do you want to be (when you grow up)?'; 'do you (really) want to leave this 

place?' 'do you (really) want to go to school?' 

{TO:<':OOt.<> ll'}1ct :~ i',<f>/',LO" ~..;. ',nc ~ 9"0 , t'\ootf, ;NVlt'Iv? ' '111t,V OJ,... ooQJ,ill-l­

'hct.\;Jt'\v'! ' : 'i~?"vr.:' 0..1' oo'?ll:"" :"t,A;Jt'\V?' U't'\"}?" '11C ~m.e<";;:A: : 

• At first, I did not expect anything; but now I came to realize that it is very 

good (beneficial) 

rfo:(':a n(.,<' \)mOh':" "A '/nL?" 1 <Sj'} ~,U'I nil]?" ~..;. h'}.e.lr'i 1,n+~A 

• I know how to overcome my addiction problems. 

~,IJ-'} 110·(1:1: i,'H' .. "" oO'/.e.·n 1,V~I'\'n:~ haH,'Yt'\U' 

• He ad\'ised (me) to focus on my education, not to give in to addiction and 

similar other things. 

I'\()·il (,l'\f7ll'1!f'i': 'i'?OvC+ ;JC U<!·/'tIC l,e; ,e'i/ .e'/.I onh?':A 

• Vo. hen he came back for the second time, we made an appealing relationshi p 

(discussion) 

02';: O.aoil ) .e.. ll Y01J.A ,?,,~,~+ ~w' Y.e.L '?'1(JJ' 

• He said 'don't be, distracted by football when there is school, and don l 

involve, yourself with drugs when there is football '. 

+')"ur.'i · i1,<'1'\ m.e.. 1J,1l ~,;:rJ~.t\: 1J.1l ".rl'\ m,{!. ('\ .. ll ~,;J,~, tI .. '01'\-' !tf'oohL:-"; 

• ... It is very good; especially the advises he gave me about my education 

think it was good ... 

... (v'l')" T<, ''co' ~,'O(1 iltl')' 9°VCl,' Oil19° ill'\ooI1L:} FJ''';' ',w' ,Or.-. ~,()CJI'\U· ... 

• He asked me, 'about what do you want me to advise you '? , I said 'about m_ ' 

education and about (overcoming) addiction' (and) he said ok. 

('1M"'} (flll/" ; ilM"'} OTJO''lr. +6.A;Jtlv 1 ilM"'} l,'i.e:ollhr.v ·)·6. t.\ ;JtlV fttl :~ 1 

(ltl(),O,C; iltl'i·')"Ur.'l: /tAIl..)- "i'\. fIN} 

• He does it equall, ; if there IS something I would like to ask him he gl\,c!S nw 

time, if there isn'l then we discuss for around thirty minutes, 

tJ,tI,·}~" l,tl·t.\ '/(I} ' 0.4' I r9°m,e,<f>m, ',1C I'JI'\ I'\~ • .,.. .e('\m~A: ~'9°m,e"'m' ',1r. M .tI 

,e(/}· fI:/' "';.I.'..Il .. e(Tl ' MI'l ,{!. 'c,'.I' ,('vA "l0'l17i I'\q:" tut.\ "-ion ~ IIl/. · 1'\ I :: 

• Ow I'd tie,J1ship (closeness) is good 

</'1.11. ' /' :""'i ')'<, ',(I)' 



• If I have som (s crets) I tell him. 

~\vn.(.'.· '1N~ W'7t.\ 9u flffi.C':r-) ~,'I'1Ll('(\U' 

• Yes (th r is nothing I kep t h idden from h im) 

MV ({'.~{H·Il"I · 'I7C rMU) 

• He also told me about himself (and) about others; like about the fact that 

people who lived on the streets became successful 

1'(\'9" ' 1'<· ·,m· fl(\/. ·(\· ~\IW).(I)·1';;:t\ fl(\t\.(\ .. :r- (\f'J-:,: h '}.ctU "/~ll (" ,n~ (\9'··r 

h ' },",t'It.,tVhll · 

• It's very good. It (our relationship) is going in the direction which would bring 

me change 

WilY" ' 1'<· ', m' n:J' h ~. n9U (\(I)1'n1' ~, <rfll 6r.J, g:Lfl ('1Ti" ,;J'l'/) it{'l/ •. (.'. ~ (I). 

• Yes, th re are lots of changes; He made me become more focused on mv 

education and stop using drugs. When I go out, I want to continue my 

education and so I have a very good attitude. 

~,f)J ·flll· (\(Il.(Il+ {,(\. -: -"9"UC'I:'} n."J-htlt.\ 1, /.~·CfrJC Il(\·(l:f (,'i.~··1.e.·n ~\.\~:C·i;;:t.\ -: 

(I)·a.).?" flmfll 'H'''uCt/ OD<,'mt.\ '/0l' ('Y" t.t\ ?(I)' I,ll nfll9° 'r(',.. {, oo(\llh-'t- 'J(IJ · 

P6: Invariant Constituents 

• It s good; smce he gave me counseling service, I have a good opinion of him: 

(I understand) that he cares for me 

'r<· ', (1)':: Y"nC {,'11.\'7(\'+ fl(\ ""l, (\m~ 'r<· ~(I) . fN~ I (\". 1'~ it '}.e. lT'J. fl· n t.\ ;~ u'l(\ 'i-

', (I) ' 

• But now, when he stopped coming, I felt that all the things he taught me 

were of no use 

{,lFi .c."/'{" n.'l·C ' (l ;~ YooIlL ~~ 9°nr. U·t\ 1'~ l, '}~t.\tf·1 1'L~U' 

• He was not what I expected - he stopped coming ... after he stopped comm u 

my hope was crushed and so what he did meant nothing to me 

'>,t\ 'r~U+Y" (i,'}.\'.mO;"Il·+) <"L 'W~ f,t.\ onfl19U 
• • • h.~(/lU·'I' fl 00 fl l fl.-./> <rfl n'l, fl·nr. 111\(\ 

• what I mean is we do not discuss that much; he advises me a lot (only) 

abou t those things which would do me good; other than that v wer not 

that much intimate 

·nll·Y" {, (j(ll!..y" " '](\ -1; ·t(l)· ... (\',. rlf1J. If·/~/ '1(0' ll ' }p .. ,01\ ' (,IT'J.'t'1L;'; hn· .'JC ,('.lJ'i 

,<'ut.\ ;" C'f1 'r'f' \'(\'W" 

• No (h never talk _d about himself) 

{,9 1 ({)(\ /'·(l · 9"' j i,t\(Il/.·9U
) 



• we w re not that close- he doesn't know a lot about me 

~,A ''''''/, ·L 'cr}?" tlt'l'" nJ'm''f>9'' 

• (Th fact that we were not that close) doesn 't bother me at all. Had he kept 

on coming, r would have felt bad. But since he stopped coming it doesn 't 

bother me at all. It is good that we did not become intimate 

qt'llJ"u"'/'·Lfl· 9"'i?" n.eODtlN~9°:: Il.e</>C 'l'C' '1'~. nt\ '/nL?" 1 tlM'L ~,(V; ?"'W' 

'>,.l',(llltlt'l~?" 1 (,t'lO'o~'/'·Ln· '1'<;' ~m· 

• I don't know (why we did not become intimate) 

" '" I,'}:<i (M"'; i,'}P,t\ ",·<,'t·L'W}) 

• Yes. It only his fault. He was the one who s topped coming. I have n ever 

been ab enr . 

M)) 1 M~~'Lrn \'(). rj"H' 'fl:t~ ',m'; h'l. ~,t\."C?O 

• (Our relation hip) was improving a little, but in the midst of that, he 

tcrmllldted it. 

''! '' rri (,I"hnc,'/) (: () ,fIllfll aol/A "I.e .("Je/ l
' '>d.'Lma>· 

• 'l es. 1 told him abou t th e things he a s ked me 

(If)) MI,' 1'"'l.rnK.,,'·D h',. 1,',"JLm· ',nc 
• Oh no! I don t ha\'e tha!. kind of problem (depression ) 

=- L i,'" \'I'Hr~9" (1'(I)·tl1' 6JYH'1') 

• The.'re m igh L be things which I haven't told him. I migh have.' forgotten I to tr.ll 

him) 

.<' t.\ "'I r.tl ·,'!· "'/ .>,g,m1.9" ... LtI{;OJ' I'uf, ~;f.I\t\ 

• r was not harpy when (he stopped corrung) .. . forgot everythin g which h e 

LO!d me 

1,', . . <:.() '>,I\N';~I" (rro 9°fTl-r Il*Lrn '1.t\,)" . (JOD;:'::~~, V·t'l· Ll'IU+ 

• Yes , I wa not disappointed at all (when he stopped coming) 

r,P) ?"',9" :"C '>\1\t'l~9" 

• Up to \lOW ther is nothing that J have benefited (from the rela tion hip) 

ha\' n t brough t any change 

l,tlllWi .e:LtI 9"'i?U ,<'''-';U+9u ~'lC fMu 1 (,t\,,·t'lQJ'1'h·9" 

• I was: t ln tt" rested in keeping (his advises) in my mind 

n .. /- "I," }:,'''''/: :J t'l(lOtH-.j· <j:",..,:,' ~\t\~flL~9n (9"hC';/;'}) 

• My though ts were some where else; he was not m aki ng su re tha I wa' 

foll owing a l!:en ively. 

'/c~(l , ·rlll· (/ :). "',I!. 'I(J). i lie)' l\'}')·'} Mt\,<'11 "'jt'\l ',(1)' 1 I","} auh;J"h~\ M"'m(H 



Appendix C: Themes 

PI: Theme ' 

I. J>reconceptions about the counseling relationship 

• (I thought) when we meet our discussion would (only) be about matters like addiction 

or alcohol 

• That's whal I used to think, that he (the counselor) would think of bad things for me, 

II. Relationship with counselor 

• He told In hi life history; when I associated it with mine it's the same 

• Contrary to my expectations, his (the counselor's) character was good 

• '" but when I met him (contrary to my expedations) his character is good 

• I did not sec him like every other person (an outsider): 

• (I sa\\ him) \'c ry mUt.;h like my brother 

• (The cOll1lsclor) i not (the kind of person) that would hurt us, 

• (Our lI:lation ship) kept going stronger and tronger and 

$ \ we arc 110\\ ) relating with each other in a brotherly manner 

Ill. Benefits (effects) of counseling 

• When I go out from here (this institution) I intended to ellgage in other (destructive) 

things 

• Befort.:: j met him (the counselor), r tried to escape from here (this institution) a lot of 

times: 3 times or so 

• (Before I met the co:mselor) I (used to) light a (piece of) paper and 1 (used to) mo~e 

it (Iikc cigarettes) 

• Befor he (the counselor) came I told myself that I would smoke. steal ' (I) will nOI get 

back together with my family, 

• When he (the counselor) came and advised me my life changed a little 

• '" bUI \\ hen he came and kept on ad\'ertisillg me, my thoughts hanged a little, 

• When I go out (of this institution) r do not wallt to see (experience) th life that I sa\\ 

here 

• Since I camc to see that the way I lived up to now is useles. 

• I beltL'\ L' thai it is better if r make peace with my family and pmsu Illy ~dll<':; lioll 

• Because !1\..' (the L:ounselor) advisL:d me, [ \ ill not steal after 

• ! go OUIIO ' this (institution) 



• (By tile \'irtuL nC the counsel0r's advises) I will make l eace with my family 

• ( ow) f 'Hlllt to change myself and li ve a n"w life helping my family 

• (My re lat ionship \ ith my family improved) bec~u se 1 met with him LInd be (the 

counselor) advised me, becal1se he gives (shows) me good approaches (u ltcrnative::; ); i 

think it', his (contribution) 

IV. COUll elor's approach 

• When "ve meet he (the counselor) gives me advises, lots of advises. , 

• Hi approacll i ' appealing 

• . after he ( ld me his life story, I said Ok and then in tum, 1 told him a liah~ aboll' 111) 

Ii fc stOl y. 

• When he tl)ld mL ton aboUl him elf and others, I told my e~f thai \\ hen I ';\1 nul 

(releascd ('roll this institution) I would fr_f. myself from addiction ;; \\( uld nuke peaL'\.' 

\\ ith in) family. :-.tart \\orking and at th . ame tim pur ue my edllLa iol'. \. ,,1 I: I 

have to k"lIl1 an I'ight cIa 

• Hi approach i" I!ood 

• He told me hi· 5tOry .. . in re lation to chat (r,ddiction) 

• (rile ounsc!or \\ a \ giving me ad ises thar are essential tOI me, dd, ;5e. lila {t;'L 

impl , prcci(lll 

.. (The COlllrelol) ~ell ~ me In idems thal he faced as well a ' orhr.1 thinf.:' 'vh.c., .1.\ 

necessary lor me.: 

It After lie (tI1t' Cl unsclor) came, he ad ised me; he said 

• 'don't \\'0 1'1')' . . our time will come and you will be released .' 

o (The cOLIn dar) say tc' me 'don't do rhis, addic ion does not do' 'Oll any gOi.IG' Em 

accept (hi 2d 'iscs ). 

V. Commun'catio(l w ith counselO r 

Ci (,\'hen the ".}il l.,,·I,' 1 t: l\ ;;!:; meadvi~::;$) r accept 

• I (l')k'(td) him d jCll ., '!1a[ 1 should do and IICw 1 c Ll ld get rid of (111. ) ad h Clll,n 

• When hI.: (:he (,'un e;()l) \\'as abo} ilc: had addiction and 0 1 a.k. 11ml 1'111\, h~ 

overcame ii . 

.. ! a:; i- hinl (1':1 ~l,"'i<;\.: beC:li!Se I :"ant tf) I~',- mv~clr from adcii\:lJon al d I.' l';;! . .; !ll 

(ho.', tu dc, i! I 



• [a. k him (10 tell me) how I can reconcile with my family and he (gives me) answers 

• 1 a k him in the fonn of question and answer and he (the counselor) responds with 

clarity 

VI. End of counseling relationship 

• It has been 14 days since he last came but I have no idea why (he stopped coming) 

• Becal! C there i no one who would give me advises (1ike him) 

• r would be happy if I meet with him after I got out 

• (of this institution) 

• Becau e there is no one (like him) who is concerned about me I would be happy to 

meet with him (again) and he advises me. 

• I would be happy if (our relationship) continues since I will not fi nd any one \\'ho 

g i\ C. 11k ad\ isc: like he does ince he gives me good ad\'i es. 

• ' 1I1C~ he gi\e: me lots of good advises, I am very sorry (because h topped coming ) 

• (M) re lationship with the counselor) should continue 

P2: Theme 

Preconceptions 

I did not think she \\'Oltld help me; I mean, she is a student like me, (J assumed that) ' he I 

s tudying (my case) for her education; I didn't think its for this (me) 

• What I presumed in the beginning was this: I mean a lot of people come here lik rhi:> 

(to g ive counse ling) they would talk to us and then they would stop coming after t\\'O 

da~·s" .. 

Fi rst session 

• I mean /at tirst. \\'e didn't know each other; we were not (close) like \ are now 

• ,., a( fir t. we we re like, she is new (stranger to me) I am new ( tranger t her) and '0 

we were nOlthat much close, 

• .. ' and I al so tend to be stiff when I meet orne one new (a tranger) and so, at first. \\c 

did not (relate ) that much. 

• When she Sa\\ me n the first day (we met), I showed her a grim fac and after \\'ards 

she gave me len birr because he was worried that 1 would nol r spond to her (laughs). 



• 

• 

• 

• 

Progress of the counseling relationship 

• She (the coun elor) already told me (her reason for giving me counseling) ; it is not for 

her ( ake) ... 

• The fact that she i a women is good for me; I openly tell a woman all my problems ... 

I would not say he is a man; r would not be afraid of him ... since she is a woman like 

me, r wou ld tell her everything openly. 

• It i not what I expected: I mean though it's for her education, repeatedly coming all 

the way here for me giving me advises, telling me how I could make peace with my 

family ... 

• After coming three times or so and when she started talking to me openly ... our 

relationship gol st ronger. .. 

Clicnt's self disclosure 

• I tell her what I believe is useful (about myself) ... I do not tell her everything 

• he never did (ask me about my secrets) 

• If I \ as asked (to talk about my secrets), I would tell her those which would be (arc 

supposed to be) told . 

• There is nothing (I would hide) 

• I would tell him (someone) things (those secrets) which would suit him .. . for otheL as 

well, if it uit Ihem, [ would tell'em. 

• I have not faced any problems; but even if there was, I would not do it (tell her) 

• I believe I hould over come (obstacles) on my own 

• Though h~;' approach for me is good, J do not tell her 'I want these pr~blem to be 

solved for me' ... 

• ... I mean she had asked me 'tell me how you feel' but I said there is noting 

Counsclor's self disclosure 

• I mean there are (things which) she to ld me about herself: she would tell m a little 

about her life based upon my (life situation) .. . 

• I tell her about my life, and then she wou ld tell me about her's (she would say) : ' l11in~ 

is like this· ... 

Counselor's approach 

• (the counselor told me) that r should behave the way they (my fami ly) would \\'anl ilK 

to: it is 111)' mOlher who does not understand me, so she (the counselor) told me \\ hat I 

would ha\'c to do to make my mother understand me ... 



Progress of the cOllllseling "elationship 

• She (the counselor) already told me (her reason for giving me counseling); it is not for 

her (sake) ... 

• The fact that she is a women is good for me; I openly tell a woman all my problems ... 

I would not say he is a man; I would not be afraid of him .. . since she is a woman like 

me, T would tell her everything openly. 

• It is not what 1 expected: I mean though it's for her education, repeatedly coming all 

the way here for me, giving me advises, telling me how I could make peace with my 

family ... 

• After coming three times or so and when she started talking to me openly ... our 

relationship got tronger. .. 

Client's self disclosure 

• I tell her what I believe is useful (about myself) ... I do not tell her everything 

• he ne er did (ask me about my secrets) 

• If I \ as asked (to talk about my secrets), I would tell her those which would be (are 

supposed to be) told. 

• There is nothing (I would hide) 

• ) would tell him (someone) things (those secrets) which would suit him ... for otheL as 

well, if it su its them, r would tell'em. 

• I have not faced any problems; but even if there was, I would not do it (tell her) 

• I believe I should over come (obstacles) on my own 

• Though h~;' approach for me is good, J do not tell her 'I want these pr;:;blems to be 

solved for me' ... 

• ... I mean she had asked me 'tell me how you feel' but I said there is noting 

Counselor's self disclosure 

• I mean there arc (things which) she told me about herself: she would tell m a little 

about her life based upon my (life situation) ... 

• J tell her about 111 )' life, and then she would tell me about her's (she would say): 'mine 

is like thi ' ... 

Counselor's approach 

• (the counselor told me) that I should behave the \-vay they (my family) would \\'antmc 

to: it is Ill)' mother who does not understand me, so she (the counse lor) told mc what I 

\V luld have to do to make my mother undersland me ... 



• \ h 11 • he ask. me, 'are you feeling nervous'?' 'are you tried/' she would make me 

(feel) rvlaxed and free ... 

• 'flow did you end up fighting with your family', 'how could you be like thi.,' '(you 

should) say ony to your mother' and so on that's what she says, what makes us fight; 

that' the kind of thing she asked me ... 

• ' he ad i es m what I should do in the future, what I should do at my present status, 

where I could reach through learning. 

• I r he came on Tuesday, she would go after giving me an assignment for Friday: 

things I should think about before coming (to counseling). 

Attitude toward coullselor 

• ... her character is good; she has (displays) the (proper) character at the proper 

situation .. 

Co 111 III Ull it a tio n 

• I Ull$\\t:r her (Thl: counselor'S) questions properly and freely. 

• I tell her about things which she would ask me; I gave her answers for her questions ... 

• he asks llll:: I. in tum, answer her questions properly' if there are thing I do nOI 

under tand. I ask her back. 

• ... \\'hen she a. k me something ... she would do it in a way that [ would under tand. 

then I give her my answers ... 

• ... if" r did not understand, she would ask me again 

• ... and so . he would rep("(1.t (things) I didn't understand and I ac ept and give her 

an wers. 

Benetl ts of the cou nse ling relationship 

• It i. not her (The t,;ounselor's) fault (that it did not work out) she did \\ hat he could 

do' the PI' bicm i: with me as well as with my mother. 

• I kr (conlribulion) is very much enough; yes h did what he could do. 

• Startin!! from the time we started meeting, there is a change in m life. 

End of the COtlllsding Relationship 

• . h~ left ann gi\'ing me advise ' in a good manner 



P3: Themes 

Precollceptiolls 

• ... and 0 what 1 expected was in some other way; I thought he was from (a charity 

organization). 

• 1 thought that \ hen r get out of here, I would not live on the streets; I thought he 

would take me to (a charity) organization and raise me in a better way than this. 

Fir t ses ions 

• 

• 

• 

On the econd day when we became more intimate, he told me, 'I came to give you 

advi es 0 that when you leave (this place) you would change and I in tum get to 

graduate for a ccond degree' 

Y s, he told me - 'I would get a second degree with it and it would also benefit YO ll .' 

\\·el l. I fclt a little disappointed because it was not as r expected (an offer from a 

cha rity organization) but his ad\ ises were good ... 

Yes . to tC!11 YOll the truth,1 thought he would take advantage of me . 

Pro'Jres of the coullseling relationship 

• ... and so the man approached me with opennes , his genuinenes made me very glad 

• .I\t first. I thought this man would say (yoll shou ld) live here, (yoll should) stay here 

and so r had decided not to come. 

• [wa not (happy with what r expected) and at last around the third advise ( 5510n) 

" 'hen he told m a lot of concrete things, I came to like the man a lot. 

• \\"hen he talked to me genuinely, I (understood) that his advises could change me. 

• I felt better when he (the counselor) sairl 'you could be rhe country' hope tomorrow: 

this adv i e is more useful to you than (getting a chance to li\'e in a charity) 

orga ni zation . 

At tirst wc were not close; I stared some where else when he talked to me. 

• \\'hen [ started understanding his advises I saw him like my brother. like m)' t"al11il ~ 

(membe r) 

Attitude towards counselor 

• We re lated in a brotherly manner 

• "" like when you talk to a family member who came to vi it YO ll- that's ho\ I fel!. .. 

• I had very high hope on him; he taught me a lot of thing 

The c()lIn~elor's approach 

• I k a(h·i~\.!s in slIch a way tllat i~ wou ld g t through to the mind. 

• li is "Il'proach is "eIY g vd 



• 

• 

' ... arc Ihere kids who are bullying you?, you don't keep your self clean; are you f~lcing 

food shortage? do you stay the whole day in the house?' he says things like these and 

share. my problems a little . 

... he advised me to stay away from those friends of mine who are drug users . 

.Iicllt's self disclosure 

• I have told him (everything) starting from the time I left my village up to the situation 

I am in right now. 

• 

• 

• 

• 

Though I did not te ll him everything; J revealed to him art of it. For example I only 

told him one of the addictions I have; I only told him I smoked cigarettes. 

I kept it from his because I thought he would take me to court and get me convicted . 

Yes, then when I got velY close with him, I became very open and told him (my 

secret ). 

I ha en'l told him this kind of thing (my inner feelings). 

Bellefits of the coullsel illg relationship 

• 

• 

• 

• 

• 

I ha\'c never thought about work or change (before) 

I thought thai again when I go out I would be an addict; where el e would I go' 

Before he gave me advises, I thought J would leave (the organization e\ en if' I g-': I 

(the chance) 10 be accepted again; but when he advised me, I regretted what I did . 

Ye , I have fell that I have gone through changes 

I have made myself believe that when r go out (of this institution). r will not liv~ Oil 

I he street . I wi II try my best not to appear dirty or less than others. 

• Before he advised me I did't have these kinds of ideas. 

• I ha ve decide.. i never to use drugs 

• I would like [0 a k forg iveness those people whom (I hurt) and live with th m thert: ... 

F: nd of the counseling relationship 

• He asked me if there were advise' I wanted to get from him' since he told me he had 

an exam. I said I didn't want any; he \ovent and never came back. 

• I would be happy if I receive advise_ (from) him outside (this in titution) 

• J fc hau told me the specific time and place in Sidist Kilo where 1 could find him. 

• Yes, I \\ auld like to go and visit him at I a t twice a week 



1'4: Themes 

The counsclo,"s Approach 

• when they (the counselors) approach people they try to be very close; as much as they 

can they tl_ to know our inner feelings 

• 'he sa id. 'f have no connection with anyone' (else) 

• (she aid) 'I \\':11 never tell anyone what you did' , .. 

• ' ... 1 would def nd your rights' and so on; she told me a lot ofthings 

• ' ... In uch (l way she slowly tried to find out our inner (secrets), 

• I r (you) obselTe the way she talks and her facial (expression) she was tlying a much 

as po sible to make us tell her our inner (secrets) 

• , he advised me 011 what you would call an average level ( tandard) 

Attitude ro\\'ard~ the counselo," 

• .. the) t'.tl to the office and discuss about us; when they do that the offender~ III thl.' 

correcti,mal insti tution say that the counselors do not care about us, 

• \\e a sumcd that she ,vould just listen to what we ay and inform the \)flice 

(authoritit:s):. other than this We did not expect that any etfo11 or change would come, 

• -;hc is doing these things to try to be close (intimate) with us-nothing el ; 

• and also I hear that she tells r judges about the kids with bad behaviors. 

• \ 'hen I \\'itnes,'ed what she did I concluded that she does not have a good attirudc for 

mher' she \\'as nothing like the way I expected, 

• she !i~lel1s to uur private sides then she would go to court and would induce bad 

thing to bd~!Ill1pon us, .... 

Progress of the counseling relationship 

• . t la t. \"'-. came to have open and pure relationship 

• she -aid, 'YOll would soon be released' and when I thought I \\'a going to b released. 

I \\'a. 1I11expeciedly convicted. 

• 1-10\\ ('011 III she know whether 1 would be r leased or not': sh would net 'ay I wOllid 

b~ released \\ itholll any clue: 1 started suspecting that he might knvw something.. 

• . he did not gi \'e me a satisfactory answer when 1 a ked h r why she ;,aid thaI (YOll 

\\ ollld he released) 

• I lI,~~ tIll bl:' \ I,! I') intimate \\ Ith her like my si ler bUI now shl: does 11 I talk Iv nil: . 

;o,lIe Oil I) ;0,(1 ~ ~ I. '.! 110 wh n ;,he pass . - me by. 



The Client's Sclf Disclosure 

• It is in my nature never to reveal my secrets to anyone 

• my erel is mine ... 1 will not tell her even if she asks me. 

• Have you ever used drugs before? she tries to make me spill out a lot of things (I tell 

her) 'I haven't used drugs before'; she asks me if I have never stolen before - (I tell 

her) 'f ha en'l (olen ... ' 

• f tell her ( talk (0 me only about my situation (light now). 

• I do not re eal my inner (thoughts)' I only tell her about things in thi s compound: I 

never fully rev al my inner (thoughts) to others. 

• I could mak.e enemies as well as friends if r reveal my true feelings. 

• People 'an not be tru ted I still don't tnl t people; on a celtain level som one whom 

you tl'lI led could betray you; and so if r reveal everything to her it is a ' if I han; wId 

il 10 C\'l~r\ one. 

• (I keep) my inner feelings to myself; I want only the external things (problems) \l) lx. 

O\'er come (dealt with). 

Comlllunication between client and counselor 

• he found out 'ome things about my personality - what r like and don'l like: -hI.. 

' tarted ( 0 undeLtand what I should be asked and so on. 

• She aSK" me que tions straight forward; I give her straight answers. 

• he It II you what she felt openly. 

• I f there is sl) l11ething I have felt (bad) about; I also tell her openly. 

Benefit of the counsding relationship 

• I knew nothing about this institution when I got in;' she \\ as the one \\'ho told me the 

rules f the institution, (thing like) the basic things that are forbidden, [he u-c 1..,( 

lecei\'irlg counseli ng ... 

• ':;hc wId me the bad consequences of addiction. 

• Iht:rc!s nothing (no change) that came not out orit. 

End of the counseling relationship 

• '\ !I..:I'\ 'ards, when she rept:atedly cailcd me, I told h r si nce I am l1l)1 hl)ll1g In 

n pcril'nce an) change, I will to ree ivc advice (counseling\. 



• . ncr my conviction, r wanted her to advise me 

• [was vcry disappointed because while I was longing to receive guidance from her, 

she didn't call me. 

• ,he houldn't have given up on me even if I left her. 

• 'He was disappointed because he became convicted although I promised him he 

would be released; but now that he is (already) convicted, we shouldn't put a stop to 

\\ hat we started'-she should have (reasoned) 

• (was a little disappointed because she kept silent (did nothing). 

P5: Themcs 

Preconceptions 

• J Jon't Ihink I had a very good attitude for the counselor when we met for the first 

lime. I halcd it: ju t because he advi es me like fhi , would I SlOp using drugs') or 

\\ l)lllJ ! SlOp slc'lI i ng'? 

m:-' expectalion' lor counseling were ve.ry bad, I used to hate this kind of thiq~ and 

cVen no\\" I st i \I do. 

Progress of thc counseling relationship 

• But when I started being close to him, I under tood that (recei\"ing coun eling) \\a: 

n::ry good. 

• When We met at first, his approach" as good. He asks me everything - '\\'ho do YO LI 

\\'ant to be'?' do you (really) want to leave this place?', 'do you (really) wam to go 10 

schoo!'!' 

, I tir:\. I did not expect anything but now 1 came to realize that it IS V ry goud 

(beneficial) 

• \\ h n he came back for the second time, \ e made an appealing relationship 

(d iscussion). 

The COIlIl ' elor" approach 

• Ilis appmach (hosp itality) is not bad 

• when I asked him what the advise is about he told me it's ab llt (overcoming) 

addiction ami ·ducation. He also told me. as a bonus. we COlli j disl..us aboul olhcl 

I:.:ues \\ hIL'!l I desire 



• He advised (me) to focus on my education, not to give in to addiction and simi lar 

other things. 

• He said 'don't be distracted by football when there is schoo1., and don't involve 

yourself with drugs when there is football.' 

• It is very good; especially the advises he gave me about my education I think it wa 

good ... 

• He asked me 'about what do you want me to advise you?', I said 'about my education 

and about (0\ ereo ming) addiction' (and) he said ok. 

Client's self disclosure 

a Our relationship (closeness) is good 

• I f I ha e OIl1C (secrets) 1 tell him. 

a Yes (there is nothing I kept hidden from him). 

Coullselor's self disclo ure 

• He also to ld me about himself (and) about others; like about the fact that people \\110 

lived on the street ' a lso became successful. 

Commullication in the counseling relationship 

• He does it eq uall y; if there is something I would like to ask him he give~ me time. if 

there isn't then we discllss for around thirty minutes . 

• 

Benefits of counseling 

• It's very good. It (our discussion) is going in the direction which would bring me 

change, 

• Yes, there are lots of changes; He made me become more foc used on my edu at ion 

and stop using drugs . When I go out, r want to continue my edu ation and so r have il 

\'ery good atti tude. 

• I now know how to overcome my addiction problems . 


