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In this study, an attempt was made to find the inter-

relations of ELP and academic achievement of seventh grade
students. In order to o this, 132 seventh grade students
were randomly selected from Patriots! Junior High School,.
A test was prepared and given to these students by the
writer to measure their ELF while their academic achieve-
ment test results in maths, science and geography were

gathered from the school record.

The Pearson Product-Moment Correlation Coefficient
formula was used to find the correclation between English-
Geography, English-Maths and English-Scicnce. The results
of the computation revealed thatt

— the correlation between English-Geography was 0.55,

_ the correlation between English-Maths was 0.56.

- the correlation between English-Science was 0,64,
The results in general showed that students who scored
high in the ELPT have also scored high in the other

acalemic subjects and vice versa.

It was also found out that of those who scored 50%
and above in the ELPT, 61.54% passed in maths, 8l .62%
in science and 92.3% in geography by scoring 50 and

above in accordance with the Ministry of Education
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Policye. Only 7.69% of those who scored 50% in the ELPT

failed in all the three subjects.

On the bases of the results o the study and
other relevant points mentione? in this paper,
recommendations have been given. One such is to use
50% in the ELPT as a criterion for promotiocn from
graie 6 to grade 7 if junior high school stulents

are to succeed in their acaddemic studies.
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CHAPTER ONE

INTRODUCTION

In this chapter, the problem to be studied, the purpose
and importance of the study and the hypotheses to be tested
are introduced. The definitions of the terms and abbreviat-
jons used are also given. As a stepping stone for the main
study, the role and status of the Enslish language in most

parts of the world is explored in a few lines.,

English is the native language of most §f the highly
industrialised and advanced societies, It is widely studied
as a second language and used as a medium of instruction in
most of the.third world countries that are not scienmtifically
and technoloéically advanced to an appreciable level and
where vernaculars may, for various reasons, not be suitable
for the importationm of the much needed technology from the
advanced ¢ountries. John Stoddart (1986:11) quotes Quirk
as stating that there are ... some 300 million users of

English as a mother-tongue, another 300 million as a second

language, and a further 100 milliomnm as a foreign language.

A large number of people in Ethiopia are learning English
to be able to study various subjects through it. At the
present time, there is no way of escaping from this situation
if the nation wants to import science and technology from the

western world.

Abraham (1969:15) says that Ethiopia shares with many

other countries - especially im Asia and Africa - the

il

G
tional

problem of achieving the technological level and the na
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and cultural integration of industrialised western countries
in as short a time as possible. Language plays a most
important role in this task. In line with this, Stoddart
(1986:11) states:
Since English is increasingly the language of
international communication and scientific and
technological advance, it will continue to be

indispensable for the modern development of
Ethiopia.

Crystal as quoted by Stoddart (1986) also says that half
of the world's scientific literature is now written in English,

If this is the case, the teacher of English shoulders a great

responsibility in the teachihg-learning process of the country,

Thus, the teaching of English should go far beyond the manipulst-
:ing of structure drills and help students develop some of the
basic language skills - speaking, reading, writing and listen-
ing to lectures — which are vital in the teaching-learning
process, Of course, it is not here to say that English is

the most important subject in the time—table discrediting

the other subjects, rather, it is to stress the help that . " 3
the other teachers could get when teaching their concernegr ] - h

y! .

subjects as far as English is used as the medium of

B S

)
instruction. \gj'\ o ;?
WAN .
% .

The medium of instruction is an important factor in théw
teaching—~learning process. The language used to convey the
content of a specific preparation plays a great role.

English plays a significant role in the educational system

of Ethiopia, It used to be the medium of instruction in
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the primary grades --- until it was replaced by Amharic
in 1956 E.C, Currently, it is taught a5 a subject from
the third grade onwards and is used as a medium of
instruction beginning from grade seven up to the
university level, This implies that all Ethiopian
students who are in contact with the language should

talk it fluently and accurately both in and outside the

classroom (English Language Curriculum, 1979; 1981-1982).

However, after looking at the objective reality of
teaching in the junior high schools, Stoddart (1986:23)

writes:

A concurrent form of bilingualism is what
exists at present at junior secondary school
level in Ethiopia where certain subjects
(mainly arts and social science) are Amharic-
medium while others (mainly scientific and
technological) are officially English-medium.

Stoddart further states that the Bthiopian Ministry

of Education has become very much concerned ébbut;fhé
Aecline of the general level of academic achievement iﬁ'
its schools, and therefore felt that a re—examination
of its educational language policy is necessary as part
of an overall attempt to improve the quality of

education in the country (p. 1).



1.1 The Statement of the Problem

Iﬁéfhese days, it is very common in Ethiopia to hear
of complaints from teachers saying that jhnior or senior
high school students are not in the position of either

constructing or reading and understanding very simple

English sentences in 4 class,

In a similar manner, different scholars and parents
are complaining about the regular deterioration of the
standard of education im Ethiopia, As a matter of fact,
most express their views over the decline in the standard
of students! English language proficiency and 'negative
washback effects! (to use Rea's words) this has on their
ability to benefit from junior high school or other
grade level courses of instruction conducted through the
medium of English, One such very much concerned is
Abraham Demoz., In one of his articles in the Ethiopilan
Herald (Jan., 19, 1969), he has the following to state:

Although English continues to be taught as

a subject from grade 3 on, yet the fact

that %ﬁ does not come into full use until

the 7 grade has meant that thc ievel of

English acquired bv students by the time

they finish elementary school is very poor

that their ability to follow secondary

instruction in English is thereby very
seriously impaired.

In addition to Abraham's views, the English Language
Curriculum Department (1979:5) has expressed its concern
about the probiem of having Engiish as a medium of

instruction in the high schools and writes:
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one of the great difficulties facing thousands

of Ethiopian students 1is

that they fail to

understand and grasp whatever 1ittle knowledge
and skills are transmitted to them bY their

teachers in English.

According to the English
Department,
of adequate English
gtudents seem to have neither ©

argument nor the ability

confidently with their teachers

Nowadays, the medium igsue

widely discussed among educators in Ethiopia.

another development,
Department (1981—1982:23) again
of the English language command
has

become obvious to the point

investigation.

By way of conclusion about

scholars concerning the decline

in Bthiopila, stoddert (1986fu7)

e years agoy
complaining that 1earning
schools was being
students’

1,2 The Purpose of th

experienbe has shown that,

language ability —-—"»

Language curriculum

because of lack

many Ethiopian

he courage ta raise an

to open @ discussion forum

(Tpid) .

is one of the problems

in

the English Language Curriculum

states that the decline
of Ethiopian atudents

of requiring

the complaints of aifferent
of the standard of education

gstates:

people were
in secondary
adversely affected bY
poor knowledge of English.

e Study

This study investigates one factor which may 1imit

the learming of many students and thereby prevent them

 from achieving higher levels:

This factor is the impact

of English proficiency on academic success.



Thus, the main purpose of the study is to find the
relationship between English language proficiency (ELP)
and academic achievement of seventh grade students and

give recommendations if necessary.

1,3 The Importance of the Study

This paper is an attempt to demonstrate the inter-~
relations of English proficiency and academic achieve~-
ment in the Ethiopian educational situation, Thus,
from the findings: tentative implications can be drawrm
for revising the English Language Curriculum, developing
teaching naterials, and assessing the current teaching

methods.,

In writing about the importance of the revising of
school curriculum, Dodson (1967) states, "In order to
provide the best possible education for your child, a
school must always oexamine and re—examine its

curriculum and system of instruction."

1,4 Hypothesis

This paper tries to answer the following questions:

1, Do high scores of seventh grade students in
English go along with high scores in the other
academic subjects?

2, Similarly, do low scores of seventh grade
students in En;-lish go along with low scores in

the other academic subjects?
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3, Conversely, do low scores in English go along

with high scores in the other academic subjects?

4, Can academic success be predicted to some extent

on the basis of the ELP?

In order to carry out the study, the following two

hypotheses are made:

The first hypothesis states that there is mno
significant relationship between LLP and academic achieve-

ment of seventh grade students,

The second one, which is the opposite of the first
hypothesis, states that there is a significant relation~
ship between ELP and academic achievement of seventh

grade students,

1.5 Definiticns of the Terms Used

Achievement Test - assesses the learning that has gone
before, =and is therefore concerned with the past
(Harriscon, 1983).

Correlation - is a measure of the strength and direction
of the association between two sets of scores
(Wiersma, 1985) .

Hypothesis -~ tentative propositions which are subject to
verification through subsequent investigation
(Galfo, 1965).

Population - is a stantistical term referring to the larger
target group from which a gample is selected for

study (Galfo, 1965),
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Proficiency ~ is the ability to communicate accurately in
which every language modality is nertinent to the
communicative requirements of the situation (Madsen,

1983).

Proficiency Test - 2 test that measures whether test
takers have atteined a specified minimal level of
competency in a given area or on a specified skill
(Brown, 1983).

- 1looks forward, rather than backward (Hughes, 1988).

Random Sample - is a sample drawn in such a way that all
the potential observati~ns of the population have

an equal chance of being selected (Galfo, 1965).

Randoem Selections - selections made without any pre-
conceived patterns; selections that occur purely
as a result of chance (Galfo, 1965).

Sample - 2 subset of observation drawn from a larger
population (Brown, 1983).

Standard Deviation - is the square root of the mean of

squared deviations (Galfo, 1965) .

1.6 Abbreviations Used

E.L.P. ~—~ English Language Proficiency.

£.L,P.T -~ English Language Proficiency Test.

E.L.T -~ English Language Teaching.

L.P. - Langueage Pfoficiency.

S.D. —~ Standard Deviation,

U.N.E.S.C.0, — United Nations Educational, Scientific,

and Cultural Organization,



CHAPTZR _TWO

REVIEW OF RELATED LITERATURE

2,1 The Main Objective_ of E.L.,T, in most

Developing Countries.

Before presenting the data, it will be necessary to
priefly describe the theoretical framework withimn which

the subject of the study will be viewed.

Hudson (1968:41) says that in countries like Ethiopia,
English is nothing but a tool, 2 skill which is supposed
to make possible learning in the other subjects, learning
at a pcrce which will enable students to equal what is
learnt by their student counterparts in the developed
countries. Allen and Widdowson (in Brumfit, 1979:122)
say that English language teaching overseas is taking on
a new character as a result of the need for many advanced
students to use the language as a tool in the study of

scientific subjects,

In explaining the aim of learning a foreign language,
Allen (1965:335) says that some of the pupils will be
proceeding to a point where they will be taught other
subjects through the medium of English. The prcopgramme
of the first three years nceds to take the requirements
of this category of children into account. Rogers
(1969:28) holds similar views to that of Allen when

alking about *he teaching of English in the Ethiopian
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‘educational system. According to him, these four years

(from grade 3 to 6) are supposed to produce students
capahle of reading science, history, geogranhy and mathe-
matics textbooks in English, caperble of understanding

lessons often given by native speakers of English.

In talking about the ;elation of the medium of
instruction and other subjects; 0'Donnell (1980:1&5) states
that languaces are not acquired for their own sake, 28
ahstract formal gystems separated from content, but as

part of the process of actual performance. The content

of a subject cannot be separated from the ability to

talk and write about physics, chemistry., Without an

adequate language, concepts in physics, chemistry, e

could never he formulated, discussed, communicated or

taught., Thus, language 1S an.essenfial part of the

approach to every subject, OtDonnell adds, According

o Wnipple (1968:49), each langunge in everyday use by

the people of the world grew up originally as a tool not

merely to communicate, but to communicate about something.

In & similar manner, Kramsch (1986:336) says that
language 1is primarily @2 functicnal teool, one for -
communicatiocn, Learning a language is learning how to
use it, mainly for professional purposes. The goal of
language teaching (Higgs and clifford as quoted by Kramsch,
1986) is to enable students to take part in the "normall

give—and—take of target language conversation, Allen and

N

Widdowson (1979:1 2-3) hold similar views., English
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languagfe teaching has been crlled upon to provide students
with the basic ability to use the language, to receilve

and convey information associated with their specialized
studies. This is particularly so in the developing count-~
ries where essential text-book material 18 not available
in the vernacular languages. Kedir Ibrahim (1989:5) says,
nps primary education spread, new demand for secondary

education begall, In the higher levels of education,

vernaculars had no place in the educational system,"

Bamgbose and his colleagues (in Jacobs, 1966:68)
have the following to say about the main ohjective of

teaching English in the Nigerian Schools:

1t is taught =as @ auhject until it is learned.
But soon,it becomes a tocl for learning., -—--—
The success of the Nigerian boy oY girl in all
subjects and in all of the later years of
schocling is conditioned to a very extent by
how well he learns English, '

In a different gituation the Tanzanian Chief
Education Officer ( in Gorman, 1970 79) in his introduc~
tion to the Pupils' Course Book once wrote:

In order to learn, you need to use the most
important studying tool, which is language.
For the time-being the tool we use in our
secondary schools is the English language.
You must learn to use this tool well, in
order to learn the skills and knowledge
your country necds. If you work hard on
this course, you will find it much gasier
to learn to serve yocur Nation later on.

The fact of the educaticn officerts advice in the
Pupils! Course Book shows that pupils should work hard

onn the language of the meddium of instruction if they

want to learn more anbout other school subjects;
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otherwise, it will he a waste of time on the part of the

l1earners and hence a 1loss for the nation.

In another development, Brumfit (1983:69) quoting
Bamghose summarizes the main ohjective of teaching

English in the Nigerian educational system as followst

English is introduced as a subject in the

first year of the primary school and from the

third year of the primary school up to and

including the university level, it is the

medium of instruction. This in effect means

that the Nigerian childt!s access to the

cultural and scientific knowledge of the

world is largely through English.

Brumfit is also stressing the importance of an
adequate knowledge of a foreign language by learners if
they want to Dbe benefitted in other subjects, i1.e.,
subjects taught in a foreign language as the medium of
instruction, Bamghose's statement is not very much
different from that of the Ethiopian situation where
English is used as a medium of instruction beginning
from grade seven and upwards, For instance, the English
Curriculum Department (1981-1982:6) has written the

following in the curriculum guideline about the role

of English in the Ethiopian schools:

Tt is certain that English will remain the
medium of instruction,.. in the junior high
schools, -—-- Therefore we must work harder
in order to improcve the students! English
proficiency.

Summarizing the main reason of learning English in
the Ethiopinn schoeol system, Stoddart (1986:6) says,

"The main reason why students ... learn English in
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students are required to make of the languoge when
they enter higher educsation. In consequence, they
state, many technical institutions provicde courses with
titles like tTechnical English’® and !'Report Writing!',
the purpose of which is to repair the deficiencies oOr
to add to the knowledge of secondary school teaching.
Ure (1975:229) also explains the problem of learners
using a foreign language as @ medium of instruction and
the need for intensive training in language. According
to him, most students who go under intensive training
are those students whose mother-—tongue is not the
medium of instruction, These stucdents before being
admitted to the institute of higher cducation have had
to satisfy the authorities on thelr proficiency in

English.,

Abraham Demoz (1968) in discussing the educational
problems in the higher levels in Ethiopia has similar
views to that of Allen & Widdowson and Ure and says
that between the end of secondary school education and
the beginning of university education, the level of
English of students wishing to enter the university must
be brought up by a period of intensive training in the

language.

In a similar manner, Derrick (1966) pin-points the
problem of immigrant pupils learning abroad, He states

that the non-English~speaking immigrant pupil not only



- 15 = '
has a far greater adjustment to make, but in all
probability can not communicate directly with the
teachers.,... This means, he adds, that the non-English-
speaking pupils are often carried as passengers through
lesson after lesson without their being ahle to parti-
cipate in any way. They will lag behind the rest of
the class, and many of them will be unable to follow a
normal lesson fully in any subject. In order to alleviate
the problems of immipgrant students mentioned hy Derrick,
people suggest organizing a special class, as @ means of
piving special training demanded by their -lack of ability

in English.

2.2 Bnglish in the Ethiopian School System:

Views and Suggestions.

o 2.1 The Teaching of English in the

Llementary Schools

Tn describing the objectives of teaching English in
BEthiopia, UNESCO Publication No. 280 (1965) states that
the purposes of teaching English axe %o increace whe
proficiency and accuracy in spoken and written English,
to improve and widen the sr~ope of comprehension S0 that

the language may be emnloyed in thinking and writing.

The Revised English Curriculum for Gredes 3 o 8 (1982)

holds similar views to what is stated apove. According
to it, the objectives of teaching English in grades
3 to 8 is to establish the unecessary preconditions for

the ... Jjunior secondary students 8O that after the
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successful completion of their 8-yeAar basic education
programme, those who wish to pursue their education can
do so confidently and easily on the basis of the ever-—

increasing future demands of the Ethiopian society.

However, Stoddart (1986135) writes:

... the present English curriculum does not
constitute a fully-—effective preparation
either for those students who will continue
into English-medium education or for those
who will leave school before then.

Dendir (1985215) writes about the tcaching of English
in the Ethiopian elementary schools. According to him,
the practical realization of teaching English as &
subject from grades 3 to 6 at all primary schools does
neither meet the required quantity nor quality. The
students of grades 7 and & have in any case to spend
a lot of time in every subject to repeat the same
concepts which they have covered in the elementary
grades in English. RoOgers (1969:30) also says that the
present policy of teaching English in the elementary
grades is, in the main, mistaken, that the English
teaching that is done there is ineffective 2nd
wasteful, Stoddart (1986:15) quoting 1The English
curriculum Seminar of 1967! report states, "The
state of English teaching in Ethiopia is criticale.ses

The crisis has its origin in the elementary schools."

Brietly summarizing the teaching of English in

the elementary schcols, Stoddart says that it may

Fl
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actually be harmful for continuing students to start

English too early giwaa the poor quality of instruction
that is likely at primary and Jjunior secondary levels.

Thus, he adds, it would seem preferable not to start

teaching the language before grade 9 (po 13).

2.2,2 FPEnglish as the Medium of Instruction

(in_the Junior High Schools].

Stoddart (1986:5) says, "English is still officially
the language of instruction for almost two-thirds of the
curriculum in grades 7 and 8 (and in particular for
such subjects as science, geography, mathematics,
productive technology, commerce and ... English itself)."
However in spite of what is given in the curriculum
guidelines and elcsewaere about the objectives of teaching
English, many educators, parents, etc. are expressing
their views over the decline in standard of students!
English proficiency and the negative washback effects
this has on their ability to benefit from grade 7
upwards grade courses of instruction conducted through

the medium of English,

Tn talking about the problem of teaching using
English as the mediuvm of ingtruction, Tesfaye and
Taylor (in Bender, 1976:379) in their article
'"Amharic! state, "... an Ethiopian teacher can be
secen conducting classes in English but much of the
content is eithev dincorrectly or inadequately conveyed,

artly because of the language barrier that exists."

b o)
pars
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In other words, whatever efforts teachers might make
are in vain becausec of the low level of students!?

performance in the medium of instruction,

Concerning the specific problems encountered by
seventh grade Ethiopian students using English as a
medium of instruction, Dendir (1985:16) explains that
the major problem during the transition is that
students are burdened with two major tasks, 1l.€.,
challenging the language barrier and assimilating the
new concepts being taught to them. The result of
such a high demand  he states,is that students neither
master the langua e nor the subject matter. In order
to alleviate the existing problem of teaching using
English and malking students underst;nd lessons, many
teachers in the junior high schools are using
unofficial solutions to their problems. They give
explanations in English and Amharic and accept questions
and answers in Amharic, Dendir adds, Likewise Hudson
(1968:41) states that it is in the seventh grade where
Eﬂglish is supposed to become the medium of instruction,
and where some teachers teach their lessons twice—once
in English for form and once in Amharic for the students,
The situation explained by Hudson in 1968 is the real

situation that exists up to now im classrooms.

Strevens (1980:19) calls such soluticns (using

English and Amharic) single hlauxet soiutions,., The

PRI =
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causes of success and failure must be dug out in order

to find out the real solution.

In another development, Stoddart (1986:6) says
that the English possessed by the vast majority of
students at dal levels in the secondary school is totally
inadequate for the purpose of learning other subjects
through it. Students do not possess sufficient English
even to understand what they hear from their teachers
or read in their textbooks.... As a result of the
inability of students to function through English, he
adds, the quality of teaching and learning in schools
has been very adversely affected. Stoddart quoting
Tsegaye Shanko (1980) says that the main cause for
student failure in the secondary school is inability
to study through the medium of English, Similarly the
survey undertaken by Dendir (1981) as quoted by
Stoddart revealed that 80% of the junior secondary
teachers considered that pupils fail their examinatioms
because of problems with the English language. By way
of conclusion Hudson (1968:41) writes:

The average student, because of his weak

background in English, begins falling

back in his studies in seventh grade,

his capacity for learning English is

overwhelmed by the flood of new WOrdSeses

and his attitude as a student is

crippled by the hopelessness of his

situation,

Stoddart (1986:7) reviewing the current teaching-

learning situation in Ethiopia says that in such a
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situation it is no longer appropriate to call English

a medium of instruction; rather it has become a medium
of obstruction. In all too many of the classroOomS..s.,
learning seemed to have virtually ceased, Kedir Ibrahim
(1969:8) giving his general remark about the use of a
second language as a medium of instruction states that
if a second language serves as a medium of instruction
for lower levels of education, it would not be difficult
to understand the problems involved. Studies have shown
that a foreign medium of instruction is one of the
factors for very high school drop out and repetitiona ..

in Africa.

2.3 Some Lkesearches Conducted en.LF and

Academic Achievenment

ﬁ- Ellis (19852302) says that language proficiency (LP)
consists of the learners' knowledge of the target language,
and can be considered synonymous with comgetence. On the
other hand, Ubahakwe (1980) warns that LP should not be
measured in time spent, but in his (learner‘s) competency
in the clear established attainahle goals agreed upon by
the profession, which can be met by most students in a

designated, reasonable amount of time.

o Cummins (in Kramsch,1986) mentions two types of LP,
Namely, cognitive/academic LP — that type of proficiency

which permits a student to participate effectively in a
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target language school setting where the second language
is used exclusively to learn various subject matters,
and basic interpersonal communicative skills - thatg
proficiency which permits a learner to interact socially

and fulfill basic human needs.

The present study is mainly concerned with the
impact of English proficiency on academic achievement,
i,e., LP which contrasts with spontaneous language, which
describes language performance of speakers in face-~to-
face communicative situations as Plantolf and Frawley

(1985:340) put it.

Harrison (1983:7) says that the aim of a proficiency
test is to assess the students! ability to apply in
actual situations what he has learnt. Likewise Madsemn
(1983) asserts the following: "proficiency tests can
measure overall mastery of English or how well prepared
one is to use English in a particular setting." Hughes
(1988:36) also states thag proficiency tests determimne
whether the students! language ability corresponds to

specific requirements.

Gue and Holdaway (1973:89) write about the development
of objective tests of English proficiency in general, A
number of objective. tests of English proficiency, they
say, have been developed and used extensively. Among

these are: The Test of English as a Foreign Language (TOEFL),
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developed by the Educational Testing Service, Princetom,
New Jersey; the Michigan Test of English Language
proficiency (MTELP), developed by the University of
Michiéan and the American Langunrge Institute Test (ALT).
These and many other locally devised tests, such as the
British Council Tests, have been used for many years to

screen students at English-speaking universities.

Harrison (1983:8) explains the difference between a
proficiency and an academic achievement test. According
to him, proficiency is very much concerned with the
students current standing in relation to his future needs;
an achievement test assesses the learning that has gone
before, and is therefore concerned with the past. 1In a
similar manner, Madsen (1983:9) says that proficiency
tests can measure overall mastery of English or how
well prepared one is to use English in a narticular
setting; achievement tests ... simply measure progress

in a course,

Tn writing about grades 6 and 8 Ethiopian National
Examinations, Madsen (in Bender, 1976:484) in his article
'Language Examinations in Ethiopia! has the following
to say:

Almost from the beginning, the National
Examinations have been used for dual or
even triple purposes: ... to measure
academic achievement..., to standardize
the curriculum,.. and to determine
entrance (or predict academic success)
in a higher level school,
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In another development Hughes (1988:40) has similar
views to that of Madsen when saying that "... final
achievement tests are like proficiency tests in that
their content is not to be based on the syllabus or
Hughes adds, rather

text books." It is on objectives,

than on the syllabus or textbooks, that the content

should be based (p. 41).

From Ma-dsen's statements, we understand that the two
grades'! National Examinations given in Ethiopia are used

as proficiency tests.

In stating the importance ol a high level of
proficiency; Jacobs (1966:38) asserts that in a learning
situation where English is being used as the medium of
instruction, the importance of acquiring a high level
of proficiency in English is beyond questioning. Its
mastery, Jacobs further writes, will not guarantee
scholastic success, but certainly inability in English
can easily lead to failure. Allen (1965:110) also
discusses the importance of LP. According to him there
are many factors besides English competence which
contribute to academic success and failure, and n» one
to my knowledge, has been very much successful in
isolating the language factor from amongst all the others.
Likewise Mirhassani (1986:52&) writes that language

proficiency can only serve «moOLg many important variables
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'or predicting and influencing a child's chances of

succeeding in an academic environment.

oller (1978:36) says that language is a key factor
in getting education. For the same reason, for some
students langunge looms @as a major obstacle to progress
through the schools. It is becoming increasingly clear
that educational failure is primarily A linguistic
failure. Similarly O!'Donnell (1980:140) writes:

... The truth is that in English speaking

communities success in education and in

most other spheres depends heavily upon

the nbility to speak, read and, above all
write, standard English.

In another development Widdowson (1979:117) states
that large number of students in developing countries
are entering universities and technical institutions
to take up subjects which can only be satisfactorily
studied if the students are able to rend textbooks in
English efficiently. Even though Widdowson's statement
refers to the higher institutions, the adequate
knowledge of o language being used as the medium of
instruction is absolutely essential for learning the

other subjects in any grade level.

Allen (1965:11h) ~dds that no matter what field
you are in you will not do your best until you know
the language well, Williams (1984:119) also says that

some of the overseas students fail +tn survive
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Bennette (1968$70) is very much concerned about the
1evel of LP in different situations. According to him,
a young adolescent, unless he is preparing for A
specialization, will want speaking, unierstanding and
reading. He will only need, Bennette adds, a high
proficiency in writing if future studies will clearly
require it. The level of proficiency is worth
questioning. As a matter of fact, studying literature
needs far more fluency in the four language skills
than stulying mathematics. Perren (1967:10&) states
that the concept of proficiency in language 18 to some
extent an abstraction to be derived from anticipation
of its use 1in defined situations. There is nNo such thing
as total proficiency - cnly levels of proficiency in
relation te particular uses of Engzlish for certain
tasks, Perren adds. Thus, Alderson (1981:163) writes:

proficiency o is interpreted as 2

dynamic contact, as the relative

degree O 1evel of competence a

person has reached by the time of

measurement. Proficiency testing

has a distinct social function

which has to do with future needs -

predictive value,

Dodson (1967) states that in the general student
population, high scores are indicators of probable
college success. On the nther hand, Ushur (in Mason,

1971) suggests that predicting of academic success from

proficiency test sconres can be enhanced by cecnsidering
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the types of courses foreign students enroll in, il.€,y
the kind of English demanis made upon the students -
in conjuncticn with GPA. 1In anothe?T development,
Mason (1971:179) himself says that intensive work in
English as a foreipn languag® is often an American

University pre—requisite to full academic work for

entering foreign sturlentse. Nevertheless, in a resaurch
coniucted about the preﬂictive ability of English
language prnficiency in the smerican Universities, he
writes:

Within the 1imits of sample size an

ability 1evel of the subjects used in

this study, results sugpgest that wWe

can not predict through existing

English—test batteries the success OF

failure of the foreign stulent in the

acardemic programme nf an American

University (p- 202) .

According to Gue and Holdaway (1973:90) conflicting
evidence exists concerning the rels ticnship betweern
English proficiency tests and academic achievement as
measured bY GPA. in the 1960's and sarly 197078
A number of sturdies (Ushur, 19673 Jones, Kaplan an:d
Michael, 19643 Supimoto, 19663 Mulligan, 1966) indicate
that scores on tests of English proficiency Ao not yield
high correlations with grade point average, an” are
thus unsatisfactory as predictinns of acarlemic achieve—
neots On the contraxy, At least twoe stu:lies(Mestennou,
19613 Chemlers, 196%) found high correlations between

high scores ©n nbjective language tests and satisfactory

or better GPA's.



Another scholar, Allen (1965:11&) summarizing about
LP says that ELP. tests are Aeveloped for Aifferent
reasons - prediction and diagnosis to name only twWoO.
Many ELP tests are used to predict the academic success
readiness 0T academic ability of the foreign student,
Allen adids. Gannon anl Cozerniewska (1980:1) hold
similayr viewsS. They explain that stulies were intiated
which 1ooked at the relatinnship between the language
chiliren used an' their eﬂucational success. The
language ability of the child was seen as A factor
affecting achievement in school, in all subject areas.
Likewise, Ellis and Tomlison (1980:1) state that
competence in English is an essential pre—requisite for
educational and career success. Without it a pupil
will be handicapped when learning his other subjects ani
later on when perfnrming a job. In two separate
principal component analyses, they further write, language
proficiency proved to bhe a major variable reflected in

achievement test performance Eo oL).

In a similar manner, Al lerson (19812163) writes
abecut the relaticnship between LF rn1 academic

achievement as follows:

There is harily any ‘loubt that
LP strongly relates to .-
Aifferent aspects of aca-demic
achievement.
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CHAPTER THREE

PLAN OF THE STUDY

3.1 Subjects

3.1.1 Backgrouni of the subjects and

gite of the Study

The research wWas carried out in the Patriots'
Junior High Schooly Zone 54 Addis Ababa. It was based
on the currently entolled seventh gra‘le studentsi The
total number of seventh graie students in the school was
805 4istributel inte 16 sections with a class gize of L6
to 50 in each sectioni A1l of these students came from
five Aifferent elementary feeler schools and joined
patriots! gchool in the beginning of SeptembeTr 1989 after
passing the sixth grale National Examinatione. According
to the school director, students' grogping into qifferent
sections was 1one randomly. Thus, he sail, academically
very 800, goo'l, aver;ge and weak ones were to be founi

in each section.

The Patriots’ scheol itself was randomly selected
for the study as there are no significant 1ifferences
among the junior high schcols throughout Addis Ababa.
Accorliing to the policy of the Ministry of Education, all

schnols follew the same curricula an1 teach the same
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number of scheel subjects in the respective grales. The
acalemic background and prnfessional training of teachers
in the Jjunior high schools is more or less gsimilar. On
the bases of these, all eighth grade students have to sit
for the same National Examinaticn in orler to be promoted

to senior high school,

A1l of the subjects involved in the study stulied
English as a second language at least for four years
beginning from grale three. During the time of the study,
they were also stulying English as a subject and using it
as a medium of instruction for three acalemic subjects -~
mathematics, geography and science bhesiles prniuctive
technology apn'l commerce - where as Amharic was studied as
a subject and userl as a me:lium of instruction for other
subjects, According to the current programme, the
stulents have five forty-minute English class perio-ds a

week.,

3.1.2. Samplingrof the Subjects

Becnuse of the 1imitations of time and funding it
was found almost impossible to include in the study all
seventh gra‘e students, i.e., the 805 students enrolled
in the Patriots' Scheol. Experience also shows that o
is haritly possible to incluide in the stuly all of the
target populﬂtion in most resenrch work except teking
‘a re-~resenttive sample. 48 @ result, usingva

representative sample was the only alternative that the
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researcher Aeciled to take so as to tackle the situation.

Accorling to Galfo (1965:154), one way to select a
representative sample is to pick the individuals that
are to make up the semple at ranlom. Various proceures
may be employed to cbtain o random sample, but one thing
is that chance factors are l1ikely to intervene mcre in
random selection than elsewhere. Based on his systemy
out of the expected 136 subjects drawn by lot from eight
secctions to take part, 132 were involved in the study
while four were absent At the time the test was conlucted

(See Table A).

Table Az SAMPLE SIZE

Section Male ] Female i Total
!

A T 5 17
B 10 7 17
C 11 6 ; 17
E 7 10 17
F 10 i 7
J i 9 16
L 10 7 17
N 9 5 | 1h J

TOTAL 76 36 132
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3.2 Data Collection

The nature of the study required that data be collected
from two 1ifferent sources; namely from the ELPT anil the
School Record. In both cases, 132 students' test results

represented the Adata on which this study was based.

3.2.1 The ELPT

- P Preparation of the ELPT

The objective of preparing and testing the ELPT for
this study was to investigate whether the seventh gra‘le
students' commanl of English was sufficient to help them
cope with their lesscns in English. The test was
prepared by the investigator after having read Adifferent
bhooks that have examples and excercises about the ELPT.
The guileline and sample questions of the Michigan Test
of English Proficiency were also referred to. Not only
these but also guestions prepared by seventh grade English
langunge teachers in some Jjunior high schools in Addis
ibaba in previocus years were taken into consideratione. In
writing about the preparation of grade 6 and grale 8
Ethiopian National Examinaticns, Ma‘sen (1976:&86) sAayS,
"The -lirect mnse of 1ccal teachers is aveided, ... However,
tenchers are encouraged to submit their classrocm tests
to the Chief Test Experte...” 4HlLt Lthese nttempts were
ma:le bearing in mind the idea that appropriate infermation

about preparing the ELPT might not be obtained by a single
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means. In short, after having done these it was hoped

that the test could he a valil one.

In addition to these attempts, the test questions
were submitted to some experienced English teachers both
at the elementary and Jjunior secondary schrols for
evaluation . These gave theilr comments anl on the bases
of their evaluation of the test, further modification was
madle on the test. The test was also submitted to Ato
Galgalo Liben, who is a member of the English Panel at
the English Curriculum Division (Ministry of Education),
for his comment. Based on his suggestions, some
3ifficult words were replaced by more appropriate ones.
This procedure was alopted because, as Harrison (1983:13&)
states:

No one person can write a test by himself,

even if he puts it asile for a few days

anl comes back to revise it later. If he

does this, he will certainly finl all

kinds of errors and inconsistencies which

he hal not noticedl as he worked out of
the test.

Thus, accor ling to Harrison, qiscussing the test

with others hefore its a lministration ig vital.

After having looked at the preparation of the test
from ‘lifferent angles, I Jecided to write the questions
by closely following the format of prales 6 ani 8 Naticnal
Examinations given in Ethiopia., These examinatiocns (graies
6 and 8 National Examinations) are taken to be tests of

=+

English proficiency and are objective 1esus (Mnﬂsen 1976).
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Hence, grammar, vocabulary and realing comprehension

skills of the English language were tested in an integrat-
ed multiple—choice test form. Briefly, the test contained
50 items divided into two main parts. Part I was Reading
Passage where as Part Il was a test of grammar and

vocabulary; it incluled Aifferent subparts.

A short reading passage was given to find out how
well the stulents read and comprehent in English. On
the other hand, grammar questions were given to test
how well they recognize and use English grammatical
structures. In relation teo this, sentence completion
in two-person dialogue questions were included besiles a
multiple-choice completion of a single sentence, In
testing the lexical knowledze of students, a multiple—
choice completion and a multiple-choice paraphrase type

of questions were given.

In the first item of the vocabulary questicns,
stulents were given a sentence with one wor: omitted and
a list of four woris to cheoose from; i.e., form those
wor ls, they hadl tc find the word that woull hest
complete the sentences In the other item of vocabulary
questions, a sentence with a word or phrase unlerlined
in it was given, followed by four woris;j stuients had
to find the word that was the closest in meaning to the

unierlined word in the sentence. Each question in the
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test was followed by four choices so that examinees could
choose the best answer according to the guestion. Further-

more, an example was given at the beginning of each part

(Or Sul)I‘;art) in the test sO as to famili.arize the Students

in answering questions (See Appendix I).

3.2.1.2 Administration of the ELPT

The test was administered during the course of the
first semester (December 9 1989) in Patriots! School.
It was a.lministered by four invigilators in four sections
with between 31 and 35 examinees in each section under
the overall supervision of the test writer. The
invigilators were properly oriented about the objectives
of the test before its aldministration so that they could
strictly follow the instructions givem on the test cover

sheet of paner.

In order to kKeep a uniform test condition, the same
instructions were read aloud to all of the four sections
by the respective dnvigilators and after that, 5 minutes
were given to the examinees to read the instructions
silently 211 by themselves. While taking the test, the
examinees were told to:

1. read over the passage carefully

2. write the letter with the correct answer on the left
side of each question

3. check their answers quickly and pgo ahead within the

limits of the given time; and
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L, ask questions if they hal any.

Above all, they were reminded to use only one correct

answer for each question. .The time alloted to complete

the test was 60 minutes.

3.,2.1.3 Marking of the ELPT

The test was marked by the writer and checked by

another English teacher. There were 50 questions in the

test and the total correct scores of the questions in the

test were multipliel by two - since each question was
werth two points — to cecnvert the score out of 50 into

percentage.

BBl The Schooeol Kecord

The academic achievement test results of the three
subjects - mathematics, geography and science -~ which
are taught in English were gathered from the school
Record. Tests on these subjects were prepared ad

administered hy the concernel subject teschers,

3.3 Statistical Computation

The main purpose of conlucting this sturly was to
fin1 ocut whether or not there is a relationship bhetween
ELP anl academic achievement of seventh grade stulents.

this connection Galfo (1965:189) says that there are

In
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several methois used to test relateldness. One such

method developed by Karl Pearson is the Pearson Product -

Moment Coefficient of Correlation (r). To chtain a
correlation such as r, (Morgan 1984:28), we must have

two sets of scores con the same inlividuals.

Thus, in order to fini the relationship, it is
hypothesized that there is no significant relationship
between ELPT anl acalemic achievement of seventh grade
stulents. Failing to retain this hypothesis woul?l
automatically result in accepting its converse; namely
thag there is a significant relationship between ELPT

and acalemic achievement of seventh grade students.

In orlder to test the hypcthesis, r (the coefficient

of correlatinn) will be computed between ELPT anl test
results in the selected schoel subjects and, these will

he presented in the form of table B.

TABLE B.
REQUIRED COMPUTATIONS COF THE CORRELL TION
COEFFICIENTS BETVWEEN ELPT AND THE TEST

RESULT IN E4CH SCHOOL SUBJECT FOR THE

STUDY .
English Maths Science Geogrgphy
English - 1.00 X X X
Maths ' 1.00 % -' X
. Science 1.00 X
Geography | 1.00

: - : .
Note: X means. the correlation hetween two AdAifferent subjects
whereas 1.00 indicates the correlation bhetween each

subjeét and itself.
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Then, the correlation hetween ELPT result and each of
the selected school subjects’ test results will be tested
using @a t—-test to finl out whether or nct the result is
statistically significant. It is only when it 1.5
statistically significnnt that the hyfothesis which states
that there is no relationship hetween ELP anl academic
achievement of seventh graile students will be rejected

and the converse of it acceptei.

The computation for r will bhe carried out using

the following formulat

N i X. X
N X Y
where,
r = denotes the correlation coefficient of variables
X anl Y.

¥. = represents the difference hetween p B 3
Vn = represents the ELPT scores
§,= represents the mean of variable X.
Y. = represents the ddifference Letween Ty
Y = represents maths test scores
Y = represents the mean of variable Y
N = Adenotes the number of samples
f% = represents the standard Aeviation of wvariable X
f?'z represents the stanilar jeviation of variable Y
L.

= gum of



CHAPTER FOUR

Ly, RESULTS AND DISCUSSION

4.1 Presentation of Results

The scores for the total number of students (N=132)
in ELPT were separately correlated with their own test
results of maths, science and geography. The sum of the
scores for ELPT was L572, maths 44k42, science 5665 and
geography 6167. Their mean scorecs were .63, 33.6%5,
42.92 and 46.72 respectively (see Appenilix VI, VII and
VIII). The correlation coefficients of English — Maths,
English - Science anil English - Geography are given in
Table C. below as well as the intercorrelations of the
various subjects,

TABLE C.
CORRELATIONS BETWEEN ELPT AND ACHIEVEMENT TEST

RESULTS IN SELECTED SUBJECTS

) E
English Maths | Science Geography
English 1.00 0.56 0.64 0.55
Maths 0,56 1,00 0.69 0.59
Science 0.64 0.66 1.+ 00 0.64
Geographyt D55 0.59 0,64 . 1.00 ;
: 4

Tt can be seen in Table C, above that the correlation

coefficient of English-Maths is 0.56; that of English-Science
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is 0.64 an1 that of English-Geography is 0.55. Each of
the three gTroups, i.e.,y English—Maths,_English—Science
ancd English—Geograpby haos a2 high positive relationship
(Morgan 1984). In other woris, their relationships are
direct and positive with the range of Pearson Correlation
Coefficient having 0.55 to 0.64,., Brown (1983:&9) writes
that if high scores on one variable go with high scores
on the other,; and low with low, the correlation will be
positive. Conversely, if high scores on one variable

are associated with low scores on the other, the

coefficient will he negative.

Lccording to the finlingzs in this study, stulents
who scored high in ELPT on the average tend to score
high in maths, science and geography. Table D. below

and graph I. on page 42 illustrate this.
TABILE D.

TOP 10 SCORES IN ENGLISH (MATHS, SCIENCE & GEOGRAPHY)

Student English Maths 2 Science | Geography
T 70 76 82 100
8 62 73 70 95

53 60 70 85 95
65 650 56 ) 60
90 60 : 53 87 90
86 56 56 85 80
87 56 63 67 Y
52 sk ko 72 55
117 5l E h6 52 )
80 | 52 ; b3 65 | 60
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Stulents who scorel low in ELPT tensd on the average

to score low in the academic achievement tests. If one
1coks at Table E. below and graph II. on page 44, one
can easily jetect that stu lents who got the bottom 10
scores in English got on the average the same kind of
results in cther subjects., For instance, the average
score for the bottom 10 students in Enslish is 17.4
while that of maths is 24,4, science 29,5 and geograrhy
32,3 gimilarly, the scores of the 10 stulents who fail
in the middle also tend to follow the same pattern. As a
result, the average score for the middle 10 students in
English is 33.6 while that of maths 1s 30,2, science
35.3 anl seography 40.0 (see Table F. on page 45 and
Graph III. on paJje 46). That is what the variocus r's

(calculated) in the stuly signify.

TABLE E.
BOTTOM 10 SCORES 1IN ENGLISH (MﬁTHS, SCIENCE & GEOGRﬂPHY)

|

Student English Maths i Science ; Geography
o 20 26 27 ! 20
109 20 20 22 15
124 18 | 30 20 25
110 18 16 { 22 25
36 .18 23 | 32 53
27 N 6 | 32 35

2 I 30 35 ” L5

61 L6 f 30 35 35
30 b | 30 o 35
121 @ 1h , 23 !‘ 30 , 35 |
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TABIE F,

MIDDLE 10 SCORES IN ENGLISH (MATHS, SCIENCE & GEOGR/FPHY)

Student English Maths Science | Geoaraphy

6 34 ! 16 30 65
10 34 E 36 35 70
37 3l 26 35 | 55
u3 s L uo us 20
66 sh 1 u6 40 140
99 | 3L 30 27 50
113 3l 33 32 -
126 3k | 16 b7 35
30 % 32 ? 33 30 30
38 % 32 i 26 32 M-E 15

On the bases of Tables D, E and F, it is worth
remembering that it is not always possible to find a cne-—
to—one correspondence between two variables which, of
course, shows a perfect relationship. The assumption
here is that a stulent who got high scores in one subject,

in our case Enzlish, is expected to get relatively high

scores in maths, science and seoaraphy. Similarlv, a
stuient who got low scores in En:lish is expected to get

relatively low scores in the nther subjects.
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Though all the three groups - English - Maths,
English — Science anl Engiish ~ Geography have positive
relationships, the degree of relationship in each group
slightly varies from one group to the other. This is
so since each subject has its own terms to use and
formulae to apply. Not only this, but also an inlividual
may not have the same interest ani ability in two different

subjects.

Other explanaticns could also be offered for the
i1ifferences. The fact that there were three independent
teachers for maths, science an1 geograrhy suggests one
possible explanation for those differences among the
three correlation coefficients. Apart from this, the
question of tests having equal weight (stﬂndard) in maths,
science and geography is another very important issue to be
taken into consideration. In anyway, the abcve is not so
much relevant. What matters in these results is that
the correlation between English-Geography (0.55) is
the lowest while that of English-Science (0.64) is the
highest as far as face falue julgement = is concerned,

The correlation between Enslish-Maths (0.56) lies in

hetween the two extremities.

Concerning the three correlation coefficients, an
attempt was male to find whether or not there were

statisticallv significant differences auiong them,



= 48 -~

A statistical computation was ‘one using Johnsen's
(1982:388) formula. ALfter the computation, it was found
out that there were no statistically significant
Aifferences among the three correlation coefficients.
This showed all correlations were more OT less equal

and the differences among them were ngligible.

In further analyzing the results of the study, of
those who got 50% and above in the ELDPT, 61.54% passed
in maths, 8l ,6%hin science an:d 92.31% in geography by
scoring 50% and above in accordance with the Ministry
of Education Policys On the other hand, 7.69% of those
students who got 50% in ELPT have failed in all of the
three subjects, VWhether this was a result of lack of
interest in the cencerned subjects or Jue to feelings
of ill-health, etc. are left for further investigation.
However, this figure (7.69%) is not as such to be
worried about for the time being since the majority of
the students have pessed 1in all of the three subjects

while®few failed in one subject onlye

Not surprisingly, 3,78% of the students who passed
in all the three subjects have failed in the ELPT.
This agin could be consilered as a nesligible number
since 96.22% (100%-3.78%) of those who got 50% and above

in the three subjects have passed in the ELFT.
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Furthermore, an attempt was male whether or not
students who scored between 40 and 49 in the ELPT
could get passing scores in all the three subjects.
The finding was dJdisappointing, i.e., only 9.9% of
those who scored between LO andl 49 in ELPT scoreil

50% an? above in maths, science and geography.

4.2 Hynothesis Test

In this stuly, two hypotheses were formulated:

The first hypothesis stated that there would be no
significant rels tionship between ELP and academic
achievement cf seventh grade students. The second one,
which was the opposite of the first hypothesis, stated
that there wculd be a significant relaticnship between

ELT and aca lemic achievement of seventh grade students.

The level of sisznificance used was 0.001. The
t—calculated values were found to be 7.69, 7.46 and
9.48 for En;lish-Maths, English-Geography and English-
Science respectively. The value of t—tabule ted was

found to be 3.29.

The computations in Table G. on pege 50 show that
the t—calculated was greater than the t-tabulated. As
a result of this, the hypothesis stated that there would

be no significant relationship between ELP and academic



- 50 -

achievement of seventh grade students was rejected which

led to the acceptance of the seconl hypothesis,

TABIE G.

HYPOTHESIS TEST

L]
English | t-cal., | t—tab, |Statistical
Maths 0.56 7.69 3:29 51gn1flcand
Geography 0455 746 | 3.29 significant
s } 0.6L Q.48 ' 3.29 g significant

To sum up, this study has revealed the following:
The relotionships between English-Maths, English-
Geography and English-Science are direct and positive
(see Table C. on page 4O).

4 stulent who got a high ELP score has got high scores

in the other subjects (see Table D. on page 41).

Similarly, » student who got a low ELP score also
has got relntively low acaldemic achievements in the

other subjects (see Table E. on page 43),

The differences among the three correlation coefficients

are not statistically significant.
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CHAPTER FIVE

5. CONCLUSION AND RECOMMEND.TIONS

541 Conclusion

The results of the stuly reveal that the correlation
between En _;iish-Maths, English-Geography and English-
Science are 0.56, 0,55 anl 0,64 respectively. These
correlation ccefficients show high relationships between
ELP an'l achievement test results in the other subjects.,
They show the objective rcality an:d are quite good
indic&tors of the importance of English on learning in
the junior high schools., In other words, the implication
is that sceores con the second test, i.e., maths, science
and geography can he predicted with a high degree of

confidence from scores on the first test, i.e. ELPT.

The findings in this paper also show that of those
who got 50% anil akove in the ELPT, 53.84bpassed.iniall
the three sclected academic subjects by scoring 50% and
above in accordance with the Policy of the Ministry of
Elucation. However, a small percentage (38.&6%) of
those who got 50% ant atove in the ELPT, failed in cnly
one subject. Even these stulents who failed in one
subject have got an average of more than 50% for the
three subjects, namely maths, science enl geography.

From this it could be concluded that a passing score
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(50%) in the sixth srale English National Examination
shouli be the basis for promotion from grade 6 to grade
T

On the bases of the above results, the educational
implication is clear, An increase in the ELPT is
implied by an incresse in the acalemic success of
students. In other words, the improvement of teaching
English either in the elementary or Junior high schools
(or in both) could be considered as an essential part
in the academic studies of seventh grade students. To
say the least, it seems correct to ccncluie that perform-
ance in English affects the results in the other academic

subjects.

4s indicated earlier in Table C. on page 40, it
might seem that the correlation hetween Enzlish-Science
(0.64) is higher than thet hetween English-Maths (0.56)
and En.;lish-Geography (0,55). Nevertheless, it has
heen statistically proved that there are no significant
differences among the three correls tion coefficients,
i.e. high ELP is more or less equally important for

science, maths anl geography classes.

Henceforth, it is justifiable to say that an improve-
ment in the teaching of English as a subject will have a
positive effect for the success of stuilents in the

Ethiopian junior high schools, From this, it is
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possible to conclude that much of the stulents' academic
failure as it could be observed in Appendix V. on pages
84-87 (and as it has been stated by Hudson, 19683 JarV¥is,
1969; Tesfaye and Taylor, 19763 English Language
Curriculum Department, 1979; Dendir, 1985 and Stoddart,
1986) is the result of the poor English language back-—

ground of students in the elementary schools.

As far as my experience as an English teacher and
the complaints I hear from other teachers are concerned,
the level of English language proficiency of the students

in the junior high school is very low.

To sum up, the writer cannot say that his findings
are absolute for all of the junior high school students.
Nevertheless, all the available evidence points to the
fact that preliction of academic success for seventh
grade students will be very high provided that a score
of 50% in ELPT in grade 6 English National Examination
is used as a criterion for promotion to grade 7. This
implies that ELPT could be used as a good academic
prediction in further studies in the junior high school.
The question is what percentage of the students would be
able to get a score of 50% and above in the required
English langwe ge competence, This is something that
should take the attention of the educational authorities

at large.
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Tt seems that the need for English will continue
as long as it is the language of international
communication and scientific and technological advancej
however, its effectiveness in meeting its demands depends
upon how effectively it is taught as a subject in schools,
Unless changes are made very rapidly in the system of
teaching English both in the elementary and junior
high schools, the level of English proficiency will
continue to go down. This indicates th=t the quality
of education will further deteriorate. In this connection,
Vendir (1985:17) has the following to state:

.3+ Certainly it becomes clear...

that it is not possible to change

the medium of instruction at

secondary schools... despite the

actually existing problems in

connection with using English
as the medium of instruction.

5.2 Recommendations

5,2.1 Background of the Recommendations

Before suggesting any sort of recommendation in
improving the ELP of seventh grade Ethiopian students,
it seems wise and more appropriate to briefly state the
objective of teaching English as a subject, the findings
in this paper and other related points in the Ethiopian

educational system.
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The Revised English Curriculum for Grades 3-8

(1982:2) states that the specific objectives of teaching
English in grades 3-8 emanate from the general educational
objectives of the country. These specific objectives are
based on the immediate nee:dls of our country in using
English as a medium of acquiring knowledge and organizing

experience into concepts.

The official policy of the Ministry of Education is
that English will begin to be taught as a subject starting
from grade 3 and used as a medium of instruction from
grade 7 omwards. This means upon completion of the
elementary school course, Ethiopian stuqdents should be
able to speak, read and uniderstand effectively materials
written in English, However, Stoddart (1986:6) writes:

.« e othe vast majority of stulents in the
secondary school is totally inadequate
for the purpose of learning other
subjects through English. Stuilents do
-not possess sufficient English ceven to
understand what they hear from their
teachers or read in their textbooks let

alone to participate actively through
their own speaking and writing.

Nowadays, it has become common that the majority
of the students who have studied English for four or
more years cannot speak English even when the situation

demands it., Of course, this condition has very much
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worried scholars in the country for quite some time now.
According to the results of the study in this paper, it
was found out that there is a high positive relati