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ABSTRACT 

The purpose of this study is to assess fonnal TVET programmes for self-employment in 
selected occupational fields of govel'11ment colleges in Addis Ababa. The study used a 
descriptive survey method to assess five govel'11ment TVET colleges in Addis Ababa. The 
subject of the study were 396 trainees, 65 vocational trainers, 15 entrepreneurship trainers, 
two deans, and the deputy head of formal TVET in Addis Ababa. Accordingly, the respondents 
sampling was carried out thorough stratified, purposive, and availability sampling techniques. 
The data was obtained from these sample respondents through questionnaires, interviews, and 
observation of actual setting and document analysis. The collected data were analyzed using 
percentage and frequency counts, weighted mean, F-test, and chi-square. The outcome of the 
data analysis revealed that trainees were assigned based on their high school results, and those 
with the best academic results are prioritized in keeping trainees' choice of occupational 
interest for the programmes. As the finding revealed, the selection and placement of trainees 
did not consistence with self-employment as an intended outcome. Besides, trainees did not 
acquire adequate vocational and entrepreneurial skills needed self-employment from the TVET 
colleges. As the results identified, start-up and follow-up support, and organizing trainees as a 
group to establish enterprise were the most significant self-employment supports needed by 
trainees to become self-employed. However, the status of TVET colleges in facilitating the self­
employment supports was weak. Based on this, improvement in placement of trainees; 
improvement in the relevance of the training programmes, and strengthening TVET 
institutions to facilitate start-up and follow-up supports were the majority of respondents' 
possible suggestions that formal TVET programmes for self-employment as intended au tcome 
in Addis Ababa. On the top of this, it is clear that there are limits to what can be achieved 
th1'Ough training. However, delivering the training alone is not sufficient by itself for 
successful self-employment programs. Therefore, it recommended tlwt more attention be paid 
to the selection and placement of those with the needs (lnd aspirations by creating a mechanism 
for TVET as a early career option for self-employment, delivering quality training though the 
provision of marketable skills with adequate entrepreneurial competencies, and facilitating 
access to self-employment opportil11ities. 

VII 



CHAPTER ONE 

1 . THE PROBLEM AND ITS APPROACH 

This chapter deals with the background, statement of the problem, objective of the 

study, significance, scope, research design and methodology, operational definition of 

terms, and organization of the study. 

1 . .1 Background to the Problem 

The development of technical and vocational education and training (TVET) has 

become one of the most important strategies of educational development in both 

developed and developing countries. As a result, TVET has become an essential 

element in the economic development plans of many countries, and its' role in the 

economic development of countries has been increasingly recognized (Middleton, 

Ziderman, & Adams, 1993; World Bank, 1991). TVET or vocational education in brief, 

should be dealt with, and its issues approached, within the more comprehensive 

concepts of Human Resource Development (HRD). 

Human resources development is mainly implemented through the formal and non­

formal systems of education. The focus on TVET programmes in the educational 

process is the acquisition of relevant knowledge, practical skills and attitudes for 

gainful employment in a particular trade or occupational area (Afeti, 2007:27). Based 

on this, TVET is strongly rooted in educational ideals and objectives, on the one hand, 

and is thoroughly permeated by labour market criteria and work standards on the 

other. To ensure both the human and occupational aspects of TVET, two major 

dimensions should always guide the design of the relevant schemes and systems: 

education and work (Atchoarena & Delluc, 2002:53). 

The delivery of TVET systems differ from country to country; and delivered at 

different levels in different types of institutions (Afeti, 2007:20). The predominant 

TVET delivery model found in most developing countries, including Ethiopia is 

school-based in offering pre-employment training for the formal sector. Today, most 
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developing countries, including Ethiopia have developed TVET strategies and spent a 

lot of money for the massive expansions of government TVET institutions and 

encouraging private institutions to provide options for the increasing number of 

school leavers. Recently, the number of TVET institutions and tr·ainee enrollments 

both in public and private provides are increased (Afeti, 2007:7). 

The TVET systems, however, are everywhere facing challenges to prepare a sufficient 

number of people with the right skills to meet labour market demand (Atchoarena & 

Delluc, 2002:15). TItis global dilemma is aggravated in low-income countr"ies, 

including Ethiopia due to the permanence of adverse economic, social and 

educational conditions. The reason that, the divided between the education system 

and working life is one of the major weaknesses of TVET systems in developing 

countries (p . 17) . 

The research findings from Ethiopia, Wanna, (1996:302) revealed the following factors 

that hindered the successful implementation of vocational tr·aining programs 

emphasizing on economic aspects in Ethiopia: 

• A small modern and near stagnating employment market; 

• Training programs based on anticipated demand rather than on plalU1ed 

labour need; 

• Training institutions with little or no linkage with enterprise or employments; 

• Little or no success in developing alternative financing sources; 

• Rigid curriculum in the face of changing economic circumstances; 

• Lack of follow-up studies of graduates (tracer studies) 

According to W anna's finding, internal and external inefficiency of TVET 

programmes can be seen as the critical challenge that the system failed in Ethiopia to 

meet the demand of the economy during that period. Even recently, tl1ere are 

indicators that TVET lacks effectiveness and efficiency. Many TVET graduates remain 

unemployed even in tllOse occupational fields tha t show a high demand for skilled 

manpower (MOE, & ECBP, 2006:8). 
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The issues of TVET programmes in most developing counh'ies, including Ethiopia are 

offering pre-employment training for the formal sector, since there are not enough 

jobs. The critical problems in these countries, the modern sector can absorb only a 

small number of new entrants. This is due to the relatively small size of wage 

economy and the rapid growth in the number of labour forces enh'ants (Fluihnan & 

Xavier, 1991). Due to this, the rapid rise in the number of TVET graduates, coupled 

with a lack of jobs in the area for which these people h'ained (the formal sector) has 

led to the unemployment and underemployment of educated people (Kogoe, 1990). 

This is the challenging issues that formal TVET programmes faces in addressing its 

intended objectives. Based on this, Atchoarena & Delluc (2002:38) stated that TVET 

programmes in addressing this challenges, two other major objectives must now be 

pursued: to train the workforce for self-employment; and to raise the productivity of 

the informal sector (Caillods, 1994). 

Recently, vocational training for the generation of self-employment possibilities is at 

the base of all strategies observed by different countries TVET system, including 

Ethiopia. In fact, the issues of TVET programmes for self-employment are not a simple 

task. To tlns effect, the researcher believes that the extent to which the effectiveness 

and efficiency of government formal TVET programmes for self-employment is a 

problem worth studying. 

1.2 Statement. of the Problem 

The study is concerning Addis Ababa, the capital city of Ethiopia situated roughly in 

the center of the country. Its population has been rapidly increasing over time. The 

total population was about 3.5 millions with annual growth rate of 2.8 Per Cent and 

the unemployment rate in Addis Ababa is the highest in the urban center of the 

counhy at around 38% (C.S.A, 1998:201). Recently, tlle growth rate of the (urban) 

population, little provision of formal employment has been disappointing for the 

most part is the important reason explaining the high unprecedented level of 

unemployment in the urban center of the country, particularly among the 

youth/ young (Getinet, 2003). 
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The mismatch between the skill requirements of the labour market on the one hand 

and the education/h·aining skills of the youth/young on the other is also another 

factor held responsible for the high and persistent levels of unemployment in the 

urban centers (Getinet, 2003). One way of tackling this problem of unemployment is 

through the promotion of self-employment. The promotion of self-employment can 

playa crucial role for the economic development and employment creation (MOE, & 

ECBP, 2006). 

In view of high rate of unemployment, the Addis Ababa City Administration 

embarked on a massive expansion of formal TVET in the past 10 years. Currently, 

there are five government institutions and five government colleges offering 1-3 years 

formal TVET programmes in Addis Ababa. The programmes aim to create competent 

middle level workforce for employment and self-employment (AA City 

Administration Education Bureau, 2005). However, many graduates coming out of the 

programmes are unemployed (MOE, & ECBP, 2006). The programmes face this critical 

problem in Addis Ababa. Recently, TVET programmes for the generation of self­

employment possibilities is tlle major policy area. 

Therefore, tile prime objective of tIlis study is to assess formal TVET programmes for 

self-employment in selected occupational fields of government colleges in Addis 

Ababa. To meet tllis objective, the study were addressed the following basic question. 

I. How do the selection and placement of h·ainees implemented for the formal 

TVET programmes in preparing trainees for self-employment? 

2. What are the determinants to offer quality training by government formal 

TVET colleges in preparing trainees to become self-employed? 

3. What is the role of entrepreneurship training that incorporated into the formal 

TVET programmes for self-employment? 

4. What is the most significant self-employment supports that govenunent TVET 

colleges facilitate for h·ainees to become self-employed in their field of h·aining? 

5. What al·e major consh·aints and possible suggestions of formal TVET 

programmes for self-employment in Addis Ababa? 
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1.3 Objec.tives of the Study 

1.3.1 General Obje.ctives 

The main objective of this study was to assess formal TVET programmes for self­

employment in selected occupational fields of government colleges in Addis Ababa. 

1.3.2 Specific Objectives 

The study has also targeted the following specific objectives:-

a. To assess the implementation of the selection and placement of trainees for the 

formal TVET progranunes in preparing trainees for self-employment. 

b. Examine the determinants to offer quality training by govenunent formal TVET 

colleges in preparing trainees to become self-employed. 

c. To assess the role of entrepreneurship training at the formal TVET programmes 

level for self-employment. 

d. To identify the most Significant self-employment supports that government 

TVET colleges facilitate for trainees to become self-employed in theil· field of 

training. 

e. To identify major constraints and possible suggestions of formal TVET 

programmes for self-employment in Addis Ababa. 

1.4 Significance of the Study 

The issue of TVET programmes for self-employment is the major policy challenge in 

both developed and developing countries. In fact, Ethiopia gives great emphases to 

the promotion of TVET for self-employment. Thus, this study helps to examine the 

status of government formal TVET programmes in preparing trainees for self­

employment in Addis Ababa. Accordingly, the finding and recommendation will help 

the TVET providers, NGO and other agencies working on the promotion of TVET for 

self-employment in Addis Ababa and it help policy makers to develop guidelille to 

address the problem. Besides, the study will enrich the existing literature and it helps 

us a background for other researchers who intend to carry out ill depth study on the 

problem under the study. 
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1.5 The Scope of the Study 

Various types of TVET progt'ammes offered at different levels in different institutions 

in Ethiopia, The scope of this study is geographically delimited to Addis Ababa for a 

number of reasons, The major reasons is that conducting a research work in all TVET 

institutions/ colleges found in the country would be difficult because of shortage of 

finance, technology, and time, Secondly, Addis Ababa as the sample area consists of 

nearly 130 (46%) out of the total 283 formal TVET providers in Ethiopia , 

The training programmes are conducted in both formal and non-formal in the 

institutions, Formal TVET programmes have modularized curricula with 

incorporating entrepreneurship training. Due to this, the programmes were chosen to 

this study. However, the researcher has faced time constraints due to full time office 

work while the study was under way. 

1.6 Research Design and Methodology 

The method used to carry out this research was descriptive survey method. 

Descriptive survey was selected because it helps to h'eat the current status of the 

problem, The following population and sampling techniques, data collection 

instrument and procedures and data analysis were applied during the course of the 

study, 

1.6.1 Population and Sampling Techniques 

From the total numbers of ten government formal TVET providers fowld in Addis 

Ababa City Adminish'ation, five TVET colleges namely: Entoto, General Wingate, 

Mesrake, Nifac-silk, and Tegbare ID TVET colleges were selected using purposive 

sampling techniques. These colleges were selected because of offering the whole range 

of 1-3 years training programs. Regarding the selection of occupational fields, out of 

30 occupational fields offered by government providers, five occupational fields were 

selected using purposive sampling techniques. According to AA TVET sh'a tegy, these 

occupational fields were the priority of field of areas for the MSE development plan of 
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Addis Ababa, The proposed participants in the sample by identified occupational 

fields in the sample areas are presented in the following table, 

TABLE 1: The Proposed Participants in the Sample Areas 

Questionnaire 

Regarding the sampling techniques, there are 1587 (1022 male and 565 female) 

h'ainees in 2007 j08 h'aining year were found in five occupational fields in the sample 

areas, of which 425 (265 male and 160 female) (26,78%) h'ainees were included in the 

samples, Accordingly, in order to provide equal participation, the desll:ed sample 

sizes of 85 trainees in each occupational field were selected using equal-sized groups 

stratified sampllilg, Besides, trainees enrolling final years in each occupational field 

who took entrepreneurship h'aining were selected using proportional sh'atified 

sampling in each sample areas based on the enrollment and long stay III the colleges, 

The other group of participants, 75 vocational trainers and 18 entrepreneurship 

h'ainers were proposed, However, 65 vocational h'ainers and 15 entrepreneurship 

trainers were selected by using availability sample in each occupational field in the 

sample areas, Additionally, two TVET colleges' dean, and the deputy head of formal 

TVET in AA were selected through purposive sampling to get additional and required 

informa tion, 
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1.6.2 Data Collection Instrument and Procedures 

Data for the study was obtained from primary and secondary sources. The secondary 

data, books, journals, and other research work prepared by different writers on the 

base of the relevance of the problem of the study was used to support the finding of 

the study. Moreover, through reports and documents, in-counh'y experiences were 

reviewed. 

In order to get first hand information, primary data was collected from the subjects 

through questionnaire and interview. The questionnaire and interview guide 

developed by a synthesis of the reviewed literature. Questionnaire was preferred 

because it enables to secure information from many respondents. Two types of self­

completed questionnaires (both closed and open-ended) administered to the trainees, 

vocational trainers and entrepreneurship trainers. Since the small sized sample 

respondents and the top authorities, interview prepared for the dean of the colleges, 

and the deputy head of formal TVET in Addis Ababa. Besides, the researcher has 

observed the sample areas by using the prepared checklist. 

The data gathering instruments were pilot tested in order to make essential 

corrections and maintain the validity of instruments before the final study conducted. 

Based on this, 25 trainees, 10 vocational trainers, 2 entrepreneurship trainers, and 1 

dean of TVET College were participated in pre-testing the instruments. Based on the 

pilot study's results the content validity of the instrument, the order of the questions, 

omissions, vague items and terminology were improved and made the items measure 

what they purported to measure. 

After the refinement of the insh'ument, data gathering instruments distributed for the 

final study. When distributing the questionnaire the time convenient for the 

respondents arranged to maximize the rate of return. In the initial stage of 

questionnaire administration, the researcher has made the objectives of the study clear 

to all respondents in order to avoid confusion. A close follow-up also made when 

problems arose in filling the questiOIUlaire. 
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1.6.3 Methods of Data Analysis 

Data obtained from questiOimaires, interviews, observation checklist, and relevant 

document were structured, organized, and framed to suit the analysis and 

presentation. When analyzing the data, the following basic statistical techniques 

relevant to each instrument were used to analyze the data. 

a. Percentage and Frequency Counts were employed to analyze various 

characteristic of the sample population. This statistical tool used to determine 

relative standing characteristics such as age's, work experience, fields of 

specialization and other questions with ordinal and nominal character. 

b. Weighted Mean were computed to find out average values of the different 

respondents on h'ainees motivational aspects, the lack of interest in the field of 

training, and the major constraints and possible solutions of TVET programmes 

for self-employment. Based on the weighted mean value, rank orders 

established according to the magnitude of their importance. 

c. F-test (Analysis of variance) was employed to see whether there is a significant 

mean difference between the five fields of h'aining on the availabilities of 

training facilities, appropriateness of available equipmentsjmachines, the 

performance of vocational h'ainers, the quality of training obtained by trainees. 

This existing difference was statistical analyzed at the 0.05 level of significance. 

d. Chi Square test of significance at 0.05 level was also used in order to see 

whether there is a sigrrificance differences between responses of trainees and 

entrepreneurship trainers on the role of entrepreneurship training with respect 

to the specified activities 

1.7 Operational Definition of Terms 

The following terms were used throughout this study as operationally defined 

hereunder. 

Employment Any remunerative wok, whether for an employer or as a self -

employed person (UNESCO, 1978:42). 
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Formal TVET 

Informal Sector 

Labor Market 

Occupation 

Type of TVET "in Ethiopia including 10+1/2/3) progl'ammes 

provided by TVET schools under the education sector or by other 

public and non-public providers accredited by the state education 

bureau/ TVET commissions," (MOE, & ECBP, 2006:47) 

Segment of labour market in the developing countries that has 

absorbed significant numbers of jobseekers, mostly in self­

employment, and to workers in very small production units (ILO, 

2000) 

The process through which the relation between supply and 

demand for labour is determined (UNESCO, 1978:42) 

Broad term denoting a group of inter-related activities or any 

distinct type of manual or non-manual work which can provide a 

means of livelihood, whether undertaken in employment or in 

self-employment. (MOE, & ECBP, 2006:49) 

Self-employment The process of actively earning income du'ectly from one's own 

business, trade, or profession (UNESCO & ILO, 2002, p, 57) 

TVET = Technical and Vocational Education and Trainil1g, Any 

education, training and learning activities leading to the 

acquisition of knowledge, understanding and skills that are 

relevant for employment or self-employment, (MOE, & ECBP, 

2006:49) 

TVET institution Location and organization set-up in which TVET is supplied 

(MOE, & ECBP, 2006:50) 

Unemployment In a poorly integrated economy, unemployment is a phenomenon 

where the output from tl1e schools far exceeds employment 

opportunities (Bishop, 1989:107-108) 
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1.8 Organization of the Study 

This thesis consists of four chapters. The first chapter deals with the problem and 

approach of the study. In this part, the background and statement of the problem, the 

objective, significance, and scope of the study, with the research design and 

methodology, including operational definition of terms, and organization of the study 

were presented. The second chapter treats the review of related literahll'e on a brief 

theoretical framework of TVET programmes for sell-employment from the major 

work done by different authorities in the areas of the problem under study. 

Consequently, Chapter three deals with the characteristic of respondents, and the 

results of the study and discussion. In this part, tlle results of the study were analyzed 

and interpreted and the major findings were discussed in line with the basic 

questions. Finally, the fourth chapter contains the summary, conclusions and 

recommendations in line with the most important finding of the study. In addition to 

these, bibliography, analysis of the F-test and Chi-squares table, sample 

questionnaires, and other relevant documents attached to the last part of the thesis . 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 
In order to have a brief theoretical framework on TVET programmes for self­

employment, the following chapter will provide the major work done by different 

authorities in the areas of the problem under study. 

2.1 Definition of Technical and Vocational Education and Training 

Terminology is a significant problem in the field of teclmical and vocational 

education. The term technical and vocational education (TVE), technical and 

vocational education and training (TVET), and vocational education and training 

(VET), are often used to describe the same thing (Atchoarena & Delluc, 2002:16). In 

1999, at the 30th session of General Conference of UNESCO in Paris, it was agreed to 

adopt the phrase "Technical and Vocational Education and Training" (TVET) to 

d escribe the combined process of education and h'aining and recognize the common 

objective of employment as their immediate goal (UNESCO, 2002:16). 

The definition of TVET in relation to the educational process is reflected by UNESCO 

& ILO (2002:17) that TVET refers to aspects of the educational process involving in 

addition to general education, the study of technologies and related sciences, and the 

acquisition of practical skills, attitudes, understanding and knowledge relating to 

occupations in various sectors of economic and social life. Accordingly, technical and 

vocational education is further understood to be a means of preparing for 

occupational fields and for effective participation in the world of work; an insh'ument 

for promoting environmentally sound sustainable development; and a method of 

facilitating poverty alleviation (UNESCO & ILO, 2002:17). 

To sum up, TVET is an integral component of life-long learning and as such plays a 

crucial role in helping individuals and countries to achieve a culture of peace, 

environmentally sound sustainable development, social cohesion and international 

citizenship (UNESCO, 1999). 
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2 . .2 The Objectives of TVET Programmes 

The multidisciplinary nature of TVET makes its one of the education sectors for 

providing clear objective in the area difficult. Different authors and TVET systems in 

different counh·ies either state the objectives specifically or in broaden aspects. 

According to Kazanas (1973:10), the main purpose of TVET is to help the individual 

develop desirable and effective work habits and acquire the necessary knowledge and 

skills of an occupation to either enter and/ or make progress in it. Another author in 

the area, Atchoarena & Delluc (2002:37) stated that the prirnaty objective of TVET is to 

h·ain a skilled labour force that can adopt the requirements of the labour market. To 

this effect, other may say the objectives of TVET specifically or broadens aspects based 

on micro or macro level. 

Generally, the objectives of TVET can be seen in its specific or broaden aspects. Based 

on this conceptual framework, Evan & Herr (1978:4) enumerated three basic objectives 

of TVET: meeting the manpower needs of the society; increasing the options available 

to each students; and serving as a motivational force to enhance all type of learning. 

These objectives include the economic, social and individual aspects of TVET in 

educational process. To this effect, the programmes that concenh·ates too heavily on 

achieving one of the basic objectives is certain to neglect the other two. 

However, numerous criticisms of TVET have been voiced over the past decade. These 

are poor quality; vety high cost; training not suited to actual socio-economic 

conditions; disregard of informal sector's needs; and disregard of the labour market 

and of high unemployment rate among graduates are the main criticisms (World 

Bank, 1991; Cousin, 1992; and Moura Castro, 1999). The objective of TVET 

programmes recently in view of the changes in the labour market two other major 

objectives must now be pursued: to h·ain the workforce for self-employment and to 

raise the productivity of the informal sector (Atchoarena & Delluc, 2002:38). To this 

effect, TVET programmes for the generation of self-employment possibilities is at the 

base of all sh·ategies observed by different countries TVET system, including Ethiopia. 
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2..3 Formal TVET Programmes for Self-employment 

2.3.1 Rationale 

Schools everywhere are being asked to prepare young people for the jobs of 

tomorrow, and TVET has an important role to play in this process, Its primary 

objective is acquisition of relevant knowledge, practical skills and attitudes for gain 

full employment in a particular trade or occupational area (Afeti, 2007:26), To this 

effect, many avenues exist to develop work-related knowledge, skill, and attitudes, In 

fact, the state of training around the world shows a "bewildering mosaic of schools, 

h'aining institutions, enterprise h'aining and apprenticeship programs", as time 

passes variety increases" (Moura Cash'o & Alfthan, 2000:15), Perhaps, the 

predominant formal and non-formal TVET delivery model found in many most 

developing countries including Ethiopia is school-based, Most of TVET institutions in 

these counh'ies are offering formal pre-employment training for the formal sector. 

According to Moura Castro (1999:46), formal TVET is instruction provided by a 

qualified teacher, utilizing a lesson plan, to a group of students in a classroom .. , the 

programmes administered by government-recognized institutions (both public and 

private), normally followed approved curricula to the training needs of the formal 

sector, The programmes aim to equip participants for formal sector employment. 

Until recently, almost every graduate of formal vocational h'aining programmes in 

developing countries expected to be absorbed into wage-employment in the formal 

sector (Mulat & Wolday, 2006), 

However, the modern sector in most developing counh'ies can absorb only a small 

number of new entrants, This is due to the relatively small size of the wage economy 

and the rapid growth in the labour force entrants (Fluitrnan & Xavier, 1991), The rapid 

rise in the number of TVET graduates, coupled with a lack of jobs in the area for 

which these people trained (the formal sector) has led to the unemployment and 

underemployment of educated people (Kogoe, 1990), Since there are no enough paid 

jobs, the rate of unemployment among h'ained youngsters is increasing, 
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Moreover, King (1985:29) stated that if we train our young people for modern sector 

jobs, they would be unemployed, since there are not enough jobs. To this effect, 

training is good investment only if those h'ained find employment using the skills; 

otherwise, it is a bad investment. This is the challenging issues that formal TVET 

programmes faces in addressing its intended objectives within the nation's socio­

economic condition. In relation to this, Grierson (2000:25) cited the following: 

"Unemployment and underenlployment is a growing global problem. Virtually 
even) cOllntry in the world is struggling to cope with this crisis of work and is 
turning, either by plan or by slteer force of need, to tlte informal sector and self­
employment to help address this problem. Increasingly, both formal and non­
formal vocational training and skills training systems are being asked to master 
tlte myriad challenges of responding to new and different labour market 
requirements. These new and unfamiliar demands are accompanied by a broad­
based 'crisis of vocational training' .. . a crisis that serves to limit the degree to 
which existing systems and conventional approaches can effectively respond." 

To sum up, the number of new entrants to the labour market today ill most 

developing counh'ies by far exceeds the nwnber of new jobs generated by the 

economy. This mismatch is one of the most serious problem TVET system faces. 

Recently, in most Africa countries, including Ethiopia, there is an increase number of 

school leaver, large numbers of TVET enrollments, widespread unemployment, and 

little provision of formal employment have been recognized. To this effect, with too 

few jobs to go around, vocational training should focus on the generation of self­

employment possibilities Oohanson, 1989:2). However, h'aining for self-employment 

is not a simple task; it is composed of several distinct yet interrelated processes, so 

that the following sub-topics will discuss the features of this issue in details. 

2.3.2 The Conceptual Framework of TVET for Self-employment 

In applying current knowledge about enterprise development design and practice 

constitutes one of the most important conh'ibutions to the self-employment 

reorientation learning process that many vocational h'aining institutions are 

struggling. Based on this, Grierson (1997, 2000) has developed a framework for 

formulating and analyzing vocational training, in particular for self-employment. This 

is applicable to the formal TVET programmes context since his basis is to look at areas 
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where there is large number of school leaver, large number of TVET emollments, 

widespread unemployment little provision of formal employment, and a consequent 

need for employment in the informal sector. 

According to Grierson (2000:14-15), there are three stages for the success in vocational 

training for self-employment process. Based on Grieson's conceptual framework, the 

first stage is identifying and selecting those individuals with self-employment 

potential. Particularly, this stage involves the criteria used and decision taken 

regarding target group identifica tion, and the systems to choose those to be trained 

from among those who qualify to receive assistance. The second stage is using the 

training approaches that provide marketable skills. Thirdly, the enterprise stage 

involves all action taken, services provided and support offered to help initiate self­

employment and to provide follow-up assistance. 

Based on this, interventions focus on any or all of these stages, and do so with varying 

degrees of intensity and effectiveness. To this effect, Buckely (2002:20) stated that if 

the aim were employment with an existing business then the third stage would be 

much reduced. This conceptualization emphasis that TVET programmes are 

composed of several distinct yet interrelated steps. Distinction is made between 

processing and product, the difference between what training programmes do 

directly and what is expected to result as intended outcome. 

The training programmes that do not consistently pursue the gO'll of (self-) 

employment will become ineffective and inefficient (Grierson, 2000:32). Adding on 

components part way through training without making complementary changes 

elsewhere can lead to inconsistency. In support this, it seems clear that the later in the 

self-employment process tllat specific support for self-employment is initiated, the 

less likely that self-employment will result (Grierson, 2000:30). 

Conversely, selecting those who demonstrate the potential and intent for self­

employment is vital. Therefore, all stakeholders for TVET system are structure, the 

strategies, policies and legislation its' propose and implement are processes affec ting 

tlle intended outcome. According to Buckley (2002:53), transforming str-uctures and 
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processes impact on VET provision as they device, finance, facilitate and ultimately 

allow classes to exist. In the formal TVET, the training institutes and their 

programmes are the transforming structures and processes. Based on this, the 

acquisition of relevant vocational, technical and business skills is generally regarded 

as one of the critical factors in the success of training for self-employment (Visser, 

1997:2). 

Besides, Grierson advocates consistency throughout the training process through the 

distinct stages of processing (training) and product (work). To this effect, Grierson 

(2000:25) proposed that basic design principles of training for self-employment should 

be consistent tlu'oughout the training for process and concentrate on the early steps. 

TVET programmes must use self-employment criteria and approaches during all tlu'ee 

stages of the training for the self-employment process. 

To sum up, Grierson's perception of tl1e need for continual interest and intervention 

from course designers and facilitators intersects with the role of transforming 

structure and processes in the formal TVET programmes. As a result, Grierson's 

framework will be used as the bases in assessing formal TVET programmes for self­

employment in government TVET provider. Generally, in addressing the basic 

questions raised for this study, Grierson's framework as the bases and other 

knowledge in the area of literature are used as the framework 

2.3.3 The Selection and Placement of Trainees 

Formal TVET programmes demand a minimum entry qualification such as two years 

of high school education or successful completion of national secondary school exams. 

In fact, the delivery of TVET in botl1 govenunent and private providers regarding the 

selection is different. In this regard, two extremes exist; selection for government 

formal TVET providers is highly structured while that for private TVET providers not 

existent until the minimum requirement has been attempt. This is in part a response of 

the so-called equity argument related to government interest in maintaining equitable 

access to vocational education and h'aining service (Gasskov, 2000:8). 
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According to Grierson (2000:32), the selection criteria must be consistent with the 

intended outcome; those with 'high self-employment potential' should be prioritized. 

This is qualified with equity considerations; selection mechanisms should be 

U structured to ensure equitable access. To this effect, the selection processes of 

trainees in government TVET programmes fail Grierson's criteria approaches. 

However, formal VT selection is correct in its intention to select those who are most 

likely to succeed; those with the best academic results are chosen (Buckley, 2002:54). 

Nevertheless, selection is inequitable, the likely result being that educated elite within 

the programmes will consistently put forward candidates. This criterion excludes an 

individual's aptitude, interest, personality, and attitude. 

Accordingly, Evan and Herr (1978:140) stated that the ability to see small details, 

distinguish colors, hear pitched sounds, lift heavy weights, be able to stand or sit for 

long periods of time, and other physical characteristics are important to success in 

certain occupations. The individual differences in these characteristics should be 

measured before enrollment in formal TVET programmes. To this effect, the decision 

as to what should be maximized by the process of selection of trainees is extremely 

important but rarely implemented with different eha llenging issues. 

The process of selection and placement of students into different fields of 

specialization consists of explaining the general characteristics of each field; orient to 

some vocational fields about which the students have no enough educational 

experiences; enabling students to understand their own interest and aptitudes and to 

relate them to vocational areas under their study; and the actual placement service 

deals with the actual choice of an educational field of study (Chauham, 1982:205). 

Within this rational, the role of vocational guidance and counseling service with 

regard to the selection and placement of trainees plays major role. 

In fact, the most frequently used admission criteria during the selection and 

placement process are enh'ance examinations, past academic achievements and 

interviews (Evan, 1971:157-158). In order to begin training programmes the social­

cultural aspect must be addressed in training for self-employment. Based on this, 

Loucks (1988:19-20) indicated the considerations for the recruihnent of h'ainees that 
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does the candidate have identified business opportunity? Does he/ she corne from a 

background or envirorunent, which sh'esses self-reliance? Does he/ she have relevant 

business or technical experience? Does he/she have access to financing? Does he/she 

demonstrate initiative and determination? However, training for self-employment, 

selecting those who demonstrate the potential and intent for self-employment is vital 

but it is not considered in goverrunent TVET programmes. 

To sum up, the success of TVET programmes is usually measured in terms of the 

success of the graduates. Based on this, the selection and placement of h'ainees is one 

of the critical factors for the success of the programs. Before commencing the h'aining, 

the target groups and their needs have to be identified. There should be mechanism 

that TVET programmes leading to a realistic career options for self-employment. 

2.3.4 The Delivery of Quality in Formal TVET Programmes 

Quality is a multidimensional concept, it is the word used in every streams. Since the 

concept of quality was first applied, it was understood as 'adhering to standards' that 

is, adapting to the established specifications of a product. Later on, quality was 

defined as the satisfaction of the requirements and demands of the client (ILO, 

2006:13). Thus, the quality approach was widened to include processes and not just 

products. To this effect, quality was understood that a good process that was run 

consistently could lead to a quality product. Later still, there was another change in 

the construction of a quality approach, which involves the quality of process 

management, the quality of the products or results, and the quality of standards 

aspects and orientation to the client (ILO, 2006:14). 

Based on ILO (2006:14-15) conceptualization, the ideas can be applied in the field of 

vocational training, with the necessary adjustments to be considering its specific 

characteristics and it can identify three dimensions to be taken in to account: 

1. Standards quality or conformity: - the training, and the h'ainer, need to have 

some basic minimum content (concepts, skill, dexterities, attitudes and values) 

and some basic methodological techniques or strategies for guiding or tutoring. 
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2. Quality as adaptation to the needs, expectations and motivation of the 

client:- in vocational training, the "client" means the different actors that the 

training system is concerned to that to say tile productive system, enterprise, 

organizations, the family, and the society into which the h'ainees will have to 

be inserted. 

3. Quality understands as a response to personal and social expectations and 

motivation through the creation of attitudes: - this is the idea of quality 

understood as training which foster attitudes and values that enable the 

trainees to acquire knowledge. 

To this end, quality training is training that has sufficiently high teclmicallevels and 

the capacity to adapt them to different scenarios, that is able to respond adequately to 

tile demands, needs and expectations of its clients, and that makes it possible for the 

people who are trained to develop new expectations and needs that may be personal 

or social, or connected to vocational development (ILO, 2006:15). To this effect, good 

quality vocational training demands knowledge of the requirements and expectations 

of tile productive sectors. Hence, improving quality in processes is understood as an 

instrument to ensure quality in results. 

Training for high-quality skills requires appropriate training equipment and tools, 

adequate supply of training materials, and practice by the learners. Other 

requirements include relevant textbooks, h'aining manuals, and qualified insh'uctors 

with experience in enterprises (Afeti, 2007:38). Besides, qualified teachers and trainers 

are the key to provide quality training for helping trainees reach high standards in 

academic and vocational competencies (UNESCO &ILO, 2002:57). However, well­

qualified insh'uctors with industry-based experience are hard to come by, since such 

categories of workers are also in high demand in the labour market. Therefore, 

institutional efforts have always been guided by the aim of continuously trying to 

keep the training supply up to date, by striving for relevance in the relation with the 

context and the participants, and by improving everybody's access to knowledge 

(ILO, 2006:15). 
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Recently, the goal of the TVET system in most developing countries including 

Ethiopia- as formulated in its vision and objectives- is to create a competent, capable 

and adaptable workforce to be the backbone of economic and social development of 

the nations, The status of TVET in Africa including Ethiopia, large numbers of 

graduates coming out of the formal school system are unemployed, although 

opportunities for skilled workers do exist in the economy (Afeti, 2007:22), Besides, the 

quality of h'aining is low, with undue emphasis on theory and certification rather than 

on skills acquisition and proficiency testing, Inadequate instructor h'aining, obsolete 

training equipment and lack of instruction materials are some of the factors that 

combine to reduce the effectiveness of training in meeting the required knowledge 

and skills objectives (Afeti, 2007:23) 

This situation has brought into sharp focus the mismatch between training and labour 

market skill demands, Critics argue that the lack of inputs from prospective employers 

into curriculum design and training delivery are partly responsible for the mismatch 

(Afeti, 2007:22), Currently, most developing counh'ies including Ethiopia incorporate 

Competency Based Training (CBT) as the strategy in TVET delivelY, A competency is 

the aggregate of knowledge, skills, and attitudes; it is the ability to perform a 

prescribed professional task. CBT is actually learning by doing and by coaching, 

Hence, competency-based training can also enhance quality, It is necessary to 

incorporate the principles and methodology of CBT into formal technical and 

vocational education system, 

However, the development and implementation of competency-based qualifications 

(involving standards, levels, skills, recognition and institutional arrangements) are 

very costly in terms of training infrastructure and staff capacity (Afeti, 2007:22), The 

delivery of quality TVET is also closely linked to the building of strong professional 

management and leadership capacity to drive the entire system, In fact, TVET is 

expensive and quality comes at a price, There is no substitute for adequate funding 

when it comes to delivering quality vocational training, 

In general, tlle delivery of quality defined as a measure of the training received in 

meeting tlle knowledge and skills objectives, is at the heart of effective vocational 
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training (ILO, 2006), In this relation, Afeti (2007:39) stated that quality should be 

defined as "fit for purpose", rather than as measuring up to an ill-defined standard, 

The training system must be flexible, demand-driven and respond to the needs of the 

needs of h'aining, the community and the local indushy. Accordin gly, the acquisition 

of employable and enh'epreneurial skills is in one of the major objectives of a credible 

vocational training system (Afeti, 2007:36), 

To the end, two critical issues exist, while institutions offering formal training 

programmes in preparing trainees for self-employment. The delivery of quality 

training and incorporating business development (entrepreneurship) training is one 

of the institutional efforts in the success for self-employment possibility (Visser, 

1997:2), 

2.3.5 The Role of Entrepreneurship Training 

The education system plays a critical role in the economic advancement of nations 

since it is the primary developer of human resource, TVET programmes in brief, in 

educational process plays a great role in human resource development. Almost all 

endogenously growth theory model recognizes that the quality of human resources 

and thereby the quality of education and training is vital to the economic growth 

process, 

However, the current quality of training, especially in developing economies, leaves 

much to be desired, The focus is on rote learning and the education and training 

system does not actively encourage trainees to think on their own and take on 

responsibilities, Moreover, in most developing economies including Ethiopia, there 

are issues of large-scale TVET graduate, especially those who train to wage 

employment, since they do not see any value attached to their training in securing 

employment. The result is the creation of a large unproductive labour force or what 

economists call surplus labour, Therefore, with too few jobs to go around, vocational 

training should focus on the generation of self-employment possibilities (Johanson, 

1989:2), 
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Formal TVET programmes, as preparation for occupational fields is not enough by 

itself for preparing trainees for self-employment. Self-employment requires more than 

being technically competent in a certain occupational field. In order to become 

successful self-employed people need self-confidence, creativity, a realistic assessment 

of the market, and opelmess to risks (MOE, & ECBP, 2006:25). Recently, the integration 

of entrepreneurial training in most countries TVET systems aims to acquire 

enh'epreneurial competencies related to tlle occupational field . 

The enh'epreneurship training plays a critical role to the development of 

entrepreneurial skills needed for self-employment. Entrepreneurship is a matter of 

skills, not cultural inheritance. That is why entrepreneurship may be one of the most 

important channels, through which education raises economic productivity (World 

Development Report, 1991:11). 

The objective of entrepreneurship training is to develop motivation and competency 

necessary for successful launching, management and growili of ilie enterprise. The 

training is implemented to develop motivation and skills among the participants 

(Hailay, 2007:57-58). To this effect, the objective of the h'aining delivery is to bring 

desirable changes in the behavior of the trainees. The trainers have to judge how 

much, and how far ilie trainees have moved in ilieir entrepreneurial pursuits. 

In relation to a venture support system based on entrepreneurship education designed 

to stimulate and facilitate entrepreneurial activities, could result in a lower 

unemployment rate (McMullan, Long, & Graham, 1986), increased establishment of 

new companies, and fewer failures of existing business (Hansemark, 1998). Moreover, 

the unemployment problem in most developing countries, the development of 

enh'epreneul"ial skill as well as knowledge and skills in venture creation process 

h'ainee for the realities of life when they graduate. The application of entrepreneurial 

competencies in daily life empowers trainees to learn business and enhance ilieir 

social and life skills. 

This view is endorsed by several educators who believe iliat entrepreneurship training 

plays a vital role in the econOlnic progress of states. There is also empirical evidence 
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related to entrepreneurial education as an intervention tool for influencing trainee 

attitudes toward enu'epreneurship, on youth awareness, and about the social and 

economic desirability of entrepreneurship as a career option (Ede, Panigrahi, and 

Calcich, 1998; Hansemark, 1998). 

To sum up, enu'epreneurship training in the formal TVET programmes plays an 

important role in acquiring entrepreneurial skills needed self-employment. However, 

self-employment requires more than being technically competent in a certain 

occupational field. Currently, the integration of enu'epreneurial u'aining to the TVET 

programmes is aiming to acquire entrepreneurial competencies rela ted to the 

occupational field. In fact, enu'epreneurship is a multi-dimensional discipline. 

Presenting the whole concepts and features is the scope of this study. In order to 

highlight some view on the entrepreneurship, the definition and concepts, the content 

and methods is presented in the following manners. 

1. Definition and Concept of Entrepreneurship 

It is very difficult to provide a single definition of entrepreneurship. The definitions of 

enu'epreneurship typically vary between the economic and management perspectives. 

According to Audretsch (2003) stated that a purely theoretical or economic approach 

leads to difficulties in making the concept operational. On the other hand an entirely 

operational or management, description of an enu'epreneur captures only particular 

facets of an entrepreneur. It is only in recent years that ' entrepreneurship' and the role 

of entrepreneurs in the process of industrialization and economic development has 

been recognized in both developed and developing comltries (Hailay, 2007: 42). 

Based on this, the two terms (' enh'epreneur' and' enu'epreneurship' ) are the two sides 

of the same coin, conceptually they are different ... ' entrepreneur' refers to a person 

and 'entrepreneurship' refers to the function (Hailay, 2007:42). An interesting 

definition reflected by Audretsch (2003) stated that entrepreneurship is the mindset 

and process to create and develop economic activity by blending risk-taking, 

creativity and/ or innovation with sound management, within a new or an existing 

organiza tion. 
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However, entrepreneurship is an elusive concept. Hence, it is defin ed differently by 

different authors at different periods. There are various entrepreneurial traits based 

on a survey of existing literature on entrepreneurship. Presenting multi-dimensional 

concept of enh'epreneurship necessary to consider many factors and perspectives is 

beyond the scope of this study. Therefore, the concept as Hailay (2007:45-47) 

summarized, the distinctive features of entrepreneurship are innovation functions; a 

function of risk-bearing; a function of high achievement; economic activity; 

purposeful activity; an organizing function; gap filling function; and dynamic process. 

To the end, based on the above points, it can be concluded that a number of personal 

attributes have been suggested as predictors of entrepreneurial behavior in the 

literature on of entrepreneurs, with some degree of concurrence. Accordingly, the 

above entrepreneurial characteristics were incorporated in the design of 

entrepreneurship training. 

2. The Content and Methods of Entrepreneurship Training 

Entrepreneurial development is essentially an educational process and an endeavor of 

inculcating entrepreneurial skills required for setting up and operating business units. 

Enh'epreneurial education therefore needs to focus on knowledge of small business 

ownership and self-employment, as well as entrepreneurial skills and attributes. 

There were a number of research studies all over the world. The assumption and 

finding of one author is quite different from the other. According to McMullan, Long, 

and Graham (1986:37) proposed that enh'epreneurship education should include skill­

building components such as negotiation, leadership and crea tive thinking, exposure 

to technological innovation and new product development. Others, like Vesper (1980) 

argued that enh'epreneurship program should also teach skills in detecting and 

exploiting business opportunities, as well as incorporate detailed and long-term 

business planning. 

According to Hailay (2007:60-62) stated that the content of h'aining programme 

constitutes technical knowledge and skills; achievement-motivation h'aining; support 
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system and procedures; market survey; managerial skill; and project preparation. 

Another prominent in the area of entrepreneurship training is Competency-based 

Economies through Formation of Enterprise (CEFE), it is set of training institutions 

designed to stimulate positive interventions in the micro, small and medium 

enterprise development process. These training instruments have been set up by the 

GTZ (German Agency for Technical Co-Operation) in the 1980's and are currently 

used in more than 60 countr'ies worldwide (Engels, Bremm, &Gerhards, 2000). 

According to Kolshorn & Tomecko (1995) stated that there are essentially six stages in 

CEFE training progmmme regardless of the target groups. The first stage is 

awareness, in which participants are encouraged to examine who they are, clarify 

their own values, and evaluate their own personality, motivations, capabilities and 

personal resources. The second stage is acceptance or recognition of one's own 

strengths and weaknesses- not everyone has to be a leader or hero, but being more 

creative, innovative, and competent is likely to produce rewards in any profession. 

The third stage is goal setting, where the emphasis is placed in developing clarity of 

purpose in one's short and long-term goals of life. 

The fourth stage involves developing strategies or action plans that are oriented to 

generating growth; this is done after analyzing the relevant components. The fifth 

stage is direct experience where the emphasis is on doing: structured learning 

experience and encountering "real life" situations assist in building up this experience 

in which strategies are tested. The six stages are transformation and empowerment 

where the competencies acquired come together into a pattern that matches personal 

str'ength and weaknesses with goals (Kolshorn & Tomecko, 1995). 

Within this view, the content of the training programs are delivering in different 

organization imparting entrepreneurship education, however the content and 

approach should focus in enabling an individual become entr·epreneur. Based on this, 

Engels, et.al (2000) stated that CEFE uses an action-oriented approach applying 

experiential learning methods to develop, str'engthen and stabilize entrepreneurial 

competencies. Accordingly, the combination of these elements was expected to 

stimulate enterprising behavior, skills, and attributes in students. 
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2.3.6 Enterprise Development Process 

Delivering quality and relevant h·aining with enh·epreneurial competencies in TVET 

institutions, by itself, is not sufficient for the success of training programmes for self­

employment. Other interventions are often crucial- follow-up and start-up supports 

(Grierson, 2000:32). This stage deals with the creation of enterprises. At the post 

training, trainees are ready to start their own jobs provided the necessary financial 

and follow-up support. 

Based on Grierson (2000:32) the considerations at this stage, follow-up can do little to 

correct for 'errors of consistency' at the selection and training stages; the level of 

successful self-employment start-up (as a percentage of all h·ainees) is the best simple 

measure of course relevance; follow-up must enhance market survival, not substitute 

for it; all follow-up assistance should be 'demand determined'; equity cannot be 

achieved late in the process by follow-up services or long-term subsidy; ultimately the 

self-employed from all target groups must be able to survive unassisted in local 

market. 

Within the Grierson's considerations, formal TVET programmes should incorporate 

the provision of follow-up and start-up support in their institutions. TVET institution 

effort in this stage involves assessment to judge how far the objectives of the 

programmes have been achieved. Monitoring and follow-up reveals drawbacks in the 

earlier phases. In this phase infrastructural support, counseling and assistance in 

establishing new enterprise can also be reviewed (Hailey, 2007:60). 

To sum up, formal TVET programmes in preparing trainees for self-employment is 

composed of several distinct yet interrelated phases. The identification of different 

start-up capital is vital for the success of the programmes. Some of the trainees may 

start working with their own capital provided they get relevant skill training. Other 

group of h·ainees may require some form of establishment fund (credit scheme) after 

completing the skill training. Therefore, the cooperation of TVET institutions with 

self-employment promotion network in the area is very important for the success of 

the programs. 
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2.3.7 Challenges and Limitations of TVET for Self-employment 

The acquisition of TVET for gainful employment and self-employment is one of the 

direct stra tegies observed in many countries to promote or assist the sector. To this 

effect, delivering quality and relevant training with entrepreneurial competencies is 

one of an institutional effort tha t TVET providers should expected for the successful 

self-employment programs. This effort alone is not sufficient by itself. Self­

employment requires more than being technically competent in a certain occupational 

field. Based on this, starting a business, furthermore, requires access to finance, access 

to necessary permits and licensing, and access to land or structures to operate from 

(MOE, & ECBP, 2006:25). Other interventions are often crucial for the success of the 

programs. 

Within this regard, many governments have accepted the need to co-ordinate the 

training p rogram and facilities and establish some form of national training system 

(department within a ministry or committee or board) to ensure that h'aining policies 

and progt'ams are in accordance with govenunent plan (Hurley, 1987). Thus, 

Government agencies are generally responsible for action of formulation and 

implement favorable economic and financial policies, for providing adequate 

infrastructure and for the design and application of standards and regulations. 

However, the provision of support services by public sector institutions such as small 

enterprise agencies, subsidized development banks, training centers and teclmology 

development institutes has not been particularly effective (Mulat & Wolday, 2006). 

Such services often suffer from cenh'alization, limited operating funds and weak 

institutional linkage and capacities (ILO 1994). According to Engels, et.al (2000) 

reported that number of factors often contribute to the difficult situations of start-up 

loans in Africa. Some of these are requirement to get loans, terms and conditions for 

financial support (i.e. interest rates, repayment period, frequency of payment, and 

penalty charges on defaulters. Based on this, the provisions of start-up support have 

been the most challenging aspects in small enterprise development activities in low­

income countries. 
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Through this rational, the delivered of quality and relevant training with 

entrepreneurial competencies is one of an institutional effort of TVET providers. It 

plays a great role for the preparation of HRD. However, the institutional effort by 

itself is not leading for self-employment programs. Various challenges and limitations 

affect the success of TVET for self-employment. Therefore, TVET for self-employment 

should involve the provision of credit or facilitation of credit from some other source, 

improving business management and skills, identifying markets, maintaining 

supplies of raw materials or spare parts, and conh·olling quality (Mulat & Wolday, 

2006). 

To the end, h·aining does not create jobs by itself. The main tasks of government 

should be formulating, implementing enabling institutional, and policy measure. 

Besides, funding is also critical for the success of TVET for self-employment 

programs. 

2.4 The Development of TVET in Ethiopia 

2.4.1 Historical Background of TVET in Ethiopia 

Education in its h·aditional form has a long history in Ethiopia. However, prior to the 

20'h century the educational system was predominantly religious oriented to serve the 

manpower need of the church and the state. Available sources indicate that there was 

no significant sign of vocational training at that time. Mention, however, was made 

that in the time of Emperor Theodros (1855-1868), there had been a demand for 

foreign artisans. In 1877, Emperor Menlik II was insh·umental in bringing few Swiss 

artisans to Ethiopia (Girma, 1990:9). 

Modern education was introduced during the reginle of Minlik-II with the 

establishment of Menlik II School in 1908. During the time of Emperor Hail Selassie-I 

schools were fairly expanded. There were about 30 academic schools in the counhy 

from 1925 to 1953 (Girma, 1990:9). The first vocational school of Addis Ababa was 

established by the MoE in 1941 under the name of ' Ecole National des Arts' 

commonly known as "ENA T". French was used as a medium of insh·uction in 
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addition to Amharic. Later on, the MoE changed the name of the school to "Technical 

School" and the language of instruction become Amharic and Englih (MoE, 1973:30) 

Generally, Wanna (1998:56) identified three periods with regard to the TVET 

development in Ethiopia. During the first era, (1940s -1960s) Ethiopia was rebuilding 

its educational institutions and very few schools served students from all over the 

country. However, graduates from high schools that could not join tertiary level of 

education, lacked skills to be employed in different sectors of the economy. To 

mitigate the problem of unemployment among secondary school graduates the 

government in 1962 converted the existing high school into 'comprehensive high 

schools'. The first general secondary school to be converted to comprehensive 

secondary school was Woizero Sihen School in Dessie. 

The second era (1960s-1980s) mainly characterizes the attempts to voctionalize high 

school education-with the mission of reducing unemployment of young high school 

graduates. Gmdually more schools were converted to comprehensive secondary 

school. The fields of studies offered in these schools were Productive Teclmology, 

Home Economic, Agriculture and Business (Girma, 1990:12). However, the lack of 

materials and human resources, shortage of qualified teachers and limited budget, the 

expected quality of graduates was not efficient. The system produced too many 

graduates and yet they were unemployed. After 1984, the comprehensive secondary 

schools curriculum started to decline because of the programs inefficiency .. 

During the third era (1980-1994) that the new FDRE govenmlent decided to improve 

some existing comprehensive secondary schools and establishing additional technical 

schools, the new' vocational and technical (10+3) program was inh·oduced. The 

number of vocational schools has risen from 4 to 17 and formal training is given in 21 

field of specialization. These schools are located in the different regions based on the 

major economic development of the area (Negatwa, 1989:4-5). 

According to MOE (2002b:4), in the past, the TVET schools and skill development 

centers (SDCs) were working under capacity due to lack of promotion and inadequate 

funding. Little attention was given to work-related, practical training. The quality of 
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training was highly affected by the ineffectiveness of the curriculum, under qualified 

trainers (only about 93% diploma holders) and inefficient funding. Moreover, the 

needs of the world of work were not defined through participation of stakeholders. 

Hence, the skill gained from the existing situations could not help the working force 

to join the real world of work. 

Based on this, the reform initiated by the Government of FDRE, the new TVET 

strategy has been launched in 2002. To this effect, in order to provide options for the 

increasing number of schools leavers, the Government embarked on a massive 

expansion of formal TVET some years ago. Between 1996/97 and 2004/ 5, the number 

of TVET schools providing formal TVET increased from 17 to 199, and enrollment 

from 3,000 to 106,300 (ESDP III, 2005). Of these, 31 % were tr·ained in non-government 

TVET institutions and the rest 59% were trained in government institutions. Around 

60% of formal TVET is provided in the form of regular programmes and 40% in 

evening classes. The 2002 TVET strategy focuses on broaden aspect of TVET, an input 

based and multi-level foundations. Besides, every regional administr·ation have been 

developed their own TVET str·ategy. 

Moreover, the 2002 TVET strategy, different types of TVET programmes are delivered 

at different levels to lead at different certificate levels. These comprise post-grade ten 

middle level tr·ainings, post-grade 8 junior level training , as well as basic level 

trainings accessible to school drop-outs after completion of grade 4 (MOE, 2003c:3). 

The aim of all these programs is not only to train manpower for the development 

program that the country is in process of implementing but is also intended to 

encourage the tr·ainees to create jobs themselves and contr·ibute to the national 

development effort (!MOE 2002b:94). 

Recently, the TVET system in Ethiopia is in a reform process. The newly proposed 

National TVET Strategy realized that there are indicators that TVET lacks 

effectiveness and efficiency. Many TVET graduates remain unemployed even in those 

occupational fields that show a high demand for skilled manpower (MOE, &ECBP: 8). 

Currently, policy shifts from input-based to outcome-based TVET system and from 
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broaden aspect to specific skill training. To this effect, 62 occupational standards are 

developed at national level. 

To the end, recently the number of TVET providers (both public and private) and 

TVET enrollment are increasing in amusing rate all over the country. However, the 

effectiveness and efficiency of the system are still facing a challenge. 

2.4.2 Current State of TVET Development in Addis Ababa 

Based on tlle national TVET strategy, every state has developed regional TVET 

strategy based on the socio-economic context of the state. In relation to this, the 

regional TVET strategy of Addis Ababa has developed in 2005. Addis Ababa as 

capital of Ethiopia, the education programmes of the region is the responsibility of the 

Addis Ababa City Government Education Bureau, which is responsibility for all 

educational activities in the city. The bureau has two departments under the TVET 

Deputy Head: formal and non-formal TVET. The city TVET office aims to create a 

TVET system, which is wage and self-employment oriented and demand-driven for 

the appropriate development needs of the Addis Ababa economy (AA City 

Administration Education Bureau, 2005:5). 

Based on this, there are 10 government TVET providers (five colleges and five 

institutions level) and 120 Private providers offering 1-3 years formal TVET 

programmes. As the capital city of Etltiopia, the number of formal TVET providers 

(both public and private) and TVET enrollments in Addis Ababa are the ltighest in tile 

rest of region in Ethiopia. The middle level TVET institutions (10+1, 10+2) and non­

formal programs are however directly supervised by the sub-cities education 

departments. The five public colleges and all private colleges (10+3) in Addis Ababa 

are under tlle supervision of Addis Ababa City Government, Education Bureau, TVET 

Office (AA City Adminish'ation Education Bureau, 2005:6). 

Moreover, tlle number of TVET programs at different levels are defined which lead to 

different certificate levels in Addis Ababa. These comprise post-grade 10 middle level 

trainings, post-grade 8 junior level training, as well as basic level traittings accessible 
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to school drop-outs after completion of grade 4 (MOE, 2003c:3). The aim of all these 

programs is not only to train manpower for the development program tha t the 

country is in process of implementing but is also intended to encourage the trainees to 

create jobs themselves and contribute to the national development effort (MOE 

2002b:94). 

Regarding the delivery of formal TVET programmes in Addis Ababa, Middle level 

technical and vocational education and training (MLTVET) program comprises three 

levels- MLTVET certificate level-I; MLTVET certificate level-II; and MLTVET diploma 

(MOE, 2003b:5). These programs focus on the acquisition of vocational and 

entrepreneurial competence in selected occupational fields from assistance to 

advanced technician levels. 

To the end, the aim of this formal TVET programmes is to produce adequately h'ained 

middle-level skilled work force in various trades that can also launch private 

enterprise. The trainees are expected to be capable enough to establish plan, and 

manage their own enterprises. As the training programs are designed in a modular 

way, flexible entry and exit within different programs may be possible (MOE, 

2003c:5). Accordingly, the training planned to be 70 percent practical based, 30 percent 

theory oriented, and this has to be maintained throughout the h'aining programs in all 

training areas (MOE, 2001:2). 

2.4.3 Objectives of TVET in Addis Ababa 

The overall objective of TVET in Addis Ababa is to enhance the social and economic 

development of the City in line with the relevant development sh'ategies through 

facilitating demand-driven, appropriate and high quality technical and voca tional 

education and training in all sectors, at all levels and to all people in need of training. 

Besides, the strategy gives a particular emphasis to integrate TVET with job creation 

and enterprise, supports this process by providing appropriate skill, knowledge and 

behavior, and shall play a significant role in poverty alleviation (AA City 

Administration Education Bureau, 2005:5). 
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The objective in detail emphasized to improve the quality of h'aining at all levels and 

market it responsive to the needs of the labour market; to improve access to TVET for 

all target groups in need of training, in particular school leavers, school' drop outs', 

people in the rural areas, people working in indush-y and in the small and micro 

business sectors, women, and other target groups. Furthermore, the objective of TVET 

in Addis Ababa is facilitate relevant h'aining for the promotion of self-employment 

and the development of small and micro business, which are integrated with other 

MSE development services. (AA City Administration Education Bureau, 2005:6). 

2.4.4 TVET &. Micro and Small Enterprise Development in Addis 

Ababa 

Micro & Small Enterprises (MSEs) playa vital role in poverty reduction, employment 

generation as well as economic development in poor counh'ies like Ethiopia. In 

developing countries MSEs take the lion share of private business operations in terms 

of number, specialisation and product diversifications. MSEs work with relatively 

smaller capital, are labour intensive and create more jobs per unit of inveshnent as 

compared to larger firms (Mulat & Wolday, 2006). 

Based on this, federal and regional MSE development strategy has developed in 

Ethiopia. The MSEs playa very important role for the economy and community of 

Addis Ababa. Therefore, in 1992/E.C., a regional MSEs Deparhnent was established. 

The MSE-development plan aims at creating an enabling environment for the 

development of private sector- and self-employment in Addis Ababa in order to 

achieve long-term employment (AA City Adminish'ation Education Bureau, 2005:3). 
! 

Based on this, the priority areas for Addis Ababa MSE inveshnent is aimed at the 

fields of Metal Work, Wood Teclmology, Construction, Food Processing, Garment and 

Textile Production, and Municipality Services (AA City Administration Education 

Bureau, 2005:6). However, like any developing country, the Ethiopian Private sector 

in General and the MSEs in particular face a number of consh'aining variables that 

hamper their growth (Ethio-Germany MSE development program, 2003:14). 

34 



Among the factors that reflect the poor performance of the Ethiopian MSE sector are 

limited and for some complete lack of access to funds; lack of or poor skills of 

operators and/ or the work force in the economy due to underdeveloped Technical 

and Vocational Education & Training (TVET) system; underdeveloped business 

development services market; poor infrastructure; weak private sector promotional 

institutions; weak public sector support system (Ethio-Gennany MSE development 

program, 2003:14) 

To this effect, for the MSE sector to be vibrant and serve as a springboard for the 

growth of a strong private sector in Ethiopia, creating an enabling environment for the 

development of private sector- and self-employment is the concern of all. Based on 

this, public sector institutions play vital roles in private sector development. Such 

institutions, among others, include the Federal Micro & Small Enterprise 

Development Agency (FeMSEDA), Regional MSE Development Agencies 

(ReMSEDAs), Technical and Vocational Training & Education providers, Skill 

Development Cenh'es (SDCs). 

To sum up, on the policy side, it is encouraging that an MSE development sh·ategy 

has been formulated since 1997. The implementation of the MSE development 

strategy no doubt contributes to the profitability and efficiency of existing MSE 

operators and the realisation of start-ups (AA City Adminish'ation Education Bureau, 

2005:6). On the other hand, the TVET strategy formulated in 1994 enables the supply 

of diversified TVET in terms of occupations and trades. As the TVET strategy, 

integrates entrepreneurial and business management skills into the curricula, it 

undoubtedly stimulates private sector development. 

2 .. 5 The Practice of TVET for Self-employment Issues in some 

Selected Countries 

In an attempt to learn, the experience of the best practice observed on the issues of 

TVET for self-employment has been examined. Based on this, one of the organizations 

imparting enh'epreneurship training CEFE best practice and some selected counh'ies 
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best practices on the issues of TVET for self-employment were selected based on 

relevance to the study. 

2.5.1 The Experience of CEFE in Entrepreneurial Development 

There are many organizations exist imparting entrepreneurship training in developed 

as well as developing countries. On this regard, the prominent in the area of 

entrepreneurship training is Competency-based Economies through Formation of 

Enterprise (CEFE), it is set of training institutions designed to stimulate positive 

interventions in the micro, small and medium enterprise development process. These 

training instruments have been set up by the GTZ (German Agency for Technical Co­

Operation) in the 1980's and are currently used in more than 60 countries worldwide 

(Engels, Brernrn, &Gerhards, 2000). 

According to Kolshorn & Tomecko (1995) stated that there are essentially six stages in 

CEFE training programme regardless of the target groups. Based on this, The first 

stage is awareness, in which participants are encouraged to examine who they are, 

clarify their own values, and evaluate their own personality, motivations, capabilities 

and personal resources. The second stage is acceptance or recognition of one's own 

strengths and weaknesses- not everyone has to be a leader or hero, but being more 

creative, innovative, and competent is likely to produce rewards in any profession. 

The third stage is goal setting, where the emphasis is placed in developing clarity of 

purpose in one's short and long-term goals of life. 

The fourth stage involves developing strategies or action plans that are oriented to 

generating growth; this is done after analyzing the relevant components. The fifth 

stage is direct experience where the emphasis is on doing: structured learning 

experience and encountering "real life" situations assist in building up this experience 

in which sh·ategies are tested. The six stages are transformation and empowerment 

where the competencies acquired corne together into a pattern that matches personal 

strength and weaknesses with goals (Kolshorn & Tomecko, 1995). 
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Accordingly, Engels, et.al (2000) reported that developing, strengthening and 

stabilizing entrepreneurial competency of (future) managers of micro, small and 

medium-sized enterprises is the main goal of CEFE. Since this is a process of several 

steps, its approach can be described best as a ladder - the CEFE Training Ladder. To 

this effect, it comprises of six individual (pre and post) training modules. The 

combination of these elements is expected to stimulate enterprising behavior, skills, 

and attributes in trainees. Based on this, Engels; et.al stated that CEFE uses an action­

oriented approach applying experiential learning methods to develop, sh'engthen and 

stabilize entrepreneurial competencies. 

To this end, many h'aining programmes have the objective of transferring needed 

skills and know how, with the result that knowledge is acquired but there is very little 

subsequent application, because of the absence of working on the motivation to act, 

the strengthening of capabilities to act and the testing of the capabilities in real-life 

simulation exercises. Based on this, CEFE approaches to the entrepreneurial 

development had been taken. 

Lessons Learned 

The delivery of training involves from pre training to post training realize the 

challenges for self-employment programs. The CEFE h'aining approaches involves 

empowering individuals to develop enterprising behavior by developing themselves, 

their skill, and improving their environment. To this effect, the CEFE training 

methodology is participant-oriented and action-oriented, so that trainees have a good 

chance to observe the real behavior of entrepreneurial competency. 

2.5.2 Vocational Training and CEFE in Tunisia 

In Tunisia, vocational training system has been developed in order to alleviate the 

problem of unemployment, it is a chronic national problems. The experience on basis 

of the integration of entrepreneurial skills into formal vocational h'aining programmes 

has been taken for Tunisia. According to Schlager & EI Mili (2002) pointed that Project 

FORTI (Formation au Travail Independant) has had 5 years of experience with the 
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integration of entrepreneurial skills into a national vocational training programme. 

The project started in 1995, on a pilot base, in the vocational h·aining center (VTC) 

Kasserine, a town in the 'Centre Ouest' of Tunisia. 

The project Concept was, firstiy, entrepreneurial competencies were integrated into 

the training programmes by three different modules: Curriculum for Entrepreneurial 

Competences (CCE), consists of 3 different modules which are integrated into the 

standard vocational training progr·ammes. The content of the modules is highly 

influenced by the classic CEFE-full course. 

According to Schlager & EI Mili (2002), the first module addresses all students of the 

vocational h·aining class. It always takes place at the beguming of the h·aining and is 

obligatory for all students. It ai..tns to experience and to initiate entrepreneurial spirits. 

The second module also addresses all students and is likewise obligatory. However, it 

takes place at the end of tileir training. The students then identify viable rnicro­

projects linked to their professional capacities. In-group work they develop a joint 

project idea to practice enh·epreneurial aspects. The third module takes place quite 

some time after finishing the vocational training. In this semular, the participants have 

the possibility to develop their own individual business plan, which they present, to 

the bank after the seminar. The time gap between the realization of Module 2 and 

Module 3 is about 1 year so tilat the participants have an opportunity to gain 

professional skills and experiences Ul the interim. 111is module is facultative. 

All three modules substitute a CEFE-full course. The philosophy behind the concept is 

to plant the idea of starting-up with its own business and to add ideas and 

experiences of practical entrepreneurial life. Based on this, the idea is not to change 

the "hardware" of the programmes that means the technical training content but 

ratiler adapt them more too entrepreneurial life (Schlager & EI Mili, 2002). 

To this end, the organization of the VTC had oriented more to the needs of real 

business life. It is more quality oriented and efficient. The traulers had i..tnplicated in 

the organizational process of tile center and in the decision-making as well as the 

traulees themselves. The centers had established regular contact to the entrepreneurs 
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of the region as well as to non-governmental organizations and to the banks. Besides, 

every center establish entrepreneurial club such a direct business link. On the other 

hand, the center offers the possibility for entrepreneurs to borrow technical 

equipment. After the first successful project phase (4 years) the Tunisian Government 

decided to extend the approach to five other VTCs all over the country (Schlager & EI 

Mili, 2002). 

Lessons Learned 

The training modules are integrated at different stages leads trainees to develop the 

enh'epreneurial competencies realistically in their field of h·aining. All three training 

modules substitute a CEFE-full course. To this effect, the experience shows that the 

implementation of CEFE h'aining module in the formal TVET progranunes. The 

philosophy behind the concept of the project is to plant the idea of starting-up with its 

own business and to add ideas and experiences of practical entrepreneurial life. The 

idea is not to change the "hardware" of the programmes that means the technical 

training content but rather adapt them more too enh·epreneuriallife. 
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CHAPTER THREE 

3. RESULTS AND DISCUSSION 

In this chapter, the results of the study are analyzed and discussed based on the basic 

questions raised in chapter one, 

3.1 Results of the Study 

This section of the paper deals with the pl'esentation and analysis of the data gathered 

from the sample h'ainees, vocational h'ainers, and entrepreneurship trainers, deans of 

the college, and deputy head of formal TVET in Addis Ababa, The data obtained 

through questiOlmaires, interviews, observation checklist, and documents were 

analyzed and interpreted, 

Out of the 518 copies of questiOlmaires dish'ibuted for trainees 425 (265 male and 160 

female), 396 (94,12%) h'ainees of the subject were completed and returned, In addition, 

available h'ainers, 65 vocational h'ainers and 15 enh'epreneurship h'ainers were also 

completed and returned the questionnaires, 

TABLE 2: Distributions of Trainees and Vocational Trainers by Fields of Training 

As indica ted in Table 2, out of the total 425 trainees and 65 vocational h'ainers of the 

subject, 396(255 male and 141 female) of h'ainees and 65 (43 male and 22 female) were 

included in the analysis and interpretation of the study, 

The data secured through interview from two colleges' dean and formal TVET deputy 

head in Addis Ababa were included in the analysis of the find ings, The analysis and 

interpretation of the data are presented based on the responses obtain ed from the 

sample respondents in the following tables, 

40 



The personal data concerrting the sample respondents by sex, age, qualification, field 

of study, and service years were presented in Table 3. 

TABLE 3: The Characteristics of Respondents 

2 Age Range 

3 Qualification 

Service Years 

5 

Out of 1587 (1022 male and 565 female) trainees attending the 1-3 year training 

programs in five identified occupational fields in the sample, 396 (24.95 %) had 

participated in filling and returned the questiOlUlaire, out of which 141(35.61 %) were 

female h·ainees. TI1e remaining 255 (64.39%) were male h·ainees. In addition, 65 

vocational h'ainers had participated in filling the questiOlUlaire, out of which 

43(66.15%) were male and the rest 22 (33.85 %) vocational h'ainers were female. 

Moreover, 15 entrepreneurship h'ainers in five colleges had participated in filling the 

questiOlUlaire, out of which five of them were female. Although for interviewee, the 

deans and deputy head of formal TVET in the sample were male. 
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The reason that the small number of female trainees could be because of the 

proportioned sample had been taken based on h'ainees' enrollment. However, the 

reason that female h'ainers participation in TVET programmes could be athibu ted to 

the perception of the society where technical h'aining is considered as an occupation 

devoted to males. Conversely, the finding also shows that in food preparation and 

garment fields of h'aining the participation of female was high. 

Regarding the age profile of the respondent, the majority of h'ainees' age, 334(84.34 %) 

ranged from 15-20 years. The remaining 62 (15.66%) of the trainees constitute the age 

group of 21-25 years. Besides, the majority age of vocational h'ainers, 41(63.08%) were 

above 40 years. The rest of vocational trainers' age, 13(20%) ranged from 36-40 years, 

7(10.77%) ranged from 31-35 years, and 4(6.15%) ranged from 26-30 years. Most of the 

enh'epreneurship trainers' age 10(66.67%) ranged from 31-35 years. The rest five of 

them, by half-ranged from 26-30 years in the age profile. 

The findings from age profile of the respondents indicate that the majority of h'ainees 

joined the TVET progranmles at the age of 15-20 years. As per the information 

obtained in questiOlmaire and observation, age factor has to be given consideration in 

department, like Building Consh'uction, General Metalwork, and Woodwork due to 

the difficulty of handling heavy-duty machines and heavy materials. 

As indicated in item 3 of Table 3, out of the total vocational h'ainers of respondents, 

25(38.46%) were diploma holders, all of these vocational trainers were in Food 

Preparation and Garment fields of training, the remaining 40 (61.54%) were B.A/ BSc 

holders. In addition, all enh'epreneurship trainers were B.A/ BSc holders. Regarding 

the interviewees, qualification, all of them were MA/ MSc holders. Yet the TVET 

policy suggests that trainers ought to have a minimum of first degree in formal TVET 

programmes. However, the finding on interviews indicated that there is no institution 

offering the degree qualification in the fields of Food Preparation and Garment and 

some fields of h'aining in the counhy This adversely affects the quality of vocational 

h'aining in the country. 
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All vocational trainers' major fields of study were graduates of Teclmical and 

Voca tional Education at various levels. Regarding entrepreneurship b'ainers, their 

major fields of study, 8(53.34%) were economics, 2(13.33% ) were business educa tion, 

and 5(33.33 %) were accounting. This shows that the b'ainers do not have related field 

of qualifica tion for enb'epreneurship course. Besides, all voca tional and 

enb'epreneurship b'ainers did not attend refresher courses on enb·epreneurship. 

Regarding the service years of respondents, the majority of voca tional b'ainers, 

42(64.62% ) b'ainers were having more than 20 years of service. The remaining 

11(16.92%) of trainers served from 16-20 years, 7(10.77%) of b'ainers served from 11-15 

years, and 5(7.69% ) trainers served from 1-10 years. The majority of respondents, 

8(53.33% ) entrepreneurship trainers served from 11-15 years. 

3.1.1 Data to assess the Selection and Placement of Trainees 

The analysis and interpretation of data concerning the selection and placement of 

b'ainees are presented in the following tables. Based on this, the presentation of 

respondents' information and their sources about TVET progranunes were analyzed 

and interpreted in the following table. 

TABLE 4: The Respondent Information and Sources about TVET Programmes 

Table 4 describes the respondents' data about TVET programmes and the sources of 

their information before they join the p rogranunes. Based on this, 219(55.30%) of the 
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trainees responded that they had information about TVET before they join the 

programmes. Accordingly, trainees that had the information about TVET, the sources 

of information around (74.13%) of respondents were from high school friends and 

former TVET graduates. However, 117 (44.70%) of trainees of the subject responded 

that they did not have information about TVET before they join the programmes. 

In addition, 63(96.92%) vocational trainers and 11(73.33%) enh'epreneurship trainers 

responded that they had information abou t TVET programmes. It has been observed 

that the majority of vocational h'ainers 61(55.96%) and 11(73.33%) of enh'epreneurship 

trainers have responded that workshop or h'aining were the sources of their 

information about TVET programmes. 

Based on the above finding, more than half of h'ainees of the subject had information 

about TVET before they join the programmes. Accordingly, h'ainees that had the 

information about TVET, their sources of information were from high school friends 

and former TVET graduates. On the other hand, as the finding indicated, nearly half 

of trainees of the subject did not have information about TVET before they join the 

programmes. This shows that h'ainees did not have the right information about TVET 

progranmles by the formal orientation and awareness creation before they have 

admitted to TVET institutions. 

TABLE 5: Reasons that Motivated Trainees to Join TVET Programmes 

The data tabulated in Table 5 depicts the respondents' reasons for the h'ainees' 

motivation to join TVET programmes in a rank orders from the most relevant to the 

least relevant. It has been seen that all respondents under the study had similarly 

ranked for the most inlportant reasons in motivating h'ainees to join TVET 
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programmes, Based on the data obtained from the respondents, employment 

prospect, lack of other alternative, and family influence were found to be the three 

most important reasons that motivating trainees to join TVEr programmes, 

Conversely, all respondents not ranked the reason that " to acquire skill for self­

employment" in motivating h'ainees as the most there important reasons to join TVET 

progI'ammes, 

This finding shows that h'ainees' motivation to join the TVET programmes in 

acquiring skill for self-employment was less sigrrificant response, This is because of 

the reasons that trainees lack the right information about TVET programmes for self­

employment as the intended outcomes by the formal orientation and awareness 

creation before they have admitted to TVET institutions, 

TABLE-6: Trainees selection in the Formal TVET Prograrrunes 

2 your answer for question No, 1 is "High school result", 
did trainees have the opportunity to choose their 

3 

As indicated in Table 6, all h'ainees and vocational trainers responded that h'ainees get 

admission to the TVET institu tion/ college based on the high school results, Besides, 

all respondents responded that trainees have the opportunity to choose their 

occupational fields of interest before they are admitted to the programmes, 
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On item 3 of Table 6, respondents were asked, "who advised trainees to choose the 

occupational fields?" The majority of respondents, 329(83.09%) of h·ainees and 

51(78.46) of vocational trainers responded that trainees were advised by the parents 

and high school friends. While the remaining 67(16.91 %) of h·ainees and 14(21.54%) of 

vocational h·ainers responded that trainees were advised by high school counselor, 

high school teachers, and former TVET graduates. Conversely, all respondents replied 

that h·ainees did not get orientation about TVET programmes in choosing the 

occupational fields. 

As the finding on the selection of trainees indicated, the implementation is highly 

sh·uctured related to government interest in maintaining equitable access for formal 

TVET programmes. To this effect, trainees are assigned based on their high school 

results, and those with the best academic results are prioritized in keeping h·ainees' 

choice of occupational interest for the TVET programmes. However, h·ainees are not 

oriented formally to choose the right occupational fields based on thei.J: interest and 

aptitude. 

TABLE 7: Trainees Placement in the Formal TVET Programmes 
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As the data obtained in Table 7, the majority of respondents, 292 (73.74 %) of h'ainees 

responded that they did not join their occupational choice of interest, while only 104 

(26.26%) of trainees stated that they join their occupational choice of interest. In 

addition, 54(83.08%) of vocational trainers also responded that trainees did not join 

their occupational choice of interest. 

On item 2 of Table 7, respondents were asked, "did trainees hoy to get their choice of 

occupational interest." The majority of respondents, 188(64.38%) of h'ainees and 

33(61.11 %) of voca tional h'ainers responded that trainees did not hoy to ge t their choice 

of occupational interest. Regarding the respondents that 104(35.62%) of h'ainees tried 

to adjust their choice of interest, the majority of respondents, (80.00%) of h'ainees were 

asked the regional TVET office while only (20.00 %) of trainees were also asked the 

TVET institution/ college to adjust the placement in the fields of their interest. 

On item 4 of Table 7, respondents were asked their opinion about the adjustment of 

trainees' placement on the bases of their interest. The majority of respondents, 

315(78.55%) of h'ainees and 62(95.28%) of vocational trainers responded that the 

adjustment of h'ainees' placement on the bases of trainees interest is poor. 

As a whole, the finding indicates that trainees did not assign on the base of their 

choice of occupational interest. Once the h'ainees have been assigned to the various 

occupational fields, the majority of trainees did not try to adjust their placements . 

Trainees were asked the Regional TVET office and TVET institutions to change their 

placement based on their choice of interest. The findings of respondents on placement 

of trainees indicate that the adjustment of trainees' placement on the bases of h'ainees 

interest were poor. On this regard, the interviewees reported that h'ainees' selection 

and placement is the mandate of the Regional TVET office. However, the number of 

high school leaver by far exceeds the capacity of emoliment in government TVET 

providers in every year. This is the main reason that h'ainees did not assigned on the 

base of their choice of occupational interest. 

Furthermore, data concerning h'ainees' interest and their goals to pursue relating to 

their occupational fields is found in Table 8. 
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TABLE 8: Trainees' Interest and their Goal to the Fields of Training 

your answer for question No.1 is , what is most 
trainees' goal to pursue relating to their field of training 
after . from the e~Tloo,>' 

As indicated in Table 8, the majority of respondents 278(70.20%) of h'ainees and 

44(67.69%) of vocational trainers have stated that h'ainees did not take interest in the 

current fields of h'aining. While only 118(29,80%) of trainees and 21(31.30%) of 

vocational h'ainers have stated that trainees take interest in the current fields of 

h'aining. Regarding the respondents that have interest in their fields of training, the 

majority of h'ainees 81(68.64%) and all h'ainers of the subject indicated that trainees' 

goals to pursue relating to their field of training after graduating h om the colleges 

were to become employed in their occupation. 

This finding shows that the majority trainees did not take interest in their current 

fields of training. Besides, the finding indicted that the majority of h'ainees' goals to 

pursue relating to their field of training after graduating from the colleges were to 

become employed in their occupation. However, the majority of trainees' goals did 

not consistence to become self-employed in their occupations as the intended 

outcomes. 

Consequently, respondents were asked to rank their reasons as to why h'ainees were 

lack interest in the current field of h'aining. The responses of the respondents were 

tabulated in Table 9. 
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TABLE 9: The Reasons that Trainees Lack of Interest in the Field of Training 

The data tabulated in Table 9 depicts the respondents' reasons that h'ainees lack of 

interest in their fields of training in a rank orders from the most relevant to the least 

relevant. As it is seen in the respondents weighted mean, vocational trainers and 

trainees ranked similarly on the highest two ranked reasons, the major variation in 

trainers ranking the item on h'aining needs too much physical. Based on h'ainees 

ranking, the field is not their choice of occupational interest, linuted job opportUluties, 

and too many graduates have hopeless in the field were highly ranked reasons that 

h'ainees lack of interest in their fields of h'aining, 

This finding shows that because of the field is not their choice of occupational interest, 

Iilluted job opportmuties, and too many graduates have hopeless in their fields were 

the highly ranked reasons that trainees lack interest in their current fields of h'aining, 

Tlus shows that the placement of h'ainees, the availability of job prospects, and the 

status of former graduates, affect the interest of h'ainees for their field of h'aining, 

3.1.2 Data to Examine the Quality Training 

Data concerning the quality of vocational h'aining, the adequacy of the courses­

contents, the availability of training facilities, the appropriateness of available 

equipments/machineries, the performance of vocational h'ain ers, and the quality of 

h'aining obtained by h'ainees were used to exallUne the determinants to offer the 

quality h'aining by government TVET providers, 
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TABLE 10: The Adequacy of the Courses-Contents in the Fields of Training 

As indicated in Table 10, information was also collected to see whether courses­

contents in the fields of training were sufficient to meet the requirement of the 

intended outcome in the local area, It has been seen that the total respondents of 

subject, the majority of respondents, 322(81,31 %) of h'ainees and 57(87,69%) of 

vocational h'ainers have expressed that the course-content is not sufficient to meet the 

requirement. This is h'ue for all the fields of h'aining as shown in the above Table, 

TABLE 11: The Inadequacy of the Courses-Contents in the Fields of training 

do not pertain the 
market demand 

Grand Total 169 

by Field (100) 
129 125 114 206 743 36 22 22 27 34 141 

(100) (100) (100) (100) (100) (100) (100) (100) (100) (100) (100) 

(Figures within the brackets are Percentages) Key: 1- Building Construction, 2- Woodwork, 3- G/ Metal work, 4-

Food Preparation, and 5- Garment/Sewing. 

As indicated in Table 11, the majority of respondents in all field of h'aining, around 

(77,25 %) of h'ainees and (72,34%) of vocational trainers have stated that lack of 

h'aining facilities for the courses and low exposure for practical h'aining were the 
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often-cited complaints against the course- contents by the respondents. Within the 

fields of training, 58(34.32) of trainees and 11(30.56%) of vocational ti·ainers in 

Building Construction and 69(33.49%) of ti·ainees and 11(32.35% ) of vocational 

trainers in Garment/Sewing fields of ti·aining, the curriculum do not pertain the 

market demand were major reasons that the courses- contents are not sufficient to 

meet the requirement in the local area. 

The finding shows that the lack of ti·aining facilities for the courses and low exposure 

for practical ti·aining are the major reasons that the course-contents in the fields of 

ti·aining are not sufficient to meet the requirement of the intended outcome. Besides, 

the finding also indicates that the curriculum do not pertain the market demand in 

Building Construction and Garment/Sewing fields of training. 

Data regarding the availability of ti·aining facilities according to the respondents' 

views in a field of training is found ill Table 12. In order to see whether there is a 

significant difference between the fields of ti·ainillg on the adequacy of ti·aining 

facilities the analysis of variance or F-test were presented in Appendix-4. 

TABLE-12:- The Adequacy of Training Facilities in the Fields of Training 

• P< 0.05 

Table 12 shows the rati1lg of the total ti·ainees and vocational trainers on the adequacy 

of training facilities such as equipment/machi1les, hand tools, text books/ reference 

books, teachi1lg aids, raw materials, workshops for practical trail1i1lg, and classrooms 
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fo r theoretical season in their respective fields of training_ The rating varies from 

inadequate to excellent for each specified facilities_ 

As it is analyzed in Appendix-4, the F-tes t table values on the adequacy of h-aining 

facilities between the fields of h-aining at F (4, 456, a=0_05) =2_39 for all items in Table 

14_ The F-test results regarding the text books/ reference books in the field of h-aining 

is greater than the table values_ The F-test results show that there is Significant 

difference on the adequacy of tex tbooks/ reference books between the fields of 

h-aining_ Based on the mean values, the availabilities of text books/ reference books in 

Building Consh-uction, woodwork, and General Metalwork fields of h-aining were 

rated above average_ 

Accordingly, the F-test results on the remaining items are smaller than the table 

values_ Therefore, there is no significant difference on the adequacy of h-aining 

facilities on the availabilities of equipments/ machines, hand tools, teaching aids, raw 

materials, building for workshop and classroom between the fields of h-aining_ The 

mean values for the availabilities of equipments/ machines, hand tools, teaching aids, 

were rated below average in all fields of h-aining_ On the other hand, the availabilities 

of building for workshops and classrooms were rated above average in all fields of 

training_ 

As the whole, the finding on the h-aining facilities shows that the availabilities of 

building for workshops and classrooms are adequate in all fields of h-aining_ 

However, the availabilities of equipments/ machines, hand tools, teaching aids are not 

adequate in all fields of h-aining_ The finding also shows that the availabilities of tex t 

books/ reference books only in food preparation and garment fields of h-aining are not 

adequate_ The above finding was also consistent with the information obtained 

through observation by the researcher, and the responses of interviews respondents_ 
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TABLE-13:- The Appropriateness of Available Equipments/Machines 

• P < 0.05 

Table 13 describes the rate given by the total h'ainees and vocational h'ainers 

regarding the appropriateness of available equipments/ machines in the fields of 

h·aining. The rating varies from inadequate to excellent for each specified items. 

As it is analyzed in Appendix-4, the F-tes t table values on the appropriateness of 

available equipments/ machines between the fields of training at F (4, 456, 0=0.05) 

=2.39 for all items in Table 13. The F-test results regarding the capacity of h'ainers in 

the fields of h'aining is greater than the table values, whereas the F-test results of the 

remaining items is greater than the F-test table values. As the F-test results indicated, 

there is no significant difference on the appropriateness of equipments/ machines 

available regarding with all items between the fields of h'aining, except the variation 

on the capacity of trainers between the fields of training. 

Based on the mean values, the appropriateness of available equipments/ machines 

regarding with the relevance to local situation, the content of courses, the number of 

hoainees, and up-to-datedness were ra ted below average in all field of hoaining. On the 

other hand, the appropriateness of available equipments/ machines regarding with 

the capacity of trainers, the mean values were rated above average in the three fields 

of training, while in food processing and garment fields of boaining, the mean values 

were rated below average. 

The finding shows that, the appropriateness of available equipments/ machines 

regarding with the relevance to local situation, the content of courses, the number of 

boainees and up-to-datedness in all fields of training are not adequate. This finding 
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was consistent with the information obtained though observa tion. As the F-test results 

indicated, the appropriateness of available equipmentsjmachines regarding with the 

capacity of tr·ainers in the thl·ee fields of training are adequate, while the finding 

. shows that regarding the capacity of tr·ainers in food processing and garment fields of 

tr·aining are not adequate. The possible explanation in these fields of tr·ainin g that 

trainers are not qualified at the degree level regarding the minimum requirement is 

concerned . 

TABLE 14: The Performance o[Vocationai Trainers in the Fields of Training 

2.556 1.173 2.797 1.314 2.785 1.337 2.789 1.215 2.938 1.208 

2.556 1.255 2.127 1.181 2.266 1.184 2.25 1.19 2.111 1.183 

2.802 0.98 2.785 1.094 2.81 1.167 2.789 0.943 2.84 1.145 

... P< 0.05 

Table 14 depicts the rate given by tr·ainees on performance of their vocational tr·ainers 

in the respective fields of training based on the specified activities. The rating varies 

from not satisfactory to excellent for each specified activities. 

According to the analysis of variance found in Appendix-4, the F-test table values on 

the performance of voca tional h·ainers rated by h·ainees in the respective fields of 

tr·ain:ing at F (4, 391, a =0.05) =2.391 for all items in Table 14. The F-test results of all 

items, except item regarding in creating good rela tionship with h·ainees are gI·eater 

than the F-test table values. This shows that there is no significant difference on the 

performance of vocational tr·ainers rated by trainees in all items, except item regarding 

in crea ting good relationship with h·ainces. Regarding the mean values, the 

performances of vocational h·ainers on covering of content according to the course 

outline in all fields of h·aining were ra ted above average. On the other hand, as 
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h'ainees rating on the performances of vocational h'ainers on the remaining activities 

were rated below average in all fields of h'aining, 

This finding indicates that the vocational trainers in covering the courses contents 

based on h'ainees rating are satisfactory in all fields of h'aining, However, the 

performance of vocational h'ainers in relating theory and practice, creating good 

relationship with h'ainees, appropriate use of available insh'uctional materials, 

relating h'aining to the needs of world of work, and continuously assessing trainees' 

performance are not satisfactory in all fields of h'aining, This finding is also consistent 

with the responses of interviews, 

TABLE 15:- The Quality of Vocational Training obtained by Trainees 

* P< 0.05 

Table 15 depicts the quality of vocational h'aining obtained by the trainees with 

respect to different parameters in respective fields of h'aining, The rating varies from 

not satisfactory to excellent for each specified items, 

Based on the analysis of variance found in Appendix-4, the F-test table values on the 

quality of vocational h'aining obtained by h'ainees between the fields of h'aining at F 

(4, 456, a=O,05) =2,39 for all items in Table 15. The F-test results regarding in the 

conditions of h'ainees' expectation, the relevance to the local situation, and creating 

self-employment option are greater than the table values, This shows that there is a 

significant difference on the quality of vocational h'aining obtained by h'ainees with 
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respect to the conditions of trainees' expectation, the relevance to the local situation, 

and crea ting self-employment op tion between the fields of h'aining, 

Conversely, the F-test results on the remaining items are smaller than the table values, 

This show that there is no significant difference between the fields of h'aining on the 

quality of vocational h'aining obtained by h'ainees with respect to the content of the 

training, method of insh'uctions, h'ainees' achievement in practical, and the 

occupational competencies needed for the world of work. As the whole, the mean 

values results on the qualities of vocational h'aining obtained by h'ainees with respect 

to all specified items in all field of h'aining were rated below average, 

As the F-test results indicated, there is a variation on the quality of training obtained 

by h'ainees with respect to the condition of h'ainees' expectation, the relevance to local 

situation and creating self-employment option between the fields of training, 

However, the finding as whole shows that the quality of h'aining obtained by h'ainees 

is not satisfactolY, 

TABLE 16: The Acquisition of Vocational Skills Needed for Self-employment. 

Total 
question No. 1 is "No", what is/ are 

As indicated in Table 16, data was collected to see whether h'ainees have acquired 

vocational skills needed for self-employment in the fields of h'aining, Based on the 

responses of respondents, only 54(13,64%) of h'ainees and 7(10,77%) of vocational 
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h"ainees obselved that h"ainees have acquil:ed vocational skills needed for self­

employment in their fields of h"aining" On the other hand, the majority of respondents, 

342(86"36%) of h"ainees and 58(89"23%) of vocational trainers have expressed that 

h"ainees do not acquired vocational skills needed for self-employment in their fields of 

training" Accordingly, the majority of h"ainees (87"57%) and vocational h"ainers 

(80" 91 %) have expressed that inadequate infrash"ucture for the h"aining, the quality of 

h"aining do not pertain to become self-employed, and lack of knowledge about local 

need for self-employment were the major reasons that h"ainees do not acquired 

vocational skills needed for self-employment in their fields of h"aining" 

This finding show that the quality of h"aining do not pertain to become self-employed, 

lack of knowledge about local needs for self-employment, and inadequate 

infrash"ucture for the training were the reasons for the majority of trainees that they 

do not acquired vocational skills needed for self-employment in their fields of 

training" The summary of the interviews responses reported that the deterrnUlant to 

offer quality h"aining by TVET institutions currently faces a number of challenges on 

the lack of resources constraints, lack of skilled h"ainers, large number of TVET 

emollment, and lack of efficient TVET institutions management" 

3.1.3 Data to Assess the Role of Entrepreneurship Training 

Data concerni.Jlg the role of enh"epreneurship h"aining that incorporated in the h"aining 

programmes as a common course according to the responses of respondents is found 

in the following tables" 

TABLE 17: Trainees Interest in the Entrepreneurship Course 
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As it is indicated in Table 17, all trainees and enh'epreneurship h'ainers of the subject 

have reported that h'ainees have taken enh'epreneurship course in their h'aining 

programmes. Based on the responses of respondents, the majority of h'ainees 

367(92.68%) and 13(86.67%) have stated that h'ainees take interest in the 

enh'epreneurship courses. 

In the following table, respondents were asked to rate the role of enh'epreneurship 

course with respect to the specified activities stated in Table 18. Accordingly, the Chi­

square tests were used to see whether there is a significance difference between the 

respondents on each item. 

TABLE 18: The Role of Entrepreneurship courses 

• P < O.OS 

Table 18 depicts the rate given by h'ainees and entrepreneurship h'ainers on the role of 

entrepreneurship course that incorporated in the TVET programmes based on the 

specified activities. The rating varies from not satisfactory to excellent for each 

specified activities. 

Based on the mean values, both respondents regarding the role of enh'epreneurship 

courses that incorporated in the h'aining programmes to initiate enh'epreneurial sprite 

and motivate h'ainees to become self-employed were rated above average. However, 

both the respondents regarding the remaining on specified items were rated below 

average. 

As it is indicated in Appendix-5, the significant difference between the responses of 

h'ainees and trainers on the role of enh'epreneurship course with respect to the 
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specified items were X 2 (4, N=411) =9.49, p=0.05. Based on the results, the chi-square 

obselved value of each item smaller than the chi-square CJ'itical value of each items. 

Therefore, there is no significance difference between the responses of the h'ainees and 

h'ainers on the role of entrepreneurship course with respect to each item. 

The finding shows that the majority of h'ainees take interest in the enh'epreneurship 

course. Based on the finding, the role of enh'epreneurship course in initiating 

enh'epreneurial sprite and motivating trainees to become self-employed are 

satisfactory. However, the course is not satisfactory in practicing entrepreneurial 

competencies, relating h'ainees' vocational skills for self-employment, sharing the 

experience of other enh'epreneurs, conducting market survey, preparing business 

proposal, and knowing the procedure to set-up their own enterprises. 

Data, which was collected from the respondents to see whether h'ainees have acquu'ed 

entrepreneurial skills needed for self-employment in the entrepreneurship course, is 

found in Table 19. 

TABLE 19: The Acquisition of Entrepreneurial Skills Needed for Self-employment 

1 Do you thjnk that trainees have acquired su fficient 
entrepreneurial skills needed for self-employment in their 
field of 

question No.1 is " 

As it has been seen Ul Table 19, very few respondents, only 41(10.35%) of traulees and 

two h'aulers have expressed that traulees have acquired sufficient enh'epreneurial 

skills. On the other hand, the majority of respondents, 355(89.65%) of h'aUlees and 
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13(86.67) of enh·epreneurship h ainers have stated that hainees did not acquired 

sufficient enh·epreneurial skills needed for self-employment in their field of training. 

So far as the reasons regarding respondents is concerned, the majority of respondents, 

around 75.9% of h"ainees and 71.43% of h"ainers have expressed that the method of 

insh·uction is not action-oriented, the h"aining hour is too little, and the course do not 

pertain to the field of h"aining as the major shortcoming of the enhepreneurship 

course that h"ainees did not acquired sufficient enh·epreneurial skills for self­

employment. On the other hand, 152 (13.37% ) of hainees of the subject have expressed 

that hainers lack ability and experience in the fields. 

The above finding shows that the method of insh·uction is not ac tion-oriented, the 

course do not pertain to the field of training, and the h·aining hour is too little were 

often-cited complains for the majority of trainees that did not acquired sufficient 

enh"epreneurial skills needed for self-employment from the enh"epreneurship course. 

By implication, the finding also shows that h·ainers lack ability and experience in 

providin g action-oriented insh"uction, in relating the course to occupational fields of 

haining. 

Based on this, the above finding was consistent with the enh"epreneurship h"ainers' 

responses to the open-ended questions. Accordingly, as interviewees reported that the 

availability of qualified h·ainers as major fields for the fields of enh"epreneurship still a 

challenge in the market. 

3.1.4 Data to Identify the Self-employment Supports Needed by 

Trainees 

Data concerning the most significant self-employment supports needed by h"ainees to 

become self-employed relating to their field of training according to the responses of 

respondents is found in Table 20. Respondents were given the opportunity to choose 

the three most important supports from the specified items. 
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TABLE 20: The Self-employment Support Needed by Trainees 

micro & small 64 5.39 14 7.18 10 22,22 

2 

As indicated in Table 20, based on the responses of h'ainees and vocational h'ainers of 

the subject indicated that organizing h'ainees as a group to establish enterprise, 

facilitating start-up and follow-up support were the most significant self-employment 

supports needed by trainees to become self-employed in their field of training, 

Regarding the responses of enh'epreneurship h'ainers, integrating the training to local 

MSE development were included as the most significant self-employment support. 

However, the majority of respondents, 364(91,92%) h'ainees, 62(95,38%) vocational 

h'ainers, and all enh'epreneurship h'ainers of the subject stated that the TVET 

institutions in facilitating the self-employment supports are poor. 

As the finding indicated, facilitating start-up support, follow-up support, and 

organizing h'ainees as a group to establish enterprise were the most significant self­

employment supports needed by h'ainees to become self-employed in their field of 

h'aining, The finding also shows that integrating the h'aining to local MSE 

develop:nent is significant to improve the relevance of TVET programmes, However, 

the status of formal TVET institutions in facilitating the self-employment supports for 

h'ainees are weak. This finding was also consistent w ith the responses of interviews 
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that TVET institutions still have insufficient capacities to realize this task for the large 

number of TVET emollment in different h"aining programmes, because of the lack of 

facilitator, lack of adequate fund, and the situation of start-up capital in public finance 

system" 

3.1.5 Data to Identify the Major Constraints and Possible 

Suggestions of TVET for Self-employment 

Data concerning the major consh"aints and possible suggestions of TVET programmes 

for self-employment based on the responses of respondents is found in following two 

tables" 

TABLE 21: The Major Constraints of TVET Programmes for Self-employment 

The data tabulated in Table 21 depicts the responses of respondents on the major 

consh"aints of h"ainees to become self-employed in their fields of h"aining in a rank 

orders from the most relevant to the least relevant in the specified items" 

As it is seen in the respondents weighted mean, the h"ainees and vocational h"ainers of 

the subject had similar responses in ranking for the major consh"aints of h"ainees to 

become self-employed the their fields of h"aining" However, the enh"epreneurship 

h"ainers had ranked a little bit differently for the rest of respondents; in terms of three 

most inlportant major consh"aints of trainees to become self-employed in their fields of 

h"aining were similar. 
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Based on the finding, no t acquiring adequate voca tional skills, lack of access to start­

up capital, and lack of adequa te enh'epreneurial skills found to be highly ranked as 

the major consh'aints of h'ainees to become self-employed in their fields of training. 

TABLE 22: The Possible Suggestions of TVET programmes for Self-employment 

1 Improvement in trainees placement 4.621 1 5.077 1 4.843 1 

2 Improvement in entrepreneurship training 3.828 4 3.708 5 3.933 4 

3 trainers and administrative 3.591 5 3.938 4 3.867 5 

4 Improvement in relevance of training 4.598 2 4.954 2 4.733 3 

5 Improvement in training 3.586 6 2.923 6 3.067 6 

6 to 4.376 3 4.615 3 4.8 2 

7 3.399 7 2.813 7 2.8 7 

The data tabula ted in Table 22 describes the responses of respondents according to 

their views on the possible solutions of TVET programmes in preparing trainees to 

become self-employed in Uleir fields of h'aining in a rank orders from the most 

relevant to the least relevant in the sp ecified items, 

Based on the respondents weighted mean, the h'ainees, vocational h'ainers, 

entrepreneurship trainers under the study had similarly ranked the possible solutions. 

To this end, the finding shows that all respondents have ranked improvement in 

placement of h'ainees, improvement in relevance of the training programmes, and 

sh'engUlening TVET institutions to facilitate start-up and follow-up supports were 

found to be the highly ranked as possible solutions of TVET programmes in preparing 

trainees to become self-employed in their field of h·aining. The responses of interviews 

also proved the above finding. 

3.2 Discussion 

This Ulesis aims to assess formal TVET programmes for self-employment in selec ted 

occupational fields offered by government TVET Colleges in Addis Ababa. In Utis 
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section the major findings/ results of the study were discussed in line with the basic 

research questions raised on chapter one as follows. 

3.2.1 The Selection and Placement of Trainees for TVET Programmes 

In order to assess the implementation of the selection and placement of h·ainees for 

the formal TVET programmes in preparing h·ainees to become self-employed in their 

field of training, all the major finding/ results of the responses of the respondents 

were discussed in relation to the existing literature. 

As the finding on the selection and placement of trainees indicated, the 

implementation is highly structured related to government interest in maintaining 

equitable access for formal TVET programmes. To this effect, h·ainees were assigned 

based on their high school results, and those with the best academic results were 

prioritized in keeping h·ainees' choice of occupational interest for the TVET 

programmes. In fact, the finding shows that h·ainees have the opportunity to choose 

their occupational fields of interest before they had admitted to the programmes. 

However, the finding of the study revealed that 219 (55.30%) of h·ainees of the subject 

had information about TVET before they joined the programmes. Accordingly, their 

sources of information were from high school friends and former TVET graduates. 

Besides, 117 (44.70%) of h·ainees of the subject did not have information about TVET 

before they joined the programmes. This finding shows that the majority of h·ainees 

did not have the right information about TVET programmes by the formal orientation 

and awareness creation before they have admitted to the TVET institutions. Based on 

this, the finding revealed that employment prospect, lack of other alternative, and 

family influence were found to be the highly ranked reasons of h·ainees motivation to 

join the TVET programmes. 

As the finding reveled, h·ainees' motivation to join the TVET programmes was less 

significant in acquiring vocational skills for self-employment. Yet, the Addis Ababa 

TVET office aims to create a TVET system, which is wage and self-employment 

oriented and demand-driven for the appropriate development needs of the Addis 
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Ababa economy (A.A City Administration Education Bureau, 2005:5). Accordin gly, 

the finding revealed conversely because of the reasons that h·ainees lack the right 

information about TVET programmes for self-employment as the intended outcomes. 

Regarding the finding on placement of trainees revealed, 292 (73.74%) of trainees of 

the subject did not assign based on their choice of occupational interest. the finding 

indicated that the majority of trainees did not hoy to adjust their placements. The 

findings from all respondents of the subject on the placement of h·ainees indica ted 

that the adjushnent of h·ainees' placement on the bases of h·ainees interest were poor. 

On this regard, the interviewees reported that h·ainees' selection and placement is the 

mandate of the Regional TVET office. However, the number of high schoolleaver by 

far exceeds the capacity of enrollment in govermnent TVET providers in evel-Y year. 

Tlus is the main reason that h·ainees did not assigned on the base of theil· choice of 

occupational interest. 

In addition, the result of study illdicated that the majority of h·ainees, 278(70.20%) of 

the subject did not interested ill their fi elds of trail1ing. As the findings revealed, the 

field of h·ailung was not theil· choice of illterest, because of linuted job opportuluties, 

and too many graduates are hopeless ill their fields were highly ranked reasons that 

h·aillees lack interest in theil· current fields of h·aining. However, the findillg revealed 

that the majority of trainees' goals to pursue relating to their field of trainillg after 

graduating from the colleges were to become employed in their occupation. 

To this effec t, to conh·oversial issues has been observed from the reasons that h·aillees 

lack interest in their fields of trailung and their goals to peruse relating to the fields of 

h·ailung. Based on this, the newly proposed National TVET Strategy realized that 

" there are indicators that TVET lacks effectiveness and efficiency ... many TVET 

graduates remain unemployed even ill those occupational fields that show a high 

demand for skilled manpower"(MOE, & ECBP, 2006:8). On this regard, the fuldings 

agree on this issue of TVET programmes. 

Sinrnarly, Grierson (2000:32) stated that the selec tion criteria are qualified with equity 

considerations: selection mechmusms should be "sh·uctured to ensure equitable 

65 

' -



access". To this effect, the selection mechanisms that are implemented on the 

government agree on Grierson's approach. Formal VT selec tion is correc t in its 

intention to select those who are most likely to succeed; those with the best academic 

results are chosen (Buckley, 2002:54). On this regard, the implementation of trainees' 

selection and placement agree on Burkely's ideas. This is because in part a response of 

the so-called equity argument related to government interest in maintaining equitable 

access to vocational education and h'aining service (Gasskov, 2000:8) . 

Generally, h'aining progranunes that do not consistently pursue the goal of (self-) 

employment will become ineffective and inefficient (Grierson, 2000:32). However, tlle 

finding revealed tllat the majority of h'ainees' goals did not consistence to become self­

employed in their occupations as the intended outcomes. Conversely, the selection 

criteria must be consistent with the intended outcome; those with 'high self­

employment potential' should be prioritized (Grierson, 2000:32). On this regard, the 

results of the study on h'ainees' selection and placement of government TVET 

progralmnes for self-employment fail Grierson's criteria. 

3.2.2 The Determinants to Offer the Quality Training 

In order to examine determinants to offer quality training by government formal 

TVET colleges in preparing trainees to become self-employed in their field of h'aining, 

all the major finding/ results of the responses respondents were discussed in rela tion 

to the existing literature as follows. 

Regarding the quality of vocational h'aining, the adequacy of the courses-content, the 

availability of h'aining facilities, the appropriateness of equipments/ machineries, the 

performance of trainers, the quality of h'aining obtained by trainees, and acquiring 

relevance skills for self-employment were used to examine the determinants to offer 

the quality h'aining by government TVET providers. As the whole, the results of the 

study revealed that lack of training facilities, lack of skilled h'ainers/ insh'uctors, and 

the h'aining programmes lacked relevance to local situations are tlle major consh'aints 

in achieving quality of vocational skills needed for self-employment. 
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Based on the interviews finding, the expansion formal TVET in terms of the number 

of TVET institutions and enrollment, however, was achieved at the cost of quality. The 

status of government TVET programmes "lacked relevance to the workplace reality, 

besides most programmes of low quality training due to resource constr"aints and lack 

of skilled TVET tr"ainers and administr"ators (MOE, & ECBP, 2006:8, unpublished). 

These expansions alone do not create the TVET system effective in addressing the 

intended outcome" In addition, qualified teachers and tr"ainers are the keys to provide 

quality tr"aining for helping tr·ainees reach high standards in academic and voca tional 

competencies (UNESCO &ILO, 2002:57). On this regard, the results of study disagreed 

on UNESCO & ILO points of view. 

Similarly, the results of the study on the quality of tr"aining are agreed with the newly 

proposed TVET str"ategy in 2006. The reform process, however, was slow and limited 

by the fact tha t all efforts and resources were directed towards the massive 

quantitative expansion of the public TVET supply. As a consequence, programmes, 

by-and-large, do not address actual skills needed in the economy, with most 

programmes of low quality and theory-driven due to resources constraints and lack of 

skilled TVET teachers (MOE, &ECBP, 2006:8, unpublished) 

To this end, without the availabilities of skilled tr"ainers, investment in tr"aining 

facilities and building alone would not lead to the acquisition of quality tr"aining. On 

the other hand, skilled trainers without adequate tr"aining facilities the quality of 

tr·aining would not be achieved. Based on this, if tr·ainees did not acquire the quality 

vocational skills from TVET institutions, the chance that tr"ainees to become self­

employed in their fields of training do not pertain in competing the needs of labour 

market demands. 

3"2"3 The Role of Entrepreneurship Training 

In order to assess the role of entr·epreneurship tr·aining at the formal TVET 

programmes level for self-employment, all the major finding/ results of the responses 

of respondents were discussed in relation to the existing literature as follows as 

follows. 
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The finding revealed that the majorily of trainees, 367(92,68%) of the subjec t take 

interest in the enh'epreneurship course, Based on the finding, the role of 

enh'epreneurship course in initiating entrepreneurial sprite and motivating trainees to 

become self-employed were satisfactory, As the results indicated, however, the 

enh'epreneurship course in practicing enh'epreneurial competencies, relating h'ainees' 

vocational skills for self-employment, sharing the experience of other enh'epreneurs, 

conducting market survey, preparing business proposal, and knowing the procedure 

to set-up their own enterprises were not sa tisfactory, 

So far as the finding indicated on acquiring enh'epreneurial skills, the majority of 

h'ain ees, 355(89,65%) of the subject revealed that h'ainees did not acquired sufficient 

enh'epreneurial skills needed for self-employment from the enh'epreneurship course, 

The method of insh'uction is not action-oriented, the course do not pertain to the field 

of h'aining, and the h'aining hour is too little were often-cited complains for the 

majority of h'ainees that did not acquired sufficient enh'epreneurial skills needed for 

self-employment from the enh'epreneurship course, By implication, the finding also 

shows that trainers lack ability and experience in providing action-oriented 

insh'uction, in relating the course to occupational fields of h'ain.ing, The finding from 

interviews also revealed that the availability of qualified h'ainers in the field of 

enh'epreneurship still a challenge in the labour market. 

As the results of the study indicated, the majority h'ainees take interest in the 

enh'epreneurship courses, by the fact that the course helps trainees to initiate 

enh'epreneurial sprite and motivate h'ainees to become self-employed, Accordingly, 

many training programmes have the objective of h'ansferring needed skills and know 

how, with the result that knowledge is acquil:ed but there is ve'Y little subsequent 

application, because of the absence of working on the motivation to act, the 

sh'engthening of capabilities to act and the testing of the capabilities in real-life 

simulation exercises (Engels, et.al, 2000), On this regard, the results of the study 

indicated that the role of enh'epreneurship course 111 acquiring sufficient 

enh'epreneurial skills for trainees to become self-employed in their field of h'aining 

fails the CEFE approaches, 
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3.2.4 Facilitating Self-employment Supports 

In order to identify the most significant self-employment supports that government 

TVET colleges facilitate for h'ainees to become self-employed in their field of h'aining, 

all the major finding/ results of the responses of respondents were discussed in 

relation to the existing literature as follows, 

The finding revealed that facilitating start-up support, follow-up support, and 

organizing h'ainees as a group to es tablish enterprise were the most significant self­

employment supports needed by h'ainees to become self-employed in their field of 

h'aining, Besides, integrating the h'aining to local MSE development is significant to 

improve the relevance of TVET programmes, However, the finding shows that the 

status of TVET institutions in facilitating the self-employment supports is weak. This 

finding was also consistent with the responses of interviews that TVET institutions 

still have insufficient capacities to realize this task for the large number of TVET 

emollment in different h'aining programmes, because of the lack of facilitator, lack of 

adequate fund, and the situation of start-up capital in public finance system, 

According to Visser (1997:2) stated that " the acquisition of quality and relevance 

h'aining, and incorporating business development (enh'epreneurship) h'aining as one 

of the critical factors in the success for self-employment possibility," On this regard, 

the results of the study revealed that h'ainees did not acquire sufficient vocational and 

enh'epreneurial skills from the programmes to become self-employed in their fields of 

h'aining, Conversely, delivering quality and relevant h'aining with enh'epreneurial 

competencies in TVET institutions by itself, is not sufficient for the success of the 

progI'ammes for self-employment. Other interventions are often crucial- follow-up 

support and start-up supports (Grierson, 2000), 

To this end, the results of the study on the most sigIUficant support needed by h'ainees 

to become self-employed in their fields of h'aining agreed with Grierson's criteria, 

However, the later in the self-employment process that specific support for self­

employment is initiated, the less likely that self-employment will result (Grierson, 

2000:30), 
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3.2.5 The Major constraints and Possible Suggestions of TVET for Self­

employment 

In order to identify major consh'aints and possible suggestions of formal TVET 

programmes for self-employment in Addis Ababa, all the major finding/ results of the 

responses of respondents were discussed in relation to the existing literature as 

follows as follows, 

As the results of study revealed, h'ainees do not acquire adequate vocational skills, 

lack of access to start-up capital, and lack of adequate entrepreneurial skills were 

found to be the highly ranked reasons of all respondents of the subject as the major 

constraints of h'ainees to become self-employed in their fields of training, 

Accordingly, the finding regarding possible suggestions indica ted, improvement in 

placement of trainees, improvement in relevance of the h'aining programmes, and 

strengthening TVET institutions to facilitate start-up and follow-up supports were 

found the highly ranked possible suggestions of formal TVET programmes for self­

employment. Similarly, self-employment requires more than being technically 

competent in a certain occupational field , Starting a business, furthermore, requires 

access to finance, access to necessary permits and licensing, and access to land or 

sh'uctures to operate from (MOE, & ECBP, 2006:25), 

Generally, the delivery of quality h'aining with enh'epreneurial competencies is one of 

an institutional effort that TVET providers expected for the successful self­

employment programs (Grierson, 2000:25), This effect alone is not sufficient by itself, 

other interventions are often crucial- follow-up support and start-up supports 

However, the finding on this regard revealed that government TVET progranunes 

lack efficiency and effectiveness, Based on the finding and the newly proposed 

sh'ategy realized that improvement in the efficiency and effectiveness of TVET 

programmes should be the major emphasis for the success of the TVET programmes 

for self-employment by all the concerned, 
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CHAPTER FOUR 

4 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

4.1 Summary 

The main purpose of this s tudy was to assess formal TVET programmes for self­

employment in selected occupational fields of government TVET Colleges in Addis 

Ababa_ To this end, basic questions addressing the selection and placement of 

h-ainees, the determinants to offer quality h-aining, the role of enh-epreneurship 

(Taining, the most significant self-employment supports needed by h'ainees, and the 

major consh-aints and possible suggestions of fo rmal TVET programmes for self­

employm ent were raised , In order to deal with these basic research questions, the 

related literature was reviewed _ 

The study employed descriptive survey method and it was conducted in five 

govenunent TVET Colleges_ These sample school were selected in Addis Ababa based 

on purposive sampling technique_ The subject of the study were 396 (255 male and 

141 female) h'ainees, 65 voca tional h'ainers, 15 enh'epreneurship h-ainers, two deans of 

TVET college, and the deputy head of formal TVET in Addis Ababa_ Accordingly, the 

respondents sampling was carried out thorough sh'atified, purposive, and availability 

sampling techniques, The h-ainees were selected using sh-atified sampling, vocational, 

enh'epreneurship h-ainers were selected using availability sampling, and the deans, 

and deputy head of formal TVET in Addis Ababa were selected using purposive 

sampling technique, 

The data was obtained from these sample respondents through questiOimaires, 

interviews, and observation of actual setting and document analysis_ The collected 

data were analyzed using percentage and frequency counts, weighted mean, F-test, 

and chi-square, After the data analyzed and interpreted, the basic research questions 

were discussed in rela tion to the existing literature_ Based on the results of data 

analysis, the following major findings were obtained_ 

71 



1_ The implementatiOl l of the selec tion and placement of h-ainees was highly 

structured related tc' government interest in maintaining equitable access for 

formal TVET progt-an unes_ To this effec t, h-ainees were assigtled based on their 

high school results, an d those with the best academic results were prioritized in 

keeping trainees' choic e of occupational interest for the TVET programmes_ 

2_ Based on the finding, I employment prospec t; lacks of other alternative; and 

family influence were found to be the highly ranked reasons of h-ainees' , 
motivational aspect to join formal TVET progt-ammes_ However, h-ainees' 

motivation to join the pl\')grammes is less significant in acquiring skills for self­

employment. To this effe 'ct, the majority of h-ainees' goal did not consistence to 

become self-employed in their occupations as intended outcomes_ In fact, the 

reality revealed that the majority h-ainees lack the right information about 

TVET programmes for self-employment as the intended outcomes by the 

formal orientation and awareness creation before h-ainees have admitted to the 

TVET institu tions_ 

3_ Accordingly, the majorities of h-ainees are not interested in their fields of 

h-aining; by the fact tha t h-ainees did not join the programmes based on their 

choice of occupational interest; and limited job opportunities and too many 

graduates are hopeless were adversely affect the interest of h-ainees in their 

fields of h-aining_ In fa ct, the number of high schoolleavers by far exceeds the 

capacity of enrollment in government TVET providers in Addis Ababa_ This 

was the major problem in the selec tion and placement of h-ainees for the 

progt-anunes in every year. 

4_ Regarding the quality of training, the results of the study as the whole revealed 

that lack of adequate training facilities, lack of skilled h-ainers/ insh-uctors, and 

the h-aining programmes lacked relevance to local situations were the major 

reasons in achieving quality of vocational skills needed for self-employment by 

govenunent TVET providers_ Consequently, the finding indicated that trainees 

did not acquire ilie vocational skills needed self-employment from the TVET 

institutions_ 

5_ The entrepreneurship h-aining in the formal TVET programmes aimed to 

acquire basic enh-epreneurial skills in relation to the occupa tional fields, and it 
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4.2 Conclusions 

Based on.the major findings llf the stud y the following conclusions are drawn. 

The effec tiveness and efficieHcy of formal TVET progmmmes measured the level of 

cons is tently pursue the goa l 0 ,' its intended outcome. This progranunes aims to crea te 

a competent midd le level w orkforce for wage and self·employment as intended 

outcomes. The institutes and their programmes are the b'ansforming sb'uctures and 

processes. In fact, TVET programmes in preparing b'ainees for self-employment 

composed of several distinct yet interrelated processes. To this end, interventions 

focus from pre-h'a ining to pos t -tra ining for the success of the programmes fo r self­

employment. 

As the results of the s tudy reve. lled, the selection and placement of h'ainees did not 

consis tence with self-employment as an intended outcome. Besides, h'ainees did not 

acquire adequate voca tional anc. en trepreneurial skills needed self-employment from 

the TVET colleges. As th e res .llts identified, s tart-up and follow-up support, and 

organizing trainees as a group to es tablish enterprise were the most significant self­

employment supports needed by trainees to become self-employed . However, the 

sta tus of TVET colleges in facilitating the self-employment supports was weak. Based 

on this, improvement in placement of b'ainees; improvement in the relevance of the 

b'a ining programmes, and sh'engthening TVET institutions to facilitate start-up and 

follow-up supports were the identified possible su gges tions that fo rmal TVET 

progranunes for self-employment as intended outcome in Addis Ababa. 

[n general, it is clear tha t there are limits to what can be achieved through b·aining. 

However, delivering the b'a ining alone is not sufficient by itself for successful self­

employment programs. There should be a clea r difference between what TVET 

programmes do direc tly (the process) and wha t expected to result as an intended 

outcome (the product). To this end, without the acquisition of quality vocational 

skills and adequate enh'epreneurial competencies; without access to credit and self­

employment possibilities, formal TVET programmes for se lf-employment will become 

ineffective and inefficient. 
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4.3 Recommendations 

The study forwarded a number of suggestions and implications that should 

inculcated in the implementation of TVET programmes at the federal/regional and 

TVET institutional levels. Hence, based on the finding of the study and the conclusion 

arrived at, and the experience observed as the best practices relating the topic, the 

following reconunendation are outlined. 

1. The primary recommendation of the study is that more attention be paid to the 

selection and placement of those with the needs and aspirations by creating a 

mechanism for TVET as a early career option for self-employment, delivering 

quality training though the provision of marketable skills with adequate 

enh'epreneurial competencies, and facilitating access to self-employment 

opportunities. This should be the major interventions that formal TVET 

programmes in consistently pursue the goal of successful self-employment 

programs. To this end, there should be guidelines that critically show the 

intervention within the concerned bodies for the promotion of TVET for self­

employment inlplementation. 

2. TVET in the educational process is an option at the stage in those who leave 

school, the perception that TVET programmes is likely to be less desirable as a 

career options. Thus, the perceived status of TVET would be a poor alternative 

to university or college. In order to enhance the perception that TVET 

programmes were leading to a realistic career options, in the long-term 

technical and vocational initiation should started early in the general 

education. 

3. The recent practice in Addis Ababa depicts that the selection and placement of 

h'ainees is highly sh'uchlred in maintaining equitable access for government 

formal TVET progranunes. However, the progranunes focus for tllose who 

leaved high school with no specific occupational aims or skills, and attitudes. 

Therefore, the selection and placement of h'ainees should be implemented by 

awareness creation and formal orientation to choose the right career and 

enhance the choice of an occupational interest at high school level. To this 
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effect, mechanism should be devised for the involvement of the regional TVET 

authority, sub-city TVET department, institution offering the programm es, and 

high school. Besides, re-orienta tion of the h'ainees and possible adjushnent are 

important after assigned to the various fields for self-employment as intended 

ou tcome in the field of h'aining, 

4, Formal TVET expansions in terms of enrollment and number of TVET 

institutions without the provision of adequate h'aining facilities, qualified 

skilled h'ainers/ insh'uctors, and efficient TVET institution management, the 

programmes in achieving quality h'aining needed for self-employment will 

becom e inefficient and ineffective, Based on this, in order to avoid duplica tion 

of occupational fields and to enable efficient resource utilization, the particular 

priority should be given for the identifica tion of relevant occupational fields 

needed for self-employment in Addis Ababa, Within this, the provision of 

adequate h'aining facilities such as equipments/ machines, hand tools, raw 

material, teaching aids, and text books/ references books are critical element for 

the delivery of quality h'aining, 

5, Besides, qualified skilled h'ainers/ insh'uctors are the key to provide quality 

training for self-employment in leading h'aining to reach high standard in 

vocational competencies, Through this rational, the provision of in-service 

h'aining should be held in short term plan on the pedagogic skills, indush'ial 

experience, and other identified skill gap , Beside, in order to integrate the 

enh'epreneurial aspects of TVET programm es in short-terms, the provision of 

enh'epreneurship h'aining on-the-job for vocational h'ainers are vitals, The 

integration of enh'epreneurship education into the h'aining of the future 

h'ainers should be held in the long- term implementation, Accordingly, 

licensing h'ainers should be devised based on the required occupational 

competencies through the provision of continuous skill up-grading 

mechanisms on-the-job, in-service h'aining etc, 

6, To ensure high quality h'aining, particular priority should be given to the 

development of efficient TVET institutions management by allocatin g 

appropriate fund, recruiting the right person at the right place, delegating full 
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authority and responsibilities, and other facilities to enable them to function 

effectively, 

7, The acquisition of quality h'aining by itself is not leading for self-employment. 

Currently, the integration of enh'epreneurial training is observed in most 

counh'ies' TVET systems aims to acquire enh'epreneurial competencies related 

to the occupational field , Based on this, in order to enhance the development of 

h'ainers for the enh'epreneurship, the mechanisms that should be held in short­

term plan are the provision of h'ainee of h'ainers on enh'epreneurship in-service 

h'aining of h'ainers, Accordingly, the preparation of human resource in the 

enh'epreneurship fields should be held in the long-term plan for the future 

demand of qualified h'ainers, 

8, Accordingly, the contents, methods, and approaches of enh'epreneurship 

h'aining should be integrated to the TVET programmes, On this regard, the 

best experience of CEFE h'aining modules are recommended to adapt as 

h'aining approach in formal TVET programmes, Besides, in order to enhance 

the enh'epreneurial aspects of TVET programmes for self-employment TVET 

institutions should establish enh'epreneurship club in the field of h'aining, 

9, As the finding revealed, the slalus of formal TVET inslitutions in facilitating 

self-employment supports for h'ainees are still weak. TVET institutions still 

have insufficient capacities to realize this task. To this effect, more emphasis 

should be given for establishment of liaison office with respective personnel 

and sh'engthening the role of vocational guidance and counseling service in the 

TVET institutions, 

10, Finally, tlle study focuses on the supply side efforts of formal TVET 

programmes for self-employment. Since the study is not an end in the areas of 

this issue, further study should be carried out on the factor affecting the 

implementation of TVET for self-employment on the demand sides, 
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APPENDIX- 1 

Basic Data on Government TVET Providers in Addis Ababa 

Enlot T VET College 1834 172 3570 89 4.1 130 35 42 77 32 

2 G/Wingalc TVET College 2367 164· 40 16 67 34 101 '1,5 27 82 24 

3 N iI,\csilk TVET College 1723 145 3 177 6/1. 39 103 37 51 88 27 

4- Misrakc T VET College 863 132 2190 '1·2 4·0 82 23 34· 57 24-

5 T egbare ID T VET College 1721 622 2:,43 72 23 95 29 26 55 19 

6 I-ligher- 4 TVET Instilute 75 1 973 1724· 39 27 66 17 25 4.2 17 

7 I-ligher- 7 T VET Instilule 489 458 947 37 23 60 18 23 41 2 1 

8 I-l igher- 12 TVET Instilute 410 71 1 112 1 39 16 55 18 24 42 17 

9 I-l igher- 20 TVET Instilute 562 6 12 11 74 15 6 21 17 24· 4· 1 16 

324· 237 56 1 28 6 34. 21 23 4.4- 13 

Sources :- the Institutions/College Document and Education Statistics Annual Abstract 

1998EC/2005/6/ 



APPENDIX· 2 
Government Formal TVET Providers 

32 24 27 24 19 17 21 17 ,6 13 



APPENDIX-3 
Trainees Enrollment in Identified Fields of the Areas 

No 
'-y~ ________ ~~~~1~'I~'ill~' n~e~e~s~E~n~r~o~lh~n~e~l1~t~in~20~O~7~/~O~8 ______ ~ OccupaGollal Fields u, 

I "CICCL<:O Gov. Fonnal 

Note:- The number of trainees in identified occupational field s of the subject areas were co li 

document ana lysis 

'l' otal 



.. s,~ ;_ individual ,.malice 

X T ;- TOIal i\IC;Ul of the subject in all fields of training 

SS ... ;- Belween groups sum of S<luarcs 

SS b ;- \ Vithin groups SIII11 of S<luarcs 

Al'PENDlX-4 

MS b ;- Mean square within Ihe &'l"OUpS 

MS IV ;- "'lean square between the !,'T"OIiPS 

F ;- Calculated F-lcsl Result 

Table F ;_ Table F-tcsl YaluC$ 

-­~ 
MS w- SSw/N:J 

F- MStlMSw 

N - T Olall\\lmhcr of respondents of the subject 

J - Number of group 



Key 

APPENDIX-S 

o~ Observcd Frequcncy 

E ~ Expeclccl Frequency 

0.74 9.49 



APPENDIX-6 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDY 

Depar1ment of Business Education 

Questionnaire to be filled by Trainees 

Objective 

The purpose or this questionnaire is to assess rormal TVET programmes ror se ll~employment in 

selected occupational fi elds of government TVET Colleges in Addis Ababa. Accordingly, the success or 

this study depends on the sincerity and rrankness or your response. All your responses will be kept in 

absolute confidentiality. You will not be held responsible fo r the research outcome. 

Instructions: 
• No need or writing your name 

• Where alternative answers are g1ven, please m,u'k your answer using an "X" in the corresponding 

brackets/boxes. 

• Please be as brief as possible in answering the open ended questions. 

Thank. you for taking time to complete this questionnaire 

Part One: Personal Data 

I. Name or TVET institution/ College 

2. Sex I Male I Female 

3. Age 11 5-20 I 21-25 I 26-30 

131-35 136-40 I Above 40 

4. M'Ijor lield or study _____________ _______ _ 

5. The training programme you attend: 

5. 1 Diploma: I I I ' year 

5.2 Certificate: I I 10+ 1 

I 2'" year I 3m year 

I 10+2' I 10+2' 



Part'lwo: Close-ended Questions ; 

1. Did you have inl 'ormation about TVET programmes bel'ore you get admission to the TVET 

College? 

a) I I Yes b) I I No 

2. If' your answer l'or question No.1 is "Yes" , who was the source/s 01' your inl 'ormation? 

a) I High schoolli-iends 

b) I High school counselor 

c) I Formal TVET graduates 

d) I O rienta tion given by TVET Authorities 

e) I Media advertisement 
II' any other, please specil'y 1. _______________ _ 

2. ________________________ ___ 

3. What motivated you to jo in the T VET programmes? (Indicate your answer by ranking each 

slatemenll ", 2'·', 3"' ... 7"'; l ' being the most relevant ;md 7 being the least relevanl.) 

a) I Employment prospect 

b) I T o acquire skilll'or se ll~employment 

c) I T o get access l'or further education 

d) I Family influence 

c) I Friends inn uence 

I) I Lack of other alternative 

If any o ther, identify in rank order I. ______________ _ _ 
2. ----------------------------

4. How did you get admission to the TVET institution/college i) 

a) I Entrance exam 

b) I High school result 

c) I Any oUler, specili' ________________ _ 

5. If your ,mswer l'or question No.4 is "High school result", did you have UIC opportunity to choose 

your occupationallicld of interesti' 

a) I Yes b) I I No 

6. If your answer l'or question No. 5 is "Yes", who advised you to choose Ule occupationallields? 

a) 

b) 

c) 

I Parent 

I High School li-iends 

I High school counselor 

d) I I High school teachers 

e) I I By TIET orientation progT;U11 

I) I I Former T VET graduates 

If ;U1y other, speeily I. ______________ __ 
2. ______________________ __ 



7. Did you join your occupational choice or interest? 

a) I I Yes b) I I No 
8. IJ' your ,Ul swer l'or question No.7 is "No", did you try to get your choice o r occupational interest? 

a) I I Yes b) I I No 
9. If your answer l'or question No.8 is "yes", whom did you ask to adjust your placement in the lield 

of your choice? 

a) I The TVET institutions/college 

b) I Regional TVET ollice 

c) I The vocational counscior 

d) I The department of the training 

If any other, specify 1. _____________________ _ 
2. __________________________________ __ 

10. In your opinion, the adjustment of trainees' p];,cement on the bases of their interest is: 

a) I I very good b) I I Good c) Poor 

II. Are you interested in your current licid of traininwdepartment? 

a) I I Yes b) I I No 

12. If your answer l'or question No. II is "Yes" , what is your goal to pursue relating to you r lield of 

tTajning ali.er graduating /i'om the college? 

a) I To become employed ill Illy occupation 

b) I To become sell~employed in my occupation 

c) I To continue further education 
If any olller, please specily I . _______________ _ 

2. ________________________ ___ 

13. If your answer for question No. ll is "No", indicate your reason by ranking each statement I ' , 2'·, 

3"'". T"; I' being the most relev,mt and 7 being 1l1e most irrelevant. 

a) I Because of limited job opportunities 

b) I Because of limited option to become se ll~employed 

c) I It is not my occupationallicid of choice 

d) I The training needs too much physical 

e) I Too many graduates are hopeless in the lield 

I) I Due to limited opportunity 1'01' higher education 

If any olller, specili' in rank order I . _________________ _ 

2. --------------



14. In your field o r training, do you find the courses con lent sullicienlto meet the requirement o r the 

intended outcomes in the local areas i) 

a) I Yes b) I I No 

15. ,r your answer far question No. [;[. is "No", whal is/are yom reason/si) 

a) I 't is more or theoretical 

b) I L'lck or training racilities ['or the courses 

c) I Low exposure ['or praclicaltraining 

d) I The curriculum is notup-lo-daled 

Any oLl,er, specify I. ________________ _ 
2. ___________ _ 
3. ____________ _ 

16. Rate the availability of training f;lcilities in your [ield o r training? 

r Building for VYorkshop 

g 

17. In your field o r training, how do you rate the appropriateness or equipment/machines available in 

your workshop regarding wiLll: 

e U p-Io-datedness 



18. In your field of' training, how do you rate the perf'ormance of' your vocational trainers on the 
bases of' the fo llowing activities? 

c Relating training \.0 lhe needs world or 
work. 

r vUIIII'"'UUIU>lyassessing trainees' 

19. In your field of'training, how do you assess the quality of' vocational training obtained by trainees 

wi iJl respect to: 

20. In your field of' training, do you think thai you Inve acquired vocational skills needed lor se lf~ 

employment? 

a) I Yes b) I o 

21. If' your answer lor question No.22 is "No", what is/;tre your reason/s? 

a) I Inadequate inf'rastructure lo r the training 

b) I The quality of' training do not pertain to become selkmployed 

c) I Lack of' interest in the fielcl s of' trai ning for selkmployment 

d) I Lack of knowledge about local needs lor selkmployrnent 

e) I Field of training do not ensure se lf~employment in local market 
If' any oiJler, please speci fi' I. ________________ _ 

2. ________________________ __ 

22. Did you take entrepreneurship course in your training prob~'am? 

a) I I Yes b) I 0 

23. If' your answcr for question No.24 is "Yes", arc you interested in entrepreneurship course? 

a) I I Yes b) I I No 



24. How do you assess the entrepreneurship training that you have taken as a common course with 
resllect to: 

vocational skill s lor sci I:' 

25. Do you think the entrepreneurship course that helps you 111 acquiring entrepreneurial skills 

needed lo r sell~employment in )'our lield of training!, 

a) I Yes b) I I No 
26. If your answer lo r question No. 27 is" 0", what is/arc your reason/s? 

a) I The content of training is inadequate 

b) I The method of instruction is not action-oriented 

c) I Trainer lack ability and experience in the [ielel 

d) I The training hOllr is too little 

e) I Lack of practical knowledge in entrepreneurship 

I) I Low availability of text books/references books 

If any others, please spec iii' I . __________________ _ 
2. -----------------------

27. "Vhich of the lo llowing supports do you think are tlle most important tJlat the coliege lacilitate 

lo r trainees to become selkmployed in their lield o /" training? (Note:- you have the 

opportunities to choose the tJlree most important item) 

a) I Se1.rly orientation about se ll~employment 

b) I Introduction of local MSE development 

c) I Integrating training to the local micro & small enterprise 

d) I O rganizing trainees as a gTOlIp to establish enterprise development 

e) I Continuous guidance and counseling service 

I) I Facilitating additional training about enterprise development 

g) I Facilitating Start-up support 

h) I Follow-up support 
If 'U1y odler, specily 1. __________________ _ 

2. ____________________________ __ 

28. In your opinion, how do you evaluate your college in I;lcilitating dIe sell~employment supports;) 

a) I I Very good b) [ [ Good c) [ [Poor 



29. 'vVhich or U1C rollowing factors do you Ulink ,u'c U1C m,\jor constraints or trainccs to becomc sell~ 

employed a1ler graduating li'om Ule collegei' (Indicate your reason by ranking each statement]", 

2'·, 3'" ... 7"'; I" being the most relevant and 7 being the least relevanl.) 

a) I Not acquiring adequate vocatio nal skills 

b) I Lack of adequate entrepreneurial skills 

c) I Lack or follow-up supports 

d) I Lack of access to st;u'l-u p capital 

e) I Lack of miU'ket demand 

t) I L'Kk of favorable public sector support system 
If iUly other, specil)' in riUlk order I. ________________ _ 

2. ---------------------------
30. \~rhich of the lollowing possible solutions do you suggest lo r TVET progriUllmes in preparing 

trainees lor selkmployment in Addis Ababai) (Indicate your iUlswer by ranking each statement 

1", 2"',3'" ... 7· ; I" being the most important iUld 7 being Ll1e least importanl.) 

a) I Improvement in trainees placement 

b) I Improvement in entrepreneurship training 

c) I Capacitating trainers iUlc1 administrative stall 

d) I Improvement in releviUlCc of tTaining progr;unmes 

e) I Improvement in tTaining I;lcilities 

I) I StrengLl1ening TVET institutions to I"cili tate stiUt-up iUld lo llow-up supports 

g) I Creating lavorable conditions lor sell~employment in public sector. 
If any oUler, specify in rank order I. ________________ _ 

2. _____________________ __ 

Part Three: Open-ended Questions 

1. In you r opinion, what iU'C the major constraints of lormal TVET programmes in preparing 

trainees lor sell~mployment in Addis Ababai) 

a) 

b) 

c) 

2. What possible solutions do you suggest lor U1C abovc constrai nts you mentioncd ? 

a) 

b) 

c) 



APPENDIX-7 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDY 

Department of Business Education 

Questionnaire to be filled by Vocational Trainers 

Objective 

The purpose or this questionnaire is to assess rormal TVET programmes fo r se ll~employment in 

selected occupational ficlds or government TVET Colleges in Addis Ababa. Accordingly, the success or 

this study depends on the sincerity and fi·ankness or your response. All your responses will be kept in 

absolute confidentiality. You will not be held responsible fo r the research outcome. 

Instructions: 
• No need or writing your n,une 
• Where alternative answers are given, please Inark your cUlswer using an "X" in the corresponding 

brackets/boxes. 

• Please be as brier as possible in answering the open ended questions. 

Thank you for taking time to complete this questionnaire 

Part One: Personal Data 

1. Name orTVET institution/ College 

2. Sex 1 Male 1 Female 

3. Age 11 5-20 121-25 126-30 

13 1-35 136-40 1 Above 40 

4. M,\jor field or study 

5. What is your qualification and respective year o r service? 

Qualification (Education) Years of Senrice 

1-5 6-f O 11-15 16-20 Above 20 

a) Diploma 1 1 
b) BN B.Sc 1 1 
c) MNM/Sc. 1 1 
d) Ph.D 1 1 
e) Other, Speciry 1 1 1 1 

6. H ave you ever attended entrepreneurship training? a) 1 1 Yes b) 1 1 No 



Part Two: Close-ended Questions 
J 

I . As a trainer do you have inlormation about TVET programmes? 

a) I I Yes b) I I No 
2. Ir your ,mswer for question No.1 is "Yes", who was the source/s of your information i' 

a) I O rientation given by TVET Authorities 
b) I Media advertisement 

c) I From the workshop or training 

d) I Strategy and policy papers 
If ;my other, please specify I. __________________ _ 

2. ______________________________ _ 

3. In your opinion, what motivated trainees to join T VET programmes? (Indicate your answer by 

ranking each statement! ", 2'''', 3"' ... T"; I" being the most relevant and 7 being the least relevant.) 

a) I Employment prospect 

b) I To acquire skill lo r sell~employment 

c) I To get access for further education 

d) I F,unily inlluence 

e) I Friends inlluence 

I) I Lack of other al ternative 

If any olller, identify in rank order I. ________________ _ 
2. ----------------------------

4. How did trainees get admission to llle TVET institu tions/colleges? 

a) I Entrance exam 

b) I High school result 

c) I Any other, specifi' ___________________________________ _ 

5. If your answer lo r question No.4 is "High school result" , did your trainees have llle opportunity 

to choose their occupational lield of interest;' 

a) I Yes b) I No 
6. Ir your ,U1swer lor quesllon No . .5 is "Yes", whom do you llunk advice trainees to choose llieir 

occupational fields? 

a) 

b) 

c) 

I Parent d) I 

I School fri ends e) I 

I High school counselor I) I 

I High schoolteachers 

I By TVET orientation progr'U11 

I Formal T VET graduates 

If any ollieI', specify I . _____ ______________ _ 

7. Do you think that most of your trainees got their occupational choice of interest? 

a) I I Yes b) I I No 



8. If you r answer for question No. 7 is "No", did trainees try to get their choice of occupational 
inleresli) 

a) , , Yes b) , , No 

9. If your ,mSlVer for question No.8 is "Yes", whom did trainees ask to adjust trainees' placement 

aller they ,u'e assigned to the various lield of study,) 

a) , The TVET institutions/college 

b) , Regional TVET o('(ice 

c) , The vocational counselor 

d) ,The department of the training 

If any oUler, specily I . _____________________ _ 
2. ________________________________ __ 

10. In your opinion, Ule adjustment of trainees' placement on Ule bases of U1eir interest is: 

a) , , very good b), , Good c) Poor 

II. Do you feel Ulat most of your trainees take interest in their field of training? 

a) , , Yes b) , , No 

12. If' your answer for question No. II is "Yes", what is most trainees' goal to pursue relating to their 

lield of training a1'ter graduating from the college? 

a) , To become employed in their occupation 

b) , To become self~employed in their occupation 

c) , To continue Iluther education 

If ,my oUler, please specily I. _________________ _ 
2. ______________ _ 

13. If your answer for question No.11 is "No", indicate your reason by ranking each statement I", 2"', 

3"'" . 7"'; I" being the most: relevant ,mel 7 being U1e least relevant 

a) , Because of limited job opportunities 

b) , Because of limited option to become sclkmployed 

c) , It is not U1eir occupational choice of interest 

d) , The training needs too much physical 

e) , Too many graduates are hopeless in the field 

f) , Due to limited opporl1tnity lo r higher eclucation 

If any oUler, specify in rank orcler I. ________________ _ 
2. ________________________ __ 



14. In your training department, do you lind the courses content sul1icient to meet the requirement 

or the intended outcomes in Ule local arcas? 

a) I I Yes b) I I No 

15. II' your answer 1'01' question No. 14 is "No", what is/arc your reason/s? 

a) I It is more or theoretical 
b) I Lack or lacilities 1'01' the courses 
c) I Low exposure 1'01' practical training 
d) I The curriculum is notup-to-dated 
Any other, specify I. _____________________ _ 

2. ________________________________ ___ 
3. -----------------

16. Hate Ule availabili ty of tTaining l'lCilities in your traini ng department? 

17. In your training department, how do you rate U1C appropriateness or equipment/machines 
available in your workshop regarding wilh: 

18. In your opinion, how do you assess Ule quality or vocational training obtained by trainees with 
respect to: 



19. In your Op1l110n, do you think tJ,at trainees have acquired vocational skills needed for scl[~ 

employmenti' 

a) I Yes b) I I No 

20. If your 'mswer [o r question No.l 9 is "No", whal is/are your reason/si) 

a) I Inadequate infrastructure [o r the training 

b) I The quali ty of training do not pertain to become se l!~employed 

c) I Lack of interest in the lields of training [o r seU~employment 

d) I Lack of knowledge about local needs lo r seU~employment 

e) I Field of training do not ensure selkmployment in local market 

If any otJler, please specify l. ___________________ _ 

2. ---------------------------------

21. In your opinion, whieh of tJ,e [a llowing supports do you think are tJ,e most important that the 

college facilitate lo r trainees to become sel[~employed in their lield of training? (Note:- you have 
tJ,e opportunilies to choose the three most important item) 

a) I Early orientalion about sel [~employment 

b) I Introduction of local MSE development 

c) I Integraling training to local micro & small enterprise de\'elopment 

d) I Organizing trainees as a group to establish enterprise 

e) I Continuous guidance ,md counseling service 

I) I Facilitating additional training about enterprise development 

g) I Facilitaling Start-up support 

h) I Follow-up support 

If any otJler, specify 1. ___________________ _ 

22. How do you evaluate your college in facilitati ng the selkmployment support? 

a) I I Very good b) I I Good c) I I Poor 

23. Which of the [a llowing [actors do you think are the m,\jor constraints [o r trainees to become se l!~ 

employed a1'ter gTaduating from the college? (Indicate your reason by r,mking each statement I", 

2'"',3" ... 1"'; [ " being tlle most relevant ;mel 7 being tJle least rclevanl.) 

a) I Not acquiring adequate vocational skills 

b) I L'lck of adequate entrepreneurial skill s 

c) I L'lck of [a llow-up supports 

d) I Lack of access to start-up capital 

e) I L'lck of market demand 

!) I L'lck of favorable public sector support system 
If any other, specify in rank order [. ________________ _ 

2. ------------------------

j 



24. Which or thc rollowing possible solutions do you suggest for TVET progTal11l11es in preparing 

trainees lo r sell~el11ploYl11ent in Addis Ababai' (Indicate your answer by r,lI1king each statement 

]", 2'"', 3" ... 7"'; ]" being the most importan t and 7 being the least import'lI1l.) 

a) I Improvement in trainees placement 
b) I Improvement in entrepreneurship training 

c) I Capacitating trainers and administrative stall 

d) I Improvement in relevance o r training programme 
e) I Improvement in training lircilities 

I) I Strengthening TVET institutions to facilitate st,ut-up and fo llow-up supports 

g) I Creating favorable conditions lo r se ll~employment in public sector. 
If any other, specily in rank order I. ________________ _ 

2. ___________ _ 

Part Three: Open-ended Questions 

1. In your Op1l110n, how should the selection and placement o/" trainees IS implemented in 
guaran teeing trainees to become selkmployed in thei r occupation? 
a) 

b) 

c) 

2. vVhat arc the determinants to oller quality training by TVET institutions lo r trainees to become 
sell~employed ,) 

a) 

b) 

c) 

3. In your opinion, what are the major constraints o/" lo nnal TVET programmes in preparing 
trainees fo r sell~emp]oyment in Addis Ababa,) 
a) 

b) 

c) 

4. vVhat possible solutions do you suggest fo r the above constraints you mentioned ,) 

a) 

b) 

c) 

d) 



ApPENDIX-a 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDY 

Department of Business Education 

Questionnaire to be filled by Entrepreneurship Trainers 

Objective 

The purpose of this questionnaire is to assess formal TVET programmes for self~employment in 

selected occupational fields of government TVET Colleges in Addis Ababa. Accordingly, the success of 

this study depends on Ule sincerity and frankness of your response. All your responses will be kept in 

absolute confidentiality. You will not be held responsible lo r the research outcome. 

Instructions: 
• No need of writing your name 
• Where alternative ,mswers are given, please mark your answer using an "X" in the corresponding 

brackets/boxes. 
• Please be as brief as possible in answering the open ended questions. 

Thank you for taking time to complete this questionnaire 

Part One: Personal Data 
J 

I. Name of TVET institution/College 

2. Sex 1 Male 1 Female 

3. Age 115-20 121-25 126-30 

131-35 136-40 1 Above 40 

4. Major field of study 

5. \"'hat is your qualification and respective year of service,' 

Qualification (Education) Years of Service 

1-5 6- 10 11-1 5 16-20 Above 20 

a) Diploma 
b) BNB .Sc 
c) MNM/Sc. 
d) Ph.D 
e) O ther, Specify 

6. Have you ever attended additional entrepreneurship training? a) 1 1 Yes b) 1 1 No 



I. As a trainer do you have information about TVET programmes? 

a) [ [ Yes b) [ [ No 

2. If your answer fo r question No.1 is "Yes", who was the source/s of your info rmation? 

a) [ O rientation given by TVET Authorities 
b) [ Media advertisement 

c) [ From iJ1e workshop or training 

el) [ Strategy ,mel policy papers 
If any other, please specily I. ________ _________ _ 

2. ______________________________ _ 
3. In your opinion, what motivated trainees to join T VET progTanunesi' (Indicate your answer by 

ranking each statement 1", 2'''', 3"' ... 1"'; I" being the most relevan t anel 7 being iJ1e least relevant.) 

a) [ Employment prospect 

b) [ T o acquire skill fo r se ll~ell1ployment 

c) [ To get access lor further education 

d) [ Family influence 

e) [ Friends influence 

f) [ Lack of oilier al ternative 

If any other, identifi' in rank order I. _______________ _ 

2. ----------------------------

4. Did your trainees take entrepreneurship course in iJ1eir training programi' 

a) [ [ Yes b) [ [ No 

5. If your answer for question NoA is "Yes", do you reel iliat trainees take interest in 

entrepreneurship coursei' 
a) [ [ Yes b) [ [ No 

6. How do you assess iJ1e entrepreneurship training that you teach in yom college wiiJ1 respect to : 

Prepare business proposal ill trainees 
g lield 

h 
kIlow the procedures to set-up your OWII 



7. Do you think the entrepreneurship training that help trainees in acquiring entrepreneurial skills 

needed for seIJ~employment in their lidd of trainingi' 

a) I Yes b) I I No 
8. II' your answer for question No.7 is "No", what is/are your reason/s? 

a) I The content or training is inadequate 
b) I The method of instruction is not action-oriented 
c) I Trainer lack ability and experience in the lield 
d) I The training hour is too little 
e) I Lack of practical knowledge in entrepreneurship 
n I Low availability or text book/references book 
If any otllers, please specily I. __________________ _ 

2. ____________ _ 
9. In your opinion, which of tile following supports do you think arc the most important that the 

college lacilitate for trainees to become self~employed in their lield of training? (Note:- you have 

the opportunities to choose the three most important item) 

a) I Early orientation about scll~employment 

b) I Introduction of local MSE development 

c) I Integrating training to local micro & small enterprise 

d) I Organizing trainees as a gTOU p to establish enterprise 

e) I Continuous guidance and counseling assist;U1ce 

I) I Facilitating additional training about enterprise development 

g) I Facilitating Start-up support 

h) I Follow-up support 

If any other, specili' 1. ___________________ _ 

10. How do you evaluate your college in lacilitating the seIJ~employment support? 

a) I I Very good b)J I Good c) I I Poor 
II. vVhich of tile follO\\~ng laetors do you think are the mqjor constraints of trainees to become sell~ 

employed alter graduating (i'om the college? (Indicate your reason by ranking each statement 1", 

2'''', 3'" ... 7"'; 1" being tile most relev;U1t ;U1d 7 being tile least relevant) 

a) I Not acquiring adequate vocational skills 

b) I Lack of adequate entrepreneurial skills 

c) I Lack of follow-up supports 

el) I Lack of access to start-up capital 

e) I L1.ck of market demand 

n I Lack of favorable public sector support system 

If any otller, specify in rank order 1. ________________ _ 

2. -------------



12. 'vVhich or the ro llowing possible solutions do you suggest lo r TVET prOl,~-ammes in preparing 

trainees lo r sell~employment in Addis Ababa;' (indicate your answer by ranking each statement 

I", 2'·', 3'" ... 7"'; I" being the most important and 7 being the least importanl.) 

a) I Improvement in trainees placement 

b) I Improvement in entrepreneurship training 

c) I Capacitating trainers ,md administrative stall 

d) I Improvement in relevance or training programme 

e) I Improvement in training I>lCilities 

I) I Strengthening TV£T institutions to racilitate start-up and lo llow-up supports 

g) I Creating ravorable conditions lo r seIJ~employment in public sector. 

Ir any other, specili' in rank order I. _______________ _ _ 
2. ________________________ __ 

Part Three: Open-ended Questions 

I. In your Op1l110n, how should the selection and placement of D-ainees is implemented in 

gu,mmteeing trainees to become self~employcd in their occupation? 

a) 

b) 

c) 

2. Do you think that enD-epreneurship training that incorporated into fo rmal TVET programmes is 

adequate fo r self~employment? 

a) 

b) Ir No, what do you suggest? ___ ____________ _ _____ _ 

c) 

3. In your opinion, what are the major constraints or lormal TVET progTammes in preparing 

trainees fo r self~employment in Addis Ababa? 

a) 

b) 

c) 

4. 'v\lhat possible solutions do you suggest lo r the above consD-aints you mentioned? 

a) 

b) 

c) 



ApPENDIX .. g 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDY 

Department of Business Education 

IntelView Guide Ito Formal TVET Head of Addis Ababa Education Bureau and 
, The Deans of TVET College 

Introduction 
The purpose of illis interview is to gailler relevance inlormaLion on ille assessment of governmentlormal 

TVET progr;unmes in preparing trainees lor selkmployment in Addis Ababa. 

Llnterviewee 

.Job Titlc ______________ _ 

Years of Experiences. ___________ _ 

I. H ow did the selection and placement of trainees implemented in the government lo rmal TVET 

progl'ammes with respect to: 

1.1 The responsibilities to select and assign traineesi' ______________ _ 

1.2 The main element in ille criteria lo r lormal TVET programmes? ______ __ _ 

1.3 Orientating students at high school level about TVET programmes _______ _ 

1.4 Keeping students' occupaLional choice of interest? ______________ _ 

2. "Vhat 'LIT illC m<\jor problems in the selection and placement of trainees lor ille lormal TVET 

programmes" _____________________________ _ 

2.1 In your opinion. what mechanisms do you proposed? __________ __ _ 

3. In your opinion. how I~u' illC selection and placement of trainees lor lo rmal TVET progl'ammes 

should be implemented in order to have guaranteed chance to lind se ll~employment in Addis 

Ababa" ________________________ ____ _ 

4.. How do you assess ille current status of government lo rmal TVET InsLi tutions/Colleges with 

respect to: 

lk I The availabi lity of adequate training !itcilities" _______________ _ 

4.2 Qualilied Trainers and administrators? __________________ _ 

4.3 The relevance of TVET programmes to the locallm1rket demand _______ _ 

4.4 The quali ty of vocational skills obtained by trainees lor self-employment in illeir lield of 

training ______________________________ _ 



4.5 The role of entrepreneurship course that incorporated at Ule formal TVET programmes 

level? _____________________________ _ 

4.6 Facilitating selkmployment support for tTainees to become se ll~employed in Uleir lield of 

trainingP _____________________________ _ 

5. In your opinion, what are the determinants to oiler Ule quali ty training by government TVET 

providers in gu;u'anteeing trainees lor selkmployment in Addis Ababa? _______ _ 

6. What do you suggest lo r the entrepreneurship training that incorporated into the lonnal TVET 

programmes in leading trainees to become selk mployed in Addis Ababa? _____ _ 

7. \-Vhat arc tl1e most important seikmployment supports that tl1e government T VET providers 

should l~lCilitatcs lor trainees to become selkmployed in their lield of training in Addis Ababa? 

8. \-Vhat are the m,Jjor constraints of TVET progT;unmcs in prep;u-ing trai nees to become sell~ 

employed relating to tl1eir fi elds of training? _________________ _ 

8.1 What do you suggest the possible solutlons as the head of formal TVET in Addis Ababa;' 

9. How does the Addis Ababa TVET ollice and T VET institutions take U1C in itiatives of formal 

T VET progr;unmes wiUl respect to: 

9.1 The Availabilities of training facilities lor training? ______________ _ 

9.2 The relevance of Ule training to local m,u-ket demands? ___________ _ 

9.3 Capacitating Ule trainers and administrators? ________________ _ 

9.4 Develop appropriate sell~employment training packages? ___________ _ 

9.5 Improving Ule eniciency and cilcctiveness of lonn al TVET providers to cooperate closely 

witl1 Ule se ll~employment promotion network in Addis Ababa? _________ _ 

(Such as Micro linance schemes, Chambers of commerce, MSE ollice of Addis Ababa, and 

EUlio-Gcrmany TVET&MSE development progTams) ____________ _ 



ApPENDIX- to 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDY 

Department of Business Education 

Observation Check list to Supervise Formal TVET Institutions/Colleges 
) 

Objectives 

The purpose of this check list is to gather relevance information on the conditions of training lacilities 

and by identilied occupational field s in government TVE'I' Institutions/Colleges through cites 

observation. 

I. Name of the 'I'VE'I' institutions/college __________________ _ 

2. General condition of the 'I'VET institution/college 

3. The adequacy of training facilities by occupationallields in the 'I'VE'I' Institution/College 

8. 1 Classroom Conditions 

Buildmg Wood G/mclal 1':1. .. Food Garment! 
ConsL work Work ccumly llrcparntion Textile 

2 1 2 2 1 2 2 1 2 

J 



8.2 Workshop Conditions 

Building Wood G/mctal Elcctricil Food Gamlcnt/ 
Const work Work Y Prcparatton Textile 

2 2 2 2 2 2 

8.3 The adequacy of workshop facilities 

8.4. The conditions of the appropriateness of equipment/machines with respect to. 

Building Wood G/mela! l:l .. Food Garment! 
Const work Work . ccmClty Preparation Textile 

2 1 212 1 2 2 1 2 



ApPENDIX .. 11 

ADDIS ABABA UNIVERSITY 
SCHOOL OF GRADUATE STUDY 

Department of Business Education 

A Guide for Document Analysis : - To be filled by the directors/deans ofTVET 
Institutions/Colleges 

Objectives 
This document analysis gu ide is aimed to gct relevant information on the status of government formal 

TVET Institutions/Colleges in Addis Ababa li'om the documents. 

I. Name of the TVET institutions/college __________________ _ 

2. Address: 

Sub-City _____ _ Kebele. __ _ Tel ______ _ 

Fax. ________ _ e-mail _____ _ 

3. Year of es tablishmenl~ ____________ _ 

4. Year of establishment as TVET insti lulion, ______ _ 

5. Total summary in 2007/08 Training Years 

5. I Total cnrollmenl's in all training progT;U11S 

Regular Evening Distance 

5.2 T otal Stall Population 

5.3 Total Number of Classrooms, __________ _ 

5,4 Total Number orvVorkshops, __________ _ 

Official Endorsement 

Directors/ Deans of TVER 

Insti tut ions/Colleges 

Name, _____ _ 

Signat ure. _ ___ _ 



6 Occupational fields ofTered by the TVET institution/college by regular trainees enrollment in training 

progTammes 'U1el sex in tJle year or 2007/08 

Total Number of Trainees 



7 Number or training stall lur each occupationallicld including their educational qualilication. 

I 
2 

3 
4- M,rh;np 

5 
6 
7 " 
8 n,· ,Ii;,,,, 

9 ;nn 

9.1 
9.2 Building Concert 
9.3 
9,4, 
9.5 
9.6 : Metal 
9.7 Po;,,';" . 

9.8 Tiling 

I 9.9 

10 Hoad ( 

IT r: T 

12 (and 

13 
14-
15 
Hi 
17 L,w 

18 Textile Crall 

19 Tailoring 

20 n, . 

21 Cook 

22 Bak~'; and 
2:i Hotel Sen"ce 
24- House 
25 Hair 

26 Sport 

27 Fine Arts 

28 Music 

29 Library and ·h;''',.,m';nn 
JlQ. . . 

I~ 
2 l;'n ul; sh 

:.l C ivics 
4. In ·;on Tech 
,r, En :lIrshin 
Ii Small ; mana It 

7 R . (Cmw,h 

Total Number of Trainers 
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