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ABSTRACT j 

This study investigates the washback effect of the ESLC English language examination Oln 

what happens in secondary school language classrooms. 

The study employed various methodological techniques such as questionnaire, interviews 

with Grade 12 English teachers, with the English Curriculum Designer, and with the Senior 

Expert in English Language Examination Development, and classroom Observation. 

Besides, to examine whether or not the ESLC English language examination mirrors the 

secondary school English textbooks, the contents and methods of the textbo, ks and the 1997, 

1998 and 1999 ESLC English language examination papers were ~z';;d~ ~~d~ • 

The results of the study revealed that ESLC English language examination has an impact on 

the secondary school English language classrooms. Moreover, there was strong undesirable 

ESLC English language exam inat ion's impact on the teaching content and,to some degret;/"on 
f... A 

teaching methodo!Qg\' as \Veil as on students' study technique. E\'! ( ' ''~'' of :1cgati\'e 

\\'8')bb~ck on the \': ~:y t::: J.chers design testslexan1inations wa:J u.lso observed . 

The ESLC English language examination failed to adequately reflect the secondary school 

English language textbooks. 

Based on the results of the find ings, conclusions were drawn and recommendations made. 

VII 

I 
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CHAPTER ONE: INTRODUCTION 

1.1 Background to the Study 

[n Ethiopia, the English language has had a special status for many'years, especially since 

Ethiopia's liberation from Italian occupation in 1941. [n so far as any official publication 

uses a foreign language, it is more likely to be English. In addition to its use as a medium of 

instruction from grade nine up to tertiary level, it is also taught as a subject from grade one 

onwards (Transitional Government of Ethiopia, 1994:93). Moreover, Dejenie (! 990: 11) 

asserts its significant roles as a second official language of Ethiopia, as the official language 

of international agencies as well as of some national organizations, and as one of the two 

compulsory subjects to pass the Ethiopian School Leaving Certificate Examination 

(hereinafter, ESLCE). 

Moreover, the secondary school English language syllabus stresses that students should 

have greater and much more consolidated mastery of the language to communicate 

effectively and understand a variety of Engl ish usage in various contexts. Nevertheless, the 

standard of English is declining. Confirming this view, Rosner and Bolitho ( 1990: 8) 

contend that Ethiopian secondary school students' communicative ability in Engh-sh is much 

below the standard. 

A recent effort made with the hope of improving the country 's low standard of English 

language is the replacement of the secondary school English tex tbooks by a new series. The 

content, as stated in the new Grade Eleven and Twelve English syllabus, addresses the fo ur 

language ski ll s as well as grammar and vocabulary. Grammar and vocabulary, as stated in 

the sy ll abus, should be taught in an integrated approach the same way as the four language / 

skill s are be ing taught, rather than in isolation. The recommended methodology for the 

teachi ng of the content is the communicative approach . However, these irmovations might 

not be translated into practice unless the so lely multiple-choice format that the ESLC 

English language examination has been employing since 1968 is taken into account to 

reflect the nature of the new text books. 

To avoid such undesirable effects of testing on the English language class rooms (negative 

wash back), Wall (! 997:298) argues: 

There is a clear n e ed for more r e search into 
the nature of tes t was hback . . . and f or a model 
which will guide t es ters o n ho w t o produce an d 
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i nt r oduce t e sts i n orde r to influen ce teachi n g , 
... in a positive way 

Alderson (1 99 1) further emphasized the wash back effect of testing as one of the profound 

areas that need attention to bring about progress in the teaching and testing of language. 

Thus, thi s research aims at investigating whether the ESLC English language examination is 

exerting a washback effect on what happens in the secondary school Engli sh language 

classes, to what degree it operates, if it does, whether it (the washback) is positive or 

negative, and suggesting possible ways of redress ing any possible deficiencies. 

1.2 Statement of the Problem 

The major aim of thi s study is to estab li sh what impact the ESLC Engli sh language 

examination has on secondary school Engli sh language classrooms and to examine whether 

the ESLC English Language examination represents the current and method of the 

secondary school English textbooks. Accordingly, it attempts to investigate whether the 

ESLC English language examination exerts positive or negative washback on what and how 

teachers teach and, finally, to suggest possible so lutions to identified problems, if any. 

Thus, the specific aims of the study include: = 
1. examining whether the ESLC English language examination reflects the secondary 

school English language textbooks and/or syllabus. 

2. finding out whether the ESLC English language examination is exerting washback 

effect on the content and methods of seco::;lary school English language classr00ms) 

and ~ - -

1.3 Significance of the Study 

The results of the study are hoped to create awareness in English teachers as well as ESLC 

English language examination developers regarding the advantages and disadvantages of the 

various types of testing methods whi le attempting to assess the attainment of the course 

objectives. 

The results of the stud y are al so hoped to exert a considerable impact on the teaching and 

test ing of the Engli sh language at the secondary school level and thus contribute towards rh" 

improvement of the standard of the Engl ish language. 
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Besides, other researchers may be encouraged to use the study as a springboard for further 

investigation at different levels and institutions. 

1.4 Scope of the Study 

As stated above, the main purpose of this study is to examine the wash back effect of the 

ESLC English language examination on what happens in the secondary school English 

language classes. 

Accordingly, grade twelve students and English language teachers have been taken as 

sources of information. The study, thus, does not aim to encompass other grade levels on 

which the washback effect could possibly be examined. 

1.5 Limitations of the Study 

During the course of data collection for this study, many schools in Addis Ababa have 

stopped giving classes for 12'h grade students for different reasons. Those who were found 

conducting classes were busy working on past examination papers and the li ke. Thus, it was 

found impossible to observe teachers in class and how they were handling the prescribed 

textbooks, both of which could have supplemented the data gathered. 

Constraints in terms of research fund and time have restricted the subj ects of the study to 

only une grade 'level and to only three high schools (two govermnent and one non­

government), though it was the researcher's intention to include subjects from different 

grade levels and from many schools. 

3 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.1 Relationship Between Language Teaching and Testing 

Examinations have a valuable contribution in assessing learners' proficiency, progress and 

achievement. More particularly, they are indispensable in motivating and enhancing the 

teaching/ learning process. Thus, developments in language testing should be viewed in li ne 

with the entire teaching/ learning process. 

Emphasiz ing the existence of a closer relationship between testing and teaching, Heaton 

(1988) states that 

Both tes ting and teaching are so closelymterrelated 
that i t is virtually impossible to work in eithe r field 
with o u t being c onstantly con c erned with the other 
(1988 : 5) 

Davies (! 968) suggests that " the good test is an obedient servant since it fo llows and apes 

the teaching" (! 968 :5). Stevenson (1977: 16), extending Davies' ideas, argues that a 

language test is considered to be " largely subordinate to and supportive of' the teacher and 

his method of teaching. Stevenson (1977: 16): however, questions the ex tent of their 

relationship and states that a test is to test the pupils but not to test the teacher and, therefore 

hardly is possible to indicate the effecti veness of the instruction . 

Although that may be so , Hughes (1989) argues that: 

We connor expect testing only to follow teaching. What we should demand of it, 
however, is that it should be supportive of good teaching and, where necessGlY, 
exert a corrective influence on bad teaching (/989:2) . 

Parallel to thi s idea, Hughes (1988) notes that" The proper relationship of testing and 

teaching is surely one of partnership . And one funct ion of testing is to provide the kind of 

information that will help keep its partner on the right track" (Hughes: 1988:42) . 

It is then possi ble to state that testing and teaching are inseparable components, one 

determining the activity of the other. 

Var;'olls resea rchers have reflected their support for the power of examinati ons over what 

tubes p lace in the class room (for example, Hill and Parry, 1994 ; Stewart , 1993; Alderson 

and Wall, 1993: Shohamy, 1992, among others). 

Hi ll and Parry (1994:3), for example, say: " . . .. how English is tested cictermines how it is 

taught. .. ". Morri s ( 1972), cited in Alderson and Wall (1993: I 15), vielVs examinat ions as 
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necessary to ascertain whether the curriculum is put into effect. Swain (1985) and Alderson 

(1986), cited in Alderson and Wall (1 993: 115), maintain the view that examination 

designers should make innovations in language testing in order to effect improvement in the 

language classroom. 

It is then possible to infer from what has been stated above that the close relationship 

between teaching and testing can be used to the extent that tests may be employed as 

instruments of innovations. - {~"""'iA 
To mention some of the studies where tests have been used as instruments of innovation, 

suffice it to see the experiences of Hughes (198 8) in Turkey, and that of Wall and Alderson 

(1993) in Sri Lanka. 

Hughes (1 988), for example, describes his experience as a member in the development of 

Engli sh language test for Bogazici University, Istanbul. He states that by introducing a new 

test in place of an earlier one which had been entirely multiple-choice, it was possible to 

attain an immediate effect on teaching: the syllabus was redesigned, new books were 

chosen, classes were held differently. Because of these changes, he argues, students 

attained a much higher standard in Engli sh language compared to the university' s previous 

experience (Hughes, 1988: 144). 

The other example in this regard IS that of Sri Lankan O'level English Language 

-:::~ examination which introduced changes to its testing which, in turn , may have eventually 
~ 
~ contri buted to the improvement of English language teaching (Wall and Alderson, 1993:42-

43). 

Simi larly, though not put into practice, Dejenie (1990) has tri ed to show the possibility of 

improving the teaching of Engli sh language by introducing a new test in place of the then 

ESLC Engli sh language examination which was and still is entirely of multiple-choice 

format. 

Despite the stated fact that tests have a strong impact on whatJ.lappens in_ the l an~age 

classroom (washback) , this important view is usuall y neglected by some examination 

developers. This may have an adverse effect particularly in countries like Ethiopia where 

the increased use of secondary school leaving examination results is the sole determiner of 

students' future career and where intense competi tion is made so as to pass the examination. 

Thus, any innovation and progress made to improve the low standard of English language 

should put due emphas is on the impact examinations exert. 



Hence, the major objective oftest developers should be the attainment of positive wash back 

of testing and, to this end, there should hardly be any difference between what is practised 

in learning the language and performances in preparing for the test (Hamp-Lyons, I 997:296; 

Messick,1996:242; Airasian and Madaus, 1984:108-109; Bachman, 1990:47). 

Teaching to the test will be beneficial or harmful depending on the congruence between 

what the textbook writers want students to attain and what the examination is trying to 

assess since the relationship between the two should determine the activities in the language 

classroom. 

Confirming this view, Hughes (1989:45) states that teaching to the test will be considered 

teaching towards the proper objective of the course if the test is designed as per the 

communicative needs of the student. 

One can fairly infer from what has been stated so far that the improvement of the standard 

of English language in Ethiopia can be triggered or retarde~ by the interest of the ESLC 

English language examination developers who have the skills and the expertise to design a 

test that could reflect the present or future needs of the students as stated in the new 

syllabus. Consequently, teachers may attempt to equip their students (0 the skills that are 

tested in the examination. 

Prodromou (1995:14), confirming this view, argues: "Professional neglect of backwash 

effect (what it is, how it operates, and its consequences) is one of the main reasons why new 

methods often fail to take root in language classes" . 

In light of the various arguments stated so far, it seems inappropriate to consider teaching 

apart from testing as the two go together influencing each other. ~ 

2.2 The Concept of Washback 

Researchers forward a similar view as to the basic definition of washback. Alderson and 

Hamp-Lyons (1996:260) define washback as "the influence that writers on language testing, 

syllabus design and language teaching believe a test will have on the teaching that precedes 

it", 

Extending Alderson and Hamp-Lyons's defi ni tion, Mess ick (1996 :241) refers to washback 

as "the extent to which the test inOuences language teacher and learners to do things they 

would not necessarily otherwise do". 

6 



Bailey(l 996:257), citing Buck (1988), describes washback as teachers' and learners' 

tendency to adjust the teaching / learning processes to the requirements of the test 

particularly when the test has a major impact on the lives of the test takers and when 

teachers' effectiveness is measured in students' success on the test. Buck (1988) then notes 

that tlus washback effect may either promote or impede students' actual language 

development. 

Washback, In vanous general education and applied linguistic li terature, is termed as 

backwash,' curricular alignment' , 'measurement driven instruction' , ' test-impact' , 

' consequential validity', or ' systemic validity' (Hamp-Lyons, 1997:295; Alderson and 

Hamp-Lyons, 1996:281;and Brown and Hu.dson, 1998 :667). They go on to argue that 

though these various tenns indicate the close relationship between testing and teaching and 

learning, they also reveal that the different types of infl uences examinations exert from the 

extent of narrowing the existing curriculum to deriving a new CUITiculum and thereby either 

impeding or promoting the teaching and learning activities. 

Thus, the term "washback" is neutral, with its potential effects of being able to be either 

positive or negative depending on what is going on in the language classroom (Heaton, 

1988: 170; and Hughes, 1989: 1). 

Although it is common to claim about the existence of washback and the power of tests 

to affect what goes on in the language classroom, Alderson and Wall ( 1993 :41 ) question 

these claims and point out that little if any actual research had ever demonstrated the 

influence of a language test on language teaching. Contrary to this , Wall and Alderson 

(1993) themselves examine and argue about a number of studies on wash back that had 

been conducted empirically in the past (Brown and Hudson, 1998 : 667). Besides, Brown 

and Hudson (1998), citing various authori ties who have recently worked on wash back, 

confi rm the existence of wash back . 

Furthermore, maintaining this issue, Brown and Hudson ( 1998:667) state that 

the empirical studies to date seem t o 

c onfirm th e exis t ence of the wa shback effe ct 

i n vari o us p la ce s ('li th a varie t y of diffe r e n t 

effects , bu t these studies also indicate that 

washback i s not a simple o r s tra i ght f or ward 

p henomen on that confirms neatly t o p opula r 

noti ons about the effects of t e s ts on 

l anguage learning . 
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Regarding the deterministic nature of tests, Buck (1988) quoted in Bailey ( 1996:258) 

selects the wash back effect of entrance examination on Japan Secondary School students 

as the most prominent from the many probable reasons for the poor quality of students' 

English. Besides, some writers (for example Morrow, 1986 and Fredeiksen and Collins, 

1989 quoted in Wall and Alderson, 1993: 116) go to the extent of arguing that tests can 

be the most prominent factors to determine , both positively and negatively, what IS 

going on in the language class room. 

From what has been stated above and in terms of the purpose of this study . the 

concept of washback can be defined as the influence of a language test on what happens in 

a language classroom. 

2.3 Promoting Beneficial Washback 

Washback can be either positive or negative to the extent that it either promotes or impedes 

learners actual language development. 

Researchers in language testing claim that testing closely parallel the objective of the 

instructional activities of the learning sequence. Teaching to the test is inevitable (Hughes, 

1988), and, thus, di sregard of the demands of the objective of the sy llabus by examination 

developers leads inevitably to goal and test incongruence and affects adversely the quality 

of teaching and learning of the language. Thus, one must seek ways for test to result in the 

accomplishment of the stated objective. 

Hughes (1989:44-47) enumerates a number of factors that may promote positi ve washback: 

I . Test the abilities whose development you want to encourage. 

2. Sample widely and unpredictably 

3. Use direct testing 

4. Base achievement tests on objectives 

Hughes (1989 )appears to be aware that some of these approaches may cost a lot of 

money and time, and would therefore question its practical ity. But, he indicates that: 

Before Ive decide that we cannot afford to test in ways 
th at (.oJil l promote beneficial backwash, we have to ask 
ou rselves a question : what will be the cost of not 
achieving beneficial backwash? When we compare the cost 
of the test wi th the waste of effort and time on the 
part of teachers and students i n activities qu ite 
inappropriate to their true learnin g goa15 -- - (we ace 
li kely to decide that we cannot afford not t o introduce 
a test with a powerful beneficial backwash ( Hughes , 
1989 : 47) . 
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In support of Hughes' view, Nelson et al (1993 :308) note that: "Rather than offering 

accountability, testing mistakenly applies the simple-minded methods of cost accounting -

to the complexities of the teaching/ learning process" . 

Similarly, various researchers list factors that may promote beneficial washback: 

congruence between tests and educational goal, test-task authenticity, increased self-

assessment and learner autonomy (for example, Messick, 1996;; Bailey, 1996; and Hamp­

Lyons, 1996). 

It is then safe to assume that the use of fragments oflanguage, a focus on word and sentence 

level linguistic features, and a concentration on skills / sub-Skills which, in terms of 

administration and marking, are easier to test are likely to have a harmful washback. 

Illustrating thi s view, Messick (1996:241) forwards USA's success in improving the 

teaching/leaming activities by taking into account the notion of perfor~e~~~s.essments, as 

opposed to multiple-choice tests. Maintaining the same idea, Hughes (1989:61-2) notes that: 

- -- where a test which is 
multiple -choice in nature r 

practice for the test will 
learning and tea ching . 

important to students is 
there is a danger that 
have a harmful effect on 

Added to this, Skehan ( 199] :3) argues that some test developers, unfortunately, adhere to 

using the multiple choice fo rmat due to a belief that it is an all-embracing model; 

consequently, they assume that sampling grammar as widely as possible enable them to 

predict students' real world performance which , Skehan (1991 :3) contends, may have a 

devastating effect on the teaching and testing of the language. 

Thus, to promote beneficial wash back, the format and content of a test should be parallel to 

the obj ective of the course (Wesch, 1983 :40). Otherwise, the type of skills which may be 

tested by multiple-choice format will be limited, and will not properl y reflect the actual 

learning outcomes of the sy llabus (Buckle, 1990:32; Nelson et al. 1993 :323). 

Davis (1985)and Kellaghan and Greaney (1992), quoted in Wall (1997:293), and Wall 

(1996: 338), respectively, state that change in language teaching is best attained through 

the coordinated work of the sy llabus, the examination and the teacher. But, if a choice has 

to be made among the three, the examination is the most powerful means and the most 

diffi cul t to ignore to bring about improvement in the teaching/learning acti vities that go 

prior to it (Davis , quoted in Wall (1997: 293); and Nkosana, 1998 :93)~ 

-9-
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It is then possible to state that since testing procedures, more than any other teaching device, 

seem to be in command of the teaching and learning processes (Marso, 1970:5), it seems 

reasonable to declare the need for test developers to put due emphasis on the selection and 

use of test batteries that correspond to the syllabus objectives so as to improve the method 

of teaching and learning of the English language. 

Therefore, in the case of Ethiopia, for instance, whether new English language textbooks are 

published to reflect communicative performance in a syllabus, and teachers are trained on 

how to handle these textbooks, all these endeavors may result to no avail unless the threats 

the solely multiple-choice format of the ESLC Engli sh language examination's are taken 

into consideration. 

In support of the above view , Brown and Hudson( 1998 :667) state that if a syllabus 

emphasizes a series of communicative performance objectives while the assessment 

procedure at the end of the courses is of a multiple-choice structure, the test is likely to 

create a negative washback effect. Consequently, they argue: "students ... spread the word 

about such mismatches, and ... insist on the tests and will ignore any curriculum that 

is not directly related to it". 

They then express their experience that such undesirable effects occurred in numerous 

settings. To alleviate such unwanted effects, they suggest th~.t assessment procedures need 

to correspond to the objective of the syllabus. They further stress the relevance of informing 

language teachers the pros and cons of the various test formats while preparing classroom 

tests in order to attain the syllabus objectives. Illustrating this View, Brown and 

Hudson(l998:668) state: 

If teachers consider ho w t hose objectives ~li ll be 
as sessed a t th e end o f [h e c ourse and f o l l ow through 
using the assessment fo rmat tha t bes t matches each 
objective , t hey wil l be helpin g t o create a strong 
relationship between the asses smenL procedures and the 
objectives and therefore h e l p in g to produ ce a posit ive 
washba ck effect . 

Shohamy,Donitsa-Schmidt and Ferman (1996:301 ) di scuss the results of the introduction 

of oral tests into I· 's national matriculation examination: EFL teachers and students 

began to spend, a great deal of time teaching and practising oral skills; consequentl y, 

students' language proficiency were improved. 

Dejenie (1990:21), opposing the ESLC Engli sh language examination's traditional way of 

test ing, expresses hi s dissatisfaction with the examination as it requires no writing and (1 0) 
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simply focuses as on the form of the language rather than its function at the expense of skills 

such as writing, speaking and listening. 

The implication for the non-inclusion of these skills tn the exan1ination, therefore, 

Nkosana (1998 :96) argues , is that students and teachers might not consider 

performances on writing, speaking and li stening as areas worth improving. Teachers are 

inclined to teach what will be tested Nkosana , 1998) and thus it is unrealistic to expect 

teachers and students to focus on areas that are not included in the test as they are 

evaluated by test results (Alderson and Wall , 1992) irrespective of the type and quality of 

the test used as a yardstick. - ---
Dejenie (l990)does not seem here to be arguing for the inclusion of the mentioned skills 

immediately as they could be considered costly to administer. But, until such time that this 

could be made possible, at least the inclusion of the various exercise formats of various test 

batteries that are consistently used in the then Engl ish language textbooks like matching, 

true ffalse, and gap-filling in the ESLC English language examination could possibly 

enhance the positive washback effect of the examination. 

Forrest (1975 :245) , who attempted to assess the effect that objective tests have on the 

teaching of English language at the secondary school level in two West African countries 

and Ethiopia, recommends the possibilities of cloze procedures " which encourage the 

teaching ofthe language rather than the examination questions". 

According to him, 

Scores of cloze tests correlate well not 
comprehension ability but also with the 
structure and lexis. And the backwash 

only wi th 
command of 

effect of 
cloze tests may be more beneficial than those of 
the tests now used . (Forrest , 1975 : 246) . 

Moreover, a test which lacks content validity or a test which under-represents or rej ects all 

those that are identified as major areas in the specification is likely to make teachers and 

learners focus on areas that appear in the examination and ignore those that are not tested. 

Emphasis on particular content areas and appearance of repetitive items in the ES LC 

English language examinations seem to exert pressure on students and teachers to co ll ect 

and study previous examination papers at the expense of the actual use of the language. 

One might then go to the ex tent of arguing that the teaching and learning of the English 

language become rituali~ and thus the stereo type ESLC English langl!age examination (II) 

11 



pattern seem to be the cause for the low standard of secondary school students' English 

language. 

In order to promote beneficial washback, Bailey( 1996) has the following to say: 

It is unlikely that a test based on outmoded theoretical 
constructs wil l lead to positive washback . Since, ... , a 
narrow view of linguistic competence has been replaced 
by a broader perspecti ve on communica ti ve competence , 
it is important that test developers provide test 
mechanisms by which test batteries can remain current 
(1998 : 236) . 

Milanovice and Savile (in progress), cited in ( Wall, 1997), forward the following points 

for test development to consider in order to produce positive washback: 

Planning (using a rational and explicit approach to test 
development), supporting stakeholders in the testing process (item 
writers, consultants and expertise in the fie ld, --- teachers, 
candidates, publishers), communicating (providing comprehensive, 
useful and transparent information), and monitoring and evaluating 
the tests themselves and their impact (1997:290). 

Walle 1997) also seems to warn examination developers to deliberate on suggestions 

given by various authorities on how to produce positive washback so as to bring about 

improvement in the teaching and learning of the language. 

2.4 Investigating Washback 

In order for anyone to examine how washback works, Hughes (1993) , in Bailey (1996:262), 

stresses the importance of distinguishing between participants, process and product in 

teaching and learning, realizing that all three can be influenced by the nature of a test. 

Hughes then discusses what these three terms refer to. " Participants" refer to people whose 

perception towards their work may be affected by a test: students and classroom teachers in 

thi s case. "Process" indicates participants' endeavours that may contribute to the process of 

learnin g: changes in teaching methodology, the use of learning and / or test - taking 

strategies. "Product" refers to the learning outcomes. 

Hughes (1993), as quoted in Bailey (1996:262), argues as thi s "trichotomy" facilitates the 

construction of the basic model of wash back. Participants' perception of their teaching! 

learning activities may first be influenced by the nature of a test. These perceptions, in turn, 

may determine the kind of method they employ to carry out the task in the test (process), 

which wil l affect the students' actual language deve lopment: the product. Cf"I 2..) 
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Alderson and Wall (1993) employ a different method to examine how washback works. 

They begin their consideration of wash back with the common, simple version of the 

Washback Hypothesis:" that tests influence teaching". They go on to pose a series of 

possible hypotheses in an attempt to further specify the Washback Hypothesis: 

(1 ) A test will influence teaching . 

(2) A test will influence learning . 

(3) A test will influence what teachers teach . 

(4) A test will influence how teachers teach . 

(5) A test will influence what learners learn . 

( 6) A test will in fluence how learners learn . 

(7) A test will influence the rate of sequence of tea ching . 

(8) A test will influence the rate and sequence of learning . 

(9) A test will influence the degree and depth of teaching. 

(1 0 ) A test will influence the degree and depth of learning. 

( 11) A test will influence attitudes to content, method, etc of 
teaching/l earning. 

(12) Tests that have importan t consequences will have washback . 

(13) Tests tha t do not have important consequences will have no 
washback . 

(14) Tests will have washback on all learners and teachers . 

(15) Test s will have washback effects for some teachers and some 
learners, but not for others (Alderson and Wall, 1993 : 120-21) . 

Alderson and Wall do not seem to argue for or against any of these hypotheses, but rather 

indicate what the washback studies must address. 

Moreover, to examine how washback works, Bailey (1996:263-64) classifies what Hughes 

(1993) referred to as "participants" into two: the learners and the programme (classroom 

teachers, in this case). 

The way the learners and the programme perceive a test, Bailey (1996: I 63-66)argues, will 

have a direct impact on both the learners ("wash back to the learner") and on the programme 

("washback to the progranm1e"). He then categorizes some of Alderson and Wall 's (1993) 

hypothesis under the categories 'washback to the learner' and 'washback to the 

programme' . 

He continues to note that students- to face the examination-, and teachers- to prepare 

students for the examination- may employ various teclmiques depending on the importance 

of a test. Thus, the techniques both students and teachers use may result in either benefi cial (I?,) 
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or harmful wash back depending on whether or not their use enhanced the learners' actual 

language development, regardless of their perceived progress. 

It then seems safe to assume that the possible strategies teachers and learners use for success 

on the examination may be considered as the hallmarks of the washback effect. 

In support of this view, Messick (1996:254) argues that; 

--- it is important to unde rscore that washback is not 
s i mply good or ba d t eaching or learn i ng p ractice tha t 
might occur with or without the tes t bu t rather good or 
b a d p ractice t ha t is evi dent i all y linked to the 
i n troduction and use of the test 

Messick (1996) seems to be stating that the enhancement of learners' language proficiency 

largely depends on the nature of the examination that has power to control activities in the 

language classroom and these classroom practices drawn from the examination's feature 

may be taken as indicator of the wash back effect. 

Prodromol! (1995: 14-1 5) also reveals some of the distinguishing features that show the 

existence of the washback effect: 

--- It (backwash) usually means doing a lot of past papers in class as 
preparation f or an examination; it may involve replicating, from past 
papers or the textbook, the exercise-types favore d in Ihe parlicular 
examinali() n sludenls will be taking' multiple-choice.. The 
methodological routine.. . presentation of the texts fo llowed by 
questions ... is a crude mirror image of what happens in most 
conventional examination. Other hallmarks ... include the use of 
fragments of language, a concentration on word- and sentences- level 
linguistic f eatures ... The absence of any action or follow-up 10 the 
work done on a text is entirely typical of testing procedure. 

From what has been stated so far, it seems important to underscore that testing should not 

only be viewed as a tool to assess students ' achievement and to diagnose learners' errors, it 

is also important to deli berate testing as having a potential effect in di ctating what is 

happening in language class rooms. The types of test format(s) used, thus, seem to have a 

determinant role in either facilitating or debilitating students' initiatives [or actual language 

development, even when the materi al chosen is potentially interesting. It seems also vital for 

text book writers, examination developers and teachers to be aware of such effect of testing 

back on to the teaching/learn ing activities (washback) and then work in a close liaison to 

design examinat ion tha t could foster positive effects in Engli sh language classrooms. It 

seems viable to invest igate the wash back effect. To bring thi s into effect and to decide if 

teaching and lea rning are linked to the examination, the complete method seem to be (tl/>J 
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including both observing classes and inquiring teachers and students about their views and 

experiences either using questionnaire or interviews. 
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CHAPTER THREE: METHODOLOGY 

3.1. Subjects 

3.1.1. Selection of Schools 

Among the twenty three government and eighteen non-government high school in Addis 

Ababa, two government and one non-government high schools were randomly selected in. 

The aim of taking government and non-government schools was on the assumption that 

teachers and students of these schools may work for the ESLC English language 

examination differently so that the samples taken may work for the betterment of the 

validity of the findings. 

3.1.2. Selection of Subjects 

The grade level the study focused was Grade Twelve. This was so because it was felt that 

the effect that the ESLC English language examination exerts will be more discernible on 

the said grade level's teachers and students than on those in the other grade levels as they are 

the closest to the ESLCE. 

From among the three schools, Wondirad Senior Secondary School, Keftegna 7 

Comprehensive Secondary school and St. Marry School , consisting of 420,930 and 76 

Grade Twelve students, respectively, ISO students were sampled with the help of random 

sampling. The number of students taken from Wondirad, Keftegna 7 and St. Marry were 44, 

96 and 10, respectively in proportion to the number of students indicated ea rl ier. Five 

among the six 12th grade Engli sh language teachers, two from the two government schools 

each, and one from St. Marry, were selected. 

Two officials from the National Organization for Examinations (henceforth NOEs) and 

from the institute of Curriculum Development and Research (henceforth ICDR) were 

chosen since they were directl y related with the purpose of the study. 

3.2. Instruments of Data Collection 

3.2.1. Oucstionnail'c 

To exami ne the effect that the ESLC English language examination exerts on secondary 

schoo l Engl ish language cl assrooms and also to cross check teachers' responses on the issue, 

a questionnai re was des igned fo r the students. It has two parts. The first part cons ists of 

items on genera l information; that is, about ~spondents' sex, age, school name. class, size (lb ) 



about periods allotted for English language. The second part contains fifteen items related to 

the content and method of the English language classrooms and exanlination questions. 

Besides the only one open-ended item at the end, the items in the questionnaire were 

structured in two ways: rating scale and method of rank order. Items in the rating scale were 

simply stated while items in the method of rank order were followed by open-ended answers 

referring to the reasons respondents have for their I st and 2nd ranked choices. 

The questionnaire first prepared in English language was translated to Amharic to make the 

questions comprehensible to the students. Pilot study was conducted during the first 

semester of the 1999/2000 academic year. The results of the pilot study gave the researcher 

not only useful information but also revealed some problems in the instruments and 

procedures that had been designed for the study. For example, some of the questions were 

not clear to the respondents and some also elicited information that was not important to the 

study. Requisite revision was then made for the major study. 

The final versions of the questiomlaire was administered to one hundred and fifty students 

of the three schools. The students fill ed in the questionnaire assisted by the researcher. The 

fill ed-out questionnaires were co llected in a week's time. 

3.2.2. Interview 

Structured and unstructured interviews were conducted with the grade twelve English 

language teachers of the three schools. In order to so li cit information regarding teachers' 

activities on the day's lesson, unstructured interviews were conducted just after observing 

thei r classrooms. Structured interviews were also conducted after negotiating convenient 

time. This was done so as not to overload the teachers and thus =~~e the reli ability of 

the info rmation supposed to be co llected. 

Moreover, in order to identify if there exists ~U1y working relationship between the English 

textbook writers and the ESLC Engl ish language examination developers and also in order 

to assess the compatibility of the sy llabus objecti ves wi th the examination, structured 

interviews were conducted with the English Language Curriculum Designer in the ICDR, 

and with the Senior Expert of Engl ish Language Examination Development in the NOEs. U=i-) 
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3.2.3. Classroom Observation 

In order to cross-check the responses of the teachers and students about the 

teaching/learning process and in order to see the type of teaching materials teachers use and 

the way they handle them, classroom observations were conducted. Five among the six 12th 

grade English language teachers in the three sampled schools were observed twice each. 

The classroom observations were made by taking down notes on what happened in the 

English language classrooms. Thus, a total of ten classroom observations were conducted. 

The checklist that was supposed to be employed during the classroom observations was 

found to be unimportant since all the teachers were observed working on various past 

examination papers as was the case during the pilot study. 

3.2.4.Material Analysis 

To examine whether or not the ESLC English language examination mirrors the secondary 

school English textbooks, the contents of the old secondary school English language text 

books and the 1997, 1998 and 1999 ESLC English language examination papers were 

compared and analyzed. 

3.3. Procedures 

To determine whether or not wash back exists, to what degree it operates, if it does, and 

whether it is positive or negative, the study was conducted using data fr0111 classroom 

observation, as well as data from interview and questionnaire responses. 

The data obtained fr0111 the classroom observations and the responses from the 

questiOlmaires and interviews were analyzed and interpreted using percentages, chi-square - ~ 

test and Spearman's correlation co-efficient statistical methods. 

In order to examine the adequacy of the ESLC English language examination in reflecting 

the secondary school Engl ish tex tbooks, a representative li st of content areas was drawn up 

by referring to the textbooks and the sampled examination papers. The analysis of the 

textbooks was made by indicating the frequencies (in figures and percentages) of the content 

areas. Similarly, analysis of the sampled exanlination papers was made by giving the 
---....---.~ 

frequencies of the content areas. Then, the degree of the relationshi p between the 

frequencies of the content areas of both the textbooks and the sampled c); <1 l11ination paper 

was determined by the Spearman 's Rank Order Correlation coeffi ciel1l ' s stati st ical methods.(l2) 
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CHAPTER FOUR: RESULTS AND DISCUSSIONS 

In this chapter, the results and the discussions of the students' questiorUlaire and the 

interviews as well as the findings of the classroom observations and the material analysis 

are presented. 

Of the hundred and fifty students who took part in the study, seventy two were males and 

seventy eight were females. Only thirteen students were between twenty and twenty two 

years of age, while the remaining were below twenty. 

Six periods were allotted for English per week, and fifty eight was found to be the 

average class size. 

Five teachers (two males and three females) were included in the study. All of the teachers 

were holders of Bachelor of Arts degree , majoring in English but with no minor. Four of 

them had between twenty and twenty three years of teaching experience, while the 

remaining one had only fou rteen years of experience. 

Tlu'ee out of the five teachers had received training related to English language teaching 

in 1997 and 1998. The topics entertained were communicative language teaching, the 

introduction of the newly prepared English textbook seri es, and the va rious approaches to 

teaching English. 

The senior Expert in english Language Examination Development at the NOES and the 

English curriculum designer at the ICDR were included in the study. Both had two and 

tlu'ee years of service in their current position, in addition to their fifteen and seventeen 

years of teaching experience, respectively. 

Although the expert at the ICDR is currently attending the post-graduate programme in 

Curriculum and Instruction during summer at Addi s Ababa Universi ty, both are 

graciuates majoring in English. (I q ) 
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4.1 The Effect of the Teaching and Learning of English in 

the Language Classrooms 

Table 1: Students' Responses 

Responses 

Item Statements A lot Sometimes Never Total 

No f % f % f % f % 

1 The ESLC English 
language examination is 74 49.33 56 37.33 20 13.3 150 100 
related to the materials 
covered in the classroom 

2 The English language 
teaching! learning 
activities in the classroom 
are relevant to the 68 45.33 73 48 .67 9 6 150 100 
forthcoming ESLC 
English language 
examination 

3 The English language 
teachers use prevIOus 
ESLC English language 
examination papers and 
items that are similar in 
content and format to 
those on the ESLC 51 34 93 62 6 4 150 100 
English language 
examination as a teaching 
device 

4 Success on the ESLC 
English language 
examination is associated 
with the English 75 50 52 34.67 23 lS.3J 150 100 
language teachers' hard 
work I 

The above table shows students' responses to the relation between the ESLC Engli sh 

language examination and the content covered in the classroom, relevance o f the 

teaching/learning activities to the fo rthcoming ES LC Engli sh language examination , 

the extent of use of past examination paper and vanOllS items, and about the 

association of success with teachers' efforts 
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To the question raised regarding the extent of the relationship between the ESLC English 

language examination and the materials covered in the classroom, the majority (49.33%) 

of the respondents reported 'a lot' while, on the other hand, only 13.33% of the respondents 

said 'never'. However, the data gathered through the teachers' interviews seemed to be 

contrary to the above information. Four of the interviewed teachers were complaining about 

the mismatch between the new textbook they were officially ordered to use and the ESLC 

English language examination. Due to tlus perceived mismatch, the teachers reported that 

they tend to use the structure part of the earlier grade twelve English textbook so as to 

prepare students for the ESLC English language examination. The data collected 

through classroom observations also confirmed this view. 

One of the interviewed teachers, however, indicated that the textbooks were used only to 

select topics and vocabulary items which might help students in the ESLC English 

language examination since the organization of these textbooks were considered poor 

in improving students' language proficiency. Thus, the teachers' decision to make the 

content of teaching identical to the content of the ESLC English language examination 

was an indication of the impact of the examination on the content of the classroom 

activities. However, the teacher's rejection of the new textbooks might not be related to the 

exmnination. 

The teachers' claims to have used the structure pati of the earlier textbook in addition to 

the new textbook in order to prepare students for the ESLCE may indicate examination 

impact on the content of teaching 

Regarding the relevance of the teaching Ilearning activities to the forthcoming ESLC 

English language examination(item 2), 45.33 % and 48.67% of the student respondents 

reported 'a lot' and 'sometimes', respectivel y. while only 6% said 'never'. These differences 

in the students' responses could imply that the students may have been taught contents 

which they had considered irrelevant to the examination. The data obtained through the 

teachers' interview also revealed teachers' belief that the change made in the 

textbook would have no impact in the current ESLC English language examination 

.Despite the replacement of the earli er textbooks and in spite of the pressure on teachers 

to use the new textbook seri es . teachers and students do not seem to foresee any change in 

the current ESLC Engli sh language examination and so adhere to the content and method 

of the new textbooks. The 1110st probab le reason for teachers at1d students to be resistant 

to the change could be the innuence of ESLC English lat1guage examination . t 0\1 J 
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To identifY whether the construction of the current ESLC English language examination 

was based on the new or the earlier textbooks, the English Language Curriculum 

Developer, and, the Senior Expert in English Language Examination Development , 

were asked . Accordingly, the former reported that all the high schools were using the 

new textbooks and thus the current ESLC English language examination was likely 

to be designed based on the new textbooks, though she had no information on it since 

there had not been any working relationships with the NOEs. The latter, however, pointed 

out that it was based on the new and the earlier textbooks. Explaining further, he 

reported that since one of the high schools in Addis Ababa was not using the new 

textbook in the belief that similar problem was expected in the other regions' high 

schools, the CUlTent ESLCE English language examination was designed based on the 

new and the earlier textbooks. 

Thus, the current ESLC English language examination seemed to be unfair since it had 

incorporated contents that were not likely to be covered in the classrooms. The possible 

reasons for such anomaly could be lack of collaboration between the textbook writers, 

ESLC English language exalnination developers and teachers. Besides , as indicated in 

the bio-data, the mismatch between the responsibilities the officials were supposed to 

carry out and the professional ineptitude and the less number of years of experience at 

their current position might be the other reason to the problem. 

It seems then safe to assume that the textbook writer appeared to sidestep the powerful 

nature of examination, and that the ESLC English language examination developers 

also seemed to be unaware of this quality of examination in influencing the activities in 

the language classrooms more than what the syllabus does. 

In item 3, students were required to report whether or not the teachers had employed 

previous ESLC English language examination papers and items that were identical to 

those on the ESLCE as a teaching device. On the basis of thi s item, the majority (62%) 

of the students rep0l1ed 'some times', whereas only 4% said 'never' . The data co llected 

through the teachers' interviews and the classroom observati on also confi rmed thi s 

idea. 

The interviewed teachers indicated that in addition to the above-stated examination papers 

and items, they were al so using different past model examination papers and commercial ('J.a.) 
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publications that were designed to help teachers and students to prepare for the ESLC 

English language examination in order to improve students' achievement in the ESLCE. 

During the classroom observations, some of the teachers were observed writing some of 

the questions on the blackboard and students copying into their exercise books. A few 

of these teachers were found reading the questions for the students to answer , and thus 

students were responding by saying 'A', 'B', 'C' or '0' .The teachers then remarked 'yes' 

or 'No' and moved on to the next question following identical method without making 

sure of the students' proper understanding . 

Thus , much time was lost in writing and copying material s on and from the 

blackboard , and too little time was spent on discussing why students were not able to 

answer the questions correctly . Besides, there was less students' questioning and little 

time was spent on student-students interaction and student - teacher interaction. 

During the post-observation interviews in which teachers were asked whether they 

felt sorry for the time they spent on writing and copying the questions, four of the 

teachers said 'no'. The common reason they reported was the smallness of the volume of 

the new Grade Twelve English textbook which they claimed to have fini shed earlier. 

Besides, two of the teachers reported that they have found worth writing the questions 

on the blackboard since such type of questions had frequently appeared in the previous 

years' ESLCE, and also that students usually faced difficulties jn lIod eI;Standing such 

types of questions (sentence comprehension and sentence combination). However, one of 

the teachers was found working on past examination papers after getting them dupl icated 

and distributed to each student and thus students were seen actively participating in 

justifying their answers. 

Because teachers were observed usmg various types of past examination papers and 

commercial publications which resemble the content and method or the ESLC English 

language examination, and because teachers admitted that these were employed in 

order to prepare the students for the ESLC Engl ish language examination, it is then 

poss ible to state that the students' report, the teachers' interviews and the classroom 

observations seem to offer evidence for the tremendous examination impact on the content 

or classroom activities. This examination impact on the content of class activities was 

li ke ly to be negative si nce little emphasis has been given to ski ll s such as writing, 

speaking, and li stening which were of parti cular value to improving students' language (J,3) 



proficiency. The time wasted while teachers were writing and students copymg may 

suggest undesirable examination impact on class ti7 
Teachers' ways of presenting these examination papers- teachers asking and students 

selecting and responding- resemble the method of the ESLC English language 

examination and thus indicate examination impact on the method which was likely to 

have impaired students' initiation fo~al ~the lan@'lge. 

As concerns item four that requires students to report as to whether they associate their 

success on the ESLC English language examination with their teachers' hard work , 

50% and 34.67% reported 'a lot' and 'sometimes' respectively whereas the remall1l11g 

15.33% pointed out 'never'. That is, the majority ( 84.67%) of the students indicated 

positive responses, while 15.33 reported negatively. The data gathered through the 

teachers' interviews indicated that some of the teachers associated students' success with 

their (the teachers ' ) own efforts while very few of them attributed the success to the 

personal achievement of students who were active in the classroom. 

Since the ESLC English language examination is one of the compulsory subj ects to be 

considered a pass in the ESLCE and since the results students got in the ESLCE 

determine entrance to higher institutions of learning, students were likely to develop 

dependence on what their teachers were doing in the classroom. The results obtained 

in item one may be supportive of this idea 

The fact that students associated their success on the examination with their teachers' 

hard work, and teachers associated students' pass rates as their (teachers ' ) own 

performance could entail that the classroom activities were dominated by teachers' 

activities. This may also be the case that students have a low leve l of proficiency 

since students were unlikely to be encouraged to practice the language on their own. (;J,4) 
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Table 2: The Relative Contribution of the English Language Course 

tern Statements Responses 

~o A lot Sometimes Never Total 

f % f % f % f % 

5 ~he English language course 
n the classroom contributed 

Irelatively: 

5. 1 To cope with the 
!ESLC English language 90 60 51 - 34 9 6 150 100 

Fxamination 

5.2 To develop the 62 41.33 72 48 16 10.67 150 100 
!English language 
~roficiency 

As can be seen in the above table, 60% and 34% of students reported that the English 

language courses in the classroom contributed 'a lot' and 'sometimes' to cope with the 

ESLC Engli sh language examination, respectively, while also 41.33% and 48% of 

the same students reported that the Engli sh language courses contributed 'a lot' and 

'sometimes ' to cope with the examination , respectively. In general, the majority (that is 

,60% and 48%) of the students appeared to be working for success on the ESLCE 

while also striving for progress on their English language proficiency. 

Thus, though students seem to put some effort to enhance their language proficiency 

while working for the examination, the multiple-choice format of the ESLC English 

language examination which emphasizes the form of the language rather than its 

function and the teachers' devotion to match the content and method of the teaching with 

the examination seem to deter students' effort to develop their English language 

proficiency. ( (is ) 
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~Y,bl'3 Teachers Devotion to work the Various Exercise Types in the New 

Textbook 

Item Statements Responses 

No A lot Sometimes Never Total 

f % f % f % f % 

6 The English 
language teachers 
while using the new 
textbook focus on 

6.1 Granunar 
Exercises 87 58 51 34 12 8 150 100 

6.2 Vocabulary 73 48.67 50 33.33 27 18 150 100 
Exercises 

6.3 Reading 93 62 34 22.67 23 15.33 150 100 
Exercises 

6.4 Writing 34 22.67 49 32.67 67 44.67 150 100 
Exercises 

6.5 Speaking 27 18 54 36 69 46 150 100 
Exercises 

6.6 Listening 19 12.67 33 22 98 65.33 150 100 
Exercises 

When students were asked about the extent of the emphasis their teachers actually put on the 

various exercise types while working on the new textbook, the foll owi ng results were 

observed. 

As shown in table 3, the majority (58%) of the students reported that their teachers had give 

much emphas is on grammar, while only 8% said that their teachers had never focused on 

grammar exercises in the new tex tbook. 

Concerning vocabulary , the majority (48 .67%) of the respondents indicated that thei r 

teachers had focused on these exerci ses a lot of times, whi le 18% sa id that their teachers 

had never focused on these exerci ses. (11.. GJ 
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As regards reading exercises, the majority (62%) of the students reported that their teachers 

had alloted much time for teaching these exercises, while 15.33% stated that they had never 

been taught reading exercises. 

Regarding writing exercises the majority (44.67%) of the students reported that their 

teachers had never paid any attention to teach these exercises, while 22.67% stated that they 

had been practising the writing exercises a 10V 
With regard to the speaking exercises, the majority (46%) of the pupils reported that they 

had never been encouraged to use the language, while only 18% indicated that they had 

been exposed to practise the speaking exercises a lot. The above table al so revels that the 

majority (65.33%) of the respondents had never been encouraged to work the li stening 

exercises, while only 12.67% indicated that they had been taught the listening exercises a 

lot. According to these results it seems that teachers put different emphasis on the aforesaid 

language exercise types while teaching the new textbook. 

To identify whether these differences in emphasis were merely chance variations to be 

expected, a Chi-square test was applied. Accordingly, the calcul ated (observed) value of 

X2 (13 5.05) was found to be greater than its tabulated value ( 1l.071) for 5 degrees of 

freedom at 5 percent level of significance (See Appendix A ). Therefore, there was a 

signifi cant difference between what the textbook expect teachers to emphasize and what 

they were actually doing in the classroom. The data gathered through the teachers' 

interviews also confirmed these views. Four of the interviewed teachers admitted that 

they had skipped some of the writing , speaki ng , li stening exercises in favour of those 

which were relevant to the ESLCE: grammar, vocabulary and reading exercises. 

Students' report on the teachers' unfair treatment of the di fferent exercise types in the 

new textbook against the suggestions given in the teacher's guide and the teachers' 

admiss ion that they had skipped some of the exercise types in favo ur of those which 

were relevant to the ESLCE tend to indicate an undesirable examination impact on the - -content of teaching. 

Besides, the solely multiple-choice format of the ESLC English language examination 

is likely to have a negative wash back effect on the method of classroom pra~tices. l:Z 1- ) 
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Table 4 : The Emphasis Teachers Actually Put on the Various Language Skills/Subskilis 

Ite Statements Responses 
m 

A lot Sometimes Never Total 
No 

f % f % f % f % 

7 The emphasis the 
English language 
teachers actually 
put on 101 67.33 38 25.33 11 7.33 150 100 

7.1 Grammar 

7.2 Vocabulary 59 39.33 68 45.33 23 15.33 150 100 

7.3 Reading 67 44.67 63 42 20 13.33 150 100 

7.4 Writing 12 8 50 33.33 88 58.67 150 100 

7.5 Speaking 21 14 38 25.33 91 60.67 150 100 

7.6 Listening 14 9.33 27 18 109 72.67 150 100 

As shown in Table 4, the majority (67.33%) of the respondents indicated that their teachers 

had emphasized grammar a lot, while teaching English, whereas only 7.33% said that they 

had never been taught granunar. The table also reveals that the majority (45.33%) of the 

students had been taught vocabulary sometimes. Only 15.33% of them had never been 

taught vocabu lary. As regards reading the majority (44.67%) of the respondents responded 

that the teachers had given a lot of attention to this skill, whereas 13.33% of the students 

stated 'never'. With regard to writing the majority (58.67%) of the respondents said that 

they had never been taught writing, while only 8% responded that they had been exposed to 

this skill most frequentl y. Concerning speaking, the majority (60.67%) of the students 

reported that they had never had any exposure to practise thi s ski ll , while 14% indicated that 

their were having a lot of opportun ity to speak the language. Regarding li stening, the 

majority (72.67%) of the respondents indicated that their teachers had never encouraged 

them to develop this skill. whereas only 9.33% responded that their teachers had trained 

them a lot. In general, the maj ority '(92.67%, 84.67% and 86.67%) responded in favour of 

granm1ar, vocabu lary and reading, respectively, and 58.67%, 60.67%, and 72.67% said 

negative responses to writing, speaking and listening, respective ly . Teachers, thus, appeared 

to be biased to wards the specific skill s tested in the ESLC English language examinat ion. 

To examine whether or not teachers' bias towards the specific skill s/subskill s wcre mere 

chance variations, a chi-sq uare test was app li ed. Accordingl y, the ca lcu lated val ue or x' (:;. 'iJ 
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(193.14) was found to be greater than its tabulated value (11.071) for 5 degrees of 

freedom at 5 percent level of significance (see Appendix B) which revealed that 

teachers were biased towards grammar, vocabulary and reading. Therefore, there was a 

significant difference between the syllabus expectation and the actual emphasis teachers had 

put on the various language skills! subskills while teaching the English language. Similar 

results were found from the teachers' interviews. The five interviewed teachers admitted 

to have devoted much of the class time working on the specific skills to be tested in the 

ESLC English language examination: grammar, vocabulary, and reading. The main 

reasons they gave for such practice were students' pressure to focus on topics known to be 

in the ESLC English language examination and their own conviction to prepare students for 

the ESLCE. 

The teachers' interviews further revealed that practising of the tested skills was made by 

employing various supplementary materials which were identical both in terms of 

content and method to those on the ESLC English language examination, thus making 

their teaching relevant to the ESLCE. 

Emphasizing this view, one of the interviewed teachers indicated that the materials that 

had been borrowed from the British Council to teach the speaking and listening 

skills were now used to teach the aforementioned specific skills in order to respond to 

students' pressure to focus on topics known to be in the ESLCE and to better prepare 

them for the ESLCE. 

The students' report about their teachers' unfair emphasis on the specific skills tested 

in the ESLCE and teachers' admission that it was to improve students' achievement in 

the ESLCE seem to suggest undesirable examination impact on the content of teaching . 

The teachers ' reports and classroom observat ions seem to suggest that the 

supplementary material the teachers employed to prepare their students for the ESLC 

English language examination stressed knowledge of grammar, which was likely to 

distort the communicative methodology the tex tbook encourages. The reason for this 

seemed to be the negative impact of the purely multiple-choice format of the ESLC 

English language examination. (:t '1) 
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Item No. 

8 

10 

]lcmNo. 

8 

10 

Table 5: Students ' Expectations of Their Teachers to Focus on the Various Language 

Skills/Subskills and the Empasis the Actually Put on these Skllls/Subskills while , 
Studying the English Language 

Grammar Vocabulary Read ing 

Rank order Rank order Rank order 

I 2 3 4 5 6 N I 2 3 4 5 6 NR I 2 3 4 5 

R 

68 35 21 8 9 7 2 32 50 4 12 9 5 2 I 34 45 26 17 

0 8 

79 29 22 9 7 3 2 22 65 3 16 8 5 2 2 34 44 22 12 

3 5 

Writing Speaking Listening 

Rank order Rank order Rank order 

I 2 3 4 5 6 N I 2 3 4 5 6 N I 2 3 4 5 6 

R R 

6 4 I3 29 53 43 2 8 20 16 59 24 21 2 I 7 I3 19 2 7 

0 9 0 

6 9 16 33 56 29 2 9 II 15 51 41 22 2 7 5 12 12 4 6 

6 7 

NR= No Response 

Note: Item No. 8, How intensely should your English language teacher teach the following 
language skills/subski lls? 

Item No. IO, Which of the following language ski lls/subskills do you emphasize 
while studying the English language? 

In order to compare what students like their teachers to focus on the various language 

skills/subskills and the actual emphasis they put on these skills wh ile learn ing and 

studying the English language , the resu lts of the students ' responses were treated 

together ( Table 5) 

As can been seen 111 Table 5, the results of the students' preferences of the language skill s 

Isubskills while learning, and the actual emphasis they put on while studying the English 

language ( Table 5) were found to be identical: grammar, vocabulary and reading. Thus, 

the teaching and learning of English seemed to be limited to these specifi c sk ill s. The 

information gathered from the teachers' interviews also supported this idea. 

6 , 
I 

8 -

I 

2 

Nil 

2 

2 

The students were further required to give their reasons for their I st and 2nd ranked 

choice as indicated in item number 9 and II (see Appendix E). Accordi ngly, the most 

common reasons the students gave for their preferences and emphasis were summed lip (3,,) 
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in the following points: 'grammar and vocabulary facilitate success on the ESLCE', 'to 

know a language is to know its rule and vocabulary', ' to better prepare for the classroom 

tests,' 'because I like to speak English emphasis has to be made on granunar and 

vocabulary' , 

It does not seem to be surprising that both teachers and students spent a great deal of time 

working on the tested skills since students' results on the ESLCE had direct and very 

important consequences on students' future life career and a repercussions on teachers' 

morale, 

More attention being paid to the aforementioned skills so as to match the contents of the 

teaching and studying with the examination which is not in accordance with what the 

textbooks required teachers and students to emphasize seemed to indicate undesirable 

examination impact on the content of teaching and studying 

Whi le responding to the question about the influence the so lely multiple-choice format 

of the ESLC English language examination exerts on their teaching , the interviewed 

teachers reported the following: 'we are restricted to teaching the language form rather 

than its function to prepare students for the exam', 'it is difficult to teach the activities in 

the new textbook since students came to the class without having the new textbook which 

forced us to use the earlier textbook or materials related to the content and method of the 

ESLCE', 'we know we are making our students one sided-they are poor, for example, in 

writing to the extent of unidentifying the head and tail of what they wrote, but they are fit 

for the ES LCE ' and 'we do not want to put our students at ri sk by teachi ng skill s that are 

not tested in the ESLCE', 

Regarding the influence the ESLC English language examination may have on students 

learn ing and stud ying, the most common reasons the students gave include: 'it di scourages 

deep understanding and thus my study teclmiques is adjusted for simple reca ll ', 'it makes 

most of the students to rely on others, ' 'it does not encourage practi sing speaking and 

writing', 'it does not have any influence', 

Thus, while the teachers' interviews indicated undesirable examination impact on the 

content and method of teaching, the students' responseS indi cated negative exam ination 

impact lor some and no examination impact for other students "'hosc respnnses, for 

exampl e, wcre: ' it does no t have any influence' , (31 ) 
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Regarding the starting time of examination preparation classes, the interviewed teachers 

invariably indicated that they had began preparing students for the ESLCE starting from 

as early as grade eleven, but this became more intensified as the examination date 

approached. One of the interviewed teachers claimed to have provided extra classes for 

the twelve graders every Saturday so as to better prepare them for the ESLCE. The 

common reason the other teachers provided for not conducting extra classes was the 

small volume of the new grade twelve textbook. 

Thus, preparation for the examination had taken large amount of teaching time. 

Comparing the length of the time of preparation and the type of activities teachers and 

students employed while preparing for the ESLCE, one can fairly assume a considerable 

negative examination impact on the students' actual language development as harmful. 

The interviewed teachers also indicated that classes were stopped and students were 

released a fortnight after the first semester break. Teachers' reactions for this were: 'to 

give students ample time to study on their own', 'we have finished what we had 

prepared' , and 'students pressure to halt classes'. 

Thus, stopping classes before the examination date to give students study time was 

strong indication of the examination impact. (,3 ~ ) 



Table 6: Study Techniques Students' Employed While Preparing for the ESLCE 

lte Study Techniques Rank order 

m 1 2 3 4 5 6 7 NR 
No. 

12.1 Referring to prevIOus ESLC 

English language examination 31 52 30 17 10 4 2 4 
papers 

12.2 Practising items similar in format 

to those in the ESLCE 36 38 38 17 10 5 3 , 
~ 

., 
12.3 Practising the language inside and 

outside the classroom 4 4 12 14 24 48 40 4 

12.4 Reading a lot of books written in 5 5 10 11 21 39 55 4 

English 

12.5 Enrolling III the ESLCE 

preparation courses outside regular 4 13 15 25 35 30 24 4 
class-hours 

12.6 Requesting the school for 

additional or extra ESLCE 13 5 19 36 24 24 25 4 
preparation classes 

12.7 Reading a lot of English grammar 60 31 24 17 6 4 5 " 0 

, 
books 

As shown in Table 6, the studen ts reported that the three most frequently used stud y 

techniques while preparing for the ESLCE were referring to a lot of grammar books, 

working on the previous ESLC English language examination papers , and working on 

items that were identical in terill s of content and method to those on the ESLC Engli sh 

language examination, respecti vel y. 

Similarly, the teachers we re asked about the types of activities they were using to 

prepare their students lor the fo rthcom ing ESLCE Accordinglv. the teachers l.3;') 
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mentioned the following procedures: 'preparing model questions', 'working on various types 

of past examination papers whose contents and methods were identical to those on the 

ESLC English language examination,' 'working on the structure part of the earlier 

textbook and various commercial publications which emphasized the ski lls that were tested 

on the ESLC English language examination 

It is then safe to say that grammar books, various types of past examination papers and 

items identical to those in the ESLCE seemed to be the main teaching and studying 

materials which were likely to deter students' active involvement in practising in the 

language in real communication. The fact that teachers and students were paying more 

attention to practise decontextualized grammar and vocabulary could suggest strong 

negative exanlination impact on the content and method of teaching and studying, which 

could have led to the abandonment of the textbook. (.3lJ-) 
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4.2 The Effect on the way Teachers Design Classroom Tests/Examinations 

Table 7 : Teachers' Emphas is on the Various Language Skillsl Subskills While Test ing 

the English Language 

Item Statements A lot Sometimes 

No f % f % 
14 The English language 

classroom tests include 
14. 1 Grammar 93 62 46 30.67 
14.2 Vocabulary 60 40 81 54 
14.3 Reading 37 24.67 57 38 
14.4 Wri ting 10 6.67 39 26 
14 .. 5 Speaking II 7.33 36 24 
14.6 Listening 6 4 21 14 

Never 

f % 

II 7 .. 33 
9 6 

56 37.33 
10 1 67.33 
103 68.67 
123 82 

Total 

r % 

ISO 100 
150 100 
ISO 100 
150 100 
150 100 
150 100 

In responses to item fourteen which required the students to report on the types of 

skills/subskills included in the classroom tests/examinations, as shown in Table 7, the 

maj ority (62%) reported that they had been tested grammar a lot of ti mes, whi le onl y 7.33% 

indicated that they had never been tested grammar. As regards vocabulary, the majori ty 

(54%) of the students indicated that their teachers had sometimes emphasized vocabulary 

while testing the Engli sh language, whereas only 6% of the students responded that their 

teachers had never emphasized this skill while preparing classroom tests/examinations. 

Concerni ng reading, the majority (3 8 %) of the students stated that this ski ll had someti mes 

appeared in the classroom tests/examinations, while 37.33% reported that reading skill had 

never been incl uded in classroom tests/examinations. The table also reveals that the 

maj ority (67.33%) of the students respondents had never been tested writ ing, while only 

6.67 % of the students had been tested writing a lot of times. With regard to speaking, the 

majority (68.67%) of the pupils said that their teachers had never inclined towards testing 

thi s sk ill. while only 7.33% of the students reported that their teachers incli ned a lot towards 

testing speak ing. Regarding li stening, the majority (82 %) of the students indicated that th is 

skill had ne'er been included in classroom tests/examination. Onh 4% of the stuclents 

respondents reponed that li stening skill had been included in c lassroom tests/examinations a 

lot o i"tilll cs. (3f) 
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In general, more than half (92.67% and 62.67%) of the students indicated that grammar, 

vocabulary, and reading, respectively, had been favored in classroom tests /examinations, 

and 67.33%, 68 .67% and 82% reported that writing, speaking and listening, respectively, 

had been disfavored in classroom tests/examination. Thus, its seems that in teachers puts 

unfair emphasis on the aforementioned skills while testing the English language. 

To examine whether or not these variations in the tested skills were merely chance 

variations to be expected, a Chi-square test was used. Accordingly, a significant difference 

was observed between what the textbook expects classroom tests/examinations to test and 

what they were actually testing ( See Appendix C ). The data gathered through the 

teachers' interviews supported this view. Four of the interviewed teachers reported that 

they had a number of years of experience preparing students for the ESLCE as a result of 

which they claimed that they have mastered the test routines; Consequently, they 

admitted that they have been inclined towards emphasizing the tested skills and items 

that frequently appeared in the ESLCE while designing classroom tests / examinations 

so as to fanliliari ze and prepare students for the ESLCE . One of the interviewed teachers, 

however, claimed to have also included writing in classroom tests which were provided 

at the end of every topic . But the mid-semester, the first- semester, and the mock 

examinations were typical of the ESLC English language examinations in terms of content, 

format, number and time required so as to familiarize the students with the ESLC 

English language examination and thus help in improving their performance on it. 

The students' report and the teachers' admission that they had emphasized the 

tested skills in the ESLCE in classroom tests /examinations in order to familiarize 

and prepare students for the ESLCE and the current examination papers of each sanlpled 

school ( see Appendix K, Land M ) seem to indicate impact of examination on the way 

teachers design classroom tests/ examinations , but difficult to be sure there was 

examination impact on the way class room tests were designed to one of the teachers 

who admitted that writing was included which was not tested in the ESLCE . 

Many of the teachers admitted that they had never tested writing, speaking and 

listening skills in the classroom since the target was to improve students' achievement in 

the ESLCE. Thus, the testing of writing, speaking, and li stening seemed to be dying out of 

classroom tests/ examinations. Thi s en tai ls enormOllS negative washback in the way 

tcachers assess students' progress and th us classroom tests were unlikely to reOect 

students' attaimnent of the goal of the t e~tbook. (Jb) 
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This washback on the design of classroom tests/examinations seemed to have 

crippled further students' initiatives to practise the language due to its emphasis in the 

form of the language rather than its function and thus students were likely to employ the 

same study techniques as for the ESLC English language examination" 

The emphases teachers actually put on the various language skills/subskills while 

teaching and testing the English language were found to be highly correlated, that is, r = 

.83 (see Appendix D ), but the skills the teachers emphasized while teaching and 

testing as has been indicated above, were against what the textbook writers hoped to 

encourage. Thus, the textbook writers, attempt to bring about change in the teaching and 

learning of the Engli sh language by only introducing new textbook series meant to be 

more student-oriented and communicative seemed to result in failure due to the 

tremendous examination impact. Dejenie (1990) says that the ESLC English language 

examination is directing both the teaching and testing methods in the secondary schools 

and at the threshold level as well. 

While responding to the question about the goal of the secondary school English 

language textbooks, , the English Language Cuniculum Designer, reported that the 

textbooks focus on the attainment of suffi cient mastery of the language to enab le the 

students to achieve general academic success as Engli sh is the medium of instruction in our 

high schools, the attainment of suffi cient mastery of the language to communicate 

effectively in the language in certain important professions such as banking, commerce, 

industry, tourism, the media and the like, and the attainment of sufficient mastery of the 

language to understand a variety of Engli sh usages that are listened to, spoken, wri tten and 

read for various purposes and for various occasions . 

Responding to the same question, the Senior Expert In Engli sh Language 

Examination Development pointed out that there was no any document li sti ng the 

goal of the ESLC Engli sh language cxaminat ion; however, it was so far des igned based 

on the specifications made in the secondary school English textbooks. He then stated 

that its goal was to evaluate students' attai nment of the 

textbooks. 

secondary school Engl ish 

Concerning the compat ibility of the goals of the textbook and the 'goal 'of the 

ESLC English language exami nation ,the expert at the ICDR stated that the multiple 

choice format of the ESLC English language examination rather than reinforcing the 

atta inment of the innovations made in the new textbook sen es was found to he' (Jr) 



distorting what should be taught and how. Due to this, she went on explaining, it would 

be difficult to talk about candidates' attainment of the goal of the new textbook series 

based on the results they obtained in the ESLCE. Admitting this remark, the expert at 

the NOEs reported that it was found imposs ible to alter the solely multiple-choice format 

due to practical reasons and the 

tradition. 

finn stand of 'bosses' to maintain the age-old 

Thus, the aims and activities of the new textbook senes and the ESLC English 

language examination seemed to be pulling each other in different directions. This 

conflict was likely to be the main cause for the teachers to work against the goals of 

the textbook which could , thus, exert a negative wash back effect on the content and 

method of teaching and testing of the English language. 

The expert at the lCDR further expressed that different workshops had been 

organized and given, though not satisfactorily, to help teachers familiarize themselves 

with the goals and the recommended teaching methodology of the new textbook series. 

However, the expert at the NOEs pointed out that they had no expectations in terms of 

content and method for teachers to follow while preparing 

English language examinations. 

their pupi ls for the ESLC 

The tex tbook writers seemed to be unaware of the potential impact examinations 

may have on cl assroom practices while spending a lot of money, time and energy to 

convince teachers to follow the recommended teaching methodology without attempt ing 

to persuade the ESLC English language examination developers to design 

examinations that could reinforce the use of the new textbook. Thus, there seem to be a 

similar need for communication between examination developers and curriculum designers 

to produce materials which wou ld help the teachers and their pupils to cope lVith the 

f ESLC Engli sh language exami nat ion .person and Wall ( 1992 :2 1) contend that it wo uld 

J ~ (be diffi cult to persuade teachers and pupil s to concentrate on coml11unication if the 

~eXam1l1ali O n only tested the knowledge of Engli sh fo rm. 

4_3 Material Analysis 

The contents of each of Ihc o ld secondary schoo l Engl ish tex tbooks " re div ided 

into two parts. Each part . fr0111 grade nine to eleven, consists of tcn unllS'lild fi ve 

review sec tions. 130lh paris of the grade twelve tex tbook, however consisls or IlVe nl ), 

review units and Il\'c read ing practi ces. Every uni t of the tcxth"(l~ dcals ",ilh (Jg) 
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comprehension, vocabulary and structure sections. The review sections all deal with only 

structure items and could thus be categorized under structure section. The reading 

practices sections with their comprehension questions are also put under the 

comprehension sections. 

Similarly, the contents of the sample ESLC English language examination papers 

are divided into comprehension, vocabulary, reference, grammar and usage, sentence 

combination, punctuation and sentence comprehension sections. However, for 

convenience, the sentence comprehension part was categorized under the grammar and 

usage section. The other sections were treated as major content areas. 

Thus, the content areas drawn up as major sections were comprehension, 

vocabulary, reference, grammar, sentence combination, and punctuation. 

The frequency of each of the content areas treated in the textbook and in the 

sample examination papers are summarized and presented in the fo llowing: 

Table 8: Number of Secondary School English Textbook Items Devoted to Each of the Content 

Areas 

Number of Items in Each Grade Level 

Items Tolal No Percent 
9 10 II 12 

I of items age 

Comprehension I 220 656 248 234 1358 12.37 

Vocabulary 535 70 1 511 330 2077 18.92 

Reference 0 0 0 0 0 0 

Grammar 2066 2529 1007 1520 7122 64.88 

Sentence Combinat ion 30 54 123 5 212 1.93 

Punctuation .!4 91 -- 77 209 1.90 

Total 2892 403 1 1889 2166 10978 100 

As shown in the above Table, grammar and vocabu lary were the IWO mOSI emphas ized 

content areas in Ihe secondary school English tex tbooks; however. items on reference 

were nOI retreated a1 al l. (Jq) 



Table 9 : Number of ESLC English Language Examination Items Devoted to Each Content Area 

Number of Items in the Sampled ESLC English 

Language Examination Papers 

Items 

1997 1998 1999 Total Average Percentage 

Comprehension 16 18 20 54 18 18 

Vocabulary 16 19 20 55 18 .33 18.33 

Reference 8 10 8 26 8.67 8.67 

Grammar 52 45 44 141 47 47 

Sentence combination 4 4 4 12 4 4 

Punctuation 4 4 4 12 4 4 

Similar to the textbooks, as can be seen fro m Table9, gr3n1lllar and vocabulary were 

the most emphasized content areas in the sampled ESLC English language examinat~on 

papers . 
( 

A comparison of the total number of items of each content areas employed in both the 

secondary school Engli sh tex tbooks and the sanlpled ESLC English language 

examination papers was made lIsing the Spearman's Rank Order Correlation Coeffi cient. 

Table 10 : Distribution of the Total Number of Items of Each Content Area in the 

Secondary School Engli sh Tex tbooks and in the Sample ESLC Engli sh Language 

Examination Papers 

Textbook Sample Exami nati on 

Items Papers 

Tota l Percenta Average Percentage 

Number ge 

Comprehensi on 1358 1237 18 18 

Vocabul ary 2077 18.92 18.33 18.33 

Reference 0 0 8.67 S o 7 

Grammar 7122 64.88 47 147 
- ~ (4PJ 
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Sentence combination 212 1.93 4 4 

Punctuation 209 1.90 4 4 

Table ll· Ranking the Six Major Content Areas 

Content Areas Ranking Based Ranking Based on 

on Textbooks Sample Examination 

papers 

Comprehension 3 3 

Vocabulary 2 2 

Reference 6 4 

Grmmnar 1 1 

Sentencecombination 4 5 

Punctuation 5 5 

Table 12 shows how the above six major content areas were ranked accord ing to their 

di stribution in the textbooks and in the smnple exmnination papers. 

The difference between the two rankings is then, 

d o o -2 o 
o o 4 o 

The nlilk correlati on coefficient IS therefore 

rs = 1-6Ed2 

N(N2 -1) 

1 -6(5) 
6 (36-1) 

1- 30 
- -

2 10 
1-0.14 

0.86 

JI 

-I o 
o 



Where rs =Spearman's rank-order correlation coefficient 

d2 =the squared difference in ranks for the pair of squares 

N= the number of pairs of scores 

The Spearman's rank correlation coefficient table value for samples of size N= 

6, at 5 percent level of significance ~ ,Since the observed correlation of 0,86 is 

greater than its tabulated value, it is then reasonable to state that the contents of the 

sampled ESLC English language examination papers seem to adequately reflect that of 

the contents of the secondary school English textbooks, 

Though it was found that the various items in the textbooks were presented in 

terms of various methods like fill in, match, multiple choice, listen and identify, discuss, 

write, join, punctuate, and the like, the ESLC English language examination uses solely 

of the multiple choice format. 

It is then fair to assume that though the examination papers seem to adequately 

represent the contents of the textbooks, they appear to fail to adequately mirror the methods 

used in the textbooks, Thus, teachers and students may lose trust in following the 

textbook and, therefore, may adhere to using past examination papers as a textbook 

whi le preparing for the ESLCE, a situation which is unlikely to promote students' 

English language proficiency, [ 'f 1) 
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CHAPTER FIVE: SUMMARY, CONCLUSION AND 

RECOMMENDATIONS 

This chapter treats the summary of the main objectives, methods and results of 

the study as well as the recommendations made. 

5.1 Summary 

In order to look into the washback effect of the ESLC English language 

examination, if at all it exists, a questionnaire, classroom observation, and interviews 

were put to use. Besides, to examine if the ESLC English language examination reflects 

the secondary school English language textbooks, the contents and methods of both the 

textbooks and the sample examination papers were compared and analyzed. 

Students' questionnaire were administered to one hundred and fifty grade 

twelve students of two government and one non-government high schools in Addis 

Ababa . This was so in order to cross-check teachers' claims and to encompass 

students' views and beliefs about the effects of test on the teaching and learning of 

Engli sh in the classroom. Five teachers, two from each of the government schools and 

one from the non-government school , were interviewed in order to find out both how they 

were teaching and how they preparing their pupils for the ES LC English language 

examination. To examine what was happening in the language classrooms and to cross­

check teachers' and students' claims, classroom observations were conducted twice on 

each o f the interviewed teachers' classes. In order to identi fy the compatibil ity of the 

new textbook series and the ESLC English language examinat ion, and also to 

examine the work ing relationship between the textbook writers and the examination 

developers, intervi ews were conducted with the two offic ial s concerned. 

The ES LC Engli sh language examination does have \I ash back effect on the 

content of teaching. The teachers concentrate on grammar, \'ocabu lary, and reading 

since they know that these ski ll s will be tes ted in the ESLCr:. Unlike the intention of 

the textbook writers, teachers devote little time to p rol11 o ti~g their students' writing, 

speaking, and li stening skill s. 

Teachers cover the new textbook carlicr b,' sk ipping certai n exercise types 

and devo te much of the class time working on past eX3minati nn p"pers, commerc ial 

publ ications that help teachers and students lor the I·SU ·I:::. and IIIC IiI-c. [L.f3) 



The English language examination has had a strong influence on the 

classroom tests! examinations that teachers prepare for their pupils . 

The ESLC English language examination was to have washback effect 

in the method of teaching Claims from teachers' that they had adjusted their teaching 

methodology counter to the advice given in the teachers guide, and the data from 

classroom observations revealed that teachers ways of presenting the past examinations 

papers and commercial publications indicated the ESLC English language examination's 

impact on the teaching methodology. 

While all the high schools were supposed to be working on the new textbook, 

the current ESLC English language examination was designed based on the new and 

the earlier textbooks. 

Students were associating their success on the examination with their teachers' 

11 " / work and teachers were vlewmg students ' performance on the examination as their 

'lstudents') own performance. 

There was no any document that li sts the goal of the examination , what the 

examination is intended to measure, the activi ties teachers and students were expected 

to emphasize while preparing for the examination or the washback the examination is 

expected to reinforce in the English language classrooms. 

There were no any working relationships between the English textbooks writers 

and the ESLC English language examination developers. 

The fact that many schools had stopped giving classes to grade twelve students so 

as to give students study time seems to indicate examination impact on grade twel vt;"7'~' 

classes. While the contents of the secondary school English language textbook s were 

adequately mirrored in the ESLC English language examination , the methods were not. 

Claims from the teachers that students exert pressure to focus on topics k.nown to 

be in the ESLCE , and al so the results of students' responses that they preferred their 

teachers to focus on vocabulary , grammar and reading, and the study teclmiques thev 

used seem to show the wash back effect of the ESLC English language examination on the 

content and method of their study. 

5.2 Conclusions 

The results of the students responses. and the information gathered from teache, s" 

interviews as well as from class room observations indicated that the I~S LC 

language examinat ion had a harmful wash back effect on the content and mctlh\d ,,[ 

teaching and also on the stud y techniques students carry out. Consequentl y, the teach ,n~ 



of grammar, vocabulary, and reading usmg a lot of examination papers and 

commercial publications were pervading the English language classrooms, while the 

teaching of writing, speaking, and listening which were sl.\pposed to be considered as 

having particular value after students' completion of secondar,y education were almost non 

existant. Besides, the methods presenting the emphasized skills were teachers-centered 

and seemed to be encouragmg students to concentrate on recalling of simple 

information and routine exercise . It seems then safe to state that teachers seemed to 

be paying more attention to helping students overcome the form of the language 

instead of helping them improve in their language proficiency. The reason for the 

teachers' emphases seemed to be the purely multiple choice format of the ESLC English 

language examination. 

The results of the study seem to show that there was a negative washback effect 

on the way teachers assess their students . Thus, the classroom tests I examinations 

were unlikely, as that of the ESLCE, to promote the attainment of the goal of the new 

textbook series. Their frequent use was rather likely to perpetuate the undesirable 

classroom practices. 

The teachers' perception of the mismatch between the new tex tbook and the 

examination appeared to be making the teachers to depend on past examination papers 

and commercial publications which were inaccessible to the students. Thus , most of the 

class time was spent on teachers writing and students copying and little ti me for discussing 

them which was likely to exacerbate the inadequacy of the teachin g / learning activities to 

enhance students' Engl ish language proficiency. 

The ESLC English language examination developer did not have any document 

li sting the goal of the examination and activities teachers and students should employ 

while preparing for the examination. That is, the examination was not des igned to 

rein force the new textbook series in terms of both the content and the recommended 

methodology . That is . there seemed to be incongruence in the aims and activities of 

the textbooks and thc examination. The most probable reason for this rncongruence 

seemed to be the laek of communication between the textbook I\Titers, examination 

developers, and teachers. 

The textbook writers have spent a lot of money. time nllli energy to persuade 

te"chers to teach in accordance w ith the suggestion s given in the' teachers' guide,. 

Ilowc \'cr . it was found that teachers were teaching againsl the ach 'ice given in the {I..j6J 



teachers' guide due to their perception of the mismatch between the textbook and the 

examination. For this anomaly to have happened, either the textbook writers seemed to 

be neglecting the powerful impact of examination or the ESLC English language 

exanlination developers appeared to be unaware of the quality that examinations can 

dictate what is happening in the language classroom more than any other teaching 

devices . Thus, the ESLC English language examination which is important for students' 

future career carmot be sidestepped if one is to bring about positive change in the teaching 

and learning of the English language. 

5.3 Recommendations 

Based on the findings, the following recommendations are made 

I. A close liaison should be made between the English textbook writers and the ESLC 

English language examination developers in order to facilitate the attainment of the aims 

and activities of both the examination and the textbook and also to enable teachers and 

students to successfully perform on the examination. 

2. For desirable classroom practice to take place and for appropriate examination 

preparations to occur , the NOEs must have documents that li st the goal of the ESLC 

English language examination, the positive washback that the examination is intended to 

encourage, and an explicit guide to teachers on how to prepare pupils for the ESLC 

English language examination 

3. Teachers, through in-service and pre-service teachers' training programs and in different 

workshops, must be given exp li cit instruction about what washback is, how it works and 

its consequences so that teachers 1V0uid be aware of the advantages and di sadvantages of 

employing various test formats in classroom tests/ exanlinations. 

4. The ESLC Engli sh language exami nation developers and the tex tbook write r, should 

work together to supplement the age-old multiple-choice format of the [ SLC English 

language examination with various test batteries that may encourage the tcaching and 

learning of the important skill s. 

5. The Engli sh Divi sion al the NO Es and ICDR should call upon the help " I' ,"di" idltals 

with quali Ilcat ions anci considerable practical experience in language le'l lll g ill .. • rde r 

to avoid un -i ntended Cllnsequcnces. (<f{,) 
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APPENDICES 

Appendix A 

The Results of Chi-square Test on the Emphasis of Teachers Put on the Various Exercise 

Types in the Official Textbook 

To identify the different frequencies of teachers' emphasis on the various exercise types 

(Table 3) treated in the new textbook were merely chance variations, Chi-square 

goodness of fit test was applied. The Chi square test was chosen because the emphasis 

under test requires a comparison of the observed and the expected frequencies in the 

discrete categories. The six exercise types comprise the categories. 

Degree of freedom= K-I 

= 6-1 

where k= no. of categories 

Teachers' actual 
emphasis 

Grammar 

Exercise 

138 

150 

Vocabular 

y Exercise 

123 

150 

Exercise types 

Reading Writing Speakin 

Exercise Exercise g 

Exercise 

127 83 81 

150 150 150 

Keys: indicated the observed frequenc ies of teachers emphasis in each cell 

indicated the expected frequencies of teachers emphasis in each cell 

X2 can be computed using the formula 

k 
X2 = I (Oi _ Ei ) 2 

i= ! E; 

Where 0 the observed number of cases in the ith category 

Thus , 

E = the ex pected Ilumber of cases in the ith category 

K= the num ber of calego ries 

sO 

Listening 

Exercise 

52 

150 



I 
X2 = L 

i= i 
(Oi - Ei) 2 
Ei 

= (138-150/ + (123-150) 2 + (127-150)2+(83-150)2+(81-150)2+(52-150)2 
150 150 150 150 150 150 

X2 = 135.05 

That is, the calculated value ofX2 is 135.05 . The table value ofX2 for 5 degree of 

freedom at 5 percent level of signific.ance is 11.071 Thus, since the calculated value of 

X2 is greater than its table v,!lue, the different frequencies of teachers' emphasis on the 

various exercise types was' not due to a chance variation. That is, there was a significant 

difference between the actual emphasis teachers put on and the emphasis teachers were 

expected to put on (SI ) 
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Appendix B 

The Results of Chi-square Test on the Actual Emphasis Teachers Put on the Language 

skills/subskills. 

To identify the difference on emphasis teacher actually put on the various language 

skills/sub skills (Table 4) were merely chance variations, Chi square test was applied. 

The frequency of students responses in the actual emphasis teachers put on the language 

skills/ subskills versus the expected emphasis teachers to put on 

Language Skills /Subski ll s 

\ 

Granmlar Vocabulary Reading Writing Speaking Listening 
Teachers' actual emphasis 139 127 130 62 59 Ex pected emphasis 

ISO I SO 150 150 150 

Key : indicated the observed frequencies of teachers' emphasis 

indicated the expected frequencies of teachers' emphases in each cell 

Thus, 

X2 = L: 
j=\ 

(Oi - Ei) 2 

Ei 

49 
150 

= (139-150)2 + (127-150) 2 + 030-150) 2+ (62-150) 2+ (59- 150) 2+ (49-150) 2 
150 ISO 150 ISO ISO 150 

The table value of X2 for 5 degree of freedom at 5 percent leve l or s}gnifi cance is 

11.071. Thus. since the calculated value ofX2 is greate r than its tabl e \alue the different 

emphas is teachers actuall y put on were not a mere chance variations. There were a 

sign i ficance difference between what teachers were expected to emphasize and the actual 

cmphas is they put on. I[~) 
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Appendix C 

The Results ofChi:- Square test on the Distribution of the Language Skills/ Subskills in 

the Classroom Tests / Examinations. 

To test distribution of the sk ills/subskills in classroom test/examination (Table7) were 

merely chance variations, chi-square test was applied. 

Language Skills /Sub skills 

Grammar Vocabulary Reading Writing Speakin Listening 

g 
Actual distribution in 139 141 94 49 47 27 classroom tests examinations 

Expected distribution ISO ISO 150 ISO ISO ISO 

Keys: indicated the observed frequencies of the distribution of the skills /sub skills in each 

cell indicated the expected frequencies of the distribution of the distribution of the skills 

/sub ski ll s in each cell 

Then , 

6 
X2 = L ill; _ Ei) 2 

j= \ E; 

= ( 139-150i + (141-150) 2 + (94-150) 2 +(49- 150) 2+ (27-150)2+(27- 15) 2 
ISO 150 I SO ISO 150 150 

Therefore , since the calculated value of X2 (261 .86) is greater that its table val ue 

(11.07 1), there is a significance differen t in the freque ncies of distribution of the ski ll s/ 

sub skills in classroom tests/ examinat ions. That is. teachers seemed to be biased while 

testing these skills/subskill s C:;3) 
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Appendix D 

The Results of the Spearman's Rank Correlation Coefficient on the Emphasis Teachers 

Put on the various language Skills/sub Skills while teaching. 

To identify the extent of the relationship between the emphasis made on the various 

language skills / subski lls whi le teaching (Table 4) and testing (Table 7) the English 

language in the classroom, the Spearman rank correlation coefficient was applied. 

Language Teaching 

Skills/sub f Rank 

skills 

Grammar 139 1 

Vocabulary 127 3 

Reading 130 2 

Writing 62 4 

Speaking 59 5 

Listen ing 41 6 

The difference bet ween the two rankings is 

d -1 2 -I o 
4 o 

the rank co rrelation coefficient is 
rs = I - :[6 d2 

N( N2-1 ) 

~(Q) 
6 (3 6- 1) 
= 1- 0. 17 
= 0.83 

o 
o 

Testing 

f Rank 

139 

14 1 

94 

49 

47 

27 

o 
o 

Where. v s = S.pearmQJ1"s rank correlation coeffic ient 

2 

1 

3 

4 

5 

6 

D = the squared difference in ranks for the pair of squares 
N = the number of pai rs of squares 

To check thi s c<lITe'la tion further at 5 percent level ofsignilicance 1'0 1' samp le size 0[6, 

tab ulated table ,·alue was fOlmd to be .829 . Thus, since the calculated Spearman's rank 

correlati on is grc;lle r than its table va lue, the emphas is teacher put Oil what? Vari ous 

language skil ls/suhskil ls whil e teaching and testing arc co rrelated f~l.() 
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Appendix E 

, Students' Questionnaire 

Dear Student, 

The main purpose of this questionnaire is to gather information on the possible problems 
students' face while learning the English language. Thus, the outcome of the questionnaire 
depends upon your genuine response to each item. Therefore, you are kindly requested to give 
your frank opinion. 

Thank you for your cooperation 

Instruction: 

I . You do not need to write your name 
2. For the multiple-choice questions, please answer by putting a " " " mark in the 

appropriate box. 
3. For the short answer questions please give your opinions in the spaces provided. 

Part I. General Information 

I. Your A. Age: ______ _ 
B. Sex: (please write "M" or "F") 

2. Name of your schoo l: __________________ _ 
3. Total number of peri ods per week allotted for 

Engl ish language : ____________________ _ 
4. Total number of students in your section: __________ _ 

Part II. Concerning the Teaching and Learning of the English /.o..nquap ... 

I. How often do you think the items in the ESLC English Language examination match the 
materials covered in the classroom? 
A. A lot 0 B. Sometimes 0 C. Never 0 

2. How often clo yo u think that the English language teaching/learning activities in the 
classroom are relevant to the forthcoming ESLC Engli sh language examination? 
A. A lot [1 B. Someti mes 0 C. Never 0 

3. How often c10es you r Engl ish language teacher use previous ESLC Engli sh language 
exanlinat ion papers and items that are similar in format to those in the ESLC English 
language e\C1mi nation as a teaching device? 
A. A lot ; B. Sometimes 0 C. Never [l 

4. How oft en do you think the rel ative contribution of the Engli 'h I::nguage course in the 
classroom to each of the following? (SS) 



4.1 . To cope with the ESLC English language Examination 
A. A lot 0 B. Sometimes 0 C. Never 0 

4.2. To develop the English language proficiency? 
A. A lot 0 B. Sometimes 0 C. Never 0 

5. How often do you associate your success on the ESLC English Language examination 
with your English teacher's hard work? 
A. A lot 0 B. Sometimes 0 C. Never 0 

6. How often does your Engli sh language teacher focus on the following exercise types in 
the new textbook in order to prepare you fo r the ESLC English language examination? 

6.1. Grammar exercises? A. a lot 0 B. sometimes 0 C. never 0 
6.2 . Vocabulary exercises? A. a 10t O B. sometimes 0 C. never 0 
6.3 . Reading exercises? A. a lot 0 B. sometimes 0 C. never 0 
6.4. Writing exercises? A. a lot 0 B. sometimes 0 C. never 0 
6.5. Speaking exercises? A. a lot 0 B. sometimes 0 C. never 0 
6.6. Listening exercises? A. a lot 0 B. sometimes 0 C. never 0 

7. How often does your Engli sh Language teacher focus on the following language 
skills/subski lls while teaching Engl ish language? 
6. 1. Grammar? A. a lot 0 B. sometimes 0 
6.2. Vocabulary? A. a lot 0 B. sometimes 0 
6.3 . Read ing? A. a lot 0 B. sometimes 0 
6.4. Writing? A. a lot 0 B. sometimes 0 
6.5. Speaking? A. a lot 0 B. sometimes 0 
6.6. Listening? A. a lot 0 B. sometimes 0 

C. never 0 
C. never 0 
C. never 0 
C. never 0 
C. never 0 
C. never 0 

8. How intensely should your Engli sh Language teacher t& h the fo llowing language 
elements and skill s') 
(Please rank them in the order of importance. For example" I " for the most important, "2" 
fo r the next most important, and so on) 
8. 1. Grammar 
8.2 . Vocabul ary _____ _ 
8.3. Reading ______ _ 
8.4. Writing ______ _ 
8.5. Speaking ____ __ _ 
8.6 Listening ______ _ 

9. Write the main reasons 1'01' yo ur I st and 2nd (rank) choice 

10 Which of the foillming do you emphasize wh ile studying the tOngli sh language? (put in 
the olcier oi'cmph'bis. For example "I" for the most emphas izeci. ":!" I"or the nCXlll10st 
empha,ized. and 't' ,>11) (5(,) 



10.1. Grammar ______ _ 
10.2. Vocabulary ___ ---.C _ _ 

10.3. Reading ______ _ 
10.4. Writing ______ _ 
10.5. Speaking ____ _ _ 
10.6 Listening ______ _ 

II. Write the main reasons for your 1st and 2nd (rank) choice. 

12. How often do you use any of the following as study techniques while preparing for the 
ESLC English language examination? (Please rank them in the order of how frequently 
you use them. For example, "1" for which you most frequently use, "2" for the next most 
frequent, and so on). 
_____ 12.1 Referring to pervious ESLC English language examination papers 

_____ 12.2 Practising items similar in format to those on the ESLC English 
language examination 

_____ 12.3 Practising the language inside and outside the classroom 
_____ 12.4 Reading a lot of books written in English 
_____ 12.5 Enrolling in ESLCE preparation courses outside regular class-hours 
_____ 12.6 Request ing the school for additional or extra ESLCE preparation 

classes. 
_____ 12.7 Reading a lot of Engli sh grammar books 

13. Write if you have any other study teclmiques: 

14. How often does your English language teacher include the following language 
skills/subskills in the class room tests7u&>,,,,, '-nClfi c' ''s ? 

14.1. Grammar? A. alol u B. sometimes 0 C. never 0 / 
14.2. Vocabulary? A. a lot ~ B. sometimes 0 C. never 0 
14.3. Reading? A. a lut B. sometimes 0 C. never 0 
14.4. Writing? A. a lot B. sometimes 0 C. never 0 

14.5. Speaking? A. a lot 0 B sometimes 0 C. never 0 
14.6. Listening? A. a lot 0 B. sometimes 0 C. never 0 

15. Please d iscuss the poss ible inlluence oflhe solely multiple choice fo rmat of the ESLC 
English language examination un yo ur study in learn ing the language (write only the main 

points) C 5 1) 
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Appendix G 

Interview with Grade Twelve English Language Teachers 

Part I : General Information 

I. Name of the school: _______ _ 
2. Location(zone): _________ _ 
3. Interviewee's Sex:-:-::----:: _____ _ 
4. Current Educational Level: _____ _ 

4.I.Major:::-________ _ 
4.2. Minor:_-:-;-_______ _ 

5. Experience in teaching: years. 
6. Have you ever received any training related to ELT? 

7. If so, on what and when? 

Part II: Concerning the Possible Washback Effect of the ELSC English Language 
Examination on the Teaching of the English Language in the Secondary 
School Classrooms. 

I . Which textbook are you currently using: the old or the new? 

2 

1.1 If your answer is "the new textbook". Who advised you to use it? 
1.2 If both, why? 
Please di scuss whether or not and holl' stri ctly you fo llow the suggestion given in the 
teacher's guide whi le using the new textbook. 
Do you have any problem in using the new textbook in the classroom. 

4 How committed are you to fin ish the new textbook? 

5 
Please discuss the reason and the extent of your commitment. 
Are there any exercise types in the new textbook you consistently and deliberately 
emphasize or miss out? 
If "yes" which ones (and why?) 

6 Are there any language skills/subskill s you consistently and deliberately emphasize or 

7 

8 

miss out? 
If "yes", which ones (and why)? 
How do you view the changes made in the secondary school English Textbooks and its 
impact on the forthcoming ESLC English language exan1ination? 
Do you give extra classes aft er normal class hours? 
If so, state the reason. 

9 When do you start preparing students for the ESLC English language examination? 
10 Please di scuss how you prepare your students for the ESLC English language 

examination. 
II Do you fee l any pressure frolll students to focus on topics known to be in the ESLC 

Engl ish language examination? (If so. please di scuss the topics). 
12 How much do you feel abollt the fact that the ESLC English language examination 

consists of mUltipl e choice it ems only innuences the content and method of you r 
teaching? ( (, I ) 



13 Please di scuss your view about the ESLC English language examination in terms of its 
content, method and its rdation with the new textbook and how it does or does/not affect 

..: your teaching? 
14 How far do your classroom tests resemble the ESLC English language examination in 

terms of content, method, and the like? 
15 Have you ever employed any supplementary materials while teaching and testing English? 

If "yes", please state their types and the reason (s). 
16 Do you stop giving cbsses to your students before the ESLCE? If so, state the reason and 

the time. 
17 How much do you relate your students' success to your work? 
18 Please rank the following language skills/subskills according to the emphasis you give 

while teaching English? (For example, "I" for the most emphasized, "2" for the next most 
emphasized, and so on) 

• Grammar 
• Vocabulary 
• Reading 
• Writing 
• Speaking 
• Listening 

18.1 State the reasons for you r I st and 2nd (ranked) choices. 
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Appendix H 

Interview with the Secondary School English Curriculum Designer 

Part I. General Information 

I. Name: _________ ____________ _ _ 
2. Interviewee's Sex: 

~~-----~~---------------------
3. Name of the organization you work for: 

4. Current Position: 
5. Current Education-a-:-I-:L-e-v-e-:-I:------ ----- ------

5.1. Major: ___________________________________ _ 
5.2. Minor: ___________________ _ 

6. Experience in the Current Position: ___________ year(s). 

Total Experience : _ ____________ year 

Part II. Concerning the Secondary School English Language Textbooks 

I. Would you give me the official stand of the goal of these textbooks? 

2. I-low much do you think that the goal of the secondary school English textbooks IS 

compatible with the goal of the ESLC English language examination? 

3. How far you believe that the ESLC English language examination measures what the 
syllabus expect students to attain? 

4. Which textbooks, do you think, the secondary school s in Addis Ababa are currently using: 
the new or the old? 

5. How much do you know whether the ESLC Engli sh language examination developers use 
the new or the old textbooks to design the current examination? 

6. What is your organization working relationships, if there is (are) any, with the ESLC 
English language exam ination deve lopers? 

fID How do you view the influence the content and the solely multiple choice format of the 
V ESLC English language examination exert on the secondary school English language 

classrooms in terms of the attai nment of the objecti ve of the syllabus you set for this (/,3) 
level? 
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Appendix I 

Interview with the Senior Expert in English Language Examination Development 

Part I: General Information 

l. Name: ________ _ 
2. Interviewee's sex -:---:-___ _ 
3. Name of the organization you work for: _______ _ 
4. Your current position: ----,-,-----, ___________ _ 
5. Your current Educational level: ___________ _ 

5. 1. Major: __________ _ 
5.2. Minor: __________ _ 

6. Service: At your present position: _--:-_____ years. 
Total number of years of service: ______ _ 

Part II: Concerning the Role of the ESLC English Language Examination on what 
Happens in the English Language Classroom. 

l. Would you give me the offic ial stand of the goal of the ESLC English language 
examination? 

2. How do you view whether or not the goa l of the ESLC English language exanlination is 
compatible with the goal of the secondary school English language syllabus? 

3. Is the forthcoming ESLC English language examination prepared based on the new or the 
old secondary schoo l English language textbooks? 

4. Do you make any changes in the fo rthcoming ESLC English language examination 
because of the changes made in the secondary school English language textbooks? 

5. Please discuss the kind orlVorking relationship you have, if there is any, with the 
secondary school Engl ish language classroom while preparing fo r the ESLC English 
language examination? 

6. What do you expect the secondary school teache~and students to do about the content and 
method of Engli sh language class room while preparing for the ESLC English language 
exanl ination? 

7. How much do you beli eve that the ESLC Engli sh language examination measures what 
the syllabus expect stucient s to attain? (64-) 
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8. Do you provide teachers any gu idance on how to prepare students for the ESLC English 
language examination? 

9. Are there particular areas in the textbooks the ESLC English language examination would 
sample each year or is it your plan to cover the whole areas in the secondary school 
English language textbooks in one year's ESLC English language examination? 

10. How do you view the influence the ESLC English language examination exert on the 
content and method teachers are using in the language classrooms? (/, f) 

I 
I 
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Appendix J. 

Checklist for Classroom Observation 

No Classl"Oom Activities A lot Sometimes Never 
I The teacher uses past examination papers as 

a reference 
2 The teacher uses old and/or new textbooks 
3 The teacher puts emphasis on grammar 
4 The teacher puts emphasis on language skills 
5 The teacher encourages pair work 
6 Time spent on doing exercises 
7 References are made to ESLC English 

language examination 
8 Students were made to practise the language 
9 The teacher questions and corrects 
10 The teacher uses either-or/choice questions 
11 The teacher uses prompts (describe/tell) 

questions 
12 Students direct the teacher to focus on 

grammar 
13 Students ask questions similar in content and 

format to the ESLC English language 
examination 

14 The teacher uses content from the textbook 
15 The methods the teacher uses match with the 

suggested techniques in the teacher's guide 
16 The lessons presented are contextualized 
17 The teacher reviews/evaluates the lesson 
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QUESTION_ CHOOSE THE CDR.REt1r ANSWER AND BLACKEN THE l"ETTEE 

OF YOUR CHOICE ON THE ANSWER SHEET PROVIDED. 
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PART I ,' ., 

_. , --GRAMMAR AND USAGE 

DIRECTIONS: (Items 121-130) The seritences that follow are incomplete. 
Decide which of the choices is the BEST way of completing the given sentence or 

. sentences. 

121. When your sister __ ~, she will be very tired. 

A. is arriving C. will arrive 
B. arrIves D. arrived 

122. Our friends ___ for Awassa before we arrived at thE bus station. 

A. had been leaving C. had already left 
B. have been leaving D. were ld 

123. The passengers ___ an hour ago. 

A. should leave C. ought to have left 
B. ought to leave D. must leave 

124. His father made him ___ the car yesterday. 

A. washed C. to wash 
B. washing D. wash 

125. If his mother --'-__ a doctor, the child _ _ _ 

A. had not called/would have died 
B. did not call/should have died 
C. calls/would have died 
D. were to call/wouldn't have died 

" 
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126. I wish he ___ louder; I ___ what he is saying. 

A. is speaking/couldn't hear 
B. will speak/cannot hear 
C. would speak/cannot hear 
D. speaks/can hear 

127. The men should leave at once; ___ , they will be late. 

A. nonetheless C. although 

B. moreover D. otherwise 

128. She cannot understand him ___ his family like that. 

A. deserts C. deserting 

B. to desert D. deserted 

129 .. Definitely, Fatuma ___ to Harar tomorrow morning. 

A. will go C. goes 

B. is going D. shall go 

2 

130 . . Lastnight, while we ___ a walk around M.askal Square, we __ _ 

a car accident. 

A. were taking/saw 
B . . ~took/saw 

C. had taken/saw 
D. tooklhad seen 



= 
~ --.. _'--" "-- ;..;... -" -

-3-

".' i 
DIRECTIONS: (Items 131-134) Choose the word or phrase that BEST completes 
each blank space in ea~h dialogue. " 

131. Zewdi: The lesson is clear. 
Aster: . I have found it difficult to follow, ? 

A. isn't it C. is it 
B. have you D. haven't you 

l32. Gizachew: I thought you did not like Sisay. 
Yohannes: Yes, I but now I don't. 

A. used to C. need not 
B. dare D. ought to 

133. Gemechu: You are not a student, are you ? 
Debella: 

A. Yes, you are. 
B. No, I arnn ' t. 

134. Teacher: Did we discuss this chapter? 
Student: No. 
Teacher: Why? 
Student: 

A. We didn't need to discuss it. 
B. We needn't have discussed it. 
C. There was a need for us to discuss it. 
D. We need to discuss it. 

'10 

C. No, I am. 
D. Yes, I am. 
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DIRECTIONS: (Items 135-138) In the following expressions articles are missing. 
Choose the BEST combinations that can fit in the blank spaces in each expression. 

135. . proposed site for the new bui lding has to be certified as safe and 
quiet by expert from Municipality of Addis Ababa. 

A. The/anlthe C. The/the/a 
B. Althe/a D. The/an/a 

136. They h~ve offer from ...,...--~.,- Dashen Bank to help them build 
___ new hospital. 

A. the/althe C. alan/the 
B. anlthe/a D. the/the/a 

137. Miss Helen, who is European, teaches English in university 
in Addis Ababa. She finds it difficult to understand why her maid always 
carries umbrella. 

A . alaJthe C. an/an/an 
B. alalan D. the/anla 

138. Ato Bu1cha and Ato Dinka want _~_ good location for ___ new 
office building which will be tallest in Addis Ababa. 

. A. the/the/a 
B. tli~althe 

.' ; . 

'-'1 I 

C. alaithe 
D. althe/a 
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D.IRECTIONS: (Items 139-160) Select the appropriate completion for each blank 
space, 

139. You must answer quickly ___ lose your tum. 

A. either : C. although 
B. however D. or 

140. the speeches ___ the music was very exciting. 

A. Not onlylbut C. Neither/nor 
B. Either/or D. Both/and 

141. Derartu is not old _ _ _ Chaltu is. 

A. too/than C. so/as 
B. too/as D. as/than 

142. This is a difficult test. In fact, it is ___ last year 's test. 

A. more difficult than 
B. much more difficult 
C. the most difficult than 
D. difficult than 

143. There are not ___ candles left; I must buy __ _ 

A. many/little C. many/any 
B. some/any D. any/some 

. 144. Mrs. Brown is the lady _ __ . this was addressed to. 

~. who 
B. whom 

C. whose 
D. which 
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Alemu is the boy ___ ball was thrown out of the school compound. 

A. whose C. which 
B. whom D. who 

The ladder on ___ I was standing began to slip. 

A. which C. who 
B. that D. whom 

The girl mother died last week is my friend. 

A. whom C. who 
B. which D. whose 

148. The baby is crying bitterly. ___ must be very hungry. 

A. It C. He 
B. She D. You 

149. It was who wrote you the letter. 

A. her C. her 's 
B. hers D. she 

150. We telephoned Omot and last night. 

A. him C. his 
B. he D. " himself 

151. They could not blame anyone except for the delay. 

A. themselfs C. themselves 
B. theirselfs D. theirselves 

2 
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152. Few can have ___ own way all the time. 

A. theirs C. them 

B. his D. their 

153. The management ___ their differences peacefully. 

A. have agreed to resolve 

B. has agreed resolving 

C. have agreed resolving 

D. has agreed to resolve 

154. Dr. Rod Hicks came to Addis Ababa from Asmara last Saturday. 

the following day he visited several fri ends. 

A. In C. By 

B. From D. On 

155. He met his wife for the first time when he was school. ---

A. at C. In 

B. before D. from 

156. Chaltu is always willing to help her mother ___ the housework. 

A. for C. In 

B. with D. from 

157. The boy was punished ___ breal9ng the window. 

.-A. in 

B. by 

C. for 
D. by 

·2·· . 
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158. 'the Irilin cut the tree a saw. 

A. by C. with 

B. for D. on 

159. The river is wild dangerous. 

A. and C. although 

B. but D. however 

160. Hagosa talked quietly firmly. 

A. or C. but 

B. and D. although 

PART II 

READING COMPREHENSION 

Read the following passages. Then answer the questions that follow according to 

the given passages. Note that each passage is followed by comprehension, 

reference and vocabulary questions. 

PASSAGE I 

PIDLIPPlNES 

. . .. . A tI:opic~Larchip.C?!~o of ov~r 7,000 isiands, the Philippines is gradually re­

establishing its own national identitY as its Colonial rulerSfade intO- toe pages' of 

history. The presence or the US military Ceased in 1992 with the closure ofSubic 

naval base, endingaimost a centiuYof direct involvement in the political and 

social life of the Philippiiles~ .. 

, ~ . -.~ 
. , . -
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Spain ruled the Philippines from the mid-nineteenth century until defeated 

ill a bloody rebellion in 1898. However, the Philippines quickly fell prey to 

another colonizing power - the United States. Full independence was achieved in 

1946 (after Japanese control during World War Two) but the US still regarded the 

South-East Asian nation as its "little brown brother" and influenced it heavily. 

Moving away from a culture of dependence on a colonial power and 

struggling through the teething period of an infant democracy restored after two 

decades of authoritarian rule under Ferdinand Marcos, the Philippines is, not 

surprisingly, suffering from a stagnant economy, high inflation and an almost zero 

growth rate. 

Regular and devastating natural disasters such as volcanoes, tidal waves and 

earthquakes have contributed to the slow development of the Philippines, ~ 

lies on the so-called "ring of fire" and has 21 active volcanoes . Environmental:, 

degradation including soil erosion and deforestation contributes to the severity of 

national disasters. 

The fast growing population makes demands on the country 's economy and 

environment but with i1s predominantly Catholic slant, the Philippines remains 

reluctant to promote contraception. 

To boost its wealth the Philippines is trying to develop its tourism industry. 

Its tropical beaches and linguistic and cultural accessibility to Westerners make it 

an increasingly popular destination. Another major foreign exchange earner is 

remittances from migrant female labour - estimated at 175,000 in 1988 with some 

81,000 working as domestics. ~ are sending home between $60 - $100 million 

in foreign exchange each year, outstripping the income from either sugar or 

minerals. 

slightly adapted from 

New Internationalist June 1993 

11;; 
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DIRECTIONS: (Items 161-180) Answer the comprehension, reference and 

vocabulary questions based on the above passage. 

161. Today Philippines earns 

A. more money from remittances than from tourism. 

B. more money from remittances than from minerals. 

C. more money from remittances than from sugar and minerals added 

together. 
D. more money from sugar and minerals than from remittances. 

162. One of the following lists includes a factor that is J1Q! mentioned as 

seriously affecting Philippines. 

A. deforestation, soil erosion, corruption, volcanoes 

B. colonialism, volcanoes, tidal waves, erosion 

C. soil erosion, earthquakes, tidal waves, natural disasters 

D. natural disasters, volcanoes, tidal waves, democracy 

163. One source that has helped Philippines to boost its revenue is 

A. tourism C. industry 

B. foreign exchange D. beaches 

164. One of the following is llill mentioned as a problem in Philippines today. 

A, high inflation. C. almost no growth. 

B. stagnant economy. D. fair distribution of wealth. 

165. Philippines was colonized at different times .by 

A. three countries. C. two countries. 

B. four countries. D. one country. 

} 
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166. One of the following.b.es1 describes Philippines. 

A. It is a tropical archipelago. 

B. It is still a colonized country. 

C. It is a US military naval base. 

f' . It consists of 7,000 islands. 

167. . P .lippines is rebuilding its national identity 

A. because it is still colonized. 

B. now that it has regained its independence. 

C. so that its colonizers playa historical role. 

D. as the US military continued its presence. 

168. When the Subic naval base closed, 

A. US direct involvement in Philippines hardly stopped. 

B. Philippinps sta l1ed rebuilding its national identi ty . 

C. the social and political li fe of Philippines remained unaffected. 

D. US military played a significant role. 

Reference questions 

169. " ... its" (paragraph 5 line 22 ) refers to 

A. catholic C. population 

B. Philippines D. economy and environment 

170. "They" (paragraph 6 line 28 ) refers to 

A. sugar and minerals C. female labourers 

B. foreign exchange earner D . tourism 
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171. " ... it" (paragraph 2 line i 0) refers to 

A. Spain C. US 
B. Japan D. Philippines 

172. " ... which" (paragraph 4 line 17) refers to 

A. Philippines C. ring of fire 
B . Volcanoes D. earthquakes 

Vocabulary 

173 . severity (paragraph 4 line 20 ) means 

A . solution C. prevention 
B, seriousness D, occurrence 

174, ach iewd (paragraph 2 line 8 ) means 

A. lost C. claimed 
B, gained D. missed 

175. restored (paragraph 3 line 12 ) means 

A, stored again C. re-established 
B, init iated D. destroyed 

176. ceased (paragraph 1 line 3 ) means 

A. continued up to C. caught 
B. began D. stopped 
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. A. . dete.rioration 
~. determill~tion ' 

178. gradually (paragraph 1 line 1 ) me8IIs 

A. ultimately 
B. spontaneously 

, ' C teji!Venation 
. : ; 0' tes~oration 

, '.' . 

C. clll'efully · 
D. ~urely 

179. . "fade into the pages of history" (paragraph 1 line 2-3 ) means 

A. remained prominentin history 
B. contributed to the history of Philippines 
C. concealed themselves in the pages of history 
D. became things of the past 

180, "fell prey to" (paragraph 2 line 7 ) means 

A. fell down C. attacked by 
B. knelt to pray D. quarrelled 

PASSAGE 2 

ZAMBIA 

In December 1990 former Zambian President Kaunda signed the repeal of 
Article 4 of the Constitution. J.,lttle did he knovyth1:\t be was signi.ng away his iron 
,hold on the country he h~d !E:dsinceiild~pendence from Britain in 1964. 

. ,.; '. -. .' ,. . -

" FQrthe 1;Irticles repeal nwant thatpqlitic;11 p~i~s otherthan his own United 
National Independence Party (tJNtP)~~re leg~!i~a : after 17 years of one-party 
rule. . . . , .. " .. - . . 

; ::;:. , .: ' 

. ,.-, 
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With the collapse of communism in Eastern Europe, Zambians pressed for 
democratisation. Pressure from the Movement for Multi-party Democracy (MMD) 
forced Kaunda to call an early election. 

The resultant 1991 October poll saw the MMD, led by trade unionist 
Frederick Chiluba, win a landslide victory over the UNIP . Chiluba ' s message 
during the campaign stressed the need for Zambians to work hard to mend their 
battered economy. 

And with good reason: the country 's externallkht of over $7 billion meant 
there would be no easy ride for the new government. But most Zambians were 
prepared to support thcir new rulers and the harsh economic recovery measures. 

Yet, when Chiluba announced hi s cabinet it was apparent that he had 
already ignored some of his campaign pledges . He has virtually ignored women 
MPs, relegating them to deputy cabinet portfolios. Front-runner posts are filled 
with Chiluba's re lations and his trade unions associates. 

Tn :,,:';)'0 matters worse, the new president fired tile j-,r'cl;S of many of the 
semi-government organisations such as the grain marketin g board because they 
had been appointed during the VNIP era. 

So, Zambians today are ,not only facin g dai ly pracl ical hardship such as 
rising prices for the staple maize but also demoralised by the overall performance 
of the MMD. 

Women are now lobby ing for fai: 0cul govemment 
elections. This is specially important as they have no say in the decision making 
process - even though they contribute over 60 percent of the total national 
agricultural output. ~ feel that the MMD may be worse for women than the 
UNlP. 

With the drought in Zambia and its neighbors agricultural performance this 
year is dismal and Chiluba) ugovemment is seeking huge grain imports from. the 
United States to supplement dwindling stocks.

c . . } 
. ' 

, 
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Even though the Zambian people have been affected by a double tragedy of 
structural adjustment programmes and the drought, the government hopes 
international donors will bail it out But it can only succeed in the long term by 
taking the people with it 

Slightly adapted from New Internationalist June 1992 

DIRECTIONS: (Items 181-200) Answer the comprehension, reference and 
vocabulary questions based on the above passage, 

181. Zambian women 

A. are all sati sfied with the overa ll MMD performance. 
B. are fairly represented in the government. 
C produce over 60% of the national agr icu ltural output. 
D. feel that the MMD is better for the ;-,: than the UNIP _ 

i £2. Chi luba's government is plarU1ing to ill1?on grain because 

A. agriculture was seriously affected b\ drought. 
B. Zambians refused to work hard . 
C of ri sing prices for maize. 
D. agriculture focuses on cash crops. 

183. In order for Zambia to solve its prob lems, the writer recommends that 

A, women should occupy high government posts. 
B, the i;overnment should involve the people, 
C Chiiu~a should ask for help from the UNIP . 
D, don0r agencies should participate. 

184, The idea that Chiluba did not keep his campaign words is 

A, stated, 
B, implied. 

C. suggested . 
D. questioned, 
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185. One of the following is true according to the above passage. 

A . Chiluba is younger than Kaunda. 
B. Britain ruled Zambia for about 17 years. 
C. Kaunda put an end to one-party rule in Zambia. 
D . The UNIP was made illegal as soon as the MMD took over. 

186 . It is stated that 

A. Kaunda was more efficient than Chiluba. 
B . Kaunda ruled Zambia for about twenty six years . 
C. Kaunda was aware of the consequences of repealing Article 4. 
D. Kaunda led the Movement for Multi-party Democracy. 

i Xi. Dilrin g the election campaign, Chiluba stressed that it was essential to 

:\ . workh~rd. C. win a landslide victory. 
B. bauer the economy. D. support the MMD. 

·188. A Imost a year after the repeal of Art icle 4 of the Constitution 

A. Kaunda became the pres ident of Zambia. 
B. communism in Eastern Europe c9llapsed. 
C. the UNIP was made a legal party. 
D. an e3 l-ly election was called. 

REFERENCE QUESTIONS 

189 . " ... some" (paragraph 9 line 30) refers to , 

A. UNIP members C . MMD members 
B . women D. agricultural output 

2 
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·190. " ... bail it out" (paragraph 11 line 37), "it" refers to 
.. ; 

A. drought C. structural adjustment 
B. tragedy D. government 

191. "the new government" (paragraph 5 line 15 ) refers to 

A. Kaunda's government 
B. Chiluba 's government 
C. Eastern European government 
D. the government that took over from Chiluba. 

192. "" . their" (paragraph 5 line 16) refers to 

A. Chil uba ' s government C. Zambians 
B. Kaunda's government D. $7 bil li on debt 

VOCAB1JI ARY QUESTIONS 

193. seeking (paragraph 10 line 33 ) means 

A. plann'ing C. exporting 
B. being verY ill D. lookin g for 

194. dismal (paragraph 10 line 33 ) means 

A. successful C. encouragmg 
B . discouraging D. sl,lbstandard , ;-.; ~ , '.' ., . ' '' ',~ . ~ . .. ; r. J ' 

':" " 

195. fired (paragraph 7 line 21 ) means 

A. dismissed C. employed 
B . shot at D. appointed 

. , 
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196. recovery (paragraph 5 . line 16 ) means 

A. worsening C. improving ' 

B. reconstruction D. deterioration 

197. debt (paragraph 5 line 14 ) means 

A economy C. loss 

B. profit D. loan 

198. collapse (paragraph 3 line 7 ) means 

A . spread C. fall apart 

B. bui lding up D. democratisation 

199. legali sed (paragraph 2 line 5 ) means 

A. OJllawed C. fonm;!::tcd 2 la\,' 

B, ma':le lawful D. made illegal 

200, repeal (paragraph I line 1 ) means 

A . writing C. drafting 

B. inclusion D. cancellation 

2 
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PART III 

SENTENCE COMPREHENSION. COMPLETION AND 
CORRECTION 

DIRECTIONS: (Items 201-204) Choose the BEST completion for each 
incomplete expression from the given choices. 

201. You 've not got a car, ? 

A. haven 't you C. you have 
B. gotn 't you D. have you 

202. He remarked where else - --

A. can we enj oy sLlch a beautifu l scenery. 
13 . \\·e can enjoy such a beautiful scenery. 
C. we should enjoy such beautiful scenery. 
D. we could enjoy such beautiful scenery. 

203 . She couldn ' t tell us 
--:---

A how old she was 
B. she was how old 

C. that how old she was 
D. how she was old 

204. Had she known how nice the person was, __ _ 

A she would have been suspicious of him. 
B . she would hate hi·m. 
C. she would have loved him . 
D. she would have loathed him. 



2 BOOKLET CODE 
23 

- 20-

2-
DIRECTION: (Item 205-208) Select the sentence with the CORRECT 
punctuation. 

205 . A. I wi ll catch the bull by the horn, said the man. 
B. " I will catch the bull by the horn" said the man. 
C. " I will catch the bull by the horn", said the man. 
D. "I will catch the bull by the horn," said the man. 

206. A. The boys team did not win any games. 

, I 

B. The childrens' playground was well prepared. 
e. Thomas's father died last week. 
D. My parents part)' was a great success. 

A . 

E. 
, . 
D. 

r wish I knew the man, who wrote that book. 
My uncle, who li ves in Gondar, is a successful farnler. 
A bebe, whose fath er is a banker is my best fr iend. 
The talles t girl, \':hom you met yesterday is my student. 

~ (,~; A. We had to think quickly; there was little time left. 
B. The moon was a quarter fu ll and, its beams sparkled on the water. 
C. On our trip we hope to visit the following places, Langano, Awassa and 

Wenda Genet. 
0.' What do you see hear feel and smell ? 

DIRECTION: (Items 209-212) Select the INCORRECT statement from the given 
choices. 

209. A. Most students do their assignments very well. 
B. It was pleasant cold. 
e. It is never very dark at this hour of day. 
D. She is afraid of the darkness. 
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210. A. The teacher gave me a piece of advice when I was writing my assignment. 
B. Mariam drives as carefully as possible. 
C. He usually always arrived before everybody did. D. He explained it in proper English. 

211. A. She confessed to having gone with him to the cinema. B. The train came at a stop. 
C. The teacher was referring to you. 
D. He has returned to school. 

212. A. I am interested in collecting stamps . 
B. They are learning English literature. 
C. She seems to be short of food. 
D. He is waiting without patient. 

D1RECTIO...N: (Items 2 13-2 16) Choose the BEST alternative \\ hi·' combinati on of Lhe ;"i\\ .. li i><l ir 01 sentences. 

213. Wolde cannot go to Lalibella. 
He pays for the aeroplane ticket. 

A. Wolde cannot go to Lalibella because he pays for the aeroplane ticket. B. Wolde cannot go to Lalibela unless he pays for the aeroplane ticket. C . Wolde cannot go to Lalibela; however, he pays for the aeroplalK tick·. ; D. Wolde cannot go to Lal ibela; moreover, he pays for the aeroplanL ticket. 

214. Azeb had posted the letter. 
Azeb remembered it. 

A. Azeb remembered to post the letter. 
B. Azeb posted the letter and remembered it. 
C. Azeb remembered posting the letter. 
D. Azeb remembered that why she posted the letter. 

\ 

\ 



, --

-~---

---=-~. 

0,,"----...... _ 

-"BooKLET CODE 
23 

- 22-

215. Many young Ethiopians want to travel abroad. 

They don't have money. 

A. Many young Ethiopians want to travel abroad when they do not have 

money. 
B. Many young Ethiopians want to travel abroad unless they have money. 

C. Many young Ethiopians want to travel abroad as a result they do not 

have money. 
D. Many young Ethiopians want to travel abroad, but they do not have 

money. 

216. Omar works hard. 
He has very little free time. 

/, . Omar works hard so that he has very little free time. 

I'. Omar works hard ; however, he has very little free time. 

Omar works so hard that he has very little free time. 

Omar works hard; in addition, he has very liuk free time:: . 

DIRECTiON : (Items 217-220) Read the sentences carefully and then choose the 

alternative which has the same or nearly the same meaning as the given original 

sentence. 

2 17 . It is not uncommon to see a lot of birds in this area. 

A. You can often see a lot of birds in this area. 

B. You can hardly see any birds in this area. 

C. It is sometimes possible to see birds in this area. 

D. You can never see any birds in this area. 

.~ 
.\. 
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218 . You had better improve your writing. 

A. I advise you to do better writing. 
B. I believe that you have better writing. 
C. Your writing was better earlier than now. 
D. Your writing has got to be better! 

219. He took to his heels when the police came. 

A. He put on his shoes when the police arrived. 
B. As soon as he saw the police, he ran away. 
C. Immediately he saw the police, he took up to fight. 
D. When he saw the police, he was frightened. 

220. Olana went to the cinema alone. 

A. He went to the cinema only. 
l:l. He went to the ci nema because hc wanted to be alone. 

; lC went to the ciflema without a companion. 
D. He went to the cinema without his sister, but his friend . 
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, Read the following passage. Then- answer the. qilestion~ :that follow ' according to the 
information in the given pass~ge. Note that th~ passage is.followed ,by comprehension, referenCe and vocabulary questionS. ' ' 

PASSAGE 1 

. . The centre of world economic and commercial activity from about the eighth 
and ninth c_enturies until around the ~wn of the 18th century was the area 
encompassed by the Islamic empires, India, Southeast Asia and the coastal areas of 
China. In the 15th and 16th centuries, Europe entered this global coinmercial 

5 network. Europeans impocted enormous amounts of cOnsumer goods, ranging from 
cotton products, tea, and ceramics, to la:cquerware and seasonings such as pepper 
and cloves. They exchanged those goods for silver and gold which they obtained 
from North and South America. 

The key to this global economic system was the importance placed on 
10 com mercial activities by Is lamic merchants. Arouno the time "j' the Abb<d 

0\1,,.,1\', cross-border trade became extremely active in the Islillnic ',' 'orld ":; l i, 
merchants acting as mediators for the rnovement of goods among \\'~stem ;-ad 
African countries, India and China, Joint business operations resembii"b m(,~c;;, 
corporations thrived. Islamic, Jewish, and other merchants travelling on dhows , 

15 wooden ships with triangular sails - had reached as far as the southern coast of China ' 
as early as the II tl, or 12th century. Chinese merchants sailing on j wlks reached 
Calcutta and other Indian ports on the Bay of Bengal·sometinle between the 12" ,,-nd 
14th centuries. 

It is true that Venetian, Spanish, Portuguese, Dutch, and English'merchants 
20 _ participated in this global trading network. But compared with their Islamic, Indian 

and Chinese counterparts they were latecomers, originally interested in inlporting 
luxury Asian goods for the European nobility and bourgeoisie in exchange for wool 
and woollen products or silver and gold, 

. _ Admitt¢ly; the Industrial Revolution, which began hi Eur~pe in the )ate 18th 

25 century, and European superiority .in firearms, have shifted the balance towards the 
West over the last 200 c odd years. However, according to the new view emerging 
among Japanese 'intellectuals Asia has ' a' long tradition of global trade among 
countries with diverse cultures .;,nd religions. -' 

Slightly adapted from The Economist March 22-28, J997 

\ 
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DIRECTIONS:· (Items 1-22). Answer the comprehension, referenCe and vocabulary 
questions based on the I).bove passage. 

Vocabulary Questions 

1. encompassed by (para 1 line 3) means 

A. in~aded by c. visited by 
B. compnsmg D. claimed by 

2. enonnous (para I line 5) means 

A. few c. much 
B. very great D. little 

3. obtained (para r line 7) means 

A. discovered C. got 
B. so ld D. exported 

4. exucmely (para 2 line II ) means 

A. to a very high degree C. to a lesser extent 
B. more or less D. profitably 

5. mediators (para 2 line 12) means 

A. traders c. go-betweens 
B. translators D. earners 

6. sometime (para 2 line 17) means 

A. often c. occasionally 
B. seldom D. at some time 

7. resembling (para 2 line 13) means 

A. calling c. replacing 
B. similar to . D. constituting 

\ 
"15 
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8. counterparts (para 3 line 21) means 

A. enemIes 
B. people going against 
C. persons engaged in similar work 
D. latecomers 

9. view (para 4 line 26) means 

A. 
B. 

theory 
sight 

10. diverse (para 4 line 28) means 

A. 

Fl . 
varied 
many 

11 On e ofrhe fo llowi ng is NOT true. 

- =--~-.. -~- -- ----- ------

C. 
D ~ 

C. 
D. 

SUBJECT CODE 02 

optmon 
scenery 

few 
several 

A. The Islami c Empires were part of the global commercial network. 
B. Europeans used gold and sil ver to import goods . 
C The Islamic Empires incl uded Ind ia and China. 
D. Ellrope w~s a late-comer to the globa l commercial network . 

12. 1l,e Europeans used sil ver and go ld 

A. to export goods. 
B. to create corporations. 
C. for manufacturing consumer goods. 
D. to buy cotton products. 

13. During the period mentioned, Islamic merchants 

A. played a major role in the economic activities . 
B. imported pepper and cloves. 
C ~ established the Abbasid dynasty. 
D. rarely visited Western and African countries~ 
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14. The first paragraph indicates 

A. how the global world. economic system expanded. 
B. why Islamic merchants were successful. 
C. how the Europeans were able to catch up with others. 
D. how important the Nortlf American economy was. 

15. In the second paragraph, the main idea is expr;!ssed in the 

A. 
B. 

first sentence. 
second sentence. 

16. Luxury Asian goods were 

A. exported by Jewish merchants . 
B. imported by Europeans . 

. C. produced by Indian merchants . 
D. cheaper than an)' other goods. 

C. 
D. 

third sentence 
fourth sentence 

i j . One of the follo w ing W"' NOT llsed by Europe",., merchants to import goods . 

A. 
B. 

silver 
wooden products 

C. 
D. 

go ld 
Ir011 

18. How man)' reasons have been mentioned for the shift ill the balance of trade 
towards the West? 

A. 
B. 

Three 
Four 

Reference Ouestions 

19. 'this' (para I line 4) refers to 

A. 
B. 

Europe 
the Islamic Empire 

C. 
D. 

C. 
D. 

One 
Two 

the economic network 
India and Southeast Asia 



BOOKLET CODE 22 

20. 'which' (para I line 7) refers to 

A. 
B. 

Europeans 
Islamic merchants 

21. 'their' (para 3 line 20) refers to the 

A. 
B. 

European merchants 
Islamic counterparts 

22. 'they' (para 3 line 21 ) refers to the 

A. 
B. 

Chinese 
Indians 

- 5 -

C. 
D. 

C. 
D. 

SUBJECT CODE 02 

pepper and cloves 
silver and gold 

global trading network 
English merchants 

C. 
D. 

Europeans 
As ians 

SENTENCE COMPREHENSIO N. CO Ml3l r;kl J01'LAI'iJ~ PUNCTUA nON 

DIRECTION: (Items 23-26) . Choose the BEST combinat ion ufthe given pair of 
sentences. 

It looks a pretty hopeless job. I don't think it is any use tl y;ng. 

A. It looks a pretty hopeless job; still , I don't think it is any use trying. 
B. It looks a pretty hopeless job, because I don't think it is any use trying. 
C. It looks a pretty hopeless job; indeed, I don't think it is any use trying. 
D. It looks a pretty hopeless job, but I don't think it is any use trying. 
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24. She threatened to turn him out of doors. He refused to listen to her advice. 

A. She threatened to turn him out of doors unless he refused to listen to her 
adviCe. 

B. She threatened to tUm him out of doors before he refused to listen to her 
advice. 

C. She threatened to turn him out of doors; indeed, he refused to li sten to her 
advice. 

D. She threatened to turn him out of doors ifhe refused to listen to her 
advice. 

25. There was nobody at the office. j went home again . 

A. There was nobody at the office, so I went home again 
B. There was nobody at the office; however , I went home again . 
C. There was nobody at the office. sti ll I went home again. 
D. There Was nobody at the office. but I went home aga in. 

26. It was a long and tiresome discussion . I stayed until it ended . 

A. Because il was a long and tiresome di scuss ion, I stayed untd \I ended 
B. Although it was a long and [i«sOine discuss ion, I stayed un 1l1 It ended. 
C. When it was a long and tiresome discuss ion, I stayed until it ended. 
D. As it was a long and tiresome disc ussion, I stayed w1til it ended. 

DIRECTION : (Items 27-30). Select the sentence with the CORRECT plmctuatlon. 

27. 

28. 

A . 
B. 
C. 
D. 

A. 
B. 
C. 
D. 

After marking the papers the teacher, recorded the grades. 
The ring being too costly, Fatwna did not buy it. 
The latest book which you may have read, io about the sea 
Automobiles , which now crowd our streets create many problems. 

"Tolera, have you written your assigrunent?" the teacher asked. 
"Come with me," SeIiait said,and I will help you." 
A womans' hat is different from a mans' hat. 
My mother bOught the following things; a kilo of sugar; a ki lo of banana; 
a kilo of orange; and a kilo of butter. 

-'17 
-' 
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29. 

30. 

A. 
B. 
C. 
D. 

A. 

B. 
C. 
D. 

The princess's driver was responsible for the accident. 
The dog gave a wag of it's tail. 
Salem bring me a cup of tea. 
Chaltu, my friends younger sister is a nurse. 

"When you have paid your debt" said the money-lender to the peasant, 
"I will give you yoUr ornaments." 
Love is a blessing; hate is a curse. 
Jealousy where is thy sting. 
The girl , whose father is a pilot, is absent today. 

DIRECTION: (Items 31-35). Read the sentences carefully and then choose the 
alternative which has the same or nearly the same meaning as the given sentence. 

31 . I hardly remember the time we first di scussed the matter, 

A. 1 can vividly remember the day we discussed the' matter. 
B. I can \'~guely remember the da" we discussed the matter. 
C. 1 don', J~mcmber the day we di scussed the matter. 
D, It is I -,:, ;l' k fO l'Il '" to dC3rly ": ,,e mber the day we discussed ti., I.'L. " I, 

32. The manager left me to deal with the whole job single-handed. 

A. The manager did not buy me a machine for the job; so I had to do it 
manually. 

B. The manager assigned me to do the job in collaboration with others. 
C. The manager did not give me a leave before the job was done. 
D. The manager did not give me any assistants to help me with the job. 

33. After the performance, the actors left the stage amid thunderous applause . 

A. After the performance, the actors were warmly cheered by.the audience, 
B. After the performance, the actors were shouted down by the audience. 
C. After the performance, the actors were criticized by the audience. 
D. After the performance, the actors were advised to improve their 

performance. 
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34. Th~stud~nts needn't have done theassigrunent. 

A. 
B. 
C. 
D. 

- -They didn't do the assignment. 
'They did the assignment. 

, " 

It was essential but they didn't do it. 
" They were obliged to do it. 

SUBJECT CODE 02 

3S. , Had he had enough money, he could have bought a new house. 

A. He didn't buy a new house. 
B. He had just enough money to buy a new house. 
C. He bought a new house because he had enough money. 
D. Although he had enough money; he didn't buy a new house. 

READING COMPREHENSION 

-R~ad t h~ ~c!! r ,.' '. passage. Then answer the questions that f,)l:;) \v according to the 
information in the given passage. Note that the passage is followed by comprehens ion, 
reference and , 'c'cabulary questions. 

PASSAGE 2 

Intol erable Forms of Child Lahour 

Recent International Labour Office (ILO) reports est imate that some 250 
million children between the ages of Sand 14 currently work in developing 
countries , a figure almost double that of earlier estimates', 

Intematio:nal law sets a minirmiin working age' of I S and of 14 in less-
S developed 'countr;e~~ The !LO has" calculated that almo~t 73 million children 

worldwide in the. 10: 14 age range, 13.2% of all those in this age group, were ' 
economically ' active in 1995. The highest figures were recorded in Asia 
(44.6 million - 13%),' Africa (23.6 million but with the highest percentage-

, 26.3%) and Latin America (S,I million - 9.8%): Although most endemic in · 
10 developing regions, child labour exists t~ a lesser extent in industrialised countries. . - . - . -
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.:>. ·:. ~ ~ J1I~fa~t6rs governing the supply orand demand for child labour are many 
, 'and tbeir.effectsfrequentlycoinbine.One factor affecting supply is the extreme 

.• po~~.rtY suffered by many families due to lack of economic growth and an unequal 
distribution of national inCome. Added to this are quantitative and qualitative 

. . 

I S shortfalls in 'education systems: there are simply not enough schools, while many 
of those that do exist are too far from where children live. Likewise, there 
isa sh,?rtage of teachers and many who are in the profession lack qualifications . 
The"instruction given is often viewed by the children's families as insufficiently 
useful- in terms of the opportUnities it creates - to compensate for the immediate 

20 income lost by keeping their children in school. 

Children work because there are people who have a specific interest in child 
labour. Children cost less in terms of direct and indirect wages than adults; they 
'are more manageable and more easily dismissed should business slacken. Many 
children also carry out an economic activity and many people use their services 

2S simply because the law doesn't prohibit them fro m working. And where child 
labour is effectively prohibited, the law is frequently not implemented owing to a 
lack of genuine political will to app ly it and the limited resources available (0 
labour inspection services. 

It is often said that wlderdeve lopmellt anc ,he po\'erty it creates for countri es 
30 and families are the primary reasons for child labour. This assertion is largely 

true, but it does not fully explain the situation. The reality is that child labour 
exists and has developed as if it were part of the natural order of things because, 
sometimes even in its most abusive forms, it is widely ignored and tolerated by 
society. 

Slightly adapted from The Courier No. 165 
September - October 1997. 

DIRECTIONS: (Items 36-60). Answer the comprehension, reference and vocabulary 
, questions based on the above passage. 

.... .. . :.: ., 

'" Vocabulary Ouestions 

36. currently (para 1 line 2) means 

A. 
B. 

largely 
presently , 

C. 
D. 

lately 
effectively , 
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37. 

38. 

39. 

40 . 

41 

42 . 

43. 

endemic (para 2 line 9) means 

A. particular to the place 
B. commonly fciwId everywhere 

viewed (para 3 line 18) means 

A. considered 
B. argued 

wages (para 4 line 22) means 

A. engage 
B payment 

slacken ljJara 4 Iwe 23 J means 

A. de,·elop 
B. expallC 

prohlD~t LPara ·~ line ~ .5 } mcall ~ 

A . forbid 
B. encourage 

implemented ljJara 4 line 26 J m\;!alt; 

A. questioned 
B put into effect 

genuine (para 4 line 27) means 

A. 
B. 

wrong 
progressl ve 

44. owing to ljJara 4 line 26) means 

A. 
B. 

because of 
in order to 

~-~--- . ----- --

-~~c~·_ 

c. 
D. 

c. 
D. 

C. 
D. 

C. 
D. 

C. 
D. 

C. 
D. 

c. 
D. 

c. 
D. 

= 
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child labour 
developing regions 

ignored 
rejected 

carry on 
money 

become successful 
become slow 

allow 
direct 

interpreted 
influenced 

true 
decisive 

in other words 
as a result of 
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Reference Questions 

45 . 'this' (para 2 line 6) refers to 

A. 
B. 

13.2 % 
10-14 age range 

46. 'their' (para 3 line 12) refers to 

A 
B. 

the factors 
ch ildren's 

47. 'it' (para 3 line 19) refers to 

A 
B. 

.-\ 

B. 

instru c! :" n 
! JlCOJlw 

'. i 

wages 
child ren 

50. 'i t' (para 5 lille 3 1) rdc rs tu 

A . 
B. 

child labour 
assertion 

Comprehension questions 

51. It is indicated that earlier estimates were 

A. unacceptable . 

C. 
D. 

C. 
D. 

C. 
O. 

C 
D. 

C 
D. 

C. 
D. 

B. less than that of the current estimates. 
C. double that of recent estimates. 
D. based on some 250 million children. 

SUBJECT CODE 02 

1995 
73 million 

child labour 
families 

opportunity 
school 

lhe ir childr« , 
work 

adul ts 
business 

rea lity 
underdevelopment 

- *' .. 
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A . . 

B. 
C, 
D. 

' 1hould cfu.ri:ntly~oikindey~li>ping C<>W1trie~ . ·. 
ought to have work~d iii ;deve!opingcountnes . . ' . 
are estimated to be 250 niillion; .' 

. are forbidden to work . . . 

53. In 1995, all childtenworldwide in thelO-14 age range ' 
.. ' .. ' . . 

A, . were almost 73 million, 
B. constituted about 13 .2% of all children, 
C, were not economically active . . ' 

. D, were made to work ,' . 

54. One of the following is' NOT considered as detennining the supply of child 
labollJ : 

A. ~,'c. ia l inequality. 
B. "l! ;~ ll s in education. 
C. I'o rs ' lack of qualifications: 
[; . , ~ , . ' i ' ~llsating for income lost 

55 , Man)' I~ Ue.llts feel that 

A, school ing is not suffic iently useful. 
B, teacher qualification has increased, 
C, chi ldren should work as ihey.leam. 
D. children are getting education for life, 

56, People prefer to entploychildren becaUse 

A. they are expensive. 
B: • they l!Ieeffectiveand prOductive: . 
C. they are cheap. ' . 
D. it is illegaL 

.-. .. . 

. , . . ;. 

.. -. ' .,' . . 
: . . 

" . ' 
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:57. The writer believes that 

. A. there.isno child labour in developed countries. 
' . . B. more than halfofthe children worldwide are made to work. 
.. C. poor people do not send their children to schooL 

D. . underdevelopment and poverty can be causes for child labour. 

58. Child labour is common in many countries 

A. because there is no law prohibiting it. 
B. solely because of poverty. 
C. where the birth rate is higher than the death rate. 
D. because it is usually taken as normaL 

S9. Shortfalls in education contribute to 

A. teacher qualification. 
B. the quality of instruction. 
C. the increase in child labour. 
D. the increase in the number of schools. 

60. 'The main ideas in the above passage can be represented by the expressions 
numbered I to 4 below. But they are not in the correct order. Choose the letter 
that indicates the correct order as in the passage. 

. . 
' ,- ' 

A. 
B. 

. . . 

I. 
2. 

3. 
4. 

There are reasons why people like to employ children. 
Despite the law, the number of children who are working below the 
age limit has increased. 
Underdevelopment is not the only reason for child labour. 
The supply of and demand for child labour are detennined by 
several factors . 

1,2,3 and 4 
2, 1,3 and 4 

C. 
D . 

2,4, 1 and 3 
3, 1,4 and 2 

" 4! 

i 
i I 
: I 
'I , 
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GRAMMAR AND USAGE 

DIRECTIONS: (Items 61-100). The sentences that follow are incomplete. Decide 
which one of the choices is the BEST to produce a grammatically correct sentence. 

61. After the store was inundated with water, we were forced to dispose __ _ 

62. 

63. 

64. 

65. 

66. 

of the flour. 

A. 
B. 

many 
few 

C.-- more 
D. much 

My uncle died in the war when he was young, but his wife died 

A. by C. m 

B. of D. because 

The president is going to Americ2 _ r: ~'£. 

A. for little C. for a little 
B. for a few D. for some of 

It might have been ill that crash. 

A. we C. our 
B. us D. ours 

Just between you and ; the test was very easy. 

A. I C. mme 
B. myself D. my 

Few can have own way all tli~ tiriie .•. • M ... • •••• ' . 

old age. 

" .' 
~ . - .... ... 

A. one C. theirs 
B. once D. their 

" .. ~ . _. - ...... -- .. 
.'- --

/'" 
< 

-- -- " 
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67. . . --, ___ . _' .. mri:ati~~telis ~e~thaP~i.~sl It , ~entio.~1!; _~ :.~. _ _ e'lentin 
0., order· or sequence that ·itreader can easily follow. 

A. 
B. 

The/aitlafi 
Alan/an 

.. . .. - . 

c. 
' ~. 

Althellin 
Althe/the 

68. My sister doesn't work m _. _. __ . _ office; she 'works in . _ __ department store 

69. 

70 . 

A. 
B. 

the/a 
an/a 

c: 
D. 

an/the 
the/the 

My room is situated on . ground floor of our house; __ _ 
our dining-room leads to my room . 

• A. 
B. 

A. 

B. 

the/the 
althe 

man has never done 

A lan 
TIle/a 

C. 
D. 

the/a 
a/a 

honest work in hi s life . 

c. 
r:! 

Althe 
The/an 

71. I went to the bus station at 6:30 a.m. but the bus 

A. 
B. 

left 
already left 

C 
D. 

had already left 
has already left 

door from 

72. Mother wouldn't let us go to school until we ___ eating our breakfast. 

A. 
B. 

finish 
had finished 

C 
D. 

finishing 
finished to 

73. . I thillk som~one has Stolen thebaI19r . it somewhere. ---

A. 
B. 

hid . 
hidden 

hide 
had hidden 

I 

106 

--~~-~-. ~ ....... 
- -~-:::= 
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74. It has been noted that they cannot cope ___ the challenging situation. 

75. 

76. 

77. 

78. 

79 . 

80. 

81. 

A. 
B. 

up 
up w ith 

C. 
D. 

When she ___ , we can begin the programme. 

A . 
B . 

will arrive 
arnves 

C. 
D. 

with 

will be arriving 
arrived 

If we ___ to their party, they would be very angry. 

A. 
B. 

didn't go 
hadn't gone 

C. 
D. 

haven't gone 
shouldn't go 

He will still be having breaki'a,t if yo u ___ at 7 o'clock. 

P .. 
8. 

A. 
B. 

ca ll ed 
c;li 1:-: 

C. 
D. 

play tennis a 101 when J was at school. 

must 
can 

c. 
O. 

Could you please give the bo: this book ___ ? 

A. 
B. 

when he came 
when he comes 

c. 
o 

call 
wi II cHIl 

used to 
should 

after he came 
while he comes 

___ you pay the membersh ip fee, you cannot be a member of the club. 

A. 
B . 

Since 
Unless 

C. 
D. 

If 
Otherwise 

They reached ___ the town in time for the meeting. 

A. 
B. 

at 
to 

C. 
D. 

ill 



( 

- l' 

BOOKLET CODE 22 

82. 

83. 

84. 

85. 

8b . 

Drinks ___ gin and whisky are v' 

A. 
B. 

A. 
B. 

as 
for instance 

her parents 

Either/or 
Bothl'and 

Hussien was bom 

A. inlin 
B. in/on 

Believe me thel ~ l~l.·i. 

A. Ih) net. 

B. ri t" ~ I . 

1 he :::'dJI ,. ,. : 

A. 
B. 

vcry 
so 

her tea 

1978 

who 

. ,:; Iii) that i 

87 . A dog barks but a li on _ __ _ 

88. 

89. 

A. 
B. 

will roar 
. . 
IS roarmg 

The boy preferred drinking tea _ 

A. 
B. 

from 
to 

The municipality of the city complc 
garbage in the garbage cans. 

A. 
B. 

did 
does 

= 
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pensive these days. 

C. 
D. 

such as 
since 

vere happy with her poor grades. 

c. Not onlylbut al s,) 
D. Neither/nor 

he month of July. 

C. at/of 
O. on/at 

>ort thi s to the police . 

c. someone 
o. anyone 

i1tS eouid n Ol stU]; iuligL 

c. 
o 

c. 
o 

• !'fee. 

C. 
D. 

too 
such 

roars 
roared 

than 
for 

, people ___ not usw·lly put their 

C. 
D. 

has 
do 
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A. do . . .... ,. >C> : ~~es 
B. todo ' . 'D . did 

9L Finally, '. that fue owner'of the house ""as awake, thethief abandoned the compmmd and started runillIlg .. '. . . . '... . . .. ' 

92 , 

A­
B, 

admiring 
realizing 

;' . ' -

C­
D. 

failing 
. unknowingly 

The director of the school had the ui1it leader ___ the late·comers. 

A 
R 

punish 
pun ished 

C­
D , 

was punishing 
had pun ished 

91 Altho\lg" The teacher spoke,softly, I could understand w hat he _ .. _ _ _ . 

A 

R 
\\ as saylT1g 
"(l VS 

C 
D . 

tries to Soy 
h a~ saic 

44 V ou have been t.raveling all day; so, you .. ____ be tired . 

A 

B 
must 

ought to 
C­
D. 

should 
may 

Q ~ We ha ve plenty ofti.rne. We ......... _ hurry, 

96. 

A 
B 

Jllustn't 

can't 
C­
D. 

couldn't have 
shall not 

This examination is simple; " ___ I 

A, 

B 
is it 
it is 

C­
D. 

it isn't 
isn't it 

La~t year, most students in oUr schoolsucce;eded the E.S.L.C-E. ---
, 

A 
R 

to pass 
passing 

. -. , . 
- . -!. -----..,--~.~. --,... 

' C. pass 
D . in passing 
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98. The students managed ___ various clubs in our schooL 

A. 
S. 

to organize 
organlzmg 

. - -"99.-' Assefa w:ent to Gondar last week; ? 
.' . ' . . ........ _.... , ...... . ,'''' _'.'¥ 

A. 
S. 

isn't it 
did he 

C. 
D. 

C. 
D. 

organize 
in organizing 

didn't he 
is it 

100. Mohammed is one of the students who always ___ attentively before 
responding. 

A. 
B. 

listen 
are linening 

C. 
D. 

listens 
had listened 



AfPo'l cl iX f'J\ 
NATIONAL ORGANIZATION FOR EXAMINATIONS (NOE) 

1991(1999) ETHIOPIAN SCHOOL LEAVING CERTIFICATE 

ENGLISH LANGUAGE EXAMINATION 

BOOKLET CODE 24 SUBJECT CODE 02 

TIME 1'/, hours 

GENERAL DIRECTIONS: 

THIS BOOKLET HAS YOUR ENGLISH EXAMINATION. THE CODE FOR THIS 
EXAMINATION IS 02 AND THE CODE FOR THIS PARTICULAR BOOKLET IS 24. 
PLEASE COPY THESE CODES ON YOUR ANSWER SHEET WHERE IT SAYS 
BOOKLET CODE AND SUBJECT CODE. THEN BLACKEN THE 
CORRESPONDING BOXES IN TI-I E COLUMNS BELOW EACH NUMBER. 

THE EXAMINATION CONTAINS 100 QUESTIONS. ATTEMPT ALL THE 
QUESTIONS. FOLLOW TH E INSTRUCTIONS ON THE ANSWER SHEET AND 
THE EXAMINATION PAPER EXACTLY. USE ONLY PENCIL TO MARK YOUR 
ANSWERS. 

THERE IS ONLY ONE BEST N<:;W ER FOR EACH QUESTION OR ST}\TEIvIENT 
CHOOSE THE BEST ANSWER FROIvI THE SUGGESTED OPTIONS AND BLACKEN TilE 
LETTER OF YOUR CHOICE ON THE ANSWER SHEET. YOUR ANSWER MARK 
SHOULD BE HEAVY AND DARK, COVERING THE ANSWER SPA!=E COMPLETELY . 
PLEASE ERASE ALL UNNECESSARY PENCIL/PEN MARKS COMPLETELY FROM 
YOUR ANS WER SHEET. THE OPTICAL MARK READER (OMR) REJECTS ALL 
ANSWER SHEETS WITH UNNECESSARY PENCILIPEN MARKS. 

YOU WILL BE ALLOWED TO WORK FOR 1'/, HOURS. IF YOU FINISH BEFORE 
TIME IS CALLED, YOU MAY GO BACK AND REVIEW. WHEN TIME IS CALLED, YOU 
MUST IMMEDIATELY STOP WORKING, LAY YOUR PENCIL DOWN, AND WAIT FOR 
FURTHER INSTRUCTIONS. 

ANY FORM OF CHEATING OR AN ATTEMPT TO CHEAT IN THE EXAMINATION HALL 
WILL RESULT IN AN AUTOMATIC DISMISSAL FROM THE EXAMINATION HALL 
AND CANCELLATION OF YOUR SCORE (S). 

DO NOT TURN THIS PAGE UNTIL YOU ARE TOLD TO DO SO 

• 



I 

I 
BOOKLET CODE 24 SUBJECT CODE 02 

I. 

2. 

GRAMMAR AND USAGE 

DIRECTIONS: The sentences that follow are incomplete. Decide which one of 
the choices is the BEST to. produce a grammatically correct 
sentence . . 

Almaz ,.-.,-_."..,-,.-__ the letter yesterday because there was electric power 
failure in the building. 

A. 
B. 

was not typed 
did not typed 

c. 
D. 

couldn't type 
typed not 

The woman _____ daughter you met yesterday is the manager's 
secretary. 

A. 
B. 

whose 
who 

c. 
D 

which 
that 

3. the car over-turned three times, the driver escaped with only a 

4. 

5. 

6. 

few m.inor injuries. 

A. Since 
B. Although 

c. 
D. 

In spite 
Despite 

She is ______ beautiful ____ she attracts everybody ' s attention. 

A. such a / that C. such / that 
B. so / that D. so / so 

This one is ______ and that one is ______ _ 

A. 
B. 

his / hers 
mine / her 

There is ________ that I can do for you. 

A. 
B. 

no anything 
not nothing 

c. 
D. 

c. 
D. 

our / theirs 
mine / your 

no nothing 
not anything 

. . 

I 
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7. 

8. 

Since the subject was so unfamiliar, ____ students could follow the 
speaker. 

A. 
B. 

many 
few 

C. 
D. 

a lot of 
a few 

I've got only ______ time left; so I can help you answer one or two 
questions. 

A. 
B. 

little 
a lot of 

C. 
D. 

a little 
much 

9. Because of the rise in the numbers of traffic accidents in the city, ----,_--.,---
her father her mother was willing to send Mimi to school OIi her own. 

10. 

II. 

12. 

13. 

A. 
B. 

as/and 
both/and 

C. 
D. 

either/or 
neither/nor 

Either the teacher or the students ________ not seem to be happy with 
the changes on the timetable. 

A. do B. does c. was D. were 

Almaz was very tired; , she decided to continue working in order to finish before lu-n~c:-h-t:-in-le-.----

A. 
B. 

thus 
so 

C. 
D. 

however 
even 

My grandfather died _______ Friday, the 20th of May, ____ _ 
the year 1980. 

A. 
B. 

by, one 
on, In 

C. 
D. 

In, on 
on, by 

We reached _____ home much later than when you arrived _____ _ 
the airport. 

A. 
B. 

at! at 
at! in 

C. 
D. 

-fat 
-/ in 

J 99 J (I 999) ESLC English examination 
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14. My uncle works in shoe factory in Addis. factory grew 

15. 

from small manufacturing house in 1980 to its current holdings. 

A. 
B. 

a I The I a 
the I The I a 

C. 
D. 

a / A/the 
a I The I the 

He is believed to have been ____ honourab}e person who worked hard for 
_ ___ good of country. 

A. 
B 

a/a / a 
~n I the I the 

C. 
D. 

an / a / a 
a I the I the 

16. Please tell her to telephone me when ________ _ 

A. 
B. 

she came back 
she will come back 

17. I will nqt lea~e this pl~ce _ _______ ..... 

A. until you give me my money back 
B. until you will give me my money back 
C. unless you will give me my money back 
D. unless you do not give me my money back 

C. 
D. 

she come back 
she comes back 

18. One of the girls ________ to join the club because of lack of time. 

A. 
B. 

is willing 
were willing 

C. 
D. 

are not willing 
is not willing 

19. Maaza is one of those kinds of people who _______ for others. 

A. 
B. 

does not care 
do not care 

C. 
D. 

cares 
IS carmg 

20. It yesterday that the police had arrested a man for stealing one 
. " of the museum' s SIlver crosses'. 

A. 
B. 

was reported 
has bee\! reported 

1991(1999) ESLC English examination 
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21. 

22. 

23. 

24. 

25 . 

26. 

The woman said that she unfairly. 

A. treated C. had been treated 
B. has been tr~ated D. is treated 

They always pay the rents on time, ? 

A. isn't it C. do th~y 
B. did they D don't they 

He wasn't aware that the window had been broken, _______ ? 

A. 
B 

hadn 't he 
was he 

C. 
D 

wasn 't he 
docs he 

Many countri es in A fric~ ore famous ______ their wi ld li fe resen'cs 8nd 
other natural attr;,ctions. 

A. by b . In c. for D 

The man lives _____ a meager salary of a hu ndred birr a month. 

A. on h. by c. In D. from 

She died after sufferin g k,.1 long time ________ cancer. 

A. by B. with c. from D for 

27. They would have attended the ceremony ifthcy ___ --_-

A. 
B. 
C. 
D. 

28. If! 

A. 
B. 

would have been invited 
had been invited 
were invited 
have been invited 

______ him, I would tell him to report to the office. 

see 
will see 

C. 
D 

would see 
saw 

1991 (/999) ESLC English examination 
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29. 

30. 

The general principle is that the demand for a commodity ________ as 
the supply _ ' ____ _ 

A. 
B. 
C. 
D. 

increased/decreased 
has increased/has decreased 
will increase/will decrease 
increases/decreases 

He _ ______ the Rift Valley lakes for the first time last week. 

A. saw 
B. had seen 

C. 
D. 

, 
has seen 
sees 

31. The police arrived after the robbers ~ ______ ---.,._. 

A. had run way 
B. have run awav 
C. were runmng away 
D. had been running away 

32. The children in the school compound when the enemy aeroplane~ 
dropped the bombs killing scores of them. 

33 . 

34. 

35. 

A. 
B. 

have been playing 
are playing 

C. 
D. 

were playing 
were play 

When they were younger, they _____ _ visit their grandparents every 
Sunday. 

A. have to B. must C. can D. used to 

We _ ____ help the poor, it is our moral obligation. 

A. can B. must c. have to D. could 

__ -,-, ___ to the other side of the street, the girls went into a shop to buy 
some clothes . . 

.A. 
B. 

They crossed 
They crossing 

C . 
D. 

Crossing 
Being crossed 

J 99 J (/999) ESLC English examination 
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36. When they entered the room, they found the man on the floor. 

A. laying B. lying C. lay D. lies 

37. She enjoys comic films. 
.t. ~ : 

j 1 , A. watching c. having to watch 
B. to watch D. to watching 

, 

38. They hoped him alive. 

A . finding C. to found 
B. to find D. finds 

39. The athlete for winning the race. 

A congratulated C. wi ll congratulate 
B. has congratulated D. was congratulated 

40. The man ____ _ his life in a car accident that took place outside the city 
last week. I 
A 
B. 

was losing 
lost 

J99J(J999) ESLC English examination 
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READING COMPREHENSION 

DIRECTION: Read carefully the passage given below. Then answer the questions 
based on the passage 

Environmental degradation, whether tropical deforestation in Africa or air pollution in 

Eastern Europe, occurs when those who make decisions , about using these resources 

ignore or underestimate the costs of environmental damage to society. The reasons for 

this divergence in interests fall into two main categories. Markets frequently do not 

accurately reflect the social value of the environment, for several reasons. No market 

exists because it is difficult to demarcate or enforce the rights to own or use the 

environment, as with air quality. Thus prices do not reflect the adverse effects of 

pollutants, and the result is too much air pollution. Some uses for a resource are 

marketed but others are not, as with tropical rain forests, where timber is marketed 

but watershed protection is not. The non-marketed benefits are frequently ignored while 

other uses of the resource are overexploited. Open access to··resources allows them to be 

exploited by all, as with rain forests in the Amazon and sardines off the coast of Costa 

Rica. In these instances environmental effects are not recognised by llsers ( and so 

become externalities). The results are deforestation and over-fishing. Individuals and 

societies lack information about environmental impacts or about low-cost ways to avoid 

damages. Private firms may not provide better information because they find it difficult 

to capture the benefits. 

Sometimes government actions encourage inefficiencies that in turn cause environmelltal 

damage. Examples include subsidies for agricultural and energy inputs and for logging 

and cattle ranching, non-accountability of public sector polluters, provision of services 

such as electricity, water, and sanitation as subsidised prices, and ineffective management 

of public lands and forests. These failures of government policy may aggravate the 

environmental damage caused by market failures. 

1 Adapted from a document by the Ministry of Education 1994/ 

/ 99/(1999) £SLC English examination 
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Comprehension 

41. Deforestation and air pollution are instances of ______ _ 

A. 
B. 

tropical Africa 
Eastern· Europe 

C. 
D. 

degradation 
environment 

42. The costs of environmental damage are usually ignored because _____ _ 

A. it is very difficult to estimate them 
B. of lack of awareness 
C. the users do not really care 
D. governments could not effect their laws 

43. The divergence in interests refers to _______ _ 

A. the need to use resources but the tendency to ignore the damage 
B. the rise in costs but the tendency to underestimate the damage 
C. market versus government interests 
D. Eastern Europe and tropical Africa 

44. The phrases, , ... whether tropical deforestation ... or air pollution' (line 1 
paragraph I) serves as _____ ___ _ 

A. 
B. 

reason 
result 

C. 
D. 

45. Who gets an advantage out of the "non-marketed benefits"? 

A. 
B. 

the buyers 
the sellers 

C. 
D. 

46. Why do environmental effects become externalities? 

A. Because people are not aware of them. 

effect 
example 

the government 
not stated 

B. Because they result in deforestation and over-fishing. 
C. It is impossible to treat them otherwise. 
D. No body knows. 

1991(1999) ESLC English examination 
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. 47. The marketed 'uses of timber are ______ _ 

A. 
B. 

listed 
suggested 

C. 
D. 

SUBJECT CODE 02 

implied 
not given 

48. " " Examples include .. . " (line 2 paragr"\Ph 2). What are they epmples of? 

A. agricultural and energy input 
B . logging and cattle ranching 
C. provision of electricity 
D. inefficiencies 

Vocabulary 

49. ' underestimate ' , (line 3 paragraph I), means ___ __ _ 

A. 
B. 

establish 
fi x low value to 

C. 
D. 

50. ' diverr'-'1ce' , (line 4 paragraph I), means _ _ _ _ _ _ 

A. 
l:' 

disharmony 
similarly 

C. 
D. 

51 . ! d lec(' , (line 5 paragraph I), means _ _ _ _ _ 

A. 
B . 

express 
contradict 

C. 
D. 

52. 'marketed', (line 9 paragraph I), means ____ _ 

A. 
B. 

bought and so ld 
exploited 

C. 
D. 

estimate after 
calculate 

conformity 
ignorance 

control 
underestimate 

reimbursed 
extracted 

53. ' ". 'instances ' , (line 13 paragraph I), means ____ _ 

A. 
B. 

reasons 
examples 

1991 (1999) ESLC English examination 
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54. 'impacts' ,(line 15 paragraph 1), means 

A. information C. 
B. deforestation D. 

55 . 'capture' , (line 17 paragraph 1), means 
. -

A. conquer C. 
B. attack D. 

56. 'non-accountability', (line 3 paragraph 2). means 

A. responsibil ity 
B. state of not being held as responsible 
C. state of having no accounts at all 
D. enhancing pollution 

57. 'aggravate', (line 3 paragraph 2), means 

A. alleviate C. 
B. diminish D. 

58. 'subsidies ', (line 4 paragraph 2), means 

A. taxes C. 
13. customes D. 

Referencing 

59. ' it ... ',(line 6 paragraph 1), refers to ______ _ 

A. 
B. 

market 
use 

C. 
D. 

60. 'Others', (line 9 paragraph I). refers to _______ . 

A. 
B. 

uses 
resource 

/ 99/ (1999) £SLC Eng/ish examination 
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C. 
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causes 
influences 

estimate 
obtain 

worsen 
curb 

supports 
loans 

environment 
not given 

rain forests 
timber 
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61. ' them', (line II paragraph I ), refers to ______ _ 

A. 
B. 

resources 
rainforests 

C. 
D. 

62. ' they', (line 16 paragraph I), refers to ___ ~ __ _ 

A . 
~ . 

ways . 
benefits 

C. 
D. 

READING COMPREHENSION 

SUBJECT CODE 02 

instances 
users 

government actions 
private firms 

DIRECTION: Read carefully the passage given below. Then answer the questions 
based on the passage. 

The main objecti ve of any educational system is to d~\'~ l op the individual's capacity for 
problem solving. l.! al so ai ms to help the individual to adapt to the cnvironmeI1l by 
developing the necessary knowledge, abil ities, skills and attitudes. The person will then 
be ab le to participate in an all-rounded way in the community and contribute to the 
overall development of the soc iety. 

The quality and standard of education in a given country is mainly determined by the 
nature of its curriculum and the process of its implementation. The relevance of any 
curri~ulum on the other hand is determined by the extent it meets the educational 
objectives. In this respect the former educational curriculum of Ethiopia was not 
properly developed to meet the societal and pedagogical demands. One of its major 
problems was that the learners' profile and the corresponding educational structure and 
inputs to achieve i! were not well defined. This was because the educational objectives 
were not clearly formulated and stated in relation to societal needs. 

1991(1999) ESLC English examination 
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If one examines the content of the old curriculum, it is clear that it is overloaded by 

theoretical knowledge with little emphasis on practice. The lessons lack co-ordination 

and do not cross relate. The teaching/learning materials are in most cases inadequately 

provided. The evaluation system does not enable one to assess the development of the 

student since it is not continuous. Overall, the curriculum does not appear to have the I 

capacity to prepare the learner for a meaningful and productive life. 

With respect to teachers, the problem is more of quality rather than quantity. Some years 

ago, a look at the enrolment rate indicated that the student-teacher · ratio was quite 

adequate at all levels - about 26: I fo r primary and 32,;] for secondary schools. The 

recruitment of teachers was done centrally and training took place in 12 primary school 

teachers' training centres; for secondary schools at 4 colleges and I university with a total 

output of 6520 teachers per year. During the same time there were 69,743 primary 

school , IO,796 junior secondary school and 11 ,174 senior secondary school teachers. 

Despite this, about 82% in primary, 30% in junior secondary and 40% in . senior 

secondary had appropriate certification for their posts. 85% of the technical/vocational 

teachers in secondary schools did not have the required degree in their area of speciality. 

Source: Anonymous 

Comprehension 

63. Having the necessary knowledge, abilities, skills and attitudes 

A. helps one to adapt to the environment. 
B. determine.s any educational sy~.tem. 
C. is marginal to developing one's capacity. 
D. hardly contributes to participation in community efforts for development. 

1991(1 999) FSLC English examination 
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64. The content of the curriculum and the way it is put into practice 

A. may not affect the quality of education; 
B. has an impact on the standard of education. 
C. encourages both teachers and students. 
D. is always a source of problem. 

65~ One of the problems of the former Ethiopian educational curriculum was 

A. its ability to answer several questions. 
B. its lack of development. 
C. its inability (0 relate its basic clements. 
D. that it was meant to meet societal demands. 

66. The degree of relevance of a curriculum is 

A. not related to the quality of education. 
B. tied to meeting educational objectives. 
C. well understood by both teachers and students. 
D. very difficult to establish. 

67. The ultimate goal of education is to 

A. enable the individual for participation in efforts for social development. 
B. build and civilise the country . 
C. emphasize theoretical knowledge. 
D. control the environment. 

68. According to paragraph 2, the learners' profile, the educational structure and the 
essential inputs 

A. can be defined in isolation. 
B. constitute the various educational objectives. 
C. are considered to be the three major problems. 
D. should be related. 

1991(1999) ESLC English examination 
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69. . A possible reason for a: learner not to be able to fully participate in community 

. efforts for development is due to the fact that 

. , 
A. the curriculum puts an emphasis on practice. 

B. the curriculum components adequately relate to each other. 

C. there are not enough textbooks. 

D. the curriculum is not theoretical. 

70. One of the qualities of a desirable evaluation system is that it 

A. indicates the development of the learner. 

B. cannot be continuous. 
C. determines the curriculum. 

D. Prepares learners for a meaningful life. 

71. According to the figures, there were 

A. nearly two million primary school students. 

B. about twelve ihousand secondary school students. 

C. more secondary than primary school students. 

D. less number of students for a teacher in secondary than in primary schools . 

72. One of problems of the old curriculum was that 

A. there were abundant teaching materials. 

B. educational objectives were clearly established. 

C. teachers and students had a participatory role. 

D. more attention was given to theory. 

73 . One of the following is NOT true. 

A. Hardly any teacher is qualified. 

B. About 20% of primary school teachers are not qualified. 

C. 15% of vocational teachers have the required degree. 

D. 60% of senior secondary schooi teachers are not qualified to teach in that 

level. 
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74. The best topic for the above passage is 

A. Future trends in Ethiopian education. 
B. Problems in the Ethiopian education. 
C. Student-teach~r ratio. 
D. The qualities of a curriculum. 

Vocabulary 

75. 'capacity', (line I paragraph I ), means ___ _ 

A. 
B. 

interest 
ability 

C. 
D. 

76. 'all -rounded ' , (line 4 paragraph 1), means ___ _ 

A. circular 
B. round in all respects 
C. having interest in a particular field 
D. having ability in many different ways 

77 . ' relevance', ( line 2 paragraph 2), means __ ~ __ 

A. 
B. 

appropriateness 
dependence 

C. 
D 

78. ' In this respect, (line 4 paragraph 2), means ___ ~ 

A. 
B. 

contrary to this 
hence 

C. 
D. 

79. ' forn1Ulated ', (line 8 paragraph 2), means ___ _ 

A. summarised 
B. expressed 

1991 (/999) £SLC English e:cam;na/;on 
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enthusiasm 
concern 

rely upon 
chance 

concerning this 
nevertheless 

questioned 
emphasized 
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80. 'is overloaded by, (line 1 paragraph 3), means ___ ,--_ 

A. 
B. 

excluded 
emphasised 

C. 
D. 

81. ' cross-relate' , (line 3 paragraph 3), means ___ ~~ 

A. 
B. 

niatch 
contrast 

82. ' Overall ', (line 5 paragraph 3), means ____ _ 

A. 
B 

Above all 

Generally 

C. 
D. 

C. 
D. 

83. 'with respect to', (line I paragraph 3), means ____ _ 

A. 
B. 

regarding 
excluding 

C. 
D. 

84, ' recruitment', (li ne 4 paragraph 4). means ____ _ 

A. 
B. 

Referencing 

teaching 

learning 

C. 
D. 

85 . ' It ... ', (line 2 paragraph I), refers to ____ _ 

A. 
B. 

educational system 

individual's capacity 

C. 
D. ' 

86. " its ... ", (line 2 paragraph 2), refers to ~ ___ _ 

A. 
B. 

education 
country 
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expressed by 

related to 

oppose 
cancel 

In th is regard 

Particulady 

on [he contrary 

fu nhei'more 

employment 

emolment 

problem solving 

envirolIDlent 

implementation 

curriculum 
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87. ' it ... ',(line 7 paragraph 2), refers to ____ _ 

A. 
B. 

structure 
curriculum 

88. ' their .. . ', (line 3 paragraph 5 ), refers to ____ _ 

A. 
B 
C. 
D 

teachers' 
primary schools 
junior secondary school 
senior secondary schools 

SUBJECT CODE 02 

profile 
input 

SENTENCE COMPREHENSION, COMBINATION AND PUNCTUATION 

DIRECTION: Read the sentences carefully and then choose the alternative, which 
. has the same or nearly the same meaning as the given sentence. 

89. The game continued in spite of the rain. 

A. It was raining but the game continued. 
B. It stopped raining and the game continued. 
C. It was raining; so the game was discontinued. 
D. It stopped raining but the game was discontinued. 

90. He scarcely wrote to us when he was in France. 

A. He always wrote to us when he was in France. 
B. He sometimes wrote to us when he was in France. 
C. He never wrote to us when he was in France. 
D. He hardly wrote to us when he was in France. 

91. She would rather die than marry the old man. 

A. She would like to marry the old man. 
B. She does not want to marry the old man. 
C. She prefers the old man to any others. 
D. She does not want to leave the old man. 

1991(1999) ESLC English examination 

i ?,<:> -

J 



- 18 -

BOOIQ-ET CODE 24 SUBJECT CODE 02 

92. I used to play the guitar when I was young. 

A. I don' t play the guitar any more. 

B. I played the guitar because I was young. 

C. I still play the guitar. 
D. I used the guitar in order to look young. 

DIRECTION: Choose the BEST combination of the given pair of sentences. 

93. She is ninety-five years old. She can read and write well. 

A. She is ninety-five years old and she can read and write well. 

B. She is ninety-five years old, so she can read and write well. 

C. She is ninety-five years old; therefore , she can read and write well. 

D. She is ninety-five years old, but she can read and write well. 

94. He decided to stay in the job. He got some increment. 

A. Although he got some increment. he decided to stay in the job. 

B. Because he got some increment, he decided to stay in the job. 

C. He got some increment, but he decided to stay in the job. 

D. He decided to stay in the job, still he got some increment. 

95. She left the house. Then her father arrived. 

A. Her father arrived before she left the house. 

B. Her father arrived after she had left the house. 

C. Her father arrived when she was leaving the house. 

D. Her father arrived at the same time she left the house. 

96. I wi ll not give you the book. You have to pay for it first. 

A. I will not give you the book if you pay for it first. 

B. I will give you the book unless you pay for it first. 

C. I will not give you the book unless you pay for it first. 

D. I will give you the book if you don't pay for it first. 

1991(1999) ESLC English examination 

.-
~ . 

. ~ ~ " ' • • < ~ .' .... · .t ., ... I 
) 

\ 



- '19 -

BOOKLET CODE 24 SUBJECT CODE 02 

DIRECTION: Select the sentence with the CORRECT punctuation. 

97: A. 
B. 
e. 

. D. 

98 . A. 
B. 
e. 
D. 

99. A. 
B. 
e. 
D. 

100. A. 
B. 
C. 
D. 

"Where' s the key"? she asked he, assistant. 
She went into the childrens ' shop. 
" I want to buy a cigarette," he said. 
"Where's the key? she asked her assistant." 

He couldn' t get anything' to eat, because he came late. 
Because he came late, he couldn't get anything to eat. 
He ca01e late so he couldn't get anything to eat. . 
He came late, he couldn ' t get anything to eat. 

The teacher said, "don' t go away." "wait here ." 
The mens' hats are on the table. 
Asfaw, keep quieti 
Ambo. to the west of Addis is a beautiful town. 

He was hungry however, he didn't want to eat. 
He didn ' t want to see it, though he liked it. 
Its very cold in Addis in December. 
Father, lunch is ready. 
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