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ABSTRACT 

The purpose of this study has been to find out 

the effects of ability grouping on the instructional 

processes , that is, on the uti lization of resources, 

application of the different methods and techniques of 

teaching , the academic achievement; the socia ls and e mo tiona l 

development of the students; and final l y, its effects on the 

working cond i t i ons and work relationship of the teaching 

staff in selected senior secondary schools of Addis Ababa. 

To this end, samples of students and members of the 

academic staff have been selected random l y and were made to 

fill in the questionnaires prepared for each of them. In 

addition to this, a randomly selected the Ethiopi~Schoo ls 

Leav ing Cert if icate Examination ( ESLCE ) results of a matching 

he terogeneously taught students and a homogeneously treated 

g r oups; a randomly selected c l assroom observations and 

interviews with the regional education office authorities 

have been used as the sources of data. 

The analysis o f the data col l ected fr o m the d ifferent 

sources s h owed that there are n o significant differences in 

the utilization of the resources o f the schoo l s , in the 

application of the different methods and techniques of 

teaching. Similarly, the comparison of the academic 

achiev e ments of t he heterogeneously taug.t students of the 
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pre -g r ouping ability prac tice and those o f the homogeneously 

grouped and taught students haven 't sho wn significant 

differences whic h are in favour o f the special grouping. 

Thus. showing that the expected purpose s o f the grouping 

practice in the region ha ve not been attained. 

Although the re are no significant differences in the 

Academic ach ievements. the grouping practice has sho wed some 

positive and negative effects on the social a nd e motiona l 

development of both special and non-specia l group student. 

However . the negative effects seem to be more and stron/j[er on 

the non-special group students. 

Though there are the des ire to exce 1. high 

inte llectua l curiosity, self-reliance. 

sociability and truthfulness among the 

independence. 

spec ial c lass 

students. t here are some negat i ve c haracte ristics that are 

man ifested by them. These inc l ude. the artif i cially inflated 

self-esteem or superio rity corrlPelex. boasting. and some 

others whi c h have not been o bse rved in the heterogeneo u s l y 

grouped students by the staff and the students the mselves . 

The negative effects o f the prac tices seem to be 

higher and stronger o n the non-special class students than on 

the specia l c l ass stude nts. It has stigmatized t hem . It 

made the m feel inferio r to their pee rs . lose interest in the 

school. develop low self-image. lac k self-contro l . etc. 
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Finally, the findings showed that the ability 

grouping practice has not showed any significant effect on 

the teachers' working conditions and work relationships. 

This is so, because there have been no clearly stated 

guidelines as to how the practice has to be accomplished and 

the demands and competenc i es required from the teaching staff 

whic h consquenty would have affected then!. They teach almost 

as wha t they had bee n doing in a heterogeneously grouped 

classes . The teaching met hods and techniques they use in the 

special and non - special classes are more or less the same . 

Therefore, the effects o f the practice on the teaching staff 

are lirr!ited. 

Eventhough the contribu t i on o f the ability grouping 

in the schools a re ve ry limited, its negative effects on the 

students are higher than its pos itive effects. To maximize 

the contribu tion of t he p r actice i n the instructiona l p r ocess 

and minimize t.he negat i ve effec ts, it nee ds a c l early set 

guidelines o n the different activities. The teachers need 

training. The separation o f the school who lly f o r the 

special students seems logical. In addition t o this, the 

number of sections and the large size of the students in each 

sec tions are Borne o f the great obstac les to mate rialize the 

plan. So it needs grea t attention to get good results from 

the p ractice . 

.! 



CHAPTER ONE 

THE PROBLEM 

1,1 Introduction 

In most of the modern instructional acti v i ties. there are 

interactions between the teacher. the students. and the 

materials to be taught or to be learned. The teacher alone 

or with the learner may decide the learning experiences and 

the pract i ces to be accompl ished. Of course. there are 

occasions when the student decides the what and how of 

learning and when to learn in case of independent studies. 

But in the formal c lassroom condition . the teac her as a guide 

in the instructiona l process determines the c urricula r 

experiences depend ing on the availability of resources. the 

nature of the experiences . t h e students' pervious work 

pe rforma nce. inte rests. level o f maturity . the total 

environment. etc (Harris. 1960 ). 

Of the many alternatives at hand. the teacher "s c hoice 

of the how of the o rganization of the student is one. It may 

be carr ied out on the basis of the students" achievement. 

sex. reading skill. c reative ability. interest. age group. 

etc (Yates. 1966). It also may be done depending on the 

tasks that have to be accomplished at o ne partic ular period 

or for l ong. Ability grouping in the classrooms or at school 

levels have been done either .. t o reduce the range of 
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individual differences in performances or accomplishing 

definite tasks" (Gamoran, 1992:11). However , most of the 

rationales are instructional. 

Although the intra classroom grouping of students on the 

basis of ability or achievements have been common, task 

oriented and relatively temporary, schools' administrative 

bodies have been grouping students on the basis of religion, 

language, races, socio-economic status, sex, age, (Yates, 

1966:20) mainly to maintain socio-economic status-quo. 

However, the grouping of students by ability or 

achievements have been to meet individual and social needs. 

Contrary to this, other criteria have been used to group 

students so as to maintain the existing social, economic and 

political status-quo. For instance, the secondary residence 

grammar school in Great Britain and the United States of 

America have been used to produce the soc ial elites of these 

countries" (Cookson and Persell, 1985: 284) . 

Despi te all distortions and abuses of the grouping 

practices, ability groupings by a teacher have been to meet 

educative purposes which could be evaluated by the teacher 

him/her self and the society. Regarding ability grouping and 

its purposes, Yates (1966:108) wrote that: 
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the practical educative purposes of 
grouping is to improve the fit between 
students and the teacher; ... activities, 
other students or roles. The improvements 
are shown respectively in greater 
attainment of the teacher's purposes as 
judged by the teacher himself, in 
participation of the students in planning 
and carrying out activities, in 
interaction among the students which 
stimulate their ideas and increase their 
self-confidence and in the f ormatio n of 
habits and attitudes consistent with the 
realistic appraisal of their capabilities 
vis-a-vis the needs and opportunities of 
society. 

Hence, the main purpose of ability grouping has been to 

reduce the range of individual differences in performance 

l eve ls and meet individual needs. I t has been used as a 

device that" facili tates learning and the modification of the 

curriculum to the learning capacity of the learners" (Rogers 

and Kiptson, 1992 : 58) , Simi lar researches conducted by 

Lawson ( 1957:260) had s hown the reasons f o r the move ment to 

group students homogeneously. He wrote that, "the desire to 

adapt curriculum r e quirements to students capacities, special 

interests and the rate of learning" were the main reas o ns f o r 

the movement. They all have been carried out to meet 

individual needs and avoid the obstac l es teachers face in 

teaching. Of the long and extensive r ev iews made by Slavin 

(1986:314), the following points describe it clearly. 
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The various practices of grouping students 
in one class or another as "college 
preparatory" and "general track". groups 
for individual subject or f o r all subjects 
are to reduce the range of student 
performance levels teachers must deal 
with . and help them adapt their 
instruc tion t o the needs of well d e fined 
groups. to prov ide enriched 
educational experiences for the gifted 
pupils and facilitating the use of special 
personnel and resources. to enable 
remedial or compensatory help to be given 
to those who require it. 

Thus. ability grouping based on specific attainment of 

the students has been used to meet the learners' need and 

reduce the teachers ' problems of teaching students with 

heterogeneous abi lity, I t has been used to different iate 

instruction and attain specif i c educational goals, 

In the mean time. a large number o f r esearches have been 

conducted on the various aspects o f the grouping practice. 

Less resea rches ha ve been carri ed out on the effects of 

ability grouping on "the social and emotional spheres of the 

students and on teachers ' working conditions and work 

relationships than its effects on the a cademi c achievements" 

(Gamoran. 1992:13), Besides this. the findings in all 

aspects o f the invest igations. especially on the academic 

achievements. have been "Controversial and inconclusive" 

(Go ldberg. Passow and Justman. 196 6: 1), This has been shown 

by Slavin ' s (1988: 13 ) conclus i on where he stated that 

"ability grouping by itself has no effects on either academic 

(pr'(Jdue:t.i·.·.ity) (11 1.1.\~_ L .... :_~-i ,.\ ,6.).:~i:.il and e mct i onal) ." 
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Although ability grouping has been as it is ment i o n ed 

above in other countries, ability grouping has not been 

widely used in Ethiop ia at all l eve ls of the educat ion 

system. Although some school directors have tried to do what 

they were permitted to do at their schools, ability grouping 

on the basis of eighth grade national examination results h a s 

not been used until r ecent years. Ho wever, recently the 

Addis Ababa Schoo l s Off i ce took the initiative and grouped 

students as special and non - spe cial class students upon their 

entry at grade nine in six se l ected secondary schools. The 

students have been grouped as specia l class students when 

their eighth grade national examination results are 96 

percentile and above and the rest below 96 percentile and 

above the passing mark of the year as non-special. The 

general practice of the grouping processes and the need to 

kn ow t he e ffe cts of ability grouping on the students a nd the 

academi c Staff and mak e others be awa re o f the program, the 

resea r c h e r took t he issue as the area o f study for his 

thesis. 

1.2 Bac kground Information About the Problem. 

Although the homogeneous grouping of students have been 

practiced f or l ong on the basis of geographical l ocat ion, 

age, sex, religious denominati ons, manpower r equire ments, 

socio-economic status and students' abilities or achievements 

in other countries , the practice in the Ethi opian schoo ls has 
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heterogeneously and the classroom treatments were more or 

less common for all students in the classrooms. 

However, there have been schools f o r girls and for boys 

since the 1940s. According to Pankhurst, ( 1958: 150; 17 1 ) 

there were girls schoo l s (Menen and Yeshiembet) in Addis 

Ababa and Hararge" respectively. Schools, such as General 

Wingate and Medahnealem had been used to admit students of 

high achievement and sons of the regional ch i efs (Balabats) 

respectively. Even though the schools had some social and 

political missions it is clear that there had been 

segregations among the student population. Similarly, there 

had been separate, mission schools for boys and girls in 

Eritrea while it had been under Italian rule. The students 

were engaged in handicraft, needlewo rk and agricultural 

trainings (Adane, 1991 : 20; Arens, 1978:218, and Pankhurst, 

1976:3 11 ). 

In addition to this , the l aboratory school (Bed! mariam) 

under t .he Ha il e Selassie I University (now Addis Ababa 

University) had been a feeder school for the University whose 

cand idates were high achievers or the first few ranked 

students and those who passed the schoo l ' s entrance 

examinations (Haile Gabriel Dagne, 1989). 
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Since the late 1950 ' s secondary school students have been 

grouped on the basis of the students ' interests and manpower 

requirements, Students have been grouped as vocational 

(agriculture. industrial arts. h ome economics and business 

education) and academic streams in the comprehensive 

secondary schools, At present. the technical secondary 

schools also have different streams (agriculture. electrical. 

mechanical. construction etc) where students are recruited on 

the basic of their senior secondary school (9-10th grade) 

resul ts for the regular programs (Ministry of Education. 

1985) 

In addition to this. there are some non-governmental 

secondary schools established for the two sexes; for male-St. 

Joseph. and for females-Nazareth. The Awalya Secondary 

school accepts the muslium students and there are some 

special schools f o r the handicapped students in Addis Ababa 

(Ministry of Educat ion. 1985). 

Despi te cons ide rabl e experiences in other countries. 

ability grouping of students in the elementary and the 

secondary schools of Ethio pia has been non-existent. But. in 

recent years. since 1986 / 87 academic calendar. the Addis 

Ababa Schools office took the initiative and began grouping 

students in six of its secondary schools, The schools were 

selected in the different zones o f the city, They admit a ll 

students whose eighth grade national examinat ion results a r e 
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96 percentile and above as their special class students and 

those below 96 percentile and with a passing mark. as non­

special class students upon their registration for grade nine 

from the assigned feeder junior secondary schools. 

The six secondary schools are composed of academic and 

comprehensive secondary schools. Abiot kirs. Addis Ketema. 

Yekatit 12 and Medahnalem are comprehensive while Bole and 

Tikur Anbesa are academic secondary schools. As some 

available documents and the region ' s education office 

authori ties; Ato Bonsa Baysa and Ato Tefera Bi tema'l.1!' told the 

researcher. " the initiation of grouping students as special 

and non-special came from the region ' s party committee; 

department of the ideological affairs". According to the 

informants. the purpose of the grouping has been to help 

those high achievers. (who scored 96 percentile and above get 

extra help from the schools' community and get high points in 

the Ethiop ian Schools Leaving Certificate Examination (ESLCE) 

and join to anyone of the higher education institutions . It 

also aimed at creating compet itions between the secondary 

schools and among the students, They also considered it as 

a condition that creates a competet i ve atmosphere in the 

elementary and Junior secondary schools. especially among the 

students of the junior secondary schools. 

* Deputy for Education Affairs & Inspection Dept. 

Cno r dinato r Respecti vely 
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To materialize the decisions, grouping students as 

special class and non-special class began in 1986/87 academic 

year. I t had not any centrally or regionally prepared 

guidelines. Therefore, the schools had no clearly set guide 

to differentiate the instructional process to the two groups. 

They began grouping the students and started teaching what 

each secondary school felt appropriate. But after a year and 

half, a committee composed of senior secondary schools' 

guidance and counseling officers and inspectors made a survey 

on the beginning and the actual practice in each school. 

Soon after the survey the committee summitted a report which 

focused mainly on the immediate need for the preparation of 

clear guidelines common for the six secondary schools which 

wi 11 enable the schools carry out the programme as it is 

intended. Their report included the classroom achievements 

of the students and what other secondary s c hools o f the 

region are tacking about the practice (Belay Zeleke and 

associates , 1988:89). But the region's education office had 

not materia lized the recommendations of the comm ittee for 

unknown reason. However, the schools have been doing without 

any guideline until recently. 

Just after four years, the first batch of the 

homogeneously grouped students appeared for the ESLCE in 

1989/ 90 and the others in the subsequent years. In the mean 

time, the number of the night school students increased 

thinking that these schools as special institutions. Some 
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parents from the different corners of the city attempted to 

get places in these schools for their children. even if the 

scores of their children are below 96 percentile. The 

question of transfer of teachers to these schools. and the 

complaints from the other secondary schools of the region 

also increased . 

With all such varied views and opinions. the effects of 

the grouping practice on the academic. social and emotional 

developments of the students and the working condition and 

work relationships of the teaching staff have not been 

studied. Thus. making a study on the practice and its 

various effects has been timely and appropriate. Therefore. 

a research on advantages and disadvantages of the practice 

have not been identified . The good experienc~s can be used 

by others and the drawbacks may be avoided by the schools. 

1.3 The Statement of the Problem . 

The main purpose of the study is to make a survey on the 

abili ty grouping practice and its effects on the 

instructional processes. the learners ' academic performance. 

the s ocial and emotional development of the students. It 

also aims at finding out the effects of the practice on the 

working conditions and work relationships of the academic 

staff in the selec t e d six senio r secondary schools of Addis 

Ababa. 
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1. 4 Bas i c Questions of the Study 

To make the study. the following basic questions are 

raised. 

1. What are the effects of abi 11 ty grouping on the 

teaching-learning process; that is. on the use of 

resources. different teaching methods and techniques 

among the different ability groups in the six secondary 

schools? Does it facilitate cooperation among the 

members of the different groups? 

2. Does the grouping help the modification of the 

Curriculum according to the ability of the students? 

3 . What is the effect of the grouping practic e on the 

Students ' academic pe rformance in homogeneous ly grouped 

students? Is there any significant difference between 

those heterogeneously taught students of the school 

before the grouping practice began and those 

homogeneous ly grouped and taught students of these 

schools as measured by the ESLCE? 



12 

4. What are the observed soc ial and emotional effects of 

the grouping practice on the students of the schools? 

Are there any unusual social a nd emotional 

characterist i csthat are not typical of senior secondary 

school students who are not grouped according their 

pervious achievement? 

5. What sorts of working conditions or work relationships 

does homogeneous ability grouping create among the 

academic staff? 

1. 5 Significance of the Study 

Al tho ugh the grouping of students f o r instruction in 

different forms has been a commo n pract i ce f o r l ong, ability 

grouping is a new pract ice in Addis Ababa secondary schools. 

The few researche s conducted in the area in the past few 

years also have limited themselves to the f e w aspects of the 

practice; the general conditions of the students' academic 

performance. Thus, this specific , study topic o f the 

practice being wider and mo re intensive would help. 

1. the academic staff and the region "s education off i cia ls 

identify the effects o f the practice on the 

instructional process, the academic, social a nd 

e mo tional deve l opment o f the s tudents and its effects on 

t he teachers" wo rking conditions and work relationships. 
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2. acquaint other educators, teachers, parents and other 

individuals and officials with the information, how it 

began and the level of development it has reached. 

3. the schoo l s themse l ves to know what is going on in the 

schools and make the necessary structuring and re-

structuring of the grouping practice by avoiding their 

weaknesses. Its information is also important for 

others who have the intention to start ability grouping. 

The findings of the research would help other 

researchers as a source of information for further 

research in the area. 

1. 6 Delimitation IScopel of the Study 

The study is limited to making a survey on ability 

grouping a nd i ts effects on the instruct i ona l processes, t h e 

academic, socia l and emotional developments of the students 

and on the worki ng conditions and work relationships of the 

academic staff in the six secondary schools of Addis Ababa. 

The effects of the grouping practice on the academic 

performance of the students is seen from two ang l es. The 

fi r st is seen by comparing the differences between the ESLCE 

results of the students; that is , the ESLCE results of the 

students who appeared for the ESLCE Just before the first 

batch of the homogeneous ability grouped and taught students 

appeared f')r the ESLCE, that is, the 1937/83 and 1938/89 
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sat for the examinations. However, there had bee n students 

of high ability, who wo ul d have been groupe d as special 

students had they b een in the recent times o f the mentioned 

schoo l s. Thus, the results of the high ability students of 

these three schools and the low ability students who would 

have b een non-spec ial class students had they bee n in the 

later years were compared with the ESLCE results of the first 

two batc hes of the h o mogeneously grouped and taught students 

(1989/90-1990/91). 

This is done by taking the schools' condi tions and the 

whole characterist i cs of the ESLCE are similar for a ll 

students. Therefore, attempts were made to find out whether 

there have been improvements in the academic achievements of 

the Students in the ESLCE or not. No other academic 

achieveme nts have b een c ompared for the variations. Because 

variations in the schools and other variables were 

uncontro l lable . In addition to this, the students and the 

staff who have bee n in the schools have be e n asked questions 

related to the improvements of the academic performanc e of 

the s tudents and the cond itions created that may help 

teachers improve their instruction. Thus, the second a spect 

of the effect of the practice o n the academic pe rfo rmance is 

seen in light o f the above me ntio ned side of the programme. 
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Furthermore. the study is also limited to the general 

effects of the practice on the social and emotional 

development of the learners and o n the working conditions and 

the work relationsh ips of the academic staff. To this end. 

attempts have been done to find out the effects as a whole . 

Therefore. no attempts have been done to make a separate 

presentation and a nalysis of data from the special and the 

non-special groups. The data h ave been taken as a whole and 

analysed wholistically. No attempts are made to make a 

comparative analysis on the effects of the practice on the 

special and non- special students and on teachers of the 

special and non - special c lass students separately. 

Similarly. the study is limited in time. that is. it covers 

the time frolll the beginning of the practice (1986 / 87) to 

1991 /92 academic ca lendar. 

1. 7 {,illitations of the Study 

In ca rrying out the research. absence of the ESLCE 

records of students in some schools and the different 

problems faced to get the data from the ESLCE office are the 

outstanding ones. Some teachers were unwilling to fill in 

the questionnaires despite repeated approaches by a number of 

researchers and boredom created by it. In addition to this. 

shortage o f materials and financial support. and absence of 

sufficient sample of students: high achi e ve rs for the years 

1987 / 88 and 1988/ 89 f0r toh .. fef'"rjpr jJJni0r secondary schools 
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to the three sample schools were fewer than the latter years , 

and shortage of time where some the problems e ncountered by 

the researcher. 

1.8 Definit10n of hlDortant Terms and Phrases used 1n the 

Study. 

There a r e some technical terms and phrases that appear 

more frequently in the paper than others which need to be 

defined operationally. These include: 

1. Ability grouping - a device used for bringing students 

together on criteria of likeness or homogeneity in 

abil ity (Harris, 1960: 588) . The term is used in this 

pape r, to me an or represent grouping students of the 

senior secondary school according to the eighth grade 

nati onal examination r esults as spec ial and non - special . 

For the grouping o f the students is based on the 

students' academi c achieveme nt, a nd not on their a b ility 

in the strict sense of ability, the terms and phrases, 

such as achieve ment grouping, homogenous ability 

grouping, special classes, on one side and non-specia l 

o r regular, l o w ability groups, and t he low ability 

tracks on the othe r are used alternatively to mean the 

special and the non-special c lass students respectively . 

This is done because the different schools and the 

e d ucation o f f i c i a l s use the di fferent t erms and ph rases 
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to describe the students in the special and the non-

special classes. Thus, homogenous ability grouping,high 

achievers, high ability groups or tracks, and special 

students are used interchgeably to mean the special 

class students. Similarly, regular, l o w ability groups 

or tracks, are used alternatively to mean the non-

special class students. In the same manner, achievement 

grouping is used more fr equently than ability grouping 

for the students a r e grouped based on previous 

achievement or attainment rather than on standaridized 

ability tests as measured in the developed countries. 

Modification of the curriculum an attempt made by 

teachers or the school to adjust the curriculum and the 

methods of instruction. In the mean time, terms such as 

acceleration is used to mean increasing the pace of the 

learners by covering a large part of the subject matter 

in a shorter time and the term, enrichment to mean 

adding some important concepts, principles, laws 

theories, etc to the subject matter so as to satisfy the 

needs of the learners. Similarly, adaptation of methods 

of teaching mean to adjust methodes) o f teaching and 

techniques to the pace of the students; that is, to 

differentiate one ' s instruction according to the 

individual differences and meet individual needs . 
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to describe the students in the special and the non-

specia l classes. Thus, homogenous ability grouping,high 

achievers, high ability groups or tracks, and special 

students are used interc hgeably to mean the special 

class students. Similarly, regular, low ability groups 

or tracks, are used alternatively to mean the non-

special class students. In the same manner, achievement 

grouping is used more fr e quently than ability grouping 

for the students are grouped based on previous 

achievement or attainment rather than on standaridized 

ability tests as measured in the developed countries. 

Modification of the curriculum an attempt made by 

teachers or the school to adjust the c urriculum and the 

methods o f instructi on. In th e mean time, terms such as 

acceleration is used to mean increasing the pace of the 

learners by covering a large part of the subject matter 

in a shorte r time and the term, enr i c hment to mean 

adding some important concepts, princ iples, laws 

theories, etc to the subject ma tter so as to satisfy the 

needs of the l earners. Similarly, adaptation of methods 

of teaching me an to adj ust method (s) o f teaching and 

techniques to the pac e o f the stude nts; that is, to 

differentiate o ne ' s instruct ion according to the 

individual differences and meet individua l needs. 
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3. Senior Secondary School - The grades from 9-12 in the 

Ethiopian School System. 

1.9 Organization of the Study 

The thesis is composed of five chapters that deal with 

the different aspects of the study. The first chapter 

presents the background information and statement of the 

problem, basic questions, significance, delimitations, 

limitations of the study, and the operational definition of 

the terms and phrases as used in the study. 

The second chapter reviews the available and accessible 

documents and literature in the area . It attempted to 

present the purposes and history of grouping in general and 

about ability grouping in particular. It also presents about 

the basis of the grouping, the effects of the practice on the 

academic and socia-psychological condition of the students, 

on teachers' working conditions and work r e lati onships. Even 

though, there is as scarcity of materials on African and 

Ethiopian experiences, those which are accessible to the 

researcher are reviewed. 
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The third chapter attempts to describe about the methods 

and procedures followed in the study. The sources, methods, 

and instruments of data gathering and methods of analysis are 

presented briefly. The fourth c hapter is the part in which 

the data gathered are presented and analysed . The chapter 

presents the data in sections. The Sections are mainly 

composed of the e ffects o f ability grouping on the 

instructional process, the academic performance, the social 

and emotional developments of the students and finally, the 

e ffects of the practice on the academic staff. The last 

chapter presents the summary, conclusions and recommendation 

of the study. Finally, the bibliography and appendices are 

attached. 



CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

Every f o rmal c l ass room inst ruct i on invo lves the learner, 

the t eacher a nd the subject matte r with all their o wn 

c haracteristics. It n eeds a planned, o rganized and guided 

ma nipulation f o r max imum resu lts o f educative nature. The 

kn ow l e dge and skills o f the subject.s can be acquired and 

developed by t.he learners if t. he teachers do their duties as 

much as they can do in t.hei r part. Norma lly , schools as 

social institutions are given the responsibility of providing 

the opportunities for young peop l e to acquire the 

understanding and skills; to develop attitudes and 

appreciations whi ch wil l e n su r e int.elligent and satisfying 

participation in school , home and communit.y life (El lisor, 

1960) . 

In the same way, t h e inc r eas ing knowledge o f c hild growt h 

and deve l o pment, the constantly c hanging conditions and the 

fr e que nt c hanges and advancement s in the inst.ruct i onal 

methods and techniques ha ve been the c aus es f o r the d ec ision 

of providing guidance in th e lea rning o pportuniti es of t he 

l ea rners. Therefo r e , the school env ironm e nt, inc luding the 

physica l, int.ellectua l, emot.ional and social aspect s playa 

conside r ab l e role in determining the nature and qua lity o f 

l earning opportunities provided f o r young people. Besides 

t hese, the se l ection and o rganizati on of students fo r 

instruction have b een "the most urgent and most controversial 

quest. i o n e o f education " (Vernon. 18:'>9:81). 
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Similarly. the que6tion of the promotion of well­

integrated per60n wh06e intellectual abilities and 60cial 

insights (Cognition). the learning of practical active skills 

(Psychomotor) and the development of emotions. attitudes and 

values (affective learning) have been discussed. They begin 

at different stages of the child ' s gro wth and development and 

develop at different rates . Thus. showing differences ove r 

time (Goetz. 1986). 

In general. eve ry instructi on a l design requires a 

thoro ugh knowledge of the students. the subject to be taught 

and the availability of resourc es. Of all the things. a 

clear ide a about the capabilities. a c hieve ments. strength and 

wea kn e sse s. b ackground and intere s t s o f th e l e arners; and the 

short term and long term obJec tive 6 o ne h o pe6 to achieve in 

the lesson o r series o f l e6sons are the most required 

curri c ular st r ategies. Because o f these. a large number o f 

res e a r c hes h ave been cond ucted on the learners' abilities 

interests. attitudes. a nd on the different forms of school 

o rganizations and c l a ssroo m groupings. Their effects have 

been under inve stigat i o n s for decades. though none of them 

have definite and c l ea r c ut conclusions. 

Some o f the research findings sho wed that the e ffects of 

homogeneous ability grouping on the acad e mic achievement of 

students are pos tive a nd be tte r th a n th e h e terog e neously 

g r o upe d an d t a ugh t Students . Oth e r s ho wed the opposite . 
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Some with an eclectic approach stress more on modifications 

of the cur r iculum. the rrJethods of teac hing . the use of 

resources. e tc than on mere group ing. The findings on the 

socia l and emotional aspects o f the ch ild "s development and 

o n teac hers" working conditions a nd work relationships are 

a l so inconsistent and inconclusive. But the purpose o f 

grouping has been mainly to raise the academic achievement of 

the l earner since its inception. 

2. 1 The Puroo"e" and the H1 story of Ability Group1 DR of 

Student" for Instruct10D 

The placement of Students into groups for instructional 

purposes has been a long standing educationa l practice since 

t he ancient time-the Greek and the Roman period. The 

students had bee n gro upe d on the basis of sex. age . physical 

strength and the s oc i o - econo mi c status o f the pare nts. 

Tho ugh. t hey were pract i sed in an undifferentiated ma nn e r . 

t h e purposes were to reduce t h e r ange o f individual 

difference s and ad just what they ought t o learn a nd somet ime s 

to maintai n the ex isting s oc i o-economic status - quo. Ho wever. 

the grouping o f students o n the basis o f spec ific criteria. 

suc h as ab il i ty and ach ievement became comm o n since the 

second half of the 19U centu ry. These have been done mainly 

to reduce individual differences in the academic achievement. 
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2 . 1.1 The Purpose of Ablli ty Grouping 

The purpose of . grouping students in a school or in a 

c lassroom condition is mainly for "reducing individual 

differences in their level of academic performance, to 

provide enriched educational experience and to facilitate the 

use of special or personnel resources" (Yates, 1966:54). It 

is also considered as a device that h e lp teachers "provide 

appropriate instruction and assignment according to the pace 

of the l earners and that match the needs o f the Students" 

(Bell ion, Bellion and Blank, 1991:352) . I t also provides 

each student "the schooling that will help develop his 

pote ntial" (Wightman, 1977:51). 

Simil ar ly, ability grouping reduces the burden of 

teac hing that comes from heteroge nei t,'. I t creates the "f1 ts 

between the teacher and the students, the students and the 

activities, and the student themselves" (Yates, 1966: 97-100). 

Acco rding to Slavin (1986:315;). 

the primary purpose of ho mogeneous ability 
grouping is to reduce the range of 
students performance levels teachers must 
deal with, so they can adapt instruction 
to the needs of a well-defined group. 

Thus, a bility grouping is taken as a mechanism to reduce 

the range of individual differenc es in instruction and meet 

the needs of every individual by a differentiated approach. 
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It is "bringing students who will be able to work together 

and progress together under conditions permitting the fullest 

possible development o f the individuals involved (Turney 

1931:22). 

The practice is also considered as it helps to increase 

students' participation, the restoration of confidence of the 

slow lea rners, make competition possible among members of the 

groups, the modificatio n of the c urriculum and the adaptation 

of the teaching methods. Regarding this, Rinehart (1970:50-

51 ) reported that "ability grouping allows students to 

advance at the ir own rate with students o f equal or at least 

more nearly equal ability ... . be challenged when grouped with 

the intellectual peers". 

Acco rding to Hassen ( 1964 ); Ha v ighurst, Stivers and 

Dehaan (1955); Garry and Kingsley (1970) and Johnson (1970), 

the purpose of ability grouping is to diffe rentiate the 

instruction according to the learners' pace, to enrich the 

experiences, to make them compet with their peers, It also 

facilitates the provision of more appropriate tasks and the 

use of time wisely (Goldberg, Passow and Justman (1966). 

Othe rs use it t o maintain status qu o (Yates, 1966). 
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2.1.2 The History of Ability Grouping 

Historically, grouping students for instruction began 

with the advent of formal education whic h subsequent ly 

demanded discussions, carrying out projects, drilling and 

memorizing, conducting inquires, testing ideas, etc. Becaus e 

each of the activities demanded a consistent follow - up and 

help for each individual. The unproductive ness o f the one 

method to solve the l earning problems of students, the 

shorter time the teacher has to spend with the individual 

student than with the wh o l e group, the inconvenience o f the 

method f o r all s ubj ects, forced teachers o r educators to 

search for a me c hanism to solve the problems . In the search 

for the so lution o f the problem, abi 11 ty based grouping 

became one of the devices to s o l ve it (Go ldbe rg, Passow, and 

Justman, 1966; Johnson, 19 70) and Franseth, 1963) . 

According to Goldberg, Passow and Justman (1966: 3) ; 

Wilson and Schmits (1978: 13), "ability grouping began in the 

s e cond ha lf of the 19 th Century( 1867) in St. Louis School. 

The students had been selected o n the basis of achievement as 

determined by teac he r8" . Then, (,th e r schoo18 began the 

practice. It is repo rted that the Elizabeth a nd New Jersey "s 

the Ca mbridge, the Mas8achus e tts plan f o llowed until 1891. 

According to the later plan, "8tudents were divided into 

grOUp8, and the brightest we r e all owe d t o compl e te grades 

four through nine in four year8 . while thp slOwP8t were 
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permi t ted to take seven or eight years" (Goldberg. Passaw and 

Justman. 1966:3) . 

The othe r f o rm of grouping. "st r eaming" began in the 

ear l y 20th Century (1920) in detroit schools. with the XYZ 

plan. X marking the group of most ab le. and Z t hat of the 

l eas t" ( Dav i es and Caves . 1977:8-9 ). In addition to this. 

grouping had been greatly encouraged by the advent of the 

testing procedure which was thought to determine i nte lligent 

Quotient IIQ) and ability with cons ide r able reliabi l ity 

(Vernon. 1958; Anderson 1960; and Davies and Caves. 1977) . 

In gene r a l . the assumptions that "chi l dren could prOgreBB 

with at their own rate and teacher'B burden would be very 

much lightened" I Ve rnon . 19E,S: 9) encouraged the expanBion of 

t.he Practice. Similarly. the assumpt.i on which streBBed on 

t.he adequacy and r e liabilit y of the me asurement. of the inna t.e 

(intelligence ) pot.ent ial behaviour of the child; educability 

and effec ts of reduc ing the differences on l ea rning and t.he 

development o f desirable att.itude and healt.hy self-concept 

( Franseth. 1963) can be taken as m.~. j o r fa c tors f or the 

beginning and development of the pr act.ice. In add i t. i on to 

the Be. "the inc r ease of t he detainees and their inability to 

do better than the perviouB years of that Bame c l aBs leBBons 

f orced educators to group students according to thei r 

abilities" (Lawson. 1957:492) . 
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In Ethiopia, though there are no well documented sources 

o f information, there had been secondary schools such as 

General Wingate and Addis Ababa Tec hnical School, (Yezaritu 

Ethiop ia, 1993), whi c h we re recruiting their students on the 

basis of the achievements since the late 194013. The Addis 

Ababa University ' s laboratory school (Beda Mariam) was a 

preparatory school for the university e ntrance (Pankurst, 

1958) as a candidate of secondary school teacher training 

program . 

2.2 Bases of the Grouping and Its lor.s. 

Homogeneous groupings have been done on the bas is of 

"geographic al location, sex, age, religious denomination 

race. language, socio - econo mi c status, special needs, 

ma npower requirement, ability and attainments " (Yates, 

1966: 20) . Tests of various nature have been used to g r oup 

students on their abilities and achievements. In addition to 

this, " teac hers' and principals ' approva l or assessments, 

parents' consent, guidance and counsel ing off icers ' comm e nts, 

students ' inte rests" (<<iornog 1957: 13) have served as basis 

for ability grouping. The learners' ab ility measured by a 

standard o f measure ment of intelligence, special attitudes, 

basic social desires, physical and e motiona l maturity, 

educationa l age in various learning areas, health and nervous 

stability , personal and family hi s t o ry and attitudes, 

interperso nal adjustments , etc . (Thompson , 1974 ; Lawson, 
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In a classroom situation (Intra-c lass grouping) the 

classification of Students into separate ability categories 

and instructional units is typically done on "the basis of 

reading ability. aptitude. intelligence. readiness .... which 

restrict the r ange of differences within the unit" (Willson 

and Sehmits. 1978:13) . 

Though there are no c l early set criteria for the grouping 

of students into the secondary grades in most African 

countries. there are secondary schools which are prestigious 

like those of the colonizers ' secondary school. For instance 

the Ghanian. the Nigerian and Kenyan Secondary schools are 

typical replica of the secondary schools of Great Britain 

Students from these school have been sitting for the overseas 

and regiona l examinations. According to Ezewu(1983:25): 

prestigious families in Ghana send their 
children to a highly placed secondary 
schools that provide the best routes to 
uni vers i ty education . thus guaranting 
access to higher education and 
consequently access to a prestigious 
occupation and high inco me for their 
pupi I s . ... the entrance to these school 
are very compet i tive. 

Similarly. in Ethiopia. Students in some Senior Secondary 

Schoo l have been grouped as Students o f the academic sections 

and that of the vocational streams based on their eighth 

grade national examination results. The case of the General 

Wingate. BedK Mariam and the Addis Ababa Technical Schools ' 
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recruitments also witness that the basis for the grouping of 

the students were the students' previous s cholastic 

achievements, 

2 . 3 Ability Grouping and the Instructional Process. 

Th e grouping of students either in an interschool or in 

an intra-classroom situation or in curricular or ability o r 

achievement forms is almost to improve the instructional 

process. They all reduce the range of individual differences 

and fac ilitate students participation, the guiding ro l e of 

the teacher and the proper accomplishment of the 

instructional tasks. In such process of instruction, it is 

assumed that students acquire knowledge and skills, develop 

habits, convictions, att i tudes, norms, values and characters. 

Thus , t he o rgan izat i on of stud ents in any pattern affects the 

l eve l of students' academ i c pe rformance , the s oc ial and 

e moti ona l de ve l opments. In t he Same manner, the pattern also 

af f ects teachers' working conditions an d wo rk relationships 

among themselves and with t he students, which in the fi nal 

count a ffects the who le o f the instruction. 



30 

2.3.1 The Grouping of Students and the Instructions 

Activlties. 

The pattern of the organization of students affects the 

activities of both the teacher and the students which 

consequently affect the attainment of the instructional 

objectives . That is why Esposito (1976:164) stressed on the 

patterns of the organization and wrote that. " the patterns 

of organization facilitate the development and maintenance of 

activities on the part of teachers and students which are 

compatible with the achievement of specified educationa l 

objectives"' . Besides this. the selection and the 

organizational patterns of students have close 

interrelations hip with the different methods of teaching . 

According to Yates ( 1966:133-134); 

grouping students and methods o f 
instruction are c l osely related. One f o rm 
of grouping facilitates a particular 
methods of teaching; another permits or 
perhaps demands a different approach. If 
homogeneous ability grouping is to be 
justified. it must be on the grounds that 
it allows teachers to deal appr o priately 
with children who have different 
educational needs and capabilities . It 
r e duces the confrontation with the same 
cu rriculum and teach ing t h e m by ident i ca l 
methods. 

Thus. the different forms of the grouping o f students 

mY6t be 6een 1n terms of the method es) to be used and the 

instructional va lue each of them render to the learne r and 
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the teache r. Some of the forms enhance cooperation a mong 

students while others deprive some of them. According to 

Sl avin ( 1986 : 750-75 1 ), .. a bi 1 i ty grouping ( Homogeneous) 

deprives the slow l earners the possibility t o l earn from 

their peers who are superior in their academic pe rfo rmanc e··. 

Hence, i t is possible to conclude that the slow learners are 

the losers in homogeno us ability grouping. Because 

cooperation within the group doesn · t help much. 

Similarly, the school subjects and the pattern of 

organization are interrelated. Some are taught better when 

the students are heterogeneously grouped than when they are 

homogeneously grouped. Others demand the other form of the 

grouping. In this respect ··humanities are commonly viewed as 

providing excellent opportunities for mixed abi 11 ty work, 

while modern languages and mathematics are considered to 

present problems (Re id and assoc i ates, 198 1 : 7) . 

(1985:81) also reported that 

ability grouping ( h o mogeneous) treatme nt 
consists of separate instruction in 
reading, mathematics, science, 
language, ... which are not avail ab l e to 
the regular students, along with better 
teachers and optiona l materials to 
supp l ement the curriculum. 

Abadzi 

This indicates that ability grouping is taken as a means 

to achieve certain objectives which cannot be attained when 

the students are heterogeneous in their academic performance. 
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unless an d otherw i se , there a r e some specific tasks to be 

accompli s h ed , there is no need of grouping students on the 

basis o f their abilities . This is desc ribed by Johnson 

(1970: 17 1) as f o llows: 

Ability grouping is a means for separating 
students ino rder to ma ke basic changes in 
teaching methods and course content, 
assuming that t h e differentiation of 
methods and course content would result in 
higher achievement by all ability levels. 

In general, ability grouping, as one of the forms of the 

grouping practices is carried out to make modifications in 

the curriculum, methods of teaching and the use of 

instruct ional materials. If it is not to do these, it is 

seen as a simple and futile admini strat ive activity . That is 

why, Mehd i and Passo w ( 1976;56) expressed it that ..... it i s 

fu ti l e to make merely the ad mini strative step of grouping, 

unless con stant e ff o r ts a r e ma de to improve a nd differentiate 

the conte nt and teaching techniques in each cou r se of study 

for d iffe r ent ability l evels " . 

Thus, the enrichments o f content of instructio n by using 

advanced materials, suppl e mentary problems, instructors' 

lec tures, dis c ussions , demonstrations, explanations, etc 

(Hav ighurst , Stivers a nd Dehaan , 1955:35) are the keys f o r 

better instructional achievements. The enri c hment of c ontent 

and adaptatio n o f me thods o f teaching are possibl e if 

students arc gro uped ho mogeneou'lly . Pr l',e tic.·:-'< lly ·· ~ ---"- c·rr:en t 
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is so difficult t o attain in the regul a r c l assroom. It can 

be had onl y at the expense of the ma j o rity" (Garry and 

Kingsley, 1970: 273) . 

Therefo r e, abili ty group i ng is used as a mean s to reduce 

the range o f the individual differences and f ac ilitate the 

teaching l ea rning processes. It helps students to be active 

participant in their groups and cooperate among t hemse l ves. 

It helps the modif ication of the curriculum and the different 

methods o f teaching to the pace of the learners. The latter 

acti vi ties bring about changes in the learners' general 

academic performanc e and subsequently the academic 

achievement of each student. 

2.3.2 Ability Grouping and Students' Academic Performance . 

Resea r c h f indings on t h e effects ab il ity g r oupi ng 

(homogenous) on the academi c perfo rmances in general and on 

the academic achievement, as determined by standardized 

tests , in particular are incon s istent and incon c lusive. 

(Goldberg, Passaw and Justma n, 1966) . Proponents do a rgue 

that abi li ty grouping by itself faci litates learning a nd 

s ubseq ue ntly the academic achievements of students. On the 

other s ide, opponents state that t h e improvements in the 

academic achievement of students are not due to the grouping 

practice as such , but as a result of the mod ificat i ons of the 

cur riculum, method of teaching and the use o f instructional 
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materials. Regarding this. Esposito"s (1973:171) review of 

some earlier works shows us that 

homogeneous ability grouping shows no 
consistent positive value for helping 
students generally or particular groups of 
students to achieve more scholastically or 
to experience more effect ive learning 
condi tions. Among the studies showing 
significant effect. the slight gains 
favouring high ability students is more 
than offset by evidence of unfavorable 
effects on the learning of students of 
average and below average ability. 
particularly the latter. 

Thus. the mere grouping of students into a similar group 

seems that it doesn " t favour anyone of the groups. It 

rather has negative effects on those average and below 

average student.s. Most researchers have ascertained that the 

c hanges o r improvements in the academic achievements of 

students are attached to other factors. such as the range of 

objectives; t he basis of grouping; duration; inadequacy of 

selection basis and number of students involved; number o f 

groups; size of c l asses; specification of curricula and 

teaching meth ods; instruments and techniques used in 

assessing changes in students. the development and training 

of teachers of various groups and means o f matc hing 

exper imental and control group (Turney. 1931; Koontz. 1961; 

Davies and Caves. 1977; Franseth. 1963. and Cawelti. 1963 ). 

Si mil a r fi nd ings have been r eco r ded i n the U.S.A in the 
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In cases where heterogenous and homogenous 
ability grouping is related to improved 
scho l ast i c performance. the curr i culum is 
subject t,o substantial modifications of 
teaching methods. and materials. and other 
variables which are intrinsic to the 
teaching l earning process. and which 
therefore. may well be causative factors 
related to academic development wholly 
apart form grouping per se, 

Thus. ability grouping increases the academic achievement 

of students if there are modifications in the curriculum and 

metho d s o f t eaching, This had been proved by the ex pe riment 

conducted by Schrank in 1968 in teaching mathematics. 

According to Schrank (1968:128): 

f o r a standard curriculum. the achieve ment 
of randomly grouped students 
(heterogene ous) in mathematics is greater 
than that of ability grouped students­
while on the other hand. for curriculum 
differentiation by acceleration. abi 11 ty 
grouping produces greater ach i evement than 
random grouping. .,' which finally lead to 
the conclusion that it is not the grouping 
at all that produces the various effects 
but r ather what is done for the students 
once the groups have been established, 

Hence. there is no improvement in the 

achievements by mere grouping of students. but 

academic 

by the 

activities that follow, That is why Olson (1966:20) 

expressed it clearly that. "no one plan can be considered 

superior for inducing growth in achievement , The major 

explanations for differences in achievements appear to be in 

the rate of children "s growth and the nurtures that supports 

it " , 

I 

I 
-I 
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In g ene r a l. academic achievements o f students are 

improved 

me t hods . 

whe n t here 

mate rial s . 

is d ifferentiation 

mod ifications in 

in the teaching 

the educationa l 

objectives. curriculum reorganization. etc. (Wilson and 

Schmiths. 1978; Ketcha m. 1965; Be dfo rd. 1957; Ha rris. 1960: 

J ohnson. 1970 : Go ldbe rg. passow . and Justman. 1966. and 

Slavin. 1986) . Unlike the effects o f the gro uping prac tice 

on t he academic achievement. the me re classif i cat i on o f 

students has some negative effects on t he social and 

e mot i ona l development of the students . 

2 .4 Abil1 ty Groupi ng and Its Effects on the Socia] and 

Emotional Deve]opment of Students. 

Th e socia l development of mankind is t he learning of the 

particular ways of one ' s society. It expa nds progre ssively; 

starting fr om the homes t o the world ' s s oc i e ty . It includes 

the deve l o pment o f friendship. language compe ti tion. 

leadersh i p . games. a ggression. group 

judge me nt and group prejudices ( Har ris. 

p l ace t hrough s oc ialization and the 

b e hav iour. mo ral 

1960). It takes 

expansion of the 

indi vidual ' s social h o ri zon. These cou ld be accomplished 

t hrough imitat i on. interact i on in a s ma ll g r oup-pee r s a nd 

c lass r oom group members. social ( l arge) group- family. 

religion. c l ass. nationality. race and inter- group attitude. 
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Acc o rding to some researchers (Hav ighurst , 1953 ; 

Esposito, 1976), the process of socialization could be by the 

interaction of the individual in the en vironment-i n the 

direct a nd the indirect sources. Schools are one of the 

direct sources which help every c h ild to build the social 

quali ties of the society a nd to develop and make every 

required effort to raise a chievement, autonomy-independen c e, 

fri e nd s hip , sex r oles , marriage and f am ily, earning a living, 

c itizenship and moral values. It is believed by mos t 

educators that the failure or success in most of these areas 

in related to failure and success in other areas; and 

therefore, education can not ignore the areas which a r e not 

i ts centra l concerns. 

Until now the e ffects of homomogene ou s ab ilit y grouping 

on the social and e moti onal development of students are 

inconsistent and inconclusive. Ho wever, the negative effects 

seem to be stronger than t h e pos itive ones. In this r e gard, 

the extensive r e view made by Espos ito (1976: 168) r e ve als 

that: 

It i s insufficient to s upport th e widely 
held opinion or conten tion that the 
g r ouping o f c hildren homogeneously 
according to abi lity contributes mo re to 
the development of des ira ble attitudes and 
positive se lf - Concepts, especial ly among 
c hildren classified as l o w or o f l ow 
ability. It t e nds t o build o r more 
pro perly inflate the se lf- stee m o f 
children assigned to relatively high 
abi lity groups and to reduce the self­
esteem of children assigned to average and 
low ability groups. 



'. 

38 

As it is indicated in the above paragraph, the assumption 

that grouping students according to ability contributes to 

the development of desirable attitudes and positive results 

in self- c oncept is not supported by sufficient findings. It 

rather affects both the high and the low ability students, by 

infating the self-esteem of the high ability students and by 

reducing the self-steams of the average and low ability 

groups. Thus, the grouping of students according to ability 

affects the morale of both groups, However, the researches 

on the effects of ability grouping on the social and 

emotional development are conditional. They vary across time 

and national boundaries. Cobishley (Davies and Caves, 

1977:3) expressed this as follows: 

In Amer ica ,in the period, 1920- 1935 
research interested in proving the 
superiori ty of streaming favoured students 
of average and below average ability 
without det riment to the performance of 
the bright. Similar results have also 
been f ound in English and Swedish studies 
for mixed ability for the period 1955-
1964. The underlying argument is that 
both types of grouping are egalitarian, 
If personality tests are conducted, 
personal and social attitudes are found to 
be unaffected" or positive ly affec ted by 
the social status patterns which either 
form of grouping is to imply. In the 
latter period, in America, 1957- 1964, 
streaming had bee n found t o f avour the 
brightest without detriment to the 
performance of othe r pupils. In England 
and Sweden in the same period, streaming 
is found to have detrimental consequences 
for l ow stream pupils in terms of both 
performance , personality and attitude to 
school. 
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Thus, the research findings on the effects of ability 

grouping, (streaming) on the social and emotional development 

of the students are controversial and inconsistent. They 

were affected by the timely public opinion held on the 

practice. The positive att itude the people had forced 

researchers to act accordingly. For instance, the latter 

findings were made to go along wi th the time ly movement; 

"equal education for all:". It followed the socio-economic 

interest of the soc iety . According to kelly (1975), ability 

grouping was cri ticize d in England an d the Unite d States of 

America f or the segregation it brought among the student 

population and to the society. It had been considered as a 

major o bstacle to the achievement of anything approaching 

educational equality; inhibition of desired social and 

emotional development; limiting dive rgen t thinking and the 

development and perfection of democrac y. 

Bes ides this, there are educators who strongly argue that 

the mere g rouping o f students in the schoo l c reate s negative 

effec ts on the social and e motional development of the 

students. Because they con s ider the socia l and e mot i onal 

deve lopmen t s as functions of the organization structure of 

the school. Therefor e, they see to it that eve ry means o f 

grouping by ability o r a c hieve ment has drawbacks whi c h may be 

serious enough to off -set any advantages . For instance , "the 

hete r ogeneous ability grouping has proved good relationship 

between students and students, students and teache r s, 



40 

teachers and teachers and a Smooth working conditions and 

environment in school life" ( Kelly. 1975:9). Contrary to 

this. homogeneous ability grouping has a lot of negative 

effects on students social and e mot ional life. According to 

Slavin (1988:68-69) . 

. .. abi li ty grouping plans may stigmatize 
low achieve rs. put them into classes or 
groups for which teachers have low 
expectations or lead to the creation of 
academic elites. Grouping may doom 
children who are not in the top tracks to 
second class instruction and ultimately to 
second class futures. It may deprive 
students of the examples and stimulations 
provided by heterogenous classes. The 
ass ignment may be enough to produce 
psychological drawbacks but does not do to 
reap the potential educational benefit.s of 
reducing students ' het.erogeneity in any 
particular skill. it is ineffect.ive 
even at the secondary leve l where stude nt. 
heterogeneity may be extreme. 

Hence. the grouping o f students by their ability seems 

to create low expectations of students ' achievement and 

behaviour in the l ow ability groups. It discourages the low 

ability students. As Kelley (1975:9) r eported it "the 

d ec ision to adopt h omogenous ability grouping is to purchase 

the academic education of the f e w.. . at the cost of the 

social educat i on of all". Th us. the c ho ice of ability 

grouping. either the homogeneous or heteroge ne ous group is 

tantamount to giving priority either to the academic o r the 

s oc ial and emotional devel o pment respectively . In the same 

manner. leaving t he du ll students in the heterogenous groups 
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where there are super i or students is also making them to 

suffer from helplessness and discouragements. Because of 

these and other factors, researchers such as Turney (1931:14) 

had recommended homogeneous ability grouping for many 

reasons. He wrote that there are: 

. .. l ess boredom, higher types of 
leadership, and fewer disciplinary cases, 
a mong the brighter Students, more 
leadership, greater satisfaction and fewer 
inferiority complexes and fewer 
disciplinary cases among the slower 
pupils. 

However, the latest researches, especially conducted 

since the 1960's onwards are not in favour of the homogeneous 

ability grouping. According to Wilson and Schmith, (1978: 14) 

"desirable attitude and self-concept of low-ability students 

may be seriously impaired as a result of ability grouping 

while the self-esteem of high ability students tends to be 

artificially inflating". These are what the students 

the mselves feel about themselves. But the strongest of the 

negative effects come from the low expectations of friends 

and me mbers of the staff which eventually become a constant 

punishment for every low ability student. According to Azeb 

Desta (1989:111), 

the low expectation of teachers and 
friends blinds most people. They see no 
something good from the l ow ability 
groups . ... it is serious in stigmatizing 
the students of the low ability and the 
problems of over looking of any possible 
impr ovement and efforts of students 
according to th~ir pa~e . 

.' 
".". 
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Hence, the negative effects of the grouping practice on 

the Social and emotiona l development of the l ow ability 

students seem more than on the high ability students. It is 

also reported that, ability grouping creates the feeling of 

frustration, hostility, guilty, and inferiority which 

impede the progress of the c lass (Ketchman, 1965,). 

Similarly, it affects teachers" communicat ion in the 

classrooms, and exposes them to classroom disciplinary 

proble ms. According to Slavin (1986,315) the negative 

effects are more serious on the low ability students than on 

the high ability ones. He writes that. 

Concentrating the low achievers in low 
track classes seems to work to their 
detriment. It exposes them to too few 
posi ti ve role models and teachers don " t 
communicate with this group properly. The 
low ability grouped students show 
disciplinary problems Students of the low 
track classes are mo re likely than other 
students to be delinquents and truant and 
drop out of schools. Students assigned to 
l o w tracks in junior and high school 
experience a rapid loss of self-esteem 
respectively. 

In addition to what is written above , Slavin expresse d 

it further that the students in the low ability group 

consider themselves as they are officially rejected and 

resort to absenteeism , dropout, aggression destructiveness, 

and develop poor images of themselves. They also develop 

negative attitudes to the school and don "t perform at levels 

consonant with their abilities. Powerlessness induces 
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anxiety and classroom becomes a threatening and unsecured 

place. Its effects extends on choices of friends. 

Therefore, grouping students according to their abili ty seems 

a strong condition that creates socia l maladjustment among 

students and a practice that discourages free choice of 

friends. 

Contrary to this, proponents of the practice argue that 

it is democratic and satisfies the individual "s need. In line 

with this argument Lawson (1957:266) Wrote: 

homogeneous grouping is not necessarily 
undemocratic. It actually is an attempt 
to recognize each child"s democratic right 
to an education that he can handle to an 
education that will help him individually 
to achieve his own maximum of self­
realization, happiness and effective 
growth. It is very antithesis of an 
autocratic regimentation, an imposed 
unifo rmity. 

In this respect, it seems logical that putting students 

according to their abilities seems the recognition of 

individual differences and provid ing them with the chance to 

challenge their potentials and develop them to the maximum. 

But heterogeneous grouping may hinder the teac hing of every 

child according to his / her pace. Thus denying the individual 

differences and his /he r rights for equal education. 

Therefore, according to the supporters, homogeneous ability 

grouping goes with the recognition of the democratic rights 

of the individual . Besides this the student placed in 
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his / her pear groups finds success within that group for 

success and feeling of achievement are relative to situation 

and the competitive demands it creates. 

In general, the effects of the practice on the social 

development of the learner are inconsistent and inconclusive . 

There are as many research findings that support the practice 

as those which oppose it . According to Hassen (1964:23,27-

28) ability grouping is considered as a practice that: 

. .. restricts experience and retards the 
development and perfection of democracy. 
It limits the learner ' s experience in 
learning to identify with many types of 
people. It reinforces feelings of either 
inferiority or superiority complexes, 
neither of which is conducive to the 
development of fully functioning people. 

Therefore, the s ocia l effects of the practice either on 

the high ability or on the low ability are more or less 

similar in nature. The adoption of the practice is favoring 

the intellectual development at the expense of the social 

education of the learner. 

Similarly, students' emotional deve l opment demands "the 

assurance of being loved, accepted, secured and an 

opportuni ty to make good personal relationships" (Frrant, 

1980: 86). It is believed that the s ocial environment which 

doesn ' t provide the necessary condi tions for the learner 

leads to e motional immaturity which could be expressed 
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through aimlessness, arrogance, bulling, cheating, 

impulsiveness, jealousy, lack of self-control, 

suspiciousness, conceit, cowardice, cruelty deceitfulness, 

idleness, tale-telling, tantrums, uncooperativeness, etc. 

(Thld) . In the same way, feelings such as anger, anxiety, 

fear, desire, hate, and love are always expressed through 

different emotional equipment. 

In this respect, the schools at various levels, as 

agencies of socialization must provide conducive social 

environment that favour the better development of the 

learners, both intellectually and socially. The inconducive 

school environment are found to favour the unwanted social 

and emotional qualities, such as boastfulness, dependency, 

destructiveness, dishonesty, disobedience, disrespect for 

seniors, laziness, quick temper, rebelliousness, violence, un 

happiness, cruelty, etc (Thld, ,90). 

Therefore, though there are few posi ti ve effects such as, 

the increase of being classified as a star in one ' s group 

(Borg, 1967) and higher leve l of participation in school 

activities (Davies and caves, 1977) the chances of being 

classified as a neglected - isolate, the complexities and the 

consequences, the reduced academic success and social 

prestige, the low expectations by peers and teachers, the 

self-attitude to oneself (self-concept), sense of dignity and 

worth, (Johnson, 1970) affect the learners' negatively. 
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In the developed World, ability grouping is highly 

attached to the socio-economic status of the society. It 

affects the development of general attitude and acceptance of 

differences needed by citizens. It is used as a means to 

maintain and promote social and racial biases which militate 

against the general educational obJectives, equal opportunity 

and development of each person as an individual. According 

to Goldberg Passow and Justman, (1966)" the organization of 

students by ability promotes norms which are anti-thetical to 

norms that foster societal cohesion and individual societal 

responsibili ties." 

Thus, the effects of ability grouping practice on the 

social and emotional development are both posi ti ve and 

negative in their nature. However, the negative effects seem 

to be mor e than the positive ones . They operate constant ly. 

The learner always feel frustrated, anxious, neglected, 

isolated, etc, on the one hand and feel and see himself or 

herself as superior to others on the other hand. These are 

harmful in the teaching-learning situation. It seems logical 

that grouping students in a manner that d oesn ' t destruct 

their social and emotional development must be highly 

stressed. Added to the stressed and strained adolescent 

period (Chaube, 1983:32), the negat ive effec ts o f ability 

grouping on both groups are many and are varied in nature and 

intensity. The practice also affects teachers ' working 

cond itions and wo rk r e l a tionships . 
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2 . 5 Abi 11 ty Groupi ng and Its Effects on Teacher ' s Working 

Conditions and Work Relationships 

In mos t teaching l ea rn i ng situa tions, there are at least 

two maj o r elements that influe nce th e behaviour of the 

learners: the teac her as personality and the procedures used 

in instruct i on . According to Mon o re ( 1960) the personal 

quali ties of the teacher that af f ec t the behaviou r of the 

l ea rners include the teacher ' s personal fitness for teaching; 

adequacy of professional preparation; mental capacity; 

cu ltural and experientia l background and academic 

pre parat.ion; phys i ca l condit.ions and capacit.y ; e motional 

adjustme nt; and the social and moral qualities. 

Si mil arly, the procedures used in any ins truct i on affect 

the t.each ing - l ea rning process very much and are causes o f 

unsa t.isfac t.ory growth. Of the many fact.ors that a re inc luded 

in the procedures; 

1 . nature, def initeness a nd value o f a ims o r o bj ect ives of 

bo t.h t.he teacher a nd students; 

2 . pre sence o f t.he conditions that dist.ract and dive rt the 

int.e r e st a nd attention of the pupils; 

3 . extent t.o which t.he teac her utilizes methods of teaching 

that have been expe rimenta lly d e monst r ated to produce 

superio r talents, an d ski ll t o which t.hese methods are 

used; 
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4 , basis of the selection and methods of o rganization of 

subject matter, means of providing for individual 

differences in ability, interest a nd backgrounds; 

experience of the learners; 

5, extent to which the teache r makes instruction vi tal, 

meaningful, through the use of researc h, selected social 

experience, etc, and sk i 11 to util ize that avai lable 

instructional mate rials in the school and the community, 

are some of them just to mention a few of them, 

The above mentioned groups of elements are the major 

factors that may l ead to success o r failure , The teacher 's 

competence in t ,he selection, organization and the utilization 

of content, teaching methods and techniques and instructional 

mate rial and his personal qual iti es play th e decis ive r o l es 

in achieving educat i o nal obj ectives, Teacher ' s attitude 

t owards the students, the subject or the topic he /she 

teaches, the school, the school community and other factors 

affect the teac her ' s partic ipation in different activities o f 

the school and consequently affecting the schoo l ' s o utcome, 

2.5.1 AbU lty Grouping and Teachers' participation in 

programming and Their Workjng condjtions 

The re are a large number o f fact o rs that affect the 

grouping pract i ces, o f which the role of teachers- their 

acceptance or resistance takes the first place in the order 
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of the list, According to Yates(1966) " if teachers support 

any new innovation. its succeeds. if they don ' t favour it 

fails,'" The usual r easons for acceptance or resistance of 

any new program is attached to concerns for their status 

security. convenience and experiences , At the same time. 

teachers' confidence in the appropriateness o f the 

o rganization wi thin which they operate is more likely to 

communicate itself to the students and affects their 

motivation, I t is an accepted tradition that every new 

grouping arrangement must get support from teachers and it 

must be superior to the old o rganization, It is believed 

that the success or failure of a particular pattern of 

grouping depends on the extent to which the teachers 

concerned are capable of exp l oiting its potentials (Ibid). 

In th i s case. the teacher "s support and capacity to use 

all the possible resources. their wil l to adapt their methods 

and approaches that suit to the existing situation makes a 

difference in results, Hence . the teacher is one o f the 

major elements in attaining the set objectives, According to 

Cobishley (Davies and Caves. 1977 . 4) 

, " the teacher is taken to be the crucial 
factor in determining the success of any 
form of grouping, If teachers fa vour 
strealoing. it works. if mixed ahi Ii ty. 
then that too works, 
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Thus . the positions of the teachers taken to any form of 

grouping is a decisive e l e ment, They can make all sorts of 

successes or failures out of the different groups o r of any 

groups respectively, Although the teacher "s role i6 highly 

important. "students attitude and the extent to which they 

wanted and would work f or a particular form of social and 

academic steam offered by o r just otherwise ava ila ble in a 

particular school work equal l y (I.b.iJi. : 5), 

In addition to the teacher " s support of a program. 

teacher and students frequent contacts provide teachers with 

information about learners, It could facilitate plann ing for 

individual student"s success, Further more. flexibility in 

the use of the educational environment and a coordinated plan 

of groups o f teacher and thei r participation willingly 

facilitates l earning and affects the success or f ai l ure o f a 

new program, Their support of program initiates teac he rs to 

discover and develop mo r e e ffe c tive approaches t o teaching 

and learning ( Esposito . 1971), 

Studies conducted in the area have revealed that 

"learning is illiProved whe n teachers ide ntify purposes in 

their wo rk and seek to de t e rmine the extent to whic h these 

purposes a r e being achieved" (Ellisor. 1960:p 426) , 

Similarly. teachers" att i tude towards a program. their 

dedication and practical support. their personal and 

professional qualities and competence play an impo r tant 
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role in the s uccess of any prog ram. Regarding this iSBue 

Ellisor (1960:426-427) wrote that: 

new buildings, mo re and better 
instructional mate rials and mo re specia l 
services will not necessarily result in 
be tter l earning experiences for young 
people. a genuine respe ct , pat ience 
with and sympathetic unde rstanding o f 
students a sincere interest in their 
welfare, a matur e and well adjusted 
personality, a c heerful out look, and 
professional competenc e are the essentia l 
qualities f or the success of a program . 

Thus, it is the teacher who gives life to teaching . It 

is he who determines the success or failure of a program. 

In the same way, a rev iew made by He I ton, Marrow and 

Yates ( 1977) . reflects the importance of teacher ' s suppo rt 

and their active participation in a prograllJ. On one ha nd , 

and t he progra m' s capacity to a ssure the facilitation of 

their work on the other. Teachers support and do some 

practic al work when they understand a prog ram and, at the 

same time, when it ensure s the f aci litation of their work. 

If it does, it succeeds , if it does n ' t it fails. 
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Express ing this very idea, Helton, Marrow and Yates, 

(1977:54) wrote that: 

no grouping strategy is likely to succeed 
without teachers who understand, who are 
comm itted to their students' optimum 
development, and who have the courage to 
analyse and change their teaching methods 
as they learn and grow with their 
students .... the first priority may be to 
ensure that grouping strategies facilitate 
rather than hinder the efforts of such 
teachers. 

Therefore, teachers ' understanding and their support to 

a program which could be expressed through practical actions 

1s very important. They do this first and foremost, if it 

ensures that it facilitates their working conditions. It 

should not reduce their social Status, make them overburdened 

insecured, threatened. deprives them of their spare time in 

one way or another, etc. These and others are the factors 

that may help the success or contribute to the failure of a 

grouping program. Normally. some teachers support while 

others oppose ability grouping. According to Rinehart 

( 1971: 51) they support ability grouping for the very fact 

that it "provides the teacher with more time to give 

individual attention for he/she is freed from the time 

consuming task of meeting a wide range of differences in 

ability" . Other researches also showed that "teachers" 

enthusiasm and the use of new contents and methods are the 

requirements for the success of abil i ty grouping" (Cornog. 

19~7:13) . If it facilitates. they support it if no t they 
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negate it. But in most researches, it is found that teachers 

of low- track classes are less enthusiastic, less organized 

and are seen teaching more facts and fewer concepts than do 

teachers of high-track classes (Slavin, 1986:315). This is 

mainly because of the non-responsive nature of students in 

this particular group. 

Equally to the above mentioned factors, the teachers' 

dedication and practical actions are the very important 

requirements. They must be convinced and their full support 

should be secured. Extensive consultations , discussion 

persuasion and support of the new program are the necessary 

conditions for the success of the practice. The program 

cannot be initiated by the head alone or somebodyelse. It 

affects the teachers ' approach in teaching and relations to 

co lleagues (Ried and Associates, 1981). Unless they are made 

to be convinced, most of the time, teachers are "identified 

obstructing the normal development of programs, 

prejudiced, inhibiting the natural development of the 

instructional process , conservatism, inability to respond 

creati vely to change and satia-ted" (lhli : 5) 

A lot of studies have shown that ability grouping demands 

the mod ifications in curriculum, and adaptation of the 

methods of teaching and the use of instructional materials. 

This in its turn , demands the teacher t o pre pare f o r mo re 

time, and needs training and retraining. It is a1s<) found 
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that it overburdens teachers. In this respect. Havighurst. 

Stivers and Dehaan (1955 P:21) wrote the following: 

Enrichment of the curriculum involves the 
provision of lateral. extensive basis and 
encouraging the abler students to broaden 
their experience by working the areas not 
explored by average students. It broadens 
and deepens the experiences of the 
learners. This in its turn places an 
intolerable burden on already over loaded 
classroom teachers . It is not easy for a 
teacher to manage . 

Thus. if a program creates additional work load on an 

already overloaded teacher. the fate of the program is a 

failure. This is so because no teacher can toluats beyond 

what he/she can. However. there are research findings which 

have shows some teachers and administrative personnels 

supporting ability grouping and its various forms with 

definite preconditions: Wilson and Schmits (1978); Davies 

and Caves (1977:9) on their part wrote . the main reason why 

teachers support ability grouping. According to their 

account; "'ability grouping narrows down the ability range of 

a class. so that the teacher is allowed with greater 

opportunity to deal with individual learning problems"'. 

Besides this. Harris ( 1960: 224) t oo has reported that 

"' teachers tend to react more favourably to teaching groups in 

which heterogeneity has been some what reduced than to 

teaching groups selected at random"'. Thus. every teacher 

want s t o get favourable working condit i ons . The e ff ect s of 

. ' ,. ,-, 
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2.5.2 Ability Grouping and Teachers' Work Relationships 

As it is seen in other areas. ability grouping creates 

a certain kind of relations among teachers. teacher-students. 

and student-student relations. Studies have shown that 

teachers ' expectation to their students; personality and 

academic performance influence student-teacher relations and 

students ' academic performance . In this regard. Slavin 

(1986:315) reported that "students assigned to the low-tracks 

take it that academic success is not within their 

capabi li ties and do less than others". Similarly. teachers 

and other members of the school community develop definite 

expec tations and act according to the attitude they have to 

the different groups and their members. Students o f the 

different groups too act according t o the responses they get 

from the schools ' community. It totally c hanges the socio-

psychological atmosphere of the s c hool and the c lassrooms. 

According to a review made by Slavin (1986:750). 

teachers want to maintain control when 
wo rking with the class as a whole. 
Teachers anticipate that interacting with 
students for whom they have low 
expectations will threaten their cont rol 
of the class. The refore. they discourage 
class participation by those students. So 
that they can work with them singly. one­
to-one. They don ' t see sign of approval 
from teachers. This reduces their 
efforts. 
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Thus, teachers expectations dictate their work relations 

with students. It affects stude nts ' performance; the social 

and emotional developments, both positively and negatively. 

It depends on the teachers' expectations. 

Regarding the roles of the expectations of teachers' play 

on the work relations with students and their work mates, 

Harris, Rosenthal and Snodgrass (1986,173) Wrote' 

teachers communicate their 
expectations to students in 
creating a warm socio- emotional 
particularly through the use of 
non-variable cues. 

high 
part by 
climate, 
positive 

Hence, teachers ' expectation to the students they teach 

is the main factor that may increase and smoothen teachers ' 

and students ' relationships. This in its turn, affects the 

working conditions of both the teachers and the students. 

The effect of the expectation of teachers on the students ' 

working conditions is more than its effect o n their wo rking 

cond i tions. Similarly, .the work relation among the staff 

me mbers is highly affected by the kind o f grouping. 

Acco rding to Frrant (1980,21), "the mixed ability teaching 

l eads to the better staff r e l ations . Be c ause all the staff 

share the difficulties of teaching the pupils". This is so, 

because all teachers share the difficulties which emanate 

fr o m the students' individual differences in the 

heterogeneous g roup . 
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Contrary to this. the homogeneous ability grouping 

affects teachers' wo rk relations. because of the assignment 

o f teachers to the high ability and to the low ability 

classes. Teachers ' wo rking conditions vary according to the 

differences of the students' academic performance. The high 

ability students understand issues more easily than the low 

abi lity students. Because of such variations "most teachers 

prefer to work with "homogeneous " rather than mixed groups" 

(Goldberg. Passow and Justman. 1966,7). But there are other 

group of teachers who argue that " flexibility in the 

assianment of teachers prevents the loss of morale that 

sometimes occurs for teachers who are assigned to low - trac ks 

year after year" (Gamo ran. 1992,15). 

In general. the effects of the grouping Practice on 

teac hers ' working conditions and wo rk relationships depends 

on ce rtai n conditions. If it overloads and segregates. them. 

it will not be supported. but if doesn ' t create any 

additional work. doesn ' t affect status. income. etc . teachers 

support it. Therefore . its ef f ect relies on the designers. 

2.6 Some African and Ethiopian Experiences on Abillty 

Grouplng 

Although there is a scarcity of literature on Afric an and 

Ethiopian exper iences on abi 11 ty grouping and its effect. 

what are a vailable a nd a ccess ible t o the r e searc her sho w that 
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there have been some sorts of attempts to adopt the practices 

of the colonial powers in many of the African countries . But 

after the 1961 Addis Ababa conference and subsequent meetings 

in different countries, the Africans have attempted to make 

secondary education an African (Teshome Wagaw , 1979: Ayalew 

Gebre Selassie, 1964). 

However, In most African countries the basic values of 

the west or the colonizers had been transferred from the 

metropoli tan countries to the colonies. They still have a 

deep root among the African. The different government 

structures and service giving institutions had been and still 

are established according to the will and the experiences of 

the colonizers or the west. The Africas had organized their 

institutions taking the Europeans as models. In the field of 

education, the Europeans had the conception that "education 

should be adopted to the mentality, apt itudes, occupat ions 

and the traditions of the various people" (Nduka, 1964:41) . 

Based on such assumptions, the few schools built by the 

co l onizers were segregated . Th e son's of the chiefs, and the 

ordinary people, the colonizers and indigenous peoples had 

not equa l opportunity . The school systems have been moulded 

as European Schools. Th is is expressed by Nduka ( 1964:41) 

as follows: 
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Secondary e ducat ion in Nige ria was 
based o n the Engli s h Grammar and Public 
School tra dition. It a imed at producing 
gentlemen as well as clerks and r ecruits 
for training as dispensers and assistants 
o f various k i nds . Most of the Secondary 
Schools of f ered courses l ead ing to the 
Oxford or Cambridge Overseas Schoo l 
Cert ificate Examinat i ons . 

This indicates that the colonizers, especial ly, Great 

Britain and France have established Secondary Schools like 

those whic h they have established at home . Great Britain had 

established Secondary schools in Kenya Similar to her own at 

home (L illis, 1985). They were classified as equivalents and 

converts. 

In siera Leone, there had b een few secondary schools that 

had the sixth f o rms which train elites, Th ey were made to 

expand s ince 1954, thinking that the practice of these 

schools would be a standard for l o we r forms to emu l ate 

(Gilbert , 1970). 

Similar to t he othe r Af ricans Ethiopia had few Secondary 

Schools which had entrance examinations of their own to admit 

students for education and t raining . Accordingly, Genera l 

Wingate Secondary Schoo l, the Laboratory School o f Addis 

Ababa University, ( BedS Mariam ), the Addis Ababa Technica l 

School, and some other had entrance examinat i on and recruited 

their candidates by the stude nts ' previous academic 

achievement. "In the 1960s the academic and agricultural 
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schools were preparing students for admission to colleges" 

(Kitchen. 1962: 117). Other than these. the special training 

schools. the cadet schools were taking the high ranked 

students. 

However. teachers in the classrooms group their students 

for differe nt tasks . They sometimes try to make the 

composition of the students to be heterogeneous or 

homogeneous depending on the specific tasks. They make it 

heterogeneous where there is the need for different skills 

for the task and homogeneous where the task needs similar 

understandings. These are usually temporary and task 

or iented. This is a personal account of the researcher 

which. of course. need to be verified by research. 



CHAPTER THREE 

PROCEDURES AND METHODOLOGY OF THE STUDY. 

In this chapter, the models selected and used, the 

sources of data and description of work, the data gathering 

instruments and methods of analysis of the data are 

presented. 

3.1 Models Selected and Used in the Study. 

Of the different mode ls available for instructional 

research, the Mode l o f Cl ass r oom Processes (Leinhardt, 1980) 

and the Theory of Schoo l Learning (Bloom, 1976) are selec ted. 

The two models are selected a nd used as guide in this study 

f o r data co llect i on a nd ana lysis . Because the mode ls 

elaborate the elements that influe nce students ' as well as a 

s c hools' achievements. Both of them help to consid e r the 

initial students ' behavio ur (both cognitive and affec tive), 

and other classroom process constructs that r ef l ect the 

diffe r e nt aspects of the instructional environment: the 

mo tivato rs, the opportunity (temporal and curri c ular ) , the 

structure , the instructiona l events (quality o f instruc tion) 

and finally, the learning Outcomes (See Appendix - F). In 

add ition to this, the two mo de ls are used because of their 

advantages in guiding the domain s of measurement o f the in 

structional environment and the use of t hose measures to 

evaluate education I practices !Leinhardt , laRD : 3A8-401) . 
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Similarly, the two models are selected and used 

simultaneous ly in this study because of the incompleteness of 

each of them alone for this partic ular study . Therefore, 

both o f them are se l ected and used for the y complement to 

each other. 

3.2 Data Sources and Description of Work 

To col l ect the necessary information for the study the 

academic st.aff, t.he student.s of t.he schoo l s, t.he regional 

educat.ion o ffice authorities, the ESLCE records, a nd 

available documents have been use d a s major sources of data. 

To t.his e nd, t.hree of the six senior secondary schools that 

have been practising the abi lity grouping h ave been select.ed 

r ando m I )' . Similar l y, the samples of t.he me mbe rs o f t.he 

academi c s taff (140) a nd t.he st. ud ent.s (720) have been 

se l ec ted b y a simpl e rando m sampling technique from three 

hund red and f o rt y two st.af f me mbe rs a nd fr o m fifteen 

thousand, seven h undred and ten students r e spectively. 

In th e selection o f the samp l es, both the spec i al and the 

no n -specia l students and the acad e mic s taff , first, the list 

o f the stude nts an d t h e s ta ff were co llected fr o m sample 

schools. Then, a fter avoiding the dropouts and o ther 

absentees for various reasons from the lists, the total 

popu l ation were c lassifi ed into t he specia l and non - spec i al 

groups and were given numbers. Then, the samples were 
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selected randomly by using the random numbe r table. This 

technique helped the researcher to select the student samples 

in proportion to the s ize of the student population of each 

secondary school and grades. 

Similarly. the samples o f the academic staff (teach e rs ) 

were drawn from the population using the same method. 

Ho wever. all the directors . the deputy directors. Uni t 

leaders. department heads. guidance and counseling off i cers 

of the sample schoo ls have been included in the sample for 

they have been engaged in decision making act i vities of the 

schools. The regional education office authorities; the 

deputy education offi cer and the ch ief coordinator of the 

inspection department were taken as sources of data. for they 

are highly responsible for the management o f the day to day 

activities of the instructional process in the schoo l s. The 

head ma nager o f the education office was unable to give 

information on the prac tice f o r he was n e w to the o ffice. 

The other sources o f data f or the study were the ESLCE 

resul t of the sample schools and other documents of the 

regional office . The ESLCE records o f the four years 

(1987 /88- 1990/9 1 ) o f the sample students were co llected by 

using the available and random sampling techniques. To do 

t his. the e ighth grade national examination r esul ts of the 

students have been used. The list of all those students 

whose results had been ninety six percentile and above were 
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taken for the years 1981/88-1988/89. Because these 

students had been grouped heterogeneously and taught in 

heterogeneous groups. Then, their ESLeE result were 

collected . The results of the low achievers; those whose 

scores were below ninety six percentile and treated in the 

heterogeneous groups were collected r andomly. The ESLeR 

resul ts of the 1989/90 and the 1990/91 were selected randomly 

for the students were grouped homogeneously as special and 

non-special groups. 

The ESLeE results o f the f o rmer group of students, 

especially the high achievers, who appeared for the ESLeE in 

1981/88 and 1988/ 89 were taken by using available sampling 

technique for the number of stude nts o f this a c hievement 

level had bee n fewer than tho se of the latter years. 

3.3 Data Gathering Instruments (Toolsl 

After an extensive r ev iew of the r e lated literature such 

as books, journals, News papers, available and accessib l e 

documents, and a pre liminary discuss ions with few of the 

schools" teachers, deputy directors and regional office 

authorities, questionnaires, interview items and observation 

key points were prepared. 

The ques tionnaires we r e pre pa r e d f o r me mbe rs o f the 

academi c staff and the st llde n ts. These we r e d is t ribute d f o r 
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staff of Addis Ketema Comprehensive secondary school. The 

school is one of the six secondary schools that has been 

practicing the ability grouping, but not included in the 

latter sample. 

interview items 

distributed to 

In 

and 

the 

the mean time, the questionnaires, 

the observation key points were 

advisor, and colleagues who have 

experiences in research activities for comments. 

After collecting the feedbacks on the questionnaires, 

interview items and observation key points , the necessary 

corrections were made. The corrections were made mainly on 

language clarity, simplification, style of writing, 

structuring or sequencing, numbering and l ength of 

questionnaire items, etc. Major corrections were made on 

students ' questionnaires based on the feed back collected 

from the students who filled in the pilot questionnaires. 

The finalized questionnaires were distributed to Seven 

hundred and twenty sampl e students (360 special and 360 non­

special) and to one hundred and forty members of the academic 

staff. Of the sample students, six hundred and sixty eight 

(92,8%) and one hundred and thirty two (94.3%) of the 

academic staff completed and returned the questionnaires. 

During the administration of the questionnaires special helps 

were made for the sample students in translating some of the 

technical terms and concepts into Amharic . The other 

instrument used in the study has been obse rvation. Six of 
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the teachers who were teaching in both the specials and non­

special c l asses were randomly se l ected and observed. The 

observations took place whil e the teachers we re teaching the 

specia l and the non-special classes of the same grade l evels 

and the same l esson t opics. 

The y were t eache rs of Geography, grade 10 at Tikur 

Anbesa, Biology, physics and Mathematics, grade 12 at 

Yekatit, and Amharic in g rade 11 at Yekatit, and Mathematics, 

at grades 9 a nd 10 at Bole Secondary school. The 

obse rvations were made four times, two periods in the special 

and the other two periods in the non-special classes for a 

tota l of 28 periods. Al l these ha ve been done to see whether 

there have been differentiation in the treatment of the 

subjec ts and the studentsor not. 

done with the obse r ved teachers. 

Short mee tings have been 

Interviews we re made to co llect info rmation on the 

beginning and development o f th e practice , the conditions and 

the pla ns of the o ffi ce o n the pract i ce . It wa s done with 

the deputy educat i on o fficer and the c hi e f coordinato r of the 

department of inspect i on o f the regio n ' s e ducat i on o ffi ce. 

3.4 Methods of Data Analysis . 

The data collected were tallied, calcu l ated in 

percentages, r ank e d in sequence of o rders whe rever there were 

the n eed for them. Then, the questionnaires of t he students 
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and the academic staff were regrouped for tabulation and 

analysis. The rankings were done using the average ranking 

system. In this part. for instance. the item ranked as first 

by a number of respondent is multiplied by one. then the next 

by two . . ... That is. the frequency times the rank order it 

got. and then. the total sum of the points the item got will 

be divided into the t ota l number of the respondents to get 

the average po int. The average point will be used for 

ranking. The smaller the number the higher is the rank. On 

the other hand. the percentages are used as a ranking points. 

There. the higher the percentage. the higher i s the rank. 

The Ethiopian School Leaving Cert.ificate Examination. 

(ESLCE ) results are computed for comparison of the means of 

the students. In the comparison. the means of the special 

and the non-special Students a r e ca l c ulated first. Then. o ne 

way classifications analysis of variance is used to determine 

whether there is a difference among the four gro up means or 

not. This is a single t est of the null hypothes is whi c h 

states that the population means (Ml. M2. M3 and M4) for the 

four gro ups are identical. The populatio n means are tested 

by the use of the statistic:-

F= Me a n square between groUDs 
Mean Square within groups. 

Then . the test compares. the empirical F value. 

ca l c ulated fr om the obse rved data. with tabulated values o f 
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F, which has 3 and 4(n-l ) degrees o f freedom and in F table 

at a test size Jr = 0.05. (for further elaborat ions see, 

chapter four, section three). Further tests for the 

ide ntification of the where about of the differences are done 

using the Newmann-keuls test; a procedure applicable to 

inspect all differences between all pairs of means. To this 

end, a qr statistic (studentized range statistic) is used. 

Finally, the resul ts of the interview and the 

observations in the Special and the non-special classes are 

used to substantiate the analyses and discussions wherever 

there are the need for them. 



CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF THE RESULTS 

In this chapter, first the general characteristics of the 

sample and the possible interpretations that can be drawn 

from it are presented. Similarly, the data of the study are 

classified into five sections depending on the nature of the 

effects of the achievement or ability grouping on the 

utilization of resources; the instructional process; that is, 

the methods , techniques of teaching and the possible 

modification of the centrally designed curriculum; the 

academic performances of the students; the social and 

e motional development of the students, and finally, the 

working conditions and work relationships of the teaching 

staff. The data are presented both in numbers and in 

percentages wherever there are the needs for them. Some of 

the tables are constructed to show the ranks of some of the 

items as they are ordered by the respondents after their 

means are calculated and are set according to their sequence 

of importance . 

The students' Ethiopian School Leaving Certificate 

Examination (ESLCE) records are computed using the statistic 

that serves to determine whether there are difference s 

betwee n the means of the various groups ; that is , the special 

and the non - special. Tests b e twe e n the means o f the spec ial 

and the non - special are made f or significance . The interv i e w 
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items and the observation results are used to elaborate or 

substantiate the analysis of some of the items in the 

discussions. Each of the sections has some main titles and 

subtitles to give the real picture of the study. 

4.1 General Characteristics of the Samples. 

In 1990 /91 academic calendar, there were twenty four 

government senior secondary schools with a total of 117 ,29 1 

students and 2,614 members of the academic staff (Addis Ababa 

schools office, 1991 / 92 statistics) in the region. Of these 

secondary schools six of them have been selected as secondary 

schools to serve special purposes; that is, to group students 

as special and non-special upon entery in their ninth grades 

since 1986/87 , o n t h e basis of their e igh t gt"ade national 

examination r esults. The schools h ave been selected for this 

purpose on the basis of their locations and the facilities 

they h ave (Tefera Bitema, 1992 ) . 

In this descriptive type of research, three of these 

secondary schools (50%) were selected random ly. Of the total 

40,216 students and 816 members of the academic staff, (Addis 

Ababa schools office 1990/9 1 statistics) the three sample 

schools had 15 , 710 students and 342 staff members. The 

latter ones have bee n taken as the domain to draw seven 

hundred and twenty students (4.58%) and one hundred and forty 

members of the teaching staf f (40.9%) as samples for the 
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s tudy. The y were made to fill in the quest ionnaires 

prepared for each of them. 

Of the samples , six hundred and s i xty eight (92.8%) 

students and one hundred th irty two (9 4.3%) members of the 

teaching staff completed the questionnaires correct ly a nd 

turned t hem in. The compos i tion of t he samples were directly 

proportional to t he total population of the schools and the 

grade levels. Of the total three hundred and sixty spec ial 

class, sample students one hundred and sixty one (4 4. 7%) were 

fr om Bole; Seventy four (20,6%) from Tikur Anbesa, and one 

hundred a nd twenty five (34 . 7%) were from yekatit 12 

comprehensive secondary school. Similarly, one hundred and 

eighty(50%) o f the non-special class s a mples were from Bole; 

Sixty nine (19. 2~b) f r om T ikur Anbesa and one hundred and 

eleven (30.8%) were from Yekatit 1 2. They were s e l ected from 

grades 9-12. Of the t ota l r espondents three hundre d and 

ninety f o ur (59%) were ma l es and the r es t, two hundred and 

seventy f our (4 1 ~b) we r e femal e s. As the sample is drawn 

random l y the l a ter figure; the proportion o f the f e males 

indicates that the r ate of participa tion o f t h e f e male has 

increased significantly . This h ad been l ower in t he 1970s 

and ea rly 1980s (Bonsa and associates, 199 1 ; Mulatu and 

Yohanis, 1988:150) . Age wise most of the respondents were in 

t heir younger ages . About f ou r hundred and eighty two (72%) 

were with the age range of 13-16; one hundred and seventy one 

(26%) within t he age range of 17-18, and only fifteen (2%) 
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were above the age of 18. This also indicates that most 

students are admitted to schools at their early ages ranging 

from year four to seven and at the sametime the early 

completion of secondary s chool education; which may make the 

early education and training at higher institutions possible. 

In addition to this the sample students were selected 

from each grade levels directly proportional to their number. 

Of the total respondents. one hundred and sixty five (24.7%) 

were from grade 9; two hundred and eight (31 . 10%) from grade 

10. one hundred and seventy nine (26.8%) and one hundred and 

sixteen (l7.4~;;) were from grades 11 and 12 respectively. 

Quite a large number of the samples. two hundred and ninety 

five (42.75%) were from the upper two senior grades; grades 

11 and 12. who at least have a minimum of three to four years 

exper ience in these schools under the grouping pract i ce . This 

in its turn would raise the val idi ty of the responses 

collected. 

The r espondents' family background is also so wide in all 

the measurements used to collect the data. The f a mily 

educational background vary from f e w illiterates (4.3) 

fathers and mothers (9.3%) t o a third degree holder (1.5%) 

Their family incomes vary from the unknown few birr to mo re 

than one thousand birr per mo n t h. About two hundred and 

eighty seven (43%) Students' fathers and four hundred and 

f o rty eisht (67%) mothers are either working in private 
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enterprises or have no c learly known and fixed occupations. 

Similarly, some three hundred and eighty one (57%) fathers' 

and two hundred and twenty (33%) mothers ' of the respondents 

are government e mpl oyees . Most of the respondents , five 

hundred and fifty four (82.9% came from families where the 

members of the families are six and more. These three 

factors indicate that there are variations in getting the 

necessary help in their studies at home and the necessary 

educational facilities for most parents are at low level of 

education, and their incomes and family sizes are low and 

very large respectively. As long as the size of the family 

is large and the incomes are very limited, the possibility of 

getting the necessary educational facility seems impossible 

for the parents will be forced to spend more on basic 

necessities. 

Of the total respondents, three hundred and twenty five, 

(48.7%) were students from the special c lasses; those wh ose 

eighth grade results were 96 percentile and above and three 

hundred and forty three (5 1.3%) from the non-special classes 

whose scores were below 96 percentile. The proportions are 

mo r e or less similar which in its turn guarantee the validity 

of the information gathered. Most of the respondents; four 

hundred and seventy two (70.7%) came to these schools from 

government and public clunior secondary schools while the rest 

one hundred and ninety six (29.3%) were from private, 

m1s6i0n, community , cburch and Kuran Junior Secondary 
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schools. Although. the proport ion of students who joined 

these schools from the g overnment junior secondary schools 

exceeds the latter type of schools; about four hundred and 

twenty five (63.6%) came from non-government schools and the 

rest. two hundred and forty three (36.4%) were from 

government junior secondaries. 

Of course. the ratio of the non-government. junior 

secondary schools is higher than the government. Thus 

indicating the expansion of junior secondary schools in the 

city and the increasing participation of the non­

governmental bodies in the expansion of education. 

Quite a large number of the respondents (71. 4~n don't 

have any hired tutor at home who may help them in their 

study. But one hundred and ninety one (28.6:;;) of the 

respondents expressed that they have hired tutors. This. the 

latter case may indicate that the parents ' concern for the 

education of their children. Similarly. even if most parents 

don 't hire tutors because of many socio-economic factors. the 

parents themselves and the elder brothers and sisters do try 

to help those who are in their lower grade levels. This had 

become the common practice of every educated f a mily for the 

~very reason that recently the competition to enter higher 

education institutions is getting increasingly stronger. 
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One hundred and thirty two (94 .3%) of the academic staff 

respondents completed and turned in the questionnaire . Of 

these, one hund red a nd e i ght (81.8%) were male and twenty two 

( 16.7%) females a nd two ( 1 .5%) didn "t fill in their sex. The 

ma j ority of the staff (66.7%) were within t he age-range of 

more than thirty five. The sex ratio a nd the age range may 

indicate t h e increased participation of the female population 

in the teaching profession in the secondary s chools and at 

the same time the age range indicates that most of the 

teaching staff in these schools are at t h e age of thirty five 

and above. This may lead one to generalize or infer that the 

teachers have the experience of teaching f or more years at 

least in the administrative regions before their transfer to 

Addis Ababa. 

One hundred and ten (83 . 3:;0 were Et hiopians , twenty 

( 15 .2%) Indians, a nd two ( 1 .5%) didn"t fill in the i r 

nationalit i es o r ci ti zensh ip . Educationally, eighty (60.6%) 

have thei r fi r st degrees, thi r ty two (23. 2%) have d iplomas 

and the rest, twenty (15 . 2%) have second degrees . Of these, 

ninety two (69 .7 %) haVe training in teaching and forty 

(3 0.3%) have no training f o r teaching. Those who a r e no t 

trained may have ser ious prob l ems in hand I ing . Students" 

problem in these schools . Ninety (68.2%) teachers, ten 

(7.5%) department heads, three (2.3%) d irectors, six (4.6%) 

de puty directors, six ( 4 . 6t) unit leaders and three (2.3%) 

counselors completed the questionnaire. 
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Service wise, about one hundred(75.8 %) have served for 

more than ten years and the rest thirty two (23.2%) have 

served for less than ten years. In addition to this, most of 

the teaching staff h ave served in the provinces for at l east 

two or more years before they got transfer to Addis Ababa. 

Th is definitely provides them with the opportun i ty to get a 

lot of experience in teaching and handling students" with 

diffe r ent problems. 

The respondents teach different secondary schoo l subjects 

and some of them ninety six (72.7%) have a weekly l oad of 

twenty o ne or more periods. Teachers who teach geography, 

history, ho me economics, and other two contact hours sub j ects 

teach in more than ten sections which would definitely over-

loads th e m. They teach more than 800 students which is a 

burden for them during examinat i on pe riods. The weekly l oad 

a nd the l a rge size o f the students in the sect i ons have 

discouraged most o f these and other teachers not to give mo r e 

assignments, tests or quizzes for the correct i ons will take 

them time and energy. 

Alth ough most of t h e teacher s are t r a ined , expe rienced, 

and aged, the number of students in each sect i ons and the 

weekly load; that is, a minimum of twenty five periods have 

discouraged most of the teac hing staff . They don"t app r oach 

students individually . They give limited assignme nts, tests 

o r qui z ::es . The ir choices o f the differen t met hods and 
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techniques are very limited, consequently affecting the 

instructional process in these schools. 

Similarly, six teachers were observed. Two mathematics 

teachers from grades 9 at Bole and grades 11 at Yekati t 

(female), Biology, Physics and Amharic teachers, from grade 

11 and 12 at Yekatit, and a Geography teacher in grade 10 at 

Tikur Anbesa. This observation gave the chance to see 

whether there a r e changes or not in the treatment of subjects 

they t each and students . The interviewe d officials had their 

first degrees and served f or more than ten years. 

4.2 Analysis and Discussion on the Data 

The date of the study are grouped in five sectio ns and 

are discussed below. 

Section 1 . The Achi eyellent Base d Groping (Abi 1 ity 

Grouping) and the utilization of Resources 

Every new programme ' s effectiveness is partly measured 

with the programme 's effect o n the utilization of resources; 

that is, its capacity to involve the partic ipants of the 

programme, and its e ffe ct iveness in the exploitation of the 

human, physical, material and other res ources. 
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Table 1.1: Ability Grouping a nd Its Effect on Resou r ce 

S.No 

1 

Utiliza tion. 

Catego ry of Responses 

Creates improved utilization 
atmosphere 

2 Makes the use of the scarce 
resources to deve lop the 
potentials of the few abled ones 

3 

4 

5 

Ena bles the use of the limited 
resources to develop the 
potentia l s of t he s l ow learners 

See no contribution with r egard to 
t he use of resources 

No response 

Total 
* Academic ~taff. 

No. % 

38 28.8 

20 15.2 

12 9.1 

58 43.9 

4 3.0 

132 100 

NB . All Sums o f Respondente 
me mbe rs and all Sume (668) 

that become . 132 are staff 
a r e etudent ' 13' re s ponses. 

As it is indica ted in the t a bl e , 43.9% o f the membe rs of 

the academic etaff r es pondents responded that they "Bee no 

con t ributio n o f the grouping practice on t he u t ilization of 

the \8cho0 1e ·· r eeourcee. According to the opinion o f the 

maj o rity of t he r eepondente ( 43.9%)there are no differencee 

in the use o f reeourcee which are c reated ae a resul t of t he 

grouping practice. Howeve r, eome of the r eepondents, (28.8%) 

ha ve expressed the ir v i ew that the grouping practice c r eates 

an improved r esource util i zation atmosphere. 
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The responses of the sample students to a relatively 

similar questions also showed/ revea lsdithat there a r e no 

differentiations in the use of the schools' resources; that 

is, in the assignment o f teachers, t h e u se of laboratories 

libraries, schools' fields, etc. 

Table 1,2 Abili ty Grouping and Priority in the 

5. 1'10 

1 

Allocation of resources 

Category of Responses 

The special c l ass students get 
priority 

2 The non - special class students get 
priority 

3 Both groups get with out any 
prio rity 

4 I don ' t see any s uch activ ities 

Tota l 

As it is shown in the t.5.ble, 41. 1% o f 

Respondents* 

No. % 

251 37,6 

56 8. 4 

275 41. 1 

8 4 12.9 

668 100 

the l'espondents 

said t hat both groups are provided with the chance of equal 

opportunity t o exploit the schools' human, p hys ical, Itlaterial 

and other resour cr::e. The majority of the respondents, 

(41.1%) expressed that there are no differentiation in the 

reSOllrce alloc~tion. In other words, both groups get equa l 

services from the ec hrJols. Quite a lo.rge number of the 

student reepond ents, thre": hlmrlred ·"no eeven (46%) responded 
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that as there is a differentiation in the assignment of 

teachers. laboratory equipment and some supplementary 

materials either to the specia l gro ups ( 37.6%) or t o the non-

special (8.4%) students. 

Therefore . even if the f.;chools· administrative bodies and 

the academic staff r esponded negatively t o the questions 

posed to them regarding the resour ce allocation. the student 

respondent three hundred and ninety five (59%) in general 

and . most o f the non -special c l ass students in particular 

think that there are differentiations in the resource 

allocation. In this regard. the special class students are 

those who a r e "bes t" served by the schoo l s. 

Howeve r. the discussions and the interviews made with the 

concerned bodies confirmed that there have been prio r 

intentions t o allocate mo r e resources for tho se who would be 

in the special c lasses than to the non-special class 

s tudents. However. because o f v ar i o us r easons they didno t 

implement it. Besides this. in a ll the observations r!lade in 

the c l ass r oortt6 J those teachers who were t eaching in the 

special classes were also teaching in the non-special 

c l asses. They al l were using the same l esson plans. lecture 

notes and instructional materi a ls. Th ey informed the 

r esea r c her as they take all their students into the 

laboratories wttefi~ver tt,ere are l~b0ratory exp~riruents , 
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Even though most of the students respondents in general 

and the non-special class students in particular think or 

feel that as if there are special privileges to the special 

c lass students the observations made and the interviews 

conducted with officials proved that there are no such 

differentiations. This is done because of the absence of 

clearly set guidelines from those who initiated the practice 

and the continuous complaints from the other senior secondary 

schools (Tefera Bitema, 1992). 

Therefore, the abil i ty grouping in the six secondary 

schools has not contributed much to the allocation and 

utilization of the schools" resources. Thus, the effect of 

the grouping practice with regard to the possibility of the 

utilization of resources is n o t as such different from the 

previous practice of heterogenous grouping. There have been 

no special attention to any of the groups (Bonsa and others, 

1991 : 72). Researchers such as Garry and Kingsley ( 1970: 270) , 

Yates (1966,54), Hightman (1977:51), and Goldberg, Passow and 

,Jus tman (1966: 1 ) found out that one of the purposes of 

ability grouping is .. to provide enriched educational 

experiences "'.nd to facilitate the use of special pe rsonnel or 

resources and help each student develop his / her potential." 

Hence, the grouping practice that doesn" t facilitate the 

provision of the different resources to the students 

contr ibutes little in the improve ment of the instructional 
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Section II: Ability Grouping and the Different Methods and 

Techniques of Teaching and the Adaptation of 

the Central]Y Designed Curriculum 

No rmally, when the students ' academic performance 

differences are reduced, teachers get more opportun ity to 

choose the best methods a nd techniques of teaching and adapt 

the centrally designed curriculum than when the individual 

diffe rences are too wide. This section deals with presenting 

and analysing the data o n methods and techniques of teaching 

and the adaptation of the centrally designeed currciulum. 

Table 2 . 1 Ability Grouping and Its Instructional value 

in the Application of Different Methods of 

1 

2 

Teaching . 

Category of Responses 

Helps the us e of differen t 
teaching methods singly or in 
combination. 

Reduces the criticisms extended by 
many educators be c ause of the 
frequent use of the l ecture 
method. 

3 Makes the use of some equipment 
and materials along with more 
methods that are impossible in a 
mixed group. 

4 Encourages the experimentation o f 
different t eaching strategies and 
ideas. 

5 Brings no improvement either in 
the selection and use o f the 
differe nt teaching methods or 
materials . 

Total 

Respondents :. 

No . 

40 30.3 

2 1.5 

13 13.6 

36 27.3 

36 27.3 

132 100 
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As it is indicated above, the opin i o n of 30.3% of the 

respondents expressed that the grouping practice helps 

teachers use the different teaching methods either singly or 

in comb ina t ions. Similarly, about 27 .3% and 13.6% of the 

respondents expressed that the practice encourages the 

experimentation of different teaching strategies and ideas 

and at the same time, it IIJakes the use of different materials 

and equipment possible which are most of the time impossible 

in a heterogeneous groups respectively. The finding is 

similar to what Garry and Kingsley (1970:272-273) found out 

in the ear ly 1970s. 

However, 27.3% of the respondents feel that it brings no 

improvement either in the selection and use of the different 

teaching methods or materials. Although the majority of the 

academic staff members responded that the practice help to 

use different methods of teaching singly o r in combination 

and diffe rent mate rial s and equipment, most o f the observed 

teachers used the lecture method most frequ e ntly. The use of 

the diffe rent instructional materials and equipment was 

limited. Th is is may b e due to the la r ge size of the 

students in both the special and the n on -special classes . 

This is justified by the respo nses given by the students to 

the question posed to them about the most frequently used 

method. In their r esponse , they ranked, the lec ture methods 

first, (47.8%), problem solving, 16.3% discussion, 15.7% and 

the demonstration, (8. 1~{,) methods from the second to the 

fourth . Some 1:.1~ of the respondents 



84 

responded that as their teachers use the different methods 

alternatively. 

Generally. all the instruments used to collect data on 

the use of the different methods of teaching proved that the 

teachers use the lecture method more than any other possible 

teaching methods where t.here are l ow range of individual 

differences. Besides this. some of the teaching methods. 

such as the problem solving and discussion methods could have 

been best used where the range of individual differences are 

low; that is. in this particular case. in the special 

classes. Because. there is the assumption that the students 

have the ability to carry out independent activities with 

littl e help. However. t.he teachers have been observed using 

the same method(s) of teac hing for both groups of students. 

In this case. t .he ability (achievement) grollping has not 

created any condi tion that brought c h ange in the use o f 

teaching methods. In addition to the different methods. the 

use of the different techniques of teaching is poss ible in a 

homogeneous groups. 
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Table 2 . 2 Ability Grouping and the Application of 

Different Techniques of Teaching by Teachers. 

S.No Category of Responses 

1 Use some of the listed techniques 
less frequently 

2 Use the mentioned techniques more 
frequently for the Students' 
abilities and pace of learning are 
sirnilar. 

3 Are not interested in the use of 
the different techniques. 

Total 

Respondents* 

No. % 

64 48.5 

40 30.3 

28 21.2 

132 100 

As i t if~ indl<:; ..... ted in the t ..... ble, tha.t most of the 

academic staff, (48.5%) responded that some of the different 

techniques, such as motivation. reinforcement! case studies, 

question ing, simulation, role playing, verbal and non-verbal 

comrolJ.n ications, etc J are in use less frequently. The 

observation made in t he actual processes of teach ing also 

have revealed that most of the teache r s have not been seen 

using either the positive reinforcement s or the negative 

oneB. Fewer teachers in the non-special classes have been 

observed blaming students for disciplinary problems and for 

not completing their assignments . What is o bserved is that 

they were using the lecture methods of teaching without any 

additional technique(s) of teaching. Most of them have not 

been seen either praising o r blaming. 
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Of course, the use of t he different t echniques of 

teaching require i nte nsive training and the dedication of 

every t eacher. It needs a lot of time t o se l ect, prepare and 

a pply t he m with t he method selected at t he right time. Be it 

knowingly o r unknowingly the t eachers have not be en using 

ei ther the r e info r cementf; or the puni s hments, and other 

devices. 

However, t eaching becomes effective if the r e are cho i ces 

of methods and techniques that are effective. The use of the 

different t echniques makes the topics under treatment more 

understandable, eas ier, more s impli fi ed, interes ting and 

durable. Teacher ' s approval or disapproval may encou r age, 

mot ivate , reinforce the Student or discourge, irri tate, or 

negatively r einforce him / her ( Az eb Des ta , 1991). 

In add i t i o n to th i s, o ne o f the rationales f o r 

h o mogeneous ability gro uping in otha r countries is that it 

a llo ws teachers to deal app r o pr iate ly wi th the students who 

have diffe r e nt abi lities and n eeds. I t is done to reduce 

confr ontation with the same curriculum a nd teaching t hem by 

ide n t i ca l meth ods (Yates, 1966) . I t is d o ne to provide t he 

c hance to learn mo re and deeper with the appropriate method. 

Regarding this, researchers suc h as Abadzi, ( 1985: 81) a nd 

Jonson ( 1970 : 171 ) and o thers try t o relate abili ty g r ouping 

to methods of teaching. Acco rding to these figur e s, ability 

grouping is use d t o prov ide s eparate instruct i o n whi c h are 
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not available to the regular students, a l ong with better 

teachers , opt i ona l materials to supp l ement t he curriculum. 

and above a ll, "to make basic changes in teaching methods and 

cou r se content, assuming that the differe ntiation of methods 

and cours e content would r esu lt in higher ach i evement b y all 

ability leve l s. " 

Therefore, the 

mod ification of the 

abi li ty grouping practice without 

curriculum, especially without the 

differentiation of teaching methods and techniques is 

cons idered as a "simple and futile administrative activity" 

as Mehdi and Massow (1976: 56) expressed it. The use of 

different me thods and techniques of teaching is possible. 

because of the l ow range of individual difference in the 

academ ic performance l e ve l s. Unless it is d o ne t o make the 

use of different. methods a nd techniques of teach ing and 

subsequently get an improved academic achievement. the very 

idea of ability group ing in the schools is questionable . 
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Table 2 . 3 The Extent of the Modificat i o n of the 

Cur riculum to the Levels of the Students ' 

S.No 

1 

Abi lity 

Category of Responses 

They adapt the content of their 
subjects by simplifying it to the 
low ability students by and 
enriching it to the high avility. 

2 They adapt the content by 
accelerating the subject matter to 
the high ability groups. 

3 

4 

They adapt the content by reducing 
some of it to the low ability 
groups while by adding some to the 
high. 

They adapt by all means they think 
suitable. 

5 They don ' t do any adaptation 
either through modification or 
acceleration of the subjects they 
teach. 

Total 

Hespondents* 

% 
No, 

18 13.7 

14 10.6 

42 31.8 

10 7.5 

48 36.4 

132 100 

As it is indicated in the table, 36,4% o f the academic 

staff showed that t here are no attempts of modifications or 

accelerations of subjects taught. They don't adapt them to 

the level of students ' pace of learing. On the other hand, 

quite a l".rge number of the "'.ca.demic st."ff, (31.8%) responded 

that they adapt the content o f their subjects to the level o f 

their students ' pace either by reduc ing some of t he contents 

o r by ."dding o r e n ric h ing the cont"'nt . depending on the 

gr ~)up t3 
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Al though the levels and methods o f adaptation of t he 

content to the different groups are different. most of the 

teacher (63.6%) do adapt the centra lly designed curriculum . 

The obse r vations made in some o f the c lasse s and the 

discussion made after each observations have proved that 

there have been attempts to mo dify the content o f instruction 

to the le vel of students ' learning pace. 

modifications have not been so significant . 

Ho wever. the 

The teachers 

have been us ing the same l esson plans J lecture notes, 

instructional mater ia ls . etc. to both g r oups. 

Those teachers who go only to the special o r t o the n o n ­

special c l asses also have informed the researcher that they 

do stick to the centrally designed curricu lum and t he 

textbooks issued. What t hey only do is to increase the 

number of exe r c ises t o the special c l ass students f o r they 

like to solve o r do on mo re problems and exercises. 

Similarly. the teachers in the non -special classes also use 

different illustrations. examples and presentation of cases 

to ma ke the lessons unde r s tandable. Ho wever . the attempts t o 

modify the curriculum to the level o f the students seems so 

l ittle. It i s done to some exten t because of the c ha llenges 

in the spec ial classes a nd the no n - responding nature o f the 

n on-special student s . 

Accord ing to many e ducat o rs. such as Anderson (196 4:) 

S lavin . ( 1988) . Yates ( 1966) the grouping of students on the 
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basis of their ability or achievement reduces the range of 

individual difference in the leve l o f academic performance . 

Therefore, it solves the problems that teachers face in the 

modi fication of the curriculum in general and t he content of 

each subjects in particular . For instance, the enrichment of 

the content to meet the needs of the high ability students 

cannot create a burden on those l o w ability students. 

Similarly, attempts to simplify the content of every lesson 

to the level of the low abi Ii ty students could not be 

redundant and a boring one for those high ability students . 

Hence, the narrower the range of the individual differences 

the easier is the modification or the .~d'-'.ptation of the 

centrally designed curriculum (Slavin, 1985; 1988). 

But, in the case of the six Addis Ababa Secondary 

Schools, what is most generally observed regarding the 

«.od ification either through enrichment or acceleration of the 

subjects is that teachers in the special classes cover their 

lessons earlier than in the non-spec ial ones. They allow 

discussion after every lesson for they get time. Besides 

this, modifications have been possible as long as they have 

contributions to the preparation for the ES LCE according to 

some of the schoo l s ' directors and teachers. It has been 

possible as long as it doesn "t take more time for preparation 

and does not make any conflict with the existing soc ial 

reality. All the departments and the deputy directors have 

b~en checking the lesson plans o f all te~chers whether t hey 
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are along with the syllabi and textbooks for the grades or 

not . 

Despite all the above mentioned administrative conditions 

about the modifications, there are specific requirements that 

must be fulfilled to do it. According to Elliso r (1960), 

Turney (1931) Wils o n and Schmits 1978) the requirements 

inc ludes the presence o f instructional materials. 

availability o f enough time to prepare reading materials or 

list of spec ific references, exercises, knowledge of the 

students' area o f interest, academic background, level of 

maturity, their ability to work independently, the time they 

have to do additional work, the will of the school community 

to provide ld th all the r equirements, and work together. 

Otherwise, adaptation of the centrally designed curriculum to 

the levels of students' becomes very difficult if not 

impossible. 

In addition to this, according to Hassen (196 4:112 ) , 

Garry and Kingsl ey. (1970: 272) "both the high and t he low 

abili ty groups benefit equal l y, if the cent r a llY designed 

curriculum is modifi e d according to the students' pac e of 

le a rning". But, the case in the Addis Ababa Se nior Secondary 

Schools is different. The main purpose of the grouping 

practice has been to make all the efforts and invest most of 

the resource to the special cl a ss students and enab l e them 

pass the ESLCE and join the higher edu c atio n institutions. 
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Ho wever, because of the differe nt problems encountered and 

absence of c lea rly set guide lines, and absence teac hers ' 

involvement in the planning and decisio n making activities, 

the modificat i ons of the c urriculum or the me thods of 

teac hing have not been ma terialized. The grouping of 

s tudents became a n end in itself rather t h an being a means to 

achieve the des ired object ives through the right kind o f the 

instruc tional process. Students we r e asked to give their 

opin ion on the present conditions and how the cu rriculum f o r 

each of them be. 

Table 2 .4 : Students ' Response on the Modif ication of the 

Curriculum , Methods and Ma terials f o r the 

GrOllPS 

S. No Category of He eponees Respondents* 

No. % 

1 I s trongly agree 334 50.0 

2 I agree to some extent 186 27.8 

3 I have no opinion 30 4 . 5 

4 I disagree 2 1 13 . 6 

5 I strongly disagre e 27 4 . 1 

Tota l 668 100 

As it is shown in t he above tab l e, the maj o rity (77.8%) 

o f the r espondents ag r eed with the argument that "the 

modification of the curriculum, methods and instructional 
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components to the level of the l earners means adapting the 

content and the activities of the teacher a nd the students ' 

according to the requirements of effective instructiona l 

process. That is adjusting the subject matters and the 

methods of teaching to the students. 

Natural ly, most students need to satisfy their 

intellectual or spiritual needs; the needs to know more, 

deepe r a nd make them durable and functional . They want to 

get the sk ills of acquiring knowle dge and further abilities 

and skills of doing things by the mse lves. They want t o go 

a l ong with time and its requirements with what is soc ially 

recognized and highly valued. Thi s cou ld be possible if the 

l esson s of each instruct i on a re prepared and presented in 

acco rdance with their abilities and rate o f l earning. 

Therefore, the ability (achievelnent) grouping become s an 

effective means of influenc ing the students' academic 

ac hievement if and only if there is IIJodifications and 

adjustlne nts. Adhering to the centrally des igned curricu lum 

and making no adaptation in me thods re s ults in no 

improvements in the students' academic performance. 

Most educators ag ree with the argume nt that the main 

purpose o f ability grouping is to meet individual needs by 

d i ffe r ent i ating the instructional process. They propose the 

modification of the c urric ulum , t he adaptation o f the 
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teaching methods and the use of the instruct ional materials. 

Because curricular modificat ions, in organization, enrichment 

and acceleration according to the pace o f the students and 

the wise use of the instructional resources are the main 

factors for the improvement of the students " achievements 

(Harris, 1960; Reid and Associates", 1981; and Lawson, 1957). 

Without such organized activities no group would get benefit 

from the grouping pract ice. It rather facilitates the 

negative effects on the students " emotional and social life. 

Hence, the ability grouping practice in the six senior 

secondary schoo ls of Addis Ababa may be taken as a plan left 

aside by its initiators. However , teachers who had not 

participate in the decision making processes have no idea as 

to how they should do. They s imply go to the c lass8s 

wherever they are assigned and face whatever they get. Of 

course, the challenges they face in the special classes and 

the non - responsive nature of the non-special students, some 

teachers have begun modifying their lessons according to the 

level of the students. Thus, it seems impossible to get 

improved or differentiated instructional activities, and 

improved academic achievements from the grouping practice. 

Thus becomes a reality for there are no curricular 

differentiations and methodo l ogical adaptations that fit the 

students" pace. 
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Section III: Ability Grouping and the Acadea1c Performances 

of Students. 

In this section, the ESLCE results of the three selected 

senior secondary schools; namely Bole, Yekati t and Tikur 

Anbesa are assessed. In each school the mean scores of four 

groups, where group 1 (1987), h eterogeneous; group 2(1988), 

heterogeneous, group 3 (1989), homogeneous and group 4 (1990) 

homogeneous are compared. The comparis o n is done for special 

class and non-specia l class students. 

In the comparison, the means of the special class and the 

non-special c l ass students a r e ca l culated first. Then one 

way c l assif ications ana lysis of variance is used to determine 

whether there is a difference among the four group means or 

not. This is a single test of a null hypothesis that the 

po pulation means, Ml, HZ, M3, M4, for the f OLlr groups are 

ide ntical. This hypothesis is t es ted against the alternative 

hypothesis that at l eas t one group of mean differs. 

The null hypothesis that the population means are the 

same in all groups is tested by the use of the statistic. 

F= Mean Square BetweAn gro\!ps 
Mean Square within groups 
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The test compares the empirical F value. calculated from 

the observed data. with the tabulated values of F which has 

4-1= 3 and 4(n-l). (Where n is the number of observations) 

degrees of freedom. in F table at a test size d= 0.05 . The 

testing procedure is as foll o ws. 

1. If Fc. F calculated. is greater than Ft. F tabulated 

reject the null hypothesis and accept that there is a 

significant difference among the group means. 

2. If Fc is less than Ft accept the null hypothesis that 

there is no difference among the group means. The 

detailed theory and practice that. justifies these is 

found in Snedecor G.W and CoChran W.C (1964) and Winer 

B.J. (1971). 

3.0 Data Analys1s and Results 

Table 3 . 1 displays the analysis of variance results of 

special class students· of Bole secondary school as reflec ted 

in the ESLCE. 



Table 3.1 

Sr)l= of Variation 

Between GrY)llP6 

Hi thin GrY)l1P6 

Tot..al 

97 

Analysis of variance for Bole Special class 

Students 

SS 

15.239 

66.054 

81. 293 

df 

3 

116 

119 

5 .08 

0 .57 

Fc 

8 .9 

Ft Remark 

2.70 Significant 

Difference 

The result of the analys is shows that there is 

significant diffe r ence between t he mean scores of the 

different groups in their ESLCE. The r efore. the assumption 

that there is no difference between the different groups o f 

the special c lass students in their achievement in the ESLCE 

i s rejected. In othe r words. the data show that there is at 

l east one pair o f groups that has statistica llY significant 

difference at 0 .05 leve l . 

However. the pres e nce of a difference and a rejectio n o f 

the assumption still l eave us to go i'lrther a nd a nswe r the 

quest ion" which groups sho w significant d ifferences? ". Thus. 

we ha.ve t o make a further teBt t o find o ut the cause o f 

reject ing the very assumpt i on . 

test. as a procedure to inspe ct all differences between all 

Here. t he s et o f ranked means is divided 

into subsets whi c h are consi s tent with the hypothes is o f no 

differences. The teet procedure f ocuses upon a Series o f 

ranges rather than a collection of differences between t he 

expected va lues of order et8tisticB . For this purpose , the 

er e i:., . 'r. i .: ., ~-. "l ::; 1 • '~'i 
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Where r, is the number of steps the two means are apart 

on an ordered scale. That is, if the rank order of Xi is a 

and the rank o rder of Xj is b, t.hen r= (a- b /+ 1 ) . The n is 

the number of obse rvation in each of the means and is assumed 

to be the same. If Ni ' s are different., n is the harmonic 

mean of Ni ' s. Thi s is n= "'K_:--__ -:-
1. + 1. + 1.. 1. 
N2 N2 N3 Nk. 

Then, t.he critica l valves for qr are found in the tables of 

the standardized range statistic with degrees of freedom, r 

and N-K (N-K is the degree of freed om of the within groups.) 

- -The test c riterion is that "if Xl Xj is greater than 

qr MSW , there is a significant diff e r ence bet.ween group i and 

j " (Winer, 1971). Based on the above elabo ratio n the test of 

all pairs o f means of Bole Secondary school ' s Special c lass 

student.s are made. Summary of the result is given in table 

3.2. 
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Table 3.2 Test on Difference Between All Pairs of Means 

for Bole Special c lass Students. 

Group 

Mean 

3 2.49 

2 2.85 

4 3.01 

1 3.48 

* The astricks 

differences. 

r 

q.05 (r, 

q.05 (r,116) Vt1;:;W 
n 

3 2 4 1 

2.49 2.85 3.01 3.48 

0.36 0.52* 0.99* 

0.16 0.63* 

0 . 47* 

(* ) here and in the next couJparisons 

2 3 4 

116 ) 2.80 3 .. 36 3.69 

0.39 0.46 (J . ~,1 

show 

The first teet is ma de betNeen the tHO means that are 

four steps apart, that is 1'=4. The c ritical valve is 0.5 1. 

Since the difference is 0.99, the hypothesis that H~= Hi is 

contradicted by the data, Then, the next test i6 between two 

means which are three steps apart, that is, between, 2 and 1 

and betHeen 3 and 4. In both easet;. the differences are 

greater than the critical value 0.46 . Therefo re, the data 

contradicted the hypothesis that M2= Hi and H3= H4 . 
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The difference between the two means that are two steps 

apart is tested next. The cr itica l va l ue is 0.39. Among the 

differences whi c h are two steps apart. only 0.47 is greater 

t han 0.39 . Hence . the data contradi c ted the hypothes is 

H4 =H3 . But the data don "t contrad i ct t he hypothes is H3 = H2 

and H2= H4. Thus. group one differs fr om the rest o f the 

groups . Th o ugh group 3 and group 4 a r e h omogeneous. the 

achievement mean score shows a difference. But there is no 

difference between three (3) homogeneous ) and two (2) 

(heterogeneous) an d between 2 (heterogeneous) and f our (4) 

.( h omogeneous) . 

In general. there are statistically significant 

differences in four (66.7%) out of six possible difference 

cases and no significant differences in two (33.3%) out o f 

six poss ible difference cases. Out of f our possible matches 

between heterogeneous and homogeneous classes. two pairs. 

gro up 1 with group 3 and 4. s h o wed a difference but two pa irs 

(g r o up 2 with group 3 a nd 4 ) showe d no d ifference. I t is 

o b s erved that t .here is a difference wi thin a homoge neous 

groups and likewise. within the heterogeneously gro uped and 

treated c lasses. 

Thus. it is very unlikely to conc lude that there are 

differences betwee n th e achievement o f the students of the 

homogeneously grouped and taught students and that of the 
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heterogeneously grouped and treated students, as it is 

reflected in the ESLeE results at Bole Secondary School. 

Similar comparisons between the results of the non-special 

students are summarized in table 3.3. 

Table 3.3 Analysis of Variance for Bole Non-spec ial 

Students . 

Sourc-e of Variation s.s 

3.54 

Withirl GrouP6 36 .95 

Total 40.49 

df 

3 

116 

119 

t1.S Fc Ft Remark 

1.18 3.69 2.68 Significant 

0 . 32 Difference 

As it ie ehown in 'the table, there is ." et.5.tietically 

eignific8.nt difference between the groupe. Therefore, there 

ie the need for further teet for the differencee. Table 3.4 

displays the comparison between all possible pairs of 

difference. 
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Table 3.4. Tests on Differences Between All pairs of 

Means Bole Non-special class students 

Gr oup 2 3 1 

Mean 1.94 1.95 2 .25 

2 1.94 0.01 0.31 

3 1.95 0.30* 

1 2.25 

4 2.32 

r 2 3 4 

q.05 (r . 116) 2 . 80 3 .36 3.69 

q.05 (r.1 16I Ut1 RW 
n 

0 . 29 0.35 0 .3 8 

4 

2 .32 

0.38* 

0.37 * 

0 . 07 

As it is indicated in the table above. there are 

signifi cant differences between 3 ( homogeneous) a nd 1 

(heterogeneOU6), 2 ( hete rogeneou6) and 4 ( Homogeneous groups 

which were treated differently. There i s also significant 

difference between 3 ( ho mogeneous) and 4 ( ho mogeneous) groups 

whic h were similarly treated. 

On the contrary. the test also shows that there is no 

differe nce be twee n 3 and 2 . 4 and 1 which were differently 

t reated. and between 1 and 2 which were similarl y treated. 
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Table 3.5 disp l ays t he ana lysis of variance results of 

special c lass students of Tikur Anbesa Seconda ry school as 

ref l ected in the ESLCE. 

Table 3.5 Analysis of vari a nce for Tikur Anbesa specia l 

c l ass students . 

Sc..>lJr(,'e of Variat iun S.S df t1.S Fc Ft Hf'.:IOO.rk 

Between Gr'..>IlPB 3. 13 3 1.040 2.67 2.70 No 
Si.gr,ificant 

Within Gr<..>IlPB 38.63 99 .39 Difference 

Total 41. 76 102 

As it is shown in the above table, there i s no 

significant difference between the group at 0.05 leve l. 

The refore, tr,e .;.ssumption that tbere is no difference between 

the different groups; the heterogeneously and homogeneous ly 

grouped .;,nd treated students' achievement is accepted in the 

case of Tikur Anbesa ' s secondary schoo l . SiltJilar results 

bave been found from the corrlP ·;.r isons betwee n the non-speci.:.l 

groups . Th~s, there is no need f o r further tests f o r Tikur 

Anbesa. However, Table 3.6 displays t he analysis of variance 

of results of the non-specia l c l ass students of Tikur Anbesa 

secondary schoo l . 
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Table 3.6. Analysis of variance f o r Tikur Anbesa Non-

Specia l Students . 

Sc)urce of Variation S.S df M.S Fc Ft Rerr~rk 

Between G!'I'" ... .lPB 1. 27 3 0.42 2.1 2.7 No 
Significant 

Within G!'I'" ... .lpt; 20.11 101 0.20 Difference 

Total 21.38 104 

Here too, the aSF~umpt i on that there is no difference 

between t he me·~n achievement of the different groups is 

accepted. Thus, there is not test for further identification 

of the where about. 

In these two cases, there are no significant differences 

in the academic achievement of the students as reflected in 

the E5LCE. The probable reSSODS for the abBence of 

differences could be many a nd var i ed . However, t he 

educational background of the students seems more than any 

o ther factors. They more o r l ess come from limited and 

highly praised feeder junio r secondary schools. 
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Table 3.7: Analysis of Variance for Yekatit 12 Secondary 

School Special Class Students . 

SrJUr<:.-e of Variation 

Between Gr.-JlJPB 

Wi thiIl Gr.-JlJPB 

Total 

"C ,-"J 

2.40 

10.05 

12.45 

df 

3 

116 

119 

MoS Fc 

0.8 9.19 

0.087 

Ft Rem.~ 

2. 70 Significant 

Difference 

As it is indicated in the table, there is a significant 

differe nce between the means o f the differe nt groups of the 

s pec ial c lass students o f the schoo l . The comparison o f the 

mean differences of the groups reveal the following. 

Ta ble 3 . 8 - Teste on Differences Between All Pairs o f Means. 

Gl' OUP 3 4 1 " <-

Mean 2.92 3.20 3.2 4 3.28 

3 2.92 0 . 28* 0.32* 0.34* 

4 3.20 0.04 0.08 

1 3.24 0 . 04 

2 3.28 

r 2 3 4 

q 0.05 ( r , 116 ) 2.80 3.36 3 . 69 

q 0.05 (r,1 16) 0.15 0.18 0.20 
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As it is shown above, the differences are between group 

3 and all the rest groups. The means of group three is less 

t,han all the means . It is the result of the first 

homogeneously treated students; that is, the special classes. 

The reasons mayor may not be the grouping practice. 

However, the earlier achievements of the students, - the 

heterogeneously grouped high ability students showed better 

results than the next two of the h o mogeneously grouped ones. 

Thus, the differences are not infavour of the homogeneous 

ability grouping. 

Table 3 .9 Analysis of variance for Yekatit 12 Secondary 

School Non-Special Class Students. 

;YJurce of Vari.9.tion :3.'3 df MS Fc Ft RelO<>.rk 

Between Grc.JiJP6 4.87 3 1.62 54 2.70 S1gr,ificant 

Wi thiI, Gl':')pfj 2 .93 116 0.03 Difference 

Tot" ll 7.8 119 

There is a signific ant difference between the 

groups. That is, the Critica l va lue f o r the groups is 54 

which is greater than 2.70; the tabulated value. The next 

step is t o find out where the differences are. Therefore the 

test o n the differences of a ll pairs of the means is 
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Table 3.10 - Tests on Differences Between All Pairs of Means. 

Group 

Mean 

1 2.15 

3 2.48 

2 2.65 

4 2.65 

q 0.05 

q 0.05 (r .11 6) 

1 3 2 4 

2.15 2.48 2.65 2.65 

0.33* 9.50* 0.50* 

0.17* 0.17* 

r 2 3 4 

( r. 116 ) 2.80 3.36 3.36 

.~ V n 
0.09 0 . 11 0 . 11 

As it is indic ..... ted abOVe in the t ..... ble. there are 

differences between all pairs except between group 2 and 

group 4. Of the differences three of them (60%) are between 

the heterogeneous ly treOl.ted students . Th ..... t is betlleen gro up 

1 o n o ne h a nd and. 3&4. and between group 2 and group 3 on 

the other. As it can be seen from the mean. there is only 

one mean 1990/ 91 (2.65) Ilhich 1s gre ..... ter o r equ ,;,l to the 

other meOl,n s. 

Although. o f all o f the comparisons ma de , three f ou rth 

(75.0%) Showed significant differences as a whole. the 
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The further comparison of the results of 1987 / 88-1988/89 to 

that of 1989/9 0-1990 / 91 showed that 57.5% of the differences 

are because of the higher means of the earlier (heterogeneous 

groups) Students. In general,more than 50% of the comparisons 

showed significant differences. which cannot be taken as 

differences solely caused by the ability grouping. This is 

true, because of the many variables that the practice in the 

schools is lacking. That is, there are no significant 

accompanied activities after the grouping . 

However, most of the staff members and the students have 

a posit i ve attitude to::.wo.rds the grouping pract ice in light 

of the possible advalltages it renders in rai sing the academic 

performances of students. The average or mean rank of the 

poss ible advantages of the ability grouping practice in the 

sample schools shows the f o ll ow ing. 
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Table 3.11 Ability Grouping and its Effects on the 

Academic Performance of the Students* 

Rank 

1 

Categories of Items 

Enables students to be better challenged 
to do at their best for they are with 
their similar peers 

Makes academic success within the 
capabi li ties o f those who are hard 
working irrespective of their group. 

3 Results in high academic achievements by 
reducing heterogeneity and making 
teaching easy. 

4 

5 

Improves the teaching situation thereby 
satisfying students ' personal needs and 
teachers " systematic instruc tional 
skills. 

Helps to realize the adaptation of 
methods. tec hniques. materials of 
instruction according t o the rate of 
progress of the learners. 

6 Allows students to advance at their own 
rate 

7 

8 

Reduces the range of individual 
differences and makes differentiation of 
instruction possible 

Ma kes a greater difference in what. how 
much and how well is learned and the 
qua lity of instruction. 

9 Makes all students put forth their 
efforts when they are gro uped 
horuogeneouB!Y, 

10 Accentuates sel f -d iscove ry and 
individualizatio n o f instruction. 

11 Benefits the l o w and the average 
students more than the special ones for 
there is modification in objectives. 
curricular o rganization and ma te rials 
used. 

Academic St.aff 

Average 
Score* 

3.89 

4.84 

4.91 

5.02 

5.23 

5 . 26 

6.2 1 

6.8 

6.94 

7.77 

8 . 72 
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As it is indicated, the ranking shows that the students 

are better challenged when they are with their similar peers, 

and it is assumed that it makes academic success within the 

capabi lities of each student. It is also mentioned that the 

practice reduces heterogeneity; improves the teaching 

situation; help the adaptation of methods; techniques, and 

instructional materials, and makes the differentiation of 

instruction possible so as to help each student progress at 

his/her own pace. It is also stated that the ability 

grouping practice makes difference in what, how much and the 

h o w well of instruction o r how well the student has l ea rned. 

In general, most staff members do agree with the 

class ificat i o n o f t he students into g r oups in principle. But 

they disagrees with the c riter i on used to gro up th e students. 

Because the re have been students in the special c lasses who 

have not been better than their peers in the non-special 

c lasses . Contrary to t.his, t.here have been some clever 

students who are bet.ter than most of t.he special c lass 

student.s in t.he non- s pe c ial groups. Ho wever, some of the 

students who have been gro uped in the special classes have 

asked the deputy director of Yekatit 12 secondary school to 

be regro uped into t.he non-special c l a sses. Nevertheless , the 

ma j o rity o f t.he s tude nts, (68.7%) r es po nded that the ability 

grouping practice "increases the academi c and soc ial success, 
.. 

~ reates h e althy compet iti o n a mo ng their own group ( 48 .4%) , 

and 67 . 2% and 58 . 8% r es po nded that "it motivates and 
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challenges them to wo rk harder and better in their own pace " , 

and "it increases their classroom participation without any 

fear" respectively. 

Although the results in the academic achievement, mainly 

in the ESLCE, had shown significant differences in most of 

the cases, the differences are not wholly due to the grouping 

practice. Instead , some of the heterogeneously treated 

students had been better in their ESLCE results than the 

homogeneously grouped and taught students. So it is 

impossible to conclude from what is found that the ability 

grouping practice has improved the academic achievement of 

students. Because similar Studies conducted on the effects 

of ability grouping on the academic achievement (Goldberg , 

Passow, and Justman, 1966, Yates, 1966; Hassen , 1964; Johson, 

19 70; and Slavin, 1988 ) have showed that academic achievement 

cannot be imp r oved by ability grouping itself, but by what is 

done after the grouping. That is, the modificatio n of the 

curriculum, the adaptation of methods and tec hniques of 

teaching and in the utilization of resources. Therefore, in 

the absence o f the necessary actions - tha t should accompany 

the abi 11 ty grouping one cannot put much credit for the 

grouping practice as a factor for a few better results in 

some groups . 

Wh en we observe the real c l assroom activities, some 

students from both the special and the non-special groups 
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disagree with the grouping practice. According to the 

opinion of some students, some teachers either ignore or 

undermine the capacities of the non-special class students 

and try to teach every minor points or steps in their 

subjects. Similarly, some of the special class teachers 

present their lessons by giving the highlights and leaving 

the students to wo rk by themselves. This happened because of 

the expectations the teachers have about the two groups. Of 

course, both of these situations have a ffect e d 

learning process . This has bee n seen in 

the teaching -
\ 

the observed 

classes. A few teachers give more examples and use more 

illustrations in the non-spec ial classes than in the special 

c lasses. 

Even though there are some significant differences in the 

students " academi c ach i evements, one can not generalize that 

they are caused by ability _ -. grouping. The Students of 

the 1987 / 88-1988 / 89 had better r esults than the 1989/90-

1990/ 91 in some years . Therefore, the diffe rences are may be 

due to othe r factors. Because ability grouping per se 

doesn ' t create an,' chal1ge in students achievement (Burr, 

1964). 

'!.-.,:. ... .;:-:,­
..:....-:.-;; 
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Section IV Ability Grouping and Its Effects on the Social 

and Ellotional Development of the Students. 

In this section, the level of agreement o f the t eaching 

staff on the positive and negative effects of ability 

grouping practice, the possible reaso ns of the r espondents 

for t he agreements, the observed characteristics of the 

special and the non-Special class students, the self-images 

of the students and finally possible reasons for the low 

self- images of some o f the respondents a r e presented and 

ana l ysed. 
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Table 4.1 Leve 1 of AgreelfJent of Respondents on the 

Argument that the Practice Has Positive and 

Negative Effects on the Social and Emotional 

Development of the Students. 

S.No Categories of Responses Respondents 

Teaching Students 
Staff 

No . % No. % 

1 I Strongly agree with 
the idea 18 13.6 305 45.7 

2 I agree with this idea 62 47.0 172 25.7 

3 I have no o pinion 4 3.0 43 6.5 

4 I disagree with the 
argument that it has 
negative effects 24 18.2 87 13. 1 

5 I strongly disagree with 
the argument that it has 
negative effects 16 12. 1 61 9.1 

6 No response 8 6.1 

Tota l 132 10 0 668 100 

As it is indicated in the t.able, t.he maj o ri t.y of the 

r es po nden ts, 60.6% of t.he t.eaching st.aff and 71.4% o f the 

st.udent.s agreed wi t.h t.he argument. t.hat. the grouping of 

student.s as specia l and non-spec ial has bot.h posit.ive and 

ne gati ve effect.s. Of course , almost. all practices that 

invo lve people with different abilities, mot.ives and l eve l of 

experienc es will ha ve bot.h pos itive and negat.ive effec ts o n 

all or o n at. least o ne o f t.he groups . The only thing t.hat 
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may differ is the level or degree of the effects. Thus, as 

a social practice ability grouping in the secondary schools 

has both positive and negative effects, though the intensity 

is different on each one of the groups. However, few (30 . 3%) 

of the teaching staff and students, (22.1%) disagreed with 

the argument. They disagree with the negative effects. They 

think that the practice has only posi ti ve effects on the 

social and emotional development of the learners . The list 

of r easons for their position show that the practice ensures 

satisfactory participation, encourages hard work, creates 

competition and avoids boredom, etc, Though the size of the 

respondents is low, the reasons given seem reasonable. 
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Table 4.2 The Rank of Possible Reasons for t he Support 

of the Argument that It Has Only Positive 

Rank 

1 

2 

3 

4 

5 

6 

Effects.* 

Categories o f Items 

Ensures satisfactory and free 
participation within the classroom where 
they are with their similar peers. 

Encourages every specia l class students 
to work harder by providing him/ her with 
constant reward from the social 
environment . . 

Creates emUlation, rivalry, pride and 
self-confidence among the special class 
students. 

Improves Student-Student and Student­
teacher relationships . 

Enhances t he learning o pportunity o f the 
specia l and t he non-special groups 
through cooperation among themse lves . 

Avoids the bo r edom of bright students by 
exc luding the dull students 

7 Increases the aca de mi c and soc i al success 
of the non-special class students. 

Makes individual attention possible to 
8 the non-special class students . 

Makes the special c lass students to be 
9 active in both curricular and extra­

curricu l ar activ ities. 

* Academic Staff. 

Average 
Score 

2.94 

3.22 

3.54 

4.82 

5.02 

5.18 

5.29 

7.08 

8.86 

As it is indicated in the table, the grouping practice 

is tak.en as a means that r::f1Sl.lres satisfactory and free 

participation within the claeerooffls, encou r a.gee every special 
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class students to work harder by providing a constant reward 

from the social environment, creates emulation, pride, and 

se If-confidence, and that it improves student-student and 

student-teacher relationships. However, the cooperation 

among the different groups, the reduction of boredom, the 

roles in increasing the academic and social success, and the 

possible attentions that are given to the non-special clas6 

students are among the least ranked items. 

Prac tically, the narrower the range of individual 

differences in the academic performances of the students the 

higher is the possibility of presenting one"s lesson 

according to the l earners " pace. Besides to this, the l ow 

abil i ty students don " t .. Suffer from the undifferentiated 

teaching" (Garry and Kingsley, 1970:272) which emanates from 

the heterogeneity o f the students " in their academic 

performance. It seems true that everyone in his / her group 

succeeds according to his / her level of work, and never feels 

inferior to anyone of his / her classmates. The students in 

each groups get acceptance in their own group. They play 

their social roles among the members of their group. They 

cooperate ar!Iong themselves and their relationships among 

themselves and with their teachers seem t o be at its highest 

level. 
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However, the grouping practice "s positive effects on the 

soc ial and emot ional deve lopments of the students don " t 

outweigh the negative effects that it creates on the 

different groups. There are a number of negative effects of 

the practice on the students. Many of the respondents who 

agree with the argument that ability grouping has negative 

ef fects argue by presenting possible reas ons. 
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Table 4.3 A Rank of Possible Reasons for the Agreement 

Rank 

1 

2 

3 

3 

5 

6 

6 

8 

9 

10 

11 

12 

that "the Grouping Practice Has Negative 

Effects" 

Categories of Responses 

Produges frustrati9n~ h9stility. guilty 
conSC10usness and lnIerlority complex 
among the non-special students . 

Creates low
1 

self-confidence. self­
coneept or ow self-image in the 
students of the non-special groups. 

Dooms the non-special class students to 
second class instruction and second 
class futures. 

Artificially inflates th~ self-esteem 
of the spec1a l class stuaents. 

Great~s a sQcial disobedience, 
aepenaency aestructiveness. 
uncoop~rativeness. lack of self­
control, etc, among the non-special 
class 6~uden~. _ 

Creates maladjusted deliquescent sub-
9ulture (aggression, abseQteeism. 
~ncrea6ed dropouts. cheat~ng 
rebelliousness. boasting. cruelty. etc) 

Creates Social stratification in the 
schoo l which is n ot stated in the 
national educational objectives. 

Creates poor roQdAl, low teacber 
expectat~on ang l?w 1nstr~~t!ona! pace 
among the non-~peGia l cla~~ ~tudents. 

Stigmatizes the non-special class 
Students. 

Aggrav &tes in~quall:'ties and 1eprives 
most of the adUlt ~fe exper~ences. 

Favour~ the ape9ia1 c lass students 
a detr~mental eLfects on the non­
special class students. 

with 

Promotes conformism as opposed to 
divergent t hinking and the perfection 
of democracy. 

% 
ReBPODSe S* 

60% 

48 

44 

44 

42 

38 

38 

36 

34 

28 

18 

14 

Academic Staff . 
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As it is shown in the table 4.3, the negative effects of 

the grouping practice on the non-special students are more 

than its effects on the special class students. 

Frustrations, inferiority complexes, low self-image and low 

self-confidence, the reduced class instruction and 

citizenship sentiments, disobedience, dependency, low self­

cont r ol, maladjusted behaviours , poor models, low teacher 

expectation, the stigma and the inequalities the practice 

c reates on the non-special c lass students are among the lists 

of the negative effects . It a lso affects the special class 

students by inflating their self-esteem artificially and 

making them feel superior to those who are grouped in the 

non-special classes. Tho ugh, it is the last in the rank, the 

grouping of students homogeneously, as it is currently 

practiced in the secondary schools is found t o promote 

conformism as opposed to divergent thinking and the 

perfection o f de moc r acy ( Kelley, 1975, Hassen 196 4 ). Because 

they have more similarity than their differences in thinking 

and in action. So, the l owe r the differences in thinking the 

lower the condition for the development of democ racy. 

Furthermo r e, the grouping practice i n the secondary 

school has created a feeling of a Know-all among the special 

class students and a sort o f unnecessary challenges in the 

class rooms . In addition to this, the respe c t teachers get 

from the school students are different. Teachers who are 

ASAigne d t n t h e n o n -App~ial classes are not r espected by 
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most students, thinking that they are not as knowledgeable as 

those assigned in the special classes as some of the school 

directors reported (Tefera Bitema, 1992). 

In general, the practice has both positive and negative 

effects on the social and emotional development of the 

students. It has created s o me characteristics that are 

observable in the student population, but uncommon when they 

are heteroge neously grouped, especial l y by the low ability 

students. 
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Table 4.4 Commonly Observed Characteristics of the 

Rank 

1 
2 
3 
4 
5 
6 
7 
7 
9 

10 
11 
12 
13 
14 
15 
16 
16 
18 
19 
20 

Special Class Students 

secondary Schools. 

Characteristics 

Desire to excel (exceed) 
High Intellectual Curiosity 
Self-Reliance 
Independence 
Gentle/Calm 
Honesty 
Truthfulness 
Sociable 
High acceptance of Others 
Inflated Self-esteem 
Boastfulness 
Dependency 
Aggressiveness 
Lack of Self-Control 
Dncooperatlvenees 
Inferiority Complex 
Rebelliousness 
Cheating 
Low - self -confidence 
LOSB of interest in the school 

'* Student Respondents. 

of the Studied 

Respondents 

No . % 

518 77.5 
476 71.3 
471 70.5 
416 62.3 
407 60.9 
386 57.8 
378 56.6 
378 56.6 
356 53.3 
194 29.0 
193 28.9 
148 22.2 
140 20.9 
123 18.4 
112 16.8 
111 16.6 
111 16.6 
107 16.0 

94 14.1 
93 13.62 

As it is indicated in the ".bove t .5.ble, speci".l ol .5.sS 

students ~re m.5.nifesting eoroe etrong poe it i ve observable 

behaviors. According to the opinion o f the respondents, the 

behaviors that are mast manifested by the "ctivities of the 

spec ial c lass students "re the desire to excel, high 

intellectual curiosity, self-reliance, independence, gentle, 

honesty, truthfulness, sociability, etc. However , l OBS of 

interes t in the school , low self - confidence, c heating, 

rebelliousness, inferiority complex, lack of self - control. 
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etc· are some of the least manifested behaviors by .... the 

special c lass students. They are manifestations of emotional 

immaturity as Frrant (1980) reported it. However, the first 

group of characteristics fits with what i!: sposito (1973) 

reported. Though the second group of characteristics are 

uncommon in most of the special c lass students, there are 

some students who manifest them. This may be created due to 

the criterion used in the grouping of students. Because 

there are some students who are no better than most students 

of the non-special classes in their academic performance. 

Even there are students who have app lied for regrouping; that 

is, to gO to the non-special classes and learn there with 

their peer groups. This may be taken as the failure of the 

criterion used to group the students. 
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Table 4.5 Commonly Observed Characteristics of the Non-

* 

Rank 

1 
2 
3 
3 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 

Special Class Students 

Secondary Schools. 

Characteristics 

Loss of interest in the school 
Cheating 
Care lessness (who cares type) 
Dependency 
Destructiveness 
Delinquency 
Lack of Self-Control 
Low self-image or self-concept 
fJncooperativeness 
Rude 
Aggressiveness 
Inferiority Complex 
Frustration 
Boastfulness 
Independence 
Truthfulness 
High Intellectua l Curiosity 
Honesty 
Self-Reliance 
Sociability 

Student Respondents. 

o f the Studied 

Respondents* 

No. % 

429 64.2 
418 62.6 
409 61. 2 
409 61.2 
351 52.5 
341 5 1 . 0 
340 50.9 
337 50.4 
325 48.7 
317 47.5 
302 45.2 
293 43.9 
270 40.4 
250 37 .4 
200 29.9 
178 26.6 
170 25 .4 
166 24.9 
150 22.5 
143 21.4 

As it is shown above, the n on-special class stUdents have 

d eveloped some c haracteristics which are negative in their 

nature . These inc l ude, the loss of interest in school, 

c he a ting, care lessness, distuctiveneS6, dependency, 

delinquency, lack of self-control, low self-image o r low 

self-con cept, uncooperativenees, etc. They are the 

characteristics th.;.t have been corr.monly o bserved by the 

students t hemselves and are rated highly. It is a common 

phenomenon wherever, there have been the abi 1 i ty grouping 

practices (Frrant, 1980; Borg, 1967; ,Johnson, 1970; Slavin, 

1988; Hassen, 1964). 
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Besides t his . the other secondary schoo ls - students and 

academic staffs" morale of work are found being affected 

(Addis Ababa Sc hoo ls Office. 1992). This is because o f the 

topping of those high scorers fro m every junior secondary 

sc hoo l s at the beginning of every academic yea r . The s ix 

secondary schools enroll, the special students in their 90 

grade and latter in the o ther senior c l asses . In the above 

list of characteristics, the qualities that are most common 

for the special class students are ranked l eas t . In both 

lists of characteristics. (of t he special and non-special) 

the highly observed are uncommon in most of heterogeneously 

grouped students. Of course. most of the qualities 

manifested by t he specia l class students are most wanted 

while those h ighly rated for t he non -spec ial classes are the 

mos t disliked ones for their negative influences. 

Norma lly . a Student who has l os t the interest in the 

school doesn "t learn at his / her best . He / she is no t 

motivated at al l. External fact o rs (t he schoo l organization. 

practic es within it, etc) create mo re ne gative effects o n 

his / he r attitude toward the s c hoo l a nd the activities there . 

Herlce, someone who doesn" t have the inner motive t;-o work hard 

due to the external fa c tors canno t do any better performance. 

He/She rathe r tends t o act contra ry to what is expected. 

Hence, the argUllIents about the positive and the negative 

effects of t,he grouping practice on the socia l and errJotional 
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spheres of the life of the students seem logical. Both 

groups; the supporters and the opponents have given their 

reasons. However, at least, numerically, the negative 

effects of the practice on the non-special groups seem to 

have more than its effects on the special class 6tudents. In 

addition to these, the qualities the students have developed 

are uncommon to the heterogeneous ly grouped and taught 

students, e6pecially the non-special class students' few 

first ranked qualities. 

Although there have been no modifications in the 

curriculum taught and adaptations of methods and 

in6tructional materials to the pace of the learner6 and 

subsequently any significant differenc e between the 

heterogeneou6ly treated and the homogeneously grouped and 

taught 6tudents in the academic sphere, the negative effects 

of the grouping practice on the non-special class students 

are more than the effects on the spec ial c lass students. 

However, the self-concept of the students in general is not 

highly affected by the grouping practice. Most of them have 

rated that they have positive attitude towards themselves and 

thei r activities. 
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Table 4.6 Students' Self-concept under the current 

school climate. 

CatF-..gories of Respondents 
ReeporlBes 

Yet! No. No Ide"~ No. 
ReewnBe 

No. % No . % No. % No. % 

1- I thke a 
p"J6itive 
attitude 
toward my 
self. 360 53.9 40 6.0 63 9.4 205 30.7 

2. I feel that I 
am a person of 
worth on an 
equal plane 
wi til ot.hers. 296 44.3 87 13.0 81 12.1 204 30.7 

3. I am able to 
do things as 
well as moet 
other 
students. 340 51.0 78 11. 7 47 7.0 203 30.4 

4. On the whole, 
I am satisfied 
with my self. 340 51. 0 64 9.6 58 8.9 206 30.8 

* Student Respondents. 

As is indicated in the above table, the majority of the 

respondents, 53.9%, 44.3 %, 51% and 51.0% have shown that they 

take positive attitude towards themselves; feel that they are 

persons of worth on an equal plane with others; feel that 

they do things as well as most other students and on the 

whole that they are satisfied with themselves respectively. 
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Contrary to this. quite a few o f the r espondents showed that 

they feel negatively towards themselves and are not satisfied 

with themselves. Quite few of the respondents either 

responded as they have "No idea" or kept silent. 

Similarly. some four hundred and forty four (67.96%) of 

the student respondents have given their response either as 

they "fee l happy " or at least they "don ' t feel unhappy" 

because of their presence in their present group; the special 

or the non-special. But 224 (32.04%) of the respondents have 

expressed their feeling that they "feel unhappy" because of 

the ir presence in anyone o f the two groups. As most 

educators know it. a person who has a negative attitude 

towards him /her self doesn't learn properly because of lack 

of motivation . Thus schools as institutions are not expected 

to create conditione that retard or hamper the motives of 

students. However. there are some students who have already 

developed low self-images. They have a negat ive at t itude 

towards themselves and t he schools. The r e as ons f o r l ow 

se lf -concept/ l ow self-image/ of these students are many in 

number and vary in nature. However. the highly rated 

possible reasons are as f o llows: 
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Table 4.7 Respondents ' Reasons for Low Self -Concept (Low 

Rank 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

se lf-image ) 

Categories of Responses 

The b~st t~acher, who are 
exper1encea, pat1ent, knowledgeable 
are always assigned "LO the special 
c lass students. 
Tear:hers ' expectation to'<lar,j oqr 
acade1ll1c per:to rmance is low and they 
t each us unsati s f actorily . 
Makes students of the spec ial c l ass 
to l ook d own on t he non - spec ial 
c lass students. 

Teachers : attitude towarrts the group 
1S pos1t1ve but they don t teach us 
properly thin~ing that we understand 
eve ryth1ng qU1te easi ly. 

The g rouping practice is a constant 
punishment :tor me. 
Regroup i ng of students is not 
practice d in the schoql, therefore , 
there i s no JIl obi 1 i ty trrll1l the 
special t o t he non- s pec lOll and the 
vice-versa.. 

The school community think that 
academic success is out o f o ur 
capabilities. 
Our teacher prefer bla ming to 
praising. 
Makes the non - special class students 
to see the special c lass students 
like their enemies and makes 
unnecessary socia l distance. 

The school doesn ' t help us deve l o p 
any.of our inte r e sts in any of ~he 
subJects and treat UB all equally, 

Although I a m in the spe0ial class, 
I . get no tbing different lrolll o~~ers 
because u I t he grouping pract ice 
except my presence 1D that group. 

Stude nt Respondents. 

Ref'pondepts* 

No % 

182 27.2 

178 26.6 

175 26 .2 

174 26.0 

17 0 25.4 

161 24.1 

143 21.4 

134 20. 1 

113 16.9 

101 15. 1 

93 13.9 

As it can be s een fr olll the table, both t he special and 

reasons. The speci8.l c l ass s t,udents do feel unhappy be c.;s.use 

of t he over l ooking o f the ir l earning prob l ems , absence of 

regrouping and the negative attitudes of the non-special 
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class students toward them for no benef it they go t from the 

grouping practice . The students of the n on -spec ial c lasses 

feel unhappy because for many reas ons. Some of the reasons 

include the assignment of teachers, the low expectations of 

teachers on the academic performance of the group, the blarnes 

directed at them by most teachers and the direct effect of 

the grouping practice as a constant punistlllJent o n them. 

Similarly, the absence o f regrouping and mobility and the 

unnecessary social d istance creo.ted by the practice make them 

feel unhappy. 

In genera l , the grouping practice ' s e ffe ct o n the social 

and emotional life of every student is great, It has created 

distance between the students of the two groups. They have 

begun ide ntifying themselves as '"we '" and '"they'". They choose 

th e ir friends from their a Nn group in most cases. They all 

have felt it that Nithout modifi c ations o f the curriculum, 

metho ds and tec hniques of teac hing, they all get no benefit 

except the negative soc ial and emotional effect . Their 

communications, social r o les, securit y acceptance by their 

peer gro ups, etc are highly a ffected by the grouping 

prac ti c e. 

In additi o n to thi s, the dissatisfaction o f t he teachers 

about the frequent assignme nt to the same gro up o f s tude nts, 

especia lly to the no n -special classes, the disrespect shown 

to so me o f the teachers by t he special c l ass students, etc. 
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are s o me of the common phenomena in these secondary schools . 

Teach e rs ' l o w expectation of the academi c performance of the 

non - special class students, the artific ially inflated se lf­

esteem of the special c lass and the inferio rity compl ex of 

the non-special class students have become the constant 

punishme nt f o r the non -spec i a l c lass students . The inflated 

self-esteem is equally harmful for the special class 

s tude nts . 

Section V. Achievement Based Grouping and Its Effects on 

Teacher6 ~ Workjng Conditions and Work 

Relationships . 

The success or failure of any programme can partly be 

eval uated by the impact it c r eates on those who are actua lly 

e ngag e d in i ts impl e me n ta tion. The suppo r t it gets can l ead 

to success while the disapproval o r rejection can l ead to its 

failure . Table 5.1 shows the effects of grouping prac tice on 

teac hers ' working conditions . 
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Teachers' l o w expectation of the academi c performance of the 

non-special class students, the artificially inflated self ­

esteem of the special c l ass and the inferiority complex of 

the non-speci a l class students have become the constant 

punishment for the non-spec ial class students. The inflated 

self-esteem is equa ll y harmful for the special class 

students . 

Section V. Achieyement Based Grouping and Its Effects on 

Teachers' Worldng Conditions and Work 

Relationships. 

The success or failure of any programme can partly be 

evaluated by the impact it c r eates on those who are actually 

engaged in its implementation. The support it gets can lead 

to s uccess while the disapproval or rejection can l ead t o its 

failure. Table 5.1 shows the effects of grouping pract ice on 

teachers' working conditions. 
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Table 5.1 The Effect of the Gro uping Practice on 

Hank 

1 

2 

Teac hers ' Working Conditions. 

Improve the instructional task of 
teachers by reducing the range of 
individual differences whic h are 
obstacles to teach according to the 
pace of the differe nt students. 

Satisfies teachers ' preference for 
teaching ho mogeneous groups. 

3 Makes teachers ' work difficult when 
they are assigned to the non-special 
classes 

4 

5 

Forces teachers to use different 
methods and techniques for teaching 
which it in turn dellJands and in­
service training of teachers. 

Prov ides teachers with plenty o f 
o pportunities to have contacts with 
those who have pro blems. 

6 Demands teachers ' dedication and 
competence that were inexistant. 

7 Takes teachers P time because 
teach ing anyone of t h e two groups 
has become mo re c hallenging now than 
the previous heterogeneo us groups . 

8 Makes teachers spend most of their 
spare time to correct assignment and 
tests. 

9 Ove rloads the weekly act ivities of 
teachers 

Hespondents 

No. % 

80 60 . 6 

68 51.5 

58 43.9 

54 40 . 9 

50 37.9 

46 34 . 8 

36 27.3 

30 22.7 

28 21.2 
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As it is listed above in the table, most of the positive 

effects of ability grouping on teachers" working conditions 

are that the reduced individual differences of students which 

made teaching possible according to their pace. The chance 

to satisfy teachers " preference for teaching a Homogeneous 

group, and opportunities to help students who have learning 

problems come next. However, the problems teachers face when 

they are assigned to the non -f~pecial groups include the 

problems of handling students because of lack of proper 

training, the demands of the practice, and the time it takes 

them in the preparation of lessons, correction of test and 

exercises which over l oad teachers throughout their working 

and spare times. These are some of the negative effects 

raised by most teachers. 

Althoug h the responses teachers gave here indicate that 

they spend most of their time in the preparation of lessons 

and correcting tests, the observed teachers have been using 

the same l esson plans and lesson notes in both the special 

and the non-special groups. The only difference seen is that 

teachers finish their lessons in a shorter time when they are 

teaching in the special groups t,han in the non-special 

groupe. They give some mo re time to discuss on what they 

presented in that part icular period. This has not been 

observed in the non-special classes because of the students " 

s low rate of learning and l o w leve 1 of responses. In 

addition to this, most teachers don "t correct assignments 
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because of the large size of students in each section. The 

tests are also few and are arranged by the offices of each 

school. Therefore. though there are some differences in the 

classroom situations. the level of differentiation o f 

instruction according to the pace of the students in each 

group is so little . Hence. the wo rking condition of teac hers 

in these secondary schools are not different from that of 

other teachers o f other secondary schools. Because they all 

use the same l esson plans, l ecture nCJtes J methods. 

instructional materia ls. etc. Thus. the working conditions 

o f teacher in these secondary schoo l s are not af fe cted much. 
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Table 5.2 The Grouping Practice and It s Effects on 

Teachers ' Work Relationships, 

Rank 

1 Creates staff disagreement when 
teachers are assigned to one of the 
two groups on certain criteria: 
experience, mastery of subject 
rtlatter, etc. 

2 Affects the morale of those teachers 
who are assigned to the non - special 
c lasses while inflating the self­
es t ee m o f some of those who are 
ass igne d to the special classes 

3 Improves teacher - parent contactf~ to 
discuss o n students ' progress. 

4 Involves all staff members of the 
school in planning, implementing, 
evaluating, and making de c ision s on 
the schoo l "s prog ramme. 

4 Encourages the coordination of 
instruction thro ugh the exchange of 
views and experiences. 

4 Improves teac her-d irectors, teacher­
unit leade rs , and teacher department 
heads interactions. 

4 Improves student-teachers and 
teacher - teacher interactions. 

8 Saves teachers ' time to discuss with 
colleagues and with their students. 

Reduce the interaction morale of t he 
9 teaching staff. 

Enables eve ry teac her to take p a rt 
10 in decision making in the s c hoo ls ' 

activities. 

Respondents 

No. % 

54 40.9 

52 39.4 

44 33.3 

34 25.8 

34 25,8 

34 25.8 

34 25.8 

32 2 4 .2 

28 2 1.2 

14 10.6 
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As it is shown in the tab le, the grouping pract ice ' s 

negative effects appear in the first few rank orders, The 

disag r eements among teachers when they are ass igned to the 

non-special classes or to the special group on the basis of 

specific criteria; the reduced morale of work among some 

staff members of the non-special groups and an inflated self­

esteem of those assigned to teach in the special classes are 

some of the negative effects of the practice. 

On the other hand, the improved close interactions 

between parents and the school to discuss on the students ' 

progress, the coordination of instruction through the 

exc hange of experience, and the slOooth work relationship 

among the academic staff seem as factors that facilitate the 

in s tructional process. It also create s all c onditio n that 

invo lve all the concerned personalities in the affairs o f the 

schools. As informed by two of the observed teac hers, Ato 

Gebeyehu Asrat and Wlo Solomie G/Meskel, both from Yekatit 

12; the students ' disobedience t o some of the non-specia l 

class teachers forced some teachers to react against the 

grouping practice, The practice also has affected the six 

seconda r y schools ' relat ion with the other secondary schools, 

Because the six secondary schoo ls admit all those students 

who scored 96 percentile and above in their ninth grades, 

depriving others of bright students. In additio n to this, 

these secondary school admit those students who may have good 

ranks in anyone of the s e c ondary s c hools in Addis Ababa and 
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come at any grade level at the beginning of any Semester. 

Therefore, the other secondary schools are losing their top 

students because of the grouping practices in the region. 

Similar l y, most night school students flow into these six 

secondary sc hools thinking that the schools are the best of 

all the other secondary schools. Not only these, but there 

are some parents who ask both the regional education office 

and one or mo re of these six secondary schools to admit their 

child/children which, of course, would affect the school-

community relations. 

In general. as the evidence t::ollet::ted showed it, the 

effects of the grouping practice on the teachers' working 

condition is not so high. It has created some work overloads 

on those who try to prepare for two groups of students, 

tho ugh their preparations are more or less the same. The 

academic staffer work relationships also have not been 

affected too muc h. There are some positive conditions t hat 

have improved their relationships. There are also a few 

negative effects. However, their work relatio nships are not 

highly affected by the practice because o f absence of factors 

that affect r e l ationships among staff members. Had there 

been benefits such further education, promotion and 

increments attached to the assignment of teachers, as in 

other countries, one wo uld guess that there would have been 

different work relations among the academic staff . 
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Therefore. the effect of the grouping practice on 

teachers ' working conditions and work relationships is very 

little. However. it doesn't have support by most teachers as 

it is practiced now. 



CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

In this last part o f the thesis, the summary, conclusions 

and recommendations are prese nted. 

5.1 Summary 

It has become a common practice that every formal 

instructional activity involves the interaction of the 

student, the teacher, and the Inaterial to be learned . Of the 

many fact o rs that affect the interactions, the o rganization 

o f the students either in an inter-schoo 1 , intra-school or in 

the classrooms will have its important place in the list of 

factors. By cons idering this f .:'ct , Olut hori t, ies concerned 

with the educOltion of the young generation attempt to device 

new ways and methods that would help them achieve the 

educationa l go als of the country in general and the local 

needs in particular. 

Based on suc h assumptions, the reepoonsible department 

of the then rul ing party (the Wo rk.ers · Party of Ethiopia 

(WPE)) o f the region initiated the region ' s education 

off icials and the six secondary schools began the special 

ability grouping in 1986/87. The ability grouping which is 

based o n t he eighth grade national eXOlmination results has 

been done in six of the senior secondary schools o f the 
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region. students whose eighth grade national examination 

results were ninety six and above percentile have been 

considered as special students and those below that (96%) as 

non-special students. The very purpose of the grouping 

practice has been mainly to help those whose results are 

high; that is, those who scored ninety six and above . It 

aimed at providing the opportunity to develop t heir abilities 

and be able to join the higher education institutions. It 

has been in ope r at i o n for the l ast few y6ars. Howeve r, there 

have been few r esearches on the practice " s effects on the 

academic perfor«lance of the students, but not on other 

aspects of the students and the staff. 

Taking this into accoun t attempts are made to find out 

the overa ll effects o f abil ity grouping on the students " 

acade mic performance, socia l and emo tional life and finally 

the effect of the practice on teachers " working conditions 

and work relationships. The students " academic achievements 

are taken and compared by using the ESLCE results. In 

addition t o this, teachers ~ and students' opinion on the 

advantages of the grouping practice are also a n a l ysed. 

The practice"s effects are gathered by using different 

inf..;trurnentf';: questionnaires. interviews and observations. 

The first two instruments were tested, a nd commented by the 

advisor and colleagues before the final items were prepared . 
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adv i sor and colleagues before the final items were prepared. 
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By making the necessary corrections in the structure and 

style of the items of the questionnaires and the interviews, 

they were administered and the data were collected, tallied 

and finally tabulated and analysed. 

In the data collection, the questionnaires were 

distributed to randomly selected sample students (720) and to 

one hundred and forty members of the academic staff. Only 

six hundred and sixty e ight (92.8%) of the students and one 

hundred and thirty two (94.3%) of the academic staff 

completed and returned the questionnaires. A total of twenty 

eight periods of six randomly selected classroom teachers in 

grades 9-12 were observed. This took place in the special 

(fourteen periods) and in the non-special (fourteen periods) 

C; laf",;sE:s , Every teacher was observed four periods while 

teac hing in the special and in the non-special c lasses of the 

same grade level and the same lessoos. This has been done to 

see whether there are differentiation in the instruction or 

not. The results are used t o substantiate the findings with 

data collected through other tools. On the basis of the 

IrIE:nt ioned sources of data, ins t rurne nts erfJProyed and methods 

of data analysis the following are the summary of the 

findings: 

1 . There are no differentiations in the utilization of 

resources, The schools use all resources equally for 

their instructional activities. Teachers ' use the same 
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t.echniques o f 

are highly limited 

teaching. 

to t.heir 

- ...... I'r: 

Students ' 

o wn groups. 

St.udents of t.he special and the non - special classes have 

been working with the ir peers in thei r o wn groups, thus 

limiting the possibility of getting help from each 

o th e r. 

2. Th e adaptation of the curriculum, methods and techniques 

of teaching t o the level of the learners understanding 

and rate o f learning thro ugh enrichment or acceleration 

is very limited. Their 

curriculum and materials 

use o f the centrally designed 

is the same f o r both groups. 

How eve r, some teachers do att e mpt to prepare and present 

their lessons according to t.he l ea rning pace of the 

st.ude nt.s. 

3 . The comput.at.i o n done o n the ESLCE results of the two 

years , heterogeneously t.aught. students o f the three 

schoo l s and of t.he two years o f ho mogeneously treated 

st.ude nts o f t.he very same s c hools of similar students 

sho wed some significant differences between the 

students. The s pecial class st.udents of the t wo schools 

have shown significant differences in t.hei r ESLCE 

results f o r most of the cases (60%) and no significant 

differences in 40 % of the cases. One of t.he sample 

secondary schools has sho wn no significant differences 

in any groups. In a dditi o n t o these, the acade mic staff 
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and the student respondents were asked to rank the 

possible advantages the grouping practices rendered in 

the improvement of the instructional process. Though 

the application is so little, they expressed that the 

grouping practice facilitates the instructional process; 

performance of the students, their participation, and as 

it enables students to be better challenged, to be 

successful and get high academic r esults. It is also 

found that at least in principle, that s ome teac hers 

have attempted to modify their subjects to the l evel of 

their students, and use different methods of teaching 

that suit to the students, and the topics. 

4. The grouping practice in the schools has both positive 

and negative effects. It is f o und that the grouping 

practice ensures satisfactory participation o f each 

students in his / her group; -- encourages hard work; 

competition; self-confidence; cooperation, and good 

socia l interaction mainly among the special class 

students. It also avoid boredom o f the abled and it 

increases the social success as in the academic 

perfo rmance. 

On the contrary, frustrations; inferiority complex, loss 

of interest in the schools; l oss o f self-confidence, the 

reduction of the feelings of the low ability (non -specia l 

class) students to a second class instruction and 
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hopelessness, dependency, disobedience, maladjusted behaviors 

such as aggressions, absenteeism, cheating, rebelliousness, 

etc, social stratification, poor model for the non-special 

c lass students, low expectations of teachers and the 

stigmat ization of the low ability (non-special class) 

students etc, are some of the common negative effects of the 

practice that are observed by most of the school community. 

Besides this, the schools ' communit~ have begun to think 

that the non-special class students often do less than the 

special class students. 

Similarly, characteristics which are not most typical of 

the heterogeneously organized senior secondary school 

students are observed. The most clearly seen characteristics 

of the special class students are the desire to excel, hi g h 

intellectual c urios ity, self-reliance; independence; gentle 

(calm) behavior; honesty; truthfulness and high acceptance of 

others on the one hand, and some negative c haracteristics, 

such as an inflated self-esteem; boastfulness; lack of self-

control; etc. on the other. 

Furthermore, t.he negati ve effect.s on the low (non-special 

class) abilit.y student.s are high. The characteristics that 

are highly manifested are; loss of interest in t.he schools 

c heat.ing , carelessness, dependency, destruct.iveness, 

delinque ncy, lack of self- contro l, l o w- self - image , 

uncooperativeness . etc . But c haracteristics such as 
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sociability , honesty , high intellectual curiosity, 

truthfulness, etc , are the least rated for the non -special 

c lass students. Ho wever, t.he se lf-rated results of t he 

students show the positive attit.ude t. hey have t o ward 

the mselves and t.heir abilities in doing things . 

Although the positive att.itude and feelings of the 

st.udent.s are remarkable, a large number of t.he student 

population disagree with the form of the grouping and the 

curren t way of pract.icing it. They think that there are 

different.iation in t.he assignment of t .eachers, and other 

resources . Besides t.his, the low expect.ation of teachers 

towards the non-special c lass students, t.he absence of 

regrouping , the l ow consideratio n o f the academic success of 

the non-specia l students and the limi ted social interactions 

o f the t wo gro ups made t.he m feel it. Similarly, t he frequent 

b'[mes fo rward ed by mos t t.each ers to the non-specia l c l asses, 

and the negative reinforce me nts they r eceive have mad e them 

feel inferior to their peer gro ups in the specia l c l asse s. 

The spec ial c l ass students, t oo, disagree wit.h the practice. 

o f group ing. Tha t is, because 
5&,rte 1 

o f A t eacher s hig h 

expectation and their method of t.eaching. In addition to 

t.his, they think that all of them understand eve r y l esson 

equal l y and easi l y and l eave mos t of the parts to the 

students' independent work. Besides this their interactions 
J 

with t h e ir pee r s in th e n o n - special classes at'e gett.ing 

r' '~nd ~1 0rSf::. 
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5. The effect. of grouping students by ability on teachers ' 

working 

positive. 

concii tions 

Most of 

and 

the 

work relationships seems 

respondents (60.6%) (P . 132) 

t hink that it improves the instruc tional tasks o f the 

teachers by reducing the individual differences teachers 

face in the class, meets the teachers ' preference for 

teaching homogeneous groups, and the opp o rtunity to use 

different methods, at l eas t in principle. Contrary to 

these, the burden teachers face when they are assigned 

to the non-special classes are high. This is mostly 

encountered by teachers for most of the students in the 

non -specia l classes are not responsive. In addition to 

this, the time r e quired for preparations, lack of 

appropriate training in handling relatively homog eneous 

abili ty groups; the d ed icat ions and compet.ence r equ ired 

from every teacher have made the prac tice a programme 

that affects teachers working conditions negatively to 

some extent . 

In regard to the work relationships c reated among the 

staff members, the data collected reveal that it has pos itive 

effects . It has increased teachers ' involvement in decision 

making; gave t .hem a c hance t o coordinate instruction; enabled 

them to discuss with co lleagues and share practical 

experiences obtained from classrooms, and c r eated a c lose 

and warm rel ationship among many of the staff members . It 

has a l so c r eated condition that mad e teac herA havp rlos e 
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However, there are some disagreements among few of the 

staff members on one side, and the schools directors, unit 

leaders and department heads on the other side . This has 

been so because of the frequent assignment of teachers into 

the non-special class students. Besides this, some teachers 

who are assigned to the specia l classes sometimes show 

artificia11y inflated self-esteem that demoralized those who 

teach in the non-special classes. In addition to this, some 

students show disobedience or disrespect to the non - special 

class teachers thinking that they are not as competent as 

those who teach in the special classes. 

In general, the evidences collected through the various 

instruments show us that although there are some negative 

effects o n t eache rs ' wo rking condit i ons and wo rk 

relationships, th e positive effects seem to be more than the 

negative ones. Ho wever, unless proper measures are taken on 

time, the negati ve effects may grow to a higher degree and 

af f ect the whole of the school c limate. 

5.2 Conclusions 

As a descriptive research, especially a survey method, 

the instruments employed in this study have produced required 

data for analysis . The analysis of the collected data have 

h elped in finding out certa in results. Thus, o n the basis of 

the finriings thp fnllnwing pn~Bible c00clusi0ns are made 
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3. The differences in the academic achievements are 

moderatelY in favour of the heterogeneously treated high 

ability students and the homogeneously taught non-

special class students . Of the t e sts made between all 

pairs of means, 57.64% of the differences are due to 

better results of the heterogeneously taught students. 

The rest o f the differences are between similarly taught 

students, that is, within the hete r ogeneous groups and 

the homogeneous groups themselves. 

Simila rl y the diffe rences between the non-special 

class students are infavour of the homogeneously taught 

low ability students. In this case, 50% of the 

differences between all pairs of means are due to better 

resul ts o f the homogeneo usly low or non-s pecial 

students. The r est are within the same types of groups. 

Thus, according to the statistical analysis made on the 

ESLCE results, the hete rogeneously treated high ability 

students had better achievement than homogeneously 

treated special c lass students. But the homogeneously 

low or the no n-spec ial c lass students of the 1989/ 90 and 

1990/ 91 had shown better results than similar students 

of the 1987 / 88 and 1988/89. Hence, the effect of 

ability grouping on the results of the high ability 

students is almost nill. But, in the c o ntrary, it has 

improved the acade mi c achievement o f the no n-special 

cIa s students to ~om~ ~ x tent 
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Although the effects of the abi lity grouping pract ice on 

the academic achievement of the students is not high. 

both the academic staff and the students are optimistic 

about the practice "s contribution in the academic 

performance of the students, if there is modification in 

the accomplishment of the programme. 

4. The grouping prac tice in the six senior secondary 

schools of Addis Ababa has more negative effects on the 

social a nd emotional development of the non-special 

class students than on the special class students. The 

inferiority complexity. frustrations. anxieties. 

maladjusted social behaviors such as aggression. 

absenteeism, increased drop ou t rates, destructiveness. 

loss o f interest in t.he s c hool and the programs it 

stands for etc . are some of the feelings t.hat a r e 

frequently manifested by the non-special class students. 

Similar l y, the superiority complex, boastfulness. 

disobedience to some staff me mbers, and artificially 

inflated self-esteem of the special c lass students are 

seen as some of the negative effects of the ability 

grouping practice. Because these characterist.ics have 

not been seen on the bright. student.s of the earlier 

times. In the same manner, teachers " low expectation to 

the academic performance of the non-special class 

students is increasing the negative feelings of the 

students towards themselves and the teachers , thus, 
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increasing the non responsive nature of the no n - special 

c lass students Vis - a -v is spec ial class students. 

5. The effects of the practice on teachers ' working 

conditions and work relationships tend to be positive at 

present. The maj o rity o f the staff members do a ccept 

the grouping practice, at least in princ iple, as a 

device that helps the improve ment o f the instructional 

process by reduc ing the range of the individua l 

differences in the academic performance. They a lso 

consi der it. as a means that provides them wi t.h the 

c h ance to c h oose t.heir met.hod o f t.each i ng t hat fits to 

the learning pace o f t.he st.udents . I t is also taken as 

a good mechanis m that helps t h e coord ina tion o f th e 

instruction and exch ange o f experiences. Ho we ver, t h e 

fr eque n t a ssignme nt of s o me teachers t o the non-spec ial 

c lasses, the artificially inflated self-esteem of some 

staff members a nd the disrespect by s o me students t o the 

non - special class t each e rs a re affec ting the wo rk 

relatio nships with the academ i c sta ff. 

5,3 Recommendat1on 

Based o n the findings and the conclusions made o n the 

ef f ects o f the ability g r o uping o n the instruc t i ona l process, 

the academic perfo rmance , socia l and emotiona l deve l o pme nt of 

the students and its general effect on the working conditions 
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and work relationship of the academic staff the following 

points are suggested as recommendations. 

1. The ability grouping"s contribution to the use of the 

schools " resources, human, physical, material and others 

is very limited. Its instructional values in the 

application of the different me t hods and techniques of 

teaching are also very limited. All these are due to 

the absence of clea rly set guidelines from the region"s 

education office or elsewhere. Therefore, the schools " 

academic staff, the region" s education officials and 

parents or parents " committees of the schools may meet 

and prepare the guidelines for the schools if the 

. tS 
practice is at all needed to continue in~current form. 

Th e guidelines may f ocus on cla rifying the purpose, the 

criteria or the bases for the grouping, the use of the 

schools' resources, the poss ibilities and the extent of 

the modifications in the curriculum methods and 

techniques of teaching, the evaluation mechanisms of the 

students and other relate d matte rs. 

2. The very purpose of the ability grouping is to reduce 

the range of individual differences in the academic 

performance level of the student and meet individual 

needs. The attainment of this is possible through 

mod ificati o n of the curriculum and the adaptation of the 

methods and techniques of teaching. This in turn 
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requires the will and orientation of the academic staff, 

It also needs the proper training of teachers. 

Therefore , the training of t.eachers t o handle their 

instructional t.ask s is an urgent n eed. Further more , 

the close contact and disc ussi ons of the region ' s 

education officials, the school direc tors and the 

teacher training higher e duca tion institutions on the 

content and nature of the courses for pre-service and an 

in-service training seem timely . If teachers don ' t get 

the training on how to modify their l essons through 

e nri c hme nt, acce lera tion of the subjects and adaptation 

o f method a nd techniques o f teaching, including the use 

of the different i nstructional materi a ls, the practice's 

goals cannot be easily at.tained. Therefore, t he 

t r aining o f teachers mu st get proper attention. 

3, The compa r ison of the acade mic achievements of the 

e ar lier, heterogeneously treated students and that o f 

the recent, h o mogeneously taught students h ave n ' t shown 

any significa nt differe nces at (J . 0 5 l eve l, The few 

significant diff e r e nces o bserved cannot make t.he r esult 

conclusive f o r some achi evement r esult s o f the 

heterogeneously taught student.s are better than the 

homogeneous ly treat.ed o nes, In certa in inst.ances , the 

homogeneous groups hav e shown be tter r esults. Hence, 

a dded to many va riab l es that c an af f ect the academic 

achi eve ments of students, the findings d on 't sho w direct 
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and an all out improvements that favour the special 

grouping. One can ascribe the absence of significant 

differences to the absence of modifications of the 

curriculum and adaptation of methods of teaching and 

related factors. Because these factors-are considered 

as the sole causes for the improvements in academic 

achievements whereever ability grouping is practiced and 

has shown achievement improvements. Hence, to raise the 

academic achievements of both groups, the special and 

the non-special students, teachers must be willing and 

be supportive to modify the curriculum and adapt their 

methods and techniques of teaching according to the 

learning pace of the students. In addition to this, the 

grouping of students on the basis of their abilities and 

achievements in selected subject(s) seems a better 

device in the improvement of the students' academi c 

achievement rather than simply grouping students on the 

basis o f a single criterion, the fixed achievement of 

students in a certain test. 

4. Although the effects of ability grouping on students ' 

academic performance need modificatio n of curriculum and 

adaptation of the teaching meth o ds to the learning pace 

of the students, its n egat ive effects on the social and 

emotional life of the students need no furth er treatment 

after grouping. The effects will be manifested soon 

after the grouping in accomplished. Activities that 
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f o llow the grouping practice also r e inforce the negative 

effects more th a n any time. Thus, as the study 

indic ated it, the effect of grouping students by 

ability on the social and e motiona l life of the 

students, especially on the non-spec ial class studentslVt ~ 

Th is i s t he result o f the grouping wi thin the same 

school or intra - s c hoo l grouping. The r e f o r e , the 

regional schools office and the concerned bodies, both 

gove rnmental and non - governmental, parents and parents ' 

committees, indiv idua l s, etc. may meet and discuss to 

organize wholly separated secondary school(s) in the 

r egion . The schoo l(s) may r ecruit new entrants based on 

multiple c rite ri a which may be mo r e reliable than the 

present e igh th grade national examinat i on results. 

Simila r ly, a flexible abili ty grouping on t he basis o f 

students ' abilit y in subject a r eas may he lp avo id th e 

negative effects o f the p r actice f o r every student may 

beco me a me mber o f one group o r ano ther instead o f 

belonging to a rigidly gro upe d special o r non -spe c ial 

group . 

5. Th ough the ac ad e mi c staf f is f ul ly aware o f the pos itive 

effects o f the practice on the instructional proces s as 

a whole they all are not doing what they s ho uld do to 

be ne fit fr om the g r oup ing practice. This is because o f 

the absence o f thei r invo lvement in the decision ma king, 

lack of c l ear l y s et gu ideline . and issue s rel~tprl tn 
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training. promotion. increme nt in payment. transfe r. 

e ducational. etc, Altho ugh some o f the m ·.think o r take 

it as if it has c reated an extra-ordinary duties o n 

them. most o f the teachers in the sch oo l s have been 

obse r ved using t h e same methods. t echniques of teaching. 

lecture plans a nd notes. exe r cises. etc. Therefore. it 

see ms that the practice h as not created any different 

working condi t i o ns. Simil a rly . thei r work r elation s hips 

a r e not highly affected at this time. Ho weve r. the 

deteriorating teachers ' working condit i ons a nd work 

relationships can be improved and the practice can be 

mo r e useful if t .he number o f the weekly periods and 

number of sections. and the number o f students per 

sections are r educed. Similarly. the beginning staff 

disagreement due t o frequent assignment to the non ­

special c l asses and the disrespect of some students to 

the non-special class t eache r s and an inflated s el f ­

esteem o f some special class teachers mus t be r e solved 

by ass igning t eac hers by rotat.ion. Bes ides this. 

incen tives could be ar ranged to teac he rs of both groups 

s o as to initiate them to do what they should do in 

gro ups they are assigned to. The incentives could be 

further ed ucat i on. promotio n . increme nt in payments. 

transfe r. etc. Therefo re . the schools ' directors. 

teachers. unit l eade rs de pa r t me nt heads . guidance an d 

counsel ing offic-ere and the va ri ous comm ittees in t he 

80hnnlB and c0n~~rn~d m~mbe r B of the regionsl office , 
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training, promo tion, increment in payment, transfer, 

educat i onal, etc. Although some of them ·. think or take 

it as if it has created an extra-o rdin a ry duties on 

them, most of th e teachers in the s c hoo ls have been 

observed using the same me thods, tec hnique s of teaching, 

lecture plans and no tes, exe r cises. etc. The refore, it 

s eems that the pract ice has not c reated any different 

working condit ions. Similarly, their wo rk relationships 

a r e not highly affec ted at this time. Ho weve r, the 

deteriorating teacher s ' working cond itions and wo rk 

relationships can be improved a nd the practice ca n be 

mo r e use ful if t.h e number o f t .he weekly periods and 

numbe r o f sectio ns, and the nnmber of students per 

sections a re r ed uced. S imilarl y . the beginning staff 

disagreement due t o fr e qu e nt ass ignment t o the non­

special c lasses and t he disrespect o f some students to 

the non-special class teachers and an inflated self­

esteem of s o me special class teachers must be r eso lved 

by ass igning teachers by rotat.i o n. Besides this, 

incentives could be arranged t o teachers o f both groups 

so as to initiate them to d o wha t they shou ld do in 

gro ups they are assigned to. Th e incent ives could be 

further education, promotion, in c rement in payments, 

transfer, etc. Th e refo re, the schools ' direc t o rs, 

teachers, unit l eade rs department heads, guidance and 

counseling officers and the va rious committees i n the 

schools and c0nce rn~d membe rs o f th e regi·:·n31 c·ffice , 
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parents, and public figure in the surrounding a r eas of 

each school, etc, need to meet and cooperate to improve 

the working cond itio ns and work relationships of the 

academic staff to benefit from the practice. 

Finally, s ince the knowledge about the prac tice and its 

proper app li ca tion is limite d. and the presen t size of 

students per section, and t eacher's week ly l oads are ve r y 

high the practice can not be used properly. 

organized and detailed study could be done by the region's 

ed ucation off i ce and th e Mini st r y of Education. This may 

incl ude other areas which are not included in this study. 
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Appendix - A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

Introduction 

This is a questionnaire prepared for School Directors. 

Deputy directors. Teachers. Unit Leaders. Department Heads 

and Guidance and Counseling Officers of selected senior 

secondary schools of Addis Ababa. The selected schools are 

those which group their newly enrolling students as (1) 

special students who scored ninety six percentile and above 

in Eighth Grade National Examination results and ( ii) non ­

special those who scored below ninety six percentile. The. 

pnrpOSf: nf t,bjs questionnajre 16 t.Q cn )lect, dat,B on t.he 

effecte ()f t,he ab;] j tlY grouping practice on the (i ) academic 

per f ormance: (1i)50018] and emotional development of 

studF:nts and on ( iiil the working cond iti ons and 

relationships of the academj~ staff of theBe schOQls 

Hence. you are kindly asked to fill in the questionnaire 

with out any hesitation. Your cooperation and genuine 

participation in providing the necessary information is very 

impo rtant. 

Thank yau in advance for your cooperation . 
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A Questionna j re Prepared for School Directors. Un it [,eaders. 

Department Heads. Teachers and Guidance and CQunseling 

Offi "ers 

Directlon One 

1. Please, give all the required information about yourself 

by making (x) on t.he lines whe re they are given and by 

writing t.he required data in the space provided. 

2. Since t.he information you give will be kept 

confidential, You can feel free in responding. 

3. Writing your name is no t required. 

1. School 

2 . Se x:- Male ___ _ Female ____ _ 

3. Age 

4. Nati onalit.y 

5. Marital St.atus: Married Single 

6. Highest Level of Qualificat.ion 

7. Trained for teaching: __ Yes No 

Institutio n __ . 

8. Present occupational stat.us: ____________ _ 

9 . Years of experience in teaching 

10. Years of service in the prese nt school 

11. Subject(s) you teach 

12. Number of periods you teach (Reg) ____ _ per week 

13. Number of sect.ions you teach 

14. Number of students you teach 
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Dlrectlon Two: Make a circle on one of the items of ~ 

cho ice where there are choices and please 

do the others according to the stated 

requirements. 

1. In your opinion. what is the most important benefit that 

abili ty grouping practice provides to the schools in 

general? 

1. It creates improved resource (material. personal. 

time etc .) utilization atmosphere. 

2. It makes the use of the scarce resources to develop 

the potentials of the few more able ones. 

3. It enables the school to use its limited resources 

to help the development of the slow learners. 

4. I t saves the resources as it saves most of the 

teachers ' time. 

5. I see no contribution of the grouping practice with 

regard to the use of the resources . 

2. What is the instructio nal value that one gets from the 

ability grouping practice in secondary schools? 

1 . It helps the use of different teaching methods. 

either independently o r in a combined f orm. 

2. It reduces the cr i t i cisms extended by many 

educators regarding the frequent use of the lecture 

method. 
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3. It helps the making of the use of some equipment 

and materials along with few teaching methods which 

are not possible in a heterogeneously grouped 

schools. 

4. It encourages to experiment with different teaching 

strategies and ideas. 

5. It brings no improvement in either the s e lec tion 

and use of the different teaching methods or 

materials. 

3. What do you comment on th e use o f the diffe rent teaching 

techniques by teachers? (Eg . techniques: - s uc h as 

moti vat i on , reinforcement, questioning, case studies, 

assessment , simula t i on , prcblem s ol v ing. r o l e playing 

verba l and non-verba l communication, exp l anations, etc.) 

1. They use s ome of these techniques l ess frequently. 

2 . They use the men tioned tec hniques mcst frequently 

for the students ' abilities a nd speed o f learning 

are mo re o r less similar . 

3. They are nct interested in using the different 

techniques of teaching. 

4 . Dc t eache rs ada pt the centrally designe d c urriculum 

depending on the students ' ability and avail ability of 

the needed materials? 

1 . Yes, they adapt the content of their subjects; That 

is. they simplify the con tent to the l ow ability 

students whil e enriching it to the high ability 

onee . 



178 

2. Yes, they adapt it by accelerating the subject 

matter to the high ability students. 

3. Yes, they adapt it by reducing some of the contents 

to the low ability groups whili adding some to the 

high . 

4. Yes, they adapt t heir subject by all means listed 

above. 

5. No they don ' t do any modification or acceleration 

of subject matter to any groups . 

5. Do you agree with the argument that the grouping 

practice as "spe cia l" and "non - spe cial" c lass within the 

same school has a lot of negative effects on the soc ial 

and emotional de velopment of students ? 

1. Yes, I strongly agre e with this idea 

2. Yes, I agre e with this idea 

3. No, I have no idea or opinion on this issue 

4 . No, I disagree with the argument that it has 

negative effects . 

5. No, I strongly disagree with the argument extended. 

6 . If you agree with - the Negative effects of ability 

grouping on the social and emotiona l deve l opments, which 

of the foll owing are the most crucial negative effects? 

(Mark (x) only infront o f those which yOU c onsider are 

the most crucial) . 

B.1 . Stigma tizes the l ow group s tude nts 
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6.2. __ Artificially inf lates the se If-esteem of the 

high ability groups. 

6.3. __ Produces frustration, hostility, guilty and 

inferiority complex among the low abil ity 

6.4. 

groups. 

Creates maladjusted and deliquescent 

subculture (aggression, absenteeism, increased 

dropout, cheating, boastful, rebelliousness, 

crue lty , etc.). 

6.5. __ Creates poor model, low teacher expectation 

and low instructional pace among low ability 

groups. 

6.6. __ Createfi a 50cial disobedience, dependency, 

distructiveness, uncooperativeness, lack of 

self-control, etc. among the low ability 

groups. 

6.7. Dooms the l ow ability groups to second class 

instruction and second class future . 

6.8. Aggravates the inequalities and deprives most 

of the adu lt life experiences. 

6.9. Loss of self-confidence, self-concept or low 

self-image in the low ability groups. 

6.10. 

6.11. 

Promotes conformism as opposed to divergent 

thinking a nd the perfection of democracy. 

Favours the high ability groups with a 

detrimental effect on the low ability groups 
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6.12. Creates social stratification in the school 

which is not stated in the national 

educational objectives. 

7. In your opinion, which of the following positive effects 

are highly reflected on the social and emotional 

atmosphere in the school? (Bank them according to their 

order of importance (1-9). 

7.1. Ensures satisfactory and free participation 

within the classrooms for they are with their 

similar peers. 

7 . 2. Creates emulation, rivalry, pride and self-

confidence among the high ability groups. 

7.3. _ _ Increases the acaderrlic and social successes 

and greater teacher appro bat ion of l ow groups. 

7.4. Erlhances the learn ing oppo rtuni ty of both 

groups through cooperation among themselves. 

7.S. Enc ourages eve ry high ability student to work 

harder by prov iding him/ her with a constant 

reward from the social environment. 

7.6. Makes individual attention possible to the 

non-special students. 

7.7. Improves student-student and student-teacher 

relationships. 

7 .8. Avo ids the boredom o f the bright s tude nts by 

avoiding the dull. 

7.9. Makes the Lo w-ability groups to be active and 

fOC116 on extra-curricular activities. 
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Which possible advantages have you observed in 

facilitating the academic performances of the students? 

Please rank them by writing the number (1-11) infront of 

the points you chose. 

8.1. __ Reduces the range of individual differences 

and makes differentiation of instruction 

possible. 

8.2. Ref~ul ts in high academic achievement by 

reducing heterogeneity and making teaching 

easy. 

8.3. Helps to realize the adaptation of methods, 

techniques, materials of instruction according 

to the rate of progress of the learners. 

8.4 . Makes academic success within the capabi lities 

to those who a r e hard working irrespective o f 

their group. 

B.5. Makes a greater difference in what, how much, 

and how well is learned and t he quality of 

instruction. 

B.S. Enables students to be better challenged to do 

at their best for they are with their similar 

standards. 

8.7. __ Allows students to advance at their o wn rate. 

B.B. Benefits the low and the average students more 

for there is no modifications in ob jectives, 

curricular organizations and materials used. 
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8 . 9 . Improves the teaching situation and satisfies 

both students personal needs and teac hers 

systematic sequential instructional ski ll s. 

8.10. 

8. 11. 

Accentuates self-discovery a nd 

lization of instruction. 

indiv i dual 

Makes all students put forth all t heir eff orts 

when they are grouped homogeneously. 

9 . What are the effects of the grouping practice on 

teachers ' working conditions? (Mark (x) infront of those 

of the listed effects which you consider are the most 

observable ones. ) 

9 . 1. Improves the instructional tasks of t e ache rs 

by reducing the range of individual 

differences which Were obstacles to teach 

according t o the learning rate of t he 

different students. 

9.2. Provides teachers with plenty o f oppo r tunities 

to have contacts with those who have prob lems. 

9 . 3 . Sat i sfies teachers' preference for -teaching 

h omoge neo us grou ps . 

9.4. Takes them a l ot of time to prepare lessons 

for the two groups as teaching them now 

becomes more c h a llenging than t he previous 

ones. 

9 . 5 . Makes teachers' work difficult when they are 

aS BiRne d to the low ability ~ -OUD6 
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9.6. Overloads the week ly activities of teachers. 

9.7. Makes the m spend most of their spare time to 

correct assignments and tests. 

9.8. Force s teachers to use different methods and 

techniques of teaching which it in turn 

demands an in-service training of teachers. 

9 .9 Demands teachers ' dedication on and competence 

that doesn ' t exist, 

10. In your opinion , which major working relationships are 

created in your school? (Mark (x) infro nt of your 

c hoice. ) 

10.1 Cr eates staff disagreement when they are 

assigned to one of th e two groups on certa in 

criteria (experience, maste r y of subject 

matt e r, etc). 

10.2 Improves teacher-parent contacts to discuss o n 

students progress . 

10 .3 Depresses those teac hers who are assigned to 

t he low a bility groups and inflates the self-

esteem o f those assigned to the high ability 

groups . 

10.4 In vo lves all staff me mbe rs o f the s choo l in 

planning, implementing, eva luating and making 

decisions on the school's prog ramme and close 

interaction a mong e very member of the school. 

1 (I . [, EIlcou ragee the cl.)ordinatlon of instruction 
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10.6 Saves teachers ' time to discuss with 

co lleagues and their students. 

10.7 Improves student-teacher. teacher-teacher. 

inte ractions. 

10.8__ Enables every teacher to take part in decision 

making in the sch oo l 's activities. 

10 . 9 

10.10 

Improves 

l eaders. 

teache r-directors. teacher-un i t 

and teacher-department heads 

relationships. 

Reduces the staff morale of interaction. 

11. Does the grouping practice facilitate the improvement of 

relations the school has with other secondary schools? 

Yes No 

12 . Cons ide r yourse lf as one o f t h e parents o f a studen t in 

o ne o f the gro ups and think f o r a mo ment . then do you 

support the continuation o f the grouping prac tice in the 

secondary schools? 

1. Yes. I d o s uppo rt its cont inuatio n 

2 . No. I don ' t _ support the continuatio n of the 

practice. 
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13 . If you support its continuati on . please write some 

points ho w s hould it be? 

1. 

2. 

3. 

4. 

5. 

14. If you don ' t support its continuation. please give your 

reasons. 

1. 

3. 

4. 

5. 
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Appendix - B 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

Introduction: 

This is a questionna ire prepared for students of selected 

Addis Ababa Senior secondary Sc hools to collect information 

for the study entailed : 

"A study on Ability Grouping and Its Effects o n the 

Instruc tional Process, Students, and the Academic Staff in 

Selected Senior Secondary Sc hoo ls o f Addis Ababa. " 

You are o ne o f the students o f the selected sample 

schools and who can give the necessa ry information abou t the 

g r o uping practice and its effects. The base for the grouping 

o f students is the Eighth Grade Nati onal Examinati on r esults 

of the years preceding the year o f ent ry t o t h e sen i or 

secondary schoo l. 

Therefore, the researcher requests you to give the 

necessa r y info rma t i on tha t YOU h ave ~bserved in r e lation to 

th", ,- tud e nts " . .. 
1 ..L '- ,_ 0'" j - " • '-8 , (i i \ the 
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social and emotional conditions of students and (iii) about 

yo ur teachers" a nd t h e ir work in the classrooms. At this 

point. you are kindly asked to fill in all of the questions 

by reading the m carefully. Your coope r ation and your genuine 

information is valuable for t he research. 

Thank you in advance for your cooperation . 

A QuestJonnaire Prepared for Stud e nts of the sel e cted Sample 

Senior Secondary Schools of Addis Ababa . 

Dirt=:(";tjon: 

1. Please give the necessary pe rsonal information before 

you start working on the questi onnaire items . 

2 . Mark a sign (x ) o n th e 1 ine whereve r there are 1 ine " 

infront of the required data in the righ t wo rd or phrase 

that fits your personal informat i o n and wri te othe rs in 

the space provided infront of each item. 

3. Since your r esponses will b e kept confidential. please 

be as ho ne st as poss ible a nd f e e l free i n giving 

responses to a ll the questionnaire items. 

4. Writing a name is not required. 

Part One:- Pe r sonal Data 

1. Name of the School 

2. Sex: - Male Fema l e 

3 . Age 

4. t';r...,de - s~: Il , .~ n ii th i.;; t.D 
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Family Conditions:-

5.1 Father ' s Educational Background:-

(write one of the levels listed below that 

describes your father's educational level) 

Illiterate 

Newly literated and continued 

Post literacy programme 

Grade 1-6 

Grade 7- 8 

Grade 9-12 

Certificate 

Diploma 

B.A / Bsc. (1 st degree ) . 

M.A, / M.Sc. 

Above M.A. / M.Sc. 

5.2 Mother's Educational Background:- _____ (Write 

one o f the levels listed above that describes your 

mother's educational level), 

Family monthly income (Gross) 

Sign (x) in front of the amount 

monthly income of your family. 

6.1 Less than 100.00 Birr 

6.2 101 - 200 .00 Birr 

6.3 201 - 500 Birr 

6 , 4 501 - 1000 Birr 

6,5 More than 1000 Birr. 

Make the 

that describes the 



7. Father 's Occupation:-

Mother "s Occupa tion:-
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Private 

Government Employe 

No Occupation 

Private 

Government Employee 

No Occupation 

8 . The total number o f people at home 

9. Your 8 t h gra de national examinat i on result 

10. Your Junior School 

Type : - Government 

Public 

Mission 

Other 

Private 

Church 

Kuran / Mosque 

11. Do your pa r ents hire part time tutoris) f o r your study 

at home ? 

Yes No. 

Part Two :- Direc tion 

Make a c ircle around the number you c hoose where there 

is a choice and make a mark (x) in o ther items . Each o f 

them have d irec tions in brac kets . 
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1. Does the grouping of students as "Special Class" and 

"non-s pec ial" using the eighth grade national 

examination results help everyone of you develop your 

abilities to the maximum? 

1. Yes, it does very significantly 

2. No, it does not at all 

3 . Yes, it does to some extent 

4. I have no opinion on this 

2. Whom does the grouping practice serve best? 

1 . The spec ial classes 

2. The non- spec ial classes 

3. All students of the school 

4. It is difficult to determine whom it serves best. 

3. Does your school try to give prio rity to anyone of the 

two groups in using the school's facility? (Classrooms, 

Library and Laboratory services etc ... ). 

1. Yes, it does in most cases 

2. No, it does not 

3. Yes, it does in a few cases 

4. It is difficult to see such practices 

4. Who gets the best teachers, labo rato ry and library 

services, c l assrooms, new textbook distributions, etc .. 

in the school? 
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1. The special class students 

2. The non-special c lass students 

3. Both groups wi thout any priority 

4. I don "t see any such activities 

5. Whi ch method of teaching is most frequently used by your 

teachers? 

1. The lecture meth od (teachers present we listen) 

2 . The demonst r at i on method (teacher s display/ show we 

see and do) 

3. The discussion method (teachers g roup us and l et us 

ta lk on the issue) 

4. The problem Bolving method (give UB prob l e ms with 

little ass istance and we do solve problems) 

5. They use the different methods alternatively 

dependi ng o n the t o pics and the time we ha ve. 

6. Whi c h o f the foll owing group of activi ties is most 

fr e que ntly seeri or heard fr om mos t o f your teachers ti ll 

now? 

1. Blaming, discouraging, irritating , punishment, 

e t c .. 

Motivating, encollraging, praising , simulation, 

questioning, case studies, independe nt wo rk, etc .. 

7. How do you see the s e l ec tion and utilization o f 

contents, methods o f teac hing, and materials of your 

t~achers? 
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1 . The content of what our teachers are teaching us is 

exact ly the same as what is writ t en in our 

textbooks. 

2. Most of our teachers simpl ify the content and they 

teach us with simple a nd related examples until we 

understand the topics. 

3. Most of our teachers teach us by add ing some new 

important ideas which are not written in the 

textbooks . 

4. Most of them teach us few things from the books and 

leave us to work on our own in the libraries. 

laboratories and elsewhere. 

5. Most of them teach us what is i mportant and give us 

some extra-readings and exercises to be done at 

home or outside the c l assrooms. 

8. What is your evaluation of yo ur classroom less ons? 

1. The lessons are vary interesting and help me j oin 

o ne of the highe r educat i o n inst itutions in t h e 

future. 

2. The lessons are inte r esting and I hope that they 

will h e lp me join the world o f work at a ny t ime in 

my secondary school life or later. 

3. They are not so satisfactory and may not enable me 

join either the higher education institutions or 

the world of work. 
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4. The lessons in our group seem to me that they are 

organized in such a way that they will let us 

finish grade 12 and make me see no bright future. 

9. Do you agree with the a rgume nt that grouping secondary 

s choo l students as "Spec ial" and "non-spec i a l" c l ass 

within the same school bene fits b o th groups if it is 

accompanied by modificat i ons in the curric ulum , method 

of teaching and ma ter ials ? 

1. Yes, I strong l y agree 

2. Yes, I agree to some extent 

3. No, r disagree 

4. No, I strongly disagree 

5. I ha ve no any idea / opinion 



194 

10. Which of the following qualities describe best the 

characteristics of the students of the "Special" classes 

in your school as you see them in the school campus? 

(Make the sign (x) in the space provided in front of your 

choices) . 

10 . 1. __ _ 

10 . 2 . __ _ 

10.3. __ _ 

10.4 . __ _ 

10.5. __ _ 

10.6. __ _ 

10.7 . __ _ 

10.8. __ _ 

10.9. __ _ 

10 . 10. __ _ 

10 . 11. __ _ 

10 . 12. __ _ 

10 . 13. __ _ 

10 . 14. __ _ 

10.15. __ _ 

10.16. __ _ 

10.17. __ _ 

10.18. __ _ 

10.19. __ _ 

10.20. __ _ 

desire to exce l (exceed) 

inferiority comple 

high intellectual curiosity 

Boastful 

aggrese.i ve 

Inflated self-esteem 

independent 

cheating 

sociable 

dependency 

lack o f self-control 

self-reliance 

l o w-self-co nfidence 

loss of interest in the school 

high acceptance of others 

gentle /calm 

honesty 

uncooperative 

truthfulness 

rebelliousness 
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11 . Which ones are charact.er i st.ics of st.udents of t.he "non-

specia l" classes? ( Make (x) in t.he space provided,) 

11.1. __ _ Delinquent. 

11.2 . __ _ Cheating 

11.3 . __ _ Hones t.y 

11.4, __ _ Trut.hfulness 

11.5. __ _ Who-cares 

11,6, __ _ Uncooperat.ive 

11.7. __ _ Dest.ructive 

11 .8. __ _ Independent. 

11.9, __ _ Rude 

11.10. __ _ Boast.ful 

11.11 , __ _ Loss of int.ere6t. in t.he schoo l 

11.12, __ _ Aggressive 

11.1 3. __ _ Self- r eliance 

11.1 4 , __ _ Lack o f ee lf control 

11.1[,. __ _ Dependency 

11.16. __ _ Low-se lf-image (concept.) 

11.17 . __ _ Frustrated 

11.18. __ _ Infe r ior i t.y complex 

11.19 , __ _ High intellect.ual cur i os ity 

11.20. __ _ Sociable, 

1'7 Which of the folloHing Educationa J F:sdv:=tntBges have you 

got from the 6choo l "s grouping practice? (t1 .~ rk (;{) only 

infront of those which YOU c()ns ider ,~"re tbe mCJf:jt, 
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12.1. Increases academic and social success 

12.2. __ Creates heal thy competition among our own 

peers. 

12.3. __ Cooperative learning is realized 

12.4. Motivates and cha llenges us to work harder and 

better in OI..1. r own pace. 

12.5. __ Increases c lassroom participation without any 

12.6. 

12.7 . 

12.8. 

12.9. 

12.10 

12.11 

12.12 

fear. 

Initiates every student to spend his / her spare 

time on studying at home . in the libraries and 

elsewhere. 

Makes to s pend mo r e time to work o n work 

books. studying what one learned. reviewing 

and s o me times to go to libraries. 

Creates s poon -feeding as opposed to 

indepe nde nt work . 

Let stude nts learn according to their 

abili ties . 

Makes the weekend test and assignments the 

normal duty of every student . 

Raises the academic achievement and speed of 

learning. 

Enable every stude nt get the necessary help 

from teachers whenever there is the need for 

it. 
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13. Do you feel unhappy with your presence in your present 

group? 

1. Yes. I feel unhappy 

2. No. I don't feel unhappy 

14. What makes you feel unhappy in your present group? (Make 

the sign (x) only infront of the phrase (s) or the 

sentence(s) that describe (s) your reason (s). (Choose 

only those which make yoU feel unhappy). 

14.1. __ The grouping practice i s a constant punishment 

for me. 

14. 2 . Teachers' expectation toward our academic 

performance is low and they teach us 

unsatisfactori l y. 

14.2. Regrouping of students (upgrading or 

downgrading) is not practiced. so that there 

is no mobility from group to group. 

14 .4. The best teachers. who are expe rienced. 

patient. knowledgeable are always assigned to 

the high ability groups. 
-

14.5 . Although I am in the high ability group. I get 

nothing fr o m the grouping practice except my 

presence in that group. 

14.6. Teachers" attitude towards the group is 

positive. but they don't teach us properly 

thinking that we understand everything easily. 



14 .7. 

14.8 . 

14 .9. 

14 , lCl 
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Our teachers usually prefer blam ing to 

praising. 

The School community think that acade mic 

success is out of our ca pabilities. 

The school doesn ' t he lp us develop any of our 

interest in any of the subjects and treat us 

equa lly. 

Makes students of the s pec ial class t o look 

down on us. 

14,11 __ Makes t he non - special groups to see us like 

their enemies and makes unnecessa r y socia l 

distances. 

15 . From whic h of the groups do you choose you r fri e nd (s)? 

1. From the spec i al group 

2. From the non-special group 

3 . I don ' t see the grouping system in choosing my 

friend (s) . 

16. Please . make the mark (x) in the appropriate space that 

best desc ribes your feelings which you might have 

devel o ped as a result o f t h e grouping practice in your 

school? 
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Yes No No 
Opinion 

16.1 Do have a positive attitude 
towards your self? 

16.2 Do you feel that you are a 
person of worth on an equal 
plane with others? 

16.3 Are you able to do things as 
well as most other students? 

16.4 On the whole are you a 
satisfied with yourself? 

17 . What is your recommendation regarding the grouping 

practice? 

1. It soon be eliminated for its instructiona l value 

is not c l ear l y seen. 

2. It soon be modified and continue with accompanied 

activities. 
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Appendix - C 

1. 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

ClassrooD Observation Key IteDB 

School observed Na me of the Teache r 

Grade and Section Sex Age 

Subject Total Years of Exper ience ____ _ 

The dai l y Topic ________ __ Qual if i cation ______ _ 

No. of Sections 

No. of Students per sect ion ___ t1ari tal Status 

Total Humber of students he/s he teaches 

Area of training 

Tota l years in teaching the subject 

2. Instructional organization and deve l opment. Mark (x) in 

the s pace that descr ibes it best. 

Points 

5 4 3 2 1 

1. Prepared a lesson plan f o r 
his/he r subject 

2 . Orie nts stJude nts the daily 
lesson/objectives 

3. Revises the pre vio us lesson 
before he /s he begins teaching 

4. Begins instruct i on promptly 

5. Handles mate rials (content) in 
an o rderly D'lanner. 

6. He/she presents his / her 
materia l using different 
examp l es , defining concepts and 
mat <:ri a l s 
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Po ints 

5 4 3 2 1 

7 Keep students" rate of progress 
/pacing /-

8. Asks questio ns of various types 
(factual. academic. 
comprehensio n. ana l ys is 
synthesis . ... ) 

9. Recognizes responses 
/amplifies/ and gives 
corrective feedback /about their 
effort to learn/ . 

10 Gives specific academic praise 

11 Provides f or time pr.3.ct ice, 
return of students ' work. etc. 

12 Gives directions (assigns/. 
cheeks home work. , classwo rk / 

13 Goes around and assists 
students while they are working 

14 Discusses cause-effect 
rel ,~tionships . l.leee 1liws. 
principles, etc. in his/her 
telich ing . 

15 States and applies academic 
rules in teliching 

16 The teacher keepf'; course 
content and teaching trJethods 
essentially the same for all 
groups 

17 There are enrichment o f 
materials a nd increased tempo 
of instruction for the bright 
group? 

18 A program modification for t he 
l elirners 

19 The roles of the teacher are 
the same in the two groups ? 

20 The teacher .. s use/of body 
behliviour t h lit shows support. 
interest . approval. acceptanc e, 
etc .. 
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Points 

5 4 3 2 1 

2 1 Body behaviour that shows 
rejection, boring, disapproval, 
frowns, lack of interest, etc. 

22 Student-teacher communicat ion 
(relations hip ) 

23 Students 
, 

participation in the 
high gro'-lPs ? 

24 Students 
. participation in the 

low groups 

25 Management of students (stops 
rrlisconduct, conducts 
punishment, maintenance o f 
instructio na.l T!l OIfJen turn J etc . 

26 On the whole, the teacher . s 

a. ability to ulotivate and 
ind i v idua lize instruction 
is a c cording to the 
expectation of the 
practice. 

b. personal r e lationship with 
the different groups 

c. differentiated appro ach t o 
t he two groups and fulfills 
t he des ired type of 
i nst, ruction. 

d. a bility to give and take 
feedback 

e . attempts to build p os itive 
relationship and avoidance 
o f mass criticism, goes 
along with the princ iple o f 
group i ng . 

f. c apacity to use a var i ety 
of method and techniques to 
gain student interest and 
participation is high 

g. a bility to relate the 
lessons to life, capacity 
o f students, UBe tiroe etc. 
fits the objectives o f the 
prac tice . 
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ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FACULTY OF EDUCATION 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

An Interyiew Items Prepared for Regjonal Edllcat ioo 

Officials (Authoritjes) 

1. You are familiar with the ability grouping practice in 

six of the senior secondary schools which are under the 

office. It began in 1979 E.C and continued functioning 

till now. Please, would you brief me about the purpose 

of the grouping practice? How it began, developed, bases 

of the grouping, appr oval by higher education office and 

officials, and state of the program? 

2. What instructional advantages have yOU observed fr o m the 

practice? 

2.1 In the process of instruction - Use of resou r ces, 

in developing the require d profile of students, use 

of different methods and techniques, etc . . 

2.2 In terms of the academ i c perfo rmance of students? 

2.3 In terms of the intellectual, social and emotional 

developments o f the Btudent and its ef f ectB? (if 

any) . 
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2 . 4 In terms of teachers " wo rking conditions and work 

relationship. 

3. What kind of prob lems have you rece ived fr om these and 

other schools? 

Students" be haviour. 

Teachers and administrative staff " and . 

pare nts (if-any) 

4. What is you r plan f o r the future r egarding the ability 

grouping practice? 
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Appendix - E 

The Sarnple Schools Four years' ESLCE Results 

Bole - High (Specia l) Abi lity students' ESLCE Result. 

1907188 1988i89 101109190 1990/91 

Sub. X X2 Sub. X X2 Sub. X X2 Sub. X X2 

1 2.8 7.84 1 2.4 5.76 1 3.8 14.14 2.00 4.00 

2 3.00 900 2 3.0 9.00 2 3.6 12.96 2 3.6 12.96 

3 3.0 900 3 2.8 7.84 3 2.2 4.84 3 3.2 10.2 4 

4 2.8 7.84 4 2.4 5.76 4 3.0 9.00 4 3.4 11 .56 

5 40 16.00 5 1.6 2.56 5 2.0 4.00 5 2.8 7.84 

6 2.6 6.76 6 1.6 2.56 6 3.2 10.24 6 2.8 7.84 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 
21 

22 

23 

24 

25 

26 

27 

28 

29 
30 

2.8 

24 

3.2 

3.0 

3.0 

2.6 

2.4 

3 .00 

3. 4 

3.4 

3.0 

2.6 

3.6 

38 
36 

7.84 7 1 .6 2.56 7 2 .2 4.8£1 7 35 12.96 

1 .4196 8 

10.24 9 1.8 324 9 

1444 10 3.0 9.00 10 

'3 .00 11 3.8 1444 11 

4.84 12 3.4 11 .56 12 

11.55 13 3.0 9.00 13 

10 24 14 32 10.24 14 

9.00 15 3.2 10.24 15 

9.00 16 3.6 12.96 16 

2.0 4.0 8 

3.2 10.24 9 

2.6 6.76 10 

2.8 7.84 11 

24 576 12 

1.8 324 13 

2.2 4.84 14 

2.4 5.76 15 

2.6 676 16 

2.8 784 

4.0 16.00 

2.6 6. 76 

3 2 10.24 

4 .0 16.00 

2.8 7.84 

2.2 4.84 

2.2 4.84 

2.6 6.76 

6.76 17 2.4 5.76 17 2.2 48<1 17 4.0 16.00 

5.76 18 3.4 1156 18 i .E 256 18 22 4.84 

11 .55 19 

11 _ 56 20 

12 96- 21 

1 i .56 22 

9.00 23 

i LS6 24 

11 .56 25 

'3.00 26 

6.76 27 

12. ':H; 28 

14 .44 29 

12.96. 30 

3. d 11 .SE, 

3.4 11.56 

2 4 5.76 

3.2 10 24 

3.6 1 2. '36 

2 8 7.84 

3.0 9 .00 

3.8 14. 44 

3.0 9.00 

3 .2 1024 

30 9.00 

3.0 9.00 

1 '3 

20 
21 

22 
23 

25 

26 
27 

28 

29 
30 

2.2 4.84 

2 .E, 7.76 

2.S 7.7E. 

3.0 9.00 

2.0 4.00 

1.8 3.24 

1.8 3.24 

2.0 4.00 

2.0 4.00 

3.2 10.24 

3 6 1 2.96 

2.0 4.00 

19 

20 
21 

22 

23 
24 

25 
26 
27 

28 

29 

30 

2.4 5.76 

'30 9 .00 

2? 4.84 

3.2 10.24 

2.8 7.84 

3.0 '3.00 

3.0 9.00 

4.0 16.00 

3.4 1656 

3.0 9.00 

3 4 11.56 

28 7.84 

Total 104.4 296.76 85.6 236.6 

2.85 

74 .E 2'359 

2.49 

90.2 

3.01 

281 

Mean 3.48 
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2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

is 

16 

17 

18 

19 

20 

21 

22 

24 

25 

26 

27 

28 
29 

30 

To~al 

Mean 
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Bo!e LOV,I (Non-Specia l) Ability Students' ESLCE Results 

1987/8 8 

x 

2.2 

2.2 

2.8 

3.4 

2.4 

2.2 

2.6 

2.6 

1.4 

18 

1.4 

1.8 

1.8 

1 8 

1 6 

2.8 

28 

2 ;) 

2.4 
2.4 

20 

2. <4 

2.6 

2.2 

2.0 

1.5 

2.2 

X 2 Sub. 

4.84 

4.84 

784 

11 .56 

5.76 

4.84 

6.76 

6.76 

1.96 

3.24 

1.% 

3.24 

:3 .24 

3.24 

'3 .00 

4.84 

'3.00 

2.56 

784 

7.84 

y,OO 

4.00 

S.7E. 

6.76 

4.84 

4 .00 

2.56 

484 

1 

2 

3 

4 

5 

6 

7 

8 

'3 

10 

11 

12 

13 

14 

16 

17 

18 

1 9 

20 

21 

22 

23 

24 

25 
26 

27 

28 

29 

30 

67.6 159.4'1 

2.25 

i 988/89 

x X 2 Sub. 

2.8 

3.8 

1 8 

2.0 

1 .6 

1.6 

1.4 

1.4 

24 

2.0 

1.4 

1.0 

2.8 

1 .8 

2.2 

1 6 

2.0 

1 .8 

14 

2.4 

2.2 

2.6 

2.4 

2.4 

1.4 

7.84 

14.44 

3.24 

4.00 

2.56 

1.96 

1.96 

4.84 

5 .76 

4.00 

1.96 

1.00 

i 84 

1 96 

1.44 

5.76 

:3 24 

4 84 

324 

1 '36 

7.84 

5.76 

484 

6.7E. 

5.76 

S.76 

1.96 

58.2 131 .6 
1.9.:1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

20 

21 

23 

24 
25 

26 
27 

28 

29 

30 

1989/ 90 

X 2 Sub. 

2 .0 

2.2 

2.0 

1 6 

1.8 

3.0 

2.0 

1.6 

1.8 

2.2 

1.4 
1 .::> , . "-' 

1.8 

1.8 

1 8 
') ,-, _ c 

i 4 
1 2 

i :2 

1 " . C'. 

1 2 

2.4 

2.4 

2.b 

1 2 

18 

4.00 

4.84 

4.00 

2 .56 

676 

2.56 

3.24 

324 

9 .00 

4.00 

2.56 

3.24 

484 

1.96 

3.24 

3.24 

3.2 4 

3.24 

7.84 

1 .96-

1 44 

2.=,6 

3.24 

1 44 

5.76 

7.84 

5.76. 

6 .76 

1.44 

23.24 

58.6 119.0 

1 95 

.-, 
L 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

is 
16 

i 7 

18 

19 

20 

21 

22 

23 

24 

25 
26 

27 

28 
29 

30 

1990/91 

X X2 

3 .6 

2. 4 

3.0 

2.0 

2.4 

2.4 

2.4 

2.2 

1.8 

2.0 

3.2 

2.0 

2.8 

1.6 

2.4 

2.2 

1.8 

i .t. 

2.8 

2.2 

2.8 

2.0 

2.6 
'J Q 
L.W 

1· Co 
.Q 

69.6 

2.32 

12.96 

5.76 

9.00 

400 

5.76 

5.76 

5.76 

4.84 

3.24 

4.84 

4.00 

400 

7. 84 

4.84 

2.56 

5.76 

4.84 

4.84 

324 

3.24 

2.56 

4.84 

7.84 

4.00 

E .. 7f 

784 

3.24 

5 .76 

168 
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Tikur Anbesa High (Special) Ability students ESLCE Results 

1987/88 1988189 1989/90 1990191 

Sub. X X2 Sub. X X2 Sub. X X2 Sub. X X2 

1 

2 
3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

3.2 10.24 1 3.0 9.00 1 3 .2 10.24 1 3.0 9 .00 

3.4 11 56 2 3.0 9 .00 2 3.0 9.00 2 3.2 10.24 

2.8 7.84 3 32 10.24 3 32 10.24 3 2.8 7.84 

3.4 11.56 4 30 9 .00 4 3.2 10.24 4 3.0 9.00 
3.0 <; 00 5 28 7.84 5 34 11 56 5 3.2 1024 
3.0 9.00 6 3.0 9.00 6 3.0 9.00 6 2.6 6.76 

26 6.76 7 3.4 11.56 7 25 6.76 7 32 10.24 

32 10.24 8 3.8 14.14 8 3.0 9.00 8 2.8 7.84 

2.0 4.00 9 3.0 9.00 9 3.0 9.00 9 2.6 6.76 
2.6 6.76 10 

5.76 11 

2.2 4.84 10 3.8 14.44 10 3.6 12.96 

3.4 11.56 

3.6 12.36 

2.8 784 

3.8 14.44 

38 14.44 

2.4 

2.0 
2.8 

2.4 

2.4 

2.6 

2.2 

3.0 

2.6 6. 76 11 

4.00 12 2.8 7.84 12 

7.84 

5.76 

5.76 

6.76 

4.84 

·01.00 

13 

14 

1S 

16 

17 

18 

19 

20 
21 

23 

24 
25 

2.0 4 .00 

3.0 9.00 

1.4 1.96 

3.2 10.24 

3.2 10.24 

2.8 7.84 

2.0 q 00 

1.4 1.96 

30 '3 .0') 

3 4 11.56 

3 4 11 . E. f 

22 4.84 

32 10.24 

26 3.2 1.24 

27 3.4 11.56 

28 32 10.24 
29 3 {I 9 .00 

30 36 12.36 

13 

14 

15 

16 

17 

18 

19 

20 

21 

23 
24 
25 

3.8 14.44 11 

2.8 7 .84 12 

3.6 

3.4 

3.6 

2.8 
3.2 

2.& 
32 
3 .) 

12.96 

11 .56 

12.96 

6 .76 

7.84 

10.24 

5.76 

10.24 

13 

14 

15 

16 

17 

18 

19 

20 
21 

2.:3 7.84 22 

32 10.24 23 
3 .0 900 24 
3.4 i1 .56 2S 

2.6 6. 76 

3.0 9.00 

30 9.00 

3.0 9.00 

3.2 10.24 

3 (I 900 

32 10. 24 

3.2 10.24 

3.2 1024 

3.4 11.56 

3 4 11 56 

34 11 56 

3.4 11 56 

3 .4 11 .56 

3 4 11 56 

Total 43.00 13568 86.4 2769 

2.88 

782 2487 

3.12 

952 305.2 

3.17 Mean 2.72 



Sub. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

i8 

19 

20 

T01al 

f..,1ean 

20B 

Tikw' Anbassa Low (Non-Specia l) Abilil}' students ESLCE Result 

1987/88 

x X 2 Sub. 

2.0 4.00 1 

2.B 7.84 2 

2.2 4.84 3 

24 5.76 4 

3.2 10.24 5 

1 .8 3.24 6 

3.2 10.24 7 

2.6 6.76 8 

2.B 7.84 9 

2 .4 5.76 10 

2.6 7.76 11 

2.0 4.00 12 

2 .6 7.76 13 

3.0 9.00 14 

3.0 9.00 15 

3.2 

22 
2.4 

2.6 

2.8 

10.24 16 

4.84 17 

5.76 18 

6.76 19 

7. 84 20 

21 

22 
23 

24 

25 

26 

27 

28 

29 
30 

518 137.48 

2.59 

1- ClOO .'00. _'...,,-, , U...I 

x X2 Sub. 

3.2 1024 1 

3.6 12.96 2 

32 10.24 3 

1.8 3.24 4 

2.2 4.84 5 

1.4 1 .96 6 

3.0 2 .00 7 

2.2 4.84 8 

2.6 6.76 9 

2.2 4.84 10 

2.4 5 76 11 

1.6 2.56 12 

2.8 7.84 13 

22 4.84 14 

2.6 6.76 15 

19E:9f90 

x X2 Sub. 

2.8 7.84 

32 10.24 2 

2.4 5.76 3 

3.4 10.24 4 

3.0 9.00 5 

3.4 11 .56 6 

2.8 7.84 7 

2.8 7.84 B 

2.6 6.76 9 

3.0 9.00 10 

28 7.84 11 

3 I) 900 12 

2.4 5.76 13 

2.6 6.75 14 

3.0 9.00 15 

1990/91 

x X2 

2.2 4.B4 

2.4 5.76 

3.6 12.96 

2.0 4.00 

2.B 7.B4 

2.6 6.76 

3.0 9.00 

2.6 6.76 

2.B 7.B4 

2.B 7.B4 

3.2 10.24 

3.2 10.24 

2.6 6.76 

2.8 7.84 

1.B 3 24 

26 6.76 16 2.4 5.76 16 2.6 6.76 
2 8 7.84 17 3 () 

3.4 11.56 18 2.6 

28 7.84 19 3.0 

2.b 

3.2 

2.4 

1.6 

6.76 

10.24 

484 

5.76 

2.56 

34 11 .56 

2.2 4.84 
3.2 1().24 

2 0 4 .00 

3.0 9.00 

~, 

L' 

22 
23 

24 

25 

2.4 

2.8 
2.8 
3. 2 

1.8 

900 17 2.6 6.76 

6.75 18 2.B 7.84 

9.00 19 2.B 7.84 

9.00 20 2.6 6 .76 

S.76 
7.84 

784 

10.24 

3.24 

21 

23 

24 

25 

3.4 

32 

2.8 

2. 8 

26 2.4 

27 3.0 

28 3.0 

29 2.6 

30 3.0 

11 .56 

i 0.24 

1024 

7.84 

7.84 

5 .76 

9.00 

9.00 

6.76 

9.00 

76.6. 205.3 

2.55 

700 198.6 

2.8 

83.2 235.1 

2.77 



Sub. 

2 
3 

4 

5 

6 

7 

8 

10 

11 

12 

13 

14 

15 

16 

1 7 

18 

19 
2() 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

Tota l 

Mean 
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Yekatit 12 High (Special) Abilit\' Students ESLCE Results 

1 987188 

X X 2 Sub. 

3.6 12.96 1 

3.0 9.00 2 

3.4 11 .56 3 

3.6 12.96 4 

3.4 11.56 5 

3.2 10.24 6 

3.6 12.96 7 

3.411568 

3.0 9.00 9 

3.4 1156 10 

2.6 6.76 11 

3.2 10.24 1 2 

3.2 10.24 13 

2.2 4 .84 14 

3 .4 

3.0 

3.4 

3.2 

3.2 

30 

30 

3.6 

3.2 

3.4 

3.6 

3.6 

3.4 

3.6 

3.2 

30 

11 56 15 

9 .00 16 

11.56 17 

10.24 18 

10.24 19 

900 20 

900 21 

12.96 22 

10.24 23 

11 .56 24 

12.96 25 

12.96 26 

11 .56 27 

12.96 28 

10.24 29 

9.0 30 

97.2 320.48 

3.2 4 

Iqf{!/~" 

X X2 Sub. 

3.2 10.24 1 

2.6 7.76 2 

3.0 9.00 3 

2.6 6 .76 4 

3. 6 12.96 5 

3.4 11 .56 6 

3.2 10.24 7 
3.0 9.00 8 

2.0 4 .00 '3 

3.2 10.24 10 

2.8 7.84 11 

3.9 11 .56 12 

3.0 9.00 13 

3.4 11.56 14 

34 11 .56 

3.4 11 .56 

3.6 12.36 

32 10.24 

3.2 10.24 

40 1600 

3.4 11 .56 

3.6 12.96 

3.4 11.56 

3.2 10.24 

3.6 12.96 

3.6 12.96 

3 .6 12.96 

3.6 12.96 

3.2 10.24 

30 9 .00 

98.4 320.6 

3.28 

15 

16 

17 

18 

19 

20 

21 

22 

23 
24 

25 

26 

27 
28 
29 

30 

1989190 

X X2 Sub. 

2.0 4.00 1 

2.4 5.76 2 

32 10.24 3 

3.0 9 .00 4 

2.0 4 .00 5 

1.8 3.24 6 

3.6 12.96 7 

3.6 12.96 8 

3.0 9 .00 9 

2 .6 6.76 10 

3.0 9.00 11 

3.0 9.00 12 

2.8 7.84 13 

3.6 12.96 14 

1990/91 

x x~ ..L 

2.8 7.84 

3.2 10.24 

3.0 9 .00 

2.8 7 .84 

3.2 10.24 

3.4 11 .56 

3.2 10.24 

3.6 12.96 

3.8 14.44 

2.6 6.76 

2.8 7.84 

2.8 7.84 

3.4 11 .5& 

3.0 9.00 

2.8 7.84 15 4 00 16.00 

3 .0 9.00 

3.2 10.24 

3.0 9.00 

2.8 7.84 

3 2 10.24 

3.4 11 .56 

3 .4 11.56 

16 2.56 

2.6 6 .76 

3.4 11 .56 

3.0 9.00 

3.0 9.00 

3.b 12.96 

2.8 784 

3.2 10. 24 

87.6 263.9 

292 

16 38 14.44 

17 3.4 11 .56 

18 

19 

20 
21 

23 
24 
25 

26 

27 
28 

29 
30 

3.2 10.24 

2.6 6.76 

2.4 5 76 

2.8 784 

2-8 7 84 

2.8 7.84 

3.0 9 .00 

3.6 12.% 

3. 4 11 .56 

3.2 10.24 

3.8 1/j.44 

3.2 10.24 

34 11 .56 

%.0 305.6 

32 
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Appendix - F 

1. Theory of School Learning (B l oom, 1976 ) 

STUDENT CHARACTER 

Cognitive Entry 
Be hav i or 

lAffective Entry 
Behavior 

INSTRllCTI ON 

Learn ing (/'. 

LEARNING OllTCOME 

Level and Type of 
>"achievement 

Task(s) II>' 
-, \\~ 
f---.-_--! Rate of Learning 

Quality o f 
Instruction 

\ 
Affective Outcome 

2. A MODEL of Class Room Processes (COOLEY, LEINHARDT & 

LOH NES) 

Opportuni ty, 
:1 ' 

Ini tia l Studentl--_-}Mot ivators 
Pe rfo rmance 

Cri te rion 

Structure Perfo rmance 

Instruction.'1 1 / 
EventB 

/ 

Source' - Lelnhardt, G > "M odeling and Me asu ring Educat i on.'1 1 
Treatment in Evaluation " , Rc-yic-w o f E,juC'.'1 t.1<',nF,j 
research Vo l . 50.3, 1980. 
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