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ABSTRACT 
The major purposes of this study were assessing the level of participation of students with special needs in extracurricular activities, identifying factors that affect their participation and problems that regular teachers face to include students with disabilities in extracurricular activities. To achieve the pUlposes descriptive survey method was applied. In the study, 3 groups of samples encompassing 53 regular teachers, 56 students without special needs and 34 students with special needs participated. 

Observation guide and questionnaire were the instntments used to collect data. Analysis was made both quantitatively and qualitatively. Both quantitatiue and qualitative analyses of data revealed that majority of students with special needs are kept out of extracurricular participation. The t-test employed showed statistically significant difference in the pm1icipation between the speciC/1 need and the non- special need groups, in which special need students were in lower leuel of pm1icipation. Nevertheless, no significant difference was found between male and female s tudent within the special need group. 

In the attempt to identify factors affecting students' pm1icipation lack of interest by themselves, discouraging attitude from non-special need peers, lack of initiation (interest) from the teachers to include them in such activities, lack of time and less suitability of activities practiced in schools to their participation were identified a s the stumbling blocks in their participation. Regarding the problems faced by teachers in including students with special needs to pm1icipation in extracurricular activities lack of proper tmining, absence of guiding material, low interest and lack of awareness from students, schools' inability to provide material aid to thes e pupils and lack of suppol1 to teachers' effol1 were identified as impeding factors. 

Based on the findings some pragmatic measures were suggested to improve the participation of students with special needs ill extracun-icular activities, which can enhance the growth and development of these children. 
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CHAPTER ONE 

INTRODUCTION 
Educa tion for a ll is a compe lling goal. Ma ny countries .in the world pledged to 

work towa rd s a future in which a ll children everywhere will have access to 
qua lity bas ic education both as a matter of right a nd a s an essentia l e le men t 
in economic a nd socia l d evelopment. He nce, edu cation is a means to overa ll 
ch a nge and in that every individual h as res ponsibili ty a nd role to contribute 
towards th is d evelopment; quality educa tion s hould be provided withouL a ny 
reason of discrimination. A basic principle of qua li ty education has a lways 
been focu sing on the individua l (Wessel, 1986). Individual differences s hould 
be described in terms th a t are directly relevan t to instruction, no t labels such 
as special education , disadvantaged, a nd poor gifted, or typically average . 

Pep ple wi th certain physical, psych ological, intellectual a nd em otional 
problems have been la rgely ignore d in academ ic c ircles (Oliver, 1990, cited in 
Kenny & Neela, 2000). One important cause for this ignoran ce is attitudinal 
problem. The attitudina l problem that students with s pecial educational needs 
can lea rn with their non -disabled peers in a regular class is s till a problem 
that need s ch a n ge in developin g counties like Ethiopia. Accord ing to Barton 
(1996), a s cited in Kenny a nd Neela, (2000), disability has bee n viewed &.imost 
exclusively from m edical a nd psychological pers pectives. Other th a n thi s view 
these people were c haracterized as 'pitiable', 'pa the tic', 'inva lid ', 'helpless', and 
'dependent'. These chara cteristics are da ily experiences of people with 
disabilities in our case . 

Extracurricular a ctivities a re no t n ew d evelopments ra ther ; they are a bou t as 
old as organized education itself (Mekown, 1956). Following this developme nt 
of planning a nd practice of extracurricular activities across variou s stages, 
educators u sed diffe rent terms to explain these ac tivities. Some of the se a re 
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'semi-curricular', 'intra-curricular', 'co-curricula r', e tc. (Mekown , 1956). 

Tirussew (2005) explained that extracurricula r activities are importa nt 

pa ra meters not only for promoting inclusion outside the classroom a mong 

students but a lso for unfolding the diverse potentials and ta lents of children 

with and without disabilities. Such a tradition needs to be nurtured as early 

as possible so that children can develop the habit of using out of school time 

wisely. 

However, in practical and theoretical aspect of research , pa rticipation of 

students with s pecial n eeds is found to be significantly low . Excluding these 

students from extracurricular activities is fa iling to meet the learning needs of 

the child, which in turn, puts a s tep back the effort to be done to improve the 

p sychological, socia l, academic and phys ical conditions of the child (Wagener 

et a!. , 2003; Greer, 1975, cited in Cousins, 2004; Ferry, 2003, cited in 

Disciullo , 2004). 

1.1 Background of the Study 

At present, there is n o problem on s tatin g in terna tiona l declarations, 

conventions and policie s regarding the education of students with s pecia l 

needs . In line with this, the constitution of Ethiopia established particular 

emphasis on a llocation of resources to assist disadvantaged groups (Art 41 

and 91). The 1994 Education and Training Policy a lso stated that expa nsion of 

qua lity education is n ot only a right but a lso guara n tee for development (MOE, 

2005). 

A document by the Ministry of Education (M OE, 2005) explained that childre n 

and students who have physical, sensory or intellectua l impairments 

experience m a ny diffic ulties in learning and partic ipating in school ac tivities. 

Students with disabilities a re over looked from extracurricular involvement. 

2 



Previous research works in the a rea pointed that th e so urce of the problem is 

associated with socio-cul tu ral environments, quali ty o f in teraction between 

learners a n d teachers a n d availa bili ty of facilities and equipment (Disciullo, 

2004). 

For a ll stude nts, learning should occur bo th ins ide and ou ts ide the classroom. 

For any particular reason no student be excluded from participation . Related 

with lhis, Cadwalla der (2002) stressed the point th at on the basis of one's 

di sability n o child mus t be excluded from school p ractical experiences. In 

respect to th e opportuni ty studen ts with special n eeds can have from 

ex tracurricular pa rticipa tion, su ch as to meet people, career preparation , 

enj oying sch ool, more a nd more school involvement . Therefore, sch ools should 

en cou rage th e participa tion of th ese students (Ha n s ley and Colloquies, 1986; 

Frrey, 2003 in Disciullo, 2004) . 

However, research works revealed that due to reasons that streamed from 

differen t a n gles (sch ools, studen ts, peers, teachers, and other re la ted factors ) 

th e partic ipation of s tu dents with d isabili ties in extracurricular ac tivities is 

s ign ificantly low (Cadwallader et a I. , 1999; Cadwallader, 2002; Wagner,M et 

a I. , 2001; Vaugh en & Elbaum, 1996,cited in Brown et a I. , 2003; Di sciu llo, 

2004). 

1.2 Statement of the Problem 

The a bsen ce o f studies in the area of studen ts' participation in extracur ricula r 

activ ities in the Ethiopia n con text hinders th e research er to a n a lyze the gap . 

Nevertheless, the a va ila ble su rvey studies on the gen eral student popUlation 

pointed out th at these activities a re overlooked a nd par ticipation of studen ts 

is too. These theo re tical a nd practical backgrou nds throw ligh t on the fact 

tha t studen ts with specia l educationa l needs a re kept ou t of extracurricu la r 

pa rticipation. Hence, to meet the learning n eeds of th ese s tu dents in the 

1 
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regular classroom In general and maximize their participation JI1 

extracurricular activities in particular; and from the point of view of qual ity 

education and human right, factors that could have prominent effect on their 

participation have to be stud ied and a ppropriate/ proper m easures shou ld be 

taken. 

Hence , the following research question s were formulated: 

• Do students with special Needs participate in extracurricular Activities? 

• Is the re statistically significant difference in extracurricular participation 

across groups of special needs and non-special needs students in upper 

primary schools? 

• Is there statistically significant difference in extracurricula r participation 

across gender within special needs students? 

• What factors affect participa tion of students with special Needs in 

extracurricular Activities? 

• What do students with special needs perceive as benefits of pa rticipating in 

extracurricular activi ties? 

• Do teachers have problems to include students with special needs 111 

extracurricula r activities? If so wh at are the problems? 

• In which types of extracurricular clu bs do most students with s pecial needs 

actively participate? 

1.3 Significance of the Study 

From what has been d iscussed a bove evidences indicated that s tudents with 

special needs (different disabilities) a re la rgely ignored from out-sidc 

classroom activities. Hence, more than a learning loss the impac t their non ­

participation cou ld have on their psychological a nd social adjustment needs 

considerable attention. From th is pe rs pective to overcome the problem and 

ra ise their participation , conducting studies would be of considera ble help. 

4 



In this specific research in line with the stated research questions, data were 

gathered and analyzed. Hence, the findings obtained and recommendations 

suggested would have theoretical a nd practical sign ificance m a inly in 

understanding the current p a rticipation level of students with special needs in 

extracurricular activities. 

Furthermore, the result of this study w il l be significant to the following specific aspects . 

• The current widely practiced approach in teaching children with 'special 

n eeds is inclusive approach. Through its practice, particularly in 

developing nations like Ethiopia, due to d ifferent reasons the learning 

needs of th ese children are not met successfully. One such problem is 

keeping them out of extracurricular activities . Hence, the results of this 

study will h ave some contribution in identifying what particular problems 

they faced to participate in such activities which in turn, would help to 

forward recommendations to professionals, teachers, parents and 

concerned bodies to take measures. 

• Conclusions to be d rawn would throw light on what specific problems 

these students experience from their peers, teachers and general school 

community. Therefore, recommendations to be made would help schools 

by providing information on measures to be taken to improve the 

situation. 

• The study would help researchers as a stepping-ston e to conduct large­

scale studies in the a rea . 

5 



1.4 Scopes and Delimitation of the Study 

The area of extracurricular activities is broad in that it includes community 

activities, voluntary service activities, and school-based activities designed to 

help students' academic development. 

Groups of students with special educational needs are also different. It is very 

difficult if no t impossible to see participation of all groups of students with 

special needs in a ll extracurricular activity types. Hence, m a inly due to 

experience and time constraints this study is delimited to see participation of 

students with special needs with motor, visua l, auditory, d iabetic and epilepsy 

cases in four upper primary (5-8) schools of one wereda in Ka ffa zone. 

1.5 Limitation of the Study 

The study intended to get information about the participation of students with 

special needs in extracurricular activities. However, it is limited in sample size 

in that the study took a small sample population. Hence , its generalizability is 

limited to some groups of students. 

In addition, the study is limited in related references a nd research works both 

in foreign and local context. Particularly the shortage is severe In the 

Ethiopian context that prohibited the researcher to test the findin g of the 

current study to the previous exis ting condition. 

1.6 Operational Definition of Terms 

For the purpose of commu n ication, the following terms are operationally 

defined in the con text of this research. 

Participation- Taking active role in performing activ ities in clubs in 

which one is a member. 

Students With Special Needs-these a re students with motor, visual 

and auditory di sabilities as well as diabetic and epilepsy cases 

6 



a ttending the regular classroom in the upper p rima ry schools of 

Sou thern Nation Nationalities & Peoples Region. 

Extracurricular Activities-Are ac tivities re lated to but not included 111 

the acad e mic subj ects that can be organized by teachers or 

students th emselves and practiced ou tside the classroom by 

interested m embers. 

7 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

2.1 History and Definition of Extracurricular Activities 

As m ention ed in the introductory part , extracurricula r activities are as old as 
formal education itself. Preferences to the elem ents of these activities are 
traced to a n cient Greek culture (Cousin , 2004). 

Throughout history, the value of extracurricular activities h as been in and out 
of favor. As Smith and MC Quigg (1965), cited in Cousin, (2004) indicate, it 
was not until early 20 th century that the development of extracurricular 
activities began to flourish. Even afterwards, Jhosston (1 995), cited in 
Cousins (2004), m entions that the developmen t of these ac tivities was no t 
smooth, in that there were opponents wh o would sch eme activities that 
interfere with true school ac tivities. 

The term extracurricular activity is u sed to denote the various edu cational 
activitie s performed by studen ts outs ide the regula r class hour. Different 
writers in the literature u sed var iou s term s to explain such ac tivities in 
school. Some of these terms, as Elicker (1 964) c ited in Seto taw (1 998) 
indicated, include 'extra class', 'out- · of -sch ool' , 'co- curricular', 'co-
curriculum ' and student activities. Writers such as Kilzerted (1956); Mi ller, 
(1 956) and Collins (1 973) a re of the opinion that the term extracurricular 
ac tivities carry a negative concept toward s the curriculum because the te rm 
direc tly suggests the exclus ion of the activities from the actual curriculum . 
They recommend using the term co- curricular in s tea d in tha t it most nearly 
reflec ts the relationship that exists between the curriculum ac tivities a nd the 
out- of- class activities in to the school s itu a tion. 

8 
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Beekner (1972) in Muluembet (1999) explained extracurricular activities as an 

aspect of curriculum, which is voluntari ly engaged in by students who do not 

carry academic credit toward promotion or graduation. 

The prime points to be considered in p lanning extracurricular activities are 

identified by McCleary a nd Turn Baugh (1962), cited in Setotaw (199B) , to be 

voluntary participation in which students should be encouraged to pla n and 

direct activ ities. 

In reviewing the literature, the writer of this paper uses the term 

extracurricular activities throughout this paper since there is no difference in 

what constitutes such activities excep t the difference in terminology use. 

, 2.2 Objectives of Extracurricular Activities 

Activities have objectives, and if they have objectives, they n eed to be planned 

in time and resources. What differs is their objective being short and long­

run. Among those activities in the schools a re the extracurricular ones. Not 

surprisingly, extracurricular activities are equally important as formal 

curriculum in school though they differ on the way they are being practiced. 

The education system of most countries of the world combines both curricular 

and co- curricular objectives, which would enable them to shape all rounded 

citizens. Through extracurricular activities, students will get a chance of 

fulfilling their aroused interests and feelings in the classroom. It paves the 

way for a harmonious interaction to prevail between teachers and s tudents. 

Extracurricular programs a lso develop in students' life- long interests or 

hobbies in cultura l and artistic activities . The importance of using leisure time 

on activities participation expla ined in the following way as; 

The way in which a young person uses his/her leisure time is a vivid expression 
of his de\'elopment as a personality on the one hand, and a factor at' his/her 
future de\'elopment which should not be underrated. on the a/her. " (Lolllpsher, 
1982,-118 ill Seto/aH', 1998). 
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The practice of extracu rricula r a ctivitie s IS mostly related with curre nt 

s ituations / issues and recent find ings for in stance HIV / AID S p reve ntion , 

environmenta l protec tion , gender is su e, e tc . It is furth er expla ined in th e 

litera ture tha t there a re no better oppor tunities othe r tha n co- curricu la r 

progra m s th a t es tablis h close contac t between school a nd community . 

Examples a re pa rents ' day, sports com petition , exhibi tions , dra ma, tree 

p la nting, etc. Therefore, schools should be concerned a nd compe ten t en ough 

in p lanning a nd organizing extracurricula r activities for their students. Hence 

Chau be & Chau be (1 99 1) a nd Wa rson et a l. (1 982 ), cited in Setotaw (1998) 

remarked th a t students' involvemen t in extracurricu lar activities is key to 

good school discipline as long a s th ere a re wide choices of activities to serve 

th e interests of la rger number of studen ts . They fur th er expla ined that co­

curr icu la r activities "h elp students feel tha t th ey 'belon g' to th e school, th a t 

the school 'belongs ' to them, a nd tha t the sch ool is worth 'belonging' to." 

Particula rly, extra curricula r ac tivitie s a re very importa nt for the 

d isadva ntaged studen ts in creating strong bond with th e school community 

and develop a sen se of belongingness as u sefu l members of the community. 

Another observa tion by Hau n (1 98 1) cited in Setotaw 1998), sh ows that co­

curricula r activities encou rage th e timid, d isarm the aggressive , motivate th e 

lethargic, ca lm the res tless a nd d ivert the melancholic . Th is is to mean that 

extracu rricula r ac tivities are important mea ns to brin g a cha nge to adapt th e 

excitin g situa tion for different pupil s with variou s persona li ties . 

2.3 Status of Extracurricular Activities in Ethiopia 

Researches a re very importa nt documents in assessing presen t s ituation of a n 

ac tivity; likewise, pla nnin g for future development of such ac tivities wou ld be 

bette r if tha t is based on previous research resu lts. Thou gh it is d ifficult to 

say , there is extens ive re search in th e formal curricu lum , a nd a t least th e re 

10 



a re some baseline da ta from which we can proceed. However , extracurricula r 

activities a re still untouch ed points . Even the ava ila ble ones a re in the form of 

reports of su pervis ion conducted by the m inis try of education (MOE). 

Particula rly the participa tion of s tuden ts with specia l needs in extracurricu lar 

activities is forgotten. There fore the writer of th is pa per tries to give on ly some 

h ighligh ts a bout the development a nd prac tice of extracurricula r activit ies in 

Ethiopia based on the available documen ts. 

As the overall quali ty of education as a whole depend s on the quali ty of its 

pa rts, it would be a ppropriate to assess the exten t of stud en t activities 

performed out of the regula r classroom. 

As we look in to th e d evelopm ent of extracurricula r activ ities in Ethiopia, 

evidences s h ow tha t it h as exis ted s ince as fa r back as m odern education 

began to exis t (Se tota w , 1998). During their em ergen ce, the then Minis try of 

educa tion a n d Fine Arts (MEFA) s tated in a rticle 12 of th e then education 

policy: "Studen t has to be en couraged to par ticipate in school clubs." In 

another article, the ro le that teachers can play has been stated in these 

words : " A teach er besides th e normal, teaching load should not hesitate to 

h elp s tuden ts throu gh variou s enriching activities, so tha t his studen t 

develops education a l level (Article 13. Setotaw, 1998). 

Here one thing th at n eed s to be clear is that for teach er s to playa role they 

have to be acquain ted with skills on how extracurricu lar ac tivities a re planned 

a nd organized. Du r ing that time , students were h ighly en cou raged to 

participate in d iffe ren t activit ies s ince the edu cational policy a n d school 

regulation s state th e importance of participation thus : "every s tudent s ha ll be 

a member of a club . Students have to choose clubs accord ing to their 

in te rests" (Article 17 .lb id). 
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Setotaw (1 998) seem s to have observed that a m ong the ma ny problems in th e 

development of extracurricular activities in the coun try's education program, 

there were no educational personnel who were fully respons ible particula rly 

for co-curricular ac tivities in regional, Zon a l and school leve l. One surprising 

point that the resea rcher practically observed was that the "Awraja" 

(a dmini strative region) 'payer' was assigned as co-curricula r ac tivities 

coordinator. This clearly implies the extent to which there h as been a lac k of 

awareness about the objectivity a nd importance of co-curricula r activities. 

The 1994 education policy of the country had brought a landmark ch a n ge 

tha t placed the struc ture of extracurricular ac tivitie s in 'phys ical education 

a nd co-curricula r programs pa nel' a nd 'the co-curricular coordinating 

committee' which take the responsibility of these activities at national and 

school level respectively. Even though the s tructure h as a step m ark by itself, 

school experience indicates that the activities in som e sch ools a re still 

forgotten. From the writers' observation in the high schools and his experience 

as a principa l and a teacher, a number of clubs a re a lways organized at the 

beginning of each academic year, but soon they cease to be operationa l due to 

budget constraints a nd lack of follow-up a nd supervision . 

One importa n t s tudy that is relative ly la rger in the area and can be taken as 

baseline is th e one th at Setotaw (1 998) conduc ted on five ad minis trative 

region s, with 96 school directors, 38 co-coordinators a nd 300 regular teach er 

participants . Responses on the status of co-curricular ac tivi ties show that--it is 

becoming improved , but the research does not show the indicators for this 

improvement. The oth er question treated in that research was about m ajor 

types of co-curricular activities in schools and responses s how that Anti­

HIV / AIDS, S port, Red Cross, Dra m a and Lite ra ture, Mini media, 

Nature /environmen t, Socia l Science , Debate, Agricul ture and tourism or 

'Know-Your Coun try' were the mos t com mon ones. 
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Regarding the type of schools tha t better perform extracurricular activities, 

the s tudy indicated that there were no significant differences in that urban 

schools were good at facilities, experien ce of teachers and the environment 

while rural schools were good at obedience from studen ts, co-operation from 

teach ers and overall m a nageability of schools in performing extracurricular 

activities respectively . In relation to the performa n ce of extracurricular 

activities across the level of school, secondary sch ools were found as better 

due to facilities, experience and capacity of teach ers, age and grade level of 

students . 

Fina lly, from the re sult, lack of budget and m a npower and low level of 

students' interest, high teaching load of teachers, high student popUlation a nd 

shortage of time were found to be barriers for extracurricula r activities at 

sch ool level. These same were found to be major constra ints at both regional 

and zonal level. 

To sum u p, in our schools ' present context, though th e re a re no indicators of 

research results in the a rea, the a bove m entioned problems are still 

complicated a nd would continue as a problem 111 the practice of 

extracurricula r program. 

2.4 Extracurricular Activities and Disability 

Unfortunately , pa rticipa tion of students with di sabili ties (specia l needs) in 

extracurricula r activities is not sufficiently tou ched in research. However , the 

already discussed re sults indicate that pa rti cipation of s tudents with 

disabili ties IS significantly lower compared with the general studen t 

population . The other limi tation in this review literatu re is that, a lmost all the 

studies were carried out in developed countries wh ere pa rticipa tion in 
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extracurricular activities is at least valued In school s ituation s and by people 

in the community. 

According to the National Survey of American Families (1999), rates of activity 

performed by students with disabilities were found to be lower than those of 

the general population. Simila rly, Cadwallader et a l (2002) state that the rates 

of participation of youth with disabilities are somewhat lower than those of the 

general population of youth who have participated in one or more of the kinds 

of extracurricular activities. Another finding that bea r a little difference from 

the above finding was by Wagner et al (2003) that youth with disabilities are 

somewhat more likely than youth in the general population to h ave 

participated in an organized group activity. Those youth with disabilities who 

participate in organized activities develop better friendship relations with 

different people . As Wagner et a l (2003) state, it is not surprising that youth 

who participate in extracurricular activities have more ac tive friendship in 

that their participation exposed them to a wider range of social interactions 

a nd opportunities to make friends. 

From the total rates of participation of students with disabilities in 

extracurricular activities, differences across gender and disabilities were 

observed in some studies. Among them, one by Wagner et a l (2003) indicates 

that those chi ldren with speech , hearing or other heal th impairments were 

found to be active in participation whi le children with mental retardation, 

deaf, blindness and mUltiple disabilities are found to be much less likely to 

participate in activities. Inaccessibility of research conducted on participation 

of studen ts with disabilities in extracurricular activities in Ethiopia hinders 

the comprehensibility of the review in the specific topic. However, from 

re lated educational research es on aspects of children with disabilities in both 

specia l and regular school setting, it is possible to estimate, if not to conclude, 

that the participation of students with disabilities in school extracurric ular 
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activities IS even much below the results con sulted in the review of related 

li te rature. Among these studies, one by Murtaugh (1988) on secondary school 

student participants from grade 10 to 12, with 60 mildly impaired students of 

which 40 a ttend th e regula r school a nd 20 in a specia l school , h aving equa l 

proportion of m a le and fem a le was a imed to see problem s of adolescents from 

the viewpoint of self a nd family s itua tion to pa rticipate in outside-class 

ac tivities. The result showed tha t majority of boys (80%) was significantly 

m ore likely to be involved in outside activities than fema les, wh ich was 50%. 

In Ethiopian school situations, due to reasons of varied cultu re, values 

imposed on gender in the socie ty, problem s related to lack of awareness on 

pa rticipation in these activities and others, it is possible to expect sign ificant 

difference of participation across gender in much of school activities. 

2.5 Access of Students with Disabilities to Participate in / 

Extracurricular Activities 

Extracurricular activities a re for the benefit of a ll children; an d what vary is 

the types of these activities, the interest and abilily of the children to 

par ticipate in a certa in activity. From this concept, it is understood that all 

children will not engage in the same activi ty; that is why individual difference 

is a key point in education. 

Longue (2005) in Plata et a l (2005) sh a res the a bove idea and comments that 

extracurricular activities are important to a ll students. He further stresses 

that everyone should be given the chance to participa te regardless of his or 

her abi lity. Block (2002) attempted to point out that there is greater gap 111 

involvement of studen ts with specia l needs in extracu rricula r activities 

compa red to their 'norma l' peers. Based on her 74 junior specia l needs 

s tude n t participants s h e furth er expla ined that coaches a nd advisors o f 
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extracurricular activities (teachers) forgot these students in the school. She 

gave more comments that many of her ha ndicapped and di sabled s tudents 

would like to be involved but feel "shu t out and shut down of the school". 

In connection to ch a llenges faced by s tudents with specia l n eeds, participating 

in extracurricula r ac tivities, Marsh and Kleitman (2002), in Pla ta t a l (2005), 

stated that extracurricular activities fo ster identification of th e students in the 

school and sch ool-related values. However, to Marsh a nd Klei tman (ibid) som e 

schools adopt "no-pass no play" policies that limit students participation in 

different activi ties; these policies specify that if students do not participate in 

these activities, they would achieve minimum academic standards particularly 

for disadvantaged students who might not otherwise value academic 

achievement. 

. f The assumption of inclusive education is that students with s pecia l needs 

would have access to participate fu lly in academic a n d non- academic school 

activities tha t address their individua l learning needs . Stressing this point 

Baird and Asch roft (1984) explained that these ch ildren , i.e. c hildre n with 

special needs, sh ould have s upportive social development. 

Kenney a nd Neela (2002) specify that students with specia l n eeds experien ce ,/ 
( 

particular difficulties in gaining access to activities of subj ects that involved 

practical experiences. According to these researches, some access was 

insured through minor adaptations or the unitization of co-operative learning 

strategies. One pa rticipant student with special needs explained the situation 

as: "1 was excluded from my groups as for as going out with the class. 

they were nearly afraid J would hurt my self" 

For this child this experience was hurtful and engendered a sense of isolation. 

Being isola ted a nd d iscrimina ted led him to be disappointed. He furLh e r stated 

16 



his feeling in a way that: "/ would listen to them when they come bacle 'you 

missed a great couple of days we'd great fun! Even sitting beside them, 

hearing them, laughing, it was laughing you did not understand. / didn't liJce 

that. " 

In th is s ituation, on e can easily understand that, the child 's feel ing is not 
" 

affected only with participation of activities in outside class time but a lso feels 

neglected a nd insecure during the regula r curriculum subject class . In such ) 
• L.-. 

cases, teachers' awareness about the need of students with special needs 

becomes s ignificant. 

I 

Contrary to this experIence, some schools and teachers made a very 

considerable effort to include participants in a ll their activities, while others 

approved to believe that this was not essential to school life for young peoples 

with disa bilities. One participant student with specia l needs from a school 

where there is positive approach to inclusion of these students in 

extracurricular activities expla ined the situation hy saying: "1 went on a lot of I 

trips. The other students had to maJce their own way. We got transport no \ 

problem from school." The experience of this child in school and out of school 

activities is positive . This positive feeling will help him to develop better self­

esteem and confiden ce that in turn help him achieve success . 

To sum up from the above discussed literature revIews one can understand 

that access to participation in extracurricular activities for students with 

special needs is an essential point in educating them. 

2.6 Perceived Importance of Extracurricular Activities to 

Students with Disabilities 

Critically thinking, if education is to serve its purpose and attain its 

objectives, it must provide a well-balanced progra m to fully develop the whole 
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personality of the individual learner. Th e whole persona li ty is here used to 

denote the physical, psychological , social and intellectual aspect of 

development. 

In broad view, if education is to be relevant to the promotion and welfare of 

the society and become meaningful to the student, it must be more tha n just 

classroom attendance, memorization of fac ts and information presented by the 

respec tive teacher. Sharing th is idea, Chaube and Chaube (1996) in 

Setotaw( 1998) attempted to explain that the aim of education is no more mere 

imparting of bookish knowledge but to ma ke the youth good citizen by 

bringing a bout their mental, physical and social development; that is why it 

h as become n ecessary to accord a proper p lace to the various co-curricular 

activities in educational set up. One important point to be considered with 

addressing extracurricula r activities in the curricu lum is that fina ncial 

provision and teach ers training on planning, implementing these activities 

would improve participation of students in general, a nd those with special 

need students in particular. 

Extracurricula r activities, particularly those that a re based on students' 

interest a nd abilities, are useful in a variety of ways. Researches in this a rea 

indicate the importance of extracurricular activities to students' school 

achievement, per sonality development, physica l fitnes s a nd socia l skills e tc. It 

is not the purpose of this pape r to see the importa n ce of these activities here. 

However, for the purpose of discussion, two important benefits of these 

ac tivities will be presented. 

2.6.1 Effects of Extracurricular Participation on Education of 

Students with Disabilities 

The emphasis given to the issues of extracurricular activities IS Illcreaslllg III 

recent times . Logue (2004) In Plata et a l (2005) explained thi s change in away 

IS 
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that extracu rricula r pa rticipation a nd its li nk to academic achievement is an 

a rea th a t h as been s tudied extensively. 

In the con text of the school experience, it is ce rtai n that school e nvironmen t; 

parental s itu ation , the child ren 's in terest a n d other m a ny factors contribu te a 

lo t to su ccess in school. One impor tant fac tor) is extracurricular ac tivity. 

A recent research publication in Harvard Education a l review by Marsh and 

Kleitiment (20 0 1) , which is a n exten s ion of Marsh's (1992) ea rlier resea rch 

based on la rge, n ationa lly represen tative data collected before joining high 

sch ool, during h igh school and two year s afte r high sch ool, sh owed that 

pa r ticipation in sch ool-based extracurricular ac tivities is more beneficia l 

pa r ticula rly for academically orien ted ou t com es. Alth ough in the stu dy some 

non-linear effects of pa r ticipa tion in su ch activities is observed , result of the 

research su p port the conclu s ion that extracurricula r sch ool activity fo s ters 

school comm itment th at benefits d iverge academic outcom e, particula rly 

socio-economically disadvantaged students who a re lcast scrved by th e 

tradi tiona l education a l curriculum. 

Block 's (2002) report cites the work of Duncan a n d other research es in 

Amer ican sch ool board journa l. Thi s rep or t conclu des tha t stu den ts who 

participate in extracurricu lar activit ies a re likely to have higher academ ic 

ach ievement and high er commitment a nd attachment to sch ool. Another 

study whose finding was in line with Block s' was Eccle's (2003) publis hed in 

an a r ticle pu bli shed in "Extracurricula r ac tivities and adolescen t development' 

This study gives an idea that pa rticipa tion in s u ch ac tivities facilita tes 

connection to sch ool , socia l related ness a nd con tribute to on e's identi ty as 

valued mem ber of the school commun ity. 
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Reviewing several prevIOus researches and in h is own research that was 

conducted with 32 high school studen t par ticipants on th e re lation between 

adole:si::en ts' satisfaction a nd participation in extracurricular activities, Hallan 

et a l (2005) confirm s that s tuden ts wh o took part in these activities increases 

th eir fee lings of commitment to sch ool which can be reflected throu gh higher 

academic concept. He further recommend s school leade rs to establis h 

strategies and policies that encourage studen ts' participation Jl1 

extracurricu la r activates. 

Oppor tunities for positive expen en ces In their non - school hours are 

important for all you th , bu t they may be par ticula rly critical for you th whose 

d isabili ties present ch a llenges to their academic learn ing (Wagner ct ai, 2003). 

Exis ting researches ind icated th at students wh o participated 111 

extracurricula r ac tivities will benefited academically and 111 other sch ool 

re la ted functions (Greer, 1975; Joeke, 1985 cited in Ha lla n , et a I. , 2005). 

S tudents with d isabili ties, who participate in d iffere n t school a nd communi ty 

activ ities, develop better att itude a nd feeling towards school. Fur ther as Ferry 

(2003) as cited in Disciullo (2004), expla ins that participation enables them to 

increase in position beh avior, learning a n d practicing goal setting and 

increasing th eir self-confidence. 

2.6.2 Effects of Extracurricular Participation on Social 

Skill Development of Students with Disabilities 

Pa rticipation in extracurricula r activities is believed to gen erate a sense of 

obligation to socia l norms that will predictably mediate certain relation sh ips 

between individua ls and th eir environ men t (W ill iams, 1967 cited in Goe bel 

and Berk (1987). Further, he stated that th e implicit assumption is that 

s tuden ts' extracurricula r beh avior will later tra n sfer to society. In th is regard, 

Gilman (2002) emphasized that th e impact of extracurricula r activities on 

developmen t m ay vary marked ly depen di ng on characteris t ics of the person , 
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the setting a nd the activity type. In his s tudy, Gilman (2002) proved that the 

benefits of participation do not vary as a fun c tion of demogra phic 

characteri stics of participa nts . 

Extracurricula r activis ts are good opportunities to create a pos itive 

environment to students' socia l rela tion s. Research studies on extracurricula r 

participation a nd social skill development indicate that these activities in 

school s are very important in that they provide opportunities for healthy peer 

interaction a n d vital socia l experiences (Greer , 1975 in Cousins, 2004). 

Participa tion in these activities will form a net between teach er to student and 

student-to-student. In both cases, the student will be ben e fited in developing 

friendship a n d communication ability. This exposition of students to a 

network of social relation as to Hanks a nd Eckla nd (1 970) , cited in Cousins 

(2004) , help bind the student to the school and to its norma tive structure 

which intern h elps to facilitate the development of student knowledge a nd 

self-confidence, inter-person a l skill and resources that he lp m a ke goals com e 

to fruition . 

Among goals of extracurricular activities for students with di sabilities are 

increasing positive peer rela tions with both s pecial needs a nd non-specia l 

needs a nd involvement in school en vironment. 

The activities give students with disabilities opportunity to become leaders in 

safe environment. In other words the advantage to be gained ffom 

participation in sch ool extracurricular activities is not as s u c h simple only 

forming friend ship , but a lso critical as developing leadership skills a nd 

abilities. In re lation to thi s point Sodac (1 997); He n s ley et a l (1998); 

Lindstrom et a I. , (1996); cited in Disciuillo (2004), attempted that pa r ticipation 

in extracurricular clubs is a comfortable avenue for students with disabilities 

to learn and prac tice leadership s kills, setti ng goal and decis ion -making. 
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It is possible, even if there are other alternatives to teach social skills in the 

classroom where many practical activities are left behind. Benshoff, Kroeger 

and Scalia (1990) in Disciuillo (2004), argued that it would be much more 

successful when thought in an activity setting clubs which after a chance to 

explore the adult working world , through role playing and leadership role. 

To sum up, though extracurricular activities are vital to all level of student 

groups, their importance would become very significant particularly to 

students with disabilities in that they contribute a lot in overall personality 

development of these pupils. 

2.7 Factors Affecting Participation of Students with 
I 

Disabilities in Extracurricular Activities 

In real circumstances, there are different factors, which facilitate or hinder 

ones participation in certain activities. These factors a lso differ in the degree 

of impact they have . When viewed in one way, these factors can be internal 

referring to interest and attitude of the subject himself and external which 

could be factors out of the individual such as social and school related 

situation . It is clear that all students are possibly affected by factors of 

various ranges; however, factors for students with d isabilities are varied 111 

type and intensity. In this chapter, just only for the purpose of highlighting 

some factors affecting participation of special n eeds studen ts 111 

extracurricular activities, factors su ch as attitude of students without 

disabilities towards students with d isabilities, teachers' initiation to include 

these students in extracurricular activities and interest of th e students 

themselves to participate will be discussed. 
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2.7.1 Attitude of Non-Disabled Peers Towards Their Disabled 

Peers in Extracurricular Participation 

Developing self-positive attitude towards involvement in activities is a road to 

success. However, if it cannot be decisive, attitude of others in the activity 

group may affect the performance of the individual positively or negatively. 

Warmer and encouraging acceptance by the group members raises their 

performance and vice-versa. 

The extensive researches conducted on attitudes of peoples towards a person 

with disability indicate that there is a problem to the extent that connecting 

the disability with some sort of evil spirit and other traditional beliefs. The 

problem is bold enough particularly in the cases of developing countries where 

peoples with disabilities are rejected, isolated and psychologically damaged. 

Howard and Orlanskey (1988) cited in Bekalu (2004), found that many non­

disabled people tend to feel uncomfortable in the presence of a person with 

visible disability and react with tension and withdrawal. They further explain 

that in the circumstances these peoples, meaning peoples with disabilities, are 

rejected, stared at, teased and excluded from participation in activities with 

their non-disabled peers. This situation prohibits the interest of students to 

participate in school activities. Garwood (1983), in Bekalu (2004), explained-· 

the idea in such a way that attitudes seem to increase the psychosocial 

distance between individuals and that it contributes nothing to the 

establishment of positive interpersonal relationships. 

Therefore, to maximize and meet the learning needs of students with 

disabilities 111 the regular school and improve their participation in different 

school activities, an atmosphere with a positive attitude has to be created. 

This time the psychological, social and educational problems of these pupils 

would minimize and education serves its purpose for them. 
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2.7.2 Teachers' Initiation to Include Students with Disabilities 

in to Extracurricular Activities 

It would n ot be logical to expect teachers to remedy a ll th e academic 

limitation s of students with disabilities or to redesign the ir e ntire curriculum 

for one student; m a ny modifications can be m ade for these students including 

extracurricula r ac tivities (Lipsky and Gartner 1996; smith , 1998 cited in 

Stevens et a i, 2000). However, it shou ld be sufficiently addressed tha t 

teachers h ave great respon s ibilities in solving educationa l problem s of 

students with spe lling needs. In inclusion school setting, one fac tor th at , of 

course, n eed s to be solved in meeting the individua l n eeds of the child 111 

school is the pro blem rela ted with teachers tra ining. Suppo rting this point, 

Steenla nd (1 995), in Beka lu (2004), underlined tha t it is a fac t tha t regula r 

schools a n d regula r classroom environment often fail to accommoda te the 

educationa l needs of many s tudents; until the regular schools ha ve developed 

a capaci ty to cater for them , it is difficult to a rgu e for inclus ion. One of the 

major ch a llen ges to achieve this lies in the ch a llenging task of the regula r 

classroom teacher 

Asking a question why s tudents with disabili ties in a regula r clas sroom ha ve 

kept ou t of extracurricular experience Disciullo (2004), fo und that having 

students with disabili ties in regula r class may m a ke th e role of regula r teach er 

slightly m ore ch a llenging . On the con trary, teach e rs a re aware that a ll 

students a re entitled a nd deserve the opportunities to pa rticipate 111 

extracurricula r activities. Amme r (1984) in Stevens et a I, (2000), a lso exp la ins 

the cha lle nges regular teachers faced. He said that h a ving s tudents with 

disa bilities in certain extracurricular ac tivities might ca u se worries fo r 

teachers for these s tudents will need extra a tten tion. 

To encourage a nd maximize th e effectivene ss of partic ipa ting students with 

disabilities, non-disabled students ' role is very helpful. If s tuden ts form 
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fri endship relation in classroom learning this re lationship may decrease or 

allevia te the feeling of being rejected, isolated and leads students with 

disabilities to J0111 d ifferent activities as their non-disabled peers. 

Ammer( 1984) in Stevens (2000), a lso describes th e importance of non-specia l 

needs students' ro le ; he pointed out that teachers s h ould not feel a lone s ince 

students without disabilities m ay be their greatest assets working directly 

with their peers with disabilities . 

Here it should be taken into account that t ra ining would playa significant role 

fo r regular teachers to include students with d isabilities in to extracurricular 

activities. But training by itself is no t decis ive rather other related factors 

such as initiation and positive attitude of teach e rs contribute a lot in 

including th eir students in to different extracurricular activities corresponding 

to their needs and abilities. 

2.7.3 The Interest of Students with Disabilities to 
, 

Participate in Extracurricular Activities 

Ones own interna l motivation is a n engine to accomplis h success . Whatever 

material, financial and mora l support is rendered; s u ccess would not be 

accomplis h ed unless motivation is a roused. In most studies conducted on the 

participation of students with specia l needs in extracurricular activities, one 

fac to r indicated a s a cause for the problem of s tudents low rate participa tion 

is lack of interest (Setotaw, 1998; Richter , 2002). 

2.8 Reasons Initiate Students with Disabilities to Participate! 

in Extracurricular Activities. 

People have diffe rent reasons that initiate th em to par ticipate lJ1 activities. 

S imila rly, the effectiveness tha t they may have in th ese a ctivities is pa rtia lly 

the resul t of reasons they had in starting the activi ty. Peo p les who join the 
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activit)' with butter awareness and motivation would succeed better than · t::; 

others. In a survey done on reasons of students' participation in different I 

school activities, Muluemebet (1 999), explain ed that from total students who I 

participate in extracurricular activities, most of them a re not aware why they 

join and what they a re expected to. Many youth s substantia lly enriched their 

lives by th eir participa tion on extracurricular activities (Cadwallader , 2002). In 

a study of partic ipation of students in extracurricula r ac tivities, it is commonJ 

to find that som e extracurricula r clubs have maximum number of pa rticipants I 

while others with vel)' few participants only . It is a lso true in Ethiopian 

sch ools th at some clubs like anti HIV / AIDS and e nvironmenta l protection 

have maximum participants than others (Muluembet, 1999). 

In a s tudy conducted by Cadwalla der (2000) to find out m ajor reasons why 

students with disabilities participate in school activities, watching others, to 

learn new s kill s, to stay fit or simply to have fun were found to be major 

reasons. Wagner et a I., (2 003) & Gholson (1 997), cited in Cousins (2004) 

found that to avoid boredom, to gain socia l acceptance fro m peers and 

person a l achievement a n d respond to peer pressure were a lso considered as 

common reasons. One aspect that needs con sideration in schools, in relation 

to students' participation in extracurricular activities is the awareness they 

develop about these activities. Otherwise, in a c ircumstance where a ll 

s tuden ts participate with out being aware of objective a nd importance success 

is in question. Hence, schools a re expected to do a lot on creating awareness 

a bout activities run in the school and their impor tance . 

2.9 Creating Supportive Environment for Students with 

Special Needs in Regular Schools 

Togeth er with m a instreaming students with specia l n eed s 1I1 regu lar schools, 

it wou ld be more important if supportive environment is created in the regular 

school. Thi s supportive environment would he lp to facilita te for alleviating the 

psychological, socia l and physical or oth er re lated problems of the c hild. Su ch 
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mains treaming would help to create interaction be tween s tuden ts with and 

without disabili ties to foster friendship a nd gain a sen se of compe tence 

n ecessary to function productively with in a n acade mic s itu a tion (Geisth ardt 

a nd Munsch , 1996 c ited in Plata et a I., 2005). Throu gh this in teraction , 

s tuden ts without disabili t ies in regula r schools would develop a ttitudes 

towa rds individua ls with h andicapping conditions (Forlin and Cole, 1994 a s 

cited in Plate et a I. , 2005). 

To s u m up, West Wood (1993) mentions three importa nt aspects to be m et in 

crea ting supportive situ ation s for children with specia l n eed s in a regular 

school to improve their participation in different academic and non -academic 

a ctivities . These a re : 

1. The genera l attitude of the teach er a nd the peer group needs to be 

made as positive a nd acceptin g as possible ; 

2. The en vironment s hould be a r ranged so th at the child u n it d isabili ty 

has the maximum opportunity to spend tim es soc ially invo lved in 

group or pair ac ti vity, during recess and during academ ic work in 

the cla s s room. 

3 . The child n eeds to be thou ght the specific s kill s that may enhance 

socia l contac t with peer s . 
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CHAPTER THREE 

METHODOLOGIES AND DESIGN OF THE STUDY 

3.1 Method of the Study 

Researchers agreed tha t m ethod of research to be implemented is highly 

governed by the na ture of the problem to be investigated. Tha t is, the type of 

the informa tion needed determines th e method to be employed. Among th e 

different types of research m ethods the survey m ethod is m ore appropria te to 

collect information on behaviour, socia l conditions, economic aspects, attitude 

and opinion , fac tua l and explanatorY issu es , e tc. (M cCrossa n , 19 9 1; Ackroyyd 

and Hughes , 1983 , cited in Burton, 2001). Therefore, for this particular study, 

focu s on assessing par ticipation of upper primary (5-8) s tuden ts with s pecial 

needs in extracurricular a ctivities, survey research m ethod was adopted. 

3.2 Population and Sampling 

3.2.1 Study Area and Sample Schools 

The area chosen to conduct the study cons tituted upper prima ry (5-8) school s 

of Kaffa zon e in Sou thern Nation Nationa li ties and Peoples Region (SNNPR). It 

was selec ted a s the s tudy site because it is least tou ched in resea rch work a n d 

due to the research er 's ex perience in the zone which would help in the 

collection of data. 

In the zone (a dmini stra tive region), there are 10 Weredas, which a re at 

different dis tances from the zon a l capital, Bonga. From the se ten woredas , on e 

woreda na m ely, Ghimbo, was selected because it is with relatively good access 
{ 

of tra n s port to reach sample schools. The method u sed to select th e satl:l.e.!e 

schools was a va ila ble (co mpre hen sive) sampling m ethod. Th e number of uppe0 

primary school s (5-8) found in the woreda was four , na m ely Bonga, Hi bret , 

Diri-Gom a & Wu s h-Wus h and samples were taken from these schools. 
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3.2.2. Sample Selection 

The total popu lations of the study were three groups. These were students 

with specia l needs, students without specia l needs and regular teachers who 

have students with special needs in their classes or extracurricular activ ity 

groups or had any expe riences with these students in any time of their 

teaching profession. 

Ta ble 1. Distribution of samples in their schools 

Sample Groups 

Teachers 

Non-special 

need students 

Students with 

spec ia l needs 

Total 

Note: 

Bonga U. P.S 

M F T 

13 7 20 

12 10 22 

7 8 15 

32 25 57 

M-Male 

F-Female 

S ample Schools 

Hibret U.P.S Diri -Goma U.P.S Wush-Wush U.P.S 

M F T M F T M r T 

5 3 8 10 3 13 8 4 12 

5 3 8 8 8 16 5 5 10 

3 4 7 2 5 7 4 1 5 

13 10 23 20 16 36 17 10 27 

T- Tota l 

U . P. S- Upper Primary School 

Total 

53 

56 

34 

143 

Table 1 indicated that 57 populations were from Bonga, 23 from Hibret, 36 

from Diri-Gom a and 27 from Wush-Wush upper primary schools. 

Table 2. Total samples according to their sex 

Sample Groups 

Teacher s Students with Non-special 

special needs needs students 

Male 36 16 3 0 

% 67.9 47.0 53 .6 

Sex Fema le 17 18 26 

% 32. 1 53.0 46.4 -
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A total of 143 s tudents a nd teachers participated in the study. Among these 

53 were teachers of which 36 (67.9%)were m a les and 17(32. 1%) females. 

Thirty-four special needs students 16 (47% males and 18 or 53% females) and 

56 students of which 30 (53.6%) were males a nd 26(46.4%) females. 

In sum, from 143 total participants 82 (57. 3%) were males and 61 (42.7%) 

females. 

Table 3. Special Needs Student by Disability Type 

Types of disabilities 

Motor disorder Epilepsy· Diabetic* Blindness Partia lly Deafness* 

Sighted 

M 9 2 1 1 2 1 

Sex F 7 3 3 1 3 1 

T 16 5 4 2 5 2 

* Information obtained from schools 

To select the sample cases of the study, three sampling methods were applied. 

S ince the number of students with special needs in these sample schools was 

manageable, available method of sampling was a pplied. These Students were 

identified in two ways. Through observation (whose problems were vis ible 

such as motor, visual) and teachers' information on the presence of problems 

such as Epilepsy, Diabetics and hearing loss. To validate the informatIOn 

obtained from teachers, further record a n a lysis and individual testing were 

applied . In three of the sample schools formats used to identify and record 

students with different problems was found. Th e investiga tor was informed 

that the format provided by the nearby special school (See appendix-E). 

The other group of samples was students without specia l needs. The number 

of students in each sample school was large. S ince a n alysis will not done to 

th is group of population and samples [rom this group are taken on ly for the 

purpose of comparison, samples drawn a re not representative of the total 
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population. To draw participants stratified random sampling method was 

a pplied. Here gra de level, school, and sex were used as s tra ta. 

Regular teachers who have experience in teaching studen ts with s pecia l needs 

or had a ny other experience with these s tudents were the other group of 

participants. Here, to draw samples the following steps were used. 

The four upper primary schools namely Bonga, Hibret, Diri-Goma, and Wu s h­

Wush were coded as 01, 0 2, 03, and 04, respectively. Then fo llowing the order 

of attend a n ce list of teachers in each school , codes were assigned (given) for 

each teach er from A-Z . In schools where the number of teachers is, more than 

26 primes were used . Using this code a flash card with two items asking 

teachers whether they have students with special n eeds or have a ny 

experience with these students was given to be respond ed as 'yes' or 'No'. 

Then teach ers who responded to one of the two items as 'yes' were taken as a 

sample that is purposive sampling method was u sed. (See appendix-C). 

3.3 Instrument of Data Collection 

In a research , tool development is an importa nt phase. The achievem ent of the 

objective of the s tudy is highly governed by a m ethod used to collect data. 

After discussing review of rela ted literature in the a rea of extracurricular 

activities in relation to s tudents ' participation, for this s pecific descriptive 

survey study, questionnai re and observation h ad been selected as appropriate 

da ta collecting tools to m eet the purpose. To get a rich body of informa tion the 

tools deve loped contained both qua ntita tive a nd qualitative items. 

Specifically the researcher depend on the review of literature used, by (Ca rol! 

& Caroll, 200 1); Schley, 2002), which a ll are research pape rs in the a rea of 
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extracu rricula r ac tivities and survey report by Setotaw (1998), to develop the 

tools. 

After the first draft of the tool development was completed, it was commented 

on by two colleagues from psychology Departmen t . Based on the given 

comments a nd s uggestions necessary modification of items a nd formatting 

was made. Then it had been submitted to the academic advisor. Including the 

advisor 's comments, the final copy of the tool (to be used for pilot study) had 

been developed in Engii~h . 

For the tool to be used for pilot study, it was necessary to translate it in to 

Amha ric . Hence, the writer tried his best to a nd gave it to two graduate 

students in Ethiopian la ngu age studies (TEAM) .After they m ade grammatical 

and thematic correction s, again the Amharic version was given to other two 

gradu a te s tudents Ill. foreign la ngu age studies (TEFL) for backwa rd 

transla tion. 

Including comments from both parties, the fina l English and Amharic versions 

of the tool were made ready for pilot testing. 

3.3.1 Questionnaire 

Three different questionnaires were used for th e three group s . The purpose of 

the questionnaire was to collect information on provision of extracurricular 

activities in the schools, s tudents' awareness and participation, factors 

affecting their participation and teachers' experien ces in including s tudents 

with special needs in extracurricula r activities. The questionnaire had four 

parts for students with special needs a nd three parts for students without 

specia l needs and teachers. Numbers of item s were 16, 28 a nd, 19 for 

teachers, students with special needs and students without specia l needs 

respective ly. The last section in both the three sample groups con s ists of 

open -ended items (three items in each group) that give respondents 
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opportunity to explain and discuss points not mentioned in close-ended 

questions and need further logical arguments and reasons (See appendix-A & 

0). 

3.3.2 Observation Guide 

The focus of the study was identifying whether students with special needs 

are participating in extracurricular activities or not. The sources used for 

developing the observation guide were the same as that used in the 

questionnaire. In addition to the information to be collected through 

questionnaire, the observation would provide first hand information. Hence, to 

find out accurate description of the situation being studied, naturalistic 

observation was employed. From the objective of the study, primarily what 

points need to be focused were considered and seven observation themes of 

activities that are supposed to represent key elements of activities in relation 

to the aim of the research were identified prior to field work, during the pilot 

study. 

The observation was primarily targeted on collecting firsthand information on 

the type of extracurricular activities practiced by students, number of 

students with special needs in each group, challenges these students [ace 

during participation, and teachers initiation to include these students in 

extracurricular activities (See appendix-B) . 

3.3.3 Pilot Study 

In order to collect more accurate data, the reliability and validity (consistency 

and appropriateness) of the questionnaire should be ascertained. Therefore 

before using it to the main study a pre-test was conducted in ' Sheta upper 

primary school' (school not included in the main study). In addition, there was 

an assumption that there can be modification, rejection or substitution of 

items. 
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During the pilot study 15 special needs students of which 9 (60%) males and 

6(40%) females participated . From these 15 special need students 

5 (33 .3%), 3(20%), 4(26.7%) and 3(20%) were grade 5, 6, 7& 8 respectively . 

The method used to draw the samples was available sampling. 

The number of students without special needs who participated is 30. Among 

them 20(60%) were males and 10(40%) were females . Rega rding their grade 

level 7(23. 3%),3(10%), 11(36.7%) and 9(30%) were from grades 5, 6, 7 and 8, 

respectively. They were drawn using simple random sampling. 

Regular teachers who have students with special needs or had any experience 

with these students also participated (20 teachers) of which 11 (58.3%) and 9 

(41. 7%) were males and femal es respectively. Regarding their year of teaching 

experience 2(10%) have less than 5-year experience 4(20%) have experience 

between 5-10 years, 3 (15%) have between 11-15 years experience and 11 

(55%) had above 16 years of teaching experience. 

Three days a fter the distribul"ion of the que s tionnaire (day of collection papers) 

an informa l discussion was held with some of the teachers and student 

respondents to comment on the questionnaire used in each school. Their 

genuine and direct comments were helpful and were considered to improve it 

for the main study. 

The collected data were organized and tabulated. The interna l reliability 

coefficient calculated using Cronbach alpha were .67 and .63 for the Likert 

type items administered to students with special needs and teachers 

respectively. Items were five-point scale. In scoring, the maximum value (5) 

was given for 'Strongly agree' for positively worded items and Minimum value 

(1) for 'strongly disagree ' for the negatively worded items. Based on this output 

and other comments collected from respondents the following three major 

modification s were made. 
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• Though items for students with and without special need s a re different they 

were in the same booklet using separate sections. However, the researcher 

observed that most students were confused on which part to complete and 

which not to complete. Hence for the main study separate booklets were 

prepared for each group. 

·Students completed the questionna ire with the help of their teachers and it 

had been reported that some of grade S students had problems in using 

instructions and in understanding som e terminologies. Hence, for the main 

study it was planned th at grade S(five) students have to complete the 

questionna ire in the presence of the researcher himself for instru ctiona l 

briefing and further needed help. Example expla ining different groups of 

students with specia l needs, extracurricular activities a nd how to fill 

questionna ire following instructions etc. 

• Probably from lack of awareness during the pilot study some teachers 

responded that there a re no students with special needs in their schools. 

Therefore, a brief description of students with specia l need in regular school 

was added in the general inform ation section of teachers' questionnaire. 

Besides, to improve the questionnaire for the mam study other minor 

modifications of items and words were included. Concerning the observation 

guide the researcher had checked and consulted the school principals on how, 

when and where students perform d ifferent activities. Therefore, in the main 

study a program had been planned accordin gly. 

The pilot study was conducted smoothly with no questionnaires remained 

uncollected. 
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3.4 Procedures of Data Collection 

After necessary modification s and changes based on the pilot study, the 

questionnaire was made ready for the main study. First, cooperation letter 

received from the Depar tment was delivered to each sample school and 

briefing sessions were conducted on what sample size a n d characteristics is 

needed by the researcher , class time of sample students and a ny document 

regarding students with different problems 111 each sample school. 

Immediate ly following this briefing session, the selection of sample took place 

accord ing to the procedures stated under sampling section of this paper. 

Questionnaires were d istributed to sample teachers to return in two days. To 

distribute students' questionnaire, those students who had been selected as a 

sample in both morning and afternoon sh ifts were told to report to the office in 

the same time arranged. After m a king sure that a ll the sample cases a re 

present, questionnaires were distributed by the researcher himself. The same 

procedure was followed in each sample school. 

Regarding data collected through observation, just fo r the purpose of 

background information school principals and extracurricular program 

coordinators were con sulted on what type of extracurricular activities 

practiced in schools, how they are organized, total participation rates of 

students in each extracurricular club etc . 

To enrich the information an informal discussion was held with some teachers 

a nd students on the general extracurricular activities implementation , 

students' participation and related issu es. 

In the main study, 143(100%) questionnaires were distributed. From these 34 

(23.7%) were for students with special needs, 56 (39.2%) for students without 

special needs and 53 (37.1%) were for regu lar teachers. S ince a ll papers were 

fully completed , the presentation and analysis made accordingly. Finally, 
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u s ing descriptive and inferential statistics and qualitative m ethods, data were 

a na lyzed, d iscussed from which conclusion and recommendation had been 

drawn. 

3.5 Method of Data Analysis 

From the point of the nature of the questions, both qua litative a n d 

quantitative methods were u sed to analyze the data. 

The data collected through observation consisted of detailed description of 

students' activities, action s and a range of inter-perso na l interactions and 

organizational process th at are pa rt of observable human experiences. Since 

such data cannot ordinarily be expressed in qu antitative terms, the u se of 

qualitative a n a lysis was found to be feasible (Burton , 200 1). 

In the quanti tative analysis percentages, chi-squire a n d t-test were applied. 

Percentages were used to presen t personal background information and 

respon se distribution in categories of items. Ch i-square was used to test the 

s ignificance level of participa tion of students in extracurricula r activit ies and 

to see perceptual differences between students with s pecial needs a nd without 

special needs, males a nd fema les. t- test was computed to see if any statis tical 

significant difference exists between the two study groups. 
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CHAPTER FOUR 

RESULT 

The main objective of the s tudy was assessing participation of students with 

special needs in extracurricular activ ities in regula r schools. Hence, da ta were 

collected through questionnaires and observation according to the stated 

problem s . 

In this section, mam findings of the study are presented. The presentation 

has two section s. In the first section, findings obtained through quantitative 

analysis (percentages, chi-square , t-test) are presented. In th e second section , 

resul ts obtained through qualitative methods a re presented . The presentation 

in each section follows the order of resea rch question s formulated in the 

statement of t he problem . 

Section I. Presentation of Results Obtained Through Quantitative 

Analysis. 

In the questionna ire the Likert type item s were prepa red in five-point scale . 

However, from the point of making the presentation simple and since th e 

intention is n ot on the degree of agreement a nd disagreement, the researcher 

found better to merge in to three response categories and the analysis done 

accordingly . 
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Table 4.a Students' pa rtic ipation in Extracurricular Activities 

Item Respon se Category 

Very High High Average Low Very X2 

Low 

From your leisure time, the time you 

spend In extracurricular activit ies 2 4 1 13 14 22 .23' 

participa tion is 

Your performance level 111 eac h of 2 4 12 16 lOA' 

activities in your club is 

The cooperative attitude your peers with 

out special needs towards your 2 6 7 9 10 5.7** 

participation in activities 

Your awareness about the importance of 

participating in extracurricular activities 6 10 15 2 1 19.8' 

is 

Your interest 1O part ic ipate In different 

school extracurricular activities 2 3 15 10 4 1 S.l' 
, SIgmflcant at 0.05 level 
** Not significanl a t 0.05 level 

From the five items presented to measure participation 111 extracurricular 

activities, significant statistical diffe rent was observed in four items replying 

that there is difference between what is expected and obse rved. 

4 .b 

Item Response Category 

Always Most Some Few None X2 

On average in how many of your club's 

program you participated 10 15 5 I 3 12. 9" 

On how many of you r cJu b's ac tivities 4 2 .6** 

you played a role as a leader (facilitato r 8 9 6 7 

* SIgnificant at 0.05 level 
** Not significant at 0.05 level 

On items about attending activities a nd role-played as a leader in activities 

statistical significant difference was observed in the first but not as to how 

students act as a leader in their extracurricular club activ ities . 
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4.c 

1 1~1ll Response Category x-

Al ways Mostly Sometime Rarely Neve 

s r 

How often you miss participating aCli\-ities in 

your club 3 6 4 8 13 9.2** 

** Not slgmflcant a t 0.05 leve l 

For th e item on frequ ency of missing club activities the computed chi-square 

showed no statistical significant different between wh at is observed and 

expected across respondents. 

4.d 

item Response Category x-

V ery Satisfactory Average Unsatisfac Very un 

satisfactory tOiy Sa tisfac 

tory 

Your access to use school materials to 12 .4' 

your participation In extracurricular 1 4 9 13 7 

activities is 

• Significa nt a t 0.05 level 

Regarding the item on use of school material to the participation of s tudents 

in extracurricular a c tivities th e computed chi-square showed that there IS 

statistically significant d ifferent between what is expected a nd observed . 

In general from the nine items presented in Table 4a-4d to measure 

pa rticipation of students with specia l needs in extracurricular activities the x2 

computed was found statis tically s ignificant on 6 items. Whereas the other 3 

item s were not s tatistically s ignificant . This implied tha t there is difference 

between the observed and expected frequen cies in that s tudents with special 

needs do not participate as expected. The observed participation of s tudents 

with special needs in extracurricular activities is found to be low. 
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Table 5. Difference in Extracurricular Participation Between 
Children with and without Special Educational Needs 

Group Mean SO t-value 

Children with 30.47 6.2727 3.625 
Special needs 

Children without 34.50 4.2682 

Non-special needs 

*Slgnlflcant at alpha .05 

As table 5 depicts, an attempt was made to compare the participation of the 
special needs group with their non-special need counterparts. The mean 
scores were 30.47 and 34.50 with standard deviations of 6.2727 and 4.2682 
for the special needs and non -special needs, respectively. The t- value of 3.625 
indicates that there existed statistical s ignificant difference between the two 
groups at a lpha 0.05 level. Mean calculated for the non-special need groups' 
surpassed mean of the special needs . This implied that non-special need 
groups participate significantly higher than the specia l need group in 
extracurricular activities. 

Table 6. Difference in Extracurricular Participation Between 
Male and Female Students within Special Needs Group 

Group Mean SO t -valuc 

Male 30.13 5.524 0.407 .. 
Female 31.00 6.843 

.. **Not slgmflCant at alpha .05 
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Table 6 illu s tra tes that there exis ts no statistically significant d ifference in the 

pa rticipation of extracurricu la r activities be tween males a nd females with 

special needs. 

Table 7 . Difference in Level of participation in 

Extracurricular Activities As Pe rce ived by Res ponde nts 

Response Non-special Specia l 

I tem category needs needs Sum 

N=56 N=34 x2 

How do you rate your No No 

extracurricular participation In Very High 11 (6.8)** 0(4.2) 11 
re lation to the total stu dents' High 16 (11.9) 3(7 .2) 19 35.9' 

partic ipation in you r school? Average 21(16.2) 5(9.8) 26 

Low 6(8.7) 8(5.3) 14 

Very Lo\V 2( 124) 18 (7.5) 20 

Sum 56 34 90 

.. 
*Slgnlflcant at 0.05 level 

**Numbers in parenth esis a re expected frequencies. 

In table 7 s tudents were asked to rate th eir participation m extracurricular 

activities on a five-point scale ra nging from very high to very low. As indicated 

in the table eight and forty-eight students with a nd without special need rate 

th eir participa t ion a bove average . Wh ereas m ajority of the specia l need groups 

(26) and few of th e n on-specia l need groups (8 ), rate their participation as 

below average. Further , x2 was computed to see if there exists significa nt 

difference in rate of pa r ticipation between the two groups. The calculated x2 of 

35.9 was found to be statistically s ignificant a t .05 levels, which highlight tha t 

there existed a d iffere nce between the two groups in their rate of participation 

as evaluated by respondents themselves . The cell s contributed much for the 

difference were Very h igh , high a nd average. 
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Table 8 . Factors Hindering Participation of Students 

with Special Needs in Extracurricular Activities 

Item Response categories 

If you are not a member of a t Absence (lack) of parental support 

least one extracurricu lar Lack of Awareness by the students 

activity club in your school, Lack of Interest 

what factor hinders you not to Afraid of failure 

pa rtici pa te? Teachers' unwillingness 

Due to disability 1 have 

Sum 

% 

11.1 

18.5 

26.0 

14.8 

7.4 

22.2 

100 

Table 8. presents factors suggested to have a n impact on students' 

participa tion. Students with special needs were asked to indicate factors, 

which th ey think, a re respon sible for their non-participation in extracurricular 

activities . Lack of interest (26 percent), disability problem (22.2 percent), lack 

of awareness (18.5 percen t), afraid of failure (14.8 percent), lack of parenta l 

support (11.1 percen t) and'. teachers' unwillingn ess to include students with 

disabilities (7.4 percenL) were repor ted to be major factors for most students 

not to participa te in extracurricular activities . 

Table 9. of students Opinion on the Impact of Physical Disability 

or Other He alth Problem in Extracurricular Participation 

Agree Undec ided Disagree 

Item 

No % No % No % 

Having certain physical d isability or 

health problem can restrict a student 22 64.7 2 5.9 10 29.4 

from extracurricu lar participation. 

My parental support is encouraging to 

me to participate In different extra- 9 26.5 3 8 .8 22 64.7 

curricular activities. 
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Students with s pecial needs were asked if the disability they had prohibited 

them from extracurricula r participation. On the item , 22 (64 .7 percent) 

showed that the ir disability had a ffected the m, 10(29 .4 percent) reported no 

effect the disability ha d on their participation, a nd 2 (5 .9 percent) failed to 

show their position. 

Regarding students opmlOn on the impact of parenta l support on their 

extracurricular participation 9(26.5%) confirmed that pa rental support they 

had is not encouraging. 22(64 .7%) showed that their pa rental support is 

encouraging. 3 (8. 8%) did not reply. 

Table 9. Students' Opinion on the Impact of School Related 

Factors in Extracurricular Participation 

Agree Un decided 

Item 

No % No % 

My teachers a re not interested in include 20 58.8 4 11. 8 

me in extrac urric ular activi ties 

Extracurricular activities practiced In our 5 14.7 5 14.7 

school a re suitable to my partic ipa tion 

Lac k of ma teria l a id from th e school had 25 73.5 1 3 

influenced my participation in 

extracurricular activities 

Disagree 

No % 

10 29.4 

24 70.6 

8 23.5 

Item on e in Ta ble 9 was about students ' Opll110n on teachers' initiation to 

include a student with disabilities in extracurricular activi ties . The response 

showed that 2 0 (58.8 percent) students reported tha t teachers are not 

interested in includ ing a student with disability , whereas s ignificant number 

of respondents 10 (29.41 percent) opposed th is argume n t and four (11. 8 

percent) rema ined unable to decide. 
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Item two in Table 9 asked students if extracurricular activit ies practiced in 

the ir schools are suitable to their participation or not. The majority of student 

respondents (24 or 70 .6 percent) claimed that extracurricular activities 

practiced 111 th eir schools a re challenging a nd less sui table to their 

pa rticipation, 5 (14. 7 percent) agreed with their suitability and five (14.7 

percen t) failed to s how their agreem ent or disagreement. 

The other item in Table 9 wa s intended to see the effect of materia l support 

from the sc hool on th eir extracurricu lar participa tion. On this item , 25(73 .5 

percent) respondents indicated that their participation was grea tly affec ted by 

the a bsen ce of material aid from the school, 8 (23.5 percent) claimed that 

m ateria l aid from the school is encouraging to th eir pa r ticipation and 1(13 

percent) fa iled to decide. 

Table 10. Teachers' Opinion in Including Students With 
Special Needs in Extracurricular Activities 

Item Sex Agree Undecided Disagree 

Unless I offered special 10 M 191 18.3)" 4(3.4) 13114.3) 

service tra ining, I can 'r include F 818.7) 111.6) 816.7) 

a student with disability In 

extracurricu lar activity. T 27 5 2 1 

To me specia l material gu ide is M 616.1 ) 211.4) 28128.5) 

not mandatory 10 includi ng F 312.9) 14(1 3 .5) -
students with disabilities 10 

extracurricu lar activities . T 9 2 42 

The effort teachers made to M 23122 .4) 3(2.7) 101 10.6) 

include students \\' ilh 

disabilities in extracurricu lar 
F 10110.6) 111.3) 69(5.1) 

activities are very low. T 33 4 16 

*Not slgmflcan t at .05 level 

**Numbers in parentheses a re expected frequen cies 
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X2 

36 0 .4 7* 

17 

53 

36 0 .3· --

17 

53 

36 0. 8· 

17 
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Among the cha llenges regular teachers face to include their students with 

s pecia l need s in extracurricular activities lack of training a nd m ateria l guide 

on how to include these students in these activities raised as a problem by 

majori ty of teacher respondents. 

On item one in Table 1027(5 1 percent) of the teachers confirmed tha t unless 

they are given in -service training on how to help students with d isabilities or 

hea lth problem in practical activities, they would still continue keeping these 

children out of extracurricular pa r ticipation, 13 (14.3 percen t) opposed a nd 

4(3.4 percent) fa iled to decide. To see if there exist perceptu a l differences 

across ma le and fe male on this item x2 was employed . The observed X2 value 

of 0.4 7 s hows that there existed n o statistically significant difference between 

the two groups in respect to in-service trainings. 

Item two in Table 10 was on the very importance of guiding materia ls in 

schools , on how and in which ac tivities students with specia l needs can 

participate . On the item 42(79.2 percent) of teacher respondents replied that 

guiding material in schools a re determinant to help teachers to include 

students in different activities, 9( 17 percent) s howed their disagreement, and 

2(3.8 percent) failed to indicate thei r agreement or disagreement. The observed 

X 2 indicated that there existed no statistically significant difference in 

perception across male and female teacher respondents as to how guiding 

materia l is important to include s tudents with disabilities in extracurricular 

activities . 

They were a lso asked their opinion on the effort teachers have made to include 

students with special need s in extracurricular activities. 33 (62 .3 percent) 

respondents confirmed that the effort was insignificant, while 16 (30 .2 

percent) claimed the effort ma de by teachers was significant, and 4(7 .5 

pe rcen t) fa iled to decide. The x2 value 0.8 at alpha .05 showed that there 
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existed no statistical s ignificant perceptual difference between male and 

female teacher respondents as to the effort teachers made to include s tudents 

with disabi lities in to extracurricular activities. 

• Section 11- Presentation of Results Obtained 

Through Qualitative Methods 

To ensure the validity of data obtained through questionnaire on the 

participation of students with special needs in extracurricular activities 

field observation was conducted for a month in all sample schools. During 

the observation observed points, practical experiences, views, challen ges 

etc .. were recorded through note taking technique. Moreover, informal 

discussions were held with some teachers and students. Th e findings are 

presented below. 

4.2 Factors Affecting Participation of Students with Special 

Needs in Extracurricular Activities 

In addition to factors identified through quantitative a n a lysis, students in 

open-ended items identified different factors. Here the explained factors are 

conceptually s imilar to what students responded in closed ended items except 

that a few are different. The factors identified as problem for participation in 

extracurricular activities by most students are presented below as being 

explained by the students' own words. 

" I don 't think extracurricular activities are advantages (important) to improve 

my life". 

" I am highly interested in participating in extracurricular activities as my Non­

disabled peers do. Nevertheless, how can I participate with my disability? 

" Ilacle time to study my subject". 

" If I face some accident (injury) while participating in such activities no one 
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cares for me" . 

" I am afraid of participation". 

" J am a girl. Most parents do not allow girls to go to school to participate in 

different activities except the academic hour (classes) " 

" Since my home is far from school, and most extracu n""icular activities are 

practiced in opposite shift, J cannot be back to school to participate in such 

activities" . 

4.3 Challenges Teachers Face to Include Students with Special 
I!! 

Needs in Extracurricular Activities. 

In the questionnaire, teachers were given the opportuni ty to indicate whatever 

challenges or problems they have in including a student with physical 

disability or other health problem in the extracurricular activities . Responses 

lis ted as factor s are large in number. Nevertheless, for the purpose of making 

the discussion short, responses with on ly high frequency (identified as a 

problem by mnst teachers) are presented below. 

0" The tra ining they had is for the general non-special need students. Hence, 

they don't know how and in which type of extracurricula r activities these 

stu dents can participate. 

0- Sometimes, they face difficulties to communicate with some students 

whose disabilities affect the usual (verbal) communication method. (Like 

students with hearing impa irment). 

0" To make effective and safe the participation of these students in 

extracu rricular activities, som e necessary materials should be provided 

depend ing on the disability they have. However, schools a re incapable of 

doing this. 

0- Due to the disability (problem) students have, students develop feeling of 

inferiority to join the activities a nd are less interested. 
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0" Due to the different problem students have, they are not quick enough to 

comple te activities like their non-disabled peers. He nce, it is a problem for 

teac he rs to plan and complete activities . 

0" Most of th ese students a re reluctant to con sult teach ers on which 

activities they need to participate and which ac tivity challenged them. 

Types of Extracurricular Activities Which Students 
o 

With Special Needs Participate 

First; students with specia l needs were asked if they are currently 

participating in a ny extracurricular activities in thei r school. For those 

students who replied as they are currently partic ipating in, they were asked to 

list types of activities in which they a re participating. Responses indicated 

that Mini-Media, ques tion and a nswer, and a nti-I-IlV / AIDS clubs are the 

common ones with 50%, 30% and 20% of participants, respectively . 

4.4 Importance of Extracurricular Activities as Perceived 

by Students With Special Needs. 

More tha n the question of participation level of s tudents with special needs in 

extracurricula r ac tivities, the awaren ess s tuden ts have a bout the importance 

of such ac tivities is very important. 

To have information a bout students ' awareness on the importance of 

participa ting in extracurricular ac tivities, they were asked to list some ben efits 

they perceive from their participation. Hence, the followin g were most 

frequently iden tified perceived importance: 

"Help me to develop my knowledge". 

"it h elps develop peer teach ing skill" (learning from another; 

example, peer learning about HIV / AIDS). 

'In clubs like know your country; I can visit any h istorical place" . 

"Help to learn s kill, not found in academic subjects". 

" it helps to keep psychological and physical health". 
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Observation Results 

As indicated in chapter III, a total of one-month observation schedule was 

planned. The observation was conducted for about one week per school. 

Based on the observation schedule pla nned from March 20-April 22 E.C, a 

s ingle sample school was observed fo r five consecutive school days in both 

mornin g and after noon s hifts. Hence, the four upper primary schools, namely 

Bonga, Hi bret , Dire-Goma and Wush-Wus h were observed in th e 1st , 2nd , 3 rd 

and 4tll week respectively . 

During this one- mon th observa tion time, III all the four sample schools, 

fourteen extracurricular clubs were observed. Number of ac tivities observed in 

each school, type of activities observed , number of students with s pecia l need 

in each group a nd type of disability or problem these students have are 

presented in th e following table . 

Table 11. Summary of Observation Results 

No. of No of 

Observation week i Activities Type of club observed in practice Students with Type of disability 

School observed / sp . needs the students had 

schon I 

Mini-Media- Reading poem during 1 Motor disorder 

flag ceremony 

Week- One Sport competition 

Bonga upper primary 5 Agriculture club 

school Drama Club-practice drama 
Deafness on 
Pal"tia11y sighted 

student di scipline 3 Motor disorder 

special need students club 

Week -Two Home economic club-preparing I Motor di sorder 

Hibret upper primary 2 house hold material from bamboo 

school Harmful practice protection club 

Anti -HIV / AIDS c1ub- Learning about 1 Motor disorder 

Week -Three H IV I AIDS by female biology teacher 

Diri-Goma upper 3 Environmental protection clu b-

primary school during protection of carTee plants 

Art and Music club 
1 Diabetic case" 

Environmental protection cub 1 Motor disorder 

Week -Four 4 Mini-media 2 Epilepsy" 

Wush-Wush upper Question and Answer Partially sighted 

primary school Recreation club 
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* Information found from teachers 

As shown in Table 11 from the total of fourteen clubs observed 5 (35.7%) were 

in Bonga, 2( 14.3%) were in Hibret, 3 (21.4%), in Diri-Goma and 4(28.6%) were 

in Wus h -Wush - upper primary schools . 

During the observation, only 10 students with specia l education al n eeds were 

found participating in different activities. Out of them, 5 were with motor 

disorder, 2 were partially s ighted , 1 was deaf, 1 was diabetic case a nd the 

other 1 was with e pilepsy. 
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CHAPTER 5 

DISCUSSION 

In this ch apter, findings obtained in the present study are discussed and 

interpreted in rela tion to previous research findings in the area. 

5.1 Participation of Students with Special Needs in 

Extracurricular Activities 

The life of an individual extends beyond the classroom with school clubs, 

which are effective means to disseminate information to th e wider communi ty. 

Extracurricular activities are considered as major strategies practiced in 

schools. To this end, students with disabilities h ave to be included in these 

activities. Cadwalleder (2000) noted that children with disabilities mus t h ave 

the opportunity to participate in non-academic extracurricular activities with 

other children to the maximum extent a ppropriate. He further asserted that 

no child might be excluded from participation based on his/her disability . 

However, the present a nd previous research findings are not in line with what 

Cadwallader recommended . That IS, what I S practiced now IS not 

corresponding with what need to be done. 

In the present study to m easure participa tion of students with specia l needs 

nine items were constructed focused on such issues as time spen t 

participating in extracurricula r activities, interest , awareness, resource , 

others attitude , attendance , perform ance , role in each ac tivities etc ... For each 

item chi-square was computed to test the s ignificance . Among, six items were 

found statistically significant, whereas th ree items, which were a bout role 

played during activities, attitude from thei r non-special, need peers a nd 

frequ ency of missing activities found statistica lly not sign ificant. 
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Generally, from this finding, the participation of students with s pec ia l needs 

111 extracurricula r activities was lower. However, from the point of 

psychological problem they experienced due to unfa ir societal attitude towa rds 

them a nd difficult school circumstances, their pa rticipation being low might 

not be surprising. Moreover, the teacher training system that exclu sively 

focuses on the instruction of children without specia l needs would aggravate 

the problem. 

o Furth er prac tical experiences obtained through observa tion are in support of 

this result tha t during a on e-month observation only ten students with special 

educational needs were found participating . To know their perception of their 

pa rticipation level, both groups of sample students were asked to rate their 

own pa rticipa tion in a scale from very high to very low. Accordingly, only eight 

of the specia l need students rated their participation a bove average whereas 

twenty-six students rated below average. In con trast, eigh t and for ty eight of 

the non-specia l n eed group rated their participation below and above average , 

res pectively . 

In the attempt to see if there exists statistically s ignificant d ifference across 

the specia l needs a nd the non-specia l needs groups, t-test was used. The 

calcu lated t-value was found to be statistically significant at .05 levels . Th e 

m ean calculated confirms that s tude nts withou t s pecia l n eeds participated 

significan tly higher than their specia l need counterpa rts . 

The present study were con s is tent results with earlier research results by 

Cadwallader (2000) in that rate of participation of youth with disabilities are 

somewhat lower than those of the general student population . S imilarly, 

a nother study by National Survey of America's Families (1 999) pointed out 

that rate of activities performed by studen ts with disabilities found to be lower 

than those of the genera l student population. 
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To see pa rtic ipation difference across m a le a nd fem a le students with s pecia l 

needs again t-test wa s employed. The obtain ed t value indicated that there 

exis ted n o s tatis tically significant difference between the two groups . Of 

course, the finding of the presen t s tudy is consistent with a study by 

Cadwa lla der (2000); Murtau gh, (1988); Goebel et aI, (1987) in tha t except 

differences in the kind of club they pa rticipate, there is no s ignificant 

difference, be tween boys a nd girls in the extent to which they pa rticipa te at a ll 

in extra curricula r activities. Howeve r , it is th e research er's assumption that 

the find ing of the present research may ch a nge if comprehen s ive s tudy 

underta kes. This is becau se the socia l, cul tura l and traditiona l experiences of 

girls in our country is different from the influen ce had on boys in tha t it gives 

much sp ace for boys to join in outside ac tivitie s than girls do. A study by 

Gene t (1 998), on the genera l fema le s tudents school performa nce, confirmed 

tha t from the total female sample students u sed in the s tudy more tha n h a lf 

do not pa rticipa te in any extracurricula r ac tivities . Pa rt icularly the problem 

becomes worse to girls with disabili ties . 

5.2 Factors Affecting Participation of Students 

with Special Needs in Extracurricular Activities 

To identify fac tors that could have in fluen ces on s tud ents ' participation da ta 

were collected through differen t ways . The da ta collected indicated the 

following fac tors as having a very n egative effect on s tudents' participa tion. 

5.2.1 Lack of Interest 

In closed -ended items, students were asked to ind icate a factor, which 

proh ibited their pa rticipa tion in extracurricula r activities . 26 percent showed 

their lack of inte rest as a respon s ible fac tor. Simila rly, 5 1 percent of teacher 

respon dents confirmed that s tuden ts a re not in te res ted in pa rticipating in 
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such activities. Moreover, in the open-ended items significant number of 

respondents showed their lack of interest to participate. One response reads 

as follows, '1 do not want to participate in any extracurricular club since it w ill 

not help improve my life'. A study with similar finding was reported by Ca roll & 

Caroll (2001) that indicated that lack of interes t in the students themselves 

due to lack of confidence, socia l isolation or discomfort was the greatest 

challenge to their participa tion. 

Here an important point to be noted is tha t students being less interested to 

join activities should be viewed from different angles. Majority of the society 

does not value primarily extracurricular activities by them selves. Moreover 

fin a ncial and material power of schools to run different activities, planning 

and orga nization of these activities and other related factors being 

unattractive may lower down the interest of students to participate. 

Regarding the awareness students have on the importance of participating in 

extracurricula r ac tivities 31 (91.2 percent) rate their awareness from very high 

to average. However in the open ended items respondents strongly inuicaled 

that they are n ot aware to the extent that what type of extracurricu la r 

activities a re running in their schools. 

5.2.2 Discouraging Attitude From Students 

Without Special Needs 

In the present study, students were asked their Opll1l0n on the attitude of 

their peers without specia l need towards them in-group activities. On the 

item, 22 (64.7 percent) showed that the attitude these students have is 

negative (discouraging), and it has impact on their participation, 8(23 .5 

percent) opposed this argument and 4 (11.8 percent) failed to show their 

position. In th e open-ended item, for a question asking students to explain 

reasons that restrict their participation 111 extracurricular activities, 
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responden ts identify a number of problems related to attitudes of others. One 

response reads as follows: "Since J know that my peers without special needs 

in the group ignore m e and undermine all my activities, J don 't want to join any 

club by choice". 

All the responses, to some extent, throw light on th e fact that students with 

special needs are challenged with problems of isola tion a nd rejection from 

their non-special need peers. This s ituation brings the feelin g of isolation, 

rejection and withdrawal. The severe the effect it can have as explained by 

Ga rwood (1983), in Bekalu (2004), such attitudes seem to increase the 

psychological distance between the two groups, meaning the special needs 

a nd the non-specia l n eeds . According to Heward & Orlansky (1 988), in Bekalu 

(2004, th e presence of the problem is that many non-disabled people tend to 

feel uncomfortable in the presence of a person with a vis ible d isabili ty . 

Emphasizi ng thi s conclus ion, Vau ghen & Elbaum (1 996), in Brown et a l 

(2003), concluded that students with disabilities in regular classroom are less 

liked and are frequently socia lly isolated tha n other students. 

To sum up, from the findings of the present study and previous researches, it 

would be possible to suggest that discouraging attitude of th e non s pecia l 

need peers towards their special needs coun terparts is one impeding fac tor for 

their participation in extracurricular activities. From these research findings 

looking the s ituation of schools in our country which are embedded by sever 

societal attitude toward s peoples with disabilities in general, there is enough 

ground to su ggest th at students with specia l need s a re suffering from 

psychological, soc ial & ed ucationa l challenges from th eir peers in particular 

and school community in genera l. 
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5.2 .3 Teachers' Initiation and Interest in Including Children 
I 

with Special Needs in Extracurricular Activities 

The role teachers can play is sign ificant around participation of the student in 

different school activ ities. In the present study 7 (4 percent) ascerta in their 

reason not to participate is the teachers' unwillingness to include them. In 

anoth er item students were asked if teach ers are interested to include a 

studen t with disability in extracurricular activities or not. For that item 

20(58 .8 percent) showed that teach ers are not interested, 10 (29 .5 percent) 

agreed that no problem with regard to teachers' interest and 4(7.5 percent) did 

not answer. To confirm the responses, teach er s were a lso asked on the 

significan ce of the effort m a de by them to include these s tudents in different 

activities. In this case 33 (62 .3 percen t) teacher respondents showed the effort 

made was insignificant, 16(30. 2 percent) claimed that their effort is not 

significant and 4(7.5 percent) failed to decide. 

From the responses given for the open-ended items as to why they a re not 

pa rticipa ting in d ifferent school activities one response re lated to lack of th e 

opportunity to participate reads as follows: 

"Even if I am interested in pmticipating in extracurricular 
activities as my non-disabled peers do, who allows me to 
do so with my disability ?" 

It is true that the teacher is the key person around the students' participation 

in school activities . Teacher's encouragem ent has influentia l impact on 

studen ts with disa bilities more critically than the genera l s tudent population. 

Points d iscussed so far revealed that lack of interest from teachers and the 

effort m ade by teachers to include these students can be observed as a factor 

in the participa tion of a student with d isabilities in extracurri cular activities . 
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A study by Caroll &Caroll (200 1) s ign ified the present finding in that there is 

lack of enthusiasm or suppor t from teachers to include students with 

disabi li ties in school activities. The reason is that teachers lack enthusiasm 

towards the inclusion of these students in activities. Am mer (1984) in Stevens 

et a l (2000) expla ined that h aving students with disabilities in extracurricular 

ac tivities might cau se worries for teach ers that th ese s tudents wi ll need extra 

attention. Supporting this argument, Disciullo (2004) pointed out that having 

students with disabili ties into extracurricular activ ities might make the role of 

the teacher s lightly more challenging. Th ough a stu dy by Larrivee & Cook 

(1979), in Amsalu (200 1), pointed out that teacher 's attitude towards students 

with disabilities diffe r in grade level. Sch u ls (199 1) , in Amsalu (200 1), 

confirmed that teachers typically are uncomfor table with ha ndicapped 

stu dents and have uncomfortable attitude about their placemen t in regular 

classes . 

To sum up, all th e a bove fi n d ings pointed out that s tudents with d isabilities 

a re kcpt out of participating in extracurricula r act ivities d u e to one or the 

ot.her reason i.e., teachers d id not a llow them to participate . As with the 

practice of inclusion, one point needs critical measure is the training of 

teachers. They should be equipped with s k ills on h ow to help students with 

special needs in their class. The provis ion of specia l need subject courses to 

the would be teach ers in teacher colleges and u n ivers ities at present would 

contribute one step in improving the learning con d ition of th ese pupils in 

general and overcom e som e teacher challenges on how to h elp their students 

in particular. 

5.2.4 Other Factors 

A) School-Related Factors 

Under th is section , practice of inadequate extracurricular clubs and ma terial 

aid were considered as factors. In the present stu dy, students have been 
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asked if the extracurricular activities practiced in their schools a re suitable for 

their participation or not. The m ajority of respondents 24 (70 percent) claimed 

that none of the clubs practiced in their school encourages their participation. 

5 (15 percent) opposed and 5 (15 percent) failed to decide . A study on the 

general student population by Kilter et a I, (1950), in Cousins (2004), 

discussed schools inability to provide adequate activities that can a llow 

opportunities to most students ' partic ipation accordingly their needs and 

interest as one factor for low participation of students. 

In relation to needed material support from the schoo l to students with special 

needs as encouragement of participation, majority of respondents 25(73.5 

percent) disclosed the absence of material support from the school as one 

factor that aggravated the ir non-participation. Carol! & Caroll (200 1) ascertain 

that s ince the school offers no support to help children to mainstream clubs, 

students with disabilities were not benefited from extracurricular activities. 

From what have been discussed so far, the results indicated that school 

factors such as provision of inadequate activities, unavailability of mate rial 

support for those who are in need of the service because of their disability a nd 

ch a llenging school physical plant impede students with special needs in 

extracurricular activities. 

8) Impact of the Disability and Lack of Parental Support 

In the present study students were asked their opinion if physica l disabi li ty or 

health problem can restrict one from extracurricular activities participation. 

On the item majority of respondents 22 (64.7 percent) showed their 

agreement, 10(29.4 percent) disagree, whereas 2 (5.9 percent) fai led to decide . 

Further, in open-ended items students explained different factors related to 

disability. One response reads as fo llows: 

" I am highly interested to participate in extracurricular activities 
as my non-disabled peers do. But how can I participate with my 

disability" 
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During the observation time, te n students with s pecia l need s were found 

participating in different activities . From the oq,servation there was no a point 

to su gges t that physical disability could restrict partic ipation. In fact, it 

should not mean th at a student with motor disorder could participa te a nd be 

successful n ecessarily in athletics competition without any physical support. 

Review of related literatures in the area a nd practical experience confirmed 

that physical disability by itself does n ot restrict one from extracurricular 

participation. It is for this reason that there a re a lot of people in the world 

known for their athletic or other activities pa rtic ipation. However, in countries 

like Ethiopia where many factors are not conducive, the impact physical 

disability can h ave should not be over looked . 

Therefore, from the presented cases, it may not lead to develop confidence to 

conclude that the only responsible factor for the non -participa tion of 22(64.7 

percent) respondents is the disability th ey have . Rath er as to why they 

indicated d isabili ty as a factor migh t be related to their reaction to disabili ty. 

Because they would achieve success if they participate in activities in which 

they are physically, socially and psychologically fit a nd ready. 

As an impact on their participation significan t number of students indicated 

lack of parental support as a fac tor for them not to participate (11.1 percent). 

It is true that besides one's own motivation, the role of s ignificant others can 

have influence. One such is parental support. The importa n ce parental 

support has on participation of students in extra-curricular activ ities as 

u nderlined by Kim et al (1 999); Rundger et a l (1 999), in Richter (2002), stated 

tha t the high er pa rental support to participation and monitoring their 

activities, the less likelihood adolescents are to be involved in delinquent 

behaviour. This is to m ean tha t if studen ts are encouraged to pa rticipate in 
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activities the ch a nce they would engaged in delinquen t acts would minimized . 

Genet (1998) found that one factors for girl s not to participate in school 

extracurricular activi ties is parents don't a llow them to participate s ince many 

parents do not pe rceive outside classroom activities as educationa l. Therefore, 

from the educationa l, social, behavioral a nd psychological aspects parents 

s hould exer t effort to their children to participate in different activities . 

5.3 Challenges Teachers Face to Include Students With 

Special Needs in Extracurricular Activities 

Before presenting teachers' challenges, it is better to have som e background 

information about teach er s' op1l11On on disabili ty and extracurricular 

participation. Hence , they were asked if it is possible to include a child with 

certa in p hysical disabi li ty or other health problem in extracurricular 

participation or not. On the item majority of teacher respondents 47 (88 .7 

percent) confirmed its poss ibili ty while 6 (1l.3 percent) opposed. Those who 

agreed with the possibi li ty were again asked if they were prac tically including 

these stu dents in extracurr icular activities or n ot. Accordingly 40 (75.5 

percent) replied as they a re practiced it whereas 7( 17.5 percent) responded as 

they did not includ ing these students in activities. 

From th e point of teachers' opinion on the possibility of includin g students 

with disabi lities in extracurricular activities a nd ins ignificant number of 

student participation looking fo r factors tha t affect teach ers to include these 

students, become vital. 

( 5.3.1. Problems Related to Training 

The major poin ts identified as problem for teachers were lac k of training and 

material guide on how and in what activities can students wilh specia l needs 

can participate. 
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For an item related to training 21(39.6 percent) teachers pointed that unless 

they are offered in-service training on how to help students with disabilities in 

practica l activities , they would continue keeping these children out of 

participation. On another item about the very importance of material guide to 

the participation of these students 42(79.2 percent) respondents agreed on the 

mandatory of material guide, and 9 (17. percent) opposed, 2 (3.8 percent) 

failed to decide. In addition to these responses obtained through close-ended 

items, there were responses provided on open-ended items in support of the 

result. Among them, one reads as follows. 

"The training I had is for the general non-special needs students in 
that, I don't know how and in which activities students with 
special needs can participate". 

From the many responses on the importance of material guide, one response 

read s as follows. 

"To include a student with physical or other health problem in 
extracurricular activities, there is no material in and out of school to 
refer to on how and what to do?" 

The other fac tor teachers identified a problem due to lack of training was 

communication. For some students with special needs due to the impact the 

disability had on them, the usual (verbal) communication method does not 

serve. Regarding this teachers explained as, "Sometimes we face difficulties to 

communicate with some students whose disability affect the verbal 

communication system (lilce students with hearing impairment) ". 

During the observation in one of the sample schools an informal discussion 

was held with two teachers whether these students a re included or not, they 

explained their experience in that 'during practical activities we assign them to 
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Jceep the property of other children' they added more 'even if we asJced them to 

join the group since they perceive that they would create a problem for othel"S 

they withdraw themselves'. 

To sum up in the present study one factor accoun ted for students with specia l 

needs not to participate in extracurricular activities was lack of training and 

material guide for teachers on how to help children with special needs in 

regular schools . 

5.4 Perceived Importance of Participating in Extracurricular 

Activities 

Extracurricula r activities participation help students 111 many ways, 

particula rly the importance they have to students with disabilities is critical 

and in some aspects , it is different from the general students' population. In 

review of related literature it was discussed that there is extensive research 

work as to the importance of extracurricular pa rticipation in relation to the 

general student population. 

In the present study, students were asked to list the benefits they perceIve 

from their participation in extracurricular activities. Responses given a re not 

far from what review of literature discussed about. Among the responses given 

the one with high frequencies were the following. 

To develop academic knowledge (33%) 

To protect oneself of from unwa nted behaviors such as drug 

abuse and unprotected sex (12. 3%) 

To develop social relationship (18%) 

To psychosocial health and recreation (18%) 

To visit different historical places (4%) 
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A research report on the general studen t popUlation which is consistent with 

the present report was by Marsh & Kleitment (2001); Gilman , (2000); Greer, 

(1975); Joekel (1975) cited in Hallan et a l (2005); Hanks & Eckland (1970); 

cited in Cousins (2004) all explained the positive relationship extracurricular 

activities have on students academic performance. 

S ignificant number of student respondents identified the development of 

social skill as an advantage from extracurricular participation. Further 

students expla ined that, they freely explain their ideas a nd interact with 

teachers and their peers without special needs in out-side classroom activities 

than in classrooms. The importance extracurricular activities have on social 

skill development, according to Nancy, et a i, (2005) is that it creates access to 

social network activities, resources and equipment th at could be otherwise 

unavaila ble . 

Studies on students with disabilities by Sodac (1997); Haensly et a l (1998); 

Lindslron el al (1996), cited in Disciullo (2004), confirmed that participation in 

these activities is a comfortable avenue for students with disa bilities to learn 

and practice leadership skill, setting goals and decision making. Similarly, a 

study on students with disa bilities by Ram, et a i, (1996) in Fekede, (2005) 

recommended that since these activities give the opportunity to develop habits 

of cooperation , fa ir play, good citizen ship and wise use of leisure time, they 

have to be encou raged. Keeping these pupils out of the experience of 

extracurricular ac tivities would mean missing some qualities out of them. 

In the present s tudy, also (1 2 .3 percent) respondents identified being 

protecting from risky behavior as benefits of participation in extracurricular 

ac tivities. Risky ('unwanted' as students expla ined) behaviors may vary from 

society to society and form culture to culture. However, in a ll cases except the 

variation they will have up on the individua l and the society lhey are known 
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for their n egative a spects . Among expla ined drug a buse, unprotected sex, 

which leads to different viral di seases and HlV / AIDS? Regarding th e 

importance of extracurricula r activi ties in reducing risky beh a viors a study on 

the genera l student population by Linville, (2000) ; Eccles, (2003); Cassel et aI. , 

(2000) in Richter, (2002) rema rked that pa r ticipation in su ch activities provide 

youths a protective context in terms of involvement in ris ky behaviors . 

5.5. Factors That Initiate students' participation in 

Extracurricular Activities 

One can h ave his/ her own initiative/ reason s towards pa rticipa tion in differen t 

activities. The reason we had a t the beginning influence su ccess . Studies on 

the genera l student population in their find ings revealed tha t, from the to tal 

number of students found pa rticipa ting, th ose who a re aware of the 

importance of pa rticipa ting in these activities a re very few (Richter, 2004). A 

study by Mulu em ebet, (1 999) on s tuden ts' involvement in extracurricular 

activities in Addi s Aba ba schools s howed that those who were aware of the 

ben efi t of pa rticipa tion were in s ignifican t in nu mber. 

From the poin t of this theoretical backgrou nd , students who were fou nd 

participating were asked their reason s as to wh at initia te them to pa rticipate. 

Accordingly , being aware of th e impor tan ce , teachers' encouragement a nd 

s imply for fun were identi fied as reasons of pa rticipation. Though it is not 

pa r ticular to students with disabilities, Cadwalla der , (2000), reached the same 

conclusion in tha t to learn n ew skill s a nd to h a ve fun a s initia tive factors. 

Simila rly Wagner e t a I. , (2003); Gholson , (1 975) in Cousins , (2004) found to 

avoid boredom, gain socia l accepta n ce from peer s a s responsible reasons for 

students' pa rticipa tion. 
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In the present study as to on which extracurricular activities stude_ . 

special needs are participating, Anti-HIV / AIDS Club, Mini -Media, Question 

and answer and Environmental protection were found to be the major ones. 

The important point to be reminded is that students' participation in th ese 

activities should be purposeful. If one has meaningful objective, h e/ she tries 

to get the most ou t of it . Moreover, the effort to be exerted can be influen ced 

by the purpose. Hence, if th e pa rticipation of students in extracurricular 

activities is purposeful, the more they would be benefited from it. 
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CHAPTER SIX 

SUMMARY, CONCLUSION & RECOMMENDATIONS 

6.1 Summary 

The study was aimed to assess participation of students with s pecia l needs in 

extracurricular activities. To meet the objective, s urvey study was employed. 

Ques tionnaire and observation were u sed for data collection . In the study, 

four upper primary regula r schools in Southern Nation & Na tiona lities Peoples 

Region (SNNPR) were involved. 

Three sample groups had been drawn fo r the study . Th ey encompassed of 

fifty-six children without special needs (30 male and 26 female), fifty-three 

regular teachers who have students with special n eeds in their class or 

extracurricula r club (36 male a nd 17 female), thirty-four students with special 

need s (1 8 females and 16 males). To draw these samples three sampling 

techniques were a pplied. Available (compre hensive) sampling was u sed to 

d raw students with specia l needs. Purpos ive sampling to draw sample 

teachers and s tratified simple random sampling to draw students without 

specia l needs. 

From the nature of the data collected quantitative (percentages, frequencies, 

chi-square, t-test) a nd qualitative method of analysis were applied. 

For this e nd at the beginning, the following m ain research q ues tion s were 

s tated: 

• Do students with special needs in regu la r sch ools participate 111 

extracurricular activ ities? 

• Is there statistical s ignificant difference between participation of students 

with and withou t special needs in extracurricular activities? 
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• Is there statis tical s ignificant difference between male a nd female students 

with special needs in extracurricular activities? 

• What fac tors a ffect participation of students with s pecial needs In 

extracurricular ac tivities? 

• What problems do regular teachers h ave to include students with special 

needs in extracurricular activities? 

The following a re the findings of the study. 

I 1 Majori ty of students with special needs do not participa te In 

extracurricular activities . 

2 Participation of students with special needs in extracurricular activities is 

significantly lower tha n participation of their peers withouL special needs. 

3 There exists no statistically significant difference between m a le and female 

students with special needs in extracurricula r participation. 

I 4 The following factors were identified as responsible for students with 

specia l needs not to pa rticipate in extracurricular activities. 

• Lack of int.erest by students themselves to participate In 

extracurricular activities. 

• Discouraging a ttitude from their peers without specia l n eeds 

while performing activities together. 

• Low ini tiation (interes t) from teachers to include students with 

disabilities in su ch activities. 

• Less suitabiliLy of extracurricular activities practiced in school s 

to the pa rticipation of students with special n eed s . 

• Lack of material support from the sch ool to encourage the 

pa rticipation in extracurricular ac tivities . 

.. 5. The following were identified as m ajor fac tors hindering regular teachers to 

including these students in to extracurricula r activities. 

• Lack of training on how and in which activities to include 

students with s pecia l need s . 
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• Lack of awareness from the students abou t the impor tance of 

participating in extracurricular ac tivities, as a result they did 

not consider participation in these activities would help them . 

• Con sidering themselves as inferior; they are less interested and 

no motivation to participate in extracurricula r activities. 

• Since m ost of them are from low socio-economic family they 

used their leisure tim e in income generating activities than 

extracurricular participa tion. 

• Due to the disability they had, they are not quick enough in 

completing activities and are reluctant to explain their needs 

and interest to their peers and teachers. 

6 . Students identified the following aspects as benefits of participating 111 

extracurricular activities. 

- To develop academic knowledge 

- To protect oneself from risky behaviour 

- To develop peer- teaching skill (peer-learnin g one from another 

particularly applicable in learning about HIV / AIDS. 

To learn skills which a re not foun d in academic subjects 111 

cla ssroom 

- To visit different historical places 

- To recreation and psychological health. 
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CONCLUSION 

From the results of the study and the discussion made so far the following 

conclusions are made. 

l. Majority (79.4 percent) of students with special needs in the sample 

schools are not participating in school extracurr icular activities. 

2. There is statistically significant difference between students with and 

without special needs with regard to pa rticipation in extracurricular 

activities. 

3 . No statistical significant difference existed between male and female 

students within special needs with regard to participation 1D 

extracurricula r activi ties. 

;,4. Lack of interest in the students themselves, lack of time to participate, 

discouraging attitude from their non- special need peers, lack of 

initiation from teachers, less suitability of activities prac ticed in schools, 

lack of parental support and absence of material aid from the school 

were found major impeding factors fo r the participation of students with 

special needs in extracurricular activities. 

5. The major problems regula r teache rs have to include students with 

disabilities (special needs) in to extracurricular activities were lac k of 

training on how to include these students, unavailabillty of reference 

material (guide), lack of interest from the students themselves and 

absence of material suppor t from the school for those who are in need of 

it due to their disability. 

6 . The advantages students with special needs perceive from their 

extracurricular activities participation were developing knowledge, 

improving socia l skills, preventing from unwan ted behaviour, learning 

ski lls which cou ld be found in academic subjects, psychological health 

and recreation, a nd visiting different historical places. 
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RECOMMENDATIONS 

The conclus ions reached so fa r revealed that due to va rious reason s majority 

of students wi th special needs a re not participating in extracurricular 

activities. Hence, based on th ese findings the following recommenda tions are 

made. 

1. In the study lack of training was observed as a problem for teach ers to 

include stude nts with special needs in extracurricula r activities. In th is 

case, sch ools should ta ke the initia tive to organize di fferent long- term 

and short-term trainings to teachers in colla bora tion with concerned 

bodies to equip teach ers to deal with s tudents with special need s 

m aximize their extracurricular activities pa rticipa tion . 

2. Another fac tor that could aggravate th e problem of teachers to include 

students with special needs in extracurricular ac tivities is unavailability 

of materia l guide. To overcome the problem, schools need to establis h 

working rela tions with som e associa tion s a nd special needs education 

exper ts at different levels on how material guide can be developed to 

h elp teach er s' effor t a nd improve students' participation in these 

activities . 

3. Students wi th special n eeds in regula r schools face negative attitudes 

from their non-specia l n eed peers . Hence, schools should provide 

extensive assertive tra in ings on disabili ty and peoples with disability to 

improve the edu cationa l, socia l a nd psychologica l health of th~se 

s tudents and maximize their participa tion in differen t school activities . 

4. Lack of inte rest to participate in extracurricular ac tivities is reported as 

a problem by both s tudents and teach ers. Therefore, to raise students ' 

in terest a nd enable them to actively participate in d ifferent ac tivities; 

the fo llowing and other measures cou ld h elp schools to proceed : 
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* Allow students to participate in ac tivities in wh ich th ey 
a re most in terested . 

* Use models (those who are very effective and successful for their 
participa tion) . 

,. * Conduct follow-up and provide continuou s feedback on students 
experience in each step of activit ies. 

* Use reward system for those who h ave effectively participated in 
extracurricular activities from the same group . 

* Provide material suppor t when necessary to help their 
participation 

.. * Give res ponsibilities to s tudents themselves 111 orgam z111g and 
facil itating different activities. 

5 . The s tudy was conducted on a small sample population drawn from four 
upper pnmary schools. Hence, it IS recommended that further 
researchers in the a rea including large samples across different grade 
levels so as to increase its comprehensibili ty. 

6. This s tudy was a imed at assessing participation of students with special 
needs in extracurricular activities so that nothing could be concluded 
about the effect of these activities, on academic, socia l and related 
factors. Hence, fur ther researchers on th is aspect a re highly 
recommended. 

7. Undenia bly extracurricular activities a re important for a ll children. 
However the importance these activities can have for children with 
specia l needs is beyond academic purpose. Rather they provide spaces 
for the child to get out of psychological, socia l and physical cha llenges 
otherwise would get aggravated . Hen ce, peoples a roun d the child 
(teachers, pa rents, peers & professionals in different areas) shou ld do in 
colla boration to m aximize and encourage the participation of these 
pupi ls in extracurricula r ac tivities . 
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APPENDIX- A 

Addis Ababa University 

School of Graduate Student 

Department of Psychology 

Questionnaire to be completed by Regular Teachers 

General Information . Teaching students with special needs (different 

problems such as Physical, visual, hearing, behaviour a nd other health 

problems) m a regula r classroom together with non-specia l need) regular 

students is called inclus ive education . 

The purpose of this questionnaire is to collect information on the participation 

of these students in extracurricular activities in you r school. Hence you are 

kindly requested to give genuine and clear responses. Your responses will 

kept confidential and used only for academic purpose. 

No need oj writing your name. 

() 
Thank you very m9ich for your coopera tion! 

Part I. Personal Information 

Show your answer by putting an " ,Ill mark in the boxes against the 

a lternatives. 

1.1 Sex Male 0 

1.2 Teaching experience in years 

Less than 5 years 0 

5 - 10 Years 0 

Female 0 

11 - 15 year s 0 

Above 15 years O 

Part II Show your a nswer by putting a n « ,Ill mark in the boxes against the 

a lternatives. 



2. 1 How do you evaluate the overall participation of students in 

extracurricular activities in your school? 

Very satisfactory D 

Unsatisfactory D 

AverageD 

Satisfactory D 

2.2 Do you think students in your school are well informed about the 

importance of participa ting in extracurricula r activities? 

Yes D Not Sure 0 No D 

2.3 The participation of students with special needs in extracurricular 

activities when compared with students without- special n eeds is 

EquaO More 0 LessD 

2.4 List extracurricular ac tivity clubs practiced in your sch ooJ. ------------------

Part III. 

The following are statements about participation of students with special 

needs in extracurricula r activities . Read each statem ent carefully and indicate 

your responses by putting an " ,I" mark in the appropriate box against each 

statement. 



No Items Strongly Agree S trongly 

Agree Undecid Disagre Disagree 

cd e 

3.1 Special material guide is manciatOlY to 
include students with special n eed s in lO 

extracurricular activities 
3.2 The effort teachers m ade to inc lude 

students with s pecia l needs in 
extracurricula r activities a re low. 

3.3 Physical o r oth er health proble m can 
restr ict a student from extracurricular 
activity participation. 

3.4 Extracurricular activities practiced in our 
school do not encouraging pa rtic ipa tion of 
students with special n eeds 

3.5 Most studen ts in our school are not well 
inform ed a bout the advantages of 
participation in extracurric ula r activit ies. 

3 .6 If I a m n ot produced with some on job 
tra ining I cannot include studen ts with 
special needs in extracurricular activities. 

3.7 I am afraid of including a stude nt with 
p hysical disa bility or other health problem 
in to extracurricular activities 

3.8 The participation of students with special 
needs in extracurricular activities is lower 
than students with out s p ecial needs 

3.9 The school's material suppo rt is 
encouraging to the participation of 
s tudents with s pecial needs in 
extracu rric u lar activ ities 

Part IV. Write your views on the following questions. 

4.1 What problems you faced in includ ing students with specia l needs in 

extracurri cuI ar activi tie s? ---- ----- --- -------------- ---- ----------------- --- ------ ---

4. 2 What benefits you think participation in extracurricula r activities can 

have pa rti cula rly for stude n ts with specia l needs? 

4.3 Do you have nay more poin ts to share with the researcher a bout 

extracurricula r activities in your school a nd students participation 

especia lly students with s pecial needs? 



Addis Ababa University 

School of Graduate Student 

Department of Psychology 
Questionnaire to be filled by Special Need Students. 

Dear participants: The purpose of this questionnaire is to collect information 
on students' participa tion in extracurricula r activities . Problems s tudents 
have to pa rticipa te in extracurricula r activities, reasons for par ticipation and 
non- pa rticipation , and the provision of extracurricular activities in schools . 

The atta inment of the goal of thi s research is highly dependent on the 
an swers tha t you are going to give . Not responding to a single item would 
a ffect the whole result. Your answers will kept confidentia l and used only for 
academic purposes . 

No need of wri t ing your n ame . 

Part I personal Information: 

1.1 Sex ---- -----------

1.2 Grade ---------

Tha nk you for your cooperation! 

1. 3 From the following indicate your problem by putting an " ,f» mark in 
the boxes 

Motor d isorde rD 

Men tal defic it 0 
Epile psy 0 
Pa rtia l visua l impairment 0 

Other teach problems 0 

Communication di sorder D 

Visual impairment 0 
Portal hea ring proble m 0 
Hea ring problem 0 
Behavioural problem 0 

If other s pecify -------------------------- -- -- --------



Part II 

The fo llowing ite ms a re a bou t your pa rticipa tion in extracurricula r ac tivities­
Read each item care fu lly and indicate your respon se by putting a n " ,i)) mark 
in the boxes against the a lternatives. 

2. 1. From your out of school time, the t ime you s pend to pa r ticipate 111 

extracurricula r ac tivities is : 

Very high c:::::J High c:::::J Ave rage c::::::J How c::::::J Very low c:::::J 
2.2. How often you miss participating activities in your club? 

Always c::::::J Mostly c:::::J Sometimes c:::::J Rare ly c::::::J Never c:::::J 
2.3 . Th e coopera tive a tti tud e you r peers have towards your pa rticipa tion 111 

ext racurricula r activities is 

Very h igh c:::::J High c:::::J Ave rage c:::::J How c::::::J Very low c:::::J 
2.4. On average in h ow m any of you r clu b's program you attend? 

Almos t a ll c:::::J Most them c::::::J some of th em c::::::J Few of them 
N on of th em c:::::J 

2.5. Your access to u se school materials to your participation in activities is 
Very satis factory c::::::J Satisfactory c:::::J Average c::::::J Un satis fac tory c:::::J 
Very unsatisfactory 

2 .6 . Your interest to participate in different school activities is 
Very h igh c::::::J High c:::::J Average c:::::J Low c::::::J Very low c:::::J 

2 .7 Your awareness about the importance of partic ipating in extracurricula r 
activities 

Very high c::::::J High c:::::J Average c:::::J Low c::::::J Very low c:::::J 
2 .8. In how many of your clu bs activit ies you r p layed a role as a leader? In 

All c::::::J M 0 s t c:::::J Some c::::::J Few c::::::J Non e c::::::J p. Your performa nce level in each of your club activities is 
Very high c::::::J High c:::::J Ave rage c:::::J Low c::::::J Very low c:::::J 

2.10 Were you pa rt icipa te in extracurricula r ac tivities wh en you were in your 
earlier grades? 

Yes D NoD 



2.11 Indicate the type (s) extracurricula r ac tivities that are offered in your 
school. 

Environmental protection club D 

School soccer club 0 
Mini media club 0 
Girls scout clubO 

Ma thematics club 0 

Natural licence club 0 
School drama club O 

Red Cross club 0 
Ant HIV/ AIDS club 0 
Know your country club O 

Please s pecify if there are other clubs in your school ---- --------------- -----

2.12 How do you rate your participation level compared with the tota l 
s tudents pa rticipation? 

Very high 0 High 0 Moderate 0 less 0 
2.13 Are you participate in any of th e extracu rricula r clubs that are 

functional in your school currently 

Yes o No o 
2.14 If your a n swer to question 2.13 is yes lis t th e name of the clubs in 

whi ch you participate? -- ----- ---- ------------------------------ ----------- ----
2.15 If you a re a member of at least one extracurricula r activity club in your 

school please Indicate your reason for participa tion among the 
following possible suggested reasons. 

Watched other involved in the activity 0 As it interests me 0 
By understanding the benefits of su ch ac tivities 0 
Due to the encouragem ent of my teachers D 

2. 16 If you are not a member of at least on e extracu rricular activity in your 
school, please indicate your reason s not to participate. 

I did not unders tand the importance of Pa rticipating in such activitieso 
Being a fraid of success D Teachers are not interes t to include meO 
Lack of interes t to participateD Due to th e problem I have 0 

I f others s pecify ---- --- ----- --- ----- -- ------ ----- ---- ------ ----- -- -- -- --- ------





Part IV. Write your comments on the flowing question. 

4.1 What is the importance of participating in different extracurricula r 

acti vi ti es to you? ------- --- --- --- ----- -- --- ---- ------- ----- -- -- ------------ --

4 .2 What problems do you face while pa rticipa ting in extracurricular 

activi ties in your school? ------------------ ----------------- -------------------- ----

4.3 Do teachers encourage you to participate in extracurricular 

activities? If not what do you think the reason is? --------------



Addis Ababa University 

School of Graduate Student 

Department of Psychology 

Questionnaire to b e filled by Students without Special Needs 

Dear participants: The purpose of this questionnaire is to collect informa tion 

on the participation of students in extracurricular activities . It is a lso a imed 

at iden tifying reasons for their participation and non - participation in these 

activ ities, the provision of extracurricula r activities in schools. It also tries to 

identify problems related to student's pa r ticipation in such activities. 

The attainment of the goal of this research is highly dependent on th e answers 

tha t you are going to give. Not responding to a s ingle item would affect the 

whole result. Your answers will kept confidential a n d used on ly fo r academic 

purposes 

No need of wri ting your name. 

Thank you for your cooperation! 

Part I personal information: Show your answer by putting an """ mark in 

the boxes against the altern.atives . 

1.1 Sex -------------

l. 2 Grade ----------

1.3 Name of school -------------- --

Part II Show your a n swer by putting a n " "" mark in th e boxes against the 

a lternatives. 

2. 1. From your out of sch ool time, the time you spend to participate lD 

extracurricula r ac tivities is : 

Very high c:=:J High c:=:J Average c:=J How c:=:J Very low c:=J 



2.2 . How often you miss participating activities in your club? 

Alwaysc=J Mostly c=J Sometimes c=J Rarely c=J Neverc=J 

2.3 . The cooperative attitude your peers have toward s your participation in 

extracurricula r activities is 

Very high c=J High c=J Average c=J How c=J Very low c=J 

2.4 . On average in how m a ny of your club's program you a ttend? 

Almost a ll c=J Most them c=J some of them c=J Few of themc=J 

Non of them c=J 

2.5 . Your access to use school materials to your par ticipation in activities is 

Very satisfactory c=J Satisfac tory c=J Average c=J Unsatisfactory c=J 

Very unsatis fac toryc=J 

2.6. Your inte rest to participate in different school activities is 

Very high c=JHigh c=J Average c=J Low c=J Very low c=J 

2.7. Your awaren ess about the importance of participating in extracurricular 

activities 

Very high c=J High c=J Average c=J Low c=J Very low c=J 

2.8. In how many of your clubs activities your played a role as a leader? In 

All c=J Most c=J Some c=J Few c=J None c=J 

2.9. Your performance level in each of your club activities is 

Very h igh c=J High c=J Average c=J Low c=J Very low c=J 

2.10 Were you participating in extracurricular ac tivities in you earlier grades? 

Yes Q 0 

2 .11 Indicate the types of extracurricular activities that a re offered in you 

school. 

Environmental protection 0 

School soccer club 0 
Mini media club 0 

Girls scout club 0 

Mathematics club 0 

Natural Science club 0 

School drama clubD 

Red Cross club 0 

Anti I-! [V / AIDS club 0 

Know your Country club 0 
Please specify if th ere are othe r clubs in your school -------- ---------------------



2. 12 How do you ra te your participation level in extracurricular activities 

total student pa rticipation ? compared to the 

Very High D HighD Moderates 0 Low D Very Low D 

2. 13 Do you pa rticipate in any of the extracurricular clubs that are functional 

in your school currently? 

Yes 0 NoD 

2. 14 If your a n swer to question 2.13 yes list the n a m e of the clubs in which you 

par tic ipate? 

2 .1 5 If you are a member of at last on extracurricular activity in your school 

please indicate your reason for participation a mong the following possible 

su ggested reason s 

Watched others involved in the activity 0 As it interests me 0 

By understanding the benefits of su ch activities 0 
Due to the encouragement of my teachers 0 

2.16 If you a re not a member of at least one extracurricula r activity club in 

your sch ool please indicate your reason not to pa rticipate a mong the 

following possible suggested reasons. 

I did not understa nd the importa nce of participation in such activities 0 

Low parental support 0 Lack of interest to participate 0 

Teachers are not interested to include me 0 

Fear of being su ccessful 0 Due to the problem has 

Part III. Write your comments on the following questions 

3 .1 what is the importa nce of pa rticipating in d ifferen t extracurricular 

D 

activi ties? ---- -- -- ---- ---- -- ----- ------ --- -- --------- ------- --- ---------- ----

3.2 What problems you face to participate in extracurricula r activities in 

your sch ool? ------------------- ----- --- --- --- -- --- ----- -- ---- --------------- --- --

3 .3 Do teacher s encourage you to participate in extracurricular activities? If 

not what do you think the reason is? ------------------------------- ------- -



APPENDIX -B 

Observation Checklist to be filled by the Researcher 

Main points of observation 

I. The type of activity the groups perform 

Important themes to be observed 

* 

* 

Drama 

Sport 

* Mini-media 

* 

* 

Tour 

Dialogu e 

* Arts 

* Environmental protec tion 

* Know your country 

* Agriculture 

* other activ ity types 

II. The number of students with special needs who participating 

in the group activity and the problems they have 

Important themes to be observed 

* Hearing impa irment 

* Blindness and partial s ightedness * Diabetic 

* Epilepsy * motor disorder 

* Intellectually handicapped * Autism 

*Oth er types of problem * Communication Disordered 

III. The way students with special needs participate in the 

group activity 

Important themes to be observed 

* Act as coordina tor 

* As active m ember pa rticipant 

* Wa tchin g oth ers perform th e task 

* Passively observe 



IV. Group members' interaction 

Important themes to be observed 

* Do other studen ts accept the student? 

* Do they ignore the student? 

* Do they cooperate each other? 

V. The challenges children with special need face while performing the 

activity? 

Important themes to be observed 

* If there is lack of technical ability 

* If there is a n impact of the child 's problem 

* If the task is too complex to them 

* How the grou p members react 

VI. The type of activity and its suitability in relation to the student's 

problem 

Important themes to be observed 

* Is the activity feasible for studen ts to perform? 

* What condi tions are to be provided to the student perform the task 

VlJ. Teache rs ' ini tiation to include students with special needs m 

extracurricular Ac tivity 

Important themes to be observed 

*Cri teria teachers ' u se to include students in the activi ty 

*Assigning roles to s tudents 

*Actions teachers' ta ke while students face problem in performing tasks 

*Strategies teach ers u se to encourage pa rticipation of students 

*Teacher-student communication. 



Observation Format 

Name of the School---------------------------- ---------------­

Date of observati on --------------------------------------------

o b s e rva ti 0 n Ti me ----------- -- -- ----------------- ------- --------

A c ti vi ty 0 bserved ----------- -- --------------------- ----- --- -------

Observation Themes 

! 
Number of students with sp ecial needs In 

the group 

Type of Disability the students with special 

need students have 

The way the student perform the task 

(activity) 

Interaction of the group members 

Challenges th e student \\~th special n eed 

faced while performing the activity 

Suitabi lity of th e ac tivity in relation to the 

student's problem or disabili ty 

Initiation of teach ers to include studen ts 

with special n eed s In extracurricular 

activities 

Type of observation----------

ObserlJer--------------------- ---

Observed Comment 

Phenomenon 



APPENDIX -C 

Flash card used to identify teachers samples 

School code ------------­
Teachc,"s code ----------

Directioll :- Show your answer by putting an ",/" mark in the boxes . 

I .00 you have students with special needs in yo ur class or extracurricu lar 
acti vity group? 

Yes 0 No 0 

I. Do you have any other experi ence wi th students with special needs in any 
time of your teaching profession? 

Yes 0 No D 
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