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Abstract 

The purpose of this study was to identify some forms and basis of gender 

disparity in higher education in Ethiopia by taking AAU and HU as case 

study areas. The study was a cross-sectional investigation which involves 

quantitative inquires through archival research and an investigation through 

qualitative study me thods using interviews, focus group discussions and 

observations conducted on the universities' community (students and s taff 

members in both sexes). The data are organized and analyzed using basic 

qualitative methods such as tabulations showing percentages and quoting 

field narrations . The result indicated that f emales as regular students w ere 

very under-represented in both s tudy areas. Such under-representation goes 

from bad to worse as the leve l of education proceeds up the ladde r. 

The study has shown that f emale students suffer from deprived academic 

base, gender-specific problems, sexual harassment and affirmative action 

policy which are acting against females as university students. To 

amelioratei;he existing situation the study suggested in a way of conclusion 

that both males and f emales should fairly involve in the cumbersome 

domestic chores, anti-sex:ual harassment policy s hould be adopted and 

strictly implemented in the universities and the affirmative action policy in 

use ought to be implemented appropriately so that the existing gender 

disparity in university education could be alleviated . 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background ' 

There is a strong recursive relationship between economIC d evelopment and 

education . The level of education in any country is determined by the level of 

economI c growth and development. Education, in turn, contributes to 

economI C growth, increases productivity of individua l worker, contributes to 

the minimization in inequa lities in economic distribution and a lleviation of 

poverty, improves the health status of th e soc iety, a nd con tributes to 

popula lion reduction a nd toward a more "cultured" a nd politically aware 

socie ty (Trufat, 1998) . Thus, economic growth without improvement in human 

resource, which encompasses almost a s imila r proportion of m a les a nd 

females, is unthinkable. This is a global fact for renowned world fi gures hard ly 

deny it , at least in principle , which can be evid ent from th e a mbitious 

s ta tem cnl ma de on Ma rch 3, 2005 by the forme r UN Secretary General, Kofi 

Anna n . He s tates that with out achieving gende r equa lity for girls in education, 

the world h as no c hance of achieving many of its a mbitious h ea lth , socia l a nd 

deve]opmenl targets it has se t for itself (Je llema , 2 005). 

When we come to the issue in Ethiopia, forget th e ir educational status, 

women 's numerical a nd productive share is not less tha n that of ma les. 

According to Trufat (19 98: 141), women in Ethiopia constitute a bout 50% of the 

popUlation a nd contribute a bout 50% to subsisten ce production. However, they 

are subject to gender discrimination in every aspect of their life. They do h ave 

less access to education a nd employment. Th ey a re subject to multifarious 

socio-cultu m l obstructions. They travel long d istan ce to bring wate r a nd fu e l ' 

wood; they cook in poorly ventilated hou ses whi c h expose the m to ri sks of 

co n trac ling eye disease a nd blindness whi ch , in lurn , is ex lre me ly wo rse 

agains l their educa tion. 



Educating females, chiefly in the higher la dders, is an unparalle led substitute, 

at least r trust, to evade every socio-culturally rooted hurdle against fema les 

a nd contribute to considerable productivity a nd societal well being. Despite 

these fac ts, however, the current status of fema les ' participation in higher 

education in Ethiopia is ba dly weak as compared to that of males . Worse s till, 

the issue seems that it has attrac ted ina dequa te research and deve lop ment 

a ttention . As to Bunyi (2004), for example, development agencies such as the 

World Bank held the view that basic education was sufficient for the 

development needs of developing n a tions of Africa and elsewhere. Thi s followed 

economic analysis that h a d shown that inves tment in prima ry ed u cation 

yielded higher returns to society while investment in higher education yielded 

higher return to the individua l (Bunyi 2004). Consequently, African high er 

education institutions, says Bunyi, gain little fin a ncial support from these 

agen cies at a time wh en they were experienc in g considerable expan s ion in 

student populations. I retain this becau se the situation with rega rd to the 

circum s ta nces of Ethiopian higher educa tion a l institutions h a rdly escapes th e 

facts a bout African high er educational ins titutions. With little resources a nd / or 

financial support, managers of high er education institutions did not give much 

thought to gender issues or gender dispa rity issues a t best. 

Gender disparity issues in developing nations' high er educa tion, In which 

Ethiopia is absolutely a pa rt, a ppears to h ardly receive necessary internation a l 

attention. United Nations ' ch a mpioned deve lopment goals such as Educa tion 

for All (EFA) by 2020 lay emphasis on bas ic ed ucation and even articu lated 

gender equity goals (IIZ / DW, 2005). Consequently, while primary a nd to some 

extent eve n secondary education ge nder parity Issues h ave rece ived 

consid e rable analytical, research an d programming atte ntion in Ethi op ia, th c 

sam e cannot be said a bout high er education gender dispa rity issues. Ye t, 

edu cational statistics in Ethiopia indicate that the highe r up th e educatio n a l 

ladder you go the wider the gender disparities in favor of males become. 

2 



_-lI!IIr ..... ----
In this study, I would provide a statistical data a nalysis of gender disparity in 

Ethiopian higher education as viewed from AAU and HU. I would a lso provide 

some discussion of the barriers to female students' participation a nd retention 

in higher education in the country. 

The paper is organized in to SlX chapters. The first chapter treats the 

introductory parts of the study. These include background, statement of the 

problem, guiding questions, objectives, significance, scope and limitation of the 

study. The research methodology and fieldwork experience are a lso part of this 

chapter. Chapter two is a ll a bout the theoretical framework of the study and 

review of the related literatures. The third chapter presents brie f description of 

the study areas. Chapters four and five concern the findings of the study. The 

fourth chapter deals with the statistical analysis of gender di sparity . In line 

with this, its concerns a re the enrolment, academic performance a nd 

graduation of regular undergraduate and postgraduate degree students of the 

universities under study. It a lso treats the situation of gender di sparity found 

in the last few years' academic di smissa l of regular und ergradua te degree 

students of the univer s ities in fo cu s. Th e co nce rn of chapter five is the cau ses 

of gend er disparity in university ed ucation. Th is chapter deals with four m ajor 

barriers to female students to equally compete with males in university 

education. These a re deprived academic base of female students, ge nd e r 

socializa tion, sexual ha rassment and the p a ra dox of affirmative action in 

university education . The former three factors are found to be resulted from 

deep-rooted socio-cultural conditions existed in many parts of the country. The 

latter factor, on the other h a nd, is found to be the result of inappropriate policy 

implem entation perta ining to females' education . The last chapter treats 

summary of the paper a nd a conc lu s ion that draws the trea ted findings to a 

close. 

1.2 Statement of the Problem 

Gender disparity in higher education has mu ltifarious form s and sources 

which ought to be in ves tigated with enthusiastic co ncern and vIgor. A careful 



reVIew of available re levant literatures s h ow that the disparity exists In 

a pplica tion , admiss ion , re tention, di s missal, performa nce, fi e ld choi ce, 

gra duation and staff composition a mon g others. Although th e preva lence of 

these disparities can be central questions to research a nd policy 

implementation, it seems tha t the issue h as received insufficient research and 

policy attention. Even more problematic is tha t the disparity substantially 

mounts in favor of males as the leve l of educa tion progresses upper the la dder, 

which, in turn, can a lso easily lead to several questions. In this study, the 

following general questions constituted the focus of the investigation . 

1. What ·-fe.rms of gender disparity prevail in the higher educational 

institutions in focus? 

2. How does ge nd e r dis pa rity get m a nifested as the leve l of education 

proceeds up the la dder? 

3. What factors are respons ible for the ge nd er dispa rity found In th ese 

higher educationa l in stitutions? 

1.3 Objectives of the Study 

1.3.1 General Objective 

The general objective of the s tudy was to understand the forms and causes of 

gender disparity in higher education in Ethiopia based on the realities 

manifested in AAU and HU. 

1.3.2 Specific Objectives 

The specific objectives of the s tudy were to: 

1. find out whether th ere is gend er dis pa rity in enrolment in th e univers iti es 

under discussion , 

2 . uncover whether there is gend er di spa rity in academic di s missa l from th e 

universities, 

3. look at the trait of gender disparity In academic performa n ce In the 

universities, 

4 . explore any gender gap portrayed at the co mpletion of a progra m of study 

in these universities, a nd 

4 



1.6 Limitations of the Study 

This study wa s a case study. As in a ny case studies, th e study relies on 

d escriptions . Although this case s tudy required me to spend a length of time in 

the field in order to capture depths a nd deta il s, I had only a limited time in 

some research settings . Except on two occas ions, pa n e l discussion a nd public 

lecture m~de on gender issues at HU during my fi eldwork a t the university, 

observa tions were mostly limited to modest form s a nd most informa tion was 

obtained through interviews and focus group discussions . During focus group 

discussions local languages were used in acco rd a nce with my informa nts' wish . 

But this might not be the severe d efect of the resea rch as I h ad in s isted to 

o bta in re li a ble data on the topic by giving my informants as much freedom to 

express their ideas about the issu e as possible. 

Studying gender dispa rity cannot ge t over unless lh e effect of edu cation on the 

life of fe ma les is understood. There are indications that equa l level of 

educational attainment for fema les a nd m a les can not bring s imilar returns in 

terms of power, pres tige a nd employment. Thi s study did n ot look into this 

important a rea though 1 suggest that it n eed s to be studied quite exh a ustively . 

To wind up, I believe that it would h ave bee n more essentia l h ad th is research 

e ncompassed all higher learning in s ti tutions in th e country a long with a ll th e 

educat ion programs they run. Neverth eless, my study was fin a n c ia lly a nd 

temporally incapacitated to do so for which I was compe lled to consider the 

regu lar undergraduate a nd postgraduate d egrec progra ms pertainin g to som e 

forms a nd causes of gender dispa rity in th e unive rs ities in fo cu s. The same is 

true with regard to the number of in te rviews a nd focus group discussions 

utilized, i. e . they were limited owing to financia l a nd time con strain ts. 

1 .7 Re search Methodology 

This section presents the methodology followed to und e r take th e study. What 

d istinguish es disciplines is not the issue th ey deal with but th e way th ey deal 

with it. That IS, m ethodological can ons are la rge ly discipline-s pec ific a nd vary 
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widely even within some disc iplines . Every di scipline has its own ways for the 

purpose of investigation of a given problem . To this end, it seem s well to give a 

description of the m eth ods used in the collection of relevant data for this 

research, which I sha ll describe the most importa nt ones turn by turn . 

1. 7 . 1 P icking the Area and the Top ic 

The choice of an a rea a nd a research topic can be mad e in several ways . One 

may be primarily interested in a particular geogra phic a rea a nd then deve lop a 

research topic appropriate to that area. In other cases one's primary inte rest 

may lie in a particula r topic , say for example , gender di s p a rity in high er 

education and the geogra phic a rea is chosen for its special re leva n ce to the 

topical in teres t. In both these s ituations, however, the choice of one 's first 

fieldwork project usua lly stem s from reading a nd other work done in lhe course 

of undergraduate a nd graduate tra ining . 

In this connection, the ch oice of my research s ite a nd the topi c re se mbles the 

latter case that I was prima rily inte rested to do a research on ge nd e r d is parity 

in higher education in Eth iopia a nd selected the two s ites beca u se o f th eir 

specia l relevance to the top ic. They were re levan t because the researc h process 

entails digging the s iluation of gender disparity in education JUSl by go ing 

through the undergraduate degree to the postgradu ate PhD levels. To lhis e nd , 

there was no any other high er educational institution in Ethiopia whi c h could 

suffi ce this purpose except for AAU a nd HU. HU itself was quite prem a ture in 

its PhD program for it has got, for the first time in its history, only th ree ma le 

gradua tes from this program of study in February 2007. 

The initia l fac t which in stigated me to do a resea rch on gender issue, of cou rse, 

goes back to the inspi ra tion r have got last year wh ile r was doing a fieldwork 

for Research Method s in Soc ia l Anthropology . Whil e then, I have don e fi e ldwork 

on the ro le and status o f wo men at Wasarb i Ba s i, southweste rn Sha wa zone, 

with my colleagu es that th e finding of the study to ld m e that wome n we re 

victims of socio-cultura lly rooted impediments in a ll corners of life, especia lly 

education . Recognizing this fac t, I talked to my self saying, "What does the 
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situation of females look like, espec ia lly in highe r education?" Based on this 

fact, I ha ve investiga ted the h ithe rto produced lh cses in Social Anthropology. 

And I observed that gender issues in a n thropologica l studies in Ethiopia a re 

marginally addressed issu es. According to Ge bre (2006:9-10), only 1l.7% (3 of 

the total 127) MA theses which have been produced on different thematic a reas 

between July 1993 to December 2005 in anth ropological studies were done on 

gender issues, but not on gender in re lation to highe r educa tion . Thus, from 

this vantage point the issue seems unexp lored, a t lea st in relation to 

anthropological studies in Ethiopia. Thi s wou ld ena ble me to di scove r n ew 

findings of high acad emic a nd policy re leva nce and to a void unnecessary 

researc h duplication . Briefly, thus , it was thi s s itua tion which triggered me to 

fra m e the present topic which only the two resea rc h s ites se lected could 

suffice . 

1. 7 .2 Design 

The main concern of this study was to investigate the form s and causes of 

gender disparity in university educa tion . A case s tudy approach integrating the 

u se of indicators a nd qualitative m ethods was uti li zed to und ertake the study . 

Quantitative indicato rs on enrolment, dism issal, performa nce and grad u ation 

were u sed to obta in useful data to disclose th e cond itions under whi ch gender 

di sp a r ily in the universities prevails. Non e th e less , it is recognized that the u se 

o f indi cators may not illuminate why ge nd e r d isparity exists in Ethiopian 

high e r education since they merely focu s on id en lifying whether or not gender 

dispa r ilyex ists . 

Thus, lhe study included qualitative methods of data collec tion to forge a clear 

under s ta nding of the forms a nd sources of gend er disparity as viewed from the 

refl ec tion of those who h ave undergon e th e s ituation. The procedures followed 

to cond uct th e research include: -

• 

• 

• 

Rev iew of re lated literature, 

Over a ll design of the study, 

Vis its to relevanl a uthorities in the unive rs ities to secure pe rmission a nd 

se lect partic ipa n ts, 
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• Data collection and analysis, and 

• Writing up of th e fin a l version of the th esis for verification s a nd the 

ultimate submiss ion. 

1.7.3 Data Collection 

Anthropology is not a set of questionnaires wh ich a re handed over, fill ed out, 

and handed back to be a na lyzed . Most of a nLhropologists' time is s pent s itting 

a round waiting for informa nts, doing everyday jobs, attempting for sharing 

talks being within a given socio-cultura l se ttings, and observing fac ts or 

baseline data which a re culturally media ted, among others. The fac ts of 

a nthropology, as to Ra binow (1984 : 150), a re the m a te ria ls which the 

a nthropologist has gone to the field to find . These facts cannot b e co ll ec ted a s if 

they were rocks, picked up a nd put in to cartons and shipped hom e to be 

a n a lyzed in the laboratory . They a re ra th er in terpretations obta in ed through 

fi eldwork or a process of inter -subjec tive construction of limi na l modes of 

communication. In ter-subj ec tive because th e subj ec ts are more lh a n one who 

do not share a common se l of assumption s, ex pe riences, or tradiLions a nd their 

con s truction is a publi c process. 

In this connection , th e me thods of data collec tion used for this s tudy were 

interviews, focus group di scussions, and series of observations . Inte rvi ews were 

guided by some questions assumed important. Conversations via uns tructured 

interviews were employed. This was done presuming that grasping essential 

data that couldn 't otherwise be possible through other techniques would 

become at ease . The inte rviews and focus group discussions m ade a l HU we re 

very opportunistic becau se it was while th e univers ity was conductin g se ries of 

panel discussions a nd public lectures on ge nd e r-s pecific and fem a le s tud ents' 

problems . During observal ion s, ge nder-s pec ific lhoughts a nd feel ings a ired by 

both fe male and m a le students, th e services a va il a ble [or fem a le s luden ls, th e 

lec ture a nd toilet room se ttings , offices establish ed to ame liorate ge nd e r re la ted 

problems, the nature of dormitory and cafeteria services, and the like we re 

explored. 
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Five key informants, three being students a nd the oth er two were university 

offi cers, who were very knowledgeable in re lat ion to the study, were selected 

a nd interviewed as sources of data . Th ese key informa nts were the m a in 

sources of the qualitative data obtained during th e fie ldwork of the study. One 

of the mainstays of my fie ldwork was th e use o f key informa nts as sources of 

informa tion about what the fieldwork h as not or cannot experience. Moreover, 

they were Sources of exp lanation for issues that the fieldwork has ac tua lly 

witnessed. FGDs were a rranged to und ersta nd th e way students view gender 

disparity in education in the univers ity th ey pursue th ei r study . First yea r, 

secon d year, third year a nd pos tgra duate fema le stud ents as well as third year 

male stud ents we re the primary participa nts in th e FGDs. I be li eve , FGDs h a ve 

advantages in that participa nts hear each oLh e r's response and get stimulated 

to voice important data . Thus, it is a highly effic ie nt qua li tative da ta co ll ection 

technique as one can gath er n ecessary in formation from a group of people in 

short period of time rather tha n conducting individual interviews. These a ll 

were done besides undertaking archiva l research to collect quantitative 

indicato rs of gender disparity pertainin g to th e universiti es regular degree 

programs. Genera lly, the fact that data were co llec ted from different sources 

was mean t to increase the c reditability a nd va lid ity of the informat ion provided 

by the key informants . Such kind of a pproac h cou ld be c la imed as 

m e thodological triangulation in qualitative s Ludy. I'or a ll , the tec hniques a nd 

pa rticipan ts utilized to collect relevant data are summarized be low . 

Data Collection Techniques . , --r ' .. 
l otal Pa rti c ipants 

M F 
Key informants' interview 5 2 3 

Semi-structured interview 13 3 10 

Unstructu recl interview 9 7 2 
--Focus group discussion 7 2 FGDs 5 FGDs 
-

1 .7 .4 Data Ma nage ment and Analysis 

r did fi e klwork at the universities a nd m a inta ined deta iled fi e ld notes, which 

we re strength ened a nd reOected up on every day durin g the resea rch . Th e 
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resea rch questions o u tlined a t the beginning of the fi e ldwork provided the 

gen era l framework for da ta organiza tio n . Surpri s ingly , these quest ion s we re 

supplemented by ques ti on s gen e ra ted during the process of my fi e ld work. Thi s 

wa s so in order to o bta in furth er informa tio n a bo ut the study. As the stu dy has 

two central th emes, fo rms a nd cau ses o f ge nd e r di spa rity , two se pa rate fil es 

were c reated to enha nce th e progress of da ta co ll ec tio n. The co llected da ta we re 

a n a lyzed u sin g ta b les a nd p ercentages . The ta bles were u sed c hiefly to show 

a nd clarify som e trends in th e enrolm ent, academic dismissal, acad emic 

p erforman ce a n d su ccessfu l gra dua tion of s tudents . 

1.8 Fieldwork Experience 

Doing fi eldwork is n ot merely n ecessary bu t a requirem ent 10 a n th ro pological 

research (Ba rret, 1984). Bein g oriented with a nthropological pe rs pectives, I did 

essentia l fie ldwork (l as ted from December 2006 to May 2007) a t Lhe s iLes 

und erstudy to ga ther re lia ble da ta for th e research . From thi s, exte n s ive time 

was s pent on inves ti ga ting a rchival sources a nd d oing qua lita ti ve in q u ires . It 

was my fie ldwork whi ch en abled m e a lot to get five key info rm a nts (four of 

them from HU a nd the oth er on e from AAU) who were ass um ed to have 

releva nt kn owled ge in re la tion to my research . For a ll , the fie ldwork s itu a tion s 

carried out a t the two s ites a re summa rized below chronologically. 

December 2006 to February 2007 

During this period , I was collec ting a va ila ble gender disaggregated data on 

students' en ro lm ent, acade m ic di s m issal a nd gra dua tion from AA U's regis tra r 

offi ce. Gen d er d isaggregated da ta on ad mini s tra tive s ta ff m embe rs of th e 

u n ivers ity a long wi th th eir level of education a nd type o f occ u pation was a lso 

collected durin g thi s pe riod . This was d one a fte r securing a ll th e necessary 

per missions . During this pe riod, data on acade mic perform ance and acade mi c 

staff was not found becau se of its own reason . Tha t is, in th e fo rme r case, 

gender disaggregated data on s tudents ' academ ic performa n ce was not fo und 

in the unive rsity'S regis tra r office though [ tole ra ted even for a bout th ree 

m on ths . In th e latte r case, I fe lt that it was to the dism ay of th e co n ce rn ed 
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office in the university to reciprocate my forma l reques t for statistical data on 

the current academic staff members of the unive r s ity. Afte r heed lessly wasting 

series of quite intolerable appointments, th e sec re ta ry of th e co nce rned office 

e loque ntly said, "Aca d emic staff list is by no m ean s given to stud ents". As a 

result, I opted to exclude the condition of ge nd r composition of the staffs of 

th e university from the s tudy. 

It was during this period th at FGDs a nd inte rviews with AAU s tud ents we re 

d on e. The FGD don e was one each with und e rgradua te fe ma le and ma le 

s tudents which sum s up 16 participants . Inte rv iews we re ma d e with 8 fema les 

a nd 12 males on AAU main campus. 

March-April 7, 2007 

Thi s pe riod was the fie ldwork period at HU , on the Ha ra m aya campus. On my 

fir s t day entry to the campus, March 15 , 2007 , I faced severe temptation. It 

was on Sunday in th e evening that I arrived a t the campus routing from Addis 

Aba ba, a fter traveling for about 510 kilom e te rs. Unfortunate ly, university 

offi cer s were not in office to let m e get pe rmi ss ion. Th e reaso n why r direc tly 

a rrived on the campus rather th a n a rrivi ng at so me nea rby Lowns was, of 

course, owing to the fac t that the campus is fa r away from the nearby towns: 

Ha ra r (2 0 kilomete rs) a nd Dire Dawa (40 k ilom ete rs ). Ha ra maya Lown , whic h is 

5 kilometers away from the campus, h as no s ui tab le hote ls or hou ses with 

bedrooms for gu ests . Because of these factors, I opted to direc tly go to the main 

campus to do my fieldwork being there instead of was ting my in suffic ient time 

for th e study. However, proctors repulsed me. I h ave tried to convince the m 

u s ing a ll the mighty at my d isposal. I told th em, s h owing them a forma l le tte r, 

that I was doing a research on gender dispari Ly in high e r education in Ethiopia 

by takin g AAU and HU as case study a reas . Th ey ke pt quie t fo r a wh ile but la te 

in th e night at 4:00 loca l time they a utomatica lly ev icted m e from th e campus. 

Having no a ny option , r went to Hara m aya tow n in that trauma tic night a nd 

a lmos t d ec ided to return to AAU jus t early in t h e morn in g. But for a moment, r 

made s hort pray Lo my Creator a nd got as lee p . Be in g r was as lee p, r d ec id ed to 

go to t h e campus once as a last resort. 
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Early in the mornIn g I went bac k to th e campus a nd direct ly reques ted th e 

concerned university o ffi cer to le t m e do th e research, s howing my formal le tLe r 

from AAU, the De par tm e nt o f Sociology a nd Soc ia l Anthropology. Th e le tte r has 

shown them my in tenLion tha t I was in a pos iti on to do a research on ge nd e r 

disparity in higher education in Ethiopia of whic h HU was a p a r t. As a resu lt , I 

was a ble to get a ll n ecessary permissions eve n to the extent of h olding a 

dormitory to do the research. In that way I occupied a dormitory a nd peace fully 

collected and collated a ll necessary data within a re lative ly brie f t im e. But what 

I should not want to forget was that my gende r e ntire ly n egated m e to observe 

som e important circumsta nces fou nd in fema le students ' d ormitori es s u ch as 

wh ethe r they were s ui table for study or not. At the beginning o f my entry in to 

female students' dormitory a t HU , a give n fema le proctor co m plete ly re pul sed 

me though necessary a uthority acco mpa ni ed me . S he repul sed m e because s he 

has not seen such kind of entry before, i.e. ma les' en t ry for the p urpose o f 

research. Nevertheless, we cam e in to terms gra dua lly a nd s h e was facilita ting 

my research henceforth wh n eve r th e n eed a rises. In this regard , it is worth 

invoking Ma linowski th a t ethnogra pher 's life in th e a rea of his study a t fir st is a 

stra nge , sometimes un pleasant, som etimes intensely interesti ng adve nture, 

soon a dopts quite a n atura l course very much in ha rmony with hi s 

surroundings (192 2:7). 

Thin gs in te rms of ge nd e r se nsitization a re rela t ive ly good at HU as co mpared 

to th e most g ia nt uni ve rs ity of Ethiopia, AAU. I ha ve m eticulous ly observed, 

even som e times as a pa rtic ipant, that unlike AAU , the uni ve rs ity has got 

separate girls ' library, assistant dean of stud e n ts for fem a le students a ffa ir 

(wh ere gender induced s uffere r female stud en ts a ir th eir voice), big sisters' club 

(which has bee n courageous ly working to empowe r junior fe m a le students to 

su ccess fully perform in their unive rsity'S educa tion), girl s' club (whi c h was 

being used a s a place whe re discussion s o f se n es Issues like sexu a l 

harassm ent, HIV / AIDS, m e thods of study a nd oth er s are made), tutoria l 

c lasses for fema le students by c leve r se nIor stud ents to e mpowe r fe m a les in 
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mathematical and la nguage skills so that they could gain s uita b le kn owledge to 

pe rform well on diffe re nt examina tio n s in the ir univers ity life, Engli s h 

La ngu age Improveme n t Progra m (E LIP) o n ly for fema le students by vo luntee r 

expatri a te instructors, two beauty salon s for fem a les (located in the gard e n of 

fem a les dormitory so th a t th ey can a dju st the ir time a nd m a ke u se o f it wh e n 

th e n eed a rise being th ere rather than go ing to I-I a ra r or Dire Dawa fo r th is 

purpose which m ay ex pose the m to va rious kind s of ri s ks), on e super ma rke t 

located in front of fema le stude nts' dormitory where they can eas ily purch ase 

som e needed variety of stationary m ateria ls and "cosmetics", a nd a nti -sex u a l 

h a ra ssment policy (see Appendix 5 ) by which it passes re leva nt d ec is ions o n 

th ose who go against this po licy on the campuses of the unive rs ity. 

Gen era lly, the university offices including the presidents' office were more ope n 

to fem a le students tha n its staffs . Such manda tory ac tivities o bserved in t he 

univer s ity were not ye l found in AAU. Quite ce remonia lly, the re was a n o ffi cc 

for girl s club behind a place ca ll ed OCR (Old Class roo m) on th e S idi s t Kil o 

ca mpu s being gu a rd ed by a "loya l s pide r" dur in a my fi eld wo rk. I hope th is wa s 

so nol beca u se fe m a le stud c n ts we re nol vuln c ra ble to diffe rent ge nd e r-s pec ific 

problems in the university but because the un ive rs ity is s till in the o ld story . 

April 10-May 10, 2007 

During this period , 1 was requesting the regis tra r office of AAU fo r stat istical 

data on academic performa n ce a nd m a n aged to get only such d a ta of th e last 

yea r . My fie ldwork cam e to a closure on May 10 , 2007 when 1 was collect ing 

ge nder disaggregated data on both the acad emic a nd a dmini strative staff 

members of the univers ity from the a dmini s trative o ffi ce of the unive rs ity . 
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CHAPTER TWO 

THEORETICAL FRAMEWORK AND REVIEW OF LITERATURE 

2 .1. Theoretical Framework 

This sec tion contains some theories unders tood important to fra m e th e study. 

It h a s three parts: three different but not mutua lly exclus ive a nthropological 

theories about the construction of gende r, pers pec tives n eeded to be considered 

in dealing with gende r dispa rity in education in Ethiopia a nd pe rforma nce 

theory. I sh a ll briefly describe each of these three pa rts o f thi s sec tion turn by 

turn as follows . 

Femini st a nthropologis Ls expound that ge nd e r di spari t ies in fa vo r of ma les 

exist no t o nly in public domain such a s highe r ed u catio n but a lso in a 

multipli c ity of institutions a cross cultures a nd socie ties . The ir conclus ive 

a rguments fa ll at least into three set of ideas or theo ries u sed to expla in 

wom en 's s u bordina te position in different socie ties. These inc lude th eories 

about Lh e symbolic construc tion of gender, th e soc iologica l co n s truction of 

gender a nd the soc io-cultura l con s truction of gender. 

2.1.1. Theory of the Symbolic Construction of Gender 

It was Or tn c r (1981) who a ppears to pionee r in formu latin g th e cultu ra l theo ry 

of gender assuming th a t it is a universa l th eo ry of gen der . Howeve r, it is ha rdly 

possibl e to formulate a worka ble uniform a n thropological theory of ge nd e r 

which could fit every socio-cultural reality across the world. Ortner was of th e 

opinion tha t the lower or weaker position of women in diffe rent socie ties is 

en tire ly th e result of culture. She says tha t wom en eve rywh ere a re subj ected to 

male subord in a tion a nd their weake r pos ition is du e to symbo li c co n s t ruct ion. 

Sh e was of the opinion tha t women a re equa l to na ture as m e n a re equa l to 

cul ture. Thi s means th a t culture h a s th e ca pac ity to c reate a nd m a ni pul ate a 

sys tem tha t through its crea tive power it can eas ily con tro l natu re th rou gh 

scien ce a nd technolob'Y. As careful review of re levan L li te ratures s how, Rosa ld o 

(1 974) see m s to share Ortner 's universa l theo ry of ge nde r as a symboli c 
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J ., 

con s tru c t but s h e has gradua lly ch a n ged her assertion , wh ich [ s ha ll expla in 

la ter . 

2 . 1.2. Sociological Theory of Gender 

Leacock (1978) and Sa cks (1979), on th e othe r ha nd , a rgu e th a t ge nd e r is 

entire ly a sociological construc tion . Like tha t o f O rtn e r, they a ttemp t to forgc a 

unive rsal theory of ge nd er a s sum ing th a t wom en a re sociological entiti es a nd 

their s ituation is uniform a ll ove r th e world . Their assumption can be 

en capsulated th at In every culture a nd society women a re dom in a ted a nd 

oppressed by m a le members of huma n society simply becau se of the fact th a t 

they a re fem a le socia l m ember s. 

2 . 1.3. Socio-cultural Theory of Gender 

S till o thers su ch as Coll ier a nd Rosa ldo (1 98 1) a nd Moore (1 986) have ma de a n 

a ttempt to merge the two preceding theo re tical fra mewo rks to expla in the iss ue 

of gen der imbalances in a mu ltip lic ity of soc io-c u ltu ra l doma in s. For th ese 

a n th ro pologis ts , gend er is n ot ent ire ly e ithe r a sy mbolic construc t or a 

sociological construct. Ra the r it is th e resu lt o f the ac tion of socie ty a nd its 

c u lture. These feminist a nthropologists a lso a rgu e tha t ge tting a s ingle a nd th e 

on ly a ccepta ble gender rela ted unive rsal th eo ry th a t would fit eve ry soc io­

cu ltura l explanation is h a rdly pos s ible , becau se th ere a re qui te d ive rse 

socie ties a nd cul tu res in th e world tha t need to be con s idered in their ow n 

specifi c reali ty . 

In this regard, it seems wise to u se th e la ter a rgu men t th eorized by Collie r a nd 

Rosaldo in 198 1. Moore's ethnogra phy on the Ma ra kwe t of Kenya (19 86 ) is a lso 

a micable with th is th eorizin g a bout ge nd e r co n struc tion . Hence, a s ucc inc t 

gla n ce a t th e central a rgument of th ese fem in ist a n thropologis ts en su es . 

Collier a nd Rosaldo have j ointly ma d e a n a ttempt to m erge th e sym bolic a nd 

the sociological assumptions a bout ge nder in th eir a rticle , 'Politics and ge nd e r 

in s imple societies ' (1 981 ). Their m ode l claims that produc tive a nd po li ti cal 

processes can not be unders tood in iso la tion from th e cultura l perce pt ion s. 

Besides, they con fi r m th a t a ny a na lys is must focu s both on what people do a nd 
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the cul tural understandings which und e r lie their action s . In this regard, th ey 

want to provide some way of linking cultura l ideas a bout gend e r to the actu a l 

social re lations in which gendered individuals live , think a nd ac t (Moore , 
1988:36). 

Moore's e thnogra phy on the Marakwet peop le of Kenya (1 986) a lso advocates 

the merging process. She demon s trates tha t ge nd e r re lat ion s in this peo ple 

draw on th e diffe rent social a nd eco nom ic s itua ti o n s of wome n a nd men in 

society, a nd u se those differences as a symbolizing m ec ha ni s m. Moore a rgu es 

that cultural id eas about gender do not direc tly re fl ect the soc ia l a nd economi c 

positions of men a nd women, a lthough it is true that th ey ori g in ate within the 

context of those conditions. This is because gend e r ste reotypes a re developed 

and used in the s tra tegies which individua ls of both sexes employ to a dva nce 

their interests in va rious socia l contexts . She conclu les th a t the power of 

gender s tereo types is not just in the mind, for they h ave a perfect ma teria l 

reality, which h e lps to reinforce the social and econ omic conditions within 

which th ey h ave deve loped and employed. 

2 . 1.4 Useful Perspectives to Deal with Gender Dispa rity in Education 

found that it was Teshome (2003: 10) who has mad e a n a tte mpt to fa bricate 

th eore ti cal fra m e of a n a lysis for the study of gende r di sparity in ed u cation in 

Ethiopi a . He s uggests tha t gender dispa rity in education is s tud ied by ad opting 

multipl e perspectives which implies investiga ting the economic , cu ltural, a nd 

politica l-institutional and school factors that influence the educationa l 

outcomes in terms of gender disparity between boys a nd girls in Ethiopia. 

Educational outcomes in turn can influence the nature of pe rformance eac h 

individual s h ows in the education system a nd vice ve rsa . As to Tes home, the 

following perspec tives a re important for dea lin g w ith ge nd e r di s pa rity in 

education (see figure 1). 
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Figure 1 . Conceptual model of studying ge nde r di s pa rity in edu cation (Teshome, 2003: 10) 

2 . 1.5. Theory of Performance: A Brief Account 

Perform a n ce th eorists like Matth ews e t a l. (2000 : 1) urge us to co ns id e r th a t 

huma n be ings a re born to perform. As to the m, ma ny integra l pa rts of our 

cu lture s u c h as education explic itly valu e s u ccessfu l pe rforma nce. In a broade r 

sen se, we perform every time we en gage in a goa l-directed activity, from making 

a point in discussion with our friends to executing s uccess fu lly th e in struction s 

a nd responses on examinations. For performa n ce theorists , therefore, 

performan ce is influenced by various contextu a l factor s. This is to mean that 

fac tors additional to the task itself, which may be features of the ex tern a l 

environment, or internal qualities of the perso n , s u c h as the emotional state . 

On a ny task, some people perform better tha n othe rs , eve n whe n th e a mount of 

prac tice is co ntrolled . Individuals d iffer in the ir a bili ty o r bas ic a ptitude for 



performing the task concerned. Ma tthews e t a l. (2000 : 24 1) a rgu e that fac tors 

such as the intra- pe rsonal environme nt, nutrition a nd ea rly c hi ldh ood 

experie nces may a ffec t the brain. Th ey cla im that men a nd worn n m ay diffe r in 

cognitive function, because boys a nd gir ls a re treated differe nLly, cx posed to 

differe nt activities, a nd so may acqu ire differe nt cogniti ve s kil ls., For th ese 

theorists, expla n a ti o n of this kind re fers to social a nd cu ltura l facto rs which 

may influe nce th e pe rformance of men a nd women d i ffe re n Lly o n d iffe rent 

ac tivities (2000:253). According to these theorists, pe rforma nce is the fun ction 

of opportunity, capac ity and wi llingness of a n individua l. Opportunity h ere 

refers to th e phys ical and socia l environment provided by the organization in 

which individuals perform tasks. Ca pacity re fers to a ll the bas ic c ha racteris tics 

th a t promote good pe rforma nce such as inte ll igence. Wi ll in gness , on the other 

h a nd , re fers to motiva ti ona l a nd attitudina l factors whic h may a llow the perso n 

to use his/he r capacities to fu ll advantage , or, a lte rnative ly, hi nde r him / h er to 

u se his/ her potentia l (Ma tth ews e t a I. , 2000: 14). 

2.2 Review of the Related Literature 

2.2.1 Gender: Concepts and Definitions 

Etymologica lly, ge nd e r comes from La tin ge nus; meaning "kind ", "so rt", 

or "type" . l Accord ing to this source, a wide va rie ty of phe nomena has ge nd e red 

ch a rac te ristics ascribed to them, by analogy to ma le a nd fe ma le bodies or duc 

to social norms. 

For Mc Leod (1998: 332), however, gender is the product a nd process of a 

numbe r of 'social technologies' such as feminists , institutiona lized discourses, 

epistemologies, ped agogical a nd sc hoo ling practices, as we ll as prac tices of 

da ily life. Femini sts, says McLeod , a re 'techno logies of ge nd e r ' a nd thcy cou ld 

be und crsLood as productive of 'truths' a bout ge nd e r identity . Gendcr is thu s 

not a n inh ere nt prese n ce waiting to be d iscovered ; it is instead a n evo lving, 

multiply-determin ed 'product a nd process'. McLeod is of th e op ini o n th a t 

gender is resulted by 'any discourse', fem ini s m or otherwise, th a t wou ld 

discard it as ideo logica l m isrepresentation . 
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Genera lly speaking, however, th e re a re two co mmon understandin gs with 

regard to the concept of gender: that ge nd e r is th e sam e as sex a nd ge nd e r is 

the equivalent of 'women'. It ought to be noted that su ch kind of understanding 

is quite dubious . Sex a nd gender a re entirely two differen t a nd separate te rm s 

used to identify men from women and vi ce ve rsa. While sex refers to the 

biological differences between m en and wome n, gende r refe rs to the socio­

cultural meaning attributed to m a les a nd females, which is fund a menta lly 

derived from the division oflabor by sex (Moo re , 1999: 152 ; Almaz, 1991: 1; a nd 

Tseh a i, 1991: i) . Brie Oy, thus, the co nce pt of ge nd e r desc ribes re la tions. Th e 

objec t of interest is not women or m en in th e m se lves . But ra th e r the un equa l 

power relationships between them or th e d iffe re ntia l rol es a nd res pon s ibili t ies 

expected of males a nd females whic h is entire ly a n unmitigated fa brication of 

socie ty a nd its culture. 

2.2.2 Gender Disparity in Education: An over view 

Wha t is endeavored to be discussed und er this subtopic is a n over view of th e 

global gender disparity in education. The issue in Africa in this regard is a lso 

deem ed. To begin with, gender di s pa ri ty In th e present context refers to the 

unfair treatment of fe ma les as compa red to ma les in education which is 

sou rced from the way society a nd its cu lture wo rks. Wh a t fe m inists so ught 

lhroughout the ] 970s across the ir struggles fo r ge nd e r equ a li ty in a fo rm a l 

sense was a counter act against su c h unfa ir treatments. Girl s a nd boys as a 

group were identical in intelligen ce and a bi li ties, th ey a rgued. Thu s, any 

differe n ce interests were purely the result of socia l conditioning, not biology . 

They fought to make schools gender n eutra l. However, by the end of the 

decad e, some feminist scholars a nd writers began to view sex differen ces 

through a n ew lens (Datnow a nd Hubba rd , 2002: 50). For Da tnow a nd 

Hubba rd the di scussion turned to the diffe re n t experie nces of women a nd , 

m en which h a ve resulted in a differen t m ora l a nd psych ologica l perspec tive. , 

Stud ies show that the problem with regard to fe ma les' educa tion has attracted 

glo bal heed in th e more recent period ; espec ia lly to ac hi eve mille nnium 

deve lop ment goals c hie lly through ed ucation . One o f the goa ls ag reed a t t he UN 

20 



1 

Millennium summit In Septe mber 2000 was "To e liminate ge nd e r di s pa rity in 

prima ry and secondary education , prefe ra bly by 2005 a nd in a ll leve ls by 

2 015" . This goa l was a n endorse me nt of the o bj ec tives o f Edu ca tio n fo r All se t 

a t Dakar in April 2000 2 

The problem with fe m a les' education see m s no t the proble m o f lac k a ppropria te 

pla n and policy. Acco rding to J e llema (2 005 :86), th ere was po li cy heed eve n at 

the global level to involve the world's fema les in education . Bu t wh a t was 

lacking is practical commitment to implem ent the policies. J e lle m a a rgu es th a t 

the Beijing + 1 0 revie w a nd the MDG+5 review a re pro ba bly th e las t cha nce 

before 2015 to mobilize genuine political will a nd resources be hind a robu s t 

plan and time ta ble to ge t every girl in sc hool a nd learnin g. Fo r J e ll e ma , th ese 

a re attempts to revcrse fa ilure as s u ccess whic h will ge t u s no whc rc . Wh a t is 

need ed at Be ijing +10, says J e llema , is a full a nd fearl ess acco un t in g for why 

progress has fall e n so fa r s hort of the goa ls a nd wha t m o re govc rnm e n ts a nd 

interna tional agen c ie s can, mu s t a nd will do , now to educa tc t he wo rl d 's g irl s . 

UNESCO (2002 : 68-7 9) in its pa rt reports tha t a t the glo ba l leve l, in a ll 

d eveloping region s GPI is experien cing improvem ent in girl s' enrolm ent a t th c 

primary level of education. As to UNESCO, gender pa rity is a lmos t a reality in 

L. Ame rica and the Ca ribbean which is equa l to 0 .98 in 1999. Despite thi s 

trend, the report reveals tha t dispa rities in fa vor of boys a re st ill a ge ne ra l rule 

in Southwest Asia , th e Arab Sa tes a nd Sub-Sa ha ra n Africa with GPI of 0 .84 , 

0 .88 a nd 0 .89 respectively in 1999 . The report also shows th at at the country 

leve l, progress towa rds gende r p a rity in enrolm e nt at prima ry leve l of educa tion 

was widesprea d in 19 90s. Dispa rities eased in Guinea, Ben in , Chad, t he 

Gambi a and Mali . Th ese we re a mong the countries with the hig hcst di spa riti es 

in 1990. According to the repor t, in 1999, th e G PI rem a in ed u nc ha nged In 

twenty -five countries, most of them a re in L. America a nd the Ca ribbean a nd In 

Southe rn and Eastern Africa , where th e GPI was a lready c lose to 1, with th e 

exception of Ethiopia, Mozambique a nd Ca meroon , whe re thi s indicato r is s till 

quite low: 0.67, 0.75 and 0 .8 5 respec tively. 
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UNFPA (2005) in its pa rt reports tha t in coun Lri es wh e re reso u rces a nd sc hool 

fa c ilities a re lacking, a nd tota l enrollm e n ts a re low a c hoice m ust be ma d e In , 

fa milies be tween sending a girl o r a boy to sc hoo P I t c la ims tha t becau se of 

som e frequently observed perception s th a t a gir l inescapa bly leaves her pa ren ts 

fo r m a rriage , fa milies a re mostly re lu c ta nL Lo in ves t in th ir da u gh te rs' 

educa tion a nd thus t he son s a p tly ge t th e opporLu ni ty fo r t hey a re assumed to 

li n ge r on th e ir pa re n ts' well -being in th e ir gard e n o r commun ity. For UN FPA, 

bes ides pove rty a nd m a rriage, the ed u caLion o f pa re n ts is lin ked to the ir 

c hildre n 's educationa l a tta inmen t, a nd the mOLhe rs' education is u s ua lly more 

in flu e n Lia l tha n the fa ther s , a s educaLed mo the rs greate r influ ence in 

hou se h old n egotia tion s may a llow her to se ure m o re resou rces fo r her 

ch ildre n . Educated m oth ers m ay be m ore a wa re of re turn s to schooling a nd 

can co ncen tra te m ore a ttention on eac h c hil d , bes ides a veraging fewe r c hildre n 

says UN FPA. 

S tu d ie s a round the world s how th at ge nde r s hou ld be t rea ted in pub lic 

educa t ion using three a lterna tive pe rspec tives Accord ing to Dille r (1 996 :2), the 

firs t a lte rn a t ive offe rs a t radi tiona l form of ed uca ti on in whi c h g ir ls a nd boys 

a re ta ught the ir own c1ca rly diffe re nt ia ted, soc ia lly de te rm ined ge nd e r roles; th e 

second a lte rn a ti ve ou tlines a n ed u ca ti o n t ha t a im s to free bo th sexes from 

exte rn a lly imposed gender role s a nd from ge nde ri zed expec ta tions o r 

res tric t ion s by a bolishing a ll gend er diffe ren t ia tion from our sc hools a nd 

classroom ; a nd the third a lterna tive a rgu es for t he a d option of gen der-sensitive 

form of ed ucation th at underta kes to e li min a te ge nd er bias by developing a 

critica l awa ren ess of the m eaning a nd va lue we a ttach to ge nd e r . Bu t Hou sto n 

(1 996 :76) refutes the no tion of gender-free edu cation. S h e says tha t effo r ts to 

abolis h the wh ole con ce pt of gender see m , a t tim es, to be co nfu sed with e ffo rts 

to r econstitute ge nder categories . S he co nc lud es Lh a t ju s t whi c h ge nd e r 

catego rie s a nd h ow mu c h a ttention to ge nd e r m igh t best se rve wo me n re ma In 

un a n swered q u est ion s . Hou s ton di scu s s es t ha t we ca n rathe r lea rn to 

e ha lle n rrc th e d efini t ion s tha t build s u bo rdi na t io n a nd do m inaLion in to o ur b 

ge nd e r caLego ries. Hou s ton was critical not o n ly in re lat ion to ge nd e r- free 
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pe rspcc tivc but a lso in re la tion to th e issue of ro le mod e lin g in cdu ca tion. S hc 

inquircs into th e co ndition und e r whic h a tla c hm e n t to ro lc mod e ls might 

con s titute se riou s j eo pa rdy for one's a utonomy . S he ex p li ca tes the ro le mod el 

pa ra dox , which is fo und in the a ppa rent contra di c t io n be twee n a student's 

identifica tion with h er feminist teacher as a n ideal role m ode l a nd th e studen t's 

d evelopment of h e r own self-created autonomous identi ty (1 996 :1 44). 

S tudies a lso show th a t diffe rentia l gend er soc ia lization could impinge on 

fem a les ' curiosity in education . For Diller a nd Hou ston (1 996 : 179), fo r 

exa mple, gende r issu es in phys ical education cann ot be a d equa te ly a ddressed 

without a sking wh a t girls a nd wome n lea rn a bout th e m se lves as phys ica l 

beings from the powerful hidden curri culum , i. e. ge n d r-s pcc ifi c upbrin gin g. 

Morga n (1 996 : Ill), o n the other ha nd , c ri tically a rgu es tha t wom e n wh o ha ve 

d is pla yed their own curios ity a nd s peak in th e ir own vo ices ha ve long bee n 

found d a nge rou s or suspec t. In the co ntex t of Wes te rn Euro pea n symbolic 

imagery, s ay s Morgan, women 's curiosity has been indicated as res po ns ible fo r 

th e ill s of the world. Morga n further c la ims th a t w h c t.h c r one loo ks a t 

pa tri a rc h a l con s tru c tion s of Eve's searc h for th Tree o f k nowlcd gc of Good a nd 

Evil or the probings of Pa ndora, the m essage is the sam e : a wo men 's c uri os ity 

is a d a n gerou s vi ce; it mus t be con s tra ined a nd directed to th e age ndas of mc n 

in ord e r to a void ge ne ra ting evil. 

For Morgan (1996: 1 18), education a l settings a re ofte n o nes sex ua l te rro ri s m as 

ma le m onopolies a re he ld in place throu gh threat in tim id a tio n , coerc ion , a nd 

vio le nce . Th e unus u a l expe rience of girls is tha t th ey will be sexu a lly h a rassed 

by boys on the playground, in the corridors , a nd eve n 1n g irl s ' washroom s. 

Girls we re frequently verbally a bused a nd "put d own" by boys while being 

expected to provide services for them. The pro blem of h a rassm e n t is, h oweve r, 

linked sy s te m a tically to other pa ttern s of di scrimina tion a n d o ppression . At the 

Un ivers ity o f Toronto , says Morgan , the fo llowin g sobe rin g pos te r is d is played: 

Of the 3 0,943 women s tudents at the Unive rs ity of To ronto 
] 0,314 will be sexually assaulted, 8664 w ill know the ir attacke r, 
3 8 68 will be raped by an acqua intance w hile they a re at the 
Unive rs ity of Toronto (Morgan, 1996: 7 78). 
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Morgan (1 996: 141) argues that in educationa l se ttings the re x ists a symme try 

which not only flows from the in stitutiona l stru tu res th e m s Ives (example, th e 

ro le of the teach er as the con stituted auth o ri ty, the give r o f ra des, th a rbitc r 

of pass or fai l) but a lso a ri ses out of d iffe rin g d egrees of kn ow ledge, expe rtise, 

command over th e tools, a bility of a r ti cu la tion , acqu a inta nce with th e re leva nt 

cannons , a nd so on . Sti ll lines of asy mmetry a re nuid a nd te rritoria l, not 

a bso lu te. Just as no o ne possesses the who le o f truth, ne ith e r is a nyo ne th e 

beare r of a bsolute ignora nce . Knowledge a nd ignora nce a re qu estion s of degrec, 

of territory, not matters of a bsolute ness . 

Houston (1 996:5 1-53) a lso argues that th ere is ge nder bias aaainst fema les in 

educatio n. As to this author, fem a les ha ve un equa l access, un equa l 

opportunity for partic ipa tion, and the re is ge nd e ri zed va lua tio n in educatio n . 

Of course, th e fact that girls a nd women ha ve unequa l access to education a l 

institutions is n ews to no one. Undoubted ly s ignifican t progress towa rd sex 

equali ty was made wh e n it was dec ided th a t we s hould ignore ge nd er , that is, 

no lon ge r pay attention to it in dec id ing who s hou ld gc t a n education , who 

s hould be admitted to sc hools, a ll owed to s tudy ce rta in s u bj ec ts, ha ve access 

to pa rti cu la r educationa l ac tiviti es could bc ma de a nd th e li ke . Wi th regard to 

genderized valuation, Houston claims that in t acher-stud ent interac tions 

within coeducationa l classrooms, teachers, regard less of sex interac t more with 

boys, give boys more a ttention (both positive a nd negative), a nd tha t t hi s 

patterns intensifies at the secondary a nd co ll ege levels. Housto n a rgu es th a t 

girls ge t less teacher a ttention a nd wa it longe r for it. Whe n th ey do gc t 

attention, it is more likely tha t the teache r will respond to the m neutra lly o r 

negatively . Fo r Houston, the reinforcemen t girl s ge t is like ly to be fo r passivi ty 

a nd nea tn ess, not for getting th e r igh t a n swc r. 

Student inte ractions with one a n othe r a lso s how equa lly di s tress in g ind ication 

tha t a lso a ppears to da mpen participation in mixed -sex classes . Hou sto n says 

that at the postsecondary level often th e bri gh test wome n in the class re ma in 

s ile n t; wome n students a re in gen eral li ke ly to be less ve rba lly assertivc, thcy 
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are likely to be ca ll ed on less often tha n me n s tud e nts a nd those who do , 

pa rticipate m ay find tha t th eir comments a re disproportio nate ly inte rrupted by 

teach ers a nd male classmates a nd tha t teac hers a re les lik Iy to deve lop th e ir 

points than those m a de by m en students. For Hous ton , m e n ta lk more th a n 

women, m e n talk for longer periods of time a nd takes m o re turns a t s peakin g; 

men exe rt more control over the conversation ; m en inte rrupt wome n more th a n 

women interrupt m e n; what m en say carries more weight. 

Houston further argues that there a re a lso lingui stic styles of speech tha t ca n 

a ffec t women's par ti c ipa tion opportunities in the c lass room. For exa mpl e, there 

are ce rtain features th a t occu r more in women 's s peec h th a n in m en's, s u c h as 

hesita tions, fals e qu a lifi ers th a t serve to wea ken wh a t is sa id , ,1n ex te ns ive u se 

of modals a nd form s of speech that are excess ive ly po li te a nd diffe re ntia l. As to 

this a uthor, male pa tterns, in contrast, include highly assertive s peech, a n 

impersona l and abs trac t style , and "devil's advocate» exc ha nges. The prob le m 

is tha t in the schoo l setting these "male» ways to talking a rc o fte n "equated 

with inte lligence a nd authority» . If someone speaks, hesita ntly o r with 

num erous qualifie r s, s he is perce ived by he r teach er s a nd c lassmates as 

unfocused a nd unsure of what she wa nts to say. It is a lso clea r th a t a n ove rly 

polite s tyle more eas ily a llows interrup tions or inatte nti on from both teac he rs 

and stude n ts. The same points, sta ted in po li te ways, ma d c in "masculin c,» 

asse rtive way are ta ke n more seriously. Thi s ge nd e rized valu a tio n of c lass room 

talk poses special problems for girls who seek to ta ke on those ways of ta lk ing 

associated with "intell igen ce and authority .» 

If teachers fa il to notice the gender of the student who is ta lkin g, if th ey pay no 

attention to who is inte rruptin g whom , whose points a re ac knowledged a nd 

taken up, who is d e te rmining the topic of discu ssion, th e n th ey will by defau lt 

perpe tuate pa tterns that discourage women 's pa r t icipation in the cducationa l 

process. To th is end , Hou sto n proposes a ge nd e r-se n s it ive perspective whi c h 

she th o ught is a bette r a pproach to the elimina tion of ge nd e r bias in cducation. 

This strategy a llows one to recogn ize tha t at different t imes a nd in d iffe re nt 
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circumstances one might be required to a d opL o pposm g po lic ies in ord e r Lo 

e liminate gender bi a s. In this it o ffe rs g reat r hop fo r th e e liminat ion o f a ll 

ty pes of gende r bias th a n does a ge nd r-free st ra tegy . 

FAWE (2002) in its pa rt reports th at a num be r of reaso ns were put fo rwa rd to 

expl a in the low pa rti c ipation of girl s in te rti a r-y education in Africa.4 Th ese 

include a lack of role models, m e n to rs, se lf-co nfide nce, socia l impediments 

su ch a s sexual h a ra ssment and gend er -inse n s itive polic ies. FA WE (2002 ) 

focu ses on five issues that are cons ide red riti a l if wom en a re to pa rtic ipa te 

more fully at the university leve l. These a re the ava ila bility of ge nd e r 

d isaggregated quantitative and , es pec ia lly, qu a li tat ive data; sexu a l ha rass m e n t ; 

gende r sensitization a nd socia l mo bilizat ion in support o f co nce rn s fo r women 

at th e university level; a lack of equa l o ppo r tuniti s; and rig id s tructura l, 

o rganiza ti onal and ins titution a l prac ti ces. 

With regard to sexua l h a ra ssme nt , FAW ~ (2002) re po r ts th a t th e s ubtl e ways 

in whi c h sexual h a ra ssme nt ma nifesLs iLse lf a rc no t c lear ly a ddressed . For 

example, s exual h a ra ssment could includ e be havio rs su c h as unwe lco me a n d 

unwanted sexual conduct such as ve rba l co mments, abu se, ges tures or 

physical contact of a sexual na ture by a n individu a l or grou p whic h is judged 

by the rec ipient(s) to ha ve resulted in me nta l, p hysical a nd socia l di scomfor t 

a n d eve n interfere nce with her work a nd / o r acad emic perfo rm a n ce o r m ore 

oth ers. For FAWE (2002), this could resul t from the threate ned downgrading o f 

marks , d e motion, withholding of privileges a nd / or di s missal as a resul t of the 

re fusa l of sexual adva nces or th e promi se o f a reward for co mpli a nce . Th c 

problem a lso r esul ts in the c reat ion o f a n inL im idat in g hos Lil e o r offens ive 

enviro nme nt for h e r. Th e re is of course a lac k o f co nse n s u s on what co nstitutes 

sexu a l h a ra ssment. As to FAWE (2002), this is roo ted from the fact that sex u a l 

h a rassm ent in African universities h as not bee n fully a ddressed due to va riou s 

reason s. These include problems of defini t ion o f Lhe co ncepL, th e se ns it ivity o f 

Lhe iss u es which m a kes it difficult for th e vic Lim s to repo r t cases a nd the 

soc iety's fa ilure to apprecia te the impac ts o f such b h av ior, not only on Lhe 
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vic tims but a lso on the work environment within u c h in s titution s . Beside, 

there is n o n -a vailability of policies a nd legal prov is ion s for ha ndlin g s xu a l 

h a rassment, inadequate data on different t p s a nd form s of sex ua l 

h a rassment, a nd a lack of supportive stru c tur s to deal with sex ua l 

h a ra s s ment (preventive and rehabilitative) 

FAWE (2 002) furth e r a rgu es that majo rity of th e univers it ies have, in o ne or 

a noth e r, undertake n some gend er sensitiza ti on a nd oc ia l mob ili za tion 

ac tiviti es in support o f concern s for women in Afr ica. Unfo rtun a tely, a lot 

rem a ins to be done because attitudes are d iffi cu lt to c ha nge overnight. Th e 

point is th a t attitudes a nd perceptions towa rd s worn n a re s t ill ve ry negative 

and d iscriminative, the levels of awa ren ess of gend e r con ce rn s a nd issues 

amongst staff and students is s till limited, a nd a t th e unive rs ity level, ge nd e r 

Issues a re s till pe rceived as issu es of conce rn to worn - n on ly. Ma ny 

univer s ities, says FAWE (2002), have m ade de li be ra te e ffo r ts to in s t ill a series 

of equal opportunity and a ffirmative actio n progra mmes to inc rease th e 

enrolme nl of fem a les within univers ities. Howeve r, t h e o bse rved fac ls, says 

FAW E (2 002 ), s how that the re is a ge nd er-imba la nce in a dm iss ions - fewer 

girls a re ad mitted overa ll but fewer in so me sc ie nce - re la ted d isc iplin es, non ­

existe n ce o r very limi ted a ffirma tive action progra mm es in so me unive rs il ies, 

s till some res istance to a llow existing acco mm od a tion to be s ha rcd equa lly 

be tween m e n and women, resista nce to expand boa rd in g fac iliti es to include 

women who h ave specific gender n eeds (a woma n who ge ts a ba by a nd cannot 

live in th e dormitory) . 

For FA WE (2002), the traditional univers ity structu re a nd set up is very 

m ascu line and the organizational structure is a lso very r igid . Very few 

unive rs it ies a re engaged in the process of cha nging th e cxis lin g s tru c tura l, 

organi zationa l a nd in s titu tiona l prac tices to ca te r fo r fe ma les. 

FAWE (2002) is of the OpIniOn th a t th ere s till ex ists ge nd er-blind a nd 

d isc rim ina tive polic ie s, lhere is a non -existence o f ge nd e r cons id era ti ons in the 

un ive rs ity bu ildings (girls ' hostels a re fa r from libra r ies), th c bu il dings within 
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unive rs iLies do not ta ke con s id eration of gende r issues (e .g. li bra ri es, co mpuLe r 

labo ra Lories exclude women a t night), a nd there ex isLs ge nd e r imba la nce in the 

c riLica l o rgcm s of th e Unive rsities, Fac ulty Boa rd s, Co un c il a nd th e SC I a le . 

This is regardless of th e fac t tha t inc reas d women 's partic ipat ion in hi ghe r 

education is particula rly important in the ra of globalization th a t we li ve in . 

According to the International Labor Office (1 998) c ited in Buny i (2004: 3 ), 

globalization seems to o ffer positive oppor tun it ies for thos with hi ghe r leve ls of 

'useful' knowledge and s kill , but to threaten the live lihoods of t hose w ho have 

the lowest skill and knowledge leve ls a nd tho se in traditi onal a reas of s ki ll Lh a t 

are devalued by technological cha nges. 5 It is only through hi ghe r edu ca l ion 

that wom en can be sure to acquire the kn owledge and s kill s th a L lh ey need to 

ea rn competitive incomes a nd thus lead meanin gfu l li ves in a 'globa li zed ' wo rld . 

Basic education for wom en has bee n shown to h av unequall ed soc ia l a nd 

eco nom ic ben efits at t.he fa mily and community levels. 

High er educa tion, on the oth er h and, enables women to pa rti c ipa te in lh e 

social, political and economic lives of th eir co mmunities a nd co unlri es as 

lead ers in business, in the professions a nd in politics . Thus the re s hou ld be 

equal partic ipation of m a les a nd fem a les in hi gh er education Lo a tta in s uch 

good -looking developme nts. But fema les still lag far be hind ma lcs in va riou s 

forms in high er educa tion in Africa. For Bunyi (2004 :2), for example, l hc rc a re 

two main forms of gender disparities in hi gher educat ion in Kenya : Lhose th at 

have to do with women re presenta tion a nd those that h ave to do wi th women 's 

cxperie nces in high er ed u cation in stitutions . Wome n in Kenya , says Buny i, a re 

underrepresented in highe r education institutions as studen ts a nd as workers. 

Bunyi a rgues that while gender disparities in students' enrollm e n t ex is t at a ll 

levels o f high er educaLion, they a re pa rticula rly wide at hi gh er degree leve ls an d 

in scie nce, m a thematics and technology oriented subjects. As to Buny i, women 

in Kenya a re also underrepresented in teac h in g a nd in the administral ion o f 

these institutions. Further, women academics a re co ncentrated in the lower 

ra nks of the hie ra rc hy and in the trad itiona l 'fe ma le' soc ia l sc ie nce and 

ed uca t io n disc iplines w hile they a re few as ad mini strators. 



2 .2 .3 Forms of Gender Disparity in Higher Education in Ethiopia 

A careful review of a va ilable re levant lite ratures portray that there we re a nd 

still a rc various forms of gender dispariti es in h iaher edu at ion in Ethiop ia. 

Thi s includes disparity in access, enro lme nt , performance, a ttriti o n , re pe tition, 

comple tion, selecting fi e lds of study, a nd sta ff m e m bers, j u st only to me ntion a 

few . For instance, MOE (2007) reports the enro lme nt in a nd g ra du a tion from 

the cou ntry 's h igher educational institutions of th e las t s ix years tha t fe ma les 

were very fa r behind their m a le counterpa rt in both cases but sev re in th e 

la tter case. This can be evident from Table 1 below. Ta b le 1 s hows th a t though 

the share of female students' enrolment went on ris ing from 7.8% in the 

2000 / 0] academic year to 10.0% in the la t acad emic yea r, fe m a les lag fa r 

behind m a les by 84 .4% in the former year a nd by 80.0% in the laLte r yea r. Th e 

s ituatio n was eve n worse in graduation that fema les by fa r lag be h ind ma les by 

84. 6% a nd 80.4% in the 2000/01 a nd the las t acad e mic yea r resp , tive ly . 

Table 1. T r e nds of Enrolme nt and Graduation of Degre e S t ude nts in H E in Ethiopia by 
Year a nd Sex - -- - --

Year Enrolment Graduat ion 
-

F T %F F T (}(,F 
- --- - -
2000/01 97 1236 7.8 30 390 7 .7 

2001/02 99 1347 7.3 33 444 7.4 

2002/03 135 1949 6 .9 42 474 8.9 
--

2003/04 172 2560 6.7 52 736 7. 1 

2004 / 05 330 3604 9.2 101 11 26 9.0 

2005 / 06 639 6385 10.0 136 1388 9.8 

Source: CompLledJrom EducatlOn StatIstIc Annual Abstract; MOE, 2007 

Th e repo r t of MOE (2007) a lso shows that there was ge nder disparity in favo r of 

m a les in th e teaching s taffs of higher edu cat ion inst itu t ions in Ethi op ia. This 

can be ev ident from Ta ble 2 below. Tab le 2 ind icates th a t loca l fema le 

acade mi cia ns in Ethiopia n higher education co n stitute o n Iy 7.0% in 2000 / 01 

a nd 9. 1 % in 2004 / 05 . As Table 2 shows, it was the s hare of expatriate fe ma le 

acad e m icians which a little bit helped the numbe r of fem a le acade mi cia ns In 
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highe r education in Ethiopia to ri se from 7 .0% to 7 .7% in 2000 /0 1 ademi c 

year. Ta ble 2 a lso depicts th a t th e tota l s ha re of fe ma les as tea hin g s ta ff 

membe rs in Ethiopian higher education in s titut ions lightly wen t on in ' reas in g 

from 7 .7% in 2000/01 to 9 .7% in 2004/05 . Despi te thi s fact, however , Lhe 

gende r gap in favor of males is quite bi g. For example, it is poss ibl to 

understand from Table 2 that the ge nder gap in this teachin g staff was 80.6% 

in 2004/05 while it was more tha n this fi gure fo r the prec d ing years. 

Table 2. Trend of Teaching Staff in Regular Programmes of Public HE and Percentage of 
"'emales 

Year Ethiopia n Expa tri a Le To ta l 
-

T F % F T F %F T F % F 
_ .- - 1---
2000/01 2755 194 7. 0 20 2 33 16.3 2957 227 7 .7 

f--._ - -

200 ] / 02 2742 ] 99 7.3 150 18 12. 0 2892 2 17 7.5 

2002/03 3097 176 5.7 397 41 10.3 3494 2 17 6 .2 

2003/04 3447 275 8 .0 56 1 79 14 .1 4008 354 8 .8 

2004/05 3723 340 9 .1 533 7 1 13.3 4256 411 9.7 
-

Source: ComplledJrom EducatlOn S tatis tics Annual Ab tract; MOE, 2007 

Seyoum (1 99 1: 103) has a lso dealt with th e s ituation of wome n 's education In 

Ethiop ia In terms of Issues li ke e nrolme nL, att ri tion , pa rt ic ipa Lion , 

a chievc ment, field cho ice a nd co mp le t io n . He nOled lh a l fema les fi e ld s of 

in te res t. Lo s pecialize Lhe ir highe r education mo re Lil lS Lowa rd s sa niLa ry sc ie ncc, 

nurs ing , commerce, accounting a nd li bra ry sc ie nce ra Lh e r than fi e ld s of sc ie nce 

and technology. He claims that this prefe re nce corresponds to the tra dit io na l 

stereotype of women's choice of specia lization which is lin ked to th eir 

subsequent employ m ent in the so-called fe ma le ori ented occupa tion s . He is o f 

the op inion that not a ll students, pa rti cu la rly fema le s tud e nts , who e nro ll in 

h igh er education a re fi t en ou gh to su ccessfully graduate from uni ve rs it ies as 

s u ch rite of passage needs series of hurdles to be ove rcom e. Although he d id 

not ex p li citly state the n a ture of fema le stud e nts' s uccess ful co mp le Li o n of Lhe ir 

program m e of study hi s study co ns pi c uous ly portrays Lh e un de r­

rep rese ntaLion o f fe m a le stude nts in va ri ou s fi e lds of s tudy in EL hi op ia n hi gher 

educa tion in th e 1986/87 acade mic yea r. In th al aca d e mi c yea r fe m a les 
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con s tituted 16 6 (7 .7%) a nd 194 (8%) ou t of th e tota l 2 1 degr a nd 24 3 

d iplom a recipients respectively (1 99 1: 106). A Lo h im , Lo joi n h igher lea rn in g 

in s ti tu Lion s is one Lhin g a nd to co mple te s u s fu lly is ano Lh e r . Seyoum 

concl u des th a t fe ma le part ic ipation in hi ghe r education d c lin es as they move 

fro m th e lowe r educa Li on ladd er to the higher a nd th ir under-rep rese n ta ti on in 

educaLion ac hieve m e nL is not a resul t of c han 

innume ra b le cultura l a nd economic facto rs. 

but iL is a prod ucL o f 

2 .2.4 Bases of Gender Disparity in Education in Ethiopia 

Many em pirical s tud ies h a ve been carri ed out in a n urn b r of d evelop in g 

countries to d e termin e the reasons for the o ften u nd e r- r pres n tation of 

females at a ll levels of education. For in sta nce, Ro t a 1. (1997 :6 ), Teshome 

(2003 : 10 ) a nd MOE (2004 : xiv) claim tha L Lh facLo rs resro n s ib le fo r low 

partic ipa tion o f fema les in education could be drawn into four ge ne ra l areas: 

school rela ted, s ocio-c u ltura l, soc io-econom i ,a nd po li t ico- in st ituLio na l fac to rs . 

Distance to sc h ool, Leac hers attitude a n d the nature o f lea rn ing c n vironmen L 

are e ncapsula ted in Lh e school rela ted factors Lha L ha mper gc nd e r par iLY in 

educaLi o n . Th e issu e of distance becom es a gla rin g p rob lc m Lo gir ls pa rLi c u la rly 

when th ey h ave to go to dista n t educationa l institution s Lo pursuc their h ighe r 

education becau se pa re n ts a re reluc ta nt to a llow them to li ve away from ho me 

to attend learning. Thus, their under-represe n tation at high er educaLion leve l is 

hard ly s u r pr is ing for on e who sees their s itu ation through thi s le ns . 

Rose et al. (1 997 : 7 ) a rgue that teache rs encou rage a nd pa morc a tte nL ion to 

boys in classroom d isc u s sion s, which may be attributed to their belief that 

boys are mo re intel li ge n t a nd a ble tha n gir ls . Such a LtiLud es and pract ices 

contribute to fe m a le's low ac hi evemen t. For I~ose et a l , parcntal aLt itud es, 

initiation ce re monies, fear of pregna ncy (chieOy du e Lo sexua l h a rass me n t) , 

early marriage and bride price system s, a nd re ligion are a mon g the soc io­

c u ltura l impedimen ts tha t hinder fem a les to equally part ic ipate in the 

educatio n system . Pa rents a re les s a ttrac ted to invest in girls' ed ucation wh ic h 

is beca u se o f t h e d eeply entrenched a tti tu de in d iffe re nL parLs o f ELh iop ia n 
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pa triarchal societies that d a u ghte rs wi ll , for 
a ble, I a ve th ir pa r nts for 

their hu sband's lineage, while the sons ndllre the ir pa r nt's li n ag (Rose e t 

a !. , 1997 :4 a nd Genet, 199 1:96-97). Thu ,de p nd ing on a na lys is f Sll h cos t­

ben efit ratio pa rents assume that they would gain n id e ra b l a dva ntage from 

educa ting their sons a t the expense of th ir da ught rs . 

Fem a les a lso suffer from initiation ce re moni s in d iffe rent pa rts of Eth iopia . 

Thi s is beca use accompa nying thi s ri te of passage th ey g ive more a lle ntion 

towa rds preparing themselves fo r ma rri age a nd th e fa mili a l ro les a nd 

responsibiliLies of wives a nd mothe rs th a n indub ita bly s tudy in g in educati on 

(Rose et a I, 1997: 8). Loss of virginity a nd unwa nted pregna ncy a re s ha meful 

ac ts in diffe rent pa rts of Ethiopia n socie ty . Fo r Rose e t a I. , g irl a re prone to 

su c h acts e ither due to sexual harassme n t by ma le t ac he rs, th e ir ma le 

coun te rparts or gangs on the way to a nd from c hoo l o r a th ey li v a way from 

the ir parents' home to pursue higher educa tion. Educa tion in some Ethiop ia n 

socie ties, say Rose et aI., is assumed by pa re nts no t only as a tool tha t exposes 

girls to modern ways of thinking whic h cou ld fo r e th e m no t to defend 

tra d it ional p rac tices s u ch as ea rly ma rri age a J cI brid e price sys tem but a lso 

assumed to expose d a u ghters to husband whi c h pa re nts may no t fa vo r. 

Moreove r, soc io-econo mic impedi me nts su c h as direc t a nd opportun ity cos ts of 

ed uca t ion a nd employ ment prospec ts cou ld se rve as hurdles to pa re nts to 

enha n ce the education of their children in genera l a nd tha t of th eir d a ugh te rs 

in pa rticular. Parents need their daughters more for household chores tha n to 

educa te the m . For Rose et al. (199 7 : 9), thi s is pa rti cu la rly powerfu l in low 

incom e households a s they choose to invest in th eir sons ' ducation. 

Politica lly a nd institutiona lly viewed, fema le's ed uca tio n in Ethi opia did no t 

rece ive t h e desirable commitmen t. As to Rose e t a I. , thi s see m s becau se o f th e 

lingerin g low status of women in the country . I'e ma les s uffe r pe ril s no t only as 

non -par tic ipants in ed u cation but a lso wh e n th ey a rc in th e ed uca ti o n sys te m . 

For ins tance , th ey mostly perform lowe r th a n the ir ma le co un te rpa rt a t 

d iffe re nt levels of educa tion . Rose et a l (1 997: xv ii) a tt r ibute th is s itua ti o n to 
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the hea vier work burd e n fe ma les s houlder in th e hou s ho ld . Ma l s d o have the 

opportunity to study in th e fi e ld while lookin g ft e r a nima ls but fe ma les invo lve 

in the quite unrecognized a nd invi s ible labo ri ou s hou ho ld ho res, whi c h 

force them to be a bsent from sc hoo l a nd miss study Li m . As th ey have no 

convenien t time to go through their text a nd xe rCI b k R I 00 s, s y 0, e e t a ., 

female students never fee l confiden ce to actively pa r tic ipate in c lass room 

discu ssions . Their lack of confidence and low se lf-est em was a contr ibuti ng 

fac tor to their lowe r performa nce, which re inforce t ach e r t c la im tha t 

females a re less inte llige nt th a n boys. 

A careful review of re levant lite ra tures s how th a t fe ma les repea t more a nd 

pe rform less than ma les at diffe re nt levels of ed u ca ti on owing to v'lr iou s soc io­

cu ltu ra l a nd economic reaso n s (Ge net, 199 1 a n I Rose e t a I. , 1997). Th e 

reasons these studies attribute for su c h lower pe rforma n 'e a nd hi ghe r 

repetiti on of females in c lud e lack of follow-up by pa re nts a nd sc hoo ls, lac k of 

conveni e nt place to study at h ome, instruc tiona l household duti es a nd th e li ke 

(Rose et a I., 1997: 94). For example , Gen et attribu tes th e fac to rs fo r ae nd r 

di sparity in education In Ethiopia to the fa c t that the re m e inequ it a b lc 

educa ti o na l opportunities, sex s te reotyped education (s uch a s girl s jo in th e 

home economics and commerc ia l stream s), a nd pa rental di scoura c mc nt a nd 

early marriage which a re direc tly linked with soc ia l valu es a nd a Uil ud es . For 

Genet, the highly re prehensible cau se in Ethiop ia for fc ma les ' und e r­

represcn ta t io n in educa lion is the socia lizatio n process . S he argu es Lh a t du e to 

the patri a rc ha l view rega rding women pa re nts tra in the ir so n s a nd d a ugh te rs 

for diffe rent roles , aspirations a nd expectation s (1 99 1: 96). Suc h soc ia li za tion 

corresponds to the roles each sex is expected to assume in soe ie Ly . Boys a re 

encouraged to achieve, compete a nd win wh ile girl s a re di scouraged to devc lo p 

these tra its because these tra its a re believed to be unnecessary fo r th c 

s tereotyped roles of house wives a nd m others. Ge net a lso t ra ces s u c h fac to rs 

as teach er s discouraging attitudes towa rd s fe ma les' c la ssroom di scu ss ion , 

textboo ks a nd women's perce ption of the ir capac ities and po te n tia ls in 

h says th at many wome n have deve loped a pa rtic ipa tin g in educa tion . S e -



withdra wn VIew a bout their capac it i a nd pote n t ia ls b u s of th e ir 
socia liza ti on through pa tria rcha l thinkin g (] 1: 7). he furth r no tes tha t a n 

ind ividua l has to ac ti ve ly pa rticipa te in a I a rnin g p ro ess to acqu ire des ira bl 

knowledge s ince knowledge is not merely b towed upon so m one. Bu t fem a l 

stude n Ls do not seem to do that due to th u pbri ng ing process th aL many of 

th em h a ve h a d in the ir background (Gene t , 199 1:97 and Alm az, 199 1: 2). 

S tudies 31s o assoc iate th e di sadva n taged pos it ion of g ir ls' educa tion wiLh th e 

in fl ue n ce o f some re ligion s . Rose e t a 1. (1997: 4) onfirm th a t th e r ' is th e 

in Ouence of Isla m in Jimma a nd Orthodox Chri st i n ity in Eas t Gojja m on g irl s' 

educatio n . They h a ve quoted the na rratio n o f a g ive n pries t in Eas L Gojja m to 

s h ow th e cu ltura l influe nce of Orthodox Chri s t ia n ity o n wome n 's du ca t·ion . 

The Bible says that God created man (Adam) fir t. Next h created 
woman (Eve) from the rib of Adam. The w oman is obliged to s rue th 
man. A s a result w e give due care to our mal hild re n and w wi h 
them the best. We send the boys to school. We w ant the g irls to marry 
a t an early age (1 997: 74). 

Rose e t a l. fu r th e r a rgu e that women in Ethi op ia spc nL a t leas L hou rs a d ay 

on ac ti vit.ies s u c h a s working on the fa rm , fet c hin 7 wa Le r a nd co llec tin g 

firewood a nd pre pa ring meals which a re esse nL ia l fo r fa m ily up kee ping bUL 

main ly a burd e n le rt to the women . As th is sLu dy po inLs o ut, the heavi e r 

burden borne by women a rises out of socia l co nd itio ning based on Lrad it iona l 

valu es, socio-economic status, a nd limi ted e mp loy m nt o ppor tun iLies fo r 

females in th e forma l sec tor. Besides , the study s hows tha t wome n a re give n 

low s ta tus in t h e soc ie ty which in turn influ ences no t on ly whe ther th ey a tte n d 

sch ool in th e first place, but also whether th ey a re a ble to co n tin u e sc hoo li ng to 

high er leve ls o r wh e ther th ey drop out of schoo l a t a n ea r ly stage. 

Studi es a ls o s h ow tha t role modeling plays a pi vota l role in one's educat io na l 

d irec ti o n. In ro le m odeling pa ren ts see m to in st ill th e necessary be hav io r in 

c hildre n . Bu t th e acts of people ha ve go t no prec ise pos it io n on whethe r ro le 

mod e l is ind is p ensa ble to a dhere to or not. For Jun ge a nd Meke li ch (1998 : 165 ), 

modeli n g is a n importa nt part of socia l learn ing, t he process in whi c h 

indi viduals pattern the ir beha vior a fte r tha t of a noth e r s ign ifi anL pe rso n . 
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Junge a nd Me ke lic h a rgue tha t pa rents a re th mos t powe rfu l age nts in ' hild 's 

life; he nce the child is like ly to mod e l mu ch of hi s or h r be ha vio r o n tha t o f th e 

same-sex pa rent. In gender role modeling, wh ic h om s a fte r birth , bo sand 

girls tend to follow whatever sex roles th ir cultur promotes. At birth , thu s, 

the human mind is a n "empty cabinet", to u Ha rri s' (2001: 11- 12) te rm . 

Being based on Locke's (1 690) idea, Ha rris a rgu es that th e hu ma n m ind a t 

birth was a n "empty cabinet" . The knowledge or the id as with wh ic h the m in d 

later comes to be filled a re a ll acquired durin g th process of wh a t we would 

ca ll today enculturation . Ha rri s I S of th e opini on th a t th e fa m il I S a n 

unprecedented soc ia l in stitutio n m provid in g conomics a nd cdu at io na l 

(enculturative) functions for childre n, ov r aga in st sexua l pass ions a nd 

romanti c love (2001 :3 1) . He s tates Locke's idea as foll ows : 

Let us s uppose the mind to be a white pape r, void of all characl rs, 
without any ideas: - How comes it to be furni hed? Whenc com s that 
vast s tore which the busy and boundless f ancy of man ha' paint d on it 
with an almost endless variety? Whence has it a ll the materia ls of rea on 
and knowledge? To this I answer, in one word, from EXPERIEN E. [n 
that a ll our knowledge is found; and from that it ultimately d eriv s itself 
(Locke, 1690: 122; cited in Harris, 2001: 12). 

As to Ha rris, the in escapable con sequence of th is doc trine is th a t d iffe rent 

expe riences , o r in modern terms, d iffe rent e nv ironmenta l ex pos u re, will 

produce both individua l a nd national differences in be ha vior . Ha rri s co nc lud es 

th a t no socia l order is based up on innate truths ; a c ha nge in the e n vironm ent 

results in a c h a n ge in be hav ior. Th erefore, as to this asse rt ion , th e in equ a lity o f 

m inds is th e effed of a known cau se, not the effec t of our he red itary 

temperaments but the different edu cation we receive, and th e c ircums ta nces 

and situations in whic h opportunity has placed u s . 

Even if parents recognize that traditional gend er roles are too res tri c ti ve, t he 

may hesitate to treat th eir da u ghters a nd sons in the sa m way beca u sc they 

worry that their girls migh t become too "masculin e" o r th eir boy too 

"feminine". In Ethiopia n society, says Junge a nd M keli ch (1 998 : J 6 ), to be 

feminine means to be weak a nd cowa rdly, subm iss ive, shy, de pe nde n t, mo re 

nexibl c a nd to prefe r h ou sework . In contra st , to be masc ulin e me c.l1lS Lo be 

35 



brave, physically a nd phys iologically s Lrong, ind epe nd e n L, aggress lv , 

com pe Litive a nd th e bread winne r. In thi s rega rd , wome n who a r s Lrong in 

th e ir soc ie Ly m a de Lo feel guil ty a nd can be Source o f s ries 'o nfi icLs b 'ca I SC of 

th e d is pa rities tha L a ri se between the ex pe La Lio ns a nd Lh e r a li Li s of Lhe ir 

beh a vior. But it s hould be noted tha t th e r a re a ndrogyno us m n a nd wome n 

wh o s ha re m a ny of th e sa me perso na li ty c ha rac l ri s t ic s , in s L a d of Lrad it io na l 

ge nde r ro le pa tterns . A person , e ithe r fe ma le o r ma le , who is aggress ivc, 

compe titive a nd active but a lso gen ti le , kind, e mo tiona lly wa rm a nd n urLur ing 

wou ld be a ndrogynous. According to Junge a nd Me k li ch , a nd rogy nou s peop le 

a re genera lly more competent a nd h a ve a h ighe r n se of 11'- s tee m Lh a n 

people wh o follow tra ditiona l m odels . In Eth iop ia n soc ie ty , a rgue Ju nge a nd 

Mekeli ch, th ere a re some a ndrogyn ou s wo me n a nd m e n who s ha re 

respon s ib iliLies equa lly , but their beha vior is noL posit iv Iy und rs Lood beca u se 

of the power of ge nder s tereotypes. 

Th e co nce p t of a nd rogyny, of cou rse, see ms to be no L we ll u nde rs tood . 

Androgynou s wom en can be seen as ma scu line a nd noL s uiLa ble wives a nd if 

me n a re nol a ndrof:,:ry nous, they ca n be see n as fe m ini ne a nd noL res pe l d In 

th e soc ie ty . As a result, women were lim ited to subm is s ive ro les in hi s LOry . In 

th is con n ec tion , the limited pa rticipa tion of gir ls in the E thi opia n edu ca tio n 

sys lem is li n ked to the his torical developme nL of edu ca tion sys te m in Lh c 

coun Lry. 

Alemu (2003: 100) states tha t until the beginnin g o f the 20 th centu ry, Eth iopia n 

socie ty saw educatio n a s a n exclus ive ma le prese rve. As to him , a ll the 

governme nt sc hools esta blis hed between 1908 a nd ] 930 we re for ma les on l . 

An im po r ta n t miss ion of these schoo ls was Lo provide th e fore ign la nguagcs 

a nd re la teel s kill s necessary for co nduc t ing in Le rn a Liona l a ffa irs , co ns ide rcel 

ma les p rese rve . Alemu says tha t the firs t girl s' sch oo l es ta bli s hed in 193 1 by 

Empress Mennen in Addis Aba ba was soo n closed becau se of Lhe ILa lia n 

occu pa Lion of Ethiopia (1 935-41) . A li ttl e less th a n a decad e of ELh io pi a n 

libera Lio n , high e r education ins titution wa s opened . In 1974 th e p ro po r tion of 

fe ma le s Lude n t enrolment was 8 percent in hi gher education , says Ale m u . 
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Alemu says that in Ethiopia there is a close re lation s hip be twe n edu 'a tiona l 

policy a s well as content and the development mod els adopted b s u ccess ive 

national politica l e lites : modernization (imperial r g im e), Ma rx is t-Le nini s t 

(Milita ry regime), a nd mixed economy (fed ra l regime). Fo r Ale mu , a ll these 

three models have failed to bring about fundamen ta l c ha nges in wo m n 's 

access to higher education . All were supervised upon tra di t iona l pa tr ia rc ha l 

struc tures a nd ideologies (Ale mu, 2003: 101). He notes tha t fe m a l e nro lm e nt a t 

a ll types of tertiary ed u cation was less than 10% durin g the im pe ri a l regim e of 

Haile Sellassie (1 930-74), c rept up to 14% during th m ili ta l-y regime of 

Mengistu Ha ile Ma riam (1 974-9 1) a nd moved up to 18% s ince lh gove rnm e nt 

of Melcs Ze n awi (1 99 1-present) . 

Alemu is of the opinion that fem a les' edu cation in Ethiop ia a lso s uffer from th e 

sta n d a rd pass m a rks set at the n a tiona l level to j o in univ rs ity edu ca tion . It is 

compulsory for students to score good grades in Engli h a nd Ma th s to jo in 

university education . In other words, s ince high sco res in En g li s h a nd MaL hs 

are prere=Iuisites fo r un iversity adm issions, fema le s tud e nts ' wea k ins tru c ti o n 

a nd pre pa ratio n In Maths furth er dimini s h th e ir c ha nces o f u ni ve rs ity 

acceptance. Alemu says that In prima ry a nd seconda ry sc hoo ls , fe ma le 

students were n ot encouraged to do we ll in Ma ths. Th is al tiLud e pa rL ic.Jily 

expla ins th e ir low pe rformance in Ma th s at the ES LCE. Th e Ethi opia n s itu a ti on 

is con s is tent with in ternational findings tha t gi rl s Maths ac hieve me nt is less 

tha n that of boys (Alemu, 2003: 110). Although the history o f edu ca ti on III 

Ethiopia dates as far back as the introduction of Christianity to the ountry III 

330 A.D it was the exclusive doma in of men for a long pe riod of tim e . Towa rd s 

the end of the 19 th century, however , poli tical fa ctors tr igge red E mpe ro r 

Mene lik to introd uce the first education policy in Eth io pia. MOE: (200 -: 13) 

reports that the Emperor procla imed the first educa tion proc lama ti on in 1906 , 

pa rt of whi c h read s : " . .. as of today a ll s ix yea r o ld boys a nd g ir ls s ho ul d a LLe nd 

school. " Despite this procla mation, the repon says th a t due Lo the innuencc o f 

th e c le rgy a nd pa rents susp ic ion th a t mode rn educati on wou ld spoi l (he 

a l I b I . 1'· Is mLlc h was Il Ot ac hi eved durin o th a t pe ri od . As Lo Lhc ccep cc C laVlor 0 glr , 
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report, Empress Zewditu a lso made an du ation pro lamation in 1929 whi h 

forces parents to send their c hildre n to sc hoo l. As to thi s r po rt , thu s , the 

concept. or Education for All (EPA) existed in Eth iop ia s in ' 1 0 

The rcport states that, recogn izing the importa nce of edu a ti on , th e forgo in g 

regimes h ave formul ated the following po lic ies at diffe ren t hi tori a l p ~ ri ods. In 

1944, th e Memorandum of Education was adopted to c reate acc ss to mass 

education , address gender equity and spread li t racy. In 195 a nd 1964 , 

Public Announcements were introduced to promote bas ic dueation for a ll , a nd 

create access to children of 7 - 16 years of ag . [n 1994, th e N w Educat ion a nd 

Training Policy was implem ented with th obj ec tive of du ca t ing c itize n s 

through both forma l a nd informa l education. ESOP (1 997-2002), be in g 

direc tly de ri ved from the New Educati on a nd Tra inin g Pol ic , ad opted the 

objective of m a inly raising th e s ha re of fema les pa rti c ipa ti on in prim ary 

educa ti o n from 36.8% to 4 5%. ESOP II (2003 -2005), deve loped from th e 

technical and organizational experience ga in ed from th e im ple menta tion o f 

ESDP I, aimed at improving gender equ ity th rough improv in g inta ke of g ir ls In 

primary schools , primary teachers edu cation progra ms a nd c urri culum 

development. 

It seem s important to note that there wa no lack of poli c ies pe rta inin g to 

females ' education bu t practical commitme nt to im ple ment th m. For example , 

Alemu (2003) says that the current gove rnment of Ethiopi a in s tituted 

Affirma tive Ac tion policy in 1982 to en ha nce females ' opportun ity to j o in 

univers ity education . Nevertheless, such action does not pe rs is t a long with 

femalc students in th e ir university education which cou ld imply th a t fe ma le 

studen t.s or such quota origin wou ld suffer a lot from acade mi c co mpet iti ons in 

the univers ity. Unless there is relevant affirmative actio n in re lat ion to th e ir 

university edu cation such as in field choice a nd gra d ing system s, it is 

dubitable that fema le students of quota origin cou ld succeed in their unive rsi ty 

educati on. In ge nera l, reasons for ge nd er dispa riti es in uni ve rs ity ed uca tion 

can bc cornp lex and vary from country to co untry, but they a rc ofte n due to a 

ra nge of economic, social, a nd cultura l fac tors . 
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CHAPTER THREE 

DESCRIPTION OF THE STUDY AREAS 
3 . 1 Addis Ababa University 

3.1.1 Origin and Development 

The ve ry idca of establ ishing a co llege edu cation In Ethi op ia s ta rted in Ma rc h 

1950, fo llowing th e p lans put forward by th e the n Mini stry o f Educa ti o n of 

Ethiop ia in December 1949. 6 As to this sourc , th e firs t Co l leg c lasses in t he 

country commenced on December II, 1950 in th e th n Unive rs ity o ll ege o f 

Addis Ab~ba, which initially intended to offe r a two-year progra m, but 

gra dually developed in to a fu ll-fledged four-year co il ge in July 19,.q. Th 

source a lso shows that today's AAU was found ed in 1950 a l lh r qu es t of 

Haile Sellassie by a Canadian J esuit, Dr Lucien Ma tte as a lwo-y ' r o ll ege , 

a nd began operations th e next year; a nd over th e fo llowing two ea rs a n 

a ffili a tion with th e University of London was deve loped. 

According to Pankhursl (2002: 1-2), the geogra phi c womb of AA U is lh e la nd o n 

whi ch the present bui lding of th e Institute of Ethiopia n Stud i 's s ta nd s . Th e 

bui ldin g wa s e rected in 1934 by the Empe ror as a pa lace. Th e pa lace was bui lt 

in time for lhe visit or lhe then crown price of Sweden, wh o res ided in it for a 

few weeks in the Spring of 1935 up until the Italia n Fascist in vas io n of lhe 

sam e year. After the Fascist invasion of 1935, says Pa nkhurs t, th e bu il d in g 

was occupi ed by the Emperor. During the subsequen t Ita lia n occu pa ti on th e 

premises were used by the occu pying forces a nd it was in th e pa la ce s le ps th a t 

a n a ttempl was m a d e on the life of the Ita lia n vice roy Rod o lfo Graz ia ni in 

February 1937 . 

Beginning rrom 1962 on wa rds, the univers ity had s how n both hori wn ta l c1l1d 

ve rtica l expansion . Ho rizontally, va rious co lleges , fac ulti es, in s titu tes c-1l1d 

schoo ls had bee n bcginn ing to expand a long with d iffe re nt bu ildin gs. ror 

instance th e Colleae oC Education, the School of Socia l Work , th e Co ll cge of , b 

39 



Business Administration, the School of Law, Lh Fa u lLy o f M di c in a nd lh 

Division or Continuing Education were es ta b li s hed in I 3. As o f 1974, ma n 

of th e programs in the above co lleges a nd sc hoo ls wcre r s Lru c l Ircd fo ll ow in J 

the re vis ion of curriculum designed to rell cL Lh prin ipl o f oc ia li s m. Mo re 

recently, the university incorporated Commerc ia l Co il g , C ntra li z d c hoo l o f 

Nurs ing, School of Fine Arts and Design a nd S hoo l f Journ a li s m a nd 

Communications . At present, the univers ity in c luded a bout 1 9 dif~ re nt 

colleges/ faculties (AAU Student Handbook, 2006:5). 

Later in 1979, the various faculties registe r d ve rLi a l rowth b in o rpora l in g 

high e r leve l studies such as m asters and spe ia lLy c rLifica t s as wc ll as PhD 

d egrees. Ve rtically, thus, it has expanded its prog ra m s o f study fro m Lh iniLia l 

diploma program s in 1950s to the rece nL PhD prog r m s whi ' h co mm e nced 

s in cc 19 87. The unive rsity currently run s und c rgra duale d cgrc progra m s 

su ch as Bac helor of Arls, Bachelor of Scie nces , Mcd ical Dire Lo r, a nd Do Lor o f 

Veterin a ry Medicine. It a lso runs postgraduate d egr ee progra m s u c h as Mas t r 

of Arts, I\~ aster of Sciences, Master of Philosophy, Sp c ia lty rtifi catc a nd 

Specia lty Diploma, and PhD degrees. It has la un c hed Dip lo m a progl-a ms In 

1950, Bach e lor degree programs in 1951 , Mas le rs Degr e progra m s in 1979 

a nd it s PhD degree programs in 1987. To sum up, thi s ve te ra n high e r lea rning 

in stituLion was started with its initia l n a me th e Un ive rs ily Co ll cgc of Addis 

Ababa in 1950, then renamed Haile Sellass ie r Un ivc rs iLy In 1962 a nd fin a lly 

became AAU in 1975 (AAU Student Handbook, 2006:5). 

3 .1.2 PIJ.ysical Setup 

AAU is the hugest and the oldest university in Eth iop ia. It is located in the 

capita l c ity of the country, Addis Ababa, from wh i h it bore th e na m e a lmost 

three decades ago. The city of Addis Ababa is ho me to AA U wh ic h in tu rn 

h ouscs numerous colleges acu tIes InS I U -es If I · I' t't t th a t s pread throughout 

diffe ren t parts of the c ity plus the faculty of vete rin a ry m ed ic in c in Bis ho ftu. 

The University a lso maintains branch es in m a n c iti es throu g houl Eth iop ia , 

leading to the c la im of being "th e largest uni ve rsiLy in Afri ca ." 
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According to Pankhurst (2002 : 1-2), the land on wh ich th Id t cam pus of th 

unive rsity tha t holds the highest administra tive body i locat d w s forme rly 

the estate of Ras Mekonnen W / Miehae l (the wou ld b Emp ror, a ft r I!: ml ro r 

Menelik) . For Pankhurst, s ince 1906, the year in wh ic h Ras M konnen was 

di ed , Tcfe ri Mekonnen (the la te r Emperor Ha ile Sc ll a s ic I) inh c ritcd hi s fclLhcr's 

estate and e rec ted hi s palace on the ground in 1934. Th a rea is now ' c-lil ecl th 

Sidist kilo campus of the university. As th da ta obtain ed from Ad d is Ababa 

City Administration on April 24, 2007 indica tes, th total a rea of th is c mpus 

is 3 1703 1m2 . 

The Sid ist kilo campus is located at the immedia te northw s t rn Ige of Yeka tit 

12 Square or Sidist kilo from which it bore the na me. Yekatit 12 qumc is th 

a rea immediately found at th e southeastern edge of the S idi t k il o ca mpu 

where s ix asphalted roads ma ke a conOuene . The S id ist ki lo ca mpus hoi Is th 

over a ll rcgistrar sys tem a nd the highest execut ive organ of th e un ivers it As 

to AAU Student Ha nd book (2006:5), the univers ity'S regis tra r s s tem 'vv hi c h 

was comme nced about 57 years ago, in 1950 wh en the Un ive rs ity Co ll ege o f 

Addi s Ababa took o ff with the first batch of 7 1 s tud ents, is r s pon s ib lc fo r 

ma naging the academic records of studen ts . Im portant to note here is th 'll only 

11 students were graduated in 1952 of the tota l 71 stud ents enro ll ed in 19. O. 

The Student Handbook of the university (2006) s hows tha t the numb r o f 

students enrolled in th e university went on increasing each year s uc h th a t 

those regis tered during the 2005/06 academic y ar added up to 47,000 a nd 

the gra duates were above 8000. Generally, th e uni ve rsity ad mits thou sands o f 

students each year especia lly since 1960s but gradu ates di sp ropo rtionate ly 

fewer numbers of them . The arc hives of the reaistra r show tha t c lose to 

200 ,000 students h ave been enrolled over th e years in the uni vers it 's 

aca de mi c program . It has a lso s hown a s ignifi cant in crease in th e numb r of 

graduates s ince the last d ecade. Currently, the un ive rsi ty a dmits s ud ents for 

its programs of both undergradu a te and postgraduate degrees . 
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3 . 1.3 Social Setup 

At lea s L to my cognizance, AAU has two e pa rat but int rwov n sp he res of 

socia l e nvironment. The larges t popula tion of Lh un iv r ity i ma de up of a 

popula tion of students (both local and for ign) a nd a a de mi La ff m m be rs 

(both loca l a nd expa tria te). On the other ha nd ther , dm ini s tra tiv s ta ff 

popu la tion which existed as a sepa rate sph r of th ia l nvironm ent f the 

unive rs ity but highly interlinked with th e a fores id popu l t ion . Th ey a r 

supportive s taffs for the academic sta ffs in va ri ou s form s b ing in vo lved ma in ly 

in fi n a nce a nd admini s tra tion of the univers ity. 

Acco rd ing to the da ta obtained on Decem ber 1 ,200 fro m Lh uni v rs ity's 

regis tra r o ffi ce, currently there a re a total of 47 41 s Lud e nLS in Lh e u n iv rs iLy . 

Of th is figure, 46 or 0 .096 percent (10 fe ma les a nd 36 ma les) are fo re ign 

s tude nts . Local students are 47595 in num b r, wh ich is qua l to 9. pe r e n t 

of the to ta l. From the local students, 140 1 (29.4%) a re f ma l a nd 33, 79 

(70 .6%) a re m a les . Of the tota l 47641 students urren tly a tte nd ing Lh e ir s Ludy 

in the university , 4 1938 (88 .0%) a re un de rgrad ua t - a nd 5703 ( 2 .0%) a re 

posLgrGl cl u a te d egree s tudents. From the LoLa l un de rgra du 'lLe degree s tu dents, 

20878 (43.8%) attend in the day progra m wh il ' Lh res L 2 1060 (56 .2<10) fo ll ow 

Lheir sLudy in the evening progra m of the u ni ve rs it . F ma le s Lu denLs in the 

day progr a m a re 6287 (13.2%) of the tota l st ude nLs o f the uni vers ity whi le 

those in th c evening progra m exceed thi s fi gure by 86 1 (1.8%) s Lud e nLs. 

With regard to the p ostgradua te program, fe ma le s tud en ts co ns titu te 59 1 

(10.4%) of th e tota l figure (5703) of postgradu a te s tudents curre n tly a ttend in g 

their study in the university. Though the re a re va ri ou s PhD Progra ms in th e 

un ivers ity s u ch as Lin guistics , Literatu re, Teach ing Engli s h as a Foreign 

La ngu Glge, Phy sics , Mic robiology , Public Hea lth , Soc ia l Work, Spec ia l ceds 

Educa ti on , Biology, Chemistry a nd History, it was o nly the la LLe r th ree 

d isc iplines whic h h~:l.V e got pre-2004 /05 entra n ts be ing devo id of fema le 

s tud e nt.s . T h a t is , th e re a re only 17 ma le s tud e n ts, l O in Bi o logy, 4 in 

Ch . t d 3· J-[. t ·n the pre-2004 / 05 Ph D en tra nts to th e un ivcrs it e ml s ry a n , In I S ory I 
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Genera lly, the unive rsity has only two female Ph D s tud ent , one be ing a n 

en tra nt of this acade mi c year s pecia li zing in Phys ic a nd th o th er o n be in g 

a n entra nt of the last acad emic year s pecia li zing in Li t ra tur . Of th ' lo ta l 

figure of PhD students , 2004 / 05 entra n ts a r 42 in num b r (1 m ' I ' ea h III 

Che mi s try a nd Lingui s tics, 4 ma les in Phys ics, 12 ma les in Lil ra lure, a nd 17 

ma les in Teaching English as a Foreign La ngu age). Thus, t he r is no fe ma le 

en trant in to the unive rs ity as PhD student in the 20 04 / 05 a a d mi yea r. Of 

the entrants of the 2005/06 academic year for PhD progra m th re a re ma le 

in His tory, 9 males in Physics, 5 m a les a nd 1 f ma l in Li te ra tu re, a nd 9 ma l s 

in Teaching English as a Foreign La nguage. The Ph D ntra n ts o f thi s a ade m i ' 

year (2006 /07) constit ute 2 ma les in Biology, 10 ma l s a nd I fe ma le in 

Physics , a nd 3 males in Lingui stics . 

Wi th rega rd to the c urren t academic s ta ff popula t ion of th uni ve rs it , it I S 

good to see Tables 3 a nd 4 below. 

Table 3 . Current Academic Staff of AAU by qualification and sex, May 2007 

Qualification Sex Percentage 

M F T M F GG* 

PhD Degree 328 22 350 93. 7 6.3 87.4 

Masters Degree 459 57 516 89.0 11 .0 78.0 

Bachelor Degree 195 2] 216 90. 3 9.7 80 .6 

Diploma 72 39 III 64.9 35. 1 29.8 

Certificate 2 0 2 10 0 100 

Total 1056 139 1195 88.4 11.6 76.8 

*GG mdicate s gend er gap 

Source: Hu man I?esource Management Quarterly Bulletin oj AI\U, Moy l 00 7 

As Ta b le 3 s hows, th e s h a re of fema le Ph D Degree ho ld ers in th e u n ivc rs it 's 

only 6 .3 percent as compa red to th at of ma les wh ich academ ic s ta ff IS 

Th der aa p in favo r of ma le Ph D con stitute 93. 7 percent in this case . e ge n b 

holders is 8 7.4% while it wa s 78. 0% in the Ma ste rs Degree ho lde rs in th e 

. . ' t The ta ble a lso s hows tha t fe ma le acade m ic ia n s academIC staff of the umversl y . 

. 'h M t rs Degree a nd 9 .7 pe r e n t o f th e co ns titute o nly 11 .0 pe rcent of teas e 
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Bach elo r Degree holder academicia ns of the un lV rs ity. Th 
v r a Il fem 

academicia ns comprise 1l.6% while ma les ma k up 88.4% of lh un ive r il ' 

academ ic sta ff, th e gender gap being 76 .8 per enl. Th is g p v n ri s Lo 77 .0 

percent in fa vor of ma les when we see the aeademi c s ta ff by ra n k nd ge nder 
(see Ta ble 4 below). 

Ta ble 4 shows that the ra nk of professo r is a b olu te ly e m bra ed by ma le 

academicia n s of the university. As th Lable ind ica t s top r nk d fema le 

aca de mician s a re found in the ra nk of A soc ia le professo r co mpri s in g on ly 

4 .3% (6) w hile m a les a re 132 (95.7%) in thi s ca lego ry. Th e g nde r gap in fa vo r 

of ma le academicia n s is 100%, 9 1%, 85.4%, 7 .0% a nd 79 .0% in lh r nk o f 

profes s or, Associate professor, Assistan t professo r, L ture r nd As i la nl 

Lec ture r respectively. The gender gap in rela tion to rank is somewha l b lle r in 

Pesis (3 l.0%), Technical Assista nt (42 .8%) a nd Othe rs (1 0 .0%). 

Ta ble 4 . Current Aca d e m ic Staff of AAU by Rank and Sex, May 2 007 

Rank Sex Percentage 
- --

M F T M r- eG 
- .-

Professor 30 0 JO 100 0 100 
- - -- - -Assoc. Prof 132 6 138 95.7 4." 91.4 

- I- - -Asst. Prof 254 20 274 92. 7 7 .... 85.4 

Lecturer 388 53 44 1 88 .0 12. 0 76.0 

Asst. Lecturer 77 9 86 89.5 10.5 79.0 

Pesis* 19 10 29 65.5 34. 5 3 1.0 

G. Asst. 52 7 59 88 .1 11 .9 76.2 

Lib. Asst. 27 3 30 90.0 10.0 80.0 

T. Asst. 65 26 91 71.4 28.6 42.8 
I- --

Others ** II 9 20 55 .0 45.0 10.0 
--- -

77.0 
1--------

1056 137 1193 RS .S 11.5 To tal 
-

*Pes is in d ica tes Sport Profes sIOn , ** Othe rs Indica te S T uta r, I~es (, <l rc h 

. p c ' a nd S pec ia l Ass is la nl lo Preside nl ASSista nt, Health rOleSSlon . 

Source: f/uman Resou rce Management Quarterly Bulletin oj IIA U, May 200 7 
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Whe n we come to the population in the dmini st r tiv ta ff of the lIni vc rs it 

the females out number th e ma les (AA U J-Jum a n R , ou r e MC1 ll clgc mcnl 

Quarte rly Bulletin , 2006:4). Genera lly, th our s h w th t the uni v ' rsit 

has currently a total of 1958 admini strat iv t ff m mb r of wh i ' h J 0 

(54 .5%) are females and 890 (45.5%) are ma les. With r a rd to th ' ir J v J of 

education only 24 (1. 2%) males and 12 (0 .6%) f ma les h v 'ompJ , t , I 

undergraduate degree studies . Excepting thr M t r De r hold ' rs, th 

res t 19 19 (98.0%) are diploma holders and b low with 52 (2 .7%) f ma les a n I 

40 (2. 0%) males being only ha ving "meserete timhirf', a n Amh a ric te rm wh i h 

literally m eans base or ad ult education . As fa r th eir job I ss ifi '"Ilion is 

deemed they serve as professiona ls, semi -profess iona ls, le ri a l ' nel fi ml n ' (' 

workers, custodial and ma nua l workers , admini st rato r , a nd tr de 'mel craft 

worke rs (AAU Human Resou rce Ma nagem ent Quarterly Bu ll e tin , 00) : 168). 

3 .2 Haramaya University 

3.2.3 Origin and. Development 

Th e noble idea of developing high level m a npow r in agri ultura J s i nc" a nd 

technology was felt to be of utmost urgency for the domin a nLi ag ra ri a n 

Ethiop ia n society mainly a littl e more th a n ha lf a ce ntury ago . In lh is 

connection , the then Im peria l Ethiopian Boa rd of Ed u ca ti on dec id ed em l In 

1952 to s tart a four-year degree progra m in ag ri cultura l ed uca tion . To lhi , 

effect, a College of Agriculture was found ed , bearin g the na me AJ emaya (fo rged 

by th e I~mperor), with the help of Oklahoma State Unive rsity, accept in g its firs t 

students in 1954 (HU we bsite).7 

According to the website, in 1950 Oklahoma Agriculture a nd Mec ha ni ca l 

Co llege's president, Dr. Henry G.Bennett, visited Ethiop ia upon Emperor Il a il e 

Se llassie's invitation to explore the possibili ty of stabli shing a n ag ri cultu ra l 

COllege . Afte r assessing the then educationa l progra ms, he proposed th e d ire 

need for a n agricultural college which was en thus iastica ll accepted by t h 

Emperor. In fa ct, Dr. Bennett was a ppointed in Dece mber] 950 to pres id e ove r 

the process of establishing the would be agricultura l co li ge ; unfOrLumll c l. , he 
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passed a way in an airplane crash on a sim ila r m l Ion 111 th Middl 

the fo ll ow~ng year. As to the source, on Jun 
1 , 1 5 1 thi opia s Ign d a n 

agreem e n t with Point Four Technical C . oopera llo n a nd o n M , I a n 

agreem e nt wi th the Technical Cooperation Admi ni s lra li o n (bOlh from US/\) , a nd 

Okla h oma Agricultural and Mechanical Colleg was ass igned 0 carr o Ul th e 

fou n d a tion of an agricultural co llege in Ethiopia o n b h a lf o f th USA 

Gove rn m en t. 

On Au gust 17, 1952 an a dva nce group of SIX e n lo r s l ff m e mb rs of 

Okla h oma State University arrived in Addi Ababa t t in mOlion lh ~ 

progra m. First the Jimma Agricultural a nd T c hnical ho I was op ned wilh 

e ight sludents on Octobe r 15,1952 to se rve ma inly as a our e of lh fulur 

college e nro llees and as a n interim site for the wou ld b Imp ri - I ' lhi o pi a n 

Coll ege o f Agriculture and Mecha nica l Arts, la l r a Il e I Ale may ' '0 11 7 of 

Agriculture in 1954. Both high school and co ll ea du a lio n in ')g ri c u llura l 

sc ie n ces s la rted in Jimma premises. Th en th e firs t 0 11 e classes bega n in 

Septembe r] 953 w ith a n intake of four teen fres hm a n s lud nls from th o, c who 

ha d completed high school courses in agri cu llure fmm ,)im ma. /\fter th ' firs l 

ba tch attend ed their college classes in Jim ma as we ll as in Add is Ababa 

pre mises, th ey we re transferred to Alemaya Campu s in 1956, a nd cleve n 

s tude nls (e ntirely males) comple ted their studies in the s umme r of ] 9 , 7, a nd 

were g ra nled SSc d egrees in general agriculture at a onvocation ce r mon 

h eld o n the new premises, Alemaya Campus, in J a nu ary 1958. In fac t , 

Alem aya campus was inaugurated In the same m on th , J a nua ry 1958, by 

Empe ro r Ha ile Sellassie l. 

In te rest ing ly e nough, the webs ite revea ls th at th e s ile sc lec lion fo r th c wou lrl be 

agri culLU ra l co llege h ad been carried out by a team o f Okla homa sla ff, and 'l ftcr 

assessing t h e different sites, like Jimma, Bis hoftu a nd Ha ra r , based on Ti lc ri a , 

s u c h as proximity to the capita l, facilities li ke transport a nd commun i al ion , 

and gcogra phical and soil factors, the team strongly reco mme nd ed Bi , hoftu , 

whic h fulfi ll ed many of the requirem ents for stabli s hi ng a n ag ricultural 
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co llege. However, the Emperor preferred s it .">om wh r ' round H' r<l r, most 

like ly because of his strong a ttachment to th 
r lon , hi s birthp la ' . 

Accordingly, the team selected the present sit , H r ma a 
mpu , with 4 0 

hec tares. 

From the formative stage up to the early 19 Os th Al e m 
Agri u ltur I 

College ac tivities, both administrative a nd 

depen de nt on the Oklahoma staff; nevertheles 
d ml 

place to ta ke over the college operation s. Th e oll e 

und er the umbrella of Haile Selassie I Unive rs ity In 

h d b n virtu Ily 

Eth i pi n w r II 

tr tion me 

, . 'I h ro I so f th e 
Ameri can s had been advisory and technica l in n tur from 3 to I 7. 
In deed , Gl former gra duate from the fir s t bat h , Dr. M k nn n Kibr ' t, w s 

a ppoin ted as the first Ethiopian dean in 1 67 , nd th kl homa 

University contract expired in the same year . th Ethi op ia n 

Unive rs ity Board of Admissions assumed th e r pon ibili ty fo r ' dm itlin g 

s tuden ts . Until 1968/69 the enrollment of th e 00, but 

s ince th e n the enrollment began to rise up. 

Another major d evelopment in the hi story of th ' co il ge wa s th ' Ethiopia n 

Uni vers ity Service, vvhich started in 1964 / 6, aca de mi c year. Uncler th is 

progrGlm, a ll unive rsity students who compl eted th e ir third ca r coll ege s tud ies 

were requ ired to serve for one academic year throughout th e co unt ry in th e ir 

res pective fi e lds; unfortunately, the program was di s ontinued a fter th 

outbreGl k of the Ethiopian Revolution in 1974. 

Th e outbreak of the revolution in 1974, says th e we bsite, c r a ted ma ny ups 

and downs in the overall activities of the colleg . For examp le, foll ow in g the 

na tiona liza tion of rura l lands in 1975, a ll academi c progra ms and fac iliti es 

we re temporarily suspended and reopened in the su mme r o f 197 Following 

h . / C II t ff a d s tud e nts a s we ll a s t e revo lution, almost all UniversIty 0 ege sa n 

se ni or high school students (grades 11 a nd 12) parti c ipa L d In th 

"Deve lopment Through Cooperation Ca mpa ign" from Feb rua r I S, 1975 up Lo 

47 



the summe r of 1976, for almost two acad mi n l 

le ft behind to maintain and oversee resear h a n I 0 h r tivi 

At the sam e time, says th e webs ite, the po li li ,tI lim 'lt ilh Som 'lli cl was 
de teriorat ing and the security itua tion a t /\1 m b a m so bad t hrt t 

academ ic programmes, students and staff memb rs w r mov d /\ wassa 'lncl 

Addis Ababa . Thus all college activities at Ale may w r brou ht t stan Ist ill 

until the end of 1976 when regula r ac tivi t i wer re um daft r th 'S ' u r i t 

situation was normalized . During the peri d fa iii t i o rmit rr es, 
laboratories, classroom buildings and w r ml ha l I) '0 'In I 
rampaged. As a result tor , th 0 11 g' of 

Agricu llure that had been ra pidly moving tow rcl s ffi I n y nd s If s ffi Co i C' 11 C 

in the ea rly 1970s was weakened co n s iderab ly. Wh n th co li 'gc r- 'S LI ICci 

norma) functioning in 1979 the first meas ur s l k n w r lh ' re f n ir flnci 

ma inte nance of dormitories, classrooms, labo ra tori s, staff r id nL ,' nd o th e r 

fac ilities th at had been heavily damaged durin g th wa r. Th o ll eg' ;llso 

suffered a g reat loss of staff membe rs a fte r th r vo lu tion du to lh ' dCpcl r tll rc 

of expa t riate staff, the resignation of Ethiopia n ta ff b a usc of th eir 

appointments to government service, severa l oth rs s imply disapp a red Clnd 

those who were on training a broad were a lso very r lu tant to r turn . 

When the college resumed its activities JI1 th e a ft rmath of th e revo l u t iOI1 , a 

th ree-year program of Bach elor of Science Degree in Agri ulture was 

introduced. As to the website, unlike previous prac tices, a tr imester system, 

each cons is ting of 14 weeks, was adopted. Th e three-year t rim este r s s tem 

was, howeve r , abandoned a nd th e four-yea r se mes t r was re-introclu ('ccl in 

1980 /8 1. 

The Alemaya College of Agriculture functioned as a cha rtered member f th 

AAU until May 27, 1985 when it was upgraded to Un iv rs ity Latu s (H a r maya 

Un ivers ity , 2 006:2) . Then, after a little more tha n a de ade of ri h experience , it 

was fu r th e r upgraded to a multi -di sciplinary university in 19 ,ancl it \-vas 
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ren a m ed a s Alemaya University in the sa m 
r . urr nL! , th un lv rs it 

bea rs th e n a m e of the distric t in which it is 10 

Univers ity , which is func tioning since the la t 

vetera n high er learning institution, especia lly 

s ta rted with its initia l name the Imperia l Ethi opi 

Mech a nica l Arts in 1952/53, then rena med AI ma a 

n kn wn as li a r' m' ' \ 

r . To wind up , th i 

ur I I ns, was 

o f A ri u lLur a nd 

f A ri u lLur' in 
1967, a n d again ren a med Alemaya Univers iLY of A n u lt lr III , , ' nd s Lill 
rena m ed Alem aya University in 1995/96 a nd fin II b m I l'lra m a 

Un ive rs ity in 2005 (H a ramaya Univers ity, 2005 : ). Th un iversi l I as 

ina u gu ra Led its four year college progra m in 1 4/ ,5 a d'mi 'Cl r ' n its 
gradua te study progra ms in 1979/ 80 academi y a r. A t 

Univers ity (2006:2), a t present, the univers ity has fou rL rs and fi v 

Ph D p rogra m s in its College of Agriculture. Th Ph D prog l- m is qui t u ng 

which has gra duated only three males in th e cur r nt a ad m i '~r . 

3 .2 .2 Physical Setup 

HU is o ne of the oldest universities in Ethiopia. It i en tir Iy 10 'a t d in the ru rCl I 

a rea or Ha ra m aya dis tric t of Eas t Ha ra rge zo ne of lh Orom iY8 R giomli S tale 

governme nt a t 2 000 mete rs a bove mean sea leve l. It IS a boul ki lomcL rs 

north east o f Ha ra m aya town . Ha ramaya town in turn I S found a t Clbou t , 10 

kilome Lers to th e ea st from Addis Aba ba, 20 kilomeL rs Lo Lhe we . l from Ha ra r 

town a nd 40 kilometers to the southeas t from Dire Oawa tow n a L 42 0 0' Eas l 

and 9 0 24' North (HU website , 10 July, 2004) . 

Haram aya town is beside the utterly dried up Lake Alemaya, ca JIed by lh e loca l 

Orom o people a s Hara Maayaa, which li tera lly mean s Maya' Lake. Acco rdi ng 

to the ora l da ta I gathered from some Oromo elders of th e a rea durin g my 

fieldwork a t HU in March 2007, Maya is th e na me of the pe rso n who had 

possessed Lh e La k e a nd the surrounding a reas once u p on a lime. As Cl rcsu lt, 

th e Oromo a n cestors of tha t a rea used to call th e area as Haw Maayaa , \\'h ic h 

' ( A h . t m wh i h litc ra lly means by was laLer c h a n ged to 'Alem Maya a n m a rrcer 

whieh a wor ld can be see n) by Emperor Ha il e Se llass ie . Th Emperor was 

forced to g ive s uch n a me a fter ge tting automa tic rescu from h i sudden su nk 
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deep in to th e Lake while recreating by a loca ll m d bo . 1 h Lak s r ('11's 

adj acen t to the university along its western d ir Li n. 

Hence, the main campus of the university ov h 

Alemaya from which it derives its former nam 

Mulata peak (the highest peak in East Harar zon with 

and its ch a in of mountains . The 2000 meters Iti tud f th 

that it enjoys relatively moderate a nd pleasant lima t lhr 

round of Je1ra 

OOm) 

u , 'n Sli re s 

Igho Il til' yoc(lr. 

The va rious species of flowers and trees of ind ige nou s nd x li 

the campus a colorful and an attractive site. 

Th e Unive rs ity was and still is the la rgest c ntr for It-' inin p ' rsonl1el ill 

agricultural sciences in Ethiopia. The ma in 'a mpus f lh UI iv'r,'ity (I I (' 

Haramaya ca mpus) encompasses the co llege of gn nd lWO f,IClllll(,,' 

ca lled th e Faculty of Education a nd the Faculty of u In' s ' nd 1 ~(,o ll oll1i ('s. 

nl v I' ily, th e overedl This campus a lso holds the highest executive body f th 

registrar system of the university, school of gradu 

exte nsion offi ce and the Faculty of Continuing and Oi l n 

" I' S . rc h , 111 I 

'du 8 li oll. ' I\\'() 

faculti es known as the Faculty of Technology nd lh Fa II I of Lei\.\' ,Ire 

located in th e Dire Dawa campus. One faculty bein g th j<'a u ll ! of II ',li th 

Sciences is located in Harar town. The Jijiga campu is lh four tl 'a mp us of 

the uni vers ity and holds the Faculty of Vete rin a ry M d icin c . Th ma in (,cll1lpllS 

with its physical infrastructure facilities a nd inc reasin g s lud cnl as we ll , IS :t,l ff 

populatio n has now grown in to a self contain ed uni vcrs iL viII ' gc over <I 

campu s of 440 hectares . The university is entirely res identia l with do rmi tory 

faciliti es [or regular students of both undergradua te a nd gradua e degree 

program s a nd a number of villas and apartments for academ i slaff a lld th eir 

families . About half of the total area of the university (h a lf of the 440 heC'wres) 

is arable a nd the remaining is used for buildings, meadows , pastur sand lh 

like (H a ramaya University, 2006: 2). 

As to my observations made on the main campu 
ll1 Mar h 2007, th ' 

univers ity possesses a huge research station which ncompass s th e follo\\ 'illg 

I heal Iri h pola to, sweel 
major research sites : sorghum, maize, p uses, W - , 
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pota to, vegetables, fruits, mushroom, crop prot ti n , o il nd 

dairy cattle, dairy goat, beef sheep, beef caUI - , p ul t ,a i u lLur 

farm . Besides, there are sites for nursery a nd gr 
an I pi 

specie s . A zoo that consists of a va riety of a nim I p 

hyena, monkey, lions, leopard, vulture, eagl , du ks , a nd L rt is 

on the premises of the main campus. 

3.2.3 Social Setup 

s 

of d iffer ' nt 

I $ , r x , 

1. 0 found 

Like th a t of AAU, HU's community is made up two s i I tt in : Lh sLude nt 

and staff population . The staff population ha s two pa r t Lh d mini ' Lr' Li v ' 

and academic staff. According to the first semest r n t L ti Li ' S of th e 

2006/ 07 academic year, the university has 149 14 f hi s fi gu r , 

11401 (76.4%) are enrolled as regular students from whi .<1 %) arc in 

the postgraduate degree programs and the resL ] 10] 4 

undergra duate degree programs. Of the tota l ] 4 14 

rc In th e 

nroll cci In th e 

indicated semester, 3513 (23.6%) are found in th e x t ns io l pro ra ms or thc 

Faculty of Continuing and Dista nce Educa tion program a L H ra r , [)irc 1)(lWcl 

a nd Jijiga towns . Of such figure, 59] (1 6.8%) a nd 120 (3.4%) r m'lle s (\rc 

undergradu a te degree and diploma studen ts respective ly. Th rc s t ' H02 

(79 .8%) s tudents are males of which 2092 (74 .7%) a nd 35 (1 9. 1%) fo ll ow 

undergradua te degree and diploma programs resp c tive ly while t h rcs L J 7, 

(6 .2%) fo llow Masters Program in agricultura l econ omics . Pe ma l sLuden Ls 

enrolled in the regular undergraduate degree program s a r 2220 (1 9. 5%) a nd 

those in the regular postgraduate programs a re 48 (0.4%), one being a Ph D 

stUdent. The re is no a single foreign student curren tly enro ll ed in Lh 

unive rs ity. 

Th e cu rrent statistical data of the administrative staff of the un ivcrsiL. revea ls 

that . h' t ff Of thi fi gurc, fema les arc th ere a re a total of 773 workers Il1 t IS sa . 

299 (38.7%) while males are 474 (61.3%) in num ber . As fa r 

classifi ca tion is concerned 13 (1.7%) males a nd ] (0. 1 %) r ma l 

admini stra tive service while 10 (1.3%) males a nd 7 (0.9%) fe mal 

pro fess iona l service of the university. The number of ma l 
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profess io na l se rvice is 84 (10 .9%) while ~ ma l s In lh i, rVI 

numbe r . In th e cle ri ca l a nd fin a ncia l s rvi of h u IV 

(8. 0%) while fem a les a re 100 (12 .9%) in numb r. li ll lh r m ' in ing job 
classes n a m ely tra de a nd craft service a nd cu t d i 

compri ses o f 122 (1 5 .8%) a nd 183 (23.7%) ma l s nd 

fema les respectively. The full-time academic s ta ff of th 

n I m n u I s rVI 

.2%) nd 

ha nd , cu rre n tly con s is ts of a tota l of 443 a ad m i w rk r 

a re only 3 0 (6.8%) in number. This is rega rd les r lh x p 

ma kes u p a total of 66 (1 3 or 19 .7% a re fema les). 
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CHAPTER FOUR 

FORMS OF GENDER DISPARITY IN UNIVERSITY EDUCATION 

Gender disparity in university education might have go t 0 ma n form s. /Jut in 

this pa rt of the study I have tried to present som - ti a l a n I s o f th ' 

di spa rity on four major types: students' enrolment, di smi a i, p rform a ncc a nd 

gradua tion. The temporal scope of the statistical a na ly e on a h of lh C1 bovc 

four concerns of study was demarcated in accord nc with th e Cl va ih hl 

relevant da ta at the two universities . Thus, the enrolm nt tr nd s of I Olh the 

regular undergraduate and postgraduate degre stud n t n m ass t h ' 
available gender disaggregated da ta of the last s v n y a r , III L1 ' 000 / () I 

academic year up until the fi eldwork period of th e pr s n t s tudy for /\ /\ LJ <lllci 

the last five years for HU . Gender di saggregated da ta on ademi di smi sseli ["o r 

the years before the last two academic years w s not ava ila bl a t the r 'gis t ra r 

offi ce of AAU. Thus, I was compell ed to prese n t su ch da ta of th e las l Iwo ycm .' 

a lone in this case. The case of HU, on the othe r ha nd , in c lud s s u h clVi lilcli )lc 

gender disaggregated data of the last five yea rs . The a na lys is of th e Lren d s i, 

performa nce and graduation of regula r undergradua te a nd pos tgra du a le degree 

studen ts deems the available data for the last acad mic year a lone fo r /\/\ U . 

But such data for the case of HU is different for it a lso nta il s the gra d uates o f 

postgra duate studies in the current academic year. 

4 .1 Gender Disparity in Enrolment 

Since th e last few years, there was considera ble cha nge in th e n um crica l 

pa rticipation of studen ts yearly en ro lled in the un ive rs iti es un de r in ves ti ga tion. 

But gender disparity still lingers on behavin g in favo r of ma les . Thi s cou ld 

eas ily be realized from the ensuing statistical fac ts obta in d from th' 

Universities . As the following tabulated descriptions depict, the di s pa rit 

fl . . f . h t aduate programs of the unive r. iLi s. re ects 1 ts ughes t ace In t e pos 'gr 
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4.1.1 Addis Ababa University 

Table 5. Regular Undergraduate Degree Stud t ' E 
Percentage at AAU. en s nrolment by Academic Year , Sex a nd 

S. N° A.Year Sex 

M F T 

1 2000/01 7249 1529 8778 _. 
2 2001/02 3426 866 4292 
-' -
3 2002/03 83 15 1664 9979 
--- ---

4 2003/04 11067 2548 136 15 
I--

5 2004/05 12872 4000 16872 

6 2005/ 06 14832 5573 20405 

7 2006/07 14591 6287 20878 

Grand Total 72352 22467 94819 

Source: CompIled from AAU's RegIstrar Office, December 2006 

P r 

M 

82.6 

79 .8 

83.3 

8 1.3 

76. 3 

72.7 

69 .9 

76.3 

n L 

F 

17 

2 

J 

1 

2 

27 

0 

.2 

.7 

.7 

.7 

<'1 •. <'1 

. 1 ..8 

23. 7 52.6 

-

Ta ble 5 shows that between the 2000/0 1 to 2006/ 07 acad emi e r only 2, .7 

percenL of the total 948 19 regula r undergrad uate d gre Lud cn Ls en ro ll ed II 

AAU were females . As the ta ble displays, fema le enrolmel L in th e progrc lrTl of 

the un iversity rose fast during the 2000/01 -2006/ 07 acade mi c y a r whe n th c 

number of females increased by 4758 from 1529 in 2000 / 01 Lo 287 in 

2006 / 07 representing a rise of 39 .3 percent. But it was s till less tha n ma les' 

for the male enrolment rose by 7342 from 7249 to 1459 1 represe ntin g a 0.7 

percenL increase. Thus, wider gender gaps in enrolmen t in th uni ve rs iLy 

persi st. The table also illustrates that the gender gap in favor o f male sL ud enLs 

in the university went on declining from 65.2 percen t in 2000 /0 1 to 39.8 

percen t in the current academic year showing a reduction of 25.4 percent. 

Substantiati ng Table 5 , Appendix 1 shows th a t th e na rrowest and the widest 

gender ga ps in favor of ma le students were found in the Sc hoo l of Law (2 •. 6(% 

of th e total 2 435) and f aculty of Veterina ry Medicin e (76.0% of th e total 18:- 2) 

respective ly . Refer Appendix 1 for more unders ta nding a bout Lh e nature of 
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gender disparity in the enrolment of regula r 
und rgr du t d 

ac ross fac ulties/colleges in the university . 
s Lud nLs 

- _ . 

Table 6 . Regular Postgra d uate Degree St ude n t ' E 
Percen tage a t AAD. s nrolment by Academic Ye ar, Sex and 

--
A.Year Progra~ 

Masters Degree PhD 0 gr 
M F T %F %G M F T % F %GG 

G 
2000/01 784 70 854 8.2 83.6 1 0 ] o 1 0 
2001 /02 1010 93 1103 8.4 83. 3 2 0 2 o 100 
2002 / 03 1402 112 1514 7.4 85.2 24 3 27 11 . 1 77 .8 

- - --c--. 
2003 / 0Lj 2 071 ] 57 2228 -

7.0 86.0 20 0 20 o 100 
- -. - ... 

2004 / 05 2 754 284 3038 9 .3 
-

8 1.4 44 3 7 ).IJ 87. 
-. 

2005/06 4905 572 5477 10.4 79 .2 84 3 87 , 3.4 .2 

-

2006 / 07 5 009 564 5573 10.1 79.8 4 2 9 2 . 1 .8 
-

Grand 17935 1852 19787 9.4 8 1.2 271 11 282 3 .9 92.2 
Total 

Source. Complied from AAU's RegIstrar Office, December 2006 

Ta ble 6 indicates that the gender gap in th e enrolment o f postgradu a te 

progra ms a t AAU was extremely big. As the tab le depicts the ga p moves rrom 

bad to worse in favor of male students as the lev I or edu cation go s rrom 

Masters to PhD degree programs. From the table, it is clea r that th ove r a ll 

fema le s tudents' enrolment in the regular postgrad uat progra ms or AAU s in ce 

the last s eve n years constitute only 9.4% of the total 19787 a nd 3 .9% or Lhe 

tota l 282 s tuden ts enrolled in Masters and PhD degrees respect iv Iy . Th over 

a ll gender gap in these programs, as Table 6 por tray , 8 l. 2 p rce nt in h 

Mas ters a nd 92.2 percent in the PhD progra ms . For fu r th e r und ers anding 

about th e natu re of students ' enrolment in th ese progra ms r fer Appendix 2. 

Gen era lly , the number of fema le students yea rly enrolled in th e pos tgr' dWlt ' 
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p 

progra ms of the university was extremely in i nifi n 

ma le counterparts, especia lly in the PhD d 
egr pr r 

m 'lr ! to th ir 

whi h so m ' time s 
a ppea rs to be the exclusive doma in of mal r. . 

S . r r In ta n , th 
the College of Socia l Sciences HI'story '. . 

program in 

n ! to I e l h , , IS IIl va n bly h P 
exceptional domain of specialization for males . 

4 .1.2 Haramaya University 

Table 7. Regular Undergraduate Degree Student' E lb . 
S nro ment y AcademiC Year , ex a nd Percentage at HU. -

S. NQ A.Year Sex Pe rce n ta 
M F T M F 

1 2002/03 2899 604 3503 82 .8 17. 2 
2 2003 /04 4812 1485 6297 76.4 _23 .6 
3 2004/05 7142 2185 9327 76 .6 23.4 -

g 
,(, 

4 2005/06 9333 2530 11 863 78 .7 2 l. 
5 2 006/07 8792 2220 1101 2 7 .8 20 .2 

Grand Total 32978 9024 42002 78.5 21.5 57.0 
Source. Compiled from HU's RegIs trar Office, March 200 7 

Ta ble 7 de p icts that between th e 2002/03 to 200 / 07 a ad ml ' ca r 0 11 1 2 1. , 

pe rcent of the total 4 2002 regu la r und ergrad ua t - tu d nts ' nro ll ccl In 

the uni vers ity were fema les. As th e ta ble di s pl ays, th ough ~ ma l ' enrolmclll III 

the p rogra m of the university steadily ro e during th 200 / 03 - 006 / 0 7 

academ ic year when th e number of females in creas d by 1 1 from 04 II 

2002 /03 to 2220 in 2006/07 representing a rise of 2 l. 5 per en t it was ba 

less tha n males' for the males' enrolment rose by 5893 from 289 0 87 

represe nting a 78.5 percent increase. Thus, wid r gend er ga ps in enrolm n In 

the u nive rs ity persist. The table a lso illustra tes that the wide g nd r ga r In 

favor or ma le students in th e university a little bit went on dec li ni ng from :-.6 

perce n t in 2 002/03 to 5 9 .6 percent in the cu rren t acade mi c car sho\ in g ~1 

reducti on or on ly 6 .0 percent. For more un ders ta ndin g about th e fea tu r ' o f 

gender d is pa rity in the enrolment of regula r und ergrad ua te d gr studcnts 

across fa cu lti es , refer Appendix 3 . In th is con nec tion , a rela tive ly na rrow r a nd 

wider ge nde r gaps in favor of male students were found in the Fa ult of La w 

(4 7.00
;;) of th e total 2828) and Faculty of Education (6 l. 2% of th t ta l 10 33) 
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respec Live ly . Moreove r , it IS clear from Ap p ndi x 
h L II I' u lli , hav 

ge nd e r gap o f more lhan 50 percent in enro lm n l W I hi n Lh 

un ive rs ity except th e Faculty of Law mention d a b 

Gen era lly, though some research findin gs, for in sl n 

a rgu e Lha t Education and Language-related 

fem a le d ominated fie lds of specialization, th 

refl ect thi s assertion. Refer Appendix 1 for th 

EducaLion o r Teaching and Language r lat d 

re la tive ly la rge numbe r of female students bUL, s 

progm o f lh ' 

un la im , 

r Lh Lr d i Li n I 

Thu il is nc l 

whi h a Ur' .t 

(I l)n oL ' ci ,s)1 

Medi c ine a nd Commerce-related profess ion s whi h Lh Li Sli '11 c1 , t, f 

s tud e nt s' e nrolment d emonstrates (see Tabl s 5 a nd 7). <or 'x' mp l ', ,1S T'lb l ' 

7 sh ows, iL is only in this profession that fema le w r ~ u n 

ma les by 6 1.2 perce nt in the regular undergradu a L d n ro lm n L II U 

since th e; la st five academic years. The Faculti f V t r in ry M nd 

Techn o logy a lso show 66.8% of the total 11 2 nd .2% of Lh loL'11 I I 0 

s tude n ts e nro lle d since the 2003/04 and th e 2004 / 0 a a d mi ' .Y 'CJ rs in thi s 

program o f HU. In the postgraduate studies, es pe ia ll of lh II , lh ' g nd r 

gap in fa vo r of male students shows its uglies t x is L n c . Th e uni ve rs iLy has gO l 

relat ive ly s m a ll program s of specialization for Lh pos lg r d ua Le s lud i s. Il has 

ina u gUri11ed maste rs program in Education a nd Ph D prog ra m in Ag ri c ultura l 

sc iences in the n ear past. This can be easily obse rved from Ta bl 8 I e low. 



Table 8 . Enrolment of Regular Postgrad t D 
.--_ . __ ~ex and Percentage at HU Ua e egree Students by Fa culty , Acad e mi c Year, 

Facu lty / A.Year 
Pro r m 

Co llege Maste rs 0 gr I h 
F T %F %G 

- - .. -+----.-- --j--~t_--+_-
Agric u ltu re 2 002/ 03 I 4 206 - - t-1.9 .2 

~3~/.ffO~4~1-'1~0~~2~1~3~~~I----h~~ 
4.7 90.u 0 

2004/05 12 83 14 5 7 . l.0 1 16 
2005/06 37 304 12.2 75 .6 ] 18 

2006 / 07 44 356 12.4 75.2 1 2 

'g r '(' 

100 

100 

87. 

88.8 

.8 

1 72 1.4 97.2 
Edue~a~Lt(~)n~-I,2~0~0~41/~0~5:t-~0~--~4+---~0~--10~0-~---0 1 

Total 107 1162 9.2 81.6 

2005/06 0 7 0 ]00 o o 
2006/ 07 2 3 6.7 33.4 

Total 2 14 14.3 
---)-

71.4 0 0 

o 
o 
() 

o 

o 
() 

o 
o 

Grand--T~t-a--l -'--'----- - I--:-1-:-0-9- f--1-1-7-6-1---9-.3- 1 81.4 - 1 72 1.4 97.2 

-- ----~~~~~~~--~-:--;:;--~--:--:--:~~:-l:--::-~_ 
Source: Complzedjrom HIPs Postgraduate Enrolment Archw , Mar h 200 7 

Note : The u niversity h a d both Masters and PhD proarams on ly In lh Ic lcl or 
agricu ltural scien ces bu t not yet commenced th la tter program in lh . fi c lds or 
Edu cation in which it ina u gurated even the form er program on l in lh . fi lei s or 
Biology and Chemistry sin ce th e 2004 /05 academic year. 

From Tab le 8, it is c lear th at the gende r gap in the enro lm nt of postgradu a te 

progra ms at HU was to som e extent worse . As Ta ble 8 depi ts, th g P moves 

from wo rse to th e wo rs t in favor of ma le students as th leve l of edu a ti on goes 

from Mas te rs to PhD degree program s. From the tab le, it is c lear th al th e ove r 

a ll fema le s tudents' enrolmen t in the regul a r postgradua te progra ms of Lh 

univers ity s ince th e las t five years constitute on ly .3% of Lh Lo el l I 176 Cln d 

1.4% (only one fe m ale) of the total 72 students enrolled in Ma L r a nd Ph D 

degrees res pectively . According to Ta ble 8, th e ov r a ll ge nd er a p In t h s 

programs was 81.4 percent in the Masters a nd 97.2 p r en L in Lh PhD 

progra ms . For fur th er understand ing a bou t the na tur of tud n s enro lm e nL 

in these program s refer Appendix 4. Genera lly, th e numb r of r ma l ' s Luden ts 
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lh uni v' rs it w ' nl on 

lin rJ of . (Yo whil 

year ly en rolled in the postgraduate progr ms 

increas ing from 4 in 2002/03 to 46 in 2006/07 in 

the number of males increased from 202 to 

Neverth e less, the PhD programs appears to b th 
m In f m ' I , 

for it is only one female student who was bein nro ll d in thi pr r m of lh 

unive rs ity s ince the last three academic year. 

General ly s peaking, female students' enrolm nl 111 lh r u l' r un rgrad a l 

degree s ludies of the universities under study wen l (n in r s in g s in ' C Ih c h s t 

few ycars mainly because of the affirma tiv - li n IV n on lh ' 

EHEECS al grade 12 for females by th H w V r, lh r Wel S s till 

cons id e ra ble gender gap in favor of male 

enrolm ent aga inst femal es at the postgraduat 

a t the PhD level. 

Th 

ui l W rs , p i'l ll 

4 .2 Gender Disparity in Academic Dismissal 

As compared to males, an appreciably less num b r f r ma l s Lid ' nL w ' r 

being e nro ll ed in regula r undergraduate degre ' progr ms of lh uni v rs ili cs 

under s tudy, which Ta bles 5 and 7 confirm. Qu il am al~ l11 g , howcv r, a 

relative ly more number of them were being compc ll d Lo lea ve lh uni v rs it ies 

becau se of academic dismissal. Thus the numeri ca l fae l of ge nd er di s pa rily In 

thi s case is not in favor of males but fema le slud nls lh ough il i a 

eataslroph ic problem against their opportunity to su rvive th ir s tud in th c 

univers ities. Tables 9 and 10 let us understand th e situation for th a l ma tLe r. 
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4 .2 . 1 Addis Ababa University 

Table 9. Aca demic D ismiss al of R e gular Undergra duate Degree Students of AAU by 
Aca demic Year , S ex and Perc e nta ge 

S .NQ A.Year Sex P r n 
M F T M F 

1 2004/05 172 194 366 47 .0 5 .0 
2 2005/06 225 242 467 48 .2 5 1.8 
Grand Total 397 436 833 47.7 53.3 

S ou rce: Compiled f rom AAU's Regis trar Offie , D e mb r 2006 

T 

.0 

5 .6 

As Tab le 9 indicates, a relatively la rge r numb r ( . 01< of th (ta l 8,, ) of 

female s Lude nts were academically d ism issed from Add i A a a J1 ivcr.' i I y 

with in the la st two academic years . It is only in a d m l di mi sscli s Ilwl 

fema le students averagely out nu mber th ir ma l 
I I 111' 

univers ity 'S academic issues . Thus, the gend r d is p rity In th i IS 

problem a tic not for ma les ' numerical superiority instead it is win t c t 

that less number of fem ales ge t enrolled bu t more numb r of lh m g 't 

dismissed as compared to their ma le counterparts. 

4 .2.2 Haramaya University 

Table 10. Acade m ic Dismissal of Regular Undergraduate Degree Students o f HU by Aca de mic Year , 
S d P c ntage ex a n er e ---- - -

S.N° A.Year Sex Perce n tag 
1---

M F T M F GG 

-- -- - -
1 2002 / 03 190 94 284 66 .9 33 .1 33.8 
--
2 2003 / 04 69 42 11 1 62 .2 37 .8 24.4 

.-
3 2004 / 05 200 440 640 3 1.2 8 .8 37.6 

4 2005 / 06 386 6 10 996 38.8 6 1. 2 22. 

5 2006/ 07 542 633 11 75 46.1 53.9 7. 

Grand Total 1387 1819 3206 43.3 56.7 13.4 
- - 200 7 Source: Complledjrom J-lU's Regl.s ll ar Office, March 
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Ta b le 10 portrays that a relatively large r numb -r ( .7% 

fem a le s Luden Ls we re academically dismissed from H U wi hi n 

acad em ic years. Simila r to the situation in AAU it i 

dis missals that female students averagely out numb r h 
n l 

I 32 ) of 

h , t fl v 

h 
in th e u nive rsity's academic issues. Hence, a 

dispa ri t.y in this case is problematic not for ma l 

owing Lo the fact that less number of fema les g ' L 

them ge t dismissed as co mpared to their m a l 

num r in s L ad iL is 

but m o r ' num l ' r o f 

Gen e ra lly, th e gender direction of considerable a d mi d i m l 

two unive r s ities was reversed since the last few y a r . Th L i 

bega n Lo e mbrace th e g reater percentage , un lik th itu Li 

few yea r s w h e n males outnumber fema les in a 

espec ia lly because of the affirmative ac tion 

stude n ts to join a lmost gender blind univers iti wiLh fr 

Bes ides th e ir deprived academic base a nd th eir voluti n fr m 

soc ia ii %aL io n, fe m ale s tudents a re ofte n victim s o f 

from Lh 

s L d n L 

lh ' h s t 

L . Thi s W C:1S 

r ma l 

p r mo Li n . 

uni ve rs iti es by male community me mbers of univc rs iti s. Th ' , Im ul a ti v ' ' ff 'C I 

of th ese fa c tors a re hi ghly responsible for the la rg r num b r o f r ma lc s tu I nls ' 

acade m ic d ismissal from university education. For a ll , th e rcas n for c ndc r 

dispa ri Ly a gainst fem a les in university edu cation in ge nera l a n d in a d mi 

di s missal in particular can be complex, but are oft n du to a ra ng o f so io­

cu ltura l, economic and political factors, which th e fi fth ha p te r o f h is pa pc r 

deem s . 

4.3 Gender Disparity in Academic Performance 

I t s hou ld be noled that the pa ra m eter utili zed in th is s tu d to d cscrib ' th e 

acad e m ic p e rform a n ce of male/female students was th ir CG PA withi n th c 

ra nge of h o nora ble achievem ents at the momen t of grad ua tio n (a P/\ o f 3.25 

a nd above for Bache lor Degree and 3.75 a nd above for 

Degrees). 
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4 .3 . 1 Addis Ababa University 

Table 1 1. Aca demic Pe rformance f R 
Postgraduate (3 .75 a t gr ~ t·egUlar Und ergra duate (3 .25 a t gradu a tion) a nd 
P a u a Ion) Degree Stu d t f __ ercentage , Ju!}>: 2006. 

Jra m Prog 

OJ 
OJ 
~ 
b/J 
OJ 

Cl 

OJ 
OJ 
~ 
Q() 
OJ 

Cl 
rJJ 
~ 

OJ ....., 
rJJ 
CIi 

Faculty / College 

Social Sciences 

Business a nd 

Economics 

Science 

Technology 

Education 

Law 

Medicine 

Total 

Social Science 

Business a nd 

Economics 

Development Studies 

Scien ce 

Technology 

Educa tion 

Information 

Law 

Medicine 

Pharmacy 

Language Studies 

Ve terina ry Medicine 

- x 

M F' 

40 3 

17 8 

9 1 

41 0 

105 

2 
-

9 1 
--

226 21 

9 0 

6 5 

9 2 

44 4 

7 0 

47 11 

3 0 

12 1 

6 0 

2 0 

25 4 

4 0 

e n S 0 AAU by Fac ult y , ex a nd 

-
P r n 
-

T M < 

43 .0 7. 0 

2 

10 I 
-

1 I 

1 I I 

7 7 1.4 8. 
-

10 I .0 
-
247 9 1. 5 8 .5 

--
9 100 0 

11 54. 5 4 

1.1 8 1.8 I 

48 1. 7 8., 
-

7 100 0 

58 8 1.0 1 .0 
-

3 100 0 
-

13 92.3 7.7 
- -

6 100 
-

2 100 0 

29 86.2 13.8 

4 100 0 

g 

I I 

.0 

8 3 .0 

o 

8, .4 

100 

.0 

100 

8 . 

100 

100 

.4 7 

~ Total 174 27 201 86.6 13.4 7 

1 0 I 
j 

3 .2 

Source '-C(~mpl led from AAU's Regls trar Office, Apnl 2007 

Note : Th e re wa s no female PhD graduate (s) in 
opted to forsake to look a t the gend er ga p 
degree programs for this spec ific instancc. 

()2 

th e 2005/ 0 A.V a r, thus I 
in p rform a ncc in h h D 



From Tab le 11, it is clear that the number of ~ m I 

honorab le academic ach ievements during th m m nL f 

the last year were very insignificant. This is, of 0 Ir 

were no t e n tirely good in their academic work . In L d i 

honora ble lis ts seem to be the reserved preroaaLiv of m 

11 ind icatcs, in both of the degree progra ms, h y 

ud n fa n In lh 

lon ' t AA In 

the fie ld s o f Business a nd Economics, 68% of Lh LoL 

degree a nd 54 .5% of th e tota l 11 honora ble Mas L r, d 

last aca dem ic year in the field from MU. On Lh who! 

only 8.5% of the total 247 Bachelor degree a nd 1 .4 Yo 

degree h ono ra ble graduates from the univers ity in th 

4 .3 .2 Haramaya University 
L d mi 

Ls. 

rm 

bl 

A s T 'lI) 1 ' 

b LL r in 

f lh ' 

unl for 

M a, L r 

Ta ble 12. Academic Performance of Regular Un dergra d uate (3 .25 at graduat ion) a nd 
Pos t gra d uate (3.75 at graduation) Degree Students of HU by Facul t y , Se x and Pe rce ntage , 
June 20 06 and Februar 2007 

Pr -ogram Faculty/ Sex P r I L 

College M F T M F 
- - - ----

Agr icu lture 155 9 l oll . , 
-- -

Educa tion 117 2 119 8. 1.7 

Business & 83 14 97 85. 14.4 

Economics 

Total 355 25 380 93.4 6 .6 

Agricu lture 55 3 58 94 .8 5.2 
Q) 

Total 55 3 58 94.8 5 .2 Q) 
I-. 
aD 
Q) 

Cl 

I- -- I -
2 a 2 100 a 

Q) Agriculture 
Q) I - --- --- - -- -

0 2 100 0 I-. 
Total 2 aD 

Q) 

Cl 
j 

--- dua/ion Archiv > March , . > 2 005/06 nd 2006/ 07 Gra Source: ComplIed from HU s a 

. rt ion of r ma l Table 12 c learly depic ts that only a diminu tIve prop 

d d te degre stud en ts , 6.6% of the to ta l 380 regula r un ergra u a rc 

63 

I 
H< .0 

8 6 .7 

8 . 

8 9. 6 

100 

100 

200 7 

Lud nl , 

ilhi n th 



ra nge of distinction and above. As Table 12 h f sows, m s ud nLS 
rela tively well in the fields of Bus iness a nd E 'on ml 

as 
fi e ld s of Agriculture and Education for Whl' ch th y n tiLuL 
l. 7% of the total 97, 164, and 119 honorable und rgr dua 

J1l the fields respectively. In general, the gender gap in 

Masters Degree programs was 86.7% of the tota l 380 nd 

honora ble graduates in the programs respec tively. Wi th r 

gradua tes, the university has got only two honora bl ma l 

m 

d 

loing 

Lh ' 

first time in its history so that it was not just g nd r di p riLy whi h w r III I 

but an exclusive privilege of males in this r sp c L. 

Genera lly, Lalking a bout the reasons why fema lc 

that of ma les and why they out number their ma l 

Lud n Ls p d orm 

dismissal pertaining to university education i a lmo t imil a r L L 

two sides of the same coin. Especially , in the und 

they were competing with their male counterparts in univ r iLy 

rela tive ly poor academic base which has a d trim enL 

academic performance and/or academic di smissa l. It i 

persuasive that as the level of their academic perform a n 

m l(' 

II 

th :ir 

I a n I 

I ve l 

of th eir academic dismissal increases and vice versa, whi h In turn do hClve 

s trong implication on thc representation of fema le stud ents in lh po Lgradu a te 

s tudies. 

4 .4 Gender Disparity in Graduation 

This sec ti on presents the state of gender disparity a ppear d in the su ce s fu l 

gradua ti on of regular students of both the undergradua te a nd pos tgrad ua Lc 

degree s tud ies from the universities in center of a ttenti on s in e Lh last 

academic year. For trustworthy, I found it persuasive to pr en t thi pa rt a long 

with th e respective Faculties of students as it a ppears to me ind i p n a bl Lo 

expose th e situation across Faculties. For a ll , Ta bles ] 3, 14 , ] 5 a nd I blow 

present the status of female students ' gradu a Lion (as co mpa r 'd 0 male 

students) from the regular undergraduate and poSLgrad uaLe degr e programs of 

the two universities in the last academic yea r. 
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4.4. 1 Addis Ababa University 

Ta ble 13 . R egular Undergraduate Degree 
P e rce ntag e , August 2006 Graduates of AAU by Facu lty , Sex a nd 

~ - --- --.-._- - - -
Fac ulty/ College 

Sex -
P r ' n l ' gc 

M F' -
~-

T M 
Soc ial Sciences 37 1 90 4 1------ - - 1 O. 
Bu s iness a nd 185 68 253 7 
Economics 

Scien ce 401 59 4 0 7. 
Technology 292 33 325 8 
Education 909 76 985 2 . 
Law 80 33 11 3 70 . 

c---

Med ic ine 225 66 29 1 77. 
Pharmacy 56 23 r 70. 

f------ -

Language Studies 189 90 279 7. 
f------.-
In formaLics 104 18 122 8, . 

- ---- - -------- ---

VeLerina ry Medicine 46 0 46 10 o 
1-- - - - ------~-

Fin e ArLs & Des ign 16 1 17 4 . J 

Yared Music School 16 6 22 7 .7 

Commerce 621 11 7 738 84. 1 

Grand Total 3511 680 4191 83.8 1 6 .2 67.6 
---, l 

Source: Complledfrom JlAU's Reglstrar Office, December 2006 

Table 13 shows that only 16.2 %( 680) of the tota l 41 9 1 regul a r und e r radua Le 

degree g rad uates of the last academic year from AAU were fema l s . Ta bl 13 

also depicts th a t the ave rage gender gap in favor of ma les was 7. %, th a t of 

COurse was seem Lo be exacerbated for th e lac king of eve n a s in gl r ma le 

graduate from the Faculty o f Veterinary Med icine a nd only one fema l gradu a le 

from the School of Fine Arts and Design followed by Lh e ir h rribl m ag r 

presence in the araduates from the College of Education , 7.7%(7 ) of th LoLa l 
b 

985 graduates from the College. 
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Table 14 . . Regular Postgraduate Deg G 
P t ree raduates of AAU b P ercen age, August 2006. y rogram , Faculty , ex an 

Prog ram Faculty / College 
Sex 

M F T -
Social Sciences 88 10 98 89. 
Business & 97 12 109 
Economics 

Science 241 10 25 1 -
Technology 57 3 60 95 .0 
Education 192 27 -

Q) 
Q) 
H 
bJ) 
Q) 

Law 

Medicine 

Pharmacy 

Language Studies 

Informatics 

Veterinary 

Medicine 

RLDS * 

Development 

Research 

Journalism & 

Communications 

32 1 

135 16 

16 1 

105 14 

10 3 

19 1 

46 3 

55 13 

-
18 5 

2 19 87 .7 
-

3 7.0 
--- -1 1 .4 

17 4 . 1 

119 88.2 

13 76.9 

20 95.0 

4 3. 

68 80. 

- -
23 78 .3 

o - ---
[/) 
H 
Q) ....., 
[/) 

ro 
~ 

PhD 

Degree 

Social Work 

Pathology 

Total 

Science 

Language Studies 

Total 

3 1 8 39 

8 2 10 

1150 129 1279 

3 0 3 

4 0 4 

7 0 7 
------

*RLDS i~~d l ca te s Regional and Local Developmen t Stud Ies 

source.' Compiled Jrom AAU's Registrar Office, December 2006 

79 .5 

80.0 

89 .9 

100 

100 

100 

r n l 

-

10. 7 

I I . 7 .0 

4 .0 

O. 

I 7, . 

, . 4.0 

10. 78.8 

8 

I I . 7 .4 

. 1 " .8 

, . O. 

. I 87. 

I . 1 1.8 

2 1.7 , 

20.5 .0 

20 .0 0.0 

10.1 79.8 
-

0 100 
-

0 100 

0- 100 

Ta ble 14 dcpic ts an eye-catching of the sta tu s of ma le/ fema le gradual S In lhe 

last academ ic year postgraduate successful graduales from AU lh tonI , 

10.1 % of lhe total 1279 Masters Degree students we r ' f ma les v hil he Ph 
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progra m wa s unfortunately devoid of them I lh ' 
. n IS nn n , 

gap in favor of males was 79.8% in the M t 
as r pro r nd 

progra m . Ta ble 14 also depicts a n attent ' bb ' 
lon-gra In y th h 

crosswise Fa culties of the Masters progra m th numb r 0 f m 

rela ti ve ly looks better in the Faculties of lnform ali (2. 1 % 

Journa li sm a nd Communications (2l. 7%of the to tal 2), iaJ W 

tota l 39), a nd Pathology (20.0% of the total 10) whil 

r II g nd 'r 

lh ' I h I 

gr' clu a s 

' I 13), 

School o f La w (3.0% of the total 33) and the Faculti s f 

251), wh er e their presence was less than 5%. 
I n (4. % f h l 

Therefore, it is possible to claim, as Seyoum (1 1), AI mu (2 
nd } ' n 

r 
(1 99 1) noted , that some science related fie ld s of lud 

ma les (han females . This is because fem a le s lu d nLs 

desirable acad e mic skills and knowledge while in lh 

levels, especia lly primary education. As one can e s il 

w r no d v lop i g lh 

lio 

11 X 

cha pter of thi s paper, female students were being de priv d of th ir pportU I i lo 
develop the n ecessary academic skills, mainly ma th m ti aJ an I Ia n a ski ll , 

for equ a l compe tition with males in university edu cat ion . Th ir opporlu11il in thi s 

case was being deprived by the cumbersome hous hold h re , whi 

its cul ture require from them as opposed to mal s. Parlicu la rly, m lh ma li 

skill s n eed considerable time for exercising differen t formula a nd I u lal ions 

s ta rting from the lower grades but female s tud en t were do ing lhe la boriou 

domesli c cho res while th ey were in the lower grades. Acade mi c sue ' s hi n in 

a uni vc:rsity is not m e rely bestowed up on some one rathe r it is lh umul liv 

effect of various factors of which essential acade mi c base is a n unpara ll led 

substitute. Based on the preceding statistica l da ta, I can ay thal a llh ough it was 

sometimes argu ed that Science and Technology rela ted fi e lds of s pecia li za ion w r 

traditi ona lly m a le dominated while Education or Tea hing re laled fie ld s \-ver 

tradi tionally fem a les' domain of specialization the fact observ d from Ta ble 13 

re nounces s u c h arguments for female students in thi s respect rep re 

10.2% a nd 7 .7% respectively as compared that of ma les. 

nLs 12.8%, 



4.4.2 Haramaya University 

Table 15. Regular Undergraduate Degree Graduat f HU b 
d P es 0 y Faculty Academic Year , ex an ercent~e, July 2006. , 

Fac ulty /College A.Year Sex -
P r 

M F T M P 
Agriculture 2005/06 779 85 864 90 .2 -

f-- ' 

Educa tion 2005/06 952 -
9 1.2 92 1044 f-- .-;- - --. -- -

Bu s lll ess and 2005/06 521 -
80.0 130 5 l 2 0 .0 .0 

Economics 
f-- -
Grand Total 2252 307 2559 88.0 1 L--.. 2.0 76.0 , 

'. Source. CompIled from HU s RegIstrar Office, March 200 7 

From Table 15, it is plain that only 12.0 % (307) f th tO l 
cg Ii n r 

undergra duate degree graduates of the last cad mJ y r fr m II w' r 

females . Table 15 also shows that the averaae gend r g 

relation to the regular undergraduate degree graduat s fr m th 

76.0%. Table 15 further depicts that it was th I· a u lty of 

Econo mics (20.0% of th e total 651) which co me in lO vi w lo ' 

, in ,' S <1 nel 

number of female graduates relative to their meage r pr en In lh I'd u lt of 

Educatio n (8.8% of the total 1044) and College of Agri cu lture (9. 8% of th ' to tell 

864) . Thus , a lthough it was sometimes argued th a t Edu ation or Ted :hin 

related fi elds of specialization were traditionally fema le' doma in of 

specializa tion the reality observed from Table 15 relinquishes u h ar um nls . 

As to this table, female graduates in these fi elds of specialization w J" onl 

8.8% of the total 1044 graduates from Education or Teaching pro ~ ss i n in til 

last academic year. 
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Table 16. Regular Postgradua t e Degree G d 
J I 20 ra uates of HU by F It S x a n d Perc entage , 

Pre 
____ UJy 06 and February 2007. acu y , e 
)g ra m 

ste rs M a 

Dc gree 

Ph 0 

Dc gree 

-_. 

Facu I ty / college 

Agriculture 

Education 

Total 

Agr iculture 

Total 

Sex 

M F T 

123 18 l 4 1 

3 0 

126 18 144 

3 0 3 

3 0 3 

, . , , 
Source. CompIled from flU s RegIstrar Office, March 2 00 7 

I 

M 

7.2 

100 

87.5 

100 

100 

-

From Table 16, it is clear that only 12 .5% of Lh LoL I 

gradu a te s in July 2006 a nd February 2007 from HU w 

PhD p rogra m was unfortunately devoid of th em. Th r f r 

gap in favor of males was 75.0% in the Masters proar m 

I I]· 

nd 

program. Ta ble 16 a lso shows that the numb r 

r n ag ' 

. 
l 

1 

-
o 100 

Ma. ' rs I gr . 
~ m 'll $ whil ' lh ' 

" r 

100 Vo in Lh Ph 

In Lh 

Mas te rs degree of the university relatively gives Lh e impr s' lon f b' in Lt ' r 

in th e College of Agricu lture (12 .8% of the tota l I 'l l) wh il it ha gO L no ~ ma l 

graduaLe (s) in the Faculty of Education of this progra m . 

Genera lly, Lh is chapter described the statistical fac Ls of g nd r d is pa riL found 

in enrolmenL, academic dismissa l, academic perforill a n e a nd gra du a Li on of Lh 

regular degree stude nts of AAU and HU . It can be c ncaps ul aLcd Lh aL Lh 

statist ical reality of gender disparity in these four form (enro lm nL , di mi ssa l, 

performance a nd gradua tion) entirely behaves aga inst f ma le ud e nL In th 

universities under study. This is not main ly because of he la k in poli III 

favo r or fema les ' education as there is affirmative ac ti on polic im pl em ntcd for 

fema les' opportunity to join university education . Rath r it is b 'a us of 

culture in th e most aeneralized term. In most pa rts of Ethiopi a n h 
b 

Ways of life, in which patriarchy, differen tial gend e r soc i li zaLion a nd marriag 

are parts, h igh ly impedes females' equal publi c a Livit ics ( xampl I ducalion 

111 ge ncr;li and high e r education in particu la r) wiLh ma le .. Ssp c i'llly, at the 
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level of postgraduate studies it was ma rriag nd h r, Il r il 

respon s ibilities that obscure females ' equa l repr n t ti n wi h m 

on the qualitative data obtained during my fi Idwork ( 

can say that after getting graduated from their und 

s lu 

19 r du a 

osl 

n ' , 

SLU i s 

fema les prefer marriage to their opportuni ty to pursu 

ge ttin g ma rried, however, their proba bility to pursu p 

could be ve ry less. This is mainly becau se th ir hu ba nd 
au ld s h w liLl! ' or 

na willingn ess to encourage them for pos tgradua t tu d ies . Fo r II , /\ 1 

(2003) fo und, gender disparity in university education i th umul 

of socia -cultural constraints (such as marriage, r ligion, p t ri n ti - I 

gender socia lization) against females' opportunity to qu Ily in v Iv In 

education levels with males which the next chapter att mpl L tr t in l'li l. 



CHAPTER FIVE 

CAUSES OF GENDER DISPARITY IN UNIVER 
· SITY EDUCATION 

om f h 
In this pa rt of the study I have endeavored to explicat 

female students undergo and consequently lag b hind th ir m I 

in their university education. My analyses entail both my in~ rm 

lh t 

'1ft. 

my own re flection. The former let me know th s itu 
hro I h whi h 

studen ls , c hiefly females, came across in th ir du a li ona l Ii 

problem s a s students in the university. The la tt r sh d Ii I l 

i.e. my in formants' views about the Sources of gc nd r di p r il 

studen Ls in university education . Through the rout of 

argum cn ts my own reflection either repudia ted or m 

rela ted lite ra tures. It a lso made an attempt to eith r 

anthropological theories about the construction f 

conseque ntial socio-cultural role and status of fernal s in I u m n 

5 . 1. Deprived Academic Base of Female Students 

, n I th I r 

f ' I 

g th ' 

will 80m' 

d h 

Fema le students are usually deprived of their opportun ity to equ II a r i ipat ' 

in unive rs ity education with that of male students. They mi , th oPPorluniL 

to establis h eve ry indispensable academic base b a us of so me b'lS lin c 

constfCl inLs a ga inst their education. As to my informa nts, Lh e fund a m ' nLal 

constra ints with regard to female students' rela tively lower s La tu s in enr 1m nl 

and less s uccessful retention in university education as ompar d Lo that of 

males lie in th e ir pre-university academic background s. The factors a r quit 

complex a nd a re , a lmost entirely, externally imposed u p on r ma l against 

their successfu l prospects in educationa l life. Accordina to th i s ud , the se 

factors encompa ss the attitude of society (mainly rura l societ of Eth i pia) a nd 

its cu lture against females' education, household chores, the impa t of I rg 

family s ize , a nd peer influence among others . 

All the rCDs a nd interviews don e at the universities a ffi rm th a t majo ri L of lh ' 

stud ent s in th e universities were rura l in origin a nd a m 
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public schools that lack the necessary t h ' 
eac mg-I rnin 

other urba n based schools. They enumerated s m d I IV 
~ u nd i 

resources such as qualified and experi enced t 
h r , 

and read ing rooms and materia ls which a re la ' kin 

schools. 
in rur I 

bl t 'Hc hin g 

n ru f ' I I '} s 'c1 

Moreover, a lmost all rura l based schools in the country u 10 I I 

medium of interactions that, above all the a forem n tion d r 

female stud ents more. Although the aforesaid fa tor 

problems for both male and female students of su ch 

with female students reveal that some of the 

which beh ave in opposition to female students ' opportunity 

desirab le academic bases . These F'GDs disclose tha t th 
d 

h i 

d 

mm o 

m d . 

he 

Ie 
fema le students ' opportunity to establi sh th e neees a ry a mi bas ' so ll1'l I 

they cou ld equally compete with their male cou n terp rL In ny fi Id of s tud , I I 

any leve l o f education were embedded in th e so 10- u ltura l min 1-

se ttings in which they were socia lized. 

Fema le stud ents in the discussions cla im that th y we r produ f a hi I I 

conservat ive society d edicated to maintain its trad iti ns nd u, toms . 

Adversely, however, the current global trend s spec ia lly in du ti on I ss 

to lerate the kind of society and tradition in whi ch they w-re brought up . Th y 

learn mode rn education according to the modern stand a rd s t b d v lop d 

nation s though the country in which they live ha bitua lly d s ign a nd imp l m 

curricula r materia ls mainly based on "the reali ty of " th e life li ved b th e p 'o plc 

of th e country . To this end, the fema les in the d isc ussions cla im that th e have 

to some exte nt lived both the modern (a lien culture) a nd traditiona l wa s of lif 

in th eir educa tional career a nd thu s th ey a re "sa nd wiched" produ ts. I n Sel\ ' 

here th at a lthough the latte r kind of way of life (their background) in s i t h m 

to reta in females' subordination in a ll corners of life th former on ould not 

let them to tole rate . In other words, though modern education urg to bui ld 

. f I ra tion rega rdles of g nde r equally competent succeSSIve success u gene 

di scrimin a tio n the reality of the ways of life of th e so ty in h i h majo rit l of 
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Ethiopi a n female students were brought up do 

this . See n from the vantage point of modern so 
n r n 

i ty, 
and domes tic work re lated factors found in Our 0 i t 

to be soc io-culturally rooted impediments against ~ m 

academic pe rformance as a whole and their equa l r pr 

academic work with their male counterparts in s p cifi . 

For in stance, one m a le student in the ma le stud cn ts F D 

main ly Lh c inDue nce of religion a nd culture that cou ld 

n 

n 'on , t 0 

rn g' , r ligioJ 

n ', u 

II of 

ffi r d I h ell i L W ' l S 

rl ' 1 ' 

gender d isp a rity in university education . The sLud n t s ys lh L, in hi , 

western Gojjam , some proverbs rooted from religious on vi li on b 

of ma lc m e mbe rs of th e society so that they infring f m I " r i 

n n f LI c 

Li n L 

(1) .(>. £1,((':-)- (l)V~· 'i 

m I fo r Jbli . 

partic ipate in public ac tivities with males . Es pecia lly, th 

Orthodox re ligion, says the student, never a llow male ub rdin 

in the public a c tivities; and thus, the tradition goes tha t "n,-I: '; 

OJ,~ lno:' -" , lite rally, female for the household chor whil 

activities such a s court decisions . This is suppl men d b noth ' r prov 'r iJ 

which th e stu de nt battles a nd states that "(d- -(1 ;)--(1)':" (l(ln.e.· .f!.tI :"", lit r' lI , 

the wi se ac tio n m a d e by females should be acco mpli shed by m I ' . Thi s point 

fits Morgcm 's (1 996 , s ee page 23 of this paper) cla im . From lh c n rm Lion of thi s 

stud en L, it is pos s ibl e for m e to cla im th a t fe ma les ' wisc J"C 'ogn ili ons w r(' 

diach roni ca lly a nd sy n chronica lly needed to rema in in the domes Li a renas 

despite whatever wise they might be. Further, a s Morgan s ta t d , w m n ' 

curiosi ty is a da ngerous vice, it must be constra ined a nd di rec ted t th 

agendas of men in order to avoid generating evil. Tn som Eth iop ia n so i 1 

women we re be ing known a s h a ving no knowledge . For exa mpl e, a no th e r ma l 

student in the FGD who wa s from Oromiya na rrates the ideas found in hi s 

society abouL th e knowled ge of females, "Dubartiin dheertuu malee beektuu 

hinqabdu", w hi c h lite ra lly means a female ha s no kn owledgea bl e but ph si al 

I h '" " d crbs one m'l cas il understand engt . I· rom Lh ese c ulLura lly constructe prov . 

th . d hort of a uLonom to a comp li sh a t fema le s as m e mbers of socIety un ergo s 

. t n tJ'a l In th i high opi nion Import un t publi c a ctivi t ie s by using theIr own po ' . 
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they a lso dwell under re lentless subordination to ma l 

as Moore (1988) argues, gender is not simply a n ntir 

construct ion but the cumulative reSUlt of these lw ph 

upr . Th rt or , 

I or ' ul unl 

I 'cls l III line 
with the a bove narrations. The a bove na rrat l' on s s p 

htle ' 0 11 I 
match Moore's finding in the Marakwet of K nya who 

1m ~ , <1 1 s ' t, . 

children as they say that women are like childr n, th y p k for ' lh ' 

think. 

Moreover, male students in the discussion accord tha t th 

our rural society were and still a re not willing to e f m 

work such as court decisions and outsta nding a ad ml 

m m mb ' rs of 

up rior publi ' 

eloquently state that females, who a lready see thi s a som thin lh no ' lo 

be obeyed , uncritically recognize their inferior pos ition to m 
' X ~ I1 S ( 

of their natu ral capacity. This can be eviden t from th c ra mp' nl h ('l s<lyi ll gS ill 

the universities that m a le students get disa ppoin ted wh ncv r r ma l ~ slu lenl. ' 

shine ou t in academic performance. For example, one fern 

the in terview with h er says that most male student a r 

n [ d Iri n 1 

h d d i I j "11 () u: 

against females' superior academic work. She na rra tes that ma l s u , WI lly :-n , 

" ~,/$!..,;I · 0.+ ;rn{,\m~ t'I ~r? ~1/)!,,;1' (VI' rOl-rr'o'i' r';'9"IJCi, 0, ,e ', :1' 11 lfll(. ·()/J ·'! " I h ' v' 

also frequently observed that male students say such kind of na rration s 

whenever they were exceeded by female students in academi hi vcm n . 

Implic it in th is narration is that male studen ts a re extremely re lu La nl lo b 

subordinated to female stud ents in academic activit ies for th e wa s of life , or 

culture in a very genera lized term, they had a lready li ved d id n t bid c su h 

trend . 

The fema le student (see plate 9) who battles th e preceding na rration was rul 

'. . f She was scorin u 4.0 for [hr e except ion a l III her academIC per ormance. b 

consecutive semesters since the last academic year, just top of a ll th curr n 

d f HU But she was bein u di oura cd regUla r undergraduate degree stu ents 0 . 

by th e voi ces running against her from both fema le a nd ma l lud n l , 

h t ale studen ts who do nol wa nt to b especia lly the males . She n arrates tam 

defea ted by fe m a les in academic world inva ri ab ly ca ll her as tenquay, an 
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Amha ric te rm which literally means witchcra ft. Th m 

quite demoralizing terms that she was 

psychological pain in the university . I 

n In h r ilh su h 

gender as the way it has been recognized in Our so 

might have not been suffering from her academic u 

have bee n rece iving thc necessary hon or because of hi s r r 

(\ mille 

d , s h mi gh t 

m t 'r. Th is 
outstand ing female student furth er na rra tes, " unf'uV?~"P; ), '}/;,}f.' -/''',/~fn :r 

'li1 li'Jf. {/J'Jy:' 1-1I?":P ,e,,"~A" , litera lly, in stru ctor nd ud ~ n t s (' ,11 1 

me, 'she does like a male'. From this na rration, it i ibl t un ' rs till cI 
that m a les ' gender in our society is often assoc iat d with 

li p< w ' I" 

while that of females' is tra ditionally recognized in 

life not only in academic issues. From the na rr tion , S ' I I I : t () 

understand that our society, including the educat d , I Li ll unwilli g to 

forsake gender discrimination or to recognize gender qu Ii ty. 

Female students also suffer from the prac tices of m rri a In I ir s< ' i ' I . 

Marriage a nd the related practi ces incapacita te ~ ma l s tu d nl,' ~1 'n Ie Jnl (' 

developme nt in that pa ren ts were genera lly not in l d to inv , l in th e ir 

daugh te rs' education unlike that of their sons . Pema l s in the PC'rD s la s h thell 

their parents presume that whether ma rried or not th e so ns rry on th 

parents ' ge nealogy through direct inherita nce . Th e par nts a lso aSS UITl Lh'l l it 

is their sons not their daughters that would hold up them through n ssa 

financial , technical, material and moral support even being at a dis t nt pia 

from pa ren ts' home as government employees. Thus, fema l students w r a nd 

sti ll a rc no t perceived by their parents to back them with the necessary s up ort 

they trust Lo ge t from their sons. This is due to th fact th a l, th on l ' n I, 

parent s s uppose that in the long run fem a les wou ld in vita bly rema in u nd e r 

the subol-dination of their husba nd s' a nd hi s parents ' wi ll a t th cxp nsc 01 

stickin g on the ir own parents ' desire. Just as stated on page 32 of h is rYlp ' r , 

th '" . f' d ' r R e et a l (1 997) a nd Cen 1 ( I I). IS Slt. ua tlon a dmIts th e III mgs 0 os - . 
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Fema le students' academic base also gets incapa itat d 

cultura lly fabricated divisions of labor in Ou r so iet 
so of h ' SOCIO 

Ih 
views of my informants , [ can say that in 

most part . Lh iopi 'ln 
household laborious and unrecognizable chores (co ns id r 

fo li o Ing 

Lh ' 

consumers) are traditionally known as fema les' domain of l ivi 

hand , the non-household or the public activities (c r ator n In 

necessary awareness and life experiences of public i In h 

given individual) are recognized as males' doma in of a tivi 

with female students in the universities echoes that hou 

laborious i.e. time and energy consuming so that fema l 
Ie 

be responsible to disch a rge the duties are a lways prone t 

mental and time opportunity to study their lessons whil th 

educati on a l leve ls (pre-university education) unlike ma l s . 1\ 

numerical representation of female students in edu 

declined a s the level a nd complexity of education 

low ' r 

v ~ lh 

worse at th e level of university education. This is becaus ~ m d 

of the opportunity to develop the necessary academic bas Lo qu 

with m a les o n different pre-university education examination s. Thi s i, b a us 

females students spend 'their would be time for stud ' on umb rome 

domestic c h o res. 

As to th e s e FGDs, household activities such as cooking, ba k ing, winnowin g, 

fetching wa te r , sweeping floor , bringing fire wood, ma kin g fir , IclUn d ry, ma ki ng 

bed, ma ki ng cofl'ee and the like are extremely la borious a nd n v r a llo Lhe 

practition ers to s imulta neously carryout studying th e ir exc r ise boo k , L xL 

books, and to do home works , group works and ass ignme n ts. On r ma l 

student in th e FGDs contends that making coffee a lone is mo re tha n nough 10 

let fema les. re main in the lower education ladder in g n ra l a nd La a p ar 

insignifica nlly in university education in particular. This is beca u makin g 

coffee, forge t the other la borious household chores which a rc to s m x nl 

. . sumes con s idc ra bl , ud lim ' conSid ered as time and energy consummg, con 

f '.. .. , . " . f Ih e t ime of c l a rin g Clnci c lemin g or It need s Its own suf/l c lent time Just rom , 
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r . I .' 

processes up until the time when drinking th 

ha rdly possible for females to study textbooks or oth 

they carry out these domestic everyday jObs. In thi nn 
hile 

note th at a given male student (her brother) has the opp 

note books while waiting for and drinking the co f~ 

Li 

rluni 

m b ' nol 
respon s ib le to make and present the co ffee for Lh 

h us h a I d m m rs ' n cI 
neighbors for that matte r. 

It see ms indispensable to reiterate that whil e male Lud n ' d h' v th e 

opportun ity to develop the essential precondi tions ~ r 
u 

work in university education female students, on the con tr ry, d 

same ch a n ce. It is females not males that our society a nd it 

require to involve in the cumbersome household chor s u h 

prepa ration of daily meals, fetching wa ter a nd laundry, 011 Lin 

makin g fire and other domestic chores. For thi s reaso n th ' ir ud Lim t ) 

acqua int themselves with some necessary bases su ch s g d omm d of 

mathematical a nd language skills would havc bee n s p n L on d i, h rgll g 

house hold d uti es . This ca n be evident from th e informa tion obt in d from both 

male and female informa nts, especia lly in th e PGDs, whi h uth nti 'a t th a t 

the ma in constraints that negate female students to co pe up with ma l 

studen ts in university academic activities is their lack of the r quir d 

base that males did establish while they were in pre-universit ed ucation . Thi s 

was the time when females were busy packing numerous domestic hor s 

mainly beside their mothers in the household. To my cognizance, in this 

the co nsequence could be that male studen ts' opportuni ty to outnumb r a nd 

ou tperform fe m a le students in the university ed ucation is qu ite co ns id ra bl . 

Espec ia lly on a ca demic performance, deep und erstanding of co urse ma ri a ls 

and Icc ture no tes is a n unprecedented alterna tive. But th is fact un avo id ab l 

presu pposes a t least one important a nd fund a mental prerequisite i . . hav ing 

es . I . th t' I a nd langu age skil ls from th pr , sent la acad emic base In ma ema lea 

unive rs ity educational levels which were the a lready lost opportuni i ~ r 

felna l d . b 'emale s tudents w re 0 upi d e stu ents . This IS ecause l' 
ih 
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undertak ing tedious domestic labors and f 
requ nt r 

could h ave hampered their optimistic academic hop 

a resull , th ey get crippled to build the neces r 

manipul a te the necessary language and mathema li 

u , ' for m ' r i'lgC Ih 'll 

d m t' l ' II -b 'ing. As 

xp ri n ' vi J ro ls I 

I skill 

Female s tudents approached through FGDs and int rv } w m d i 

because of instructional language difficul ty fema l 

perform less than their male counterparts on 

Examin e-ll ions often require students at least to r 

rl ' in h<1 

r 

own words, phrases, sentences, paragraphs or a rgum enl in 'ng li s h 

The probie m in this respect got its ugly face becaus stud I IS, s 

to 

fro 
rura l arCc-1S , we re learning in English language as a m d ium of in ru I io n on l 

after lh e commenceme n t of their secondary ed ucat ion . Prior to h t, h w . rc 

learnin g in their respective loca l languages. 

According to the current education structure o[ lh F v ' rnm ' nl , 

second a ry education lasts only for four years, being rn in E:n Ii h 

langua ge as the national m edium of instruction . Bu t prima r li n, whi h 

is carri ed ou t in local languages in larger parts of the co un lr , la L for two fold 

of th e ti me [o r secondary edu cation . Of course, lh e cu rrcnt edu a li on s tru ' tur ' 

is 4 -4 -2 -2 (grades 1-4 a re the first cycle and 5-8 arc lh e sc ond e e l ' r 
prima ry cciucat ion , a nd gra des 9-10 are the fir st cyc le an 11 - 12 a r ' th 

second cycle of second ary education).But when we see from lhe van tag po in 

of the medium of instruction utilized in large r a reas of Ethiopia il is poss ibl 0 

desc ri be it as eight yea rs local language based primary educatio n a nd four 

years foreign language based secondary education . The point is th a t whi h 

tnstru ctiona l language is less commanded by students that th e might fa 

difficu lti e s in under standing course ma terials and perform th cir a adcmic \..\Iork 

I . h d ry stage of promotion in h ess than Lh e reqUIrement for eac an eve 

universi tv'? 

Intervi ews done with so m e university officers a nd in stru Lors open out thaI 

a whc)l e a nd fema le sludents ill Sf) 'Cific stud e I \ t S or early these few yea rs as 
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were observed that they face serious instruction I I n 
d i ffi nd examination quest' . 

respo Ions With und erst nd in Ins ru 
o 

' r ' 
compla ining that it IS mainly the fema le s tud nt h 

s wow r 
construct even their names properly just by us in g a ppropri ' t 

not Cl bl( to 

liz8 li c s 
and punc tuations. One female instructo r says th a t h h s 

difficul ties to read and understand the word s and sta t m n ts wriLL 

all fema le a nd some few male students in the fir s t yea r batch of th 
n b a lmos t 

of Plant Science in HU. Her examination question, as 
rl J t 

th 
studen ts to give arguments about some few essay qu e tion th LI ' 

largest percentage towards the final grade in the Cour e. h s 

prepanng essay questions which require critical a rgum nt for 

especia lly those who are originated from the current cduc ti on tru tur , '] 

problem not for the students as such but th e in stru tor p r S . Thi is b BU S ', 

she goes on to argue, majority of such stud ent w ' I" ' 

scruti n ized that they could not be able to constru t v -n a s in I r ad 

sentence but fill the gap required for answers s imply with mi 1- din a nd v n 

some tim es strange words with series of erase a fter e ra in F r in s ta n T , 

another female instructor narrates that they write "sine" in a n LL mpt to 

write "science". 

Conseque ntly, the university has been facing unpreceden t d acad mJ 

dismissal of students in general and female students in pa rti cula r S in th ' 

last fe w a cademic years. As the statistical a na lysis on academic di smi a l 

chapter 4 of th is study) reflects students academic dismissa l, espec ia lly th at of 

fema le stude nts, began to rise since the last three academic years wh i h was 

largely beca use of students' poor academic base in thc med ium of in slru ' li on 

used in Lh c un ive rsity. Unless they effecti ve ly un dersta nd wh a t th ey a LL nd 

during lec ture c lasses and read with unders tanding the ir cour e mate ri a ls nd 

examin a tion qu estions, they could hardly perform the different examin atio ns 

they were required to do in the university. 

HU . .' t t' ona l la nauage difficult a nd , whi ch h a s a lready recogmzed thiS ms ruc I b 

fc I necessary mathema tica l skill s, has d s ign d a nd rna e stude n t's lack of the 
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impleme n ted some indispensable strategies r r I 
lor I' m C slud ' n s 

considera bly high fem a le students' attrition ra te. It has ol 

ELIP exclusive ly for female students in the ' , 
unIverSIty a nd lh 

encouraging, as the investigation I have done through 

studen ts a nd interviews with Some relevant university offi 

prove. 

Family size, a lmost entirely a sociological issue, is a lso app -a r d 

a de tri me n tal factor a gainst female students' Opporlun i 

indispe nsable acade mi c base and so that they could nOl qu a il 

n 

o r 'du . , LI ' 

WI h r m' I ' 

lo 

'c mp t , wi lh 
their male coun terpa r ts . As the FGDs and interviews mad wilh )th f 'm ' I 

and ma le stud en ts reveal, the larger the family s ize is th I ss lh pp 

that fema le children in the family would get to success fu lly purs 

academic life. Ba sed on the information obtained from the our , I 
that th e atti tude of pa rents and society towards fema l s' du n i, q it 

discouraging and the situation becomes worse when th e num b r f hi ldr n il 

the fa mily gets larger a nd larger. This is because la rge fa mil S IZ pUls p r nls 

in the verge of looking for opportunity costs of investme n t in lh Ir hi ldr n 's 

educa ti on . As a result , fe m a le children, who a re often pre um ed 0 in evila bl 

leave t. hcir pa re nts th ro ugh ma rriage , get little or no enco uragc m nl lo p Irsu' 

educa ti on. Rose el a l. (1997 , see page on 34 of thi s pa per) have fou nd lh 

large family size was a ppeared to be detrimenta l to th e oppo rtunity of f ma l s 

to get ed ucated. I can cla im here that large family size can act as one of lh 

major factors whic h unpleasantly dwindles the quali ty and quant ity of r ma l 

studen ts in h ig h e r edu cation. It can diminish the qua n tity a nd qua lit of 

female student in hiah e r education in that it hinders them fro m succe sive l 
b 

and s ll ccessfu lly proceeding in the pre-university education sett ings. Un l s 

female stud e nts ' acad emic eminence appear in th e pre-uni ve rsi ty educational 

I Id II ' nvo lve in uni v r, it,'>' evel s j ust equally w ith m a les they wou no t equa y I 

ed I'n a ll acad em'lc matte rs. Thi s is bcca us it is Ucat io n w ith male stud e nts 

m ' I '. " " t -ducationa l leve ls whi h ou ld aln y thc lr SItu a tio n In the pre-uDlversl y e 

- '1 · , . ' . t ' 'n the uni ve rs it edu al ion . casl y de term in e fe m a le s tud ents hkely sltua Ion I 
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5.2 Gender-specific Problems of Female Students 

Another m a in factor th a t harms femal e student' opp rtu nit 
to (' u ' II 

compete with their male counterparts in uni v 't d . 
, erS I y u at lon IS g nd r it se lf. 

Becau se of the deeply rooted gender-spec ifi c ste rcoty p s xi s t d 
th 

univers iti es under study female studen ts 
wer perc iv d usu II 

academically weak and lacking the natural capacity to equa lly 

male students . Female students in their FGDs battl that om 

instructors make label that females never equ ally perform with , I 

mp with 

I n to 
outperform , male students in university education . Thi itua i n It. 

Houston 's (1996, see on page 24 of this paper) argume nt. Pema l tud nL In 

the discussion expressed their deepest distress a bout the injuriou 

arising from their gender socialization agains t th eir opportunit to r 

academic recogni tion with their male counterpa rts on acad mi ' p 

They a ired th e ir voice that male students were mos tly s n d in from 

"axerera", literally, short note or a piece of pa per which students u a s a 

folder of the gist points of their lecture and other releva n t notes. 

As to Fem a les' FGDs, the consequence is that male students oft n or goo 1 

grades , especially in m a thematical courses, with out being subj t d t 

scrutiny. This is because of their gender which has bee n neve r p r I V d in 

history a s inferior or weak in all circumstances of life not only in uni v rs it 

educati on. But female students, on the other ha nd, go through rec urrin g a nd 

ruthless in vestigations a bout the source of their in terest in g achi cv m n s 

especial ly in the examinations of mathematical a nd the rela ted co urse . Th s 

informa n ts say that both male students an d their ins tructor tire l 

inves ti gat e the sou rce of female students' interestin g academi c perform a n 

even \vhen th ey were known doing their best withou t a ny mea ns of ch a Lin g on 

examin ations. As to female students' FGDs at HU, for example, a given ~ m I 

student s cored the highest point on the first Chemistry test of th fi r t 

. . . (. 2006/07) a nd a aiven ma l semester of the first year in the unIversIty I.e . b 

. d th - lass to applaud ha nd for student accompan ied her. The mstructor force e c 

the ma l ~ student a lone and kept silent on the tu rn of the fema le top s or r. 
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I 
I 

This is because of her ge nder that the instru t h ' 
e or, w 0 I on f h pr d f 

our socicty and its culture that favors ma l . . 
es SUp -non 

perceived tha t she has by no means done by herse lf. Th pro 

there . I t became worse as the instructor and other mal 

investigate t h e source of her superior academic work in th 

Finally , it was concluded that she has cheated from two cl 

so that th e average le t h er succeeded the class as a whol Bu lh 

repeated on a nother examination in the same subj ect be in g s h 

under th oro u gh supervision by the same instructor. As a r SUI L th , 
made a bso lute remorse a bout his stereotype and begg -d for th 

studen t in q u estion . Fe male students in the group discu ss i n 

against such stereoty p es that instructors should not forget Lh 

' L. 

Lru h w 's 

L d 

In Lru to 

SIS 

X I L n f 
males bette r than fem a les and females worse than ma les w II In d ml ' 
performance . Their n a rra tion goes, "m/~ m~i.('; fh,y:·f 1,Cj n.;:I' n.';' n1'i,v.:r I,V'II'l ' 

ou9
u
U(, ·';'·{ UDII'};J :r f'tl 1H:ro'9n>, :: Based these F'GDs, I can ay Lh L fr m 1I 

vantage point o f the shattering and deep rooted soc io-cu lL Ira l 
I ' : 

again s t fcmo. les it m ay n ot be surprising for the in struc to r Lo pe r IV In hat 

way. 

Besides th e a bove treated factors which are a lmost exte rn a lly impos d r' -tors 

again st fema le s tudents ' fa te in educational life, th ere a re so me s If- inni L d 

feel of hope lessn e ss on the part of female students themselves in OppOSiLi n L 

their would be successful and competent academic activity. Both fema l a nd 

male students in t h e ir resp ec tive FGDs say that female stu den ts of the forgoi ng 

generations la id down some demoralizing proverbs agai n s t th e optim isLi 

opportuni t ies o f females in education . They created demora li zin g prov rbs 

against th eir pote ntia l a nd opportunity to equ a lly compe te with ma les in 

academ ic o.et iv iti e s wh ieh still linge r on mostly in rura l based pre-univ rsit 

ed . h t ""'7/ Om;' IJI'l ,e..nJ(' 11 ,(I,ml, .9" ', UcaLlon sett in gs . T h e saying goes t a "'. v . . 

litera lly , if I ra il to ge t a bachelor degree , I will not fa il to g t the hold r of 

baC helor d egree. 1 can pu t my own reflection here tha t thi s kin d of pr V rbs 

cou ld in j ' t " I'dea a bout hopelessness to succeed ; pr v rbs f u h c. ICo. C g lvlllg a n 
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a spiriL Clre indictors of self-inflicted acade . d 
filC epr -s in on h p 

students. Again, such kinds of proverbs not I . .. .. 
on y In sLill Inf non · 

students but also maintain their inability for s If I. . 
, e -rC la n c In ' 'ad ml work . In 

line wi Lh th is proverb, thus it is possible t h 
' 0 a rgue L L ~ m I Lu n s' 

opporLunistic time in their pre-university educational life Cou ld h v 

spent not on establishing essential academic base but on r 

ways of asce rtaining their reliance on academica lly succes [ul m 
n 

s Lud n 

n 

5.3 Sexual Harassment 

The connoLations and denotations behind sexua l ha r 
s m n p rh a p 

more or elusive. Nonetheless, r relied on FAWE's defini t ion ( 
f thi s 

paper) or sexual harassment to present it as a fac tor for g nei r ISp ril in 

universiLy ed ucation. It is this factor, besides Lh e a ffirm I V " ' Li n p )I i ' in 

use fo r females' opportunity to join univers ity duc tion, whi h hi hi 

contrib uLes to the larger academic dismissal of female stud nt fr m univ r ' i 

study. Sexual harassment as a factor is quite a n emb dd ed fa t r n 

mainly th e exclusive problem of female students in univer it)' edu a Li on . Thi s 

is beeCluse both undergraduate and postgraduate fema l stud n in th -ir 

respective FGDs asserted that male students a re never request d for s xu 

purpose ci th e r by their male instructors or their male pee rs . Pema l s tud -n t 

on the other hand, were being requested which cou ld thus as il I ads th m L 

get an " 1<''' fo r not reciprocating the romantic requ ests . Of cou rs , . xual 

harassme nt o f female students In the universiti es und er s tud w' s 

underpinn ed by so many factors . This mainly includes pee r pre su r , 

pornography, a nd sexually arousing expressions and emotions. 

Peer pressure is one of the sources of sexual harassment of fema l s tud ents. 

This is in a sense that special relationship between "fresh" fema le a nd nl or 

male students was often built for sexual advance in the uni vers ity. It IS th 

incoming female students who were being 'deceived' easi ly especia l I b th 

prospective graduates and those who have outs tand ing academi record nd 

inVo lve in unnecessary sexual contact with them . As far as HU is co ne rn 'd 
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the area called "rI'? -/~&-", an Amharic term which literal ly m 

serves as a suitable scene for making can t' 
n h p s h ' re, 

versa Ions c nt r 
sexual advances . In reality, one can hardly find sheep a t th a r 

which is rather almost the middle ground of th 

accommoda tion or dormitory. The university has separa t pa 

breeding a nd research just on its main campus at th e southw s t rr 

space for students' dormitory but this has nothing to do with th 

rd of 

f ufI"l ' /'/. .", 

tud nls' 

r it. s h ' p 

sid (f th e 

"fI'? -h~ · ". Male students were simply calling the a rea a "W7 "'(,..", to 

that it is a swarming sphere of female students . 
n te 

I have obse rved that the area, locally named " fI'? ·hi·" , is locat d ju II fr n l or 

the ga teway of femal e students' dormitory on the Ha ramay a mpu, I ' I ng 

inva ria bly infested with paired students of opposite sex. ft m tim , ct : 

overcrowded every time from early in the evening up until la t in th nl h l. At 

this place, the main activities carried out were conversation ni h ' 

subject of sexual advances though academic Issues 

Consequently , the place serves as an importa nt a nd opportuni , ti c sit e o( 

exchangin g sexual fee lings between males a nd females , the ultim a t · do m of 

which is , for the most part, detrimental to fema les. I have a lso obs rv d th t ill 

case of AAU it is the area found at the womb of the Sidist Kilo campu s, whi ' h 

students ca ll as "kissing poor' but originally called as swimming pool, whi ' h 

mainly serves for sexual entertainments between students of oppos ite sex. 

I can elucidate the results of the FGDs and interviews made with tud nts, 

instructors a s well as officers on the Haramaya campus that it was chi n to 

those first year females tha t the university envi ronment in ge nera l a nd th e 

soc io-cultura l interactions made at " fI'? -1'11' '', in particular a ppea red t be 

harsh ,lncl lr(l umatic. It is at the moment they come to join th e uni vc r it helt 

re I . I I tely l'n a new soc io-cultura l world as it I' rna c s lud e n ts begi n to lIlVO ve comp e ' 

. h ' . 'd f th trict rules a nd man a aem n t IS t elr flrSl t ime when th ey start to get n 0 e s b 

f h . h the environment as in ur ' o t e fam ily fro m where they evolved. T ey sense 

. d h ny more famil pro t tion in an awful for their sexua l sa fety for they ave no a 

84 



the universi ly. Thus, they are vulnerable to . k f 
ns s 0 pr gn I 

HIVjAIDS because of sexual harassment B'd ' . 
' . eSI es, It I th 

(mostly la le pu berty and early adulthood) which expos s lh 

sexual advance. In these stages of life, their feeling for xu I v 

its apogee so that they accept no advice and fear no hazard 
w II. 

li g 

h 

id n 
Male sludents' FGDs made it explicit that few female stud nt m y d 

to involve in sexual venture but never endure to the end . P r 

student in this FGDs puts his narration which reads, "/IItu '?n. 

f'
l1

'UIA '17C itl'l ", literally, there is saying on the campus th l he m y wi h l n 

requesls for sexual bet only for a semester. As to my inf rm n 

category, fema le stu d e nts hardly bear their determin ation f nOl 

undesirable sexu a l act with male students or ma le in stru to rs in th 

to the end ill their unive rsity study. This is because th ey w rc 

III lh i s 

d n 

they s lowly come in to terms with the person in n -d [ xu I 

reciprocation . The FGDs also reveal that if a given [ema! tud nl trul 

identifi ed th a t she is a highly determined person to involv only in 

issues bUl not in any sexual issues in the university, sh 

some demora liz in g and pejorative names and will easi ly be contr II d fl 'r 

sufferin g from series of nick-naming and hea r sayings. Por examp l ,sh I. 

call ed as " I'.e·/},;· °7C,FYU> , literally to mean Saint Ma ry; " i'i9uP'~", lilcra ll to 

mean a st.u de nt wh o reciles; a nd "Mobil", literally to mean a s tuden t who r d 

for 24 hours JU Sl as Mobil companies used to say tha l lhey give 24 hours 

se rvice. III line w ith the a bove narrations thus sexual hara ssment of ~ ma l 

stUdenls Wh ile they were pursuing university study is the resull of p r 

interactions. Peer interactions in the universities under study fo cus not on I on 

academic is sue s but emotions and expressions of sexua l ori entation that pull 

female stu de nts toward s unnecessary sexual activity. 

F'GDs made 'vvith bo th female and male students furth er cla rify that though lh 

Interaction of most femal e students with ma le studen ts as w II as mal 

In strll t s·ecms unravorable tC) prepare them for sue , ful C .()rs some times.' _ I. 

acadern ic work; it is the nalure of their self-determin a lion whi ch ma pro okc 
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the opposite sex against them for sexual adv Th ' . . 
ance. e dIscu ssIon dl h 

female students who were serious and self-
respected wer ha rdl ~ r 

sexual venture by any males: instructors stude t d . 
, n s, gu a r ,t hnl nd 

the like in the university. Thus as to this d' . h 
' ISCUSslon , t e mo t pr mi In 

option to redress or evade female students' academic defi cienci th t m 

arise due to sexual harassment is female students' strong and nuin 

determina tion rendered to their academic purposes. But it is on ly in r r 
S 

that fema le students opt to adhere to this kind of promising behavior. 0, inl r 

personal interaction can easily lead female students to involve in und ir bl 
sexua l act being in university study. 

Once they get involved in unnecessary sexual gamble probl m m r 

opposite to their academic well-being. The problems a r t rribl 
nd 

unnoticeable mental frustrations which get manifested as th y b gan t w rr 

about risks of pregnancy, the genuineness of the "love" in ques tion , ri k r 

HIV / AIDS and the like problems. At this juncture, it seems crucia l to in v k 

Matthews et a 1. (2000) that performance is large ly a ffected by th ont xt i 

which th e performer is situated. Besides ca pac ity and willingne s of Lh ' 

perform er, th e opportunity she/he has either impedes or enhances th u s 

of performance. 

I can reflec t, the source of female students' sexual ha rassment is rea lly quit 

ambiguous . But, to my cognizance, it is the condition that female stud nl 

crea te whi ch may disclose them to sexual harassment. Of course, the power of 

sexual hara ssme nt of female students could be sourced from the dife rentia l 

gender soeia liza tion which also impedes their academic performance. Pema l 

students were not we ll socialized both for withstanding sexua l ha rassment a nd 

good academ ic activi ty. It is good to note gender socia liza tion here beca us 

rema lc s tud e nts were mostly ha rassed (which impedes their academic work) 

not Simply a s a result of their natural position, having the opposite ex to 

m I · d ' c]' I guess is common for a es. Sex IS a natural phenomenon (an Its lee mg, , 

both sexes) but it is females who were being sexua lly ha rassed by ma l bUl 

not th ampus for that ma lle males by females in bushes and under trees on e c 
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Had females' gender been recognized SUper' t h 
J lor 0 t at of m I h 

wou ld have been true , Indeed, had males' and ~ I ' 
ema es g nd r h v 

status, there would have been no imbalance of po h 
wer so t a t b 

recognized each other at least on similar socio-cultural statu , 

Female students in their FGDs at HU reveal that fema le s ud 

harassed in some bushes and under trees on the campu b in 

senior male students, The 'cheating' was quite subtle tha t m 

m , 
'deceive' fem a les saying that they were in genuine po ition to 

However, th e ir relationship Soon forsakes after two or thr round s r 
contact. 

xu I 

FOD mad e with postgraduate female students also r vea l th t th 

proportion of fe male students mostly compete as a "major a r " ~r b nd 

as a "minor a rea " for their formal study in their respective d 

university , Males, on the other hand, compete only for educationa l u In 

their respective d epartments. To this end, the females bump in to unn 

tension to p osse s a variety of "cosmetics" so that they k -ep th m Iv s 

attractive a s pos s ible, They need money to buy cosmetics whi h I ad th m to 

unnecessa ri ly a pproach male students whose parents wer pr um d t b 

rich just by rec i p rocating them with sexual gratification , To reach thi 

they pass throu gh different mechanisms which consume their s tud tim an I 

overburd en s u n s tudied course materials on them, So, their la rge r acad ml 

dismissal is not so methin g miraculous in this sense, 

Besides cosmetics it is some fashionable wearing styles which the mo tI , 

wear tha t expose females for sexual harassment. Both female a nd m I 

students ' FGD s reveal that "modern" and fashionable outfits more attrac t 

females' a tte nti on tha n that of males , This forces female students to b out of 

the acceptab le n orm of' university life which in turn exposes them to s xua l 

harassmen t , Th is can bc understood from some clothes most fema le tud n s 

I "All Things Ar wear spec ia lly 'l -s hirts ' th at bea r statements, for examp e, 

Pas 'bl " ll'ke, Such kl'nd of clothes put them within h S I e, "Kiss Me" and the 

t h ' sity's communi t in hi h arget of sexua lly a roused m a le member of t e un lve r 
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i 

I 

they a re pa rts perhaps regardless of their own 
willingn 

started a nd the female of such clothe becomes 
aWar th t 

hunted murmurs and backbiting bega n to in t r h 
. erl ere er s tud Gr' d II 

n hun 

may come into terms with the man in need of he r I 
r lor sexua purpo ' nd w uld 

be sex ua lly exploited. This perhaps could badly I d t. . 
ea 0 Int rruptlon f h r 

study which could in turn easily lead to her academic dismi I. 

Hunting female students for sexual purpose could get trigg r d, f 

on ly beca use of their external appearance. There cou ld be fr qu 
ur , n l 

in wh ich female students come under the target of their mal 

sexual purpose. For example, female students who have activ 
nm 

the class often suffer from risks of sexual harassment in 'their' un iv r it 
r 

of such risks even compels female students not to parti ip t 

unl ike ma les. Consequently, it IS males not fema les who p r i Ip II 

class room d iscussions; though instructors were being se n bu a lw s 

rushing to finis h the vast courses within the time limit stipu lat d by 'th ir ' 

university le t a lon e to have sufficient time for class discussions . 

Even when they get the opportunity fema les do not ask a nd an w r th u h 

they kn ow perhaps because of shyness or fear of teasing agai nst th m wh n 

they may make errors . Female students in the FGDs exposed th ir vi ws b u 

the Sources of their absence from class discussions that the matter is no ' nl 

fear of tea sin a at because of some verbal valuations (such as po li te wa of b 

speak in g) but a lso because of fear of sexual harassment. They say tha t th 

knew the sto ry o f female students who actively participate in th e clas tha t 

the ir fin a l fa te was getting hunted for sexual purpose by both ma le students 

and male in s truc tors. 

Instructors a rc re lative ly powerful to easily ha rass female students . As to th 

F'GD I d" I students, in structors sometim s mad e with both rna e a n lema e 

Unjustifiably give an "F" for beautiful and academically outstanding C mal 

t . 1 tTcation by such kind of s Udents , if they were not reciproca ted V18 sexua gra I I 

~ bb d that a given ma th mati s emale students. FGD with fema le students so e 
. . nan " F" for n Instructor at HU based on his own abusive authOri ty, has give , 
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very cl eve r female student in the fi rst semest f h 
er 0 t e la t 

gave he r simply because of her refutation of hi xu I 
ml r. II . 

accompa ni ed her in the second semester of the 
same year and h 

same lhing which consequently led her to acade . d ' . 
mlC Isml a l. 

r qu 

r p a d 

H 
her a n "P" in the second semester, of Course, not by hi 

au thority; ins tead it was because of the fact tha t she was una bl 
wn ompl 

afterwa rd s . As the instructor accompanied her in the second m r 

she underscored that he would give her an "F" again, thu s, los t th h 

to d 

her besl in the coursc . She has even und ergone qu it 
S rJ ou 

pe rplexities . As a result , she performed poorly in other Cou r 

h r b 

n 

" 
h 

contrary to th e above occasion, there are "indolen t" f ma l lud n wh 

undeservedly get an "A" by reciprocating sexua l request comin from lh ir 

instructor. Th is is bad because it negatively a ffec ts s tud ent' outl ok in 1 

the u niversity's good governance, jeopardizes the s ta tu of m 

determin ed fe male students in the university, a nd imp des the pr 

employers' fruits to be gained from them. 

Pos tgraduale fe male students of HU in their FGD reverberate tha 

pe rtaini ng to fe m a le students' sexual respect resembles th atmosph r h 

creatc in lhe unive rsity They breathed, "If wc create a des irab le a lmo, ph r ' 

that matches the university 's code of conduc t (see Append ix 5), w ha rdly ra . 

sexua l hamssmenL" Thus, it is not the atmosph ere th at males create a a in 1 

females which leads to the infringement of their sexu a l righ t bu t th 

circumstances t h ey crea te in their general relationship with both female and 

males; females because if they know that a given female studen t is serious and 

de termin ed, they disseminate such her stand so tha t she wou ld earn 

interes lin g repu ta tion. This is not to mean that the males a re entirely generou 

towards female students . Fem a les' FGDs at HU , for example, reveal that ma l 

stUden ls always early in th e night, try to stack th em by s ta ndin g on lhe slr 

n 

I ' d ' l all d that leads to th c m ajor libra ry from the gatcway of fema es orm) ory 

"fl'? " "W d " Bu t fema le tudents sa h~ .. . Unfortunately, th ey opt to use ar a . , 

"WarclCl" is not s uitabl e for study because fema les masticate a nd r 
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I 

I 

telephone ca lls by sitting in the library ("Wa d ") fI r . 

r a . vvarda IS th na m tud n 
gave to th e exclusively fe maJe students' library C d 

oun on Haramay , m u .. 

5.4 The Paradox of Affirmative Action in U""t " 
nlVerSl y EducatIOn 

As viewed from th e data obtained through intervi ews with ud n 

instruclors a s well as th e FGDs made as a whole th ffi . 
') nel 

, e a lfmatlV 
implemented to promote female students' higher education statu In 

last few yea rs was happened to be advantageous for male 

university cd cation . But, the assumption of the enforcers of th 

that it woul J level femaJe students with male students in higher 

the world of t~mployment. Adversely, however, female students w r 

let eve n a C8 emically weak male students go on in th 
to 

appea ring i· the high esL attrition rates by themse lves . Thi s is b . us m'lle 

students w(.' C:~ required to enter university educa tion by scoring 10 I ' nd ov(' 

in the 1995 .C . EHEECE and 201 and above in the EH EECE or th 

years (since 1996 E .C.) . Females, on the other ha nd, were r qu ir d t n I 

univers ity e "~ lcation even with free promotion after completing grad 12. Th ' 

problem app.': rs wh en university examinations require both fema l a nd ma l 

studen ts to , qually compete for the tests, quizzes, assignments, group proj Ls 

and fin a l ex,.winations . 

Female stud ': il ts face biLLer academic challenge on different student evalu Li on 

strategies ir, : he univer sity as they were required to compete with th e "highl 

filtered" mal . 3tudents just without having any differentia l treatment the a me 

wi th , i.e . a IT; . m a tive act ion . Relatively speaking, the males were highl sel t d 

ones as Lh e .. -:: in imum requirement of their EHEECE mark to join a univ rs iL 

should not b~ less than 201. But the two universities under study were g nd r 

blind in gr ' d ing systems of students' academic performance. On e ~ ma l 

in t . . . d h l'versities were utilizing a l s ruetor dunna the In tervlew note t at our un b 

based gradi ng system on students' academic performance and th ere i n 

affirma tive a c tion on grades. This implies that those fema le stud n ts v ho 

whe re c,'nrc)ll ed I' ll . . d t ' der the cover of a ffirma tive ac tion g' l university e u ca IOn un 
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uncovered a nd become vulnerable to academl'c d ' . I 
Ismlssa oft n a ft r a 

stay in their first year. Female students who com 'th ff' . 
e WI a lrma tlV 

not only seen as sources of the rise in the ad ' d ' . 
ca ernie Isml a l f 

m 

n w r 

students but they also appear to save male students from aeademi d i 
I. 

This is because the scale based grading system of stud nt ' 

performance allow the evaluators to put students within the ra ng of "A"," ", 

"e", "0", an d "F" grades in accordance with their score from th high s t p in l 

to the lowes t respectively. Consequently, instructors in the intervi w s 

the ran ge of "0" and "F" is frequently embraced by fema le stud nt . 

I V . 
University instructors at HU in their interview urge that the curr nt a ffirm 

action should be reworked. Unless and otherwise, they say, mo t ~ m 

merely come a nd immediately get dismissed and never return to th ir p r n l 

because of fea r of shame and lack of money. As a result, th ey s imply r m in in 

hotels, res taurants, some beauty salons (example, see plate 11) in B t , H r r, 

Dire Oawa a nd Haramaya towns, and even in some instructors' hous s n h 

campus as daily laborers. In this regard, they are highly pron to ri r 

contracting d iseases such as HIV / AIDS besides fac ing hopele s n s b 

their futu re life . 

As to my infor m a nts , to evade the problem of the current a ffirm ative ac Li n In 

univers ity ed u ca tion a considerable effort would be needed . This could p 

entail em powering fem a le students' academic base in the lower grades or 

letting th e cu r re nt affirmative action persist along with them up un til Lh ir 

sUccessful gra duation from university. This means that the affirmative a ion 

in use ou gh t to be applied on grading systems. In this spirit, female stud n t 

with in th e ran ge of a "8", as to the normal scale, could easily earn an "A" a nd 

the like. Of course, there was a debate about the qua lity of degree to b h Id 

th . ' . I d f ., a les for the sa me kin d or . rough d tl fcre ntlal m a rks for ma es an Jem 

examin at. ion in favor of female students which was bubbled over in th e F IDs 

. h . . h . 't offi cers a t HU. Uni ver i Wit fema le stude nts and interViews Wit UDlverSI y 

ff' . f compla ins often coming fr m o leers say th a t lhey have been suffenng rom 

So me acade mica lly marvelous female students . 
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The unive rs ity office rs say that few academ ' II 
Ica y marv lous f m I 

ls compl Cl in Ch a t th e diffe re ntia l treatments given f f I 
or ema es on ac d mi m' Ll rs 

in the unive rs ity we re entirely unnecessary The . . h 
. unIvers Ity as b n pr idin g 

free tutoria l a nd English La nguage Improvement Program (ELl P) 
r V I 

exclusive ly for femal e s tudents to level them with males in th ir 

performa n ce. But the c lever female students 'say, "Why, on a rth , 
u 

prepare such special progra ms for us? Do you mean tha t we ar inr ri 

males?" From s uch kind of attitude it is possible to recogniz th 

studen ts with importa nt academic base never welcome any dirf r n i l 

treatmen t , su ch a s affi rma tive action, given for them, for th ey actu II q I l ' 

themselves with th eir m a le counterpa rts in academic activiti I h, v( 

crosschecked thi s s itu a t io n in the FGDs with female studen t that iL is nl i 

rare cascs that qui te few clever fema le students unwelcome th 

treatmen t such as a ffi rm a tive action in favor of fema les ' educ ti n . I a i, ( 

believe that there should be effective differential treatmen t for femal- lud 

in education in gen e ral a nd in HE in particular a t least un til there wil l b ra ir 

represe n tation of m a les a nd fema les in academic issu es. I believ 

because fe males were a nd still a re victims of history a nd som 

practices like the ways of division of labor in the domestic arenas. 

ull Ir I 

As to male s tudents in th eir FGD, th e a ffirma tive action policy in u se in ravor r 

fema les' ed ucat ion is a policy wh ich lacks "head" and "leg", as onc ma l ' 

studen t in FGO n a rrates, "imaammatichi mataa fi mii la hinqabu". Th i, 

FGD rema rks that th e policy ha s been implemented quite the wrong wa 

because it simply a ppears on the EGSECE result a t grade 10 and the EH EE • 

reSUlt at gra de 12. It h as ign ored the place where females need it ind eed, lhal 

IS, especial ly t h e prim ary educational levels and grading sys t m In 

univers ities . Both m a le a nd female students in their FGDs say that f ma l 

have no th is much a mplified s hortage of time to study their lessons in th po t-

Prim d Thl's l'S because, they note, fema les fo ll ow h Ir ary e ucatio n a l levels. 

d schools rrom lh Ir second ary educa t ion m ostly being a t fa r away secon ary 

Pa them from la boriou s household ' hor s . re nts, wh ic h fo rtuna Le ly pro tect 
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Thus, they can effectively use their study time equally with male a t thi I v I. 

But they ca n hardly use it, unlike that of mal h 'l h 
es, w l e t ey wer m 

education so there should be relevant interventl'o t ' f ' 
n s artmg rom thl f 

females' education which should advance along w'th th ' 
I em up until h Ir 

successful gra duation from university study rather than only on th r su lL 0 

the nationa l examinations of grades 10 and 12, Unless a nd oth rwl 

current kin d o f policy intervention could not stop the considera bl 

studen ts ' a cad e mic dismissal from universities, 

, th 

~ m I 

As to one m a le student in FGD, the affirmative action in u se has got th lor 

of a comma (, ) in punctuation rules in English grammar. "A comma (,) h 

killed a pe rson ", says the student. It was because of an inappropriat u f 

the comma (, ) in a prescribed statement which reads "kill him not liv hi m", , 

The prescribed rule was misled by the improper usage of th e comma (,) in I h ' 

statement tha t was applied negating the above required sta tement I' din "kil l 

him , not live him", Similarly, says the student, the affirma tive a tion p 

enforced for females ' opportunity to join university education is portr m th 

story of th e ina pp ropriately inse rted comma (,) in that the enfo rcem nl of lh ' 

policy la cked "head" and "leg" , As to the FGDs done with ma le a nd r mal ' 

students , th e a ffirmative action should be inserted in fema les' educa ion j u l 

starting from th e lower grades and should accompany them until th Ir 

Successful gra d u a tion from university studies, If this may not be possibl , 

the studen ts, males should equally participate in the laborious domestic chor s 

with their s iste rs so that they could use their study time proportiona ll a nd 

could no t deve lo p unbalanced academic base, If one of these two option 

amena ble , nume rous female students may not be dismissed from univ r il 

education, 

But, today , fe m a le stud en ts suffer sour life systems after dismi ssa l be a u 

they a re re i uc ta n t to re turn to pa rents ' home and remain in towns a nd u rban 

, t' da ily ac tivities to u ta in centers nearby to unive rsity doing qUIte trauma Ie 

the' l'r r, bl t 'sks of unwanted pI' ana n Ir lie , I h ey a re not only vulnera eon 

f f 'ly and rela tive pr t li n Contrac tin g di sea ses like HIV / AIDS and lose a ami 
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but also g rea t lose of what the country expects ~ d ' 
or eSlrab le so i I, 'on ml 

culturul un ci political developments. Thus the I' h 
' po ICy s ould b a r "h ' d' nd 

"leg" so th a L female students would have the nece d ' 
ssary aca eml 

meticulous empowerment starting from the inception of their c d mi li ~ 
which would in turn helps them to successfUlly graduate from th ir un iv 

education . Unless it bears both "head" and "leg" the policy of a ffirm tiv 

for females' education ends in tragedy. This is because female stud nt with 

poor acad c mic base are hardly expected to equally compete with mid 

academic ba se and even with those who were "highly filtered" by th 

to enter un iversity education. So, the poin t raised in the a na logy of th 

comma I S (0 im ply the current policy of affirmative action in favor of ~ m 

educa ti on th a t it should be appropriately in serted for th forth 'omin 

educa tio n system, if rcducing the existing gender dispa rity In miv r it 

education wo uld be a policy agenda. 

It is the m a le and female students with relatively better academic w rk nd 

their own lower academic achievement as well which usually lead to I r r 

number of fem a le students', mainly affirmative action origin, dismi ss I r th r 

than inst ructors and any sort of examinations they prepa re for a nd adm ini st r 

to their students . Hence, their background needs empowerment and th 

affirm a tive act ion n eed not display undeserved gap as su ch the way it ha b n 

utilized, If l he required promotion mark for university ed uca tion for mal 

students is 200 , it nced not exceed the females ' by more than 10 marks, or th 

gap needs to be a s c lose as possible . Unless and otherwise, though th ere w r 

occasion s wh en some students with very lower marks succeed 

edUcation , the la rger the gap in marks for university entry between males a nd 

females th e la rge r the number of dismissed female students [rom univer i 

only after a sem es te r stay would be . 
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5.5 Case Studies 

This part presents some important lessons about the 
cIrcum L n f h 

challenges a nd opportunities females face in their education I lif ' . Th d 

were gathered from three academically vigorous female studen ts from diff r n 

disciplines in Haramaya University, which I have got 0pportuni sLi ' II 

first was from the depa rtment of Afan Oromo who ranked nd 

preceded by on e male (3 .78 scorer) from 143 students grad laL d in h 

discipline 111 2005/06. The second student was from the d p rlm 11 f 

Economics leading the second year female students of the dep rtm n 

evolved from Bethel Evangelical Secondary School in Oembi Doll . Th hird 

student was truly exceptional for she was leading not only th 

students , Biology, but a lso the university students as a whol 

was consec u tively scoring 4.0 (the "topest" score in the univ In 

system) fo r the hitherto three semesters, i.e. until the fi eldwork p ' rio I f m 

study at the u niversity. I h ave presented her academic life assuming lh L m 

lessons might be gai n ed from her educational life, or from h rU in 

biography . 

Case One: Fam 

Fam was born from economically subsistent parents in 1978 E.C a nd en t r d 

grade 1 at 8 . She was an Orthodox Christian having her parents s till aliv . h 

completed gra d e 12 in 1995 E.C and joined Haramaya Univers ity in Afa n 

Oromo. She dropped no a ny grade but jumped grade 3 because of h r 

outstanding acad e m ic work. Thus, she learned grade 4 in 1987 E. 

should have been th e n orma l academic year for her grade 3 studies. 

which 

Sh h . (1 8) b t elin a 12 kilomeLers da il e as completed h e r primary educatIOn - y rav b . 

because sh e wa s li vin g with he r parents in rural area of north ern Ars i zon 

h' h . f th nearby Pi mar choo l. w IC IS far away that a mount of kilometers rom e 

Sh . ) b t elina 15 kms w kl t e completed h er secondary educatIOn (9-12 y rav b 

and from Huruta town. Her parents were illiterate and fa rmers . h wa h 
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only fema le student from th e four children of the family who a ll h v 

opporluni ty of education thou gh it was only she h . 
w 0 was ou tstandln 

In her prima ry education , she used to stUdy only in the nigh t tim fr m 2 : 

8:00 local time because the d ay time after or before school was impo 

used for th e p urpose of s tudy a s she was required to help her par 

the household works a nd a t the farm site . For these reasons, she us d to tud 

late in th e nigh t. She n a rra tes that studying in the day tim . I d l 

punishment for which r u sed to study in the night. Guyyaa qO'achuun yakka, 

sababa hojii baay'een jiruuf. Kanaafan halkan qo'adha; haati kiyya yeroo 

hundumaa hirribaa garagltee otoon taa'ee qO'achaa jiruu na argitee 

"Maaloo adaraa hintala koo ka'ii rafi na jalaa miidhamta!" naan jetti. 

Having slep t at 8:00 she wa kes up a t 12:00 loca l time early in the mornin 

prepa re akaayii (roa s t) a s h er breakfast and go to school a nd on r l rn 

directly go not to h om e bu t fa rm site . She had genuine determ in li n 

succeed in her every academic work and in grade 5 and 6 her teach r w r 

using he r notes fo r teachi ng their da ily lessons because she takes th n 

careful ly an d a h ead of h er teachers. 

While in secon d a ry edu cat ion she u sed to s tudy against shift, a fte r or bcfor 

school, a nd ge t a s leep at 2 :00 local time in the night and wake up a t 8:00 10 I 

time late a [te r mi d nigh t to s tudy a nd directly go to "Church" early in th 

morni ng to pray for certa in tim e and pass directly to school. She scored 2.2 in 

EGSECE and 176 in E HEECE while the minimum pass mark even for ma l 

was 1 () 1 in EHEECE. 

Th . 1 tory as rumors ru n again t h r e un ivers ity entry h as initia lly unwe come s 
• (C r,> )) ~ th' . ' . . . I d ost in structo rs glvc a n r r at unlVe rs lly ed u ca t ion I S h ighly camp ex a n m 

fem I of rema les w() uld get di s mi ssed an i . a cs a ne! thus la rge number l' _ 
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semester stay In the university. She felt nothing as sh 

determination a nd confidence to successfully do her study. 
h d r n 

Although Lh e condition of dormitory accommodatl' . I ' 
. on IS re a tlv I od r r 

female stud ents (maximum of 6 students per dormitory ) h 
room , grumbl 

that the m ajority of fema le students do not properly use their dormiLor C r 

effective study . 

She joined the field of study, Afan Oromo, based on her intere t nd 

3.8,3.7, 4 .0 , 3. 6 and 3.7 respectively from the first semester of th fir 

up until the second semeste r of the third year or the last year of h r un iv 

study with a CGPA of 3 .76, which triggered the department to us 

instructor rem a ining th ere . Sh e has achieved this great distin cti on b 

r 

n 

the fa ct Lh a t s h e has "d iges ted" well her study as she narra t s "Nyaadheen 

keessa darbe jechuu nan danda'a!" So, she says, what hind r 

equally com pete with m a les is not lack of the potential but I ck f If-

confidence a n d d e te rmin a t ion to vigorously do their academic work. up m" 

that fema le stud ents was te the ir time on unnecessary and non-acad mic t Ik 

and discu ss ion s suc h as nicknaming clever female studen ts as "chekay, 

shemdaj , mobil , e tc . ver ba l violence of different sorts. 

Challenges s h e cam e a c ross include shortage of money to buy stationa r nd 

reading ma ter ia ls both in her pre-university and university stud , fath r ' 

pressure to marry h e r to somebody while in she was in grade 5. Bu t until grad 

8 her uncle a nd hi s son s who were government employers saved her from th a t 

1m , . h . d s 6 and 7 she attend d h r prompt u early m a rnage . While s e was In gra e 

t db' . . d th f ce of the pa rents gard n s u Y y hIdm g her exe rcise books un er e en 

b I Briefly cha llenaes \,ve r ecausc her pa ren t has already blocked her to earn . , b 

h t he was ab le to join h r enormou s a nd h e r determination was so great t a s 

best Wish es , Bachelor Degree a nd becoming university instructor in r n 

Oromo . 
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Case Two: Raj 

Raj· was born in 1978 E.C in Nekemte town in E t W II 
as a aga from du 

parents (both her mother and father are Bachelor degree holder ). H r m 

has taken her Bachelor degree in Management while her father i 

She is a Protestant Christian who invokes her interest·n d. 
I g aea ernIe u 

and the hi therto life she came across to Jesus Christ. She ent red r d 

1985 E.C and completed primary education in Nekemete town bing 

supp1cmema ry c lasses in Mathematics and English language at hom. 

h r 

9-12 were completed at private school called BESS (Beth I Ev n 

Secondary School) which admits only top students in their acad mi w rk . II 

parents in sti lled in her the necessary academic base so that she sco r d .4 In 

EGSECE and 326 in EHEECE and successfully joined Haramaya Univ r 

Economics . Joining Economics, except the University she joined for 

Addis Ababa University, was her ardent interest in which sh w nL 

specialize up until PhD as soon as possible. Joining the field b s d n h 

interest and the academic base she already had stored helped h r a lot L or ' 

3.3,3.4 and 3.42 with a CGPA of 3.4 from the first semester of th fir L y r U 

until t.he first semeste r of the second year, the rest a re beyond th 

scope of tbi s study. The achievement was a lso due to her systema Li 

time. She lIsed to study in the major library, just from 12:00-5:30 a nd 8:00-

12:00 loca l time in the day whenever there is no lecture class and she alwa 

take a nap a fter lunch and continues her study in the major library un iJ 

dinner. In the night time she studies from 12:00-5:30 and gets aslee p at :0 

to wake up, to s tudy, at 10:00 local time. With regard to her potential she sa 

that she is equivalent to males in any field at any level of education . 

She says fu rthe r that her attractive academic work in the universi ty is b u ' 

f· . t t"ng academi c bas o Its loca ti on between two enabling pressures: In eres I 
and 

vision . Her acad e mic base pushes her to score pleasant grades and h r vi ion 

P II ' . . d t tudy in Na tura l R sour ad uSher to ImmedIately pursue postgra ua e s 
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Environmenta l Economics after graduation which In 
turn pu sh ' h r to 

nice grades . 

Case Three: Abi 

Abi was born fro m illiterate and peasant family in 1979 C' C . 
c- . . In rura l r 

around Mekelle town in Tigray. She is an Orthodox Christian . Sh join d gr d 

1 in 1986 E .C a nd completed primary education consecutively in 1 4 E. 

traveling fo r 1 hour per school day. She has completed secondary du ti n In 

1998 E.C by travelin g for 3:30 hours weekly or monthly, wh i h sh 

depend s on available food a nd money for rent house and s ta tiona r . h 

3.4 in EGS ECE a nd 30 1 in EHEECE because of, as she says, h Ip fro m d 

and her determination not to be less than any ma le student in ad mi work . 

This ca n be evid e nt from th e source of her academic successes . 

The root of her academic vIgor goes back to the fortunate story h f d 

grade 3 wh ile her broth er , with whom she entered grade 1, jum ped to ra I 

while s he did not. As a result, her parents said her, "Wha t a bout you?" "Why 

not you?" Afte r tha t she began to rank first from her class and som lime from 

her school unti l orade 11 when she ranked 4 th from her cl ass whi h wa b , 

because of th e fac t that there was fierce competition as clever s lud n 

purposely repeat a t 1] to be dare of their success in the forth coming EHE ; 

She says that the story of h er pre-university study time was jus t equa l wi th 

males in secondary education but less than that of the ma les ' in prima ry 

education . Whi le in her primary education she had no sufficienl s tud 1m 

unlike her broth e r because she lives with her parents and se rves th m doin 

household ac tiv itie s. Her brother had got enough study tim e whil lh n 

b f ·f th ey both did in ecause he d id no any household works, except the ac IVI les . 

th . d 5 ons The se nior da uGh r e farm s Ites. Her parents h ave 3 daughters an s . 
, Got 8 children. Sh wa a lso In the family go t marri ed at 11 and now has b 

h k d her \-vh il she 
challenged by h e r fa ther to get married to someone w 0 as e 
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was in grade 5 and 6 . Her father thought that she . ' . 
may involving In unw nl d 

sexual conduct and could violet the reputation h h d . . 
e a In the SOCI l in whi h 

he lives. But her excellent academic work forced h 
er parents to leav Ion lh 

marriage , which she says that it was against the cult f h 
ure 0 t e area, a nd r r 

them even to educate her junior sister who is in grade 10 now. 

Depending on her nice score, 3.4, in EGSECE her pa rents and fri end 

her to purs u e diploma but she refuted because of her vision t pur u 
preparatory a nd immediately undergraduate studies. Abi has no any in t n i n 

to rely on ro le models, if any, since she hates such kind of trend to II 

desirable successes in her life in general and in her academ ic ac tivit i 
111 

particula r. She says, "My role model is I myselfl" She has her own styl whi h 

helped her even to surpass all students of her batch in the univ r il 

academic work. She says that males were, and still are, her en vi s in h r 

education a l li fe in that they get disappointed whenever she surpasse lh 1Tl in 

academi c scores. As to her, they say, fl'})!..,:I' o,} 'i' o:"I\t;l\l? ,el'\l\ ' (JJ'ifl.l: : Th i 

literally means, "How does a fema le suspend us? This shows their d sir a 

hold all u pper positions for themselves and lowe r in a ll cases for femal s . 

Abi was a top scorer from her department and the batch of 2005 / 06 entry inlo 

Haramaya University. She has successively been scoring 4.0 for thr 

consecutive semes ters . Though she has the poten tial to equally compete wi th 

males in Physics or Mathematics her deep interest was Biology which sh 

actua lly has go t because of her interesting academic testimonials . She 

that she have no in tension to join the Facu lty of Education bu t un wi lli ngl 

entered it becau se the discipline of her interest is part of the Faculty. Sh la id 

he'r b · I . . . t Add's Ababa Unive rsity tha l h ' lotl er, ,vho IS learnmg EconomIcs a L , 

h . . . I h' H r brother wanted h r to as not Jom ed Education Faculty Just to p ease 1m. e 

st d d th r · ld of her choice b eau 
U y non - teachin g disciplines but she entere e Ie 

sh h r f n to her future li fe. 
C as though t that Biology will have strong app Ica 10 
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CHAPTER SIX 

SUMMARY AND CONCLUSIONS 

6.1 Summary 

The major purpose of this study was to make a thorough investigation 

gender di s parity found in tertiary education institutions in Ethi 
u 

I . 

Meticulous attempt was made to examine whether gender dispari ty xi in 

higher edu cation institutions of the country based on the situation found in 

AAU and H U. Besides high lighting the condition of fema les as work r lh , 
study asse s sed t h e status of females as studen ts up educational ladder in lh 

two universities under study. In the course of the study, a ttempts w 

examin e some fo rms a nd sources of gender dispa rity a t th 

educa ti on level. In line with this, the degree of fema le a nd ma l 

enrolment and acade mic dismissal were examined . Further, th 

female st ude.nts' academic performance and graduation wer 

ta lu f 

compared to tha t of males . Moreover, the study attempted to point ou t som f 

the barriers against female students' opportunity to equally pa rti cipal In 

university educa tion with males. The study also made a n a ttempt to examin 

the reaso ns why fema le students out number th at of ma les in di smissal a nd 

why they per form less th an them pertaining to university edu a ri on . 

The stati s t ica l da La were co ll ec ted from the registrar offices of AAU a nd HU. Th 

quali tative d a ta were obtained from informants (students , instruc to rs a nd 

officers) of the universities through interviews, focus grou p discussion and 

series of observations. The d a ta obtained were analyzed using sta tistical ta bles 

and percentages . it has been found that the current pa rticipation ra te of ~ ma l 

st d odest improvement in u ents at th e u niversity level has shown some m 

c , . . bl t re cou ld be the fun ction omparison to the previous years. 1 hIS deslra e ges u 

of th fr . d by the MO E in favo r of ~ mal e a , irmat i e a c tion strategy instItute 

students on E HEEC E re s ult a t grade 12. 
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Still but female students' enrolment rate and lev If .. . . 
, e 0 pa rticipation I v mu h 

to be done to redress the gender gap in favor of mI . . . 
a es In unlverSlly du li 

Besides their limited participation that badly compares with ma l 
s, 

Proportion declines as one moves from the unde d 
rgra uate to p t r du 

Programs . Among others, this may entail the in · f 
n uence 0 comp tl IV 

admiss ion c riteria and females preference to get married a fter und r r du 

study as a hindrance for women's up word mobility in the academic ladd r. 

Sadly enough, the study underscored a gloomy picture of female tud n ' 

academic performance as compared to that of males. In fact th ud 

disclosed a clear dichotomy by gender where one can eas ily trac hi h r 

proportion of males among successful students in the honor li st and m r 

females than males in the list of failures or academic dismissals. Th di mi 

rate for fem a le students was so high that it by fa r exceeded lhe r r 
graduatic)I1. This seems, indeed, the area that the a ffirmative ac tion tr l r 
the MOE see m s to have inappropriately utilized . The supply s ide of lh s r 

has relat.i ve ly co ntributed in helping females join university education but i 

paradox a ppears on the considerable female students academic di mi s I 

from unive rsity education. It is possible to claim from the study th th 

affirm a tive a ction in use has increased female students' academic di ml a l a 

it also in c reased the ir enrolment rate . 

As Abebayehu (1998) argues, the irony in relation to the affirmative ac tion in 

Use in favor o f female students is that though it to some exte nt s cur d 

enrolm cn l th ro u g h gender sensitive strategy , female students we re thrown inlo 

gender bli nd in s titu tions of higher learning. To some extent, thu , lhi 

Contribu ted to th e observed high academic dismissa l among female stud nl 

from univer s ity education. 
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6.2 Conclusions 

The pu rpose of this final sUbtopic is to construct a c I . 
onc USlon tha t dr w h findings t rea ted in chapters 4 and 5 to a close The l ' 

. conc USlons a r r 
in line with the specific objectives formulated right t th b . . 

niz d 

a e egmnm f h 
paper. 

In this connec tion , the study found out that there is big gender dispari t In 

favor of ma le stu d ents in the enrolment of the regula r undergraduat d r 

students in whi c h the gender gap was more than 50%. Th e s tudy a lso found 

out th a t. th e re is quite big gender gap in the enrolment of th r u l r 

postgrad uaLe d egree students in favor of males which was more than % in 

the Masters degree and more than 90% in the PhD degree progra ms of th wo 

universities . The study a lso looked at the trait of gender dispa rity in a ad ml 

performan ce of the regular undergraduate and postgraduate degr e gradu . 

of the last aca dem ic year from the universities under study and uncov r d th 

quite insignificant number of female students were found in the hon r bl 

lists. Specifically speaking, female students' academic performance app a r l 

be better in th e postgra dua te studies though these levels of studies ar mor 

complex as compared to th e undergraduate degree levels. It should b n t d 

that fema le students ' lowe r academic performance rela tive to tha t of ma l s 

have (l ri e tr imenta l implica tion on their opportuni ty to pursue postgraduat 

studies 8S thi s leve l of studies admit relatively few students on tron 

competi tive ba sis. 

The study a lso u n cover ed tha t, contrary to their insignificant quantity in th 

honorable lis ts , fe m a le students out number their ma le counterpa rt in th 

acad . ". . , . d . r study Thi s a lso has n ernl c d ismissals irom the UnIversItIeS un e . 

. I' . ostgraduate stud i s. Imp lcatlon on th e number of female students to pursue P . 

Needless to s ay, th e s tudy a lso explored the status of fema le stud n 

sUCcess fu l com p le ti on o f th e regula r undergradua te degree studi es a nd fo~nd 
lh th level of edu a llon at the Lumber o f fe ma le gradua tes decreases as e 
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increases whi ch seems that it carries the story of t 
emperature and a lli ud 

that order. 

Finally, th e study has treated some of the major causes of gender di sp ril In 

university education . The causes are found to be multifaceted bu t lh 

genew lly the cumulative effect of socio-cultural practices existed in diff r 

parts of th e country . Particula rly for the study, the factors which imp d 

female students' university education are encapsulated as follows. Pir 1I , I 

was discovered th a t female students have deprived academic base a omp r 

to that of m a les . This factor is m ainly the result of negligible attention aiv n t 

females' ed u cation parti cularly in rural areas of the country. Ethiopian rur 

females were a nd still a re victims of a highly conserva tive society d vo l d 

mainta in its cultural practices such as differential gend er socia li z Li o 

household chores to be shouldered by females. Besides, the in t r-p r 

relatio nshi ps fo und in universities has also its own share to hamp r r m I 

studen ts' acade m ic act iv ity . Further, the study found out tha t femal ' s lud 

academic activ ity co n s iderably suffer from sexual harassment. Thi s f 

found to be the exclusive problem of females as university students . Ba 

the in terviews, FGDs a nd series of observations made on the ma in campu s of 

the univers iti es u n de r study , r can claim that the causes of female s tud nl " 

sexua l harass m ent a re compl ex but the major ones include porn ograph , 

sexually or iented em oti on s and expressions, natura l beau ty a nd acad ml 

talent of female studen ts, fashionable wearing styles and need for cosmetic 

I have obse rved th a t pornogra phy, which is a lso used by students to expr , 

the ir po lit ica l fee lings, is on e of th e major causes of sexua lharassmenl. Lc lur 

and loi lel rooms of th e universities under study a re full of porn ographi 

f aired opposite sexes . H materia ls , so m e times d epictin g sexual organs 0 P . 

Which has recognized th e power of pornographic materia ls to a rouse opposll 

se r l'n a position to erase porn gr phi xes lor unnecessary sexua l act, is 

materia ls from th e walls o f lecture a nd toilet rooms. AAU should do lh 
m 
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thing a nd a n ex h a u stive study should be made 0 . 
n pornographic m' t 

e ctor for fema le studen ts' sexu a l harassment in u' . 
1a mverslty. The probl m 
urrent affi rm a tive action in relation to female stud t ' " . 

c en s academl dl mls 
nd perfo rma nce a lso need further study Genera lly t l' a . , 0 ame lora te th 

situation per taining to female s tudents in university education, r ug 

both ma les and fe m a les should fa irly involve in the cumbersome d 

chores, a n ti-sexual h a ra ssmen t policy should be adopted a nd 

implemented in the u n iversities u nder study and the current affirmaliv 

policy need to be reconsidered to be implemen ted appropriate ly j u. l ilh 

aenuine commitment. 
b 

To wind up , [ have recognized from the study that, gender , which i fou d 

a detrimental factor a ga inst fema les' opportunity to equally engage wi h m I , 

in all corners of life sustaining issu es , not only education, is tru ly 

cultura l phenom enon . S imi la r to that of Moore's (1 986) conclu i n In h 'r 

ethnogra phy on th e Ma ra kwet people of Kenya, who says, "females r lik 

children , Ll ey speak before they think", this study identified th a t gc nd r is 

socio-cultu ra l construc t ion . For example, the narrations which say, "Dubartiin 

dheertuuu malee beektuu hinqabdu", litera lly, fema le (a sociologica l ntil) 

has no k nO\vledge (c u ltura l und erstanding about females ' know lcdg) bu 

physica l length , a nd "/'1 /, If. ro1J:" -I-1I?"1" , li terally, she (a pronoun whi h 

stands for female gen der) does like a male (cultura l understanding abou 

female's wo rk) , fit s the a rgument of Moore in one way or another. 
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APpendix 5. Anti-sexua l harassment and ~isconduct Policy of HU 

·1 ~. 

HAVE YO·U HEARD? 

U versity Senate has approved the Haramaya University Antl- Sexual H . 
,e nl ' . arassment and Misconducl 

, According to the POl iCY, the followmg constitute but are not I' 't d 
. hey" Iml e to acts or cond ucts of Sexual 

ment as defined under Article 3(11) of the policy if they are proven to b d 
I'raSS e one with Intention : 

(1) Obscene gestures hav ing sexual nature; 

(2) Unwanted touch ing such as patting, pinching, grabbing, hugging or brushing against the body 

or cloth of anothe r or cornering; 

(3) Unwanted and expl icit or implicit requests to eng,age in sexual activities such as, sending 

sexually explicit letters, notes, e-mail or telephone rliessages; 

(4) Indecent exposure of sexual body parts targeting an ,individual or group of individuals; 

(5) Unwelcome references, irritating nicknames, ridic~ ling, belittling remarks about a person 's 

gender, anatomy or a person 's clothing; 

(6) Acting by ones own words or writings or by any oth~l means in relation to another person 's sex 
\ ., 

life or sexual activ it ies in away as to make the pe\ son detestable, contemptible or ridi culous 

and to jeopard ize his credit, his reputation or his future; 

(7) Compelling a person of either sex through violence or grave intimidation or after rendering him 

incapable of resista nce to submit to an act corresponding to a sexual act or other indecent act; 

(8) Ra pe, 

In addition acts or co nducts of Sexual Misconduct as defined under Article 3(12) of the policy 

include but are not lim ited to: 

s 

(1) Sexual rela tionshi p between an academic staff and a student who are in the same faculty , or 

any other person partiCipating in academic activities of the faculty as part timer or gu est 

lecturer; 

(2) Repeated sexuall y or iented and offending conversation, comments including but not limited to 

using sexua l language or telling sexual jokes, humor, stories, innuendoes or foul languages in 

the dormitori es, classroom or any other places in which university programs and activities 

are carried on (even if no one objects at the time.); 

(3) Using pornographic materials that are not directly related to the subject matter of a class, 
.,. 

course or meeting (even if no one objects at the time); 

,4) DiSPlaYing an d transm itting of pornographic materials through written, telephone or electronic 

communications ' , 
5) Indecent exposure of sexual body parts; 

' 'i) p ublic Or group sex, 

the misconducts listed above may lead to a disciplinary measure up to expulsion from the 

ty Th . I h ment and misconduct to report , e university encourages victims of sexua arass 

se to the Student Conduct Administrator and Assistant Dean for Female Students 
it t k care"i So that appropriate measures should be taken. Hey Friends, You be er a e ... 

2~ 
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Plate 3: Tile resea rcher tak ing Stati stical Data from the Co ll ege of Agri ulturc at Ill ] 
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Plate 5: Interview with head of lhe Registrar offic e ofHU 
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1)I,llc 7 Il1lcn ic\\ \\ ilh O IlC of the Female Instructors at HU 

1 ) l illc~. I llk'I"\i\..'\\ \\il h OIl C o l't he rvLil e Instrllctorsiltl il l 



Plate 9: Inten 'iew with the Top scorer Female Student at HU 

Jll ilk 10: Illlen ie\\ \\i til one of til L' o utstandill g FClll ilk Students ,It Il l ' 
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Plate I J : FGD \\ith lllclcrgraduate Female Students 



Platel 5: FGD with Undergraduate Male Students of AAU 
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Plate 16: Super Market fo r Students on HU' s main Campus 
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I Guiding Research Questions for Interviews with students 

I. stude nts Background 

1. Nam e ------- -------

2 . Age __ _ _ _ 

3 . Cende r _ _ _ 

4 . Age at School e ntry / Grade 1/ _ _ _ _ 

5 . Academic year of w / c grad e 1 was started, ___ _ 

6. academic year in w / c gra d e 12 was completed. ___ _ 

7. Class grade drop tout ___ _ why? ____ _ 

8. Grade re peated ___ _ why? _ __ _ 

9. Neithcr dropp ed out nor repeated grad e _ _ _ _ _ why?_ 

] O. Academic year of high er edu cation en try __ . __ _ 

1 l. l~ esulL sco red in SSLC E / EHEEC __ _ 

12 . I ~eligi o n ____ _ _ 

13. I~ csld e ntia l a rea 

a) urban res iden t 

b) rural resident 

14 . Location of atte n ded prima ry a nd secondary schools 

i) Primary sch oo l 

a ) Urban area 

b) Rural area 

ii) Secondary s c h ool 

a) Urban aLca 

b) Rural area 

15. Type o['seco ndary school atte nd ed 

a) Publi c gove rn me n t sch ool 

b) Priva Lc school 

II. Stude n ts' Family Background 

1. Leve l of educat io na l of m other a nd father 

Mothe r 

a . lll lLcrate 
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Father 

b . a dult education __ 

c. completed grade 8 __ _ 

d . completed grade 12 __ 

e . 12+TT1 or certificate 

f. diploma _ _ 

g. fi rst degree _ 

h . master degr ce _ __ _ 

1. PhD dearee b - --

a . illite ra te 

b. adult education _ _ 

c . completed grade 8 _ _ 

d . completed grade 12 __ 

e . 12+TT1 or certificate 

f. diploma _ _ 

g. fi rst degree _ 

1. master deoree 
b -

J . Ph D dearec b -

2. Family size 

a . Males ---

b . Females ___ _ 

3. Numbe r of childre n involved in education 

a . Males - --

b . Females _____ _ 

4. No of school age ch ild ren who do not go to school 

a. Ma les 

b. Females 

5. Fa m ily resi d e n Li a l a rea 

a ) Urba n a rea __ 

b) Rural area _____ _ 



6. Occ u pa Lion of th e fa mily 

a . Farmin g _ _ - ----- -

b . Trad e --- -

c . Profe ssio n a l 

d . Cattle h e rding 

e . Handc raft -

f. Othe r (speci fic) 

III Questio ns 

l. How dCJ your parents percelve their daughters' education being very r r 
away fro m h ome? 

2. Is th ere eq u a l re pres e ntation of male a nd fem a le students In th i 

uni versity? a. Yes, b. No 

3. If you r a n swe r to question number 2 above is "a", what a re the fac tor for 

their und er -resentat ions 

a . Sr)cial factors such as -------------------

b. Eco n om ic factors such as ----------------

e. Cu ltura l fac tors such as -----------------

d. Re li gious fa c tors such as _______ _______ __ _ 

c . O t he r (S pec ify l ___ _____ _ 

4. Does you r fa m ily si ze h a ve a ny impact on your education? If so, how?_ 

5. How do you und e rs La nd the a ttitude of your instru ctors towa rds ma le and 

female s Lud e n t s in t he classroom situation? 

6. Docs you r inte racti o n with your male counterparts have a n impact on you r 

education in this r-IE? If so, how? (This question concerns only female 

students) 

7. How do you u se y our time of study both in the library a nd the dormi tory? 
8 D . . ? If ot Why? (only for 

. 0 you properly participate in classroom dlSCUSSlOn . n , . 

fema le students) 
9 I tl h ay use as a role mod I? 

. s lere any fema le instruc tor/ teacher w am you m 

If yes , h o'vv? If nol , Why? (only for female students) 



10. Does your ge nd e r a s a female h ave an impact on you r education? If so 

how? (for fe m a le on ly) 

Guiding Quest ions fo r Interviews with Instructors 

I. Instructors Background 

1. Name _ __________ . ----

2. Age _____ ,-

3. Gender _ ____ _ 

4. Level of education _ _ _ _ _ _ 

5. Years service a s a n instructor _ _ ___ _ 

II, Questions 

I , How d o you understa nd the nature of female students ' 

partic ipa tion in cla ssroom discussions as compared to that of 

th e ir male counterpa rts? 

2 . Do fe m a le a nd male students equally perform on di fferent kinds of 

exami n a ti o ns? If not, wh o perform male less? Why? 

3 . Is lh e re any m ean s o f diffe rential treatment that you give for 

fe m a le stud ents? Why ? 

Guiding Research Ques tions for Interviews with university Officers 

1. Is the re a n y form of gender disparities in this HE sine 1994 E.C 

2. Which ge nd er is m ore frequ e ntly observed in withdrawal , re-admission , 

and com p le te dismissa l? 

3, How do you see the participation rate of fema le instructors In this 

unive rs ity? 

4. Is the re a ny di ffe r e ntia l treatm ent th a t th e university provides for fema le 

studen t s? Why ? 

G'd' Ul mg questions fo r c ase Studies 

There preceding format on students and their family's background could be 

applied here , too 

QUestions 

1 D'd ' . . . f' ld are specializina now? 
. . 1 y;)Ll h a ve nay vIs ion to JOIn the Ie you b 

, 



2. Il ow do you usc yo ur study time In your p re - univers ity educa ti o n In 

ge ll e ra l a nd in unive rs ity in particula r? 

3. 1) 0 you wa nt 0 pursue your furth er educa tio n? Wh y ? 

4 . Il ow d o you perce ive your pote n t ia l of education to equa lly compete w ith 

you r ma le counte rparts in any filed of study ? Why ? 

5. What opportunities a nd challenges did you face In your educa tion al 

caree r as a fem ale? 

Guiding Questions fo r Archival Research 

1. Wlw t i'o rm s o f ge nd e r disparities have been reco rd e d in t.h is university? 

2. What i'o rm s of diffe re ntial trea tmen ts g iven for fe m a le s tud ents in th c 

li llivcrs ity ha ve bee n recorded s o fa r? 

3. Is the re a ny recorded source tat shows a gender gap In the performa n ce 

or s tuci e nts as m easured by CGPAs of the period five years ago? 

4 . is ( he re a ny d a ta the m ay fill the following table 

-Aca d e ill ic YCClr En ro l! n e nt Withdrawal Readmi SSlOn Di s missa l C ra d U8 t io n 
( ~C) 

1993 

199"1 

I C)C), 

199G 

1997 

[ 998 

1999 

M 

-

T M 

- ---

---

- ----

F T 

- - - -

--- --

-- ~-- - -- -

M F 
-- -

I 

-

T M 

----I 
I 

F IT'M 
I I 

I 
F T 
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! 
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