
ADDIS ABABA UNIVERS.fTY 
• 

AN EXPLORATION OF THE CONTENT VALIDITY OF TliB 

1997 E.C. EHEEC ENGLISH LANGUAGE EX",\MINATION 

SUBMITIED TO: 

BY 

KASSAW BAYE \ 

THE DEPARTMENT OF FOREIGN LANGUAGES AND 

LITRATURE IN PARTIAL FULFULMENT OF THE 

REQUIRMENTS FOR MASTER OF ARTS IN TEACHING 

ENGLISH AS A FOREIGN LANGUAGE (TEFL) 

- - ~-

ADDIS ABABA 

JUNE 2006 

A , 
I 

) 



ADDIS ABABA UNIVERSITY SCHOOL 

OF GRADUATE STUDIES 

An Exploration of the Content Validity of the 1997 

E .C. EHEEC English Language Examination 

By 

Kassaw Baye Addis 

Approved by 

Examiner Signature 

Examiner /?S· t 19na ure 

Addis Ababa 

June 2006 

I 
) 



Acknowledgements 

I would like to express my heartfelt gratitude to my advisor, Dr 

Dejenie Leta, for his unreserved cooperation a nd pertinent advice for the 

progress of this research. His fatherly, h earty, meticulous and 

straightforward constructive comments, helpful hints , suggestion s, and 

tactful advisory techniques enabled me to fo llow the correct road of study 

and write in a better way than I expected. 

I must also express a specia l th ank to my brothers Kassa Mihretie 

and Shibeshi Alebachew for their assista nce in editing the fina l draft of 

this paper. 

Fina lly, I would like to thank a ll other friends who contributed to 

the completion of the paper. 

I 
J 

./ 



\ 

Table of Contents 

Title Page 

, Acknowledgements .... .. ...... ....... . ........ . .... ... ..... . ............. 1 

Table of Contents........ ...... ... .... .. ... ... . . . ..... ..... . .. . . . .... . .. .... 11 

List of tables ... ........ ..... . ...... .......... ..... . .. .. .... . .. . .. .. . .. ... ... .... v 

Abstract .................................. ............ ..... ...... . ............... vii 

CHAPTER ONE: INTRODUCTION .... .. .. ......... .. ... .. .. ....... .... ... ... .. 1 

1.1. Statement of the Problem ..... . .............. . .. ......... ... . . ... . .. .. ... . . .. ... 1 

1.2. Objective of the Study .... .. ........ ... .... ...... . .. .. ..... ..... .. .... .... .. . . .. .. 2 

1.3. Objective of the Study .......... . ................ .......... .. ... ... . .............. 3 

1.4. Scope of the Study .... ... .. ... ... . .. ...... ... .... ...... ..... ... .. . .. .. ... . ... . . ... .4 

1.5. Limitation of the Study ..... .. .. ..... ........ ..... ............... .. ........ .... ... 4 

1.6. Definition of Important Terms Used .. ... ... .. .... . . ..... ....... . ... . . . .... .4 

CHAPTER TWO: REVIEW OF RELATED LITERATURE ...... 5 

2. 1. Relationship between Teaching and Testing . ........ . . .. ... ... . .. ...... 5 

2.2 . The Essential Characteristics of a Test .... .... .............. .. ........ . .. 6 

2.2. 1. Validity ...... .. ....... ..... .. .. ....... ........................... . ..... ... ... 6 

2 .2.2. Reliability ...... .. . ... . .. ..... ...... .. .... ... . ... .. . ........... .... ..... .. .. 7 

2 .2. 3. Practicality ............... .. .. ... .. ...... .......... ... . . . .. .... ... ... . . .... 8 

2.2.4. Comprehensiveness ............ ... ..... . .. ... ... ........... . . ......... 8 

2.3 . Achievement Test ...... ...... ..... .. ...... .. ... .. .......... . ........ ... .......... .. 8 

2.4 . Test Specification .. .. .......... .. .. . ... ... . ................................. .... ... . 9 

2.5 . The Content Validity of a Test .. ........ ..... ... .. .... . ... .. .. ... ..... .. .. 10 

2 .6. Testing Principles .... .. .. .. . ... .... :............. ..... .... ... ... .. .. .... .. ... .. . 12 

2 .6.1 . Principles of Testing Speaking .... . .. . . .... . .. ......... .. .. ..... 12 

2 .6.2 . Principles of Testing Writing ........ . . .. . ... .. .. ........ .. .... . . . . 13 

2.6.3. Principles of Testing Reading .... ... . .. ... . ............. ....... . . 13 

2 .6.4. Principles of Testing Listening ... .. .. ... .... .. .. .. ........ .. .. . . . 15 

\ I 



2 .6. Testing Pr in cip les .... .. .. .. . . .. . ... . .. . .... . ...... . .. .. . .......... . .. ... .. . . .. . .. 1 ~ 

2. 6.1. Principles of Testing Speaking ...... .......... . ... .............. 12 
2.6. 2 . Principles of Testing Writing ....... . ........... .. .. .. ............ 13 
2.6.3. Principles of Testing Reading .............. . ... .................. 13 
2.6.4. Principles of Testing Listening ................................... 15 

2.6.5. Principles of Testing Grammar 

and Vocabulary ... ..... ... . ..... ... .. ...... . ...... . ... .. . ...... ... . .... 15 
2 .7 Test Format .. ... ... ... . ................. ... ..... . . .... . .. ....................... 16 

CHAPTER THREE: RESEARCH METHODOLOGY AND 

DESIGN ... .... .. ... ..... ......... ............... ...... .. .... ....... .. ....... ~ ... 17 
3. 1. Methodology.... ...... . .. . . ........ . ........................... . ........ ......... 17 

3.1.1. Sources of the Data ......... ..... ............... . ... . .. ... .. . ........ 17 
3.1.2 . The Sample Subjects ......... . ................ . . .......... .. ....... 17 

3.2. Instruments ........ ... . ................... ....... ... . .... . .. ... ... .... ..... ......... 18 
3.2.1. Document Inspection .... .... .. ........... . ........ ........ . . ....... 18 
3 .2 .2 . Ques tionnaire .... . .. . ....... . .............. . ... .... .... ..... . ... .. .... 18 

3.2.3. Interview ...................................................... . .... .. ... .. 18 
CHAPTER FOUR: THE DATA AND ITS ANLYSIS ...... .... ... .... 19 

4.1. An Overview of the Relationship between the 

Preparatory Textbooks and the Syllabus ........................ 19 
4.2. General Objectives of the Syllabus ........ . .... ...... ..... ........ . . 19 
4.3 . General Objectives of the Eleventh and Twelfth 

Grades Textbooks .. .. ... ... . .... . ... . . ...... .. .... ...... ... .. ..... .......... 20 
4.4. The Content Areas of the Preparatory Textbooks ............. 20 
4.5. The Content Area s of the 1997 E.C. EHEEC 

English Language Examination ............... .. .... .............. 24 

HI 

I 
) 



4.7.2. The Teachers' Responses to the Questionn, 

4.7.3. IER coordinator's Response for the Interview .... .... 

CHAPTER FIVE: SUMMARY, CONCLUSIONS AND 

\ 
\ 

RECOMMENDATIONS .. .................. ... ................. .......... .... ..... 47 

5.1. Summary of the Findings ............................ .. ........... .. .... 47 

5.2. Conclusion ................................ ....... ........... ... .. .... ........ ... 48 

5.3. Recommendations .... .................. ....... ........... ............. ...... 49 

Bibliography .......................... ... .... ... ... .... ...................... ..... ....... ..... 50 

Appendices ...................... .......... . ... ... .. .. ......... .. .. ... ....... ... ... ............ 53 

Appendix A: The 1997 E.C. EHEEC English Language examination .. 54 .. 

Appendix B: Questionnaire for the 1997 E.C. EHEECE Candidates .81 .. 

Appendix C: Questionnaire Teachers' ...................................... : ........ 85 

Appendix D: Interview Questions for IER Coordinator of 

EHEEC Preparation Center ........... .... .............. ..... .. .... .. 90 

IV 

\ 

I 
) 



List of Table 

Page 

Table 1: Contents and Periods Given for Teaching 

the Preparatory Students ... .. ........... ... ... .................. . 2 1 

Ta ble 2: Summary of the Number of Different Content 

]reas of Grades Eleven and twelve English Textbooks............. 22 

Table 3: Summary of the Lessons in the Preparatory Class ........ 23 

Table 4: The Content Areas of the 1997 E .C. 

'EHEEC English Language Examination .. .. .. ...... ... .... ........ ....... 25 

Table 5: The Number of Questions in the 1997 E.C, 

EHEEC English Language Examination ........................ .. ......... 26 

Table 6: Teaching Time Distribution for the Content Areas of 

Preparatory Classes and the number of questions in 

th e Entrance Examination........................ .. .... .... .... ... 27 

Table 7: Ranking the Major Content Areas ............................ .. .. 28 

Table 8 : Ranking Difference of the Six Content Areas' Time Given 

and the Number of Questions.............. .................... .... 29 

Table: 9) Students' Responses to the Assessment Capacity of the 

1997 E.C. EHEEC English Language Examination. ........ 33 

Table 10: Students Response to the Paper-and-pencil Speaking 

Entrance Examination...................................... .. .. .. ...... 34 

Ta ble 11: The Respondents' Advice for the Success of Students who 

will Take the Entrance Examination.................... .. .. .. ..... 35 

Table 12: Students' Response to the Forma t of the 1997 E .C. 

EHEEC English Language Examination ...... .. ..... . ...... .... ..... 36 

Table 13 : Th e a dequacy of the 1997 E.C. EHEECE in Engli sh 

language. .. ..... . . ... ... . ... ... .. .... .. .. .............. ......... . ... . ........ 38 

Ta ble 14: The Teachers' Response to Testing Punctuation 



and Testing Speaking.. ... .. .. .... . .... .. ... ..... ... .. . ............ . 38 

Table 15: According to the 1997 E.C. EHEEC English 

Language Examination, the teachers' Advise 

for the Students who will Take the Entrance 

Examination .. .. . ..................... . ..... .. .. ... . . .... ... . ... ..... .. 39 

Table 16: The Test Designers employed table of Specification 

for Constructing the 1997E. C. English Entrance 

Examination..... .... . .. ... .. . .......................... ... .. .. .. ... 40 

Ta ble 17: the Rank of the Language Skills/ Sub-skills 

According to th e Emphasis Given in the 

1997E.C EHEECE. ..... .. ........... . .. . ....... .......... . . . .. .. . 41 

Vi 

\ 

I 
J 

J 



language in relation to the contents of the prepa ratory classes' (first a nn ~f' f'('r rJ 
years ) English language textbooks and sylla bus . 

The specific objectives of this s tudy are to answer the questions: 
Do the contents of the 1997 E.C. EHEEC English language examination 

adequately samples the contents of the Grades eleven and twelve English 
language textbooks and syllabus? 

Do the test forma ts employed in the 1997 E.C. EHEEC English lan guage 
examination adequately reflect the fo rmats u sed in the formats used in the - -'-- - . --exercises of the Grades eleven and twelve English language textbooks? 

Thus, the m ain purpose of the present research is to assess the contery( 
validity of the English language components of the Ethiopian Higher Education 
Entrance Certificate Examination (EHEECE) vis-a-vis the contents of the 
preparatory Years and II textbooks, teachers' guides and syllabus. 
Accordingly, th e study intends to: 

1 determine whether or not the Ethiopian Higher Education Entrance 
Certificate Examination in English language is a valid test; 

2 assess the contents of the textbooks; 
3 check the attitude of students to wards the EHEEC English language 

examination , a n d 

4 check the feeling of teachers towards the EHEEC English la n guage 
examinatioIJ· 

1.3. The Importance of the Study 
_H€lrris0r::. (1983: 7) _ says, "An achievement test looks back over a longer 

period of learning." This kind O! test is intended to · show h cw much the 
students know of what they have learnt in a given course . The EHEEC English 
language examination seems to be an achievement test because the contents of 
the entrance examination questions contain the topics of preparatory lessons. 
For this reason, the main objective of this study is to check whether or flot the 
entrance examination currently administered in preparatory schools adequately 
reflects the contents and exercises of the prepara tory textbooks or not. The 
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outcome of this research is hoped to : 

1 show which language skills have been given attention and which have 

not; 

2 show which language areas have been given more attention and which 

have not; 
-

3 help as a feedback for constructing a valid test, a nd 

4 serve as a stepping stone for further s tudies. 

1.4. Scope of the Study 

The contents of the preparatory first and second year English language 

textbooks and the contents of the Ethiopian Higher Education Entrance 

Certificate Examination in English langu age of the 1997 E. C. are taken as 

frames of r eference. This study, thus, focuses only on the content validity of the 

English language entrance examination. 

1.5. Limitation of the Study 

Though it was the researcher's intention to assess tests administered in 

many schools and many years of en trance examination, time and financia l 

problems h ave not enableu him to do so. Therefore, the 1997 E.C . English 

language entrance examination, the preparatory textbooks, teachers' guides 

a nd the syllabus were given much consideration. 

1.6. Definition of Important Terms Used 

Validity: The extent to which a test measures what is intended to measure 

(Hamp-Lyons, 1997) ~ 

Content validity: The degree to which an examination or a test provides 

adequate and representative sample of a particular content 

(Harrison, 1983). 

EHEECE: The Ethiopian Higher Education Entrance Certificate 

Examination 

IER: The Institute for Educational Research 

ICDR: Institute for Curriculum Development and Research 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. Relationship between Teaching and Testing 

As many scholars indicated teaching and testing are so interrelated that 

anyone cannot think of testing without teaching, especially in achievement 

tests. Harrison (1983: 1) explains, "a test is seen as a natural extension.£r 

classroom work, providing teachers a nd students with u seful information that 

can serve each other as a basis for improvement." Heaton (1 990), Canale and 

Swain (1 980), a nd Weir (1990) a lso greatly emphasis the indispensable nature 

of the close relationship between language teaching a nd testing. Thus , a good 

language test has been considered as an instrument to check whether or not 

the teaching method is clear for learners. If the result of the test is good, the 

teacher will continue with that teaching method, or, if the result is poor, the 

teacher m ay cha nge his / her teaching method . 

.:Y' So, the test can show the teacher about the importa n ce or u sefulness of 

his/her teaching method. It is , therefore, advisable for teachers to give great 

considera tion to their tests as they do to their teaching and know the stron g 

s ides of tests, their limitations, and the situ a tion they may be appropria tely 

used for. This is becau se as Hughes (199 1: 6) a rgues: 

Two teaching institutions may require very different tests, 
depending, amongst other things, on the objectives of their 
courses, the purpose and importance of tests, and the 
resources that are "available. 

Therefore, tests are unavoidable pa rt of teaching because they a re 

sources of information or feedback for students, teachers, and subject experts. 

In order to use tests as feedback, teachers ; students, or s ubject experts should 

know tha t tests would vary according to a given purpose . According to Hughes 

(1991: 7), tests a re supposed to : 

1 measure language proficiency regardless of any lan gu age courses that 

cand idates may have followed, 
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2 discover how far students have achieved the objectives of a course of 

study, 

3 diagnose students' strengths and weaknesses and thus identify what they 

know and what they do not know, and 

4 assist placement of students by identifying the stage or part of a teaching 

program most appropriate to their ability. 

Usually, an achievement test helps both teachers and learners to evaluate the 

progress made in the teaching/learning process. The present researcher's 

intention is thus to evaluate the content validity of the Ethiopian Higher 

Education Entrance Certificate Examination in English language in relation to 

the contents of the preparatory textbooks and syllabuses. 

2.2. The Essential Characteristics of a Test 

Scholars like Brown and Hudson (2002), and Bell (1991), explain that the 

principles of testing a nd the types of test items we construct do not only 

influence the quality and the expected outcomes of the test, but a lso influence 

the way students reflect their behaviours or performa nces on the test. Likewise, 

the quality of each instruction of the different types of items can determine the 

way the testees respond at each level. 

The characteristics of language test, as stated by Heaton (1982), Hopkins 

(1 998) and Weir (1993), are especially relevant to this paper and so are 

summarized as follows: 

Language tests vary depending on the purposes of testing the ca ndida tes. 

However, an important thing that holds true for any test is that, since there is 

no perfection in the construction of a test, we have to bear in mind that when 

constructing a test, there are certa in underling principles that make the test 

efficient and successful in measuring the expected desired behaviors or 

performances of the testees. These characteristics are: 

2.2.1. Validity 

According to Davies and Upshur (1994), Celer.e-Murcia (1991) and Hamp-
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Lyori!' (1997) , if a test has validity it will test what is important to be tested in a 

given lesson or course . Similarly, Hughes (1991: 22) says that "a test is said to 

be valid if it measures accurately what it is intended to measure." Here, the 

intention of testing will be determined by the purpose of a given test. As Davies 

(1996) as well as Hamp-Lyons (1997) says, validity is based on the 

accumulation of evidences that support the use of a particular test for a 

particular purpose . For example, if a test is set to measure the students' 

comprehension abilities, each ?f th~tems must test those areas of competency 

to be considered valid. But, if the items tend to measure only vocabulary or 

grammar aspects used in the reading text, it loses the quality of being valid as , 
the purpose is not measuring vocabulary or grammar points in that specific . 

context (Hamp-LYQns, 1997). 
, 

Moreover, a test can be considered invalid if representative samples from 

any covered or taught important portion or lesson of a course are not included. 

These lessons can be grammar points, or skills, such as reading, speaking, 

listening or writing (Davies and Upshur, 1994). So, a written test should cover 

every possible language aspects that students have learnt, depending on the 

importance and size of the topics. It is important not to focus on areas which 

are simply easy to construct and test. In other words, a test constructor should 

not be simply dictated by his own needs to test only what he wants to test. A 

valid test is logical and reasonable in that it is a representative sample of the 

objectives, contents and tasks of those areas that students have a lready learnt. 

2 .2.2. Reliabilit y 

A test is reliable if it reflects a consistent measure of students' 

performance. That is to say that the scores obtained by students on one 

occasion should be similar to the scores to be administered again on different 

occasions. To maintain the reliability of the test, one way to make sure those 

areas to be tested is thoroughly taught or covered in the classroom. The answer 

to any question should not be simply a lucky guess and the d istracters should 

not easily distract the testees' attention . 

Students should be clear with the instructions a nd getting the correct 

7 
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answer should not be the possibility of a misinterpretation of any question. 

Each question has to be clearly stated with simple and understandable 

language without causing any ambiguity in any way. If there is supposed to be 

only one possible answer, the question should be so worded that there is only 

one best answer. 

~ addition, the testees need to be familiar with the format and 

techniques of the test they are to take. What is more, in order to get students 

who have adequately desired behaviors and performances, the test should be 

given in a suitable context and sufficient time. It should be administered under 

uniform and non-distracting conditions so that the result will not be affected by 

other external factors. 

2.2.3. Practicality 

A test is not expected to be designed beyond the means of a 

school/college to administer, or the students to take it. So, some factors such 

as time constraints, financial limitations, and the easiness to administer and 

score the test should be clearly decided ahead of time. 

2.2.4. Comprehensiveness 

We can say that a test is comprehensive if it contains questions from 

each content a nd skill of the language. Regarding this Oejenie Leta (1994:6) 

says, "A foreign language test is comprehensive when it contains an appropriate 

proportion of items from all aspects of the material to be tested." 

2.3. Achievement Test 

In Ethiopia, the preparatory English language textbooks and syllabus are 

designed with different content areas and language skills to be taught in the 

preparatory classrooms. In addition to this, there are some questions that are 

considered as tests but there is no more emphasis given like teaching. However, 

language teaching and testing are closely interrelated, so equal emphasis 

should be given to both aspects. Harrison (1983) says that an achievement test 

looks back over a long period of time and is intended to show the standard 

which the students have now reached in relation to other students at the same 

8 
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stage and the test must reflect the content of the whole course. In addition to 

the above idea, Bell (1991) argues that an achievement test seeks to determine 

the extent to which a learner has mastered the content of a particular course. 

Allen and Davies (1977) a lso expla in that an achievement tes t is a test which 

assesses the students' ability from which they have learnt from a know 

syllabus. According to the above definitions and explanations, an achievement 

test should contain only test items based on what has been taught in a given 

lesson or c7se. 

~ achievement tests take place either at the end of a course or as a 

test at the end of a number of units of instruction. Thus, the Ethiopian Higher 

Education Entrance Certificate Examination in English language may be 

considered as an achievement test in accordance to the above definitions and 

explanations, and it was administered at the end of prepara tory class course. 

So, the Ethiopian Higher Education Entrance Certificate English 

language examination should be designed based on the texts learnt in 

prepara tory classes. The test should be syllabus-based, and a proper sample of 

the contents of the textbooks. In other words, the test should contain 

appropriate portion of the language skills and structures in relation to the focus 

of the textbooks. 

2.4. Test Specification 

As regards tests that are teacher made or standardized to be constructed 

as valid, test specification is necessary because it helps to construct a balanced 

number of questions in each content areas or language skills according't he ~ 
emphasis given for teaching them. So, the test will indicatethe strength or 

weakness of students if the test is constructed by using table of specifica tion. 

According this idea Lefran cois (1991: 371) says that: 

A students' test performance consists of a sample of 
behaviors (selected from a large number of potential 
behaviors) that (we assume) represents some 
knowledge, ability, or attitude that we use as the basis 
for making inferences. 

These behaviors are not directly measured , but simply references. In order to 
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construct a valid test, a table of specification specifies the topics to be tested, 
the nature of the questions to be used, how man questions will relate to each 
topic (Ibid) . Thus, test specification shows the content areas and competencies 
covered during the course. It is a lso consistent with the purpose of the test and 
adequately samples the universe of knowledge and the language skills . 

It is not always possible to cover all the topic a reas, but it is important to 
sample the most important areas appropriately. In order to do this, a table of 
specification is important because it insures, as far as possible, that the tes t 
reflects all the areas to be assessed in a suitable proportion and a lso represen~s 
a balanced sample . 

;g The Content Validity of a Test 
Experts in test analysis show different types of validity. Some of them ar '-: 

face validity, criterion-related validity, construct validity, and content validity . 
When we analyze what we have learnt in q given course, more emphasis is 
given to content validity. This is because content validity is one of the major 
aspects required in the design and construction of achievement tests. In this 
test type, in order to test what students have learnt, the examiner should 
observe the contents he/she has taught during the lesson or the course. If the ; 

examiner constructs a test which has a balanced content from each topic, this 
is called content validity. 

In relation to the above idea, scholars such as Harrison (1 983), Davies 
and Upshur (1994), Bachman (1 990), Hughes (1991) explain the relevance of 
content validiLy. Some of the points they indicate as content validity are th a t 
the contents of the test should m atch with the contents of the teaching program 
(Davies and Upshur, 1994). In other words, Hughes (1991) says that a test it; 
said to have content validity if its content constitutes a representative sample of 
the language skills and structures with which it is meant to be concerned . 
Lefrancois (1 99 1) also argues that content validity is the extent to which a test 
measures what it purports to measure and that the content of items is analyzed 
in re lation to the objectives of the course unit or lesson. Palmer and Bachman 



construct a valid test, a table of specification specifies the topics to be tested, 

the nature of the questions to be u sed, how man questions will relate to each 

topic (Ibid) . Thus, test specification shows the content areas and competencies 

covered during the course. It is also consistent with the purpose of the test and 

adequately samples the universe of knowledge and the language skills. 

It is not a lways possible to cover all the topic areas, but it is important to 

sample the most important areas appropriately. In order to do this, a table of 

specification is important because it insures, as far as possible, that the test 
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a balanced sample. 
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Experts in test analysis show different types of validity. Some of them are 

face validity, criterion-related validity, construct validity, and content validity .· 

When we analyze what we have learnt in a given course, more emphasis is 

given to content validity. This is because content validity is one of the major 

aspects required in the design and construction of achievement tests. In this 

test type, in order to test what students have learnt, the examiner should 

observe the contents he/ she has taught during the lesson or the course. If the 

examiner constructs a test which has a balanced content from each topic, this 

is called content validity. 

In relation to th e a bove idea, scholars such as Harrison (1983), Davies 

and Upshur (1994), Bachman (1990), Hughes (1991) explain the relevance of 

content validity. Some of the points they indicate as content validity are that 

the contents of the test should match with the contents of the teaching program 

(Davies and Upshur, 1994). In other words, Hughes (1991) says that a test is 

said to have conten t validity if its content constitutes a representative sample of 

the language skills and structures with which it is meant to be concerned. 

Lefrancois (1991) also argues that content validity is the extent to which a test 

measures what it purports to measure and that the content of items is analyzed 

in relation to the objectives of the course unit or lesson. Palmer and Bachman, 
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in Alderson (1981: 138) , a lso d efine content validity as : 
The extent to which the selection of tasks one observes in 
test- tasking situation is representative of the language set 
(universe) of takes of which the test is assumed to be sample 
of a given content. 

A set or universe of tasks is the content domain of the set of knowledge or 
behaviors that the test represents (http://xnet.rrc. mb.ca /tomb/ validity- i.htm) . 
According to Herrison (~983), a conten t valid test is a test which will be a 
representative sample of a teaching universe. 

According to the a bove scholars' ideas, content validi ty stresses that the 
test reflects all the a reas to be assessed in a suitable proportion and it also 
represents a balanced content. The content validity of a given test is specified 
by drawing table of specification which indicates the language skills, an d the 
structures in a given language course a nd the amount of time each content 
takes. So, a given test which has content validity provides adequate information 
abou t the content of what the students have learnt. 

However, if the test is invalid or the content validity of a given test is 
inadequate, the test will have negative effect on the students' future 
performance because the test will not measure what it intends to measure . In 
relation to this , Good and Brophy (1990: 690) state tha t if "the .ltlhtyof a test 
is reduced by a nything that reduces the degree to which the test measures 
what it is supposed to measljre. " This problem will be created because the tests 
lack content validity. If the test does not include representative contents, it may 
be inappropriate for the students, and the evaluator will not get the expected 
results. As a result, the test will have negative effect on the students' future 
performance . 

In order to solve the above-mentioned problem, testing specialists su ggest 
the importance of test plan which is much concerned with an outline or content 
specification on the basis of which they construct the test items. According to 
this view, Alderson (1981), Hughes (1989), and Bachman (1990) give more 
emphasis to the great role that content specification plays in maintaining 
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content validity. For insuring the content validity of an achievement test, an 

explicit plan for constructing the test is more appropriate because the plan 

helps the te,st designers to construct questions which are adequately 

representative of the con tent coverage of a given syllabus. 

2.6. Testing Principles 

According to Weir (1993), if the ways of testing is a ppropriately designed, 

the students will have positive attitude towards examination, and the learning 

of a given course. Especia lly, in achievement tests, if the test has content 

validity, it "includes items that sample all important course objectives," 

Lefrancois (1991: 374) . Therefore, the tests can have a beneficial influence on 

the teaching that precedes theme, (weir, 1993). This can have a positive 

backwash effect of testing on teaching (Ibid). 

However, if the test is not content valid, it is likely to have a harmful 

backwash effect (Hughes, 1991). The content areas which are not tested a re 

likely to become areas ignored in teaching a nd the con tent of the test is 

determined by what is easy to test rather thttn what is important to test (Ibid). 

Thus, in order to build positive factors and reduce negative attitude 

towards an examination, we . may follow testing principles. These principles of 

testing will elicit the students' behavior, and will tell us about their language 

strengths and weaknesses. 

If the testing principle IS designed and the tes t is administered 

appropriate ly, it will h elp the next teaching and learning process and identi fy 

the problems of students. According Weir (1993), tes ting principle is a principle 

which is used for testing skills and contents, and will elicit behaviors which are 

reliable and valid indicators of students' ability, and has a beneficial backwash 

effec t.. 

2.6.1. Principles of Testing Speaking 

The objective of teaching spoken language IS to develop the students' 

ability to interact successfully in that language, and this involves the 

comprehension as well as production of a given idea according to a given topic . 
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According to Weir (1993) and Hughes (1991), the principle of testing 
speaking is to test whether the learners can speak or not. It is necessary to get 
them to take part in direct spoken activities. According to this view, Weir (1993: 
3 1) says: 

If we wish to make statements about capacity for 
spoken interaction, we are not (sic) longer interested in 
multiple-choice pencil and paper tests; that is, direct test 
of speaking· where spoken language is conspicuously 
absent. To test spoken ability we should require 
candidates to demonstrate their ability to use the 
language. 

Therefore, if we make speaking test more direct, we can incorporate 
contextual and interactional features of real life activities in our tests. 
According to this view, the present researcher wants to check whether or not 
the EHEECE in English language speaking test in 1997 E.C. was prepared 
according to the above view. 

2.6.2. Principles of Testing Writing 
There are different stages in teaching writing. Each stage of writing 

requires different types of evaluation. The best way to test people's writing 
ability is to get them to write (Hughes, 1991). The students' performance on 
different tasks is not consistent. For this reason, we have to offer candidates as 
many 'fresh starts' as possible, as each task can represent a fresh start (Ibid). 
Weir (1993) also says that the more samples of a student's writing in a test, the 
more reliable the assessment is likely to be, and the more confidently we 
generalize the performance of students on a given task. 

Thus, the present researcher wants to know the writing tasks in 
preparatory textbooks, and check whether or not the 1997 E.C. EHEEC English 
language examination writing test appropriately includes the tasks of the 
textbooks. 

2.6.3. Principles of Testing Reading 
Students can employ a number of tasks when they are reading a given 
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text, and their su ccess in understanding the content of what they read depends 

to a large extent on their practice with the sub-skills of reading. Harmer (1998) 

states the following sub-skills of reading: 

1 extracting specific information, 

2 extracting detailed information, 

3 getting general ideas, 

4 deducing meaning from context, and 

5 recognizing function and discourse patterns. 

Madsen (1983) a rgues that a reading test will lack content validity if 

success on the examination depends on the informa tion provided out of a given 

passage, for example, familiarities with the British or American culture. For this 

reason, reading is seen as a selective process taking place between the reader 

and the text. In order to read a given comprehension text effectively, lea rners 

u se their sub-skills of reading and interact with given information in a reading 

t~xt. Thus, Weir (1993: 65) says: 

In constructing tests it is impotent to include texts and 
activities which were [sic] mirror as closely as possible 
those which students have been exposed to and/ or are 
likely to meet their future target situations. The purpose 
for reading them in the test should, whenever possible, 
match the purposes for reading those texts in real life. 

Hughes (1 99 1) a lso says that the contents for testing reading will show 

different skills or techniques 'of reading as follows: 

1 scanning text to locate specific information, 

2 skimming text to obtain the gist, and 

3 identifying examples presented in support of arguments. 

In order to test students, the test have to conta in question s which require 

scanning, skimming, finding detailed information, deducing meanmg, 

recognizing functions and discourse patterns. 

So, the ma in purpose of the present researcher is to check whether or not 

the 1997 E .C. EHEEC English la nguage examination includes the above sub­

skills of reading. 
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2~ Principles of Testing Listenin g 

The principles of testing listening are the same as the principles of 

testing speaking as both require the test to be interactive. In testing listening, 

the speaker influences the listening conditions. The two skills are interrelated 

and one skill influences the other. As Hughes (1991) a rgues, the listening and 

speaking skills are typically exercised together in oral interaction. Preparatory 

students have learnt listening, so the researcher wants to know the focus of the 

listening topic in the entrance examination. 

2.6.5. Principles of Testing Grammar and Vocabulary 

When test designers prepare skill tests, they expect students to write 

grammatically correct sentences. M~ (1983: 34) explains that: 

Grammar tests are designed to measure students (sic) 
proficiency in matters ranging from inflections (bottle­
bottles, bake-baked) to syntax. Syntax involves the 
relationship of words in a sentence, including matters 
such as word order, use of the negative, question forms, 
and connectives. 

The test of grammar includes limited response, multiple choice, 

completion and cloze tests (Madsen, 1983). 

The next is about vocabulary testing which requires clear knowledge of 

vocabulary for the development of students' language skills. Madsen (1983: 12) 

says, "the purpose of vocabulary tests is to measure comprehension, and 

production of words used in speaking and writing." For testing vocabulary, -

Hughes (1997) says, a ll.the items presented to the students should be included 

in the tables of specification;' including the items that the students have learnt 

in other activities such as reading, writing, speaking and listening lessons, and 

that the test will be prepared according to the vocabulary's usefulness to 

students. 

Therefore, the present research attempts to check whether or not the 

vocabdary and grammar questions in the 1997 E.C. EHEEC English language 

examination satisfy minimum requirements as given above. 
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2.7 Test Format 

Scholars like Heaton (1988), Baker (1989) and Davies and Upshur (1993) 

point out that test format could affect students' performance and the scores of 

individual candidates obtained on the given test. This is because reactions of 

each individual to different formats may vary from person to person. That is to 

say, the students' performance with the objective, subjective test formats may 

vary from person to person, Davies and Upshur (1994) stress the necessity of 

taking characteristics of testees into consideration as they have their own 

impact upon both the reactions to a test and the performance on it. 

According Best and Kahn( 1993) the test format is divided in to two broad 

divisions; the first one is subjective format, this includes: composition, 

translation and open ended questions. The second type of items classified 

under this format include: multiple choice, gap filling, sentences to be 

transformed into different ways and true or false questions. According to Baker · 

(1989:35) all of this item types have the following characteristics: 

• there is only one correct answer for each item, 

• each item samples a particular element through the use of one skill 

• items are not dependent on one another, 

• changing one item doe's not change the testees performance on the other 

item of the test. 

Although the discrete point format is convenient both in easiness In 

administration and scoring reliably, it has got its own short comings Baker 

(1989) says that most discrete item types involve little or no active 

production of the part of the candidate, the test require only the testees' 

recognition of the correct form or the writing of just one word . Hughes (1991) 

also says that especially if only multiple-choice items are employed for 

writing skill test, then there is great pressure to practice such items rather 

than practice the skills. 

For this reason, Ethiopian Higher Education Entrance Certificate English 

language examination should test the skills rather than testing about the skills . 
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