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ABSTRACT 

'/'1,(, purpose of tlli' study !Un (0 1'\(//11;11(' (/1(' I)/"(/ctic ~ ((1/(1 problems e~r 

ill,'llll('tiollal ::;1l}J:>nli 'ioll op-ratillg ill rJ01'('I'IIIII-'llt priIT1(U7J ScllOOls oj Hor 11(/7,.011(> 

(llIcI 10 cl "termille Ii hell?'r tI,er (Ire c1illl '/"(,IIC(,' und silnilarili "$ h('twcen tile 11110 

stlle/.11 yroujJ Oil p rceiviny jJurpo ...... e (~/ ::>1(1) :>rul 'lOll, roles (lnd fUllctiolls oj 
SII!J(,flJlSlOn, 'liP ruisory 1 ncl r !tip ~''''ills. (f>cllI1iqu s oj supervisory actiultics 
/)1 ()cess oj clas room observation ([nei /lrobl('ms oj supervisory activities. 'I'll) 
n:e:llOci employed for the study lUa tI,C clescriplill survey method . 

rill' sLHdy was conducted ill. seV(,llteell fJolJ(,nlm Ilt primary schools in four worcdas 
{01l1 d ill Borena Zon . The sa17lplill[j lecllllique cmployed was simple rando7l1 
,",wl/pling for scllools and purposive sampling for lUor:>das. The subjects of the study 
1(1Cr' 102 teachers and 55 superuisors elm Ull from the sample schools. Percel1lag 
cH(ti illdepelldenl t -test were used for dow nnalysis. 

Tilt' findIng of the study revealed Owl teacher and supervisor respondents 
!A. ,. eiupr/ tile purpose, roles and jilllclion, leaderc:;hip kills and techniques oj 
, I('cn Ic:;ory activitie'5 differently; and 'upervl,;ors in. the primary schools oj 
Buena Zone were made to be illl olveri III the difJicult tasks of supervision vilh 
ow having any prior training. MoreolJer. Clc('orcling to the findings, supervisors lnc/( 
sl ii/so h~oUJl('dge and techniques to can y out supervisory activities. Teachers WId 
~IIJiPIT~Sors further confirmed thCil. Sli peruisory clcriuities were constrained lJ~1 the 
Ii) L I,r' J vI ('ompe pnt supen'zsors ,1Le nef'Cllive nttitude teachers (Iud 

,_,'ljJt"n 1 'or:-: hal-' towords each el/lel rill'! inc.k of oci('quate b1ldget ;7' Borcl'o 
L 1 J-):" lOr!:, sch00ls 

in yr:l,elG.l. tite i,lstructional sUpelT'SLOI! u'ns 'LOt perc i led as a helping endec,vol 
iJ!i lene iler" Clnd the program In.ile(J '0 nttnilt lhe oujective. Hence. it 1JJns 
n (. )1'1111('1(0 u. in order 10 mi::;c tiLe Knowledge ievel, technical shll 0I1d 
('/ '! 1~''?:P'lCf' '-1 ~"pen'isor,,;, shelt and l(lllg [(p., tIt-lining have to be oIf>led (} 
, (-:1. /1 Ihe sum) tillle, th.e [(('0'iol1 0 I. Zonal C 11(: IVoreda halJP to ass gIL 

« r'/}:IJf' "ll, -eILior Leac/1u s o.s supervisors, hcwe to CI'eLlte awareness Jor le(lcJF~",: 
(" li s7lpe r ';ic:;ors O't rh~ obje('tiue oj ~u!'en ision cu .d havp to al'ocafe sufficiel'l 
iJldi9E: ,f (1r c:;upervlsion pre gram to oring ab,JUt prog"css or improlJement -in ~he 
! :'(1 chitl(J - h- al'11.ing pro('e!:..s . 
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CHAPTER ONE 

1.1 Background of the Study 

An ducational organization i a sub system of a society that provides 

educational services, while educational supervision is a sub system of an 

ducational organization that provides support services for teachers to facilitate 

the t aching- learning process . 

Supervision, as an activity of leadership, achieves its best ends through people; 

like teaching, it is built, for the most part, on inter- relationships among people. 

Though the end sought is growth and development of learners, it IS 

accomplish(;d by persons like teachers, personnel and supervIsory 

responsjhility through their work with individuals other than the learners 

themselves. The promotion of teacher growth results in desired growth on the part 

of the learners. The entire focus of supervision must be one; the improvemcnt of 

the teaching learning situation. 

'\ccurdmr, tu Harrison (J 968:3) the basic aIm of superVISIOn IS to seC' rc 

coope:-ation. gecaus the totd responsibility of the scbool as a whole is so great, a 

C00pCr8.tive combination of human power to accolDplish maximum result, with a 

minimum of wasted effort is requIred. To achieve this cooperation, it is necessary 

to recognize that tcachers have individual differences including many special 

aLilities that should be utilized if students are LO benefit maximally. The release of 

• this specIal abiLities possessed by teachers is an important part of the leadership 

• 

• 

responsibility. 

Q'wynn (1964 :250) indicat ed that in the h istorical <ievelopment of supervi~ion, the 

wcight of evidence is clearly in favor of supervision and supervision helping school 

per ~onnel to improve the teaching-learning situation creatively. This must be 

achieved within th frame\,vork of the current understanding of supervision by 

I.oth chool people and lay public. Since this is so, the supervisor \\'i11 l1a\ e to 
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COil 'crn himselr primaril~' with the la k of h 'lping tach 'rs and school 

pnsonnel to solv problems lhat ns or re conc rned with a desirabl 

I arning 'itualion of children. 

Accordina to Huah s nd J\.chil s (1971: 840) the role of a supervlsor of 

instruction is vcry d manding, The implemcnlers of educational changes are th 

classroom leach r . the facilitator of the changes is the supervisor of the 

in lru lion. He/ she acts as a coordinator, curriculum director, an instructional 

leadcr, a helping teach r and an agent for better teaching; He/ she is supposed 

to create a condue;ive climate for the teaching process; and supervision has 

always been exp cted to encourage improved instruction through new and well 

refined methodclogy and techniques. 

Similarl' Dean (1992: 13-14) sugge~t,=d the following five anns of SUi?~rvlSOry 

serVlce : 

1. monitoring, evaluating and reporting upon the qualily of educational 

provision and tbe sL:,nclards of learning and the implementation of local 

and national policy objec ives' 

L.. providing a coordinated program of advice and support for ali schools ar.d 

oUler instiLutions, particularly in the implemc:ntatlOn of the; national 

curnculum tl ld m th management of r",s >urccs; 

3. promocing; t·,; prOl'(:: :-;iOIlcd developmenL of all ~cu.ch 'ng staff; 

4. prnm'Jting ·.:u:-r:culum dev(')opment, panicularly in lhose areas not (~overC'd 

h) t:,c !'1atiui ldi Cl..:n :culo...lm; and 

5. offcring 2.c.ivicc ana guidz.ncc t·,) gov~rnors : n.l head teachers on tcachirg 

apI=-oir.tmen1.~.:; 

In prinr'i )Ie, the !:'Ilpcrvis('ry serVices render ,d in schools ought to comply with 

the 1 oks Leacher~; (;Xp('~t of superrisors in lh~ir academic deficicnCics and 

otlic)' pc1'.:;01'131 as "vel! as human rclat 'ons inadequacies, Of the man! scrvice . 

tcachers expect 0' s'lpcrv:sory rol S, som arc ld"ntified by Bradfie ld (1964 : 13). 

The" includc help in rnaki:1g adjustmenl to a ncw situation through plann d 
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( rit Il\;lli()11 proccdl m's, I Clcking Il1 slH'inl <lisc iplinHry pI ()blclll~, helping III 

phnnillg, orgcwizillg .. wei instrucling, helping ill pJ<.lllning ror their continued 

prdt'l'ssiol1al gJ'()\\ Ib, t'(msiciefatioJ1 for PCl'sollnl problems '-'nd gelling equal 

Irl':ItI11Cnl. The llTcctl\TneS of supervisor} role is greatly influenced by the 

,'iCl1t to \\'hie'll th '~l!pcfvisors are al Ie to uncierstHl1d and match with thesc 

e,'pcclations, 

Till'l..1I1g into nccollnt tl c general lheories of inslructional goals, the researcher 

sckcled intentionally supervi ion among lh' several facts of the promotion or 
illS ruelional goals as it appli d to the developmen t of the professional skillS of 

L ,ach< rs and th improvement of instructional process and educatiol1nl 

.... crvic s for 'uden s, 

that one of lhe mo l impOrla!lt challenging professiona1 It IS appar n t 

rc sponsi bili lie. , \'hich any instructional ~upel vi 'ion faces is th task of 

acili ating approprial' and relevanl training for t achers in the cfvices a' 

", (!J .': f( 'Ll;o L \\'ho rtF' coming in, 

':h\;r"'Core , it \\'as [hi,' inefficient t.rends of inslfuc 11,)nal supet\'L'un prdclIccs 

that 'niUatcd the: r0~~ear\"'hef to embark on studYlng tlli, Lim -iv Cduc8tion,tl 

IssueS, 

1.2. S 'atemen " 0:" tne Problenl 

~u j<.:n<si,,11 is 'm!' d Ilv~ Glde~l torms ()' : ciuc alio'1.al iL'ackrshp, ' d1( Ed' " '8..' 

')r:g;n: ]1\' C~)li,itlt'I' (1 :~s part CJf c, nol i:tclirinistrdl1o:,l. and a~;; ur,:;' it \Vd' 

~\i:1( nYIll(')US \\,11 h il>.pc...:tioll (GWYlln, 19t4 :3), As :"t.aLed by Ca!'nn, :Jl (11':, UWl 

ane! G, ', ' i:ld8. (] ()9~~ '9 cuuca1 ion sv tems I e]v on In '1.ruction'lj ~'ll1Y'>i \'i~i()n to 

CC :l,;'~)1 i.:lr. impr,),,"> illslruCliOrJ b,' i1nproving the qualit,' of LC'::lch · rand 11 L: 

or'flit' ::-j ,I ! 1t of L,'Cl!'1l ~rs, Supervision has grc<t~('r pc 1 n ial fo)''':(' Lt,) enhan 'C 

tc:Cil'!1<:r',-; !'In)lc,;siuJlnl clficicncy thereb) conlri;Jutillg to ,'1udenls ' learning be' ler. 
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Ilowever, the cxisting reality of superV1Slon practice in the pnmary schools of 

130rena Zone does not seem to reveal a positive impact of supervision on 

instructional improvement. There is a serious dissatisfaction and complaints from 

primary school teachers that they do not receive what they expect of supervisory 

roles. An informal discussion held by the researcher with teachers reveals that 

supervIsors, in the eyes of tcachers, often perceived as lacking vision In 

schools, cngaging in teacher advisory roles, and seeming unsure of how to 

tackle problems while working with teachers in schools. 

The other complaint among the primary school teachers 1S that supenrlsors 

usually embark on routine inspection of administrative nature. Many primary 

school teachers are heard complaining that their professional improvement by 

facilitating in-school conferences and workshop is inadequate . Moreover, it 

.,!ppears thal teachers are not properly supported by supervisors in tackling 

problems in the implementation of the new curriculum and newly introduced 

instructional approaches. 

The above mentioned problems of supervIsion seem to have a negative impact on 

lPachers' satisfaction with their jobs. Furthermore, if such weakness in 

~upervision continues to prevail in the primary schools, it can unquestionably 

have negative impact on the quality of primary education of the zone. 

';'herefore the aforementioned problems in primary school instruction and the 

mpac~ they may have on the quality of education have initiatf'd the '. riter of 

I his ap" r to u:ldertake a study on the problem ander trea!:ment. Thv.s, ±e 

general objecti'e of this study, IS to survey the prevailing practice and 

problems of instructional supervision in the primary schools of Borena Zone 

::lnd to comc up with sound recommendations. The specific purposes of the 

research include: (1) to investigate the extent to which the purposes of 

supcrvision arc utilized, (2) to identify the extent to which the roles and 

functiolls of supervision are uUized, (3) to identify the extent to \Xv'hich the 

4 
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supcrvl:or) k:lclersillp shlb an utilil'-ed , (4) to ident iCy the l'xtcnt to whicil the 

tt'l'I111iqll's of ('\<.15S100111 sup'rvisory procedures HIT utilil'-ed, (5) to idcntify 

\l1<lJor pwbkllls of sup '\"visioll pro~ nun~, ' nd ()) bm;ccl on thc finciings, to 

IT '0111111 nd til ' l1e 'ess'u' . way,' nnd means of improvin g supervision prac I(T8 al 

the school level. 

To this erf 'ct. the following basic res arch questions were addressed to guid th 

1. To what e'Lent do the major purposes of inslructional supervlSlon arc 

pra li cd in Borena Zon primary schools? 

2. To what extent do upervisors utilize the major roles and funrl ions of 

in, tructional supervision in BOlena Zone primary schools? 

J. Do supervisors and teachers differ in their view in 'mploying the basic 

supcrv;'s()ry leadership skills? 

4. To \\'hat 'xtent do supervisors utilize the techniques of classroom 

super 'isory procedures in Borcna Zone primary schools? 

c), ':'0 \\'ha 'xt n t do s school based supervision is practiced m Borena Zone 

prima \' schv)ls' a;ld \ 'hal major probJ ~ms do the,' ent ounte:rr;d? .., 

1.3 . Significance of the Study 

') hf' l',rvn !r}lee of supervision difficulties is believed to n gativel~' affect "'ha gocs 

on In cllo01s and in classrooms. In other words, supcrv' sion probler S oin'ctly or 

ill,ii:'cctly influ nrc th quaiit, 01 education, Acc()rdingl~ !, the writer of thi.;:; paper 

has a bCtief that identifying the p:-evailir;g I=racti e and problems b) un cn8kll~g 

~11! ';:y Hnd coming up \·;itL sound rccommc ndatioJ1s C8.n have its Q.,\'q [Ille to play 

in imoroving the qualil.' 01 education, To tLi' end, ;t is int nded lhat tlii s udy 

\\'il~ bring about the following benefits, 

The stud} \\ ill enable thosc involv('d 111 sup rV lsory practices • 0. idcn if)' 

1 he underlying problem of curr nt up rV1S01' I practices . S pc 1 cei \ d 

by both t ,tchers and supervisors in prImary hool of Rorena Zone. 

un~oJding thc problems; king for more practi '11 solULions that may 
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I'llilhk lhe :-:up('rvI.'ol"!-l to 1t',\lI%(, where th problcms or SLlPCTVlSI()/1 lil', 

:lI1d how they should lJ' solved fc r the good or lh ' beneficiaries, 

• The st urly \-\'ill enable lhe cdUccltion offices ,ll high'r I v Is to raeiliU.1!e III 

sen icc ('dU('(]lioll prngnll11s to bui ld the capclCilies or t achers, department 

IlI'Dds, school principals, "!lci Worcda and Zon<: lev 'I supervisors. 

• Sine the characteristic (r (ducation is its dynamism and capacity lo 

rcspond to chLmging nc 'd ane! chall n~es, the research r feels thal the 

studv will eonlribute an additional ouree 01 informaLion in evaluaLing the 

(: chievemc l1L gained through the educational sysLem in general and that of 

S lJX.TVJ. Jon in particular. 

• The \\Titcr also beli ves Chat the study will initiate other researcher to 

underlake detailed research on the problems in question at regionaJ and 

1.4. Delimitatio n of the Study 

Since 1 he %one IS \yide having cleven woredas Rnd 203 pnmary choo1s, it \\'ill 

be !JJll\.:ali,tic and l1npl dcl ieal to attempt to study the current pra:..:ti~e ant 

pr()bkl ~IS cf lnsLruCLi(Jnal sUI-lcr'.'is: r)!1 \" ithin a givcn i,ime limit. Therefore, ' he 

~;t L.cj,' i.' c1ciimil eel to 4 \vorcdHs, 17 primal'.\' sc~~)ols and 402 and 55 leacht~r and 

supr-- :isor respondents r spcnive1j. ?\10reover, the variables addrcs<·.·_d in t.his 

<: udv OUL or Lhc m~n' aspens of instructional supervision a re purpose of 

~~ui)(~r\ ;:::'l( 11, r:Jks and funcli ons of snpervi<;iol1, supervisor)' leadership skills.' 

1.5. Limitation of the Study 

Since 111(' s: wi> 'vvas 'l ~)l CO JH.1I.IC('>C1 on natiuna! kvd, the find ';ngs, wLi( h \,,-j11 ',(. 

,~l bc.1"is for :', ir t!.cllcnJiI2cltIOn, 31":; not SdPl,()Sec. to be free lrom som> 

JilTlii <..ll ;()l:,;. Besides. Sh~)rtCigc nf financial r lvs )Urce and the problem:' or ,'c tting 

rl'C .111y publish'd hooks were cq'ually challenging. Th. refo re, becaus(.> of Lhesl 

Ii 1)il;J lllns the sluch hv no llW,\rlS c18ims to be conelu ivc. It would ra1.her sen L' 

spring boarc! .0 study lilt: probkms ill a mar detailed and comprchensi\'l' 
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1.6. Methodology and Procedures of the Study 

III thi:-> SCCtiOll, tl1(' 1~'Sl"I1Th 111 'lhodojogy emplo ed sour TS of data, the s;llnplc 

si/-c 'md tl1e s<'\1l1plil1~1 tCChl1 IQlH'S, instruments of ci:Jl 'l 'ollcction and methods or 
dat'l anak 'is ,1lT (remed. 

1.6.1. Research Methodology 

As stated carlier, the main objecliv' of the study is to cxamllle the practice and 

problem' of instructional supcrvision in Borena Zone primary s hools and to 

come up \\'ith som p ussible solutions that help to reduc or solve lhc problems. 

De ~ riptive surv 'y IT. earch mcthod wa ' employed [or this study. Bccause il hdps 

to "leCl..:re lIlforma ion as it ""urrcntlv cxists. Bcsides, this method would I1(~!p to 

ob ain an (l('curate de,'Criplil II of th(' major problems cncountered ~)J1 ~b.: 'l] lcni 

:talus of supcrviSl~)J1 dt the schuo: I \ el. 

1.6.2 Data Sources 

Data [or this study \\-erc gmhered from primary sources. To obtain th rcql'ircri 

informaLion qu 'stiOllilai TS. 
. . 
In en']( \' <:;. and focus l?;roup di ('U~'.IOl"L ,. \'. C, 

crnpJoyeJ. I\'cH ... n,r. seniol tCdchcI s dqy nment hCc1JS VICC' plillcilJals alld 

prll1Clpa s of s<.l:.lpicd schr)o is \ 'ere llsC'd ,tS a source of il.!"ormdii')ll. I JH 

rcsponcients \\ ' IT C-C1 coorized as l"a 'h:T CJnd superviso"s group . ~l1peni or' urL 

se lior teach'rs , clcpartmelll heans, vic<"- rrincipals and principals. T "'8ch rs <lIT 

thai. (Ic:.l(j,'rnic· !·,taCis· hn h u.~, not atl'li led h~ abovc po ition. 

1.6 ,3 S?mpling Procedurr.s 

it' ll-;s (SCarell Odt of the ,-;!CVl.'1l wor~da~, \\'heh cUe found in Borell. Z()!1C, isuit. 

I J( ;-;'J, Y<.)ix;1I0, I)lfl" hllCi M o:. ale Wor 'das \\('re sele lcd . s samples purp)s J~'. The 

Ja (lull ht:!1ind using pl..l1 p'Jsi\'e !'ampling lC'chmqllc i n dele rminint?, Ul~' t':'lmd~ 
'\ .-.- . 

\ t()IC(~,- S vas that ~hc n'''lcrlrch( r hop<"l1 the distribution of :lC ,,' rt'das 

irlc1Lidcd in l!le sample ,t (;; mon, or Ic.~s J,,\iJl\ di lribllll.d ll1 tll' Lun-.; a Itl L1~ 

rc,('u;'cher lJC1s betler kno\\"jC'dt!c n\)( l: thr .. (' fClUJ" \o\',)redas . , , 

.., 
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Iksi h~'. st'lw(ll:-; with gldtks l -R \\(,IT sekcted purpmwh. 111 this casc. th· nil "I 

prilll:t1 .. Cil()()I::-. \\ ( r(' s('it-cIl'd \Ising sil11plC' r<111c1oll1 sClmpling te 'hlllCjUCS (IS til 'J'(' 

sigl1irJl'(1l1t 'Jwr,lctcrist ic difkrcncl's IWL\vCCn them. I !ow(,\,{'r, all ('xistlllg 

urbwl schools ill lh' stl\(h \\'orc-tins \\TIT inellldccl in the slud Oil the basis of 

<'vail(tl.)ilit~ s,ullplil1g Lcclll1iqlll'. Thi!:> \\'<IS duc tn the few[ Owl. in the salllpll' 

\\·()rlda ~·. the number of llrb:l11 schools WCl"e few (onlv ··r in number) La bl' sci 'CICci 

l'ropOl'l.onnlly. J\ccordingl., oul of 85 scllnob ('xi tin' in lh sample \\'o)"('das. 1", 

:cllool: ( )0 1'0) 13 from ruraJ and from II 'ball wcre s lcc[cd. 

r'rOl 1 lh l'SC 17 scbools. out :)f thc total popUlation of 593 (38C mal> and '204 

kmalcs). ,102 teachers (271 mal sand 131 females) were el 'cled DV wndom 

s:lll1Dlint?; llchlllque al1d hcse r pr'sent (67.79%) uf the tOlal population of the­

a1),1 'l' 5('h("lls (both LlrDnn and rurnl). Random sampling echniquc \\'clS 

Clllph~:C(1 bl'CDUSt' it gl\'C'~ 'qual chanc" for C\ ry ~lt 111 i..hc tolal rc)pula!ion 1() be 

rcprcsl n~('(~ in the scll11pl . 

Table 1: " drnplc \\ioredas Schools and Respondents 

0 Total I 0 of Teachcrs I\umbf'T of Sal-,p! 

\ . '. ~cda: -, .. c of Sampl e Schools 1ea(.hLr!o 
Location Gr::dcs M F T M J 

dt I 1\ I;.J J ~Jcl..l. I ~ 32 1 ~ ) , 2 I 
-

j~ll: ;- I , 21, ) '. .~ i 

.s' • > 11\11;' i~l! rrlJ 1 P j9 n J ) 
, 

- I 
,)111 '11"0 ,<C . .. ~ I'lilal ~ "3 ; I Il 

.11,1 dnH 1-'1 d '. .<1 1< :dl ~. S I' ! (i ~t) 't 

1,1 .J ~.l "'. (t~ I ! " 
I ;;; 

'!-Il"!I,. :1'1', .- ~~ )oj 1 : 

!.: \(.\ H !, 1:\1 1 Iv .! 
.i -

'"'l;'bLo ~<, It ",,1 b 
, 

!~ " -I 
i " 

_ J 

-
1 ~l ~ '\ ~~. DoJL , I:> .. ') j. ! I 

'UI ,~ ! .1.\1 : ,8 : (, I' S 
- . 

! ",! ~ t I·., '"\1: !,i'\ I 7 

!.' ".ct !<tll,1i 1 S 'J 

",1,)\ L': h 11. I ;( J i ) .~ 
r 'f .., 

., :> ," 
!, 2 l{lI):li l'b q n I I, ,U 

'. .1 ~'ld I l~l.lal lot: .:3 B ) : 

l ,- -- , -
I , hiltl1\,!q I )t,! (1' ! I' J. 1 /') .. 

-Tol;·l 3S·1 204 593 1 271 PI 10' 

Se-I rr,...: ( lfl JII I • I',dl ."., d I!"; \I 
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Whil . simpl ' J"'llldom ~amplillg I1lclho I was 'mplo,Ycd 

Bnd senior t '<.1 'hers; availabilily samp ling m lhod was ut ilizcd for s I cl ing 

principals, vicc princi] 'lis and worcda cducalion office sup 'rvisors. 

lien >, from lh sam pled chools, 13 deparlm n t heads, 13 sen ior leach rs, 13 

principals 13 vi 'C prin'ipc1ls 'lnd 3 woreda education office supervisors wcr' 

pick'd out as a s' mplc. On the whole, lhe lotal number of respondents wa 402 

l achers and 55 sup rvisor . 

1.6.4. Data Gathering Tools 

By using diff'[ nt lools, lhe quantitative and qualitative data were oblain d. 

Emplo~ .. ing mUltiple method of dala colleclio helped the researcher ~o combine 

the str': llgtbs and nmend some of the inadequaci s. T~(' illslruments used to 

obtain the nc c ssary data were questionnaire, focus group discussion and 

interview. According] " questionnaire was used to ecure quantitative data; while 

focus group di cussion and interview were used to obtain qualitative data. 

A set of qL'CSI iOI1l .a ire \va, prepared for the study to obtain n~ces~ary inform Lion 

from [nan I respondents wiLhin a short period of time. The Ilems 111 the 

queslionn'ire were closed ended along with very limited number of open eroded 

questiuns . One type of similar questionnaire wa originally prepared in English 

and translated inlu Afaan Oromo m order to create ('ommen shar of 

un.Jerstanding. The draft q'-lestionnaire \\'as piloled ii, O:lC ~cho.)l namely "r'abello 

Primary School' Cllld then iTIod ified cr made con erlet! in c ccord2.nce v.:ith lhl... 

relevant inputs ()btai ·lcd. 

1.6.5. Methods of Data Analysis 

To have a maximum rat of return and qualily rcsponsc:, conveni\;.nt time -was 

arranged for respondent:. Moreover, to avoid confusion, the objectives of the 

study were mad' elear 10 the respondents. Continuous follow up \vas condu Lcd 

l, 
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In [,Ivililatc Ihe keeil <lei' and 10 !-wlvt' Ihe pmblem:-; confront 'd on th' proct'~s 

of filling Lhe qu('sliol1l1nircs . 

l~(' 'pondc nts \\' 'rc (l. ked Lo fill th qu'stionnaires uSIng fiv '-s tep rating 'ca l '. 

llo\\,cver , while c.lJ1al)'zin) lh se r spons's, it W<.I" difficu lt Lo creaLe clear imag of 

I he r 'sponch nl s' posi Li()ns. IIence, lh re. cal cher reduced I he abov five- tep 

r<1lil1<1 sC' Ie i1110 thr 'c-sL prating S 'ale in order to show objecLively Lh 

ITspondents' posiLions ClS follows: 1. Lrongl_ ' agree and agree clanged to agree; 2. 

partially' O'r'e rem' in 'd as it is; 3. strongly disagree and disagree changed to 

disagree. 

Besides, 'C'lIes "'CIT assigned values a disagree (1), panially agree (2) and agre 

(3). Moreo\' '-, the m · an scor values from data analysi,., were aiso interpret.cd as: 

0-1.'19 disagree: 1 50-2.49 pc:.rtiall agree, 2.C:;O-3 .00 agre 

The rcspor.sC's ubl.ain , I fro111 Lhc questionnaire item \\'ere tabulaLed, analyzed 

and III rprCLe(j Ilsing percentagc and independent L-Lesl. Accordingly the -r()llO\\'iJl~ Sl':l.l j, Lic;ll ploc.:,durcs \'l re usc cI 0 analyze and intcrpre - the da Let 

SCl. urcd b~, the qt. r'~,t ionllaire . 

! . r.Jt' f)lographic II1format~on of r spondrnls pcrcent:lgcs \\'ere employed. 

"-. I tens of lcsedr '11 questirms \\'ere tesL~d by ird pendellt. L-LCS in ccmputcr 

cl.~si~..,lcd SPSS p!'ogram version 1 :~.') n 01 dcr Lo c.iec.lde \\ ile her or cot 

signific.r I. ·jiff· cn"~; exist J tc.;:\. .. ·ccr: LLc 

mad( l!) come ~lP \\- ith lhe 

Imciir.gs Finary . conelLl ion" a nd sonic 11'):=;, inlc solufion' \\' 'l", ... .: omrr,el:ded. 

1.7 Definition of Key Terms 

Ins tructional supervision: j l is an act of oikring personal leadcrs! ip advice to 

classroom tcacher' 111 the ar'a r lated to th 

IP 
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Prim.ary education : 

SupeJ"Visio .1.: 

Supervisor: 

Zone: 

improve 1l1c' nL of educational t'xpcn ' nc ':-, for 

pupiJs(Mbamba, 1992: 1(6). 

i a gmde le u ~ l Ji-om 1-8 Hbdivided into two cycles 

of basic (1 -4) and general (5-8) education (MOE, 

7994). 

the study, monitoring, and improving the qual tl; oj 

teaching don by other colleag:tes in a 

edllcatwnd sItuation (Wallace, 1999:2 0). 

is a person jonnally designated by the orgCln izaiioll 

to study and mor-itor the cuniculUT:1. and mst11.lction 

of a sella" in oreier to improve the quality of leam.illg 

~J studen is (;"ovell and Wiles, 1983: 1 J) 

In thE: Et h:npian context, reJers ::0 C' l a a,nin ;s, 'a:(ve 

subdivision OI~l region i.'1.to next loco) srncllle r U ~"T.·. 

1.8 Organizahon of the Study 

pro .:kn" ",i .; r~ ; fico nc' cf th r,; ~ .ud' d c ~i!.111 ~;-dion of Ih > ,,>ule l ; 

,- . . 
lJ ITI 1'Li-' UOP '): 

, 
I.t 

·.:; (ucy; li1 ~ th ( ciok 6)l and . rocedurcs. Tile ~( ~ond ch2j:'ter j .. 1 r.c,' 

J' (t 
I ... J • 
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CHAPTER TWO 

2. Review of Related Literature 

This pan of Lhc study considers thc OVCrvICWS of th definitions, d v 10pmcnLs, 

purpos' and fun tions, role , skills, problems of instructional supervision. In its 

broad sp ctrulli upervIslOn can be sc n, ess nLiall', as part of a largc entity of 

LJ1\.' O\'cr all opcr lion of the ducational ySlcm. Harris (1963:5) conceptualizes 

supcn'ision as one part of a LotR) opcration of schools gearcd toward producing 

certain tcaching-karning improvcmcnt. 

Thu , instructional supervision acts as an essential vehicle for improving 

instruction and d~ eloping tcach rs' initiative, responsibility, creativity, ll1tcrnal 

co.:nmllment :"md motivalion. It. p Ia's d. leaders role in iL1proving quaJit, t f 

rclucalion and pupil growtn. 

• 

The use of educational theories and assumption are largely indIspensable in the 

cumplcx fleld of r10dern edu 9.tional administraLion and mand.!2:cment. beca\ lse 

It-.:OI i(' and jJrinciplcs a "e a tive forc s which su:)sL8ntiaIh' opera e a~ j ·~arjlil:Jl~ 

a!lc.1 to rovidc the pmfcsslOnal \ 'ith thc broader vicws of the situations r:-0111 

".-hieh 10 select t!lC dcsired type of principles and theoreti-:al : mdcrsLandi,lgs 

(C;l~ rg!ov<.tnni and, tarrl, 19q3:(» 

• 

• 

2. 1. Supervision Defined 

• \.'arlOl:S '.niter defined Sdpc.ndio'l i'1 lTlan,' differenl :'.'a. s. Ac(:crding to Eye and 

ICL/,(T, 1.1 J6~:4(JOJ . <:uper',risioll i~ a 1'\)rr[1 or scn'lCC vi-liel! is OI-..e pnase t,,[ 3chr:cl 

a., inlstJ a :ion lhal primarily dcais with the aehlc: 'mcnL d ~riucHtional St !-'icc. ' 

Similarly, Bar in Singhal el.al. ,( 1996: q 8) has dcf'incd .ducatinnal supelvisior a~ ., 

<.el l~Xp(;r'. technical servicc primsrii ' concc-ncd with sludyi:lg and irDprovir:g the 

conditiol1s that surround leRrning and pupil gro\\,t.h ". 

:" . -. 
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II" rris (1 ~5: 10) on hi. part defined instructional supervision as: 

what the chool p r ann 1 do with adults and things to maintain or 
change the school op ration in ways that directly influence the teaching 
proc ,es employ d to promote pupil learning. Supervision is a major 
function of the school operation, not a task for specific job on a set of 
techniques. Supervision of instruction is directed toward both 
maintaining and improving the teaching-learning process of the school. 

Amberb r (1 75:9) defined supervision as a service which is expert technical 

ser -ice primaril aim d at studying and improving cooperation of all factors \\'hich 

affect child growth and developmenl. 

, p<"ars (1955: 16-17) defined supervision as a three-point program: 

l. I t is the proce s of bringing about improvement in instruction by 

\.vorking with people who are working with other people. 

2 . It dcserioes thoc:e activities, which are primarily and directly 

concerned with studying and improving the conditions, which 

surround the learning and growth of pupils and teachers. 

3. nood supervision is a process of realizing energies of people In 

..:reative ways to solve individual and common problems . 

• 

• 

• 

In anotber instance Pajak (1989: 1) noted that supervision represents nothing iess 

tha;l a pivotal \·alue around which all else revoh es. Instructional supe[\; iSlOl1 

sef\'es a an important link between teacher and ne\\' materials, ideas and poE i's 

developed outside the classroom. Garton in Mbamba (1992: 104) defined 

::;upe;vision a3 'a process of facilitating the. professiona.l grm: Ith of teacher 

• interactioll and l-:e!ping the teacher to mak . uSc of th fecdbacl-~ in order LO rr:ake 

the teachil~b effecLiv ." Tusi, et. al (1986: 1 02) defined sup rvi ;on 8.8 Lhe directlDp: 

lead;ng and development: of subordinate to ensur that th .y perform their jobs 

well. 

Knezevich (1969 :263-4) also defined instructional supervision a 

1. a planned program for the improvement of instruction. 

2. a plogram of in-service education and coop~rativ group development· 

\'" 
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3. Liw effort to stimulatc, oordin' tc und guid continued growth of l ach TS 

in "hool, bOLh individually and collectively; 

4. sisl' nc in th d v lopm 11t r a b lter and satisfying teaching-

learning itu 'ltions, 

0. a mans of monitoring xisting program of instruction as well as 

improving thcm to the lev 1 of satisfying both th needs of the teachers 

and of lhc s 'hool togethcr. . 

In anothcr 1l1stan " arron and D rauwe (1997: 1) and, Carron, De Grauwc 

and Govinda (1998: 1 Q) gave operational definition to school supervision and 

'uppon s rvices as "all those services whose mam function is Lo control clnd 

e aluRtt::, and lor 2.d\·i~c and support chool heads and teachers.' Rubin (1975:6) 

briefly slatcc1 thAt ' upcrvision ::\.t its best is an art that can release teachers' 

initialive , resporisibility crcativity, interned commitment, and motlva Ion. 

'imilarl_', for \ hc 1 cl.ul (1980: 43), supervision is a creative actiVIty, having 

definilc ends: il provides a congenial em'ironment for institution and learning. 

[n c· simila r and bri" f '.\'ay, E~sbre~ , Mel\Taily and W nn (1967: 155) de:me;..i 

<"upcrVISlOl1 q ' , a leadcrship fun ' (ion with the purpose of bringing about 

l! :sl.ructional inlpmvcmcnt. Alfonso (lnd Goldsbery(1982:92) defined supt"rvi i(jo 

as a ful1cLi)t1 found in a1' organiz()t:ons; no organizat~on can exist \ ithout il .. 

Effec lve irslructior;al SI per 'iSIOI1 ClccufLiirig to Starg'''s (1979:587), !'; a rroCf'S, 

111at result." ill ? hCli r learninG climale by helping teacher d velop commit~n 11l 

In a ~): rniI8r Ill:'! a:1ce G00d l1973: 532) dcfin~d supervl ion as: 
All e fj Jris oJ design(1ted school officials, tow(1.rd c::: proviaing 
lea.dership to teachers and other educational workers in the 
imp7 OlJ ~ment of mstruction involving the stimulation of professional 
growth and deuelopment oj teachers, selection and revision of 
educational olJjectives} materials of instruction and methods of 
teachillg and the eualuatiol1 oj instruction . 

14 



• 

• 

• 

• 

• 

• 

• 

Lov II and Wilcs (1983:7) , Iso forward d that, instructional supcrvision is defined 

as a sub-s tcm of the du alional organization, which is formall provided to 

interacl dir' 'lly with lc ':\.chin o behavior to improv its ffe tivcne s and efficiency, 

inc' supervision intcracts dir clly with teaching behavior, it has been concluded 

that sup rvisor n cd to be knowledgeable about the nature of th teachers with 

whom they interact. 

Th combined implication of th abov d finitions can be restated taking the 

function of supervision as an act of instructional leadership, which is closely 

int rrelated V\ ith th dev lopment of curriculum and instruction, the ir. -service 

education of teachers and the improvement of learning and teaching process, 

Moreover, it impli ' that the role of supervision involves the process of directing 

anc controlling, stimul8.ting and imtiating changes, analyzing and appraising, 

designing and implementing those behaviors directly and primarily related to the 

improvemcnt of teaching-learning situations. 

2.2. Historical Development of Supervision 

Supervision, as leadership provision, has its own historical development. 

Elsbrce, McNally and Wynn (1967: 139) described that considerable change has 

taken place in theory and practice of supervision dUI ing the past genaation. 

ever-al writers in the field have identified distinct periods and stagef in the 

hi',torical development of supervision. Eye a nd Netzer (1965:4-- 10) pointed out 

'i.hat the tj-,eones of supervision have been involved through four di tinct pe:-iods 

as IJr;rDy stated below. 

1. The pcriod of Administrative Inspection, 1642-1875. Thi period was marked 

b ' classical views. During this period teach ers were seen as instruments to be 

supcrvised by administration. Supervision at th is time of its development was 

drivery, coercive and was called inspection . Laymen wer in charge of it. 

15 
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Tcc.\ h'rs \\ 'en' S('(.'11 as import'lnl b'ings. Supervisors hCld pal rnalistic VI ws 

o 

2. Th P riad of Efficiency Orientation, 1876-1936, saw fficiency-oriented 

'xp rts. "up rvision r mained an inspecto ri al fun tion. T aehers were helped 

for th m rc irnpmv m 'nl of in lruetion . 

3. During lh p riod of Cooperative Group Effort , 1937- 1959, words like 

coorctinaticn int gratian crcativity, stimulation, and d mocratic relationships 

came into b ' ing, indicating th emergence of systematic management. 

4 . The period of Research Orientation, 1960 - to present. Th is period has been 

dominantly marked by moldir..g of personnel relationship!,> and research 

allacks on th' oluLion of teaehing- learning problems. 

In anoth~r instance, Barr in Amberber (1975:9) prcscntf'd the contI"ast between 

traditional ant.! modern theories of supervision as follows: 

r' N~T --Traditio;"al concepts J No - Moder~-concepts I 
Inspection -=..=J--l -'-~d~d~~ -------1 

I ~ -: \,~~~'i~l a ld con[crc~ce i2 Many dimse [ur,~~n ,- - - -=-~ 
3 Teacher focu :~cd 3 Method . material , aim, teacher and 

environment focused I 
1--- --- --- - - -- -- --- ---1 i 4 I Random, haphazard, or a 4 Defin itely organized and planned 

I meager iormal plan I I 
I - . imp~scd 8nd ;Ll 1horita-li e 1 s Derivf'da~rl c:onpt:rativ - ------------1 

6 -~~;~c pcr~~~_~~ually --_i- 6 i-Mru1J pc~-;;;-s al all timc;--=_- ·---=-~l 

tn summary, !'>1..tpcrvi~,ion has been developed from th~ nJOst authoritative to th~ 

most cre8tivc and !Jar1 icipative type of activity wilh allied concept supervision as 

guidai cc curriculum improvment,and group proc s ' as ind igenous to 

in~~trw; tiorlal team::>. 

In anoth r in!'>tance, Sergiovanni and Slarral (1993:104) suggested that the 

present sup rvi 'ory practice arc based on three supervi oryapproaehes: 

1. Traditional Scie ntific Management. During this period supervision was 

charac teri%ed bv formality, ru les, regu lations, whi h make th e su pcrv SOl' 

I II 
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2 . 

HpP ar a smull good in th instruction. Th supervision of this time was tight 

and it \·vas used as un instrument of good achievement only. It was rcHllt 

sc "'king. Th flow of communication v/as rigid and had to 'onform to the !lain 

of command. It was 'llso hara teriz d by the classical autocratic philosophy of 

supervision wher' tea 'her were viewed as appendages of management and as 

uch hired to carry out pre-sp cified duties in accordance with th wishes of 

managem nt (Sm-giovanni and Starrat 1993: 1-2) . 

Human Relations Approach. Tach rs are looked up on as whole people, not 

as appendagcs because teachers are people. Supervisors are expected to work 

towards creating a favorable working climate for the satisfaction of teachers 

with the function of supervision. Human relations' approach tries to 

capitalize on participatory sup rvision and is a human focused practice . 

Teachers were viewed as, "whole people" in their own right rather than as the 

packages of needed energy, skills and attitudes to be used by administration and 

supervisors. Supervisors worked to create a feeling of satisfaction among teachers 

by showing inLere<::l in them as people. Though human relation supelvi ion \\' 2S 

wiciely 8dvocated cll1d practiced, its support has diminished. This is becaus(; . a s 

noted by Scrgiovanni, 'human relations promised much but delivered lillle ." Its 

focus was "winning friends in an attempt to influence people." It was a type of 

supervision neglected by teachers. This type of supervision for Elsberee, Mc ally 

and Wynn i 1967:) 40) was practical1y 'laissez-faire'. 

3. Neo-scientific Supervision Approach. This IS seen as a product of high 

profe~siona l training in the art and <)cience of supervision to warrant the 

r(,SDcct \\"h iLh must be acrorded to a supervIsor as c, result of his effeeti 'e 

leading and directing educational management. Supf!rvision IS an 

instrument, v. hich facilitates educational leadership thereby promoting 

teachers to strike for further self- improvement that eventually may result in 

the promotion of instructional goals with supen ision. 

Other authorities in the field like Burton and Brueckner in Elsbree,Mac all ' and 

Wynn (1967: 140- 143) viewed that supervision has roughly developed through five 
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stag's chnnlct('rized b\' : Inspection, laiss 'z-fairc approach, conclv' approach. 

trainin o and gui<inncl', ,md democrat i ' lcndcrship. 

Anolh r "1101ar to 'lassif I lh ' histori "II dev 'lopmenl of sup rVISlon was Spears 

(1955:37-82). This wriler lassified lhe dev lopm 'nl of supervision inlo four 

distinct periods. 

The fir t period \\"'lS the 'onception of sup rVlSlOn 111 the Am ncan education 

s' tem. During lhis period there was inspeclion of schools and classrooms. This 

period influenced the educalion system from th colonial time in America to the 

civil \\ar The par i s involved in supervision were la 'men, clergy, school wardens' 

truslee , "elccteri n 'no cit.izens and eommillees. lnspeclion for lhe sake of controi 

\Va lhe nalure of lhe supervisory program of the pcricd. Efllpha is was made up 

on observing rules and mainlaining the exisling slandards . 

The Second period \\'as marked by in, peelion of schools and classrooms in th" 

nincleenth c nturv. ~L:pen'i ion was pracliced by professional officia.ls: stale , 

count) ,and ~oc~l sl.Ipcrinte.n :lent, a nd principals. Empha '.S \\'as p aced up on 

relSulalions, \\'ILh some. leadership of improvemenl. 

The lh:rd period , (1910-193:=1) was marked b supervIsIon of clas roOfl1 

insl 1..1 tion. Supervision \,'as made a divid d responsibilit=, between prin\...ipals and 

pecial supen'iso[s or helping teachers. The natur' of a supcrvisory program of 

this period \\ a~ IInprovcmcn t of in tru tion through irecl classroom obser\'a 1011 

clnd G mOI·<;tr~ticln, \\'j h allenLion focused upon the leacher' weakness . 

'rhe fourth perioe'; (1935 to present) \Vas marked bv cooperaliv education'! 

icadC'rship. Si..lpen·islOll was made th responsibili ', y of principals and pecial 

supervisors, curric\ lum direclors, consultants, etc. Th program e nt red in 

coc)perativc ~.,I udy 8rcas such as curriculum developmen t, in- service lraining and 

lhe like, almmg at the improvcm nl of instruction. 
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Therefor " thc 'lbovc sl'lted vi ws of various authoriti s indicate lhat instruclional 

SlIpcn'isiol1, \\'hi h \\ as ~ lart d by involving 110n - professionals as p' rt of 

inspeclion for the sake of 'ontrol has undergon different developmen tal changes, 

It is practice i in lh ' form of inspe tion in some countries, Howev 'I' according to 

lh MOE, Edu "ltion ' 1 Supervisor Manual (1987 E.C .: 3), in many countries 

in 'truc~ional supervi ion is practiced democratically . 

2.3. Pu rposes and Principles of Supervision 

2 .3.1 Purposes 

The main purpose of supen'ision is to enhance the teaching cffectivenes~ .Of each 

teacher. It ena ble0 leachers identify their problems in teaching and seek solution 

for the betterment of the insLructional program . 

Burggs a.nd ~Justmann (1954:5-19) slate the following major purposes of 

supen'lslon: 

1. To help Leachers see more clearly the real ends of education and the special 

role of Lhe school ill \\'orking toward these ends. 

2 , fo hdp teachers see more clearly the problems and needs of) oung people, 

and hel!" them provide , as far as po<.;sible for these ends, 

3, To provide effective leader hip, in a democratic way, 111 promoting the 

pro fessional impro cment of schools and their activities, in fostering 

'nalmOllious and cooperative staff relations, and 111 uringing the schoub 

closer to the community. 

4. To build strong group morale , and to unify teachers into un effective tee.m, 

wurking 'v,'ith intelligent and appreciativ cooperation to aChif!\'e the same 

gener'd ,.:nds . 

~) . To assisl teachers in diagn osing the learni'1g dIfficulties of pupils and h Ip 

:n planning effective remed ial instruction . 

6, To help teachers to develop greater competence in teaching . 

7 . To evaluate the result of each teacher's efforts in t rms of pupil growth 

toward approved idea ls . 
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~ifl1il(lrl'y , necor ling to Spears (1 QS5: 138 the putpose of supervi ion in education 

I, tp fclCJiit'ltC I 'arning by improving the conditions that a/Teet it. Diff Tent 

HliLhoritics idl.'nti(y various purpo e of educational supervision. Among these 

authoriLies Bclrr (1917: ) 1-65) identifies the folIo", ing purposes: 

1. The ultimat purp se of supervision is th promotion of pupil growth and 

hence eventually the improvement of society . 

2. The s ond general purpose of supervision is to cooperatively formulate and 

'aIT\' out an educational principle arId plan designed to achieve lhe 

ultima c goal. 

3. The third g neral purpo e of supervision is to suppl leadership in securing 

!...nn tinuit., dnd constant fe-adaptation in the ed1..<.eational plogr m. 

4 Thl' immediate' purpose of supervi~ion is cooper8.tively to deve lop favo rable 

sellin g lur Lcacl ing and lC8:-ning. 

A ' summa rized bJ Lyo)'!::) ana Pritchard (1976: 13-17) the fundamenla l purposes of 

'l. ' ,'0 pro\ irie anal ional serVIce; Lo assi 'd eacher'" traini11g CL'Tl(,ll.lUIn 

~~c ', eiopmel1L I:.' 'u\,'siuns (if books and teachers' materials Lc develop and 

i!npJ O \ ' C the ('ciucation provided in the schools. 

I, :' .. )i 1. ;-,ce sl.lp-..:r'.li!:' ors as watch dogs, but Gl5 ag' ~nls of dev l<.?prnent. 

r"tr , r.e' ]' ''l 10· I·rY'rl r> ~-: ' ··1-J; ~,..11· (' ;e~ 
J .... ~ !"" I. ;1.'1-" .. \... :J ... ....... t" '-- ....... 1 v ai1C p.lans .. be supCrViS()l ' hd. 

!"h"-<. i() J(, : Ll! c PLUpOSC of SLlI ervisi( ,n must' 11. t I)niy he concen 'ed ,ith LCCtchers ' 

pCrh,-7'LCin CS , hut Jookll1g 81 311 edu-:ational problem,'. 

2.3.2. Prillciplcs 

Initiail., [('Jared LO whaL has been discussed, her 3 re certain fundarntnl.Cll 

pr!lIcipics cf supervision \\'hieh considered supervi'lon as an art of working with 
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groups of p 'opl(' over \Vhom ,lUthority i. ex r 'ise I, for th purpose of a hicving 

their greatest com bincci crforts in g 'tling work done (Van Dersnl, 19 )2:25) 

111 li~1ht of Lh se '\ccounts Van Dersal has moved to num rate s veral principl s 

of 'upervi ion from among \\ hich some arc listed blow: 

Principle one: This principl advoeat s the id a that people must alw ys 

under tand c1earl . and practically what is expect d of them before th y 

make any endeavor to mbark on doing something. 

Principle two: upernslOn In all its forms, endeavors to explain the fact that 

peopl must havr. a desirable guidance in doing their assignecl work 

effe-ctiv ly, Wilh the desired magnitude. 

Prin iple thre : It frequently seeks to n :;commend that good work should always 

be recogniz d accordingly . 

Princi ple fou r: Whenever poor work is done-, th<.:: doer should dcse:\'(' 

constructive and corrective criticism from which he learns his present 

mistakes to occur in the future doings. 

Prinriple fiv : 1n order to help p opl 10 utilize their knO\\' how and pOleni.ial 

I sources, people should be given ample OppOI t.unities to sho\l\- that th ~\ ­

can accept greater responsibilitIes lO manage at th ir own discretions. 

Principle six: It upholds 1 hat people should be ncouraged and make available to 

them fa 'iIi ies Lo improve themselves and their ar a of studies as \\'ell. 

Principle even: It a<;sens that pcople hould work in a afe and healthful school 

eJ1vircw mC'lll iO di;:;ehargc their prof ssional r · spon ibility effecti\'dy a 

rcqui:-ed . 

Amberber (] 975: 10) elaborates the V1< \\'S of Hi k, th' t principles erve to guide 

crfort. Principles provide sense of dire lions and xv' as boundaries which keep 

efforts and energies confirmed to relevant issues and activi ies. In ffect, a set of 

principles constitutes the platform which erv s a the basis for del rmining 

appropria <.:: actions. 

21 
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On the olll\'J' IWl1d, Peckham (I '")3: 1) identified t 'n major principles of 

~up('n'isi{)11 \\'1)]('11 may b' assumed 111or' pra'tical ;1l1cl discriminating as ci(cd 

b'lo\\': 1h' pI illcipk of c()oJlelUtion, the principles of leadcrship, th · pril1 'ipk or 
cOllsicienllCnC'-;S, the prin iplcs of cr ativ '11 'ss, the principle of planning, the 

principl' of flexibility the principl of community orientation, the principl of 

objectivity thc principle of evaluation and the principl of integration . 

Looking in 0 .Jch one of them reminds some one of th d mocratic type of 

supen'isory practice which ubstantially takes into account th·..! intcre ·ts of the 

organlzaLion and the human nceds; i.c., both thc satisfaction of the organization 

a nd he \\OJ kers or tcachcrs . 

. oTlsidcring principlc as a function of ~hc entire group in th organization, Spears 

(1955: 1 00) s~at d thdt it \\'ill require persons of con~lderatle vis'on, cOl.lra~e and 

faith () realizc that such a rcdirccti~1J of organization and control \\ ill grcatl.· 

cnnch and extend U1e administrative and superVIsory r lnctions :-athe1' than 

del rd'l (u:n lhem. On LOp of this, ~pears mO\'''d to t'numerate fil1(:; principle ' 

listed belC)'\' , 

A mi ' listrmion and supervision are agencics sen'mg th lcachmg Jearl!ir;y 

p -oc c· 'S. 

2 , AdrT.inisl raturs dnd staff members arc resourcc persun, contril')'.ll.i1b () LV' 

im'Jl O':C;TlH'llL of thal ::'1 udtiUJl. 

,). Th,;irs is the ft'~ponsibllity fo~ coordinat.ipo the 8.cti\ ilie!:5 of the (' !<,ruu~." clnd 

for 'x~'('util1g 1 '"lelf pla.nning . 

T1-.cir:) is 1 ! ',(' fe~p()n':;ibility fOf pfO\'iding opp,)rtl.ll1iti s for Le.· (hC'r... LJ 

.jr·'cn:linl purpose. :1nd plan p occdl·res , 

:1. 1'1 llS. gmup lcadershlp tak s prec'd 'nc ovcr position and coop .fa110n 0\'('1 

cenl raj direcl ivc<) 

Al'rl rrlint, to Hi 'ks (1960:26), some SP{ cific pnn iplcs of _ upcn ISlon 'lIT 

iCCll:l!lCd. 111 Lhc first place, ,upcrvisiol1 should hav' a purpo 'c to be P!' .('licall~· 

11l<'.ll1ill~~fiJi. III olher words, It has l(.· b' related to demOCrdl1C cOll,eJ,l O • 
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leadersh ip. Simi lurl)' , 'ffCCliv' sup'rv lsOI- pro' 'ss must operat \,\ ithin the 

con\c.'l of the pr'vailing situ,ltion. It (llso sh uld b' conc rncd with the LOlal 

t '[\ 'hing - J 'arning siluation clnd rL'hl'd lo th functional problems ,,·:hi h exist 

among sl' IT members . 

In addition Hicks in the S' m sour stalcd that mod rn supervi ion emphasiz s 

coopcralion as a muluall concciv d proc ss by placing high r lative value on the 

improv menl of indi"idual m mbcr ' of the group in cooperalive planning, 

d 'c i ion -making and probl m solving. Llkewise, being comrnitled to the conc 'pt 

of har d responsibility, bein a a non-patterned process, requiring the release of 

the pro[e sional pot · ntials of t achers and attention to sequence and continuity 

arc conside:-ed to be the essen ial specific principles of modern supervi Ion. 

In ":lon It see!11S evidcnt that the maJo] role of educational management i LO 

look into dV9.ii' ble faci ities and the physical climate of teachers 0 as to influence 

workers. Creative potential is the positive direction to meet the organizational 

exp ct8.tions and teachers satisfaction as well. 

CGn iUermg each one of the principles r2minds someone of the demc:..:-alic j.'pe of 

supe:- 'i~ory practice, \\'hich ubstantially takes into accoUl t the interests of the 

VI ganiza ion and the human needs , that is, both the satisfacliOl of th 

orplIllzation and the worker or teachers. 

2 .4. ~oles and Functions of Su pervision 

Thl: role of any super\']<:;iol1 program IS to facilitate an effective teaching learning 

• pncc')s by creal ing a cunduciv(' mmosphere. For this, the sur>ervi~'Jr has th; 

;"( sponsibili y to fulfill the supervisory jobs in the: schools From thi'> perspec i e. 

While (1983:3) slates that "Supervisory jobs are like triangles all on h(', arne base 

!in' n.presenting those responsibihti v-.rhich are common to them all (such as 

plrJnning. lead rship, o!"ganizing, coordinating, etc. ) 

• 
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has he '11 sll~l gt'st('d by" w lti (llJHO: 23 -237) tiler' arc four maJo\ 

lI1sLru<:tional Illlprov 'm 'nt pro 'ss s ' mplo ' 'd by SLIp TVIsors to provide 

instrLlcti \ al ' uper iSOf s rvic s to t 'a 'h 'rs. Th 'y ar' gi 'n blow. 

1. urriculum d v lopment - asses Ina needs, selling goals, and objectives, 

ele ting and organizing contents and I arning activiti s, ' nd evaluating the 

curri ulum . 

2. linical sup "fvi. ion-holding planning sessions with teachers before 

classroom isits. 

3. Staff devclopment - providing in-service education based on teachers and 

learners' needs and on the knowledae of how adults learn. 

4. Teacher evaluation - determining th professional adequacy of individua l 

teacher . 

He further stat d that teachers tend to teach what they are; the way the 

percei\ e themselves to be interacting with the reality. So, helping teache r 

improve professionally is importan t lo advance school instruction which in 

turn results 111 teachers' job salisfaction. In another instance , Bra dfieid 

(1964:70) clo',ely observed with an all-out effort to have a clear view that a l 

instructional leadership role of the supervisor would give teachers a sen<;( 

of freedom lo plan their work; the \... ducational program and the 

opportunities to parlicipate in curriculum construction help to promot e 

teacher satisfa tion with supervision . 

2.4.3 Staff Development 

According to Bottom and Harris 111 Harris (1963:83) assurIng lhe availability of 

insL'uctional staff members 111 adequate numoers and wilh appropriale 

competence for facilitating instru tion i very essen tia!. Recruiting, scr 

selecting, assigning and transferring staff arc en deavors included in thi la l' 

area. Similarly, t aeher as well as sup rvi ors invariably need an opportunit ... lo 

grow professionally through in-s rvic education . From the point of vi \1\ of its 

broad pro~ ssional 'onte t, in-servi education can be s en as an endeavor to 

-H) -- ' 



• 

• 

• 

• 

.. 

• 

I • 

lip gr,\dc tl1<.' dkct ivcllt'ss of till' I ';H'lling ilne! SllptTVISJllg slnfL Stoop ct :\1 

(1 q81.~75) Idillcd in - sn i 'C; ('(1IIC,.1I ion "1S "( III c.IClivitics of ~('h()ol pcrsOl1lld, 

"'hich 'ontribult' to their 'ol1tin l'd professional growl hand ompcknc('.') 

Dcvclopinu Llw SHm' ide'l, 8r' dfield (J 964:4 7) suggestcd that ther arc a good 

nUll1lx:r of crill:ri,\ Lhat in -se rvice cducation tak's into account. Hence in -s rVICe 

cducation is: 

1. strongly 'onccrncd with the task of rethinking and reconstrucLing clllel 

enriching lh ' on-going educat.ional programs' 

2. used to shed light up on the most recent · development 111 theol"ie5 of 

-learning; 

3. used lo J romote curriculum released from tradlLional courses of study and 

approacl Ie '; and 

4. Believed lo encourage and foster selection of subject. malter on the basis Ori 

needs, interesls and abilities of pupils. 

With h(' same not.ion, Tyler in Lovell (1983:186) described t.hat in-sen'icf' 

cd' c' lion is a process through which professior.al educators change, 

pr fcssionaliy improve and effectively disch~ rge the practic31 area of heir 

responsibility. On the same point, Jo) ce and S!lmv'rs remarked in Lovell 

(198:3: 1 87) that teachers are greal learners with the capacity lo s,Darpen 

theil currenL skills and shape the cont.ent of the curriculum througl. m ­

service education program to keep abreast of the mosl changing \\'orld oi 

~ducaLif)n . 

Pajak (J 98<:1: 20L) noted lhat in-serv;ee training mo~L frequently deals \""ill. f'lLhe­

ne\\- classr dcm I.cchniques or chsng .,s in ferieral, s late or losal polices of \'\ hil h 

teacher::; IJa\,c to be apprised. Similarl , Sn ilh c1 al. (1901.168) remarked that 

personnel POjiC1CS should provide for the professional PTowr.h Jf mstrucbonal 

personnel. Th( aUlhorili s further observed that professional growth can b' 

arfecled by several sources, such as, in-service program pr f sional librarie . 
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of" manager wilh he hange in hi /h 'r I'v I relative position of each kilt. Skill 

mix ' ( diff ren l man' aerial I vel on Tripathi 'md r.N. R 'ddy (19 ] :8). 

r ~op manag '111 -n_l_._-_--t-c_ o_n_c_c_p_t.=u=a_l_;_k_i_ll __ _ 

~ id~l ~' nage~_e.n __ l__t_-H- u_ m- a_n- r-e-l-a-t1-· o_n_s_ s_k_ill 

I upervisory I vcl T chnical skill 
• _ _ __ _ __ ._--1...-______ . ___ _ 

Fig:. l Supervi ory skills 

2.5.1 Conceptual Skill 

Variou authorilie:s in lhe field agree that conceptual skill is a part and parcel of 

professional kills lhat should be possessed by successful super 1sors. 

Conceptual skill according to Katz in Sergiovanni and ;:,tarrat (1979:25) is tht:: 

1.bilit 1.0 deal with ideas. Katz in the Sdme sou.rcc noted lhal conceptual skills 

p rtain to lh supervision abilit) to view the school, the district, and the 

educational program as whole. These skills include the ffective mapping of the 

inter-d pcndence between the components of the chool as an instructional 

sys'.err'., ar.r':! th :-- human organization as a functicning human sysLm. 

A. il 11a.:, bce'1 ~ub tanliated previously by K~nard, a rvnceplual skill is the a1.)1hl . 

needed by the super\lisors and th administration to vie the organizatlOn from a 

brodd per!.>p ecLivc m 01 der to under tand (hc in :errelati nship amon!:?, 

01 <IaruzaLiLJlla} com onent parts and other syutcm~ . S'-.lpporting the above ideac: . 

CCrilfitL ! : 900 I Ci) ddir.ed ccnceptual skill as the ability to vi w the organiza::iun 

hS a wh 'lle 1 ::cognizing how the: variolls functions of th "- organization d pend O}1 

one aJ ~orner. '-tr·d HUW changes in an (lEe rart "ffeet all t.he other . Th 

3upcrv; 01 l h~r should be able "0 act in a way. which 8dvarlc th ov rail welfa c 

of 1 he tOlai organ iza1 ion. 

In lik( manner, supervlsors l11ust have conceptual skills to be able to 

nmceptualiz lhe' 'Lcl:hnical and human a pe .ts of ,\ork, understand p ople. job 

requircm/~nts, and '\fork environments (lmundo ., 1991: °3). 
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'1'1)(' su<,\,cs, ' or ;(11) ci(TlsiOIl <kpCIHls i;II'gl'ly 1I1HlIl tile extcnt or thl' COl1ccptU<li 

skills of which till' supervisor ;\rt' gl'n<Tnlly ncquircd through on - thc- job trnilling 

r:lthcT lh'\ll during professional pr '\xlrntion Hnci internship, Sup rvisors are 

cntrusted with Lh' mosL sw 'c\ ing r'sponsibilitics through In - Supcrvisors arc 

c.'pceted lO be on -cptllall 'lnd Lc 'hniccli ly instructional cxpcrts, curriculum 

de\' 'Iopers, phnners, problem solv'fs, innovators, in -service edUCation facilitators 

a nd managers of th process of teaching-learning (1\lfonso et aL, 1984: 16), Mann 

in Alfonso (1 c 84: 17) and Terry(1983:276)raised similar point that conceptual 

skill includes the ability to vi ualizc the organization as a whole, to sec the "big 

pi tUfe", to cnvision all the various fun c tions in,'olved in a given situation, 

According to Tripathi and P.N.Rcddy (1991:9) conceptual skill refers to the ability 

of a manager to take a broad and farsigh ted vie\\' of the organization and its 

future devf'lopment trend, his ability t(; thmk in abslt act, :lis abililY to analyze the 

forces working in a situation, his creative and innovative ability, and his ability to 

assess the environment and the chang s taking place in it. In short, it is the 

abiEt} to conceptualize the environment, the organization, and his/her o\"n job, 

::'0 tllat he I she can set appropriate goals for his/her organizational c..chie\'ement. 

imi1arl) , referring to the conceptual basis of supervision Wheeler et a1. (1980.4':) 

portrayed that: 

rhe techniques of supervision should be goal- oriented. Supervision lS 

a ~reative activity haviny clefinite ends. The main ail:'LS of supervision 
ore to provide congenial environment for instruction and learning to 
help solve problems of students, to provide directives and suggestions 
as necess~7.ry) tJ help promote professional deuelopment of teachers. 
to promote and srrengthen co~nmUtllty- school relation- ships to 
c:>valuute teaching and ieanling relationsh~ps, to evaluate teach;ng­
iearni. Lg performance, and to take steps for all round development of 
the, chool for the preparation of ci~izens. 

To sum np, supcrvisors arc expected LO have a substantial breadth and deplh of 

educational experiences, beside being well trained for their task. Particular! ', 

other thelil \)cmg capable of implcmen Ling directives, they should a1 0 he able Lo 

iniu'te deLivilies and make propos:.=Ii:; for action to the higher l .v Is or the 

.... , 
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'llil11i llistration. Moreover, II (' superV lsor should be famili clf v.lith all aspects or 
supervisioll b 'f>re undcrsl;\11 ing th l<lsk .In a l1u tsh ' 1I ; the supervisor should 

he abl' Lo con' 'I tuuliz(' Lhc l'l1vironmcnl, the organizalion and his or her own job. 

2.5.2 Human Relations Skill 

Human rel tion skill refers to the executive abililY Lo work effectively as a group 

mcmb r and to build cooperative effort in thc team he/she heads ( ergiovanni 

and Car cr, 1980: 13). 

Il is the ability without whi h an organization cannot survive; it is a very essential 

skill to solve conflict, Lo mOli\'ate, lead, and communicate effectively and efficiently 

with other workers. Human relations skill refers to supelvisor's ability and 

judgment in working with and through people. IL requires self l.:.mderstanding and 

acceptance as well as consideration for others. Their knowledge base according Lo 

ergiovanni and StarraL (1 979 :25) include understanding of group dynamics and 

the development of human resource. 

Since.. all work is done whe n people work togeth~r, human relations sloH is ba cd 

on knowledge and understanding of social values and practice , and Lhe 

dimensions of human beha\'ior (Kinard, 1988: 15-18). 

In Lhe same way, Lucio (1962:147-148) noted that the supervisor tests his/he.' 

\\ ays of acting in Lhe arena of interpersonal relations, how he behaves "'ith ot.her " 

'nd how he a.3sesses h is! her own strengths, lacks, sucresses, and fai lu res . 

determines the kinds of skills hel sh develops in working wi tt: others He; she 

sees to the fact that c', primary responsibility in developing human relations skills 

is to understand one-self. Therefore, the supervisors must make them elves Lh 

most educated, objective minded and responsible persons. So, it is not urpn mg 

o hear that they can give 0 oth rs only after gi\ ing to th emselves ; i,e, they a re 

actually and humanly expanding persons. As th y develop a rich bod\' of 

knowledge, both for and about. lh mselves , they can use their xpen'11 and 
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kllO\\ h'cigc \\'ith otlins, iJl('orpor;lting 11l.'\\· .· kills ,In i 11l1(it'rs lnllcill1gs illto tlw i r 

hehnvior ~1l1d rejecting il1< !Tective ones. 

III simihr m'u1I1cr Terry (1983:27 ')) not 'c1 Lhut human relalions skill inclu 1cS 1l1e 

abiliL. to \\'ork \,: iLh olh rs, win oop 'ralion, being abl lo communicat idea and 

be lids to olh rs and know \\ ho l id 'as oLh rs arc lrying lo convey Lo Lheir group 

rn ' moers. In lhe sam' wa ' , Jenson ,t al. (1967:479-480) reporl d that 

sup'rvlsor. in Lheir r'laLionships with leach rs, (1) know and respec t th' 

individual 'haracLerisLie LalenLs and otenLials of each teacher, (2) must b ' 

approachablc ar ::ts in which leachers feel fr e to express problems of conc rr, Lo 

lhem, (3) must h Ip avoid Leacher frustration by coop raling wilh them in ~ olving 

fK I sonal and rrofessioncll problems, (4) musl recognize good work and make use 

CJ [ every opportunity Lo cl)mplimcnl teachers for work \ ell done and for the 

impro 'ement nOLed , (5) must assist teachers ill devising techniques for creatirlg 

a nd main taining good classroom discipline, and (6) must encourage to gIve 

constructive criticism in a friendl r form and positive manner. Hicks in BradfiC'ici 

( i u64 :7) point'd out. orne salie l uf>ervisory leadership traiLs which es" 11110.11,' 

i) l '!! ( ved lo Jc2d Lo itHChers' satisfaction \viLh supervision. These are sinceri y, 

'mpalhy, open-mindedness, int llectualily, objectivity, in piration, proportion. 

h;.ll 2. m;e and respec [or people anu teachers . 

111 a ::;inlil2.r way ,-,pears (1955: 164) noted that "A kill a ked of al.\ ': lpcrVl . ors 

!,o:i IV i) that of' wori{ing gracdully and effectively wi h p opie individuall " an { in 

::)lOOPS, Rafferty and John on (1981:379), referring LO group Uper'lISlOn norc\.\ 

that group supef'tision should be applied Lo lhe; needs of both the indivld a1 a;1d 

lhl..': faculty a. a whole. C')operative consid ration of the cxi Ling needs ancl group 

di.' c ussiol1~ of rese8rch fIndings in the field of instruclion hould 'erv · a the 

basis ()f any schools' sup 'rvisory program. The program, onee d termined by all 

{nnccrnecl should be applied through suitable chann L: to indi\"id laJ tc a h rs ill 

I h . ir dail'.' conLact with pupils. 

" -
" 
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lk,lllllg wltl1 '~\IPl'l'\'i:()I.\ · kcHlnshl}1, SillglHlI, ('I ~\l. (lC)Q): 10J) clw 'll on n'!1 .trl,jllg 

(lwI \c'ldt'r:hlp is ntlln: l'ITtTllV{ if' Ille Iend'r foll()\)/s the ll'cun Clpprocwl l, '!'h i. 

\A'Ollle! 111("111 th'lt lhl' \cader si10 tid hnvc a belief III 'o lkctivc plc11l1lil1 o ,we! 

implcntt'l1lC1liol1 of lhc progrdm. fic/She should h'wc a 'lose inleraction \\ ilh the 

tncmLcrs of the group, prO\'ide em open but supportive almosph r for effic' iell! 

'on municallOll 'lnd invoh' them in d cision making. Hc/Sh should rccogni z ' 

th' differ '11C 'S In the abtlili('~ of diff'rent persons and as ign the work kceping in 

vie\\ their cap'lcilies and ap ilucies . Hence, good human relalions in orgnniza lion 

are the resull of proper und rSlanding between supervisor and supervisce. 

In line wilh Lhls vic\\', Harns (1983: 11) identifi d dcveloping public relalions as 

aile of a UiJcrVl~ or 's ask" a d porlra)fed that a supervisor should provide for <.:1 

fr!;c 00\\ or informa lion on malleTS of inSlru",tion lO and from the public v,'h de 

securing optimum lc\'eL of improvement in the promotion of b ttcr instr~lcl'un . 

As Il \'as \\,Id ;' l~, cxplain d and exemplified by arious wri ers, human rcla 1 )\]: ())' 

<,oeial skills arc needed to llc1p in lile nromotio:1 of in~ lructJone~l ?oal" 'j 11 i h 

~')Lh()ol, tn make.: \\'Jrking life withm It as pI 'a~:8nl as po sible, wheal !j-.( 

incvilabk c! :1:- rcnccs of opinions add developing the "'ork of the school f1:l( 

f(;nen~t(' a l;-lClldl and conducive (limat that rna I cater for th~ wdl-bein:' , :,J 

~alisfac.. illf"! ,11 ,J ll m(: mbers and 0-. organization. Thus, developing COlld')()n ti " 

human 1 , 'I;,ll ion::-;h ip among Leachers and sup rvi::>ors can hring about nch p' oi 

human lCl'( J l hI urganizational improvement effortt. . 

2.5.3 Te .:; n ' c al S k ill 

Lif lhe lDi 'C baSIC skills, lechnlcal skill is on' 01 1 he major c(lmpoJ ·n· s ,f 

(.;upc:rvis()r~ ht'havior. Technical skdl in supervisory 1 Cldership i' displa:ed ,.I 

!! n J dedg (Il leaching, kno\;\, 'lcdg of lhf' profession of teaching, knowledge of }w 

wider ('on" 'p l of educational ser ,ice and the workiners of lh p' rlicuLar l()(;: I 

edl.lca~jt)!1 ;ll.'hl)i it\ J ,t ne! knowJl,dge of pcll'ticular ::-;ubjens. It is also d.::>pla)'·d ). 

,,\·c(. t)f p('r~()·)t" <!('umel1 ClJld <;lrtlur' (Harns 19b3"4). Si'nilarh, Lu 'io (1 ()GL:J..h 

( 

( 

, 
_' I 

/ 
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1( (») ,' I<l1l d 111;\1 k '11111(".\1 skill (,11~'\' IHI('r:-. 11('11.1\ ior,\! CIWllg('S b('n.lllSl' this skill IS 

b.u;c I on slH't'inlizld kllO\.vkd ge ,Illc! s('holnr~hip, Adding to this, lrifTith~ (1 <)5b:9) 

cldin'd (,ChIll 'nl ,'hll us "nn lllldnstancling 01, and profici 'lley in a specific kine! 

of actiVIt., pC:lrLi 'uhrly on' involving mdhoc\s , process's, procedures, or 

teel niqucs, Tcchnicnl skill drm\'s upon sp cializcd knowlcclg . anal tical ability in 

lhe use of tools and techniques of I hc sp cific disciplin ," 

Mann in Alfol1 () (1 (84: 17) dcfiu( cI technical skill as, 'Thc specialized knowlcdg' 

and abilit reCJuired to pcrform the primary tasks inh'~rent ill a pani 'ular 

,uper'.'lsOr,\ position; it is the Rbilily to usc a classroom obsen'ation c:;y'tem." 

Mann furthcr ob erved lhe importance of technical skill from the stance oi various 

org<H:izalion s and hc formulaLcd thal in all orgariizalions, the c1os8r one is tc the 

rro~!uctior. system (in education, te the actual teaching-learning) th' more 

frequently LC ' hnicai skills are appli d, It is this Kill 111aL is acidr s ed precIsely to 

the leaching and allows supervi 'or to intervene \.\ ith targe , helpful behavior. 

0\ er anci abo' , Mann warns lhat since teaching is a highly humanis ic ende~l'.' >r, 

the '-c fincrl".'n I 0: in~~ ruction fC'(jI...lin·, supervisors Ie L both conccp'lwll) and 

tech ['w:al:y \\ ell \ L _ "0,' . 

;11 like: manner, Monolake \ 1 L 75: 54) reported that a major portIon of 11e tim' 

advisors ::.pend Wilh tcacl1ers is ill the tecllnical dornain. 

Tl,,~'. ~LCtJ -, ', ~th l.juc~Li()ns c:.i)0 .... 1t ind:viduali7.in o in"lrw~ti0 1 i!1 rea(iii:.g, kc ping 

l'f'cnrds in '1 CL:":(~i!trali%ed classroom stimulating cr ali\'c writing l n :.h : pol t cf 

:; ud('r.t~, or p,~ovi~;ion1t1g <..l ,_c iC'l1c P il1~ re<::t center wilh produc:.ive and \or h,-'bile 

a~ti'\i'i('<' 'lc'lll)iak(;~ hrlLcr d'S([ib(,_. tnd.l supe vis0r a ~ _hnical ad -: '01'; deell 

',\'Ill, th' a;()p'IllCllliotl( 1 concerns in '.'. variely' {"\Vay': 

• 

• 

'ihc: l)fL<.'JI <.(:n./I,' , .., a snul't.·C of 'pecific Icka:-; and Ctdlvitie,:, 

1'\1''./ ',om~'lirT:es plan witll lC' cher.: 1 c .... fletivilie, lH' instructinmli l.llli ~ an:! 

lhcl1 <H tll d!h \vork ,llungsidC' th t< ad1cr' in t he class rooms to h '!p 1~C'm 

impleml'l1l I hC'<.;c plans . 
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TllC)' ,tl::->o dt'l11onsLn:lll' (cchniqllcs or ilcLivitics aile! ,dlow the teachers to 

()bserve' nnd CI"iliquc llw episode or 'I isodcs. 

• They offer tClchcrs fcldback throucrh visits to classrooms follov\'ccl b\' 

confcr 'IlC 'So 

Similarly, Sick (1977:397) reported that understanding thc dcsigr., operating 

principles, maintenance of instructional equipment, the specifications and 

procurement of raw materi'lls and other component parts are some of the salient 

lask of te hnical skill that lhe supervisors should have. To lhlS end Tcrry 

(1963:276) noted that technical skill includcs proficiency and a clear 

understanding of specific activities involving a proccss , procedures or technique. 

It usu.ally consist of specialized knowledge and ability to perform within t!1at 

specially. I t helps iLS possessors to accomplish t.he mechanic demanded in 

performing a particular job, such as teaching pupils and looking inlo the general 

\-vorking lechniques of schools. 

Regarding Lhe skills mentioned above, all superVisors must possess them and 

,'pecific k:1O ;v-hc\~.: in the particular fields, vhich they supervise. As supervisors 

ad\ a~-.cc upv,'ard il : -;.::e management ranks, the rely less upon technical ilis, 

and find it incrcasi , gly morG important to apply managerial capability and 

managerial skills. Therefore, the top executive usually possesse fewer specific 

lechnical skills than those \\'ho are employed in lower managcrial po itions. Most 

()f Lhc top exccutive L~mc is spent applying managcrial skills for coord inating and 

influcncing the cffons of all subordinate managc"s toward commun obje't;vcs 

lHaiman and Raymo nd, 1977: 2:2). They further stated that competent super LSO~"'3 

m,-ISL thofl)ughly understand the specific technical aspects of the operaLion of thE 

org;:mization. Their responsibi:i ies as manage~-s an~ to sec that the mployees do 

the job and do iL proper!) . As managers, th sup rvisors must plan, guide, anc. 

supervise thc employe sand manag the work t.o me'l Lhe expectations of thc 

()rganization and 'mployecs. 

.., . 
l 
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2.8. Development and Current Trends of Supervision in Ethiopia 

II \\,IS uftn Illl' introdu ~ lit)l1 of Ih' w slcrn lJ pe of '<iucalion that eel lC'llional 

inspl'clioll \-vas introduccd lo the 'ducaLional system or the counLry. According to 

till' 'lOr~, l~du cCltiollal Supervision Manual (1 QS7:3) insp ction of primary school 

,\·~tS begun for LIl firs t lime in ELhiopian schools in 1934. By Lhen it was known 

as 1l1,pc.clion led by one foreigner and Lwo Ethiopians (M.O.E, 1974:4). AL the 

time. Lhe major rol o r the inspection deparLment was Lo ensure whether the 

policies, guidclin 'S, dirr cti,'es, plan and programs of thc Ministry of Education 

were practically applied as intended to all levels of educational settings (MOE 

197-1-: t). The.: ins[Jcction of the time was more of apprai ing the pcrformance of 

t ach e r..;: in their illdivid ual respective classroom sessions. 

Th first program for training ins~ectors wa started in 1934 1:1 t.ll(" premIses of 

the then Addis Ababa Teacher Training School. According to Haileselassie 

(N .0: 12), thc rcason behind this was that more school were opened the number 

of tcachers incr ased a! d th e number of students grew significantly and ge nerall . 

the ec!ucationcd actl\'iti s becam more and more complex and bevond th 

compctence of the fo rmer hree inspectors. I-Icnce, a total of twenty - four 

inspeLlors were trained between 1943-1946. 

In 1946, the training program of school inspectors was di continued (MOE 1987 

:4). Howe ever, due to the increa in number of schools on the on hand, (- nd Lhe 

decrease of already trained inspectors on the 0 her, the training program was 

reopened in 1948 and continued for seve":'! r::on<:e'utiv y 0.['3. Therc.:fore, from 

19'+8 to 1 q54 8 total of 124 di.:5Lric t inspectors were graduated. According to Hail 

SelassJ . (1997: 14) the major rrsponsibilities of the offic of tne th n i 1SPCCtOl'dtc 

w re: 

dire tin 'pe tion of school through person' I visits; 

2. I!lv('stigat· into thc time t'lbl with re ommendations th'rein. togcth r 'v\ ith 

rc'porls 011 tcaching load p r teacher; 

46 
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'OllllT1itt(T ,\lId <:lppn>v('d h\' (he Millistr.v or 1'~cluc<tli()ll; 
I , 1)1 ('p,ln ' <.\11(1 c\n'l' lop Clil rieul,) for <III grHdcs of (he PI"lIl1<'lr.v ,-wei seconc\(lr\ 

sclwuls . 

• '( I I1Mionall'xClminationr..; HI Lh' complclion of gradcs six and cigh 

:1 Con ul rigorous xaminations and intervic'ws [or all newl re ruitcd 

Elliinpian teachers with recommendalions 'lS to lhe subj 'cts lIle\' w r ' t o 

leach and the gl ~l Ie levels al which they w re de med eomp 'lent to teach . 

AccordiJ g to MOE (1979:3), in 1955 lhe dep.::trlment of inspection was replaced by 

Ih section for supervi~lon whIch was then under lhe Depanment o[ Elcmenlar~ 

a r:d reondetr' Educa t iun in each provincia! education office In the mean time, 

MO[ 2.nd Add;s Ababa University ,igncd a new agrcem ill te' train n '\\' 

supervl ors and those \vho \\'Cl'C aIr ady 0~1 duty or in-scI vice. The prime objecti';~ 

of supen ision was geared toward the improvement of teaching-learning procc'ss 

hrough identifymg lhe \Veakne ~> es and strong performance and uggesting \\";'l .· S 

d( d means of improving the tcachir;~ skills of teachers. 

fn 1 Y6F) [~.C, ::-;t.!per lsi m v. as round to be an ineffective educational instrument i.(l 

rc .'cal tlv' mderl:ying cducalicJnal prCiblcms al all icvels, and it was right then I hd ' 

lhe stell e: c hangc Gnl . morc i-lgam broughl back inspcction to takc hc plac" of 

~"r ror":S"" ,- (M (\ E I C'l79E ~,-lt ~ ~ \ I • ) .. i . '-J. J, ,/ J. .:4). From lhis ~ime onwnrds, th~ SUPl fyi inn f) 

Sdl001 operation ha\'( bee) ntrllsled 10 'chool principals h Ipf"d hy ass ·stc... i. 

P"j lcip~lls. unit Ie ad r ' and t 1-)(' dcrmr menl hF;aci and this WQ in oper' t j n iiI 

[h' 1 8~E . C ('hcl1IgC () I '2tatl: POWCl 111 th ' co' .. mtry. In 994) wilh lhe int rotiuctlo 

of ~cll\(,3tiUl . <llld Training Polic\ a shift [rom ill .. p ('lion to upe' isiun \ l~ 

'\'Iln ~suJ. The Edl..\( ational ~:)'_IP 'n'isi)I1 Manual of the MOE (1987 E.C:4) sL Lcd 

lhat th . n .: placcnH'Tlt u!' iI'~;pv ' \1011 1.1" sup~rvi ion \ as found to bc ntCCf>::s.l1 ' Sf) dS 

\0 in pru·:l.· C( 1I "'n iunal Hct iv! ies b) m8king the teaching-lc' rning pI (lCt' ' m( c 

('!'I"""\ i 'e {'l d c! flC; 'lit b', '3t J"(;nl.~l h( 'Iling thc ne:-ce sar~' man po \' r . 
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('llll't'llIl\ ,1('( ('llll'.1liZ,lliull h;\:-, 1,('( II wlClely :Ich()("dlcc\ <1:, il llll"ll1S of ilH'IT:l 'i lll!. 

till' l"('I( ' \ :llh'(' )1 ('cillC<llion 11, ' CllIoW lll g c<illC<.ltiOllili pl<lIIIHTS <mel policy llwk cJ".' to 

111\)1(' t'rk('ll C'''' Ill( orporalt' l"t'giollnI, zo ne\! ~lIld districL 11('( els in th ir prognll1lS, 

Tlw Sdll(,dllllll nncl Tr'linin~ Poli( y has mndc lhc educalional l11'lt1ag 'm 'Ill mOl"C 

cicc'clltla::I'( 'c1 , lil line with this, Hail sclHssie (19 7:17) rcmark'd that whaL is 

'Iwisagcd n' PI' 'sent IS ckmocrati sup TVISlon, which would seek Lh' 

pc nicip<lli l) l raIl. ('onclTlleci in '111 sph res of Lhe educaLional developmenL of 

ooj(.'" I t'~ ,111el 'caching SlraL 'gics in an efforL to improve lhe leaching learning 

pro('cs,",. 

2.9 School- Based Supervision 

~upcn I~i ( n is 0 g' llized aL d;fferenl level 1t1 lhe educ8.lion sYvlem, Whe'1 \.\c 

envisage 'I e hI rarchy from lop lo bo~lom, \.\ e lind nexl lo education prc.lgram 

and SUIX rV1Slon departmenl of MOE, which has a funcLior. al federal and 

regional ]('\e1, ('orne 'u pel'\'ision dc:parlments )f Regional Educalion Bur aus. 

The third "ml.: iI' the hie r 2rch, i::; zonal supcr\iIsion pan '1 The next hlcrar hy is 

\\'()rcric "\.'!)['r IS;')r1 dcpctr _I11Cnl The last n .mk in lhe hit..rarchy i lhe ('hooi 

I:)ascd SUT.J~T:i~ioll, \\'hich ,s known a3 "in buill sup 'rvislcn·'. Ecnce if we arc lC 

Lalking <:(1),)1I:" cduca :ona programlncrs supelvision in ils function and tn.e 

sense, illS'. 'hell fully n,adc op ralional at the grassroot I .vel; i.c . the 'choul 

len:!. ',h(' ~nt"',,;()n enler is lbe school \Vhere the actual lC<.lchi :'i.g- J..:~1.rning a.c'j,i', 

Lak('~ pl;w! . 

According l,) LJull ~ 198 J :465), s11pcrvlsolj' k:.3ders rc )C1'. olmel who pc:.:rform 

su p~f\ l~i()] I I a:,ks. They inciuds su PCI Vlsor~, pI 1I1ci pal' and deparlm nt h::dds 

Similarl~" li:1-; ~ (1(185:11l) illdicateci that lb ' comp\('xit) of he:. dllc2tiur, 8.. 

opc:ra!:on ,'ornLi '1\'s the crucial irnporlanc of supcr\'i~icn LO nece SI ate 'he 

invoivcnlt I l ('1' 1ll'2:'ly all prof s5101lal school p rso111 1(,l. Modern e' UCClLi(,1lt11 

un;ani%<lt;() 1'~ haL hope; lei 1 rlintain h'ir err cliven< s a in'tilllliGTls 01' 

k'l1'Ilillg ,[!L'S: ill ,(.1" <' 'upervIsoP>, l-Jlinc ipals, t 'a '11 rs a n d S')eCi21 'cn'n' 

pc : sol1ncl III the ,,1( tJv il1 ~'~; of in 'truc! irmal I ',ld( rshir ' 
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!\n'ordillg to Wil,.. 111(1 Lo\'l'Il (l<H'C: ) ' lO) ,I prillCII)tll is Olll' of the; oITici:J\ 

kHd TS It 11\l' lot',\1 ,Thool I('vel who is pl1l1lClril COI1C<.'rIl(,(\ wIth the over "II 

go(ds of the school. llc'/she is '\ kndcr of tht' SLIp 'rvisof.\' tCHIll at th ' loenl school 

InTI. 

10\\, in l~tlliopICl, prlllClp Is, \ 'Ice principals, departmcnt heads and senior 

teacher, arc e,', cc. t 'el to play m jor roles in sup rvision ell lhe school level. Hen '(', 

the ~ontribulions of each elnd very respon 'ibl , p rsonnel of lhc school can 

mak the 'ducalional end avor \Iorlhwhile and produc liv for lh successful 

a hi \'ement of educaLional objeclives. 

As lll' leaching , lcarnir:g activily is a day- lo- day 2nd cont.inuous proce, s, t.h 
funclion of supervi iC)11 at. the school level should also be a ~ontinuou ­

re::;ponsibilit., . III lhl rrspect, the school must provicic Ils ov. n sUlJervisors from 
wiLhin the s~hC)ol. WiC,in each. schoul 5ysLc..m, superviscrs 8(e pri!1eipals, vice 
principals, department heads and the senior Leachers with relevant lraining in 
supervision, will undoubtedly have the competence, to supervise th educational 
a ' I ivities or their colleague leaehers (MOE, 1987 E.C: 35) . 
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CHAPTER THREE 

3. PRESENTATION AND ANALYSIS OF DATA 

This l'1l'ljJt '1", ,1::; thc m'1111 part of lhis sLudy, deals wilh Lhc prcsentation <-lIl d 

unalysis of lh ' findings of the daVl ollect d from respondenls, It consi ls of two 

major parls. ParL one presenl the charaeLeristics of lhe sample populalion 

involved III the sLud,'. Hene, lhe sample population/ teaeh'rs and 

supervisors/arc discus ed In Lerms of sex, age, eurrenl posilion or status, 

experience and qualifi",ation. 

r n part wo of this chapter the analysis of the findings is discussed and the major 

variables are analyz d ba ed on the responses collected from the respond T1ts 

These arc: ;:>urposcs cf supervision, role ane! functions o~ c;upervisior.., ulihzallol1 

of super'/isor:: leadr.rship skills, utilization of the techn iques of classroom 

obseryation. utilizalion of school-based supervision and problems of supcrvisory 

aClivities 

3 . 1 Cha racteristics of Respondents 

Through questionnaire both teach r and supervisors were asked to indicate their 
/ 

backgroL:nd inlormation. In this response, their sex, age current stalus years of 

exp<.;rir.;ncc and qualification are summarized in table onc . 
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Table 2- Charac cristic of Respondents 

No Variables Characteristics 

St. M 

F 

I \ g(' I ;\IlW' 18 22 

23 )7 

.18.32 

133 .I ( 

38 12 

,1:3 and above Years 

J CUlTt'Il 1 Teudll'rs 

n"r hl'ad<; 

Woreda level SuperVIsors 
-----

PI inclpais 

-

nl 
131 

2,1 

112 

I:HJ 
I hH 

'10 

2~ 

30·1 

98 

n 

N 402 
Teacher 

tX. 
(, 7 II 

'~2 ;,C) 

" cJ(, 

2.7 .H7 

32 .. U 

1(, cJ2 

C) 96 

6.97 
-

7562 

2138 

I 
VICl' pn ll cipals 

(XPt'l il'llce ~c:~\\ 5 yez: -=}-9L -= --,~ ~~ ---work 

5 ()," Jifl( a'lOt. 

~ 

1-- -----
II 15 

1620 

21 25 

2630 

3 I and at-ove 

TTl 

Diploma 

, 18 

10 

20 

282 

101 ----r1-15--
- ------ --- --t . ---

121 and above I 

iO I; 

1

25 ~8 

3.99 

_ _ _ --- -----'-- ---' 

N 5 5 
Supervisor 

n 1 u" 

• 2 <) I ~ I 

:3 , It, 

6 1O .t) 

15 2'1.:28 

11 20 

12 21.1' 
---

11 

13 

16 

20 

2~ .6.1 

-1---­
I 2~.6-1 

29 

-136+ 

:>7 36 

Tn Table 2, the biographic.. data of the respondents were ca~egorizcd as tca~her a11(1 

sllpcrvi,-or. The total number of rr,spondent involved in the ludj \\'a 457 of 

\\'hich 02 wcr' t aehers and 55 were sup rvisor . As can b een from th aOOVe' 

Clblf', cach et' and supervIsor r spond nl Vorl 0 ac..counte-J. for t'vvo hundred 

a lei sevcnty one (67 ,.q 11/0 ; and fift 1.\1./0 (94.54%) r~$pecl1vely \ Tre mall'~ . 

\\'hC'rC(;l.s , nne hundred and tt1irt) om (32.59%) ana three (5. 6%) tc:ach r ~JJ1d 

supr-r·,.'isf)r respondents respce1ivcly "~'Ci ' fc:malcs. As onc can read from labk i) 

fC!lw!c parllclI'ution is more in It'aching 1.han it is in managerial position. This 1m ... 

fen a lc p<lnicipcuion in manage rial ar "t sc 'm~,) to manalc fr m th' cult~.ual 

V() llexl~ Liw i .. He 'lJl11J11011 in Ethiopia. 

:1 -' . 
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3.2. Purpose of Supervision 

Table 3. Views of Teachers and Supervisors on the Purpose of Supervision. 

I No Item Group N Mean SO T Of Sig(2· tailcd) 

I A Fllil,II)(('s illH I IIIlPIOV('S 

I:IS11lll1101I,11 t'lkC'II\,(,Ill'ss III T.':\('h(,1"s 102 I. I.! £>96 H 78H ' I S;, (lOO 

plOllllllllg silldeni kallllli g S UP('I"\"ISOI S ~) 5 2 ,:11 7 12 

B en'at ('s pos1l1\'(' <\; III ospl1l' 1 (' fOi 

:'10ICSSIOI1<11 /;\O\\·th <lnd 

tl, ' \l'iOpllll'llt 

Teachers 

Supcrns()Js 

102 

");) 

I <)1) 783 2 ' IS<) 'IS;' 01 I 

I.H I 762 

c 

I 
I E 

F 

!'I ()\ Hil"S <111 Obll'CIIVl' as eSSI11<'1l1 of 

,i 1\ ('\ <'I '111 I el'lChtT pcrfor11l;\1I('(' 

haser! 011 ("ollllKlcllcles dev ' Iop\'d 

,lll ti cI/;rt'eci on ov the staff 

!'roncil-s em clive in trucllon al 

k :lt!clsltil' 1Il a df'mocral1c \HI)" 111 

:lJol.lOung th' pror('s~iot:al 

111IprO\(,I1'enl of the <-hool and its 

dr U\·tl,e:s 

fklps share withlhe publIc tl~­

prohl I1IS 01 I he school so as 10 gel 

suggesl lOns for their soluuon 

Htlps ll'ac.hers see more cle 'l rh 

t lte ['Ioblems and needs of yOI\ng 

people 

Sl '-:Ilt ik ant at u 0 .05 

- - -

Tee ~hl'rs 102 I 70 831 1.856 ·155 

Su pen'isms 55 -- i 2.27 78 1 

- - - --- --

i ~~~~ 
I 

Tcachcls 102 .696 -8502 455 

I Supervisors 55 .809 

--- ---
Teache_fs_ _ _ 102 1.58 _ .777 6.-107 -155 I 
I ~ upel_'\,_isoIS _ ,_5_5 __ . 2.29 __ 737 ___ + __ 1 

I 
Teachers 1-1 02 2 1·1 _ '~1 659 I 455 

-._-U-P(,l~;s·ors~-. -j 5! 2.3" ] .754 _ ~ 

000 

---- -

000 

000 

5 10 

TCd~hcr anCl SUperVISOr respondellt.s wcre requesled abol:l their view whet.her 

SL'pCr'.'l SIOrl enhance and !mprove in t ruclional effectiveness 10 proITIotinf?, of 

:' udcnl learning. fn light o f this , the calcul<...lcd t- valuc 8.788 is great r han 

1.90 WhIC h was :'-cnlical value at. df 455 and (x=O .05.Morevocr, the as oeiated p­

'. a]ul. of ~ht.: sa.me lc~ t is lcss L1.1all 0 .05 levcl ')f :-)igp..ificanc . Whi ~l"~ mean thal 

lhc!'t i~ ':>Igllificant sldtistlcal dirference beb, e 11 dlC opinions 01 thL t ' \ 'O groups of 

the.. resp .H1de:1ts. 

f\.s It ' s obscrvect In tubl e 2 it ~m S, tcacher anct supcrvl or r sponctcnl wcre 

asked \vhcthcr or not S 11 JW rv 1 S1011 crcarcs a po ilive atmosphc r" 1"0 ' 

!.rofc:5sioi1al growth and de.; 'lOpmllll. Accorrlingly. th(' calculated l'VR ll~C 2.4SI.) 

i ~ greater than 1.96 which v.u' 1- .1'ilical value for l\. 'o lailed t t 8t df 4::i :=; and 

.:; , 
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lX O.OS. Tilt, ~ \ .. sot'i<lkd P V ( titl(, of tht' SHIne test IS less than O.O!) levd 01 

significance. It Celn be cO ll cllldl'c1 Lhat there is s ign ifi 'unt staListi cal differ 'nce 

be t we n the )pi II ions of th > t \\'() groups. 

A indieaL'd in tabl 2 item ,10th groups of r spondents were asked wh lhcr 

or not sup rVISlO''l provid s an objective assessmenl of the over -, tll t 'ach er 

perforrnanc based on compete ncies d vcloped ano agreed on by the staff. To 

this end the calcu la lcd l -· valu " 4.856 is greater than 1.96 which v, as l-critical 

valu ' for lWO tailed Le , L aL df 455 a nd cx=0.05. Moreover, the associated p- value of 

the item lest found to be less Lhan 0 .05 level of significance . Ther fore, it. could be 

conclud 'd that th r i statistical difference between the opinions of boLh groups. 

P.ccordir,g to the saille table item D, teacher and supervisor res90ndents were 

asked their view whether or not supervision provides effective instructional 

leadership in a democratic way in promoting the professional i.mprovement of lhe 

school and i s activities . With Lhis regard, the caleulated t- value 8.502 i greater 

than 1.96 which V\ as l-critical value for two tailed tesL at df 455 and a=0.05 . The 

as ociated p - val uc of the item test found to be less than 0.05 level of 

significance . v.rhich shows tha t there is significant statistical differen ce between 

the opjn~ons of both groups. 

In the same U'l ble item E .. teacher and supervisor respondents were requested 

about their view whe her or n.::>t supervision helps share with the public the 

prol)lerns of the school so as to gel sug~estions for their solution . Consequently , 

the 'alculatec:i t -value 6.407 is greater '~han 1. q6 whIch was t- crit.ical value for 

two ta]ed test at df 455 and (J,= O.05. Moreover, the associated p-value vf the test 

is found to be less Lhan 0.05 level of significance . lL can be oncluded that there 

is significant statistical difference between lhe two groups of respondents. 

The focus of item F of the same table is on whether or not supervision help 

lcachers sec more clearly lhe problems and ne ds of _ oung people a ld help 

them. ' [ 0 this end, the cal 'ula Led t-value 0.659 is le s than 1.96 which was 
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l-critit"l1 vHluc fOI t\\'o tnikd lt'st <lIHI elf ·I:-~ lInc! u =O.OS. MOl 'over L/w Hssoci<tt('cI 

p \· .. llu in the item Lest found to be grc;ller tl18n a.05 level of signifi HIKe. It 

would be til '1' 'for' 'on 'Iud( d that ther' is no signifi ant statistical difference 

b ,t\\' 'en th' tW) groups of respond 'nts. 

Thus there is a dilTe1' 'I1C' b'tween what the teachers view and what the 

supervisor think about th purpo' of supervision. This may b because th r is 

a differ nc bet\\ een the intention, and int rpretations or supervisors over judged 

th ir efforts in appl ing the purpose of supervi ion. 

With regard to the purpose of supervision the researcher raised and discussed 

with the teacher. and supervisors. Teachers claimed that ~upervisors V\ ere not 

capable nough to apply the purpose 01 <:;l.lpervision . Contrary to teachers ' view 

supervisors claim d that Lhey have been working as much as they can to a[[ 'ct 

the purpose of sup rvision. H ne, the views of teacher and supervisor 

respondents ar' not supporting one another. 

In light of the above analY':3is, Spears (!955: 1.38) asserted that the purpo. e of 

supervision if: educa1 ion is to facilita te learning by imprO\'ino the conditions hal 

affect it. '- imilarl Barr (1 g~ 7:64-n5) stated that the ultimate purpose of 

superVIsIon is the promotion of pupil growth and hence eventl..1all) t Iw 

improvement of society. Holding the same idea, Burggs and Justmann (] 9S·+:5 -

19) reported that the puq)ose of supervIsIOn is to help teachers ec mon° 

clearly th reo.l ends of eciucation, and the speCial role of the school in -,\'orking 

towards tt·~ se ends, to help teacher s~e more clearly th~ problems anG ne~ds 

of young pcople and belp th m provide as br as possible for the er'1d nd to 

as~ist teachers in diagnosing th' learning difficulLies of pupil and help in 

planning effecli e or remedial instruction . 
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3.3. Role and Function of Supervision 

3.3.1. Curriculum Development 

Table-4 Views on Supervisor's Effort to Bring about Curriculum Development 

No Item Group N Mean SD T Dr I Sig(2-

A 

I 

B 

/\ ssi. IS tCClchers 111 thc 
402 

\ 
Teachers 

ill1pkmcl1tation of t hc new 

I I Supe~isors I 55 curriculum 

W()rk~ as a rcsourc:? -- t TcaOhm B~2 
pl'rSOl\ in (urriculum up rvisors 55 

I improvc;n nl 
- I _ 

1.44 

2.53 

1.65 

2.16 

.66 1 

.663 

.754 

I I. 68 455 

tailed) 

t 
\. 000 

I .834 -4.708 

I 
455 I 000 

C Iklps to c\'aluat exi ting 

I curri ull'm to takc 

imnwdlClte Cf)lTeC lV 

T !-:1 
D 

E 

F 

mcasu rc and pCf)"id ~ 

k'dback 0 cu n iculum 

' pcciallsls 

llelps to identi!\ing 
I 

I Teachers 402 

Sup::rvisors 

1.57 

2.29 .786 "5.559 455 I .COO 

I T--L-
I .81 

slud'::1)IS and comlT' l1 nity 
-, ~::c~ers .- I 402 

t· - --
-L-___ _ 

: 822 

~ ' 
1.952 I d55 

I 
.0')2 

needs La improc the I Supervisors ! 55 2.04 

I curriculum 
I I 

I[elps 0 ldenlir~ the ""--r::- "1----
1
--

pmblcp>s m implemcnting 1 Teache,s £2 J~~ 
I the existing curnculum as Supervisors I 55 . 2.07 

I per th" education PO~ICY 
I _ _ _ 

I I klp:-. G col lect and proviae 

n("cc~.<'ary cduC'· li,mal 

nlR cril;lls su ppor' IVe () 

'XISlin~ curriculum 

Slgmficallt ' t a= 0.05 

I I 

L ~ I 
I i Teache's 1402 1. 69 

I ~upc'vi Des 155 - r .D2 
. _______ J ___ J ___ _ 

I 

1 ___ -

I .5gS I -8.22, 

.790 l ---i 
I 

- Lt· --" - -
1820 i -2.790 1 455 

I ~7S7 -I 
.005 

I i 

The teache r and supcrv i or respondent were ' sked a boul lheir view whet h ~r lh 

school supervisor' as~ isl .C' ehcrs in the implemcntation of the 1ew curricuh. m. 

Conscqu<'l1uy. the calc ... dalcd L-valu 11.468 i gn Uler than 1.9 which was the l­

Cril ic:1l value for two lailed test at df 455 and (.(=0.05. Mor over, the a oei l d p-
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v:1IUt' of tlw itt'1l1 t('Sl found 10 be k .. s l]wl1 0.0, levd of significCll1c(' II could, 

then'fore b' concluded thnt Iher' is signific(\111 stCllistic[ti difrclTIIU' betwecn 

1'<.\ -h('r <\11 I SUltTvisors on l.h' rol of supervisors ill Hssistin} 1(',:\('I1('rs in the 

implementation of the n( \\' curriculum. 

imilarl' the teach r and sup rvi, l)r rcspondents wcr' asked wh ther til ' school 

upervi,ors work as r SOllr p rson in curri ulum improv mcnl. The calculat d 

l-valu 4.70 is urc ater than 1.96 \\'hich wa thc t-critical value for [\,"0 lailed test 
b 

at df 455 and a=0.05. M(Jr ov r, the associated p-value o[ the item tesl r und to 

be I"s than 0.05 I 'vel of significance. It could, therefore, be concluded that there 

IS a ignificanL tatislical differ nce between t achcr and upervisor r spondent . 

'1'h \'ICW of t 'arher and supervisor respond(~n Ls about supervisor help to 

cvaluaf e the ('xi~)Ling curriculum to take immcdiatc corn..:c1 iv~ m asure and 

provide r edback to curnculum specialists arrangcd undcr tablc 4 Items C. To 

thi end he calculated L- value 6.559 is greatcr than 1.96 which was the 

en 1 ai \'alue for two tailcd test at df 455 and u.=0.05. Moreover, the associated 

p -\'alue of l ~e ILem test found to be less than 0.05 level of signifiranc·. It could. 

thcrdo;-e be concluded that ther is significant stalistical diffcre!1ce be \\l'cn 

the opini<.'n - of the l\.\'O groups. 

With regard to the view of teacher and sup rVlsor respondents on the 

supervisor efforL to idcntitying students aIld eornmunit., lleed Lo improve the 

rurric:11urn , th~ .:::alculated t-valuc 1.952 is Ics than 1.96 which wa. t-cr~tical 

\'aluc fOl two '-:::tiled L sl at df 455 ~I.nd a=O.OC). Moreover. the associated p va!u.' 

of the it-em f.est found to be greater than 0.05 level of igniiican c. il r:ould, 

ther ,[ore, be condud thal there is in ignifi a t t atisl1cal diffcrencl> betwe n Lh~ 

opinio 1S of teachers and supcrvisors. Benc we C 11 concluded that 

SllperVlSi(,n helps to identif stud nts' and communil T need lO improve Lh\; 

curriculum in Borcna Zon pnmary choo1s . 
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/\1 ohs'l-ved il1 'j"d)\c -I ilt'lll I~, lC<lvlwr <Inc! supervisor respondents were clskccl 

\\'bl.'lh T or not supcn'lSOI"S help to idenlify lhe problem in impl 'tncl1lillg the 

c,'lslIng ~urri(,Lllum as per Lh' cclu :'llion policy. Accordingly, the ealcul81ed 1-

'HIll' 8.22 I is greal r than 1.96 which was t-critical for two tailed l sl at df 455 

and n,=0.05. Moreov r, the assoei,tt'd p-value of lh item le t found to be I S8 

the.ll1 0.05 I 'vel of signifieane , It would be, lherefore, possible to conclude lhal 

tl1 r' is significant statistical difference between lhe opinions of the groups . 

Hence, we can conclude. thal upervlsors in Borena Zone primary schools fail 

to identif th problem in implementing the existing curriculum as per the 

education policy, 

A~ shown in table 4 item F' teacher and supervisor respond~nts were asked 

abuUl their view whether or nol lhe sch001 supervisor~ help to collect and 

provide necessary educalional materials 3upportive to the existing curr iculum. 

To this end, the calculated t-value 2.795 is greater than 1.96 which was t- critical 

for two tailed test at df 455 and cx=0.05. Moreover, the associated p-value of the 

item test found Lo be less ;.han 0.05 level of significance. It. could, therefore, be 

conclude that there is significant statistical difference between the opinions of ~he 

two groups. 

In order to come up with tl)e rea:-;on behind why supervisors did not ta ke part It' 

contribute to the development of the curriculum, the researcher fOf\\ 'arded L e 

'ssue to the teachers for di cllssion, Hence, they depicted t.hat in orcer t tah: 

part in any td.sk including curricuh..:.m devdopment the individual has to be 

heller than the teachers in kr..ow1edge, SKill, etc . However, most of the upef\'Jsor, 

lYlvC low qualification (mo 1 of them are Tn graduates). So, they lack knov.'leda . 

skill ~lnc! confidence t.o talk \,'ith us on academic issues, 

As It was explained in the for gomg S ction of this analysis, the supen'isols seem 

lo fall short of me ling the satisfaction of teachers in their desire to 1. .lp(~at l h "ir 

curriculum knuwledge. Further illuminatillg the ahove findings , Lucio ( 

1 Y79:299) pointed out tha t it l~ f he 'ommon profe sional dut\, of the supervisor::> 
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lo a::;sisl IC~l h'rs ill dclermining more <lpproprintc Hnel well sequenced 

in::;tl"L1et il)ll <.d objecl ivcs as a m 'ans of improving the imp! 'm m nl ion of the 

'urri 'ulull1 . Supporting lh sam' OPlllIOIl , J [an-is (1963:338) slal'd lhat 

curriculum improv m nl, through the provIsion of in -s rvi cc education program, 

elraws s1]bsL'lntially up -on the cooperative crforls of conlinuous processes of 

'realing n w cxperi 'nce8, polishing up old concepts and xploring new oceans 

of ideas related. To this e nd, the core task of lraining and retraining supervisors 

and teachers through in-service education is aimed al meeling the expeclalion of 

lcachcrs and improving lhe curriculum. 

3.3.2 Staff Development 

Tab!e 5- Views 011 Supervisors' Efforllo Promote Slaff Development 

- No T'- - -.- - Item ------~------ -N---r---,---~--~-~~~~~~ 

I 

Group Mean SD T Dr Sig(2- tail~d: 
------II-----t----+--~----+-- --1- _.- -A I Co;-;-t;lbuLC to c-·n-:-h-an-c-e---­

profC'ssionaJ com pC'lence of 

teachers J.,~ provldl11g the latest 

mfol'mation on the teaching 

thl"ories and strategies 

Teachers 10? 1. ·17 .741:5 -5.0 17 55 .000 

S~u-p-e-rv-:-is-o-r-s --!--:::5-=-5 --+-:::2--=. 0:-::2---1 87 i-

, 
1 

reachers ----r-<i02-. B - i HelpStI1 -asscssi~lg-t:-he-tr-ru:-·ning - -1-.56-- --;-i2 -+--5=-.-=-27=2::---+-4-:-:5::-:;)~-t-·.-::-00=-0::--

:.eeds of e, ch rs 

c 
SU~f'rvisnrs 55 2.15 .803 -- I 

H elp-s-top-;'-ovid- e-"hon-t-e-rm- ---III-Teachers ~-4:-::0::::2--t-:-1.-=-54-:------t---c7=7~4:--+-----:-4 --::.4---:-1::-0-t-~00-

tr<lming at schoo 1 ('.'e 1 ~p~rs! 55 2.04 ~ 1 I 
o Helps to pr~~de-a;~~1---;-c.:-uC-1J-:-'(.-n--\--:jTeachers I 1102 1.68 .799 -5. 532 455 Tono 

___ ~o~riU..: _t~ I~'\\ tC'achers Supprvisor!> i-:,c:::-c-5::---1-::-2.----::-3---,-1--+~7--::-67=---! +1 __ 
E H -Ips tF:ac.;hel, to promote self Teachers I 4 02 1.52 748 I . __ 

_ ~ ~:I~anc~·~'~rl ~lf_-r~s~e_ct_ I-Supervisors I 55 2.00 .793- -4.409 ~l .. ~~_ 
'igmlicant at (J.~ 0.05 

In Table 5, the response of teachers and superVisors on lhe cxt~nj: of sup r\-,IS('1 S 

C110Ca'/0l to bril1g ;nslruetional imp;-ovement are or gani~ed. Regar~Lng the efforts 

of ~''Jper\'isonJ to enhance profe<:;sional competence of teachers by providirlg lhe 

latest inforrnatlGr: on the teaching lhcories and stralegies, the r.alculated l value 

5. 017 i, gr~aler lit an 1.96 which ""as t-criLical value for two ta iled le t at elf 

455 and ('j_- 0.05 . Mar over, lhe a socialed p- value of Lhe item lesl i found LO 

be; less lhan 0.05 lev 1 of significance. It would b , lher fore, concluded thal lhere 

is a ~ignlfi('ant'talistical differenc ' belween lhe opinions of both groups. 
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III Tnblc item I~) (h ' responses of Lilt' !'v\(} gr()ll~ S or respo ndents on <.lSS('SSlll" 

the trHillillg IIt.'eds or t '(lcilers HI' observed. The labl' r veals whether or not 

:uper isors ass( ss the truining n' cis or tach '1's. [11 d )ings so, the cHI ' tint cI L­

alue 5. ~ 72 is great l' than L riLicaJ ] .96 for L\\'o Lailed L t at df 4 5 and 

a=O.05. Moreov r th p- value of the it m te t IS found Lo be I ss 

than 0.05 I vel of significanc. Hence, it could be conclud d thaL (her IS 

, ignificant taLi 'tical diff renc betw 11 Lhe opinions of th' two groLlps. I<or the 

above ' nalysis we can inrer that upervlsor of the sample schools did not 

a e s th training ne ds of teach rs. 

On the other hand, the table reveals wheth r or not upervlsors provide short 

Lerm training at school lev l. Thc caleulated t- value 4.410 is greater than t-

critical valu 1.96 [or t\\·o tailed lest at df 455 and r.l.=C.05. Nloreover, the 

a sociated p- value CJ[ the It m t t found (0 be less than 0.05 level 01 sign;ficance. 

lL could therefore, be concluded that there is significan statistical differ nee 

between the opinion of teachers and supervisors. However. supervisor hav to 

provide short term trainincr at school level for teachers because it boos! s he 

potertial and moral o[ teachers . 

As shown in table 5 item 0, the tv,:o crroups of re~pondents \\-er a~k d wheth er 

supervi (~rs provided an induction program to new Le2.cher . The calculat d l 

\alue 5.532 IS greater than L- critical value l.96 [or two tailed te t at df 4r-::­

and u=0.05. Moreover th e associated p- value of the item Lest is found 1.0 be le~~ 

lha l! O.OS l'vc: o[ ~igni[i cance. lL would be, hercfore, conclud d that thcr 1, 

<;i;?,nificant. sta'is iC2.1 difference b t'Neen the opill;on f the two groups . 

In this anHly is , I'. can be observed Lhat teachers and supervisors hav be T 

rared . ilferenlly. As it was true in the cas 01 the analy is of the abo i( 

finding , though leachers do not seem to be com[ortabl witL the tas l 

accomplishment of' he 'upcrVJ ors, it can b s en that sup rvi or 1 a' 

them, clvt s with son'( \\ hal beLLe - vie\\ about th ir task accompli, hm nt. 

support of the above anal r IS, om authoritie lik Lov 11 (19 3: ( 

deserib d that in - rVlccdu ation IS a procc s Lhrough \\bich profession '1! 
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their I 'dchil g skills ~\Ild g 'n ral knowl'dge of the 

prokssion in "'hi 'h they opcrat '. According to Stoops, Raff rty nnd ol1nson, 

(19R I: 37 ) in s 'l'vi " cdu 'alion I nds to 'o ntinuous provision of re- examin'ltion 

and r(,vision of the clucutional program. Th r for, it ncourag ~ participants to 

al Lain 'elf -realization through compelenc' a complishm nt and s urit. 

uppl m nting this view, Joyce and Sho'v\ 'r in Lovell (1983:183) agreed that 

tea 'hers ar gr at learn r to sharpen their skills and reshap the content of the 

curriculum through the opportunity of in - ervice education program. On the 

olh r hand, Smith ct a!. (1961: 168) ass rted that the professional development 

car~ be affect d b adcquate and qualified supcf'lision, professional libraries 

when available to the staff, in- service program and participation in the 

curriculum development and the like . Huwever, the role of supervisors 111 

facilitating ~taff development through 111 service educatio 1, and proViSion of 

latest information for teachers, as seen in the above analysis, was not to the 

expectation of teachers and inadequate in the p r imary 

Zon '. 

3 . 3.~. Ins~ructional Improvement 

schools of Borena 

Table 6- Views on Supervisors' Effort to Prcmote Instructional Improvement 

Group i N M<.an 

1. 6:~ 
T Df I S:g( 

1.~7 . -5.316 455 000 chcr~ -102 

'N':;!- =~_-:--_ Item . _____ ~ 
I-A- Help tca:-hers to supply with the I Tea 

2 -t a iled ) 

c 

crvIsors - .155-apprO prIale instrucuonal matenals I Sup 
~ _____________ 1 _ 

!-Ielr> teachers 10 plan and or~"t!lIZt' I 
learning ~xpcricnce to Cl1 llCh cla:;s Tea chcrs I 

102 

crvisors 55 

chcrs -102 

cn'isOls 55 
-- - ---

chcrs -102 

Cup 

Help tcat:hers in <'l rranging and 

I promoting siluation conducive lo T a 
. I·~-I IrISlI u('uc)llal Improven,enl 1 Sup 

r ! kip tcac!1cr-;lO 1(Ientifymg -- -I Tea 

I r.)0111 Irl<;U'UCbCl1al process 

mSlrUrt 1~)11HJ IJrouk'111s t= l~p· - -=--

I It<lcb('rs lo SOIVl' common 

InSllUCtlOnaJ problems -L _________ _ 

. 1!\:1lficancc at CJ. O. os 

crvIsors ::> 
--- - ---chers 402 

O<v;"" 155 _ I 
Tca 

SliP 

1_.-

1.89 I·G09 
I 

I 1.28 I .609 - 10.82-1 455 .000 

2.27 .82 7 

I 

1.37 .6'14 1 -8 .160 455 
I 

000 
- 1----' 

2.18 .796 I 
1-7~<;li 

. ----
1.43 .652 455 0:)0 

2.15 .780' I f---- - -
1.57 .784 I -546 1 155 [0 218--~1 

I 
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[n table 6, the respolls ' or teachers Hnd sup rvisors ' on 1I c xl 'nt of supervisors 

end avor to bring instruction')1 improvement arc organized. Reg rding the crforts 

of supervisors to h'lp t 'aehcrs supplied with thc appropriaLe instruc tional 

materials, thc aleulatcd l- value 5.31 is greater than 1.96, which was t­

eriti al value for lv-fo tail d tcst at df 455 and a= O. 05. Moreover, the associated 

p- value of the it m test is found to be less than 0.05 level of significance. It would 

be, therefore, oncluded that there is significant statistical difference betwecn the 

two groups of responden ts. 

As ob erved in Table 6 item B, teacher and supervisor respondents asked whether 

supervisors help tcachers to plan and organize learning experiences to enrich 

classroom instructional processes. In this respect, the calculated t- value 10.824 

is greater than t ··eritieal valuc l.96 for two tailed test at df 455 and ex= 0.05 . 

Moreover, the associated p- value of the item test found to be less than 0.05 level 

of significance. It could, therefore, be conclude that there is significant statistical 

difference between the opinions of the two groups. 

On the other hand, item C reveals whether or not supervIsors help teachers in 

arranging and promoting situation conducive to instructional improvemenl. 

Hence, the calculated t- value 8 .160 is greater than t- critical value, l.96 for two 

tailed test at df 455 and ex= 0.05 . Moreover, tl1e associated p- value of the ilem 

test found to be less than 0.05 level of significance. It would be Lherefore 

concleded that there is significan t statistical difference between the responsc of 

the.. two groups of rcspondent's . 

The focus of item D of Table 6 is '" hether or not supervIsors help teachers 111 

identifying instructional problems . To this end, the calculated t- value 7.411 1 

greater than t- critical value 1.96 which was two tailed test at df 455 and ex= 

0.05. Moreover, the associated p- value of the item test is found to be less than 

0.05 level of significance. This shows the disagreement of both groups concerning 
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supervIsor s rok in Ilelping tC't ' 11 'J'S 111 i.t! 'nLifying instruct iOllal problems in th e 

primary s 'hOt Is of l30rena Zone. 

With r 'g<..1rd to th vic s of le'tcher and supervIsor respondents on the 

supervi 'ors' role lO orgaOlz meeting for teachers to solve common 

instructional problems, th' calculated t- value 5.461 is greater than l- c ritie ·tl 

1.96 which was t\\·o lail'd t st at df 455 and a = 0.05. Moreover, the associated 

p- v lue of the item test is found to be less than 0.05 level of significance . It could, 

Lh rcfore, bc 'oncluded that th re is significant statistical difference between the 

two groups of rcspo~d nts. 

To conelude, the responses of teachers and supervlsors are In C011tracl ic tion to 

each other with regard to the role of supervisors in instructional improverf1enl. 

When Tablc 6 is comparatively observed, supervisors seem to aSSl!SS lhcmsebcs 

positively wherea teachers appear to perCf'IVe superVIsors of Borena Zone 

primary schools a s incompetent, which profoundly affects the instructional 

improvement. 

S'.lch a difference could be the result of different factors; supervjsors might hav · 

exaggerated their role; there appears a difference between what the supervisors do 

and what the teachers interpret; lack of proper training and lower qualification . 

Moreover, wilh regard to the view of teachers and supervisors on th role o f 

supervision, th e writer made an intervie"v with them. To this end, teachers 

reported :ha superV1S0rs vvere not capable enough to bring cl..lrriclJ.lu m 

developmen1., sta fr developmeGt and instructional improvement. This is becaus~ 

most of ! h supervisors have low qualification and they lack kl1.ow!eGge and skill 

to help classroom teachers in all aspects. 

In supporting the above analysis, Pajak (1989: 112) reported that th principal 

mechanism bv \I, 'hi ' h upcrvisors nurture the norm of colle tive r sponsibilitv 

for the impro'lcrncnt of instruction is by involving teach IS in discu sions anu 

decision through workshops at school level. Similarly, Hughes ( 1971 :840-44) 

further repartee! ~hat supervisors have always been lookedup on to cnCOllraa 
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improved insl rLlel ion Lhr()ll~'h 11 'w appro(lchcs, wcll rdine I melhodology nnd 

lechnique' s. Simil8rh' "l\\"l'Ili (1980:236-37) sf'll 'ci fo Ir maj or insLruct ional 

improvemcn l processes elllploy'd by up rV lsors lo provide insLru,tional 

sllp'rvisory scrvi' s to l 'nche rs, Lo encourage lh m work lo lh ' ir 'xp la ti ons. 

Bradfi'ld (I 64:70) suppl'm nling lhe same idea, mainlain ct Lhal th 

inslrucLional 1 a ct rship t'ol of Lhe supervi or would give teachers a sense of 

fr 'edam Lo pla n Lheir " 'o rk, lhe educalional program lhey des ire, Lhe 

opporluniL ' to participaLe 111 curriculum refinemenl Lo promoL' lhei r job 

aLisfaclion Lhrough inslructional improvement. 

3.4. Utilization of the Basic Supervisory Leadership S kills 

3.4.1. Conceptual Skill 

Table 7. Extent of Utilizing Concep tu al Skills 

Item 

J Enco;:; raic a~~d hctp- le-achers to 

I \"lew educational aCl1\"1l1C~ .!. 

sc :,ools as a whole 

I ~10 i~ate reachers to participate 111 

II actinues and decision which 

d p t!'rmll1e th fate of the school ._- ---,--I Allows eachers to par lcipatc In 

I th' prepaJ .lllon of school I ~ el 

poliCIes, plans, regulations and 

i the O\·cJall management of :;chool 
J 

C'peralJOIl 

Slgmficalll fI.1 (1=0.05 

Group N Mean 

Teachers 402 1.58 

Supervisors 55 2.09 

Teachers 402 1.74 

Supervisors 55 2.58 

Teachers 402 1.73 
--

Su pprvisors 55 2.00 

SD T 
-764 -4.626 

.776 

.825 -5.347 

.899 

-

Of Sig(2 -tailed ) 

000 
-155 

155 r 
.805 .863 '155 -t-ooo--
.863 I 

----.---- -

According to thr:: atove table item ,\, leacher and supervIsor r spondcnts \\ ere 

Hskcd aboul the c:"cLenl to which supervisors encourage and help t acher to view 

educational activilies in school a s a wh olc. R garding th is, lh calculated L-

value 4 .626 is grealer than 1.96 which wa l- critical value for two tailed Lesl 

aL df 455 and (x=O.05 Moreover , th e associated p- value to l h il m test i foun d 

Lo be less han 0.05 of significance. It could, lh r for, be conclud d that ther 

is significant slcltistical difference belwe n th vi -ws of lhe lwo groups. 
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TIlt' l'x\l'nl to which supervisors m()ti\'~\l<' 1 'Hchers to pnrticip.lle in cwtivities 

<\lid decision ",hit h d'Lcrmin(' Lh' fate of L1w school is consic\ rcd ill Table 7 

itclI1 13. ith rC C1ard to this, Ih ' cal uht,c! t- v'duc 5.347 is great 'r them 1.96 

\\Ill ieh \\ ~IS 1- -ritical 'due [or tv. a tailed t 'st at d f 455 and (1.=0.0 .. Mar ov'r, 

the '~sso 'j ted lJ '111.1 to th it'm I st IS found to be Iss than 0.05 of 

significan 

prllnar_ 

decision 

. It v\ ou Id b" therefor , eonclud d that sup rvi ors in Bor 'na Zone 

s 'hoob did not motivate teachers to participate in act ivi tics and 

which determine the fate of the schooL On the other hand, item C 

reveals v;hether or not supervisor allow leach rs to participate in the 

pI' paration of school Ie cl policies, plans, regulations and the over all 

manag ' menL o[ school operation. Hence, the calculated t-value 4.636 is grater 

tnan 1.96 which was t - critical value for two tailed test at df 455 and a=0.05. 

M~)reo"er the assuciated p- value of th item tC'st is iound to be less than 0.05 

level of ~ignifican c. It would be, therefore, concluded that there is significant 

slalistical difference between the opinions of the two group . 

SU1Jpcrting the above analysi , Griffiths (1959:9) as erted that concep!:ual skill 

rder to vi \"'ing the organization as a whole, recognizing how th VariOl..lS [unction 

of Lhe arganiza t ion d pend on one another, and how change in on part af~ ct all 

the olher. Similarl." Wh eler (1980:443) reported that supervi ors are expecl d 

to have a substantial breadth and depth of edu ational experience besides 

being well trained for their task. In order to set appropriate goals for his school 

ar.;hievemenL, the supervi or should be: a.ble to concepLualiz th environment, lhe 

seh~)ol and hi'lher own job. Mann in Alfonso (1984: 17) and T rry 11983:27 6) 

raised ~il1lilar points lhat conc~~ptual skill include~ tbe abilit r to vi ualiz th 

organlz8uon as a whole, La Se:C lh (big pictur" to nVlSlOn all I h vanO\l 

functions involved in a given iluation . 

u: 
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3.4.2 Human Relations Skill 

Table 8. Extent of Utilizing Human Skills 

I 
No I , 

Item Gro up 

T('a('h (' I S 

N 
-

10 ..' 

Mean so 
1.30 ')79 : 

-

T 

10.5(,3 

Of 

-ISS 

Sig(2-taild ) 

000 A I :\ppluHl'h teac h(,ls \\'Ith wa l ill 

I 
human rd<l llOn SlllP_-----c:--:--

B Con Icier the OPlIlI (l Il S o f th e s l nCf 

S lIpnv 

Teach e 

isol's 55 

r s 402 

2 .22 
-- - _. 

1.73 

2-:29 

7(J'2 

7<)7 

832 

1.856 455 000 

I a nd help th e m la ke part 111 l1I <1. ttc r s 

that nlf('('1 lh(' lr \\'ork and li fe 

S LlPCI V isors 55 

c 

l 

--rs ' 102 

-chool SlIpc rv isors 55 
-'--- - --
Igl11li('ant at ueO 05 

I 65 
--

780 

8 18 2 13 
- ---

'-1 .261 455 000 

BOlh teachers a nd supern ors were asked about their VIew whether or not 

supen'isors approach teachers with warm huma n rela tionship. To this end, th e 

calcula ted t- Ja lue 10.563 is greater than 1.96 which was t- critical value for the 

two tailed test at df=455 and 0.=0 .05. Moreove r, the associated p - value of the item 

t.:st is I-oune to be less tha n 0.05 level of significance. From the ~nalysi::; made 
t 

above , we can infer that the two groups of respondents have oppo::;ite views. 

As indicated in Table 8 ilem B, both groups of respondents were asked 

\\ hetlter or no( supervisors consider the opinions of the staff and help them 

take I1art in matters that affr::ct their v. ofk and life . Regarding thIS, the 

ealClll&ted t- va lue 4.856 ie; greater than 1.9 6 which '"as t critical value for the 

two tailc.d tes t at df 455 a nd 0.=0.05 Moreover, the ussociated p- value of th e 

item test is fou nd to be le ss than 0.05 level of significance. Therefore, it can be 

concluded that there is significant staLstieal diff rence between the t- test of the 

groups of respondents. 

ConcerDing supervisors' assistance to make teachers feel important to the 

school, the c::tlculated t- value 4.261 is greater than 1.96 v.hich wa t- crucial 

value for tne two tailed test at df 455 and (.(=0.05 Moreo~'er, the as ociat d p ­

value of th It'm test is found to be less than 0.05 I v I of s:gnificanc -. From the 

analysis, we come conclud' that supervisor and t acher respondent have 

opposite views . 
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\\m\{'vcr , SIIPI TVI'lOrS h;lVl to ;lppro<lC!1 elll t 'H('h 'rs with an understanding lh a t 

('(\cl1 h.:;ll ' ltcr hns sOl1le tiling he "ill do \ cll, hus ideas to ontribulc , is 

inlcrn;lcd in improvemcnt, is 'lbl ' to grow prof'ssionnlly 'md able to develop 

social uncicrst(\l1ding. 

In the light of the abo e ana lysis , Griffiths (1956:91) portrayed that huma n 

relations 'kills p rtain to the upcrvisor's ability to work effectively with people 

as a group member and to build cooperative effort with the team he I ads . 

imilarly, T r1' (1983:276) notcd that human relations kill includes thc ability 

to work with oth rs win cooperation, being ablc to communicate ideas and 

bclids lo olhers and know what ideas othcrs are trying to convey to their group 

membcrs. 

I n like manncr, pears (1955 : 164) noted that "A skill askcd of all superv1surs 

d8. ' is lha' 0[ 'working graccfully and effectivel~T with pe0ple individually al1d 11": 

group'. Similarly, Harris (1983: 11) identified that devcloping public relations 

as one of supervisors' tasks and portrayed that a supervisor should providc 

fo r a free no"" of information on matters of instruction to and from the public 

while sC .... 1_'ring o ptimllfYl level5 of imprcwement in the promotion of bett~ r 

insl rue ion . 

3.4.3 Technical Skill 

Table 9. E :;.:tcni: o f UtHizin!; Technical Skills 

No - ltem - -~-G-r-oup I--N'- I Mean '-SD-'l../-:-::-:T:-::--_t--::-D-::-f_ 

'''''p ",,' '" j" P"'P'""" "~ach'" _ _ _, --'02 i ~_2 _. 688 3 986 455 
I modern k!'~ In pl::r Suoervisors 5~ 1.82 I 
j ------ -------- - ._----+---
I Pro\ HiP IC , - 11, rs WI' h tl C 1s I I 

lI ee, S ;~' l .• 1SSI.;t·1l\ I' In scarchll1g Teachers 40", 1.63 

. ! ,ilc II",n n lll:: , h fhcul tll·s 01 P U I_ ~:S _ l.pe~i~~- 55 _ I 204 __ f 
I Hol d " I f'V'lI,lJ 111('1"11111;8 WII h ~ "1 
I V .. Ht H'IS 011 IS . 11 ('" !t k(~ err'cLive Tea chers I W2 1.66 I 
Ilill!t7.:I: lOl1 (If rll ' lI('II ,d I eSllurces, SupervIsors - l 55 1.87 ' 

I drlft' re nt 11l( ; .lOc\ S a nd tl'chnlques L 
I . 

ot lesson pn'S(:lllnllOl1 and 

I l' \ al u n::ol1 n,c'( hal1lsll.<; _________ I 

-772-1 

' . 

I 

.7<1 ", 
I 

-3741 455 

793 

.777 - 1.991 455 
---
.771 

-SlgJ,lhra:lI ilt ' t 0 OS 

I 
I 

I 

Sig(2-ta iled) 

000 

.000 

nUD 
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As il di 'at 'u in T'I1)lc 9 item A, both groups of r 'spond 'nLs were asked the ext nl 

to hich sup Tvisors help L ach -'r8 in pr paring mod rn lesson plan. R gardin g 

lhis, the calcuiaL d t- value 3.986 is gr 'ater than 1.96 which was t- criti cal 

v'lluc for the two l' ilcd test at df 455 and a=0 .05. Moreover, the associated p­

value of the item test is found to be less than 0.05 level of significance. Il would 

be, therefor, concluded that there is a significant statistical difference betw en 

the views of the Lwo groups . 

As shown in iLem B of the same table, t acher and supervisors respondents 

were asked their view whether or not supervisor provide teachers with the 

necessary assistance in searching the learning difficulties of pupils. To this 

end, the calculated t-value 3.741 is greater than 1.96 which was t-criticat value 

for the two tailed test at df 455 a1 d a=0.05. Moreover, the associated p-valuc of 

the item test is found to be less than 0.05 level of significance. It could, therefore, 

be concluded that there is significant statistical difference between the opinions of 

lhe two groups. 

In Table 9 item C, the responses of the two groups of respondents whether or 

not supervisors hold regular meetings with teachers on Issues like cffec;:ive 

utilization of material resources, different methods and techniques of lesson 

presentation and evaluation mechanism were observed. To this end, tile 

calculated t- value 1.991 is greater than 1.96 which was t- sritical valve fer two 

tailed test at df 455 and ~=0 . 05. Moreover, the associated p-value of the item 

lest is found to be less than 0.05 level of signifi::ance. This, indica.tes that there is 

significant stat.isti::al differ~nce between the opllllOns of both groups. 

Purlhermor , it was found out from the analysis that there wen:: no r oular 

meetings with teachers on the issues stated. 

In light of the above analysis, some writers like Lucio (1962; 205-206) 

revealed that technical skill engenders behavioral changes because this skill i 

based on specialized knowledge and scholarship. 
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II like 11l'lnner Mnnn in Aifullso (I CWI:17) has expounded th import811cC of 

t 'chili al skills in 'up'rvisioll. To him , it is this skill that is addresscd to the 

practical t 'aching and allows supervisors to intcrvcn ' V\ ith targ ted and helpful 

behavior to up grad the slandard of instruction provided. Supporting the same 

idea, Monolakes (1975:54) briefly reported that a major portion of the time that 

sup TVIsors pend as advi ors with teachers is in the technical domain. They 

dea l with questions about individualizing instruction 111 reading, keeping 

re~ords in decentralized classroom, stimulating creative writing on the part of 

students, or provIslODlng a science interest center with productive and 

worthwhile activities. 

In order to come 1...lp with a clear understanding of the issue t!1e researcher 

m;:'ld ~ an interview with teachers and supervisors whether Oi.· not supervisors 

give help to teachers using their supervisory skills. To this end, all teachers in 

the interview assured that supervisors have not been supporting teachers. 

However, contrary to teachers view, supervisors complain that they have been 

giving assistance 1.0 teachers using their supervisory skills. 

Hence, from the data analysis of Table 7,8,9 and an intervie\\' made one call 

justify that supervisors positively asserted themselves that ~hey skillfully apply 

the three management skills to their supervisory tasks they are in charge of. 

But, contrary to the above, teachers' views do not support ,-vhat supervisors claim 

In this analysis, the practical importance is that teachers' and supervisors ' 

v:ews are in ar: mverse direction, that IS, both have diverg~nt views on th{; 

application of the three basic supervisory kad~rshlp skills to the supervisory 

practices exercised in Borena Zone of sample schools. Hence it was assunled 

lhat. these divergent opinions may stem from the supenrisors lack of general 

knowledge and professional skills in the act of managing supervision programs 

in line with the expectations of teachers . 
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3.5. Techniques of Classroom Supervisory Procedures 

3.5.1. Pre- Observation Conference 

Table 10. Views on the Utilization of Pre-Observation Conference. 

r 
N~- - - Item 

A I 'UI)('lyisOls establish prc o\)serValll111 

I I conlerl'n 'l' Wll h t 'achers to Icach 

~ 
common understandll1g ann ngn'c'llll'nt on 

I thc obJcctlves of classroom obsl'n allon 

B u pcrvisors cxrun Jnc the lesson prepared 

by t achers before actual clas room 

observation 

C Supervisors motivate teacher IS create 

I awareness that classroom obs rvauon is a 

, helpmg pro 'css and not pan ot the tinaJ 

_ ~aJualion 
Igmflcance at u 0 .05 

-- -
Group 

TeachIT- -
-Su pcrvisors 

-
Teachers 

Supervisors 

Teachers 

Sup'rvisors 

-
N Mean SD T 

'102 1.89 .767 -2. 111 
-

55 2.1 1 .7 17 

402 1.76 .792 2.200 

55 1.9 1 .767 

40 2 1.65 .783 -2.132 

55 189 .832 

Df Sig(2-tailed) 
-

'155 .010 

455 -- -
028 

155 - .03~ 

I I 
As observed in Table 10 item A, teacher and supervIsor respondents were asked 

\\ hether or not supervisors esta blish pre- observa tion conference with teachers to 

reach common unde rs tanding a nd agreement on the objectives of classroom 

observation , Accordingly, lhe calcula ted t- value 2.111 is greater than 1.96 \\'hjch 

was t- critical value for lWO ta iled test at df 455 and 0..= 0,05 . Moreover , the 

associated p -value of the item test is found to be less than 0.05 level of 

signifIcance . It can be concluded that there is significant statistical diff rence 

between the respon se of the two groups. Moreover, the above ana l si 

demonstrates th a t supervisors did not establish pre- observation conference with 

teachers in Borena Zone sample pr 'mary schools. 

As sho·.vn in Table 10 item B, te-acher and supervisor respondent~ were a sked 

whether or not sup rvisors examm~ the lesson prepared b the cachers 

before the a c tual c la ssroom ob ervation. To this end, the calculat d t- valu ' 

2.200 IS greater tha n 1.96 which was t- critical value for two tailed te t at d f 

455 and 0..=0.05. Mor over, th associated p-value of the item test is found to be 

less lhan 0.05 I vel of significance, Henc , it can b can luded that t acher. 

disagreed on the need for examining the lessons prepared . 
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The r()ClIS of item 'or T;lbk lOis, \Vh 'Li1cr or J10t sllpcrvis)r' mot ivate l '(lchers to 

Tente.: a\\'~\lT1H": SS that 'l<lssrool1l obs rvuLion is n h 'lping proc 'SS and nol I Cl rt of 

Lhe fil1'~1 (,v ' Ilntiol1 . Accordingl , lh 'al 'ulaLeci t- val Ie 2.132 is greaLer than 

1. ) \Vhi 'h was t- Titicai value for two tailed t sL at df 455 and a=0.05. Moreover, 

the R' ociated p-valuc of th iL'111 te t is found Lo be lc s than 0.05 I vel o/" 

sianifiean '. Il could b , th refore, concluded that there is significant tatistical 

dilT r 'nee between the t\ 0 groups of respondents' response . 

From the anal ' sis of Table 10 it can b easily observed thaL supervisors rated 

th m clv a iitLle higher than did the teachers; that is, supervisors se m to claim 

that the' utilize t chniques of pre- observation conference in their supervisory 

procedure whereas tear.hers reported on the same that ~upervisors 8.rc saiel Lo 

have failed to keep V\ haL the claim to be, according to thf'ir vi ws . 

Related to pre-observation conference, earlier writers like Syndre 111 Harri . 

(1985:523) stated that pre-observation conferences are contract accompli hment 

bet\\ een a teacher and a supervisor regarding the purpose of the specific task 0 

be car6ed cut as a 8!agc of conference. Similarly, LoveE (1983: 154) c_pscribed pre­

observation onf .... r nce as one of classroom supervisors' procedure that fairh 

necessitates elaborated plan and clearance procedures for a better and. hea lthy 

classroom SL' pcrvisio:l. Picking the same idea, Harris in Gcldhammer (1 g80: 1 7) 

noted that the critical purpose of pre- observation conference as a checkpoint, \\'here 

important work is done prior to the main program to tart, is to provide a mental and 

procedur<.tl framework for the supervisory process of th supervisors. But these 

accounts 3cem to be kss ('0nsidered b the supervisors as tl1ey were confirmed by the 

data anal:,'sis in Table In, where it was observed that teach r ' views are ~igmfiC'antl 

different from ~hat of the :supervisors, respectively. 
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3.5.2. Classroom Observation Process 

Table 11. Views 011 the Utilization of Classroom Observation Process. 

No Item Group N Mean SD T Df Sig(2· t a ilcd) 

I A SUP('l nsol S U S(' obst''' allllll 

" ' SlrUI1I\'111 to coli ' ct elata on th e Teachers '102 .11 .6 10 0 .998 ISS .000 
- ---- 55- 2.05 .848 ll'sson hl'JllI', " HI ght S u pcrv lsor . 

I 
l _ 

B Sl P('I\'I SOl'S focu s on lhl' IS 'ue of 

['achers !t'adnng bchan llrs and Teach ers 102 190 .82 1 2.'126 155 .041 

IIlSIIU( IIOllUl Im pro\ el1l(' 11 1 Supl'I"v ,sors 55 2.71 .98 1 
---- - ---

C I helps the Sll pervisors to collect 

1 45~ I thl' Ilt'Cl'SS<lI, ('vide nc!' [h ,1\ Teachers 102 1.35 .704 2.2 10 .003 

I I 
mdlcalc ooth \\'eaknes ' and Supervisors 55 2 .20 .829 I 

I 

I I s:lenglh VhlCh can serve as a 

I P0ll11 oi cilscuss lOn d Uring post· 
I 

oos(> n at lon conference -L L 
D Supernsor<; s pe nd enough tim e 

, JI obsen 111g lh lea ch ers to Teach er .; I 1.85 .800 ·3 .392 .02.1 
I 
I S(,Cll'T \'"ild <lI1d relia b le cl"ld e!1ces Supervi sor:: T- 2 .89 911 I 
~-...... - - .J 

ignlficanl a u 005 

At can be observed in Table 11 items A, tcacher and supervisor respondents \\' r 

a sked whelher or not supervi ors llse observation instrument to collect data on 

Lhe lesson bcing La ughl. To this end , the calculated t- value 6,998 is areat r 

tha n 1 96 which \Va ::; t- critical value for two tail d test at df 455 and 0.= 0 .05. 

Moreover, thc associated p-value 01' the item test IS found to be less than 0.05 

level of Significance . From the analysis made above, we ean infer that the two 

groups of respondcllts have opp03ite views. 

The focus of item B of Table 11 is wh ther or no supervisors focus on issu s of 

t 'ac hers ' tcaching hehaviors and instructional improvement. rl'O this end . the 

calculated t - vaJu~ 2 . 426 is greatel' t.han 1.96 which was t cntical value fo r lWo 

tailed tes t at df 455 a nd (£=0.05. Morem cr, the associaled p-valu of th iLem le t 

IS found to be less than 0.05 level of ianificance . This how the disagre 'mellt of 

both groUpR concerning cla sroom ob ervation fo u ed on the issue of t a cher ' 

lcaehing l)(.haviors and instructional improv m nl. 
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()11 Ihe qlhcr hHlld, ill'lll ' rcvutls \\ ' IWtlH'f or not c lassroom obscrvCllion proc 'ss 

helps 11ll' supervisor to collee I the I1C 'essary cvic.ien 'C5 thnL indicatc both 

\\T<lkn '5S unci strcnglh "'hi h C"m scrve as a poinl of di, cLlssion during post­

obsL'rvalio1l. cone'r 'nc '. In lhis r gard lhc calculal d t- valuc 2.210 i gr 'al r 

Lln11 1.9 \ hi 'h vas t- rilical valuc for lwo lailcd l sl at df 455 and 0.=0.05. 

Morcov r, thc 'lssociat d p-valuc of th il m lest is found to be less lhan 0.05 

!e\'cl of significance. Il can be concluded t.hat there is sianificant statistical 

differenc betw en th vie\ s of the two groups of responden ts. 

As ShO\\'11 111 ilem 0 of the same Table, teacher and supervIsor respondents 

were ask d whether or not supervisors spend enough time on observing the 

Leacbers to secur valid clnd rcliable e-"idence.. In light of this, the ca1ct.Jated t­

value 3.39L. is greater than 1.96 which \Vas t- critical value for two tailed te tat 

df 455 a:ld 0.=0.05. Moreover, the associated p-value of the item test is found to 

be Ie than 0.05 level of significance. 

From the anal SIS made above, it eems that teacheI s markedly und rral 

supervisory behaviors of supervisors becau e it appears thal the supervisory 

behavior was not properiy t.:Llized to match the expectation of teachers. On th 

whole the view of teachers and supervisors seems to be divergent. 

1 eferring to classroom observation proce s, Smith (1964:367) reponed thai 

supervisors who are er' trusted with the responsibility of SUpe[\'l~ OI)' erVlCC, 

should better be able to motivate teachers in activi ies so as to caUSl; 

instruction21 impro emcn~. 'imi~arly , Curtir.. (1968:67) reported that there i n~) 

substitute for it is clas rOOlll observation for only by thi tnal uper'l ~or~ can 

gam the first hand knowledge, and exp rienc necessary to P' I ticipat 1I1 

improvement. According to Harris ( 1963: 93) th rno t common use of 

classroom observation process 1, to help teacher Impro b,- id nnfyina 

specific needs to alisfy I achers' professional and p ronal demands . 

T' 
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3.5.3. Analysis and Strategy 

Table 12:Views on the Utilization of Analysis a nd Strategy 
I 

No Item Group N Mean SO T 

I '2(, I 

Of 

455 

Sig(2-lailcdl 

(j()O I A SUpl'IVI~nl' I ('('m(\('(\ .tppl'opnat(· 

data dunn!,: oiJs('I\atlon 

Teari1el S 

Sll P<'I \,1~1l1 S 

·1 ()2 
--

~5 

1.6<) 7cJS 
- -

2 . 15 780 

B 

c 

o 

F 

G 

'upe!'''1 01S "Ilo\\, the tl'a( hCI S 

access 10 data lhm werc coller'ted 

dunng the obsen'auon 

Teachcl's and 1I1ll'I-V ISOI'S <lIHlIyze 

thc teachlllg Iearntng pron" 

I 
Teacher and SUP('~"lsors cllSCUSS 

thc congrucncles and 

I cllscrepanClcs that may (,:-'Ist 

between what til ' supen I~OI S n a\'(~ 

document('cI 
-4--------------

SuperJls:>rs encourage leachers to 

proVIde suggf>st!ons or Ideas 

regarc!tng possible alternatlvc :>r 

changes that should be consIdered 

in thc new fulu re 

Super\'lsors and teachcrs discuss 

the ruternati,·cs pro\'ldcd 

I SupervIsors and teachers agreed 

on the Ile\\ method or ll'illegy 
I --l-__ _ 

Ignir.cant at u ~ 0 .05 

-- - - -
Te~lch('ls 102 

--Supel "Isms 55 

i-Teachns - -
-102 

--- - ---
Su P('I vi so rs 55 

1-.- --
Tcach('rs -102 

-:::-
Su pervlsol'S "'5 

~chers 4C2 
f------

Sup r\'lSOIS 55 

f-=---- .-
Teachers 402 
---- ---

UpCI'\'lSOr 55 
-- - 1402 Teachers 

Sup<:r"lsors 55 

1.67 801 1816 455 000 
--

2 .22 .762 

J 
1.65 779 
-- -
1.71 .799 

1.53 714 

2.3 14 

-4.012 000 455 
--

1.95 .803 

1.63 7~1 ~ r-is: .. 2 .25 

000 -5956 455 

-r 1.83 .782 

2.02 789 ; 
1.72 .7~~ 
2 .15 I .737 , 

- 1 991 455 1 032 

-4.054 1405 i 000 

1 __ 
l'.s can ~)e observed in Table 12 item A, teacher and supervisor r~spond nts w 'rc 

a~ked whetr..er or not sup rvisor- 'recorded appropriate dat8. during ob crvau on . 

In this respect, the calculated t- value 4.261 is greater than 1.96 whi 'h v,'as ,­

critical value for the tv. 0 tailed test at df 455 and a= 0 .05. Moreover, ltl· 

associated p- value of the item test IS found to be less than 0.05 Ie el of 

significa:1ce. It can be , therefor, concluded that Lhe[f~ i significant tati ti cal 

difference I)etw en he two groups of respond nLs're pons . 

The focus or it 'm B of Table 12 is on whether or nOL sUlJ rvisors allow LIt leacher 

access LO data that wer collected during the observation. To this end. the 

ca lculated l- value 4.816 i~ great r thall 1.96 which was t- critical value for r~:o 

tailed t st at df 455 and u= 0.05. Mor over, the associat>d p - valu 01 th item 

test is lound to be less then 0 .05 level of s ignificance. Th n, it can b (on 11..1 led 
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111:It Ihen' IS SigllifiC'lIll Sl"llis lic· ll differcnce hclwc(,ll tl (' views of 111<' 

rcspon(il'i1ts or tilt' two g roups . 

On the 011\('1' 11,\11(1, ilem C, l' 'v "tis whether or not tea'h rs and sup 'fVlsors 

'1ll'lly%' til lC'<1ching I Clfnin fY process. Hence, th· ca lc ulated t-value 2.314 is 

Dr ater than ].< J which '"vas t-criti al valu for two tail d te t at df 455 allci 

u=O.O . Moreo\' '1", th' associat d p- valu of the item test is found to be less than 

0.05 I v I of sioni fi nc. Thu , it can be concluded that there is significant 

tati tiell differ 'I1C betwe n the views of the two groups. 

A can be obsen'ed in Table 12 item D, teacher and supervIsor respondents 

asked whether teacher and supervIsors discuss the congruenele and 

d~ crepan ies that may exist b"tween what the t achers thought occurred and 

what 1 he supen isors have documented. To this end, the c&lculatf!d t- value 

'1 .012 is gr at r than 1.96 which was t- critical value for two taaecl ks~ at df 

455 and (1=0.05, which indicate the existence of ignificant statistical dig rence 

between the view of both groups. 

Here, in item E both teacher and Upf:rvlsor respond nt were Cisked whelhe r 

or no t sup rvisors encourage teacher to provide suggestions or ideas 

regarding po sible alternatives or changes that should be considered in the new 

future. Regarding thi , the calculated t- value -5.956 i gr ater 1.96 I.vhich vas 

t- critical v'alue for two tailed test at df 455 and 0:=0.05. Moreov r. the 

a ssociated p - value of the item t st is found to be lcs than 0.05 I vel of 

~)grlificance It ca n oe, therefore, concluded that, ttere i sigrLificant. tati ~ lict. 1 

diffe rence be ween the views of the two groups . 

In Table 12 Itr.m F the response of the two groups of re pondents c"nc mIllg 

wh"lher or not supervisors and t..,ach rs di cuss on the altern2.tiv s p::ovid'c <:tIC 

ob e 'ved. To this nd , ~he calculated t- value l. 99 1 is greater than l. 9 v, hich 

\Va t- cnt i al alue for two tailed test l df 455 a nd u=0.05. MorcO\ · r, lh ' 

associat 'd p- value of th· it m t st is found to b les than 0.05 Ie el o( 

siDnificance . This shows that there is no agr ement belw en groups on lh i sue 

sLated. 
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No 

• A 

B 

• C 

• 

As shown in the same table item G, teacher and supervIsor respondents were 

asked whether or not they agree on the new method or strategy in the 

analy is or strategy stage. To this end, the calculated t-value 4.054 is greater 

than 1.96 which was t-critical value for two tailed test at df 445 and 0.=0 .05 . 

Moreover, the associated p- value of the item test is found to be less than 0.05 

level of significance. Il can also be also concluded that there is significant 

statistical difference between the supervisors' and teachers'views. 

In light of the above analysis, Glodhammer (1980:370) revealed that analysis IS 

helpful to make sense out of the observational data, to make them intelligible 

and manageable, as a strategy to plan the management of the supervIsIon 

conference to follow, that is, to determine what issues to treat, which data to 

cite, what goals to aim at how to begin, where to end, and who should do 

what. 

From the analysis of Table 12, it can be observed that the teachers and 

supervisors have rated differently. As is true in the case of the analysis of the 

above findings, though teachers do not seem to be comfortable with the task 

accomplishment of the supervIsors, it can be seen that supervisors rate 

themselves with some what better views about their task accomplishment. On 

the whole, the views of teachers and supervisors seem to be divergent. 

3.5.4 Post- Observation Conference 

Table13. Views on the Utilization of Post- Observation Conference 

Item Group N Mean SD T Df Sig(2-tailed) 

Supervisors hold post - observation 

conference with teachers and 

concentrate on where the teachers Teachers 402 1.66 .803 -2 .565 455 .018 

stand in performance and the way Supervisors 55 198 .764 

and means of improving it 

Supervisors focus too much on 

weakness and little or nothing on Teachers 402 2.01 .749 -2.031 455 .031 

strength of teachers Supervisors 55 1.68 .738 

It is carried out in order lO 

compare learning outcome with Teachers 402 1.46 .703 -5.896 455 .000 

the actual outcome and arrange for Supervisors 55 2.07 .836 

Improvement 
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/\s '(HI ob::; 'rvee! in ruble I, iL'm /\, teH h 'r ;\l1d sup TVlsor rc<;pondcl1ts were 

a 'ked "vh'ther or not 'up'rvl ors hold po:-;t - ob:-; 'rvatiol1 cOl1fer n(" wilh 

l '(1 '11 'rs nnd '0 I1C<..' 11 Lntlc on \\'h re t h ' tea 'h 'rs stand in p rform' ne and lhe 

\Va ' 'lnd mans of impro ing it. In this re p 'el. the alculal d t- value 2.565 is 

grentcr lh' n l. 96 \\'hi 'h was l- critical value for two tailed l sl at df 455 and 

a.=0.05. Moreov r, th a, sociated p- value of lh item t t i found to be Ie s than 

0.05 I v I of significanc . lL can be eonclud d lhat there is significant tali tical 

differcnce betwe n the views of the aroups. 

In Lhe' same tabl item B, supervisor and teacher respondents were asked 

whelh r or nOl supervls rs focus too much on weakness and little or nothing 

on the str r..gth of teachers during post-obsC'(vation discussion. With regard to 

this, the calculated (-value 2.031 is greater than 1.96 which was the t- critical 

'/alue I-or two tailed lesl at df 455 and a=0.05. Moreover, Lhe as ocia~ed p. value of 

the ilem lest is found lo be less lhen 0.05 level of significance. Thus, il can be 

concluded that Lhere is significant stalistical difference between the views of the 

two groups. 

Re!?,aro.ing item C of the same table, both groups of respondents were asked 

\\'hether or not supervisors made compari on between the expected learning 

oUlcome and the actual outcome and arrange for the improvement . In this 

respect, the calculated l-value 5.896 is grealer than 1.96 which was t-erilical 

value lor two tailed test at df 455 and a=O.05. Moreove-r, the associated p­

value of the ltem lest is found to be less thell1 0.05 level of significanc{;. It can be 

therefore , conclud~d that there is significant slatistical difference between the 

uplmon of the gcoups . 

In light of the !orgoing analysis, eadier scholars l~ke Pajak (1989:210) 

uggested that !=,ost observation conference is a conference ssion which 

focl.) 'cs on consistencies and discrepanci between the ideal image and the 

actual nactment of the lesson. It daIs with the planning by cone rned leach r 

for a future lesson that incorporates mutuall agr ed upon changes. imilarly, 

Snyd r in Harris (1985:52) des rib d that po Lobs rvation sup rvi or' rVIc IS 
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,\ jOilll '111;11\'~i~ o\" the usc\" tlncss of" th' foregoing observation results. 

't)n~('qu 'nLl. llarrow (1985 : 1 )0) not cl points of high importane in clnssroolll 

ol s'rvntion le ·hnique. I k maintains that the ffi'in purpose of the post 

observation is to det 'rmin 'lh follow up activities th' t ar ' us ful in rccording of 

d' ta analysis, ' plan for fecdback to th teacher. 

In ordcr to substantiate the data the rescarcher interviewed both group of 

r spond nt \-vh ther or not superVIsors employ classroom supcrvisory 

proc dures. Teachers responded without any hesitation and asserted that 

supcrVIsors did not employ techniques of classroom supervisory proccdures. 

However, contrary to teachers' respons~ supervIsors claimed that they employ 

tcchniques of classroom supervisory procedures. 

On the \ hole, thc over all implication of the above analyr.is is that supervisors rated 

lhcmscl\'es highcr than did the tcachers; that is, supcrvisors seem to claim that thr::y 

employ techniques of classroom supervisory procedures in their supervisory endeavor, 

whcre&s teachers reported on the same that supervisors are have failed to be what 

they claim to be . 

From th..! analysis so far made. it appears that teachers markedly underrated thc 

supcrviuo;-y tCl.-hniques of sLlpen·ision becaus"! it wa nut managcd ·in a way teachers 

want it to meet lheir satisfaction and supervisors lack experience and proper training in 

supervision . 
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3.6 School-Based Supervision 

Table14. Views on Scho ol Based Supervision 

No Ite m 
SltH) A School based SlI]l('l vi 

practiced at I he schoo I 
was lJell1g 

---
B School based -;;1I pCI v-iSIOIl I' preferable fOI 

It'adl"IS SUPPOIIIVC S ('I vit't' 
-

sian encoll rag(~s C School based upcrvI 

teachcrs to 1111 pro\'(' II lClr profession 

.- -
1--_ Group 
~h('r:s 

Su p('l"visors 

T 'adlel S 

---- -
SLlp('rvi~ors 

Teachers 

rs' . 1I pervlsors 
-- -- ---1-,---' --

slon IS d01l1111ated by o School based SUPCIVI 

the prillcipal of Ihe sc hool 

E ~chool based su pervi 

lindmg endeavor 

sion is a fault-

F School based SlI perv ision f:>cuse~ only or, 

.~ ~~c weak points or,lhe 

School b::t~ed llperl'i 

G 1_ the strong poin s of th 

teachers 

sian focuses only on 

e teachers 

H I SchOOl based supcn 'Isors lack the 

j n cessqry ~kilL ·0 C'l nduct supeivisury 
aCUVltJes 

! - School based s-llpervi SlOn encourages 
I strong group morale an 

_L~to an eITecli\'e ,e<un 
_. 

d unify teachers 

sion IS J School basc'd ~lIP 'rvi 
forgmg teacher pnren 

essential in 
t partnershIp 
--------
c supe l vised by any 
SlOnaJ colleagues 

K Teachers should not b 
I olher th:U1 Ihelr nrofes 

Slgmficanl at a~ 0.05 

T achers 
t-:---- . 

Su pernsor:; 

Teachers 

Supen'isors 

Teachers 

Supervisors 

Tearhers 

Su pervisors 

Teachers 
Supervisors 

----
Teachers 
Supen'isors 

Teachers-

I Supen'ison, 
----
l\:adlf"rS 

SUI:!:IYisors. 

-
N Mean SO 

402 2:33 7()1 
!'is 2.40 .777 

T ----
941 

Of 
455 

Sig(2 ·ta~lcd) 
;)'1,1 

402 -~2 .73·1 .828 455 
SS-. 

402 

55 
---

402 

55 

402 

55 

402 

55 

402 

55 

402 
55 
---

2.4 '1 ()31 

+:E~~: -
.86 I +--:::2-=.9:':::9-:::9-+-:4-;:-5::-5 - I ~003 

.788 

2.1S 

~-:29 
- 1.80 -

-
2.16 

- l.160 455 .217 

1.6') 
-1.64 

2 .59 

1.83 
-

1.5/1 
---

1.62 
- --

1.84 
2.43 

I 

~: :~~ 
1.762 

I 

I 716 

.7117 

.457 

2.134 

-. 751 

455 

455 T .002 -

I 
455 .453 

1'57 -t----t---1-- --
.842 2.8:l2 455 : .OCA 
.8 1 1 

55 2.44 
1.704 
I .714 

.755 45::> . 99 ~_ 2.50 

----_'""I -c. -=-, :-:1 7=--+--4-:-.=-7 4-:-8=---!--:4-::5-=5--6-00--- - . 

.. 790 
402 1.58 -
55 2.07 

4J2 I 1.76 !Tag 1.90 455 42-1 

55 1.66 -
J. .72 1 _'-__ --'-_____ _ 

__ As can !Je observed m Tabl 14 iLem A, leacher and upcrvisor respondents wcre 

asked whcther the school based :supervision was being practiced at thc school 

ievcl. In this rcspect, the calculated t- value 0.941 is less than 1.96 which was 

l - crilical value fcr two tailed test at df 45 and a= 0.05. In addition lhe 

associated p-vnlue in the item test is found to be greater than 0 _,)5 level of 

• significa!1cc, which indicates the existence of insigf.ificant statistical differ~nce 

between the "iews of boto groups. Thus , it can bc ccncluded that both groups of 

rcspondcnts agrced that school-based supervision was being practiced at the 

school level in the area under study_ 

The focus of item 8 of Tablc 14 is; whetht::r school-bas d supcrvision is preferable 

ror teach rs' supportive scrvice . To this end th calculatcd t- value O. 828 is less 
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Ihal1 1.9b which W'l!,) \- 'rili 'al valLI for Iwo lclil d t 'sl al df 455 ancl (I. =0 .05. It 

t'i.U1 b> th -rcfore 'ondud d that Lh r' is no 'ignificanl st~ Lisli al differ 'net' 

bel\\' 'en lh t\\'o groups of r sjJondents' r'spons . 

On the oth r hand, it m ,r 'v 'als wh ther or not school-based supervIsion 

'11 'ou rag S Leacher to impro\' their profession. Hene , the calculated t- v lu 

1.160 is les than 1.96 \\'hieh \\'a t- critical valuc for two tailed test at df 455 and 

a=0. 05. The a ociated p- value test is greater than 0.05 level of significance, 

\,vhich indicate the existence of insignificanl slatistical difference between the 

views of both groups: Therefore , both groups of respondents agreed that school 

based upervision encourages teachers to improve their profession in Lhe 

ampl~ primary school of Borena Zone. 

As ~how in item 0 of the same table, teacher and supervisor respondents wer2 

8skcd whether school based supervi.:>ion is dominated by the principal of lhe 

school. In light of this, the calculated l- value 2. 999 is greater than 1.96 which 

was t-crilical value for two lailed test at df 455 and a=0.05. Moreover, the 

associated p- vabe m the item test is found to be less than 0.05 level ot' 

significance . It can be, therefore, concluded that there is a significant tati tical 

differenc~ belween the views of the two gro·ups. 

In the same table item E, teacher and supervisor respondents were ask d Rb0ul 

their view concerning whether or not school-ba d supervision is a fault- finding 

endeavor. The calculated t- value 0.457 is less than 1.96 which was t- critical 

value at df 455 and a=0.05 The associated p- value of t-te t i greater :han 0.05 

level of signif~cance. Therefore, it can be cor..cluded that teachers' and supervisors 

have imilar ws. 

As shown in item F of the same table, teacher and supervisor respond nts were 

asked about th ir view on wheLher or not s hool-ba d supervision fOl,.;uses onlv 

on the weak points of the t acher . With regard to this, the calculated t- value 

2.134 is great r than 1.96 which was th t-critical value for two tail d test at df 
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'\: ~) ,\!lei 0: (j.O . Tlw (lssoci(lLcd p-vnlLl "Iso 111 the it '111 l st is found t) b' less 

Lhan 0.05 1<'\'(.'1 of significanc '. It. "\0 1)(' concluded thal ther' is significr\l'1t 

slnt ist iC'll diller 'nc' bel w ' 'n tea 'hers' Clnd SLIp Tvisors' vi w. 

As ~;an bobs rv d in Tubl 14 it 'm H, teu h r and supervisor respolldents were 

asked about Lheir Vle\,v on \\ h th r or not school-ba ed supervisors lack th' 

n ce sary kill to conduct up rvi ory activiti s. Accordingly, the calculated t­

v'llue 2.8_2 is areater than 1.96 which \\ as the t- critical value for two tailed tc t 

at df 455 and 0:=0. 05 . Moreover, the associaled p - value of the test is found to b 

Ic, S than 0.05 Lvcl of significance. It can be concluded that there is significant 

s 'ltisLica! difference bclwe n the opinion of thp. two grnups 

T achcr and upervisor respondents were asked about their view on whethcr or 

not school L~asec supervIsIOn encour83cs strorlg group mor3.1 3.nd unity of 

tcachers into an effective team. As can be observed in Table 14 item I, the 

calculated t- value 0.755 is less than l.96 which was the t- critical for two 

Lailcd test at df 455 and 0.=0.05 . The as ociated p- value of the item le t found 

LO bf' £:;1 eaL-;r than 0.05 level of significance, whier, S~lOWs thal there is no 

s'atJsl1r:al differcnce bctween the vi ws of teacher and supervisor respondent . 

A " can be ::)een in the same table item J, teacher and supervi or respondent 

,'cvealed their views concerning whethcr or aot school-based supervision IS 

cs 'nt;a1 in forging leClcher-parent partn"i' 'hip. The calculated t- value 4.748 

greatcr I.han 1. 6 which was t- critical valuc at df 455 and 0:=0 .05. ThL s th 

views of tea.;hers and supervisors ar diffcrcnt. Moreove.', the associated p- value 

in the ilem tC3t is found to be less than 0.0::1 level of ...,ignificance. H nee, it \..~an b 

concluded hat Lhere is significant statistical differenc between the responses of 

1 he two grGup . 

In thc same labl item I , Leachers and supervisors were asked about their vi w 

on whcth r or not teachers would lik to be supervised by chool upervi ors. The 

calculated l value 1.90 is I ss than 1.96 which was t- critical value at df 455 and 
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(i 0.0'-. At the :,nl11(' time, t\1v nssociated p v'llul' in the it '111 tcst is fOllnd to he I{'s 

li1c.1n 0.05 lev'l of signifil'H II T . 1L would be th n con 'Iud 'd that (h TC is 

insignifi 'ant 'l' tisLi 'HI diffcn.'llc' bctw n th' views of Lh ' groups, 

From th · for goinb analysi, with regard to it m A, B,C, E, I and K 

insignificant tatistical differ 11 was observed between the opinions of th ' two 

aroups. However, wilh rcgard Lo item 0, F, Hand J significant 

difference was obs r\' 'd b L\\'een the opinions of the two groups . 

statisLical 

With regard to school -based supervision, the writer held an interview with t acher 

nd supervisor respondent. To this end, teachers replied that although school ­

based upervlslOn " 'as being practiced 111 their schools, it wa domin ted b-

school princip'ls, who fo used on the weak points of the teacher and 

supervisor~ lack the necessary skills to conduc~ supervisory activiLies. 

3.7 Problems of Supervisory Activities 

3.7.1. Competence of Supervisors 

Table15. Views on the Competence of Supervisors 
-~f----- .-----

I I Item Group N Mean SD , T Df Sig(2-tailed) 
L-

A 

I 

B 

I 
I 
I 
I-- _ 

, e 

I L __ 

I Supen .sors are competent enough ;-
-----

I to give technical and othel su pport Teachers 402 l88 786 2 .5l3 455 I 0<15 

I to tcac.ncrs Supervisors 55 2. 18 .832 
'1-------- --

1.73 J- 78l 

----
, upen'ISQr .U'C capable en ough to 

snoulder responsibilities arl smg Teachers 402 2 . l12 1 455 03 

from technologi cal change~ S'J p(! rvisors 55 1.98 .806 _-.1 
Workshops alld seminars were not 

I 

1.908 J 455 arTallged for .iLlpcrvisors to enable Teachers 402 1.73 754 542 

I them to work cflic;cntly Supervisors 55 1.6~ .74:' I _ __ 

Sign'fical1t at a cO OS 

As indicated in Table 15 item A, teacher and supervisor respondent \-vere 

asked about th ir view on whether supervisors are competent enough to give 

technical and other support to teachers. In light of this, the calculated t- valu 

2.513 is greater than l. 96 whieh was t- critical valu for two tailed te t at df 455 

and a=0.05. Th as ociat d p- value of the sam test is 1 ss than 0.05 lev I of 

significance. Which means there is no agr em 'nt betw en both groups lhat 
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!SlIperVlsors ' rc not '011lPCt ' lll 'l1()ugh to glV > l 'chnieul and olher support to 

L <1ch'rs. 

On the oth ' r h 'l1ld, iL III 8 lTVC 'lls wheth r or nOl supervisors a rc capabl nOl1gh 

to hould r r sponsibilitics ar ising from t ehnological changes. Regarding this, 

lh alculaled t- \"due 2 .142 is gr ater than 1.96 which was t-critical value for 

Lv. 0 tailed te t df 455 and a=0.05.Moreover, the associated p - value of the it m 

test found to be lcs than 0.05 level of significance, \\'hich shows that ther IS 

talistical diff r nee b tween the opinions of both groups. 

Teacher and super i-;or respondents wee asked about their VIew or. whether or 

not workshops and seminars were not arranged for supervisors to enable them to 

wo;.-k effici nlly. A can be ob erv~d in Table 15 item C, the calculated t- value 

1.900 is less than 1.960 which was t- critical value for two tailed test at dl 45:=> 

and a=0.05. Moreov r, the associated p- va!ue of the item te t is found to be 

greater than 0.05 level of significance. Then, this shows that there is insignificallt 

tatistieal difference between the opinions of both groups . Moreover, both teacher 

;::md supervisor respondents revealed the none existence of workshops a nd 

seminars for supervisors to upgrade their skills . 

From this analysis, we can, therefore, conclude that supervIsors In pnmar)' 

schools of Borena Zene were made to be involved in difficult task of supervision 

without having Qny prior lrair:ing. 

Supplementing the same idea, Heyel (1965:95) reported that developmg 

l...lnderstanding a!1.d wisdom in many areas, being abl to make value judgments 

and achieve a high degree of competence is an irr:portant fa..ce~ of supervi ion. 

Similarly, LUCIO and McNeil ( 1962 :22) stated that th tasks of th s hoois 

beeom mor numerous and varied, v. hen supervi ors inereas in number and 

kind . 

8"' .' 



No 

IA 

!B 

• h , 

L 

• 

• 

• 

• 

3.8.2. Financing 

Table 16. Views on Financing 

Item Group N Mean SO T Of Sig(2-tailcd) 

- - --
Adequatc budg\'t was alloc;Itl'd fOl '102 '2.56 .752 2 .02J 455 007 

--- . 
sll!lt'rVISlOn progralll 55 \.67 . 747 

- -- - - --- -
llpl'I'VIl;or' II' 're c1iscourngt'd by 

the amount of budget allocatcd fot 402 1 72 .820 -5 .847 455 000 

super I Ion program 55 240 .760 

upcrvlsors lIscd prop\'1 II the 

budget that \\ it allocatcd for Teach'rs 402 1.80 .8'19 --1. 5'1 5 455 .000 

I supen'ISlon progrnn~ Supervisors 55 2 .35 .775 

Significant at (.(~ 0 .005 

As can be observ d in Table 16 item A, leacher and supervisor respondents 

were ask d whether or not adequate budget was allocated for upervlslon 

program. Accordingly, the calculated t- value 2.023 is greater than 1.96 which 

was t-critical for t\Vo lai led le tat df 455 and a= 0.05. Moreover, the associated p­

value of the lest is found to be less than 0.05 level of significance . It can be 

concluded thal there is significant statistical difference belween the responses of 

lhe tW0 groups. Furthermore, it was found out from the analysis that adequale 

budget was nol allocal cd for supervision program in the sample primary schools 

of Boren a Zone. 

In Table 16 item B, the responses of the two groups of respondent3 concernmg 

whether or not supervisors were discouraged by the amount of budget allocaled 

for supervi ion progr'a m are obse!\Ted. To this end, the calculated t- value 5.847 is . . 
greater than 1.96 which was t - cr;tical valu at df 455 and a= 0.05. Moreov~r , 

the ass0cialed p- value of tht; test is found to be less than 0.05 level d 

s~gnificance . Therefore , it could be concluded that there is significant talislical 

difference between the views of the two groups of respondents. 

As indicated in Table 16 item C both groups of r spondents were asked whether 

or not sup rvisors properly used the budget that was allocat d for supervision 

program. With this regard, the calculated t- value 4.545 is greater than 1.96 
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wl1\('11 WllS I -ITilicnl v,lluc ror two Inikcl tcst HI 11'155 Clnd (/. = 0.05. 'Ihl' 

' lSS0 'int 'd I <due or lh ' SHl11C le~l is I'ss the\ll 0.05 level of' signiricance, which 

mum' til n.. is 110 'lgrc 'mcnl bcl\· ccn both groups. 

R latcd to finan ing oth r aUlhoritic uch as Harrison (1968: 16) slated lhal 

through int llig nt polling of resourc ,induding knowledge of teachi:1g and 

1 arning, man_ mind have be n abl to solv what individuals alone could not 

ha tad'led. 

3.9.3 Views of Teachers on Supervisors 

Table 17. Views of Te achers and Supervisors towards Each Other 

L~~ ,-=-_=~ - ~~m -
I A TeachLrs pc'rCCI\'l' supcn 

-- - - - -
Grour N Mean SO T Of 

-
Ils)()n as a 

I fault I,,,dmg rathn lila n a Teachers 402 1.78 .78,+ -370 455 
I I 

helpmg 

Supervisors 55 2.20- .303 

I 043 
! LJ aCl1\'1ly r---I B ; TeacJ.cr~ dislike to be 

i by educa Ion office sup 

supervised 

ervisors 

Teachers 402 

Supervisors 55 

188 .87S -2.235 455 

2.05 .823 
I ,­

C 
---- ---

1I pervlson; percel\c te 

thclt' II1fLllo r rmher thru 

profeSSIOnal colleagues 

-
<'chers as 

I as T achers 

Supervisors 

r\'lsors as Teachers 

402 2..1 .871 2037 I 155 ! .027 
I L-___ _ 5- 1.65 .782 

402 1.71 .877 -2.850 Tea .. hl'! l- percl'lvc supe I 005 

_~_~n._c_'J_m_pc_.(ent ~or th' I)_O_S_O __ ~ superv_Is_o_ls_---<1 ~~ ~1_-'-.7_9_9_.J....... ___ ~ __ ....1.1 

i--=::35 

iti n --
Ignilk>UH at u = O . O~ 

As can bc observed 111 Table 17, item .\, teacher and supervl~or respondenls 

\vc"c asked \AI hcthe:- or not leachers perCClve SLl.pCnTlSlOn as a fault finding 

rather Lhan a helping aCLivity. Accordingly, the calculated t- value 3.201 i· 

greal r' han 1 .96 which was t- c!"iti a l value at df 455 and a= 0.05. Moreover, lh , 

a~sociaLed p - value of the test i four!d to b lcs~ than 0.05 , Th refcTe it can b 

condud~d that therC' is significanl sl8.listical di ffe rence b tween the opinion~. or 

thc LWO groups. 

The focu of it m C of the sam table is on wh ether or not ~upervi or perceive 

lea hel S as their in~ rior ralh r than as lh ir professional colleagues. Accordingl " 

the calc1-llated t- value 2. 037 is greater than 1.96 which wa t- rili a1 value at df 

455 ana u= 0 .05. Moreove r, the associaled p- valu e of the t st i found lO he 1 s 
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thun 0.0, lev I of signifi 'ant slatisli 'al differene ' b 'Lwe 'n the Opll110nS or th ' 

groups. 

As hO\,VI1 111 th arne table item 0, teacher and SUI erVlsor respondents were 

asked about their iews about wheth r or not t, chers p reeive supervisors as 

in ompctent to th position. With this regard, the calculated t- value 2.850 lS 

greater than 1.96 which was t- critical for two tailed test at df 455 and (1.= 0.05. 

The associated p- value of the it m t st is found to be less than 0.05 level of 

significanr:e, which shows that there is statistical difference between the 

opinions of both groups. 

Thus, from the above analysis it ould be conduded that supervisory activities 

wee impeded by the absence of competent supervisors, lack of funds and the 

negative attitude b tween teachers and supervisors . 

In order to ..:.ubstantiate the data the writer raised questions for both group of 

respondent::; during the group discussion session. Teachers revealed that, th 

impeding factors of supervisory activities in their area were absence of competent 

supervisors, and the negative attitude teachers and supervisors have to each 

other. Supervisors on their side said that insufficient fundmg and the negative 

attitude teachers and supervisors have towards each other were the impeding 

factors 0: supervisory activities . 
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CHAPTER FOUR 

4. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

4. 1. SUMMARY 

This re, careh \Va 'onductcd 111 Oromia Region, Bor na Zon pnmarv schools. 

Th' purpos of this survey tud was to iden tify the curren t practice and 

problems of instru t ional supervision operating in th 'sampl primary chools of 

Bor na Zone. The stud was conducted in seventeen primary schools found in 

four woreda 

The subj t of th tudy were teachers and supervisors. The sources of data for 

the study 'ere gathered froIT! primary sources. The researcher employed IT'ulLiple 

methods of nata colleclion because it helps the resean:her to combine Lll ~ 

strength and amend some of the inadequacies. Hence, questionnaire, inlervi w 

and focus group discussion v'ere used to gather data. 

Out of a random sample of four hundred 2.nd fifly pnmary school teac!1ers. 

four hundred and two of lhem (89.33%) filled in properl and return d th . 

questionnaire. Similarly, out of sevenly lhree supervisnrs, fifty five (73.34%) fill ci 

in and relurned the q1lesti(mnaire. The data obtained \\'ere anal 'zed v,iLl 

percentage and t- test in computer assisted program. According to the result of 

Lhe dala analysis the major findings are summarized a . follows: 

4.1.]. As the compf'ted resLllt of t-te~ts pointed out, both teache~·s and 

5uperVl ors havt: d itfercnt views on the utilizd.lion of the pl~rpo~(' of 

sup rvl iO!1 . It seems that supei:visor v . .' ('rc not capabl 111 Lh- .ir 

supervisoly profes ion to utiliz th e purpo es of sup rvision and v,'ork 

'vYith teachers in a manner that is supposed lo be. Th y \.vere nOL in '1 

position lo conv inc teachers even tough Lhey all work for simiiar 

educational goals . 

0, 
0/ 



• 

• 

• 

• 

• 

• 

.. 

13('t'~\l l ,'t' or sllpcrvisnr-.;' 10 \. I roft ssion'll competcncy; they wcn' Vil'\\'Cd b\ 

k~ll'htTS ns lenders \ 'i l h cldi ' i nt I 'ading ability towards bel tel" 

pcrrnrnmn 'C. 110\" 'vcr, us indicated 111 the finding. supervisors w T(, not 

n ar' of this d 'fiancc and fail d to be eapabl in managing their 

upervisory dut . . 

4.1.2. Th r spons • of leachers and supervisor on the utilization of upervlsory 

rol and functions reveal d substantial statistical differene between 

them. Supervisors rated themselves as if they perform the tasks very well. 

Furth r, they said that, in order to take part in the roles of supervi ion 

such as curn ulum, staff, and profes::;ional development, supervIsors 

n ed to have better knov.lcdge than teachers. However, as sup rvisor~ 

are dra\'m from the teaching staff who had 'l.C or little training in 

uperviso:-y work were not found bett~r than th tec:.ehers they supervise . 

T~is scenario put the supervision work at low ievel professional talus 

\.\ hieh any person can carry out. As a result, teachers accord d lo\\' value 

to supervisors and their leadership quality. 

4·.1.3 . Supervisors n ed 1.0 p0ssess th~ ttree basis snpervlsorj skills, i.e., 

eor:cepwal, humall and technical skiEs. The calculated t-value shm"."eo 

that tea hers and supe:-visors had different views on the subject. For tile 

~up rvisors it was practiced to its best. l~veJ. Contrary to this, tea "her<:; 

labeled it lO be the least professional input. Furthermore; teacher 

asserted that supervisors \\'ere. placed in supervisor: po ilions WIthout 

ueLLe!" qualification or crainiJlg for the job. As a result, inadequate 

supervisory skill has been exhibited . 

+.1.. Rc:.garding th .; utili:;:ation of cIa room upervlsory techniqu.;.., PIT­

~)bservc:l.tion CO l ferc;}(;e, claSSrOOl:l ob ervation, anal 'sis and ~lraleg), 

a!1d PJ~l- observation conference th computed results of t- valu 

revealed that teachers and supervl ors maintain diff rer l VI W '. 

Teachers complained that upervisors d rop in without prior common 

planning. In lhe class, thcy xhibit the superior behavior over leach rs 

rather than ClS heir pro~ sBional colleague . At lhe nd of cla. sro m 
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obscrvat Il)11 til ·.Y wer' 110t \-villing to dis iSS tlteir nbs 'rvalion result 

"ilh teachers in ord r to impr)Ve th 'ir weakl ss if an . 

i l. I., . R garding supervisol-.v activity 'uel1el's gave the opinion that supervisurs 

al' th impeding factor. The omputed resulL of t-values revealed thel l 

both groups 11' d similar views. To this nd, both teachers and 

sup rVlsors ass rted th 'lt supervisors and teachers do not have 

po itive attitude towards ach other. Further mor , t achers ass rted 

lhat upervlsors lack compelence. Moreover, woreda education office 

supervisors claimed that adequate budget was not allocated for 

supervisory activities. 

4 .3. Conclusions 

The finciings of this study have made possible to reach the following major 

conclusions: 

4.2. 1.It is apparent that the major purpose of instructional supervlslOn is the 

improvement cf teaching-learning process in classroom by impro 'ing 

instructional effectiveness, by oroviding an objective assessment of the' OVT 

all teacher performance in a democratic manner involving parents and 

community at large to obtain Lheir suggestion and support in searching for 

solutions LO perceived problems. But, the result of this study indicated Ulat 

the supervisors were found incompetent to utilize the purposes of sup 'rvlsivl1 

and to be resourceful ln their prufe::.sion. 1'b.is indicates th..: !:Kk of 

qualification a;ld tr8ining on L!1e part of the LJpervis)rs . 

-i . .2.2 It i ob ·jeus that the majoi: ro~e and funstion o[ supervisors ir. educational 

inslituti()n~; can be categc'rized into curriculum development, in tructional 

ifY1prop:mcnt and professional development. It is undcrst:>od that a sllpen:isor 

must 1x a resource p rson in the activ;ties of curriculum de elopment 

instruclion81 improvement and professional development. However, contran' 

to Lhis, the resulL of thlS study revealed that supervisors failed lo help 

tI'Hchcr~ and 8lso 1:\ck profession' 1 know- how lTl a isting tcaehf'fs. Hence, 
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1C';ll'iwr,' di I not I't'gnr'i :-upcrvJsn)"s .IS lotcnliCll1 vnluable lo ImproH' 1(';11'111' 

dlil'icnC) nnd tilt' t 'Cl h i:;t; - I 'arning I roc'ss . 

Ll .~.:1. In the mod rn ':;cnsl'. superVJSIOll 1S guiding, '11pporLin g, Clss isling, sharin g 

ideas ' nd eoordilH·l.ting effort. In other words, the sLlp'rvisor is a reS()\..lrcc: 

per 'on that sUPI urts i.e {ch rs. The cff\..ctiven ss or sUjJcrvi ion by ar.d large 

lepends on thc extent to which supervisors utiliz the supcrvisory skills sudt 

(1S (' me cpLual skill, hUl1ld.11. relations kill and t 'chnieal skill. However, to 1t ' 

contrary, the findings 0: the study revealed thaL, supervisor '~ were placed in 

supervisory position \y ' . hout sufficient. supr::rvisory skills . As a result, t h e 

s slem eems Lo fail tn contn bute Lo the improvement of instruclion <lno 

students' acadr'll ic perfo rmane..e. From the 3ludy :t r.an be concluded lh,t 

lcar.h::.: rs have I O~L confidence on supervisors and the as i~ tance.. they gI ve III 

~olving problc~s hey encounter in the leaching -learning l)focess. 

4.2.4. With regard to the techniques of classroom supervisory proe(;dure~ 

supervif::ors an"! expected 0 accomplish their function at each phase . H 'J\\ '\'er, 

Lhe Enc:ing or the stud\' reveal::::d that supenusors -Nere not capable -xlm:gb 

Lv utili%e prc- aoservajon conference, classroorD observation proc~ <; " 

sli aleg)' and anal si and post ,-observation con ferenc~. Moreover , tbc 

findings sno'ved Lhal pre-observa~ion conference, sLrategy and analysis and 

!-JO::,t ob"c[valion conre-ence vverc rarely held. Therefore, supervisors ''\":.:- n 

found LO have 10\\' competence and resourc~ fl.l.ilncss in their prof . sion. A',' <. 

r(;'mlt, the necessaf) support bctw 'en superviso,'s and teachers has uffcred , 

4.2,5. Eff 'ctivc impJcme!1talion of :nslruclional sUIJelVlslOn IS p!)ssibl on~" If 

tbe r are compe ent supervisors, adequate finan",in a and when Leachers L!l d 

su.pervisors have posili'.'c attilude to each other. However, the re u1l of t li .. 

sl udy dcpi 'tcd that supervisors were incompet nt, teachers and ,upervI::.ors 

perceived cacll ()ther negaei v e1 and ther - was no adequ8.t fin8 rJ{ ;j ng, 

Thc:rcfOle, supcrvi ory aclivitie wcr impeded b I these factors 111 the J1'liDdl'" 

~(;hool" of the area under study. 
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4.3. Recommendations 

f3;lscd on Llll' SUmn18ry of the rindings of lh' sLudy Lh 

rc omm 'nd ' lions 'Ir forward d. 

rollowing 

4.3.1. Thc r sull or lhis tudy reveal d lhal supervisors were found to be 

deficicn l in upporling leaehers, in improving inslruclional effectivcness, in 

promoting stud nls' learning, in providing an objcclive assessment of thc 

overall t 'acher performance, in providing effective instructional leadership in 

a democratic way through haring with the public thc problems of the school. 

Since UteSe Cti e CC
J 

crucial lu the PUI pose of iIlstru tiunal UPCl vision, then, 

SL.!perVISors should nol_ merely act on their gene!"al learning and exp*::rience, 

but they must b .... offered with spe:ilie professional lraining, fO~'IYlally 0ver a 

short or long periOd. In this respect, training program m2_nuals should be 

prepared in such a way that the course titles are primarily directed to the task 

of sharpening and widening the breadth of knowledge of supervisor. Such 

Lraining program is necessary to help the Zone Education Office advance the 

profcssional vision of the supervisors. This remedial program can be planned 

and urganized by the MOE in collaboration with OEB. 

4.3.2. Supervisvrs arc supposed to be education21 leaders. Ins~ructional 

supcrVlsors, as educational leaders, are expected to naintain the different. 

roies and fun ctions of supervision to produc(; bcLter 1 arning environmenl 

and to providc !eadership for curricuh m devp.lopm nt, ins ructional 

i'TIpruv .... ment anr:i pr~)fcssional development. As -=videnced by t~c st.udy the 

competence of sl.l.pcrvisors to C3.rry out supervisory roles and f'..lIlct~on , 111 

primary schools of the sLudy area needs improvement. [n shor , supervisors 

in t he sample schools did not seem t.o be capable enough to shouldcr these 

roles and need improvement. And this has to tart with the introduction of 

supervisory rol s and functions. To this end, th R gional Education Bllreau, 

Zonal Education Offic:e, Woreda Education Office in ollaboration with GO 
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should pI(}\'idc slh)!'l Il'rtl1 trnillillg in th' arC~lS of curri 'ululll developlIlent, 

instrllclil)llal nnd I rokss io llHI c\evelopment to giv' slIp'rvisors uppropri<ll(' 

kllO\d 'clgc or th ir supcI'\'isor r)1 'S, 

4.3,3, A supervisor must po sess coneeplual, human and technical skills to be 

ucces'rul in his performan c. Each of these skills is essential at all levels of 

supervision even i' th ' portion differs from one I v 1 of supervision to the other. 

A qualifi cI supeJyisor i expected to encourage and win th confidence of 

Leach r b' seekil g solution for their problems. The study, however, r vealed 

thaL sup':rvisors, in their supervisory functions lack these basic supervisory 

leader hlp kIlls 111 pnmary ehools of Borena Zone. The supervIsory supporL 

rendeled, according to tr.e findLngs did not apply these basic skiEs. Thus, 

super\'lsors should be off(:'reo, specific professional training, which helps 

him/ her to acqUire ne\\' skills, knowl,::dge and Lechniques of supervision. To 

this end the Reg'onal Education Bureau, in collaboration with Universities, 

and Regional Teachers Training Colleges need to offer short and long Lerm 

training to equip them \\'ith 3.ppropriate knowledge skills and techniques of 

upen'lslon . 

4.3.4. Supervisors conduct classroom observation to sec; the studenL 

involvem nt and interaction, the relevance of the lesson with the eOlllcnL 

and Leachers effectiveness in achieving the desired te<lehing objeef.i c~. To 

this end, teachers expect their supervisors to make arrangemt::nts for each 

pha e of dassrooIT1 3upervi ion . Moreover, supervisors must er"ate an 

8PPO;tUnILy LO discuss and decid8 on th(:' purpose, criteria prueedurc~; 

instruments, con erences, and follow-up activitie in classroom obs rvatio.l 

leehniques. The s udy however revealed that supervisors conducted clas room 

observaLion Leehniques without prior discussion and knowledge of the leach rs 

or without providing teachers with purpose, criteria, conferences, in trum nl:::;, 

and procedures of classroom ob ervation . In other words, cla room 

observaLion in Borena Zone primary school was earn d out in unplann d 
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11Wlll1L'I" ;111<1 willlllul (,11Sllnng lllUtuul ul1d('rstCll1dll1g 1)('1\\'('1'11 t('ucbers <111(1 

superVisor,', TIH'II !\)n', sllpervi,'ors (11" required lo give du(' Clllph<lsis to till' 

CTt"llion of m~ :lrl'IH. ss 111 l "1('h 'rs '1I1e1 have to reach an agr em 'nl \\ Itb 

le'lehers and h(\\'e to l'i.)llduct all classroom ob::> 'rvation procedur s, i.c., 

supervisors should <1pply pr -observalion, classroom observalion proe s, 

str'llegy and ana lysis, and post - obs rvalion confer nc procedures in c. 

planned m'lntlcr- bcfor any olher aclivili s, 

-1-.3.'5. It is clear Lil'll the purpo'c :->finstructional supervision is to cnhance and lmpr('\\ 

lnslructional cffccti' 'cn s in promoting students learning. However, the. effectivenc, s 

of t.he supc!yi"ory progra.'TI in the Zone is hindered by many factors. The m::!jor 

hindrances which bav ontributed to it incffect:ivcness were: lacks of competent 

'u pernsl)rs, the: ncgat i,'c 2. litude tp.achers and supervisor havc to each other and 

ir:suff4ci :It hndint,. Therefore, to mitigale these problems tlcc Zonal anu 'Norcda 

Educa ' ion Officcs CL.'ld school administrators shl)uld select perso'1nel who ha"c 

s lfficicnt knov.:ledgc and experience on the purposes , 1'01 s, techniques of 

supC'rvision and proper training and retraining be gn'cn. MorcO\'er, awarene s 

crc:nion prop:ram het') to lJc prepared for both feachers and ~up('n'isClrs 0'1 he 

obje('t1'.'c~ or insl::-u c iOl1.al <:upervi::;ion so tha it may reduce lh nega ivc conccptlOn 

thal teacner and supen-: ors have. rn addi[ion, the cour. r ,'s economic rcsource 

alone mav not be sufficicnt to finance UP,TVI lOn. In bringing lhis to managcablc 

concli,ion, it IS felt cssential that Woreda and ZOlla! Education Offic~s in 

' dl1ab\\rCllion v"ilh th Regional Education Burt.;al~ have to contact 10 al agcncie, 

worhng in the ficlr. of education lO finan c supcn'l'lOn 111 a dditi on 1.0 go\'cnlmeI,t 

budget . 
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APPENDIX - A 

ADDIS ABABA UNIVERS ITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION 

Department of Educational Planning and Management 

Thesis Topic- A Study on the Practice and Problems of Instructional Supervision 

i 11 hc Primary Schools of Borena Zone of Oromia Region 

Dir .ctim : Thi qu', tionnaire is a part of th e study designed to collect the relevant 

data a bout Lhc topic men tion ed above. Its main purpose is to 

su rve)' the pra ti ce and problems of supervision in the primary 

schools of the above mentioned zone, Hence, your smcerc 

cooperation and objectivity in answenng the questions is highl . 

important. T1H'...re is no need of writi::1G your name in any part of t.he 

quest ionnaire . 

Thank you in ad ance for your cooperation. 

1. Demographic Info rmatio n 

1. Name of yOL~r V\·oreda 

2. Name of "'our ::;chool 

3. Sex: Male 0 Female 

4. Age F-<ange: 1. 18-22 D 3 . 28-32 

2. 23-27 0 4. 33-37 

5. Aro '!{ Experience 1. 15years D 

2. 6 - 10 yearsD 

0 
0 5.38-42 D 

0 6.43 and above 

4. 16-20 years Ii 

5. 21-25 years 0 
.. 3 . 1 1- 1. 5 ~ ears 6. ]6-30 D 

7.21 and above 0 
D 5 . 12+3 r--, 

L_J 

2. 12+TTI 0 6. l2+4 (el g) L_J 

3. 12+2 (Diploma) 0 

4. 10+3 (Diplom a) 0 

7. Curn:lll w0rk Po:~ition : 7. l.Tc .ching [~ 7 .2. Unit le f.tdcr 0 

~l.J . Direct()" L::=] 7 4 D t H d . . ' p . eo.. 0 

l)<) 
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. . 

7.';) . Vice director L 

7. ). Stq crvisor 0 

7. ).1. S 'hool 1c\"l:1 ~up rVlsor 

7.6._. Woreda education office supervisor 

7.6.3. Zone educ,ltion offie supervisor 

Other (specify) ______________________ __ 

Various types of ac tivitie m the course of pnmary school instructional 

supervision are listed belO\\·. All the teachers, department heads, principals and 

upe[visors a rc requested l O indicate their opinions on the accomplishment of the 

acf..ivities. Therefore, please put a tick (-I ) your responses under SA, A, PA, D, 

or SD ( SA= Strongh' Agree. A= Agree, P= Partially Agree, D= Disagree, SD= 

Strongty Disagree). 

II. Purpo~e of Supervision 

I
' :.; I En~anc-: ~~mprove in:::::iomu effectiveness in 

I pr0moting 0: students learning. 

~crcats po",itivc atrnosp!1ere for professional growth --+---f---+---j----t-----, 

I 
Scale 

SA A PA D 

I 
I 

I 
I 

SD I 

I 

j and development 
___ . ____ . i_, 

! 2 .3 Provides an obj ective assessment of the over all , -I---r-
II teacher p<;rformance based on competencies developed I I 

and agreed em by the staff t- I _+_ _ J- _ _ 
'12 L'r Provides df(.cti,:e instructional leadershi.p in a t l I 
. I democratic: way In pro-r. tJ tmg the professIOnal 

I I impro\'emcn~ of the_ school and its activities. I I _ I---! J--
!2.S Helps share with the p ub lic th e problems of the school -I I 
I ! so as to get suggestions for their solution i I 

,-2.6 l Helps teaehe::s see"~ore clearly the- problems and l-_---I- -: 

i I needs of young people and to help them I __ 1_ _ __ _ __ _ _ _~ 

I 

IUO 
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III. Role a n d Function of Supervision 

N o 

'U 

32 

" .3 

~3~ 
I 
I 

3 :; 

I 
~ r:. 
.), ) 

! 
I 

I r-
r---

3 ,7 

I 

Items 
-

Curriculum Development 

SupcrIors assist t('ach('r~ in the iml lemcntation of till' n '\\' 

cu rriculum 

Supervisors work as '1 resource p 'rson in curri uium 

Il1lpro\'('mcnt 
- ---

SA 

- --

--
Supcn'isul s h el p to valuale the exi ling curriculum so (\S to lake 

i:TlnIc(iIHle CO l reet i\ e mC'l sure and provide f dback to the 

('urricltilitn special is s 

'upcrvIsors help to ide'1tify s tud nts and community need so as 

to llnprO\ ~ the curriculum 

--
I 
J __ . 

to Idc!1tify the problems in [mpl hel mcnl;ng lh~ 

, XiS I:-,g Clil nc ulum as per ~he ~ducation pcli y 
- - ---------

:-)I!P' nlSOI. help to collect and provide neccs~ar)' educational 

LtC'! e ria ls that are supportive to lhe ~xist i ng curr icul u m. 

Staff Development 

Supcr\'isors contribute to enhance professional competence of 

cal ber b.\ providing the' latest mformation on th e teac hing 

th cor:t: <; a 1d stra tegies 
- - -- -- --- --- ---

lv"!, In a ssi~tin6 the trai . ing lleeds 0f teachers 
- - - -- - - -----_._------

I 
I-
I 

-- . -

... 
,1.9 Supc:rviso-s he lp to provide short term traini n g at school level 

I 

L 
11 

J L' 

I :3. I 1 

I 

3 . I:; 

I 
I 
I 

c:\.pcri( ncc<; t enrich classroom tnslructiclnal proc'ss s 
-. -- --_ .. _._---- ---- -----
:)·tpe;,\,!sol -. ; 'Ip teacher in <'llTungin g and promoting situatlon '-

to ins 1 Ie 1011al im p:'o\ em( nl 
- - - - - ---

I (·Ip t('aChe l s in identi fying ins t ructio n al p roblems 

mcc:ing~ - :O~~C:h~" _'~_O_iV_': om_-m_'_on l~ 
-

(I :(~~Jl1 izt' 

ISlnlc, ttOltal p robk,ns 

Scales 

A PA D SD 

j 

- - I 
---L :-I 

I 

--c--l-
I 
I 
I 
I 

1---
I 

r-- __ -1 __ I 

--t-
---,- -r 

I , 
f -I 

I 
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IV_ Utilizatio n o f the Basic Supervisory leadership Skills 

I
N 0 I Item 

Concept u a l 

.. L I I Supervisors en ollrage and help 

I cdu alional aeliviti in shoal a 
I ---

Skill 

l ach rs 

S a whole 

to VI '\ 

- -- ---
4 ,2 I ~ U jJ 'rvi or. moti\'8te leachc r to participate in activities 

e fat of the school 
- - - --

-

ticipatc in the reparation in 

, and decision which d termine lh 

-1 ,3 ; 'upcrvi Or-s allow leach ~to p -­
I school level policie . plan . r gul ation and the overall 

I rna: :agemen t of school op ration 

Human Skill 
--

approach t""acher wi lh warm human 

• tl 4.5 : .~,Cl:~i~~:~~-considcr-:-hc~Pinio 
I them take pall ii1 mattes that-

-, ---

- -
:1S of lhe slaf! and help 

affecL lheir w')rk like 

i 4,6 upervisors make teachers to feel important lo the 

'chool 
-

Technical Skill 
---------- ------- ---

4,7 S u pcrviso rs help Leacher in p lanning lessen and 

• modern ways of lesson present alion 
t-- ------------

4 8 Supervisors provide leachers w ith the r..ecessary 

,~ ssislallce in searching ~he ka rning dif:iculties of 

j-llpils 
- ----~- ----- -- --

4 Q Supcrvi ors h -ld rcgular me 

Issues like fkcti 'e ulili7ation 

I diffc;-enl rn~thods c..nd tcchll 

prcsen talion and evaluation 

ctings with teachers on 

of mal rial i-esources, 

lques of lesson 

m chanisms 
-- - _.- -----

S c ales -
SA A PA D SD 

I-1-- -:-' 

- - 1-1

-

-

-

I 

I 
I 

I 

I -, I 

I 
I 

I ! i 

I 
., -

I 

! 

I 
- . -, I 

I , 

I 
I 

I 

I 
I I 

I 

I I I 
I ! --'---- -
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V. Techniqu es of Class room S u pervisory Procedu res 

Item Sca Ie -
I No 

15. 1 
Pre- Observation Conferen ce SA A P A D , SD , 

~ I 
SlIp'rvi .'ors slablishcd pre- obs'rvalio n con fer nee 

I 
, 'v\ ith teac hers lo eSL bli h common under landing and 

observalion. , agreeme nt on the objectives of clas room 

5.2 -! ~u-pe~'is~r examine th t' Ie son prepared b) the teacher 
- -/---1--1 

I 

before aclual classroom observation 
I - --- --1--- - _., 

1
5 .3 

! 
I 

areness I Supervisors moti\'ate teacher create aw 

classroom observation is helping process and not 

, lh ' final evaluation 

Classro om observation pro~ess 

that 

parlof I I 
I 

-- - . -t--r-. 
r S.4- r::-;pen;;-s-ors use ob ervaLion irlstrument 

1-- ----
to collect data 

I 
I ;).;) 

I on the lessen being thought , 

r '- -upcn'i;o;~ a~e- focu-sc~:C o~~:-O;iss~es -~l'-t~a~hers' -rt-I' - --- i 

, leaching behaviors and ins lructional improvement I, 

---.---------+----1--- ---'-
5.6 il helps lhc ~upe ... \·isors lC col~ect the necessary I I 

I I I cvidcnc{;s lhat indicate bOLh 'weakness a.nd sir ngths 

v. ltich Cdt] serve as 8. pnin l of rliscussion d1.lring posl - I 
I ObsciTRi.ion confer ~nce. Ii: I 

; '5.7-;' SupelTiso~'s s pend ;-noughlime-fw;bs~-rvi~g -the --------T, -r, --11' -- -; -

I tcacher~ \0 secure valid a nd reli3.ble evidenc s. , -- --- --------- -._. ,---- ---- ---- -- -1- ; --~ -
_ !. ~naly~is aE.,d. Stratt!~. ____________ . ___ ._ --~,---I-.-i __ l I 

5.8 I Super-. isors rc-:::orded appnpris..'Le data during I ! I 

, . I !i I I 
ODsen d~[()n _______________ .. ' __ + __ 1_ 

!3.9 I ~~upcrvi'-;or allow the teacht;r a~ce s to datE' that I 1 
, I I : were conecled during the observ9.1 ion I I 

S. 10 I Teacher and stlpe~vi~()r-analy~e-lhe ~ach'ing / -- --r ---!- i 
I : learning procc<) I I I 
, ~). l1 I Tcach'cr and ' sup'ervisor -discuss-the -co-ngruenc-ies-a~cl - ,-- too -- f -.-

discrepanc i 's that may exist bcl\vccn what the leach r I I I I 
- -I _ _ __.__ ~ _ _ _ __ ----1_ ._i _ J __ 

I 
, I 
.J._-

1 .I l 
'1 I 

-I 

IO~ 
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Llll) Ighl O(TlIrrccl 'wei wllnt the supervisor hus 
I 

-
j I docu1l1en t 'd _ 

15.12 I Sup 'rvi::;or en 'OUrC:lg the l 'Heher to provide suggestions 

or ideas regarding pos ibl ,'tll'rnaliv s or chang s 

po iblc all rnaliv's or hanges lhal should be 

I coc.sidered in the n w fulur 
- ---

5.13 I upervlsor and l acher dis uss on lhe alternalives 

I I provid'd 

15.14 -~per~isor and- leacher ag;-cd on- lh 

I I str2legy 

new method or 

,--...,t----~· 

Post- Observation Conferen c e 
I 

-----------

5.15 Supervi ion bold post -observalion conference with 

I ieacher 8.nd conccntral on whe[(~ the leacher stands 

: : in perfo!'Tflance and lhe v. ay and means of improving il 
I -' -j-- - - - -

5.16 I Supervisor focuses too much on weakness and little or 

! 
nothing on slrength of leacher 

I--- -' ---- ----- - ------------+----t-
5.17 It is carr:ed ~)1}l in order to compare the expected 

lcarnin& OUI ccme wilh the aClual oUlcome and arrange 

lor improvemcnl 
L ___ _ 

VI. School - Based Supervision 

Items 

-6 .1 t TeaCher; hRVcbee:1 awarded off G 

SA 

chool 

hased sup rvi ion 
~ ----- ------- ----
I 6.2 School based supervision has be n 

I praclicing in your sch ool 
--

rabl 

I 

A 

~6.~ Schoot:: ba cd supervision is prefc 

I I for teaeLers supporl {iv ervice 

I 6·~5~ c~~~- bas d_supcrvision n co u ---1---r gc 
--~.-

S 1 ca es 

I PA I D 
I 

-

-.-- -. 

SD 
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t('(1('I1('I"S to I ll1pnlVl' tlleir profession 

I (). Scl1()ol - based sll})('rvisioI1 is dOll1illated 

I I b\ principe" or Uw school 

.6 Sch }()l - bas d SUI TVlSlon IS a faull-

I fil ding nd avor 

.7 hool- based supervision focuses only on 

th' \\' ak point of lhe l ach r' 

6.8 ... ehoal-based supervISion focuses only 

I on th trong poinL of th' t aehers 16 .9 -r chool- based supervisors la-c-k- th-e----' 

n es 'ary skill to conduct supervisory I 
I 
I 

I a tivitie 
- ~ I - -.- - -----

I 6.10 I Sehool- based supervisior: encourage -,+-1-
strong group morale and unify teachers 

into an effective team 
------~---!---: 

S hool- based supervision is essential in 

I _ _ ' forging !cacher pare~! partnersh._ip _ _ _ 

I 6. 12 Teacher~ ...,hould not be supervised by 
I I 
I oLDers 

I 

~-~-i-­
I L ___ ~_ _ _ ____ ---L-___ J __ "'--_ 

t 

VII. Problems of Supervision 

N o 

"1 1 

72 

7.3 

7.4 

7.5 

PA D SD 
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SLI pel vi~i()ll I 1'0:'1"(1111 

- - - - - -
7 .C) 'll pc rvisor!') lse(1 prop~'r\.\ the budget ' lIoenteel for slIpcTvi s ion 

proor'llll 
~ 

f--- -- - - - -- - - - -
Views of teachers or supervisors 

,- -- - - , ---- - - - -- - -
7 .7 Tcacher perceivc su pt'l'\' ision as a fault finding than a helping 

ac(i\' it~ 

- - - --"- -- - --
7.8 Teachers dislikc to be supen'ised by education office supervisors 

I-
_. -- - ---

7 .9 I Supcl'Yisors concci\'c tcachers as their inferior rather than as 

professional Colleagues 

7.10 Teachers perceive su pen'isors as incompetent to the position 
'-- - --

Open ended Questions 

1. What are Lhe major problems encountered the primary schools supervision 

practices? (Rank the following problems in order of s~verity). 

• Inadequacy of competent supervisor 

• Inadequate financing 

• Vicv.rs of teachers a nd supervisors to each other 

,.- Write if any other problems: 

A_ 

B. ____ . ______ _ 

c. 

2. What measures do you sugges~ in order to overcome these problem ~? (Rank 

in order of t.heir s~,,'eritYJ 

• Providing training for sup~rvisors 

• Allocating adequate budge j
: for supervision activities. 

I--' 

• Cn~a ling av arenC'ss for bcth suoervisors and L ,achers on the impnrtance cf 

superVlslon. 

,.- Write if any' olher measures. 
\ 

A 

B. 

C. 

- - -------_._------ ------------
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