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ABSTRACT 

As a nucleus for improvisation and innovation Pedagogical Centers create the preconditions 

fo r the effective implementation of the curriculum and the continuos improvement of the 

teaching - learning process. The study was, therefore, designed to assess the effect of 

Pedagogical Centers on the First Cycle Primary Schools in implementing the new curriculum. 

The study was conducted in 24 schools as sources of information from the fou r Zones of the 

Amhara Region. Within these schools, all teachers of the self -contained class whi ch were J 54 

in number , 24 school principals,24 School Pedagogical Centers' coordinators and 32 Woreda 

education experts were taken as actual sources of information. The information were 

collected through questionnaire, interview, observation and document analysis. The data 

obtained were analyzed mainly using percentage and in some parts, especially for intelview 

resu lts, a purely qualitative discussion was employed. 

The result s of the study indicate that the School Pedagogical Centers have inadequate 

instructional materials relevant to the new curriculum. Teachers, coordinators of the School 

Pedagogical Centers seem to have no adequate orientation or training regarding preparation 

and utilization of instructional material s. In thi s connection, low participation of teachers in 

regarding and utilizing instructional material s in their teaching activity has been found. It was 

also revealed that the support provided to the Pedagogica l Centers from the school and higher 

management was low. No support was provided to the Centers from the community. The 

interview results had ind icated that there was no technica l, materiaV financial assistance given 

to the Pedagogical Centers from the Central level in the system. What is important to mention 
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is that lack of trained manpower, lack of adequate resources, lack of in-service training of 

teachers and Pedagogical Centers' coordinators and absence of support and clear guidelines 

from the top management were the major serious problems affecting the fu nction of 

Pedagogical Centers. 

In light of these findings, it is necessary to gIve due attention and make great effort to 

strengthen the School Pedagogical Centers with financia l, materials and trained manpower 

In addition, there seems to be a need for providing training to teachers and coordinators of 

pedagogical Centers on preparing and utilizing of instructional materials as well as on the 

other functions of the Pedagogical Centers. That is, continuous and periodical school- based 

tral1l1ng is necessary. Besides, higher educational institutions need to be encouraged to 

arrange trai ning programs in order to train specialists who could ha ve expertise 11l 

coordinating the activities of Pedagogical Centers. 
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CI1APTERI 

I. INTRODLICTION 

1. 1. Backgrouud of the problem 

Educaiion . 'I> one of the major concerns of a socielY al evelY kl eI or de'. ~I(\pmenl. is "imed al 

--I ld!iLlil.l~lll~eu~r a_~iven socielL The real ,,)Cia!. (cullumi,' ,1I1e1 cullUra! i,.'l,\" Ol' a 

,ocicI) have III be reOecled in the existing educalion system of a coumry The development of 

an\' nalion or soc ielY is, therefore, largely acknowledged 10 be a funclion of education . Wilh 

Ih is philosopl,ical "iew in mind , Taba (1962) has nOled Ihal Ihe lirsl lask in curriculum 

Educalional objectives can be achieved and Ihe curriculum is considered to be relevant if and 

onk if the learner acq uires the necessary knowledge and practical sk ills for developing his/her 

li ving and IVoll ing competencies when helshe actively P3l1icipale in idenrifying and solving the 

sue ia!. economic and cultural problems o f' the counlry (Nardos. 1995: Dereje, 1998). So m 

order 10 Hanstorm knowledge, fo rmulal e and develop the needed mliludes and skill s, tilal is, 

for eHeclive real ization of educational objeclives, the teach ing-learning process has to be 

carel,"I\' planned. 

Sdlooiillg Hlld $ tlld ent~ learning gain). paniclii(~rly. th~ llUdlity u( th~ teaching activit~· (Ama re 

and Tasse"" 1996'1). This is because in many developing cou ntries, like Ethiopia, as 



evidences indicate, the qua li ty of education and students' ach ievement have declined fI'om time 

to time. Di fferent reasons are being suggested by educators fo r the low achievement of 

students in their lea rning. One of the factors, as McGin and his associates, cit ed in Amare and 

Tassew ( 1996: I), have agreed is that students fa il to lea rn when the teaching ml'lhods and 

techniques leachers use in their c1,ISSroU Il1 teaching are inap propriate to the st udcllIs' level and 

ability of learning. Besides, teachers do not frequent ly use instructional materi als relel ant [ 0 

their classroom inst ructi on. Unll) l"lu na tely, in OUI' case, most of the time the studenl's low 

ac hievement or lililurt· is at lribu led 10 Ihe students rh emselves. 

According to Sampath and olhers (19844-5) , studcnts should not learn Ihruugh Ihe same 

steps of learning al Ihe same speed. The qu ick students will move lilSI in Iheir learning 

whereas the slow lea rners lI 'ill needmore time. Students also learn best in diflerent II aI's and 

al different lime Some sludents may learn better through thc use or dilYercnl inst ructiona l 

millcrials ralher than Illerell' lislcning 10 the teacher's I~rlk II is alsu belicl ed Ihal Ihe ,lyle or 

learning Illay change according 10 age. Moreover, studen ts learn best if the\ usc Iheir senses in 

acqui ring knowledge: anel 1\ hen they grow older, they may learn in a mure abstract II ay ( 

Wittich and Schull er, 1973: Chauhan, 1995 ) 

As a result , teachers hal e 10 undersia nd the existence of thcse background dilkrenccs in 

students' abilities and interests. They have to rea li ze the need for presenti ng. dilkrent lea rning 

experi ences to suit Ihe indil 'idual di fferences aillong the students and attempt 10 use 

approp ri ate Illct hods and insiruc tionalillateria ls generated by educational technulngl' tSampat h 

et ai, 198-1:6) In addition 1\) ot her sirategies , eelucational technologl' is considered 10 be an 

illl po rtant mechanism Illr ctlec l;I'e teach ing-lea rning aetil itl 
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The place given to educat ional technology in the contemporary educational system varies [i'01ll 

one country to the other. However, in Illany developing coun tries, like Ethi opia, a cla ssroom 

instruction is almost clll ireiv dominated by verbal commun ication betll'een the tcacher and the 

students or II rillen cOlllmunication to the students li 'om printed material s, The tcacher stands 

in [i'ont of the studems and lectures using verbal method, He does not use other instructional 

material s except textbook and cha lk board , This type of lea rning is a one-way transmission, 

speaki n,,-li steninu which only prlllllotcs meillorization (Nardos, 199\ Amarc and Tassell' 
---

19% ) 

Accord ing to \kNcil ( 1990). one- II <1\' learning makes learners only passilc recipielll,. sit in 

the classroom without any reaction In such condition of teaching-learning prol'e,s the 

studenl s may leave the schuol 1I;lh<1l1l acquiring adequate Knowledge ami practical sLi ll , to be 

applied in then real life 

These days, however, the modern approach of teaching-learning actil'ity does not consider a 

student as a mere receiver wait ing to be filled up only with facts Rather he/she l1lust be 

encouraged to explore, to ask question, to study himself/herself and to be creatil 'e In the 

creation oj' ,ueh leaching-learning environment the cent er oj' allentiLln is Ih, 'Iudent 

(Aggarwal. 1996,37) I'hi , nllpiles that a student delelops critical mind and pr"bk!lh"lI ing 

sk ill when the actual classroom inslruction is a learner-centereci , and not tLlO far li 'om Ih,' actua l 

life Lli' him/her The leacher Iherefo re. has to consider each student as naturalll actil C and 

help him/her grow according 10 his/her ab ilit ies, A learner becomes more actil e ~l1ld til'l l' ILlPS 

higher cognilile capabilities such as inciependent learning and inquisilil'c mind II hell hl' i,hc is 

exposed to hi s/her environmelll ( 'ardos , 1995), To arouse the learner's illlere>1 anJ make 
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him/her act ive partici pant in the learning process, there is a need of appropriate utilization of 
Q 

educational technology which includes instructional materials and methods, (Amare 199\, :4-

6) 

Though "duI'ators ha ve gll'en ditkrent names Itll' ins tructiona l mat eri als, thev make ideas and 

conceptS l.~le(! r and rai se learning II'Ofll verba lism III cka l understanding . .'\ teacher call teach 

without using instructional materials, bUI students ga in very limited e"perience, The absence 

_ _ _ --'of i nstructionalm.a !grials, therefore makes_a_signi fi ca ntj nfluenc_e Qn_student s'Jea rni ng~, _ _____ _ 

Ho\\,el 'er, to utilize the instructional materials II hich encourage the ma"il11um in voh'ement of 

senses 01' students, and to cnhance qualnl ut' education by dCI-el opll1g prufessional 

competency of teachers, there is a need lor silllat ion where inst ructiona l materials could be 

produced, disseminated and utilized, where teache rs coul d llleet together 10 discuss on rheir 

teaching problems and e"change their ex periences: where local curri culum development and 

research actilities could be co ndltct~d, and lI 'here seminars and \,,'ork shojJs /'or in-service 

tmining oj' teachers could be organiZed at school k\ el. 

It was in the light of promoting these tasks, and easing oft; if not totally solving, the 

cha ll enging problems of the Ethiopian education system such as quality and relevance that the 

idea of Pedagogical Center was introduced Pedagogical C' eillers were established both at 

:lWlaja anel school level s The main aim ll !'establishing IJeddgugical Cent~,rs at these leI "I" lias 

classroom teaching in particular, and 101 impicmenting curriculum etTectively in general 

(Ministry of Education, 1980) , 



Some of the functions fo r which Pedagogical CClllers were establ ished (Ministry of Education, 

1980 16-27) are working closely and cooperatively with individuals grou ps and organizations 

in the community to sharing thei r knowledge, experiences and skills; and serving as centers of 

training for improving the professional competenci es of teachers, developing local curriculum 

and conducling research activ it ::, and preparing (lild clis~C!llillat i!lg instruct ional materials. 

Thus. the general purpose of the stud, is 10 investig;!te the tHeet of thes~da~ical Centers 

in im plementing the new primary school curriculull1 with reference to First Cycle Prill1ary 

Schools in the Aillhara Region. 

1.2. Statement of the Problem 

Throughout the history of modern education in Ethiopia, it is generally aCKnowledged that 

curriculum re lorm has been so common. Such trend of curri culum reform was to evolve an 

educat ional ,\ stem which will relleel llw real cllilditilln,. aims and as pirations of the Na tion 

(Transitional (iovel'l1ment of Ethiopia, 19<)4,.). 

Despi te that the numerous educational initiati ves have been introduced in the Ethiopian 

educat ion system, it was largely inetTective in providing qua lity and relevant education. At the 

root uf slich ,.'hallellging problems. among \)iller Ihing.". \\Crl: an irreJe"qlll curriculu1ll taught 

IhhHlgh Ihe l:1elhod that focl!:-)cs UI)I~ :1 \ui'l,ili"lll \\I1I,-il PIUliluieS rOle It':lfning r(}lllu 111all 

critical think ing and probleill -soh'ing skil ls. and uSing inadequate instructional ma terials 

(Nardos, 199820) 



Quality of education is defined in terms of what is taught. how it is taught. to whom it is 

taught. and \\ hat ~ind of setting is needed (Azeb, 1984, Amare and Tassel\', 1996), That is , 

quality of education depends on the content selected and organized. the methods used by 

teachers, and the availability and utilization of different instructional materials, And the 

effect iveness uf teach ing -learning activity is understood in terms of the ~nolVledge. attitudes, 

and sk ills ,,·hi.:h student s acquire and deve lop as the result of class roo III instruct ion , From this 

puint of vie,,". it is important to understand that quality 01' educa ti on in a given coun try IS 

mainly deTermined by the essence of it s curriculum and the process of it s implementation at 

school lei el 

. .:-\ :-.. 1. )[1(" 0 1 11 k l·~Ul ... lishJlleJlh i ll re~ poJldi!1g tu the. problem l)j' llIIT h .. ' l ill!!11 i l1ll'!t:1 !1t"lltalioIL 

Pec!agogi ... :al <.. cnler~ have received clue attention ill the las1 \\\0 dL'c:ldes They II ere 

established [ 0 be used as centers for instructional resources, research acti, 'ities and training 

Though the Pedagogical Centers have been establ ished in the Ethiopian education system for 

providing closer assistance to teachers for minimizing their problems in a class room teaching 

and linallv cOlll ribute to quality of education, few researches conducted focusing on 

Pedagogical Centers and use of instructional materials have revealed tlrat littl e is known about 

their contribution for curriculum implementation 

HOllcver. the reccnt changes on tire concept s and ideas or development. and the 19CJ 1 change 

l:!l;\Ilgcs in till' f-:lhl lJpian educatiull $}stem \0 alleviate. among 1.)ll1er.,, _ rill' pr\l Lkm:, \) j' qual ity 

and relevance of the curriculum and training , In rcsponse to these challenging problems of the 

Ethiopian education and to Illeet the societal and pedagogical demands. the New Education 



and Training Poli cy ( 1994) emphasizes on such approaches like problem solving , lea rner­

centered education, etc. However, these innovations in the education system cou ld not be 

realized in a classroom instruction I.vithout an optional use or instructionalmilt erials . To atta in 

bOlh ellicielll and cfrectil e outcome in Ihe leachi ng- learning process. in addilion 10 olher 

relevanl factors, the inst ructional materials need to be integraled inlo Ihe curricululll . They 

shou ld nOI stand apan Ii'om the leaching- lea rning acti vity and used as an add itive element 

This req ui res broad in \'ulvement. acceptance and support at all educa ti onallel·cls. 

The pu rpose ot' thi s stud\' is therefore, 

I. To e~amine the c~lcnt to which instructional materials and equipmelll are made available 

in School Pedagogical Centers. 

-, To ascertain II hether or not teachers attempt to produce and use instructional material s 

lu r lll l'ii d~ l s~rou!ll tC{jching 

-' 10 l.'.\<:1 I lilllo...' lilt" I.!.\ te!lt 10 \\ hich professional Sll fJ I A)rt~ 11,I\c bCl'l l jHU\lcll\.l k lJ ihe 

operation of Pedagogical Centers by hi gher management (School ManagemeItl , Woreda 

Educational Ollice, Zone Educat ion Department, Region Education Bureau and Insti tute 

for Curriculum DevelopmeItl and Research Educational Mass Media .-\gency) 

4 To ~"i lliate t he e~tent to which other orga ni za tions olltside thl' s\'stcm and the 

COllllllutlit) at large participate ill support ing Pedagogical CentL:rs 

5. To e .~am in e to lI'hat extent Pedagogical Centers have realizcd the objectives lor which 

they were establ ished. 

6 Tt) \.' \ (l!U<ltc 10 \\ hett e.\!ent Ihe ex isting educational ~lrllct ll re has gi\cll due (lu clHioll for 

7 



Generally, the reason why the study focuses on the First Cycle Primary Schools is that it is the 

level where we can lay good foundat ion as well as create interesting learning environment for 

the children. The ea rly years are the most important in the whole life of the child (Gra nt , 

1964). This study, therefore, assu mes that the availabilit y of sufri cient instruct ional materia ls 

in each and every School Pedagogical Cent ers facilitat es effecti ve learning 

The Research Questions: 

3. 

Are there suf1i cient instructional materi als in the School Pedagogical Cemer, fo r making 

lean ling meaningi'ul? 

T l) II hat e~ tent do teachers participate in the School Pedagogical Centers" 

Ar-e there the necessarv equipment in the School Pedagogical Centers lor preparing 

instructional materials" 

4 Does the school m3nagemem assist teachers to participate in preparing and utili zing 

instructional materials" 

5. Do educational oRicials and e~perts who wo rk at difl'erent levels supen'ise and support 

the School Pedagogical Celllers') 

6. Is there a li nk between School Pedagogical Centers and the community? 

7. What are teacher's constraints in utilizing the School Pedagogical Centers? 

1.3. Significant''' of the Studl' 

Curricululll implementation is a troublesllme task that call s for ha ving aPJlroJlriat~ knl)\\ kdgc 

in the field of educa tion in general. and in curriculum and instruction in particular At ,chool 

level, curriculum implementation is onen restricted by the lack of instructional matL'rials ilnd 

other instructional I'acilities like labora tories, libraries ,etc. The unfavorable economic 

8 



environment and the resulting scarci ty 01' instructional materials hinders the capability of 

schools in providing quality education, All these problems added up have signilicanl 

consequences on the existing functions of School Pedagogical Centers, 

stu dy treat s such it vcrv pi votal issue mal' make it relevant and timely 

The fact that the 

The result s of the study Illay also contribute 10 the already existing Knowledge by adding some 

peI1inent ideas to the use of instructional materials for providing quality and relevant 

- eduGation, SO--l he.JillaLpurpflSJ;: of this studyjs lO.Jl.oint out the problen~eas Ihe School 

Pedagogical CeJlters encountered in implementing their functions, and e,'entually come up" ith 

sOll1e lecomlllendarions which ;Ire helpli" 10 improve the activities of School Ped",gllgical 

Celllers, 

The stud) may also provoke olher res0archels \0 conduci in-deplh stud) on Ihe ef1icCl of 

School Pedagugical Centers in impiemcllIillg the new primary curricululll 

1.4. Delimitation of the Stud, 

The extent of this study covers only the Amhara Region as a center of its operation, This is 

because as per the Education Sta ti stics An nual Abstract 199 I E,C the concelliration of 

primary schools in th is Region ",b ,cconti lU Orolllia on national scale The seconti rcas,lIl 10 

delirnitc the study 10 the abOl'c meillionui I'''glon IS til"l the researcher 1I',as born <lnti l1rllllglll­

up Ihere, Besides he has sOlile pr'[(lical "l""!'Iat ions as he was working in \ariou, respllnsibk 

positions in the Region , As a result. pertinent intorlnitlion can be access ible than 01' IhL' 'lther 

Regions, The researcher fee ls that the reason for selecting the Amhara Region as a sole setti ng 

') 



lor his research work lI'ill ha ve no signili cant impaci on Ihe linal uulcoille or Ihe study il is 

hoped . 

The study is also based on exclusive experiences of formal educal ion al primary school level. 

Tile: ~l·lw I ·"li z'll ion s of the resuit s. therefore. Illill· lIt li cqu'll11 ,er\ c ttlr both lormal allCl non-

ttllm,Ji cducmional pracli ccs. It " ,ill not al so ~qllaill 'lJ'plicdblc I()J' Il>rtn,tI etiucdlional 

praCliees in all Regions oflhe Natio n. 

1.5. Lim itation of the Study 

Sinc~ Ihi, 'Iud\ ha , nOI been conducled on national scale. Ill, tillciings "hieh \\ \)ulll hall: been 

the ba,is tor fa ir generali zat ion are not supposed to be li·ee li·olll SOllle lim itati ons IVhich are 

likely to appear from the same study. In fa ci. the basis taken into consideration for not 

underta king a nation-wide based research was duc, principallv , to time constraints and 

unlll<1n,l\wabilit\, of the size and number of primary schools 

The ne.x I rcslriclion of the study, uplO the researcher besl kno\\ ledge, is shortage of materia ls 

II hich are based on exhausti ve research work Oil thi s topic both ill other countries and 

Ethiopian come"t, and a few source materials were repeatedly used. The last encountel' the 

resea rcher can state is that some of the responciellt s allllllsi 1()uIKI not willing 10 fill out and 

relUIll Ille qU t'S lionlla ires un the ve ry expected time In '!"llel"!. in (arn,ill" OUI the stud\ Ihe 
~ . . -- . 

rC,,',u(liel did nOI lind hi s walks li'ce li·om Ihesc limiialillib Il l1\\'l'\ cr, he tried 1\) ll\ er(Ollle 

all these pit I~dls and finally emerged with this outcome. 
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1.6. Operational Definitions of Terms 

In order to provide cOl11l11on understanding of thi s study. the fol lowing main terms were 

defined . 

I . Curriculul11 implementation :- refers to an extensive process 01" putting a curriculul11 int o 

practi ce at schoo l level aller it has been developed and piloted 

7 Equipmcnt:- as used in this context, it inclucies in,trull1ents used Cor prepari ng 

instruCtlclilal materials in Pedagogical Cen ters (jOIl) local materials 

3. First (\cle Prill1ary Schooi:- the term used here refers to a school that cOI'ers all grades 

I to-l 

!!l~!rlJL·I I\.HWI i\lateriab - these refer 10 allY kind or tllClll'riaL (ludio ur \isua! or C1ucl io-

lisu:iI l,,,'ci both by a teal'her and a student tLl upgr:l.k II,L' 'Iua lill or studclll learning 

Th,'\" ill ciucie all local l1lade and impol1ed audio and I'i,u:llmateria b, 

tl 



ClIAPTli:R II 

2. REVII::W OF RELATI::D L1Tli:RATURE 

Having identitied the problem and pUI"jJose of the study. this chapter examines all inllJrll1alion 

pcrt incill to Ihe illlprOl cmclll dt" Pedagogical ("eiller and the employment or in st ructional 

materials incl lldi lH! (I theoretic;:1 fl"<llllework \\·hich is a ct.:lltred COlh:~'Pl j{)r (\111du(tlJ1g this 

study. 

2.1. The ("onrept or Instructional Materials 

Tile concept .,1' ill~lnJcliu[J;d materials. thuugh e.\pres~cd in di!)~TL'Jll \,ur~~~ b~ (Li~c rent 

educators, denotes the same meaning in the literatures. They concei,·ed the concept \\ ith sl ight 

variation relleeting ils evolution. For instance, Kindred (1968:235) and Bro\\'n and others ( 

1973) ha ve viewed in;truclionalmaterials as" tools used in a classroom instruction" In this 

connection. Scnnpath and ulhers (1984 : IS) ha ve dclined instruclional maleria" as " the 

different types of tOllls that appeal to the sense of hearing and vision and arc used in 

classrooms for presentation ol'abstract information. Similarly, Sharp (1975 :53) has staled that 

" they are aids the teacher uses 10 subst itute for fi rsthand experiences." On the other hand, 

Walklin (19SC 261) has <llIcmpted to tell us that instructional materials are " tile concrete 

A relatively cOlll preltensi,'e delinition of instructi onal materials has been gi\ en by Spencer 

( 1988:22) Accordi ng to him, they include the five senses that can be used to receive a 
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message so that it can be seen, heard , touched, smelled or tasted . From this definition, one can 

understand that communica tion in instruction can be effect ive when one or more than une 

channels ar~ used to stimulate more senses directl y and im med iately than one sense organ only 

Ama re (1 99" . 164- 165) have alsu given an inclusive deiini tion I'o r instruct ional nlHtcrials. 

According to hi m, instructional material s refer to "bo th man-made and natural elemenl s Ihat 

cou ld carry educational info rm al ion li'om a sou rce to a receiver and vice-versa " And based on 

his defi nition. Amare (1995
" 

lo-l - I ()) has altempted to categorize instructional ll1(1!cri ,t\s as 

I. Perso ll~- IIl\'O!villg te(tciJL"~ -:-' . di~Cll~SjOJl groups, guest ~pcakers" etc 

~ Pri11l - lextboob. leterence books, read ing ma terials, etc. 

3. Audio- radio, record ings etc. 

4 AudiO-I i,ual- lelel'ision. video, motion picture. etc 

5 Visual- pictllre~. diagrams, chans, etc. 

6. Inactilc \ lcdia-models. simulations. real objecls, field trip" labor(l!oric,. ci<:monslrations. 

etc. 

According to Amare's delinition. man-made instructional materials refer to resou rces like 

students' lextbooks. teacher', guides, different laboratory and Pedagogical Center cquipmcnt , 

models, dit1ercnt piclurial dc,~riplinlls, rad in. television, li lm compulcr. lideu ,~ IC \)n Ihe 

other hand, nalura l object s reter 10 instruct ional materi als sll ch as teachers, discliss ion groups. 

guest speakers, pla!ll s, animals, natural land scape rocks, soil s etc. Thu s, one can deduce thai 

ill~(rllc ti onal material s range Ii·olll (I piece of chal k to a computer, from a line dra\\ iog to a 

Illulti media cenler IIlticlt "'111 cOl1la in tilms slid, lelevision, etc. (I(i ndred . 1')bS, k<l'''illlbira. 

1(93) 
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Generally, ti'om the aforementioned definit ions, one can easily understand that instruct ional 

materi als are both natural and man made elements that appeal to at least one of the sense 

organs and used to transmit the intended leaming objectives to the appropriate audience 

targeted In this connection. Walklin (1 982.:61) ha s attested that nell" ideas and unli1l11iliar 

information cannot be conveyed by words alone. For words to have mea ni ng, they m1ls t be 

related to persona l experiences or to known concrete objects. 

2. 2. Background and l ise of Instructional Materia ls in the Teaching-Lea rning 

Process. 

For a long time, education was conceil ed as a process o /" transmitting factual knOll ledge. 

~ lost teaching-learning activities depended almost L'ntirely on verbal comJ11unication. That is. 

vcrbalism IVas predominantly used as a mediulll of inst ruct ion to which the childrcn lIere 

lorced to memorize without understanding the concept o /" the material they had already 

covered. Memorizing the facts lVas suflicien t and was thought to be successti.li leaming. 

Moreover, li ttle attention was given to the eagerness, curiosity and ability of the learner. The 

teacher, therefore , had little or no sensory instructional material s to supplement hi s/her verbal 

t~ac hi ng It lias so teacher-centered that the teachel adopted an authorit arian att it ude (Witlich 

'1I1ci Schuller, I 'Jr" Sampat h et al. I ')S~. Rtllnl,:ullhki. I ') X I) 

HOIl ever. attempts were Illode to alter thi s wrbal method of teaching bv requiring learners tll 

relate the informat ion they acquired to their c1ail y I'csolution ofilll ill ediate problems of working 

Ctlld mak ing-a-liv ing. In this connectioll. some educa tors had struggled long ago 10 make 

lea rning real istic . Amongst these. 0 Dut ch humanist, theologian and writer, Erasmus (I ~66-
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1536) discouraged memorization as a technique of' learning and advocated that chi ldren should 

learn th rough the aid of pictures or other visual materials. In SUppOI1 of this idea. Comeni us 

(1592-1670) prepared a book known as "The World of' Sense Objects" , the first book which 

contains abou! 150 pictures on aspects of everyday li re COlllcnius theorl ' was that" Let the 

picture be a "lLlI'ce ur dclight to the children altci let thl'tn becomc r~\lnilial' \I!lh them belore 

they cllter sehuol (.i\ggal\\al. 1')96.295-296). 

___ ~!JLthe~5_allle \'iew Rous.eau (1712-1778) stres",ed on the need for pictures and ot her play 

materials tor childhood education He crit icized teacher-centered method ot' teaching 

According III him_. Ihe tC{lchillg-learning process must be based Oil lil t' k:lrrlc:r\ 11Hlural 

curiosity It must be directed 10 the need and inlerest of' the learners. Similar Stc111ci is shared 

by Pestalozi (1756-1877) \Vho emphasized the importance of understanding cltildren's 

intellectual moral. and personal needs. He proposed instructiunal materials that involved 

observa t ion. ,,' nsc C\pcJ'lcnce or perception (1'''' itzel cited in /\7eb. 19" 18. Sampat h el al 

198-+18) 

As a result of This and other relevant facto rs, the shill in emphasis fi·otn the teacher to the 

learner as the centra l figure in the ,process of education, and the connecti ng of instructional 

acti vities \\ it h the realization of' specific learning out comes has led the reassessment of 

teache!Js role ill a da~sroolll instructi on. 

The I'Ole 01' the teacher as the only transmitter of knowledge has gaineci less importance On 

the other hand. the learner-centered method, which emphasizes on the aCTive participation of 

the learner \\ ith optimum use or instruclional material s, hal e been introduced without 

minimizing tht' role urthe teacher It promotes qualily of human interacli<Jn and lilt' degree of 



interpersonal illlimacy during H cla,SIOuJ1l instruction (Sampath et ai , 198q :6-7). Be,idcs. the 

need for instruct ional technology has become greater when teachers started to use the learner­

centered educat ion. However, although efforts on the use or concrete instructional materials 

were made, according to Aggarwal (1996:296), intensive development of aud io-visual 

material s ha s st arted recently, in the twenties ort he 20lh cent ury. 

These days, however, it is argued Ihal the imroduction or in struclional technologv in the 

edtlCalion smem b<i~ for increasing dliciency of education in general, and cla,srLlolll 

instruction in pal1icular. Romizowski (1 98 I) and Sampath and others ( 1984) have point ed out 

Ihal though verba l and IITit len comilluilicalion cha nnel, conlinue to piaI' important role in 

classroom inS! ruction, studenlS or i,' di,[V in e leal ning II it h Ihe help or dillerenl Icchnoiugical 

devices such it> radio, tele\'isiun, Ii 1m. L·ompuler. elc , as \lell a, li'llll1 simple de\ ices ,uch ib 

pictures, real objects, charis, teacher-made diagral11s, visit to places ou tside the class. etc 

These instructional material s are part icularly or great importance in facilitating effecti ve 

learning. The\ playa \ 'ital ro le in students' understandi ng and conceptual dt'I 'el(lplllent 

!\,Iureover, the\ can stop the bael ~Ir('cts of verbali , t ic method of reaching, and create 

interesting classroom environment to student s. For their advantages, Siess (1981), M ckean 

( 1971) and Walk li n (1982) have argue,d that instructional materials att ract attention, arouse 

interest, give an accurate impression urthe concep ts, stimulate imagination, save teaching time 

, etc. AccDrding to these wril er:;. illSl rUui(lI1<l! materials call tran smit 1he 111es~ag(' I t) the 

~ tl1d e lll :-. in~! lllore ctlccti\(:, and Utli.k·l:-;t(iIl~htbk \\(!\ than :,traigln-I l)r\\ard kClllrill~ \1 1 ! L' ; i d1l1~ 

Effective utilization of instructional material s can reduce problems such as boredom and 

inattention and promote the desire to learn They have great intluence in modi fying and 
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changing the students' behavior and attitude They also broaden their outlook and int el lectual 

capacity that enable them to analyze, compal\? and rda te whal Ihe)' h,i\c learnt in the 

classroom with the outs ide world ex periences, Teaching with ill struc!ional material; is a 

process or bringing of the world into a classroom and the class room into the world (Amare". 

19952 ) 

However, to ulilize the dilYcl elll inSlructiomtinl<tICnais in the teaching-karlllng proce", there 

--is-a lIet:d fO L:;ilWl1.iOll,...lYilu.e such materi al s could be produced and utili zed in school, 

2.3. The Need for Instructional Materials Cen ters in the Education Syslem 

Ti,e development llr instrul,ti();l<ll icchIlOit'g\ Ihoi! h,,, pi III ided learning materials tlion Ihe 

primed maleriab can no longer Illl'et. 'llltl Iht' emphasi~ given 10w;-lrct ~ rhl' t' .\Il'I1~ i\ 'e llli! iza ti 0 1l 

or instructional media in the teaching-learning ac ti vi tl ' l'esulted the CI'olut ion of lnstructional 
~ ~ , 

Materials Center at school , district . regional and central level in the education system (Shores. 

1960; Pea l'son, 1972) Regarding 10 the emergence of the Center, Bro wn and Others 

(1983 :30) hm'e atl empted to tell us Ihal the idea of proper Inst ructional Material Cellier has 

evolved in the education system", ith the concept of indi viduali zed learning whose emphasis is 

to provide all students the experience an0 resou rces they need to wo rk according to their 

abi liti es and interest in which they can succeed in their own rates of progress, Ind ividuali zed 

learn ing. as explained bv Klugman (!9706~) and Witlich and Schuller 19736-1) , is thm the 

child is ~ble III iniliate, plan and ,':,11 1 , 11i1 I"'dicel' III hilllscl1ihcrseli' ur II ith uthl'l, II ith 

occasional teacher help or gllldallCl' \\ Ill'n and (1:'\ IlcI.:essary !\ ccordillg 10 Klugman l,clpillg 

ch il dren to learn how to plan. organize and ,elect instructional materials is an important skill or 

a teacher in his/her teaching, 
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Different writers ha ve similarly conceived the concept of Instructional Material Center. For 

instance Brown and others (1 983 :3 1) ha ve defined Instru ctional Materials Center as " an 

institutional unit that coord inates a number 01' media-related services fo r teachers and 

student s." In this connection. Sampath and others (1984 .70 ) ha ve defined it as "a center 

II,hi ch sen es a school system, and provides all necessan' materi al s for bo th teachers and 

student s" 

Frolll the abolT detinitions one can easily understand that In,tructional i\ 'laterial s Center tS a 

cemer thm houses all instructional materials and accompal1l'ing sen'ices by putting them under 

I'm llrablc ad mini strat ive organization, According to Shores (1960 I~) the establishmcnt of 

Itbtructional \ i\ laterials Cemer is needed for producing, housing, organizing anel disseminating 

or IIlSlrUl'tional materials for improving students' learning 11 !els learners achieve learning 

outl'ollle, in a mUJ't' flexible and inoependem manner based on their abilities and interests tit an 

the traditional learning methodology-- teacher-centered Thi, indicates that the Center need to 

be organized in such a way that different standards wi th la ried learning stvle could make 

prctcrabk se lection to their neeels and interests. In a 1.I,ell organized cent er of inst ructi onal 

Illaterial, , students could have access to all kinds 01' interr ela tcd learn ing resources (,Wittich 

and Schuller. 1973 ) 

A center of inst ructi onal mat erials recommended for and al 'ailab le within a single school may 

Ia n ;[(curding to the range of'grade level. fin ancial sUpJlOrt prlllided needs and ab iliti o.:s ll fthe 

,tudelll, curricular clllphasis, anci the number and lju:t1ilicatilln llf teachers HOI.\,cler, a 

t"pical Instructiona l Materi als Center of a school includes certai n reSllurces anel services thai 

enable the teacher to teach and the studelll s to learn . (Brown et al. 1983). Accord ing to them, 
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some of the resources and services that the Center includes are : ca tillogs and lists of all types 

of instr'uctiona l materia ls directl y from the school, as well as lium distri ct, regional and ot her 

resources. Ill ilny types of lea rning ma terials and equipment designed lo r a teacher to take to 

his classroom kachi ng, and lo r studen ts to deve lop independent learning, proper places \I here 

the teacher plan and prepare his/her lesson near the materi al , and t()r students to work il variety 

of learn ing act ivities independentl y; faci lit ies in which both tCilchers and the studen ts may 

produce instruct ionil l materials such as recordi ng rooms, work shops, etc. , and tra ined 

personnel lQJlroduce instruct ional l1loterials. 

The re!>Ulll(;e~ a!ld accommodation or a center li~ ( ed alKi\(': elrtplHblZC on acti\'itics that are 

enabling students to learn and lead them to a process of creati" it )' Therefore. good 

orgalllzatioll. adequate trai ned staff a well lighted environment and a space in which to carry 

ou t essentia l planning. mai ntenance. and counseling tasks are the essentials or modern 

l,htrlictioJl<11 \ Iateri al s Center (I:!rown d al . 1983.32) 

Although instructiona l materials and services available within a school center of instructi onal 

material s are the top priority, addit ional materi al s and services li ke short-term loan of materi al, 

e,pens su pelyisorl' assistance in improv ing instructional mat eria ls and util iza tion practi ce, 

kachel', ;Jlld cclord inators. etc., can be suppl ied b\ gOlcrllll lcnt Dr non-go"ertl lllent 

organizat ions el r cOlllmercia l agencies and individuals (Shores. 1900. Brolin et ai, 1983 ). 
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This reminds us that cooperative eHon in establi shing and organizing Instructional Material 

Cent ers at va rious levels, particula rly, at school level, helps to reduce costs and at the same 

time expands the quantity and qua lity of inst ruct ional materials in the teachi ng-learn ing 

process, 

In the Ethiopian situa tion, though it is understood that Pedagogical Centers arc imjlort:ult for 

enriching the curricu lulll, the survey made by Amare ( 1999) on the ava il ab ili ty and use of 

inSlrUGt·ional material s-ill TigGlY .sho_~ that inadequate attention has been given bl' the higher 

management to strengthen these Centers, Besides, the surveys made bl' Addis ,\baba 

Universi ty studellts in school ot' ,,\ddis Ababa , as report ed by Amarc and 1 assel'. 11<)<),, ) h,\I 'c 

ascertained that the School I)edagogical Centers have been affected bv shortage or budget, 

trained manpower, instructional materials and space, 

In reality, hOll'cler, lIithoul the presence of adequat e instructional malerial s and adequate 

trai ni ng Oil i t: (hIll Cal (JSp<:C I ~ !~garding instructional materials production and lIti lizmioll. it is 

difficult to say that educational objecti ves ha ve been properly ilLhieled bl the targeted 

audience, Thus, the need lor est abli shing and organizing resource centers int o schools with 

adequately trained manpower is to be stressed for implementing the curri culum ef1'ect il'cJ) , 

2A, T he O('nlOjl lll ell t and FUll ctioll of IlI st,'uctiollal ~ I a tcri a l s Cell te r ill the 

Educatioll Systelll of SOllle Coulltries, 

To alter the tradi tiollal lIa) l,f icarnillg'- rote learning, lIew trends such as Icarllcr-cclltcreci 

educa tio ll , problem-soh-illg approach, the use of multimedia in a classroom instruction, etc, 

have become the impurtant compollent s o j' the teaching-learning actil'itl ', The dcI eiol'lllcnt of 
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instructional lechnology and Ihe shili or teacher-centered 10 it:arncr-centered education ha \ c 

also added the importance of whal are n01,1 differently ca lled as audio visual aids, educational 

media, educat ional resource, instruct ional materia ls, etc. These materials are used as tool s 

both fo r teaching and learning activiti es (Amare and Tassew, 1996: 12) According to Osuala 

(cited in Amare and Tassew, 1996). Ihey include all the materials which are manipulated. seen 

, heard. read and tal k aboul plus Ihe instruments \I hich lacilitatc such actil'i ties 

_ Cent.eIsJO.Llllilducing_and deliverin~uch materials sta l1ed to become impol1ant after 19605. 

However, it seems ditlicult 10 lell e~acll\' when and where these centers were established. 

Sume beliel e that a library is the olelcsi education meclia center. but librari es, as unil crsalil 

accepled. arc llrganized mainil' Itlr bouk, ,l] olhcl Itll'lm ui" printed maleriab or olhc'r lillie 

forms of non-verbal resource materials (Aillare and Tassel,\<. 1996). According to !'earson, 

(1972). the introduction of new enriching instructiona l mate rials and other equipment and 

facililies to ils books and periodical collection had changed Ihe traditional libral"), to a learning 

resource centers, These centers can be used as places where teachers de\ 'clop skills and 

kno wledge le)r developing and usil.g of Il ell instructional materials (>\daills . 197) . 1 ( ,3) Ihel' 

are al so seen as places where stucients learn by their own, 

Though Instructional Materials Cenlers are known bv dilferent names in many counlries, they 

primarily aim at meeting the same llbjcl'lil 'C-- lacilitaling student s' learning and delTloping 

teachers' profess ional competencies I'lr dlcc li l'c tlllll'tioning in the educat ional svstelll (.\(I<tl1h 

1'J7'i .215) . For instance, in Greal Briiain. Ihe n;tlllt' 'Teachers' Cenler' is ('(llllnxlIllI" lI,,,,d 

(Thornbury, 1973. Adams, 197). In Ihe United States of America Ihe terms sucit as 

'Resource Center', 'Learning Center' , 'Media Center' and 'Teachers' Center' are interchangeably 

used (Brown et ai , 1983 :3 1: Adams, 197,) 
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I-iov,evcr. tlw Center, bo th in Britain and United States of ,\mcrica were established tu bring 

educational changes through the professional development of'teachers. The Teachers' Centers 

in Britain were /irst establi shed in secondary schools by the teachers themselves on voluntary 

basis The\' were establi shed to train new teachers to carr\' on sc hool-based curri culum 

cb eiOPIllCllt Thi s helped the new teachers to del 'clop self c()lIliclencc and fo II a II, Ihe program 

ot' Ihe Celltel S "ith interest Th is Irend also helped to e>tabl,sh the Centers at elelllcntary 

scllQaUaelin BritainjJythe secondary school teachers (TiJornbury. 1973) 

Regarding Ihe tlillcrion of the Centers in Britain and Llnilcd States of America, Adams ( 1975) 

,imilar Illilctiuns both in Britain and Liniled States ot' America, their emphasis was different. In 

the United Slares of America. their focus was in teacher education whi le in Bri tain rhe 

eillphesis of' the Centers was on cu rri cul um development . So the Centers in both counrries 

hal e become agency tor curriculum innol'at ion and prolessiullal del elopment of teachers. 

Coull1 ri es like Namibia and Pakistan use the name 'Teacher Resource Center' with the primary 

aim of improving the quality of students' learning experi ences through the professional 

del'clopmcnt of reachers (Ministry of Education ar~d Culture or "ia mibia. 19961; Graig, Kraft 

and I'lessi, . 1905 123). In Kenva. it is known ", 'Teacher \ ,h iso ry Ce!\ler'. and in l'\ igcria ' 

( iL" llca l'stilblished il center called 'Educati unil l R":solilce l 'ciller' in its Southern Highlands 

Provi nce for the main purpose of in-service training and slippon of teachers (Graig. Kraft and 

Plessis, 1998) 
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I n Ethiopia much is not known whether or not such centers are represented by Pedagogical 

Center or Educational Material Production and Distribution Agency (EMPDA)-- which 

produces, purchases and di stributes educat ional material s: and Educational Mass Media 

Agency (EI\'I.-\)-- which complements the classroom instruction bo th at primary and secondary 

Ie, els or education (A l1lare and Tassell'. 1996) However. a I'ew st udies conducted by 

educaturs <II1C! students of' Addis Ababa University, I()r instance, r\mare and Tassell' (1996). 

hnmr ( 1-9'12) BdaynGh (1..9Q1) ancLAiemu...(.l!22.IJl ulIc I ril:ci I,) .relate l) ec~'!o!Cica l Centers to 

Resources ( 'elllers or Teachers' Centers established in the other cuuntri es, 

2.S. Barkground and Justifiration for the Establishment of Pedagogical Center 

in the Ethiopian Education System. 

2,5.1. Historical Background 

Gi"ing clue consideration to the role of instructional Il1merials in the Ethiopian educational 

s»telll IS a 'c"" reeelll phenomenon, Modern education in the Country staned about a century 

(.-\ bebe. I'''ll , Teshome, 1979; Meaza, 1966) Since tlien and until about the 1940s, the 

educational flc rtorillance in Ethiopia was pract iced without an" lorillal curricul ulll developed 

b,' Ethiopian educators (Abebe, 1991 ; Tekeste, 1990). However. later, with the recogni tion of 

the imponall,e of including different subject areas in the curriculum and making the system 

d ,11 11 L'SI ie, ,1IIL,llptS were made to cle,'elop curricular In<l ll'rials lInciel the pnssible pa nicipation 

ur Ethioplall educators 



Despite such a tremendous attempt to indigenize the educational system, it was highly 

criti cized of being largely based on foreign expericnces and being less relevant to the objccti ve 

realities or the Nation anci Nationa liti es in general , and st ud cn t ~; background s in particular 

(Transitional Government or Ethiopia 1994", Abcbe 1991) 

In addi tion , no well organized units had been established at differeI1l levels of the system which 

were used as ceI1lers to bring teachers and other educators lor di scuss ing on the existed 

proce,s. E.xperienced teachers had nt> :111\ opport uni ty to comc tugether and exchange thcl r 

knowledge, e.x periences and sk ill s. BUI in slich non-encouraging conditions ot"lhe s),sleill . there 

was a high professional expectalion from teachers for improving the qual it \' of education 

(1\ 1 ini st ry of Education, 1980, 198: I 

It seems with thi s poinl in Illind Ih:11 Ihe Ihen [ducational Olli,es or I'rtwinccs had made 

attempts to orient the new teachers graduated I'·om the Teacher Training Inst itutes. ;\ six 

week course was offered in the 101'111 of in-service training program . The main purpose of the 

program was to fami liarize rhe nc", teachers with the economic, hi storical, cultural and 

elll'irollinental conditions as ,,·ell as Ihe educational problems and issue" relaled It> tiwir 

respect ive regions It had abo gi,,·n Ihe nell' teachers the uppo rt unil )' !() ,h:II\; IIll'ir 

knowledge, sk ill , new ideas and experiences through discussion forum s and group pmjeci 

assignments. Moreover, the program had dealt with the production and utili za tion of teac hing 

aids lor a cias,room leachi ng (~ l ini'll\ ut' [c1uca lio ll . 1982 i -2) 

The diffusion of educa tional media in Ihe Elhiopian educat ion SYSlem had been lirst rl'cdgnized 

by the Ministl), of Education and Fine Arts in the 1950s. It was in 1953 that the firsl .Audio-



Visual Center in the Ethiopian education system had been established by the deci sion of the 

Mini stry of Educat ion and Fine Arts with the donation obtained from United States Agency for 

Int ernational Development (USAID) (Teshome , 199871 ). The main objecti ve ofthe Center 

lVas to produce local textbouk,. manuals. \\all chart s and otil el graphic materials and films 

(T esfitye, I 9<)0) 

As poi nted out by Kebede (cited in Teshome. 1998:7 1) , the Center was equipped with audio­

visuaLlllateri als and photog.@]lhic and film (aci lities as well as printing IHess. Not ani I' the 

Ministry uf Educat ion and rinc ,\rt S but alsu other develupment mini st ri es and agencies "ere 

beneficia ri es iiulli the Audio- \ ·isual ('emel fhis \\as because that qualit y colored posters and 

chans produced in the Center had become popular for use in agriculture, health, and (or other 

missions. As a resu lt , the novelt) and 31Iracti veness of the audio-visual materials produced in 

the Center had succeeded in dralling the :Il tention of a large audience both in vi llages and 

,chools (T ",hullle, 19(8) 

However, due to its incapability of meet ing the growing printing requirement of the Mi ni stry uf 

Education and Fine Arts as well as the withdrawal of USAID from the Center, the Audio­

visual Center ceased its tunction in 1964 (Tesfaye, 1990). 

Six vears al1 cr the previous .-\udiu-I isunl Center had been closed. in 1970, the idea elf 

Teachers' Center was crea ted in the then Gonder Province by the Head or English Language 

Depa rtment at Gondar SecondalY School (\ Iini stry of Education, 1977; Amarc and Tassew. 

199b). The origin uf thc idea \\ as the de tcriuralion of English language standard at sec" ndary 

schools in the Cou ntl) ' The Department. tl:en suggested that an experimental program of 

English language supervision has III be tlrganized at elementary school level in the I'rl,,·ince 
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The objective oCthe program was to start regular su pervisiun lor Engl ish language teachers by 

a qualilied native speaker in as man)' of the elementary schools in the Province as possible 

(Ministry of Educa tion, 1977:7-8) 

Tll per lorm this supelyisory task of English language teilching ilt e1emcntary schools. the I-lead 

Ill' L·.lIglis" I_dnguage Depilrtml'llI Croln Gondal Sccon(lill) ,>dlUol "as ,,,signed in tht: 

I' rOl 'incial 1::c1ucalion Oflice as an English language supervisor \I ith joil1l agreement between 

t+le-Mini·st-ry--Gf G:ducation ancLEiue..Arts..an.d the British Council However, after a fe\\< \I eeks 

oi'i lllplellleilling the new program, it was understuod that only I('s,on observation and general 

guidance on the teaching methodology ill il school could not soile the problcm Practically, a 

\I idel range tIl' protessiunal support and practical a"istance \\:b needed than uccasiomd \' isit 

by a single su pervisor (Ministry of Education, 19777 ) 

C\, a result , a small Engl ish Language Center was organized in the I)rovincial Education Otftce 

Illl pr()l iding necessary and practical suppurt lor the language teachers or elementary schools 

in tile i'rl)\'ince. The function s 0 1' the Center \\cre. C<lllllllUlIlg an acti ve progr~1ll of' 

supervisiun tor the schools in the Prov ince so as to link rhe task with the acrual needs of 

teachers and schools; controlling the distribution of Engli sh textbook and equipment; providing 

feedba ck 1'01' the Teacher Trai ning Inst itutes and the Curricullllll. Depanment of the Mini stry of 

l,lucalion and Fine Art s: preparing and di splaying rekl an t teaching aids , de l'ising 

>uppie lllel1! an gu ici e notes which deal \\ ith obselyed pl'clbl<.:llb \I t' the teaching methudol ogy: 

a III I preparing \\ orksheets to help teac hers lor their \)1\11 ICligli sh st udies (lvlin istr\ of' 

Education, 1077). 



Accord ingly, all English language teachers were cncouraged to come to the ('entcr \\ ith their 

English language teaching problems and new ideas. Furthermore, teaching aids and relevant 

notes on the teaching methodology were prepared in this Center and distributed to all schools 

in the Province. Besides, a library service was organized in the Center with generous help 

frolll the British Council, the United States Information Service, individuals and organizations 

in Eth iopia anci Jj 'OIll abroaci. 1300ks \\ere gi\'en on loan system all OWl' the 1'1O\'ince So 

c\ ery elemeill arv schools in the Provi nce had sufficient supply of textbooks and equipment, 

anti referenre notes_ OllJeachin~methodolQID' and teaching aids preparation (Ministry of 

Education, 1977 7-8) 

Ht)\\cver the' suppm! c>( Ihe CClller lur the schools was highk leslrictcti b\ lill' shortage of 

a\ ailabie lund, anti lad ll( malerials lor preparing teaching aids 0:0 special liJl1c\'; were 

available to buv Iibrarv books and prepare marerials for the new project Nevertheless, the 

Ceiller had tried to use whatever materials locally ava ilable rather than to rely on outside 

sources Thi s succession growing of the practical value of the Ccnter Jll~de the Provincial 

Education Otli cia ls less hesitant to ~lIocate money for the provision of bCll er tilcilities to r the 

Center (M inislr\' of Lducmion, 19778). 

Such restri cted support service lO only English language teaching, however. created public 

demanci that snch se ly ice shou ld be extended to cover all thc elell1elllarv sclHlol subject> A nd 

<III Ethillpian supen i,,'r \\'IS a"igned inlhe Centci' for lacili tat ing the sUPJl"J'l tt' other subject s 

(\ Iini stn of l dUC'lIiu:I 1<177 C)-Ill ) 

Following the GondaI' Teachers' Center, two other centers were established both in the then 

Wallo and Gamo Gota Provinces. The Dessie Center, in Wallo Pro\'ince, was run with the 
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hel p of a Briti sh Volunteer Engli sh language teacher. It has been doing excellent wor~ in the 

in -service trai ning of Eng li sh teachers and the supply 01' teaching aids and notes on the 

methodology and preparat ion of teaching aids. However, ir ceased it s function after the British 

Volunteer teacher had left at the end of hi s contrac!. On the other hand, the Arba Minch 

Cenl er, in Garno Gofa Pro vince, was also doing valuable work with Ihe help of an Irish Sister, 

\\ Ill ' had been leaching in the local seconda lY school. in prOl iding li brary service and prepari ng 

in llolatile le<tc hing reSOlllU'S BUI the Centci \\,1, cios,:ci in Ihe mid 1976 (\ 'Iilli strl' 0 1' 

E'd m:miDT1 +'1'1-7-: I-I~I-J-) 

Generall y, Ihough the development of Teachers' Cellier in Ihe Ethiop ian education system 

sulTered li 'om lack of whole hearted cen tral and local support . the estab li shment of Gondar., 

.. \I ba \ Iinch "nd Dcss ie Teachers' Cenlels with the pUlpose ur"ssisli llg Ic;:chers i'or i"'l'rlwing 

!h(..'ir da!lsroom leaching \ \· a ~ ti le urigin of' the TI.'acher< (( 'I ller concept in the ' "lhiopi an 

educat ion system. These ea rly experiences of Teacher's Center in providing support 10 

teachers helped for the emergence of Pedagogical Cenler in the system. 

It \Ias sel en lea l'S after the GondaI' Teachers' Cenl er h,ld beencs labli shed that Ihe Pedagogical 

Center became one of the components of the Ethiopian educati on sys lem in provid ing support S 

fo r improving the quali ty of educat ion and thereby to the att ai nment of I he educational goal s of 

the Cou ll try. The Pedagogical Centers were fir st established al Awraja leveL The first Awraja 

Pecia ttogical Centers were taking shape in 1977 In 1977- 1979, about 106 Awraja 
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2.5.2. ./ustification for the Establishment of Pedagogical Center in the Ethiopian 

Education System 

It is clearly understood that poor countries are characterized by complex educational programs 

like quality. eq uit y, access etc. (Amare, 1998289) According to the Mini stry of Education 

( 1988 .1), the Ethiopian educational system prior to the 1974 revoluti on was subj ected to a 

number of problems The child had been e1ep ri ved of the del 'clopment of hi s/her inherent 

polentialitii:-s-rn-sol'1e- pl'Ohlems,' 10 engag.:-iIL=~ <l£] i\ ili,;s anel to become c. sell~ 

,uppolling indil'idual Besides, many teachers were uillraincd anclunclerqualifieel . Thert: \lc re 

no pL1ssibilities fo r many teachers to improve their professional competencies The majority of 

the schools \I 'ere also ill-equipped with educational facilit ies (laboratories. Pedagogical 

Ccntcrs. etc i Teacher-centered education, which makes thc tcacher a giver anel the st uelent a 

n.:~l'I\'1.!1 \\ i.l~ the only method tor classroom instruct ion Thl:rc \\ ere 110 establishments or 

plllglams Iha! could bri ng teachers and other eeluealors for sharing problems. seeking common 

solu ti ons. or exchanging their knowledge, skill s, and experiences Most of the supervisors 

we le also unable to assist and guide teachers in the teaching -learning process due to lack of 

facililies the)' neeel . They were occupied with bureaucratic 1V0rk rather than with instructional 

<lCI1\ 'j( les. 

It \las in response 10 these acute problems of educa tilln that the Min istry of Educa ti on took 

tlilldamental I'cla lm sleps aner 1974. One of the major reform steps \Vas the establi shment of 

Pedagogical Cemer al A\Vraja level. (~ ·I inistrl· 01' leducation. I<;~O) The decision of the 

~ 'l illisll'y of Education to eS lablish AlVraj a PedagLlgical Centers Ihroughout the Countn' \Vas 

initiateci by an urgcnt need for the provision of fa cilities at the rural level to del 'elop quali ty of 

education (Ama re and Tassew, 1996: 14; Mini stry of Education. 1977) 



The rationale for the establishment oC Awraja Pedagogical Centers in the Ethiopian education 

system has ind icated that these Pedagogical Centers were more than the Audio-visual Center 

which mainly iocused on the product ion or educa ti onal materials and equipment (Amare and 

Tassew, 1996.14) The justifications lor the need or Awraja Pedagogical Center gilen by the 

Mini stry of Educat ion (19885-6) were as fo llows: 

L Th~enter helps in Illakin~ a break-through ti'om the traditional concepl. attitude and 

habit 101' IIlIlO\'alivc understanding. 

2. It serve, a, " supporting >\ ,tem to local initiative and prol ide~ efrcetil c leadership in 

educational relorlll 

3. It assist s educators and cOllllllunity leaders be more resJlonsive to societal concern, 

4. It helps in harnes~ing the talents and sk il ls or professional and paraprotessional personnel 

in c01l1ributing to\\ard, the attainlllcnt of the educational goa ls 

5. It helps in prOl iding appropriate administrative structure and del·iccs to the schools tor 

initiating, carrying on, controlling and evaluating the long term educational program. 

6. It serves as a clearing house for vari ous educational info rmation among schools and 

awrajas wit hin and without the administrative region. 

7. It is inStrllllle1l1al in promoting the concept of sel f-re liance 

Thus, these Pedagogical CCll1ers have been established with the major aim or providi ng 

prolessional assistance tll te;lcher, and educat ional leaders to minimi~e theil I' rublelll,. build 

confidencl' and dClclop Jlllsitive attitudes IOwards their profession sll thatthl'1 (ould he able to 

meet theil responsibilities l'tli:!ctilely in improving quality education It had abll aimed at 

mobili zing the support of the public IOlVards the attai nment of the educa tional goals (M in istry 
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of Education, 1980:6) Specific tasks were, therefore, identified to be accomplished by the 

Pedagogical Centers. According to the Ministry of Education (1 980: 16-30) , the tLlncti ons 

include coordination, preparation of instructional materials, conducting research acti vity, 

prO\ idi ng tra ining and developing ap propriate technology 

However, through eva luating the acti vities of the Pedagogical Centers, one of the Illnc tion5 

(ie developi ng appropriate technology) had been reduced becau se it does not ha ve direct 

--re-I~vam:e w--rhe-teachi ng -lea rn i ng -ae t i vi I)' (M i n i s t-ry-oj~Educa tiD n.--1.98 8.;...Arnha[~giJ." n a I 

Educa tion Bureau. 1994) . 

To begin the program of the Pedagogical Centers, the Mini stry of Education had all ocaled a 

fund of Birr 333,000, at the rale of Bi rr 3000 fo r each Awraja and Birr 1000 fo r each regional 

capital (The 1977 -I '!~ I Progress Repo rt of the A wraja Pedagogical Centers. 1982 n In 

addi tion, a lOtal of about Birr 46 million \\as co ll ec ted f"romthe gUlernmcnt o(the ( " lIml}, 

commllnity, European Ecunomic Cummission (EECl, Uniled Nation Intcmational ChilJren 's 

Emergency Fund (UN ICEF ), United Nation Education, Science and Culture Organization 

(UNESCO), World Bank and Afri can Development Bank to run the tLll1ctions of the 

Pedagogical Cenlers (Amare and Tassew, 1996: 16) . 

According to the progress rcpun or the Awraja Pedagogical Centers 1977-198 1 (1')~:2 17), 

numerous oriemation courses. seminars. workshops and study visit s for teachers. cducalitlilal 

leaders and cOllllllunity panicipants had been organized TO create ,l\l'a reness about the 

obj ecti ves and ttl nctions ot' llle A((raja Pedagogical Center. In addi tion ort his. ILln her clli.> rl 

was mad e to popularize the programs of the Pedagogical Cent ers in ternaticHl ali y through 

interna tional seminars. lVo rkshtlps and conferences. As a result , educato rs tiOlll Ali 'ica beca me 
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interested and had expressed their wish to come to Ethiopia and study the Awraja Pedagogical 

Centers' program by sending delegates from many countries including African Curricu lum 

Organization (ACO), African Social Studies Program (ASSP) and Science Education Program 

for Africa (SEPA) ( Ministry of Education, 1988 :44) . 

2.6. The Es tablishment of School Pedagogical Centers and Their FUllctions 

bke- any- -nation, tt is the desi r of the-..gml.emlllent of EthiQQia in estab li shing va ri ous 

inst itut ions, and expand ing di ffe rent educational programs to provide its citizens with quali ty 

or educa tion with its available resources. Howevel-. improving the standa rd or education and 

quality of the leaching-learn ing proces, cannot be achieved " ilhout an eft"ecti,e impro\clllcill 

of school facilities and provision of beller instructional materials. It was with this belieC that 

the Ministry of Education strongly has supported the establishment of School Pedagogical 

Centers in all schools of the Nation. 

According to the 1977-1981 progressi,·c report of the Awraja Pedagogical Centers (108:2 :38). 

the ultimate aim of establi shing these Pedagogica l Centers was to bring their services al school 

level for facilitating the teaching-learning activity. The School Pedagogical Centers were 

established to fulfill cel1ain objectives The objectives of the School Pedagogical Centers are: 

to promote the cri sscross of ideas and material s; to foster the development of learning Ii-om 

one ano ther; · 10 encourage those ,,·ho lla , ·e the abil it y and know-how to come forth and 

demonstrate Iheir skill> and talenl s. 10 recognize and appreciale the erlorts of those II h(1 Ir)" 

their best to contribute to the growlh and development of their profession: and 10 induce 

professionals to engage in creative. innovati ve and productive work and to give them the 

necessary suppot1 that would facilitale their work (Mini stry of Education. 1982 :32) 
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To expand and strengthen the service of School Pedagogical Centers in schools, the i\1inistl-y 

of Educat ion had started a pilot project of 32 schools of 12 Awrajas in lour administrati ve 

regions. The central aim of the study was to investigate the result of making School 

Pedagogical Centers as focal point s for the integration, coordination and systematic operation 

of all educat ional in puts in a school system for the purpose or carrying ou t effecti ve classroom 

instruct ion. The pilot study had locused on the major inputs of the schools: administrat ion, 

- school management comlHitl@€, deparlmenLOLganizatiillJ of teachers, students organization in 

different clubs and school compound (Mi nistry of Education, 1982: 39-44)_ 

For conducting the project etfecl ilcly. the \1inistry of Education had prov ided tLlllds for these 

experimental School Pedagogical Cenlers It has also organized seminars and study vi,its tor 

the staff of the School Pedagogical Centers. Thcn, to expand the establi shment process of the 

Pedagogical Centers in al l schools of the Country, the Ministl} of Educat ion had allocated 

substantial amount of money to tra in School Pedagogical Centers' coordinators. During the 

period of 1979-1 980, 4680 coordinators of School Pedagogical Centers had been given 

orientation on the objectives and tunctions of both School and Awraja Pedagogical Ceillers 

(Ministry of Education, 1982:33) 

According to the Ministry of Educa ti on ( 198833), the main aim of establishing the School 

Pedagogical Centers was to fa cilitate the exchange of knowledge, skill s, experiences, materia ls 

::\Ild resource persons bCl\\"eCll SChtH) i P('c\agdgical C~llters ano J\\.\raja Pedagn~icll ('l'llh.'r~ as 

well as among the schools in the A;l raja. They are al so used to encourage and stimu late active 

involvement of teachers, students and the community in generating new ideas and innOl'ations 

to enrich the cu rriculum and improve the quality of educat ion_ 
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The need for establishi ng School Pedagogical Centers with the main functions encouraglllg 

teachers and students to prepare instructional material s; organizing orientation programs; 

conduct ing research and evaluation; enri ching the National Curri cu lum and local curricul um 

development is , therefore, of grea t impol1ance for improving the quality of education 

(Mini stry of Education, 1988) 

l'hoe-funct ioll5 of--£(;hool PedagogicaLCeme[£Jltt est to the lilCt that they are change agents in 

the education system. Accordingly, School Pedagogical Centers can be used as centers where 

beneficiaries of the educational system get together to di scuss common educational problems 

and seek possible solutions. They are also used as resea rch and innovation centers fo r teachers 

and student s. [n the same way, they are centers fo r pooling the knowledge, expel'iences, skill s, 

talent s of teachers and student s and comillun ity reso urces to r improving the quali ty of 

education (Ministry of Education, 1988:40) 

In general, the responsibility of School Pedagogical Centers has to gear towards changing the 

school ad ivit ies to achieve the over all educat ional goals They must address themselves to 

the problems and felt needs of the teaching- learning process 

In whatever educational leve[, according to Birara (1 988 38-39 ), the establishment of School 

Pedagogical Centers renders a ferti le ground fo r the preparation of instructional materials. 11 

alsL) gives a lI ay fo r introducing recent development ilnd nell tec hniques. Workshops, 

seminars and short term training can be conci ucted in a School Pedagogicil l Center They also 

coord inate the acti vity of va rious popular organi zations, cJevelopment agencies, government 

institutions with the school activities. 



However, more realisticall y, School Pedagogical Centers have not been effective enough in 

their activities to succeed in the realization of the major objectives set for them. This was 

because due 10 constraints highlight cd in differem survey studies. For instance, in a survey 

study made by one Addis Ababa University student in some senior high schools ofNonh Shoa, 

as cited by Amare and Tassew ( 1996:22), showed that the School Pedagogical Centers did not 

achieve their objectives for which they were establ ished. According to this study. the 

_ llrQukm of hal'in~ too 3mbitiom objectives was the mOSI serious reason for the fililure of - - -
Sehoul Pedagugical Celliers iu allain their objecti ves. Aim<Jsr alilhe 1<'>p<Jncienls in ihe' ,Iuciy 

responded in the negative for the question asked whether or not the School I)edagogical 

Centers objectives were attained. 

Amare and Tassew (I 996:! I) added thai the stated objectives of School Pedagogical ('eillers 

lI'cre vague, g~neral and not ",ell focused on Ihe purposes of producing and dis",lllilialing 

educational technology (instructional materials), Accord ing to them, these objeetilcs rather 

appeared to retlect activities as wide as education itself Thus, it is really questionable to say 

that these Centers ha ve properly achieved their objectives and functio ns. 

A resource center needs Ihe sen ices of specia li sts for arranging s),Sle lllmi( inlt'O'ratiun of' 

various experiences (Sampath ct ai , 1984:70). According to these writers, the courdinator of 

a resource center (or instructional materia ls cent er) is the one who acti vates the resource 

center in a school, His duties include: assisting all teachers in the school in audio I'isual izing 

their classroom instruction. 'liT'1I1ging in -sen'ice workshop; keeping an inl-emol"\' or Cl)1111111111ity 

I'esources: maintaining a library at' aud io-visual educat ional materials: assisling leachers in 

planning, developing, selecting, using and evaluating instructional materials for their classroom 
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teaching; organizing good stock of audio- visual equipment and maintain in good condit ion; 

and being sensitive to all new development in the field of instructional technology (Sampath et 

ai , 198470) 

Simil arly, in the Ethiopian si tuation, the acti vities of School Pedagogical Centers arc run by 

competenr teachers selected fro m aillong the staff of the scliool. These coordinators are gil 'en 

lighter teaching load so that they ca n concentrate on coordinating the activities of teachers and 

-snr-dents as-well-ils Ihe-£ommllnity LOwards-lhe_sl eady-lievelopment of' the School Pedagogical 

Centers (M in istIy of Education, 1988:33) 

In order the School Pedagogical Centers to function as expected, the coordinators are primary 

responsible persons to coordinate all ac tivities in the Pedagogical Centers, For effecti ve wo rk 

pe rformance, these personnel are requi red to accomplish which mainly incl ude: supponing 

teachers and students in the preparation of instructional materials; helping studcnrs to produce 

materials usefu l for the community; preparing instructional mat eria ls based on the instructi onal 

content; collecting other materials from different organizations, training institutions, etc. 

(Ministry of Education, 1982) 

To accom pli sh their acti viti es in the School Pedagogical Centers effectively, according to the 

Ministry of Education ( 1980 46), the coordinators ofl he Centers were given short courscs tha t 

help them to familiarize I\'ith the obj ecti ves and functions of both Awraja and School 

Pedagogical Centers Thel' were orientcd on how to prepare instructieJnal ma tcrials fioll1 

loca lly ava il able objects or rcsources with basic tools available in the Cent ers, 
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Il owever. though the purpose of establ ishing School I'edagogical Cente rs was sound enough. a 

Survey Study of Pedagogical Centers in Primary Schools of Addis Ababa, conducted by Amare 

and Tassew ( 1996 :28) " has indicated that the services that are originally expected /i'om 

School Pedagogical Centers such as promot ion of innovati on, facilitating peer discussion on 

prublems of teaching, trai ning on mClhodology of Icaching and inilialing aClion research have 

been least <llIcncied by the Peclagogica l ( cill ers Simiiar Iy <I survey stud) made by Add is 

Ababa University studell!, as ciled by Arnare and Tasse\I' (1 996: 22) has found Ihat School 

Pefla.gogical CeUlerL did nOI glYe tr-ai nin~nd ex periences: did nOI organize seminars or 

II "rkshops fiJr both leachers and studenls: did nOI pa rti cipate in the in-se rvice lraining of' 

le"eher, f he\ rather focused on preparing llf inslI'Lrl'li,)nai l1l at erial s fi-orn loca lh' ava ilable 

!1lcllerials. 

The idea of educational improvement can occur through a change in teachers (Adams, 

19"" 167) According to Selden and Barland. ci ted in Adams ( 1975 167) , good curricula , 

e['e,ni, e instructi onal materials. eHi cienl organizat i0n and management , modern facilities and 

l'<jUiprl\ent cUlli ribute to the qual il) uf educrn;un. bUi I~)I !;,ell rull rea li zali Ll n all these depend 

UpLl Il the ski ll and c01l1mitment of teachers, This indicates that improving the competencies, 

skill s, teachi ng strategies and styles of indi vidual teachers through seminars workshops, in ­

s(nice traill ing programs is seen as a ver\' impurtrlll! mechani sm for improving qua li t)' of 



2.7. I'reparation and li tilization of (nstrurtiollal .\-(attriais in I'('dagogioll Ccnttr 

As it is stated in the preceding pages. instructional materia ls are meelia that are lI sed to 

reinforce and lac ili tate a classroom instruction in pal·ticular. and finally thi s leads to the qua lity 

of eel ucation in general .. Inst ruclional materials enable a leMller to visualize, estimate as well 

as grasp ne'l cuncepts mUl'e clearl) II ilh the highest degree of interes t. That is, tlK\ help in 

motivaling the inlerest of the Icarner. Instructional materials are also used 10 increase the 

_ p-ani£ipation of the individual learners in the learning process. and give the opport uni ty to 

st ud\' the lesson in depth . They al so assist a teacher in attaining hi s/her specific objecti ves of a 

cla ~5ro()111 {eCl ( iling . 

. \ c'CLlITlint' ll ' IZol1liszollski \1 ,) ~ I J. inslructional maierials IILII Can be used for inslruclional 

purpose can be simple devices that can be produced localll' li'om local materials, or high 

technological equipment found in coulli ri es whose educat ional systems are ralher more 

technological in nature. When Ihere is no access 10 comple~ and sophisticated materials. the 

alternative Wal is to rely 011 locally produced. simple alld inc~pe n sive materials . These simple 

ilnd easily accessib le group orinstruclional materials include drawings, diagrams, chans. tables. 

graphs, maps. real objects , etc, and they are categorized under graphic and real media 

(I_ocatis and Atk inson, 1994) 

liblnl(lional materials can be ~ )b t :1 illcd il'um ":'l' \('f ill "OIJI"\."L':-' :\~ Bru\\11 anel otller~ (1~)83) 

~ i.. \ll l \:es ulitsiLi!.:' the cOllllllunity' AL~Urd11lg 10 thl'~t' \\ rilers, lilt'rc can be di1ferent instructiunal 

mat erials in the school availab le for a classroolll inst ruction . The right location or the material s 

in a school is Ihe resource center or Pedagogical Center (as Ethiopian Conte~t) . The school 
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can buy them lium commercial urgan izations or fi'om educatiunal institutions. or may li'eely be 

given ii'om other educational centers. In some cases , the Central. Regional or Zonal 

educati onal oll ices may be consulted lor ca talogs or material s. In addition, workers, 

bu sinessmen. expert s of va rious acti vities, public libraries, museums and institutions in the 

conlllllln it\· ca n be rich resources of instruct ional materials. There can be a provision of 

materials 101 d school resource center from various groups outside the comillunity such as 

stale, COUlllr~ age ll C !~ ~, foreign governmelH , nUIi-t!-0\ crnll1cntal agellc ies. etc 

When the instructi onal illaterials are inadequate or unsatisfactorv to cmplo\ III the inst ructional 

process. the\ can be prepared in the School Pedagogical Centers li'om lucalh' available 

material s. Acco rdi ng tu Wittich and Schuller (1 973), production of instructional mate rials is 

properly a te:,ill \·\01" ill\oh ing speciali sts. teachers and students. Thi s group of indi viduals 

call produce :, !~lr :,upcri ur product thrill all in(li, idual tecH:hl' ! becaUSe or the shared cl1,,)!1 and 

experti se 'I lii, does not mean. however, that teacher invol\emetil in the ploduction process 

has a minimal effect For the fact that teachers have a recognized amollnt of exposure to 

cia,sroolll silu3t ions. thci,- contribution for instructionalmatcrial s preparation is \Try impurtant 

(Wittich and Schullcl·. 197-' ) 

Before deciding III prepare instl'uctional materials in Pedagogical Centers. ce rtain prerequisit es 

should be ta~en illtl) consideration. One mu st determine whether there is enough time, trained 

personn el and tillallcial suppOrt in order to produce instructi onal matcri"l s Administrative 

;'lnd Shuicl. 

before beginning production. instructional objectives, contents and meth"ds or teaching and 
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learning should be identilied . In addition, the needs and interests of learners who panicipate 

in the respecti\'e educat ionallevel need to be pre-assessed ( Brown et ai , 198:1 : 79) 

In developing instructiunal process, the teacher selects instructi onal materials tha t are most 

appropriate to enhance students' lea rning. The selecti on of instructi onal materi als, according 

to El lington (1993), should be based on the content of the lesson to be taught, the met hod to 

be used dun n',' a da,sroum inst ruction In selecting and using instructional materia ls lo r a 

daSSD2illlLJ n';l llctluli thl' ICCicher muSI decide exacII\, II hal Ihe ,tucienl, ;1Il' It' k,,,,, ,,,,d then 

lise the must ap propriate types of instructional materials lor the classmom leaciting-learni ng 

activity (Bullough, 1 97~) 

Accordi ng IC 8ro\\'n and others (1 98:1:75 ), selection of instruClional nwterials i, based on 

some princip/" It hich gnitic the leacher. The g~nerai principles idclllili"t! 1,,' Gro\\'ll and 

others arc as to ll oll s -

• No one instructional material is best to r lea rning. 

• l 'ses ,,!,insu'uclionalmaterials should be co nsisten t IVii!; thl' instruCTi unal ubjcnivcs 

• Knull ti.e instruclionalmaterials to adapt them in specilic program. 

• Seleci the instructiunal l1lalcrials lo r tlteir app ropriat eness Il)r usc in Iltc mel hod selected 

• Don't u,e you r Oil n preference in the ways of choosing or usi ng particular instruct ional 

materials 

• Realize studems c.'periences, preference, individual interests and capabilities. and 

learning styles thai may intl uence result of instructional materials use. 



• Keep in mind that resou rces and learning experiences are not necessary good or bad 

simply because they are concrete or abstract. 

The teacilC:1 ,hould accompli,!; the task Ill' seil'ctillg the rciCla ll! in, tructiullal Illatc'ria!., in 

collaboration with the School Pedagogical Cent er cool'dina tor and student s. Apart from 

preparing inst ructional materials in a Schou I Pedagogical Center, a committ ed teacher 

encourages students to participate in the preparation and select ion of instructional materi als. 

Ill voh'ing students ill instructional ma tc:rials preparation and selection has instructional \ ,tluc' 

since they get benelit Ii-om their e~per i ences The\' can also come up with nelv ideas and add 

up creat ive talents while participating in preparation and selection of instructional materials. 

L~aming becomes more etfecti l'e and long·lasting when students take part in the preparation 

plOcess of instructional mal elia Is I I3r(11\ II ct ai , 11)8~ . 79) In line \\ilh th is point. Sivc I 1C)8~) 

has sa id that learners' iilloll c:mellt beL'ell'eS nnsinluill when the learners theillsch c', 1"c:I'art' 

instructional materials . Ho\.\ ever. II hen tlte teacher encourages student s in preparing maiL'ri~lb 

they shou ld be helped to work ill their own pace In addit ion , it should be clea r thai the 

communicative effect of' student s' eilort is to see the tina l prod uct after a process 01' sel eral 

tria ls and errors. Students in l'()ll'emenr in the preparation and selection of instructional 

materia ls should be considered ,to part ol'Ie" lIl illg and Illu st not be seen as per iphen (B'L1\\ll ct 

ai , 1983 7'» 

The atlitude Lll' tl lC peuple III thL' ,'dlic"liun~t! "'stelll has an impact un the prepar"ti,' I} ~1I1,1 

lltil iLiUio ll \)1' illS1rll\..~ti{)n<l1 llla{L'n;d~ I"dl instance. an indi\"idllal \\"i1h a llC'gati\'l? ~~lIilL1dc 

lo\.vard s thl' prepanllioll and lItiliL\lliun \)1' instruCtIonal materials will 1101 bt' ill a pnsili'..'11 10 

~I 



prepare and use appropriate instructional Illaterials that cou ld 1~1cilitate hi s/her teaching or 

learning. 

These da\'s h,)\\ ever, the dimlsion and dC\'e!ojJlllent 01' the concept of instructiona l rnedi a, 

Nevertheless in developing cou nt ric, such a, Ethiopia, the atti tude of people "hich i, resulted 

li'ol1l age-lung tradi tion of using leclure method within teacher-centered classroom instruc ti on 

haS-<! greaLiJupacLolLl.h~cpa[aJ.io.rLal1d L~---..aLilJ te ract i ve_in s tru c tional matcrials lor 

inst ruct ional purpose (Demi sse\\ 190 1 34) In ,upport of thi s e~periencc, the result, "I' the 

SLlI"\· e~ stlldi~~ made un Pedagogic:d (·cilil..'r ~ It'pllrIeci b~ .f-\mare and Tasse\\ (1 l) l)()) and 

Amare ( 1999) have showed that teachers did not participate in School Pedagogical Centcrs in 

prepa ring and using instructionalmatcrials for their classroom teachi ng. 

Reasons j()r rhe reluctancc ofa teacher in preparing and using instruoionalmaterials I()r hi, /her 

classroum lea.:iling ha\t' beell ~Iall:d h.' U1IT:1J'I\i 'JbS.:12-33) as tollo\\s , 

• Preparalion of instructional nldteria ls lakes lime, energy and money. An casy '\iIY out 

with mi nil1lul1l elfort is to take or writ e word s. 

• Lack of awareness of the use of media in the communication interaction is another 

lactor Ihat interferes multimedia approache, This arises !i'om the deficiency "i' Iraining 

p rogra1ll~ whi ch g l \ 'CS Ics~ C'!l1I)h""i:, IU l!'ll' prepanllHH1 (ll1d utilizat ion of' it1~lrll\':liu ll al 

materi als 

• I II availabili ty oJ' instructiunal !lliHl'rials inlhc School Pedagugica ll~ cllters i~ Cll1l111hHl but 

lame e:,,'use man) teachers rai,e ,b reason for reluctance. Some may nut be <l\ ailable but 

not at all si mple teaching mill ,'mil,; em he prepared li'om loca ll y ava ilable mat erials 



In thi s connect ion, Amare ( 1995,,5) , referring to the different st udies made on Pedagogical 

Cent ers by Add is Ababa University stucients, has stated th at many schools have shortage or 

instructional materials. On the other hand, some schools have mini l11al problems in 

in st ructiullal mat erial s accessibility In these schouls the sta te ,,1'\<';<1(11<:1',' Instruct ionalillatcri al 

prep<mlt iun anci utili za tion , accorciing to Amare. has becn catego ri zeci ilHo the ICl li owing bas ic 

units· 

1 Most teachers don't util ize instructional l11ateri als th at arc ava ilable in the respcctive 

ScI ICH)1 I)edagogica l Cent crs. 

Tt.:i.: : . .'lll:l :- ill :-.choob \\ jlh instructional IlHIlerj,il s ~c(! l\:il\ ~lll" Ub:-'l'l, l..'d ll si ng instru ctional 

To mini mize the impact of such a tradi tion and bring about a rela ti\'ely progressive view or 

prepara tion and utili zation of instructional materials in the s\ stem .. ,\ mare (199:;a' ()-7 ) has 

suggested rl\t' basic issues : 

Instrue t!,) lHtl llIaterial s must be considered as an integral part orthe: cu rri cul um. 

" Instruc tional materials and the respecti ve methods must be incorporated into teacher's 

guides. 

} The , (ic lHilic aspect of reaching methods must be gl\Cl l clue <111t' niion and properl y 

C"'" ,"'t, : !/.l' t h.: l'C'rsnna I i r \' or r he st udent -t cae h.:r, 

:; Source, to r educational intormation must not be restridld tn me rel y textbooks and 

teacher:::-



A si ralegl ' Iu Irain teacilers 10 dcveioptile culture of using dil1'erelll inlcraclile and dcmocralic 

methodulogies that could enabl e tilem to use di tferent instructional maleri als has been indicat ed 

in the ex isting educa tional policy of the Count JY. However, to rea lize such an objecti ve, the 

us" of total II participatory met ilods by teacher trainers must be considered 01" vel')' important ( 

.,\n1<tlc.I<)') ' ,,1 13 ), obscll,ing the practical e,\pericnccs ol" ,\d<li, .\baba \ nilelsil\'. Amarc ha s 

abu indicated Ih<\t it '" not 01111 degrec 0 1" al'ailabilit l but Ih,· kind li t Ii" ciili" n in \1 hi(h the 

lI:ainets UiLI'e.....gllllS:... through which mainly inll uenced the nature and degree 01' instructional 
I 

materi als use in the teaching-learning process . I 

. '\S a II hole Ihe ciilrusion 01" instrucl ional milterial s preparation and utilizalion culture into the 

trai ned ll1alljhJ\\Cl ill Ill S1 rllcti unai materials preparation and utilizatit.ll1 pr:lCti ce. and the 

intlucncc of lhe age-long tradi tion which has been predominamly using lile lecture met hods 

(L laluative Research of the Genera l Educat ion System in Ethiopia (ERGESE), 1986; A mare, 

HOllel·e!'. the current widespread recogniti on of the need lar localll produced instruct ional 

materia ls ha; encouraged the development of instructional materials ccnters in individual 

schools. 5ch,,01 districts or regional center. Such a center mal' olTer a number of professional 

a III I kcilniCl I 'el'l icc., 1\11 teachers and sludcnts (111'011 net al. 1')8; ; u ) 



CIIAPTERIII 

3. RESEARCH DES IG N AND METHODOLOGY 

3.1. Sources of' O:ll:1 

curriculum. lI·ith particular reiercnce to First Cycle Primary School Lducatiun This 

educational level in the currem Ethiopian educa tion system is considered as a focal pLlim due 

to the fact that the New Education and Trai ning Poli cy is being practiced at a large scale in this 

level. 

To accomplish the abol'e purpose of the study. relevant literature revicII was made In 

addition, primary data Ivas co ll ected (rom related area personnel (i.e. t,'om Woreda educmional 

expen s) and sampl e First C)cle I)rimarl' School Principals, teachers and School Pedagogical 

Centers' coordi nat ors in the "'milara Region . Apart ti'olll the above SLl urces of data, 

educat ional c\pen s (r,lIll tht: R,'glon Educa tion Bereau, the sample Lone Education 

Depa nment s. the Institute of Curriculum Development and Research (I CDR ) and Educl/i,lIlal 

lVIass lVI edia Agency (E~'I.-\) lIere inte rvielVed Another important source of cLlla ,"cd lias 

observing the ph l'sical cLl ndition of the sample. School Pedagogical Cent ers and (II ailabilill of 

subjec ts. 



3.2. Sampling Procedures 

;\s it is sla tc'" ill the scope or the stuel l'. Ihere arc II administralive zones in Amhara Region. 

wilh a toud 01' 105 Wureelas TlJ assess the l'fleet of Pedagugica l Centers Oil the Fil st Cycle 

Primarv Schools in im picmeming the new curriculum in all First Cycle Primary Schoob 01' the 

Region is both time-consuming and ted ious This forced the researcher to conduct the SlLldl' 

on limited Zones, Woredas and schools. In light of this, four zones (304"'0) were ,elected 

lIsIng ~Iralifi~d ~a lllpljllg techniqlle From th~ sample acimil1i strati\ c zone dwt \\rere !liL-IJli!:cd 

eight s",nple IVored,b II ere ,ekcted "sillg the same techllique. til l) Wllredas Ii-om each ,,;nllpk t 
Zone 

!\tier the Ilumber of Worcdas 10 be taken 1;'om each Zll nc II ~s del ermined. then I'urposil C 

sample sehonL-- ACl"oJdingh . =:-1 ;;(huob_ 1111(,,' 1..-' schools from each \\101"\..'<1:1 , \'1' \..'1'(;' sek'l' tl.-d IlH' 

the study. Consequently, 1 5~ teachers. all teachers in each sample school were includc'd using 

availability sampling to fill the questionnaire. This is because as pcr the guideline or tht· 

IVlinistry ofEducat iol1 sell':contained classroom set up (two teachers for a classroom ) i, being 

practiced at the First Cycle Prllllan' Schools 01' tile Region Therefore. all selt:colliained 

The second group of the re,pondent s cunsi,ts 01' educational expert s li'o lll Woreda Education 



Pedagogical Centers in particular were included in the study, Il ence, the tlndings of the su rvey 

are based on the information obtained from the sources depicted in Table I, 

Table I: l)i.\ Iriilution of Ih l' Respondents 

Zo ncs 

Respondents South West Awi East Total 

GondaI' Gojjalu Gojjam 

\\ 'nr.:da education e:-;perts S S ~ 8 ~2 
- - , 

! --
.~. 

School prillcipals I 6 () 
, r, 6 ~4 , 

i 
I , I 

I I 
'I each.:r, -18 3c) 

I 
.i') 31 15-1 

School Pedagogical Centers' 6 6 6 6 24 

coordinators 

T ()f,II 68 )() 
, 

-;1) 'il 234 I 

I , I , I ._--

3.3. Instruments of OatH Collection 

In order to secure pertinent information for thi s study. a questionnaire was developed as Ihe 

main instrument for coliecting the needed data , The questionnaire is composed of four parts, 

The Ilrst part was designed to obt ain background ini(JrllIari,ln about the respondent s The 

in sl luctiollal materials and equipment in School l)edag<lgil',11 Cent ers. the participatiun of 

teachers ill prod ucing and utili zing instructional materials lor their teaching aCIi vi tl ', the 

I h, Ihird pan or the questiollnairc 



cOl1laino the type of' Pedagogica l Cen ters' act ivit ies and their degree of perlurillance The last 

part was designed to identify the major problems of School Pedagogical Centers. 

The questi onnaire was prepared in A mharic in order to make the respondents fcel more 

c()l1lll>rtahle in responding to the items genuinely. The itl'nb \Vere prepared in a stru ctured 

lemll in which bot h close-end ed and open-ended items lI ere incl uded . The '1uestl onll<lIre 

cOl1lainccimainly close-ended items but with some open-ended it ems included . 

Aport fi'om the data obtai ned !l'om the questionnaire, an in tc rvicII' was emploved as an 

i lN!unk'nt 1<'1 collec ti ng pertinent in fo rma l ion Illl Ihi , stud\ -I he int cn lcII was conducted 

II ith educationa l e~ pell s !i'om Ihe Institute of Curri culum J)c\'(! lopmelll and Rescarch, 

Educationa l \ Iass Media Agency. Amhara Regional EducaTion Bureau and the sample Zone 

Education Depal1l1lents on how they perceive the contribilli on of' Pedagogical Ceillers in 

implementing the curriculum. 11 was presented in an unstructured form to enab le the 

int en iewees e>:press what they leel and think II ithout inhibition. 8esides thi s, informal 

COIl\'CI'satl on li as conducted with school princ ipal s. Sc hool PCli:Jgogical Centers' coordinators 

and teachers A ll interviews were conducted by the researcher of this STu dy. 

D" CU111CIIl analysi s was another instrument of dala collection The New Educational and 

Thl' dala tim li as collected th rough lJuesl ionnailc and i lll el'\lCII lI erl' " lpple111 clltcd by 

pCl'sunal obsen 'ation of School Pedagogical Centers PC1'lincnt inrOr111a ti on lor cert ain kinds of 

the research quest ions could be secured by obscr\' ing ho\\ the Pedagogical Cent ers are 



organized and hull' things luok like ill the Cellters. The Schools Pedagogical Cente" were also 

observed by the researcher himself using a checklist. 

3.4. Pretest of th e In st ruments 

To ensure the reliabilit\ 01' the instruments. a pil ot stud) lias carried out ill tllll \\ meda 

Education Otlices and t IVO primary schoo ls prior to the main research Ivork The s.:lec ti on 

was arbitrary as the purpose at this stage was to confirm the app licability of the instl"lllllents 

and to knoll the ex isting state of potential respondents with respect to the problem under 

study. This ,tep lI'as ai,,) considered necessary for the researcher to lerifi or nwdif\' hi s 

research iIlSrr~lJlle!H::' \\ hlch l1ad <dread)' been d~\ dop bi:!sed tH l till' basic n':.)(!cll-ch quCStiU1J:-' and 

the Literature Rcvic" 

It lVas also gil en to expens who work in the Amhara Region Education Bureau ancl one Zone 

Education Department fOl' comments on lhe items in terms orthe purpose orthe ,tud), . \Iost 

orthe questions I"ere I'Gund to be pertinent to the purpose ofthl' ,tud~. except I'JI "JIllC minor 

mod if icat ions 

3.5. Strateg ics of Data Analysis 

"a),s. t hrougit numbers 01 titrough II orcis (F raenkel and Wallen. I <)'):1: I '7) 

·11} 



Based on the above notioll. the Descriptil,e Survey method "as clllplm'ccI to cO llduct this 

stud y. This is because Descriptive statist ic method serves as a tool l'or describing or 

sum mari zi ng or reducing the proper1ies of unmanageable data 10 manageable form It il1\'olves 

tabulat ing, describ ing and ordering of data collected through questionnaire, interview and 

observation (G lass andl-lopkins. 1984'2) 

r he da ta cullected tilll 'Ugll qllc'I:"~lIa:re were wllied. tahula te'd, and the r:~'iul'n, " dlll lllS 

\\CI'I.! c.hangyd intu per"':~lltage !I.l]' analyzing the data. \Vith the other instrullll'nts. illh:l'vie\\ , 

and observation, the inllll"lllalion obtained were report ed through narrati, 'c description as ri chly - I 

as possible. 

Finelli)" a ~llJ11 ll1ary or the ilnding~. cUIlLiusiollS and rccol1llllclldaiiolls \\ere made bih(·d ,Hl till.: 

s: ~ tem(i1i zed ;n t'urlllaiio ll obtained using the above instrument s or data g(lthering 

)() 



CHAPTER IV 

4. PRESEN TATI ON. ANALYSIS AN D DISCUSS ION ON TH E FI N DINGS 

Thi s chapter is assumed to be the main pa rt of the study which presents the analysis of the 

fi ndings. The data collected through questionnaire are organized in tabular form and 

int erpreted using percentage. The information gat her through in tef"l 'iell and observation are 

also quali tatileh' described in "'I ord , 10 gilt rC,p,\lhe I,)r the basic research questi on, set in 
--I 

thi s stud) . 

4. 1. Analys is of Data and Disc uss ion of th e Findings, 

Table 2: :"IullIber alld P(' ITell l"!!(' of Returns on QUl·stio n na ires. 

Usable Returns 

Respondents Sent Returned N!! IYt) 

Woreda Ed ucation Expert s 32 19 19 59 

School Pri ncipals 2,( 19 19 79 

Teachers 154 I .j.j 144 88 

School Pedagogical Center 2-1 2 1 2 1 88 

Coo rdi nil tors 
I 

Tota l 
----j- p .(---r 

I _-' ; 203 203 

! i t I I 

:'1 



Due 10 various reasons 41 ( 17 percent) questionnaires were not returned . The remaining 203 

(X J percent) pruperJ) completed copie, or the que'liunilairc IICIC inclu clecl in the lillal 

COlllpulalion ol'lhe dala 

4.1.1 The Respondents ' C haracteristics 

Descrip li on 01 the characteristics of the respolldelli s gi,'es some basic information about Ihc 

"I III pie populalion in"olvcd in Ihe stud, Table> _, indical es the characteri stic , 0 1' Ihe 

rc,pondents olthe study. 

Table 3: C haracte ristics of the Respondents of the Study 

Wo/"cda 
I 

SdlUUI SdHJOI pl'da~ogic.:al 

ell a raLll'ri~t io EduGllion Pr illrip:ll, "I ' t ,;!(hl'n ( 'e U l l"r 

~~l: rr .\ I C Ilonl ill:lll)r\ 
. :.I n,IIII" , < a!"i!"n,', ' , I i 

~s--1 
, 

' ~" " "., . -- i ~ :-.. \ \lak I 'j 11,(, ')-1 - .,< ·n 1 s :-:5 -:: 

h :lIl:l k < . S i c'I •• : 1-1 : .. 
.. - --

,',,111, 1-:- , :'.5 
, ·'.p.n~· Il\·" •• ·If! .~ ~ 'J (, 1. ]-1.: 

1 1-1 5 -I " IIJ5 _.' IS.') .l ]-J ~ 

1 (··20 , .,: I II )7.~ h" -15.1 II 5:, 1 
21-25 2(, .. ' ,I 21 17 25 .6 ) '.j : 
lk.:r 25 Y':ar!<: Itl:' 5.2 2 1.3 .\.7 

t)l lalili..::lIj,..' ll ]("'-2 2 10.5 .1.7 

II 5. ~ 

It' Compk,..: 0.6 ,). ~ 

1 t 'Compkl': and 
S I1(Irl l~·nll 11":l1llill!!. 3. 2 , ).s -I -; 

12" TTJ " _II .. ' Ii' 9 -1. 7 l.'~ 9~.7 Ie, 7(' . 1 

12 · 1 ~.:: 

12 · 2 " ; ·1 -
I:!": 1".!1i~~. Iklm\ 20 '",:ars 

::{J-~-I , 
25 -29 ~ ~ ::11 U.s .\ 1-1 :: 

.10-.1-1 J 15. :- 1 " :- .~ \l 20.S ; ~ ~ S 

.15-.\'.1 .U,s , -1 2 1 10-1 -1-1.-1 1<' -1' ,<, 

·10 :111l1 :Ih,lh ' \·~·:Lrs " -17. ; \ h S 11<. 7 J 1·1 :: 

\ oll" TTl - Teacher Train ing Institute 

II il L're Ihl' ddl:! Ilere obtaineci (lUI IlI' tllL' ,,<I,1i "" I1lbcr Ill' lL'aclle"" prineifl<li <1110 ,>ehuul 

i'L'dagog icai Ceillers' coord inator respondeni s_ 04 7 percenl , 43 .7 percent and 85 .7 pCI'Celli of 



the school principals. teachers and School Pedagogical Centers' coordinators were registered 

males respectively. On the other hand, 5.2 percent , 56.2 percent and 14 .2 percent of the 

principals, teachers and School Pedagogica l Centers' coordinators found to be females 

respecti vel\' Ilere it ma\' be a great surprise to those who may happen to read this paper 

because Ih~IC is nOI a single female expel1 in the sample Woreda Educati un Oltices where 

these data lVere secured As one read from Table 3, temales participated lllorC in teaching than 

in managerial posi ti ons. This low temale pat·ticipation in managerial areil seems to emanate 

li'om the cultural contexts that are comillonly di sc riminated. especiall \'. in de\ 'cloping countries 

lik e Et hiopia 

The majority o!'\\'oreda education experts. school principals, teachers ilnd School Pedagogical 

Centers' coordinators had work experiences that range between 16 to 20 yea rs . Most of the 

respondcllts of the fou r groups. that is, 144 (70.9 percent) of persons had IVork experiences 

Ihat ra nge betlleen 16 to 25 years. This indicates that most llfthe respllncients of thi s study 

II ere mtlre e\perlenced pCllple. 

Regarding the qualification of the respondents, 7 ( 368 percent of the Woreda education 

experts ha ve 12+ I and 12+2 level of qualitication whereas expert s with 10+2 , I I + I and 

I~'TTI 1e\C'!, dl' qualilic'3 ti on accounted tor 12 (63. I percent ) II hile 'J~ 7 percelll or the 

('Clllers' coordinCllll rs II el c' 12- TTl level of qualil'icat ion. 

Out llf the t<Ha l number of the respondents of the school principals. teachers and School 

Pedagogical Centers' coordinators 169(91 .8 percent) haci the needed qualilication (12 r TTl) 

as it has bCL'n 1I1dic'ated in the blucation and Trai ning Polic" d<lcllmcnl (I "')-1 I I:rom thL' total 



number of the School Pedagogical Centers' coordinators, the majorit y, 76.1 percem were TTl 

graduates . However, none of them had training in educat ional communication/media . 

Besides, IU(1hi ng ililo age ilspec ts of the respolldent s of this stud). 42 I percent of sellOol 

principals. -1-1 -1 percellt llI' the tcachers and -176 percelll of the Schuol I' cdil=<ogical Cellters' 

coordinat ors were bet"een 35 and 39 yea rs oCage, whil e 47.3 percent oCthe \\oreda education 

ex pel1S were -10 and abm'e years of age. 

rcspondelll , " t'tlie "rudl 01 e lliure e\perienced The mus t saliem point <11,,", \ "Ille Ii dill the 

"bOl·e data anailsi, is that the maj"rity of the school principals, tcachers and Schuo! 

Pedagogical C emers' coordi nators \I 'ere active working force II hich is advantageous to primal'\' 

school stlldel1ls in man\' respeCTS. 

-1.1.2. AI'ailabili n of Instructional Materials in the School Pedagogical (·('Il ters. 

The educational practice in the Ethiopian schools has been still strongly dominated with more 

of teacher-cenrered c1assrnllm method of teaching (Amare, 19<)\) In this kind of class room 

ill l'duc;~:ti~1I1 

Production uf instructiunHI malcrials and informing the users about them Cillllhll be sullic ient 

condi ri un ItJ!' propel ci;r>;ru<)1l1 instructi on. Rather they must be read il y H\ ailable That is, if 

i 



the instructional materials are considered indispensable to the teaching-learni ng activit),. then 

they should be on hand in all schools. In line with point , Tucker, as cited by Solol11on ( 1999). 

has pointed out that if instructional materials are included as integral elements of the 

curriculull1 and avail able in school s. then there is a cha nce to ensure that all learners t() ll owing 

that course have ready access to the,e material s. Thus, the extent ro which instru cti onal 

materials are alailable lor tcaci le" <lnd ,tuciclll S is one or the important lilctOtS in illlprm'ing 

qualit y or educa tion in genera l, and a clih>l'<H)m ins truction in particular. 

The state of ava ilability of instructional material s in the Ethiopian conte"t has been >u rvel'ed 

The survey dep icted that the Ethi opian education system has failed for the fact that there is a 

great scareitl of instructional material, II hich nega tively alfects the quality of educati()n . For 

instance. AIll3re (19<)8) has ideill ilicd lh'llunal'ailabilit)' ofin struct ionalll1aterials lias the 111 0St 

seri ous problell1 in Ethiopian schools. 

Being aware of thi s, the Nell Education and Training Policy ( 1994) belie\ es in encouraging 

the availabilit\· ufinst ructionallllillcli,;I , lnthe (.\ isting education practice of Ethiol,ia In thc 

policy it is indica ted that cmphasi, ",,,,,11I In be "iven lor instl'uc tional materi al util izii tillJl in " 

class room instruction. 

Although attempts have been made to incorporate the issue of instructiona l materials 

a"'t il ab ilit \' and utilinllion at ihc poii,'\ le I L'I investigating its implementation become, 

.; -



necessary r\ S a resu li , the responses regarciing the avai lability of instructional material s in the 

School Pedagogica l Centers are reported in Table 4. 

Table 4: Ava ilab il ity of Instructiollal Ma terials in th e School Pedagogical Cent ers 

(1'1" = 203) 

Adequate Not adequa te i\i () 11(' a t a II 

.--...---....,----
R,'s po" d (' II t s 

1--V1~- - N!.! 'V; j \ " IXJ I ' l 1 0 - i -

Woreda educat ion experts - i - 19 11111 - -

School Principals I - ~ 
,) ..:. 17 ~~ . 7 I 52 

Teachers 12 8 ' -' 13 1 l}tI.9 I 0.6 
I 
i 

School P~d <lgog ical l'eiller " ! I} :' , IX X5 7 I -1 7 -
I 

I (oordinatol S I ! 

Ta ble 4 presents information regarding the degree to which the School Pedagogical (cillers 

coll ected instruct ional material s releva nt 10 the implementat ion of the First Cycle Primary 

School Curricu lul1l . 

..... , indicated in Table -1 , the majolil \ " ,' til,' Il)lIr groups of' the res pondeni>. ie I~' \"1.1 

percent ) responded that ins tructional lllatl'lials II I Ihe School Pedagogical Centers \\cre 

inadequate Only a few respondcllls. that is. I" ( 7.3 percent ), indicated that the Sc hool 

Pedagogical ("('111 crs CO ll t <-Ii ned adcqu :1 t L" i nS1 rth.: ! i~ lIHlI met 1 cria Is. 

did not tind adequate and well prepared instructiona l ma terial s to r each subject and each grade 



levels to enrich the new curriculum being implemented at the First Cycle Primary Schools. In 

one of the sample schools, Sebatamit Primary School , in Bahi r Dar Z uria Woreda (West 

Gojjam Zone). instructi onal materials "ere not prepared and lIlade iI\ 'a ilable in the School 

I'eciagogical Center to teach and learn the new curriculum. 

From the furegoi ng finding. one can easily understand that sullicient instruct ional materials 

Ivere not iI\ 'ailable in the School Pedagogical Centers of the sil mpl e schools. In Illos t o f the 

,dlouls thai ti, i-s -s tudy was. cunrilKLed,.Jbere has not been Ir"c1ilion o f (lbtaining inst ruc tional 

material> tillm difl'erent sources tOI a classroom instructl"n In this respect. it is clearly 

underslood tha t teachers were forced to use the traditi onal way of teaching-learning 

methodologl -- chalk and talk . in their classroom teaching. Froll1 the intormation obtained. it is 

possible to ,,}I' that the elfor!> llIade to prepare ilnd use instrucliunalmateriills in the tC<lching-

UI1<l\ali<lDiiiil vC instructiunal matuiills and usc ur tradillondi \Iii) uC tcaching Illt'th"d. the 

necessary knolVledge. attitude and skill s that student s could hHI'C gained might remain reJl1 ute. 

Regarci ing the phys ica l appearance and conciitions of the rooms used as Pedagogica l Centers, 

all uf the s:lInple schools of thi s study had no rooms constructed lo r the purpose of 

l'ed<lgugic<l1 l 'emer acti vi ti es. It has been observed th at ,t<ltl' roO lll S ill sel en schoo l, and 

c'lilssreHlllb in 17 schools were being used ilS School Pedagogical Cemers All the sa mple 

Schoul P l'~i(l~ogi cal Centers had l> 1l1~ ' one rool11 L1 sed Itl! pr~pariJlg instruct ional Illaleri,tls, 

III t ile ninc' ,ample SC lloul I'edagogical ('em"". il had hc'CIl llbsencd that the alailabk 

instrllctiunal material s were organized by subject s/ci epartmen ts. On the other hand , in the rest 
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of the School Pedagogica l Centers, instructional materials were stored in messed-up manner , 

The majorit y of the respondents of the study, i,e" 19 1 (94 Percellt) said that most of the 

instructional material s, if not all , in all the School Pedagogical Cent ers were prepared by the 

Pedagogical CCll te rs themscives, except t(Jr electronic devices, This \\as also confirmed during 

the ubsen'a ti c1l1 " fthe Centers 

The type of ilblrLlctional materials available in the sample Sehoul Pedagog ical Center, ,,,'ere 

in structional 1~!:lterials 'llailable Illr eac'h subject area in the sample- Sl'hool Pedagogical 

CetHers 

Table 5: Types of Instructional Materials AVlli lable in the School Pedagogiral Cen lers. 

Catc:,!oril'" 01" Quantity RouO'hll' Cuunted) 

\1"l l u'IIl:oti( , Envi l'ol1l1'1enl ! 
III SI ru e (i on :1 1 \1Il11:l ri( English al Science ,-j- ArSlhl'tir Tota l 

.- \' ~ I "-II N" 0 i\i" 0
0 Nt! i 0

0 l\lllierial, 0 ' - j\.!.! f) 11 I ~:..' I) (I 

Gr~ph i (s 
... :-; - ')'J,7 II()I ,)() ( 1::;7 ::-: :' 22~ - , I l': 

, :,,3 -1 :-\('.;\ -

l"lodels , , o.l " 01 ..;~ l eu Xl -.. - .1:- 1:- I 17') 5.:< -

Objects I 20 -u " J.-I Ib-l ('(}.:' 195 6.-' 
Radio i 17 u.) 

Tape I 
- <) 0.2 

Recorder 1 

Th l' ilHcn : "I' I .. !lk- :' is Il' l'nlist the quantil\' of instruction:" lIl;t:l', i,ll, "I ,Iil"b lc in tlte: School 

Pedagug ical C':n1crs in term ::. or their categories and subjcl'l (1! 'l'; \:--

majoritv of I he' IIlstructional materials ava ilable in the Pedagogical Centt''' (8b 8 Percent) we re 

g r(jph!l' ~· map'_ di ag rams. piclures. Ilash cards. etC \\hieh ;11\.' ~i lllpic :l~ \\ell a~ do 11tH Ill'(;d 

cost II m<ltl'riab 10 prepare and accessible On Ihe Dlhel ham!. l'IeCllunic devices radio and 

tape..: !ccurdcl "bellCd ollly ~} 7 pen . .:t!nt Ollt or the total rOll~ . .dd\ ,,'UlJllll'(l llblructiollal mate ria ls 



In the sample Pedagogical Cenlcl' Most of the radios and tape recorders II ere dUllaled by 

donors INGOs 

01' all the 10lal instructional malerials (3034) available in Ihe sa mple School Pedailogical 

Centers. the ia nguage art(!~ 

percent) .\cslhetic subject> had the IGlvest , only 271 (8.9 percellt) of the illsll'cldional 

materia ls related to Aesthetic subjects 

From Table '. therefore, it could bl' c:clllduded that al most all (99 pcrcl'l11) 01' the ;n,tructil)na! 

plcpared and g~lthcredli'onl il)l,!!" cI\ailable materials . The instructi onalm<lICrials Ihal can be 

used for instructional purpose could be simple devices or high technologica l equipmel11 When 

there is no al.:cess to compl e:" and sophisticated materials, th e alternati\ eo v,la~· is to f"t'l\ on 

locally prepared, simple and ine\pcnsive materials thai can stimula te some or the sellse I)" Ihe 

teamer if pos'lb le . 

It was reponed by the majority ort he respondents 92.1 percent of thi s study in Table ~ Iha l the 

sample School Pedagogical Cellt crs' were equipped with inadequale instructional materials. 

The respondents or lilc 'I ud\ lI('tT asked to identify the major reasons le)r Ihe sill)rt :r','-e or 

• la ck of.ltiequ<ll(, l r (Jilli!l~ dll preparation anciUlilizati olls ufill:-.lrtl':iidJ1i.d 111;.Iil'!I:!I~ { -U_~ 

perCCllI1 

• short age of'budgel (36 I I'erccllt) 
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• shortage of time or high teaching load ( 10.6 percent) 

• shortage of equipment lor preparing instructional materials In the School Pedagogical 

Centers (53 percent) 

• lack of teachers' int erest towards the Pedagogical Center (3.7 percent). 

• shortage oj" locallv al'ailable materials (0.5 percent) 

The problem of Iilck of adequale training on prepara tion and utilizalion of inSil uc tional 

-lllat erial5-1""1&-the-lllost_serious-Leas.w.Lid~J1lifJed b~iJ he teachers and the school princip,d, The 

School Pedagogical Centers' cOOl"dinators and Woreela education expert s sa id Ihal shonilge ot" 

budget was the 1110st limiting factor causlIlg the sca rcity oj" inst ructional material, in Ihe 

Pedagogical Centers 

Among the si, Jea~OIl~. the lllu:)i !!'l'C1lH.;ntly mentioned by the majority of r~sp()lldeI11~ \\(1;-. 

considered to have been the mosl serious reason for Ihe shortage oj" instruclional milleri al s in 

the Scholll Pedagogical ("elller, In the same manner. shortage of adeq uate budgel Iii" al so 

considered \{ I have b~t'111he Sc('l..HH.i major cause l'or the scarcity orinstructionalmalt'riai... \11 lilt' 

Pedagogical Centers. Shllrtagc 01' I illle--high teaching- load, was considered to hm e been I he-

third reason . 

In order to see hOIl much II,tining on inSlructional mat erials prepal'ation and usc 11,[> P'l) \ ided 

J:du~ational R~searclt Team " f I ill' Regillnal Education Bureau 10 gel such 1\ pe "I' i nt ~ ' lIll;lli ()l t 
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In the Ethiopian educat ional system, the Regions are mainly responsible for the quality and 

relevance or responsiveness of nation-nationalities needs and student background of the 

implemented curri cu lum in the system . As a result , provid ing orien tations in the form of 

seminars and \\·orkshops to the 10IVer responsi ble bodies and adopting unit s is of' paramount 

importance l'or the Regional Education !:lurea ux . 

Though the statistical data of personnel trai ned at different levels on the preparation and 

utili zat ion of instruct ional materials and other related issues of Pedagogical Centers was not 

ava ilable due to lack of a systemat ic record keeping or document ation, it was e"plaincd during 

the int erview tha t the Regional Education Bu reau had provided ori entations on certain aspects 

of Pedagogical Center by its experts at difl"erent times for the Zone Pedagogical Centers' 

coordinators, selected Woreda Pedagogical Centers' coordinators and for a very few school 

Pedagogical Centers' coorrlinillors selec ted fi·om the schools which had sho\\n better 

pert'orrnance in their Pedagogical (emer activities 

According to the Pedagogical Center coordinator of Regional Education Bureau, the 

orientat ions that were given by the Regional Education Bureau include preparation and 

utilization of instructional materials, fundam entals of research act ivity, curriculum evaluation, 

and how to plan the activities of Pedagogical Cent ers. In addition to this, different manuals 

were prepared and di stribut ed to rhe Zone Ed ucation Depart ment s and Woreda Education 

OITices. But both the orientations and document s did not reach the school level Those \\ ho 

hal e panicipated in the oriemation program at lhe Regional level IIcre c'\pcctcd 10 Illultipll' 

the sk ill s they ncqu ired to the users in their respect ive schools 
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Although such type of orientations had been organized by the Regional Education Bureau, said 

the coordinator, they were not considered satisfactory. There was no follow-up mechanism for 

experts of both the Regional Education Bureau and Zone Education Depal1ments whether or 

not those who had got the orientations multiply their skill s. The mai n reason was shortage of 

budget at all le,·els-- Region, Zone, Woreda anci school. 

Ti ll 1990 (E.C) , budget was allocated for the Zone Education Departments from the Regional 

Educa tion Bureau to acti vate the fun ct ions of Pedagogical Cent ers. However, since the Zones 

and Woredas ha ve been given the right to allocate their own budget both at Zonal and Woreda 

levels, the iinancial su pport that was provided by the Regional Education Bureau had ceased 

af1er 1990 (E C). The Zones and Woredas had to allocate their recurrent budget for the 

Pedagogical Centers by making agreement with their respective Zone and Woreda Councils. 

But as have been seen from experience, due consideration was not given by the Zones and 

Woredas. 

On the other hand, in West Gojjalll- on~ of the zones of Amhara National Regional Stale. 

attent ion seems to have been given to school bui ldings and students enrollment than to tra in ing 

of personnel and teachers in preparation and utilization of instructional ma terial s. The 

Pedagogical Center coordinators of the Zone Education Department underlined that shortage 

of budget, lack of train ing allli time shortage were the main problems that hindered the 

Ill nct ions of Pedagogical Centers at schoul lei el. !-I e Il!rIher sa id that though there are 

Pedagogical Center coordinators at the Regional. Zonal and Woreda as well as school lewis. 

they have little or no needed e~penise 10 facilitate the act ivities of the Centers . Accord ing to 

the resource person, the main problem observed along the structure is the inexistence of 
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• School Pedagogical Centers' coord inators, teachers and student s have not got clear 

gu idelines and catalogues which could help them III the preparation and utili zation or 

instructional materials for a class room instruct ion 

According tel the coordinator or Fitawurari Gebrye Pri mal") School Pedagogical Cent ers' 

adequate and continuous ori entati ons on how to prepare and use instruct ional materi als should 

be provided lo r school principals, teachers, Pedagogical Centers' coordinators and students 

Secondly. an e~clu s i ve budget should be allocated II'om the higher responsible bodies­

Regions, Zones. Woredas and school management to all respective Pedagogical Centers to 

enable them fu nction ellcct ive ly. Thirdly, School Pedagogical Centers' coordinators should get 

li'ee time-- Ie,s teaching load , to coordinate the acti vi ti es of Pedagogical Center elrecr ively. 

Lastly. the attitude of co nsidering Pedagogical Centers as Inerely gi"ing sen ice in preparing 

instructional material s for the teaching-learning activity by higher management bodies and 

users in the $\ stem should be avoided. 

Ilowe,'er. III any educat ional system which has low level ski lled manpower and minill1a l or no 

training ill ail , orientation about the ways and means of pre paration and utilization of 

instrllctiollJI ma terial s is necessaly. 



In order to assess whet her or not the respondents of this study ha ve got the required training 

on the objectives and runcti ons of' Pedagogical Centers as well as on the preparation and 

utili zation of instructional materials. a question was included in the questionnaire . Table 6 

shows the result s. 

Table 6: The State of Tn lining as Reported by the Respondents 

(N"= 203) 

Trained Untra ined Total 

Respondents N!.! IY(j N!! 'Yu N!.! t% 

woreda Education expel·ts :; 26 .3 14 73.6 19 tOO 

School principals 
, 

I 'i . 7 16 84.2 19 100 , 

Teachers ~ 5.5 136 9~~ I~~ IOU 

School Pedagogical Cel1ler 6 28 .5 15 71.4 21 100 

coordinators 

A very lew respondent s reponed that they had got some sort of orientation but the majority· or 

them respond~d [he opposi te '1 able 6 indicates that 26.3 percelll li'om the \\ 'oreda etlllcati,1n 

experts, 15 7 percent or the principa ls. 5.5 percent of teachers and 28.5 perccllI of the School 

Pedagogical Cemers' coordinators had said that they had had the oppoI1unit), once abo ut 

preparation and utilization or in st ruCtional material s within a very limited duratil)n (3--1 daYs) 

after they ha,j gr:lduated lillin the ilhtitutes or Teacher Traini ng "here:ls 7, (, pl'le-elli ,[ ' the 

Woreda e:-:pens. 9-1.4 percent llr the leachers, 7 14 percelll Ii'olll the I' l'dagugical <.'eilie rs' 

coordinators and 84.2 percent or the principals claimed that they did 110t ha ve such an 

oppot1unity after their graduation li'oll) Teacher Training Institutes. A close observation of the 



data in Table 6 indicates that the majority of the respondents, 181 (89.1 percent), had no 

train ing in prepa ring and utilizing instructional mat erial s from locally availab le mat erial s. 

From those \ ..110 responded that tltey had got training on preparat ion anel utilizat ion of 

instructional illaterials in Table 6, all tlte 22 (100 percelll) sa id that the training givcn to tlt em 

v.:as not adequate. 

Furthermore. as it has been observed by this researcher that only 5 (20.8 percent ) or the 

sample schools of the study had poorl y organized libraries There \\ CI e no aclequate references 

and other pll lit cci materials whiclt cou ld be used for eaclt subject and grade level On the ot her 

hane!. 19 (79 I percent) of the sample school had no library service HI all. 

Tlte variet\ :lnd quantity or instructional materials are current !I' becoming so vast in the 

teaching-leanJ ing process Hence. special knowledge on ho\\ to prepare and use them is 

Ikedl'll \1,t , lcr\, o t' instructioltal materials cannot longer cOlbtitutL' Inerd\ an incidental aspect 

of' personal prepa ration. It is also diflicult to expect a teacher to teach ellectively his/her 

subjects lor his/her students unless he/she has a sk ill ho" to utilize the whole instructional 

material s in ,1 class room instruction . With other relevant strategies, this can be possible 

through a special training of personnel involved in the system .. '1 teacher has to be trained to 

use instructillnal materials which are used in his/her classroom teaching rather than in the 

tratiition,t! \ ':l \ ot'teac hing. The respondents of the stud\' \\ ele also asked to mClllion poss ible 

Ineasure" th:ll should be taken to strengthen Pcdagogical Centers Among the several 

• pro,"id illg Cl')l1 tillu OlI S and ack'quate training Ull Ihc" ILIIKlions and objec ti ves or 

Peda", 'gical Center in general , and on prcpal ation and uti linttiun un instructional 

lllateri:Jis in particular to the adopting unit s. 



• allocating adequate and exclusively held budget to activate the function of School 

Pedagogical Centers effect ively. 

• rcducing the teaching load of School Pedagogical Centers' coorciinators 

• assign ing trained manpower at the va ri ous levels of the system. 

' [1-:.3 . ralTldp~1iun-of 'Fcachcr in Preparing and Wilizin~strll('(ionaf 

Mat ('ria Is in Schoof Pedagogic;lf Cen tC.1'5. 

The various instruct ional materials require careful planning on the part of the teacher. He/she 

l11u st decide when , what, how materials are to be used best to the advaillage of st udents. One 

role expected from a teacher is to prepare and use instructilillal materia ls in his/her classroom 

teaching. However, in most cases, there is still a problem of using instructional materials 

according to the needs, illleres ts anci abilities or students EI en 1\ hen matel iab arc avai lable, 

teachers are reluctant to use them in their classroom teaching. 

(,7 

-I 



The school principals and the School Pedagogica l Centers' coordinators were asked to rate the 

degree of teachers' participation in preparing and utilizing instruct ional materia ls for their 

teaching purpose. Tab le 7 shows the result of the responses. 

Ta ble 7: Pa rti cipation of Tcachrrs in Prepa ring and Utilizin g Inst .... ctional Mate rials 

(N" = 40) 

Degree of Participalion 

Res po Ild ems High Medium Low Nonc Total 
-

N ~ I 'Yi, N~ %1 N!! 'X, N!! (X, N!.! 'X, 
I 

School Principals I ! :; ~ " J,I,:' II. Xhl.~ - - 19 lOCI -

I 
Schoo l Pedagogical Celli er 

coordinators 5 2., X 6 2g,) 10 ~ 7.G - - 21 100 

In Table 7. about 84 .2 percelll uf Ihe school iJrincipals and 47.6 percent of the School 

Pedagogical Cenlers' coordinators responded that pan ici pation of teachers in preparing and 

uti lizing instruct ional materia ls in Ihe Pedagogical Centers was lolV. Only 5.2 percent of the 

principals and 23 .8 percent of Ihe coord inators rated the part icipa ti on of the teachers in 

preparing and utili zing inst ructional materia ls as high. 

According 10 the majoril l·. 26 ( t'~ p,'r,:clllj or the re,pondents ;15 shown in Table 7. "",' can 

conclude that the part icipation nl' tlil' le<lc!1I . .' rs in preparillg alld utilizing instrul't iullal l1l~lt("ri,lls 

ill the Pedagogical CelllCJ's lias IlllI 

Teachers lVere also asked to rat e their degree of participation in iJreiJanng and utilizing 

instructional mat erials in the Sehoul Pedagogical Centers. It was onl y 14 (9.7 percent) ol't hcm 



who said that their participation was lOll. But 130 (902 percent) of them rated the degree of 

participation as high or medium . As it is observcd fi'om the responses of teachers, there is a 

room for doubt whether thi s claim is altogether true . For it to be accepted as a genu ine 

response, at least the majority 01' the school principals and the Pedagogical Centers' 

coordinators must ha ve responded that the teachers' pa rti cipation is high or medium . This 

,eems to be :1 COI'cr l'o r not exposing onesell' Thus, t hi s may be enough ground to qucstion 

the claim of teachers that the) had high or medium participation in preparing and util izing 

instnlct ional material s in the-£GflOol Pedagogic.al .cent e l·s~and it would be fair to take the 

response given by the principals and Pedagogical Center coordinato rs as evidence. In addition , 

as the resea rcher of the study had obselved the record in the School Pedagogical Centers of 

the sample schools, the par1icipation of teachers bot h in preparing inst ructional materials in the 

Pedagogical Centers Jnd belITO\I·ing them Ii-olll the Celllers had been registered b\' the 

coordInators or the Centers evcll'day and reponed to the school ot1ice at the end oCthe "cek . 

All the School Pedagogical Centers' coordinalOrs of the sample schools had a record IIhich is 

used tar registering the par1icipation oCteachers in the Pedagogical Center activity. 

In t'ormal di scussion was al so helel \I ith til" coordinators during the obsen ation u!' the 

Pedagogical Centers. Most of the time, according to the coordinators, teachers' partic ipat ion 

in the Pedagogical Centers is nominal. Thev did come to the Center not to be considered as a 

non-participant which inturn would aneet in their ca reer structure. 

participation of teachers ill till' Pedagogical Cel1lcrs ll ) \\ !'I,HII" major reaSOll S \\CI"t: gi\l'l1 h~ 

those respondents who responded 'low' lor tile degree of teachers' pal1icipation in preparing 



and uti li zing instructional materia ls in the School Pedagogical Cent ers. According to them, the 

major reasons were: 

• lack of adequate training (45 percent) 

• shol1age of time ( 27 .5 percent) 

• lack of teachers' interest to pal1icipate ( 17 .5 percent) 

• lack of eq uipment/materials (10 percent) . 

back-0f I-~a ining was. tlte moSI seri ous reason id enlili"d b) the cuorti in<ll ors principal s and 

leachers. The coordinators and the teachers claimed that shortage of tillle was the most 

limiting faclor causing their poor performance. Among the teacher respondents 121 (84 

percelll) had "-8 periods per day and 134 (93 percent) of them had 2<1 -36 periods per week. 

Hu\\ en~r , mo,\ respondenrs in all groups who respo nded 'Ie", panicipJl ion' 'ilid that teachers 

ha\' t' IlOt be~n given adequate trai ning U ll ho\<\/ to prepare and lltiliLl' ins truct ional material s. 

The school principa ls and the coordinators of the Pedagogical Centers have pointed out the 

main probl ems they faced to organize seminars and work shops lo r the teachers and students 

during rhe inturmal inre ly ie\\ held with them. They all sa id Iha l till' schools management or the 

School I' eda;!ogical Centers Il ere not in a posit ion to organiLc such programs fo r their 

teachers and siudent s clue to lack of budget and trained personnel on h011 to prepare and 

utili ze instruu ionalmaterials. Because of these shortcomings of the school s, both leachers and 

siudents II er~ not ex posed to the necessary skill s used lor plepnring and using instructional 

abu pl) inl ed llln Ihal lack o t' mva reness o l' lhe ru le lll' l'cciagllgical ( 'l'nler in illlp rOl ing qual il ) 

of siudelll lea rning, and the li se of traditiona l way or teaching methodology II'ere al so the 

reasons lo r unsati sfactory part icipation of teachers in the Pedagogical Centers'. 
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Al l these could add considerable weight to the ea rli er inference that the most seri ous reasons 

tor the scarcity of instructional materials were the lack of training and shortage of budget. 

On the ot her hand, during the interview held with the director of the Institute for Curriculum 

Development and Research (ICDR), he has given hi s own suggestion about the role of 

teachers in the teaching-learning process. To teach elfect ively, a teacher has to use va nous 

-~al}pr0ach€!r{)r t.eacbiJlg....lYi1lLappropriate instructional ma terial s. Preparing, select ing or using 

instructional mat erial s is one of hi,/her roles in hi s/her teaching activit y. But I'rom long 

experi ences of our system. teachers' part icipation in preparing and uti li zi ng instructional 

materials for a classroom instruction was not satisfactory. Teachers have alread\' gO! training 

on how to develop and use instructional materials for their classroom teaching during their stay 

at the Teacilci Training Institutes According 10 the director of ICDR, teachers ha\ 'e rhe 

in formation thai they shou ld plepare and use instructional material, du ring a ci,bsroom 

instruction. It s practice hm,ever. seems to be neglected. Most teachers were round to be 

unwilling to prepare and use instructi onal material s. The lack of adequate training on h011 to 

prepare and use instructional materials in the Pedagogical Centers was the reasun that teachers 

mostly have claimed. This is the common reason many teachers raised as a faclOr tor their 

reluctance in preparing and using instructi onal materi als, but it seems lame e~cuse though in-

service training is necessary 
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One means of improving the qual ity of teaching- learning actiyity is updati ng teachers through 

in-service training. The reasoning here is the rapid and continuous innovations in educational 

technology push the age-long tradition of teaching methodology to obsolencc. In tOda\·'s of 

Ivorld uC special iza tion and ((lIllplnitl. a teacher's preparation should not be termin,ned at a 

yea r program of train ing in the Insti tutcs. Therefore, there has 10 be a necessity fo r teachers to 

adequate exposure to instruct ional ma teri als preparat ion and uti lization ski ll development at 

their job. It is an essent ia l means through which ex pected and positive atti tudinal change and 

skill development can be achicI·ed. 

In general, based on the responses fi·om the majo rity of'the respondents and the description 

mentioned above, it is sound to conclude that teachers have failed to meet one of their roles--

preparing and ut il i7i ng instruct ional materials for their classroom teaching to improve students 

learning and make learning tllC{lllinglid 

4.1. 4. Availability of Equipment in School Pedagogical C enters. 

When the instructional materials at hand are inadequate and unsat isfactOlY to employ in a 

classroom instruction, the teacher should prepare his/her own instructional ma terials wi th the 

help of the Pedagogical Ccnters (ourdin3tor and students. In order to prepare inslruclional 

materials I·i·om locall) available Jllillel ials suitable equ ipl1lellt hale to be available ill thc·Cc·nter 
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Though t he majority of the respondents of the study repol1ed that the School Pedagogical 

Centers did filce a problem of instructional material scarcity, they were also asked a question 

which focu ses on the availabil ity of equipment in their respective schools. Table 8 depicts thi s 

point. 

Table 8: Availability of Equipment iu the School Pedagogical Centers 

(N" = 203) 

\Vorc(la Schoot 
Edu l: ali ull Sr hool Teachers Peda:.!ogital 
E:\.pc n ~ Prillrip;1 1 Center Tota t 

Courti il1 ;ltor 

Responses 1\" ! - (}'I, ~ ~ I~) N" °A) N~ 'Yo N~ cYt) 

Suilicient - - I 5.2 10 6.9 I 4.7 12 5.9 

Not sufficient 18 94.7 18 94.7 122 xv 13 (, t.9 171 84 .2 

None at all I 5.2 - - II 7.6 7 .' .) .. ) 19 93 

No response - - - - I 0.6 - - I 04 

As shown in Table 8, availability or equipment was considered as not suffi cient by most or the 

respondents 84.2 percent. On the contrary, 5.9 percent of the respondents claimed that the 

School Pedagogical Centers had sutlicient equipment for preparing instructional mat eria ls 

II hereas 93 percent or them indicaled Ihal equi pment were not aqlilable at all in Ihe 

Pedagogical Centers 

During the interview \I ith the (oortiinatllr llr Pedagogical Centers in :\mhara lZ~g i ollal 

Educat ion Bureau, he said that though some attempts were made by the Regional Education 

Bureau to equip schools with Ihe necessary equ ipment used for preparing instructi onal 



materia ls, IllOSt of the Prima lY School Pedagogical Centers st ill have no suili cient equi pment 

due to the inadequacy of budget. There are many primary schools in the Region whose 

income generat ing activiti es are constrained by lack of resources. This made the schools not to 

have adequate budget of their own to buy the necessalY equipment for fac ilitating the activity 

of preparing instructi onal materi als in the Centers. Donors' support fo r strengtheni ng the 

School Pedagogical Celll er, I~ as nOI also sa tisfilctory. Short age of equipment in the 

Pedagogical Centers, there lore, could be one of the reasons tha t made teachers, students and 

coordinators of the Centers less acti ve in preparing instruct iona l materials from locally 

ava ilable materials. 

What one can infer fI 'om Table 8 on page 6 1 is that scarcit y of equipment in the School 

Pedagogical ( enters is one of the SL', ious probkm;, or the Pedagogical Ce lli crs in the Region 

The shol1age of equipillent in the Celliers \Vould strengthen the idea of considering 

I'edagogical Cemers as nominal establi shments in the system. 

Before comi ng to the culmination ot' the analys is on thi s part (Table 8) , it may be wonh to 

mention an importa nt poin t Ii'om tl·IO II rit ers to give more weight and importance lor the need 

of different type of equipment to School Pedagogical Centers. According to Brown and others 

( 1983) and Farrant (1 980), the recogniti on of the need for locally produced instructi onal 

material s has encouraged the establi shment ur resource center (Pedagogica l Cent er in the 

Ethiopian cOllt e., t), in indil id ual ,(hool, To oiler a Ilumber nt' prolessiona l and technical 

~l'!"\ l e t' S, [ l l\.~Sl' (' e!lt ~ I ':>' b:l\l' II ' [,,' \\l'll l\llilPpnl \\jlll il C (C::iS;\r~ t' L] U iP I1l1..'ll\ ttl h,-' u .... L;d ,1:-. 

instruct ional materials production centers Sutricicnt equipment that enable teachers, student s 

ancl Centers' cool'dinators to prepare instructional materials from locally ava ilab le sources 

should be there in each School Pedagogical Cent ers. 



In chapter II of this study, it was made explicit that preparing and selecting of instructional 

materials for a classroom instruction needs a team effort in volvi ng teachers and stucient s. 

Involving slUdents' in preparing and selecting the instructional materials used in the teaching­

learning acti vity has instructional value. Students develop their creative skills whi le 

participating in the preparation and selection process uf in,tructional materials in the 

Pedagugical Celllers. Tu do this. however, they have to acqu ire some practical skill that 

lI·ou ld help them to prepare instructional materials in the Cent ers 

In thi s connection. the School Pedagogical Centers' coordinators of the sample schools were 

asked to rate the participation of the students in the Pedagogica l Centers. All the respondents 

(100 perccm) said that the participatiun of students in the Center, lias ve ry Ill\\, . The reasons 

given bl' the respondents for the low parti cipation of students were similar to the reasons given 

for the low panicipation of teachers in the Pedagogical Cent ers 

melltionecl for the 

The cii l1erent reason 

st ud ellts' lOll panicipation is that the students' labour \\'as hi gh" neecled by their par'ent s after' 

school hours. ]Jarticularly, in rural areas. 

From the information obta ined above, it could be summa rized that the students were the 

remote ti gure, without realistic participation in the Pedagogical centers of the Schools The 

r"'L':rrchcr "illl Sil'e (19S3). l; NI.' SCO( 1(84). and I<nirk allli ('Jl r, LlI"lln (IC)~()) \I·hel ,aid Iha t 

illl oki ng stllLkms in ]Jroclucing, selecting and eva luating Lli' instructional mat eri als has 

important vallie lor a classroom instruction. Learning becomes more efiective when students 

themsell'cs take part in ]Jroducing, select ing and evaluat ing ]Jroccss of inst ructional materials. 



To the question incl uded in the qucstionnaire fo r the respondents o r the study whether or not 

the Pedagogical Centers are lI sctlil establi shments in their respective schools, the vast majority 

199 (98 percent) of them agreed that Pedagogical Cent ers are very im pol1ant lInit s that can 

a!)sist teachers in im proving thei r teaching acti vit y, in particular, and for quality of' educa tion in 

general. School PedagogiCill Centers, accord ing to the responses of the respondents, are 

Centers where both teachers and student s cou ld prepare instructional material s which would 

help in making student learning meani ngful. 

Anol her im purtanl quesliun Ihat shuul d lo ll ow the discus!)ion on availl bifityUll nslrli Cl loi1il1 

materials and olher equip mem in the School Pedagogical Centers is hOI, frcqucm k t ~ac hers 

use the instructional materia ls in order to im prove a classroom instruct ion. Table 9 shull'S the 

ex tent to which teachers li se insmlCtional materia ls in their teaching activity 

Tahir 9: l se of In slrllnional !\'Ia terials by Teachers as Re por ted b\ the Sc hool 

Principals, Pedagogical Ccnters' Coordina tors an el Teachers. 

(N" = 184) 

I. How frcq ul'nt ly <..1 0 ll'lId ll' I"!I U ~l' School St.'hoo l 

illSl rtK liOlui llwll'ri ab in (IH:ir Prin d pli is TC:lchc rll I'(, tl ago~kal Tut:ll 
( \ 'nlt'!' 

C Ullnliua lU I"S 

classroom teachin g'? N!! 0/;, N!.! % N!.! (Yo N!! (Yt) 

Every clay 2 10.5 16 I I I I 4.7 19 10 -' 

A, and When needed I" iX t) 125 }ib.X 17 80.9 1'7 0- , :'I ,1 

Sometimes :2 I (I .:i 
, 

2 3 14.2 8 -1. 3 j 

NO ll e at all - - - - - - - -

:\. \ ailabil ii) di I lbtlUL l klij,11 Ill;~!l.·lii.lb ill S..:huol I'edagugici.ll (\,,:Illl'i':-' \.'(lIllhll th,: :-.ul)iL~\..~ilt b\ 

itself unl ess tc\Ichcr; and stU(knl S mak e Li se of them fo r imprm' ing th .: Ic'achi ng-k arn ing 

process in cla ss rooms. 
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As an out-growth of Table 7, Table 9 is intended to gather information on how frequent ly 

teachers make use of the ava ilable instructional materials in thc School I' cd<lgogical Centers. 

In this connection, 853 pcrcent of' the responcient s con flrilled that teachers use instructional 

materia ls in their class room teaching as and when needed . On the other hanel . 10 .3 percent of 

them responded that teachers used instructional materials everyday in their tcaching activit y in 

a class room. Besides. 4.3 percent of the respondent s cla imed that teachers sometimes used 

instructional materi als in their classroom teaching. 

A close observation of Table 9 shows that the majority of the respondeills asserted that 

teachers attempt to support their classroom teaching by uSing instructional materials . 

However, there could be a doubt about teachers' commitment of using inst ructiona l material s 

in their teaching :tdi\'it\· for a number of reasons. Fil'stll', man\' researches have ascerta ined 

that many kaehers are using an age- long traditional way of teaching mcthodulogy -- lecture 

method, in Ethiopian schools. And instructional materials are considered as secondary to 

verbal prese111 at ion . Such teacher dominated classroom instructi on has a negat ive impact on 

the use of i111 eracti ve maferials for a classroom teaching- lea rning activity (Amare, 1995,; 

1999). Secondly, about 85 .3 percent of the response under the category 'as and when needed' 

shows that teachers have the whims to use or not to use instructional lllilleri~ l s in their 

cl~ssroo lll tcac hing. In rea l sense, it implies that teachers li se instructional mat ~rials whenever 

they fee l like using them They can be used onl y at the whim of ind i\ 'idua l teachers because 

they Me eunsi,kred as 'aiels' to teaching activity. 

The phrase 'teachi ng aid ' has double mistakes. First ly, it indi cate, that instructillnal l1lillerials 

are linked \I ith tcaching rarher than learning. Second ly, instructi onal ma terials are the means 
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to make clear the abstract concept, principles and ideas, and they are part and parcel of a 

curriculum . But the phrase 'teaching aid' implies that instruct ional materials are secondary aids 

or support s to the teaching-learning process. The concept of 'teaching aid', in general, shows 

that the teac hi ng- learning ac ti vity in a classroom can be properly operational without the 

presence oj' ilb truuional materia ls (Amare, 1995) However, pract icing a studem-centcred 

classroom instruction in whi ch students are the ma in actors of instructional mat eri als 

pl'eparat ion and utili zat ion is not possible with the preced ing conception of teach ing aids. 

Research el iclcl1cCS also ShLl II that children II ho hal C access to different instruct iLlnal mate rial s 

learn more th;;;] those II hLl e1Ll nLlt ha ve the access . According to Farreil (198'1) and Lockheed 

and Verspoor ( 1990) as cit ed in Amare and Tassew (1996 :36), the provision and use of 

additional learning materials in all subjects and for all top ics facilitate students learni ng. Thus , 

it is advisable ,hat for every lesson, part icularly, in primary school curriculum, there is always 

one or more lea rning materials that could be used to fac il itate the teaching-learning auil itl' if 

the teacher d",ires tLl do so and has the necessary sk ill s to prepare and usc it elrectil 'ely 

(Amare and T,~sse", 199630) 

The researcher of thi s study also observed the instruct ional mat erial borrowing list of teachers 

in the sample School Pedagogical Centers. The number of instructional mate ri als used by each 

teacher in the SC illlllls ranged ti'om one to ten till December. 1999 Il ere. the range of' the 

figure ind icdte> I ill' Jlllmb~r or times the teaciler burrowed instruuiun:ll male' rial> li'um the 

Pedagogical ('emer ancl used in hi s/her classroom teach ing. According tLl th l' ubselY:l ti on of 

tilc bOITO\\ in~ list of' instruct ional materia ls in each sam ple School Pedagogic'a l ('cm er. the 

participation l,r teacile rs in usi ng the available instructional material s is WI'\' Icl\\ 
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A question was abo included in the questionna ire to secure inlormation from the school 

principals, teachers and School Pedagogical Centers' coordinators whether or not the School 

Pedagogical Centers had given service fo r the teachers and students out of the school working 

hours. Of ali the three groups of the respo ndents, 165 (89.6 percent) said that the 

Pedagogica l Centers were not opell ed alier the schools 1V0rking hours Tile l11ajorit\· 01' tilc 

respondellts ill each group respolldetl in the lIegative. For ill stance, I )(78.9 percent) "I'the 

principals, 16 (761 percent) ol'tile Pedagogical Centers' coordinators, and 134(93 percelll) 01' 

the teachers said 'no'. 

It is poss ible 10 assume. tilli S, the nl 'cra ll parti cipation of teachers and students in the School 

Pedagogical C~lllersl \\ 'as lIll~~lIi::-.EI~l U [,.'. alld the Centers \\ l"1 e Ilul ill sllch a po~itiun lu allain 

their objecti ves and tlmctions for which they were established. 

4,1.5. Support School Peda gogical Centers Get from School Ma nagement 

Many educationis ts tett tilal the objective 01' a school management is the bell erment u!" 

curricululll . The most promi nent role 01' a school management as pointed ou t by Dul l ( 108 1 

203-204) is that of laison and supporter of al l the school activities. Apan from its sen'ice as a 

go-between there are other types of roles a school management be held responsible in mailers 

of School Pedagogical Center <]c tilities Fill-ctive running of Pedagogical C~nil'r ac til ilie , 

A school management , tilu ,. has to establish a Pedagogical Center according 10 the dir~ction 

and guidance of the higher managelllL'Ill in the system, appoints a School Pedagogica l Center 

coordinator(s) li'om among the stall' by considering the sk ill s and general knoll-llll\\' of 
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preparing instructional materials, allucate suilicient budget for the Pedagogical Center tha t 

enable it to activate its funct ion, organizes ori entation programs bot h for teachers and students 

regarding to the objectives and tunctions of Pedagogical Centers as well as on how to prepare 

and utili ze instructional materials, arranges di scussion forums for exchanging experiences 

among teachers which help them to improve their competencies and teaching strategies, 

creates relation with other Schnol Pedagogical Centers for exchanging experiences, inspects 

the acti vities or teachers allCl studellis in the Pedagogical Cent ers, etc. (Mini stry of Educat iun, 

1980) . A school management. in genera l, should make the school situation favourab le to 

promote the functions of a Pedagogical Center for etTecti ve curricu lum implementation. 

In relation to this poin t, a question lias forwa rded to the respondents of the study to rate the 

general etTon of school 1l13nagell1elll in taci litating the activities of the School Pedagogical 

Centers . 

Ta ble 10: The State of Support Sc hool Management provides to School Pedagogica l 

Center. (N"= 203) 

Degree or Support 
lIigh Mediulll Low NOlle or all 

Responden ts N~ % N~ '!lo N" tYt) N!.! Iyo 

Woreda education expert s I 5.2 12 63 .1 6 3 1, - -

S 
School Principals 12 63. 7 36.8 - - - -

I 
Teachers '19 34 83 57.6 12 8.3 - -

School Pedagogical CC litel 9 42 . 9 42 .8 
, 

1-1 - -J 

Coorciinalors S , 
-

Total 71 III 21 
( 3 ~.l) (54.6 ) ( 10.3 ) 

. As indicated in Table 10, abou t 546 percent of the respondents rated the support School 

Pedagogical Centers had got 1;'0111 the school management was medium . The other 34.9 



percent of the respondents felt that the School Pedagogical Centers were given high 

consideration by the school management whereas 10.3 percent of them responded that the 

support School Pedagogical Centers had got Ii'om the school s management was low. This 

va riation in the responses of the respondent s show that not all school management are eq ually 

concerned about the functions of the Pedagogical Centers. 

From the responses in Table 10, it can be sUlllmarized that the majority of the respondents 

pointed out that the school management did give due consideration lor the Pedagogical 

~nLers wheJl compared II ith the "'jJpurt I ) ro v ided~e hi gher managell1ent in the ","stcm. 

the community and other organizations However, as it had been revealed by most of the 

coordinators of School Pedagogical Cent ers during the informal discussion held with them , 

most of the school management did not have the tradition of provid ing support s that cou ld be 

relel'<llll to improve the act i,·ities of the Pedagogical Ceill ers To give thi s conclusion some 

ground. it IS necessary to refer back to ihe comments given by th e ..:oordinator o/" Fil (l\\'llrari 

Gebrye Primary School Pedagogical Cent er. During the interview held with him, he said that 

the school principa ls (school management) were reluctant to support the acti vit ies of the 

Pedagogical Centers, and to motivat e teachers and students to participate in the Centers 

Rather, they were more concerned on the enrollment of students and other routine 

admi ni strati ve alfairs 

All oca ting sut1icient budget to run the acti vit ies of School Pedagogical Centers is one or the 

role or a school management. An attempt \Vas also Illade to obtain intormation whether or not 

Pedagogical Centers . But 158(793 percent) of those who responded 'Yes' said that the budget 

was not inadequate. Most school management allowed budget for the Centers only after 
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exhausting all other school expenses, Accord ing to the responses of the coordinators of the 

Pedagogical Cent ers of the sample schools during the informal di scussion, school management 

usuall y spcnd some amoulll of nlone,' 0nl )' fo r pmchasing somc raw material s lo r the 

Pedagogical Ccnt ers used for preparing instlll cti onall1la terial s, 

The responses provided are suffi cient grounds to assume that the school management did not 

give due att elll ion to the functions of the Pedagogical Centers rather their center of allention 

",'as to ti ll admi nistra ti ve g_"ps wi thuu t gi' ing. much all ention to aspects that pro motc LJtla l il~ or 

educa ti on , 

4,1.6. Attention Given to School Pedagogical Centers by Higher Management 

and the Commll ni t~ , 

Ped;lgogical CCllI ers orga nized a! ,chuul leI d are intended to serve the educa tional secic>r bv 

developing local curricu lum by clt.iapling the na tional curriculum to local objel' t i\e~. urg~lllizillg 

training progra ms to improve the cumpetency, skill , teachi ng strategy and leadership style of 

indi vidual teachers and producing necessary instructional materials and assist ing teachers on 

how to utili ze such materials in their classroom instruction, 

These responsibilities of School Pedagogical Cenlers rellected in their objecti ves requ ire we ll 

info rmed and capabl e stalf at al l le" els orthe system (A lliare and Tassew. 1996 ), ACCllrditig to 

Huberman atld Miles (1 984) and Purkc,' and Smith ( 1983), as cited in Amare and Tassell 

( 1996:3 I). pro vision of SUppOl1 [0 indi"idual schools by the educat ion svstem management 

structure is import an t to illl pro, c "'hool clicui'CII<.!SS 

One of the tasb of Pedagogical ('l'n[l'rS is to wu rk closch' and coopera tive ly "i tl1 [hc 

communi ty , They involve and mobili ze indi ,'idua ls, gro ups and orga ni zat ions in the comtilLlIl ity 



to share their knowledge, skills and experiences towards the quality of classroom instruction 

(Ministry of Education, 1980) The coordination with professionals and organ izations helps 

the Pedagogical Centers to attain financ ial, materia ls and professional support for improving 

quality of education. Table II shows the extent to wh ich School Pedagogical Centers get 

support ti·om the higher management in the system, cOlll munit y and organizations. 

Tallie II : Thl' Degree of Support School Pedagogical Cellters Get from lIigh er 

.\'\ a llaaement, Communi ty and Organizations as Rated by the Respond cllts. 

Degrec of Sup port 

High I\'l cd i 11111 Lo\\ NO ll c at all To tal 

Source of Support N!! (Ycl Nt! o;'() N!.! (Yu N!! (Yc, N!.! % 

Woreda Education Olllce 20 9.8 46 22.6 98 48 .2 ]q 192 203 100 

Zone Educatioll Department - - 20 II. I 62 H4 98 54.4 180 100 

Region Lducalion Bu reau - - I 0.6 25 I) 140 84.3 166 100 

Donors/NGOs I 0.5 3 I 7 14 B I 154 89.5 172 100 

Comillunity - 4 2.1 17 9~ 162 88 .5 183 100 

Total SuppOrt Received 2 1 ') , 
-'- . .J 74 8. 1 216 23.8 593 65.5 904 100 

The rationale- behind Table II is to en list inlorma ti on on the et1tlrts the top management ufthe 

l'ducati,)nal ,\ stem structure. community and donors INGO, m,II.,(' support in encouraging the 

School Pedagogical Centers to att ain their objectives It"· "hich th('\· were established. As 

indicatL'd in Table I I, the Schou I Pedagogical Centers ha\ e bL'en ubtaining support rrom the 

Wor~da Lducation Oflices, but was not satislactory .. Accurdingly. out or the 203 respondents 

9.8 percent of them said that the support School Pedagugical Centers rec~ived fi·om the 



Woreda [Jucarion Offices was high whereas 22 6 percell\ said medium and 8.6 pcrcent of 

them responded that the suppOl1 was low. On the other hand, 19.2 percent of the respondents 

confi rmed that the Woreda Education Otli ces did not support at all. 

Si milarly. llUI uf the I gO respondents, ')4 .4 percell\ uf them re,punded that no suppor! \Vas 

rccei\'ed li"<IJ1l the Zone Education Departments whereas J4.~ percent said Ihat the suppor! was 

low. However, the rest (11 .1 percent) pointed ou t that the support was medi um. 

From the total number of 166 respondents, 84.3 pcrcent of them ascertained that the Regional 

[ducatl llJ. i3UICilU did not suppor! Ihe School Pedagogical ('ell\ ('r, al all On Ihe IH hel Iwnd. 

15 percenl sa idlhat the SUppOil lias low. Only 0 6 percell\ of'lhcJll responded that the support 

II as medium 

On the olher hand. about 89.5 percent out of the total number of 172 respondents contirmed 

that no par!i.:ipation \,vas seen ii'om the donors IN GOs to support the Pedagogical Center 

acti\ ities \1 h~reas 8. I percent of them sa id that the suppo r! thm School Pedagogical Centers 

got ii'om the donors/NGOs was low. The other 1.7 percent of them responded that the 

support was JIledium. The rest (0.5 percent) sa id lhat the School Pedagogical Centers got 

high suppor! 

.\ qtll..'~liull \\,l:-. abu Included 10 obta in inrOlllwtiull rn .. lllt Ihe Il'~lh)[ldcllb ab0ut tlK 

PW'!i(lpatlull ui" llie cOilllllunit\, 10 support tli~ Sehoul P~clagog ieal ('ciltcr . 01' all the 

rcspolldeil\s. 183 (885 percell t ) said that no support was prO\ ided to the Pedagogical Centers 

by the cOllllllullity. However, 9.2 percent of them responded that Ihe SliPpOr! was low whereas 

oilly 2. I percent said that the support was medium 



Looking at the degree of support provided by each source of support , one may obscr\'c that 

the rating tend to cl uster around 'none at all' category. The majority 593 (65 .5 percent) of the 

I'espondent s rated the support School Pedagogical Ceillers got from hi gher management , 

ol'ga ni zat ions and community as 'none ill all' . This indicates that the Pedagogica l Centers ha ve 

not been in a posiliun 10 acti\ 'ate Iheir {Llnction eflectively. 

Here, it would be important to mention some of the support s provided to the School 

Pedagogical Centers by the Woreda Educa tion Oftices. As it was reported by 60.5 percent of 

the respondents. the support s include: 

• material resource (41 A percent) 

• supervision (23.5 percent) 

• short term training on production and utili zation of instructional materials (22 .7 

percent) 

• alloca ting budget (~ . ~ percent ) 

• orga ni zi ng e,hibi ti on fiJI" exchanging experiences (9.7 percent) . 

Though the majority of the respondent s (655 percent) in Table I I ascertained that the School 

Pedagogical Centers did not get Ihe necessary SUPPOI1S fl'om higher manag~ment of the 

sys tem . Ihe Regillnal Education Bureau j'e1t that il has pruvided some sort or SUI'PllllS 10 

Team in the Regiona l Education 13ureau claimed that a relati\ely belle' r rc«)gnlliLlIl se,' nlS ttl 

have been given to the role uf Pedagugical Centers in facilitati ng classrOOIll instruclion In 

particular, and in impro\'ing the qua li t), llfeducation in general . In the tirst place. th~ Regional 



Education Bureau has assigned personnel along each structural level -- Zone Education 

Departments and Woreda Education Oflices, tha t attend to the overall activities of Pedagogical 

Centers , As a result , attent ion was being given to the proper funct ioning of Pedagogical 

Centers in the Region, For instance, training for the possible multipliers has been provided, 

simple hand too ls have been distributed, and it has also been tri ed to provide tech nical 

assistance for the School Pedagogical Centers by the expert s who function at Zone Education 

Depanment s and Woreda Education Ollices, 

However, according to this resource person , the above mentioned supports provided by the 

Regional Education Bureau did nOl sat isfactoril y reach al l schools in the Region Th is \\as due 

to shortage of budget at the Regional. Zonal and Woreda levels, 

An interviell was conducted with Ihe coordinators of Pedagogical Center, and primarv 

education expens of the sample Zone Educat ion Departments, These resource pel's,>!]> also 

claimed that they have given a limi ted orientation on how to prepare instructional material> fo r 

the coordi nators of their respectil 'e School Pedagogical Centers, In addition, though it lI'as 

limited, budget has been allocmt'd for those Sc hool Pedagogical Centers which could not able 

to generate their incol1le, It h,,, also been tri ed to offer technical suppon lor Ihe Pcdag<Jgical 

Centers by the experts , Howel er, though the Zone Education Departmenis hal 'e fe lt that these 

supports ha ve been provided to the schools, it is not possib le to say that it <las sati slilctorl' 

The reason" according to the,e re,ource persons, were that in the fir st place, there \\as a 

serioll s problc'm "fbullgct ,,11'11':!lion ill >c houl. \\'orcda and lonallcl cis S,-,condh Ihl' I'<lie- o!' 

School Pedagugica! Centers \\a:-- negkcled b~ the higher management b(H.ilc:-- ill Ih(' . ..,~ ";klll--

no attent ion was given by the higher management. They furt her sa id that though Pedagogical. 

Centers' coordinators were assigned at Zonal and Woreda levels, they have ve ry little or no 



needed expertise to provide concrete technical assistance for the School Pedagogical Centers. 

Because of this, when the coordinators of Pedagogical Centers and experts of primary 

education visit schools once a year / two years, they clo not focus on the improve illent of 

instruction. they rather use to aim at add ressing the administrative affairs . 

1n general there is a conceptualization problem about Pedagogical Centers both at Zonal and 

higher Illanageillent in the system. It means that priority is not being given to quality and 

relevance of education in their plans and activities . 

In order to secure intormation regarding the professional and material/financial support, as a 

whole, the attention given to the role of Pedagogical Centers, interview was held with the 

Instilute for Curriculum Development and Research (ICDR) Direcror and with two previous 

COOl dinal urs nf 1 he Pedrlgugicrd Celll er Li nil in 1 he Ill st iWle 

According to the previous coordinators of the Pedagogical Center Un it, before the 

decentralization of the Ethiopian educational management structure, there was a unit in the 

ICDR in which the acti vities of Pedagogical Centers were coordi nated and facilitated At the 

beginning, the Pedagogical Centers both at awraja and school levels had fi ve functions 

Coordination, preparation of instructiona l material, conducting research and study, organizing 

training program, and develop ing appropriate technology. However, through evaluating the 

act i\'ities of the Centers, one of the tilnctions-~de\eloping appropriate technology_ had been 

reduced in the 1970s because it does not ha\ 'e direct rele\ 3nce to the teaching-learning activit, 

Tu urgan izt.:: and activare the functions uf the Pedag\)g,h_:al CeJl1t'J"s, according to the rcsuurcc 

persons, projects were designed at the C'entrallcve! and many organizations such as UN ICEF. 

EEC, World Bank, Ati-ican Development Bank etc. were helping the Centers by providing 



financial and material supp0I1s. Other countries li ke Kenya and Tanzania had created keen 

interest and expressed their wish to come to Et hi opia and study the Pedagogical Center 

Programs. At present, some countries like South Afi'ica and Zembabuye are using the same 

unit> by taki ng the experience ti'om Ethiopia. In general , the establ ishment of' Pedagogical 

Centers had helped in developing sell~reliance . 

At present, the decentralized educational policy is being implemented in the Ethiopian 

educarion svstem. Th is ca ll s for primar~el cu rriculum dcvelopment to be held at Re!ional 

leI el. Thus, the Regional Education Bureaux and their attendant departments have assumed 

re,pullsibi liti t; lor educat ion at primary school levels . All the responsibilities tor production, 

collection and distribution of instructional materials to the respective schools have been left to 

the Regional Education Bureau.x The responsibility to attend and coordinate all the activities 

or Pedagogical Centers has also been left to them . Because of this, the Linit which was 

rl'spective to the overall activities of' Pedag.og.ical Cellter, ceased ils tLlIlCtiun alldhas already 

bee!! c1used at CelllTal level There is 110 uilit which il,liclll s and support s ur coordinates the 

aCTil ities of Pedagogical Centers at Central level, the previous coordinators of the Pedagogical 

C enter Uni t and the [CDR -Director said. 

In addition, the previoLls coordinators have commented that the Unit has to be organized again 

at the Ccntral level Because it is instrumental to 1\.>11,,"." up the standard of educa ti on at 

~at;"nal level At present , in some Regions like !\mh,II"<l Regiun. the AIHaja Pedagogical 

Centcrs (A PCs) have been closed and are being used fur uther purposes. This shows That the 

!"(lie- ul' the Centers in improving LJuillity of' education sccnb to have been neglected. Such 

ilttitude of c<)ns idering the Centers as irrelevalTl establishments to the teaching -learning 

aui,'itl' should be erased ii'om one's mind The, iT,,, e tu be equ ipped with the necessary 

iTlllllall and material resources at all Ieveb in the system .·\n c~c1usive budget should be 

-



all ocated from the higher responsible bodies to all thei r respective Pedagogical Ccnt ers, the 

[CDR-Director added. 

Though Ped ilgogical Centers are the establ ishments used for improving quality of education. 

thi s does not mean that they are the only guarantcrs of quality 01' education . Tiley are, 

however, im portant for creating the necessary pre-conditions for the eAective curri culu m 

implementation and for continuous improvement of the teaching-learning process. 

Th" director or ICDR said that the Regional Educil tion Bureau\ arc responsible to fa cilitilte 

and suppOrt sli ch estilblisilment s in the decelliralized eciucalioll "slem of' the Counlf)' 

According to him since the functi ons of Pedagogical Cel1ler focu s more on Pedagogical 

il spects ana ilre accomplished at school level , it is the school management whi ch ought to be 

more respon ,;ib le to I'lin and follow up the activities of' Pedagogicill Cent ers. At Federal level 

the responsibili ty is making policy and providing technical support if the Regions request it 

There is no pla nned and organized suppon to facilitat e the runcti ons or Pedagogical Centers at 

Celllrallevel the Director said. 

An interviell lVas also conducted with the Team Leader of the Audio-visual Section in the 

Educati onal \ la ss Med ia Agency (EMA) According to tile team leader of the sect ion, thi s 

' l'ction uf L: \ 1. \ did not make any linbge lI 'ith the School I'ed,t!,!""ica l Ccnk rs It did not 

pru l' ide alll tc'c llllicai or material sUPJlon fo r the Centers 

From the ablwe responses of the interviewees, one can cuncluck that the e' pccta tion is that 

such vital resJlonsibility has to be held by each and e\'ery schon I lC1 ma~c School Pedagogical 

Centers comribute for the betterment of the whole eciucatioll system ill the cOlilltry. 



of the major factors which contributed to the declinc of Cjuality of education prior to 1994. It 

is also described in the docllment that the teaching-learning activity was not based on pmblcm­

solving approach, rather it conceJ1lra ted more on theoreti cal knowledge with lillie connection 

to the daily life of students. Students were mainly learning with rote learning approach whi ch 

promotes memorization rather than critical thinking (Transitional Government of 

Ethio pia, 1994;, 2) . 

Although the scarcity of instruct ional materia ls and the problem of the teaching-killning 

methodology have been described on the lirst page of the Strategy document while stating the 

problem, it is not clearly stated \I hat the Strategy should be for the future in the 'Strat egies' 

par·t of the document. It is mentioned in the 'Strategies' pan (page IS) about instructional 

materials in only one statement The statement says that The provision of educational 

materials shall be improved by raising the level of production by the existing instilLllions, 

par1icularly the Educational Materials Production and Distribution Agency (ErvIPDA). to tull 

capacity, improving on the efficiency of international procurement, promotion ot' local 

product ion by the pm·ate sector and expansion international assistance "(Transitional 

Government of Ethiopia. I 99-li' 10) . The role of instructional materials is also staled in tile 

Strategy document in the context "I' 'leaching aids' as the phrase' educational SUpPllrt inputs' 

clearly indi cates. Regard ing thi s confusion and st ructuring problem, Amare (1995.,) has 

advocated the change of name and structuring. According to him, this change of name and 

structure could inlluence instructional strategies and plan of action. 

Though attempts Ila\'e been made tll incorporirte the issues or instructional nliltc'rials ilt pulic)' 

level, its practicality at different levels is doubted . The problem of conceptualizat ion of the 

role of instructional materials has also been observed in what educati onal officia ls and teachers 
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COlint r 
o schools, teachers, students, sections, etc. and reports to their respective higher 

ll1anagen lent . 

FrOnl II 
Ie above descript ions, one couleI conclude that no system of CJuality control of 

edUcation' 
IS develolled at va ri ous levels of the eeluca ti onal syslem or the Country. The absence 

of sli ch ( . ". ' . 
llia lit)' contro l IndIcators III the Educati on Management Information System indicat es 

the pres 
ence of a misconcept ion of quality education factors on the pan of planners and 

____ -"i n"'l p lel1le ll·~ 
' ers. 

Gcncnilh. I' 
. 1\)111 lhe descriplions and summarized dara in Table I I , it seems that the support s 

provicled ' 
di1d lhe attention given to strengthen the Pedagogical Centers also gets reduced as 

one v:oes 
~ Li p lhe hierarchy. Moreover, there seems to have a problem of conceptualizing the 

role inS tn ' 
let lonal materials play in upgrad ing student s learning, and the role of Pedagogica l 

Celllers I' 
Ur improving the quality of educalion by higher eelucational management in the 

sys tem. 
r\s j t has been stated by Amare and Tassew ( I 996:33) schools can perform bene I' to 

the ex tent 
th aI the educational authorities outside the school provide support which incl udes 

inlorlll3t io 
n Clnd training regarding instructional practi ces, fa cil ities fo r providing su pervisory 

SUPPOrt , res 
G urces the schools need to function successfull y, etc However, a il e can observe 

liulll the dct t q · '1' bl . ' , . 
~ In a e II that the overall picture sholl'lllg "'PPO J" IS frOll1 lOp to bottom IS not 

ell :dl :)(!liSI~lL' . _.' '" .. .' 
( ,-) 1), bot h In lerms of tec hl1l ca l ass lSlallCC and Ii'J'lllclal ' malerials reso urces. 

~ , I, 7 
Fun ctions of Ped agogical C cnte rs 

III the Revie ' I" ot the Related Lit el'a ture, it has been discussed lhat Pedagogical Centers were 
es tabli shed t 

a. d I " eve op protesslonal cOlllpetencies of teachers and educational personllel with 



Table 12: Schoo l Prdagogica l C en ters' Ac tivities as Rated by School Principals. Teachers and Sc hool Pedagogical C cnters 

(N° = 184) 

lI i ~h r i\'1 cd i 1I111 Low \ '(,\"\ I{m 1 Nu l fun cti onal Total 
Sonrcc of Suppor t" + r\" I IX, 1 N!! I '~I N!! I tv., ;'\i !! I 0;;, I N!! I 'v,) N!! I (~;) I -
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') I I I <l I I~ I 7.6 , 1:\4 , I 1)( I - -
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Overall Perception 231 362 442 30 1 320 I I 1656 1 I on 
(13.9 (21.8'Y., (26.6 fX, ( 18.11 1.1 (19.3 
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A" indicated in Table 12, the activities performed bv the School Pedagogical Centers hal'e been 

perceived 101\ or very loll' bv the majority (44 7 Percent) of the respondent s on the average. By 

louking at the pertorma nce of cach activitv, one ca n understand that the rating in l1}ost cases tend 

to become closer around either under 10" or I ery 101\ ca tegories. For instance, of all til e 

respondents (266 percent) responded that the perJormance of the School Pedagogical Centers 

lias low. That is, the Cemers were not in a position to ass ist in improving qua li ty of education 

On the other IWld . 19.3 percent of the respundcllI., said that all the activities. e,ecpt preparation 

_uLin.s.IJu c.r.i.wlaJ ma t eri al s Ji 'U III local resuul ccs II el\: nut pcrlllllncd bl' the Pedagogic;ll (' en t crs 

Of all the actil ities performed by the Pedagogical Centers, as has been depicted in Table 12, 

Preparation ofinstrllctionalmaterials fi'om loca ll\- al 'ailablc materials was sOlllelVhat satisfactory as 

cllnlpm'ed II) rile other actil'ities . Howel·er. this dues not mean that rhe School I)edagogical 

Cl'lIlcr~ had su:lic iellt instruct ional materi31s it I:' to be ft.yallecl ho\.ve\'er. that ill Table ,t ("lbUll! 

92 1 perccllt ,l( the total respondcllI s or thi " stud), contirmed that there \IIere inadequate 

instructional materials in the School Pedagogical Centers. The word 'satisfactory' here is. 

therefo re, Llsed only for comparing each aClil'ities that were performed by the Pedagogical 

Ct'niL'rs. Cuncerning preparation or instruclinnal matl'rials !i'om locally 3I'ailablc materials, the 

majo rit y or the respo ndellts (80.9 percent) repli ed that 'the School Pedagogical Centers had 

IIledium Ihigh performancc intil is area ofactili t\ \nlHil"r arC,1 oi'sa ti sfactory perJ lll'lllanCe ufthe 

School Pedagogical Centers was arranging discu"ioll 1llJ'llillS on teaching problems (4-1 'i percent) 



perl()nn~nce of the Pedagogical Centers or the sample schools It has been rcsponded ~s 'not 

Ilnlct iona l' by :18.5 percent of the respondent s. Thererore, it G il l be assu med tha t the instructional 

materials wh ich arc ~v~ il ab l e in the School Pedagogica l lelltcro hal 'e been produced by teachers, 

studl'''I S :I nc! the School I'edagogica l Cellt ers' coordilwtllrs Th l' rest of the functions or the 

Pedagogical Cent ers indi cated in Table 1:2 hal c been perlclrIllcd unsati si:1ct oril y. 

The in to nnation obta ined from the diffe rent grou ps or the respondent s in Table 12 also indicate 

lJJill there is I'ariat ion in their responses on the acti vitics or the Sc hool Pedagogical Centers In 

sorne <l uil itie; tcachers are less satistied wi th School Pedagogical Cen tcrs \I hen compared to the 

re\lCliulb or the coordinators of the Pedagogical C CIH (:fS j·or in ~ l a n Cl: , regard ing \0 'a rranging 

di scuss ion tOrtnllS on teaching problems' and 'orieill atioll on how to prepare and li se instructional 

Illillerials'. about 9.2 percent and 20 percent of teachers respectively said that the\' lIere not 

l'erli"nlc'cI bl <;chool I )eda~.(lgical Ceiller at all II hereas all the school principals and the 

I.:u(lrdin(\tn/"s of the School Pedagogical CCll k'r\ clail1ll'd !!WI th\.)ugh the degree 01' p('rI~)nllallCC 

I aricd. these actill ties were perfo rmed by the School Pedagogical Cemers Simi lar 1',1I'i ation or 

rating 1\ ould be fOll nd in relat ion to some other School Pedagogica l lenter activities as well . 

The ach iel'emelll of students learn ing mostly depends Oil the ei1 ccti veness of a school cl imate and 

thl' prot~ssi()nal co mpetencies of teachers. A teacher ,'<In be d1Cctil'c in his/her classroom 

tl'acllrr l~ if allel onll' if' he/she llnderstancb till' cIinc'Il'II' ,·, ;1I1l! needs lli' his/her students and 

"lllpl'I\.'" l ari"tl of teaching approaches tlwt include cIinc'rl'm instructional ma terials II lias it)r 



However, as indicated in Table 12, most area of activities were not periormed succcssildly II is 

di scouraging to fi nd the School Pedagogical Centers as unsuccessful on the most important 

tllllctions of them whi ch could ha ve brought improvements in the qua lity of classroom teaching 

and which could have increased students' learni ng ga ins 

tile ljucstionna ll" ot' tile stud) Table 13 indicates the pelceivcd problems ot' IJ cdagu!,!ical Cent ers 

and the respondents Ilere asked to rank them according to their seri ousness 
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As it can be seen in Table 13 , a list of facto rs which arc supposed to have impact on the 

activit ies or School Pedagogical Centers were given ranks by the respondents accordi ng to 

their degree uf intlucncc, Thruugh this, the lack 0(' trained manpoller l'or running the 

Pedagugical Centcrs, lad ul' resuurces (Iinance, equipmenl and ,.,11\ millCrial,j , al>sl'ncc uf 

cont inuuus in-~el"\ ice training l)Jl the funct ions or Pedagogical Centers alld lack \)1 ' alll'ntion 

_alld....sup.JlQ.[Li.ls well as clear guidelines fi'olll~anagement are those faclors II hichluok the 
--+ 

upper four ranks , In other wo rds, these were rated by the respondents ilS the Illost serious 

problems hindering Ihe el1ectil e implementation of the tllnctions or School Pedagugical 

Celllers, 

'\t the same lime, those pus,ible constrainls like unsuitability of the Pedagugical Celllers' 

rooms, poor support Ii-om school managelllelll and lack of interest of leachers towards the 

Pedagogical ('elllers to IOller ranks indicating a minimal influence on the C'elllcrs' activities, 

This means thai those tilclUrs ,I re not felt problems or Pedagogical ('ellleis in theil' dLlil'ities, 

When l\ol' luok at the rating o j' the respo nden ts in terms or gI'OUP', IIl~re is nl! ,ignilicant 

difterence in rnnks rated by the t'our groups of the respondents( See Appendix G) 

The resu lt s sUlllmarized in Table 13 , clearly show some or the perceil 'ed probleills \I hich hal'e 

tra ined and capable coordinalOrs at all levels" Having the lOll qualitications oj' those 

indi viduals \I orkin >.! ill School Peda '(o>.!ica l Centers of the surveyed schools wns no\. hO\l ever, ... .... ...... . 

t \l t 



a se rious problems. Ollt or the t(llal 1I1Imber of the School Pedagogical Centers' coordillators 

or the sample ,chuuls in the , tllLly, 70 percent ha ve 121 '1''1' 1 Icvel or qual ilicmion I Sec' Table 

3) However. all had 110 skills in Ihe area ofinsl ructionallTlaterials production or skill s in Ihe 

other area or Pedagogical Cent er activi ti es . As seen li'om Ih is perspecti ve, therefore. th is lack 

or trained rnililpUI\ Cr in the Schooll)cdagogical Cenl ers can be considered as one ofthc most 

seriuus probkllls anl,(t ing I Ill' IlJlh.:t iullS ot' the CelHcr~ 

The uth", 1"lI"!'.' 1\ hich touL Ih" uPI)c r high rank (Ii'unl t\l'U to ICHir! appear It> be ;nlc'ricLilcd 

wil h each other In-sen ice training opportuniti es in the form of semi nars, \I(lll shops , 

conferences etc directed to spec ifi c act ivities or Pedagogical Centers are bclicI'ed III dCI clop 

the teachers. coordinators. fJrinc ipa ls and other cd ucal ional personnd prull:.-;:-.iona l 

compelcncic" in ilnplememili!, the ILlnctilllls "I' the Centers I !(l\\cvcr, as ,hu\\ n III 'J :Ibit' I ~ 

absence of ill-seniLe training I ~lr !c~h: hL'r s. coordi nators alld principals as \\ ell ,b e\jiI.T!: \\ ilS 

reported as Olle of the seriollsl\ fell problems of the Pedagog ical Centers. 

The alore di,(u",'d faClnr P, lI lll, <nil the e~isteilcC of reluctance on the pan of , ,'1;<)01 

management- C:\JJl' l1~ i1!ld Pl'lla,:.'-llgi(",t1 Cent ers' coordi llator!::> \vho fUllction ill \ ;lrioll~ ll..' \ !"'b as 

\Veil as other hi!'hL'r o llici lli s 'I, I he· ".stem as they are the responsible bodies In IlITllngc ,II)-the-

job trai ni ng oppurtllnil lcs . That is whv the less emphasis of their sllppnn In the 

implement ation or thc' iLlllClicJlb uf Pedagogical Ceiller is r81ed as pan of the prC)blenb \I hil'h 

t oo~ the llpper ranb ,lell<\lili~:! "'r;ulls inllllence. 

instructional materials preplilwi ilt the Nat ional anel Regional levels So, it is llnt Sllifllblllg 

hi gh rank belonging to Ihe categu['\ "I' Ihe most seriulis problems On the olher halle! Ihose 

1112 



problems such as unsuitability orthe rooms or School Pedagogical Centers. poor support li'om 

school management and lack or interest of teachers lowards School Pedagogical Centers were 

rat ed by the respondent s as ha ving no serious in iluencc on the activiti es or the Pedagogical 

Cenlers. 



CHAPTER V 

SUMMA RY, CONCLUSION AND RECOMMEN DAT IONS 

~ . I . SlIllllllar: 

,\ , il lias menlioned in Ihe Inlroduction Pari , Iht: , Iudl' lias inlended 10 illlTsligale Ihe dreci 

ot' Pedagogical Cenler, on ill1plell1ellling the nell curriculum and [0 identify the Oulcomes and 

Ihe major problems School Ped"gogical ('elliers encounlered in translating their nbjeclil 'e;; and 

runCliulh inlo praclice wilh panicular rekrl'nce III Ihe ,\mll'lra Region 

Dc',cripl",' \urlel approach lVas el1lploled a, Iht: Illelhc,d "I'lhe slueiv Tllcnt\'- ll)UI hr'l 

Cvcle- Priman Schools were selected as source or informal ion li 'om eight Woreela , and lour 

Zones of the Region, Questionnaire, intervielV, obsen'ation and document analysis "ere the 

data c,)liecl io il inslrumenl s used to secure inrorm<tlilln tiolll \., oreda education "'pens, ,chool 

,li'ti(lal, and " 'pen s IIho "Oil at lilriom kIds In Ihe '\Sl ell! (I.one, Region, ICI)IZ , 1,.'\1.\ ) 

The culkLled data II ere, then analyzed based on the specifiecilcsearch questions orthe SlUtlv'. 

Thereic)re, on the basis of the ana lysis made on Ihe data "btained through these instnlments, 

Ihe IlI<ljol lindings ol'lhe study are sUllllnariz,'d ii' IllllulI' 

illSllu~lionalmatc,.ials relel'illll 10 Ih,' leacili ng-k'lrnillg pro~ess at !c",'er le\eI (Fi rsl ('"e le 

i'rilnalY Schools) , This has resulled due 10 a 11I11llb.:r tll' reasons The major ones were Ihe 



• Shortage of time (high teaching-load) 

2. It was found that all the surveyed School Pedagogica l Centers were ill-equipped v"ith the 

necessary equipmen t used for preparing instructi ona l materials in the Centers. 

J All of the sa mple schools of the stud y had no roOIllS constructed It)r Ihe purpose o f 

I'edagogica l Ceillel II has been observed that class rooms and stamooms II ere being used 

as School I'cdagllgi~al Cenlers . It was also lound that only one room in a school was being 

used far al l acti\itics : preparing instructional materials, di splaying, storing Ihe material s and 

,,!lice 1I'0rk PUll'llSl' Il Jr the Cemer coordinat or. 

.j II ha:, be,'n ,hlh\; , h the majori ty oflhe respo ndents of the stud) lilat Ihe p:lrl icipation of 

Icache! ~ H!iJ stl,liL";il S ill prepa ring illSll'Udionall11aterials in the Schopl PL'da~ogic;d Celller~ 

lias lOll fhi s lias due 10 the tilCtthat bO lh reachers and studcllls were not lIell acq uainted 

" ith the necessan knowledge and skills to prepare releva lll instructional materials 

leaching-klJu ":b :1150 anot her limiting lilclor In addition to this. the students' labLlllr \, as 

highly needed b\ the ir parellis atier school working hours, pa rticularly in rural areas The 

lllajori lY III' the Il'spondenls ha ve al so asserted Ihat Ille I'edagllgica l Cenlers \Iere not 

opened alter schocII hours 

<; Thuugh mml (,J' Ihe respondents cla imed thai leachers hmT been using instruclional 

malerials in thei r classroom teaching as and when needed, Ihe borrowing checklists avai lable 

in the I'c,lago"i,·;iI Centers haw indicated Ihal the majority or Icachers do nOI use 

IIlSlrUuidl1. tl lll<lkll:i1 :-. ill Iheir classroom leaching 

managcmenl in the syslem is concerned, the majoril y oflhc respondenls 16'i 'i percenl) lIel-e 
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not ,ati,lll:d Tiley asserted that no SlIPI'Olt I"" prIll idcd tll the I'etiatlotliea l Ccntcr, liolll 

the hi~her levels of lI1 ana~Clll ent in the sy,tcm. - - . 

8. Analys is made on the documents (Policy, Strategy and Annual Stat istic Abstracts) has 

conlirmed that the attcllI ion given to strengthen School I'edagogical Centers and use of 

insll"uCliull:d 1l1clll'ri,lb \\a~ unsalis!aclor\' 

Pedagogical (entcis b) the colll illunity. The School P edagogi~al Center, II ere IllUnd \0 

ha\'e no link wit h the cOllllllunity. 

10.The intcniew Il,Stil ts seem to indicate that there was no technical. material/ tinancial 

assistance pllllid cd t" tk I'<xlag,)gical ('cillers ti'om the Central Ie\ d "I"i'_'1 I('()~ The 

C(l()pcrali('il bl' l'''I..'~Ll [hl RL'g.iullal L:duc<lliuil l3urclIu \. alld Il'I)1( dl i \i \ ,-,)J Ii,Trnlll~ 

I'edagogi(',d Ceillers has also been obser,",~cI to be nonexistent. 

I 1.lt was reI ,,:lled lil at I'edagogical Ce ll ters in the surveyed schools have been engagecl 11l0re 

nl preparaiion (11' ilNruct ional material s ti'om locall y a"lilabie material, tilan in () ther 

! 2.Lack of tr~lined !1i(!!1 I H,)\\l'f It)!' rUlln ing the n,lIlcti ons n!'~chnu! Pedagog i\..';l: ( L· Jl\t...> r~. tack of 

adequate resources (Iinance, rml materials and eq uipment). lack of in -sen ICC trai ning of 

teachers and Pedagogical Centers' coord inators, and absence of support alld clea r guidelines 

from lOp management in the system were highly ran ked b)' the respondellts as the most 

p r(Jb l ell1~ ur the pI c\itJLlS A \\ raja Pedagogical Centers arc g i \l~1l due cOrl~idt:1 alion. thl'\' can 

be Pi" tlrl'''' help I;" c()lllributing to quality education . 
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5,2, Conclusion 

From the forgoing di scussion and fi ndings, it can be concluded tha t there has becn a great 

,carcitl' of' ilbtructional mateli"J, in the ,ul\evcd Schoul Pedagugica l Ccnlels 101 the lIellly 

dc\clopcd cUlliculum, Tilt' lllain leaSOI}> Idc'llI ilied b) the IlHIJ Ul it \, ut' thc' IcspL1ndenb IIClc' 

This st rung deti,iellC\ ot' 

inst ill cti onal lllate rials could b id the teachers tll pract ice teacher dOlllinated lllcthodolclg\' 

whi ch promotes student s 10 learn III a pas,1\ e wa)' In thi s kinci of' classroom instruction 

SlI uatlon , the problem-soil 'ing or learner-centered approach cannot be rea lized. and the 

necessary kncm ledge. att it ude and s ~ills Ihal SluciCIl! could 11<1\'e gainecim ight remain remote 

As il has bec,n "hserved in Ihis research. allihe survevcd schools had no rooms conslructed 1<)1' 

the purpose of Pedagogical C emers anci had no suHicient and necessal'Y equiplllcm '<,I' 

preparing instructional IlHlIerials f',om ilK'alil a\ ,'lilable malerials in the Centers, The eXI"enCl' 

of ,uch unt3\ urablc- cunoi li ulls in lil" Scl:,l(',j Pcd,lgugica l Cenlers appears In il,l' e cllntribull'd 

IDIIK' inetl"eCli, eness or theil <I([i, il ic'o, 

A\'ailabi li ty of instructional materials in School Pedagogical Centers cannot be suni ci~ln by 

il self unless leachers and slLltienl s Ill'lke Ii'c of' them in til e leaching-learning llc'li,il, 

1-il..)\\C'\ ('I'. It \\as Ii.HIIKl Ih:1I most it:,:h.'Ih..'f') dd !lO! lISC' instructional maleri,l!::; clUJ iJl~ Jh ... 'ir 

\:-';1 I:...·...;ult !1l~ Il·~h.:hlll~·:\.",!r!lill!...! ~h.:li\il\ \\:h ,.:ondLiI.:h.:d In il~ .. !~ ; , ;:,., ;.1 
. -

of develop ing problcm-suil"ing ,ki ll Tilis ~inLi nr methodology ca n inhibit el1ccli \ e sllIlic'n ts 

learning according \t.) some authuriti t"s .. 



Preparing and using instruct ional material, is one orthe roles of a teacher for his/her classroom 

teaching. nut the study has revealed that teachers I·, cre relu ctant tll pa rt icipate in prepari ng 

and usi ng instructional material in the School Pedagogical Centers Lack of tra ini ng , shortage 

of til1l e and equ ipment were ment ioned by the majority of the respondents as thc main reasons 

for 10\\' part icipation o f teachers in the Pedagogica l Cent ers. Most of the teachers did not 

obtain train ing 011 the ilillclions of Pedagogical Centers. The\' have not had adequate technical 

c.\pertise on tile 01 crall illllCtions ell' Pedagogical Centers In additioll to adequate resuurces to 

School Pedagogical Centers, the most outstanding requirement for their etlectiveness is to 

create a conducive professional em ironl1lellt tor classroom teachers and ra ise their 

understanding abollt til e use and 111lpon:lnCt' u!' Pelb~t1gjcal Centers rVioreo\'cr. teachers need 

lillll' 1u p~rticipare in the Schu\J1 Pedagllgil',ti Cetlter::. tu I.."hange their rol e aIle! leeu..:hillg 

practices. If teachers have adequat e ti111,' . tile\ \\ill have a chance to participate inth ~ Cenlers 

However, as has been pointed out by tile majority of the res pondents, teachers' pal1ici patioll in 

the I)edal(ogical Centers was unsatisf~lcto rv. Thesc could have been some of the reasons "hI' - ~ . . 

tire School Pedagogical Centers did Ilo t , ill)\\' clear improvcllle!lt O l~ positi ve impact on quali tv 

iJf ed ucation ill general , and un da~~HHim !l';\I..:hiJlg -ledrl1i ll~ .1 Cl ivi ties in partiLular The 

cile-:ti\i;!ness of' School Pedagogical Celn er, is determin~d b\ the active invol vemcnl and 

comillitillem oi'teachers towards tile Cen ters 

In order to make the School Pedagogical Centels \\Ll ll beller, the school ma nagement is. thus. 

ex pected to orga nize orientat ion programs on teaching i n n ovati o n s~ p l~epa rat ion of 
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instructionalillateriais. and allocate aciequate resources to activate the Itlllctions of Pedagogical 

Centers. Thi!l is. each school has a responsiblc to prOl'ide qll;llilV eciucali,ln What was 

rel 'ealed in Ih,' resl':lITh. hOllcl cr, Iva' Ihal thl" technical. mat err"! ' Iinal)cial ,uppurh prIll ideLi 

tll the Sl"hool Pcdagogica l Cellters b) Ihe schuul managelllcni II; ,S IItli adeqllale The I:lilure 

orschoolmalli,gemcnl in givi ng the necessary support for Ihe Schuol Pedagogica l Cenlers will 

hal 'c alilerse influence on Ihe eneclil e implemenlation or Ih,' curriculum Therefore, il can be 

conciulk Ihal llnl" 01' Ihe cauSe, le)r Ihe inabililY or teachers III illlpiemcill Ihe inn tll"al ion 

ilne:,(i gk!.!J;li (t~ Illkllded and ttl be innuvali\'C' \\as the lailul"l.:' vi" Illl' :"lc iluol mClna!-!l"IlW!lt 111 

PH)\ iclillg the !h:Ll'.')sar!' supports . 

The higher II"I els or managemenl in Ihe ed ucalion SVSlelll claimed Ihat Ihev hal 'e been 

m3nagemelll II) the system. o ther organizat ions and Ihe communitl' lias insignificant. To 

develop po,itilc attitude in the school community (principals. teachers, student s, school 

man:lgelllCnl. CiC I lc>1I 'ards School Pedagogical Centers, beller <II ailabilit) 01' resources, use 

and 1l,)\1 Llrilll~)II11:lIitlil in rile 10rm ofguici clines lil al ciescllbe \lhal Ih~ real plLlblems are anci 

the suitlli,"" i~lr lil< problems cou ld ha ve been helpltd . [xp~n s II '>lting ill higher levels in the 

Slst~lll. tllllS. :Ire needed tll have a strong capacit y ttl plLlvidc lcrlllliuil :lSSiSlance lor dlCctive 

the c,be Dr ill>lllictitlnal materials. It has been observed that i'blrUditlnal materials are still 



considered as 'te~ching aid s' bv educational planners who filil ction at thc higher level o f the 

system. Considering instructi ona l materials as 'teaching aiels' is meant that they arc secondary 

to the teachi ng-learning process They are considered to be supports Il)r only tcachers 

leaching aCli\"jt\ !l0\ ii) ! s tllclent~ leal'lling. 

The Illajority "t'the rcspundcnts o l't he study ha,·c assen cd that no suppon 11·,15 provided to the 

Sch()ol Peclagugical Cenlers fi·om the comillunity . As it has been assened b,· Ihe respondent , 

there lias no l ei<lIi<ln be'mcen the School Pedagogical Ceiliers and Ihe comlmlnitv Thi s 

lncill':,lIeS til:!! ;dl til l' !\'~ I hl!l::iib ililies seem tu res! on Iht' schou I l'riIlLipal .... 11.!~h: ht'rs and 

COOlci llldlO["S u!"lilc .... )1. iluO] Pedag()~i cal Ct:nt cr~ in urder 10 impru\l:- till l':\:~ll!i~ c\'ilh.iitions or 

the Pedagogical Centers 

A~ it is stat~d in thl· lindillg. ofnlllhe are::l S nt'activiries of'the Schuol Pedagogical Cclllers. the 

perj()rll1anl.."(: ... JI: i!i(' prepclralioll or instructional m<lleriab lI~ing 11.)(c11 1l1 ;lt L' riub hil~ been 

cOIl~idered b.\ ;Ill· Jllu:-.! 1 \.'::.pondL'lll ~ as some\\ hat sati.sI~lcltlr.' ~b (UlllPilh.:d t~ diller ill c i:tS uf 

acti, ilie~ or Pedagugil..:al CelHers On the other hand. the perf()rrnanc~ ,)1' Ihe ')chool 

Pedagogical Centers nn the rest of the activ it ies have been considered 1011 or , ·ery lOll The 

intcillion III CSi.lbli ,h Pedagogical Centers in the Ethiopian education s),stem II as not onl\' for 

di~s(,tlliJl;'ltill~ l..'dLJI..":!I:l.lJ1:tl illf()r!11<lli01l as wcll as iJ11rodlh.:ing. Ilc\\ illStrucli ullal t~c hlh)10g i es " 

Illc)\\l'\Cr. <1:-' i! 11:1:"'> bet-'Jl J"l'\"C<.1ted by the rcsponclcms or' the 'llH"l~ tlll..:'rl..' \\ :I ~ a \\Ide gap 

I III 



praClJce This has been c" idcnt tiom the re,earcher ,rctu,rI observat ion 01' the '>ellOol 

Pedagogical Centers, 

Lastl y, the study has already co rne out with ideillilication of the 1110st serious problems of 

School Pedagogical Cenrers, '- :1C" oi' trained rnanp011er Il,r runni ng the lirnctions of' 

Pedagogical Centers, lack of resou rces (tinance, rail ' material s and eq uipment. absence or in ­

service training exposure for teachers, and absence of clear guidelines and the insignillcalll 

support IHOI ided from the higher levels management in the system were considered as the 

1110St inAueIllial problerns affecting the activit ies of the School Pedagogical Centers, 

Therefore i: ~cem~ Iha1 thl' Pedagogi(lj ( t: llil'f:-. 11;1\ l;: l.t'l'l1 ll1dcic unrea lisl ic ill till' ";lllYCycd 

schools , Since the abOl e tneIllioneci pillblerm rnake inllucncc on the School Pedagogical 

Cemers' actil ilies, it becomes difficult l'or them to put into practice their nlllCt ions lur ''''lich 

they were established unless si"nilican t suppor'ts prol'ided 11'01ll the responsible bodie, in the 

system as "ell as fi'llill the cOllllllunin and olher organizations outside Ihe system 

5,3, Recommcndations 

In the light of the findings of the study, it seems reasonab le to suggest the fo ll owing 

rccom mendat ions' 

Center, h,b been eon5i,t l'ntll indic,lIed l1\ thl' m,lj(lritv of the respondents of till' ,tudl a, 

one of' the leading "tetors inllucneillg thc a(tiI iues of' the Centers in paniu>iar :lIld 1ilL­

'i mplemclllRt ion 01' the ne,,11 de, 'eloped curricu lulll tor primary schools in general It i" 
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thus, necessary to give due attention dnd Illake great ellorts to strengthen them II ith 

financial , material resources and trained manpower. 

2, It has been pointed out in the study that la ck of't raining was one of' the serious problems 

rhat al1t:ct rhe participation of' teachers in School Pedagogical Centers, Teachers could be 

more l'Irec[il'e in their paniciparioll i,l [he School I)eciilgogical Centers if thel' hove 

CUll1l1lLHHt~ \..'\PO!'lUfT 10 modern Ihutl1:~h!, III lItilizing inslIllcliolli.li Illaterials alld Ik'\\ 

methods 01 rhe teaching-learning praClices In order to raise understanding abou[ [he use 

and imponance or School Pedagogical Centers, programs ",hi ch enable teachers and 

coordinarors to acquire knowledge and skills have to be initiated bv their respec[il e school 

manClgclllem The school managemcllI , for ill~lance. could llrrange workshops, sel1limtrs. or 

conferences where teachers get inro group, to discuss on their teaching problems, or [n lake 

mil'ntation on how to prepare and use ilbtructional llla[criais in the School Peu:lgogical 

Centers, Therdore. continuous and periodical school -based training is neces~"Il'\' to 

del'elop nell understandings for nell [eaclling-Icarning practices introduced in the cUl!cn iun 

S\"51 em 

Allothcr pnssibfL> \lay-out could be llrganizing programs that enable teache r, and 

coordinat ors to wa tch other model School Pedagogical Centers in their loca li ties tor the 

purpose of assessing themselves and determining what they could do to imprl)\ e [heir 

participation in their School Pedagllgical Cellters The school management (princil"1Is) are 

till' prime cl1l1cerlled [Jndies llr illllil idli,,j, ll' elll thi s becallse teachers need [he SUPl'drt ano 

3 Participation ill Schoo! Pe(1a ~t>gil.-·:!i "1..'lI tcr::- shulIld not be cOllsioCI"('(1 <IS ~h.li\Hil· ~ 

perfo rm ed once or I \-v ice a week 01 a 1110111 h or a yea r It must be taken as '1 p:lrt of 

teachers' dailv lIork The Scholl I I'cdi,gugica l CClllers need to be llpened to I"or~ lidl 
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da)' ;lIld out or the schuo l wor~ing hou rs as an ei when tC;lehers need to parti cipat e il l the 

( ~Iller s 

4. It was tound ou t in the study that the ex ist ing Pedagogica l Centers are sta fl'cd with 

personnel who have no the required expertise to accompli sh or coordinate the funct ions 

01' Pedagogical Cent ers at various levels in the system Tilis makes the activitv short of 

!i ll'l'lin~ the intcnded obJectives or the I'cdagogical Cl'IllCrS In order to make School 

iJ l thC"~~ telll i school Worecla ZQlle_iUlci Rc~i (ln l would hc llLY ery lDucluil. iDJ.I.llillJ: the 

situa ti on of the School Pedagogical Centers. 

Thcre lclre . highe r educational institutions neeei to be encouraged to arrange ta\'(Jrable 

CdllLiili tl lb j(Jr establishing special units ~.\Clll~i\'ely respDllsible f() f training speciali sts at 

,liplulll;~ urhk-rgJ(hJuatc and graciua te !(' \ eb \\hu cO Ll k) ~ 1 iJ \ L l'\I' LJ"li sc ~ J1 cunri.li ;ldl ing 

d l'ec1ivei>· !h~-' acrivit ies ot' Pedagogica l Centers and ill pl"\xiucing and helping in Ihe 

application of the instructi onal materials in the right instructional activities . 

) . In orcler to make School Pedagogical Centers' eftorts progressive, more collaboration 

()11!llu te' he nlilcle as much as possible "itil indil'iduals. !lrll ups. and organizations in the 

~ust(\ in e~i and long term professional , fInancial and 111C!t erial sup port s 

6 Tire prelailing trend today is tor educational supervisi()n and curri culunl implementat ion 

heing tlie til ,) sides of'the sa me co in Tile thing is that rhe primary object ive of' 

schoo l I is it s. thus, rests on estab li sh ing a good teaciling and learni ng environment in the 
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school The major I'unct ion of' a supervisor is to aiel leachers in Il11pnl\' lIr ~ their 

cl assrUUlll tcaching. 

To Illak" act ive part icipation in School Pedagogical Ccn lcrs' elfort s, reachers need a 

coo pcralil e supervisor ot her than their school principal engaging in observing them 

tlying (lUI new practices in Ihe Schuol Pedagogical Centers and providing beller 

(O Il1IllC!lb iltld sugges ti ons Teachers \"i ll fcC' I CIt thi~ Ullle Ihal the\' recci"l' much 

p-t:ul<',>,>j \ )I l(! I sUllllllauuJl Therefore, Ihe \\ 'oreda I,', ducallolwl Ollkes and /onal 

blucallunal Departments shou ld be strengthened wilh adequate budget and trained 

person, "nd be rcady to provide teachers the help they nceel lo IlIa!; e belt er participation 

in Schu,,, I)eclagogical Ce l11 ers on regular basis , In addition, leachers evalualion or 

m,Ht' l ia .... 11T H.! dh\..'i.Hlragl' the traditional \\~l\ uf Ic:!ch! lj ,~ I1h.:iihKb \\ hich I'rnllhllC pass ive 

7 Il r the d"CUlllell! analysis, it was lound that policy makers <llIcI educalional planners have 

nor gil,'n due allention to sr rengthen Pedagogical Cenler" and il seenb to hal 'e been 

~rollJ'cci ins lruct ional mat erials " 'ith educational nreilities (i'u ildings, desks chairs, etc,) 

II h~~ i.1 !.',U been observed that instrucrional materials art' C~H1S i (k red as " leaching aids" 

\\ hi(llli':t' C01 h.:.epl considers instru c. tional materials as St \.\Hldilr:· to tile tt..' (} (lling-learlling 

,\l'III III 1'"liel' Illakers and educational plannel's, tiru" ,ir,,"td ",il e dlle ,~,, "sidenllion to 

l !t ll call\ and l 'lOdcl',,1 kvellor instructionnl Illalcr;a ls alllll'l[llljl lllCII I Ol irCI' liran te,\lbooks 

prOI isiun lor strengthening Pedagogical Celliers, 

It~ 



8. As has been discove red in thi s study, the previous Awraja Pedagogica l Centers had 

already been closed and ceased their flll1ctions in the Amhara Region. Since Pedagogical 

Centers have great role in improving quality or education through proper implementa tion 

orcurriculu llL the Rl'giuna! EducationlJuJeau need III J"t'!<Jrm its organinltiollal structure 

instead of ncgieCiing allli clos ing the 1\11 raja I)eddgogical Centers. \\'dkquippcd 

Pedagogica l Centers need to be considered at the respective structural leI eh in the 

systcm I \\' orc'da, Zunc . I, cgiun dnd Central levels) under the lilllit or the CULlilIrl 's leI eI 

" Since this SII1,1I ~lllll1u l ,hUII ail the problems rela tcd \0 f' cdago~.icil ('clliCI' "nti is 

con lined to Ihe practice goi ng on in tlne Region of the Coulliry. illicrested reseal "i1eh III 

the field can lake up Lhi s issue and investigate it in anolher sett ing to sec Ihe practices of 

other Regions in the Coulllr)' 
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Appendix - A 

Q II csti 0 nna i I'C 

The purpose of thi s questionnaire I S to collect infonnation on School 

I)edagogical Centers 111 Amhara Region Teachers, school directors, Schoo l 

Pedagogical (entels ' coordinat ors and educational ex perts from Woreda Education 

Offices are th e major sources of information. The informati on obtained through thi s 

qut:stionnaire is going to be used only ['or th e research purpose. your cooperatioll ill 

providing gen uine info rmation Oil the subject is highly valuable to complete th e study. 

'rh ank you in advance fo r yo ur cooperati on. 

~ot(': 

1. Pl ease llse (X) mark in front of the item number if he item is not relevant to 

you. 

2. I) lease indi cate yo ur respollse by ci rcling th e letter of your choi ce except for 

the questions which require wrinen responses. 

:3. There is no lIeed to write yo ur name. 



PART I 

I. Name of the Sc hool -----------------------------------

Kebele ______________ _ Woreda -----------

Zone 

2. Grade level of the School _______________________________ _ 

3. Your prescnl positi on (if you are ass igned as th e coordina tor of the School 

Pedagogica l Center in addition to teaching . pl ease choose th e letter whi ch 

contain s Sc hoo l Pedagogical Center coordinator). 

Teacher B. School Director 

C Schol)1 Pedagogical Center Coordinator D. 'vVoreda educalional ex pert 

4 . Sex A \ lak B. Female 

5. Age: 

A. Belcl\\ 20 years B. 20 - 24 years C 25 - 29 years 

E. 35 - 39 years F. 40 - 45 

(j Abll\ C -15 \ cars. 

6. Qu all1 il'lllon 

A. 121 11 gra(k co mpl ete or below 

B. 12111 grade compl ete and one year training in Teacher Training In stituie 

II, I I I I .. C I ~ gr'l l l: [ll mp ele all( S lo rt terlll Irallllllg 

D. oiher (spec ify) _____________ _ 



7. Service:-

A. 1 - S years B. 6 - 10 years C. I I - I S years 

16 - 20 years [ 2 I - 2S years F. Above 2S years 

8. Th e subi eci vo u leach al prese nl 

9. 

A. Acacle ll lic 13 . Aes thelic C 130th Academi c and ;-\cslhclic 

If you are teach ing al present, your teaching-load is : ___ / l\ eck iday 

PA"RTII 

relevant for leaching all subjects in all grade levels orthe School') 

A. Abundantiy B. to some extent C none of all 

IfyOLlr I'esponsc or ilem I is either "S" or "C'. th e reasons are:-

B. Shorrage 0" cqu ipment 

C Shortage ol'loea l materials 

D. 

D. Lack of adequate tra ining on the preparation and utilization of instructiona l 

maleJ"!:l1s 

F Shona~c of Ii Illc' 

G. 1\)(11 ,Upp0rl pl'll \ ided b,' lhe sc hool managemenl 



3. The instructional material materia ls available in he SPC at present:-

A. They are all prepared by the SPC from loca l resources. 

13. The) are al l bo ught liom l11arket 

C. They are all dona ted by otiJcr OIt!<I niza tions 

D. 1\'lo,t of them are prepared by the Sc hoo l Pedagogica l Centers 

E. Most of them are provided by other organizations and individual s. 

F Most of them are bouuht [rom mark et o 1 
G. Others (S pecify) 

4. The effort of teachers in preparing the instructi onal materi als in the School 

Pedagogical Centers and utili zing du rillg their classroom in stTuction is: -

A. high B. medium C. low D. none 

5. If your response for item num ber 4 is eith er 'C' or 'D' . what are the reaso ns" 

6. How frequentl y do teachers use instructional material s from the School 

Pedagogical Centers for their cl assroo m instruction. 

A. eve ly day B. II hell alld I-I" hcre needed C. Sometim es D nOlle ;It ;111 

E. ot hers (speci fy) __ _ 



7. The type oftT<lining you have att cnded in preparing and utili zing the instructi onal 

materi al is 

A. senllIlar 13 . workshop C excha nge of ex peri ence wi th other schools 

D. in Teac her Train ing In stitute E. I (lid not jl3l1icipate in any training 

8. If ),o u do pa rt icipate in one of th l' t) jl':' nr tra ini ng which al 'c Ill entio ned in item 

nllmber 7 the training pro l'ided is 

A. aCleqwITF 

9. Is there a habi t of mutual shar ing or c.\ jlcl·iences among teachers in the Sch oo l 

Pedagog ical Ccnter') 

13. ,,) 

10. The lju:llltity and type of clluipincill II'hidl are used Cor preparing in struc ti Ll nal 

materi als in the School Pedagogical Centers are :-

A . Surli cient B. not suffiCient C. nll ile at all 

I I. Il ow dll va ll rate the SUP P01'l prOI idcd hy th e schoo l management to the School 

A. B. i'vledi um C Law D. None at all 

12. Is there budget all ocat ed Cor the t'uncti on a t' the Schoo l Pedagogical Ccnters Cram 

the sci ll101 managemen t" 

i.~ . 

use it effe ctive ly') 

A . Yes B. No 



14. If your respo nse for itelllnulllber 12 is also 'Yes' . is it adequate inlerlll s oflhe 

teacher,' demand ') ;\. Yes Il No 

15. Does Ihe Schoo l Pedagogi c ~ll Centers give service for the teachers out of' the 

working hours? 

B. No 

16. AI·e Ih ere supports provided 10 the School I)edagogiull Cent ers by the vVoreda 

Edllccilion OfJlce? 

B. No 

17. Ifyollr t·es ponse for Ite111 11Umber 16 is 'Yes', the type of Slip ports provided are:-

[s. HO\, l111e n the educational ex perts from the Woreda [d ucati on Office supervise 

and Illon ilor the School Pedagogical Centers in a year" 

A 1\,)[ al all B. Once C Twice D. Three times 

E. 1\ ic)lc' than three times. 

1 'J. ;\CCllldillg to yo ur response for item number 18 , if you did not choose ";\" as 

, ·om cho ice. is the profess ional assistance provided b,· th e experts to the School 

[)edagt):'ICil l Centers adequale? 

\. ') l ' H. No 



20. The kind of supports provided by the Lonc Education Departillellt tu the School 

Pedagogical Ccnters are 

- ~--~ 

2 1. Ilow dll \'Utl rate the support pro\'ided by the Zone Education D"pa rtillcnt to Ihe 

School I'..:d'i;:0t'-Ical ('t-Ilters '; 

13 . iVkdiurn 

-,) The kir,c! I;! ' ,; upports offered by the Regional Education i:3ulcatl III the Schoo l' 

Pedagllg;cal Centers are: 

2~ . Ilen\ d .. l .' ;JU r:1k the SlIPPOrl provided by tile Regiollal Educaftllil Bureau liJ tilL 

::;chuol I'.:d""ogica l Cenlers " 

B. Medium C. Low D. None (1\ <111 

~-1 rile: k: lld ,.,1 ' >tlpport denoted to the School Pedagog ical Centers by th e 

:.!,\)\-cnl!l l ... --!d (illd 11 011- gove l1lJnent org8nizations are __ _ 

-----_.- - ------------- -~--- --_.-

A . ; Ij~j ~ ll. \ Icdiu!li 



26. The kind or supports provided by the cOlllm unity to st rengthen the activity or the 

School Pedagogical Centers arc: 

------_._-- -----

--------- ------_. -- -

27. How do YO LI rte the support or the community to the School Pedagogical Centers') 

A. Hi gh B. r'vleclium C. L. ow D. None at all 

28. Tlil' clTll rt or tl'aclie[,; III [Ii\ Ill' other pcrsuns Irol11 llie l'()l11l1llllli l\ to , ITIlTLthrir­

ex peri ences. knowledge and , kil ls on certain topi cs fo r the student s is A. Iligh 

B. Mediulll D. NO lle at all 

29. Do YO LI a!,'Tee all the presence' or lli e Schoo l Pedagogical Centers ,) 

A. Ye s 8 . \0 

30. Give tli e reason for) om rC SjJ0IlSl' lor item number '2')'. 

31 . 1 r YllU agree 011 the prc,,'nl'l (lr Sc hoo l Pedagogica l Centers. \\ hal is tll llL' Li(lile 

to illlp lO \ c il s aeli\ itic,' 

-------_._-



~7 
~) - . If you disagree on the presence of School Pedagogical Centers, what do you 

recOlllmend as a better alternati ve other than the School Pedagogical Cent ers 'I 

33. Wh~t is your op inion about the /\wraja Pedagogi ca l Ce nter being non-functi onal 

at present? 



PART II I 

Direc ti on- After ['eading the fo ll owing list ofposs ib lc tasks oCtile School Pedagogical 

Centers r<ll t each activit y which is being pCr llJrlned by the Sc hool Pedagogical 

Ce nt ers at present in yo ur schoo l (please use (',,) lIlark Itll lo ur choice). 

Ibrings 1\ 0 

No Activities High l\'lediu m Low performnllcc at 
all 

I I)reparing the insh'uctional materials 

from loca l reso urces , 
, ., I I)ro\'iciing orienta tion on loca l i _. I i 
I 

curric ululll developme nt and i 
i III pi Clllen!a! ion. I 

3_ Conducting JJeer-d isclIss ion of 

teachers on teaching problcms. 

-I. Conducting action research 

). Offering ori entation to teachers on 

teaching plan . 

6. Providin u 
0 orient ation to teachers on 

the new tex tbooks 

7. Train ing on how to prepare and use 
I 

It he in,ul lcti c.H lal Ill ateri ais. , 
i , 

- .. - - --j-~---.---- --

I 
:-, , \i<lkin>.: \\ork ,'Cl;I[ IUIi II ith ill(lil itiual, i I [ , , 

i 
! .llld l'J'>.:ltlli/Jllinl" ill the C,lIl\ll~lIldt\ 

-.-- -, r -, ') Shari ng e.\ pcJ'l cnces with llt hcr I 
schools. I 



PART IV 

Direction:- Aft er reading he fo ll owing list of the perceived problems of the School 

Pedagog i c~1 Centers. rank each fa ctor accorciing to the se riousness of innuence on the 

School Peda~o~iuil Ce nters. ( I'lease use (..J ) lIla rk in eac h rank prO\ ided) 

s. i{ anks 

No Perceived Problems I " 2'''[ 3"" .t. 1h ,5110 (,Iii t lo HIli 91h I (J It. I I II. 

1. Lack of trainee! manpower for 

rLUlIllng_ the Spc 
r-- --. 

2. Lack of resource (finan ce, 

ra \ \ llJaterials. equipment) 

3. Pour >lI pporl from the school 

lna ll ageln ellt . 

4. Poor support from the top 

managemenl ane! lack of clear 

L'uideli nes . I I - I· d f . 5 I liS \) llt'C lII CS an ·unctl ons I 

! <lie bel ollli its capHci I)'. I , I 
6. Te,l( hers' di si nterestedness 

lOllarcis the Spc. 
7. Absence of in-service training 

of teac hers. 
8. In adequate pre-service 

lra in inL' of teachers. 
9. In:ld c'<j uilfe pre-service 

111·:tlnillL' orl eachers. L i i --- ,._-
I() I 

I IlSlIll:lbilill or he Spc rUOlll S I , , I I I I 
I I I i ! ~-+-----rsl --- .. 

I r+ . ... - "-
I I I I I . h)rLI~C' l) ! II Jll(, i I I ___ J 

.-\ II r,IJ'1 I 
- -----,- -- . -

12. I I·I'L' abseJlce of , ! I 

I 
I , 

j 

Pedagogica I center. I 

I 
I I , 

I I 



Appendix - B 

Interview 

This interview is des igned to collect informat ion fi 'om those educa ti onal 

personn el who fun ction al difTerenl level s. The inrorrnation to be obmined is go ing to 

be used lor the resea rch Jlurpose in order to produce a thes is about the efTcct of I 
--' 

Pedagogical Ce nter on the imp lementati on of the Ilew prim ary cUITi culull1 . In thi s I 

regard, as one or the purposes of the study is to examine the contributi on of the 

educational personnel who are ex pected to take patt in supporting and fac ilitating the 

function of the Sc hool Pedagogica l Cente rs in implementing the ne\\ prilll c1Jy 

CUITi .: ul ulll. 

The fo ll owing three se ts of iIlterview items are to be addressed to the Zone 

Educati on Depanmcnt "" pert s. Region Ed ucati oll Burea u experts Ins titute of 

Curri culum DC\'eloplllent ,llld Resea rch Educa tional Mass Med ia Agenc\ ' n pcrt s. The 

inl erview is !,Lling to be lll illiucted by the resea rcher of thi s st udy. 



I Interview Items for Zone Education Department Experts 

I, Wh<1t i, Ihe cOllllllonl ), uscd 1\<1)' of supervision alld mOllit oring 10 <1 SSC:iS Ille 

act iviti es of tile First cycle I'limary School Pedagogical Cellt ers ill orde r to poinl 

out their probleills alld strollg poi nts') 

') "Vila l kind or supports c1oe, Ill e Zone Education Department provide to the First 

imp ieml'lliing the nel'\' pr ill""\ L'lirriculu ill ') 

3, One of Ihe obJectil'es of th e ,choo l pedagogical centers is to create 0PP0l'lunity 

for teache rs to share thcir c:-.pe ri ences within and outside th e schools, In thi s 

respect. III 1,\ hat eXlell1 ha, Ihe Zone Education Department atlempted 10 create 

chance I~JI' thc IOirs l C) ck I't'imary School teachers regard ing to Ihe fUIiCliuns or 

the Pedagllgical Centers') 

4, How onen do you make direct contact with Wo reda Education Of1lccs alld 

primary schools in order tl' so lve the problems faced by First Cycle I'rilllary 

Schoo l Pedagogical Ceiller,') 

imp klllL'lIlillg Ih e ne'l\ prlilldl'\ curriculum ') 

6, At presellt. Ihe ,-\1\ raja I'c(bgogical Cenl ers ceased their fUIiClioli s in sOllle 

7, "\'ould I I)U Cllllllleral e' Ihe 'Irong points alld shortcoillings thc lIllie l'duC;lIilll) 

Deparli llent has enCLlU llIcrcd in fa cilitating the acti vities of the Firsl (\cl.: I)ri lnary 

Schoo l Pedagogica l CClltl'l'S',' 



II Interview Items for Regional Education Bureau 

I, 'vV ha t is the cOlllmonl y used way of ass ist in g th e I:irst Cycle Pr imary Schoo l 

Pedagogical Ccntels in ordcl to POlllt OU I their prublems an d strong points in 

implementing the new pri mary curriculu m') 

2, What ki nd of SUppOlt s does the Region Education Bureau provide to the First 

Cyc le Primary School Pedagogica l Centers for implementing the new primary 

c UITiculum~ 

3, To II hat extent does the Region Education Bureau attempt to accumulate and 

deliver insul lctional materials which are procured by purchasi ng ready-made 

material s or prepared materials relel an I to the ne w prlJll ary cU ITi culum 

i III P I el nenta t ion? 

-1, Does the Region Ed ucat ion Bureau <111cmjll 10 pr.:pare and distl 'ibute II ritten 

guidelines and other relevant informati on for the primary schoo l pedagogical 

centers on how to perform thei r functions ellectively? 

5, At present , the Awraja Pedagogica l Ce nters are ceased thei r fun ction in sOllle 

reg ions , What is your opinion abuul then(' 

13urC,lu has cncll un tered in lilc ililaling Ihc 'lelll ilics ur Ihe Firsl ('\'cle PI illlilll 

Sc huo l Pcci<lgogica l Centers In ll rcier III accomp li sh their objec lil es and fun ct iuns 

l'or I\ hi ch they were es tab lished, 



III Interview Items for the Institute of Curriculum 

Development and Research and Educational Mass Media 

Agency Experts 

I, It I\ <\S in the' light uf e<l , ing lI lY the: plllllkni lli ' quali ty CciU t;; ttlGIJ th;iI tht: idea ll l' 

pedagugical ce nter was introduced in th t: Uhi opian educati on system: and as one 

- uf, he-es-tabl ishmenls:-PedagDgical Cent<eF5 we re establ~sh ed bQth- al--A wra ia~nd 

Schoo l leve ls, The aeti , ity of the Centers 1\ as supervised and monitored by the 

Institute elf CU ITiculum Development ;Ind Research (ICDR) Is there suc h a 

program designed by the in sti tute to SUppOi't the ce nters at prese nt ') 

? In what \\ays does the in stitute provide support to the primary School Pedagogical 

Ccnters0 

3, What kind of supports docs the institllic' piln ide to the primal'\' Schcwl Pedagogical 

Cent ers',' 

-1, .A t presen t. the AwraJa Pedagogica l Centers ceased their fun ction in some regIOns, 

What is the reason ? 

5, Is thel'e a unit whi ch is responsibl e to t'olk' \\ -lIp the activity of Pedagogical Ce nt er 

in th e institute" 



Appendix - C 

Observation 

Thi s ~ heck-l i s t is des igned to co ll ect informmi on about the in stituti onal 

si tuati un u"l i, c School I)ed~gog i cill Centers, The inltll1naliun Il) be l)bt<li ncd is go ing 

to be used Ill! Ih e resea l'c h purpose, As one of the purposes of the st ud" is to exa min e 
t 

the ex isting situation of the School Pedagogical cent ers, th e observation of' he 

in stitution is highly va luable to compl ete the study, 

Woreda 

Zone ______ _ _ _____ Year of Estab li shment ___ _ 

2, School \\ or" time: 

-\. Shill S\ , Iem B, Fu ll -time 

4, If there' is, your of' es tabli shm ent 

5 Is/arc there coordinator (s) assigned for th e Pedagogical Ce nt er" ___ _ 

6, The Il lIllll'C I' of coo rdinators 

-, 
! :.:" ~ l : 11 j IL d Ill 1:1 \ l!,.~ !. I:. ' 

cOlmlill;l ling the acti viti es of the Schoo l Pedagogical cen ler') _ 



8. I-li s/hcr their serV1CC as School ( 'enter coord ina tor 

.~_ yea r ~. 

9 C()I It1il"lll 01' (he I)cdagogical CC IIlel. 

9. I. Productioll roorn __ _ 

92 tli spla\' 100m 

96 olilers (,pccify) _____ ___ _ 

10 Cuntlll ldib or 1I1e facililies ul ' (he Pedagogica l Celllcl: 

I U. I I li t' I\PCS of CqUiplllClil ,1\ arlalJle in the l)eLiagogical ('cillcr. 

Iii .:' \; ,),1 "i'lIlC L'ljliljlllle il l art': 



10.3. A\'ailabi lity of'Textbollks 

Grade level and quantity 
Subject I " Grade 21111 Grade 3'" Grade 4'" Grade 

Amharic Lang-uage 
EI1" li sh Lan!'uag-e 
iVI at h em atics 
[11\ irollmental Scicnce 

I 
--~-- -- .. ~---

, \cst heti c 

10, ..( , r\ v"ilab ility or re1Crencc books 

Subjcct Quantity 
Amharic Language 
English Langua~e 
tvl atheilla ti c, 
Em'iron mental ScielKc 
/\esthetic 

10.5 1 ype anci quantlt) or In structional matellal s ava ilabl e in the School 

Pedagogical Centers ro r \ ariolls subjects. 

i'\ ()_ T)'1lCS of Instructional Materials Subject Qua ntitv 
i. 

") 

~. 
- --

4. +-~--" 1-:' - - -

I 
_-1--_ -

h. 

7, 
8. 
9, 

10. 
I i. 
11. - - - -- -----
I ~. - - -- -
1-1. I 

I 
-- -

I:' , 
I --- .. - --

Il' I -I -I-=---j----~- ---~--. --

, . 
10.6, Arr;lngelncnt 01 Instl'llctlonall11aterrals In th e School Pedagoglc<Ji ('l'lltlT 

A. poor (' v. good [) exce ll ent 



11. The presence of vari ous forms used by the Schoo l Pedagogical Center: 

11 .1. The School Pedagogical Center coordinator performance eva luation fo rm 

I I J I l alu atioll !l)l"jn ur till" \ch(}()1 i'cd:lg()gil':iI Cellter aet il it i e~, b\ c:lCh 

departmellt teachers lllu:lIlig 

I I ~. Request form or rail materials alld equipm ellt for preparing instru ctiolwl 

Illaterials 

II . ~ . 1.0a ll lorlll or in strucl 10n;iI materia ls and eq ulp illent 

I 1. 6. Daily teachers' Sc hool 

A. GO\ t l"llment 
--

Pedagogical 

l'edaO"ooical 
'" '" 

Ce nt er 

Center 

partiCipation 

parti cipation 

B. No n-"overnmcnt 
~ ----------------------------------------

C Comlll uni ty 

D. Others (S pee il ) 

j"() rill 

1'0 rill 

I.... Studellt> panieip<1ti llil Iii jJll'p;lI"Ing ilbtructiullal nl<lterial II I thl' lh"tl\lul 

I'ccb gogical Center 15: -

13. \,,"":UIII ( '. lUll I) . Iwnc 



IS, The slatus uf lil e Sc lwo l Pcd,j1"ogical Ceili er ill ge lleral 

- - --- - ---- - ' 



.\ppcnd ix - 0 

List of Sa III pie Schools From jlj(' Sa 1IJ pi c zon t s in :\ III ha ra Rcg ion 

"\0 I "ia mc of schools Grade Zone \\"oreda Number of Number of 

I lenl teachers Students I 
f--- _ Male l:cn1a k Total Ma le Femal{' Total I 
11 1 ' l'1" ln 1--1 ._ South Gund"r Fana 3 4 7 43 6 265 70 I I 

- I \\~uh "\lllha 1-·1 South Gondar I:arw :; 4 7 3 16 256 57 2 I 
~ i I _it;~\\ Ilrari _0 cbrye 1.-.' South Gond~~_ c-! :m~_'_. _____ . 4 S f2 3 10 338 640 I 
i j \\·"dk..'\kda __ I ~.:.l __ Smuh Cinnclilr c-! ~l2.~'::!'~---- 2 -I () 400 2:21 621 I 
: i \111;I \n1 h'l 1 1-1 S0l11h Gonciar I ',,~cr :-l ~ - ~ 4 18 293 7 1 I 

- -'- - ---- ,'--_.- .. - --
'·'1,1'1 .. _______ '_1:" South (ionci cr 1 ")l'Cr,~_ __ 9.~ I ~ 83 ~ 751 I:,S:, ~ 

: \\ "llci,ll a I-~ SOllth Gondar n"llIl I);" /'" 1:' I '-I '" 283 166 -I~<) 

~1_j)Cb~~~llll il 1--\ West GOI Jam Il"h" I)," Z~""O ~ I : ~ :34 ~ 83 -117 
l) \ k'CaiJ lt 28 1--1 West GOIJam J3alm DOl 7111lJ )., 8 _, 12 _,78 690 I __ - ._. __ y. 

II! \f"er ficia 1--1 West Go jjam ,'\c hefer 4 I 3 7 198 190 388 
f-'j 1_-=j':.\ iJChike li I_~ West Go jj am /\che~e r ~ 4 : 243 1 3~ 381 

1::' _ (iccic lllll 1-4 West Go.Ua lll Ac hejer ) 1 - ) 2 16 21., -129 

I 

I ~_ llangila 1-5 Awi Dangila :; .:; 8 173 ")54 5211 
~_.!:l acha 1-5 Awi DalH!. ila -I 8 I::' 288 275 56:; I b 5 13el3,i ta 1-'-1 A wi D3ngi la 4:; 7 ")42 27 I 463 
I ~ ___ \ci2 Gusta 1--1 Awi Bania 2' 4 268 174 447--1 
1-__ Chcwesa 1-4 Awi Banja 3 I -I ) 13 13 1 34-1 
1:-- 111~lla I-~ Aw i Ra nja 3 I ~ 117 94 ' I I--l 
I" ) ("I<:I1CI 1-.. 1 Easl Ciij jCIIIl Shchc l lkrcntfl .1 I ~ 8' 9' I /.~ 

;"-~~!.I.:~'~~~------T-=-~! - L::ast ~O.lJ nlll - Shcbcl i3;ZI;t;" .1: ~ 169 1~7 336 
.'! \\ 0111\\ 1111<1 1- ~~._ East GOll<l1ll Shebc l Be rell t,l '.) ::- 69 1.<2 '0 I ...j 

.~' ! j "n, hl'I "" ',~,~_er~_.J J -=-~ ___ J lasl (~().1EII.!.!.._ .J..)9l~_._ ___ .~ ., _ 5 17? 156 1 .~:2~ . 
i \<1,,;,,1" "1 LL::::'__ I \-.,]',t CJOII,I IIl J)l:.ICIl ~ 2 _ () I-L, 160 .,O., ...J 

j 



No Na me of schools Grade Zone Woreda Number of Number of 
level thachers Students 

Male !female Total Mal e Female Total 
24. .A.lekitam 1-4 East Gojjam Oejen ~ ~ 6 122 126 248 -' 



Appendix -E 

Budget Allocated for the Sample School Pedagogical Cenh·es from their 
Perspective School Management for 199 1 E.C Academic Year. 

Ser. Budget allocated for each 
No. Name of the Schools School Pedagogical Centre 
I Tsegur Birr 202.50 
2 Wubamba " 21021 
3 Fitawurari Gebrye 505 
4 Workmeda ISO 
5 Arbamba 50 
6 Woreta 500 
7 Wondata 350 
8 Sebatamit 69 
9 Megabit 28 300 
10 AferGda 326 
1 1 Abchikeli 200 
12 Gedema 300 
13 Dangila 850 
14 Bacha 300 
15 Berayita 200 
16 Adgusta 200 
17 Chewesa 250 
18 Hbrita 260 
19 Yetebet 300.70 
20 Guaye 197 
21 Wain Wuha 600 
22 Koncherna Sasaberay 600 
23 Adoadem 320 
24 Alekitam 400 



Appendix -F 

'fype-arrd E!uantityof-Equipmenr-A-vail-ab-Iei n Ea-ch S-ampte S-choul 
Pedagogical Centres 

Ser. Type of the Equipment 
No Name of the School Quantity 
1 Tsegur - -
2 Wubamba 7 14 
3 Fitawurari Gebrye 12 17 
4 Workmeda 5 7 
5 Arbamba 8 8 
6 Woreta 8 8 
7 Wondata 3 5 
8 Sebatamit 5 5 
9 Megabit 28 4 6 
10 Aferfida 8 43 
11 Abchikeli 3 3 
12 Gedema 2 2 
13 Dangila 4 4 
14 Bacha 8 9 
15 Berayita 4 7 
16 Adgusta 6 8 
17 Chewesa 3 5 
18 Hbrita 5 7 
19 Yetebet 9 10 
20 Guaye 5 10 
21 Woinbula 8 10 
22 Konchema Sasaberay 8 8 
23 Adoadem 6 34 
24 Alekitain 7 8 



Appendix- G 

Perceived Problems of the School Pedagogical Centers as Ranked by J aCh Group of the Respondents 

Wqreda School 

Ser. d ) . e ucatJon School Teachers Pedagogical The whole 

No Perceived Problem expert Principals Centers' group 

Coordinators 

Mean Rank Mean Rank Mean Rank Mean Rank Mean Rank 

1 Lack of trained manpower for runnmg the school 2.7 1 2.5 
1 I 2.5 1 3 1 2.6 1 

Pedagogical Center 

2 Lack of resources (fmance, raw materials equipment) 3.7 2 ' 3.4 2 3.6 2 3.1 2 3.7 2 I 

3 Poor support from school management 7.4 9 7.2 9 7.1 9 6. 7 9 7.3 9 

4 Poor support from top management 5.2 4 5 4 4.9 4 4.5 4 5.1 4 

5 Its objectives and functions are beyond its capacity 6.6 7 6. 5 8 6.6 8 
+-._---

6. 5 8 6.7 8 

6 Teachers' disinterestedness towards school Pedagogical 7.8 10 7.5 10 7.2 10 7.1 10 7.3 9 

Centers 
I 

7 Absence of In-service training of teachers 4.4 3 3.8 3 3.7 3 3. 8 3 3.8 3 

8 Inadequate pre-Service training of teachers 5.3 5 5.1 51 5.4 5 5.4 5 5.2 5 

9 Unsuitability of the School Pedagogical Center rooms 8.1 11 7.9 11 7.7 11 7.6 11 7.5 11 . 
10 Shortage of time (high teaching-load) 6.2 6 6.1 61 6.4 7 6 6 6.2 6 

11 The absence of Awraja Pedagogical Centers 7.1 8 6.2 7 6.3 6 6.1 7 6.3 7 
-
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