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ABSTRACT

This study was intended to investigate the impact of the Grade Ten EGSEC English
Language Examination on students’ and tcachers’ attitude towards English Language
instruction through Plasma TV. The study also attempted to identify the washback effect
of the Grade Ten EGSEC English Language Examination on Students’ and teachers’
classroom activities. The study was conducted on Grade Ten students and English
Language teachers of Goro Secondary School, government school in Nazareth (Adama)

where English Language is taught through satellite Television. 170 students and six

English Language teachers were involved in the study.

The required data for the study were collected using questionnaire, interview, informal
conversation, Classroom observation and document inspection. The results revealed that
the Grade Ten EGSEC English Language Examination triggers harmful washback effect

on students’ and teachers’ attitude towards the Plasma TV English Language instruction.

The result of the study also indicted that there was on adverse impact of the EGSEC
English national examination on what teachers and students do in the actual classroom
teaching/learning process. That is the nature of the examination made students and
teachers focus on only grammar exercises, reading tasks & vocabularies. The document
inspected, on the other hand, showed that there is a substantial relationship between the
Grade Ten EGSEC English Language examination and the Grades 9 and 10 textbooks.
However, the format and items of the examinations were fixed and almost the same every
year. And this, in turn, has the effect of narrowing the Grade Ten English Language

Curriculum.

Based on the findings, it was recommended that in order to make students and teachers of
Grade Ten have positive attitude towards the plasma TV transmission, all the
communicative tasks, exercises and activities of the plasma lessons need to be tested on
the EGSEC examination. Moreover, the GEQAEA organization and other authorities
concerned need to work together to modify the fixed and aged format of the English
national examination. The experts of test designing should also set the examination in
way it could ascertain the goals of the examination and the English language education of

the country.
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CHAPTER ONE: INTRODUCTION

1.1 Background of the study

The concept of “Washback” is defined by a number of scholars almost in the same way.
For instance, Bailey (1996), Bachman (1990), Hughes (1989), Produromou (1995),
Messick (1996), Hamp-Lyons (1997) define washback as the direct or indirect impact of

tests on contents, students, teachers and teaching methodology.

It is believed that classroom teachers or examination developers set their examination
hoping that the test will have beneficial washback which leads to meaningful improvement
in learning. That is to say, the test is devised in such a way that it can trigger positive

impact on students, teachers, and their teaching methodology.

However, in order to identify whether or not national tests are exerting positive washback
teachers, and policy makers or other concerned authorities need to conduct coordinated
research undertakings. Shohamy et al (1996:298) undetlined the need to study washback as

follows:

Policy makers who are aware of the power of tests and who use them (o manipulate
the educational system and to control curricula and new teaching methods also
appear to be aware of the fact that these washback effects may undergo changes over
time and may not last indefinitely within the system. The question isn’t only whether
wash- back exists but also what kind of washback can be identified (Shohamy,

Dontisa, Schmidt and Fermen, 1996:298).

From the above point, therefore, it is very indispensable to undertake research on washback
as it has strong link with teaching and learning of a second language. That is, washback
effect is very much interrelated with contents of classroom instruction. teaching
methodology, and educational goals. Therefore, it is worth identifying the kind of

washback effect of a test and the way it operates.

Furthermore, Bailey (1996:269) describes that the contents of classroom instructions are
prepared in line with the educational goals, and national tests are administered to ascertain
whether these educational goals are achieved. If the classroom instruction meets the

educational goals and the examination could measure the students’ achievement against the

already set goals then the washback effect would be positive or beneficial.



On the area of the washback effect of tests, a number of research works have been
conducted by different researchers, for example, Dereje Negede (2000), Wagari Negari
(1995), and Melkamu Abate (2007). Dereje Negede (2000) has tried to investigate whether
or not the ESLCE English language examination triggered positive washback effect on
textbook contents, the teacher teaching methodology and students’ learning. Wagari Negari
(1995) studied the impact of the multiple choice and short-answer formats of ESLCE
English language on students’ performance. He found out that the multiple-choice items
and the short- answer items, including the overall format of the examination, have an

impact on the teachers’ method of teaching and testing and the nature of the study the

students carry out.

The most recent research on Washback, which seems similar to the present research, is
conducted by Melkamu Abate (2007). He tried to investigate the washback effect of Grade
Ten English National Examination on English language teaching and learning. However,
his research does not encompass the washback effect of the examination on students’ and
teachers attitude towards plasma TV English language instruction. The present researcher
believes that it is crucial to study the washback effect of the examination aligning with the
plasma TV instruction since the current English language education is transmitted through
plasma TV. Moreover, unlike the previous research works, which where concentrated in
Addis Ababa, the setting for the present study is in Adama where the subjects of the study
have not been feed up with filling questioner and being interviewed. The present

researcher, therefore, feels that students and teachers respond appropriately to every

question which could, in turn, help to get true findings.

Thus, the main reasons which necessitate the investigation of the washback effect of Grade
Ten EGSEC English language examination on teaching and learning English language
through plasma TV are: firstly, it is obvious that plasma TV has been implemented
recently. However. no satisfactory research works have been done on the washback effect
of testing in connection with instructing the English language on plasma TV. That is to say,
whether or not the Grade Ten EGSEC English language national examination exerts

washback effect on students’ and classroom teachers’ attitude towards plasma TV English

Language instruction remains a question.



Secondly, there has been no evidence on whether the Grade Ten English language national
examination has a positive washback effect on the contents students of Goro Secondary

School are taught and the methodology of language instruction on plasma TV.

So far, we have seen the rational for studying washback effect. It is on this ground that the
present researcher proposes to conduct research on the washback effect of Grade Ten
EGSEC English language national examination on English language teaching and learning
through plasma TV. The attempt made in the study is hoped to bridge the existing research

gap in our country on the area.

1.2 Statement of the Problem

The present study will investigate the washback effect of Grade Ten EGSEC English
language examinations on teaching and learning of English language through plasma TV.
The study is believed to answer the major research question. “Does the Grade Ten EGSEC
English language national examination exerts washback on students’ and teachers’ attitude
towards plasma TV english language instruction. In line with this question the study

attempts to identify the washback effect of the examination on students, teachers, contents

to be taught and language skills.

1.3 Objective of the study

The major objective of the study is to identify the impact of Grade Ten EGSEC English
language national examination on students, teachers, and investigating the impact of the
examination on the perception of these participants (students and teachers) of plasma TV

English language instruction. In particular, the study intends to:

- Identify whether the Grade Ten EGSEC English language
examination has washback effect 'on plasma TV instruction (i.e. to
identify students’ and teachers’ attitude and perception regarding
the plasma TV instruction). For example: Does the EGSEC English
examination makes students prefer the classroom teacher’s
explanation to plasma TV instruction? Do classroom teachers

ignore plasma TV instruction and teach contents by themselves so

J



as to help students pass the examination?

- Examine how far the EGSEC English language national examination
reflects the contents of Grade Nine and Ten text books. By doing so,
it tries to find out whether or not the examination exerts positive
washback on the contents.

- Finally, attempt will be made to suggest possible remedies to

identified constraints, if any.

1.4 Significance of the study

The present researcher believes that attempts made in this study could help classroom
teachers, examination developers, and other authorities to have awareness about the impact
of tests on students, classroom teachers and their method of teaching. On the other hand,
examining the washback effect of Grade Ten EGSEC English language examination on
students and teachers’ attitude towards plasma TV instruction could help to create

awareness among teachers and other concerned bodies. This, in turn, could help the

responsible authorities to take remedial measures.

1.5Scope and Limitation of the Study
1.5.1 Scope of the Study

The study focuses on Grade Ten students of government school in Adama (Nazareth) town.
The study doesn’t encompass private schools as they don’t implement the plasma TV

instruction. Thus, the study is limited to one governmental school and the source of

information will be the said grade level.

1.5.2 Limitation of the Study

The main shortcoming of the study is that the researcher was not allowed to conduct
interview with the test designing experts at General Education Quality Assurance and
Examinations Agency (GEQAEA). Instead interview was conducted with the Head of
Examination Development and Administration. As a result, some questions which could be

answered by the test designing experts were not answered by the Head of the Examination



Development and Administration. More- over, the person being interviewed did not permit

the researcher to audio record his responses.
1.6 Abbreviations and Operational Definitions of Terms

According to the Ministry of Education,

EGSEC — Ethiopian General Secondary Education Certificate
EMA- Educational Media Agency

EMPA - Educational Media Program Agency

MOE- Ministry of Education

NMET- National Matriculation English Test of China

STE- Satellite Television Education

ST- Satellite Television

TV- Television

Wash back/Backwash/: As Hughes (1989: 1) defines, “The effect of testing on teaching and
learning.”

GEQAEA-General Education Quality Assurance and Examination Agency

[CDR- Institute of Curriculum Developmen[ and Research

UNESCO — United Nations Educational, Scientific and Cultural

Organization



CHAPTER TWO: REVIEW OF RELATED LITERATURE

2.1 Attitude

Gardner (1988) as cited in Girma Megerssa (2007:15) defines attitude as “a mental and
natural state of readiness organized through experience exerting a direct or dynamic
influence up on individual’s response to all objects and situations with which it is related.”
Similarly, Rokeach (1970) in Girma Megerssa (2007) says, “an attitude is a relatively
enduring organization of beliefs around an object or a situation predisposing one to respond

in some preferential manner.”

From the above definition given by the two scholars it could be deduced that attitude
(positive or negative) can be reflected through a response or reaction someone show
towards certain objects or new coming things because of the individuals already existing

knowledge or experience which leads to acting in some way to that objects.
2.1.1 Sources of teachers’ attitudes

Richards and Lockhart (1994) quoted in Girma Megerssa (2007:17-18) teachers’ beliefs
systems are originated from the goals, values and beliefs they have regarding the content
and process of teaching and their understanding of the systems in which they work and

their roles with it. These scholars further forwarded the sources of teachers’ beliefs system

as follows:

1. Experience as language learners: all teachers were once students and their
beliefs about teaching are often a reflection of how they themserves were
taught.

2. Experience of what works best: for many teachers, experience is the primary
sources of beliefs about teaching. A teacher may have found that some teaching
strategies work well and some do not.

3. Established practice: with in a certain school, institution or school district,
some teaching styles and practices may be preferred.

4. Personality factors: some teachers have a personal preference for a particular
teaching pattern, arrangement or activity, because, it matches their personality.

5. Educationally based or research-based principles: teachers may draw on their
understanding of a teaching principle in psychology, SLA, or education and try
to apply it in their classrooms.

6. Principles derived from an approach or method. Teachers may believe in the
effectiveness of particular approach or method of teaching and constantly try to
implement it in their classroom Richards and Lockhart (1994) cited in Girma

Megerssa (2007:17-18)



2.1.2 Source of students’ attitudes

Richards and Lockhart (1994) in Girma Megerssa (2007:20) states some possible learners’
belief systems that can influence their attitudes and motivations to learn. One of these is
students’ belief about teaching and language learning. That is students may form definite
views about what is effective and ineffective teaching as they have faced a variety of
teachers and teaching approach. Therefore, students bring to the classroom their own
assumptions about how to learn a language and about the kinds of activities and approach

they believe to be useful. Moreover, students’ beliefs about goals of learning English

language can influence their attitude of learning language

Therefore, if seems logical to assume that students’ attitude towards learning English
language through plasma TV could be influenced by their previous knowledge or
experience about ways of learning English language (for example, students may believe
that a certain approaches or method of teaching are effective or ineffective to help them
learn English language better and score good grades), and their goals of learning English
language (for instance, if their goal of learning English language is to pass examination,

they may focus on approaches or methods which they think help them get better passing

mark in their examination.
2.2 The Roles of Instructional Television

The educational media Agency (EMA) which works in collaboration with the ministry of
education has launched a new educational satellite Television program. According to
Kassahun Melese and Zelalem Teshome (2006), the plasma TV lessons have been
implemented in Ethiopian high schools since 2004-2005 academic years. The main
justification of the Ethiopian government to deploy the plasma TV instruction, according to
a Report on the Development of education in Ethiopia to the UNESCO Forty-seventh
session of the international conference on education (2004), is to strengthen the expansion
of quality and equitable education to all students of town and rural areas. The report also
states that the plasma TV programs can help to: provide abstract concepts in more
simplified manners; transmit equal standard of education to all pupils of Ethiopia; help

students to have access with professional and competent teachers. Jeylan Wolyie (2006)



citing one of the pamphlets of the Educational Media Program Agency (EMPDA) of the

Ministry of Education (MOE) has stated the following benefits of satellite television:

e DBy merging movement with images, ST enables teachers to teach students
effectively and to offer them a clear presentation of other wise complex and
abscure concepts: A picture is far better than one thousand words.

e ST.is the easiest and most effective way to give students and

their teachers the fast access to the most up to date information

ST enables ( teachers) to deliver educational concepts in a simple
and precise way

ST ensures the delivery of similar educational programs
simultaneously to thousands of students

in different corners of the country

ST offers (students and teachers) the opportunity to see
and listen to model and effective teachers at the same time and
When it is spread thought out the country, ST becomes

L]

a cost effective strategy.

On the contrary, Jeylan Wolyie (2006) points out that the plasma TV teacher doesn't take in
to account contextual differences in which students learn. For example, students of Addis
Ababa can cope up with the speed and the language of the plasma TV Where as those from
the peripheral arcas mayn't be able to do the same. Moreover, the plasma TV instruction is
subject to interruption because of failure of electricity power, and obviously there are no
ways of compensating for it. The other drawback of STE, according to Jeylan Wolyie
(2006), is that the plasma education dominates not only the students learning opportunity,
but also the professional practice of the classroom teacher. This is because students can't
interact with the plasma teacher rather they are passive recipients of the plasma TV teacher.
Jeylan Wolyie (2006) adds that the plasma TV makes teachers mere TV operators. It also

minimizes the role of being innovative of different approaches.

From all the pros and cons of the satellite Television Education of the English language, it
seems true that there is a mismatch between the general objective of implementing the
plasma TV instruction and what is actually happening in the language classroom. For
instance, it has been stated that providing quality and equitable education to all citizens is
the ultimate purpose of satellite Television Educction. However, it (STE) has been
criticized for being too fast to listen and never replay. Besides, there is no real interaction

between students and the plasma teacher. As a result, the implementation of



communicative language teaching approach is under question. This in turn may cast
shadow over the intended goal of using plasma TV language instruction and the

educational goals of the English language education.

2.3. The Objectives of Grades Nine and Ten English Language Syllabuses.

The Grade Ten English National examination is administered to ascertain if the general
objectives of the Grades Nine and Ten English language syllabuses are achieved. The
Grade Nine English language syllabus reads, "Grade 9 and 10 will be the last stage of
formal education for many students." This means some students pass the national
examination and continue grade 11 and 12 where they will be prepared for tertiary level
education. Most of them join the world of work; and some will join TVET program. This
shows that the Grade Nine and Ten students need to be equipped with the Basic English
language skills and knowledge which could help them in their real life work. That is to say,

the syllabuses should provide the immediate and future needs of all these different groups.

Therefore, the syllabuses are aimed to develop the student's general language skills of
listening and speaking, reading and writing and the basic study skills (like note making and
summary) which could help them in their further education or at work. Besides, helping
students to develop the general communicative skill which will enable them to use the
social English effectively in school and in their real life is stated as general objective. For
example, students English language skills should be improved through problem solving and
posing skills. The four language skills are presented integratively and emphasis is also
given to develop students' ability in language patterns and enhancing their knowledge of

vocabularies.

Thus, the Grade Ten English National examination need to be developed in line with the
general objectives of the English syllabuses of Grades Nine and Ten. Therefore, all the
contents, language skills and instructional practice will be included in the examination.

This, in turn, could help test scorers, decision makers or other concerned authorities

provide clear information whether the objectives are really achieved.

9



2.4 Lessons of Grades Nine and Ten English Language Text books
2.4.1 Lessons of Grade Nine English Text book

The Grade Nine English language textbook contains fourteen units. Each unit has six

sections. These are reading passage, Vocabulary, grammar, speaking, listening and writing,

The lessons found under the reading passage (compression section) include: reading for
specific information, reading for gist and deducing meanings of words from the passage.

The vocabulary section contains lessons which deal with synonyms, antonyms and spelling

games.

The grammar section consists of lessons like  verbs followed by infinitive, object +
infinitive, ‘-ing’ ,expressing purpose using ‘to’, ‘in order to’, conditional sentences, passive
and active voices, used to ( to show purpose and to express past habit), expressing reason
using because, since and as, expressing result using ‘so --- that” structure . It also includes
the lessons of reported speech, drawing conclusion using ‘must be’ and ‘must have + v;3’. ,
adjectives of quantity, time clause, present perfect and present perfect continuous, present
tense, present continuous tense, non-continuous verbs, relative clause, and relative

pronouns are all included under grammar section.

The speaking section contains lessons regarding expressing purpose using ‘to’ and ‘in order
to’ ,asking how to do something, asking to borrow something, asking for permission,
giving permission, refusing permission, asking if someone is sure, describing pictures,
presentations and describing days of the week. On the other hand, the listening section has
listening lesson based on the syllabus topic, focusing on listening for gist and listening for

specific information, note taking and dictation.

Finally, the writing section deals with lessons regarding writing instruction on how to
do things, completing summaries, note-making, punctuating paragraphs, writing

composition by arranging sentences, story writing, punctuating direct speeches and writing

descriptive essay.

10



2.4.2  Lessons of the Grade Ten English language Textbook

The Grade Ten English language textbook also has 14 units and six sections in each unit.
The reading sections of all units have lessons of reading for gist and reading for specific
information. The vocabulary sections deal with words related to the reading passages,
suffixes and prefixes(for example, -less, -ful, dis-,pre-), computer related vocabularies,
making opposite using ‘un-’, ‘in-’ and dis-, using antonyms to remember meanings,
phrasal verbs, completing a conversation, using adverbial particles or prepositions and

synonyms of words in the text.

The Grammar Lessons include expressing contrast using although and even though, the
position of adverbs, past perfect silﬁple and continuous, comparison (comparative and
superlative forms of adjectives), expressing possibilities in the present and future,
expressing possibilities in the past using ‘may /might have + Vi either ....... or
HEithier e nor’, ‘both.....and’, verbs formed by : infinitives, object + infinitive, ‘-ing’,
present and perfect participle phrases, order of adjective(adjective of quality, size, length,
shape, weight, color and class), adjective of quantity (a few/few/little/a little) and revision

of reported speech.

The speaking section, on the other hand, contains lessons about expressing rules ,
regulations and necessity, using ‘must” and ‘have to,” expressing permission, asking for
and giving direction, advising some one what to do, using the verbs ‘should / ought to/ had
better + V- for present time and ‘sho.uld/ought to have + V3 for past action. This section
also includes lessons like discussion by looking at visual images, group discussion on
natural disasters, speaking English on the telephone, discussing the advantages and
disadvantages of letters and e-mails, asking for help, discussion on different jobs,

discussion on group respect for working self help, giving opinions and expressing

intentions.

Like the Grade Nine English textbook , the Grade Ten textbook of the listening section
deals with listening for specific purpose, dictation, note-taking and listening for the main
ideas. The writing section deals with writing composition, such as narrating story from

notes, narrating events from pictures, writing formal and informal letters, writing reports,



writing letter of application, note making, and punctuating paragraphs, the use of

apostrophe in contracted form, and rearranging sentences to form paragraphs,.

2.5 The Nature of Language Teaching and Testing

According to the Oxford Advanced Learners Dictionary 'to teach' means to provide lessons

to learners or help student learn something by giving information about it. The Dictionary

further explains that teaching is showing some one the way something is done and

eventually they will be able to do it themselves. Similarly, produromou, L. (1995) citing the

Collins Co Build Dictionary has given the following definition for the concept of teaching:
If you teach someone something you give them instruction so they know about it

or how to do it. You make them think feel or act in a new or different way; you
explain or show students how to do something (Prodromou, L; 1995:13)

On the other hand, to "test", according to the Oxford Advanced Learner's Dictionary, means
to investigate somebody's knowledge or performance using certain questions or by providing
them tasks and activities to carry out. Prodromou (1995), quoting the Longman's Active
Study Dictionary, also defines testing as a way of finding out how much or to what extent

students grasp and understand certain ideas or subject matter they have been taught by asking

them questions.

From the definitions of the two terms it could be inferred that teaching and testing are
pretty much interrelated. That is to say, we test what ‘ve have taught. Regarding the strong
link between teaching and testing, Dejene Leta (1994) stresses that language teaching and
testing cannot be treated in isolation; rather, they are inseparable components of the

teaching/ learning process Similarly, Hughes (1989:2) describes the relationship between
teaching and testing as follows:

The proper relationship between teaching and testing is surely that of partnership. It is
true that there may be occasions when the teaching is good and appropriate and the
testing is not; we are then likely to suffer from harmful backwash...But equally there
may be occasions when teaching is poor or inappropriate and when testing is able to
exert beneficial influence. We can't expect testing only to follow teaching. What we
should demand of it, however, is that it should be supportive of good teaching and
where necessary exerts a corrective influence on bad teaching (Hughes, 1989:2)



Heaton (1982:5), cited in Dejene Leta (1994:3), also asserted that teaching and testing are
so interrelated that it is by no means possible to ignore one and concerned about the other,

However, Hughes (1989) Claims that in most cases language tests are very poor in their
quality; they fail to measure what they are supposed to measure. Consequently, they bring
about undesirable washback effect. Bachman (1990:283), on the other hand, notes that: “In
many cases, however, there is little or no apparent relationship between the types of tests
that are used and instructional practice.” In the same way, strengthening these views,
prodromou (1995:13) stated that, regardless of the very close and interrelated nature of
teaching and testing when teachers test, they do different things form the things they do

when they teach.

Hughes further warms that if the test content and testing techniques are completely
different from the objectives of the course then mos. possibly the test will have negative
impact on teaching and learning. Besides, Hughes (1989) provides an instance of poor

quality of a test which results in negative washback effect as follows:

Students are following an English course which is meant to train them in the
language skills (including writing) necessary for university study in an English
speaking country, but where the language test which they have to take in order to
be admitted to a university does not test the skills directly. If the skill of writing,
for example is tested only by multiple choice items, then there is a great pressure to
practice such items rather than practice the skill of writing itself. This is clearly

undesirable (Hughes 1989:1)

In light of the above scholars view, it is worth understanding that tests need to be
developed in line with the content students have been taught and the way they have been
taught. Besides, a given language skill should be tested using the appropriate test item. For

instance, multiple choices item alone should not be used to test students' ability of writing

composition.
2.6 The Role of Language Testing in the Process of English Language Instruction

National examinations are most often used as instrument of measuring the over all
achievement of students' Language skill and knowledge. Thereby, important decisions

which can directly and indirectly affects learners, teachers and educational system are made

based on the result of the examinations (shohamy, et at 1996: 298)



Apart from recruiting students for institution of higher education, examination plays a great
role in improving teaching learning. For example, Dejene Leta (1994), citing Alderson
(1986), suggested that language tests are used not only as a means of fostering innovations
in language testing but also as a means of enhancing innovations of class room teaching
and educational materials through testing. Parallel to this, Shohamy; et al. (1996:299) note
that: "tests are viewed as the primary tools through which changes in the educational
system can be ‘ntroduced without having to change other educational components such as
teacher training or curricula." Furthermore, maintaining this issue, Qi LuXia (2005:142),
citing Wall (1996:334), states that:" high- stake tests are often used as agents for change,
but attempts to introduce change in the classroom are often not as effective as their
designers hoped they would be. "An example of such a case, according to Qi luxia (2005)
is the National Matriculation English Test (NMET) of China. Apart from selecting students
for higher education, the examination was designed to foster changes in English language
instruction; however, it was an ineffective to bring the intended washback. This is because
the two major functions of the examination - selecting students for higher institution and
promoting change in the teaching learning process-are in conflict with each other. That is to
say, there was a powerful trigger of the examination for teaching to the test content,
teaching to the test format. Therefore, the examination could not be an effective agent for

fostering changes in the English language teaching.

On the contrary, Hughes (1989:1) ascertains that examination can promote innovation in

the language instruction. He states his experience as to how tests can bring strong effects

on teaching and learning as follows:

A test was devised which was based directly on an analysis of the English language
needs of first year undergraduate students and which included tasks as similar as
possible to those which they would have to perform as undergraduates (reading text
book materials, taking notes during lectures and so on). The introduction of this test
in place of one which had been entirely multiple choices had an immediate effect.
on teaching: the syllabus was redesigned, new books were chosen, and classes were

conducted differently.

Hughes further explains that because of the above changes student reached a much higher

standard in English regardless of limited resources.
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Furthermore, Alderson, J.c, Clapham, and wall D. (1995: 228) too point out that continuous
modification of test design is very indispensable. According to these scholars, using the
same format of tests year after year will have the following consequences:

If the test format remains fixed for a period of time, it may have the effect of

narrowing the curriculum: not only will the test be confined to those elements that

are thought testable or convenient, but the teaching in preparation for the test is

likely to become restricted to the sorts of activities and abilities that are tested
(Alderson, Clapham, and Wall 1995:228)

From all the scholars’ view, it would be reasonable to believe that innovation in testing will
bring about positive educational implications. For example, instead of using the same
format of tests and focusing on certain contents every year, making modification could help

to bring improvement and innovations in teaching

2.7 Washback

A number of scholars have defined the concept washback or backwash almost in the same
way. Hughes (1989:1), for example defines it as “the effect of testing on teaching and
learning.” And he states that it can be beneficial or harmful. Bachman and Palmer (1996),
on their part, explain the term ‘washback’ as “an aspect of impact that has been of
particular interest to both language testing researchers and practitioners.” They also state
that Washback effect is exhibited on individuals (i.e. students and teachers), educational
system and society at large. Similarly, Produromou (1995:13) defines backwash effect as
“the direct or indirect effect of examinations on teaching method.” The other outstanding
scholar Buck (1988) as quoted in Bailey (1996; 257-258) describes washback as follows:

There is a natural tendency for both teachers and students to tailor their classroom
activities to the demands of the test, especially when the test is very important to the
future of the students, and pass rates are used as a measure of teacher’s success. This
influence of the test on the classroom... is, of course, very important; this washback
effect.can be either beneficial or harmful. Buck (1988), as cited in Bailey (1996:257-

258)

Having all the definitions given by the different scholars, washback could be defined as a
phenomenon by which a test or an examination brings about the extent of positive or

negative effect on students, teachers, teaching methodology, syllabus and educational

systen.



2.8 Forms of Backwash Effects

Prodromou (1995:14) has classified washback effect into two forms: Overt and covert
washback. The former involves doing as many past examination papers as possible for
preparation of the national examinations. Moreover, presentation of the text followed by
questions which as a similar pattern to those in the examination is a typical feature of the
consequence of overt negative washback. Prodromou (1995) also indicated that
examinations tend to focus on the reading and writing as they are easier for administration
and marking. As a result, listening and speaking skills are given less emphasis in the

classroom teaching. In order to minimize such problems, Prodromou (1995) forwarded the

following suggestion:

[t is possible for testing procedures to have a positive effect on classroom practice.
For example, when one of the examination boards introduced a listening test based
on audio cassette material (to replace the texts read aloud by an examination
supervisor), this had the effect of heightening awareness of what authentic listening
involves, and schools quickly began to prepare students to cope with the new
challenges (Prodromu; 1995:15).
Prodromou argues that covert washback effects unlike overt washback effects aren't easily
noticeable and their impacts are elusive. This is because the deep seated nature of covert
washback effect in teachers mind makes them (teachers) have a clear dividing line between
lessons involving teaching and lessons involving testing. He also extends his view by

providing examples of covert testing form his own experience as follows:

[ have observed many lessons where the teacher asks a question, receive a correct
answer from a particular student, and then move on to ask the next student the next
question. The Objective of this routine is to find out what the students know. This
and the lack of involvement of the rest of the class in the sequence make the activity
more of an informal assessment than a teaching procedure. The absence of any lead
in or following up to the work done on a text is entirely a typical of testing procedure
(Prodrumou, L. 1995:15)

2.9  Ways of Achieving Beneficial Washback

Researchers and scholars have forwarded various ways of achieving positive washback

effect of tests in the language teaching learning process.

Hughes (1989) states that students should be tested what they have been taught in the

classroom. Bachman (1990:283), confirming Hughes's view, says," positive washback
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would result when the testing procedure reflects the skills and abilities that are taught in the
course,..." For instance, using oral inferview for a final examination in a conversational

language use could trigger positive washback on teachin g and learning (Bachman, 1990)

However, Hughes (1989) argues that teachers usually test what is easiest for them to test

not what is important to test; this is because subjective scoring and scarcity of time and

money.

For a test to have beneficial washback, the samples should represent the full scope of what
is specified (Hughes 1989). It is also indicated that in order to avoid predictable teaching,

all the specification, even the less readily to testing elements should be included.

The other factor which can help a test to bring about beneficial washback is what Hughes
(1989) call 'direct testing' It refers to the testing of students' performance skills with texts
and tasks as authentic as possible. Hughes (1989) argues that if teachers want their students
to learn to write compositions they should get their learners to write compositions in the
test. In support of Hughes's view, Doye (1991) as quoted in Bailey (1996:269), stresses that
test authenticity is very invaluable to promote positive washback. Doye (1991)  further
explains that the tasks in the test situation and the tasks in real life situation should be
identical. That is to say, the language of the test should be day to day discourse. Therefore,
it (Language) should not be modified, or simplified, but should be presented with all its
irregularities. Confirming Doye's view, Messick (1996) in Bailey (1996:270) notes that
tests have to be authentic and direct representatives of communicative behaviors of the four

language skills being learnt.

Making the testing criterion-referenced can enhance positive washback. That is evaluating
students performance in terms of certain criteria is by far better than norm-referenced tests

to enhance students’ motivation and this in turn can help student to have positive attitude

towards the language learning (Hughes 1989).

Parallel to Hughes's view, Shohamy (1992), cited in Bailey (1996:271), argue that score
reporting need to be detailed, relevant and diagnostic so as to achieve beneficial washback
of tests. He adds that assessment results should focus not only on general score but also on

specific feedback about students' performance.



Above all, focusing on the objectives of the course being taught plays a great role in
achieving beneficial washback for achievement tests ( Hughes 1989). He argues that; "If
achievement tests are based on objectives, rather than on detailed teaching and text book
content, they will provide a  truer picture of what has actually been achieved." Similarly,
Buck (1988), in Bailey (1996:268), describes the relationship between tests and educational

goals as follows:

Most educators would probably agree that the content of classroom instruction should
be decided on the basis of clearly understood educational goals, and examinations
ascertain whether these goals have been achieved. When the examination does that, it
forces students and teachers to concentrate on these goals and the washback effect on

the classroom is very beneficial.

2.10 Examining How Washback Operates

[t has been stated so far that washback is the impact of testing on teaching and learning.
And different researchers for example, Bachman and palmer (1996), Hughes (1993), Bailey
(1996) and Alderson and wall (1993) explain the way washback operates in different

literatures

Bachman and Palmer (1996:29:30) state that the impact of test use operates at micro and
macro levels. The former refers to individuals i.e. test takers and test users who are affected

by the particular test use. The latter refers to the educational system.

2.10.1 Impacts on Test Takers

Bachman L.F and Palmer A.S (1996:31) contend that test takers can be affected by the test
procedure in three ways. The first aspect is that test takers may spend a number of weeks to
prepare themselves for the test. In addition, teaching may focus on the syllabus of the test
for up to several years and the techniques required for doing the test is also practiced in the
actual classroom. Similarly, the experience of taking the test has an influence on test takers.
For example, the test takers topical knowledge can be affected if the test provides new
topical or cultural information.

Secondly, the type of feedback test takers receive about their performance can affect them
directly. Thirdly, the decisions made about the test takers based on their score can affect

them in many ways. For example, acceptance or non-acceptance into an instructional
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program or in a career, employment or non employment is all consequences of decisions
for test takers (Bachman and Palmer, 1996). Therefore, these researchers suggest that test
scorers to be fair in their decisions and also to make sure that all their decision procedures

and criteria are uniformly applied to all testees.
2.10.2 Impact on Teachers

According to Bachman and Palmer (1996) in an instructional program, teachers are most
directly affected parts of the test users. These researchers argue that although teachers
prefer to teach with the value and goals of instructional program, some times they may be
forced to apply the notion of 'teaching to the test' which means doing something in teaching

which isn't compatible with teachers' values and goals or with the instructional program
2.10.3 Impact on Educational System

Test makers or teachers should consider the potential impact of tests on societal values and
educational system (Bachman and Palmer 1996). For instance, according to these scholars,
the educational system will be affected if a particular test task such as multiple-choice
items or a specific type oral interview tests are given in a national level and decision is
made about a large number of individuals. Hughes (1989) also strengthen Bachman and
Palmer's view saying that high stake testes can trigger impact on educational system to the

extent of bringing changes of the method of teaching, syllabus and content of teaching.

The other well-known researcher, Bailey (1996:262), citing Hughes (1993), discusses the
way washback works and influences teaching and learning in a very straight-forward
manner. He states that in order to know the mechanism by which washback operates, it is
very important to distinguish the difference between participants, process and product.
The participants include students, classroom teachers, administrators, material developers
and publishers. The term process is to mean the actions taken by those participants, for
example, of material development, syllabus design change in teaching methodology, the
use of learning and test taking strategies, etc. and finally product refers to the skills of facts
learned and quality of learning (Hughes, 1993 cited in Bailey (1996).

Hughes (1993), in Bailey (1996:263), further explains how the three terms affect each other

as follows:



The trichotomy in to participants, process and product allows us to construct a basic
model of backwash. The nature of a test may first affect the perceptions and attitudes
of the participants towards their teaching and learning tasks. These perceptions and
attitudes in turn may affect what the participants do in carrying out their work (
process ) including practicing thé kind of items that are able to found in the test,
which will affect the learning out-comes, the product of that work (Hughes, 1993
cited in Bailey, 1996:263)

From Hughes's explanation it could be deduced that washback operates in three steps. First,
a test affects the attitude and perception of teachers and students in their teaching and
learning activities. Secondly, this influence, in turn, affects their performances in the

language learning and teaching. And finally this results in an impact on the outcomes of

language teaching and learning.

2.11. Measuring Washback

Bailey (1996:272) contends that measuring washback is very difficult since we can't easily
distinguish it (washback effect) from other factors which influence teaching and learning.
Bailey described the very problems which prevents us form measuring washback effect as

follows:

The topic is only superficially amenable to laboratory studies with a high degree of
control over variables leading to strong internal validity. ... For these reasons
trying to develop true experimental design to assess washback would be both futile

and unhelpful. Bailey (1996:272-73)

However, Alderson and Wall (1993), as quoted in Bailey (1993), suggest that classroom
observation and triangulation are better in investigating the washback, and the triangulation

includes teachers and students' perception of washback to the program and washback to

learners (Bailey, 1996).

The present researcher, therefore, believes that triangulating different methodologies like
questionnaires, interviews, classroom observation, informal conversation and docurnent
inspection could help to investigate the washback effect of the examination. And the extent

to which these methodologies are triangulated will be stated in the next chapter.



CHAPTER THREE: METHODOLOGY OF THE STUDY

This chapter states the subjects of the study along with their size and sampling technique,

data gathering instruments, procedures of instrumentation, and techniques of data analysis.

3.1 Sampling of subjects

3.1.1 Subjects of the Study

Grade Ten students who learn in Goro Secondary School, a government secondary school
in Adama (Nazareth) town, are subjects of the study. The main reasons to select this school
is that students of this school are often heard complaining about plasma TV instruction
when EGSEC English examination ié approaching. (For example, the EGSEC English
examination is not prepared in line with the instructional practices of Plasma TV, it

(Plasma TV) is too fast to listen to, cannot replay, and not interactive.

As a result, some students skip English classes of plasma TV instruction and rather request
their classroom teachers to arrange them tutorial class instead of the satellite TV
instruction. Moreover, it is common to see students and teachers focusing on the contents
of text-book which frequently appear on EGSEC English language examination, and the
present study is conducted to try to examine whether all these are the washback effects of

Grade Ten EGSEC English language examination.

3.1.2 Selection of Sample Subjecfs

The present researcher believes that the impact of the EGSEC English national examination
on students, teachers and their attitudes towards plasma TV instruction is more
recognizable at Grade Ten level than at any other grade level. This is because the said
grade level students are on the verge of taking national examination although they have not

been long accustomed to plasma TV instruction.

The number of Grade Ten students found in the school is 850. The school consists of 15
sections and each section has about 56 students on average. Therefore, it is felt that 170

students (20% of the total number) and all the Grade Ten English teachers (six in number)

21



are sufficient for the study. The sample students are randomly selected from all the

sections.
3.2. Instruments for Collecting Data

The study employs five data gathering instruments: questionnaire, interview, informal
conversation, classroom observation, and document inspection. It is believed that these five
instruments will provide a truer picture of the area of the study. This is because using
different methods (triangulation) could help the researcher to obtain a result which may not

be attained by a single method.
3.2.1. Questionnaire

The questionnaire for teachers is written in English whereas the questionnaire for students
is translated into Amharic.Both the teachers and students’ questionnaires consist of open-

ended and close-ended questions.

The questions mainly focus on students’ and teachers’ attitudes towards the relationship
between the national examination and the instructional practices of plasma TV, their
awareness of the different contents and formats of the EGSEC English examination, and
their way of preparing for the national examination. The questionnaire also focuses on how

often students practise past examination papers so as to prepare for the examination.

Similarly, the questionnaires are administered to classroom teachers focusing mainly on the
match between the Plasma TV instruction and the national examination. the skills’

representation, and their attitudes towards the EGSEC national examination.

3.2.2 Interview

Interview was held with the Head of Examination Development and Administration at
General Education Quality Assurance and Examinations Agency. The interview focused on
the relationship between the course objectives and the EGSEC English examination
objectives and whether or not the EGSEC English examination reflects the instructional
practices of the plasma TV. Besides, the interview focused on the washback effect of
EGSEC English examination on students and teachers, the format of examinations, and the

representation of different language skills and contents of EGSEC English examination.



Similarly, interview was held with the Senior Expert in English Language Curriculum
Designing at ICDR. The interview mainly focused on the goals of the secondary English
language education and the working relationship between test designers and English

language curriculum planners.

On the other hand, so as to effect a degree of triangulation, interview was conducted with
fifteen Grade Ten students who were selected randomly. All the interviews were audio-
recorded except the interview held with the Head of Examination Development and

Administration as he didn’t permit the researcher to audio-record his responses.

3.2.3 Informal conversation

The present researcher believes that teacher respondents reveal their real feelings and
frankly state what they are actually doing in the classroom without being reluctant through
informal conversation. As a result, the researcher conducted an informal conversation with
all the six teachers at different times. The main ideas raised during the conversation were:
the impact of the format and content of EGSEC English examination on students’ and
classroom teachers’ attitude towards the contents of the textbooks and plasma TV lessons,
their ways of teaching in the classroom, the content and language skills students want to be

taught, and students attitude towards learning the productive and receptive language skills.

3.2.4 Classroom Observation

Classroom observation was conducted for five consecutive days so as to crosscheck what
students and teachers actually do in the classroom. The observation focused on the

teachers’ and the students’ classroom activities and their area of focus in the teaching/

learning process.

3.2.5 Document Inspection

Under this section, the textbooks of Grades 9 and 10, including the teachers’ guide and the
syllabuses of these grades, are analyzed. In addition, the contents and language
components, the format and the representation of language skills of the 1999 E.C and 2000

E.C EGSEC English language examinations are compared with the contents and skills



covered in the textbooks. Then, the magnitude of the relationship between the contents of

the textbooks and the EGSEC sample examination papers is stated.

3.3 Data Collection Procedure

The researcher first informed the teachers and other bodies concerned about the objectives
of the research ahead of time. Then, the administration of questionnaires to students and
teachers followed. Secondly, interview was conducted with the fifteen students and the
informal conversation with teachers followed. Thirdly, the classroom observation was
conducted for five consecutive days. Then, interview was held with the Senior Expert in
English Language Curriculum Designing at ICDR and the EGSEC English Language
Examination developers at GEQAEA. Finally, the analysis of the data and conclusions,

including some suggestions, were given based on the data results and the findings obtained.

3.4 Techniques of Data Analysis

In order to determine whether or not the Grade Ten English Language National
Examination exerts washback effect on students and classroom teachers in teaching English
Language through Plasma TV, the study employed data from questionnaires and interview
responses, informal conversation, classroom observation and document inspected. The data
obtained from responses of the questionnaires were analyzed and interpreted in

percentages.

To examine the extent to which the EGSEC English Language Examination reflects the
objectives of the English Language syllabuses of Grades Nine and Ten, a list of the
contents of the textbooks were drawn up from the syllabuses, textbooks and sampled
examination papers. The analysis of the textbooks were made by indicating the frequencies
of the content areas. Similarly, the 1999 E.C and 2000 E.C sampled examination papers
were analyzed using the frequencies of the content areas. Finally, the degree of the match
or connection between the frequencies of the content areas of the textbooks and sampled

examination papers were determined using the Spearman’s Rank Order Correlation

Coefficients statistical methods.
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CHAPTER FOUR: THE DATA AND ITS ANALYSIS

In this chapter, the results and discussions of the students and teachers' questionnaire along
with the results of the students’ interview, the teachers’ informal conversation. classroom

observation and the document inspection are presented

The study is conducted in Goro Secondary School, one of the government schools in
Nazareth, where Satellite Television Education has been implemented. Of the hundred and
seventy students who took part in the study, 89 were females and 81 were males. The

average class size was found to be 56.

Six English language teachers of Grade 10[four males and two females] were also included
in the study.

Besides, the Head of Examination Development and Administration at GEQAEA and the
Senior Expert in the English Curriculum Designing at the ICDR were included in the study.
The Head of Examination Development and Administration is a PhD holder and has twenty
years of working experience in his current position where as the Senior Expert in English
Language Curriculum Designing is currently attending his post graduate program in TEFL
(Teaching English as Foreign Language) in Addis Ababa University. The analyses

regarding their responses to the different questions are included in this chapter.

The data analysis was made in terms of three major sub topics: Responses and reactions of
teachers and students regarding the impact of Grade Ten EGSEC English Language
Examination on their attitude towards plasma TV English instruction, the impact of the
examination on what teachers and students do in the actual classroon teaching/learning
process of English language, and the document inspection. The data obtained through the
questionnaires were shown in tables. The data gathered through interview (students’
interview), informal conversation, and classroom observation were presented interwoven
with the results of the questionnaires. The results of the interview held with the experts of
Examination Development and Administration at GEQAEA; and the English Language

Curriculum Designing Expert at ICDR were also added. Finally, the results of the

document inspection were analyzed.
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N = N® of respondents
% = Percent

As indicated in Table 2 (Q.1), when asked about their reaction to the advantage of working
on past examination papers, the majority of the students, that is, 91 (53.52%) agreed that it
can help to achieve better passing grade, but the remaining 67 (39.41%) disagreed and 12
(7.05%) were neutral. Responding to the same question, three out of the six teachers agreed
that practicing on past examination papers can help students to achieve good passing grades

while two teachers disagreed and one teacher preferred to be neutral.

Moreover, the data gathered through students’ interview showed that 10 out of 15 students
responded that working on past examination papers in the classroom is very invaluable since
it helps students to be acquainted with the format, items and contents of the forth- coming
EGSEC English examination. They also added that certain contents of textbooks are common
to appear on the examination and this, in turn, would help them to give special emphasis to
those contents for the preparation of examination. The data gathered using the informal
conversation with teachers also indicated the same results. Three teachers stated frankly that

they did some questions of EGSEC in the classroom to make students familiar with the

format and items of the examination.

Besides, during the classroom observation, before the plasma lessons were over, many
students were outside the classrooms practising on the previous examination papers. That
means students and teachers ignored the plasma Transmission and focused on EGSEC
sample examination papers for the preparation of the final examination. Thus, it could be
inferred that all the students’ and teachers’ performances and reactions were due to the overt

negative washback effect of the national examination.

Similarly, 131 (76.98%) of the students agreed that focusing on some selected areas of the
textbooks or plasma lessons is advantageous to be successful in the examination (Q-2). The
other 30 (17.64%) students disagreed while 9(5.29%) students were neutral to the question.
For the same question, four out of the six teachers (66.66%) agreed to the statement. The
classroom observation and the data collected through the informal conversation with

teachers’ and the students’ interview also showed the same results.



Responding to Item (3), a large number of students, that is, 117(68.81%) agreed that the
forthcoming EGSEC national examination influenced the way teachers teach and students
learn English language whereas 30(!7.64%) of the students disagreed to the statement and
23(13.53%) of them remained neutral. On. the other hand, 3(50%) of the classroom teachers
agreed to the statement while the rest 2(33.33%) teachers disagreed and one teacher was
neutral, Besides, during the informal conversation, all the classroom teachers admitted that

the upcoming EGSEC English examination influences the way students learn and teachers

teach.

Hence, the students’ report and the teachers’ admission that they had been influenced by the
EGSEC English examination seem to indicate that the examination triggers harmful
washback effect on the classroom teaching/ learning process. That is to say, the English

language teaching /learning process had been adjusted towards the format, items and contents

of the examination.

As concerns Item 4 that requires students to report as to whether the EGSEC English
language examination encourages them to improve their command of English language, a
large number of students, that is, 93 (54.7%) disagreed to the statement while the remaining
73(42.94%) and 14 (8.2%) agreed and were neutral Jsrespectively. In response to the same

question, 2 (33.33%) teachers disagreed to the statement while one teacher agreed and the

remaining 3 (50%) were neutral.

The data collected through the students’ interview and the informal conversation with
teachers seem to suggest that the EGSEC English language examination does not encourage
students to improve their command of English language as the listening, pronunciation

composition writing skills are not tested.

In responding to Item 5, only 60 (35.28%j of the students agreed that their primary purpose
of studying English language is to get passing grade in the EGSEC examination. The
majority, that is, 92(54.05%) of the students, reported their disagreement to the statement and
the remaining 18 (10.58%) reported that they were neutral. On the teachers’ part, the

majority 4 or (66.66%) remained neutral to the question while the other two (33.33%) agreed

to the statement.



In spite of the students’ response to the questionnaire, the results of some of the students’
interview and what they were actually doing in the classroom seem to suggest that the
primary purpose of the students was to get passing grade in the examination. In other words,
had the students studied the English language for the primary purpose of improving their
command or fluency of English language, they would not have ignored the major receptive
and productive language skills such as listening speaking, composition writing, pronunciation

;note-making and summary and studied other contents at the expense of the less frequently

appearing activities.

It is, therefore, safe to think that students study the language mainly not to improve their

communicative skills of the language but for achieving better passing grade in the English

examination.

These being there, when students were asked as to whether the EGSEC English national
examination accurately measures their command of English language (Q-6), the majority
85(49.99%) disagreed to the statement while 60(35.29%) agreed that the examination
accurately measures students’ command of English language and the remaining 25 (14.07%)
were neutral. On the other hand, 4 (66.66%) teachers disagreed to the statement and one

teacher agreed while the remaining one teacher never responded to the question.

Moreover, one of the teachers in the informal conversation stated that the examination by no
means accurately measures students’ command of English language since oral test, essay
writing and listening tests have not been incorporated in the items. He further mentioned that

the multiple-choice format of the examination could not be powerful enough to measure

students’ proficiency level of English language.

In Item 7, students and teachers were required to respond to whether or not the EGSEC
English language examination motivates students to study the language for their future
learning and work. Regarding the response of students, the majority, that is, 90 (52.93%) of
them agreed that the examination motivates them to study the English language for their
future learning and work, while 61 (35.87%) disagreed to the statement and the remaining 19
(11.7%) were neutral. The result of the students’ interview also confirms this. On the
contrary, most of the classroom teachers 4 (66.66%) disagreed to the statement while the rest

2(33.33%) were neutral. Besides, during the informal conversation, two teachers stressed that
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it would not be logical to think that the examination motivates students to study English for
their future learning and work or communication while objective types of testing have been
the only means of measuring students’ performance or language ability in the national
examination. That is to say, where communicative testing is under question, it is difficult to

assume that students would emphasize the communicative aspect of the language.

Accordingly, for Item 8. a large number of students, that is, 84 (49.4%) of them agreed that
the EGSEC examination made them ignore the listening, pronunciation, and composition
skills. The other 74 (43.02%) disagreed to the statement while the remaining 12 (7.05%)
were neutral. Conversely, 3 (50%) teachers disagreed to the statement while two teachers

(33.33%) and the remaining one (16.66%) teachers agreed and was neutral respectively.

The majority of the students (8 out of 15) who were interviewed revealed that they were not
interested in listening, writing composition, note-making and summary since these activities

will not be tested in the EGSEC examination.

This result would be further investigated through the students’ and teachers’ responses as
well as the classroom observation on Item 9. In this item, students and teachers were asked to
report whether or not the EGSEC English examination influences them to emphasize on only
certain contents of the textbooks and plasma lessons. Accordingly, the majority, that is, 90
(52.93%) of the students agreed that they were emphasizing a few contents of the textbooks
and plasma lessons. The remaining 73(42.93%) disagreed and 7 (4.12%) were neutral.
Nevertheless, 3 (50%) of the teachers disagreed to the statement, while two (33.33%) of them
agreed and the remaining one teacher was neutral. During the interview held with 15

students, 12 of them responded that they emphasized certain contents like grammar,

vocabulary, dialogue, and comprehension but ignored others. The classroom observation also

confirms this.

Hence, although most classroom teachers were reluctant to reveal what was actually going on
in the classroom, the students’ responses on the questions and the result of the interview as
well as the classroom observation seem to indicated that teachers and students were
influenced by the contents of EGSEC English examination and they worked for the
examination. Such harmful washback effect of the examination on contents to be taught

jeopardizes the goals of the English language education in the country’s secondary education.
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In Table 3, the number of students and teachers who emphasis different language skills sub
skills and contents were described. The extent to which students and teachers put emphasis to
a given language skill, sub skill and content were stated according to the rank they (teachers

& students) gave to the skills and contents.
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Table 3 depicts, the results of the students’ interest and preference of learning certain
language skills and sub-skills along with the emphasis teachers actually put on these
skills and sub-skills in the teaching/learning process are treated in the same table. As can
be seen from the table, the student’s preference of learning was grammar, vocabulary,
and comprehension which were put on the 1%, 2" and 3™ rank respectively. That is, the
1** most important section of the textbook that students gave much emphasis to was
grammar, and 100 (58.5%) of them made it their 1* choice. The next most important
portion of the textbooks were vocabularies, for which 96 (56.5%) of the students gave e
rank. The third most important section they emphasized was comprehension section and

88 (51.7%) of the students made it their 3" choice.

On the other hand, in the same table, it could be noted that grammar is the most
emphasized of all the contents although some teachers pretended that they gave equal
emphasis to speaking and writing skills as grammatical items could be thought
integratively with other skills. According to the data in the table, 3 (50%) of the teachers
emphasized grammar, followed by comprehension and vocabulary sections. However,

speaking and writing were given little emphasis.

Similarly, from the data gathered through the students’ interview and from what they
were actually doing in the classroom and school compound, it could be inferred that
students and teachers practised on grammar, comprehension, and vocabulary ignoring
basic language skills and sub-skills like listening, dictation, pronunciation, composition
writing, note-making, and summary. In line with this, in Item 11, students and teachers
were asked to give their reasons for their Ist, 2" and 3" choices. Accordingly, when
their responses were summed up, most of them answered: “Grammar, vocabulary, and
comprehension questions are inevitable on the national examination; grammar is the key
for language learning; pronunciation, speaking, and writing tests never appear on
examination.” Furthermore, in the informal conversation, one of the teachers of Grade
Ten students admitted that he had emphasized grammar portions of the textbooks to the

extent of giving explicit explanation of the form, meaning, and function of the

grammatical items so as to help students pass the EGSEC English examination.

ﬂ“‘ﬁ
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Thus, the students’ and teachers’ interest of over- emphasizing grammar, vocabulary, and
comprehension sections at the expense of other language skills and sub -kills is the
harmful washback effect of the English language examination. This negative impact of
the examination could also debilitate the implementation of the CLT approach of
teaching and this, in turn, may jeopardize the overall goals and objectives of the Grades 9
and 10 English language curriculum.

As indicated in the Literature Review part (on pages, | and 13), different scholars and
researchers like Bailey (1996), Hughes (1989) ,and Shohamy et al (1996) recommended

that examination should ascertain whether or not the educational goals are achieved.

Accordingly, when asked about the main educational goals of the Grades 9 and 10
English language education (Q-1), the Senior Expert in English Language Curriculum at
ICDR stated that English language education is meant to help students master the
language skills, knowledge, and attitudes. He also added that producing students who are
competent enough with other people of the world is the other goal of English language
education of our country. But, the question is, are all the skills tested on the EGSEC

English language Examination? The answer is “never”.

On the other hand, regarding the goal of the Grade Ten EGSEC English examination, the
Head of the Examination Development and Administration at GQAEAE explained that
there are three goals. These are for certification, selection, and placement of best-
performing students at various fields of training such as Preparatory and TEVET. He also
said that the examination is meant for giving feedback which helps to take supportive and

corrective measures in the parts of the schools and policy makers.

In responding to the compatibility of the goals of the Grades 9 and 10 syllabuses with the
goals of the EGSEC English language examination (Q-2), the Expert at ICDR argues that -
the syllabuses are the basis for the examination. Therefore, in one way or the other, the
goals of the examination and the syllabuses match each other. In line with this, the
Senior Expert in English Language Curriculum was asked whether or not the
instructional practices of plasma TV match with the EGSEC English language
examination. He explained that there is a strong relationship and match between the

plasma lessons and the contemporary English language textbooks of Grades 9 and 10.
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And, examinations are set based on the contents of textbooks and the plasma lessons.

Therefore, the plasma TV instructional practices are compatible with the EGSEC

examinations.

However, for the same question, the Head of Examination Development and
Administration at GEQAEA responded: ‘No answer’. This showed the researcher that the
GEQAEA organization has not any iﬁformation on whether or not the examination
reflects the different instructional practices of the plasma TV which, in turn ,implies that
the Experts at GEQAEA have completely disregarded the plasma lessons while setting

the English language examination.

When asked about his opinion regarding the impact of the EGSEC English examination
on students and teachers towards the plasma TV English language instruction (Q-4), the
Expert in English Language Curriculum Designing responded that it is very difficult to
judge without undertaking research on the area. On the other hand, with regard to the
impact of the format and content of the EGSEC English language examination on
students, classroom teachers and the education system in terms of the objectives of the
English language education, the Expert at ICDR admitted that the only multiple-choice
items of the examination cannot be powerful enough to ascertain the students’ ability of
speaking, writing, and listening skills. He stated, however, that communicative testing is

very difficult to be implemented in this disadvantaged country as marking and scoring are

very expensive and tedious.

Concerning what students of Grade Ten and teachers should do for the preparation of the
EGSEC English Language Examination (Q-4) the Head of Examination Development
and Administration at GEQAEA recommended that both students and teachers focus on
the language skills for enhancing communication skills in the language. In line with this,
when asked about the extent the EGSEC English Language Examination measures what
the Grade 9 and 10 syllabuses expect students to attain, the Head of Examination
Development and Administration at GEQAEA stated that the examination measures what

it is supposed to measure as far as it bases on the Ministry syllabuses of the English

language of Grades 9 and 10.
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In responding to the questions about the working relationship between Experts of testing
at GEQAEA and the General Education Curriculum Framework Development at ICDR,
the Expert in English Curriculum stated that there had not been frequent meeting between
the two organizations. This could results in incompatibility between the goals of English
language education and the goals of EGSEC English language examination. This, in turn,

exacerbates the negative washback effect of the examination.

4.3 Document Inspection

In this section. the Grades 9 and 10 English language textbooks, the syllabuses and the
1999/2007 and 2000/2008 EGSEC sample examination papers will be analyzed. Then the

extent of the relationship between the contents of the textbooks and the sample EGSEC

examination papers will be investigated.

Both the Grade Nine and Ten English textbooks are the newly revised edition of 2005.
The textbooks consist of fourteen units. Each unit has a reading passage from which the
different tasks are devised and every unit of the textbook deals with comprehension,

vocabulary, grammar, speaking, listening, and writing lessons.

The syllabuses of Grades 9 and 10 English language contains the general objective of the
courses and the specific objectives of each and every topic, including the number of
periods allotted for each topic and language components. It also indicates the method of
teaching and evaluation technique the classroom teacher can employee in the teaching
/learning process.

Regarding the 1999/2007 and 2000/2008 EGSEC English Language Examination papers,
both of them have 75 items each. The contents of the examination include:
comprehension, Vocabulary, dialogue, (communication activities), grammar, paragraph
coherence, sentence combination and punctuation, and capitalization. For convenience,
and in order to ease understanding, the sentence comprehension questions are included

under grammar and vocabulary sections depending on the contents of the question.

So as to examine the degree of the relationship between the contents of the textbooks and
the sample examination papers, first, the contents of the textbooks and the contents of the

sample examinations were ranked based on their coverage. Then, the sum of the squared
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differences between ranks was computed. Finally, using the formula of the Spearman’s
Correlation Coefficient, the magnitude of the relationship between the contents of the

textbooks and the examinations was stated.

Thus, in the following tables (Table 4,5 ,and 6) the coverage and ranks of the content
areas of the different language skills, sub skills and language components of the
textbooks and sample examination papers were summarized and presented. The contents
of the textbooks and sample examination papers were categorized in to comprehension,
vocabulary, grammar, speaking, listening for specific purpose, dictation, rearranging
Jumbled sentences, note making and summarizing, writing composition and punctuation
and capitalization. |

Table-4 Ranks of the Language Skills /Sub-skills and Language Components

Represented in the Grades Nine and Ten Textbooks

' No. | Grades 9 and 10 textbooks’ content area Grade 9 Grade 10 Total
of language skills, sub- skills and Textbook Textbook No. of Percent | Rank
components No. of Item | No. of Item Item
1 Comprehension 213 169 382 12.9 3
2 Vocabulary 398 338 736 24.9 2
|3 Grammar 755 601 1356 45.95 |
4 Communication activities 90 82 12, 5.8 5
5 Listening for gist and specific purpose 94 89 183 6.20 4
| 6 Dictation 6 5 I 0.37 10
| 7 Rearranging Jumbled sentences 10 2 12 0.40 9
"8 | Note making & summary 7 9 16 0.54 8
9 Writing composition 20 23 43 1.45 6
10 | Punctuation and capitalization 17 23 40 1.35 7
Total 2951 99.86

As can be seen from the table, the coverage of the content areas of different language

items and skills and their ranks based on their frequency were described in figure and,

accordingly, grammar, vocabulary and comprehension have the |

st And d
st and 3™ ranks

respectively. That is to say, most of the contents of the textbooks involved grammatical

items. vocabularies, and comprehension followed by the other skills and language items.
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Table 5: Ranks of the Different Content Areas Represented in the 1999 and 2000 EGSEC

Sample
| No Content Areas Covered in the 1999/2007 Total
1999 and 2000 E.C EGSEC Examinatio 2000./2008 No. of Percen Rank
Sample Examination Papers n REREGAT Items ShES
1 Comprehension 20 21 41 27.33 2
2 Vocabulary 14 12 26 17.33 3
k. Grammar 25 27 52 34.66 1
4 Communication Activities 10 10 20 13.33 4
s Listening for specific purpose - - - - 7
6 Dictation - - - - 7
7 Rearranging jumbled sentences 3 2 5 333 6
8 Note making and summary - - - - 7
9 Writing composition - - - - 7
10 | Punctuation and capitalization 3 3 6 4 5
Total 75 75 150

Examination Papers

Key: = No Item represented in the examination

As shown in Table 5, the content areas being emphasized in the EGSEC English

Examination is almost the same as the contents emphasized in the textboo

grammar, comprehension and vocabulary were tl

textbooks.
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Table 6: Ranking the Different Content Areas Represented in the Textbooks and Sample

Examination Papers.

Rank based
Content Areas of Language Rank based on
. . on coverage Rank
Item Skills/Sub-skills and coverage in the d?
in the Difference
Components sample examination
textbooks

1 Comprehension 3 ) 1 1
2 Vocabularies 2 3 1 1
3 grammar 1 1 0 0
4 Communication Activities 5 4 1 1
5 Listening for specific purpose 4 7 3 9
6 Dictation 10 7 3 9
7 Rearranging jumbled sentences 9 6 3 9
8 Note making and summarizing 8 7 1 1
g Writing composition 6 7 1 1
10 Punctuation and capitalization 7 5 2 4

>d? 36

Key: d* = The Square of the Rank Difference

Table 6 shows how the above ten major ¢

coverage in the textbooks and sample examination pap.ers.

According to Best and Kahn (1993:

content of the textbooks

$d? = The sum of the Squared Difference Between Ranks

ontent areas were ranked according to their

305-309), the magnitude of correlation between the

formula of Spearman Rank Order Coefficient of Correlation as follows:

P=1-62D’

N (N*-1)

Where D= the difference between paired ranks

YD = the sum of the squared differences between ranks

N = Number of paired ranks
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Therefore, the rank correlation coefTicient is
P=1-6 (36)

10(100-1)
P=1-(216)

990

P=1-0.2181818
P=10.781
=0.78
The computed value of the Rank Order Correlation Coefficient is 0.78. As Best and Kahn

(1993: 308) stated, the result of the correlation coefficient from .60 to .80 is substantial.
That means, there is a considerable relationship between the contents of the course
materials taught to students and the representation of contents in the sample examination
papers. Nevertheless, it is worth noticing that the major receptive and productive
language skills were not tested yet. In other words, the total ignorance of the listening
items, dictation or spelling, summary writing or composition writing and speaking in the
examination made the classroom teachers and students at large reluctant to practise the
communicative language skills and sub-skills in the classroom. This inadequacy of the
examination to reflect all the language skills also brings about negative washback effect
on students’ and teachers’ attitude towards practising all the skills which have not been

represented in the EGSEC examination. This, in turn, debilitates the overall objectives of

the secondary English language education.

Besides, it is very much invaluable to look into the drawback of the solely multiple-
choice nature of the EGSEC English examination. The types of formats of exercises,
tasks and activities that students andlteachers work on in the textbooks were not
compatible with the formats of the exercise and items in the examinations. For instance,
the textbooks of Grades 9 and 10 consist of the True/ False items, giving short answers,

filling-in-blank spaces. However, all these were not included in the sample examination

papers.

Therefore, it would be logical to assume that the items and formats of the EGSEC

English Language Examination exerted harmful washback effect on the students’ and

teachers’ ways of learning and teaching, respectively.
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CHAPTER FIVE: SUMMARY, CONCLUSION, AND RECOMMENDATIONS

In this chapter the main objectives of the study, the methodologies employed, and the

results of the study, including some recommendations, are presented.

5.1 Summary

The research was conducted in order to examine the washback effect of the EGREC
English Examination on students’ and teachers’ attitude towards English language
instruction through plasma TV. The study also attempted to investigate the impact of the
EGSEC English National Examination ‘on students’ and teachers’ classroom activities

and their area of focus in the classroom language teaching/learning process.

Furthermore, the contents of the sample EGSEC English Language examination of the
1999/2007 and 2000/2008 as well as the contents of the textbooks of Grades 9 and 10

were compared and analyzed so as to look into whether or not the examination mirrors

the contents of the textbooks.

Instruments like questionnaire, interview, and informal conversation, classroom
observation, and document inspection were employed for data gathering. Questionnaires
were administered to 170 Grade 10 students and six English language teachers of Goro
Secondary School in Nazareth (Adama). Besides, interview and informal conversation

were held with 15 Grade 10 students and six English language teachers, respectively.

In order to effect a degree of triangulation, classroom observation was also conducted for
five consecutive days to cross check the students’ and teachers’ responses on the

questionnaire and what was actually happening in the classroom teaching/learning
process.
On the other hand, interview was held with the Head of Examination Development and

Administration at GEQEA and with the Expert of the English Language Curriculum at

ICDR mainly to identify the working relationship between the two organizations and

their goals.



The Grade Ten English Language Examination exerts washback effect on students” and
teachers’ attitude towards plasma TV English language instruction. The nature of the
EGSEC English Language Examination made students prefer their classroom teachers’
ways of teaching and approach than the televised teachers’. That is, the plasma TV
teachers mainly focus on the communicative language skills which will not be tested on
the EGSEC examination. And most students believed that the classroom teachers can
help them better than do the televised teacher(s) in order to be successful in the EGSEC
English Examination. As a result, students often skipped plasma lessons and rather made

pressures on their English teachers to arrange for them make-up classes for the

preparation of the examination.

On the other hand, the EGSEC English Examination has an impact on what students and
teachers do in the actual classroom teaching/learning process. The format and the
contents of the EGSEC English examination influenced teachers not to focus on all the
instructional practices of the plasma TV lessons. Therefore, most teachers ignored the
listening, writing, note-making, note-taking, pronunciation activities and exerted their
maximum effort on the grammar, vocabulary and comprehension tasks of the textbooks
and plasma lessons. Teachers also came to think that the EGSEC English Language

Examination never measures students’ command of English language.

In order to investigate the relationship between the contents of the textbooks of Grades 9
and 10 and the contents represented in the 2007 & 2008 sample examination papers, the
formula of the Spearman’s Rank Order Correlation Coefficient was used. The result
showed that there is a substantial relationship between the contents of the textbooks and
contents represented in the EGSEC English language examination of 1999/2007 and
2000/2008. However, the total ignorance of the basic language skills like listening,
speaking, composition writing, and other sub-skills like summarizing, note-making, note
taking, pronunciation exercises, and the only multiple choice format made the

examination inadequate to measure the students” command of English language.

Interview was also held with the Head of the Examination Development and
Administration at GEQEA and the Expert of the English Language Curriculum
Designing at [CDR mainly to identify the goals of their organizations and their working

relationship. Accordingly, the Head of the Examination at GEQEA responded that the
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goals of EGSEC examination is to select and place best performing students at various
fields of training and giving feedback which helps to take supportive and corrective
measures on the parts of the schools and policy makers, whereas the goals of the English
Language Curriculum, according to the Senior Expert in English Language Curriculum
Designing, is to help students master the basic language skills and produce students who
can be competent with other students of the world. However, the result of the study
showed that the examination could not ascertain these goals. In response to their working
relationship, the Senior Expert in English Language Curriculum Designing stated that
there had not been frequent meeting between the two organizations. And, this, in turn,

contributes its own impact to the bad consequences of the EGSEC examination.

5.2 Conclusion

It sounds correct to restate the notion of washback effect before drawing conclusion
regarding the results of the study. Washback or Backwash effect, as many researchers
and educators like Hughes (1989), Bailey (1996) Prodromou (1996) contend, is the
impact of examinations not only on conténts of language to be taught but also an impact
on students’ and teachers’ attitude and perception towards certain new programs or
methodologies of teaching which, in turn, influences what students, teachers, and other
authorities concerned are carrying out in the teaching/learning process. This also directly
affects the learning outcomes and goals of education. These scholars also warned that the
way washback operates is very elusive and it is difficult to screen out it (washback effect)

from other variables since language teaching could be influenced by many other factors.

However, by triangulating different methodologies, attempt has been made to explore the
washback effect of EGSEC English Language Examination, if at all it exists, on students’

and teachers’ attitude towards plasma TV English language instruction.

In doing so, the results of the students’ and teachers’ responses on the questionnaires and
the information obtained from students’ interview and teachers’ informal conversation as
well as the classroom observation showed that the Grade Ten EGSEC English National

Examination triggers harmful washback effect on students’ and teachers” attitude towards

the plasma TV English language instruction.



Students were observed skipping plasma TV lessons and rather requesting their
classroom teachers for make up class so-as to prepare for the upcoming EGSEC English
examination and their request appealed to the Grade Ten English language teachers.
Moreover, most students and classroom teachers conceived that the EGSEC English
language examination never reflects most of the communicative tasks, activities, and
exercises. As a result, they were not urged to rely on the plasma TV transmission.
Therefore, although the plasma TV English language instruction and the current English
language curriculum are meant to help students get better quality English language
education and produce competent students who can communicate in English without

embarrassment, the EGSEC English language examination does not ascertain these goals.

The results of the study also seem to indicate that there was an adverse impact of the
EGSEC English National Examination on what teachers and students do in the actual
classroom. It seems true that the examination made students and teachers concentrate on
the most frequently appearing contents of the examination like grammar, vocabulary,
comprehension, and punctuation and some common dialogues. That is, students and
teachers disregarded practising the major receptive and productive language skills and
concentrated on some contents which are inevitable in the EGSEC examination. In other
words, the English language teaching /learning process was adjusted to the formats and
contents of the EGSEC English language examination. While one of the general
objectives of the English language education is to equip students with the basic language
skills to communicate with people and help them to be competent with students of the
other world. the examination never tests these skills. Therefore, there is a vivid

discrepancy between the goals of Engliéh language curriculum and the EGSEC English

language examination.

On the other hand, the results of the document inspection showed that there was a
considerable relationship between the contents of the Grades 9 and 10 English textbooks
and the contents represented in the 2007 and 2008 sample EGSEC examinations.
However, it seems true that the total ignorance of basic skills like writing, speaking, and
listening and sub-skills like note-making, summarizing, and note-taking made the
examinations inadequate to measure students’ command of English language. Moreover,

the format and contents of the examination are almost the same every year. For example,
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items like True/False, filling -in -blank spaces, open-ended questions were not included
in both examination papers and the contents were mainly grammar, vocabulary and
comprehension in both sample examination papers. In order to understand the harmful
washback effect of such kind of examination, it is worth noticing what Alderson J.C,
Clapham and Wall, D (1995) stated [on page 15 of the Literature Review part of this
thesis]. They warned that making the examination format and items remain fixed for a
period of time may bring about the consequence of narrowing the language curriculum.
That is, students and teachers tend to practice on items found in the examinations and
ignored the other language skills. This negative consequence of the EGSEC examination
could debilitate and jeopardize the overall objective of the examination and the English

language education of the country.

The infrequent working relationship between the test designing experts and the English
language curriculum designing experts also contributed a lot for the negative washback

effect of the examination to occur.

To sum up, the lesser emphasis given to the plasma TV transmission and the preference
of the majority of the students and teachers to over-emphasize grammar, vocabulary, and
comprehension activities at the expense of other language skills was the harmful
washback effect of the EGSEC English National Examination. This adverse washback
effect may also cast a shadow over the implementation of CLT which, in turn, harms the

overall goals of the English language Curriculum of the country.

5.3 Recommendations

Based on the findings and conclusions of this research, the following recommendations

were made:

»  Students need to be tested what they were taught and the way they were taught.
That is, if students are taught the four language skills, they should be tested these
four skills. However, this scems impractical and difficult to implement in our
country as marking and scoring are very expensive and tedious. But, the
GEQAEA organization, the English Language Curriculum Division and other

authorities concerned should work together and devise a system by which the
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results of the students’ classroom assessment tests of different language skills will
be taken into account together with the results of their EGSEC English

Examination.

The GEQAEA organization and the English Language Curriculum designers, and
other authorities” concerned, need to work in collaboration so as to modify the
fixed and aged multiple-choice type of the English National Examination, and

supplement it with other test items.

Test designers or examination developers and policy makers should not neglect
the power of examination; rather, they need to strive to design a test in a way it
will foster innovation in the teaching of English language in the classroom.
Moreover, the experts in test designing should take into account the goals of
secondary English language education while setting the national examination,

thereby, ascertaining the goals of the examination.
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APPEMPIX A

ADDIS ABABA IjNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES ANT” LITERATURE
SCHOOL OF GRADUATE STUDIES

STUDENTS’ QUESTIONNAIRE
Dear students,
The main purpose of this questionnaire is to gather information about
students’ rcactinn towards the Grade Ten EGSEC English Language
Examination in English Language instruction through plasma TV. The
study also aimed to get first hand information about the influence of
EGSEC English examination on your classroom learning. Your genuine
response to each item in the questionnaire will contribute a lot to the
study so that the study may help to bring about effective language
teaching and testing,
Thank you in advance

Part one: Background inform tion

. W.B. you don’t have to write your name.

2. Sex Male [~ Female [

3. Nameof thesilwol __

4. Number of students in your class __
Part: 'T'wo: Main questions
Direction: I The fuillowing are atti ude of students and their reactions flor
the influence of Grade Ten EGSiiC English Language wxamination on
English language instruction through plasma TV. For each statement
pleascs say whether you agree st-ongly, agree are neutral, disagree or
disagree strongly by putting a “v* mark in the box:
Use the following 5- points wher :

l. Strongly disagree

[N

Disagrec
3. Neutral
4. Agree

5. Strongly agree
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A. Regarding the impact of Grade Ten EGSEC /English Language

National Examination on students’ attitude towards English

language learning through plasma TV.

Statement (reaction)

Point scale

att1t1/.qe to wqrds thc plasma TV English language instruction

No
11213415

1 | The EGSEC English language examination urges me to rely on the
plasma TV Enghsh language instruction

2 qmdents could get better passing grade in EGSEC English
1anguage cxamination when they are taught through plasma TV
than classroom teachers. ‘

3 | The format of thc EGSEC English language examination motivates
me to focus on the instructicn of plasma TV

4 | The presence of EGSEC English language examinationier_i(:_o—lifages
me to emphasis plasma TV instruction which could, in turn help
students to improve their language standards

5 |The item of EGSEC English language examination contradicts with
the different instructional practices of the plasma TV i

6 | Students skip the plasma TV instruction and instead ask their
teachers for a 1‘1'1ékc—up class so as to preparc for the EGSEC
examination - |

7 | The BGSEC Enghsh language examination never negatively effects
my attitude towards. the plasma TV English language instruction

'8 |The EGSE | Engjllsh language examination negatively affects my

9. Do you think the EGSEC English- Language Examination has an

impact on your attitude of English Language learning through

plasma TV?

Yes ] No ] Nct sure ]

10. If your answer to question 5 is “yes”, what justifications or
q yes”, L]

reasons can you give on how and what you learn? (Please list your

evidences frankly)
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11. How much do you think that the different tasks, activities and

cxercisce of English language presented through plasma TV are

relevant to the forthcoming of your EGSEC English language

examination? (Please write your answers frankly)

B. Regarding the students and teachers classroom activities

during English language instruction

Point scale
No Statement (reaction) : e |
1L (28|45
1| Working on past cxeunination papers is by far better than focusing i
on plasma TV instruction to achieve better passing grades in
EGSEC English language Examination
2 | Focu—sg{g'ag some selected arcas of the textbooks is {at the onpenses T
2§ advantageous for students to pass the EGSEC examinetion
'3 | The EGSEC English Ianghage examination affects the way teachers
teach and students learn in the classroom _
4 | The EGSEC English Iangﬁagc examination encoﬁrages Stﬁdents to
improve their command of English language
5 | Students study the Engliﬁ lalfg_aé{éc for the primary pﬁ}pose of B
passing the EGSEC examination
'6 | The EGSEC English Ianéuage'—eiéminaﬁon accurately measures ]
students command of English language
7 | The EGSEC English language examination motives students to ]
study the language for their future learning and work.
8 | The format and items of the EGSEC English language examination
oblige m¢ to ignoure listening writing and speaking skills
9 | The EGSEC Engligﬁ- langﬁ_é_ge cxamination makes me concentrate -
| on only certain contents of the text book

6l



Direction II. Read the following statements and respond according
to your reaction
10. Which of the following exercise types do you emphasize when
learning English in the classroom? Rank them according to their
importance for you. For example
1. For the most important

2. For the next most important

>

comprehension [
Vocabulary L]

w

C. Note making and sumrar ]
. Speaking [
Listening [
Writing -
Reading [
H. Grammar ]

cIICHe

2

11. What are your reasons for your 1Ist, 2nd and 3rd choice (please state

your feclings frankly)

12. Have vou asked your English teacher to arrange you make up
class for preparation of EGSEC English lar.guage examination?
Please put a tick “v” mark in the box.

Yes ] No — Not sure ]
13. If yes, which contents or skills of the above liéts (a-h) did you

focus on?

Thank You Ve ry Much for Your Ccoperation!!!
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NALZN ANO HICHT:
PO £ILPTG R ARA
PLUL ol TI°VCT avCy) MIC

NHo16PF P 9°0 PRV aomPP
Students Questionnaire /Amharic version/

ool 94ATY:.

PILU eomBed PG 9ACT P105 NG UIC AP CADAILE €38 44S PATIANGS
Kb WEANNCD LOATN T NOINFIC L1 0162 AL CAD A0S Aavd TS hily
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CEFVCT NCART PAT @ hovphhl Aavd Tl A9 PooqiRY PAN Aoohm J-an
CLI2LE Gar:: Neom@ed: 0T AThellel 1 POT CoTaAm-T Tanas 9°AT ATGE ovdh -
LS AOTPAA DAAD A3 4POT AT 07N A FANTD aoANT haos,y-
900G hPCAAY-:

PTGk AN

NEA A3 PIN aolE

NAPT ONT P01 > 9°ART 19927 avd/i/

1. 90 a1 ] e L]
2. PTPVCT Ml DP° oo
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I G 12 e | L e —
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WML @07 AT WG TICT 19700

NNg™ ANoT79A - 5
AN 1)- |
ao\(1 PATYY 3
AANTIoY9° :

NN hixno7o79° I:]
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N4 avinh 1/
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ARG ONF CATNE L3 TIVCTF Pav®ICIMN99C YL (--aodhl-

o
1
o

I, TEL 2T bl 8 7.

T CATI0NE 9% CLoMS OLPPTF e OGT  aopogar
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[h]
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6 | PATIANG EH LR LolG CTETTT ChTIONG drd e
NFand LahA
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comprehension L[]
Vocabulary L]

cw >

Note making and summary [__]
. Speaking 1
Listening [
Writing 3
Reading [
H. Grammar L]

10. DAL AP TLE AT : 25 a4 35 9oCamu/ii/ N0 TV NIl 9O M-

NI IS

. NS P oael A%Nao 170 09040 PATINNG &3 oogPuCy (1)
POIMGThE s TI°VCT AP T AT
ne o [] anmeeye [ ] ACTIMGE KZLAv9° [

1206 2PC 3 AdlN® TEE avpnv [T/ AP WY (¢ RTC A HE NI PAEA S
aoNa B GRYPT NPT AL Fhedol heLIT1-

MERT NTHNA Novov-At ATLLINT TG AED hoof9Apll
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AYPEVRIX : C

ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND
LITERATURE SCHOOL OF GRADUATE STUDIES

INTERVIEW WITH STUDENTS

. How much do you think the instructional practices of the plasma
TV match with the Grade Ten EGSEC English Language
examination? _

. Do you think the plasma TV English language instruction helps
you to achieve better grade in your EGSEC English Language
éxaminétioﬁ?

. Do you ask your English language teacher to teacher 'you some
selected contents of the textbook instead of following the plasma
TV instruction? If “Yes”, whibh areas of the textbook do you want
your teacher to teach you? |

. Do you think the Grade Ten EGSEC English Language
examination encourages you to follow the plasma TV lessons
regularly?

examination papers to practice? The questions in the classroom?

6. Why do you study the English language?

7. Does the forthcoming EGSEC English Language Examination

influence your way of studying and learning English langu‘age? If
“yes”, in what ways? _

. Which do you prefer for the preparation of your EGSEC English
Examination: the plasma TV lessons or youf classroom teacher’s
instruction? And, why?

. Have you ever missed the plasma TV lessons? Why?



w

CNfYEMDIX D

NaL0 ANQ NGO
P £IRPTG QY AUE heA
PLVL 9°lP TI°VCT avCU M

Interview with Students / Amharic Version/
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CCTANTY BAACT PATINNUE €3¢ 19°0CT G PHGA @
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AP EPIX B

ADDIS ABABA UNIVERSITY
INSTITUTE OF I ANGUAGE STUDIES
DEPARTMENT OF FOREIGN LANGUAGES AND LITERATURE
SCHOOL OF GRADUATE STUDIES

TEACHERS’ QUESTIONNAIRE

Dear teacher,

This questionnaire has been designed in order to obtain information regarding
the impact of Grade Ten EGSEC English Language Examination on English
Language 1astractior. through Plasma TV, and there by to get first hand
infermation on teachers’ reaction to wards the EGSEC Rnglish examination in
rheir classroom teaching. Your genuinc response to each item in the
gquestionnaire will contribute a lot to the study so that the study may help to
bring about effective language teaching and testing. -
Thank vou in advance!

Part one: Background information

Please tick [v] in the appropriate box

{. Sex Male Female D

2. Name of the school

Government Private D Public

'JP.‘art Two: Main guestions
Direction I. The following are attitudes and reactions of teachers for the
influence of the Grade Ten EGSEC English Language instruction through
plasma TV. For each statement please say whether you agree strongly agree,
wre nentral, disagree or disagree strengly by putting a “v” mark in the box.

Use the following 5 points where

1. Strongly disagree 4. Agree
2. Disagree O. Strongly agree
3. Neutral
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A. Regarding the teachers’ attitude of the EGSEC Grade Ten English

language national examination in relation to Plasma TV instruction

Point scale

No | Statement (reaction)

112345

1 | The EGSEC English language examination urges me to rely on the .
‘plasma TV English language instruction

2 | Students could get better passing grade in EGSEC English
language examination when they are taught through plasma TV
than classroom teachers.

3 | The format of the EGSEC English language examination motivates
.me to focus on the instruction of plasma TV '

4 |The prescnce of EGSEC English language examination encourages -
me to emphasis plasma TV instruction which could, in turn help
students to improve their language standards

5 | The item of EGSEC English language examination contradlcts with
the differcnt instructional practices of the plasma TV

6 | Students skip the plasma TV instruction and instead ask their
teachers for a make-up class so as to prepare for the EGSEC
.examination e -

7 | The BGSEC English language examination never negatively effects
my attitude towards the plasma TV English language instruction

8 | The EGSE English languagp examination negatively affects -my

attitude to worda the plasma TV Enghsh language instruction

9. Does the EGSEC English Language Examination exert impact on your

‘ atf_itudc of plasma TV English language instruction?

Yes [_] No [ not sure [_]

10. If your answer to the above question is “yes” what are your justifications on

how and what you teach? (please mention the main evidences frankly)




11. How much do you think that the different tasks, activities and exercises of

English language presented through plasma TV are relevant to the

forthcoming EGSEC English language examination? (please write your feeling

frankly)

B. Regarding th: teaching and learning process of English Language in the

classroom

Point scale

on only certain c« ntents of the text book

No Statement (reaction)
1/2(3|4]|5
1 | Working on past cxamination papers is by far better tharfimf(')ia:asdng
on plasma TV instruction to achieve better passing grades in
EGSEC English I: nguage Examination
|2 | Focusing on som: selected areas of the textbooks is (at the expenses
of advantageous | r students to pass the EGSEC examination
13 | The EGSEC Eng! sh language examination affects theiway tcachers |
’ teach and studen s learn in the classroom |
4 | The EGSEC Eng ish language examination encouragesr students to
improve their con mand of English language
45 Rtu ents study he English language for the primary Eurpose of
p_(:_l.ssmg the EGSI'C examination
6 | The EGSEC En: lish language examination accurately measures
students commai d of English language
7 |The EGSEC En;lish language examination motives students to
study the langua; ¢ for their future learning and work.
¥ The format and i cms of the EGSEC English language examinzticn
oblige me to ignoi e listening writing and speaking skills
The EGSEC Eng ish language examination makes me concentrate | |

Ze




PfTERDIX R

Checklist for Classroom Observation

No

Classroom Activities

Yes

No

b

I

Do Students skip Plasma TV English language
Instruction?

Do classroom teachers encourage students to focus on
plasma TV transmission?

Do classroom teachers help students understand the
plasma TV lessons?

Are teachers mere operators of Plasma TV?

Do students and teachers practice on previous

examinationi papers?

classroom?

Do teachers employ communicative approach while

teaching?

Are students encouraged to speak English in the

8. Which area of the textbooks and plasma lessons do students and

teachers focus on?
A. Comprehension
. Vocabulary
. Grammar
. Speaking

Listening

0 E O 0w

Writing

3
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ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES

DEPARTMENT OF FOREIGN LAN GUAGES AND LITERATURE
SCHOOL OF GRADUATE STUDIES

INTERVIEW WITH THE EGSEC ENGLISH LANGUAGE EXAMINATION
DESIGNER (S) AND DEVELOPERS
Part I. General Information of the interviewee

. Name:

. Sex:

. Name of the organization you work for: o

1
2
3
4. Current position:
S. Your educational level- T
6

. Experience in the current position

Total experience ___year

Part II. Interview about the goals of the Grade Ten EGSEC English Language
Examination and the impact it has on students and teachers.

1. Would you give me the goal of the Grade Ten EGSEC English Language
Examination?

2. How far are the goals of the EGSEC English Language examination match
with the goals of the English Language syllabuses of grade Nine and Ten?

3. Do you feel that the EGSEC English Language Examination is designed in
line with the instructional practices of plasma TV? Do you think the
examination reflects the way students are taught through plasma TV?

4. What do you think students of Grade Ten and English Language teachers
“should do about the contents and methods of English language instruction
for the preparation of EGSEC English Language Examination?

S. What kind of impact (positive or negative) that the EGSEC English Language

Examination has on students and English teachers’ attitude towards

plasma TV lessons?

/4
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ADDIS ABABA UNIVERSITY
INSTITUTE OF LANGUAGE STUDIES

SCHOOL OF GRADUATE STUDIES

INTERVIEW WITH THE ENGLISH LANGUAGE
CURRICULUM DESIGNER (S)

Part I. General Information

i 18

W N

gogr s

. Sex of the interviewee:

Name of the interviewee:

Name of the organization you work for:

Current position: _

Your educational level: P

Experience in the -urrent position =~ T

experience: .

Part II. Interview about the Syllabuses of Grades 9 and 1.0 English Textbocks

i

and the Plasiaa TV Instruction
Would you tell me the main educational goals o1 ilic Grade Nine and Ten
English Language Education?
How much do you think that the goals of the Grade Nine & Ten text books
arc compatible with the goal of the EGSEC English Language examination?
In line with this, how far do you believe that the nlssma TV English
Language instructional practices match with the EGSEC English Language
cxamination?
How much do you think that the ECSCE English Language Examination
measures what the syllabus expects students to attain?
Do you think that the EGSEC- English language examination has an 1mpact
on students learning of English through plasma TV? If ves, what kmd of
impact?
How do ycu ey the impact of the format and content of the EGSEC
cxamination on students and classroom teachers in terms of the objective of

the English Language syllabuses of Grade 9 and 10 English languages?

. What is your organization wo rking relationship with the EGSEC

examination designers and developers?

7€
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GENERAL EDUCATION QUALITY ASSURANCE AND
EZLAMINATIONS AGENCY (GEQAEA)
ETHIOPIAN GENERAL SECONDARY EDUCATION CERTIFICATE
ENGLISH EXAMINATION
GINBOT 1999/ MAY 2007

BOOKLET CODE: 77 SUBJECT CODE: 02
TIME ALLOWED: 1:30 HOURS

GENERAL DIRECTIONS:

THIS BOOKLET CONTAINS ENGLISH EXAMINATION. THE SUBJECT
CODE FOR THIS EXAMINATION IS 02 AND THE CODE FOR THIS
PARTICULAR BOOKLET IS 77. PLEASE CCFY THESE CODES ON YOUR
ANSWER SHEET WHERE IT READS BOOKLET CODE AND SUBJECT
CODE. THEN, BLACKEN THE CORRESPONDING BOXES IN TIIE
COLUMNS BELOW EACH NUMBER.

THE EXAMINATION CONTAINS 75 ITEMS. ATTEMPT ALL THE ITEMS.
FOLLCV/ 'THE INSTRUCTIONS ON THE ANSWER SHEET AND THE

EXAMINATION PAPER EXACTLY. USE ONLY PENCIL TO MARK YOUR

ANSWERS. .
THERE IS ONLY ONE BEST ANSWER FOR EACH ITEM. CHOOSE THE
BEST ANSWER FROM THE SUGGESTED OPTIONS AND BLACKEN THE
LETTER OF YOUR CHOICE ON THE ANSWER SHEET. YOUR ANSWER
MARK SHOULD BE HEAVY AND DARK, COVERING THE ANSWER
SPACE COMPLETELY. PLEASE ERASE ALL UNNECESSARY PENCIL/PEN
MARKS COMPLETELY FROM YOUR ANSWER SHEET. THE OPTICAL
MARK READER (OMR) REJECTS ALL ANSWER SHEETS WITH
UNNECESSARY PENCIL/PEN MARKS.

YOU WILL BE ALLOWED TO WORK FOR i% HOURS. IF YOU FIN{SH
BEFORE TIME IS CALLED, YOU MAY GO BACK AND REVIEW. WHEN
TIME IS CALLED. YOU MUST IMMEDIATELY STOP WORKING, LAY
YOUR PENCIL DOWN, AND WAIT FOR FURTHER INSTRUCTIONS.

ANY FORM OF CHEATING OR AN ATTEMPT TO CHEAT IN THE
EXAMIMAYT'ON HALL WILL RESULT IN AN AUTOMATIC DISMISSAL
FROM THE EXAMINATION HALL AND CANCELLATION OF YOUR
SCORE (8).

£

DO NOT TURN THIS PAGE UNTIL YOU ARE TOLD TO DO SO
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ETHIOPIAN GENERAL SECONDARY EDUCATION
CERTIFICATE ENGLISH EXAMINATION

Ginbot 1999/May 2007
BOOKLET CODE: 77 SUBJECT CODE: 02
Number of Items: 75 Time allowed: 1:30 hrs.

Directions: For items 1 - 3, choose the one that is best in punctuation
and capitalization.

1. A Inmy history class I learned about the Zagwie Dynasty in
" Ethiopia, which was generally characterized as the period of
. peace and prosperity.
| B.  Inmy history class I learned about the zagwie dynasty in
Ethiopia, which was generally characterized as the period of
| peace and prosperity. Pl
C.  inmy history class i learned about the zagwie dynasty in
' ethiopia, which was generally characterized as the period of
 peace and prosperity. , S
D.  In my history class i learned about the zagwie dynasty in
Ethiopia, which was generally characterize@ as the period of
peace and prosperity.

2. A What a wonderful child you have. o Pheay
B.  What a wonderful child you have? 8k
C.  What a wonderful child you have! 24
D.  What a child you have wonderful? - |
3. A.  Tsegaye G/Medhin, who died a few months ago is one of the
celebrated poets Ethiopia has ever had.
B.  Tsegaye G/Medhin, who died a few months ago, is one of the
celebrated poets Ethiopia has ever had.
C.  Tsegaye G/Medhin who died a few months ago, is one of the
~ celebrated poets ethiopia has ever had.
D.  Tsegaye G/Medhin who died a few months ago is one of the
celebrated poets Ethiopia has ever had.
L]
GEQAFA, EGESECE 1999 E.C./2007 ,_ English
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BOOKLET CODE: 77 SUBJECT CODE: 02

J 4, When was the letter written?

A. 29 April 2006 C. 13 May 2005
B. 21 April 2005 - D. 30 April 2006
5. Who wrote the letter?
f A.  Kai Tak, Kowloon C.  Trent Chang
B. A Marketing Director D.  Itis not possible to tell

‘ 6.  What was the purpose of thé: letter?

B B

| A.  To order books and reiequest for catalog
B.  To thank the receivers for their prompt attention
C.  To write a conversation text for ESL students

D.  To request for the latest catalog or brochure

L bl
7. Which city was the letter delivered to?

A.  Addis Ababa i' C. 56 Somerset Lane R

B.  Hong Kong D.  Salt Lake City
4
L L
|
|
|

; : ’ ' 7 7
GEQAQ, @5,1999 E.C./2007 RN 2 : Engiish
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BOOKLET CODE: 77 _ ~ SUBJECT CODE: 02

13,

What is the main idea of paragraph four?

A.  Hemp is useful for producing many things.
B.  Hemp is used to produce drugs.

C.  Many famous people used to grow hemp.
D. ltisillegal to grow hemp.

What is the main idea of paragraph -

14. -
A.  Hemp was made iliegai in 1938.
B.  Recently, many people have been working to legalize hemp.
C.  Marjjuana is not a dangerous drug.
D.  Hemp should be illegal because it is dangerous.
15.  Why is pulp and paper production important to Canada?
A.  Canada needs to find a way to use all its spare weod.
B.  Pulp and paper export is a major source of income for Canada.
C.  Pulp and paper in Canada has medicinai value
D.  Canadz publishes a lot of newspapers and books.
16.  What is the main idea of paragraph one?
A.  Salmon are endangered species. - - g o . <"
B.  Logging is destroymg the ramforests
C.  Scientists are worried about New York City.
D.  Governments make money from logging.
17. How many species of salmon have become extinct in British
. Columbia?
A 198 C. . 142
B. 31 | D. 137
."
GEQAEA. EGESECFE 1999 E.C./2007 English
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BOOKLET CODE: 77 " SUBJECT CODE;: 02

Directions: For items 23 — 32, read each situation or dialogue carefully.
Then, choose the alternative that best answers each
question.

23.  Receiver: Hallo. Accounts Department.

Caller: Ha”Q-,

Receiver: Yes. May I ask who is calling, please?

This 1s Haile speaking. i st s
How’re you doing?

[s that Sue?

Who’re you?

Sowpx»

24, Imagine that you are in a big hall waiting for an important meeiing.
You are late and there are no seats for you. You really want to attend
the meeting aad you want someone you don't know to share a seat for
you. What can you say? -

A.  Move a little,

B.  Why don’t you move a littie?

C.  Would you be so kind as to move a little, please?
D.  Are you moving a little?

25. Student A: How is a tortoise different from a turtle?

Student B: LA i st it T R
A.  Well, a tortoise lives on land but a turtle lives on land and in
water. ,
B.  Atortoise is an animal and a turtle is also an animal.
C.  Aturtle looks like a tortoise.
D.

A turtle and a tortoise are animals.

GEQAEA, EGESECE 1999 E.C./2007 T English
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BOOKLET CODE: 77 SUBJECT CODE: 02

29,

30.

31.

32,

GEQAEA, EGESEC 7 1999 EC/2007

e g 4 e

I’s a Friday afternoon after school, You want to part with your
classmates. How would you say that?

A.
B.

Good Friday! C.  Nice to ment you again!
Have a nice weekend! D.  Come back again!

Imaginc_ that you are a senior student at one of our universities. How '
would you tell a freshman student about dormitory ;egulations? i

A.
B.
C.
D.

Strangc r: e o S s m i o
You:

COwpy

Y ou aren’t supposed to eat in the dorm,
It can not allowed to eat in the dorm.

It’s impossible to have eaten in the dorm.
P ease you won’t eat in the dorm.

Go straight ahead until the post office. Then, turn left,
Walk for five minutes and the clinic is on you left just
opposite the church.

E::cuse me, can you teil me how to get to the clinic, please =
W here’s the clinic

D you know the clinic -

E: cuse me, have you ever known any clinic around here, please

Your fricnd has lost his pen and he is worried about what he is going
to say to his mother. He is thinking of a story to make up to escape
punishri st and he wants you to give him a piece of advice. What

would ycu advise him?

A.
B.

C.

D.

D¢ what you want, - R e s A |
Ycu should tell her the truth and explain to her that it was an. .

accident, o :

Te I her the truth and explain to her that it was an accident, you

un lerstand?

I'warn you. You must listen to me and tell your mother to

for sive you; otherwise, you’re lost.

English
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38. The suspect finally admitted to the jury that he had committed the

crime he was charged with. )

A.  allowed to enter

B.  pleaded his innocence
C.  accepted his guilt

D.  refused to cooperate -

Directions: For items 39-47, read the passage and answer the"i']uestions
that follow. - ! " ‘

’fubércﬁlbéis was known and studied by the physicians of the ancient

‘world. Four thousand years ago the famous code of Hammurabi, king of

Babylonian mentions ‘The wasting disease’. An Egyptian papyrus written
1,6000 B.C gives the first description of chest diseases.

The disease, in fact, goes back much further still, as we may judge by
the skeleton of a young man found in_a Neolithic burial ground mear
Heidelberg: Its fourth and fifth. -dorsal vertebrate  were fused together
showing that tuberculosis of the spine was already afflicting prehistoric man
some 6,000 years ago. S ‘ ~

After 270 unsuccéssfiil attempts, a German,_scientist'-‘called Robert
Koch succeeded in identifying the agent of tuberculosis — a slender rod
between three and four-thousands of a millimeter in length, )

He spent most of his time shut up in his laboratory at the Charity
Hospital, Berlin. The door was closed to everybody except his co-workers
and his wife. His only other companions were the guinea pigs, rabbits and
mice needed for his experiments. T A .

He finally succeeded in isolating the bacillus, a micro-organism that
was not only hard, to cultivate, but hard to see. It was particularly difficult to
stain, since the colouring matter had to be left to act for a period of 12-24 ‘
hours. He therefore borrowed a technique from the dyers, that of using alkali
with the dye. Added to methyleve blue, the alkali acted as a mordant

enabling the dye to penetrate the bacillus. I LK. L1

At last the great day came. On March 24, 1882, in a crowded room |
the head quarters of the Berlip Philosophical Society, the Young man with
the pointed beard addressed some 80 fellow-scientisis. Robert Koch

GEQAFA, EGESECE 1999 E.C./2007 _ English
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42,

KBy

43.

44,

46.
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SUBJECT CODE: 02

What is the important discovery explained in the passage?

A method of Immunizing people against tuberculosis.

A test to diagnose tuberculosis in a patient.

A test to see tuberculosis in the skeleton of humans who died
long ago. e TS S T
The fact that tuberculosis s a-disease"that passes from a sick

person to a healthy one,

Where is the first known description of tuberculosis?

A.  The code of Hammurab;.

B. - Ab ancient Egyptian papyrus.

C. A Neolithic buria] ground near Heidelberg, -y -
D.  The papers of Robert Koch,

Koch stained the bacillus of tuberculosis
by

A.  combining alkali with the dye.

B.  using alkali instead of dye.

C.  leaving the pure dye to act on it for 12-24 hours.
D.  inviting dyers to come and help him. T T

slend_¢_r rods for themselves. :“._"'V"iﬁ'j_a_rag'raph 6 line 29) themselves
refersto

A.  the micrbscopés ) C. .'(the scientists
B.  the slender rods D.  the findings

“At last the great.day came.” (last paragréph line 23) what does this
sentence imply? It 1mplies ] :
——

that there were many scientists gathered. -
that the head quarter had highly been crowded,
that the truth bout Tuberculosis was revealed.

that the scienti_sts_,where&,, amazed of the finding,

SOowp»
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50 -1 Itcanbe made in many ways.
2. One easy and most reliable method s boiling.
3 This is done by destroying all discases which may be present in
it. '
4, Disinfecting water means preventing water from water-born
diseases,
A 4,3,1,2 C. 23,4, 1
B. 1,3,4,2 D. 4,1,32
Directions: For items 51 — 75, choose the alternative that best completes
each item.
51. My friend called to ask me s
A owhatwesTdoing T was doing
B."  Idoing was D.  doing I was
52, That be Henok. They said he was tall with long black >
hair.
Al is , C.  maybe
B. will be -« B must
53. Markos ____anaccident. He is admitted to hospital.
A.  has had : C.  had had
B.  will have D.  was having
54.  Lalisse and Hadgo their bikes all day. They must be
exhausted. ‘ B e gl
A have ridden B ¢ wasrlfdm_gi
B.  have bzen riding D.  will be riding
¥ .
EEQHMWW - - - English
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BOOKLET CODE: 77 ~—————"SUBJECT CODE: 02
60 He was very tired when I saw{him because he too

much.

A.  hasbeen studying C.  was studying -

B.  will be studying D.  had been studying
61. The car's making a funny noise again, means we'll

have to get someone to look at it.

A. \ﬁrl{ich | C.  where

B.  whom D. who
62. Theemployeeto ~  youreferis no longer working for this

company. ‘ o

A who DRI GO 7 PR E——
~B.  which i D.  what

63.  Every morning, my mother at 6 o’clock.

A, will getup C. getsup

B.  has got D.  is getting
64. Gugsa: . g éhocolate_;.,_milk'? |

Haile: Yes, I do,_ff-but?I'l'ike pizza better,

A. Do you like ks HaVé you liked

B.  Whatabout . - D.  Did you like
65.  This is my frisnd Urago. He baseball. w e

A loved i Tl T R il
B.  isloving D. " loves
¥
GEQAEA, EGESECE 1999 E.C/2007 English
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. YOUR PENCIL DOWN, AND WAIT FOR FURTHER INSTRUCTIONS:

\

GI NERAL EDUCATION QUALITY ASSURANCE AND =
e EXAMINATIONS AGENCY . (GEQAEA) .
~ETHIOP) AN GENERAL SECONDARY EDUCATION CERTIFICATE -

- ENGLISH EXAMINATION
GINBOT 2000/ MAY 2008

BOOKLET CODE: 79 SUBJECT CODE: 02
£ TIME ALLOWED: 1:30 HOURS

GENERAL DIRECTIONS:

THIS BOOILET CONTAINS ENGLISH EXAMINATION. THE SUBJECT
CODE FOR THIS EXAMINATION IS 02 AND THE CODE FOR. THIS
PARTICUL:\R BOOKLET IS 79. PLEASE COPY THESE CODES ON YOUR
ANSWER SHEET WHERE IF-READS BOOKLET CODE AND SUBJECT
CODE.THE!/, BLACKEN THE CORRESPONDING BOXES IN THE
COLUMNS 3ELOW EACH NUMBER. ‘

THE EXAM INATION CONTAINS 75 ITEMS, ATTEMPT ALL THE ITEMS.

FOLLOW THE INSTRUCTIONS ON THE ANSWER SHEET AND THE
EXAMINAT(ON PAPER EXACTLY. USE ONLY PENCIL TO MARK YOUR
ANSWERS.

THERE IS ONLY ONE BEST ANSWER FOR EACH ITEM. CHOOSE THE

BEST ANSWER FROM THE SUGGESTED OPTIONS AND BLACKEN THE _

LETTER OF YOUR CHOICE ON THE ANSWER SHEET., YGOUR ANSWER
MARK SHOULD BE HEAVY AND DARK, COVERING THE ANSWER
SPACE COMPLETELY. PLEASE ERASE ALL UNNECESSARY PENCIL/PEN
MARKS COMPLETELY FROM YOUR ANSWER SHEET. THE OPTICAL
MARK READER (OMR) REJECTS ALL ANSWER SHEETS WITH
UNNECESSARY PENCIL/PEN MARKS. , :

YOU WILL BE ALLOWED TO WORK FOR 1‘/2. HOURS. IF YOU FINISH
BEFORE TIME IS CALLED, YOU MAY GO BACK AND REVIEW. WHEN
TIME 1S CALLED, YOU MUST IMMEDIATELY STOP WORKING, LAY

ANY FORM OF CHEATING OR AN ATTEMPT TO CHEAT IN THE
EXAMINATION HALL WILL RESULT IN AN AUTOMATIC DISMISSAL
FROM THE EXAMINATION HALL AND CANCELLATION OF YOUR
SCORE (S). i

L3

DO NOT TURN THIS PAGE UNTIL YOU ARE TOLD TO. DO SO
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ETHIOPIAN GENERAL SECONDARY EDUCATION
CERTIFICATE ENGLISH EXAMINATION

GINBOT 2000/MAY 2008
SUBJECT CODE: 02 _ BOOKLET CODE: 79
Number of Ttems: 75 : - Time allowed: 1:30 hours

Directions: For items 1 & 2, read the four jumbled sentences given for
each. If the sentences are rearranged logicaliy, they can make one |
coherent paragraph. Choose the alternative that shows the best
arrangeraenc, -

l. . After filling up the form, hand it over to the managet who w1ll takc your

signature on another form: ———
2. Now the process is almost complete the only thmg lcft is to depos1t 50 bm a
minimum amount of money usually required for opening an account.
3. If you are convmced of its services, you can obtain a form from the dealing

clerk.

4. To open a saving account, you must first of all visit a bank of repute in the
locality.

A. 2,3,4,1 C. . 1,4,3,2

B. 3,4, 1,2 | o D. 4,3,1,2

’

2. I. Like the Earth, Mars has polar caps that prebably are of ice and

sSnow.
2. The caps get iarger in-the winter and slowly melt away in the
summer.
3. The planet Mars is more llke earth than any other planet.
4. Scientists think that Mars has an atmosphere.
A 41,23 _ C. 13,24
B 3,4,1,2 D. 2,3,1,4
‘GEQAEA, EGESECE 2000/2008 - English
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SU fBJECT_‘( ODE: 02 1" - -BOOKLET CODE: 79

Di ctions: ‘or 1tems 6- 15 read each situation or dlalogue carefully.
Th 1 choose the alternatlve that best completes each situation or
dis gue. - . s ,

6.  Selamawit is preparing to leave home for an emergency meeting she has at
her office. Alemu, her brother, wants her to get him his cloth from the

laundry on her way back horne. But she knows that she can’t do 1t and wants

to refuse this politely. What would she sa Y2

A.  Icertainly won’t do it.
-B.  Don’t bother me, please. I have so many things to worry about
C.  No way Alemu, I don’t have time to carry.it.
D. I’msorry Alemu I can’t help you. I have some other materials to carry.

7. Caller:  Hello, can I speak to Engineer Sahilu, please?
Receiver: . Who is calling, please?

A. Hold on please C. Hello-
5. Thank you ' D. = Letme call -
8. Stranger: Excuse me, could you tell me where the Ppost office is,
please?

Pclice officer:

A.  Well, I could. Go along this road as far as that bu1ld1ng and do -
‘it yourself,
B.  Excuse me, it’s not my duty.
C.  You go straight along this road and take the second turning to
' the left.
D That’s none of my business, is it?

GEQ. ' A, EGESI "E 2000/2008 . English



SUBJEC T CODE: 02 BOOKLET CODE: 79
3. If vour teacher gives you permission based on itern 14 above, what would
he say?
A, Yes, of course. -~ C. " No,Idon’tmind.
“B.  Yes, you may. ~ D. Oh! I'm sorry.
14. Teucher: Do you mind if I open the window?
- Stident: . [t is too hot to continue our discussion.
A Yes, of course. C. Yes, I do.
B.  Yes, go ahead. 7 D. No, please go ahead.

15. He lu’s mother: Hallo. (Rece ving a call)
Ts day: Hallo.
He lu’s mother: Hailu is not in now. He’s just gone out. Any message
please?
day: No. Thank you. I’ll call back,

=

Where has Hailu gone?

Where’s Hailu,? :
Can I speak to Hailu, please‘7

oOowe

Directior s: For items 16-18, read he sentences given for each carefully
and then choose the alternative that means the same in meaning with
the unde lined word.

16. Yo rplan Iooks good. I hope it will work. It’s time to lfnplemen it
anc see if it is as important as you expected it so. What does

lementmean?
A change C. . Improve
B. carry it out D. take apart
SO .| . = g
FEQAEA, £ JESECE 2000/2008 . FEnglish -
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22.° As soon as Gadissie saw the accident, she the police.
A.  telephoned C.  was telephoning
B.  telephones D.  had telephoned
23.  Ujulu:  What happened Ito Lulit? She is crying ..
~ Zewge: [ think she ~——herDcardagain, .7
A.  haslost C.  mustlose
B.  must have lost - D.  had lost
24.  Please check the temperatufe as It
" A rose C.  rises
B. raised ) D.  raises
25.- Lemna can uﬁdcrstand-Harari he can’t speak it.
A, as though ' C. |if
B.  though . . . D. because
26.  Tasked my wife to go out for dinner but she said she couldn’t afford
becausc she wastoobusy. -
A. to goout . C. going out
B. goes out D. goout
27.  The first thing I will do if I _my driving license is to
drive to the Rift Valley lakes for along vacation.
A. illad- gotten e C. got
B. get o ' D. will get
L]
GEQAEA, EGESECE 2000/2008 . © English
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33. Police: Why are you looking through the key hole? ‘ ¢
Samso : Because T want to'check if I have left my mobile phone inside
Seid Samson, what did the police ask you?
Samso;

L]

A T policé E-l"S-kCCi me why I am looking through the key hole.
B. T ie police asked why was [ looking through the key hole.

C. T epolice asked me why L@_f_n_l_tmldnglhmughwthe!ggyh‘q_l_b. |
DT epolice asked me why.] Wwas-looking through the key hole.

34, Markos nd Seble have been friends for a long time now, They met
for the f ‘st time 15 years . Co

A, siice C. ago
B pat IR D. later

35. Governn :nts support terrorists should knov that thejr
action is  armful to the development of ihejr country,

A wlom | C.  those
B. wl ch D. whose
36. Ifl ‘ French in high school, I would have iiigic Jjob
opportun: ies. ' n et ety
" A am ' king "~ 77 C. havetaken
B. take D.  had taken

37.  Oneofth causes of headache is poor posture. The muscles of the

neck beco ne tense and sore they have to support the
weight of he head in an upward position.

A. but B 1 because
B. there! sre § _ D.  so that

GEQAEA, EGESFCI 6002008 ~
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SUBJEC ' CODE: (02 | BOCKLET CODE: 79

Directions;: For items 74 7'5, read the following paragraphs:carefully.
Then choose the best alt ‘native that shows the main idea of each

paragraph.: .. -. A
Paragraph 1
Halima loves to Pfﬁ“y ng“élmé Herfavorlte game is chess because it requires a

great deal of thought: Hali na also likes to play less demanding board games
that are played ‘mostly b: sed on luck. She prefers Monopoly because it

téquires luck and skill. I she is~alone, Halima . .’lmtplay-action- video -

games as long as they are 1 0t too violent.
I aragraph2-

Someday we will all have robots that will be our personal servants. They
Vil look and behave much like humans, We will be able to talk to these
1 echanical helpers and the . will be able to respond in' kind. Amazingly, the
rbots of the future will ) able to learn from experience. They will be
S nart, strong, and untiring workers whose only goal wili he to make our

I ves easier.”

7. The main idea of par graph 1 is
A.  Halima eryoys Monopoly
B.  Halima enjoys playing games
C. Halima\dis]ike  violence — e e -
D. . Halima likes 0. thifkrm— st

7. The main 1dea ofpar. graph 2 is

A. R bots will look and behave much like humans

B - azingly, ro ots of the future will be able to learn from
e serience. A

C. Poople will ow - robot servants in the future

D. W will be abl totalk to robots

* English
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