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ABSTRACT 

The study sought to describe and compare high and low academic achiever students' attitude 

towards group work, It has used samples of grade 12 students from Belay Zeleke preparatory 

school. Sixty sample students were selected from ten sections through purposive sampling 

technique so that there were thi rty high achiever and thirty low achiever students for this study. ' 

To achieve the intended goal , the study has used descriptive-comparative study design and 

qualitative & quantitative data gathering methods. Kouros & Abrami's (2006) questionnaire was 

employed with important modifications. The modified self-report questionnaire with 29- items 

administered to all sample students. In addition, interview was used with 10 high and low 

achiever learners. Data obtai ned through the questionnaire were analyzed using Statistical 

Package for Social Sciences (SPSS) version-l3. The descriptive statistics such as mean values, 

standard deviations, and Independent T-test were considered in the di scussion. During the 

di scussion, data obtained through the self report questionnaire were deeply analyzed together 

with the data obtained through interview. 

Results of the study revealed that both group of high and low achiever students have a favorable 

attitude towards group work and no significant difference was found in their attitude. Based on 

the data gained it is concluded that academic achievement level does not play any significant role 

in differentiating learners' attitude towards group work. 

Since the students do not vary in terms of their group work attitude based on the level of their 

achievement, it is recommended that teachers of English should incorporate group work 

activities in their teaching strategies by taking all necessary preparations. Students must also 

provide input in designing group work like group size, group composition, the time needed, and 

other related things. 
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CHAPTER ONE: INTRODUCTION 

l.l Background of the Study 

Learning another language apart from the mother tongue has always been important for people, 

because of the reasons such as knowing other cultures, traveling, trade, and religion or may be for 

other reasons. Although diffi cult to examine where and when second language education started, 

it is a fac t that bilingualism has always been the norm instead of rnonolingualism. In line with 

this idea, Richards and Rodgers (1986) said "It has been estimated that some sixty percent of 

today's world population is multilingual. Both from contemporary and a historical perspective, 

bilinguali sm or monolingualism is the norm rather than the exception". 

Another point is that second language education has changed through languages. For instance, as 

Richards and Rodgers (Ibid) have mentioned, ancient Romans were trying to learn Greek, and 

then Latin became popular and the dominant language of education, commerce, trade, religion 

and government in the western world . Finally, Engli sh has the importance now. Even though, we 

know why people want to learn other languages, the way how they learn these languages is 

another important point. This has always got the attention of pedagogues, linguists and scientists 

all together. Different researchers state that the way of second language learning has also changed 

according to reasons why people want to learn languages and what the pedagogues, linguists and 

scientists understand from teaching language. 

Furthermore, many approaches, methods, and techniques have been developed for the needs of 

language teaching. Brown (1994) has stated that "as the field of second language pedagogy has 

deve loped and matured over the past few decades, we have experienced a number of reactions 

and counter reactions in methods and approaches to language teaching". Likewise, as Richards 

and Rodgers (Ibid) have tri ed to illustrate, a Communicative Language Teaching approach started 

its movement from a theory of language as communication away from traditional lesson formats 

where the focus was on the mastery of different items of grammar and practice through controlled 

activities such as memorization of dialogues and drills, towards the usc of pair work activities, 

role plays, group work acti vi ti es and larger project works . 

According to these language teaching experts, the current trend of second language teaching lies 

on the Communicat ive Language Teaching whi ch gives higher priority to communicative 
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competence. Then, as communication is interaction between people who exchange information, 

ideas, opinions and feelings, the range of exercise types and activities compatible with a commu­

nicative approach are unlimited, provided that such exercises enable learners to attain the 

communicative objectives of the curriculum, engage learners in communication, and require the 

use of such communicative processes as information sharing, negotiation of meaning, and 

interaction. 

So, if communication activity involves at least two people who interact with each other, it is 

inevitable that the emphasis should be on pair work, role play and group work activities i.e., most 

descriptions of Communicative Language Teaching encourage teachers to use pair work, role \ 

play and group work during their lessons by taking the situation, the students' ability & interest, 

and the availability of teaching materials in to account. 

The shift in language classroom organization from teacher-fronted to student group work has 

received a growing amount of theoretical and empirical support as the idea behind group work is 

that by allowing students to work together to solve problems, the teacher facilitates the 

development of cooperation and teamwork skills. In addition, different researchers and experts in 

the field of language teaching and learning have considered that there are a number of merits of 

using group learning. For instance, Harmer (1991) and Long & Porter (1987) said that group 

work increases the amount of student talking time and gives opportunities to students in order to 

use the target language to communicate with each other. 

Generally, different sources argue that students learn a language best from tasks that involve 

social interactions as group work can be an effecti ve method to moti vate students, encourage 

active learning, and develop key critical-thinking, communication, and decision-making skills. 

1.2 Statement of the Problem 

Since interaction between a teacher and students and among students themselves is regarded as a 

crucial element in language learning, giving a considerable attention to classroom interaction in a 

language classroom seems very important. As mentioned in the previous section, this classroom 

interaction can be realized through the use of pair, role play and group works so group work can 

be taken as the main mani festation of good classroom interaction. And it is true that if a teacher is 
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constantly talking, learners of English as a secondl foreign language may not get a chance to 

practice, so group work gives students an opportllnity to practice the language. 

Nowadays in Ethiopia, textbooks and other teaching and learning materials are being designed in 

line with the practice of role play, pair work and group work. The practice of group ~ork is also 

quite common in secondary schools, colleges and universities. Through this practice, students are 

given the opportunity to work together with their partners towards accomplishing an academic 

goal. 

A number of local researches were conducted on the practice of group work. For instance, 

Alamirew (1992) conducted a kind of experimental research on the practicability of group work. 

Finally he said that students deve loped communicative competence through group work than the 

traditional approach. 

Birhanu Bogale (2000) has also conducted an exploratory research to investigate the verbal 

participation behavior of first year college students as they took part in group discussion in their 

college English classes. By usi'ng the qualitative methodology, and interview and observation of 

group discussion, he finall y concluded that there is a huge difference in the amount of verbal 

participation in group discussion among students and the presence of number of factors which are 

responsible for this difference such as lack of knowledge of the subject, confusion as to group 

process, not understanding the discussion, anxiety or shyness, or less attitude towards working in 

a group or learning in general. 

In addition, Mulat (2007) conducted a kind of descriptive study on teachers' roles in 

implementing group work in Debre Berhan College of teachers' education basically to know 

whether teachers employ group work in their classrooms, factors that hinder the use of group 

work, and the roles they are expected to play. He said that although pair and group work learning 

should be included in almost every classroom based on the situations and contexts, some teachers 

struggle with having students work cooperatively. This can be caused by the problem of 

developing good group lessons and assessing the individual performance of the group members. 

This is where understanding how to teach effective group work becomes a crucial task for the 

teacher. 
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Gatachew (2008) on his way studied some major factors that can affect EFL learners' verbal 

participation in group work activities plasma TV and the roles expected from teachers in 

maximizing the students' verbal participation in group work. At the end, his study revealed that 

the time given for group work activities, the size of a group, composition of learners with in the 

group, and seating arrangements as the major factors that affect the students' participation in 

group work activities particularly in English classes. 

In group work act ivities, all students with in the group are expected to actively participate for 

their own learning. According to Charness, et al (! 994) students in a given group have the roles 

of "initiating, giving and asking for information and for reactions, restating and giving examples, 

contrasting, clarifying, synthesizing, summarizing, evaluati ng and diagnosing activities with in 

the group". In contrast, it is evident that in different stages of school levels some students were 

reluctant and passive to participate in discussions of group work activities while some others 

were active participants. 

In different studies, it was found that students who participate more and thereby elicit more 

teacher inputs exhibit greater gains in L2 proficiency compared to students who playa passive 

role in language interaction. In addit ion, according to Alfred (! 971: 82), "it is the student's good 

or poor attitude that makes life easy or difficult in the foreign language classroom". As attitudes 

toward learning are believed to influence behaviors and a relationship 'between attitudes and 

achievement has been shown to exist, it becomes an essential component of second language 

learning pedagogy. 

Some external studies were carried out to see the attitudinal difference of high and low achiever 

students towards foreign l anguage- Iearni~g, towards learning in general and to other classroom 

components. However, it is believed that the result of these studies could not assure the level of 

Ethiopian learners' attitude specifically and little study has been done looking at the learning 

habits and attitudes to the learning of students at any I ~vel of the educat ion system in Ethiopian 

context. 

So, as group work has gained a great emphasis in current language teaching methodologies and 

student's attitude is taken as an integral part of language learning classrooms, it seemed plausible 

to see the students' attitude towards group work. Therefore, being different from the 
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aforementioned studies, the current shldy was focused on high and low ach iever learners' attitude 

towards group work in their English language classrooms. 

1.3 Objective of the Study 

1.3.1. Main Objective 

The main objective of this study was to describe and compare the attitudes of high and low 

achievers towards group work and to see the relationship between academic achievement and 

students' group work attitude. 

1.3.2 Specific Objectives 

Specifically, this study sought to describe the attitudes of students towards group work by 

looking at: 

I. the attitudes of high achiever learners' attitude towards groups in their English language 

classes, 

2. the attitudes of low achiever learners ' attitude towards groups in their English language 

classes, 

3. if there was any significant difference between the attitudes of high and low academic 

achievers towards group work and 

4. the impact of achievement on students' attitude towards group work. 

1.4 Significance of the Study 

It is believed that the result from thi s study would help teachers because understanding areas of 

group learning that students harbor negative attitudes towards may help them implement group 

work activities that are productive and enjoyable for the students. 

As positive experiences may reduce the chance of interpersonal conflict within groups and create 

a more conducive learning environment, this study can be used by teachers and students to 

determine the cooperative climate of the classroom, as well as, any conflicts among members that 

the teacher may not be aware of. 

For various reasons, students may be reluctant to express their concerns and frustrations with 

their group members. For instance, student perceptions that thei r ideas are being belittled, or that 

others are benefi ti ng unfairly from their efforts can be revealed alld subsequently dealt with. This 

will enable students to focu s on the group task rather than interpersonal dynamics. 
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1.5 Delimitation of the Study 

As the aim of the study was to describe and compare high and low achiever students' attitude 

towards group work particularly in their English language learning classes, the primary focus was 

on in-class group work, rather than projects that are done outside of classroom. 

The study has used subjects with reference to grade 12 students from Belay Zeleke Preparatory 

School in 20 I 0111 academic year. Therefore, all generalizations and conclusions made were 

bounded by this scope. 

1.6 Limitation of the study 

From the very beginning, it was intended to investigate students' attitude towards group work 

taking di fferent factors like their gender difference, location (urbani rural), academic achievement 

level and other very essential demographic variables into account. However, because of the 

unavailability of enough time this study was confined itself only on the attitudes of high and low 

achiever students towards group work. 

Even on this limited variable (academic achievement) it was better to take different grade levels 

and schools as well, but it was limited on grade twelve Belay Zeleke Preparatory School students. 

Whi le collecting data through interview students were not voluntary to be recorded, and did not 

show any interest of that. However, all necessary actions were taken to solve these problems and 

to make this study complete. 

1.7 Operational Definitions of Terms 

Group work: is defined as small groups of learners working together as a team to solve a 

problem, complete a task, or accomplish a common goal that requires student cooperation and 

interdependence. 

Attitud e: a psychological predisposition or a tendency to respond positively or negatively 

towards a certain idea, object, person, or situation that is expressed by evaluating a particular entity 

with some degree of favor or disfavor. 

High achievers: students who score the average mark of above 86% and ranked from 1-3 in a 

given classroom setting. 

Low achievers: students who score below an average of 60% and ranked least in that classroom 

setting. 
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CHAPTER TWO: REVIEW OF THE RELATED LITERATURE 

2.1 The Concept of Group Work 

Different authors in different disciplines and field of study have forwarded their definition of 

group as well as group work. In part differences in definition occur because writers often select 

those things that are of special importance in their work and then speculate these as the criteria 

for group existence. 

Groups are a fundamental part of social life. As we wi ll see they can be very small - just two 

people - or very large. They can be highly rewarding to their members and to society as a whole, 

but there are also significant problems and dangers with them. A group exists when two or more 

people define themsel ves as members of it and when its existence is recognized by at least one 

other, and group work which is a form of cooperative learning, aims to cater for individual 

differences, develop students' knowledge, generic skills (e.g. communication skills, collaborative 

skills, critical thinking skills) and attitudes (Brown 1988). 

In addition, according to Forsyth (2006), a group is defined as two or more individuals who are 

connected to one another by social relationships, and group work is a way to ~erving individual 

within and ~hrough small face to face group in order to bring about the desired change among the 

client participants. Group work which involves students working co llaboratively on set tasks, in 

or out of the classroom, incl udes any learning and teaching tasks or activi ti es that requi re students 

to work in groups and any formal assessment tasks that require students to work in groups. 

~ Basically, group work is based on the concept that shows the physical, mental and social 

developments of men through necessary and significant interaction with other men i.e. he is 

shaped by others and is shaping others. Brown (1 99 1) also defined group work as a generic term 

covering a multiplicity of techniques in which two or more students are assigned a task that 

involves a cooperative work. This author has also shown the importance of cooperation among 

members to deal with the given task. Simply a collection of individuals sitting together without 

any coordination and common objectives may not mean group work. In order to say the 

collection of individuals group work learning, there must be a link among all group members that 

shows cooperation and collaboration to achieve a common goal of their learning. 

7 
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In the definition of group work, Long and Porter (1985), Pica and Doughty (1985) and Foster 

(1998), cited in Byram (2000) highlighted the importance of making clear cut distinctions 

between working in a group and working as a group. According to them, "working in a group is 

mainly a matter of location". In this case a certain number of students may sit together in a 

common area, but doing independent activities (simply a group of people with out the same 

purpose), or they may sit together having and working on the same task but without any force for 

everyone to participate (a group of people having the same purpose but doing with out any 

interaction and cooperation to achieve their common goal/s). On the other hand, "working as a 

group presupposes a task in common." It implies that a group of students sitting together, having 

the same purpose and show some sort of interaction and cooperation amongst group members to 

make the result of their work effective as possible. A task obliges each member to make a 

contribution. 

Johnson & Johnson (1989) has li sted out the following five essential elements in order to have 

effective cooperative group work learning: individual accountabiluy, positive interdependence, 

,face-to-face interaction, group processing, and interpersonal and small group skills. 

Positive Interdependence 

This point of group work indicates that each group member depends on each other to accomplish 

a shared goal or task i.e. students need each other to complete the groups task with the help of all 

members, and the group may not able to reach the desired goal with out the participation of all .,,,.,' 

members. Therefore, in order to strengthen such kind of link among students, teachers may 

structure positive interdependence by establishing mutual goals, joint rewards, shared resources 

and assign roles. 

Face-to-face Interaction 

This has a decisive role in promoting success of group members by praising, encouraging, 

supporting, or assisting each other. This shows that in the context of group work, students 

promote each others learning by helping, sharing, and encouraging efforts to learn and discover 

new ideas and innovations with in the group. So students explain, di scuss and teach what they 

know to classmates with the help of their teacher. Teachers are also expected to structure the 

groups so that students seat together and discuss through each aspect of the task given. 
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Individua .bility 

Each group I ; accountable and responsible for his! her own learning. Members of a 

given group ca, ;Iy on one or few students to do the total work of the task. The result of 

their effort should refl ect a balance of contributions from all members of the group, and also each 

member's effort to the group could be assessed so that assessment needs to be shared to continue 

to support and encourage each member of the group. Therefore, this individual accountability 

helps to avoid members from merely relying on other group members' efforts. 

Social Skills 

Group work makes things smooth for students to learn and develop different interpersonal and 

social skill s which will help them to build stronger cooperation among group members and 

beyond the group. These ski lls include leadership, decision making, trust building, 

communication, and conflict management skills. 

Group Processing 

This refers the ongoing assessment of how groups are functioning to achieve their group goals or 

to complete the tasks. So groups need a specific time to discuss on how well they are achieving 

their goals and maintaining effective working relat ionships among members, to describe and 

decide on what behaviors are useful or not and what changes need to be made to move the group 

along and complete tasks. 

In the system of group work learning and teaching, Brown (\ 99 1) states that students are 

expected to work together for the success of their goal and completion of the tasks given. And 

group work, which needs full cooperation and collaboration, occurs when all members of a group 

are aware of their responsibility and role, and when commit themselves to accomplish the task in 

the best way possible. 

2.2 Types of Group Work 

Students learn best when they are actively involved in the process. Researchers report that 

regardless of the subject matter, students working in small groups tend to learn more of what is 

taught and retain it longer than when the same content is presented in other instructional formats. 

Students who work in collaborative groups also appear more satisfi ed wi th their classes. 
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There are three general types of group work: informal learning groups, formal learning groups, 
• 

and study teams (Brumfit, 1984, and Johnson, Johnson, & Smith, 1991). 

[n!ormalleumillg groups are extemporized clustering of students within a single class session 

which can be fonmed by asking students to turn back to a neighbor and spend some two or three 

minutes discussing on a question the teacher has risen. The teacher can also form such kind of 

groups having three to five members to solve a problem or pose a question. In order to check the 

students' understanding of the material being learned, and to give students opportunities to apply 

the learned content in to practice, the classroom teacher may form this kind of group at any time 

and without worrying much on the size of the group. 

Forma//eaming groups are established to complete a specific task such as write a report, carry 

out a project, or prepare a position paper which can be completed in a single class session, or in 

days and weeks. Here students work together until the task is finished. 

Groups typically meet regularly over an extended period of time. This allows for continuity of 

interaction among group members and creates the opportunity for social cohesion and bonding to 

develop among group members. 

Study teams are long-term groups that need a semester and more time to complete the 

requirements and with equitable members who has the responsibility of providing members with 

support, encouragement, and assistance through out the time. This kind of groups share some 

features with the formal groups. 

2.3 The Purpose of Using Group Work in the Classroom 

As can be understood from the above parts of this section, the main goal of group work can be 

achieved through the combined efforts, talents, ideas and knowledge of group members. 

Therefore, apart from the end product of students' work, the aim of engaging students in group 

work activities includes the following points as Exley and Dennick (2004:4-5) has listed out. 

First, the development of intellectual understanding and of intellectual and professional abilities: 

by thinking and problem sol ving, e.g. analyzing, evaluating evidence, logical reasoning and 

synthesizing, by clarifying concepts and theories through discussing and accepting and seeing 

interrelationships and connections. 
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Second, the development of communication skills and of group work skills: working in a group 

gives an opportunity to practice a variety of group management skills and group roles including 

leadership, planning and organization, giving support and encouragement to others, setting tasks, 

monitoring progress. Through di scussion practicing, giving explanations, li stening, questioning, 

presenting and defending a position and giving constructive feed-back. 

Third, personal growth and support for independence: by taking part in debate and discussion 

students can test their values and attitudes while developing self esteem and confidence and by 

preparing for and taking part in small group teaching discussions and activities students accept 

their personal responsibility for the progress and direction of their own learning. 

Finally by reviewing and reflecting on their actions, students can learn from their successes and 

failures and so develop their skill s and understanding, and plan future learning. 

2.4 Advantages of Group Work 

In the teacher-fronted classroom, which is a typical format in most Ethiopian secondary school 

classrooms, the learner's opportunities for participating in classroom communication are very 

limited~ teacher talk dominates the lesson, and students rarely participate in classroom 

communication. Even if the students are allowed time for discussion or answering the teacher's 

questions, the time is shared among forty or more learners. In fact, such a teacher-led classroom 

format is not unique to Ethiopia. It is also a very common classroom management device in many 

EL T classrooms in other parts of the world. 

Since the 1960' s, there have been many discussions on the value of group work for language 

learning (Brumfit, 1984, p.76). Recent research and literature have confirmed the advantages of 

group work. 

Group work promotes a positive affective climate. According to DunJ1 and Dunn (1993), many 

exceptional students have difficulty in socializing with peers and they may feel intimidated when 

asked to participate in whole class activities. Structured group work teclmiques alleviate much of 

the anxiety of participation and also provide opportunities for exceptional students to practice 

social skills. They also said that when mutual goals are established, and ideas, material and 

information are shared, a collaborative partnership al so develops in which students learn how to 

learn with one another. Students can develop social skill s which were normally practiced only by 
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the teacher such as changing topic, turn-taking, asking for clarification and so on. Given 

appropriate materials to work on and problems to so lve, students can engage in genuine 

information exchange. 

Group work increases language practice opportunities. Long and Porter(l985) explained that 

group work motivates learners and allows for a greater quantity and richer variety of language 

practice, and lack of clear and open opportunities to practice the new language system may be 

associated with low achievement of students on the target language. Thus, in such narrow 

situations to practice the target language, group work is a key to engage learners in real like 

situations through the target language. 

Group work improves the qual ity of student talk and increases their talking time. Long and Porter 

(1985) reported that learners have more opportunities . and speaking time which allows them to 

use a greater variety of English to express what they really want to communicate. This type of 

work usually motivates students because it is quite simply more fun to work and talk with your 

classmates than it is to do tasks individually. They estimated that in a 50 minute lesson with 30 

students, if the students talked only to the teacher, they would get 30 seconds of talking time per 

lesson which equals "just one hour per student per year" (p. 208). Therefore using group work 

and pair work substantially increases the opportunities which students get to speak English. 

Group work encourages students to become more engaged in material through discussion, debate, 

and the opportunity to articulate explanations to the ir peers (Michael 2006). Such classroom 

practices allow students to check their understanding and construct new knowledge through 

interactions with each other and with course material which are the most important aspects for 

meaningful learning. He added that it may represent one of the most accessible methods for 

converting a classroom from a teacher-centered setting to an active, learner-centered 

environment. 

Group work allows students a far greater degree of autonomy. According to Exley & Dennick 

(2004) and Sharan & Shaulov (1990) it enhances students' decision making power by involving 

them in the selection of the learning tasks from a variety of alternatives as well as in deciding 

who in the group will study which features of the group topic and how the groups' work will be 

reported to the class as a whole. Students can be more autonomous and se lf reliant; they can take 

on roles and adopt positions which are usually the teacher's preserve. So that they can practice a 
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include being silence which can be caused by lack of knowledge of the subject, by confusion as 

to group process, by not understanding the discussion, by members' slowness in phrasing his or 

her thoughts in quick talking group, or by shyness; over participants, the repeater, the wanderer, 

the story teller, or other non significant behaviors of students. According to them, a good group 

handles the problems that arise and realizes the potential of the members in order to enhance 

learning. Each group involves properties and strengths of its own that encourage learning. It 

should also promote a warm, friendly atmosphere that encourages all members to participate. 

2.7 The Process of forming Groups 

The size of each group and the selection of members for each group are some of the most 

important aspects that an ES LlEFL classroom teacher needs to consider when forming groups. 

2.7.1 Group Size 

Most researchers define a small group as having at least three and no more than twelve or fifteen 

members, A group needs to have at least three members; otherwise it would simply be a dyad. 

With three members, coalitions can be formed and some kind of organization is present. Too 

large of a group (more than twelve or fifteen members) inhibits the group members' ability to 

communicate with everyone else in the group. According to Welton and Malian (1992,p: 400) the 

purpose of the teaching and learn ing process has a decisive role in determining how a group 

should be and for most purposes, three to eight students per group is acceptable. 

Parker and Jarolimek (1997), on the other hand, stated that the number of students in a certain 

group can influence the goal of the teaching learning process that can be accomplished. They 

clarify this as follows: 

The size of a small group affects its achievement both of academic 
knowledge and cooperative skills. If groups are too large, there may be 
duplications of responsibilities, less opportunity for individuals to carry 
their share of the group effort, diffiCUlty achieving face to face interaction, 
and a tendency for some members to fade out of the group activity. On the 
other hand, if groups are too small, there may be insuffiCient division of 
labor to warrant group work and too few opportunities to cooperate. In 
general, however, groups should be kept small from two to jive children, 
with four to jive as the optimal size (Parker and Jarolimek, 1997, p: 305). 

According to Byrne (1987), four to eight students in each group is an acceptable size although 

there is no one and clear group size. Groups with smaller number of students are better fo r some 

16 



activities like games, but a larger number may be also better if the teacher needs students to share 

ideas and experiences with their group members. He finally, says that the size of each group can 

be decided based on the nature of the classroom furniture. 

Harmer (199 I) also shows "Groups of more than seven students tend to be less than totally 

appropriate since the amount of student participation obviously falls and the organization of the 

group it self may start to disintegrate". According to this author deciding the number of students 

in a certain group much depends on the activity being performed. 

With respect to group size, the larger the group, the broader the range of experiences, expertise, 

skills and interests to contribute to the learning activity. However, larger groups have the 

potential for members to be uninvolved or to dominate others. 

A number of studies argue that learning through group work works best when group size is 

smaller where students are grouped in clusters of three to five . The larger the group size the more 

difficult to organize tasks, to manage different skills, and reach in a consensus though good to 

make diversity in the group. The amount of materials, classroom furniture, the amount of time 

allocated for the learning activity, the type and the size of the task may determine the size of each 

group. 

2.7.2 Selection of Group Members 

According to different experts in the field of language teaching, there is no one single way of 

allocating students into groups since there are a number of practices that the teacher can use 

depending on the task set for the group, the expertise of each student in the class and the learning 

objectives for the subject. 

With regard to the learners i.e. their ability of language use and achievement, age level, gender, 

intimacy, sitting arrangement are some of the important points that the teacher should take in to 

account while forming groups (Cohen, 1972; Byrne, 1987; and Richards and Rodgers, 2001). 

Therefore, considering the aforementioned and other important variables, the teacher may select 

students in a certain group through random appointment, self-selection, and selective 

appointment. 
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Random appointment methods are often employed as they are relatively easy to administer with 

little preparation, break up friendship groups and allow people to work with people they 

ordinarily wouldn't and are criticized as students have the chance to be assigned to a group with 

unsuited members and this can directly affect their interaction in the group di scussion. In this 

method, Gower &Walters (1983) suggest several ways of assigning learners in to groups. For 

example, the teacher can give each student a number and then ask all the same number to sit 

together, or by dividing the class on the basis of likes and dislikes, color of clothes, hobbies, 

gender, or the teacher can give out to each student at random a card with a word written on it. 

With respect to assignment by ability, the teacher may want to place students through two ways 

(Byrne, 1987; Harmer, 1991 ; Slavin, 1991). 

I. With students of similar ability levels in one group (same ability or homogeneous grouping). 

It is the placement of students of strong students into one group and the weak ones in another 

group. It has always been a topic of debate among academic researchers and child 

psychologists whether students should be differentiated and grouped according to their 

academic achievement, ability or their participation in the classroom. Many believe that 

homogeneous groups created based on achievement would be more effective and 

worthwhile. Other experts believe that this may create a feeling of inferiority, depression, 

lack of concentration, and other destructive symptoms among students who are not in the 

"smarter" group. 

2. The teacher may structure each group with a representation of mixed ability students of fast 

and slow members together (mixed ability or heterogeneous grouping). It refers to the whole 

group of students of varying intellectual ability learn together. The grouping practice is 

associated with efforts to allow all students the benefits of access to high-level instructional 

practices. This kind of grouping is "better for fluency work" and also selective where the 

larger the class size prohibits moving the students around. As the nature of the task needs 

cooperation and collaboration, mixed ability grouping helps students to assist and help one 

another and also correct each others' mistakes by themselves with less effort of the teacher. 

Research shows positive effects of mixed ability grouping on achievement, self-esteem, and 

inter-group relations (Slavin, 1991). For example, if the teacher wants the groups to develop 
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sketches, then he/she would probably need one or two creative individuals in each group. 

Thus, it is important for the teacher to consider diversity in group composition. 

But there are conditions where mixed ability grouping is difficult as the best students may 

dominate the rest members and do all the work. There seems, however, to be "no firm 

research to give an ideal answer to the ideal combination of students of mixed levels. 

Teachers have to decide whether they will put strong students with weak students or whether 

they will vary the combination of the pairs from class to class" to fit their needs (Harmer, 

1991 ). 

@ Important Considerations in Implementing Group Work 

In implementing grouping for the ESL classroom, important considerations should be given to 

three main aspects. They are the teaching context, the teaching content and the individual 

learner. 

2.8.1 Language Learner 

"" , 
In a group work activity individual differences can be clearly observed especially in their 

participation and the kind of roles they play in different classroom activities. Thus, by varying 

student roles and the types of student involvement the teacher can accommodate these learner 

differences through different grouping arrangements. 

A group's members must be able to communicate freely and openly with all of the other members 

of the group. Groups will develop norms about discussion and group members will develop roles 

which will help the group's interaction. According to Freiberg and Driscoll (\992), group work 

learning strategies can offer alternative choices by allowing for varied roles for different 

experiences in the same activity. Through this, the range of roles can be expanded and used in 

different grouping arrangements. Some examples of the varied roles of students in group work 

activities are a direction giver, a summarizer, a generator, an observer, a record keeper, a reader, 

an evaluator and a resource person. 

This also allows students to change roles. They act both as students and teachers by "exhibiting a 

degree of self reliance that simply is not possible" (Harmer 1991) in teacher centered 

environments. A teacher can accommodate learner diversity by varying the types of involvement 

in groups. 
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2.8.2 Teaching Contcnt 

In implementing group work, the teacher may consider the content of teach ing first by identifying 

the intended outcomes in cognitive, affective or psychomotor skills, or other related goals which 

can be achieved through working in groups. 

As clearly described in the previous parts, grouping provides the opportunity for peer 

interpretation and sharing of experiences and insights. In small groups, Freiberg & Driscoll 

(1992) added that students are engaged in paraphrasing, explaining, describing, asking for 
• 

clarification, and talking about content than what whole class interactions may provide. They 

have also the opportunities to contribute experiences and insights. 

Therefore, the teacher should select activities that will encourage the students to use the target 

language freely and he/she should also make based on the students level of understanding and on 

what they can discuss openly. On the other hand, the activities which have frustrating or 

embarrassing content may make them silent and passive participants of the discussion (Byrne, 

1987) 

2.8.3 Teaching Contcxt 

In fixed classrooms a teacher's grouping arrangement and the way how the students' seats are 

arranged depends on a number of factors like the size of the class, the size of the groups, the 

types of activities and the layout of the furniture (Gower & Walters, 1983). As it is important in 

engaging all members of a group in a discussion or activity being accomplished, they should face 

each other rather than sitting only on one side of a table. Separating the members of a group too 

far can also make talking and discussing easily difficult for the~ To be sure about such things 

the teacher can assign informal committees of students who go into action when a different 

arrangement is needed. 

According to Freiberg & Driscoll (Ibid), time is another contextual matter which should be taken 

in to account while implementing group work. The teacher should make decisions about pace and 

schedule. Grouping is best scheduled in short time periods, with opportunity for movement 

around the room between activities. Time periods may vary as there are time limits in terms of 

student attention and interest. Byrne (1987) also states that the teacher "will not be able to do 

group work every lesson", but in order to enable "students really get a chance to use what they 

have learnt"; doing group work once a week is advisable. 
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In addition, well organized and managed classrooms best support grouping practices in which 

students develop socially and emotionally. Weber (1994) said that for students' interaction there 

must be frequent oppOitunities which can be resulted from several planned activities and 

assignments. In this respect, the classroom teacher should help the group establish, accept and 

maintain productive group norms and consider the norms of the class to determine its 

cohesiveness. 

2.9 The Nature of Attitude, Language Learning and Achievement 

Various scholars and psychologists have defined attitude in different forms where the general 

conceptions are the same. The term attitude is widely used to denote the psychological 

disposition to respond positively or negatively to a certain object, situation, institution, or person 

(Sherif, et ai, 1965). Brown (1994: 168), added "Attitudes, like all aspects of the development of 

cognition and affect in human beings, develop early in childhood and are the result of parents' 

and peers' attitudes, contact with people who are different in any number of ways, and interacting 

affective factors in the human experience". Here, it means that there are many stimulants lead to 

positive or negative attitude of an individual. 

Jones (1984) said that attitudes help people to understand the world around them by having 

predispositions to respond and act quickly; to protect their self-esteem, either by avoiding 

unpleasant truths about themselves or cover up uncomplimentary thoughts; to adjust to a complex 

world so that they will do the right rewarding things at the right time; and to express their 

fundamental values. They can not be observed directly rather they can be inferred from certain 

behavior toward some class of objects, persons, event and issues over a time span. 

According to Jones (Ibid) learning is related to attitudes; what is learned may depend on the 

attitude of the learner. Students' attitude toward the teacher, the school and various subjects are 

primarily important in the learning situation. Chamber (1999) asserted that learning occurs more 

easily, when the learner has a positive attitude towards the language and learning. Thus, attitudes 

have their own effect up on the process of learning. It either facilitates or hinders learning. 

Students' lack of motivation in class participation can be taken as the symptom of their 

unfavorable attitude to the given context. 
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Again much research has been devoted to the subject of the interaction between students' 

personal characteristics and the method of instruction in affecting learning outcomes. Owens 

(1983), cited in Sharan & Shaulov (1990) reported that students with a highly positive social 

orientation toward working in groups with peers in the learning process, such as wi llingness to 

share informational sources, to exchange ideas with peers, and to make decisions collectively, 

preferred cooperative learning classes more than did those who expressed a competitive social 

orientation. 

The students' prior level of achievement will very likely play an important role in determining 

achievement in the future. The students' achievement prior to the implementation of group 

learning in the classroom will serve as a significant predictor of their achievement in the future 

both directly and indirectly by affecting their motivat ion to learn. Motivation is a construct that 

must be inferred from various behavioral manifestations and can not be evaluated directly. Ames 

(1986), cited in Sharan & Shaulov (1990) noted that the following behaviors can be taken as 

indicators of motivation to learn: serious attention to learning tasks, effort extended in learning 

activities, valuing learning for its own sake, deriving satisfaction from the process oflearning, the 

quality of involvement in the learning process, attraction to learning, the extent of individual 

responsibility and independence in respect to ones own learning. 

De bot lowie and Versepoor (2005, p. 72) claimed that "teachers, learners and researchers will all 

agree that high motivation and a positive attitude towards a second language and its community 

help second language learning". Baker (1988) believed that attitudes are not subject to 

inheritance because they are internalized predispositions. Attitudes towards a particular language 

might be either positive or negative. Some learners may have negative attitude towards the 

second language and want to learn it in order to prevail over people in the community but 

generally positive attitude strengthens the motivation. Some individuals might generate neutral 

feelings. Attitudes towards language are likely to have been developed by learners' experiences. 

They may change during the passage of time. It could refer to both attitude towards language 

learning and attitudes towards the members of a particular speech community. 

Fasold (1984) claimed the attitudes towards a language are often mirrored in the attitudes towards 

the members of the speech community. Language attitude is an important concept because it 
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plays a key role in language learning and teaching. According to Prodromoll (1992), a successful 

learner is the one who posses positive attitudes towards the target language. 

2.10 Research Evidences on the Attitudes of Students towards Group Work 

Different experts argue that attitude of students towards learning, the school, and specifically 

towards group work learning can be affected positively or negatively based on different factors. 

For instance, the result they receive, the unbalanced task they perform in the group, their gender 

difference, their age and grade level, and achievement are some of them. 

Studies of students' perceptions during small group cooperative learning have emerged as a 

useful line of inquiry in the study of teaching. This would seem inevitable given educator' and 

researchers' interest in small group learning. Although significant research on student outcomes 

from such learning has been undertaken, less is known about student behaviors during lessons 

where such ' teaching strategies are used. Even less is known about students' perceptions when 

they are engaged in small group learning. 

A study conducted by Leonard (1993) was focused on the thought processes of 8 high and low 

achiever American third grader learners who were learning mathematics in a small-group 

cooperative learning. Results revealed that, although low achievers were active in the learning 

process, the small-group model did not reduce greatly the differential status effects between high 

and low achievers. High-achi~ving students assumed dominant roles in the undertaking of group 

tasks, in group decision making, and in the frequency and quality of contributions to group 

efforts. The findings suggest that low achievers are generally passive during small-group work. 

In addition, Peterson and Miller (2004) also reported that high achieving students experienced 

greater quality of experience particularly in the areas of engagement, perceived skills and self­

esteem than low achieving students in group work learning situations. And some students may 

feel that it was unfair that they were in a group in which members did not have the interest, 

motivation or ability to attain the grades that they were used to. 

I 

On the other hand, a study by Gardner, Margoret, Tennat, and Mihic (2004) on students who had 

different grades showed the little possibility of achievement in differing students' attitude 

towards working in groups. The majority of high and low achiever students have showed a 
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positive attitude towards group work, so in relation to their abi li ty students have no attitudinal 

difference towards group work. 

From the above discussion, it is clear that different studies in different settings revealed different 

results on learners' attitude towards group work based on their academic ach ievement level. 
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CHAPTER THREE: RESEARCH METHODOLOGY 

3.1 Research Design 

As clearly stated in the first chapter, the main objective of the current study was to describe the 

attitudes of learners toward group work with particular reference to high and low achiever 

students. Therefore, the study employs a descriptive- comparative research design in which data 

are collected to describe and compare two groups of participants i.e. high and low achiever 

students. By employing this study design, both quantitative and qualitative data were collected. In 

different studies, it is believed that this descriptive- comparative study design can increase the 

reliability and applicability of research conclusions by providing more and different types of 

information related to the same research question. 

3.2 Sampling 

3.2.1 The School and Grade 

The study was conducted using the target population from Belay Zeleke Preparatory School 

found in the Amhara National Regional State, Bichena town which is 265 km far from Addis 

Ababa. The school was established in 1968 E.C and giving services for preparatory levelleamers. 

It was selected because of the fact that the researcher has familiarity and acquaintance with the 

school community and the school environment at all. This familiarity and acquaintance with 

teachers and school principals would help the researcher to get access of different documents and , 
other materials which were very essential for the study. 

For this study, it was intended to have both grade eleven and twelve students by identifying as 

high and low achievers based on their first semester total results in 2003 E.C academic year. 

However, from both grade levels, it was impossible to identify high and low achiever students as 

their grade report was incomplete. Because of lack of teachers for some subjects, students' 

current cumulative result could not be found. Therefore, only grade twelve students from Belay 

Zeleke Preparatory School are selected based on their grade eleven cumulative results. 

3.2.2 Stud en ts 

In the school there were ten Grade twelve sections with a total of 480 students. Of these students, 

three students from each section, and totally sixty grade twelve students (30 high achiever and 30 
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low achiever learners) were se lected through purposive sampling mechanism based on their grade 

eleven average result to fill the questionnaire of this study. Again five high achiever and another 

five low achiever respondents were selected randomly for interview. 

3.3 Instruments 

In order to gather valuable information for the study, the researcher has used questionnaire and 

semi structured interview. In order to make clear understanding between the students and the 

researcher their first language Amharic was used. 

3.3.1 Questionnaire 

It was used a questionnaire which was first developed by Kouros & Abrami (2006) to det!,!rmine 

student attitudes towards group learning. This questionnaire was the most widely used around the 

world to assess learners' group learning attitude. The utility, reliability and validity of the 

instrument have also been recognized on various studies. It was adapted in line with the 

objectives of the current study; it was translated in to Amharic in order to make it more clear and 

easy to the students. 

The questionnaire was used to gather data from sample respondents on their attitude towards 

group work in relation to different aspects found in group work like the quality of the work (five 

items), the time group work takes (four items), learners' relationship with other group members 

(six items), group evaluation (four items), experiences gained from working in groups (five 

items), and in relation to the roles of students and decisions made in group work activities (five 

items). 

This questionnaire was developed with 29 positi vely and negatively worded likert scale 

statements. where individuals respond to statements between the extremes on the continuum that , 

represent their attitude by responding to scales ranged from strongly agree to strongly disagree to 

each statemen t. For posit ively worded items, strongly agree had a score of '5' and strongly 

disagree had a score of 'I '. However, the negatively worded items and those items which had 

negati ve implication were reversed in scoring. For these items, strongly agree had a score of' 1 ' 

and strongly disagree had a score of ' 5' . Scores of 3.5 and above indicated better and favorable 

attitude towards group work; scores between 2.5 and 3.5 showed neutral attitude while scores 

below 2.5 are considered as unfavorable attitude. 

26 

'-



3.3.2 In tervicw 

In addition to the questionnaire, semi structured interview was used by assuming that respondents 

will be able to talk about the subject in detail, and complex questions and issues which were not 

raised in the questionnaire can be discussed / clarified. 

This tool was used to collect qualitative data by setting up the interview that allowed respondents 

the time and scope to talk about their opinions on group work. It has used open-ended questions, 

some suggested by the researcher ("Tell me about ... ") and some arose naturally during the 

interview ("You said a moment ago .. . can you tell me more?"). 

The researcher tried to build a rapport with the respondents; the interview was like a conversation 

and questions were asked when the interviewer feel it was appropriate to ask them. Having five 

high achiever and five low achiever students, the interview was held before the questionnaire. 

The content and the objective of the interview did not differ with that of the questionnaire. 

3.4 Data Organization and Analysis Procedures 

The data from the questionnaire was grouped and tabulated based on the issues raised in relation 

to group work; average mean values of responses were made thematically; discussion of results 

with data gained from interview was made, and finally t-test was used to see the significance of 

the difference between the mean score of high and low achiever respondents. For instance, the 

first five questions which were related to the quality of group work activity were presented in 

Table I, and then analys is and description of the high and low achiev~Is' data" was given under 

the table followed by the average mean value in Table 2, then its description with the data 

collected from interview wa~iven. Finally, independent samples test was made and analyzed to 

see the significance of the difference between high and low achiever students' attitude. 

Thus, attitudes of both high and low achiever students towards group work were described and 

compared using paired student's average mean values and t-tests with 58 degrees of freedom at 

p<0.05, and 2.001 Hable value. 
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CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS 

In this chapter the data collected through questionnaire and interview are tabulated; analyzed and 

discussed thematically. To avo id a bulky report and unnecessary repetition that might reduce the 

quality of the research work, the researcher has omitted presenting separate analysis of the data 

obtained through both instruments. Hence, the data co ll ected from questi onnaire and interview 

were presented and analyzed together thematically. 

4.1 Students' Attitude towards Group Work in Relation to the Quality of the Work 

As Exley and Dimick (2004) said group work can be an effective method to motivate students, 

encourage active learning, and develop key critical-thinking, communication, and decision­

making skills. In a given classroom, each group is expected to generate a formal product which 

represents a concrete manifestation of the group's collective effort, and this high quality result & 

high level of member satisfaction can be achieved through equal contributions of members. 

In this study, in order to see their attitude towards group work in relation to the quality of the 

product, five items in the questionnaire were designed. Accordingly, their responses are analyzed 

as follows. 

Table I High and low academic achievers' attitude towards group work in relation to the quality 

of the work 

Attitudinal Items High Achievers Low Achievers 

<t: <t: <t: ;:l CI 
CI <t: ;:l CI 

CI 
(/J (/J (/J (/J 

The Work gets done faster 8 10 2 8 2 10 II I 6 2 
and more qualitatively. 
When I work in a group I do 19 7 I 2 I 18 8 I 2 I 
better quality work. 
My work is better organized 13 II 2 4 - 13 13 3 I -
when I am in a group. 
The material is easier to 13 13 2 I I 12 15 2 I -
understand when I work wi th 
other students. 
I like working in groups II 10 I 4 4 13 12 I 3 I 
because the work load is less 
than doing individually. 

In the first item of Table 1 above, both groups of students were asked whether their work gets 

done faster and more efficiently whi le working in groups. Thus, while 18 of the total high 
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achiever respondents agreed or strongly agreed, 10 respondents disagreed or strongly disagreed 

and 2 learners undecided about their preference. On the other hand, 21 low achiever participants 

agreed or strongly agreed with the idea of the statement; 8 low achiever respondents disagreed or 

strongly disagreed, and only I respondent was unable to decide hi s/her preference. Therefore, it 

can be said that although the majority of students from both groups agreed or strongly agreed to 

the statement, a large number (21) of low achiever students agreed or strongly agreed than those 

of high achiever (18) respondents. Generally, the majority of both high and low achiever 

respondents agreed that their work could produce an efficient and timely product. This quality 

and timely product of group work can be a result of their active participation and the presence of 

different views in all stages of their work. 

Regarding item 2, which reads, "When I work in a group I do better quality work", 26 of the high 

achiever respondents agreed or strongl y agreed while 3 students di sagreed or strongly disagreed, 

and of the total high achiever respondents I remained undecided. Of all low achiever students, 26 

agreed or strongly agreed and the same number as high achiever students disagreed or strongly 

disagreed and undecided. Based on the relevant responses, it is possible to say that both high and 

low achiever students do a quality of work through group work than individually. 

To the statement, "My work is better organized when I am in a group", 24 high achiever students 

agreed or strongly agreed, 4 respondents were disagreed and 2 learners undecided. From the low 

achievers' side, 26 respondents agreed or strongly disagreed, 1 disagreed, and 3 low achiever 

students undecided. This shows us that a large number of students from both groups agreed to the 

statement, but more than high achiever students (24), low achiever students (26) said that their 

work was better organized when they were in a group. 

Then item 4, states, "The material is easier to understand when I work with other students". 

Concerning this, 26 of the high achiever respondents agreed and strongly agreed while 2 

disagreed and strongly disagreed, 2 of them were unable to decide about their preference. On the 

other hand, 27 low achiever students agreed or strongly agreed where as 1 disagreed and 2 

students undecided to the statement. From this point, it is clear that a majority of students from 

both high and low achiever groups agreed to the statement. However, when compared with high 

achievers (26), 27 low achiever students agreed or strongly agreed. In order to approach a given 

material , it is better to be with friends who will help when difficulty of understanding happen. So 
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group work is better in such situations as ideas may come from different angles and point of 

view. 

Regarding item 5, which reads, "I like working in groups because the work load is less than 

doing individually", 21 of the high achiever respondents agreed or strongly agreed while 8 

respondents disagreed or strongly disagreed and I of the respondents was unable to decide about 

the simplicity of work load in group work activities. In contrast, 25 low achiever respondents 

agreed or strongly agreed, whereas 4 students disagreed or strongly disagreed, and I of the 

respondents' undecided to the idea of the statement. In general, a large number (2 1) of high 

achiever and 25 low achiever respondents said that the work load is minimized when they were in 

groups. It is also clear that doing a given task in groups is better to minimize work loads than 

indi viduall y. 

Moreover, from the table above it is clear that the majority of high and low achiever students 

have shown their positive attitude towards group work in presenting a good quality of work. 

Table 2 Groups statistics 

Students Status NQ Mean Std. Std. Error 
Deviation Mean 

Learners' 
attitude High achievers 30 3.96 1.1668 0.2132 
towards the Low achievers 30 4.13 0.9994 0.1824 
quality of 
the work 

From Table 2 above it is reflected that the low academic achievers obtained a higher overall 

mean of 4.13 as compared to the overall mean of high achiever respondents which is 3.96. 

Generally, these mean values indicate that both groups have a favorable attitude towards group 

work as it enabled them to present well organized and a quality product. Apparently, the high and 

low academic achievers believe that through group work they can yield a material which has 

value and quality, and this can be done through all group members' active involvement in the 

activity. 

In addition to the questionnaire, some students from both sides were asked some related 

questions like the organization, completeness, flow of ideas, coherent and cohesiveness, and the 

understandability of their work and their attitude towards group work, through interview. Thus, 
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data from interview has shown that both high and low achiever students like working in groups to 

make their wo rk more productive and effective because there were "di scuss ions and interactions" 

of all group members for better understanding of the material and to make their work better. 

Therefore. the data from questionnaire and interview has shown that high and low achiever 

students have a favorable attitude towards group work in relation to the quality of the work 

because group work enables them to present a work which has some sort of value. 

To determine if there is a significant difference between the overall means of the above data, the 
following t-test was used. 

Table 3 Independent samples test 

Levine's test t-test for equality of means 
for equality 
of variances 
F Sig. t Df Sig.(2- Mean Std. 95% 

tailed) differen Error confidence 
ce differe interval of the 

nce difference 
Lower Upper 

Equal 
vanances -0.442 58 0.569 -0.1734 0.281 -0.736 0.389 
assumed 
Equal 1.584 0.48 

variances -0.442 55.72 0.5694 -0.1734 0.281 -0.736 0.389 

not assumed 

For this particular test stat istics the degrees of freedom are 58 which is the summative value of 

both groups minus two, and the level of risk that the researcher is willing to take (P) is 0.05. 

However, at the p<0.05 level, with 58 degrees of freedom for a two tailed test, the value needed 

for rejection of the hypothesis is not available from the t-table value i.e. there is no 58 degrees of 

freedom in the table. Although stati sticians differ in their view point as what to do in such 

situations, it is always advisable to go with the value that is closest to the actual sample size. So, 

the value needed to with 58 degrees of freedom at 0.05 level of significance is 2.001. 

As you can see frol11 Table 3 above the t-calculated (obtained) value is -0.442 which is less than 

the t-critical (table) value (2.00 1), and the computed t-value (-0.442) indicates that the mean 

difference is not s ignificant. This implies that the observed difference is only due to chance, and 

the high and low academic achievers have similar preference and or attitude towards group work 
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in relation to the quality of the final product or they did not have different attitude towards group 

work considering the quality of the work because of their achievement difference. 

Therefore, achievement level did not have any contribution to differ students' attitude towards 

group work in relation to the quality of the final product and their involvement in group work 

activities, or it can be said that regardless of their achievement level learners show favorable 

attitude towards group work in order to have better quality of work. 

4.2 Students' Attitude towards Group Work in Relation to the Time the Work 

Takes 

Many studies and academic texts show that a task completed as group work wi ll take more time 

than the same task completed individually because the group has to establish effective group 

processes before the task can be tackled. Having this idea in mind, this study has raised some 

questions through close ended questionnaire and semi structured interview to see students' 

attitudes towards group work in relation to the time it takes and given to conclude the tasks. 

Table 4 High and low academic achievers' attitude towards group work in relation to the time 

given and needed for the work 

Attitudinal Items High Achievers Low Ach ievers 

~ Cl ~ Cl 
en ~ ~ Cl en en ~ ~ Cl en 

I don't like group work as it 3 8 5 13 I 3 4 4 II 8 
takes more time to complete 
the task. 
I dislike working in groups 8 2 2 13 5 3 5 4 14 4 
because we spend much 
time talking about other 
things. 
I like group work because it 9 II I 6 3 10 10 2 4 4 
gives time to discuss with 
friends freely . 
I do not enjoy working in 4 I 3 13 9 I I 5 12 II 
groups as discussions and 
tasks remain incomplete. 

According to Table 4 above, students were asked whether they disliked group work as it takes 

more time to complete the tasks. II of the total high achiever students agreed or strongly agreed 

whereas 14 respondents disagreed or strongly disagreed, and 5 students undecided to the 

statement. On the other side, when 7 respondents of low achiever students agreed or strongly 
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disagreed, 19 respondents di sagreed or strongly disagreed and some 4 low achiever students 

undecided. Therefore, the responses of student respondents on this item show us that a large 

number of low achiever students (19) as compared with high achievers (14) said that the time 

given for group work activiti es in the classroom is enough so that they did not dislike group 

work. 

Regarding item 2, which states, "I like to work in groups because we spend much time talking 

about other things", 10 of the high achiever respondents agreed or strongly agreed and 18 

respondents di sagreed or strongly disagreed that in group work students spend much time on 

talking other things and 2 respondents of these high achievers undecided. On the other hand, 8 

respondents from the low achievers group agreed or strongly agreed while 18 of them disagreed 

or strongly di sagreed, and 4 undecided that they dislike working in groups as they spend much 

time talking other things. The responses from both high and low achievers tell us that equal 

number of high achiever respondents ( 18) and low achiever students (18) said that they did not 

spend much time talking other things while they were doing group work activities so that they did 

not dislike group work by th is aspect. 

To the statement "I like group work because it gives time to discuss with friends freely", the 

majority of high achiever respondents (20 in number) agreed or strongly agreed that group work 

gave them a chance to di scuss with their relatives freely where as 9 respondents di sagree or 

strongly disagree and a single respondent was undecided. When we see the data of low achiever 

students again 20 respondents agreed or strongly agreed while 8 respondents disagreed or 

strongly disagreed and other 2 were unable to decide that group work enabled them to discuss 

with their peers freely. From this data it is evident that a large and at the same time equal number 

of high and low achiever respondents said that they liked group work as it enabled them to 

discuss with their group members openly. 

To the last item of Table 4 above which says "I do not enjoy working in groups as discussions 

and tasks remain incomplete", only 5 high achiever respondents agreed or strongly agreed that 

they did not like working in groups as group discussions and tasks remain incomplete because of 

the shortage of time whereas 22 respondents of them agreed or strongly agreed and the remaining 

3 high achiever respondents undecided. To the same item, 2 respondents of low achiever students 

agreed or strongly agreed while 23 of them disagreed or strongly disagreed, and the other 5 low 

• 
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achiever respondents undecided that they did not like working in groups as group di scussions and 

tasks remain incomplete because of the shortage of time. 

Therefore, it is possible to say that the large number of respondents i.e. 22 high achiever students 

and 23 low achiever students said that they did not dislike group work and tasks and group 

discuss ions did not remain incomplete because of time given for activities. 

The average mean scores of the two groups in relation to their attitude towards group work 

concerning the time group work takes was done as follows. 

Table 5 Groups statistics 

Students status NQ Mean Std. Std. Error 
Deviation Mean 

Students' 
attitude High achievers 30 3.575 1.333 0.24325 
towards the 
time in Low achievers 30 3.59 1.31 0.239 
group work 

Table 5 above indicates that the mean score of high achiever students' attitude towards group 

work in relation to the time it takes is 3.575 and the mean score of low achiever students is 3.59. 

From thi s data we can say that both high and low achievers agreed with the stated statements. So, 

it can be said that both group of students have a positive attitude towards group work in relation 

to the time it takes and their achievement level did not show any role to differentiate students' 

attitude towards group work . 

In the interview session some high and low achiever students were asked about the time given 

and its sufficiency to accomplish group work tasks and the length of time that group work has 

taken. Most of these students said that this can be related to lack of time management skills of the 

participants and the time given for the group tasks was short to make all necessary discussions 

and reach to an agreement and conclusion, but it could be possible to use the time given 

appropriately through good time management skills. In addition to the shortage of time given, 

students were reluctant to begin doing the task immediately. In general, data from both 

instruments shows that the majority of both high and low achiever students have shown their 

positive attitude towards group work considering the time needed & given for group work tasks. 
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To see the significance of their mean value and to confirm the data, the following independent 

samples test was made. 

Table 6 Independent samples test 

Levine's test t-test for equality of means 
for equality 
of variances 
F Sig. T Df Sig.( Mean Std. 95% confidence 

2- differ Erro interval of the 
taile ence r difference 
d) diffe Lower Upper 

renc 
e 

Equal varIances 
assume -0.662 58 0.591 -0.216 0.342 -0.9012 0.4677 

Equal variances 0.97 0.604 

not assumed -0.662 57.05 0.591 -0.216 0.342 -0.9015 0.4682 

In this particular test statistics the degrees of freedom are 58 and the level of risk that the 

researcher is willing to take (p) is <0.05. So, as tried to show previously the t-table value needed 

with 58 degrees of freedom at 0.05 level of significance is 2.001. 

The independent sample test above indicates that the t- calculated (obtained) value is -0.662 

while the t-critical (table) value is 2.001at p<0.05. Having30 participants in each group, the 

critical value of 2.00 I represents the value at which chance is the most attractive explanation for 

any of the observed differences between the attitudes of high and low achiever students towards 

group work considering the time needed and given to complete group work tasks. 

As the t-calculated (obtained) value (-0.662) is less than the t-critical (table) value (2.001), the 

attitudinal difference between high and low achiever students towards group work in relation to 

the time it takes is not significant. This implies that both high and low achiever students' have 

similar favorable attitudes towards the time that group work takes and achievement level does not 

have any role in differentiating their attitude towards group work and their involvement in group 

work activities. 
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4.3 Students' Attitude towards Group Work in Relation to the their Relationship 

with Group Members 

Another significant issue pertaining to a group is the interpersonal interactions that develop 

among its members. As stated in the literature review section, group work encourages students to 

become more engaged in material through discussion, debate, and the opportunity to articulate 

explanations to their peers. Such classroom practices allow students to check their understanding 

and construct new knowledge, through interactions with each other and with course material. 

While individual projects are usually the sole responsibility of one person and the consequences 

of the project are directly linked to that individual, group projects are the joint responsibility of 

several individuals and the consequences of the quality of the project are thus suffered or enjoyed 

by all. The nature of group work can lead to increased effectiveness and more creative solutions, 

but the unique conditions imposed by such work can also be conducive to negative, undesirable 

consequences (Houldsworth & Mathews, 2000). 

Table 7 High and low academic achievers attitude towards group work in relation to their 

relationship with other group members 

Attitudinal Items High Achievers Low Achievers 

<: <: ::> 0 
0 <: <: ::> 0 0 

r./l r./l r./l r./l 

It is good to do in groups 15 8 I 3 3 15 8 2 3 2 
since everyone helps each 
other. 
Group work makes me feel 12 II 3 2 2 II 14 I 3 I 
good as be with my friends 
When I work in a group, I 17 9 I 2 I 14 8 2 3 3 
become friends with my 
group members and am 
able to share my ideas. 
I do not enJoy working 2 2 3 15 8 3 2 I 13 12 
with the students I am 
assigned in most cases. 
I don't like group work as 2 3 3 9 13 2 2 2 14 10 
my group members don't 
respect my opinions and 
care about my feelings. 
I do not like group work 3 I I 9 16 1 4 I 12 12 
because I am shy when 
assigned with opposite sex. 
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In item I of Table 7 above, both groups of students were asked whether they like group work as 

everyone helps each other. Thus, while 23 of the total high achiever respondents agreed or 

strongly agreed, 6 respondents of them were disagreed or strongly disagreed and I was undecided 

that they were happy with working in groups as everyone helps each other. On the other hand, 23 

respondents from the low achievers group agreed or strongly agreed that they were happy with 

working in groups since everyone in the group helps each other whereas 5 low achiever 

respondents disagreed or strongly disagreed, and only 2 respondents undecided. Therefore, it can 

be said that the majority of students from both groups (equally 23 respondents) agreed or strongly 

agreed to the statement. 

Regarding item 2, which reads, "Group work makes me feel good as be with my friends", 23 of 

the high achiever respondents agreed or strongly agreed that group work makes them feel 

comfort as be with their peers while 4 students disagreed or strongly disagreed with the idea of 

the statement, and 3 of the respondents undecided. Of low achiever students, 25 respondents 

agreed or strongly agreed that group work gives them a good feeling as working with their 

relatives, and at the same time 4 number of respondents, as high achiever students, disagreed or 

strongly disagreed and 1 respondent was unable to decide. Based on the relevant responses, more 

low achiever students (25) than high achievers (23) said that group work makes them feel well 

since they were doing with their friends. And generally, we can say that both high and low 

achiever students feel good with working in groups. 

To the statement, "When I work in a group, I become friends with my group members and am 

able to share my ideas", 26 respondents of high achiever students agreed or strongly agreed that 

they became friends with group members and were able to share ideas when working in groups 

while 3 respondents di sagreed or strongly disagreed and I respondent undecided to the idea of the 

statement. From the low achievers' side, 22 respondents agreed or strongly agreed that working 

in groups enabled them to make friends and share ideas whereas 6 low achiever respondents 

disagreed or strongly di sagreed, and 2 students undecided. This shows us that a large number of 

students from both groups agreed to the statement, but more high achiever students (26) said that 

they become friends with group members and able to share their ideas than low achiever students 

(22). 
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The next statement item 4, states, "I do not enjoy working with the students I am assigned most 

of the time". Concerning this, 4 of the high achiever respondents agreed and strongly agreed 

while 23 of them were disagreed and strongly disagreed, and the rest 3 of them were unable to 

decide about their preference. On the other hand, 5 low achiever students agreed or strongly 

agreed where as 25 disagreed or strongly disagreed, and I respondent undecided to the statement. 

From this it is clear that a majority of students from both high and low achiever groups said that 

in most cases they were enjoying with their group members assigned. However, when compared 

with high achievers (23), greater numbers of low achiever students (25) were satisfied with their 

group mates. 

Regarding item 5, which reads, "I don't like group work as my group members don't respect my 

opinions and care about my feelings", 5 of the high achiever respondents agreed or strongly 

agreed that they did not like working in groups as their group mates did not respect their opinions 

and care about their feelings. While 22 high achiever respondents disagreed or strongly disagreed 

with the idea of the statement, 3 of the respondents was unable to decide about their preference. 

In contrast, 4 low achiever respondents agreed or strongly agreed where as 24 students disagreed 

or strongly disagreed, and 2 of the respondents' undecided to the idea of the statement. From this 

data, it is possible to say that a large number of low achiever students said they did not have any 

complain in relation to the value of their opinions and feelings than that of high achiever 

respondents. However, a lot of respondents from both groups reported that they did not have 

problems concerning their opinions and feelings in group work activities. 

In the last item of Table 7, students were asked whether they like group work when assigned with 

male- female groupings. As a result 4 high achiever respondents agreed or strongly agreed that 

they dislike group work when assigned with different sex, where as 25 respondents disagreed or 

strongly disagreed with the idea, only a single respondent undecided. On the other side, of the 

low achiever respondents 5 of them agreed or strongly agreed that they were shy when assigned 

with different sex; when I student undecided, 24 low achiever students disagreed or strongly 

disagreed that they did not like group work when grouped with different sex. In general, it is clear 

that a large number of students from both high and low achiever groups disagree with the stated 

idea that they dislike group work when female and male students were assigned together. 
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All in all, the majority of high and low achiever students have shown their positive tendency to 

the statements stated in relation to their attitude towards group work concerning their relationship 

and interaction with other members in a given group. 

Table 8 Groups statistics 

Students status NQ Mean Std. Std. Error 
Deviation Mean 

Learners' attit ude towards High achievers 30 4.021 1.2125 0.2215 
their relationship with Low achievers 30 3.96 1.204 0.22 
other group members 

Table 8 above shows the comparison of average mean values between the attitudes of the high 

and low achievers towards group work. The high achievers obtained an overall mean of 

4.021 while the low achievers had 3.96. Thus, it can be said that both groups have mean score 

values which are positively related to group work attitudes in relation to their relationship and 

interaction with other members in a group they are assigned. 

In a semi structured interview, some students from high and low achiever sides were also asked 

to explain their opinions and experiences in group work activities concerning members' 

relationship. They have said that grouping was dynamic sometimes formed by the teacher and 

sometimes by themselves with different sex and achievement level. This difference in 

achievement level or in sex made them happy as it enabled them to see new friends and share 

different experiences from multidimensional angles. 

To determine if the overall mean difference is significant, the t-test was used as follows. 

Table 9 Independent Samples Test 

Levine's t-test for equality of means 
test for 
equali ty of 
variances 
F Sig. Of Sig.(2- Mean Std. 95% confidence 

tailed) differ Error interval of the 
t ence differe difference 

nce Lower Upper 
I Equal variances 

assumed 0.19266 58 0.7436 0.061 0.3126 -0.564 0.687 

2 Equal variances 0.684 0.494 

not assumed 0.19266 56.94 0.7436 0.061 0.3126 -0.564 0.687 
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In this study as the t-calculated value (0. I 9266) which is less than the t-critical value (2.00 I) is 

not significant i.e. the attitudinal difference between high and low achiever students towards 

group work in relation to their interpersonal relationship with other students is insignificant. 

Therefore, from this result it can be said that both high and low achiever students' have similar 

positive attitudes towards group work in relation to their interpersonal relationships with other 

group members, and achievement level do not have the role of differing high and low achiever 

students' attitude towards group work and their involvement in group work activities. 

4.4 Students' Attitude towards Group Work in Relation to Group Evaluation 

It has been said that group work has many advantages in terms of student learning, and 

assessment is a great motivator for learning. One of the strongest concerns that students have 

about group work is the possibility that group assessment practices may not fairly assess 

individual contributions. Students are keen that grading practices are established such that grades 

properly reflect the levels of performance of each student. 

A number of studies said that when evaluating a group project, the teacher may face more 

difficult problems. He or she must decide whether or not all the students should receive the same 

grade, and, if students are to receive different grades, he/she must have some system in place for 

dctermining how to differentiate the contribution of onc student from that of his or her group 

peers because grades play an important role in a students' success and failure. Therefore, it is 

important to examine student attitudes regarding the grading of their group work activities. 

For this particular study, students have given different positively and negatively worded 

statements like "I like to do things individually since in group work I get similar marks with all 

group members; I don't I ike group work because I get low marks when assigned with low 

achieving students; I like to do in groups because I can get good results than alone, and I am not 

happy with working in a group because group marking is not fair" to their attitude towards group 

work in relation to group evaluation. 
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Table 10 High and low academi c achievers attitude towards group work in relation to group 

evaluation 

Attitudinal Items High Achievers Low Achievers 

<t: <t: :J Q 
Q <t: -< :J Q 

Q 
VJ VJ VJ VJ 

[ like \0 do things individually 1 3 2 12 12 3 I I II 14 
si nce in group work I get simi lar 
marks with all group members. 
I don't like group wo rk because I 2 2 2 12 12 2 3 2 9 14 
get low marks when assigned with 
low achieving students 
I like to do in groups because I can 12 II . 4 3 12 12 I 3 2 
get good results than alone. 
I am not happy with working in a 2 5 3 14 6 2 2 6 10 10 
group because group marking is 
not fair. 

Regarding the first item of Table 10 which says "I like to do things individually since in group 

work [ get similar marks with all group members", 4 high achiever respondents agreed or 

strongly agreed that they liked to do things individually as they got similar marks with all 

members in group work; when 24 respondents disagreed or strongly disagreed with the idea, only 

2 respondents of high achiever students were unable to decide their preference. To the same item, 

while 4 students from the low achievers group agreed or strongly agreed that they did not like 

group wo rk since mark ing was similar to all group members, 25 respondents disagreed or 

strongly disagreed with the idea of the statement, and only a single low achiever respondent 

undecided to his/ her preferences. Generally, a large number of high achiever (24) and low 

achiever (25) respondents said that they did not like to do things individually as in group work 

marking was si milar along all members of their group, and it is evident that they like to do in 

groups besides its marking mechanisms. 

To the statement "I don't li ke group work because I get low marks when assigned with low 

achiev ing students", 4 high achiever students said that they did not like working in groups as they 

got low marks with low achiever students, but 24 high achiever respondents disagreed or strongly 

disagreed with the idea, and 2 respondents undecided with the idea. From the low achievers' side 

to the same statement , 5 respondents agreed or strongly agreed that they did not like to do in 

groups as they got low marks when assigned with low achiever students; while 23 low achiever 

respondents disagreed or strongly disagreed with the idea of the item and only 2 respondents 
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undecided. In this item a significant number of high (24) and low achiever (23) respondents 

opposed the idea of di sliking group work since low mark was gained with low achiever students. 

Regardi ng the next statement which says "I like to do in groups because I can get good results 

than alone", 23 respondents of high achievers said that they liked group work as they could get 

better results than alone while 7 respondents disagreed or strongly disagreed with the idea of the 

statement. On the other hand, when 24 respondents of the low achievers agreed or strongly 

agreed with their preference of doing in groups to get good results, 5 respondents disagreed or 

strongly disagree with the idea and only I respondent was unable to decide his preference of the 

item. In general when we see the data above it is evident that the majority (24) of low achiever 

respondents and high respondents (23) said that they liked group work since it helped them to get 

better grade than alone. 

The last item of Table 10 says " I am not happy with working in a group because group marking 

is not fair". To this item 7 high achiever students said that they were not happy with working in 

groups as marki ng was not fa ir; when 20 respondents disagreed or strongly disagreed with the 

idea, only 3 undecided with the idea of the statement. On the other hand, 4 low achiever 

respondents sa id that they disli ked group work as marking was not fair, 20 of low achiever 

respondents disagreed or strongly disagreed to the stated idea whereas 6 respondents were unable 

to decide their preference to the statement. In general, group evaluation is usually an issue of 

contention with students, but equally important number of both high and low achiever 

respondents sa id that they did not complain with the fairness of group marking. 

In addition to the above data from questionnaire, results from interview show that most of the 

time teachers eva luate group work activities by giving similar marks in a given group, and some 

times marking is different across members of a similar group. Some of the students felt that 

group members received a good grade even if they did not do their share of the work and some of 

the students said that a group grade was fair. Participants of high achiever students during the 

interview sa id that evaluation in group work is better if different marking system is practiced to 

make all students acti ve participants and lower achiever students said that they like group work 

evaluat ion with similar marking system in order to make all discussions and the total work 

cooperative and collaborati ve which is very important fo r the development of their language use. 
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In order to see if there is a significant attitudinal difference between high and low achiever 

students towards group work in relation to group assessment the following group statistics and 

independent samples test were made. 

Table J 1 Groups stat istics 

Students status NQ Mean Std. Std. Error 

Deviation Mean 

Learners attitude 1-1 igh achievers 30 3.8575 1.208 0.2205 

towards Group Low achievers 30 3.96 1.23 0.2247 

evaluat ion 

As we can sec from the group sta tistics above, the mcan score of high achiever students is 3.86, 

and the mean scorc of low achievers is 3.96. According to this result, it can be said that both high 

and low achiever students have similar positive attitudes to the evaluation systems employed in 

group work act ivities. And the following independent samples test was made to confirm this 

input. 

To determine if there is a significant difference between the overall means of the above data, the 

fo llowing t-test was lIseu. 

Table 12 Independent samples test 

Levine 's test for t-test for equality of means 
equalityof 
vanances 

F Sig. T Of Sig.(2- Mean Std. 95% 
tailed) differe Error confidence 

nee differen interval of the 
ce difference 

Lower Upp 
er 

Equal vanances 
assumed -0.3167 58 0.7637 0.0997 0.315 -0.73 0.53 
Equal vanances 0.375 0.5885 
not assumed -0.3 167 57.4 0.7637 0.0997 0.3 I 5 -0.73 0.53 

This is evidenced by a sign ificant t-value (p<.05) that the computed t-value (-0.3167) indicates 

that the mean difference is not significant which implies that the observed difference is only due 
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to chance. Generally, the high and low academic achievers have the same preference of group 

work assessments. The resu lt shows the absence of clear relationship between academic 

achievement and difference in att itude towards group work in relation to group evaluation. 

4.5 Students' Attitude towards Group Work in Relation to the Experiences Gained 

from It 

As noted earlier in the literature part, group work is incorporated into many units and focused on 

learn ing and improving group processes in addition to the development of a final product such as 

a report. It has been suggested that one of the major benefits of well-designed group work is that 

it can facilitate learning and enhance student understanding of unit-related knowledge and 

generate deeper leve ls of students' understanding; it can also be used for the development of 

communication, collaboration and social skills. 

Table 13 shows a compari son of the high and low academic achievers on their attitude towards 

group work in relation to the working experiences that can be gained from group work. 

N High Achievers Low Achievers 
Q Attitudinal Items 

<t: a <t: a 
{/J <t: ~ 0 {/J {/J <l' ::J 0 {/J 

I I am happy to be in groups 16 12 2 - - 17 8 3 I 1 
because it gives me the 
way of working with 
different people. 

2 I like group work as it 15. 13 2 - - 16 12 I I -
gives the benefit of 
everyone's ideas. 

3 I have gained a great deal 13 13 2 2 - 14 13 1 2 -
of sati sfaction from 
participating in group 
activities. 

4 Group work enables me to 13 15 I 1 - 14 15 I - -
use others ideas together 
with my own. 

S When I work in groups 12 14 3 1 - 13 12 2 2 1 
my work hab it shows 
improvement. 
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To the first item of Table I J saying " I am happy to be in groups because it gives me the way of 

working wi th different people", 28 high achiever respondents said that they were happy to work 

in groups because that gave thcm the way of working with different people whereas only 2 

respondents were unable to decide thei r opinion to the idea of the statement. In contrast, 25 low 

achiever respondents agreed or strongly agreed with the idea of the statement; 2 respondents said 

that they were not happy to do in groups as that did not give them the experience of working with 

other people, and J respondcnts of low achiever students were unable decide their preferences, In 

sum, a slgnificalll number of respondents from both high achiever (28) and low achiever (25) 

groups said thaI they were satisfied with the experiences gained from participating in group work 

activities. This shows that students were well involved in group work activities which benefit 

them in developing experiences to interact and communicate with other people. 

The second item asks learners whether they like group work as it gives the benefit of everyone's 

ideas. As a result , 28 high achiever respondents agreed or strongly agreed that they like group 

work since there was the benefit of different ideas while discussions and interactions held where 

as only 2 respondents were unab le to decide their preference of the idea stated. On the other hand, 

the same number (28) of low achiever respondents said that they liked group work because there 

were different view points and inputs to their group work tasks; while I respondent disagreed 

again a single low achiever respondent was unable to decide his preferences. Here, it can be said 

that both group of students show a positive outlook to the advantage of group work by 

incorporating different ideas from different people in a given group. 

Regarding their sati sfaction by participating in group work activities, 26 high achiever 

respondents agreed that they were satisfied after participating in group work activities; 2 of the 

respondents disagreed with their satisfaction whereas 2 respondents undecided. From the other 

group, 27 low achiever respondents showed their agreement with the idea of the statement; 2 

respondents reported that they disagreed or strongly disagreed, and only 1 respondent said that 

he/she was unable to decide his/her preferences of the stated idea. From this it can be said that the 

majority of the respondents gained a great deal of sati sfaction after fully participating in group 

work, but when we compare, the number of high achievers (26) is less than the number of low 

achiever (27) respondents. 
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The nex t item says "group work enab les me to use others ideas together with my own". As a 

result. Irom a total or 30 high achiever students, 28 respondents agreed or strongly agreed that in 

group work they were able to have different ideas to understand and do tasks properly, whereas 1 

respondent disagreed, the remaining I student was unable to decide about his/her preference. On 

the other hand, while 29 low achiever respondents completely agreed or strongly agreed that 

group work helps them to get different ideas from different angles that would help them to fully 

understand the learning material, only I respondent said that he/she was unable to decide. 

Shortly. it is evident that the majority of i.e. 29 of low achiever and 28 of high achiever 

respondents agreed wi th the idea of the statement. From this data one can say that group work 

helps learners in order to get different ideas from different sources in order to fu lly understand 

and participate in group work activities. This wi ll also help them to be free of confusions and 

activate their full group parti cipation. 

Finally, respondents were asked whether their work habits were improved when they work in 

groups. Thus, 26 high achiever respondents agreed or strongly agreed that their work habit shows 

improvement wh ile working in groups; only 1 respondent disagreed with the idea and 3 

respondents were undecided about their preferences. On the other side, 25 low achiever 

respondents agreed or strongly agreed that group work enabled their work habits be improved; 3 

respondents disagreed or strongly disagreed with the idea of the item while 2 respondents were 

unable to decide about their preferences. All in all, 26 high and 25 low achiever respondents said 

that group wo rk improves wo rk habits, and enables them to have the skills of working with other 

people and to have res istance of working. 

Table 14 Groups stat istics 

Students sta tus No Mean Std. Deviation Std. Error Mean 
Attitude 
towards Hi gh achievers 30 4.338 0.7196 0.1314 
Experiences Low achievers 30 4.318 0.8394 0.1514 
gained from 
group work 

The high achievers obtained an overall mean of 4.338 while the low achievers had 4.318. This 

implies that both high and low achievers agree with the experiences gained from group work. 
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More importantly, in the Interview session some high and low achiever students were asked 

questions about their att itude towards group work in relation to the work experiences, about the 

advantage of group work to their entire work experience and other related ideas. Then the 

majority of students from both groups have shown their interest and satisfaction to do in groups 

as it enables them to have a good work experiences not only in group work activities but also in 

individual tasks. 

Thus. the following independent samples test was made to see if significance difference was 

observed between the two groups of students. 

Table 15 Independent samples test 

Levine's test t-test for equality of means 
for equality of 
variances 

t Of Sig.(2- Mea Std. 95% confidence 
F Sig. tailed) n Error interval of the 

diffe differe difference 
renc nce Lower Upper 
e 

Equal variances 
assumed 0.055 58 0.687 0.02 0.203 -0.387 0.426 
Equal variances 0.94 0.516 
not assumed 0.055 54.34 0.687 0.02 0.203 -0.3876 0.427 

As you can see from the above independent sample test the t- calculated (obtained) value is 0.055 

while the Hable value is 2.00 I at p<0.05 . The critical value of 2.001 represents the value at 

which chance is the most attractive explanation for any of the observed differences between the 

two groups given 30 participants in each group and the willingness to take p<0.05 level of risk. 

Here, as the t-calculated va lue (0.055) is less than the Hable value (2.001), the attitudinal 

difference between high ancl low achiever students towards group work in relation to experiences 

gained from working in groups is not significant. This directly shows that both high and low 

achiever students do not have different attitude, and achievement level can not be taken as a 

factor in differing high and low achiever students' attitude towards group work in relation to the 

experiences gained from group work and participating in group work activities. 
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4.6 Students' Attitude towards Group Work In Relation to their Roles and 

Decisions Made 

A sense of individual responsibility to the group may be increased if each group member has a 

specific and essential role to play in achieving the group's final goal or product. For instance, 

individuals within the group could be assigned the following interdependent roles: group 

manager--who assures that the group stays on task and that all members actively contribute; 

group recorder--who keeps a written record of the group's ideas; group spokesperson--who is 

responsible for verbally reporting the group's ideas to the instructor or other groups; and group 

processor who monitors the social interaction or interpersonal dynamics of the group process. 

Table 16 High and low academic achievers attitude towards group work in relation to their roles 

and decisions made. 

Attitudinal Items 1-1 igh Achievers Low Achievers 

<t: <t: ~ Cl ~ <t: <t: ~ Cl 
Cl 

C/l C/l C/l 

I don't enjoy in group work 3 6 4 12 5 3 5 3 12 7 
because there are conflicts. 
I like group work as most 7 10 1 8 4 7 7 3 8 5 
students are ac ti ve 
participants to play their 
expected roles in the group. 
I like to learn individually 6 4 1 9 10 5 4 3 13 5 
because in group work 
activities students do not 
talk in English. 
I like group work as 8 5 3 11 3 5 3 5 ~ 9 
decisions are based on 
different views. 
I prefer to learn 5 6 3 11 5 3 5 3 13 6 
individually beller than 
group work because 
students are more careless 
on group work acti vities 

In the first item of Table 19 above, students were asked whether there were conflicts or 

disagreements that pull back them from engaging in discussions. Accordingly 9 high achiever 

respondents sa id that they did not like group work as there were conflicts and disagreements; 

other 17 respondents disagreed or strongly disagreed with the idea of the item, and the rest 4 

respondents were unable to agree or disagree with the idea stated. In addition low achiever 

48 



students were also asked the same question then 7 respondents of them agreed or strongly agreed 

that there were conflicts in group work, but 19 respondents were disagree or strongly disagree 

with the idea and power of conflicts which prohibit learners to be involved in group work 

activities. and 4 respondents were unable to decide. In sum, the majority of both high and low 

achiever respondents i.e. 17 and 19 respectively, disagreed the presence of conflicts in their group 

work activities. 

The second item of Table 19 says "I like group work as most students are active participants to 

play their expected rol es in their group". As a result when 17 high achiever respondents said that 

since most group members were active participants, and play their expected roles they liked 

group work, 12 respondents said that they were disagree or strongly disagree with the idea, and 

only I respondents remained undecided to the item. To the same item, 14 low achiever 

respondents agreed or strongly agreed that they liked group work as members were active 

participants to the success of their group work; 13 respondents said that they were disagree or 

strongly disagree with the idea of students full participation, and 3 respondents were also remain 

undecided. To this item 14 low achiever and 14 high achiever respondents said that everybody 

played his/her expected roles in group work activities so that they were interested in group work. 

Regarding the use of the target language, students were also asked to show their preferences. 

Accordingly, 10 high achiever respondents said that as students mostly inclined to their mother 

tongue English was not practiced as opposed with the objective of the language classroom and 

particularly group discussions; to this negatively worded statement 19 high achiever respondents 

disagreed or strongly disagreed and only 1 respondent was unable to decide about his 

preferences. On the other hand, while 9 low achiever respondents agreed or strongly agreed on 

the impractical exercise of students using the target language, 18 respondents disagreed or 

strongly disagreed with the idea; 3 respondents did not decide to agree or disagree with the idea 

of the statement. Moreover, 19 high and 18 low achiever participants said that they used English 

language as much as possible in their discussions of group work tasks. 

Similarly those respondents were also asked whether they like group work and if decisions were 

based on different view. As a result 13 high achiever respondents said that they liked group work 

since decisions were made based on different views and discussions, but 14 respondents 

disagreed or strongly disagreed with the idea of the item and 3 respondents were limited to be 
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undecided their options. Again 8 low achiever respondents agreed or strongly agreed with the 

idea stated; but other 17 respondents disagreed or strongly disagreed with the idea and 5 low 

achiever respondents were remain undecided. In group work decisions should be collaborative 

like ways 13 high and 8 low achiever participants said that they liked group work and decisions 

were made based on group agreements. 

Lastl y both groups of respondents were asked if students were careless on group work activities. 

To this item, when 11 high achiever respondents sa id that there were some students who were 

careless about the group work tasks, 16 respondents disagreed or strongly disagreed with the idea 

and the rest 3 of high achievers respondents were unable to decide about their preferences. On the 

other hand, 8 low achiever respondents agreed or strongly agreed with the presence of some 

careless individuals while working in groups, but other 19 respondents disagreed or strongly 

di sagreed with the idea of the item, and only 3 low achiever respondents were unable to decide 

about the idea. 

Therefore, it can be said that both high and low achiever students have a positive attitude towards 

group work in relation to their roles and decisions made in group work activities. 

Table 17 Groups statistics 

Students status NQ Mean Std. Std. Error 
Deviation Mean 

Students ' attitude 
towards their roles High achievers 30 3.498 1.428 0.2605 
and decisions in group Low achievers 30 3.515 1.4055 0.2568 
work 

According to Table 17 above the mean score of high achiever students is 3.49 while the mean 

score of low achiever students is 3.515 . This average mean value shows that participants agreed 

with the items presented to see their attitude towards group work in relation to their roles and 

decisions made in group work activities. 

In addition to the questionnaire, students were asked some questions in relation to their roles and 

the decisions in group work activities . According to the data from thi s interview students said that 

as the teacher was available in the class while working in groups, they were doing tasks 

harmoniously with less di sagreements to decide which is better and not for their work, and 

decisions were made through the real participation of all group members but there may be some 

times that inclination to certain students' ideas. In most cases high achiever students got a chance 
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to lead the group, and they tried to encourage all members to use the target language freely. 

Sometimes, as the majority of them said, problems may arise for groups where it was perceived 

that some members were not contributing, and another common concern was the need for 

students to use English in order to exercise their language use. 

As shown below a more detailed independent samples test analysis was conducted to see if 

significance differences were found within the two cohorts of students. 

Table 18 Independent samples test 

Levine's t-test for equality of means 
test for 
equality of 
vanances 
F Sig. t Of Sig.(2- Mean Std. 95% confidence 

tailed) differ Error interval of the 
ence differen difference 

ce Lower Upper 
Equal vanances 
assumed -0.104 58 0.504 -0.033 0.366 -0.766 0.699 

Equal variances 0.397 0.679 

not assumed -0.104 57.71 0.504 -0.033 0.366 -0.766 0.699 

The above table of independent samples test shows that the degrees of freedom, t-calculated 

value, and other statistical values at (p) <0.05 level of risk. 

So from the above independent sample test it is evident that the t- calculated (obtained) value is-

0.104 while the t-critical (table) value is 2.001at p<0.05, and the t-table value was 2.001 with 58 

degrees of freedom. As the t-calculated (obtained) value (-0.104) is less than the t-critical (table) 

value (2.001), the attitudinal difference between high and low achiever students towards group 

work is not significance. This implies that learners' attitude towards group work in relation to 

member roles and decisions made in the group activities can not be differentiated because of their 

difference in their academic achievement level. 

Generally, it is vividly observed that in relation to their group roles and different decisions made 

in their group work activities both groups of learners have shown a favorable attitude, and from 

this idea it is evident that difference in academic achievement does not play any significant role 

to differentiate learners in their attitude towards group work. 
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CHAPTER FIVE: CONCLUSIONS AND RECOMMENDATIONS 

In this chapter conclusions and recommendations have been made based on the data 

gathered and the findings of the study. 

5.1 Conclusions 

In conclusion, this study sought to describe and compare high and low achiever students' 

attitudes towards group work. Based on the data gathered and the findings, the researcher 

reached the following conclusions regarding the initial specific objectives. 

~ It is clearly discussed in the previous chapter that students were asked to show 

their attitudes towards group work by taking different aspects like the quality of 

the work, the time group work takes, their relationship with in the group, the 

group evaluation, the experiences gained from group work, and their roles in the 

group and decisions made in to account. Therefore, the finding revealed that 

learners appreciate the opportunities to work in groups and show positive 

experiences satisfied )Yith group learning. 

~ Again the same agenda was raised with those of low achiever students, as a result 

the majority of these low achiever students were very interested to learn through 

group work which has a vital role to exercise the target language, and cooperate 

with their peers in understanding the content of the learning material. 

~ In all points rose in relation to group work, both groups of stuc)ents show a 

favorable attitude towards group work, and different statistical inferences were 

made to see if any signi ficant difference were there, however the difference was 

not clearly observed. 

~ The finding of this study revealed that both high and low achiever students have 

shown positive attitudes towards group work. These students did not show any 

attitudinal difference because of their achievement difference. Therefore, it can be 

said that achievement does not play any significant role in differentiating learners' 

attitude towards group work. 
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5.2 Recommendations 

Finally based on the data collected and conclusions drawn, the following 

recommendations were forwarded: 

.:. Many teachers may face student resistances when trying to implement group 

learning strategies in the classroom but they are advised to cope up with any 

problems and get their students work in groups in all necessary contexts . 

• :. It is also recommended that teachers should plan group work activities in line 

with the time available to make student interactions productive . 

• :. Effective group work can be encouraged and reinforced by marking practices so 

teachers are advised to make the assessment criteria as clear and explicit as 

possible even it is helpful if students are involved in developing the criteria 

.:. In order to arrive at more reliable conclusions it is better to conduct more research 

to see the attitudes of other grade levels and sites towards group work in relation 

to other more of group work. 
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Appendix B: Questionnaire for Students (the Amharic version) 
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