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The purpose of this study has been to find out
the effects of ability grouping on the instructional
proceeses, that 1s, on the natilization of resources,
application of the different wmethods and technigquees of
teaching, the academic achievement; the socials and emotional
development of.the setudente; and finally, ite effecte on the
working conditione and work relationship of the teaching

staff in selected senior secondary schools of Addis Ababa.

To thies end, samples of students and members of the
academic staff have been selected randomly snd were made to
fill in the guestionnaires prepared for each of them. In
addition to this, a randomly selected the Ethiopias Schools
Leaving Certificate Examination (ESLCE) results of a matching
heterocgeneously taught etudentse and a homogeneously treated
groups; a randomly selected classroom observations and
interviews with the regional education office authorities

have been used as the sources of dats.

The analysis of the data collected from the different
sonrces showed that there are no significant differences in
the utilization of the resources of the eschools, in the
application of +the different methods and techniques of

teaching. Similasrly, the comparison of the academic

achievemente of the h

ol e el oLy ki R b i 3 . ,
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pre-grouping ability practice and those of the homogeneously
grouped and taught students haven't shown significant
differences which are in favour of the special grouping.
Thus, showing that the expected purposes of the grouping

practice in the region have not been attained.

Although there are no significant differences in the
Academic achievements, the grouping practice has showed some
positive and negative effectes on the social and emoticnal
development of both epecial and non-special group student.
However, the negative effects seem to be more and stronger on

the non-special group students.

Though there are the desire +to excel, high
intellectnal curiocsity, self-reliance, independence,
sociability and truthfulneses among the special class
students, there are some negative characteristics that are
manifested by them. These include, the artificially inflated
gelf-esteem or superiority compelex, boasting, and some
othere which have not been cbeerved in the heterogeneously

gronped students by the staff and the studente themeelves.

The negative effects of the practices seem to be
higher and stronger on the non-special class studente than on
the special class students. It has stigmatized them. It
made them feel inferior to their peers, loee interest in the

school, develop low self-image, lack self-contreol, ete.
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Finally, +the findings showed that the ability
grouping practice has not showed any elgnificant effect on
the teachers”™ working conditione and work relationships.
This is 80, because there have been no clearly stated
guidelines as to how the practice has to be accomplished and
the demands and competencies required from the teaching staff
which consquenty wonld have affected them. They teach almost
as what they had been doing in a heterogeneously grouped
classes. The teaching methods and technigues they use in the
special and non-special classes are more or less the same.
Therefore, the effects of the practice on the teaching staff

are limited.

Eventhough the contribution of the ability grouping
in the schools are very limited, its negative effects on the
students are higher than its positive effects. To maximize
the contribution of the practice in the instructional process
and minimize the negative effects, it needs a clearly set
guidelines on the different activities. The teachers need
training. The separation of the school wholly for the
special students seems logical. In addition to this, the
number of sections and the large size of the students in each
gections are some of the great cbstacles to materialize the
plan. 5o it needs great attention to get good results from

the practice.



CHAPTER ONE
THE PROBLEM

1.1 Introduction

In most of the modern instructional activities, there are
interactions between the teacher, the students, and the
materials to be taught or to be learned. The teacher alone
or with the learner may decide the learning experiences and
the practices to be acccomplished. Of course, there are
occasions when the student decides the what and how of
learning and when to learn in case of independent studies.
But in the formal classroom condition, the teacher as a guide
in the instructional process determines the curricular
experiences depending on the availlability of resources, the
nature of the experiences, the students”™ pervious work
rerformance, interests, level of maturity, the total

environment, etc (Harris, 1860).

0f the many alternatives at hand, the teacher’ s choice
of the how of the organization of the student is one. It may
be carried out on the basis of the students’™ achievement,
sex, reading skill, creative ability, interest, age group,
ete (Yates, 1966). It also may be done depending on the
tasks that have to be accomplished at one particular period
or for long. Ability grouping in the classrooms or at school

levels have been done either "to reduce the range of
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individual differences in performances or accomplishing
definite tasks"” (Gamoran, 1982:11). However, most of the

rationales are instructional.

Although the intra classroom grouping of students on the
basis of ability or achievements have been common, task
oriented and relatively temporary, schools’ administrative
bodies have been grouping students on the basis of religion,
language, races, soclo-economic status, sex, age, (Yates,

1966:20) mainly to maintain socioc-economic status-quo.

However, the grouping of students Dy ability or
achievements have been to meet individual and social needs.
Contrary to this, other criteria have been used to group
students so as to maintain the existing social, economic and
politiecal status-quo. For instance, the secondary residence
grammar school in Great Britain and the United States of
America have been used to produce the scclial elites of these

countries” (Cookson and Persell, 139385:284).

Despite all distortions and abuses of the grouping
practices, ability groupings by a teacher have been to meet
educative purposes which could be evaluated by the teacher
him/her self and the society. ERegarding ability grouping and

its purposes, Yates (1966:108) wrote that:



the practical educative purposes of
grouping 1is to 1improve the fit between
students and the teacher; ... activities,
other students or roles. The improvements
are shown respectively in greater
attalnment of the teacher’ s purposes as
Jjudged by the teacher himself, in
participation of the students in planning
and carrying out activities, in
interaction among the students which
stimulate their ideas and increase their
self-confidence and in the formation of
habits and attitudes consistent with the
realistic appraisal of their capabilities
vig-a-vis the needs and opportunities of
society.

Hence, the main purpose of ability grouping has been to
reduce the range of individual differences in performance
levels and meet individual needs. It has been used as a
device that "facilitates learning and the modification of the
curriculum to the learning capacity of the learners” (Rogers
and RKiptson, 1992:58). Similar researches conducted by
Lawson (18567:260) had shown the reasons for the movement to
group students homogeneously. He wrote that, "the desire to
adapt curriculum requirements to students capacities, special
interests and the rate of learning” were the main reasons for
the movement. They all have been carried out to meet
individual needs and avoid the obstacles teachers face in
teaching. Of the long and extensive reviews made by Slavin

(1986:314), the following points describe it clearly.



The various practices of grouping students
in one c¢lass or another as “college
preparatory” and "general track”, groups
for individual subject or for all subjects
are to reduce the range of student
performance levels teachers must deal
with, and help them adapt their
instruction to the needs of well defined
groups, o to provide enriched
educational experiences for the gifted
pupils and facilitating the use of special
personnel and resources, to enable
remedial or compensatory help to be given
to those who require it.

Thus, ability grouping based on specific attainment of
the students has been used to meet the learners’™ need and
reduce the teachers’™ problems of teaching students with
heterogeneous ability. It has been used to differentiate

instruction and attain specific educaticnal goals.

In the mean time, a large number of researches have been
conducted on the various aspects of the grouping practice.
Less researches have been carried out on the effects of
ability grouping on "the social and emotional spheres of the
students and on teachers”™ working conditions and work
relationships than its effects on the academic achievements”
(Gamoran, 1992:13). Besides this, the <findings in all
aspects of the investigations, especially on the academic
achievements, have Dbeen "Controversial and inconclusive”
(Goldberg, Fassow and Justman, 1966:1). This has been shown
by Slavin's (1988:13) conclusion where he stated that
"ability grouping by itself has no effects on either academic

{(productivity) or ineGueiil ceooial and emctional),”



Although ability grouping has been as it is mentioned
above 1in other countries, ability grouping has not been
widely used 1in Ethiopia at all levels of the education
system. Although some school directors have tried to do what
they were permitted to do at their schools, ability grouping
on the basis of eighth grade national examination results has
not been used until recent years. However, recently the
Addis Ababa Schools QOffice tocok the initiative and grouped
students as special and non-special class students upon their
entry at grade nine in six selected secondary schools. The
students have been grouped as special class students when
their eighth grade national examination results are 96
percentile and above and the rest below 96 percentile and
above the passing mark of the year as non-special. The
general practice of the grouping processes and the need to
know the effects of ability grouping on the students and the
academic Staff and make others be aware of the program, the
researcher toock the issue as the area of study for his

thesis.

1.2 Background Information About the Problem.

Although the homogeneous grouping of students have been
practiced for long on the basis of geographical location,
age, sex, religious denominations, manpower requirements,
gocio-economic status and students” abilities or achievemente
in other countries, the practice in the Ethiopian schoolse has

baon A1ffersnt in most cases. St tlants have 1




heterogeneously and the classroom treatments were more or

less common for all students in the classrooms.

However, there have been schools for girle and for boys
since the 1940s. According to Pankhurst, (1958:150;171)
there were girls schools (Menen and Yeshiembet) in Addis
Ababa and Hararge” respectively. Schools, such as General
Wingate and Medahnealem had been used to admit students of
high achievement and sons of the regional chiefs (Balabats)
respectively. Even though the schools had some social and
political missions 1t is c¢lear that there had been
segregations among the student peopulaticon. Similarly, there
had been separate, mission scheoels for boys and girls in
Eritrea while it had been under Italian rule. The students
were engaged 1in handicraft, needlewcrk and agricultural
trainings (Adane, 1991:20; Arens, 1878:218, and Fankhurst,

1976:311) .

In additicon to this, the laboratory school (Bed& mariam)
under the Haile Selassie I University (now Addis Ababa
University) had been a feeder school for the University whose
candidates were high achievers or the first few ranked
students and those who passed the school’s entrance

examinations (Haile Gabriel Dagne, 1989).



Since the late 1950 s secondary echool students have been
grouped on the basis of the students’” interests and manpower
requirements. Students have been grouped as vocational
(agriculture, industrial arts, home economics and business
education) and academic streams in the comprehensive
secondary schools. At present, the technical esecondary
schools also have different streams (agriculture, electrical,
mechanical, construction etc) where students are recruited on
the basic of their senior secondary school (9-10th grade)
results for the regular programs (Ministry of Education,

1985)

In addition to this, there are some non-governmental
secondary schools established for the two sexes; for male-St.
Joseph, and for females-Nazareth. The Awalya Secondary
school accepts the muslium students and there are some
special schools for the handicapped students in Addis Ababa

{(Ministry of Education, 1885).

Despite considerable experiences 1in other countries,
ability grouping of students 1in the elementary and the
secondary schools of Ethiopia has been non-existent. But, in
recent years, since 1986/87 academic calendar, the Addis
Ababa Schocls office took the initiative and began grouping
students in six of its secondary schools. The schools were
gselected in the different zones of the city. They admit all

students whose eighth grade national examination resulte are



96 percentile and above as their special class students and
those below 96 percentile and with a passing mark, as non-
special class students upon their registration for grade nine

from the assigned feeder Jjunior secondary schools.

The six secondary schools are composed of academic and
comprehensive secondary schools. Abiot kirs, Addis Ketema,
Yekatit 12 and Medahnalem are comprehensive while Bole and
Tikur Anbesa are academic secondary schools. As some
available documents and the region’s education office
authorities; Ato Bonsa Baysa and Ato Tefera Bitemali®# told the
researcher, "the initiation of grouping students as special
and non-special came from the region’s party committee;
department of the ideoclogical affairs". According to the
informants, the purpose of the grouping has been to help
those high achievers, (who scored 96 percentile and above get
extra help from the schools’” community and get high points in
the Ethiopian Schools Leaving Certificate Examination (ESLCE)
and join to anycone of the higher education institutions. It
also aimed at creating competitions between the secondary
schools and among the students. They also considered it as
a condition that creates a competetive atmosphere in the
elementary and junior secondary schools, especially among the
students of the Jjunior secondary schools.

* Deputy for Education Affairs & Inspection Dept.

Tanrdinator Repreoctiveiw
AO0Tainator KecpectTlvely



To materialize the decisions, grouping students as
special class and non-special class began in 1986/87 academic
year. It had not any centrally or regionally prepared
guldelines. Therefore, the schools had no clearly set guide
to differentiate the instructioconal process to the two groups.
They began grouping the students and started teaching what
each secondary school felt appropriate. But after a year and
half, a committee composed of senior secondary schools’
guidance and counseling officers and inspectors made a survey
on the beginning and the actual practice in each school.
Soon after the survey the committee summitted a report which
focused mainly on the immediate need for the preparation of
clear guldellnes common for the six secondary schools which
will enable the schools carry out the programme as it is
intended. Their report included. The classroom achievements
of the students and what other secondary schools of the
region are tacking about the practice (Belay Zeleke and
asgoclates, 1988:89). But the region’s education office had
not materialized the recommendations of the committee for
unknown reason. However, the schools have been doing without

any guideline until recently.

Just after four vears, the first batch of +the
homogeneously grouped students appeared for the ESLCE in
1989/90 and the others in the subsequent years. In the mean
time, the number of the night school students increased

thinking that these schools as special institutions. Some
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parents from the different corners of the city attempted to
get places in these schools for their children, even if the
scores of their children are below 96 percentile. The
question of transfer of teachers to these schools, and the
complaints from the other secondary schools of the region

also increased.

With all such varied views and opinions, the effects of
the grouping practice on the academic, social and emotional
developments of the students and the working condition and
work relationshipe of the teaching staff have not been
studied. Thus, making a study on the practice and its
various effects has been timely and appropriate. Therefore,
a research on advantages and disadvantages of the practice
have not been identified. The good experiences can be used

by others and the drawbacks may be avoided by the schools.

1.3 The Statement of the Problem.

The main purpose of the study is to make a survey on the
ability grouping ©practice and 1its effects on the
instructional processes, the learners’ academic performance,
the social and emotional develcopment of the students. It
also aims at finding out the effects of the practice on the
working conditions and work relaticonships of the academic
staff in the selected six senior secondary schools of Addis

Ababa.
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1.4 Basic Questions of the Study

To make the study, the following basic questions are

raised.

g

What are the effects of ability grouping on the
teaching-learning process, that 1s, on the use of
resources, different teaching methods and technigues
among the different ability groups in the six secondary
schools? Does it facilitate cooperation among the

members of the different groups?

Does the grouping help the modification of the

Curriculum according to the ability of the students?

What 1is the effect of the grouping practice on the
Students’™ academic performance in homogeneously grouped
students? 1Is there any significant difference between
those heterogeneously taught students of the school
before the grouping practice began and those
homogeneously grouped and taught students of these

schools as measured by the ESLCE?
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4. HWhat are the observed social and emotiocnal effecte of
the grouping practice on the students of the schools?.
Are there any unusual social and emotional
characteristicsthat are not typical of senior secondary
gchool students who are not grouped according their

pervious achievement?

78 What sorts of working conditions or work relationships
does homogeneous ability grouping create among the

academic staff?

1.5 Significance of the Study.

Although the grouping of students for instruction in
different formes has been a common practice for long, ability
grouping is a new practice in Addis Abtaba secondary schools.
The few researches conducted in the area in the past few
vyears also have limited themselves to the few aspects of the
practice; the general conditions of the students’ academic
performance. Thus, this specific, study topic of the

practice being wider and more intensive would help.

1. the academic staff and the region’s educaticn officials
identify the effects of the practice on the
instructional process, the acadenic, social and
emotional development of the students and its effects on

the teachers’” working conditions and work relationships.
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2 acquaint other educators, teachers, parents and other
individuals and officials with the information, how it

began and the level of development it has reached.

3. the schools themselves to know what is going on in the
echoolse and make the necegsary structuring and re-
structuring of the grouping practice by avoiding their
weaknesses. Its information is also important for
others who have the intention to start ability grouping.
The findings of the research would help other
researchers as a source of information for further

research in the area.

1.6 Delimitation /Scope/ of the Study

The study is 1limited to making a survey on ability
grouping and its effects on the instructional processes, the
academic, social and emotional develcopments of the students
and on the working conditions and work relationships of the
academic staff in the six secondary schools of Addis Ababa.

The effects of the grouping practicéﬁ on the academic
performance of the students 1is seen from two angles. The
first is seen by comparing the differences between the ESLCE
results of the students; that is, the ESLCE results of the
students who appeared for the ESLCE Jjust before the first

batch of the homogeneous ability grouped and taught students

appeared for the ESLCE I +1 - 1007 /00 o3 1000 /00
appeared o the ESLCE, hat i 1287 /88 and 1888/88

B8, e
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sat for the examinations. However, there had been students
of high ability, who would have been grouped as speclal
students had they been in the recent times of the mentioned
schools. Thus, the results of the high ability students of
these three schools and the low ability students who would
have been non-special class students had they been in the
later years were compared with the ESLCE results of the first
two batches of the homogeneously grouped and taught students

(1989,/90-1990/91) .

This is done by taking the schools” conditions and the
whole characteristics of the ESLCE are similar for all
students. Therefore, attempts were made to find out whether
there have been improvements in the academic achievemente of
the Students in the ESLCE or not. No other academic
achievements have been compared for the variaticns. Because
variations in the schools and other variables were
uncontrollable, In addition to this, the students and the
staff who have been in the schools have been asked questions
related to the improvements of the academic performance of
the students and the conditions created that may help
teachers improve their instruction. Thus, the second aspect
of the effect of the practice on the academic performance is

seen in light of the above mentioned side of the programme.
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Furthermore, the study is also limited to the general
effects of the practice on the soclial and emotional
development of the learners and on the working conditions and
the work relationships of the academic staff. To this end,
attempts have been done to find out the effects as a whole.
Therefore, no attempts have been done to make a separate
presentation and analysis of data from the special and the
non-special groups. The data have been taken as a whole and
analysed wholistically. No attempts are made to make a
comparative analysis on the effects of the practice on the
special and non-special students and on teachers of the
special and non-special class students separately.
Similarly, the study is limited in time, that is, it covers
the time from the beginning of the practice (1986/87) to

1991/92 academic calendar.

1.7 Limitations of the Study

In carrying out the research, absence of the ESLCE
records of students in some schools and the different
problems faced to get the data from the ESLCE office are the
outstanding ones. Some teachers were unwilling to fill in
the questionnaires despite repeated approaches by a number of
researchers and boredom created by it. 1In addition to this,
shortage of materials and financial support, and absence of
sufficient sample of students: high achievers for the years

1987/88 and 1988/89 for the feeder jonior secondary schools

,,,,,,,,,,,,,,,,
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to the three sample schools were fewer than the latter years,
and shortage of time where some the problems encountered by

the researcher.

There are some technical terms and phrases that appear
more frequently in the paper than others which need to be

defined operationally. These include:

1. Ability grouping - a device used for bringing students
together on c¢riteria of 1likeness or homogeneity in
ability (Harris, 1960:588). The term 1is used in this
paper, to mean or represent grouping students of the
senior secondary school according to the eighth grade
national examination results as special and non-special.
For the grouping of the students 1s based on the
students’ academic achievement, and not on their ability
in the strict sense of ability, the terms and phrases,
such as achievement grouping, homogenous ability
grouping, special classes, on one side and non-special
or regular, low ability groups, and the low ability
tracks on the other are used alternatively toc mean the
special and the non-special class students respectively.
This 1is done because the different schools and the

education officials use the different terms and phraees
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to describe the students in the special and the non-
special classes. Thus, homogenous ability grouping’high
achievers, high ability groups or tracks, and special
studentes are used interchgeably to mean the special
class students. Similarly, regular, low ability groups
or tracks, are used alternatively to mean the non-
special class students. In the same manner, achievement
grouping is used more frequently than ability grouping
for the students are grouped ©based on previous
achievement or attainment rather than on standaridized

ability tests as measured in the developed countries.

Modification of the curriculum - an attempt made by
teachers or the school to adjust the curriculum and the
methods of instruction. In the mean time, terms such ae
acceleration is used to mean increasing the pace of the
learners by covering a large part of the subject matter
in a shorter time and the term, enrichment to mean
adding some important <concepts, ©principles, laws
theories, etc to the subject matter so as to satisfy the
needs of the learners. Similarly, adaptation of methods
of teaching mean to adjust method(s) of teaching and
techniques to the pace of the students; that is, to
differentiate one’s 1instruction according to the

individual differences and meet individual needs.
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Senior Secondary School - The grades from 9-12 in the

Ethiopian School System.

1.9 Organization of the Study

The thesis 1is composed of five chapters that deal with
the different aspects of the study. The first chapter
presents the background information and statement of the
problem, Dbasic questions, significance, delimitations,
limitations of the study, and the operational definition of

the terms and phrases as used in the study.

The second chapter reviews the available and accessible
documents and literature in the area. It attempted to
present the purposes and history of grouping in general and
about ability grouping in particular. It also presents about
the basis of the grouping, the effects of the practice on the
academic and socio-psychological condition of the students,
on teachers’™ working conditions and work relationships. Even
though, there is as scarcity of materials on African and
Ethicopian experiences, those which are accessible to the

researcher are reviewed.
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The third chapter attempts to describe about the methods
and procedures followed in the study. The sources, methods,
and instruments of data gathering and methods of analysis are
presented briefly. The fourth chapter is the part in which
the data gathered are presented and analysed. The chapter
presents the data in sections. The Sections are mainly
composed of the effects of ability grouping on the
instructicnal process, the academic performance, the social
and emotional developments of the students and finally, the
effecte of the practice on the academic staff. The last
chapter presents the summary, conclusions and recommendation
of the study. Finally, the bibliograrhy and appendices are

attached.



CHAPTER TWO
REVIEW OF THE RELATED LITERATURE

Every formal classroom instruction involves the learner,
the teacher and the subject matter with all their own
characteristics. It needs a planned, organized and guided
manipulation for maximum results of educative nature. The
knowledge and skille of the subjects can be acquired and
developed by the learners if the teachers do their duties as
much as they can do in their part. Normally, schools as
social institutions are given the responsibility of providing
the opportunities for young ©peorle to acquire the
understanding and skills; to develop attitudes and
appreciations which will ensure intelligent and satisfying
participation in school, home and community life (Ellisor,

1960).

In the same way, the increasing knowledge of child growth
and development, the constantly changing conditions and the
frequent changes and advancements in the instructional
methods and techniques have been the causes for the decision
of providing guidance in the learning opportunities of the
learners. Therefore, the school envircenment, including the
physical, intellectual, emotional and social aspects play a
conaliderable role in determining the nature and quality of
learning opportunities provided for wvoung people. Besides
these, the selection and organization of students for
instruction have been "the most urgent and most controversial

guestions of education” (Vernon, 1859:91).
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Similarly, the question of the promotion of well-
integrated person whose intellectual abilities and social
insights (Cognition), the learning of practical active skills
(Psychomotor) and the development of emotions, attitudes and
values (affective learning) have been discussed. They begin
at different stages of the child s growth and development and
develop at different rates. Thus, showing differences over

time (Goetz, 1986).

In general, every instructional design requires a
thorough knowledge of the students, the subject to be taught
and the availability of resources. 0f all the things, a
clear idea about the capabilities, achievements, strength and
weaknesses, background and interests of the learners; and the
short term and long term objectives one hopes to achieve in
the 1lesson or series of lessons are the most required
curricular strategies. Because of these, a large number of
researches have been conducted on the learners’ abilities
interests, attitudes, and on the different forms of school
organizations and classroom groupings. Their effects have
been under investigations for decades, though none of them

have definite and clear cut conclusions.

Some of the research findings showed that the effects of
homogeneous ability grouping on the academic achievement of
students are postive and better than the heterogeneously

grouped and taught Students. OQther showed the copposite.
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Some with an eclectic spproach estrese more on modifications
of the curriculum, the methode of teaching, the use of
resources, etc than on mere grouping. The findings on the
social and emotional mspects of the child's development and
on teacheres” working conditions and work relationships are
also inconelstent and inconclusive. But the purpose of
grouping has been mainly to raise the academic achievement of

the learner since its inception.

The placement of Students into groups for instructional
purposes has been a long standing educational practice since
the ancient time-the Greek and the Roman period. The
students had been grouped on the basis of sex, age, phyesical
strength and the socioc-economic status of the parents.
Though, they were practised in an undifferentiated manner,
the purposes were to reduce the range of individual
differences and adjust what they ocught to learn and sometimes
to maintain the existing sccio-economic status-que. However,
the grouping of students on the basis of specific criteria,
such as ability and achievement became common since the
gecond half of the 18t century. These have been done mainly

t.o reduce individual differences in the academic achievement .
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2.1.1 The Purpose of Ability Grouping

The purpose of grouping students in a school or in a
classroom condition is mainly for “reducing individual
differences in their 1level of academic performance, to
provide enriched educational experience and to facilitate the
use of special or personnel resources” (Yates, 18966:54). It
ie also considered as a device that help teachers “provide
appropriate instruction and assignment according to the pace
of the learners and that match the needs of the Students”
(Bellion, Bellion and Blank, 18981:352). It also provides
each student "the schocling that will help develcop hie

potential” (Wightman, 1977:51).

Similarly, ability grouping reduces the burden of
teaching that comes from heterogeneity. It creates the "fits
between the teacher and the students, the students and the
activities, and the student themselves” (Yates, 1866:97-100).

According to Slavin (1886:315;).

the primary purpcse of homogenecus ability
grouplng 1is to reduce the range of
students performance levels teachers must
deal with, so they can adapt instruction
to the needs of a well-defined group.

Thus, ability grouping is taken as a mechanism to reduce
the range of individual differences in instruction and meet

the needs of every individual by a differentiated aporoach.
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It is "bringing studente who will be able to work together
and progress together under conditions permitting the fullest
poeeible development of the individuals inveolved (Turney

1931:22).

The practice 1is also considered as it helps to increase
students” participation, the restoration of confidence of the
slow learners, make competition possible among members of the
groups, the modification of the curriculum and the adaptation
of the teaching methods. Regarding this, Rinehart (1970:50-
51) reported that "ablility grouping allows students to
advance at their own rate with students of equal or at least
more nearly equal ability.... be challenged when grouped with

the intellectual peers”.

According to Hassen (1964); Havighurst, ©5Stivers and
Dehaan (19585); Garry and Kingsley (1970) and Johnson (1970),
the purpose of ability grouping is to differentiate the
instruction according to the learners”™ pace, to enrich the
experiences, to make them compet with their peers. It also
facilitates the provision of more appropriate tasks and the
use of time wisely (Goldberg, Passow and Justman (1966).

Others use it to maintain status queo (Yates, 1966).
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2.1.2 The History of Ability Grouping

Historically, grouping students for instruction began
with the advent of formal education which subseguently
demanded discussions, carrying out projects, drilling and
memorizing, conducting inquires, testing ideas, etc. Because
each of the activities demanded a consistent follow-up and
help for each individual. The unproductiveness of the one
method to solve the 1learning problemse of students, the
shorter time the teacher has to spend with the 1individual
student than with the whele group, the inconvenience of the
method for all subjects, forced teachers or educatoers to
search for a mechanism to solve the problems. In the search
for the eolution of the problem, ability based grouping
became one of the devices to solve it (Goldberg, Passow, and

Justman, 1966; Johnson, 1970) and Franseth, 1963).

According to Goldberg, Passow and Justman (1966:3);
Wilson and Schmits (1978:13), "ability grouping began in the
gecond half of the 12{ Century(1867) in 5t. Louis School.
The students had been selected on the basle of achlevement as
determined by teachers”. Then, other schools began the
practice, It is reported that the Elizabeth and New Jersey’s
the Cambridge, the Massachusetts plan followed until 1891,
According to the later plan, "studente were divided into
groups, and the brightest were allowed to complete grades

four through nine in  four yeare, while the prlowesgt yere
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permitted to take seven or eight years”™ (Goldberg, Passaw and

Justman, 1966:3).

The other form of grouping, "streaming” began in the
early 20tk Century (1920) in detroit schools, with the XYZ
plan, X marking the group of most able, and Z that of the
least” (Davies and Caves, 1977:8-8). 1In addition to this,
grouping had been greatly encouraged by the advent of the
testing procedure which was thought to determine intelligent
Quotient (IQ) and ability with considerable reliability

(Vernon, 1958: Anderecon 1860; and Davies and Caves, 1977).

In general, the assumptiones that "children could progress
with at their own rate and teacher s burden would be very
mach lightened” (Vernon, 1858:8) encouraged the expansion of
the Fractice. Similarly, the assumptlion which atresesed on
the adequacy and reliability of the measurement ¢f the innate
(intelligence) potential behaviour of the child; educability
and effecte of reducing the differences on learning and the
development of desirable attitude and healthy egelf-concept
(Frangeth, 1963) can be taken as major factors for the
beginning and development of the practice. In addition to
these, “"the increase of the detainees and their 1inability to
do better than the perviocus years of that same clase lesscons
forced educators to group estudente according to their

abilities” (Lawson, 1957:49Z2).
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In Ethicopia, though there are no well documented sources
of information, there had been secondary schools such as
General Wingate and Addis Ababa Technical School, (Yezaritu
Ethiopia, 1993), which were recruiting their students on the
basis of the achievements since the late 1940s. The Addis
Ababa University’'s laboratory school (Bedd Mariam) was a
preparatory school for the university entrance (Pankurst,
1958) as a candidate of secondary school teacher training

program.

2.2 Bases of the Grouping and Its Forms.

Homogeneous groupinge have been done on the basis of

"geographical location, sex, age, religious denomination

race, language, soclio-economic status, special needs,
manpower requirement, ability and attainments” (Yates,
1966:20). Tests of various nature have been used to group

students on their abilities and achievements. In addition to
this, "teachers” and principals” approval or assessments,
parents’” consent, guidance and counseling officers’” comments,
students” interests"” (@ornog 1957:13) have served as basis
for ability grouping. The learners” ability measured by a
standard of measurement of intelligence, special attitudes,
basic social desires, physical and emotional maturity,
educational age in various learning areas, health and nervous
stability, personal and family history and attitudes,
interpersonal adjustments, etc. (Thompson, 1974; Lawson,

1957). alsc have Li=2n emoloved
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In a classroom situation (Intra-class grouping) the
classification of Students into separate ability categories
and instructional units is typically done on "the basis of
reading ability, aptitude, intelligence, readiness,... which
restrict the range of differences within the unit” (Willeson

and Sehmits, 1978:13).

Though there are no clearly set criteria for the grouping
of students into the secondary grades in most African
countries, there are secondary schools which are prestigious
like those of the colonizers’  secondary school. For instance
the Ghanian, the Nigerian and Kenyan GSecondary schools are
typical replica of the secondary schools of Great Britain
Students from these school have been sitting for the overseas

and regional examinations. According to Ezewu(1983:25):

prestigiocus families in Ghana send their
children to a highly placed secondary
schools that provide the best routes to
university education, thus guaranting
access to higher education and
consequently access to a prestigious
occupation and high income for their
pupils. ... the entrance to these school
are very competitive.

similarly, in Ethiopia, Studente in some Senior Secondary
School have been grouped as Students of the academic sections
and that of the vocational streams based on their eighth
grade national examination results. The case of the General

Wingate, Bedi Mariam and the Addis Ababa Technical Schools”
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recrultments alsoc witness that the basis for the grouping of
the students were the students’ previous scholastic

achievements.

The grouping of students either in an interschool or in
an intra-classroom situation or in curricular or ability or
achievement forms is almost to improve the instructional
process. They all reduce the range of individual differences
and facilitate students participation, the guiding role of
the teacher and the proper accomplishment o©of  the
instructional tasks. In such process of instruction, it is
assumed that students acquire knowledge and skills, develop
habits, convictions, attitudes, norms, values and characters.
Thus, the organizaticon of studente in any pattern affects the
level of students”™ academic performance, the social and
emotional developments. In the same manner, the pattern also
affects teachers”™ working conditions and work relationships
among themselves and with the students, which in the final

count affectes the whole of the instruction.
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. 1 § The Grouping of OStudents and the Instructions

The pattern of the organization of students affects the
activities of both the teacher and the studente which
consequently affect the attainment of the instructional
objectives. That is why Esposito (1976:164) stressed on the
patterns of the organization and wrote that, "the patterns
of organization facilitate the development and maintenance of
activities on the part of teachers and students which are
compatible with the achievement of specified educational
objectives”. Besides this, the eselection and the
organizational patterns of students have close
interrelationship with the different methods of teaching.

According to Yates (1966:133-134);

grouping students and methods of
instruction are closely related. One form
of grouping facilitates a particular
methods of teaching; another permits or
perhaps demands a different approach. 1If
homogenecus ability grouping is to be
Justified, 1t must be on the grounds that
it allows teachers to deal appropriately
with children who have different
educational needs and capabilities. It
reduces the confrontation with the same
curriculum and teaching them by identical
methods.

Thus, the different forms of the grouping of students
migt be geen in terms of the method(s) to be used and the

instructional value each of them render to the learner and
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the teacher. Some of the forms enhance cooperation among
students while others deprive some of them. According to
Slavin (1886:750-751), "ability grouping (Homogeneous)

deprives the slow learners the possibility to learn from
their peers who are superior in their academic performance”.
Hence, it is possible to conclude that the slow learners are
the losers 1in homogenous ability grouping. Because

cooperation within the group doesn’ t help much.

Similarly, the school subjects and the pattern of
organization are interrelated. Some are taught better when
the students are heterogeneously grouped than when they are
homogeneously grouped. Others demand the other form of the
grouping. In this respect "humanities are commonly viewed as
providing excellent opportunities for mixed ability work,
while modern languages and mathematics are considered to
present problems (Reid and associates, 1981:7). Abadzi

(1986:81) also reported that

ability grouping (homogeneous) treatment
consists of separate instruction in
reading, mathematics, sclence,
language,... which are not available to
the regular students, along with better
teachers and optional materials to
supplement the curriculum.

This indicates that abllity grouping is taken as a means
to achieve certain objectives which cannot be attained when

the students are heterogeneous in thelr academic performance.
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unless and otherwise, there are some specific tasks to be
accomplished, there is no need of grouping students on the
basis of their abilities. This is described by Johnson

(1870:171) as follows:

Ability grouping is a means for separating
students inorder to make basic changes in
teaching methods and course content,
assuming that the differentiation of
methods and course content would result in
higher achievement by all ability levels.

In general, ability grouping, as cne of the forms of the
grouping practices is carried out to make modifications in
the curriculum, methods of teaching and the use of
instructional materials. If it ie not to do these, it is
seen as a simple and futile administrative activity. That ie
why, Mehdi and Passow (1976;56) expressed it that "... 1t is
futile to make merely the administrative step of grouping,
unless constant efforte are made to improve and differentiate
the content and teaching techniques in each course of study

for different ability levels”.

Thus, the enrichments of content of instruction by using
advanced materials, supplementary problems, instructors’
lectures, discussions, demonstrations, explanations, etc
(Havighurst, Stivers and Dehaan, 1955:35) are the keys for
better instructional achievements. The enrichment of content
and adaptation of methods of teaching are possible if

students are grouped homogenecusly. Fractic=llw en=totment
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is so difficult to attain in the regular classroom. It can
be had only at the expense of the majority" (Garry and

Kingsley, 1970:273).

Therefore, ability grouping is used as a means to reduce
the range of the individual differences and facilitate the
teaching learning processes. It helps students to be active
participant in their groups and cooperate among themselves.
It helpes the modification of the curriculum and the different
methods of teaching to the pace of the learners. The latter
activities bring about changes 1in the 1learners’ general
academic prerformance and subsequently the academic

achievement of each student.

2.3.2 Abilitv Grouping and Students” Academic Performance.

Research findings on the effects ability grouping
(homogenous) on the academic performances in general and on
the academic achievement, as determined by standardized
tests, 1in particular are inconsistent and inconclusive,.
(Goldberg, Passaw and Justman, 1866). Proponents do argue
that ability grouping by itself facilitates 1learning and
subsequently the academic achievements of students. On the
other side, opponents state that the improvements in the
academic achievement of students are not due to the grouping
practice as such, but as a result of the modifications of the

curriculum, method of teaching and the use of instructional
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materials. Regarding this, Esposite’'s (1973:171) review of

some earlier works shows us that

homogeneous ability grouping shows no
consistent positive value for helping
students generally or particular groups of
students to achieve more scholastically or
to experience more effective 1learning
conditions. Among the studies showing
significant effect, the slight gains
favouring high ability students is more
than offset by evidence of unfavorable
effects on the learning of students of
average and below average ability,
particularly the latter.

Thus, the mere grouping of students into a similar group
seems that it doesn’t favour any one of the groups. It
rather has negative effects on those average and below
average students. Most researchers have ascertained that the
changes or improvements in the academic achievements of
students are attached to other factors, such as the range of
objectives; the basis of grouping; duration; inadequacy of
selection basis and number of students involved; number of
groups; size of classes; specification of curricula and
teaching methods; instruments and techniques used in
assessing changes in students, the development and training
of teachers of various groups and means of matching
experimental and control group (Turney, 1831; Koontz, 1961;

Davies and Caves, 1977; Franseth, 1963, and Cawelti, 1963).

Similar findings have been recorded in the U.S.A in the

nation-wide survey made in 1968 by thke HNzaiional Education
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In cases where heterogenous and homogenous
ability grouping is related to improved
scholastic performance, the curriculum is
subject to substantial modifications of
teaching methods, and materials, and other
variables which are intrinsic to the
teaching learning process, and which
therefore, may well be causative factors
related to academic development wholly
apart form grouping per se.

Thus, ability grouping increases the academic achievement
of studentes if there are medifications in the curriculum and
methods of teaching. This had been proved by the experiment
conducted by BSchrank in 18968 in teaching mathematics.

According to Schrank (1968:128):

for a standard curriculum, the achievement
of randomly grouped students
(hetercgeneous) in mathematics is greater
than that of ability grouped students-
while on the other hand, for curriculum
differentiation by acceleration, ability
grouping produces greater achievement than
random grouping, ... which finally lead to
the conclusion that it is not the grouping
at all that produces the varicus effects
but rather what 1s done for the students
once the groups have been established.

Hence, there 1s no improvement 1in the academnic

achievements by mere grouping of students, but by the

activities that follow. That 1is why Olson (1966:20)
expressed it clearly that, "ne one plan can be considered
supericr for inducing growth 1in achievement. The major

explanations for differences in achievements appear to be in

the rate of children’s growth and the nurtures that supports

it”
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In general, academic achievements of students are
improved when there 1is differentiation in the teaching
methods, materials, modifications in the educational
objectives, curriculum reorganization, etec. (Wilson and
Schmiths, 1978; Ketcham, 1965; Bedford, 1957; Harris, 1960:
Johnson, 1970: Goldberg, passow, and Justman, 1966, and
Slavin, 1986). Unlike the effects of the grouping practice
on the academic achievement, the mere classification of
students has some negative effects on the social and

emotional development of the students.

The social development of mankind is the learning of the
particular ways of one’s society. It expands progressively;

starting from the homes to the world & society. It includes

the development of friendship, language competition,
leadership, games, aggression, group behaviour, moral
judgement and group prejudices (Harris, 1960), It takes

place through socialization and the expansion of the
individual’'s sccial horizon. These could be accomplished
through imitation, interaction in a small group-peers and
classroom group members, soclal (large) group-family,

religion, c¢lass, naticnality, race and inter-group attitude.
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According to some researchers (Havighurst, 1953;
Esposito, 1976), the process of soclalization could be by the
interaction of the individual in the environment-in the
direct and the indirect sources. Schools are one of the
direct sources which help every child to build the social
qualities of +the socliety and to develcop and make every
required effort to raise achievement, autonomy-independence,
friendship, sex roles, marriage and family, earning a living,
citizenship and moral values. It is believed by most
educators that the failure or success in most of these areas
in related to failure and success in other areas; and
therefore, education ¢an not ignore the areas which are not

its central concerns.

Until now the effects of homomogenecus aﬁility grouping
on the sccial and emotional development of students are
inconsistent and inconclusive. However, the negative effects
seem to be stronger than the positive ones. In this regard,
the extensive review made by Esposite (1876:168) reveals
that:

It is insufficient to support the widely
held opinion or contention that the
grouping of children homogeneously
according to ablility contributes more to
the development of desirable attitudes and
positive self - Concepts, especially among
children c¢lassified as low or of low
ability. It tends to build or more
properly inflate the self-steem of
children assigned to relatively high
ability groups and to reduce the self-
esteem of children assigned to average and
low ability groups.
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As 1t is indicated in the above paragraph, the assumption
that grouping students according to ability contributes to
the development of desirable attitudes and positive results
in self-concept is not supported by sufficient findings. It
rather affects both the high and the low ability students, by
infating the self-esteem of the high ability students and by
reducing the self-steams of the average and 1low ability
groups. Thus, the grouping of students according to ability
affects the morale of both groups. However, the researches
on the effects of ability grouping on the 8ocial and
amotional development are conditional. They vary across time
and national boundaries. Cobishley (Davies and Caves,

1877:3) expressed this as follows:

In America, in the period, 1820-1835
research interested in proving the
superiority of streaming favoured students
of average and below average ability
without detriment to the performance of
the bright. S5imilar results have also
been found in English and Swedish studies
for mixed ability for the period 19bb-
1964. The wunderlying argument 1is that
both types of grouping are egalitarian,
If personality tests are conducted,
personal and social attitudes are found to
be unaffected or positively affected by
the social status patterns which either
form of grouping is to imply. In the
latter period, in America, 1957-1964,
streaming had been found to favour the
brightest without detriment to the
performance of other pupils. In England
and Sweden in the same period, streaming
is found to have detrimental consequences
for low stream pupils in terms of both
performance, personality and attitude to
school.
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Thus, the research findings on the effects of ability
grouping, (streaming) on the social and emotional development
of the students are controversial and inconsistent. They
were affected by the timely public opinion held on the
practice. The positive attitude the people had forced
researchers to act accordingly. For instance, the latter
findings were made tc go along with the timely movement;
"equal education for all:". It followed the sccio-economic
interest of the society. According to kelly (1975), ability
grouping was criticized in England and the United States of
America for the segregation it brought among the student
population and to the society. It had been considered as a
major obstacle to the achievement of anything approaching
educational equality; inhibition of desired social and
emotional development; limiting divergent thinking and the

development and perfection of democracy.

Besides this, there are educators who strongly argue that
the mere grouping of students in the school creates negative
effects on the social and emotional development of the
students. Because they consider the social and emotional
developments as functions of the organization structure of
the school. Therefore, they see to it that every means of
grouping by ability or achievement has drawbacks which may be
serious enough to off-set any advantages. For instance, "the
heterogeneous ability grouping has proved good relationship

between students and students, students and teachers,
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teachers and teachers and a Smooth working conditions and
environment in school 1ife” (Kelly, 19875:9). Contrary to
this, homogeneous ability grouping has a lot of negative
effects on students social and emotional 1life. According to

Slavin (1988:68-69).

ability grouping plans may stigmatize
low achievers, put them into classes or
groups for which teachers have low
expectations or lead to the creation of
academic elites. Grouping may doom
children who are not in the top tracks to
second class instruction and ultimately to
second class futures. It may deprive
atudents of the examples and stimulations
provided by heterogenous classes. The
assignment may be enough to produce
psychological drawbacks but does not do to
reap the potential educational benefits of
reducing students”™ heterogeneity in any
particular skill. ... it 1is ineffective
even at the secondary level where student
heterogeneity may be extreme.

Hence, the grouping of students by their abllity seems
to create low expectations of students” achievement and
behaviour in the low ability groups. It discourages the low
ability students. As EKelley (1275:9) reported 1t “the
decision to adopt homogencous ability grouping is to purchase
the academic education of the few... at the cost of the
social education of all™. Thus, the choice of ability
grouping, either the homogeneous or heterogeneous group is
tantamount to giving priority either to the academic or the
social and emoticonal development respectively. In the same

manner, leaving the dull students in the heterogenous groups
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where there are superior students is also making them to
suffer from helplessness and discouragements. Because of
these and other factors, researchers such as Turney (1931:14)
had recommended homogeneous ability grouping for many

reasons. He wrote that there are:

...less boredom, higher types of
leadership, and fewer disciplinary cases,
among the brighter Students, more
leadership, greater satisfaction and fewer
inferiority complexes and fewer
disciplinary cases among  the slower
pupilse.

However, the latest researches, especially conducted
since the 1860 s onwards are not infavour of the homogeneous
ability grouping. According to Wilson and Schmith, (1978:14)
"desirable attitude and self-concept of low-ability students
may be seriously impaired as a result of ability grouping
while the self-esteem of high ability students tends to be
artificially inflating"™. These are what the students
themselves feel about themselves. But the strongest of the
negative effects come from the low expectations of friends
and members of the staff which eventually become a constant
punishment for every low ability student. According to Azeb
Desta (1988:111),

the low expectation of teachers and
friends blinds most pecple. They sBee no
something good from the low ability
groupg. ... 1t is serious in stigmatizing
the students of the low ability and the
problems of over looking of any possible

improvement and efforts of students

aceonrding to their nzcoe
QCCOoOraing To TLasSlry P&
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Hence, the negative effects of the grouping practice on
the Social and emotional development of the low ability
students seem more than on the high ability students. It is
aleo reported that, ability grouping creates the feeling of
frustration, hostility, guilty, and inferiority ... which
impede the progress of the class (Ketchman, 1965,).
Similarly, it affects teachers’™ communication in the
classrooms, and exposes them to c¢lassroom disciplinary
problems. According to Slavin (1986:315) the negative
effects are more serious on the low ability students than on

the high ability ones. He writes that.

Concentrating the low achievers in low
track classes gseems to work to their
detriment. It exposes them to too few
positive role models and teachers don' t
communicate with this group properly. The
low ability grouped students show
disciplinary problems Students of the low
track classes are more likely than other
students to be delinquents and truant and
drop out of schools. Students assigned to
low tracks in Jjunior and high school
experience a rapid loss of self-esteem
regspectively.

In addition to what is written above, Slavin expressed
it further that the students in the low ability group
congider themselves as they are officially rejected and
resort te absenteeism, dropout, aggression destructiveness,
and develop poor images of themselves. They also develop
negative attitudes to the school and don"t perform at levels

consonant with their abilities. Fowerlessness induces
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anxiety and classroom becomes a threatening and unsecured
place. Its effects extends on cholices of <friends.
Therefore, grouping students according to their ability seems
a strong condition that creates social maladjustment among
students and a practice that discourages free choice of

friends.

Contrary to this, proponents of the practice argue that
it is democratic and satisfies the individual s need. In line

with this argument Lawson (1857:266) Wrote:

homegeneous grouping is not necessarily
undemocratic. It actually is an attempt
to recognize each child s democratic right
to an education that he can handle to an
education that will help him individually
tce achieve his own maximum of self-

realization, happiness and effective
growth. It is wvery antithesis of an
autocratic regimentation, an imposed
uniformity.

In this respect, it seems logical that putting studente
according to their abilities seems the recognition of
individual differences and providing them with the chance to
challenge their potentials and develop them to the maximum.
But heterogenecus grouping may hinder the teaching of every
child according to his/her pace. Thus denying the individual
differences and hies/her rights for equal education.
Therefore, according to the supporters, homogeneous ability
grouping goes with the recognition of the democratic rights

aof the individual Besides this the student placed in

th
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his/her pear groupg finds success within that group for
success and feeling of achievement are relative to situation

and the competitive demands it creates.

In general, the effects of the pfactice on the social
development of the learner are inconsistent and inconclusive.
There are as many research findings that support the practice
as those which oppose it. According to Hassen (1964:23,27-

28) ability grouping is considered as a practice that:

restricts experience and retards the
development and perfection of democracy.
It 1limits the 1learner’'s experience in
learning to identify with many types of
people. It reinforces feelings of either
inferiority or superiority complexes,
neither of which 1s conducive to the
development of fully functioning people.

Therefore, the social effects of the practice either on
the high ability or on the low ability are more or less
gimilar in nature. The adoption of the practice 1is favoring
the intellectual develcopment at the expense of the social

education of the learner.

Similarly, students’” emotional development demands "the
assurance of being loved, accepted, secured and an
opportunity to make good personal relationships” (Frrant,
1980:86). It is believed that the social environment which

doesn’'t provide the necessary conditions for the learner

Taade + 5 emotional immaturity whi~h ﬁﬁu'ﬁf‘ he evoroceosd
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through ailmlessness, arrogance, bulling, cheating,
impulsiveness, Jealousy, lack of self-control,
suspiciousness, conceit, cowardice, cruelty deceitfulness,
idleness, tale-ftelling, tantrums, uncooperativeness, etc.
(Ibid). In the same way, feelings such as anger, anxiety,
fear, desire, hate, and love are always expressed through

different emoticonal equipment.

In this respect, the schools at wvarious levels, as
agencies of socialization must provide conducive social
environment that favour the better development of the
learners, both intellectually and socially. The inconducive
sachool environment are found to favour the unwanted social
and emotional qualities, such as boastfulness, dependency,
destructiveness, dishonesty, discobedience, disrespect for
seniors, lasiness, quick temper, rebelliocusness, violence, un

happiness, cruelty, etec (Ibid, :90).

Therefore, though there are few positive effects such as,
the increase of being classified as a star in one’'s group
{(Borg, 1967) and higher level of participation in school
activities (Davies and cavés, 1877) the chances of being
clasgified as a neglected-isclate, the complexities and the
consequences, the reduced academic success and social
prestige, the low expectations by peers and teachers, the
self-attitude to oneself (self-concept), sense of dignity and

worth, (Johnson, 1970) affect the learners’™ negatively.
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In the developed World, ability grouping is highly
attached to the socio-economic status of the society. It
affects the development of general attitude and acceptance of
differences needed by citizens. It is used as a means to
maintain and promote social and racial biases which militate
against the general educational objectives, equal opportunity
and development of each person as an individual. According
to Goldberg FPassow and Justman, (1966)" the organization of
students by ability promotes norms which are anti-thetical to
norms that foster societal cochesion and individual societal

responsibilities.”

Thus, the effects of ability grouping practice on the
social and emoticnal development are both positive and
negative in their nature. However, the negative effects seem
to be more than the positive ones. They cperate constantly.
The learnerr always feel frustrated, anxious, neglected,

solated, etec, on the one hand and feel and see himself or
herself as superior to others on the other hand. These are
harmful in the teaching-learning situation. It seems logical
that grouping students in a manner that doesn t destruct
their social and emoticonal development must be highly
stressed. Added to the stressed and strained adolescent
period (Chaube, 1983:32), the negative effects of ability
grouping on both groups are many and are varied in nature and
intensity. The practice also affects teachers’™ working

conditions and work relationships.
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In most teaching learning situations, there are at least
two major elements that influence the behaviour of the
learners: the teacher as personality and the procedures used
in instruction. According to Monore (1960) the personal
qualities of the teacher that affect the behaviour of the
learners include the teacher s personal fitness for teaching;
adequacy of professional preparation; mental capacity;
cultural and experiential background and academic
preparation; physical conditions and capacity; emotional

adjustment; and the social and moral qualities.

Similarly, the procedures used in any instruction affect
the teaching-learning process very muach and are causes of
unsatisfactory growth., Of the many factors that are included

in the procedures;

i nature, definiteness and value of aims or objectives of

both the teacher and students;

%]

presence of the conditions that distract and divert the

interest and attention of the pupils;

W

extent to which the teacher utilizes methods of teaching
that have been experimentally demonstrated to produce
supericr talents, and skill to which these methods are

used;

¥ SRRV R
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4. basis of the selection and methods of organization of
subject matter, means of providing for individual
differences in ability, 1interest and backgrounds;
experience of the learners;

5. extent to which the teacher makes instruction vital,
meaningful, through the use of research, selected social
experience, etc, and skill to utilize that available
instructional materials in the school and the community,

are some of them just to mention a few of them.

The above mentioned groups of elements are the major
factors that may lead to success or fallure. The teacher’s
competence in the selection, organization and the utilization
of content, teaching methods and techniques and instructional
material and his personal qualities play the decisive roles
in achieving educational objectives. Teacher s attitude
towards the students, the subject or the topic he/she
teaches, the school, the school community and other factors
affect the teacher s participation in different activities of

the school and consequently affecting the scheool 5 outcome.

2.5.1 Ability Grouping and Teachers” participation in

There are a large number of factors that affect the
grouping practices, of which the role of teachers- their

acceptance or resistance takes the first place in the order
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of the list. According to Yates(1966) "if teachers support
any new innovation, its succeeds, 1f they don't favour it
fails.” The usual reasons for acceptance or resistance of
any new program 1is attached to concerns for their status
security, convenience and experiences, At the same time,
teachers’ confidence 1in the appropriateness of the
organization within which they operate is more likely to
communicate itself +to the students and affects their
motivation. It is an accepted tradition that every new
grouping arrangement must get support from teachers and it
must be superior to the old organization. It is believed
that the success or faillure of a particular pattern of
grouping depends on the extent to which the teachers

concerned are capable of exploiting its potentials (Ibid).

-+
1

In this case, the teacher s support and capacity to use
all the possible resources, their will to adapt their methods
and approaches that suit to the existing situation makes a
difference in results. Hence, the teacher is one of the
major elements in attaining the set objectives. According to

Cobishley (Davies and Caves, 1977.,4)

the teacher is taken to be the crucial
factor in determining the success of any
form of grouping. If teacher favour
streaming, it works, 1if mixed blllfy.
then that too works.
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Thus, the poeitions of the teacheres taken to any form of
grouping 1s a decisive element. They can make all sorte of
geuccesees or failures out of the different groupe or of any
groups respectively. Although the teacher's role is highly
important, "students attitude and the extent to which they
wanted and would work for a particular form of social and
academic steam offered by or just otherwise available in a

particular school work equally (Ibid, :5).

In addition to the teacher’ s support of & program,
teacher and studente frequent contacte provide teachers with
information about learners. It could facilitate planning for
individual student’e success. Farther more, flexibility in
the uese of the educational environment and a coordinated plan
of groups of teacher and thelr participation willingly
facilitates learning and affects the success or failure of a
new program. Their support of program initiates teacherse to
discover and develop more effective approaches to teaching

and learning (Esposito, 1971).

Studies conducted in the area have revealed that
"learning is improved when tesachers identify purposes in
their work and seek to determine the extent to which these
purposes are being achieved” (Ellisor, 1960:p 426).
Similarly, teachers”™ attitude towsrds & program, their
dedication and practical support, their personal and

1 gualitie and competence play an important

M

w

o i
FProie€egs 1L0o5n



51

role in the success of any program. Regarding this issue

Ellisor (1960:426-427) wrote that:

new buildings, more and better
instructional materials and more special
services will not necessarily result in
better learning experiences for voung
people. ... a genuine respect, patience
with and sympathetic wunderstanding of
students a sincere interest in their
welfare, a mature and well adjusted
personality, a cheerful out look, and
professional competence are the esegential
qualities for the success of a program.

Thus, it is the teacher who gives life to teaching. £ o

ie he who determines the success or failure of a program.

In the same way, a review made by Helton, Marrow and

he importance of teacher’ s support

O
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Yates (1977). r
and their active participation in & program. On one hand,
and the program'e capacity to assure the facilitation of
their work on the other. Teachers support and do some
practical work when they understand a program and, at the
same time, when 1t ensures the facilitation of their work.

If it does, it succeeds, if it doesn’t it fails.
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Expressing this very 1dea, Helton, Marrow smnd Yates,

(1977:54) wrote that:

no grouping strategy is likely to succeed
without teachers who understand, who are
committed +to their students’ optimum
development, and who have the courage to
analyse and change their teaching methods
as they learn and grow with their
students. ... the first priority may be to
ensure that grouping strategies facilitate
rather than hinder the efforte of such
teachers.

Therefore, teachers’” understanding and their support to
a program which could be expressed through practical actions
is very important. They do this first and foremost, if it
ensures that it facilitates their working conditions. It
should not reduce their social Status, make them overburdened
insecured, threatened, deprives them of their spare time in
one way or another, etc. These and others are the factors
that may help the success or contribute to the failure of a
grouping program. Normally, some teachers support while
others oppose ability grouping. According to ERinehart
(1971:51) they support ability grouping for the very fact
that it “provides the teacher with more time to give
individual attention for he/she 1is freed from the time
consuming task of meeting a wide range of differences in
ability”. Other researches also showed that "teachers”
enthusiasm and the use of new contents and methods are the
requirements for the success of ablility grouping” (Cornog,

1857 :13). If it facilitates, they support 1t if not they
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negate it. But in most researches, it is found that teachers
of low-track classes are less enthusiastic, less organized
and are seen teaching more facts and fewer concepts than do
teachers of high-track classes (Slavin, 1986:315). This is
mainly because of the non-responsive nature of students in

this particular group.

Equally to the above mentioned factors, the teachers’
dedication and practical actions are the very important
requirements. They must be convinced and their full support
should be secured. Extensive consultations, discussion
persuasion and suppoert of the new program are the necessary
conditions for the success of the practice. The program
cannot be initiated by the head alone or somebodyelse. It
affectea the teachers’ approach in teaching and relations to
colleagues (Ried and Associates, 1981). Unless they are made
to be convinced, most of the time, teachers are "identified
as obstructing the normal development of pPrograms,
prejudiced, inhibiting the natural development of the
instructiconal process, conservatism, inability to respond

creatively to change and satiated” (Ibid :5)

A lot of studies have shown that ability grouping demands
the modifications in curriculum, and adaptation of the
methods of teaching and the uee of instructional materials.
This in its fturn, demands the teacher to prepare for more

time, and needs training and retraining. It ie also found
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that it overburdens teachers. In this respect, Havighurst,

Stivers and Dehaan (1955 FP:21) wrote the following:

Enrichment of the curriculum involves the
provision of lateral, extensive basies and
encouraging the abler students to broaden
their experience by working the areas not
explored by average students. It broadens
and deepens the experiences of the

learners. This in its +*turn places an
intolerable burden on already over loaded
classroom teachers. It is not easy for a

teacher to manage.

Thus, if a program creates additional work load on an
already overloaded tescher, the fate of the program is a
failure. This is so because no teacher can toleate& beyond
what he/she can. However, there are research findinge which
have shows some teachers amnd administrative personnels
supporting ability grouping and its wvarious forms with
definite preconditione: Wilson and Schmits (1878); Davies
and Caves (1977:9) on their part wrote, the main rezason why
teachers support ability grouping. According to their
account; "abllity grouping narrows down the ability range of
a class, so that +the +teacher 1is allowed with greater
opportunity to desl with individual learning problems”.
Besides +this, Harris (1960:224) too has reported that
"teachers tend to react more favourably to teaching groups in

which heterogeneity has been some what reduaced than to

teaching groups selected at random”. Thus, every teacher
wante to get favourable working conditions. The effects of
any Program s on Lsacners woraling conditions are also to be
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2.5.2 Ability Grouping and Teachers” Work Relationships

As it is seen in other areas, ability grouping creates
a certain kind of relations among teachers, teacher-students,
and student-student relations. Studies have shown that
teachers”™ expectation to their students; personality and
academic performance influence student-teacher relations and
students’ academic performance. In thie regard, Slavin
(1986:315) reported that "students assigned to the low-tracks
take it that academic success is not within their
capabilities and do less than others”. Similarly, teachers
and other members of the schocl community develop definite
expectations and act according to the attitude they have to
the different grcups and their members. Students of the
different groups tco act acceording to the responses they get
from the schools™ community. It totally changes the socio-
psychological atmosphere of the school and the classrooms.

According to a review made by Slavin (1886:750).

teachers want to maintain control when
working with the <¢lass as a whole.
Teachers anticipate that interacting with
students for whom they have low
expectations will threaten their control
of the class. Therefore, they discourage
class participation by those students. So
that they can work with them singly, one-
to-one. They don"t see sign of approval
from teachers. This reduces their
efforts.
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Thus, teachers expectations dictate their work relations
with students. It affects students”™ performance; the social
and emotional developments, both positively and negatively.

It depends on the teachers’™ expectations.

Regarding the roles of the expectations of teachers” play
on the work relations with students and their work mates,

Harris, Rosenthal and Snodgrass (1986:173) Wrote:

teachers communicate their high
expectations to students 1in part by
creating a warm socio-emotional climate,
particularly through the use of positive
non-variable cues.

Hence, teachers’  expectation to the students they teach
is the main factor that may increase and smoothen teachers’
and students’™ relationships. This in its turn, affects the
working conditions of both the teachers and the students.
The effect of the expectation of teachers on the students”’
working conditions is more than its effect on their working
conditions. Similarly, the work relation among the staff
members 1is highly affected by the kind of grouping.
According to Frrant (1980:21), "the mixed ability teaching
leads to the better staff relations. Because all the staff
share the difficulties of teaching the pupils”. This is so,
because all teachers share the difficulties which emanate
from the students’ individual differences in the

heterogeneous group.
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Contrary to this, the homogeneous ability grouping
affects teachers’™ work relations, because of the assignment
of teachers to the high ability and to the low ability
classes. Teachers ™ working conditions vary according to the
differences of the students’” academic performance. The high
ability students understand issues more easily than the low
ability students. Because of such variations "most teachers
prefer to work with "homogenecus"” rather than mixed groups”
{Goldberg. Passow and Justman, 1966:7). But there are other
group of teachers who argue that “flexibility in the
assignment of teachers prevents the loss of morale that
sometimes occurs for teachers who are assigned to low-tracks

vear after year" (Gamoran, 1992:158).

In general, the effects of the grouping Practice on
teachers”™ working conditions and work relationships depends
on certain conditions. If it overloads and segregates, them,
it will not be supperted, but if doesn't create any
additional work, doesn t affect status, income, etc, teachers

support it. Therefore, its effect relies on the designers.

Although there is a scarcity of literature on African and
Ethiopian experiences on ability grouping and its effect,

what are available and accessible to the researcher show that
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there have been some sorts of attempts to adopt the practices
of the colonial powers in many of the African countries. But
after the 1961 Addis Ababa conference and subsequent meetings
in different countries, the Africans have attempted to make
secondary education an African (Teshome Wagaw, 1979: Ayalew

Gebre Selassie, 1964).

However, In most African countries the basic values of
the west or the colonizers had been transferred from the
metropclitan countries to the colonies. They still have a
deep root among the African. The different government
structures and service giving institutions had been and still
are established according to the will and the experiences of
the colonizers or the west. The Africas had organized their
institutions taking the Europeans as models. In the field of
education, the Europeans had the conception that "education
should be adopted to the mentality, aptitudes, occupations
and the traditions of the various people” (Nduka, 1264:41).
Based on such assumpticns, the few schools built by the
colonizers were segregated. The son s of the chiefs, and the
ordinary people, the colonizers and indigenous peoples had
not equal opportunity. The school systems have been moulded
as Eurcopean Schools. This is expressed by Nduka (1864:41)

as follows:
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... Secondary education in Nigeria was
based on the English Grammar and Public
School tradition. It aimed at producing
gentlemen as well as clerks and recruits
for training as dispensers and assistants
of various kinds. Most of the Secondary
Schools offered courses leading to the
Oxford or Cambridge Overseas School
Certificate Examinations.

This indicates that the colonizers, especially, Great
Britain and France have established Secondary Schools like
those which they have established at home. Great Britain had
established Secondary schools in Kenya Similar to her own at
home (Lillis, 1985). They were classified as equivalents and

converts.

In siera Lecone, there had been few secondary schools that
had the sixth forms which train elites, They were made to
expand since 1954, thinking that the practice of these
schools would be a standard for lower forms to emulate

(Gilbert, 19790).

Similar to the other Africans Ethiopia had few Secondary
Schools which had entrance examinations of their own to admit
students for education and training. Accordingly, General
Wingate GSecondary School, the Laboratory School of Addis
Ababa University, (Bedi Mariam), the Addis Ababa Technical
School, and some other had entrance examination and recruited
their candidates Dby the students” previous academic

achievement, "In the 19608 the academic and agricultural
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schools were preparing students for admission to colleges”
(Ritchen, 1962: 117). Other than these, the special training
schools, the cadet s8chools were taking the high ranked

students.

However, teachers in the classrocoms group their students
for different tasks. They sometimes try to make the
composition of the students to be heterogenecus or
homogeneous depending on the specific taske. They make it
heterogeneoue where there is the need for different skille
for the task and homogeneous where the task needs similar
understandings. These are usually temporary and task
oriented. This is a personal account of the researcher

which, of course, need to be verified by research.



CHAPTER THREE

PROCEDURES AND METHODOLOGY OF THE STUDY.

In this chapter, the models selected and used, the
sources of data and description of work, the data gathering
instruments and methods of analysis of +the data are

presented.

0f the different models available for instructional
research, the Model of Classroom Processes (Leinhardt, 1980)
and the Theory of School Learning (Bloom, 1976) are selected.
The two models are selected and used as guide in this study
for data collection and analysis. Because the models
elaborate the elements that influence students’ as well as a
schools”™ achievements. Both of them help to consider the
initial students” behaviour (both cognitive and affective),
and other classroom process constructs that reflect the
different aspects of the instructional environment: the
motivators, the opportunity (temporal and curricular), the
structure, the instructional events (quality of instruction)
and finally, the learning Outcomes (See Appendix-F). In
addition to this, the two models are used because of their
advantages in guiding the domains of measurement of the in

structional environment and the use of those measures to

evaluate educational practices (Leinhardt, 1980: 388-401).
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Similarly, the two models are selected and used
simultaneously in thies study because of the incompleteness of
cach of them alone for this particular study. Therefore,
both of them are selected and used for they complement to

each other.

3.2 Data Sources and Description of Work

To collect the necessary information for the study the
academic staff, the students of the schools, the regional
education office authorities, the ESLCE records, and
availlable documents have been used as major scurces of data.
To this end, three of the six senior secondary schools that
have been practising the ability grouping have been selected
randomly. Similarly, the samples of the members of the
academic estaff (140) and the students (720) have been
selected by a simple random sampling technique from three
hundred and forty two staff members and from fifteen

thousand, seven hundred and ten students respectively.

In the selection of the samples, both the special and the
non-gpecial students and the academic staff, first, the list
of the students and the staff were collected from sample
schocols. Then, after avoiding the dropouts and other
absentees for various reasons from the lists, the total
population were classified into the special and non-special

groups and were given numbers. Then, the samples were
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selected randomly by using the random number table. This
technique helped the researcher to select the student samples
in proportion to the size of the student population of each

secondary school and grades.

Similarly, the samples of the academic staff (teachers)
were drawn from the population using the same method.
However, all the directors, the deputy directors, Unit
leaders, department heads, guidance and counseling officers
of the sample schocls have been included in the sample for
they have been engaged in decision making activities of the
achools. The regional education office autheorities; the
deputy education officer and the chief coordinator of the
inspection department were taken as sources of data, for they
are highly responsible for the management of the day to day
activities of the instructional process in the schools. The
head manager of the education office was unable to give

information on the practice for he was new to the office.

The other sources of data for the study were the ESLCE
result of the sample schocls and other documents of the
regicnal office. The ESLCE records of the four years
(1987,/88-19980/91) of the sample students were collected by
using the available and random sampling techniques. To do
this, the eighth grade national examination results of the
students have been used. The 1list of all those students

whose results had been ninety six percentile and above were
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taken for the vyears 1987/88-1988/89. Because these
students had been grouped heterogeneously and taught in
heterogeneous groups. Then, their ESLCE result were
collected. The resulte of the low achievers; those whose
scores were below ninety six percentile and treated in the
heterogeneous groups were collected randomly. The ESLCE
results of the 1989/90 and the 1990/91 were selected randomly
for the students were grouped homogeneocusly as special and

non-special groups.

The ESLCE results of the former group of students,
especially the high achievers, who appeared for the ESLCE in
1987/88 and 1988/89 were taken by using available sampling
technique for the number of students of this achievement

level had been fewer than those of the latter years.

3.3 Data Gathering Instruments (Tools)

After an extensive review of the related literature such
as boocks, Jjournals, News papers, available and accessible
documents, and a preliminary discussions with few of the
schools”™ teachers, deputy directors and regional office
authorities, questionnaires, interview items and observation

key points were prepared.

The questionnaires were prepared for members of the
academic staff and the students. These were distributed for

Forty aample gtuedents and fwentv memhers of the academic
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staff of Addis Ketema Comprehensive secondary school. The
school is one of the six secondary schools that has been
practicing the ability grouping, but not included in the
latter sample. In the mean time, the questionnaires,
interview 1items and the observation Ekey points were
distributed to the advisor, and colleagues who have

experiences in research activities for comments.

After collecting the feedbacks on the questionnaires,
interview 1tems and observation key points, the necessary
corrections were made. The corrections were made mainly on
language <clarity, gimplification, style of writing,
structuring or sequencing, numbering and length of
questionnaire items, etc. Major corrections were made on
students”™ questionnaires based on the feed back collected

from the students who filled in the pilot questionnaires.

The finalized questionnaires were distributed to Seven
hundred and twenty sample students (360 special and 360 non-
special) and to one hundred and forty members of the academic
staff. Of the sample students, six hundred and sixty eight
(92,8%) and one hundred and thirty two (94.3%) of the
academic staff completed and returned the questionnaires.
During the administration of the questionnaires special helps
were made for the sample students in translating some of the
technical terms and concepts into Amharic. The other

instrument used in the study has been observation. S5ix of
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the teachers who were teaching in both the specials and non-
special classes were randomly selected and observed. The
observations took place while the teachers were teaching the
special and the non-speclal classes of the same grade levels

and the same lesson topics.

They were teachers of Geography, grade 10 at Tikur
Anbesa, Biology, physics and Mathematics, grade 12 at
Yekatit, and Amharic in grade 11 at Yekatit, and Mathematics,
at grades 9 and 10 at Bole Secondary school. The
observations were made four times, two periods in the special
and the other two periods in the non-special classes for a
total of 28 periods. All these have been done to see whether
there have been differentiation in the treatment of the
subjects and the studentsor not. Short meetings have been

done with the observed teachers.

Interviews were made to collect information on the
beginning and development of the practice, the conditions and
the plans of the office on the practice. It was done with
the deputy education officer and the chief coordinator of the

department of inspection of the region s education office.

3.4 Methods of Data Analvsis.
The data collected were tallied, calculated in
percentages, ranked in sequence of orders wherever there were

the need for them. Then, the gquestionnaires of the students
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and the academic staff were regrouped for tabulation and
analysis. The rankings were done using the average ranking
system. In this part, for instance, the item ranked as first
by a number of respondent is multiplied by one, then the next
by two,.... That is, the frequency times the rank order it
got, and then, the total sum of the points the item got will
be divided into the total number of the respondents to get
the average point. The average point will be used for
ranking. The smaller the number the higher is the rank. On
the other hand, the percentages are used as a ranking points.

There, the higher the percentage, the higher i1s the rank.

The Ethiopian Schocl Leaving Certificate Examination,
(ESLCE) results are computed for comparison of the means of
the students. In the comparison, the means of the special
and the non-special Students are calculated first. Then, one
way classifications analysis of variance is used to determine
whether there is a difference among the four group means or
not. This is a single test of the null hypothesis which
states that the population means (M1, MZ, M3 and M4) for the
four groups are identical. The population means are tested

by the use of the statistic:-

F= Mean sguare between groups

Mean Square within groups.

Then, the test compares, the empirical F value,

calculated from the observed data, with tabulated values of
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F, which has 3 and 4(n-1) degrees of freedom and in F table
at a test size ¥ = 0.05. (for further elaborations see,
chapter four, section three). Further tests for the
identification of the where about of the differences are done
using the Newmann-keuls test; a procedure applicable to
inspect all differences between all pairs of means. To this

end, a qr statistic (studentized range statistic) is used.

Finally, the results of the interview and the
observations in the Special and the non-special classes are
used to substantiate the analyses and discussions wherever

there are the need for them.



CHAPTER FOUR

PRESENTATION AND ANALYSIS OF THE RESULTS

In this chapter, first the general characteristics of the
gample and the possible interpretations that can be drawn
from it are presented. Similarly, the data of the study are
classified into five sections depending on the nature of the
effects of +the achievement or ability grouping on the
utilization of resources; the instructional process; that is,
the methods, techniques of teaching and the posgsible
modification of the centrally designed curriculum; the
academic performances of +the students; the social and
emotional develcopment of the students, and finally, the
working conditions and work relationships of the teaching
staff. The data are presented both in numbers and in
percentages wherever there are the needs for them. Some of
the tables are constructed to show the ranks of some of the
items as they are ordered by the respondents after their
means are calculated and are set according to thelr sequence

of importance.

The students” Ethiopian ©School Leaving Certificate
Examination (ESLCE) recorde are computed using the statistic
that serves to determine whether there are differences
between the means of the various groups; that is, the special
and the non-special. Tests between the means of the special

and the non-special are made for significance. The interview
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items and the observation results are used to elaborate or
substantiate the analysis of some of the items in the
discussions. Each of the sections has some main titles and

subtitles to give the real picture of the study.

In 1990/91 academic calendar, there were twenty four
gaovernment senior secondary schools with a total of 117,291
students and 2,614 members of the academic staff (Addis Ababa
schools office, 1991/92 statistics) in the reglon. Of these
secondary schools six of them have been selected as secondary
schools to serve special purposes; that is, to group students
as special and non-special upon entery in their ninth grades
since 1986/87, on the basis of their eight grade naticnal
examination results. The schools have been selected for this
purpose on the basis of their locations and the facilities

they have (Tefera Bitema, 1982).

In this descriptive type of research, three of these
secondary schools (50%) were selected randomly. Of the total
40,216 students and 816 members of the academic staff, (Addis
Ababa schools office 1890/91 statistics) the three esample
schools had 15,710 students and 342 staff members. The
latter ones have been taken as the domain to draw seven
hundred and twenty studente (4.58%) and one hundred and forty

members of the teaching staf f (40.9%) as samples for the
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atudy. They were made to fill 1in the questionnaires

prepared for each of them.

Of the samples, s8ix hundred and sixty eight (92.8%)
students and one hundred thirty two (94.3%) members of the
teaching staff completed the questionnalres correctly and
turned them in. The composition of the samples were directly
proportional to the total population of the schools and the
grade levels. O0f the total three hundred and sixty special
class, sample students one hundred and sixty one (44.7%) were
from Bole; Seventy four (20,6%) from Tikur Anbesa, and one
hundred and twenty five (34.7%) were from yekatit 12
comprehensive secondary school. Similarly, one hundred and
eighty(&0%) of the non-special class samples were from Bole;
Sixty nine (19.2%) from Tikur Anbesa and one hundred and
eleven (30.8%) were from Yekatit 12. They were selected from
grades 9-12, 0f the total respondents three hundred and
ninety four (58%) were males and the rest, two hundred and
seventy four (41%) were females. As the sample 1ig drawn
randomly the later figure; the proporticon of the females
indicates that the rate of participation of the female has
increased significantly. This had been lower in the 1970s
and early 198053 (Bonsa and associates, 1991; Mulatu and
Yohanis, 1888:150). Age wise most of the respondents were in
their younger ages. About four hundred and eighty two (72%)
were with the age range of 13-16; one hundred and seventy one

(26%) within the age range of 17-18, and only fifteen (2%)
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were above the age of 18. This also indicates that most
students are admitted to schools at theilr early ages ranging
from year four to seven and at the sametime the early
completion of secondary school education; which may make the

early education and training at higher institutions possible.

In addition teo this the sample students were selected
from each grade levels directly proportional to their number.
0Of the total respondents, one hundred and sixty five (24.7%)
were from grade 9; two hundred and eight (31.10%) from grade
10, cone hundred and seventy nine (26.8%) and one hundred and
sixteen (17.4%) were from grades 11 and 12 respectively.
Quite a large number of the samples, two hundred and ninety
five (42.756%) were from the upper two senior grades; grades
11 and 12, who at least have a minimum of three to four years
experience in these schools under the grouping practice. This
in its turn would raise the wvalidity of the responses

collected.

The respondents”™ family background is also so wide in all
the measurements used to collect the data. The family
educational Dbackground vary from few illiterates (4.3)
fathers and mothers (9.3%) to a third degree holder (1.5%)
Their family incomes vary from the unknown few birr to more
than one thousand birr per month. About two hundred and
eighty seven (43%) Students” fathers and four hundred and

forty eight (67%) mothers are either working in private
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enterprises or have no clearly known and fixed occupations.
Similarly, some three hundred and eighty one (57%) fathers~
and two hundred and twenty (33%) mothers”™ of the respondents
are government employees. Most of the respondents, five
hundred and fifty four (8Z2.9% came from families where the
members of the families are six and more. These three
factors indicate that there are variations in getting the
necessary help in their studies at home and the necessary
educational facilities for most parents are at low level of
education, and their incomes and family sizes are low and
very large respectively. As long as the size of the family
is large and the incomes are very limited, the possibility of
getting the necessary educational facility seems impossible
for the parents will be forced to spend more on basic

necessities.

Of the total respondents, three hundred and twenty five,
(48.7%) were students from the special classes; those whose
eighth grade results were 96 percentile and above and three
hundred and forty three (51.3%) from the non-special classes
whose scores were below 96 percentile. The proportions are
more or less similar which in its turn guarantee the validity
of the information gathered. Most of the respondents; four
hundred and seventy two (70.7%) came to these schocls from
government and public Junior secondary schools while the reset
one hundred and ninety six (29.3%) were from private,

N R B aAarmmiiy 4+ } 3o ] Kiryias 1 ! R = PR o, roaprs
18851001, compmunitvy, ciiurcn ana auran Junlior oeconaary
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schools. Although, the proportion of students who Jjoined
these schools from the government junior secondary schools
exceeds the latter type of schools; about four hundred and
twenty five (63.6%) came from non-government schools and the
rest, two hundred and forty three (36.4%) were from

government Jjunior secondaries.

0f course, the ratio of the non-government, Jjunior
secondary echools 18 higher than the government. Thus
-indicating the expansion of Jjunior secondary schools in the
ity and the increasing participation of the non-

governmental bodies in the expansion of education.

RQuite a large number of the respondents (71.4%) don’'t
have any hired tuter at home who may help them in their
study. But one hundred and ninety one (28.86%) of the
respondents expressed that they have hired tutors. This, the
latter case may indicate that the parents™ concern for the
education of their children. Similarly, even if most parents
don’t hire tutors because of many socio-economic factors, the
parents themzselves and the elder brothers and sisters do try
to help those who are in their lower grade levels. This had
become the common practice of every educated family for the
2very reason that recently the competition to enter higher

education institutions is getting increasingly stronger.
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One hundred and thirty two (94.3%) of the academic staff
respondents completed and turned in the questionnaire. Of
these, one hundred and eight (81.8%) were male and twenty two
(16.7%) females and two (1.5%) didn"t £fill in their sex. The
majority of the staff (66.7%) were within the age-range of
more than thirty five. The sex ratio and the age range may
indicate the increased participation of the female population
in the teaching profession in the secondary schoole and at
the same time the age range indicates that most of the
teaching staff in these schools are at the age of thirty fivé
and above. This may lead one to generalize or infer that the
teachers have the experience of teaching for more years at
least in the administrative regions before their transfer to

‘

Addis Ababa.

One  hundred and ten (83.3%) were Ethiopiane, twenty
(15.2% Indians, and two (1.5%) didn't £fill in their
nationalities or citizenship. Educationally, eighty (60.6%)
have their first degrees, thirty twoe (23.2%) have diplomas
and the rest, twenty (15.2%) have second degrees. O0f these,
ninety two (69.7%) have training in teaching and forty
(30.3%) have no training for teaching. Those who are not
trained may have serious problems in handlinsg. Students”
problem in these schools. Hinety (868.2%) teachers, ten
(7.5%) department heads, three (2.3%) directors, six (4.6%)
deputy directors, six(4.6%) unit leaders and three (Z.3%)

counselors completed the questionnaire.
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service wise, about one hundred(75.8%) have served for
more than ten years and the rest thirty two (23.2%) have
served for less than ten years. In addition to this, most of
the teaching staff have served in the provinces for at least
two or more years before they got transfer to Addis Ababa.
This definitely provides them with the opportunity to get a
lot of experience in teaching and handling students” with

different problems.

The respondents teach different secondary school subjects
and some of them ninety six (72.7%) have a weekly load of
twenty one or more pericds. Teachers who teach geograrphy,
history, home econcmics, and other two contact hours subjects
teach 1in more than ten sections which would definitely over-
loads them. They teach more than 800 students which is a
burden for them during examination pericds. The weekly load
and the large size of the students in the sections have
discouraged most of these and cother teachers not to give more
assignments, tests or quizzes for the corrections will take

them time and energy.

Although most of the teachers are trained, experienced,
and aged, the number of students in each sections and the
weekly load; that is, a minimum of twenty five periods have
discouraged most of the teaching staff. They don't approach
students individually. They give limited assignments, tests

or quiz=zes. Their choices of the different methods and



17

techniques are very limited, c¢onsequently affecting the

instructional process in these schools.

Similarly, six teachers were observed. Two mathematice
teachers from grades 9 at Bole and grades 11 at Yekatit
(female), Biclogy, Fhysics and Amharic teachers, from grade
11 and 12 at Yekatit, and a Geography teacher in grade 10 at
Tikur Anbesa. This observation gave the chance to see
whether there are changes or not in the treatment of subjects
they teach and students. The interviewed officials had their

first degrees and served for more than ten years.

4.2 Analysis and Discussion on the Data

The date of the study are grouped in five sections and

are discussed below.

Section 1. The Achievement Based Groping (Ability
G z ) | 4 tili L ¢ R

Every new programme’'s effectiveness is partly measured
with the programme’s effect on the utilization of resources;
that is, its capacity to involve the participants of the
programme, and its effectiveness in the exploitation of the

human, physical, material and other resgources.
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Table 1.1: Ability Grouping and Its Effect on Resource
Mtilization.
2. Ho Category of Eesponses Eespondente®
No. %
1 Creates improved utilization
atmosphere 38 268.8
A Makes the use of the scarce
resources to develop the
rotentials of the few abled ones 20 16,2
3 Enables the use of the limited
regources to develop the
potentials of the slow learners 12 9.1
4 See no contribution with regard to
the use of resources 58 43.9
5 No responee 4 3.0
Total 132 100
¥  Academlc Staff.
NE. All oSums of Respondents that becomes 132 are staff

members and all Sumes (B68) are student &' responses.

Ae it is indicated 1in the table, 43.8% of the members of
the academic gtaff respondente responded that they “"see no
contributicon of the grouping practlice on the utilization of
the echocols”™ resources.” According to the opinion of the
majority of the respondente (43.9%)there are no differences
in the use of rescurcee which are created as a result of the
grouping practice, However, some of the respondente, (28.8%)
have expressed thelr view that the grouping practice creates

an improved resource utilization atmosphere.
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The responses of the sample students to a relatively
similar questions also showed/ revealed/that there are no
differentiations in the use of the schools”™ resources; that
is, in the assignment of teachers, the use of laboratories

libraries, schools”™ fields, etc.

Table 1.2 Ability Grouping and Priority in the

Allocation of resocurces

o.No Category of Eesponses Fespondente®
NO i %
1 The special class studente get
priority 251 37.6
2 The non-special class students get
priority 56 8.4
3 Both groups get without any
pricrity 275 41.1
4 I don"t see any such activities 84 12,9
Total 668 100

As 1t 1s shown in the table, 41.1% of the respondente
gaid that both groupe are provided with the chance of equal
opportunity to exploit the echoole”™ human, phyeical, material
and other resources. The majority of the respondents,
(41.1%) expressed that there are no differentiation in the
regource allocation. In other words, both groups get equsal
gervices from the echools. Wuite a large namber of the

gtudent respondente, three handred and seven (46%) responded
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that as there 1is a differentiation in the assignment of
teachers, laboratory equipment and some supplementary
materials either to the special groups (37.6%) or to the non-

special (8.4%) students.

Therefore, even if the schools”™ administrative bodies and
the =academic staff responded negatively to the aquestions
posed to them regarding the resource allocation, the student
respondent three hundred and ninety five (59%) in general
and, most of the non-special class students in particular
think that there are differentiations in the resource
allocation. In this regard, the special clase students are

those who are "best” served by the schools.

However, the discussione and the interviewes made with the
concerned bodies confirmed that there have been prior
intentions to allocate more resources for thoee who would be
in the special <¢lasses than to the non-special class
students. However, because of various reasons they didnot
implement it. Besides this, in all the observations made in

the classrooms, those teachers who were teaching in the

o

precial classes were also teaching in the non-special

o

classes. They all were using the same lesson plans, lecture
notes and instractionsal wmaterials. They informed the
researcher as they take a3ll their students into the

laboratories whenever Lthere are laboratory experiments
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Even though most of the students respondents in general
and the non-special clase students in particular think or
feel that as if there are special privileges to the special
clase students the observationse made and the interviews
conducted with officials proved that there are no such
differentiations. This is done because of the absence of
clearly set guidelines from those who initiated the practice
and the continaous complaints from the other senior secondary

schools (Tefera Bitems, 19292),

Therefore, the ability grouplng in the esix secondary
schools has not contributed much to the allocation and
ntilization of the schools”™ resources. Thus, the effect of
the grouping practice with regard to the possibility of the
ntilization of resources is not as such different from the
prrevious practice of heterogencus grouping. There have been
no epecial attention to any of the groupe (Bonsa and others,
1991:72). Researchers such as Garry and Kingsley (1970:270),
Yates (1966,54), Wightman (1977:51), and Goldberg, Passow and
Justman (1966:1) found out that one of +the purposes of
ability grouping 1s "to provide enriched educational
experiences and to facilitate the use of special personnel or
resonrces and help each student develop his/her potential.”
Hence, the grouping practice that doesn t facilitate the
provision of the different resources to the students

contributes little in the improvement of the instructional

________



82

Section I1: Ability Grouping and the Different Methods and
Techniques of Teaching and the Adaptation of
the Centrally Designed Curriculum

Nermally, when the students”™ academic performance
differences are reduced, teachers get more opportunity to
choose the best methods and techniques of teaching and adapt
the centrally designed curriculum than when the individual
differences are too wide, This section deals with presenting
and analysing the data on methods and techniques of teaching
and the adaptation of the centrally designeed currciulum.
Tabie: 4.1 Ability Grouping and Its Instructional value

in the Application of Different Methods of

Teaching.

S Ho Cetegory of Eegponses Fespondents®

No. -2

1 Helps the use of different
teaching methods singly or in
combination. 40 30.3

Feduces the criticisms extended by
many educators because of the
freguent use of the lecture
method.

gu]

x%]

1:5

3 Makes the use of some equipment
and materials along with more
methods that are impossible in a
mixed group. 13 13.86

4 Encourages the experimentation of
different teaching strategies and
ideas . 36 LTINS

Bringe no improvement either in

the selection and use of the

different teaching methods or

materials. 36 27.3

_Total 7 1.8Z 100

n
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As it is indlcated above, the opinion of 30.3% of the
respondents expressed +that the grouping practice helps
teachers use the different teaching methods either singly or
in combinations. Similarly, sbout 2Z7.3% and 13.8% of the
respondents expresesed that the practice encourages the
experimentation of different teaching strategies and ideas
and at the same time, it makes the unese of different materials
and equipment possible which are most of the time impossible
in a heterogeneous groups respechtively. The finding 1is
similar to what Garry and Kingsley (1970:272-273) found out

in the early 1970s.

However, 27.3% of the respondents feel that it brings no
improvement either in the selection and use of the different
teaching methods or materials. Although the majority of the
academic staff members responded that the practice help to
use different methods of teaching singly or in combination
and different materials and equipment, moet of the observed
teachers used the lecture method most frequently. The use of
the different instructional materials and equipment was
limited. This is may be due to the large size of the
students in both the special and the non-special classes.
This is justified by the responses given by the students to
the question posed to them about the most frequently used
method. In their respconse, they ranked, the lecture methods
first, (47.8%), problem solving, 16.3% discussion, 15.7% and
the demonstration, (8.1%) methods from the second to the

fourth. caome 12.1% of the respondents
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responded that as thelr teachers use the different methods

alternatively.

Generally, all the instruments used to collect data on
the use of the different methods of teaching proved that the
teachers use the lecture method more than any other possible
teaching methods where there are low range of individual
differences. Besides this, some of the teaching methods,
such as the problem scolving and discussion methods could have
been best used where the range of individual differences are
low; that is, 1in this particular case, 1in the special
classes. Because, there is the assumption that the students
have the ability to carry out independent activities with
little help. However, the teachers have been observed using
the same method(s) of teaching for both groups of students.
In this case, the ability (achievement) grouping has not
created any conditien that brought change in the use of
teaching methods. In addition to the different methods, the
use of the different techniques of teaching is pessible in a

homogeneous groups.
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Table 2.2 Ability Grouping and the Application of

Different Techniques of Teaching by Teachers.

. No Category of Eesponses Fespondents®
No. %

1 Uee some of the listed techniques
less frequently 64 48 .5

z Uge the mentioned technigques more

freguently for the Students’

abilities and pace of learning are

similar. 40 30 .8
3 Are not interested in the use of

the different techniques. 28 21 .2
Total 132 100

As 1t 1s indicated in the table, that most of the
scademic staff, (48.5%) responded that some of the different
ftechnianes, such as motivation, reinforcement, case studies,
auestioning, simalation, role plaving, verbal and non-verbal
commanications, etc, =re in wee less frequently. The
obgervation made 1in the =ctual processes <of teasaching also
have revealed that most of the tfteachers have not been seen
neing either the positive reinforcements or the negative
ONER . Fewer teachers 1n the non-specisl <lasses have been
observed blaming students for disciplinary problems and for
not completing their aselgnmente. What is obeerved 1s that
they were using the lecture methods of teaching without any
additional technigue(s) of teaching. Host of them have not

been seen elthsr praising or blsming.

gl
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Of course, the use of the different technigues of
teaching require intensive training and the dedication of
every teacher. It needs a lot of time to select, prepare and
apply them with the method selected at the right time. Be it
knowingly or wunknowingly the teachers have not been using
either the reinforcements or +the punishments, and other

devices.

However, teaching becomes effective if there are choices
of methods and techniques that are effective. The use of the
different techniques makes the topics under treatment more
understandable, easier, more simplified, interesting and
durable. Teacher s approval or disapproval may encourage,
motivate, reinforce the Student or discourge, irritate, or

negatively reinforce him/her (Azeb Desta, 1981).

In addition to this, one of the rationales for
homogeneous ability grouping in othar countries is that it
allows teachers to deal appropriately with the students who
have different abilities and needs. It is done to reduce
confrontation with the same curriculum and teaching them by
identical methods (Yates, 1966). It is done to provide the
chance to learn more and deeper with the appropriate method.
Regarding this, researchers such as Abad=zi,(1885:81) and
Jonson (1970:171) and others try to relate ability grouping
to methode of teaching. According to these figures, ability

grouping is used to provide separate instruction which are
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not available to the regular students, along with better
teachers, optional materials to supplement the curriculum,
and above all, "to make basic changes in teaching methods and
course content, assuming that the differentiation of methods
and course content would result in higher achievement by all

ability levels."”

Therefore, the ability grouping ©practice without
modification of the curriculum, especially without the
differentiation of +teaching methods and techniques is
considered as a "simple and futile administrative activity"”
as Mehdi and Massow (1876:56) expressed it. The use of
different methods and techniques of teaching is possible,
because of the low range of individual difference in the
academic performance levels. Unless it is done to make the
usge of different methods and technigques of teaching and
subsequently get an improved academic achievement, the very

idea of ability grouping in the schools is questionable.
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Table 2.3 The Extent of the Modification of the
Curriculum to the Levels of the Students’
Ability
2.Ho Category of Eesponees Respondente®
%
No .
1 They adapt the content of their
subjects by simplifyving it to the
low ability students by and
enriching it to the high avility. 18 13.7
z They adapt the content by
accelerating the subjiect matter to
the high ability groups.
14 10.6
3 They adapt the content by reducing
some of it to the low ability
groups while by adding some to the
high. 4z 31:8
4 They adapt by all wmeans they think
suitable. 10 7.5
5 They don "t do any adaptation
either through modificstion or
acceleration of the subjecte they
teach. 48 36.4
Total 132 100
As it is indicated in the table, 36,4% of the academic

taff showed that there are no attempts of medifications or

m

sccelerations of subjecte tasought. They don t sadapt them to

i

the level of students  psace of lesring. On the other hand,
quite s large number of the scademic staff, (31.8%) responded
that they adspt the content of their subjects to the level of

their students’” psce either by reducing some of the content

{n/]

or by sadding or enriching the content. depending on the

g s iniyals
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Although the levels and methods of adaptation of the
content to the different groupe are different, most of the
teacher (63.6%) do adapt the centrally designed curriculum.
The observations made in some of the classges and the
discussion made after each observations have proved that

there have been attempts to modify the content of instruction

to the level of students” learning pace. However, the
modifications have not been so significant. The teachers
have been nusing the same lesson plans, lecture notes,

instructional materials, etc. to both groups.

Those teachers who go only to the special or to the non-
special classes aleo have informed the researcher that they
do stick to the centrally designed curriculum and the
textbooks issued. What they only do is to increase the
number of exercises 1o the special class students for they
like to solve or do on more problems and exercises.
Similarly, the teachers in the non-special classes aleo use
different illustrations, examples and presentation of cases
o make the lessons understandable. However, the attempte to
modify the curriculum to the level of the studente seems so0

little. It is done to some extent because of the challenges

o
o
]
t
-
T

in the special classes and the non-responding natur

non-special students.

Lcecording to many educators, such as Anderson (18964:)

Slavin, (1988), Yastes (1966) the grouping of students on the
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basis of their ability or achievement reducee the range of
individual difference in the level of academic performance,
Therefore, it solves the problems that teachers face in the
modification of the curriculum in general and the content of
each subjects in particular. For instance, the enrichment of
the content to meet the needs of the high ability etudents
cannot c¢reate =z burden on those low ability students.
Similarly, attempts to simplify the content of every lesson
to the level of the low ability students could not be
redundant and a boring one for those high ability students.
Hence, the narrower the range of the individual differences
the esmsier is the modification or the adaptation of the

centrally designed curriculum (Slavin, 1985; 1988;.

But, in the case of the six Addis Ababa 3Secondary
Schools, what 1is most generally observed regarding the
modification either through enrichment or acceleration of the
subjects is that teachers in the special classes cover their
lessons earlier than in the non-special ones. They allow
discussion after every lesson for they get time. Besides
this, modifications have been poseible as long ae they have
contribtutions to the preparation for the REBLCE according to
some of the echools”™ directors and teachers. It has been
poseible as long as it doesn t take more time for preparation
and does not make any conflict with the existing social
reality. All the departments and the deputy directorse have

been checking the lesson plane of 23ll teachers whether they
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are along with the syllabi and textbooks for the grades or

not .

Despite all the above mentioned administrative conditions
about the modifications, there are specific requirements that
must be fulfilled to do it. According to Ellisor (1960),
Turney (1931) Wilson and Schmits 1978) the requirements
includes the presence ot instructional materials,
availability of enough time to prepare reading materials or
list of specific references, exercises, knowledge of the
studente” area of interest, academic background, level of
maturity, their ability to work independently, the time they
have to do additional work, the will of the school community
to provide with all the requirements, and work together.
Otherwise, adaptation of the centrally designed curriculum to
the levels of students”™ becomes very difficult 1if not

impossible.

In addition to this, according to Hassen (1964:112),
Garry and Kingsley. (1870:272) "both the high and the 1low
ability groups benefit equally, if the centrally designed
curriculum is modified according to the students’ pace of
learning”. But, the case in the Addis Ababa Senior Secondary
ochools is different. The main purpose of the grouping
practice has been to make all the efforts and invest most of
the resource to the special class students and enable them

pags the ESLCE and Jjoin the higher education institutions.



However, because of the different problems encountered and
absence of clearly set guide lines, and absence teachers~
involvement in the planning and decision making activities,
the modifications of the curriculum or the methods of
teaching have not been materialized. The grouping of
students became an end in itself rather than being a means to
achieve the desired objectives through the right kind of the
instructional process. Students were asked to give their
opinion on the present conditions and how the curriculum for

each of them be.

Table 2.4: Students ™ Response on the Modification of the

Curriculum, Methods and Materials for the

Groups

5. Ho Category of EBEesponees Fespondentes
No. %

1 I strongly agree 334 50.0
2 I agree to some extent 186 2T .8
3 I have no opinion 30 4.5
4 I disagree 21 13.6
5 I etrongly dissgree 27 4.1
Total 663 100

As 1t ies ehown in the above table, the majority (77.8%)

I

of the respondente sagreed with the argoment that “th
modification of the curriculum, methods and instruactional

materiais could bhenefit hoth gronpse”. MHodificstior =f thogz
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componente to the level of the learnerse means adapting the
content and the activities of the teacher and the students’
according to the regquirements of effective instructional
pProcess. That is adjusting the subject matters and the

methods of teaching to the students.

Naturally, most students need to satisfy their
intellectual or spiritual needs; the needs ftTo know more,
deeper and make them durable and functional. They want to

he skille of acquiring knowledge and further abilities

m
@
o+
ot

and skills of doing things by themselvese. They want to go
along with time and ite requirements with what is socially
recognized and highly valued. This could be possible if the
lessons of each instruction are prepared and presented in

accordance with their abilities and rate of learning.

Therefore, the ability (achievement) grouping becomes an

ffective means of influencing the studentes’™ =academic

a

achievement 1if and only if there is modifications and
adjustments. Adhering to the centrally designed curriculum
and making no adaptation in methods results in no

improvements in the students’™ academic performance.

Most educators agree with the argument that the main
purpcse of ability grouping is to meet individual needs by
differentiating the instructional process. They propose the

modification of the curriculovm, the adaptation of the
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teaching methods and the uese of the instructional materials.
Because curricular modifications, in organization, enrichment
and acceleration according to the pace of the students and
the wise use of the instructional resources are the main
factors for the improvement of the studente”™ achievements
(Harris, 1960; Reid and Associates”, 1981; and Lawson, 1957).
Without such organized activities no group would get benefit

from the grouping practice,. It rather facilitates +the

negative effects on the students ™ emotional and social life.

Hence, the ability grouping practice in the six senior
secondary schools of Addis Ababa may be taken as a plan left
agide by its dinitizators. However, teachers who had not

participate in the decision making processes have no ides as

to how they should do. They simply go to the classes
wherever they are assigned and face whatever they get. of

course, the challenges they face in the especial classes and
the non-responeive nature of the non-special students, some
teachers have begun modifying their lessone according to the
level of the students. Thus, it seems impoesible to get
improved or differentiated instructional activities, and
improved academic achievements from the grouping practice,
Thus becomes & reality for there are no curricular
differentiations and methodological adaptations that fit the

=

students” pace.
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Section III: Ability Grouping and the Academic Performances
of Students.

In this section, the ESLCE results of the three selected
senior secondary schools; namely Bole, Yekatit and Tikur
Anbesa are assessed. In each school the mean scores of four
groups, where group 1 (1887), hetercgeneous; group 2(18988),
heterogeneous, group 3 (1289), homogenecus and group 4 (1990)
homogeneous are compared. The comparison is done for special

class and non-speclal class students.

In the comparison, the means of the special class and the
non-special class students are calculated first. Then one
way classifications analysis of variance is used to determine
whether there is a difference among the four group means or
not. This is a single test of a null hypothesis that the
population means, M1, M2, M3, M4, for the four groups are
identical. This hypothesis is tested against the alternative

hypothesis that at least one group of mean differs.

The null hypothesis that the population means are the

same in all groups is tested by the use of the statistic.

F

Il

Mean Square Between groups

Mean S5quare within groups
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The test compares the empirical F value, calculated from

the observed data, with the tabulated values of F which has

4-1=

3 and 4(n-1). (Where n 1is the number of observations)

degrees of freedom, in F table at a test size d= 0.05. The

testing procedure is as follows.

: 99

[a%]

If Fe, F calculated, is greater than Ft, F tabulated
reject the null hypothesis and accept that there is a

slgnificant difference among the group means.

If Fe 1s less than Ft accept the null hypothesis that
there 1is no difference among the group means. The
detailed theory and practice that Jjustifies these is
found in Snedecor G.W and CoChran W.C (1964) and Winer

B.J. {1971},

3.0 Data Analvsis and Results.

Table 3.1 displays the analysis of variance results of

special class students”™ of Bole secondary school as reflected

in the ESLCE.
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Table 9.1 Analysies of variance for Bole Special class
Students
oouree of Varistion 50 df 3 Fc Ft  Femark
Between Groupe 15.239 3 5.08 8.9 2.70 Significant
Within Groupe 66.054 116 0.57 Difference
Total 81.293 119

The result of +the a&anslysis shows that there 1is
significant difference between the mean scores of the
different groups in their ESLCE. Therefore, the sssumption
that there ie no difference between the different groupes of
the epecial class etudents in their achievement in the ESLCE
is rejected. In other words, the datsa show that there is at
least one pair of groups that hae statis ally elgnificant

difference st 0.0858 level,

However, the presence of a difference and a rejection of
the apsumption still lesve us to go irther and answer the
gquestion” which groupe show significant differences?”. Thus,
we have to make a farther test to find ont the cause of
rejecting the very =mssumption. We nee the Newmann-Keules

test, as a procedure to inspect all differences between all

pairs of means. Here, the set of ranked means le divided
into subsete which are consistent with the hypothesis of no
differences. The test procedure focuses upon & Serles of
ranges rather than & collection of differences between the

expected values of order etatistice. For this purpose, the

] -1 > 3

ar gtinisti = |
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ar= fi = fj

¥

VTEﬁEGT“

Where r, is the number of steps the two means are apart
on an ordered scale. That is, if the rank order of Xi is a
and the rank order of Xj is b, then r= (a-b/+1). The n is
the number of cobservation in each of the means and is assumed
to be the same. If Ni's are different, n 1is the harmonic
mean of Ni"s. This ie n= K

11+ 1 .51
N2 N2z N3 Nk.

Then, the critical valves for qr are found in the tables of
the standardized range statistic with degrees of freedom, r
and N-K (N-K is the degree of freedom of the within groups.)

The test criterion is that "if X1 - XJj is greater than
qr MSW, there is a significant difference between group 1 and
J" (Winer, 1971). Based on the above elaboration the test of
all pairs of means of Bole Secondary school’s Special class
students are made. Summary of the result is given in table

3.2,



Table 3.2 Test on Difference Between All Fairs of Means

for Bole Special class Students.

Group 3 2 4 1
Mean 2.49 2. B0 3.01 3.438
3 2.49 - 0.36 0.52% 0.99%
& 2.85 - = 0.16 0.63%
4 3w B - - - 0.47%
i3 348 - - - -
* The astricks (*) here and in the next comparisons show
differences.
it z 3 4
q.05b (e, L16Y Z2.80 3.36 3.69
q.05 (r,115}| HSH .38 p.46 0,51
Il

The first test ig made betwesn the two means that are
four steps apart, that is r=4. The critical valve ie 0.51.
Since the difference iz 0,29, the hyvpothesis that M3z M1 is
contradicted by the data, Then, the next test is between two
means which are three stepe apart, that is, between, 2 and 1

and between 3 and 4. In both eases, the differenc

(41
o

ar

(B

greater than the critical value 0.46. Therefore, the data

contradicted the hypothesis that MI= H1 and H3= M4.
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The difference between the two means that are two steps
apart is tested next. The critical value is 0.39. Among the
differences which are two steps apart, only 0.47 is greater
than 0.38. Hence, the data contradicted the hypothesis
M4=M3. But the data don’t contradict the hypothesis M3= MZ
and M2= M4. Thus, group one differs from the rest of the
Sroups. Though group 3 and group 4 are homogeneous, the
achievement mean score shows a difference. But there is no
difference between three (3) homogeneocus) and two (2)
(heterogenecus) and between 2 (heterogenecus) and four(4)

(homogeneous ) .

In genearal, there are statistically significant
differences in four (66.7%) out of six possible difference
cases and no significant differences in two (33.3%) out of
six possible difference cases. QOut of four possible matches
between heterogenecus and homogenecous classes, two pairs,
group 1 with group 3 and 4, showed a difference but two pairs
(group 2 with group 3 and 4) showed no difference. It 45
observed that there is a difference within a homogeneous

groups and likewise, within the heterogenecusly grouped and

treated classes.

Thus, it is very unlikely to conclude that there are
differences between the achievement of the students of the

homogeneously grouped and taught students and that of the
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heterogeneously grouped and treated students, as it is

reflected in the ESLCE results at Bole Secondary 3chool.

Similar comparisons between the results of the non-special

students are summarized in table 3.3.

Table 3.3 Analysis of Variance for Boele Non-special
Students.
Source of Variation 50 df M3 Feo Ft.  Femark
Between Groops 3.54 3 1.18 3.69 Z2.88 Significant
Within Groups 36.95 116 .32 Difference
Total 40.49 119

As 1t is ehown in the table, there is a statietically
slgnificant difference between the groups. Therefore, there
ile the need for further test for the differencese. Table 3.4
displays the comparison between =11 pogeible paire of

difference.



Table 3.4, Tests on Differences Between All pairs of

Means Bole Non-special clase students

Group 2 3 E { 4
Mean 1.94 1.85 .25 2.32
2 1.94 - 0.01 f.31 0.38%
3 1.956 - - 0.30% 0.37%
1 2.2b - - - 0,07
4 2.32 - - = -

~

g%
ol
-9

.06 (v, 118) 2.80 3.36 3.69

q.05 (r,llﬁidﬂﬁﬁ 0.22 0.3!
n

Ag 1t ig indicated in the table above, there are

“n
Lo}
WA

23]

slgnificant differences between 3  (homogenecus) and 1
(heterogenecug), 2 (heterogeneocus) and 4 (Homogeneous gZroups
which were treated differently. There 1ig algo significant
difference hbetween 3 (homogensecus) and 4 (homogeneous) groups

which were similarly treated.

On the contrary, the test also shows that there is no
difference between 3 and Z, 4 and 1 which were differently

treated, and between 1 and £ which were similarly treated.
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Table 3.5 displays the analysis of variance results of
special class students of Tikur Anbesa Secondary school as

reflected in the ESLCE.

Table 3.5 Analysis of variance for Tikur Anbesa special

class students.

Souree of Vardsation S5 daf M Fo Ft.  Femark
Between Groups 3.13 3 1.040  2.87 2.70 HNo
Slgnificant
Within Groups 38.63 99 .39 Difference
Total 41.76 102

As it 1is shown in the above +table, there is no
significant difference between the group at 0,05 level.
Therefore, the sssumption that there is no difference between
the different groupe; the hetercgeneocusly sand homogeneously
gronped and treated students’” achlevewment is accepted in the
cage of Tikur Anbess’'e secondary eschool. Similar results
have been found from the comparisons between the non-special
groups. Thias, there is no need for further teets for Tikur
Anbess. However, Table 3.6 diesplaye the analysis of variance
of results of the non-epecial clase studente of Tikur Anbesa

secondary school,
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Table 3.6. Analysis of wvariance for Tikur Anbesa Hon-

Special Students.

Source of Variation 55 df M5 Fe Ft Femark
Between Groupse .27 3 0,42 2:1 2.7 HNo
cignificant
Within Groaps 20.11 101 0.20 Difference
Total 21.38 104

Here too, the sssuamption that there is no difference

between the mesn schievement of the different groups is

aoccepted. Thus, there is not test for further identification

of the where about.

In these two cases, th no gignificant differences

T

re a9

7

in the academic achievement of the studentes ag reflected in

the ESLCE. The prcbable reasons for the absence of
differences could be many and varied, However, the

esducational background of the etudents seeme more than any
other factore. They more or lesg come from limited and

highly praised feeder Junior secondary schools.
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Table 3.7: Analysis of Variance for Yekatit 12 Secondary

School Special Class Students.

Souree of Varistion 28 df Ms Fe Ft.  Femark

Between Groupe 2.40 3 0.8 9.19 2. 70 Significant

Within Groups 10,058 116 0.087 Difference
Total 12.45 112

&g it is indicamted in the table, there ie a significant
difference between the means of the different groups of the

ial class students of the school. The comparison of the

8

spe

mean differences of the groups reveal the following.

Table 3.8 - Teste on Differences Between All Paire of Means.

Group 3 4 1 Z
Mean Z2.92 3.20 3.24 3.28
3 2.92 - 0.28% 0.32% 0.34%
4 3.20 - - 0.04 0.08
1 3.24 - - - 0.04
Z 3.28 - - - -
r 2 3 4
q 0.05 {r, 116} Z2.80 3.36 3.68

q 8.06 (r,118) Mok B.1H 0,18 0.20
n
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Ae it is shown above, the differences are between group
3 and all the rest groups. The means of group three is less
than &ll the means. It is +the result of the firet
homogeneously treated students; that is, the special clasees.
The reasons may or may not be the grouping practice,
However, the earlier achievemente of the estudents,- the
heterogeneously grouped high ability studentes showed better
results than the next two of the homogeneously grouped ones.
Thues, the differences are not infavour of the homogeneous

ability grouping.

Table 3.9 Analysis of wvariance for Yekatit 12 Secondary

School Non-Special Class Students.

Source of Veariation o0 daf Mz Fe Ft. Femark

Eetween Groups 4,87 3 1.82 b4 Z2.70 Zlanificsnt

Within Groups Z.93 1178 0.03 Difference
Total 7.8 119

i

There 1ie & eignificant difference between the
Zroups. That is, the Criticsl wvalue for the groupe 1e 54
which 1e greater than 2.70; the tabulsted vslue. The next
step is to find out where the differences are. Therefore the

test on the differences of all pairs of the means 1is

important.
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Table 3.10 - Tests on Differences Between All Pairs of Means.

Group 1 3 2 4
Mean Z2.15 2.48 2.656 2.65
1 L - 0.33% 9.50% 0.50%
3 Z2.48 - - 0.17% 0D.17%
2 2.8B5 - = - _
4 Z2.68 - - - -
o 2 3 4
q 0.05 (£; 1169 Z.80 3.368 3.36
q .05 {(r,L1l16) MSW D.09 0,11 0.11
n

As it 1is indicated sbove 1in the table, there are
differences between nll ralres except between group 2 and
group 4. Of the differences three of them {(680%) sre betwueen
the heterogeneously trested gtudente. That 1lg betuwesn group
1 on one hand and. 3&4, snd between group 2 and group 3 on
the other. As it can be seen from the mean, there is only
one mean 19230/91 (Z.65) which is grester or equsl to the

other mesans.

Although, of all of the compariscons made, three fourth
{(75.0%) DShowed significant differences as a whole, the

djffer=nces are not golely because of the grouping practics.
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The further comparison of the results of 1987/88-1988/89 to
that of 1989/90-1990/91 showed that 57.5% of the differences
are because of the higher means of the earlier (heterogeneous
groups) Students. In general more than 50% of the comparisons
showed significant differences. which cannot be taken as
differences solely caused by the ability grouping. This is
true, because of the many variables that the practice in the
schools 1is lacking. That 1is, there are no significant

accompanied activities after the grouping.

However, most of the staff members and the students have
a positive attitude to~wards the grouping practice in light
of the possible advantages it renders in raising the academic
performances of students. The average or mean rank of the
possible advantages of the ability grouping practice in the

sample schools shows the following.
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Table 3.11 Ability Grouping and its Effects on the

Academic Ferformance of the Studentsk

Rank Categories of Items Average
ScoreX

i Enables gtudente to be better challenged
to do at their best for they are with
their similar peers 3.89

2 Makes academic success within the
capabilities of those who are hard
working irrespective of their group. 4,84

LS ]

Begults in high academic achievements by
reducing heterogeneity and making
teaching easy. 4,91

4 Improves the teaching situaticn thereby
geatiefying students’™ personal needs and
teachers’” systematic instructional
skills. 5,02

o

Helpe to realize the adaptation of
methods, techniques, materiales of
instruction according to the rate of
progresg of the learners,.

en
~d
w

6 Allowe students to advance at their own
rate

on
5]
s ]

T Feduces the range of individual
differenceg and makes differentiation of
instruction possible 6.21

a8 Makes a greater difference in what, how
much and how well is learned and the
quality of instruction. 6.8

Qg

Makeg all students put forth theilr
efforts when they are grouped
homogenseousgly.

Lo
(e ]
-9

10 Accentuates self-discovery and
individualization of instruction. TeTh

11 Benefite the low and the average
atudents more than the special ones for
there is modification in objectives,
curricular organization and materials
nsed. 8.72

* Academic Staff
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As it is indicated, the ranking shows that the students
are better challenged when they are with their similar peers,
and it is assumed that it makes academic success within the
capablilities of each student. It is also mentioned that the
practice reduces heterogeneity; improves the teaching
situation; help the adaptation of methods; techniques, and
instructional materials, and makes the differentiation of
instruction possible so as to help each student progress at
his/her own pace. It is also stated that the ability
grouping practice makes difference in what, how much and the

how well of instruction or how well the student has learned.

In general, most staff members do agree with the
clagsification of the students into groups in principle. But
they disagrees with the criterion used to group the students.
Becausge there have been students in the special classes who
have not been better than their peers in the non-special
classes. Contrary to this, there have been some clever
students who are better than most of the special class
students in the non-epecial groups. However, some of the
students who have been grouped in the special classes have
asked the deputy director of Yekatit 12 secondary school to
be regrouped into the non-special classes. Nevertheless, the
majority of the students, (68.7%) responded that the ability
grouping practice "increases the academic and scocial success,
‘creates healthy competition among their own group (48.4%)t

and 67.2% and 58 8% responded that "it motivates and
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challenges them to work harder and better in their own pace”,
and "it increases their classroom participation without any

fear” respectively.

Although the results in the academic achievement, mainly
in the ESLCE, had shown significant differences in most of
the cases, the differences are not wholly due to the grouping
practice, Instead, some of the heterogeneously treated
students had been better in their ESLCE results than the
homogenecusly grouped and taught students. S50 it 1is
impossible to conclude from what is found that the ability
grouping practice has improved the academic achievement of
students. Because similar Studies conducted on the effects
of ability grouping on the academic achievement (Goldberg,
Passow, and Justman, 1966, Yates, 1966; Hassen, 1964, Johson,
1870; and S5lavin, 1988) have showed that academic achievement
cannot be improved by ability grouping itself, but by what is
done after the grouping. That is, the modification of the
curriculum, the adaptation of methods and techniques of
teaching and in the utilization of resources. Therefore, in
the absence of the necessary actions that should accompany
the ability grouping one canneot put much credit for the
grouping practice as a factor for a few better results in

some groups.

When we observe the real classroom activities, some

students from boeth the special and the non-special groups
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disagree with the grouping practice. According to the
opinion of some students, some teachers either ignore or
undermine the capacities of the non-special class students
and try to teach every minor points or steps in their
subjects. Similarly, some of the special class teachere
present their lessons by giving the highlights and leaving
the students to work by themselves. This happened because of
the expectations the teachers have about the two groups. Of
course, both of these situations have affected the teaching -
learning process. This has been seen 1in the observed
classes. A few teachers give more examples and use more
illustrationas in the non-special classes than in the special

cla

0]

8¢

/]

Even though there are some significant differences in the
students’™ academic achievements, one can not generalize that
they are caused by ability € ¥ss& grouping. The Students of
the 1887/88-18883/88 had better results than the 12888/90-
1980,/91 in some years. Therefore, the differences are may be
due to other factors. Because ability grouping per se
deesn’t c¢reate any change in students achievement (Burr,

1964). y



113

Section IV Ability Grouping and Its Effects on the Social
and Emotional Development of the Students.

In this section, the level of agreement of the teaching
staff on the positive and negative effects of ability
grouping practice, the possible reasons of the respondents
for the agreements, the observed characteristics of the
special and the non-Special class students, the self-images
of the students and finally possible reasons for the low
self-images of scome of the respondents are presented and

analysed.
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Table 4.1 Level of Agreement of Respondents on the
Argument that the Fractice Has Positive and
Negative Effects on the Social and Emotional

Development of the Students.

5.No Categories of Responses Respondents
Teaching Studente
Staff
No. % No ., %
1 I Strongly agree with
the ideas 18 13.6 305 45.7
2 I agree with this idea 6z 47.0 172 28 .7
3 I have no opinion 4 3.0 43 6.5
4 I disagree with the
argument that it has
negative effects 24 18.2 387 13.1
5 I strongly disagree with
the argument that it has
negative effects i6 12.1 61 9.1
6 No response 8 6.1 - -
Total 132 100 668 100

As 1t 1is indicated in the table, the majority of the
respondente, 60.6% of the teaching staff and 71.4% of the
students agreed with the argument that the grouping of
students as special and non-special has both pesitive and
negative effects. Q0f course, almoet all practices that
involve people with different abilities, motives and level of
experiences will have both positive and negative effects on

all or on at leaet one of the groupe. The only thing that
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may differ is the level or degree of the effecte. Thus, as
a scclial practice ability grouping in the secondary schools
has both positive and negative effects, though the intensity
is different on each one of the groups. However, few (30.3%)
of the teaching staff and students, (22.1%) disagreed with
the argument. They disagree with the negative effects. They
think that the practice has only positive effects on the
social and emotional development of the learners. The list
of reasons for their position show that the practice ensures
satisfactory participation, encourages hard work, creates
competition and aveids boredom, etc, Though the size of the

respondents is low, the reasons given seem reasonable.
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Table 4.2 The Rank of Possible Reasons for the Support

of the Argument that It Has Only Positive

Effects.*
Rank Categories of Items Average
Score
1 Ensures satisfactory and free
participation within the claesrocom where
they are with their similar peers. 2.94
pod Encourages every special clapgs studente
to work harder by providing him/her with
congtant reward from the social
environment. 3.22
3 Creates emulation, rivalry, pride and
self-confidence among the special class
gtudents. 3.54
4 Improves Student-Student and Student-
teacher relationships. 4.8%2
i Enhances the learning opportunity of the
gpecial and the non-gpecial groups
through cooperation among themselves, H.02
6 Avoids the boredom of bright students by
excluding the dull students £.18
i Increases the academic and sccial success
of the non-special class students.
5.29
Makes individual attention possible to
3 the non-special class students.
7.08
Makes the speclal class students to be
g active in both curricular and extra-
curricular activities.
2,886
* Academic Staff.

Le it is indicated in the table, the grouping practice
is taken as a means that ensures satisfactory and free

participation within the claserooms, encolrages every special
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lass students to work harder by providing a constant reward

Q

from the social environment, creates emalation, pride, and
self-confidence, and that it improves student-student and
student-teacher relationships. However, the cooperation
among the different groups, the reduction of boredom, the
roles in increasing the academic and social success, and the
rossible attentions that are given to the non-epecial class

students are among the least ranked items.

FPractically, the narrower the range of individual
differences in the academic performances of the students the
higher is the possibility of presenting one’ & lesson

des to this, the low

e

according to the learnere” pace. Bes

vy
cr

ility students don t "Suffer from the undifferentiated
teaching” (Garry and Kingsley, 1970:272) which enanates from
the heterogeneity of the students”™ in theilr academic
prerformance. It seems true that every one in his/her group
succeeds according to his/her level of work, and never feels
inferior to anyone of his/her classmates. The students in
each groupe get accephtance in their own group. They play
their social roles among the members of their group. They
cooperate among themselves and their relationshipe among
themselves and with thelr teachers seem to be at its highest

level.
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However, the grouping practice’ s positive effects on the
social and emotional developments of the students don 't
ountweigh the negative effecte that it creates on the
different groupe. There are a number of negative effects of
the practice on the students. Many of the respondents who
agree with the argument thst ability grouping has negative

effects argue by presenting possible reasons.
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Table 4.3 A Rank of Possible Reasons for the Agreement
that "the Grouping Practice Has Negative

Effects”

o,

Rank Categories of Responses %
Eesponges®

1 Froduces frustration h?stility, guilty
congciousness and fer orit¥ complex
among the non-special students. 60%

? Creates low, self-confidence, gelf-
concept or low eelf-image in the
studentes of the non-special groups. 43

3 Doome the non-special class students to
second class inetruction and second
class futures. 44

3 Artificially inflates the self-esteem
o ke spec{al class students 44
&

g

on

Greates a soclial disobedience,
&epen&enc¥ estructiveness,
nncooperativeness, lack of self-
control among the non-special

etc
clase student. ) 42

6 Creates maladjusted delique
culture aggreaaiﬂn, abeent
increasge ropouts, cheating _
rebelliounsness, boasting, cr , etc) 38

6 Creates Social stra
school which 1s not :

national educationa ves ., 33

Creates poor model, lo k

expectation and low 1in

among the non-special

o]

9 §ti matizes the non-spe 3
otudents. 34

ualities snd T
L € R S

10 Aggrav%teP in 5 &
th ife experien

most o

[

&
11 Favoure the ?peﬁ 8] class students with
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As it is shown in the table 4.3, the negative effects of
the grouping practice on the non-special students are more
than its effects on the special class students.
Frustrations, inferiority complexes, low self-image and low
self-confidence, the reduced class instruction and
citizenship sentiments, disobedience, dependency, low self-
control, maladjusted behaviours, poor models, low teacher
expectation, the stigma and the inequalities the practice
creates on the non-special class students are among the lists
of the negative effects. It also affects the speclal class
gtudente by inflating their self-esteem artificially and
making them feel superior to those who are grouped in the
non-special classes. Though, it is the last in the rank, the
grouping of students homogeneously, as it 1is currently
practiced in the secondary scheools is found to promote
conformism as opposed to divergent thinking and the
perfection of democracy (Kelley, 1975, Hassen 1964). Because
they have more similarity than their differences in thinking
and in action. 8o, the lower the differences in thinking the

lower the condition for the development of democracy.

Furthermore, the grouping practice in the secondary
achool has created a feeling of a Know-all among the special
class students and a sort of unnecessary challenges in the
classrooms. In addition to this, the respect teachers get
from the school students are different. Teachers who are

assigned to the non-special classes are not respected by



most students, thinking that they are not as knowledgeable as
those assigned in the special classes as some of the school

directors reported (Tefera Bitema, 1982).

In general, the practice has both positive and negative
effects on the social and emoticnal development of the
students. It has created some characteristics that are
observable in the student population, but uncommon when they
are heterogeneously grouped, especially by the low ability

students.
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Table 4.4 Commonly Observed Characteristics of the
Special Class Students of the otudied

secondary Schools.

Eank Characteristice Fespondentes
Mo, %
1 Desire to excel (exceed) 518 Tl
z High Intellectusl Curiosity 476 71.3
3 Self-Relianc 471 70.5
4 Independence 416 62.3
5 Gentle/Calm 407 60.9
5] Honesty 386 57.8
7 Truthfulnees 378 56.6
7 Sociable 378 BG .6
9 High acceptance of Others 356 53 .3
10 Inflated Self-esteem 124 29.0
11 Boastfulness 193 28.9
1% Dependency 148 222
1.3 Aggressiveness 140 20.9
14 Lack of Self-Control 123 18.4
15 Uncooperativeness 112 16.8
16 Inferiority Complex 111 16.6
16 Eebelliousness 111 15.6
18 Cheating 107 16.10
19 Low-self-confidence 94 14.1
20 Loss of interest in the school 93 13.62
¥ ctudent Fespondents

As it 1&g indicated in the above table, epecial class
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students are manifesting som
behaviors. According to the opinion of the respondent the
behaviors that are most manifested by the sctivities of the

pecisl olass students are the desire to excel, high

()]

intellectusal curicsity, s=lf-reliance, independence, gentle,
honesty, trathfulness, socisbility, ete. However, logs of
interest 1in the school, low self-confidence, cheating,

rebellicusness, inferiority complex, lack of self-control,
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etc, are some of the least manifested behaviors by 6&e the

cial class students. They are manifestations of emotional

QO

6P
immaturity as Frrant (1880) reported it. However, the firset
group of characteristice fite with what Esposito (1973)
reported. Thongh the second group of characteristics are
uncommon in most of the special class students, there are
some students who manifest them. This may be cresated due to

the

[

riterion wused in the grouping of students. Because

th are some students who are no better than moet students

O
o

¥
of the non-special classes in their academic performance.
Even there are students who have applied for regrouping; that
ie, to go to the non-special classes and learn there with
their peer groups. This may be taken as the failure of the

criterion used to group the students.
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Table 4.5 Commonly Observed Characteristics of the Non-
opecial Claes ctudents of the otudied

Secondary Schools.

Eank Characteristics Eespondente#®
No. %
1 Loss of interest in the school 429 64.2
2 Cheating 418 62.6
3 Carelessness (who cares type) 409 61.2
3 Dependency 409 61.2
5 Destructiveness 351 52.5
6 Delinquency 341 5% .0
7 Lack of Self-Control 340 50.9
3 Low self-image or self-concept 337 50.4
9 Uncooperativeness 325 48 .7
10 Eude 317 47 .5
11 Aggresasiveness 302 45 .2
12 Inferiority Complex 293 43.9
13 Frustration 270 40 .4
14 Boastfulness 250 37.4
15 Independence 200 29.9
16 Truthfulness 178 26.6
17 High Intellectual Curicsity 170 26.4
18 Honesty 166 24.9
19 Self-Reliance 150 22.5
20 Sociability 143 21.4
¥ Student Respondents.

As 1t is shown above, the non-special classe students have
developed some characteristice which are negative 1n their
nature. These include, the loss of interest in school,
chenting, carelessness, distuctiveness, dependency,
delinguency, lack of self-control, low self-image or low
self-concept, uncooperativeness, ete. They sare the
characteristice that have been commonly observed by the
studentes themeelves =nd are rated highly. It i a common
rhenowencn wherever, there have been the sbility grouping

practicee (Frrant, 1980; Borg, 1967; Johnson, 1970; Slsvin,
1988; Hassen, 1964).
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Besides this, the other secondary schoole’™ studente and
academic staffe’™ morale of work are found being affected
(Addie Absaba Schooles Office, 1992Z). This ie becauee of the
topping of those high scorers from every Junior secondary
echoole st the beginning of every academic year. The six
secondary schools enroll, the special students in their 9ith
grade and latter in the other eenior classes. In the above
list of characteristice, the gualities that are most common
for the especial class students are ranked least. In both
lists of characteristics, (of the special and non-special)
the highly observed are uncommon in moset of heterogeneously
grouped students. 0f course, most of the qgualities
manifested by the specizl class studente are moet wanted

while those highly rated for the non-special clasees are the

~

most disliked ones for their negative influences.

Normally, & 3Student who has lost the interest in the
school doesn ™t learn at his/her best. He/she 1 not
motivated at all. External factors (the school organization,
practices within it, etc) create more negative effects on

his/her attitude toward the school and the activities ther

@

Hence, someone who doesn t have the inner motive Lo work hard
due to the external factore cannot do any better performance.

He/She rather tends to act contrary to what is expected,

Hernice, the arguments about the positive and the negative

effects of the grouping practice on the social and emotional
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epheres of the life of the students seem logical. Both
groups; the supporters and the opponents have given their
Yeasons . However, st least, numerically, the negative
effects of the practice on the non-special groups seem to
have more than its effects on the special class students. In
addition to these, the aqualities the students have developed
are uncommon Lo the heterogeneously grouped and taught
students, especially the non-special clase students”™ few

firet ranked aualities.

Although there have been no wmodifications in the
curriculum tanght and adaptations of methods and
instractional materiasls to the pace of the leasrners and
subsequently any significant difference between the
hetercgeneously treated and the homogenecusly grouped and

tzaught students in the ascademic sphere, the negative effects

o

of the grouping practice on the non-special clase students
are more than the effects on the special class students.
However, the self-concept of the students in general is not
highly affected by the grouping practice. Most of them have
rated that they have positive attitude towarde themselves and

their activities.
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Table 4.6 Students” Self-concept under the current

school climate.

Categories of Respondents
Responees

Yes No. Ho Idea No.
Responee

No. % No. % No. % No. %

1. I take 2
positive
attitude
toward my
self. 360 b3,

pis )
ke

40 6.0 63 9.4 205 30.7

g8

I feel that 1
am a person of
worth on an

equal plane
with others. 296 44,3 87 13.0 81 12.1 204 30.7

3. I am able to
do things as
well as most
other
students. 340 51.0 78 11,7 47 .0 203 30.4

4, Un the whole,
I am satisfied
with my self. 340 al.p 64 9.6 58 a.

0

206 30.8

¥ otudent Fespondents.

As is indicated in the above table, the majority of the
respondents, 53.9%, 44.3%, 51% and 51.0% have ghown that they

take positive attitude towards themselves; feel that they are

[y

rersons of worth on an equal plane with others; feel that
they do thinge &g well as most other studente and on the

whole that they are satisfied with themselves respectively.
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Contrary to this, guite a few of the respondents showed that
they feel negatively towards themselves and are not satisfied
Wwith themselves. @uite few of the respondente either

responded as they have "No idea” or kept silent.

Similarly, some four hundred and forty four (87.96%) of
the student respondents have given their response either as
they "feel happy” or at least they “don 't feel unhappy”
becaunse of their presence in their present group; the special
or the non-special. But 224 (32.04%) of the respondente have
expressed their feeling that they "feel unhappy” becsuse of
their presence in any one of the two groups. As most
educators know it, a person who has a negative attitude
towards him/her self doesn’t learn properly because of lack
of motivation. Thus schools as institutions are not expected
to create conditions that retard or hamper the motives of
students. However, there are some studente who have slready
developed low self-images. They have a negative attitude
towards themselves and the schools. The reasons for low
self-concept/low self-image/ of these students are many in
namber and vary in nature. ﬂowever, the highly rated

rossible reasons are as follows:
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Table 4.7 Fespondents ™ Reasons for Low Self-Concept (Low

self-image)

Eank Categories of Hesponses

1 The best T eg who are
experienced, pa ién* knowlPngable
are always assigne to the epecial S
clase students. 182 27 .2

Teaschers™ expectation toward Ggr

- aipmlr prerformance is_low and they ~
each us unsatisfactorily . 178 26.6
kes students of the special clas

look down on the non - special P
ase students. 17h 26,2

<& Teschers titude tcgards the Fr@up
18 posi+1v9 but the on t teach us
proper thinking that we understand
PVPrYTLng auite easily. 174 26.0

SN

ac
te
3 M
s
3

Hum

[y

The grouping practice is a constant
punishment %or me . 170 25.4

(5] Regrouping of students_ is not
¥rar+1ced in th@ school, the
,1~r~ & no mobility from the

ecial to the non-special & -
v CeE-YEersa. 161 24 .1

T The school commanity think that
academic success is out of our
capabilities. 143

2
[y
>

3 Our tescher prefer blaming to
praising. 134

]

J
j==
=

9 Makes Tthe non- gérial class students
to s=2e the spec class students
ike their enemieg and makes
unnecessary social distance. 113 16.9

10 The school doesn t help us develop
HNY Qf our interests in_sny of the
subjects and treat ue all equally. 101 15.4

11 Althcugh I = n the special clas
get n)tnlng
becanse of & gruuping practice
except my presence in tha

* Sotudent Eespondents.

As it <sn be geen from the table, both the special and

el
o

the non-specisl claes students feel unhappy, becanee of many
ressons. The specisl clasges students do feel unhappy becanse

of the overlocking of theilr lesrning problems, absence of

regrouping 2nd the negative attitudes of the non-specisl
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~lass studente toward them for no benefit they got from the
grouping practice. The students of the non-special classes
feel unhappy because for many reasons. Some of the reasons
inclade the assignment of teachers, the low expectations of
teacheres on the academic performance of the group, the blames
directed at them by most teachere and the direct effect of
the grouping practice as a constant puanishment on them.
Similarly, the absence of regrouping and mobility and the
unnecessary social distance created by the practice make them

feel unhappy.

In general, the grouping practice’ s effect on the social

and emctional life of every student is great. It has created

distance between the students of the two groups. They have
begun identifying themselves as "we" and "they". They choose
their friends from their own group in most cases. They all

have felt it that without modifications of the curriculum,
methods and techniques of teaching, they all get no benefit
except the negative social and emotional effect. Their
communications, social roles, security acceptance by their
peer groups, etc are highly affected by the grouping

practice.

In addition to this, the dissatisfaction of the teachers

about the frequent assignment to the same group of students,

T
jo¥

gpecially to the non-special classes, the disrespect shown

fanl

to some of the teachers by the special class students, etc.
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are some of the common phenomena in these secondary schools.
Teachers”™ low expectation of the academic performance of the
non-special class students, the artificially inflated self-
esteem of the special class and the inferiority complex of
the non-special class students have become the constant
punishment for the non-special class students. The inflated
self-esteem 1is equally harmful for the special class

students.

Section V. Achievement Based Grouping and Its Effects on
T \ " Slorik Conditi l Hised
Relationsghips.

The success or failure of any programme can partly be
evaluated by the impact it creates on those who are actually
engaged in its implementation. The support it gets can lead
to success while the disapproval or rejection can lead to its
failure. Table 5.1 shows the effecte of grouping practice on

teachers’” working conditions.
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Teachers” low expectation of the academic performance of the
non-special class students, the artificially inflated self-
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engaged in its implementation. The support it gets can lead
to success while the disapproval or rejection can lead to its
failure. Table 5.1 shows the effects of grouping practice on

teachers’ working conditions.



Table 5.1 The Effect of the Grouping
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Teachers™ Working Conditions.

Practice

on

Eank

Eespondents

No.

%

S%]

on

Improve the instructional task of
teachers by reducing the range of
individual differences which are
obstacles Lo teach according to the
race of the different students.

oatisfies teacheres  preference for
teaching homogeneous Eroups.

kes teachers  work difficult when
ey are assigned to the non-special
BBEER

o+ X
=

(¢

Forces teacherse Lo use different
methods dnd technigues for teaching
which it in turn demands and in-
service training of teachers.

Provides teachers with plenty of
opportunities to have contacts with
those who have problems.

g teachers dedication and
ence that were inexistant.

Takes teachers”™ time because
teaching any one of the two groups
has become more challenging now than
the previous heterogeneous groups.

Makes teschers spend most of their
gpare time to correct asssignment and
tests.

Overloads the weekly activities of
teachers

30

683

58

46

36

60.

43.

40.

37.

1.

6

9

34.8

27 .

aN]

g

(==

3

g%}
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As it is listed above in the table, most of the positive
effects of ability grouping on teachers”™ working conditions
are that the reduced individual differences of studente which
made teaching poesible according to their pace. The chance

to satisfy teachers™ preference for teaching a Homogeneous
group, and opportunities to help students who have learning
problems come next. However, the problems teachers face when
they are asesigned to the non-special groupe include the
problems of handling students because of lack of proper
training, the demands of the practice, and the time 1t takes
them in the preparation of lessone, correction of test and
eXercises which overload teachers throughount their working

and spare Limes. These are some of the negative effects

raised by most teachers.

Although the responses teachers gave here indicate that
they spend most of their time in the preparation of lessons
and correcting tests, the observed teachers have been using
the same lesson plans and lesson notes in both the special
and the non-special groups. The only difference seen is that
teachers finish their lessone in a shorter time when they are
teaching in the special groups than in the non-special
ETONDS . They give some more time to discuss on what they
prresented in that particular period. This has not been
obeerved in the non-special classes because of the students”
slow rate of learning snd low level of responses. In

addition to thie, most teachers don 't correct assignments
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because of the large size of students in each section. The
teste are also few and are arranged by the offices of each
sechool. Therefore, though there are some differencees in the
classroom situations, the level of differentiation of
instruction =zccording to the pace of the students in each
group is so little. Hence, the working condition of teachers
in these secondary schools are not different from that of
other teachers of other secondary schools. Becauee they all
use the same lesson  plans, lecture notes, methods,
instructional materials, etc. Thus, the working conditions

of teacher in these secondary schools are not affected much.
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Tabl il The Grouping Practice and Its Effects on
Teachers”™ Work Relationships.
FEank Fespondente
No . %
1 Creates staff disagreement when
teachers are assigned to one of the
two groups on certain criteria:
experience, mastery of subject
matter, etc, 54 40 .9
7 Affects the morale of those teachers
who are assigned to the non- ape ial
classes while inflating the self-
esteem of some of those who are
assigned to the special classes 52 39.4
3 Improves teacher-parent contacts to
discuss on studentes  progress 44 33.3
4 Involves all staff members of the
school in planning, implementing,
evaluating, and making decisions on
the school & programme. 34 25 .8
4 Encourages the coordination of
instruction through the exchange of
views and experiences. 34 2.8
4 Improves teacher-directors, teacher-
unit leaders, and teacher department
heads interactions. 34 25.8
4 Improves student-teachers and
teacher-teacher interactions 34 2Hb.8
3 Saves teachers’” time to discuss with
colleagues and with their students.
32 Z24.2
Feduce the interaction morale of the
9 teaching staff.
Z8 Z1.2
Enables every teacher to take part
10 in decision making in the schools’
activities.
14 10.6
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As it 1is ehown in the table, the grouping practice’s
negative effectes appear in the first few rank orders. The
disagreements among teachers when they are assigned to the
non-epecial classes or to the special group on the basis of
specific criteris; the reduced morale of work among some
staff members of the non-special groups and an inflated self-
esteem of those asesigned to teach in the special clasees are

some of the negative effects of the practice.

On the other hand, the improved close interactions
between parents and the school to discuss on the students’
progress, the coordination of instruction through the
exchange of experience, and the smooth work relastionship

c gtaff seem as factors that facilitate the

'_l-

among the academ
instructional process. It zaleo creates asll condition that
involve all the concerned personalities in the affzirs of the
schools. Ae informed by two of the observed fteachers, Ato
Gebeyehu Asrat and W/o Solomie G/Meskel, both from Yekatit

12 the students”™ disobedience to some of the non-special

[Sn)

class teachers forced some teachers to react against the
grouping practice, The practice aleso has affected the six

secondary schools” relation with the other secondary echools.

va)
&
(

auese the six secondary schools admit zll those students
who scored 96 percentile and above in their ninth grades,
depriving others of bright students. In addition to this,
these secondary school admit those students who may have good

ranks in any one of the secondary schools in Addis Ababa and
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come at any grade level at the beginning of any §emester.
Therefore, the other secondary echools are losing their top
students because of the grouping practices in the region.
Similarly, most night school students flow into these six
secondary schools thinking that the schoole are the best of
a1l the other secondary schools. HNot only these, but there
are some parents who ask both the regional education office
and one or more of these six secondary schools to admit their
child/children which, of <ourse, would affect the school-

commanity relations.

In general, as the evidence collected showed it, the
effects of the grouping practice on the teachers’™ working
condition is not s8¢ high. It hae created some work overloads
on those whoe try o prepare for two groups of students,
though their preparations are more or less the same. The
academic staffe”™ work relationships also have not been
affected too mach. There are some positive conditions that
have improved their relationships. There are also a few
negative effects. However, their work relationshipe are not
highly affected by the practice becmuge of absence of factors
that affect relationships among staff members. Had there
been benefits esuch sz further education, promction and

[

(]

increments attached to the assignment of teachers, a
other countries, one would guess that there would have been

different work relations among the academic staff.
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Therefore, the effect of the grouping practice on
teachers”™ working conditione and work relationships is very
little. However, it doesn t have support by most teachers as

it is practiced now.



CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

In this last part of the thesis, the summary, conclusions

and recommendations are presented.

5.1 Summary

It has become =z common practice that every formal
instructional activity involves +the interaction of the
student, the teacher, and the material to be learned. 0Of the
many factors that affect the intersctione, the organization
of the students either in an inter-school, intra-school or in

the clasesrooms will have itse important place in the list of

il

factors. By considering this fact, autherities concerned
with the education of the young generation atiempt to device
new ways and methods that would help them achieve the
educational goale of the coantry in general and the local

needs in particular.

Based on such assumptions, the respoonsible department
of the then ruling party (the Workers™ Farty of Ethiopia
(WPE)) of the region initiated the region's education
officials and the six secondary schoole began the special
ability grouping in 1986/87. The ability grouaping which is
based on the eighth grade national examination results has

been done in six of the senior secondary echools of the



140

region. students whose eighth grade national examination
regults were ninety esix and above percentile have been
consldered as special students and those below that (96%) as
non-special students. The very purpose of the grouping
practice has been mainly to help those whose results are
high; that 1is, thoee who scored ninety six and above. T4
aimed at providing the opportunity to develop their abilities
and be able to join the higher education inetitutions. It
has been in operation for the last few yéare. However, there
have been few researches on the practice’ s effecte on the
academic performance of the students, but not on other

aspects of the studentes and the staff.

Taking this into account attempts are made to find out
the overall effects of ability grouping on the students’

1 and emotional life and finally

[¥i]

academic performance, socCi:
the effect of the practice on teachers’™ working conditions
and work relaticnshipe. The students™ academic achievements
are taken and compared by using the EBESLCE results. In
addition to this, teschers”™ and students”™ opinion on the

advantages of the grouping practice are also analyesed,

The practice s effects amre gathered by using different
instraments: questionnaires, interviews and observations.
The first two instruments were tested, and commented by the

advisor and colleagues before the final items were prepared.



140

region. students whose eighth grade national examination
results were ninety six and =above percentile have been
considered as special students and those below that (96%) as
non-special students. The wvery purpose of the grouping
practice has been mainly to help those whose results are
high; that is, those who escored ninety six and above. It
aimed at providing the opportunity to develop their abilities
and be able to join the higher education institutions. it
has been in operation for the last few yéars. However, there
have been few researches on the practice’ s effects on the
academic performance of the students, btut not on other

aspects of the students and the staff.

mpts are made to find out
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Taking this into account att
the overall effects of ability grouping on the students’
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a
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the effect of the practice on teachers”™ working conditions
and work relaticnshipse. The students ™ academic achievements
are taken and compared by wusing the ESLCE results. In
addition to this, teaschers”™ and students” opinion on the

advantages of the grouping practice are also analyeed.,

The practice’ s effects are gathered by using different
instruments: aguestionnaires, interviews and observations.
The first two instruments were tested, and commented by the

advigsor and colleagues before the final items were prepared,
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By making the necessary corrections in the structure and
gtvle of the items of the gquestionnaires and the interviews,
they were administered and the data were collected, tallied

and finally tabulated and analysed.

In +the data collection, the questionnaires were
distributed to randomly selected sample students (720) and to
one huﬁdred and forty members of the academic sgtaff. Only
six hundred and sixty eight (9%2.8%) of the students and one
hundred and thirty two (94.3%) of the academic staff

smpleted and returned the guestionnaires. & total of twenty
eight periods of gix randomly selected classroom teachers in
grades 9-12 were observed. This took place in the special

n periods) and in the non-special (fourteen periods)

--.~
Hh
<
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classes. Every tfteacher was obeserved four periods while

aching in the special and in the non-special classes of the
same grade level and the same lessons. This has been done to
see whether there are differeantiation in the instruction or
not. The results are used to substantizte the findings with
data collected through other tools. O the basis of the
mentioned sources of data, instrumentes emploved and methods
of data analysis the following are the summary of the

finding

1. There are no differentiations in the utilization of
resources. The schools use all rescurces equally for

their instructicnal activities. Teachers’” use the same
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methods and techniques of teaching. Students’
cooperation are highly limited to their own groups.
Students of the special and the non-special classes have
been working with their peers in their own groups, thus
limiting the possibility of getting help from each

other.

The adaptation of the curriculum, methods and techniques
of teaching to the level of the learners understanding
and rate of learning through enrichment or acceleration
is very limited. Their use of the centrally designed
curriculum and materials is the same for both groups.
However, some teachers do attempt to prepare and present
their lessons according to the learning pace of the

students.

The computation done on the ESLCE results of the two
vears, heterogeneocusly taught students of the three
schools and of the two years of homogeneously treated
students of the very same schools of similar students
showed some significant differences Dbetween the
students. The special class students of the two schools
have shown significant differences 1in their ESLCE
results for most of the cases (60%) and no significant
differences in 40% of the cases. One of the sample
secondary schools has shown no significant differences

in any groups. In addition to these, the academic staff

S R e R AT R A YL
S
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and the student respondents were asked to rank the
possible advantages the grouping practices rendered in
the improvement of the instructional process. Though
the application is so little, they expressed that the
grouping practice facilitates the instructional procees;
performance of the students, their participation, and as
it enables students tc be better challenged, to be
successful and get high academic results. It is also

found that at 1least in prineciple, that some teachers
have attempted to modify their subjects to the level of
their students, and use different methods of teaching

that suit to the students, and the topics.

4. The grouping practice in the schools has both positive
and negative effects. It is found that the grouping
rractice ensures satisfactory participation of each
students in his/her group;- encourages hard work;
competition; self-confidence; cooperation, and good
social interaction mainly among the special class
students. It also avoid boredom of the abled and it

ocial success as 1in the academic

/]

increases the

prerformance.

On the contrary, frustrations; inferiority complex, loss
of interest in the schools; loss of self-confidence, the
reduction of the feelings of the low ability (non-special

class) students to a gsecond <¢lass instruction and
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hopelessness, dependency, discbedience, maladjusted behaviors
such as aggressions, absenteeism, cheating, rebelliousness,
ete, social stratification, poor model for the non-special
class students, low expectations of teacheras and the
stigmatization of +the low ability (non-special class)
students etc, are some of the common negative effects of the
practice that are observed by most of the school community.
Besides this, the schocls’™ community: have begun to think
that the non-special class students often do less than the

special class students.

Similarly, characteristics which are not most typical of
the heterogeneously organized senior secondary school
studentse are cbserved. The most clearly seen characteristics
af the special class students are the desire to excel, high
intellectual curicsity, self-reliance; independence; gentle
(calm) behavior; honesty; truthfulness and high acceptance of
othera on the one hand, and some negative characteristics,
such as an inflated self-esteem:; boastfulness; lack of self-

control; etc. on the other.

Furthermore, the negative effects on the low (non-special
class) ability students are high. The characteristicse that
are highly manifested are; loss of interest in the schools
cheating, carelessness, dependency, destructiveness,
delinguency, lack af self-control, low-self-image,

uncooperativeness, etco. But characteristies such as
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sociability, honesty, high intellectual curiosity,
truthfulness, ete, are the least rated for the non-special
class students, However, the self-rated results of the
students show the positive attitude they have toward

themselves and thelr abilities in deing things.

Although the positive attitude and feelings of the
students are remarkable, a large number of the student
population disagree with the form of the grouping and the
current way of practicing it. They think that there are
differentiation in the assignment of teachers, and other
resources, Besides this, the low expectation of teachere
towards the non-special c¢lass students, the absence of
regrouping, the low consideration of the academic success of
the non-special students and the limited social interactions
of the two groups made them feel it. Similarly, the frequent
bdlmes forwarded by most teachers tp the non-special classes,
and the negative reinforcemente they receive have made them
feel inferior to their peer groups in the special classes.

The special class students, too, disagree with the practice,

L
of grouping. That is, ¢° . becanse ofi’"%eachers1 high
expectation and their method of teaching. In addition to
this, they think that all of them understand every lesson

equally and easily and leave most of the parts to the
students’ independent work. Besides this)their interactions
with their peers in the non-special classes are getting

and worse,
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5. The effect. of grouping students by ability on teachers’
working conditions and work relationships sEeems
positive. Most of the respondents (60.6%) (P. 132)
think that it improves the instructional tasks of the
teachers by reducing the individual differences teachers
face in the class, meets the teachers  preference for
teaching homogenecus groups, and the opportunity to use
different methods, at least in principle. Contrary to
these, the burden teachers face when they are assigned
to the non-special classes are high. This 1is mostly
encountered by teachers for most of the students in the
non-special classes are not responsive., In addition to
this, the time required for preparations, lack of
appropriate training in handling relatively homogeneous
ability groups; the dedicaticonsand comrpetence reguired
from every teacher have made the practice a programme
that affects teachers working conditions negatively to

some extent.

In regard to the work relationships created among the
staff members, the data collected reveal that it has positive
effects. It has increased teachers’™ involvement in decision
making; gave them a chance to coordinate instruction; @nabled
them to discuss with colleagues and share practical
experiences obtained from classrooms, and created a close

and warm relationship among many of the staff members. It

3

has alsco created conditions that made teachers have closge

4+ 1

contact with students that have probicma In thoelr adueation.,
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However, there are some disagreements among few of the
staff members on one side, and the schools directors, unit
leaders and department heads on thé other side. This has
been so because of the frequent assignment of teachers into
the non-special class students. Besides this, some teachers
who are assigned to the special classes sometimes show
artificiably inflated self-esteem that demoralized those who
teach in the non-special classes. In addition to this, some
students show disobedience or disrespect to the non-special
class teachers thinking that they are not as competent as

those who teach in the special classes.

In general, the evidences collected through the various
instruments show us that although there are some negative
effects on teachers’ working conditions and work
relationships, the positive effects seem to be more than the
negative ones. However, unless proper measures are taken on
time, the negative effects may grow to a higher degree and

affect the whole of the school climate.

5.2 Conclusions

As a descriptive research, especially a survey method,
the instruments employed in this study have produced required
data for analysis. The analysis of the collected data have
helped in finding out certain results. Thus, on the basis of

the findings the fallawing pappible conclusions are made
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The differences in the academic achievements are
moderately in favour of the heterogeneously treated high
ability students and the homogeneously taught non-
special class students. Of the tests made between all
pairs of means, 57.64% of the differences are due to
better results of the heterogeneocusly taught students.
The rest of the differences are between similarly taught
students, that is, within the heterogeneous groups and

the homogeneous groups themselves.

Similarly , the differences between the non-special
class students are infavour of the homogenecusly taught
low ability students. In this case, ©b&80% of the
differences between all pairs of means are due to better
results of the homogenecusly low  or non-special
students. The rest are within the same types of groups.
Thus, according to the statistical analysis made on the
ESLCE results, the hetercgenecusly treated high ability
students had better achievement than homcegeneously
treated special class students. But the homogeneously
low or the non-special class students of the 1989/90 and
1980/91 had shown better results than similar students
of the 1987/88 and 1888,/89. Hence, the effect of
ability grouring on the results of the high ability
students is almost nill. But, in the contrary, it has
improved the academic achievement of the non-special

class students to some extent
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Although the effects of the ability grouping practice on
the academic achievement of the students is not high,
both the academic staff and the students are optimistic
about the practice’s contributioen in the academic
performance of the students, if there is modification in

the accomplishment of the programme.

The grouping practice in the six senior secondary
schools of Addis Ababa has more negative effects on the
social and emotional development of the non-special
class students than on the special class students. The
inferiority complexity, frustrations, anxieties,
maladjusted social ©behaviors such as aggression,
absenteeism, increased drop out rates, destructiveness,
loss of interest in the school and the programs it
stands for etc. are some of the feelings that are
frequently manifested by the non-special class students.
Similarly, the superiority complex, becastfulness,
discbedience to some staff members, and artificially
inflated self-esteem of the special class students are
seen as some of the negative effects of the ability
grouping practice. Because these characteristics have
not been seen on the bright students of the earlier
times. In the same manner, teachers’ low expectation to
the academic performance of the non-special class
students is increasing the negative feelings of the

students towards themselves and the teachers, thus,
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increasing the non responsive nature of the non-special

lass studentse Vis-a-vis special class students.

&

o

The effects of the practice on teachers” working
conditions and work relationships tend to be positive at
present., The majority of the staff members do accept
the grouping practice, at least in principle, as a
device that helps the improvement of the instructional
process by reducing the range of the individual
differences in the academic performance. They also
coneider it as a means that provides them with the
chance to choose their method of teaching that fite to
the learning pace of the students. It is alsc taken as
a good mechanism that helps the coordination of the
instruction and exchange of experiences. However, the
frequent assignment of some teachers to the non-special
classes, the artificially inflated self-esteem of some
staff members and the disrespect by some students to the
non-special c¢lass teachers are affecting the work

relationships with the academic staff.

5.3 Recommendation

Based on the findings and the conclusions made on the
effects of the ability grouping on the instructional process,
the academic performance, social and emotional development of

the students and its general effect on the working conditions
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and work relationship of the academic staff the following

points are suggested as recommendations.

1. The ability grouping’s contribution to the use of the
schools” resources, human, physical, material and others
is very limited. Its instructional values 1in the
application of the different methods and techniques of
teaching are also very limited. All these are due to
the absence of clearly set guidelines from the region’'s
education office or elsewhere. Therefore, the schools”
academic staff, the region’s education officials and
parents or parents’ committees of the schools may meet
and prepare the guidelines for the s8chools 1if the
practice is at all needed to continue inféurrent form.
The guidelines may focus on clarifying the purpose, the
criteria or the bases for the grouping, the use of the
schools ™ rescources, the possibilities and the extent of
the modifications in the curriculum methods and
techniques of teaching, the evaluation mechanisms of the

students and cother related matters.

-2

The very purpose of the ability grouping is to reduce
the range of individual differences in the academic
performance level of the student and meet individual
needs. The attainment of this is possible through
modification of the curriculum and the adaptation of the

methods and technigues of teaching. This in turn
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requires the will and orientation of the academic staff.
It also needs the proper training of teachers.
Therefore, the training of teachers to handle their
instructional tasks 1is an urgent need. Further more,
the close contact and discussions of the region’s
education officlials, the schoecl directors and the
teaéher training higher education institutions on the
content and nature of the courses for pre-service and an
in-service training seem timely. If teachers don't get
the training on how to modify their lessons through
enrichment, acceleration of the subjects and adaptation
of method and techniques of teaching, including the use
of the different instructional materials, the practice’s
goals cannot be easily attained. Therefore, the

training of teacherse must ge=t proper attention.

The comparison of the academic achievements of the
earlier, heterogeneously treated students and that of
the recent, homogensecusly taught students haven t shown
any significant differences at 0.056 level. The few
aignificant differences observed cannot make the result
conclusive for some achievement results of the
hetercgenecusly taught students are better than the
homogenecusly treated ones. In certain instances, the
homogeneous groups have shown better results. Hence,
added to many variables that can affect the academic

achievements of students, the findings don t show direct
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and an all out improvements that favour the special
grouping. One can ascribe the absence of significant
differences to the absence of modifications of +the
curriculum and adaptation of methods of teaching and
related factors. Because these factors-are considered
as the sole causes for the improvements in academic
achievements whereever ability grouping is practiced and
has shown achievement improvements. Hence, to raise the
academic achievements of both groups, the special and
the non-special students, teachers must be willing and
be supportive to modify the curriculum and adapt their
methods and techniques of teaching according to the
learning pace of the students. In addition to this, the
cgrouping of students on the basis of their abilities and
achievements in selected subject(s) seems a better
device in the improvement of the students’ academic
achievement rather than simply grouping students on the
basis of a single critericn, the fixed achievement of

students in a certain test.

Although the effects of ability grouping on students’
academic performance need modification of curriculum and
adaptation of the teaching methods to the learning pace
of the students, its negative effects on the social and
emotional life of the students need nco further treatment
after grouping. The effects will be manifested soon

after the grouping in accomplished. Activities that
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follow the grouping practice also reinforce the negative
effects more than any time. Thue, as the study
indicated it, the effect of grouping students by

ability on the social and emotional 1life of +the

students, especially on the non-special class students at &

This 1is the result of the grouping within the same
school or intra- schocel grouping. Therefore, the
regional schools office and the concerned bodies, both
governmental and non-governmental, parents and parents’
committees, individuals, ete. may meet and discuss to
crganize wholly separated secondary school(s) in the
region. The school{s) may recrult new entrants based on
multiple criteria which may be more reliable than the

sent elghth grade national examination results.

T

rr

Similarly, a flexible ability grouping on the basis of
students” ability in subject areas may help avoid the
negative effects of the practice for every student may
become a member of one group or another instead of

belonging to a rigidly grouped special or non-special

Eroup.

Though the academic staff is fully aware of the positive
effects of the practice on the instructional process as
a whole they all are not doing what they should do to
benefit from the grouping practice. This is because of
the absence of their involvement in the decision making,

lack of <¢learly set guideline. and issues related to
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training, promcotion, increment in payment, transfer,
educational, etc, Although some of them ..think or take
it as if it has created an extra-ordinary duties on
them, most of the teachers in the schools have been
observed using the same methods, techniques of teaching,
lecture plans and notes, exercises, ete. Therefore, it
seems that the practice has not created any different
working conditions. Similarly, their work relationships
are not highly affected at this time. However, the
deteriorating teachers’™ working c¢onditions and work
relationships can be improved and the practice can be
more useful if the number of the weekly periods and

number of sections, and the number of students per

(1]

ections are reduced, Similarly, the beginning staff

i

disagreement due to frequent assignment to the non-

special classes and the disrespect of some students to

D

the non-special class teachers and an inflated self-
esteem of some special c¢lass teachers must be resolved
by assigning teachers by rotation. Besides +this,
incentives counld be arranged to teachers of both groups
50 as to initiate them to do whai they should do in
groups they are assigned to. The incentives could be
further education, promotion, increment in payments,
transfer, etc. Therefore, the schools”™ directors,
teachers, unit leaders department heads, guidance and
counseling officers and the varicus committees in the

achanlas and concerned members of

he regional office,

vil
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ofEyee;
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parents, and public figure in the surrounding areae of
each school, etc, need to meet and cooperate to improve
the working conditions and work relationships of the

academic ataff to benefit from the practice.

Finally, since the knowledge about the practice and its
proper application is limited, and the present size of
students per section, and teacher’'s weekly lcads are very
high the practice can not be used properly. Thus, an
organized and detailled study could be done by the region’'s
education office and the Ministry of Education. This may

include other areas which are not included in this study.
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Appendix - A

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE S5TUDIES
FACULTY OF EDUCATION
DEPARTMENT OF CURRICULUM AND INSTRUCTION

This is a questionnaire prepared for School Directors.
Deputy directors, Teachers, Unit Leaders, Department Heads
and Guidance and Counseling Officers of selected senior
secondary schools of Addis Ababa. The selected schools are
those which group their newly enrcolling students as (1)
special students who scored ninety six percentile and above
in Eighth Grade National Examination results and (ii) non-

special those who scored below ninety six percentile. The

OBe ¢ thi uestic ire a7 [als ct s r %
effec of the t Ol ctice on the (6]
= (6 ce (ii)B8ocial and emotional development of
tudent = C the C [ls tic

tic of the academic gt of the choc

Hence, you are kindly asked to fill in the questionnaire
with out any hesitation. Your cooperation and genuine
participation in providing the necessary information is very
important.

Thank von in advance for your cooperation.
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e ent e e G Ca
Officers.
Direction One
1. Please, give all the required information about yourself
by making (x) on the lines where they are given and by
writing the required data in the space provided.
2. Since the information youl give will be kept
confidential, You can feel free in responding.
3. Writing your name is not required.
1. School
2. Bex:- Male Female
3. Age
4. Naticnality
5. Marital Status: Married Single__
6. Highest Level of Qualification
7. Trained for teaching:_ Yes 3 No )
Institution
8. Present occupational status:
9. Years of experience in teaching
10. Years of service in the present school
11. Subject(s) vou teach
12. HNumber of periocds you teach (Reg) per week
13. Number of sections you teach
14. Number of students you teach
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Direction Two:- Make a circle on one of the items of your

[gN]

choice where there are choices and please
do the others according to the stated

requirements.

In yvour opinion, what is the most important benefit that

ability grouping practice provides to the schools in

general?

5

[}

It creates improved resource (material, personal,
time etc.) utilization atmosphere.

It makes the use of the scarce resources to develop
the potentials of the few more able ones.

It enables the school to use its limited resources
to help the development of the slow learners.

It saves the resources as it saves most of the
teachers™ ftime.

I see no contribution of the grouping practice with

regard to the use of the resources,.

What 1is the instructional wvalue that one gets from the

ability grouping practice in secondary schools?

1.

(3% ]

It helps the use of different teaching méfhods,
either independently or in a combined form.

It reduces the criticisms extended by many
educators regarding the frequent use of the lecture

method.
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3= It helps the making of the use of some equipment
and materiale along with few teaching methods which
are not possible 1in a heterogeneously grouped
schoole.

4. It encouragee to experiment with different teaching
strategies and ideas.

5. It brings no improvement 1in elther the selection
and use of the different teaching methods or

materials.

What do vou comment on the use of the different teaching
techniques by teachers? (Eg. techniques:- such as
motivation, reinforcement, questioning, case studies,
assessment, simulation, problem solving, role playing
verbal and non-verbal communication, explanations, etc.)
p i They use some of these technigques less frequently.
2. They use the mentioned techniques most frequently
for the students’” abilities and speed of learning
are more or less similar.,
3. They are not interested in ueing the different

techniques of teaching.

Do teachers adapt the centrally designed curriculum

depending on the studente’” ablility and availability of

the needed materials?

: [ Yes, they adapt the content of their subjects; That
ie, they eimplify the content to the low ability
students while enriching it to the high ability

ones.
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2. Yes, they adapt it by accelerating the subject
matter to the high ability students.

3. Yes, they adapt it by reducing some of the contents
to the low ability groups while adding some to the
high.

4. Yes, they adapt their subject by all means listed
above.

5. No they don't do any modification or acceleration

of subject matter to any groups.

Do you agree with the argument that the grouping
practice as "special"” and "non-special” c¢lass within the
same schocol has a lot of negative effects on the social

and emotional development of students?

B Yes, 1 strongly agree with this idea
2. Yes, 1 agree with this idea
3. No, I have no idea or opinicon on this issue

4, No, I disagree with the argument that it has
negative effects.

B No, I strongly disagree with the argument extended.

If you agree with the Negative effects of ability
grouping on the social and emotional developments, which
of the following are the most crucial negative effects?
(Mark (x) only infront of those which you consider are
the most crucial).

S Stigmatizes the low group students



.10,

i 3

179

Artificially inflates the self-esteem of the
high ability groups.

Froduces frustration, hostility, guilty and
inferiority complex among the low ability
ETONDE .

Creates maladjusted and deligquescent
subculture (aggression, abeenteeism, increased
dropout, cheating, boastful, rebelliousness,
cruelty, etc.).

Creates poor model, low teacher expectation
and low instructionsal pace among low ability
ETOuDps.

Creates a social disobedience, dependency,
distructiveness, uncooperativeness, lack of
gelf-control, etc. among the low ability
groups.

Dooms the low ability groups to second class
instruction and second class future.
Ageravates the inequalities and deprives most
of the adult life experiences.

Loss of self-confidence, self-concept or low
self-image in the low ability groups.
Promotes conformism as opposed Lo divergent
thinking and the perfection of democracy,
Favours the high ability groupe with =a

detrimental effect on the low ability groups.
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6. 12, Creates social stratification in the school
which is not stated in the national

educational objectives.

In your opinion, which of the following positive effects
are highly reflected on the social and emotional
atmosphere in the school? (Rank them according to their
order of importance (1-9).

T7.1._  Ensures satisfactory and free participation
within the classrooms for they are with their
similar peers.

T.2. Creates emalation, rivalry, pride and self-
confidence among the high ability groups.

N Increases the academic and social successes
and greater teacher approbation of low groups.

7.4. Enhances the learning opportunity of both

groups through cooperation among themselves.

7.5, Encourages every high ability student to work
harder by providing him/her with & constant
reward from the social environment.

7.6, Makes individoal attention possible 1o the
non-special students.

T7.7.___ Improves student-student and student-teacher
relationships.

7T.8._ Avoids the boredom of the bright students by
avolding the dull,

T Makes the Low-zbility groups to be active and

focue on extra-curricular activities,
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h possible advantages have vou  observed in

facilitating the academic performances of the students?

Flease rank them by writing the number (1-11) infront of

the

8.1

<0
isN

(s a]
(5]

(55}
0

points vou chose.

Reduces the range of individual differences
and makes differentiation of instruction
possible.

Results in high academic achievement by
reducing heterogeneity and making teaching
eR6Y .

Helps to realize the adaptation of methods,
techniques, materials of instruction according
to the rate of progress of the learners.
Makes academic success within the capabilities
to those who are hard working irrespective of
their group.

Makes a greater difference in what, how much,
and how well 1is 1learned and the quality of
instruction.

Enables students to be better challenged to do
at their best for they are with their similar
atandards.

Allows students to advance at their own rate.
Benefits the low and the average students more
for there is no medifications in objectives,

curricular organizations and materials used.
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8.9. Improves the teaching situation and satisfies
both students personal needs and teachers

systematic sequential instructional skills.

8.10. Accentuates self-discovery and individual
lization of instruction.
8.11 . Makes all students put forth all their efforts

when they are grouped homogeneously.

What are the effects of the grouping practice on
teachers ™ working conditions? (Mark (x) infront of those
of the listed effects which vou consider are the most

observable ones.)

9.1._ Improves the instructional tasks of teachers
by reducing the range of individual
differences which were obastacles to teach
according to the learning rate of the
different students.

8.2, Provides teachers with plenty of opportunities
to have contacts with those who have problems.

9.3._ Batisfies teachers™ preference for teaching
homogeneous groups.

9.4, Takes them a lot of time to prepare lessons
for the two groups as teaching them now
becomes more challenging than the previous
ones

9.5 Makes teachers™ work difficult when they are

assigned to the low ability grouns
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9.6. Overloads the weekly activities of teachers.
9.7. Makes them spend most of their spare time to

correct assignments and tests.

9.8.____  Forces teachers to use different methods and
techniques of teaching which it in turn
demands an in-service training of teachers.

9.9___ Demands teachers’ dedication on and competence

that doesn’t exist.

10. In your opinion, which major working relationships are
created in your school? (Mark (x) infront of your
choice. )

10, 1 Creates staff disagreement when they are

assigned to one of the two groups on certain
criteria (experience, mastery of subject
matter, etc).

10.2___  Improves teacher-parent contactse to discuss on

students progress.

10.3__ Depresses those teachers who are assigned to
the low ability grcoups and inflates the self-
esteem of those assignéd to the high ability
groups.

10.4 Involves all staff members of the school in

planning, implementing, evaluating and making

decisions on the school & programme and close

interaction among every member of the school.

Encouragegs the coordination of instruction
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10.6 Saves teachers’ time to discuss with

colleagues and their students.

10.7 Improves student-teacher, teacher-teacher,
interactions.
10.8 Enables every teacher to take part in decision

making in the school s activities.

10,8 Improves teacher-directors, teacher-unit
leaders, and teacher-department heads
relationships.

10.10 Reduces the staff morale of interaction.

Does the grouping practice facilitate the improvement of
relations the school has with other secondary schools?

Yes No

Consider yourself as one of the parents of a student in
one of the groups and think for a moment, then do you
support the continuation of the grouping practice in the
seccondary schools?

u 8 Yes, I do support its continuation

2. No, 1 don't support the continuation of the

practice.
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If you support its continuation, please write some
proints how should it be?

1.

2.

If you don’'t support its continuation, please give your

reasons.

w
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Appendix - B

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
FACULTY OF EDUCATION

DEPARTMENT OF CURRICULUM AND INSTRUCTION

This is a questicnnaire prepared for students of selected
Addis Ababa Senior secondary Schools to collect information

for the study entailed:

"A study on Ability Grouping and Its Effects on the
Instructional Frocess, Students, and the Academic Staff in

Selected Senior Secondary Schools of Addis Ababa.”

You are one of the students of the selected sample
schools and who can give the necessary information about the
grouping practice and its effects. The base for the grouping
of students is the Eighth Grade National Examination results
of the years preceding the year of entry to the senior

secondary school.

Therefore, the researcher requests you to give the

ation to

(==

necessary information that vou have observed in re

Sy L]l o.omd ; T T A o R e 11 ¥—the
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the students™ (a3}
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social and emotional conditions of students and (iii) about
your teachers” and their work in the classrooms. At this
point, you are kindly asked to fill in all of the questions
by reading them carefully. Your cooperation and your genuine

information is valuable for the research.

Thank you in advance for your cooperation.

< g . . =
Senic ecnnds choc C ¢ \

Direction:

1. Flease give the necessary perscnal information before

vyou start working on the questionnaire items.

o]

Mark a sign (x) on the line wherever there are lines
infront of the required data in the right word or phrase
that fits your perscnal information and write others in
the space provided infront of each item.

3. BSince your responses will be kept confidential, please
be as honest as possible and feel free in giving
regponges to all the questiconnaire items.

4, Writing a name is not regquired.

Fart Cpne:- Perscnal Data

1 Name of the School

[gh

ex:—- Male Female

4]

3. Age

- 3
s P ade

e

fu

=
I
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b, Family Conditions:-

b

o

-

Sign

1

Father ' s Educational Background: -

(write one of +the levels listed below
describes your father s educatiocnal level)
Illiterate

Newly literated and continued

Fost literacy programme

Grade 1-6

Grade 7-8

Grade 9-12

Certificate

Diploma

B.A/Bsc. (18t degree).

M:4.7/M.5¢.

Above M. A, /M. 5c.

Mother s Educational Background:-

that

(Write

one of the levels listed above that describes your

mother s educational level).

Family monthly income (Gross) Make the

(x) in front of the amocunt that describes the

monthly income of your family.

6.

1

[SN]

[ohal

Less than 100.00 Birr
101 - Z00.00 Birr

201 - 500 Birr

ROl - 1000 Birr

More than 1000 Birr.
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T Father ' s QOccupation:- Frivate

Government Employe

No Occupation

Mother ' s Occupation:- Private

Government Employee

No QOccupation

8. The total number of people at home

o]

Your 8th grade national examination result

10. Your Junior School

Type = Government __ Private
Public Church
Mission Kuran/Mosque
Other

11. Do your parents hire part time tutor(s) for your study
at home?

Yes No.,

Part Two:- Direction
Make a circle around the number you choose where there
ig a choice and make a mark (x) in other items. Each of

them have directions in brackets.
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Does the grouping of students as "Special Class” and
"non-special” using the eighth grade national
examination resgults help every one of you develop vour

abilities to the maximum?

3 8 Yes, it dces very significantly
2. No, it does not at all

3. Yes, it does to some extent

4. I have no opinion on this

Whom does the grouping practice serve best?

i The special classes

[8%]

The non-special classes
3. All students of the school

4, It is difficult to determine whom it serves best.

Does your school try to give priority to any one of the

two groups in using the school s facility? (Classrooms,

Library and Laboratory services etc...).
1. Yes, it does in most cases

s No, it deoes not

3. Yes, it does in a few cases :

4. It is difficult to see such practices

Whe gets the best teachers, labeoratory and 1library
services, classrooms, new textbook distributions, etec..

in the school?
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g 8 The special class students

Z: The non-special class students
3. Both groups without any priority
4. I don"t see any such activities

Which method of teaching is most frequently used by your

teachers?

e The lecture method (teachers present we listen)

2. The demonstration method (teachers display/show we
see and do)

3. The discussion methed (teachers group us and let us
talk on the issue)

4, The problem sclving method (give us problems with

little assistance and we do solve problems)

on

They use the different methods alternatively

depending on the topics and the time we have.

Which of the following group of activities 1is most

frequently seen or heard from most of your teachers till

now?

1. Blaming, discouraging, irritating; punishment,
aeta., . R

2. Motivating, encouraging, praising, simalation,

questioning, case studies, independent work, etc..

How do you see the selection and utilization of
contents, methods of teaching, and materials of your

teachers?
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What

-2

The content of what our teachers are teaching us is
exactly the same as what 1is written in our
textbooks.

Most of our teachers simplify the content and they
teach us with simple and related examples until we
understand the topics.

Most of our teachers teach us by adding some new
important 1ideas which are not written in the
textbooks.

Most of them teach us few things from the books and
leave us to work on our own in the 1libraries,
laboratories and elsewhere.

Most of them teach us what is important and give us
some extra-readings and exercises to be done at

home or outside the classrooms.

is your evaluation of your classroom lessons?

The lessons are vary interesting and help me join
one of the higher education institutions in the
future.

The lessons are interesting and I hope that they
will help me Jjoin the world of work at any time in
ny secondary school life or later.

They are not so satisfactory and may not enable me
join either the higher education institutions or

the world of work.
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4, The lessons in our group seem to me that they are
organized 1in such a way that they will let us

finish grade 12 and make me see no bright future.

Do you agree with the argument that grouping secondary
school students as "Special” and "non-special” class
within the same school benefits both groups if it is
accompanied by modifications in the curriculum, method
of teaching and materials?

1. Yes, I strongly agree

g%}

Yes, I agree to some extent

A

No, I disagree
4. No, 1 strongly disagree

B I have no any idea/opinion
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Which of the following qualities describe best the
characteristics of the students of the "Special” classes
in your school as you see them in the school campus?

(Make the sign (x) in the space provided infront of your

choices).
10.1. desire to excel (exceed)
168 2% inferiority comple
18.3. high intellectual curiocasity
10 . % Boastful
10.5. aggreseive
10.6. Inflated self-esteem
18.7. independent
. cheating
LI soclable
10,180, dependency
109,11, lack of self-control
5 ) M A self-reliance
10,13, low-zelf-confidence
10.14. loss of interest in the school
10.15. high acceptance of others
10.16. gentle/calm
10.17. honesty
10 18 uncooperative
10.18 . truthfulness

10.280. rebellicusness
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11. Which ones are characterietice of studente of the "non-
special” c¢lasses? (Make (%) in the space provided.)
11.1. Delingquent
13 .. Cheating
11.3. Honesty
11.4. Truthfulness

11. Who-cares

e

118 BN Uncooperative

1.

-1

Destructive
11.8. Independent
h 5 - Eude

11.10, Boastful

11.11. Logs of interest in the school

11 .12, Aggregelive
14 .13, celf-reliancs

11.14. Lack of gelf control

F1.15. Dependency

11,18 Low-gelf-image (concept)
11.17. Frustrated

3118, Infericority conplex

11.19. High intellectual curicsity

11.20. Sociable.

have yvou

12, Which of the following
got from the school &8 groupling practice? (Mark (2) only

e the aopt

¥l

infront of those which vou consider

Important].



12.

SN

[y

.10

.13

.12

196

Increases academic and social success

Creates healthy competition among our own
peers.

Cooperative learning is realized

Motivates and challengees ue to work harder and
better in our own pace.

Increases classroom participation without any
fear.

Initiates every student to spend his/her spare
time on studying at home, in the libraries and
elsewhere.

Makes to spend more time to work on work
books, studying what one learned, reviewing
and some times to go to libraries.

Creates spoon-feeding as opposed to
independent work.

Let students learn according to  their
abilities.

Makes the weekend test and assignments the
normal duty of every student.

Raises the academic achievement and speed of
learning.

Enable every student get the necessary help
from teachers whenever there is the need for

it.
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14.

Do vou

group?

1.

g

Yes,

No,

197

feel unhappy with your presence in your present

I feel unhappy

I don"t feel unhappy

What makes you feel unhappy in yvour present group? (Make

the

sign (x) only infront of the phrase (8) or the

sentence(s) that describe (s8) your reason (s). (Choose

only

14.%.

14.

14,

14.4.

14,

14,6 .

[gh)

2

n

those which make yvou feel unhappy).

The grouping practice is a constant punishment
for me.

Teacherse™ expectation toward our academic
performance is low and they teach us
unsatisfactorily.

Regrouping of students (upgrading or
downgrading) is not practiced, so that there
is no mobility from group to group.

The best teachers, who are experienced,
patient, knowledgeable are always assigned to
the high ability groups.

Although I am in the high ability group, I get
nothing from the grouping practice except my
presence in that group.

Teachers™ attitude towards the group is
prositive, but they don't tfteach us properly

thinking that we understand everything easily.
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14.:.'7 Our teachers usually prefer blaming to
praising.
14.8. The ©School community +think that academic

success 1is out of our capabilities.

14.9.__ The school doesn’t help us develop any of our
interest in any of the subjects and treat us
equally.

14.10____ Makes students of the special class to look
down on us.

14.11 Makes the non-special groups to see us like

their enemies and makes unnecessary social

distances.

From which of the groups do you choose your friend (s)7?

1 From the special group
i From the non-special group
3 I don’'t see the grouping system in choosing my

friend(s).

FPlease, make the mark (x) in the appropriate space that

best describes your feelings which vyou might have

o

developed as a result of the grouping practice in your

school?
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Yes No No
Opinion
16.1 Do have a positive attitude
towards vour self?
i6.2 Do yvou feel that yon are a
rerson of worth on an equal
plane with othere?
16.3 Are you able to do things as
well as most other students?
16.4 On the whole are you a
satisfied with vourself?
17, What is vour recommendstion regarding the grouping
practice?
1. It soon be eliminated for ite instructiconal value

i not clearly seen.

(]

activities,

It scon be modified and continue

with accompanied
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0

Grade and Section

Totsl Homber of studentes he/she

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES

FACULTY OF EDUCATION

DEPARTMENT OF CURRICULUM AND INSTRUCTION

Classroom Obgservation EKey Items

School observed

Sex Age

Name of the Teacher

SubJject Total Years of Experience

The dailly Topic

No, of Sections

Qualification

PO S ) .

No, of Studente per section Marital

Lrea of training

teaches

otatus

Total vears in tesching the subject

Instructional organization and development. HWHark (%)

the spsace that describes it best.

in

Foints

4 g 12 11

Frepared a lesson plan for
his/her subject

[y

Orients students the daily
lesson/objectives

Revises the previous lesson
before he/she begine teaching

Begins instruction promptly

n

Handles materials (content) in
an orderly manner.

He/she presents his/her
material using different
examples, defining concepts and
materials
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Points

o

3

2

Keep studente” rate of progress
/pacing/-

Asks questions of various types
(factual, academic,
comprehension, analysis
synthesis, ...)

Recognizes responses
Jamplifies/ and gives
corrective feedback/about their
effort to learn/.

10

Gives specific academic praise

11

Provides for time practice,
return of students” work, eto.

12

Gives directionse (assigns/,
cheeks home work, classwork/

13

Goes around and assiste
students while they are working

14

Discusses cause-effect
relstionships, uses laws,
principles, etc. in his/her
teaching.

States and applies academic
rules in teaching

16

The fteacher keeps course
content and teaching methods
essentially the same for all
groups .

17

There are enrichment of
materials and increased tempo
of instruction for the bright
group?

18

A program modification for the
learners

19

The roles of the teacher are
the same in the two groups?

[ %]
o

The teacher s use/of body
behaviour that shows support,
interest, approval, acceptance,
etc..
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Points

on

[y

SN
[

Body behavionr that shows
rejection, boring, disapproval,
frouns, lack of interest, etc.

22

Student-teacher communication
(relationship)

23

Students  participation in the
high groups?

24

Students” participation in the
low groups

25

Management of students (stops
mieconduct, conducte
punishment, maintenance of
instructionsl momentum, eto.

26

On the whole, the teacher’ s

a. ability to motivate and
individualize instruction
is according to the

expectation of the
practice.

b. personal relationship with
the different groups

differentiated approach to
the twoe groups asnd fulfills
the desired type of
instraction.

0

d. ability to give and take
feedback

e. attempts to build positive
relationship and avoidance
of mass criticism, goes
slong with the principle of
grouping.

f. capacity to use a variety
of method snd techniques o
gain student interest and
participation is high

g. ability to relate the
lessone to life, capacity
of setudents, use time etc.
fite the objectives of the
practice.
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Appendix - D.

-2

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
FACULTY OF EDUCATION

DEPARTMENT OF CURRICULUM AND INSTRUCTION

te e temns e e (@ egic uncati

C (sB - nthe tie

You are familiar with the ablility grouping practice in
six of the senior secondary schools which are under the
office. It began in 1878 E.C and continued functioning
ti1l noew. PFPlease, would you brief me about the purpose
of the grouping practice? How it began, developed, bases
of the grouping, approval by higher education office and

officials, and state of the program?

What instructional advantages have you observed from the

practice?

2.1 In the process of instruction - Use of resources,
in developing the required profile of students, use

of different methods and techniques, etc..

(S
(SN

In terms of the academic performance of students?

]
W

In terms of the intellectual, social and emotional
developmentes of the student and its effects? (if

oy rr )
CLIET S e
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2.4 In terms of teachers” working conditions and work

relationship.

What kind of problems have you received from these and
other schools?

- Students” behaviour,

- Teachers and administrative staff’™ and,

- parents (if-any)

What is your plan for the future regarding the ability

grouping practice?
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Appendix - E
The Sample Schools’ Four years’ ESLCE Results

Bole - High (Special) Ability students’ ESLCE Result.

S/90 1990/91
X2 Sub. X X2

1987/88 198RB/B9 i3
Sub.  { %2 Sub. ¥ X2 Bub.

a o

I
o
-~
(e
s

2.4 5.76
3.0 3.00
7.84

id.14
12.86
4. 84

2.00 4.00
12.96
10.24

Gl
[o]
=~
Lo
o]
L)
w
T

o

r
fai]
[T % I« W '

WOR oL

et B o T S - % T % B
b’ N T o o "I 1S I S S
[ Y~ T P T O [
W
LM

i
) 2
0 3

28 7.84 q 2.4 576 3.00 11.58
440 3600 5 1.6 2.56 20 400 2.8 7.84
2.6 676 6 1.4 2.56 32 1029 & 2.8 7.24
2.8 7.B4 7 1.6 2.56 22 484 7 3.6 1296
a 2.4 576 g 1.4 1 96 § 2o 4.9 a Z 7.84
g 3.2 13,24 g 1.8 3.24 9 32 1024 8 40 16.00
10 38 1444 10 3.0 .00 10 26 676 10 2.6 6.76
11 3.0 2.00 11 g8 1444 11 28 784 M 3.2 10.24
12 2.2 484 12 34 11,86 12 24 E&BIE 12 4.0 16.00
i3 3.4 .56 13 3.0 906 13 1.8 329 13 2.8 7.84
14 3.2 14: 14 22 1024 14 22 484 14 2 484
15 2.0 15 3.2 10,24 15 24 578 15 2.8 q.84
i6 2.0 16 36 129 18 28 678 16 2.6 6.76
LT 25 5.7 17 24 5.76 17 22 383 17 40 16.00
ig 2.4 576 18 349 I1.56 18 1% 256 18 22 4 84
19 2.4 118 13 324 1156 19 272 434 19 2.4 B76
20 3.4 1156 20 24 1166 20 26 T8 20 ERY 3.00
21 46 3H8s 2 2.4 h.76 2 &8 iar 2 2.2 4. 24
22 3.4 Ti.se 22 3.2 10249 22 3J8 300 22 3.2 1HRZq
23 3.00 2400 23 3.6 1296 23 20 440 23 2.8 7.84
249 2.4 11686 24 2.8 7.84 24 1.8 324 24 3.0 3.00
25 3.4 1.56 2B 3.0 900 2E 1.8 224 25 3.0 9.00
26 30 300 26 38 1444 25 Z4 400 26 4.0 16.00
2 2.6 &£78 27 3.0 9.00 27 20 4090 27 34 1656
28 8 1236 Z8 32 1024 28 32 1024 28 3.0 3.00
29 38 1444 29 30 200 22 36 .3 29 24 1156
20 3& 1259 30 3D 900 30 20 a0 2.8 7.84
T otal 104.4 Z36.76 85.6 2366 74& 2353 90.2 281

Mezn 3.48 285 249 3.01
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Tikur Anbesa High {Speciali Ability students’ ESLCE Results

1987/88 1988/89 13289/99 1990/91
Sub. X ZZ Sub. x A2 Sub. X 17 Sub. x X2

1 3.2 10.24 1 3.0 9.00 1 3.2 10.24 1 3.0 5.00
2 3.4 11.56 2 30 90D 2 3.0 9.00 2 3.2 1024
3 2.8 7.84 3 3.2 10.24 3 32 1024 3 2.8 7.84
4 3.4 11.56 4 30 9.00 4 3.2 10249 4 3.0 9.00
5 3.0 500 5 28 7.84 5 34 1158 5 32 1024
& 3.0 5.00 = 30 900 5 3.9 9.00 & 2.6 6.76
7 2.6 676 7 34 11.5& 7 25 6.76 7 1z 1024
8 32 10.24 8 38 1414 8 3.0 3.00 g8 28 784
9 2.0 4.00 3 36 3.00 2 3.8 9.00 9 2.6 6.7
10 2.6 676 10 22 484 10 3.8 1444 1D 36 1296
i1 24 576 1 Ze &7 11 3.2 1449 1 3.9 11.56
12 2.0 400 12 28 784 12 28 784 12 36 1296
F3 2.8 7.84 3 25 400 13 32 125 13 28 7.84
14 2.4 576 14 30 300 14 34 1166 14 3.8 14.44
i5 2.4 576 15 1.4 18& 15 3& a5 15 38 1444
i6 2.6 £76 1& 2.2 i0Z4 dg 2.5 6.76 16 26 8.7
7 2.2 434 17 32 1929 17 2.8 7.4 17 30  9.00
18 30 300 18 28 7.84 iR 2.2 102 i3 20 9.00
12 24 400 13 2.5 .76 19 30 500
29 34 196 20 32 1024 20 3.2 10.24
21 2¢ 500 H 3.L 500 21 4 990
22 24 1165 22 2.8 7.84 22 32 1024
23 34 1166 23 32 1024 23 a2 162
24 22 483 24 L SGd 2 22 10.24
25 32 1424 2% 34 ii1.56 2G5 3.4 11.56
28 3z 1.Z24 2.4 11.5¢
27 3.4 11.56 24 11.56
22 32 1224 2.9 1156
29 3.0 9.00 3.4 1156
20 3.6 1296 24 11586
Taotal 4304 136.68 g86.4 2769 782 2487 95.2 3052
Riean 272 2.88 312 347
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Tikur Anbassa Low (Mon-Speciall Ability students’ ESLCE Result

1987/88 198E/8% 1989/90 199¢/91
Sub X X2 Sub ¥ X2 Sub ¥ X2 Sub X2
1 2.0 4. 00 1 3.2 1024 1 28 7.84 1 22 484
2 2.8 7.84 2 36 1296 2 32 10.24 2 24 576
2 2.2 4. 84 3 32 1024 2 24 &57s 3 36 1296
< 2.4 576 4 1.8 3.24 4 34 10.24 4 20 4400
5 22 1024 E 22 4 84 5 3¢ 900 5 28 784
= 1.8 3249 6 1.4 1.96 & 24 1156 6 26 676
7 22 1024 T 3.0 Z2.00 i 2B 7.84 P 30 300
g 26 676 & 22 4. 84 8 z8 7.85 8 26 &76
) z.8 7.84 g 26 &.76 8 26 678 9 28 784
10 2.4 576 10 2.2 484 10 3¢ 829060 10 28 784
iR Z6 .76 11 2.4 576 it 28 7.84 11 3.2 10.24
12 2.0 400 12 16 B8 12 34 9oa 12 3.2 1024
j &2 2.6 776 13 2.8 iE4 13 24 578 13 26 8676
14 3.0 200 14 22 aga 14 Z& 6758 14 zg 784
15 2.0 900 15 26 £76 15 34 500 15 18 324
16 3.2 1024 16 28 £7¢ 16 24 576 16 26 676
g 2.8 484 17 28 7.84 17 3¢ 260 17 26 &76
ig 2.4 576 18 324 1156 I8 26 6758 18 28 784
19 2.6 &7 19 za 784 13 39 G006 13 28 7.84
20 2.8 7.84 20 2.2 484 20 30 300 20 26 676
21 25 &.76 21 2.4 5.76 21 3.4 1156
22 32 1024 22 28 ias 2z 22 10248
21 2z 424 Z3 = 788 Z3 2z 1024
24 z.4 576 Z4 3.2 1024 24 28 784
25 16 zZ56 25 1.8 324 25 28 784
26 Z4 1156 26 24 576
27 2.7 4. 24 27 30 900
z8 32 1024 28 3.0 3900
29 z20 4 40 23 26 676
20 3.0 9.00 30 20 900
Toizl 518 137 48 e & 2053 198 & g2 2351

Mezn Z.59 255 &1
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Yekatit 12 High (Special) Ability Students’ ESLCE Results

1987/88 /558/87 1389/90 1990/91
Sub. X X2 Sub. X X2 Sub. X X2 Sub. )] X2
1 36 1296 1 32 1024 1 20 400 1 28 784
2 2.0 9.00 2 26 176 2 24 G&76 2 32 10.24
3 34 1156 2 20 9.00 3 22 10.24 3 20 900
4 36 1296 4 26 676 4 30 900 4 23 784
g5 34 11.56 5 36 1296 5 20 400 5 32 10.24
& 32 1024 6 34 1158 & 18 2324 & 34 1158
7 36 129 7 32 1024 7 36 123 7 32 10.24
a8 34 118 8 30 900 8 3£ 129 8 36 1296
g 3.0 500 9 20 400 3 30 300 9 22 1444
10 34 115 10 32 11024 10 26 676 10 26 676
11 26 76 11 28 784 11 30 900 i1 28 784
12 32 1024 12 239 1158 12 30 900 12 28 784
13 32 1024 13 30 900 13 28 784 i3 34 1156
14 2.2 a8 14 24 1158 14 32& 129 14 30 900
15 34 415 {5 24 1156 15 28 7.84 15 400 1600
16 3.0 300 16 234 115 16 304 8900 16 38 14.44
3 34 1156 17 36 123 17 32 1024 17 324 1156
18 22 1024 18 32 1028 18 39 3500 18 32 1024
19 32 1024 19 32 1024 19 28 784 19 2& 676
20 20 900 20 40 1600 20 3ZF 1024 20 24 876
21 2.0 aod 2t 24 1158 21 24 1158 21 28 784
22 26 296 2F 36 1296 22 34 1158 22 23 783
23 32 1024 23 34 11566 23 16 256 23 28 7.84
24 34 11686 24 32 1024 24 286 676 24 36 900
25 36 129 25 36 129 25 34 1166 25 26 1296
26 36 12988 P& 26 129 26 24 900 25 34 1156
27 24 118 27 36 129 27 30 900 27 3F 1024
28 36 1296 2R 36 129 P8 3I& 1296 2B 33 1444
29 22 1024 29 22 1024 289 28 784 29 32 1024
20 30 90 32W 206 900 30 3Z 1024 32D 323 1156
Total 7.2 32048 984 2206 g7.& 2639 36.0 3056

tdean 3.24 3.28 29z 32
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Appendix - F

1. Theory of Schocl Learning (Blcoom, 18786)

STUDENT CHARACTER INSTRUCTION LEARNING QUTCOME
Cognitive Entry Level and Type of
Behavior ' _7achievement

Learning

~

Task(ﬁ)a\

\'
\\ > Rate of Learning
X

Affective Entry \\
Behavior Affective Qutcome

Quality of
Instruction

Z. A MODEL of Clags Room FProcesses (COOLEY, LEINHARDT &

LOHNES)

0pp0rtunity\
77 \

Initial Student Motivators

Ferformance

Criterion

‘Ferformance
Instructional////

Events

Structure

Source:- Leinhardt, G. “"Modeling and Hrasuxing EduPﬂfinuﬂl
Treatment in Evaluﬂfiun , a5t ;
regesyrch VYol., 50.3, 19380,
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