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Abstract 

The purpose of the study was to assess the practice and problems of clinical supervision and 

teacher development in some selected Governmentfirst cycle Secondary Schools of Jimma Zone. 
To accomplish this purpose, a descriptive survey method was employed. The study was carried 
out in four randomly selected woredas of Jimma zone and the whole eight available secondary 
schools of the selected woredas. Accordingly, 72 teachers and 52 (department heads and senior 
teachers) were selected by using simple random sampling whereas 25(principals, vice principals 

and CRC supervisors) were included in the study by using availability sampling techniques. All 
the 8 principals and 4 cluster supervisors were also involved in the study for interview. 
Questionnaire was the main instrument of data collection. In addition, interview and document 
analysis were utilized to substantiate the data gained through the questionnaire. Mean, weighted 
mean, standard deviation and independent sample t-test were utilized to analyze the data from 
the questionnaire with the help of computer by using SPSS version 16. The data obtained 
through open-ended questions, interview and document analysis were analyzed through 
narration for the purpose of triangulation. The finding of the study revealed that clinical 
supervisors were not properly peJjorming their role as a clinical supervisors; hence, the clinical 
supervision being practiced was ineffective in carrying out the procedures of clinical 
supervision; the contributions made by the clinical supervisors for the teachers ' development 

was practiced poorly since the problems observed during classroom observations were not 
alleviated by using different mechanisms. Role diversity of clinical supervisor, lack of relevant 
skills on supervision, the selection and appointment problem of clinical supervisors were among 
the major problems that hinders clinical supervisors' effectiveness on their role. From the 
finding of the study, it was concluded that the appointment of supervisors was made without 
having the prior basic knowledge needed for clinical supervision. Consequently, the procedures 
of clinical supervision were not emphasized by clinical supervisors and also the clinical 
supervision was not directly connected with the purpose of teachers ' development and for the 
pUlpose of instructional improvement. Finally the researcher recommended that Zone Education 
Offices, Regional Education Bureau and Woreda Education Offices should build supervision 

capacities of the clinical supervisors by providing them with the necessmy supervision training 
especially before the appointment as a supervisors ;Clinical supervisors are advised to give due 
attention to the jive steps of clinical supervision and should focus to relate with the teachers' 
development in continuously assisting and provide constructive feedbacks that jill the skill gaps 
of the teachers for the better improvement of instruction. 

vi 



Chapter One Introduction 

This part deals with background of the study, statement of the problem, objectives of the study, 

significant of the study, delimitation of the study, organization of the study and definition of key 

terms. 

1.1. Background of the Study 

Schools are the ' formal agencies of education' where the future citizens are shaped and 

developed through the process of teaching and learning process. So schools need to help all 

students to develop their potentials to the fullest level. This requires the effectiveness and 

commitment of the stakeholders particularly teachers, school leaders and management (Aggarwl , 

1985 : 104).So schools must improve their basic functions of teaching and learning process that 

aims at helping and empowering all students to raise their broad outcomes through instructional 

improvement. 

Supervision is one of the functions of education that offers oppoltunities for schools to be 

effective and for increasing the professional development of teachers as a means of effectively 

managing the teaching-learning process (Kutsyuruba, 2003 ; Arong & Ogbadu, 20 I 0). School 

supervision in general has existed in all countries for many decades and occupies a pivotal 

position in the management of education, which can be understood as an expelt technical service 

most importantly concerned with scientific study and improvement of the conditions that 

surrounds learning and pupil growth (Alemayehu, 2008). According to Sergiovanni and Starratt 

(2007), when a school's instructional capacity improves, teaching improves, leading to 

improvements in student performance. To improve schools ' instruction the instructional 

supervision plays an indispensable role in the school. Because of this the Ethiopian Ministry of 

Education stressed the necessity of teacher supervision and support as a strategy to insure quality 

of teaching and learning. 

The role of the teacher in the process of promoting students performance improvement cannot be 

underestimated. In order to attain the optimum level of this improvement, teachers need to be 

well educated and part of the learning community (Tadele & Roelande 2014). Teachers should 

be guided and encourage to popularize innovative instructional proce~ses taking appropriate 



steps to eliminate obstacles that may constrain their ability to adopt and acquire competencies 

and current ideas that will facilitate growth on the job and increased professional competencies 

in teaching. In line to this, Okorji (20 11) argued that the world of work has enormous potential 

for providing individuals with enrichments, problems and self development and the success of 

any school system primarily depends on effective supervision. [nstructional supervision is 

mainly concerned with improving schools by helping teachers to reflect on their practices, to 

learn more about what they do and why, and to develop professionally (Sergiovanni & Starratt, 

2007). Various authors stated that instructional supervision has a clear connection with 

professional development (Sergiovanni & Starratt, 2007; Zepeda, 2007). 

Moreover, clinical supervision of instruction is a supervisory package designed to help teachers 

improve on instruction and increasing professional growth. Sergiovanni and Starratt (2007: 23), 

defined clinical supervision as " face- to- face contact with teachers with the intent of improving 

instruction and increasing professional growth". It is a sequential , cyclic and systematic 

supervisory process vvhich involves face-to-face (direct) interaction between teachers 

(supervisees) and supervisors designed to improve the teacher 's classroom instructions 

(Kutsyuruba, 2003). Clinical supervision is best suited to help teachers develop those aspects of 

professionalism that concerns non routine problems and the skills, systematic knowledge, and 

ethical judgment needed to solve them effectively. [n fact, these concerns are at the hemi of 

clinical supervision (Acheson and Gall 2003). 

Goldhammer, Anderson and Karjewski (1980) described the structure of clinical supervision 

that includes pre-observation conference, classroom observation, analysis and interpreting the 

collected data, post observation conference with the teacher, and critique of the previous four 

steps/ post-conference analysis. To achieve the expected outcomes, we need to have well 

selected curriculum; and improved instructional situations and professionally motivated and 

competent teachers. Of all, the one which is the main input and important is the teacher who 

needs effective instructional support. The relevant and quality education can be provided for the 

learners by engaging a well trained and professionally developed teachers at all levels of 

education. It is meaningless to build schools and distributed educational materials without 

effective and efficient human power that can transmit the educational content to [earners. 
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It is believed that the improvement of schools would not be accomplished without improving 

teachers' education. The quality of teachers' education is determined by the provision of 

adequate clinical supervision support from clinical supervisors. The realization of professional 

competence of teachers and the quality of education remains questionable unless due emphasis is 

given from different level education officials to implement clinical supervision model. In 

Ethiopia as well, supervision is also development oriented and supervisors are responsible for 

helping teachers to improve the quality of their education under a quality education initiative 

caIled 'General Education Quality Improvement Package (GEQIP) which has started since 2007 

(MOE, 2008). 

Likewise, MOE (\ 994: 16-17) portrayed the role of supervision in the school system in different 

time and by different researchers. However school supervisors yet could not bring the expected 

result on the students' performance. Moreover, as our education is entangled with complex 

quality problems, to address this, the Ethiopian government designed a strategy for education 

development which serves as the overarching framework by giving high priority to quality 

improvement at all levels (MOE 2012: I) . Because of this the current Ethiopian Education Sector 

Development Program Iv focus on improvement of the effectiveness of the educational 

administration at all levels, through capacity development and the creation of motivational work 

environments. 

Generally, this study is designed to access the practice of clinical supervision and teacher 

development and to identify major problems related to the practices of clinical supervision in 

government secondary schools of Jima Zone. Therefore, the study was attempted to seek for 

ways and means of alleviating the problems and establish an improved system of clinical 

supervision and teacher development that will address the educational goal. 
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1.2. Statement of the Problem 

Working for students' progress towards the established standards and facilitate the planning of 

various types of instruction are the main tasks of clinical supervision. In line with this, 

supervisors should ensure that teachers are utilizing information from a variety of valid and 

appropriate sources before they begin planning teaching lessons. Teachers should use different 

techniques of teaching methodology considering students' background, academic levels, and 

interests, as well as other data from students ' records to a certain academic needs and to facilitate 

planning for appropriate initial learning. 

The purpose of clinical supervision according to Snow-Gerono (2008) is "to provide support to 

teachers (to assist) and gradually to increase teachers ' abilities to be self supervising" (p. 151). 

Clinical supervision is a "specific cycle or pattern of working with teachers" (Sergiovanni & 

Starratt, 1993, p. 222). Nevertheless, the idea of using clinical supervision for evaluation 

purposes seems untenable considering the models intent to improve teaching, not judge teachers 

(McFaul & Cooper, 1984). Acheson and Gall (1977) and Haileselassie (1997), quoted clinical 

supervision refers to face-to-face contact with the supervisor and the teacher intent of improving 

instructions and increasing professional growth. It is assumed that a one- to one correspondence 

exists between improving classroom instruction. The analysis of this data and the relationship 

between teacher and supervisor from the program, procedures and strategies designed to improve 

the students learning and improving the teacher's classroom behavior. Clinical supervision as a 

process for developing responsible teachers who were able to evaluate their own instruction, who 

were willing to accept criticism and use it for change, and who knew where they were headed in 

their own professional growth. 

However, at the regional , zonal and woreda level in community mobilization documents (2004 

E.C to 2006 E.C), seminars and workshops repeatedly indicated that secondary school clinical 

supervision is not performed as expected. The researcher has personally participated on these 

workshops. And also complains were raised on teachers' teaching behavior from students and 

students family in different time in the school. Moreover, the researcher has a personal 

experience as a teacher, woreda education office expert and secondary school CRC supervisor in 

one of the Woredas of jimma zone and by this the researcher believes the existence of gap 

between what was demanded and what they were really doing. 
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A research that was conducted by Gashaw (2008), on the practices of instructional supervision in 

secondary schools of Asossa Zone shows that the current instructional supervision practices is 

exposed to multiple problems such as; lack of adequate professional support to newly deployed 

teachers; less frequent classroom visits to enrich teachers instructionally and peer coaching by 

instructional supervisor; focus of supervisors on administrative matters than on academic issues 

(supporting and helping teachers); and less mutual professional trust between supervisors and 

teachers. In addition, research findings related to the past supervision in schools indicated that 

there are some problems with its practice. To I ist some; opportunit ies that help to improve 

teaching and learning process were inadequate, training programs were not relevant to real 

professional development of teachers, there was no properly designed systematic follow up and 

support systems (Getachew, 200 I and Chanyalew, 2005). Nevertheless, in their study they are 

limited to link the clinical supervision and teachers ' development and also from to the knowledge 

of the researcher, there was no research conducted on the practices and problems of clinical 

supervision and teacher development in secondary schools of Jimma Zone. 

In light with this, the researcher looked in to the gaps that affects the improvement of quality 

education on the side of clinical supervision practices as; secondary school CRC supervisor, 

principal , vice principals, department head and senior teacher did not exert much effort for the 

success of quality improvement of teachers with the help of clinical supervision; clinical 

supervisors did not design various interventions to assist teachers' limitation; clinical supervisors 

did not provide professional SUppOit to teachers to improve their instructional skills ; supervisors . 

did not conduct training need assessment from the basis of teachers' pedagogical gaps that 

observed during classroom observation. 

In addition to this, the researcher looked in detail of the problems faced on clinical supervisors; 

like that of overburdened by other works; teaches the same credits with other teachers, highly 

responsible than teachers; not accepted by teachers or that of teachers challenge them to accept 

comments. So, relentless efforts were being made to alleviate the listed problems for the success 

of clinical supervision on the development of teachers' profession. Besides, from the Eleven 

years Personal teaching, woreda education expert and cluster supervisor experience of the 

researcher, a large number of secondary schools supervisors seemed to devote most of their time 

in routine statistical data report activities rather than systematic identifications of teachers ' skill 

5 



gap and support of teachers on their instructional activities . 

Besides, the current initiation for quality of education further rationalized the researcher to deal 

in the area under discussion, as supervision was a quality monitoring tool. Indeed, these 

circumstances initiated the researcher to conduct study on the issue. Due to this reason, the 

researcher intended to assess the practices and problems of clinical supervision and teacher 

development in secondary schools of Jimma Zone. However in this study specifically focus on 

clinical supervision and teacher development. And the main purpose of the study is to identify 

the practice and problems of clinical supervision and teachers ' development in Jimma zone 

secondary schools. In order to address this, the study seeks to answer the following basic 

questions : 

I. To what extent is clinical supervision practiced at secondary schools of Jimma zone? 

2. To what extent does clinical supervision contribute to teacher development in secondary 

schools of Jimma zone? 

3. What are the major problems faced in using clinical supervision for teachers development in 

secondary schools of Jimma zone? 

1.3. Objective of the Study 

The prevalence of supervision difficulties is believed to negatively affect what goes on in schools 

and in classrooms. In other words, supervision problems directly or indirectly influence the 

quality of education. Clinical supervision encourages professional growth and development of 

staff and high quality classroom performance that promotes improved student learning. 

Accordingly, the researcher has a belief that identifying the prevailing practice and problems by 

undertaking a survey and coming up with sound recommendations can have its own role to play 

in improving the quality of education. 
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1.3.1. General Objective 

The study was designed to assess the current practice and problems of clinical supervision and 

teacher development and find possible mechanism to minimize the problem of clinical 

supervision and teachers' development in secondary schools of Jimma zone. 

1.3.2. Specific Objectives 

Specifically, the study will attempt to ; 

'* Examine how clinical supervision is practiced in secondary school of Jimma zone . 

• .L Identify the extent to which the clinical supervision contributes to teacher development 

in secondary school of Jimma zone. 

!.L Identify the problems observed pertaining to clinical supervision and teachers' 

development in secondary schools of Jimma zone. 

1.4. Significant of the Study 

The findings of the study may have the following significance 

r'.... It may help teachers, supervisors and other responsible officers to be aware of the extent 

to which clinical supervision is being implemented on the development of teachers ' 

profession. 

~ It may provide important information to the national and local policy makers and 

program designers so that they will further revise and develop appropriate programs. 

d'.... It may help all school leaders and teachers to identify the strengths and weaknesses of 

clinical supervision activities to take remedial measures against the problems that 

secondary schools faced in implementing clinical supervision on teachers development 

~ It may help as an input and to initiate other researchers to conduct further study around 

the topic. 

1.5. Delimitation of the Study 

This study was delimited to access the current practice and problems of clinical supervision and 

teachers' development in four woredas' of first cycle of secondary schools of Jimma Zone. 

Namely Limmu Kossa Woreda (Limmu Genet and Ambuye secondary schools), Limmu Seka 
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Woreda ( Atinago and Seka secondary schools) and Mana Woreda (Yebu and Bilida secondary 

school) and Seka Chokorsa Woreda (Seka and Sentema Secondary school) were delimited. 

Jimma Zone was selected because of two main reasons. The first is that the practices and 

problems of clinical supervision and teachers' development in Jimma zone of first cycle of 

secondary schools were highly observed. The other one is that, the researcher is a colleague with 

secondary schools supervisors, teachers and school principals where he has been working in one 

of the Woredas of Jimma zone as secondary school CRC supervisor. Therefore, out of many 

aspects to be considered in the practice of clinical supervision, the variables were addressed this 

study was the contribution of clinical supervision for in service teachers ' development, 

·techniques of classroom supervisory procedure and factors that affect the practice of clinical 

supervision and means of improving the current practice. 

1.6. Limitations of the Study 

It is true that a research work cannot be totally free from limitation. Thus, clinical supervisors 

were very much busy to fill the questionnaire and to conduct the interview schedules. Similarly, 

some of the school principals had no willingness to be interviewed. Moreover, some of the 

teachers were not cooperative to complete the questionnaires on time. However, the researcher 

managed these shortcomings through patiently discussing with teachers and clinical supervisors 

and arranged an additional time to bring the paper in its complete form. In addition, the findings 

of the study might not represent all secondary schools in the Jimma Zone since the researcher 

selected 4(22.3%) out of 18woredas. 

1.7. Definition of Terms 

Instructional supervision- supervisory activities and practices aimed at the improvement of 

instruction, tackling instructional problems and for the professional growth of teachers . 

Practices: To do something repeatedly in order to improve performance through instructional 

supervision. 

Professional Development - is any experience that enlarges a teacher's knowledge, 

appreciation, skills, and understandings of his or her instruction. 
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Clinical supervisors- personnel's those who functioned the clinical supervision at school level , 

it includes secondary school cluster supervisors, school principals, vice principals, department 

heads and senior teacher. 

1.8. Organization of the Study 

This study comprises five chapters. The first chapter is the introduction which includes the 

background of the study, problem statement, objective of the study, and significant of the study. 

The second chapter presents literature review pertinent to the area of clinical supervision, 

different approaches to supervisory process, and their connection with teacher development. The 

third chapter details the research methodology employed in the study. Analysis and interpretation 

of the research findings are presented in the fourth chapter. Lastly, conclusion, discussions and 

recommendations are presented in the fifth chapter. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. The Concepts and Definitions of Instructional Supervision 

There is no single unifying definition of supervision in the literature. Supervision can be defined 

according to different aspects of the notion, but from an educational administration perspective, 

of great interest are the definitions which reveal supervision as a collaborative action aimed at 

developing effective instruction. However, having clear concept is very crucial to make practices 

of supervision more fruitful. 

Educational supervision has been defined as 'The provision of guidance and feedback on matters 

of personal , professional and educational development (Kilminster et aI. , 2007, p. 2). As Knoll 

(1987) defines supervision as a leadership role in which the supervisor diagnoses teacher 

performance needs and then guides, directs, assists, suggests, supports, and consults with the 

teacher. Similarly Glatthorn (1990) added that supervision is " the comprehensive set of services 

provided and processes to help teachers facilitate their own professional development so that the 

goals of the school district or the school might be better attained" (p . 84). 

The Dictionary of Education (as cited in Gold hammer et aI., 1980) provided the most extensive 

definition of supervision: All efforts of designated school officials directed toward providing 

leadership to teachers and other educational workers in the improvement of instruction; involves 

the stimulation of professional growth and development of teachers, the selection and revision of 

education objectives, materials of instruction, and methods of teaching, and the evaluation of 

instruction.Cp. 17) 

Okumbe (1999) asserts that supervision can be divided into general supervision and instructional 

supervision. General supervision subsumes supervisory activities that take place principally 

outside the classroom. Such activities include the writing and revision of curricular, preparation 

of units and materials of instruction, the development of processes and instruments for reporting 

to parents and such broad concerns as the evaluation of the total educational programme. 

Instructional supervision on the other hand is concerned with the pupil learning in the classroom. 

All those activities which are undertaken to help teachers maintain and improve their 
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effectiveness in the classroom characterize instructional supervision. It also includes all those 

activities by educational administrators that may express leadership in the improvement of 

learning and teaching, such as observation of class instruction conductina teachers meetings 
'0 ' 

conducting group and individual conferences and reorganizing curriculum (Olembo et ai, 1992: 

84). 

The other concepts In relation to supervIsion In education are instructional supervision and 

inspection. Although instructional supervision and inspection are often used interchangeably, 

they do not convey exactly the same meaning. The difference between them can be explained in 

terms of their purpose. Inspection has more to do with checking whether the aims of the 

curriculum are being carried out (Gurr, 1999). Teachers may be admonished for failing to carry 

out the goals of the curriculum as required in the syllabus. Instructional supervision, in contrast, 

is more to do with helping teachers improve instruction by directly assisting them (Glickman et 

aI., 2001). Hoy et al. (2000) define instructional supervision as a responsibility, which entails the 

act of assessing another ' s performance with a view to assisting that person to examine their own 

practice. Glickman et al. (2001) view instructional supervision as the 'actions that enable 

teachers the quality to improve instruction for students' and as an act that improves relationships 

and meets both personal and organizational needs. Sergiovanni and Starratt (2002) similarly 

describe school supervision as ' helping increase the opportunity and capacity of teachers and 

schools to contribute more effectively towards students' academic successes. 

Beach and Reinhartz (2000) regarded instructional supervision as a process that focuses on 

instruction and provides teachers with information about their teaching so as to develop 

instructional skills to improve performance. The focus of this improvement, according to 

Sergiovanni and Starratt (1998), may be on a teacher's knowledge, skills, and ability to make 

more informal professional decisions or to solve problems better or it may be to inquire into his 

or her teaching. Such a focus on teachers' instructional improvement permits to achieve higher 

quality of learning. This fosters instructional supervision to be a behavior officially designated 

by the organization that directly affects teacher behavior in such a way as to facilitate pupil 

learning and achieve the goals of the organization. 

With the introduction of education and training policy in 1986 E.C, a shift from inspection to 

supervision was again witnessed. New departments of supervision of educational program have 
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been established at federal and regional level with branches up to school leveL That is helping 

teachers for the improvement of educational achievement of students. 

There are different component of instructional supervision approaches, such as clinical 

supervision, self- directed supervision, informal supervision and inquiry based supervision. From 

these approaches of instructional supervision the writer of this paper will focus on clinical 

supervision, which is best suited to help teachers develop those aspects of professionalism that 

concerns nonroutine problems and the skills, systematic knowledge, and ethical judgment needed 

to solve them effectively. In fact, these concerns are at the heart of clinical supervision. 

(Acheson ~nd Gall, 2003). 

2.2. The Concept and Definition of Clinical supervision 

This approach (model) to instructional supervision was developed by Goldhammer and Cogan in 

the late 1960s (Goldhammer, Anderson & Karjewski , 1980). However, the spirit of clinical 

supervision is difficult to capture in words (Acheson and Gall 2003). According to Sergiovanni 

and Starratt (2007), clinical supervision is a " face- to- face contact with teachers with the intent 

of improving instruction and increasing professional growth" (p. 23). 

Sergiovanni (1998:225) expresses clinical supervision as follows: 

The purpose of clinical supervision is to help teachers to modify the existing patterns of 

teaching in ways that make sense to them. Evaluation is, therefore, responsive to needs 

and services of the teacher. It is the teacher who decides the course of a clinical 

supervisory cycle, the issues to be discussed and for what purpose.. . The supervisor's 

job, therefore, is to help the teacher select goals to be improved and teaching issues to 

be illustrated and to understand better her or his practice. This emphasis on 

understanding provides the avenue by which more technical assistance can give to the 

teacher; thus, clinical supervision involves, as well, the systematic analysis of 

classroom events. 

The purpose of clinical supervision according to Snow-Gerono (2008) is "to provide support to 

teachers (to assist) and gradually to increase teachers' abilities to be self supervising" (p. 1511). 

Clinical supervision is a "specific cycle or pattern of working with teachers" (Sergiovanni & 

Starratt, 1993, p. 222). 
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Goldhammer et al (1980: 19-20) defined clinical supervision as, that phase of instructional 

supervision which draws its data from the first hand observation of actual teaching events and 

involve face to face (and other associated interactions) between the supervisor and the teacher in 

the analysis of teaching behaviours and activities for instructional improvement. Likewise one of 

the first advocates of clinical supervision, Cogan (1973) defined clinical supervision as: The 

rationale and practice designed to improve the teacher' s classroom performance. It takes its 

principal data from the events of the classroom. The analysis of these data and relationship 

between teacher and supervisor form the basis of the program, procedures, and strategies 

designed to improve the students ' learning by improving the teachers ' classroom behaviour. (p. 

9). 

Sergiovanni and Starratt (1998) described clinical supervision as · typically more formative than 

summative in its evaluative approach. The goal of clinical supervision is not aligned with 

traditional evaluative measurement procedures intended to make summative statements about the 

worth of a person ' s teaching for purposes of quality control. On the contrary, clinical supervision 

focuses on a teacher ' s professional growth in terms of improving classroom instruction and relies 

on more teacher-directed actions as opposed to bureaucratic, hierarchical actions of control by 

supervisors. Clinical supervision, as a result , becomes less formal and less attached to the 

teacher' s achievement of some precQnceived criteria or outside standards. It becomes a process 

that includes the ideas and voice of the teacher as he or she strives to meet his or her own 

educational goals in teaching and centers on self- and collegial evaluation, including input from 

students. Finally, the point of supervision from a clinical standpoint is not quality control for the 

protection of students and the public from incompetent teaching, rather the point of clinical 

supervision is the professional improvement of the teacher that "guarantees quality teaching and 

schooling for students and the public" (Sergiovanni & Starratt, 1998, p. 230). 

Supervision should be a relationship that develops between a supervisor and a teacher that is 

built on mutual trust, through the setting of mutual goals and objectives; through 

professionalism, harmonious interaction; and through a certain human autonomy which enhances 

freedom for both the teacher and supervisor to express ideas and opinions about how the method 

of supervision should be implemented to best improve teaching (Goldhammer et aI., 1993). 

For clinical supervision to be effective, there are some commonalities that are evident. These 
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themes include (a) the development of a collegial relationship between teachers and supervisors 

based on trust, respect, and reciprocity; (b) teachers control over the products of supervision; 

(c) teachers retain control over decisions that impact their teaching practices; (d) there is 

continuity in the supervisory process over time; (e) supervisors provide teachers with 

nonjudgmental observational data; and (f) both teachers and supervisors engage in reflective 

practice (Nolan, Hawkes, & Francis, 1993). 

2.2.1. Benefits Of Clinical Supervision 
• 

According to Acheson and Gall (1980: 12), the major aim of clin ical supervision is "the 

improvement of teacher's classroom instruction ." They also define the goals of clinical 

supervision to provide teachers with objective feedback on the current state of their instruction, 

to diagnose and solve instructional problems, to help teachers develop skills in using 

instructional strategies, to evaluate teachers for promotion, tenure, or other decisions and to help 

teachers develop a positive attitude about continuous professional development. 

2.2.2. Characteristics And Procedure Of Clinical Supervision 

As Glickman et al. (20 I 0), clinical supervision is both a. concept and a structure. The concept and 

the structure of clinical supervisions are discussed as follows . 

2.2.2.1. Characteristics of Clinical Su pervision 

Goldhammer ,Anderson and Krajeski 1993) reviewed nine characteristics of clinical supervision 

as a concept (cited in Gluikman et aI., 2010), it is a technology for improving instruction, it is a 

deliberate intervention into the instructional process, it is goal oriented, combining the schools 

with the personal growth needs of those work within the school, it assumes a professional 

working relationship between. the teacher(s) and the supervisor(s), it requires a high degree of 

mutual rust, as reflected in understanding, support, and commitment to growth, it is systematic, 

although it requires a flexible and continuously changing methodology, it creates a productive ( 

i.e., healthy) tension for bridging the gap between the real and the ideal, it assumes that the 

supervisor knows a great deal about the analysis of instruction and learning and also about 

productive human interaction, it requires both pre-service training (for supervisors), especially in 

observation techniques, and continuous in-service refection on effective approaches. Having the 
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concept of these characteristics of clinical supervision is important for any personnel who are in 

education sector, and to implement the clinical supervision model in the school. 

2.2.2.2. The Structure/ Process of Clinical Supervision 

Scholars in the field have differences on the procedures of classroom instructional observation, 

but all follow the same basic pattern except the differences in naming the process or steps. For 

example, Hapikins (1994:56) and Anderson and Gall, (2003) organized classroom observation in 

to planning conference, classroom observation and feedback conference (cited in Glickman et.al, 

20 I 0: 17). However, Glickman et.al, (20 I 0), the structure of clinical supervision classifies into 

five steps. These are, Preconference with teacher, Observation of classroom, Analyzing and 

interpreting observation and determining conference approach, Post-conference with teacher and 

Critique of previous four steps. 

This clinical process is cyclic and should be repeated at least several times during the course of 

the school year with teachers (Acheson and Gall, 2003). In the process of clinical supervision, a 

one-to-one correspondence exists between improving classroom instruction and increasing 

professional growth, and for this reason, professional development and clinical supervision are 

inseparable concepts and activities (Sergiovanni & Starratt, 2007). Clinical supervision is a 

systematic, sequential, and cyclic supervisory process that involves the interaction between the 

supervisors and teachers. 

\ J 

Figure!. The process of clinical supervision cycle 
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2.2.2.2.1. Preconference With Teacher 

The supervisor begins the process of supervision by holding a conference with the teacher. 

According to Lovell and wiles (1983), the pre-observation conference (behavior system) 

provides an opportunity for the supervisor and the teacher to establish relationship mutual trust 

and respect. The teacher and supervisions get to know each other as fellow professionals. So that 

it is essential to the establishment of the foundation for the observation and analysis of teaching. 

This approach is most suitable because the expertise, confidence, and credibility of the 

supervisor clearly outweigh information, experience, and capabilities as cited by (Glickman et 

al., 1998). 

In the conference, the teacher has an opportunity to state personal concerns, needs, and 

aspirations. The supervisor's role is to help the teacher clarify these perceptions so that both have 

a clear picture of the teacher's current instruction, the teacher ' s view of ideal instruction, and 

whether there is a discrepancy between the t,vo ( Acheson and Gall,2003 :9). They also add , 

doing properly this stage of clinical supervision cycle, preconference with teacher, establishes 

supervision as a process in which the teacher and supervisor have joint ownership. The teacher 

perceives the supervision as someone with whom to share perceptions, thus breaking down the 

isolation of classroom teaching (i.e. , most teachers teach alone). The supervisor likewise 

perceives the teacher as a partner in making sense of the teacher's classroom instruction and 

improving it. 

In the conference process as Glickman et aI., (2010), the teacher and the supervisor determine .(a) 

the reason and purpose of the observation, (b) the focus of the observation, (c) the method and 

form of observation to be used, (d) the time of observation, and (e) the time for post-conference 

Many teachers have a vague anxiety about the effectiveness of their teaching. They do not know 

whether they are doing a good job, whether a problem student can be helped, or whether their 

instruction can be improved. Teachers rarely have the opportunity to observe other teachers ' 

classroom performance in secondary schools, which might provide a basis for reflecting on their 

own performance. Supervisors can meet this needs by using a different approach- helping the 

teacher clarify goals, collecting observational data on classroom events, and analyzing the data 

for discrepancies . For teachers who are not aware of their goals or how they come across in the 

classroom, this process can be a useful guide. 
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According to Goldhammer, how supervisor manages this step depends very much upon what he 

already knows about the teacher from their earlier work together. Among other things, " it is 

important in pre-observational activity not to do anything that is likely to unsettle the Teacher 

before hel she steps into the class. This approach is most suitable because the expertise, 

confidence, and credibility of the supervisor clearly outweigh information, experience, and 

capability. It is very important stage; because it is at this stage that framework of supervisor's 

observation is developed and agreement is reached about how to proceed thereafter. 

2.2.2.2.2. Classroom Observation 

The next step, observation, is the time to follow through with the understandings of the first 

stage preconference. In this stage the supervisors observes the teacher at work during formal 

lesson. Observation creates opportunities for the supervisor to help herlhis test reality, the reality 

of his/her own perceptions and judgments about teaching. The conditions under which 

observations are made are very important to the teacher. Indeed Goldhammer, Anderson and 

Karjewski (\980) proposes, "If supervisors were to spend more of their energy in the classroom 

visits followed by helpful conference, we believe that teacher would probably have more friendly 

attitudes toward supervision". Obviously, there is no other equally important choice than 

classroom visits for the betterment of instructions. Classroom observation is a valuable means to 

obtain first hand information and experience of the classroom atmosphere (Manas Ranjan , 2012) . 

The supervisor might use anyone observation or combinations of observation. As Glickman et 

al.,(20 1 0:289), the methods include categorical frequencies , performance indicators, visual 

diagramming, space utilization, verbatim, detached open- ended narratives, participant 

observation, focused questionnaire, and tailored observation systems. 

Most supervisors tend to use the general Observation recording checklist. Acheson and Gall 

(2003) describe the selection of an observation instrument helps to sharpen a teacher 's thinking 

about instruction. Acheson and Gall adds that, ' although complete objectivity is probably not 

attainable, that is the goal of classroom observation. Skillful clinical supervisors find a way to 

maintain a neutral stance in the data- collection process, so that the data speak for themselves. 

This process is facilitated if the teacher has a hand in selecting the observation instrument, or 

instruments, to be used.' If the teacher and supervisor use the conference only to talk about 

instruction, the conversation might drift into vague generalities and abstractions. Selecting an 
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observation instrument brings the teacher "down to earth" by focusing attention on the 

observable realities of classroom instruction. Either the supervisor or the teacher can suggest 

appropriate observation instruments and behaviors to be recorded on them. 

Classroom observation demands a high level of technical and analytical skills. The supervisors 

must have the skill of what to look for, how to note, analyze and interpret the data. It involves 

discovery, verification, explanation, interpretation and evaluation. Each classroom observation is 

a unique new situation; classroom interactions are never the same. Thus the supervisors need to 

be aleI1 to watch events as they are happening. In line with this, Pajak (1989:210) more briefly 

depicted that observation is the phase in which the supervisor records instances when the 

intended behaviors are seen to occur. In similar way, Harris (1991) as cited in (Chanyalew, 2005) 

noted that classroom observation is a technique to help teachers improve by indentifying specific 

needs to satisfy their personal and professional career. [n sh0I1, the most important aspects of 

school are the quality of teaching and learning in the classroom. Hence, supervisors should get 

prepare before classroom observation and list imp0I1ant elements during the classroom 

observation so as to improve the teacher proficiency. 

2.2.2.2.3. Analysis and Interpretation of Data 

As soon as the observation has been conducted, the supervisor organizes their observation data 

into clear discipline for feedback to the teacher. The analysis and interpretations of the 

observation and determination of approaches are now possible (Glickman et aI. , 20 I 0). At this 

step the supervisor leaves the classroom with his or her observations and seeking solitude in an 

office or corner. He or she lays out the recorded pages of observations and studies the 

information. The analysis/strategy stage is the core of clinical supervision ; the supervisor 

conceptualizes what was observed in the classroom and converts the analysis into readable data 

for the teacher (Cogan, 1973; Goldhammer et ai., 1993). However, as Anderson and Gall 

(2003), recommend that at this stage the supervisor and the teacher analyze the data together. 

The teacher and the supervisor meet to review the observational data, with the supervisor 

encouraging the teacher to make his or her own inferences about teaching effectiveness. 

As Glickman et ai., (20 I 0) the last determination for the supervisor to make in the third step of 

the clinical structure is to choose what interpersonal approach to use the teacher in the post-
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conference. These approaches are directive control , directive informational, collaborative, and 

nondirective approaches. These will be discussed later. 

2.2.2.2.4. Post-conference 

With the completed observation form, completed analysis, and interpretation form and with the 

chosen interpersonal approach, the supervisor is ready to meet with the teacher in a post­

conference. The effort made during the pre-observation and classroom observation phase can be 

considered fully successful in and only if they enable effective post-conference to occur. Post­

classroom observation conference is regarded as the focal point in clinical supervision process; 

because it is at this stage that supervisors and teachers come together to review post performance 

and to identify professional needs of the teacher, and ultimately to determine and agree on future 

action plans that deserve careful attention during the fellow up process ( Szilagyi, 1981 :563; 

Bollington et al.,1990:47) . 

In this stage the major purpose of supervisor is to give feedback to the teacher about the 

teacher's performance. Research demonstrates that teachers are likely to change their 

instructional behaviors on their own after their classroom has been described to them by a 

supervisor. Whether or not any positive change occurs depends on the quality of feedback that is 

provided (Sullivan and Glanz, 2002). 

One of the problems hindering teachers' classroom instruction, there is an absence of systematic 

feedback for teachers to facilitate their professional growth and improve instruction. Donaldson . 

(2010) concludes that supervisors tend not to provide detailed and concrete feedback after they 

have observed teachers. Frase (1992) states that feedback has often been "inaccurate, shallow 

and at times mean spirited, rather than helpful and uplifting"(p. 179). Feeney (2007) determines 

that "Constructive and meaningful feedback is needed to promote reflection and allow teachers 

to plan and achieve new goals, which will ultimately lead to an increased sense of efficacy in 

their teaching"(p. 193). According to Covey (1991), without objective feedback and regular 

reports on progress and performance, an individual is less likely to achieve his or her 

professional goals. Constructive and meaningful feedback is needed to promote reflection and 

allow teachers to plan and achieve new goals, which will ultimately lead to an increased sense of 

efficacy in their teaching. Quality feedback should support teachers in making decisions about 
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what to teach and how to teach to better meet the needs of their students (Sergiovanni & Starrat, 

2007). An evaluation of classroom instruction has no meanincr if it is not interpreted questioned 
'" " 

discussed and reflected on, ultimately leading to making different and more effective decisions 

(Feeney, 2007). 

Several studies have been conducted relating to teacher feedback. Turnbull, Haslam, Arcaira, 

Riley, Sinclair & Coleman (2009) found in their study that principals spend less time in 

providing feedback to teachers than on observations. The study also reported that teachers in 

several schools stated that their principals provided no individual feedback, choosing instead to 

focus on group feedback based on checklist criteria. Also, Arlestig (2008) conducted a study of 

24 principals in secondary schools and found that few classroom observations were conducted 

and rarely were teachers provided feedback. To add further, Kelley and Maslow (2005) 

concluded in their study that meaningful feedback for teacher learning beyond the probationary 

period did not occur for experienced teachers. 

Additionally, some instructional supervisors may hold post observation conference; but since 

they lack relevant training and do not analyze, synthesized and evaluate in advance the 

performance data they might have gathered, they simply focus too much on weakness and little 

on strength of teachers (Pajak, 1989:229). The most effective way of improving performance is 

to inform teachers of their strengths and weakness during post observation conference. 

The post- conference is held to discuss the analysis of the observation and finally to produce a 

plan for instructional improvement. The post-observation conference allows the supervisor to 

dialogue with the teacher on the observed lesson (Goldhammer et aI., 1993) and allows the 

teacher to give input on the lesson. And also the supervisor and teacher work together to 

establish goals to be met at the next observation date. Williams (1989) asserts that classroom 

observation should be "developmental rather than judgmental" (p. 85) and should provide 

teachers with opportunities to raise their awareness of classroom dynamics, improve their 

abilities to assess their own teaching approaches and develop their skills to notice, reflect and 

enhance their pedagogic skills (Malderez, 2003). In post-observation meeting, observer and 

observe collaboratively focus on both the strengths and weaknesses to help teachers develop a 

future plan of action that will help and grow professionally. 
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In sum, the lack of supervisory feedback usually creates frustration in teachers and this 

frustration often has negative impact on teachers' performance or instructional improvement. To 

make the observation scheme successful and beneficial for the teachers, the observers need to be 

qualified trainers who know what to look for, how to provide effective feedback and how to keep 

the subjectivity factor to a minimum. Moreover, observation needs to be a "non-judgmental 

description of classroom events that .can be analyzed and given interpretation" (Gebhard, 1999, 

p.35) in feedback discussions which are integral to teacher professional development. To provide 

quality focused feedback, a structure needs to occur to promote reflective inquiry and 

conversations for facilitatillg the learning of teachers. Conferencing facilitates a collaborative 

reflective dialogue after a lesson has been observed, According to Feeney (2007) , "When a 

structure to promote reflective inquiry is provided, teachers are more likely to internalize the 

feedback and make adjustments to improve their teaching"(p. 195). 

Generally Acheson and Gall (2003) summarize, the feedback conference include the following 

steps: 

a. The supervIsor display the data ' recorded during the observation. This IS done without 

evaluative comments. 

b. The teacher described and analyzes what happened during the lesson as evidenced by the 

data. The supervisor simply helps to clari fy what behaviors and events are represented by the 

recorded data. 

c. The teacher, with the help of the supervisor, interprets the observed behavior. At this stage 

the teacher becomes more evaluative, because and consequences of classroom events must be 

discussed as desirable or undesirable. 

d. The teachers, with assistance from the supervisor, decide on alternative approaches for the 

future to attend to dissatisfactions with the observed teaching or emphasize those aspects that 

were satisfying. 

e. The supervisor reinforces the teacher's announced intentions for change by agreeing with 

them or helping the teacher modify the intentions if there is some disagreement. 
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After the observation, the data have been analyzed carefully, and some strategies have been 

proposed to solve the problem. In the post-observation conference, the supervisor and the 

teacher have come together, and gone through the analyzed data, and discussed the alternative 

solutions to the problem. When the same problem has related to the other staff, a seminar or a 

workshop has been held by the supervisor. 

2.2.2.2.5. Critique of the previous four steps/Post-Conferences 

Analysis 

The final phase in the clinical supervision model is an evaluation of the process and outcome. 

The critique of the previous four steps is a time for reviewing whether the format and procedures 

from pre-conference through post-conference were satisfactory and whether revisions might be 

needed before repeating the sequence. The critique can be held at the end of the post-conference. 

It need not be a formal session but can be a brief discussion, consisting of questions such as: 

What was valuable in what we have been doing? What was of little value? What changes could 

be suggested? (Glickman et aI. , 2010: 293) 

The critique has both symbolic and functional value. It indicates that supervisor is involved in an 

improvement effort in the same way as the supervisee. Furthermore, the feedback from the 

teacher gives the supervisor a chance to decide on what practices to continue, revise, or change 

when working with the teacher in the future (Glickman et aI., 20 I 0: 293). It is a means of self 

improvement for the supervisor. It is the time when the supervisor assesses the nature of 

communication during conference, the effectiveness of the strategies used, the role of the teacher 

during the conference and the extent to which progress was made on the issue that were 

discussed. In supporting this Reavis (1978), stated the supervisor must see his role as trying to 

help teachers achieve purpose in more effective and efficient way. 

In sum, to make the observation scheme successful and beneficial for the teachers, the observers 

need to be qualified trainers who know what to look for, how to provide effective feedback and 

how to keep the subjectivity factor to a minimum. Moreover, observation needs to be a "non­

judgmental description of classroom events that can be analyzed and given interpretation" 

(Gebhard, 1999, p.35) in feedback discussions which are integral to teacher professional 

development. 
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2.3. Interpersonal Approaches/ Supervisory Skill 

There are different views on clinical supervision approaches during post-conference with 

teacher. These interpersonal approaches are directive control directive informational , , 
collaborative, and non directive. According to Golddhammer' s (1969) text on clinical 

supervision emphasizes a nondirective interpersonal approach. Cogan's (1973) clinical cycle 

reflects a collaborative orientation. Hunter's (1980, 1983, 1984, and 1986) (cited in Glickman et 

al. :2010) clinical model supports a directive approach. As Glickman et al. (20 I 0), views are that 

directive informational, collaborative and nondirective supervisory approaches are all consistent 

with the clinical model. 

The directive control approach includes the following kinds of supervisory behaviors: 

directing, standardiz ing, and reinforcing consequences. The result of this orientation is the 

mutually agreed-upon plan of action between the supervisor and the teacher. The directive 

supervisor judges the most effective way to improve instruction by making tasks clear, 

reassessing the problems and possible solutions, and showing teachers what is to be done. It 

implies that the supervisor is more knowledgeable in the matter and his or her decisions are 

more effective for improving the instruction. 

In the directive informational approach, the supervisor can suggest and explain two or three 

alternative observation foci data-collection methods in the preconference and ask the teacher to 

select from the options provided. In the post-conference, the supervisor can help the teacher to 

interpret observation data and ask the teacher to choose from a limited range of possible 

improvement objectives, activities, and follow-ups. ( Glickman et ai, 20 I 0) . This orientation is 

llsed to direct teachers to consider and choose from clearly delineated alternative actions. Such 

an approach is useful when the expertise, confidence, and credibility of the supervisor clearly 

outweigh the teachers' own information, experience, and capabilities (Glickman et aI., 1998). 

As Kenenissa (2013), on his instructional supervision summer course material summarize the 

method of interpersonal approach when to use: When the teacher is functioning at fairly low 

developmental level, when the teacher does not possess the knowledge about an issue that the 

supervisor clearly possesses, when the teacher feels confused, inexperienced, or is at a loss for 

what to do and the supervisor knows of successful practices, when the supervisor is willing to 

take responsibility for what the teacher chooses to try, when the teacher believes that the 
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supervisor is credible- a person who has the background and wisdom to know where of he/he 

speaks and when the time is short, the constraints are clear, and quick, concrete actions need to 

be taken. 

The collaborative approach. The supervisor and teacher engaged in a collaborative 

preconference can consider observation alternatives and select a mutually agreeable 

observation focus and data- collection method. In the collaborative post-conference, the 

supervisor and teacher can share decision-making responsibility as they build an action plan for 

instructional improvement (Glickman et aI., 1998:294). This orientation includes the following 

behaviors: listening, presenting, problem solving, and negotiating, which lead to a development 

of a contract between the teacher and the supervisor. Collaboration is appropriate when 

teachers and supervisors have and are aware of similar levels of expertise, involvement, and 

concern with a problem. Equality is the major issue in this orientation. The result is a contract, 

mutually agreed upon and carried out as a joint responsibility. Kanenissa (2013), summarizes 

when to use; when teachers are functioning at moderate or mixed developmental levels, when 

the teachers and the supervisors have approximately the same degree of expertise on the issue 

(If the supervisor know the other part), when the teacher and the supervisor will both be 

involved in carrying out the decision, if the teachers and the supervisor will be held accountable 

for showing results to someone else, when the teacher and the supervisor are both committed to 

solving the problem and if teachers wants to be involved, and if leaving them out will lead to 

low morale and distrust. 

In a non-directive style, supervisors view teachers as capable of analyzing and solving their 

own instructional problems. Non-directive behaviors include listening, reflecting, clarifying, 

encouraging, and problem solving. The purpose of this type of supervision is to provide an 

active sounding board for thoughtful professionals (Glickman et aI., 1998). The outcome is 

generated by the teacher, who determines the plan of action. The supervisor lIsing nondirective 

behaviors in a pre-conference can ask the teacher to create an observation system that the 

~upervisor would feel comfortable using. In the post-conference, the supervisor would clarify, 

encourage, and reflect as the teacher designed his or her own improvement plan (Glickman et 

al.,20 I 0). When to use are summarized by Kenanissa (2013), when the teacher at high 

developmental level, when the teacher possesses most of the knowledge and expertise about the 
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issue when the teacher has full respo 'b'l't ~, , , , , nSI I I Y lor carrymg out the decIsion and the supervisor 

has little involvement, if the teacher going to be accountable for it and you are not let them 

solve it and when the teacher is committed to solving the problem but the problem doesn't 

matter to the supervisor, 

In sum, supervisors should select the best interpersonal approaches based on the teacher 

developmental level, experience, expertise about the issue, accountability, difficulty of the 

problem, and so on, 

2.4. Teachers' Development 

Professional development is an important part of an ongoing teacher education concerned with 

improving teachers' instructional methods, their classroom management skills, their ability to 

adapt to instruction to meet students' needs, and establishing a professional culture which is 

important in teaching and learning (Wanzare & Da Costa, 2000), A T~acher Development 

Program was launched in order to improve teacher qualifications and professional development. 

Anything supervisors can perform to help teachers develop and strengthen becomes an 

investment in promoting professional development (Sergiovanni & Starratt, 2007), And thus, 

professional development allows teachers to make their own decisions regarding their knowledge 

and skills improvement and to assume personal accountability (Retting, 1999; Kaagan, 2004), 

Kutsyuruba(2003)defines professional development as, a major component of ongoing teacher 

education concerned with improving teachers' instructional methods, their ability to adapt 

instruction to meet students' needs, and their classroom management skills; and with establishing 

a professional culture that relies on shared beliefs about the importance of teaching and learning 

and that emphasizes teacher collegiality, (p, I I), Similarly, Wanzare & Da Costa (2000) define, 

Professional development is a major component of ongoing teacher education concerned with 

improving teachers' instructional methods, their ability to adapt instruction to meet students' 

needs, and their classroom management skills, leading to the professional growth of the teacher. 

Teacher classroom practice and interaction at classroom level seem to have vital importance in 

learning improvement. The following idea confirms this point. "In all education systems, the 

performance of teachers is one of the handful of factors determining school effectiveness and 

learning outcomes for teachers interaction with learners is the axis on which educational quality 
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turns" (VSO, 2002: 1 0 ). With the changing educational reforms new ways of practice, new ways 

of working and above all , different ways of instructional practice demand continuous 

improvement and updating of teachers. 

Craft (2000) states that the current change in instructional practice demands new knowledge, 

new skills and increasing commitment to lifelong learning. Fullan (1993) states, the intended 

educational change at three levels: the teacher, the school and the community, emphasizing on 

the teacher's level. The change at teacher's level is the core as the expected outcome rests on 

teacher's activities, which is the closest level to learning that directly affects students ' 

achievement. The quality of academic and professional development teachers had during pre and 

in-service training have direct bearing on their performance and on the achievement of students. 

Quality of teaching, which is the result of pre-service and in-service training of teachers, is the 

core determining element of students' achievement (Lockheed and Verspoor, 1991). 

To improve the current status of teaching quality, teachers ' professional development is hoped to 

provide with a way to directly apply what they learn to their teaching. It leads to better 

instruction and improved student learning when it is connected to the curriculum materials that 

teachers use, and the academic standards that guide their work, and the assessment and 

accountability measures that evaluate their success. 

Changes in the educational system of a nation and global requirements demand staff 

development activities. In a major initiative to address problems related to access, equity, and 

quality of educational provision, the Transitional Government of Ethiopia (TGE) introduced the 

Education and Training Policy in 1994. The Education and Training Policy (ETP), supported by 

articles in the Ethiopian constitution, sought to decentralize educational authority to the II states 

and called for new paradigms of education based on relevant, active, and student-centered 

teaching and learning. 

The Education and Training Policy established the foundation for all subsequent strategies; 

guidelines and programs. The education sector programs were Education Sector Development 

Programs I, II, III and IV which were developed in 1997, 2002, 2005 and 20 I 0 respectively. In 

line with the goals of creating "trained and skilled human power at all levels who will be driving 

forces in the promotion of democracy and [economic] development in the country" (MoE, 2005, 
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p. 5), the programs have focused on the expansion of the system, increased access for 

marginalized children and g'lrls and d t' f . . . . .. . , re uc Ion 0 attritIOn. With rapid quantitative expanSIOn, 

attention has increasingly been directed toward the issue of quality. Improving curricula, 

providing textbooks,. increasing community participation, and augmenting financing for 

education are among the strategies pursued to address the perceived decline in the quality of 

education. Moreover, while all policy documents stress the importance of teachers for promoting 

learning, the emphasis on improving teacher quality is most prominent in the 2005 Education 

Sector Development Programmed (MoE, 2005). 

The quality of student learning is directly related to the quality of classroom instruction. 

Therefore, one of the most important aspects of instructional leadership is to provide the 

necessary climate to promote ongoing instructional improvement. Supervisor is ' responsible to 

identity the training needs of the teachers and organize in-service programs in the form of work 

shop, seminars, conference, faculty meeting, intra school and inter school visits and other 

services are useful to be utilized, so as to realize effective staff professional development 

(Musazi,1987) and supervision manual (MOE,1994). According to Sergiovanni and Starrat 

(1998) stated, "since teachers often will not know-how to do what needs to be done, it is 

important for a supervisor~ to identify their needs and then to in-service them in the some ways". 

Travers (1995) proposed the name of training is staff development, which primarily aim to 

increase the knowledge and skills of teachers and staff members and thereby increase the 

potential of the school to attain its goals and objectives. Sybouts (1994) also pinpoint that staff 

development programs must be predicted on the beliefs that: 

.1 A school system deliver quality education through quality of its staff and 

!~ Teacher in a continuous learning process. What is more, Travers (1995) lists benefits that 

staff development programs can offer to the teacher, to update skills and knowledge in a 

subject area, to keep abreast of societal demands, to become acquainted with research on 

new methods of teaching and to become equipped with the advances in instructional 

materials and equipment. 

Improving the quality of education has become an imperative for most education systems, as 

rapidly expanding enrolments threaten to overwhelm quality gains and progress made in the 
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introduction of reforms in curriculum and teaching. Education quality depends on a complex 

combination of factors that come together at the school and classroom levels . The most 

important of these factors is widely u d t d b I· . n ers 00 to e qua Ity of teachers and teachmg. Teacher 

quality itself is the result of a comple . I . . . x process, WIt 1 m-servlce profeSSIOnal development shown 

to have a strong impact on teacher quality. 

However, the plan covered the period 2004/05- 200617 and was later on extended through the 

year 2007/8. "Amongst the major achievements of this program, the following are worth 

mentioning: 

./' The required qualification of teachers at all level increased . 

./' An English language improvement program (ELIP) was established from which more 

than 150,000 teachers have already benefited . 

./' Continuing professional development (CPD) for teachers was introduced III most 

schools." ( Education Sector Development program MOE: 20 I 0) 

In general, at school level professional development should meet the need of both the individual 

teacher and the educational system. Professional development at school level is highly important. 

2.5. The Contribution of Clinical Supervision for the Promotion of Teacher 

Development 

Instructional supervision is "an organizational function concerned with teacher growth, leading 

to improvement in teaching performance and greater student learning" (Nolan & Hoover, 2008, 

p. 6). It is clear that continuous improvement in methods and skills is necessary for every 

professional, and so the professional development of teachers has become highly important 

(Anderson & Snyder, 1998; Carter, 2001; Zepeda, 2007). 

According to Zepeda (2007), there must be a clear connection of clinical supervision to 

professional development. She added that the various models or approaches of instructional 

supervision like clinical supervision have their contributions to enhance teachers ' professional 

development. Research findings on instructional supervision suggested that there is a significant 

link between instructional supervision and professional development. They are inter-linked and 

inter-dependent (Burant, 2009). Supporting this, Sullivan (1997) on the other hand , stated that as 

fields of educational development, instructional supervision and professional development are 
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interlinked and "can and should overlap as needs and local preferences dictate". 

In the words of Sergiovanni and Starratt (1979:305), "clinical supervision refers to face-to face 

encounters with teachers about teaching, usually in classrooms, with the double-barreled intent 

of professional development and improvement of instruction" . Zepeda (2007a) has identified 

three main aspects of the teacher supervisory process: instructional supervision, professional 

development, and evaluation. 

Similarly, clinical supervision and professional development are linked in several ways. As 

McQuarrie and Wood (199 I) noted one connection to be through the use of data obtained from 

supervision practices used in planning and implementing staff development as part of 

instructional improvement and helping teachers improve their skills. A clinical supervisor must 

also teach supervisees how to utilize the most current and effective evidence-based theories in 

practice. Evidence-based practice refers to the "conscientious, explicit and judicious use of 

current best evidence in making decisions" regarding the care of clients (Milne & Reiser, 20 I I , 

p. 149. Clinical supervision; it is clear that one can conclude that clinical supervision is an 

important tool in building effective teachers ' professional development. 

Clinical supervision does not exist within a vacuum . It affects and is affected by various 

processes of teacher development and evaluation that extend from initial teacher licensure to the 

end of a teacher's career. Teachers wish to be seen as professional and accorded the same status 

enjoyed by other professional like doctor and engineer. So clinical supervision need to focus on 

teachers' classroom instruction. In line with this, Clinical supervision is best suited method to 

help teachers develop those aspects of professionalism that concern non-routine problems and 

the skill, systematic knowledge, and ethical judgment needed to solve them effectively. 

(Acheson and Gall, 2003) 

Sergiovanni and Starratt (2007) stated that clinical supervision is typically formative than 

summative in its evaluative approach in order to enable teaches "collaborate to research their 

practices and improve their teaching and learning" (p. 233). As a result of this, the writers further 

described that the focus of clinical supervision is not on quality control, rather on the 

professional improvement of the teacher that guarantees quality of teaching and students' 

performance. 
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According to Sergiovanni and Starratt (2007) I" ••. , c Imcal supervIsIon IS a "face- to- face contract 

with teachers with the intent of improving instructl'o d . . fi' I h" ( n an mcreasmg pro eSSlOna growt p. 

23). It is a sequential, cyclic and systematic supervisory process which involves face-to-face 

interaction between teachers and supervisors designed to improve the teacher's classroom 

instructions (Kutsyuruba, 2003). The purpose of clinical supervision according to Snow-Gerono 

(2008) is " to provide support to teachers (to assist) and gradually to increase teachers ' abilities to 

be self-supervising" (p. 1511). Clinical supervision is a "specific cycle or pattern of working 

with teachers" (Sergiovanni & Starratt, 1993, p. 222). 

Not only that, clinical supervision has an advantage to retain teachers in the school. Having 

sufficient time for clinical supervision is important to have settled tt:;achers in the school. In line 

with this idea, Acheson and Gall (2003) reveal that, giving insufficient time for clinical 

supervision might be the fact that there is a large amount of tlirnover, in the teaching profession. 

Of course, one might argue that more teachers would stay in the profession if they had access to 

good clinical supervision and other methods of professional development. 

The most notable difference between the clinical supervision model and other more traditional 

models of teacher supervision is that the supervisor and the teacher discuss and agree upon the 

focus for the observation, i.e. the area of concentration on the observation. That would mean that 

the supervisor and teacher have got specific and mutually desired data to discuss. This then 

would form the basis for a cooperative relationsh ip in which the supervisor helps the teacher to 

develop strategies for improving his or her performance in future lessons. Clinical supervision is 

based on the proposition that the relationship between supervisor and teacher is mutual, and that 

the two work together as colleagues rather than in a supervisor-subordinate relationship 

Experienced teachers have special professional development preferences and needs, too. Only a 

small percentage needs intensive clinical supervision that focuses on the essential skills of 

teaching (Glatthorn, 1990). Also G latthorn (1990) stated, beginning teachers can be 

characterized in terms of their preferences for certain kinds of supervisory processes. First, a 

general view is that most beginning teachers need the intensive assistance of clinical supervision. 

They can benefit from the developmental processes of the clinical supervision cycle. 

In sum, for professional development to be meaningful to both the beginning and experienced 

teachers, and to lead to the renewal and instructional improvement. The use of clinical 
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supervision Increases teachers' satisfaction with the quality of supervision (Benjamin 

Kutsyu·ruba, 2003). 

Supervisors who employ clinical supervision should consider the perceptions of teachers. 

According to Beach and Reinhartz (2000), teachers tend to favor individualized close and , 
supportive supervision, which addresses their individual needs. Teachers also agree on the basic 

assumptions and effectiveness of clinical supervision, accepting recommendations for change, 

which they believe is possible in their classroom behavior. 

2.6. Problems/ Problems Related To The Clinical Supervision 

Clinical supervision become effective when supervisors (principals, vice principals, department 

heads, senior teachers, assigned supervisors) focus their attention on building the capacity of 

supervisee, then giving them the autonomy they need to practice effectively, and finally, 

enabling them responsible for heiping students be effective learners (Sergiovanni & Stan'att, 

2007) . 

This section reviews problems which may undermine the clinical supervisory practices at the 

school level. Because there is a dearth of empirical research about clinical supervision practices, 

the review will draw on issues from the previous section which may have the potential to 

undermine the goals of clinical supervision. The main purpose of supervision is to work 

collaboratively with teachers and provide them with the necessary assistance, guidance, and 

support to improve instruction. Some support systems in education delivery, as well supervisor 

characteristics and practices and the context within which supervisors work pose problems to the 

smooth performance of their duties. Some of the problems are discussed bellow. 

Supervisor Incompetence 

Garubo and Rothstein (1998) observed that the initial problems of supervisors are usually related 

to their own sense of competence. Supervision provides an opportunity to promote teacher 

efficiency, abstract thought; and a reflection on the teacher ' s own instructional methods 

(Glickman et al., 1995). If the instructional leader lacks adequate knowledge of supervision and 

does not know how to meet the needs of the teacher, then an unproductive working relationship 

may be established (Acheson & Gall, 1980). The teacher could spend time being upset with the 
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instructional leader and might not devote sufficient effort toward teaching students. More 

importantly, students' desire, ability, and levels of learning may be affected (Beach & Reinhartz, 

2000). When the instructional leader cannot meet the teacher's needs, the entire teaching 

experience may not be as effective as it could have been (Sergiovanni & Starratt, 1988) . 

Chapman and Burchfield (1994), in reflecting specifically on the African situation, observed that 

those individuals selected for headship may lack formal training in instructional supervision and, 

consequently, they may not command sufficient respect among teachers to operate effectively as 

instructional supervisors. A supervisor unfamiliar with proven supervisory techniques and 

strategies will perform poorly or will slide into ' supervision avoidance ' (Kosmoski, 1997: 25). 

Empirical studies have also shown that although some supervisors were able to observe lessons, 

others were unable to do so. Some participants in Pansiri's (2008) study indicated that their 

supervisors visited classrooms with the intention of supervising instruction but were unable to ' 

provide professional support to the teachers. 

The early evidence indicates that by Tennessee Department of Education (2013), yet most 

principals have not developed essential skills, such as accurately assessing teacher performance 

and providing high-quality feedback. And many principals are ill equipped to have difficult 

conversations with low-performing teachers. 

Similarly, Goldhammer, Krajewski and Anderson (1980) states that, Supervisors don't 

necessarily need to be master teachers, but they must be experienced, more experienced than 

those they observe, empathetic and people whom the teachers do not fear. They must have 

expertise in analysis of teaching and in applying the principles of learning in a practical way (p. 

422). Also OIana Dabi (2013), reveal on his findings that "supervisors were not competent 

enough to achieve supervisory objectives in the school." These competencies may be related to 

effective planning, sufficient feedback, etc. 

Time Constraints 

School supervisors have additional activities other than clinical supervision. Giving sufficient 

time for the process of clinical supervision is important that directly associate to teachers ' 

development. Feedback providers are given a reduced load of other responsibilities in order to 

free time for observation and detailed feedback. In supporting this idea, Cross and Rice. (2000) 
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suggested that school principals need to d tl " '" . spen le majorIty of theIr tIme 111 classrooms talkmg to 

teachers and students about teaching and learning. And, more recently, Curtis (2002), in a study 

of the issues high school principals encounter with supervision in the state of Georoia US 
eo ' , 

reported that the principals studied unanimously agreed that time constraints and unexpected 

interruptions frustrated their endeavors to effect meaningful teacher supervision. Alemayehu 

(2008) found that assigned subject area instructional supervisors in AACA were focused on 

administrative matters rather than academic issues, and gave less time to support beginner 

teachers . 

Attitudes of Teachers' Toward Clinical Supervision 

Most of the time, the perception of teachers towards supervision is negative, because supervision 

during early period focuses on controlling and evaluation of teachers. Because these and other 

reasons supervision is not a positive experience for teacher. Supporting this idea, Gold Hammer, 

Anderson and Karjeuski (1980: 14) said that "Teachers generally dislike being the object of 

supervision. They tend to perceive supervision as inherent in the administrative hierarchy and to 

see the supervisor as being somewhat of threat". This indicates that teachers perceive supervisors 

as those who control and evaluate them. Kapfunde (1990) stated that teachers usually associate 

instructional supervision with appraisal , rating, and controlling them. In Ethiopia, many teachers 

resent or even fear being supervised because of the history of supervision, which has always 

been biased towards evaluation or inspection (Haileselassie, 1997). 

On the other hand, teachers seem to be in line with the supervisors when they feel that 

supervision work should be more developmental and less control oriented . It is not these teachers 

who refuse the idea of being controlled: what they dislike is rather the attitude of controllers. The 

two most frequent complaints are that some supervisors are authoritarian , fault finding and 

bureaucratic, and moreover, biased, subjective and arbitrary. 

Combining Supervision With other Duties Another challenge to supervision is a situation 

where head teachers, by virtue of their position, are administrators, financial managers and 

instructional supervisors. Such heads have relatively little time for clinical supervision. When a 

choice is to be made between administrative and pedagogical duties, the latter suffers (Grauwe, 

2001). Grauwe contends that supervisors may focus their attention on administration rather than 



pedagogy, because they have much power over administrative decisions. 

Studies conducted in some countries (India, Chile and Zimbabwe) showed that pedagogical 

support and advice, which form the core part of the supervisor's mandate are overshadowed by 

office work and that more generally, administration related activities tend to take up a sizeable 

proportion of supervisors time. Supervisors are overburdened with routine administrative tasks 

some of which have little or nothing to do with their official job description, consequently, the 

time that they can devote to pedagogical support and advice becomes limited, ifnot insignificant 

( UNESCO, 2007). 
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CHAPTER THREE RESEARCH DESIGN AND METHODOLOGY 

The main purpose of this chapter is to provide an overview of the basic research design and 

methodology that were used to carry out the study .This overview includes the basic research 

method, data sources, sampling and sampling techniques, me'asuring instruments, data collection 

procedure and statistical techniques used to analyze the data. 

3.1. Research Method 

In this study a descriptive survey method was employed with the intention to get the general 

picture of the current practice and problems of cl inical supervision on teacher development in 

selected secondary schools of Jimma zone. In supporting this idea, Abiy et al. , (2009) suggested 

that descriptive survey research method is used to gather data at a particular point in time with 

the intention of describing the nature of existing conditions or identifying standards against 

which existing conditions can be compared Clr determining the relationships that exist between 

specific events. In other words, the descriptive survey is more effective in assessing the current 

practices in its natural setting. 

3.2.Sources of Data 

In this study, both primary and secondary data sources are employed to obtain reliable 

information about the contribution of clinical supervision and teachers' development under the 

study area. 

Primary Sources of Data could be the key informants of the information such as principals, vice 

principals, department heads, secondary school CRC supervisor, senior teachers and teachers 

who have direct and indirect involvement in clinical supervision task. All of them were taken as 

data source to assess their perception towards clinical supervision. 

Secondary data collected by direct access to the record offices of the high schools to get relevant 

information through document analysis to check whether clinical supervisors have classroom 

observation plan, written feedback, whether the school have a teacher development plan and the 

common problems observed on teachers' feedback checklist. 
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3.3. Sample and Sampling Technique 

Sample of the data were selected using different ~ampling techniques based on the 2006 E.C 

Jimma zone education office report. There are 18 woredas in Jimma zone, out of these four 

(22%) woredas were selected as a sample for the study using simple random sampling technique. 

In this regard Gay and Airasian (2003) state that the sample 10% - 20% of the sample population 

is often used in descriptive research for large population. Meanwhile, all eight first cycle 

secondary schools were selected by using purposive sampling technique from the selected 

woredas. 

After selecting 8 schools teachers, senior teachers, department heads, vice principals, principals 

and .secondary schools cluster supervisors were identified . Accordingly, from a total of 234 

population 144 of them were teachers, 30 department heads, 35 senior teachers, 8 School 

principals, 13 Vice principals, and 4 secondary school supervisors. Out of these 72(50 %) 

teachers, 24(80%) department heads and 28(80%) senior teachers were selected using simple 

random sampling (through lottery system) for it provides equal chance for them to be selected as 

samples of the study. 

Meanwhile, 13(100 %) vIce principals, 8(100%) school principals and 4 (100 %) of the 

secondary school cluster supervisor were selected by using availability sampling since their 

positions are important in describing the practice of clinical supervision and teacher 

development. Also they know the strengths and weakness, problems and opportunities of their 

schools. They can also have detailed information about the current status of clinical supervision 

and factors that hinder or enhance the practice in their schools. And also know how it serves for 

the teacher development in their school. This helps the researcher to get more and detail 

information which is crucial for the validity of the study: 
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Table 1: Summary of the Population Sample adS I' . , n amp mg Techmques 

I Population Samples I Sampling Techniques 

Woreda 18 4 Random Sampling 
I 

Schools 8 8 Purposive Sampling 

CRC Supervisors 4 4 Purposive Sampling 

Principals 8 8 Purposive Sampling 

Vice Principals 13 13 Purposive Sampling 

Department Heads 30 24 Simple Random Sampling 

Senior Teacher 35 28 Simple Random Sampling 

Teachers 144 72 Simple Random Sampling 

Total 234 149(64%) 
! 

3.4. Instruments And Procedure of Data Collection 

3.4.1. Instruments 

In order to obtain relevant information for the study, the researcher employed three instruments. 

These are questionnaire (both close-ended and open-ended questionnaires), semi-structured 

interview and document analysis. 

3.4.1.1. Questionnaire 

Questionnaire is considered as the heart of a survey operation because large samples can be 

made use of and, thus, the results can be made more dependable and reliable. In addition, 

collecting data through questionnaire is also relatively economical and probably it is the most 

common data collection method in descriptive survey (AI reck and Settle, 1995). Accordingly, 

both open- and close-ended questionnaires were prepared for most of the respondents (72 

teachers and 77 clinical supervisors). Close-ended questions have the advantages of easy 

handling, simple to answer, quick and relatively inexpensive to analyze (Kothari, 2004). Open 

ended questions were prepared with the assumption that it permits to generate a free response 

from the respondents and gives them freedom in phrasing a reply. Getting the replies in 

respondent's own words will contribute a lot to the validity of the study. In addition, open-ended 

question gives respondents opportunity to express their feelings, perceptions, problems and 

intensions related to the issue under treatment (Million, 2010). 
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3.4.1.2. Interview 

The interview permits greater depth of response which's t 'bl h' h I no POSSI e t roug any other means. 
Thus, the purpose of the interview is to coil t . . ec more supplementary opmlon so as to substantiate 

and triangulate questionnaire response The main advantage of t t d ' . . h . . s rue ure mtervlew IS t at, It 

provides uniform information which assures the comparability of data (Kumar, 1999: I 09). Thus, 

in addition to questionnaire, semi-structured interview conducted with eight school principal 

and four secondary school cluster supervisors for ten to fifteen minutes. The rationale for using 

semi-structured interview was for the advantage of flexibility for participants. It provides the 

opportunity to express their feelings, perceptions, problems and intensions related to the 

instructional supervision practices in the schools. 

3.4.1.3. Document Analysis 

The documents that analyzed for this study were to check whether clinical supervisors have 

classroom observation plan, written feedback, whether the school have a teacher development 

plan and the common problems observed on teachers' feedback checklist. The documents were 

analyzed in order to get more information on the content of feedback, supervision checklist, 

plans of classroom visit and if any possible recommendation given to the teachers to improve the 

area need to improve. 

3.5. Procedure of Data Collection 

80th the questionnaire and interview were prepared based on the basic questions and review of 

related literature. Before administering the questionnaire to respondents, a pilot test was 

conducted at 8ege secondary schools with twenty-two teachers and five clinical supervisors. 

This school was excluded from being involved in the final data gathering. From the experience 

gained in the pilot test, improvement was effected and modifications were made depending on 

the comments collected during the tryout. At last, the questionnaire was set in its final form . 

Consequently, the questionnaires w~re administered to respondents after a brief orientation about 

the purposes of the study was given to them. To maximize the quality of the responses and the 

rate of return, respondents took the questionnaires to their home and filled it and finally, the 

completed questionnaires were collected from the respondents with the help of assistant data 

collectors. 
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On the other hand, the interview schedule was cond t d· E I· I uc e In ng IS 1 as the researcher assumed 
that the interviewees could understand the language clearly F I· ·t· th d . d· fi . . or e ICI II1g e eSlre In ormatIOn, 

the researcher discussed with the interviewees to arrange a suitable time and place so that they 

might be at ease during the interview period. Supporting this idea, scholars in the field such as 

Kothari (2004) stated that knowing some of the daily routines of the interviewees is essential so 

that convenient time and place will be created. Besides, the purpose of the interview was 

explained and all possible efforts were made to establish proper rapport with the interviewees 

because people are motivated to communicate when the atmosphere is favorable. Finally, 

document analysis was carried out. 

3.6. Validity and Reliability Checks 

To ensure validity of instruments, initially the instrument was prepared by the researcher and 

then senior colleagues' secondary school English teachers and instructor of Jimma University 

were personally consulted to provide their remark. The participants of the pilot test were also 

taken as firsthand informed about how to evaluate and give feedback on the relevance of the 

contents, item length, and clarity of items and layout of the questionnaire. Based on the 

reflections, the instruments were improved before they were administered to the main 

participants of the study so that irrelevant items were removed, lengthy items were shortened and 

many unclear items were made clear at the end developed and approved under close guidance of 

my advisor. 

To this end, the reliability of the instrument was maintained through conducting a pilot test on 

schools before it was used for the actual data collection purpose. The questionnaires were 

distributed to twenty-two teachers and five clinical supervisors who were later excluded from the 

actual data collection purpose and the reliability analysis was carried out by using cornbach 

alpha. Accordingly, the researcher found the coefficient of Alpha (0::) of 0.865 by using SPSS 

version 16 with the help of computer, as suggested by Tech-Hong & Waheed (2011)cited in 

Abebe (2014:39) the reliability coefficients between 0.70-0.90 are generally found to be 

internally consistent. Supporting this, George and Mallery (2003) also suggest that, the 

Cronbach's Alpha result >0.9 excellent, >0.8 good, >0.7 acceptable, 0:: < 0.6 questionable, and < 

0.5 poor. The table below indicates the computed internal reliability coefficient of the pilot test. 
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So, the result was regarded as reasonable good t h . 
o use t e question for the research. 

No Major variables 
No of items Cronbach's 

Alpha 

1 Practicing clinical supervision 
27 .902 

2 Promoting clinical supervision for 
9 .873 

teacher development 

3 Problems to clinical supervision 16 .820 

Average reliability statistics 
!!..ill 

Table 2 . The results of the pilot test 

3.7. Methods of Data Analysis 

On the basis and types of data gathered and the instrument used techniques of data analysis were 

employed. To get the collected data ready for analysis, the questionnaires were ,checked for 

completion, and then were classified and tailed by the researcher himself. 

First, to determine the personal characteristics the respondents of teachers' and clinical 

supervisors ' frequency and percentage were used. And then to measure the practices and 

problems in clinical supervision and teacher development, information collected through close 

ended questionnaires were analyzed around the subtopic related to the research questions by 

using mean, weighted mean and standard deviation. Also independent sample t-test was lIsed to 

check whether there is a significant difference in the distribution of preferences between groups 

of respondents in terms of a given items of clinical supervision and teacher development. All the 

data were computed with the help of computer using SPSS version 16. 

Then based on the five point likert rating scales from very high to very low or strongly agree to 

strongly disagree, the mean and weighted mean values less than 1.49 as very low, 1.50-2.49 as 

low, 2.50-3.49 as moderate, 3.50-4.49 as high and more than 4.50 as very high in implementation 

of the items were used for the sake of analysis and interpretation. For the case of analysis very 

high and high indicate effective implementation of each item, and moderate presents neither 

positive nor negative agreement and similarly very low and low indicate ineffective 

implementation of items of the current practice of clinical supervision in the schools. 
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Finally, both the data gained from the questionnaire (open-ended) and semi-structured interview 

were compared with the data obtained from document analysis analyzed and reported through 

narrative description . 

3.8. Ethical Consideration 

In order to collect data successfully and smoothly, the researcher was voluntary consent of the 

participants. In addition, showing respect for research participants and explaining the purpose of 

the study, the reason why they were selected, the amount of time that they were involved and 

their responsibilities. Furthermore, the researcher was created a healthy rapport with respondents 

expressing that their responses are decisive for the successful accomplishment of the study . On 

top of that, the researcher also underlined that their responses will not be used for any other. 
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CHAPTER FOUR DATA PRESENTATION, ANALYSIS AND 

INTERPRETATION OF DATA 

This part of the thesis deals with the presentation, analysis and interpretation of the data. 

Accordingly, presentation, analysis and interpretations were made by making use of the data 

gathered from eight government secondary school teachers and clinical supervisors in the Jimma 

Zone of the Oromia Regional National State. This chapter has two major parts. The first part 

deals with the characteristics of respondents in terms of sex, age, academic qualification, current 

position (teacher or supervisor), working experience and attended training relating to clinical 

supervision. The second part comprises analysis and interpretation of the data. 

A total of 149 questionnaires were prepared and distributed to the respondents. Out of the 

questionnaires distributed to respondents 149(100%) were filled and returned appropriately. The 

interview questions were administered to the CRC supervisor (4) and school principals (8). 

Based on the responses obtained from respondents the analysis and interpretations of data were 

presented. 

4.1. The Characteristics of the Respondents 

Description of the demographic characteristics of the respondents gives some basic information 

about the sample population involved in the study. Thus, the following table contain about the 

general characteristics of the respondents. 

According to the personal detai ls shown in table 4 bellow, teacher and supervisor respondents 

were identified in terms of their sex. Accordingly, there were 72 teacher respondents out of 

which 43 were males whereas 29 were females . Similarly, it is indicated in the table that out of 

77 . 53 I whereas 24 supervisors were females. The participation of females supervIsors were rna e 

in supervisory position was very low. 
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Table 3: characteristics of the respondents 

Items Category of items 
Respondents 

SlIPervisors Teachers 
No 0/0 No 0/0 

M 
Sex 

53 69% 43 60% 
F 
20-29 years 

24 31% 29 40% 
18 24 37 51 

30-39 years 28 36 26 36 

Age 40-49 years 27 35 7 10 
50-59 years 4 5 2 3 

Diploma - - 4 6 

Qualification 
First Degree 72 94 68 94 
Second Degree 5 6 - -
< 5 years 7 9 1 1 15 

6-10 years 16 21 20 28 
11-15 year 27 35 23 32 

Work experience 
16-20 year 18 23 13 18 
>21 years 9 12 5 7 

Training attended Less than one week 6 8 9 12 

1-2 week 7 9 4 6 
3-4 week 9 12 - -

1-3 month 4 5 - -

More than 3 month - - - -

No training attended 51 66 59 82 

The age distribution of teacher and supervisor respondents as shown in table 4, 37(51 %) teachers 

and 18 supervisors (24%) were 20-29 years, whereas 26(36%) teachers and 28(36%) supervisors 

were in the age range of 30-39 years. Moreover, 7(10%) teachers and 27(35%) supervisors were 

in the age range of 40-49years whereas 2(3%) teachers and 4(5%) supervisors were between 50-

59years of age. From these, it is possible to realize that on one hand , large numbers of the 

respondents were found in the productive age group and that on the other hand, the maturity of 

the supervisor respondents is better than the teachers' which, in turn, could affect the support 

they provide for teachers. 

Regarding the qualification of respondents, 4(6%) teachers and no supervisor had diploma, 

68(94%) teachers and 72(94%) supervisors had first-degree whereas no teacher and 5(6%) 

supervisor have second degree. This revealed that the majority of respondents had first degree. 

From this, it could be concluded that both teacher and supervisor respondents have the required 

level of qualification to adequately work for the improvement of teaching-learning. 
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With regards to the work experience of respondents in the above table, II (15%) teachers and 

7(9%) supervisors had served between 1-5 years, 20(28%) teachers and 16(21 %) supervisors 

served between 6-10 years, 23(32%) teachers and 27(35%) supervisors served between 11-15 

years, 13(18%) teacher and 18(23%) supervisors served between 16-20 years and 5(7%) teachers 

and 9(12%) supervisors served for 21 years and above. From this, consequently, it is possible 

to argue that teachers and supervisors have similar work experience. This implies that it might be 

difficult for supervisors to efficiently assist teachers as they have almost equal work experience. 

Pertaining to the training attended, 9(\2%) of teachers 6(8%) of clinical supervisors and were 

attend training less than one week, 4(6%) of teachers and 7(9%) of clinical supervisors were 

attend training from the range of I to 2 week, with none of teachers and 4(5%) of clinical 

supervisors did attend training from the range of I to 3 month. On the other hand, 59(82%) of 

teachers and 51 (66%) of clinical supervisors did not attend a training on clinical supervision in 

their respective schools. From this one can easi Iy understand that, most of the secondary schools 

respondents did not attend training on the practices of clinical supervision. This may hindered 

them to carry out their role of clinical supervision practices effectively and efficiently. 

4.2. Presentation, Analysis and Interpretation of the Data 

This part of the study was devoted to the presentation, analysis, and interpretation of the data 

obtained from respondents through a questionnaire, interview and document analysis in relation 

to the practice and problems of clinical supervision on teachers' development selected 

government secondary schools of the Jimma Zone. 

4.2.1. Procedures of Clinical Supervision 

The practices of clinical supervisory support for the individual teachers particularly, for teachers 

at beginning to senior levels are al'so the task of clinical supervisors. These supervisory services 

'd d fi t h . d to develop their professional skills and finally to improve the proVI e or eac ers alme 

t h· I' . the class room Thus five stages in clinical supervision were treated eac II1g- earnIng process In . 

here under. Based on the five point likert rating scales from very high to very low or strongly 

t I d· th mean and weighted mean values less than 1.49 as very low, 1.50-agree 0 strong y Isagree, e 

2.49 as low, 2.50-3.49 as moderate, 3.50-4.49 as high and more than 4.50 as very high in 

. . . '11 b d for the sake of analysis and interpretation. For the case ImplementatIOn of the Items WI e use 
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of analysis very high and high indicate effe t" . I . c Ive Imp ementatlOn of each item, and moderate 
presents neither positive nor negative agree d' . . .. ment an similarly very low and low indicate 
ineffective Implementation of items of the curr t . . . en practice of clinical supervision in the schools. 

4.2.1.1.Pre-Observation Conference With Teacher 

Table 4: Response on Pre-observation confer 'th . 'ence WI teacher 
How often do supervisors Resp d N on ent Mean Std. Av. 1- Value 

Conduct the pre-observation con ference with 
Deviatio Mean obi ofp 

teacher? 
Supervisor 77 2.09 1.0 I 2.055 .841 .383 
Teacher 72 2.02 .99 

Create awareness that classroom observation is Supervisor 77 1.97 .94 .447 -.247 
helping process and not part of the final 
appraisal of performance? 

Teacher 72 2.01 1.02 
1.99 

Mutually plan lesson observation with Supervisor 77 2.22 1.14 .063 .237 
teachers? 

Teacher 72 2.20 1.25 
2 .21 

Communicate the reason and purpose of the Supervisor 77 2.15 .94 -.234 .146 
observation clearly? Teacher 72 2.19 1.06 

2.17 

Make agreement with the teacher on the Supervisor 77 2.07 1.02 -.120 .288 
methods and form of the observation? Teacher 72 2 .09 .93 2.08 

Plan with the teacher for post observation Supervisor 77 2.16 .95 1.05 206 

discussion time? Teacher 72 2.01 .83 2.08 

Diagnoses teacher's difficulties at this stage? Supervisor 77 2.36 .99 3.22 0.00 

Teacher 72 1.91 .64 2.13 

Average meall Supervisor 77 2. 14 2.10 

Teacher 72 2.06 
- - -Key: Mean value ~4. 50- very high, 3.)0-4.49= 1ugh, 2.)0-3.49= moderate, 1.)0-2.49= low and 

s.1.49= very low at p >0.05, tcr=1 .960, df= 147 

As it can be observed from table 5 for item 1, teachers and supervisors were asked as clinical 

supervisors conduct the pre-observation conference with teacher issues was rated low as 

indicated in the mean values of (2.09 and 2.02) by supervisors and teachers respectively with 

(2.05) weighted mean value. Thus, there is an agreement between the two groups in responding 

to the extent to which supervisors are low conduct pre-observation conference with teacher about 

issues. The t-test result (.841) is less than the table value (1.96) at (p>0.05) level of significant 

with 147 degree of freedom . This shows that the difference between the responses of the two 

groups is statistically insignificant. 

As depicted in Table 5 (item 2), supervisors and teachers were asked whether clinical supervisors 

create awareness that classroom observation is helping process and not part of the final appraisal 

of performance, the mean value (1.97 and 2.01) of supervisors and teachers responses 

45 



respectively and with (2.0) weighted mean val 
ue, one can understand that the creation awareness 

that classroom observation is helping process and not rt f h fi I· . 
pa 0 t e Ina appraisal of performance IS 

rated low. 

When comparing with the set mean as a limit (1 50 24)· tl I I . -. In le same mutual y p an lesson 

observation with teachers was rated as low with weighted mean of (1.006) . So, the calculated t-

test result (.063 and .237) of both items is below the table value (1.96) at (p> 0.05) level of 

significant and 147 degree of freedom with statistically no significant difference between the 

opinions of clinical supervisors and teachers. 

Table 5 item 4 indicates that teachers and supervisors were asked whether supervisors 

communicate the reason and purpose of the observation clearly rated (2.15 , 2.19) with the 

weighted mean value (2.0) was acquired respectively from supervisors and teachers respondents. 

This result revealed that supervisors have less qualities and the t-test result in the table reveals 

that there is no statistically significant difference in respondents' response on these items. 

As indicated on table 5, item 5, further question also rose for respondents to rate whether clinical 

Supervisors make agreement with the teacher on the methods and form of the observation the 

mean value (2.07 and 2.09) of supervisors and teachers responses respectively rated at low level 

on the point and with (2.086) weighted mean value. Therefore, based on the overall mean= 2.086 

disagree on the point it can be said that, supervisors did not make agreement with the teacher on 

the methods and form of the observation. The significant level (p=.288) is greater than 0.05 , this 

indicates that there is no significant difference between the opinions of supervisors and teachers. 

As it can be seen in Table 5 item 6, respondents were asked whether or not clinical supervisors 

plan with the teacher for post observation discussion time (mean=2.1688, SO=.95149) and 

(mean=2.0 139, SO=.83063) respectively rate at low level on the point. . Therefore, based on the 

weighted mean = 2.0914 rate at low level on the point it can be said that, supervisors did not plan 

with the teacher for post observation discussion. The significant level (p=.206) is greater than 

0.05, this indicates that there is no significant difference between the opinions of supervisors and 

. teachers. For items 5 and 6 of Table 5, it is possible to say that clinical supervisors were 

·Inefti t · . d· . d agreel·ng with their supervisees on the objective and methodology ec Ive In ISCUSSIng an 

of the lessons before the actual presentation takes place. 
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As shown in the above table (item 7) res d , pon ents were asked regarding the diagnoses teacher' s 
difficulties at this stage (mean=2 3636 SD= 99880) d ( . , . an mean=1.9l67, SD=.64459) 

respectively also rate at low level that the lesson plan of teachers was not analyzed by the clinical 

supervisors before the actual presentation takes place. The weighted mean= 2.140 indicated the 

level of rating on the point become low. The significant level (p=0.00) is less than 0.05, this 

indicates that there is a significant difference between the opinions of supervisors and teachers. 

From the result it is possible to conclude that the diagnoses teacher's difficulties at this stage 

were not evaluated before classroom visit. 

School principals and CRC supervisors were asked through interview, what is the first step they 

practiced to conduct classroom observation in their school?, all (12 of 12) respondents, stated 

that the first step they followed was by posting notice on school board as there is classroom 

observation. Or they may announce as there will be classroom observation on the staff meeting 

by the school principals. Also they said that, ' this was practiced without reaching on consensus 

with individual teacher on the objective and purpose of observation. ' Moreover the documents 

available in the schools showed that the schedule for classroom observations were prepared by 

the clinical supervisors and approved by the school principal without participation or individual 

supervisee involvement. 

In this case objective and purpose of the observation, individual needs, establishing relationship 

between clinical supervisors and supervisee, mutual trust and respect with each supervisee 

clinical supervisors were missed. This indicates that the pre observation conference with teacher 

of the first basic stage of clinical supervision is omitted under which the area study this was 

conducted. 

The first step of clinical supervision of preconference with teacher, according to Glickman et a!., 

(2010), the teacher and the supervisor determine (a) the reason and purpose of the observation, 

(b) the focus of the observation, (c) the method and form of observation to be used, (d) the time 

of observation, and (e) the time for post-conference. Working on the above issues according to 

Lovell and wiles (1983), provides an opportunity for the clinical supervisor and the teacher to 

e t bl ' I I' h' tIt ust and respect Furthermore, as stated clearly in the supervision s a IS 1 re atlOns Ip mu ua r . 

I f M· . f Ed t' n (MOE 1994) every classroom observation should be manu a 0 1I11stry 0 uca 10 , 
. I lit t d certain criteria and should be known by the supervisee Imp emented based on a c ear y s a e 

47 



before the supervisors carry out classroom ob . 
. servatlOn. These criteria were formulated on the 

basIS of the purpose for the observation and' I' 
. , In re atlon to the way of recording necessary 

classroom informatIOn and how to analyze the d d . . . 
recor e informatIon eastly. However the data 

collected through questionnaire and interview I d h ' 
revea e t at as the first stage of clinical 

supervision did not emphasized as part of the proced fl" ure 0 c assroom observatIOn In the area this 
study was conducted by 'clinical supervisors But thO . . , IS stage IS the backbone of the clinical 
supervision that playa role of minimizing the conflicts m d' h ay Occur urlng t e next procedure of 
clinical supervision. 

4.2.1.2. During Observation 

Table 5: Response on During Classroom Observation 
How often do your school supervisors? Respondent N Mea Std. W. t-

s n Dev M obt 
Conduct the planned Classroom Supervisor 77 1.96 1.05 2.12 -1.82 
observation? Teacher 72 2.27 1.06 
Frequently visit classrooms to provide Supervisor 77 2.05 1.12 2.13 -.910 
support to teachers? Teacher 72 2.20 .96 
Spend sufficient time in the classroom Supervisor 77 2.46 1.18 2.36 1.07 
during observation? .., 

Teacher 72 2.26 1.12 .) 

Collect relevant data during classroom Supervisor 77 3.41 1.12 3.13 3.25 
observation? teacher 72 2.85 1.18 
use observation instrument to collect data supervisor 77 2.92 1.17 3.05 .702 
on the lesson being thought? teacher 72 3.09 .95 
Focused only on issues of teachers' supervisor 77 2.45 1.11 2.44 .135 
teaching behaviors and instructional teacher 72 2.43 1.04 
improvement? 

Average Mean supervisor ~ 
teacher 

Key: Mean value ~4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate. 1.50-2.49= low and 
~1.49= very low at p >0.05, tcr=1.960. df= 147 
As it is indicated on item 1, table 6 concerning supervisors conduct the planned Classroom 

observation the mean value (l.96and 2.27) is obtained from both supervisors and teachers ' 

responses with (2.1 I) weighted mean value. Supervisors conducting the planned Classroom 

observation are rated at low when computing with the mean set as demarcation. The t-test result 

(1.822) is lower than the table value (1.960) at (p >0.05) which denotes that there is no 

significant difference between the perceptions of the two group of respondents. 

As it is indicated on item 2, table 6, respondents were also asked whether or not supervisors 
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frequently visit classrooms to provide support to tea I . h 
c lers Wit (mean=2.0519, SO= 1.12269) and 

(mean==2.2083, SD=.96323) respectively with the w . ht d . 
elg e mean of 2.12 that IS rated at low 

level. The significant level (p=.365) is greater than 0 05 tl · . d· . . . 
. , liS In Icates that there IS no significant 

difference between the opinions of supervisors and tea h TI . 
c ers. le t-test result (-.910) IS lower 

than the table value (1.96) at (p >0.05) which denotes that there is no significant difference 

between the perceptions of the supervisors and teachers respondents. From the result, it is 

possible to say that most supervisors are not frequently visit classrooms to provide support to 

teachers . 

In contrast to the gained data, as indicated in the guidelines of the Ministry of Education (MOE, 

1994), during classroom observations the supervisor should frequently visit classrooms to 

provide support to teachers in order to carry out teaching learning activities properly. Similarly, 

Gurnam and Chan (2010) in their study revealed that, in most cases the supervisors frequently 

visit classrooms to provide support to teachers . 

In the above table 6 item 3, respondents were asked whether or not supervisors spend sufficient 

time in the classroom during observation with the mean of 2.46 and 2.26 respectively rate at low 

level. Since, the t-test result (1.073) was below the table value (1.96) at (P>0.05) level of 

significant difference indicates that there is no statistically significant difference among the two 

groups of respondents. This result indicates that clinical supervisors did not spend sufficient time 

in the classroom during observation. 

Table 6 item 4 above, revealed that the extent to which clinical supervisors collect relevant data 

during classroom observation. In this respect, (3.41 and 2.85) mean value are found from 

supervisors and teachers ' responses respectively, consisting of (3.13) weighted mean value 

which has justified the implementation as moderate level when compared with the mean place as 

a demarcation. However, the t-test result (3 .25) is greater than the table value (1.96) at (P>0.05) 

level of significant with 147 degree of freedom . This result indicates that difference between the 

two groups of respondents is statistically significant. 

As presented in Table 6 of item 5 also, clinical supervisors and teachers were asked in what 

ext t d I· · I . se observation instrument to collect data on the lesson being en 0 c Jnlca supervisors u 

th h . h I f 2 92 d 3 09 respectively were registered . Therefore, based on the oug tWit tle mean 0 . an . 
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weighted mean= 3.05 calculation one can conclude th t I" I' . 
a c mica supervisors use observatIOn 

instrument to collect data on the lesson being thought d I 
mo erate y. The t-test result (.702) is 

lesser than the table value (1.96) at (P>O.OS) level of significant with 147 degree of freedom. this 

indicates that there is no significant difference between the 0 . . f' . 
pinIOns 0 supervisors and teachers. 

The result indicated that supervisors were moderately use ob t' . serva Ion Instrument to collect data 
on the lesson being thought. 

The purpose of classroom observation is improving the quality of teaching learning activities in 

the classroom. Hence, the supervisor should use observation instrument to collect data on the 

lesson being thought. Moreover, since teaching learning process is continuous and holds various 

activities; without using observati~n instrument to collect data on the lesson beino thouoht 
I::> "" 

observing specific parts of the classroom observation cannot enable to know the detailed 

performance of the supervisee teacher (MoE, 1994). 

In the same way that the extent to which clinical supervisors focused only on issues of teachers' 

teaching behaviors and instructional improvement are rated as low with the mean value (2.4Sand 

2.43) respectively through supervisors and teachers respondents. The weighted mean failed at 

2.44 that mean its implementation is practiced at low level. The calculated t-test result (.135) was 

less than the t-critical (1.96) at (P>O.05) level of significant refers that the difference between the 

two groups of respondents' responses is statistically no significant difference. 

Regarding the frequency of classroom observation provided for individual teacher, the obtained 

data from the open-ended items of the questionnaire (95% of the respondent) and the 

interviewees (11 of 12 respondent) revealed that classroom observation was carried out once per 

a semester for each teacher. In relation to this, they also explained that even if the school had a 

plan to observe teachers 3 to 4 times per year due to various constraints could not conduct 

classroom observation adequately. With the help of document analysis schools al~o observed 

whether they have a classroom observation plan, in this regard in all schools there a plan. 

However, they are not in line to the plan to conduct classroom observation. 

I . h b I' the finding of the study conducted in Ukraine showed that, n opposite to tea ove ana YSIS, 

t h b d I t fi e tl'mes per year (BenJ'amin, 2003). Conducting classroom eac ers were 0 serve at eas IV 

b · . I d 'd t' fy the teachers' appropriate implementation of teaching o servatlOn once cannot ea to I en I 
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learning activities in the class. In relation to thi . . 
s, as Ministry of Education (MOE 1994)' . 

supervision manual indicated, the necessity of . ' In Its 
' . continUOUs classroom observation is enablin 

teachers to evaluate their routine tasks and hel st" g 
. . ~ 0 Improve their poor performance. Similarly, 

by supportmg the above Idea, Sergiovanni and St ( 
. ' arratt 2002) revealed that, a continuous 

observation or formative observation should be u d k n erta en for teachers before a final assessment 
made. However, the data gained from the diff, . erent Instrument shows as the frequency of 
classroom observation conducted with an individual t h . . eac er was inefficient. 

4.2.1.3. Interpreting and Analyzing the Collected Data 

Table 6: Response on Analysis and interpretation of data 
How often do your school Responden N Mean 
supervisors t 

St.d. Dev. W.M 

Involve tfhe 0

1 
bs.erved teacher 111 the Supervisor 77 2.99 1.05 2.73 

process 0 ana yZ111g and interpreting the Teacher 72 
collected data? 2.48 

1.05 

capable in interpreting and analyzing the t-;;:;S::"t1p'---le-;-r_vi:.::..s.:..:or-t---:7=7-+-....:2::.. :::.:66:::......jf--.:1:..::.3~0~ 
observed data? Teacher 72 2.50 1.12 
Organize information to give constructive 
feedback that builds on teacher's 
capabilities and teaching behaviors? 

Supervisor 77 2.58 1.16 
Teacher i--=7=-2 +--=-2'-':.2"::'5-1---1:":'. 0':':9=---1 

Take in to account teachers experience, !-::S:-up'L..e-:-r_vl_·s..:..or--+-'7:-'c7-1---'2.:..: . .:..16=-1-....:1:..:.. 0:::..:6~ 
nature of the lesson and level of Teacher 72 1.95 1.06 
relationship before post observation 
conference? 
Interpret and analyze the observed data Supervisor 77 2.62 1.32 
without bias? I-T::'e::.Ja:":c:':"'h':":er'::'=":-+~7":"'2-!-"":2:":'. 8=-=4=-+-....:.1.:.:. 0:":2~ 

Average mean Supervisor 
Teacher 

2.58 

2.41 

2.05 

2.53 

t­
Obt 
2.92 

0.56 

1.80 

1.20 

1.84 

p­
value 
.003* 

.871 

.073 

.231 

.823 

Key: Mean value ~4.50= very high, 3.50-4.49= high, 2.50-3.49= moderate, 1.50-2.49= low and 

9.49= very low at p>0.05, tcr=J.960, df= 147 

As it can be observed from the above table7 of item I, supervisors involve teacher in the process 

of analyzing and interpreting the collected data is rated moderate with mean values of (2.99 and 

2.48) by clinical supervisors and teachers respectively including (2.73) weighted mean value. 

However, the t-test result (2.92) was greater than the table value (1.960) at (P<0.05) significant 

level of 147 degree of freedom demonstrate that there is statistically significant difference 

between of the two respondents of the responses. 

In the same way, the levels of capability of clinical supervisors in interpreting and analyzing the 

collected data was rated at moderate level by both respondents of clinical supervisor and teachers 
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with the weighted mean of 2.58. That indicates that r' I . 
. c InIca supervisors capable in interpreting 

and analyzmg the collected data moderately AI th . d 
. . . so e In ependent sample t-test value 0.56 was 

lower than the critical table value of 1.96 at (P>O 05) . 0 'fi 
. . slonl Icant level of 147 degree of freedom 

demonstrate that there IS no statistically significant d'ffl b . . . 

and teachers respondents. 
I erence etween the clinical supervIsors 

As it can be observed from the above table7 of item 3, with respect to organize information to 

give constructive feedback that builds on teacher's capabilitl'es and t h' b h ' . d . eac mg e aVlOrs IS rate 

with (2.58 and 2.25) mean values by supervisors and teachers respondents respectively 

correspondingly with (2.41) weighted mean value. This indicates that the extent to which clinical 

supervisors organize information to give constructive feedback that builds on teacher' s 

capabilities and teaching behaviors rated at low level. The computed t-test result (1.80) is lower 

than the table value (1.960) at (P>0.05) level of significant prove that there is no statistically 

significant difference between the perception of respondents. 

As it can be observed from the above table7 of item 4, clinical supervisors take in to account 

teachers experience, nature of the lesson and level of relationship before post observation 

conference is rated low with mean values of (2.16) and (1.95) by supervisors and teachers 

respectively including (2.064) weighted mean value. Meanwhile, the calculated t-test result 

(1.202) was lower than the table value (1.960) at (P>0.05) significant level of 147 degree of 

freedom demonstrate that there is no statistically significant difference between of the two 

respondents of the responses. The gained result shows that clinical supervisors are ineffective in 

selecting in selecting interpersonal approaches before post observation conference. 

Is indicated in table 7 of item number 5, clinical supervisors were interpret and analyze the 

observed data without bias was rated at moderate by both respondent of clinical supervisor and 

teachers with the mean of 2.62 and 2.84 respectively. The weighted mean failed at moderate 

(2.53) level, which indicates that clinical supervisors interpret and analyze the collected data 

without bias they did moderately. For this case the calculated t-test result (1.84) was lower than 

the table value (1.960) at (P>0.05) significant level of 147 degree of freedom demonstrate that 

there is no statistically significant difference between of the two respondents of the responses. 
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The data gained from the interview of school principal and CRC supervisors were not far from 

the above conclusion. Almost all (10 of 12), of their response, the third step clinical supervisors 

follow in their schools under the area in which this study was conducted is the analysis and 

interpretation of data that gained from the actual classroom and as they are functioning properly 

this stage. The clinical supervisors after leaving the classroom observation study and internalize 

the collected data by themselves before inviting the observed teacher. 

In line to this, the analysis stage is the core of clinical supervision; the supervisor conceptualizes 

what was observed in the classroom and converts the analysis into readable data for the teacher 

(Cogan, 1973; Goldhammer et aI. , 1993). However, the study revealed that, clinical supervisors 

do not have knowledge on the determining interpersonal approach to meet with the teacher for 

next step. In contrast to this, as Glickman et aI., (20 I 0) the last determination for the supervisor 

to make in the third step of the clinical structure is to choose what interpersonal approach to use 

the teacher in the post-conference. 

4.2.1.4. Post Observation Conference 

Table 7: Response on Post- observation conference 
How often do your school supervisors Group N Me Std. Dev Av. t- P valu 

an M Obt 
Provide immediate face to face feedback Supervisor 77 2.44 1.24 2.35 .818 .415 
to teachers after classroom observation? Teacher 72 2.27 1.20 

Make a post- observation conference Supervisor 77 3.67 1.12 3.08 2.47 .032* 

about the things observed during Teacher 72 2.49 1.06 
classroom observation 
Use the data collected from classroom Supervisor 77 2.70 1.05 2.60 .618 .537 

observation to improve teachers' Teacher 72 2.51 1.14 

classroom behaviors? 
Focus too much on weakness than on the Supervisor 77 2.64 1.11 2.61 .241 .810 

strength of teacher? Teacher 72 2.59 1.15 

Supervisor 77 3.09 1.18 2.87 3.88 .021* Provide a constructive feedback to the 
72 2.65 1.0 I observed teacher? Teacher 

2.39 .791 .430 Develop a better strategy that will be supervisor 77 2.48 1.26 

used for the next session of clinical Teacher 72 2.31 1.21 

supervision cycle at the end of the 
feedback? 

supervisor 77 2.83 2.65 
Average mean 

Teacher 72 2.47 

hi h, 2.50-3.49 moderate, 1.50-2.49 low and - 49 Key: Mean value ~4.50= velY high, 3.50 4. g 

51.49= very low at p>0.05, tcr=1.960, df= 147 
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The fourth stage of clinical supervision is look d . 
e Into the post observation activities of the 

supervisors and teacher. From the supervisors a d t h ' " 
. . '. n eac ers responses depIcted In Table 8 of 

item I, clInIcal supervIsors In provide immediate fa t ~ ~ 
ce 0 lace leedback for the supervisee as soon 

as the classroom observation has been taken pia 'th ( 
ce WI mean=2.4416, SD= 1.24069) and 

(mean=2.2778, SD=1.20 120) respectively rated at 10wTh' . d' h .. " 
. IS In Icates t at clInIcal supervIsors In 

Providing immediate face to face feedback for the . 
supervIsee as soon as the classroom 

observation has been taken place were rare The calculated t te t It ( 818)' I h h . - s resu. IS ower t an t e 

table value (1.96) at (P>0.05) level of significant with 147 degree of freedom. So, there is no 

significant difference between the perceptions of respondents, it can be concluded that clinical 

supervisors did not provide immediate feedback for the supervisee as soon as the classroom 

observation has been taken place. 

As it is indicated on item 2, table 8, respondents were also asked the extent to which clinical 

supervisors make a post- observation conference about the things observed during classroom 

observation. Supervisors and teachers with of mean 3.67 and 2.49 respectively and with the 

weighted mean of 3.08 that failed at moderate level. This weighted result shows that clinical 

supervisors make a post- observation conference about the things observed during classroom 

observation mode,rately. However, the calculated t-test result (2.47) is greater than the table value 

(1.96) at (P<0.05) level of significant with 147 degree of freedom. This indicates that there is 

significant difference between the response of clinical supervisors and teachers . 

As it can be seen from the above table 8 item 3, teachers and clinical supervisors were asked 

whether or not clinical supervisors use the data collected from classroom observation to improve 

teachers' classroom behaviors. Supervisors and teachers with (mean=2.70, SD=1.05) and 

(mean=2.51, SD= 1.14) respectively rated by the two respondents. When we calculate the 

weighted mean of the two group respondent we got 2.60, this result failed at moderate level. So, 

clinical supervisors moderately use the data collected from classroom observation to improve 

teachers' classroom behaviors in the area this study was conducted. The calculated t-test result 

(.618) is lower than the table value (1.96) at (P>0.05) level of significant with 147 degree of 

freedom. So, this indicates that there is no significant difference between the opinions of 

supervisors and teachers. 
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With regard to item 4 of table 8, respondents we . 
. . re asked to rate their levels of agreement 

regardmg the supervIsors focus too much on w k h 
. ea ness t an on the strength of the observed 

teacher with (mean=2.64, SD=I.1I) and (mean=259 SD-I 15) . 
. ., -. respectively scored. Therefore, 

based on the weighted mean= 2.61 the issue was fi . d 
unctlOne moderately. That mean clinical 

supervisors moderately emphasize focus on both strength d k 
an wea ness of the observed teacher. 

The significant level (p=0 .810) is greater than 0 05 thO . d· h . .. 
. , IS In Icates t at there IS no Significant 

difference between the opinions of supervisors and teachers Fro tl b bl I . m le a ove ta e resu t 
analysis, one can realize that supervisors were not totally cocus t h h h f 

11 00 muc on t e strengt 0 

teachers rather than on their weaknesses. 

With the same fashion on the above table item number 5, clinical supervisors provide a 

constructive feedback to the observed teachers are rated moderately in comparing with the set 

mean values (3.09and 2.65) by clinical supervisors and teachers correspondingly with (2.87) 

weighted mean value. Since, the computed t-test result (3 .88) was greater than t-critical (1.96) at 

(P<0.05) assure that there is significant statistical difference among supervisors and teachers 

response. 

As table 8 item 6 revealed that the extent to which supervisors develops a better strategy that will 

be used for the next session of clinical supervision cycle at the end of the feedback is rated low 

as indicated in the weighted mean value (2.40) found from the average mean of (2.48 and 2.31) 

supervisors and teachers responses respectively. Moreover, the t-test result (0.791) is below the 

table value (1.96) at (P>O.05) confirm that there is no statistically significant difference between 

the responses of the two groups. 

Furthermore, the information obtained from school principals and CRC supervisors all of them 

(12) revealed that the post-classroom observation conferences were carried as the fourth stage of 

clinical supervision. However, most of the respondents (9 of 12) are said, "we do not have a 

conducive environment to conduct the conference with the individual observed teacher". There is 

no room to make the conference with the individual teacher confidentially. They are talked as 

most of the time as they are used at the field. Also they are argued that as they are not properly 

cried out the post observation conference as expected due to time constraints and large number 

of t h . h h I· H ever three of the interviewers said that as they are properly eac ers In t e sc 00 s. ow , 

carried out the feedback stage. 
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Also the respondents revealed that one of the proble th '" . 
ms ey lace at this stage was teachers' 

resistance to accept their weakness. 1n addition to this th d'd /. 
, ey I not prepare motivated 

themselves for better improvement in the future on their weakness F th d I . 
. rom e ocument ana YSIS, 

there is repeatedly the same challenge were written feedback paper on an individual teacher. And 

there is no step was going on by the clinical supervisors to overcome an individual problem that 

observed during classroom observation. The data gained from the document analysis, all of 

schools (8) had written feedback paper for teachers'. Of these, in five schools the written 

feedback paper was inserted in the document of teachers' portfolio. However, in 3 schools not all 

teachers have written feedback in their document. 

According to Blase & Blase (1999) stated that it is the responsibility of supervisors to provide 

teachers with in-service training sessions, as well as encourage them to attend workshops and 

conferences to bring them abreast with time in their instructional practices. Some instructional 

supervisors may hold post observation conference; but since they lack relevant training and do 

not analyze, synthesized and evaluate in advance the performance data they might have gathered, . 

they simply foclis too much on weakness and little on strength of teachers (pajak, 1989:229) 

cited in Million Morki (2010). Thus, based on the results of t-test, the data gained from interview 

and document analysis, it is safe to conclude that the post observation conference was no held 

properly. This is mainly because, it is failed to address the interest of individual teachers in 

practicing the different strategies of school clinical supervision 

4.2.1.5. Post Conference Analysis 

Table 8: Response on Critique/ Post-Conferences Analysis 
How often do your clinical Responden N Mean 

supervisors t 
Evaluate the whole supervisory supervisor 77 2.32 

process for future improvement? Teacher 72 2.27 

Identify what further strategy could supervisor 77 2.48 

be used to improve once own self Teacher 72 2.33 

supervisory skills? 
Select a better strategy that i~ used supervisor 77 2.11 

2.18 for the next session of clinical Teacher 72 

supervision? 
supervisor 77 2.3 Average mean 
Teacher 72 2.26 

. h 2.50-3.49 -Key: Mean value ?4.50= velY high, 3.504.49 hlg, 

velylowatp>O.05, tcr=1.960, df= 147 
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Std. W. t- p-

Deviation Mean Obt value 
1.25 1.53 .23 1 .818 

1.22 
1.37 1.31 .681 .497 

1.25 

1.11 2. 14 .339 .735 

1.17 

2.28 

moderate, 1.50-2.49 low and <1.49 



As shown under item 1, table 9, clinical superviso d . 
. r an teachers with 2.33 and 2.28 mean scores 

respectively with (2.31) weighted mean value indicated th I·. . 
. at, c Il1Ieal supervisors evaluate the 

whole supervisory process for future improvement . d I 
IS rate ow. That mean the culture of 

evaluating the whole supervisory process at the end of th d . . 
e proce ure for future Improvement IS 

weak. Moreover, the t-test result (.231) is below the table I (1 96) 
va ue . at (P>0.05) confirm that 

there is no statistically significant difference between tl1e f h responses 0 t e two groups. 

In the same table item 2, clinical supervisor and teachers w·lth 248 d 233 . an . mean scores 
respectively with (2.31) weighted mean value indicated that cl·ln·lcal ··d · f I , supervisors I entl y w 1at 

further strategy could be used to improve once own self supervisory skills is rated low. The 

significant level (p=.497) is greater than 0.05, this indicates that there is no significant difference 

between the opinions of supervisors and teachers. From the above table result analysis, one can 

realize that clinical supervisors were not identify what further strategy could be used to improve 

once own self supervisory skills. 

As shown in the same table item 3, clinical supervisor and teachers with 2.12 and 2.181 mean 

scores respectively with (2.151) weighted mean value indicated that, clinical supervisors select a 

better strategy that is used for the next session of clinical supervision is rated low. The computed 

t-test (.339) was below table value (\.96) at (P>0.05) asserts that there is no statistically 

significant difference between perception of supervisors and teachers on the item. 

The interview made with CRC supervisor and school principals all of them shows that, they did 

not gave much emphasis to the last stage of clinical supervision because of inadequacy of 

training on it. In beside to the interview, the report of document analysis also shows the same 

descriptive fact. There is no any document that shows observed teachers is as followed and no 

plan based on the classroom observation comments/feedback given by supervisors that need to 

be improved. This post observation analysis stage was rarely practiced in the school. 

However the supervisor and supervisee evaluate the outcome of the whole process at this stage. 

Th ·t· f h fi . t·me fior reviewing whether the format and procedures from e cn Ique 0 t e our steps IS a I 

fi fi were satisfactory and whether revisions be needed before 
precon erence through post con erence 

. . km t I 20 I 0) Thus clinical supervisors did not continuously repeatmg the sequence (Ghc an e . a, . , 
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encourage teachers by identifying teachers' instructional strengths and continuously follow up 

teachers by helping them to reduce their instructional limitation in the classroom. 

4.2.2. The Contribution Of Clinical Supervision For The Promotion Of Teacher 
Development 

Clinical Supervisors have to work effectively for the realization of teachers ' development. As it 

has been indicated in the literature, supervision has the duties to help teachers to organize and 

provide professional training programs and gives induction orientation to new teachers as a 

means to achieve professional development of teachers. In respect to this, respondents were 

requested to suggest whether supervisors perform those tasks during provision of support to 

teachers. The results obtained a re presented in the following table. 

Table 9: Response The result obtained on Clinical supervision for teacher development 

To what extent do supervisors Respondent N 

provide feedback on the observed classroom supervisor 77 
problems faced by the teacher? Teacher 72 

make the department to di scuss and solve supervisor 77 
classroom problems faced by the observed Teacher 72 
teacher with in his/her department? 
Solve classroom problems faced by the supervIsor 77 
observed teacher through one - fi ve team Teacher 72 
group discussion? 
facilitate teachers to learn from one another supervisor 77 
through peer learning? Teacher 72 
assign mentor to continuously assist the supervisor 77 
observed teacher in order to alleviate the Teacher 72 
classroom problems? 
make the observed teacher to improve his/her supervisor 77 

. . . ? 
classroom problems through CPO actIvItIes . Teacher 72 

use experience sharing as a mechanism to supervisor 77 

overcome problems faced in the classroom? Teacher 72 

provide teachers with short term trainings in supervisor 77 

order to alleviate classroom problems that Teacher 72 
hinder their effectiveness? 
offer seminars in order to fill classroom skill supervisor 77 

gaps of teacher? Teacher 72 

supervisor Average mea" 
Teacher 

i h 2.50-3.49 Key: Mean value ~4.50= very high, 3.50-4.49 h g , 

51.49= very low at p>O.05, tcr=1.960, df= 147 
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Mean Std. W I-Obt 
Deviati mean 

3.15 1.28 2.9 2.23 
2.65 1.44 

2.62 1.30 2.58 1.02 
2.54 1.23 

2.51 1.39 2.51 .03 

2.51 1.22 

2.58 1.35 2A4 1.31 

2.30 1.22 
2.50 lAS 2AO .83 

2.31 1.28 

1.88 1.16 2.01 1.41 

2.15 1.15 
2.61 1.32 2.57 .307 
2.54 lAO 
2.20 1.37 2.05 lAO 
1.91 1.14 

2.02 1.05 2.01 .14 

2.00 1.15 

2.45 2.39 
2.30 

moderate, 1.50-2.49 low and 

p-
value 
.027* 

.177 

.979 

.191 

A09 

. 160 

.759 

. 163 

.886 



In table 10 of item I, clinical supervisor and t h . 
. . ,eac ers wIth 3.IS, and 2.6S mean scores 

respectively wIth (2.90) weIghted mean value indicated th 1" '. 
at, c InIcal supervIsors dId moderately 

provide feedback on the observed classroom proble t d 
. ms ace by the teacher. However, the t-test 

result (2.237) IS greater than the table value (I 96) t (0 . 
. . a p < .OS) whIch denotes that there is 

. significant dIfference between the perceptions of the t f wo group 0 respondents. 

As shown in table 10 items 2 clin' 1 . , Ica supervIsors and teachers with (mean =2.62, 
SD=1.308,)and (mean=2.S4, SD=l 23S) . . . mean scores and standard deVIatIOns respectively 

indicated that, clinical supervisors moderately make tIle depart t t d' d I men 0 ISCUSS an so ve 

classroom problems faced by the observed teacher with in his/her department. For this the 

computed t-test result (1.32S) is less than the table value (1.96) at (p >O.OS) which denotes that 

there is no significant difference between the views of the two group of respondents. Similarly, 

during interview the participants informed as they are sometime use the department to discuss 

and solve classroom problems faced by the observed teacher with in his/her department. 

However, clinical supervisors indicated practical problems like overburdened with many tasks. 

In the same table 10 item 3, respondents needed to show the level of response that clinical 

supervisor's support teachers to solve classroom problems faced by the observed teacher through 

one - five team group discussion. The supervisors and teachers with ( mean=2.S2, SO= 1.391 )and 

( mean= 2.51, SO= 1.221) mean scores and standard deviation respectively indicated that, 

clinical supervisors do not effectively support teachers to solve classroom problems faced by the 

observed teacher through one - five team group discussion as expected. As different literatures 

shows that the teachers solve classroom problems faced by them can lead the achievement of 

quality education. The computed p value (.979)· is less than the table value (1.96). This shows 

there is no significant difference among respondents. This was cross-checked by the data 

gathered through interview. As the participants of the interview indicated almost all of them (11 

of 12), instructional supervisors do not always support teachers to solve classroom problems 

faced by the observed teacher through one - five team group discussion because of the team 

strength. 

With respect to item 4, clinical supervisors facilitate teachers to learn from one another through 

I . d 1 of clinical supervisors (2.58) and teachers (2.30) with 
peer earnmg, the calculate mean va ue 

(2 44) . fi d This value reveals that the item was performed low 
. weIghted mean value are oun . 
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relative to other items in the functions . Since the t 
. . ,-test result (1.315) was below the table value 

(1.96) at (P>O.05) level of SIgnIficant difference indicate h . " " 
stat there IS no statIstIcally SIgnIficant 

difference among the two groups of respondents. 

concerning clinical supervisors assign mentor to c fl ' 
on muous y assist the observed teacher in 

order to alleviate the classroom problems similarly rated t I b b . 
a ow y oth group of supervisors and 

teachers respondents by calculated mean value (2 51 and 2 32) . I ' . 
. . respective y With (2.41) weighted 

mean value is rated. The result of t-test (.828) was below tabl I (I 96) (P e va ue . at >0.05) asserts 
that there is no statistically significant difference between percept'o f . d h 

. I n 0 supervisors an teac ers 
on the item. 

As the same table 10 item 6, the respondents requested whether the clinical supervisors make the 

observed teacher to improve his/her classroom problems through CPD activities or not. On this 

issue, supervisors and teachers with (mean =1.88, SD= 1.\69), (mean=2.15, SD=1.158) mean 

scores and standard deviation and with (2.015) weighted mean value is rated respectively 

depicted that, clinical supervisors do not make the observed teacher to improve his/her classroom 

problems through CPD activities. 

The interview data obtained from the school principals and CRC supervisors indicated that, 

because of the lack of exposure of clinical supervisors most of the teachers under the study area 

do not enabled to improve his/her classroom problems through CPD activities. However, (MOE, 

1987 E.C) indicated that, clinical supervisors are responsible to support teachers to improve 

his/her classroom problems through CPD as well as different activities in order to solve various 

instructional problems that teachers face. However, the computed "p" value (.160) is less than 

the table value (1.96). This shows there is no significant difference among respondents indicated 

on the item mentioned. 

In the same way on the above table item 7, clinical supervisors use experience sharing as a 

mechanism to overcome problems faced in the classroom is rated low with mean values of (2.61 

and 2.54) by supervisors and teachers respectively including (2.56) weighted mean value. 

S'lm'l I . 'd t hers w'lth short term trainings in order to alleviate classroom 
I ar y, concernmg provi e eac 

problems that hinder their effectiveness is found to be low by both groups of respondent with 

mean values of (2.21 and 1.92) with (1. 705)weighted mean values. So, the t-test result (1040 I) 
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was lower than the table value (l.96) at (P>O 05) . 'fi 
. . . . slgm Icant level of 147 degree of freedom 

demonstrate that there IS no statistically significant difference. 

Table 10 above depicts that clinical supervisors offe . . 
r seminars In order to fill classroom skill 

gaps of teacher the mean value from the two groups of d . 
. . respon ents (2.03) supervisors and (2 .00) 

teachers were obtamed with (2.0 I) weighted mean Th' s It h . . . 
. . . I resu sows that clil1lcal supervisors 

were performed low to offer seminars in order to fill cia k'll 
ssroom s I gaps of teachers. The 

calculated t-test result (.144) was found less than the table value (1.96) at (P>0.05) level of 

significant with 147 degree of freedom revealed that there is no s'lg 'fi t d'fe m Ican I lerence among 
supervisors and teachers response. 

School principals and CRC supervisors were asked does clinical supervision help for teacher 

development and how you are practiced in your school. All of the respondents (12) were 

believed that as clinical supervision help for teachers' development. However, in practice they 

are not done as expected . Out of the respondents 4 of them were used only through department 

discussion and one - five team group discussion to overcome problems face the observed 

teacher. The majority of the respondents (8) replied that in order to alleviate teachers problems 

observed during classroom observation they use different mechanisms such as through CPO 

plan, experience sharing and department discussion. The data collected from the document 

analysis shows, there is no any teacher development program plan based on problems observed . 

in classroom in the school observed. But-only there is a plan, how many teachers will observe in 

a given time. 

Generally speaking, from the data gained from the different instrument using clinical supervision 

for teachers development practiced at low level in the area this research was conducted. 

However, competent and skillful teachers are a key component of successful school. Clinical 

supervision of instructions is a supervisory package designed to help teachers improve on 

instruction and increasing professional growth. According to Sergiovanni and Starratt (2007), 

defin d I" 1 . . "Dace to face contact with teachers with the intent of improving e c Inlca superVISIOn as --

instruction and increasing professional growth" (p. 23). The researcher conclude that, striving to 

real' h h 'the main duties of clinical supervisors because they develop Ize c ange among teac ers IS 
. . d th n they should aspirate for development 

different instructional skills through experience an e 

but still the study indicated that there were not done ~s expected. 
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4.2.3. Problems Observed Pertaining t cr . 
o mlcal Supervision and Teacher 

Development 

'Table 10: Response on Problems that face Clinical S Ipl " u ervlslOn 

Items 
Respon. N 

Lack of regular classroom visit. supervisor 77 
teacher 72 

Supervisors do not spend sufficient time in the supervisor 77 
classroom to observe instruction. teacher 72 
Supervisors are incompetent enough to help other Sl!£ervisor 77 
teachers. Teacher 72 
Administrative work is given priority than Supervisor 77 
classroom observation. Teacher 72 
Supervisors are authoritarian, fault finding, biased Supervisor 77 
and subjective during classroom observation. Teacher 72 
Supervisors are seldom provided with in-service Supervisor 77 
training. Teacher 72 
Supervisors are not skilled in selecting the Supervisor 77 
appropriate supervisory interpersonal skills. Teacher 72 
Lack of strong immediate feedback. Supervisor 77 

Teacher 72 
Shortage of budgets to run classroom observation Supervisor 77 
activities. Teacher 72 
Teachers' lack of interest to be observed Supervisor 77 

Teacher 72 
Supervisors are not well trained in carry-out Supervisor 77 
classroom observation Teacher 72 

Supervisors do not create smooth n relation Supervisor 77 
among teachers for the improvement of Teacher 72 
instruction. 
Supervisors do not create smooth relation Supervisor 77 

between themselves for the improvement of Teacher 72 
instruction 
Supervisors do not allow teachers to express Supervisor 77 

problems concern freely. Teacher 72 

There is lack offollow up the activities of teachers Supervisor 77 

by the supervisors Teacher 72 

Supervisors have not taken relevant trainings. Supervisor 77 
Teacher 72 

Supervisor 77 Average mean 
Teacher 72 

-Key: Mean value ?4.50= very high. 3.50-4.49 high. 2.50 3.49 

SlA9= very low at p>0.05, tcr=1.960. df= 147 
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Mea Std. W.M 
n Dev 

3.23 1.26 3.455 
3.68 1.01 
3.89 .94 3.43 
2.97 1.49 

3.58 1.18 3.6 
3.62 1.31 
3.83 1.09 3.74 
3.65 .89 
2.28 1.03 2.35 
2.43 1.24 
2.97 1.29 3.34 
3.72 1.16 
3.74 1.16 3.63 
3.51 .97 
3.41 1.29 3.34 
3.26 1.36 
3.64 1.25 3.78 
3.93 .98 
3.38 1.06 3.36 
3.33 1.13 
3.35 .99 3.51 
3.66 1.06 
2.74 1.20 3.18 
3.62 1.23 

2.93 1.03 3. 17 
3.41 1.11 

3.29 1.15 3.04 

2.79 1.27 

3.45 1.23 3.61 

3.76 1.11 
3.63 1.19 3.57 

3.52 1.26 

3.46 3.47 

3.49 
moderate. 1.50-2.49 

t- p-
Obtaine value 
2.381 .019 

4.488 .000 

.198 .843 

1.088 .279 

.770 .443 

3.694 .000 

1.281 .202 

.698 .487 

1.516 .132 

.3 12 .756 

1.874 .063 

4.415 .000* 

2.95 .004* 

2.540 .012* 

1.601 .1 11 

.539 .591 

low and 



In table 1 I of item I above, clinical supervisors were lack .. 
. . of regular classroom VISit was rated as 

moderately agreed (3.23) by clInical supervisors and h' hi 
Ig Y agreed (3.62) by teachers with the 

average mean value of 3.45. This result shows th h . 
. at t ere IS a lack regularly VIsitIng an 

individual teacher to allevIate the teacher's gap H h 
. owever, t e calculated t-test result (2.381) was 

found greater than the table value (1.96) at (P<O 05) 1 1 f '. . 
. eve 0 significant with 147 de!ITee of 

freedom revealed that there is significant difference h b 
among t e two groups of respondents 

regarding the issue. Similarly during interv' h . . 
lew t e participants indicated that, clinical 

supervisors were currently lack of regular classroom V'ISI't b f h . ecause 0 t e overburdened with 
many tasks. Therefore, almost all of the informants who participated' tl" I In le Interview express t lat 

lack of regular classroom visit are the major problem of clinical supervision in their school. 

Therefore, based on the response of majority, it is possible to conclude that having big workload, 

lack of regular classroom visit and lack of budget diminishes the clinical supervisors capacity of 

supervision. 

As the same table item 2, supervisors and teachers with 3.89 and 2.97 meail scores respectively 

with the weighted mean of 3.43 rated as moderately agreed on the issue. This result indicates 

that, clinical supervisors do not spend sufficient time in the classroom to observe the teacher's 

. teaching. Similar to the above, the calculated t-test result (4.488) was found greater than the table 

value (1.96) at (P<0.05) level of significant with 147 degree of freedom revealed that there is 

significant difference among the two groups of respondents regarding the issue. The data 

obtained from interview that clinical supervisors had higher responsibility than ordinary teachers 

on spend sufficient time in the classroom to observe instruction but they were not doing so. 

The result indicated that supervisors were not as such effective to stay for the entire period in the 

class while observing the teacher. In contrast to this result, the research finding of Gurnam and 

Chan (20 I 0) showed that, the supervisor was punctual and observed the whole lesson during 

classroom observation cited in Abebe Tesema (2014). 

As it can be described in item 3 of table II, respondents asked to indicate their level of 

agreement regarding on clinical supervisors are incompetent enough to help other teachers. 

Su ' d h . 1 3 58 and 3 63 mean scores were obtained with (3.6) mean pervlsors an teac ers Wit 1 . . 

d h· hi I h rt clinical supervisors are incompetent 
respectively that indicated that they agree Ig y. n s 0 

d It ( 198) was found less than the table 
enough to help other teachers. The calculate t-test resu . 

63 



value (1.96) at (P>0.05) level of significant with 147 d 
. egree of freedom revealed that there is no 

significant difference among the two groups of res d '. 
. '" . pon ents regardmg the ISsue. Therefore from 

result obtained It IS possible to suggest that clinical . ' 
. ' Supervisor have to be competent enough in 

order to support teachers as possibly by using their max' ffi Imum e orts. 

On the table 11 of item 4, respondents were asked h h . . . 
. " . w et er or not clmlcal supervisors 

administrative work IS given pnority than classroom observat' . h ( 
Ion Wit mean= 3.83, SO=1.093 

and mean=3.65, SO= .890) respectively. The weiohted mean= 37 I h 
to • SlOWS t e agreement of the 

total respondents with the point was high. Based on the overall score v I I" I . a ue c mica supervisors 
were given priority for administration than class room observation. The significant level (p=.279) 

is greater than 0.05, this indicates that there is no significant difference between the opinions of 

supervisors and teachers. 

In item 5 of the same table 11 respondents asked to indicate their level of agreement regarding 

that, whether clinical supervisors are authoritarian, fault finding, biased and subjective during 

classroom observation. Supervisors and teachers with 2.28, and 2.43 mean scores respectively 

indicates that clinical supervisors are not totally authoritarian, fault finding, biased and subjective 

during classroom observation. The calculated t-test result (1.088) was found less than the table 

value (1.96) at (P>0.05) level of significant with 147 degree of freedom revealed that there is no 

significant difference among the two groups of respondents regarding the issue. 

As can be seen from Table II item 6, respondents were asked whether teachers perceived clinical 

supervisors are seldom provided with in-service training with (Mean= 2.97, SO= 1.297 and 

mean=3.72, SO= 1.21) respectively. The weighted mean= 3.34, this result indicates that the 

respondent moderately agreed on the clinical supervisors are not provide in-service training for 

teachers to overcome problems observed during the classroom observation. Based on the overall 

scored value teachers perceived as clinical supervisors are seldom provided with in-service 

training. The significant level (p=0.26) is greater than 0.05, this indicates that there is no 

significant difference between the opinions of teachers and supervisors. 

Table 11 items 7 depicts, supervisors and teachers with 3.74 and 3.51 mean scores respectively 

. d' . . . h' I I they are not skilled in selecting the appropriate 
In Icated that cltmcal supervisors are Igl Y 

d the study was conducted. With regard to this 
supervisory interpersonal skills in the schools un er 
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'tem the calculated t-test result (1.281) was f, d I ' oun greater than the table value . -
level of significant with 147 degree of freedom I . (1.96) at (P>O.O)) 

revea ed that there IS no significant difference 
among the two groups of respondents regarding the issue. 

Thus, based on the response of majority, it is safe to concl d . . . . . u e that there IS lack of experienced 
supervisory personnel that negattvely affect clinical . . . . . supervIsion. In relation to this assumption, 

as indicated In the literature, MOE (1984:6-7) explai th t h ns ate problem of supervision in 

relation to our context: the shOltage of time insufficient f1 d d I k . . , . . ' un an ac of quahfied personnel 

who are faCIlitating the teaching learning process Furthe h b' . rmore, t e Ig workload of the 

supervising teachers was the major burden to carry out their supervisory role in the schools. 

As it can be described in item 8 of table II respondents asked to indicate their level of agreement 

regarding on clinical supervisors lack of strong immediate feedback. Supervisors and teachers 

with 3.41and 3.26 mean scores were obtained with (3 .3) weighted mean respectively indicated 

that, clinical supervisors lack of strong immediate feedback. The calculated t-test result (.698) 

was found less than the table value (\.96) at (P>0.05) level of significant with 147 degree of 

freedom . This depicts that there is no significant difference between the two respondents 

response. 

As in table 11 item 9 indicated, respondents were asked t6 rate their level of agreements 

concerning shot:tage of budgets to run classroom observation activities with (mean= 3.64, 

SD=1.254 and mean==3.93, SD= 1.254) respectively. The weighted mean= 3.78 shows the 

agreement of the total respondents was high with the idea. Therefore, based on the weighted 

mean score value that sufficient budget has not been allocated for supervisory activities in the 

school. The significant level (p==.132) is greater than 0.05 , this indicates that there is no 

significant difference between the opinions of supervisors and teachers responses. 

Concerning the willingness of teachers towards the activities of supervision, on item 10 of table 

II, supervisors and teachers revealed that teachers' lack of interest to be observed respondents 

were asked their opinion with (mean== 3.38, SD== 1.065 and mean==3.33, SD= 1.138) respectively. 

The weighted mean== 3.36 shows the agreement of the total respondents were high with the point. 

B 
. d h were lack of interest to be observed 

ased on the overall score value supervisors an teac ers 
. 'fi t I vel (p== 756) is greater than 0.05, this 

supervisory classroom observation. The slgnl Ican e . 
. . th in ions of supervisors and teachers. 
indicates that there is no significant difference between e op 
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In table 11 item 11 supervisors and teachers with (3 3S) 
. and (3.66) mean Scores re fl· 

weighted mean 3.5 was registered . This result indicated th h spec Ive y with 
. .. at, t e respondents were highly agreed 

that as clinical supervIsors are not well trained . 
. In carry-out classroom observation The 

calculated t-test result (l.874) was found less than th bl . 
. e ta e value (1.96) at (P>O.OS) level of 

significant with 147 degree of freedom revealed that th · .. . 
ere IS no SignIficant difference amona the 

twO groupS of respondents regarding the issue. t> 

As the same table 11 item 12, supervisors moderately aareed wh·l t hI· hi . 
t> I e eac ers llg y agreed With 

2.74 and 3.62 mean scores respectively. However, the average mean failed at 3.18 that indicate 

highly agreed on the raised issue. In short, clinical supervisors do not create smooth relation 

among teachers for the improvement of classroom instruction. However, the calculated t-test 

result (4.4iS) was found greater than the table value (1.96) at (P<O.OS) level of significant with 

147 degree of freedom revealed that there is significant difference among the two groups of 

respondents regarding the issue. 

Similar to the above on item 13, the weighted mean 3. I 7 score shows there is a problem among 

clinical supervisors relationship. However, the calculated t-test result (2.9S) was found greater 

than the table value (1.96) at (P<O.05) level of significant with 147 degree of freedom revealed 

that there is significant difference among the two groups of respondents regarding the issue. 

As it can be described in item 14 of table II , respondents asked to indicate their level of 

agreement regarding on clinical supervisors allow teachers to feel free to express problems of 

concern to them. Clinical supervisors highly agreed (3.29) and teachers moderately agreed on 

the issue. So, the weighted mean score obtained (3.04) indicated that, clinical supervisors do not 

allow teachers to feel free to express problems of concern to them moderately. The calculated t­

test result (2.S40) was found greater than the table value (1.96) at (P<O.OS) level of significant 

with 147 degree of freedom. This depicts that there is significant difference between the 

respondents response. 

[n the same table II item IS, respondents were asked to check there is lack of follow up of the 

activities of teachers by the clinical supervisors in their school. Both groups agreed on the 

d· . h an values of (3 61). Therefore, based on Imension as moderate performance With t e average me . 

d h greed that there was lack of follow up 
the weighted mean score value supervisors an teac ers a 

66 



hers activities by the clinical supervisors in their s h I Th 
teaC c 00 . e calculated t-test result (\.6) was 
~ nd less than the table value (1.96) at (P>0.05) level f"fi . 
IOU •• • 0 sIgn! Icant wIth 147 degree of freedom 

vealed that there IS no sIgnIficant difference among the 1\ re vo groups of respondents regarding 

the issue. 

The above table II of item 16, respondents were requested to rate their level of agreements 

regarding supervisors have not taken relevant trainings to undert·ake th . 'b'I' . . elr responsl I Itles In 

proper way with (mean= 3.63, SD=1.l9 and mean=3.52, SD= 1.26) respectively. The weighted 

mean== 3.57 shows the respondents were highly agreed on the issue. The significant level 

(p"'.591) is greater than 0.05, this indicates that there is no significant difference between the 

opinions of supervisors and teachers. 

In addition to the above problems the data gained through open ended questionnaire, interview 

and document analysis the common problems observed in clinical supervision are the lack of the 

availability of convenient place to provide feedback, resistance of teachers to accept feedback, 

school administrators were west their time more on political issue of meeting than 

methodological, most of teachers were not prepare themselves for better change, classroom 

observation was conducted for the sake of reporting, clinical supervision committee member 

most of the time were selected by school principals and those who are nearest to the school 

administration. 
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CHAPTER FIVE SUMMARY C , ONCLUSIONS AND 

RECOMMENDATIONS 

This chapter presents the summary of the major findin . gs, conclusions and recommendations tha 
are assumed to be useful not only to show the stat f h .. t us 0 t e ImplementatIOn of clinical supervision 
and teacher development, but also to alleviate the robl .. . p ems that clinical supervision is facincr 
currently In secondary schools of the Jimma Zone of 0 . R . '" romla eglOnal State. 

The main purpose of this study was to assess the practic d bl .. e an pro ems of clinical supervision 

on teachers' development in selected secondary schools of r Z . Imma one. In order to achieve the 

purpose, the following basic research questions were raised : 

1. To what extent is clinical supervision practiced at secondary schools of Jimma zone? 

2. To what extent does clinical supervisl·on c t·b I on n ute to teac 1er development at 

secondary school Jimma zone? 

3. What are the major problems faced in using clinical supervision for teachers 

development in secondary schools of Jimma zone? 

In order to address the basic questions, relevant and related literatures were reviewed. To this 

end, the study was conducted in eight government secondary schools by using the purposive 

sampling techniques. Consequently, 72 teachers and 77 clinical supervisors were selected as 

respondents through simple random and availability sampling techniques. All of, 72 teachers and 

77 clinical supervisors administered to the questionnaires. And in addition to the questionnaire 

12 clinical supervisors (8 school principals and 4 eRe supervisors) also administered to the 

interview. The study employed both primary and secondary data sources. Questionnaire (both 

open and close-ended) were pr~pared, . interview and document analysis were used to gather data. 

The questionnaires were piloted and revised before the actual administration. 

In addition, interview was conducted with school principals and eRe supervisors to extract 

information that need clarification. The relevant data gathered through questionnaires, interviews 

and document analysis were analyzed and interpreted by using frequency, percentage, mean, 

weighted mean, average mean, standard deviation and independent sample t-test. Depending on 
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h result of data presentation and analysis the folio' . . 
t e ., wmg major findmgs were obtained The data 

thered through mtervlew were analyzed using na t' . ga rra Ion mode. 

5.1. Summary of the Major Findings 

Based on the review of literature and analysis of the dat th d '. 
a, e stu y came up with the following 

findings: 

The practices of clinical supervision 

~ Based on the findings of the study, the majority of teach d I" I . ers an c mica supervisors rate 
their response on clinical supervisors create meetino beD d' h 

b ore con uctmg t e actual 
classroom observation with the mean of 2 02 and 2 09 scores respect' I tl' . d' d '. Ive y, liS m Icate 

that clinical supervisors did not create an opportunity to discuss on the observation before 

conducting the actual classroom observation. And also there were six questions raised for 

both group, the result show clinical supervisors failed on creating awareness; mutually 

plan the lesson; communicating the reason and purpose of the observation, plan on post 

observation conference with teacher and diagnosing the teacher difficulties at this stage. 

In other word the mean of these scores all were less than 2.3(at low level practiced), it 

show the pre observation conference with teacher did not give as part of clinical 

supervision to conduct the actual observation or they did not give emphasis on the pre 

conference with teacher. The data gained through interview, all of the respondents also 

reveal that as they did not communicate with each and individual teacher before 

conducting the observation because of shortage of time, workload and large number of 

teacher and they jump this stage by posting on school notice board or by announcing in 

the meeting as there is classroom observation. 

>- Similarly, respondents teacher and clinical supervisor gave their response on clinical 

supervisors were conducting the classroom observation as planned, frequently visiting, 

spend sufficient time in the classroom and focusing only on issue of teachers' teaching 

. . ' b fon with the average mean of behaVior and instructIOn durmg classroom 0 serva I 
. I Those mean values indicated that these issues 

2.I2,2.13,2.36.and 2.44 respective y. 
. h 01 level Nevertheless, clinical 

practiced at low level by clinical supervisors at sc 0 . 

. . Hect data on the lesson being thought 
supervisors in using observatIOn mstrument to co 

d 'th the weighted mean of 3.05. 
scored at moderate level by both respon ents WI 
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And also data gained from the open e d d . 
n e questIonnaire (95o/c of 

interview (II of 12 respondents) revealed th . 0 respondents) and 
. at, the frequency of visitin a . " 

teacher only once In a semester. With the hel g n IndIvIdual 
p of document analysis schools w 

observed whether they have a classroom ob . ere servatlOn plan, 

» Regarding to the analysis of the observed dat r ' I . . 
. . a c Inlca supervIsors In similar fashion 

practIced at moderate level In the area this stud 
y was conducted. On organizing clearly 

the observed data and taking in to account the ob d ' . 
serve teachers expenence nature of the 

lesson and level of relationship before post observat' ~ . Ion conlerence were practIced at low 
level by both respondents of clinical supervisors and teach th . h . ers e welg ted mean faIled at 
2.41 and 2.05 respectively. But, the rate of clinical superviso' b'I ' " . rs capa I Ity In InterpretIng 
and analyzing the observed data and clinical supervisor I'nt t d I h erpre an ana yze t e 
observed data without bias with weighted mean of 2 58 and 2 53 . I . . respectIve y were 

practiced at moderate. However, the data gained through the interview almost all 

respondents (10 of 12) are said that as they are functioning properly this stage. 

» The findings of the study confirm that, post-observation conference was rated as 

moderate performance with the average mean values of 2.65 scored by the respondents. 

Regarding to clinical supervisors make a post- observation conference about the things 

observed during classroom observation, provide a constructive feedback to the observed 

teacher, focus too much on weakness than on the strength of teacher and using the data 

collected from classroom observation to improve teachers' classroom behaviors were 

rated moderate with the weighted mean of3.08, 2.60, 2.61 and 2.87 respectively. 

Moreover, the two respondents mean weighted revealed that clinical supervisors in 

Provide immediate face to face feedback to teachers after classroom observation and 

develop a better strategy that will be used for the next session of clinical supervision 

cycle at the end of the feedback 2.35 and 2.39 respectively rated at low level. All of the 

interviewed respondents said that as they done the feedback conference for the observed 

teacher. However, they faced with different problems like shortage of time, no 

h d'd ot carried out this stage as expected. 
convenient place to provide feedback so t ey I n 

. 11 f chools (8) had written feedback 
The data gained from the document analYSIS, a 0 s 

h 'tt feedback paper was inserted in 
paper for teachers'. Of these, in five schools t e wn en 
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the document of teachers' portfolio How '.., 
. ever, m .) schools not all t h 

feedback in their document. eac ers have written 

I> The overall assessment of post-conference . 
analYSIS, clearly show that there is 

agreement between the responses of clinic I . an 
. . a supervisors and teachers on the extent to 

which post-conference analYSIS was not well . . . 
. . practiced m their respective secondar 

schools. The interview also reveals the data . d f '. y 
. " game rom questIOnnaire in similar idea. 

The mtervlew made With CRC supervisor and sch I . . 
. 00 prmclpals all of them shows that, 

they did not gave much emphasis to the last stag f I" I . . e 0 c mica supervIsion because of 
inadequacy of training on it. 

Clinical supervision in teacher development 

I> Concerning to the extent to which clinical supervisors discharged their role in alleviating 

teachers' problems observed during classroom observation through making the 

department to discuss and solve classroom problems faced by the observed teacher with 

in his/her department, solving classroom problems faced by the observed teacher through 

one - five team group discussion and use experience sharing as a mechanism to 

overcome problems faced in the classroom were rated at moderate by both respondents. 

} However, clinical supervisors and teachers revealed that on the extent to which clinical 

supervisors in facilitate teachers to learn from one another through peer learning, offer 

seminars in order to fill classroom skill gaps of teacher, making the observed teacher to 

improve his/her classroom problems through CPD activities, providing teachers with 

short term trainings in order to alleviate classroom problems that hinder their 

effectiveness, in assigning mentor to continuously assist the observed teacher in order to 

alleviate the classroom problems rated with the weighted mean of2.44,2.40,2.01,2.05 and 

2.0 I respectively were registered. This result indicates that the practice of alleviating 

problems observed du~ing classroom observation by clinical supervisors were inefficient. 

} Similarly, the data obtained from interview and document analysis not far from the data 
. . d t (12) they believed that as clinical 

obtamed from the questionnaire. All of the respon en s 

development. However, in practice they are not done as 
supervision help for teachers' 

4 of them were used only through department 
expected. Out of the respondents 
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discussion and one - five team gr d· . 
oup ISCUSSlon to overcome problems face the observed 

teacher. The majority of the respondents (8) I· d . 
rep Ie that In order to alleviate teachers 

problems observed during classroom observation th d.fC . 
ey use I lerent mechanIsms such as 

through CPO plan, experience sharing and department discussion. The data collected 

from the document analysis shows there is no an t h d I 
' Y eac er eve opment program plan 

based on problems observed in classroom in all school observed. 

Problems observed in clinical supervision 

>- Clinical supervision was posed by different problems in the school. In light of this, 

sixteen different questions have been raised to identify the major problems affecting the 

practices of clinical supervision for both groups. Majority of the respondents highly 

agreed on clinical supervisors were incompetent enough to help other teachers, 

administrative work is given priority than classroom observation, supervisors are not 

skilled in selecting the appropriate supervisory interpersonal skills, shortage of budgets to 

run classroom observation activities, supervisors are not well trained in carry-out 

classroom observation, there is lack of follow up the activities of teachers by the 

supervisors and supervisors have not taken relevant trainings with the weighted mean of 

3.6,3.74,3.63,3.78,3.51,3.61 and 3.57 respectively. However, clinical supervisors and 

teachers were moderately agreed on supervisors are authoritarian, fault finding, biased 

and subjective during classroom observation, lack of strong immediate feedback and 

teachers' lack of interest to be observed. 

>- In addition to the above problems the data gained through open ended questionnaire, 

interview and document analysis the common problems observed in clinical supervision 

are the lack of the availability of convenient place to provide feedback, resistance of 

teachers to accept feedback, school administrators were west their time more on political 

. f t· th ethodological most of teachers were not prepare themselves for Issue 0 mee 1I1g an m , 

b h I bservation was conducted for the sake of reporting, clinical etter c ange, c assroom 0 

. . . b t of the time were selected by school principals and supervIsIon committee mem er mos 

those who are nearest to the school administration. 
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1.2. Conclusion 

Based on the findings of this study, the fOllowing c I . 
one us Ions were drawn: 

I. The finding of the study data gained from the I h . . 
. persona c aractenstlcs of the respondent, 

those who are assigned as clinical supervisors and I ' . 
a so supervlsees were not oamed 

• • b 

enough trammg to properly carry out their practices of I' . I .. c mica superVISIOn in their 
school. 

II. The focus of clinical supervision IS a face-to-face interaction between teachers and 

. supervisors with the intent to improve instruction and increase professional growth of 

teachers. However, the findings of this study showed that the clinical supervisors were not 

following the procedures of clinical supervision appropriately. Particularly, the supervisors 

did not make a mutual agreement with the supervisee teachers on the purpose of 

observation, on the data to be collected, and the time of the observation. Especially at the 

first stage of preconference with teacher and at the end stage of post conference analysis of 

the procedure of clinical supervision were rarely held in the schools. The researcher 

enforced to conclude that teachers were visited without pre announced and without -

understanding the purpose and objective of the observation. And also th~re is no follow up 

of the observed teacher by the clinical supervisors. 

Furthermore, the finding of the study disclosed that supervisors didn't visit classrooms on a 

regular basis nor spent sufficient time during the actual supervision. As a result, school 

supervision failed in improving the teaching-learning process and students ' academic 

achievement in the area under the study. As a result, teachers were less supported by clinical 

supervisors for the effectiveness of classroom performance. 

III. The main purpose of clinical supervision is to overcome problems observed during the 

I II b . I 'th the observed teacher through different mechanisms. Like c assroom co a oratIve y WI 
. fi up short term training, CPD activities, 

through department diSCUSSIOn, one- Ive team gro , . 
. . . . fill the gap observed during the classroom observation. 

semmars etc chmcal supervisors can I 
. . . h b the findings of the study had not effectively and 

However chmcal supervisors as sown Y 
, d I to alleviate the problems observed during the 

efficiently discharge the expecte ro e 
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classroom observation using the above mecha . . . . 
nlsms. USing clIntcal supervIsIon for 

promoting teacher development at the second hi . ' 
ary sc 00 of thIs research was conducted at 

risk. From this finding, it can be concluded th t h ' a, teac ers couldn t get the maximum 
contribution from clinical supervisors. And in II h I h a sc 00 s t ere were no teachers 

development plan based on problems observed during the classroom observation. Therefore, 

the teaching and lei:).rning process was not enriched by well supported teachers' professional 

development. 

IV. Finally, the results of the study discovered that clinical supervision was negatively affected 

by many problems; such a; Supervisors are incompetent enough to help other teachers, 

administrative work is given priority than classroom observation, supervisors are 

authoritarian, fault finding, biased and subjective during classroom observation, supervisors 

are not skilled in selecting the appropriate supervisory interpersonal skills, lack of strong 

immediate feedback, shortage of budgets to run classroom observation activities, teachers' 

lack of interest to be observed, s,upervisors are not well trained in carry-out classroom 

observation and there is lack of follow up the activities of teachers by the supervisors. As a 

result clinical supervision was less supportive for effective teaching and learning process. 

1.3. Recommendation 

In light of the findings of the study and conclusion drawn, the following recommendations are 

forwarded to improve the practice of clinical supervision in secondary schools of limma zone. 

I. Clinical supervisors have neither attended any clinical supervision training course since 

ranked as a clinical supervisor, nor have training during their tenure of service as a teacher. 

The researcher strongly recommends that at least basic clinical supervision training must be 

. . b da zonal or regional education experts. given for assigned climcal supervIsors y wore , 

2. Finding of the study revealed that the five procedures of clinical supervision wer~ ,not 
. . . h h Is Therefore in order to make the clIntcal 

emphasized by clinical supervIsors 111 t e sc 00 . , 

, . isors are strongly advised to pass through the 
supervision more functional, cltntcal superv 

following five stages: . 
. clinical supervisors are requIred to create 

At the first stage of preconference WIth teacher, . 
d bjectives of the observatIon so as create 

an opportunity to discuss on the purpose an 0 
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, 

awareness that the classroom observation' h . 
IS elpmg process and 

appraisal of performance. The clinical' not part of the final 
supervisors are also ex ected 

lesson to be observed with teachers in ord p to mutually plan the 
er to make an agreement w' h h 

methods and form of the observation. It t e teacher on the 

From the findings of the study it was ~ 
. '. .. . ound out that at the second stage of clinical 

supervisIOn clInIcal supervisors failed to vis 't I I '" 
." I regu ar y an mdlvldual teacher, did not spend 

suffiCient time dUrIng the observation they d'd I 
. " ' I not on y focus on the issue of teachers ' 

teachmg behaViors and ll1structional improvement S I" I . 
. 0, c mica supervisors are advised to 

regularly visit an individual teacher for better . '. Improvement of mstructlOn and teacher 
development, spend time from the beginnino to the end f th 'd d . '" 0 e proVI e period and focus 
only on the teachers' teaching behaviors and instructional improvement. 

The findings of the study pointed out that the practice of th th O d f I' . e Ir stage 0 c Inlcal 

supervision did not function as expected. So, clinical supervisors advised to involve the 

observed teacher in the process of analyzing and interpreting the collected data, interpret 

and analyze the observed data without bias, take in to account teachers experience, nature of 

the lesson and level of relationship before post observation conference, and organize 

information to give constructive feedback that builds on teacher's capabilities and teaching 

behaviors. 

At the fourth stage of clinical supervision as the study show clinical supervisors were failed 

to provide a constructive feedback to the observed teacher, focus too much on strength than 

on the weakness of teacher and use the data collected from classroom observation to 

improve teachers' classroom behaviors. So clinical supervisors strongly recommended to 

Provide immediate face to face feedback to teachers after classroom observation, make a 

post- observation conference about the things only observed during classroom observation, 

use only the data collected from classroom observation to improve teachers ' classroom 

behaviors, focus too much on strength than on the of teacher weakness because teachers 

may prepare themselves for better improvement, provide a constructive feedback to the 

observed teacher and develop a better strategy that will be used for the next session of 

clinical supervision cycle at the end of the feedback. 
Critique of the previous four steps is the last cycle of clinical supervision. At this stage is a 
f c: •• h h c: t and procedures from pre-conference through post­
Ime lor revlewmg whet er t e lorma 
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conference were satisfactory and whether revis' . h 
. . Ions mig t be needed before repeating the 

sequence. Thus, chmcal supervisors are strongl 
y recommended that to evaluate the whole 

supervisory process for future improvement identify wh t ~ h 
' a lurt er strategy could be used to 

improve once own self supervisory skil1s and select a better strategy th t ' d" h a IS use lor t e next 
session of clinical supervision should consider under this stage. 

3. The purpose of clinical supervision is to provide support to teachers (to assist) and to 

increase teachers' abilities to be self supervised. However, the study revealed that the role of 

clinical supervisors in promoting teachers development were not functioned properly. So, 

clinical supervisors strongly advised to al1eviate problems what they observe during the 

classroom observation and invest their potential to make teachers professionally competent 

through different mechanisms. These mechanisms may include facilitate teachers to learn 

from one another through peer learning, offer seminars in order to fil1 classroom skil1 gaps 

of teacher, making the observed teacher to improve his/her classroom problems through 

CPD activities, providing teachers with short term trainings in order to al1eviate classroom 

problems that hinder their effectiveness, in assigning mentor to continuously assist the 

observe.d teacher in order to alleviate the classroom problems. Clinical supervisors strongly 

advised to have a plan of teachers development program in their school based on problems 

observed during the classroom observation. 

4. The study revealed that the effectiveness of clinical supervision practices in Jimma Zone is 

hindered by many factors. To al1eviate these problems, therefore, it is advisable for clinical 

. . . lb' d hen they do so they have to spend supervisors to VISit classrooms on a regu ar aSls an w , 

sufficient time in the classroom so as to have fuller information about teachers ' classroom 

· d' ly The finding of the study indicated behavior and provide productive comments accor mg . 
· h" to properly carry out their practices. 

that supervisors were not given enoug trammg 

Therefore, OREB, WEO and ZED in collaboration with local NGO are recommended to 
. . d' service trainings in the form of workshop, 

organize short ter.m refreshment trammg an m- . . . 
. . ' ractices to clinical supervisors. Moreover, It IS 

experience sharing and dlssemmatmg best p . . 
· f h' loads so as to focus on their pnmary 

advisable that clinical supervisors be free 0 teac mg 

responsibilities. 

. h to be motivated through additional 
Those who were assigned as clinical supervisors ave 
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incentives especially for department heads and senior teachers and creating a conducive 

environment for them is very interesting. And also allocating a budget for training is 

advisable. However, the finding of the study disclosed that there is shortage of budget to run 

clinical supervision services adequately. Therefore, it is better if MOE, ORE8, ZEO, WEO, 

and Schools think over it. 

In a nutshell, woreda education offices and the zonal education department should work 

closely with clinical supervisors and give them awareness, advices, guidance and 

distributing supervision materials and guidelines to clinical supervisors so that they can 

monitor and maintain quality instruction in the school. 

Finally, to better address the problems, it can be suggested that further studies need to be 

conducted in this area with regard to; practices and problems of clinical supervision on 

teachers' development of selected secondary schools; clinical supervisors and teachers' 

perception on the clinical supervisory practices and conduct a similar study on way females 

participate on supervisory position etc. 
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APPENDIX A 
ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND 
pEP ARTMENT OF EDUCATIONAL PLANNINGBEAHANDVIORAL STUDIES o ' . MANAGEMENT 

Dear Respondent, 
ueshonnalre to Be Filled Bv Teachers 

The purpose of this questionnaire is to collect data 0 th . 
n e practice and problems of clinical 

supervision that focus on teacher development Your re . 
. sponses are crucial for the successful 

accomplishment of this study. Therefore, you are kindly requested to read all the Questions and 

fill with genuine responses. Please, feel free to indicate you " b . r opinIOn ecause no response IS 

treated as wrong. Be sure that your responses will not be used ~or othe .. 
11 r purpose except lor 

academic purpose and remain confidential. 

Thank you for your cooperation 

Instruction: 

1. No need of writing name on the questionnaire; 

2. Read all the instructions before you answer the questions; 

3. There is no need to consult others to fill the questionnaires; 

4. Please, provide appropriate response by using a tick mark "..J" or "X" to choose one of the 

given likert scales. But, kindly write your opinion briefly for the short answer questions on 

the space provided. 

S. Clinical supervisors include secondary school CRe supervisor, principals, vice 

principals, department heads and senior teachers who are responsible to closely support 

and advise teachers. 

6. Please, do not leave the questions unanswered 

Section One: General Information 

Please insert tick mark (..J) or circle on the appropriate category for you. 

) Sex: A. Malec=] B. Female c:=J 

) Age: A. 20 to 29CJ B.30-39c:=J CAO-49 LJ D.50-59 Cl 
" Q . I r-I B. First degree , ualification: A. Dip oma L--J 

c=J C. Second degree 0 
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I 

~ Workexperience myears A.l-S 0 B.6-l0 

D.I6-20 o E. 21 and above 

o 
o 

C.Il-iS CJ 

~ Training attended related to clinical supervision 

A. Less than One Week CJ B. 1-2 Week 0 C. 3-4 Week CJ 

D. 1-3 Month 0 E. More than 3 Month. 0 F. No attend 0 
Section Two: Questionnaire 

Part 1: Procedures of clinical supervision cycle 

Clinical supervision is a face-to-face interaction between teacher and clinical supervisor with the 

intent to improve instruction and increase professional 
growth of teachers. The clinical 

supervision may have five stages, these are 1. Pre-classroom observation conference with teacher 

2. Classroom observation 3. Analysis and interpretation of data 4. Post- observation conference 

and 5. Critique of the previous four steps. Therefore, in order to make sure that to what extent 

clinical supervisors follow the right procedure as per their responsibilities, the following 

questions have been raised. 

Please insert tick mark (,j) or "X" to show your response from the given Iikert scales that 

characterizes your school clinical supervisors. 

Key: Key: 1 = Very low, 2= Low , 3= Moderate, 4= High , 5= Very High 

1. Pre-classroom observation 

NQ How often do your school supervisors I 2 3 4 

I. Conduct the pre-observation conference with teacher? 
2. Create awareness that classroom observation is helping process and 

not part of the final appraisal of performance? 
3. Mutually plan lesson observation with teachers? 

4. C;mmunicate the reason and purpose of the observation clearly? 

5. Make agreement with the teacher on the methods and form of the 
observation? 

6. . . ? 
Plan with the teacher for post observation diSCUSSIOn hme. 

7. Diagnoses teacher's difficulties at this stage? 

8S 
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2 During Classroom Observation . 
~'-How often do your school supervisors? 

I 2 3 4 5 
~ conduct the planned Classroom observaf ? Ion. 

~ frequently visit classrooms to provide support t t h o eac ers? 

~ spend sufficient time in the classroom during observation? 

~ collect relevant data during classroom observation? 

f-;""" use observation instrument to collect data on the lesson ) 

hp.inlL thoulLht? 

6 focused only on Issues of teachers' teaching behaviors and instructional improvement? 
'-

3. Analysis and interpretation of data 

NQ How often do your school supervisors I 2 ,., 
4 5 .) 

1 involve teacher in the process of analyzing and interpreting the 
collected data? 

2 capable in interpreting and analyzing the observed data? 

3 organize information to give constructive feedback that builds on 
teacher's capabilities and teaching behaviors? 

4 take in to account teachers experience, nature of the lesson and level 
of relationship before post observation conference? 

5 capable in interpreting and analyzing the observed data? 

4. Post- observation conference 

NQ How often do your school supervisors 1 2 3 4 5 

1 Provide immediate face to face feedback to teachers after classroom 
observation? 

2 Make a post- observation conference about the things observed 
during classroom observation.? 

3 use the data collected from classroom observation to improve 
teachers' classroom behaviors? 

4 focus too much on weakness than on the strength of teacher? 

5 provide a constructive feedback to the observed teacher? 

6 '11 b d for the next session of develop a better strategy that WI e use 

"- clinical supervision cycle at the end of the feedback? 
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5. Critique/ Post-Conferences Analysis 

How often do your clinical supervisors 
2 3 4 5 

evaluate the whole supervisory process for fut . 
ure Improvement? 

identify what further strategy could be used to . 
. kill ? Improve once Own self supervIsory s s. 

Select a better strategy that is used for the next sessio ·f I' . I 
. , ? no c lruca supervIsIOn. 

Part Two. Clinical supervision in promoting teacher development 

This is to confirm that the relationship between clinical supervision and teacher development and 

whether clinical supervisors provide teachers with in-service training in the form of workshops, 

conferences, ect to equip them with expertise as a form of professional development. Based on 

this idea, the following questions are raised. 

K 1 V 2 L 3 M d 4 H' h Key: ey: = ety ow, = ow , = o erate, = IgJ ,5= Very High 
no. To what extent do supervisors 1 2 3 4 

1 provide feedback on the observed classroom problems faced by the 

2 make the department to discuss and solve classroom problems faced by 
the observed teacher with in hislher department? 

3 solve classroom problems faced by the observed teacher through one-
five team group discussion? 

4 facilitate teachers to learn from one another through peer learning? 

5 assign mentor to continuously assist the observed teacher in order to 
alleviate the classroom problems? 

6 make the observed teacher to improve hislher classroom problems 
through CPD activities? 

7 use experience sharing as a mechanism to overcome problems faced in 
the classroom? 

8 provide teachers with short term trainings in order to alleviate 
classroom problems that hinder their effectiveness? 

9 offer seminars in order to fill classroom skill gaps of teacher? 
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t Three. Problems that face Clinical Su .. 
par pervlslon at the school level 
'fhere are a number of problem that hinder the effe r . . 
I C Ive ImplementatlO f I' . 

hools. Among them the following problems are l' t d . no c mical supervision in 
sc. IS e m the table below. To what extent d 
h Y charactenze your school clinical Superv' . 0 t e lSI on problem '. ' . 

? . S In Improvmg mstruction and 
teachers' development. Please Insert tick mark (-J) or "X" 

. to show your response from the given 

"

kert scales that characterIzes your school clinl'cal su . 
1 , pervlsors. 

Key: Key: 1 ==Strongly Disagree (SD), 2=Disagree (D) 3=U d . 
, n eClded (UN) 4= Agree (A) 

5=Strongly Agree (SA) 
r-: 
No. Items 

1 2 " .) 4 5 
I. Lack of regular classroom visit. 

2. Supervi~ors do not spend sufficient time in the classroom to observe 
instructIOn. 

3. Supervisors are incompetent enough to help other teachers. 

4 Administrative work is given priority than classroom observation. 

S Supervisors are authoritarian, fault finding, biased and sUbjective 
during classroom observation. 

6 Supervisors are seldom provided with in-service training. 

7 Supervisors are not skilled in selecting the appropriate supervisory 
interpersonal skills. 

8 Lack of strong immediate feedback. 
9 Shortage of budgets to run classroom observation activities. 

10 Teachers' lack of interest to be observed 

11 Supervisors are not well trained in carry-out classroom observation. 

12 Supervisors do not create smooth relation among teachers for the 
improvement of instruction. 

13 Supervisors do not create smooth relation between themselves for the 
improvement of instruction. 

14 Supervisors do not allow teachers to express problems concern freely. 
15 Supervisors have not taken relevant trainings. 
16 There is lack of follow up the activities of teachers by the supervisors 

Part Four: Open-ended Questions ..' 
Briefly list the problems that clinical supervision/classroom observatIOn! facmg currently m 

YOur school. 
1 ..................... ...................... ...... ............................................................... .. : ................................... . 
2 ....................... ... .................................................. .. ... ................................. .................. .. .......... ......... . 

!::::::::::::::: ... ........ .... ........................... :: : ::::::::::::::::::::::::::::::::::::::::::::::::::::.::::::::::::::::::::::::~::::::::::::::: .. 
...... :............ .. .................... . . ' for indiVidual teacher In academiC year? 

How many times classroom observatIOn IS conducted 
.... .. .. ..... ............................. ....... .. ... ..... .. ...................... .. ............ ..... ...... .... .. ... 
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APPENDIX A 
ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

uestionnaire to Be Filled B clinical su ervisors 
Dear Respondent, 

The p~~ose of this questionnaire is to collect data on the practice and problems of clinical 
supervls~on that focu~ on teacher development. Your responses are cmcial for the successful 
acco~phshme~t of thIs study. Therefore, you are kindly requested to read all the Questions and 
fiIl WIth genu me responses. Please, feel free to indicate your opinion because no response is 
treated as wrong. Be sure that your responses will not be used for other purpose except for 
academic purpose and remain confidential. 

Thank you for your cooperation 

Instruction: 
7. No need of writing name on the questionnaire; 

8. Read all the instructions before you answer the questions; 
9. There is no need to consult others to fill the questionnaires; 

10. Please, provide appropriate response by using a tick mark " -V" or "X" to choose one of the 
given likert scales. But, kindly write your opinion briefly for the short answer questions on 
the space provided. 

11. Clinical supervisors include secondary school CRe supervisor, principals, vice 
principals, department heads and senior teachers who are responsible to closely support 
and advise teachers. 

12. Please, do not leave the questions unanswered 

Section One: General Information 
Please insert tick mark (-V) details or circle the appropriate category for you. 

~ Sex: A. Male CJ B. Female [:=J 

~ Age: A. 20 to 29 D B.30-39 D CAO-49 CJ D. 50-59 CJ 

~ Qualification: A. Diplomc=J B. First degreC] C. Second degree c:J 
" . D B. school principal O· C. department head 0 r Current position: A. CRC supervIsor 

D. senior teacher 0 

~ Work experience in years: A.l-5 D B.6-10 0 C.II-I5 D 
E.21 and above 0 
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" Training attended related to clinical supervision 

A. Less than One Week c=J B. 1-2 Week 0 C. 3-4 Week 

D. 1-3 Month 0 E. More than 3 Month. 0 F. No attend 

section Two: Questionnaire 

CJ 
CJ 

Part 1: Proce~~res .of clinical super:ision cycle 
Clinical supervisIOn IS a face-to-face mteraction between teacher and clinical supervisor with the 
intent to improve instruction and increase professional growth of teachers. The clinical 
supervision may have ~ve stages, th~se are .1. Pre-classroom observation conference with teacher 
2. Classroom observatIOn 3., AnalYSIS and mterpretation of data 4. Post- observation conference 
and 5. Critique of the previous four steps. Therefore, in order to make sure that to what extent 
clinical supervisors follow the right procedure as per their responsibilities, the following 
questions have been raised. 

Please insert tick mark (..J) or "X" to show your response from the given likert scales that 
characterizes your school clinical supervisors. 
Key: Key: 1 = Very low, 2= Low , 3= Moderate, 4= High , 5= Very High 

1 Pre-classroom observation . 
How often do you 1 2 '" 4 NQ .J 

I Conduct the pre-observation conference with teacher? 

2 Create awareness that the classroom observation is a helping 
process and not part of the final appraisal of performance for 

3 plan lesson observation mutually with teachers? 

4 Communicate the reason and purpose of the observation clearly? 

5 Make agreement with the teacher on the methods and form of the 
observation? 

6 
. . ? 

Plan with the teacher for post observation discussIOn time. 

7 Diagnoses teacher's difficulties at this stage? 

2. During Classroom Observation 

No. How often do you 1 2 3 4 

1 . ? 
conduct the planned Classroom observatIOn. 

2 .. It' de support to teachers? VISit c assrooms 0 provi 

3 
. ? . hIm during observatIOn. spend sufficient time m t e c assroo 

4 . I om observation? collect relevant data durmg c assro 

5 . . ollect data on the lesson use observatlOn mstrument to c 
being 

6 +1. ,,~1..+<) 't hing behaviors and instructional focus only on issues of teachers eac 
imorovement? 
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3. Analysis and interpretation of data 

'NQ How often do you 
1 2 3 4 5 

'1 involve teacher in the process of analyzing and 0 t 0 h 
collected data? m erpretmg t e 

2 capable in interpreting and analyzing the observed data? 

organize information to give constructive feedback th t bOld 3 
h' bT 0 a U! son teac er s capa 1 ltIes and teaching behaviors? 

4 take in to account teachers experience, nature of the lesson and I I 
I 0 hi b ~ eve of re atIons p e ore post observation conference? 

5 Interpret and analyze the observed data without bias? 

4. Post- observation conference 

NQ How often do you 1 2 
.., 

4 5 .J 

1 Provide immediate face to face feedback to teachers after classroom 
observation? 

2 Make a post- observation conference about the things observed 
. during classroom observation? 

3 use the data collected from classroom observation to improve 
teachers' classroom behaviors? 

4 focus too much on weakness than on the strength of teacher? 

5 provide a constructive feedback to the observed teacher? 

6 develop a better strategy that will be used for the next session of 
clinical supervision cycle at the end of the feedback? 

5. Critique/ Post-Conferences Analysis 

NQ How often do you 1 2 3 4 5 

1 evaluate the whole supervisory process for future improvement? 

2 identify what further strategy could be used to improve once own 

self supervisory skills? 0 0 0 

3 Select a better strategy that is used for the next sessIOn of chmcal 

supervision? 
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Part Two. Clinical supervisi~n in ~romoting teacher development 
This is to ~o~firm that t?e relat1o~shlp between teacher development and clinical supervision and 
whether ch111cal supervisors proVide teachers with in-service training in the form of workshops, 
conferences, etc to equip them with expertise as a form of professional development. Based on 
this idea, the following questions are raised. 

Key: Key: 1= ery ow, = ow , 3= Moderate, 4= High, 5= Very High 
no. To what extent do you 1 2 3 4 

V 2 L 

1 provide feedback on the observed classroom problems faced by the 

2 make the department to discuss and solve classroom problems faced by 
the observed teacher with in hislher department? 

3 solve classroom problems faced by the observed teacher through one _ 
five team group discussion? 

4 facilitate teachers to learn from one another through peer learning? 

5 assign mentor to continuously assist the observed teacher in order to 
alleviate the classroom problems? 

6 make the observed teacher to improve hislher classroom problems 
through CPD activities? 

7 use experience sharing as a mechanism to overcome problems faced in 
the classroom? 

8 provide teachers with short term trainings in order to alleviate 
classroom problems that hinder their effectiveness? 

9 Offer seminars in order to fill classroom skill gaps of teacher? 
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Part Three. Problems that face Clinical Supervision at the school level 
There are a number of problem that hinder the effective implementation of clinical supervision in 
schools. Among them the following problems are listed in the table below. To what extent do 
them characterize your school clinical supervision problems in improving instruction and 
teachers ' development? Please insert tick mark (...J) or "X" to show your response from the given 
likeit scales that characterizes your school clinical supervisors. 

Key: Key: 1 =Strongly Disagree (SD), 2=Disagree (D) , 3=Undecided (UN) 4= Agree (A) 
5=Strongly Agree (SA) . 

No Items 

1. Lack of regular classroom visit. 
2. Supervisors do not spend sufficient time in the classroom to observe 

instruction. 

~ Supervisors are incompetent enough to help other teachers . ). 

4 Administrative work is given priority than pedagogic practices. 
5 Supervisors are authoritarian, fault finding, biased and subjective during 

classroom observation. 
6 Supervisors are seldom provided with in-service training. 
7 Supervisors are not skilled in selecting the appropriate supervisory 

interpersonal skill. 
8 Lack of strong immediate feedback. 

2 3 

9 Shortage of budgets to run supervisory activities effectively. I 
10 Teachers ' lack of interest to be supervised. 
II Supervisors are not well trained in crying out clinical supervision: 
12 Teachers develop anxiety and frustration which stem from madequate 

communication skill of supervisors. 

13 Supervisors not create smooth r~lation. among teachers and between 
themselves for the improvement of mstructlOn. 

14 Supervisors not assist teachers to feel free to express problems of concern 
to them. 

16 There is lack of follow up the activities of teachers by the supervIsors 

4 5 

Part Four: Open-ended Questions . . . ur school 
Briefly list the problems that clinical supervIsors facmg currently m yo . . ............. ..... . 

;: ..... : ..... : ..... ::::::::::::::::::::::: :: :::::::::::::::::::::::::::::::::::::::::::::::::::: ::: :: :: :::::::::::::::::::::::::::::::::::::: ...... ............. . 
3 .... .. ... ..... ............ ........... ..... .. .... ......... ...... .... .. ............. ..... ... . .......... ..... .. ........ ....... ...... ...... ... .. ...... .... ... 

4 ..... ..... ........... : .. .. .... ........ : .... .............. . ··· .. ·:··· ·· ·: · ····~~~d~~~~d·· ·f~~···i~di~id~~i· · ·~~·~~h~~ · · ·b;··~i;~;~~l 
How many times classroom observatIon IS ... ...... .. .......... . 
supervisors in academic year? .. . .... . ... . ................... . .... . 
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APPENDIXB 
ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Quides to interview conducted with CRC supervisor and school principal 

Dear respondents 

The aim of the interview is to investigate issues related to practice and problems in clinical 
supervision focus on teacher development in secondary schools of Jimma Zone. The information 
obtained from the respondents will help to suggest solutions to the problems encountered during 
the implementation of clinical supervision in the schools. The data obtained will be used for 
research purpose only. 
Thank you in advance for your cooperation 
Part I: General Information 

Section One: General Information 

Please inselt tick mark (...J) details or circle the appropriate category for you. 

Sex: A. Male 0 B. Female 0 
Age: A. Up to 29 0 B.30-39D C.40-49D D. 50-590 E. 60 and above 0 
Qualification: A Diploma 0 B. First degreeD C. Second degree D 

Current position: A eRC supervisoD B. school principal D C. department headD 

D. senior teacher 0 

Work experience: AI-50 B.6-10 
D C.11-15 D D.16-20 D 

E.21 and above 0 

Part II: Give your response to the questions in short, an.d be preci~e . . 
1. As a clinical supervisor what steps do you follow 111 cond~ct111g classroom VISits 

in your school? Please discuss on each step what you are d0111g 

2. Does clinical supervision help teacher for development? How? b f n/' our 
3. How often do you conduct clinical supervision/classroom 0 serva 10 111 Y 

school? . . . . ' 
4. What are the problems encountered during the practice of chmcal supervlslO

n 
111 

your school? encountered in conducting clinical 
5. How did you overcome the problems 

supervision! classroom observation? 
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APPENDIX-C 
ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

idist for Document Analysis 
eb

e
l
c
. Does the schools have classroom observation plan? 

2. Do the schools have written feedback paper for teacher? 

Does the school have teacher development program plan based on problems observed in 3. 
classroom? 

What are the common problems of teachers as observed in classroom? 4 . 
••••• : •• • • • • •• ••••• ••• •• •• •••••••• ••• • • • • ••• • •••••••••• 0' ••••• •• ••••• ,. , ••••••••••• •• •••• ••• • ••••••••••• • , • • 

.. ..................................... ..... ................... ..... ..................... .. ............. :::: 
, •••••••••••••••••••• •••••• •••••• eo ••••••••• ••• ••• • ••••••••••• •• •• • •••• 0 • •••• •••••••••••• • ••••• • •• •• •••• 

• , •• • •••• • •••••••••• ••• 0 •••• • 0.0 •••• •••••• • ••••••••••• "0 •••••••• _ • • 0 ••• ••• • • • • , • • •• ~ ~~~~: ::~::~::: ::: ::: : :: 

.. .... . ~~~ ~~~~~~~~~~~~~~:~:~~~~~~~~~~~~~~:~~~:::::::: ::: :::::::::::::::::~:::: ::: :: : ...... ......... ... .... . 
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