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ABSTRACT 

The maIO purpose of thi s study is to identify and explore the mealllngs of folkl oric 
contents included in second cycle primary Oromo language textbooks to be taught as 
integral part of the four language skills. The method employed to ana lyze and interpret tbe 
folkloric contents was qualitati ve content analysi s. The folkloric contents found in the 
texts; the curriculum developers; teacher educators and second cycle primary teachers, 
were the sources of information that had been ana lyzed and interpreted. Apparently the 
semi structured interview guide and open ended questionnaires were used as a supporti ve 
data collection instruments. All of the folkloric contents found in the texts were 
purposively analyzed and interpreted under this study. 

According to the major findings the entire passages found in the texts were ninety nine. 
Among these fifteen passages contained folkloric contents. From the four forms of 
folklore; oral literature and performing folk arts are found in the texts. Between these the 
oral literature genres are dominantly portrayed. The rest forms such as : social fo lk custom 
and material culture are not reflected in the texts. From oral literature genres: eleven folk 
tales, thirty six proverbs, and twenty five riddles were found in the texts. They were to be 
learned in all grades except seventh grade. In seventh grade the only oral literature genre 
to be learned is folktale . Among folk ali genres : one pastoral song, two love songs, and 
one chi ldren play ground rhyme were found in the texts. They were to be learned in grade 
five and grade eigbt. Tbe identified genres (types) of oral literature and performing folk 
arts are five and the items of these genres were totally seventy six in number. If not some, 
the folkloric contents designed in the syllabuses are linked to the texts developed. 

With regard to the main recommendations, exploring prior to selecting folkloric contents 
and selecti ng genres from all forms of folklore or folk life studies is advisable. Tbe careful 
linkage of folkloric contents between the syllabuses and textbooks is an important 
performance in cutTicu lum development. The vertical and horizontal organization of some 
folkloric contents needs assessment. With respect to teacher education based on fo lkloric 
contents, conducting another research is recommended. 
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CHAPTER ONE 

Introduction 

1.1. Back Ground of the Study 

To enhance the cultural va lues of the learners, teaching cu ltura l items by integrating to language is 

the determining factor. Because cu lture shapes the leal11 ers view of the world, and language is the 

most representative element in any culture. Any item of cu ltural behavior, tradition or pattern can 

only be understood in light of its meaning to the students who practice it in their language (Peck, 

2005). This assertion is repleted and elaborated by many scholars. Among these authorities the 

fol lowing are delineated the interaction of culture and language with respect to teaching- learning 

language. 

One of the major ways in which culture manifests itself is through language. Culture is constantl y 

mediated, interpreted and recorded - among other things - through language. It is because of that 

mediatory role of language that culture becomes the concern of the language teachers. Culture in 

the fina l analysis is always linguisti call y mediated membership into a di scourse commun ity. Thus, 

language plays a crucial role not only in the construction of cu lture, but in the emergence of 

cultural change. However, thi s view is not familiar to language teachers, who tend to consider 

culture existing independent of language (Kramsch, 1996). 

According to the study of Genc and Bada (2005) , on language teaching, the dialecti cal connection 

between language and cu lture has al~vays been a concern of language educators. [t has been 

emphas ized that, without the study of culture, teaching language is inaccurate and incomplete. Item 

of cu ltural values in language classes have a humanizing and a motivating effect on the language 

learner and the learning process. They help learners observe similarities and differences among 

various cultural groups. The classes in language and culture aim at improving ones' understanding 

of the language and the people who speak it. In their final suggestion, a culture class is significantly 

beneficial in tenns of language skills, rai sing cultural awareness, changing attitudes towards native 

and target societies, and contribution to the teaching profess ion. 

Regarding the instructional strategies for teaching culture in language, Perterson and Coltrane 

(2006) suggest some useful ideas for presenti ng culture in the classroom thaI cu ltural acti viti es and 

objectives should be ca refully organized and incorporated into lesson plans to enrich and inform the 

CHAPTER ONE 

Introduction 

1.1. Back Ground of the Study 

To enhance the cultural va lues of the learners, teaching cu ltura l items by integrating to language is 

the determining factor. Because cu lture shapes the leal11 ers view of the world, and language is the 

most representative element in any culture. Any item of cu ltural behavior, tradition or pattern can 

only be understood in light of its meaning to the students who practice it in their language (Peck, 

2005). This assertion is repleted and elaborated by many scholars. Among these authorities the 

fol lowing are delineated the interaction of culture and language with respect to teaching- learning 

language. 

One of the major ways in which culture manifests itself is through language. Culture is constantl y 

mediated, interpreted and recorded - among other things - through language. It is because of that 

mediatory role of language that culture becomes the concern of the language teachers. Culture in 

the fina l analysis is always linguisti call y mediated membership into a di scourse commun ity. Thus, 

language plays a crucial role not only in the construction of cu lture, but in the emergence of 

cultural change. However, thi s view is not familiar to language teachers, who tend to consider 

culture existing independent of language (Kramsch, 1996). 

According to the study of Genc and Bada (2005) , on language teaching, the dialecti cal connection 

between language and cu lture has al~vays been a concern of language educators. [t has been 

emphas ized that, without the study of culture, teaching language is inaccurate and incomplete. Item 

of cu ltural values in language classes have a humanizing and a motivating effect on the language 

learner and the learning process. They help learners observe similarities and differences among 

various cultural groups. The classes in language and culture aim at improving ones' understanding 

of the language and the people who speak it. In their final suggestion, a culture class is significantly 

beneficial in tenns of language skills, rai sing cultural awareness, changing attitudes towards native 

and target societies, and contribution to the teaching profess ion. 

Regarding the instructional strategies for teaching culture in language, Perterson and Coltrane 

(2006) suggest some useful ideas for presenti ng culture in the classroom thaI cu ltural acti viti es and 

objectives should be ca refully organized and incorporated into lesson plans to enrich and inform the 



teaching content. In their description they verified that using authentic sources (materials) from the 

native speech community he lps to engage students in authentic cul tural experiences. To them these 

authentic resources might be including ora l trad itions like proverbs, fo lkta les and riddles . Using 

proverbs as a way to explore culture al so provides a way to ana lyze the stereotypes about 

misperceptions of the cultu re, as well as a way for students to explore the va lues that are often 

represented in the proverbs of thei r native culture. 

We can grasp from the scholars position above that language and culture are entwined enti ties in 

the hi story of mank ind. Language refl ects culture and cultural experiences are impossible without 

language. In general these !lvo prominent aspects are interwoven with human being or society's life 

at large. The existence of speech community is verified onl y when it is ab le to express its culture 

and experiences in its own language. The society expresses its accumulated experiences and 

tradition like, love, apprec iation, hatred, gratitude, apology, surpri se, pleasure, hope, satisfaction , 

fear, worry, desire, sympathy, invitation, acceptance, rejection, greeting, attraction and so on 

through the total knowledge and ski lls gained from the production of material and spiritual artifacts 

and exposure to the natural environment. Thus, culture can be seen as the sum total of human 

experi ence refl ected through language. The issue of language as medium in education emanates 

from the need to impart the desi red and essential knowledge, skills, va lues and attitudes to the 

ch ildren of the soc iety through the language they usuall y use in life to speak, sing, cry, dream, 

think, wish, work and interact with their society so that they can convert the knowledge into 

concrete concepts and eas il y useable of life (Estman, 1983: 47-49). 

Accord ingly, language has various purposes than the mere passing of information from the speaker 

to the li stener. Thus, in language teaching-learning activities it is suggested that the learner has to 

be exposed to the cultural value systems of the society through different facets of language- learn ing 

aspects. Among these aspects the renowned one is the folklore . If one needs to teach va lue systems 

of one society in language c lassroom, teaching folklore is considered as a preferable vital acti vity. 

Imbedded on thi s idea an American folklori st Brunvand (I978) states; folkl ore is a part of cu lture 

which in compasses all understanding, va lues, attitudes, assumptions, feelings, and beli efs 

transmitted in trad ition by words or by customary examples. We can deduce from thi s assumption 

that folklore embraces cultu ra l va lues, traditions and di fferent aspirations of a soc iety. Therefore , 

the main purpose of any educational system is to provide the learners with basic knowledge, ski ll s 

and va lues with the aim of improving their personal, social and profess ional efficiency. In 

particular, primary level education is expected to introduce the young generation to the norms and 
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customs of the society, strengthen their mental and physical capacities, increase their creative and 

producti ve abilities as we ll as qualities of life (Wilkins, 1975). With respect to thi s idea, the Oromo 

popular folklore with its long hi storical and traditional heritage cou ld have a great potential to 

render useful cultural values for primary level children as overviewed below: 

Historiographic studies denote the Oromo People is one of the earliest indigenous inhabitants in 

Northeast Africa. With regard to pursuing agro pastoral economy, it was shaped as a nation in the 

early first millennium BC with its own cultural identity. The 15 'h and 16'h centuries saw and marked 

the development of Oromo nation as a distinct group and the maturity of the Gada system as a 

socio-political and economic organization. The Oromo Gada was a complex system. It was 

intermingled with the Oromo life and governed various aspects. It was al so considered as an Oromo 

ideology or outlook. Further, the Gadaa tradition was at least as complex as the systems we find in 

western democracies (Ehelt, 2000); (Baxter and et ai , 1996); (Asmarom, 2000); (Tesema, 2005). 

In accordance with the above historiographic facts the regional state of the Oromo's "Oromiya" is 

located in the very nucleus of Ethiopia between 30° 201N, and 34° 05 1E and 43° II' E. It has an 

area of 367,000sq. km. which is 32% of the total area of Ethiopia, a total border line of 5,672km 

touching a ll the regions except Tigray, and common borders with Kenya and Sudan. It is relatively 

fertil e, resourceful, has beautiful climate, naturally gifted and attractive to li ve in . According to 

Hamid Mudde (1995) and others the population is approximately more than 30 million living in 

Ethiopia, Kenya and Somalia, which stood the 3'd largest indigenous language group in the African 

continent. Apparently, to the Planning (2000), and Turism (2006), Bureaus of Oromiya the 

population is to be over 26.2 million and the official administrative city of Oromiya is 'Finfinnee'. 

The language, "Afan Oromo" is one of the major languages in Africa with about four dialects, viz: 

North-Western, Central, Southern, Eastern. Oromos wherever they live and speak any dialect they 

can communicate with each other without any problem. They share also common cultural values 

(Kebede, 1994), (Baye, 1981), (Tesema, 2005); (Gada Melba, 1989). 

In conjuncti~n with the above facts Oromos, who had been the ancient indi genous people in Africa; 

it is obvious that they have developed and ora ll y transmitted cultural heritage, traditions and 

folklore. The Oromo folklore embraces all forms and genres of folklore denoted by DOI'son's 

(J 972), class ifications of folklore and folk life studies, vis: oral folklore (oral literature), social folk 

customs, material culture, and performing folk al1s. But among these a few genres of ora l literature 

were collected or studied. Some of them are: E. Cerulli's (1922), Folk literature of the Oromo of 
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South Abyssinia, Sumner's philosophica l ana lysis of Oromo li terature: proverbs, Folktales, and 

Folksongs in three vo lumes, (1995- 1997). Jalataa Jafaro's, (1982) , Oromo ora l poetr y and Folkta les, 

Mangasha Riqxu's, ( 1973), Oromo Folktales for new generation and" also the Oromia cultu ral and 

Tourism Bureau's Department of Language studies, co llected and published 52,52 1 Oromo 

proverbs in six vol umes (1 990- 1996), 360 Oromo Folktales in five volumes (1 99 I - 1998), 5 105 

Oromo Riddles in one vo lume ( 1992), 649 pages of different songs, vis: patriotic, marriage, and 

cultura l or popular songs in one vo lu me (1 992). Recently in 2004, Roger (cited in Tafari , 2006) 

published "Oromo ora l poetry" , wh ich its foci is content ana lysis. Accordingly up to 1997, more 

than 30 seni or essays were written on Oromo oral poetry at Addi s Ababa Uni vers ity (Fekade, 

1999). 

These co llections and studies are very important for the fUliher studies of Oromo folklore as 

academic di scipline and to the teaching-learn ing of language or other social science di sciplines 

from primary up to teliiary curri culum. Because folklore is one of the prominent vehicles of 

cultural va lues to be taught integratively with other subjects in the classrooms. In respect of cu lture, 

the Ethiopian educationa l poli cy's general and specific objectives ( 1994), stress that a curri cu lu m 

verily has to embed on democratic cu lture to develop the learners cultural va lues, skill s and 

attitudes . Thus, the focus of thi s study is to identify, explore and analyze fo lkloric contents included 

in the second cycle primary cu rricu lum of Oromo language texts and syll abi, which are used to 

teach and enhance values, skills and attitudes of students. As Krasner, (I 999) cited in Peterson et ai, 

(2006) emphas izes, the ultimate goal of teaching language is to teach something about the cultu re 

in which that language is spoken. It also has been long recognized by lingu ists and anthropologists 

that the forms and uses of a given language reflect the cultural va lues of the soc iety. 

1.2. Statement ofthe P,'oblem 

The main focus of sociological foundation of curriculum development is the relation ship of society 

and its cu ltural values existing in a given curri culum (Derebsa, 2004: 78). Thus, one of the vital 

veh icles of cu ltu ra l values to be taught as integral part of language skill s in primary level is the 

fo lklore of society. Accordingly the primary Oromo language curriculum has to incorporate cu ltu ral 

values of the Oromo people to culti vate the learners for the active participation of socio economi c 

aspects. Therefore, it is impcrative to cxplore, analyze, interpret and understand how the Oromo 

folk loric contents are selected and organ ized to promote the teaching of Oromo language in the 

. Obtained by researchers illquily with the head o/the Department Oboo Abarraa Nafaa. 711e publications were also 
displayed ill his office. 
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newly developed second cycle primary textbooks as well as enhance the cu ltural values, skill s, 

knowledge and atlinldes of the learners. 

1.3. Research Questions 

Relied on the statement of the problem, th is stud y is designed to answer the following bas ic 

questions-

I . What are the folklori c contents, forms, and genres portrayed in the entire passages of the 

second cycle primary Oromo language textbooks? 

2. To what ex tent do these folkloric contents integrated in second cycle primary Oromo 

language texts promote the teaching of Oromo language regarding cultural values, ski ll s, 

knowledge and attitude development of the learners? 

3. Is there a linkage between fo lkloric contents des igned in the syllabuses and in the developed 

textbooks? 

4. What are the experiences regarding the selection and organ ization of fo lkloric contents in 

the texts? 

5. Do these fo lkloric contents have any implication for teacher education? 

1.4. Genet·alObjective 

This snldy wi ll be undertaken to explore and ana lyze the fo lkloric contents portrayed in second 

cycle primary Oromo language texts to be taught as integra l pali of the four language skills as well 

as, what cultu ral va lues, skills, knowledge, attitudes, they render and develop for the children of the 

cycle. 

1.5. Specific Objectives 

This study is expected: 

I . To identi fy the number of passages that contained fo lkloric contents and the fou r forms of 

folklore refl ected in the tex ts. 

2. To explore, analyze and interpret the meanings of the identifi ed genres of fo lklore with 

regard to their contribution in learning Oromo language. 

3. To interpret the themes, cultural values, skills, knowledge, and attitude development these 

Or01110 language folkloric contcnts render to the children of the cycle. 

4. To assess the linkage ofthese folkloric contents with the syllabuses and the textbooks. 
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5. To explore the experi ences of the selection and organization of these folkloric contents 

included in the tex ts. 

6. To show whether or not these fo lkloric contents have implication for teacher education. 

1.6. Significance of the Study 

The out put of thi s study wi ll be of some help for the following beneficiaries: 

I) Curricu lum developer's of Oromo language; 

2) Teacher educator's; 

3) Teacher's of Oromo language in primary grades; 

4) Learner's of second cycle primary grades; 

5) Researchers who tend to conduct further research activities. 

1. 7. Delimitation of the Study 

The scope of this study is delimited to: 

I) Explore and ana lyze the folkloric contents pOltrayed in second cycle primary Oromo language 

textbooks and syllabi to be taught as integral part of the four language sk il ls with regard to what 

cultural va lues, knowledge and attitude development they render to the lea rners. 

2) Interpret the supportive data obtained from: 

» Oromiay Education Bureau's Oromo language curriculum developers. 

» Teacher educators of three colleges available in Balerobe, Ase lla, and Adama who 

participated in writing or evaluating the textbooks. 

» Second cycle primary Oromo language teachers of eight schools avai lable in Balerobe, 

Asella and Adama who pmticipated in writing or evaluating the textbooks of the cycle. 

1.8. Limitation of the Study 

The following are the main limitations of this study: 

I) The study does not encompass the whole contents of the textbooks and syllabi except 

folkloric contents. 

2) It is limited in showing method of teachi ng the whole contents in the textbooks. 

3) The scarcity of efficient li terature (books) designed for teaching folkl oric contents as 

integra l part of language skills in primary grades. 

4) The shOltage of the budget allotted for the study. 
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CHAPTER TWO 

Review of related Literature 

2.1. The Concept of Folklore 

Folklore is a w isdom of people in the hi story of human being as a social phenomenon. As it is 

artistic creativity of social group or society, folklore reflects the material and spi ritual culture of 

man kind. According to Bauman, (1992), the concept of Folklore emerged in the later eighteenth 

century as pm1 of a unified vision of language, culture, literature, and ideo logy in the service of 

romantic nationalism. But in the 20th century ethnographers began to attempt and record folklore 

without ovel1 political goals. In 1846 the British antiquarian William John Thoms proposed the 

word Folklore. This word is a translation of the German tenn "Yolks Kunde", introduced in 1787. It 

was coined from two components : "Folk" and "lore". "Folk" denotes a group of people who share at 

least one common factor or have some traditions which it call s its own. "Lore" means the 

traditional materials like Proverbs, Folktales, Folk music, Folkdance, Legends, Myths and Riddles a 

group of people uses to express its material and spiritual aspirations. 

Ever since the word folklore was coined, fo lklorists strive continuously to define what it is. Most 

definitions concern the "lore", but some concern the "folk". Any how, there has been no preva lent 

agreement among folklorists about how folklore should be defined. This is because the folklorists 

in diverse countries and within countries do have different views about its nature. Hence, some of 

the definitions perhaps relied on common criterion which is the means of the folkl ore's 

transmission. Particularly, folklore is assumed to be transmitted through "oral tradition" or in oral 

tradition (Dundes, 1965: 1-10), (Oring, 1986), (Tolken, 1996); (Bauman, (1992). 

Apparently many scholars and folklorists of the field define the term folklore by li sting and 

categorizing the items (materials) of the fo lklore. But according to Oring (1 992) these lists are more 

of the "Lore". Among these folklorists, Dundes (1965) states and lists what the study of folklore 

includes or embraces as follows: 

Folklore includes myths, legends, Folktales, jokes, proverbs, riddles, 
chants, charms, blessings, curses, oaths, insults, retorts, taunts, 
teases, toasts, greeting and leave taking formulas (e.g. see you laler, 
aUigatol). It also includes folk costume, folkdance, folk medicine, 
folk instrumental music, folksongs (e.g. lullabies, ballad,,), Falk 
speech (e.g. slang) , Falk similes, folk metaphors, nicknames and 
place names, folk poeuy ranges ji-om oral epics to autograph-book 
verse, epitaphs, latrinalia (writings on the walls of public bath 
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roollls), rhymes (to bounce children on the knee), nurse,)' rhymes, 
games, gestures, symbols, prayers, Folk etymologies, food recipes, 
quilt and embroidery designs, house, barn and fen ce types, street 
vendors, traditional conventional sounds used to SUlllmon animals, 
festiva l, holiday, customs (e.g. Christmas, birthday) etc ... (Dundes; 
1965: 3). 

This li st provides a sampling of the forms of folklore. It does not include all the forms. These 

material s and the study of them are both referred to as folklore. To avo id confusion it might be 

better to use the term folklore for the material s and the term folklori stic for the study of the 

materi als. 

The American Folklore Society (1991) defines the term fo lklore by li sting what it incompasses. 

Folklore is the traditional art, literature, knowledge, and practice that is 

di sseminated largely through oral behavioral example every group with a sense of 

its own identi ty shares, as a central part of that identi ty of things that people 

traditionally believe (planting practices, family traditions, and other elements of 

world to make music, sew clothing), know (how to build an irrigation dam, how to 

nurse an ailment, how to prepare (architecture, art, craft) , and say (personal 

experiences stories, riddles, song lyrics). Folklore is al so the name of the fi eld 

whose members study, analyze, and communicate the world. The field of folklore 

is a primary humanities di scipline, comparab le in scope and signifi cance to literary 

study, and philosophy ( 199 1: 1). 

An American Folklorist Jan Brunvand, (1978) also describes what folklore embraces: 

Folklore is the traditional, an official , non institutional part of culture. It encompasses 

all understanding, values, attitudes, assumptions, feelings, and beliefs transmitted in 

traditional way by word of mouth or by customary examples (1978: 3). 

Archer Tayler, cited in Oring, (J 986) an eminent American folklori st in one of hi s essay (1948) 

inti tied "Folklore and the student of Literature" defined folklore based on the relationships between 

the materia ls offolklore and literature as follows: 

Folklore is the material that is handed on by tradition, either by word of mouth or 

by custom and practice. It may be folksongs, folkta les, ri ddles, proverbs, or other 

materials preserved in words. It may be traditional too ls and physical obj ects like 
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fences or knots, hot cross buns, or Easter-eggs; traditional ornamentation like the 

wal ls of Troy; or traditi onal symbols like the swastika. It may be traditional 

procedures li ke throwing salt over one's shoulder or knocking on wood. It may be 

traditional beliefs like the notion that elder is good for ai lments of the eye. Al l of 

these are folklore (1986: 34). 

The World Book Encyclopedia, ( 1994), defines Folklore by listing materials as similar as the above 

authoriti es: 

Folklore is any of the beliefs, customs and traditions that people pass on from 

generation to generation. Much Folklore consists of ballads, fairytales, Falk tales, 

legends and myths. But folk lore also includes arts and crafts, dances, games, 

nursery rhymes, proverbs, riddles, songs, superstitions and holiday and religious 

celebrations (1994: 322). 

Wikipedia, the free encyclopedia, (2006), a lso describes what folklore includes as: 

Folklore is the body of expressive culture, including tales, music, dance, legends, 

oral hi story, proverbs, jokes, popular beliefs, customs, material culture, and so 

forth, common to a particular population, comprising the traditions (including oral 

traditions) of that culture, subculture, or group. It is also the set of practices 

through which those expressive genres are shared. The academic and usually 

ethnographic study of fo lklore is sometimes called folklOlistic (2006: I). 

Up to now we have seen the description of different folk lorists . Their approach to define the study 

of fo lklore is more of li sting the materials or "lore" of the tenn Folklore. They used a long 

enumerating li st to show us what folklore includes by large in a simi lar manner. 

In fact, there are also other folklori sts who strive to define the term in a generalized way or by 

categorizing. Among these the following are sorted for the purpose of this study: Tolken, (1979: 

28-29), defined and elaborated as stated below: 

Actual ly, Folklore is a word very much like culture; it represents a tremendous 

spectrum of human expression that can be stud ied in a number of ways and for a 

number of reasons. Its primary characteri stics is that its ingredients seem to come 
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oral hi story, proverbs, jokes, popular beliefs, customs, material culture, and so 

forth, common to a particular population, comprising the traditions (including oral 
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through which those expressive genres are shared. The academic and usually 
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Up to now we have seen the description of different folk lorists . Their approach to define the study 
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enumerating li st to show us what folklore includes by large in a simi lar manner. 

In fact, there are also other folklori sts who strive to define the term in a generalized way or by 

categorizing. Among these the following are sorted for the purpose of this study: Tolken, (1979: 

28-29), defined and elaborated as stated below: 

Actual ly, Folklore is a word very much like culture; it represents a tremendous 

spectrum of human expression that can be stud ied in a number of ways and for a 

number of reasons. Its primary characteri stics is that its ingredients seem to come 
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directly from dynamic interactions among human beings in communal traditional 

performance contexts rather than through the ri gid lines and foss ili zed structures of 

technical instruction or bureaucratized education, or through the relatively stable 

channels of the classica l traditions. 

Wi lson (1988), states folklore in relation to humanities as follows: 

Surely no other discipline is more concerned with linking us to the cultura l heritage 

from other than is folklore; no other discipline is more concerned with revealing 

the interaction ship with different cultural expressions than is folklore; and no other 

di scipline is so concerned with discovering what it is to be human . It is th is attempt 

to di scover the basis of our common and the imperatives of our human existence 

that puts folklore study at the very center of human study (1988: 2) . 

Glassie, (1989) define Folklore as traditional and variable substance as stated below: 

Folklore is traditional. Its centre holds. Changes are slow and steady. Folklore is 

variable tradition remains wholly within the contro l of its practitioners. It is theirs 

to remember, or forget. Answering the needs of the collective for continuity and of 

the individual for active participation, folklore is that which is at once traditional 

and variable (1989: 2). 

The Japan Museum Foundation (Minakata Kumagusu), (2003), 111 its description of different 

termino logies express folklore as: 

An academic discipline the subject matter of which (also called folklore) comprises 

the sum total of traditionally derived and ora ll y or imitatively transmitted 

literature, material culture, and custom of subcultures wi thin predominantly literate 

and technologically advanced societies; comparable study among wholl y or mainly 

non literate societies belongs to the discipline of ethnology and anthropology 

(2003: I) . 

Oring, (1986), in hi s an overview of "Ethnic Groups and Ethnic Folklore", defines and elaborates 

folk lore as which plays a pat1 in the definition of ethnic groups, which comments upon or governs 

the interactions between different ethnic groups, which contributes to the sense of an ethnic 

identity, or which constitutes and contributes to any ethnically based action. Further, it shou ld be 
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obvious that as ethnic groups are recognized on the basis of a particular cultural tradition or stylc, 

folklore can and does contribute to thi s tradition or style and hence may provide the central 

symbols of ethnic definition (1986: 33-34). 

Bauman, (1992 : 39), expresses that interest in verbal art and folk aestheti cs has become one of the 

most vigorous sectors of contemporary development in fo lklore theory. An especiall y influentia l 

definition of folk lore that highlights interest in the aesthetic dimension has been put forward by 

Amos, (1972), cited in Bauman (1992), as stated that: 

Folklore is al1istic communication in small groups, that is, groups in which people 

confront each other face to face and relate to each other directly. In conjunction 

with thi s definition to Herder, cited in Bauman, (1 992), cu lture and tradition found 

their highest and truest expression in the poetry of the Falk, its folksong and 

folklore (1992: 39). 

As we can comprehend fro m the above descriptions and definitions, different fo lklorists and 

organizations define the term fo lklore in di ffe rent ways. Some of them conclude as if there is no 

succinct definition of folklore. This is due to the term folk lore names an enormous and deepl y 

s ignifi cant dimension of cu lture and in particular folklorists emphasize specifi c parts or 

characteristics of their own work, their own interests or the particular audiences they are trying to 

reach. Any how thi s di sagreement of the folklori sts with one another is one of the best ways to 

learn for the reason that they could bui It a theory of folklore which is open for di scussion. 

However, concerning the cu lture, cultura l va lues and human life in genera l, the study of fo lklore is 

the idea l tool to reveal all aspects of human tradition, hi story, art, and philosophy, psychologica l 

and socio-economica l life. But even though folklorists differ and agree in some ways, they could 

not state one original definition for the fie ld of folklore. In this respect by believing that instead of 

enumerating and listing the items (Iores) in fragmented and traditiona l way, the American pre­

eminent professor of folklore Richard M. Dorson, (1972), as a writer of great insight class ified 

folk lore into four fields of fo lk life studies and defined briefly. These are: 

I) Oral fo lklore (oral literature), 

2) Social folk customs, 

3) Materia l culture, 

4) Performing folk arts . 
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These f0I111S of folk life studies are supp0l1ed and delineated by man y fo lklorists includ ing 

Eth iopian folklori sts like; Oring, (1986), Bau man, (1992), Tolken, (1979), Fekade, (1 999), and 

Sayfu , ( 198 1). In conjunction with thi s the genres embraced under the umbre lla of each of these 

four forms of fo lk life studies described shortl y as follows. 

1. Oral Literature (Oral Folklore) 

This field offolk life study is one of the forms of folklore and by oral literature the authorities mean 

the genres which are produced or fOl111ulated ora lly in words. Some of these are: folk narrati ve (ora l 

narrative), folk epic (a long heroic poetry), Folk tales (tales), proverbs and proverbi al express ions, 

legends and myths, riddles, nan·ative folk poetry (oral poetry), and folk speech (sayings). 

Ora l li terature, as its name denotes, has literary substance or attisti c character. According to 

Finnegan Ruth , (1970), oral literature is an oral literary product, which is the base of written 

literature. As written literature transmitted in written from generation to generation oral li terature 

also transmitted from generation to generation in oral. Moreover Finnegan expresses that oral 

literature is by definition dependent on a perfollller who formulates it in words on a specific 

occas ion. There is no other way in which it can be rea li zed as a literary product. Invaine with thi s, 

she elaborates that the detail ed way in which the performer enacts the literary product of hi s art 

naturall y varies both from culture to cu lture and also among the different li terary genres of one 

language. We could understand from this assumption that perfon11ing these ora l literary works are a 

bridge of cu ltural va lues to be learned in the society. Therefore it has to be co llected, stud ied and 

learned in educational context. Also tFekade, (1999) briefs about the use of studying (Ieallling) oral 

literature in Ethiopian context from the fo llowing perspecti ves ; leallling the literary products of oral 

li terature helps to enhance the knowledge of psychology and economic development. Concerning 

the education of children from the beginning of kindergarten up to the higher level, if the items of 

oral literature are well selected, integrated, and organized in the curriculum they could be springs of 

futther li terary knowledge and develop values, skill s and positive attitude of the learners. 

2. Social Folk Customs 

According to DOI·son (1972) social folk custom is a class ification of folklore, which encompasses 

four aspects of studies. These are: I) Festiva ls and ce lebrations, 2) Recreations and Games 

3) Folk Medicine 4) Folk Reli gion. 

t Tra nslated from Amharic version by the researcher. 
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These forms of folk life study deal with group interaction rather than on individual skills and 

performances. Festivals and celebration invo lves great many community and family observances 

connected with villages, manors, landmarks, households, churches, holydays, birth, initiations, 

marriages, and death. To DOl·son's view these customs are often closely bound up with deeply held 

folk beliefs, which in themselves constitute a folklore genre. Further music, dance, custom, floats, 

and processions may all enter into festivals, which are based on both religious and secular 

traditions. Celtain games and recreations, or sports are learned through tradition rather than by 

codified rules and regulations. Folk religion is a traditional belief of a group or community like; 

rituals, modes of worship, which is outside the established place of religious cermon. Folk religion 

overlaps at points with folk medicine instances where a famed miracle-maker saves sou ls and heals 

bodies. DOI·son delineates also folk medicine practitioners as blood stoppers, burn healers, walt 

charmers, cancer curers, and such specialists who through inherited or transferred powers can 

remedy ailments beyond the capacities of medical doctors. These practitioners are more of 

herbali sts who inherit the practice traditionally from their ancestors and keep it as a secret treasure. 

As scholars of the field conventionally agreed folk medicine is a base for modem medical 

treatment. There for it has a natural science knowledge, value and positive attitude, if it is selected 

and integrated in the curriculum. 

3. Material Culture (physical folk life) 

This aspect offolklore and folk life study embraces the study of the following genres like; 

I) folk crafts, 2) folk art (paint), 3) folk architecture, 4) folk cookery (Dorson, 1972: I). 

To Dorson and other exponents of the field the study of material culture in compasses techniques, 

skills, recipes, building houses (homes) make clothes, prepare food , farming, fishing, fashioning 

tools, designing fumiture , utensils, and so forth. Accordingly, this technical and artistic knowledge 

are the foundations of modern technologies or mechanized industries. Dorson delineates that in 

tribal society all processes are traditional and hand made products, although of course innovation 

occurs. This innovation or creativity of traditional material culture was enhanced to modern 

industrial revolution and make the scientific knowledge prevalent. Therefore, if it is selected and 

designed in the curricu lum children get benefits of developing their knowledge, va lue and positive 

attitude out of its cultural, hi storical and practical aspects. 
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4. Performing Folk Arts 

Under this sector of fo lklore and folk life study, folk music (traditional mus ic), folkdance 

(tradi tional dance) and fo lk drama (traditional drama) are studied. Dorson and other proponents of 

the folk loric fields of study such as; Bascom, ( 1954), and Dundes, (1965) brief how the regional 

peasant and tribal dances, songs and music around the world have become increasingly popular 

entertainment fare for urban and rural audiences. At the consequence of thi s, the performers adopt 

sophisti cated techniques and manneri sms. This is also true in Ethiopian context. Traditional fo lk 

arts are a spring boards for modem sophisticated scientific arts. Therefore, it is very enterta ining, 

motivating and interesting for children if we sort and incorporate it in curri cu lum . Moreover, 

children appreciate their cu lture, get knowledge, and develop positive attitude and aesthetic values. 

To sum up, folklore is a great pool of knowledge, which is developed through the interaction of 

man kind from the very beginning of prehistoric time. To day it is studied all over the world 

including Africa/Ethiopia. It is mainly very useful to develop or enhance cul tural values, cultural 

and hi storica l heritages, and aesthetic values, philosophical, psychological , socio-economical and 

ethical approaches. Moreover as it is belong to the disciplines of human ities, comparable to 

ethnology, anthropology and philosophy; it reveals the interaction of different cultures and societies 

material & spiritual life at large. This means, folklore has a vast potential to mold human behavior 

and develop positive attitude, knowledge, va lues and skill s. 

Following this how culture and cultura l va lues interplay with folkloric substances wi ll be presented 

for the purpose of this study. 

2.2. Cultural Values vis-ii-vis Folklore 

Different classic definitions of culture focus on the universa l and distinct feature of culture. For 

instance Taylor-an anthropologist, (1 87 1), cited in (Berry and et ai, 1992) defines cu lture as a 

complex whole which includes knowledge, belief, art, morals, law, custom and any other 

capabi lities acquired by humans as a member of society. Thus the cu lture of a people is the way of 

li fe of that people, the things its people value, the things they don't value, their habits of life, their 

work of art, their music, their words, their hi story, briefl y what they are, what they do and what 

they like. According to (Aggrawal, 2004: 285) culture has two elements; material elements and non 

material elements. Material elements are meant the whole of mans materi al civili zation, tools, 

weapons, clothing's, machines, and industry. Non material elements are: language, alt, religion , 

morality, law and government. 
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To Duffy and Matika inen, (2004) the cu lture in wh ich each of us lives influences and shapes our 

feel ings, atti tudes, and responses to our experiences and interactions with others. Because of our 

cu lture, each of us has knowledge, beliefs, values, views and behav iors that we share with others 

who have the same cul tura l heri tage. These past heritages and experi ences, handed down from 

generation to generation, influences our va lues of what is attractive and what is ugly, what is 

acceptab le behavior and what is not, and what is ri ght and what is wrong. Our culture also teaches 

us how to interpret the world . From our culture we learn such things as how to communicate with 

strangers, when to speak and when to be sil ent, how to greet friends and strangers, and how to 

di spl ay anger appropriately. Because each culture has a un iq ue way of approaching these situations 

through out the world. 

S imilarl y Berry and et al (1 992) denotes the interplay of hu man va lues with cul ture as considered to 

be more general in character than attitudes, but less genera l than ideo logies. They appear to be 

re lati vely stable features of individuals and societies and hence correspond in this regard to 

personali ty traits and cultu ra l characteri stics. In anthropology and sociology values become 

inc luded as one aspect of a culture or society; they appear in defini tions of culture and often appear 

in -fi eld-based descriptions of particul ar soc ieties and cultures. In conjunction to thi s, to Aggrawals 

(2004: 384) assumption, values are of various kinds and named according to their specifications as 

aestheti c va lues-in accordance with arts, dancing, painting, dramatization, music etc; spiritual 

va lues-concern ing sp iri t as opposed to matter; mora l va lues-relating to ethi cs; and social va lues­

concerning society. Thus, these values can be sorted and developed in the curricu lum development. 

Gardner and et ai, (2000: 258-26 1) expresses culture and va lue as essentia l ingredients in education 

and developing/planni ng curriculum. To him, values education refers to teaching political, social, 

religious, aesthetics, environment, and a code of behavior. For social psychologists, values are 

perceived as a central core construct in curri culum development which related to moral concepts 

and specific attitudes. Wi th respect to thi s idea, Rokeach, (1 973), cited in (Berry et ai, 1992), 

provided a classi fi cation which di stinguishes between terminal and instrumental va lues. For 

instance, terminal values are goals of equality, freedom, happiness, sal vation and se lf respect. The 

instrumental values are such behaviors as being courageous, honest, polite and responsible. 

Therefore value systems are an in tegral pal1 of any cul tural context and where several cultural 

contexts meet, as they do in plu rali stic and mul ti-ethnic societi es . In princip le, it is natural that both 

uni versa l and culture-specific values are given their rightful place in school curriculum plann ing 

and a school curriculum that ai ms to refl ect both uni versal as well as relati visti c cul tu ral va lues may 
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assist a pluralistic society to exist in harmon y (Luther, 200 I). With regard to curri cu lum planning 

Ell eni Tedla , (1995), cited in Woube, (2004), suggested about the cultural experiences and 

heritages found and encoded in various forms such as: symbols, ritual s, design, m1ifacts, music, 

dance, proverbs, riddles , poetry, architecturc, tcchnology, science and oral traditions that could bc 

included in the curricu lum. However she stresses that their inclusion in the curriculum is not an 

casy task. As Ellcni posits, it is not casy task to includc folkloric contents in curriculum planning; it 

ca ll s for careful sorting its philosophical, psychological, soc iological, aesthetical , economical, 

political , historical and lingual meaning before integrating it in the curricu lum development. 

To summarize the above di scussion, culture and human values are interwoven elements which 

cannot be di sintegrated from a societies material and spiritual life. Culture is a bridge of different 

dimensions of human values and values are a reflection of societies cu lture. Thus, one of the 

characteristics of cultural values is to be transmitted from generation to generation in different 

ways. Among these, education in particular folklore education is the prominent one. By education 

we mean that the development/des ign of curriculum. Some of cultura l values tend to be devcloped 

in curricu lum incompasses : aesthetical values, spiritual values, moral values, social va lues, terminal 

and instrumental values. These cultural va lues bave to be s0l1ed and incorporated in language 

curriculum 10 shape or mold tbe bebavior of children in scbools. Therefore one of tbe basic 

questions this study is ought to answer is to interpret cultural values in second cycle primary 

Oromo language texts refl ected through folk lore, wbicb bave a potential to transmit cultural values 

in some ways. In accordance, we can refin e (deduce) some examples of tbe following cu lnll'al 

va lues from what the autborities express to be taught in tbe classrooms through the genres of 

folklore: 

• Socia Cultural Values: 

Equity, Freedom, happiness, salvation, se lf respect, courage, honest, polite, responsibl e, 

respecting low, discipline, politics, governance, respect elders, knowledge, ski lls, attinldes, 

beli ef, habit of life, morality, ethic, symbols, ideals & goals, bistory, w isdom, equality, 

environment, patriotism, bospitality, sociabi lity, respect work, and spcecb manner, etc. 

• Material Cultural Vallles: 

Tools, weapons, clotbings, machines and industries, customs, properties, and economy, 

recipes, production materials, utensil s, architecture, and hous ing, etc. 
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• Aesthetic Cultural Vallies 

AI1s (work of arts), dancing, painting, dramati zatio n, and music, poetry (folk poetry), songs 

(fo lk, popu lar), narration , (Folk tale, tall tale, legend, fairy ta le, tale), and selected ora l & 

written literature materials, etc. 

2.3. The Place of Folklore in Curriculum 

The renowned folk lorists, Adams (1973), cited in cathy, (2006), Dundes, (1965: 1-2) and Bascom 

(I 954), discusses about the "Functions of folklore". They name these funct ions; val idation , 

maintaining conformity or contro l, escape and education. Folklore, they suggest, validates celtain 

aspects of culture and justifies its rituals and insti tutions. Also provides rationali zations when 

institutions and conventions are challenged. The second function which they call "integration" is 

group cohesion and group feeling. Dundes terms thi s "maintaining conformity". Dundes' notion 

emphasizes the way folk lore acts as a controlling factor. He considers how folklore can be used to 

express socia l approval of those who conform. They label a third function of folklore 

"compcnsation" for something lacking in reality, and Bascom, (I954) looks at the same function 

from a s lightly different slant and call s it "escape" in fantasy from a) frustrations and repressions, 

b) geographica l environment and biological limitations. Many agree that a fOUIth function of 

folklore is to educate. Folklore can be a veh icle to teach the history of people, cultural va lues, as 

well as its cu ltural nonns diligence, respect, perseverance, etc. 

Thus, from the di scussion of the scholars of the field above we can grasp that one of the prominent 

functions of folklore is to educate the society at all levels, viz: informally, formall y and non 

fomlally. Folklore, which is the transmitter of cultural heritage from generation to generation had 

been leamed informally for a centuries. Children and elders at their respected family, village or 

community have got different experience of cultural values such as; honesty, respect of elders, 

respect of work, creativity, hospitality, patriotism, and wisdom of socio-economic factors etc 

through informal entertaining and motivating power of fo lklore genres. By fonnal education 

fo lklore could be learned in primary and secondary level to enhance cu ltural values, ski li s, 

knowledge and attitudes of the learner around the world (Cornne ll , 1996). 

In this respect, the need to design cultural components in curriculum ca ll s folklore and folk li fe 

studies to be integrated and developed in academic di sciplines (AFS, 2000). In nOll formal 

education folklore also play a motivating and entel1ain ing role upon strengthening skill s and 
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knowledge of the learners in particular with regard to distance and adult education (S il, 1999). To 

the authorities of the field and educators, folklore is one of the great veh icles of cultura l values to 

be taught in primary, secondary and tert iary curri cu lum. FlIIthermore, within its diverse genres it 

has a vast potential to mold the behavior of young generation. Therefore, folkl ore has a great place 

in cun·icu lum if it is sorted, sifted, and well designed in the curri culum materials (Kononenko, 

1998). 

Apparently, many countri es around the world use to design their curriculum with integrating a 

fo lklore genres or items in certai n subject matters from primary to telt iary programs. For this and 

other reasons the term was subsequentl y adopted by the London folklore society and later 

incorporated into different languages . For instance: French (tradi tionism), Spanish (saberpopular), 

Ita li an (demologia ordemopsicologia), Danish (fo lkemunde), and German (Volkskunde) etc 

Wikipedia , (2000). The genesis of fo lklore as a taxonomic study of various aspects of society is a 

recent phenomenon despite the fact that its subject is perhaps as old as the human race . One might 

even venture to say that fol klore come before the more en li ghtened di sciplines of hi story, sc ience, 

art, medicine and others, since these in a hroad sense are interrelated. Folklore is an impOlt ant 

complement to all cultural sc iences. Through fo lklore one can gai n insight into the co ll ective mind 

of a people at a given place and time (Greenia, 2005). 

Concerning the cUlTiculum, folk lore has a primary place in Language stud ies i. e. native and forei gn 

(Pederson, 1993); (Maglioco, 1992), Social studies (History and Geography), Health and physica l 

education, Music and Art (aesthetics), Moral and eth ics, (Rayan, 1993); (Dumitrana, 2005), also 

General Science and Maths in kindergarten, primary and secondary schools des igned integratively 

in USA, Europe, Asia, Latin America, and African countries. As an academic separate di scip line 

Folklore cun·iculum is designed specifica ll y for tertiary programs (undergrad uate and graduate 

leve ls) to train fo lklorists around the world (DOI·son, 197 1); (Longer, 1975). Folklore al so studied in 

co lleges and universities integratively with anthropology, Sociology, ethnography, archaeology, 

(cu ltural studies), hi story, literature, linguistics, psychology, philosophy, Law, Architecture, 

traditiona l medicine, environmenta l and li fe sciences etc (Bak, 2000). The very fascinating 

analogous research (study) of Annstrong ( 1958); "The Folklore of Birds" which enquires in to the 

origi n and di stribution of some Magico-Religious traditions exemplifies the potenti al of fo lklore as 

an academic di scipline to study life science, environmental sc ience and ecology as well . 
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According to the study of fo lklore many soc ieties, associations, centers and programs were 

estab lished to conduct research, to publish the studies or arti cles in journals and books for furth er 

knowledge and research works in respect of strengthcni ng the field around the world. 

These societi es, associat ions, centers, programs and others contributed a great academic knowledge 

for the development of folklore and folklore related education. Today Folklore based pedagogic 

learning on the web is experimented (studied) in the Chinese univers ity of Hong Kon g and it is 

emphas ized that high school students learn by so lvi ng problems in a near-real participatory 

situation. It is also believed that such a paradigm has, on one hand, the advantages of helping 

students to learn in authentic situation and, on the other, the provision of interesting folklore genres 

(i tems) as a stimulating agent for less initiated students; (Man Lee et ai, 2005). 

Simil arly the school teachers attach more importance in written texts than the ora l texts in the 

primary schools. The rich depository of story used in pub li c domain is not found in the schools. But 

nowaday, story tel ling festival s have become a fasc inating profess ion in Engli sh medium schools 

ofWestel11 countries, and it has become a practice in play grounds of urban schools to develop the 

competencies in speaking and li stening skill s. In multicu ltural schools fo lklore is a source of 

cultural unity and mutual understand ing. Teachers learn from the chi ldren and the children learn 

from the teachers. In conjunction with thi s, in the bilingual classrooms or in multi lingual schools, 

use of indigenous knowledge and associating the experient ial knowledge of the children with the 

f0l111a l curricu lum to offer learning from the cu ltural contex t is more scientifi c and systematic than 

the pedocentric learn ing which does not bear the cultural contex t (Factor, 2005). 

Folklore as a learning system in the society shapes the cognitive ability of the children through 

tex ts; contexts and a language in which they perceive the world around them. So the different 

genres (items) of folklore have been regarded as the source of learning. The small books with 

illustrations based on folklore have been used in the schools for enri chment of read ing and group 

learning. It is also expected that with the changing of global order fol klore will develop a new 

cul tural meaning in which its definition and function wi ll be more complex than earlier one. At th is 

j uncture, the combined eff0l1s of folk and the folklori sts could help in using folk lore in a more 

usefu l manner in different plat form for different pu rposes particularly in curriculum deve lopment. 

Fo llowing thi s the rol e of folklore in language teaching-learn ing wou ld be di scussed acco rding to 

different authorities in the field . 
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2.4. Folklore in Language Teaching-Learning 

Folklore, as a veh ic le of cultural va lues has a great place in language teachi ng-learnin g. Accordi ng 

to Pederson, (1993) , a fo lklorist and educator as well , in one of hi s paper presented at the annual 

meeting of the teachers of Engli sh and to speakers of other languages de li neates and argued that 

fo lklore can and should have a primary place in curri cu lum material s for lea rning language. Hi s 

argument is embedded on the followi ng perspectives: fo lklore is interd isc iplinary, fol kl ore is 

elastic, folk lore is comprehens ive, and folk lore is timely. 

Concel11ing the interdiscip linary aspect of folklore in language teaching and learning, Pederson 

elaborates an intersect io n between the field s of language, alts and culture. It is a form of li terature; 

and like li terature, it is both a separate subject to be studied and raw language material to be utilized 

in language learning. Folklore fosters understanding and acceptance of the languages, culture and 

underlines their connections. A learner of any language should be exposed to the bas ic cultural 

trad itions that belong to the language speakers. 

Apparently Folklore in its elasticity can be exploited at al l leal11ing-leve ls and ages for a wide 

variety of purposes. To Pederson, beginni ng learners, will concentrate on the comprehens ion and 

reproduction of the simpler lyri c songs and rhymes. In termediate-level learners can explore the 

content of stori es and begin co llecting and sharing folk lore-riddling and joking. Advanced learners 

w ill be interested in telling their own stori es, in gathering slang, in di scuss ing proverb truths, and in 

studying song backgrounds. Fo lklore works well with large groups (especially songs), small groups 

(especia ll y stories), and individual learners (especially folk speech). In the lesson, Folklore can 

have many roles: as an introduction, as a break, as an example, as a supplement, as SUppOlt material 

for the teaching points or as the core element for an entire unit. 

Furthermore Pederson argued that fo lklore is comprehensive and timely as expressed as: th rough 

singing, storytelling, and fo lk speech activities, Folklore integrates all the cognitive tasks, language 

skill s, and ieal11ing strategies for example: observing, identifying opin ion, recogni zi ng imagery, 

sequencing, di scriminating and pronouncing sounds, exp loring cause and effect, antici pating, 

synthesizing, generalizing, brainstol111 ing, classifying, comparing and contrasti ng, interpreting 

facts , analyzi ng, problem-so lvi ng, and evaluati ng. Retention is excellent with songs, rh ymes, etc, 

because of their melody, rhythm , story-line, and repeti ti on. Folk materials promote fluency through 

the highly effecti ve model-imitation approach to the rea listic, meaning ful content. Folklore 
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personalizes and enriches the language with all its colorful connotat ions that go far beyond steril e 

textbook of language. 

In vein with this Pederson elaborates how folklore is timely, that albeit its age is o ld , it is up to date 

with current language methodo logy and theory. Stories, speech and songs are bas ic to the 

communicative approach, favoring flu ency over accuracy, and rea l language over edited language. 

A cultural content-based on language teaching- leallling program would be incomplete without 

fo lklore. The very least it can provide an exciting, language-rich break from the routine; at the most 

an entire course can be built around its various forms. Accord ing to the teaching material s the 

following genres of oral folklore (ora l literature) are categorized and verified in the article (stud y) 

of Pederson, (1993): Stories, Songs, and Folk speech. 

Stories are the ori gina l teaching materials. In some societies they are still the on ly teachi ng 

materials. Whatever new methods and techniques come and go, a simple narrative will always be 

the cornerstone of education. Stories can be divided into three types: Falk tal es, literary ta les, and 

personal experi ence stories. Fa lk tales are one of the genres of oral literature, the oldest form of 

literature, and a prime source of language: epic poetry, hero sagas, myths, legends, fairyta les, 

fab les, ghost stories, tall tales, and many more. These stories blend reality and fantasy through the 

repetition of simple language and story patterns. In traditional tales the common people express 

their va lues, fears, and dreams over generations. A folk tal e exists to be told in the tradit ional ora l 

style. 

Literary story books have been written for centuries by the world's greatest authors and story 

collectors: the Grimms, Andersen, Hawthorne, Kipling, etc. some are based on tradition but all 

have a highl y polished, literary style of language. Expel1s disagree about the va lue of a dramatic 

story readi ng as opposed to a story-telling. Most consider it an inferior exercise because the story's 

improvised ora l qualiti es are lost, the language is unnatural, and much of the dramatic effect is 

lacking. Story books tie the silent reader to the author, but, in a sense, separate the oral reader from 
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Personal expenence stories are the most common types of narrative; from telli ng about what 

happened yesterday told fam il y stories up to the scholastic class ic. There are stories li ke: "How I 

spent my summer vacation". These are easi ly told and easily fo rgotten, unpoli shed and often poorl y 

structured. They are usually brand new stories with no cu ltura l or literary background; they haven't 
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passed the tests of time or public approval as have fo lk tales. Story telling is a performance art, the 

origi na l form of drama, the oldest 311 form. Every story teller tell s stori es differently and a story is 

different every time it is told. The teller's bui lding material s are words, sounds, language patterns: 

the too ls are the vo ice, the face, the hands, the story telling craft; the product is the mutual creation 

of a special human experience, of a world based on words and imagination (Finnegan 1970). 

Songs are poetry, music, literature, history, recreati on. Those helpful in language teaching can be 

grouped into three types: didactic songs, pop songs, and folk songs. Didacti c songs are written 

(often copying the styl e offo lk songs) by course designers, not song writers, for a specific language 

level and teaching purpose. Like all other language exercises , didactic songs can be beneficial if 

used properl y, but the language of the texts may be contri ved; and they have no art, no hi story, no 

human quality- in other words, language in a vacuum. Pop songs are the musical descendants of 

folksongs. They afford the possibi li ty (if you pick the right song) of tying the language lesson into 

something impOltant in the learners' own lives, a chance for max imum involvement - pop songs are 

popular because they speak the language of youth. 

Folk songs are a sOl1 of national self-portrait that reveals a people's deepest fce lings and concerns 

as wel l as describ ing their day-to-day li ves . Made up spontaneously to satisfy the musica l needs of 

a soc ial group, folk songs tell stories in authentic vernacular speech. A fo lk song rarely goes out of 

style but deepens in beauty and signifi cance as it ages. Fo lk songs have a simple, serviceable styl e 

and include song-types that seem tailor-made for language learning: action songs, game songs, 

rounds, palt songs, story songs, add-on songs, dialogue songs, answer-back songs, and more. Song­

leading is an enthusiastic, natural demonstration. An Afi"ican proverb goes, "If you can wa lk you 

can dance, if you can talk you can sing". Song- leading means giv ing an example, not a performance 

the emphasis is not on vocal quality. 

Folk speech is a play with language. It is most often humorous, creative, live ly, and constantly 

changing. It comes from al l age groups, etlmic groups, occupational groups, and reli gion. To 

illustrate the nature of Falk speech Pederson divided it into three categories: riddles and jokes, 

proverb and slang, rhymes and word play. Riddles come in two main types: true riddles, wh ich are 

guess ing games that test the intellect in figuring out the answer. The others are, punning riddles or 

conundrums, which are a form s of humor-the-response being, "[ give up". A joke is a sholt 

humorous story, usually with a punch line. The humor of jokes can be based on the situation or 

the ir humor may come from the language (13ukenga, et ai, [994). 
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Proverbs are referred to as "the wisdom of the people". Most proverbs are of unknown folk origin 

though some are taken from the most popular works of literature throughout history: the Bibl e, 

"Money is the root of a ll evil" , Shakespeare, "Brevity is the soul of wit", Frankli n, "H onesty is the 

best policy". A collection of one- liner literature and a complete popular philosophy is contained in 

any language proverbs. Our language is also fu ll of proverbial s imil es and fo lk sayings. People pick 

up their slang from the many soc ial groups that they belong to at various times in their lives. It is 

claimed that about 10 percent of our personal language is formed by slang, but it is the pO l1ion that 

is most frequen tly used, while some s lang becomes genera ll y accepted and most of them goes out 

of style fairly quickly (Bukenga, et al 1994). 

Children's rhymes or "playground poetry" can be satirical, nonsensica l, and topical; or they can 

serve a practical purpose, for example, j ump-rope rhymes. Wordplay encompasses verba l games. 

Fo lk speech activities include: co llecting, sharing, and completing language exerci ses. With fo lk 

speech the emphasis is on tasks rather than presentation. Its forms and uses are ora l: joke-telling, 

ri dd ling, rhyming, wordp lay, etc, but there are a lso infinite possibilities for devis ing fo lk speech­

related written activiti es that require relatively little preparation and provide the opp0l1unity for 

learner choice of materia ls. Both as individua l and group projects, fo lk speech is fully participatory 

especia ll y because it affords the incomparable experience of fo lklore coll ecting, primarily in an y 

language teaching settings (Gloria 1987). In conjunction with teaching materials of folklore 

expressed above, Folklore-related language acti vities are posi ted with respect to the four language 

skill s as stated as by Pederson, ( 1993) and Magliocco, (1992) , below: 

To develop the li stening skill s, li stening to folktales or songs are idea l activities for key words and 

in formation to complete oral or written comprehens ion exerc ises and questions of the definition , 

semantic, synonym, antonym, homonym, and keyword types. Listening song, story, or spoken word 

recordings related to the topics of the songs and stories performed in class. Moreover using the 

language lab to listen to fo lk tales and songs in groups or individuall y is very important. 

[n accordance with listening the speaking skills could be developed by giving an oral summary or 

an oral report on its topic. Recite folkl ore-related oral dri ll s, or prepared dialogues from tales or 

songs. Learn , tell , and explain jokes, riddles, word play, rete ll favorite ta les and re-s ing favorite 

songs. Discuss the humaniti es topics presented in a song or story: moral dil emmas, attitudes to 

words work, the environment, war etc . Discuss proverbs in their social, cu ltural, and hi stori cal 

backgrounds and the relevancy of their "truths". Play oral story fill in or guess ing games, spelling 

bees, cooperative add-on stories, building a tale from keywords, add ing an end ing to an interrupted 
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story. Dramatize, mime, act out a skit, do a mock interv iew, or role-play stories or songs. Perform a 

song or rhyme with actions, movement or dance. Orga ni zing seasonal or holiday activities and 

inviting folk lore resource people to come interact with the class help to enhance the speaking skill 

of students. With respect to read ing ski ll s, read ing fo r comprehens ion and to locate spec ific 

information and reading passages related to the content of a song or story from poetry, literature 

and non-fi ction etc (Bukenga, et aI, 1994). 

In activities rel ated to writing, summarize, or paraphrase a song-text in prose as a story or writing a 

story in song form or as a poem or play. Dictating songs, rhymes, stori es and other genres, which 

are ideal for writing. Translate a song or rhyme text retaining the poetical style and finding 

eq ui valent expressions for slang. Completing vocabulary exercises or research related to a song or 

sto ry: scrambled words, idiom definitions, spelling li sts, word analogies, fi ll-in rhymes, etc. 

Completing grammar exercises related to a story or song: mixed-order sentences, error detection, 

phonetic grouping, syll abizing, finding homonyms and antonyms, contraction practice, missing 

vowel words, cross-words, and word-search puzzles. Splitting and mach proverbs, writing a 

contro lled or free essay on a song, proverb, or story topic. Wri ting a modern vers ion of a folktal e; 

compare d ifferent versions of a fo lksong or tale. Writing creative stories patterned after traditional 

stories. Writing original lyri cs to a song melody either parodying or changi ng something in a song. 

Writing an imaginary letter or diary, a character sketch, or a dialogue based on a fo lkta le or song. 

Researching a song or story topic; gathering fami ly hi stories, collecting newspaper articles on 

folklore ; compiling a bibliography related to a folk theme. Creating art work related to folklore: 

drawing illustrating a story, models, crafts like building a folk instrument, puppets, photos, posters, 

masks, blackboard drawing, etc. Displaying works of alt related to a song or story subject and 

doing map work related to folklore are some activities relied on folklore and fo lk life studies. 

Pederson (1993), concludes his study by expressing the following assumpt ions that folklore IS 

motivating. It is stimulating, challenging, and entertaining. With folklore activities there are no 

failures. Learners experience the thrill of discovery and the desire to share the riddles, jokes, 

rhymes, songs, stories, etc ., that they have learned, in other words-communicate. Folklore goes 

home with learners. It forms a bond between students and teacher and between the students as a 

group. A story or song session is a time of fee lings, of vu lnerabili ty, of sharing oneself. Folklore is 

relaxing. The anxiety baJTiers to language learning are broken down by the pleasure of 

performance, the physica l release of singing and clapping and laughing, and the sense of emotional 

security that folklore gives. Folklore is satisfying; a deep sense of fulfillment and accompl ishment 
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remains after a ta le, song, or speech activity. It may be in the affective realm that folklore has its 

strongest impact. Although using folklore, in particular tales and songs, in language instruction is 

celtainly not new; much work still needs to be done to di scover how far this re lationship can be 

developed. A great need ex ists for coherent, sensitive, flexible, teacher-friendly, lea rner-centered , 

folklore based language curri culum materi als, Hanlon, (J 999). 

The other folklori st and educator Magliocco, ( 1992), in hi s article (study) published in a jou rnal 

known as "Italica", which is currently publi shed by "American Association of Teachers of Itali an" , 

replete the arguments and assum ption of the authorities in the field of fo lklore by delineati ng hi s 

experience of teaching folklore in Italian classrooms. Accord ingly he expresses that folklore is an 

idea l tool for bridging the gap between language and cu lture in the classroom. By using fo lk and 

popular materia ls to illustrate or expand on grammatica l points, students' attention can be drawn to 

broader cul tural issues, including values, worldview, hi story, and even literature. 

The study of fo lklore and the study of language share a historica l li nk in their early ninetieth­

century emergence. The idea of a nationa l language and culture, with roots in the indigenous folk 

cu lture of peasants, took form during the eighteenth century. A number of instructors who teach 

non-western languages indicated in an informal survey that they do use folklore and ethnographic 

materials as instruct ional texts, but only because other materials are not readil y avai lable. Fo lklore 

has long been used in teaching English in the Un ited States, as the popular "Foxfire" series, ed ited 

by Eliot (Wigginton, 1972), attests. 

But why should folklore be used in the language classroom at all? How can folklore be useful In 

teaching anything about culture? These key questions are repli ed by money folklorists and 

educators like Wise Magliocco. Folklore often exists and often characterizes particular group 

(regional, ethnic, gender, class or age) that wish to di stinguish their identity from that of the 

dominant group. For this reason, folklore constitutes the perfect entry to a di scussion of diversity in 

culture. Further it ill ustrates a conception of the wo rld and of life (Oring, 1986). Folklore can be 

usefu l in teaching about culture for a number of reasons. First and foremost, at least for the 

ethnologist is folklore' s collect ive nature. While each item of folk lore represents the performance of 

a s ingle individual in a unique socia l, hi stori ca l, and personal context, and thus carries the artistic 

stamp of that individual, the fac t that it usually has no known author, that it is passed on from one 

indi vidual to the nex t, that it ex ists within a community (known as the folk group) and carries the 

stamp of numerous other indi viduals characterizes it as community property in man y senses. As 

fo lklorist Dundes, (1980: 34) has said, folklore often represents coll ective fantasy; in these 
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fantas ies, we find the projections not of an individual author, but of an entire community. For thi s 

reason, folklore often reveals aspects of culture otherw ise inaccess ible to the ethnologist or student 

o f culture. Such intangible cul tural featurcs as va lues, be li efs and worldview are in fact most 

access ible through cultural productions ex ist in individua ls on subconscious leve l. 

The access ibility and wide di ffus ion of folklore in counters much more in daily life than the 

products of literary and academic cu lture. Th is is the other reason fo r introduci ng it in to the 

language classroom because folklore is every where in the societi es materia l and spiritual life. 

Moreover, as folklore is widely di stributed and has analogues in many cu ltures (proverbs, folktales, 

fo lksongs and etc. found everywhere), it is easily access ible to students; everyone can immediately 

identify with it. 

Fo lklore has al so contributed heavil y to world literature, from Dante and Boccaccio, the Italian 

authors up to American, As ian and African authors li ke Achebe of Nigeri a and etc. Many authors 

of the world have drawn from folk narrative, proverbs, and other genres fru itful and beautiful 

literary substances in the creation of their master pieces. Thus the student with some appreciat ion of 

fol kl ore enters the literature class more ready to recogni ze the influence of popular culture and 

contex t on the great masters , and to understand their significance in a li terary wo rk . Therefore 

fo lk lore is not a thing apart, but an integral part of the communities' high culture from philosophy 

to opera with which students need to be familiar. 

Apparentl y Maglioco, (1992), like wise Pederson, posited the fo llowing fo lklore and folk life 

genres to be thought in language classroom: Food way and geography, proverbs and ridd les, fo lk 

narratives, fo lk songs, festi va l and customs, legends and fo lk beliefs, and fo lk life and material 
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persistence and stabi li ty in communiti es. The point of the lesson is to introduce students to the 

different regions and their geographic features through regiona l rec ipes featuring local ingred ients. 
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groups. Upon that the students can di scuss on proverbs, tales, and folk poctri es which are reli ed and 

composed out of the soc ieties cu ltural food ways or recipes (Mohammed, (1995). Moreover thi s 
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genre of folklore and folk life helps to organize the language subject curriculum) horizontally with 

geography, biology, chemistry, economics, agriculture, socio logy and ethnology. 

Proverbs are among the sh0l1est and most stable of the verba l folklore genres, and are thus we ll ­

suited to the introductory levels of language instruction . Because they offer a distillation of folk 

wisdom, they are a lso one of the most useful genres in gauging worldview-the popular attitudes 

towards cel1ain subjects. For classroom activities proverbs of balanced equi valence or positive 

causation usually work best. Proverbs to day appear more often in wri tten form than in oral 

ci rculation. One place to look for such proverbs is in cartoons and advel1isements in newspapers 

and popular magazines. These proverbs could help students in developing writing ski ll s through the 

ass ignment of gathering and writi ng down (copying) and to discuss in the classroom (Bukenga, et 

ai, 1994). 

Riddles, a genre similar to proverbs because of thei r formulaic and metaphoric nature, can also be 

used to good effect. Some contemporary riddles are actually more like jokes in that they have 

verbal punch lines. These are more suitab le for a second or third-year classroom, as they require a 

fairly sophi sticated knowledge of the language. They provide a good starting poi nt for the 

discussion of double meanings and homonyms in languages. 

Folk nalTative materials such as fol ktales, legends, and jokes are among the most rewarding to use 

in class, but also the most difficult. The greatest diffi culty li es in find ing an appropriate text. 

Authentic ethnograph ic tex ts which yield the greatest amount of information about a culture are 

often in a regional dia lect and thus are not suitable for use in a standard class on language 

instruction. Texts which have been edited and "eleaned up" for popular consumpt ion are either 

aimed at children or standardi zed; there is no sense for instance, in using translated texts from 

language to language as it communicates other cu lture rather than the students' culture. At first it is 

best to choose variants of tales w ith wh ich the students are already familiar. 

Narrative jokes can be used in a similar fashion and are idea l for classroom use because of their 

brevity. However texts of jokes should not be carelessly selected. Aside from the obvious dangers 

in usi ng off-color or di scriminatory materia ls in the classroom, humor is often very culture-specific. 

Jokes which rely on verbal humor, like riddle jokes, are more difficult to use; contemporary jokes 

often rely on the verbal humor of ward play which is difficult for beginning students to understand . 

They can, of course, be used in an upper- level language classroom. 
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According to Magliocco, (1992), a folksong is any song that is ora lly circu lated, regardless of its 

ori gin. For c lassroom use, however, to use tu nes and texts which are easy to learn and sing arc 

preferable. The object of the lesson, aftcr all, is not necessaril y the apprec iation o f music, but rather 

another way of practicing language ski ll s. This makes brief popular songs just as useful as 

fo lksongs in illustrati ng grammatica l points and providing opportuni ties for practi ce (Meyer 196 1). 

Festivals and customs draw an attention of students towards the occasion and ceremonial life of the 

society. Often the date itself suggests a theme: chari smas season suggests a lesson on many aspects 

from New Year ceremonial activities up to socialization and recreational performances. As away of 

in troducti on, a number of instructional videos have segments on folk customs and religious 

festivals. These segments are onl y a few minutes long and can easily be shown in class. But nothing 

makes these customs come ali ve li ke personal slides . Upon all fo r classroom acti vities using the 

students as a resource and guide them to speak, wri te and discuss on popular and religious festiva ls 

and custom develop their language ski ll s, cultural va lues and attitudes. Also us ing se lected texts to 

read and to enhance students' comprehension, vocabulary, and grammatical knowledge is very 

impOitant fo r classroom instruction. 

A legend is a realistic narrative in which a supernatura l or extraord inary event shatters the calm and 

ord inariness o f the ini tia l situation. Folklorists have long considered legends to be barometers of 

fo lk beli ef and worldv iew. In other words, telling a legend is no indication of belief on the part of 

either the tell er or the li steners. Legend is more accurately a question about belief; it is intended to 

provoke debate. The legend, by its very ex istence, raises questions about the nature of rea lity and 

forces us to examine our beliefs about the possibility of other interpretations. Legend texts can be 

used just as other fo lk nan'ati ves in the classroom. They are to be fo und in regions which are ru ra l 

and urban life as well. Legends often tum up in the mass media, as well ; legend-like reports in 

popular magazines can easily be adapted for class use and di scuss ion, especially at the advanced 

level (Cathy, 2006). 

Materia l cu lture includes hand made obj ects which are primaril y useful. Thi s ex tremely broad 

category covers everything from food ways to folk arts and crafts to fol k architecture. These topics 

are both so broad and so complex that while we inev itably end up discuss ing them with students to 

some degree, we se ldom devote much ti me to their detai led study and explanation. Even folklor ists 

have more often foc used on "tex ts" than on folk life and materi al culture, and the language 

classroom is hardly the place fo r the in-depth study of these areas. However, glimpses of folk li fe 

28 

According to Magliocco, (1992), a folksong is any song that is ora lly circu lated, regardless of its 

ori gin. For c lassroom use, however, to use tu nes and texts which are easy to learn and sing arc 

preferable. The object of the lesson, aftcr all, is not necessaril y the apprec iation o f music, but rather 

another way of practicing language ski ll s. This makes brief popular songs just as useful as 

fo lksongs in illustrati ng grammatica l points and providing opportuni ties for practi ce (Meyer 196 1). 

Festivals and customs draw an attention of students towards the occasion and ceremonial life of the 

society. Often the date itself suggests a theme: chari smas season suggests a lesson on many aspects 

from New Year ceremonial activities up to socialization and recreational performances. As away of 

in troducti on, a number of instructional videos have segments on folk customs and religious 

festivals. These segments are onl y a few minutes long and can easily be shown in class. But nothing 

makes these customs come ali ve li ke personal slides . Upon all fo r classroom acti vities using the 

students as a resource and guide them to speak, wri te and discuss on popular and religious festiva ls 

and custom develop their language ski ll s, cultural va lues and attitudes. Also us ing se lected texts to 

read and to enhance students' comprehension, vocabulary, and grammatical knowledge is very 

impOitant fo r classroom instruction. 

A legend is a realistic narrative in which a supernatura l or extraord inary event shatters the calm and 

ord inariness o f the ini tia l situation. Folklorists have long considered legends to be barometers of 

fo lk beli ef and worldv iew. In other words, telling a legend is no indication of belief on the part of 

either the tell er or the li steners. Legend is more accurately a question about belief; it is intended to 

provoke debate. The legend, by its very ex istence, raises questions about the nature of rea lity and 

forces us to examine our beliefs about the possibility of other interpretations. Legend texts can be 

used just as other fo lk nan'ati ves in the classroom. They are to be fo und in regions which are ru ra l 

and urban life as well. Legends often tum up in the mass media, as well ; legend-like reports in 

popular magazines can easily be adapted for class use and di scuss ion, especially at the advanced 

level (Cathy, 2006). 

Materia l cu lture includes hand made obj ects which are primaril y useful. Thi s ex tremely broad 

category covers everything from food ways to folk arts and crafts to fol k architecture. These topics 

are both so broad and so complex that while we inev itably end up discuss ing them with students to 

some degree, we se ldom devote much ti me to their detai led study and explanation. Even folklor ists 

have more often foc used on "tex ts" than on folk life and materi al culture, and the language 

classroom is hardly the place fo r the in-depth study of these areas. However, glimpses of folk li fe 

28 



and material cultu re are often accessible through the use of fi lms, slides, and othe r v isual aids, and 

do provide students with a feel for life in other culture (Bukenga, et ai, 1994). 

Mag li occo, (1992) , in hi s conc lusion depicts that folk materials can bridge the gap between 

teaching grammar and teaching culture by offering starting points for cultural di scussion and 

analys is. Folk material s also help to enrich the study of language and literature by offering multiple 

perspectives on the target cu lture, often from under represented groups. Fina ll y, folklore is an 

integral P3lt of any curricu lum in cu ltu ra l studies, and in a language and literature program, the 

study of folklore, like the study of the target culture, begins in the language classroom. 

In conjunction with the above scholars' assumptions, Cathy, (2006), a folklorist and teacher in the 

field , in her study depicts the theme and symbols that students can identify from verbal folklores 

like oral tradition, Fairyta les, Fables and Folk- legend. Accordingly she reveal s the use of seeking 

themes and symbols in folklore genres as expressed as follows. For a student to want to participate 

in any work, some meaning must be brought to it, or found in it if any retention is to occur. 

Folklore is rich in themes and symbols which can stimu late the resources a student needs to cope 

with hi s difficult inner problems. The fairy tales, fables and folk legend each provide their own kind 

of meaning. 

A lthough Cathy Qoated Bettelheim, ( 1977) , to show how he applies the psycho analytic mode l of 

the human personality to the fairytale. He says that; fairy tales carry impoltant messages to the 

conscious, the preconscious and the unconsc ious mind, on whatever leve l each is functioning at the 

time. The form and structure of fairy ta les, suggest images to the child by whi ch he can structure 

his day dreams and with them give better direction to thi s life while fairyta les are excellent for 

young chi ldren because they present positive so lutions to difficu lt problems, they also give fOrtll to 

what Bettelheim ca ll s hi s formless, nameless anxieties, and hi s chaotic, angry, and sometimes 

vio lent fantasies . It is specifica ll y this underside of fairytales that will appea l to adolescents. 

Fa iryta les show that struggles in life are unavo idable but that if one perseveres against unexpected 

and unjust hardships, he can be a winner. Fairytale characters are unusuall y very clearly drawn and 

are typical rather than unique. They are not ambivalent as we are in rea lity, but either all good or a ll 

bad, a ll beautiful or all ugly, a ll stupid or a ll smart. It is th is po lari zation wh ich makes identifying 

with the good or bad, smart or stupid qualities more clear for the child. The fairytale hero is also 

often in isolation or forced out. It is not so lely on the harpy ending which to concentrate, but also 

on the process of finding his way, step by step, through unknown, terrifying circumstances which 
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will lead to a successful end . There fore the va riety o f motifs which appea r in the fairyta les, fab les 

and folk legend have meaning for children o f all ages in schoo l. 

To conclude thi s topic, acco rd ing to the authoriti es folkl ore has a great place in teaching- learning 

language. Folklore moti vates the students to grasp knowledge of language and develop their 

language skill s earnestl y and acti vely. Upon thi s they could comprehend the cultu ra l va lues, 

hi story, ph ilosophy, psychology and econom ic aspects of the society. Furthermore, folklore teaches 

them the material and spiritual li fe of the comJllunity at large. In vain with thi s the forms and genres 

of fo lklore or each item of folk lore can be learned if it is sorted, selected and des igned in language 

curriculum. This is also repleted and elaborated with the scholars of the fi eld above. Therefore 

language curriculum des igners and text deve lopers have to assess and be selective to incorporate 

fo lklore and fo lk life genres in the curri culum of language. Folklore, because of its humanities and 

philosophical approach it is a prominent vehic le of cultu re to be taught in the classroom. 

Nex t to th is the advantages of teaching learning fo lklore would be di scussed accord ing to di fferent 

authoriti es' assumption. 

2.5. Advantages of Teaching-Learning Folklore 

The advantages o f teaching-learning folk lore are Ilumerous in educational contex t. It renders many 

benefits to the learner tlu'ough we ll selected and integrated texts to the curri culum . As the culture of 

a society embrace myriad things, the vehicle of cultural va lues like fo lklore to the classroom in 

compasses a variety of knowledge from different di sciplines . Because Folklore is interdi sciplinary, 

comprehens ive and elastic as Pederson, (1993), verifies it. It is thematic and symbolic as Cathy, 

(2006) e laborates it. Moreover by using folk and popular material s to illustrate or expand on lesson 

points, students' attention can be drawn to broader cultural issues , including philosophy, 

psychology, hi story, literature and even natura l science (Magliocco, 1992) . 

Accordingly, Hanlon, (1999), in her general guidelines for teaching with folk tales, fairy tales, 

fab les, ballads and other works offolklore, she suggested the fo llowing advantages of teaching with 

works of folklore: 

I ) Tiley are sll ort : It is easy to di stribute copies of proverbs, short tales or rh ymes to a whole 

class, di scuss them during a class period, and compare a vari ety of examples relating to 

different topics , wi thout need ing ti me for ex tensivc reading ass ignmcnts. 
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2) They arejilll: Many types of fo lklore are entertain ing and most of us have found memories of 

stories and rhymes we have known since childhood. Viewing ill ustrated versions or film 

adaptati ons can also add variety and enjoyment to class assignments. 

3) They are memorable: Most ta les and rhymes from oral traditions use patterns of language 

and plot that make them easy to retell and dear to the hearts of tell ers and listeners. 

4) They are f ound ill infinite variety evelY where: Every cu lturc has long trad itions of ora l story 

telli ng, verse-mak ing, and joke-te lli ng. Students can learn about different cul tures by studying 

fo lklore, co llect folklore from thei r own fam ilies and communities, and write or dramatize 

their own va ri ants of trad itional tales and rhymes. Once you start looking fo r them, you fi nd 

allusions to fa miliar fo lk heroes, rhymes , and sayi ngs tlu'ough out popu lar cu lture. 

S) They are universal: Although it is interesting to compare cul turall y specific details in fo lklore 

from different times and places, one of the most intriguing phenomena in human experience 

is the sim ilarities in stories with un iversa l themes from all over the world . For example, there 

are stories with similar Cinderella moti fs fo und in ancient African and Asian trad itions. There 

are fasc inating theories about the uni versal elements in worl d fo lklore and myth. 

6) They are infinitely meallingjit/: Because fol k and fa iry ta les represent human expenence 

through symbols and archetypes, there is room for endless debate about how to interpret 

particul ar tales. They provide excellent examples of the complex interp lay of rea li sm, fantasy, 

and symbolism in li terature. They can be ana lyzed in papers that do not require research, but 

there is also a wealth of recent research available on fo lklore, fairy tales and picture books. 

They can function as primary sources in complex research projects li ke any other literature. 

7) Th ey /ink oral alld writtell literatures of the world: We often forget that all literature 

developed from oral tradi tions, and most people in human hi story have had no writing system 

to record their languages and stories. Storytelling is still ali ve as an oral tradition in ma ny 

places, especial ly in rural areas. Folklore works well wben teaching oral ski ll s, speech and 

drama. 

8) Th ey link popular culture with many academic subjects alld skills: Almost every type of 

li terary and cu ltura l ana lysis has been applied to fo lklore, so short or fam iliar pieces from ora l 

traditions can be used to in troduce longer works of literature (many of which have 

mythologica l or fo lkloric roots or themes), as well as topics in history, social studies, fine 

arts, and sc ience. 
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9) TI, ey ellhall ce trallsitioll s from childhood to adlllt life: Short works fro m folk lore can 

provide spring boards as students move from writing about childhood experi ence to mo re 

complex types of ana lys is. They need to lea rn, as an important part of their heri tage, that 

widely available children 's books and movies do not adequately represent the larger body of 

folkl ore that people of all ages have enjoyed for centuries. 

10) They IIl1ite children and adlllts : Many types of fol klore have been repri nted and adapted in 

children's books in the past couple centuri es, while older children and adults who don't read 

or hear folklore or picture books often lose touch with exciting parts of their own culture. 

Many recent storytellers, dramati sts, and film makers endeavor to enterta in the whole fami ly, 

just as traditional story tell ers have done around home or campfire for generations. Among 

other benefits of teaching with folklore , what more wOlthy goa l is there fo r general education 

courses than to prepare young adul ts to share good stori es and rhymes wi th the children in 

their lives in the nlture. 

In conjunction w ith the above advantages of teaching with folkl ore Pederson, ( 1993), pos ited the 

fo llowing advantages of teaching learning folklore: 

• 

• 

• 

• 

Folklore is a form of literature in which language, arts, and culture intersect; there fo re the 

learners are benefited to ga in di verse knowledge and skills. 

It fosters understanding and acceptance of the diverse language, cultu re, and traditional folk 

li fe wisdoms. 

Folklore can be exploited at all learning levels and ages for varied purposes; integrates 

cognitive tasks, language skill s, and learning strategies; and complements current language 

teaching methodology and theory. 

Poss ible classroom activities using folklore for development of each language skill s 

(listening, speaking, reading, and writing) and creati vity cou ld be practiced with 

enthusiastic manner. 

Apparentl y Cathy, (2006), li sts some of the benefits of teaching language through folkl ore: 

• Teaching language within folklore genres connects classroom acti vi ti es with popular 

cu lture, hi story, moral , ethic, philosophy, geographical environment, material or customs 

and etc. outside the classroom. 
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• The various motivations for fo lklore genres warrant class discussion or investigation. Much 

emphasis would be on basic sk ill s like recal ling sequence of events, separat ing main ideas 

from detail s, recogn izing fact from opinion, summarizing, outlining and note taking. These 

activiti es help the students to broaden their knowledge and skill s of leaming language. 

• There is also a lot of substance in the folk lore genres li ke tales and legends which allows for 

making comparisons and contrasts, tracing patterns and motifs, trans lating imagery, relating 

to a larger frame of reference, making inferences , recognizing cause and effect re lation 

ships, determining significance and indi vidual interpretation. 

• Teaching folklore in language classroom equip students with broadening their imagi nation , 

seeking meanings from the texts, identifying the themes of the texts, and enhance their 

knowledge of their creativity, grammatical points, skills, values, attitudes, ethnographic and 

hi storical background of their cu lture. 

ManLee, Fong and et aI, (2005), scholars from the Chinese university of Hong Kong, by their 

experimenta l case study in titled "Folklore-based Leaming on the web pedagogy" delineates the 

fo llowing advantages of fo lklore based learning specifical ly in motivating students to solve 

problems by actively participating in classroom teaching learning environment: 

=> Wh ile the folklore serves to arouse students; interest, the learning activities are basically in 

the form of prob lem-solving embedded in the situation . Thus a kind of situated learning but 

with the folk lore as the added interest elements to motivate the students is very vita l 

activ ity. 

=> It is believed that students wi ll be motivated to so lve the problems embedded in the fo lk 

story by playing the role of the characters in the story. The story broaden their imagination 

and they will confront the challenges, pleasure, happiness, annoyance, anger, tmth, 

psychological, and philosophical asp irations of their cu ltu re and environment. 

=> The folklore-based learning environment is therefore a role playing problem-based learn ing 

paradigm with students motivated by fantasies-help them to grasp and develop their moral, 

ethic, language skill s, attitude and cu ltural va lues. 

=> In pedagogi ca l elements the proposed technique is problem based learning with an attractive 

story plot. The reason for choosing a well-known folklore as the story background is that 

students are benefited with a fami li ar story and can fantas ize themselves in to the characters 

role. The main pedagogical tool which is to employed in th is system is gu ided discovery, in 

which students are ass igned tasks and ask questions. 
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=> To their conclusion, resu lts show that the effect of learning methods with story background 

is better than those without. The success of such lea rning systems, cal led folklore-based 

systems, assures us that it is a kind of learning paradigm that deserves the enhancement of 

students' exp loratory capacity. Furthermore, th is folk lore based lea rning system was 

considered by the students as less bori ng, more challenging, and more stimulating, and at 

the same time givi ng them more confidence. All these are important factors in motivating 

students to learn . It is believed that, if students' interest persists, and with the improvement 

of the system, folklore-based learning system can be an important lea rning tool for ever. 

Up to thi s end we can comprehend the merits of teaching- learn ing folklore in the classroom as 

expressed and elaborated by di fferent authorities of the field. All scho lars agree that teaching­

learning folklore in primary and above classrooms is very useful in shaping the learners behavior 

by teach ing cultura l values, moral , ethics, life skills, philosophy, psychology, geograph y, hi story, 

anthropo logy, sociology, aesthetics, art, literature, language ski lls, and even natura l sciences. 

Therefore, folklore is a basket of wisdom, a medicine of boredom, a center of motivation, a tool 

which revea ls human pleasure and anger. Accord ingly it is an academic di scipline, which is studied 

independently and can be learned with regard to different curri cu la r activities or sUbjects. More 

over it is a bridge to link schools with communities' cultmal traditions and folk li fe activities in 

achiev ing the objectives or goa ls of the schools to deve lop the students' knowledge, va lue, skills, 

attitudes and all rounded personality at large. 

Fo llowing thi s the analysis conducted on text contents would be overviewed and discussed. 

2.6. An Overview of Analyses Conducted on Text Contents 

The following studies which are made on different text contents in abroad and in land are based on 

two aspects. These are: analysi s of folklore related texts, and ana lysis on textbooks of different 

subject matters. Thus, embedded on these two perspectives the stud ies wou ld be reviewed precisely 

as presented as below. 

The practice of analyz ing folklore texts has been conducted in so many countri es for various 

reasons. But for the convenience of this study I attempt from USA, Cashman , (2000), and Hart, 

( 1964), and from Malawi-Africa , Chimombo, (1988) . 
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In Ethiopia different related analytica l studies were made particularl y in graduate thes is proj ects 

and PHD di ssertation of Addis Ababa Uni versity. The analyses were conducted on tex tbooks and 

folk lore related tex ts as well. Among these the following are reviewed for the purpose of thi s stud y: 

Woube Kassaye ( 1995) and (2000), Tafa ri Getahun , (2000), Tesfaye Tessema, ( 1998), Mulual em 

Tesema, (1998), and Shitaye Mina le, (200 I), Andualem Chere, (1994). 

Cashman, (2000), analyzed a textua l and inter textual of a song poem written by Kavana and 

Woods, (1 989), in titl ed "Yong Ned of the Hill " who was assu med as Iri sh outlaw and fo lk hero o f 

seventeenth-century campaign through Ire land. The then outlawed personali ties were termed as 

"rapparees" and "tories" by crown authorities. The stories, legends and lyri cs of such characters 

were also called "rapparees" or "tories" folklore by contemporary folklorists. "Young Ned of the 

Hill" is a lyric song based on these tradi ti ons ofIreland and Specifically its hi story of three decades. 

The song is published with other songs in an album in titl ed "peace and love" by an eclectic Irish 

folk band known as Pogues in 1989. 

Accord ing to Cashman, (2000) , the purpose of hi s study is to explore, through a close attention to 

text and inter textual references, why "Ned" has reemerged as a symbolic fi gure and what messages 

are conveyed by the representation of the outlaw in "young Ned of the Hill". He directl y focuses 

more to potential interpretations of the song and their consequences, rather than to authorial intent. 

To the find ings of Cashman, (2000), "Young Ned of the Hill" is a traditional text which helps to 

conceive all texts as simultaneously traditional and innovative of the past and the present. It re fers 

to an imagi ned li stener in an imagined story telling event, and the audience of the song are the 

targeted li steners. It has important implications for twentieth century audiences understanding the 

song as a commentary on political conflict in Northern Ireland. The narrator, then, is credible 

poss ibly as "Ned's fel low resistance fighter, and therefore a "gallant" man. On one hand, the song 

depends on its audience's famili arity with other texts and other genres that provide the detail s of 

Need 's legend. On the other hi s name is known in song and story or hi s deeds are legend sti II. 

Needs di straction is consistent with almost all Iri sh outlaw legends: the rapparee can only be 

defeated by fou l or unfair men , most often through betrayal. To reconceive Ireland as a cultural 

unity, it requires the reinterpretation of traditional texts, including "rapparees" folk stories and 

songs are recommended. 
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Apparently Hart, (1964), ana lyzed 909 co ll ected Riddles from Philipino (Bisayan) folklore by 

categorizing in ten main subjects. These main categori es are: Agriculture, Wild and 

Domesticated Fauna, Human: anatomy, secretions and phys iologica l functions. Food and Food 

pmcess ing, Climate, Dwelling: grounds, parts and furn ishings. Religion, C lothing, Foodquest: 

fi shing, hunting and associated equipment. Records: communicati on, letter, book and pen. 

The finding of thi s analysis depicts that agriculture is the largest subject category of philipino 

riddles. The group is subdi vided into eight sections: arbori culture, si lviculture, fl oriculture, textile 

agri culture, vegetable production, cereal production, special crops, non domesticates and 

unidentifi ed plants. Nineteen percent of all riddle subjects fa ll into thi s broad category; the largest 

single section is arboricu lture. The Five most common subjects, in order of their frequency, are: 

coconut, banana, pineapple, bamboo, and rice. These plants include abo ut 35 percent of al l the 

riddle subjects in thi s category. 

In a basica ll y agricultura l nation, one might expect that economica ll y imp0l1ant, widely distributed , 

and indigenous agricu ltural plants and products wou ld receive emphasis in the riddle corpus. 

Besides yielding copra (dried coconut meat), a vital exp0l1, the coconut furni shes Filipinos with 

thatch for rural dwellings, boles for fi sh corral s (traps), husks for fuel , shell for bowls and ladles, 

and charcoal for the fami ly iron. The meat and "milk" are impol1ant in cooking; the fermented sap 

of the fruit bud makes a popular alcoholic beverage, tuba. Coconut oil is still used by some barrio 

folk for illumination, allegedly possesses medicinal val ue, and is an ingred ient in magical rituals. 

The popularity of bananas as a riddle subj ect can al so be explained on the same basis as coconu ts. 

Because of its many uses, it is found in most backyards. After the bananas are harvested, the stalk 

may be chopped and pounded in a mortar for pig food. The wide leaf serves, in rural areas, as a 

sunshade or umbrella, to wrap fi sh or various rice cakes before cooking, and to line the inside of 

earthen ware cooking pots. The bud is boiled and eaten as a vegetable, and pal1s of the plant are 

used for medicinal purposes. Bisayan riddles give a better balance to Philippine fo lklore, for 

Bisayan Filipinos are the country's largest group. 

The other folklori st of Africa-Malawi, Chimombo, (1988), ana lyzed the Oral Narrati ve of Malawi 

known as "The Hare and The Well", which is publi shed in the book tit led "Malawian Oral 

literatu re" (page 96- 127). Chimombo commences hi s analysis by forwarding the concept of oral 

narrati ve performance. To him performance refers to face-to-face oral presentation of a text to one 
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or more persons by single narrator. Accordingly the Malawian sto ry narrators have about three 

opening fo rmu las: first the narrators throw a ridd le to which the audience is required to respond. 

The second is a fo rm of song which serves as a titl e to the story so that the audience knows in 

advance what the story will be. Normal ly the song is specifi c to a parti cular narrative i.e. 

thematica ll y part of the narrati ve. The thi rd s ignal perform ed when riddles or songs do not act as a 

signal to narrati ve, the narrato r might simply say "story! story!" and the aud iences respond "yes !". 

These three forms of s ignaling to tell a story are preliminary to any narrati ve. 

Thus the popular tri ckster tale of Malawian "The Hare and The Well" analyzed by Chimombo 

starting from the narrator's performance of sounds or tone of voice, repetitions of words, phrases, 

sentences, grammatica l features, direct addressing the audience, and the vari ant of the story as well. 

According to the content of the story he analyzed the character, theme, plot and action with 

reference to literary theori es posited by di fferent scholars of the fi eld. Concerning the tric ki er which 

is obviously revealed in the story is that the story invo lves animal characters but to Chimombo 

analogy thi s characters are perfonn ing like human being or a soc iety. For instance, the animals 

meet and agreed to so lve the problem of water created because of drought time by digging water 

we ll. They dug and got water. But one of the animals called "Hare" disagree to accompany them 

during the work of digging. However "hare" deceived the animal world and use to draw water from 

the well. Fina ll y, after the animals learn its tri ck, they captu red, severely beat and imprisoned it for 

ten years. 

The findings of Chimombo's analysis denote that this story gives us a profo und insight, into not 

only how the society is structured, but also the ties that govern it. In times of crises the society acts 

together as an organic whole. Yet the expected responses do not come from every individual. There 

are some members of the soc iety who do not confonn to the standards of behavior expected of 

them. Above all there is clearl y a certain amount of greed, exploita ti on and corruption in the story 

but the forces of good, or the institutions bui lt to protect the society from such types, will always 

win in the end. 

From analytica l studies conducted in Eth iopian contex t, Woube Kassaye's M.A. Thesis is the 

prominen t work on popular Amhari c songs. These songs are a secular songs produced in cassettes 

from 1972-1 994, which have a course of hi story about 36 years. Woube coll ected 475 cassettes and 

by using stratified and random sampling techniques, he identified 96 out of 475 cassettes, i. e. 20% 

of the population as a sample of his study. From the 10 IS songs on the same cassettes, 288 songs, 
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i.e. 33% were selected for the ana lysis. Upon th is to hi m, relevant in format ion for the study was 

obta ined largely through questionnaire. Semantic categories consisting of II items, wh ich 

emphasize the content of the text and form of the melody, were also prepared by him. According to 

the designated categories, the unit of ana lys is was the content of each song as a whole. 

Regarding the fi ndings of thi s analysis with respect to its basic questions it depicts that different 

va lues were refl ected in the songs. However "love" is predominantly portrayed. In the course of 36 

years of hi story a change in the content of songs had been occurred. Among these, themes of 

geograph ica l, personal, socia l and cultural development were exposed to objecti ve changes. But 

others like: love, politics, soc ial occasions and miscell aneous themes had not exposed to significant 

changes. 

Accordingly, in the educational implications, these analyzed contents of songs were comparable to 

Amharic and socia l studies in the genera l education. This implies that the integration of songs can 

enrich the contents of different subjects rather than music. Hence, the study recommends that the 

curriculum and syllabus designers has to take due attention to relevant songs to be incorporated 

during their curri cular planning and development. 

The same author (2000) analyzed culture for planning curri culum, wi th regard to the case of songs 

produced in the three main languages of Ethiopia: Amharic, Oromigna, Tigri gna for hi s PHD 

di ssertation. The mai n purpose of th is study is: taking song as one of the important cu ltural 

element, to reveal theoretical framework (model) and the process of cultural analysis in curriculum 

planning. The method preferred for analyzing the songs is content analysis technique. The result of 

the analysis indicates that different contents such as: Love, political, spatia l, gender, norms and 

va lues, personal , socia l, cu ltural and economic development, occasional , ceremonial, and children 

related were portrayed. Among the contents "Love" was prominently reflected. To select core 

messages that has significance for education, 107 (57.5%) in Amharic, 45 (24.2%) in Tigrigna and 

34 (I8.3%) in Oromigna refl ected the objectives of the Education and Tra in ing Poli cy of Ethiopia 

1994. 

Similarly, Teferi Getahun, (2000), analyze Awngi proverbs in hi s thesis. The main goa l of hi s thes is 

is analyzing the form and content of Awngi proverbs. He expresses that the Awngi proverbs are 

part and parcel of culture which exist and used under cultura l sets of princip les. Their performance 

is embedded 011 a response of commun icational activities. These items are express ive items used in 
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daily conversati on. As the consequence of these performances the ana lysis is carri ed ou t under the 

soc io physica l con text of the com munication cvents. During anal ys is of the situations of proverb 

application the basic cultural and soc ial systems that govern a commu nication process are taken 

into consideration. 

This study find s out that as rhetorica l devices these proverbs are used to effect the purpose of 

persuasion. They are applied in situation of tension, crisis or confli ct. This is to mean that they are 

used to so lve a society's problem. Their contents are instructive and their forms are concise. They 

are also poetic in character and fo rm, rhetori cal in purpose, instructi ve in content and applicable at 

times of different problems in a society. 

The following studies are conducted on different curricu lum material s (subject texts) for various 

reasons rather than seeking folklore genres or items: 

Apparently, Tesfaye Tessema's (1998), analys is was made on co llege Engli sh text in terms of 

Gender. The purpose of thi s study was to detemline the adequacy of co llegc Engli sh in bridging the 

gender-gap in Engli sh as foreign language leaming. The sources of data were the student text and 

the instructors manual of vo lume one. The data were collected and analyzed by qualitative resea rch 

method. The main analytical categories were seven and as over all resul ts they revea l the following 

findings: 

The course book is adeq uate in promoting fai r treatment of both sexes for effecti ve learning. The 

contents of textual material were of common interest to both sexes. Cultural and traditi onal stereo 

types were effectively counteracted without affecting the goal of language teaching. The language 

items were presented and practiced meaning fully in contexts and the tasks were pal1icipatory. 

Concerning the role allocation the text reflects gender-equity. All pictures are rid of gender bias, 

and di scriminatory language use was effectively avoided. 

Mulualem Tesema, (1998) , al so in her thesis ana lyzed the portrayal of female and mal e sexes in 

primary school text books of Amhara Region. The purpose of the study is to ident ify if the contents 

and illustrations of the newly developed tex tbooks have gender biased (sex-stereotyped) messages. 

This study revea led that out of the total 42 textbooks analyzed 26 text books were found gender 

biased. Among these only one was female biased and the other 25 were male biases. The rest, 16 
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texts were found fairly gender balanced. The problem was most serious in soc ial stud ies texts of 

grade 7 and 5. The cumulative result indicated that women/girl s were dep icted only 23 percent 

while men/boys 77 percent. In the activ ities and occupations male and female sexes were depicted 

stereotypically. No sex demanding messages were transmitted and pictures of men/boys and 

women/gi rl s were fa irly balanced. English subject texts of all grade levels were found fairly 

balanced. 

Like wise Mulalem, Shitaye Minale, (200 I), in her analysis studied the verbal and visual content of 

grade nine textbook with respect to the portrayal of gender. The study revealed the following 

results: in the verbal and visual coverage of all textbooks (nouns, pronouns and adjectives) of the 

two sexes, male were covered more frequently than femal es. To see order of appearance of verba l 

express ions, first, middle, and last appearances were counted, male was more presented than female 

in the first appearance, whi le females were absent in the first and few in the middle appearance. 

There was balanced treatment of both sexes in visual order of appearances. There is also observed a 

s ign ificant difference beh'leen male, and female in verbal and visual representation of different 

activities and work ro le in which male was domi nant. Concerning character traits or persona l 

attributes, the result indicates that, male were more portrayed than female in verbal representation. 

But the visual repres<::ntation particularly in character there was no significant difference between 

male and fema le. 

With the same manner of content analysis above Andua lem Chere ( 1994) analyzed in hi s study, the 

work-oriented character of the Ethiopian primary curri culum textbooks. The finding of thi s analysis 

shows that 37% of the contents are work referenced. From these work referenced paragraphs, 33% 

are blue collar and 4 I % are wh ite co llar work referenced. Students' occupational aspiration is 

inclined to white-co ll ar categories. Accordingly in most aspects, the then content of the Ethiopian 

elementary school textbooks do not contain a balanced proportion of contents which reflect work 

orientation. To Andualem, as a resul t of few work bias the contents fail to develop students' 

positive attitude to wards manual work. The analysis was conducted on 2 I textbooks and subject 

wise: Amharic, social studies, agriculture and science were incorporated. 

Up to this end we could comprehend the anal ysis conducted by foreign scholars and the Ethiopian 's 

on different texts of folklore genres (items) and curriculum materials or subject matters for vari ous 

reasons. Thus the questions, which inquires such as: what is their relation to thi s study? What is 

their difference? And in what respect are? To be replied here. With regard to these questions the 
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prominent relation that all analysis has with the present study is in respect of analyzing text 

contents by content ana lysis technique. But the differences between the rev iewed ana lys is and thi s 

study are: 

I) Scholars who analyzed texts of folklore genres (items), focused only on contents, which 

denotes generic messages with respect to antlu-opological , ethnographi c and more of li terary 

perspectives . But this study is des igned to analyze the contents of fo lklore items that are 

selected and integrated in second cycle primary Oromo language curriculum for the purpose 

of teach ing- learning the language. 

2) Resea rchers who analyze different curri cular aspects in different textbooks differ from thi s 

study regarding to their topic on which they made their analysis. These are for instance like: 

Gender in many facets, work oriented characters, verba l and visual contents. The subject 

matters they dealt with are: Ethiopian languages, foreign language, science, soc ial studies, 

agriculture, maths, psychology and etc. Regarding the grade levels, they incorporated from 

primary up to college education in their stud ies. But this stud y is intended to analyze Oromo 

folklore in second cycle curri cu lum, which included in the textbooks for developing 

students' language skills, knowledge, values and attitudes. 

By thi s the researcher would proceed to chapter three, which present the research design, methods 

and procedures. 
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CHAPTER THREE 

Research Design, Methods and Procedures 

3.1. Design and Methods 

A research des ign is a plan for co ll ecting and analyzing data in order to answer the investi gator's 

questi ons. In sholt a good des ign answers that theo ry, data gathering, analys is and interpretati on are 

integrated (Holsti , 1969). FUlther, the procedural network of analytica l steps through whi ch 

scien tific information is processed is ca ll ed the research design. For content analysis, the research 

design as a whole must be appropriate to the context from which the data stem or relative to which 

data are analyzed . Content analysis research des igns have to be context sensiti ve and tend to be 

sequenti al in nature (Krippendorff, 1980); (Best and Kahan , 2002) . 

Thus, th is study is des igned to analyze the Oromo language folkloric contents pOltrayed in the texts 

of second cycle primary grades (5-8) to answer the research questions. These folkloric contents are 

inc luded in the curriculum material s to teach the four language skill s, some aspects of li ngui stics, 

literature and vocabularies of the Oromo language as integral part. The fo cus of thi s resea rch des ign 

is therefore to identify these folklori c contents and analyze what cul tural va lues, skill s, knowledge 

and attitudes they render to the children of primary grades. 

According to the li teratu re, text contents could be explored and analyzed using quantitative either 

quali tative research methods or mixed approach (Gallagher, et ai, 2003); (Marying, 2000); 

(Creswell , 2003). Embedded on thi s assumption the researcher used qualitati ve content analysis 

based on (Marrying, 2000), (Gallagher, et a i, 2003), (Flick, 2002) and (Creswe ll , 2003), Procedures 

of qua litative content analys is. In vain with this, two approaches are central to the procedures of 

qualitative content analysis. These are: Inducti ve category development and deducti ve category 

application (Marying, 2000); (Flick, 2002) . By and large, inductive category development is 

selected for thi s study because the analys is would be commence from interpreting the meaning and 

message of a single genre (item) or unit of fo lkloric content and develop categories. Then, define 

the categori es briefl y and di scuss or narrate the cultural background as we ll as what va lues, skill s, 

knowledge and attitudes they transmit for the chi Idren of primary grades. 

To Flick, (2002), categories are the essential fea tures of content anal ysis, whi ch are often deri ved 

from theoreti cal models. They are brought to the empiri cal material and not necessaril y developed 

from it, although they are repeatedl y assessed agai nst it and mod ified if necessary. 
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Accordi ngly, Gallagher, et ai , (2000) posited that since one of the major characteristics of content 

ana lys is is systematic ana lysis, categories should be constructed systematicall y and well -structured 

on the basis of the conceptual framework of the study. However, as there are no standard categori es 

applicable to different contents, researchers need to develop their own categories and coding 

scheme. The most important in the development of categories is that the categories should reflect 

the research questions and purposes of the study. 

Similarly, Mayring, (2000), expresses that within the framework of quali tative approaches it would 

be of centra l interest, to develop categories related to the purpose of the study and aspects of 

interpretation. For thi s reason, qualitative content analysis has to be developed procedures of 

inductive category processes. 

Creswell (2003), also delineates that qua li tative research is fundamenta ll y interpretive. This means 

that the researcher makes an interpretation of the data. This includes developing a description of an 

individual or setting, analyzing data for themes or categories, and finally making an interpretation 

or drawing conclusions about its meaning personally and theoretically. Although the reasoning is 

largely inductive, deductive approach is also employed. 

As the theoretica l positions of the above authoriti es vividly show, there has to be a defined 

approach or a mle for developing categories and coding schemes according to the resea rch 

questions and purpose of the study. With regard to this assumption Gallagher (2000), posited three 

approaches to creating categories and coding system. These are: 

I) A predefined approach, through which basic categories are created in advance, from 

conceptual frameworks, research questions, hypotheses, problem areas, and key variables in 

the study. 

2) A post-defined approach or inductive approach, in which the researcher prefer examining a 

document first, so as to create content-specific categories and coding system relied on the 

research questions and purpose of the study. 

3) A midd le ground between the two is an accounting-scheme guided approach. Before 

exam ining the content, a researcher can create a basic cod ing scheme that is not content 

specific. Then specific categories can be developed inducti vely based on the coding scheme 

made. 
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Thus, the researcher of thi s study prefers a post defined or inductive approach as a ru le for the 

reasons that; the researcher examined the curriculum materials first and identifi ed the folkloric 

contents, classified the con tent items (genres) according to their types, develop categories and 

selected uni ts of analysis. As to the authorities above, there are no standard categori es app li cable to 

different contents; therefore it is an obligation for the researcher to develop hi s own categories 

based on the meanings and messages of folkloric genres or items, which were checked and 

rechecked according to the purpose of the study. 

To the scho lars of the fi eld like; Strause and Corbin , (1990), Denzin and Lincoln, (2000b), and 

Ad ri an, (2002); even the experience, autobiography and the genuine palticipation of the researcher 

could be used and has a great role in analyzing and interpreting qualitative data with regard to the ir 

meanings in natural settings. This assumption is al so repleted by Amare Asgedom, (2004). Relied 

on the above assumptions the researcher would be using the fo llowing procedures (steps) of 

ana lysis to answer the research questions as follows: 
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C) Concentrating on the identified and ava il ab le forms of folk lore in the passages, which are: ora l 

li terature and perfonning folk aI1s; showing the genres (types) and the numbers of their item s to 

be learned in grade level using table. 

D) Based on the table, di scuss ing the genres (types) and the number of items appeared in grade 

level. These are: folktales, proverbs, and riddles, wh ich are the ora l literature genres and catt le 

praising (pastora l) song, love songs , and children, play ground rhyme, which are the folk alt 

genres . 

3.2.3. Focusing on the oral literature genres (types) identified 

A) Analyzing the folktales, the corpus of proverbs and the corpus of riddl es step by step by 

developing categories and defining the categories as well as by selecting sub units of ana lysis 

from each category and interpreting the themes, what cu ltural values, skill s, knowledge and 

attitudes they render to the leamers using tables. 

B) Discussing each table briefl y. 

3.2.4. Focusing on the folk art genres (types) identified 

A) Analyz ing the cattle prais ing (pastoral) song and two love songs by categorizi ng and discuss ing 

step by step according to their cultura l background, setting, occasion, performance and interpret 

what cultural values, skill s, knowl edge and attitudes they transmit to the chi ldren. 

B) The children play ground rhyme wou ld be ana lyzed narratively with other genre as a selected 

unit of analysis from folk alt genres for the who le texts analytical study. 

3.2.5. [n final analysis of the overall fo lkloric contents, in the texts, one folktale (story) 

and the chi ldren play ground rhyme wou ld be interpreted and anal yzed narratively 

as a selected units from all categories of analysis by briefly di scuss ing their 

cultural background and showing cu ltural values, skills, know ledge and attitudes 

they render to the children. 

3.2.6. Analyzing the linkage between the syllabuses and textbooks. 

3.2. 7. Interpreting the data obta ined from : Oromiya Regional Education Bureau's Oromo 

language curricu lum expel1s, teachers co ll ege's instructors and second cycle 

primary teachers, who paI1 ic ipated in writing or cvaluating second cycle primary 

Oromo language textbooks. 
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3.2.8. Summarizing and interpret ing the findings according ro the basic research 

questions. 

3.2.9. Drawing conclusion. 

3.2. 10. Positing recommendarions and suggesti ons. 

3.2. 11. Answering the validity questions. 

3.3. Soul'ces of Data and Sampling Techniques 

3.3.1. Sources of Data 

a) The folklori c contents in second cycle primary grades Oromo language curri culum 

material s in palticular the textbooks and the syllabuses. 

b) The Oromiya Regiona l Education Bureau Oromo language curricu lum expelts. 

c) Teacher Education College's instructors, who participated in writing or eva luating second 

cyc le primary grades Oromo language textbooks. 

d) Primary school teachers, who participated in writing or eva luating Oromo language 

textbooks prepared for the second cycle primary grades. 

3.3.2. Sampling Technique 

The sampling technique selected is purposive sampling. Also the folkloric contents obtained from 

the texts and all suppOitive data are totally the subjects to be analyzed under this study. 

According to the scholars in the field the idea behind qualitative research is to purposefu ll y select 

participants or si tes, documents or visua l materials that will best help the researcher understand the 

problem and the research question (Gallagher et ai, 2000); (Kumar, 1999); (Creswell, 2003); (Flick, 

2002). Therefore no sampling is used for this analytic study. 

3.4. Instruments and procedul'es of Data Collection 

3.4.1. Instruments 

The following supportive instruments are used for data co llection of thi s study: 

A) A semi structured interview guide for curriculum experts of Oromiya Regional Education 

Bureau. 

B) An open ended questionnai re for instructors of Teacher Education co ll eges and primary 

school teachers, who are palticipated in writing or evaluating the texts. 
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Accord ing (0 the authorities, using different instruments upon content analysis make the study 

reliable. Employing in conjunction with other research tools such as ques tionnaire, interview, 

observation or focus group di scuss ion makes the result of the research powerful (Krippendorff, 

1980), (Cresswell, 2003), (Flick, 2002); (Solomon Areya, 2004). 

3.4.2. Procedures of Data Collection 

The procedures of data collection are the following: 

A) Identifying and obtaini ng folkloric contents (data) from the entire curriculum materials; 

textbooks and syllabi . 

B) Conducting semi structured interview to collect supportive data from Regional Educat ion 

Bureau's curricu lum expelts. 

C) Co ll ecting supportive data through open ended questionnaire from instructors of thTee co ll eges 

of teacher education, who palticipated in textbook writing or eva luation. Namely: Balerobe, 

Asella and Adama. 

D) Collecting suppOitive data through open ended questionnaire from primary second cycle 

teachers, who palticipated in text writing or eva luati on and available in Ba1eroobee, Assella and 

Adam3. 

E) The valid ity of suppOitive data collecting instruments is evaluated (checked) by fourteen 

teacher educators of Asella Teacherss' co llege before distributed to the respondents. 

F) The folkloric data co llected from the curri culum materials and the responses obtained through 

semi structured interview and open ended questionnaire would be analyzed step by step 

according to the procedures al ready stated to answer the research questions. 

So far we could grasp how thi s analytic study would be conducted from the very beginning of its 

design (methodology) up to its procedures of data collection and analysi s to answer the research 

questions. The next step is ana lyzing the folkloric contents obtained from second cycle Oromo 

language textbooks and syllabuses as well as the co llected supportive data step by step, relied on 

the methods and procedures of analysis in chapter three, which would be presented in chapter four 

fo llowing this . 
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CHAPTER FOUR 

Analys is of Folkloric Contents in the Text Books 

4.1. The Passages: 

Identifying the passages, which incorporates folkloric contents from the enti re passages of the texts 

is the first step prior to analyz ing and interpreting the folkloric contents pOitrayed in second cyc le 

primary Oromo language textbooks. The entire passages in the tex tbooks embraced different 

contents rather than folkloric contents, which tend to teach the Oromo language through different 

selected topics like: health , environment, popu lation, wi ldlife, econom y etc. Also in the textbooks 

of the cycle a passage within its exercise is considered as a chapter of teaching the language. 

Therefore, the four student texts in second cye le primary grades embrace about 99 passages. 

Among these 26 passages are available in 5"1 grade, 25 passages are in 6th grade, 24 passages are in 

7th grade and 24 passages are in 8th grade (please see appendix I). After their titles with respect to 

their messages are translated in equivalent meaning to English, they are categorized and defined in 

8 categori es according to their contents to identify the passages, whi ch incorporates folkloric 

contents. The following table shows the categories of different contents in the passages by grade 

leve l and their amount of total appearance in number and percentage. 

Table1: The categories of different contents in the entire passages of 2nd cycle primary Oromo 

Language Texts 

N2 Categories 
Grades 

Total % 
5 6 7 8 

I Health 6 4 4 4 18 18. 19 

2 Science and Technology 2 2 - 2 6 6.06 

3 Population and Education 2 3 4 4 13 13. 13 

4 Biography I I I - 3 3.03 

5 Wild Life 2 I 4 - 7 7.07 

6 Environment 3 3 2 I 9 9.09 

7 Socio Economic Development 6 7 5 10 28 28.28 

8 Folkloric Contents 4 4 4 3 15 15.15 

Total 26 25 24 24 99 100% 

The passages reli ed on health education are totally 18 in number and they are 18.1 9% out of the 

tota l percentage. These passages denotes about contagious di seases, env ironmental sani tation and 
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hygiene. They are found in all grades. The passages which are re lated to science and technology 

posited about elec tri city, fabricating paper, photographing, cottage industry and chemicals in plant 

life. These passages are al so found in all grades except 7th grade. They are 6 in number and 6.06% 

out of the tota l percentage. 

The passages categorized under the titl e of population and educations are about 13 in number and 

13. 13% out of the total percentage. These passages reflect about the growth of population, the ways 

of family planning, women/girls education, teacher student relation, and the use of books. They are 

found in a ll grades. 

The passages categori zed under biography are 3 in number and 3.03% out of the total percentage. 

They are found in a ll grades except 8th grade. They co ll aborates different biographies to read and 

exercise. 

The passages categori zed under wild life are 7 in num ber and 7.07% out of the tota l percentage. 

They are found in all grades except 8th grade. These passages portrays about the life of di fferent 

wi ld animal s li ke : Fox and zebra, manner of Elephant, ostrich and crocodi le. 

The passages categori zed under the environment denotes about planting trees, natu ral resources, 

urban life, vegetation and human life, tourism and preserving soi l. They are 9 in number and 9.09% 

out of the total percentage. They also fou nd in all grades. 

The passages categorized under socio economic development shows; the use of ri vers for 

development, the use of domestic animals, geological development. , soc ial deveiopment, unity fo r 

working, agri cu lture: (horticu lture, bee farming, gardening, cattle breeding), meeting and decision 

of the community, traditional law and system, working di scipline, calendar and symbols of the 

community. They are 28 in number and 28.28% out of the total percentage. These passages are 

dominantly found in all grades. 

The final category is the category of folkloric contents which this study deals with. The passages 

embraced under this category are 15 in number and 15. 15% out of the total percentage of the 

passages. They are found in all grades. 

Fo llowing this the folk loric contents would be separately classified in their forms of fo lk life 

studies, identifi ed and analyzed step by step. Accord ing to the review of literatu re and procedures 

of this study, after the passages, which incorporates folkloric contents are known, the next step is 
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identifyi ng their forms of fo lklore or folk li fe sl"Udies based on Dorson 's (1972), classifications and 

show how they are refl ected in second cyc le primary Oromo language text books. Thus, the 

following table reveals how the four forms of folk lore (fo lk life studies) and the ir genres reflected 

in the texts by grade leve l. 

Table 2: T he Four Folklore Forms or Folk life Studies and Their Genres Reflected in the 

Texts by Grade Level 

F orms of Folklore Grade Level and Genres 
N~ 

or Folk life stndies Grade 5 Grade 6 Grade 7 Grade 8 

Folktales Folktales Folktales Folktales 

I 
Oral Iiteral"Ure (ora l 

Proverbs Proverbs - Proverbs 
folklore) 

Riddles Riddles - Riddles 

2 Social Folk customs - - - -

3 Materia l cull"Ure - - - -
4 Perfonning Folk Arts Children play - - -

ground Rhyme 

Love song - - Love song 

Cattle praising song - - -
(pastoral song) 

As tab le two reveal s, among the fo ur fonTIS of folklore or class ification of folk life sl"Udi es, some 

genres of oral literal"Ure are dominantl y reflected in second cycle primary Oromo language 

textbooks. Next to oral literature genres some perfonning folk art genres are also used in the 

textbooks. The rest classifications of folk life sl"Udies like; the genres of social folk custom and 

material cull"Ure are not reflected or used in all texts. Accordingly the genres of oral Iiteral"Ure, 

which are reflected in the texts by grade level, are three in number, vis: folktales , proverbs and 

riddles. These genres are used in all texts by grade level except grade seven. In grade seven the 

only oral Iiteral"Ure genre to be learned is folkta le. The performing folk art genres are also two in 

number. These are: children's ground play rh yme and popular songs. They are used only in grade 

five and grade eight text books. 

Having this in mind , after the forms or class ifications of folklore above, which are reflected in the 

tex ts are identified, the next step is to show the gen res and items of the two identified 

classi fi cations, vis: ora l literature and Folk arts in number and grade leve l in the following table. 
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Table 3: The Genres (types) and Items of Oral Literature and Folk Arts Portrayed in the 

Tex ts in Number and Grade Level 

Forms or Classifications Genres and Hems Gr·ades 

N~ of Folklore Identified in .NQ Identitied in the Total 
5 6 7 8 

the Texts Texts 

I Folktales 3 2 4 2 II 

I Oral Literature 2 Proverbs 12 12 - 12 36 

3 Riddles 5 5 - 15 25 

I Pastora l Song 

(cattle praisi ng) I - - - I 

2 Love Song I - - I 2 
2 Performing Folk Arts 

3 Chi ldren play ground 

Rhyme I - - - I 

* Total Items 23 19 4 30 76 

As table three shows the genres (types) of ora l literature and performing folk arts, pOitrayed in the 

texts are five. These are: folktales, proverbs, riddles, songs and chi ldren play. A lso the items of 

these genres are tota ll y 76 in number. Among these the oral literature genres such as: folktales are 

I I in number, proverbs are 36, and riddles are 25 . The perfonning folk art genres li ke: pastoral 

song (cattle praising song) is one in number, love songs are two and the chi ldren's ground play 

rhyme is one. 

Apparently among the oral literature genres fo lktales are three in grade five , two in grade six, four 

in grade seven and two in grade eight. This means that they are reflected in all texts. Proverbs are 

also reflected in all texts except grade seven. They are twelve in each five, six, and eight grade 

textbooks. A lso riddles are reflected in all texts except grade seven textbook. In grade five they are 
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also one in number and it is avai lable in grade five textbook. The songs are in general reflected in 
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sOlted out not on ly from the passages but also from scattered exerc ises in the tex ts. Th is is because 

of the reasons that some of them are repeated from grade to grade textbooks and emphasize similar 

meaning or message. Therefo re, to avoid these redundancies the researcher selects or sorts out from 

diffe rent exercises and passages as we ll. In fact, the above discuss ion shows lack of bala nced 

distribution concerning the genrcs at grade level. 

Up to thi s end, based on the research questions, the literature review and the procedures in the 

research methods, we identified the fo lkloric contents from the entire passages, refin ed forms or 

class ifications of folklore and depicted the genres under the umbrell a of ora l li terature and 

performing folk al1s, which are refl ected (used) in second cycle primary Oromo language student 

tex tbooks. The following step is to ana lyze each genre in ora l li terature and folk arts by tra nscri bing 

in to semantic categories. 

4.1.1. The Folk Tales 

According to the authorities of the field in the literature review, folktal es are among the most 

rewarding teaching materials in language classes. They are the original teach ing materi als. FUl1her 

they have paramount benefits to develop the four language skill s and render cu ltural val ues, 

knowledge and attitudes to the lea rner. Above all folktales are motivati ng, p"rticip"tory, 

entertaining, ideal for learner centered approach and active learning in language classrooms 

(Pederson, 1993); (Maglioco 1992); (Cathy, 2006). Thus, the eleven fo lkta les, which are found in 

the texts are categorized in to two semantic categori es and would be anal yzed according to their 

advantage in teaching learning acti vities step by step in tab le fonn below: 
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Table 4: T he Categori es of Folk Tales 

T itle of the Folktales in Equiva lent Meaning to 
C ode G rade Categories 

Oromo Langnage E nglish 

Saawwaniifi Handaaqqoo 5 Cows and Hen 

Jaarsaafi culull ee 5 An old man and an eagle 

Mala beekaa 6 An adv ice of a Wiseman 

Eebba 6 Blessing Advice, 

0 1 Gowwummaa 7 Foo lishness Truth and 

Gorsa Diddu, Du'a diddaa? 8 You can ignore elder's Love 

advice but do you think 

you escape death? 

Hantutaafi raacha 8 A Rat and a Frog 

Re'ee raaji i 5 A surprising goat 

Umrii 7 Age 
Resolving social 

02 problems and 
Gamna gamna caalu 7 A wise better than a wise 

human need 

Qocaafi sinbi lToota 7 A tortoise and Birds 

As it is stated in the above tab le the folktales inc luded in the second cycle curriculum to teach 

primary grades children are categorized in to two categories . These are: I) Advice, T ruth and 

Love. 2) Reso lving social problems and human need. Under the first category about seven 

folktales are categorized. Under the second category about four folktales are categorized. The mai n 

cri teri on for categorizing these folktales is the message they deli ver to the learner (reader). 

Apparentl y those folktales categori zed under "Advice, Truth and Love" revea ls; the advantage of 

wise advice in human life, respect of elders and wise personalities, the truths in the society, a 

struggle for the respect of truth and the consequence of true love in social relati on. The folktales 

categorized under "resolving socia l prob lems and human need" depicts; a problem solving 

mechani sms in the society, a human need to development and well being of the society at large. 

Fo llowing thi s the nex t step is to se lect two folkta les, which best represent each category as a 

subunit of analysis and explore according to their meaning, central idea (theme), cultural va lues, 

ski ll s, knowledge and attitude they render to the leamer. Conceming the theme as Krippendorff, 

(1 980: 62-63) and Cathy, (2000) denotes, it is an ideal to ana lyze folklore genres espec iall y stories 

relied on their thematic contents. 
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language in second cycle primary grades develop the cultural va lue that denotes a wise leaders are 

veril y respected for their wise thinking to seek solutions fo r the problems arise in the society. By 

reading the story intensively, listening and di scuss ing comprehensively and working on writing 

different exercises they will deve lop their four language skill s. Upon thi s they can also ga in the 

knowledge of leadership, the ways of problem so lving mechanisms and develop positi ve altitude 

towards thinking wisely to so lve any problem. 

As we grasp from the above express ions, folktales (stori es) are the best materials to teach primary 

grade children. They reveal the economic, social, political , psychologica l, philosophica l and 

historical truths to the leamer through developing cu ltural va lues, skill s, l<J1owledge and attitudes. 

According to the authorities in the literature review, these are also true for all forms of folklore and 

their genres (Cathy, 2006); (Man Lee and et ai , 2005). Following thi s the next step is to ana lyze 

proverbs by categorizing, defining, and selecti ng sub units to show their theme, what cultural 

va lues, skills, knowledge and attitudes they deliver to the children. 

4.1.2. The Proverbs 

Accord ing to the review of literature proverbs are referred to as "the wisdom of people". It is a 

collection of one-liner literature and contained a complete popular philosophy in any language. Our 

language is al so full of proverbial s imiles and sayings . They are among the shortest and most stable 

of the verbal folklore genres, and are thus well-suited to the introductory levels of language 

instruction. Because they offer a di stillation of folk wisdom, they are also one of the most useful 

genres in gauging world view-the popular attitudes towards cel1ain sUbjects . For classroom 

activities proverbs of balanced equivalence or positive causation usually work best (Magli oco, 

1992); (Pederson, 1993); (Hanlon, 1999). The proverbs actually found in the texts are about 42 but 

to avoid redundancy 36 proverbs are selected for thi s study. Thus, the 36 proverbs which are under 

thi s study are categorized in fi ve semantic categories (please see appendix 2) and analyzed step by 

step in conjunction with the merits they have to teaching leaming language in primary grades. The 

categories are: 

o I. Social problems and peace 

02. Self confidence and tolerance 

03. Saving and using time 

04. Sel fi shness and tri ckery 

05. Capacity, truth and manner 
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Under the ca tegory 0 I there are about 1 0 proverbs. These proverbs refl ect how social problems are 

resolved and peace making mechanisms to the well be ing of society Naturall y when any prob lem 

ari ses in the society it would be reso lved by that soc iety itself. Unless prob lems are reso lved the 

society could not run its peacefu l life. Thus solving problems and sustai ning peace are vital for a 

soc iety. For instance the proverb: 

"Duuti biyya wajjinii hiriba". "Facing death wh ich indiscri mi nately takes a way 

everyone is like sleeping". 

Th is proverb denotes the unity of people to avo id problems and li ve together peacefully. FUlther it 

refl ects the consolidation of the soc iety to establi sh sustainable peace and socialization by 

abo li shing pretexts. 

Category 02 embraces about 6 proverbs. These proverbs reveal how self confidence and tolerance 

are useful in social (Human) li fe . They are very psychologica l to the personalities who li ve in the 

communi ty. For example the proverb: 

• "Akka ebaluun sirbaan 

monna nama cabsa lt 
. 

• "Obsan aannan goramsaa dhuga". 

"lmitating somebody's dance break a neck". 

"He who tolerates wou ld drink a heifer's milk" . 

The first proverb shows that one who has no self confidence but try to work like others would 

damage his life. Further it denotes to be confident by self knowledge and work is very 

advantageous for future career of personalities life. A lthough the second proverb refl ects that 

tol erance and working tolerately is the best behaviour to be developed in the soc iety to get a sweet 

fruit of life at the end. 

Category 03 incorporates about 4 proverbs. These proverbs portray how saving and using time are 

useful for human being and a society at large . Moreover time management and saving are a basic 

principle of development or prosperity of any society. For instance the proverbs: 

• "Boru hinbeekneen 

qodaan bukoo saga l" 

• "Ifaan gu ratan dukkanaan 

daakkatu. " 

"for who don't know tomorrow 

its baking utens ils are nine". 

"Gathered in day light is millcd in 

darkness". 
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The first proverb depicts the benefit of saving to develop economically and how sav ing is a basic 

mechanism for sustainable life of a human being and a soc iety at large. Moreover it is velj difficu lt 

for any person or soc iety to use every thing extravagantly for the time being in order of thinking for 

the future life. Similarl y the second proverb denotes us ing the right time for the ri ght job results in 

effective human li fe s ituations, the English proverbial equiva lent reflects: "A stitch in time saves 

nine". 

Proverbs categorized under 04 are about five . These proverbs reflect the negative aspects of 

selfi shness and trickery. Selfi shness or trickery are the most evi l things in human li fe and a 

community at large. For example the proverb: 

"Karaan sobaan darban 

deebitti nama dhiba". 

"A street passed by trickery is 

difficu lt to pass when return back" 

This proverb reveals the selfishness of personaliti es who used trickery and lied to get some benefit 

through misguided manner. But sa l fishes and liars cou ld use trickery for the time being. In the long 

range they would become annihilated fro m a societies soc ial life. 

Proverbs categorized under 05 are about eleven. These proverbs reflect the capacity (knowledge) of 

human being to perform different activities and the true manners or characteri st ics of personalities. 

For instance the following proverbs: 

a) "Tafkiin hamma humna 

ishee utaalti". 

b) "Beekaan baargamattuu, 

Wallaa laan of jalattu". 

"Flea jumps as could as its 

capacity" 

"A knowledgeab le th inks up to abroad, 

but ignorant does not know what nearby him". 

These proverbs depict the truth that capacity or knowledge is a power to perfonn any activity 

tlu'ough the right thinking; no body perfornls anything beyond his capacity. Further to mold the 

behavior of a personality one has to recognize the ability (capacity) of that person, albeit 

knowledgeable personality's are good thinkers or farsighted to solve the soc iety's problem. 

Up to thi s end we comprehend the messages of proverbs, which are categori zed in five semant ic 

categories with the he lp of some examples. Now next to thi s by selecting one proverb, which best 
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represent each category as a subuni t and show their central idea, what cu ltural va lues, skill s, 

knowledge and attitude they render for primary grade chi ldren in table form. 

Table 5: The Central Idea (theme), Cnltnral Values, Skills, Knowledge and Attitudes in 

Selected Five Proverbs 

Prove rbs and Their 
Th e Central Idea Attitude 

Equiva lent Meaning Cultura l Values Skills Knowledge 

in English 
(theme) Development 

• "Badaa nyaa tani i Difficult problems Conunitmcnt to • Speaking • Problem solving Posit ive attitude 

bara bahu". could be solved solve problems • Listening • Tolerance towards problem 

• "One cats a sour through and to be honestly • Rcading solving thro ugh 

commitment. tolerates. Writing 
commitment 

food and pass a • 

sour time". 

• "Fard i biliblaan Self con fidence Sel f confidence, • Speaking • Respcct of Positive 

Jecnji'cc, sokkossa emanate from more knowledge and • Listening knowledge and attitude 

raraotin hin lmowledge and experience from • Reading expenence. towards 
dallllllaqu". 

experience. environment. • Writing gat hering 

• "A horse wh ich knowledgc and 
trained by bell , wi!! 

not disturbed by the 
experlencc. 

no ise of a Icather". 

• "Waan qabaniin One cannot perform Performing • Speaking • Knowledge of Posi tive 

gabaa balm" . anyth ing beyond hi s everything • Li stening saving and using attitude 

• "One goes to k.nowledge, according to what • Reading own capaci ty. towards saving 

market with what experience, capacity is saved, • Writing and capacity. 

he has". and saving. experienced and 

capacity. 

• "Raafuu fixee Selfishness or to be Culturally these • Speaking • Knowledge of Negative 

rafuu d ide". greedy is an evil of greedy or selfish • Reading socialization attitude to 

• "He cats all ofa socia lization . personal ities are • Listening through imparting wards 

cabbage and refuse condemned for • Writing 
or equally sharing 

selfishness. 

to s leep". moral reasons. 
and respecting 

each other. 

• "Amalaa fi Good or bad manner Jden tifying • Li stening • Knowledge of Positi ve 

gaaddidduun abbaa or character always characters or • Speaking human charac ter attitude 

wajj in deemti". lives with the manners ofa person • Reading or behavior. towards good 

• "Charllcler of a man person in sociallifc. 
which arc accepted 

V/riting character or • 
and his shadow goes or rejected by the 

manner of 
with him." society. 

persona lit ies. 
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As stated above in the table the provcrbs which are selected to show the theme, cultural values, 

skill s, knowledge and attitudes revea ls what the children of primary grade gai n out of learning them 

in language class. Concerning cu ltura l values the students grasp commitment , honesty, tolerance, 

self confidence, saving, evil of sociali zation li ke selfi shness, human behavior in socia l life and 

truth. A ll proverbs help the learners by enhancing their fo ur language skill s, develop positive 

att itudes and knowledge. 

So fa r the researcher stri ved to analyze what the proverbs, which are found in the texts, refl ect and 

render fo r the second cycle primary ch ildren. The next step is to analyze the corpus of riddles fo und 

in the tex ts as follows. 

4.1.3. The Riddles 

The ridd les found in the texts are actuall y 30 in num ber but fi ve riddles are redundant or have 

s imilar meaning. For the reason to avo id these redundancies, 25 riddles are sorted out for thi s study. 

Thus, these twenty fi ve riddles are categori zed into two main subjects (please see appendix 3) and 

analyzed according to (Hart, 1964); (Pederson, 1992); (Maglioco, 1992) assum ption and technique 

of ana lys is in the review of li terature. 

To Pederson, ( 1993), riddles come from all age groups, ethnic groups, occupati onal groups and 

religion. They are class ified into two main types, vis: true ridd les and punn ing ridd les. True ridd les 

are guessing games that test the intellect in figuring out the answers. Punni ng riddles are a form of 

humor. The corpus of riddles found in the tex ts are more of true riddles, which denotes testi ng the 

in tell ect and important for teaching in language classes. Similarly, Maglioco, ( 1992), pos ited how 

riddles are used in language classes to good effect for the reasons that their fo rmulaic and 

metaphori c nature is like proverbs. To him, they provide a good starting point for the discuss ion of 

double meanings and homonyms in languages. 

Therefore the categori zed corpus of riddles are analyzed in accordance with technique of Halt, 

( 1964), which relied on the subject the riddles denote and show how they refl ect cultu ra l values , 

skill s, knowledge, and attitudes for the primary chi ldren. The main subjects of the categories are: 

01- Agriculture, Food and Natural Environment. 

02- Usefu l Materi als a nd Parts of Hu ma n body. 
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Under the umbrella of the 1st category there are about 14 riddles. Under the 2nd category there are 

about II ridd les. Concerning the category of agriculture, food and environment, it is understood 

that agri cu lture is the backbone of Ethiopian's economy. Food is also the product of agriculture and 

both of them are bounded in an env ironment. Mean ing they are interwoven substances. In thi s 

catego ry the riddles incorporate agri cultural products portrays such as: coffee, grains, cotton, 

vegetables, domesti c animals, salt and producti on material s. Among these coffee is one of the 

prominent export products of agricu lture in Ethiopia. It is also a product, which is widely avai lab le 

in Oromia regional state. In Oromia rather than its market benefit it is used for many purposes. 

Such as: for developing sociali zati on; for bless ing bride and groom; for ritua ls and celebrations; fo r 

trad itional medicine; for drinking the boiled leaves; and for food. 

Accordi ng to the developing ro le of soc iali zation , the neighbors in the community used to drink 

coffee together and di scuss man y matters about their li fe and well being as well. Some times thi s 

occas ion is also used for practicing ridd les. In traditional wedding ceremonies the bride and groom 

are blessed by their mothers, fathers and e lders of the community. On this occas ion a roasted coffee 

seed fri ed again with butter is presented to the fami ly and elders who tend to bless the bride and 

groom by traditional di sh called "Qorii" . Then the mother, father and elders turn by turn bless the 

bride and groom by giving them a horn spoon of coffee seed fried with butter from the di sh to eat a 

bit of it and wish them a good marriage li fe. Traditionally coffee is a symbol of prosperous, peace 

and hea lthy li fe . On the occasions of different ritual s and ceremonies in the community the elder 

mothers and fathers bless the community by giving a morsel of coffee seed roasted and fri ed with 

butter for the participants. Drinking coffee and eating di fferent foods are also one of the 

programmes of ritua ls and celebration ceremonies conducted at household in the community, a 

shrine, under a tree known as "odaa", or an open fi eld under a mountain and river side. 

Coffee is also used for medicine in the community. The traditional medicine makers combined 

honey with the powder of roasted and grind coffee and then prescribed to swallow some amount of 

spoonfu l component early in the morning for stomach di scomfort and diarrhea. Also the powder is 

used fo r dress ing di fferent simple wounds . The dri ed leaves of coffee plant also used to drink after 

it is roasted, grind and boiled with milk. In conjunction with this a roasted seeds of coffee and fr ied 

with butter are used as a food in some of Oromo community. For instance the following riddle 

denotes the coffee, wh ich is used for di fferent traditiona l practices in Oromo culture. 

• "Raaddan gugurraattiin Buna qa laa. 

J-1ara keessaa buraaqxi". 
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• "A black ca lves are cavolting 

in the watering hole". 

A roasted coffee seeds frying 

in the pot wi th butter. 

Simi larly, the grains, wh ich are obtained through agri cultura l product ion in Oromia and used for 

food, are of many kinds. Among them the following are relatively surplus for the region and for the 

country at large. Some of them are li ke: wheat, barl ey, teff, maize, (corn) and bean. Some of the 

vegetab les and fruits, which are the products of agriculture and used fo r food are al so such as: 

cabbage, onion, potato, sweet potato, kidney beans, pumpkin, squash, carrot, peppers, tomato, 

cucumber, beetroot, banana, grapes, avocado, watermelon, lemon, orange, pineapple, and mango. 

The other very usefu l production of agri culture is cotton. Cotton is a traditiona l useful plant fo r 

waving cloths espec ially a type of big blanket known "Bullukkoo". Traditionall y thi s type o f cotton 

blanket is worn by elder fathers and mothers. The young group has worn the smallest one like a bed 

sheet known as "Gocaa". The women's/girls wore a co lored shi lt known as "Waandabbee" and use 

a long cotton fabri c belt. Among the domestic animals li ke; cattle breeding, horticulture and bee 

fanning are also vastl y practiced in the region. Trad itionally the region is known by pastoral 

economy and ga lloping horses. The fo llowing riddles show agricu ltural products used for food and 

clothing. 

A) "Abbaa gabaabaa 

bullukkoon dhibbaa". 

B) "Du'aa jiraa qabate". 

C) Tumaaleessa hudduun 

duudaa. 

Boqqollo 

Midhaan 

Dabaaqula 

D) Mukni muka caa lu maalii? lirbii 

"A short father who 

have hundred 

blankets" . 

"A dead thing which 

hold li ving things". 

"A fat goat which 

do not have anus". 

"What is a tree 

biggest than a tree?" 

Maize 

Food/grain 

Pumpkin 

Cotton 

In conjunction with the above expression thi s category also incorporates riddles whi ch revea l the 

natura l environment such as: Ri ver, sky, rain, stars and sunrise. Through practi c ing these ridd les in 

the classrooms the ch ildren of primary grades benefited to grasp environmenta l (geograph ical) 

knowledge upon developing their language skill s and cul tura l va lues. Somc instanccs are thc 

fo llowing: 
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A) "Hang majii geessi 

biyya wali in geessi" 

biftuu 

B) "Eleen bal'atte, bukoon Sami i 

qal'ate, ijjoolleen rooba 

baay'atte". urJ II 

"A small thing like a 

tradi tional grinding 

stone ava il able every 

wherell
. 

"A baking pan become 

wide, a fl our become 

a watery fluid , children 

are increas ing." 

Sunri se 

Sky (wide pan) 

Rain (flour) 

Stars (children) 

The riddles in the second category denote usefu l materials and paIlS of human body. The useful 

materials are like: need le, thatched house, spoon, a clay jar, and a sack of goat's lather. Similarly 

the pat1s of human body are such as : an eye, tooth, esophagus and stomach. Among these the house 

(cottage) built from wood, thatch and mud have about four compaItments or sections. These are: 

the seating room, the bed room with kitchen materi als and fire place, a section for domesti c an ima ls 

such as: sheep, goats, calves, chickens and a compat1ment for storing fo od materials and utensil s. 

The fire place in the house is one of the places where ridd les are practiced commencing from night 

fall up to dinner time. In Oromo cul ture riddles are traditional teaching oral materi als for children 

and a lso thcy arc mcchanisms for dcveloping thc childrcn thinking power as well. After all the 

fa mil y members and cattle's have got to their shelters, the elders and children sat around the 

fireplace and practice or play different riddles. In thi s occas ion the performers are two young 

ch ildren male or female and the elders. Traditionall y as it is known riddling is perfo rmed among 

two personaliti es. 

While practicing or playing riddles by asking and replying the answers around the fire place, they 

roast a maize or com on the cob and eat it cheerfu ll y. This is done if it is a time for maize to ripe 

but the other time they eat roasted barley, wheat, beans and the like. Also on thi s occasion elders 

drink traditional ale known "booka" prepared from barley and maize mal t with honey or with out 

honey. Also coffee, "Hojaa" known as a boiled coffee leaves with milk and "Qariiboo" s imilar to an 

ale or "booka" but prepared on ly from barl ey malt with honey or w ithout honey. Children drink 

milk, "hojaa" and Qariiboo". "Booka" is not so much allowed for children for the reason that its 

fermentation rate is higher than "Qariiboo". Riddles are played only during the ni ght time hefore 

dinner. It is traditionally believed and forbidden to play it during the day time. 
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Accord ing to the belief of the community, if riddles are played during the day time, the riddlers 

might grow a horn on their head. Riddles have thei r own open ing and closing formulas. The one 

who want to ask a riddle start hi s ridd ling by saying "Hibboo l ". The audience sa id "I-libiib" or 

"Hibbakka". Then he/she ask the riddle to be answered and the askcd child or person answers the 

ridd le. If he/she knows the answer, now it is hi s/her turn to ask a ridd le. If he/she does not repli ed 

the ri ght answer, he/she wou ld be criti cized tlu'ough short oral poetry which is popular for 

cri ticiz ing personalities who do not answer the riddles. One of thi s oral poetry is the following: 

"Anaaf mi'iifi itittuu; 

si i f baaduu bubbultuu." 

"For me a condensed and fres h sweet mi lk; 

For you skimmed rotten mil k." 

After the criti cism through ora l poetry above the ridd ler say: 

"Ani kana caa laa si hin arrabsu; 

obbo leessalobbooleetti kiyyaa yoo lachuu." 

Ga lchaan hibboo kooti _ _ _ _ jedhama. 

"You are my brother/sister any how; 

I don't insult you beyond this now". 

The answer of my riddle is __ and tell s the answer. 

By this way they asked each other tUI11 by turn , answer the riddles by inteltaini ng and chal111i ng 

themselves. The ridd les, which are reli ed on household materials such as : a clay jar, need le, spoon, 

and sack of goat's lather refl ect or pOltray the traditional use of the materi als, from what kind of 

materi als they are fas hioned and their development. These materials are a starting point for 

di scussion on cu ltural values in language classes through riddling practi ces. 

With regard to the above di scuss ion of ridd les the next step is to select the best two representati ves 

of riddles from each category (sub unit of anal ys is) and show how these riddles revea l cultura l 

va lues, skill s, knowledge and att itudes through their central idea (theme) to the second cyc le 

primary chi ldren in table form as follows: 
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Table 6: The Ccntralldea (theme), Cultural Values, Skills, Knowledge and Attitudes in 

Selected Riddles 

Riddles a nd Their 

" I~qlliv'llcnl Central Id ea C ultural 
'C Answer Skills Knowledge Attitude 0 
U l\1caning in (t heme) Va lues 

E nglish 

. "Dcemcchin · Bishann The use of Using natural • Reading • Geographical Positive 

dadhabu". lagaa river for environment • Speaking and 
attitudes (0 

• "It goes on but not for wards 
• River different • Listening environment 

tired". deve lopment. 
dc\'c lopmcnl of 

watcr developments. · Writing al knowledge environment . 

· "Gaafaan scenanii • Biqila The process Comparing • Speaking • Knowledge Positive 
I 

attitudes to gaafa malcc bahu". • Malt of changing traditional • Listen ing of c hemist ry. 

• "When they inter gra ins like and modem • Reading combination , wards sc ience 

they have hom but 
barley to drinks. • Writing mixture and 

and 

they come out with 
another usc fermcntation 

technology. 

Qut hom". 
like drinks. 

· "Yammuujill.l • QalqalJoo A traditional The use of • Spcaking • How to Positive 

marga nyaata , re'ce material for traditional • Lis tening product use att itudes to 

yammuu du'u • Sack of storing grain materials like • Reading able materials wards 

midhaan nyaata". 
goat's and its sack of goat's Writing 

from traditional • 
· "When it is alive it envirollment useable 

leather. JifftTCIlCC bin leather and 
cats grass, after it and their materials and 

the modern their 
their died it ea ts grain". development 

2 onc. development. 
in the society. development . 

· "Suiu la qal'aa · Qoonqoo Human body Comparing the • Readi ng • Biological Positive 

hotara bal'aa". fi garaa. (elementary 
traditional 

• Speaking knowledge attitudes to 

• "A thin bas in • Esophagus canals) and 
names gi ven 10 

• Writing 
about wards the 

having a wide and 
human body 

elementary sc ientific 
their use. with scientific • Listcn ing 

gorge". stomach 
codes or names. 

canals or knowledge of 

human body. human body. 

The above table depicts how the practice of riddling in language classrooms plays a great role 

t1u-ough its themes to transmit cu ltural va lues, the four language ski ll s, knowledge and attitudes. In 

respect of the cu ltural values, using natural environment traditionally and comparing with modern 

development, the traditional drinks brewed from different grains and comparing with the modern 

one, the traditional useable materials to sto re and keep grains like sack of goat leather and human 

body prominently known for human life. These human bodies are like esophagus and stomach 

which render knowledge of elementary cana ls (0 the children of primary grade. Accordingly the 

learners grasp geographica l and environmental knowledge, aspects of chemistry and biological 
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knowledge horizontally with the language sk ill s. In attitude development the chi ld ren ga in positi ve 

attitudes towards using natural environment and keep it scientifically. Also developing traditional 

materia ls recipes and drinks technologically and understanding how the human body works in 

human life . 

So far the oral li terature genres like: Folktales, proverbs, and riddles, which are found in second 

cycle primary Oromo language text books are analyzed according to their use and practi ce in 

language classrooms, their cultural background and va lues, ski ll s, knowledge, and attitudes they 

transmit for primary children with respect to the assumption of authorities in the field. The next 

step is to analyze the folk a11 genres like: songs and children playground rhyme found in the text 

books. 

The performing fo lk art genres, which are found in the texts, are four in number. These are: one 

cattle praising (pastoral) song in grade five, two love songs in grade five and eight, and one 

children ground play rhyme in grade five . They are categori zed as "praise and love". In thi s pal1 

(step) I analyze only the praising and love songs. The children play ground rhyme is selected to be 

ana lyzed narratively in the unit of analysis with other genre, which represent the whole analysis of 

ora l literature and folk art content genres analyzed at the end of thi s study. Therefore following thi s 

the contents of songs would be analyzed step by step according to the categories formulated for 

them as follows: 

4.1.4. The Cattle Praising (pastoral) Song 

The cattle or pastoral song found in grade five textbook reflect the cu ltural background of the 

Oromo's socio economic life. Traditionally Oromos were pastoralists, who breed different cattle or 

domestic animals for the reason that the region was very favorable to breed cattle and use for their 

life. The region has relatively a wide grazing land and many rivers for drinking water. Also a thick 

vegetation for shading, equilibrium air condition for human and animal's life. 

According to the authorities in review of literature a folksong is any song that is orally circulated 

regardless of its origin. For classroom use, however, to use tunes and texts, which are eas ily to learn 

and sing are preferable. The object of the lesson, after all , is not necessarily the appreciation of 

music, but rather another way of practicing language ski ll s (Maglioco, 1992). Folksongs are a sol1 

of nationa l self-portra it that reveals a people's deepest feelings and concerns as well as describ ing 
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their day-to-day lives. Folksongs tell stori es in authentic vernacular speech. They have a simple, 

servi ceable style and include song type that seem tailor-made for language lea rning: action songs, 

game songs, rounds, part songs, story songs, add-on songs, dialogue songs, answer-back songs, and 

more (Pederson, 1993); (Cashman, 2000). 

Thus, the cattl e pra ising (pastoral) song, wh ich is found in grade fi ve Oromo language textbook is 

one of the popular folksong the Oromos have sung for many centuries to revea l their love and 

respect for their cattl e, which are the bases of their li fe . As folklore is dynamic in its nature, this 

popul ar song is sang in different poetic conditions from place to place in the region. It is very 

essential for language classroom teaching learning activities for the reasons: its clear soc io 

economic message and simplicity, motivates the students to sing it enthusiastically and also the 

chi ldren experienced it before they come to the schools. This is also tme for al l ora l folklore genres 

such as: folktales , proverbs and riddles . 

In language classes the children ab le to perform it as traditionally they learned it from their 

respected famili es. Traditiona ll y thi s song is perfomled from the month of February onwards for 

the reason that the rainy season starts from this month. Commencing from thi s month water for the 

cattle is avai lable in the rivers, streams, watering holes and the grazing land become green with a 

grass. The occasion of performing this song is during the day, especially from about four o'clock 

local time, when the sun ri se is very bright and start to be hot. At thi s time the cattle herded on to 

the river by herds men and boys for drinking water. The singers are especia lly the womens and girl s 

of the village, though men and boys also participate occasionally. 

The women and girls of the vil lage who have related house or clustered cottage calling each other 

to the c learing place in front of the cottages and spread their animal leather and mats. Then they sat 

down in line placing a jar like material traditiona lly known as "Barree" used to skim condensed 

milk from its cream (butter) . "Barree" is a big decorated container of milk, which they make 

(sewed) it from colored thatch. They used to push slightl y this materi al within its mi lk back and 

forth to skim butter. Now the song is st3l1ed and led by one woman and the others (audience) sa id 

what the leadi ng women sa id after the sound e ... e ... e ... e .... Their physical body movement caused 

by pushing the "Baarree" back and forth intermingled with the tone of the song and the sound of the 

milk creates a very beaut iful melodious rhythm . Some of the instances from the tex t shown below: 
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"Arriyyoo boonaa ki yyaa ; 

Loon malee firri hin jiru". 

• di sh ... sh ... di ... ba ... baa 

* e ... e .. . e .. . 

"Lowwan abbaan tikifatuu; 

Dirri isaa hin hanqatuu". 

* dish ... sh ... di ... ba ... baa 

* e . .. e ... e . .. 

"Saani maa l hin taane? 

Kotteen shinii ta'ee; 

Foon irbaata ta'ee; 

Gogaan waa luu ta'ee; 

Gaafni geeba ta'ee" . 

"A redi sh-browns, which are my pride; 

There are no relatives wi th out a herd". 

* di sh ... sh .. di ... ba .. baa (sound of milk) 

* e . .. e ... e ... 

"A cattle, which owners take care; 

would never decrease in number". 

* dish . . . sh ... di ... ba ... baa 

* e . .. e . .. e . . . 

"Is there a thing what cow is not produce? 

A hoof become a mug; 

A meet become dinner; 

A lather become cloth; 

A hom becomes cup" . 

As the above song reveals cattle breeding is a prominent life for the community. The community 

respect cattle and praise from the very beginning of their economic benefit up to how to keep (treat) 

cattle. Furthemlore in the community prosperity of an individual is measured by the cattle he owns. 

Therefore everybody in a community is working to ha ve more cattle. If a person is prosperous in 

cattle breeding, every body needs to marry hi s daughter. This is for the reason that traditionally the 

father of the daughter gives many catt le and household materials for the bride and groom on their 

wedding occasion. The man who marry a daughter gives other material s such as: a big blanket 

known as "Bullukkoo" for father and mother with different clothes, a flour of different grains in 

man y sacks, butter and honey in big containers, different clothes for brothers and sisters of the 

bride, traditional jewell ery and clothes for the bride and a big amount of money in cash for the 

famil y. 

Apparently the chi ldren of primary grade would have a great opportunity to di scuss on these 

cultural va lues in language class room by singi ng the song. They also ga in knowledge of 

environment, agriculture and develop their language skill s by practicing on different exercises the 

song render. They would have a positi ve attitude towards socio economic life of the society and 

criti cize some backward cu ltural aspects, wh ich are a pretext to modern agro-economic 

development. 
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Up to now we grasp what the content of the cattle prai sing song cu lturally portrayed and what the 

children of primary grades benefited out of learning it in the language classes. The nex t step is to 

ana lyze love songs found in the texts as follows: 

4.1.5. The Love Songs 

The love songs found in the texts are two in number. One is in grade five and the other is in grade 

eight text books. The 5"> grade love song to be learned by the children is a song of two lovers (male 

and femal e). It is a dialogue song to be sung turn by turn. First we concentrate on the cultural 

background of such song in Oromo community. This song is to be sung by young girls and young 

men who are in an age of marriage. The men seek gi rl s to marry to them and gi rl s too. According to 

the cultural tradition this song is not sang everywhere. It is forbidden to sing it in front of the 

public. It is a hidden agenda of the lovers. Therefore the occasion is during the day time when the 

girl went to the river to fetch water or firewood with her friends. At thi s time the one who loved the 

girl went to the river with hi s friends and hide himself in the forest around where she can saw him 

and started singing the love song by ca lling her name. An example of dialogue love song found in 

the text is the following: 

"Harki koo si danda'ee, 

Kan qilxuu muree gogsuu; 

Milli koo si danda'ee, 

Kan roggee muree galuu. 

Iji koo si danda'ee, 

Kan alaatiin dorgomuu; 

Garaan koo si dadhabee, 

Kan halkanii guyyaa booyuu". 

"Deebitee karaa kana baataa; 

Deemsi kee garaa nama nyaataa. 

Gadamsi na nyaate gaafaan na jigfate; 

Qalbii fuute galchii abbaan nahifate. 

Faradoon kee lamaa maaf sakaa lte 

dhalaa? 

The Man 

My hands tolerated, 

Which cut a big tree and dry it; 

My legs tolerated, 

Which can go a steepy slope street. 

My eyes tolerated, 

Which compete with birds; 

My healt can not tolerate, 

Which sobs day and night. 

The Girl 

Would you come back by thi s street; 

your departure moved my heart. 

Using its horn a wild animal eat me; 

please return back my heart for me. 

Why do you tied one of your mare horse; 

I am su it for you and convenience; 

Darabeen kee anaa maaf jabaatte garaa? Why do you be a strong hearted please. 
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The eight grade love song is sung by the group of men and women. The occasions of thi s song are: 

wedding ceremonies, celebrations and festivals. All performers wore their cultura l customs and the 

men hold beautiful sticks. The song is mostly led by a men and the aud ience say what the leadi ng 

man say. Their dancc is known "ragada", which each performer slightl y jump and shake his/her 

neck. Some instances are the fo llowing. 

"Habaaboo mana gidduu, 

Eessa essa oolta ree? 

Gaaf gaafoo mana hinjirtuu" . 

"Daalachoo binnee gallaa 

yaa gogaa waraabeessaa 

1aa lallo qixxee wayyaa 

Maaf qofaa na raateessaa". 

A flower in between the house; 

Where, where had you been? 

You are absent for some days. 

We bought hyenas lather; 

Which is gray in co lour. 

Equal love is better; 

Why lonely it makes me bother. 

The two songs, which are to be learned in language classes of primary grades above pOilrayed 

aestheti c values in the culture of Oromos. The children also apprec iate the language of the songs, 

ga in aes thetic values and learn the socio cultural nonllS of the society as we ll. They also develop 

their language ski lls by reading, di scussing and writi ng their feelings. Furthermore they could grasp 

environITlt:nta l and socio economic knowledge out of the society's life. They develop a positive 

attitude towards society's socia li zation process and the benefit of true love. 

According to the authorities in review of li teratu re, those helpful songs in language teaching can be 

grouped in to three types: didactic songs, pop songs, and folk songs. Among these didactic songs 

are written (often copying the style of folksongs) by course designers, not song wri ters, for a 

specific language level and teaching purpose. Like all other language exercises, didactic songs can 

be benefi cial ifused properly (Pederson, 1993); (Catty, 2000); (Maglioco, 1992). 

Thus, some of the songs we already strive to analyze above are didactic songs, which are copies of 

folk songs and written by textbook designers for teaching Oromo language as integral part. To the 

authoriti es didactic songs are beneficial , if their contents are carefull y selected for the level of 

ch ildren who learning it and used properly. To me the content selection of some love songs, wh ich 

some of them are already ana lyzed above have some problems for the following reasons: 

• Some songs are incompatible with the age & capacity (scope) of the chi ldren. 

• The messages of some songs are not clea r because of elevated language use and dialect. 
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The age and capacity of the child ren are determining factors in any curriculum design. A 

curri culum design which exc ludes or does not consider the age and capac ity o f the children ca ll s a 

great problem, which affects the teaching learning process. Accordingly if the message transmitted 

to the learner (chi ldren) is not clear and s imple to understand , the objective of the lesson create a 

vacuum, which cannot easil y be fill ed. Having thi s in mind , some contents of songs se lected to be 

learned as integral part with Oromo language are not compatible to the scope of primary children. 

Further their messages are not clear except provoking emotions to wards oppos ite sex. For in stance 

the following songs denote what is said above. 

I) Re'een teenya baddee our goat is di sappeared 

Qaxamee jalattii under the bush known "Qaxamee" 

Qarxam nahaa godhuu let it chop up me 

Monna kee jalattii beneath your neck. 

2) Lukkuu warra gamaa adii adiinanaa A white, white hen of yonder fami ly, 

Lubbuu kiyya badii na birattu dhaanaa He kick my sweet heart in front of me. 

Irraa oorgi jedhee watTi ollaa kiyyaa My neighbors said save her from attack 

J-Iarki si haa cabuu Others sa id let your hands be break 

Cadhi jonbaa kiyyaa say nothing don't speak. 

As we comprehend from the above content of songs the messages are not clear, even they are some 

what diffi cult to sing. The first song portrayed the vanished goat under the bush but at the same 

time some body said "let it chop me under your neck". This means let God or some powerful thing 

chop the one who love girl/women under or beneath her neck. This message is very vague to the 

children mind and it is beyond their scope to understand in this level. To me if it is to be learned in 

the higher level or tertiary program the students might appreciate the literary meaning. 

The second song also reflect that "there is a white, white hen far yonder", at the same time some 

body kicks or hits a women/girl in front of her lover. The neighbor who knows that she is hi s lover 

advised him to save her free of her attacker. Others, who know the power of the attacker, might be 

as a husband advi sed him not to react. They also cursed him that if he reacts to save her let God or 

some powerful thing "breaks hi s hands". This song is also very vague to the scope of primary 

children. Above all its message is kicking or hitting a woman for the reason very s illy and not clcar. 

It might seem that the women loved another man rather than her husband . But the meaning it 

implies for the children is also that women's are to be insultcd in front of the public rather than 

respected. Therefore the contents of such songs are beyond the capacity of primary chi ldren to 
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grasp cultural values out of leaming them. It is fair selection for higher grades who can appreciate 

every style and cultural refl ections in the society's life. For primary grades we can se lect what the 

authorities posited, such as didactic songs, which are simple to sing and have clear messages. For 

instance patriotic songs , different profess ional or work songs, different praising songs vis: country, 

custom, knowledge, socialization, economy, recipes, beauty and etc. 

So far we have seen what the songs in primary texts pOltrayed th rough the analytical di scuss ion and 

comments. The next step is the final step of ana lysis on the folkloric contents of the whole texts. 

According to the qualitative content analysis , this final analys is is known as selected units of 

analysi s. The selected units of analys is would be analyzed by narrative unit ana lys is according to 

Fli ck, (2002) and Mayring, (2002), assumptions. These units of analys is are reli ed on the ora l 

literature and performing folk alts genres (items), which are found in the texts and the who le 

categori es as well as sub units used to analyze them up to thi s end. The reasons for selection of the 

units are: I) The cultural background and va lues they render to the learner. 2) The skill s, 

knowledge, and attitudes they develop for primary children. In light of this, the selected units are 

the following: 

I) "Gorsa diddu , du'a diddaa?" 

You can ignore elder's advice but 

do you think you scope death? 

2) Tapha Ijoollee 

"Children ground play rhyme 

(perfonned by dialogue) 

Sheekkoo 

Folktale 

4.1.6. The Interpretation of Selected Gen res as a Unit of Analysis 

4.1.6.1. An Over'view of Folk Tale (folk narrative) in Oromo Culture and 

Interpretation 

In Oromo culture telling folkta les or telling a narrative story is a popular perfonnance as other 

Ethiopian/African or world wide folks. As Chimombo, ( 1988), state it in analyzing the Malawian 

folk narratives in the literature, "performance" here also refers to face-to-face oral presentation of a 

text to one or more persons by a single narrato r. Oromo folktales are also told by a single narrator 

to an audience for many reasons. Among these reasons the following are prominent: 

1/ for making peace, 2/ for teaching the young generat ion , 3/ for recrcational purposes. 
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The elders use folktales accompanied by proverbs for making peace among the quarreled fami li es, 

neighbors or groups in the ethnic. They reveal the co re problems and the ways of resolvi ng these 

prob lems using folkta les as an advice. In teachi ng the young generation, the elders use fo lktales or 

folk narrati ve stories to shape or mold the man ner of children. These stories are selected to advice 

ch ildren with respect to ethi cs, moral , hi stOlY, cultura l norms and di scipline. More over it is a 

technique or method of enhancing knowledge of socialization, psychology, life skill s, philosophy 

and natural environment, etc, among the children. Concerning the recreational purposes naturall y 

folktales and other oral literature genres and fo lklore by large are recreational. They are mtistic and 

attractive in nature. Therefore the people use fo lkta les as intertaining tool after tiresome labor work 

during the day time. 

The name given for folktale and proverb is identica l in some places in the region. Both are cal led 

"Mammaaksa". I think that is why proverbs accompanied the theme of fo lk narratives. But as the 

region is relatively wide enough, the names given for folktale are varied from place to place. For 

instance in some places they ca ll ed it "Sheekkoo". This is now used in the textbooks. In other 

places they called it "Durdurii" or Oduudurii". The opening and closing formulas also vari es as its 

names . The opening and closi ng formulas for all vari eties are as follo ws: 

A) Opening: Narrator "Sheekkoo' Sheekkoo!" Folktale! Folktale! 

Audience "Hayyee! Hayyee!" Ok' Go ahead' 

Narrator After checking the audience attention, he/she commence his/her folk 

nan·ative. 

C losing: Narrator "Dabareen kessanii , 

martinuu kessanii" 

Audience "eeyyeen, eyyeen, " 

B) Opening: Narrator "Durdurii" ("oduudurii") 

Audience "Nu turii!" 

"It is your turn, 

everything is yours" 

Yes' ... yes!. .. 

Folktale, folktale ! 

Stay for us' 

Narrator After checking the audience attention, he/she start hi s/her folk 

narrative. 

Closing: Narrator "Durdurii/Oduudurii ki yya kessan wajjin naaf ga lchaa" 

"Return back my folktale with yours" 

Aud ience "eeyyeen ! eyyeen' Yes ' Yes ' 
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The socia l occas ions to present folk narratives are so man y. Among these the fol lowing are 

popular: 11 Elders meeting for specia l purpose, 2/ Family gathering, 3/ A long journey. In Oromo 

cu ltural Gada system elders are call edj "Jaarsa, Manguddoo, or Gadaamoojii". As they are veril y 

respected personalities, they are considered as leaders of the society in many aspects. They make 

peace among the people. They are responsible to solve problems that ari se among the community. 

Therefore they meet and di scuss many matters about the wel lbeing of the people. They advice the 

people based on their long social life experiences. When they meet they start their di scuss ion by 

praying to "Waaqayyoo" the almighty God, although they bless the meeting to be fi·uitfu l. Through 

thei r discuss ion they used folk narratives accompanied by proverbs to show the reality, to convince 

eacb other and to intertain themselves as wel l. 

Family gathering is the other social occasion to present folk narrative. In thi s occasion the fami ly 

members: children, elders, male and fema le all gathered around the fire place, during the nightfal l 

after the day's labor work is completed and the cattle went to their shelter. This time is a time 

before dinner and bed time. Then the elders nan"ate their long story, which intel1ain the audience 

and have substance of knowledge. At tbis time the narrator uses selected words or di ction , wbich 

makes the whole message to be revealed artistically accompanied by body movement and fac ial 

expression. The audience also moves cheerfully wi th the narrator. Some folk narratives also 

accompanied by songs. The songs could be sung by the narrator as well as the audience. For 

instance, a folk narrative known as: "JaiTi Sadan Imala Oeeman". "The three persons went for 

journey" has a song, which is sung by a messenger bird. The bird saw the three persons went for 

joumey together, but accidentally they had been attacked by some attackers and two of them died. 

The third one was thrown to the hill and saves hi s life by ciuching to some tree branch. The bird 

that saw thi s episode flew to hi s family's house and arrives on the fence of the house. Then she 

delivers the message by singing as follows: 

"Namoonni sadi , imala deeman, 

Tokko hafee, lama du'an , 

Ka hafe qilee keessattii arge, 

Gaalee mukaattu isa binnate". 

Three men went for journey, 

Two died attacked by enemy, 

I saw one alive in the hil l, 

Saved by a branch of tree. 

A long journey on horse back or on foot is very tire some, if a group of people goes together for 

such journey, they entertain themselves by folk narratives . The narrator narrates his story joyfully 

and the aud ience li stens cheerfully. They rejo ice their tiresome journey by tel ling and li stening folk 

narratives . Sometimes dancing and si nging are common on thi s occas ion. 
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From the above discuss ion the reader could grasp a sh0I1 overview of folk narratives in Oromo 

culture. Fo llowing this the fo lk ta le, which is se lected as a uni t of ana lys is fo r thi s study would be 

ana lyzed based on its li terary elements and what it renders to the primary chi ldren. 

The Folk Narrative or the Story 

T itle: Gor"sa Diddu Du'a Diddaa? (Original Oromo version) 

• You can Ignore E lder' s Advice but Do You Think you Escape Death? (L iteral 

translation in English) 

• (Please see appendix 6 for original Oroll7o version) 

Once a colony of seven hyenas were roaming around. One of them was old . But the rest were 

young enough. As they were walking together, they saw a cow that has fallen into a we ll. Thi s ti me, 

the young ones proposed to the elderl y one saying, "What about getting into the well and eat up the 

cow?" The elderly one warned them saying, "You had better leave the cow alone. It would not have 

chosen to remain in such place certai nl y if it hadn ' t been helpless itse lf?" 

This time, they grum bled in protest saying, "We never go away until we get into the wel l and 

devour the cow l" The wise o ld one however kept saying, "I have told you, you had better obey my 

advice and spare the cow!" Still they refused to obey and got into the well to eat up the cow." 

Desperately, the elderl y one went on hi s duty and when he returned to the we ll where he had left 

them, they stared up at him from the depth of the well. He asked them, "So why don' t you get out 

of the well?" They replied, "We could find no way out of here; so what shall we do?" He in turn 

replied, "Now that you have already fini shed the cow and satisfied yourselves, there is nothing you 

can do except waiting in there" . 

After a while, they became much more worried about the situation. Even they felt much hungry 

once again and asked the elderl y, "What shall we do?" Then he advised saying, "Six of you should 

eat one of you together" . Six of them ate up one all together. The survivors agai n asked him saying, 

"What shall we do now?" He said , "Five of you should eat up one of you together" . Then the fi ve 

hyenas ate up the sixth one together as the elderly advised them. 

Despi te doi ng all th is, they couldn 't reso lve the dream of fi nding their way out and back home. 

They couldn'l devise any means of getting out of the deep well. Aga in they asked, "We remai n 

unable to get out of here; so what shall we do?" He said , "Four of you should eat the fi fth one". 
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Three of them survive do ing as advised. After some time, they asked what to do next and they were 

told to eat the third one together un ti l two of them remained. These ones a lso asked, "What means 

is left for us?" He said aga in, "The stronger of you two should eat the other one". 

The two survivors fi ercely ro lled one another befo re one of them fini shed eating the other and 

remained alone. As usua l, th is one also said, "What sha ll [ do now again?" So it is told that the 

elderl y one sa id to him, "You too should wa it for death in there !" 

The ana lysis of the above Oromo fo lk narrati ve or story lies on its plot, confli ct, setting, theme or 

the central idea, characters, a message it transmit to the primary children and what cultural values, 

skill s, knowledge and attitudes it develops. Accord ingly the plot of thi s story is: 

Seven hyenas were roaming around the hill side. One of them was old 
& the rest are youngsters. They saw a cow that has fallen in the well. 
The young one asked the elderly to eat up the cow. The elderly warned 
them not to do. They disobey the advice, got to the well and eat up the 
cow. When the elderly went and come back fimn his duty, they are 
glaring up ji-om the deep well. They asked him an advice how to get out 
of the well. He told them to eat each other turn by turn. They did this 
and finally one is left alone. He asked what to do. The elderly advices 
him, "he too should wait for death in there". 

Within thi s plot the organizing principle underlying the story is one of repeti tion. Although we 

seem to be ca rried progressively fOlward as the narrative continues, we fi nd that the same or simi lar 

incidents recur in simi lar ways . This is a structural repetition observable in most fo lk stories 

(Chimambo, 1988). The confli ct which buil t the p lot and makes the story progressive is relied 

between obeying and refusing the wise advice. Naturall y in life some youngsters are fast to decide 

many things wi thout analyzing deeply and vastl y. But on the other hand the elderly are stab le to 

think and ana lyze every prob lem according to their life experi ence and knowledge. FlIIihennore 

some youngsters are very bold to use their energy at most effort to get what they want illega ll y. But 

they regret after they are on the verge of death and life. That is like the hyenas that eat the innocent 

cow in the well and consequently couldn't come up from the deep well. They regretted and 

desperately rep lied the question of the elderl y as follows : 

Elderl y 

hyenas 

"Maal hin baatanii?" 

"Akka asi itt ibaanuu 

dhanbnee; maa l goonu?" 
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Therefore one can suggest the confl ict is also relied between knowledgeab le elders in social life and 

muddle headed, greedy, ignorant young buddies or personalities. 

Apparentl y the time is not told by the narrator except the place in the setting. The place is around a 

hill s ide or a wel l. But concerning the time some li stenerslreaders might imagine during ni ght time, 

because the hyenas roam in group during the night. Others might imag ine during the day light, 

because if it is a hill in the forest there would be a fa vorable condition for the hyenas to flock 

together around. This is also common in folk stories because of its dynamic characteristics 

Finnegan, (1970). The narrator narrates folk stori es as he/she li stened orally from another narrator. 

Therefore he/she could miss or changed some aspects of the story. 

The theme or the centra l idea of the story relied on or revol ve around the fo llowing paragraph: 

Odginal Oromo Version: 

.. .yeroo kana warri dargaggoon, "sa'a kana qilee keessa buunee 
nyaannaa," j edhanii waraabeessa isa jaw'saan mariatan. innis, "Lakkisaa 
dhiisaa, isheenuu waa rakkattu malee achi keessa dhaabbattee hin haji1ee" 
jedhe gorse. Yeroo kana isaanis, "Lakkii sirumaayyuu aml7luma qilee kana 
keessa see/1I7 ee nyaannu malee asii hin deemnu, " jedhanii didan. Inlli 
raagaan garuu, "ani isinitti himeera, gorsa koo dhaga'aali dhiisaa" 
jedheen .... 

Translated English Version: 

.. . This time, Ihe young ones proposed 10 Ihe elderly one saying; "whal 
aboul getting into the well and eat up the cow"? The elderly one warned 
them saying; "you had better leave the cow alone. It would not have chosen 
10 remain in such place certainly if il hadn'l been helpless ilselj?" This 
lime, they grumbled in protest saying, "we never go away until we gel in to 
the well and devour the cow!" The wise old one however kept saying, "/ 
have lold you, you had better obey my advice and spare the cow!" 

As we can grasp from the quotation the theme or the centra l idea of this story depict disobeying the 

elders' advice and be in trouble for ever or losing life. In Oromo culture as expressed in an 

overview of cultural background, elders are the most respected personalities. To di sobey or refuse 

elders advice is meant to be annihilating from the social life of the community, because elders are 

believed and accepted in the society as wise and well experienced fi gures. Even though the 

characters of this narrative story were wild animals like hyena , they were playing the role of human 

being in social relation. At this juncture, Gray, (1975) cited in Chimombo, (1988: 123) de lineates 

that the point or meaning or theme of a work is understood when the event presented is recogni zed 

as being analogous to an aspect of human behaviour. This does not mean that the characters 
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depicted have to be human, or even creatural. The particular kind of human behaviour to which the 

event is analogous is what provides the contro lli ng idea, the organ izing principle and the theme of 

work. Thus such as the hyenas behaviour in thi s story are analogous to an aspect of human 

behav iour. That is why the li stener/reader is obliged to interpret it accordi ng to the human social 

interaction . 

There are some human beings in social life, who run after their own gluttony like the hyenas in the 

story. These personalities are very poor to anal yze things or problems. They are not interested to 

learn from others or li sten to a wise advice. Always they are thinking in one angle or side, which is 

to the ir own ego like the hyenas "thinking": 

" ... nyaannu malee 

asi hin deemnu!" 

" . . . we never go away until we get in 

to the well and devour the cow!. .. " 

There fore they damage others life and gradual ly they destroy themselves as stated by the elderly 

hyena: 

"Ati taa'i ittii du'a eeggadhu". "You too should wait for death in their". 

The message of thi s story is very deep as the we ll where the cow has fa llen. For man y reasons 

refusing elders advice or seniors th inking, signifies refus ing reality in life; di sobeying au thenticated 

socio cultural lows and guidance or disrespecting the low of nature. Moreover the story reveal s or 

depicts conspicuous ly an evil human behaviour through fable nalTative. 

The primary children who listen/read thi s fab le na rrative story would grasp the cultural values such 

as : respecting the advice of elders in the society; th inking tolerantly in di versified way; analyzing 

problems befo re fast deci sion ; learning from others; understanding each other; accepting the 

obj ecti ve reali ty; be lieving in authenti cated reasons; working for others well being rather than on ly 

for own ego; share ideas for building socialization; comprehending life skill s; save self and others 

from danger. 

Acco rdi ngly they develop their four language skil ls through li stening, readi ng, speaking or 

di scuss ing on ideas they gather from the story and writing different notes, summaries & working 

different exercises . Through li stening and read ing thi s story they also wo uld be benefit ed to harvest 

know ledge of environment, problem solving, social norms, ethi cs, aesthetics, appreciating 311istic 
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writings and li terature at large . In conjunction with thi s their attitude would be developed to wards 

learn ing wise experiences of others and use it in socia l life. Moreover, the story helps to enhance 

the attitude of the children in shap ing respons ible, confidant, honest and transparent behaviors or 

manners. 

Up to thi s end of di scussion we could grasp the short cu ltural background of telling folk narratives 

in Oromo social life and the ana lysis of folk narrative that depicts the cultural va lues. Next to th is 

the children play ground rh yme would be anal yzed as a second unit of analysis, whi ch is selected 

from performing folk art genres in the text books. 

4.1.6.2. A Short Background of Children Play in O,'omo Culture and 

Interpretation 

As we a ll are children once, now we all share what chi ldren are playing in fo lkloric contexts, 

(Mechli ng c ited in Oring, 1986). We all have splendid memori es of our childhood peers. The 

rhymes we had been played together, the stories we li stened and told to each other are 

unforgettable, (Blatt, 1987). 

As the scholars of the fi eld denotes above, the children rhymes played in Oromo cul ture are al so a 

memorab le activities for an adu lts or elderly. The Oromo children play different rhymes in twos 

often among peers or groups. The rhymes are more of verbal dia logue song types in character. They 

are practi ced by the children for different purposes. Among these purposes the vital ones are; II to 

develop their thinking power and memory, 2/ to enhance their phys ica l strength, 3/ to teach them 

the vocabularies in the language and 4/ to teach them the social norms of the society. For instance 

in develop ing their thinking power and memory they practice the following verbal plays in 

di a logue: 

11 Grou~ "A" 

• Tokkeen maa lii? 

• Lama maalii? 

• Sadi maa lii? 

• Afur maalii? 

• Shan maalii? 

Grou~ "B" 

Tokkuma, 

Mucha ree'ee, 

Sunsumman, 

Mucha Sa'aa 

Qubbeen namaa. 
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Grou~ "A" 

What is one? 

What is two? 

What is three? 

What is four? 

What is five? 

Group IfB" 

One is one, 

Goats breast 

Three clay stones 

around fi re oven 

Breast of cow 

Fingers 

writings and li terature at large . In conjunction with thi s their attitude would be developed to wards 

learn ing wise experiences of others and use it in socia l life. Moreover, the story helps to enhance 

the attitude of the children in shap ing respons ible, confidant, honest and transparent behaviors or 

manners. 

Up to thi s end of di scussion we could grasp the short cu ltural background of telling folk narratives 

in Oromo social life and the ana lysis of folk narrative that depicts the cultural va lues. Next to th is 

the children play ground rh yme would be anal yzed as a second unit of analysis, whi ch is selected 

from performing folk art genres in the text books. 

4.1.6.2. A Short Background of Children Play in O,'omo Culture and 

Interpretation 

As we a ll are children once, now we all share what chi ldren are playing in fo lkloric contexts, 

(Mechli ng c ited in Oring, 1986). We all have splendid memori es of our childhood peers. The 

rhymes we had been played together, the stories we li stened and told to each other are 

unforgettable, (Blatt, 1987). 

As the scholars of the fi eld denotes above, the children rhymes played in Oromo cul ture are al so a 

memorab le activities for an adu lts or elderly. The Oromo children play different rhymes in twos 

often among peers or groups. The rhymes are more of verbal dia logue song types in character. They 

are practi ced by the children for different purposes. Among these purposes the vital ones are; II to 

develop their thinking power and memory, 2/ to enhance their phys ica l strength, 3/ to teach them 

the vocabularies in the language and 4/ to teach them the social norms of the society. For instance 

in develop ing their thinking power and memory they practice the following verbal plays in 

di a logue: 

11 Grou~ "A" 

• Tokkeen maa lii? 

• Lama maalii? 

• Sadi maa lii? 

• Afur maalii? 

• Shan maalii? 

Grou~ "B" 

Tokkuma, 

Mucha ree'ee, 

Sunsumman, 

Mucha Sa'aa 

Qubbeen namaa. 

78 

Grou~ "A" 

What is one? 

What is two? 

What is three? 

What is four? 

What is five? 

Group IfB" 

One is one, 

Goats breast 

Three clay stones 

around fi re oven 

Breast of cow 
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This verba l dialogue play is tend to teach numbers for the ch ildren. The numbers are symboli zed 

by different materi als, cattl e, human body and other symbols as an aid to teach children. These 

symbols are what the children priod y know in their env ironment. 

2/ GrouI! "A" Group "B" Group "A" Group "B" 

• Hibboon tCIl TCIl Riddle Itten" Ten (untranslated 

morpheme) 

• Sangaa Tell Anox Ten 

• Raada Ten Calr(female) Ten 

• libicha Tell Cal f (male) Ten 

The second one above is al so symbolic. It is played to identify a fami ly and its members in the 

surrounding nei ghbors. The husband and wife are symbolized by an ox and cow. The children are 

symbolized by calves . There fore the children count these cattle and identify which family is it in 

the surrounding neighbors and te ll to the group. This verbal d ialogue play is some times 

accompanied by clapping hands and body movement. 

3/ GrollQ "A" Group "B" Group" A" Group "B" 

• Gogoniin mal Haaduuf Qarabaa What do the pheasa nt hold? a blade 

baatti? 

• Manna ishii Shar Her neck shar (cut) 

• MarIlla ishi i Shaf Her neck shar 

• MOfina ishii Shar Her neck shar 

• MOITlla kec ? Your neck ? ? 

The third verba l play above is a type of language game to test a chi ldren memory through rapid 

repetition of two wards, which the speakers in the dialogue saying them again and again . Finall y 

the inquirer group shifts the word from "her neck" to "your neck". At thi s moment if the other 

replies the word "shaf" it is defeated. But if a group say nothing or shut up, the play wo uld continue 

turn by tum. Th is verba l play game also accompanied by clapping hands and body movement. 
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4/ G rollp "A" Group "B" Croup "A" Group "B" 

• BinDo binecnsa Hyena Hyena 

• Maa l faa gogorr ii What do you eat pheasa nt 

• Maal faa sangaa What do you cat an ox 

• Maal faa sa'a What do you cat cow 

• Maal fa a rcc'ee What do you eat goat 

• Maal fa a Hoo laa What do you eat sheep 

The fourth verbal dialogue play above is also a type of language game to test the memory of 

chi ldren. But thi s one is concentrated on an imals, which are used for human food. The purpose is to 

teach children wh ich of them are edib le or not. The game wou ld be over, when the group who 

replies ca ll un ed ible animal. Then the play continues turn by turn. 

The above instances and other so many play ground rhymes are played in a village where children 

follow and keep herds in a fi eld of grazing. There they come together and play different verba l and 

pl ay ground rh ymes in peers during the day time. They learned these p lay ground rhymes from the ir 

fo lks during the night time when the famil y gathered around the fire place. Then during the day 

time each ch ild or teenager practiced the play grou nd rhymes, wh ich he/she had learned from 

his/her family with hi s/her peer in herding field. There fore we can say that the setting fo r playing 

verbal rhyme games are in the house of family at night and in the fie ld of play or herding cattl e 

during the day time. 

The socia l occas ion to playa dialogue rhyme or verba l game is also of two aspects. These are: the 

fami ly gathering at night around fire place and when the children gathered to play in the fi elds. 

When all famil y members are gathered around a fire place during night fa ll , an elder ask a children 

to play different rhyme or verba l games they know previously. The children of the famil y wou ld 

play different rh ymes or games joyfull y in di a logue, sometimes accompanied by songs and body 

movement in two di visions. This moment is a moment of cheerfu l activities like: laughing, clapping 

hands and dancing. Then the family elders teach them another play rh ymes or games by 

pal1ic ipating and showing or demonstrating for them practica lly. 

As we can comprehend from the above di scuss ion, the short cu ltu ral background of playing 

di alogue rhymes and games among the chi ldren of Oromo's is expressed concisely. Now nex t to 

this the play ground rh yme, which is selected as a unit of analys is from the folk art gen res in the 

textbooks, wou ld be ana lyzed as follows: 
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The Children Play Ground Rhyme in Dialogue: 

Original Oromo V crsion: English Version (Literal Translation) 

Grollp"A" Grollp"B" Croup "A" Group "8" 

• Ijoollcc gamaa hoo! Ookoe! Hey! Buddies over there. I Icy! 

• Koollaa hora buunaa! Dhiyaana hin nyaanc Join li S for tbe beach. I have not eaten yet. 

• Maafnyaachuu diddc? Warralll na dhowwatc Why haven't you eaten? My parenls rerllsed to provide 

• Maafhin dhaannc? Dhaanccra Why didn't you hit them? I have hit them. 

• ECSS<I, ccssa dhaantc? Harma, hanna jala Which, which part d id you hit? The breast, beneath the breast 

• Harmi maalsii buusc? Amarlii What did the breast drop for you? A bracelet 

• Amal1 ii l11aal goote? Hiri yaafan kennc What did you do with the bracelet? I gave it to a friend 

• I-liri yaan maa l s iigootc? Ulcc qa llayyoo naa kcnnilC Then what did she do for you? She gave me a slender slick 

• Ulce 1ll3al goole? Waaqattin aa rsc What did you do with the stick? I smoked it up 

• Aarii ccssa dhaqc? Waaqa scene Where has the smoke gone? It gal in to the sky. 

• Wa'aqni maal rooba? Bokkaa Wha t docs the sky unleash? The rain. 

• Bokkaan rnaal biqilcha? Marga What is grown by the rain? The grass. 

• Marga maa[tu dheeda? Horii ayyoo tiyyaa Who grazes it? My mum's cilllie. 

• Hori i malini clrnan? Okolce Sibiilaa What container do they use to milk the cows"! Metal hand basin. 

• Maa litti fannisan? Xaaxcssaa Where do they hang it? Onto a "tatessa" trec. 

• Xaaxcssaa maaltu mura? Qottoo Who cut the "tatessa" tree? An ilxe. 

• Qottoo cnytltuu \luna? ogccssa Who forges the axe? A blacksmi th . 

• Ogcessi kun ccnyu? Kan dandceltii qabu Who is th is blacksmith? A well-skilled one. 

• Dandeetti maaltu fida? Jireenyaa fi bamoota Where docs the skill come from? From life and education! 

(Grade 5 studellttextbook page 2-3) 

The above play ground rhyrne, which is to be played or demonstrated in the classroom by primary 

chi ldren , is a symbolic play ground rhyme, and cou ld be played in dia logue among peers or groups. 

The resea rcher interprets and wou ld ana lyze thi s children's play ground rhyme according to its 

symboli c meani ng, the message it render to the children and what cu ltura l va lues, skill s, knowledge 

and attitudes it develop among the children of primary grades. 

The play is structured by dialogue, which is one of asking and answerIng cases. It is a play 

performed by some sort of song and body movement. Commencing from the first stanza of the 

three stanzas, th is children play ground rhyme would be interpreted according to its symbolic 

meaning and analyzed step by step as fo llows: 
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• Ogcessi kun ccnyu? Kan dandceltii qabu Who is th is blacksmith? A well-skilled one. 
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(Grade 5 studellttextbook page 2-3) 
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three stanzas, th is children play ground rhyme would be interpreted according to its symbolic 

meaning and analyzed step by step as fo llows: 
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11 Oromo Version 

• Ijoollee gamma hoof 

• Koollaa hora buunaa! 

• Maalnyaachuu didde? 

• Maal hin dhaanne? 

• Eessa, eessa dhaante? 

• Hanni maal sii buuse? 

Engli sh Version 

• Hey! Buddies over there. 

• Join us lor the beach 

• Why haven't you ea/en? 

• Whydidn '/ you hit them? 

• Which, which part did you hit? 

• What did the breas/ drop jar you? 

Ookoo! 

Dhiyaana hin nyaane. 

Warratu na dhowwate. 

Dhaaneera. 

Hanna, harmajala. 

A martii. 

Hey! 

I have not eaten yet. 

My parents relused ta provide. 

I have hi/them. 

The breast, beneath the breast. 

A bracelet. 

As it is clearl y seen that the beach "hora" shows a water, which human and cattl e uses for drinking 

and other purposes . Thi s beach "hora" is not a natural beach. It is an artificial wide water hole dug 

by the community and full of water coll ected from rain and other sources on the ealth. The place is 

surrounded by different vegetations and kept beautiful for a long time by the villagers. This is why 

it is relatively similar to natural beach. The ch ildren of the village a lways visit thi s place and play 

different enterta ining plays including verba l dialogue rhymes at the side of it. With playing they 

also keep guard the beach from different things that spoil the water. Upon thi s they help a cattl e 

drink water from this wide lake like beach. 

In accordance with the above assumption, as we know naturall y famili es do not refuse to provide 

food for its children. Also a child who has not provided food by his/her family cou ld not hit hi s/her 

fam ily due to the reasons of socio cultural norms. But the chi ldren play ground rhyme denotes 

refusing to provide food and hitting the breast for getting food in its di alogue. This symbol izes two 

things: Firstl y, one who wants to get food to eat has to work. The food would be avai lable or plenty 

as a resu lt of human labor or sweat. There fore the children might ask food without palticipating or 

helping the famil y by sharing their labor. So, the play is des igned to teach them that they have to 

he lp their famil y in working what they coul d and respect working as a basic thing in human life. 

Secondl y, the breast is a symbol of eatth or it is analogous to earth, which grows every th ing for 
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human li fe. As the breast is a spring of milk to brought up children and human being at large. The 

children hit the breast and beneath the breast. Then the breast drops for them a brace let, wh ich is a 

substitute of breast milk. This reveal s that if human being work hard and exelt hi s/her sweat on 

ealth he/she would get a beautiful or suffi cient wea lth like j ewell ery to lead a very nice life. Hitti ng 

here symboli zes working hard li ke harvesti ng and trad itional ly hitting a cerea l crops to produce a 

grain. The bracelet symboli zes the fruit of working hard like the grain or a property which avo id 

poverty. 

2/ Oromo Version 

• Amartii lIIaClI gootee? 

• Hiriyaall maal sii goote? 

• Ulee maal goote? 

• Arii eessa dhaqe? 

• Waaqlli maal rooba ? 

• Bokkaanll1aal biqilcha? 

• Marga maaltu dheeda? 

• Horii lIIaaliffi elman ? 

E nglish Version 

• What did you do with the bracelet? 

• Then what did she do for YO II ? 

• What did you do with the stick? 

• Where has the smoke gone? 

• What does the sky unleash? 

• What is grown by the rain? 

• Who grazes it? 

• What container do they use to 

Milk the cow? 

Hiriyaafan kenne. 

Vlee qallayyoo naa kenn ite. 

Waaqa flin aarse. 

Waaqa seene. 

Bokkaa. 

Marga. 

Horii ayyoo tiyyaa. 

Okolee s ibiilaa. 

I gave it to a F iend. 

She gave lIIe a slender stick. 

I sllloked it up. 

It got in to the sky. 

The rain. 

The grass. 

My 11111111 's ca ffle. 

Metal hand basill . 

The second stanza commence with the bracelet, which is dropped from the breast and given to a 

friend. This giving the bracelet to a fr iend depicts or symboli zes shari ng the fruit of work or wea lth 

with others and makes peace, love and happiness among others or the community at large. The 

s lender stick, which has been got in return of the bracelet symboli zes environmental vegetation, 

that beautifies the environment and call s rain for human, cattl e and other liv ing things to susta in 

their life . The word "qallayyoo" "slender" shows beautifulness or handsomeness of a thing or 
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human. Th is beautiful stick is also smoked and sent to the sky. A lso this acti vi ty symbo li zes that 

environmenta l vegetat ion, if it is well protected, ca lls rain and evaporate it to th e sky to bring rain 

aga in and again for th e use of li ving thi ngs on the earth. As everyone kno ws rain is a use ful natural 

gi ft to g row every kind o f vegetation, crops , human being and cattl e. A grass is one of 

environmental vegetati ons used for ca ttl e grazing. Among cattle a cow gives mi Ik for human use. A 

cattle and milk here reveals the traditi onal economic aspects of the Oromo people. The metal hand 

basin container of the mi lk symboli zes the wea lth of the people that has to be saved and kept in a 

safe place intact. 

31 Oromo Version 

• Malitlijannisan? 

• Xaaxeessaa maallu mura? 

• QOtlOO enyutllu tuma ? 

• Ogeessi klln eenyu? 

• Dandeettii maaltujida? 

E nglish Vers ion 

• Wh ere do they hange it? 

• Who cut the "tatessa" tree? 

• Whoforges the axe? 

• Who is this black smith? 

• Wh ere does the skill come ji-om? 

Xaaxeessaa. 

QOIIOO. 

Ogeessa. 

Kan dandeellii qabll. 

Jireenyaa ji barnoota. 

On fo a "latessa" tree 

An axe. 

A black smith. 

A well skilled one. 

From life and educatiol1. 

In the final stanza of the play above, the metal hand basin is al so ha nged on "tatessa" tree. This 

shows two things: II The "tatessa" tree is a very huge and strong tree with small leaves, and grow a 

slender branches for shade and other pUllJoses. Therefore the metal hand basin with in its mi lk 

hanged on thi s tree mean that mi lk, which is symboli zed by wealth of the people, is kept in stron g 

materia l as well as put in the house strongly built from a strong materia l like a wood of "tatessa" 

tree to be safer from danger. 21 As it is d iscussed before, a tree is a basic thing to attract rain and 

beautify an environment. A rai n also grows grass. A grass is grazed by cows. A cow gives milk , 

which depicts the property of Oromos. Thus, growing and protecting trees emanate tool s of 

environmental protection and deve lopment for human li fe . In conjunction w ith thi s the "tatessa" 

tree again cut down by an axe. An axe is a tool symboli zed for destroying environmenta l 
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vegetation. T he echoes of thi s point arc protecting soi l, water, and air condition from danger by 

grolVing different trees rather than to abo lish the natural vegetation of an environment . 

According ly the black smith who forges an axe signi fies that the respect, which the chi ldren had to 

have for hand craft or cottage industry. The assumption denotes that hand craft is a respected skill 

used fo r socia econom ic development. Fu rthermore a black smith here a lso revea ls the need for 

skilled man power and the respected place given for it. A lthough li fe and education are the 

prominent aspects in producing skilled man power as referred in the play. It is obvious that any 

sk i II comes from no where rather than life and education. Yes l Li fe experience and education are 

so lely the two vita l facet for sk ill ed manpower development. 

The primary children who read/ listen the play and demonstrate it in the class room wou ld 

comprehended the cu ltura l va lues like: respecting work and beli eving that working is the on ly 

means of development; helping each other and worki ng to gather; sharing ideas, materials and 

properties; li vi ng together peacefu ll y and tolerantly; savi ng wea lth or economy from damage; 

respect elders and using natural environment carefully. 

In conjunction with these they enhance their four language skills by li stening to the play ground 

rh yme demonstrated in dialogue. T hey wou ld develop their speaking sk ill by discuss ing on the 

content of the rhyme and by playing it in groups. They also read and comprehend the message as 

well as practi ce it in the classroom and out of the classroom. Also they cou ld write the message of 

the rhyme, the summary and different vocabularies to stren gthen their writing ski lls. By practicing 

thi s play ground rhyme performed in dialogue in different ways they cou ld grasp knowledge of 

environ mental protection, socia economic si tuations, geographical surround ings and apprec iating 

nature horizontally. Apparentl y their attitude would be developed towards respecting work ; treat an 

environment for human social life; protect ing natural vegetati on; peacefu l sociali zation and 

working co ll aboratively by sharing ex peri ences. 

As we grasp from the di scussion above, the interpretation of symbo li c meanings in the children 

play tend to teach the background of cultural va lues for primary grade child ren. Next to this the 

I inkage between the student textbooks and the syllabuses des igned to develop the textbooks wou ld 

be discussed, in particula r according to the fo lklori c contents, se lected to be taught in second cycle 

primary grades. 
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5. Linkage of Folkloric Contents in th e Syllabuses with Textbooks 

A syllabus of a parti cular subj cct is the co re des ign of curri culum , which inco rporates the ma in 

objectives, content s, met hods of teaching, the time allotted , instnlctiona l matcria ls and methods of 

eva luations. A subjcct sy llabus is a spri ng board to develop a studen t tex tbook to be leamcd in the 

classrooms. Which means a textbook is a vehi c le of subj ect ingredients incu lca ted in a syll abus. 

Thus, the linkage of a subject syll abus contents with a tex tbook is a promi nent qucsti on of 

curri culum des igners or deve lopers. The carefull y selected contents have to be des igned in the 

syll abus and ca refull y developed in the textbooks. This carefu l design and linkage is a vita l acti vi ty 

to enhance the values, ski ll s, knowledge and attitudes of the learners. Apparentl y thi s study wo ul d 

inquire how the Oromo folkl oric contents, which are selected and designed in the sy ll abuses for 

teaching Oromo language as integrated part in second cyc le primary grades, are linked with the 

textbooks. 

The second cyc le primary grades Oromo language syll abuses are des igned genera ll y to teach and 

deve lop the four language sk il ls, some aspects of lingui stics, literature and vocabu laries. But the 

highest target is enhanci ng and strengthening the fou r language skill s. The fo lklori c contents are 

also designed fo r the purpose of strengthening language skill s, cultural va lues and literary 

knowledge. Apparentl y the Oromo language fo lkloric contents integrated in the syllabuses of 

second cyc le primary grades are analyzed according to the linkage they have with the textbooks in 

grade level step by step as follows: 

The Oromo language fo lkloric contents designed in the syllabus for Slh grade leamers are : 

Folkta les, riddles and children play ground rhyme (page 1). Proverbs are to be co llected from the 

community with the above genres. A lso different oral poetri es such as: folk songs, patrioti c songs 

and farmers work songs are to be given as a proj cct work for snldents to co ll ect and orga ni ze in 

written form (page 4 1). As could be understood, the above folkloric contents, wh ich are designed in 

the syllabus of grade five , have linkage wi th the tex tbook of grades already ana lyzed. But the 

proverbs which are sa id onl y to be co ll ected by students appeared in the tex t to be learned and 

exerci sed. A lso their number is more than 12. The other genres like oral poetries of diffe rent songs 

have no even one example in the text except oral poetry of one love folksong. The folkl ori c 

contents appeared in the syllabus of th is grade are the genres of oral li terature and folk ali s. 

The 61h grade Oromo language folklori c contents des igned in the syllabus are folk tal es and ridd les. 

The others such as proverbs, children rhyme, patri otic fo lksong oral poetries, jokes, and different 
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popular songs are to be co ll ected frolll the comlllun ity and present in the class room for di scuss ion 

and perform them according to the ir cu ltural trad ition (page l , 46-50). Apparently the folk lori c 

contents such as: Folktales and riddles posited in the syl labus are available in the tex tbooks. But 

like wisc SIlo grade the proverbs which are said to be on ly collected by the students are ava ilable in 

the text to be exercised. They are more tha n 12 in number. The other genres which are sa id to be 

collected and organized in written form and performed in the classroom have no any example or 

guide in the textbook. The genres appeared in the syllabus are oral literature and folk an genres but 

in the textbook the on ly appeared genres are the oral literature gen res. 

In i h grade Oromo language textbook the only folk loric contents to be learned are folktal es. They 

are four in number. But the syl labus des igned for the grade says: "the proverbs and riddl es are 

presented in different chapters to be exercised". FUlihennore the students would present jokes to be 

discussed in the classroom. However the on ly folkloric contents to be learned in thi s grade are the 

folkta les. The others do not have any example or gu ide in the text. Folktales are the genres of oral 

literature (page 12,27-28). 

The 8110 grade Oromo language textbook embraces the folkloric contents such as: Folktales, 

proverbs, riddles and love folksong. Accordin gly the syllabus designed for the grade says "the 

students would reflect the messages of folktalcs, and proverbs and they also write the known ones 

in the environment (page 69). There is nothing sa id about riddles and the love song. But the text 

incorporates about IS riddles and one love song to be exercised by the learners. The fonn s of 

fo lklore gen res reflected in this grade are the oral literature and folk ali genres. 

To sum up the above discuss ion , the second cycle primary Oromo language syllabuses incorporates 

some of Oromo language folkloric contents to be developed in the textbooks. Accordingly these 
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is very contradictory. The textbook has to say what the syllabus says clearly. Funhermore some 
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there is no any example or guide in more of the textbooks. For instance in grade 5, different oral 
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From the vcry beginn ing of identify ing the fo lkloric contcnts from thc cnt ire passagcs in the second 

cyc le primal'y Oromo language student textbooks up to anal yzing the folkl oric contcnts and the 

linkage thcy have with the sy llabuses, we cou ld gras p what interpreted and discussed stcp by step 

according to the procedures of thi s analytic stud y. In the next step thc data co ll ected from 

curricu lu m ex pcrts, co ll ege instructors and primary second cycl c teachers wo uld be interpreted step 

by step as fo ll ows: 

6. Interpretation of Data Collected From Curricu lum Experts, Instructors and 

Teachers 

6.1. Interpretation of Data Collected F.·om Curriculum Experts 

The data was co ll ected from Oromia Education Bureau's Oromo language curriculum panel senior 

ex perts or developers. It was co ll ected by semi structured intervi ew guide and recorded tape 

record er. T he ex perts were two in number and a ll of them are male . They have more than ten years 

of experience as curricu lum developers and teaching the language. A ll of thcm have undergraduate 

degree in language and literature. The semi structured interview guide is re li ed on three points, vis: 

the object ives, the selection of fo lkloric contents, and the organization of these folklor ic contents to 

be developed in the curricu lu m material s. 

Thus , the interviewees expressed that the objecti ves to include the Oromo folkloric contents in 

second cycle primary curriculum materials (syllabi and texts), were based on the four language 

skill s, knowledge of vocabularies, some aspects of lingui sti cs and li terature . These obj ecti ves were 

des igned to select folk lo ri c contents, which in particular integrated to the learner's life and make the 

teaching leaming process pal1icipatory, entertaining and strengthen their know ledge of life skill s as 

well. The criteria for selecting these contents are: their rel a tions with the life of the learners, their 

cultural meaning, their message or knowledge, their practicality in class room acti vities and their 

potentials to develop the four language skill s. Apparently the folkloric contents included in 

curriculum materi als are selected more of from ora l literature and performing folk 3I1S genres or 

items. Thi s is for the reasons that these forms of folk life studies are more of idea l for teach ing 

learning language. But to them despite the scarcity of source material s they used to select contents 

from all form s of folk li fe studies such as: material culture, social custom, ora l folklore and folk 

arts. However to their assumption their concentration was on what messages and types of language 

skill s these fo lklori c contcnt s were to transmit or develop. 
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Although the sources for sclecting those folklori c contents included in primary second cyc le 

curricu lum material s were: 

• The collection of oral literature items like: proverbs, fo lkta les and riddles that were 

published in six series (volumes) in 1990 for teaching children by thc help of Oromia 

Education Bureau. 

• The journal s in Oromo language known as "Bariisaa" and "Kallacha Oromyaa". 

• The proverbs and folk tal es publi shed in five vo lumes by touri sm and cultural bureau of 

Oromia. 

Accordingly, the organization and deve lopment of these folkloric contents in thc curri culum 

materials with regard to their continuity, sequence, integration, rel evance and compatibility were 

expressed by the experts stressed on the selection of contents. To them, the continuity and sequence 

of these folkloric contents were evaluated and checked from the very beginning of their objcctives 

up to the se lection of contents step by step from grade to grade and within the grades. The 

integration of these contents hori zontal ly either vertically were also verified through the careful 

se lection of the contents. With respect to compatibili ty of the folkloric contents integrated in the 

curriculum material s, they reflect that the contents were naturally se lected upon what the students 

priody knows from their environment. Meaning according to them they add a new content on the 

experiences of the children in grade level. There for regarding the compatibility of folkloric 

contents with the ability of the children is not a problem area. Although the relevance of the 

folkloric contents was tested before the materials were launched to the school s through careful 

se lection of the contents. 

[n conjunction with the above express ions the experts posited that the cul tural va lues, skills, 

knowledge and attitude development, these fo lkloric contents render to the children was checked 

according to the message of each item (genre) of folkloric contents. An item of folklore se lected as 

content to be learned in the classroom was assessed pre hand, how it would transmit the cu ltural 

va lues of the people, the four language skills, knowledge and attitude. The attitude development of 

the chi ldren would be tested by using se lf evaluation of the students. A se lf evaluation questions or 

exercises were well prepared before and included in the textbooks. According to the interviewees, 

the pal1icipants in the development of the curriculum materials rather than the expel1s are; co ll ege's 

instructors, primary and secondary school's teachers, students, representatives of the community or 

school committees, university lecturers, different experts from different sectors of mini stries li ke: 
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hea lth , agriculture, culture and tou rism, and transport. The curri culum materia ls were de ve loJled 

and tri eel as of 1994 , rev ised in 1998,2004, and taught since 1995. 

Continuing to thi s the next step is to interpret the response gain ed from co llege instructors as 

presented as follows. 

6.2. Inter'pretation of Data collected From Colleges Instructors 

Accordi ng to the cu rriculum depal1ment of the regional Education Bureau, when curriculum 

materi a ls are deve loped instructors, teachers and experts from other related sectors wo ul d be 

invi ted to eva luate, write or di scuss on the textbooks. This is why the researcher prefe rred to co ll ect 

data from teacher educators and primary school 's teachers who palti cipated in eva luating, writing or 

di scuss ing on the preparatio n of second cyc le primary grades textbooks. Apparentl y the data was 

co ll ected from three co ll eges of teacher education Oromo language instructors, namely: BaleRobe, 

Ase ll a, and Ada ma. The instructors who responded the open ended questionnaire are nine In 

num ber. S ix of them have under graduate BA degree and three of them have MA degree In 

language and lingui stics. The range of their experience in eva luating or writing tex tbooks li es 

between two and seven years. Their experience as instructors of teachers' col lage ranges between 

five and twe lve yea rs. The open ended questio nnaire, which they responded is based on two points. 

These a re: the process of folkl oric content selection and the organi zation of these con tents included 

in the textbooks. 

With respect to the selection of fo lkloric contents included in the second cycle primary grades 

cu rriculum materi als, they posited that the items or genres are more of ora l literature items, such as: 

Fo lktales, proverbs and riddles. Even though they are idea l and effic ient to be learned by primary 

children, they are relati vely fe w in number and have no a vari ety of cultural messages. Thus, there 

are more items that could be carefully selected from other folk life studies like: traditiona l 

medicines, customs, recipes, popular songs, children play and more. The sources of these fo lklori c 

con tents are also ve ry few. They are some publi shed materials and experience of the writers. Upon 

this to their assumption the contents were not we ll assessed or exp lored through conducting a SOli 

of study. Regarding the assessment and exp loration prior to selecti on of con tents, the developers 

has to work more with school s, co lleges, and the soc iety at large. In conjuncti on with this the 

organi zation of these fo lkloric contents had have the problems of sequence, continuit y, integration, 

relevance and compat ibil ity with the capac ity o rthe chi ldren. 
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Apparently the sequence and continuity of thcsc fo lkloric contents, some of fol ktalcs , proverbs and 

ridd les are more stressed but other genres like different songs and children play are not learned in 

all grades except in grade fi ve. Even in grade five there arc on ly one from cach item. Also for 

instance in grad e seven the onl y item to be learn cd is folktale. The other genres or items like: 

prove rbs, riddles, children play and songs are not selected to be lea rn ed. Concernin g integration of 

thcse contents hori zon tall y with other knowledge and vert ica ll y within them selves they are not 

well integrated for the reason that their continu ity and sequence have their own prob lems expressed 

above. Thus, we can say these contents do not have efficient sequence, continuity and integration 

by large. 

The relevance and compatibi lity of these folk lori c contents also cou ld be reflected acco rding to the 

messages th ey render for the learner. In th is regard some of these contents such as: love songs or 

popu lar songs in grade five and eight are incompatible with the experience of the children tend to 

lea rn it. Fu rther ifsome of the selected contents are incompatib le for the learners' capacity it means 

the contents are not re levant to transmit effi cient message to the ch ildren. 

The instructo rs posited a lso that these second cyc le primary grades fo lkloric contents included in 

the curriculum materials will have an immense implication for teacher educa ti on. This is fo r the 

reason that the trai nee teachers, who are training in the co ll eges of teacher educat ion li ke Ba1crobe , 

Asell a, and Adam a, wo uld be a second cycle primary teachers. One of the prominent object ives of 

these col leges is also to train trainee teachers who would be teach different subj ects in second cyc le 

primary grades . Thus, these trainee teachers have to learn how to state fo lkloric objecti ves; how to 

select effi cient fo lk lo ri c contents integrated to the four language ski ll s; the methods to teach these 

selected contents; how to select the teaching materials; and how to eva luate or assess the contents 

lea rn ed with regard to their objectives. In conjunction, with thi s they have to be introduced with the 

second cyc le primary curri culum materia ls, whi ch incorporate folkl oric contents and they have to 

eva luate them accordi ng to their knowledge ga ined in the co ll eges. 

With rega rd to the response of the instructors the trai nee teachers who are training in their respected 

colleges are not learn ing efficient ly how to teach fo lklori c contents as integral part of the four 

languagc skill s. Because the course designed fo r them is not incorporate a ll th e ways of teaching 

folkloric contents posited above and it is not effi cientl y linked w ith second cyc le primary 

curricu lum materi als. Accord ingly the fo lklori c contcnts included in the textbooks of primary 

grades transmit some cul tural va lues, skill s, knowledge and develop attitudes in some respects. But 
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some contents like love songs have their own problems emerged fro m thc vcry bcg inning of their 

se lection. 

Up to thi s end the responses of experts and co ll ege instructors are interpreted. In the nex t step the 

response ga ined fro m second cyc le primary school's teachers wou ld be in terpreted as follows. 

6.3. Interp"etation of Data Collected From Second Cycle Pdmary Teachers 

The second cycle primary grades Oromo language teachers, who parti cipated in evaluating, 

di scuss ing or writing the textbooks at regional or school level, are the responden ts of an open ended 

questionnaire. These teachers are teaching in different second cycle primary schools available in 

Bale, Arsi and East Showa. The researcher identified them by the information he got from the 

Regional Education Bureau and by the help of the schools principa ls. The teachers who responded 

to the questionnaire are twelve in nu mber. Among them three teachers are female and the rest are 

male. All of them have college diploma to teach in the cycle. The experience they have as eva luator 

or writer of the texts range between two years and s ix years. Their experience as a teacher of 

primary schools li es between nine and twenty five years. The open ended questionnaire, which they 

responded is reli ed on two points like wise co ll ege's instructors, vis: the se lection of folkloric 

contents integrated in the cu rri culum materi als and the organizati on of these contents. 

Regarding the selection of folklori c contents integrated in second cycle primary Oromo language 

tex tbooks and syll abi, the respondents expressed unequi voca lly that more of the se lected fo lkloric 

contents to be learned as integral part in the curriculum material s are sati sfacto ry to teach children 

of the cycle. But some of them are inefficient for the reason that the items are selected on ly from 

oral literature genres such as: a few proverbs, riddles and folkta les in each grade level. The other 

genres like popular songs and children play are one or two in number, which were to be lea rn ed 

only in grade fi ve and eight. So, the selection of folkloric contents has to encompass all genres 

(items) of folk life studies like: traditional materials, recipes, customs, celebrations, different songs, 

music, jokes and the like. According to the sources of these folkloric contents it seems that the 

deve lopers used published materials but it was very ni ce if they had been gathered them from the 

commun ity through the help of teachers and students in different schools. Upon this the content has 

to be studied or explored in respect of their message, compatibility and relevance. 
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deve lopers used published materials but it was very ni ce if they had been gathered them from the 

commun ity through the help of teachers and students in different schools. Upon this the content has 

to be studied or explored in respect of their message, compatibility and relevance. 
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Apparentl y, somc of the con tents selected for the cycle arc not wc ll sc lected as compat ible to the 

capacity o r ex peri ence of th e children. For instance thc love songs in grade fi ve and grade cight arc 

incompatibl e with the cxperi ence of the child rcn learni ng in the cyclc. Furt her these love songs arc 

inc luded to thc texts as to be sang by the children, bu t in th e classroom the student s could not sing 

these songs due to the language or vocabulari es used in the songs, the vague message they deliver 

and the rc levance of their potentia l to transmi t cultur'al va lues, skill s, know ledge and attitude 

development. In conjunction with thi s to rep lace these incompati blc items, we used to teach 

different fo lkloric contents by co llecting other variety of items, from different fo lkloric genres in 

the communi ty by the help of students. Rather than thi s the o ther problem we have is th e 

avai lability of textbooks, teachers' guides and the syll abuses . These curri culum materia ls are not 

well di stributed to all schoo ls. For thi s reason we and our students are sharing the tex ts or th e 

teachers' guides in g roup. In some schools even we do not have the syll abuses and teachers guides. 

The teachers a lso posited about their tra ining in how to teach fol klo ri c contents as integral part to 

the four language skill s by ex press ing that the training was ineffi c ient to equ ip them for teac hing 

fo lkl oric con tents integratcd to the four language skill s interacti ve ly. To them the traini ng in 

compasses man y language teaching ways but the place g iven to teaching folkl ore in primary grades 

is few and it is unsati sfactory. In vain with thi s they suggested that the tra inee teachers, who arc 

training in teachers trai ning co ll eges have to be tra ined efficiently in thi s regard and they have to be 

introduced with the fol kl oric contents, whi ch are tend to be lea rned in primary grades. 

To sum up, as we cou ld comprehend from all responden ts express ion, the folk lori c contents 

se lected and included in the eUlTiculum materi a ls of second cycle primary grades to be taught as 

integral part to the four language skill s are effi cient to transmit cultural values, skill s, knowledge 

and develop the learner's attitude. But some folkloric contents like love songs are not well selected. 

They are incompatible to the experi ence of the children . Also all instructors and teachers agreed 

that the genres selected and integrated in the curriculum materials are few in grade leve l and they 

are se lected from few fo lklore fonTI s. But to the experts view there is no problem rega rding 

compatibility, relevance, cont inu ity and sequence of the selected contents. 

Accordin g to the organi zation of these folklori c contents with respect to their sequence, continuity 

and integrati on, a ll respondents emphasized that the sequence and continuity of the contents has 

problems emerged from the selection of contcnts in grade leve l and from grade to gradc. The 
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integration of the contcnts with other knowledge hori zo nta lly and vel1ica ll y within th emse lves IS 

a lso more of ineffic ient due to the problem of sequencing and continuity. 

W ith regard to the imp li cation of these folkloric content s for teacher educa tion , the inst ructo rs 

express that the trainee teachers are not effi ciently trained in how to teach these fo lkloric coments 

in second cycle primary grad es due to the ineffi ciency of the course designed fo r them . Simi lar ly 

the primary teachers responded that the training they ga ined frolll teachers co ll ege to teach folklori c 

contents in the cyc le is not satisfactory for the reason that the chapter g iven to folklore is vcry shol-t. 

Up to this end the interpretation and analysis of folkl oric contents found in the textbooks, 

syllabuses and the supportive data co ll ected from curricu lum experts, instructors and primary 

teachers are presented step, by step to answer the research questions. The next step is to summari ze 

the major findings of this analytic study according to the research questions; to draw conclusion; to 

posit recommendations, suggestions, and answering the validity questions in chapter fi ve as 

follows: 
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CHAPTER FIVE 

Summary, Conclusion, and Recommendations 

5.1. Summary 

The study was conducted to ana lyze and interpret the folkloric con tents ponrayed in second cycle 

primary Oromo language curriculum material s: (textbooks and syllabi) to be lea rned as integral pan 

of the four language sk ill s in the cyc le. To thi s effect, the qualitative content ana lys is was employed 

as the method of the stud y. Accordingly the folklori c contents found in the fou r textbooks and 

syll abuses; the regiona l Oromo language cUlriculum developers; teacher educators; and second 

cycle primary teachers were the sources of information that had been analyzed and interpreted, The 

main data ana lyzed and interpreted were the folklori c contents obtained from the tcx ts. The 

suppon'ive data co ll ecting instruments are: semi structured interview guide and open ended 

q uesti onnaire. 

Therefore, re li ed on the anal ys is and interpretation of the folkloric data portrayed in the texts and 

the data collected through the above suppo!1i ve instruments the foll owing majo r findings of the 

study are summarized with respect to the bas ic research questions posited. 

Fir'st, the four Oromo language student texts in the second cyc le pri mary grades: (5-8) , 

embrace about ninety nine passages. Among these fifteen passages contained fo lkloric contents, [n 

grade leve l in each of fifth , s ixth, seventh , grades four passages and in eighth grade three passages 

are ava i lab Ie. 

Second , among the four form s of folklore or folk life studies, two form s or folk li fe studies 

of folklore are identified in the texts. These are: oral literature and performin g folk arts. 

Accordingly, the genres of oral literature were dominantly portrayed in second cycle primary 

Oromo language texts. Next to oral literature genres some performing folk al1 genres are also 

refl ected in the texts. The rest class ifications offolklore or folk life studies like: the genres of soc ial 

folk customs and material cu lnlre are not reflected in all textbooks of the cycle. 

Third, the genres of oral literature and performing folk arts identified in second cyc le 

primary Oromo language texts are fi ve in number. They are : folktales, proverbs, ri dd les, songs and 

children play. Among these proverbs and riddles are used in all grades except seventh grade. In 

grade seven the on ly genre to be lea rned is folktal e. The past ora l song and children play arc used 
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only in grade five tex \. The lovc songs are used in grade five and eight text books. Also the 

idcntified items of the two form s of folk lore are totall y scventy six in numbcr. From thcsc; folkt ales 

are eleven, provcrbs are thin y six, riddles are twenty fi vc, pastora l song is onc, lo ve songs arc two 

and children play rhyme is one in number. 

Fourth, the major themes (central ideas) found in all oral literature and performing folk an 

genres identified in the texts are; the use of wise advice for sociali za tion ; the need of wise think ing 

to so lve problems; the need of commitment to avoid probl ems; the use of confidence, knowledge, 

experience, saving and time management; the good and evil manners of human in socia li zatio n; the 

soc io economic and cultural deve lopment. 

Fifth , the main cultural va lues mined from all folkloric texts in the cycle arc; respecting 

elders adv ice and w ise leaders; developing manners like: honesty, tolerance, confidence, peacefu l 

socia li zation, love and truth ; learning fro m others, beli eving in reasons, working for others we ll 

being and share ideas; respect work and working together, saving wea lth and using environment 

ca refully. 

Sixth, the study also depicts all genres of folklore found in the texts develop the four 

language skill s uf ti, e learners in the cycle. Sim ilarl y, the main knowledge ch ildren cou ld harvcst 

from practicing all folklori c genres are: the knowledge of li fe skill s, vocabularies, lingu istics, 

literatu re, hi story, ways of problem so lving, leadership, using own capacity, soc iali zation , human 

character, geography, biology, env ironmental sc ience, agricu lture, soc ial norms, moral , ethi cs and 

aestheti cs. 

Seventh , the study again reveals the major attitudes that children could develop through 

practicing all folk lori c genres. These are; positive attitude towards respecting work; treat 

environment for human life; protecting natural vegetation; peaceful soc iali zation; working 

co ll aborati vely; sharing experience; learning wise experiences from others; responsibility, honesty, 

thinking wisely to so lve problems; saving and using time for the development of sc ience and 

technology. 

Eight, the folkloric con tents des igned in the syll abuses were well linked with the developed 

textbooks. But there are some variations in what the syllabuses sa id and the tex tbooks cmbrace. For 

instance the proverbs are ava il ab le in grade fi ve and six textbooks to be exerc ised. However the 

syllabuses denote onl y to co llect them from the community. In seventh grade the on ly genre of ora l 
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li terature deve lopcd in the tex tbook is fo lktale. They are four in number. But the syllabus expresses 

as diffcrent proverbs and riddles are presented in different chaptcrs to be exercised. Similarly in 

grade eight sy llabus there is nothing said about ridd les and love songs. But the tex tbook conta ined 

fift een riddles and one love song. These al l depi cts that there are some variations between the 

syll abuses designed and the textboo ks according to the effective linkage o f fo lkloric contents. 

Ninth, with regard to the experi ences of the selection and organ ization of folk lori c contents, 

the study found that almost the contents were fairl y selected for the cycle. But they were not 

selected from all forms of folklore except a few at grade leve l. Also some love songs are not well 

selected for the experi ence of the lea rners. In conjunction with thi s on ly four folktales are selected 

for grade seven. The pastoral song, children play and love songs were not a lso selected for grade 

sixth and eight. These all shows the folk loric contents were not thoroughl y exp lored prior to 

se lecti ng and organi zing. It is vivid ly understood from what the study depicts and the respondent 's 

agreement that they are lack ing in continu ity, sequence, compatib ility and balanced di stribution in 

grade level. 

Fin ally, most respondents agreed that the folk loric contents selected , des igned and 

deve loped in the texts have a great implication for teacher education regarding the train ing of 

second cycle primary teachers . According to them, the trainee teachers ha ve to be introduced with 

these material s and learn how to teach fo lkloric contents in tegrated with the four language skill s. In 

thi s respect the teacher educators responded that the trai ning is not effici ent due to the ineffi ciency 

of the course designed for the trai nees and not well linked with the second cycle primary 

curricu lum materials. The primary teachers also responded that the ir tra in ing how to teach folk loric 

contents in the cycle was not equipped them to teach effici ently for the reason that in the co lleges 

they were trained, the portion given for how to teach folkloric contents in second cyc le primary 

grades was very short and in efficient. All respondents suggested that regard ing the trai ning of 

teachers and linkage of these contents a research has to be conducted. Also for primary teachers a 

refreshing and continuing cou rse has to be provided. 

5.2. Conclusion 

From the ground of findings depicted, the fo llowing concl usions may be refined: 

.:. The second cycle primary Oromo language fo lkloric con tents found in the curri culum 

material s: (textbooks and syll abi) were selected from the genres of two forms of folk lore or 

class ifi cati ons of folk li fe studies, vis: oral literature and performing folk arts. The rest forms of 
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folklore or folk life srudies such as: the genres of soc ial custom and material culture were not 

selected and included in the materials. Thus, it has been evident from the aut horiti es delineation 

in the field and al l respondents of thi s study, that even though the genres o f oral lit erature are 

ideal for language learning, it is very important to se lect a vari ety of fo lklo ri c genres ca refull y 

from a ll c lass ifi cations offolk life studies for the reason that they could develop cultural va lues, 

skills, know ledge and attitudes of the learners deeply. 

-:- It has been evident by this analytical study and a ll respondents, that more of folklo ri c contents 

found in the material s render cultural values, develop the four language skill s, kn owledge and 

attitudes for the learners of second cyc le primary grades. Accordingly the policy objectives 

concerning the development of cultural values are wel l reflected in the curriculum materials. 

-:- Regard ing the linkage between the syllabuses des igned and the textbooks, more of the folklori c 

contents designed in the syllabuses were linked to the textbooks developed. But some of the 

folklori c contents des igned were not effectively li nked to the materia ls of teaching in th e cycle. 

-:- The folkl oric contents integrated in second cycle Oromo language tex ts were almost fairl y 

selected for the learner's capacity. But some love songs are not we ll se lected for the ex perience 

of the chi ldren. Also the genres such as: cattle praising song, children play and love songs are 

lacki ng balanced di stribution in grade level, continuity, sequence and integrati on. Therefore thi s 

failure revea ls that some ge nres were not effectively explored or studi ed prior to select ion. 

-:- The respondents agreed unequivoca ll y that the folkloric contents se lected, des igned and 

developed in the texts have a great implication for teacher education with regard to the training 

of second cycle primary teachers. In this respect it has been evident from the teacher educators 

and primary teachers responses, that the training is not efficient due to the inefficiency of the 

course designed for the trainees and not well linked to the second cycle primary curriculum 

material s. A lso the primary teachers were not well equipped to teach fo lkloric contents 

integrated w ith the four language ski ll s in the cycle for the reason that they were not trained 

efficiently. 

5.3. Recommendations 

Relied on the findings and conc lusion drawn the following recommendations are posited: 

-:- It has been evident by the authorit ies of the field and respondents of thi s ana lytic study, that to 

se lect a variety of folklori c genres from all classifications of folk life studies is very important 

to develop cu ltural va lues, skil ls, knowledge and attitudes of the primary grade children. 
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T herefore, it is advisable, that the deve lopers has to select from a ll sources of folk life studi es 

and has to study, exp lore and verify the folkloric cont ents before inc luding it in the material s . 

• :. To the finding of th is anal ytic study, some of the folklori c eontcnts were not we ll linked 

between the sy ll abuses and textbooks. Thus it is believed, that the linkage of the selected 

fo lkloric contents between these cu rriculum materia ls is an imp0l1ant performance in 

curriculum development. 

.:. The folkloric contents such as : cattle praising song, lo ve songs, and children play were not well 

balanced in th ei r distribution at grade level, cont inued, sequenced and integrated in the 

curri culum material s of the cyc le. Therefore, it ca ll s for the deve lopers to exp lore the vertica l 

and hori zontal organi zation of folk loric contents regardi ng their continui ty, sequence, 

integration, and relevance . 

• :. The inefficiency of teacher education for second cycle primary teachers and tra inees regarding 

teaching fo lkloric contents integratively with the four language sk ills and the linkage of co llege 

course to second cycle primary cUITicu lul11 material s were shown in this study. There fore thi s 

point call s for another research to be conducted by the scho lars of the field. 

5.4. Suggestions 

I. To develop a course material how to teach folklori c contents as integral part of language ski lls, 

which is used in teacher education co lleges is very impOltant to so lve the problem of teaching 

folk loric contents in primary schools. 

2. Establishing Ethiop ian folkl ore society is very useful to develop folklore education and to study 

our mu lticultura l traditions, anthropology, philosophy and exp loiting experiences from well 

developed fo lklore societies around the world. 

By thi s the researcher would answer the va lidity questions according to qualitative content analysis 

resea rch procedures and wrap up thi s stud y. 

5.5. Answers of validity Questions 

Accordi ng to the authoriti es like: (F li ck, 2002:22 1-222) and (Cresewe ll , 2003: 195- 196), the 

reliability and genera li zability playa minor ro le in qualitative inquiry. Va lid ity, on the other hand , 

is seen as strength of qua li tative research trust worthiness, authenti city, and credib ility. Meani ng 

va lidity receives more attention than reliability. Thus, the researcher of thi s study refined va lid ity 
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qucstions posited in addition to the above authorit ies by: (Ga ll agher, ct ai, 2000) , (Laws, et ai , 

2003), and answered as follows: 

T he Validity Questions and their Answers 

I. Do the research topic appropriate for the ana lysis? 

A lIs. - The researc h topic spec ified was well appropriated for the analysis. 

2. Are the research objecti ves specified? 

A lIs .- The general and specific objecti ves were we ll stated. 

3. Are the research questions specified? 

A lIs.- The resea rch questions pos ited and spec ifi ed were related to the purpose of the ana lysis. 

4. Did you review relevant literatures on thi s topic? 

AlIs.- The relevant li teratures were reviewed and also used in the ana lysis . 

5. Did you use qualitative or quantitative method of data anal ysis? 

AlIs.- I used qua litative content analys is research method to answer the resea rch quest ions. 

6. Has the procedures of ana lysis made exp licit? 

AlIs. - The procedures (steps) of the anal ys is were presented briefly and explicitly. 

7. Has the instruments of data coll ection made explicit? 

A ns. - The instruments of data co ll ection were presented briefl y and exp li citl y. 

8. Has the procedures of data co llection made expli cit? 

AlIs.- The procedures of data co ll ection were presented briefly and exp lic itl y. 

9. Are the categories clearly linked to the research questions and the purposes of the research? 

A lIs. - The categories were clearl y linked to the resea rch questi ons and the purposes of the 

ana lysis. The ana lyzed folk loric contents were categorized and checked according to 

thei r items, su bj ects and the messages they transmit. 

10. Are the units and subunits of analysis linked to the categories? 

AlIs.- The uni ts and subunits of ana lysis were well linked to the categories formulated. 

II . Are the fi ndings of the analysis answered the research questions and fulfill the purposes of 

the study? 

AlIs.- The findings of the analys is were we ll answered the research questions and fulfill the 

purposes of the stud y. 
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12. Are the data interpretati on and conclusions consistent w ith data analysi s? 

A lIs. - The data interpre tati on and its conclusions were well consisten t wi th th e dat a ana lyzeci. 

13. Are the fi ndings of the analys is trian gulated wi th different instruments anci respondents? 

A lIs. - The findings of the analysis were we ll triangul ated with different supportive 

instru ments and respondents. 

14. Has the data analys is been presented in contex t? 

AlIs. - The data analyzed and interpreted accordi ng to thei r meanings were presen ted In 

context, except using some fi gures to identify or show the number of some genres 

15. Does thi s study have inherent content va lue toda y? 

A lIs.- The study have inherent content va lue for the reason, that it is a new topic or input to 

s trengthen the newly developed primary curriculul11 in the context of Ethiopian 

education today 
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Appendix 1 

G rade N~ T itle of the Passage Equivalent Meaning to Engli sh Page 

I Barceda Beauty I 

2 Sardiidaa fi Hardiida Fox and Zebra 4 

3 Omisha Kallii Planting (producing) vegetables 7 

4 I-Iorsiisa Lukkuu Breeding Chickens 9 

5 Maanguddoo Qonnaan Bulaa An E lder Farmer 12 

6 Lagoota Keenyatti Fayyadamu Using with ou r Ri vers 15 

7 Waraqaa Paper 19 

8 Ogeess Ganda Keenyaa The Black Smith of our Vill age 22 

9 Faayyidaa Kanni saa The Use of Bee 24 

10 Qu lqullina Ma na Baadi yaa Eeguu Sanitation of Rural Household 28 

I I Fayyaa Gurraa Eeguu Keeping the Health of Ear 32 

12 Naannoo Jireenyaa An Environment to Li ve in 35 

13 Eedsi AIDS 37 

5 14 Qonnaan Bu laa fi Daldala Fanner and Merchant 40 

15 Allleebaa Irraa ofEegaa Keep your Selves from Ameba 44 

16 Qabeenya Ullllllamaa Natural Resources 47 

17 Sinbira I-Ialkanii A bat and its life 50 

18 Talaa lli i Daa'i mmanii Vaccination of Children 54 

19 Dhibeewwan Ti sii saan Daddarban Keepin g self from contagious 

Irraa of Eeguu Disease Caused by Flies 59 

20 Re'ee Raaji i Surpri sing Got 61 

21 Haasawa Duree Barsii saa Speech of Teachers Chairman 63 

22 Walaloo Poetry 66 

23 Xalayaa Letter 71 

24 Saawwanii fi Handaaqoo A Cows and Hen 74 

25 Bashaadaa Roobaa Bashada Rooba's Biography 78 

26 Jaarsaa fi Cul ulle An Old man and the Bird 80 

I Sheekkoo Caqasuu Listen ing Folktale (advice of an e lder 

6 person) I 

2 Guddi sa Daa'iml11anii Ra is ing (bring up) children 3 

( 
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Grade N~ Title of the Passage Equivalent Meaning to English Page 

3 Marii Qon naan Bultootaa A meet ing of Farmers 7 

4 Falmii Barattootaa A Student's Debate 9 

5 adaamaa Adama Town 12 

6 Bu'aa Hawwattoota Turizimii The va lues ofTuri stie Attracti on in 

Oromiya Oromiay 15 

7 Jequmsa Madaalii Umammaa Unbalanced Disturbance of Nature 18 

8 Aramaa To'achuu Control I ing weeds 21 

9 Faayidaa Saayinsii fi Teeknoloojii The use of science and Technology 25 

10 Eebba Bless ing 29 

I I Obboo Sibi iluu fi Ogessa Fayyaa M.r. Sibiiluu & Health Profess ional 34 

12 Amala Arbaa Characteristics of Elephant Life 37 

13 
6 

Fayyaan Culull eedha Helth is Like a Bird 41 

14 Obboo Turaa Ii Barattoota Isaanii Mr. Tura & his Students 43 

15 Gaagura Bee Hi ve 47 

16 Nijiraam? Is there anyone who don't know thi s? 50 

17 Busaa Malaria 54 
. 

18 Aduree Ii Saree A cat & A dog 58 

19 Shaayi i Dhuguu Enyuutu Eega le? Who Start Drinking Tea? 61 

20 Omisha Shaayii Planting & Producing Tea 64 

21 Faayidaa Elektiriikii The Use of Electricity 68 

22 Xalayaa Barreessuu Writing a Letter 71 

23 Afoola Oral literature 74 

24 Walaloo Poetry 77 

25 Seenaa Ji reenyaa Biography 82 

I Handhuraa A gi ft of cow for ch ildren I 

2 Guchii Ostrich & its li fe 5 

3 Umri i Age of Human 10 
7 

4 Bishaan Gahaa Dhuguu Drinking Efficient Water 15 

5 Eedsii AIDS 20 

6 arbillee Nagaa Walgaafata Elephants also Greeting Each other 25 
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G rade N. Title of the Passage Equ ivalen t Meaning to English Page 

7 Baay'i na Ul11mataa Popu lation Growth 30 

8 Dhahaa Oromoo OrOl11o Ca lendar 36 

9 Ji reenyaa fi Naannoo Envi ronment & Life 40 

10 Sirna Haasaa fi Marii System of Meeti ng & Discuss ion 45 

II Ofitti Amanuu Self Confidence 48 

12 Aadaa Hojii Culture of Work 51 

13 Gamna Gamna Caalu A Wise Better than a Wise 55 

14 Hanqina Nyaata Daa' iummanii Malnutrition of Children 59 

15 Gowwummaa Foo li shness 63 

7 16 Misooma Qonnaa Development of Agricu lture 68 

17 Wal 'aansa Health Treatment 73 

18 Naacha Crocodi le & its life 79 

19 Bosonuu A wi ld Animal, which is a fami ly of Ny ala 82 

20 Xalayaa Barreessuu Writing Letter 85 

21 Odaa A ki nd of I-luge Celebrated Tree 

(traditional symbol of Oromos) 93 
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24 Dhaggeeffachuu Listeni ng 107 
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2 Beeylaada Orolll iyaa Domestic Animals of Oromiya 6 
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4 Kolfill ee Hi riyyaa Wajj in Laughing is convenient with equal friends 17 

5 Bu'aa Karoora Maatii The va lue of Famil y planning 21 
8 

6 Kitaaba Malkaa Obaa Book is like a ri ver from which cattle drink 

water 27 

7 Soorataa fi Si rna Soorataa Nutri tion & its scien tific system 33 

8 Sirna Gadaa Gada Administrative system 38 

9 Guddina Hawaasaa Social Development 42 

10 Mirga Dhala Namaa Human Right 46 

G rade N. Title of the Passage Equ ivalen t Meaning to English Page 

7 Baay'i na Ul11mataa Popu lation Growth 30 

8 Dhahaa Oromoo OrOl11o Ca lendar 36 

9 Ji reenyaa fi Naannoo Envi ronment & Life 40 

10 Sirna Haasaa fi Marii System of Meeti ng & Discuss ion 45 

II Ofitti Amanuu Self Confidence 48 

12 Aadaa Hojii Culture of Work 51 

13 Gamna Gamna Caalu A Wise Better than a Wise 55 

14 Hanqina Nyaata Daa' iummanii Malnutrition of Children 59 

15 Gowwummaa Foo li shness 63 

7 16 Misooma Qonnaa Development of Agricu lture 68 

17 Wal 'aansa Health Treatment 73 

18 Naacha Crocodi le & its life 79 

19 Bosonuu A wi ld Animal, which is a fami ly of Ny ala 82 

20 Xalayaa Barreessuu Writing Letter 85 

21 Odaa A ki nd of I-luge Celebrated Tree 

(traditional symbol of Oromos) 93 

22 Jireenya Namaa fi Bosonaa Vegetation & Human Life 98 

23 Qocaa fi Simbirroota A Tortoise & Birds 103 

24 Dhaggeeffachuu Listeni ng 107 
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water 27 
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8 Sirna Gadaa Gada Administrative system 38 

9 Guddina Hawaasaa Social Development 42 

10 Mirga Dhala Namaa Human Right 46 



Grade X~ Title of the Passage Equivalent Meaning to E nglish Page 

II Go rsa D iddu Du'a Diddaa? Can you Disobey Dcat h as you do the 

Advice? 49 

12 J iruu Moo Waggaa Lakkawuu '? Is it conting life or Age? 56 

13 To kkummaan Bu'uura Unity is a base for Deve lopment 

Guddinaati 59 

14 Hibboo, (Hantutaa Ii Raacha Riddl es, (The Rat & Frog) Falk tal c 

Sheekkoo) 62 

15 Mi sooma Albuudaa Geo logical Deve lopment 67 

16 Dubartootaa Ii Barnoota Women/Girls & Education 71 
8 

17 Qu llubii Adii Garli c 75 

18 Eegu msa Biyyoo The preservation of soi I 79 

19 A bbaa Sangaa A di sease of cattl e especia ll y an oxen 

(Abasanga) 83 

20 Gaachana Biqilootaa A substance, which Detect life of pl ants 87 

21 Weddu u Popular song 90 

22 Maafan Tamboo Xuuxaa? Why I smoke cigarettc? 95 

23 Xa layaa Barreessuu Letter Writing 100 

24 Suura Photograph 104 
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Appendix 2 

Code N!! Proverbs Eq uivalent Meaning to English Ca tegories 

I Duuti bi yya wajjinii hiriba A death with the wel l being of people is 

like sleeping peacefull y 

2 O ll aan akkam bul tee A neighbor know to greet good morning, 

beeka , akka ittibule but the one who been greeted kn ow how he 

abbaatu beeka. pass the night 

3 Ma na aanu male mana No one prefers to inter a hot n ice house at 

aaru hinseenan. the surrounding, rather than a relati ve 

house " u 

'" <!) 

4 Bakka nama dhukkubu A man touches repeal'ed ly a spot whcre hi s co.. 
"0 
c 

amma a 111 111 a qaqqabatu pain or s ickn ess is appeared. co 
'" E 

0 1 5 Lafa oolan irra lafa T he place where one pass the ni ght is bette r (J 

Ll 
0 

bulantu caala than the place where one pass the day. ~ 

co.. 

6 Gurri dabarsu ollaa walitt i A pass ive ear makes a neighbor to quarrel. 
co 
u 
0 

III 
naqa -

0 

7 Abbaan iyyatu , Olaan Whcn thc householder appeals, a neighbors 

birmata help. 

8 Nama o ll a nagaatu, nagaa One could have a peace if there were a 

qaba peace around hi s neighbors. 

9 Badaa nyaatanii bara bahu One eats a sour food and pass a sour time. 

10 Mana onaa mannaa ni iti i A lousy wife is better than a deserted 

ontuu wayya house. 

I Akka eba luun sirbaan To dance like others break a neck 

monna nal11a cabsa "0 
c 

'" 2 Obsaan annan goromsaa He who tolerates drin k heifer's fresh milk " u 
c <!) 

dhuga <!) 

"0 u 

02 t;::: e c 
3 Eega gufatee sangoomaa If it is sli pped over, an ox is not longer an 0 ~ u g 

'-
baye, eega mufate ox. Ifit is disappointed it is not longer to be <!) 

III 

gam noomaa baye vn se. N 
0 

4 Tiruun bulte, lafee taati. A liver pass a night wi ll be a bone 
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Code N~ Proverbs Equivalent Meaning to English Categories 

5 Leenci rafe waa n du 'e A li on slept seems died. 

fakkaata 

6 Fardi bilbilaan leenj 'ee, A horse which tra ined by bell , will not 

sokkossa raroot in hin di sturbed by the noise of a leather. 

dammaqu 

I [faan guuratan dukkana What during the day light gathered 

daakkatu (collected) could be milled at dark or 
" ~ 

night 
c 
~ 

00 

2 Boruhin beekneen qodaan For who don't know tomorrow, it s 
c 
V> 
::J 

03 bukoo sagal baki ng urens il s are nine. " c 
'" 

3 Waan qabaniin gabaa bahu One goes to market with what he has. 00 
~ 

> 
4 Olka'ani ifh in fuudhan, No one gets anything by standing up to '" C/l 

olkaa'aniif fudhan find rather than what he had saved or put 
M 
C> 

before. 

I "Sagal elmanis, sagaltama "Even they milked nine cows or ninety, 

elmanis tiya kun·ee hin luftu" mine is not more than a lid of bottl e" sa id 

jette adurreen a cat C 
" 2 A Ibeen abbaan qare abba a One who grind hi s knife slaughters -'" 
() 

b 
qale himself. " c 

" 04 3 Karaan sobaan darban A street passed by tri ckery is diffi cult to V> 
V> 

" 
deeb itti nama dhiba pass when retum back. 

c 
..c 

V> 
t;: 

4 Bofa, garaa isaa il aalee miila The Alm ighty God saw the evil trick of " C/l 

isa dhowwate snake & refu se to give it legs '"" C> 

5 Raafuu fi xee ra fuu dide He eats all of a cabbage and refuse to 

sleep. 

I Bararaa olii all aattiin reffi A bird can fly the whole da y but its death 

lafa " is on the ground. c 
co 

2 Qa ll 'atuullee abbuma Even he is thin , a husband sits at the -5 
2 
~ t; 

05 wa lTaatu diinqa taa'a . mner rool11. is 
~ 

iii ·u r 

3 "Gabaabbadhuuyyuu, "Even I am Sh0l1, I am your father" Said '" c 
0. 

'" 
anuillatu abba a keeti" jedhe a donkey to mul e. U 

V) 

harren gaangeedhaan. 
C> 
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C> 



Code N!! Proverbs Equivalent Meaning to English Categories 

4 Amalaa fi gaadd idduun abbaa Oncs self characterist ics or manner & hi s 

wajjin deemti . shadow goes with him . 

5 Beekaan baargamatttu , A l<Jlowledgeablc thinks up to abroad, 

wal laalaan of jalattu . but ignorant does not kno w what nearby 

him. 

6 Mila lama qabani if By having two lcgs, one can not climb 
b 

mukalama hi n Koran. two trees . e 
e 
'" 7 Tafkiin hamma hum na ishee Flea jumps as cou ld as its capacity. 
~ e 

v 
utaalti. e 

'" :5 
05 8 Lafa il aalan ii farda dhahatu. By observing the cond ition of the place, '" b 

one prompt hi s horse to race, riding or .;:, 
~ 

() 

ga ll oping. co 
0-

'" 9 Walaalaan bishaan keessa An ignorant stand in the middle of water U 
V) 

dhaabbate dheebota. and thi rsty. 0 

10 Sokida woo! ofii jettu mi'aayi Oh sa lt! be sweet for the benefit of your 

ykn dhakaa jeuhani si darbu self, either you will be thrown like a 

stone. 

II Kan si tumeetu naqaree. A black smith who shapes & makes you 

was grind me. 
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Appendix 3 

Answer in Equivalent Meaning to 
Code oN!! Riddles in Oromo Answer in English Categories 

Oromo English 

I I Raaddan gugurraatiin hara Buna qalaa A black calves are cavol1ing in the A rosted coffee seeds frying in 

keessaa buraaqxi. watering hole the pot with butter 

2 Deemee hin dadhabu Lagalbishaan It goes on but not tired River/water 

3 Gaafaan seenanii gaafa Biqila When they inter they have horn but Malt ~ 

c: ., 
~ 

malee bahu they come out without horn " " 2 
4 Du'aa j iraa qabate Midhaan A dead thing which hold living things Food/grain ;;: 

5 Abbaa gabaabaa bullukkoon Boqqolloo A short father who have hundred Maize/corn 
~ 

'" ~ 
dhibbaa blankets '" ~ '" ;Z 

01 6 Roobaaf hin j iidhuu, aduu gaanfa In rain it does not soak, in sun shine it Horn of animal o<l 
-0 

ta'eef hin gogu does not dry 0 
0 

c.z.. 
7 Mukni muka caalu maalii? lirbii What is a tree biggest than a tree? Cotton .," 

~ 

.2 
8 Fayyaa du'aa baatu, du'aa F ardaa fi koraa An alive holding dead; a dead holding A horse & its saddle '" u 

fayyaa baatu alive 
'''; 

OJ) 

<!; 

9 Fayyaa du'aa dhalu, du'aa Handaaqqoo fi An ali ve born a dead, and a dead born A hen & egg -0 

fayyaa dhalu killee alive. 

10 N i nyaatu malee sanyii hin Ashaboo They eat it but no one reserve its seed Salt 

kaawwatan. for planting. 
- ---

Appendix 3 

Answer in Equivalent Meaning to 
Code .N2 Riddles in Oromo Answer in English Categories 

Oromo E nglish 
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::> 
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fayyaa baatu alive 
·c 

C1l 
..:: 

9 Fayyaa du'aa dhalu, du'aa Handaaqqoo fi An alive born a dead, and a dead born A hen & egg -
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[ayyaa dhalu killee alive. 
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Answer in Equiva lent Meaning of Ridd les to 
Code XQ Riddles in O romo Answer in E nglish Categories 

O r oll1o E nglish 

II Tumaaleessa hudduun Dabaaqula A fat goat which do not have anus Pumpkin 
'" ~ 

duudaa a 
'" z 

12 Abbaan gabaabaan lafa jala Maarashaa A short father who trade under earth Trad itional fann ing iron v 
c 

daldala '" v 
0 

0 1 13 Eeleen bal'atte, bukoon Samii rooba urjii A bak ing pan become wide, a flo ur Sky (wide pan) 0 
L.t. 

qal'ate, ij joolleen baay'ate become a watery fluid , children are Rain (fl ou r) " 5 
~ C 

lI1creas ll1g Stars (children) '" " ." ~ c ;n c 
14 Hanga maJllgeess l biyya bii ftu u A small thing li ke traditi onal gri nding Sunri se 0 « ~ 

;;: 
waliin geessi stone but ava il able every where. - c 

0 w 

I Karaan Gibee naannoo Sabbata A street of gibe is spiral (serpentine) A traditiona l belt of cotton 
'-

naannoo fabri c 0 

'" t 
2 Sulula Qal'aa hotara bal'aa Qoonqoo fi A th in bas in hav ing a wide gorge esophagus & stomach (bell y) '" "-

c<l >, 
garaa '" v 

0 

'" co 
02 " Ija tokko qabaa gUITa hin Lilmoo It has one eye but it has no ear Need le i:; ) c 

~ '" '" E qabu ~ '" 2 
:r: 

4 Yamnmllll jiru marga Qalqa llo re'ee When it is alive it ealS grass, after it A sack of goat's leather '" '" 
nyaata, yammuu du'u died it eats grain . 

=:J 
N 
0 

midhaan nyaata 
-- L 
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0 1 13 Ee leen bal'atte, bukoon Samii rooba urjii A baking pan become wide, a flour Sky (wide pan) 0 

"" 
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'" -- ::: 
ll1creasll1g Stars (children) '" " u ~ 

' ''; " ::: 
14 I-Ianga maJlIgeessl biyya biiftuu A small thing li ke traditional grinding Sunrise co 0 -< ~ 

> 
waliin geessi stone but available every where. - ::: 

0 L!.l 

I Karaan Gibee naannoo Sabbata A street of g ibe is spi ral (serpentine) A trad itiona l belt of cotton 
'-

naannoo fabric 0 
V> .,.. 

2 Sulula Qal'aa hotara bal'aa Qoonqoo fi A thin basin having a wide gorge esophagus & stomach (belly) 
;; 
~ 

~ ;>-, 
garaa V> -0 

- 0 

'" co 02 0 lja tokko qabaa gUITa hin Lilll100 It has one eye bUl it has no ear Need le i3 ~ ::: - '" '" ~ 

qabu 2 " '" - I 
4 Yamnmuu jiru marga Qalqall o re'ee When it is ali ve it eats grass, a fte r it A sack of goat's leather <2 

0) 
V> 

nyaata, yall1muu du'u died it eats grain, 
::J 

N 
0 

ll1idhaan nyaata 



Answer in Eq uivalent Meaning of Riddles to 
Categories Code .N'2 Riddles in Oromo Answer in English 

Oromo English 

5 Afaan qaba hindubbatu, Mana citaa It has mouth but not eat, it has hair but Thatched house 

mataa qabaa hin filatu not combed 
>, 

6 Uleen abbaan koo naa mure Maqaa A stick my father gave me do not Name ." 
0 
co 

hin cabu hin badus broken nor vanish ~ 
E 

7 Wajjin nyaannaa maaf Fal'aana We are eati ng together but why do Spoon ::l 
:c 
<,... 

huqqata? you become thin? 0 

'" ;:: 
8 Harkaan facaasanii ijaan Barreffama A scattered by hand and collected by Written material '" 02 "-

c(l guuran eyes. 
'" 

9 Re'oonni adaadiin midhaan llkaan A white goats eats & fini shed a grain '" Tooth Z3 
:;; 

fixan ~ 

10 As taa'ee gamatti waraana Ija It seats here but stabbing yonder. An eye <2 
d.l 

'" II Afaan qabaa hin dubbatu, hubboo It has mouth but not speak, it has ears A (pot) of clay with :J 
Jar 

N 

gurra qabaa hin dhaga'u but not li sten. handles, traditionally used for 
0 

carrying water 
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0 
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Appendix 4 

Mala Beekaa 

Bara durii gurbaan tokko inlala takka jaallalcetu akka itti heerumtll cimscc 

gaafate. Ishiinis, baay'ee miidhagd uu waan taateef gurbaa tllffatteetll , "Sitli hin 

heerllmu ," jetteen. 

Innis inta la kana akka malee waan jaa llatee f itti dedeebi'uudhaan akka itt i 

heerumtu kadhatee rakki sc. 

lnla lli s gurbaa kana ofirraa kutlilldhaaf mala inni gochllu hindandeenye tokko 

yoo raawwate qofa akka itti heerumlu itti himle, Kunis , "Yoo lafa kana 

dachaafte sittan heeruma, " kan j edhu lure. 

Glirbaani s waan jedhu wa ll aa lee nama biyya keessaa mala dha'uu beeka 

jedhamu tokko bira dhaqee rakkoo isa quunnamc itti himate. 

Na mi chi gall1ni suni s waan itti himame sirriitti erga dhaggeeffalee booda, 

"Dhaq iitii , an i lafa kana wa litti dachaasuuf qophaa'eetan dhufe, ali datiilii irraa 

naa ka' i jedhii irree kee itli raasaa akka ajjeesaa dhaadatuu ija babaasaa ga maa 

ga ll1anatti utaali ," jedheetu gorse. 

Gurbaani s akka gorsa mal a beekaatti yoomin ach i ga'ee raawwadhee waan ta'u 

arga jechaa intala bira dhaqe "Kunoo ega a ani qophaa 'ce dhllfeeraa at i dafiitii 

lafa irraa Ilaa ka'i l Dafii , ka'i irraa!" jedhee gamaaf gamana quphanee irree 

raasee ij a babaase. 

Inla lli s wanti dhageessee fi haalli gurbaan itti jiru raajii itti laanaan rifattee gara 

lix xu dhabde. 

"Dafii Ka'il Ani dachaasuu kootii bari ," jedhee muddee qabnaan naaslludhaan 

lani itli naanna 'eelu waan dhageessu hundull1tuu dhugaa itti fakkaatee itli 

heerumuu r waadaa ga lIeef jedhama. 
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RE'EE RAAJII 

Diyy;, lok kn keeSS"lli halluun h~'llinaatec ture. Qabeenyi nailloota baay'ees akkuma hatamctti hafa 

lure . Ka,w;,f, Iwrnoonni biyya sanaa bulchaan isaanii halluu nama rakkisu bn;1 hnrcio/Cc akb saa;;ila 

b;laS llll f gaaliltan. I3ulcha"n biyyasiis namOOla wal illi qabee qorannaa gochuu jail/abc. Garuu hattiehi 

klill eenyu akka ta ' e baruu hin dandeenyc. 

13ulcha;m kun booda mala tokko argate. Inni s, "Ani re 'ee takkan qaba. Rc'ecn kunis IWllicha saax il a 

baasuu ni cl andeessi. J)andecllii waan dhokate illiin baaftu qabdi. Rc'een kun mana dukkanaa kcessatti 

hiJharn li. Narnoonni asilli lValilli qabailltan marli dabarcedhaan mana dukkanaa keessa sccnlu. 

I{c ' ell ii, ccgee ishii qabdanii c1abartu. Rc'cclliinis nmnlichi halluun sun yon eegce i~hec qaou ni 

Illari 'au i. Kanaan h~J([LllI l ~'lI11n isaa beekama,lI jedhce ummalJ. lllara all1t.J.llsiise. 

Na ll1 00nn i akkurna jedhametti hirii ran ii mana dukkanaa sana scenanii dabarccdhaan re'ellii cegee ishce 

qa buudhaan braa golaa bahuu qaba n. Namichi in ni halluun sun mana dukkanaa sana keessa gale. 

"!\mma rC 'cllii kana cegce ishii yoon harkaan qabc mar'attce ani qabamuu kooli". jcdhce sodaatee uluu 

"cgee re 'el li i hin lJa biil dhiisee birer dabrce golaan bahe. i1ulchaanis nailloola maila secllDllii bahan 

hundurna;l ha rka is"anii i"ullnfaehaa dabarsaa ture. Eegee re'eltii urgoof(ull addaa dibec waan lUreef" 

l1;l rb na illi chaa yoo f"ullnlillll urgooftuu irma dhabe. Kanumaan namiehi eegcc re'ellii utuu hin qaoin 

11;1Ic ki m 11:IIIUll la ' ulln isaa beekall1ee saax ila bahejedhama. 
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Appendix 6 

GORSA DIDDU DU'A DIDDAA? 

\Vnra abcssoonrll to:-ba ta 'UnI{ adecmu [uran. lsaan kccssaa Inni to~o ]n~rsa ture. W:lITI ha r;~l 
,' , . 

ganJU dargaggccyyi idha. Isaan martuu 0500 adeemanii sa'i tokko qilcc:fiallayy,,;:! buutee argan. 
, . : . -' 

Yeroo kana \van; dargaggoon, "Sa'a kana qilc(; ~ .. :kces$~ b~uace nyaanna," jcd.1l<lr,ii waraabcssa isa 

jaarsaan mari 'atan. Inni s, "Lakkisaa dhiisaa, ishecnuu Vlaa rakkattu malee achi kecssa dhaabattcc 

hin hafncc," jedhce gorsc. 

YCfUO X.1Jl3 is;,tallis, "Lnkkii s\rul1l<lYYuu a~n;l~uma qil ce kana kccssa seennce nyaannu malce asii 

hill ad<.:elllfluu," jedhallii didan. Inni raagnan garuu, "Ani isiniui himeerra, gorsa koo dhaga'atii .. 
dhiisaa," jcdhecn. Isaan garuu gorsa jaarsaa didanii sa 'attii nyaachuuf qileelti gadi secnan. Jaarsi 

qilt.:clli kccss:.ttti iSi\iJl1 dhiisc~ bokka dhimma isaa guhec yeroo decbi 'u, hundi isaani iyyuu qilce 
: ,; .;. :~ . 

k""s saa ija 01 lJabaasu. Innis, "Maal hin baatanii,!" jcdheen, Isaanis "Akka as ii 'itti baanu dhabnce, 
. . : .'.~;-: . ! . , fl ·) .': 

maal goonu?" jedhnnii jaarsicha gaafatan. Innis deebisee, "Egaa sa 'a dur daaraa dhooftanii, amma , 

quu Hanii (tuu, (lchulIla taa 'aa llIalcc wallt ~ gochuu dandecssan hin jiru)" jedhcen. 

Takka tUfTanis yaaddoo itti ta'c. Beellis itti hammaatte . . [fTa decbi'an ii, "Maal goonu')" jedhanii 

jaarsicha gaafa tan. "Jaha ta'aatii tokko nyaadhaa," jcdhecn. laha ta'anii isa tokko nyaatnn. 

IVarl'eell hafan deebi '.nii, "Ammammoo maal goona'!" jedhan . Innis , "Maal gooturee, shan ta 'aatii 

tokko nyaadhaa," jed he. Akkuma inn; jedhe shan ta'anii tokko nyaata n. 

Kunis ta '"c braan ga laa abjuu taate. Mala qilcc kccssaa ittiin of baasan dhawuus hin dandeellye . 

Ammas, "Nuyi hoo ba huus dadhabnce asi tti s hafnee, nwal nuu way)'a?" jedhan ii gaafatan. "Afur 

ta 'aatii tokko nyaadhaa," jedhc. Akka inni jedhc godhan ii sadi qofatti hafan. Takka jcdhanii 

akkulila sana jedhanii gaafannaan nmmas haa la sa naan gorsec lamatti hafan. Isaanis "Mall i keenya 

rnaal i')" jedhan. Inlli s, "Abbaan danda 'c isa tokko haa nyaatu," jedhe. 

IVarri lillllnan hafan wa lgangnlachanii inn i tokko moo'ee nyaatcc kophaatt i hafe. Innis akkuma 

du ra"n baramc , "Amilla hoo man I godhu?" jedhecn. Jaarsichis, "Ati taa'i itii du 'a ceggadhu," 

jedhecn j"dhama. 
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Addis Ababa University, College of Education 

Department of Curriculum & Teacher 

Professional Development Studies 

A semi str-uclured interview guide questions to be replied by Orollliya 

Education BllI'eau's Oromo language curriculum developers or experts 

Dear Colleagues. 

The main purpose of thi s semi structured interview questions is to gather relevant 

information for the study I conduct on the fo lkloric content ana lysis, whi ch werc 

incu lcated in Oromo language curriculum materi als (texts & syllabi) . Your 

reflections, would be of great help to the success of thi s s tlldy. Therefo re, pl easc 

respond a ll questions cooperati vely as could you can. J assure you that your responses 

wil l be kept confident ial and on ly used for academic purposes. Do not write your 

namc on any part of this questionnaire. 

Thank you for your cooperation 

I. Back G.'ound Information 

1.1. Sex: MaieD Female D 
1.2 . Your curren t responsibili ty . _____ _ 

1. 3. Qualification (BA, BSe, MA, MSe, PHD) ____ _ 

1.4. Your ex perience (service) as a curriculum developer _ _____ _ 

1.5. Your ex perience (service) before work ing as a curriculum developer 

II. Objectives & Content Selection 

2.1. What were your objectives to in clude (integrate) the Oromo fo lkloric 

contents in second cyc le curri culum materials (texts & syllabi)? 
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2.2. I-I ow do you select folk loric contents to be integrated in second cyclc 

Oromo language cUITi culum? Please brief if there were somc critcria's fo r 

selectio n? 

2.3. As you knows folklo re incorporates fou r fo rms or class ification of fol k life 

studi es, vis : o ra l literature, soc ial fo lk custom, materi al c ultu rc & 

performin g fo lk arts . Among these conlellls wh ich are/is more re n ectcd in 

thc second cyc le curriculum? Why? 

2.4. What woul d you th ink & suggest if fo lkloric contents se lected form al l 

c lass ifi cati ons of fo lk li fe studi es & incu lcated in the curriculum ma terial s? 

2.5. What and who were the sources o f these folk loric contents? Please bricf if 

there were some pri o r studies or ex ploration to use. 

III. Co ntent Organization & Development 

3. 1. How does the fo lk loric contents organized to the Oromo language 

curri cul um material s? Please brief it with respect to its continuit y, 

sequence, integration , relevance & compatib il ity? 

3.2. Suggest how these fo lkl oric contents render cultural va lucs, skills, 

knowledge & attitude to the learn er? 

3.3. Who were the part ici pan ts in the development of the curri cul um materials 

rather than the ex pelts? Please brief their occupation & their amount of 

palticipation? 

3.4 . When does the cu rricul um materia ls deve loped, tri ed, launched, & rev ised? 

Please brief if there were any enhancement or change concern ing fo lkloric 

contents? 

Thank yo u very mu ch! 

2.2. I-I ow do you select folk loric contents to be integrated in second cyclc 

Oromo language cUITi culum? Please brief if there were somc critcria's fo r 

selectio n? 

2.3. As you knows folklo re incorporates fou r fo rms or class ification of fol k life 

studi es, vis : o ra l literature, soc ial fo lk custom, materi al c ultu rc & 

performin g fo lk arts . Among these conlellls wh ich are/is more re n ectcd in 

thc second cyc le curriculum? Why? 

2.4. What woul d you th ink & suggest if fo lkloric contents se lected form al l 

c lass ifi cati ons of fo lk li fe studi es & incu lcated in the curriculum ma terial s? 

2.5. What and who were the sources o f these folk loric contents? Please bricf if 

there were some pri o r studies or ex ploration to use. 

III. Co ntent Organization & Development 

3. 1. How does the fo lk loric contents organized to the Oromo language 

curri cul um material s? Please brief it with respect to its continuit y, 

sequence, integration , relevance & compatib il ity? 

3.2. Suggest how these fo lkl oric contents render cultural va lucs, skills, 

knowledge & attitude to the learn er? 

3.3. Who were the part ici pan ts in the development of the curri cul um materials 

rather than the ex pelts? Please brief their occupation & their amount of 

palticipation? 

3.4 . When does the cu rricul um materia ls deve loped, tri ed, launched, & rev ised? 

Please brief if there were any enhancement or change concern ing fo lkloric 

contents? 

Thank yo u very mu ch! 



Appendix 7 

01'01110 Language Version 

Yllnivarsitii Addis Ababaattii Kolleejii Ba rnootaa, 

MlIlImmee Sirna Barnootaafi QlI'annoolee 

GlIddina Ogllmmaa Barsiistootaa 

Afgaafanlloolee Banamaa Ii Xiyyeeffannoo, Isaan Caaseeffama Walakkaa, 

Kan Ogeeyyii Qophii Sirna Barnoota Afaa n Or-omootin Deebi'an 

Jaalatamtvoota Ogeevvii Sirna barnootaa, 

Kaayyoon guddaan isa afgaafannoolee kanaa; qu'annoo qaacceessaa (analysis) ani 

qabiyylee fokloorii isaan kiraabbilec Ii siilaabasii afaan oromoo sadarkaa rokkoffaa , 

marsaa lammaffaa keessatlii argaman irrattii adeemsisuuf, oddeeffannoo gahaa Ii 

barbaachisoo ta'an argachuudha. Yaadni , qeeqni (criti cism) Ii ibsi keessan QU'annoo 

kanaaf gargaarsa guddaa gum ll1aacha jed heeti n abdadha. Kanaafuu, afgaafannoolee 

armaan gad itti isini if dhiyaatan hundumaa deebi suudhaan aroll1sa ogu ll1ll1aa akka naaf 

laa ltan kabajaa guddaa wa liin isin gaafadha. Deebiin keessan hundull1tu li rajaajila 

akkaadaall1i irin ala icc ittiidhaan kan isinii f qbamu ra'uu isaa waadaan isinii f ga la. 

Gargaarsa Keessaniif Galatoomaa! 

1. Odeeffannoo Dub-duubee (Backg /'oaati luJo/'mlll;oa) 

1.1. Koornaya (sex): Dubra 0 Dhiir 0 
1.2. Sadarkaa barnootaa (BA, BSC, MA , MSC, PHD) ___ ___ ___ _ 

1.3. MUlIxannoon keessan akka oggessa sirna barnootaa, waggaa _ ____ _ 

I A. Ogeessa sirna barnootaa ta'uu keessaniin dura ll1 uxannoon qabdan, waggaa_ 

1.5. ltri gaafatamul11maan aml11a irrajirran _______ ____ ___ _ 

I I. Kaayyoolee fi Filannoo Qabiyyeelee (Object;!'es & COl/telll Select;UI/) 

2. 1. Qabiyyeelee fokloorii kitaabaa Ii siilaabas ii si rna barnoota afaan oromoo 

keessatti i daba luuf, kaayyoolec irrattii hundoftan akkamittii ibsiru? 

2.2 . Ulaagaa lee (criterias) Qabiyylce fokloorii kana itli lilattan osoo nMfib.s itan ii? , 
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1.5. ltri gaafatamul11maan aml11a irrajirran _______ ____ ___ _ 

I I. Kaayyoolee fi Filannoo Qabiyyeelee (Object;!'es & COl/telll Select;UI/) 

2. 1. Qabiyyeelee fokloorii kitaabaa Ii siilaabas ii si rna barnoota afaan oromoo 

keessatti i daba luuf, kaayyoolec irrattii hundoftan akkamittii ibsiru? 

2.2 . Ulaagaa lee (criterias) Qabiyylce fokloorii kana itli lilattan osoo nMfib.s itan ii? , 



2.3. Akkuma becktan gaaddisa fokloorii jalatti damceleen hammataman afuri i. 

Isaanis: 

I) Afoola (ora l literature) FKN: sheekkoo, mammaaksa, hibboo, K.K.F. 

2) Aad-barfatahawaasaa (social folk custom) FKN: Ayyaana, taphaa Ii 

bashannana, Qoricha aadaa, amant ii , K.K.F. 

3) Mesh-aadaa (material culture) FKN: bobboca, fakki i, uffata , nyaata, 

ogummaa harkaa, K.K.F. 

4) Artii ummataa (Folk art) FKN: sirba aadaa, wedduu, welluu , draamaa, 

K.K.F. 

Qabbiyyee lee kanneen keessaa kamii Ii kamfaa nti kitaabbilee Ii sii laabasi i 

sadarkaa tokkoffaa , marsaa lam maffaa kessatti i akka calaqq ifaman osoo naaf 

ibsitani i? 

2.4. Dameelee fokloorii afranuu keessaa Qabiyyeelee adda addaa lilanii 

kitaabbilee Ii siilaabasii keessatti dabaluun ni danda'amaa? mee yaada itti 

kennaa? 

2.5. Qabbiyyeel ee fokloorii filatuuf kan akka burqaltii isin fayyadan maa l, maal 

akka ta'an osoo naafibsitanii (source)? 

I I I. Gu rmaayi na Qabiyyeelee fi Qopii (Colltellt Orgallizariall & Del'e/o"",ellt) 

3. 1. Qab iyyeeleen fokl oorii akkamitti i kitaabbilee keessa tti gUrillaayal1l1 

dabalaman? Kanaan waliin walhordoflii , ittifufaa Ii qindoomina; (sequence, 

continuity & integration) faay idaa Ii walgitoma (relevance & compatibility) 

qabiyyeeleen kun qaban osoo naaf ibsitanii? 

3.2. Qabbiyyeewwan fokl oorii kan sirna barnoota afaan oromoo keessattii 

dabalaman kun akkaataa aad-sona (cultural va lue) , dandeettii (skill s), 

beekumsa (knowledge), Ii ilaalcha (attitude) barattootaaf dabarsuu c1anda'an 

irrattii osoo yaada keessan naaf ibsitanii? 

3.3 . Namoota (oggeeyyii) qophii sirna barnoota Afaan Oromoo kana irrattii 

hirmaatanii fi haala itti hirmaatan osoo naafibsitanii ? 

3.4. Simi barnoota Afaan Oromoo yoom qophaa'ee? yoom sakkata'ame (tried)? 

yool11 hojii irra oole? yoom foyya 'ee? Adeemsa kana keessattii gud di nni Ii 

jijjiramni qab iyyeelee fok loorii irratt ii ta'e yoo jiraate mee naaf ibsaa? 

Galatoomaa! 
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Appendix 8 

Addis Ababa University, College of Education 

Department of Curriculum & Teachet's 

Professional Development Studies 

Open ended questionnaire to be filled by Orol11o language instTucto.-s of 

teache,' colleges, who participated in writing or evaluating textbooks, 

Dear Colleagues, 

The l11ai n purpose of thi s questionnaire is to gather re levan t inforl11ation for l11 y 

ana lyt ica l study of Oromo folklore contents inculcated in second cyc le primary 

curri culum matcri als, (tex ts & syllabi). Your suggesti ons are of great support for thi s 

stud y. Therefore , I kindly request you to replie all ques ti ons as you could. I assure you 

yo ur answer & suggestions would be kept stri ctly in confident ial. Do not wri te yo ur 

name 0 11 any pa.1 of thi s ques tionnaire. 

Thank you! 

I. Back Ground Infonnation 

1.1. Sex: Maie D FemaleD 

1.2. Qualification (SA , SSC, MA , MSC, PHD) ____ _ 

1.3. The subject you instruct ___________ _ 

1.4. Your experience as a instructor _____ years & as a text writer or 

eva luator ____ years. 

1.5. Have you taught in primary grades? YesD No D 

1.6. Have you taught in secondary high school ? Yes D 

___ years. 

___ yea rs. 

NoD 
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II. Please wl'ite your suggestion, opinions & commcnts on thc space provid ed 

aftcl' each qu es tion 

2. 1. As an Oromo language instructor & text wri ter of primary Oromo 

language curriculum , what do you understand about the selecti on of 

folklori c contents integrated in the texts & sy ll abi? 

2.2. What do you suggest about the sources of Oromo folklori c contents, wh ich 

are incul cated in the primary second cycle texts & syllabi? 

2.3. Please bri ef shortly about the orga ni zation , vis: seq uence, continu it y, 

integration, relevance, & compatibility of Oromo folkl oric con tents wi th 

rega rd to the second cyc le curri culum materials? 

2.4. Folk lore incorporated four form s or classification of folk life studies, vis: 

oral literatu re, soc ial folk custom, materi al culture & fo lk arts. Among 

these contents which are more reflected in the second cycle curri culum? 

Why? 

2.5. What do you suggest about the implication of these Oromo fol kloric 

content s integrated in second cycle curriculum materi als for teachers 

education? Do tra inee tcachers acquaint with these content s? In what 

manner? 

2.6. What do yo u think about the effic iency of these contents to render cultural 

values, skills, knowledge & attitudes to the leam er? 

Thank you very much. 
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Why? 

2.5. What do you suggest about the implication of these Oromo fol kloric 
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2.6. What do yo u think about the effic iency of these contents to render cultural 

values, skills, knowledge & attitudes to the leam er? 

Thank you very much. 



Appendix 8 

O,·omo Language Version 

Yunivarsitii Addis Ababaa, Kolleejii Barnootaatti 

Muumee Sirna Barnootaafi Qu'annoolee 

Guddina Ogummaa Barsiistootaa 

Gaafannolee Banamoo (open ended questionnaire) isaan Caaseeffama 

\Valakkaa, kan Barsiistota Araall Oromoo KolJejii Barnootaaisaan kitaaba 

barreessun ykn. qaacceessuu i'Tattii hirmaataniin kan deebi'an. 

Jaalatamtoota Barsiistota, 

Kaayyoon isa guddaan gaafannoo lee kanaa, Qu'annoo Qaacceessaa (Analys is) ani 

qabbi yylee foklorii , isaan kitaabbilee Ii si il aabasii afaan Orol1100 sadarkaa tokkoffaa 

Illarsaa I a III III affaa keessattii argailla n irrattii adeems isuuf, odeeffannoo gahaa Ii 

barbaachisoo la'an argachuulii. Yaadni Ii ibsi keessan Qu'annoo kanaaf gargaarsa 

guddaa gumaacha j edheetin abdadha. Kanaafuu , gaafannoo lee armaan gaditt ii isiniif 

dhi yaatan hunduillaa deebi suudhaan atomsa ogeessa lokko irraaa barbaadaillu akka 

naaf laattan kabajaadhaan is in gaafadha . Decbii n deebiftan hunduilltuu tajaajila 

akkaadaailliitiifillalee iccitti idhaan kan isinii qabamu ta'uu isaa waadaa isiniifgala. 

Gargaarsa Keessaniif Galatoomaa! 

1. Odeeffannoo Dub-duubee (BlIckgrolllld Ill/ormalioll) 

1.1 . Koornaya Dubra, 0 Dhiira 0 
1.2. Sadarkaa bamootaa (BA, BSe, MA, MSe, PI-ID) _________ _ 

1.3. Gosa baruillsaa barsii saa ji l1an _________________ _ 

1.4. Muuxannoo keessan akka barsii saa kolieejitti waggaa ________ _ 

1. 5. MlIlI xannoo keessan akka qopheessa s irna barnootatti waggaa _____ _ 

1.6. Mana barnoota sadarkaa tokkoffaa keessatt i barsiiftanii? Eeyyeen D Lakki 0 
1.7. Man barnoota sad 2 IT

•
tI

; hoo? Ecyyeen 0 Lakki 0 

Appendix 8 

O,·omo Language Version 

Yunivarsitii Addis Ababaa, Kolleejii Barnootaatti 

Muumee Sirna Barnootaafi Qu'annoolee 

Guddina Ogummaa Barsiistootaa 

Gaafannolee Banamoo (open ended questionnaire) isaan Caaseeffama 

\Valakkaa, kan Barsiistota Araall Oromoo KolJejii Barnootaaisaan kitaaba 

barreessun ykn. qaacceessuu i'Tattii hirmaataniin kan deebi'an. 

Jaalatamtoota Barsiistota, 

Kaayyoon isa guddaan gaafannoo lee kanaa, Qu'annoo Qaacceessaa (Analys is) ani 

qabbi yylee foklorii , isaan kitaabbilee Ii si il aabasii afaan Orol1100 sadarkaa tokkoffaa 

Illarsaa I a III III affaa keessattii argailla n irrattii adeems isuuf, odeeffannoo gahaa Ii 

barbaachisoo la'an argachuulii. Yaadni Ii ibsi keessan Qu'annoo kanaaf gargaarsa 

guddaa gumaacha j edheetin abdadha. Kanaafuu , gaafannoo lee armaan gaditt ii isiniif 

dhi yaatan hunduillaa deebi suudhaan atomsa ogeessa lokko irraaa barbaadaillu akka 

naaf laattan kabajaadhaan is in gaafadha . Decbii n deebiftan hunduilltuu tajaajila 

akkaadaailliitiifillalee iccitti idhaan kan isinii qabamu ta'uu isaa waadaa isiniifgala. 

Gargaarsa Keessaniif Galatoomaa! 

1. Odeeffannoo Dub-duubee (BlIckgrolllld Ill/ormalioll) 

1.1 . Koornaya Dubra, 0 Dhiira 0 
1.2. Sadarkaa bamootaa (BA, BSe, MA, MSe, PI-ID) _________ _ 

1.3. Gosa baruillsaa barsii saa ji l1an _________________ _ 

1.4. Muuxannoo keessan akka barsii saa kolieejitti waggaa ________ _ 

1. 5. MlIlI xannoo keessan akka qopheessa s irna barnootatti waggaa _____ _ 

1.6. Mana barnoota sadarkaa tokkoffaa keessatt i barsiiftanii? Eeyyeen D Lakki 0 
1.7. Man barnoota sad 2 IT

•
tI

; hoo? Ecyyeen 0 Lakki 0 



11. Deebii Keessan (yaada keessan) gaafaannoo tokko, tokkotti aanee 
bakka isiniif kennametti balTecssaa 

2. 1. Akka barsiisaa Afaan Oromooti fi hilmaata qophii l11eeshaalcc sirna barnootaa 
sadarkaa tokkoml<l marsaa laill maffaa, waa'ce filannoo qabiyyec lee fokloorii 
kitaabbi lee fi sii laabasii kecssatti haillmataman osso naaf ibsitanii? Akka 
mittii filataman (contcnt selection)? 

2.2. Waa'ce burqaa qabiyyeelee fokloorii isaan kitaabbilee kecssattii hamillataillan 
irratti osoo yaada naaf laattanii (sources of contents)? 

2.3. Qabi yyec leen fokl oori i kunniin gunnaayina (organization) niqabu jettu? Mee 
waa'ee wa lhordoffi i fi ittifu fa (sequence & contunity), qindooillina 
(integration) faayidaa fi wa lgitooma (relevance & compatibility) hamma 
beektan naaf ibsaa? 

2.4. Akkullla beektan gaadd isa fokloorii jalattii dailleeleen hal11 l11 ata l11 an afuri i. 
Isaanis: 

I) Afoola (oral literature), FKN: sheekkoo, mammaaksa, /-libboo K.K.F. 

2) Barfata aad-hawaasaa (social folk custom), FKN: Ayyaana, taphaa fi 
bashannana, qoricha aadaafi aillantii K.K.F. 

3) Mcsh-aadaa (materi al culture), FKN bobboca, Fakkii , uffata, nyaata. 
ogul11 maa harkaa, K.K.F. 

4) AI1i l ummataa (fo lk art), FKN: sirba aadaa, wedduu, welluu, fi diraamaa, 
K.K. F. 

Qabiyylee kanneen keessaa kamii fi kamfaatu ki taabb ilee fi si ilaabasi i 
keessattii ca laqqifallle? Maali if isinitti fakkaata? 

2.5. Qabiyyeelccn fokloorii kan meeshaalee sirna bamootaa keessatti argaman kun 
leenjii barsii stotaa keessattii faay idaa qabuu? Haala kailliin? Mee yaada irratti 
laadhaa? 

2.6. Gah uill sa qabiyylee fokloorii kanneenii il aa lchisee, aad-sona (cultural value), 
dandeetti (skill s), beekumsa (knowledge) , fi ilaa lcha (attitude), isaan 
barataadhaaf daba rsan osoo naa f ibsitani i? 

Galatoomaa! 
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Appendix 9 

Addis Ababa University, College of Education 

Department of Curriculum & Teachers 

Professional Development Studies 

O pen ended qucstionnaire to be till cd by Oromo language teachers of primary 

second cycle, who participated in text writing or evaluation. 

Dear Coll eagues, 

The main objecti ve of thi s questionnaire is to ga ther releva nt information for my anal ytica l study of 

Oromo folklore contents inculcated ill second cycle primary curricululll materia ls , (texts & syllabi) . 

Your suggestions arc of great support for this stud y_ There fore, I kindly request you to answer all 

ques tions as you could . I assure YOli your answers & suggestions would be kept strictl y ill con fid ent ial. 

Do not wri te your name on any part of thi s ques tionnaire. 

T han k you! 

I. Back Ground Information 

1.1 . Sex: Male D Female D 
1.2 . Qualification: Certificatc D College D Diploma D 
1.3. The subject yo u teach ____________ _ 

J.4. Your experience as a teacher _ __ years. As a text writer or evaluator ___ years. 

II. Please write )'onr suggestion , opinions & comments on the space provided after 

each qnestion. 

2.1. What do you suggest about the se lection of folkloric contents integrated in second 

cycle primary Oromo language texts & syl labi? 

2.2. What do you suggest about the sources of Oromo folk loric contents in the 

curriculum materi als you usc to teach? 

2.3 . What do you thin k about the efficiency of folklor ic co ntents in the texts to render 

cultural values, skill s, knowledge & attitudes to the learner? 

2 .4 . Write down the items of folkloric contents from the text that you teach in the 

classroom? 

2.5. What is yo ur opinion about your trainin g how to teach folklori c contents 

integra tivcly & int erac ti ve ly in language class? 

2.6. Do you think that trainee teachers have to be acquainted or learn haw to teach 

fo lkloric content s in their respected college? Why? 
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Appendix 9 
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Muumee Sirna Barnootaafi Qu'annoolee 

Guddina Ogummaa Barsiistootaa 
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Walakkaa, kan Barsiistota Afaan Oromoo Sadarkaa tokkoffaa marsaa 
lammafTaa isaan kitaaba barressuu ykn qaacceessuu irrattii himlaataniin 
kan dcebi'an_ 

Jaalatamtoota Barsiistota, 
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barbaac hi soo ta'an argachuufii. Yaadni fi ibsi keessan Qu'an J1 oo kanaaf ga rgaarsa 
guddaa gUlll aac ha jedheetin abdadha. Kanaafuu, gaafannoo lee arlll aa n gadittii isiniif 
dhi yaatan hundulllaa dcebi suudhaan atolllsa ogeessa tokko irraaa barbaadamu akka 
naaf laattan kabajaadhaan isin gaafadha. Deebiin deebiftan hundumtuu tajaajila 
akkaadaamiitiifmalee icc ittiidhaan kan isinii qabamu ta'uu isaa waadaa isiniifgala. 

Gargaarsa Keessaniif Galatoomaa! 

L Odeeffannoo Dub-duubee (Backgroulld Illformatioll ) 

1.1 . Koomaya: Dubra , D Dhiira 0 
1.2. Sadarkaa barnootaa: Sartafikeeti i D Diploomaa D 
1.3. Gosa bannnsaa barsii saaj irtan _________________ _ 

1.4. Muuxannoo keessan akka barsiisaa waggaa _____ _ _ _____ _ 

J .5 . Muuxannoo kccssan qophccssaa sirna bamootaatti wagga ____ _ 

Appendix 9 
Orol1lo Language Version 

Yunivarsitii Addis Ababaa, Kolleejii Barnootaatti 

Muumee Sirna Barnootaafi Qu'annoolee 

Guddina Ogummaa Barsiistootaa 
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qabbi yylee fokl o rii isaan kitaabbilee fi s iil aabasii afaan OrolllOO sadarkaa tokkoffaa 
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barbaac hi soo ta'an argachuufii. Yaadni fi ibsi keessan Qu'an J1 oo kanaaf ga rgaarsa 
guddaa gUlll aac ha jedheetin abdadha. Kanaafuu, gaafannoo lee arlll aa n gadittii isiniif 
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1.3. Gosa bannnsaa barsii saaj irtan _________________ _ 

1.4. Muuxannoo keessan akka barsiisaa waggaa _____ _ _ _____ _ 

J .5 . Muuxannoo kccssan qophccssaa sirna bamootaatti wagga ____ _ 



II. Dcebilcc Kcessan gaafaannoolcetti aananii bakka isiniif 

kennamanittii ban-eessaa 

2.1. akkaataa qabiyyleen fokloorii kan kitaabbilee keessatti argaman itti filaman 

irratti osoo yaada kecssan naaf ibsitanii? (content se lection) 

2.2. Waa'ee burqaa qabiyyeelee fokloorii isaan kitaabbilee keessatti hammataman 

in'atti osoo yaada naaf laattanii? (sources) 

2.3. Gahumsa qabiyyeelee fokloorii il aalehi see, aad-sona (cultural va lue), 

dandeettii (ski ll s), beekumsa (knowledge), fi il aaJcha (attitude) Isaan 

barataadhaaf dabarsan ilTatti osoo yaada kessan naaf ibsitan ii? 

2.4. Mee akaakuu afoolaa (oral lit erature) kan kitaaba keessatti argamanii fi isin 

barsii saa jil1an annaan gaditti barreessaa? 

2.5. Mala afoo la (fok loorii) barumsa afaanii wajiin itti ba rsii suu isin dandeessi su 

il aaJchisee lenjii qabdan naafibsaa? 

2.6. Leenjii barsiistotaa ilaalehisee kaadhimamtonni mala fokloorii itti barsiisan 

irratti leenjii argaehuu niqabujettu? Maaliif? 

II. Dcebilcc Kcessan gaafaannoolcetti aananii bakka isiniif 

kennamanittii ban-eessaa 

2.1. akkaataa qabiyyleen fokloorii kan kitaabbilee keessatti argaman itti filaman 

irratti osoo yaada kecssan naaf ibsitanii? (content se lection) 

2.2. Waa'ee burqaa qabiyyeelee fokloorii isaan kitaabbilee keessatti hammataman 

in'atti osoo yaada naaf laattanii? (sources) 

2.3. Gahumsa qabiyyeelee fokloorii il aalehi see, aad-sona (cultural va lue), 

dandeettii (ski ll s), beekumsa (knowledge), fi il aaJcha (attitude) Isaan 

barataadhaaf dabarsan ilTatti osoo yaada kessan naaf ibsitan ii? 

2.4. Mee akaakuu afoolaa (oral lit erature) kan kitaaba keessatti argamanii fi isin 

barsii saa jil1an annaan gaditti barreessaa? 

2.5. Mala afoo la (fok loorii) barumsa afaanii wajiin itti ba rsii suu isin dandeessi su 

il aaJchisee lenjii qabdan naafibsaa? 

2.6. Leenjii barsiistotaa ilaalehisee kaadhimamtonni mala fokloorii itti barsiisan 

irratti leenjii argaehuu niqabujettu? Maaliif? 
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