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Abstract 

The purpose of this study was to explore the practices and challenges offllnctional adult literacy 
program in building the capacity of Adult women to a!lain economic empowerment. Target 
population of the study were self employed adult women engaged and run income generating 
activities in kebele 57 and 58, market shelter in Nifas-silk sub-city and in kebele 59, market 
shelter in Akaki sub city. Mixed research method (quantitative and qualitative) was employed for 
the study. Questionnaire, interview, focus group discussion, document analysis, observations 
data collection techniques were employed to gather the necessary information for the study. And 
then the data is analyzed using statistical instruments such as ji'equencies, percentage and mean 
value to estimate the population characteristics under study and the qualilative data also 
analyzed in statement form. The findings indicated that flll1ctional adult literacy builds the 
capacity of adult women with which they can a/lain economic empowerment. However, lack of 
basic literacy skills among illiterate adult women and inconsistent follow up and technical 
support were the major challenges or problems faced by adult women during and afier the 
training to operate their business operations which in turn become a barrier to expand and 
develop their business activities. Finally the researcher recommended that good practices of 
WISE should be replicated by other organization to empower other groups of women found in 
poverty situation on the other hand, Women In Self Implement (T¥!SE) Organization should due 
attention on the problems to achieve its intended objectives adequately. 
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CHAPTER ONE 

1. Introduction 

1.1 Background of the Study 

Adult Literacy is a concept that changes overtime, and there is now a substantial literature on 

hi storica l changes of the concept (e.g Cook, 1977; Stedman & Kaestle, 1987). Early definitions 

conceptua li zed it as reading and writing simple text and then shifted slowly to seeing literacy as 

related to "functioning" in soc iety (Stedman & Kaestle, 1987). 

Anthropo logical, socio-linguistic and psychological studies of language and literacy focus on an 

understanding of Adult Literacy as multiple and situated with social and cultural practices and 

discourses. These studies point to the central role of power (Hull & Schultz, 2002:21). Especial ly 

Frei re' s writings have an explicit political agenda and promote Adult Literacy as a tool tlu'ough 

which individual' s can empower themselves and reshape their lives (Freire, 1970). 

Tn 1978 , UNESCO' s General Conference adopted a definition in a way that a person IS 

functionally literate who can engage in all those activities in which literacy is required for effective 

functioning of hi s group and community and also for enabling him/her to continue to use reading, 

writing and calcul ations for hi s own and the communities development (UNESCO, 2005:154). 

Besides, Hunter and Harman (1979) states literacy as possession of skill perce ived as necessary by 

particular persons and groups to fulfill their own self determined objectives as family and 

community members, citizens, consumers, job-holders, and numbers of social, reli gious, or other 

associations of thei r choosing. 

From the above idea, we can understand that functional ski ll s are connected to the context of daily 

li fe outside the training centers. Functional adult literacy has been identified as a means of 

increasing productivity. 

Literacy is not a single skill or quality tha t one either possesses or lacks. Rather, it encompasses 

various types of sk ill s that different individuals possess to vary ing degrees. It encompasses 

everything which inters into li fe . 

Moreover, literacy ensures equity especially in the less developing countries like Ethiopia where 

the gender gap in literacy and education is widespread. Beyond being a serious human ri ght and 
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equity Issues , it also has significant economiC, demographic, and health ramifications, as 

substantiated by several studies. Much research in developing countries points to the empowering 

effects of literacy for women (Ellis, 1995; Javaaeera, 1997)for example, in some Bangladish 

households, literacy has enabled adult women to be involved in the financial management of 

households, previously el1l·oll ed by men. Mishra (2005: II) added that female literacy plays an 

important role rai sing productivity levels, and in reduc ing chi ld mortality and population growth. 

In line with thi s, the present government of Ethiopia has implemented skill training programs on 

li veli hood or income generating activities in collaboration with non-goverl1l11ental organizations to 

equip adult women with the necessary knowledge and skill s to develop their problem so lving 

abilities and change their lives . 

So, the researcher intention was to study similar proj ects being provided by WISE to assess how 

much the functional literacy program contributed or helped adult women to attain economic 

advancement and security. 

1.2 Statement of the Problem 

Education is an instrument from which people can acqu ire knowledge, sk ill and attitude. It helps to 

bring changes in pcrception of individual in the course of time when any program is carri cd out. 

Besides, awareness of the society can be changed through experience and practice that is, 

education brings change in some elements of attitude, education would be given value to the extent 

of pertaining productivity. 

Education outcomes are powerfully linked to individual factors such as attitude, motivation, 

gender and li velihood development. All over the world, education is regarded as the key factor in 

overcoming the barriers that women face and basic tool for empowering women and bringing them 

into the main path of development. Research has shown "a direct link between women's education 

and child-mortality rate, fertility rate, and income generation activities" Mishra, (2005:161). 

However, in about one-third of the countri es with detailed literacy data, fewer than 80 women are 

literate for every 100 men (UNESCO, 2005:69). World wide as noted by (Mishra 2005: 162) one 

out of three women is illiterate compared with one out of five men. The discrepancy is even 

greater in deve loping countries where one in fo ur men and one in two women are illiterate where 

more than 60% of illiterate people in the wo rld are the women. 
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Accord ing to UNESCO's 2006 publications entitl ed Globai EFA monitoring report, 58.5% of the 

population aged 15 years and above were ill iterate in Ethiopia (MoE, 2008: 1). In Addis Ababa, 

there were 23.4% of illiterate adult women (AACNAO, Action Aid Ethiopia, and UNICEF, 

2006 :5). Moreover, the unemployment rate is higher especiall y among the less educated women. 

Even those employees work in the informal sector in petty commodity productions, domestic 

services, prost itution and fuel wood co llections. The vast majority of fuel wood co llectors (76%) 

were illiterate women showing that their level of education is associated with less opportunities in 

the world of work that endanger their life. To solve this problem many scholars of Adult education 

recommended that the provision of functional literacy, basic skill s and livelihoods' and income 

generating ski ll s helps to achieve economic empowerment. Hence, programs related to skill s 

development to help women should focus on a career and work development. 

Taking this problem into account, the present government has formulated various policies that 

address the issue of women and girls, for example, the issue of equities addressed in the education 

and training policy. Especiall y the objective of adult literacy program are basicall y focused on 

literacy, numeracy and functional adult literacy and other relevant skill s to enable adult learners 

develop problem solving abili ties and change their li ves . Moreover, the government has worked 

together with non-governmental organizations to enable them to provide various trainings and to 

contribute their share in developing problem solving ab iliti es of poor adult women. By using thi s 

opportunity there are various such organizations that have provided li teracy, numeracy, functional 

adu lt literacy and other sk ill trainings rel ated to income generating activities (AA W AO, Action 

AID and UN ICEF, 2006:2 1). 

In thi s regard, the researcher motivated to study the efforts of organizat ion for self employed 

women (WISE) Non-governmental organization in Addis Ababa .. Because, WIS E is given due 

emphasis to gender sensitive and responsiveness. WISE was established in September, 1997 and 

commenced fu ll program operation in January 1998. That means it has ten years of experience. 

Functional adult literacy training program was its one of intervention area and, as well as it is 

directly related to the researcher field of stud y. 

Fi nally, the researcher sought to observe some researches undeltaken in WISE education program. 

The investigator could not find a study undertaken except fi eld observat ion reports, quarterl y, mid­

term, yea rl y reports. It is, therefore, important to document WISE ded ication in the elimination of 
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the facts of urban poverty and the reali zation of sustainable livelihoods' among poor urban 

women. This study, therefore tries to explore the practices and challenges of functional Adult 

literacy program in building the capacity of adult wo men to attain economic empowerment. 

Specifica ll y, the stud y was intended to; 

I . Investi gate the extent to which functi onal adult literacy training build the capacity of adult 

wo men. 

2. Assess the literacy approach the organization has been following. 

3. Assess the economic benefit attained by adult women as a result of the training. 

4. Assess the challenges or problems the trained women faced to exercise the skill they 

acquired in to practice. 

Basic quest ions 

I . To what extent the training program being provided by WISE build the capaci ty of adult 

women? 

2 . What literacy approach has been fo llowed by the organization? 

3. What economic benefit is obtained by ad ult women as the result of the training program? 

4. What challenges or problems the trained women faced to exercise the ski ll they acqui red 

into practi ce? 

1.3 Significance of the Study 

The stud y will have the following significance 

• The research fi ndi ngs w ill help practi tioners and policy makers to draw lessons from the 

implementation of the Functional Adult Literacy being provided by WISE. 

• The research findings w ill help WISE to identify weaknesses and strengths of the skill 

training programs so as to improve its components in the future . 

• Moreover, the stud y will assist po li cy makers and practitioners to look back on how 

acqu isition of knowledge, skill s and attitudes empower wo men to promote economic 

independence to trace the impact observed . 

1.4 Delimitation of the Study 

WISE was operated its program on fi ve sub-cities of Add is Ababa namely; Ki rkos, Nefas-sil k­

lafto , Aqaqi Kality, Addis Ketema and Gulele. In order to made the study manageab le, the 

researcher is delimited the scope of the stud y on the two sub-cities namely, Aquqi-Kali ti and 
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Nefas sil k- Lafto. There were two market shelters(places) in Nefas- silk sub -city, Kebele, 57/58 

and one market shel ter in Aqaqi- quality sub-city, Kebele, 59. The whole market shelters were 

included under the scope Qfthe study. Conceptually, the stud y is delimited to the role of skill 

training program in bui lding the capacity of adult women to promote economic independence. 

1.5 Limitation of the Study 

WISE was operated its program on five sub-cities of Addis Ababa namely; Kirkos, Nefas-silk­

lafto, Aqaq i Kality, Add is Ketema and Gulele. 

Respondents, such as ad ult women project benefi ciaries, training coordinator facilitators were not 

avail able based on the pre-arranged appointment. This situation resulted or fo rced the researcher to 

travel frequentl y above the data collection time frame which in turn subjected the researcher fo r 

extra expense and delayed the research project activit ies. 

1.6 Organization of the Study 

There are fi ve chapters in the thes is. The first chapter consists of an introduction w ithin which it 

holds background of the study, statements of the problem, significance of the problem, 

delimitation and limi tation of the study. Chapter two focuses on related literature such as state of 

non fo rmal education in Ethiopia. Concept of adul t li teracy, funct ional ad ult literacy program 

objectives benefit of education, literacy and economic benefit cha ll enge the skill tra ined women 

faced. Chapter three puts for ward the research methodology which constitutes sample population 

and sample technique, method of data collection instruments, procedures to be fo llowed in the 

research and methods of data analys is. Chapter fo ur analyses results obtained. This chapter is 

organized in such away that it constitutes presentations of educational and economic benefit ad ult 

women's have attained as a result of the functional adult literacy program literacy approach the 

organi zat ion has fo llowed and challenges of the skill tra ined women faced to exercise the sk ill they 

employed in to practice. 

Finall y, the fi fth chapter draws out findings, conc lusions and fo rward recommendations for 

improvement of functional ad ult literacy program or else for further study. 

1.7 Operational Definitions and Conceptual Meanings 

Adults: Refers to a person who is fu lly deve loped and mature and who performs adult roles 

(Webster'S New Collegiate Dictionary, 1973: 17). 
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Adult Literacy Program: Literacy program launched under the umbrell a term of Adult Education 

or outside of the formal education for Adults Usua lly the age 15 and above are taken by most 

development Agencies (e.g UNESCO and the World Bank). 

Economic Independence: Property ownership, new sk ill s and knowledge and increased income, 

engaged in new/non traditional type of work and the abi lity to make deci sions on resources 

without the domination of others. (Mkwelly. Band McCord.M. 200 I) 

Functional Adult Literacy (FAL) : as stated in IIZ/DVV (2006, 2007) and Okech (2007), this 

research adopts the defin itions as reading and writi ng that a person requires and uses in various 

task and engagements in every day life. It also implies providing adults a range of functional sk ill s, 

practice and ability. In the context of Organization for Women in Self Employed (WISE) adult 

functional literacy is related to livelihood activities and include; entrepreneurship (business) skill s, 

leadership sk ill s, health education, basic literacy. 

Project: A Development plan which targets people of under privileged. 

Self-Employment: Adult women who are engaged in low income generat ing activities sllch as 

home-based production and micro-scale trading. 
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CHAPTER TWO 

Review of Related Literature 

In thi s section, literature related to the subject under study is presented. It covers literature of what 

is known about the investigation. In addition, thi s section sets the context for the research 

questions. 

Various topics and sub-topics which have direct relationship with the researched questions are 

di scussed. 

2.1 Conceptual framework of Non-formal Education and Adult Literacy 

2.1.1 Non-formal Education 

Many educators such as Ahmed and Combs, and Seya characteri ze non-formal education as any 

organized, systematic, educational activity carried out on outside the framework of the formal 

system to provide selected type of learning to particular sub-groups in the population, adults as 

well as children (combs and Ahmed 1974; Seya, 2005). 

Moreover, adult and non formal education refers to efforts at improving the provIsion and 

implementation of development programs, which a basic education or training component. Adult 

and non-formal education is indisputably lifelong education in developing countries where most of 

the popUlations are illiterates, particularly women. More than 60%(about 600 million) illiterate 

people in the wo rld are women (M ishra, 2005; 162). 

Many researchers have revealed that organizations have set up a non-formal education wo rking 

group, which seen non-formal educat ion in a wider sense than including non-formal schools for 

chi ldren. They want to try to identify all parts of the non-formal education in the world 

(Agricu ltural and health extension, for example, women's programs, income-generation training, 

environmental enhancement activities etc) and seek to integrate into one non-formal education 

system, so that all such activities can be co-opted to help with the development of the country. 

Ethiopia is a prime example of thi s approach (Rogers, 200 I). 

Mamo (1999) categorized functional literacy as one of the non-formal education for which it gives 

due emphasis to the integration of literacy skill s and livelihood (any developmental aspects of the 

society). Besides, street ( 1995), Bedel' ( 1991) and Agnello (200 1) gave the classification of non-
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formal education in so many as ad ul t basic educat ion, ad ult education, adu lt li teracy, basic literacy, 

human capital literacy and critical literacy. 

On the basis of the class ification given to a Functional Adu lt Literacy, the researcher assumes that 

Functional Adu lt Literacy program focuses on the app li cat ion of literacy and live lihood, and the 

investigator believed that such program might bring a change in the societal li velihood or else, 

such a program might be tested for the sake of being an approach. For this and other reasons, the 

researcher has given due emphasis to assess the practice of Functional Adult Literacy program in 

building the capacity of adult women to attain economic independence. 

2.1.2 Concept of Adult Literacy 

The concept of Adult Literacy varies, according to the conception of the society based on time, 

context and importance. In 1965 at the Tehran conferences the role of literacy was articulated as a 

way of preparing man for increased productivity, a greater participation in civ il li fe and a better 

understand ing of the surrounding wo rld and should open the way to basic human cu lture (Gillette, 

1987). 

Wagner (2000) identified many definitions of literacy relating in some way, at their core, to an 

ind ividua l's ab ility to understand printed text and to commu nicate through print. 

Most contemporary definitions portray literacy in relat ive rather than abso lute terms. They assume 

that there is no single level of skill or knowledge that quali fies a person as " literate", but rather that 

there are multiple levels and kinds of literacy. In order to have a bearing on real life situations, 

definitions of literacy must be sensitive to skill s need in out of school contexts, as wel l as to 

school-based competency requirements. 

Literacy is also seen as essential to social development and the achievement of soc ial equity and 

justi ce . Yet, as many literatures pointed out that literacy is considered as a component of human 

capital and as an essential skill required of the labour force, helps the production and service 

effectiveness and efficiency. (Bluent, 2000). 

Besides, UNESCO ( 1997) synthesizes that literacy not onl y takes in the basic skill s of reading, 

writing and calculating but it can and does in vo lve learning and education for more productive 

livelihoods, deeper understanding of local and nati ona l issues. 
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Jomtien Conference influenced the definitional aspect of the literacy goals, which are seen in terms 

of Mastery of the 3R's (Reading, writing and arithmetic) and life sk ills (Wagner, 2000; Thompson, 

2001). 

The lack of a uniform definition of "Adult Literacy" and consistent standards for demonstrating 

the outcomes of participation in Adult Literacy programs makes it difficult to provide specific data 

regarding the contri bution of the program. 

However, the studies that have been collected indicate that adult and their families gain significant 

benefits when adults participate in literacy programs (Beder, 1999). 

To conclude, the definition of literacy determines how it is measured or assessed and how it is 

promoted and encouraged (Street, 1995). One of the main purposes of literacy is to enable people 

to bring about changes in their lives. Therefore, in assessing the contribution, the role the program 

played or effectiveness of th~ literacy course, it is important to gain some idea of these changes 

expected to come in soc iety and individual elements (Blunt, 2000). 

2.2 Concepts and Approaches of Functional Adult Literacy Programs 

2.2.1 Concepts of Functional Adult Literacy Program 

During the last 20 years, there have been major advances 111 the scientific understanding of 

literacy, representing contributions from history, anthropology, psychology, linguistic and 

educational research (Wagner, et al. 1999). 

Functional adult literacy program was developed by Durgunoglu, Oney, and Kuscul (2003) for the 

inaccessible citizens for application to adults without any reading and writing skills. 

UNESCO proposed a new non-formal educat ion strategy that is functional adult literacy in the 

1960s. In Oxen ham et al. (2002) UNESCO put assumptions in such a way that: 

I. Literacy sk ill s are only means to ends and therefore require clear purposes and almost 

immediate applicability . 

2. Adults wou ld respond better to context and methods that build upon their existing 

knowledge, interest and abilities to discuss, than to the driving and repetition that 

characterized earlier programs. 
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3. Most learners could not be expected to be able automatically to see how to transfer skill s 

from a classroom situation to 'rea l li fe', so that oppOilunities to apply the skills needed to 

be built into the curriculum. 

In 1976, the N OP and UNESCO jointly publi shed a summary eva luation on functional adult 

literacy and learnin g. Its generally modest findings reduced confidence in the efficacy of literacy 

programs in general (Oxenham et al. 2002). 

Functional Adu lt Literacy sometimes conceptual ized in terms of contex tualization. Some learning 

activities and teaching- learning materials are highly contextuali zed-chosen or created for thi s one 

learning group a lone with considerable involvement of the learner group in the design of both 

curriculum and learn ing material s that is self-directed or participatory education (Moker and Spear 

1982). Besides, Rogers (2001) explains that adults choose what they want to learn, so that the 

curriculum will be built by each learning group and around their part icular interest. The outcomes 

are not pre-set chosen by the participants, and the evaluation is made by the participants in terms 

of their personal satisfaction with whether the program meets their individual needs at their time. 

Functional adult literacy as a broader concept takes ones being adul t literacy, skill s training and 

development and management of income generating projects and the provision of micro finance 

services among others (Okech, 2005) . Functionally literate means someone who can engage in all 

those activities, in which literacy is required for effective function ing of hi s group and community 

and also for enab li ng him to continue to use reading, writing, ancl calculations for hi s own and the 

communi ties' development (UNESCO, 1997). 

Functional literacy is not just acqu isition of skill or knowledge, ancl its acqui sition encompasses 

more than learn ing a number of skills. Being functionally literate is more than simply decoding 

script, or producing essays; it is also taking on the identities associated with these practices. 

Functional literacy is an emancipatoy practice that requires people to read, speak, and unclerstand a 

language. In thi s sense functiona l literacy is a competence that goes beyo nd grammar and 

semantics rooted in everyday exchanges. Such conceptua li zation emphasizes the linkages between 

writing ancl written texts, and culture, economy, and political system (Venezky, Wagner, and 

Giliberti , 1990, Wagner, 1999). 
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Functional adul t li teracy is particul arl y important in develop ing countries where fo rmal education 

has not reached a significant proportion of the adul t population, parti cularly fo r women. 

2.2.2. Approach es of Adult Functional Literacy 

Rogers ( 1997) has di scussed literacy approaches by classify ing into three broad categories namely, 

T raditional, Freirean and the Socio-cultural approach. Other times, in hi s article of IIZ/DVV 

(2000) educati on, Rogers, nonetheless, class ifies literacy approaches into two broad categories: 

The tradit ional and a lternati ve approaches, in which the latter is again divided into various fo rms. 

The first vers ion is regenerated Freirian Literacy (through) empowering community (REFLECT) 

model in which li teracy is put in the context of complete social transforma ti on. The second is the 

real literacy's approach, which starts from the position that all people, even illiterates, have 

literacy tasks which they need to deal within the course of living in a modern society. And the 

thi rd one, which is the literacy, comes second approach , starts by running wi th working groups­

groups that alread y ex ist in the communi ty and are engaged in some acti vity. 

Despite the diffe rent ways of classification, hi s basic assumptions of literacy approaches are 

almost constant, and Rogers emphasizes the building up of literate communities, not the individual 

illiterates . Rogers (2000) further argues that the trad itional approach to adult learning li teracy ski ll s 

is based on pri mary school which makes, ad ult learners to be treated like chi ldren, 

Forming an adult class is formal way to conduct a program, a set number of learners, all ' ill iterate', 

are found , a local person to teach them is identi fied, and text books (primers) are provided to run 

the course. This process is sometimes refe rred as a li teracy first approach. Since it is thought that 

adults learn literacy skills first and use them later. Teaching literacy in most adult literacy classes 

both for men and wo men, follows school-based approaches. It is indicated that learning li teracy 

under thi s model is assumed to be sequential in a straight line, and it is top-down. Text books 

(printer) are prov ided to run the course, and the concern in thi s approach is importing knowledge 

and skill s o f read ing, writing and simple arithmetic. It is further argued that the ill iterate women 

find it hard to lea rn in the environment which is very di fferent from the ir every day ex istence. 

Bown (1990) on her part cl assified models of literacy in terventions in to three: 

a) Literacy as a preli minary to change 

b) L iteracy as an ingredient in a mU ltifaceted deve lopment programme which leads to change, 

and 
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c) Change leading to a des ire for literacy, which then leads to desire for further change. 

Experiences and approaches in many developing countri es (e.g. II Z/DVV 2002, 2003; Melesse 

2000; ANFEAE 2003 in Ethiopia, Regitla 2000; Okech et al 200 I in Uganda; Exenham et al 2002) 

show that teaching literacy and income generating or li ve lihood activities are combined in adult 

literacy programs under two umbrell a approaches. One is to enri ch a li velihood-led programme 

with components of ca lculating, writing and read ing. The other is to enrich a literary led 

programme with train ing, for one or more li velihoods, a framework developed by Rogers, (1997, 

2000); IIZIDVV( 2002); Oxenham et al (2002)d istinguishes fi ve-categories in some cases with 

miner di stinctions. 

I. Literacy as a prerequisite and preparation for training in li velihood or income generation 

acti viti es. Training in li velihood is the longer term aim, but people are encouraged not to 

start tra ining in a li ve lihood until they have first master reading, writing and calcu lating 

suffic ientl y to cope with the livelihood 's sufficiently to cope with the livelihood's 

operating and development requirements. 

There is a planned progression between the two 

2. Literacy followed by separate li velihood or income-generation acti vities . Learning literacy 

is rega rded as a self-standing and worthwh ile aim in itself and is undertaken first. 

Therea ft er, train ing is offered in either livelihoods or some fo rm of income generating 

acti viti es . There are no systematic connect ions between the two components. 

3. Li ve lihood training or income generating act iviti es leading to literacy. [n thi s sub-category, 

groups start out learn ing to develop a business but come to recognize that their progress 

will be rrustrated, unless they learn to ca lcu late more comprehensive ly, record thei r income 

and o ut goings and read their records. The content of the illiteracy and numeracy grows out 

of the li velihood and income generation. 

4. Livelihood and income-generat ion acti vities and literacy integrated. In thi s sub-category, 

trai ning in a live lihood and instruction in li teracy and numeracy begin simultaneously, 

often lV ith the content of the literacy derived from or influenced by the li velihood. 

5. Literacy and livel ihood and income-generation activities taking place in parall el but 

separate I)'. Programmes under thi s sub-category recognize the importance of both 

componen ts, start both simultaneously/but omit to deve lop any systematic connections 

betll'een them. 
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The first two sub-categories fall within literacy-led programmes, the third and fourth fa ll within 

livelihood led programmes wile the type of programmes of the 5th sub-category would depend on 

their origins and emphasis. 

Various researches in the area mostly in developing countries (e.g in Eth iopia, Uganda, India, 

Bangladesh, Tanzania, Nepal etc, have shown that livelihood training with literacy, numeracy 

instruction for very poor people mostly for women has been the experience and helped to the 

emancipation and empowerment of women through Functional Adult Literacy (FAL) programmes. 

A project in Uganda of FAL classes, li velihood acti vities are more emphasized and literacy 

emanated from the specific activities, for example, heal th and nutrition programmes for women is 

incorporated in FAL classes (Rogers, 1997,2000; Okech et al 2000; Rogers et al 2001; IlZ/DVV 

2000,2003). 

Research on evaluation of literacy approaches indicated that livelihood-plus literacy/numeracy 

programmes can reinforce their chances of success substantially if they can incorporate trainings in 

savings, credit and business management, along with actual access to credit (IIZ/DVV 2002, 

2003). In addition, it is stated that programmes that start from livelihood ski ll s seem to stand as 

stronger chance of success. Nevertheless, the integration of li teracy to other development efforts is 

not taken positively as can be seen in the words of Lind and Johnston (1990) that integrating 

literacy to other activities often implies that literacy instruction becomes neglected, since the 

participating women are expected to be invo lved in so-many other activities at the sametime. This 

is substantiated in the following quote. " It is upsetting to observe that women organized in many 

integrated projects manage neither to generate income nor to learn literacy sk ills" (Lind et al 

(1986) cited in Lind and Johnston 1990: 155) . 
./ 

Although the problem existsjn these kinds of programmes, integrating literacy with other terms of ,. 
functional literacy dominate most literacy projects in developing countries. This relationship is 

clearly articulated . 

Each literacy project had to link with a specific project , often economic In nature, leading to 

improved li velihood as understood by many "(IIZ/DVV 2007 ; 16). 

Ugandan experience (e.g. Okech et a12001 ; IIZ/DVV 2007) shows that FAL refers to the reading 

and writing that a person requires and uses in the various tasks and engagements in everyday life 
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such as agriculture, health, income generation activities, marketing and trade, gender, culture, civic 

consciousness, environmental education and cooperative education. the concept is almost 

understood in a similar manner in Ethiopia in that Functional Adult Literacy as "the acqu isition 

and use of reading and writing to learn practical knowledge and sk ill s useful for other aspects of 

life, such as agriculture, hea lth, civic education, cu ltu ral ed ucation and so on." (MOE 2006 cited in 

Anis,2007:6) 

2.3. The objectives and Implementation of Functional Adult Literacy Program 

Non-formal education therefore proclaims strategies calling for a stronger, more integrates and 

more community-based approach to rural development to meet the basic needs of the poor 

(Onyishi,2004). 

As participants in the workshop organized by the World Bank (200 1) reviewed 27 projects on 

Adu lt Literacy programs concluded that programs that incorporate income generating activiti es 

such as agricultural production participations, as means of creating, reinforcing and sustaining 

learners' motivation, tend to report relatively changes in attitude. Besides, they concluded that 

programs where facilitators receive some payment and are well trained tend to be associated with 

large changes in participants' levels of skills, att itudes, practices and soc ial and political 

participation programs that reported relatively high attendance, completion and graduation rates 

and large changes in participants' levels of skill s, attitudes and practices claim to have used 

participatory approaches to learning. 

Programs of adult literacy usually do not confine themselves to help ing people simply to read , 

write and calculate but to bring change on their livelihood by increasing the attitude and 

understanding those who kept hold of the program. Studies in Kenya and India revealed that Adult 

literacy programs were aimed to build up and able to increase the participation of women in 

economic aspects and productivity (Oxenham et aI, 2002). 

The researcher undertook in sub-Saharan countries depicted that adult literacy data are no 

available, however, to show the impacts of adult literacy training on production, productivity and 

standard of living (Rogers, 1997, Oxenham et aI, 200 1). 

In Kenya and Uganda, the same educational program strategy has been practiced so as to bring 

changes in the li vel ihood of the society. This is called li teracy first. In both countries functional 
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adult literacy program is an example of li teracy first which focuses on incorporating livelihood 

skill s as part of literacy education. it incorporates training for li ve lihood skill s in to literacy 

education (Oxenham et ai , 2002). 

In Kenya, Mwangi (2001) recommended that the program has to give due attention to assist 

farmers produce better: help deepen knowledge, understand ing and sk ill s. In Guinea, livelihood 

and literacy are how to closely enter wined, that it is no longer reali sti c to different approaches but 

in Uganda the program is named as functional adult literacy, which gave attention to the 

integration ofliteracy with the livelihood of the society (Diallo, 2000). 

Ghana, the program defines a functionall y literate person as one who engages in activities in which 

literacy is required for enabling him/her to continue to use literacy and numeracy for communi ty 

development. The main objective of the functional adult literacy program is to improve the quality 

of life of the poorest society, especially those in the rural areas. Based on the experience gained 

during the program, illiteracy is highl y correlated with location, income level and gender, the 

literacy program provides an opportunity for illiterate adults, especially women, to improve their 

human capital and become more producti ve members of civi l society (Oxenham and Makfar, 

2001). 

In Uganda the approach used covers some dimensions such as in tegration of knowledge from 

different su bj ects or di sciplines, integration among diffe rent service prov iders and integration of 

learning and life. The methodology actually used by the functional ad ult literacy instructors is a 

practical improvisation whose final shape depends on the ab ili ty and ideas of the instructors. The 

findings noted that the methodology used in the program was sounded in terms of problem solving 

(Oxenham et ai, 2002). 

The research conducted in Turkey by Durgunoglu, Oney, and Kuscul (2003) revealed that many 

adults have participated in functional adult literacy program for which two of the objecti ves of the 

program were empowering women and bringing change in the livelihood of the society. 

2.4 Functional Adult Literacy Assessment 

There is a growing body of literature about ways of adopting Freirian pedagogy to ad ult literacy 

programs (Coggins, 1973: Creighton, 1997). However issues of measurement in fu nctional ad ul t 
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literacy program present obstacles to its more general acceptance especial ly at a time when the 

"cult of efficiency" pervades public di scourse (Stein, 200 I). 

In Ivory Coast, there were performance indicators to measure the effectiveness of the functional 

adult literacy program was the outcome of the program. Outcomes were measured in terms of 

literacy level achieved, completion rates, and changes in knowledge, attitude and practices that 

contribute to an improved quality of life. It was found that the program has brought a significant 

change in li ves of the society who have participated in the program (World Bank, 200 I). In Ghana, 

the program performance was monitored through several objective ly verifiable indicators of 

literacy skill s, knowledge utili zation, and improved attitudes and practices in agricultural activiti es 

(Human Development Network, 200 I). 

The use of grade level to assess literacy skills of adu lts is based on the assumptions that the 

program provided the necessary literacy ski ll s and that these skill s, once obtained, are reta ined. " It 

is clear that such di stinctions (based on grade level) are not accurate and provide little insight into 

the actual abilities and the educational needs of adults" (Verhoeven, 1994). 

It is recognized that adult learners are likely to have variable leve ls of knowledge, skill s and 

understanding in literacy training levels. Commonl y, learners may be ahle to demonstrate their 

abilities confidentl y in some aspects of literacy and are less able to do so in another, that is, they 

evidence a 'spiky' literacy skill s profile at entry level. Successful complet ion of adult literacy at 

entry level will allow the learner to progress to other levels of adult literacy program. 

It may also be appropriate, depending up on the associated education or training contex t, fo r the 

learner to progress on to a key skill program for the development of attitude and knowledge 

(Rogers, 1997; Oxenham et ai, 2002; Stein, 2001). 

Rogers (200 I) notes literacy process and any goal of all literacy learning programs as not to 

encourage learn ing but to encourage the use o f literacy ski ll s. The success and fai lure of li teracy 

learning programs must be judged by how fa r they succeed in getting the participants to use their 

skills. Failures of li teracy learning programs are observed in many developing countries . The 

reason for thi s failure is that literacy learning programs did not contex tuuli zed. The act ivities are 

specimens not the real activities . 
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The paradigm used, contrary to children, a literacy learning program is that adu lts learn fo r a 

purpose, which they have chosen. Adults, in their lives, learn by doing; they do not learn in a linear 

fashion (Rogers, 200 1). Some researches done in Brazil , the Philippines, Sierra Leone and other 

places show that many adults learn literacy skills without ever go ing through life (Rogers, 200 1). 

However, Burckhardt (2000) found in her research that there is usually no clear and reali stic 

assessment of what is practicable and of the pre-requisites for implementation. Nor is there a plan 

of the individual steps to be taken during implementation though everyone understands in theory 

where the difficulties lie. 

2.5 Literacy and Economic Benefit 

The 1948 Universal Declaration of Human Rights and other major international conventions 

emphasize the right to education (right to literacy). Lind (2007) states that whatever the causal 

effects look like, progress in literacy and progress in human development often coincide, just as 

illiteracy and poverty do. Poverty is not just lack of income, but also deprivation of capabilities. 

Literacy contributes to strengthen the capacities of indi viduals and fami lies to benefit from 

existing opportunities such as health, education, political freedom, and income. Oglesby 

(! 996:608) shortly put "Literacy is a potential empowering tool. .. ", however, it does not 

automatically empower women but offers keys for unlocking closed doors. In other words, 

education is seen as one of the most important means of empoweri ng women with the knowledge, 

skill and self-confidence necessary to participate fu lly in the development process. It is an ent ry 

point to other opportunities, and the educational ach ievement of women can have ripple effects 

within the family and across the generations. However, UNESCO's document (! 997) on women's 

education show that participating in male dominating education system benefits onl y a tiny 

percentage of women. Hence, one of the tasks of adult (literacy) programmes is to address the 

limitations of women's involvement in the social, poli tica l and economic system. UNESCO in its 

EFA Global Monitoring Report (2006) puts the link between literacy and the benefits it renders to 

adult learners. The document classifies the benefits of literacy into fi ve interrelated (arbitrari ly and 

conveniently are the terms used to justify the classification) di visions: human, poli tical, cul tural, 

social, and economic. It further reads: 

Literacy can be associated with a wide spectrum of benefits. Human benefits are 

deeply tied to an individual 's self-esteem, confidence and personal empowerment. 
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Related to this is the increased civic engagement-whether in labour unions, 

community activities or politics-found to be correlated with participation in adult 

literacy programmes. Cultural diversity is enhanced by literacy programmes in 

minority languages, improving people's abilily to engage with their own culture ... 

The economic returns to education have been extensively studied, especially in 

terms of increased individual income and economic growth (UNESCO 2006:22). 

IFAD's (2000) project in Uganda shows that functional literacy programmes such as linking 

literacy to credit/savings help women control over income, which in fact was powerful tool to 

empower rural women. Here is a quotation taken to strengthen the argument: 

Women acknowledge the FAL classes play an important role in empowerment and 

poverty reduction. They identified the following benefits: participants learn how to 

read, calculate and write, generate income through modern farm ing methods, 

control crop pests, improve household sanitation and hygiene, and improve food 

planning and preparation; moreover, they get to know each other, creating 

networks and forming groups, and learn to work together to establish poverty­

reduction strategies (IFAD 2000: 13). 

In addition, a Chinese women says this describing the way literacy has changed her life, 

"1 don't have to mark bus tires anymore to make sure [ get the right bus, and 1 

don't paniC when I leave my child in hospital because 1 know I will be able to find 

her war and may way out again. And when 1 use the public toilets, there are no 

more embarrassing surprises!" (AksorkooI1995) quoted in UNESCO (2001:3) 

In order to make literacy programmes more effective and thus benefit for whom they are intended, 

they must be interwoven into the practical and everyday environment in which poor women li ve. 

This argument is supported by Stromquist (1 995), who believes that achieving empowerment 

through education is dependent upon developing a mode of learning close to the women's 

everyday experiences that builds upon the intellectual , emot ional and cultural resources the 

participants bring to their social space . 
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Looking the economic dimensions at the forefront, vari ous local organizations in Ethiopia (e.g 

ANFEAE, EDA, LIA, ZEMASAFE, KCADO and many others) have been engaged in projects by 

integrating adult literacy programmes with li ve lihoods of poor women that has resulted in a strong 

relationship of maintaining the socio-political, political, and economic dimensions of the 

individual or societal dynamism (ANFEAE 2003; Pact Ethiopia 2006,2007; JIZ/DVV 

2000,2002,2007). The UNESCO (200 1) document rein fo rces the strong relat ionship between the 

economic dimension and empowerment of women. The document puts "The most basic 

prerequisite for empowerment is economic se lf-reliance and it was believed that lack of economic 

power was at the root of women subordination (Tap ia, 2002). Bes ides, increasing women's 

economic opportunities is an entry points to address ing multiple deve lopment goa ls (United 

Nations Development Program, 2008 . To achieve economic empowerment women must obtain 

access to and control over economic resources, assets and se lf confidence in order to benefit fro m 

them on a sustainable and long-term bas is" (UNIFEM 1996) quoted in UNESCO (200 1 :8). 

2.6 Challenges of Skill Trained Women 

The promoting o f literacy linked income-generating projects, among women in particular is very 

common today (Lind and Jolmston 1990; Goodale 1996; JIZ/DVVI999/. 

Particularl y, the acquisition of functional skills for gainful self-employment is one of the direct 

strategies observed in many developing countries, to promote the job opportun ities. To this effect, 

deve loping quali ty and relevant training with entrepreneurial competencies is one of an 

institutional efforts that training provide rs should expect for the successful self-employment 

programs. 

However, inadequate and poor quality training, lack of knowledge about local needs for self­

employment, inadequate and lack of start up capital have hinderd the effectiveness of income 

generating ventures (Mulat and Wolday; 2006). Under fundi ng and under qua lified sta ff are also 

another factor that affects its effectiveness. Regarding to this, Lind and 10hnston states the 

following: 

The members (mainly /emale) a/the groups initiating projects are lIottrained in marketing 

and management skills, they also lack the technical e,'pertise to produce t/,e intended 
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products: they do not knolV how to fulfill the conditions for credit and receive hardly any 

lIIanagement support for planning, implelllenting and developing projects (J 990: 116). 

For example a study conducted among women micro-enterprise operators in Kenya showed that 

lack of access and sk ill to improved technology has taken as a barrier to expans ion. Likewise, a 

brief study sponsored by Chri stian Relief and Development Agency (CRDA) in 1998 revealed that 

failure to promote and develop improved techno logy has di scouraged women in the Southern part 

of Ethiopia from producing and marketing "enset" (banana used as staple food) on a commercial 

scale. 

2.7 Organization for Women in Self Employment Project (WISE) 

Organization for Women In Self Employment (WISE) is an indigenolls non-governmental 

organization establi shed in 1997 and engaged in organizing of poor se lf employed women in Addis 

Ababa with the objective of making them self reli ant. 

In its effort to bri ng about sustainable changes in the lives of the target groups WISE adopts a fou r­

fold program strategy to translate its objectives into action, chiefly: organizing saving and credit 

cooperatives, capacity building trainings on various aspects and start up capital is being given for 

the cooperatives . 

2,7,1 Trainings and Development 

Members are trained in various essential sk ill s related to micro-enterpri se operations as well as 

other spheres of their li ves. 

The trainings provided to the women are class ified as follows. 

Entreprcncurship/l3usin cs. Skills: This part of the training is provided to all women who join 

membership in the saving and cred it cooperatives in order to improve their skills and knowledge in 

the area of business management. 

Health Education : The provision of health education aims to enable women to combat problems, 

business operations due to ill health of the major operator, themselves. 

The provision of basic literacy ski ll training are expected to increase self- confidence and enables 

member to strengthen their busi ness . 
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CHAPTER THREE 

3. Research Design and Methodology 

3.1 Method of the Study 

This study was aimed to assess the practices and challenges of functiona l adult literacy being 

provided by WISE (Organization for Women in Self Employment) to attain economic 

advancement. To thi s end, the researcher chose a mixed research methods to get comprehensive 

info rmation about research topics. As Creswell (2003) noted that researcher should mix methods in 

a way that is likely to provide complementary strengthen and non-developing weaknesses. 

Source of Data 

The sources of data for the study were; 

1. The sources of data for thi s study were adult women who attended the training 

program provided by WISE and engaged in income generating activities. 

11. WISE training program coordinator, program assistants and trainers were another 

sources of data for the study 

111. Documents:- like records, reports, printed forms (l ike broachers, newsletters, 

pamphlets, posters etc) , were additional source of data for the study. 

3.2 Sample and Sampling Techniques 

WISE is operational its program on fi ve sub-cities of Add is Ababa namely; Ki rkos, Nefas-silk­

lafto, Aqaqi Kality, Addis Ketema and Gulele. Since, it was not possible to deal with the whole 

target population, and it was imperative to reach the 'access ible population, two s'ub-cites namely, 
, . -

Aqaqi-Kality and Nefas-silk-lafto were taken as saI]1ple of the study by using simple random 
. - , ' 

saInpling method. The target population of the study were Adult Women who participated in 

Functional Adult Literacy program at WISE and engaged in various income generating activiti es 

in Nefas-S ilk- Lafto sub-city, Kebele 57/58, and Aqaq i- Kality sub-city,Kebele, 59 nla rket 

shelters(place). All these market shelters were determined to be included U; the study. There were 

167 total population. Of these, 105(62%) were decided to be sample population. Because the 

larger sanlple size the more precise research findings. The researcher se lected the desided sample 

size through using simple random sampling. Because random sampling is the best single way to 

obtain a representative sample since it gives equal opportuniti es to be se lected. 

2 1 
-, 



To calculate and determine equal sample s ize from each market she lter, the researcher used 

the following fo rmula. 

n= nJN(Nk) 

n= the total sample size 

Nk= the population size of the kth stratum. 

nk= the sample size for the kth stratum. 

N= the total population 

Finally the following sample size was obtained from each Kebele . 

Table I: Market shelter and project beneficiaries in the sub cities and kebcles 

Sub-city Kebele Total number of beneficiaries in the samples 
market shelter 

Nefas-silk Lafto 57 30 n!N(Nk)- 1051167(30)- 19 19 
. 

58 65 = 1051167(65)=41 4 1 
Aqaqi-kality 59 72= I 051167(72)=45 45 

167(100%) 105(621%) 

In addition to that, the available training coordinators and fac ilitators were also another sample 

population . Accordingly, one training coordinator, one program ass istance and 5 facil itators were 

interviewed to gather information about the planning, implementation and eva luation of the 

training program. 

3.3 Instruments of Data Collection 

To obtain information for the study, questionnaire, interview, document analysis, foc us group 

di scussion and observation were employed. 

Questionnaire 

Questionnaires are preferred to include a large number of respondents fo r thi s reason, 

questionnaires were taken as a too l for the fact that data gathering was conducted in selected 

market shelters. In order to keep the high response rate and provide ass istance to subj ects in case 
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ambiguities or di ffi culties happen, the questionnaire were administered in the presence of the 

researcher and project facilitators. Both closed and open ended types of questions were set. Most 

of the questions were in Liker Scale form so that they could be answered more easily and quickly 

by respondents than the open ended items. By taking in to consideration the respondents' level of 

understanding, the questionnaires were translated in to the Amhari c language (see Appendix-2) . 

Interviews 

Both structured and unstructured interview questions were prepared to WISE staff members 

parti cularl y for training coordinators, program assistant, trai ners to gather information about the 

practices of functi onal adult literacy training program planning, implementation and evaluation as 

well as success and challenges of the tra ining program (see appendix III) . 

Interviews are helpful to gather data on subj ects opinions beliefs, feelings and experience, about 

the situation with their own words(Ary etal , 2002). Accordingly, in order to get in-depth data, an 

open ended interview questions in a more and less structured schedule were designed- (see 

appendix-3). Informal and formal interviews were made. Informal interviews were made in the 

natural conversational manner where as, formal interview were conducted interview schedule 

contained specific questions in a fi xed order. Interviews were conducted with train ing coordinator, 

program assistance and facilitators. 

Focus G rou p Discussions 

Focus group di scussion, which were the core data gathering tools for thi s study, were employed to 

get the different perspectives from women. Much information about func tional ad ult literacy 

program associated with their income generating acti vities and economic advancement. Two 

focused group di scussions were conducted with respondents who were engaged in various income 

generating acti vities in the two sample sub-cities. To gather the information, structured and 

unstructured guiding equations were prepared for grou p foc us di scussion (see appendix 5). When 

the focus gro up d iscllssion was held, the researcher played the role of mediator. The second person 

played the ro le of record ing and photographing the discussion through using audio tape recorder 

and digit al camera respecti vely (see the transcri bed in fo rmation and the plate of focll s group 

di scuss ion in appendix VII and VIII ). The number ofFGD di scussant was 12 
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3.3.4 Document Analysis 

Document analysis is appropriate to describe the prevailing practices or condi tions (Best and 

Kahan \ 993). And it is helpful to ga in and understanding of the phenomenon under study (Ary, 

etal, 2002). Such documents include trainings manuals, annual reports, different printings (like 

broacher, newsletters, pamphlets, posters etc) and pictures will be exploited. They help to see the 

results, impacts, successes, and challenges as perceive and fee l primarily by program stakeholders. 

3.3.5 Observations 

The researcher was employed non-parti cipant observation points to look in to the whole context of 

the functional adult literacy program and economic empowerment effects of WISE. Three project 

market places Namly keble 57 and 58 in Nefas Silk lafto sub- city and kebele,59 in Aqaki sub-city 

were observed in order to describe to what extent trained women used or applied the skill they 

acquired on their income generation activi ties'. In what type of income generat ing business 

activities they were engaged, the condi tion of the trai ning center and avai lability offacilit ies. To 

keep the Ethical consideration, women were made aware of the purpose of the observation. Some 

observation points were pre-designed in order to keep common frame of reference (see appendix 

VI).And anecdotal recording method was employed to describe the situation. To overcome 

personal bias, the researcher used mechanical instruments( camera) which allows a degree of 

accuracy which could not achieved by human behavior. 

3.4 Data Analysis Techniques 

The quantitati ve data gathering using questionnaire were tabu lated, analyzed and discussed by 

applying descriptive stati stics such as frequencies, percentage and mean score. These descriptive 

statistics instruments were used to esti mate the population characteri stics under study. The 

stati stical work was processed manually. On the other hand, the qualitative data were described in 

a narrative form and interpreted. In analyzing the quali tative data, procedures suggested by (eg. 

Ary et al 2002) like organizing the data, summarizing it; interpreting and fina ll y reporting were 

fo llowed. 

3.5 Pilot Study 

The draft questionnaire were firs t prepared and administered to 25 adult women beneficiaries who 

were attended funct ional adul t literacy program at WISE and run their income generation activities 

in market shelter fo und in kebele 59, Akaki Kali ti sub city. After it has been fi lled out by those 
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respondents, each questions was examined item by item to detect ambiguous and unclear statement 

for instance, part II, question number 2 and 8 were improved and open-ended such as number 

3,5,7,9,11 ,12,and IS were incorporated in the quest ionnaire .. Finally, the questionnaire is shaped 

in the present for111 . 

3.6 Procedures of Data Collection and Administration 

Primarily contacts were made with WISE organization as to get permission and support for the 

research work. And then the researcher were informed abut the objective of the study. Convenient 

time and place were selected for all groups of respondents and the purpose of the study was 

explained in clear and understandable manner in order to avoid any sort of confusion. The 

questionnaire was administered and distributed to the adult women in the presence of the 

investigator. The respondents were instructed to read and fill the questionnaire carefull y. 

The researcher co llected questionnaires as soon as the subjects of the study fini shed completing. 

The interview was conducted with training coordinators, program assistant and facilitators and 

recorded. Two focus group di scussions were held with adult women beneficiaries who were run 

their income generating activities in market shelter found in kebele 59 Akaki Kaliti sub city and 

kebele 57/58 in Nifas Silk sub city. The di scussion was photographed and recorded. Descriptive 

stati stics sllch as frequencies, percentage, and mean score were applied to tabulate and analyzed 

the quantitat ive data. On the other hand the qualitative data was described in statement form along 

with quantitat ive data. 
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CHAPTER FOUR 

Presentation, Analysis and Interpretation of Data 

In thi s section , the co llected data were presented, analyzed and interpreted. Ones the research data 

have been collected using different types of data collection tools and procedures as described 

chapter three, the next step was to analyze those data. It generally consists of presentation of the 

statistical results obtained, illustrated tables and fi gures, detail description of the interviews, 

focused group di scussion, observation made, photographs taken and documents rev iew results and 

the implication of the results to the research topic. The collected data then, were analyzed and 

interpreted using different stati stical tools and the various qualitative techniques. 

The total of 105 questiormaires was di stributed to the respondents and then the whole distributed 

questionnaires were returned and filled properly. There were not rejected questionnaires. After 

checking the respondents answer and the questionnaire was found complete the data were 

processed manually. 

Descripti ve Statist ics such as frequencies, percentage and mean score were used in analyzing the 

quantitative elements . The information generated through qualitative methods were compiled and 

analyzed along with the data generated from quantitative methods to help better understanding of 

respondents background, educational benefit , economic benefit obtained by adult women as a 

resul t of the training program. The li teracy approaches the organization has been followed and 

challenges or problems trained Adult women faced to exe rci se the skill they acquired in to 

practi ce. 

4.1 Background of Respondents 

The fo llowing table 2,3, and 4 indicated respondents age and marital stats, educational level, 

occupation and condition of income before they attended the currant training program. 
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Table 11- Age and Marital status of Respondents 

No Variab les Frequency Percentage 
1 Age 

From 16-20 5 4.76 
From 21-25 15 14.28 
From 26-30 27 25.71 
From 31 -35 37 35.23 
Above 36 21 20 

2 Marita l statu s 

• Single 12 11.42 

• Married 45 42.85 

• Divorced 13 12.3 8 

• Separated 25 23 .80 

• Widowed 10 9.52 

Table two shows Age, martia l status, respondent prev ious educational status, occupation, total 

monthly income and their financial contributi on to fami ly month ly income before they were 

attended the current trai ning program. 

Regarding age, the majority of respondents 79(75 .2%) are the age between 2 1-35 years. Of the 

remaining, 5(4.6%) and 21(20%) are in the age catego ry of 16-20 and 36 and above years, 

respecti vel y. 

As to marital status of respondents, 12(11.42%) are single and 45 (42.85%) of a re marri ed . The 

divorced and w idowed are 13 (12.38%) and 10(9.52%) respectively . The remai ning 25(23.80%) of 

subjects are separated. 

Table III. Educational Background ohespondents 

3 Ed ucat ional Status 

• illiterate 37 35.25 

• Basic li teracy and numeracy 19 18.09 

• Primary (Grade 1-8) 34 32.38 

• Secondary (Grade 9- 12) 15 14.28 

• Secondary and above - -
• Below or eq ual to 100 43 40.95 

• From birr 101-300 21 20 

• From birr 30 1-500 8 7.61 

• Above birr 701 105 100 
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Women respondents were asked about their educational background before they participated in the 

current training program and among the respondent 34(32.28%) of them had primary education, 

fifteen(l4.28%) of respondents had secondary education. 19(18 .09%), were literate in basic 

literacy skill , while 37(35 .2%) were illiteracy status. The finding indicated that the majority 

68(64.8%) of respondents had literacy status, while 37(35 .2%) were ill iterate. 

Table IV. Occupation and income level of Respondents 

4 Occupation before you start attendi ng the current tra in ing 
program 

• "Gul it" and street vender 27 25.7 1 

• Home based self-employed 39 37. 14 

• House wife 19 18.09 

• Unemployed women 14 13.30 

• Private organ izat ion Em ployee 6 5.71 

• Govern ment employee - -
• NGO employee - -

5 How much was your tota l family monlhly income in birr when 
_}'Ou started the current tra ini ng program (in birr) 

• Below and equal to 200 37 35.23 

• 201-400 birr 43 40.95 

• 40 1-600 birr 19 18.09 

• 601 -800 birr 6 5.7 1 

• 80 I- I 000 birr - -

• Birr 100 1 above 

6 How much did you contri bute to your family income in birr 

• Nothing 33 31.42 

• Be low or equal to 100 43 40.95 

• From birr 10 1-300 21 20 

• From birr 30 1-500 8 7.61 

• Above birr 70 I 105 100 

The invesligator was asked the responde nts about their occupation before they attended the current 

training program at WISE? Accordingly, 27(25.7 1 %), and thirty nine(3 7 .14) of respondents 

responded that they were engaging in 'Guli t' and street vender and home based micro-scale 

activities respective ly, and 19(18.09) of respondents were house wife's. The remaining 

14(1 3.30%) of respondents were unemployed ad ult women. 

The subj ects of the study were also asked about their total family monthly income at the time of 

the current train ing commencement. Accordingly, 37(35 .23%) of respondents answered that they 

had below and equal to birr 200 family monthly income, sixty two(59.04%) of respondents replied 

their family monthly income was from birr 40 1-600. The rest 6(5 .71) of them claimed that they 

were sccured birr 60 1-800 fa mily month ly income. 
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The respondents were also asked the amount of their financial contribution before they became the 

current program. Connected to thi s, 33(3 1.42%)of respondents noted that they were not financial 

contribut ion. 43(40.95%) of the respondents contributed below or equal to Birr 100. the rest, 

29(27.61 %) of respondents contributed birr 101 -500. 

From the above data one can understand that the respondents were found in poverty situation. 

Thus, since WISE aims to help poor self employed or unemployed women, the project 

beneficiaries were directly related to its intervention area . Because wise dedicated to promote 

sustainable income, created job opportunities for self and others through providing skill training 

and offering start up capital. 

4.2 Regarding to Functional Adult Literacy Training Program being provided 

by WISE 

4.2.1 Functional Adult Literacy Program by Educational Benefit 

The respondents were asked to answer the educational benefit attained as a result of the current 

training program. 

Table V: CUlTent Functional Adult Literacy Program by Educational Benefit 

Participants attained as a resu lt of the Frequencies Present 
program 
Awareness about hea lth issue, such as 68 64.76 
HIV/AIDS, family planning, harmful 
trad itional practices, Nutrition, sanitation , 
first aid, life skill s on ly. 
In all areas indicated above and including 37 35 .23 
reading, writing and aritlm1etic literacy 
skill s. 
Total 105 100 

As can be seen from table 3, 37(35.2%) responded that the training program helped them to attain 

the basic literacy skill , acqu ired business skill and knowledge that enable them to run and mange 

business, to get awareness about health issue such as HIV/AIDS, fami ly planning, harmful 

traditional practices, nutrition, sanitation, first AIDS and life skill s like communication ability with 

people (see table 5). 
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The majority 68(64.8%) of subjects of the stud y responded that they atta ined business sk ill s and 

knowledge, awareness about health issues and li fe skill s. The respondents were al so asked that 

why they didn't participate in the current basic li teracy skill training program provided by WISE. 

They answered that they were able to read write and calculate at the time of program 

commencement so that they omitted to participate in the current basic literacy skill training 

program. 

Moreover, the respondents who were illiterate and attained basic literacy sk ill s in WISE program 

also asked in open-ended questions to what extent the training solved your problem or meeting 

your personal needs as a result of the ability to read, write and count. Accordingly, the respondents 

witnessed that not only they attained the abi lity to read, write and count but also served them as a 

means to write and sign thei r name, reco rd , read and ca lculate their income, expenses, profit, to 

record list of the names of customer who take business products with cred it, to red social 

ceremony celebrati on invitation card, to identify their mobile telephone numbers and able to ca ll to 

a person that they need to communicate. 

A wo men whose age is 41 reported the benefit of the program as follows she said this 

The only difficulty 1 had was inability to read and write. 1 could nat record Illy incollie and 

expenditures. However, the organization provided /lie with basic literacy training by 

sending trainers right at my business place. ] allended the program for 9 months. Now 1 

can read and write and able to calculate simple mathematics. Besides, the skills enabled 

lIIe to record my income and expenditures, business profit, which was my problem before 

(FGD, Held on 1010412010). 

The findings indicated that participants earned from the training the abi lity to read , wri te and count 

which in turn enab led them to record the ir income generating acti vities to strengthen their business 

and other li velihoods acti vities. The program so lved their problem which they had before and 

served as a means to an end. This condition in turn minimize or avoids the relapsing of the literacy 

knowledge and ski ll s since their income generating acti vities encouraged or promoted the 

application of bas ic literacy sk ill s. 
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4.2.2. Benefit of business skill training 

According to WISE document, the course component of business trai ning includes basic business 

skills, marketing, business planning, record keeping, and creative thinki ng. 

Table VI: The Benefit of Business skill Training in Building the Capacity of Adult Women 

Very hi gh High Moderate Low Very no of respondent 
low 

freq uency percent 

» » » » » 
0 0 0 0 0 

5 - 5 - " - " c: 5 -" " " 5 " " Benefits " " " " " " " " " 0" 0 0" " 0" 2 0" 2 0" " ~ ~ ~ ~ " " " ~ 

" " ~ " ~ " ~ " u. "- u. "- u. "- u. "- u. "-

I Helped you to atta in 21 20 61 58.09 23 21.9 - - - - 105 100 
knowledge and ski ll 
. . 
111 running a 

business 
2 Enabled you 67 63.8 28 26.6 - - - - - - 105 100 

develop sav ing and 
cred it cul ture 

3 Benefi ted you to 19 18.09 64 60.99 18 17. 1 4 3.8 - - 105 100 
learn a sk ill of 
record i ng income 
and expenditure 

4 Enabled you to 17 16. 1 65 61.9 17 16 6 5.7 - - 105 100 
acquired ski lls fo r 
the purpose of 
buying and se lli ng 
business products. 

5 Benefited you to 18 17. 1 57 54.2 25 23.8 5 4.7 - - 105 100 
deve lop awareness 
abollt innovative 
business ideas that 
enab led them 
generate better 
incomes for 
sllstainable 
deve lopment. 

6 Acqu ired 15 143 55 52.4 32 3 3 2.9 5 4.7 lOS 100 
knowledge and 
ski li s in order to 
des ign business 
plan. 
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The above tab le summarizes the specific benefi ts acquired/ attained by benefic iaries. Accordingly, 

more than hal f percent of the respondents replied that business skill training program helped them 

to gain very high benefit in developing saving cul ture, and rated high benefit and expla ined as 

fo llows. 

~ Have acquired ski ll s and knowledge that enables them to run and ma nage business. 

~ Have acqu ired the sk ill of recordi ng income an 

~ d expenditure . 

~ Have ga ined skill and knowledge that enables them to apply the purpose of buying and 

selling bus iness products. 

~ Have increased awareness about innovati ve business ideas that enables them generate 

income for sustainable development. 

~ Acqui red the skill s and knowledge in order to design business plan (see table - 6) 

Plate I : Certificate Given for Business and Training Participants 

4.2.3. Health benefit 

Health problem were another area ca lling for intervention. Because, education plays a great role in 

bringi ng soc ial transformation. It is broadl y be li eved that education is the best instrument in 

changing out looks and beliefs and it psychologically affected people at indi vidual and community 

levels. WISE believes that Hea lth related problems hinder beneficiaries to operate their business 

smoothl y wh ich in turn negatively affected the flow of their income. So health educati on is another 

areas of WISE intervention provided to project beneficiaries. The major contents of health 

education were basic heal th , HIV/AIDS prevention and care, first Aid , Harmfu l/wasteful 

traditional practices, nutrition and family planning. 
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Table VII. Benefit of health education in building the capacity of adult women. 

The extent of the benefi t "-
0 

Very hi oh High Moderate Low Very low 

:>, 
:>, :>, :>, :>, 0 u ~ 

~ c u - u u u C " ~ ij ~ ij ~ ij ~ 

" " " " " " " CF' Ie " Ie " Ie " u " u 

" CF' CF' CF' :;; CF' ~ 

" " " " ~ "- " c.. " c.. " "- 1: "- '" "- ~ ~ ~ 

"- u. "- "- '0 
No Benefit f-

I Helped yo u to develop 23 2 1.9 69 65.7 9 8.6 4 3.8 - - 105 
awareness about hygiene and 
sanitation 

2 Increased awareness about 79 75.2 23 2 1.9 3 2.9 - - - - 105 
HIV/AIDS 

3 Enabled you to acqui re first 19 18.09 47 44.8 2 1 20 18 - - - 105 
Aid sk ill and knowledge 
wh ich can be app lied when 
accidents occur in the fa mily. 

4 Helped you to identify 2 1 20 64 61 16 15.2 4 3.8 - - 105 
harm ful trad itiona l practices. 3 

5 Increased awareness about 73 69.5 27 5 4.8 - - - - - 105 
the use of family planning 
methods 

6 Increased awareness about II 10.5 53 50.5 3 1 29.5 6 5.7 4 3.8 105 
better feeding practice to 
their ch ildren and the famil y 
as a whole 

Accordingly, the respondents were asked to rate the extent of the benefit they earned from health 

educat ion. More than' half percent of the respondents were answered that they attained very high 

benefi t as a result of health education and expressed the benefit as fo llows. 

I . Increased awareness about HIV/AIDS prevention and care. 

2. Increased awareness abo ut the use of famil y planning methods as enabled them to limit the 

number of children in the fam il y which in turn contributes to economic advancement and 

security, and improved health status of the mother as well as the child. 

Beside more than half of the respondents were responded that they were gained high benefit in the 

following areas 

I . Helped them to develop awareness abo ut hygiene and envirorunental sanitation. 

2. Helped them to identify harmful traditional practices. 

3. Increased awareness about better feeding pract ice (see table-7). 
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4.2.4. Economic Benefit 

The most basic prerequis ite for empowermen t is econ om ic self relian ce. Thus the 

investigator was exploring the impact of the tra ining program on economic 

empowerment of Adult Women. 

Table VIII: Economic Benefit Adult Women's Attained as a Result of the Training 

Economic benefit Freqnency Percent 

• Increased business profit 72 68.6 

• increased thei r financial contribution to their family 61 58.09 
monthly income. 

• Start/ increased saving_ 105 100 

• Created job opportunities 33 3 1.4 

• Expanded business 7 6.7 

• Satisfi ed their financial needs for savll1g and credit 105 100 
cooperati ves to initiate or expand their preferred lair o f 
micro enterpri se operation. 

The respondents were asked the economic benefit they attained as a resu lt of the trai ning. Related 

to thi s, 72(68.6%) of respondents replied that their business profit have increased; 61(58.09%) of 

the respondent answered that their financial contribution of family monthly income increased. 

Furthermore, 33 (3 1.4%) of respondents witnessed that they have got job opportunities. Only 

7(6.7%) of respondents indicated they expand their business. All subjects of the study replied that 

they enabled to sati sfy their financial needs through their cooperati ves with which they could 

initiate or expand their prepared lines of micro-enterpri se operations. 

The respondents were also asked about the practice of the loan system. Accordingly, the interview 

result reported that, primari ly attending li velihood particularl y business skill training is mandatory 

or a prerequisite to get access to loan. Secondly any member of saving credit cooperatives get 

access to loan to start or expand their preference lines of business through their cooperatives not 

directly granted by WISE (the mother organi zation). Primaril y the loan was given for their 

cooperatives as a start up capital by WISE and then it was the cooperatives responsibilities to 

prov ide and di sburse the loan to members in the revolving fund system based on the cooperatives 

rul e. Their saving was depos ited ind ividua lly in their name. The following business ind icated 

members pass book the amount of saving recorded in their pass book. 
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Plate 2: Beneficiaries Saving Account Book 

The interest they paid for the loan they had taken was recorded as the cooperatives income not the 

mother organization (WISE) to sati sfy their financ ial needs and, as we ll as increased the financial 

capacity (cap ital) of their cooperatives. 

T able IX: Participants Financial Contribution to their Family Monthly Income 

Degree felt Frequency l>ercent 

• Increased by hundred percent 10 16.4 

• Increased by more than half percent 13 21.3 

• Increased by half percent 31 50.8 

• Increased by twenty five percent 7 11 .5 

• Increased by ten percent - -

The respondents were asked to rate the extent of their financ ial contribution if it was increased as 

a result of the current program. 

Accordingly, as indicated in table VII , 37(50.5%) of respondents witnessed that their contribution 

was increased by half percent, 13 (2 1.3%), and 10(16.4%) of respondents replied that their 

contribution was increased by more than half percent and hundred percent respectively. The rest of 

respondents 7(1 1.5%) indicated that their contribution was increased by twenty five percent. 
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Besides, in the focus group discussion carried out with program participants reported that the 

training program contributed to them to get where they are now. Related to thi s, a woman who is 

aged 31 expressed the benefit of the training she attained as fo llows: 

I do not believe that success only depends on formal education. I was engaged in business 

activities before, bUI 1 was not able to generate significant profit. It was not happened 

because of my illiteracy, as 1 have allained grade 10. All the success 1 have gained is afier 1 

attended 'business skill training at WISE., I am now preparing to diyersify my business by 

increasing the number of products I serve. I have constructed a balcony for my bakelY shop 

by spending 1800(one Ihousand eighl hundred) birr and as well as a shelffor Ihe vegelable 

products for 3050 (Ihree thousandJifiy) birr. Now I have taken out a loan of 7,000 birr of 

which 1 have managed 10 repay 2,343 birr. My saving has also reached 2,853 birr (FGD 2 

HELED ON 13104/2010). 

A woman, who is about aged 34 also suggested about the benefit of the training as follows: 

One thing I would like to emphasis is Ihal of all the other services, the training was Ihe 

most vital in helping me 10 get were I am now. I am saying this because I was running Ihe 

business before I was orgailized in the cooperative, and I have now realized progress. Now 

I earn a 1II0nthly income of 400(/our hundred) birr. I lI.'iI!d my third loan (2,500 bin) to 

expand independently iny small comillodily shop. I have also enrMled Illy cMldreli ill a 

beller school. There are also olher benefits that I reaped /I"OIn the training I got at WISE. 

built my ethical behavior and discipline; it enabled me to effectively mange my family, as 

well as helped me 10 understand the benefil of saving and build assel(FGD 2. HELD ON 

13104/2010). 

4.2.5 Decision Making 

Economic Empowerment is not only obtained access to economic resources but also the 

ability to make decision on resources with out the domination of their husband and others. 

Thus, to explore whether adult women were control their resources in order to benefit from 

on a sustainable and long term basis or not, the researcher was exploring the situation of 

decision making on fami ly expenditures. 
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Table X: Decision making on family income and expenditures 

Decision making Frequency Percent 

• Only your husband 12 11.42 

• Mostly yo ur husband 18 17.14 

• Jointly you and your husband 60 75. 14 

• Mostly you and only you 15 14.28 

The respondents were also asked who decided on fami ly income and expenditures. As the data 

shows the majority 16 (57. 14%) of respondents answered that they decided jointly with their 

husbands and 18( 17.14%) of respondents rep li ed mostl y their husband. 

From the above quantitative and qualitati ve data, we can infer that adult women have gained 

accesses to employment opportuni ties, able to generate and increased their own income and 

empowered to contro l resources. Because thei r saving deposited individually in thei r name, and 

their decision was equally important to utilize family incomes to fam il y expenditures . This 

research findings co incides with (UNIFEM 1996) Quoted in UNESCO(200 1 :8) suggestions about 

economic empowerment. It says, " the most basic pre-requi site for empowerment is economic se lf 

reliance. To achieve economic empowerment, women must obtai n access to and control over 

economic resources, assets and opportunities in order to benefit from on a sustainable and long 

term basis." Moreover, Mkwelly and Mc cord.M.( 200 I ; 27) define economic independence as 

" property ownership, new skill s and Knowledge, engaged in new/non-traditional type of work and 

the abi li ty to make dec isions on resources without the domination of others." 

Finally in order to show, clearl y the relati on between fu nctional adult li teracy program and its 

benefi t the participants attained , the researcher tried to draw the ret halt in the fo rm of diagram as 

follo ws. Psychological - increased self 
confidence (decision making equal to 

Functional adult 
husband) 
Behavioral- value to self and 

Economic literacy training commitment to work and inculcating 
advancement major saving habits 

focus area of program as mean s to - Increased knowledge and use of 

intervention and end 
improved business 
management and practices, 
better health practice 

Economic/ start or increased savin g 
- Start/ Increased income, 
- Created capital assets 

- - Created job opportunities for 
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4.2.6 Income generating activities 

Table XI: Respondents by Income Generating Activities 

Income generating activities Frequency Percent (%) 
Service activities 16 15.23 

- Small restaurant (preparing different types of 
meals) 

- Coffee and tea 9 8.57 
- Heair dressing/beauty salons 3 2.85 

Total 28 26.65 
- Producers 19 18.09 
- Injera baking 
- Food processing (preparing baltna products, 12 11.42 

shiro, paper, lentels etc.) 
- Making fuel saving stove 8 7.61 

Embroidery 
, 

2.85 - ) 

Total 42 40 
Traders (buying and selling business activities) 8 7.61 
- Grain and cereal selling 5 4.76 
- Selling of cultural cloth, ready made cloth 10 9.52 
- Selling of vegetable and fruit products 12 11.47 

Total 35 33.35 

As to respondents income generating activ ities, 28(26.65%) of the respondents were engaged in 

service activities (repapering and se lling of meals, sell ing coffee and tea, hair dressing). Large 

numbers 42(40%) of the respondents were engaged in production activities such as enjera baking, 

preparing "baltna" products, making fue l saving stove and the remaining 35(33.33%) of 

respondents were traders (engaged in buying and se lling activities). 

From the above data one can understand that the respondents were engaged in different economic 

activities. 

The respondents were also asked what economic and other benefit they attained as a result of 

operating their business activities in .permanent market shelters. 

A women aged around 35 explained the benefit she gained as follows. 

I am engaging in preparing and selling food. In order to prepare various types ofll/eals. I 

purchase Ihe inputs such as in/era, vegetables "baltena" products, fuel saving stoves ji-Olll 

my ji-iends who are engaged in such business activities. So I can say thai we are not only 
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• 
melllbers of saving and credit cooperalives, but also business customers of one anal her 

(FGDI held on 1010412008). 

Moreover, a women aged 31 year and engaged in food processing economic activi ties replied the 

fo llowing. She tell s thi s: 

Of course we knolV Ihat among Ihe large part of our society what works beller is ealing 

together rather than working together. However, even though eating togelher is not a bad 

practice in itself, working togelher is more imporlant in increasing productivity and 

bringing about deveIopmenl (FGDl held 0111010412010). 

Another women aged 55 and engaged in buying and selling grain and cereal business activities 

reported the benefit of permanent market shelter as: 

For many years, J used to do my Irading activities by going frolll place to place. During 

this lillie the polis was conslanlly harassing when J were se/ling Illy business producls. This 

silualion was hindering lIIe to generale beller projiledfrollllllY business aclives BUll 0111 

now able to do Illy business in a sellied manner as resull of securing access 10 Ihis shop, 

Now as J have Illy own markel sheller, J am always available. My customers identify Illy 

shop and caine to by may produces (FGD2 held 1310412010). 

Based on a pre-designed open-ended observation questions, the researcher obser4ved the 

relationship and collaboration among adu lt women micro - interpreters in the market shelters . 

Accord ingly the researcher observed and collaboration of adult women and then expel and the 

result in the fo rm of the following hi s own crated diagram to make the finding clear and 

understandable to the reader. 
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Producers 

- Enjera baking 

- Food processing 

(producing bltnea 

product like shiro, 

berberie, lentels etc.) 

Traders 
Service activities - Selling of vegetable and 

Small restaurants (preparing fruits 

and selling different types of - Grain and cereal selling 

meals) - Selling of cultural cloth, 

read made clothe etc. 

Plate 3: Women Engaged in Injera Backing Income Generating Act ivities in Kebele 59 Market 

Shelter in Akaki Kalit Sub City 
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Plate 4: Women Engaged in Various Baltena Products Income Generating Activities in Kebele 59 

Market Shelter in Akaki Kalit Sub City 

J 

Plate 5: Kebele 59 Market Shelter in Akaki Kalit Sub Ci ty 
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As we have learnt from thi s research findings, securing market place played a very significant role 

in promoting bus iness profit. The reason was that since respondents operate income generati ng 

activities in a permanent market shelter in settled manner and in group, the environment become 

conducive that enabled them to promote business profit, to use or apply the ski ll they employed 

and to support each other. [n add ition to that it will be favorab le to carry out fo llow up or to give 

technical support since they settled in permanent place. 

4.2.7 Literacy Approaches 

Many development agencies such as the World Bank and UNESCO have been advocating the 

various models of literacy and its effects on socio-economic, political and cultural changes in the 

society. 

In regard to literacy approaches, various scholars such as Rogers (1997, 2000) Bown (1990) have 

identified various approaches of li teracy and other deve lopment interventions. 

Thus, the planning, implementation and evaluation of the training program were explored in order 

to find out what literacy approach has been fo llowed by the organization. The main source of the 

data were interview questions conducted with train ing coordinators and fac il itator observations 

made. DU~llments like reports, brochures, text books were analyzed. 

What is Emphasized Litel'acy or Empowerment 

In regard to the program, the researcher was asked both training coord inators and facilitators what 

was the primary objective of the program . Accordingly, the interview result revea led that the 

objective of adu lt functiona l adul t literacy program was intended to build the capacity of ad ult 

women in various skills that enab les them to better practice of business activities with which 

increase their income to better li ving condition. In thi s case, the educational outputs (ski ll and 

knowledge were served as a means to an end. Primarily economic empowerment was emphasized, 

literacy was secondary. WISE document was also reported the same result. But it indicates that a 

Clear correlation between educati onal out puts (skill and knowledge) and economic empowerment 

wh ich is WISE maj or area of intervention. The correlat ion of literacy and deve lopment (primaril y 

economic empowerment in thi s case agrees with Bown's (1990) second model of literacy 

intervention. She says literacy is an ingred ient in a multifaceted development program which leads 

to change. . 
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Approaches of teaching literacy and income gene.-ating or livelihood sldlls 

The researcher were also asked how was teaching li teracy and income generating activities and 

li velihood activities approached and, as well as learning basic li teracy approached. Accordingly, 

the interview result and WISE document revealed that primaril y adults were provided with 

li ve lihood skill s followed by instruction in basic literacy skills. The interview result and WISE 

document also reported that WISE found that keeping proper track of orders, stock, and sales 

requires the ability to read , write and count. On the other hand, particu larl y the content of business 

skill training modules requires that participants are able to read and write and count, in the process 

of learning. In thi s regard, the illiterate status of participants posed to a problem. To solve the 

problem, WISE launched basic literacy skill training program scheduled during the late afternoon 

through home based and result oriented literacy approach. In this case, the researcher argues 

teaching li teracy and income generating activities or livelihood activities fall under Rogers' (1979, 

2002) 3rd category of livelihood approach. 

This clearly indicated that the contents of basic li teracy deri ved from or influenced by income 

generating activities (business activities). Moreover, since program participants were mainly 

engaged in home based production and micro-scale trading acti vities and primarily organized in 

saving and credit cooperatives, learning literacy ski ll s comes from the real task they were engaged . 

In the ' business planning' skill training module, the participants first learn how to design business 

plan and then instructed to apply components of bas ic literacy skill s. A business plan encompasses 

objective, activities to be done to achieve objectives and allocation of financial budget to run the 

business. To accomplish these acti vities, adult women were expected to have the ability of basic 

literacy skills to write and read business objectives, activities, and put mathematical numbers to 

indicate the allocated financial budget to each activity and apply mathematica l instruments to 

calculate the total financial budget of the business plan. In all these engagements , ad ul t women 

learn basic literacy skill s and able to enrich their bas ic literacy skills. 

In record keep ing module (I) and (II) business skill training, adult women learn primary how to 

record business income and expense, their sav ings and credits. And then adult women instructed to 

apply basic literacy skill s. They fill various forms in saving and credit activities and use simple 

calculations to indicate sav ing progress and the amount of loan beneficiaries were borrowed. The 

participants al so record their business income and expense in their micro-enterpri se operations. 
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In "Marketing" business skills training module adult women learn about good management of 

micro-enterpri ses and in 'creative thinking' business skill training module, adult women learn how 

to create innovative business ideas that enable them to generate better income for sustainable 

livelihoods. In all these engagements, women need literacy skill s for effective operation of their 

business activities and accomplishment of the main task of maintaining the saving and cred it as 

planned or expected. 

This situation creates opportunities to literate groups of program beneficiaries before and 

participated at WISE training program to learn and enrich their basic literacy sk ill s simultaneously. 

In this case, teaching literacy and income generating activity or li velihood activities fall under 

Rogers (1979, 2002) 4th category of li velihood lead approach. And from the perspective of 

learning basic literacy classification WISE fail s under ' literacy comes' second approach. 

From the above information, we can infer that the literacy approach followed by WISE was 

favored for literate adult women at the time of the current training program commencement. 

Because, they can understand and develop business sk ills and literacy sk ill s s ince, the content of 

business sk ill training requires the participants are able to read, write and count. On the other hand , 

thi s situation limited the illiterate adult women to develop the necessa ry business and literacy skills 

and knowledge which in turn leads to poor practice of micro-enterprise operations. 

The researcher were also asked training coordinator respondent what mechanism the organization 

employed to avoid the relapsing of the skill adult women acquired and ensure the sustainability of 

the program. Connected to this, the interview result reveled that sponsorship i.e. illiterate members 

were assi sted to access primary education after they completed their basic literacy ski ll training. 

WISE document also reported that up to now over 500 illiterate adult women were assisted to 

access primary education. 

The interview resu lt and WISE document also reported that establishing community based 

institutions such as credit and saving cooperati ves, 'yetena idir' were another mechanisms 

employed by the organization to avo id the relapsing of the skill they employed and sustainability 

of the program. In relation to thi s, the researcher raises questions how these inst ituti ons avoid the 

relapsing of the ski ll and knowledge the adult women acquired and sustainability of the program. 
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Accordi ngly, the interview resu lt and WISE document reported that since the saving and credit 

cooperatives (SACCOS) managed by beneficiaries themselves and provides members for micro 

finance services, the approach provides women leadership development and it gives them 

ownership of the institutions. Members are able to eas ily access sizeable loans for their business 

and they are directl y invo lved in mak ing decisions on pertinent issues such as the rate of interest 

on loans and savings, size of loans, repayment period. Besides, when they provide micro fi nance 

serv ices to members, they fill various forms to record beneficiaries' savings and cred it, use 

calculations, put signatures. In all these engagements, members need the appli cation of bas ic 

li teracy skill s. 

WISE documents further reported that the long term goal of the cooperative is to be se lf reli ance 

institutions that are capable of meeting the development needs of their members in a sustainable 

manner. 

The fo llowing plates also show that cooperative leaders were applied bas ic literacy sk ill s in the 

process of Micro Finance activities . The fi res women found the ri ght side of cooperati ve leaders 

read benefi ciaries sav ing account. The second women next to the fi rs t women starting from the 

right side, was wring on the beneficiaries pass book to record saving, credit and interest for the 

loan the used. The 3rd person engaged in readi ng fill ed fo rms. The last women were wri ti ng receipt 

to be given to members of sav ing and cred it cooperati ve. In front of them on the table, there is a 

calculato r machine that use to arithmet ic purpose. Thus, the researcher can conclude that this 

situation avo ids the relapsing of the skill adu lt women employed as a result of the training program 

and at the same time it insures the sustainabi lity of the program as a result of the beneficiaries 

gained the opportunities to can'yout the saving and credit activities by themselves and fo llows 

revolving loan fund system which strengths the cooperati ves financial capacity to rea lized sel f 

re li ance institutions which is a long term goal of the cooperatives. 

45 



Plate 6: Saving and credit cooperative leaders engaged in collecting members saving 

The researcher asked the training coordinator who initiated and estab li shed the micro-heath. 

Accordingl y, the interview result reported that WISE initiated and establi shed micro-health 

insurance scheme by the name "yetene idir" which aims at creating social collateral to provide or 

deli vered health education to members of saving and credit cooperatives focusing on prevention 

and covenng partial medical expense and thereby saVll1g med ical costs. WISE 

Document also supported the interview result. 

The researcher also asked about the long term goals of 'yetena idir". The interviews result and 

WISE document claims that the long term goal of the Idir is improving the coverage of the medical 

services including fami ly members to benefit from medical services and estab li shed their own 

medical center. 

To this end, one can infer that the presence of this yetena id ir helps to provide periodic awareness 

creating about health issues that enables members to remember the literacy they forget and 

strengthen member' s skill s and knowledge on health issues. 
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4.2.8 Management of Fnnctional Adult Literacy Program 

In regard to management of the training program the researcher were asked that how the trai ning 

program was managed during implementati on of the program. Accordingly, the interview resu lt 

and WISE document revealed that the training programs were managed by WISE training 

coordinator, faci litator and members of credit and sav ing cooperatives. The train ing coordinators 

were responsible for the allover smooth operation of the training program. The trainers were 

responsible for carrying out the teaching learning process . Each credit and saving cooperatives 

established educational committee by selecting 3 individual members, which have been working in 

co ll aboration with WISE training coordinators and facilitators in the smooth operation of the 

training program. In this regard, the management and admi nistration of the training were 

participatory. 

4.2.9 Method of Teaching, Class Size and Learning Assessment 

Functional Adult Literacy Program Teaching Methods 

In regard to Documents developed by WISE revealed that Group Discussion, role playing, drama, 

panel di scuss ion, demonstration, pear teaching and picture were suggested to be employed in the 

functional adult literacy program. The researcher were asked whether program coordinator, 

program assistant and trainers were prov ided with additional training. Acwnlingly, the interview 

resul t and WISE document claimed that the educational level of program coordinator, program 

assistant and trainers were consisting of twelve complete, diploma and degree. 

As reports fro m WISE document claimed that a lso to implement functiona l ad ul t li teracy program, 

the trainers, program coordinator, program ass istants have got concepts of literacy and 

deve lopment, rol e of literacy in deve lopment programs, about principles of adul t teaching and 

learning to enrich their capacity. 
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Plate 7: Trainers on short term Training 

Besides, the trainers were asked what type of teaching method they were employed in teaching 

adul t women. They replied that group di scussion, demonstration, drama, fie ld visit and pictures 

were methods applied to build adult women ex isting knowledge and acquire new knowledge and 

sk ills which are responsible and relevant to the li velihood and social needs and interests and li kely 

promote opportunities to appl y adult bas ic literacy skill s needed in income generating business 

acti vities. 

The fo llowing pl ate sho w al so that adult wo men were on business skill training and in group 

discussio n. In the process of learni ng, they were using chalts and writi ng materials and appl ied 

bas ic literacy sk ill s to learn business ski ll s. Thus, trainers were appl ied student-center teaching 

methods as suggested by the document. 
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Plate 8: Ad ult women on Group discussion in business planning ski ll training 

The abo ve plate also wi tnessed that the class size was not exceeded more than 25 participants. 

As to class size, the tra iners answered that the class size was 18-25 students per-class. In regard to 

learn ing assessment, paper and pencil test were employed to evaluate thei r knowledge and skill of 

basic li teracy. The two plates below proved that the organizati on was appl ied paper and pencil test 

to evaluate basic literacy knowledge and skill s of ad ult women. As we have seen the assessment 

questions, they ware derived fro m directly related to there li velihood activities. 
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4.2.10 Conditions of the Training Center 

As the researcher observed, the condition of the training centers were comfortable and equipped 

with the necessary faci li ties such as adequate sitting chair, e lectricity, water, restroom. 

I 

~. 

I I , 
LJ '-' """ LJ 

j 

Plate II: The Trai ning Rooms were found in the Ground in front of the Vehicle 

4.2.11 Challenges faced by trained women 

o 

The trained women were al so asked to reveal the challenges they were faci ng during and after the 

training. 
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Table XII: Challenges the skill trained women faced to put the skill they employed in to practice 

Average No of 

Vel)' high High Moderate low Very low val ue responde 

No Factor Freq % Freq % Freq % Freq % Freq % Freq Degree nts 

I Inadeq uate or 27 135(25.75%) 58 232(55.2%) 17 5 1( 16.1%) 3 6(2.9%) - - 4.0 High 105 

lack of skills 

2 Inadequate or I 5.09 5 20(4.8%) 7 21(6.7%) 32 64(30.5%) 60 60(57 .1 %) 1.6 Low 105 

lack of startup 

capital 

3 Lack of market 0 0 37 185(35.2%) 3 9(2.9%) 38 76(36%) 7 7(6.7%) 2.6 Moderate 105 

place 

4 Inadequate or 10 143 (9.52%) 20 80(18.04%) 30 93(28.57%) 30 9(28.5%) 25 25(23.80%) 2.5 Moderate 105 

ahsence of 

cons istent of 

follow up 
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As indicated in table 10, the major problem or challenge the trained women fac ing were 

the inability to read, write and count to learn income generating skill s and livelihood 

activities wh ich in turn also became a barri er to operate their business activities 

effectively. 

Lack of consistent fo llow up and technical support were another major challenge or 

problem that hindered in smooth operation of their micro enterprise. 
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CHAPTER FIVE 

Summary, Conclusion and Recommendations 

This section comprises the summary, conclusions and recommendations of the research 

results. Summary was made by taking the major incidents of the study. Conclusions were 

al so given by incorporating personal insights and by discussing previous works of other 

scholars. After the summary and conclusions of the study had been made, some possible 

suggestions were given. 

5.1 Summary 

This study is aimed at understanding the practice of functional adu lt literacy train ing 

program. It attempted to assess to what extent functional adult literacy training program 

build the capacity of adult women with which they can attained be economic 

advancement. The literacy approach the organization has been followed was another area 

of the investigation included in the study. The study was conducted in the three market 

shelters in Aqaq-Qui Kality sub city kebele 59, and Nefas Silk sub-city kebele 57/58, 

where skill trained adu lt women engaged in income generating activities. 

Both qualitative and quantitative research designs were used. Hence, questiOlU1aire, 

interviews, observations, focus group discussions, docume'nt analysis, photographs and 

audio tape recordings were employed as data collection tools. 

The collected data were analyzed both quantitatively (using descripti ve stati stics) and 

qualitatively (describing things in the form of statement). To analysis the quantitative 

data, frequency, percentage and mean score were used (See Table-12). In analyzing the 

quantitative data, the suggested procedures like organizing the data, summarizing it, 

interpreting and finally reporting were seriously followed. During interpretations, 

meanings and personal insights were extracted using already described data. 

Findings 

Based on the analysis of the data , the following findings are drawn 

It was found that the majority of respondents were engaged in low income generation 

acti vities such as home-based production and micro-scale trading, and unemployed 
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women. Besides, the majority of respondents had low level of educational background 

and there were also significant number of illiterate adult women when they commenced 

to participate at WISE functiona l adult li teracy training program. 

The findings indicated that the various training provided by WISE were helped adult 

women to brought changes in atti tude regarding to self and work, and inculcated saVll1g 

and training culture and increased awareness about various health issues. 

It was found out that the desired economic benefi t has registered as a result of the 

training. Participants were able to generate or increased their own income, increased 

business profit, secured and got job opportunity, increased financial contribution to their 

fami ly income. Besides thi s, participants were also empowered to control economic 

resources since their saving deposited in the name of each beneficiaries and their micro­

enterprise business registered in the name of adu lt women. Their decision was also 

equall y important on fam ily expenditu res. 

WISE functional literacy training approach was found out functional. a clear correlation 

has been found out between educational out puts (skill and knowledge) and economic 
• 

empowerment which is WISE major area of intervention. Educational outputs were 

served as a means to achieve economic empowerment. 

It was fo und that WISE functional ad ult li teracy program was designing enabling adult 

women to use literacy on their li velihood activities and enabling to become better 

app lying adult basic literacy particularly in their business activity. However, the literacy 

approach employed by WISE was not considered the needs experiences of adult women, 

since they were primaril y provided with live lihood sk ill traini ng which need the abi lity of 

read ing, writing and counting. 

The performance of skill training through home based and resu lt oriented literacy 

approach was fo und low performance when seen against the plan because of high drop 

outs . Besides, lack of time, lack of interest, seeking allowance, sight problems and 

inability to see the advantages of being literate were found the main reason for dropollts. 
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It was found out that saving and credit cooperatives approach were provided women's 

leadership development and sense of ownership of institutions since the cooperatives 

were managed by the beneficiaries themselves and provides members for micro fi nance 

services. It was also found out that when they dispersed loan to members, they were 

applied basic literacy skill s to accompli sh activities such as fill various forms in order to 

record beneficiary's sav ings and credits, to sign on various forms to grant loan to 

beneficiaries. The research findings indicated that adu lt women should provide business 

plan and has sav ing account to get access to loan. It was also found out that this situation 

encouraged adu lt women to apply basic literacy skill s in the process of des igning 

business plan. 

The results o f thi s research has shown that the development of market shelter (place) was 

created business friendly environment for micro-enterprise entrepreneurs to work 

together thereby enhance the development of their business enterprise. 

Lack of basic literacy skills and lack of consistent follow up and providing technical 

support were the major challenges and problems faced by illiterate adult women to 

operate their business ventures effectively. 
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5.2 Concl usions 

WISE was work ing with pOQr urban women found poverty situation or at ri sk, and need support. 

Since, WISE major focus area of intervention is Economic Empowerment of poor urban women, 

the desired Economic benefit was registered. WISE functional adult literacy program helped or 

contributed a significant role for the attaimnent of the various objective (Economic 

Empowerme!1t). Because, the viruses ski ll 'trainings provided by WIS E helped adult women to 

brought changes in attitude regarding to se lf and work, in calculated sav ing and credit cu lture. 

better ;>ractice of business management and increased awareness about vari ous hea lth issues 

mainly focusing on prevention in order to secure the flow of income without interruption due to 

hea lth problem. It indicated that Educational outputs served as a means to attain Econom ic 

Empowerment. 

Moreover, the establishment of community based institutions such as credit and savll1g 

"0operllt ivcs (Inri "Yefr. na k fira hy WIS I·: rrs llll rd to 1.',nin tn fr.lcl hrl1c(i! s. 11 iIl S l:r(' ~ r ;'nf'r::n: 

sustainability since the microfinance service and income generating activities where managed by 

the benEficiaries themselves and at th~ same time helped to avo ided the relapsing of the ski II they 

attained as the result of the training since U;eir ware applied and pra'ct ice the skill s they acqu ired 

to accomplish saving and credit tasks as well as operating there business activities. 

On the other hand, teaching literacy and income generating activities or livelihood skill s 

approach foliowed by the organiziltion was a barrier or problem parti cularl y for illiterate adult 

women p<trticipants, since the organiza:ion was fo llowing livelihood-lead approach. First they 

learn It velihuoJ skills followed by bas.ic li teracy skil l training. In this case, particularl y the 

coment of busi ness skill training req ui red adu lt women were able to read , write allCl eoullt. Thi s 

situation limited the illiterate adu lt women to develop adequate livelihood knowledge ancl ski ll s 

in the teaching and learning process which in turn negatively affects the performance or th ei r 

business operations. Besides, the organization recognized the problem and provided basic sk ill 
, 

training programs through home based and rest;!t oriented literacy approach scheduled during the 

late afternoon. But the performa nce was very low when seen against the plan because 01' high 

dropouts. This condition again negative ly affects the pe rfo rmance of the orga nization to attain the 

intended objecti ves adequately. 
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5.3 Recommendations 

Based on the findings, the followi!lg recommendations are given. 

I . Functional adul t literacy program built the capacity of adult women and helped adult 

women to attain economic empowerment. Besides, the estab li shment of com munit y based 

organization such as credit and saving cooperatives (CSCCOS) and 'yetena Idir ' were 

given an opportun ity to beneficiaries to leadership development and ownership of the 

institutions since, sav ing and cred it activists were provided and deli vered by themselves. 

In thi s case, thi s s ituati on ensures program sus tainab ility and , as we ll as helped to avo id 

the relapsing of the skill adu lt wom~n attained as a result of, the training since they were 

applied and practice the ~kill s they acquired to accomp li sh sav ing and cred it tasks 'lIld to 

op~rate their business act iviti es. Thus, WISE approach should be replicated by other 

organizctions to further contribute in the reduction o f pove rty and attai n eco nomi C 

empowerment of other wo men found under poverty situation in the country. 

2. WISE functional adu lt li1eracy program was des igned in enab li ng adult wo men to use 

basic literacy particularly in the process of Business skill trai ning and in the operati on oj' 

their income generating acti viti es . This situation limi ted to develop a li velihood skill 

which in lurn leads to poor practice of micro-business operations. Amo ng illiterate adu lt 

women participants. Besides, it affects the performance of the organi zation to attain its 

intended obj ecti ves adequate ly. Th~ls, WISE should take into acco unt the problem and 

redesign appropriate literacy approach that serves to attain its intended objecti ves 

effecti ve ly and adequately. 

3. The beneticiari es Wtore carri ed out their in come generati ng acti vities at home or they used 

to do their trading activiti f:s by go ing from place to place. The absence of permanent 

market place was hi ndcri ng them to generate better profit from their bus iness ac ti vi ti es. 

Thus, the development 1)[ market shelter cu rrently by WI SE created to carry out their 

business acti viti es in settl ed manner, to work together and develop their business 

enterprise. This is al so an innovati ve idea and good practice of WIS E so that other 

organi Lation should replicate in order to empower o ther disadvantaged grouJls of women. 

58 



4. Lack of basic literacy ski ll s and inconsistent follo w up and teclll1ica l support were the 

major challenges or problems faced by adu lt women to operate their business activities 

smoothl y and to generate profits and ex pand their preferred lines of business acti viti es. 
, , 

Thus, the organization should strengthen consistent fo llow up and give technical support , 

provide innovati ve business information or provide additional trainings based on their 

needs that enable them to strengthen and expand their business acti viti es. 
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Annex - I 

Addis Abba University 

College of Education 

Department of Curriculum and Teacher Professional Development Studies 

Adult and lifelong Learning Program 

Questionnaire to be filled by Adult Women Program Participants 

The purpose of this questionnaire is to collect data about the role of functional adu lt literacy in 

building the capacity of Adult Women to attain economic independence. So, the information yo u 

provide will be absolutely used for this research paper onl y, and I can assure you that any 

information you provide wi ll not be transferred to a third person/party without your consent. I 

sincerely request you to provide me accurate and genuine information so that we both can benefit 

a lot from the research outcomes di rectl y or indirectly. 

NB: No need to write your name 

General Direction: Read to the following questions by ticking ("-1) filling in, or circling following 

the specific instructions or using format clues. You may provide more than one answer. 

I. Personal Infonllation 

I. Age Da) Below 15 

2. Marita l Status 

Db) 16-20 Dc)21-25 

D a. Single Db. Married Dc. Divorced 

D d. Separated D e. Widowed 

3. Occupation before yo u start attending the current training program 

D a. "Guilt" and street vendors D d. Private organization employee 

D b. Home based self employed D e. Government employee 

D c. Unemployed women including house wife 

Df. NGO govenUllental employee 

4. Educational status 

Da. Illi terate Db. Basic li teracy and numeracy 

Dc. Primary ( 1-8) D d. Secondary (grade 9-12) 

D e. Above secondary education 

Dd) 26-30 

, 



5. How much was your total family monthly lI1come 111 birr when you started the current 

training program? 

D a. less or equal to 200 Dc. 401-600 

Db. 20 1-400 Dd.60 1-800 

D e. 80 I-I 000 O f. Birr 100 I above 

6. How much did you contribute to your family income 

Da. Nothing is contributed o c. From birr 301-500 

Db. Below birr 100 o d. From Birr 501-700 

o e. Above birr 70 I 

II. Related to Functional Adult Literacy Program being provided by WISE 
I. Have you attend the current functional adu lt literacy training program 

Da. Yes Db. No 

2. What have you learned new from the current program? 

Da. Basic literacy skills and knowledge 

Db. Business ski ll s 

Dc. Awareness about health issues 

Dd. Life ski ll s 

3. If you attained bas ic literacy ski ll s in the current program, what extra benefit is you attained 



4. How do you rate the benefit of business skill training in building your capacity in terms of 

the fo llowing points? 

No Points Very Hi gh Moderate Low Very 

hi gh Low 

I Helped them to atta in knowledge and sk ill 

in runn ing a business 

2 Enabled them deve lop saving and credit 

culture 

3 Benefited you to learn a skill of record ing 

income and expenditure 

4 Enabled you to acquired sk ill s for the 

purpose of buying and se ll ing business 

products. 

5 Benefited th em to develop awareness , 

about innovat ive business ideas that 

enabled them generate better incomes for 

sustai nab le deve lopment. 

6 Acq uired knowledge and skil ls in order to 

design bus iness plan. 

5. Specify if any other benefit _________________ ___ _ 



6. Rate the extent of the benefit you attained as a result of health education in terms of the 

following points. 

No Points Very High Moderate Low Very 

hi gh Low 

I Helped you to develop awareness about 

hygiene and sanitation 

2 Increased awareness about HIV/AIDS 

J Enabled you to acquire first Aid ski ll and 

knowledge which can be applied when 

accidents occur in the fam ily. 

4 Helped you to identify harmful traditional 

practices. 

5 Increased awareness about the use of family 

planni ng methods 

6 Increased awareness about better feeding 

practice to their children and the fam ily as a 

whole 

7. Specify ifany other benefi t _ _ __________________ _ 

8. What economic benefit you earned as a result of the training? 

Da. Increased business profit 

Db. Start/increased saving 

Dc. Credit/secured job opportunities 

Dd. Expanded business 

D e. Access to financia l loan through cooperatives 

D f. Start/increased financial contri bution toothier family income 

9. Explain if any other economic benefit ___________ ______ _ 



10. If your income increased, how do you rate it? 

D a. Increased by hundred percent 

Db. Increased by more than half percent 

Dc. Increased by half percent 

Dd. Increased by twenty fi ve percent 

D e. increased by ten percent 

II . In what type of income generating business activi ties you have engaged? 

12. How long how you engaged the current income generating/business activities? _____ _ 

13. Who decides on fami ly income and expenditures in the family? 

D a. Only your husband 

Db. Mostly your husband 

D c. Jointly you and your husband 

Dd. Mostl y you and only yo u 

14. I-low you rate the challenge you faced to apply the skill you employed in to practice in terms 

of the following points? 

No Poi nts Very High Moderate Low Very 

high Low 

I Inadequate or lack of ski lls 

2 Inadequate or lack of startup capital 

3 Lack of market place 

4 Inadequate or absence of consistent of follow up 

15. Specify ifany other ______________________ _ 
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Annex - III 

Addis Abba University 

College of Education 

Department of Curriculum and Teacher Professional Development Studies 

Adult and lifelong Learning Program 

Interview Guide questions to be conducted with program coordinator and trainer 

Instruction 

This study foc uses on the role of functional ad ult literacy in building the capacity of adult 

women to attain economic independence. It is believed that the information you provide wi ll 

make the study more producti ve and frui tful. Now, I want you to know if you are willing to 

participate in the interview, and if it yes, I wou ld like to ask you also your consent for the 

voice recordings. In any the sections of the stud y, I can assure you that your personal name 

will not be referred. Instead, your pos ition or responsibi li ty might be sued. 

Date: ------------------
Time: Beginning, _____ Ending Number of participants _______ _ 

I. Probing Questions 

These are probing questions and when appropriate some more questions might be fo rwarded. 

I. What was/were the primary obj ective of the training? 

2. What are the educational and societal backgrounds of project beneficiaries? 

3. Does the program focus on literacy first or literacy second? How? 

4. What literacy materials are sued? What kind of teaching and learning activities employed 

in the program? What kinds of teaching learning methodology have employed and how 

do these differ from those convent ionally used at primary school? 

5. What literacy approaches have been sued? 

6. To what extend do the beneficiari es put into practice that have learnt from the training? 

7. What impacts have achieved on the daily life of project beneficiaries? 

8. How do you assess whether the beneficiaries put into practice what have learnt through 

the training? 

9. What useful experiences have achieved to replicate the training program to the other 

governmental and non goverru11enta l organizat ions work ing in different regions of the 

country? 

10. What are the challenges adult women faced to apply the skill they employed in their 

income generating activit ies and other aspects of their daily li fe? 



Annex -IV 

Addis Abba University 

College of Education 

Department of Curriculum and Teacher Professional Development Studies 

Adult and lifelong Learning Program 

Focus Group Discussion conducted with Project Beneficiaries 

The purpose of thi s focus group di scuss ion is to collect data about the role of functiona l adult 

literacy in building the capacity of adult women to attain economic independence. For thi s 

reason this focus group di scussion is prepared to assess to what extent the training bui ld your 

capacity to promote your income generating ventures profi tability and other aspects of dail y life. 

The following are guiding questions if necessary other questions might be forwarded. 

Number of participants _______ _ 

1. How much have your attitude changed after the program? 

2. How do you use the basic literacy skills such as wri ting, reading and calculating in 

income generat ing activities? How often? 

3, Ho\v much do the bas ic li teracy skill s help you to pr0l11ote the lI1COlne generating 

ventures profitab ili ty as a result of the training? 

4. I-low do you see the relevance and responsiveness of the training to your needs and 

societal needs? 

5. To what extent do you put into practice what have learnt through training? 

6. What challenges you faced to appl y the skill employed through training in the income 

generati ng activi ties or other aspects of your life. 

I 
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Date _______ _ 

Annex - VI 

Observation Points 

Place/ Cen ter _______ _ 

Time: Beginning ______ _ Ending _______ _ 

Observation focus areas 

The observation in this study was meant to cross-check what was meant to 

cross-check what was reported by the different personnel the organization. The 

actual practices of the programme were weigh ted against the literature and 

reflections made by the project management leader. The a reas include: 

1. To what extent is the tra ining cen ter comfortable a n d equipped with the 

necessary fac ility 

2. To what extent the skilled trained women applied literacy skills in their 

income generating activities, and saving and credit 

3. Types of income generating activities, adult women engaged 

4. How the training program is managed 

5. What looks like the relationship and collaboration between adult women 

micro-entrepreneurs in operating business activities in the market 

shelter. 



Annex - VII 

Document Assessment 

The main objective of this assessment is to collect information for the research 

en titled . The practices and challenges of functional adult literacy program in 

building the capacity of adult women to attain economic independence. 

Therefore, the following guiding questions are intended to assess how the 

program is planned, implemen ted and evaluated. 

1. What is the objective of functional adult literacy program? 

2. How functional adult literacy program is designed enabling adult women 

micro-enterprise entrepreneurs to use literacy at a level of function at 

work? 

3. To what extent the skill trained women applied basic literacy skills on 

their income generating activities. And saving and credit? 

4. Does the program focus on literacy first or literacy second? 

5. Is th e program intended to integrate knowledge form differenl subjects or 

d isciplines? How? 

6. How functioned adult literacy training program implementation IS 

sch eduled? 

7. What are the mechanisms the organization employed to avoid the 

relapsing of th e skill adult women acquired as the result of the training 

a nd program sustainability? 

8. What su ccess, impacts and ch allenges h ave been registered in relation to 

women beneficiaries? 

9. How many women have been benefited so fa r s ince the programs have 

been launched? 
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