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Abstract 
The purpose of the study is about the practice of learners' assessment and 
evaluation in distance learning, I have chosen randomly 90 dis tance 
learners and 20 tutor and/ or subject matter experts each from Alpha and 
St. Mary's Distance Colleges in Addis Ababa. 
In my s tudy, I have u sed mainly quantitative m ethodology and 
questionnaire as my instrument of data collection from distance learners. I 
have a lso organized structured interview guides to get general ideas and 
the attitudes from the tutors and/ or subject matter experts. The 
information gathered from these sources could also be used to cross-check 
and triangulate for the reliability of the data collected. 
The data collected were statistically analyzed, counter checked, and 
reported . 

According to the da ta analysis , the largest majority of the respondents 
commented that the distance program is useful for: those who do not have 
a cha nce to go to conventional schools for different reasons: to get a job; 
for career development; to compensate for educational opportunities they 
missed in the past due to d ifferent rea sons, etc. 
The types of tests (exams) they took were also in accordance with CRT 
format according to m aj ority of respondents, justifying that exam 
assessments are in accordance with the objectives of the distance cou rses . 
In both Colleges support services a re very limited; the majority of the 
respondents from both Distance Colleges commented that there is 
insignificant or no tutorial support at all. 

Large numbers of students are pursuing their education through distance. 
For its effective implementation the use of support services , such as 
tutorial services, preparation of standardized course materials or modules, 
consistent assessments and evaluations should be given especial 
emphasis. 
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Chapter One 

Introduction 

Over the last three decades many developing and developed countries have 

u sed distance education as pa rt of the demands to quantity , resources and 

quality of education. 

Higher education in many developing countries are suffering a lot from su ch 

things as teaching with very limi ted resources , of libraries without sufficient 

reference materials and journals, because of economic constraints. In m ost 

Sub-Saharan countries, such as Ethiopia, the use of libraries and laboratories 

has become so limi ted . With population explosion and the deteriorating 

economic condition of developing countries, especially those in sub-Saharan 

regions, a re not in a position to provide to all of their citizens traditional 

education that demands school buildings and teaching staffs which are costly. 

So the need for less costly educational systems should be the focus of today's 

learning processes. 

Education a l techniques that do not demand school buildings and large number 

of teaching staffs seem to serve best for public or adult education. 

As a result distance education has struggled and became the possible 

alternatives to regular schools . If properly managed, and the techniques of 

distance education could be adapted to the needs of some of the millions who 

dropped out of the school due to different reason s, such as family 

respon sibilities, h olding jobs while learning etc ... (Ossian Mackenzie, 1987). 

In fact, distan ce education actually is not only qualified for dropouts. These 

days distance education is being catered for variou s groups, such as : 



I. the pre-univers ity age groups also referred to as k - 12, that IS from 

kindergarten to grade twelve; 

11 . Disabled and homeboun d citizens who cannot easily travel from 

place to place; 

Ill. learners from geographically difficult terrains; a nd 

IV. all who a re not able to go to regular school for different reasons, such 

as being engaged in a job, family respon sibilities, ra is ing children 

etc . 

In genera l, th ere is a n eed to shift focu s from traditional (conventiona l) method 

of education, that is relatively expensive and involving only limited number of 

learners to distance education as complementary to traditiona l one so that 

la rge number of dista n ce learners, have a chance to reap the fruits of 

knowledge and technology (Goal, A. & Goal, S.L. 200 1). 

1.1 Background of the study 

In an e ra of knowledge explosion, technica l revolution, a nd social policy of 

equity and equali ty of educational policy, the mission o f education is to foster 

and produce competent people - people who are able to a pply their knowledge 

under changing condition, par ticularly to engage themselves in life long self­

directed learn ing. 

The former definition of th e purpose of education as the power of transmitting 

knowledge is n o more appropriate because th e new way of thinking a bout 

education, that is, "performance based education" or "competency - based 

education" is replacing it. This n ew way of thinking a bout education h as its 

implication fo r the edu cation of children and youth , but it seems to be 

especially relevant to a field of practice that has respon s ibility to help adults 

live productively in a world of accelerating change. 

Distance education is found to be a good instrument to teach adults at work so 

they can easily associate and change into prac tice what they learned 

theoretically . 
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In the past most distan ce education focused on adult learners . This remains, 

even to day, the most common world- wide application. In addition to the 

training of adult learners the application of distance and open learning a lso 

have became instrumen tal for groups, such as, disables and Homebound 

individuals who cannot easily travel, for those who cannot pursue their 

education for different reasons in regular institutions induding senior citizens, 

disabled and a lso for K- 12 (from kindergarten to grade 12) distance education 

which is considered as the more rapidly growing age group . 

Assessing of distance students performance helps to safeguard and maintain 

the highest possible educationa l quality, because assessing distance students 

entails the assessment of the program itself. To do so, the follow up may and 

should a t least consider the two widely applied methods of evaluations; 

namely, the formative evaluation (developmental assessment) and summative 

evaluation (after coverage of a course in a given period of time) 

In addition to these, the notion of the stakeholders in evaluation systems, such 

as, consulting experts, the would-be employers and/ or teaching bodies, tutors, 

and distan ce students' attitudes a re so important. 

1.2 Statement afthe problem. 

In this modern era of knowledge explosion, technological innovation, and a 

social policy of education for a ll has become the demand of the society. 

Moreover, the mission of education is to produce competent people - people 

who are able to apply their knowledge under fast changing conditions, and they 

should have the chance to engage themselves in self-directed learning. 

To full fill this demand for th e need of dista nce education, one may ask about 

the nature of assessments and evaluation of exams and the program itself. But 

in this research, emphasis is given mainly to the assessment and evaluation of 

distance learners. 

What methods of learn ers' assessments are employed in distance education? 

Are there any means of detecting about how and who really does the 
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assignments, even the exams? Since distance students are distant by 

definition, some times it is hard to know really who is who even if there is a 

system of its own. Assignment and home take exams a re a lso commonly liable 

to academic dishonesty. There is a lso a specula t ion that it has become 

common practice tha t distance assignments a re done in some cases by non­

dista nce learn er s. 

For developing countries, like Ethiopia, where the scarcity of resources -

tra ined m a n power, finance, infrastructures etc . a re ina dequate, the 

development and application of distance edu cation IS of paramount 

importan ce. The success of the distance education program a lso depends on 

the effic iency of its methods employed during evalua tion and assessment. 

Therefore, th e purpose of this study is to examine how the distance learners 

are assessed a nd evalua ted. 

This research, therefore, tries to study about th e following questions with 

respect to the practice of learners' assessments and evaluation in Alpha and St. 

Mary's distance edu cation programs. 

1. How assessm en ts a nd evaluations are employed in St. Mary's and in 

Alpha Distance Education programs? Is there any means of detecting who 

a nd how the assignments for submission are done? 

2. Are student general support services, su ch as, face-to-face tutorial 

services according to th e requirements of distance education? 

3. What are the attitudes of distance students and tutors/subject matter 

experts a bout d istance courses a nd their m ean s of assessm ent and 

evalua tion? 

4 . How, when and wh ere the tests (exams) in distance edu cation are 

adminis tered? How the exams a re prepared, dispa tched, corrected and the 

results announced? 

5. What a re the reasons or factors that may d iscou rage distance learners? 

Wh at are the reasons for dropping ou ts? 

4 



1.3 Purpose of the Study. 

The purpose of this research paper is to make a thorough study about the 

practices of lea rners' assessment in distance education at two different colleges 

that provide distance education, namely: Alpha Distance Education College 

a nd St. Mary' s Distance Education Colleges in Addis Ababa. 

There are d ifferent attitudes concerning a bout the legitimacy of distance 

education . Some proponents of distance education say, if properly applied it 

can be used to enhance education (Perraton,2000), and some opponents say, it 

is a "step child" of education, and the use of it should be discouraged because 

it encourages rote learning. 

The purpose of the study is, therefore, to identify the nature and m ethods of 

learners' assessment, a s how they are assessed and the level of the 

instruments of assessme nt. It is aimed to collect pieces of information and the 

notions of the stakeholders, (tutors, faculty, and facilitators and dis tance 

students), whether or not the assessment and evaluation methods are up to 

th e expected standard. 

1. 4 Significance of the study. 

In educational systems, be it traditional or distance, assessment and 

evaluation techniques are generally used to : measure the outcomes of the 

instruction, weather the instruction or the program as a whole is effective or 

not; to certify pupils' achievements, promoting students to the next grade or 

detaining them to repeat the course, and; to provide material to research. 

Since big numbers of students are pursuing their education through distance 

learning, this research makes its point tha t thorough investigation of the 

program with respect to assessment and evaluation of distance stu dents is so 

imperative. Some say that once you are registered in such distance program, 

5 



you are guaranteed to get your paper (certificate, diploma, degree etc) with very 

little effort. Some even consider Distance Education as "stepchild" of 

education, as second class educational system. The enigma of academic non -

acceptance of distance education a lso persists In some educational 

establishments. That being the case, the study makes this research more 

significant, especially for dis tance curriculum designers, educational policy 

makers and course evaluators and also for the main beneficiaries - distance 

learners . 

1.5 Scope and delimitation of the study 

Though there are more than ten distance education colleges In Ethiopia, the 

sample of the study is based m a inly on two Distance Education Colleges; 

namely St. Mary's and Alpha Distance Colleges here in Addis Ababa. Obviously 

the pieces of information that can be obtained from these two centers are 

limited. Again the level of status among these distance colleges are wide, some 

with longer period of distance educational experience (serving for about 25 

years, Alpha College for instance), and some even collaborating with 

international open universities, for example, St. Mary's distance college 

a ffiliated with Indra Ghandi National Open University (IGNOU) in India. Also 

the number of respondents involved from these two Distance Colleges are few 

compared to the large number of distance students. So, the information 

obtained from the two centers may not fully ascribe the problems under the 

study. However, it would give some highlights to other researchers who would 

like and intend to make further studies on the topic in the future. 

1.6 Limitation of the Study 

As in most researches, this r esearch has its own limitation s. Since the research 

is on distance learners , the distribution of the questionnaires to the students 

requires time until they gather for tutorial session or for examination. After 

distribution of the questionnaires, the most frustrating part is to bring them 

together, since they are not regular students, where one may find them as a 
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group, there was very limited mean s to collect the dis tributed questionnaires. 

Out of 90 questionna ires d istributed for each distance college students (with 

total of 180) only seventy six per cent respondents replied from St. Mary's and 

forty seven per cent respondents replied [rom Alpha Distance College . 

The generalization of the study therefore, is based on limited number of 

respondents. The limited number of respondents, even if they represent 

different varieties in terms of age, sex, level of education , etc., could serve as an 

indicator as to h ow the current distance education assessment and evalua tion 

a re being carried out. 

Another form of limitation that the researcher h ad observed while conducting 

the research or that could be considered as source of error was that the 

questionna ire itself should h ave been prepa red in Amh a ric . Actually from the 

pilo t study and suggestions from some people serving at distance colleges, the 

research er has noticed the possible problem th at could a rise in understanding 

th e questions and filling out the proper answers. 

However, I in sisted to conduct th e research in English considering distance 

learners as, at least, college students who can fi ll out th e items with no such 

exaggerated problems. 

1.7 Definition of key terms 

The fo llowing definitions are given according to Piskurich (1993) a nd World 

Book of Encyclopedia, Volume 6, 1992. 

Distance Education (learning) - learning system tha t commonly taking 

place outside school or college, wh ere physical interaction between teach er s 

and students is a lmost absent. 

Tutor - a teach er who directs and provides supports during face-to-face 

studies of a number of students in a group occasionally while learning a t a 

distance . 
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Correspondence learning - distan ce learning commonly based on print 
materia ls through postal services. It is believed to be the oldest distance 
learning method. 

Evaluation - The process of delineating, obtain ing, and providing useful 
information for judging altern a tives in learn ers' examination. It is used to make 
the student pass to the next program or class or to m a ke him/ her repeat the 
course . 

Criterion-referenced evaluation - An evaluation methodology which is 
widely used in distan ce education programs where it refers to a compa rison 
with a criterion or absolute standard, which helps to decide whether a learner 
need s more work on some s kill or set of skills. 

Norm-referenced evaluation - An evaluation m ethodology about where 
a student stands compared to other s tudents of similar type, or kind of 
evaluation that helps to determine a student's place or rank among the group. 
Mastery learning - A design ch a racteristic in which the trainee is expected 
to achieve a preset level of mastery for the materials to be covered. This 
mastery level is usually measured through a criterion -referenced evalua tion. 
Module - A unit of instruction pre designed and to be covered by distance 
learners. A learning package may be made up of a number of modules. 
Self-Directed Learning (SDL) - A tra ining design in which the trainees 
master packages of predetermined materials, at their own pace, without the aid 
of an instructor. 
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Chapter Two 

Review of related literature 

2. 1 Introduction 

This part of the thesis deals with the definition of distance education from 
different points of views. About the historical aspect of its commencement, the 
needs and applications, the mode of its delivery and assessment (evaluation) 
methods which is the central part of this research. It also deals about the 
economy of distance edu cation , d ifferent perceptions about, and the 
importance of distance education to in solving the problems of the society at 
large. 

2.2 What is Distance Education? 
Distance Education, formerly known as correspondence and adult education 
which also has known by different synonyms at differen t places and at different 
times as: 

"External studies, " "extra-mural studies," "off-campus", "correspondence 
education" , "home-study", "independent study" , "non-traditional learning", 
"open -learning," "outreach programs" .(Sara Guri - Rosenblit, 1999). 
Different scholars define Distance Education in different ways. According to 
Rawson-Jones (1 993), d istance education is a multi-media educational process 
in which the teacher and the s tudent mayor m ay not m eet in a face-to-face I 
situation. 

( 
As can be understood From Rawson's definition, if there is no face-to-face 
interaction between th e teach er and th e student, th e m ode of the interaction 
between the learners and the teacher is not m entioned as such. 
But Mugridges(1991) gave a better definition about distance education as: a 
form of edu cation in which there is normally separation between teacher and 

4 
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learner and thus on e in which other means, such as , the printed and written 
word, the telephone, computer conferencing or teleconferencing, for example -
are used to bridge the physical gap. The mode of interaction in distance 
education is elaborated in Mugrides ' definition 
Dista n ce Education has been defined a lso, as an educational process in which 
a significant proportion of teaching is conducted by someone removed in space 
and! or time from the lea rner or characterized by non-contiguous 
communication (Holmberg, 1989). His definition r ela tes a pure form of distance 
education, which does not involve physical face-to- face meetings between 
teachers and s tudents. 

Keegan (1980a, 1986) also defined dis tance edu cation as the quasi - permanent 
separation of teacher and lea rner throughout the length of the learning process 
as one of the major ch a racteris tics of dista nce educa tion. 
Da niel's (1989) interpretation of the term distance education embraces all form s 
of instru ction in which cla ssroom sessions are no t the pnmary mea n s of 
education. Distance education is mostly h omework, with occasional work Ill. 

class, w hile conventional education is most ly class work with occasiona l work 
at home. 

Distance lea rning often makes use of several different media. Students may 
learn throu gh print, broadcasts, the internet and through occasional meeting 
with tutors and with other students (UNESCO, 2002). 
Many dis tance teaching universities (institutes ) u se face -to-face tutorials, 
summer schools, seminars and labora tory sessions. Moreover, the advent of 
interac tive media cha llen ges Holmberg's definition from a nother angle. 
Nowadays, intera ctive computer networks, teleconferencing and interactive 
satellite sessions a re both used by d is tance teaching and conventional campus 
based universities (Guri- Rosenblit, 1999) . 
Distance teaching unive rs ities can also be viewed in many aspects as 
forerunners in facing and dealing early in with ch a llen ges confronting higher 
education systems today, such as: providing lifelong study opportunities to 
working adults ; defining flexible access policies for second-ch ance studen ts; 
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teaching unprepared students ... reducing cost per student and providing 
economies of scale ; creating virtua l classroom/ settings, and promoting 
globalization and intern ationa l cooperation (G-Rosenblit, 1999) 
By elimina ting the lecture ha ll , semina r-room and university library and 
placing student at h ome, the dis ta nce universities have presented the most 
radical change yet to th e traditional concept of a university.(Keegan and 
Rumble , 1982 : 24) 

Different schola rs define open and distance learning differently and in some 
cases interch a n geably. Distance education and open lea rning a re used 
synonym ously by som e sch olars a nd practioners (Gu ri-Rosenblit, 1993). 
But McKenzie e t a l. in their 1975 book Open Leaming defin e 'open learning' as 
follows: 

Open learning is an Imprecise phrase to which a ra nge of mea ning can 
be, and is, attached. It eludes definition ... For its very imprecision ena bles 
it to accommodate many differen t ideas and aims . 

(McKenzie e t al. 1975:2 1) 
In order to avoid the confusions, in defining ope n a nn distance learning, I 
prefer to use these two terms according to the criteria used for admiss ion of 
students into the corresponding institution s . Therefore, univers ities which 
decided to adopt an open access policy (no requirement for enrollment) as open 
univers ities, and for those imposing en try requirements, su ch as edu caLiona l 
background s, as dis tance teaching universities. Since most dis ta nce learning 
institutions in our case require entry or registry requirements, I would rather 
prefer to use distan ce learning to open learning throughout this paper. 

2 .3 His torical development of Distance Education. 
Distance education in a form of correspondence instruction is not a recent, 
modern phenomenon . Examples of a n in tensive exchan ge of letters for 
educationa l purposes have been known since ancient times, such as the 
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correspondence between Plato and Cicero with their students (Sara Guri -
Rosenblit, 1999:2) 

According to Rawson - J ones (1 973), it is claimed tha t the firs t recorded 
attempt of corresponden ce learning was on the 20th March 1728 edition of 
Bos ton Gazette n otice from the teacher called Caleb Philips that stated a ny 
person in the country could learn through postal correspondence perfectly as 
those that like in Boston. La ter , in the 1840s, Mr. Pitman was credited as the 
first to start regula r courses through correspondence . 
Reddy (1998) reported th at until 1995, there were about 835 institutions 
offering 3 5 ,5 11 courses through distance education in 995 centers . Similarly, 
Heinich, etal (1996) indicated that the earlier term "corresponden ce educa tion" 
has ch a n ged to" distan ce education" in 1980s wh en learning took place 
through electronic communication which included radio, telephone, television 
and computers tha t enabled to communicate a t a dista n ce . 
The corresponde nce study system , wh ich otherwise known as "the pen a nd ink 
system", the postal tu ition or the tu toria l system is being replaced by distance 
education that is mainly based on , knew scientific innovations, su ch as 
computers and multi-m edia wh ich resu lted learning in 2 1st century to be 
heavily dependen t on n ew technologies . 

The University of London, which got its Royal Ch a rter as a distance examining 
body in 1836 , ena bled stu dents studyin g in private correspondence colleges in 
a ny part of the British Empire to take its Examination. From 1858 it opened 
all of its n on-medical examinations, from matriculation level upwards, to 
candida tes a ny where in the world, regardless of their methods of preparation 
(Guri-Rosenblit 1999). 

The founda tion of a correspondence program a t Illinois State University in 
1874 can be taken as the s ta rt of distan ce education at university level in USA 
(Keegan and Rumble, 1982). Similarly, the university of Ch icago under Will iam 
Harper offered the first university sponsored correspondence in 1892 (Verdun 
& Clark, 199 1; Moore, 1987) . 
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The University of South Africa (UNISA) is h eld to be the first full fledged 
autonomous dis tance teaching university, It started teaching at a distance in 
1946 (Boucher, 1973; Holmberg, 1995), 

Since the inception of university in the eleventh century, it h as evolved in 
diverse directions in different places and at different times, On a more general 
level, the common denominator of all universities through the centuries is their 
ability to combine certain definite intrinsic and extrinsic qualities (Van Vught, 
1994), The intrinsic qualities are related to the ideals of the search for truth , 
and the con servation and transmission of knowledge, while the extrinsic 
qualities a re expressed in the services the universities provide to society, 
It can be traced back to as early as the eighth century with the invention of 
printing, the advent of a publishing industry and the development of modern 
postal services boosted the utilization of correspondence for edu cational 
purposes (G, Rosenblit, 1999) , 

Evidently, distance education as a form of higher and continuing edu cation 
offered by univers ities has existed since the early ha lf of the nineteenth century 
(Rumble & Ha rry, 1982; Holmberg, 1986), 
In 1883 the state of New York authorized the Chautauqua Institu te to award 
degrees through correspondence m ethods, Chautauqu a was a summer training 
program for Sunday school teachers who continued to receive instruction by 
mail after they returned to their h omes (Moore & Kearsly, 1996), 
It was reconstituted in 1951 to provide degree courses for external students 
only, In 1962 it was officially established as a distance teaching university 
through a governmenta l decree (ibid), 

A roya l charter, granted in 1969, established the British Open University, as an 
independent university authorized to confer its own degree, Con sequently, the 
foundation of the British Open University was the most striking event in the 

history of high er education since the establishment of the land-grant 
universities 111 USA 111 1860s (Perry, 1977). Since then 
many others have heralded the new teaching universities as the most 
conspicuous development in higher education systems in recent decades. 
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Until the 1970s, distance education was used ma inly by comm ercially 
motivated individuals who set up schools and colleges to enable people who 
work during the day to study for qualification offered by a variety of academic, 
vocational and professional ins titution s. Many of these private providers sent 
materials of poor quality and offered little or no support during the 
learning/teaching process, aiming mainly to maximize their profit (Perry, 1992). 
Most cor respondence schools were perceived as second-clas s educa tion 
(Glatter & Wedell , 1971) . But the drastic s hift from private to public sponsored 
distance education on a wide scale, as being a product of governmental 
planning as la rge - scale higher education institutions set to fu lfill n a tional 
mission, took place in Europe, as well as in some other pa rts of the world, in 
early 1970s. These fully fledged distance teaching universities moved distance 
higher education from the margins to the mainstream (Tait, 1994a). 
Not all correspondence institutions operating prior to the 1970s deserved bad 
reputation. Some are well known to offer their students a rea l chance of 
successfu lly completing their s tudies (Holmberg, 1986; Perry, 1992 ). Actually 
the presen ter of this pa per could no t find supportive literature as to the 
distance institutions that a re no t really involved in providing second class 
education s ince 1970s. But I fe ll that there a re some open and distance 
institutions that a re no t free from putting th emselves in such di s reputable but 
lucrative busin esses . 

From the above discussion it IS obvious that the future mode of educa tion 
could be blended of both systems, whereby the dominance nature of the 
conven tional edu cation over the dis tance one is no more a s importa nt as it has 
been used to be. The gap between the two is no more significant. 
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2.4 The development of correspondence education in Ethiopia 
According to Des ta (1989), there are two groups of agencies involved m 
developing correspondence education in Ethiopia. 

A Non-government Agencies 
Before the inception of correspondence education by governmental agencies, 
there were two foreign corres pondence schools in Addis Ababa, namely;. Trans 
World Tutorial College (TWTC) and, International Correspondence School ( rCS) 
TWTC started operating in 1957 and continued giving its services up to 1978, 
which was replaced by British Tutorial College in 1981. It offered courses in 
accounting, management, a uditing, business etc . On the other hand rcs 
started to give its services in 1969 offering more than 200 courses. Some of the 
courses included English, modern mathematics, elementary French, advanced 
French; courses on management, computer programming, and mechanical 
engmeenng. 

Both correspondence schools u sed course materials that were used in many 
countries . They were recognized by the Council for the Accreditation of 
Correspondence Colleges (CACC) . 

In addition to these colleges, there were a lso three non-governmental or private 
correspondence agencies . These were; National Vocational Correspondence 
Agency (NVCA), Agri-Service Ethiopia (ASE), and Universal Language and 
Commercial Correspondence School (ULCCS) 

NVCA u sed to offer non-formal vocational courses for the first time since 1981. 
Some of the courses given were; general mechanics, auto-mechanics, wood­
technology, agriculture, personal and factory management, purchase and 
supply management (Flin ck and Wangdahi, 1983 as cited in Desta, A. 1989) . 
Agri-Service Ethiopia (ASE) was a lso a non-governmental agency that started 
giving agricultura l correspondence education particula rly for farmers . ASE 
used course materials developed by the World Food and Agriculture 

'- -
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Organization by the African Institute of Social and Economic Development. (Kabwasa and Kaunda, 1973 as cited in Desta, A. 1989) 
Universal Language and Commercial Correspondence was also a private agency. The a im of the agency was to teach English language as a second language for Ethiopian students. It was opened in 1974, and offered courses in ; E.S.L.C .E . English preparation, essential academic English, spoken English and conversation, junior secondary English, etc. 

B Governmental Agencies 
Addis Ababa University (AAU), then known as Haile Selassie First University, and the Ministry of Education (MOE) jointly planned to develop secondary courses in correspondence in 1967/68. They were pressured to develop the program after repeated demands made by teachers, people working in different places, military organizations and factories. "With an agreement reached a correspondence education unit was established under the Extension Division of A.A.U." (D & D, 1985, G.C :6, as cited in Desta , 1989 ). In collaboration with Netherlands's Distance Education Organization and financia l and experts support from U.S.A, distan ce courses in Amharic, English, Math, and Geography were prepared for grades 9 - 12 in 1972/73 under A.A.U .. 

Immediately a fter the revolution, th e Ministry of Education took over the whole responsibili ty of the correspondence edu cation. Since 1977 distance courses in Amharic, English, Mathematics, Geography, Physical Science and Biological Science have been made available . Varies administrative forms and guidelines were a lso ready to start the program. Currently there are more than ten privately owned distance colleges operating in Ethiopia. 
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2.5 Why Distance Education? 
There are d ifferent reason s or attributes that a re considered as to why for the 
emergence of distance education . With the explosion of population , where 
people are widely separated and living a t a distan ce could automatically be a 
problem to manage such groups at specified centers. Even if people live in 
such scattered form, there is always a need for education. 
As Rawson-Jones (1973) put it: Scattered communities, large geographical 
a reas and difficulty of organizing a face -to-face teaching are neither the only 
nor n ecessarily the reasons to establish distance educa tion. For him distance 
education h as emerged as educational form beca u se there was a n educational 
need of the society that the tra ditional curriculum could not and cannot still 
satis fy. 

Hopper (1971) remarked that the introdu ction of distance edu cation has 
allowed the learner to make his/ h er personal choices a bout what they want to 
learn, where a nd when to learn. 

Berg (1 998) revealed that in distance education students lea rn more 
independently, u sing m aterials that m eet their own individual learning needs, 
abilities, references, and interests. It is a lso believed that distance education is 
a good instrument to teach adults at work and to relate abstract experiences 
with concrete experiences . So, adult lea rners at work can easily associa te and 
change into prac tice what they learn theoretica lly . 
Guri- Ro sen blit (1999) concluded that, a ll distance teaching universities reflect 
a concern with widening access to higher education. They a lso offered a 
second ch an ce of part-time study to adults, regardless of work, geography, 
family commitments and constraints . With advancement in technology, adult 
learner s need to adopt themselves to the need of prevailing technology and 
working conditions. 

More successful programs have been carefully integrated, and they have not 
been designated as second-class a lternative to conventional education but as a 
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part of a complem entary system u sing a variety of different approaches, each chosen for its a ppropriateness to the curriculum and the audience. 
In addition to the a pplication of d istan ce lea rning fo r differen t purposes, it h as been widely applied to teach er education and there is som e record of su ccess in its use for all regular elements of the curriculum-genera l education, subj ect­specific knowledge, pedagogy, a nd practical teaching (G-Rosenblit ,1999 ). 

The economy of distance education 
The m ain considera tions behind the establishment of distance teaching univer sities was for less expensive way of providing education to growing number of students. The tota l cost of each institution (dista n ce and traditiona l) are m ade use of both fixed and variable costs . In the a rea of fixed costs , distance univers ities do not support campus or residential facilities, so they a re s ignificantly cheaper. On the other hand, distance univer sities require heavy investment to set up the infrastructure for the production of the study materials even before a sin gle student is enrolled . The choice of media , such as, TV, the number of subjcct a reas covered, and the number of courses provided demands heavy investment (Rumble, 1993) . 

In traditional universities, the variable costs increase a lmost directly with the number of s tudents and the volume of ac tivities, tha t is , more students require more staff. But as the number of distan ce students increases, the cost per student decreases (Smith, 1992; Perraton , 1993; Rumble 1993 ; Holmberg, 1995). In gen eral, while the s tart-up costs of distance universities a re high, the margina l cost per student decrease as the m ore students enroll. 
One of the features which distinguish distance teaching universities from the mainline, residentia l univers ities is the disbanding of the campus a nd reaching out students wherever they prefer and whenever they wis h to study. 

Campus univers ities, with a ll of academic situa tions and residentia l a rrangemen ts, with s tudents and teachers living together as a self-contained community a lso with recreational facilities and with an advantage of creating 
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the grounds both for faculty-student dialogue interaction as well as for student 
meeting points. Since mos t open and dis ta nce univers ities are designed main ly 
for part-time adults, the campus life was either of lesser attraction or 
impossible (Guri - Rosenblit, 1999) 

The application of distance education has already become common place 
practically in all countries as a m eans of teaching big number of learners. 
In the educational sector distance education with vast potentialities generated 
through new information technology can bring about revolution in the field of 
education, tra ining and consultancy. That is why the future thrust is bound to 
be on distance education and not on traditional (face-to-face) classroom 
education system (Goa l, A & Goal, S. L 2001). 
In 1994, Sir Geoffrey Holland, s tated that "by the year 2020 every education 

and training progra m leading to qualifica tion of a credit towards one will be 
available in three modes: full time, part time and through distance learning" 
(Wild, 1994). In fact, it has become true tha t the gap between the two 
edu cation a l systems is getting narrower because of the access a nd facili ties 
through technological innovation s . 

Moreover, one of the arguments in undergoing dis ta n ce education is its cost 
effectiveness compared to conventional education. If one can lea rn from print , 
or from a broadcast or cassette or computer, as well as you can from a teacher, 
there should be no educational objection to substituting another medium for 
the teacher. If there is no teacher you do not need a school, college or hall of 
residence in order to study which can reduce capita l investment. 
The main considerations behind the establishment of dista nce teaching 
universities was for less expensive way of providing education to growing 
number of students. Th e total cos t of each ins titution (distance and 
traditional) are made u se of both fixed and variable costs. In the area of fixed 
costs, distance universities do not support campus or residential facilities, so 
they are s ignificantly cheaper. On the other h and, dista n ce universities require 
heavy inves tment to set up the infrastructure for the production of the study 
materials even before a single student is enrolled. The choice of media, such 
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as, TV, th e number of subj ect areas covered, and the number of courses provided demands h eavy investment (Rumble, 1993). 
In traditional universities, the variable costs increase a lmost directly with the number of students a nd the volume of activities, that is, more students require more s ta ff. But as the number of dista nce students increases, the cost per student decreases (Smith, 1992; Perraton, 1993; Rumble 1993; Holmberg, 1995). In general, while the s ta r t-up costs of dis tance universities are high, the m arginal cost per student decrease as the more students enroll. 
According to Perraton (2000), the costs of distance education tend to behave differently from those of conventional education . One major difference is that dis ta nce education may make it possible to expand education without investment in buildings . Distance teaching universities need headquarters, and may need cen ters , but don 't demand a program of campus building commensurate with the number of students they a re to teach. A higher proportion of th e costs of distance education tend to be fixed, and a lower proportion to vary with the number of students . As the number of students on course increases, so the cost per student declines , something that does not happen with classroom based education (Perraton, 2000 : 120) . 

The economic profile of students a t both educational systems is also a n indicative of the nature of learning processes . For exa mple , stu dents at a dista nce tend to be studying pa rt-time; often they are older; quite often they are poor er of live in more remote places; those with best educational records tend to go conventional universi ties and those who have done less well in their school examina tion to dis tan ce university (ibid.) 
Despite the fact tha t distance edu cation is less costly than that of conventional education in genera l, part- time off-campus students (dis ta nce students) have lower completion ra te a nd/or many dropouts tha n full-time on-campus students, so tha t the costs of production at a distance a re higher than they are on campus if the number of s tudents in a program a re fewer than expected. For any course, there a re three main determinants of the cost per student. 
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The first determinant is the total number of students; the cost per student tends to decline with the large number of students. The second determinant is the choice for sophistication of the medium chosen. Television for example, is likely to h ave a production cost ten times that of the radio . The third determinant is the amount of tutorial support that is built into the course. Courses that may provide generous student support, either through face-to­fact sessions or through frequent marking of student assignments or even though computer-based interaction tend to be costly . 
In order to compare the cost of reaching a particular educational goal either by distance education or by conventional (traditional) study, it is essential to compare both the input and output of the two systems. The input could be the total cost (students' fee, government or other financing and subsidies, the loss of income incurred by students who give up work for studies, etc .). Whereas, the output could be the degree or other goals reached and possibly even its economic values. 

Refer figure 2.1 for comparison of cost 111 convention a l and distance educationa l systems per student. 
Fig . 2 .1 Compa rison of distance learning and conventiona l course cost per s tudent. 

conventiolUl l COUrie cost 

Cost /Student 

Distance(open)coutse cost 

few students many students 
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Source: Fred Lockwood, Ed . 1994: Material production In Open and Distan ce Learning 
In distance lea rning, initial expenditure is high but m a rginal costs - the cost of taking on extra students a re low. 
There is a gradual s hift from m a instream (tra ditional) educa tion to distance education. As a result, to day between 5 and 12 percent univers ity students in industria lized countries are likely to be studying at a d is ta n ce in the developing countries the figure is often between 10 and 20 percent (Perraton, 2000:1). 

Despite a ll the advan tages discusses so far, there a re limitations in lea rning a t a distan ce. Some of the disadvantages while learning in distance education include th e following. 

Disadvantages in distance education 
a) Lack of campus Environment and Peer Group Interaction 
In distance education, students may often experience feelings of extreme isolation; the lack of interactivity with peers, the missing out of the enjoyment of campus life . According to Moore (1 995) even the highly motivated students who register for distance education courses on th eir own initia tive find the experience lonely , difficult, and sometimes daunting. There are no chats over a cup of coffee a t the student centre, no causal encounters on campus with either th e professor or with fe llow students , no contact with people who took the same course previous ly. Isolation from fe llow s tudents is a grave shortcoming of dista nce education, and is of no lesser effect tha n remoteness from the teacher. The most important aspect of learning is the social interaction among the peer group which is lackin g in distance learning. 

One of the features which d istinguis h dis ta nce teaching univer sities from the mainline, residential universities is the dis ba nding cif the campus and reaching out students wherever they prefer and whenever they wish to study. 
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Campus univer sities, with a ll of academic situations a nd residential arrangements, with students a nd teacher s living togeth er as a self-contained commun ity a lso with recreational facili ties and with a n advan tage of creating the grounds both fo r faculty-studen t dia logu e interac tion as well as for studen t meeting poin ts . Since most open and dista nce univer s ities are designed m ainly fo r pa rt-time adults , the campus life was either of les ser attraction or impossible (Guri - Rosenblit, 1999). 

b) Drop-out Rates 
Some of th e problem s tha t a re common in dis tance education related to drop­outs a re a ttrition and wa stage. They signify a waste of time, energy and resources on the pa r t of the s tuden ts, education provider s and society as a whole (Powell a n d Wood ley, 1995). Obviou sly, in distance teaching u niversities with a n open admission policy, drop out m ay be unavoidable con sequence of 

combining quali ty a n d equality in highe r education (Gu r i-Resen bli t, 1993). 
Ma ny d istance lea rners ' dropout or cease to study a t var ious points in their career, which Fri tsch (1 988) classifies student dropout in to four categories: student who enroll , but who don't take up th eir studies in practice (non­starters); students who begin the ir studies, but abandon them after the first attem pt (d raw backs) ; students who sent fewer ass ign ments than required , and for th is reason were n ot a llowed to si t for examination (drop-outs); a nd students wh o fa iled the examination (fa ilures). 

Since pa r t- t im e learners h ave the option s as to when , wh at a nd wh ere to learn in dista n ce , th e ch a n ce of dropouts for diffe rent reason s in som e cases a re as high a s 8 5% (Holmberg, 8.198 1: 11 6) 

C) The Dangers of Indoctrination 
Distance teaching universities teach massive number of s tudents by the use mass m edia a nd add it ion a l interactive technology. All these h ave the capacity to dissemina te widely ideas tha t h ave a powerful impact on their s tudents . Perry (1 9 76) r em a rked tha t in 1970s certain non-dem ocra tic regimes were 
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interested in the idea of a distance education university, mainly to prevent students from concentrating in campuses and thus posing a political threat. Distance teaching universities in totalitarian countries can easily be put to use as a vehicle for propaganda. Distance teaching universi ties can disseminate any given political and social view with ease especially to s tudents in globally dispersed location. BOU materials for instance, are used in wide range of countries, developed and developin g. Even without intending to be cultural colonizers, some distance teaching universities may find themselves doing precisely th eir political dissemination (Roll, 1995) . 

2.6 Views Related to the Application of Distance learning. 
Is it Legitimate and effective? 

One of the m ost commentary aspects of distance education is its legitimacy in te rms of the qua li ty of education rendered. Distance learning is often seen as barely legitimate. Its his tory is marked by the work of institution s that accepted student fees, gave them poor service, and kept their costs down by encouraging students to drop out once they had paid a ll the ir m oney. Learning at a distance, pa rti cul arly from printed ma terials, lends itse lf to ro~arning. If leaching materia l gives all the answers then there is no room for an individual response while it fails to do so the student m ay fee l challenged but frustrated . Dista nce learning can be soulless and isolated activity so that dropping out is more attractive . Most parents and probably most educational planner s would encourage their own children to study at a conventiona l university rather than distance Un iversity (Perraton 2000) . 
But there is a threefold case to be made of its legit imacy: 
First, the evidence of public - sector distance unive rsities, and dual -mode universities that teach both conventionally and at a d istan ce, is that students can achieve results that match those of conventional universities. 
Second, distance education h as been powerfully effective in reach ing audiences who could not meet their educational needs from conventional institutions. 
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Third, where distance learning provides opportunities for student interaction with tutors, it allows open - ended dialogu e, often rega rded as the touchstone of legitima te education. Thus, while distance learning may lend itself to rote learning - as does learning in la rge classrooms - this is not an essential defining ch aracteristic (Perraton, 2000).That is because the quality of education in large classrooms is no better than rote learning, that is the number of students in a classroom affects the quality of education rendered . The place of distance education in the society varies from country to country (Rawson Jones, 1973). 
Distance learning is found to be more effective for tra ining of teachers . According to Chale (1993), m any programs of teacher education, in all continents , have su cceeded in enrolling s tudents in significant numbers. Where teachers have been promised improved status or pay at the end of the course, completion numbers can be as impressive as enrolment numbers. As an example, in its program to extend th e teaching service in 1970s, Tanzania succeeded in recruiting 45,000 potential teach ers of whom 38,000 (84%) went on to get their qualification (Chale 1993, in UNESCO 2002). 

Differen t people have different perceptions a bout the effectiveness of distance education . Proponents of distance education tried to develop yard sticks that can be applied in order to keep the qualities of courses delivered through distance to be as e ffective as mainstream education. They developed some criteria that distance education needs to satisfy through assessment of the program and distance lea rners are adequately meeting the social needs that lead students to enroll. 
Distance students tend to be older than s tudents studying conventionally and, almost by definition, h ave used distance education beca u se of some kind of social, educational or geographical disadvantages (Perraton, 2000). 

It is found that distance learning can respond adequately to educational demands. The extent to which it actually satisfies them is conditional by its efficien cy, which is measured in terms of the cost per student and the cost per successful student. 

25 



The best-run programs are probably better, more effective, and more 
interesting for students than they were before. Good practices may include 
u s ing combination of media, ensuring that th ere is effective tutoring and 
student s upport, h aving an efficient administrative system, a nd developing 
clea r and well produced teaching materia l. But, yet many institutions are a 
long way from achieving and implementing what they know to be good practice. 
Despite to lip-service to the use of a combination of media, most distance 
education remains dominated by print: distance educations h a ve not moved a ll 
that far from correspondence education (PeITaton, 2000) . 
Even within the d istan ce education literature there is a con tinuing dialectic . .,----
On one hand its founding parents, from the ideologues of '1960, to the 
technophiles of the 1990s, a rgue that it is tran sforming education, widening 
access, and offering a fu ture that is both richer and more equitable. On the 
other ha nd, its critics from H.G. Wells who denounced its encouragement of 
rote learning see it a s a poor s ubstitute for the real thing (Wells 1934, as cited 
by Perra ton, 2000) 

It may indeed, foster rote learning. If s tudents ha ve to rely on pre-prepared 
text, the n th ey may com e to regard the word - rather th a n critical dia logue - as 
sacred. It is unsocial form of learning, lacking or restric t ing the opportunities 
for interaction among students a nd tutors that is at the heart of much lively 
a nd rewarding education. 

When these inherent weaknesses are put a longside the evidence of its 
inefficien cy, an elegant and simple conclusion is that it is inherently second­
rate form of education, lacking full educational legitimacy ( Perraton,2000). 
The same is a lso true for much conventional education as substandard. Many 
studen ts wa nt to pass their examination, learning by rote if n eed be more tha n 
they want unfettered dialogues. A working hypothesis might then be that open 
and distance learning has to face severe difficulties if it is to match the best 
conventional education, if well designed , m ay often m atch the best of what is 
availa ble (Perraton, 2000). 
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One of the reasons for the expa nsIOn and promIses of distance learning was 
that it is possible to extend educational opportunities at a lower cost than 
conventional education. If it could teach more, and reach more or accelerate 
F'r4l1r')tinn~ l rh ::=!l1 p"f' Rn rl th F'~f' 'Vf' rf' n"':;:j<::;nn<:: pn nllO"h fnr th p priucation a l 
planners to try it (Perraton, 2000: 10). Accordingly, the evidence that distance 
learning can be effective is reasonably firm, and contrasts with tha t on 
efficien cy and quality. People studying at distance learning can pass 
examinations and gain qualifications that attract formal recognition and public 
esteem . Teacher trainees, studying at a distance, perform as well in the 
classroom as those trained more conventionally ( Perraton 2000) . 
The measures of efficiency include examination pass rates a nd successful 
completion rates, or their inverse, dropout rates. Some forms of distance 
education are notorious ly in efficient , correspondence schools (colleges) used to 
m ake th eir money by taking student's money in adva nce and providing such a 
poor service that they could s pend the minimum on tuition ( Perraton, 2000). 
If that is the case, th en how can one differentiate between the educational 
values and those of market values? 

By exte nding his argument, he affirms that; it is easy enough to argu e that 
distance learning lends itself to rote learning or that it en a bles people to pass 
examinations without following a worthwhile program of the study (ibid) . 
The skeptics, such as Kless also draw evidence from higher education 111 

arguing that, 'distance educa tion system ... have thus usually been seen as 
giving a second - class inferior edu cation to ... the most disadvantaged' ( Kless 
1995,403, as cited in Perraton). 

The proponents of distance education, such as Daniel concluded that, "these 
m ega u niversities are revolutionary in two aspects : they have brought down 
the cost of higher education dramatically and they have made lifelong learning 
a reality for adults wherever they live and work". (Daniel 1996:86, as cited in 
Perra ton). 

The a bove two different outlooks about distance learning were forwarded some 
twenty years ago. Since then a lo t of positive (in terms of the proponents of 
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dista nce education) or negative experiences (in terms of the opponents) have 
been suggested. 

In order to u se and apply properly dista nce education programs for 
development of trained manpower the implementation and means of 
assessment and evaluation should be given special considerations. 
Who is to control th e qua lity of education to be delivered through distance 
education? Are the natures of the courses delivered in different distance 
colleges with the same course numbers (if the course numbers do match) 
actually the same in content, in depth and in credit h our? 
We are in an era of lucra tive business, and these days students participating in 
both traditional and dis tance education are said to be suffering from "diploma 
disease" . Most students even if not a ll tend to get their qualification by hook or 
crook through all illicit mea ns. Distance courses a re more exposed and liable 
for such illegal means of d is hones ty in academic world . 

2.7 Key players in Distance Education. 
Every progra m has its own proponents and organizers . There are also major 
protagonists in dis ta nce programs with their u nique roles. 
According to Berg (1 998), in distance education there a re different roles 
assigned to the teacher (facultJ" fac ilita tors) and to student. 
Some of the teachers' roles are: integrating technology into cour se delivery; 
facilitatin g, and co-coordinating learning; focu sing on access of learning 
resources; usmg team a pproach in designing; and , developing instructional 
materia ls while students roles include: working autonomously; directing self; 
exercising cooperative relationship; a nd, participating in groups work. 
In order to facilitate the smooth running of the program the coordinated action 
of a ll pa rties involved is so importan t. 
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2.8. Modes of Learning in Distance Education 
In distance education different forms or modes of edu cation are applied. 
Mode of learn ing in distance education follows its own different pattern. Some 
of these pa tterns and processes suggested by Piskurich( 1993:325-331) are 
given be llow: 

Self Directed Learning (SDL) - IS a training design in which trainers' m aster 
packages of predetermined materia l, at their own pace, a t their own time and 
place without the a id of a n instructor. 

A training design - One of a number of possible methodologies that one may 
u se to solve a training problem or need. The alternatives might be cla ssroom 
processes, monitoring, or on the-job tra ining. 
In which trainees master - the term master specifies th e evaluation criterion for 
SDL. The trainees must exhibit a certain level of exper tise through the process 
of criteria - referenced evaluation. There is no curve, no relative or 
compa ra tive measure, not even a grade. There is s imply a preset goal to 
achieve. 

Packages: The ba sic working un its of SDL, wh ich are divided contents into 
parts (chunks). The trainees master each of these small pieces in sequence 
which leads to mastery of th e complete packages . 
Predetermined materials - decis ions such as what m a teria ls need to be lea rned 
or when the learning will take place are often made by others. These decision 
makers include subject matter experts , supervisors, m a n ager and execu tives . 
At their own place: this depends on the n a ture of the training. In business 
environmen t, it is achieved within certa in limits that a re set by the day-to-day 
n eed s of the compa ny and by the time it can a fford to devote to tra ining. 
Without the aid of an instructor: in SDL PACKAGES ARE SELF INSTRUCTIONAL. An 
instructor, as disseminator of knowledge is n either needed nor desirable . 
As dis tance instruction, SDL involves learners learning without regular face - to 
- face contact with teachers (Rowtree, 1986). 
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2. 8 . Modes of Learning in Distance Education 
[n dis ta nce education different forms or modes of education a re a pplied. Mode of learning in dis tance education follows its own different pattern. Some of these pa tterns and processes suggested by Piskurich( 1993:325-33 1) are given bellow: 

Self ~irected Learning (SOL) - is a training design in which trainers' master packages of predetermined material, at thei r own pace, at their own time a nd place without the a id of a n in structor. 
A tra ining design - One of a number of possible methodologies that one may use to solve a training problem or need. The a lterna tives might be classroom processes, monitoring, or on the-job training. 
In which trainees master - the term master specifies the evalua tion criterion for SOL. The trainees must exhibit a certain level of exper tise through the process of cri teria - referenced evalua tion. There is n o curve , no relative or comparative measure, n ot even a grade. There is s imply a preset goal to achieve . 

Packages : The basic wo rki ng units of SOL, which are divided contents into parts (chunks). The tra in ees master each of these sma ll pi eces in sequ ence wh ich leads to mas te l), of the complete packages. 
Predete:-mined m ateria ls - decisions su ch as wh at matel·ials need to be learned or wh en the learning will take place a re often made by others. These decision ma kers include subjec t matter experts, supervisors , manager and executives. At their own place: this depends on the nature of the tra ining. In business environment , it is a chieved within certain limi ts that are set by the day-to-day needs of the compa ny and by th e time it can afford to devote to training. Without the a id of an instructor: in SDL PACKAGES ARE SELF INSTRU CTIONAL. An in structor, as dis seminator of knowledge is neither needed nor desirable. As distance instruction, SDL involves learn ers learning without regular face - to - face contact with teachers (Rowtree, 1986). 
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communication came into being (Guri-Rosenblit, 1999). Distance teaching universities of 1970s were regarded by many as open universities of the a ir. Television on those days was the queen of the media. 

2.9 Defining Educational Assessment and Evaluation 
As the main topic of this research, about assessment and evaluation of distance students, much part of this section is on definition and explanation of the se two terms and how they are commonly applied in educational settings. In order to unders tand the common methods employed in education, and 111 particular in distance education the two terms that are used need to be discussed thoroughly. 

Some people erroneously equate evaluation to assessment and use them interchangeably but, th ey are different despite the fact that they seem synonymous. According to Wikipedia, the free online encyclopedia, defines assessment as : the process of documenting, usually in measurable terms, knowledge, skills, attitudes and beliefs . 
Simila rly, Derebssa (2004) defined assessment as: the p rocess of investigating the statu s of an individual or group, usually with reference to expected outcomes. (Derebssa: 2004: 244) 
And Dodge, et. AI. (2004) defined ongoing assessment as : 
The process of gathering information in the context of everyday class activities to obtain a representative picture of children's abilities and progress . (Dodge, et. al; 2004: 21 ) 

The definition given by Wikipedia and Dodge, et. a I. equates assessment to measure m ent which Derebssa defined as the description of a situation or a behavior in numerical terms so as to avoid value judgments. It makes assessm ent free from judgment of worth attached to the information collected. The defin ition given by Derebssa makes assessment synonymous to evaluation which goes beyond m easurement and assigns judgments or determining the worth of a thing. 

31 



In arguing about the distinction between evaluation and assessment, 
Wikipedia, the free online encyclopedia stated that: 
When such a distinction is made, 'assessment' is said to primarily involve characterizations - objective descriptions, while 'evalua tion ' is said to involve cha racterization s and appra isals - determinations of merit / and or worth. Merit involves judgments about generalized value. Worth involves judgments about ins trumenta l value (Wikipedia, 2006b: 1). 

The definition s of evaluation and assessment forwarded by Dessalegn (2004) clearly m a nifest not only the distinction between the two terms but also the broadness of evaluation than assessmen t. According to his argument eva lu a tion bases itself on the informat ion gathered through assessment . 
"Assessmen t is a way of observing, collecting informa tion and 

making decisions based on information. 
Evaluation is a n overall judgment of students learning based on 
continuous assessment (sometimes exams)" (Dessalegn, 2004: 2) 

According to Shiundu and Omulando (1992) evaluation is the process of generati ng da ta which is u sed in assigni ng value to somethin g a nd fin ally making a decision, to accept, improve or reject it . 
Wikipdia , the free online encyclopedia defines evaluation as : 
The systematic dete rmination of merit, worth , and significance of something or someon e. (Wikipedia: 2006b , 1) 
However , a profound and modern defin ition of assessmen t is gIven by Frey, et.al (2006) and it should be taken as a basis for discu ssion in this paper. "Assessment is a n iterative (repeating steps or cyclical), four-stage , 

information feedback process for setting learning goals a nd 
objectives a nd then gath ering, interpre ting, and applying 
outcomes d a ta from courses, programs, or entire curricula to 
improve s tudent learning." (Frey, et .al, 2006, 23) 
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Frey, et. als', summarized assessment learning cycle is given on figure 2.2 

are you 
Trying to do? 

Redesign Program to 
Improve learning 

Define Intended 
Learning Objectives 

How will you Know 
If you' re successful? 

Measure Selected 
Learning Outcomes 

How successful 
were you? 

Compare Outcomes With 
Intended Objectives 

Adopted from Frey, et .a l. (2006) 

I strongly believe, as many educational evaluators do, that assessment is 
different from evaluation in that in assessment we collect important data in the 
form of say, attendance, class activity( participation ) tests or exams, etc, 
either in the form of numbers or words (obj ective a nd subjective data) so as to 
make a judgment on the worth of the data collected. To illustrate this, I will 

33 



use an example from school activity tha t we often apply . Teachers often focus 
on classroom assessments to follow the students' performa nce for the purpose 
of assigning gra des (A, B or C) or deciding whether they s hould get promoted or 
detained. It is this judgment or decision which sh ould be considered as 
evaluation. 

The other example is that it is after realizing from the data teachers gathered 
u sing assessm ent that they can ma ke a decision that their ins truction was 
effective or not. 

Although these three terms: measurement, assessment and evaluation h ave 
differences they suppor t and reinforce each other in an educational setting. 
Without measurement and assessment there could be no evaluation. 
Evalu a tion bases itself on the data collected through measuremen t and 
assessment. 

Categories of Evaluation 
In terms of th e purpose and the time when the collection of information takes 
place, evalu a tion can be categorized in to two and three broad a rea s according 
to Derebssa (2004) a nd Tuckman (1 985) as cited in Richard (199 0), respectively. 
The two categories stated by Derebssa are Formative Evaluation a nd 
Sum mative Evaluation . On top of these, Ric ha rd add s one more category 
known as Ex post facto Evaluation. 

a) "Formative evalua tion" IS a n inte rnal func tion that feeds results 
back into the program to improve a n existing educa tional uni t : this 
kind of evaluation is used frequently by teachers and school 
a dministrators to compare outcomes with goals. Attainment can 
be measured and procedures modified over time. 

b) "Summative evaluation" exists fo r the purpose of demonstration 
and documentation. Various ways of achieving similar goals can 
be compared. Summative evaluations h elp sch ool dis tricts analyze 
th eir unique characteristics and choose the program that will best 
achieve their pedagogical goa ls. An example is the evaluation of 
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the adaptability and success 
h ave emerged from a program. 

c) "Ex post facto evaluation" is 
determine if new programs, 1< 
results, a re achieving the desi 
by continuous analysis are 
available, compared with dati 
longitudina l (comparison of reo 
and cross-sectional (compari 
results give evaluators the de 
termination. 

Similarly, assessment has been categorize 
(2006a) ; a nd Pratt, (1980) as formative a nd 
In a learning context, formative and summ. 
"assessment for learning" and "assessment 
As s tated in Wikipedia (2006a), formative 
throughout a course of project, It is also re 
because it is used to aid lea rning. In an ec 
the lea rner himself provide feedback on 
necessa rily u sed for grading purposes . 
As stated in Wikipedia (2006a) summative 
at the end of a course or project. In ; 
assessments a re typically used to assign stu 
Similarly, according to Pra tt , 1980 as cite 
assessment refers to the type of assessmen 
an academic year to determine the achiev( 
for grading purpose. (Pratt, 1980 as cited in L 
An assessment type which has won wide r 
and Tra ining Policy (TGE, 1994) advocate : 
assess s tudent learning is known as contil'll 

e work fo rce of students who 

Idy over time. It attempts to 
ed without readily predictable 
oa ls. Here the data generated 
pa red over time and, when 
similar pilot programs. Both 
over time on the same group) 
of different student groups) 
) recommend improvement or 

o two according to Wikipedia, 
TIative. 

assessments a re referred to as 
I rn ing" respectively . 

sment is generally carried out 
I to as "educative assessment", 
'onal settin g, a teacher, peer or 
udent's work, and would not 

-;sment is generally ca rried out 
i ucational setting, summative 
ts a course grade. 

Oerebssa, (2004), summative 
, ich is carried out at the end of 
t of students in the subject or 

.)ssa,2004) 

a rity a nd which our Education 
as a n appropriate method to 

or ongoing assessment. 
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According to Dessalegn (2004), continuous assessment refers to the process of 
making periodic observations to find out what a s tudent knows, understands 
and can do. He further a rgues that: 

"Continuous assessment is not continuous testing . Giving 
tests every month and accumulating pupil's m a rks for 
final grading is an insignificant aspect of assessment 
package. Continuous assessment is a demanding task 
that requires the use of various assessment tools in order 
to assure the achievement of curricular objectives by each 
and every student." (Dessalegn: 2004, 2 1) 

Frey, et.al. (2006) stated that assessment is intricately associated with the 
"learner-centered" method of teaching. I think it is this jus tification which 
inf1uenced the introduction of continuous assessment along with the new 
approach of s tudent-centered method in our current Education and Training 
Policy . 

2. 10 Methods of Evaluation 
Developmen ta l testing - a m ethod that applies try-out procedures ch aracterized 
by small experimental group taking courses in preliminary version before they 
a re offered for more general u se, sort of pilot project. It is thus types of 
preliminary formative evalua tion. 

Evaluation as illumination - a method tha t calls for the participation of 
students in the evalu a tion process . It is considered important that the 
students should not be object of the study, but should be subj ects themselves, 
this method of involving s tudents themselves in the evaluation process is 
known as peer assessment and it ma kes them develop self esteem and 
responsibility. Participative work of this kind can lead to a m ethod of action 
research study of the life of distance students . 
However developing a n a s sessment on a glven course development and 
applyin g statistical m ethods to test thei r validity requires educationalists in 
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terms of experiments and studies of what actually happened in relevant 
situations . Assessing the course a lso helps for the adjustment to how students 
should be assessed. 

2.11 Tools or Methods of Marking Assessment Activities 
Plisses, et.al (2003) as cited in Dessalegn (2004) stated four tools or methods of 
marking assessment activities. First, rubric, which is used when an activity 
has many parts to be assessed. The score for each part is based on the 
evaluation criteria. Second, analytical list, which is a lis t of criteria for a 
particular assessment activity. The list includes the expected components of 
the criteria. It is s imila r to rubrics but it is considered as simpler than rubrics . 
Third, rating scale which when learners have a lot of d ifferent answers or 
responses on a n assessm ent activity. They usually h ave a number part and a 
descriptive part. For instance, an 1-6 scale would have I as its lowest score and 
6 as its highest score. And fourth, checklist, which helps us to indicate if some 
knowledge or ski ll has been mastered or not . They are often used when there 
are a l arg~ numbel- of elements or tasks to be assessed. 

Oessalegn (2004) sorted out seven kinds of assessment activities which can be 
used by teachers in schools to find out what the learners know and can do. 
They are: 

1. Selected r~esponse Assessment Activities in the form of tests and 
exams which are easy to mark. Examples are mUltiple choices, true and 
false, fill in the blank and matching ques tions. 
2 . Briefly constructed Response Assessment Activities where a student 
IS r equired to respond from memory and provide a word phrase tha t 
completes a sentence. They are often used in tests and exams. 
Examples are fill-in-the blank, short answer and labeling a drawing. 
3 . Construe-ted Response Assessment Activities where learners are asked 
to use their knowledge from what they have learned. 
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4. Performance Assessment Activities where learners are asked to 

demonstrate or show in some way what they know and do. Examples are 

competence in skills such as athletics, musIc, 

drama , dance, ora l reports, role plays, etc . 

5. Product Assessment Activities involve the assessment of tangible 

objects that can be touched which students created. 

6 . Assessing Learners when they are working in groups where the 

teacher assesses the extent of students' participation in the group than 

the quality of the work they submit. 

7. Using portfolio with learners which involves the systematic collection 

of s tudents' work over a year, a term or a topic in a folder, drawer, filling 

cabine t , or other suitable conta iner to make an overall evaluation of 

students work. It shows stu dents progress over time . 

Since criterion referenced tests (CRT) are commonly used in distance 

education, the first two a nd the last assessment activities suggested by 

Dessalegn a re a ppropriate for distance learners. 

Characteristics of a Good Measuring Instrument 

The most important criteria which should be utilized in checking the 

properness of the measuring instrument for examining realization of an 

objective and the situation in which the objective is to be realized or not are 

validity and reliability. Verification of reliability and validity are the li tmus 

tests of evaluation and assessment tools. 

Validity refer s to the degree to which a tool actually measures what it claims to 

measure. It indicates the closeness or agreement between what the instrument 

measures and the function it is supposed to measure . 

Reliability refers to the consistency with which instrument of evaluation 

measures whatever it is intended to measure. This is to say that the 

ins truments bear the same result when used by different evaluators or by the 

same evaluator at different times. Consistency in individual use of the 
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instruments is also measured by comparing it to grade level expectations or 
standards and by national percentile rankings (Derebssa, 2004; Richard, 1990). 
Purposes and Functions of Assessment and Evaluation 

The purpose of assessment depends on the method of teaching we employ. The 
purpose of assessment in "teach er-centered" methods is m a inly for grading; 
therefore, only few one-dimensional tests are given to this end. In "student­
centered" methods the purpose of assessment is for ongoing feedback and 
ma ny multidimensional products will be given to achieve it. Frey, et. Al ( 2006) 
and Dessa legn (2004) argued that continuous assessm ent helps to assure the 
achievement of curricular objectives by each and every student. 

According to Payne (1992) a nd Crooks (1988) cited in Abdelnasir (2001), 
measurement and evaluation procedures play vital instructiona l purposes such 
as: 

a ) to select, a ppraise and clarify instructional objectives; 
b) to report students' achievement of educational objectives; 
c) to plan and improve learning experiences; and 
d) to increase lea rning and raise the motivation of the learner 

According to Pratt (1980) cited in Derebssa (2004), evaluation a nd assessment 
have the following fundamenta l func tions: 

a. To inform the pupils of their attainment; 
b . To diagnose the weakness and strength of pupils ; 
c. To locate areas wh ere remedial m easures a re needed; 
d . To guide decisions about students ' future; 
e. To inform students' competence to parents , employers, 

Tax payers, univers ities , etc; 

f. To provide feedback in to instructional system; 
g. To provide an operational target for the learner; and . 
h. To licen se candidates for a profess ion or occupation 
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Of course the evaluation and assessmen t m ethods mentioned above a re 
commonly a pplica ble for regular learners . To a pply these methods to distance 
s tudents is practica lly difficul t because most assessment methods m entioned 
above require convectional educa tional settings. 

2.12 Who plays a Role in Evaluation and Assessment? 
The teacher a nd dis tance instructor should be involved in formative evaluation 
throughout all th e stages of curriculum development right from the formulation 
of the programs. The teacher or the distance instructor can play critical role in 
evaluation in that he/she is closest to the lea rners and can constantly find out 
his/ her performance and the problems inherent in the instructional program 
(Shiundu and Omulando, 1992). 

According to Polham (1971) cited 111 Derebssa (2004) , summa tive evaluation 
typically uses paper-pencil test s as instrument to a ppra ise the degree to which 
the objectives of the courses have been achieved. However, as Oessalegn 
(2004) a rgued con t inuous assessment (with a ll its techniques a pa rt from 

. pa per-pencil tests) enables the teachers to assess a curriculum which is being 
implemented in a classroom. It a lso a llows teachers to evalua te, based on th e 
curriculum, wheth er or not their teaching strategies are effe ctive and to adjust 
the strategies to m eet the n eeds of their students . 
Oessalegn (2004) furth ered hi s a rgument that ongoing assessment leads to an 
overa ll evaluation . It is difficult to rely on a n exam to decide whether a student 
s hould get promoted to the next grade or not because exam m ay not provide an 
accurate picture of what the s tudent knows a nd can do . Therefore, continuous 
assessment provides the teacher a strong basis to evaluate learners' overall 
progress. 

The teacher should u se the assessment results to: 
a ) diagn ose students' learning difficulties; 

b) take remedial action during the course of ins truction; 
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c) re-examine and con sequently revIse the approach to teachin g the 
subjec t; 

d) help students improve their performance; 
e) improve the curriculum at the school level; a nd 
q revise a nd improve the curriculum through out the nation by 

submitting the information gathered through assessment to the 
centra l office. When a problem is reported in the curriculum being 
en acted by several teach ers, the centra l office will then view it as a 
national problem which should be solved immediately ( Shiunda and 
Omulando, 1992). 

The teacher as an individua l or In a group can conduct s imple research in 
subject a reas and make sure that the findings reach the central office. Su ch 
information can be used by the subject panels, project teams a nd workshops to 
make decisions so as to improve the program and con sequently assessment 
and evaluation of th e learners . 

Teachers can make a study on the syllabus, examme textbooks, guides and 
other materia ls from the cen tral office and make constructive com ments which 
should be communicated to the central curriculum planners through the 
proper channel. 

Classroom teachers can also participate very actively in the construction , 
moderation , adminis tra tion and marking of external examinations which are 
set by the centra l body . Teachers who are not members of committees or 
examination council panels can a lso serve as a source of information to the 
examination board or council by respondin g to the questionnaires from the 
councilor by directly looking a t the examination papers and making 
con structive comments which should be mailed to the concerned body. Su ch 
k ind of information can h elp in the improvement of examination papers 
(Shiunda and Omula ndo ,1992). 

Accordin g to Doge, et.al (2004) the data teachers gather from an ongoing 
assessment (formative evalua tion) en able them; 
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.*. to learn more about each child; 

.'. plan for children's learning, and 
.*. track ch ild ren's progress and whenever required gen erate oulcome reports. 

The result of the studies conducted by Daniel and Dessalegn (2001) and (Dessalegn (2003) on continuous assessment in the primary schools in Addis Ababa as cited in Dessalegn (2004) stated that teachers do not use continuous assessm ent in their classrooms due to the following mitigating factors : 
.'. lack of ample training in continuous assessmen t; 
.*. lack of skills to design continuous assessment tools; 
.'. lack of manuals and supporting mate r ials which guide teachers how to develop continuous assessment tools; 
... large class s ize; 

.'. lack of commitmen t and motivation by teachers; and 
... teachers' attitude toward s continuous assessment. 

E:clucaLional evaluaLion incorporales a greal many cliverse ac tivilies and functions. It includes assigning marks to learners, selecting individuals for specia l opportunities of training, appraising the performance of teachers or the quality of instructional materials, and assessing the effectiveness of various approaches to instruction. Evaluation in education always involves an appraisal of the desirability associated with learning a nd teaching that is a lso assoc iated in terms of some value system. 
The chief purpose of evaluation should be to improve achievement rather than just measure it for the purpose of classifyin g students or issu ing certifi cates to them. Evaluation of educational achievement should be improvem ent oriented. (Dave, 1973). 

In th is case, Dave considered not only for the sake of final decisions that evaluation is used, it is also can and should be used for improving achievements of students in educational processes. 
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2. 13 Assessing Distance Learning 
Formative Evaluation is likely to strengthcn any ed ucati ona l ins titution ; it has a particular s ignifican ce for distance learn ing partly becau se its methods a re complex and likely to involve many partners and partly because its s tudents are distant, unseen, and often unheard . 
It goes on to propose that quality assura nce 111 distance learning should be examined under six headings : System design; program design; approval and review; management of program delivery; s tudent development and support; student communication and represe ntation; a nd stud ent assessment. Academic qua lity of the work at the cen tre is not enough : In stitutions a lso need to know how well their system s a re working for communicating with student, for sending and responding to their work, and for m a inta ining student records . 

Th e students' attainment that can be detec ted through assessment and evalua tion Lo the purpose of the co urse is con s ide red important for the judgment of th e effectiveness of the course . The effectiveness of the course could a lso be evalu a ted by looking for detai led informa tion a bout the s tudy in the form of summative evaluation, and in the form of educa tional follow up as formative evaluation . In education and tra ining through distance methods, the effectiveness of the course is often m easured by the use of pre-a nd post-tests. We often u se the term qua lity in relation to course materials and services to indicate their fitness for the purpose intended. The Assessment of students' performa nce in terms o f qua lity s hould a lso be given a prio rity. 
Some of the methods commonly app lied as to h ow to evaluate dista nce learning may involve : 

Consu lting Expe rts - In mos t cases, different bas is fo r the judgment of distance - study course is the opinion of experts. This evaluation process means that the courses a re submitted to criticism by su bj ec t specia lis ts who may be 
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recognized as educational authorities. By evaluating the courses, the evcduaLio n or di :sLa nee :sLudent::; i:s enhanced. 
Consulting would-be employers and/or teaching bodies - It is the task of employers or teachers in higher educational institutes to relate the courses and what it teaches to the requirements o[ the job or further study that the student is a iming at. The same is true for evaluation of distance learners . 
Students attitudes - studies of students' attitudes about the courses they are taking is extremely important, students may be asked what they think about Lhe course generally , how motivating, interesting and presentation p rocedures. In te resting a nd motivating courses facilitate good performances and hence positively affecting the assessment and evaluation of students . 

2 .14 What Assessment techniques should be used? 
The wider availability of formal tests, the relative ease of administrating them, and the use of normative data are some of the major reasons why tests have been used with in schools . 
Educational assessment sh ould be accompanied with meth ods of course delivery . Students need to be taught the subject matter in depth. The teaching and learning process should be conduc ive so that learner may have deep knowledge about the courses. With deep knowledge, the process of assessme nt and evalu ation of th e learners becomes more reaso na ble. Because d istance learni ng is considered by some as second rate o[ learning due to its ' rote learning' or as surface learn ing as commented by some scholars, [or example Kless,1995. 

Knowles (1 980), in his book on; "The Modern Pract ice or Adult EducaLion", tricd to show the modern trend of education, the tendency of s hift from Pedagogy to Andragogy, that is, teaching adults in add iti on to children has also become important these days. Some of the advantages of Leaching a dults according to Knowles are: 
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Th<: learners are more of self directedncss (less dcp<:nding); Fewer lectures to more problem solving cases, field experience; They tend to learn mainly "needs to know", when they a re ready to learn, and; Adult learners are "performance-centered" in their orientation to learning. According to Edward L. Thorndike (1952) - the ability to learn declines only ve ry slowly and very slightly after age 20. (A decline in learning capacity of about 1% per year after age 25). But according to Irving Long (Thorndike's Colleagues) - the decline is in the speed of learning not in intellectual power. Therefore, adults do h ave the capacity to participate in adult and distance education despite their ages and wrong public notions that they cannot be taken seriously as possible candidates. According to the data collected in this research, the majority of our distance students are within adult age, and the social as well as educational status of these group needs special attention . Learning is an internal process - controlled by the learne rs and engaging their whole being - including intellectual, emotional, and physiological function-the experience of the learners; experience being defined as the interaction between individuals and their environment (ibid). 
In distance learning there a re different types of courses conducted depending on the weight of the courses. Formal co urses are courses commonly with credit (grades), and informal courses (lea rning for its own sake) are with no credit. And there a re courses with only auditing, where attendance IS important, but with no credits or grades attached to them. The use of grades introduces an element of formality an d completion that runs <:ount<:r to the very spirit of andragogy. So, adult learners do not feel COlllrortabk with co urses that ar<: with <:r<:dit. 'j'h<:y ra ther prefer co urses with audit (with no grades attached). 

I?ormal <:ourses are commonly accompanied by credits (grades) and informal courses a re taken as learning [or is own sake. But in the case of distance learning, the nature o[ the program being formal, the courses are accompanied with credits . 
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2 .15 Tests and Assessments 
In a ny educationa l courses that involvc c redit 0 " gr<l clc thc most co mmon m ethod to assess the process is by conducting test or exam. 
High-stakes testing refers to the use of tests a nd assessments a lone to make decis ion that a re of prominent educational, fin a ncia l, or social impact. Examples include whether: (a) a student may be promoted to the next grade or graduate from high school; (b) a school, principal, or teacher receives a financial reward or incentive, such as a schoo l being identified as 'exemplary' or 'low performing' ; (c) a state takes over the admi ni strative control of a local school; and (d ) a principal or teacher is offered an employment contract or extension. 

The technical adequacy of a test, or its va lidity and reliabili ty can be a ffected by different factors. Test misuse and abuse can occur when users of test results are unaware of the factors that can inf1uence the usefulness of test scores. Some educa tors may consider test scores a lone as a major achievement for important decis ion making for the future of a student. Test resu lts s hould be co nsidered to be a part of a broader 'movie ' or process called assessment. It s hould be th e find ings of the broad assessme nt, not just test res ults that form the basis for importa nt educat ional decision m a king. 
If importa nt educational decisions a re to be made, critically evaluated test results s hou ld be combined with resu lts from a va rie ty of other assessment procedures, such as, performa nce and portfolio assessments, observation s, ci1<.;cklists, rating scales, as appropriate, and 

background and contextual information (e.g., 

inlegrated with relevant 
reading level, la nguage prof"iciency, cu ltural con s ideration) to <.;ns urc lha l t:duca lional ck cis ion are appropriate . 

Although testing IS one part of assessment, assessme nt e ncompasses muc h more than testing. In genera l, assess m ent is u sed as an integration of critically analyzed test results and other information results in a decision a bout a pupil: 
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( 

Lo ass ign a grade, recommend for advanced program, to give instruction- to 

repeat, to review, to move on- to suggest a bout curriculum, replace, revise, or 

other educational factors (Kubiszyn T. and Borich G.,2003). 

The purpose of testing is to provide objective data that can be u sed a long with 

s ubj ective impressions to make better educationa l decis ion s . 

There a rc two ways to co llect objective c1a la; 

Norm-Referenced Tes t (NRT), and Criterion -Referenced Test (CRT). Such types 

of tests give us different types of information . 

Both inform u s a bout how well s tudenLs a re performing b uL they a re based on 

different approaches to testing (i .e . how we measure) 

In Norm-Referenced Test (NRT) we can h ave information abou t where a s tudent 

stand s compared to other s tudents of similar type, or kind of test data that 

help to determine a student's "place" or " rank" by comparing the student's 

performance to a norm or average of performance by o the r, s imilar s tudents. 

In Criterion-Referenced Test (CRT) we can have information about a student's 

level of proficiency in or mastery of some skill or se t of skills . This is 

accompanied by comparing a student's performa nce to a standard of m astery 

called a criterion . The informa tion it con veys refers to a comparison with a 

criterion or absolute s tanda rd , which helps to deci9.e whether a student needs 

more work on so me s kill or set o f skill:;. 

Determining the appropriateness of a given type of test (NRT - CRT) depends on 

the purpose of test ing. CRT tests must be very specific if they a re to yield 

informa tion a bout individua l s kill. In NRT, in con t ras t, tests to be ge nera l and 

measure a va riety of s pecific a nd general s kill s a t once, but it fa ils to mea sure 

them thoroughly . In the NRT, items vary in level of difficulty from those tha t 

a lmost no one a n s wers correctly to those that almost everyone answers 

correctly . In CRT, the items tend to be equivalent to each oth er in difficulty . 

Following a period of instruction, students tend to find CRT items easy and 

a nswer most co rrec tly. In a CRT, a bout 80% of the students completing a unit 
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of instruction are expected to answer each item correctly, where as m N RT 

about 50% a re expected to do so ( Kubi szyn T. and Borich G.,2003). 

Performance-Based Assessment 

Many educational test m easure learning indirectly, a nd some skills and more 

complex cognitive outcomes are best assessed with paper-and- pencil tests . 

But other s kills- pa rticularly those involving independent judgm ent, cr itical 

thinking, and decis ion making - a re best assessed with performance tests. It 

a lso a llows teachers to observe ach ievement, mental habits, ways of working, 

a nd behaviors of value in the real wo rld that conventional tes ts may miss. In 

other word s , the teacher observes and evaluates s Ludent abilities to carry out 

complex activ ities as migh t be expected in a job, in the community, or in 

various form s of a dvanced training (ibid). 

Teachers ac ross the country a re using performance tes ts to assess not only 

high level longtime ski lls but a lso n on cognitive outcomes , such as self­

d irection, ability to work with others, a nd social awareness (Redding, 1992) 

Portfolio Assessment 

Assessment based on the idea that a collec tion of a learners work throughout 

thc year as one of the best ways to s how both final achievem en t a nd the effo r t 

put into getting there. 

Classroom- level purposes that portfolio can achieve include: 

.;. Moni to ring studen t progress, 

.;. Communicating what h as been learned to pa rents, 

.;. Passing on informa tion to subsequent teachers, 

.;. Evaluation h ow well was someth ing was thought, 

.;. Showing off wh at h as been accomplished, and , 

.;. assigning a course grade 
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In d istance education the most common method of evaluation is p ractically 

cognitive evaluation th a t involves cri terion referenced tests only. The other two 

Lypes of evaluation, that is performance and portfolio can not be realized at a ll. 

Instru ction a l materials of quality are expens ive to produce, and large number 

of students mus t u se them before the cost per h ead becomes reasonable. 

Distance teaching univers ities have to be establis hed a nd to opera te as la rge 

scale organizations, otherwise their u sefu lness m ay be compromise'd (Perry, I 

199 1). Holmberg( 1995) a lso believed th a t the la rge-scale ins titutions, like 

autonomous distance teaching univers ities, could be regarded as innovations 

outside traditiona l higher education, in so far as they a pply what Peters (1983) 

called "indus tria l working methods" . Peters sugges ted th at the salient fea ture 

of dis tance education was its high degree of industria lization (ibid.) 

So the proper implem entation a nd students' assessment a nd evaluation 111 

d istance education is found as a n a lternative to accommoda te la rge number of 

students who otherwise can not go to conven t ion a l schools for d ifferent 

reasons . 
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Chapter three 

Research Design and methodology 

3.1 Introduction 

In th is chapter I tried to discuss the basic procedures that I used to conduct 

basically the methods employed in assessing and evaluating distance students 

in those two selected distance education colleges, n amely Alpha and St. Mary's 

Distance Education Colleges located in Addis Ababa. The researcher believed 

that these two colleges have longer years of dis tance education services and 

access to them. 

In this case, the collection of data from both di s tance colleges is to get general 

idea about assessment and evaluation of the distan ce learners in the respective 

colleges. Moreover, the purpose of thi s research paper is not about making a 

compara tive study of the two dis tance colleges. 

3.2 Research design 

I ha ve mainly chosen quan titative method of research th a t ma inly involves 

questionnaire , so tha t I can express the results of the data in s imple stati s tical 

descrip tion. In addition to this I used qua litative means of conducting 

observation as how evaluation and a ssessments of tests and assignments are 

admini s tered, and also tried to u se document survey as well a s in terv iew to get 

a general idea about how, when and where the dista nce program entailing 

assessment and evaluation is taking place from the department heads, 

c ""rdill'.IL"rs, LuLur " ' "ld rrulll Lhc disl.d ll CC "LudcIILs . 

The researcher believes that in some cases obta inin g genume in format ion 

about the problem under s tudy relies on real partic ipation of a ll the 

sta keholders specified above. In order to check a nd counter bala nce some 

di screpancies among the se groups, I tried to u se triangulation meth od of data 

a na lysis . 
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3.3 Data source of the study 
I tried to obtain data from the respondents of the two Distance Colleges 
bccause these colleges involve large number of students and also I be lieved 
that the respondents from the colleges can fill the questio nnaire prepared in 
Engl ish with no problem. 

a . from department heads, that are five in number from each college with total 
number of ten. 

These department heads are also in most cases conside red to be the subject 
ma tter experts of their respective departments. A subject matter expert is an 
individual with specialized knowledge in that pa rticular subject who helps 
analyze, write, or evaluate the training material for that subject. 
b . from twenty tutors at each college, with total of forty and these tutors a re 
the one who have direc t contact with distance learners and without whom the 
distance education program it self cannot be effective. 
c . from 90 randomly chosen dista nce students at each college with a tota l of 
180 . The basic part of the research is entire ly dependent on the main 
stakeholders, the distance learners. Their genuine parLie ipal ion and feedback 
is paramoun t. 

The total number of respondents were a bout 230 . As a researcher, I tried to 
conduct a device to gather information by means of primary and secondary 
da ta. Although, there a re a lot of ways in which to gath er information to the 
research, I have chosen mainly questionnaire; fo r information concerning th e 
distance learners to gather data that are pertinent to the research studies, 
interview for tutors, coordinators, and document survey as to what is generally 
happening at the distance centers, such as preparation, distribution , 
invigilation, collection, grading, announcing grades, etc. 
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Chapter four 

Data Analysis and Interpretation 

4.1 Introduction. 

Chapter four is entirely devoted to the data analysis based on the research 

conducted on the two distance colleges, namely Alpha Distance College a nd St. 

Mary's Distance colleges in Addis Ababa. The theme of the re search is the 

practice of learners' assessment and evaluation in distance education. 

The method of the research being quantitative mainly, the analysis has been 

carried out according to normal statistical methods and the results are 

tabulated with relevant comments. Cross tabulations a re used to s how the 

relation between background variables and variables which describe 

participation, a ttitudes towards participation, attitudes towards distance 

learning, self-perception, choice of learning strategy. motivation, hindrance 

(obstacles) and about assessment and evaluation in distance and for further 

ed ucation. 

4.2 Background of the respondents 

Comparison between the two distance learning colleges may reflect basic 

differences and s imilarities in terms of their notions about the nature of the 

distance programs a nd the way of the assessments and eva luations of the 

courses. In this case the purpose of this research is to get general idea about 

the assessment a nd evaluation of distance learners in both colleges. With that 

regard the researcher collected data that are believed to be relevant to the 

s tudy. Moreove r, the re search er does not have the intention of making a 

c~;i:1,Jparativc s tudy about the Lwo distance college s tudents and the 

performance or general activi ties of the colleges . 
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The fo llowing ta ble de scribes eac h sample with respect to backgrounds of the respondents. 

Table 4. 1. Percentage ana lysis to the background of respondents. 

Background of respondents Alpha St. Mary 
N ; 42 (total) N ; 68 (total) 1 Gender male 52 'x, 62 % 

female 48 % 38 % 2 Age ( years) below- 30 4 % 10 % 3 1-35 
- 23 'Y., 

36-40 23 % 17 % 
41-45 27 % 23 % 
a bove-45 46 % 17 % 3 Level of No forma l educ . - -education Primary educ. - -
Seco ndary cd uc . 25 IX, 12 ex, 
Prepa ratory educ . - -
College / uni vers i ty 75 % 88 % 

4 Household size one (alone) 13 % -in a family two - 12 % 
three 13 % 12 % 
four 7 5 % 36% 

five a nd more - 35 % 5 Employment une mployed 4% -
employed 88 % 100 % 
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Gender 

In both distance colleges, the majority of the respondents are men. In Alpha 
Distance College nearly equal representation of distance students, in terms of 
sex, are observed whereas men are over represented (62%) in St. Mary's 
dis tance college. It is important to bear this in mind when interpreting 
difference in overall scale of participation and evaluation in d istance education 

Age 

Distance education , which in some cases considered as adult education seems 
to serve ma in ly people at their late r ages. In Alpha distance college, the 
majority of the distance learners (93%) are above the age of 35. But in the case 
of St. Mary's Dis tance Collage, a reasonable number of young student are 
enrolled (abo ut 39%) with the age of below 35 . 

Size of h ousehold in a family 
Since most of distance learners are above the age of student in regula r 
(convention a l) schools (colleges) most of them are believed to run a family. 
Consequently, respondents runnin g a fa mily m ay have greater difficu lties in 
finding time for attend ing distance education, and those who attend may not 
have sufficient time to do their ass ignment and study for examination s after 
working hours. 

The majority of the respondents in both distance colleges have three and more 
than three family members. Even, among the respondents from St. Ma ry's 
Distance College, those with five and more family m embers are more than 35%. 
Employment 

There a re n o as s u c h important d ifferences with respect to employment statu s 
between the two d istance co ll eges . Whic h a ll the respondent of Sl. Ma ry 
dista nce colleges a re employed, and about only 4% of the res pondents from 
Alpha Distance College are unemployed . 
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All are governm ent and/ or non -government employees th at may call for special 

attention in interpretation of some results. 

Level of Education 

In both colleges, the big majority of respondents (75% in Alpha and 88% in St. 

Merry) are found to have college a nd univers ity level of education. And the 

rem ammg percent of respondents (25% and 12%) respectively are with 

secondary education just before they started the dis ta n ce learning. 

4.3 Participation in Distance Education 

Table 4. 2. Studying in dis tance education (D. E). 

Percentage ana lysis . 

Base=all respondents (distance students) . 

The reasons for choosing to s tudy in distance education . 

The reasons why you study in Alpha S t. Mary's 

di stance education? N = 42(tota l) N = 62(total) 

To get ajob - -

To get a qualification (rer:ognized) 43% 17% 

To cha n ge the type of work I do 8% 16% 

To be promoted 2% 17% 

For career developm ent 25% 32% 

To fill blanks in my previou s 2% -

education 

To upgrade my qualification 12% 10% 

Not to miss my present job and 8% 9% 

family 

Social contact/to engage my self - -

For the reason why do (did) you prefer to participate in distance education (for 

question.No.6); the majority(43%) of Alpha dis tance students replied that to get 

or obtain a qualification (degree or diploma), while that of S t. Mary's (32%) said 
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for career development or to develop thei r ed ucational bac kground. None of 
th e.; s tuden ts from both colleges claimed to get a job. All s tudents from both 
colleges seem to be employed one way or another. 
The.; second majority (25%,) of I\lpha students also claimed that they pursue 
distance education just to develop their capacity to do their jobs properly (refer 
table 4. 2 ). 

Cross (198 1) describes participants with such motives (learning for career 
development) as "goal oriented" . I-Ie fills that goal oriented persons first identify 
a need a nd subsequen tly look for learning opportun ities. Participation 
motivated by a desire for social contact and breaking out of the everyday 
routine is described as "activity orientation". Activity oriented partic ipan ts, 
accord ing to Cross, participate more for the activity itse lf than in order to 
achieve specific learning goal. They may go on a course to avoid feelings of 
loneli ness or boredom at home or to get away from a job or home situation. 

D:ducators in both industrialized and developing co untries have used open and 
distance learn in g to help solve their problems of resources, access, q uality and 
quantity : running education with little money; opening doors to new groups of 
studen ts, raising the quality a nd standard of education; expanding numbers 
(Perraton, 2000). According to Perra ton, then one can conclude that open and 
distance education is a necess ity to fill the gap in te rms of educated human 
resources, which otherwise can not be attained only through regular schooling. 

The following part of data a nalysis is based on general questionnaire filled out 
by the re spondents from both colleges starting from question number seven. 
What did (do) you c hoose to lea rn in dista nce education? (qn.no .?) . The b ig 
majority of d istance student in both college s, 63% and 74% at Alpha a nd S t. 
Mary respectively, choose to study general a nd lo r academic cour ses . But on ly 
33% and 19'Yo of them res pective ly, choose to study vocational or work-related 
courses. From these data it is possible to con clude that the big majori ty of 
dista nce lea rn ers in the two colleges are those who a re interested to study 
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general or academic courses. In both colleges there are no students who take 
recreational and leisure courses. Such courses, for recreational purposes, are 
actually common in developed countries where people are interested in taking 
such courses that are not directly related to their careers and, people with no 
economic constraints and taking such courses only for the sake of leisure . 
The next question number 8 is about the number of courses an individual in 

distance education takes at a semester. The number of courses taken in a 
semester can be used as an indicator how effectively the distance education is 
progressing. One of the advantages of distance learning is, students have the 
choice as to the number of courses they can take at a time. That depends on 
his/her free time, capability, economic situation, etc. Based on these facts, 
56% of a lpha distance student respondents take more than three courses and 
68% of the respondents at St. Merry similarly, take more than three courses at 
a semester. 36% of Alpha and 26% of St. Mary's take three courses at a time 
(semester). It is seems that th e big majority of students in both distance 
colleges take three and more than three courses at a time. In this case, the 
question cou ld be how effectively the courses a re delivered? The depth, the 
width and generally the contents of the modules for three and more than three 
courses seem to be a daunting task to cover for distance learners in order to sit 
for examination afte r studying the modules at a distance . By definition, 
distance learners are part time students, again they are also believed to be 
engaged in different job related activi ties. From table 4.1 we see that a ll are 
workers and most with families of three and more. So taking three a nd more 
than three courses at a semester see ms to be unreasona ble. The important 
consideration in this case could be (seems to be) just to finish the distance 
courses in very short period of time by compromising with the qua li ty of 
distance education. Distance stu dents seem to take three and more than three 
courses at a time just to finish dis tance courses in less number of years. 
In distance learning th ere a re commonly different methods employed to 
conduct the courses . The following question is based on how distance learners 
prefer to learn. For th e question; "how do you prefer to learn in distance 
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Distance College suggested that time constraint as mam reason, 24% 

age/ hea lth , 16% as lack of motivation a nd 12% as due to economic problem or 

money. From both d istance colleges the main reason tha t is considered as to 

the main hindrance to take part in distance courses is time constraint. In th is 

case one may ask basic question as why time is taken as a primary reason as a 

barrier for distance learners . On question number 8 of the questionnaire, the 

big majority of distance learners take three and more than three courses at a 

season (semester) . If that is the case, distance s tudents seem to h ave much 

free time to cover the modules assigned for th e courses. But in the last 

question number 10 , time constraint suggested as a ma in factor that may 

hinder learning from participation in the distance courses seems to be a 

contradiction because researchers h ave classified barriers (hindrances) to 

pa rticipation in distance in different ways. Cross (1981) distinguished between 

different types of external obstacles and characterized the obstacles in three 

ma in groups: s ituational, ins titutional and dispositional barriers. 

Situational barriers encompass matters such as costs, lack of time, care duties, 

respon s ibilities with work and transport. 

Institutional barriers involve; study pla ns, lack of information , strict attendance 

requirements or lack of relevant course. 

Dispositional barriers include; low self confidence, lack of faith in on e's learning 

ability, lack of desire or perseverance, and generally being tired of school. 

However d istance students who claim time as main constraint should have 

taken fewer numbers of courses in a semester. 

The next question is about the quality of distance education, and what distance 

learners feel a bout themselves when compared to conventional students. They 

were asked "how to rate themselves after completing the distance program with 

respect to conventional (regular) student wi th the same qualification." 

92% of the respondents from Alpha Distance College rated themselves as equ al 

as to regular students and only 4% as inferior and rema ining 4% as superior to 

the regular students . The response of respondents from St. Mary's where 8 1 % 

of them replied as equ al as to the regular ones, 7% of them as superior, 4% as 
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inferior and the remaining 7% suggested as hard to tell. From the collected 

d a ta then one may say the big majority of the respondents tried to justify the 

dis tance education as equal as to that of conventional educations. 

Accord ing to Wells; 

"distance learning indeed fosters rote learning, if s tudents are to 

rely on pre-prepared text, th en they may come to regard the word­

rather than critical dialogue as sacred ... when these inherent 

weakness a re put alongside the evide nce of its in efficiency, a n 

elegant and s imple conclusion is that it is inhe rently second-ra te 

form of education , lacking full educational legitimacy" . (Wells 

1934:343-52 as c ited in Perraton, 2000). 

On the other hand, the proponents of distance educa tion, such as , Perra ton,for 

instance su ggested that if well designed, dista n ce learning may match the best 

of wha t is available (Perra ton , 2000). 

Different distan ce learners have different motives to learn in d is tance . 

Question number twelve is designed to seek some answers as how u seful the 

distance courses a re for th em. These questions are to be related with the 

degree of usefuln ess of d istance courses for each respondent using scale rating; 

as very u seful, moderately u seful, u seful, not very useful and, not u seful at a ll 

to the corresponding en tries .(refer question No. 12 of the questionna ire in the 

a ppendix. 

As to tha t of the usefulness of distance education to get a job, 63% of Alpha 

distance respondents say it is u sefu l a nd very useful while the rest as not very 

u seful a nd not useful a t a ll. But respo ndents from St. Ma ry's responded as 

u seful (83%) and the rest as not u seful. For the second entry, to get 

qualification (to upgrade my qualification): 63% of Alpha college respondents 

commented as it very use ful, and 25% as useful, the remaining respondents as 

not useful. But, re sponden t from St. Ma ry's 77% responded as very useful , 

a nd 23% as u seful. 
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I"rom these responses, respondents seem to be inlCrestcd La acquire their 

qualification through distance learning. 

As to tha t of the 3rd entry, "to ch an ge the type of work I do", 42% of Alpha 

respondents responded as very useful , 2 1% as useful and 33% as not u seful , 

and 67% of st. Mary's respondents responded as very u seful and 23% as u seful 

and only 10% of them as not useful. From the responses it is possible to 

conclude tha t distance students engaged in the distance progra m to get their 

qualifications which they could not in conventiona l learning for different 

reasons. 

I"or the fourth entry, about to perform my work better ; 96% of Alpha college 

respondents said it is useful and only 4% not u seful. Similarly, 97'Yu of the 

respondents from St. Mary's said it is useful, only 3% as not u se ful. In this 

case the big m ajority of the respondenLS believe tha t distance co urses help 

them to perform their jobs better. 

As to that of the fifth entry; to Improve my self-confidence, 71% of the 

respondents from Alpha college commented as very useful and the remaining 

29% as useful. 

Similarly, 97% of St. Mary's respondents said to improve self-confiden ce and 

only 3% said not useful at a ll. In both cases, respondents seem to enjoy self­

co nfiden ce they develop by distance learning. 

I"or that of the sixth entry; "to be promoted", only 33% of respondents from 

Alpha's responded as very u seful , 42% as u seful and the rest 25% as not 

u seful. But 63% of the responden ts from St. Mary's commented as very useful 

a nd 30% as useful and the rest 7% as not u seful. Here we h ave mixed cases 

where distance learners enj oying the privilege of being promoted at their work 

places, particularly those re spondent from St. Mary's . In this case it seems that 

there a rc working placcs thut IllUY rccogllize capacity buildill g that s hould be 

accompa nied with promotion and econ omic benefits. 

For that of seventh entry; to fill blanks in my previous education (missed 

opportun ities), 46% of respondents from Alpha commen ted as very u seful, 29% 

as useful a nd 17% as not u seful at a ll. But res pondents from St. Mary's, 50% 
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of them said it is very useful, 30% useful and the rest not useful as such. In 

this case one m ay speculate that the m ajority of the respondents who said that 

it is u seful seem to fill the gap they lost in the past due to some reasons, su ch 

as, m a rriage , ra is ing children, etc. and those who said not u seful could be 

imagined as relatively younger and who did n ot miss the cha n ce of regula r 

schooling. 

As to that of question number thirteen; abou t the frequ ency of co n tacts with 

tutor in a course, 50% respondents from Alpha commen ted as the need arise s 

(it depends), 29% no contact at a ll and 12% once in a m onth. It seems that 

distance students h ave no obligation to a ttend tutorial classes. But d istance 

education being distance, those who like to attend m ay come to tutorial classes 

as they wish . 

But 50% of respondents from St. Mary's commented on that there is no contact 

at a ll with the tutor. 18% responded as once in a week, and s imilarly, 18% as 

the need arises, and the rema ining 14% as once in a week a nd once in a month. 

It is up to the colleges to organize and conduct tutorial sessions a nd follow-ups 

about what is going on. Such disparities, as h a lf-of the respondents 

commenting on the absence of tutorial sessions, seem that there is low level of 

organizing a nd conducting tutoria l classes by the respective distance colleges. 

Such distan ce courses are best complemented when they are supported by 

tutorial classes. It is tru e that such tutorial classes could incur additional 

money to the colleges but lacking of tutorial sessions a ffects the quality of the 

distance program that s hould not be compromised by such attitudes. 

The ques tion that follows is directly related with ques tion number 13. It asks if 

they make con tac ts with their tutor, the means of contac t is?" To refl ect on 

thi s ques tion 50% of the respondents from Alpha said in person (face-to-face) 

and 4% with telephone and 4% through written m essage . The remaining 42% 

did not respond , as it could be expected from question number 13 . S imilarly , 

46% of respondents from St. Mary's responded as in person (face- to-face), 14% 

through written message, 7% with telephone and 29% no response at a ll. In 
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educational settings feedbacks from both s ides are important for good mutual 

in Lc raction between th e teacher or the tutor and the students. Pupil can learn 

a lot from th e ir mistakes. 

For the question, as how the scores of the results (exams and assignments) are 

a nnounced to distance students ; 63% of the respondents from Alpha said they 

are posted in the compound of the centre, 29% through m ail (postal service) 

and 4% each as by telephone and through a ll m eans . Similarly, 67% of 

respondents from St. Mary's said it is posted in the compound of the centre, 

17% said by a ll means, 13% through m a il and the remaining 3% said by 

te lephone. From both data, on e can be cer ta in th at results of tests and 

ass ignmen ts a re announced by posting them ins ide the compound of the 

centers. The rest mea ns of announcements do not seem practical. In order to 

a nnounce the results, the phone numbers, or /and posta l addresses of each 

studen t s hould be known. It is a lso economical to u ses s uch means to 

an nounce results . The best way a nd least costly is by posting the results in 

the compound of the centers. 

Th e following questions a re used to identify factors that may a ffect m ost about 

pa rticipation of learners in dis tance edu cation . Question number 20 ha s five 

entries with five possible options. (Refer table 3) 

Table 3. Factors that may affect distance lea rners . 

I ElcJ11cnts ( probleJ11s) Distance Discourages D. Much D. Less D. Least Non at 
1 College J11 0st all 

Lack of sludy skill Alpha 2% 13% 17% 43% 25% 
SI. Mary 30% 13% 27% 27% 3% 

Di ni culty of course Alpha 7 (Yo 10% 48')10 35% -
materials St. Mary 13% 23% 33'Y., 23% 8% 
Dclay in supply of course Alpha 13% 26% 17% 39% 5% 
materials SI. Mary 43(X, 171X. 2](X) 10% 71X. 
Delay in feed back on Alpha 26% 17% 35% 17% -

assignJ11 cnlS St. Mary 33% 27% 3% 30% 7% 
Vo luJ11 c(aJ11ounl) or Alpha 17% 17% 30% 35% -

courscs 10 be covcred SI. Mary 33% 27% 30% 10% -
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